
From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, December 16, 2003 10:56 AM 

Templin, Elizabefl~ <el~abeth.templin@teachti~ramerica.org:~ 

Re: AFAM 76: UNC Alum Requesting a Few Minutes of Your Time 

Dear Melissa: You are welcome to attend my class to promote this program in 
JanuaW. Sincerely, Charlene Regester 

--On Monday, December 15, 2003 4:15 PM -0500 "Casey, Melis sa" 
<melissa.ca sey@teachforamerica.org> ~vrote: 

Dear Professor Regester, 

As you may know, Teach For America is the national corps that is ~vorking 
to eliminate educational inequity’ by rallying our most promising future 
leaders - recent college graduates of all backgrounds and academic m~jors 
- to teach for two years in urban and rural public schools and to become 
lifelong advocates for change. 

Through this experience, Teach For America corps members will use their 
leadership skills to make an immediate impact on the lives of students in 
low-income con~aunities, gain the insight and credibility- needed to effect 
long-term change, and position themselves for success regardless of the 
professiun they ultimately chouse. 

In an efli~rt tu ensure that students at UNC get tu hear firsthand about 
the impact the?" can make thruugh Teach Fur America, a number ufUNC 
graduates and Teach For America alumni will visit campus January 12-15, 
2004. 

We wuuld greatly appreciate it ifyuu cuuld allow him tu make a brief 
5-10 minute presentation tu yuur AFAM 76 class. 

Ifyuu would be willing to alluw une of these visiturs to speak tu yuur 
students about Teach Fur America, please reply to this e-mail with the 
12~llowing iN2~rmatiun: 

TlhdE: 
DATE: 
LOCA’~ON: 
NUMBER OF S’]XJ[~F, NTS: 
APPROXIMATE NUMBER OF UPPERCLASSMEN: 

Thank you again ~2~r your time and support We louk forward to sharing 
more informatiun abuut this umque uppurtumty with UNC students. 

Sincerely, 

Melissa Casey 

Melissa Casey 
Recruitment Director * Atlantic Coast Recruitment Team 
Teach For .~erica 
150 Fayettcville Street Mall, Suite 240 
Raleigh, NC 27601 
(Tel) 919.754.0700 x 6; 1.800.832.1230 x 215 
.(Fax) 919.754.0705 
w~w~.teachfbramerica.org 

Join our movement to ensure that one day, all children in this nation 
have an equal chance in life. 

Application deadline: February- 15, 2004 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, December 16, 2003 11:13 AM 

coursepackpub <coursepackpub@store.unc.edu> 

Re: AFAM 76 course pack 

Dear Chuck: Good to hear Iicom you and thanks for continuing to work with 
me. Yes, I do plan to use the AFAM 76 coursepack in the Spring I will not 
be adding ne~v material but I ~vill provide a new syllabus that includes the 
new dates I carmot bring it over today because I am giving an exam at 
noon However, maybe by Friday I can provide a syllabus. Also, please note 
that I am teaching AFAM 006, a fresl~man seminar entitled Masquerades of 
Blackness I developed a course pack for this class and ~vould like to renew 
as well. We can discuss further when I see you in person. Finally, thanks 
tremendously for reminding me Have a good Holiday Sincerely, Charlene 
Regester 
--On Tuesday, December 16, 2003 11:02 AM -0500 coursepackpub 
<coursepackpub@store uric. edu> wrote: 

Hello Prot?ssor Register! 
I trust you are doing well. I see you are scheduled to teach AFAM 76 in 

the spring and am wondering if you ~vill be using your "The 
African-American in Cinema: 1900 to the Present" course pack this 
upcoming semester If you are using the same pack 100% Iicom SPRING 2003 
can get it done for you close to the first day of class. Ne~v material I 
will not be able to get it prucessed as the publishers cluse duwn for the 
next 2 weeks Just let me knuw une way ur the other.. THANKS[[. 
Best Regards, 
Chuck 

Chuck Sockel[ 
Course Pack Publishing Manager 
(2[3 1530 Daniels Building 
Universi~ ofNurth Carulina-Chapel Hil[ 
Chapel Hill, NC 27599-1530 
Phune: 919-%2-4708 Fa×: 919-962-3759 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, December 16, 2003 11:18 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

AFAM 76 EXAM 

F1N76TUES-03 .doc 

Dear Debby: Attached is a copy of the exam for AFAM 76 in the event that 
some students will have to take the exam later. Sincerely, Charlene 
Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, December 17, 2003 1:08 PM 

Vander, Robin G <vande@email.unc.edu> 

[SCMS-L] SCMS job list: update December 16, 2003 (l\vd) 

[SCMS-L] SCMS job list update December 16, 2003.~nsg 

.......... Forwarded Message .......... 

Date: Tuesday, December 16, 2003 9:18 PM -0500 

From: Maria Pramaggiore <marm p@unity.ncsu edu> 

To: scms job list < SCMS-L@tcJ~ua edu> 

Subject: [SCMS-L] SCMS job list: update December 16, 2003 

SCMS Job List Update: December 16, 2003 
Submitted by:Maria Pramagg~ore 

Please send all job ads to jobs@cinemastudies org. 

Please send all inquiries regarding membership and receipt of the job list 
to membership@cinemastudies.org and webmaster@cinemastudies.org. 
***** 

The ~2~llowing positions are advertised below: 
Te×as Christian University (Tenure track Asst Prof: television history) 
Denison University (Tenure track Asst Prof; Cinema) 
University of Wisconsin-Milwaukee (Deputy D~rector, Center for 21st Century 
Studies) College of Staten Island (Tenure track, Open Rank; New Media) 
Southern Illinois Universi~ (Tenure track, Asst Professor: Photograph?" 
History/Theoly) Universi~" of Otago (Tenure track Lecturer/Senior 
Lecturer) 
Bryant College (Tenure track Asst Prof; Cultmal Studies/Musicology) 

The Dept. of Radio-TV-FiN~ at TEXAS CHRISTIAN UNIVERSITY seeks a 
tenure-track Assistant Professor to participate in an interdisciplinary 
program in Sports Media and teach television history courses such as 
History of Broadcasting, Media Analysis, Television and Culture, and 
Television Genres. Position begins August 2004. Requirements: PloD or ABD 
in an appropriate field; active record of scholarly research; and strong 
corcanitment to ~dergraduate teaching. 

The RTVF Departraent currently enrolls over 270 majors and requires students 
to take courses which provide a balance araong production, industry studies, 
and media analysis/criticism. For more information about the department, 
see our wcbsite: www.rtv£tcu.edu 

Applications will be reviewed as received; final deadline is Fcbruary 16, 
2004. Send letter of application, vita, samples of course syllabi and of 
scholarly work, and names/contact information for tl-tree references to: 
RTVF Search Conm~ittee, Dept. of Radio-TV-Film, TCU Box 298030, Fort \Votth, 
TX, 76129. TCU is an EEO/AA employer. 

AssisMnt Professor of Cinema at DENISON UNIVERSITY, a liberal arts college 
of 2000 students. This tenure-track position begins August 2004. 
Responsibilities: teach film analysis, history, criticism and theory 
courses and other seminar courses consistent with departmental needs and 
candidate’s areas of interest. The successful candidate will also advise 
students, sustain a scholarly- agenda and provide service to the department 
and college. Candidates should be committed to teaching undergraduate 
students, including non-m~tiors, in a liberal alts setting Ph.D required 
Letter of application, CV and three letters of recommendation to: David 
Bussan, Chair, Depaltment of Cinema, Denison University, Granville, OH 
43023. Deadline: February 15, 2004. Denison Universi~ is at1 affilrnat~ve 
action/equal opportunity employer. Women and minorities are encouraged to 
apply-. 

The Center for 21st Cen~uy Studies, L2NIVERSITY OF WISCONSIN-MYLYVAUKEF~, 
seeks a Deputy Director Responsibilities The Depu~z Director is 
responsible for day-to-day operation of the Center, U~VM’s interdisciplinary 
humanities research center. Reporting to the director, s/he supervises 
support staff (the Assistant Director, the Program Assistant 3, and 
graduate prRiect assistants) and budgeting, is responsible for scheduling, 
logistics, and publicity for all Center events, and assists the director 
with development and other projects The Deputy Director works with the 
Director to determine future plans of the Center; organizes support 
services to facilitate the research of UWM, UW System, and international 
fellows of the Center in coNunction with related programs in the 
humanities, arts, and social sciences; and as appropriate represents the 
(;enter both within and outside UWM and works with national and 
international cultural organizations, granting agencies, and humanities 



centers 

Qualifications 
Graduate degree (Ph.D preferred); broad knowledge of the humanities and 
the arts; familiarity with the needs of faculty in a comprehensive research 
institution, specifically in the humanities; professional-level experience 
in university or college program administration, including supervisop)~ 
experience and essential budgetary knowledge Excellent writing, 
corcanunication, and organizational skills; ability to interact effectively 
with a wide variety of individuals including University faculty, stafi; and 
administration, guest lecturers and scholars, and the general pulqic. 
Strong computer skills required, experience with desktop publishing and 
grant-~vriting a plus. Prior experience in editing and,’or publishing, and 
experience of UWM administrative and budgetary procedures desirable but not 
required. 

Appointment Type 
This is career-track, academic staff position on an annual (12 month) basis 
with the title Administrative Program Manager III. Sala~ grade 6. 

Application Deadline 
Review of applications will begin on January- 26, 2004 and ~vill continue 
until the position is filled. 

Starting Date 

June 1, 2004. 

Application: Send letter of interest and curriculum vitae to: 

Professor Daniel J. Sherraan, Director 
Center for 21st Century Studies 
University of Wisconsin-Mil~vaukee 
P.O. Box 413 
Milwaukee, WI 53201 

LT~¢,,2X/~ is an AA/EO employer and educator strongly committed to maintaining a 
climate supporting equality of opportunity and respect for difference based 
on gender, culture, ethnicity, disability, sexual orientation, marital 
status, race, color, religion, national origin or ancestl3Z, age and lawfi~l 
activities. We particularly encourage applications from individuals who 
would enhance and diversify our workforce. 
***** 

The Department of Media Culture of the COLLEGE OF STATEN ISLANX), a senior 
college of The City University of New York, seeks a scholar/practitioner 
(open-ranked) with an established record of research and/or creative work 
in New Media. Required: PhD., M.F.A or distinguished record of 
achievement in a related field required, ability to teach relevant 
production technologies, theories, histories, and social/cultural 
implications of New Media Additional expertise in one or more of the 
following areas is desired: institutional media studies; animation; film or 
cormnumcation theo~; gender and technology.. The candidate will join a 
faculty cu~Tently engaged in research in digital media, media/f~lm 
production, histow of con~munications, fihn studies, and cultural studies 
in a global context The Department of Media Culture oilers undergraduate 
degrees in Communications and Cinema Studies and a Master’s degree in 
Cinema and Media Studies The Department is home to digital media 
production facilities for new media development, digital imaging, video, 
design and typography, non-linear video post-production, as well as 
facilities :For traditional television, analog video, and 16ram filmmaking. 

Responsibilities include teaching undergraduate and graduate courses, 
per]k~rming departmental and college service; and engagement in an active 
and productive research agenda. Salary range: Assistant Professor, $47,331 
- $61,111 ; Associate Professor, $49,376 - $71,028; Professor, $56,664 - 
$87,757, commensurate with experience. Send cover letter, curriculum 
vitae, and names, addresses and telephone numbers of three references to: 
Edward D Miller, Chair, Department of Media Culture, ’]?he College of Staten 
Island, 2800 Victory Blvd., 1 P-226, Staten Island, NY 10314. Candidates 
may also choose to supply samples of syllabi, teaching evaluations, 
successful grant proposals, and artistic or written work. EEO/AA/ADA 
employer. 

Photography History/Theory Position: Assistant Professor, tenure-track, 
Department of Cinema & Photography, College of Mass Communication & Media 
Arts, SOU~Tf;%RN/LLINOIS UNIVERSITY CAR~[3ON’DALE. Appointment date: August 
16, 2004. Required QualNcations: PN) in History of Photography, Art 
History, or a related field by the date of hire; active interest in and 
record of research and scholarly achievement in photographic histop),, 
theory, and criticism; demonstrated ability to teach photo studies courses 
at the graduate and undergraduate levels. If PhD is not complete by date 
of hire, a one-year appointment at the rank of Instructor would be offered. 
Responsibilities: Teach graduate co~trses in the history and critical 
analysis of photography and related arts. Teach undergraduate courses in 
photographic history-, theory and criticism. Serve on and direct doctoral 
dissertation and MFA thesis committees. Carl?, on an active research agenda. 
Participate in professional associations and set’,,ice to the Departrnent, 
College, and University. @plication deadline: February 1, 2004, or ~mtil 
filled. Required documentation: Letter of application and curriculum vita 
detailing level of experience and accomplistwnent; teaching philosophy; 



sample syllabi; a representauve sample of scholarly work; and three 
letters of recommendation with current contact information Send to: Photo 
Studies Search Committee; Department of Cinema & Photography-code 6610; 
College of Mass Cowanunication & Media Arts; 1100 Lincoln Drive; Southern 
Illinois University Carbondale; Carbondale, IL 62901-6610. Fax: 
618-453-2264. Phone: 618-453-2365. SJUC is an aff~rmauve actior~,equal 
opportuni~" employer that strives to enhance its ability to develop a 
d~verse faculty and stalK" and to increase its potential to ser~e a diverse 
student population All applications are welcomed and encouraged and will 
receive consideration. 
***** 

Applications are invited for confirmation path (equivalent to tenure track) 
positions of Lecturer/Senior Lecturer in Fihn Studies, within the 
Department of Conwnnnication Studies at UNIVERSITY OF OTAGO in Dnnedin, New 
Zealand. 
As a result of continuing strong growth, the Department is seeking scholars 
able to teach across a broad range of topics within the field of Film 
Studies. A good publication record and the ability- to supelyise 
postgraduate research is essential. 
Applications are invited from individuals active in the area of Film 
Studies, but preference may be given to those with the ability to teach 
within the field of Australasian film or who are prepared to develop a 
paper in either Australasian or New Zealand cinema. Other areas of 
interest include documentary cinemas, early cinemas, pre-World War II 
cinemas, avant garde and experimental cinemas, fihn industry studies, 
studies in animation and filrr~ tectmologies, contemporary British and Irish 
cinemas, Southeast Asian cinenras. 
To be appointed at the Lecturer level, applicants will have completed a 
PhD, have some teaching experience in a university, and have denronstrated 
the ability- to conduct and publish research. Appointment at the Senior 
Lecturer level will be available to established scholars with substantial 
research and teaching records. 
The positions need to be filled by no later than 1 June 2004, but nray be 
available from 1 February 2004. 
Specific enquiries may be directed to Professor Geoff Kearsley, Dean, 
School of Social Science, Tel 64 3 479 8519, Email 
geoft\kearsley@stonebo~v.otago.ac.nz 
Reference Number: A03/254. Closing Date: Friday 30 January 
2004 
APPLICATION INFORMATION 
For application information and a full job description go to: 
www.otago.ac.nz,jobs Alternatively, contact the Human Resources Division, 
Tel 64 3 479 8269, Fax 64 3 474 1607, Email ling chong@stonebow.otago ac.nz 

Equal oppommity in employment is Umversity policy. 

The Depaltment of English and Cultural Studies at BRYANT COLLEGE invites 
applications for a tenure-track Assistant Professor of Cultural 
Studies/Musicolo~z beginning Fall 2004. The teaching load for this 
position would be divided between introductory courses in Humanities and 
Cultural Studies, and upper-level courses in popular culture and music. We 
are seeking a scholar/altist ~vith specific area of specialization open. 
Those ~vith expertise in new media and technology, ethnomusicolog?-, and 
popular music cultures are especially encouraged to apply. Ph.D in 
appropriate field required. Send cover letter, vita and three letters of 
reference to Cultural Studies Search Connnittee, Human Resources Office-EX’I’, 
Position #330, Buant College, 1150 Douglas Pike, Smithfield, RI 02917. 
Applicants may also submit materials electronically to 
humanresources@bryant.edu (we accept Word and PDF attachments) You can 
contact Terri ttasseler at thassele@bryant.edu for further information 
Review of applications will begin January 23, 2004 and will continue until 
the position is filled. Bryant College is an E[{O/AA employer, and an 
institution committed to diversil}’ing its faculty and student bo@ * * * 

Maria Pramaggiore 
Associate Professor and Director of Film Studies 
NC State University 
Raleigh, NC 27695-8105 
maria p@uni~ ncsu edu 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

scms-l-bounce@cinemastudies.org on behalf of 

Maria Pramaggiore <mariaAo@uni~.ncsu.edu~ 

Tuesday, December 16, 2003 9:19 PM 

scms job list <SCMS-L@tct:ua.edu> 

[SCMS-L] SCMS job list: update Decetnber 16, 2003 

ATT00001 .c 

SCMS Job List Update: December 16, 2003 
Submitted by: Mafia Pramaggiore 

Please send all job ads to jobs(a)cinemastadies.org. 

Please send all inquiries regaJcding membership and receipt of the job list to membership(a)cinemastudies.o~ and webmaster~b~cinemastudies.org. 

The tbllowing positions are advertised belo~v: 
Texas ChiJs~ian Universi~ (Tenure track Asst Prof; television his~to~y) 

Denison University (Tenure track Asst Prof, Cinema) 
st University of Wisconsin-Milwaukee (Depu~ Director, Center for 21 Centu~ Studies) 

College of Staten Island (Tenure track, Open Rank; New Media) 

Southern Illinois University (Tenure track, Asst Professor: Photography Histo~/Theory) 

University of Otago (Tenure track Lecturer/Senior Lecturer) 

Bryant College (Tenure track Asst Prof, Cultural Studie~Musicology) 

The Dept. of Radio-~IV-Film at TEXAS CHRISTIAN UNIVERSITY seeks a tenure-track Assistant Professor to participate in an interdisciplinary program in Sports 

Media and teach television history courses such as History of Broadcas~ting, Media Analysis, Television and Culture, and Television Genres. Position begins August 

2004. Requirements: PhD or ABD in an appropriate field; active record of scholarly reseaxch; aaad strong commitment to undergraduate teaching. 

The RTVF Department current]y enrolls over 270 majors and requires students to take courses which provide a balance among production, indus~try studies, and media 

analysis/criticism. For more information about the department~ see our website: w~x~v.~£tcu.edu 

Applications will be reviewed as received; final deadline is Febrnary 16, 2004. Send letter of application, vita. samples of course syllabi and of scholarly work~ and 
names/contact infonnation tbr three retErences to: RTVF Search Committee, Dept. of Radio-TV-Film, TCU Box 298030, Fort Worth, TX, 76129. TCU is an 

EEO/AA employer. 

Assistant Professor of Cinetna at DENISON UNIVERSITY, a liberal ea~ts college of 2000 students. This tenure-track position begins Augufft 2004. Responsibilities: 

teach film analysis, history, criticism and theory courses and other seminm courses consistent with depextmental needs aaad candidate’s areas of interest. The successful 

candidate roll also advise students, sustain a scholaxly agenda and provide service to the depa~tment and college. Candidates should be committed to teaching 

undergraduate s~dents, including non-majors, in a liberal arts setting. Ph.D. required. Letter of application, CV and t]~ree letters of recotnmendation to: David Bussan, 
Chair. Department of Cinema, DeNson University, Granville, OH 43023. Deadline: February 15, 2004. Denison Universi~ is an aYfirmative actio~r’equal oppo~Vanily 

employer. Women and minorities are encouraged to apply. 

The Center for 21st Century Studies, UNIVERSITY OF WISCONSIN-MILWAUKEE, seeks a Deputy Director. 

Responsibilities 

The Deputy Director is responsible for day-to-day operation of the Center, UWM’s interdiseiplinao~ humanities research center. Reporting to the director, s/he 
supervises support s~ff (the Assistant Director~ the Program Assistant 3, and graduate project assistaa~ts) and budgeting, is responsible for scheduling, logistics, and 

publicity for all Center events, and assists the director ruth develop~nent and other projects. The Depu~ Director works with the Director to determine future plans of 

the Centec organizes suppo~t services to facilitate the reseaxch of UWM, UW System, and international fellows of the Center in conjunction with related programs in 

the hmnanities, arts, and social sciences; and as appropriate represents the Center both wit]fin and outside UWM and works with national and international cultural 

organizations, granting agencies, and humanities centers. 

Qualifications 

Graduate degree (Ph.D. preferred); broad l, moMedge of the humanities and the arts; familiarity with the needs of faculty in a comprehensive research ins~dtution, 

specifically in the humanities; protbssional-level experience in uNversity or college program administration, including supervisory experience and essential budgetary 

knoMedge. Excellent writing, communication, and orgarfizational skills; ability to interact eflbctively with a wide vaxiety of individuals including University t~cul ,ty, fftat]~ 

and administration, guest lecturers and scholars, and the general public. Strong computer skills required, experience with desktop publishing and grant-writing a plus. 

Prior experience in editing and/or publishing, and experience of U~qV! administrative and budgetary procedures desirable but not required. 

Appointment Type 

This is caree~track, academic stalt’position on an ammal (12 month) basis with t]~e title Adtninistmtive Program Manager III. Salary grade 6. 

Application Deadline 
Review of applications will begin on January 26, 2004 and will continue until the position is filled. 



S taJ~Jmg Date 

June 1, 2004. 
Application: Send letter of interest and curriculum vitae to: 

Professor Daniel J. Sherman, Director 

Center for 21 st Century Studies 

University of Wisconsin- Milwaukee 

P.O. Box 413 

Milwaukee, WI 53201 

UVv~I is an AA/EO employer and educator strongly committed to maintaining a climate supporting equality of opportunity and respect for difl}mnce based on gender, 

culture, ethnicity, disability, sexlml orientation, marital status, race, color, religion, national origin or ances~try, age and lawfi~l activities. We particnlarly encourage 

applications ti~om individuals who would enhance and diversit}¢ our workforce. 

The Department of Media Culture of the COLLEGE OF STATEN ISLAND, a senior college 

of The City University of New York, seeks a scholar/practitioner (open-ranked) with an established record of research and/or creative work in New Media. Required: 

Ph.D., M.F.A. or distinguished recount of achievement in a related field require& ability to teach relevant production technologies, theories, histories, and social!cultural 

implications of New Media. Additional expertise in one or more of the follomng areas is desired: ins~titutional media s~tdies; animation; film or communication theory; 

gender and technology. Tile candidate roll join a faculty cm~ntly engaged in resea~rch in digital media, ,nediedfilm production, history of co,nmunications, film sVddies, 

and cultural studies in a global context. The Department of Media Culture offers undergraduate degrees in Communications and Cinema Studies and a Mastels degree 

in Cinema and Media Studies. The Department is home to digital media production facilities for new media development digital imaging, video, design and typography, 

non-linear video post-production, as well as facilities for traditional television, analog video, and 16mm filmmaldng. 

Responsibilities include teaching undergradnate and graduate courses, pertbrming departmental and college service; mad engagement in an active and productive 

research agenda. Salary range: Assistant Prot~ssor, $47,331 - $61,111; Associate Professor, $49,376 - $71,028; Professor, $56,664 - $87,757, commensurate with 

experience. Send cover letter, curriculum vitae, and names, addresses and telephone numbers of three references to: EdwaJcd D. Miller. Chair. Department of Media 

Culture, The College of Staten Island, 2800 Victory Blvd., 1P-226, Staten Island, NY 10314. Candidates may also choose to supply samples of syllabi, teaching 

evaluations, successful grant proposals, and artistic or written work. EEOiz’u~ADA employer. 

Photography HistoWTheory Position: Assistant Professor, tenure-track, Department of Cinema & Photography, College of Mass Com,nunication & Media Arts, 

SOUTHERN ILLINOIS UNIVERSITY CARBONDALE. Appointment date: Angust 16, 2004. Required Qualifications: PhD in History of Photography, Art 
History, or a related field by the date of hire; active interest in and record of research and scholarly achievement in photographic his~tory, theory, and criticism; 

demonstrated ability to teach photo studies courses at the graduate and undergraduate levels. If PhD is not complete by date of hire, a one-year appointment at the 

rank of Instructor would be olt}red. Responsibilities: Teach graduate courses in the history and critical analysis of photography and related arts. Teach nndergraduate 

courses in photographic history, theory and criticism. Serve on and direct doctora] dissertation and MFA thesis committees. Carry on an active research agenda. 

Participate in prot}ssional as~)ciations and service to the Department, College, and Universi~. Application deadline: February. 1, 2004, or until filled. Required 

docanrentation: Letter of application and curficuhnn vim detailing level of experience and accomplishment; teaching philomphy; sample syllabi; a representa_tive sample 

of scholarly work; and three letters of recommendation ruth current contact information. Send to: Photo Studies Search Committee; Department of Cinema & 

Photography-code 6610; College of Mass Communication & Media Arts; 1100 Lincoln Drive; Southern Illinois University Carbondale; Carbondale, 1L 62901-6610. 

Fax: 618-453-2264. Phone: 618-453-2365. SIUC is an affirmative actioI~/equal opportunity employer that strives to enhance its ability to develop a diverse faculty 

and s~aff and to increase its potential to serve a diverse student population. All applications axe welcomed and encouraged and will receive consideration. 

Applications are invited for confirnmtion path (equivalent to tenure track) positions of Lecturer/Senior Lecturer in Film Studies, within the Depamnent of 

Communication Studies at LINIVERSITY OF OTAGO in Dunedin, New Zealand. 

As a result of continuing s~rong gro~lh, the Department is seeking scholars able to teach across a broad range of topics within the field of Film Studies. A good 

publication record and the abiliU to supervise pos~tgraduate research is essential. 

Applica’dons are invited t?om indivi&tals active in the azea of Film Studies, but pretErence may be given to those with the ability to teach within the tield of Australasian 

fihn or who are prepared to develop a paper in either Australasian or New Zealand cinema. Other axeas of interest include documentary cinemas, eaxly cinmnas, pre- 

World War II cinemas, avant garde and experimental cinmnas, fihn industry studies, sVadies in animation and film technologies, conte,nporaaT British and Irish cine,nas, 

Southeas~t Asian cinemas. 

To be appointed at the Lecturer level, applicants will have completed a PhD, have some teaching experience in a university, and have demons~trated the abiliU to 

conduct and publish research. Appointment at the Senior Lecturer level will be available to established scholars with substantial research and teaching records. 

The positions need to be filled by no later than 1 June 2004, but may be available fiom 1 February 2004. 

Specitic enquiries may be directed to Professor GeoffKearsley, Dean, School of Social Science, Tel 64 3 479 8519, Email geoJJJkearsl~!~c~stonebow.olago.ac.nz 

RetErence Number: A03/254. Closing Date: Friday 30 January 2004. 

APPLICATION INFORMATION 

For application infornlation and a full job description go to: x~avw.otago.ac.nz/jobs Alternativeb; contact tile Human Resources Division, ’][’el 64 3 479 8269, Fax 64 3 

474 1607, E~nail lin~.chon~(~t)stonebow.ota~o.ac.nz 

Eqlml opporimlity in emplwment is University POliw. 



The Depar~nnen’t of English and Cultural Studies at BRYANT COLLEGE invites applications tbr a tenure-track Assistant Prot~ssor of Cultural Studies/Musicology 

beginning Fall 2004. The teaching load for this position would be divided bet~veen introducto~ courses in Huma~aities mad Cultural Studies, m~d upper-level courses in 

popular culture mad music. We are seeking a scholar/a~ist with specific area of specialization open. Those with expertise in new media and teclmolo~, 
ethnomnsicolog55 and popular tnusic cultures me especially encouraged to apply. Ph.D. in appropriate field required. Send cover letter~ vita and three letters of 

reference to Cultural Studies Search Committee, Huma~ Resources Office- EXT, Position #330, B~yant College, 1150 Douglas Pike, Smithfiel& Pd 02917. Applicaaats 

may also submit ~naterials electronically to humm~resonrces~brva~t.edu (we accept Word m~d PDF attachments). You can contact Terri Hasseler at 

thassele@brvant.edu tbr further iat’onnation. Review of applications roll begin January 23, 2004 a~d will conti~me until the position is filled. B~?’~t College is m~ 
EEOiAA employer, and an ins~titution committed to diversifying its facnl~ and student body. 

Maria Pmmaggiore 

Associate Prot~ssor and Director of Fihn Studies 

NC State University 

Raleigh, NC 27695-8105 

maria p~unity.ncsu.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, December 19, 2003 2:34 PM 

coursepackpub <coursepackpub@store.unc.edu> 

Re: AFAM 76 course pack 

Dear Chuck: Currently, I am ~vorking on my syllabus and I am on my way to 
the Student Store Sorry I could not get there earlier. Sincerely, Charlene 
Regester 

--On Tuesday, December 16, 2003 11:02 AM -0500 coursepackpub 
<coursepackpub@store uric. edu> wrote: 

Hello Professor Register! 
I trust you are doing well. I see you are scheduled to teach AFAM 76 in 

the spring and am wondering if you ~vill be using your "The 
African-American in Cinema: 1900 to the Present" course pack this 
upcoming semester If you are using the same pack 100% Ii~om SPRING 2003 
can get it done for you close to the first day of class. Ne~v material I 
will not be able to get it processed as the publishers close do~vn for the 
next 2 weeks Just let me kno~v one way or the other.. THANKS’.[. 
Best Regards, 
Chuck 

Chuck Suckell 
Course Pack Publishing Manager 
(2[3 1530 Daniels Building 
Universi~ ofNurth Carulina-Chapel Hil[ 
Chapel Hill, NC 27599-1530 
Phune: 919-%2-4708 Fa×: 919-962-3759 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 
Friday, December 19, 2003 3:01 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Afam 76 Syllabus 
76- Springl 04Tuesyllabus.doc; 76- Spring 04 Tues sched.doc 

Dear Debby: Attached is a copy of my syllabus for AFAM 40 Spring 2004. I 
have already copied the one for the freshman seminar since it was easy to 
do so in the computer lab. Sincerely, Charlene Regester 



AFAM 76- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT Spring 2004 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: TH 11:30-12:30 

Meeting Time: 2-4:50 T 
Meeting Place: 311 Peabody 

TUESDAY 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significant contributions to 
filmmaking. They have participated as writers, directors, producers, actors, etc. and have played a key role in the 
development of this industry. Although African Americans have contributed to the growth and development of the 
cinema industry, rarely have their efforts been recognized or their contributions to the filmmaking industry been noted. 
Film histories often exclude the African American in their reporting of cinema history or provide minimal coverage of the 
African American and his involvement in this industry. Thus, AFAM 76 is a critical, historical, and theoretical 
examination of the African American in cinema from the 1900s to the present. This examination will seek to analyze 
their role on screen; will explore how stereotypical representations of the African American developed; and will 
investigate the efforts of a number of African American actors and actresses who attempted to subvert these 
representations. 

This examination is essential to understanding the black experience in the United States. It is well known that 
the media is an integral part of American society and has often been credited with molding and shaping existing 
attitudes regarding its ethnic and cultural diversity. Therefore, examining the role of the African American and their 
representations in cinema will serve to provide a better understanding of the black experience in American society and 
will serve to provide a better understanding of the role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the 
motion picture industry and to reveal how blacks were initially portrayed on screen. The emergence of all-black cast 
films from 1910 to 1920 is examined to determine why these films developed and why audiences craved these screen 
images. The more sophisticated all-black cast films produced from 1920 to 1930 are examined to determine why these 
films increased in popularity and why black film stars began to emerge. African American screen images in motion 
pictures from 1930 to 1940 are examined to reveal how the African American image began to change from that of a 
subservient to a more assertive and humane individual. Representations of African Americans from 1940 to 1950 are 
examined to determine how and why black entertainers, particularly musicians, began to dominate the screen. Films 
produced from 1950 to 1960 are examined to investigate how the integrationist era began to influence the screen image 
of the African American. Black screen images from 1960 to 1970 are examined to determine how the resurgence of 
black pride influenced this representation and how this resurgence of black pride led to the development of black 
exploitation films. Black exploitation films are examined to determine why they began to decline in popularity and why 
black audiences began to demand more quality black films. African American representations from 1980 to 1990 are 
examined to reveal how black comedians began to dominate the black screen image and to determine the impact new 
black filmmakers have on the contemporary representation of the African American in cinema. The preponderance of 
black filmmakers in the decade of the 1990s is examined to determine how they influenced and shaped filmmaking in 
this period. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest 
speakers. Two examinations (a midterm and final exam) will be given during the semester. Students are required to 
submit two papers (7-9 pages in length) examining the portrayal of the African American in motion pictures. These 
papers must be completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA 
Handbook of Style, Turabian, etc). 

TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. New 

York: Continuum (1989). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representinq Blackness: Issues in Film and Video New Brunswick, N J: Rutgers UP, 1997. 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster 

(1988). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writinq Himself into History. New Jersey: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Cripps, Thomas. Slow Fade to Black: The Ne.qro in American Film, 1900-1942. New York: Oxford University Press 

(1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Green, J. Ronald. Strai.qht Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (7-9 pages) due on February 24, 2004 (PAPER I) and April 6, 2004 
(PAPER II). 

GRADING 
Midterm 25% 
Paper I 25% 
Paper II 25% 

Final Exam    25% 

EXAMS: There will be two examinations (midterm and final) 



that must be taken on the dates 
specified. 
ATTENDANCE: Class attendance 
is mandatory. 
CLASS PARTICIPATION: Class 
participation is encouraged and 
will influence your final course 
grade. 



TUESDAY WEEKLY SCHEDULE 

January 13 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
"Ethnic Notions" 

January 20 
Emergence of All-Black Cast 

Films 
Rise of Black Film Stars 
1910- 1920 
"Hallelujah" 

January 27 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
"Emperor Jones" 

February 3 
Black Independent Filmmaker 

Oscar Micheaux 
Black Westerns 
"Race Movies"/"Within Our 

Gates" 

February 10 
Servants and Maids Dominate 

the Screen Image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
"Imitation of Life" 

February 17 
Entertainers as Film Stars 
Lena Horne 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940 - 1950 
"Lost Boundaries" 

February 24 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
"No Way Out" 
PAPER I DUE February 24 

March 2 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
"Carmen Jones" 
MID TERM EXAM 
SPRING BREAK 

March 16 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
"In the Heat of the Night"/ 
"A Raisin in the Sun" 

March 23 
Impact of Black Exploitation 

Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Crier 
1965 - 1970 
"Shaft" 
"Superfly" 

March 30 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
"Lady Sings the Blues"/ 
"Cooley High" 

April 6 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of "Color Purple" 
1980 - 19C85 

"A Soldier’s Story" 
PAPER II DUE April 6 

Apil 13 
Spike Lee as Producer, Director, 

& Actor 
1985 - 1990 
"Get on the Bus"/"He Got 
Game"/"Do The Right Thing"/ 
"Bamboozled" 
"Devil in a Blue Dress" 

April 20 
Introduction to the 1990s 
John Singleton 
Contemporary African American 

Filmmakers 
"Boyz N the Hood" 

April 27 
Contemporary Representations 
of Race 
African American Cinema in the 
1990s 
Intro to New Decade of 2000 
"Eve’s Bayou"/"Hurricane"/ 
"Green Mile"/"Baby 
Boy"/"Training Day"/"Ali"/ 
Course Evaluation 
Review for Final 

FINAL EXAMINATION: MAY 4, 2004, TUES. 12 Noon 



From: 

Sent: 

To: 

Subject: 

Attach: 

scms-l-bounce@cinemastudies.org on behalf of 

Maria Pramaggiore <mariaAp@unity.ncsu.edu> 

Tuesday, December 30, 2003 4:54 PM 

scms job list <SCMS-L@tct:ua.edu> 

[SCMS-L] SCMS jobs: update December 30, 2003 

ATT00001 .c 

SCMS Job List Update: December 30, 2003 
Submitted by: Mafia Pramaggiore 

Please send all job ads to jobs(a)cinemastadies.org. 

Plea~se send all request regarding membership and receipt of the job list to webmaster~cinemastudies.org AND membership(a)cinemastudies.org. 

The follomng three positions are advertised below: 

St Cloud State University (Tenure track, Asst Pro£ Film) 

University of California, Riverside (Tenure track Asst Pro£ Latin American Fihn and Media) 

Loyola MaD~mount (Tem~re track Ming Asst Prof of Multimedia Arts) 

ST. CLOUD STATE UNIVERSITY SEEKS a Tenure-Track Assistant Prot~ssor of Film, beginning Fall 2004. We are seeking an individual with evidence of the 

following: a genuine enthusiasm for undergraduate film education, the ability to teach both laacge mad small course~ and a willingness to explore collatx~ration in the arts. 

Ph.D. or M.F.A. in the di~ipline of Film required. Training in Digital Filmmaking as well as Film ttistory, Theory & Criticism required. The successful candidate will be 

expected to teach Digital FilmmaI:ing, Film & Culture (a 100-200 per~n introductoD’ course) and create and teach tilm studies topics courses; help shape a flourishing 

film program; advise students and paxticipate on faculty" committees; teach other cross-disciplina~ courses occasionally; aaad demonstrate efl’ective teaching, scholarly 

and/or creative achievement, continued preparation and study, and service to the university aaad comtnunity. Salaacy cotnmensurate with education and experience. 

Send letter of application, curriculum vitae, three recent letters of recom~nendation, graduate transcripts (copies OK) to Brad Chisholm, Search Committee Chair, 

Department of Theatre, Film Studies & Dance, St. Cloud State Univm~Jty, 720 4th Ave. South, St. Cloud, MN 56301-4498 (320-308-3229). No faxes or electronic 

submissions. Application materials must be postmarked by January 30, 2004. Finalists will be asked to conduct a short classroom presentation in a laacge lecture setting, 

and will be given an opportunity to present their work. SCSU is committed to excellence and actively supports cultural diversity. To promote this endeavor, we invite 

individuals who contribute to such diversity to apply, including minorities, women, GLBT, the disabled mad veterans. 

The College of Hmnanities, A~ts and Social Sciences at the UNIVERSrFY OF CALIFOP3qIA, RIVERSIDE, invites applications and nominations for a junior, tmmre- 

track Assistant Professor appointment in Latin American film and media studies. The successful candidate will contribtue to the interdisciplinary and interdepa:rtmental 

Film and Visual Culture program, which currently offers a tnajor aaad minor and is plara~ing a graduate program, as well as work with other faculty in related disciplines 

and areas such as Latin American Studies and Hispanic Studies. Candidates should have a broad knowledge of film and be prepared to teach some of the Film and 
Visual Culture program’s core courses in film history, theory, genres, and analysis, at well as comparative courses in Latin American media, the media of one of the 

countries of the region, and/or Latin American media in diaspora. Additional expense in one or more of the areas that represent the strengths of the College is also 

desirable: gender and sexuality, minority discourses and ethnic s~mdies, colonialism and postcoloniality, popular culture, performance sVadies; production skills and 

i~movative multimedia pedagogy’ a plus. 

Departments of faculty currently participating in Film and Visual Culture include Anthropology, Art, Aft ttistory, Comparative Literature and Foreign Language~ 

Computer Science, Creative Writing, Dance, English, ttispanic Studies, Music, Sociology, Theatre, and Women’s Studies, but scholars in other disciplines with a 

media tbcus also are encouraged to apply. Verifiable Ph.D. at time of appointment, teaching experience, and a record or compelling promise of research and 
publication axe required. Salary is connnensurate with education and experience. Send letter of application, vita, writing sample (20 pp.) and 3 letters of 

recommendation to Professor Ray~nond L. Williams, Chair of Search Committee, % Film and Visua2l Culture Program, University of California, Riverside, Riverside, 

CA 92521. Application review will begin February 12, 2004. The appointment may be made as early as July 1, 2004, but the position will remafin open until qualified 

candidates are found. 

UC Riverside is an EEO/AA Employer committed to excellence through diversity. 

Ming Assiffm~t Prot}ssor of Multimedia Arts, lull-time tenure-track position, beginning Fall 2004. 

LOYOLA MAR’rqMOUNT UNIVERSITY, Depa~ment of Art and Art HistoU seeks an excellent aztisgteacher in the area of Multimedia. Ability to teach 2-D 

Computer (kaphics on the Macintosh with an additional emphasis in Motion Graphics (AfterEffects) and/or 3-D (Maya). New Media and multi-diseipliua3y 

orientation. Duties: teach 3 undergraduate level courses per semester, advise s~dent~ assist with university committee and depaxtmental work; professional research 

and creative work required; and the ability to address the needs of a growing program within an Art and Art History Depaxt,nent at a liberal arts institution. 

REQUIREMENTS MFA or equivalent experience. Three years college level teaching beyond Graduate Assis~ntship preferred. Application letter, CV. Teaching 
Philosophy, Technical Strengths. Appropriate evidence of professional activity, i.e. Slides, CD-ROM, or Sample Reel, include slides and/or examples of student work, 
3 letters of recommendation, mad SASE. 



DEADI,INE: March 1, 2004 or until filled. EOE/AA/WMA 

Fr. Michael Tang, Chafir, 

Department of Art m~d A(t Histo~, 

Loyola Maumount Universi ,ly, 

One LMU Drive, MS 8346, 

Los Angeles, CA 90045-2659. USA 

310-338-7424. tnafil~:mta~na,@lmu.edu 
http:#v.~’.~v.lmu.edu/colleges/cfa/art/ 

Maria Pramaggiore 
Associate Prot}ssor and Director, Film Studies Program 
NC State tMversity 
Raleigh, NC 27695-8105 
maria l~units,.ncsu.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

scms-l-bounce@cinemastudies.org on behalf of 

Maria Pramaggiore <mariaAp@unity.ncsu.edu> 

Tuesday, December 30, 2003 4:54 PM 

scms job list <SCMS-L@tct:ua.edu> 

[SCMS-L] SCMS jobs: update December 30, 2003 

ATT00001 .c 

SCMS Job List Update: December 30, 2003 
Submitted by: Mafia Pramaggiore 

Please send all job ads to jobs(a)cinemastadies.org. 

Plea~se send all request regarding membership and receipt of the job list to webmaster~cinemastudies.org AND membership(a)cinemastudies.org. 

The follomng three positions are advertised below: 

St Cloud State University (Tenure track, Asst Pro£ Film) 

University of California, Riverside (Tenure track Asst Pro£ Latin American Fihn and Media) 

Loyola MaD~mount (Tem~re track Ming Asst Prof of Multimedia Arts) 

ST. CLOUD STATE UNIVERSITY SEEKS a Tenure-Track Assistant Prot~ssor of Film, beginning Fall 2004. We are seeking an individual with evidence of the 

following: a genuine enthusiasm for undergraduate film education, the ability to teach both laacge mad small course~ and a willingness to explore collatx~ration in the arts. 

Ph.D. or M.F.A. in the di~ipline of Film required. Training in Digital Filmmaking as well as Film ttistory, Theory & Criticism required. The successful candidate will be 

expected to teach Digital FilmmaI:ing, Film & Culture (a 100-200 per~n introductoD’ course) and create and teach tilm studies topics courses; help shape a flourishing 

film program; advise students and paxticipate on faculty" committees; teach other cross-disciplina~ courses occasionally; aaad demonstrate efl’ective teaching, scholarly 

and/or creative achievement, continued preparation and study, and service to the university aaad comtnunity. Salaacy cotnmensurate with education and experience. 

Send letter of application, curriculum vitae, three recent letters of recom~nendation, graduate transcripts (copies OK) to Brad Chisholm, Search Committee Chair, 

Department of Theatre, Film Studies & Dance, St. Cloud State Univm~Jty, 720 4th Ave. South, St. Cloud, MN 56301-4498 (320-308-3229). No faxes or electronic 

submissions. Application materials must be postmarked by January 30, 2004. Finalists will be asked to conduct a short classroom presentation in a laacge lecture setting, 

and will be given an opportunity to present their work. SCSU is committed to excellence and actively supports cultural diversity. To promote this endeavor, we invite 

individuals who contribute to such diversity to apply, including minorities, women, GLBT, the disabled mad veterans. 

The College of Hmnanities, A~ts and Social Sciences at the UNIVERSrFY OF CALIFOP3qIA, RIVERSIDE, invites applications and nominations for a junior, tmmre- 

track Assistant Professor appointment in Latin American film and media studies. The successful candidate will contribtue to the interdisciplinary and interdepa:rtmental 

Film and Visual Culture program, which currently offers a tnajor aaad minor and is plara~ing a graduate program, as well as work with other faculty in related disciplines 

and areas such as Latin American Studies and Hispanic Studies. Candidates should have a broad knowledge of film and be prepared to teach some of the Film and 
Visual Culture program’s core courses in film history, theory, genres, and analysis, at well as comparative courses in Latin American media, the media of one of the 

countries of the region, and/or Latin American media in diaspora. Additional expense in one or more of the areas that represent the strengths of the College is also 

desirable: gender and sexuality, minority discourses and ethnic s~mdies, colonialism and postcoloniality, popular culture, performance sVadies; production skills and 

i~movative multimedia pedagogy’ a plus. 

Departments of faculty currently participating in Film and Visual Culture include Anthropology, Art, Aft ttistory, Comparative Literature and Foreign Language~ 

Computer Science, Creative Writing, Dance, English, ttispanic Studies, Music, Sociology, Theatre, and Women’s Studies, but scholars in other disciplines with a 

media tbcus also are encouraged to apply. Verifiable Ph.D. at time of appointment, teaching experience, and a record or compelling promise of research and 
publication axe required. Salary is connnensurate with education and experience. Send letter of application, vita, writing sample (20 pp.) and 3 letters of 

recommendation to Professor Ray~nond L. Williams, Chair of Search Committee, % Film and Visua2l Culture Program, University of California, Riverside, Riverside, 

CA 92521. Application review will begin February 12, 2004. The appointment may be made as early as July 1, 2004, but the position will remafin open until qualified 

candidates are found. 

UC Riverside is an EEO/AA Employer committed to excellence through diversity. 

Ming Assiffm~t Prot}ssor of Multimedia Arts, lull-time tenure-track position, beginning Fall 2004. 

LOYOLA MAR’rqMOUNT UNIVERSITY, Depa~ment of Art and Art HistoU seeks an excellent aztisgteacher in the area of Multimedia. Ability to teach 2-D 

Computer (kaphics on the Macintosh with an additional emphasis in Motion Graphics (AfterEffects) and/or 3-D (Maya). New Media and multi-diseipliua3y 

orientation. Duties: teach 3 undergraduate level courses per semester, advise s~dent~ assist with university committee and depaxtmental work; professional research 

and creative work required; and the ability to address the needs of a growing program within an Art and Art History Depaxt,nent at a liberal arts institution. 

REQUIREMENTS MFA or equivalent experience. Three years college level teaching beyond Graduate Assis~ntship preferred. Application letter, CV. Teaching 
Philosophy, Technical Strengths. Appropriate evidence of professional activity, i.e. Slides, CD-ROM, or Sample Reel, include slides and/or examples of student work, 
3 letters of recommendation, mad SASE. 



DEADI,INE: March 1, 2004 or until filled. EOE/AA/WMA 

Fr. Michael Tang, Chafir, 

Department of Art m~d A(t Histo~, 

Loyola Maumount Universi ,ly, 

One LMU Drive, MS 8346, 

Los Angeles, CA 90045-2659. USA 

310-338-7424. tnafil~:mta~na,@lmu.edu 
http:#v.~’.~v.lmu.edu/colleges/cfa/art/ 

Maria Pramaggiore 
Associate Prot}ssor and Director, Film Studies Program 
NC State tMversity 
Raleigh, NC 27695-8105 
maria l~units,.ncsu.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, Jannary 14, 2004 4:02 PM 

coursepackpub <coursepackpub@store.unc.edu> 

Re: AFAM 006 Coursepack 

Dear Chuck: Let me check it out before we proceed with plan B. Thanks much. 
Sincerely, Charlene Regester 

--On Wednesday, January 14, 2004 3:54 PM -0500 coursepackpub 
<coursepackpub@store.uaac edu> wrote: 

Hello Professor Register..,looks like on 1/2/04 we delivered them. 
S. Travis Gore ( SP??? ) signed for them If you can’t find them let me 
know.there is ahvays a PLAN 
Thanks 
Chuck 
On 1/14/’04 2:52 PM. "charlene regester" <regester@email.unc edu> wrote: 

>> Dear Chuck Sockell: Regarding my AFAM 006 course pack, I was ~vondering if 
>> it had been completed If so, can I have two copies -- one spiral bound 
>> and one three ring hole puaached. Please let me kno~v. 1£ I need to come 
>> over to student stores to pick this up I can. Thanks much for all of 
>> your help Sincerely, Charlene Regester 
>> 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, January 15, 2004 8:55 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Classes 

Dear Debby: I will be at the office today. However, I will need several 
items: 

1) 2004 Calender for my office 

2)Please print class rolls for both of my classes, so that we can take the 
roll without having them to sign my yellow tablet for each class meeting 

3)My coursepack for AFAM 006 is missing because they indicated that it had 
been delivered. They do plan to deliver another one today, so please make 
sure that this one is not misplaced. 

4) Please add the students to my AFAM 76. Also, my classroom might change 
because the Peabody classroom does not have a slide projector. I will let 
you know of the new location when I arrive. 

Thanks much. Sincerely, Charlene Regester 



SCMS Job List Update: January 15, 2004 
Submittt~! by: Maria Pramaggiore 

Please send all job ads to jobs@cinemastudies.org and inquiries regarding membership and receipt of the job list to webmas~ter(b)cinemastudies.org AND 

membershipC&cine~nas~dies.or~. 

The following positions axe advertised below: 
UniversW of St. Andrews (Professor, Lecturer, and 2 Readers; Film Studies) 
Bilkent Universi~’ (Open rank; Media and Cultural Studies) 

California State University-Los Angeles (Assistant Professor; Media Studies) 

UniversW of London (Senior scholar; Media Arts) 

We wish to create a new Department of Film Studies at the UNI’v~RSITY OF ST ANDREWS and will be malting a number of appointments in Mint will be a staged 

process of building an exciting new team committed to exploring the full range of disciplines required to understand and explain film and associated media. It is our 
expectation that the critical sVady of film will form the core of the new Depea~tment, but the University is also com~nitted to the development of screen writing, and is 

interested in imaginative developtnents that engage with other areas of the fihn and media industry. 

Professor of Fihn Studies 

You should have an internationally recognised reputation for reseaxch in any field of Film Studies, a strong commitment to irmovative teaching and skills necessary to 

building and leading a team. You will be expected to take a major role in nmking the additional academic appointnrcnts, in devising a portfolio of degrees, in building up 

the resources of a new and well-fimded Depextment, and in es~blishing links with appropriate creative induslries. A number of postgraduate scholarships will be made 

available to you. 

Reference no: ML077/03 Closing Date: 5 March 2004 

Reader in Fihn Studies 
Salaxy: £35,251 - £39,958 pa 

You should have an internationally recognised reputation for research in any field of Fihn Studies or Fihn and Media Studies, a~nd will be expected to contribute ~ the 

formation of a new Departanenk in devising a portfolio of degrees, a~nd in building up the resources of a new Department. 

Reference no: SK078/03 Closing Date: 26 March 2004 

Lecturers A or B in Film Studies 

Salaw~: £22,191 - £33,679 pa 

We have a number of lectureships available in any branch of Film Studies or Film and Media Studies. 

Ret~rence no: ME079/03 Closing Date: 26 March 2004 

Please quote the appropriate reference number. 

Application forms available from http:i/ww~v.st-andrews.ac.uk/hri or from Hmnan Resources, University of St Andrews, College Gate, North Street, St Andrews, Fife 

KY16 9AJ, (tel: 01334 462571, by fax 01334 462570 or by e-mail Jobline~)st-andrews.ac.nk). 

The University is committed to equali~ of oppormni~’. 

We seek applicants Ibr an open-rank position in media and cultural studies in the Department of Communication and Design at BILKENT UNIVERSITY in Ankara, 

Turkey. Primaxy teaching areas are introductoU level commanicafion and media studies, theories and methods in media studies, television studies, journalism, visual and 

cultural studies. Candidates are expected to have a good publication record and an active reseaJcch agenda. We are particularly interested in those with a solid 
background in theory and teaching experience. Junior candidates should have their Ph.D. completed by July 2004 at the lates~t. For further information, write to 

Mahtnut Muttnan at tnutman~bilkent.edu.tr 

Mailing address is Depm~tment of Co~nmunication and Design, Bilkent University, Bilkent 06800, Ankara, Tmkey. 

Tenure-Track Assistant Professor of Media Studies at CALIFORNIA STATE UNIVERSITY, LOS ANGELES. Successful candidates must have demonstrated 
potential tbr effective teaching of unde~raduate and graduate universiU courses in screenwrifing, as well as film/television history, aesthefics, an&’or criticism; a record 

of screenwriting and scholarly research activity involving students whenever possible; proficiency in oral and written communication; and a demonstrated interest in 

working in a multi-ethnic, mulficulturaJ environment. Demonstrated interest in teaching and developing survey courses in non-western media, new media, gender or 

ethnic identity studies preferred. PhD or MFA required tbr Tenure. Send letter of application indicating teaching experience and re,arch/creative work, evidence of 

scholarly work and screenwriting experience, vita~ 3 letters of recomtnendation, a~nd transcripts to Dr. Suzanne Regan, Chair, Media Studies Search Committee, 

Department of Communication Studies, California State University, Los Angeles, 5151 State UniversiU Drive, Los Angeles, CA 90032- 8111 by Janua~ 15, 2004. 

AN EO / TITLE IX/ADA EMPLOYER 

Royal Holloway, UNIVERSITY OF LONDON, is seeking a senior scholar of Media Arts for a new Chair. Applicants shonld have distinguished records in the 
research and teaching of any aspect of screen media. Royal Holloway is a highly regarded college of the Univms]U of London. Its Media Arts departmem is one of the 



bes~t in the UK, with high ratings tbr scholarship and teaching in the theo~ aJ~d practice of film, television and related fine a~:ts at undergraduate and postgraduate levels. 

See our website at w~’.rhul.ac.ulc/Media-Art~home.htm. Initial applications are sought by Febma~ 6 and inquiries are welcomed. Please contact Professor John 

Ellis, john.ellis@rhul.ac.uk <mufilt~iiohn.elli.,(~:rhul.ac.uk>. 

M~ia Prmnaggiore 

Associate Professor and Director of Film Studies 

North Caxolina State University 

Raleigh, NC 27695 - 8105 

ma~ia p~unitv.ncsu.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, Janua~ 15, 2004 3:44 PM 

Le~h Potter <lea~yale@emml.nnc.edu-~ 

Re: [tirstyearseminar] FYS DEADLINES 

Dear Leah: Thanks much for ?’our reply. Therefore, I might go a head and 
apply for funds to at least take my students to the movie Sincerely, 
Charlene Regester 

--On Thursday, January 15, 2004 1:56 PM -0500 Leah Potter 
<leahya le@emaihunc, edu> wrote: 

Dear Professor Regester, 

You raise some good questions, which I’ve forwarded to Dr Lucia Binotti, 
the Associate Dean ofFYS A quick response is that doing a field trip to 
the film sounds great and seems quite fnndable, except the dinner part 
which could be covered by the hospitality ti~nd up to $75 (course 
enhancement funds don’t cover food) As for the second idea, while it 
certainly makes loads of sense, I’m not sure if the funds can be used to 
purchase permanent supplies. Lucia Binotti and/or the Steering Committee 
will be in a better position to respond to this matter 

Best, 

Leah 

On 1/15/04 12:25 PM, "regester@email.unc.edu" <regester@emaihunc.edu> 
wrote: 

>> Deqar Leah: Yes, I am interested in applying for one of the first year 
>> seminar grants. However, I was not clear about the ~pe of activities 
>> that you fund. I have a few ideas in mind ~2~r which we could recieve 
>> l~nding and I would like to know if any of these will fit into your 
>> requirements. 
>> 

>> 1 )Because my class explores passing in cinema (AFAM 006K), there is a new 
>> film out entitled the Human Stain that explores passing and intersects 
>> with this class. Could the grant pay :[’or some 17 students to attend 
>> dinner and a local theater to see this film? Is this the kind of 
>> actlvtty that the grant sponsors? 
>> 

>> 2)Because we see nearly 10 films on passing -- I would be interested tn 
>> purchasing DVD or Videotape copies of the films screened in class so 
>> that I could have them in the future when the seminar is offered again 
>> (ie. ]mi~tion of Life, 1934; Pinky, 1949; etc.) Please let me know if 
>> either of these ideas fits under the kind of activities that you are 
>> likely to fund. Thanks [’or your assistance. Sincerely, Charlene Regester 
>> 

>> -On Monday, Janua~ 05, 2004 10:38 AM-0500 "leahyale@eraaihnnc.edu" 
>> <leahyale@email.unc.edu> wrote: 
>> 

>>> This message is to alert you to scveral upcoming FYS deadlines. 

>>> JANU~%RY 9th, proposals for new FYS courses are due. If you would like 
>>> to teach a new FYS course in either Fall 2005 or Spring 2005 you must 
>>> submit a proposal by- this deadline. 

>>> JANUARY 16th, applications for course er~hancements grants (up to $750) 
>>> for all Spring 2004 FYS courses are due. 

>>> Please note that in addition to these ep2aancement grants, FYS has teamed 
>>> up with APPLES to offe~ the Ueltschi Grant (deadline Feb 11, 2004). 
>>> There are also additional funds (up to $500) for course enhanceraent 
>>> provided by the Department of Housing and Residential Education for FYS 
>>> seminars that incorporate the residence halls into their learning 
>>> activities (to apply for this use the regular FYS course ep2aancement 
>>> application but indicate that you are applying for Department of Housing 
>>> Funds). 

>>> For more information on any of the above, please visit our website at 
>>> http:/iwww.unc.edu/l}s. 

>>> l£you wish to be removed from this listserv, please respond to 
>>> leahyale@emaihuaac.edu. 
>> 

>> 

>> 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, Jannary 16, 2004 3:47 PM 

coursepackpub <coursepackpub@store.unc.edu> 

Re: AFAM 006 Coursepack 

Dear Chuck: Thanks for the new coursepack. We did find the previous 
coursepack but I also needed the copy that you sent Thanks for all of your 
effort Sincerely, Charlene Regester 

--On Wednesday, JanuaW 14, 2004 4:32 PM -0500 charlene regester 
<regester@email.uaac. edu> wrote: 

Dear Chuck: SalTy for the inconvenience and thanks for working with me. 
Sincerely, Charlene Regester 

--On Wednesday, January 14, 2004 4:30 PM-0500 coursepackpub 
<coursepa ckpub@store unc.edu> wrote: 

>> No problem...I will print one and get it to you tomorrow- to your 
>> office...no cost to your department. By the ~vay we have sold all but 1 of 
>> the 006 course packs we printed ( if we sell out we print here in my 
>> office while the students ~vait so donlt believe it when a student tells 
>> you we cant get a course pack). AFAM 76 has sold about 1/2 of the copies 
>> so far Hope you are having a good semester. 
>> Regards, 
>> Chuck 
>> 

>> On 1/14/04 4:14 PM, "charlene regester" <regester@email.unc.edu> wrote: 
>> 

>>> Dear Chuck: I wil[ need a three ring hole-punched copy for AFAM 006. I 
>>> can try to get my department to pay for this if necessary. Let me know 
>>> what you think. Sincerely, Charlene Regester 

>>>--On Wednesday, January 14, 2004 3:54 PM-0500 coursepackpub 
>>> <coursepackpub@store unc.edu> wrote: 

>>>> Hello Professor Register.. ,looks like on 1/2/04 we delivered them 
>>>> S. Travis Gore ( SP??? ) signed for them. If you can’t find them let 
>>>> me know..there is ahvays a PLAN 
>>>> Thanks 
>>>> Chuck 
>>>> On 1/14/04 2:52 PM, "charlene regester" <regester@email uric edu> wrote: 

>>>>> Dear Chuck Sockel[: Regarding my AFAM 006 course pack, I was wondering 
>>>>> if it had been completed. If so, can I have two copies -- one spira[ 
>>>>> bound and one three ring hole punched. Please let me l~ow. If I need 
>>>>> to come over to student stores to pick this up I can Thanks much for 
>>>>> all of your help. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, January 21, 2004 5:46 PM 

nmoody@emml.unc.edu 

[Ncfilm] [Filmpub] UNCV~,"s Movie MaJ~er I,ecture Series (t~¥d) 

[Ncfihn] [Filmpub] UNCW’s Movie Maker Lectme Series.msg 

Dear Nora: Please send the following to AFAM 76 students. Sincerely, 
Charlene Regester 
.......... Forwarded Message .......... 
Date: Tuesday-, January 20, 2004 3:05 PM -0500 

From: "Hall, Heather H." <Hallh@unc~v.edu> 
To: filmpub@lists.uncw edu 
Sulziect: [Ncfilm] [Filmpub] U~’CW’s Movie Maker Lecture Series 

’]7he Universi~" of North Carolina at Wilmington’s Film Studies Department 
presents the 

Moviemakers Guest Lecture Series 

with special guest 

Dave Monahan 

"The [~volution of Editing" 

Monahan will explain basic editing concepts and the role of the editor in 
the creative cinematic process. His presentation features screenings of 
Lumiere Brother’s fihns, The Great Train Robbery, A Trip To The Moon, and 
portions of Way Down East and Poterr~:in. 

Dave Monahan is an Assistant Professor in the UNCW Film Studies Department. 
A graduate of Columbia University’s Graduate Film Division, Monahan has 
written and directed a number of award-winning short films which have 
screened at festivals worldwide, including Prime Time, which won the New 
Line Cinema Award for "Most Original Film." Working as screenwriter, 
director and editor, he is currently in post production on his latest film, 
Monkey- J~mction. 

Please join us on Friday, January 23 at 2pro in Morton Hall’s Bryan 
Auditorium. This event is free and open to the public. For more 
infom~ation contact 910-962-7502. 

Heather H. Voiselle 

Film StudiesDepartment 

962-7502 

www.uaacw.edu/filmstudies 

.......... End Forwarded Message .......... 



Sent: 

To: 

Subject: 

Attach: 

ncfilm-bounces@aas.duke.edu on behalf of 

Hall, Heather H. <Hallh@uncw.edu> 

Tuesday, Janua~ 20, 2004 3:05 PM 

filmpub@lis±s.uncw.edu 

[Ncfilm] [Fihnpub] UNCW’s Movie Maker Lecture Series 

image001 .gif; ATT00001.c 

The University of North Carolina at Wilmington’s Film Studies Department presents the 

Mo viemakers Gu est Lecture Series 

with special guest 

Dave Monahan 

"The Evolution of Editing" 

Monahan will explain basic editing concepts and the role of the editor in the creative cinematic process. His presentation features 

screenings of Lumiere Brother’s films, The Great Train Robbe~, A Trip To The Moo~z, and portions of Way Down East and Pot~nkin. 

Dave Monahan is m~ Assistant Professor in the UNCW Film Studies Department. A graduate of Columbia University’s Graduate Film 

Division, Monahan has written and directed a number of award-winning short films which have screened at festivals worldwide, 

including Prime Time, which won the New Line Cinema Award for "Most Original Film." Working as screenwriter, director and editor, 

he is ~nxrrently in post production on his latest film, Monkey Junctic~n. 

Please join us on Friday, January 23 at 2pm in Morton Hall’s Bryan Auditorium. This event is free and open to the public. For more 

hfformation contact 910-962-7502. 

Heather H.Voiselle 

Film Studies Department 

962-7502 

www.uncw.edui fihn studies 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, January 21, 2004 5:46 PM 

nmoody@emml.unc.edu 

[Ncfilm] Fw: NC Fihn Hot Sheet! (fiYd) 

Dear Nora: Please forward to AFAM 76 students. Sincerely, Charlene Regester 

.......... Forwarded Message .......... 
Date: Wednesday, Janualy 21, 2004 3:26 AM +0000 
From: Neb Rodgers <nebulax@uno.com> 

To: film-video@aas.duke edu, ncfilm@aas duke.edu 
Subject: [Ncfilm] Fw: NC Film Hot Sheet’. 

.... Original Message Follows .... 

From: NC Film Office <nclist@ncconzmerce corn> 
Reply-To: nclist@nccommerce.com 
To: "NC Film Commission Hot Sheet!" <hotsheet@nclist.com> 
Subject: NC Film Hot Sheet! 
Date: Tue, 20 Jan 2004 16:23:46 -0500 

Nolth Carolina Film Office Hot Sheet 

We do not have any information on casting, auditions or talent. All 
of the information that we have on the ]2~llowing projects will appear 
below 

TIlE r)E] ,ICA~/I~ LIFE OF ST[L~N(IER S 

Start I)ate: I,ate March 
Filming Area(s): Wilmington 
Additional Information: A 27-minute DV short film, still seeking a few 
paid crew and cast.Headshots/demo reels can be sent to Shooting Starr 
PRoductions,2311 Belvedere DR,Wi[mington,NC 28405. 
Email address: shootingstarrproductions@yahoo corn 

t IANGING AROUND 

Start I)ate: Late February through Earl?" March 
Filming Area(s): Greenville,N C. 
Additional hrformation: ’];his is a 30-minute short film by Mine-Dex 
Productions Non-paid crew and cast sought.Email for info at: 

MNDXPRO@ahoo.com 

COWBOY TRA~ 

Start Date: on-going 
Filming Area(s): Sanford, Lee County 
Additional Information: Circle M Productions began this Christian western 
feature last year and expects to contninue until completion.Non-paid crew 
and cast sought, email: circlenwninistly@aol.com. <circlemministry@aol.com> 

LAUNDRY 

Start Date: Late Februaly-Early March 
Filming Area(s): Triangle Area 
Additional Information: Non-paid production, seeking cast.For more 
information, contact Elysiun~ Entertairwaent at: 
elysiun~entertaitwnent@hotmail.com .Please, send no attachments with emaih 

INCONSISTENCY 

Start Date: January 15 
Filrning Area(s): Chapel Hill 
Additional Information: independent experimental narrative short. No pay 
fi~r crew;cast and crew- applicants to to website at http://www.tessernst.com 
and: lusciouslatham@hotmail corn 

ONE TREE H]LL 

Start Date: Janua~z through April 
Fihning Area(s): Wilmington 
Production Company Fax: 910-343-3777, all crew- postions are filled 
Additional Information: This V~B Network series has set tap production 
offices at Screen Gems Studios, 1223 N. 23rd St., Wihnington, NC 28405 

NEYV DISGUISE 



Start Date: November - January 
Filming Area(s): Wilmington 
Additional Information: 60 minute film producing on DV from Keams 
Entertail~ment NON-PA~D Looking for cast and crew-. More iN’o: 

http ://w~vw kearnsent, cam 

"NORTH CAROLINA, discover the state you’re in" 

http://w~v.nc:fi lm cam 

The best thing to hit the internet in years - Juno SpeedBand! 
Surf’the web up to FIVE TIMES FASTER[ 
Only $14.95/month - visit www.juno.com to sign up today! 

Ncfilm mailing list 
Ncfilm@aas.duke.edu 
https:i/lists.aas duke.edu/mailman/listinfo/ncfilm 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, Janum3123, 2004 12:36 PM 

Vander, Robin G <vander@email.unc.edu> 

[iaarlist] Fwd: Call lbr International t turnaJ~ities Cont~rence Papers (t~vd) 

.......... Forwarded Message .......... 
Date: Friday, January 23, 2004 8:21 AM -0500 
From: Lorrie Guess <lguess@emaihunc.edu> 

To: Institute of African American Research <iaarlist@listselw.unc.edu> 
Subject: [iaarlist] F~vd: Call for International Humanities Conference Papers 

Dear Colleague, 

This note ~s to inform you of the current round in the call for papers 
for the THE SECOND INTERNA’IIONAL CONFERENCE ON N~F.W I)]RECTI(~NS 
ttUMANITIES. The 
deadline for proposals is 20 February 2004. Full detai]s of the 
conference and the online ca[] :[’or papers are to be found at 

http://www.HumanitiesCon ference corn 

’]7he conference is to be hosted by the Monash University Centre in Prato 
(30 
minutes by train from Florence, and 15 minutes fi-om the Florence 
International Airport) and the Monash Institute for the Study of Global 
]VIovcments, in 
association with the G]obalism Institute at RMIT, Melbourne. It is to be 

held from 20 to 23 July this year Confirmed speakers include Juliet 
Mitchell, 
Professor Psychoanalysis and Gender Studies and Head of Department in 
Social 
and Political Sciences at the Universi~" of Cambridge and Jack Gorrdy, 
Fellow of St John’s College and Emeritus Professor of Social 
Anthropology at the 
University of Cambridge, United Kingdom Visit the corfference website 
for a 

listing of other speakers as they- are announced. 

Cotfference papers will be published in print and electronic formats in 
the peer refereed International Journal of the Humanities. If you are 
unable to 
attend the conference, virtual registrations are also available allowing 
you to 
submit a paper for publication, as well as providing you with full 
access to 
the full text of the electronic edition of the Journal for that year. 

We hope you xvill be able to join the Humanities Corfference comm~fi~’, 
either in its virtual fomL or by joining us at this year’s ammal 
conference. 

Yoms Sincerely, 

Pro£ Tom Nairn 
The Globalism Institute, 
RMIT University, Melbourne, Australia 

Lorrie K. Guess 
Program Coordinator 
Institute of African American Research 

lguess@emaihunc.edu 

919-%2-6810 

919-8,43-9407 (fax) 

You are currently subscribed to iaarlist as: regester@email unc.edu 
To unsubscribe send a blank email to 

leave-iaarlist-2005154E@listserv.unc.edu 

.......... End Forwarded Message .......... 



Full Name: 

Last Name: 

First Name: 

Company: 

Business 

Address: 

Anna Everett 

Everett 

Anna 

Center for Black Studies 

UNIVERSITY OF CALIFORNIA Santa Barbara, CA 93106-3150 

Business 

Phone: 

805.893.3914 

E-mail: everett@filmstudies.ucsb.edu 



FOR IMMEDIATE RELEASE 
January 24, 2004 

For More Information: 
Carroll Parrott Blue 
619-594-6591 telephone 
<cblue@mail.sdsu.edu > e-mail 

The Dawn At My Back: Memoir of a Black Texas Upbringing 
DVD-ROM wins a 2004 Sundance Online Film Festival Jury Award 

Park City, UT -- The Dawn At My Back DVD-ROM by Carroll Parrott Blue and Kristy 
H.A. Kang is the recipient of the first-ever 2004 Sundance Online Film Festival Jury 
Award in the New Forms Gallery category. The Dawn DVD-ROM screens on 
demand now through Hatch 15, 2004 on the 2004 Sundance Online Film 
Festival at: <www.sundance.org> 

The Sundance Online Film Festival jury members include the following: Atom Films’ 
CEO Mika Salmi, ITVS Interactive’s Cathy Fischer, Siggraph 2005 Computer 
Animation Festival Chairman and Pixar developer Sam Black, 
Jed Rosenzweig with Yahoo! Movies, and Macromedia’s Chief Creative Officer, 
Michael Gough. 

Documentary filmmaker Carroll Parrott Blue authored The Dawn At My Back: 
Memoir of a Black Texas Upbringing as a Book/DVD-ROM/Website. Against the 
backdrop of Blue’s hometown of Houston, Texas, Dawn chronicles how 20th century 
racism profoundly impacts a mother and daughter relationship. Dawn’s DVD-ROM 
merges voices (Debbie Allen, Ossie Davis, Ruby Dee and Black Houston historians), 
music (Charles McPherson, Jeannie Cheatham, Marguerita Page, Greg Porter, and 
Dawn soundtrack composer Kamau Kenyatta), still and moving images 
(cinematographer John Simmons) with text. 

Filmmaker, author, and professor Carroll Parrott Blue’s award-winning films include 
Mystery of the Senses: Vision, Nigerian Art-Kindred Spirits, Conversations with Roy 
DeCarava, and Varnette’s World: A Study of a Young Artist. The Dawn At My Back: 
Memoir of a Black Texas Upbringing is Blue’s first-ever 
Boo k/DV D- RO M/We bsite. 

Conceptually, Dawn is both product and process. The book’s readers are enticed d 
to be DVD-ROM users and Website authors of their own stories. The DVD-ROM is 
from the University of Southern California Annenberg Center’s Labyrinth Project; 
the book is from University of Texas Press, and the Website from Massachusetts 
Institute of Technology Center for Reflective Community Practice’s StoryLink Project 
and Picture Projects. Dawn’s upcoming website will host and archive mother and 
daughter stories and dialogues for community use. Dawn’s Website premieres April 
2004 at <www.dawnatmyback.com>. 

-more- 



Dawn announces 2004 Sundance Online Film Festival Jury Award 
01/24/04, page 2 of 2 

THE DAWN AT MY BACK WEBSITE INFORMATION 

University of Southern California/Annenberg Center’s Labyrinth Project 
<www.annenberg.edu/labyrinth/blue.blue.html > 

University of Texas Press 
< www. utexas, ed u/u t press/boo ks/bl udaw. htm l > 

Massachusetts Institute of Technology’s Center for Reflective Community Practice 
<www.storylink.org> 

Picture Projects 
<www. pictu re- projects.com > 

THE DAWN AT MY BACK DIGITAL PRESS I N FORMATION 

Dawn’s digital stills are at: 
<ftp://press.sundance.org> and <www.image.net> until March 15, 2004 

Also available by clicking on The Dawn At My Back at: 
< www. a n nen berg. ed u/I a byri nt h/p ress_ph otos 2. html > 

Book’s Cover Digital Image at: 
< http ://images.amazon.com/images/P/0292705395.01 .LZZZZZZZ.jpg> 

Author’s Photo Digital Image at: 
<www.annenberg.edu/labyrinth/blue/blue_bio.html > 



From: 

Sent: 

To: 

Subject: 

Attach: 

scms-l-bounce@cinemastudies.org on behalf of 

Maria Pramaggiore <mariaAa@uni~.ncsu.edu> 

Saturday, January 31,2004 8:57 AM 

scms job list <SCMS-L@tct:ua.edu> 

[SCMS-L] SCMS job list: Update Jannmy 31, 2004 

ATT00001 .c 

SCMS Job List Update: Janua~T 31, 2004 
Submitted by: Mafia Pramaggiore 

Please send all job announcemenk~ to jobs(&)cinemastudies.org 

Please send all inquiries regarding membership, including receipt of the job list to: membershilc~a)cinema.s~tudies.org AND webmaster~cinemastudies.org. 

The tbllov~ing positions are advertised bdmv: 
University of Miclfigan, Ann Arbor (one year Visiting Assistant Professor; film s~dies) 

Oberlin College (one year Assistant Professor. Cinema Studies) 

UniversiB7 of Kent (Senior Lecturer in Fihn Studies and Lecturer in Film Studies/ Practice) 

The Program in Film and Video Studies of THE UNIVERSITY OF MICHIGAN, Ann Arbor, is seeking to make a one-year, visiting assistant professor appointment 

for a lhculty member with expertise in film s~tudies. The appointment will begin September 1, 2004. SalaD" is compefuive. Preferred candidate should hold the Ph.D. 

ABDs will be considered at the appointment level of lecturer. Teaching load consisks of two courts per semes~ter, with likely assignments to include: contemporary fihn, 

film theory and criticism, the French New Wave, andior semiuar in film technolo~. Applicants should submit a letter of interest, c.v., three letters of recommendation, 

and evi&nce of teaching excellence (including syllabi and coume evaluations) by Februa~ 16, 2004 to: Gaylyn Studlar, Director, Progm~n in Fihn and Video Studies, 

UniversW of Michigan, 2512 Frieze, 105 S. State Street, Ann Arbor, MI 48109-1285. Interviews will take place atthe SCMS conference. Review of applications 

will continue until the position is filled. The Universi .ty of Miclfigan is EOE. 

The Cinema Studies Program at OBERLIN COLLEGE invites applications for a full-time non-continuing faculU position in the College of Arts and Sciences. 

Appointment to this position will be for a term of one year begim~ing semester of 2004 and will cany the rank of Assis~nt Professor The incumbent will teach two 

sections of our introducto~ course, Style, Form, and Meaning in Cinema, and three advanced courses in his or her areas of specialization. The area of specialization is 

open, except for French, German, Russian, and Chinese cinema. 

Among the qualifications required tbr appointment is the PhD degree in hand or expected by first semes"ter of academic year 2004. Candidates must demonstrate 

interest and potential excellence in undergraduate teaching. Successful teaching experience at the college level is desirable. 

To be assured of consideration, letters of application, including a 

Curriculum vitae, graduate academic transcripts, and at least three letters of reference, should be sent to 

William Patrick Day, Director 

Cinema Studies P~ogram 

10 North Professor St. 

Oberlin College, Oberlin, 

Ohio, 44074 

by Feb. 28th. Application materials received alter that date may be considered until the position is filled. Salaw will depend on qualifications and experience, tax 

number (440) 775 8684 

Oberlin College is an Equal Oppol~ni~’/Affim~ative Action Employer with a strong ins~titutional commitment to the development of a climate that supports equality of 

oppormniF and respect of differences based on gender, ethniciF, disabiliF, and sexual orientation. Oberlin was the first coeducational institution to grant bachelol*s 

degrees to women and historically has been a leader in the education of African-Americans; the college was ~21so among the first to prohibit discrimination based on 

sexual orientation. In that spirit, we are particularly interested in receiving applications from individuals who would contribute to the diversiF of our facnlb~. 

Universi~ of Kent (CanterbuD, Campus, UK) 

Two posts: Film Studies and Film Practice 

The School of Dvama, Film and Visual Arts: 900+ students on undergraduate and postgraduate degree programmes; strong lbcus on creative practice. Highly 

successful in teaching and research; buoyant recruitment; expanding rapidly. 

The Film Studies Depa~nent: a major centre for Fihn Studies, offering research and taught pos~tgraduate programmes together with an undergraduate single honours 

degree course involving fihnmaldng, and co,nbined courses in film with other subjects. Rated 5 in the 2001 RAE, we wish to consolidate and enhance our research 

excellence while extending and complementing the range of subjects we teach. 

Senior Lecture~’Lecturer B in Fihn Studies [Ref: A04/39] 

We seek applicants with a general knowledge of contempora~’ historical, critical and theoretical issnes in Film Studies, along with research or teaching expertise 

outside the field of American cinema, in area[s] that would complement and/or extend the existing range of academic Film Studies specialties at Kent. We wonld be 



particularly interested in applicants who can enthnse undergraduates on topics related to non-English language cinemas, an&’or film or television theory, as well a~s tho~ 
who wish to lbrge connections between practice-based work, and the criticalischolMy emphasis of the Film Studies programme a~s a whole. Applicants should have a 
strong record of re,arch and publication; those applying lbr a Senior Lectureship should have a snbstantial research profile, appropriate to a submission ~eking the 
equivalent of 5* in previous RAE temps. 

Lecturer A in Fihn Studies (ruth Practice) [Ref: A04/40] 
We seek applicants with expertise in fihn practice in order to consolidate and develop our strand of practice-based courses (which currently encompasses Moving 
hnage Production, Introduction to Screenwriting, and Exploring the Frame). We may appoint either a single, full-time person, or m,o 0.5 positions. Applicants should 
have, or be in the course of establishing, a good record of practice-based work and/or professional filmmaking experience, and will contribute to undergraduate 
teaching across onr practice courses, as well as undertaking administrative duties. We would be paxticularly interested in applicants with expertise in experimental or 
innovative documentao~ film. Applicants should demonstrate an ability- to forge connections between practice-based work, and the criticaFscholMy emphasis of the 
Film Studies programme as a whole; and should have, or be in the course of establishing, a record of mseamh activity which may take the form of practice an&or 
scholarly/criticaJ~ writing. 

Start date tbr both posts: as soon as possible after April 1 st 2004 

Salaxy Sca]es: Lectarer A: £22,191- £25,451; Lecturer B: £26,270-£33,679; 

Senior Lecturer: £35,251-£39,958. 

Closing date for receipt of completed applications for both posts is 12 noon, 20th Februa~T 2004. Interviews should be held in March 2004. 

Further Paxticulars are avmlable fi~am the Personnel Office on: 
+44 (0)1227 827837 (24 hours) 
or fiom our website: htlp:i/vx~x~v.kent.ac.nk/m~istrv/persomrcl/vacancies.htm 
Text phone users please telephone +44 (0)1227 824145. 
Please quote the appropriate reference nnmber. 

We actively promote equal opportanity in education and emplwment and welcome caMidates from all sections of the communi~. 

Ma~ia Pmmaggiore 
Associate Professor and Director of Film Studies 
North Carolina State Universi~ 
Raldgh, NC 
ma~ia p~unitv.ncsn.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, Februa~ 9, 2004 12:19 PM 

nmoody@emml.unc.edn 

[Ncfilm] [Filmpub] Movie Makers a~d CinemaNonveau (fwd) 

[Ncfihn] [Fihnpub] Movie Makers and Cinema Nouveau.msg 

Please for~vard the follo~ving to AFAM 76 students. Sincerely, Charlene 
Regester 

.......... Forwarded Message .......... 
Date: Tuesday, February 03, 2004 8:32 AM -0500 

From: "Hall, Heather H" <Hallh@uncw.edu> 
To: filmpub@lists uncw.edu 
Subject: [Ncfilm] [Filmpub] iVlovie lk/iakel-s and Cinema Nouveau 

The Umversity of North Carolina at Wilmington’s Film Studies Department 
presents the 

Moviemakers Guest Lecture Series 

with special guest 

Michael Elder 

Michael Elder will speak about the reali~ of working as a freelance 
producer, director and cinematographer in such markets as Atlanta and 
Orlando. Elder is a freelance producer, director and cinematographer with 
over twenty years of production experience As a cinematographer, he has 
photographed independent feature films, commercials and documentaries. 
Elder has also worked as a Creauve Director, and as a film Instructor at 
Full Sail Center :[’or the Recording Arts in Orlando, Florida. Please join 
us on Friday, February 6, 2004 from 2pm to 4pro in Morton Hall’s Bryan 
Auditorium on the UNCW campus. This event is free and open to the public. 

Wilmington’s iX-exv French Filnr Festival 

www.uncw, edu,’fi lmstudiesicinerr~anouveau 

The L-niversi)- of North Carolina is proud to host the inaugural season of 
CINEMA NOU\rEAU, featuring six cutting edge French films made by first-time 
directors. The entire series is free to the public, and each filnr will be 
shown on the big screen in 35rrmr, subtitled in English, in the Wal~’ick 
Center Ballroom on the L~N’CW campus. All are warmly invited to what 
promises to be an exciting festival of cinema. 

SEASIDE 

(Bord de mer, Director: Julie Lopes-Curval, 2002) 

Tuesday, February 10, 7pro, Warwick Center Ballroom on the LZqCW campus 

A widely acclainred film currently in nationwide distribution, Seaside is a 
drama about the itfiaabitants of Cayeux, a small beach town in France. 
Beautiful but distant Marie works at a stone treatment plant Her 
boyfriend, Paul struggles to understand her dreamy temperament, while iVlarie 
is instead drawn to a young executive at the factory. 

W1Nik]ffR OF ~ CAMERA D’OR AT THE 2002 CAikZNES FILivI FESTIVAL 

Heather H. Voiselle 

FihnStudiesDepartment 

962-7502 

www.uncw.edu,’filmstudies 

.......... End Forwarded iVlessage .......... 



Sent: 

To: 

Subject: 

Attach: 

ncfilm-bounces@aas.duke.edu on behalf of 

Hall, Heather H. <Hallh@uncw.edu> 

Tuesday, FebruaD, 3, 2004 8:33 AM 

filmpub@lis±s.uncw.edu 

[Ncfilm] [Filmpub] Movie Makers a~d CinemaNouveau 

image001 .gif; ATT00001.c 

The University of North Carolina at Wilmington’s Film Studies Department presents the 

Moviemakers Guest Lecture Series 

with special guest 

Michael Elder 

Michael Elder will speak about the reality of working as a freelance producer, director and cinematographer in such markets as Atlanta and Orlando. Elder is a 

freelance producer, director and cinematographer with over twenty years of production experience. As a cinematographer, he has photographed independent feature 

fihns, commercials and documentaries. Elder has also worked as a Creative Director, and as a film Instructor at Full Sail Center for the Recording Arts in Orlando, 

Florida. P1 .... joi ....... Friday, February 6, 2004 from 2pro to 4pm in Morton Hall’s Bryan Auditori ..... the UNCW campus. Thi .... nt is fr .... d 

open to the public. 

CINEMA NOUVEAU 

Wilmington’s New French Fihn Festival 

w~-.uncw.edu/filmstudies/cinemanouveau 

The Uniw~rsity of North Carolina is proud to host the inaugural season of CINEMA NOLVV~AU, featuring six cutting edge French fihns made by firsbtime directors. 

The entire series is flee to the public, and each film will be shown on the big screen in 35ram, subtitled in English, in the Warwick Center Balh’oom on the UNQWV 

campus. All are warmly invited to what promises to be an exciting festival of cinema. 

SEASIDE 

(Bord de met, Director: Julie Lopes-Curval, 2002) 

Tuesday, February 10, 7pm, Warwick Center Ballroom on the UNCW campus 

A widely acclaimed film currently in nationwide distribution, Seaside is a drama about the inhabitants of Cayeux, a snrall beach town in France. Beautiful but distant 

Marie works at a stone treatment plant. Her boyfriend, Paul struggles to understand her dreamy temperament, while Marie is instead drawn to a young executive at 

the factory. 

WINNER OF THE CAMERA D’OR AT THE 2002 CANNES FILM FESTIVAL 

H eather H. Voiselle 

Film Studies Department 

962-7502 

www.uncw.edu/film studies 



From." 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, Februa~ 9, 2004 12:20 PM 

nmoody@emml.unc.edn 

[Ncfilm] [Filmpub] Cinema Nouveau at the Universi~ ofNorih Caacolina at Wilmington (tiYd) 

[Ncfilm] [Filmpub] Cinema Nouveau at the Universi~ of North Cmolina at Wilmington.msg 

Please for~vard the follo~ving to AFAM 76 students. Sincerely, Charlene 
Regester 

.......... For~varded Message .......... 
Date: Tuesday, February 03, 2004 10:01 A2vf -0500 

From: "Berliner, Todd" <berlinert@uncw.edu> 
To: filmall@lists.uncw.edu, filmpub@lists.uncw edu 
Subject: [Ncfilm] [Filmpub] Cinema Nouveau at the University of North 
Carolina at Wilmington 

Wihnington’s New French Film Festival 

www.uncw edu~,fihnsmdiesicineman ouveau 

The University of North Carolina at Wilmington is proud to host the 
inaugural season of CINEMA NOUVF, AU, featuring six cutting edge French films 
made by first-time directors. The entire series is :free to the public, and 
each film will be shown on the big screen in 35ram, subtitled in F, nglish, in 
the Wapa, ick Center Ballroom on the UNCW campus. All are warmly invited to 
what promises to be an exciting festival of cinema. 

SEASIDE 

(Bord de mer, Director: Julie Lopes-Curval, 2002) 

Tuesday, February 10, 7pm 

A widely acclainred filrn currently in nationwide distribution, Seaside is a 
drama about the inhabitants of Cayeux, a small beach town in France. 
Beautiful but distant Marie works at a stone treatment plant. Her 
boyfriend, Paul struggles to understand her drearny ternperarnent, while Marie 
is instead draxvn to a young executive at the factory. 

WINNER OF THE CAMERA D’OR AT THE 2002 CAN2NES FILM FESTFv’AL 

.¢M, IF I WERE RICH]~ 

(Ah! si j’&#381 ;tais richel~, Directors: Michel Munz & G&#381 ;rard Bitton, 

2002) 

Wednesday, February 11, 7pro 

Aldo, a lowly hair products salesman, wins 10 million Euros in the lottel~/. 
The sarne day, however, he learns that his wife is cheating on him with his 
boss. In retaliation, he decides to say nothing of his fortune until after 
their divorce is finalized, and continues living a humble life despite his 
huge wealth. A sharp comedy in the vein of the recent French hit, The 
Closet. 

17 TIMES CECILE CASSARD 

( 17 fois C&#381 ;cile Cassard, Director: Christophe Honor&#381 ;, 2002) 

Thursday, February 12, 7pm 

A young woman (B&#381 ;atrice Dalle, star of Betty Blue) is left stumaed by 
the sudden suicide of her husband. Along ~vith her son, she tries to put her 
life back together. Told in 17 short scenes, this is moving story of 
emotional renewal in the face of unexpected loss 

MY IDOL 

(Mon idole, Director: Guillaume Canet, 2002) 

Tuesday, February 17, 7pm 

50-year-old Broustal (Fran?ois Berl&#381 ;and), a ~vealthy and successful TV 
producer, seemingly has it all His adoring wife is beautiful, his latest 



show is a triumph, and audiences love his work. But his long-suffering 
lackey, Bastien (Guillaume Caner), whose job it is to warm up the audiences 
before Broustal’s shows, is upset at his lack of opportunities to share the 
spotlight with the producer, his idol. So when he is invited to Broustal’s 
country estate to work with him in a new prqject, Bastien is delighted. But 
all is not as it seems in this black comedy. 

A PIECE OF HEAVEN 

(Une part du ciel, Director: B&#381 ;n&#381 ;dicte Li&#381 ;nard, 2002) 

Wednesday, FebrualT 18, 7pro 

A powerful drama, A Piece of Heaven tells of the resistance of xvomen 
prisoners and women workers in a f:actor~’. In prison, Joatma (S&#381 ;refine 
Caneele, the acclaimed star of Bruno Dumont’s Humanity) obstinately 
questions the authori~ that confines her. Bound to a production line, 
Claudine (Sofia Leboutte) is caught up by a past that links her to Joam~a. 
The txvo women’s struggles are interwoven as they search for dignity, hope, 
and, perhaps, friendship. 

HAPPY MEMOR!ES 

(Se souvenir de belles choses, Director: Zabou Breitman, 2002) 

Tuesday, February- 24, 7pro 

A romantic drama of unique circumstances. Claire (a celebrated performance 
by Isabelle Carr&#381 ;) has gradually lost her memory after being stluck by 
lightning during a surrm~er storm. She is sent to a psychiatric center, 
filled with complete armaesiacs who navigate the building’s corridors by 
follo~ving colored threads (a motif taken from a real documented situation). 
There, she encounters Philippe (Bernard Campan), also living without 
memories after being injured in a car crash. Together, the two fO1Tll an 
intense and emotional relationship, as she withdraws from her past while he 
is forced to confront his. 

Cinema Nouveau is sponsored by the French Minist?re de la Culture and the 
Departments of Film Studies and Foreign Literatures and Languages at the 
University of North Carolina at Wilmington 

Free parking available on-site. Accommodations for disabilities may be 
requested by contacting 910-962-7712 three days prior to the event. Some 
film content may not be appropriate for all audiences. 

For more information, call 910-962-7502 or visit 
www.unc~v, edu/filmstudies/cinemanouveau 

Todd Berliner berlinert@uncw.edu 

Chair 910-%2-3336 

Film Studies Department fax 910-%2-7678 

University’ o:[" North Carolina at Wilmington 

601 South College Road 

Wilmington, NC 28403-5950 

Personal Web page: http://people.uncw edu~,berlinert/berliner.htm 

UNCW Film Studies I)epartment Web Site: http://www.uncw.edu/filmstudies 

.......... End Forwarded Message .......... 



From: 

Sertt: 

To: 

Subject: 

Attach: 

ncfdm- bounces@aas.duke.edu on behalf of 

Befliner, Todd <beflinert@tmcw.edu> 

Tuesday, February 3, 2004 10:01 AM 

tilma~l@lists.uncw.edu; filmpuh~list s. uncw.edu 

[Ncfilm] [Filmpub] Cinema Nouveau at the University of North Carolina at Wihnington 

CinemaNouveau Schedule In.doc; ATT00001 .c 

Cinema Nouveau 
Wihnmgton’s New French Fihn Festiva! 

va~:w.un cw.edu/filmsmdies/cinemanouveau 

’][’he University" of North Carolina at Wihnington is proud to host the inaugural season of CIA;!~V/A NOUVIL4 U, featuring six cutting edge French fihns ~nade by first- 

time directors. The entire series is free to the public, and each fihn will be shown on the big screen in 35mm, subtitled in English, in the Warwick Center Ballroo~n on the 

UNCW can~pus. All are wamfiy invited to what promises to be an exciting festiv~J of cinema. 

SEASIDE 

(Bordde mer, Director: Julie Lopes-Curval, 2002) 

Tuesday, February 10, 7pm 

A widely acclaimed film currently in nationwide distribution, Seaside is a drama about the inhabitants of Cayeux, a small beach town in France. Beautiful but distant 

Marie works at a stone treatment plant. Her boyfiJend, Paul struggles to understand her dreamy temperament, while Marie is instead drawn to a young executive at the 

thctory. 

14q~’~VER OP" IHE CAMERA D’OR AT 7HE 2002 CANNkS FILM 

~d, IF I WERE RICHI~ 

(Ah,t sij ’~tais riche~, Directors: Michel Mm~z & GZrard Bitton, 2002) 

Wednesday, February 11, 7pm 

Aldo, a lowly hair products salesman~ wins 10 million Euros in the lotteU. The smrte day, however, he learns that his wit} is cheating on him with his boss. In retaliation, 

he decides to say nothing of his fortune until a£er their divorce is finalize& and conti~mes 1Ning a humble life despite his huge wealth. A sha@ comedy in the vein of the 

recent French hit, IT~e Closet. 

17 TIMES CECILE CASSARD 

(17lois C~cile Cassard, Director: Christopbe HonorS, 2002) 

Thursday, FebruaU 12, 7pm 

A young woman (B~atrice Dalle, star of Belly Blue) is left stunned by the sudden suicide of her husband. Along with her son, she tries to put her life back together. 

Told in 17 short ~enes~ this is moving stoU of emotional renewal in the t~ce of unexpecled loss. 

MY IDOL 

(~PIon idole, Director: Guillaume Canet, 2002) 

Tuesday, February 17, 7pro 

50-year-old Broustal (Franois Berl~and), a wealthy and successfifl TV producer, seemingly has it all. His adoring wife is beautififl, his latest show is a lriumph, and 

audiences love his work. But his long-sufl}ring lackey, Bastien (Guillaume Canet). whose job it is to warm up the audiences before Broustar s shows, is upset at his lack 

of opporttmities to shaace the spotlight with the producer, his idol. So when he is invited to Broustal’s country, estate to work with him in a new project, Bastien is 

delighted. But all is not as it seems in this black comedy... 

A PIECE OF HEAVEN 

( Une part ch, ciel, Director: B~n~dicte Li~nard, 2002) 

Wednesday, Febmmy 18, 7pm 

A powerful drama, A Piece of Heaven tells of the resistance of women prisoners and women workers in a factou. In prison, Joanna (SZverine Caneele, the acclaimed 

star of Bruno Dumont’s Hzm,anity) obstinately questions the authority- that confines her. Bound to a production line, Claudine (Sofia Leboutte) is caught up by a past 



that links her to Joanna. The two women’s straggles are interwoven as they search tbr dignity, hope, and, perhaps, tkiendship. 

tlAPPY MEMORIES 

(Se souvenir de belles choses, Director: Zabou Breitman, 2002) 

Tuesday, Februau 24, 7pm 

A romantic drama of unique circumstances. Claire (a celebrated performance by Isabelle CarrY) has gradually lost her memoo~ after being snuck by lightning during a 

summer storm. She is sent to a psychiatric center, filled ruth complete amnesiacs who navigate the building’s corridors by follomng colored threads (a motif taken from 

a real documented situation). There, she encounters Philippe (Bema~l Campan), aJso living without memories after being injured in a car crash. Together. the two form 

an intense and emofional relationship, as she mthdraws from her pas~t wMe he is forced to confront his. 

Cinema Nouveau is sponsored by the French Ministre de la Culture and the Departments of Film Studies and Foreign Literatures and Languages at the Universi~ of North Carolina at 
Wilmington. 

Free parking available on-site. Accommodations for disabilities may be requested by contacting 910-962-7712 three days prior to the event. Some film content may not be appropriate for all 
audiences. 

For rnore irtformation, call 910-962-7502 or visit wavw.uncw.edu/fihnstudies/cinemanouveau 

Todd Berliner berlin ert@uncw edu 

Chair 910-962-3336 

Fihn Sludies Department fax 910-962-7678 

University of North Carolina at Wilmington 

601 South College Road 

Wilmington, NC 28403-5950 

Personal Web page: htrp://people.unc~v.edu,Serlinerb’berlin~’.hm~ 

UNCW Film Studies Depai~ment Web Site: !~!E:/)_v2~_2~_~:t_kn_g_~_v_:g_~_u_/_f_i_l_t_~!~k[~. 



Wilmington’s New French Film Festival 

www.uncw.edu/filmstudies/cinemanouveau 

The University of North Carolina is proud to host the inaugural season of 
CINEMA NOUVEAU, featuring six cutting edge French films made by first-time 
directors. The entire series is free to the public, and each film will be shown on 

the big screen in 35mm, subtitled in English, in the Warwick Center Ballroom on 
the UNCW campus. All are warmly invited to what promises to be an exciting 
festival of cinema. 

SEASIDE 
(Bord de mer, Director: Julie Lopes-Curval, 2002) 

Tuesday, February 10, 7pm 

A widely acclaimed film currently in nationwide distribution, Seaside is a drama 
about the inhabitants of Cayeux, a small beach town in France. Beautiful but 
distant Marie works at a stone treatment plant. Her boyfriend, Paul struggles to 
understand her dreamy temperament, while Marie is instead drawn to a young 
executive at the factory. 

WINNER OF THE CAMERA D’OR AT THE 2002 CANNES FILM FESTIVAL 

~IF I WERE RICH... 
(Ah! si j’dtais riche..., Directors: Michel Munz & G~rard Bitton, 2002) 

Wednesday, February 11, 7pm 

Aldo, a lowly hair products salesman, wins 10 million Euros in the lottery. The 
same day, however, he learns that his wife is cheating on him with his boss. In 
retaliation, he decides to say nothing of his fortune until after their divorce is 
finalized, and continues living a humble life despite his huge wealth. A sharp 
comedy in the vein of the recent French hit, The Closet. 



17 TIMES CECILE CASSARD 
(17lois Cdcile Cassard, Director: Christophe HonorS, 2002) 

Thursday, February 12, 7pm 

A young woman (B~atrice Dalle, star of Betty Blue) is left stunned by the sudden 
suicide of her husband. Along with her son, she tries to put her life back 
together. Told in 117 short scenes, this is moving story of emotional renewal in 
the face of unexpected loss. 

MY IDOL 
(Mort idole, Director: Gufllaume Canet, 2002) 

Tuesday, February 17, 7pm 

50-year-old Broustal (Franc~ois Berl~and), a wealthy and successful TV producer, 

seemingly has it all. His adoring wife is beautiful, his latest show is a triumph, 

and audiences love his work. But his long-suffering lackey, Bastien (Gufllaume 

Canet), whose job it is to warm up the audiences before Broustal’s shows, is 

upset at his lack of opportunities to share the spotlight with the producer, his 

idol. So when he is invited to Broustal’s country estate to work with him in a new 

project, Bastien is delighted. But all is not as it seems in this black comedy... 

A PIECE OF HEAVEN 
(Une part du ciel, Director: B~n6dicte Li~nard, 2002) 

Wednesday, February 18, 7pm 

A powerful drama, A Piece of Heaven tells of the resistance of women prisoners 
and women workers in a factory. In prison, Joanna (S6verine Caneele, the 
acclaimed star of Bruno Dumont’s Humanity) obstinately" questions the authority 
that confines her. Bound to a production line, Claudine (Sofia Leboutte) is caught 
up by a past that links her to Joanna. The two women’s struggles are interwoven 
as they search for dignity, hope, and, perhaps, friendship. 

HAPPY MEMORIES 
(Se souvenir de belles choses, Director: Zabou Breitman, 2002) 

Tuesday, February 24, 7pm 

A romantic drama of unique circumstances. Claire (a celebrated performance by 

Isabelle CarrY) has gradually lost her memory after being struck by lightning 
during a summer storm. She is sent to a psychiatric center, filled with complete 
amnesiacs who navigate the building’s corridors by following colored threads (a 
motif taken from a real documented situation). There, she encounters Philippe 



(Bernard Campan), also living without memories after being injured in a car 

crash. Together, the two form an intense and emotional relationship, as she 

withdraws from her past while he is forced to confront his. 

Cinema Nouveau is sponsored by the French Ministate de la Culture and the Departments of Film 
Studies and Foreign Literatures and Languages at the Ul~iversity of North Carolina at 
Wilmington. 

Free parking available on-site. Accon~modations for disabilities may be requested by contacting 
910-962-7712 three days prior to the event. Some film content may not be appropriate for "all 
audiences. 

For more information, call 910-962-7502 or visit www.unc~v.edu/fflmstudies/dnemanouveau 

An EE©-AA Institution 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, February 18, 2004 5:51 PM 

nmoody@emml.unc.edn 

Stone Center Diaspora Film Festival (fwd) 

Please forward to AFAM 76 Students Sincerely, Charlene Regester 

.......... Forwarded Message .......... 
Date: Tuesday, Februaly 17, 2004 5:35 PM -0500 
From: Joseph Jordan <jl)ordan@email unc.edu> 
To: j fjordan@email.unc.edu 
Subject: Stone Center Diaspora Film Festival 

Visit this web-site to see a stoW on the Center’s Festival of Diaspora and 
Independent Film 

http:/i~v,aav.herald-sun, c om/featur es/54446752.h~’n1 

.......... End Forwarded Message .......... 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, February. 26, 2004 11:53 AM 

Cante, Richard C <rcante@email.unc.edu>; Regester, Charlene B <regeste@email.unc.edu-~ 

Re: [Fwd: ma~ch 1 meeting atx~ut film off, rings at UNC-CH] 

Dear Richard: Yes, I do plan to attend this meeting. I was unaware of this 
effort until I received this message Hope to see you then. Sincerely, 
Charlene Regester 

--On Thursday, Februaly 26, 2004 10:47 AM -0500 "Richard C Cante" 

<rcante@email unc.edu> wrote: 

charlene-- 
haven’t heard back from you about the below really hoping you are gonna 
be able to make it on monday please do let me know if not i would be 
glad to receive any input/ideas via email, especially in advance of the 
meeting rich carite 

........ Original Message ........ 
Subject: march 1 meeting about film offerings at UNC-CH 
Date: ;Ved, 11 Feb 2004 13:11:56 -0500 

From: Richard C Cante <rcante@email.unc.edu> 
Organization: Ulriversity of North Carolina at Chapel Hill 
To: regester@email.unc.edu 

Media Studies and Production Faculty 
Department of Communication Studies 
The University of North Carolina 

11 February 2004 

Robert Alien, tlistoryiAmerican Studies 
Martine Antle, Romance Languages (French) 
Michele Berger, Women?s Studies 
Mark DriscoH, Asian Studies 
Clarissa C16, Romance Languages (Italian) 
Gregopf Flaxman, ]b;ngiish 
Beth Holmgren, Slavic Languages and Literature 
Alice Ku/niar, Germanic Languages 
Jason Middleton, Con~nunication Studies 
Kevin Parker, Art & Art History/Communication Studies 
Jos~ M Polo de Bernab~, Romance Languages (Spanish)/Comp. Literature 
Charlene Regester, African & Afro-American Studies 
David Sontag, Writing for the Stage and Screen 
Robin Visser, Asian Studies 

Dear Charlene, 

’]7he Media Studies and Production faculty fi-om the Department of 
Cormnunication Studies invite you to a meeting on March 1, 2004. Given 
the courses you teach, we very much hope you can attend. 

First of all, many of us have not even met, and our interests overlap. 
But, in a ruore practical vein, we have organized this rueeting to discuss 
the duplication of *film* teaching resources across different units of 
the College of Arts and Sciences. We’.’d like to brainstornr about 
potential courses of action for better pooling these resources into ruore 
coherent curricular experiences for both undergraduate and graduate 
students. 

In an attempt to accorumodate as many teaching schedules as possible, 
this meeting is scheduled for Monday March 1 st from 11 ara to 1 pnr in Hyde 

Hall, at the Institute for the Arts and Humanities. (Universi~ Hall, 
the main do~vnstairs rooru.) Please don?t hesitate to come by only for 
the first hour or only the second hour if you teach during one of those 
tirues. Also, please feel free to bring your lunch. 

Please RSVP to rcante@email.~c.edu. 

Also, if there are other full-time Arts and Sciences facul~" ~vho teach 
courses that are specifically about fihn, and who you think should be 
invited to this meeting, please let us l~mw so that ~ve can invite theru 
as well. 

We veW much look forward to seeing you there 

Rich Cante 
Lany’ Grossberg 
Joalme HersbX)eld 
Ken Hillis 
Kara Keeling 
Hap Kindem 
Joyce Rudinsky 
Francesca Talenti 





From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, March 15, 2004 11:26 AM 

Jane Gaines <jmgaines@duke.edu> 

Re: O~ar Micheaux Society Meeting-Agenda 

Dear Jane: We had the Micheaux meeting but the attendance was low clue to 
the fact that the?’ scheduled Pearl and Jackie’s presentation immediately 
following our meeting and some twenty minutes away at Emoly University’s 
campus. However, we did not resolve man?- of the issues on the agenda but at 
least they were discussed. Jan Loveland will produce the minutes and 
Klotman demonstrated her CD-rom during the meeting. A few suggestions have 
been made regarding who is willing to take the newsletter: 1) Jackie 
indicated that she is still undecided; 2) Gerald Butters noted that several 
universities in Chicago meet regularly for a film meeting and that one of 
the schools involved might be interested; 3) Michele Wallace emailed me and 
expressed an interest; and 4) I might see what I can do about obtaining 
institutional support here at UNC Moreover, many other issues need to be 
discussed between the two of us so I hope to see you in person at some 
point. Email is not sufficient so let me know when you are coming to Durham 
(perhaps over the surmner). By the way, Ron Green’s book is out but I have 
not yet purchased it but will do so as soon as possible We need an update. 
Sincerely, Charlene Regester 

--On Tuesday, February 24, 2004 9:11 AM -0500 Jane Gaines 
<jmgaines@duke.edu> wrute: 

Charlene: This is great add an item We have had structural changes at 

Duke and can’t fund printing and mailing next year. Lisa may be 

reassigned In twu years, we’H be in the same building as Afru-Am and 

the feeling is that it cuuld be a joint pruject at that time. Meanwhile, 

anuther institutiun might be interested. I asked Jackie about Unuf C, but 

she didn’t respund cuncIusively jg 

charlene regester wrute: 

>> Dear Jane: Attached is a brief agenda developed for the Oscar Micheaux 

>> Society meeting at the upcoming SCS based un your cumments. Once yuu 

>> appruve, I can ~2~rward tu Lisa and ask her to send by emai[ to the 

>> MJcheaux (email) list uf members Whenever yuu have a chance, let me 

>> know what yuu think. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, March 15, 2004 11:52 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: graduation meeting--location announcement 

Dear Debby: On Wednesday, I meet with Independent Study Students during 
this time and also show a film at 6pm. Let me know what you think. 

By the way, I have not yet heard from my travel reimbursement. I will be 
submitting my Atlanta trip on Thursday. 

Finally, do you need me to submit my Summer School requests before 
Thursday. If so, I will do so by email and will actually go over to Student 
Store because this semester was a mess. 

Keep me posted. Sincerely, Charlene Regester 

--On Monday, March 15, 2004 11:37 AM -0500 Debby Crowder 
<dacrowde @email.unc. edu> wrote: 

On Wednesday, March 17, 2004 at 4 PM we would like to have a 
meeting to plan the graduation ceremony for African-American Studies 
majors who are graduating in May. The graduation ceremony that was held 
last year was a success and we need a few student volunteers to work 
with some of the faculty members to plan an amazing 2004 graduation for 
graduating seniors. The location will be 105 Gardner. 



ABSTRACT FRESHSIAN SEMINAR END OF YEAR PROGRAM 

Transgressing Racial Difference: Who is Really Passing for Black? 

The seminar entitled, Masquerades of Blackness, is designed to examine passing 
films - films that explore mixed race characters who cross racial lines, to investigate how 

race is constructed on screen. Based on this examination race is revealed to be an 
unstable category as Hollywoood struggles to make the invisible visible and 
representable. Despite the problematic way in which race is marked and coded, perhaps 
more interesting is that in many of these passing films, the mulatto character is often 
played by ~vhite actors/actresses. These films rather than exploring the difficulties of 
mulatto characters who attempt to assimilate into white society then become explorations 

of blackness by white actors who attempt to vicariously experience blackness. Pink): 
(1949) as a prototype of this phenomenon is examined to demonstrate the complexity of 
passing, to suggest that white actors who assume mulattos role are desirous of blackness, 
and to reveal who is really passing for black. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, March 15, 2004 12:10 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: graduation meeting--location announcement 

Dear Debby: Thanks much for your prompt response. Sincerely, Charlene 
Regester 

--On Monday, March 15, 2004 12:02 PM -0500 Debby Crowder 
<dacrowde @email.unc. edu> wrote: 

Going over to student stores is a great idea. For some reason we had 
tons of problems this semester. They are already "late." So as soon as 
you get around to it. Re the graduation meeting--that is for your info 
only--your presence is not required. I’ll check on your travel. DC 

charlene regester wrote: 

>> Dear Debby: On Wednesday, I meet with Independent Study Students 
>> during this time and also show a film at 6pm. Let me know what you think. 
>> 
>> By the way, I have not yet heard from my travel reimbursement. I will 
>> be submitting my Atlanta trip on Thursday. 
>> 
>> Finally, do you need me to submit my Summer School requests before 
>> Thursday. If so, I will do so by email and will actually go over to 
>> Student Store because this semester was a mess. 
>> 
>> Keep me posted. Sincerely, Charlene Regester 
>> 
>> --On Monday, March 15, 2004 11:37 AM -0500 Debby Crowder 
>> <dacrowde@email.unc.edu> wrote: 
>> 

>>> On Wednesday, March 17, 2004 at 4 PM we would like to have a 
>>> meeting to plan the graduation ceremony for African-American Studies 
>>> majors who are graduating in May. The graduation ceremony that was held 
>>> last year was a success and we need a few student volunteers to work 
>>> with some of the faculty members to plan an amazing 2004 graduation for 
>>> graduating seniors. The location will be 105 Gardner. 

>> 

>> 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, March 15, 2004 4:22 PM 

Vander, Robin G <vande@email.unc.edu> 

[SCMS-L] SCMS job list update March 15, 2004 (tkYd) 

[SCMS-L] SCMS job list update March 15, 2004.msg 

.......... Forwarded Message .......... 
Date: Monday, March 15, 2004 3:34 PM -0500 
From: Maria Pramaggiore <marm p@unity.ncsu edu> 
To: scms job list < SCMS-L@tcJ~ua edu> 
Subject: [SCMS-L] SCMS job list update March 15, 2004 

SCMS Job List Update: March 15, 2004 

Please visit the new SCMS web site at http://wwwcinemastudiesor~/ 
[’or instructions about submitting j ob adver ti sere ents. 

’]7he following positions are listed below 

Universi~ of Essex (Lecturer/Senior Lecturer; Literature and Film of the 
Americas) California State University, Northridge (Lecturer; Electronic 
Media Management) Universi~ of Oklahoma (Visiting Professor; Film, 
Television or New" Media) Florida Atlantic University’ (Two Visiting 

Assistant Professors; Film Studies) 

UNIVERSITY OF ESSEX, Depaltment of Literature, Film, and Theatre Studies 
This post is intended to strengthen the Department’s teaching and research 
in the literature and film of the Americas, which has always been one of 
the Department’s central areas of intellectual interest. The person 
appointed will be able to teach courses in both literature and film, 
preferably- relating to more than one area of the Americas, and preferably 
transnational and comparative in focus. 
Candidates will have an established or growing reputation in their field, a 
strong record of research and publication, and experience of teaching at 
universi~" level. Appointment to this permanent post will be on the on the 
salary scale £25,451 - £33,679 per ann~nn for Lecturer or £35,251 - £39,958 
per annuru for a Senior Lectuxer and will be coramens~trate with the 
successful candidate’s qualifications and experience. Department website: 
http://wv~v.essex.ac.ulc’literature/ 
Further details and application forms: 
http:i/www.essex.ac.ulc,’personnel/Jobs/ioblist.htm#ac&t Hard copy 
application requests to: staffing@essex, ac.uk 
Phone: +44-1206-872-3500 
Specific questions relating to the post: phuhne@essex.ac.uk 
Department of Literatuxe, Film, and Theatre Studies 
University of Essex 
Wivenhoe Park, Colchester CO4 3 SQ 
United Kingdom 
Closing date: 19 March 2004. 

CALWORNIA STATE UNIVE.RSITY, NORTHRIDGF., a Los Angeles Univel-si~, seeks a 
full-time lecturer to teach beginning, intermediate and advanced courses in 
electronic media management: including history, regulations, prograrmning, 
sales/marketing, operations, research al’~d ne~v media. Terminal degree 
(Ph D.) from an accredited institution preferred. A candidate without a 
terminal degree, but with significant, high-level professional achievement, 
may- be considered for the position Candidate should have the ability to 
work ~vith an ethnically and culturally diverse campus commnnity The 
salary range is $3,636 - $3,808 / month, subject to budgetary approval, 
with actual salary dependent upon qualifications The review- of applicants 
will begin on March 1, 2004, and continue until the position is filled, but 
no later than April 30, 2004. Send vita to: Robelt Gusta£son, Chair of 
Search and Screen Con~nittee, California State Ur~iversity Northridge, 18111 
Nordhoff Street, Northridge, CA 91330-8317. For additiona 1 information 
about CSUN, visit: www.csun.edu. For more reformation about the 
Department, and a complete job description, visit: 
www.CinemaAndTelevision.com. CSUN is an Equal Oppoltnnity/Affirmative 
Action, Title IX, Section 504 Employer 

The Lr>,-IVERSITY OF OKLAHOMA Film and Video Studies t5-ogram has a Visiting 
Professor vacancy for the Spring Semester of 2005 pending fanding approval. 
Open to any specialty in film, television and new media with a two-course 
load Open to all ranks. For more information about the Program check the 
FVS web page: <http://wwwouedu/fvs/index.htm> If interested send a 
letter of application, a curriculum vitae and letters from three academic 
references by e-mail to fvs@ou.edu or hard copy to Andrew Horton, Director, 
Film and Video Studies Program, Umversity of Oklahoma, 640 Parrington 
Oval, R oom 302, Norman, OK 73019 Deadline [’or application is May 10th, 



5pm. ’]"he University of Oklahoma is an equal opportunity and al![irmauve 
action employer. 

FLORIDA ATLANTIC UNIVERSITY, Department of Communication, is seeking two 
Visiting Assistant Professors in Film Studies lk~r the 2004-05 academic 
year, to teach undergraduate courses in film history, theory and criticism; 
one post is at FAU’s Davie campus and the other is at its Boca Raton 
campus. Effective date of employment: August 2004. Salary: $32,000. Ph.D. 
or ABD. Active publishing and teaching experience preferred. Application 
deadline: April 16, 2004. Send letter of application, cv, tl’uee letters of 
recommendation and samples of scholarly work to: Dr. Eric Freedman, 
Department of Conm~unication, Florida Atlantic Universi~, 777 Glades Road, 

Boca Raton, FL 33431-0991. E-mail: efreedma@fau.edu. For detailed 
irffom~ation on FAU, visit our web sites at: http://w~’.fau.edu and 
http ://proteus. fau. edu Florida Atlantic University- is an Equal 
Opportunib’/Equal Access Institution. 

Maria Pramaggiore 
Associate Professor and Director of Film Studies 
NC State Univelsit~- 
Raleigh, NC 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

scms-l-bounce@cinemastudies.org on behalf of 

Maria Pramaggiore <mariaAo@uni~.ncsu.edu~ 

Monday, March 15, 2004 3:35 PM 

scms job list <SCMS-L@tct:na.edu> 

[SCMS-L] SCMS job list update March 15, 2004 

ATT00001 .c 

SCMS Job List Update: March 15, 2004 

Please visit the new SCMS web site at http:i/~-.cinemastudies.org/ 
tbr instructions about submitting job advertisements. 

The tbllowing positions are listed below 

University of Essex (Lecturer/Senior Lecturer; Literature and Film of the Americas) 

California State Universi~, No~thridge (Lecturer; Electronic Media Management) 

University of Oklahoma (Visiting Professor; Film, Television or New Media) 

Florida Atlantic Universi~ (Two Visiting Assistant Professors; Film Studies) 

[5NIVERSITY OF ESSEX, Department of Literatare, Film, and Theatre Studies 

This tx~st is intended to strengthen the Department’s teaching and reseaJcch in the literature ~md film of the Americas, which has always been one of the Department’s 

central areas of intellectaal interest. The person aptx~inted will be able to teach courses in both literature and tilm, preferably relating to more than one area of the 

Americas, and preferably transnational and comparative in tbcus. 

Candidates will have an established or gromng reputation in their field, a strong recoM of research and publication, and experience of teaching at universiU level. 

Appointtnent to this permanent posit will be on the on the salmy scale £25,451 - £33,679 per annum for Lecturer or £35,251 - £39,958 per annum for a Senior 

Lecturer and will be commensurate with the successful candidate’s qualifications and experience. 

Department website: http:/iwww~essex~ac.uk/literaturei 

Fnrther details and application forms: http://www.essex.ac.uk/personneFJobs/joblist.htm#ac&t 

Hard coW application requests to: stafling~essex.ac.nk 

Phone: +44-1206-872-3500 
Specific questions relating to the tx~st: phulme,~)essex.ac.uk 
Department of Literature, Film, and Theatre Stadies 

University of Es~x 

Wivenhoe Park, Colchester CO4 3SQ 
U nited Kingdom 

Closing date: 19 March 2004. 

CALIFORNIA STATE UNIVERSITY, NORTHRIDGE, a Los Angeles Universi~,, seeks a full-time lecturer to teach beginning, intermediate and advanced courses 

in electronic media management: including histoD,, regulations, programming, sales/marketing, operations, research and new media. Terminal degree (Ph.D.) from an 

accredited institution preferred. A candidate mtJ~out a termina] degree, but with significant, high-level professional achievement, may be considered for tJ~e position. 
Candidate should have tJ~e abiliU to work with an ethnically and culturaJly diverse can~pns community. The salmy range is $3,636 - $3,808 / month, subject to 

bndgetary approval, with ac~tua] sala~ dependent utx~n qualifications. The review of applicants will begin on March 1, 2004, and continue until the v~sition is filled, bu~t 

no later than April 30, 2004. Send vita to: Robert Gustafson, Chair of Search mad Screen Committee, California State University Northridge, 18111 Nordhoff Street, 

Nortlmdge, CA 91330- 8317. For additional information about CSUN, visit: www.csun.edu. For more intbrmation about the Department, and a complete job 

description, visit: ~,.Cinema_AndTelevision.com. CSUN is an Equal Opportunity/Attirmative Action, Tire IX, Section 504 Employer. 

The UNIVERSITY OF OKLAHOM)\ Fihn and Video Studies Program has a Visiting Professor vacancy for the Spring Semester of 2005 pending funding approw~. 
Open to any specialU in film, television and new media with a two-conrse load. Open to all ranks. For more information about the Program check the FVS web page: 

<http:i/www.ou.edtr/fvsiindex.htm>. If interested send a letter of application, a cumcnlum vitae and letters from three academic references by e- maJl to fvs(~ou.edu or 

hard copy to Andrew Hortol~ Directoc Film and Video Studies Progran~, UniversiU of Oklahoma. 640 Parrington Oval, Room 302, Norman, OK 73019. Deadline 

for application is May 10th, 5pm. The Universi~’ of Oklahoma is an equal opportunity and affirmative action employer. 

FLORIDA ATLANTIC UNIVERSITY, Department of Commanication, is seeking two Visiting Assistant ProtEsters in Film Studies tbr the 2004-05 academic year, 

to teach undergraduate courses in film history, theory and criticism; one posit is at FAU’s Davie campus and the other is at its Boca Raton campus. Effective date of 

employtnent: August 2004. Salad: $32,000. Ph.D. or ABD. Active publishing and teaching experience preferred. Application deadline: April 16, 2004. Send letter of 

application, cv, three letters of recommendation and samples of scholarly work to: Dr. Eric Freedman, Depaxt~nent of Communication, Florida Atlantic University, 777 

Glades Road, Boca Raton, FL 33431 -0991. E-n~il: efieedma(~)fau.edu. For detailed information on FAU, visit our web sites at: http://wa~a~-.fau.edu and 
ht~://pmteus.fau.edn Florida Atlantic UniversiU is an Equal Opportuni~;,’Equal Access Institution. 



Ma~a Pramaggiore 

Associate Prot~ssor and Director of Fihn Studies 

NC State University 

Raleigh, NC 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, March 15, 2004 4:25 PM 

Davenport, Randi L <rdavenpo@email.unc.edu> 

Re: Freshman Seminar Program 

RevisedAbstractFreshmanSemin~x.doc 

Dear Randi: Attached is the title of my presentation and the abstract. 
Please keep in mind that I ~vill sho~v about 3 or 4 film clips (~THS 
videotaptes)and give a brief talk, all of which will be completed within 
the 15 time period. Thanks for your assistance. Sincerely, Charlene 
Regester 

--On Thursday, March 04, 2004 3:10 PM -0500 Randi Davenport 
<r davenpo@EMA1L.U2x,-C.EDU> wrote: 

> Hello Charlene: 
> 

> Thanks. I’ll look for the title and abstrac t toward the end of spr~ng 
> break. (I’ll need to cor~firm a wide screen with the Carolina Inn.) 
> 
> Best, 
> 

> Randi 
> 

> charlene regester wrote: 
> 

>> Dear Randi: 
>> 

>> 1) Regarding the presentations, I will need video eqmpment so that I 
>> can use VHS videotapes. I am assuming that the room will have a wide 
>> screen. 
>> 

>> 2) Attached is a copy of my briefbio. However, if you need additiona[ 
>> in]2)rmation, please let me know so that I can forward I was unclear 
>> about the amount of information needed. 
>> 

>> 3) Finally, I wil[ forward the abstract and title of my presentation 
>> by the end of next week. 
>> 

>> Thanks for your assistance. Sincerely, Charlene Regester 
> 

> 

> 



ABSTRACT FRESHSIAN SEMINAR END OF YEAR PROGRAM 

Transgressing Racial Difference: Who is Really Passing? 

The seminar entitled, Masquerades of Blackness, is designed to examine 
"passing films" - films that explore mixed race characters who cross racial lines. This 
investigation reveals the way in which race is constructed on screen to be an unstable 
category, as Hollywood struggles to make the invisible visible and representational. 
Despite the problematic way in which race is marked and coded, perhaps more interesting 
is the fact that in many of these passing films, the mulatto character is often played by 
white actors/actresses. Rather than exploring the difficulties of mulatto characters’ 
attempts to be assimilated into white society, these films then become explorations of 

white actors’ attempts to vicariously experience blackness. Pinky (1949) as a prototype of 
this phenomenon is examined to demonstrate the complexity of passing, to suggest that 

white actors who assume mulatto roles are desirous of blackness, and to reveal who is 
really doing the passing. 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, March 15, 2004 7:18 PM 

At~m76@liskserv. unc.edu 

Global Rights Activist to Speak at Stone Memorial Lecture (fwd) (ti:vd) 

.......... Forwarded Message .......... 
Date: Monday, March 15, 2004 4:31 PM-0500 
From: charlene regester <regester@email uric edu> 
To: mnoody@email.unc.edu 
Subject: Global Rights Activist to Speak at Stone Memorial Lecture (t)¢d) 

.......... Forwarded Message .......... 
[)ate: Sunday, Mi~rch 14, 2004 2:13 PM -0500 

From:              ~email.unc.edu> 
To: "Undisclosed recipients" 
Subject: Global Rights Activist to Speak at Stone Memorial Lecture 

’]7he Sonja Haynes Stone Center for Black Culture and History is pleased to 
present the 10th Annual Son) a Haynes Stone Memorial Lecture on Tuesday, 
March 16, 2004 at 7:00 pin This event will be held in the 
Tate-Turner-Kuralt auditorium at the UniversiD" of North Carolina at Chapel 
Hill. 

Gay McDouga[l is a global rights activist She is executive 
director of Global Rights: Parmers for Justice in Washington, DC. 
Global Rights is a hutnan rights advocacy group that partners with 
local activists to challenge oppressive ideologies and power structures, 
channel international pressure to secure hutnan rights protectmns, and 
amplit~y new voices within the global discourse In 1999, she was awarded 
the MacArthur Foundation Fellowship for her "innovative and highly 
effective" work on behalf of intemati oanl human rights. McDougall 
received her JD at Yale University Law School and LLM in public 
international law at the London School of Economics and Political Science 

The Sonja Haynes Stone Memorial Lecture is the signature program of the 
Center, which features female lecturers whose work, scholarship and 
sei’,dce epitomize the vision and spirit of Dr. Sonja Haynes Stone. Please 
join us as we pay tribute to her nremory. 

This event is free and open to the public. For more information, call 
919-%2-9001. 

.......... End For~varded Message .......... 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, March 16, 2004 8:35 AM 

At~m76@liskserv. unc.edu 

1NFORM_ATIONAL: Request tbr Student Films (tkYd) 

.......... Forwarded Message .......... 
Date: Monday, March 15, 2004 9:14 PM -0500 

From: cuab@unc edu 
To: 
Subject: IN~’ORMATIONAL: Request for Student Films 

The Carolina Union Activities Board will be presenting a student film 
fesuval that will incorpurate the work of students ffum UNC-Chape[ Hill, 
NC State, and uther surruunding schouls Submissions will be accepted from 
now until April 1, 2004 The films can be ufany length, although shorter 
films are preferred Awune interested should submit their work on DVD ur 
VHS to room 3109 in the Frank Porter Graham Student Union. The deadline 
for applications is April 1, 2004. Please include the your name, emai[, 
and phune number along with the V[IS ur DVD. For inure iN2~rmatiun, please 
cuntact CUAB at 962-1157. 

This el:nail is sponsured by: Carulina Uniun Activities Buard 

"INFORMATIONAL:" email will only be sent to those whu have indicated 
that the?" du want to receive mass emaib To set your 
infurmationa[ mass email preference, go to the on-line 
directory web site at http://www.ais.unc.eduicampus dir/. 
Select "Mudi(y Directory Informatiun". 

.......... End Furwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, March 17, 2004 11:36 AM 

At~m76@liskserv. unc.edu 

Paper II Guidelines 

76paper.doc 

For those who did not receive Paper II Guidelines, I am attaching the 
following. Sincerely, Charlene Regester 



BLACK CINEMA 1950 TO THE PRESENT 

PAPER II GUIDELINES 
AFAM 76-REGESTER 

SPRING 2004 

As part of the course requirements, each student is required to submit a second paper. Your paper should critically examine 
one of the topics listed below. This paper should be 7-9 pages in length and must adhere to the following guidelines. The paper 
is an argumentative paper and may require consulting the following sources: class lectures, assigned reading materials, course 
pack, reserve reading material, videotapes on reserve at Media Resources Center (Undergrad. Library), etc. Consult journal 
articles, books, documents, etc. and do no limit your search to materials provided exclusively on-line. This paper constitutes 
one-fourth of your grade and shouhl reflect your best effort. 

1) Select a motion picture that has been re-made and examine how these versions compare to or 
differ from each other in their representation of African Americans on screen: 
The Defiant Ones (Sidney Poitier & Tony Curtis)/Fled (Laurence Fishburne); 
A Time to Kill (Samuel Jackson)/To Kill a Mocldngbird; 
Cry the Beloved Country (Sidney Poitier, Canada Lee)/Cry the Beloved Country 
(James Earl Jones); 
Shaft (1971, Richard Roundtree)iShaft (2000, Samuel L. Jackson) 

2) Examine how African American physicians historically have been transformed on screen in films such as No 
Way Out, Guess Who’s Coming to Dinner, Eve’s Bayou etc. Assess whether or not their screen image 
has improved or deteriorated. 

3) Explore how and why comedians have dominated the African American screen image in the 1980s. Assess whether or 
not the preponderance of comedians in American cinema is similar to previous decades in American cinema history. 

4) Select an actor or actress and develop a guiding argument that will allow you to examine his/her body of works with 
respect to how they have been transformed on screen (Denzel Washingtol~ Angela Bassett, Laurence Fishburne, Whoopi 
Goldberg, Samuel Jackso~ Morgan Freeman, Jada Pinkett, Vivica Fox, Alfre Woodard, Halle Berry, Will Smith, Cuba 
Gooding, etc.) 

5) Examine how the African American family has been transformed in cinema from the 1950/60s to the present (i.e. Once 
Upon a Time When We Were Colored, A Raisin in the Sun, Anna Lucasta, The 
Preacher’s Wife, Eve’s Bayou, Crooklyn, Inkwell, Soul Food, Beloved, etc. ) 

6) Examine how African Americans in the military have been presented on the screen (i.e.Glory, A Soldier’s Story, 
Tuskegee Airmen, Buffalo Soldiers, Courage Under Fire, Crimson Tide, Dead Presidents, The Patriot, Good 
Morning, Vietnam, Three Kings) 

7) Assess how institutions of higher learning have been presented in cinema (i.e. School Daze, 
Higher Learning) 

8) Examine how interracial relationships have been presented in cinema by filmmakers (i.e. Guess 
Who’s Coming to Dinner, One Potato, Two Potato, Jungle Fever, Body Guard, Jackie Brown, 
Bulworth, Mississippi Masala, Monster’s Ball). 

9) Explore the relationship between rap artists and cinema (Ice Cube, Ice Tea, Queen Latifah, LL Cool J, 
Tupac, Hea~y~ D, Kid n’ Play, Will Smith) 

10) Examine how black militancy has been transformed on the screen (i.e. Panther, Malcolm X, Huey P. Newton). 
11) Examine the evolution of black horror films in cinema (i.e. Blacula, Tales From the Hood, 

Def by Temptation, To Sleep With Anger, Last Vampire in Brooklyn, Scream Blacula Scream, Sugar Hill, Night of 
the Living Dead) 

12) Assess how black male camaraderie has been transformed in cinema and discuss how black 
masculinity is presented in these films (i.e. Cooley High, Boyz in the Hood, Juice, New Jack City, Menace II Society, Get 
on the Bus, Five Heartbeats, The Best Man, The Wood, Life, Barbershop) 

13) Compare and contrast the black detective to the white detective (i.e. Shaft vs. James Bond, Seven, Enemy of the 
State, True Crime, Kiss the Girls, Money Train) 

14) Examine Black/White Buddy Fihns (i.e. Danny Glover, Eddie MtLrp~, Keenan Wayans, 
Morgan Freeman -- Lethal Weapon I, II, III, IV, Shawshank Redemption, Seven, Beverly Hills 
Cops, The Last Boy Scout, Kiss the Girls, Money Train, Pulp Fiction, Training Day, Money Talks, Rush Hour) 

15) Explore Black Love as reconstructed in cinema (i.e. Lady Sings the Blues, A Warm 
December, Poetic Justice, Higher Learning, Love Jones, Boomerang, A Thin Line 
Between Love and Hate, Jason’s Lyric, What’s Love G~t To Do With It, Waiting to 
Exhale, Love Jones, How Stella Got Her Groove Back, The Preacher’s Wife, Why Do Fools 



{PAGE } 

Fall in Love, What’s Love Got To Do With It, Love and Basketball, Brown Sugar) 
16) Examine the evolution of the drag dealer on the motion picture screen (Superfly, New Jack City, Menace II Society) 
17) Examine black westerns and cinema (i.e. Buck and the Preacher, Posse, Wild Wild West) 
18) Examine black female cameradefie as transformed on the screen (i.e. Set It Off, Waiting 

to Exhale, Soul Food, How Stella Got Her Groove Back). 
19) Critically examine the works of a contemporary black fihnmaker (i.e. Spike Lee, Bill Dtike, Forest Whitaker, Julie 

Dash, Mario Van Peebles, John Singleton, F. Gary Gray, Robert Townsend). Explore the impact of his/her works on the 
African American screen image and spectators. 

20) Examine black bio-films (Malcolm X, Dorothy Dandridge Story, Hurricane, Ali, Josephine Baker Story). 
21) Explore films that attempt to examine the issue of transgressing racial difference (i.e.Watermelon Man, Soul Man, 

White Man’s Burden, True Identity, Buhvorth) 
22) Compare and contrast black exploitation fihns to "hood" films produced in the early 1990s (Boyz N the Hood, 

Menace II Society, Juice, Sugar Hill, New Jack City). 
23) Examine African American history when transformed on the screen (Rosewood, Ghosts of Mississippi, Malcolm X, 

The Tuskegee Airmen, Josephine Baker Story, Mississippi Burning, Lean On Me, Glory, Amistad, Dorothy 
Dandridge, Medgar Evers Story, Four Little Girls) 

24) Examine the African American athlete when transformed on the screen (Cooley High, 
Cornbread Earl and Me, Boyz N’ the Hood, He Got Game, Hurricane, Jerry Maguire, Any Given Sunday, All) 

25) Examine the African American novel when transformed on the screen (Devil in a Blue 
Dress, Beloved, Waiting to Exhale, Color Purple, Once Upon A Time When We 
Were Colored, Knock on Any Door, Native Son, How Stella Got Her Groove Back, I Know 
Why the Caged Bird Sings) 

26) Examine the black male/female as a gangster/criminal (i.e. Hoodlum, Rage in Harlem, Jackie Brown, 
Set It Off, New Jack City, Menace to Society, Boy z N the Hood, Hurricane, True Crime, Green Mile, Life, Ghost 
Dog) 

27) Examine black presidents/leaders (Mandela and DeKlerk, Deep Impact) 
28) Examine the representation of African American athletes in documentary fihns (Hoop 

Dreams, When We Were Kings). 
29) Examine black father/son relationships (i.e. Boy z N the Hood, He Got Game). 
30) Examine the construction of race -- whiteness and blackness (i.e. Bulworth, Jackie Brown, 

Summer of Sam, American History X). 
31) Examine the neutralization of blackness in cinema (i.e. Deep Blue Sea, Bone Collector, Pelican Brief, Green Mile, 

Legend of Bagger Vance, Training Day, Monster’s Ball, Remember the Titans). 
32) Examine the construction of race in fihns involving serial killers (i.e. Summer of Sam, Kiss the Girls, Seven). 

ALL PAPERS MUST ADHERE TO THE FOLLOWING GUIDELINES: 

1) Title page which includes the title of paper, full 
name, PID number 
2) Typed and Double-Spaced/Times New Roman 
Style Preferred 
3) Adhere to basic rules on Grammar and Style 
4) Contain Footnotes or Endnotes (Parenthetical 
Documentation is acceptable) 

8) Please Do Not 
Print on Front and 
Back/Single-Sided 
Copies 

5) Include Bibliography 
6) Legible, Near Letter Quality or Better (Original 
Dark Copies) 
7) Pages should be Numbered and in Correct 
Order 



Full Name: 

Last Name: 

First Name: 

Company: 

Business 

Address: 

Roberta Ann Dunbar 

Dunbar 

Roberta Ann 

Department of African and Afro-American Studies 

CB# 3395, 201 Battle Hall, UNC-CH Chapel Hill, NC 27599-3395 

Business 

Phone: 

919.966.2942 

E-mail: radunbar@email.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, March 19, 2004 1:58 PM 

Vander, Robin G <vande@email.unc.edu> 

[Fwd: Re: Kara Keeling @ Duke Univ.] (tkYd) 

.......... Forwarded Message .......... 
Date: Friday, March 19, 2004 1:33 PM -0500 
From: Debby Crowder <dacro~vde@email.unc edu> 
To: Aticican-and-African-American-Studies-Faculty 
<aticican-and-african-american-studies-faculty@lyris artsci.unc edu> 
Sulziect: [Fwd: Re: Kara Keeling @ Duke Uinv.] 

........ Original Message ........ 
Subject: Re: Kara Keeling @ Duke Univ 
[)ate: t:ri, 19 Mar 2004 13:01:09 -0500 
From: "Brian Barrera" <bjbg@duke.edu> 
To: <dacrowde@email unc edu> 

Hi Debby, 

Thanks :[’or the info. I’ll be sending the office a few of our :flyers, 
if that’s ok. I’ve also put all the program information below, 
including driving directions. ~Ihanks for offering to forward out the 
message 

Brian Barrera 

Kara Keeling - Pare Grier & The L Word 
**see below for more information 

Monday-, March 29, 5:30 pm 
Center for LGBT Life - 02 West Union Bldg., Duke University. 

**see below for driving directions 

Description - A consideration of Pare Grier’s Blaxploitation fihns 
provide insight into the consolidation of contemporary cormnon sense 
black nationalist understandings of gender and sexuality. The?" order 
Black Power into a set of conceptions of the world capable of 
widespread circulation. Pam Grier and The L Word presents 
Blaxploitation as a site brimming over with the possibilities for 
rethinking the relationship between political expressions and 
commercial cultural productions. Some of the forces at work that allow 
us to frame questions concerning black lesbian sexuality. Based upon a 
theoretical consideration of Blaxploitation, Keeling’s lecture 
considers the implications of Pare Grier’s presence in Showtime’s new 
series, The L Word. 

Kara Keeling - B.A., University of Notre Darue, M.A. and Ph.D., 
University of Pittsburgh. Media and Cultural Studies. Lvr. Keeling’s 
current research and teaching interests involve articulating, 
intel~ogating, and challenging the logics of racism, sexisru, 
homophobia, and capitalist exploitation currently perceptible in iruages 
and circulating via various media That work includes forging and 
examining intersections between media studies (especially- fihn and 
television theory and criticism), cultural studies, critical theory 
(including Marxist, poststructuralist, queer, feminist, postcolonial, 
and Black liberation theories), Black studies, and women’s studies. 
Her essays on media and popular culture have appeared in The Black 
Scholar, Qui Parle and elsewhere 

Driving Directions: 

From Chapel Hill: 

? Via US. 15-501 North. Take 15-501 North, marked Duke Umv./Med Ctr. 
Do not take 15-501 Business. 
? Take exit for N.C 751 (#107) marked Duke University West Campus. 
? Turn right onto N.C 751 S (Cameron Blvd.) 
? Turn left at first traffic light (Erwin Rd.). 
? Turn right at traffic light on Towerview Rd 
? Turn left at traffic light on Science Dr. 
? Turn right into driveway marked Bryan Center 



? The parking garage will be to the right 

Directions to 02 West Union B ui [ding: 

From Parking Garage: 

? The exit from the garage leads to a sidewalk. 
? Follow the sidewalk until you reach a staircase - go up it. 
? Continue following the sidewalk (the Bryan (;enter should remain on 
your right) until the building ends - turn right. 
’.’ There will be a concrete bridge toxvards your left - follow it. 
? At tile end of the bridge, under an archway, there is a door on the 
left. 
? Go ttnough the door and take go down the stairs in~’nediately to the 
right. 
? 02 West Ullion is through the first door in~’nediately on tile left. 

.......... End Forxvarded Message .......... 



Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Tuesday, March 23, 2004 8:41 AM 

At~m76@liskserv. unc.edu 

Diaspora Film Festival - Independent Shorts Program (fwd) 

Please forward to AFAM 76 students. Sincerely, Charlene Regester 

.......... Forwarded Message .......... 
Date: Tuesday, March 23, 2004 8:26 AM 

From: shsbcc <shsbcc@email.unc.edu> 
To: "Undisclosed recipients" 
Subject: Diaspora Film Festival - Independent Sholts Program 

The SoRia Haynes Stone Center for Black Culture and Histoly at the 
Universi~z of North Carolina at Chapel Hill will present an Independent 
Shorts Program. We will feature Shaka King’s "Stolen IVloments," Marina 
Gonzalez Palmier’s "~Vhite Like the Moon," and Scott IVlcCullough’s 
"Innocent." 

Date: March 23, 2004 
Time: 7 pm 
Location: Union Fihn Auditorium 

"White Like the Moon" (23 minutes, 2002) -follows the stoW of a 
Mexican-American mother who insists that her daughter bleach her skin in 
an effort to hide her natural skin color, and to enhance her chances in 
Anglo socie~’. This film captures the dilemma of those who face multiple 
problems around gender, ethnic, color and racial differences. 

"Stolen Moments" (26 minutes, 2002) - examines the current condition of 
the hip-hop movement Using interviews and incisive commentary, King 
poses a number of questions for the evolving hip-hop community. King 
tries to uncover the nature of hip-hop’s engagement with capitalism, media 
distortion and bias, and its prospects for achieving, what he sees, as its 
highest possibilities. 

"Innocent" (16 minutes, 2002) - follows police detective ttarO’ Ryan as he 
uncovers greed and corruption on the police force. 

’]7his program is free and open to the public. For more information call 
919-%2-9001 

.......... End Forwarded Message .......... 



Full Name: 

Last Name: 

First Name: 

Company: 

Business 

Address: 

Roberta Ann Dunbar 

Dunbar 

Roberta Ann 

Department of African and Afro-American Studies 

CB# 3395, 201 Battle Hall, UNC-CH Chapel Hill, NC 27599-3395 

Business 

Phone: 

919.966.2942 

E-mail: radunbar@email.unc.edu 



Frolil: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, March 24, 2004 4:58 PM 

Leonora Gibson <lgib~n@wesleya~.edu> 

Re: Introduction 

Dear Leonora: Thanks much for your assistance Sincerely, Charlene Regester 

--On Wednesday, March 24, 2004 11:33 AM -0500 Leonora Gibson 
<lgibson@wesleyan.edu> wrote: 

> Hi Charlene, 
> 
> Vel~’ pleased to hear that you are amenable to this strategy I’ll be in 
> touch within a month, once i have heard back tlcom our developmental 
> editor with a quote 
> 

> all best, 

> Lee 
> 

>> Dear Leonora: Yes, I am willing to pay some of the costs for the 
>> editing that will be required. I will do so out of my own pocket if 
>> necessa~z. Please keep me posted on how- you want me to proceed. 
>> Thap.ks for getting back with me Sincerely, Charlene Regester 
>> 

>> --On Tuesday, March 23, 2004 2:15 PM -0500 Leonora Gibson 
>> <[gibson@wesieyan.edu> wrote: 
>> 

>>> Hi Charlene, 
>>> 

>>> I have finally had a chance to read through your revised introduction 
>>> and passed it along to our editor in chief for her comments. We feel 
>>> that the project is really worth-while and offers so much new research 
>>> on an important topic. I fear, however, that the revised introduction 
>>> is not really addressing the reader’s concerns. One big problem of 
>>> course is that it won’t be possible to get editorial board approval 
>>> without making the required revisions. At this juncture, it might be 
>>> prudent to consider some outside development. I am sending part of the 
>>> manuscript to one of our copy editors to see if we can find some one to 
>>> do developmental editing on the project Obviously, we are a small 
>>> non-profit press and can’t cover the whole cost We might be able to 
>>> cover half as an advance against royalties, if you think that you could 
>>> cover the other ha[~2 rm thinking total cost will be about $2500 to 
>>> $3000 -- I’ll know more once I have heard back from the copyeditor. I 
>>> understand on a professor’s salaW that even half of this amount can be 
>>> a burden. I’d like to encourage you to set aside the revisions and 
>>> spend some time researching book subventions for your project. I’ve 
>>> just asked my assistant to spend some time looking on the web as well 
>>> Between the two of us, we should be able to find some funding for this 
>>> wonderful project. 

>>> Let me know your thoughts on this idea. 

>>> all best, 

>>> Lee 

>>> Leonora Gibson 
>>> Acquisitions Editor 
>>> Wesleyan Universi~ Press 
>>> 110 Mount Vernon Street 
>>> 2vSddletown, CT 06459 
>>> tel: (860) 685-3010 
>>> fax: (860) 685 -2421 
>>> lgibson@~vesleyan.edu 

> Leonora Gibson 
> Acquisitions Editor 
> Wesleyan University Press 
> 110 Mount Vernon Street 
> Middletown, CT 06459 
> tel: (860) 685-3010 
> fax: (860) 685-2421 
> lgibson@wesleyun edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, March 25, 2004 5:50 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: leave form 

Dear Debby: Yes, I will contact you by email and let you know exactly where 
I am. I might even come over to the office. Sincerely, Charlene Regester 

--On Thursday, March 25, 2004 4:36 PM -0500 Debby Crowder 
<dacrowde @email.unc. edu> wrote: 

Hey Charlene. I messed up that leave form and put the fall dates on 
instead of the spring ones. Will you be in the library tomorrow or 
somewhere I can send Travis to have you sign again? Sorry. I am very 
tired. DC 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Thursday, March 25, 2004 5:51 PM 

Vander, Robin G <vande@email.unc.edu> 

[Ncfilm] ANNOUNCEMENT: FRAMED!’. (fwd) 

[Ncfihn] ANNOUNCEMENT FRAMED! !.msg 

.......... Forwarded Message .......... 

Date: Wednesday, March 24, 2004 3:07 PM -0500 

From: James Boyle <BOYLE@law duke edu> 

To: fi[m-video@aas duke.edu, ncfilm@aas.duke.edu 

SubJect: [Ncfilm] ANNOUNCEMEX~,[’: FRAMED!! 

FRAMED!! 
How Law Constructs and Constrains Culture 
presented by 
The Arts Project 
at 
Duke’s Center 12~r the Study of the Public Domain 
Friday April 2, 2004, 10am-5:3(;pm 
Duke Law School, Room 3043, Durham, NC 
For more information visit http:i/www law.duk e edu/cspd/framed.pdf 
Supported by the Rockefeller Foundation 

This conference, held in association with Full Frame, the premier 
documentary film festival in the United States, examines the impact of 
intellectual property law on documentaW filmmaking and music. It brings 
together artists - docurrlentary filrmnakers and directors, classical 
composers, jazz musicians and audio collage artists - with a distinguished 
roster of legal expelts to explore the corrlplex interplay between law and 
art. 

The conference is free but space is limited. Register and reser~,~e a space 
by sending an email to woj ciech@law.duke, edu 

10am-lpm: CULTL~.E ON THE LEG.~L CUTITNG ROOMFLOOR 
"You?re totally- free to make a movie in an empty room, with yo~ two 
friends." ?Davis Gugger~heim, filrrm~aker 

Documentary films are records of ottr culture. But our culture is full of 
legally- protected objects ? songs, fihns, signs, even logos or buildings. 
Sometimes filrmnakers need to use pre-existing copyrighted material to tell 
a stor~’. Sometimes they accidentally capture copyrighted work in their 
documentalT footage. However, in order to distribute their docurrlentaries, 
filnwnakers must often clear the rights to every protected fragment of film 
or song ? whether it is a focal point of the scene or merely an incidental 
or fleeting detail. This first panel will bring to light the intellectual 
proper~ httrdles faced by docmnentary filrcurlakers, and the comqict between 
their need to access protected material, and their desire to protect their 
own works and maintain the integri~" of those works after production. 

Filmmakers 
Orlando Bag~vell has made numerous documentaries including the new- "Citizen 
King," and "Aiicicans in .~merica." Bag~vell has received four Ermny awards and 
three Peabody Awards for his work He is currently a Program Officer with 
the Ford Foundation?s Media, Arts & Culture unit 
Davis Guggenheim is the director and producer of numerous films, including 
"The First Year," for ~vhich he won a Peabody Award Guggenheim is currently 
a director and producer on HBO?s "Dead~vood" and was executive producer on 
"Training Day.? He is also on the Board of Directors of Creative Commons. 
Chris Hegedus is a filmmaker whose ~vorks include "Staltup corn," which 

received the Directors Guild Award for Best Doculnentar,v Film, and the 
Academy Award nominated film "The W ar Room." Hegedus is also a Lecturer 
with Yale University’s Film Studies Program. 

Legal experts 
James Boyle is Professor of La~v at Duke La~v School, author of ?The Second 
Enclosure Movement,? a board member of Creative Con~aons and winner of the 
2003 World Technology Award in Law. 
David Lange is Professor of Law at Duke Law- School and author of the 
seminal article "Recognizing the Public Domain" Lange has also practiced 
law and worked in radio, television and motion picture production. He is 
coproducer of"Nuestra Hernandez," a fictional documentalT addressing 
copyright and appropriation. 
John Sloss is an attorney representing clients in all aspects of motion 
picture financing, production, and distribution, including motion picture 
producers, directors, and writers. Sloss has acted as executive producer 
for over forty feature films, and is founder of Cinetic Media, a consulting 
firm specializing in film financing and distribution services 

lpm-2:30pm: Lunch 
Screening and discussion of ?Nuestra Hernandez,? a :fictional documentary 
treating issues in appropriation 



2:30-5:30pm: iVfUSIC, BOUND BY LAW? 
"Culture?grows by accretion, each new creator building on the works of 
those who came before." ? Judge Kozinski, Ninth Circuit Court of Appeals 

> From classical and folk, to jazz and blues, to rock and roll, hip hop and 
> mash-ups, 
music has a long tradition of borrowing, recombining, and building upon 
existing musical elements How has this history of bon-owing been seen by 
the law? What lines do artists themselves see between borrowing and theJl? 
This panel will examine the treatment of creative practices across musical 
genres, and consider the musical forms that would be enabled by different 
ways of doing business within the music industry. 

Musicians 
John Brown is a jazz bassist who received a Grammy Nomination for his 
performance and co-writing on Nnenna Freelon’s "Shaking Free." Brown set’,~es 
on the music faculties of Duke University, Univers ity of Nolth Carolina at 
Chapel Hill, and North Carolina Central Universib’. 
Mark Hosler is a member of the appropriationist group Negativland and one 
of the authors of a recent article on fair use entitled "Two Relationships 
to a Cultural Public Domain." Anthony Kelley is a coraposer whose music has 
been performed by the Atlanta, Baltimore, Detroit, Marin (CA), Oakland East 
Bay-, Richmond, and San Antonio symphony orchestras. Kelley is an Assistant 
Professor of music at Duke Universi~. 

Legal experts 
Keith Aoki is a Professor of Law at the Universi~ of Oregon School of Law 
and has written numerous articles on intellectual property. Aoki is also a 
cartoonist and former performance artist who plays bass and electric violin 
in a band called the Garden Weasels. "A~itney Broussard is a partner with 
the entertaitwnent law firm Selverne, Mandelbaum & Mintz. The fil]i1 
represents a variety of music clients, including Ludacris, Twista, Nappy 
Roots, Wyclef Jean, Fat Joe, Third Eye Blind, Gov’t Mule and India.Arie. 
Glenn Otis Brown is Executive Director of Creative Corcanons and lecturer at 
Stanford Law School. 
Jennifer Jenkins is Director of Duke’s Center for the Study of the Public 
Domain and coproducer of "Nuestra Hernandez," a fictional docmnentary 
addressing copyright and appropriation. 

Please feel fiee to forward this invitation to interested colleagues and 
mailing lists. We apologize if you have received this information from 
multiple sources 

James Boyle 
William Neal Reynolds Professor of Law 
Duke Universi~ Law School 
Science Drive & Towerview 
Box 90360 
Durham, NC 27708-0360 
919 613-7287 ph. 
Home Page & Essays http:/ilames-boyle.com 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

ncfilm-bounces@aas.duke.edu on behalf of 
James Boyle < BOYLE@law.duke.edu> 

Wednesday, March 24, 2004 3:08 PM 

film-video@aas.duke.edu; ncfilm@aas.duke.edu 

[Ncfilm] ANNOUNCEMENT: FRANED!! 

ATT00001; ATT00002.c 

FRAMED!! 
How Law Constructs and Constrains Culture 

presentecl by 

The Arts Project 

Duke’s (2enter for the Stucly of the Public Domain 

Friclw April 2, 2004, 10am-S:30pm 
Duke Law School, Room 3043, Durham, N(2 

For more information visit http://www.law.duke.eclu/cspd/framed.pclf 
Supported by the Rockefeller Foundation 

This conference, held in association with Full Frame, the premier documentary film festival in the United States, examines the impact of 
intellectual property law on documentary filmmaking and music, it brings together artists - documentary filmmakers and directors, classical 
composers, jazz musicians and audio collage artists - with a distinguished roster of legal experts to explore the complex interplay between law 

and art. 

The conference is free but space is limited. Register and reserve a space by sending an email to wo|ciech@law,duke,edu 

10am-lpm: CULTURE ON THE LEGAL CUTTING ROOM FLOOR 
"You’re totally free to make a movie in an empty room, with your two 
friends." -Davis Guggenheim, filmmaker 
Documentary films are records of our culture. But our culture is full of legally 
protected objects - songs, films, signs, even Iogos or buildings. Sometimes 
filmmakers need to use pre-existing copyrighted material to tell a story. Sometimes 

they accidentally capture copyrighted work in their documentary footage. However, 
in order to distribute their documentaries, filmmakers must often clear the rights to 
every protected fragment of film or song - whether it is a focal point of the scene 
or merely an incidental or fleeting detail. This first panel will bring to light the 

intellectual property hurdles faced by documentary filmmakers, and the conflict 
between their need to access protected material, and their desire to protect their 
own works and maintain the integrity of those works after production. 

Filmmakers 
Orlando Bagwell has made numerous documentaries including the new "Citizen King," 
and "Africans in America." Bagwell has received four Emmy awards and three Peabody 
Awards for his work. He is currently a Program Officer with the Ford Foundation’s Nedia, 
Arts & Culture unit. 
Davis Guggenheim is the director and producer of numerous films, including "The First 
Year," for which he won a Peabody Award. Guggenheim is currently a director and producer 
on HBO’s "Deadwood" and was executive producer on "Training Day." He is also on the 
Board of Directors of Creative Commons. 
Chris Hegedus is a filmmaker whose works include "Startup.com," which received the 
Directors Guild Award for Best Documentary Film, and the Academy Award nominated film 
"The W ar Room." Hegedus is also a Lecturer with Yale University’s Film Studies Program. 

Legal experts 
James Boyle is Professor of Law at Duke Law School, author of "The Second Enclosure 

Movement," a board member of Creative Commons and winner of the 2003 World 
Technology Award in Law. 
David Lange is Professor of Law at Duke Law School and author of the seminal article 
"Recognizing the Public Domain." Lange has also practiced law and worked in radio, 
television and motion picture production. He is coproducer of "Nuestra Hemandez," a 

fictional documentary addressing copyright and appropriation. 
John Sloss is an attorney representing clients in all aspects of motion picture financing, 
production, and distribution, including motion picture producers, directors, and writers. Sloss 
has acted as executive producer for over forty feature films, and is founder of Cinetic Media, 
a consulting firm specializing in film financing and distribution services. 
lpm-2:30pm: Lunch 
Screening and discussion of"Nuestra Hemandez," a fictional documentary treating 
issues in appropriation. 



2:30-5:30pm: MUSIC, BOUND BY LAW? 
"Culture...grows by accretion, each new creator building on the works of 
those who came before." - .judge Kozinski, Ninth Circuit Court of Appeals 

From classical and folk, to jazz and blues, to rock and roll, hip hop and mash-ups, 
music has a long tradition of borrowing, recombining, and building upon existing 
musical elements. How has this history of borrowing been seen by the law? What 
lines do artists themselves see between borrowing and theft? This panel will 
examine the treatment of creative practices across musical genres, and consider 
the musical forms that would be enabled by different ways of doing business within 
the music industry. 

Musicians 
John Brown is a jazz bassist who received a Grammy Nomination for his performance 
and co-writing on Nnenna Freelon’s "Shaking Free." Brown serves on the music faculties 
of Duke University, Univers ity of North Carolina at Chapel Hill, and North Carolina Central 
University. 
Hark Hosler is a member of the appropriationist group Negativland and one of the authors 
of a recent article on fair use entitled "Two Relationships to a Cultural Public Domain." 
Anthony Kelley is a composer whose music has been performed by the Atlanta, 
Baltimore, Detroit, Marin (CA), Oakland East Bay, Richmond, and San Antonio symphony 
orchestras. Kelley is an Assistant Professor of music at Duke University. 

Legal experts 
Keith Aoki is a Professor of Law at the University of Oregon School of Law and has 
written numerous articles on intellectual property. Aoki is also a cartoonist and former 
performance artist who plays bass and electric violin in a band called the Garden Weasels. 
Whitney Broussard is a partner with the entertainment law firm Selveme, Nandelbaum 
& Mintz. The firm represents a variety of music clients, including Ludacris, Twista, Nappy 
Roots, Wyclef.]ean, Fat Joe, Third Eye Blind, Gov’t Mule and India.Arie. 
Glenn Otis Brown is Executive Director of Creative Commons and lecturer at Stanford 
Law School. 
Jennifer Jenkins is Director of Duke’s Center for the Study of the Public Domain and 
coproducer of "Nuestra Hernandez," a fictional documentary addressing copyright and 
appropriation. 

Please feel free to forward this invitation to interested colleagues and mailing lists. We apologize if you have received this information from 
multiple sources. 

.]ames Boyle 
William Neal Reynolds Professor of Law 
Duke University Law School 

Science Drive & Towerview 
Box 90360 

Durham, NC 27708-0360 
919 613-7287 ph. 

Home Page & Essays http://iames-boyle.com 





Ncfilm mailing list 

Ncfilm@aas.duke.edu 

https:iilists.aas.duke.eduimailman/listinfoincfilm 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, March 26, 2004 12:32 PM 

At~m76@liskserv.unc.edu 

[iaarlist] Communication and Race class (fwd) 

[lainlist] Communication m~d Race class.msg 

.......... Forwarded Message .......... 
Date: Friday, March 26, 2004 9:29 AM -0500 
From: Lorrie Guess <[guess@email unc edu> 

To: Institute of African American Research <iaarlist@listserv.unc edu> 
Su~iect: [iaarlist] Communication and Race class 

IAAR Note: Forwarded for interested parties, please see attachment 
class syllabus. 

I’d like to share some information about a great class being offered 
this summer at NCSU by Professor Robert 
Entman that might be relevant to the IAAR. 
Could you forward this to your colleagues if you think it’s appropriate? 

Here’s a brief description from the syllabus (enclosed): 

Communication and Race (Corn 417/598) 
Summer II, NCSU 
5:30-830 pm, Tues and Thurs, July 6-August 10 
"This interdisciplinaW course explores mass cormnunicated images of 
Blacks 
and their impacts on YVhite Americans, on intergroup relations, and on 
U.S. 
politics and public policy. Although the emphasis is on African 
Americans, 
other ethnic groups will occasionally be discussed. Assigned readings 
conle 
from a diverse range of disciplines and methods, including 
communication, 
film studies, political science, psychology, and sociology." 

THANKS! 
Carole 

Carole V. Bell 
Park PttD Fellow 
School of Journalism and Mass Communication 
University of North Carolina at Chapel Hill 

cvbell@tmc.edu 

Lome K. Guess 
Program Coordinator 
Institute of African American Research 

lguess@emaihunc.edu 
919-%2-6810 
919-843-9407 (fax) 

.......... End Forwarded Message .......... 



El’ore: 

Sent: 

To: 

Subject: 

Attach: 

Lome Guess <lgues@email.unc.edu> 

Friday, March 26, 2004 9:29 AM 

Institute of Africa~ American Research <iaarlist@lisk~erv.unc.edu> 

[iaarlist] Communication and Race class 

Comlnunication and Race - Summer Class at NCSU.doc; footer 

IAAR Note: Forwarded for interested parties, please see attachment for 

class syllabus. 

I’d like to share some intbrmation alx)ut a great class being ott~red 

this summer at NCSU by Professor Robert 

Entman that might be relevant to "the IAAR. 

Could you fol-vvard this to your colleagues if you think it’s appropriate? 

Here’s a brief description from the syllabus (enclosed): 

Communication and Race (Com 417/598) 

Summer II, NCSU 
5:30-830 pm, Tues and Thurs, July 6-August 10 

"This inte~isciplinary course explores mass communicated images of 

Blacks 

and their impacts on White Americans, on intergroup relation~ a~d on 

U.S. 

politics a~d public tx~licy. Although the emphasis is on AIiican 

Alnefica~s, 
other ethnic groups will occasionally be discussed. Assigned readings 

colne 

from a diverse lange of disciplines and methods, including 

communicalion, 

film sVadies, political science, ps3~chology, and sociology." 

THANKS! 

Carole 

Carole V. Bell 

Park PhD Fellow 

School of Joum~]ism mid Mass Communication 

University of North Cmolina at Chapel Hill 

cvbell@unc.edu 

Lome K. Guess 

Program Coordinator 

Institute of African American Research 

lgues@emaAl.unc.edu 

919-962-6810 

919- 843-9407 (t?~x) 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, March 26, 2004 12:33 PM 

At~m76@listserv.unc.edu 

[Ncfilm] ttank’s Asian Cinema Web Resources Page (t\¥d) 

.......... Forwarded Message .......... 
Date: Thursday, March 25, 2004 7:07 PM -0500 

From: Hank Okazaki <hokazak@duke.edu> 
To: "ncfilm@aas.duke.edu" <ncfihn@aas.dnke.edu> 
Subject: [Ncfilm] Hank’s Asian Cinema Web Resources Page 

In case anyone is interested, I’ve been compiling links on Asian cinema 
(and also martial arts films) recently, and have decided to put them up 
on a web page. It’s aesthetically very plain, but there are lots of 
links to great sites, including 15 top online retailers for Asian DVDs, 
sources for film reviews, and more. I know there are some major 

omissions, but it’s a start.. 

Here is the URL: 
http:i/www.duke.edu/web/film/screensociety/AsianFilmLinks.htm 

Please feel free to submit your own favorite links to me, to add to the 
list... 

Best, 

Hank 

Hank Okaz~ki 
Exbabitlons Programmer 
Duke University Film!Video/Digital Program 

104 CroweH Hall, Box 90671 
Durham, NC 27708-0671 

[~mail: hokazak@duke edu 
Phone: (919)660-3031 
Fax: (919)660-3155 
http ://www. duke.edu/web/filmiscreensociety/ 

Ncfilm mailing list 

Ncfihn@aas.dnke.edu 
https:i/lists.aas.duke.edu/mailraan/listinfo/ncfilm 

.......... End Forxvarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Friday, March 26, 2004 12:33 PM 

Ati~m76@liskserv. unc.edu 

[Ncfilm] ANNOUNCEMENT: FRAMED!’. (fwd) 

[Ncfihn] ANNOUNCEMENT FRAMED! !.msg 

.......... Forwarded Message .......... 

Date: Wednesday, March 24, 2004 3:07 PM -0500 

From: James Boyle <BOYLE@law duke edu> 

To: fi[m-video@aas duke.edu, ncfilm@aas.duke.edu 

SubJect: [Ncfilm] ANNOUNCEMEX~,[’: FRAMED!! 

FRAMED!! 
How Law Constructs and Constrains Culture 
presented by 
The Arts Project 
at 
Duke’s Center 12~r the Study of the Public Domain 
Friday April 2, 2004, 10am-5:3(;pm 
Duke Law School, Room 3043, Durham, NC 
For more information visit http:i/www law.duk e edu/cspd/framed.pdf 
Supported by the Rockefeller Foundation 

This conference, held in association with Full Frame, the premier 
documentary film festival in the United States, examines the impact of 
intellectual property law on documentaW filmmaking and music. It brings 
together artists - docurrlentary filrmnakers and directors, classical 
composers, jazz musicians and audio collage artists - with a distinguished 
roster of legal expelts to explore the corrlplex interplay between law and 
art. 

The conference is free but space is limited. Register and reser~,~e a space 
by sending an email to woj ciech@law.duke, edu 

10am-lpm: CULTL~.E ON THE LEG.~L CUTITNG ROOMFLOOR 
"You?re totally- free to make a movie in an empty room, with yo~ two 
friends." ?Davis Gugger~heim, filrrm~aker 

Documentary films are records of ottr culture. But our culture is full of 
legally- protected objects ? songs, fihns, signs, even logos or buildings. 
Sometimes filrmnakers need to use pre-existing copyrighted material to tell 
a stor~’. Sometimes they accidentally capture copyrighted work in their 
documentalT footage. However, in order to distribute their docurrlentaries, 
filnwnakers must often clear the rights to every protected fragment of film 
or song ? whether it is a focal point of the scene or merely an incidental 
or fleeting detail. This first panel will bring to light the intellectual 
proper~ httrdles faced by docmnentary filrcurlakers, and the comqict between 
their need to access protected material, and their desire to protect their 
own works and maintain the integri~" of those works after production. 

Filmmakers 
Orlando Bag~vell has made numerous documentaries including the new- "Citizen 
King," and "Aiicicans in .~merica." Bag~vell has received four Ermny awards and 
three Peabody Awards for his work He is currently a Program Officer with 
the Ford Foundation?s Media, Arts & Culture unit 
Davis Guggenheim is the director and producer of numerous films, including 
"The First Year," for ~vhich he won a Peabody Award Guggenheim is currently 
a director and producer on HBO?s "Dead~vood" and was executive producer on 
"Training Day.? He is also on the Board of Directors of Creative Commons. 
Chris Hegedus is a filmmaker whose ~vorks include "Staltup corn," which 

received the Directors Guild Award for Best Doculnentar,v Film, and the 
Academy Award nominated film "The W ar Room." Hegedus is also a Lecturer 
with Yale University’s Film Studies Program. 

Legal experts 
James Boyle is Professor of La~v at Duke La~v School, author of ?The Second 
Enclosure Movement,? a board member of Creative Con~aons and winner of the 
2003 World Technology Award in Law. 
David Lange is Professor of Law at Duke Law- School and author of the 
seminal article "Recognizing the Public Domain" Lange has also practiced 
law and worked in radio, television and motion picture production. He is 
coproducer of"Nuestra Hernandez," a fictional documentalT addressing 
copyright and appropriation. 
John Sloss is an attorney representing clients in all aspects of motion 
picture financing, production, and distribution, including motion picture 
producers, directors, and writers. Sloss has acted as executive producer 
for over forty feature films, and is founder of Cinetic Media, a consulting 
firm specializing in film financing and distribution services 

lpm-2:30pm: Lunch 
Screening and discussion of ?Nuestra Hernandez,? a :fictional documentary 
treating issues in appropriation 



2:30-5:30pm: iVfUSIC, BOUND BY LAW? 
"Culture?grows by accretion, each new creator building on the works of 
those who came before." ? Judge Kozinski, Ninth Circuit Court of Appeals 

> From classical and folk, to jazz and blues, to rock and roll, hip hop and 
> mash-ups, 
music has a long tradition of borrowing, recombining, and building upon 
existing musical elements How has this history of bon-owing been seen by 
the law? What lines do artists themselves see between borrowing and theJl? 
This panel will examine the treatment of creative practices across musical 
genres, and consider the musical forms that would be enabled by different 
ways of doing business within the music industry. 

Musicians 
John Brown is a jazz bassist who received a Grammy Nomination for his 
performance and co-writing on Nnenna Freelon’s "Shaking Free." Brown set’,~es 
on the music faculties of Duke University, Univers ity of Nolth Carolina at 
Chapel Hill, and North Carolina Central Universib’. 
Mark Hosler is a member of the appropriationist group Negativland and one 
of the authors of a recent article on fair use entitled "Two Relationships 
to a Cultural Public Domain." Anthony Kelley is a coraposer whose music has 
been performed by the Atlanta, Baltimore, Detroit, Marin (CA), Oakland East 
Bay-, Richmond, and San Antonio symphony orchestras. Kelley is an Assistant 
Professor of music at Duke Universi~. 

Legal experts 
Keith Aoki is a Professor of Law at the Universi~ of Oregon School of Law 
and has written numerous articles on intellectual property. Aoki is also a 
cartoonist and former performance artist who plays bass and electric violin 
in a band called the Garden Weasels. "A~itney Broussard is a partner with 
the entertaitwnent law firm Selverne, Mandelbaum & Mintz. The fil]i1 
represents a variety of music clients, including Ludacris, Twista, Nappy 
Roots, Wyclef Jean, Fat Joe, Third Eye Blind, Gov’t Mule and India.Arie. 
Glenn Otis Brown is Executive Director of Creative Corcanons and lecturer at 
Stanford Law School. 
Jennifer Jenkins is Director of Duke’s Center for the Study of the Public 
Domain and coproducer of "Nuestra Hernandez," a fictional docmnentary 
addressing copyright and appropriation. 

Please feel fiee to forward this invitation to interested colleagues and 
mailing lists. We apologize if you have received this information from 
multiple sources 

James Boyle 
William Neal Reynolds Professor of Law 
Duke Universi~ Law School 
Science Drive & Towerview 
Box 90360 
Durham, NC 27708-0360 
919 613-7287 ph. 
Home Page & Essays http:/ilames-boyle.com 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

ncfilm-bounces@aas.duke.edu on behalf of 
James Boyle < BOYLE@law.duke.edu> 

Wednesday, March 24, 2004 3:08 PM 

film-video@aas.duke.edu; ncfilm@aas.duke.edu 

[Ncfilm] ANNOUNCEMENT: FRANED!! 

ATT00001; ATT00002.c 

FRAMED!! 
How Law Constructs and Constrains Culture 

presentecl by 

The Arts Project 

Duke’s (2enter for the Stucly of the Public Domain 

Friclw April 2, 2004, 10am-S:30pm 
Duke Law School, Room 3043, Durham, N(2 

For more information visit http://www.law.duke.eclu/cspd/framed.pclf 
Supported by the Rockefeller Foundation 

This conference, held in association with Full Frame, the premier documentary film festival in the United States, examines the impact of 
intellectual property law on documentary filmmaking and music, it brings together artists - documentary filmmakers and directors, classical 
composers, jazz musicians and audio collage artists - with a distinguished roster of legal experts to explore the complex interplay between law 

and art. 

The conference is free but space is limited. Register and reserve a space by sending an email to wo|ciech@law,duke,edu 

10am-lpm: CULTURE ON THE LEGAL CUTTING ROOM FLOOR 
"You’re totally free to make a movie in an empty room, with your two 
friends." -Davis Guggenheim, filmmaker 
Documentary films are records of our culture. But our culture is full of legally 
protected objects - songs, films, signs, even Iogos or buildings. Sometimes 
filmmakers need to use pre-existing copyrighted material to tell a story. Sometimes 

they accidentally capture copyrighted work in their documentary footage. However, 
in order to distribute their documentaries, filmmakers must often clear the rights to 
every protected fragment of film or song - whether it is a focal point of the scene 
or merely an incidental or fleeting detail. This first panel will bring to light the 

intellectual property hurdles faced by documentary filmmakers, and the conflict 
between their need to access protected material, and their desire to protect their 
own works and maintain the integrity of those works after production. 

Filmmakers 
Orlando Bagwell has made numerous documentaries including the new "Citizen King," 
and "Africans in America." Bagwell has received four Emmy awards and three Peabody 
Awards for his work. He is currently a Program Officer with the Ford Foundation’s Nedia, 
Arts & Culture unit. 
Davis Guggenheim is the director and producer of numerous films, including "The First 
Year," for which he won a Peabody Award. Guggenheim is currently a director and producer 
on HBO’s "Deadwood" and was executive producer on "Training Day." He is also on the 
Board of Directors of Creative Commons. 
Chris Hegedus is a filmmaker whose works include "Startup.com," which received the 
Directors Guild Award for Best Documentary Film, and the Academy Award nominated film 
"The W ar Room." Hegedus is also a Lecturer with Yale University’s Film Studies Program. 

Legal experts 
James Boyle is Professor of Law at Duke Law School, author of "The Second Enclosure 

Movement," a board member of Creative Commons and winner of the 2003 World 
Technology Award in Law. 
David Lange is Professor of Law at Duke Law School and author of the seminal article 
"Recognizing the Public Domain." Lange has also practiced law and worked in radio, 
television and motion picture production. He is coproducer of "Nuestra Hemandez," a 

fictional documentary addressing copyright and appropriation. 
John Sloss is an attorney representing clients in all aspects of motion picture financing, 
production, and distribution, including motion picture producers, directors, and writers. Sloss 
has acted as executive producer for over forty feature films, and is founder of Cinetic Media, 
a consulting firm specializing in film financing and distribution services. 
lpm-2:30pm: Lunch 
Screening and discussion of"Nuestra Hemandez," a fictional documentary treating 
issues in appropriation. 



2:30-5:30pm: MUSIC, BOUND BY LAW? 
"Culture...grows by accretion, each new creator building on the works of 
those who came before." - .judge Kozinski, Ninth Circuit Court of Appeals 

From classical and folk, to jazz and blues, to rock and roll, hip hop and mash-ups, 
music has a long tradition of borrowing, recombining, and building upon existing 
musical elements. How has this history of borrowing been seen by the law? What 
lines do artists themselves see between borrowing and theft? This panel will 
examine the treatment of creative practices across musical genres, and consider 
the musical forms that would be enabled by different ways of doing business within 
the music industry. 

Musicians 
John Brown is a jazz bassist who received a Grammy Nomination for his performance 
and co-writing on Nnenna Freelon’s "Shaking Free." Brown serves on the music faculties 
of Duke University, Univers ity of North Carolina at Chapel Hill, and North Carolina Central 
University. 
Hark Hosler is a member of the appropriationist group Negativland and one of the authors 
of a recent article on fair use entitled "Two Relationships to a Cultural Public Domain." 
Anthony Kelley is a composer whose music has been performed by the Atlanta, 
Baltimore, Detroit, Marin (CA), Oakland East Bay, Richmond, and San Antonio symphony 
orchestras. Kelley is an Assistant Professor of music at Duke University. 

Legal experts 
Keith Aoki is a Professor of Law at the University of Oregon School of Law and has 
written numerous articles on intellectual property. Aoki is also a cartoonist and former 
performance artist who plays bass and electric violin in a band called the Garden Weasels. 
Whitney Broussard is a partner with the entertainment law firm Selveme, Nandelbaum 
& Mintz. The firm represents a variety of music clients, including Ludacris, Twista, Nappy 
Roots, Wyclef.]ean, Fat Joe, Third Eye Blind, Gov’t Mule and India.Arie. 
Glenn Otis Brown is Executive Director of Creative Commons and lecturer at Stanford 
Law School. 
Jennifer Jenkins is Director of Duke’s Center for the Study of the Public Domain and 
coproducer of "Nuestra Hernandez," a fictional documentary addressing copyright and 
appropriation. 

Please feel free to forward this invitation to interested colleagues and mailing lists. We apologize if you have received this information from 
multiple sources. 

.]ames Boyle 
William Neal Reynolds Professor of Law 
Duke University Law School 

Science Drive & Towerview 
Box 90360 

Durham, NC 27708-0360 
919 613-7287 ph. 

Home Page & Essays http://iames-boyle.com 





From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Friday, March 26, 2004 12:34 PM 

Vander, Robin G <vande@email.unc.edu> 

[Ncfilm] ANNOUNCEMENT: FRAMED!’. (fwd) 

[Ncfihn] ANNOUNCEMENT FRAMED! !.msg 

.......... Forwarded Message .......... 

Date: Wednesday, March 24, 2004 3:07 PM -0500 

From: James Boyle <BOYLE@law duke edu> 

To: fi[m-video@aas duke.edu, ncfilm@aas.duke.edu 

SubJect: [Ncfilm] ANNOUNCEMEX~,[’: FRAMED!! 

FRAMED!! 
How Law Constructs and Constrains Culture 
presented by 
The Arts Project 
at 
Duke’s Center 12~r the Study of the Public Domain 
Friday April 2, 2004, 10am-5:3(;pm 
Duke Law School, Room 3043, Durham, NC 
For more information visit http:i/www law.duk e edu/cspd/framed.pdf 
Supported by the Rockefeller Foundation 

This conference, held in association with Full Frame, the premier 
documentary film festival in the United States, examines the impact of 
intellectual property law on documentaW filmmaking and music. It brings 
together artists - docurrlentary filrmnakers and directors, classical 
composers, jazz musicians and audio collage artists - with a distinguished 
roster of legal expelts to explore the corrlplex interplay between law and 
art. 

The conference is free but space is limited. Register and reser~,~e a space 
by sending an email to woj ciech@law.duke, edu 

10am-lpm: CULTL~.E ON THE LEG.~L CUTITNG ROOMFLOOR 
"You?re totally- free to make a movie in an empty room, with yo~ two 
friends." ?Davis Gugger~heim, filrrm~aker 

Documentary films are records of ottr culture. But our culture is full of 
legally- protected objects ? songs, fihns, signs, even logos or buildings. 
Sometimes filrmnakers need to use pre-existing copyrighted material to tell 
a stor~’. Sometimes they accidentally capture copyrighted work in their 
documentalT footage. However, in order to distribute their docurrlentaries, 
filnwnakers must often clear the rights to every protected fragment of film 
or song ? whether it is a focal point of the scene or merely an incidental 
or fleeting detail. This first panel will bring to light the intellectual 
proper~ httrdles faced by docmnentary filrcurlakers, and the comqict between 
their need to access protected material, and their desire to protect their 
own works and maintain the integri~" of those works after production. 

Filmmakers 
Orlando Bag~vell has made numerous documentaries including the new- "Citizen 
King," and "Aiicicans in .~merica." Bag~vell has received four Ermny awards and 
three Peabody Awards for his work He is currently a Program Officer with 
the Ford Foundation?s Media, Arts & Culture unit 
Davis Guggenheim is the director and producer of numerous films, including 
"The First Year," for ~vhich he won a Peabody Award Guggenheim is currently 
a director and producer on HBO?s "Dead~vood" and was executive producer on 
"Training Day.? He is also on the Board of Directors of Creative Commons. 
Chris Hegedus is a filmmaker whose ~vorks include "Staltup corn," which 

received the Directors Guild Award for Best Doculnentar,v Film, and the 
Academy Award nominated film "The W ar Room." Hegedus is also a Lecturer 
with Yale University’s Film Studies Program. 

Legal experts 
James Boyle is Professor of La~v at Duke La~v School, author of ?The Second 
Enclosure Movement,? a board member of Creative Con~aons and winner of the 
2003 World Technology Award in Law. 
David Lange is Professor of Law at Duke Law- School and author of the 
seminal article "Recognizing the Public Domain" Lange has also practiced 
law and worked in radio, television and motion picture production. He is 
coproducer of"Nuestra Hernandez," a fictional documentalT addressing 
copyright and appropriation. 
John Sloss is an attorney representing clients in all aspects of motion 
picture financing, production, and distribution, including motion picture 
producers, directors, and writers. Sloss has acted as executive producer 
for over forty feature films, and is founder of Cinetic Media, a consulting 
firm specializing in film financing and distribution services 

lpm-2:30pm: Lunch 
Screening and discussion of ?Nuestra Hernandez,? a :fictional documentary 
treating issues in appropriation 



2:30-5:30pm: iVfUSIC, BOUND BY LAW? 
"Culture?grows by accretion, each new creator building on the works of 
those who came before." ? Judge Kozinski, Ninth Circuit Court of Appeals 

> From classical and folk, to jazz and blues, to rock and roll, hip hop and 
> mash-ups, 
music has a long tradition of borrowing, recombining, and building upon 
existing musical elements How has this history of bon-owing been seen by 
the law? What lines do artists themselves see between borrowing and theJl? 
This panel will examine the treatment of creative practices across musical 
genres, and consider the musical forms that would be enabled by different 
ways of doing business within the music industry. 

Musicians 
John Brown is a jazz bassist who received a Grammy Nomination for his 
performance and co-writing on Nnenna Freelon’s "Shaking Free." Brown set’,~es 
on the music faculties of Duke University, Univers ity of Nolth Carolina at 
Chapel Hill, and North Carolina Central Universib’. 
Mark Hosler is a member of the appropriationist group Negativland and one 
of the authors of a recent article on fair use entitled "Two Relationships 
to a Cultural Public Domain." Anthony Kelley is a coraposer whose music has 
been performed by the Atlanta, Baltimore, Detroit, Marin (CA), Oakland East 
Bay-, Richmond, and San Antonio symphony orchestras. Kelley is an Assistant 
Professor of music at Duke Universi~. 

Legal experts 
Keith Aoki is a Professor of Law at the Universi~ of Oregon School of Law 
and has written numerous articles on intellectual property. Aoki is also a 
cartoonist and former performance artist who plays bass and electric violin 
in a band called the Garden Weasels. "A~itney Broussard is a partner with 
the entertaitwnent law firm Selverne, Mandelbaum & Mintz. The fil]i1 
represents a variety of music clients, including Ludacris, Twista, Nappy 
Roots, Wyclef Jean, Fat Joe, Third Eye Blind, Gov’t Mule and India.Arie. 
Glenn Otis Brown is Executive Director of Creative Corcanons and lecturer at 
Stanford Law School. 
Jennifer Jenkins is Director of Duke’s Center for the Study of the Public 
Domain and coproducer of "Nuestra Hernandez," a fictional docmnentary 
addressing copyright and appropriation. 

Please feel fiee to forward this invitation to interested colleagues and 
mailing lists. We apologize if you have received this information from 
multiple sources 

James Boyle 
William Neal Reynolds Professor of Law 
Duke Universi~ Law School 
Science Drive & Towerview 
Box 90360 
Durham, NC 27708-0360 
919 613-7287 ph. 
Home Page & Essays http:/ilames-boyle.com 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

ncfilm-bounces@aas.duke.edu on behalf of 
James Boyle < BOYLE@law.duke.edu> 

Wednesday, March 24, 2004 3:08 PM 

film-video@aas.duke.edu; ncfilm@aas.duke.edu 

[Ncfilm] ANNOUNCEMENT: FRANED!! 

ATT00001; ATT00002.c 

FRAMED!! 
How Law Constructs and Constrains Culture 

presentecl by 

The Arts Project 

Duke’s (2enter for the Stucly of the Public Domain 

Friclw April 2, 2004, 10am-S:30pm 
Duke Law School, Room 3043, Durham, N(2 

For more information visit http://www.law.duke.eclu/cspd/framed.pclf 
Supported by the Rockefeller Foundation 

This conference, held in association with Full Frame, the premier documentary film festival in the United States, examines the impact of 
intellectual property law on documentary filmmaking and music, it brings together artists - documentary filmmakers and directors, classical 
composers, jazz musicians and audio collage artists - with a distinguished roster of legal experts to explore the complex interplay between law 

and art. 

The conference is free but space is limited. Register and reserve a space by sending an email to wo|ciech@law,duke,edu 

10am-lpm: CULTURE ON THE LEGAL CUTTING ROOM FLOOR 
"You’re totally free to make a movie in an empty room, with your two 
friends." -Davis Guggenheim, filmmaker 
Documentary films are records of our culture. But our culture is full of legally 
protected objects - songs, films, signs, even Iogos or buildings. Sometimes 
filmmakers need to use pre-existing copyrighted material to tell a story. Sometimes 

they accidentally capture copyrighted work in their documentary footage. However, 
in order to distribute their documentaries, filmmakers must often clear the rights to 
every protected fragment of film or song - whether it is a focal point of the scene 
or merely an incidental or fleeting detail. This first panel will bring to light the 

intellectual property hurdles faced by documentary filmmakers, and the conflict 
between their need to access protected material, and their desire to protect their 
own works and maintain the integrity of those works after production. 

Filmmakers 
Orlando Bagwell has made numerous documentaries including the new "Citizen King," 
and "Africans in America." Bagwell has received four Emmy awards and three Peabody 
Awards for his work. He is currently a Program Officer with the Ford Foundation’s Nedia, 
Arts & Culture unit. 
Davis Guggenheim is the director and producer of numerous films, including "The First 
Year," for which he won a Peabody Award. Guggenheim is currently a director and producer 
on HBO’s "Deadwood" and was executive producer on "Training Day." He is also on the 
Board of Directors of Creative Commons. 
Chris Hegedus is a filmmaker whose works include "Startup.com," which received the 
Directors Guild Award for Best Documentary Film, and the Academy Award nominated film 
"The W ar Room." Hegedus is also a Lecturer with Yale University’s Film Studies Program. 

Legal experts 
James Boyle is Professor of Law at Duke Law School, author of "The Second Enclosure 

Movement," a board member of Creative Commons and winner of the 2003 World 
Technology Award in Law. 
David Lange is Professor of Law at Duke Law School and author of the seminal article 
"Recognizing the Public Domain." Lange has also practiced law and worked in radio, 
television and motion picture production. He is coproducer of "Nuestra Hemandez," a 

fictional documentary addressing copyright and appropriation. 
John Sloss is an attorney representing clients in all aspects of motion picture financing, 
production, and distribution, including motion picture producers, directors, and writers. Sloss 
has acted as executive producer for over forty feature films, and is founder of Cinetic Media, 
a consulting firm specializing in film financing and distribution services. 
lpm-2:30pm: Lunch 
Screening and discussion of"Nuestra Hemandez," a fictional documentary treating 
issues in appropriation. 



2:30-5:30pm: MUSIC, BOUND BY LAW? 
"Culture...grows by accretion, each new creator building on the works of 
those who came before." - .judge Kozinski, Ninth Circuit Court of Appeals 

From classical and folk, to jazz and blues, to rock and roll, hip hop and mash-ups, 
music has a long tradition of borrowing, recombining, and building upon existing 
musical elements. How has this history of borrowing been seen by the law? What 
lines do artists themselves see between borrowing and theft? This panel will 
examine the treatment of creative practices across musical genres, and consider 
the musical forms that would be enabled by different ways of doing business within 
the music industry. 

Musicians 
John Brown is a jazz bassist who received a Grammy Nomination for his performance 
and co-writing on Nnenna Freelon’s "Shaking Free." Brown serves on the music faculties 
of Duke University, Univers ity of North Carolina at Chapel Hill, and North Carolina Central 
University. 
Hark Hosler is a member of the appropriationist group Negativland and one of the authors 
of a recent article on fair use entitled "Two Relationships to a Cultural Public Domain." 
Anthony Kelley is a composer whose music has been performed by the Atlanta, 
Baltimore, Detroit, Marin (CA), Oakland East Bay, Richmond, and San Antonio symphony 
orchestras. Kelley is an Assistant Professor of music at Duke University. 

Legal experts 
Keith Aoki is a Professor of Law at the University of Oregon School of Law and has 
written numerous articles on intellectual property. Aoki is also a cartoonist and former 
performance artist who plays bass and electric violin in a band called the Garden Weasels. 
Whitney Broussard is a partner with the entertainment law firm Selveme, Nandelbaum 
& Mintz. The firm represents a variety of music clients, including Ludacris, Twista, Nappy 
Roots, Wyclef.]ean, Fat Joe, Third Eye Blind, Gov’t Mule and India.Arie. 
Glenn Otis Brown is Executive Director of Creative Commons and lecturer at Stanford 
Law School. 
Jennifer Jenkins is Director of Duke’s Center for the Study of the Public Domain and 
coproducer of "Nuestra Hernandez," a fictional documentary addressing copyright and 
appropriation. 

Please feel free to forward this invitation to interested colleagues and mailing lists. We apologize if you have received this information from 
multiple sources. 

.]ames Boyle 
William Neal Reynolds Professor of Law 
Duke University Law School 

Science Drive & Towerview 
Box 90360 

Durham, NC 27708-0360 
919 613-7287 ph. 

Home Page & Essays http://iames-boyle.com 
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Date: Wednesday, March 24, 2004 3:07 PM -0500 

From: James Boyle <BOYLE@law duke edu> 

To: fi[m-video@aas duke.edu, ncfilm@aas.duke.edu 

SubJect: [Ncfilm] ANNOUNCEMEX~,[’: FRAMED!! 

FRAMED!! 
How Law Constructs and Constrains Culture 
presented by 
The Arts Project 
at 
Duke’s Center 12~r the Study of the Public Domain 
Friday April 2, 2004, 10am-5:3(;pm 
Duke Law School, Room 3043, Durham, NC 
For more information visit http:i/www law.duk e edu/cspd/framed.pdf 
Supported by the Rockefeller Foundation 

This conference, held in association with Full Frame, the premier 
documentary film festival in the United States, examines the impact of 
intellectual property law on documentaW filmmaking and music. It brings 
together artists - docurrlentary filrmnakers and directors, classical 
composers, jazz musicians and audio collage artists - with a distinguished 
roster of legal expelts to explore the corrlplex interplay between law and 
art. 

The conference is free but space is limited. Register and reser~,~e a space 
by sending an email to woj ciech@law.duke, edu 

10am-lpm: CULTL~.E ON THE LEG.~L CUTITNG ROOMFLOOR 
"You?re totally- free to make a movie in an empty room, with yo~ two 
friends." ?Davis Gugger~heim, filrrm~aker 

Documentary films are records of ottr culture. But our culture is full of 
legally- protected objects ? songs, fihns, signs, even logos or buildings. 
Sometimes filrmnakers need to use pre-existing copyrighted material to tell 
a stor~’. Sometimes they accidentally capture copyrighted work in their 
documentalT footage. However, in order to distribute their docurrlentaries, 
filnwnakers must often clear the rights to every protected fragment of film 
or song ? whether it is a focal point of the scene or merely an incidental 
or fleeting detail. This first panel will bring to light the intellectual 
proper~ httrdles faced by docmnentary filrcurlakers, and the comqict between 
their need to access protected material, and their desire to protect their 
own works and maintain the integri~" of those works after production. 

Filmmakers 
Orlando Bag~vell has made numerous documentaries including the new- "Citizen 
King," and "Aiicicans in .~merica." Bag~vell has received four Ermny awards and 
three Peabody Awards for his work He is currently a Program Officer with 
the Ford Foundation?s Media, Arts & Culture unit 
Davis Guggenheim is the director and producer of numerous films, including 
"The First Year," for ~vhich he won a Peabody Award Guggenheim is currently 
a director and producer on HBO?s "Dead~vood" and was executive producer on 
"Training Day.? He is also on the Board of Directors of Creative Commons. 
Chris Hegedus is a filmmaker whose ~vorks include "Staltup corn," which 

received the Directors Guild Award for Best Doculnentar,v Film, and the 
Academy Award nominated film "The W ar Room." Hegedus is also a Lecturer 
with Yale University’s Film Studies Program. 

Legal experts 
James Boyle is Professor of La~v at Duke La~v School, author of ?The Second 
Enclosure Movement,? a board member of Creative Con~aons and winner of the 
2003 World Technology Award in Law. 
David Lange is Professor of Law at Duke Law- School and author of the 
seminal article "Recognizing the Public Domain" Lange has also practiced 
law and worked in radio, television and motion picture production. He is 
coproducer of"Nuestra Hernandez," a fictional documentalT addressing 
copyright and appropriation. 
John Sloss is an attorney representing clients in all aspects of motion 
picture financing, production, and distribution, including motion picture 
producers, directors, and writers. Sloss has acted as executive producer 
for over forty feature films, and is founder of Cinetic Media, a consulting 
firm specializing in film financing and distribution services 

lpm-2:30pm: Lunch 
Screening and discussion of ?Nuestra Hernandez,? a :fictional documentary 
treating issues in appropriation 



2:30-5:30pm: iVfUSIC, BOUND BY LAW? 
"Culture?grows by accretion, each new creator building on the works of 
those who came before." ? Judge Kozinski, Ninth Circuit Court of Appeals 

> From classical and folk, to jazz and blues, to rock and roll, hip hop and 
> mash-ups, 
music has a long tradition of borrowing, recombining, and building upon 
existing musical elements How has this history of bon-owing been seen by 
the law? What lines do artists themselves see between borrowing and theJl? 
This panel will examine the treatment of creative practices across musical 
genres, and consider the musical forms that would be enabled by different 
ways of doing business within the music industry. 

Musicians 
John Brown is a jazz bassist who received a Grammy Nomination for his 
performance and co-writing on Nnenna Freelon’s "Shaking Free." Brown set’,~es 
on the music faculties of Duke University, Univers ity of Nolth Carolina at 
Chapel Hill, and North Carolina Central Universib’. 
Mark Hosler is a member of the appropriationist group Negativland and one 
of the authors of a recent article on fair use entitled "Two Relationships 
to a Cultural Public Domain." Anthony Kelley is a coraposer whose music has 
been performed by the Atlanta, Baltimore, Detroit, Marin (CA), Oakland East 
Bay-, Richmond, and San Antonio symphony orchestras. Kelley is an Assistant 
Professor of music at Duke Universi~. 

Legal experts 
Keith Aoki is a Professor of Law at the Universi~ of Oregon School of Law 
and has written numerous articles on intellectual property. Aoki is also a 
cartoonist and former performance artist who plays bass and electric violin 
in a band called the Garden Weasels. "A~itney Broussard is a partner with 
the entertaitwnent law firm Selverne, Mandelbaum & Mintz. The fil]i1 
represents a variety of music clients, including Ludacris, Twista, Nappy 
Roots, Wyclef Jean, Fat Joe, Third Eye Blind, Gov’t Mule and India.Arie. 
Glenn Otis Brown is Executive Director of Creative Corcanons and lecturer at 
Stanford Law School. 
Jennifer Jenkins is Director of Duke’s Center for the Study of the Public 
Domain and coproducer of "Nuestra Hernandez," a fictional docmnentary 
addressing copyright and appropriation. 

Please feel fiee to forward this invitation to interested colleagues and 
mailing lists. We apologize if you have received this information from 
multiple sources 

James Boyle 
William Neal Reynolds Professor of Law 
Duke Universi~ Law School 
Science Drive & Towerview 
Box 90360 
Durham, NC 27708-0360 
919 613-7287 ph. 
Home Page & Essays http:/ilames-boyle.com 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

ncfilm-bounces@aas.duke.edu on behalf of 
James Boyle < BOYLE@law.duke.edu> 

Wednesday, March 24, 2004 3:08 PM 

film-video@aas.duke.edu; ncfilm@aas.duke.edu 

[Ncfilm] ANNOUNCEMENT: FRANED!! 

ATT00001; ATT00002.c 

FRAMED!! 
How Law Constructs and Constrains Culture 

presentecl by 

The Arts Project 

Duke’s (2enter for the Stucly of the Public Domain 

Friclw April 2, 2004, 10am-S:30pm 
Duke Law School, Room 3043, Durham, N(2 

For more information visit http://www.law.duke.eclu/cspd/framed.pclf 
Supported by the Rockefeller Foundation 

This conference, held in association with Full Frame, the premier documentary film festival in the United States, examines the impact of 
intellectual property law on documentary filmmaking and music, it brings together artists - documentary filmmakers and directors, classical 
composers, jazz musicians and audio collage artists - with a distinguished roster of legal experts to explore the complex interplay between law 

and art. 

The conference is free but space is limited. Register and reserve a space by sending an email to wo|ciech@law,duke,edu 

10am-lpm: CULTURE ON THE LEGAL CUTTING ROOM FLOOR 
"You’re totally free to make a movie in an empty room, with your two 
friends." -Davis Guggenheim, filmmaker 
Documentary films are records of our culture. But our culture is full of legally 
protected objects - songs, films, signs, even Iogos or buildings. Sometimes 
filmmakers need to use pre-existing copyrighted material to tell a story. Sometimes 

they accidentally capture copyrighted work in their documentary footage. However, 
in order to distribute their documentaries, filmmakers must often clear the rights to 
every protected fragment of film or song - whether it is a focal point of the scene 
or merely an incidental or fleeting detail. This first panel will bring to light the 

intellectual property hurdles faced by documentary filmmakers, and the conflict 
between their need to access protected material, and their desire to protect their 
own works and maintain the integrity of those works after production. 

Filmmakers 
Orlando Bagwell has made numerous documentaries including the new "Citizen King," 
and "Africans in America." Bagwell has received four Emmy awards and three Peabody 
Awards for his work. He is currently a Program Officer with the Ford Foundation’s Nedia, 
Arts & Culture unit. 
Davis Guggenheim is the director and producer of numerous films, including "The First 
Year," for which he won a Peabody Award. Guggenheim is currently a director and producer 
on HBO’s "Deadwood" and was executive producer on "Training Day." He is also on the 
Board of Directors of Creative Commons. 
Chris Hegedus is a filmmaker whose works include "Startup.com," which received the 
Directors Guild Award for Best Documentary Film, and the Academy Award nominated film 
"The W ar Room." Hegedus is also a Lecturer with Yale University’s Film Studies Program. 

Legal experts 
James Boyle is Professor of Law at Duke Law School, author of "The Second Enclosure 

Movement," a board member of Creative Commons and winner of the 2003 World 
Technology Award in Law. 
David Lange is Professor of Law at Duke Law School and author of the seminal article 
"Recognizing the Public Domain." Lange has also practiced law and worked in radio, 
television and motion picture production. He is coproducer of "Nuestra Hemandez," a 

fictional documentary addressing copyright and appropriation. 
John Sloss is an attorney representing clients in all aspects of motion picture financing, 
production, and distribution, including motion picture producers, directors, and writers. Sloss 
has acted as executive producer for over forty feature films, and is founder of Cinetic Media, 
a consulting firm specializing in film financing and distribution services. 
lpm-2:30pm: Lunch 
Screening and discussion of"Nuestra Hemandez," a fictional documentary treating 
issues in appropriation. 



2:30-5:30pm: MUSIC, BOUND BY LAW? 
"Culture...grows by accretion, each new creator building on the works of 
those who came before." - .judge Kozinski, Ninth Circuit Court of Appeals 

From classical and folk, to jazz and blues, to rock and roll, hip hop and mash-ups, 
music has a long tradition of borrowing, recombining, and building upon existing 
musical elements. How has this history of borrowing been seen by the law? What 
lines do artists themselves see between borrowing and theft? This panel will 
examine the treatment of creative practices across musical genres, and consider 
the musical forms that would be enabled by different ways of doing business within 
the music industry. 

Musicians 
John Brown is a jazz bassist who received a Grammy Nomination for his performance 
and co-writing on Nnenna Freelon’s "Shaking Free." Brown serves on the music faculties 
of Duke University, Univers ity of North Carolina at Chapel Hill, and North Carolina Central 
University. 
Hark Hosler is a member of the appropriationist group Negativland and one of the authors 
of a recent article on fair use entitled "Two Relationships to a Cultural Public Domain." 
Anthony Kelley is a composer whose music has been performed by the Atlanta, 
Baltimore, Detroit, Marin (CA), Oakland East Bay, Richmond, and San Antonio symphony 
orchestras. Kelley is an Assistant Professor of music at Duke University. 

Legal experts 
Keith Aoki is a Professor of Law at the University of Oregon School of Law and has 
written numerous articles on intellectual property. Aoki is also a cartoonist and former 
performance artist who plays bass and electric violin in a band called the Garden Weasels. 
Whitney Broussard is a partner with the entertainment law firm Selveme, Nandelbaum 
& Mintz. The firm represents a variety of music clients, including Ludacris, Twista, Nappy 
Roots, Wyclef.]ean, Fat Joe, Third Eye Blind, Gov’t Mule and India.Arie. 
Glenn Otis Brown is Executive Director of Creative Commons and lecturer at Stanford 
Law School. 
Jennifer Jenkins is Director of Duke’s Center for the Study of the Public Domain and 
coproducer of "Nuestra Hernandez," a fictional documentary addressing copyright and 
appropriation. 

Please feel free to forward this invitation to interested colleagues and mailing lists. We apologize if you have received this information from 
multiple sources. 

.]ames Boyle 
William Neal Reynolds Professor of Law 
Duke University Law School 

Science Drive & Towerview 
Box 90360 

Durham, NC 27708-0360 
919 613-7287 ph. 

Home Page & Essays http://iames-boyle.com 





From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, March 29, 2004 4:44 PM 

jmstewa@uchicago.edu 

Re: Immediate Assistance Needed 

Dear Jackie: I need your immediate attention or assistance I have been 
asked to contribute to a collected volume of essays that will involve 
identiI}’ing around 30 essays of sigingifcant articles on black film 
history It is being compiled by historian, Colin Palmer and the Schomburg 
Center. Therefore, I have put together a list of essays that I think should 
be included but I ~vanted to make sure that I have not ignored some 
impoltant works I will send the list in the next day or say (assuming you 
can just glance over this quickly) for your agreement regarding these 
essays. If you think that I should eliminate some of the essays on the list 
just let me know and if you think I should add some essays, let me kno~v as 
well. Please keep in mind that some of these essays may not be the greatest 
but because I needed to acknowledge some of the important names in the 
field, I included their ~vork. I certainly do not want to exclude anyone. By 
the ~vay, when your essay is published in Critical Inquiry or Cultural 
Critique (I can’t remember right at t2ais moment), I ~vill include it as 
well Thanks much and I hope you are willing to give me just a few moments 
of your already stretched time. I plan to contact Jane and maybe Corey 
Creekmur but I don’t want this thing to get out of control. If you think of 
someone else that I could ask to review the list that can do so promptly 
and without difficulty, let me l~ow. Please do not advertise this tun 
widely until it is well on its way. Sincerely, Charlene Regester 

--On 2004A~3(~)~11";(~ 16:23 -0500 charlene regester <regester@email unc edu> 
wro be: 

Dear Jackie: It will be a pleasure to see you [’or SCS. tlow is your little 
one? As for additional bio, I am not really interested in reporting any 
new infi~rmation. Keep it short. Thanks much Sincerely, Charlene Regester 

--On 2004?N3??1 ?fi 13:00 -0600 jmstewar@uchicago.edu wrote: 

>> Hey Charlene, 
>> 

>> I hope all is well with you I am really looking fi~rward to seeing you 
>> at SCMS in Atlanta, and to chairing your panel. Could you please send 
>> me any info you want me to include in introducing you (esp your title 
>> and any recent/forthcoming publications I should mention). 
>> 

>> Take good care, 
>> Jackie 
>> 

>> Jacqueline Stewart 
>> Associate Professor 
>> English, Cinema & Media Studies, ~frican & African American Studies 
>> University- of Chicago 
>> 1050 East 59th Street 
>> Chicago, IL 60637 
>> ph: 773-702-7999 
>> £x: 773-702-2495 
>> j acqueline@uchicago.edu 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, March 30, 2004 11:24 AM 

Vander, Robin G <vande@email.unc.edu> 

Okun Fund Grants (fwd) 

Okun Fund Gmnts.msg 

Dear Vander: Do you think we could use these funds for forming the reel to 
real discussion group Let me know what you think Sincerely, Charlene 
Regester 

.......... Forwarded Message .......... 
Date: Wednesday, Febmaly 25, 2004 4:45 PM -0500 
From: Joseph Jordan <jfjordan@email.unc.edu> 
To: jfjordan@email unc edu 
Sut~ject: Okun Fund Grants 

Attached you will find information on the Beth and Daniel Okun Collegium 
Fund. Please review -- if you have questions please contact me at the Stone 
(;enter. Thank you 

Joseph Jordan 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Jordan, Joseph F <~j~ordan@email.unc.edu~ 

Wednesday, February 25, 2004 4:45 PM 

Jordan, Joseph F <jtjordan@email.unc.edu> 

Okun Fund Grants 

Okun Fund Guide.pdf 

Attached you roll find information on the Beth m~d Daniel Ok~n Collegium 

Fund. Please review -- if you have questions please contact me at the 

Stone Center. Thank you. 

Joseph Jordan 



The Sonja Haynes Stone Center 
Black Culture and History 

for 

The Beth and Daniel Okun Collegium Fund 

Program Description 

The Beth and Daniel Okun Collegium Fund is a recurring award endowed by a generous 
gift by Beth and husband Daniel Okun, Kenan professor emeritus in the 
Department of Environmental Sciences and Engineering. The Collegium Fund supports a 
term long study/research project by a team made up of graduate and undergraduate 
students, and faculty. 

The gift provides for the award of support funds for collegium study groups composed of 
University of North Carolina at Chapel Hill faculty, undergraduate and graduate students, 
and staff where appropriate. 

The Collegium Fund is intended to encourage faculty-student engagement in joint study 
and learning activities outside of the classroom. The broader objective is to support the 
academic mission of the University by enhancing the academic climate on campus. 

A funded study group will engage in a term-long, or longer, project in Africana studies 
(i.e., African American, African, Afro-Latin, etc.,). The project may be undertaken in a 
study group lk)rmat where key or critical issues may be examined in-depth over the 
course of the term. Examples of other projects may include preparation of collaborative 
articles or publications, or preparation of a panel presentation for a conference or other 
academic gathering. Since the Okun Collegium Fund is interested in promoting 
collaborative study by a wide-range of constituencies, the selection committee is 
encouraging the submission of innovative proposals. 

Any project that provides for an intellectually stimulating and critical experience for 

faculty and students is eligible providing it meets the general criteria of the Okun 
Collegium Fund. 



General Criteria 

All proposed projects must address some aspect of African descendant communities in 
the diaspora, or Afiica as a central concern of their collegium. African descendant 
communities in the diaspora, for the purposes of this fund, are identified as areas, or 
collectives of people, outside of the African continent (including island states generally 
considered to be part of the region). Under this definition any of the states of Africa are 
eligible topic areas, as are most of the nation-states in the Americas. In addition, African 
descendant communities in Europe, South Asia, etc., are also eligible topic areas. Project 
questions, discussion topics, can vary in disciplinary or interdisciplinary context, but 
must focus on the geographic or socio-cultural communities mentioned above. 

The collegium must include representation from faculty and students. Undergraduate 
students must be included, and we also encourage the inclusion of graduate students and 
staff, where appropriate. All student participants must be registered and in good standing 
at the time of the collegium project. 

Collegium funds may not be used to fund travel to conferences, purchase equipment or 
other durable goods, purchase food or beverages, or to support an ongoing research 
project of any of the collegium’s members. Legitimate expenditures include purchases of 
study materials including books or other published materials, purchases of films and 
other recorded material, modest honoraria for speakers, and similar expenditures. 

The Okun Collegium Fund is not intended to support the individual research of a faculty 
member, or the required curriculum related work of student participants. Proposals that 
demonstrate a broad reach across departments and disciplines will be given the highest 
consideration. 

Recipients of Okun Collegium Fund support are not expected to produce a formal 
product but will be required to provide a brief report on the group’s activities once the 
support period has ended. 

Application Requirements 

Applicants should submit a brief proposal of 2-3 pages that states the subject matter of 
the proposed collegium project, the objectives of the project, the intended activities, and 
the proposed members of the collegium. For each member listed please provide a one 
page vita or resume and attach it to your proposal. Attach a simple budget that shows 
how collegium funds will be used. 

You should note in your application if your collegium intends to meet regularly and 
would like to reserve a space in the Sonja Haynes Stone Center for Black Culture and 
History for the fall term. 



The deadline for receipt of applications is March 30, 2004. Applications accepted in the 
Spring Term 2004 are for collegium projects that will begin in the Fall 2004. 
Applications lk)r Spring 2005 will be available in September 2004. Fall awards will be 
announced on April 14, 2004. Each collegium may receive up to $2000 in support. 

Funds will be available at the beginning of the fall term and will be administered through 
the Sonja Haynes Stone Center for Black Culture and Histou. If you have questions 
please call Joseph Jordan, Director, Stone Center 962-9001. 

Applications should be sent to: 

Beth and Daniel Okun Collegium Fund Committee 
CB#5250, 2519 Graham Student Union 
University of North Carolina at Chapel Hill 
Chapel Hill, NC 27599-5250 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, April 5, 2004 2:02 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Update 

Dear Debby: Just wanted to let you know that I did receive an email message 
regarding my travel reimbursement. It reflects the exact amount previously 
indicated. Thanks much for your assistance and let Travis know. I would 
have sent him a message but I could not locate his email address and this 
computer is still not allowing me to send emails off campus. Hope you get 
this one. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Monday, April 5, 2004 4:05 PM 

Vander, Robin G <vande@email.unc.edu> 

[Ncfilm] Tonight!! Screen/Society presents "Two is Better" directed by Professor Jane Gaines in White at 8p, along w/"The Rongh South of 

Lea~" Brown" (fwd) 

.......... For~varded Message .......... 
Dabe: 2004?N4??4?it 3:34 -(MOO 

From: a~i@duke edu 
To: film-video@aas.duk e edu, ncfilm@aas duke. edu, fvfac@aas duke. edu 
Subject: [Ncfilm] Tonight!! Screer~,Socie~ presents "Two is Better" 
directed    by Professor Jane Gaines in White at 8p, along w/"The Rough South 
of LarO’ Brown" 

Tonight (4/4)the Faculty Film Showcase continues with Professor Jane 
Gaines’s graduate :film "Two is Better" shown with "The Rough South of 
Larry Brown", starting at 8pro in Richard White Auditorium. 

Two is Better (d Jane Games, 1978, 13 ram, USA, English, Color, 16ram) 
In her graduate student film, Jane Gaines (director and founder of the 
Duke FiirrdVideoiDigita[ Program) explores the uncanny qualities of 
twins 

shown with: 
The Rough South ofLarlT Brown (d Gary Hawkins, 2002, 85 ram, USA, 
English, Color, Video) 
This hybrid documentary/fiction film about ()x]2~rd, Mississippi writer 
Larry Brown traces the author’s courtship, marrmge, estrangement from 
his family (due to his writing career) and uneasy reconciliation with 
his wife. In addition to the documentary sections, three of Brown’s 
short stories have been adapted into short films. 
Sponsored by the Film/Video/Digital Program 

See o~ ~veb site for the complete Spring schedule: 
http://www.duke.eduiwebifilngscreensociety/ssocietvlisthtln 

Alternate "printer-friendly" version (suitable for older browsers): 
http :/Avwa~< duke. eduiweb/filrr~screensocie~’/schedule.html 

Ncfilm mailmg list 

Ncfilm@aas.duke.edu 
http s:iilists, aas. duke. edu/lr~ailraan/listinfo/nc fihr~ 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, April 5, 2004 4:06 PM 

Vander, Robin G <vander@email.unc.edu> 

Symlyosium Invitation and Call for Papers (t~¥d) 

.......... For~varded Message .......... 
Date: 2004?N4??2?’~ 17:27 -0500 
From: "Johnson, Carolyn" <CJohnson@sla.purdue.edu> 
To: regester@email unc.edu 
Subject: Symposium Invitation and Call for Papers 

African American studies: 

Meeting the Challenge Today 

Learning from the Past - Envisioning the Future 

September 23 -25, 2004 

Sponsored by 

The African American Studies & Research Center 

Purdue University - West Lafayette, Indiana 47907 

Dear Professor Regester: 

The African American Studies and Research Center at Purdue 
University is pleased to announce a special "state of the discipline" 
symposium scheduled for this fall. Please feel free to post, circulate, 
and share the enclosed Call for Papers. I hope you will attend and 
encourage your students and faculty collegues to do likewise. 

For more itfformation contact: 

Dr. Carolyn E. Jotmson, Senior Research Associate 

African American Studies and Research Center 

1367 Beering Hall, 100 Nolth University Street, West Lafayette, IN 
47907-1367 

765-494-5680 or 765-496-1581 ,(Fax) 

cj ohnson@sla.purdue, edu 

call for papers 

African American studies: 

Meeting the Challenge Today 

Learning from the Past - Envisioning the Future 

September 23 -25, 2004 

Purdue University - West Lafayette, Indiana 

The African American Studies and Research Center is celebrating an 
anniversa~z trilog?- -- the 50th anmversai?,’ of the historic Bro~vn v Board 

of Education decision, the 30th armiversaw of the Center’s 
establishment, and the 20th almiversals’ of our symposia series. The 
convergence of these time markers in 2004 provides an appropriate 
opportunity and situational mandate to reflect on the state of the 
discipline, examine cun-ent and emerging issues in teaching and research, 
and envision future directions 



Papers and panels are invited on, but not limited to, the following four 
broad areas: 

* The progress and maturation of African American Studies as a discipline 
and its positioning within institutional structures; * Diasporic 
approaches to the discipline; 
* Gender studies related to and within African American Studies; and 
* Community, engagement, activism, and race discourse in the public space. 

Encouraged are examinations on the scope and nature of the 
discipline; explorations on current and emerging directions in research 
and teaching; interrogation of issues such as governance, finance, 
tenure, promotion; and discussions on the impact and relationship of 
African American Studies programs to institutional diversity initiatives. 

Of special interest are topics focusing on diasporic literature, 
art, and culture; work on individuals, movements, and communities 
throughout the African diaspora; discussions on migration and identity, 
inscriptions of home and exile, imagined geographies, transitional 
movements, post colonial spaces and power, and the politics of race. 

The above areas and topics are meant to be suggestive and not exclusive or 
exhaustive. Papers and panels on any aspect of the theme will be 
considered. 

Abstracts will be accepted for individual presentation and panels. 
Abstracts should be 250 words or less and submitted by Friday-, May 14th, 
2004. 

Decisions about submissions will be made June 1, 2004. 

Send to: Dr. Carolyn E. Jol~son, Senior Research Associate--The African 
American Studies and Research Center 

1367 Beering Hall, 100 Nolth University Street, West Lafayette, IN 
47907-1367 

765-494-5680 or 765-496-1581 (Fax) - Electronic Mail to: 
aasrc@sla.purdue.edu 

If sending by electronic mail -- please use "Symposium Abstract" as the 
subject line 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, April 8, 2004 4:16 PM 

Jacqueline Stewaxt <jacqueline@uchicago.edu> 

Re: Immediate Assista~ce Needed (l\¥d) 

Bibliography for Schomburg Project.doc 

Dear Jacquie: Thanks for your assistance in reviewing this list of essays 
Please keep in mind that the essays should reflect pivotal pieces in the 
field of film studies. The order in which they are presented is in no way a 
reflection of their importance -- it merely reflects ho~v we copied relevant 
essays. YVhat I need most importantly from you is to indicate essays that 
may need to be elimiated or added (particularly among those in the 
undecided section). 1£ I have overlooked some significant works, please let 
me know as well. By the way, I am missing essays on queer theory’, race, and 
cinema so if you have suggesuons, please let me know. Initially, I 
included a chapter from Kobena Mercer’s book, Welcome to the Jungle but 
then decided to eliminate since its discussion of Looking for Langston was 
limited Finally, these essays will be reviewed by a board so I don’t think 
that my word is the final word. I look forward to hearing from you soon. 
Sincerely, Charlene Regester 

--On marred] 6 aprile 2004 18.10 -0500 Jacqueline Stewart 
<j acqueline@uchicago.edu> wrote: 

Dear Charlene, 

I am so sorp)~ I did not get back to your original message The start of 
this Spring quarter has been a killer, and I am just now getting back to 
checking my emails after getting courses going 

I’d be happy to look at the list. My essay on Black spectatorship came 
out in Critical Inquiry in Summer 03. I’d be honored to be included. 

Take care, 
Jackie 

Jacqueline Stewart 
Associate Professor 
English, Cinema & Media Studies, African & At~ican American Studies 
University of Chicago 
1050 East 59th Street 
Chicago, 12, 60637 
ph 773-702-7999 
£x 773-702-2495 
j acqueline@uchicago, edu 

On Apr 6, 2004, at 8:11 ~4M, charlene rcgester wrote: 

>> 

>> 

>> .......... Forwarded Message .......... 
>> Date: Monday, March 29, 2004 4:43 PM -0500 

>> From: charlene regester <regester@emaihanc.edu> 
>> To: jmstewar@uchicago.edu 
>> Subject: Re: hnraediate Assistance Needed 
>> 

>> Dear Jackie: I need your inwnediate attention or assistance. I have been 
>> asked to contribute to a collected volume of essays that will involve 
>> identifying around 30 essays of sigingifcant articles on black film 
>> history-. It is being compiled by historian, Colin Palmer and the 
>> Schomburg 
>> Center. Therefore, I have put together a list of essays that I think 
>> should 
>> be included but I wanted to make sure that I have not ignored some 
>> important works. I will send the list in the next day or say (assuming 
>> yOU 

>> can just glance over this quickly) for your agreement regarding these 
>> essays If you think that I should eliminate some of the essays on the 
>> list 
>> just let me kno;v and if you think I should add some essays, let me 
>> know as 
>> well. Please keep in mind that some of these essays may not be the 
>> greatest 
>> but because I needed to acknowledge some of the important names in the 
>> field, I included their work I certainly do not want to exclude 
>> anyone. By 
>> the way, when your essay is published in Critical Inquiry- or Cultural 
>> Critique (I can’t remember right at this moment), I will include it as 
>> ;vell Thanks much and I hope you are willing to g~ve me just a few 
>> moments 
>> of your already stretched time I plan to contact Jane and maybe Core?, 
>> Creekmur but I don’t want this thing to get out of control If you 
>> think of 



>> someone else that I could ask to review the list that can do so 
>> promptly 
>> and without difficulty, let me know. Please do not advertise this too 
>> widely until it is well on its way. Sincerely, Charlene Regester 
>> 

>> --On 2004A33OA1EO 16:23 -0500 charlene regester 
>> <reges ber@emaih unc.edu> 

>>> Dear Jackie: It will be a pleasure to see you for SCS. How is yota 
>>> little 
>>> one? As for additional bio, I am not really interested in reporting 

>>> new irffotmation. Keep it short. Thartks much. Sincerely, Charlene 
>>> Regester 

>>> --On 2004?N3??1 ?i~ 13:00 -0600 jmstewar@uchicago.edu wrote: 

>>>> Hey Charlene, 

>>>> I hope all is well with you. I am really looking forward to seeing 

>>>> at SCMS in Atlanta, and to chairing your panel. Could you please 

>>>> me any info you want me to include in introducing you (esp. your 
>>>> title 
>>>> and any recent/forthcoming publications I should mention). 

>>>> Take good care, 
>>>> Jackie 

>>>> Jacqueline Stewart 
>>>> Associate Professor 
>>>> English, Cinema & Media Studies, African & African A~nerican Studies 
>>>> University of Chicago 
>>>> 1050 East 59t2a Street 
>>>> Chicago, 1L 60637 
>>>> ph: 773-702-7999 
>>>> ik: 773-702-2495 
>>>> j acqueline@uchicago.edu 

End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, April 8, 2004 4:17 PM 

Corey Creekmur <corey-creekmu@uiowa.edu> 

Re: Immediate Attention Needed 

Dear Corey: Thanks for your assistance in reviewing this list of essays. 
Please keep in mind that the essays should reflect pivotal pieces in the 
field of black film studies. The order in which they are presented is in no 
way a reflection of their importance -- it merely reflects how we copied 
relevant essays. What I need most importantly from you is to indicate 
essays that may need to be elimiated or added (particularly among those in 
the undecided section) If I have overlooked some significant works, please 
let me know as ~vell. By the way, I am missing essays on queer theo~’, race, 
and cinema so if you have suggestions, please let me know Initially, I 
included a chapter from Kobena Mercer’s book, Welcome to the Jungle but 
then decided to eliminate since its discussion of Looking for Langston was 
limited. Finally, these essays will be reviewed by a board so I don’t think 
that my word is the final word. I look folavard to hearing tlcom you soon 
Sincerely, Charlene Regester 
rey 

--On martedl 6 aprile 2004 11.56 -0500 Corey Creekmur 
<corey-creekanur@uiowa.edu> wrote: 

tIi Charlene: 

Yes, please send the list I’m in fact now teaching a course un African 
American cinema, so am unusually aware of the existing criticism. It will 
be useful for me to see your list before cuming up with my uwn selections 
-- and [’or the reasuns you nute, I won’t debate ur circulate the list! 

Goud tu see yuu recently -- hupe all is well. 

Curey 

>> [)ear Curey: Currently, I am compiling a volume for a larger pruject with 
>> the Schomburg Center on race and cinema. I have been asked to identify 
>> some 15 tu 30 essays that are pivotal to the ]field uf black cinema 
>> studies I have developed a list and would like tu get your upiniun. It 
>> should only take and few muments and I will give you credit. Let me knuw 
>> if you have a few moments tu du this and I wil[ send yuu the list in the 
>> next few days. Thanks much. Please dun’t circulate tou widely because I 
>> don’t want tu engage in an ongoing debate. Also, keep in mind that some 
>> of the essays are persuns that I thought should be mentioned but their 
>> essay may nut be a major wurk that shaped the scholarship on black 
>> cinema. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, April 8, 2004 4:18 PM 

Jane Gaines <jmgaines@duke.edu> 

Re: hnmediate 

Dear Jane: Thanks for your assistance in reviewing this list of essays. 
Please keep in mind that the essays should reflect pivotal pieces in the 
field of black film studies. The order in which they are presented is in no 
way a reflection of their importance -- it merely reflects how we copied 
relevant essays. What I need most importantly from you is to indicate 
essays that may need to be elimiated or added (particularly among those in 
the undecided section) If I have overlooked some significant works, please 
let me know as ~vell. By the way, I am missing essays on queer theo~’, race, 
and cinema so if you have suggestions, please let me know Initially, I 
included a chapter from Kobena Mercer’s book, Welcome to the Jungle but 
then decided to eliminate since its discussion of Looking for Langston was 
limited. Finally, these essays will be reviewed by a board so I don’t think 
that my word is the final word. I look folavard to hearing tlcom you soon 
Sincerely, Charlene Regester 

--On martedl 6 aprile 2004 14.35 -0400 Jane Gaines <jmgaines@duke edu> 
wrote: 

Charlene: This is a great job fur you Send list and I’ll give an 
upimon, jg 

charlene regester wrute: 

>> [)ear Jane: Currently, I am compiling a volume for a larger pruject 
>> with the Schumburg (;enter on race and cinema. I have been asked to 
>> identi~ some 15 to 30 essays that are p~vutal tu black cinema. I have 
>> developed a list and would like tu get your upiniun. It shuuld only 
>> ~ke and few moments and I will give you credit. Let me know ffyuu 
>> have a few muments tu du this and I will send yuu the list in the next 
>> few days. ’]’hanks much Please dun’t circulate tou widely because I 
>> don’t want tu engage in an ongoing debate. Also, keep in mind that 
>> some of the essays are persons that I thuught shuuld be mentiuned but 
>> their essay may nut be a major work that shaped the schularship un 
>> black cinema Sincerely, Charlene Regester 
>> 

>> --On Tuesday, Februaw 24, 2004 9:11 AM -0500 Jane Gaines 
>> <jmgaines@duke edu> wrote: 
>> 

>>> Charlene: This is great, add an item. We have had structural changes at 
>>> Duke and can’t fund printing and mailing next year. Lisa may be 
>>> reassigned. In two years, we’ll be in the same building as A[~ru-Am and 
>>> the feeling is that it could be a joint project at that time. Meanwhile, 
>>> another institutiun might be interested. I asked Jackie about Unuf C, 
>>> but 
>>> she didn’t respond conclusively, jg 

>>> charlene regester wrote: 

>>>> Dear Jane: Attached is a brief agenda developed for the Oscar Michea~x 
>>>> Socie~" meeting at the upcoming SCS based on your cormnents. Once you 
>>>> approve, I can fol~vard to Lisa and ask her to send by email to the 
>>>> 2~{icheaux (email) list of members. YVhenever you have a chance, let me 
>>>> know what you thit~:. Sincerely, Charlene Regester 

>> 

>> 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, April 8, 2004 4:19 PM 

Jane Gaines <jmgaines@duke.edu> 

Re: hnmediate 

Dear Jane: Sorry, I failed to mention that I will also enclose a chapter 
from MaW Ann Doane’s book, Femmes Fatales, chapter entitled "Dark 
Continent." 

--On martedl 6 aprile 2004 14.35 -0400 Jane Gaines <jmgaines@duke edu> 
wrote: 

Charlene: This is a great job for you Send list and I’ll give an 
opinion, jg 

charlene regester wrote: 

>> Dear Jane: Currently, I am compiling a volume for a larger project 
>> with the Schomburg Center on race and cinema. I have been asked to 
>> identi~ some 15 to 30 essays that are pivotal to black cinema. I have 
>> developed a list and would like to get your opinion. It should only 
>> take and few moments and I will give you credit. Let me know tfyou 
>> have a few moments to do this and I will send you the list in the next 
>> few days. Thales much Please don’t circulate too ~videly because I 
>> don’t want to engage in an ongoing debate. Also, keep in mind that 
>> some of the essays are persons that I thought should be mentioned but 
>> their essay may not be a major work that shaped the scholarship on 
>> black cinema Sincerely, Charlene Regester 
>> 
>> --On Tuesday, Februaw 24, 2004 9:11 AM -0500 Jane Gaines 
>> <jmgaines@duke edu> wrote: 
>> 

>>> Charlene: This is great, add an item. We have had structural changes at 
>>> Duke and can’t fund printing and mailing next year. Lisa may be 
>>> reassigned. In two years, we’ll be in the same building as A[~ro-Am and 
>>> the feeling is that it could be a loint project at that time. Meanwhile, 
>>> another institution might be interested. I asked Jackie about Unof C, 
>>> but 
>>> she didn’t respond conclusively, jg 

>>> charlene regester wrote: 

>>>> Dear Jane: Attached is a brief agenda developed for the Oscar Micheaux 
>>>> Socie~ meeting at the upcoming SCS based on your comments Once you 
>>>> approve, I can forward to Lisa and ask her to send by email to the 
>>>> Micheaux (emai[) list of members Whenever you have a chance, let me 
>>>> know what you think. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, April 8, 2004 4:21 PM 

Corey Creekmur <corey-creekmu@uiowa.edu> 

Re: Immediate Attention Needed 

Dear Corey: Sor~z, I failed to mention that I will also enclose a chapter 
from MaW Ann Doane’s book, Fen~aes Fatales entitled "Dark Continent" 
Sincerely, Charlene Regester 

--On martedl 6 aprile 2004 11.56 -0500 Corey Creekmur 
<corey-creekanur@uiowa.edu> wrote: 

Hi Charlene: 

Yes, please send the list I’m in fact now- teaching a course on Atlcican 
American cinema, so am unusually aware of the existing criticism. It will 
be useful for me to see your list before coming up with my own selections 
-- and for the reasons you note, I won’t debate or circulate the list! 

Good to see you recently -- hope all is well. 

Core?- 

>> Dear Core?-: Currently, I am compiling a volume for a larger project ~vith 
>> the Schomburg Center on race and cinema. I have been asked to identify 
>> some 15 tu 30 essays that are pivotal to the ]field uf black cinema 
>> studies I have developed a list and would like tu get your upiniun. It 
>> should only take and few muments and I will give you credit. Let me know 
>> if you have a few moments to do this and I will send you the list in the 
>> next few days. Thanks much. Please dun’t circulate tou widely because I 
>> don’t want tu engage in an ongoing debate. Also, keep in mind that some 
>> of the essays are persons that I thought should be mentioned but their 
>> essay may not be a major wurk that shaped the scholarship on black 
>> cinema. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, April 8, 2004 4:28 PM 

Mia Mask <mimask@vassar.edu> 

Re: Immediate Attention Needed 

Bibliography for Schomburg Project.dec 

Dear Mia: Thanks for your assistance in revie~ving this list of essays 
Please keep in mind that the essays should reflect pivotal pieces in the 
field of film studies. The order in which they are presented is in no way a 
reflechon of their importance -- it merely reflects ho~v we copied relevant 
essays. YVhat I need most importantly from you is to indicate essays that 
may need to be elimiated or added (particularly among those in the 
undecided section). 1£ I have overlooked some significant works, please let 
me know as well. By the way, I am missing essays on queer theow, race, and 
cinema so if you have suggesuons, please let me know. Initially, I 
included a chapter from Kobena Mercer’s book, Welcome to the Jungle but 
then decided to eliminate since its discussion of Looking for Langston was 
limited Finally, these essays will be reviewed by a board so I don’t think 
that my word is the final word. 

As for your essay, I don’t know if I can include since it is not yet in 
print. This pr(~iect has to be completed or nearing completion during the 
Summer So what I will attempt to do is that since I may be working on 
something eles in the fall, I will try to include your work in that 
collection but since I don’t have a publisher this is a bit questionable as 
you l,mow. I will g~ve you credit for assisung in this review and plan to 
continue consulting with you in the future. You can let me know what you 
think I look forward to hearing fi-om you soon. Sincerely, Charlene 
Regester 

--On mercoledi 7 aprile 2004 17 18 -0400 Mia Mask <mimasl~@vassar.edu> wrote: 

> I)ear Charlene, 
> 
> Yes I wi]l glad]y help you with this prgiect }~md, I would love for you 
> to include my Fi]m Quartely essay on Monster’s Ball. It is going out to 
> them this week and wi[] be published in the fa[] edition So, send me 
> the list and i’ll get right back to you. 
> 

> Best, 
> mia 
> 

> 

>> Dear Mia: Currently, I am compiling a volume for a larger proiect 
>> with the Schoraburg Center on race and cinema. I have been asked to 
>> identify some 15 to 30 essay-s that are pivotal to black cinema. I 
>> have developed a list and would like to get your opinion. It should 
>> only take and few moments and I will give you credit. By the ~vay if 
>> your essay in Film Qualterly is in print, I will include. Let me 
>> know- if you have a few moments to do this and I will send you the 
>> list in the next few days. ThapAs much. Please don’t circulate too 
>> widely because I don’t want to engage in an ongoing debate. Also, 
>> keep in mind that some of the essay-s are persons that I thought 
>> should be mentioned but their essay may not be a major work that 
>> shaped the scholarship on black cinema. Sincerely-, Charlene Regester 
> 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, April 12, 2004 3:54 PM 

Jacqueline Stewaxt <jacqueline@uchicago.edu> 

Re: Immediate Assista~ce Needed (l\¥d) 

Dear Jackie: Thanks much for your recommendations. If you need me, let me 
kno;v. Sincerely, Charlene Regester 

--On Friday, April 09, 2004 4:43 PM -0500 Jacqueline Ste;vart 

<j acqueline@uchicago.edu> ;Vl-Ote: 

Dear Charlene, 

The list you’ve put together is fantastic[ I don’t see anything here 
that I would say does not belong, though I have not read every single 
thing on your included list. 

I would push the Waller and Valerie Smith essays tap to "included " 
Waller provides a very good example of local exhibition scholarship (to 
contrast with Carbine), and Smith’s work on intersectionality is 
important to have represented 

The only name I might consider including that is not here is Paula 
Massood, whose stuff on the city’ in Black cinema is really good. She had 
an essay in Cinema Journal a couple of years ago on ’hood; films that I 
liked a lot (from a chapter in her dissertation, now book, Black City 
Cinema) 

As for queer stuff, the Kobena Mercer essay is the best thing I know. 
What about the short Marion Riggs piece in Black Popular Culture’? 

Great job!!! 
Jackie 

Jacqueline Stewart 
Associate Professor 
English, Cinema & Media Studies, African & African American Studies 
University of Chicago 
1050 East 59th Street 
Chicago, IL 60637 
ph 773-702-7999 
fx 773-702-2495 
j acqueline@uchicago, edu 

On Apt 8, 2004, at 3:15 PM, charlene regester wrote: 

>> Dear Jacquie: Thanks for your assistance in reviewing this list of 
>> essays. Please keep in mind that the essays should reflect pivotal 
>> pieces in the field of film studies. The order in which they are 
>> presented is in no way a reflection of their iraportance -- it merely 
>> reflects how we copied relevant essays. ~2~at I need most importantly 
>> frora you is to indicate essays that may need to be elimiated or added 
>> (particularly among those in the undecided section). If I have 
>> overlooked some significant ~vorks, please let me know as well. By the 
>> way, I am missing essays on queer theory, race, and cinema so if you 
>> have suggestions, please let me know. Initially, I included a chapter 
>> from Kobena Mcrcer’s book, Welcome to the Jungle but then decided to 
>> eliminate since its discussion of Looking for Langston was limited. 
>> Finally-, these essay-s will be reviewed by a board so I don’t think 
>> that my word is the final word. I look forward to hearing from you 
>> soon. Sincerely, Charlene Regester 
>> 

>> --On mattedl 6 aprile 2004 18.10 -0500 Jacqueline Stewart 
>> <jacqueline@uchicago.edu> ~vrote: 
>> 

>>> Dear Charlene, 

>>> I ara so sorry I did not get back to your original message. The start 
>>> of 
>>> this Spring quarter has been a killer, and I am just now getting back 
>>> to 

>>> checking my emails after getting courses going 
>>> 

>>> I’d be happy to look at the list. My essay on Black spectatorship 
>>> came 
>>> out in Critical Inqu~ in Summer 03. I’d be honored to be included 

>>> Take care, 
>>> Jackie 

>>> Jacqueline Stewart 
>>> Associate Professor 
>>> English, Cinema & Media Studies, African & African American Studies 



>>> University uf Chicago 
>>> 1050 East 59th Street 
>>> Chicagu, l], 60637 
>>> ph 773-702-7999 
>>> fx 773-702-2495 
>>> j acqueline@uchicago, edu 

>>> On Apr 6, 2004, at 8:11 AM; charlene regester wrote: 

>>>> .......... Forwarded Message 
>>>> Date: Monday, March 29, 2004 4:43 PM -0500 
>>>> From: charlene regester <regester@email.tmc.edu> 
>>>> To: jmstcwar@uchicago.edu 
>>>> Subject: Re: Inwnediate Assistance Needed 

>>>> Dear Jackie: I need your inm~ediate attention or assistance. I have 

>>>> asked to contribute to a collected volume of essays that will involve 
>>>> identifying around 30 essays of sigingifcant articles on black fihn 
>>>> history. It is being compiled by historian, Colin Palmer and the 
>>>> Schomburg 
>>>> Center. Therefore, I have put together a list of essays that I thit~ 
>>>> should 
>>>> be included but I wanted to make sure that I have not ignored some 
>>>> iraportant works. I will send the list in the next day or say 
>>>> (assuming 

>>>> can just glance over this quickly) for your agreement regarding these 
>>>> essays. If you think that I should eliminate some of the essay-s on 
>>>> the 
>>>> list 
>>>> just let me know and if you think I should add some essays, let me 

>>>> well. Please keep in mind that some of these essays may not be the 

>>>> but because I needed to acknowledge some of the important names in 

>>>> field, I included their work I certainly do not want to exclude 

>>>> the way, when your essay is published in Critical Inquiry or Cultural 
>>>> Critique (I can’t remember right at this moment), I will include it 

>>>> well Thanks much and I hope you are willing to give me just a few 

>>>> of your alrea@ stretched time I plan to contact Jane and maybe 

>>>> Creekmur but I don’t want this thing to get out of control, lt’you 
>>>> think of 
>>>> someone else that I could ask to review the list that can do so 
>>>> promptly 
>>>> and without difficult, let me know Please do not advertise this too 
>>>> widely until it is well on its way Sincerely, Charlene Regester 

>>>> --On 2004.~_~3~11~ 16:23 -0500 charlene regester 

>>>> <regester@email.unc.edu> 

>>>>> Dear Jackie: It will be a pleasure to see yuu for SCS. How is your 
>>>>> line 
>>>>> one? As for additiunal bio, I am not really interested in reporting 

>>>>> new information. Keep it short. ’]’hanks much. Sincerely, Charlene 

>>>>> --On 20047N3??1 ?fi 13:00 -0600 jmstewar@uchicagu.edu wrote: 

>>>>>> Hey Charlene, 

>>>>>> I hope all is well with yuu I am really [uoking %rward to seeing 

>>>>>> at SCMS in Atlanta, and to chairing your panel Cuuld you please 

>>>>>> me any info you want me to include in intruducing yuu (esp. yuur 

>>>>>> and any recent/forthcuming publications I should mention). 

>>>>>> Take goud care, 

>>>>>> Jacquehne StewarI 
>>>>>> Associate Professor 
>>>>>> English, Cinema & Media Studies, African & At~ican American Studies 
>>>>>> University- of Chicago 
>>>>>> 1050 East 59th Street 
>>>>>> Chicago, IL 60637 
>>>>>> ph: 773-702-7999 
>>>>>> fx: 773-702-2495 
>>>>>> j acqueline@uchicago.edu 



>>>: ........... End t"orwarded Message .......... 

>> <Bibliography for Schomburg Project.doc> 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, April 12, 2004 4:06 PM 

Vander, Robin G <vande@email.unc.edu> 

[Ncfilm] Movie Mal;ers (t\¥d) 

[Ncfihn] Movie Makers.msg 

.......... Forwarded Message .......... 
Date: Monday, April 12, 2004 8:47 AM-0400 

From: "Hall, Heather H." <Hallh@uncw.edu> 
To: filmstu@lists uncw.edu, filmpub@lists.uncw edu, ncfilm@aas.duke edu 
Subject: [Ncfilm] Movie Makers 

’]7he University of North Carolina at Wilmington’s Film Studies Department 
presents the 

Moviemakers Guest Lecture Series 

with special guest 

Gill Holland 

Gill Holland was nominated for the Spirit Award for Producer of the Year in 
1998. Holland’s producing credits include the triple Sundance 
award-winning Hurricane Streets (Audience Award, Cinematography Award, 
Director’s Axvard); the Fox sit-coru "Greg The Buuny"; Bobby G. Can’t Swim 
(AFI wiuner, Best Filrn and Best Director, 1999); and the axvard-xvinning 
Spring Forward (on many critics’ top ten lists for 2000). Holland also 
founded cineBLAST!, which "The Hollyxvood Reporter" in 1999 and 2000 called 
one of the top ten production companies in New York City. Holland will 
discuss his extensive experience as a film producer, working largely ~vith 
independent filmmakers. Please join us on April 16 at 2pm in B~an 
Auditoriun~ (Morton Hall 100) on the LrNCW campus. This event is free and 
open to the public. 

Heather H. Voiselle 

Film Studies Department 

910-%2-7502 

www.uncw, edu/filmstudies 

.......... End Forwarded Message .......... 



Sent: 

To: 

Subject: 

Attach: 

ncfilm-bouuces@aas.duke.edu on behalf of 

Hall, Heather H. <Hallh@uncw.edu> 

Monday-, April 12, 2004 8:47 AM 

filmstu@lists.uncw.edu; filmpub@lists.uucw.edu; ncfilm@aas.duke.edu 

[Ncfilm] Movie MaJ~ers 

image001 .gif; ATT00001.c 

The University of North Caroliua at Wihnmgton’s Film Studies Departm~ent presents the 

Moviemakers Guest Lecture Series 

with special guest 

Gill Holland 

Crill tIolland was nominated tbr the Spirit Award tbr Producer of the Year in 1998. Hollm~d’s producing credits include the triple SundaJ~ce award- wi~ming 

[Iurricane Streets (Audience Award, Cinematography Award, Director’s Awaxd); the Fox sit-com "Crreg The B~mny"; Bobby G. Can’t Swim (AFI winuer, 

Bes~t Film m~d Best Director, 1999); and the award-~inning Spring Forward(on many critics’ top ten lists for 2000). Holland also founded cineBLAST!, 

which "The Hollywood Reporter" in 1999 and 2000 called one of the top ten productiou compauies in New York City. Holland will di~uss his extensive 
experieuce as a fihn producer, worldng largely ruth independent filmmakers. Please join us on April 16 at 2pro in Bryan Auditorium (Morton Hall 100) on 

the UNCW campus. This event is free aud open to the punic. 

H eather H. Voiselle 

Fihn Studies Department 

9 10 -962-750 2 

ww w.uucw.ed ui film studies 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, April 12, 2004 4:10 PM 

Corey Creekmur <Corey-Creekmur@uiowa.edu> 

Re: Immediate Attention Needed 

Dear Corey: Thanks much for the quick response and suggestions. I will 
guard these closely and will take your recommendations seriously. If you 
need me in the future, please let me know This task became a lot more 
difficult than I had aniticipated. Sincerely, Charlene Regester 

--On Monday, April 12, 2004 3:08 PM -0500 Corey Creekanur 
<Corey-Creekmur@uiowa.edu> wrote: 

Hi Charlene: 

Here’s the list with my- added comments after each selection -- for your 
eyes only!’. ! (since I make some quick, too-easy judgements here). I’ve 
also added a few options in the Undecided section Please let me know if 
you need any clarification or additional cormnents. Thanks for asking! 

Best, 

Corey 

>> Dear Curey: It seems that I did nut enclose the list in previuus 
>> emails. Surry for the uverslght Sincerely, Charlene Regester 
>> 

>> --On martedl 6 aprile 2004 11 56 -0500 Curey Creekmur 
>> <corey-creekmur@uiowa edu> wrote: 
>> 

>>> Hi Charlene: 
>>> 

>>> Yes, please send the list. I’m in fact now teaching a course on African 
>>> American cinema, su am unusually aware of the existing criticism. It 
>>> will be useful :[’or me to see yuur list before cuming up with my uwn 
>>> selections -- and for the reasuns you nute, I wun’t debate ur circulate 
>>> the listt 
>>> 

>>> Good tu see you recently -- hupe all is well. 
>>> 

>>> Corey 
>>> 

>>>> Dear (;ore?’: Currently, I am compiling a vulume for a l~rger pruject 
>>>> with the Schumburg Center on race and cinema I have been asked tu 
>>>> identi~ some 15 tu 30 essays that are pivuta[ to the field uf black 
>>>> cinema studies I have developed a list and wuuld like tu get yuur 
>>>> opiniun. It shuuld only take and few moments and I will give yuu 
>>>> credit Let me l~uw if you have a few muments tu du this and I will 
>>>> send yuu the list in the next few days. Thanks much. Please don’t 
>>>> circulate too widely because I don’t want to engage in an ongoing 
>>>> debate. Also, keep in mind that some of the essays are persons that I 
>>>> thought should be mentioned but their essay- may not be a major ~vork 
>>>> that shaped the scholarship on black cinema. Sincerely, Charlene 
>>>> Regester 

>> 
>> 
>> 

>> Content-Type: application/msword; 
>> name "Bibliography for Schomburg Project.doc" 
>> Content-Disposition: attachment; 
>> filenarae "Bibliography for Schomburg Project.doc"; size 46080 
>> 

>> Attachment converted: Macintosh HD:Bibliography for Schomburg .doc 
>> (\VDBN/MSWD) (0003F40A) 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, April 15, 2004 8:53 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: course syllabi for new curriculum 

76- Springl 04Tuesyllabus.doc; afam006syllabus2004.doc 

Attached is the syllabus for AFAM 76 and the Freshman Seminar 006. 
Sincerely, Charlene Regester 

--On Tuesday, April 13, 2004 11:41 AM -0400 Debby Crowder 
<dacrowde @email.unc. edu> wrote: 

Hi folks. A few of you have already done this, bm if you have not, 
please send me asap, your course syllabi as word attachments. I need 
them for submission for the new cumculum. I need these no later than 
this Friday. Thanks much. DC 



AFAM 76- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT Spring 2004 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: TH 11:30-12:30 

Meeting Time: 2-4:50 T 
Meeting Place: 311 Peabody 

TUESDAY 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significant contributions to 
filmmaking. They have participated as writers, directors, producers, actors, etc. and have played a key role in the 
development of this industry. Although African Americans have contributed to the growth and development of the 
cinema industry, rarely have their efforts been recognized or their contributions to the filmmaking industry been noted. 
Film histories often exclude the African American in their reporting of cinema history or provide minimal coverage of the 
African American and his involvement in this industry. Thus, AFAM 76 is a critical, historical, and theoretical 
examination of the African American in cinema from the 1900s to the present. This examination will seek to analyze 
their role on screen; will explore how stereotypical representations of the African American developed; and will 
investigate the efforts of a number of African American actors and actresses who attempted to subvert these 
representations. 

This examination is essential to understanding the black experience in the United States. It is well known that 
the media is an integral part of American society and has often been credited with molding and shaping existing 
attitudes regarding its ethnic and cultural diversity. Therefore, examining the role of the African American and their 
representations in cinema will serve to provide a better understanding of the black experience in American society and 
will serve to provide a better understanding of the role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the 
motion picture industry and to reveal how blacks were initially portrayed on screen. The emergence of all-black cast 
films from 1910 to 1920 is examined to determine why these films developed and why audiences craved these screen 
images. The more sophisticated all-black cast films produced from 1920 to 1930 are examined to determine why these 
films increased in popularity and why black film stars began to emerge. African American screen images in motion 
pictures from 1930 to 1940 are examined to reveal how the African American image began to change from that of a 
subservient to a more assertive and humane individual. Representations of African Americans from 1940 to 1950 are 
examined to determine how and why black entertainers, particularly musicians, began to dominate the screen. Films 
produced from 1950 to 1960 are examined to investigate how the integrationist era began to influence the screen image 
of the African American. Black screen images from 1960 to 1970 are examined to determine how the resurgence of 
black pride influenced this representation and how this resurgence of black pride led to the development of black 
exploitation films. Black exploitation films are examined to determine why they began to decline in popularity and why 
black audiences began to demand more quality black films. African American representations from 1980 to 1990 are 
examined to reveal how black comedians began to dominate the black screen image and to determine the impact new 
black filmmakers have on the contemporary representation of the African American in cinema. The preponderance of 
black filmmakers in the decade of the 1990s is examined to determine how they influenced and shaped filmmaking in 
this period. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest 
speakers. Two examinations (a midterm and final exam) will be given during the semester. Students are required to 
submit two papers (7-9 pages in length) examining the portrayal of the African American in motion pictures. These 
papers must be completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA 
Handbook of Style, Turabian, etc). 

TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. New 

York: Continuum (1989). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representinq Blackness: Issues in Film and Video New Brunswick, N J: Rutgers UP, 1997. 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster 

(1988). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writinq Himself into History. New Jersey: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Cripps, Thomas. Slow Fade to Black: The Ne.qro in American Film, 1900-1942. New York: Oxford University Press 

(1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Green, J. Ronald. Strai.qht Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (7-9 pages) due on February 24, 2004 (PAPER I) and April 6, 2004 
(PAPER II). 



GRADING 
Midterm 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two 
examinations (midterm and final) 
that must be taken on the dates 
specified. 
ATTENDANCE: Class attendance 
is mandatory. 
CLASS PARTICIPATION: Class 
participation is encouraged and 
will influence your final course 
grade. 



AFAM 006K 
FRESHMAN SEMINAR 

MEETING PLACE: AL 308 
MEETING TIME: 9:30-10:45 T & TH 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: 11:30-12:30 TH 

TITLE: MASQUERADES OF BLACKNESS-REPRESENTING RACE IN CINEMA 
SYLLABUS 

COURSE DESCRIPTION: 
This course is designed to investigate how race has been represented in cinema 

historically, with a particular focus on or interest in representations of race when blackness is 
masqueraded. Its intent is to launch an investigative inquiry into how race is represented on 
screen in various time periods, how we as spectators are manipulated by these cinematic 
constructions of race, and how race is marked or coded other than through visual representation. 

In providing an historical overview of cinematic representation of masquerades of 
blackness, the course similarly seeks to engage discussion, promote debate, stimulate discourse, 
and facilitate the critical readings of such screen representations. To accomplish this task, an 
historical overview of the masquerading of blackness in cinema in four historical periods will be 
explored: 

I. Pre & Post WWII Period (1930-1950) 
II. Pre & Post Civil Rights Period (1950-1960) 
III. Pre & Post Black Exploitation Period (1960-1970) 
IV. Re-Emergence of Black Cinema (1980-2000) 

Films produced in these periods will provide the foundation for interrogating representations of 
blackness to determine not only how cinema influences the socio-political dynamics of these 
historical periods but to investigate more importantly how racial constructions have evolved over 
time. Moreover, it intends to deconstruct how racial masquerades continue to evolve and to 
proliferate in contemporary cinema. These objectives will be accomplished through weekly 
discussions, screenings, and reading assigned materials provided in the course. 

Students will be required to view designated films, participate in weekly discussions, and 
conduct research to gather related literature (early newspaper articles and journal essays) that 
focus in particular on the films introduced in class and in general, on racial masquerade. They 
will be required to produce three short papers during the course of the semester. 

TEXTBOOKS: 
Primary Sources: 
Guerrero, Edward. Framing Blackness (Philadelphia: Temple University Press). 

Secondary Sources: 
Fischer, Lucy. Imitation of Life (New Brunswick: Rutgers University Press, 1991). 
Young, Lola. Fear of the Dark: Race. Gender and Sexuality in the Cinema (New York: 
Routledge, 1996). 

ASSIGNMENTS: 
Students will be required to submit three papers reflecting their understanding of materials 
introduced in class and reflecting their ability to critique cinematic representations of race. 



WEEKLY SCHEDULE 

Week I Jan. 8: Introduction to Representations of Blackness 
Read: Chapter 1, Framin~ Blackness 
Read: New People: Miscegenation and Mulattoes in the United States by Joel 
Williamson, pp. 100-109. 
View: Ethnic Notions 

Week II Jan. 13-15: Blacks Masquerading as White 
Read: "Imitation of Life: the Black Woman’s Double Determination as Troubling 
’Other’" by Sandy Flitterman-Lewis, Imitation of Life, ed. Lucy Fischer (New 
Jersey: Rutgers University Press) 

View: Imitation of Life (1934) (Part 1) 

Week III Jan. 20-22: Blacks Masquerading as White 
Read: "Reading the Intersection of Race and Gender in Narratives of Passing" by 
Valerie Smith, Diacritics (Summer-Fall 1994): 43-57. 
Read: "Picturizing Race: Hollywood’s Censorship of Miscegenation and Production 
of Racial Visibility Through Imitation of Life" by Susan Courtney, Genders (1998) 
View: Imitation of Life (1934) (Part 2) 

Week IV Jan. 27-29: Whites Masquerading as Black 
Read: Chapter 2 Framin~ Blackness 
Read: "White Racism/Black Signs: Censorship and Images of Race Relations" by 
Cindy Patton, Journal of Communication (1995) 
View: Pinky (1949) (Part 1) 

Week V Feb. 3-5: Whites Masquerading as Black 
Read: "Miss Em’s Voyeuristic Gaze of Pinky-White Desire for Blackness" by 
Regester (unpublished essay) 
Read: "’The Ineffaceable Curse of Cain’: Racial Marking and Embodiment in 
Pinky," by Elspeth Kydd, Camera Obscura 43 (2000) 
View: Pinky (1949) (Part 2) 
Paper I Due 

Week VI Feb. 10-12: Whites Masquerading as Black 
View: Kings Go Forth (Part 1) 
Read: "The Bodies Story" in Fire & Desire by Jane Gaines (Chicago: University of 

Chicago Press, 2001) 

Week VII Feb. 17-19: Whites Masquerading as Black 
View: Kings Go Forth (Part 2) 



Read: "Miscegenation and the perils of passing films from the 1950s to 1960s" by 
Lola Young, Fear of the Dark: ’Race~’ Gender and Sexuality in the Cinema (New 
York: Routledge, 1996). 

Week VIII Feb. 24-26: Whites Masquerading as Black 

View: Imitation of Life (1959) (Part 1) 
Read: "Lana’s ’Imitation’: Melodramatic Repetition and the Gender 

Performative," Genders 9 (Fall 1990) 1-18. 

Week IX Mar. 2-4: Whites Masquerading as Black 
View: Imitation of Life (1959) (Part 2) 
Spring Break 

Week X Mar. 16-18: Blacks Transcending Blackness 
View : Band of Angels (Part 1) 
Read: Chapter 3 Framin~ Blackness 
Paper H Due 

Week XI Mar. 23-25: Blacks Transcending Blackness 
View: Band of Angels (Part 2) 
Read: "Black is White/White is Black: Passing as a Strategy of Racial Compatibility 
in Contemporary Hollywood Comedy" by Mark Winokur in Unspeakable Images 
(Illinois: University of Illinois Press, 1991), ed. Lester Friedman 

Week XII Apr. 6-8: Ambivalence of the Masquerade 

View: Devil in a Blue Dress (Part 1) 
Read: Chapter 4 Framin~ Blackness 

Week XIII Apr. 13-15: Ambivalence of the Masquerade 

View: Devil in a Blue Dress (Part 2) 
Read: Chapter 5 Framin~ Blackness 

Week XIV Apr. 20-22: Complicating the Masquerade 
View: Six Degrees of Separation (Part 1 &2) 
Read: "No One Knows You’re Black: Six Degrees of Separation and the Buddy Film 
Formula" by Jennifer L. Gillan in Cinema Journal 40.3 (Spring 2001) 
Paper III Due 
Last Day of Class 

Evaluation 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, April 20, 2004 11:54 AM 

D.J.Holloway@derby.ac.uk 

Re: Americaa~ Visual Cultures (fwd) 

Re Americau Visual Cultums.msg 

.......... Forwarded Message .......... 
Date: Tuesday, FebruaW 24, 2004 12:01 PM-0500 
From: charlene regester <regester@email.unc.edu> 
To: I)avid J Holloway <D.J.Holloway@derby.ac.uk> 
Subject: Re: American Visual Cultures 

Dear Dave: First, yes I did receive the contract some time ago. Second, I 
forwarded a revised version of the essay yesterday by email Did you not 
receive this material? In the event that you did not receive this material, 
I will attach in this message Please acknowledge receipt of the revised 
version of this essay. Sincerely, Charlene Regester 

--On Tuesday, February 24, 2004 3:50 PM +0000 David J Hollo*wiy 
<I). J.Holloway@derby.ac uk> wrote: 

> Charlene, 
> 
> Sorry to hassle you. (;an you give me an indication of when you might get 
> the revised essay to me, for American Visual Cultures ? Continuum are 
> asking for a firm date for deliveu of the completed manuscript, and I 
> need to tell them something, to keep them happy. Apologies again for 
> harassment. Obviously, take the time that you need. 
> 

> By the way, did Continuum send you a contract yet ? I asked them to 
> before Christmas, and ~vill chase them if they haven’t. 
> 

> Best wishes, 
> 

> Dave 
> 

>>>> charlene regester <regester@email.tmc.edu> 02/09/04 5:28 PM >>> 
> Dear Dave: Yes, I thirf~ I can edit according to these recormnendations. 
> Hopefully, you will give me at least a week or so to do so. I will begin 
> 
> revising irmnediately. Thanks for yottr feedback and xvill try to keep the 
> essay within the 5,000 word lm~it. Sincerely, Charlene Regester 
> 

> --On Wednesday, February 04, 2004 1:13 PM +0000 David J Holloway 
> <D.J.Holloway@derby.ac.nk> wrote: 
> 

>> Charlene, 
>> 

>> Many thanks again for the draft of the essay, and apologies for my- 
>> delay in getting back to you (various crises at xvork, etc). 
>> 

>> The essay looks as though it will be fine for the book, but as it 
>> stands it’s substantially longer than we can really accormnodate. We 
>> really do need to get it down, during 2rid draft and polishing, to 
> within 
>> the 5000-5,500 ~vord-range (inclusive of all notes and bibliography). 
>> 

>> How about this:- 
>> 

>> Would you be happy to edit/redraft, so as to concentrate primarily on 
>> Micheaux ? The essay’s key argument, or so it seems to me, is that 
>> whereas a ’white’ practitioner like Griffith uses film to reinforce 
>> existing hierachies of power, Micheaux uses film to intelwene in, and 
> to 

>> some degree to subvelt, the dominant culture How about focusing on 
> the 
>> latter for the most part, while using Griffith at the begilming of the 
>> essay to establish the cultural/political context in ~vhich Micheaux is 
>> ~vorking, rather than to offer the more involved reading of BOA57 that’s 
>> currently m there. 
>> 

>> For example, the f,alowing might suffice:- a couple of paragraphs 
>> outlining brietly the controversy stirred up by BOAN’s amval in 
>> theaters; a para looking briefly at BOAiFs borrowings from Dixon/The 
>> Clansman, and at the revival of the KKK to ~vhich BOAN is sometimes 
> said 
>> to have contributed; a para CONI)ENSING your exposition of’horror’ 
>> moti[is/tropes and the ’cultural work’ they carry out in the film; a 

> para 
>> or t,w) covering issues raised in BOAN that have a direct bearing on 
> the 
>> discussion of Micheaux that follows. 
>> 



>> Obviously, that would j ust be one way of doing it. I don’t want to be 
>> (or appear to be) too prescriptive But a redraft/edit along those 

lines 
>> might allow you to 
>> (1) cut down the wordcount, 
>> (2) simpliJ~’, or streamline slightly the section on BOAN, where you 
>> currently have many different ideas/issues under discussion 
>> simultaneously 
>> (3) reorient the focus of the essay as a whole onto Micheaux’s 
>> significance as a film-maker. 
>> 

>> I should emphasise that these are suggestions only, offered in the 
>> spirit of friendly enquiry and consultation, rather than editorial 
>> diktat or decree ! See what you thip2~. 
>> 

>> That~:s again for the time and efibtt already expended. 
>> 

>> With best wishes, on a rainy and ~vindy (ie bloody miserable) day. 
>> 

>> Dave. 
>> 

>> 

>> 

This email has been scarmed for all viruses by the MessageLabs Email 
Securi~ System. For more irfformation on a proactive email securi~ 
service working around the clock, around the globe, visit 
httl~ :i/~vw~v.messaaelabs. cora 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Tuesday, February 24, 2004 12:02 PM 

David J Holloway <D.JEIolloway@derby.ac.uk> 

Re: Americm~ Visual Cultures 

Alternative Gazes in SILENT CINEM~\3.doc 

Dear Dave: First, yes I did receive the contract some time ago. Second, I 

fola~-arded a revised version of the essay yesterday by email. Did you not 

receive this material? In the event that you did not receive this material, 

I will attach in this message. Please acknowledge receipt of the revised 
version of this essay. Sincerely, Charlene Regester 

--On Tuesday, February 24, 2004 3:50 PM +0000 David J Holloway 

<D.J.t tolloway@derby.ac, uk:~ wrote: 

> Charlene, 
> 

> Sorry to hassle you. Can you give me an indication of when you might get 

> the revised essay to me, for American Visual Cultures ? Continuum me 

> asking for a fim~ date for deliveW oftbe completed manuscript, and I 

> need to tell them something, to keep them hapw. AIx~logies again for 

> harassment. Obviously, take the time that you need. 
> 

> By the way, did Continuum send you a contract yet ? I asked them to 

> betbre Christma~ and will chase "them if they haven’t. 

> Best wishes, 

> Dave 

>>~> charlene regester <regeste@email.unc.edu~--02/09/04 5:28 PM >~ 
> Deaac Dave: Yes, I think I can edit according to these recommendations. 

> Hopefully, you roll give me at least a week or so to do so. I roll begin 
> 

> revising immediately. Thanks for your feedback aM will to., to keep the 

> essay within the 5,000 word limit. Sincerely, Charlene Regester 
> 

> --On Wednesday, Febrna~ 04, 2004 1:13 PM +0000 David J Holloway 

> <D.J.Holloway@derby.ac.uk> wrote: 
> 

>> Charlene, 

>> Many thanks again for the draft of the essay, and apologies for my 

>> delay in getting back to you (various crises at work, etc). 

>> The essay looks as though it will be fine for the book, but as it 
:~> stands it’s substantially longer than we can really accommodate. We 

:~> really do need to get it down, during 2nd dra£t and tx~lishing, to 

> mthin 

>> the 5000-5,500 word-range (inclusive of all notes and bibliography). 
>> 

>> How about this:- 
>> 

>> Would you be hapw to edit!redraft, so as to concentrate primarily on 
>> Micheaux ? The essay’s key argument, or so it seems to me, is that 

>> whereas a ’white’ practitioner like Griffith uses film to reinforce 

>> existing hierachies of power, Micheaux uses fihn to intela~ene i~L and 

> to 
>> some degree to subvert, the dominant culture. How about tbcusing on 

> the 

>> latter Ii)r the most paact, M~ile using Gfiffith at the beginning of the 

>> essay to es~blish the cultural/political context in which Micheaux is 

>> working, rather than to ofi~r the more involved reading of BOAN that’s 

>> crarently in there. 

>> For exmnple, the folowing might suffice:- a couple of paragraphs 
>> outlining briefly the controversy- stirred up by BOAN’s arrival in 

>> theaters; a para looking briefly at BOAN’s borrowings from Dixor~/Tbe 

>> Clansman, and at the revival of the KKK to which BOAN is sometimes 



> ~id 
>> to have contributed; a para CONDENSING your exposition of’horror’ 
>> motifs/tropes and the ’culturaJ work’ they caJry out in the film; a 
> para 
>> or two covering issues raised in BOAN that have a direct be~ing on 
> the 
>> discussion of Micheaux that follows. 

>> Obvionsly, that would just be one way of doing it. I don’t want to be 
>> (or appear to be) too prescriptive. But a redraft/edit along those 
> lines 
>> might allow you to 
>> (1) cut down the wordconnt, 
:~> (2) simplit~, or streamline slightly the ~ction on BOAN, where yon 
:~> currently have many different ideas/issues nnder discussion 
:~> simultaneonsly. 
>> (3) reorient the focus of the essay as a whole onto Micheaux’s 
>> significance as a film-maker. 
>> 

>> I should emplmsise that these are suggestions only, olt}red in the 
>> spirit of friendly enquiU and consultations, ratlaer than editorial 
>> diktat or decree ’. See what you think. 

>> Thanks again for the time and eftbrt already expended. 
>> 
>> With best wishes, on a raJW and windy (ie bloody miserable) day. 

>> Dave. 

> 

> This email Ms been scanned for all viruses by the MessageLabs Email 
> Security Sys~tem. For more intbrmation on a proactive email secnrit.5~ 
> service working aacound "the clock, around the globe, visit 
> http://www.messagelabs.com 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, April 20, 2004 5:43 PM 

daveholloway@blueyonder.co.uk 

Re: Americaa~ Visual Cultures (fwd) 

Re American VisuoJ Cultmes.msg 

Dear Dave: I am attempting to send the essay as an attachment previously 
for~varded Please let me know if you receive these materials Also, once 
you approve uf the revised version, I just need to double-check all 
foutnutes. Moreover, regarding the cuntract, I did receive this some time 
agu. I look furward tu hearing from yuu suon. Sincerely, Charlene Regester 

.......... Forwarded Message .......... 
[)abe: 2004?N2??24% 12:01 -0500 
Frum: charlene regester <regester@email unc edu> 
To: David J Holloway <D.J.Holloway@derby.ac.uk~ 
Subject: Re: 2,merican Visual Cultures 

Dear Dave: First, yes I did receive the contract some time ago. Secund, I 
furwarded a revised version ufthe essay yesterday by email. Did you nut 
receive this material’? In the event that yuu did nut receive this material, 
I will attach in this message. Please acknuwledge receipt ufthe revised 
version of this essay Sincerely, Charlene Regester 

--On Tues&u, February 24, 2004 3:50 PM + 0000 David J Hulloway 
<D J Hulluway@derby ac.nk> wrote: 

Charlene, 

Surry to hassle you Can you give me an indication of when yuu might get 
the revised essay to me, fur American Visual Cultures ? Cuntinuum are 
asking for a fimx date for delivery of the completed manuscript, and I 
need to tell them something, to keep them happy. Apologies again for 
harassment. Obviously, take the time that you need. 

By the way, did Continuttm send you a contract yet ? I asked them to 
before Cl-tristmas, and will chase them if they haven’t. 

Best xvishes, 

Dave 

>>>> charlene regester <regester@email.~xc.edu> 02/09/04 5:28 PM >>> 
Dear Dave: Yes, I tl-link I can edit according to these recommendations. 
Hopefully, you xvill give me at least a week or so to do so. I will begin 

revising immediately. Thanks for yo~ feedback and will try to keep the 
essay xvithin the 5,000 xvord limit. Sincerely-, Charlene Regester 

--On Wednesday, FebrualT 04, 2004 1 : 13 PM +0000 David J Holloway 
<D. J.Holloway@derby.ac.nk> wrote: 

>> Charlene, 
>> 

>> iViany thanks again for the draft of the essay, and apologies for my 
>> delay in getting back to you (various crises at work, etc). 
>> 

>> The essay looks as though it ~vill be fine for the book, but as it 
>> stands it’s substantially longer than we can really accon~modate We 
>> really do need to get it down, during 2nd draft and polishing, to 

within 
>> the 5000-5,500 word-range (inclusive of all notes and bibliography) 
>> 

>> How about this:- 
>> 

>> Would you be happy to edit/redraft, so as to concentrate primarily on 
>> Micheaux ? The essay’s key argument, or so it seems to me, is that 
>> whereas a ’white’ practitioner like Grit’fith uses film to reinforce 
>> existing hierachies of power, Micheaux uses film to intervene in, and 

to 

>> some degree to subvert, the dominant culture. Ho~v about focusing on 
the 

>> latter for the most part, while using Griffith at the beginning of the 
>> essay to establish the cultural/political context in which Micheattx is 
>> working, rather than to ofl’er the more involved reading of BOAN that’s 
>> currently ha there. 
>> 

>> For example, the folowing might suffice:- a couple of paragraphs 
>> outlining briefly the controversy stirred up by BOAiXT’s al~cival in 
>> theaters; a para looking briefly at BOAN’s borrowings from Dixon/The 
>> Clansman, and at the revival of the KKK to which BOAN is sometimes 

said 
>> to have cuntributed; a para CONDENSING your expositiun uf’horror’ 



>> motitls/tropes and the ’cultural work’ they carry out in the film; a 
para 

>> or two covering issues raised in BOAN that have a direct bearing on 
the 

>> discussion of Micheaux that follows. 
>> 

>> Obviously, that would j ust be one way of doing it. I don’t want to be 
>> (or appear to be) too prescriptive. But a redraft/edit along those 

lines 
>> might allow you to 
>> (1) cut down the wordcount, 
>> (2) simplify, or streamline slightly the section on BOAN, where you 
>> currently have many different ideas/issues under discussion 
>> simultaneously. 
>> (3) reorient the focus of the essay as a whole onto Micheaux’s 
>> significance as a fi~-maker. 
>> 

>> I should emphasise that these are suggestions only, offered in the 
>> spirit of friendly enquiry and consultation, rather than editorial 
>> diktat or decree ! See what you thip2~:. 
>> 

>> That~zs again for the time and effort already expended. 
>> 

>> With best wishes, on a rainy and windy (ie bloody miserable) day. 
>> 

>> Dave. 
>> 

>> 

>> 

This email has been scarmed for all viruses by the MessageLabs Email 
Security System. For more information on a proactive email security 
service working around the clock, around the globe, visit 

http ://www messa~elabs, corn 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Tuesday, February 24, 2004 12:02 PM 

David J Holloway <D.JEIolloway@derby.ac.uk> 

Re: Americm~ Visual Cultures 

Alternative Gazes in SILENT CINEM~\3.doc 

Dear Dave: First, yes I did receive the contract some time ago. Second, I 

fola~-arded a revised version of the essay yesterday by email. Did you not 

receive this material? In the event that you did not receive this material, 

I will attach in this message. Please acknowledge receipt of the revised 
version of this essay. Sincerely, Charlene Regester 

--On Tuesday, February 24, 2004 3:50 PM +0000 David J Holloway 

<D.J.t tolloway@derby.ac, uk:~ wrote: 

> Charlene, 
> 

> Sorry to hassle you. Can you give me an indication of when you might get 

> the revised essay to me, for American Visual Cultures ? Continuum me 

> asking for a fim~ date for deliveW oftbe completed manuscript, and I 

> need to tell them something, to keep them hapw. AIx~logies again for 

> harassment. Obviously, take the time that you need. 
> 

> By the way, did Continuum send you a contract yet ? I asked them to 

> betbre Christma~ and will chase "them if they haven’t. 

> Best wishes, 

> Dave 

>>~> charlene regester <regeste@email.unc.edu~--02/09/04 5:28 PM >~ 
> Deaac Dave: Yes, I think I can edit according to these recommendations. 

> Hopefully, you roll give me at least a week or so to do so. I roll begin 
> 

> revising immediately. Thanks for your feedback aM will to., to keep the 

> essay within the 5,000 word limit. Sincerely, Charlene Regester 
> 

> --On Wednesday, Febrna~ 04, 2004 1:13 PM +0000 David J Holloway 

> <D.J.Holloway@derby.ac.uk> wrote: 
> 

>> Charlene, 

>> Many thanks again for the draft of the essay, and apologies for my 

>> delay in getting back to you (various crises at work, etc). 

>> The essay looks as though it will be fine for the book, but as it 
:~> stands it’s substantially longer than we can really accommodate. We 

:~> really do need to get it down, during 2nd dra£t and tx~lishing, to 

> mthin 

>> the 5000-5,500 word-range (inclusive of all notes and bibliography). 
>> 

>> How about this:- 
>> 

>> Would you be hapw to edit!redraft, so as to concentrate primarily on 
>> Micheaux ? The essay’s key argument, or so it seems to me, is that 

>> whereas a ’white’ practitioner like Griffith uses film to reinforce 

>> existing hierachies of power, Micheaux uses fihn to intela~ene i~L and 

> to 
>> some degree to subvert, the dominant culture. How about tbcusing on 

> the 

>> latter Ii)r the most paact, M~ile using Gfiffith at the beginning of the 

>> essay to es~blish the cultural/political context in which Micheaux is 

>> working, rather than to ofi~r the more involved reading of BOAN that’s 

>> crarently in there. 

>> For exmnple, the folowing might suffice:- a couple of paragraphs 
>> outlining briefly the controversy- stirred up by BOAN’s arrival in 

>> theaters; a para looking briefly at BOAN’s borrowings from Dixor~/Tbe 

>> Clansman, and at the revival of the KKK to which BOAN is sometimes 



> ~id 
>> to have contributed; a para CONDENSING your exposition of’horror’ 
>> motifs/tropes and the ’culturaJ work’ they caJry out in the film; a 
> para 
>> or two covering issues raised in BOAN that have a direct be~ing on 
> the 
>> discussion of Micheaux that follows. 

>> Obvionsly, that would just be one way of doing it. I don’t want to be 
>> (or appear to be) too prescriptive. But a redraft/edit along those 
> lines 
>> might allow you to 
>> (1) cut down the wordconnt, 
:~> (2) simplit~, or streamline slightly the ~ction on BOAN, where yon 
:~> currently have many different ideas/issues nnder discussion 
:~> simultaneonsly. 
>> (3) reorient the focus of the essay as a whole onto Micheaux’s 
>> significance as a film-maker. 
>> 

>> I should emplmsise that these are suggestions only, olt}red in the 
>> spirit of friendly enquiU and consultations, ratlaer than editorial 
>> diktat or decree ’. See what you think. 

>> Thanks again for the time and eftbrt already expended. 
>> 
>> With best wishes, on a raJW and windy (ie bloody miserable) day. 

>> Dave. 

> 

> This email Ms been scanned for all viruses by the MessageLabs Email 
> Security Sys~tem. For more intbrmation on a proactive email secnrit.5~ 
> service working aacound "the clock, around the globe, visit 
> http://www.messagelabs.com 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regester@email.unc.edu~- 

Tuesday, April 20, 2004 5:55 PM 

davehollow ay@blueyonder .co .uk 

American Silent Cinema Espy 

Alternative Gazes in SILENT CINEIV~\3.doc 

Dea~ Dave: Attacb~ed is a copy of the essay previously forwarded. Please let 
me know if you have received this mater~al. Sincerely Charlene Regester 



Abbreviated Bio for Charlene Regester, Ph.D. 
Candidate, Member of the Executive Board, University of Film and Video Association 

Position: Currently, I am an Assistant Professor in the UNC Chapel Hill Department of 
African & Afro-American Studies. 

Publications: My published material relevant to the University of Film and Video 
Association includes essays on early black film stars and filmmakers. These essays have 
appeared in j uried j ournals such as: Film Literature Quarterly, Popular Culture Review, 

Western Journal of Black Studies_, Studies in American Culture. Film History, Journal of 
Film and Video~ Recently, I publi shed an Annotated Bibliography of Black Entertainers 

and Ne~vspaper Coverage in the pre-1950 Era, Volume I (McFarland, 2002). 
Additionally, I co-edit the Oscar Micheaux Society Ne~vsletter (published by Duke 
University) and serve as an editorial board member of the Journal of Film and Video. 

Mission Statement 

As a candidate for officer of the University Film and Video Association Executive Board, 
I propose three primary tenets of concentration. First, I would be committed to increasing 
minority participation and membership in the organization. (In this regard, I believe there 
is a need to maintain low costs for all those who wish to attend the organization’s 
meetings and activities~) Second, I believe it is imperative that we honor senior faculty 
whose years in the field enable them to contribute great wisdom and status. Just as our 
honoring these seniors would benefit them, so also would we and our organization 
receive benefits, capitalizing on their talent and knowledge, which they have proved 
eager to share. Third, because of my interest in publishing, I would like to see the 
organization and conferences provide more opportunities to prepare the next generation 
for publishing in this ever-expanding field of studies. Thus, this proposal represents a 
threefold program on which I would focus my efforts and energy. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, April 22, 2004 2:39 PM 

Caroline Beven <C.Beven@ffts.arts.gla.ac.nk>; Regester, Charlene B <regeste@email.unc.edn> 

Re: review for screen 

RgstrBld?,ewvDisinteglalingMusicalMafiled Versioit2.doc 

Dear Caroline: Attached is a copy of the review for Disintegrating the 
Musical for Screen I am sending by email and can enclose a copy by regular 
mail. Also, will forward a bin once the final version has been approved. 
Please note that I am willing make changes where necessary Please let me 
know- that you have received this material. Sincerely, Charlene Regester 

--On Thursday, February 12, 2004 1:08 PM +0000 Caroline Beven 
<C.Beven@tfts arts.gla, ac.uk> wrote: 

I)ear Charlene, 

The editors of Screen wondered if you have seen the fi)llowing book yet, 
and if you thought it worthy of reviewing for Screen: 

Arthur Knight, Disintegrating the Musical: Black Perl2)rmance and American 
Musical Fi!m. 

]f so, would you be interested in doing this? 

If you think this is a good idea, or have an?’ suggestions for suitab]e 
books to accompany this one, please let me know and I will send out the 
review copy and some further submission details 

Let me know what you think. The proposed word]ength would be around 1500, 
with a deadline of I May. 

Thanks [’or your help. 

Best wishes, 

Caroline Beven 

caroline beven 
screen 
gilmorehill centre 
glasgow university 
glasgow g12 8qq 
scotland 

>uk 

tel: 0141 330 5035 
fax: 0141 330 3515 
email: screcn@arts.gla.ac.uk 
website: wvvw.screen, arts.gla, ac.uk 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, April 22, 2004 3:57 PM 

Mia Mask <mimask@vassar.edu> 

Re: Immediate Attention Needed 

Bibliography for Schomburg Project-Mia.rff 

Dear Mia: Currently, I am attempting to resend the list. Hope you can 
access this document as it is saved as a text document. Let me kno~v. If 
not, I will attempt to resend again. Finally, I need your comments no later 
than the end of next week. Thanks much f,ar all of your assistance. 
Sincerely, Charlene Regester 

--On Thursday, April 22, 2004 12:12 AM -0400 Maa Mask <mimask@vassar edu> 
wrote: 

Charlene, 

I have not been able to open this attachment I’m sorry Can you send it 
again in another fonnat -- maybe one that’s easier to open. I have a PC. 

TW to send it in WORD. 

Thanks, 
M~a 

At 04:27 PM 4/8/04 -0400, you wrote: 
>> Dear M~a: ’lNanks for your assistance ~n reviewing this list of essays. 20 
>> Please keep in mind that the essays should reflect pivotal pieces in 
>> the 20 field of film studies The order in which they are presented is 
>> in no ~vay a 
>> 

>> reflection of their ~npo~ance -- it merely reflects how we copied 
>> relevant 
>> 

>> essays. What I need most importantly from you is to indicate essays 
>> that 20 may need to be elimiated or added @articularly among those in 
>> the 20 ~decided section), l£I have overlooked some significant works, 
>> please let 
>> 
>> me know- as well. By the way, I am missing essays on queer theow, race, 
>> and 
>> 

>> cinema so if you have suggestions, please let me kno~v. Initially-, I 20 
>> included a chapter from Kobena Mercer’s book, Welcome to the Jungle 
>> but 20 then decided to eliminate since its discussion of Looking for 
>> Langston was 20 
>> 

>> 

>> 

>> 

>> WARNING: The remainder of this message has not been transferred. 
>> The estimated size of this message is 66426 bytes. 
>> Click on ~e Retrieve From Se~-er icon above and check mail again to get 
>> the whole thing. (~you’re reading this in the preview pane, you’ll 
>> need to open the message to see the icon.) If the Retrieve From Se~-er 
>> icon is not sho~ving, then this message is no longer on the sepCer. 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, April 23, 2004 2:35 PM 

Jane Gaines <jmgaines@duke.edu> 

Re: hnmediate 

Dear Jane: Please give me your recommendations on the list of pivotal 
essays in the field of black cinema no later than the end of next week My 
deadline is fast approaching Finally, thanks much as always and hope your 
work is going welh Sincerely, Charlene Regester 

--On Tuesday, April 06, 2004 2:35 PM -0400 Jane Gaines <jmgaines@duke edu> 
wrote: 

Charlene: This is a great job for you. Send list and I’ll give an 
opinion, jg 

charlene regester wrote: 

>> Dear Jane: Currently, I am compiling a volume for a larger project 
>> ~vith the Schomburg Center on race and cinema. I have been asked to 
>> identify some 15 to 30 essays that are pivotal to black cinema. I have 
>> developed a list and ~vould like to get your opinion. It should only 
>> take and few- moments arid I ~vill give you credit Let me know it’you 
>> have a few moments to do this and I ~vill send you the list in the next 
>> few days. Thanks much. Please don’t circulate too widely because I 
>> don’t want to engage in an ongoing debate. Also, keep in mind that 
>> some of the essays are persons that I thought should be mentioned but 
>> their essay may not be a major work that shaped the scholarship on 
>> black cinema. Sincerely, Charlene Regester 
>> 

>> --On Tuesday, February 24, 2004 9:11 AM -0500 Jane Gaines 
>> <jmgaines@duke.edu> wrote: 
>> 

>>> Charlene: ’]7his is great, add an item. We have had structural changes at 
>>> Duke and can’t fund printing and mailing next year Lisa may be 
>>> reassigned ]n two years, we’H be in the same building as Afro-Am and 
>>> the feeling is that it could be a joint project at that time. Meanwhile, 
>>> another institution might be interested. I asked Jackie about Unof C, 
>>> but 
>>> she didn’t respond conclusively jg 

>>> charlene regester wrote: 

>>>> Dear Jane: Attached is a brief agenda developed for the Oscar Micheaux 
>>>> Society meeting at the upcoming SCS based on your comments. Once you 
>>>> approve, I can forward to Lisa and ask her to send by email to the 
>>>> Macheaux (email) list of members. Whenever you have a chance, let me 
>>>> know what you think. Sincerely, Charlene Regester 



Fi~om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, May 3, 2004 3:39 PM 

Vander, Robin G <vander@email.unc.edn> 

Invitation to Italy (and Sweden) vip/ba (t~¥d) 

Dear Vander: VVhat do you make of this? Sincerely, Charlene Regester 
.......... Forwarded Message .......... 
Date: domenica 2 maggio 2004 14.17 +0200 
From: IPSI conference <pescara@reme yubc.net> 
To: regester@email.unc.edu 
Subject: Invitation to Italy (and Sweden) rip/ha 

Dear Potential Speaker of the IPSI-2004 Pescara: 

I am happy to invite you to be a speaker at the VIP Scientific Fortan of the 
International IPSI-2004 PESCARA Col~ference in Italy (IPSI Intemet, 
Processing, Systems for e-education/e-business, and Interdisciplinaries), 
to be held in flae hotel Castello Chiola tlcom July 28 till August 2, 2004 
Detailed program and all relevant information are given at the web: 
www.intemetconferences.n et. 

Castello Chiola is a century IX castle on the top of a hill, with a sea 
view; best Italian beaches around Pescara are only about 10kin away This is 
our former L’Aquila conference relocated to a place which is much more 
attractive and convenient. Opening keynote: Professor Michael Flynn, from 
Stanford University. 

Deadlines: 

Abstract (100 words) April 30, 2004 

Full Papers May 10, 2004 

Paper Acceptance Notificatinn MiU 20, 2004 

ttotel Payment May 30, 2004 

Fee Payment June 10, 2004 

If you are not able to accept this invitation, our next meeting is in 
Sweden (Stockholm Grand Hotel) and your are invited (for details see 
www.internetconferences net, and let us know if you are interested, by 
sending email to stockholm@internetconferences net) 

The IPSI-2004 PESCARA conference is limited to about 100 attendees 
(physica[ capacity of hotel Castello ChioIa congress center), and only 
plenary sessions will be organized. So far, many more researchers 
expressed an interest to come, which means that a number of submissions 
will have to be r~iected. Still, new submissions are more than welcome. 

In addition to other programs, a special VIP Scicntific Forum is also 
organized. Talks of the VIP Scientific Fortm~ are open to all participants 
(other fori include the High Tech Forum and Talunted Students Forum). 

Please submit your title/abstract (which rrleans that you have conmfitted to 
participate if your paper is accepted), as soon as convenient for 
you,because we will be accepting papers tmtil the limit is reached. 

The major goal of this forun~ is to establish a podium for a fruitful 
exchange of the newest scientific ideas, and that is why your participation 
is extremely important to all of us. Only elite researchers and 
professionals are invited. 

If you like to accept this invitation, please send email (with title, 
100-word abstract, and affiliation) to pescara@internetconforences.net 

Conditions of this invitation are as follo~vs: 

1. Duration of your slot is 30 minutes (20 to 25 minutes for your talk, and 
the rest for discussions) 

2. You are financially responsible: 

(a) For the air ticket to arrive to Italy, and for the local transportation 
to arrive to the COlfference site (Hotel Castello Chiola). 

(b) For the hotel/breakfast cost. 

If you like to stay in the Castello Chiola hotel, the minimum stay is 5 
days, tlcom July 28 noon till August 2 noon, and the prepayment for all 5 
days has to be done, as indicated above, before May 30, 2004 (only 30 rooms 
are available for sale, so you have to hurry up). The prices are as follows: 

one person in a single room e600, 
two persons in a double room eS00, 
three persons in a triple room, El5 extra per day 
four persons in a quad room, E30 extra per day. 



If you like to stay in an outside hotel (in ~vhich case you can save 
considerably on your budget), you are entitled to a E100 insurance (both by 
participants and their accompanying persons), payable directly to the hotel 
Chiola. 

Please, remember that hotel Chiola has only 30 rooms 12~r sale, and most 
attendees will have to stay in Pescara (25kin or 30rain by public busses) or 
better in the nearby Silvi Marina (15kin or 15rain by punic busses, 
operating from 6am till 1 lpm). Busses are to be taken to the center of 
Loreto Aprutino, and the hotel is five minutes walking uphill (to the top 
of the hill). Of course, rent-a-car is the most convenient solution (there 
~s a parking on the top of the hill). 

(c) For the conference :fee (e400). 

3. ’]?he conference :fee covers a professional reviewing process, the 
conference program, a book of abstracts, a CI) with full papers, a welcome 
dinner on the arrival day, coffee/tea breaks, and access to all 
professional and social activities of the IPSI-2004 P[¢SCARA. ’l’he fee is 
e300 for past participants of ]PSI conferences who agree to review 12 
papers per year. 

4. For paper layout format, you are free to select any format that meets 
your needs and esthetical criteria Your paper will be reviewed, with the 
major ~ntention to provide you with a feedback that can help improve the 
quality. 

5 Full papers are limited to maximum 1MB and minimum 4 pages 

6. The scope of the conference is relatively wide: Infonnatics, Internet, 
Computer Science and Engineering, Interdisciplinary Research, MBA, Internet 
aspects of Medicine, Education, Management, Law, etc. Of course, 
traditional Electrical and Computer Engineering, and Engineering Physics, 
or BioEngineering and Environment Protection, too. 

7. Late paynrents, both for the hotel Castello Chiola and the fee, extra 10 
percent, and on the spot, extra 20 percent. 

Sincerely yours, 

Pro~ Dr. V. _’vSlutinovic, 
Chaim~an 

If you are not able to attend IPSI BgD cor~ferences, you may like to submit 
a paper for one of the ]PSI BgD journals. Please, check the web 
(www.intemetjournals.net) and write to us at the email address given on 
the web. Thank you! 

PS - Please tell us if you cannot corae to this conference, but you plan to 
come to a future scientific non-profit conference organized by IPSI BgD. If 
you would like not to receive information about our conferences, please let 
us know. 

.......... End Forwarded Message .......... 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, May 4, 2004 10:12 AM 

Dunbar, Roberta A <radunbar@email.unc.edu-~ 

Graduation Reception 

Dear Aim: Currently, I will try to attend the graduation. But I am giving 
an exam today and will start Summer School on Tuesday so at this moment I 
cannot begin to think about what I can bring. I even have some Independent 
Study Students who are trying to submit papers as late as Friday. As soon 
as I get some of this stuff off my plate along with dealing with Mother’s 
Day, I ~vill let you know as best I can Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, May 4, 2004 10:13 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Graduation Reception (fwd) 

.......... Forwarded Message .......... 
Date: Tuesday, May 04, 2004 10:12 AM -0400 
From: charlene regester <regester@email.unc.edu> 
To: radunbar@email.unc, edu 
Subject: Graduation Reception 

Dear Ann: Currently, I will try to attend the graduation. But I am giving 
an exam today and will start Summer School on Tuesday so at this moment I 
cannot begin to think about what I can bring. I even have some Independent 
Study Students who are trying to submit papers as late as Friday. As soon 
as I get some of this stuff off my plate along with dealing with Mother’s 
Day, I will let you know as best I can. Sincerely, Charlene Regester 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, May 5, 2004 11:19 AM 

Leonora Gibson <lgib~n@wesleya~.edu> 

Re: your project 

Dear Leonora: Following a review- of the assessment provided, I am in 
agreement with the recommended changes that ~vill be needed for this project 
to be published. Additionally, I am willing to cormnit $5,000 to the 
completion of the editing of this proj ect. Just let me know what I will 
need to do next and how we should proceed. I do have the tentative outline 
of important deadlines provided in the assessment. Thanks again for ~vorking 
with me. I look forward to hearing from you soon Sincerely, Charlene 
Regester 

--On Tuesday, May 04, 2004 3:51 PM -0400 Leonora Gibson 
<lgibson@wesleyan edu> wrote: 

Hi Charlene, 

I just received back the estimate/assessment from the developing editor 
we asked to evaluate your manuscript. She agrees that the project has a 
lot of potential I think to make it a general interest title it will 
need revisions. I’m attaching the proposal for you to look over From 
my calculations, the development would cost $7000 total. The Press can 
contribute $2000 as an advance against royalties I am happy to continue 
looking for book grants, and hopefully will get some funding. However, 
to move forward, we would need a commitment from you for the additional 
$5000 in the case that we were unable to obtain a subvention I 
understand that this is a lot of money, and that it may not be possible. 
I do think, however, there is a good chance if the book might sell very 
well and that you may recoup these costs eventually. I’m attaching the 
editor’s assessment. Please be in touch at our earliest convenience with 
your comments. 

Hope you are well. 

all best, 

Lee 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, May 6, 2004 4:14 PM 

D.J.Holloway@derby.ac.uk 

Visua]~ing Racil Politcs in (Nffith and Micheaux 

Charlene Regester (edit).doc 

Dear Dave: Attached is the essay for the volume on silent cinema that I 
have edited. If you have any questions, please forward by email. As for the 
title, the one proposed is good ~vith me. Also, most of your changes ~vere 
appropriate. Please let me kno~v that you have received this document. I 
look forward to hearing from you regarding my comments on this essay. I 
think the essay now- works. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, May 6, 2004 4:31 PM 

Deron Albright ~da]brigh@sju.edu> 

Re: ufva 

Dear Deron: You can ignore my previous email. I checked the website and I 
am scheduled to present. For whatever reason, I assumed I would get a 
letter in the mail but anyway this if fine. Sor~’ for the inconvenience 
Sincerely, Charlene Regester 

--On Thursday, May 06, 2004 4:23 PM -0400 charlene regester 
<regester@email.unc. edu> wrote: 

Dear Deron: I have not yet received infolrnation regarding whether or not 
my paper was accepted for the UFVA conference Perhaps, I have misplaced 
the material But anyway could you let me know so that I can meet the 
registration deadline Sincerely, Charlene Regester 

--On Wedaaesday, February 25, 2004 1:45 PM -0500 Deron Albright 
<dalbrigh@~iu edu> ~Vl-ote: 

>> Charlene, 
>> 

>> Thank you for your paper/panel application for the 2004 UFVA Conference. 
>> ]n the ~2~llowing weeks I will be reviewing applicants, urganizing panels, 
>> and setting the conference prugram Yuu will receive nutificatiun uf 
>> your place in the prugram by March 15. 
>> 

>> Please be reminded that conference participants must be registered UFVA 
>> members. Online reglstratiun is availble at <wv, as,.ufva urg> 
>> 

>> Thank you and I luok furward tu seeing yuu in Tuledu, 
>> Derun 
>> 

>> Deron Albright 
>> Assistant Prufessur ufFilm and Videu 
>> Department uf Fine and Perfurming Arts 
>> Saint Juseph’s University 
>> 5600 City Ave 
>> Philadelphia, PA 19131-1395 
>> 610660.1488 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, May 11, 2004 5:59 PM 

Leonora Gibson <lgib~n@wesleya~.edu> 

Re: your project 

Dear Lee: I will try to transfer to CD rom but ifI have problems, I will 
let you kno~v. As for the most recent versions of the chapters, you should 
have all final copies. I ~vill try to determine Iicom the various versions 
that I have, the most recent draft so that I can duplicate for editorial 
pulT)oses. Again, thanks much for your assistance Sincerely, Charlene 
Regester 

--On Tuesday, May 11, 2004 4:48 PM -0400 Leonora Gibson 
<lgibson@wesleyan edu> wrote: 

Hi Charlene, 

Yes, ~ve will need the chapter flies in MS word -- it would be great to 
have them on CD rom, not disk If that’s not possible, you can email 
them to me and I’ll put them on a CD. Do I have the latest versions of 
all the chapters here? If so, I can make a copy of the manuscirpt ~ve 
have in-house. 

all best, 

lee 

>> Dear Lee: Yes, I agree with the terms of the contract While I wait 
>> for the copies to be signed, do you want me to proceed by sending 
>> the chapters, table of contents, and intro. If so, do you want these 
>> on a disk in microsoft word or do you prefer to receive by emai[ as 
>> attachments? Let me know so that I can begin as soon as possible. 
>> Hopefully, I can do so by the end of the week. But it will take me 
>> some time to look for the right versions since I have so many 
>> different versions of each chapter. Thanks again for all of your 
>> assistance. Sincerely, Charlene Regester 
>> 

>> --On Tuesday, May 11, 2004 1:09 PM -0400 Leonora Gibson 
>> < lgibson@wesleyan.edu> wrote: 
>> 

>>> Hi Charlene, 

>>> I’m attaching as a MS word file the addendum to the contract, outlining 
>>> the terms we have discussed. The Press will cover the copyediting and 
>>> clean up fees and pay the developmental editor $1500 as an advance 
>>> against royalties In total, we wil[ cover $3250 of the charges You 
>>> will need to pay the repaying amount, up to $3750. Payment is due when 
>>> the developmenta[ editor is finished with the manuscript. 

>>> Please look over the addendum. If you have questions, then we should 
>>> arrange a phone intel~iew to talk. If the terms of the agreement look 
>>> OK, then I will send you two copies to sign. 

>>> In the meantime, we will need to get the full manuscript to the editor 
>>> + disks so she can begin working on it before she leaves for the 
>>> Can you send me a disk with all of the MS word files and a table of 
>>> contents? The sooner I can get this the better. 

>>> I ara very excited about this project and so pleased we worked out an 
>>> arrangement. Looking forward to hearing from you. 

>>> all best, 

>>>> Dear Leonora: Following a review of the assessment provided, I am in 
>>>> agreement with the recommended changes that will be needed for this 
>>>> project to be published. Additionally, I am willing to commit $5,000 
>>>> to the completion of the editing of this project. Just let me know 
>>>> what I will need to do next and how we should proceed. I do have the 
>>>> tentative outline of important deadlines provided in the assessment. 
>>>> Thanks again for working with me. I look forward to hearing from you 
>>>> soon Sincerely, Charlene Regester 

Leonora Gibson 
Acquisitions Editor 
Wesleyan Universi~z Press 
215 Long Lane 
Middletown, CT 06459 
tel: (860) 685-7730 
fax: (860) 685-7712 
lgibson@wesleyan edu 





From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, May 12, 2004 3:45 PM 

churt@ils.unc.edu 
[Fwd: Lecture by eminent historian John Hope Franklin, June 2, 2004] (fwd) 

[Fwd Lecture by eminent historian John Hope Franklin, June 2, 2004].msg 

Dear Teresa: I thought you might be interested in this info. Sincerely, 
Charlene Regester 

.......... Forwarded Message .......... 
Date: Wednesday, May 12, 2004 9:56 AM -0400 
From: Debby Crowder <dacrowde@email.unc.edu> 
To: African-and-African-American- Studie s-Faculty 
<african-and-african-american-studies-faculty @lyris. artsci.unc.edu> 
Subject: [Fwd: Lecture by eminent historian John Hope Franklin, June 2, 
2OO41 

........ Original Message ........ 
Subject: Lecture by eminent historian John Hope Franklin, June 2, 2004 
Date: Mon, 10 May 2004 11:44:29 -0400 
From: Ayse Erginer <ayse@unc.edu> 

Dear Friends of the Center for the Study of the American South: 

We thought you would be interested to hear about the upcoming program 
featuring Dr. John Hope Franklin at the Bellamy Mansion in Wilmington, NC. 
A press release is attached and information follows in the body of the 
email below. 
Harry L. Watson 
Director, Center for the Study of the American South 
University of North Carolina at Chapel Hill 

BELLAMY MANSION 
MUSEUM OF HISTORY AND DESIGN ARTS 
A stewardship property of Preservation North Carolina 

CONTACT: Beverly Ayscue 910.251.3700 x102 

Lecture by John Hope Franklin, eminent historian and author 

The Bellamy Mansion Museum is hosting John Hope Franklin, renowned 
historian, who will give a lecture entitled "Urban Blacks in the Antebellum 
Years" at 7:00 p.m. on June 2, 2004 in the First Baptist Church of 
Wilmington sanctuary. A reception will follow at the Bellamy Mansion. 
First Baptist Church and the Bellamy Mansion are located on opposite 
comers of 5th Ave and Market Street in the Historic District of downtown 
Wilmington. This event is free and open to the public. 
John Hope Franklin is the author of the literary landmark From Slavery to 



Freedom, published over 50 years ago. Now in it’s 8th edition, translated 

into five languages, with more than three million copies sold, this book, 
more than any other, has reshaped the way African-American history is 

understood and taught. Since writing it, John Hope Franklin has become one 

of the world’s most celebrated historians. 

In 1995, Dr. Franklin was awarded the Presidential Medal of Freedom, the 
nation’s highest civilian honor. That same year the John Hope Franklin 

Research Center was founded at Duke as a repository for African and African 

American studies documentation. Professor Franklin was appointed by 

President Clinton to serve as chairman of the advisory board for One 
America: The President’s Initiative on Race, a panel of advisers on 

promoting racial understanding in the United States. 

The June 2 lecture by Dr. Franklin is being held in conjunction with the 

restoration of the slave quarters located on the Bellamy Mansion compound. 

This rare and highly significant building is one of only a few of its kind 
left in the American South. The Bellamy Mansion, built by free and 

enslaved African Americans before the Civil Was in 1859-61, is an 
antebellum architectural treasure and a testament to the skill and 
craftsmanship of the men who built it. 
The John Hope Franklin lecture is sponsored by a grant from the North 

Carolina Humanities Council, a state based program of the National 

Endowment of the Humanities. 

Bellamy Mansion Museum of History and Design Arts * 503 Market Street * 
Post Office Box 1176 * Wilmington, North Carolina 28402 * Phone 
910.251.3700 * fax 910.763.8154 * e-mail: info@bellamymansion.org. 
Museum Hours: Tuesday through Saturday 10:00am--5:00pm and Sunday 
1:00--5:00pm. Admission charged. 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Wednesday, May 12, 2004 9:56 AM 

African-and-African-American- Studie s-F aculty <african-and-african-american-studies- 
faculty@lyris.artsci.unc.edu> 

[Fwd: Lecture by eminent historian John Hope Franklin, June 2, 2004] 

JH Franklin press release 5-04-1.doc 

........ Original Message ........ 
Subject:Lecture by eminent historian John Hope Franklin, June 2, 2004 

Date:Mon, 10 May 2004 11:44:29 -0400 
From:Ayse Erginer       unc~edu> 

Dear Friends of the Center for the Study of the American South: 

We thought you would be interested to hear about the upcoming program featuring Dr. John Hope Franklin at 
the Bellamy Mansion in Wilmington, NC. A press release is attached and information follows in the body of the 
email below. 

Harry L. Watson 
Director, Center for the Study of the American South 
University of North Carolina at Chapel Hill 

BELLAMY MANSION 
MUSEUM OF HISTORY AND DESIGN ARTS 

A stewardship property of Preservation North Carolina 

CONTACT: Beverly Ayscue 910.251.3700 x102 

Lecture by John Hope Franklin, eminent historian and author 

The Bellamy Mansion Museum is hosting John Hope Franklin, renowned historian, 
who will give a lecture entitled "Urban Blacks in the Antebellum Years" at 7:00 p.m. 
on June 2, 2004 in the First Baptist Church of Wilmington sanctuary. A reception will 
follow at the Bellamy Mansion. First Baptist Church and the Bellamy Mansion are 
located on opposite corners of 5th Ave and Market Street in the Historic District of 
downtown Wilmington. This event is free and open to the public. 

John Hope Franklin is the author of the literary landmark From Slavery to Freedom, 
published over 50 years ago. Now in it’s 8th edition, translated into five languages, 
with more than three million copies sold, this book, more than any other, has reshaped 
the way African-American history is understood and taught. Since writing it, John 
Hope Franklin has become one of the world’s most celebrated historians. 

In 1995, Dr. Franklin was awarded the Presidential Medal of Freedom, the nation’s 
highest civilian honor. That same year the John Hope Franklin Research Center was 
founded at Duke as a repository for African and African American studies 



documentation. Professor Franklin was appointed by President Clinton to serve as 
chairman of the advisory board for One America: The President’s Initiative on Race, a 
panel of advisers on promoting racial understanding in the United States. 

The June 2 lecture by Dr. Franklin is being held in conjunction with the restoration of 
the slave quarters located on the Bellamy Mansion compound. This rare and highly 
significant building is one of only a few of its kind left in the American South. The 
Bellamy Mansion, built by free and enslaved African Americans before the Civil Was 
in 1859-61, is an antebellum architectural treasure and a testament to the skill and 
craftsmanship of the men who built it. 

The John Hope Franklin lecture is sponsored by a grant from the North Carolina 
Humanities Council, a state based program of the National Endowment of the 
Humanities. 

Bellamy Mansion Museum of History and Design Arts ¯ 503 Market Street ¯ Post Office Box 1176 
¯ Wilmington, North Carolina 28402 . Phone 910.251.3700 ¯ fax 910.763.8154 ¯ 

e-mail: h~@b e~l am~imar~sior~ org. 
Museum Hours: Tuesday through Saturday 10:00am--5:00pm and Sunday 1:00--5:00pm. 

Admission charged. 



BELLAMY MANSION 
MUSEUM OF HISTORY AND DESIGN ARTS 

A stewardship property of Preservation North Carolina 

FOR IMMEDIATE RELEASE 

News Release 
May 4, 2004 
CONTACT: Beverly Ayscue 

910.251.3700 x102 

Lecture by John Hope FranMin, eminent historian and author 

The Bellamy Mansion Museum is hosting John Hope Franklin, renowned historian, who will give a lecture 
entitled "Urban Blacks in the Antebellum Years" at 7:00 p.m. on June 2, 2004 in the First Baptist Church of 
Wilmington sanctuary. A reception will follow at the Bellamy Mansion. First Baptist Church and the 
Bellamy Mansion are located on opposite corners of 5th Ave and Market Street in the Historic District of 

downtown Wilmington. This event is free and open to the public. 

John Hope Franklin is the author of the literary landmark From Slavery to Freedom, published over 50 years 
ago. Now in it’s 8th edition, translated into five languages, with more than three million copies sold, this book, 

more than any other, has reshaped the way African-American history is understood and taught. Since writing it, 

John Hope Franklin has become one of the world’s most celebrated historians. 

In 1995, Dr. Franklin was awarded the Presidential Medal of Freedom, the nation’s highest civilian honor. That 
same year the John Hope Franklin Research Center was founded at Duke as a repository for African and 

African American studies documentation. Professor Franklin was appointed by President Clinton to serve as 

chairman of the advisory board for One America: The Presidents Initiative on Race, a panel of advisers on 

promoting racial understanding in the United States. 

The June 2 lecture by Dr. Franklin is being held in conjunction with the restoration of the slave quarters located 
on the Bellamy Mansion compound. This rare and highly significant building is one of only a few of its kind 

left in the American South. The Bellamy Mansion, built by free and enslaved African Americans before the 

Civil Was in 1859-61, is an antebellum architectural treasure and a testament to the skill and craftsmanship of 

the men who built it. 

The John Hope Franklin lecture is sponsored by a grant from the North Carolina Humanities Council, 

a state based program of the National Endowment of the Humanities. 

Ilorth Qrolina tfuraaniti~ (ouncil 

XX END XX 

Bellamy Mansion Museum of History and Design Arts ¯ 503 Market Street ¯ Post Office Box 1176 
¯ Wilmington, North Carolina 28402 . Phone 910.251.3700 ¯ fax 910.763.8154 ¯ e-mail info~bellamymansion.or,q. 
Museum Hours: Tuesday through Saturday 10:00am--5:00pm and Sunday 1:00--5:00pm. Admission charged. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Thursday, May 13, 2004 3:28 PM 

John Fulle~n <john.fullerton@mail.film.su.~> 

Re: Film History espy 

F~m’lheBuzzrd- Fihn History.doc 

Dear John: Attached is a revised version of my essay. I would like for you 
to revie~v it for final approval Once you approve of the essay, I ~vill then 
send my bio and ~vhatever else you need By the way, I am ~vorking on the 
photos but may not be able to send until the middle of June Currently, I 
am teaching stammer school and this has interfered with my ability, to ~vork 
more quickly 

Regarding the essay: 

1) Please nute that I have added new material that needed to be included 

.~ I have spelled theatre in this way thruughout except for the titles as 
in The Wonderland Theater. I am nut clear about the appropriate spelling su 
whatever you decide we need tu be cunsistent throughuut the document 

3) I incurporated all ufthe changes nuted on the document and in yuur 
emai[ message. 

If you have any cumments ur questions, please let me knuw. Alsu, let me 
know that you have received this ducument by email I look forward to 
hearing li*um yuu 

Sincerely, Charlene Regester 

--On Friday, April 09, 2004 10:24 AM -0500 Juhn Fullertun 

<j ohn.fullertun@mail.film.su se> wrote: 

Dear Charlene 

Great news to learn that you will be able to privide illustration(s) fur 
yuur essay for Film HistulT 

Given that I will not be returning to Stockhulm until late July, it wuuld 
be best to send me digitized files on a disk (either saved as TWF files 
or jpegs) to my address in Mexico Ci~’: 

cio Aurelio de los Reyes 
Republica de Cuba 78-402 
ZC 06010 Mexico City 
Mexico 

I would be grateful if you did not send me image files as e-mail 
attachments. 

Try to obtain as high a resolution as possible for each image - generally- 
700 @i (dots per inch) or above is fine - and please make sttre that the 
stills are not cropped. All stills will be reproduced in black and white. 

Please indicate in the text where each still should appear with an 
appropriate Figure number (Fig. 1, Fig. 2, etc nun~bered sequentially in 
the order in which each still is to appear in the essay) and also provide 
a brief caption for each still (brief characterisation and source of still 
etc), ideally listed as a separate file to the main text and endnotes. 
Please make sure that you have obtained copyright clearance for any 
illustrations you use, and provide an appropriate acknowledgement for each 
still that is used from a public collection - usually ’COultesy of... 
’ (plus the name of the appropriate archive etc) is stffficient. If any 
archive wants to kno~v the print-run for the issue, this is likely to be 
1500 copies 

I look forward to receiving the essay and stills in due course. 

Bestest for the hnliday season 

John 

..... Original Message ..... 
From: charlene regester <regester@email unc.edu> 

To: John Fullerton ~iohn.fullertun@mail.fihn.su.se> 
Sent: Tuesday, April 06, 2004 10:12 AM 
Subject: Re: Film History essay 

>> Dear John: Currently, I am seeking photos to accompany my essay on early 
>> black cinema in Durham, NC. In order to provide these photos, I need to 
>> know what is required of the journal. Do they need an actual print or can 
>> we send photos electronically that have been digitized? Please provide 

more 
>> specific requirements so that I can forward to the photo divison that 



>> will be providing the photo Thanks much. By the way, my essay is on the 

> but 
>> because I have presentation next week this had delayed completion of the 
>> changes but it won’t be much longer Sincerely, Charlene Regester 

>> --On Friday, March 19, 2004 5:28 PM-0600 John Fullerton 
>> <john.fullerton@mail.film.su se> wrote: 

>> > Dear Charlene 

>> > Many thanks for your quick response. 

>> > lI’you can get the essay to me in the next few weeks, that’ll be great, 
>> > but don’t worl?~ if revisions take a little lot~ger. 

>> > Is there any possibility that you might be able to illustrate the 
>> > essay, as it is a policy of the journal to include illustration, where 
>> > appropriate. Advertisement blocks in local newspapers, photos of cinema 
>> > interiors/exteriors etc would wurk well if available. 

>> > Best wishes 

>> > John 

>> > ..... Original Message ..... 
>> > From: charlene regester <regester@email.unc.edu> 
>> > To: John Fullerton <jotm.fullerton@mail.film.su.se> 
>> > Sent: Saturday, March 13, 2004 11:27 AM 
>> > Subject: Re: Fihn History essay 

>> >> Dear John: Yes, I received your corcanents and will begin to re-wurk the 
>> >> essay- based on your recommendations. Moreover, you are correct in 
>> >> suggesting that I can only speculate about what audiences sa~v during 
> this 
>> >> time period, therefore, I will eliminate this section. Finally, you 
>> >> did 

>> >> specify how quickly you need this material but I will tly to return in 
>> >> the next three weeks or so if that is not too late. Congratulations on 
>> >> your Fellowship Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, May 14, 2004 12:33 PM 

David J Holloway <D.J.Holloway@derby.ac.uk:~; Regester, Charlene B <regeste@email.~mc.edu-~ 

Re: Visualizing Racil Politcs in (Nftith mad Micheaux 

Dear Dave: It seems that the word fantasized is also confusing -- because 
even though Jenkins as a bad character is a figment of Martha Jane’s 
imagination -- in that moment this is reali~z to her It is only at the end 
of the film that we discover that this was merely a dream But you can 
leave as is -- because technically this is not incol~ect As for implying 
that Jenkins (the bad character) represents the cormnonly held positions by 
whites who view blackness negatively (ie. Bilth of a Nation)-- the way 
this statement currently reads implies this. It is only when you interject 
the notion of fantasy (it seems to me) that we then become confused about 
blackness being synonymous with good attributes rather than negative 
attributes. Let me kno~v what you think about my take on this. Hope this 
answers your concerns, if not feel free to contact me again. Sincerely, 
Charlene Regester 

--On Friday, May 14, 2004 1:52 PM +0100 David J Holloway 
<D J Hollo~vay@derby ac.nk> wrote: 

OK. "Brother" deleted ! 

Su it stands: 

".. she assuciates her righteous black suitor, Sylvester, with desired 
racialized definitions of blackness definitions that counter the evil 
criminali~ of the famasised Jenkins cummun in cuntemporary white 
discourse, and exemplified in a :film such as Griffith’s The Birth o:[’a 
Nation." 

Doesn’t this imply that the desired definitions of blackness cummon in 
cumemporary white discuurse such as TBOAN are definitions that associate 
’blackness’ with righteousness ? Whereas, white definitions of blackness 
in TBOAN, far li’um countering the definition of blackness we’re ufl’ered 
in the character uf Jenkins, actually reflect this definitiun ? 

Jeez, I’ve gut myself in a terrible muddle over this .. 

You’re uut of bed early ! 

Dave. 

>>>> charlene regester ---regester@email unc edu> 05/14/04 01:41pm >>> 
Dear Dave: ’1?he idea that yuu are proposing here is currect but what I 
think is cunfusing is when yuu refer to Jenkins as the brother. While 
technically he is the bruther to Sylvester -- since he is the 
protagonist and the first character intruduced, it is Sylvester who is 
introduced as a secondaW character and who is referred to as Jenkins’ 
brother. So your phrasing as it stands is appropriate but what I would 
eliminate the wurd brother which in tW opinion makes it seems as though 
you are getting the characters cunfused. The point is that (Jenkins is 
the bad character) and (Sylvester is the good brother/character). As 
long as this is not misleading then (and perhaps you eliminate the wurd 
brother), I think yottr paraphrasing captures the point I was attempting 
to make. Let me know what you thirf~. Feel free to contact me for further 
clarification. Sincerely, Charlene Regester 

--On Friday, May 14, 2004 1:00 PM +0100 David J Holloway 
<D. J.Holloway@derby.ac.uk> wrote: 

>> Charlene, 
>> 

>> Many thanks for your last, and apologies for nry delayed response. We’ll 
>> go ~vith your ~vording re. "Piney Woods School." 
>> 

>> One final que~ (last one, I promise t). I just ~vant to make sure I 
>> haven’t misread you, and therefore edited inappropriately. 
>> 

>> The query is r.e. the paragraph at the bottom ofpl 6. 
>> 

>> "Developing the treatment of the character Driscoll in Symbol of the 
>> Unconquered, that position is arrived at in Body and Soul by Martha 
>> Jane’s breaking out of a ’dream-like’ state in which she associates her 
>> righteous black suitor, Sylvester, with desired racialized definitions of 
>> blackness definitions that counter the evil criminality of the fantasised 
>> brother, Jenkins common in contemporaW white discourse, and exemplified 
>> in a film such as Griffith’s The Birth of a Nation." 
>> 

>> My suggestion that Jenkins is fantasised was based on your observation 
>> that he eventually proves to be a character in another character’s dream 
>> (right ?). In the para above, I’d assumed (perhaps ~vrongly) that in 
>> breaking out of the dream in which this fantasy appears, Martha Jane is, 
>> in effect, exorcising ’white’ definitions of blackness that she has 
>> previously internalized ie: the linkage of black identi~z with evil 



>> criminality The internalization of this ’white’ definition meaning, in 
>> turn, that when presented with the righteous Sylvester, she still 
>> unconsciously (ie. in the dream) associates Sylvester with those ’white’ 
>> definitions of blackness, by dreaming up an alter ego for him (Jenkins) 
>> who conforms to the white stereotype Ergo, in breaking out of the dream, 
>> she breaks the hold that this internalized white discourse has upon her. 
>> 

>> 

>> BUT: the para quoted above, on pl 6, doesn’t really accord with this 
>> 

>> Sincere apologies for making yet more work for you: particularly as this 
>> issue has arisen out of what may- prove to be dozy editing on my part in 
>> the first place. But, if you could get a minute to check this out (and, 
>> if need be, suggest an alternative phrasing of the point) I’d be 
>> grateful. 
>> 

>> Man?" thanks, and apologies, again. 
>> 

>> Dave. 
>> 

>>>>> charlene regestcr <rcgester@email.unc.edu> 05/10/04 05:14pm >>> 
>> Dear David: Regarding the recoramendations, two -- is acceptable if you 
>> feel fairly- celtain about this being her home town. Because the film is 
>> diJ?i’icult to follow, I did not want to make a suggestion that may- not be 
>> fact so that is why I hestitated. I will leave the final decision up to 
>> you. As for three - based on your suggestion that Jerkins is a fantasy, 
>> then how this is worded in the essay is appropriate. Thanks much for your 
>> assistance and please let me know that you have received these comments. 
>> Sincerely, Charlene Regester 
>> 

>> --On Friday, May 07, 2004 7:48 AM +0100 David J Holloway 
>> <D.J.Hollowa?’@derby.ac.~tk> wrote: 
>> 

>>> Charlene, 
>>> 

>>> Many thanks for that And thanks, too, for getting back to me so 
>>> rapidly. I know how galling it can be ~vhen editors mess aroused, even 
>>> slightly, with one’s work, and so I appreciate very much the grace with 
>>> ~vhich you accepted the changes I suggested. Alongside the essays we have 
>>> by Deb Willis and Maren Stange on African-American source materials, 
>>> your essay will make a substantial contribution to this book 

>>> re. your points: 
>>> 

>>> (1) I’ll check the stats again; and thanks for your amendmenets to my 
>>> amendments [ 

>>> (2) "the Piney Woods School." I ~vondered whether that particular way of 
>>> phrasing might suggest, to a reader not familiar with the fihn or the 
>>> area, that the School was some kind of franchise, or part of some 
>>> broader educative program (the PINEY WOODS School, ie, as opposed to the 
>>> SCHOOL in Piney Woods) ? Pine?’ Woods isn’t mentioned elsewhere in the 
>>> essay, so there’s no reason for a reader to know precisely what’s being 

>>> referred to ? (I did read a commenta~z somewhere on the w~vw ~vhich 
>>> identified PW as her hometown--the site looked authoritative, but may 
>>> not be). 
>>> 

>>> (3) re. Bo@ and Soul and the "hypocritical" black male From memo~z, I 
>>> cut the original re:terence to "hypocritical" because I wondered whether, 
>~> if Jerkins is himself a fantasy, the hypocrisy can actually be said to 
>>> exist ? 

>>> But if you’re happy with (2) and (3) as the?" stand, then we’ll go with 
>>> them as the?" are. With renewed apologies for making fresh demands on 
>>> your time, could you let me know one way or another, re. these two 
>>> points, as soon as poss. ? 

>>> Once again, many thanks. 

>>> All best, 

>>> Dave. 

>>>>>> charlene regester <regester@email.unc.edu> 05/06/04 09:13pro >>> 
>>> [)ear [)ave: Attached is the essay for the volume on silent cinema that I 

>>> have edited. If you have any questions, please forward by email. As for 

>>> title, the one proposed is good with me Also, most of your changes 

>>> appropriate. Please let me know that you have received this doctanent. I 

>>> look forward to hearing fiom you regarding my comments on this essay-. I 

>>> thitf~ the essay now wurks. Sincerely, Charlene Regester 

>>> This email has been scanned by the MessageLabs Email Securi~ System. 



>>> For more informatinn please visit http://www.messa~elabs, comJemail 

>> "[’his email has been scanned by the MessageLabs Email Securi~" System 
>> For mnre information please visit http://www.messagelabs.com/email 

> This email has been scanned by the MessageLabs Email Security System. 
> For more information please visit http:i/www.messagelabs.com/email 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, May 17, 2004 8:43 AM 

Leonora Gibson <lgib~n@wesleya~.edu> 

Re: your project 

Dear Leonar: On Saturday, I mailed the chapters on black actresses in 
pre-1950 cinema on CD-Rom. It should arrive on Tuesday. Please let me know 
that you have received this material. By the way, it includes 9 chapters, 
intro, conclusion, and table of contents I look forward to hearing from 
you in the near future Sincerely, Charlene Regester 

--On Tuesday, May 11, 2004 4:48 PM -0400 Leonora Gibson 
<lgibson@wesleyan.edu> wrote: 

> Hi Charlene, 
> 

> Yes, we will need the chapter files in MS word -- it would be great to 
> have them on CD rum, not disk. If that’s not possible, you can email 
> them to me and I’ll put them on a CD Do I have the latest versions of 
> all the chapters here? If so, I can make a cop?’ of the manuscirpt we 
> have in-house. 
> 

> all best, 
> 
> lee 
> 

> 

>> Dear Lee: Yes, I agree with the terms of the contract. While I wait 
>> ~2~r the copies to be signed, do you want me to proceed by sending 
>> the chapters, table of contents, and intro. If so, do you want these 
>> on a disk in microsoft word or do you prefer to receive by email as 
>> attachments’? Let me l~ow so that I can begin as soon as possible 
>> Hopefully, I can do so by the end of the week But it will take me 
>> some time to look for the right versinns since I have so many 
>> different versions of each chapter Thanks again ~2~r all of your 
>> assistance. Sincerely, Charlene Regester 
>> 

>> --On Tuesday May 11, 2004 1:09 PM -0400 Leonora Gibson 
>> <[gibson@wesieyan.edu> wrote: 
>> 

>>> Hi Charlene, 
>>> 

>>> I’m attaching as a MS word file the addendum to the contract, outlining 
>>> the terms we have discussed The Press will cover the copyediting and 
>>> clean up fees and pay the developmental editor $1500 as an advance 
>>> ~Nainst royalties. In total, we will cover $3250 of the charges. You 
>>> will need to pay the repaying amount, up to $3750. Payment is due when 
>>> the developmental editor is finished with the manuscript 

>>> Please look over the addendum. If you have questions, then we should 
>>> arrange a phone interview to talk. If the temps of the agreement look 
>>> OK, then I will send you two copies to sign. 

>>> In the meantime, we will need to get the full nranuscript to the editor 
>>> + disks so she can begin working on it before she leaves for the L~. 
>>> Can you send me a disk with all of the MS ~vord files and a table of 
>>> contents’.’ The sooner I can get this the better. 

>>> I am vein excited about this project and so pleased we ~vorked out an 
>>> arrangement. Looking forw-ard to hearing from you. 

>>> all best, 

>>>> Dear Leonora: Following a review of the assessnrent provided, I ant in 
>>>> agreenrent ~vith the recommended changes that will be needed for this 
>>>> proiect to be published. Additionally-, I am ~villing to corcanit $5,000 
>>>> to the completion of the editing of this project. Just let nre know- 
>>>> what I will need to do next and how we should proceed. I do have the 
>>>> tentative outline of important deadlines provided in the assessment. 
>>>> Thanks again for ~vorking ~vith me. I look forward to hearing from you 
>>>> soon. Sincerely, Charlene Regester 

> Leonora Gibson 
> Acquisitions Editor 
> Wesleyan University Press 
> 215 Long Lane 
> Middletown, CT 06459 
> tel: (860) 685-7730 
> fax: (860) 685-7712 
> lgibson@wesleyan.edu 





From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, May 17, 2004 3:31 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: adds to AFAM classes 

Dear Debby: I never indicated that I approved of any of these students. I 
basically indicated that the only way they could add would be with your 
approval. Not unless they have unusual circumstances then is probably best 
that they don’t add. Particularly with the film class, we are really too 
far into the course material for them to add. Sincerely, Charlene Regester 

--On 2004?N5??17?fl 13:46 -0400 Debby Crowder <dacrowde@email.unc.edu> wrote: 

Hi Dr. Regester. I keep getting people wanting to add your AFAM 40 and 
76 classes. Can you please give me any names of people you approve? 
Thanks. DC 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, May 17, 2004 3:40 PM 

Mia Mask <mimask@vassar.edu> 

Re: Immediate Attention Needed 

Bibliography for Schomburg Project.doc 

Dear Mia: Currently, I am resending the bibliography list as an email 
attachment. Let me know if you have an?- problems. Sincerely, Charlene 
Regester 

--On 20047N5??17?6 9:06 -0400 Maa Mask <mimask@assar edu> ~vrote: 

Charlene, 

I keep receiving your emails but for some reason I’m unable to open the 
list Can you send it in a regular attachment’? Let me know and I’ll get 
right back to you. 

Best, 
Mia 

At 08:40 &M 5/12/2004 -0400, you wrote: 
>> Dear ?,/ha: Please let me know that you have received the list of essays 
>> for the collection that I am working on They delayed the deadline so 
>> you can stil[ respond. Also, enclose your essay as welh Let me know 
>> that you are receiving these emails I have already started teaching 
>> Summer School so the work is beginning to pile high as always Hope to 
>> hear from you soon. Sincerely, Charlene Regester 
>> 

>> --On Thursday, April 22, 2004 12:12 AM-0400 Maa Mask 

>> <mimask@assar.edu> wrote: 
>> 

>>> Charlene, 

>>> I have not been able to open this attachment. I’m sorry. (;an you send 
>>> it again in another format -- maybe one that’s easier to open. I have 
>>> a PC. Try to send it in WORD. 

>>> Thanks, 
>>> Mia 

>>> At 04:27 PM 4,,’8/04 -0400, you wrote: 
>>>> Dear Mia: Thanks for yore assistance in reviewing this list of 
>>>> essays. 20 Please keep in mind that the essays should reflect pivotal 
>>>> pieces in the 20 field of film studies. The order in which they are 
>>>> presented is in no way a 

>>>> reflection of their impoltance -- it merely reflects how- ~ve copied 

>>>> essays. ~2~q~at I need most irmportantly from you is to indicate essay-s 
>>>> that 20 may need to be elimiated or added (particularly among those in 
>>>> the 20 undecided section). If I have overlooked some significant works, 
>>>> please let 

>>>> me know as well. By the way, I arm missing essays on queer theory, race, 

>>>> cinema so if you have suggestions, please let nm know. Initially, I 20 
>>>> included a chapter from Kobena Mercer’s book, Welcome to the Jungle 
>>>> but 20 then decided to eliminate since its discussion of Looking for 
>>>> Langston was 20 

>>>> YVARix,2NG: The remainder of this message has not been transferred. 
>>>> The estimated size of this message is 66426 bytes. 
>>>> Click on the Retrieve From Server icon above alrd check mail again to 
>>>> get the whole thing. (If you’re reading this in the preview pane, 
>>>> you’ll need to open the message to see the icon.) If the Retrieve 
>>>> From Server icon is not showing, then this message is no longer on 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, May 20, 2004 4:21 PM 

At~m40@tarheel web.corn 

AFAM 40 Exam 

Dear AFAM 40 Students: Your first exam ~vill be held on Monday, May 24th. 
The exam will cover units 1-3 Focus more importantly on the begirming of 
slave~’, the structure and organization of the slave trade, middle passage, 
and impact of the slave trade. Please Bring 2 Blue Books to the Exam. 
Sincerely, Charlene Regester 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, May 25, 2004 8:19 AM 

IPSI cont~rence <pescara@vreme.yubc.net> 

Re: Invitation to Montenegro and Sweden vip"ba 

Dear Vander: ~Vhat do you make of this? Sincerely, Charlene Regester 

--On Saturday, May 22, 2004 10:55 PM +0200 PSI conference 
<pescara@reme.yubc net> wrote: 

Dear Potential Speaker: 

This is an invitation for you to attend two IPSI BgD multidisciplinaly 
and interdisciplinaW conferences, one in Montenegro, and one in Sweden, 
as follows: 

Sveti Stefan, MONTENEGRO (arrival: 2.10.2004. departure 9.102004.) 
Keynote: Dr de Gennes, Nobel Laureate, France 
Deadlines: May 31 2004 (abstract) + June 30 2004 @all paper) 

Stockholm, SWEDEN" (arrival: 24.9.2004 departure: 26.92004.) 
Deadlines: May 31 2004 (abstract) + June 30 2004 (full paper). 
Keynote: Dr. Dino Karabeg, Umversity of Oslo, Norway 

If you like to obtain more information on both conferences, please reply 
to this email. All ]l~SI BgD conferences are non-profi!! They take place 
in the leading hotels of the world, and are aimed at bringing together 
the elite nfthe world science. 

Topics of interest include, but are not limited to: Intemet, Computer 
Science and Engineering, Management and Business Administration, 
Education, e-Medicine, Electrical F.ngineering, Bioengineering, 
Environment Protection, and e-Economy 

Sincerely Yours, 

Pro:[~ Veljko M~tutinovic, Chairman 

PS - If you plan to submit an abstract/paper, let us know immediately. If 
you are not able to attend now, but you like to be informed about the 
future IPSI BgD conferences, please let us know. If you do not like to 
receive future invitati ons, let us know, as well! 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, June 3, 2004 2:52 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Friday 

Dear Debby: Since Julius could not meet with me, last Friday do you think 
he wants to meet with me tomorrow? Also, I put some materials in his box 
and would like to know if he received them. Thanks much. Sincerely, 
Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, June 3, 2004 3:02 PM 

Vander, Robin G <vande@email.unc.edu> 

Friday (fwd) 

.......... Forwarded Message .......... 
Date: Thursday, June 03, 2004 2:52 PM -0490 
From: charlene regester <regester@email uric edu> 

To: dacrowde@email.unc.edu 
Subject: Friday 

Dear Debby: Since Julius could not meet with me, last Friday do you think 
he wants to meet with me tomorrow? Also, I put some materials in his box 
and would like to l~ow if he received them Thanks much. Sincerely, 
Charlene Regester 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, June 3, 2004 5:06 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Re: Friday 

Dear Julius: Yes, I will see you on Friday at 12:30 right after my office 
hours. Thanks much. By the way don’t forget that I need your comments 
regarding publishers. Sincerely, Charlene Regester 

--On Thursday, June 03, 2004 3:29 PM -0400 Julius E Nyang’om 
<j en321 @email.unc.edu> wrote: 

Could you come Friday at 12.30? 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, June 3, 2004 5:12 PM 

traci reeves <treeves@usc.edu> 

Re: CrreelJngs farm USC 

Dear Traci: Good to hear from you I meant to email you but because I am 
overwhelmed as usual, I kept putting it oil’. It is great to hear that you 
are working with Jackie Stewart She is the premiere scholar in black film 
studies so take advantage of this opportunity-, get as much information as 
you can from her, and you might possibly want to apply to her school. If 
you go to a more prestigious school, you will move much more quickly in 
your career and will receive proper guidance (unlike me). So definitely 
take advantage of this oppoltunity. She should be veW resouceful about 
schools to which you should apply as well It is great that you are going 
to Glasgow -- unfortunately’, I cannot attend but make contacts here as well 
because you might be able to stu@ abroad here at this school on the 
graduate level Also, tour the city- since it is a vel)’ old city’ -- have fun 
-- and go to a restaurant called the l~rbiquitous Chip (I think). Net~vork as 
much as you can alrd make yourself known Finally, tell Jackie that you 
worked ~vith me because she knows me well and tell her that I am trusting 
her to take care of you. Please keep me posted on your endeavors and I will 
keep you posted on mine as ~vell Sincerely, Charlene Regester 

--On Thursday, June 03, 2004 12:55 PM -0700 traci reeves <treeves@usc.edu> 
wro be: 

Dr. Regester- 
Hey professor! How’s evewthing? Hope you’re getting a chance to relax 
this summer Relax up enough for me because I will be a busy bee all 
summer long. First things first, I’ll be continuing my research at the 
University of Chicago this summer with Professor Jacqueline Stewart. 
She’s an English professor with a interest in Cinema Studies so hopefully 
she can give me more insight on my Bahktin research. ~Ihis program is 
great because I’ll be a McNair scholar. 

Also, and this is the exciting news, I will be heading to the Screen 
Studies Conference in Glasgow I was approved for full funding so I’ll 
be there during Independence Day weekend. I am so thrilled as this will 
be my first tr~p overseas. Thanks so much ~2~r recommending this 
corfference to me Write me back with any important travel tips...I hear 
its pretty chilly" even in summer! 

I’ll be applying to graduate school in the fall, so I’ll be in touch with 
you about that later this year. Well, that’s all on my end. Hey, how is 
your research on Black sports figures coming along? Did you use the 
article I gave you??? Hehe, well let me l~ow. ’]’hanks for everything Dr. 
Regester. Take care. 

Traci Reeves 
treeves@usc.edu 
Fight On! 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, June 10, 2004 5:53 PM 

lgibson@wesleyan.edu 

Black Actresses in the First Fif~ Years of Cinema 

Introduclion- January 2004.doc 

Dear Leonora: Attached is the introduction Currently, I am in the process 
of forwarding the additional chapters as ~vell. Sincerely, Charlene Regester 



African American Actresses in the First Fifty Years of Cinema 

INTRODUCTION 

January 2004 
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As African American women struggled to penetrate the boundaries of 

Otherness and to emerge as actresses in their own fight in pre-1950 cinema, the industry 

(and the public to a large extent) rendered them invisible, marginalized them, de-valued 

them, denied them voice, and reduced the totality of their being to the body. From a racial 

(even racist) perspective, which this study employs, the industry, defined and treated 

black actresses as Other primarily because racially the actresses were "different" from the 

whites with whom they were positioned on screen, in much the same manner that women 

(regardless of race) were viewed and treated as Other when positioned next to men. The 

definition and treatment of black actresses as Other were concomitant with their 

marginalization in the film industry of this period. 

The pre-1950 film industry typically relegated black actresses to the industry’s 

margins. Black actresses were seldom centered on the screen, while white actresses were 

centered in that they assumed the role of protagonist. The industry constructed white 

actresses as screen stars, allowed them healthy sexuality, and privileged them on and off 

the set. Marginalized on and off the screen, black actresses were not allowed the same 

status white actresses enj oyed. Pointing to the black woman’s plight, feminist theorist 

and critic bell hooks posits that marginalization also is a site on which resistance to 

subordination is created. 1 In the context of this study, therefore, the motion picture (and 
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the industry generally) is the site on which black actresses developed creative responses 

to their marginalization that facilitated their survival in the industry. 

One form (among others) of resistance to their marginalization was to display 

exceptional acting talent in the films in which they appeared, despite in the roles in which 

they were cast. In effect, the actresses turned the negative into the positive. Trinh Mirth- 

Ha asserts that "Accepting negativity (otherness as defined by the master) has led to a 

new positivity (identity as reclaimed by the Other), which in turn opens to a set of new 

negativities and positivities (the questioning and renaming of otherness, through the 

unnaming of both the master and his Other).2 Thus, black actresses who were 

marginalized in cinema attempted to reinvent themselves in the negativity that had been 

proj ected onto them and created a positivity (by providing stellar acting talent or making 

a name for themselves) out of this negativity. It is Trinh Minh-Ha who posits that she (in 

this case African American women) "had not dra~vn something out of nothing (a 

meaningless act), but given to nothing, the form of something.’’3 

This examination of African American actresses in pre-1950 cinema is an attempt 

to re-position the black actress next to white screen stars of this era, to allow the black 

actress to re-claim the space that she has been denied in cinema history, to render the 

black actress visible, and to foreground her contributions to the cinema industry because 

far too often she has been backgrounded or ignored in cinema histories. 

The questions guiding this investigation abound and call for an examination of 

what is now an outdated and perhaps invalid or incomplete version of black actresses’s 

experiences in pre-1950 cinema. Who were these ~vomen of the early decades of the 

twentieth century that "took on" the Hollywood establishment and fought for their place 
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in the world of cinematic entertainment? How were these women utilized in the cinema 

industry and how" were they constructed on screen? How did these black actresses 

circumvent the racial politics that prevailed? How did they negotiate their duplicity as 

performers or entertainers who became screen actresses? How did they respond to their 

on-screen representations? How did they participate in constructing black stardom? How" 

did their on-screen representations intersect with their off-screen lives? How were they 

constructed in the black press and mainstream press? In what ways did they appropriate 

themselves as black actresses attempting to penetrate the racial boundaries of white 

Hollywood? What did these black actresses contribute to the black screen image? How 

did these black actresses accentuate the stardom often embodied by the white stars with 

whom they were co-starred? This study answers these questions through a combination of 

theoretical, historical, and critical examinations of selected black actresses in pre-1950 

cinema. 

I selected actresses for inclusion in this study on the basis of their popularity, 

prominence, number of screen roles, and invisibility in film histories and critiques. These 

include: Nina Mae McKinney, Hattie McDaniel, Louise Beavers, Fredi Washington, 

Dorothy Dandridge, Madame Sul-Te-Wan, Ethel Waters, Hazel Scott, and Lena Horne. 

This selection process was in no way an attempt to render these women more important 

than other black actresses whom I exclude from this work. (A study of the most 

prominent and important black actresses of the era would have to include Eartha Kitt, 

Jeni LeGon, Etta McDaniel (Hattie McDaniel’s sister), Butterfly McQueen, Etta Moten, 

Hattie Noels, Lillian Randolph, Amanda Randolph, Valaida Snow-, Carolyn Snowden, 

Maxine Sullivan, Libby Taylor, Edna Thomas, and Laura Bowman, among others). 
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While I exclude some black actresses who are equally as important and as deserving of 

study as the ones I include, their exclusion does not intend to further marginalize these 

women. This study, therefore, focuses on representative black actresses for the period it 

covers. 

The oppressive forces of the dominant patriarchal cinema industry continually 

essentialized the black actress by reducing the totality of her being to its perspectives on 

or definitions of her race and gender.4 As the concept applies to this study, 

essentialization means that the industry and the public reduced the black actress to what 

they considered the essence or the "inherent and immutable’’s qualities of her being--her 

race and her sexuality to the exclusion of other of her qualities. Rarely could the black 

actress of the period expect to be viewed or judged on the basis of her acting talent. 

Instead, the industry, defined her as actress based almost solely on her race and sexuality. 

For the actress, escape from this essentialization was central to her liberation as an actress 

and as a person. The present investigation is guided by a critique of how the industry 

used the black actress to commodify race and gender on screen. In the context of this 

study, commodification means that a black actress was promoted or appropriated both by 

the industry and on screen. Viewed as an object (typically of sexual desire), she was 

commodified in that she was bought and sold in a market that assigned her a particular 

value based on a larger social acceptance of female sexuality as a commodity. Nina Mac 

McKinney, for example, was hypersexualized in her most famous role in Hallelujah 

(1929) and thus was commodified in this way. McKinney’s on-screen commodification 

influenced her off-screen image in the black press. 
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At the foundation of my discussions are feminist critiques that Laura Mulvey, bell 

hooks, and others have advanced and that evolve from the racial theories Frantz Fanon 

and Homi K. Bhabha (among a few others) have posited. While these male theorists may 

not have written specifically with black women in mind, their ideas, nonetheless, are 

useful for this investigation’s deconstruction of the black actress’s on-screen construction. 

For example, it is virtually impossible to discuss how the black actress was positioned 

next to the white screen star without considering how the white actress herself was 

positioned on screen as an object of desire for her white male counterpart. Therefore, the 

commodification of black femaleness is best understood within the context of how 

blackness is defined and of white desire for blackness, which Fanon astutely examines. 

Such theoretical works are central to understanding how the black woman was utilized by 

the cinema industry to commodify race and sexuality. 

A major consideration in assembling this study was to augment the paucity of 

information about black actresses active during the early decades of the 1900s. Works by 

film scholars such as Molly Haskell (et. al.) that examine white actresses in the industry 

to the virtual exclusion of black actresses underscore the need for more information about 

black actresses of the period.6 While it is true that the industry (and public) used gender 

to essentialize white actresses, who endured their own struggles, black actresses endured 

struggles that the industry created on the basis of both their race and gender. Because of 

the unique position the black actress occupied in the industry, one must position the black 

actress at the center of her own film history in order to understand her struggles and to 

recognize the milieu within which she was forced to work. 
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In the cinema industry the black actress often competed with or was juxtaposed to 

a vast array of white actresses. Very often film critics of the era, critics and scholars of 

the present, and even pre-1950 black actresses themselves measured the black actress’s 

successes or failings by using the successes or failures of her white counterparts as a 

yardstick (i.e., Nina Mae McKinney was billed as the black "Greta Garbo"). Specifically, 

Haskell’s critiques are acclamations of white actresses such as Mae West, Greta Garbo, 

Katherine Hepburn, and Joan Crawford, whom she describes as "powerful, eccentric, or 

intimidating enough to choose their proj ects and determine their own images, for at least 

some of their careers.’’7 Haskell continues that other white actresses such as Lillian Gish 

and Maflene Dietrich "~vere Galateas, molded and magnificently served by their 

Pygmalions; or, like Marion Davies and Jean Simmons, mined by their patrons.’’8 

Missing from Haskell’s study (and similar ones) are the critiques of and raves for the 

black actresses, who often worked with these white actresses and may even be said to 

have provided the inspiration and support essential to the construction of their white 

counterparts’ images. 

In the early 1900s, black actresses appeared infrequently in cinema. Particularly 

in the era of silent film when white actresses such as Lillian and Dorothy Gish graced the 

screen, the most well known black actress to emerge was Madame Sul-Te-Wan, who 

worked in D. W. Griffith’s Birth of a Nation (1915). At the film industry’s transition to 

sound in 1927, a new set of white women stars debuted, including Bebe Daniels, Greta 

Garbo, Norma Shearer, and Pola Negri, among the best known. By the end of the 1920s, 

the best known black actress working in the industry was Nina Mae McKinney, one of 

the few to work for the major motion picture studios. However, for white actresses, the 
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decade of the 1930s witnessed an expansion of white screen talent such as Bette Davis, 

Joan Crawford, Shirley Temple, Marlene Dietrich, Ginger Rogers, Barbara Stanwyck, 

Katherine Hepburn, Vivien Leigh, Alice Faye, Claudette Colbert, Mae West, and Loretta 

Young. In the 1930s black actresses also began to gain prominence as the screen 

companion to these white actresses. Among them were Hattie McDaniel, Louise Beavers, 

and Fredi Washington, all of whom popularized the black feminine screen image. When 

the decade of the 1940s debuted, white actresses such as Jane Russell, Lana Turner, Bette 

Grable, Rita Hayworth, Olivia De Havilland, Joan Bennett, Judy Garland, and Ingrid 

Bergman gained notoriety and stardom while only a few black female actresses could 

infiltrate the ranks; Lena Horne, Hazel Scott, and Ethel Waters were the most prominent 

of these few. In the 1950s, a post-war period that was enshrouded in American anti- 

Communism politics, white actresses such as Elizabeth Taylor, Ava Gardner, Natalie 

Wood, Doris Day, Debby Reynolds, and Marilyn Monroe dominated the white female 

screen image. Correspondingly, black actresses in this period to garner such attention 

included Dorothy Dandridge and perhaps Eartha Kitt (who is excluded from the present 

study).9 

Thus, the black actress, minimally represented and more often than not assigned a 

marginalized position in the cinema industry, suffers the same fate in film histories that 

cover the pre-1950 period. Though several studies chastise the industry for essentializing 

and commodifying the white actress, these studies are silent about the industry’s 

treatment of the black actress. For example, Haskell speaks to the dilemma assumed by 

white actresses when she asserts that "between the way I saw myself (as a free agent) and 

the way I was expected to behave (as a lady, deferential to authority), was reflected, as 
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such things often are, in the movies and in the parallel split in movie heroines. It was a 

split that brought up to date the age-old dualism between body and soul, virgin and 

whore.’’1° The female ’T’ to which she refers is race-specific--white. 

Despite the marginalization that the white actress endured, the black actress had 

to endure hardships beyond any the white actress faced. True, the black actress also 

expected to be marginalized because of her gender, but the additional marginalization 

because of her race was an unbelievable hardship. This was, after all, a period in which 

racial segregation was not just accepted; it was also expected. The black actress had to be 

prepared for segregated practices on the studio lot and for accommodations inferior to 

those of her white associates. One (among other) documented instances of this is that 

black cast members complained of racist treatment during the production of Hallelqiah 

(1929). 1~ Segregated seating in public transportation, public facilities, and restaurants, as 

well as pay inequities complicated the black actress’s experience working in the cinema 

industry. Yet, her alienation and ostracization did not end here but even extended to her 

press coverage. Perhaps hardest for the black actress to accept was the criticism and 

negative attitude the black press voiced. Black j ournalists, primarily males, expressed 

their offense at the disturbing roles in which the black actress appeared. These screen 

representations often reduced the women to stereotypical images of their race and to 

preconceived notions about their sexuality. In the first instance, for example, black 

actresses typically were cast as maids to the exclusion of more positive roles (leaders, 

newspaper editors, nurses, etc.). Thus, confined by race-based casting, they were forced 

to conform to the parodic and popular constructions of blacks as subservient and inferior 

beings. Their press reviews for these roles more often than not were very negative. When 
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the casting was gender-based within the context of race, these actresses were cast in 

almost cameo-like roles that required them to sing rather than to act. These roles 

softened, but did not eliminate, the press’s caustic review of black actresses’s 

performances on screen. 

This study not only examines how the industry and the public treated and viewed 

black actresses but also how these actresses responded to these treatments and views. 

Some internalized their subordination and began to believe that they were subordinates. 

Others resisted their marginalization and became political activists, if not on the screen 

then certainly in their off-screen lives. As a group, then, they assumed both defensive 

and offensive positions. Some fought to be cast in roles in which they would be judged 

on the basis of their acting talents rather than on the basis of their singing ability. Others 

directly challenged the press’s assessment of them. 

This work does not intend to represent all black women who worked in the 

cinema industry in this period, nor does it intend to be an all-inclusive study of black 

women’s experience in the cinema industry. Neither does it intend to serve as a reductive 

biography of the women included. Instead, it draws upon and utilizes certain biographical 

data and historical moments to demonstrate the intersection that was all too pervasive 

between the real and reel for these black actresses. In cases where a paucity of 

information prevented a thorough investigation, I relied heavily on the person’ s screen 

representations to reconstruct her. 

In reclaiming the black woman’s early contributions to the cinema, this work, 

while it brings attention to her difference or Otherness, is in no way a deliberate attempt 

to exacerbate that difference. That the black actress was constructed in direct opposition 
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to white actresses is evident. Among other things, the evidence includes the following: 

the position she assumed on screen in relation to a given film’s white star; the behavior 

that she was often forced to exhibit as a racial Other; the language she often spoke that 

became indicative of her racial and class positioning; and the attire that she wore that 

similarly reflected her class and racial position in the larger society. In some ways this 

study is a celebration of the black actress’s existence in the industry despite the sexual, 

racial, and class position assigned to her. In fact, although it is her juxtaposition to white 

screen actresses that made her unique, a position that she often assumed on as well as off 

the screen, it is the black actress’s response to this positioning that drives the theme of 

this work. 

The organization of this study takes into consideration the chronology of film 

hi story and thematic parallels between the experiences of the actresses included in the 

study. Chapter 1 is devoted to Nina Mae McKinney, who was one of the first black 

actresses to work in a major motion picture production and who represents the black 

woman’s introduction to the screen as primarily an obj ect rather than a subj ect. The 

chapter argues that McKinney’s on-screen obj ectification in Halleh~jah ultimately 

transcended her off-screen private life. it demonstrates how she signified sexuality in 

Hallehtjah, how black female sexuality was constructed through the black male body, 

and how she was obj ectified off screen. Both McKinney and the African American press, 

I contend, participated in obj ectifying her and constructing her off-screen 

hypersexualization. 

Chapters 2 and 3 focus on actresses who emerged in the 1930s and, according to 

film scholar Donald Bogle,12 popularized the screen image of blacks as sub servients. 
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These chapters investigate Hattie McDaniel and Louise Beavers, respectively. Chapter 2 

analyzes McDaniel’s unique subj ect positioning as the disembodied voice of Scarlett in 

her role in Gone with the Wind. It advances the argument that McDaniel as Mammy 

becomes a symbolic metaphor for the South in Gone with the Wind because this film 

reconstructs the aura of Southern plantation life and the sense of despair that the war 

created for Southerners. Additionally, this chapter posits that McDaniel as Mammy 

attempts to locate a space for herself in the film through her assertive defiance of 

Otherness. Nevertheless, the chapter contends, off the screen McDaniel fell victim to 

Otherness and it consumed her private life. She became a black fatalistic femme. 

Chapter 3 uses the gaze as a conceptual rubric to examine Louise Beavers’s reel 

and real lives. As a theoretical concept, the gaze refers to looking and looking relations. 

Laura Mulvey asserts that the look or gaze is constituted by: the camera’s look on the 

profilmic event, the protagonists’ look on other diegetic filmic characters, and the 

spectator’s look on the screen. Variations of the gaze include voyeuristic gaze (which 

refers to gazing as a voyeur or traveler), scopophilic gaze (which refers to gazing with the 

intent of investigating), and oppositional gaze (which refers to looking so as to resist). In 

some of her theoretical and critical works bell hooks employs the opositional gaze to 

argue that blacks were denied the right to look and when they were allowed to look, they 

looked so as to resist. The gaze, therefore, is an integral part of the cinematic experience 

and as concept is integral to my examination of Beavers and other actresses whom I 

include in this study. I contend that many black actresses were constructed as objects of 

the gaze, meaning that they were positioned on the screen as objects of desire for males 

both within the context of the film (interdiegetically) and male spectators (extra- 
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diegetically); this is a critical stance that Mulvey also advances. As for black spectators, 

although many were aware that these black actresses were marginalized on screen, when 

they viewed these films they often engaged in an oppositional gaze, meaning that they 

resisted these caricatures (despite being fascinated by the fact that these black actresses 

penetrated the cinema indust~T). 

Beavers’s subj ect positioning on screen was unique among black actresses in that 

she assumed multiple functions as the black maid paired with white screen actresses. In 

various films she embodied subsew’ience, maternalism, emotional balance, 

sexuality/hypersexuality, and the surrogate male figure denied to white women. She 

responsed to this unique positioning by negotiating her screen representations. On the one 

hand, Beavers subverted the gaze of white spectators and elevated her on-screen roles 

despite the subservience to which she was confined. On the other hand, she negotiated the 

marginalized roles that she assumed on screen by defying the Otherness that she endured 

off the screen. 

Chapters 4 and 5 are devoted to Fredi Washington and Dorothy Dandridge, 

respectively, and contend that these women popularized roles that allowed them to 

transcend their racial difference, meaning that they were often cast in roles that masked 

their racial identity or rol es that assigned them a racial identity different from the racial 

identity they claimed. Chapter 4 advances the position that because Washington 

popularized mulatto roles on screen (her physical appearance allowed her to do so very 

effectively), she shared with the mulatto character the status of victim. While the mulatto 

is victimized because of uncertain racial identity, Washington was victim because she 

became consumed with always having to defend her blackness. The masquerade-- 
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masquerades of whiteness, black masquerades, and masquerades of self--is the rubric I 

use in my discussion of Washington’s on-screen and off-screen lives. To be sure, the 

ambivalence embodied in the masquerade of self best reflects Washington, a black 

actress problematized by the cinema world because of her uncertain physical appearance 

that obscured her racial identity. 

Chapter 5, a discussion of Dorothy Dandridge, focuses on how Hollywood and 

other filmmakers constructed Dandridge as a "dark star," usually by erasing or exploiting 

her actual racial identity and commodifying her sexuality. The chapter argues that 

Dandridge was constructed as an object of the male gaze in her screen roles, a 

construction that transcended her off-screen life. It further contends that she subverted 

her racial construction to represent a variety of ethnicities - more often than not anything 

except African American. Finally, Dandridge became increasingly unable to separate the 

real and reel. She appropriated her death, meaning that she prophesized, predicted, or 

willed her self to death. Dandridge bears a striking parallel to white screen actress 

Marilyn Monroe. 

Madame Sul-Te-Wan is the subject of chapter 6 and Ethel Waters is the subject of 

chapter 7, two black actresses whose combined screen careers extended from the 1910s to 

well into the 1950s, unlike some of their contemporaries. Thus, both of these actresses 

worked in the industry as aged actresses, a feat that many white actresses were unable to 

achieve. As chapter 4 shows, Sul-Te-Wan typically was confined to secondary roles and 

rarely received screen credit for her contributions. Despite being rendered invisible on 

screen, she established a name for herself in the industry and managed to construct 

visibility for herself by obtaining long-term employment in Hollywood. Madame Sul-Te- 
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Wan became one of the first black actresses to land a contract with the motion picture 

studios, and she had an illustrative career. 

Devoted to Ethel Waters, chapter 4 asserts that Waters’s role in Member of the 

Wedding best reflects how she was used by the cinema industry- to commodify Otherness 

and that her role in this film bears a striking resemblance to Waters’s off-screen persona. 

In critiquing Waters’s role in thi s film, this chapter contends that the white female’s 

search for femininity and adulthood is achieved through the assistance of the black 

female body. The chapter explores looking relations (i.e., the gaze) as embodied in 

Berenice’s (Waters’s film character’s) Look and Frankie’s Gaze (the white female 

protagonist’s look). Moreover, this examination investigates sexuality and masquerade 

from the manner in which Berenice functions in Frankie’s struggle to achieve her identity 

and to evolve from adolescence to adulthood. Using details of Waters’s off-screen life as 

parallels to the life of the character she plays in this film, the chapter suggests that 

Waters’s on-screen character, Berenice, masquerades as the real-life Waters. Though 

perhaps known best for her performance in Member of the Wedding, during her long 

career Waters landed major roles in popular films and received an Oscar nomination for 

best supporting actress. 

I devote chapters 8 and 9 to Hazel Scott and Lena Horne, respectively. 

Amazingly, these women became political activists and resisted the inscriptions imposed 

on their screen images. Chapter 8 contends that Scott, in response to the marginalization 

that she endured both on and off the screen, became politically active, challenging a 

white-male-dominanted industry and society that sought to contain her as Other. Largely 

because Scott was an entertainer, the industry cast her in cameo-like roles of entertainer 



{PAGE } 

and thus disconnected her from the plot of the films in which she appeared. Film directors 

employed many black entertainers for their films and thus deliberately exploited their 

entertainment value. White southern audiences opposed seeing blacks in prominent roles 

or in roles other than entertainer or subservient. When films were shown in the South 

that had blacks cast in roles to which southern whites obj ected, these portions of the films 

often were deleted. Confined to the limited role of cameo-like entertainer, Scott became a 

signifier of racial and sexual codes not only to establish a space for herself in the film but 

to establish a space by which whites could seek validation as authentic artists (actors) 

when juxtaposed with black singers/musicians. 

Though most black actresses responded passively to the marginlization that they 

endured, Lena Horne, as chapter 9 illustrates, actively challenged her marginalization, 

even to the point of risking her career as an actress. Despite the fact that many of her 

scenes were edited from final versions of films when they toured South, Horne still made 

an impression on both black and white audiences. Horne became an icon in that she 

signified the black standard of beauty for blacks that largely had been ignored by whites, 

and she signified active resistance to the racial oppression that blacks confronted during 

an era of racial segregation. 

Collectively, the nine chapters in this study invite debate and invoke discussion 

regarding the positioning of the black actress in this period of film histou. The black 

actress, perhaps because of her difference (actual or constructed) or perhaps in spite of 

her difference was an integral part of the pre-1950 cinema experience. It is the positivity 

of her actual self rather than the negativity of her constructed self that makes her unique 

in the industry, deserving of study, and revealing of the chasm that exists between the 
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actual self and the constructed Other--a self-Other dichotomy that in this regard is 

synonymous with whites and blacks. 

1 Bell Hooks, Out There: Marginalization and Contemporary Cultures ed. Russell 
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NINA MAE MCKINNEY: ON-SCREEN OBJECTIFICATION TRANSCENDS 
OFF-SCREEN PERSONA 

Thrust into a patriarchal culture of Hollywood cinema -- a culture dependent on 

difference -- African American actresses were problematized both racially and sexually. 

Their transfiguration on screen calls for extensive examination. African American women 

were an anomaly in the cinema world during the pre-1950 period; actresses such as Nina 

Mae McKinney (considered the first black sex symbol) were often deliberately not 

positioned next to white actresses such as Greta Garbo and Mae West in critical filmic 

investigations of "womanliness."1 In this chapter, I reexamine the career and life of 

McKinney, positioning her within the context as white screen actresses of the same 

period. 

McKinney was constructed as an obj ect of the male gaze in her best-known role, 

in Hallelujah (1929), which was one of the first attempts by a major motion picture studio 

to produce an all-black-cast film. McKinney, like many African American actresses in 

this period, found it difficult to escape the role that she popularized in Hallelujah. The 

picture elevated her to stardom within the African American community and made her 

newsworthy in the African American press, but her on-screen obj ectification transcended 

her private life, as the reel and real began to merge. 

McKinney As Object and Subject of the Gaze 

Laura Mulvey’s essay "Visual Pleasure and Narrative Cinema" assesses 

"looking" relations in cinema. Mulvey writes that "woman ... stands in patriarchal 
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culture as signifier for the male other, bound by a symbolic order in which man can live 

out his fantasies and obsessions through linguistic command by imposing them on the 

silent image of woman still tied to her place as bearer of meaning, not maker of 

meaning.’’2 Due to the unique subject position of women within a male-dominated 

culture, when they ~vere transformed on screen they became bearers of the look - not only 

that of the film’s male protagonist’s but also that of the film’s spectators. Invoking 

Lacan’s theoretical position, Mulvey suggests that the recognition, misrecognition, and 

identification that occur in the mirror-image stage are crucial for this fascination with 

looking and being looked at. She contends that the pleasure in looking is divided between 

active (male) and passive (female) as "the determining male gaze proj ects its fantasy onto 

the female figure.’’3 Although useful for critiquing cinematic constructions where women 

are objectified by a dominant male gaze, Mulvey’s thesis has to be expanded when 

notions of race are introduced. This is a position affirmed by Lola Young, who contends 

that "the valorization of the beauty of the female star ... is a position that has not been 

available to women of African descent to the same extent as it has to white European 

women. Historically, black women have not been subject to overvaluation in the same 

sense that white women have and comparatively few may be described as being part of 

the ’cult of the female star.’ ,,4 

For example, McKinney (as Chick in Hallelujah) became a black sex symbol 

when both her racial and sexual constructions were exploited. According to Donald 

Bogle, "Executing sensuous bumps and grinds in the famous cabaret scene in Hallelujah, 

Nina Mae McKinney was the movies’ first black whore.’’5 While eliciting the gaze of the 

black male character Zeke (Daniel Haynes), she responds by proj ecting her o~vn 
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dominating gaze. Chick’s gaze is designed to subvert the gaze elicited by the black male 

as he seeks to exert control over her. While Mulvey argues that looking is divided 

between active (male) and passive (female); I contend that when race is a factor, looking 

is repartitioned and is divided between active (female) and passive (male). This of course 

is not to deny that the black female is still an object of the gaze, but rather to state that she 

becomes both an object and a subject of the gaze. She has the power to subvert the look 

of the black male and objectify him. The black female is now doubly determined, unlike 

the white female. Although still an objectifier of the black female, the black male is 

disempowered in terms of his racial construction, thus becoming a passive figure in 

looking relations. The black male’s gaze is further disempowered by the white male who 

directs a voyeuristic gaze at the black woman’ s body. Frantz Fanon asserts that the only 

"real eyes are white eyes,’’6 meaning that the only looks that possess power are those 

associated with whites. 

Hallelujah was directed by King Vidor, a white filmmaker who catered to the 

interests and appetites of white spectators while placating black spectators’ craving for 

black images on the screen. The film became a window through which whites could 

explore black life from a disengaged perspective and white males could construct their 

fantasies of black male and female sexuality. 

Hallelujah focuses on a black cotton picker, Zeke, who ventures to the city to sell 

cotton grown by his family. Eagerly awaiting his return, his family expects that their 

efforts will translate into cash, goods, and gifts. After receiving cash for the cotton, 

however, Zeke is distracted by the sexually alluring Chick. Initially unimpressed with his 

rural appearance, Chick first rejects Zeke, but she reconsiders when he flashes his money. 
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Mesmerizing Zeke with her languorous body movements while dancing, Chick tells Zeke 

that she knows how to double his money. He is then lured into shooting craps with, 

Chick’s partner, Hot Shot who uses loaded dice to cheat Zeke out of his money. Realizing 

he has been swindled, Zeke retaliates. Gunshots are fired and Zeke’s innocent brother is 

killed. Returning home, stripped of his cash and his moral integri~, Zeke is consumed 

with guilt that his anger has resulted in his brother’s death. 

In repentance, Zeke becomes a roving preacher, but again falls prey to Chick and 

Hot Shot, who recognize him in a town parade as the community prepares for an 

evangelical meeting. Chick at first questions Zeke’s religious metamorphosis, but later 

she becomes consumed by his religious zeal. Her transformation is short-lived (as it 

difficult to determine if she is pretending or genuine in her changed behavior), however, 

she again exerts her control over Zeke, forcing him to leave his family and church. He 

marries Chick and becomes a sawmill worker. Unable to escape her passion for 

excitement and unable to adjust to her life with Zeke, Chick escapes with Hot Shot, but 

their escape is interrupted by Zeke who murders both of them. Imprisoned for murder, 

Zeke completes his sentence, returns home, and is reunited with his family and his first 

love, Missy Rose. 

While the film attempts to foreground the weakness of the black male, it really 

becomes an exploration of the allure of black female sexuality. Chick is constructed as 

the hypersexualized obj ect of the male gaze. The short tight dress Chick wears when she 

is introduced in the film is black. A pair of white dice with black "eyes" positioned on the 

shoulder decorates the dress, simulating the gaze she both elicits and projects, while 

implying that she is a woman associated with gambling and the under~vorld. To 
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complement her dress, she wears black shoes, decoratively fastened with bows - subtly 

connecting her adult body with her childlike status. (McKinney was only sixteen or 

seventeen, as some reports suggest, at the time she was cast in this mature role.) Julia 

Lesage observes that the adult/childlike positioning of the woman is a deliberate attempt 

to play upon her sexuality and mark her vulnerability for the exploitation of her sexuality 

by males. Lesage notes that "the awakening to her childhood, sexuality and maternal 

emotion all at once, [plays into] ... the other drama, that of masculinity and of men’s 

need [to exploit her sexuality] .,,7 Thus, Chick’s adult-child positioning in the film 

constructs her desirability for the exploitation of her sexuality by the males with whom 

she is paired on screen. 

Chick is constructed in stark contrast to the other black women in the film, most 

of whom are fully covered in long dresses and staid head wraps (or when their heads are 

not covered have unkempt-appearing hairstyles). As Chick is increasingly associated with 

immorality, the other black women are de-sexualized and thus become symbolic of 

morality. As Chick dances, she elevates her legs high and wide in order to enhance her 

sex appeal. Sexualized and racialized, she elicits the voyeuristic gaze of the white male 

spectator, bringing to mind Ma~ Ann Doane’s dark continent trope: "The exotic and 

erotic were wielded together, situating the African woman as the signifier of an excessive, 

incommensurable sexuality. These images were later invoked to blame black women for 

the victimization inflicted upon them by white males.’’8 

Chick’s racial construction was altered to render her sexuality especially desirable 

to white males. McKinney’s light complexion was visibly darkened for the screen, as is 

apparent in a still photo taken during filming. The filmmaker’s created a calculated racial 
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construct, not wanting to give the impression that she could be white, (white females 

were denied access to black men), but at the same time conveying mulatto status in order 

to enhance her hypersexualized appeal to the white male. Despite how McKinney was 

photographed for publicity purposes, on screen she personified the mulatto and, according 

to Lola Young, affirmed the belief that "light-skinned black women - especially those 

who can ’pass’ for white are often sexually troublesome.’’~) 

When Chick dances, she is surrounded by a crowd of males who shout, "Shake 

those hips," "Boy, open that door and let me in," "Boy, she’s chocolate to the bone," and 

"Heaven’s angels [are] walking on earth." She is reduced to her body with their 

references to her hips, eyes, and bones, becoming a site for white males to fantasize. 

While she elicits the gaze of white male spectators, she also elicits the gaze of Zeke. 

Although she is drawn to him primarily because of his money, she refers to him as "Big 

Boy"--a play upon his sexuality, and an expression of the "phobia associated with 

blackness.., a phobia of sexual anxiety and fear revolving around the image of the 

’genital nigger’ or the oversexed black male, who is envisaged as having an enormous 

penis. From this point of view, what is at stake is the white male’s simultaneous fear and 

desire in relation to a sexual potency he believes he can never achieve.’’1° Using the fetish 

of the black male phallus, the white male spectator can appropriate an additional privilege 

for himself. 

However, Chick is multiply positioned: not only is she objectified by the black 

male on screen (and the white male spectator who identifies with the black male), but she 

also thwarts the gaze elicited by the black male and objectifies him. Thus, she becomes 

both the object and the subject of the gaze. Objectified by Chick, the black male assumes 
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a passive (feminine) position, while she assumes an active (masculine) position. Chick’s 

dominance and Zeke’s submissiveness are apparent ~vhenever they meet. Luring Zeke 

into her gambling scheme, Chick asserts her dominance through teasing discourse 

(referring to him as "Small Change"), through physical contact (grabbing his arm to lead 

him on the path to his destruction), through seductive touch (rubbing his face and 

shoulders while dancing), and through aggressive wooing (luring him into a tent during a 

baptism in an attempt to seduce him). 

The Construction of Sexuality in Hallelujah 

In Hallelq]ah, the masculinization of the black female and the feminization of the 

black male are apparent in their interrelationships. When Chick confronts Hot Shot 

regarding his inability to pay her the money he owes her, she indicates fearlessness and a 

willingness to challenge the accustomed social status of the dominant male figure. Even 

being involved in a money scheme at all (a traditionally masculine pursuit) reflects her 

masculinization. When she attempts to injure Hot Shot, assaulting him with a fireplace 

poker (a phallic symbol), she clearly assumes a masculine position. 

Zeke is feminized by Chick when she lures him into the craps game and when he 

rushes to her side during her spiritual awakening and baptism. Drawn by her magnetism, 

he allows his spiritual beliefs to be momentarily supplanted by sexual fantasies. Even 

while reaching to embrace her, he recognizes his weakness and his predisposition to sin 

but is halted by his mother -- further evidence of hi s feminizati on since he is 

disempowered in relation to a female. 
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As a preacher, Zeke is escorted in the parade by a group of black children waving 

American flags. Positioning the black male next to children implies that to be a black 

male in America is to be childlike, while the use of the flag is a reminder of the white 

paternalism inherent in this symbol for African Americans. These subtle devices serve to 

further emasculate the black male, to feminize him, and thus to render him subordinate to 

the white male. Whereas the black male’s sexuality might otherwise be a threat to white 

male sexuality, through the feminization of the black male and the masculinization of the 

black female, white male spectators can experience pleasure without having their own 

sexuality threatened. 

In addition to the blatant devices that are used to construct black male and female 

sexuality, there are also more subtle devices at work. For example, Chick’s 

hypersexualization is often defined through other characters in the film. In the first scene, 

the film introduces a couple attempting to marry after having produced eleven children. 

When the couple announce to "Pappy" (Zeke’ s father) that they intend to marry, he 

remarks, "the damage is already done." While the remark is rendered as a j oke, the harsh 

reality is that it intends to point to a lack of moral behavior associated with blackness. 

Sander Gilman notes that "The association of the black ~vith concupiscence reaches back 

into the middle ages .... By the eighteenth century, the sexuality of the black, both male 

and female, becomes an icon for deviant sexuality in general.’’11 Zeke’s father’s remark 

also may serve to define black sexuality, and thus Chick’s uncontrollable sexuality, even 

before she appears in the film. 

When Chick persuades Zeke to join her at a nightclub, the atmosphere is 

seductive, ~vith a j azz band playing in the background, dancing waiters, smoke spiraling 



{PAGE } 

to the ceiling, and bodies clinging to each other on the crowded dance floor. The music 

serves as a narrative device to accentuate the sexuality embodied in the black characters. 

Jessica Howard writes that "it is not only music’s ’natural’ incorporation with the visual 

nature of the film that Hallelujah demonstrates; its music plays an intrinsic role in the 

narrative of the picture and in relation to its folk status. Very significantly, the folk of 

Hallehtjah consist entirely of African Americans.’’12 Howard continues: "As Hallelujah 

repeatedly demonstrates, music’s excessiveness also allows it to act magically, entrancing 

and seducing Zeke and others in unpredictable ways that render the music’s substance 

fundamentally indecipherable and exotic, and within the realm of the sublime.’’13 

The music becomes a barometer of sexuality in this particular scene. As the music 

increases in intensity and the pace of the dancing accelerates, the scene almost simulates 

an orgasmic experience: the music, the movement, the emotional fervor all reach a 

crescendo, achieve a climax, and then begin to subside. Significantly, Chick’s dances are 

doubly seductive, simulating both a feminine and a masculine position. At times she 

appears to imitate clownish behavior that is preceded by a march, then this dissolves into 

a wiggling of her hips. She occasionally widens her eyes, as if to play upon the typical 

parodic constructions of the African American screen image. Some of her moves evoke 

images of Josephine Baker (an erotic and exotic black dancer who took Paris by storm in 

the 1920s). McKinney may vel3, well have been inspired by national figures such as 

Baker, who was adept at introducing complexity into the deceptively simple act of 

dancing. McKinney once confessed: "The phenomenal success of Florence Mills and 

Josephine Baker stimulated me. I longed to hold a place in the hearts of the world as they 

did.,,14 
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McKinney’s hypersexualization in the nightclub scene is reinforced through the 

provocative dancing of the other women. Wearing a plaid skirt that tightly hugs her body 

to accentuate her wide hips, one unnamed woman utilizes her hips to attract the male 

gaze. Her partner is a much shorter male, and this reinforces the impression of the black 

male’s subordination and the black female’s dominance. The nightclub scene in its 

entirety becomes a symbol of Chick’s hypersexualization. 

A similar case can be made for the scene that portrays the religious fervor 

responsible for Zeke’s metamorphosis into a preacher. In this scene, "Mammy" (Zeke’s 

mother) is having premonitions that her sons are in danger because they have failed to 

return home in a timely fashion. Deeply disturbed, she begins a mournful wail, and her 

children envelop her to provide comfort for her grief. Even Pappy j oins them, 

contributing his prayers to this chorus of religious ecstasy. Howard claims that the chants 

serve as a narrative device and that "mammy’s fluctuating chant-like vocalizations... 

indicate at specific moments a rising desperateness, a resignation, a primal love for her 

son, her anticipated loss, her position as caretaker in the family, and so on. As such, 

chanting in general sets up a system of meaning.., the entire sound-product is a holistic 

vehicle through which meaning can flow and fluctuate.’’15 When Zeke arrives home, he 

falls to the ground, kneeling before Mammy and joining in her heartfelt outcry of pain 

and sorrow over the death of his brother. At the funeral, the family members increase the 

intensity of their wailing. This scene, like the nightclub scene, relies on the emotional 

intensity of the music of wails, cries, and shouts to create a nearly sexual climax--a 

climax that results in Zeke’s repentance and his transformation into a preacher. 
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There is also sexual intensity in the scene of Chick’s baptism, where lines of 

religious worshippers dressed in white sing and shout while religious converts file along 

the walkway leading to the river where the baptisms are conducted. Zeke stands in the 

water with his attendants who guide the converts to him for their baptism. The white 

attire of the religious worshippers suggests a cleansing of the mind, body, and spirit, 

while the baptism is emblematic of the long j ourney endured to reach this spiritual 

awakening. Bogle contends that Chick’s baptism becomes symbolic of the fact that 

"McKinney’s been such a hot little number that we know she’s being dunked in the water 

not so much to purify her as to cool her down.’’16 However, the climax occurs for Chick 

not only when she is baptized, but when Zeke is so drawn by her magnetism that he falls 

into her arms. Howard suggests that "the apparent oppositional forces of sexuality and a 

Christian God in this film operate as a conflict not so much between right and wrong but 

between two rights."17 

Religion, inseparable from sexuality, advances the film’s sexual narrative. 

Sexuality is pleasurable and desirable, but religion equates sexuality with immorality, 

making it threatening. Hallel~jah conflates African Americans’ bodies, emotions, and 

souls, deliberately subverting the sexuality and the religious experience of blacks. Whites 

are provided with an opportunity to vicariously experience passion without feeling 

threatened - an example that affirms film scholar Richard Dyer’s assertion that 

"whiteness is related to blackness, materially and emotionally dependent on it, yet still 

holding sway over it.’’18 Dyer adds: 

The idea that non-whites are more natural than whites also comes to 
suggest that they have more "life."... "Life" here tends to mean the 
body, the emotions, sensuality and spirituality; it is usually explicitly 
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counterposed to the mind and the intellect, with the implication that white 
people’s over-investment in the cerebral is cutting them off from life and 
leading to crush the life out of others and out of nature itself. 19 

In a similar vein, Fanon declares that "the Negro has one function: that of symbolizing 

the lower emotions, the baser inclinations, the dark side of the soul.’’2° 

Whether or not the filmmakers’ tactics were intentionally racist is debatable, but 

racist assumptions certainly seem to have provided an underpinning for this film. The 

examples I have given bear out the racism in Hallelujah, not as an independent 

characteristic, but rather as a by-product of the first and most blatant configuration: 

sexualization. 

Black Female Sexuality Constructed Through the Black Male Body 

Chick’s hypersexuality is not only portrayed through her body, dress, and 

demeanor, but is also constructed through the black male body. As Chick becomes an 

obj ect of the black male gaze, it is her hypersexuality that is at the center of her 

obj ectification. While she participates to some extent in constructing this hypersexuality, 

the black male is also a participant. This is not to deny the fact that Zeke’s sexuality is 

similarly subverted, but in order to make Chick appear even more hypersexualized, her 

excessive sexuality is displaced onto the black male body. Because the black male is 

multiply coded--as cotton picker, preacher, sawmill worker, etc.--he is privileged when 

positioned next to the black female, who is not multiply coded. Her sexuality becomes 

her only identifiable attribute. In Hallelujah, the ultimate privileging of the black male 
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and deprivileging of the black female occurs at the film’s end: Chick meets her death, 

while Zeke, who is guilty of two murders (and a third if we consider his brother’s 

murder), survives, and is reunited with his family. 

The construction of Chick’s sexuality through the black male body is apparent 

early in the film, which prepares audiences for her hypersexualization even before she 

appears on screen. While a wedding party remains outside the family home, the film 

shows Zeke, inside, attempting to seduce a woman, Missy Rose. Missy Rose resists 

Zeke’s advances, giving his behavior the appearance of attempted rape. Thus his actions 

devalue black sexuality, rendering it immoral and uncontrollable. The film invokes the 

historicity of rape with respect to black female sexuality. Hazel Carby asserts that "black 

women were victims of rape by white men who had the power to terrorize black men 

under the pretense of the protection of white womanhood.’’21 In this case, while the white 

woman is absent from the film, the implication surrounding the rape of the black female 

for the sake of white womanhood is not. 

Fanon contends that "the civilized white man retains an irrational longing for 

unusual arenas of sexual license, or orgiastic scenes, of unpunished rapes, of unrepressed 

¯ "~2 incest.’’" Through identification with Zeke when he attempts to sexually exploit Missy 

Rose, white male spectators are allowed to express their desire to exert power and control 

over the black female body. Doane’s position is that the trope of rape really excludes the 

black female because "rape undergoes a displacement--from the white man’s prerogative 

as master/colonizer to the white woman’s fears/desires in relation to the black male.’’23 

This attempted screen rape could, by extension, simulate the rape of a white female by the 

black male, which is made pleasurable because it represents, according to Fanon, "a 
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denial of her true desire" for the black male.24 If the black female then serves as a 

substitute for the white female in the trope of rape by a black male it thus exonerates the 

white male of any responsibility associated with exploiting the black body. 

Following Chick’s baptism, Zeke again falls victim to her sexual advances and 

attempts to seduce Chick in a tent. In nearly every scene in which Zeke’s lust becomes 

uncontrollable, he extends his shaking arms, pants deeply, and stares fixedly at the 

woman’s body. In this instance, however, he kneels to embrace Chick, but their embrace 

is interrupted by Mammy. Zeke accepts the belief that as a minister he is continually 

being haunted by the deceits and distractions of the devil. As in earlier scenes, in this 

scene the actual rape never occurs, but it is implied. Zeke is constructed as a potential 

rapist and becomes symbolic of black (and thus also Chick’s) hypersexuality. 

Rape may also be equated with death: both involve the body and represent its 

destruction. Zeke’s brother’s death serves as a visual precursor to both Chick’s implied 

rape and her later death. Chick’s attempted rape is symbolic of her impending death, and 

these destructions of the body become inseparable from blackness. Because Zeke is a 

signifier of black masculinity (which is inscribed with both violence and sexuality), his 

body is a signifier of Chick’s hypersexualization. Thus, when he is transformed by his 

lustful inclinations, he is in turn representing the black female’s hypersexualization. 

During a period when codes of conduct prevented women from overtly displaying their 

sexuality, it was necessary to displace the hypersexualization of the black female onto the 

black male body. Thus, Zeke was used to symbolize Chick’s hypersexualization and her 

hypersexualization justifies both her implied rape and her death. When the film ends, 
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Chick is consumed by her own hypersexualization, dying at the hands of Zeke and 

becoming a tragic figure. 

McKinney’s Off-Screen Objectification 

McKinney’s role in Hallelujah resulted in her being promoted as the first black 

sex symbol. Her on-screen obj ectification affected her off-screen life. The African 

American press noted: "Rhythmically bowing and turning with a troupe of seasoned 

chorus girls, she was unconscious of [the] critical eyes of the great director, King Vidor. 

She did not know that the pendulum had swung from mediocrity to stardom when he 

viewed her with unusual interest.’’25 Although the press implies that she was unconscious 

of the gaze elicited by Vidor, it seems that she was quite conscious of the fact that she 

was using her body to fascinate onlookers, McKinney was an agent of her own 

objectification. Ruby Berkeley Goodwin described McKinney as "the seductive little 

cabaret dancer," "the vampire," "the true daughter of Eve," "beautiful and irresistible.’’26 

Embedded in these descriptions are connotations of immorality and sexuality. While 

characterizing her screen persona, these references also describe how the on-screen Chick 

became transformed into the off-screen McKinney. Only sixteen when she appeared in 

Hallehtjah, she was regarded as "a child who wants the admiration of the world," but she 

could not escape the adult attributions, consequences of the sexually alluring role she 

played.27 

The film engendered controversy even before its release, when it became known 

that there would be a double premiere: one for black audiences at the Lafayette and one 

for white audiences at a downtown theater.2s Shortly after the film’s release, the African 
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American press reported that McKinney had wed Jimmie Marshall, manager of the 

Lafayette Theater.29 McKinney later denied this report, but it presaged the manner in 

which reports on her private life were devoured by the black press. 

McKinney’s objectification was reified when she made public appearances. 

Attending Hallelujah’s premiere in Holl~a~-ood, she was described as "the beautiful Nina 

Mae McKinney ... was gorgeous in her pink tulle frock with pink taffeta shirred 

evening wrap, bearing a mammoth cape collar and wearing the pink tulle turban.’’3° Her 

appeal was often exaggerated and embellished, as for example when it was reported that 

the Maharaj ah of Kapurthala, India, was so impressed with her that he extended an 

invitation for her to tour Europe and then travel to India.31 Her appeal was complemented 

by her self-promotion as a sex symbol. One year after the premiere &Hallelujah, she 

struck a sexually alluring pose for photographers upon the announcement of a new movie 

contract for a part in Taking]t Big (11930).32 

However, despite her talent and proven ability, McKinney received few roles. 

Hollywood did not intend to create additional roles for its "dark star." Although she 

landed a role in the MGM production 7hey Learned about Woman (1930) - playing the 

part of a Harlem singer, she soon found herself returning to the stage in order to continue 

her career as an actress.33 

Interrupting a sporadic screen career with stage performances, in 1930 McKinney 

was forced to tour the United States. It was while performing in Chicago, that William 

Smith, a Chicago Defender columnist assured his readers that physically she was more 

attractive in person than she was on screen: "She is much prettier, folks, very much 

prettier. Her skin is golden, and her eyes fascinating. Her voice is low and mellow, and to 
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see her in the flesh is a delightful experience.’’34 She was again objectified in the press, as 

news reports described her as "vibrant with the mysterious fetching quality called ’it,’ and 

the feminine portion of her audiences seem to like her as well as the men.’’35 Thus, 

McKinney charmed both male and female spectators with her talent, beauty, and 

sexuality. 

McKinney’s Pittsburgh performance was covered extensively by the Pittsburgh 

Courier: "Being small and daintily cur~ed, she wears present-day fitted garments with a 

decided air.’’36 References to her body were obligatory. She was commodified as the 

quintessential black female sex symbol. As new accolades were heaped upon her, there 

seemed to be a concomitant increase in reports regarding her sexuality. Even some 

publications in the mainstream press rendered McKinney as hypersexualized, diverting 

interest away from her talent. She also began to be portrayed as immoral, since black 

femaleness was inseparable from sexuality. Of course, such news media publicity 

techniques were demonstrative of how all female stars, both white and black, were 

commodified, devalued, and marginalized. 

The April 11930 issue &Motion Picture Classic magazine contained an article 

written by white columnist Elizabeth Goldberg (misspelled by the black press as 

Elisabeth Goldbeck, perhaps to malign Goldberg as she maligned McKinney), entitled 

"Black and Potentially Blue.’’37 The Baltimore Afro-American excerpted the article to 

demonstrate how- McKinney had been defamed in the mainstream press. Goldberg 

allegedly asserted that "Nina Mae imagines she has made the big jump from the black 

world to the white. Poor little Nina. Colored people no longer appeal to her fastidious 

taste .... In her illusory success, she has drawn away from her own race.’’38 Goldberg 
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attributed her comments to McKinney’s public admission that she found it necessary to 

distance herself from the masses: "If you start going out with them, pretty soon they think 

they’re just as big as you are.’’39 The African American community was disturbed that 

Goldberg seemed to be exposing McKinney’s racial politics, but was even more outraged 

at Goldberg’s attempt at the end of the article to subvert their star’s sexuality: "Nina is a 

Cleopatra for sure. She wants to be a siren and heart-breaker. Crazy for men. Crazy for 

money. Crazy for admiration. No wonder she has accepted the illusion of Holb~ood’s 

friendliness.’’4° McKinney reportedly filed a lawsuit for damages against both Goldberg 

and the Motion Picture Classic, attempting to repair the damage done to her image. The 

Pittsburgh Courier, perhaps to muster support for McKinney, revealed that these reports 

were so devastating to McKinney that they "brought her to tears.’’41 

To restore luster to her faltering public image, McKinney turned her attention to 

her screen career, which some in the press had begun hinting would be short-lived.42 

Other reports, however, attested to her viability in the industry, declaring that she had 

signed several long-term contracts: "MGM has no intention of letting Nina Mae go. 

Warner Brothers Studios and Fox have both been negotiating for the bronze siren of 

Hallelujah, but Metro-Goldwyn-Mayer will not even lend the star out to other studios.’’43 

Nonetheless, that year McKinney was seen again on the screen in only one all-black-cast 

musical short, entitled Manhattan Serenade (193 0).44 

As previously mentioned, it was reported in 1929 that McKinney had married 

Jimmie Marshall, manager of the Lafayette Theatre where Hallelujah premiered for black 

audiences45 - a report that the African American press subsequently denied. McKinney’s 

coverage in the press again became controversial in August 1930, when the Baltimore 
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Afro-American stated that she had married the prizefighter Willie (Gorilla) Jones which 

was denied.46 A McKinney marriage to Jones also was reported in the Chicago Defender, 

and then denied.47 These rumors may have been intended to rekindle her languishing 

screen career by keeping her name before the public. The African American press knew 

the mainstream press would not promote black stars, so they took it upon themselves to 

do so. The Baltimore Afro-American revealed that "publicity at that time served skillfully 

to cover up her failure to get more work to do at Hollywood.’’48 Earlier, the Chicago 

Defender had reported that McKinney had married Douglas Daniels, a vaudeville 

performer.49 Her age was made an issue, the press noting that "new hubby faces the court 

on the charge of having had too violent a love affair with a sixteen-year-old child.’’5° 

McKinney, reportedly, had this marriage annulled.51 

in view of her faltering career, McKinney may have wanted to give the public the 

impression that her domestic life was more important to her. She also may have begun to 

believe that by being unable to sustain a career in Hollywood, not only was she failing 

herself but she was also failing the African American community. Escaping the failures 

that she faced in the U.S., McKinney turned her attention to Europe in an effort to revive 

her languishing career. In December 1930, therefore, amid public scrutiny and 

controversy, she traveled to Europe determined to revive her career as an actress. Bessye 

Bearden of the Chicago Defender announced the trip: "Sailing with little Nina are the 

thoughts and good wishes of her stage and screen-loving public. They are hoping and 

wishing that her name may become as shining and as bright as it has in her own land, and 

that she will return the wearer of the laurels of fame and success.’’s2 McKinney had 
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reportedly negotiated offers of $1,000 per week, thus attesting to her talent and 

international appeal.53 

McKinney’s departure elicited a forced farewell from Ben Thau, a director who 

seemed both laudatory of her talent and apologetic for the racial politics that prevailed: 

I understand that you are leaving for Europe shortly, so here’s best 

wishes. It was a pleasure to have you at our studio. The whole 

world knows you gave an outstanding performance in our 

Hallelujah and I am sure that anything you do on the stage or 
screen must be outstanding, as you are a great artist.54 

The African American press continued to report on McKinney’s success abroad, 

announcing that she was scheduled to appear in a European production to be filmed in 

Africa, believed to be Sanders of the Rivers in which she co-starred with Paul Robeson.ss 

McKinney may have been invisible in the mainstream press and in Hollywood, but she 

was still revered in the black press. In fact, according to Bogle, while performing in 

Europe, McKinney was billed as the "Black Garbo," indicating how black stars sought 

validation through their identification with white screen stars,s6 

In March 1931, after three months abroad, McKinney returned to the United 

States to visit her ailing father,s7 By this time she had become disillusioned with Europe 

and missed her friends and relatives.58 She resumed her American stage career, which 

also signaled a return to being objectified by the African American press. The Chicago 

Defender declared that the "dainty little star of Hallelujah [is] back from Europe and [is] 

more beautiful than ever.’’s9 McKinney’s return to the stage did not create the excitement 

she had known in the past. One reviewer wrote that when she performed in Chicago she 

"failed to conquer despite the intensive support one Earl Hines gave her.’’6° She faced a 
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similar reception in Washington, D.C., where in her words, audiences were "stingy with 

their applause.’’61 

To revive her career, McKinney began to employ the same strategy used earlier to 

keep her name in the public eye, which was to circulate rumors of marriage in the African 

American press. This time it was announced that she would mar~ Jimmie Monroe.62 

According to one source, "Her stormy marriage to Jimmy Monroe [his name is spelled 

differently by different sources] ended in divorce, a few years later he wed Billie Holiday 

after which she became addicted to drugs.’’63 (It is of note that without marriage 

certificates it is often difficult to determine if these entertainers actually married). 

However, reports of her alleged marriage to Monroe and reviews of her performance in 

Safe in Hell (1931) put her back in the news. But while she longed for a screen career, the 

black press was becoming disillusioned with her relationship with Hollywood. its writers 

questioned her role in Safe in Hell, asking "Why Nina wasn’t permitted to appear in the 

picture more?" 64 

McKinney allowed herself to be objectified by appearing in a newspaper ad for 

Golden Brown skin ointment. The ad claimed that, by using this product, "skin [is] 

glorified with that Creole-like charm typical of successful Race men and women.’’~5 

McKinney may have felt it necessary to engage in such advertising campaigns, both for 

the income and as a way to remain in the public eye, but she was compromising herself 

by endorsing the idea that success depended solely on one’s physical construction. Anna 

Everett contends that the press utilized the star power of these black actresses to sell 

products: 



Clearly, the paper’s editors understand the ideology of consumption that 
its star discourse afforded in the selling of the paper itself and its 
advertiser’s myriad consumer products. The cartoon illustration of a black 
woman enj oying the aroma of a hair pomade strategically placed under the 
McKinney story and the photograph bears a striking resemblance to the 
young star. Thus selling the star helps sell the products that help sell the 
newspapers to both readers and advertisers.’’66 

{PAGE } 

The African American press, observing her limited screen roles and believing that 

she deserved a better career, continued to promote her as a star, sometimes even 

circulating rumors that additional screen roles were imminent.67 Resorting again to her 

obj ectification, the Pittsburgh Courier, released a photo of McKinney entitled "Nina Be 

Good," and captioned, "This bewitching pose is very trying to the male of the species.’’68 

Again frustrated by Hollywood’s lack of appropriate roles for her, McKinney 

returned to Europe in 1933.69 Even during her absence, the black press paid homage to its 

"dark star," continuing to provide coverage of her European triumphs. McKinney 

professed that she saw "no reason for returning to the States and its prejudices" until she 

faced some of the same racist practices in Europe that she had experienced in America.7° 

On one occasion, a European woman refused to patronize a well-known restaurant 

located in London because it had accommodated McKinney. Ironically, although the 

woman confronted the restaurant’s management and expressed her distaste for any 

establishment that catered to blacks, McKinney was dining in the restaurant while the 

obj ector was not!7J 

McKinney’s European tour--London, Athens, and Cairo--was interrupted in May 

1934 when she returned home because her mother was ill.72 The African American press 

covered both her stage performances and her British film Sa, Mers of the River (1935, 
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alternately titled Congo Raid), in which she played the wife of Paul Robeson, an African 

chieftain.73 In its review of Sanders of the River, the New York Times wrote: "The 

talented Nina Mae McKinney is likely to impress you more as a Harlem night-club 

entertainer than a savage jungle beauty."74 Despite the film’s problematics for its 

exploitation of African American talent and its perpetuation of colonialism, the Institute 

of Amateur Cinematographers regarded the film as the most significant talking picture of 

193 5 and awarded Robeson and McKinney the annual gold medal]5 According to the 

Baltimore Afro-American, "The Institute’s gold medal is comparable to that of 

Hollywood’s Academy of Motion Picture Arts and Sciences and is the most coveted 

trophy of English producers. It was awarded last year to Alfred Hitchcock, British 

director, for his melodrama The Man Who Knew Too Much.’’76 

By 1934, McKinney had organized her own swing band and was touring between 

screen roles, performing in a variety of nightclubs. She was still described by the African 

American press as the "vivacious star of stage and screen.’’77 Despite the paucity of roles 

for black actresses, in 1935 she landed a role in Reckless (1935), an MGM production. 

The Pittsburgh Courier wrote: "Electrifying filmdom with her intoxicating rhythm, the 

glamorous Nina Mae McKinney, gorgeous golden star of the cinema, is on her way home 

to Hollywood.’’78 

Attempting to extricate herself from obj ectification by the African American 

press, McKinney publicly declared that she was seeking more positive screen roles. 

According to the Baltimore Afro-American, "Miss McKinney was sought by Hollywood 

directors who were anxious to portray her as the flaming Latin Lupe Valez type. Having 

given ’thumbs down’ orders, her manager negotiated with film magnates for much finer 
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roles for the talented star .... She was anxious for the opportunity to get away from the 

’Katie Red’ and ’Chick’ roles.’’79 

Toward the end of the 1930s, after having worked for several months at the 

Cotton Club, McKinney again returned to Europe. Dominating press coverage of her 

European tour was her separation from husband Jimmie Monroe and his declaration that 

McKinney had abandoned him.s° When she performed in Australia, she became ill from 

tonsillitis and appendicitis and was forced to undergo surgery, which again thrust her into 

the pages of the African American press.8~ McKinney’s illnesses caused her to lose a role 

in the all-black-cast film The Duke Is Tops (1938), directed by Ralph Cooper; Lena Home 

took the role.82 

Despite having to compete with new and younger actresses such as Lena Horne, 

McKinney was still commanding press attention. Reports were released that she intended 

to marl3, her manager, Jack Evans. Her public appearances with a prosperous physician, 

Dr. Roscoe Buckner of New Jersey, were also in the news. 

Among other leading actors and actresses whose professional appeal was 

reportedly diminished, McKinney was described by the Pittsburgh Courier as "shedding 

glamour.’’84 Playing upon this character slur, McKinney lashed out at Hollywood, shifting 

the controversy to the racial issue and vowing, "I will not act in another Hollywood 

picture until the prejudice is removed against colored actors in dramatic roles. Personally, 

I will not accept any maid parts. I am not a maid and will not act [like] one.’’85 In films 

produced by black filmmakers such as Cooper of Million Dollar Productions, McKinney 

was in another kind of trouble. Reports circulated that during the production of Gang" 
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Smashers (193 8), Cooper physically assaulted her when she refused to sing. According to 

reports, 

Nina Mae McKinney, petite cinemactress and artist of international note, 
was the reported victim of the assault. To her friends that included Gladys 
Bentley and Evelyn "Hot Shot" Burwell who arrived at the home of the 
actress shortly after the alleged beating, Miss McKinney related her 
horrible experience supposedly at the hands of Ralph Cooper, veteran 
actor and an executive of the Million Dollar studios where the actress is 
under contract. Miss McKinney told friends that an argument developed 
bet~veen her and Mr. Cooper at the studio over a song she was slated to 
sing in a forthcoming film story. The actress is said to have refused to sing 
the number because she thought her voice was not capable of matching her 
acting and might hurt her reputation at the box office.86 

McKinney denied the report.87 However, if the assault did in fact take place, perhaps she 

was trying to salvage her fading screen career by insisting that she had not been 

victimized. 

At the end of the 1930s, McKinney revived the swing band she had organized in 

1934 and again began touring the United States. Predictably, it was in the South that she 

encountered difficulties. In Lake City, Florida, she was "brutally assaulted" in the course 

of being refused a cup of coffee by a white soda fountain attendant and "a near race riot 

ensued when Dick Boone, her white manager, and other members of the band 

interfered.’’aa Although now a seasoned star screen star, she still was marginalized 

because of her race. This incident was covered extensively by the African American press 

so as to forewarn other race artists to anticipate similar exploitation. 

Throughout the 1940s, McKinney was still promoted as a screen actress with great 

sexual allure. Once again her marriage was announced -- this time, to Melvin Woolfork 

of New York.~9 It is noteworthy that despite McKinney’s public declarations that she 
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would not submit to Hollywood’s parodic constructions of African Americans on screen, 

she did eventually assume maid roles in both Dark Waters (1943) and Together Again 

(1944). Nevertheless, this did not lose her the support of the black press: "Hardly 

recognizable after all those years absent from the Hollywood scene and motion pictures is 

the above sparkling likeness of the ’new’ Nina Mae,’’9° wrote the Baltimore Afro- 

American. The Chicago Defender reporting on her return to the screen noted: 

The former star of the All-Sepia cast film Hallelujah, proved 

photogenically to be one of the best looking women of her race yet to 

appear before the cameras. The beautiful brownskin actress ... was most 

strikingly beautiful in the scenes she appeared in the Ben Bogeous 

production, Dark Waters and her voice registered perfectly. The same, was 

noted in the lengthy scene she appeared in the Columbia Film studio 

production, Together Again. In both pictures, Miss McKinney essays the 

role of a maid... She is actually refreshing in the minor roles making them 

stand out. Her diction should forever convince Hollywood, that it is not 

necessary to make Negro characters use southern dialect in order to 
establish their racial identity.91 

Incidentally, McKinney’s role in Dark Waters was lengthened to display her range of 

acting talent.92 

Although not cast as a maid, in her role as Rozella in Pin19i (1949), McKinney 

was described by Ebony magazine as a "razor toting hussy;" she then threatened a libel 

lawsuit against the publishers.93 Unfortunately, there is a parallel here between 

McKinney’s sexualization on screen and her off-screen behavior. It was perhaps out of 

frustration with the black press’ attempt to marginalize her that in 1949 she eloped to 

Tiajuana ~vith Frank Mickey.94 She was still lured by the entertainment ~vorld, however, 

and in 11951 she was cast in the stage production of W. Somerset Maugham’s Rain. 
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Assuming the role of Sadie Thompson, McKinney found herself unable to escape her 

professional obj ectification, playing a character described as "a fugitive practicing ’the 

world’s oldest profession. ,,,95 

McKinney’s hypersexualization in her first screen role as Chick in Hallelujah 

became an inseparable part of her private persona. It was her on-screen obj ectification 

that rendered her both the obj ect and the subj ect of the gaze. Her hypersexualization--a 

sexual construction forged not only through her characterization but through many of the 

screen characters with whom she was paired-- meant that she could never escape such 

obj ectification, on or off screen. 

in their attempt to support McKinney and further her career, the African American 

press emphasized the sexual and racial qualities that they knew could be her passage to 

success, even though such portrayals contributed greatly to her construction, and 

ultimately, to her destruction. Thus, McKinney and Chick became forever intertwined. 

Although McKinney’s Hollywood career was short-lived, she had paved the way 

for another generation of black actresses. The period following Hallelujah 4" 1929 debut 

gave false hope to black audiences who assumed that with the production of this film they 

could expect Hollywood to take a serious interest in blacks and black life. According to 

Thomas Cripps, black spectators were even willing to ignore the racial discrimination 

endured during the production of this picture. Cripps revealed that according to "the 

gossip of the movie lots -- Nina Mae McKinney ... had almost quit after a grip called her 

’nigger’’’96 Further attesting to the treatment accorded to black actors, Eva Jessye, black 

musical director for Hallelujah, reconstructed the gross inequities that existed between 

white actors and black actors in this film and the discrimination endured by the film crew. 



{PAGE } 

For exampl e, according to Jessye, "she [Jessye] was paid but $100 per week for her very 

exacting work whereas a white person doing the same work would have received three or 

four times as much .... Miss Jessye also [reported that on] location in the South, the 

company issued each day two sets of lunches, one for the Negroes and another for the 

whites. ,,97 

in spite of these inequities and the personal acts of racial discrimination practiced 

by white filmmakers, black spectators remained optimi stic, clinging to the hope that 

Holl~vood would provide improved on-screen images of blacks. However, as time 

progressed, the issue of the black screen representation became more complicated. As 

black screen actress Hattie McDaniel demonstrated, even though blacks could achieve the 

highest honor bestowed by the industry, they remained confined to limited roles. The 

following chapter introduces McDaniel, who emerged after McKinney but in roles 

diametrically opposed to those assumed by McKinney. Whereas McKinney had 

represented black hypersexuality, McDaniel personified the quintessential subservient. 

Thus the wide spectrum of talent presented by these two women became a backdrop to 

the narrow spectrum of racial intolerance. 
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HATTIE MCDANIEL: THE SUBVERSION OF OTHERNESS ON SCREEN 

AND THE INTERNALIZATION OF OTHERNESS OFF SCREEN 

Embodying the quintessential mammy figure in Gone with the Wind (1939), 

Hattie McDaniel emerges as a complex figure. McDaniel occupies a unique subject 

position in the film as the disembodied voice of Scarlett O’Hara and thus a black Scarlett. 

I argue that McDaniel’ s Mammy becomes a kind of alter ego to Scarlett because she 

represents Scarlett’s moral conscience.1 Although equating the black Mammy with the 

white Scarlett is problematic because doing so implies that this black character is only 

important to the extent that she parallels this white character, thereby denying her an 

identity in her own fight. Yet the two characters are united by their parallel constructions 

as fatalistic femmes, in other words women who are rendered as tragic figures. Scarlett is 

not necessarily a sympathetic figure -- as is typical of tragic characters in literature and 

cinema - but because she is denied the male obj ect of her desire and the film ends with 

her being disengaged from her spouse, she is constructed as a fatalistic femme. Mammy is 

to some extent also a tragic figure because she assumes a subservient role and her 

characterization is totally defined by and dependent upon Scarlett. But more importantly, 

McDaniel as Mammy is a fatalistic femme off the screen because she internalized the 

victimization that Mammy endured on screen. 

Scarlett, as a fatalistic femme, is always in contest with herself and her self-image. 

Mammy, as a fatalistic femme, articulates Scarlett’s unspoken thoughts and thus becomes 

symbolic of Scarlett’s disembodied voice. Her screen role as a black subservient is tragic 
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enough to warrant the label fatalistic femme, even when she manipulates the role into one 

of assertiveness, empowerment, and control. In Gone with the ~4~nd, McDaniel either 

consciously or unconsciously defies the stereotype infused in this role; the subordination 

associated with the prototypical mammy. Certainly, from the position of spectator, it is 

difficult to discern when an actress is thinking consciously or unconsciously, but in view 

of the way an actress plays a particular role, it is conceivable that these kinds of 

assessments can be made and therefore, such assessments provide the focus of the present 

investigation. Even as McDaniel resisted the subordination inherent in this on-screen role 

as Mammy, off-screen McDaniel internalized the Otherness projected upon her because 

of her race and gender and thus became the tragic figure that she sought to escape on- 

screen. This chapter will explore how Hattie McDaniel internalized the inscriptions 

implicit in her on-screen role as Mammy, how this identification transcended her off- 

screen life, and how she became a tragic figure, a noire fatalistic femme. 

it would be virtually impossible to examine McDaniel’ s more than three hundred 

screen roles, almost all of them as a subservient.2 For the purposes of my analysis, her 

role in Gone with the Wind will provide a primary focus because this ~vas the role that 

propelled her into stardom and for which she is best remembered. To understand her on- 

screen role in Gone with the Wind we must pose the following questions: (a) how does 

she become the disembodied voice of Scarlett, (b) how does she represent the splitting of 

the self and the Other, (c) how does she become a metaphor for the South, and (d) how 

does she locate a space for herself within the film? We must also ask how McDaniel 

came to symbolize the noire fatalistic femme off screen. 
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Gone with the Wind is a melodrama designed to crystallize sympathies for the 

decline of the South and to capitalize on the lingering mythical and romantic aura the 

region retained long after the Civil War. Referred to by some as a remake of Birth of a 

Nation (19115), the film foregrounds a romance between Scarlett (Vivien Leigh) and Rhett 

Butler (Clark Gable), while backgrounding the sociopolitical dynamics of a divided 

nation whose differences are resolved through war. Linda Williams argues that "the end 

of the film leave us differentially suspended between two possibilities: the mature 

knowledge that it is too late to revive whatever virtue is to be found in either the 

Reconstruction or the antebellum past, and the irrational hope that this slippery virtue can 

still be rescued ’in the nick of time.’’’3 

The film’s narrative primarily unfolds through the voice of the white Southern 

belle Scarlett and her black maid Mammy. The tragedy endured by the white fatalistic 

femme is represented by the dissolution of Southern civilization or is displaced onto other 

characters in the film. It is not so much that Scarlett displaces her tragedy onto these 

characters but that the tragic circumstances associated with her characterization are 

embodied by other characters. For example, Richard Dyer argues that the black characters 

in Jezebel (193 8) embody the emotionalism that the white characters were not allowed to 

have.4 It is then plausible that the other characters in Gone with the Wind (Mammy in 

particular) might embody the tragic circumstances associated with Scarlett. Scarlett’s 

tragic circumstances are visibly apparent in the Mammy figure (who because she assumes 

the position of subservient, can be viewed as tragic). On screen, Mammy represents a 

tragic figure in that she assumes a role that distorts the black screen image; a role that 

defines her as a subordinate, yet she does not internalize this tragic fate on screen, other 
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than by acknowledging her role as domestic -- at least she does not succumb. As the 

servant who is given reign and license, she becomes the disembodied voice of the white 

fatalistic femme and fearlessly challenges the world that surrounds her, preventing it from 

consuming her. However, off screen McDaniel was a tragic figure who internalized the 

racial and sexual oppression endured by her character. 

This investigation posits that both Scarlett and Mammy, on some level, are and 

are not tragic figures on screen, yet McDaniel as Mammy bore the additional burden of 

being a tragic figure in her off-screen life. Later in this chapter, we will examine 

McDaniel’ s private life to demonstrate how she became a tragic figure off screen. 

Mammy as The Disembodied Voice of Scarlett 

in examining the mammy figure, it is necessary to observe the strategic 

positioning of the character in relation to her white screen foil. Mammy’s construction is 

determined by and inextricably bound to Scarlett. Grace Elizabeth Hale observes that "the 

figure of the mammy, then, both eased and marked the contradiction at the heart of that 

new-based white womanhood, its dependence on a gendered influence and yet possession 

of a racial authority, its masking of the new with a conscious celebration of the old."5 She 

continues, "The mammy figure revealed, perhaps more than any other construction of the 

culture of segregation, a desperate symbolic as well as physical dependence on the very 

people whose full humanity white southerners denied and the centrality of blackness to 

the making of whiteness.’’(s As a maid to the O’Hara family, Mammy is physically 

inseparable from Scarlett. In fact, one rarely appears in the film without the other. The 

interdependence established between the white mistress and her black maid drew them 
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together in close proximity both spacially and psychologically. Thi s proximity helps 

explain how the t~vo characters shared in their thinking, with one articulating the views of 

the other. Through this association, Mammy becomes Scarlett’s disembodied voice and 

echoes her internal sentiments. For example, when Scarlett proceeds to leave the 

plantation without her shawl, Mammy reminds her that she should not subj ect herself to 

the night air without adequate protection. Scarlett is aware of the consequences but seems 

to be in defiance of Mammy (the voice of authority) who represents her internal thoughts 

and in some ways, Scarlett’s inner-self. Scarlett resists these internal views and she 

instead voices whatever she is intent upon conveying, regardless of her internal 

inclinations. In support of this position, Hernan Vera and Andrew Gordon assert that 

Mammy "enters the film scolding Scarlett and continually upbraids her for her lapses in 

etiquette and morality, even if Scarlett usually ignores or rebels against her advice.’’7 In 

this instance, it seems that Mammy, as Scarlett’s servant and protector, is articulating a 

maternal voice as demonstrated in her desire to protect her white mistress but while some 

scholars interpret Scarlett’s relationship to Mammy as simulating that of a child who is 

resistant to a mother figure, I argue that Mammy much more closely represents Scarlett’s 

conscience. This contradictory position that Mammy assumes as both servant and voice 

of authority reflects the multiple positions that she assumes as well as the power that she 

signifies and manages to wield over characters in the film. 

One example of how Mammy acts as Scarlett’s disembodied voice to represent 

her conscience is evident in the scene when Scarlett rushes to greet Melanie’s husband, 

Ashley, who is returning from the war and who Scarlett secretly desires. She is abruptly 

halted by Mammy, who reminds her that Ashley is Melanie’s husband not Scarlett’ s. In 
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this instance, Mammy’s warning seeks to force Scarlett to do what is morally right, rather 

than simply being maternal or protective. It is true that a maternal voice could also have 

advised Scarlett in similar ways in that values and morals are associated with the maternal 

voice. The two positions may intersect to the extent that one’s conscience may sound 

strikingly similar to a maternal voice, however, these positions differ in that the 

conscience is not always synonymous with a maternal voice. 

The relationship established between Scarlett and Mammy is an example of 

Freud’s theor?- regarding the splitting of the subj ect and its Other. If the subj ect represents 

the conscious, then when certain conscious actions are taken the subj ect alienates or 

separates itself from its Other. In this instance, if Scarlett is the subj ect (the conscious) 

and Mammy represents the Other (the unconscious), then Mammy’s voice as Other 

separates from the subject - a separation that is plausible since the two characters on 

some level symbolically represent the same self. It is at this juncture that the subject 

articulates its voice through its Other, as the signifier divides from the signified. 

Therefore, when the subject and its Other split, Mammy then becomes symbolic of 

Scarlett’s disembodied voice. For example, when the film opens Scarlett is introduced 

occupying the foreground, Mammy is positioned nearby in the background, behind 

Scarlett. This juxtaposition introduces the idea that Mammy represents the disembodied 

voice of Scarlett. Mammy peers from an upstairs window of the plantation home, while 

Scarlett is positioned outside beneath her on the sprawling grounds. Mammy’s elevated 

position suggests some omniscient presence, while Scarlett is foregrounded to suggest 

that she represents human frailty and will need to be guided, protected, and advised. At 
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this point, their respective positions only hint at the roles each character will assume, and 

it is not until they speak that the role of the voice in their relationship is made clear. 

The two women are shown to be direct opposites, total Others. As Scarlett’s 

Other, Mammy is desexualized and portrayed as unattractive due to her size and weight, 

in a culture ~vhere such characteristics are all-important. In addition, Mammy is 

masculinized by her deep, low-pitched voice, a deliberate contrast with Scarlett’s 

feminized high-pitched voice. Mammy also signifies blackness as she is dark in 

complexion, in stark contrast to Scaflett’ s whiteness. When Scaflett is informed that 

Ashley, the object of her desire, intends to marry another woman, she is anguished and 

disillusioned. She starts to leave the plantation, but Mammy opens a window and yells at 

her, shouting a variety- of commands. Mammy’ s round, dark face contrasts sharply with 

Scarlett’s thin white face. Mammy, boisterous and demanding, uses her deep 

(masculinized) voice to assert her power, as she exclaims: "Ms. Scarlett, where you going 

without your shawl an’ night air fixin’ to set in. And how come you didn’t ask the 

gentlemen to stay for supper. You ain’t got no more manners than a field hand. Come on 

in the house befo’ you catch yo’ death of dampness. Come on in y’ere." 

Despite their physical differences, it is the two ~vomen’s sameness that is 

intriguing. Linda Williams astutely observes that the "affinity between nineteenth-century 

white women and their slaves [is witnessed in the fact that] as disenfranchised persons 

with no fights, white women and black slaves were liminal beings who derived whatever 

power they had from the moral virtue of their very powerlessness. ,,8 That Mammy 

represents Scarlett’s conscience as her disembodied voice is affirmed by Williams, who 

suggests that the moral fortitude exhibited by black slaves, and in some instances 
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possessed by white women, was derived from the disenfranchised position that they 

assumed in the black slave community. The similarity between Scarlett and Mammy is 

evident not only in the alienation that they endured from the white plantation patriarchy 

but also in the fact that they the two are assertive, strong-willed, and defiant characters. 

They both resist being contained -- Mammy resisting the subordination inscribed in her 

characterization and Scarlett resisting the moral codes imposed on white Southern 

womanhood. They are defined by and identified through each other; their identities are 

inextricably interwoven. Williams, therefore, lends support to the parallel between 

Mammy and Scarlett, and indirectly supports the position that Mammy as the 

disembodied voice of Scarlett stands to represent Scarlett’s conscience. 

Specifically, Mammy reminds Scarlett that she needs a shawl in the night air and 

berates her because she has failed to extend a dinner invitation to the two gentlemen who 

are the bearers of"bad news." The admonitions seem to emanate from Scarlett’s own 

inner voice, demonstrating how Mammy acts as her disembodied voice. And while it can 

be argued that this vignette illustrates Mammy assuming a maternal position with respect 

to Scarlett (a position that is certainly tenable), Mammy represents Scarlett’s internal 

voice because Scarlett is certainly aware that she is violating Southern codes of conduct. 

Helen Taylor affirms that, "Mammy is Scarlett’s conscience, counsellor, best friend."9 

Moreover, chastising Scarlett for having "no [more manners] than [a] field hand," 

Mammy assumes a protector-sew’ant role. However, when Mammy commands Scarlett to 

return to the plantation, she is clearly articulating her own voice as the protector, albeit 

servant, of her white mistress. These multiple positions hint at how Mammy attempts to 

locate a space for herself in the course of the film, meaning how she establishes her own 
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identit), and draws attention to her characterization in and of itself, as opposed to being 

defined by and through the white Scarlett. Although Mammy is a subordinate, she 

attempts to defy her subordination by establishing her own space in the film, independent 

of other characters. This is a point that will be developed later in this chapter~ 

That Mammy assumes multiple positions in Gone with the Wind and articulates 

multiple voices is particularly evident when Mammy assists Scarlett with her corset. 

Scarlett holds the bed post while Mammy roughly tightens the straps and commands 

Scarlett to "Just hold on and suck in." These remarks, accompanied by a commanding 

gesture, suggest that an element of suspense and intrigue is about to be introduced. 

Mammy’s voice is used at this juncture to alert spectators to an alteration in the film’s 

emotional intensity. At the same time her remarks remind the viewer of the two 

characters strong personalities and interconnected identities. While Mammy assumes the 

commanding position of securing Scarlett, Scarlett does not resist being confined by the 

corset, eagerly awaiting the forthcoming adventure to ~vhich Mammy symbolically 

alludes. Mammy’s position behind Scarlett as Scarlett holds onto the bed post simulates 

the control one might exert over a thoroughbred and links Mammy to animalistic 

association; a not-so-subtle way by ~vhich to devalue her blackness associating it with 

animalism. However, the tightening of the corset can be understood to represent Scarlett’s 

need to be contained or controlled in spite of her desires to the contrary. 

Yet it is Mammy’s gaze that reveals her ability to see through Scarlett and read 

her inner thoughts. Scarlett is desperately preparing to attend the barbecue to attract the 

attentions of Ashley, and Mammy glares at her with a look suggesting that while her 

intentions have not been verbally articulated, they are clear to Mammy. Mammy’s large 
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eyes and look of inquiry betray Scarlett’s true intentions. It seems as though Mammy is 

the only character who can see straight through to Scarlett’ s soul. Mammy’ s actions and 

language hint at the deviousness of Scarlett’ s personality, as Scarlett’ s actions later reveal 

her to be a schemer, a charmer, a woman in pursuit of her own self interests. These traits 

are exemplified by her relentless pursuit of Ashley even after he marries Melanie; her 

attraction to Rhett Butler, initially spawned by the need for money; and her marriage to 

her sister’s fianc6e in a desperate attempt to save the plantation. In preparing for the 

barbecue, Mammy reminds Scarlett that she should behave and adhere to the codes of 

conduct prescribed for Southern white womanhood. As she assists Scarlett in dressing, 

Mammy attempts to cover Scarlett’s exposed bosom but Scarlett is resistant; a subtle 

implication that she is violating Southern codes of conduct for white women by openly 

seeking to display and promote her sexuality. Mammy even hints at the fact that while 

Scarlett might deceive others, she is the one who really understands her actions and 

machinations. 

Mammy’s assumption of the disembodied voice is further evident in the same 

scene when Scarlett proceeds with behavior that she knows is inconsistent with certain 

moral codes of conduct and Mammy reminds her that she is violating these codes; codes 

that she is aware of but refuses to adhere to. By becoming the agent through which 

Scarlett’s internal voice is articulated, Mammy appropriates the assertiveness and 

aggressiveness associated with Scarlett. After she chides Scarlett’s inappropriately 

provocative attire, Mammy again underscores Scarlett’ s lack of moral conscience. 

Ashley, the obj ect of Scarlett’s desire, is already engaged to Melanie, and Mammy 

reminds Scarlett of this. Mammy tries to shame Scarlett, telling her that she does not want 
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to give the impression that she is an improper lady -- or does she? Throughout this 

interplay, the two women reduce themselves to the body. As Mammy becomes the agent 

through which Scarlett’s sexuality is constructed (as with other African American female 

subservients), the African American female is associated with the sexual, even while 

being rendered undesirable herself. While Scarlett sexualizes herself, Mammy’s sexuality 

is implied indirectly through her blackness, as black women were perceived as sex 

obj ects -- a position that evolved from slavery. 

Not only is Scarlett’s sexuality constructed by her black maid-servant but so, too, 

is her whiteness. This is apparent in Mammy’s advice: "Keep your shawl on your 

shoulders. I ain’t aiming for you to get freckled after the buttermilk I done put on you all 

this winter." The implication is not only that Scarlett signifies whiteness but that her 

whiteness must be maintained by constant effort through the labor of her black servant. 

Whiteness i s similarly maintained through the exploitation of the black stereotype -- the 

more exaggerated the stereotype the more embellished and important whiteness appears. 

Mammy again becomes the disembodied voice of Scarlett when she attempts to 

persuade Scarlett to eat before the barbecue so that she won’t be compelled to eat at the 

affair. To maintain her femininity, her public indulgence in food must be minimum. 

Mammy asserts, "I is told you and told you that you can tell a lady by the way she eats in 

front of folks like a bird." However, it is Mammy’s additional comments that reflect more 

on her unique subj ect positioning than on Scarlett’ s, when she reminds her to avoid 

"[eating] like a field hand and [gobbling] like a hog." Mammy’s remarks are particularly 

disturbing to other blacks because she hints at the lower-class positioning of black field 

hands. In this instance, Mammy is attempting to create a chasm between herself as a 
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house servant and those deemed as less prestigious within the black slave community -- 

the field hands. That Mammy, herself a subordinate, would engage in subordinating 

others reflects on the internalized racial oppression that the slave system appropriated to 

justify the racist views propelled by the slaveocracy: implying that if blacks themselves 

possess such racist views, then ~vhites should be excused for doing so. Scarlett, softening 

the racial implications of Mammy’s own remarks, responds that men (and Ashley in 

particular) "like to see women eat like hogs," as though she is deliberately trying to evoke 

a reaction from Mammy. Interpreting this as Scarlett’s exploring the limits of her own 

conscience, Mammy replies, "What gentlemen say and what they think are two different 

things." 

Forcing Scarlett to confront the real issue, Mammy directs Scarlett’s attention to 

her motivation, as though her subconscious knows what her conscious mind refuses to 

accept. Mammy then confronts her with an obvious but hurtful truth, reminding her that 

she had not noticed Ashley asking for Scarlett’s hand in marriage. In this discourse 

between Mammy and Scarlett their voices become intertwined, with each resembling the 

other in tone, style, and provocative demeanor. Mammy’s voice reminds Scarlett of an 

observation that either she is in denial of or refuses to accept and thereby gives voice to 

Scarlett’s internal thoughts. In comparison, while Scarlett does not necessarily directly 

articulate Mammy’s voice, she prompts Mammy to be more revealing in her insight 

regarding how- men perceive women, an insight desperately needed by Scarlett if she is to 

successfully pursue Ashley. Both women utilize commanding voices in their terse 

remarks to each other, and at times, they echo each other’s sentiments. Scarlett eventually 



71 

accedes to Mammy’s wishes and eats before attending the barbecue, then Mammy returns 

to her role as the black servant and drapes a protective cover over Scarlett’s gown. 

Again showing her self to be indispensable, Mammy later urges Scarlett to take a 

midday rest with the other Southern belles, as they prepare for the coming ball. Scarlett, 

rebelling against both Mammy and her own inner self, as well as the strictures of 

Southern tradition, resists Mammy’s demands. Mammy lashes out at her: "it is high time 

that you start behaving yourself and act like you’re Miss Ella’s daughter." Again, 

Mammy’s voice seems to represent Scarlett’s conscience as much as Mammy’s own 

maternal and protective inclinations. 

Mammy’s voice is replete with signals -- a double entendre -- representing the 

view from Mammy’s maternal position and Scarlett’s super ego. This can be observed 

when Scarlett, in an attempt to make Ashley jealous, rushes to marry Charles Hamilton, 

who j oins the Confederate forces and is killed in the war. Scarlett, now widowed, dresses 

appropriately in black but challenges tradition by insisting on wearing a red hat with her 

otherwise proper mourning garb. In this instance, color (black associated with death, red 

with sexuality) is used as a strategic device. 10 Scarlett wears colors that are contradictory 

in meaning. This discordant element foreshadows conflict in the film’s narrative, as 

Scarlett seeks to replace her husband with Melanie’s husband, Ashley. Scarlett convinces 

her mother that she has mourned long enough and begs for permission to visit Ashley and 

his bride, Melanie, in Atlanta. Mammy, observing Scarlett’s machinations and detecting 

that she has an ulterior motive, reminds her that she is still in mourning. But Scarlett 

defies tradition and Mammy, who by now clearly represents her own moral conscience. 



71 

Though, at times, it seems that Scarlett has no conscience and it is Mammy who 

embodies the morals that Scarlett possesses but denies. 

When Scarlett’ s mother permits her to travel to Atlanta, Mammy quickly retorts 

that Savannah would be better than Atlanta. Mammy is notifying Scarlett that she 

believes Scarlett is plotting to disrupt the marriage of Ashley and Melanie. As the inner 

voice of Scarlett, Mammy states, "You’re gonna be sitting there waiting for him [Ashley] 

just like a spider. He belongs to Ms. Melanie?’ Mammy’s strategic use of the word spider 

to refer to Scarlett is loaded: the image of the black widow- spider reifies Scarlett’s status 

as a widow, yet one out to capture her prey. 

Although Mammy and Scarlett are usually inseparable, they are separated as a 

result of the war when Scarlett proceeds to assist the Southern soldiers, ~vhile Mammy 

remains on the plantation. In the absence of Mammy, Scarlett is then paired with another 

black maid sevvant, Prissy (Butterfly McQueen), who represents the antithesis of 

Mammy. When Mammy and Scarlett are separated, it is important to examine ho~v the 

black maid, even one who is weak-willed compared to Mammy, continues to function as 

a supporting vehicle for her white mistress. According to James Snead, "the dominant ~I’ 

needs the coded ’Other’ to function: white female stars (themselves coded as subordinate 

to white males) employ black maids to make them seem more authoritatively 

wom anly." 11 

However, it seems that in Mammy’s absence, Scarlett becomes even more 

assertive and aggressive knowing that she can no longer rely on the intuitive skills and 

insight that Mammy possesses. Separated from the guidance of Mammy (her super ego), 

Scarlett forms a seemingly close relationship with Melanie. During this time, Ashley is 
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absent, away fighting in the war.12 In this absence, Scarlett is assisted by the young Prissy 

who is in stark contrast to the older Mammy, Prissy is excitable, fearful, and 

scatterbrained, and thus becoming the Other to Mammy. Lacking Mammy’ s strengths, 

Prissy is victimized by Scarlett. When she realizes that Prissy has lied about her ability to 

birth babies, Scarlett slaps her. Scarlett slaps not just Prissy in the film, but also Ashley, 

her sister, and Rhett Butler, but never Mammy. While a slap to Mammy would be a slap 

to herself, the slap to Prissy reflects Scarlett’s frustration at her inability to control Pri ssy 

as she must accept such indignities without response because of her status. 

Moreover, in some ways the slap becomes symbolic of the South’s dissolution and 

represents the violent liberation of both Scarlett and Prissy. As the old South 

disassembles as a result of the Civil War, the pain and violence inflicted by the war is 

reflected in the slap that Scarlett often delivers either out of her own frustration, disgust, 

defeat, or loss of control. Though the slap signifies her lack of control, it also could 

symbolize her failed attempt to exert control over uncontrollable circumstances. At the 

same time, the slap signifies Prissy’s liberation because in representing the war’s end and 

thus, slavery’s end, the slap also represents Prissy’s liberation. 

Scarlett’ s own liberation occurs through her transformation following the South’ s 

destruction. In the absence of the male figures who were previously responsible for 

maintaining order, Scarlett is forced to assume a more commanding role. As the war 

escalates, Scarlett decides to return home to the Tara plantation, a j ourney she seemingly 

cannot make without the assistance of Butler because of the dangers of traveling through 

the war-torn South. Her return to the Tara plantation reunites her with Mammy and with 

the realization that the plantation has been devastated by the war. Mammy informs her 
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that while the other slaves fled the plantation in the war’s aftermath, she and Pork chose 

to remain. That these black slaves remain on the plantation to demonstrate their loyalty 

and commitment to their white owners speaks both to the inseparability of Mammy and 

Scarlett and to the white South’s mythical fascination with the idea that slaves were 

content and happy in their enslavement. After reassuring Scarlett of her insistent and 

undying devotion to the plantation, Mammy informs Scarlett of her mother’s death, thus 

linking blackness with death. 

When Scarlett is reunited with Mammy, both begin to exhibit a merging of the 

self and Other, figuratively if not literally. The two return to their original states: strong 

willed, defiant, aggressive women. Scarlett takes over the running of what remains of the 

plantation, and Mammy resumes her position of authority in the maintenance of the 

plantation house. Since the two women make a conscious decision to remain on the 

plantati on, thi s i s further evi dence of their intertwined identities. This i s visibly displ ayed 

when Scarlett orders her sisters to pick cotton in the field -- no doubt intended to evoke 

sympathy for white women victimized by the South’s decline -- while Mammy orders 

Confederate soldiers who come to the plantation to remove their clothing so they can be 

disinfected. Both women’s positions evoke two points: First, if Mammy and Scarlett’s 

voice are one and the same, then Scarlett’s reprimanding Mammy for humiliating the 

soldiers serves as a reflection of her own guilt at having humiliated her own family 

members. Second, linking the black character with disease is another way by which 

blackness is infused with negative connotations. This association is supported by Sander 

Gilman, who contends that since black women are often equated with prostitution, they 

are "perceived as the embodiment of sexuality and of all that is associated with sexuality 



71 

-- disease as well as passion"13 Thus, Mammy’s blackness makes her inseparable from 

references to the body and disease. 

When Ashley suddenly returns to the plantation, he is discovered by Melanie. In 

her excitement at his return, she runs to him, reaching out for his embrace. Scarlett is 

similarly excited by his return, but she is halted by Mammy from similarly greeting him. 

Mammy, again articulating the voice of Scarlett’s conscience, restrains Scarlett. Mammy 

warns her not to spoil the moment for them, because Ashley is Melanie’s husband. 

Ashley becomes an almost mythical figure who is desired more for what he represents 

than for who he is. Unlike Butler, who is a strong and sexual figure, Ashley is constructed 

as weak, almost asexual. This characterization is not as well developed as are the women 

characters and it seems that his role in the film is to enhance that &the female characters 

with whom he is paired. In fact, the identities of both Melanie and Scarlett are often 

defined by and through their relationship with Ashley~ 

In a later scene, Scarlett attempts to retain control &the plantation by 

accumulating the money needed to pay its taxes. She devises a plan to visit Atlanta where 

Butler is incarcerated with the intention of extorting money from him. When she 

announces that she plans to go to Atlanta, Mammy insists on accompanying her. 

Declaring that it is dangerous for a single white woman to travel alone, Mammy 

announces: "I said I’ se goin to Atlanta and to Atlanta I’ se goin." Mammy’s determination 

is reinforced by her emphatic remark; but by this point it is to be expected that the two 

might travel together in view of the inseparability of these two characters. Elegantly 

dressed in a frock made by Mammy from the velvet draperies that once adorned the 

plantation home, Scarlett arrives in Atlanta with Mammy at her side. 14 Their j ourney to 
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Atlanta, however, proves futile; Butler refuses to give Scarlett the money~ In desperation, 

Scarlett marries her sister’s fiancee, as a ~vay to acquire money to save the plantation. 

This treacherous act is symbolic of the desperate efforts of Southerners to salvage and 

reconstruct their South. 

Unrelenting in her desire to accumulate wealth, Scarlett forces her new- husband to 

invest in a saw mill and to exploit prison labor, hoping to insure her escape from the 

impoverishment that prevailed in the postbellum South~ After the Civil War, in a sign that 

women are no longer safe, Scarlett is attacked, but is rescued by a black male, "Big Sam" 

(a rescue loaded with racial and sexual overtones indicative of how the film constructs 

blackness. That the same black male who ordinarily is implicated for sexually exploiting 

the white female now comes to her rescue invokes imagery of this sexual exploitation 

despite the fact that the black male is constructed as rescuer rather than assailant), in 

retaliation for Scarlett’s attack, her husband and Ashley form a small band of armed men 

to pursue Scarlett’s attackers. Since the town is now under military control, Union 

soldiers come to their home in pursuit of the band. But the soldiers are interrupted and 

halted by Mammy, who asserts, "Don’t you doubt Miss Melanie’s word," when 

questioned regarding their whereabouts. The implication of Mammy’s remarks is that not 

only is she accustomed to protecting and securing whites, but also that she refuses to be 

intimidated by anyone, even Union soldiers -- a group that had been able to terrorize 

white Southerners. 

Scarlett is again widowed when her second husband is killed in the retaliatory 

effort. She is reunited with Butler, who this time proposes marriage. Mammy’s dislike for 

Butler becomes obvious to him, and he questions Mammy, a subtle way of also 
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discovering the reasons for Scarlett’s avoidance and distaste for him. Mammy informs 

Scarlett, "I told him you was prostrate with grief," further reflecting her association with 

the body. Moreover, Mammy articulates the desire of Scarlett, who wants to deflect 

Butler’s advances but at the same time is fascinated by him. That Scarlett is now attracted 

to a more assertive male (Rhett Butler) rather than a more passive male (Ashley) is a sign 

of her maturing sexuality, since Butler is portrayed as the embodiment of the overtly 

sexualized male, evident through his sexual advances to Scarlett and when he sexually 

exploits her (a scene that is implied rather than explicitly shown). However, this is not to 

imply that ones maturing sexuality automatically becomes associated with sexual 

exploitation. 

Butler’s presence in Scarlett’s life now affects Mammy’s unique subject position 

and in some instances erases Mammy’s role entirely. This position is affirmed by Helen 

Taylor who argues that Mammy is denied a voice because she is absent from "the final act 

of the film [which] has the effect of silencing and marginalizing her even more 

thoroughly than before."15 This absence then could be viewed as a silencing not only of 

Mammy, but also of Scarlett. Scarlett is silenced in order to empower the leading male 

character, Butler, and to give him voice. Thus, the usurping voice of the male protagonist 

is given control of the film at its conclusion. (Some critics contend that the film was 

specifically designed to showcase Clark Gable’s/Butler’s talent. 16) Mammy’s absence 

from the film’s conclusion also follows logically from the fact that the black maid often 

served as a surrogate male for her white mistress when the male figure was absent. 

Therefore, once Butler assumes a more dominant role in the film, Mammy is no longer 

needed as Scarlett’s superego -- her confidante, protector, and advisor. 
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Still, the inseparability of the two characters cannot be ignored. Maria St. John 

concludes insightfully that "Ultimately, though, Mammy is Scarlett’s insides, and her 

comment, ’It ain’t fittin’, it just ain’t fittin,’ echoed throughout the film, betraying the fact 

that the projections with which Scarlett wants Mammy to be coincident will always fit her 

ill. ’It,’ the projected image, doesn’t fit because ’it,’ the mammy stereotype, embodies the 

contradictions ’it,’ the dominant cultural imaginary, disavows through secretly nursing the 

fantasy [of the black stereotype]." 17 

Mammy as a Metaphor for the South 

The examination on how- Mammy serves as the disembodied voice of Scarlett 

demonstrates how the black maidservant was positioned in relation to her white screen 

mistress and reveals that these black characters were designed to enhance or embellish the 

characterizations of their white costars. But more than that, it was what they represented 

as the black racial Other. Therefore, this examination explores what Mammy represented 

as the black racial Other when centered in narratives that focus on the white South; as this 

representation is central to understanding how she functioned in this particular milieu. 

Mammy as a metaphor for the South speaks to what the black racial Other embodied 

within the context of the South and speaks to her centrality in defining, identifying, and 

characterizing the uniqueness and contradictions of the South. 

in order to understand how Mammy functions as a metaphor for the South, we 

must first examine the construction of her identity. According to Lacan, her identity is 

related to "the role &the image in the development of the subject and the manner in 
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which social experience evolves?’18 Thus, Mammy’s self-image and her image as 

constructed by others are both related to ho~v her identity is constructed and how she is 

socialized. Lacan’s mirror-image thesis holds that a child’s self-image is formed on its 

self-reflected mirror image. It is in this mirror-image stage that a relationship between the 

organism and its reality is established and the ego is constructed. Because this image of 

the self is in conflict with the image that others have of the self, the process necessarily 

results in a misidentification of self. Lacan contends that the "ego is actually alienated 

from itself in the other person.’’19 Utilizing Lacan’s theoretical position as it relates to the 

Mammy figure in Gone with the ~4~nd, I argue that Mammy’s self-image is constructed 

not only by her mirror image but also by those who surround her. These include Scarlett 

and the other ~vhites who occupy her social milieu. Thus, Mammy’s identity is first 

defined by her physical appearance -- that she is black, female, and a servant. But her 

identity is al so determined by the percepti ons that white southerners hold of her, those 

who code her based on race, gender, and status. 

Mammy’s dual subject positioning, as one who sees herself as a racial Other and 

as one who is seen as a racial Other by whites, is the basis of how she becomes a 

metaphor for the South. Mammy’s Otherness is rendered in part because of her blackness. 

Mammy’s large stature and size becomes historicized in what Frantz Fanon referred to as 

the "corporal schema," which is inseparable from a "racial epidermal schema.’’2° Fanon 

argues that this process forces one to assume a position of responsibility "for my body, 

for my race, for my ancestors. I subjected myself to an objective examination, I 

discovered my blackness, my ethnic characteristics; and I was battered down by tom- 

toms, cannibalism, intellectual deficiency, fetishism, racial defects, slave ships, and above 
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all else, above all: ’Sho’ good eatin.’’’21 Thus, following Fanon, Mammy’s internalization 

of how she sees herself and ho~v she is seen by others is reduced to a reading of her body. 

Because of her size, her identity becomes inseparable from food. 

In Gone with the Wind, Mammy not only becomes symbolic of the food 

associated with the Southern lifestyle, but she also becomes the agent through which 

Scaflett’s consumption of food is managed, as witnessed by her preoccupation with 

Scarlett’s eating habits. When Scaflett overindulges in food, Butler remarks that she’ll get 

as fat as Mammy and then he’ll have to divorce her, so Mammy becomes explicitly 

identified with Scarlett’s consumption of food. According to Linda Williams, Scarlett’s 

consumption of food "is a complex reworking of a racialized fantasy of nourishment 

whereby the child who was once nourished at the breast of her mammy, and whom ~ve 

saw in a battle of wills with that same mammy over how" much to eat for breakfast in the 

corset-lacing scene, now must take on the mammy function of feeding herself and 

others.’’22 Taylor also comments on Mammy’s constant association with food: 

This icon to the Mammy of history and myth is symbolically interesting. 

Standing proud, she offers her many services on a tray and is the daily 

dispenser of hOUri shin ent to all who enter her; her very body invites 

invasion and knows no privacy. Like commercial "Aunt Jemima" pancake 

mix, this figure embodies one of the ~vhite South’s favorite legendary 

characters; the omnipresent, cow-like, asexual, obese provider--eternally 
associated with biscuit dough, a veritable "grain goddess." 23 

Although she is rarely seen in the kitchen, Mammy is associated with the kitchen 

through her uniform. Fanon elaborates as though he is assuming the voice of Mammy, "I 

sit down at the fire and I become aware of my uniform. I had not seen it. It is indeed ugly. 

I stop there, for who can tell me what beauty is?’’24 Mammy’s uniform becomes central to 
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the construction of her identity as well as her self-image. It separates her from the 

whiteness and beauty embodied in Scarlett. Yet, while Scarlett epitomizes the self- 

centered image of beauty and Mammy, her black racial Other, epitomizes the selfless 

desexualized image of beauty, both are defined by white privilege. It is noteworthy that 

Mammy becomes associated with the status signified by her uniform; although it changes 

in color, its connotation of her as a servant does not change during the film. For example, 

early in the film Mammy’s uniform is grey donned by a white pinafore, then later in the 

film she is dressed in a deep burgundy and finally in black. 

According to Fanon, Mammy’s construction is directly related to her role as a 

racial Other: "Projecting his own desires onto the Negro, the white man behaves ’as it~ the 

Negro really had them."25 Scarlett proj ecting her own desires onto Mammy treats Mammy 

as inherently subservient, primarily because of her blackness. Moreover, Mammy’s 

subservience, according to Fanon, is one way by which she achieves recognition. Fanon 

argues that "It is on that other being, on recognition by that other being, that [her] own 

human worth and reality depend. It is that other being in whom the meaning of [her] life 

is condensed. ,,26 

Mammy makes herself indispensable to Scarlett as a way to achieve her own self- 

worth, but it is a self-worth that can never really be achieved because of her dependency 

complex. Fanon contextualizes this cycle of the dependency complex by declaring: 

I begin to suffer from not being a white man to the degree that the white 
man imposes discrimination on me, makes me a colonized native, robs me 
of all worth, all individuality, tells me that I am a parasite on the world, 
that I must bring myself as quickly as possible into step with the white 
world, "that I am a brute beast, that my people and I are like a walking 
dung-heap that disgustingly fertilizes sweet sugar cane and silky cotton, 
that I have no use in the world." Then I will quite simply try to make 
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myself white: that is, I will compel the white man to acknowledge that I 
am human. But you cannot do it, because in your depths there is a 
dependency complex.27 

The relationship between Mammy and Scarlett simulates a reenactment of the 

dependency complex and the need for whites to assert their superiority at the same time 

that blacks struggle to escape their inferiority. More specifically, because of the 

inseparable relationship between Scarlett and Mammy, it is conceivable that Mammy is 

also dependent on this relationship and on plantation life. Perhaps Mammy is reluctant to 

leave a life with which she has become so familiar, in spite of all of its oppressiveness. 

As a house servant, a position of privilege compared to a field hand, Mammy may be 

invested in her status and lifestyle, thus making it more difficult for her to extricate 

herself from plantation life. Therefore, as Mammy attempts to assert her humanity 

through her dependency on the plantation which participated in constructing her identity, 

she becomes forever intertwined with the very institution that enslaves her. By 

understanding these dynamics as they converge and fracture, we come to terms with the 

construction of Mammy as a metaphor for the South. The Southern institution that thrived 

on the beliefs that blacks were dependent on the institution of slavery became indelibly 

linked to Mammy’s identity. Mammy became symbolic of the white southerner’s need for 

identification with the mythical aura of the South as a defense against its inevitable 

decline. The relationship between the two was one of codependency as the white South’s 

identity was also equally defined by and contingent upon the existence of its black racial 

Other. 
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The development of Mammy as a metaphor for the South begins with her physical 

construction. Because she is constructed as a racial Other symbolized by her blackness, 

she functions as the white South’s Other (a South that itself is "Othered" by northerners). 

Blackness is infused with a wide range of racial codes, all inscribed onto Mammy. 

Constructed as an Other because of her color, gender, and size, Mammy, allows whites to 

seek comfort and security in her largeness. Her large size renders her a romantic 

noncompetitor when she is positioned next to the white Southern belle. But her size is 

equated with maternalism and matriarchy, and thus with security. 

While black and white women of this period were denied access to exploring 

intell ectual pursuits, they were allowed to express themselves by wearing elaborate 

clothing. Through her attire, Mammy becomes a metaphor of the South in that her attire 

is an extension of that popularized by white Southern belles and one that signifies various 

aspects of the plantation patriarchy unique to the South. Wide bottom dresses represented 

one of the only choices women were allowed -- albeit a choice controlled by men, since 

the elaborate costumes worn by women were designed primarily to elicit the gaze of men, 

to signify femininity, and to identify class status. These dresses encircled the lower half of 

their bodies, both to accentuate their sexuality and at the same time to guard it. Since 

Mammy becomes to some extent an extension of Scarlett, she too is clothed in wide 

ankle-length skirts. But while Scarlett’s dresses are elaborate and excessive, Mammy’s are 

plain and simple, a uniform denoting subservience. The costuming worn by white women 

identified them as creatures of conspicuous consumption, flaunting not only elaborate 

gowns and dresses but also wearing corsets and hoops that at times made if difficult to 

walk or even breathe. (In this way, they functioned like the crippling shoes worn by Asian 
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women in the practice of foot-binding) Because of their subservient status, black women 

were confined to less elaborate attire -- attire that reflected the white southerner’s need to 

conserve resources, exist on minimal provisions, and dehumanize blacks. Despite the fact 

the black women were confined to clothing that reinforced their subservient status, house 

servants, like white women, were still adorned in the wide-bottom dresses. The Mammy 

figure, who occupied a comparatively privileged position within the black slave 

community, then serves as a metaphor for the South because these dresses encircled the 

ankles, occupied considerable space, garnered considerable attention, and commanded 

presence for women in an antebellum culture where they were largely denied real power. 

When contrasted with the attire worn by slaves, these characteristics of the dress are 

similarly inscribed in the patriarchal institution of slavery, an institution that connoted 

power, wealth, control, authority, excess, and flamboyance. Therefore, in Gone u, itt~ the 

Wind, while the South crumbles in the waning days of the Civil War, memories are 

preserved and reinscribed in the elaborate gowns worn by white Southern belles, and 

simulated in the uniforms worn by the Mammy figure. While the institution of slavery is 

literally destroyed, it survives figuratively in the symbolic construction of the Mammy 

figure through her dress, blackness, body, and subservience. 

The Mammy figure is also a bulwark against the hardships suffered by whites. 

When Scarlett’s daughter is accidentally killed while horseback riding, Mammy retains 

her composure even though she is driven to tears as she expresses her grief -- portraying a 

restrained sense of grief. Mammy is the pillar of stability in an otherwise deteriorating 

and turbulent South. Although emotionally affected as she cries at the death of Scarlett’s 

daughter, she is not destroyed like Butler, who becomes so overwrought with grief that he 
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alienates himself, withdraws from others, and refuses even to bury his only child. 

Mammy, unlike the white characters in the film, confronts disaster with resilience and 

exhibits a resolve they do not possess, a resolve developed in the course of surviving 

slavery with her humanity intact~ 

Mammy, plays the role southerners have given to the antebellum South itself, a 

tradition of coping, regardless of how chaotic their lives became as a result of the war. 

The desire of southerners to portray themselves as survivors actually resides in the 

symbolic construction of the Mammy figure -- a figure that is both real and mythical, and 

that is constructed to remain unchanged and unaffected by the sociopolitical upheaval that 

followed in the war’s aftermath. Although the North defeated the South militarily, the 

South remained resilient, and it is this resolve that continues to live on in Southern 

mythology. 

The vast plantation system that undergirded the Southern economy with its 

elaborate caste system was an inherent part of the excesses associated ~vith the South. 

Racial codes that were designed to elevate whiteness while devaluing blackness were also 

an integral part of this system As a metaphor for the South, Mammy assumes a unique 

role in Gone with the ~nd through her attempts to locate a space for herself in the film; 

meaning that she attempts to establish an identity distinct from the one assigned through 

her connection to her white mistress. Mammy seeks to define herself rather than simply 

allo~ving others to define her, and in doing so she attempts to establish a space for herself 

in the film, a space that challenges the limitations of Otherness implied by her role. 

Locating a Space for herself in the Film 
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Mammy’s attempt to locate a space for herself can be observed in virtually every 

scene in which she appears, it is most apparent when she assumes multiple voices, 

speaking for and to Scarlett, and speaking for herself to other characters in the film. 

Mammy’s voice articulates a wide range of functions. At times she represents Scarlett’s 

conscience, serves as her protector, and assumes the position of her confidante. 

Additionally, when she speaks to Union soldiers, black slaves, and even Rhett Butler, it is 

through her own voice -- a voice that ranges from being commanding to being 

sympathetic, and a voice noteworthy not only for what she says but how she says it. She 

refuses to remain silent, and when she speaks it is with conviction and authority, 

particularly when she assumes the role of Scarlett’s conscience. Mammy’s voice is 

complete and replete with signals -- a double-entendre -- representing the view from her 

maternal position and that of Scarlett’s superego. 

To some extent, Mammy parallels the mulatto, who according to Hortense 

Spillers, is neither black nor white.28 Similarly, Mammy is neither a field hand nor 

mistress of the house but at times, she becomes the voice for both. For example, early in 

the film when Mammy tells Scarlett that she doesn’t have any more manners than a field 

hand, this remark is as much intended to berate the field hands and set Mammy apart 

from this "lowly" group of slaves as it is designed to chastise Scarlett. 

Fanon, exploring the psychology of mulattos, argues that they seek to establish a 

unique space for themselves. Fanon states that mulattos profess their difference by 

making assertions such as: "I am not a Negro, and in order to prove it to you, I am going 

to show the genuine Negroes the differences that separate me from them. ,,29 As the 
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mul atto attempts to b oth deny and acknowledge her white patri archy and "bl ack bl ood," 

the Mammy figure similarly attempts to deny and acknowledge her likeness to and 

difference from both field hands and whites. Mammy, therefore, assumes a position 

similar to the mulatto in her attempt to locate a space for herself. Not only does Mammy 

separate herself from other slaves in the slave community, she also does so with whites, 

particularly those she views as powerless. She comments that Scarlett’s mother, "Miss 

Ella has no business acting like a wet nurse" to those she characterizes as "low down po’ 

white trash." Helen Taylor claims: "Far more than Ellen O’Hara herself, Mammy voices 

the conservative views and values of her mistress, usually in order to scold or express 

rl ,, 30 shock at Sca ett. Mammy knows herself to be different from all whites, both the 

aristocracy and the lower class. Having become the disembodied voice of Scaflett, she 

still recognizes that she is not Scarlett. However, although she is black, Mammy will not 

allow herself to be associated with the field hands; as a house servant, she knows she is 

different from them. Therefore, she struggles to locate her own space -- a space different 

from both her white mistress and the black field hands. Thus, Mammy is positioned 

duplicitously in that she both resists the inscription of Otherness imposed by white 

southern codes and placates this inscription. 

in resisting the inscription and in her attempt to reposition herself and locate a 

space for herself in the film, Mammy to some extent escapes the inscription imposed 

because of her race, sexuality, and historicity and therefore, liberates herself from the 

identities that have been constructed and imposed on her. In her quest to establish a space 

for herself, Mammy is constantly contesting and challenging her role in the film. For 

example, while most of the characters have themselves gone with the wind by the film’s 
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end, Mammy remains intact, both literally and figuratively. This is due in part to her inner 

strength, and in part because she is a metaphor for the South and is destined to insure its 

continued existence. 

To contest her role and create a space for herself in the film, Mammy employs a 

range of devices. In virtually every scene in ~vhich she appears, she attempts to make her 

mark and establish her own identity. For example, in the film’s introduction when she 

yells at Scarlett from the upstairs window of the plantation house, Mammy’s round face is 

a circle extending through a square [window] - a juxtaposition that conveys how she 

attempts to challenge and defy the space that has been created for her. Mammy even 

appears to be too large for the window’s opening, implying that she has exceeded the 

confines that have been designed for her. Mary Anne Doane suggests that feminism can 

be equated with windows: 

Within the "woman’s films" as a whole, images of women looking 
through windows or waiting at windows abound. The window has special 
import in terms of social and symbolic positioning of the woman -- the 
window is the interface between inside and outside, the feminine space of 
the family and reproduction, and the masculine space of production. It 
facilitates a communication by means of the look between the two sexually 
differentiated spaces. 

The space that Mammy occupies in the window- suggests her unique subj ect position and 

may very well be equated with femininity as contended by Doane, but for the purposes of 

this study, Mammy utilizes this space to emphasize her unique subject positioning as the 

disembodied voice of Scarlett. 

Mammy is often shown either ascending or descending the massive stairwells that 

adorn the plantation house and although this does not necessarily make her distinct from 

Scarlett, it does convey her distinction from many of the other characters denied such 
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mobility. This unique foregrounding is a testament to her power and privilege; she is 

rarely seen in the kitchen, despite her repeated association with food. Moreover, her 

association with stairwells distinguishes her from Scarlett, from other whites, and from 

the other subservients. Such positioning reflects on Mammy’s mobility. She is the one 

character who has access to all worlds developed by the film: the world of white males, 

Confederate soldiers, white aristocrats, slaves, carpetbaggers, free blacks, and even Union 

soldiers. No other character, not even those with the greatest power and prestige, have as 

much mobility as Mammy. Because she is aware &her difference from other 

subse~’ients and has liberal access to spaces denied to other characters, she claims a 

privileged space in the film. For example, in Atlanta at the end of the war, she and 

Scarlett walk through the ravaged streets and pass a group of black soldiers. Mammy, 

asserting her power and authority, walks between rather than around the soldiers, subtly 

suggesting that she does not intend to be contained by anyone -- whites, blacks, even 

black Union soldiers. 

Mammy’s claim to her space is particularly apparent in the scenes in which she 

assists Scarlett and ties her corset. The corset strings are reminiscent of the reigns used to 

guide and direct thoroughbreds, implying the power associated with being allowed to 

guide and direct. While Mammy, because of her blackness, would normally be associated 

with bestiality, she subverts this racial inscription and instead controls Scarlett, who 

becomes linked with bestiality because of her behavior. Mammy’s control over Scarlett is 

both figurative and literal. As she tightens the corset, she advises Scarlett on what is 

morally appropriate and thereby articulates the voice that represents Scarlett’s conscience. 

Both Scarlett and Rhett Butler tease Mammy about mules and harnesses. The joke is 
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intended to reinforce Mammy’s position as a stereotypical black subservient. Butler hints 

at the sexuality embodied by black maids when he requests that Mammy reveal her red 

petticoat. Linking Butler to black sexuality invokes Joel Williamson’s view that Margaret 

Mitchell, the author of the novel upon which the film was based, constructed Butler as a 

black character.32 And if it is tenable that Butler is constructed as a black character in 

both the novel and film, then what is Scarlett’s racial identity? Linda Williams hints at 

Scarlett’s subtextual ethnicity when she observes, "this selfish, unreflective heroine earns 

respect either by taking over the natural, close-to-the-earth, biological functions of slaves 

or by connecting with earth, dirt, and blackness. In this way, the Depression-era Irish 

heroine, no less than the Jazz Age Jewish hero, becomes a representative American 

through yet another form of posing as black. ,,33 The j oke between Butler and Mammy, 

could also play upon the fact that while Mammy reigns in her prey (as in exerting control 

over Scarlett), Butler intends to reign in Scarlett. And if Mammy represents the surrogate 

male figure denied to Scarlett, when Butler enters the picture the personification of 

(black) maleness, he intends to replace the surrogate Mammy. But Mammy is in control, 

and her assertive posture underscores the fact that she recognizes thi s threat but does not 

intend to be displaced, as is evident in her initial virulent dislike for Butler. 

Mammy’s unique subj ect position is also evident through her scrutiny of Scarlett, 

which empowers her by making her the bearer of the look/gaze. Mammy’s gaze is a 

surrogate for the gaze of cinematic spectators, who become increasingly aware of 

Scarlett’s machinations, it is through Mammy’s gaze that Scarlett’s immorality is made 

ever more transparent to viewers. While blacks were denied the right to look according to 

bell hooks,34 Mammy, despite her role as the black racial Other, was empowered to look. 
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She is privileged with this gaze, even though her gaze is theoretically controlled by 

whites. At times, her gaze becomes Scarlett’s gaze, establishing an introspection that 

reveals Scarlett’s inner thoughts. 

Mammy’s gaze also represents the gaze of film viewers by directing our attention 

to important points in the film. She forces us to see through Scarlett’s deceptions. In her 

feminist critique of cinema, Laura Mulvey argues that "The man controls the film 

phantasy and also emerges as the representative of power in a further sense: as the bearer 

of the look of the spectator, transferring it behind the screen to neutralise the extra- 

diegetic tendencies represented by woman as spectacle." 35 If Mammy assumes the 

position of surrogate male in the absence of a male figure for Scarlett, despite the fact that 

she similarly serves as a subservient and represents a maternal figure, it is conceivable 

that Mammy then becomes the bearer of the look. According to Mulvey, spectators 

identify with the symbolic male character; in this instance, that is Mammy. By identifying 

with Mammy, she then becomes an agent of the look both for Scarlett and spectators and 

thereby locates a space for herself in the film that allows her to defy the inscription 

imposed on her as a subservient. 

Even while Mammy controls the look, she is also engaged in deflecting the look 

back onto her audience. While she represents the subordinate Mammy figure for those 

spectators who view her as such, Mammy thwarts their looks, redirecting the look back to 

spectators through her outstanding performance. By the end of the film, spectators 

become aware that she is much more than the se~’ant she portrays. Through her 

performance she redefines and reconstructs black womanhood, in the words of Hazel 

Carby.36 As bell hooks argues, it is at these margins -- as a black subordinate exploited 
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because of her race and sexuality -- that Mammy reconstructs and reshapes her 

marginalization as a site of resistance when she returns the look that has been proj ected 

onto her and back to the spectator.37 It is at this juncture -- the juncture when Mammy 

looks back at her audience through her outstanding performance -- that she overcomes the 

marginalization normally imposed on the Mammy figure because of race, gender, and 

historical origin, claims the film as her own. 

Noire Fatalistic Femme 

Hattie McDaniel empowered herself in Gone with the Wind through her 

transformation &the subservient (subordinate, dehumanized, and devalued) into the 

dominant (defiant and directing). She managed this through her commanding presence, 

strong posture, exertion of power, and fearlessness, in the role of Mammy, and in doing 

so McDaniel redefined and reconstructed womanhood for the African American woman 

on screen. However, off-screen she fell victim to a white patriarchal society that sought to 

contain its black Other and rendered her powerless because of her race and sexuality, 

rendering her as a tragic figure - a fatalistic femme. McDaniel was positioned on screen 

as the subordinate or subservient, a status that was reified by her gender and race. In view 

of how femininity and blackness are coded in Hollywood, McDaniel was inextricably 

linked with persecution, victimization, marginalization, and exploitation. She victimized 

herself through the image that was constructed for her on screen, even as she was 

victimized by others off screen. I do not suggest that one form of victimization takes 

precedent over the other, but simply that both occurred simultaneously and reinforced one 
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another. McDaniel began to see herself in the image of the victim that was constructed for 

her by others and in doing so she rendered herself a tragic figure despite her tremendous-- 

albeit marginalized -- success in the cinema world. McDaniel’ s vulnerability and tragic 

circumstances are most apparent in her reported bouts with depression, suicide attempts, 

and troubled multiple marriages, as well as the alienation that she endured in both the 

African American press and mainstream press. 

The roles that McDaniel popularized as the black subservient on screen were 

marked by ambivalence. Film scholar Michele Wallace speaks to the ambiguity that 

McDaniel’s on-screen image invokes. This image, Wallace argues, helped blacks make 

strides in the movie industry but at the same time perpetuated representations that blacks 

sought to escape. 

Hattie McDaniel was the first Black person to win an Oscar (and the only 
Black woman until Whoopie Goldberg in 1991) for Best Supporting 
Actress in Gone with the WTnd. Given the narrow restrictions on the roles 
that Black actresses could play in the thirties and forties (either maids or 
entertainers), McDaniel excelled at her craft. She was so perversely 
commanding in the "Mammy" role that Jamaica Kincaid was moved to 
write in The Village Voice in 1977 that she had always wanted a Mammy. 

As an adult, as a woman, as a Black woman and feminist, I 
strongly identify with the both the restrictions McDaniel and [Butterfly] 
McQueen faced, and their efforts to surmount them.38 

Wallace’s critique points to the dilemma that McDaniel faced as an accomplished black 

actress working in an industry that offered her limited roles and who often endured harsh 

treatment from a press that was ambivalent regarding how blacks should reconcile this 

dilemma. 

It is this ambivalence that disturbed members of the African American press and 

that became the center of their reportage on McDaniel. Following McDaniel’s 
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performance in Gone with the WTnd, she was covered extensively by the press. The 

African American press took particular delight in flaunting her success, albeit their 

commentary" was often tempered with criticism. For example, when McDaniel was being 

considered for an Academy Award, the Baltimore Afro-American proclaimed, ~’She’s on 

the Ballot,’’39 but prefaced its report by featuring a photo of McDaniel from Gone with the 

Wind in which her expression was one of suspicion -- a photo that personified her as the 

quintessential subservient and in which the look of inquisition often directed toward 

Scarlett in an attempt to second guess her motives, now was directed at the Academy. 

Never before had the committee bestowed the award upon an African American, so even 

though she and the African American community knew it was well deserved, McDaniel’s 

nomination was indeed a surprise. While the Baltimore Afro-American headline was 

optimistic, this optimism was tempered by the implications of the photo selected to 

accompany this story. 

McDaniel’s award already was beginning to be politicized, as the African 

American community used it to express its anger at former mistreatment. In 

acknowledging Hollywood for its recognition of McDaniel, the African American press 

noted its concern with the Academy for previously denying the award to Louise Beavers 

for her excellent performance in Imitation of Life (1934). When it was officially 

announced that McDaniel had indeed won the Academy Award for Best Supporting 

Actress, the New- York Amsterdam News took the opportunity to remind its readers of the 

pain that had followed when "Louise Beavers, who stole the show in Imitation of Life 

[1934] received only an ’Honorable Mention’ from the Academy.’’4° The African 

American press used McDaniel’s award as a weapon to battle the industry" over 
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recognition that was long overdue. Why had not many other talented African American 

actors and actresses received awards? Although these reports were not targeted at 

McDaniel, she was at the center of the debate, and such reporting eventually began to 

have the effect of victimizing McDaniel. 

The Baltimore Afro-American was particularly preoccupied with the way 

McDaniel’s winning was perceived in the African American community. Among blacks, 

the award seemed to represent all African Americans of stature in public settings, despite 

the fact that, according to Donald Bogle, McDaniel and her escort were seated at a 

"special table for two at the rear of the room.’’41 The Baltimore Afro-American made a 

point of reconstructing the emotions of the awards night and noted that "Tears were in the 

eyes of Fay Bainter, actress, winner of last year’s identical prize, as she presented the 

prize to McDaniel, and tears were in both Miss McDaniel’s eyes and voice as she 

graciously thanked the group for the honor bestowed upon her.’’42 By emphasizing the 

emotional climate at the ceremony, the paper was introducing a deeper question: Did this 

emotionalism signify a new era of liberalism? If whites could so publicly and openly 

display seemingly sincere warmth for an African American actress, could thi s attitude 

transform the racial boundaries that divided the nation? The press also seemed intent on 

portraying McDaniel’s emotionalism as a response to the marginalization and 

exploitation she had endured as an African American actress, and even as an attempt to 

question the racial politics of Hollywood. The African American press appeared 

ambivalent in its response to McDaniel’s success, and this ambivalence could not have 

escaped McDaniel’ s notice. On the one hand they eagerly acknowledged her talent, but on 

the other hand they were disturbed that she was reduced to no more than a subservient 
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role. Members of the black press wanted the actress to receive the applause that she 

deserved for her talent, but they also wanted her to be cast in roles that were more 

representative of the wide range of black life, rather than reducing blacks to caricatures. 

McDaniel’s success made her both a heroine and a victim in that while she was perceived 

as making strides in a white-dominated industry, at the same time, she was doing a 

disservice to black advancement by perpetuating racial stereotypes. Thus the press 

utilized McDaniel’s successes and failings to articulate its own views regarding racial 

advancement in American culture. 

in covering McDaniel’s acceptance of the Academy Award, the Baltimore Afro- 

American reported: "McDaniel was wearing a dull green dress with a bolero and around 

her waist, there was a green velvet sash.’’43 That the term "dull" was used to describe the 

new black star reflects a kind of ambivalence often present in the press’s coverage of her. 

Even African American actor and columnist Clarence Muse was ambivalent in his 

reportage of McDaniel, observing: "Hattie McDaniels stood in silence and accepted the 

token, which says to the world that as a supporting artist she is Hollywood’s best.’’44 

Muse’s use of the term "token" reflected on Hollywood’s years of neglect in 

acknowledging African American talent and it implied that McDaniel belittled herself by 

accepting the award at all. However, refusing the award would have been a questionable 

act for McDaniel. Receiving the award may have seemed not just a personal tribute but 

also an accomplishment for all African Americans. She may have felt an obligation to 

receive the award gracefully. 

Muse’s ambivalence, whether intentional or not, is evident in his description of 

McDaniel’s path as an actress: "An astute showman, she quickly changed her approach to 
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the cinema art, which has a great love for typing people, and became what they wanted, 

’the mammy.’"45 The implication, of course, is that McDaniel consciously chose the 

subse~v’ient caricatures in the roles Hollywood assigned to her. Muse implied that she had 

compromised her principles in order to elevate her career as an actress. Muse, attempting 

to qualify his position, later added: ’"That the old South is beautiful, that days of slavery 

and the happy slaves singing in the windows at night were lovely’ is indeed not the 

creation of Hattie McDaniel. She is only the servant to the play.’’46 After accusing 

McDaniel of popularizing her subservience, Muse then attempted to absolve McDaniel 

from any responsibility associated with assuming such roles. He held her responsible for 

compromising her principles, yet pardoned her for popularizing such caricatures. 

The ambivalent treatment of McDaniel in the African American press is also 

evident also in the Philadelphia Tribune’s coverage, which noted, "Metropolitan paper 

reviewers who covered the [award ceremony] say that her entrance was the big moment 

of the evening.’’47 The word choice of"big moment" would otherwise have no 

significance but for McDaniel’s size and the press’s preoccupation with her physical 

appearance. Even if this pun was unintentional, it certainly could have represented an 

awkward Freudian slip that devalued McDaniel’s talent and reduced her to the body. 

The Philadelphia Tribune reviewer obse~’ed, "As the lights dimmed and the 

crowd danced to the music of Guy Lombardo, the manager of the Ambassador asked 

Miss McDaniel to come with him on the mezzanine floor, where hundreds of private 

guests of the hotel stood to catch a glimpse of the smiling Negro actress.’’48 This time 

McDaniel is rendered as spectacle, as something to be looked at. She is not objectified 

because of her stardom but because of her Otherness. This description of her as "the 
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smiling Negro" played upon the stereotype of the "happy darky," who smiles incessantly 

to placate to whites. 

While the African American press was ambivalent in its treatment of McDaniel, 

the white mainstream press, and Variety in particular, also participated in her 

marginalization. In reporting on McDaniel’s achievements after she had become the 

center of attention for her role in Gone with the Wind Variety found it necessary to report 

that ’"Not only was she the first of her race to receive an Award, but she was also the first 

Negro ever to sit at an academy banquet.’’’49 This "achievement" -- becoming the first 

African American to attend an academy awards banquet -- would not have been 

defamatory, had it not been seen as a newsworthy observation to the mainstream press. It 

was ignored entirely by the African American press, but the mainstream press wanted to 

call attention to what they viewed as privileging African Americans. This same 

publicati on, affirming McDaniel’s resemblance to and effectiveness at reconstructing the 

Mammy figure, surmised that, ’"In addition to her ability as an actress, Hattie McDaniel 

o ~ ¯ T ¯ ~,,50 could pose as an ad tor Aunt Jemima. McDaniel’s talent is deliberately devalued and 

maligned for the sake of commodifying her as the quintessential Mammy figure. The 

mainstream press appears unwilling to relinquish the image that they had constructed for 

McDaniel -- an image that would have greater meaning after Gone with the grind. 

Attesting to McDaniel’s talent, mainstream publications such as the New Yorker 

asserted that "The Mammy of Hattie McDaniel [i s] truly di stingui shed."51 In the same 

vein, the New York Times reported that "Best of all [performances] perhaps next to Miss 

Leigh, is Hattie McDaniel’s, Mammy, who must be personally absolved of responsibility 

for that most ’unfittin’ scene in which she scolds Scarlett from an upstairs window. She 
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played even that one right, however, wrong it was.’’52 Newsweek observed, "As the bossy 

Negro Mammy, Hattie McDaniels turns in a first-rate j ob that frequently amounts to 

scene stealing.’’s3 

However, some of the other mainstream publications displayed less enlightened 

racial consciousness. Theatre Arts failed to even mention McDaniel in their review of the 

film. This neglect is particularly striking when we note that this publication made a point 

of comparing Gone with the ~Tnd to Birth of a Nation, a film enshrined in cinema history 

for both its cinematic achievements and its racially inflammatory themes, which provoked 

riots in major cities following its release,s4 The reference to Birth of a Nation in Theatre 

Arts may have been a subtle attempt to reinvoke the racist white supremacist views 

articulated by the film. It may have been a riposte to the mainstream press’s acclaim for 

McDaniel, the first mainstream press reception for an award winning African American 

actress. 

The Nation also marginalized McDaniel, and although mentioning her name, the 

paper’s reviewer made no additional reference to her role. Reducing McDaniel’s 

performance to one sentence and barely even mentioning Butterfly McQueen reads as an 

overt attempt to slight both actresses. Apologetic for his oversight, the Nation’s reviewer 

claimed, "I have only space to mention Hattie McDaniel as Mammy and Butterfly 

McQueen as Prissy.’’ss Both the slight and the apology illustrate not only how McDaniel 

was marginalized in much of the mainstream press, but also ho~v this exclusion could be 

read as one way of deliberately minimizing her contribution to the film. The Chicago 

Tribune .applauded her accomplishments, but in the same breath denigrated both 

McDaniel and McQueen. The news columnist ~vrote, "Laurels to big, colored Hattie 
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McDaniels as Mammy, and to little black Butterfly McQueen for a dandy ’bit~ worl~ as 

Prissy."56 The Chicago Tribune was both racializing the two women and reducing them to 

their bodies. 

The mainstream press’ ambivalence toward McDaniel and Gone with the WTnd 

was echoed in the African American press. Despite her talent, to the African American 

press McDaniel became both heroine and villain. In denouncing the film, A1 Monroe of 

the Chicago Defender, held African American actors who appeared in Gone with the 

Wind responsible for their stereotyped representations. Monroe declared, "Thus when we 

saw Miss McDaniel, Miss Butterfly and also Oscar Polk cast to portray, for cash, a role 

that some slaves enacted in order to lessen their burdens at the whipping block, we 

weren’t surprised, however disturbed we may have been.’’57 Monroe denounced these 

actors, McDaniel in particular, for compromising their political position in order to 

display their talents and advance their positions in the film industry. Yet, he praised these 

very same actors in general, and McDaniel in particular, for their undisputed talent. 

Comparing their contributions to those of the white actors, he continued, "Gone with the 

Wind was written to star Rhett Butler, played by Clark Gable and Scarlett O’Hara, 

portrayed by Vivien Leigh, but here the director slipped. Not because the author didn’t 

intend it so but because in casting a Race girl, Hattie McDaniels, they selected a show 

stopper who [comes] very near causing you to like Gone with the Wind, a thing neither 

Gable nor Miss Leigh stand a ghost of a chance of doing."58 Monroe implied that the 

talent of African Americans prevented the film from being a failure. 

Gone with the Wind thus became a political weapon by which African American 

activists could assert their position and lobby for their causes. The controversy was 
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further fueled when Benjamin Davis publicly denounced Gone with the Wind and 

expressed his dissatisfaction with its African American representations. Although he did 

not specifically target McDaniel, his comments certainly extended to her: 

The Negro people are particularly vilified. The faithful slave servants of 

the heroine’s family are supposed to be symbolic of all the Negroes and 

their love for the "benevolent" slave masters. During the Civil War itself, 

they are pictured as absolutely content and happy, willing to lay down their 

lives so that their masters can keep them as subhuman chattel. This is 

insidiously done, with the heroine’s family being pictured very "kind" to 

their slaves. According to this picture, slavery was a blessing to these 
Negroes who appreciated it.~9 

Although unnamed, McDaniel became a target for Davis’ harsh criticism by association~ 

Davis viewed Gone with the Wind as a political device to be strategically utilized as 

propaganda to create a wedge between blacks and whites of the labor and progressive 

movement for "Negro rights." Davis’ strictures, although not targeted at McDaniel per se, 

provoked resounding criticism &both the film and actors in some quarters of the African 

American press. 

The Chicago Defender, also offended by the film’s political implications, printed 

an editorial castigating Gone with the Wind and charged the film with staging character 

assassinations against African American women. McDaniel was again at the center of the 

debate~ The editorial, while detailing how blacks were misrepresented, suggested that: 

Black womanhood is degraded and slandered. The Negro woman becomes 

by inference the free prey of any sex-crazed beast. The ravishing of any 
and every black woman is justified. The lynching of any black man is 

sho~vn to be "legal" since all of them are equal to the commission of any 

and all crimes~ This is the essence of Gone with the Wind. It makes [a] 
mockery of civil liberties. 6o 
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Like several other publications, the Chicago Defender framed the racial and sexual 

aspects of the film as a political struggle whereby ~vhites attempted to exert control over 

blacks through their historical preoccupation with the black body. 

However, there are many examples of such attacks against Gone with the Wind 

and, by association, against its African American actors and actresses. William Patterson 

of the Chicago Defender asserted that the film "not only ’morally justifies’ the slave 

breeding pen and the degradation of Negro womanhood and manhood, it has scorned 

upon and desecrated the love that democratic white America has for freedom and truth. It 

has made of Negro womanhood a wanton wench ready to accept the advances of any 

man.’’61 Patterson’s words are disconcerting because while the film does attempt to 

reduce African Americans to subservients, there are only a few instances in which the 

African American woman is sexualized, as when Butler approaches Mammy and requests 

that she unveil her red petticoat. The sexualization of black women is implied through the 

recreation &the slave experience, but it is rarely overtly displayed on screen. Thus 

Patterson’s case seems overstated though it is not to be minimized. However, Patterson 

was equally disturbed that the film had become a vehicle to further demean African 

Americans (who were then already experiencing a disproportionate unemployment rate), 

who might suffer from the film’s degrading representations. Moreover, he viewed the 

film as a direct attack on the constitutional rights of African Americans, evident in hi s 

assertion that, "Black America has won its right to sit at the table of democracy and to 

enj oy every bounty heaped upon that board,"62 yet these rights were slowly being eroded. 

As Patterson and others were politicizing Gone with the Wind, McDaniel was becoming a 

pawn in the debates that followed. The film was increasingly viewed as a tool by ~vhich 
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whites might di sempower Afri can Americans, di sm antle their politi cal power and 

influence, and further distance them from the political life of the nation. 

Ross Hawkins, of the New York Amsterdam News, castigated the actors 

(including McDaniel) in a letter to the editor. He wrote, "Neither your endorsement, nor 

the award of an Oscar to one of the players, will erase that foul odor arising from Gone 

with the Wind.’’63 Hawkins insisted that the recognition McDaniel received for her 

performance could not remedy the political implications of the film. He saw it as both 

defamatory to blacks and designed to influence public opinion toward the continual 

di splacement and degradation of African Americans. 

Another reviewer in the New York Amsterdam News, compared Broadway to 

Holl~a~’ood and declared, "In the case of Hollywood and Gone with the 14~nd, Negroes are 

wanted for parts that do their race or cause no good, there’s a flock &them lined up at the 

employment window.’’64 It was this reviewer’s opinion that African Americans had to be 

more selective in the roles they accepted. Taking roles merely for economic reasons was 

unacceptable, since these representations would have long-term ramifications. While 

McDaniel was not directly targeted, the implication was clear. 

Crisis Magazine, the official publication of the NAACP, took a more even-handed 

position. Rather than targeting the actors for their compromising roles, the magazine 

directed its criticism at white Hollywood. Following McDaniel’s acceptance of the 

Academy Award, Crisis Magazine featured her on its April 1940 cover. The combination 

of the cover photo and an editorial lauding McDaniel and denouncing Hollywood gave 

McDaniel increased visibility and more obj ective treatment. Attacking the racial climate 
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that prevailed in both, the theater and the cinema industry, the editorial leveled the 

following charges: 

it is unfortunate that racial prejudice and fear limit the production of plays 
and pictures in which Negro actors and actresses might enact roles. The 
American theatre, being what it is, has always been fearful of offending 
the theatrical sensibilities of its potential clientele. This fear has permeated 
the motion picture industry and as a rule motion picture scripts are rejected 
by the great producers if they contain Negro characters [who] violate the 
traditions of the South as to the Negro’s place. 65 

The Philadelphia Tribune took a similar tack. The syndicated columnist Jimmie 

Fiddler wrote: 

Hattie, with one of the greatest dramatic performances of all time, steals 

that picture. Long after I’ve forgotten their work (the other stars), I’ll still 

see the emotion wracked, ebony face of Hattie’ s, tears coursing down her 
cheeks as she pleads for Olivia de Haviland’s help outside the room where 

Scarlett’s and Rhett’s baby lied dead. The most prejudiced critic alive 

could not watch her work without admitting that it is acting at its artistic 

best. And where does this Negro artist go from here? Why, back to playing 
incidental, comedy maids, of course. But I don’t think it will be easy for 

me to laugh at Hattie’s comedy in the future, for I’ll never be able to 
overlook the tragic fact that a very great artist is being wasted. 66 

Fiddler understood all too well the plight of the African American actor in Holb~7ood. As 

he saw it, the greatest tragedy rendered by the film industry was not that McDaniel was 

cast as a subservient but that her undisputed talent would continue to go unrecognized by 

the industry because of her sex and race. 

While some members of the African American press were ambivalent about 

McDaniel’s role in Gone with the l~Tnd many members of the African American press 

openly praised McDaniel’s performance, despite its political implications. The 

Washington Afro-American asserted that "Hattie McDaniel does as much for her race 

with her portrayal as Mammy as any one in history ,,67 McDaniel, like many other African 
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American entertainers before her, became politicized as she was viewed as a 

representative of the entire African American community. 

Although critical of the film, Dan Burley of the New York Amsterdam News 

lauded McDaniel. Burley seemed intent on providing a defense for McDaniel, who was 

sometimes subjected to brutal and injurious criticism. Recognizing the film’s weaknesses, 

Burley characterized Gone with the Wind as "the pus oozing from beneath the scab of a 

badly healed wound and aggravated by the subtlety of its presentation by the master 

directors and technicians of Hollywood."68 Attributing the film’s strengths to McDaniel, 

Burley asserted: "Buxom Hattie McDaniel as Mammy performs most brilliantly and 

convincingly and ’steals’ with consummate ease nearly every scene she is shown in. Most 

touching is the scene in which she pleads with Melanie that the latter should convert 

Rhett Butler to the point of allowing the burial of his baby daughter.’’69 Unfortunately, 

while Burley was defending McDaniel, he could not avoid sexualizing her by referring to 

her as the "Buxom Hattie McDaniel." 

Harry Webber of the Baltimore Afro-American, praised McDaniel extensively. 

Webber noted that: 

From the moment she comes on in the upstairs window scene from which 

she "bawls out" Scarlett for being out-of-doors in the approaching night air 

without any wrap, until her last poignant appearance when she is on hand 

to welcome Scarlett back home to mined Tara, she is immense. She says 

just enough. Her double talk as she moves relentlessly about the busy 
plantation home in the opening scene draws admiration, regardless of race. 

The emotion in her facial expression in times of crisis are masterly. Her 

words when Scarlett returns finally to Tara, in which Hattie tells her that 

her mother is dead, but tells her in indirect language so as not to hurt her 

too much, make Hattie such a dominant figure in the play that suddenly 
she vanishes from the action. It looks as if the producer feared she would 
steal the show from the other maj or actors.7° 
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Articulating a similar sentiment, a moviegoer submitted a letter to the same paper 

in praise of McDaniel, declaring ’"I felt proud when the acting of Hattie McDaniel, in the 

role of Mammy, brought hearty laughs or heartfelt tears to the eyes of many in the 

audience. No colored player provoked unnecessary criticism, scorn, or hatred from those 

whom I sat near. I heard as many favorable comments for the colored actors as for the 

white. Truly, I felt proud.’’’71 At least one member of the audience apparently believed 

that the talent demonstrated by these African American actors could serve to improve the 

public profile of all African Americans in American society. 

But some members of the press vehemently denounced the picture and McDaniel, 

finding nothing positive to report about the film or McDaniel’s performance. In the 

debate that ensued, they called for active forms of protest against the picture. Some 

protests did erupt even during production of the film, as when it became known that 

filmmakers had intended to use epithets such as "nigger." Earl Morris of the Chicago 

Defender was particularly disturbed that black actors auditioning for roles were 

diminished in stature because they had to recite a script laced with terms that were 

derogatory toward African Americans. Morris argued that those actors seeking work in 

the cinema industry and auditioning for roles in this film were forced to forget "all about 

self respect, pride, and duty to their race.’’72 Morris continued, "These actors take the 

stand with arguments: 1) [that ] they need the money; 2) they are artists merely depicting 

events in the story; 3) New York’s Negro society lionized Carl Van Vechten who penned 

’Nigger Heaven;’ 4) why complain about Margaret Mitchell for recording actualities 

when Race authors flagrantly use the objectionable words in their compositions?’’73 These 

arguments were circulated and debated, but Morris’ position continued to be that the 
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African American actor had compromised her principles and integrity by capitulating to 

Holl~vood. Morris called for the elimination &the n-word in Gone with the Wind and 

Hollywood, apparently stung by the public criticism, extirpated the obj ectionable terms 

from the film74 

Although Hollywood’s response was regarded by many as commendable, it did 

not convince the more active protestors to end their call for boycotts. In Philadelphia, the 

president of the National Baptist Convention publicly fanned the growing criticism to the 

film, resulting in an effort to halt any screening &the film in that city.75 The resistance 

spread to New York where the Harlem-Washington Heights Council of the Workers 

Alliance submitted a letter to MGM informing them of their intent to protest the film.76 

Next the New York Amsterdam News reported that "Seventeen Union locals on behalf of 

their thousands of white and Negro members urge[d] the American Federation of Labor 

and the Congress of Industrial Organization to go on record against the film Gone with 

the Wind, and we call upon these great labor organizations to declare a national boycott of 

the picture throughout the country.’’77 These organized protests were later translated into 

public action as protesters gathered support for their position and staged boycotts of local 

theaters. 

When the film opened in Chicago at the Woods and Oriental Theaters, it was met 

by 100 protestors affiliated with the International Labor Defense, the National Negro 

Congress, the Workers Alliance, and the American Student Union. William Patterson, 

was among the protestors.7~ The film met similar resistance at the Lincoln Theater in 

Washington, D.C., where a picket line was formed by Howard University law students.79 
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As the protests grew, African American actors who were caught in the debate 

surrounding the film began to emerge from the shadows and publicly defend their 

involvement in the film. Oscar Polk was among the first to defend his role and publicly 

declared that, as a Southerner, he felt that many of the characters were consistent with 

Southern tradition. He argued that "As a race, we should be proud that we have risen so 

far above the status of our enslaved ancestors and be glad to portray ourselves as we once 

were, because in no other way can we so strikingly demonstrate how far we have come in 

so few years.’’8° Polk’ s defense gave other actors the courage to break the code of silence 

that had enveloped the film. More began to step forward. One month later, in May of 

1939, Hattie McDaniel attempted to defend her participation in the film. 

McDaniel revealed that she was attracted to the Mammy role because "I naturally 

felt I could create in it something distinctive and unique.’’81 McDaniel said that her role 

was "an opportunity to glorify Negro womanhood. Not the modern, streamlined type of 

Negro woman, who attends teas and concerts in furs and silks, but the type of Negro of 

the period that gave us Harriet Tubman, Sojourner Truth, and Charity Still. The brave 

efficient type of womanhood which in buil ding a race mothered Booker T. Washington, 

George [Washington] Carver, Robert Moton, and Mar?- McLeod Bethune.’’~2 She 

confessed, "I knew that Mammy in the Civil War picture would have to wear a 

handkerchief on her head, to depict her people in slavery, but this would only serve to 

emphasize the improved status of our race today.’’~3 McDaniel concluded her public 

declaration by stating, "I saw in the Mammy of the O’Hara household the type of 

womanhood which has built our race, paid for our elaborate houses of worship, sustained 

our business, charitable, and improvement organizations.’’~4 McDaniel’s views on how- 



71 

she attempted to dignify the role through the strength and character that she infused in the 

role, speaks to how she attempted to defy the caricature associated with the role. That she 

drew upon the strong will demonstrated by black leadership supports the theory that she 

transformed the black stereotype into a strong characterization and attempted to defuse 

the subordination implicit in the Mammy role. McDaniel’s defense of her role received 

some degree of public appeal and consideration. Although most were disturbed by her 

role, McDaniel’s allegiance to the African American community led many African 

Americans to accept her explanation that she assumed the role to elevate the African 

American community. This did not make the Mammy figure more acceptable, but it 

helped the public to empathize with her decision. 

McDaniel claimed that her portrayal of Mammy was an attempt to reconstruct 

black womanhood. Her position was that being a servant in itself was not offensive; 

rather, it was the cultural connotations inscribed on the position that were offensive, and 

the assumption that blacks could not attain positions beyond this capacity that was 

disturbing. McDaniel referred to her subservient status as Mammy as a reminder that 

"members of that class have given so much. Bending their backs over washtubs, they 

have smiled encouragement to daughters who wanted an artistic career. Hobbling about 

kitchens, they have inspired their children to become doctors of philosophy and law.’’85 

She contended that she used the role as a means to an end, making her decision more 

understandable and acceptable to the public and perhaps to herself as ~vell. 

Despite McDaniel’s protestations, the African American press constructed a 

problematic image of McDaniel. For her role in Gone with the Wind, McDaniel became 

the victim of ambivalent reportage. She was praised for her talent, while at the same time 
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condemned -- directly or indirectly -- for the political implications of the film. McDaniel 

endured innumerable humiliating experiences which collectively had a debilitating effect. 

For example, McDaniel and the other African American actors were excluded 

from Gone with lhe Wmd~, Atlanta premiere. To compensate them for their absence, the 

mayor &Atlanta "asked the audience to applaud the Negro members &the cast, none of 

whom [were] present.’’86 Thus, in addition to being excluded, the black actors were also 

patronized. This single event, however, did not destabilize McDaniel or the other black 

actors, who were routinely subj ected to such segregated practices throughout this period, 

but it is representative of the pervasive marginalization McDaniel faced. Although she 

was the one who had won an Academy Award for her performance, McDaniel was denied 

equal billing with the white screen stars on one New York theatre marquee. This 

exclusion provoked protests from members of the African American community. 87 

As the first African American Academy Award winner McDaniel could not 

combat the relentless and ubiquitous criticism received in the press. While McDaniel 

received increasing attention from the African American press, it tended to give her 

private life precedence over her professional life. Some of the coverage was benign, some 

was pernicious, but all of it was intrusive. For example, when McDaniel appeared in 

Washington, D.C., for an engagement, the very first question posed to her by a reporter 

(presumably black since the report appeared in the black press) was whether or not 

marriage was imminent. The article was headlined "’No Romance For Me’ Says Miss 

McDaniel.’’8~ The effect was to diminish McDaniel’s professional accomplishments by 

focusing on her private life, an approach not very different from those of most tabloid and 

gossip publications. The article also reduced to her body, as when it referred to her as "the 
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stoutish and talented star.’’89 The academy award reportage typically referred to her large 

size and dark complexion -- both physical attributes commonly inscribed with negative 

connotations, it is of note that McDaniel publicly acknowledged her weight and size as 

attributes that allowed her to become marketable in the industry. For example, one report 

revealed: 

Miss McDaniel, who tips the scale closer to 300 pounds than 200, makes 

mention of the diet which enables her ’to keep my figure. They tell me at 

the studio not to lose an ounce ifI want to hold on to my job. Plenty of 

pancakes does it, and fried chicken helps, and anything else I happen to 

like. If I starve myself I’ll lose not only my waistline but my good 
disposition, and who’d want to do that?’9° 

Intentionally or unintentionally, press members were marginalizing McDaniel, 

continually constructing a problematic profile for her. One report revealed that prior to 

her role in Gone with the Wind, she had actually worked as a maid for 7 dollars per day. 

This has the feel of an attempt to identify her as a servant-type and therefore a natural for 

such roles on the screen. Moreover, this assertion further diminishes her acting talent 

because it implies that there was not much distance between the role and the position that 

she assumed in real life. Before her role in Gone with the Wind, she had in fact worked as 

a maid in order to continue her career as an actress, a dilemma confronting many African 

American actresses.91 White actresses also were sometimes employed in menial 

capacities, but at least they had the luxury of having access to a wider range of 

employment opportunities. Not content with just one denigration, a similar report ended 

by commenting on McDaniel’s marital status: "Married twice, she describes herself as 

~Widow by Death and Left.’"92 The subtle implication was that McDaniel, despite her 

talent, was still not much of a success if she could not maintain a relationship with her 
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husband. The article also reflected the pressure applied to all women and the value 

assigned to marriage in the male-dominated America of the 1930s and 1940s. 

McDaniel remarried and "eloped for her third trip to the altar," one year later in 

1941.93 This time McDaniel married James Lloyd Crawford, a Detroit realtor. Reports of 

the marriage circulated in the African American press, followed by discussions of 

McDaniel’ s desire for motherhood. On one occasion, the press reported that McDaniel 

intended to adopt a child.94 The fact that McDaniel remained childless also became news 

for the African American press and may have added to her own internal conflicts. 

in 1942, when McDaniel purchased a two-story fifteen room residence 

(erroneously reported as a thirty-room mansion in the black press), the black press 

titillated the public by reporting on her display of success, revealing that she was 

entertaining celebrities such as Cab Calloway, Count Basie, and Les Hite.95 

Unfortunately, the achievements that the press had been celebrating (and profiting from) 

were short lived. Along with other successful African American actresses such as Louise 

Beavers and Ethel Waters, McDaniel soon found herself fighting to retain her property 

and having to go to court in order to oppose a city plan to build a freeway through her 

affluent Los Angeles community.96 Because of her stardom, McDaniel found herself 

continually at the center of news reports and her personal difficulties were often 

magnified for public scrutiny. 

Another event that exacerbated her frustrations and personal difficulties was when 

the NAACP met with studio executives in 1943 to improve the African American screen 

image. McDaniel was excluded from the meetings, while less prominent actors were 

invited to attend. McDaniel, responding to the exclusion, publicly asserted: 
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I have no quarrel with the NAACP or colored fans who object to the roles 

some of us play but I naturally resent being completely ignored at the 

convention after I have struggled for eleven years to open up opportunities 

for our group in the industry and have tried to reflect credit upon my race, 

in exemplary conduct both on and off the screen. You can imagine my 

chagrin when the only person called to the platform was a young woman 

from New York who had just arrived in Hollywood and had not yet made 

her first picture. This put not only myself, but other established artists in 
an embarrassing light with our studios.97 

Shortly thereafter, McDaniel was featured at a program sponsored by the 

Committee for Unity in Motion Pictures where "she referred to Miss Lena Home 

as ’a representative of the new type of n .... womanhood.’ Caught by immediate 

surprise exhibited by the silence of more than 3,000 colored and whites who 

attended the gathering, Miss McDaniel corrected herself in this wise: ’I said 

Negro womanhood.’" 98 This Freudian slip evokes the question of whether 

McDaniel genuinely made a mistake or was this a personal attack against her 

competitor, Lena Horne. Whatever, the case, the black press eagerly reported on 

McDaniel’ s "slip of the tongue." 

Meanwhile, the African American press continued to focus on her personal life. 

The Chicago Defender announced that "Hattie McDaniel pleasantly surprised both the 

ofay and sepia movie colony with the announcement of expectancy of the stork’s arrival 

next fall.’’99 A succeeding report alleged that McDaniel’s "first-born died at birth" or that 

physicians had erred in diagnosing her pregnancy. 100 McDaniel’s disappointment was 

further news. Reports were published that she had made elaborate plans for the birth of 

her young one by creating a nursery and had received gifts from well-known colleagues 

such as Clark Gable, Vivien Leigh, and Claudette Colbert. These stories were woven 
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among gossip about marital troubles. 101 Public exposure exacerbated the personal 

disappointment that she experienced and inflicted additional injury. The press, 

meanwhile, assured its readers that McDaniel would not remain childless, and declared 

she would seek adoption. 102 

McDaniel’s "failure" to maintain a long-lasting marriage and her divorce from 

Lloyd Crawford became well publicized. 10.~ McDaniel was exposed for public scrutiny 

and regarded as the "lone colored actress,’’1°4 implying either that McDaniel experienced 

increasing loneliness because &the failures in her private life, or that she ~vas bound to 

experience a degree of loneliness as one of the few African American actresses working 

in predominantly white Hollywood. 

Moreover, McDaniel continued to encounter public resistance to her screen 

representations. Soldiers dissatisfied with her screen representations protested her film 

Three Is a F~m~ily (1944), a film in which she was characterized as "exceedingly 

obnoxious.’’1°5 Another McDaniel film, Hi BeautiJid (1944), also was harshly criticized 

by soldiers, who "contended that pictures of that type are ’poisoning Pacific Islanders 

toward colored Americans by playing Uncle Tom roles.’" 106 The timing of her success 

may have contributed to her difficulties. African American soldiers in World War II 

experienced a new sense of liberty and wanted to improve their status and so they 

responded to those media images they found defamatory. Unable to di sempower the 

predominantly white Holl~vood, they castigated African American actresses such as 

McDaniel, whom they viewed as unwilling to relinquish roles and profit in order to 

uphold personal and racial principles. 
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The African American press viewed the behavior of these African American 

soldiers as unsettling. But reconsidering their views, they too began to take odds with 

McDaniel’s screen roles. For example, when she was cast in George Washington Slept 

Here (1942), the Chicago Defender asserted: "Period pictures seem to be the proper diet 

for Miss McDaniel.’’1°7 The implication of this remark was that McDaniel would always 

be associated with films that reconstructed the mythical South and its portrayals of 

Mammy. 

However, following McDaniel’ s performance in Since }~ou Went Away (1944), the 

African American press came to her defense once more. According to the press, the white 

film director [John Cromwell] taunted McDaniel as a scene stealer, commenting, "You 

must be planning to carry off another Academy Award and then broke into a big 

laugh.’’1°8 The African American press viewed such insults to McDaniel as insults hurled 

at the entire African American community. The press interpreted the director’s behavior 

as indicating either that he knew that she would not win another award because of her 

race, or that he was so intimidated by her talent that if she did win an award, her winning 

would be an insult to the white actors in the picture. McDaniel appears to have been 

subj ected to a backlash if not from the Hollywood community as a whole, then certainly 

from at least some in the indust~-y because of her success in Gone with the Wind. 

McDaniel’s scene-stealing was often heralded by the African American press. 

Referring to her performance in the Great Lie (1941), the Chicago Defender wrote, "They 

are predicting that several scenes showing Miss McDaniel will be cut to save the face of 

the billed star, Bette Davis. Certainly, it would be pridal suicide for Hattie McDaniel to 
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win the Academy Award in successive years and while playing minor parts in a picture 

that carries a billed star like Bette Davis.’’1°9 

By the late 1940s McDaniel married a fourth time, attempting to salvage her 

private life from the struggles that plagued her professional life. However, the marriage 

to interior decorator Leroy Williams was dissolved within five months - a marriage that 

may have ended because she was the victim of cruelty110, and McDaniel’s personal trials 

were again made public.ill Exacerbated by bouts of depression, McDaniel attempted 

suicide according to her biographer Carlton Jackson.112 The decade of the 1950s proved 

even more problematic for McDaniel. Her financial resources declined further, and she 

was forced to sell her house.113 

When McDaniel began working in television in the early 1950s, the African 

American press applauded her achievements: 

She has used this power in helping many young aspirants who have tried 
to break through many closed doors in Hollywood. With money, earned in 
menial roles, Hattie has put that money to best advantage, owning property 
and aiding those less fortunate, all of which have made her a credit to her 
people. She’s created for herself, through hard work and persistence, a 
name among the fabulous, and in her own right. 114 

Time Magazine’s coverage of McDaniel’s entry into television focused on 

McDaniel’s racial construction. According to Time_, "Since her introduction [as the 

Beulah] character to Fibber McGee’s cluttered household in 11944, [the housemaid] -- fat, 

jolly, colored Beulah -- had been impersonated by two thin, tense, white men. Nosy, at 

long last, the new Beulah show had a Beulah that was really fat, jolly and colored: 

Cinemactress Hattie McDaniel. Everyone agreed that she made an ideal Beulah.’’115 This 

showy, like many of those that made the transition to television, had garnered an audience 
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in radio and was later transferred to television. Of course radio performers are invisible to 

listeners and can engage their audiences’ imaginations primarily through voice, but on 

television the African American servant Beulah needed to provide "visible evidence" of 

the black subservient. It was necessary to satisfy the visual/racial expectations of the 

audience by presenting an actress who epitomized this mammy figure. Time was 

implying that on television it was necessary to present a Beulah whose physical 

construction was the important feature, thus minimizing McDaniel’s talent. 

Shortly after McDaniel began to work on "The Beulah Show" she was diagnosed 

with breast cancer, a disease that ultimately resulted in her death on October 26, 1952.116 

After McDaniel’s death, the African American press paid tribute to its black star by 

publishing lengthy articles on her screen career. ~17 The mainstream press often merely 

mentioned McDaniel’s death, without even referring to her extensive career in the cinema 

industry. For example, Time Magazine provided only one sentence on McDaniel’s death, 

noting that she appeared in Beulah and Gone with the Wind. 118 Newsweek similarly 

provided only one sentence, mentioning that she had received an Academy Award but 

failing to even name the film.119 

Thus, McDaniel’s marginalization continued even after her death. In contemporary 

writing, for example, references to her sexuality take precedence over references to her 

talent. In 1991, Vanguard reported that "despite her fame, as a black, a woman, and a 

lesbian, she never knew life free from discrimination."12° While this may not be a 

deliberate attempt to marginalize McDaniel, it places her sexuality (which, according to 

her biographer has never been confirmed as heterosexual, homosexual, or bisexual) as 

central to her identity. One factor that might have contributed to the ambiguity 
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surrounding her sexual orientation is that some in the gay rights movement have sought 

support from public figures and the private lives of some actors and actresses such as 

121 McDaniel have been unearthed for political purposes. 

The tragic circumstances that McDaniel endured in life surrounded her death as 

well. Whites opposed her burial in a segregated cemetery in Los Angeles. Her estate’s 

value had declined from $200,000 to $10,000 by the time of her death. Her talent had 

been reduced to one sentence in the mainstream press. 122 McDaniel, who on-screen 

subverted her otherness through her strong-willed performance as the quintessential 

Mammy, off-screen internalized the Otherness that had been proj ected onto her by a press 

that became more intolerant of her stereotypical roles, by an industry that failed to 

capitalize on her talents, and by a sociopolitical culture that marginalized her on the basis 

of her race and gender. 

While most African Americans were similarly marginalized, McDaniel worked at 

overcoming her status even if she had to do so by propagating the black stereotype. 

Scholar bell hooks argues that McDaniel used the decentering process to rise above the 

Otherness that had been inflicted upon her.123 McDaniel’s response to her marginalization 

on screen was to utilize her talent to over~vhelm and captivate her audiences. 

Unfortunately, off-screen she was consumed by this marginalization and endured bouts of 

depression, was subj ected to harmful and injurious criticism by the press, was alienated 

from the white mainstream community, was protested because of her disturbing screen 

roles, and even driven to attempt suicide. 

Although she defied the image and sought to escape it, at the end of her career 

McDaniel epitomized the "Noire Fatalistic Femme" or tragic figure. McDaniel became 
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the first black actress to win the Academy Award for Best Supporting Actress. This was 

indeed a great personal achievement, and yet the award itself became tainted with racial 

bitterness. According to the African American press, Louise Beavers should have 

received the award earlier for her role in Imitation of Life. Both McDaniel (who 

internalized her Otherness off screen) and Beavers (who subverted her Otherness off 

screen) exhibited outstanding portrayals on screen. But of what? Of the quintessential 

subservient. What kind of award was it if for black actresses, it was confined to 

popularizing servant roles? As discussed in the next chapter, the award itself carried the 

bitter taste of racism. 
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LOUISE BEAVERS: NEGOTIATING DIFFERENCE 

In the first half of the twentieth century, African American actresses were 

strategically positioned by Hollywood to elicit the gaze of white spectators. They 

simultaneously served to enhance and embellish the white stars with whom they were 

paired. Constructed as a racial Other on screen, rendered as a racial Other off screen, and 

sometimes even Othered by the African American community, African American 

actresses responded in a variety of ways. 

Louise Beavers, who received widespread acclaim in the 1930s and 1940s, 

responded to her marginalization by negotiating her representations. Recognizing that 

limited screen roles were available to African American women, she utilized her 

histrionic talent to elevate her roles to a level of unquestionable dignity. Although she 

represented the quintessential "mammy" on screen, she became much more than what this 

subservient figure signified. 

Beavers was one of several African American actresses who popularized 

subservient roles in this era. The exact number of her screen appearances remains in 

dispute, but by the late 1930s she had worked in over 250 films - a testament to her talent 

and prolific career.1 Beavers had been reluctant to pursue an acting career, primarily 

because of the demeaning, parodic constructions of African Americans that dominated 

the black screen image. Articulating her objection, she asserted: "In all the pictures I had 

seen, they never used colored people for anything except savages - and I had no ambition 
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to appear before the public in a G-String and an African smile. The costume seemed a 

.2 little bit too sketchy for general use. 

Yet, it was Charles Butler of the Central Casting Bureau, a recruiter of African 

American motion picture extras, who "discovered" Beavers after hearing her sing in an 

3 amateur contest and who was responsible for her transition from the stage to the screen. 

On Butler’s recommendation, Beavers landed one of her first roles in Uncle Tom’s Cabin 

(11927).4 In fact, Universal studios called Beavers three times before she responded to 

their offers; she contended that she resisted "because of the African roles given to colored 

people.’’5 However, her most visible role of the decade was in Coquette (1929), with 

white actress Mary Pickford,6 a film that established Beavers as a leading African 

American actress despite the fact that she was cast in a "mammy" role. This solidified her 

screen persona forever and reinforced preexisting notions about race, but perhaps she 

rationalized that this was less disturbing than playing a ’jungle savage." Far too often it 

was these one-dimensional representations that American cinema popularized and that 

played into what Homi K. Bhabha characterizes as the "colonial stereotype." Bhabha 

relates that "it is the force of ambivalence that gives the colonial stereotype its currency: 

ensures its repeatability in changing historical and discursive conjunctures; informs its 

strategies of individuation and marginalization: produces that effect of probablistic truth 

and predictability which, for the stereotype, must always be in excess of what can be 

empirically proved or logically construed. ,,7 Unfortunately, African American spectators 

witnessed a virtually endless parade of such representations, to their detriment. 

Beavers, however, signified much more than the black subservient: she became 

the embodiment of hypersexuality, a trait that filmmakers wanted to disengage from 
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white women. It was believed that if thi s (immoral) trait were overtly attributed to white 

women, it would disrupt preexisting notions about the purity of white womanhood. 

Therefore, hypersexuality was displaced onto the white woman’s Other--her black 

servant. Affirming this position, Sander Gilman (whose study was confined to artistic 

representations yet whose views have countenance for black screen representation) writes 

that, in "’The Servant’ the overt sexuality of the black child [in thi s instance black maid] 

indicates the covert sexuality of the white woman .... ,,8 Thus Beavers not only overtly 

signified the sexuality that white women were not allowed to have, but her roles served a 

multiplicity of purposes that went beyond embelli shing the characterizations of the white 

women with whom she was paired. Her unique subj ect position, while seemingly 

disengaging her from the films’ plots, in fact caused her to be quite central to their 

narrative development: in most of these films, she was paired on screen with white 

heroines who were either fatalistic femmes or were rebelling against social tyranny. 

An example of this can be seen in Coquette, in which Beavers is cast as the 

mammy figure for Norma Besant (Pickford). Norma, an upper-class fatalistic femme, is 

in love with a man from the lower classes. Her father, Dr. John Besant, objects to the 

relationship because of the class difference. As tension mounts, her father and her fiancee 

engage in a duel, resulting in her fiancee’ s death and the incarceration of her father who 

faces murder charges. Although ostensibly a romance, Coquette really foregrounds class 

differences and attempted to reduce them to binary opposites--upper and lower. At the 

trial, Norma testifies on behalf of her father, despite her ambivalence toward him. But 

there is a curious twist: at the trial’s end, having witnessed his daughter on the stand 

fabricating a story to secure his liberation, the father is so overwhelmed with guilt that he 
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commits suicide in the courtroom by shooting himself. Here the white male is rendered a 

tragic figure in order to diffuse the sympathy that other~vise would have been reserved for 

the heroine. 

As Julia, the mammy figure in Coq~wtte, Beavers is constructed as much as a 

maternal figure as she is as a subservient. As the narrative unfolds, we learn that Norma is 

motherless. Julia automatically becomes a surrogate mother to Norma, for maternalism is 

inherent in the mammy figure. Julia is multiply positioned: she serves as Norma’s black 

racial Other as ~vell as her servant - a position reinforced not only through her uniform, 

but also by her association with the kitchen (she appears wearing a handkerchief on her 

head and an apron around her waist). The film establishes the kitchen as Julia’s territory; 

yet it is this space in which she exerts control, power, and authority. This is evident when 

Norma’s brother Jimmy, an excited and impatient adolescent, rushes in to hurry Julia and 

demands that she increase her pace with his command "to shake a leg." Responding to his 

demands and demonstrating that she is in power there, she retorts emphatically that she 

does not intend to "shake a leg for anyone." 

This dialogue is a not-so-subtle attempt to reduce the black subservient to her 

body. Bhabha contends that "the construction of the colonial subject in discourse, and the 

exercise of colonial power through discourse, demands an articulation of forms of 

difference - racial and sexual. Such an articulation becomes crucial if it is held that the 

body is always simultaneously inscribed in both the economy of pleasure and desire and 

the economy of discourse, domination and power."9 The "shake a leg" remark suggests 

how the black woman is reduced to her body and sexuality. Donald Bogle points to 

Beavers’s size as a ~vay by which she commodified the quintessential mammy figure and 
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contends that Beavers "came to prominence portraying overweight mammy figures ready 

to take on the troubles of the world. Beavers was a big-boned woman, dark, full-faced, 

wide hipped. She perfected the optimistic, sentimental black woman whose sweet, sunny 

disposition and kindheartedness almost always saved the day.’’1° Yet while Beavers, as 

Julia, is deliberately constructed as unattractive when contrasted with the white screen 

star, she at the same time becomes symbolic of the sexuality denied to white women in 

that she is allowed to embody the hypersexuality that they are not allowed to possess (i.e. 

making sexually explicit remarks that white actresses would not dare articulate) and 

epitomizes the black racial Other. 

More importantly, if Julia’s size accentuates the emotional effect that she arouses, 

then she similarly signifies emotionalism by exerting a calming effect in times of 

emotional intensity. As Julia is hurried by Jimmy, she serves as a device to alter the 

emotional intensity of the film, and becomes an agent for transmitting that intensity. 

Richard Dyer argues that "whiteness is related to blackness, materially and emotionally 

dependent on it, yet still holding sway over it." 1~ 

A more subtle example of how Julia is multiply positioned as the maternal figure 

and the black racial Other is her role as a surrogate male for the male figure denied to 

Norma. This is not to argue that Julia is masculinized, but if we consider Freud’s position 

that the woman is predetermined by her lack, then Julia is a surrogate male figure in the 

absence of a male figure for Norma. This position is further supported by Laura Mulvey’s 

suggestion that "it is her lack that produces the phallus as a symbolic presence, it is her 

desire to make good the lack that the phallus signifies.’’~2 It is conceivable that Norma is 

preoccupied with her lack, which in this instance refers to the male character she desires 
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but is denied. Thus the black maid often serapes to fill this void in the absence of a male 

figure for her white employer. Yet when the male figure enters the picture, the maid 

usually disappears or remains in the background. 

Michael, Norma’s fiancee, is characterized as wild, unstable, and unemployable; 

he is rendered as an Other, albeit not a racial one. His Otherness is palpable in his speech, 

style, and dress; he is juxtaposed to the other white males in the film and their class 

differences are heightened. But what is particularly interesting is that Michael’s speech 

closely resembles black dialect - raising the question of whether his voice has been 

dubbed by an African American. That white characters have been constructed to 

personify blackness is certainly tenable in view of Joel Williamson’s position on Clark 

Gable in Gone with the l~Tnd, Linda Williams’ subtle suggestions regarding the character 

of Scarlett in the same film, and Richard Dyer’s indirect interpretation of Bette Davis as 

the protagonist of Jezebel. In order to render Michael different, an Other, the filmmakers 

seem to have constructed him to approximate blackness. Moreover, he is tall, dark in 

complexion, and dressed in dark clothing. Michael’s positioning (blackness being a 

signifier of the underprivileged class) makes him a threat to whiteness (which signifies 

privilege). Although race is not a prima~ thematic in Coquette, if spectators are made to 

perceive Michael as approximating blackness, then his desire for the white beauty 

intensifies the conflict. Norma, overtly signifies whiteness: A blonde, she is dressed only 

in white or light colors. A signifier of beauty and sexuality, she wears low-cut, sleeveless 

dresses, parades in pearls, and flounces about in frills and lace. If Michael approximates 

blackness, then he is equated on some level with the only black character in the film, 

Julia. And if Michael is equated with Julia, then it is arguable that Julia comes to 



{PAGE } 

symbolize the male figure denied to Norma. That the black maid serves as the surrogate 

male figure in the absence of male figure is supported if we entertain that Julia and 

Michael symbolically represent the male figure that Norma desires. 

As Julia, Beavers often assumes her myriad positions simultaneously. This is 

evident in a climactic scene in which Michael returns to visit Norma after having been 

absent for several months trying to earn money for marriage and to prove his worth to her 

father. Michael secretly enters a party attended by Norma so that the two can be reunited. 

Norma cannot publicly admit to her affair with Michael, so she leaves the party with him 

and they seek refuge in a cabin owned by his mother. As the two leave the cabin in the 

early morning hours, however, they are observed. Michael proposes to silence rumors of 

an illicit affair by suggesting to Norma’s father that he grant permission for them to 

man3,. Enraged by the proposition, Dr. Besant vows to bring a resolution to Michael’s 

pursuit of his daughter and retrieves his gun. Michael leaves the house disillusioned by 

the father’s violent confrontation. 

Fearing for the life of her lover, Norma succumbs to despair and has to be 

comforted by Julia. Julia embraces Norma and reassures her that "your mammy 

understands." Norma even sits on Julia’s lap, simulating the mother-child position, while 

pouting out her grief, declaring that she is no longer a "coquette" - as beauty, putity, 

chastity, and virginity are all inscribed onto whiteness in this scene. The way in which 

Norma is comforted by Julia, re-invokes the mother-child positioning alluded to by Julia 

Lesage in her critique of Broken Blossoms (1916). Lesage suggests that if the female is 

constructed in the liminal position between childhood and adulthood, her sexual 

exploitation becomes more understandable and problematized. 13 Therefore, when Norma 
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sits in the lap of Julia, she simulates the half-child/half-adult position and by doing so, 

reflects her vulnerability and innocence which explains why she is likely to be the victim 

of a sexual assault yet, in this instance, sexualized. Perhaps Julia is strategically inserted 

at this point to diffuse the increasing emotional intensity leading up to Michael’s death. 

Her embrace of Norma becomes a substitute both for the dead mother’s embrace and for 

Michael’s embrace, an embrace that presumably took place in the cabin, off screen, 

because Norma could not be shown in that scene - a scene in which she is sexualized, as 

she is a signifier of the purity of white womanhood. 

After Michael is wounded by Norma’s father and later dies, Norma is comforted 

by Julia. As Julia witnesses Michael’s death in the presence of Jimmy (Norma’s brother) 

and Stanley (a suitor who is acceptable to her father’s class interests but whose advances 

she has spurned), Norma again seeks refuge in the arms of Julia. All of these scenes 

demonstrate Julia’s multiple positioning: simultaneously representing blackness, 

signifying the sexuality denied to white women, serving as a surrogate mother to Norma, 

and becoming symbolic of the male embrace. By providing emotional support during her 

distress, Julia as the racial Other enables Norma to come to terms with the emotional void 

that the deaths of her mother, her father, and Michael have created. 

With this, her, first major film, Beavers established a pattern of multiple 

positioning--a pattern that would be replicated in all of her later screen roles. As the 

black subservient, she not only commodified blackness, embodied subservience, signified 

maternalism, interjected emotional balance, and connoted sexuality, she also signified the 

male figure that white women were denied or lacked. 14 According to Bogle, Beavers 

assumed the roles of "cheerful, naive maids and companions [who] were always there to 
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soothe, never to rock the boat. Perhaps it is the unyielding gentleness and submissiveness 

of her heroines that make them seem less complex and invigorating." 15 The traits alluded 

to by Bogle may have been borrowed from her own personality. Newspaper columnist 

Lillian Johnson wrote: 

Personally Miss Beavers is just splendid, just as fine as she appears on 
screen, but she also has a charm all her own, which needs no screen role 
for recognition. She has a very pleasing personality, one that draws people 
to her instantly and makes them feel that they are meeting a friend instead 
of a Hollywood star. 

In a way, Beavers’s personality transcended her screen persona. Within the context of 

~vhite Hollywood cinema, a black body or black presence was used to transmit a variety 

of messages that would allow spectators to explore their own racial idiosyncrasies and 

fears. This is what Otherness afforded in all of its ambivalence. According to Bhabha, 

without the attribution of ambivalence to relations of power/knowledge, to 
calculate the traumatic impact of the return of the oppressed -those 
terrifying stereotypes of savagery, cannibalism, lust and anarchy which are 
the signal points of identification and alienation, scenes of fear and desire, 
in colonial texts. It is precisely this function of the stereotype as phobia 
and fetish that, according to Fanon, threatens the closure of the 
racial/epidermal schema for the colonial subj ect and opens the royal road 
to colonial fantasy. 17 

Beavers provided the vehicle by which Hollywood could experiment with 

blackness. She ~vas again cast as the companion (Pearl), to a white actress in She Done 

Him Wrong (1933). In this film, the white protagonist Lady Lou is played by Mae West, 

who challenges the white patriarchy through her assertiveness and alluring sexuality. She 

is a nightclub performer who moves between two worlds--the world of legality and 

morality, and the other world of illegality and immorality. Although this is a woman’s 
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picture and men are objectified as part of the landscape of Lou’s world, Lou is nonetheless 

also rendered as an object of the gaze. She becomes a signifier of male desire and a 

symbol of female sexuality. 

The plot of She Done Him Wrong revolves around Lady Lou, who manipulates 

men in order to claim her space and territou. When an imprisoned lover, professing his 

love for Lou, escapes prison to retrieve her, he kills another suitor in the process. In the 

meantime, in his absence Lady Lou reconstructs a life for herself by establishing new 

relationships with other males through her connections with the underworld and by 

elevating her career as a nightclub performer. Even Lou herself is reduced to committing 

murder when she accidentally kills a j ealous female competitor in a dispute that erupts 

when the other woman’s lover succumbs to Lofts over~vhelming appeal. As police raid 

the nightclub seeking Lou’s ex-lover, the escaped murderer, they discover an illegal 

operation involving the manufacture of counterfeit money. The police proceed to arrest 

the club patrons, all but Lady Lou. She manages to elude the authorities because she is 

rescued by an infatuated policeman (Ca~yT Grant). The film ends with the club patrons 

heading for jail, while Lou and her policeman head for marriage. 

In order to examine Beavers’s role as Pearl, the black subservient and Lady Lou’s 

racial Other, it is necessary to first examine Lady Lou as a signifier of white femaleness. 

Laura Mulvey contends that "the free and easy approach to sex epitomized by the ’new 

woman’ reached its zenith in the pre-Code raciness and sexual self-sufficiency of screen 

heroines .... Mae West has now become emblematic of this period."18 Thus, West 

signified the newly liberated woman in that she was sexualized, she exerted power and 

control over males, she represented independence, assertiveness, and aggressiveness, but 
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most of all, she appeared invincible. Moreover, she was white and blonde and therefore 

epitomized Eurocentric standards of beauty. She was somewhat stout, exhibiting what 

Dyer referred to as "undulating contours,"l~) and her tight gowns accentuated her large 

bust and wide hips. It is interesting that in She Done Him Wrong, West’s black servant, 

Pearl, is similarly stout; codes associated with black female sexuality (possessing large 

hips, etc.) could then be displaced onto Lady Lou, rendering her even more sexually 

alluring, even hypersexualized. Lou’s sexuality in She Done Him Wrong is accentuated by 

her deep voice. Speaking with her mouth partially closed, she provocatively asks "Why 

don’t you come up and see me sometime?" This question, which became Mae West’s 

trademark, is followed in the film with "and I’ll read our fortune." Proud of her exploits 

and skill, Lou even declares, "Once I get them, they’re branded." That West is paired with 

her black maid, speaks to the fact that "West also participates in complicated cross-racial 

i dentifi cati ons with blackness that are key to her transgressive image."2° 

In the film, Lou is always elegantly dressed, suggesting power and authority 

without denying sexuality, but her grandeur is excessive, and this undermines her 

representation of the new liberality. Perhaps this was a deliberate device by the 

filmmakers to undermine the liberality while ostensibly portraying its screen icon. As Lou 

flaunts long, tight-fitting gowns, feathered hats, gloves, and jewels and strategically 

positions her hands on her hips to draw attention to her sexuality, she is perhaps too 

successful. But even more important are the symbols of white male authority and power 

that she wields--a (jeweled) walking cane and cigarettes, subtly suggesting masculinity. 

It has been argued that Lou, as played by West, appears more like a male in drag than a 

liberated woman, unless liberation means assuming male characteristics. Mary Ann 
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Doane has observed that Lou appears to be "masquerading" her femininity.21 But if her 

femininity is a masquerade, then so, too, is her masculinity. Molly Haskell notes of West 

that, 

In her size, her voice, her boisterous one-liners, and her swagger, there was 
something decidedly, if parodistically, masculine. But she was a woman, 
and she thus stretched the definition of her sex. Those who obj ect that in 
her masculinity (and her maternalism) she reinforced the myth of male 
supremacy (phallic, imperialist, sexist) in the cinema fail to see that it is 
the valuation of the sex itself, male over female, rather than their inherent 
qualities, which is the basis of structural inequality.22 

Adding to these views, Tania Modelski argues that such masculinization of 

women supports Judith Butler’s prediction of gender trouble "in which gender, anatomy, 

and performance are at odds with one another [and] does not necessarily result in the 

subversive effects claimed for it."23 Thus Lou in fact demonstrates how issues of gender 

and performance become confused. When gender is complicated by race, Modelski 

continues, "the black woman is seen either as too literally a woman (reduced to her 

biology and her biological functions) or in crucial ways not really a woman at all.’’24 As 

for Lou, she is reduced to her body, implying that she is "too literally" a woman. At the 

same time, she is constructed as "not really a woman at all" because of her own 

masculinization and her association with her black screen foil. Therefore, the white 

woman’s liberation as embodied by Lou is ultimately claimed by males; and ifLou 

becomes associated with blackness through her black racial Other, then she also signifies 

the ambiguity reflected in the black woman’s image. 

In She Done Him Wrong, Lou’s persona is complemented by the presence of her 

black maidservant Pearl, who also is well dressed in her maid’s white pinafore and 
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ruffled headpiece. Pearl expresses delight in the fact that she works for Lady Lou, a 

woman of stature and wealth, with men falling at her feet. Of course, Pearl also is 

delighted by the diamonds Lou parades in. Making herself indispensable, Pearl unzips 

Lou’s dress, carries her packages, and straightens the ruffles of her long gown. It is of 

interest to note that in attending to Lou’s most personal needs - unzipping her dress, 

preparing her bath, removing her shoes, undressing her behind a screen - Pearl reinforces 

how sexuality is linked with blackness.25 Pamela Robertson observes that "West is clearly 

the boss and center of attention. The maids frame her and set off the whiteness as well as 

the whiteness of the room .... West’s conversation with her black maids, however, 

masks racial difference by focusing on gender [and] simultaneously foregrounds her 

racial difference from the maids and her gendered identification with them."26 

When Lou remarks to Pearl that "the wolf is at her door," Pearl responds that 

while this may be the case, this wolf is certainly unlike the wolf (economic hardship) that 

frequents her own door. The self and Other share in their sameness and their difference: 

Lou and Pearl at times mirror each other; at other times they are in direct contrast. Black 

maidservants al so came to signify the intellectual incompetence attributed to women by 

men. The white woman is allowed to displace her lack of intellect onto her black racial 

Other. For example, Pearl is slow to respond and lacks the skill to manipulate men in the 

same manner as Lou. This is similarly displayed in Imitation of Life between Miss Bea 

and her black maid, Delilah. When Lou summons her maid, Pearl responds that she has 

been asleep - the slow response is designed to play upon the stereotype of the African 

American’s perceived mental inferiority, while suggesting the white screen star’s mental 

superiority. 
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While allowing the white female to seek refuge intellectually through her black 

Other, Pearl similarly becomes a foil to the white screen actress, in that like Lady Lou she 

is somewhat masculinized. According to the Freudian view of the female as troubled by 

the lack of a phallus (which in this film could be read as the lack of a stable male figure), 

Pearl stands as a surrogate for the stable male figure denied to Lou. Pearl appears to have 

been masculinized for the film: as is apparent in a close-up, a light moustache has been 

applied to her upper lip. While the film masculinizes both the black woman (not by 

choice) and the white woman (by choice), it continues to position them to elicit the male 

gaze. At the film’s conclusion, Lou is finally united with a stable male figure, the 

policeman referred to earlier in the film as "talk, dark, and handsome." Pearl, on the other 

hand, curiously disappears from the film. Lou now has a stable male figure in her life, and 

so her surrogate male (Pearl) is no longer needed. However, even this refeminizing of 

Lou suggests that the liberation of women depends on males. 

In For~y-Second Street (1933), Beavers is again multiply positioned and becomes 

vital to the development of the white female protagonist, with whom she is paired - in 

this case, Bebe Daniels. As for this film, Beavers is utilized less to embody or mirror the 

hypersexualization of the white actress and more to regulate the emotional intensity of the 

film, but she again serves as a surrogate maternal figure. 

Forty-Second Street centers on another fatalistic femme, this time a stage 

performer, Dorothy (Bebe Daniels) launches an ill-fated romance with the show’s elderly 

producer, Abner (Guy Kibbee), while maintaining her affection for a younger male. The 

romantic conflict develops within the larger context of the film’s narrative, which focuses 

on a stage director’s ability to match his previous success despite having suffered 
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emotional and psychological stress. Dorothy is the director’s leading actress who suffers 

an ankle injury while performing onstage and is replaced by a less-well-known actress, 

thus j eopardizing the show’s success. Dorothy’s absence from the production reunites her 

with her young lover and allows her to di ssolve her relationship with the elderly producer, 

who had planned to replace her when he learned of her romantic affair. 

The play within the film is entitled "Pretty Lady," a title designed to valorize 

Dorothy’s star status and to signify the desirability and sexuality embodied by this white 

Holl~vood actress. Dorothy is elegantly dressed, adorned in j ewels, a mink ~vrap, a veiled 

hat, and gloves. Her elegance is accentuated by the film’s choreographer, Busby Berkeley, 

who utilizes chorus girls instead of the black maidservant to signify the 

hypersexualization associated with the white screen star but ultimately denied to the star. 

For example, the chorus girls auditioning for the stage show are instructed to elevate their 

skirts to display their legs; the camera then pans an endless display of legs, clearly 

sexualizing these women and reducing them to their bodies. Their commodification as 

sex obj ects and their reduction to the body is again apparent when one of the stage 

producers remarks, "We need a girl who can count to forty without a pad or pencil." The 

implication of course is that because these ~vomen lack intellect their only useful assets 

are their bodies. 

It is the second half of the film before the black maidservant is introduced, a 

practice used by many Hollywood productions. Such productions often featured black 

actors only in cameo appearances or appearances well into the latter half of the picture. 

Beavers’s first appearance in the film comes in a scene when the producer announces the 

day before the play’ s opening that the show must be moved to another city. Taken by 
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surprise, Dorothy exits the stage, still holding her coffee cup, but Beavers, dressed in a 

black uniform with white collar, cuffs, and apron takes the cup from her. Beavers’s 

deliberate insertion at this point in the film suggests that she has been introduced to alter 

the emotional intensity of the film, since Dorothy’s resistance to traveling to another city 

could threaten the survival of the show. In fact, Beavers always appears at climactic 

points in this film, though, interestingly she remains unnamed throughout the picture. 

As the black racial Other, Beavers is deemed vital and central to Dorothy’s 

development, in spite of her subservience. When Dorothy sings on stage and her 

performance is interrupted because she has forgotten a handkerchief that is part of her 

costume, it is Beavers who provides the handkerchief, which suggests that Dorothy’s 

performance would be incomplete without her. Again, Beavers is used as a calming 

element prior to the film’s emotional apogee when Dorothy sings on stage surrounded by 

an entourage of men strategically positioned to heighten her sexuality. After Dorothy’s 

performance, she is greeted by Beavers, who remarks "You nearly was elegant Miss 

B~Ne." Beavers’s presence again signals a shift in the film’s emotional intensity: as 

Dorothy becomes distraught that she has not received the phone calls she desired from her 

lover and begins a tirade. When Abner, the show’s producer, attempts to enter Dorothy’s 

dressing room, it is Beavers who halts him. This is symbolic of Dorothy’s romantic 

rejection of Abner. Thus Beavers becomes a stand-in for Dorothy, converting her 

mistress’ s intent into action. 

in Forty-Secol~d Street, Beavers again serves as a surrogate for the male figure 

denied to the female protagonist. Because of Dorothy’s relationship with Abner - a 

relationship she had launched for the purpose of advancing her career - she is without the 
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male figure she truly desires. When Dorothy rej oins her lover, Beavers again disappears 

from the film. As Forty-SecondStreet ends, the elegantly dressed chorus girls dance on a 

rotating stage and the camera gazes through a pyramid of legs. This scene is designed to 

obj ectify women and to hint at Dorothy’s hypersexualization now that she is reunited 

with the male of her desire. 

Throughout her film career, Beavers was often paired with white fatalistic femmes 

- a linking that is both figurative, as blackness is associated with darkness or tragedy, and 

literal, in that Beavers herself could be viewed as tragic because she portrayed the 

quintessential mammy figure. By extension, because of her blackness, she becomes an 

agent for transforming white womanhood on screen. In 14~hat Price Hollyrr’ood (1932) she 

was paired with Constance Bennett, who starred as Mary Evans, an aspiring actress who 

is working as a waitress when she captures the attention of an alcoholic Hollywood 

producer. Although elevated to movie star status, she loses her husband to divorce, she 

loses a friend (the film producer who launched her career) to suicide, and she loses her 

reputation in the Hollywood community. At the film’s end, Mary’s stardom is 

transmogrified and she is persecuted by the same press that had earlier elevated her film 

career. Her fate suggests that stardom results in tragedy for any females who aspire to act, 

since they will ultimately fall victim to a male-dominated industry and become tragic 

figures. 

In ~VhatPrice Holl)m~ood, Ma~’s star status is constructed so that she becomes a 

signifier of desire and beauty. In the opening scene Mary flips through movie magazines 

fantasizing about stardom. She is foregrounded through close-up shots of photographs of 

Holl~vood stars displayed on the covers of these magazines. As she dreams of becoming 
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a star, the magazine comes to symbolize a mirror. Jacques Lacan’s mirror-image thesis 

would suggest that Mary is engaging in attempts to transform herself into the Other.27 For 

example, as the magazine advertises silk stockings for women, the camera foregrounds a 

woman’s legs; this photo is then superimposed on Mar5, as she eases into her hose. The 

camera zooms in on her face while she applies lipstick, suggesting her sexualization. 

These visual codes are reinforced with verbal codes. Two elderly women whom Mar5, 

serves in a restaurant comment on her unmistakable beauty and affirm for her that she is 

bound to be cast in pictures some day. In this same setting, she becomes acquainted with 

a film producer (Max Carey) who elevates her to stardom resulting in the press promoting 

her as a "devastating blonde beauty" (blondeness commonly associated with beauty and 

whiteness). 28 

Prior to Beavers’s appearance in the film, African American actor Eddie 

(Rochester) Anderson appears as Max’s valet. He functions on screen as the white male’s 

racial Other, strategically inserted to provide comic relief and becomes a signifier of 

black maleness. His introduction nearly prepares us for Beavers’s entrance in the part of 

the maidservant, Bonita. As the black racial Other for the white actress, Beavers, as 

Bonita, becomes a foil for her employer (Mary-), who is blonde, beautiful, and already a 

star. With a million-dollar seven-year contract, Mar5, has been cast as the "typical 

American girl." As her maid Bonita, Beavers is the embodiment of maternali sm, 

subservience, and the sexuality denied to white women. Moreover, she is again the agent 

for transmitting the film’ s emotional intensity. 

As with other films, Beavers assumes a multiplicity of positions simultaneously. 

For example, it is Bonita who assists Evans on location while rehearsing for a film that 
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focuses on a polo match. She appears on screen dressed in a black uniform with white 

pinafore, cuffs, and ruffled headpiece. Handing her employer a pair of gloves, Beavers, as 

Bonita, again demonstrates herself to be indispensable - this time to Mary. While Bonita 

signifies subservience to validate Mary’s star status, she also participates in one of the 

film’s climactic moments; when Mary develops an attraction for Lonny, a male polo 

player. Ironically, the polo player had previously indicated his disillusionment with 

Hollywood blondes like Mary. Mary’s whiteness is accentuated by the fact that Bonita is 

foregrounded in a scene in which she holds a cosmetic case into which Mary peers to 

perfect her make-up and undeniably connote how she signifies beauty. 

The climax builds when Mar5, is accidentally hit by a stray polo ball, which gives 

her license to approach the desired male figure. He objectifies her with his gaze in much 

the same manner that she had objectified him with her gaze, and their gazes become 

mutually gratifying. He extends a dinner invitation to her to make up for having hit her 

with the ball. 

After accepting Lonny’s dinner invitation --an act in which she relinquishes some 

power - Mary seeks to reclaim her authority, and she does this by displacing her own 

subjugation onto Bonita as in when she issues a barrage of commands to Bonita, 

instructing her to retrieve her script and cigarette -- symbols signifying white male 

authority and power. Seeking further to reclaim her authority, Mary requests a menu of 

expensive and exotic food in addition to a thirty-piece orchestra. She forces Lonny to 

provide an outrageously expensive evening, an evening she sees as well deserved because 

of her star status. Then, after Lonny accedes to her every wish, she fails to attend - a 

strategy designed to both pique his interest and punish him for his earlier callous remark 
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regarding Hollywood blondes. It is Bonita who arrives at the dinner and delivers Mary’s 

regrets when she cancels their engagement. It is worth noting that Bonita, upon delivering 

the letter, widens her eyes - either to direct attention to the film’s climax, to accentuate the 

emotional intensity of this scene, or to conform to the parodic constructions of African 

Americans on screen. 

Bonita, however, plays a more interesting role in this film. It is through her visual 

gestures that spectators receive clues about what is most important. Her gaze merges with 

the gaze of the spectator and controls it in much the same way that Hattie McDaniel 

controls the gaze of spectators in Gone u, ith the !4Zind. Yet in this instance, Bontia’s gaze 

is the scopophilic gaze--one that obsew’es and documents. In light of bell hook’s 

argument regarding the "oppositional gaze" and her contention that it emerged out of a 

hi storical terrorization in which blacks were denied the right to look, it is interesting that 

it is Bonita who is strategically positioned to dictate the gaze of spectators.29 But there is 

an irony here, for the gaze in this instance is still ultimately claimed by the white 

filmmakers. Therefore, when Bonita delivers the note-- declining Lonny’s dinner 

invitation--she peers past Lonny to direct our attention to the lavish dinner arrangements. 

These are the arrangements that Mary insisted Lonny make but that she purposefully 

declines to share with him. it is as if Mary has played a joke utilizing her Other to carry it 

out. Lonny, having gone to such extremes to prepare for the elaborate evening, retaliates 

by invading Mary’s home, crashing through a glass door. He physically carries her back 

to the dinner, dressed only in her nightgown. (Resorting to physical force is of course one 

way by which white masculinity is represented on screen and is directly contrasted with 

femininity.) The romance ultimately results in marriage, in true Holly~vood fashion. 
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At this point in the plot of I4Zhat Price Hollywood, Bonita is rendered 

insignificant. Having been the surrogate male figure, she is now no longer needed 

because the white female is supplied with an actual male figure. Later, when Lonny 

becomes increasingly annoyed with the machinations of Hollywood and their interference 

with his marriage, Bonita curiously reemerges, suggesting that the marriage (or Lonny 

himself) is weakening While he sits on the studio lot waiting for Mary to appear, there is 

Bonita, holding a cosmetic mirror for Mar}, to use between takes. Bonita’s presence again 

serves to forewarn the spectator of impending danger, in this case signaling that the 

marriage is about to come to an end. The mirror signifies that Mary lives vicariously 

through her black maidservant but also that Beavers may live vicariously through the 

white screen star. 

When the film crew assembles at Mary’s home, there is a sense of abandon as 

they congregate around the swimming pool. While serving the guests, Bonita is 

approached by Max, who declares that even she might possess acting talent. Bonita, 

excited at his proposition, imitates African American song stylist Billie Holiday and sings 

one of Holiday’s most famous songs, "All of me." Having her sing Holiday’s song could 

have been an attempt to hint at her sexuality by comparing her with Holiday. In this 

instance, Bontia provides what Christian Metz characterized as both "filmic pleasure" and 

"filmic displeasure" can be taken to embody negative and positive associations made to 

Holiday.3° Because Bonita, a black subservient, simulates the music of Holiday--a sexy, 

sultry song s@ist, who was in direct contrast to Beavers -- it appears that the film 

attempts to exploit both women. The association made through the merging of one 
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character type with another may marginalize all black women by reducing black 

womanhood to one of two choices: "mammy" or "entertainer." 

Moreover, in the same scene, the drunken Carey reaches for Bonita and pulls 

Bonita into the pool with him while she is fully dressed. This can be read in several ways. 

First, if Carey is rendered as Other (given that he is an alcoholic renders him different 

from other males in the film) in much the same manner that Bonita represents the racial 

Other, then joining the two demonstrates how the self (Max) desires to become the racial 

Other (Bonita). Additionally, if the black maidservant becomes symbolic of death or 

tragedy because of her blackness, then Max’s subsequent suicide is presaged by this 

scene. However, the most plausible explanation for this scene is that it is designed to 

provoke laughter that will then intensify the impending tragedy.31 

Bonita and Max’s immersion in the pool may represent an attempt to erase their 

Otherness, to cleanse them of their difference, but while their Otherness is never erased, 

the characters themselves are erased. When Mary is reunited with her spouse, following a 

temporary separation, Bonita again disappears from the film. Max’s invisibility is 

rendered through his subsequent death. Thus Otherness becomes synonymous with 

invisibility and central to the enhancement of the white star’s status. While a tragic figure, 

the white protagonist is still privileged: she is never rendered Other in the same way that 

Bonita and Max are rendered as Other. 

Prior to the dissolution of Mary’s marriage, Bonita is again foregrounded when 

she assists Max who returns to Mary’s home late one night. Max is inebriated and seeking 

refuge aider being rej ected by Hollywood because of his alcoholism. In another instance, 

it is also Bonita who delivers the telegram to the studio lot when Mary receives her 
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divorce from Lonny. Bonita is the bearer of news, more often than not bad news. She is 

the herald of tragedy, preparing us for the film’s climactic moments. 

Mary’s world begins to collapse after her husband leaves her and Max commits 

suicide. As in (7oquetw, it is the white male who is rendered the tragic figure. The tragedy 

customarily assigned to the white female is displaced onto the white male, perhaps to 

make the female protagonist a more sympathetic character. That a male is allowed to 

claim the tragedy designed to render the female tragic could be viewed as a way by which 

males continue to claim the emotional power of the film, despite the fact that it is a 

woman who is the focus of the plot. 

After Max’ s suicide, Bonita again appears on screen, preventing reporters from 

invading Mary’s home to sensationalize the situation. She yells to reporters from an 

upstairs window that they are required to vacate the premises. That the black servant 

becomes identified with the window or door, suggests that she is still confined because of 

her race: while the black racial Other can gaze at the outside ~vorld, she has only limited 

access to it. And although Bonita seemingly assumes an authoritative position, she is still 

confined by her role as maidservant reflecting upon the ambiguity of the subservient in 

much the same manner that Mammy dictates orders to Scarlett in Gone with the ~Tnd In 

view of the tragic circumstances and in the absence of the white male, Bonita now 

becomes a surrogate male and maternal figure for Evans, protecting her from outside 

forces. 

Overcome by the tragedy of Max’s suicide, Mary moves to France seeking refuge 

from adverse publicity. In France, she pairs Bonita with a white French cook - a pairing 

that signals how both are similar in their Otherness. Yet the two are of course in direct 
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contrast to each other because of their race, language, and culture. Bonita, frustrated in 

her effort to communicate with the French cook, tells Evans that while she had instructed 

the cook to include raisins in her rice pudding, the cook failed to do so. She claims that 

the cook, apparently frustrated with her guidance, responded by "barking like a dog" - 

indicating Bonita’s inability to comprehend the French language. More importantly, 

because the racial Other uses animalistic terminology to decipher the French cook’s 

response, again, the racial Other becomes inseparable from bestiality. Additionally, 

Bonita as racial Other is linked to food: the raisins ~vhich are dark in color, may represent 

Bonita’s blackness, and their omission from the pudding could signify Bonita’s inability 

to be integrated into French culture. While the specifics are open to debate, this scene is 

clearly designed to accentuate both racial and cultural difference while distinguishing 

Mary as different from both. 

Bonita’s final appearance in the film basically serves to inform spectators that 

32 Lonny will reenter Mary’s life; he soon arrives in France to retrieve his wife and son. 

Thus, the white female protagonist is reunited with her estranged spouse, signifying the 

domestic utopia promised by Holb~ood films of this period. These films suggest that 

once the male figure reenters the white heroine’s life, she is no longer rendered a tragic 

figure. 

Bombshell (1933, alternately titl ed Blonde Bombshell), i s another film that 

foregrounds a white female protagonist who is thrust into the turbulent world of 

Hollywood. Beavers plays Loretta, the maid and black Other to Lola (Jean Harlow). Lola 

is a white Hollywood actress attempting to continue her career while contending with 

family members who move into her Hollywood mansion and exploit her. The pursuit of 
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her career as an actress consequently results in the deterioration of her romantic 

relationship with Hugo (Ivan Lebedeff). Eager for motherhood, despite the demands of an 

acting career, she considers adoption. 

Loretta is first seen entering Lola’s elaborate bedroom to awaken her for a day of 

rehearsals. Lola’s blonde curls can be seen against the satin bed sheets. This white star’s 

importance is underscored by her entourage: a black maid, a white female secretary, and a 

white butler. Loretta is adorned in a gown and a satin robe trimmed with ostrich feathers, 

but with her hair uncombed (unlike the white star’s perfectly arranged curls). When Lola 

remarks that Loretta is wearing evening attire, Loretta responds that this wrap is all that 

she has to wear because her negligee was torn the night before. The implication is that 

Loretta must be having an exciting sex life and therefore, she is sexualized right from the 

beginning because of her blackness. She becomes the site by which whites can explore 

their sexual fantasies. Arguably, she is symbolic of Lola’s denied sexuality even though 

Lola is still rendered as an object of desire because she is a signifier of white 

womanhood. Loretta’s sexuality is displaced onto her white employer to render her 

desirable but not too sexually explicit - an overt reference to her sexuality would be a 

direct insult on white womanhood. The similarity in their names also hints at their 

sameness and at their inter-woven identities. Gwendolyn Audrey Foster noting how white 

actresses such as Mae West become commodifiers of black sexuality is apparent in her 

assertion that West in I’m ~To Angel (1933) "treats her black female servants as slaves and 

confidantes with whom she shares sexual remarks about men for its supposed sexuality, 

humor, and musicality in her strange performance in the film that at once appropriates 
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male sexual desire, black female humor and oppenness about sexuality and blues 

.33 numbers co-opted from black women .... 

Of course, as the racial Other and subservient to Lola, Loretta renders herself 

indispensable to her white employer. When Lola is in her dressing room preparing for a 

film shoot and surrounded by her dogs, Loretta stands by her side. She prepares Lola for 

the shooting, reciting her lines from the script implying that the white actress could not 

rehearse her lines without the assistance of her black racial Other. On the set, Loretta is 

ubiquitous, holding a cosmetic mirror for Lola between takes. 

in this film, Beavers’s character is more assertive than her previous screen roles, 

as evident by her refusal to respond to a scolding by Lola’s white secretary. Perhaps her 

assertiveness, like her sexuality, is strategically designed to be displaced onto the white 

screen star.34 When Lola refuses to be manipulated by a news reporter, she emerges as a 

feisty and uncompromi sing actress, well aware of Hollywood’s whims. Loretta again 

functions as the surrogate male figure for the white female lead. This is particularly 

apparent in Bombshell when Lola’s romance with Hugo dissolves. Yet, while she serves 

as a surrogate male figure for Lola, she is more often the caretaker ofLola’s sheepdogs. 

The film’s most disturbing assertion is that Loretta is not only undeniably associated with 

bestiality, but is also subordinate to the dogs. 

For example, when Lola heads to the studio she orders Loretta to bring along her 

three sheepdogs. To some extent they become an extension of Loretta’ s physical size and 

psyche. The three leashed dogs are always shown leading the way, with Loretta struggling 

either to keep pace behind them or to maintain order as they proceed in three different 

directions simultaneously. It becomes clear that it is not Loretta who leads the dogs but 
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the dogs who lead Loretta. It is as if Loretta has become an Other to the three dogs, who 

are referred to as Trio. 

Beavers was inextricably linked to bestiality in another film, Reap the 14~ild !4/-ind 

(11942). The African American press reported that while cast in her customary role as a 

maid, "Beavers tries to reason with an obstreperous monkey.’’35 When the monkey raids 

the star’ s dresser to find her undergarments, he becomes entangled in the lingerie. John 

Wayne, as the white male protagonist, comments on the monkey’s behavior and declares 

that he’s "quite a ladies’ man"; thus Beavers, who is tussling with the monkey, is 

implicitly linked to both bestiality and sexuality in this scene - an association that 

permeated other screen roles such as Bombshell. 

Loretta’s association with the dogs in Bombshell is utilized both to symbolize the 

chaos in Lola’s life and to insert humor into the film’s plot. For example, when Lola flees 

Hollywood and escapes to the desert, she is accompanied by Loretta and Trio. Loretta’s 

presence, along with Trio, becomes symbolic of the disturbance that has transformed 

Lola’s life. When Lola takes a horseback ride, Loretta has to follow with the dogs. 

Loretta, though already black, declares that she’s likely to become sunburned. While this 

scene is certainly designed for comic relief, the black racial Other is made to construct her 

own Otherness through self-berating, a technique that is extremely disturbing to the 

viewer. 

Beavers’s multiple positioning in Bombshell is similar to that in many of her 

earlier films.36 As the racial Other, she differs only in name as she portrays the characters 

Julia, Pearl, Bonita, and Loretta - and sometimes she even remains unnamed. After many 

years of being assigned only minor roles, Beavers emerged as a screen star in her own 
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right playing the part of Delilah in Imitation of Life (1934). Still signifying the 

quintessential mammy and still multiply positioned, in this film she also continues to 

embody sexuality and to serve as both a surrogate maternal figure and a surrogate male 

figure. Equally important is that she also is subordinate to the white female lead and 

functions as a device to alter the emotional intensity &the film. Seemingly, little has 

changed, but one major difference can be noted. 

Imitation of Life is Beavers’s own story. Delilah struggles to escape from the 

ownership claimed by her white mistress, Miss Bea (Claudette Colbert). Moreover, she 

attempts to establish her own independence through her daughter, Peola (Fredi 

Washington), who becomes the agent by which Delilah liberates herself, albeit a 

liberation through death. Thus Imitation of Life--a film that canonizes black subservience 

and subordination--can also be read as a film that represents the politicization of the 

black female as she attempts to liberate herself from her dominant white Other. By 

deconstructing the film in view &this position, it can be repositioned in a new light.37 

Imitation of Lijo strategically defines what it meant to be black in America in the 

1930s. it depicts white female liberation at the expense of the exploitation of black labor 

through the pairing of a white female entrepreneur, Miss Bea and her black maid, 

Delilah.38 The t~vo women are drawn together, almost interwoven, as mistress and maid. 

They combine their efforts to conquer the world’s perils and elevate themselves 

socioeconomically. Yet they are dually positioned, in that each is a single mother, each is 

a woman without a man, and each is a woman with a daughter who possesses her own 

aspirations. Miss Bea’s daughter, Jessie, is desirous of Bea’s fiancee, while Delilah’s 

daughter, Peola, is desirous of whiteness. On first examination, the film appears 
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straightforward, with no need for examination beyond the obvious. And yet, it is the 

film’s racial politics that calls for reexamination. Although a number of scholars have 

already explored the film’s racial and sexual politics, there is still a need for a return to the 

film’s disturbing subtext: Delilah’s subservience. This is the most offensive element in the 

film, suggesting that to be black implies compliance, passivity, and resignation. I argue 

that Delilah’s subservience camouflages her desire to escape from the ownership claimed 

by Miss Bea. 

And if we view Delilah as a character who lacks a phallus because she is a 

woman, then she becomes a woman in search of that which she has been denied. 

Moreover, if the phallus can be viewed as a weapon or political instrument that she 

desires then through her desire for the phallus she automatically becomes associated with 

a political weapon. By association with a political weapon, Delilah then can be viewed as 

a political agent. Delilah’s empowerment and political agency is evident if we view her 

daughter, Peola, as the vehicle of her liberation. To develop this argument, this critique 

will reconstruct the politicization of Delilah, and will reexamine Peola’s role in Delilah’s 

liberation and Delilah’s death as it becomes symbolic of the liberation that she herself 

strives for. 

Delilah, the Subservient, Constructed as Repulsive 

Before this argument can be developed, Delilah’s unrelenting subservience has to 

be addressed so as to understand how morally offensive and unacceptable her behavior is. 

Delilah’s seeming lack of desire to achieve liberation for herself epitomizes, on some 

level, the struggle between the consciousness and the unconsciousness. While she longs 
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to provide for her daughter, at the same time, she must come to terms with her blackness 

and the lack of opportunities afforded to black women in this period. Absurd as it may 

seem, Delilah has an unrelenting desire to placate her white employer, so much so that we 

begin to wonder if her subservience is not in fact, an expression of considerable 

radicalism. Her submissiveness, obeisance, and self-denial are practiced to such an extent 

as to be offensive even for the 1930s. Could she perhaps have been expressing the 

opposite of what she projects? The extremity of her behavior calls into question the 

reason for such a degree of servility; is it perhaps a hidden form of radicalism? It is 

conceivable that through Delilah’s subservience she is actually camouflaging the 

resistance or radicalism that she possesses in her attempt to liberate herself from the 

oppression and exploitation that her life as a subservient ascribes. 

Delilah establishes herself in the beginning of the film as a self-sacrificing 

character. She arrives at Miss Bea’s door nearing desperation and seeking employment. 

She smiles incessantly, leaves her daughter standing outside, baggage in hand as though 

her daughter’s presence might interfere with her ability to obtain employment. Then 

Delilah immediately demonstrates her skill and talent at housekeeping by taking charge of 

a boiling coffeepot. Delilah’s juxtaposition to Miss Bea is evident in Delilah’s darkness 

contrasted to Bea’s whiteness, her large frame positioned next to Bea’s small stature, and 

her domestic attire next to Bea’s middle-class working attire. Their differences are reified 

even in their naming: Delilah is always referred to by her first name - without a title - 

while Bea is always referred to as "Miss Bea." This is a practice commonly engaged in 

between blacks and whites of that period in order to further mark the distinction in their 

status. Blacks were to be reminded that they were subordinates, and the Miss or Mister 
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that preceded the first name of the whites were meant to denote respect "due" the 

"superior" race. 

Particularly offensive is the self-denigrating diatribe that Delilah delivers to Miss 

Bea, attempting to convince her to hire her by affirming that she will not be an expense, 

since "I don’t eat like I look." Then further insulting herself, Delilah feels it necessary to 

correct Miss Bea’s claim that Delilah is "200 pounds of mother" trying to take care of her 

child; Delilah emphatically proclaims that she weighs 240 pounds. These remarks are 

coupled with a dialect that Sterling Brown observes is a white fabrication of black dialect. 

Brown identifies black dialect as that which evolved from a black slave tradition and that 

becomes indicative of their transcendence into American life and culture. Yet, he 

suggests that in this film whites attempt to fabricate black dialect to such an extent that 

they result in distorting this dialect. Brown states of Delilah, "Her idiom is good only in 

spots; I have heard dialect all my life, but I have yet to hear such a line as ’She am an 

angel.’"39 This opening scene is so offensive as to make the spectator nearly dismissive of 

Delilah’s plight to earn a living for herself. It demonstrates, in the decade of the 1930s, in 

the words of Houston Baker, "black domestic labor mak[ing] a narrow circuit from 

kitchenettes to white folk’s kitchen."4° 

Compounding Delilah’s construction as the quintessential subsew’ient, her 

complicit behavior throughout the film seems inexplicable and inspires resistance in 

many spectators. Delilah’s complicit behavior is especially evident when: (a) she refuses 

to leave the white family, even though offered the opportunity to become a partner in a 

business that she helped to build; (b) she rubs Miss Bea’s tired feet in a negation of her 

own exhaustion as a domestic; (c) she is more committed to Jessie (Miss Bea’s daughter) 
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than to her own child; and (d) she incessantly desires to fulfill Miss Bea’s needs while 

neglecting her own. Affirming this position, Jeremy Butler asserted that "Delilah fits 

comfortably into the ’mammy’ type: large framed, self-effacing, religious to the point of 

superstition, uneducated but ’wise’ in matters of the heart, and above all else totally 

committed to nurturing not just her own daughter but Bea’s daughter and Bea herself."4~ 

Delilah is so convincing in her subservience and undeniable dedication to her white 

employer, and in denying her own needs, that it is left to the spectator to beg for Delilah’s 

liberation, self-reliance, and autonomy. 

While on the surface of the film this assertion of self is visibly absent, it can be 

found--it is present in Peola. Delilah’s subservience is camouflaged in Peola’s resistance, 

which is indicative of Delilah’s desire for liberation. Could she publicly express such a 

desire? In the sociopolitical climate of that time, the answer is absolutely no. Therein lies 

a way for the behavior of both characters - a resistant Peola and a subservient Delilah-- 

can be better explained and understood. 

Peola’s Resistance as Delilah’s Resistance 

That Delilah’s conscious subservience is displaced onto Peola in the form of her 

unconscious resistance is apparent in nearly every scene in which Peola appears. 

Affirming Peola’s resistant behavior, Sandy Flitterman-Lewi s characterizes Peola’s 

behavior as indicative of "her violent refusal of her mother’s culture.’’42 When Peola is 

initially introduced in the film, she stands outside the screen door, peering through the 

screened wire mesh as though she is an Other. Peola remains silent until her mother 

instructs her to speak to Miss Bea and Jessie. Peola’s silence becomes predictive of the 
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defiance that she soon comes to represent. In denying her voice, she disavows herself 

from being allowed to speak. Added to this, when Delilah concedes that it is difficult to 

obtain employment when it is discovered that she has a child, Delilah acknowledges, 

"Folks just don’t want Peola." Thus Peola is constructed as an outsider, an Other. Her 

silence early on prepares us for her later outbursts of anger, frustration, and continual 

resistance. 

Throughout the film, Peola gives the impression of resenting and resisting her 

blackness, but perhaps it is really Delilah, living vicariously through Peola, who is really 

resenting and resisting whiteness. Moreover, in this scene, in which Peola stands outside 

of the door, with Miss Bea, Jessie, and Delilah positioned on the inside, the door becomes 

a metaphor for Peola’s exit from blackness and entrance to whiteness. Or more 

importantly, the door becomes a metaphor for Delilah’s exiting whiteness to achieve her 

liberation in blackness. 

Peola embodies the resistance to whiteness that Delilah seeks to escape. This is 

made clear when Jessie and Peola are shown leaving together for school, rehearsing world 

capitals. At that moment, Miss Bea and Delilah acknowledge to each other the affinity the 

two children have developed for each other. But when Miss Bea admits that Peola is 

smarter than Jessie, Delilah quips "We all start out that way - we don’t get dumb until 

later." The implication is that blacks are intelligent but are forced to compromise 

themselves when their knowledge becomes threatening to whites. Even more poignantly, 

Delilah is talking about herself, while hiding that fact in her groveling subservient 

manner. In reality, she is much smarter than she allows herself to appear; her servility is 
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an attribute contrived to disguise her own desire for liberation, a desire she secretly 

intends to achieve through Peola. 

While Delilah’s secret recipe for a pancake mix propels Miss Bea into becoming a 

wealthy entrepreneur, Delilah continues to act out the part of the black maid. This is 

reified in the secret that Peola engages in when she attempts to disguise her blackness by 

masquerading as white, and it further signifies Delilah’s secret in that while she poses as a 

black subservient, she really is quite rebellious - a rebelliousness that manifests itself in 

the behavior of Peola. 

The more subservient Delilah becomes, the more rebelliously Peola behaves, it is 

as though the two dispositions coexist and coincide with one another, ultimately reaching 

a crescendo upon Delilah’s death. For example, in the first scene where Peola begins to 

display her resistance to her blackness, she returns from school and reveals that Jessie 

called her "black." Peola is distraught: "I’m not black, I won’t be black" she cries out, and 

then she turns on Delilah and proclaims, "It’s because of you that I am black! You make 

me black." Such a declaration begs the question as to whether Peola means that 

genetically Delilah is responsible for her blackness, or whether she is suggesting that if 

Delilah did not look so identifiably black then Peola could live in denial of her blackness 

and exist as white. 

Such implications invoke the debate surrounding racial purity, racial origin, 

"black blood," and the "one-drop rule." Such issues are addressed by Jane Gaines, who 

argues that "all of these glaring inconsistencies - the child who looks white but is 

classified black, the mother who is [the] producer of slave labor, the father who is but is 

not a father - are indicative of the trouble the social imperative encounters in its attempt 
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to manage the incontrovertible evidence of the human body. ,,43 Affirming the conflicting 

positions and complexity related to miscegenation, Gaines further contends: 

"Biologically, white bodies can produce black bodies just as easily as black bodies can 

produce white ones.’’44 Susan Courtney examines how the film confused miscegenation 

for the Production Code Administration and contends that the film "not only confounded 

the PCA’s ability to discern racial identity, but perpetually threatened to unmask ’race’ as 

itself an imitation through and through - a cultural fiction in which we are asked to 

believe which has no natural life of its own.’’4s Courtney adds that "what is at issue here 

is precisely the psychic dimension of racial ideology: not only how subj ects are culturally 

identified as raced subj ects (’black,’ ’white,’ etc.), but how subj ects psychically identify 

with such interpellations.’’46 Thus, when Peola exhibits resistance to her blackness, it is 

almost simultaneous with our seeing Delilah washing windows for Miss Bea’s new 

business. It is as though Peola’s resistance coincides with the exploitation of Delilah’s 

labor. Therefore, Peola’s resistance functions as symbolic of Delilah’s resistance to the 

exploitation of her labor. 

Peola’s resistance becomes ever more pronounced throughout the film, as does 

Delilah’s subservience. The next scene in which we witness Peola’s rebelliousness is the 

one in which there is a heavy rainstorm, and Delilah has gone to Peola’s school to provide 

her with rubbers and a raincoat. Delilah doesn’t know which room Peola is in, so she 

approaches the teacher to find out, but the teacher proclaims emphatically that there are 

no "colored children" in her room. Again, the door becomes a metaphor for Delilah and 

Peola’s racial positioning. Standing behind the door, Delilah peers into the class and finds 

her daughter. Peola is embarrassed and furious that her black mother has uncovered her 
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disguise and that her classmates now know that she is black. She flees the classroom in a 

rage and exclaims to her mother, "I hate you, I hate you!" Returning home, drenched from 

the rain, Peola refuses Delilah’s assistance. 

At this point, Miss Bea intervenes, and Peola becomes receptive to instruction 

from Delilah. However, Peola’s responsiveness to Miss Bea and dismissal of her own 

mother signifies her desire for whiteness and canonizes her displeasure with blackness. 

Yet Peola’s rebelliousness could also be interpreted as Delilah’s resistance to her white 

employer and to the segregated education system that denied blacks access to institutions 

like those that Peola had access to when passing for white. 

Peola’s resistance to her blackness coincides with Delilah’s lost opportunity to 

own twenty percent of the partnership in a pancake company that she had helped to 

establish--an offer that was unusual, even though it no doubt was less than what she 

deserved. Delilah’s subservience reaches a pinnacle, when she declines this offer, finding 

it more important to continue to fulfill the needs of the white family for whom she works, 

while denying her own and her family’s needs. Delilah’s declaration implies that rather 

than enjoying a life of self-sufficiency and autonomy, she chooses to continue in self- 

imposed bondage. She seems to be saying that her self worth is so dependent on this 

white family that without them she would be virtually devoid of value no matter. 

To construct Delilah as a character who actually thinks in such a way signifies the 

embedded politicization of blackness and the blatant propaganda that went into such 

screen representations. Considering Delilah’s complicity, Peola’s resistance is certainly 

more understandable. If to be black means dependence rather than independence, then we 

can understand why Peola is so intolerant of her own blackness. But if we consider that 
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Peola’s defiance is really indicative of Delilah’s own implicit resistance, then these 

representations seem more accessible for contemporary spectators. 

Later in the film, Peola’s transcendence from childhood to adulthood becomes 

synonymous with Miss Bea and Delilah’s success as entrepreneurs. Miss Bea has become 

so successful that she stages an elegant party at her opulent residence. The party is like a 

ball, featuring a live band and an expanded staff; the formally attired guests wear 

expensive j ewelry to signify wealth. Despite the fact that it is Mi ss Bea and Delilah’s 

success being celebrated, Delilah and the now adult Peola cannot attend; instead, they are 

confined to the downstairs. Peola makes disparaging remarks regarding the band, while 

Delilah notes that they sure do play good for white boys. Peola quips that they ought to 

since they get paid substantially, then she retreats to their quarters, expressing her 

frustration with having to live "beneath the veil," while the whites seemingly enj oy 

themselves upstairs. Conceding to her mother that her frustration stems from her desire 

for whiteness, Peola declares, "I want to be white like I look." 

Such intolerance expressed by Peola can be read as an indication of Delilah’s 

intolerance too. Here Delilah is confined to the downstairs and unwelcome at the party. 

Although Delilah should rightfully have been treated as a partner in the success and its 

celebration, Miss Bea has let Delilah and Peola know that they are not welcome at the 

party. While Delilah is not considered "good enough" to be included in the party, she is 

invited to discuss the evening with Miss Bea after the party. And after the party there is 

Delilah, listening to Miss Bea and rubbing Miss Bea’s tired feet. 

The more subservient Delilah becomes, the more resistant Peola becomes. In 

order to understand Delilah’s complicity and Peola’s inability to be contained, the two 
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could be viewed as one character conflated into a divided self- divided between self and 

Other, with the Other reflecting the unconscious while the self reflects the conscious. 

Seen in this way, the more Delilah seeks her liberation, the more aberrant Peola becomes. 

For example, when Peola agrees to comply with Delilah’s proposition to attend a black 

school in the South - one that will allow her to come to terms with her blackness and 

where she can escape the dilemma of having to confront whiteness - Peola attends the 

school for a while and then makes a conscious decision to pass as white. Unable to adjust, 

Peola leaves the school and takes a j ob in a white restaurant where she masquerades as 

white. 

Delilah receives a letter telling her that Peola is no longer enrolled in school. 

Then, with the assistance of Miss Bea, Delilah locates Peola and brings her home. Peola 

now does the most hurtful thing she can do: she denies her own mother, telling Delilah 

that she is not her mother. Miss Bea interrupts and attempts to shame Peola for disowning 

her own mother. It is of note that in nearly every instance where Peola resists, Miss Bea is 

present. This lends credence to the notion that if Delilah’s resistance is displaced onto 

Peola then Delilah is indirectly confronting her white employer. Peola’s outburst becomes 

symbolic of Delilah’s final public outc~ against her exploitation because it is at this point 

that Delilah’s health begins to decline; a decline that parallels her path to liberation. 

Delilah’s Death as Symbolic of Her Liberation 

When Miss Bea and Delilah return home from attempting to retrieve Peola, they 

are greeted by Peola who indicates that she intends to pass as white and seeks their 

participation even if they are reluctant to do so. Delilah pleads with Peola that "you can’t 
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ask me to unborn my own child" but reluctantly concedes - a concession that signals the 

beginning of Delilah’s declining state of health and that leads to her ultimate death. At 

this point, Peola has definitively decided to live independently of both Miss Bea and 

Delilah, while passing as white. Peola’s departure signifies the departure that Delilah 

makes from her white employer on her way to achieving her liberation; albeit a liberation 

achieved in death. As soon as Peola departs, Delilah’s health sharply declines, and from 

this point on she is rarely seen in the capacity of subservient. 

Confined to her death bed, she is no longer exploited for her labor. Now it is the 

whites who are positioned almost as subservient, waiting on Delilah. Miss Bea and Jessie 

rush to her bedside to accommodate Delilah as they realize that their existence is 

intricately interwoven with Delilah’s emotionally if not physically. When Delilah makes 

demands of Miss Bea to provide an opulent funeral and to take care of Peola, she 

promises to comply. 

Delilah’s death is a symbol of her liberation, and by extension, it might be thought 

of as a foretelling of all blacks’ liberation during the funeral scene, blacks fill the screen 

for the first time and spectators are provided with a glimpse of artificially constructed 

black life. Ho~vever, this particular black liberation has been achieved through a death, 

which is a dangerous position in and of itself. And even in death, black liberation is still 

ultimately claimed by whites. This position is perhaps best articulated in a Philadelphia 

Tribune review ofImitatiott of Lijo that notes: "In death [blacks] have an opportunity to 

approach equalit57 and they take it. But even in death the grim specter [of] prejudice rears 

its head. Cold dead bodies must have separate resting places--one for white and another 

for colored. And in Philadelphia, a colored body may not be cremated--the ashes of 
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colored bodies might get mixed with some white ones.’’47 Though Delilah’s body is 

subj ected to segregated practices, she has nevertheless achieved her personal goal of 

liberation. Her labor is no longer exploited and since Peola is now liberated from her 

blackness, Delilah is similarly liberated from whiteness. And though Delilah’s conscious 

self dies, her unconscious continues to live in the aftermath of her death, evident when 

Peola returns to Delilah’s funeral, it is at this point that Peola acknowledges the pain that 

she has inflicted on her mother - a suggestion that she is coming to terms with her 

blackness. However, while Delilah is liberated, Peola remains forever enslaved. Sandy 

Flitterman-Lewis argues that Peola’s insistent denial of her blackness is an expression of 

both "the racial self-hatred of the mulatto and the sexual self-hatred of the female in 

patriarchal culture’’48 but may instead represent Delilah’s hatred of what she signifies as 

the producer of labor and her hatred of the status assigned to black women in the 

sociopolitical culture of 1930s America. Finally, as Hortense Spillers characterized the 

mulatto as a neither/nor proposition, the black maid is similarly a neither/nor 

sub se~v, ient.49 

Following the release oflmilatio~t of Life, one reviewer noted that Beavers was 

omitted from the advertising material, despite her unparalleled performance: "The star is 

hidden by the producers while the white players are given the ’write ups.’ But the truth 

comes out when the play is seen.’’5° 

Beavers’s performance was widely acclaimed. A variety of publications 

recognized her talent and commented on her transformation from actress to screen star. 

For example, Crisis magazine stated: 
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Everyone who sees Imitation of Life will agree that Miss Beavers "steals" 

the picture, even though two of filmland’s best box office bets--Claudette 

Colbert and Warren William are in the cast with her. That such a triumph 

should come to Miss Beavers demonstrates that a level head, a firm belief 
in one’s own possibilities, and a willingness to accept small, 

inconsequential parts and enact them well are necessary to climb from the 

level of mediocrity to a place of more than ephemeral distinction in motion 
pictures.51 

Complimenting Beavers’s talent and attesting to her ability to transform a subservient 

role into a starring role, the Motion Picture Herald stated that, "Miss Beavers comes very 

near to being the actual star of the picture, partially because her problem, as the Negro 

mother, is the more poignant of the picture’s dual themes.’’52 Variety, seemingly intended 

to give credit where credit was due but proved unable to escape its own preoccupation 

with race, observed that the "picture is stolen by the Negress, Louise Beavers, whose 

performance is masterly. This lady can troupe .... It is one of the most unprecedented 

personal triumphs for an obscure performer in the annals of a crazy business.’’s3 Even 

Time magazine conceded that "the real heroine of Imitation of Life is not Bea Pullman 

but Aunt Delilah.’’s4 In the same vein, the Negro Liberator asserted that "Claudette 

Colbert is billed as the star of the play. She isn’t. The honors belong to Louise Beavers 

and Fredi Washington.’’ss 

The Pittsburgh Courier applauded Beavers’s talent while expressing their 

disappointment that she was denied an Oscar for her performance. Their reviewer stated 

that "Claudette Colbert, talented, well directed, high salaried actress was the mistress of 

Loui se Beavers, daughter of American slavery, but a born actress underpaid for her 

artistic ability by the screen Czars. Yet this actress stole the picture from her white sister 

on sheer acting ability. And the honorable judges just couldn’t take it--and didn’t.’’56 
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Apparently the African American press had hoped that their public lobbying on Beavers’s 

behalf would cause the Academy to recognize the merit of their reviews and award 

Beavers an Oscar for her outstanding performance. The Baltimore Afro-American 

observed that, ’~Should Louise Beavers Win Academy Award for Best Performance of 

[the] Year?’’57 the act would burnish the image of white Holl~a~-ood. This report 

continued, "the fact that the motion picture industry has not set aside racial prejudice in 

naming a [black] actress. I don’t see how it is possible to overlook the magnificent portray 

of that Negro actress, Louise Beavers."58 The Pittsburgh Courier reprinted an article that 

appeared in the California Graphic Magazine, which stated: "But, of course, the Academy 

could not recognize Miss Beavers. She is black!’’s9 

The African American press, reporting on Beavers’ s attendance at the Imitation of 

Life premiere, noted: "Surrounded by two enormous white men and their wives was 

Louise Beavers, wearing a black lace gown and a lovely seal trimmed with summer 

ermine. Miss Beavers was queen for a night and Holl~vood paid her homage.’’6° White 

and whiteness were encoded as privileged and empowered: white males were 

accompanied by wives; Beavers, with no male escort, was unprivileged and 

disempowered. However, in addition to commenting on her elegant attire, the press also 

noted that at the end of the film’s premiere Beavers was accompanied by a male 

companion, who "took the wheel of Beavers’s new Cadillac sedan as the party 

disappeared into the fog early that morning.’’61 

The denial of the Oscar to Beavers was taken as a rejection of all African 

Americans whose talent had gone unrecognized and whose labor had been exploited. 

Beavers was embraced by the African American community, - but at the same time they 
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were forced to acknowledge how she and other black actors were doubly coded, being 

forced to provide parodic constructions of the African American for the screen. 

Fourteen years later, when the film Good Sam (1948) was advertised in the 

Chicago Defender, the report read: "Academy Award Winner Louise Beavers [appears] 

with Gary Cooper and Ann Sheridan in Leo McCarey’s Good Sam.’’62 Beavers’s picture 

and the Academy award trophy were featured in the advertisement; the paper was 

apparently taking it upon itself to bestow the award upon Beavers, perhaps to repay her 

for the Academy’ s oversight. 

On screen, Beavers was a signifier of opposition in her relationship with Peola. 

Off screen, she al so embodied opposition: as an agent of political activism, she publicly 

articulated a defense of the roles she played. In response to criticism of her willingness to 

assume subservient roles and her objectification as a matriarchal figure, Beavers 

transformed her roles into such unparalleled performances that she subverted the gaze of 

spectators. She was said to have deflected the gaze or "look" back onto the spectators and 

the stars with whom she was paired, all of whom were in awe of her talent. While 

Hollywood had deliberately constructed her as a racial Other, she managed in her own 

ingenious way to force spectators themselves into the position of Otherness. Her talent 

refracted the subservience implied by these roles. 

One example of B eavers’s public resistance to subservience occurred in the 

making of Imitation of Lijo in regards to a scene edited from the final version of the 

film. This scene focuses on Peola, who while on a train traveling South is approached by 

a black male. The man is then accused of accosting a "white" woman. When it is revealed 

that Peola is not white, the planned lynching is halted. Peola "rushes into the center &the 
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mob and shouts: ’Stop! Stop! I’m a Nigger too.’’’63 The word "nigger" was scheduled to 

be used in the film, but Beavers met with the scenarist and asked for it to be removed 

because she found it offensive.64 Her protests became public knowledge and elicited a 

response from the NAACP, who sent a letter to the studio expressing their objection and 

stressing their support for Beavers. Because this had now become a political issue beyond 

the industry, studio officials proceeded to punish Beavers, whom they considered a 

troublemaker: ’~the next day the studio sent for her and had her repeatedly pronounce the 

word ’Negro’ and tested out its sound.’’6s Such punishments were intended to deter other 

African American artists in the industry from asserting themselves in the future. 

Anna Everett contends that despite such acts, the black press took "pride in 

divulging Beavers’s pro-studio outspokenness, her failure to be accessible to her black 

audience, and her role in detracting from the community’s goal of racial uplift.’’66 Everett 

continues that 

Ultimately, the attitude here is one of compromise. Beavers and other 
actors of stock black stereotypes are deemed entitled to earn a livelihood 
in Hollywood so long as they manifest their racial pride and solidarity off- 
screen when called on to do so. According to this logic, Beavers had failed 
miserably to separate the requirements of her public persona as a film star 
from her private responsibility as member of an oppressed minority 
community. Adding further to Beavers’s temporary ostracism in the black 
press was her dismissive attitude toward her black constituency, as 
reflected in the numerous unflattering quotes attributed to her that 
launched a good many black press missives against her.~7 

These unflattering quotes are attributed to the misrepresentations that she received in the 

black press. It is true that Beavers was at times, alienated and ostracized by the black 

press, as were other artists who provided offensive representations. Yet some of her 

alienation can be attributed to misrepresentations that occurred with the black press. 
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For example, when the Imitation of Life was shown at a screening for newspaper 

reporters, Beavers lobbied for members of the African American press to attend.68 

Unfortunately, there was a misunderstanding, and the Baltimore Afro-American falsely 

reported that she had expressed a disinterest in allowing them to attend and had even 

"snubbed" black reporters.69 In response to her alleged actions, the paper began to attack 

what they deemed to be her callous attitude: 

There is something pitiful and futile, something despicable and ignoble, 

something suicidal, certainly something that strikes awfully at the very 

base of the colored man’s economic status and racial self-respect when our 
own people forget their identity and perpetuate the policies that make them 
the butt of ridicule and enslavement by other races of the world.7° 

Beavers had in fact attempted to embrace the black press and to articulate a plea to 

prevent African Americans from being further marginalized on screen. Defending her, the 

Chicago Defender corrected the erroneous report and cautioned members of the African 

American press against circulating "malicious statements.’’71 Such statements could 

damage the careers &black actors and might "endanger the future of the Race artists just 

now beginning to receive recognition as emotional actors.’’Tz 

Beavers’s acceptance of subservient roles caused her difficulties within the 

African American community, but she continued to defend her choice of roles. She 

declared: 

As for the characters, I think that somewhere one might find a person like 

Delilah, a person who would not be affected by any amount of money 

which might come to her. A person who would be content to go along her 

way as long as she was assured of a place to sleep, enough to eat and a big 

funeral at the end. But there was more to Delilah than that. There was the 

trait of faithfulness, devotion, her love for her white friend and her child.73 
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Beavers understood that multiply positioned characters such as Delilah became signifiers 

of a variety of racial codes, which actors and actresses could manipulate and alter for their 

own purposes. As for the scene in Imitation of L~[e when Delilah refuses an opportunity 

to become a partner in the business she helped create, Beavers exclaimed, "Let somebody 

walk up to me now and ask me ifI wanted $20,000 - I’d take it and ask what for.’’74 She 

then added, "I am only playing the parts. I don’t live them.’’75 In Rainbow on the River 

(11936), she was forced to say "Negroes were happier in slaver},"; Beavers declared: 

have no obj ection to playing the so-called ’Aunt Jemima’ roles, because they are period 

plays. I am an actress and interpret the characters as they are written.’’76 In Mr. Blandings 

BuiMs His Dream House (1948), she was again positioned as a subservient, but this time 

her words and actions were central to the plot. In this film, it is the idea &the black 

maidservant Gussie (Beavers) that allows the white male advertising executive to excel in 

his profession: She exclaims, "Not ham! Wham! ... If you ain’t eating wham, you ain’t 

eating ham," and this becomes the slogan needed to revive his languishing career. This 

hints at the dependence of the white protagonist on the intelligence of his racial Other, in 

much the same way as in Imitation of Life. 

Discussing how she negotiated these representations, Beavers stated: "While I 

might interpret the roles of ignorant people at times, I have heard it said that it takes 

intelligence to do such a part.’’77 However, African American spectators were not fully 

convinced. In Memphis in the late 1930s, Beavers’s scheduled appearances were greeted 

by small crowds. Even lesser-known entertainers garnered larger crowds than she did - 

perhaps because some in the African American community were offended by her 

continual "mammy" roles.7~ Beavers was evidently disappointed and disturbed by her 
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poor reception in Memphis. When she toured Dallas, she expressed great appreciation of 

her reception there: "I have been more cordially received in Dallas than any other city in 

which I have made a personal appearance.’’79 

This generally ambivalent reception among African American audiences was 

echoed in the black press. On the one hand, the press viewed Beavers as a signifier of 

black advancement in the cinema world, despite the marginalized roles she assumed. On 

the other hand, they castigated her for these roles and seldom embraced her as a leader in 

the movement to improve the black screen image. Seeking to improve their own plight 

and that of their constituency, members of the African American press were divided. 

Some saw their mission as hampered by conspiring with the white patriarchal inscriptions 

of these representations; others felt it necessary to compromise the black screen image in 

order to achieve some level of progress. Their ambivalence can perhaps be seen in a 1942 

press photo of Beavers wearing a handkerchief on her head, with an apron around her 

waist, but positioned next to a white woman similarly dressed as a maid. The caption 

reads, "What’s Wrong with This Portrayal?’’8° in a further example, the Baltimore Afro- 

American decried Beavers’s absence from the list of nominees for board members of the 

Screen Actors Guild in the late 1940s but referred to her as the "Buxom elfin-face[d] 

Louise Beavers," thus sexualizing and marginalizing her.8J Everett concurs that 

the press successfully navigated the choppy economic waters between 
agitating for black performers’ rights to work in Hollywood and critical 
appraisals of films casting black actors in stereotypical roles. The papers 
were cognizant of the risks associated with alienating Hollywood, 
especially where the matter often pivoted on calls for access to studio 
publicity departments or strident insistence on black performers’ 
employment opportunities. The press understood as well the unlikelihood 
of meaningful change without the demand for ~t. " 
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Beavers faced more threatening tactics from the industry itself, and came 

dangerously close to having her career obliterated. As had happened to other African 

American actors, her parts began to be edited out of the final version more and more 

frequently, thanks to "certain busy body censors.’’83 She also found it difficult to acquire 

roles commensurate with her talent. According to the Baltimore Afro-American "after 

Imitation of Life she automatically was elevated into the featured player class, [but] 

casting directors stopped employing her, since that meant paying her considerably more 

money. In other words, she promoted herself out of the maid roles which she did so 

effectively and frequently."84 African American actresses found themselves in a double- 

bind: they were vilified if they succeeded, and vilified if they failed. Beavers received less 

money for her roles, such as the one in No Time for Come@ (1940, alternately titled Guy 

With A Grin) where she was cast as Clementine - the black maid to Linda Esterbrook 

(Rosalind Russell). In this film, Linda is the leading lady in Gaylord Esterbrook’s (James 

Stewart) first Broadway play for which he receives critical acclaim. Taking on Linda as 

his wife and in view of the success he has achieved, Gaylord is then encouraged to 

abandon comedy and produce a tragedy; an act that nearly results in the destruction of hi s 

marriage as well as his professional career. As for Beavers’s role, reports note that her 

hands had been contracted for several weeks at a large sala~N, but the studios, after 

utilizing a close-up of her hands, substituted a male extra, Benny Washin~on, for the 

additional scenes. The fact that Beavers’s hands were used rather than Beavers herself 

was insulting but even more insulting is when this small scene was substituted by a male 

figure. This was a cost-cutting measure for the studios, no doubt, but an insult to 
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Beavers.as Because this film was not available for viewing, little is actually known of 

Beavers’s contribution to the film. 

Denigrated on screen, Beavers also was denigrated off screen. For example, the 

Baltimore Afro American reported: 

One day she parked her automobile near the studio and when she returned, 
it had been stolen. In great haste, she went into the lunchroom, seized the 
telephone and directed her mother, in an excited manner, to find the 
license number and call the police. While she was talking, a young 
Southern white woman, waiting for the phone, drawled impatiently to the 
effect that it was a shame that any woman who wasn’t white should be 
hogging the phone and what would happen to her if she were down South. 
Miss Beavers overheard her .... she approached the white woman, some 
words were passed, and in the twinkling of an eye, Miss Beavers had 
reached out and slapped the white woman. Astonished and pained, the 
Southern girl looked around among the other white diners and asked: "Are 
you going to let her do that to a white woman?" Nobody in the cafe 
stirred.86 

To deny the subservience implied in her screen roles, Beavers often affirmed her 

blackness and applauded whites who were supportive of African Americans. Writing 

about Beavers, Lula Jones Garrett wrote: "She likes Mae West, with whom she has 

played in She Dotte Him liVrong because Miss West never does anybody wrong, and 

especially does right by always having some colored actors in her pictures. She likes 

Universal for the same reason, because colored actresses and actors get much 

consideration.’’87 She also appeared in all-black-cast films, such as Dark Manhattan 

(193 7) produced by the Million Dollar Production Company.88 During the Second World 

War, Beavers, like many black entertainers (e.g., Rex Ingram, Ben Carter, Nina Mae 

McKinney), attended a rally to boost the morale of soldiers preparing for the war. 

Undeniably, she utilized her position - albeit a position that was questionable to many in 
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the community - to support causes that were instrumental to advancing African 

Americans. 

Despite the public image that she developed as a result of her screen career, 

Beavers was not a "natural" for subservient roles. She had come from Cincinnati and then 

migrated to California, and was far removed from the southern mammy types she often 

portrayed on screen. In fact, because she had never lived in the South, "she had to learn 

the Negro dialect j ust as one learns a foreign language. ’I couldn’t even understand the 

language.., but I kept studying, reading books, and poems and finally mastered the 

dialect sufficiently to use [it] in screen roles.’"g° She also had limited experience as a 

servant. She suggested in a 11935 interview that the only domestic work she had ever 

performed off screen was while employed as a maid to white actress Leatrice Joy in the 

early 1920s and that she did not possess the cooking skills customarily associated with 

maid’s roles.91 She confided that "it took her five days to learn to flip pancakes, during 

which time she became so tired of batter and griddles and turner that she swore she would 

never touch another pancake as long as she lived.’’92 

Beavers’s resistance to her screen representations and her dissociation from them 

was apparent when she was forced to appear in court for a lawsuit involving an 

automobile accident. Because Beavers was working on a film, she appeared in court in a 

maid’s uniform, but as the press reported, ’~the famous actress was accompanied by her 

personal maid.’’93 Flaunting the fact that in real life she was not a maid, but instead 

employed one, Beavers created her own image, that of a woman of means. She was also a 

firm follower of the Christian Science philosophy, a religious belief and practice 

diametrically opposite to the religious fervor she displayed in the role of Delilah.94 Unlike 



{PAGE } 

most of her on screen characterizations, where she was denied a male companion, off 

screen she was married twice. Her first marriage, in 1936, was to Robert Clark.95 After 

this marriage ended in divorce, she later married Leroy Moore, a marriage that lasted until 

her death.96 It is ironic that although Beavers (herself an only child) never had children, 

on screen she played the black matriarch. Moreover, on screen she was a servant, but off 

screen she may have descended from a powerful white patriarchy, for she often stated that 

her grandfather, James Monroe, was a descendant of the former president, lineage that 

97 linked Beavers to the political arena. 

in fact, Beavers’s political views provoked considerable debate, particularly later 

in her career. Richard Nixon’s "first campaign for public office was launched in Louise’s 

Los Angeles home.., with Irene Dunne co-sponsor.’’98 Beavers, defending her support of 

Nixon, once said, "I’m not really partisan in my politics, but I’m for Dick Nixon all the 

way.’’99 She thus endorsed a political figure who would become anathema within the 

African American community. This either speaks to Nixon’s skill at exploiting Beavers to 

try to gain African American support, or reveals her political naivete. Perhaps she 

genuinely supported him early in his political career, believing that he demonstrated some 

sympathy for African Americans. IfNixon viewed Beavers as being ideologically 

consistent with the subservient roles she played, then he would have assumed that she 

was the "pleasant, likeable Negro [maid] -- plump and happy and quick to laugh.’’1°° An 

image that allowed her to make the transition to television when she replaced Hattie 

McDaniel in the Bettlat~ television series in the 1950s, following McDainel’s declining 

health. 
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Beavers’ characterizations call for examination because of her contributions to 

cinema and her strident resistance to the caricatures inscribed in these roles. In the final 

analysis, it can be argued that off screen Louise Beavers attempted to deny and defy the 

subservience she was hired to portray on screen. Moreover, she used her acting talent to 

lessen the marginalization that came with her screen roles, and by doing so she negotiated 

new screen representations for subsequent actors and actresses. 

She is best remembered for her role in Imitation of Life, a film that spawned both 

her career as well as the career of Fredi Washington. While Beavers capitalized on the 

notoriety that this role provided by popularizing such roles in other films, Washington 

was much more resistant to such one-dimensional roles. According to Everett, 

Washington characterized "the cinema’s first reluctant black anti-hero. Her private 

yearning was the public demand for an acknowledgment of black humanity."l°l Although 

thrust on the screen together, Washington’s portrayals were diametrically opposed to 

those of Beavers, as will be shown in the following chapter. 
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FREDI WASHINGTON: TRANSCENDING RACIAL DIFFERENCE 

The juxtaposition of race and sexuality holds unending fascination for spectators 

of white Hollywood cinema, perhaps because it allows them to explore their repressed 

desires and fears. For African American actresses, the dynamic becomes even more 

complex because of their additional position as Other, both on and off screen. The 

participation of black actresses in the creation of racialized and sexualized constructions 

on screen is especially interesting in the case of Fredi Washington, for these constructions 

transformed her off screen life. 

Despite Washington’s public denial, there are several parallels between her 

private life and her role in Imitation of Life. Donald Bogle observes that Washington’s 

"public persona and private life looked at one point as if they’d merge.’~1 Her adamancy in 

resisting such claims fuels the argument that she ultimately was consumed by the role 

despite her resistance. While steadfastly denying that she sought whiteness, she 

nonetheless became a tragic figure to the extent that she was vilified for her film role and 

forced to assume a defensive posture in terms of extricating herself from it. Feeling the 

need to defend her blackness, she became politically active, fighting against racial 

oppression during an era of segregation. 

This chapter analyzes Washington’s role as Peola in Imitation of Life and 

compares this representation to her off-screen life by examining her three masquerades: 

of ~vhiteness, of blackness, and of self. The first of these refers to the manner in which 

Washington masqueraded as white or responded to her whiteness both on and off screen. 
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The second refers to the way she negotiated her blackness. The masquerade of self refers 

to the ambivalent racial construction that resulted in her racial identity being 

misconstrued, which caused her to internalize her representation. Ultimately she became 

the embodiment &the mulatto who had to negotiate both blackness and whiteness. 

Masquerades of Whiteness 

Imitation of Lijb, directed by John Stahl, has been heralded as a feminist film 

because of its progressive theme of a widowed white woman who succeeds in becoming 

an entrepreneur in the white male dominated America of the 1930s. The film is based on 

Fannie Hurst’s novel of the same nme. Hurst at one time employed Zora Neale Hurston as 

her secretary. Hurston has been credited with providing Hurst with a view of black life 

with which she had been unfamiliar.2 Affirming Hurston’s contributions to her work, 

Hurst acknowledged that she had indeed provided valuable insights: Hurston’s "mind ran 

ahead of my thoughts and she would interj ect with an impatient suggestion or 

clarification of what I wanted to say.’’3 The symbiotic relationship between them was 

replicated in the novel, and on screen, in the characters of Miss Bea and her black maid, 

Delilah. More central to the story, however, is the relationship that developed between 

their daughters: Bea’s daughter, Jessie and Delilah’s daughter, Peola as well as the role of 

the tragic mulatto, played by Washington. 

The film explores mother-daughter relationships and the struggles of single 

mothers attempting to become self-sufficient in a male-dominated culture. While 

numerous essays have explored the film’s political and feminist dynamics, I focus here 



41 

primarily on Peola as a character and on Washington as an actress. In the film’s subplot, 

Peola (played by Washington) is a light-complexioned African American who constantly 

struggles with her blackness. 

Washington was well prepared to assume the mulatto role in the Imitation of L~[e: 

her mulatto appearance had always been a point of contention in her private life, if not for 

herself then for those who subscribed to America’s prevailing racial hierarchies. 

Masquerading as white or "passing" is embedded with its own set of dynamics, raising 

questions regarding whether one is psychologically transformed, or physiologically 

transformed in the process. Although Washington was never psychologically transformed 

(she never intellectually extricated herself from blackness), her light appearance allowed 

her to be rendered as white, and it is this complexity that problematized her. It can be 

traced to the early stages of acting her career. 

In the 1926 stage production of BlackBoy, Washington was cast in the role of 

Irene, the mistress of "Black Boy" (Paul Robeson). The play written by Jim Tully and 

Frank Dazey, focuses on a prizefighter who is deceived and betrayed by his seemingly 

white mistress, Irene.4 Under the influence of his mistress, "Black Boy" compromises a 

fight by becoming inebriated. At first he feels compelled to retaliate against Irene for her 

role in facilitating his decline, even threatening to murder her - but he stops when he 

learns that she is actually black.5 "Deserted by the girl when it is clear that he has lost his 

crown, ’Black Boy’ discovers that ’his little white missy’ was really black, and that his 

whole world was an elaborate illusion.’’6 Irene’s masquerade may be read in two ways: 

pretending to be white, attracting the attentions of Black Boy, she is clearly establishing 

an interracial relationship, a provocative notion in and of itself for the time period. When 
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she reveals herself to be black, she is regarded as deceptive, because she has succeeded in 

deluding Black Boy (as well as the audience). 

The duplicity of Irene’s masquerade in Black Boy exemplifies how the mulatto 

character was problematized on the American stage and stood to transcend Washington’s 

off-stage life. In fact, this duplicity permeated the sociopolitical climate in which 

Washington lived, it was a world of absolutes with respect to black and white, a world 

where there was no middle ground, yet Washington constantly contested the mulatto 

ascriptions imposed on her because of her light appearance. 

This notion of the masquerade reconstructed on the stage in Black Boy is further 

enhanced by the fact that Washington’s name "was changed to Edith Warren in the 

playbills just in time for the performance. ,,7 Was this transformation necessitated by the 

producers’ desire to conceal her true racial identity? Did the name Edith Warren sound 

less black than Fredi Washington? Perhaps the producers wanted to feminize her, since 

the name Fredi could be regarded as masculine. The African American press took issue 

with the masculinization of her name, because her real name Fredricka evolved into 

Freddye or Fredi, suggesting another masquerade.8 Names do have power, and language 

can be used to both liberate and enslave. But in these transformations, Washington was 

being denied the power to control her identity, raising questions about the ability of all 

African American women to control their own image. 

Her producers appear to have engineered Washington’s name change to confuse 

theater patrons so that her white masquerade would be rendered more believable. If 

audiences knew that a black actress was playing the part of a white one, they would be 

less likely to identify with her character, but if they assumed that they were watching a 
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white actress who was masquerading as black, then the interracial relationship she 

developed would appear less threatening. Lola Young writes that "in Hollywood ’passing’ 

film, the tragic ’mixed race’ protagonists were played by actors ’known’ to be white. At the 

core of such casting was the belief that white audiences would not be able to identify with 

black actors in these leading roles and that the ’tragedy’ of ’passing’ was that basically, 

good, honest people had their lives blighted by the tainting of ’negro blood. ,,9 James 

Snead adds that "the roles of mul atto black women passing for white are actually played 

by white actesses, to make sure that a visual ambiguity does not compound an already 

difficult conceptual leap."1° Casting a black actress in this interracial role then distanced 

white audiences from identification with the character only to the extent that they knew 

she was indeed a black. In fact, Pearl Bo~vser and Louise Spence write that "race mixing 

threatens definitions of race, challenging the idea that racial identity might be ’knowable.’ 

By blurring the dichotomy on which whiteness depends, miscegenation throws into 

disarray the basis of ~vhite supremacy."11 In this case, however, Washington’s identity ~vas 

altered by producers of the play as affirmed by Martin Duberman, Paul Robeson’s 

biographer, who notes that "it was the producers’ idea to change her name, for reasons she 

[Washington] never understood."12 

Washington’s real-life identity began to be altered to coincide with the duplicitous 

identity constructed on the stage. Her public persona and private persona began to merge, 

and these personas plagued her throughout her life. When Black Boy opened in 

Wilmington, Delaware, she was offered the same hotel accommodations at the Hotel 

DuPont as were the white performers while other African American cast members were 

denied such access. Washington was privileged because of her white appearance, and her 
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racial identity remained unknown to the proprietors. According to the Baltimore Afro- 

American, "the supposition was [made] that Fredi was really white, passing for a colored 

girl who was passing for white." 13 Explaining why she took advantage of the privileges 

and opportuniti es presented to her because of her physical appearance, she publicly 

stated, "I only ask my money’s worth and when they know you are colored they rob you of 

that even break.’’14 Lola Young explains that "since the success of the ’mixed race’ woman 

who passes is based on her expectation of reaping the benefits which accure to white 

women," is then it is understandable why Washington availed herself of opportunites 

given to her on the basis of her appearance. Defending her actions on the practical level, 

she nonetheless continued to oppose masquerading as white on principle. 

Interestingly, while Washington’s whiteness privileged her in private life, it also 

complicated her public persona. Reporting on Black Boy, the African American press 

nearly dismissed Washington because they assumed she was white, and their focus was to 

reveal the exploits of black entertainers. The Pittsburgh Courier reported: 

The Metropolitan critics have taken her quite seriously and have spoken 
highly of her efforts. Freddie even fooled ye scribe last week. When 
preparing our copy for the press her picture came along. Being lined up 
with Lottie Howell of "Deep River," who is really "ofay," and having 
changed her name, we were not thinking and dubbed both "white" and 
passed on. It was not until the paper was offthe press that we realized we 
had either paid a compliment or cast a reflection - we are not fully decided 
as yet j ust which. 16 

If the African American press was deceived by Washington’s photo and name change, the 

question arises whether her identity was deliberately altered to deceive some members of 

the African American community who might have attended the production - a play that 
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featured some of the best bl ack talent in the history of American theater. The ambivalent 

profile that Washington had constructed on stage now transcended her off-stage life. 

Washington began to appear frequently in stage productions, such as Singin’ the 

Blues and Run Little Chillun’, and was appropriated by the African American press as 

"the best bet for any play which requires a lovely, light-skinned girl for the lead. 

Producers know this well." 17 Their columns referred to her as "light-skinned, green-eyed, 

and straight-haired."18 It was not long before she was recruited to play the "tragic 

mulatto" on screen in Emperor Jones (1933). Although she does not masquerade as white 

in this film, she is cast as the light-skinned mistress of Brutus Jones (Paul Robeson). 

Jones is a Pullman porter who flees the rural South in search of opportunity, venturing 

north, where he is seduced by the vices of inner city life. When Jones becomes involved 

in a gambling scheme gone bad while playing craps, he accidentally murders his friend 

and is sent to jail. Following Jones’s escape from jail, he lands a job on a steam ship but 

is compelled to flee this life in search of a more rewarding lifestyle offered by a small 

island. Once he reaches the island, he establishes ties with a white trader (Mr. Smithers) 

and through their machinations they manage to disrupt the island’s leadership, allowing 

Jones to become emporer. Unfortunately, as the ne~vly appointed emperor, Jones’s 

corruption ultimately leads to his demise and his own self-destructiveness consumes 

him.19 

As Jones’s mistress Washington signifies beauty because of her whiteness, yet 

because of her blackness she is rendered violent and uncontrollable - reflecting the dual 

position of the mulatto character. Her role is di sturbing mostly for her hypersexualization 

and the fact that she is rendered so impulsive as a mulatto that she physically assaults 
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others who compete for Jones’s attention. Denouncing Washington’s role, a New York 

Amsterdam News critic asserted: "To paint the... Negro woman as dissolute and 

immoral and the island Negroes as superstitious savages may be pleasant for the whites, 

but intol erable for self-respecting persons."2° In this role, Washington was further 

problematized because the film’s producers were concerned with her on-screen 

appearance. She gave the illusion of whiteness, thus hinting at an interracial relationship, 

forcing them to decide "reluctantly [to apply] dark makeup to Miss Washington for the 

daily shoots."21 James Snead affirms that studios required light-complexioned black 

actors to darken their skin for many roles. This was true of Washington, Bert Williams, 

Lena Horue, and Nina Mae McKinney among others. This practice was deliberately 

employed to code actors as identifiably black. Snead states that, "The Holl~a~-ood black 

had to be made either very black or very light. ,,22 This contrived alteration was readily 

apparent to spectators, who refused to be deceived by the theatrical machinations of 

Holl~vood: "There was quite a contrast between her orchids, expensive clothing and 

jewels and her comparatively little care for face and hair. There are, however, many 

plausible reasons for such things on the screen. ,,23 

As the racial implications of Washington’s role were debated in the African 

American press, her costar also became the subject of criticism. When Robeson was 

publicly attacked for his role in the film, Washington, feeling compelled to defend herself 

as well as her colleague, publicly declared that, "any of Paul’s critics would have gladly 

accepted the part had they been given the chance. ,,24 Her response may have been an 

attempt to resolve her internal conflict regarding her own role in the film, but it was a role 

that would launch her career as a screen actress. It solidified her screen image as the 
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tragic mulatto - a figure that she would continue to popularize the following year in 

Imitation of L{[e. 

Although Washington seemed well-suited to her role in Imitation of Life, it was 

almost not awarded to her. While Washington was being considered for the part, reports 

circulated in the African American press that she had accused studio executives of being 

partial when it came to the selection of "pretty Race girls" endowed with talent. 

Apparently Washington felt it necessa~ to castigate studio officials: she was beginning to 

realize that her career would be short-lived in the cinema industry if she were only 

considered for mulatto roles, which were few. After she publicly aired her views, the 

studios were reluctant to cast her in the film, sensing that she was perhaps too outspoken, 

radical, or adversarial.25 Anna Everett writes that, "Even before the film’s release, 

Washington’s own outspokenness against Jim Crow practices in Hollywood made 

headlines in the black press to rival any of her fictional chacter’s."26 The Chicago 

Defender confirmed the report that Washington was almost denied the part, noting that 

"for a while it appeared that she was just being ’considered’ for weeks passed and no 

word of the part reached her from the studios following the first notification. Fredi was in 

California... when called to Universal studios and told to start on the script.’’27 

After finally landing the role, Washington gave a convincing performance as 

Peola, a mulatto character in denial about her blackness, in conflict with her identity, and 

in pursuit of whiteness. The Literary Digest applauded her performance, commenting 

that, "in the small role of the Negro daughter, the part which should have dominated the 

picture, Fredi Washington is vital, straightforward, and splendidly in earnest.’’2s Variety 

similarly observed that "Fredi Washington as the white-skinned offspring was excellent 
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in the funeral scene when overcome by remorse.’’29 But despite such success following 

the film’s release, because of its popularity and the racial issues that the film raised, she 

began to feel the repercussions of the role. 

Attempting to di stance herself from a role that was increasingly becoming 

associated with the off-screen identity, Washington complained that because of her white 

appearance "managers, producers, and film executives have tried to get me to ’pass for 

white’ in order to get the break they claim I deserve.’’3° Refusing to agree to "pass," she 

began to publicly express her views against masquerading as white: 

Why should I have to pass for anything but an artist? When I act, I live the 

role I am assigned to do. If that part calls for me to be a West Indian half 

caste, a Spanish or Creole maiden, a French woman, a lady of great social 
distinction or a prostitute -- how can I, or anyone, essay such roles with the 

bugbear of national heritage constantly dangled before my eyes? 
I don’t want to "pass," because I can’t stand insecurities and 

shame. I am just as much "colored" as any of the others identified with the 
31 race. 

Not only the cinema world, but also the African American press appropriated her as 

white-looking and persuaded its readers that she resembled such white actresses as Ruth 

Chatterton and Alla Nazimova.32 

Despite Washington’s efforts to distance herself from her on-screen portrayals, 

she became to some extent the tragic mulatto that she sought to escape because she was 

often thrust into the position of having to defend her blackness. The African American 

press reflected Washington’s sentiment by reiterating Peola’s public declaration, "I want 

the same things other people enjoy.’’33 Anna Everett observes: 

Black audiences responded so favorably to the fair-skinned Washington 
because the actress’ own racial identity imbued the character with an 
authenticating aura unavailable to a Caucasian actress attempting to pass 
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for a black attempting to pass for white. It was precisely Washington’s 
degree zero of representational whiteness that made Peola’s cry.., so 
forceful and shrill.34 

in particular, the New York Amsterdam News reassured its readers that "actress though 

she be, Fredi Washington expresses the desire for freedom and equal justice in this 

picture that is more convincing than any mere performer could have voiced. True to her 

own life, the injustices of color and race prejudices have retarded and prohibited a fuller 

life and freedom of expression.’’35 

Off screen, Washington’ s masquerade as white was not something she 

deliberately constructed. Instead, it was constructed by others who perceived her as white 

and responded to her accordingly. Even her name change in the credits for BlackBoy 

implies a reconstruction attempt. Washington sought to escape this masquerade, 

reiterating her earlier sentiment: "I have never tried to pass for white and never had any 

desire to do so.’’36 She further charged that the character Peola, who desires whiteness and 

masquerades as white, is a character "created by white people and it is their conception, 

not mine, of the problems that our girls face when they are light enough to ’pass.’’’37 This 

was a position that she shared with Sterling Brown, at the time a professor at Howard 

University, who publicly challenged Fannie Hurst for her representations in a series of 

editorials submitted to Opportunity magazine. Responding to Hurst’s critique of the film, 

Brown asserted: 

This picture breaks no new ground. The beloved mammy is a long familiar 
darling in the American consciousness; vaudeville headliners, song- 
pluggers, after-dinner speakers (especially Southern), moving pictures, and 
novels have placed her there. The tragic mulatto, who adds to the cross 
borne by the long suffering saintly mammy, is likewise a fixture. She is so 
woe-begone that she is a walking argument against miscegenation; her 
struggling differentiates her unpleasantly from the self-abnegation of the 
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mammy; her cheap yearning to be white is a contemptible surrender of 
integrity. Like her mammy, she contributes to Anglo-Saxon self-esteem it 
is not easy to see any "social value" in perpetuating these stock 
characters.38 

A film that constructs a character who masquerades as white implies that 

whiteness is desirable and powerful, and the African American who portrays such a 

character attributes, if unwittingly, inferior qualities to blackness. Yet Peola does not seek 

whiteness for the power and privilege inscribed in it, but rather for the sake of whiteness 

itself- invoking the question of whether that automatically implies the negation of 

blackness. This is evident in that Peola chooses to work in a restaurant where she 

masquerades as white, even though she does not need to work because she is privileged 

by her mother’s financial status. Peola’s actions, therefore, question whether there can be 

an acceptance of both blackness and whiteness, or must there be a desire for one only, 

with an implied denial of the other? An examination of the on-screen and off-screen 

representation of Peola suggests an answer to this question. 

In Imitation of Life, Peola’s mother, Delilah (Louise Beavers), reveals that she has 

previously been denied employment because of her daughter’s whiteness. Thus, the 

whiteness theme introduced early in the film forewarns that Peola will be rejected and 

problematized. Delilah attempts to explain Peola’s light color, revealing that her daughter 

inherited her looks from her father, who was equally conflicted about his appearance. 

Lola Young contends that the "difficult situation brought about by ’mixed’ relations is the 

predicament of someone who ’passes’ for white - that is, a person with black antecedents 

who lives as a ’white’ person.’’39 Yet it is Delilah’s remarks that posit language as a 

powerful device for developing Peola’s white masquerade both in terms of what she says 
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and how she says it: Delilah speaks in dialect, while Peola speaks in standard English. 

Another device utilized to appropriate Peola’s whiteness is the contrasting of Peola with 

her white foil Jessie, a signifier of whiteness: Jessie is referred to as an angel, while 

Peola, who only approximates whiteness but actually represents blackness, is portrayed as 

possessing qualifies associated with negative behavior evident in the fact that she rej ects 

her own mother. 

Peola’s white masquerade allows her to penetrate racial boundaries. She 

demonstrates a keen interest in learning and exhibits a level of intelligence beyond that of 

Jessie. As the two prepare for school by quizzing each other on world capitals, Peola’s 

masquerade begins to unravel. When Miss Bea (Claudette Colbert) expresses admiration 

for Peola’s brilliance, Delilah concedes disparagingly: "We all start out that way - we 

don’t get dumb until later." The assumption, of course, is "we" are actually unintelligent, 

since inscribed in blackness is a lack of mental aptitude. When Jessie refers to Peola as 

black, Peola flees from her school and returns home distraught. In denial about her 

blackness, she resists such labeling, proclaiming: "I’m not black... I won’t be black." it 

is only when Peola is reprimanded by Miss Bea, rather than her mother, that her anger 

subsides, subtly suggesting that she is more responsive to a white woman than to Delilah. 

Metaphorically, establishing Peola’s racial origin through the lineage of her white 

mother is plausible, but the reality is that her racial origin is established by her black 

mother - a signifier of Otherness. And although Lacan, proclaims that the self desires to 

become the Other, Peola (in denial about her blackness) is ve~T resistant to being 

transformed into an Other.4° The dilemma of race is automatically problematized in that 

we witness a black character desirous of whiteness and in denial of her blackness. But the 
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film minimizes the dilemma, attributing to Delilah the conjecture that it’s no one’s fault 

and that no one is to blame. This is an attempt to assuage white fears and guilt. The film 

avoids the real issue and constructs race as an esoteric construct over which virtually no 

one has control. It thereby condones whites’ absolving themselves from responsibility, 

while simultaneously ascribing po~ver to whiteness. 

Peola’s masquerade as white is established early in the film. When seated in a 

classroom of white children, she peers above a book, trying to disguise her identity. In the 

words of Fanon, in this scene Peola "was going to t~, in her o~vn body and in her own 

mind, to bleach it."41 Yet it is her black mother, Delilah, who arrives at school during a 

rainstorm to provide her with rain gear. When Delilah discovers Peola positioned in this 

all-white environment, it seems that Peola projects a white gaze - a gaze that resists and 

denies her blackness, a gaze constructed to avert her mother’s black gaze. Delilah proj ects 

a black gaze, as if to construct Peola’s identity for her since she is unwilling to construct 

an identity for herself. Spectators in turn project an "oppositional gaze" (a term 

introduced by bell hooks), in defiance of a child who rejects her mother because she is 

black. Peola then becomes the object of her classmates’gaze as they objectify her after she 

is unveiled as black.42 When Delilah asks the teacher ~vhether her daughter has been 

"passing" (a play on words), the teacher responds affirmatively, acknowledging both 

constructions of the word: Peola has been masquerading as white, and achieving 

academically. 

Imitation of Life implies that masquerading is unidirectional, that it is only blacks 

who masquerade in their desire for whiteness. Because of the power assigned to 

whiteness spectators assume that blacks desire ~vhiteness ~vhile whites have no desire for 
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blackness. Yet Washington challenged this assumption and opened it for debate by 

leading a number of ~vhites to assume black or mulatto roles. In fact, many films have 

cast white actors in black roles (e.g., Lost Boundaries [ 1949], Pinl~’ [ 1949], Showboat 

[1951], Band of Angels [ 1957], Kings Go Forth [1958], Raintree County [ 1959], 

Imitaaon ofLijo [ 1959], etc.).43 According to Young, casting whites in these roles 

provides, "the occular proof and visual knowledge" needed to affirm their racial origin.44 

Similarly commenting on this phenomenon, Snead notes that mulatto roles "are actually 

played by white actresses, to make sure that a visual ambiguity does not compound an 

already difficult conceptual leap.’’4s Therefore, when whites were cast in these mulatto 

roles they were representing white desire for blackness. Although whites do not 

masquerade as black in Imitation of Life, the film does not diminish white fantasies about 

blackness, the white characters vicariously experience blackness through the black 

characters with whom they are paired. This position is one taken by Valerie Smith, who 

contends that "Bea, the absent, largely ephemeral white mother is reconstituted in 

Delilah, the hyperembodied, present black mother.’’46 

It could even be argued that Jessie aspires to blackness. She envies the black 

mother-daughter relationship: Delilah centers her entire life around her daughter - unlike 

Jessie’s mother, Bea, who pursues her career and is preoccupied with her own personal 

interests rather than with her daughter. Jessie also envies Peola, who is independent and 

attempts to create a life of her own without the approval of her mother. Peola does not 

live her life through her mother, as Jessie does. 

Bea also may desire blackness, as she observes Delilah’s sexuality. Delilah is 

preoccupied with the lack of romance in Bea’s life, urging her to find some male 
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companionship. In one scene, she tells Bea that she possesses a great sense of 

understanding with respect to men, and if a man "makes a move in the fight direction you 

don’t have to slap his hand." Since white women at the time were generally not permitted 

to articulate their sexual desires publicly, the black servant becomes symbolic of the 

sexuality that ~vhites were denied. Delilah advises Bea, "You need some loving, honey 

child." According to Freud’s trope of darkness, darkness is equated with black female 

sexuality.47 Delilah’s physical screen image - large in size, and wearing clothes that 

accentuate her matronly appearance - may be a desexing symbol when contrasted ~vith 

Bea’s thin and sleek body, her white skin accentuated by her dark, stylishly dressed hair, 

her elegant gowns and jewels. Yet because Delilah embodies hypersexuality associated 

with black women despite the fact that she is made to appear desexed then Bea may 

vicariously experience her sexuality through her black servant. 

It is conceivable that Bea also envies the mother-daughter relationship between 

Delilah and Peola, as she becomes increasingly a~vare that she lacks the maternal qualities 

Delilah possesses. When she does display maternal instincts, she directs them toward 

Peola rather than her own daughter. Her concern for Peola illustrates how whiteness is 

appropriated by the film as powerful. This is a power that Bea embodies and that allo~vs 

her to interfere in the relationship between the black mother and daughter, becoming an 

authority figure for Peola. Moreover, it can be argued that the film subtly suggests that 

Bea really desires Peola as her mixed child and not Delilah’s - a position that could be an 

imitation of life, and a confirmation of Bea’s desire for blackness. Also, Peola’s according 

more respect to Bea than to her real mother lends credence to the argument that Bea is 

experiencing black life vicariously through the black characters in the film. When Peola 
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is di sturbed that Delilah has exposed her masquerade and declares that she hates her black 

mother, it is Bea who intervenes and demands that Peola obey her mother. Thus the black 

mother is rendered less significant than the white mother, who exercises control over the 

black child. Although Bea envies Delilah as a mother figure, because of the power 

inscribed in whiteness she automatically becomes a surrogate mother figure to Peola. 

Peola’s white masquerade is again exposed during a party given by Bea to 

celebrate her recent business success. The scene also exemplifies how physical space is 

embedded with racial codes: Peola and Delilah are confined to their quarters, below Miss 

Bea’s posh living quarters. Furious at this alienation, and resisting her mother, who 

appears to be content with such accommodations, Peola vents her frustration that she 

cannot enjoy the celebration because she is black. Staring into the mirror, she proclaims 

her whiteness: "I want to be white, like I look... Look at me... Am I not white?... 

Isn’t it a white girl?" It is Homi K Bhabha who associates "’visibility’ [with] the exercise 

of power; [as visibility] gives force to the argument that skin, as a signifier of 

discrimination, must be produced or processed as visible."48 Peola’s light skin as reflected 

in the mirror then affirms and reifies her whiteness. Thus, Peola’s introspection reminds 

us of Lacan’s mirror-image stage, in which the self merges with the image reflected in the 

mirror. Peola becomes the mirror image of herself, and since the image is white, she is 

transformed into the image that is reflected and desired. 

Peola becomes metaphorically white, and thus Bea’s daughter. Bea no longer has 

one daughter, but two, and both are white. She is concerned that Peola’s preoccupation 

with whiteness is eroding her sense of self. But if the filmmakers had constructed Bea as 

perceptive regarding racial issues, she would have been able to provide a response when 
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Delilah asserts that she does not know whom to blame for the racism in society. Instead, 

Bea advises Delilah to send Peola to an African Amefian institution, ~vhere she "wouldn’t 

have to be faced with being white all the time." 

Peola later leaves the traditionally black school to masquerade as white, taking 

employment as a cashier in a restaurant. When Delilah and Bea find her, Delilah is again 

rej ected by her daughter, who is embarrassed by the unexpected visit of her dark mother. 

Bea, who thinks of Peola as her daughter, reprimands her. But when Peola asks both 

women not to reveal her true identity, Delilah is very resistant, while Bea agrees to 

participate in the masquerade. Delilah, now estranged from her daughter, feels she has 

been supplanted by Bea. She laments: "I ain’t no white mother... It’s just too much to 

ask of me... You can’t ask me to unborn my own child." At this point Delilah’s health 

begins to deteriorate, she internalizes Peola’s rej ection and never sees her daughter again. 

On her deathbed, when she requests Peola’s photograph, she receives it from a white 

character - Jessie. That Bea is no~v transformed into Peola’s mother is evident when 

Delilah asks her to watch over Peola as a mother would. 

Peola acknowledges her black mother only after Delilah’s death, embracing her 

casket. Even in the family car, Peola cannot escape her blackness and must take her place 

with the chauffeur. This indicates that she will always be accorded second-class status 

because of her race. No doubt even her surrogate white mother views her as tainted with 

"black blood," despite the general acceptance of her white masquerade. Gaines writes: 

For it can be seen that whereas as much as one drop is interpreted as black, 

as little as one drop can secure whiteness. The ’blood’ metaphor ~vorks 

because the process of genetic transmission is microscopic and mysterious. 
While the bloodline is thought to be in evidence on the body, it is truly a 

metaphor ~vithout an image, which is ~vhy its power to mystify is so great. 
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Further complicating this difficult problem in representation, racial 

markers as natural signs always throw up resistance to arguments about the 

constructedness of race ..... In the end, of course, there is nothing more 

overdetermined than genetic makeup, and the idea that black and white are 

singly determined by a substance that is red in color is hopelessly 
simplistic if not ludicrous.49 

If Bea then becomes Peola’s mother in view of the fact that "black blood" is no 

more of signifier of blackness than it is of whitenesss, then the film subtly hints at the 

white female’s desire for black male sexuality. For Bea, who is white, could only have 

produced a mulatto if the child’s father had been black. While the film does not overtly 

explore this position, it is implied. 

However, there are many similarities between the off-screen Washington and the 

on-screen Peola. Washington was frequently mistaken for white, as was Peola. Whites 

reacted to Washington as white until her black identity was revealed, much as they had 

responded to Peola. Washington found her physical appearance both liberating and 

enslaving, as did Peola. Unlike Peola, however, Washington did not aspire to whiteness. 

Black Masquerades 

While the Imitation of Life serves as a vehicle by which to examine Peola’s 

masquerade of whiteness, it also serves as a vehicle by which to examine Peola’s 

masquerade of blackness. It is possible to examine how Peola’s blackness is rendered, 

developed, and appropriated by the film and to explore how she embodies blackness by 

observing her relationship with her mother Delilah. This dark mother becomes the nexus 

by which blackness is constructed in the film. According to Sarah Madsen Hardy and 
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Kelly Thomas, "While Peola’s skin is very fair, her desire to be white is forever denied by 

the fact of her mother’s dark complexion, which marks Peola as black. When associated 

with Delilah, Peola must submit to the binary racial discourse that defines her as black."5° 

The film begins with Delilah arriving at Bea’s residence in response to an 

advertisement for a maid, the first association of blackness with subservience. Delilah’s 

speech is in dialect, a linguistic detail that also establishes difference. She is prohibited 

from traveling by streetcar. The white child Jessie refers to Delilah as a "horsie," 

implying that blackness is associated with animalism, and Delilah castigates herself for 

her large size. These examples demonstrate some of the ways by which Delilah is 

rendered as Other. 

Richard Dyer posits that blackness is given meaning and importance only to the 

extent that it enhances whiteness - but at the same time, whiteness attests to its 

dependence upon blackness for its own existence.51 The fact that Delilah is so concerned 

with the fate of her white mistress that she denies her own plight as a single mother 

further settles to construct this blackness in the film. Denial is also evident in Delilah’s 

action of rubbing her tired mi stress’s feet while disregarding her own tired feet. 

Blackness is constructed as possessing strong religious vie~vs tainted ~vith 

superstitious beliefs, as when Delilah flaunts her rabbit’s foot. Blackness is associated 

with ignorance and a lack of business acumen as well, as when Delilah fails to captialize 

on the opportunity to own part of the business she helped create by sharing her pancake 

recipe with Bea. Blackness is further constructed to signify an acceptance of racially 

segregated practices and a predisposition to participate in the deprecation of other blacks, 

as when Delilah refers to blacks ~vith insulting and derogatory terms such as "pappy" and 
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"mammy." Moreover, blackness is constructed to imply an absence of feelings or 

emotions; in those instances in the film when the black characters experience pain or 

suffering they are accorded the least amount of compassion - as when Bea refers to 

Delilah, even as she is facing death, as a "big mountain." It is Valerie Smith’s contention 

that the "tensions surrounding motherhood, class mobility, and abandonment 

[experienced by white women] are displaced onto the black plot, which performs the 

emotional labor in the film much as Delilah in Bea’s household performs the visible 

domestic labor.’’52 

it is obvious then why Peola would be in denial of her blackness, and why she 

might aspire to whiteness. Even when Delilah introduces Peola to Bea and praises her, 

Peola is embarrassed by her mother’s dialect, which is devalued and coded as offensive. 

Racial differences are being used here to make whiteness appear more privileged, more 

empowered, and more desirable. 

Peola’s relationship with her dark mother becomes even more strained when she 

accuses Delilah of being responsible for her blackness, conveying to spectators that 

blackness is undesirable. At school, Peola seeks to deny that Delilah is her mother and 

refuses to obey her request that she remove her rain-soaked clothes; she is disrespectful, 

responding, "leave me alone." Attempting to control her mother, Peola insists that Bea 

not be informed of her attempt to masquerade as white and of her desire for whiteness, 

reaffirming how white and whiteness are valued, while black and blackness are devalued. 

Confined to the sew’ants’ living quarters during Bea’s party, Peola spurns her mother’s 

offer to dance with her,53 insisting that she prefers to read, and revealing that she is 

becoming more disillusioned with her racial construction - as a black who looks white. 
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Even while acceding to her mother’s wishes that she attend a black school, Peola 

denounces Delilah’s dialect, insisting that she use the term "mother," not "mammy." As 

her mother becomes a more potent signifier of blackness, Peola’s covert resistance 

becomes overt and she leaves school. When Delilah finally locates her, Peola claims she 

has never seen her before, insisting to onlookers: "Do I look like her daughter? Do I look 

like I could be her daughter?" Peola plays upon her appearance to reject her own dark 

mother. Although she is later reprimanded by Bea, her surrogate white mother, she 

separates herself from Delilah forever when she claims that she will no longer live as 

black but will instead masquerade as white. Even at Delilah’s funeral, while she 

acknowledges Delilah as her mother, in the same breath she equates her with a slave in 

her assertion that she "killed" her own mother as her mother "slaved" for her. The 

implication is that blackness is akin to slave status, and that Peola still has not resolved 

her internal conflict with blackness. 

After Imitation of L~fe was released, it was reported that "Fredi’s portrayal of 

Peola was so convincing ... many said Fredi must be like that in real life or she could 

not portray the part so reali stically.’’54 Washington launched a massive campaign to refute 

such rumors. When she was acclaimed in the African American press for her role, 

statements disassociating her from Peola and reconfirming her blackness always prefaced 

these reports. For example, the Baltimore Afro-American introduced its interview with 

her by noting: "Off-stage, she is just the opposite to the screen role which made her 

famous. You remember her best as Peola... But she isn’t a Peola at all."55 Yet while the 

paper was attempting to extricate Washington from her Peola portrayal, they also subtly 

reinforced the association, titling the article "Peola Off-Stage.’’~6 
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Either the press was not fully convinced of Washington’s position or they wanted 

to capitalize on her screen character to attract readers. For example, the Chicago Defender 

circulated reports that Washington "constantly [rages] against the fate which has made 

her near white even though she is of Negro blood. So realistic [is] her performance that 

many theatergoers have wondered if her screen role does not actually express her own 

attitude toward life.’’57 Reassuring the public of her disassociation from the character of 

Peola, she declared that she might have effectively conveyed "how a girl might feel under 

the circumstances.., but I am not showing how I feel myself.... I am proud of my 

race.’’58 Compelled to respond to the continuing accusations, she utilized the press to 

articulate her views. The Chicago Defender warned that Washington "wants the news [to 

be] broadcast that she does in no way wish to deny her race. The little star feels that the 

part she played in pictures may influence patrons to dislike her whenever she appears in 

legitimate houses.’’~9 Additional reports reiterated that, "she is not such a person as was 

Peola.’’6° So while Peola was preoccupied with whiteness on screen, off screen 

Washington was preoccupied with blackness and felt compelled to assert her racial 

identity. 

Attempting to distance herself both from her film character and from whiteness, 

Washington became more politically active. From early in her career she had been 

intolerant of the discriminatory practices and oppression that prevailed in American 

society, and her public and political denouncements of the marginalization of African 

Americans now increased. In 1938, she wore a black armband in support of the NAACP, 

which was staging an anti-lynching campaign and demonstration in New York.61 

Affirming Washington’s activism, she was described by the New York Herald Tribune as 
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"a frail, defenseless ing6nue, by night - a forthright, uncompromising crusader by day.’’62 

Washington’s characterization as an activist should not be viewed in a vacuum: 

Washington’s brother-in-law, Adam Clayton Powell Jr., one of the most powerful black 

congressmen to represent the state of New York, was scheduled to speak at a local church 

where the NAACP’s campaign was being launched.63 Her political views may have been 

expanded and inspired by Powell, who lobbied to improve the plight of African 

Americans in a racially divided America. 

In 1940, Washington encouraged actors to halt a boycott in protest of the 

segregated practices of the National Theater in Washington, D.C. She opposed the 

boycott, explaining to her fellow-actors: "Though we are j ustifiably indignant, you must 

realize that we are bound by contractual commitments.’’64 She felt that she was acting to 

protect the actors who were bound by contract to perform, and she in no way intended 

this as a denunciation of the cause; indeed, she supported the protesters’ plank. Her action 

was more a testament to her political power, influence, and activism than a reflection of 

her willingness to compromise her beliefs. She was later elected secretary of the Negro 

Actor’s Guild and became a deputy to the Actor’s Equity Association.6s 

By the early 1940s, Washington had become a columnist for Powell’s political 

organ, the People’s Voice, in which she articulated some of her harshest criticism of the 

marginalization of African Americans in American society, and she encouraged other 

artists to follow her lead. For example, she challenged black stage performers to censor 

their acts, charging that many of those who created comedy were at the same time 

perpetuating disturbing representations of African Americans, representations that she 

viewed as a disservice to her race.66 Her public plea, however, inflamed African 
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American comedian Tim Moore, who was particularly disturbed by her characterization 

of his and other such entertainers’ humor. Washington characterized these performers and 

their performances in the following manner declaring that these artists were "no reading, 

dumb arguing, razor wielding, name calling, liquor drinking, woman debasing, vulgar, 

[and] stupid.’’67 Moore launched a personal attack against Washington’s own stage 

productions, which he targeted as not devoid of similar ills.68 He pointed to her role in 

Imitation of Life as being particularly painful since the character was ashamed of her dark 

mother. In her reply to Moore, Washington attempted to rise above the personal affront. 

She defended both her actions and her position by charging that: 

The fact is that ten years ago we were a slumbering people standing still 

with no particular knowledge of the plight of our unfortunate brothers in 

far off lands or at home for that matter. There ~vas a depression going on 

and each individual was interested solely in buttering his own bread~ It is 

hardly necessary to try to point out the terrific world-wide changes which 

have taken place since that time. Unprecedented attention has been given 

the Negro since the war began because &the fact that we are theoretically 

free but actually part slave under a vicious system -- a system which 

allo~vs the representatives of our government to stand on the floor of 

Congress and orate about our lack of responsibility, culture, education, 

etc., in order to keep us from the polls in the South, to segregate our men 
and ~vomen in the armed forces, to perpetuate the damnable jim-crony la~vs 

&the South and which are now invading the North, to keep us in 
69 ignorance of the rich history of American Negroes, etc. 

During World War II, Washington cam to see African Americans’ struggle to 

achieve equality as inseperable from America’s effort to propagate democracy throughout 

the world. She argued that entertainers shared in the responsibility of elevating the black 

image to assist in this collective effort to achieve democracy with equality: "Today we are 

shedding red blood for democracy which ~ve do not have but for which we are waging a 

fight on the home front, and culture and education through the medium of every stage, 
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screen and radio is of utmost importance. It is the responsibility of every Negro in the 

field of amusement to see ~vith clarity his or her relation to this fight.’’7° 

Washington’s strong public denouncements extended to the theater and cinema as 

well. In 1944 she castigated MGM studio officials for considering yet another revival of 

Uncle Tom’s (’~abin (1903, 1914, 1927), which she viewed as a damaging and distasteful 

story with no redeeming value. According to Washington, the story portrays Uncle Tom 

as "a selfish, back-bending, ’white-folks loving’ yard man.’’71 She saw no useful purpose 

in the dramatization with respect to African Americans attempting to elevate themselves 

in 1940s America. Qualifying her position, she conceded that "while the book is 

informative and positive propaganda against the vicious practice of slavery which is still a 

blot on our country, I most definitely am against any picturization of it by MGM or any 

other studio.’’72 She justified her position by recounting the atrocities that had been 

inflicted on African Americans, and suggested that reviving such films added to the 

painful insults and injuries that they endured: 

When you realize that the country is still full of potential slave holders 
(could you think of Congressman Rankin from Mississippi as anything 
else?) you can understand why it would be suicide to show Negroes at this 
time on the screen under bondage of slavery, illiterate, childlike and 
docile. Conditions for the Negro in the South and in many spots in the 
North are not too far removed from conditions which existed under actual 
slavery. Does not the South still keep the Negro from voting; from getting 
an equal education; refuse war contracts because whites refuse to train or 
work with Negroes; make the Negro soldier ride in the back of their 
conveyances if at all? 73 

Washington called for militancy to reverse the enslavement process. In doing so, 

she established (perhaps deliberately) a contrast with the views of her on-screen character 

Peola. While Peola sought invisibility so that she could enjoy the privileges embodied in 
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whiteness, Washington sought visibility as an African American~ She eventually garnered 

enough public support for her campaign to halt the production of Uncle Tom’s Cabin. 

The newspaper columnist Leon Hardwick reported that he had contacted the film’s 

producer and informed him that African Americans, labor unions, and white liberal’s 

would stage protests upon the film’s release.74 The film never materialized, which was a 

tribute to Washington’s political savvy and effectiveness. In this case, her campaign 

targeted a specific film, but its real aim was to combat a white patriarchal society that 

sought to confine its black racial Other. 

To increase the effectiveness of her resistance, Washington solicited support 

from those whose ideological views were consistent with her own. One white soldier who 

agreed with her views submitted a review of The Negro Soldier (1944) in which he 

denounced it as a film that supposedly commemorated the contributions of African 

Americans in World War 1I, but which according to film historian Thomas Cripps, 

actually promoted a racially segregated military force.7s The white soldier asserted: 

7he Negro Soldier in this war, is such an insidious propaganda job, I feel 

that you should know some of the facts. The Negro Soldier is a lie from 

beginning to end. No movie, no story, no conversation about Negroes in 

the U.S. Army can even resemble the truth if it ignores, or glosses over, 
the fundamental problem of segregation. This, above all, is at the bottom 

of every act involving colored and white troops. For Negroes, segregation 

does not mean equal treatment with whites. It means inferior treatment. I’ll 
tell you, in cold terms, just what it means, Fredi. it means being shunted 

offto a remote section of the camp, "across the tracks." It means being 
divorced from all the major activities in the camp. It means having PX’s, 

Sew’ice clubs, chapels and theatres that are ugly caricatures of what the 

white soldiers have. It means walking miles to the bus station, and then to 
have trouble on the bus. It means that you are the object of extreme 

curiosity and ignorance because you are conspicuous by your rare 

appearances in the white area. It means that in ever?- respect the gap 

between you and your white brother is made even deeper than it was in 

civilian life. it means, in short, resentment and riot. 76 
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Unrelenting in her attack on institutions that marginalized African Americans, 

Washington turned to African Americans on stage and screen. She expressed her 

concerns about the fact that negative representations could easily be taken out of context, 

and she made every effort to clarify how blacks really desired to be represented in the 

theater, rather than being stereotyped and transformed into mythologies: 

Many producers, directors and actors have got the idea that we obj ect to 
seeing ourselves cast as maids, butlers, etc. Nothing could be farther from 
the truth. What we do object to is the stereotype sew’ant with his bowed 
head, ridiculous dialect and idiotic, brainless stupidity. No one is or should 
be na~ve enough to think that we object to maid or butler roles when they 
are a part of normal integral situations and are convincing characters.77 

Additionally, she obj ected to the continual proliferation of such one-dimensional types at 

the exclusion of more redeeming representations. Washington was equally offended when 

white filmmakers selected white actors for black roles instead of selecting African 

American actors. Washington again launched a public attack, this time specifically 

targeting Alfred Werker, director of Lost Boundaries (1949): 

I am appalled and not a little fighting mad to think that a so-called 

intelligent adult could be so viciously ignorant as to give as his reason for 

not casting Negroes in [Lost Boundaries] that "the maj ority of Negro 

actors are of the Uncle Tom, Minstrel show-, shuffling dancer type of 

performer."... In the first pl ace, neither Alfred Werker nor Loui s de 

Rochemont from the beginning of production plans ever considered using 

Negro actors to portray the roles of the Johnston family. Therefore, 

Negroes having the physical and appearance and ability needed for these 

roles were never interviewed .... He [the director] simply was not 

interested in learning what he evidently did not know; that there are many 

legitimate Negro actors and actresses who are far more intelligent than 

Werker proves himself to be .... I would say that Alfred Werker has 

carved a unique niche for himself in the world of picture-making He now 
can take the Oscar for being Hollywood’s number one anti-Negro bigot]8 
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Washington’s political activism only gained momentum with the passage of time. 

As she denounced the marginalization of African Americans in the cinema in 1947, she 

also articulated a need for them to improve their status and condition by exercising their 

right to vote: 

When you realize how long it took the movie industry to make up its mind 
to handle the question of anti-Semitism, it gives us an idea of how long we 
will have to wait for some protest from the screen on Negrophobia in this 
country. What we get instead is a re-release of the anti-Negro relic, Birth 
of a Nation. The Dixie Distributing Co., located in Atlanta, has plastered 
the South with this disgrace to a nation. In case your memory is dimmed 
on what the picture is about, it justifies the birth and existence of the Ku 
Klux Klan and depicts the Negro law-makers of Reconstruction days as 
drunkards, rapists, and thieves. This is southern anti-Negro propaganda for 
1947. Whip up hate against the Negroes and it becomes easier to keep 
them from exercising their right to vote. It makes it easier to get away with 
lynching a Negro. Again I ask the question, who said art is not in politics? 

79 It is, indeed, and it is here to stay. 

Yet this activism did not succeed in entirely disassociating Washington from her 

role as Peola, especially in later years. In the late 1940s, she filed for divorce from her 

husband, La~vrence Brown (a trombonist with Duke Ellington’s band). The African 

American press covered the divorce extensively and exposed Brown’s infidelity,g° 

Reporting on Washington’s troubles, the Chicago Defender referred to her husband as a 

"Casanova" and published love letters as evidence of his affairs.8~ One of Washington’s 

letters to Brown was reprinted in the press, which may have contributed to the public 

viewing of her as a tragic figure. The letter, written as she sought to dissolve their 

marriage, read: 

The cause of our marital problems is not so simple or obvious as an 
outside affair. It is much deeper and more complex. The very fact that you 
have found it necessary to attach yourself to so many different women 
while at the same time isolating me, reveals one of the causes for our 
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troubles and that is, your contempt for other women in general, particular 
for the marital state. 

It is this attitude which has poisoned every phase of our life 
together. It is an attitude which I as a self-respecting individual, find 
impossible to go on living with.82 

When Washington returned to the stage in the late 1940s, the African American 

press continued to exploit her. When the Foxes of Harrow (1947) was adapted to the 

screen, it was rumored that while she was being considered for an uncertain role, "she 

would be suited for playing a mulatto role in the film’’83 Even more disturbing was the 

report that when she played "the part of a maid who had more intelligence than other 

members of the household" on a television show, one viewer was so impressed with her 

performance that she offered Washington a job - as her own personal maid.a4 This callous 

disregard for Washington’s true talent and stature reflected the common white 

preoccupation with race. 

The ghost of Peola haunted Washington throughout her life. Washington’s black 

masquerade allowed her to challenge the whiteness that she visibly embodied. She was a 

black mind trapped in a white body. If it is conceivable that both Peola and Washington 

transcended their racial difference, then race is no longer an issue of difference but 

perhaps becomes an issue of sameness. Neither Hollywood nor the sociopolitical 

discourse from which Imitation of Life evolved was willing to explore the ramifications 

of this paradox. 
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A third masquerade that warrants discussion is the masquerade of self - a self of 

mixed blood, or, as Hortense Spillers terms it, a self who assumes a neither/nor position, 

being neither black nor white.85 This masquerade of self as mulatto suggests that both 

Peola and Washington were problematized by their physical appearance because of the 

racial ambivalence they evoked from others. When they masqueraded as white or black 

they were really seeking identification with an inner self- a self that embraced both 

blackness and whiteness. In Washington’s case, while she never deliberately sought 

identification with whiteness, she was nonetheless frequently identified as white. Perhaps 

the reality is that both Peola and Washington were racially ambivalent, at least in 

appearance, and when they personified themselves they were really masquerading as 

African American women struggling with their own internal dilemma regarding their 

physical appearance. 

Peola was constructed as a character in conflict with her identity and her mulatto 

appearance. Washington, on the other hand, was conflicted in that she constantly 

contested her whiteness. It was not the case that she had delusions about her racial 

construction or identity, but that her mulatto appearance rendered her a problematic 

figure. Peter Noble, attempting to assess Washington’s experience as a mulatto in the 

cinema world, stated that she was "too light-skinned and personable to play coloured 

maids and comic relief, [but] she received better treatment on the New York stage.’’8(s The 

Baltimore Afro-American alluded to this dilemma when one critic asserted that 

Washington "has a color problem all her own... Fredi wishes she were brown .... Her 
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skin is white. For that reason, she does not fit into many productions. She is too colored 

for white pictures and too white for colored.’’87 She became preoccupied with the racial 

ambivalence that her physical appearance provoked. Even in the mid-1940s, more than 

ten years after she was cast in the role of Peola, she was still being interviewed regarding 

passing. She was adamant about denouncing her whiteness and was eager to affirm her 

blackness: 

Personally I don’t worry about the problem of color. I am a Negro and I 
am proud of it. I go where I want to and do what I like and enj oy life. I 
don’t try to "pass" nor do I hang a sandwich sign on me to warn people 
that I am a Negro or to explain that I am not white. You can see how 
absurd that would be. I simply act naturally. 88 

Because of her mulatto appearance, Washington’s physical construction was 

frequently targeted by the press. Arthur Pollock, a columnist for the Daily Compass, 

noted that: 

Fredi is one of those people who find color a special problem in this 
country for the odd reason that she has little of it. You could describe her 
in two ways. She is a white girl who could pass as a Negro girl or a Negro 
girl who could pass as white. Elsewhere there might be no question of 
doing either, but here in this democracy Americans are supposed to be one 
or another and they have to make a choice. Fredi Washington made it 
when she was a kid. 89 

In addition, articles found in the papers housed in Washington’s personal collection 

(Fredi Washington Papers) focused on the color complex, exposing the "pros and cons of 

passing’’9° and attesting to her desire to come to terms with the dilemma of color. 

Responding to her own dilemma, which symbolically representing how she masqueraded 

as herself, Washington stated: 

There’s no way for me to pass - feeling the way I do. I didn’t think up this 
system, and I certainly didn’t choose the way I look. But if I’m here as a 
Negro - then that’s the way I’ll be and I’ll fight until the day I die - or 
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until there isn’t anything let~ to fight against. The pictures on this page 

from Imitation show all too clearly how ridiculous the whole business of 

race - American style - can be. The veryT fact, that Negroes, in their own 

country, feel they must escape from their own group to live a decent life, is 

one of the saddest comments that exists upon the American brand of 
democracy. 91 

it is probably the ambivalence embodied in the masquerade of self that best 

reflects Washington. Problematized by the cinema world because her uncertain physical 

appearance obscured her racial identity, Washington was always acutely aware of her self 

and publicly defended her blackness. Washington’s physical appearance forced her to 

assume roles inviting ambiguity regarding her racial identity, a dilemma shared by other 

black actresses. She was cast in mulatto roles or roles where she was rarely allowed to 

represent identifiably African American women and instead represented the black racial 

Other who was coded as anything but black. 

Among those who also problematized the tragic mulatto figure both on and off 

screen, was African American actress Dorothy Dandridge. However, unlike Washington, 

who resisted the inscription implied in the mulatto, Dandridge internalized this 

constructed mulatto representation both on and off screen and became the tragic figure 

signified by this image. The following chapter explores Dandridge’s racial construction on 

screen and examines how she internalized this construction off screen. 

J Donald Bogle, Blacks in American Films and Television: An Encyclopedia (New York: 

Fireside/Simon & Schuster, 1988), 478. 
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THE DEMYSTIFICATION OF OTHERNESS: 

MADAME SUL-TE-WAN CONSTRUCTS VISIBILITY THROUGH HER 

INVISIBILITY 

In the early years of American cinema, the film industry did not allow African 

American actors and actresses, uniquely positioned as the racial Other, to depict 

themselves on the screen. Such denial was the means the industry used to render African 

Americans invisible. White actors often played black roles in blackface. This 

performative behavior was empowering to whites because it allowed them to vicariously 

experience blackness. At the same time, this practice was disempowering to blacks 

because whites ultimately controlled the black image. 

Though generally forced to occupy a space of invisibility, some black actors were 

able to penetrate the boundaries of Otherness. Madame Sul-Te-Wan exemplifies an 

African American actress who, although deprivileged, emerged as a screen figure of note. 

While Hollywood made every attempt to render her invisible, she proved to be 

indomitable and established visibility for herself against all odds. 

In this chapter, I examine how the cinema industry worked to render Sul-Te-Wan 

invisible through racial Othering and marginalization. Next, I explore her self- 

empowerment to overcome her deprivileging. Then, I discuss the implications of 

invisibility, as invisibility becomes a means of locating the darker side of the self. 

Finally, I investigate what is known of Sul-Te-Wan’s antithetical yet paradoxical 

relationship with white filmmaker D. W. Griffith, director of The Birth of a Nation 

(1915). 



INVISIBILITY 
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Michele Wallace suggests that Ralph Ellison sees African Americans as 

decentered and marginalized by virtue of their relegation to the position of the invisible. 1 

Ellison affirms that in constructing a racial Other there is a deliberate attempt to render 

that Other invisible (to those who do not want to see) perhaps because the Other reflects 

the darker side of the self.2 Thus, Sul-Te-Wan, constructed as a racial Other, was 

relegated to the position of the invisible when represented on screen. 

Building on Ellison’s views, James Snead posits that the creation of invisibility 

occurs through the process of omission or exclusion, rendering the racial Other 

insignificant and unimportant.3 The association of blackness as inscribed in Otherness 

with positions of obscurity and dependence, disempowers the racial Other causing it to be 

perpetually dependent on the dominant Self. From the perspective of Hollywood, Sui- 

Te-Wan becomes exemplary of such invisibility and disempow’ering. 

Sul-Te-Wan was one of the first African Americans to land a contract with a 

major motion picture studio.4 Not surprisingly for the times, the role she secured in her 

first film, The Birth of a Nation (1915), was that of a maid. Despite the marginality of the 

role, it enabled her to demonstrate her talent. A circus affiliate, Dad Reddy, encouraged 

Sul-Te-Wan to meet Griffith if she intended to work in motion pictures. Knowing that 

Griffith and Reddy were acquaintances, she approached Griffith when he was producing 

7he Birth of a Nation.s 

Reports vary about the first meeting between Sul-Te-Wan and D. W. Griffith, 

American film producer and director. When Sul-Te-Wan entered the studio she multiply 
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coded herself, presenting herself as "an African queen, East Indian Princess, or [member] 

of a circus side-show.’’6 She wore a red satin turban, long straight braids that reached to 

her knees, and shiny gold earrings - a reflection of her aesthetic appeal, eccentricity, and 

affinity for dramatic flair.7 One version of this meeting contends that she pleaded with 

Griffith for employment: "I know I ain’t nothin’ to look at, Mr. Griffith. Half what I’m 

wearin’ is borrowed and the other half not paid for. But I got three little boys, and I need 

work - I need work bad. I’ll do anythin’ - anythin’ - of course, nothin’ that ain’t decent 

and Christian.’’8 A different version of Sul-Te-Wan’s introduction to Griffith was 

presented by the African American press, claiming that she declared: "I know I’m no 

actress, but if I could only be your cook.’’9 Perhaps the press was reflecting its own biases 

regarding Griffith, whom they disliked for his racially provocative film, Birtt~ of a 

Natio~t, and for what they believed was his limited vision of African Americans as purely 

servile and dangerous. 

Whichever report is accurate, Sul-Te-Wan’s appearance, which was undoubtedly 

eccentric, was not distracting to Griffith. In response to her request for employment, he 

immediately hired her - at first as a maid to the white actresses employed with the Fine 

Arts studios, including Lillian and Dorothy Gish, Bessie Love, Mildred Harris, Pauline 

Starke, Alma Rubens, and others. In this capacity, Sul-Te-Wan performed a variety of 

services: she would "powder Bessie Love’s back, hook up Mildred Harris, unhook 

Winnifred Westover and press a wrinkle out of Miss Gish’s costume." J o Snead 

insightfully notes that both on or off screen "the dominant ’I’ needs the coded ’other’ to 

function: white female stars (themselves coded as subordinate to white males) employ 

black maids to make them seem more authoritatively womanly." 1J The personal nature of 
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her relationship with these white actresses attests both to her indispensability to them and 

to her invisibility. Having first obtained only an entry-level position, she went on to 

obtain a seven-year contract with the studio as an actress. 12 

Sul-Te-Wan, victimized by the then-prevailing Hollywood racial politics -- and in 

fact, the politics that reverberated in the racially divided America in that period, 

automatically assumed a position of invisibility, being omitted from film credits and 

revie~vs. While her roles were often minimal and secondary and therefore might not have 

warranted inclusion, it was her race and sexuality that caused her to be unmentioned 

in the mainstream press. 13 Wallace affirms Sul-Te-Wan’s absence from film history and 

poses, "Could it be that most critiques of racism, which aim for an impossible ideal of 

colorblindness, continue to render the social and cultural histories of bodies of color (e.g. 

black women) invisible.’’14 It is therefore difficult to compile a definitive filmography for 

this African American actress, even though her screen appearances conceivably approach 

some one hundred films, with at least fifty identified roles, in a career that extended from 

1915 to 1959. (See Appendix) 

The film industry’s disempowering of African American actors and actresses of 

the past, has resulted in blotting out much of its own history. Sul-Te-Wan, unfortunately 

presents a prime example of this. Even with her first film, 7he Birth ofaNation, it is only 

through rare and obscure reports that we know of her appearance. For example, I am 

beholden to Delilah L. Beasley’s Negro Trailblazers of California for reporting that in 

1he Birth of a ?,ration, Sul-Te-Wan wore a fine gown to represent a colony of educated 

African Americans and she drove her own coach in a scene designed to reflect upon the 

"advancement" of African Americans during the postbellum period - a scene that does 
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not appear (having been edited from) the final version of the film. is One synopsis of The 

Birth of a Nation reveals that Sul-Te-Wan played the role of a "Negro woman with 

Gypsy ’Shawl,’’’16 and Fred Silva similarly notes that she did in fact work on the film. 

Raymond Lee provides a first hand report of her performance during the production of 

the film: 

Madame tried to spit. No spit. She tried three times. Still no spit. Gfiffith’s 
lids pinched his eyes. Madame tried again to spit. She whined that Miss 
Crowell was too nice a lady to spit at, besides she never thought working 
in pictures meant spitting at people. Griffith poked another hole in his 
straw hat. Madame thought her acting days were over before they started. 
Miss Crowell told her just to relax, it was only make-believe and she 
didn’t mind it at all. Madame failed again .... When [Bert Sutch] came 
back, he handed Madame a piece of soap .... Madame got real mad then. 
... She got madder and madder and by the time the scene was shot, she 
nearly blinded Miss Cro~vell with her soaped up spit. 18 

Aside from these reports, there is barely any mention of Sul-Te-Wan with respect to this 

film, attesting to how the industry dissociated her from its production and rendered her 

insignificant. The Birth of a Nation was one of the most disturbing films in American 

cinema because of the racial debate it provoked; surely her part as racial Other should be 

a significant part not only of her own story, but also of the film’s history. 

According to Ed Guerrero: 

The insecurity and economic turmoil rampant throughout the postbellum 
South had undermined the white southern male’s role as provider for his 
family; thus he sought to inflate his depreciated sense of manhood by 
taking up the honorific task of protecting White Womanhood against the 
newly constructed specter of the ’brute Negro.’ The historian Joel 
Williamson notes that Thomas Dixon’s novels [upon which the film was 
based] and lectures translated this political, psychological background, as 

well as his own racial pathology, into a fanatical campaign to save White 
Womanhood by punishing the black incipient rapist. 
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Thus, Birth of a Nation was born - a film that in the opinion of Guerrero became "a focal 

point of black intellectual and social energies organized to protest the codified racism of a 

powerful, nascent film technology and industry. African Americans and an array of 

concerned citizens were challenged to answer these new-expressions of racism with new 

discourse, critiques, and political strategies.’’2° 

Following the film’s release, it met with strong resistance in Los Angeles from 

African Americans who obj ected to its racist representations. Outraged, they saw it as an 

attack on their public profile. They targeted their criticisms toward specific scenes that 

they found obj ectionable - including the Ku Klux Klan’s ride to rescue the white South in 

the aftermath of the Civil War; African Americans stuffing ballot boxes to alter political 

elections; a white female who escapes a black rapist and decides to leap to her death 

rather than confront h er bl ack attacker; and bl ack 1 egi slators who drink al cohol, eat fried 

chicken, and prop their bare feet on desktops during legislative sessions, indicative of 

their disrespect for the political system. Concerned that there might be a displacement of 

such representations onto them in the real world, African Americans lobbied for 

censorship of Griffith’s picture.21 Jane Gaines reports that "Over the years, political 

progressives may have applauded the boycott against D.W. Griffith in the name of racial 

harmony.’’22 

Such extreme measures to silence his racially inciting film greatly disturbed 

Griffith, and he responded by targeting the one black actress in his employ, Sul-Te-Wan. 

Through her association with the film, Sul-Te-Wan automatically became the one he 

considered guilty of instigating the African American resistance. The implication seemed 

to be that most African Americans would not have the insight to recognize these 
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defamations and that only Sul-Te-Wan could have inspired such reaction from the black 

community. These accusations alleged involvement caused her subsequent discharge 

from the studios.23 In defense of her career, name, and public image Sul-Te-Wan 

challenged her dismissal. Studio officials then provided an unrelated explanation for her 

dismissal, claiming that a white actress had accused Sul-Te-Wan of thievery when her 

book disappeared. This allegation, combined with the assertion that she was responsible 

for the public resistance to The Birth of a Nation, provided all the ammunition officials 

needed to dismiss her from the studios. But Sul-Te-Wan refused to accept such treatment 

and in further attempt to clear her name, she hired a lawyer, who submitted a letter to 

Griffith to refute the allegations.24 

In the aftermath of The Birth of a Nation, Donald Bogle reports that: 

Throughout the years, D. W. Griffith defended himself as a mere 
filmmaker with no political or ideological view in mind. Surprised and 
apparently genuinely hurt when called a racist, Griffith made speeches 
across the country, wrote letters to the press, accused the NAACP and its 
supporters of trying to bring about screen censorship, and even went so far 
as to issue a pamphlet entitled "The Rise and Fall of Free Speech in 
America," all in an effort to squelch the controversy. As late as 1947, one 
year before his death and some thirty-two years after the movie’s release, 
D. W. Griffith still maintained that this film was not an attack on the 
American Negro.2s 

The studios later cleared Sul-Te-Wan of the charges and reinstated her - and this 

time her employment title was that of exclusively an actress, not maid.26 Yet the 

controversy, which would seem like a press-worthy item, did not result in a mention of 

her connection with the film. This exclusion demonstrates just how invisible she was. Of 

course, in the case of The Birth of a Nation this may have been a blessing rather than a 



{PAGE } 

curse, since not having her name connected with the film allowed her to dissociate herself 

from one of the most racially inciting films in American cinema history. 

EMPOWERMENT THROUGH INVISIBILITY 

In Hoodoo Ann (1916), Sul-Te-Wan was cast as "Black Cindy," an orphanage 

cook.27 As a subservient in this film, she is directly contrasted to the white protagonist, 

Miss Ann (Mae Marsh). Because of Sul-Te-Wan’s subject positioning, she is strategically 

inserted to embellish the characterizations of the white stars - an affirmation of her 

devaluation. More than that, because her subservient role is coupled with her blackness, 

itself associated with evil, she becomes a signifier of evil. The "foreboding 

pronouncements of Black Cindy’’28 are alleged to influence Ann’s perception that she has 

been "hoodooed.’’29 As Black Cindy, Sul-Te-Wan is thought of as exerting an evil 

influence over the pure and white Ann. Ann’s whiteness is equated with purity and 

goodness; Sul-Te-Wan’s blackness is equated with subservience and evil, thus 

associating her with the invisible. Toni Morrison expounds on the juxtaposition of 

whiteness to blackness that is reified in the relationship between Sul-Te-Wan and Miss 

Ann and suggests that 

Images of impenetrable whiteness need contextualizing to explain their 
extraordinary power, pattern, and consistency. Because they appear almost 
always in conjunction with representations of black or Africanist people 
who are dead impotent, or under complete control, these images of 
blinding whiteness seem to function as both antidote for and meditation on 
the shadow that is companion to this whiteness.3° 
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In Children Pay (1916), Sul-Te-Wan appears on screen ~vith Lillian Gish, a 

signifier of white womanhood.3J In StageStruck (1917), she appeared with Lillian’ s sister, 

Dorothy Gish, herself a signifier of white femininity and 
¯ 32 chastity.~ The details of her 

specific roles in these films remain unknown, but it can be inferred that because of her 

blackness she was likely utilized to imply racial codes that positioned her in direct 

opposition with these white stars. Lola Young asserts that, "Black people come to 

embody the threat to the illusion of order and control and represent the polar opposite to 

the white group. ,,33 The roles assigned to black actresses of the period automatically 

relegated them to subservient status. 

Even in some of the films for which Sul-Te-Wan is noted, the details of her 

specific roles remain unknown. For example, a report of ]~he Narrow+’ Street (1925) 

revealed that, "there is a housekeeper and a servant in [the protagonist’s] abode.’’34 It is 

not difficult to discern Sul-Te-Wan’s role--that of the subservient, bolstering the myth of 

superiority, privilege, status, and power assigned to whiteness (in this instance 

represented by white actress Dorothy Devore). In Old Chicago (193 8), Sul-Te-Wan plays 

the role of Hattie, "a maid in the Chicago fire," who appears on screen with white actress 

Alice Faye.:~s The film reconstructs the crime, corruption, and political dynamics that 

proliferated in Chicago in the 1870s. Assuming a similar role in Kentucky (1938), a film 

that centered around the Kentucky Derby, Sul-Te-Wan, as Lily, was paired with white 

actress Loretta Young.36 in ]~[aryland (1940), regarded as a companion to Kentucky (both 

were produced by Darryl Zanuck and reflect his affinity for horses), Sul-te-Wan’s role is 

more well kno~vn: she played Naomi (a black subservient) and was paired with white 

actress Faye Bainter.37 Thomas Cripps surmises that, "in the sentimentalized Maryland 
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(1940) black stable hands live fully in both black and white circles. Old Shad must shoot 

a tragically landed horse for master’s sake. But at home he and his wife quarrel over 

Negro burial society premiums gambled away.’’38 

The very character names bestowed upon Sul-Te-Wan marginalize her: names 

such as Black Cindy, Hattie, Lily, and Naomi (without even the "Miss" that customarily 

prefixed the names of white women) reinforce her subordinate status. Yet while reduced 

to signify subservience, Sul-Te-Wan somehow managed to heighten her own status - 

even when appearing on screen with leading white actresses she was able to render 

herself visible. The implication being that apparently Sul-Te Wan was effective as an 

actress in that she received the attention of studio officials who recruited her for 

additional screen roles. 

Important to this struggle was her choice of Madame Sul-Te-Wan as a career 

name (her real name was Nellie Conley).39 She capitalized on the uniqueness of this 

name to promote herself. Reportedly her father, Silas Crawford Wan, was a traveling 

Hindu minister. Some sources claim that he was of "mixed race himself, he being one of 

the simmering millions from Mother India and from the land of romance, Hawaii,’’4° but 

Sul-Te-Wan was regarded as being of African American descent.41 She capitalized on 

this ambiguous background both by adopting her unusual name and by appropriating her 

mixed ancestry. She used her name to negotiate for "East Indian, American Indian, 

Spanish, African, and Negro character roles. Mrs. Sul-Te-Wan regarded as a true 

cosmopolite once [declared], ’I carry no antagonism to anyone because of their skin and I 

don’t get any from them. ,,,42 
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Sul-Te-Wan negotiated her racial construction and used it to her advantage. For 

example, her vaunted multiracial identity enabled her to obtain a role in Gunga Din 

(11939), a film that explored British rule in India. Although she is unrecognizable in this 

film, she probably appeared in the crowd scenes as an East Indian.43 Because of her 

unusual coloration, the African American press characterized her as a "strange Oriental -- 

colored Ethiopian woman whose life is as mystic as the blood which flows through her 

veins.’’44 Like a number of other African American actresses, she subverted her racial 

construction so that she could play a wide range of ethnicities. One report revealed that 

"she is very dark [yet] through the art of make-up she may pass as octoroon, or even... 

Caucasian.’’45 Despite such racial subversion, she was viewed as an "Ethiopian-Oriental 

who is a worthy representative of her American brothers and sisters," which also made 

her the subj ect of subjugation in white Hollywood.46 

Capitalizing on her unique name, ancestry, physical construction, style, and 

"eccentric dress [flowery hats, turbans, flowing beaded necklaces, and an array of 

cotton/silk color combinations])" Sul-Te-Wan landed the role of"Voodoo Sue’’47 in 

Heaven on Earth (1931). The film was based on a novel by Ben Lucien Burman entitled 

A4ississippi.48 In this role she perfected her characterization as a "voodoo doctor," 

heightening her appeal and increasing her marketability by catering to the preconceptions 

of white Hollywood (blackness being inseparable from the occult). Morrison relates that 

"black or colored people and symbolic figurations of blackness are markers for the 

benevolent and the wicked..49 Heaven on Earth focused on "poor whites of the lower 

Mississippi, who believe in spirits, sing their dirges, and dwell on floating shanties.’’5° 

Sul-Te-Wan played opposite white actress Anita Louise, who consults the spirits for 
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assistance in an ill-fated romance. Sul-Te-Wan’s part associates her with evil spirits and 

"weird superstitions,’’SJ while Louise in contrast becomes the embodiment of white 

womanhood as the "blonde ingenue who looks fresh and young, with the type of facial 

beauty that makes performing secondalS’.’’s2 Although Sul-Te-Wan sought to broaden her 

screen roles by making the transition from subservient to voodoo woman, she still 

remained inextricably linked to the trope of darkness and the implications inscribed 

therein. 

Because of Sul-Te-Wan’s on-screen appeal as voodoo woman, she established a 

niche for herself in white Hollywood. In 1933, she landed a role as a handmaiden in King 

Kong.53 The film focuses on native islanders who are visited by Europeans, primarily 

white male explorers, accompanied by one lone white female Ann (Fay Wray) -- blonde, 

beautiful, and a signifier of desire. Ann is to become the official bride of the giant gorilla, 

Kong. Negotiations between the Europeans and the islanders ensue (including an offer of 

six black women for the one white woman), but they fail. However, Ann’ s beauty 

overwhelms Kong, and he feels compelled to protect her. Transported to New York for 

exhibition purposes, Kong demonstrates his unrequited love for Ann. Attacked by 

militant planes he hangs from the top of the Empire State Building before falling to his 

death. Yet the film asserts that it is not the physical attack that ultimately subdued Kong, 

but rather the emotional attachment: "It was beauty that killed the beast." 

Although King Kong was regarded as a kind of horror film, it has much in 

common with Birth of a Nation. In fact, Jane Gaines asserts that, "Interracial sexuality in 

The Birth of a Nation thus represented a come-on as well as a terror, almost as though the 

producers were trying to formulate unformulated and amorphous fears as one might do in 
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the design of a horror film.’’54 Thus, linking Birth of a Nation to the horror film genre is 

one of many ways that the film is linked to King Kong.55 However, Thomas Wartenberg 

more specifically argues that while "Birth of a Nation represented Black males as sexual 

monsters in order to justify a narrative in which Black males were subdued by White 

males [it is] the Skull Island sequence of KingKong [that] replicates this narrative 

structure, although it does so within the context of a standard 1930s jungle film.’’56 

Wartenberg adds that "This association of Kong with the stereotype of the sexually 

threatening Black male established by Birth of a Nation is effected not merely by the 

film’s representation of Kong, but also by the way that it represents the White beauty’s 

response to him. ,,57 

KingKong plays upon a variety of sexual and racial codes that are not restricted 

exclusively to black male sexuality but extend to black female sexuality. Ann is symbolic 

of white innocence, beauty, desirability, and vulnerability, while Kong signifies the 

beastly excesses inscribed in blackness. Snead asserts that "the figure of King Kong 

would allow the white male to vent a variety of repressed sexual fantasies: the hidden 

desire of seeing himself as an omnipotent, phallic black male; the desire to abduct the 

white woman; or the combined fantasy: to abduct a white woman in the disguise of a 

phallic black male.’’58 Wartenberg further notes that, "The film uses its huge black ape as 

a stand-in for Black males so that it can criticize Hollywood’s demonization of this group. 

Because Kong is not in point of fact a Black man, the film is able to articulate its social 

criticism in a veiled form that can escape both the anxious eyes of the censor and the 

conscious racist attitudes of some members of its audience.’’59 As the film develops these 

racial and sexual complexities, it associates the handmaiden Sul-Te-Wan with the 



{PAGE } 

natives’ sacrificial ceremonies, rendering them as Other and referring to them as "queer," 

- thus demonstrating Sul-Te-Wan’s linkage with the world of the occult. 

The film designates the white woman as victim; Sul-Te-Wan, the black woman, 

becomes the agent through which that victimization occurs. Sul-Te-Wan signifies evil - a 

signifier that both the presence of the monster and the film’s narrative reifies. Most 

notably, Ann’s being taken to the altar and tied between two stone columns symbolizes 

the splitting of the self and the Other: as they split, Ann undergoes a transformation as the 

self, while the Other undergoes a displacement onto the natives and Kong. Ann’s 

positioning also simulates the classic rape position, an exposure of her body while she 

hangs between these columns. The implied rape of Ann, that of a white female by a black 

male figure, serves to render justifiable the historical rape of black females by white 

males. The juxtaposition of the black woman to the white woman, though reducing both 

to their bodies, negates the rape of the black woman through the symbolic rape of the 

white woman. Because of the association of the black woman with evil and the occult, 

there is a virtual erasure of her rape, presaging and deeming more important the violation 

of ~vhite women’s bodies. This is another way in which Sul-Te-Wan remains invisible. 

Later in the film, Kong’s capture becomes symbolic of the lynching of a black 

man accused of raping a white woman. As Kong hangs from the Empire State Building, 

his positioning simulates that of a lynching victim. Gaines notes "the ghostly post ... with 

one noose cut and the other still dangling" visually conveys that the lynching has 

occurred.6° Though Kong symbolically represents the threat of black male sexually, 

Wartenberg writes that "rather than maintain this view of Kong, the film employs a 

romantic narrative in which Kong figures as a tragic hero. Because Kong can feel 
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romantic love for Ann Darrovv, he becomes an obj ect of the viewer’s admiration and 

empathy, not their fear and hatred. This allows the film to criticize the stereotype of the 

Black male as a savage beast.’’61 

In part because of her role in King Kong, Sul-Te-Wan’ s association with the 

occult, evil, witchcraft, and voodoo increased. In 1934 she received the role of Ruva in 

Black Moon, a film that explores voodoo in the West Indies. Describing the film, the New 

York Times wrote: 

A hasty and deplorably incomplete inventory would show two blood 
sacrifices, two ordinary murders, incantations in three languages, a lunatic 
witch doctor, a white woman with a bad case of heebie-jeebies and a 
patriotic effort on the part of 2,000 crazed natives to exterminate all the 
white folk on the island, not counting the white goddess.62 

The film focuses on a white woman, Juanita Lane (Dorothy Burgess) who, because of her 

possession by evil, attempts to murder her own child, but in the process her husband 

murders her. The husband then leaves the West Indies and returns to the United States 

with his new love interest, his secretary Gall (Fay Wray).63 As in KingKonlz, there is a 

juxtaposition of white to black femininity and an equation of the black female with 

sorcery and voodoo. However, this film also depicts the white woman as possessed by 

evil, an association that ultimately results in her death. Furthermore, following her exit 

from the film, another white woman takes her place as a signifier of white femaleness. 

This effectively erases the white woman’s signifying of evil, leaving the association of 

evil related to the occult only with her black companion. 

In Maid of Salem (1937) Sul-Te-Wan took yet another role associated with the 

occult, this time as Tituba, a voodoo practitioner. The film elicited scathing criticism 

from the African American press, which took offense at the implication that a black 
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slave, Tituba, had allegedly initiated witchcraft at Salem. Bishop Walls of the New York 

Amsterdam News contended that the film’s distortion of historical fact in its so-called 

exploration of witchcraft resulted in a gross misrepresentation of African Americans. 

According to Walls, Tituba "is pictured in weird and disgusting superstition, conjuring 

the minds of groups of old and young with blood-curdling stories, telling fortunes by 

palmistry and giving herb drinks to intoxicate the brain.’’64 Walls credits an Irish woman 

servant who was arrested for initiating a frenzy that caused deaths, instead of the black 

female slave.(s5 While he does not deny that a black slave girl figured in the story, Walls 

minimizes her involvement by asserting that the she was among a group of girls, two of 

whom were white, when the three were arrested for palmistry and hysterical acts.’’66 

Although the white girls denied these accusations, the black slave girl revealed the troth. 

Challenging the film’s racial polemics, Walls declared: "Mark you, the picture 

makes the mobbish officers arrest only the colored slave and connects her with the 1688 

Boston incident, in place of the Irish woman servant.’’(s7 Claudette Colbert, cast in the 

leading role, stands accused of practicing witchcraft, but because she is a signifier of 

white femaleness, she receives vindication.~8 Tituba’s blackness becomes a link to evil, 

even though she is not accused. Because of the black female’s inescapable association 

with evil, Sul-Te-Wan, when juxtaposed to white actresses, becomes all the more 

symbolic of the occult. 

While the film’s misrepresentation of history may have disturbed the African 

American press, they applauded Sul-Te-Wan’s performance. In the opinion of the 

Baltimore Afro-American, she "came for~vard as a guest artist, and rendered a dramatic 
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bit from the screen play ... in which she had almost stolen a scene from Claudette Colbert, 

the star.’’(s9 

On a few occasions, attempting to broaden her range as an actress, Sul-Te-Wan 

assumed more diverse roles, but these roles were not necessarily any more redeeming, as 

they continually linked her with the immoral or illicit. For example, in Queen Kelly 

(1931), she played a prostitute in a drama that focused on a queen’s fiancee, whose own 

love interest is other than the queen. Developing an attraction for Kelly (Gloria 

Swanson), an orphaned girl residing in a convent, the fiancee sets fire to the convent and 

facilitates her escape. He then provides refuge for her in the queen’s palace. The queen, 

however, soon becomes aware of her fiancee’s exploits and warns him that unless he 

dissolves his relationship with Kelly, she will prevent Kelly’s leaving the palace. The 

queen proceeds to brutally punish her fiancee for his actions, while Kelly attempts to 

commit suicide by drowning Following Kelly’s suicide attempt and rescue by the guards, 

she becomes a madam in an African bordello in which Sul-Te-Wan appears as the 

prostitute, Kali. Although in the available film version Sul-Te-Wan does not appear on 

screen, Richard Koszarski affirms her role: "the black prostitute in the African sequences 

[is] played by Madame Sul-Te-Wan.’’7° Koszarski further suggests that her landing of this 

role may have been the result of her appearance in 7he Birth ofa Nalion, asserting that 

Erich Von Stroheim remembered her from The Birth of a Nation and Intolerance.7~ In 

Queen Kelly, Sul-Te-Wan’ s role as a prostitute, plus her racial and sexual construction, 

rendered her immoral and illicit. 

Appropriated as a signifier of immorality because of her blackness, Sul-Te-Wan 

was also linked to prison life in Ladies They TalkAbout (1933), a reconstruction of a 
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real-life drama of a woman incarcerated for robbing a bank, featuring Barbara Stanwyck 

as Nan Taylor. Peter Stanfield notes that, "While serving her sentence, [Stanwyck as 

Taylor] plays an instrumental version of’St. Louis Blues’ on a phonograph to cover the 

sound of prisoners trying to dig their way out. The choice of the song fits neatly 

alongside the film’s exploitation of abj ect and vulgar femininity, as displayed by 

Stanwyck’s character and the other inmates. The song also underscores the essential 

loneliness of the emotionally abused heroine - the woman who has lost her man.’’72 

According to one critic, 

Ladies 7hey Talk About is effective when it is describing the behavior of the 
prisoners, the variety of their misdemeanors, their positions in the social whirl 
outside, their ingenuity in giving an intimate domestic touch to the prison, and 
their frequently picturesque way of exhibiting pride, j ealousy, vanity and other 
untrammeled feminine emotions.73 

Consistent with Hollywood’s sexualization (and occasional masculinization of all 

~vomen, Sul-Te-Wan receives both treatments in the role of Mustard, a prison inmate. 

This is particularly apparent in the description of her as lending to "this part of the picture 

a diversity of mood and character.’’74 In a similar vein, Cripps characterizes the film as a 

"socially precise vehicle’’7s for Barbara Stanwyck, but he acknowledges the strategic 

positioning of blacks to accentuate the prison landscape, a landscape that included "a 

darkly ominous Sul-Te-Wan.’’76 

Sul-Te-Wan is again associated with prison life in Sullivan’s Travels (1941) - a 

film that foregrounds class, as a wealthy film director decides to make a documenta~T 

about poverty. In order to do so, he poses as homeless and has several adventures, 

culminating in his being falsely convicted of murder. While he is in prison, his absence 

leads his colleagues to believe that he is dead. In a scene in a church where the prisoners 
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attend religious sew-ices, Sul-Te-Wan appears as an organist, as the preacher sings "Let 

My People Go.’’77 It is then that Sullivan decides that in order to escape his predicament, 

he must confess to a murder that he did not commit. He correctly assumes that his 

confession will get his picture in the newspapers so that his friends will know- that he is 

still alive. His friends do recognize him and he is rescued from the labor camp. Although 

in this film Sul-Te-Wan’s association with prison life is not a direct one, it is still enough 

to perpetuate a link between the black actress and the immoral. 

Despite Sul-Te-Wan’s talent and lengthy screen career, mainstream film reviews 

and screen credits more often than not ignored her. This was part of a general pattern by 

the cinema industry to minimize the contributions of African Americans. Morrison notes 

that "in matters of race, silence and evasion have historically ruled." 78 In addition, since 

most authors of film reviews were white males, it is not too surprising that both black and 

white women received biased reviews. They could not escape the sexist perceptions 

characteristic of the period. The racial distinction was one of degree. Since most 

reviewers were whiw males, for African American women to even be mentioned was 

considered an accomplishment. When black actresses were mentioned, reference was 

often made to their skin color. In particular, critics often referred to Sul-Te-Wan, because 

of the character she played, as "dark" or "ominous." 

In addition to Sul-Te-Wan’s omission from screen credits and film reviews, the 

screen roles she assumed often rendered her invisible. The very design of these roles was 

primarily to embellish the whiteness of her white costars. As a signifier of the racial 

Other, she re-created a variety of subservients whose very names became indicative of 

her marginalization, it is conceivable that she set out to preemptively contrast this image 
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by adopting for herself a name that implied royalty. In the end, however, she acceded to 

the rules of the Hollywood game, which meant that because of her blackness she had to 

accept roles associated with the occult, voodoo, evil, immorality, and sexual promiscuity 

in order to remain employed as an actress. She accepted the marginalization that equated 

her with invisibility. As Hortense Spillers argues, "femaleness itself [became] the site of 

"79 
absence."’ However, while seemingly accepting this multiply coded position of 

invisibility, Sul-Te-Wan managed to establish her space as the racial Other. 

RENDERING THE INVISIBLE VISIBLE 

While invisibility is the end result of deprivileging, it is in this space of 

di sengagement, di ssociati on, and disenfranchi sement that Sul-Te-Wan constructed 

visibility for herself. Morrison ~vrites that, "To enforce its invisibility through silence is to 

allow the black body a shadowless participation in the dominant cultural body.’’s° Sui- 

Te-Wan gave meaning and importance to the visible, using the power of invisibility 

itself. In much the same manner that the self becomes inextricably linked to its racial 

Other, or that whiteness becomes inextricably linked to blackness, the invisible becomes 

inextricably related to the visible. While Hollywood concentrated its efforts on 

constructing its concept of the visible, Sul-Te-Wan, as the racial Other, constructed what 

symbolically represented the invisible. Homi K. Bhabha ascertains that "colonial 

discourse produces the colonized as a social reality which is at once an ’Other’ and yet 

entirely knowable and visible.’’81 Of even greater importance is Bhabha’s claim that the 
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invisible is both visible and invisible. Trinh T. Minh-Ha alludes to the problematics 

associated with the invisible in its attempt to claim its visibility: 

A space is created and offered, but it would have to remain unoccupied. 
Accepting negativity (otherness as defined by the master) has led to a new 
positivity (identity as reclaimed by the other) which in turn opens to a new 
set of negativities and positivities (the questioning and renaming of 
otherness, through the unnaming of both the master and his other). She can 
only build from the invisible as she unbuilds the invisible, and vice 

82 versa. 

While Sul-Te-Wan may have had to wrestle with such dynamics, she developed 

her own unique response to her invisibility through this construction of the invisible, thus 

rendering herself visible. "She [in this instance, Sul-Te-Wan] had not drawn something 

out of nothing (a meaningless act), but given to nothing, in its form of nothing, the form 

of something. The act of not seeing had now its integral eye. The silence, the real silence, 

the one which is not composed of silenced words, of possible thoughts, had a voice.’’83 

Gaines affirms that "the eloquence missing in the spoken word is thus given to the body 

in silent cinema. Perhaps, then, in the shimmering quality of silent cinema, we are seeing 

the image that exudes speech - all of which is to say once again that the silent image was 

never truly silent and that it never seems exactly mute. ,,84 

In responding to her invisibility, Sul-Te-Wan managed to sustain a career in 

white-dominated Hollywood during a period when few African American actresses could 

even dream of doing so. Furthermore, she maintained this career in cinema for nearly half 

a century (1915-1959), despite her declining physical appeal with the onset of old age, 

the fluctuating economic whims of the cinema industry, and competition from emerging 

actresses. In film history, she is one of the few black actresses to sustain such a long 
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career although relegated to the space of the invisible, she utilized her invisibility to 

render herself visible. 

SUL-TE-WAN AND D. W. GRIFFITH 

The dependence of the self on its racial Other for the formation of its ego identity 

may not only explain Sul-Te-Wan’s large number of screen roles, but may also provide 

insight into her off-screen relationship with D. W. Griffith. This paradoxical relationship 

remains curiously unresolved but very important. The extent of this black actress’s career 

is certainly in part due to her having established a close relationship with this prominent 

white filmmaker. This is not to deny her talent, nor to imply that she capitalized on her 

sexuality in order to elevate her career in Hollywood. It is possible that the relationship 

was actually more about Griffith’s need to construct a racial Other that would allow him 

to explore the darker side of himself and his own racial idiosyncrasies, both on and off 

screen. 

As early as 19115, with 7he Birth ofa Nalion, Sul-Te-Wan impressed Griffith 

enough for him to offer her employment, albeit at first in a menial capacity. According to 

Cfipps, "A fellow-Kentuckian, [Sul-Te-Wan] admired and loved Griffith, who responded 

by promoting her from a menial to an actress.’’aS Attesting to their relationship, Gloria 

Gibson reconstructed an interview that Sul-Te-Wan conducted with Raymond Lee in 

which she publicly expressed her affection for Griffith: "Yeah, he left me something. He 
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left me with love in my heart for him, I know that. He was a wonderful man. What would 

I have done, seven years on payroll and little children out here in Hollywood gosh 

gracious you wouldn’t expect - wouldn’t want nothing more than that ... Why you know 

I loved that man, oh my God yes.’’86 Lillian Gish affirmed that Sul-Te-Wan "was devoted 

to Griffith, and he in turn loved her.’’87 As Griffith’s career neared an end, it was none 

other than Sul-Te-Wan who "made it a rule to see him at least once a month. He seemed 

so lonely, though he never talked about it.’’~ She was his bedside companion at his death. 

She later recounted: "Alone, he went. Alone, with only a little old black thing like me to 

watch for him! How could they do it? How could they let him go alone in the darkness of 

night?’’a9 Anthony Slide notes that Sul-Te-Wan’s "collapse at the Hollywood memorial 

service in honor of the director is often mentioned.’’9° 

According to Lee, during the production of 7he Birth of a Nation, Sul-Te-Wan’s 

sons (Otto, Onest, and James) became ill and had to be hospitalized at a children’s 

hospital near the studio, and Griffith paid for their medical care. Aware that the 

youngsters referred to Griffith as their papa without his knowledge, cast members 

coerced them to approach him and publicly call him "papa." Although the cast had 

expected Griffith to become enraged or embarrassed when they did, Griffith surprised 

them by responding, "The children have more sense than you do. They know who their 

papa is!’’9~ Griffith’s response epitomizes the paternalism associated with white males, 

particularly when race was at issue, but more than that, it reflects, in the words of Gaines, 

"the father who is but is not a father.’’92 This is not to suggest that Griffith was the 

biological father to Sul-Te-Wan’s children but to suggest that he became a surrogate 
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father figure and to hint at the ambiguity inscribed in the paternalism associated with 

while males. 

There can be no denying that the beleaguered black actress and the "cock-of-the- 

walk" white filmmaker had a strong and close relationship, and that this may have 

enabled Sul-Te-Wan to sustain her long career in Hollywood. Yet it could not have 

facilitated her escape from being rendered invisible - marginalized, devalued, and 

decentered. It was Sul-Te-Wan, and she alone, who accomplished the feat of utilizing her 

invisibility to render herself visible. 

Madame Sul-Te-Wan sustained an incredibly long career, even making the 

transition from the silent to the sound era of cinema, and working well past the usual age 

for the industry. Sul-Te-Wan shared this accomplishment with another successful black 

actress, Ethel Waters. While many actresses (both blacks and whites) did not have the 

luxury of working in major or minor roles long after their beauty had faded and they 

could no longer be constructed as objects of the gaze, both Sul-Te-Wan and Ethel Waters 

managed to continue working in the industry as aged actresses. The following chapter 

investigates Ethel Waters, examining how she commodified her Otherness as a black 

actress working in the Hollywood industry. 
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Sul-Te-Wan among cast members who appeared in the Narrow Street (1925), which 

focuses on a bachelor who discovers an attractive young woman hiding in his home, 

located on a narrow street; in this film, Sul-Te-Wan assumes the role of Easter (New 

York Times, 5 January 1925, 19). This notice by the New" York Times makes Sul-Te- 

Wan one of the first African American actresses to receive mention in a review by a 

mainstream publication. She received more extensive coverage in the African American 

press; the mainstream press was evidently preoccupied with covering the actors in 
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In 1927 Sul-Te-Wan landed a role in Uncle Tom’s Cabin, which featured African 

American actor James B. Lowe ("Madam Sul-Te-Wan Signed by Columbia," Pittsburgh 

Courier, 15 January 11927, 2; "Oldest Actress Signed by Columbia," Baltimore Afro- 

American, 15 January 1927, 9). While her contribution to the film was noted in the 

African American press, there was little or no mention in the mainstream press. 

Exclusion from the mainstream press, particularly the New York Times or Variety, also 

occurred with Drums of Love (1928). Concerning this film, the African American press 

not only verifies her contributions, it also castigates studio officials for editing her role 

from the film: "None other than D. W. Griffith himself called for her to act in Drums of 

Love, and she responded only to have the editor of the film.., clip her dancing. But they, 

the power[s] that be, know of her anyway, so what does it matter." (George P. Johnson 

Film Collection, Microfilm). At the end &the decade, Sul-Te-Wan returned to the screen 
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Sul-Te-Wan in Variety’s review, there is mention of the dog, King Tut, among cast 
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mainstream publications, in others she did receive more frequent citing. Perhaps this was 
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screen roles. For example, the New York Times mentioned her in its reviews of: Heaven 

on Earth (1931), Ladies They Talk A bout (1933), Black ~/loon (1934), ~/laid of Salem 

(11937), In Old Chicago (1938), and Kentucky (1938), while publications such as Variety, 

which reviewed many &these films, failed to mention her at all. It was not until 1938, 
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when she was cast In OM Chicago and Kentucky, that Variety would cite her for her 

contributions. 

Despite such marginalization, with each decade Sul-Te-Wan gained increasing 

visibility, and by the 1940s, a decade that witnessed a growing acceptance of African 

Americans in Hollywood and in society in general, she was often mentioned in film 

reviews. Yet she still could not escape a certain amount of continuing invisibility. Both 

the New York Times and Variety mentioned her in their reviews of MaiTland (1940), but 

in less popular films such as Mighty Joe Young (1949) she remains anonymous in 

reviews. And by the 1950s, the New York Times and Variety rarely mentioned her again. 
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From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, June 10, 2004 6:02 PM 

lgibson@wesleyan.edu 

Black Actres~s in "the First Fifty Years of Cinema 

ETHEL WATERS COMMODIFYING OTHEf~NESS-May 2004.doc 

Dear Leonora: Attached is the chapter on Ethel Waters. Sincerely, Charlene 

Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, June 10, 2004 6:03 PM 

lgibson@wesleyan.edu 

Black Actres~s in "the First Fifty Years of Cinema 

HAZEL SCOTF-May 2004.doc 

Dear Leonora: Attached is the chapter on Hazel Scott. Sincerely, Charlene 

Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charleue B ~-~regester@email.nnc.edu> 

Thursday, June 10, 2004 6:05 PM 

lgibson@wesleyan.edu 

Black Actres~s in "the First Fifty Years of Cinema 

lenahome-may 2004.doc 

Dear Leonora: Attached is the chapter on Lena Home. Sincerely, Charlene 

Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, June 10, 2004 6:06 PM 

lgibson@wesleyan.edu 

Black Actres~s in "the First Fifty Years of Cinema 

Conclusion-May 2004.doc 

Dear Leonora: Attached is the conclusion. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charleue B <regester@email.unc.edu> 

Thursday, July 1, 2004 5:25 PM 

Vander, Robin G <vander@email.unc.edu> 

Call tbr Papers - Cont~rence on Diversity in Organisations, Communities and Nation~ Beijing, China, 30 June - 3 July 2005. (tkYd) 

Dear Vander: Is this conference from the same people ~vho tried to get us to 
go to Italy? Sincerely, Charlene Regester 

.......... Forwarded Message .......... 
Date: Wednesday, June 16, 2004 8:13 PM+1000 
From: Paul James <paul.james@diversity-conference.corn> 
To: regester@email.unc.edu 
Subject: Call for Papers - Conference on Diversity in Organisations, 
Con~nunities and Nations, Beijing, China, 30 June - 3 July 2005. 

Dear Colleague, 

I am writing on behalf of the Organising Committee to announce: 

THE FIFTH INTER2xLATION.4L CONFERENCE ON DI\,~RSITY ]N ORGANISATIONS, 
COivflMIffNITIES AND NATIONS Institute of Ethnic Administrators, Beijing, China 
30 June - 3 July 2005 
http://www.Diversitv-Conference.com 

’]7he conference will include both majur keynote addresses by internatiunally 
renuwned speakers and numeruus small-gruup workshop and paper presentation 
sessions. Papers submitted fur the con:[’erence proceedings will be :[’ully 
peer-refereed and published in print and electronic formats in the 
International Juurnal of D~versity in Organisatiuns, Communities and 
Nations. If you are unable to attend the conference, virtual registrauons 
are also available which allow yuu to submit a paper :[’ur refereeing and 
possible publication in this fully refereed academic journal, as well as 
access to the electronic version ufthe conference proceedings. The 
deadline for the first round call :[’or papers is I Octuber 2004 Prupusals 
are usually reviewed within four weeks of submission. 

Full details ufthe conference, including an online call for papers form, 
are to be ]2mnd on the conference website. 

We du hope you will be able tu attend this important and timely 
international conference 

Pro£ Paul James 
Director, Globalism Institute 
RMIT University, Melbourne, Australia 

** Final Nutice ** 

A limited number of places for registration and late submission of 
conference presentation proposals are also available for the: 

THE FOURTH INTEI-CNATIONAL COb,~P, ENCE ON DIVERSITY IN" ORGA_NrISATIONS, 
CO_’vflMUNITIES AND NATIONS at the University of California, Los Angeles 
6-9 July 2004 
http : /iwavw.Diversitv-Conf erence, com 

Please Note: If you would like to be removed from the announcement list for 
the Conference on Diversity in Organisations, Conwnunities and Nations, 
please reply to this email with the word ’Remove’ in the subject line. 

.......... End Forwarded Message .......... 



Sent: 

To: 

Sub.iect: 

Attach: 

Regester, Charlene B <-reges~er@email.unc.edu> 

Tuesday, July 6, 2004 1:20 PM 

Kristin.Franckiewicz@il.proquest.com 

Schombnrg Project 

Bibliography for Schomburg Project.doc 

Dear Kristm: Regarding the Schomburg Pro3ect, I have attached my abstract 
and the list of essays to be included Please let me know if you receive 
these materials. In the next week or so, I will forward the photo of Oscar 
Micheaux as well as recommend films that could be used for this project. 

Sincerely, Charlene Regester 



The Black Experience in the Western Hemisphere 

Volume: Race and Cinema 
Submitted by: Charlene Regester 

Published by: ProQuest Company and Schomburg Center for Research in Black 
Culture 

June 23, 2004 

Essays to be included: 

1) "White," Richard Dyer, Screen, 29.4 (Autumn 1988) Include 

2) "The Finest Outside the Loop": Motion Picture Exhibition in Chicago’s Black 
Metropolis, 1905-1928," Mary Carbine, Camera Obscura: A Journal of Feminism and 
Film Theory 23 (May 11990): 9-411. Include 

3) "The Shirley Temple of My Familiar," Ann duCtile, Transition, Issue 73 vol. 7, no. 1 

(1991). Include 

4)" The Reacti on of the Negro to the Moti on Pi cture, Birth of a Nation," Thorn as C ripp s, 
in Focus on The Birth of a Nation ed. Fred Silva (New Brunswick: Rutgers University 

Press, 1994). Include 

5) "Black Masculinity and Visual Culture," Herman Gray, Callaloo 18.2 (1995): 401- 
405. Include 

6) "The Black Man on Our Screens and The Empty Space in Representation," Ed 

Guerrero, Callaloo 18.2 (1995): 395-400. Include 

7) "The Color Purple: Black Women as Cultural Readers," Jacqueline Bobo in Female 

Spectators: Looking at Film and Television ed. E. Deidre Pribram (London: Verso Press, 
1988). Include 

8) "The Ties that Bind: Cinematic Representations by Black Women Filmmakers," 

Gloria J. Gibson-Hudson, Quarterly Review of Film & Video 15 (1993-1994/95). 
Include 

9) "The Other Question: Homi K. Bhabha Reconsiders the Stereotype and Colonial 

Discourse," Homi K. Bhabha, Screen 24.6 (Nov-Dec 1983). Include 

10) "To Redream the Dreams of White Playwrights: Reappropriation and Resistance in 

Oscar Micheaux’ Body andS oul," Charles Musser, The Yale Journal of Criticism 12.2 

(1999): 321-356. Include 
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11) "Black Films, White Censors: Oscar Micheaux Confronts Censorship in New York, 
Virginia, and Chicago," Charlene Regester in Movie Censorship and American Culture 
ed. Francis G. Couvares (Washington, D.C.: Smithsonian Institution Press, 1996), 159- 
186. Include 

12) "Race and Nation in Glory," Robert Burgoyne, in Film and Nation: Hollywood 
Looks at U.S. History, ed. Burgoyne (Minneapolis: University of Minnesota Press, 1997), 

16-37. Include 

13) "Spectatorship and Capture in King Kong~: The Guilty Look," James Snead, White 

Screens/Black Images: Hollywood from the Dark Side, eds. James Snead, Colin 
MacCabe & Cornel West (New York: Routledge, 1994). Include 

14) "Feminism, ’The Boyz,’ and Other Matters Regarding the Male," Robyn 
Wiegman, Screenin~ the Male: Exolorin~ Masculinities in Hollywood Cinema, ed. 
Steven Cohan and Ina Rae Hark (New York: Routledge, 1993). EXCLUDE 

15) "’The Sword Became a Flashing Vision’: D. W. Griffith’s The Birth of a Nation," 
Michael Rogin, in The Birth of a Nation, ed. Robert Lang (New Brunswick: Rutgers 
University Press, 1994). Include 

16) "Imitation(s) of Life: The Black Woman’s Double Determination as Troubling 
’Other,’" Sandy Flitterman-Lewis, Imitation of Life, ed. Lucy Fisher (New Brunswick: 
Rutgers University Press, 1991). Include 

17) "Modernism, Postmodernism and the Problem of the Visual in Afro-American 
Culture," Michele Wallace, Out There: Marginalization and Contemporary Cultures, ed. 
Russell Ferguson, Martha Gever, Trinh T. Mirth-ha, & Cornel West (New York & 
Cambridge: New Museum of Contemporary Art & MIT Press, 1990)~ Include 

18) "The Re-Birth of the Aesthetic in Cinema," Clyde Taylor, The Birth of Whiteness: 
Race and The Emergence of U.S. Cinema, ed. Daniel Bernardi (New Brunswick: Rutgers 
University Press, 1996). Include 

19) "Black Bodies, White Bodies: Toward an Iconography of Female Sexuality in Late 
Nineteenth-Century Art, Medicine, and Literature," Sander Gilman, Race, Writing and 
Difference, ed. Henry Louis Gates, Jr. (Chicago: University of Chicago Press, 1986). 

Include!Check Accuracy 

20) "The Oppositional Gaze," bell hooks, Black American Cinema ed. Manthia Diawara 
(New York: Routledge, 1993). Include 

21) "Black Spectatorship: Problems of Identification and Resistance," Manthia Diawara, 

ed. Manthia Diawara in Black American Cinema (New York: Routledge, 1993). Include 



{PAGE } 

22) "A No-Theory Theory of Contemporary Black Cinema," Tommy L. Lott, 
Representin~ Blackness: Issues in Film and Video, ed. Valerie Smith, (Ne~v Brunswick: 
Rutgers University Press, 1997). Include 

23) "But Compared to What? Reading Realism, Representation, and Essentialism in 
School Daze, Do the Right Thing, and the Spike Lee Discourse," Wahneema Lubiano, 
Representing Blackness: Issues in Film and Video_, ed. Valerie Smith, (New Brunswick: 
Rutgers University Press, 1997). Include 

24) "The Scar of Shame: Skin Color and Caste in Black Silent Melodrama," Jane Gaines, 
Representing Blackness: Issues in Film and Video_, ed. Valerie Smith, (New Brunswick: 
Rutgers University Press, 1997). Include 

25) "Oscar Micheaux’ s Body and Soul and the Burden of Representation," Pearl Bo~vser 
and Louise Spence, Cinema Journal 39.3 (Spring 2000). Include 

26) "’No Bad Nigger’: Blacks as the Ethical Principal in the Movies," K Anthony 
Appiah in Media Spectacles, eds. Marjorie Garber, Jann Matlock and Rebecca L. 
Walkowitz, (New York: Routledge, 1993). Include 

27) "’Twoness in the Style of Oscar Micheaux," J. Ronald Green in Black American 
Cinema~ ed. Manthia Diawara (New York: Routledge, 1993). Include 

28) "Fire and Desire: Race, Melodrama, and Oscar Micheaux," Jane Gaines in Black 
American Cinema, ed. Manthia Diawara (New York: Routledge, 1993). Include 

29) "Notes on an alternative model - neither/nor," Hortense J. Spillers in The Difference 

Within: Feminism and Critical Theor57, eds. Elizabeth Meese and Alice Parker 
(Amsterdam/Philadelphia: John Benjamin’s Publishing Company, 1989). Include 

30) "Telling White Lies: Oscar Micheaux and Charles W. Chesnutt," Corey Creekmur, 
Oscar Micheaux & His Circle, eds. Pearl Bowser, Jane Gaines, and Charles Musser 
(Bloomington: Indiana University Press, 2001). Include 

31) "Negroes Laughing at Themselves? Black Spectatorship and the Performance of 
Urban Modernity," Critical Inquiry_ 29 (Summer 2003): 650-677. Include 

32) "Black Action Film," (chapter) Redefinin~ Black Film, Mark Reid (Berkeley: 
University of California Press, 1993). Include 

33) "Dark Continent Continents: Epistemologies of Racial and Sexual Difference in 
Psychoanalysis and the Cinema" Mary Ann Doane, Femme Fatales: Feminism, Film 
Theory, Psychoanalysis (New York: Routledge, 1991), pp 209-249. Include 
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34) "Another Audience: Black Moviegoing from 1907-16," Grego~ A. Waller, Main 

Street Amusements: Movies and Commercial Entertainment in a Southern Citv, 1896- 
1930 (Washington: Smithsonian Institution Press, 1995), 161-179. Include 

35) "The New Ghetto Aesthetic," Jacquie Jones, Wide Angle 113.3 & 4 (July-October 

1991): 32-43. Include 

36) "Reading the Intersection of Race and Gender in Narratives of Passing," Valerie 

Smith, Diacritics 24.2-3 (Summer-Fall 1994): 43-57. Include 

37) "Lester Walton’s Ecriture Noir: Black Spectatofial Transcodings of ’Cinematic 
Excess,’" Anna Everett, Cinema Journal 39.3 (Spring 2000): 30-50. Include 

38) "The Black Writer in Hollywood, Circa 1930: The Case of Wallace Thurman," 
Phyllis Klotman in Black American Cinema ed. Manthia Diawara (New York: 
Routledge, 1993). Include 

39) "Towards a Theory of a Black Cinema Aesthetic," Gladstone L. Yearwood in Black 
Cinema Aesthetics: Issues in Independent Black Film Making, ed. Gladstone Yearwood, 

(Athens: Ohio University, Center for Afro-American Studies, 1981). Include 

40) "A Wonderful, ’Leaping’ Fish: Varieties of Uncle "Ibm" (pp. 45-95) by Linda 

Williams in Playing the Race Card: Melodramas &Black and White From Uncle Tom to 
O.J. Simpson, Linda Williams, (Princeton: Princeton University Press, 2001). Include 

41) "Race and The Reception of Jack Johnson Fight Films," Dan Streible in The Birth of 

Whiteness: Race and the Emergence of U.S. Cinema, ed. Daniel Bernardi (New 
Brunswick: Rutgers University Press, 1996). Include 

42) "Dark & Lovely: Black Gay Image-Making," Kobena Mercer, Welcome to the Jungle 
(New York: Routledge, 1994), 221-232. Include 

43) "Identity, Value, and the Work of Genre: Black Action Films," Charles Kronengold, 
The Seventies: The Age of Glitter in Popular Culture, ed. Shelton Waldrep (New York: 
Routledge, 2000), 79-123. Include 

44) "Cotton in the City: The Black Ghetto, Blaxploitation, and Beyond," Paula Massood, 
Black City Cinema: African American Urban Experiences in Film (Philadelphia: Temple 
University Press, 2003), 79-116. Include 

45) "Film and Ethnic Identity in Harlem, 1896-1915," Alison Griffiths and James 

Latham, American Movie Audiences: From the Turn &the Century to the Early Sound 
Era, eds. Melvyn Stokes and Richard Maltby (London: British Film Institute, 

1999).Include 
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46) "Star Dances: African-American Constructions of Stardom, 1925-1960," Classic 
Hollywood, Classic Whiteness, ed. Daniel Bernardi (Minneapolis, University of 

Minnesota Press, 2001), 386-414. Include 

47) "Movie Theatres for Black Americans," Douglas Gomery, Shared Pleasures: A 
History_ of Movie Presentation in the United States (Madison: University of Wisconsin 

Press, 1992), 155-170. Include 

48) "Blaxploitation Horror Films: Generic Reappropriation or Reinscription?" Cinema 

Journal 39.2 (Winter 2000): 31-50. Include 

Please note that I would like to add one final essay by Lauren Berlant on the 
Imitation of Life but the book in which her essay appeared has been checked out of 
our library and I did not have access to this work. I will add later if possible. 

Also, essays that appeared on the previously forwarded undecided list if they do not 
appear on this list, then I have decided to eliminate those essays. 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Friday, July 9, 2004 11:06 AM 

j ohn.fullerton@ma~l.film.su. ~ 

~a~s of Durham Historic Photographic Archives pictures (fwd) 

scm~s of Durhm~ Historic Photographic Archives pictures.Insg 

Dear John: Please let me know if you can access these photos for my essay 
on black moviegoing in Durham, North Carolina Sincerely, Charlene Regester 

.......... Forwarded Message .......... 
Date: Tuesday, July 06, 2004 12:33 PM-(NO0 
From: "Richardson, Lynn" <lrichard@co.durham.nc us> 
To: "’regester@email uric edu’" <regester@email.unc.edu> 
Subject: scans of Durham Historic Photographic Archives pictures 

Charlene, 

Here are the scans. My understanding is you need Photoshop to open them. 
If you don’t have that, let me know and I’ll round up somebody to send you 
a 1peg (I say "round up" because my computer person is out of town, which 
makes me :[’eel helpless! ). 

Lynn Richardson 

NC Room 

Durham Counb" Library 

560-0171 

.......... End Forwarded Message .......... 



FFom ." 

Sent: 

To: 

Subject: 

Attach: 

Richaxdson, Lyun <lrichard@co.durhmn.nc.us~ 

Tuesday, July 6, 2004 12:33 PM 

Regester, Chaxlene B <regester@emaJ4.unc.edu> 

~aJls of Durham tti storic Photographic Archives pictures 

g011 primary.psd; e231 pfima~.psd 

Charlene, 
Here are the scans. My understanding is you need Photoshop to open them. If you don’t have that, let me know and I’ll round up somebody to send you a jpeg (I say "round 
up" because my computer person is out of town, which makes me feel helpless!). 
Lynn 
Lynn Richardson 
NC Room 
Durham County Library 
560-0171 







From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, July 9, 2004 11:43 AM 

Leonora Gibson <lgib~n@wesleya~.edu> 

Re: your project 

Dear Leonora: Hopefully, you received the photos for the book on black 
actresses in early- cinema. Currently, I am checking with other archives for 
photos, l£you need any of this information, please let me kno~v so that I 
can forward by email some of the contacts that I have made Thanks much for 
your assistance Sincerely, Charlene Regester 
--On Wednesday, June 09, 2004 9:15 AM -0400 Leonora Gibson 
<lgibson@wesleyan edu> wrote: 

> Hi Charlene, 
> 

> thanks for the message I have only the vaguest recollection of our cd 
> rom conversation. SorW to have given you misinformation I think that 
> it will be fine Received the contracts yesterday -- right after sending 
> you the email, rll send along the ti~lly-executed copy ASAP 
> 

> Your schedule sounds grueling. Perhaps you can simply send me 
> photocopies (with source citations) of the images you have. Once I have 
> these in hand, we can figure out a time to talk. 

> hope all is well 

> Lee 

>> Dear Leonora: Yes, I will resend the CD rom. When I had the files 
>> converted that suggested that I send read only and that you could 
>> save them to your hard drive and convert to the ]2~rmat desired. But 
>> when I resend the CD-rom, I will indicate that you need the writable 
>> ]2~rmat only. As for the contract, I returned the signed copies last 
>> week I assumed that you had received this material by now. Please 
>> let me know when you receive these materials because it was probably 
>> near the end of last week when they were mailed. As for the photos, 
>> we need to talk because I have some photos but because of copyright 
>> laws, I could not get permissinn to use. I can send the ones that I 
>> have and you can let me know what can be done if anything. For 
>> additional photos, I will need to write to the Academy of Motion 
>> Picture Arts and Sciences Library in LA to obtain some of the 
>> additional photos and may have to visit New York Currently’, I am ~n 
>> Summer School and I have not been getting home until late in the 
>> aRernoon because I teach 2 classes, as I am in class some 4 hours 
>> per day. So I could try" to reach you on my cell phone right after 
>> class. If this does not work you could call me at home around 7:30 
>> in the morning if this is not too early since I have to leave by 8 
>> in order to get to school on time Let me know what you think. Next 
>> week will be more flexible for me because Summer School ends on 
>> Monday. Thanks again for all of your assistance. Sincerely, Charlene 
>> Regester 

>> -On Tuesday, J~e 08, 2004 9:39 AM -0400 Leonora Gibson 
>> <lgibson@wesleyan.edu> wrote: 

>>> Dear Charlene, 

>>> I’m sending your manuscript transmittal and efiles to Maura High, the 
>>> developmental editor, who is at the moment in the UK. I encountered 
>>> some trouble with the files you sent me. ;\~en I opened them on ray 
>>> coraputer, they were read-only files. In the end, I transferred all of 
>>> the files to my desktop and then onto a new disk. I’m not sure if the 
>>> read-only format was a function of my Mac, which does f~mny things with 
>>> PC files. In any event, I am sending Maura both CD-roms with both sets 
>>> of files. Everything should be OK. However, since Maura is in the UK, I 
>>> thirtk you should probably send me another CD-rom with final chapters 
>>> files in writable fore, at in the off chance that she has problems. 

>>> I sent you two copies of the Addendmn to the contract some time ago. As 
>>> soon as I receive your signed copies, i will be happy to send you a 
>>> fully-executed copy for your files. 

>>> At this point, I think that we need to start discussing the kind of 
>>> images you would like to include in the book. Please let me know a good 
>>> time to call you. 
>>> 

>>> Hope you are well. 

>>> Lee 

>>> Leonora Gibson 
>>> Acquisitions Editor 
>>> Wesleyan University Press 
>>> 215 Long Lane 
>>> Middletown, CT 06459 
>>> tel: (860) 685-7730 



>>> fax: (860) 685-7712 

>>> lgibson@wesleyan.edu 

> Leo~ora Gibson 

> Acquisitions Editor 

> Wesleyan Umversity Press 

> 215 Long Lane 

> Middletown, CT 06459 

> tel: (860) 685-7730 

> fax: (860) 685-7712 

> lgibson@wesleyan.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, July 13, 2004 12:30 PM 

baxt@mail.tilm.su.~ 

~a~s of Dnrham Historic Photographic Archives pictures (fwd) 

scm~s of Durhm~ Historic Photographic Archives pictures.Insg 

Dear Bart: These photos are being forwarded to you as requested by John 
Fullelton regarding the essay that I am submitting for the Journal of Film 
History. If you have trouble downloading, please let me know Sincerely, 
Charlene Regester 

.......... Forwarded Message .......... 
Date: Tuesday, July 06, 2004 12:33 PM-(NO0 
From: "Richardson, Lynn" <lrichard@co.durham.nc us> 
To: "’regester@email uric edu’" <regester@email.unc.edu> 
SubJect: scans of Durham Historic Photographic Archives pictures 

Charlene, 

Here are the scans. My understanding is you need Photoshop to open them. 
If you don’t have that, let me know and I’ll round up somebody to send you 
a jpeg (I say "round up" because my computer person is out of town, which 
makes me feel helpless!). 

Lynn Richardson 

NC Room 

Durham Coun~ Library 

560-0171 

.......... End Forwarded Message .......... 



FFom ." 

Sent: 

To: 

Subject: 

Attach: 

Richaxdson, Lyun <lrichard@co.durhmn.nc.us~ 

Tuesday, July 6, 2004 12:33 PM 

Regester, Chaxlene B <regester@emaJ4.unc.edu> 

~aJls of Durham tti storic Photographic Archives pictures 

g011 primary.psd; e231 pfima~.psd 

Charlene, 
Here are the scans. My understanding is you need Photoshop to open them. If you don’t have that, let me know and I’ll round up somebody to send you a jpeg (I say "round 
up" because my computer person is out of town, which makes me feel helpless!). 
Lynn 
Lynn Richardson 
NC Room 
Durham County Library 
560-0171 







From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Tuesday, July 13, 2004 12:38 PM 

Eileen Doyle <edoyle@artres.com> 

Re: photo request 

Dear Eileen: Thanks much for your prompt response. Sincerely, Charlene 
Regester 

--On Tuesday, July 13, 2004 12:42 PM -0400 Eileen Doyle <edoyle@artres.com> 
wrote: 

Dear Charlene, 

I do understand about the cost of visiting here If we had ant’ of the 
images in stock or if the library had digital photographs of the images, I 
would be happy to send them to you for selection Unfortunately, the 
library will not digitize the photographs without charging us $20 for 
each, so it is not feasible to go this route. The library does oiler a 
research service, which I’ve only just found out about. You can contact 
NYPL Express with your request (212.592.7200) and they ~vill go to the 
Performing Arts Library and the Schomberg Center to make photocopies for 
you. The?- charge $75/hr for the service. Otherwise, you will need to 
visit those libraries on your own. If you do go on your o~vn and would 
like to limit your research time, my contact at the library thought you 
might have more luck at the Performing Arts Library 

I hope that is helpful. 

Best wishes, 

Eileen 

..... Original Message ..... 
From: "charlene regester" <regester@email uric edu> 
To: "Eileen Doyle" <edoyle@artres cam> 
Sent: Tuesday, July 13, 2004 12:22 PM 
Sut~iect: Re: photo request 

>> Der Eileen: Currently, I am planning a trip to New York to look for 
>> photos but I will only be able to stay for one day so that I can keep my 
>> costs to a minimum. What I might do is email you again prior to my 
>> departure to get very specific infonnation from you regarding this 
>> process. Initially, when I called I was told that someone could provide 
>> me with a copy of photos housed in your archive so that I would not have 
>> to make this trip because the airfare is no less that $200 round-trip 
>> with hotel costs of not less that $200 per night. This is going to be 
>> quite expensive for me But I 

will 
>> let you know what I ultmately decide. Thanks much for your assistance. 
>> Sincerely, Charlene Regester 
>> 

>> -On Monday, July 12, 2004 2:21 PM -0400 Eileen Do?qe <edoyle@artres.com> 
>> wrote: 
>> 

>> > Dear Charlene, 
>> > 

>> > Thank you for your response. Unfortuanately, I ant not able to do this 
>> > research. I have to pass along your request to the New- York Public 
>> > Library, who does not offer research services. Most of this material 

has 
>> > not been photographed yet, so we couldn’t provide you with options to 
>> > choose frora. Is there a way that you might be able to visit the library 
>> > to look at their collection? That way, you could view all of the files 
>> > and nrake the best selection front the nrateriah 
>> > 

>> > Best wishes, 
>> > 

>> > Eileen 
>> > 

>> > ..... Original Message ..... 
>> > From: "charlene regester" <regester@emaih~mc.edu> 
>> > To: "Eileen Doyle" <edoyle@artres.com> 
>> > Sent: Monday, July 12, 2004 11:23 AM 
>> > Subject: Re: photo request 
>> > 

>> > 

>> >> Dear Eileen: It seems that the best way to approach this is that any 
>> >> scene in which these actresses are quite visible is appropriate. Don’t 
>> >> overload yourself with this endeavor. Locate one or two scenes of the 
>> >> actresses in 

¯ >> film(scenes that you think are illustrative or telling) and then let 
>> >> lne 
>> > see 
>> >> a copy of these. Certainly, we don’t have to have a scene from every 



>> > single 
>> >> fihn listed but I just provided this list in the event that you might 

>> >> have photos from all of the films listed. I won’t be able to use more 
>> >> than a total of 20 photos (2 for each of the 9 actresses)so hopefully 
>> >> this will help to narrow down the search. Let me know what you think 
> and 
>> >> I will attempt to be more helpfal. Finally, thanks much for your 

>> > this 
>> >> matter. Sincerely, Charlene Regester 

>> >> --On Friday, July 09, 2004 1:57 PM -0400 Eilecn Doyle 
> <edoyle@artres.com> 

>> >> > Thanks for your email. I appreciate your quick response. According 

>> >> > the library, they should have many images of these actresses from 
> these 
>> >> > movies. Because the majori~" of theru are not digitized, it may be 
>> >> > difficult to identi~" ~vhich ones would be of palticular interest to 
>> >> > you. Are there particular scenes or photographs of these actresses 
>> >> > that you have seen that you would like to use? Or is there another 
>> >> > way you could help nal~o~v this down? 

>> >> > ..... Original Message ..... 
>> >> > Froru: "charlene regester" <regester@email.unc.edu> 
>> >> > To: "Eileen Doyle" <edoyle@artres corn> 
>> >> > Sent: Friday, July 09, 2004 1:31 PM 
>> >> > Subject: Re: photo request 

>> >> >> Dear Eileen: Thanks for following up on tdais request. First, I 

>> > like 
>> >> >> to have photos of the actresses identified below. Second, if 
> possible, 
>>>I 
>> >> >> would like to have scenes £com films in which these actresses 
> appear 
>> >> >> Listed below are the women and films that are of interest If you 
> need 
>> >> >> additional information, please let me know as soon as possible. 
>> >> >> Sincerely, Charlene Regester 

>> >> >> My work focuses on several black actresses in the pre-1950 period. 

>> >> >> >> photos of the ;vomen themselves are appropriate as well as scenes 

>> >> >> >> specific films in which fl~ese ;vomen appear. Below, I have 
>> >> >> >> identified 

>> >> >> >> 1 ) Hazel Scott (actress) 

>> >> >> >> Something to Shout About (1943) 
>> >> >> >> The Heat’s On (1943) 
>> >> >> >> Broad~vay ILb~ythm (1944) 
>> >> >> >> Rhapsody in Blue (1945) 

>> >> >> >> 2) Nina Mae McKinney (actress) 

>> >> >> >> Hallelujah (1929) 

>> >> >> >> 3)Ma&lme Sul-Te-Wan (actress) 
>> >> >> >> Hoodoo Arm (1916) 
>> >> >> >> Queen Kelly (1928) 
>> >> >> >> Heaven on Earth (1931) 
>> >> >> >> King Kong (1933) 
>> >> >> >> Black Mi~on (1934) 
>> >> >> >> In Old Chicago (1938) 
>> >> >> >> Ladies ’]’he?, Talk About (1933) 
>> >> >> >> Gunga Din (1939) 

>> >> >> >> 4) Fredi Washington (actress) 
>> >> >> >> FiM~s: Ernperor Jones (1933) 
>> >> >> >> Irnitation of Life (1934) 

>> >> >> >> 5) Ethel Waters (actress) 
>> >> >> >> FiM~: 
>> >> >> >> Member of the Wedding (1952) 



>> >> >> >> 6) ttattie McDaniel (actress) 
>> >> >> >> Film: 
>> >> >> >> (inne with the Wind (1939) 

>> >> >> >> 7)Lena Home (actress) 

>> >> >> >> Cabin in the Slqs’ (1943) 
>> >> >> >> Stormy Weather (1943) 
>> >> >> >> Panama Hattie (1942) 
>> >> >> >> I Dood It (1943) 
>> >> >> >> Swing Fever (1943) 
>> >> >> >> Thousands Cheer (1943) 
>> >> >> >> Broa&vay Rhytkttn (1944) 
>> >> >> >> Ziegfeld Follies (1946) 
>> >> >> >> Words and Music (1948) 
>> >> >> >> Till the Clouds Roll By- (1946) 

>> >> >> >> 8) Doroth Dandridge (actress) 
>> >> >> >> Filrns: 
>> >> >> >> Island in the Sun (1957) 
>> >> >> >> Carmen Jones (1954) 
>> >> >> >> The Decks Ran Red (1958) 
>> >> >> >> Tamango (1959) 
>> >> >> >> Porgy and Bess (1959) 
>> >> >> >> Harleru Olobetrotters (1951) 

>> >> >> >> 9) Louise Beavers (actress) 

>> >> >> >> Filrns: 
>> >> >> >> Coquette (1929) 
>> >> >> >> She Done Him Wrong (1933) 
>> >> >> >> Forty-Second Street (1933) 
>> >> >> >> What Price Hollywood (1932) 
>> >> >> >> Bombshell (1933) 

>> >> >> > Dear Charlene, 

>> >> >> > Because today is Jessica’s last day at Art Resource, she asked me 

>> >> >> > respond to you regarding your request from Tuesday for photos of 
> the 
>> >> >> > black actresses from pre-1950 that you are currently working on 
>I 
>> >> >> > checked with the New York Public Libra~ and the?’ indicated that 
>> >> >> > they have photography files on man?’ of these actresses and their 
>> >> >> > films. 
>>>In 
>> >> >> > order to nan-ow this down, could you indicate if there particular 
>> >> >> > photographs you are looking for, or scenes that you would like to 
>> > show? 
>> >> >> > Or do you simply need one photograph of each actress? 
>> >> >> > I look forward to hearing from you. 

>> >> >> > Eileen Doyle 

>> >> >> > email: edoyIe@artres.com 
>> >> >> > tel: 212.5058700 
>> >> >> > [~x: 212.505.2053 

>> >> >> > Art Resource has a new website, with improved search capabilities 
>> >> >> > and advanced lightbox options Check ~t out at www artres.com 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, July 19, 2004 11:12 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: beautiful flowers 

Dear Debby: Glad to hear that you are doing well. I will talk in more 
detail in person. Sincerely, Charlene Regester 

--On Wednesday, July 14, 2004 3:21 PM -0400 Debby Crowder 
<dacrowde @email.unc. edu> wrote: 

Hi Charlene. Thanks so much for sending the beautiful flowers. It 
helped me make it into the office. I’m not quite ready to be back 
yet--it has been a very difficult time for us and will continue to be, I 
am afraid. Barbara had left me a message that you had send flowers and 
without that message I probably wouldn’t have come in today! I didn’t 
get much done but I dealt with a lot of email. Anyway, thanks for 
caring. DC 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, July 20, 2004 12:01 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: funding shortage 

Dear Debby: Thanks for the update. I have not charged any of the copying 
costs since May. Thanks for letting me know about travel because I was just 
beginning to ask for funds to go to NY to locate photos for some of my 
publications. I will do the best that I can. Sincerely, Charlene Regester 

--On Tuesday, July 20, 2004 10:38 AM -0400 Debby Crowder 
<dacrowde @email.unc. edu> wrote: 

> Hey Charlene. 

Just fyi--we are extremely low in the trust fund dept. so until we can 
build back up a bit please hold up on any copying charges and unless we 
get some donors there won’t be any extra travel money. Sorry for the bad 
news but that is all I have right now. DC 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday. Angust 26, 2004 9:52 AM 

Cante, Richard C <rcante@email.unc.edu> 

Re: [filmlhculty] UNC-CH film lhcul .ly meeting 

Dear Rick: The Thursday or Friday times are good for me to meet. Just let 
me know what the group decides. Sincerely, Charlene Regester 

--On Friday, August 20, 2004 12:39 PM -0400 "Richard C Cante" 
<rcante@emaih uaac.edu> wrote: 

To: 

Robert Allen, Histo~ziAmerican Studies 
Anita Angelone, Romance Languages (Italian) 
Martine Antle, Romance Languages (French) 
Michele Berger, Women’s Studies 
Inger Bro@, Comparative Literature 
Clarissa C15, Romance Languages (Italian) 
Mark Driscoll, Asian Studies 
Gregoly Flaxman, English 
Lany’ Grossberg, Cornmunication Studies/krPCS 
Joarme Hershfield, Cormnunication Studies/Women’s Studies 
Ken Hillis, Con~aunication Studies 
Beth Holmgren, Slavic Languages arid Literature 
Kara Keeling, Cummunicatiun Studies 
ttap Kmdem, Cotmnunicatiun Studies 
Alice Kuzniar, German 
Richard Langstun, German 
Jason Maddleton, Cummunicatiun Studies 
ttassan Melehy, Romance Languages (French) 
Kevin Parker, Art & Art ttistury/Cummunication Studies 
Charlene Regester, A[’rican & Afro-American Studies 
[)avid Suntag, Writing fur the Stage and Screen 
Francesca Talenti, Communicatiun Studies 
Phiruze Vasunia, Classics 
Rubin Visser, Asian Studies 

Hi, welcome back. 

I’m trying to schedule uur first meeting this semester as far in advance 
as pussible, since it’s very impurtant that we have participatiun from as 
many people (and departments) un the abuve list as pussible. 

I have superimposed all ufuur teaching schedules unto each uther, and 
there are essentially NO TIMES un MTW when a cuuple ufus are nut 
teaching. So, I propose we shuot :[’or one ufthe folluwing pussible dates 
and times 

Please send me a "yes" or "nu" abuut yuur availability during all three 
asap, and we’ll take it from there. 

1. Thursday Scptember 23, 3:15-5:00pra 
2. Friday- Septcmbcr 24, 12:15-2:00pra 
3. Friday Scptember 24, 9:15-11:00am 

Thartks and Best, 
Rich Cante 

You are currently subscribed to filrrKaculb" as: regester@emaihunc.edu 
To ansubscribe send a blap, k email to 

leave-filnzfaculb’-3496448 G@listserv.unc. edu 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, Angust 26, 2004 10:11 AM 

Cante, Richard C <rcante@email.unc.edu> 

Re: [filmliiculty] UNC-CH tilm thculty meeting fl~ur ~pt 23rd 

Dear Richard: Yes, I do plan to attend Sincerely, Charlene Regester 

--On Monday, August 23, 2004 11:56 PM -0400 richard cante 

<rcante@email unc.edu> wrote: 

Based on the response to below query, we will maximize attendance as well 
as representation of different departments--in fact, both will be very 
good-- if we do this Thursday September 23rd from 3:15-5pm. Please put 
it on your calendars. I will let you know about the place. Best, Rich 
Cante 

To: 
Robert Allen, History/American Studies 
Anita Angelone, Romance Languages (Italian) 
Martine Antle, Romance Languages (French) 
Michele Berger, Women’s Studies 
Inger Brody, Comparauve Literature 
Clarissa C16, Romance Languages (Italian) 
Mark DriscoH, Asian Studies 
Gregory Fiaxman, English 
Larry Grossberg, Communication Studies/UPCS 
Joarme Hershfield, Con~nunication Studies/Women’s Studies 
Ken Hillis, Communication Studies 
Beth ttolmgren, Slavic Langu~Nes and Literature 
Kara Keeling, Communication Studies 
ttap Kindem, Con~nunicatinn Studies 
Alice Kuzniar, German 
Richard Langston, German 
Jason ]Vhddleton, Communication Studies 
ttassan Melehy, Romance Languages (French) 
Kevin Parker, Art & Art ttistory/Communication Studies 
Charlene Regester, At’rican & Afro-American Studies 
[)avid Sontag, Writing for the Stage and Screen 
Francesca Talenti, Communication Studies 
Phiroze Vasunia, Classics 
Robin Visser, Asian Studies 

Hi, welcome back. 

I’m trying to schedule our first meeting this semester as far in 
advance 
as possible, since it’s rely important that we have participation 
from 
as many people (and departments) on the above list as possible. 

I have superimposed all of our teaching schedules onto each other, 
and 
there are essentially NO TIMES on M2~V when a couple of us are not 
teaching. So, I propose we shoot for one of the following possible 
dates and times. 

Please send me a "yes" or "no" about your availability during all 
three 
asap, and we’ll take it from there. 

1. Thursday Scptember 23, 3:15-5:00pm 
2. Friday- Septcmbcr 24, 12:15-2:00pm 
3. Friday Scptember 24, 9:15-11:00am 

Thartks and Best, 
Rich Cante 

You are currently subscribed to fihnfaculty as: 
parkerk@email uric edu 
To uaasubscribe send a blank email to 
leave-filmfacul~-3496448 G@listserv uric edu 



You are currently subscribed to filmfaculb" as: rcante@email.unc.edu 
To unsubscribe send a blank email to 
lea re- filml’acul~ -3496448 G@listsep~’ uric edu 

You are currently subscribed to filmfaculty as: regester@email.unc.edu 
To unsubscribe send a blank email to 
leave-filmfaculty-3496448 G@listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Wednesday, August 18, 2004 9:14 AM 

Regester, Charlene B <regester@email.unc.edu> 

here is the assignment I sent him 

AFAM Independent Assignment.doc 



AFAM independent assignment 

Please select one of the following topics and write a 10-12 pp. double spaced paper on that topic. Be sure 
to include a bibliography and to cite your references. 

Select an actor or actress and develop a guiding argument that will allow you to examine his/her body of 
works with respect to how they have been transformed on screen (Denzel Washington, Angela Bassett, 
Laurence Fishburne, Whoopi Goldberg, Samuel Jackson, Morgan Freeman, Jada Pinkett, Vivica Fox, Alfre 
Woodard, Halle Berry, Will Smith, Cuba Gooding, etc.) 

Examine how African Americans in the military have been presented on the screen (i.e. Glory, A Soldier’s 
Story, Tuskegee Airmen, Buffalo Soldiers, Courage Under Fire, Crimson Tide) 

Explore the relationship between rap artists and cinema (Ice Cube, Ice Tea, Queen Latifah, 
Tupac, Heavy D, Kid n’ Play, Will Smith) 

Critically examine the works of a contemporary black filmmaker (i.e. Spike Lee, Bill Duke, Forest 
Whitaker, Julie Dash, Mario Van Peebles, John Singleton, F. Gary Gray, Robert Townsend). Explore the 
impact of his/her works on the African American screen image and spectators. 

Read The Autobiography of Malcolm X and watch Spike Lee’s Malcolm X movie. Compare and contrast 
the portrayal of Malcolm in the two works. 



AFAM 006K-FALL 2004 
FRESHMAN SEMINAR 

MEETING PLACE: GM 210 
MEETING TIME: 12:30-1:45 T & TH 

Dr. Charlene Regester 
Office: 204 Battle Hall 

Office Hours: 11:30-12:30 TH 

TITLE: MASQUERADES OF BLACKNESS-REPRESENTING RACE IN CINEMA 
SYLLABUS 

COURSE DESCRIPTION: 
This course is designed to investigate how race has been represented in cinema 

hi storically, with a particular focus on or interest in representations of race when blackness is 
masqueraded. Its intent is to launch an investigative inquiW into how race is represented on 
screen in various time periods, how we as spectators are manipulated by these cinematic 
constructions of race, and how race is marked or coded other than through visual representation. 

In providing an historical overview of cinematic representation of masquerades of 
blackness, the course similarly seeks to engage discussion, promote debate, stimulate discourse, 
and facilitate the critical readings of such screen representations. To accomplish this task, an 
historical overview- of the masquerading of blackness in cinema in four historical periods will be 
explored: 

I. Pre & Post WWII Period (1930-1950) 
II. Pre & Post Civil Rights Period (1950-1960) 
III. Pre & Post Black Exploitation Period (1960-1970) 
IV. Re-Emergence of Black Cinema (1980-2000) 

Films produced in these periods will provide the foundation for interrogating representations of 
blackness to determine not only how cinema influences the socio-political dynamics of these 
hi storical periods but to investigate more importantly how racial constructions have evolved over 
time. Moreover, it intends to deconstruct how racial masquerades continue to evolve and to 
proliferate in contemporary cinema. These objectives will be accomplished through weekly 
discussions, screenings, and reading assigned materials provided in the course. 

Students will be required to view designated films, participate in weekly discussions, and 
conduct research to gather related literature (early newspaper articles and j ournal essays) that 
focus in particular on the films introduced in class and in general, on racial masquerade. They 
will be required to produce three short papers during the course of the semester. 

TEXTBOOKS: 

Primary Sources: 
Guerrero, Edward. Framing Blackness (Philadelphia: Temple University Press). 

Secondary Sources: 
Fischer, Lucy. Imitation of Life .(New- Brunswick: Rutgers University Press, 1991). 
Young, Lola. Fear of the Dark: Race, Gender and Sexuality in the Cinema (New York: 
Routledge, 1996). 

ASSIGNMENTS: 
Students will be required to submit three papers reflecting their understanding of materials 
introduced in class and reflecting their ability to critique cinematic representations of race. 



WEEKLY SCHEDULE 

Week I Aug. 24-26: Introduction to Representations of Blackness 

Read: Chapter 1, Framing Blackness 
Read: New People: Miscegenation and Mulattoes in the United States by Joel 

Williamson, pp. 100-109. 
View: Ethnic Notions 

Week II Aug. 31-Sept. 2: Blacks Masquerading as White 
Read: "Imitation of Life: the Black Woman’s Double Determination as Troubling 
’Other’" by Sandy Flitterman-Lewis, Imitation of Life, ed. Lucy Fischer (New 

Jersey: Rutgers University Press) 

View: Imitation of Life (1934) (Part 1) 

Week III Sept. 7-9: Blacks Masquerading as White 
Read: "Reading the Intersection of Race and Gender in Narratives of Passing" by 

Valerie Smith, Diacritics (Summer-Fall 1994): 43-57. 
Read: "Pictnrizing Race: Hollywood’s Censorship of Miscegenation and Prodnction 
of Racial Visibility Through Imitation of L~fe" by Susan Courtney, Genders (1998) 
View: Pinky (1949) 

Week IV Sept. 14-16: Whites Masquerading as Black 
Read: Chapter 2 Framing Blackness 
Read: "National Brands/National Body: Imitation of Life," by Lanren Berlant, 
Comparative American Identities: Race, Sex, and Nationality in the Modern Text 
ed. Hortense J. Spillers (New York: Routledge, 1991), 110-140. 

View: Lost Boundaries (1949) 

Week V Sept. 21-23: Whites Masquerading as Black 
Read: "Miss Em’s Voyenristic Gaze of Pinky-White Desire for Blackness" by 
Regester, Popular Culture Review 
Read: "White Racism/Black Signs: Censorship and Images of Race Relations" by 
Cindy Patton, Journal of Communication (1995) 
Read: "’The Ineffaceable Curse of Cain’: Racial Marking and Embodiment in 
Pinky," by Elspeth Kydd, Camera Obscura 43 (2000) 
View: Kings Go Forth 
Paper I Due 

Week VI Sept. 28-30: Whites Masquerading as Black 
Read: "The Bodies Story" in Fire & Desire by Jane Gaines (Chicago: University of 
Chicago Press, 2001) 
View: Raintree County 



Week VII Oct. 5-7: Whites Masquerading as Black 
Read: "Miscegenation and the perils of passing films from the 1950s to 1960s" by 
Lola Young, Fear of the Dark: ’Race,’ Gender and Sexuality in the Cinema (New 
York: Routledge, 1996). 

View: Imitation of Life (1959) 

Week VIII Oct. 12: Whites Masquerading as Black 

View: Imitation of Life (1959) (Part 1) 
Fall Break 

Week IX Oct. 19-21: Whites Masquerading as Black 
Read: "Lana’s ’Imitation’: Melodramatic Repetition and the Gender 

Performative," Genders 9 (Fall 1990) 1-18. 
View: Imitation of Life (1959) (Part 2) 

Week X Oct. 26-28: Blacks Transcending Blackness 

Read: Chapter 3 Framing Blackness 
View: Band of Angels 

Paper H Due 

Week XI Nov. 2-4: Blacks Transcending Blackness 
Read: "No One Knows You’re Black: Six Degrees of Separation and the Buddy Film 
Formula" by Jennifer L. Gillan in Cinema Journal 40.3 (Spring 2001) 
View: Devil in a Blue Dress 

Week XII Nov. 9-11: Ambivalence of the Masquerade 
Read: Chapter 4 Framing Blackness 
Read: "Black is WhiteAVhite is Black: Passing as a Strategy of Racial Compatibility 
in Contemporary Hollywood Comedy" by Mark Winokur in Unspeakable Images 
(Illinois: University of Illinois Press, 1991), ed. Lester Friedman 
View: Six Degrees of Separation 

Week XIII Nov. 16-18: Ambivalence of the Masquerade 

Read: Chapter 5 Framin~ Blackness 
View: True Identity 

Week XIV Nov. 23: Complicating the Masquerade 
Paper III Due 
Thanksgiving 

Week XV Nov. 30-Dec. 2 
View: Illnsions 
Last Day of Class 
Evaluation 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, September 7, 2004 10:42 AM 

Vander, Robin G <vande@email.unc.edu> 

[Ncfilm] French & Fra~cophone Film Series--- Screei~/Socie~ presents "Amen" on Mon. (9/6) at 8pm in (kiffith (tkYd) 

.......... Forwarded Message .......... 
Date: Friday, September 03, 2004 10:34 AM -(bg)0 
From: aij@duke edu 

To: film-video@aas, duke. edu 
Subject: [Ncfilm] French & Francophone Film Series--- ScreeniSocie~ 
presents "Amen" on Mon. (9/6) at 8pm in Griffith 

’]7he French & Francophone film series continues with "Amen" on Monday, 
September 6 at 8pro in Griffith Film Theater. 

Amen 
(dir. Constantin Costa-Gavras, 2002, 132 min, France/Germaw?Romania/USA, 
in English, French and Italian with English subtitles (where needed), 
Color, 35ram) The new Costa-Gavras film Amen is an elaboration of the Roll 
Hochhuth play The Depu~’, which scandalized Catholics in the ’60s by 
charging that Pope Plus XII had been repeatedly informed about the 
systematic e×termination of the Jews-yet had failed to speak out publicly 
or even to denounce the Nazis until after Germany had surrendered. The 
story is based on accounts of a real-life SS chemical engineer named Kurt 
Gerstein, who witnesses the gassing of Jewish women and children and 
attempts to enlist the church and the pope in a plan to tell the 
world-including the German people, whom he feels sure would rise up in 
outrage if they knew of the Fina[ Solution. It turns out that the only 
person who is remotely willing to help him get his message across is a 
(fictional) young Jesuit named Riccardo, who learns the hard way that the 
Vatican has already heard "minors" of the mass murders but has its own 
reasons for not even attempting to stop them. Sponsored by the Center ]2~r 
French and Francophone Studies 

THE FRENCH AND FRANCOPHOi’~ FILM SERIES: 

Description: "7 evenings of recent hit films from Francophone countries, 
all shown in the original 35rrm~ format!" 

Organized and sponsored by 
the Center for French and Francophone Studies, 
and the Film/Video/Digital Program 

Made possible by support from 
the Cultural S elwices of the French Embassy 
and the French Ministry of Culture 

Co-sponsored by 
the Cunter for European Studies and 
the Departraunt of Romance Studies, 
and the Program in Literature 

Unless otherwise noted, filrus will be screened 
on Monday nights at 8:00pro in the Griffith Film 
Theater on Duke’s West Campus, and are free and 
open to the general public. 

**Find out much more by visiting the series web site at: 
http://,a~vw.duke.edu/web/film/screensocietv/French2004.html 

**For other film series, consult the Fall 2004 Screen/Society schedule: 
http://www duke.edu/web/film/screensociety/Fall2004Schedule.html 

Questions? Contact Hank Okazaki 
at hokazak@duke edu 

Ncfilm mailmg list 
Ncfihn@aas.duke.edu 
https://lists aas.duke edu/maihnan/listinfo/ncfilm 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, September 7, 2004 10:43 AM 

Vander, Robin G <vande@email.unc.edu> 

[Ncfilm] The first ~lm in Screen/Society’s Latin American Film Series, "A Question of Faith", is on Sunday (9/5) at 8pm in White! (ti~wt) 

.......... For~varded Message .......... 
Date: Friday, September 03, 2004 10:37 AM -(;q~)0 
From: aij@duke edu 

To: film-video@aas, duke. edu 
Subject: [Ncfilm] The first film in ScreerdSociety’s Latin American Film 

Series, "A Question of Faith", is on Sunday (9/5) at 8pm in White! 

’]7his Sunday (9/5), Screen/Society’s Latin American Film Series begins with 
Cuesti6n de Fe ("A Question of Faith") at 8pm in Richard White Auditorium. 

Cuestidn de Fe ("A Question of Faith") 
(dir Marcos Loayza, 1995, 88 min, Bolivia, Spanish with English Subtitles, 
Color, Video) A santero (carver of saints’ images) and his partner are 
ordered by a local mobster to construct a life-sized virgin and deliver it 
to a village in the heart of the jungle, or else pay with their hves. But 
their journey across Bolivia, from their home in La Pa7, high in the Andes, 
into the Amazonian jungle has unexpected consequences. (Cuestidn de Fe has 
won first prizes at international film festivals in Colombia, Cuba, 
Uruguay, Spain, and Puerto Rico ) Sponsored by the Latino Graduate Student 
Association 

ABOUT THE I,ATIN AMERICAN FILM SERIES 

Description: 
"Focusing on underrepresented aspects of Latin American cinema, this series 
features five fihns fi-om Argentina, Bohvia, Brain], Colombia and Cuba. An 
eclectic mix of genres, fi-om personal documentary to picaresque 
adventure-comedy" 

All films will be screened at 8pm in the Richard White Lecture Hall on Duke 
University’s East Campus, and are free and open to the general public. 

SPONSORED BY: 

the Latino Graduate Student Association, 
the Center for Latin American and Caribbean Studies, 
the Outreach Office of the Duke-UNC 
Consortium in Latin ~erican Studies, 
the Fik~2Video/Digital Program 
and the Program in Literature. 

**Find out much more by visiting the Latin american film series web site at: 
http :i/w~. duke. edu/web/filrrdscreensocicty iLatit~m2OO4.html 

**For other film series, consult the Fall 2004 Screen/Society schedule: 
http://www, duke.edu/web/filn~2screensocietyiFall2004Schedule.html 

Questions? Contact Hap2~: Okazaki at hokazak@duke.edu 

NcfiN~ mailing list 
Ncfilm@aas.duke.edu 
http s://lists, aas. duke. edu/raailmanilistinfo/nc filra 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, September 7, 2004 10:48 AM 

Vander, Robin G <vande@email.unc.edu> 

[Ncfilm] Tonight!! Screen/Society presents "A Question of Faith" at 8pm in White. (fwd) 

.......... For~varded Message .......... 
Date: Sunday, September 05, 2004 11:40 AM -0400 
From: aij@duke edu 

To: film-video@aas, duke. edu 
Subject: [Ncfilm] Tonight!’. Screen/Society presents "A Question of Faith" 
at 8pm in YVhite. 

** Please J2~rward as appropriate! ** 

Tonight (9/5) at 8pro the Latin American Film series begins with Cuestidn de 
Fe ("A Question of Faith") in Richard White Auditorium. Don’t miss it!! 

Cuestidn de Fe ("A Question of Faith") 
(dir Marcos Loayza, 1995, 88 min, Bolivia, Spanish with English Subtitles, 
Color, Video) A santero (carver of saints’ images) and his partner are 
ordered by a local mobster to construct a life-sized virgin and deliver it 
to a village in the heart of the jungle, or else pay with their hves. But 
their journey across Bolivia, from their home in La Pa7, high in the Andes, 
into the Amazonian jungle has unexpected consequences. (Cuestidn de Fe has 
won first prizes at international film festivals in Colombia, Cuba, 
Uruguay, Spain, and Puerto Rico ) Sponsored by the Latino Graduate Student 
Association 

ABOUT THE I,ATIN AMERICAN FILM SERIES 

Description: 
"Focusing on underrepresented aspects of Latin American cinema, this series 
features five fihns fi-om Argentina, Bohvia, Brain], Colombia and Cuba. An 
eclectic mix of genres, fi-om personal documentary to picaresque 
adventure-comedy" 

All films will be screened at 8pro in the Richard YVhite Lecture Hall on Duke 
University’s East Campus, and are free and open to the general public. 

SPONSORED BY: 

the Latino Graduate Student Association, 
the Center for Latin American and Caribbean Studies, 
the Outreach Office of the Duke-UNC 
Consortium in Latin ~erican Studies, 
the Fik~gVideo/Digital Program 
and the Program in Literature. 

**Find out much more by visiting the Latin american fihn series web site at: 
http :i/w~. duke. edu/web/filrrdscreensociety iLatit~m2OO4.html 

**For other fihn series, consult the Fall 2004 Screen/Society schedule: 
http://www, duke.edu/web/filn~gscreensocietyiFall2004Schedule.html 

Questions? Contact Hauk Okazaki at hokazak@duke.edu 

NcfiN~ mailing list 
Ncfilm@aas.duke.edu 
http s://lists, aas. duke. edu/rrlailmanilistinfo/nc filra 

.......... End For~varded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charleue B <regester@email.unc.edu> 

Thursday, September 9, 2004 4:46 PM 

Vander, Robin G <vander@email.unc.edu> 

[SCMSBlack] London Conl?erene reminder (fwd) 

.......... Forwarded Message .......... 
Date: Thursday, September 09, 2004 11:41 AM-0700 

From: Christine Acham <caacham@ucdavis.edu> 
To: scmsblack@cmstudies org 
Subject: [SCMSBlack] London Conferene reminder 

[)ear Black Caucus members, 

Just a reminder that the deadline for proposals to the SCMS Londin 
Conferenceis September 15th At this moment, the caucus is sponsoring two 
preconstituted panels. If there are any other panels or events that need 
sponsorship letters, please let us know as soon as possible. We will be 
on contact soon with more details about the conference 

Sincerely, 

Christine Acham 
Terri Francis 
Co-Chairs Black Caucus 

The SCMS homepage: http://www.cmstudies.orv 

SCMSBIack info and archive: 
http:i/www.cmstudies, org/mailm an/listinfo/scmsblack 

SCMSBIack is supported by the Telecommunication and Film Department, the 
University of Alabama: http://wwwtcf.ua.edu. Opinions expressed here do 
not necessarily represent those of SCMS, the TCF Department, or the 
Umversity of Alabama. 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, September 13, 2004 11:22 AM 

Vander, Robin G <vander@email.unc.edu> 

[Ncfilm] Latin Ame6ca~ film ~ries-- Screen/Society presents "t tistorias minimas" on Sun. 9/12 @ 8p in White (l\¥d) 

.......... Forwarded Message .......... 
Date: Friday, September 10, 2004 10:36 AM-(;q~)0 
From: aij@duke edu 

To: film-video@aas, duke. edu 
Subject: [Ncfilm] Latin American film series-- Screen/Society presents 

"Historias mmimas" on Sun 9/12 @ 8p in White 

**Please forward as appropriate** 
Don’t miss ScreeniSocie~’s first feature of the week, "Historias minimas", 
on Sunday 9/12 at 8pro in Richard White, part of the Latin American film 
series. 

Historias mmimas 
(dir Carlos Sorin, 2002, 93 rain, Argentina, Spanish with English 
Subtitles, Color, Video) 
> From Argentina, this charming three-strand come@ takes us to an isolated 
> part of the planet 
to introduce us to three people in the tiny village of Fitz Roy, each of 
whom is about to undertake a miniature epic journey. In this truly 
delightful interwoven tale, each protagonist has a specific task, and each 
will discover something completely unexpected both along the way and at 
the end of the road. All together the :film has a relaxed comical tone and 
lively, strong characters who are all hiding something This lets the film 
layer what’s happening on screen with what’s really going on inside each 
person’s life. As a result, it’s both engaging and utterly gripping, 
making terrific use of the bleak Patagonian landscape and the lively faces 
of the superb, mostly non-professional cast. It’s absolutely packed with 
fantastic scenes that are funny, moving and surprising. A real gem. 
Sponsored by the Latino Graduate Student Association 

ABOUT THE LATIN A2v~.RICAN FILM SERIES 

Description: 
"Focusing on underrepresented aspects of Latin American cinema, this series 
features five films from Argentina, Bolivia, Brazil, Colombia and Cuba. An 
eclectic mix of genres, from personal docmnentary to picaresque 
adventure-come@." 

All fihns will be screened at 8pm in the Richard \~2fite Lecture Hall on Duke 
Universib"s East Campus, and are free and open to the general public. 

SPONSORED BY: 

the Latino Graduate Studunt Association, 
the Center for Latin Arnerican and Caribbean Studies, 
the Outreach Office of the Duke-UNC 
Consoltiun~ in Latin American Studies, 
the Filrr~’VideoiDigital Program 
and the Program in Literature. 

**Find om much more by visiting the Latin aruerican film series web site at: 
httr~://www.duke.edu/webifiln~/screensocietv/LatirtAm2OO4.html 

**For other film series, consult the Fall 2004 Screen/Society schedule: 
http :i/www. duke. edu/w ebifihr~’screensocie~v/Fall2OO4Schedule.html 

Questions? Contact Hank Okazaki at hokazak@duke.edu 

Ncfihn mailing list 
Ncfihn@aas.duke.edu 
https://lists aas.duke edu/maihnan/listinfo/ncfilm 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, September 15, 2004 3:06 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: work study students 

Dear Debby: Yes, I received both of your messages. Will find some work that 
they can do and will let you know tomorrow during my office hours. See you 
then. Sincerely, Charlene Regester 

--On Wednesday, September 15, 2004 2:38 PM -0400 Deborah Crowder 
<dacrowde @email.unc. edu> wrote: 

> Hi Charlene. We have quite a group of work study students. There is at 
> least one new one who I think will be very good. Please give us some 
> work for them. DC 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, September 17, 2004 2:13 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Hildebrand 

Dear Debby: Do you have an address for Reggie either in Durham or New 

Jersey? If so, please fort,card both. Sincerely, Charlene Regester 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, September 20, 2004 1:17 PM 

Vander, Robin G <vande@email.unc.edu> 

[Ncfilm] Tonight’.! Screen/Society presents "A Dog’s Will" at 8p in White (t\¥d) 

.......... For~varded Message .......... 
Date: Sunday, September 19, 2004 9:34 AM -0400 
From: aij@duke edu 
To: film-video@aas, duke. edu 
Subject: [Ncfilm] Tonight’.! Screer~’Society presents "A Dog’s Will" at 8p in 

YVhite 

*Please forward as appropriate! ** 
The Latin American film series continues tonight (9/19) with "A Dog’s Will" 
at 8p in Richard White Don’t miss it[[ 

O auto da compadecida (A I)og’s Will) 
(dlr. Guel Arraes, 2000, 104 min, Bram[, Portuguese with English 
Subtitles, Color, Video) A Dog’s Will recounts the picaresque adventures of 
Jogo Grilo, a shrewd native fighting for his everyday bread, and his best 
friend Chicd Set (and filmed) in Northeastern Brazil, this wildly popular 
film establishes a parallel between that region in the 1930’s and Europe in 
the Middle Ages The two protagonists are involved in many amusing 
episodes and imbroglios, often deceiving rich and influential personages 
Along the way, Jogo C~rilo and Chicd encounter characters embodying various 
Northeastern stereo~’pes, as well as incarnations of Christ, the Devil and 
the V~rgin Mary 
Sponsored by the Latino Graduate Student Association 

ABOU~f’ ~ft;% LATIN AMERICAN FIIM SERIES 

Description: 
"Focusing on underrepresented aspects of Latin American cinema, this series 
features five films from Argentina, Bolivia, Bra751, Colombia and Cuba An 
eclectic mix of genres, from personal documentary to picaresque 
adventure-come@." 

All fihns will be screened at 8pm in the Richard White Lecture Hall on Duke 
Universib"s East Campus, and are free and open to the general public. 

SPONSORED BY: 

the Latino Graduate Student Association, 
the Center for Latin Arnerican and Caribbean Studies, 
the Outreach Office of the Duke-UNC 
Consoltiun~ in Latin American Studies, 
the Filrr~’VideoiDigital Program 
and the Program in Literature. 

**Find om much more by visiting the Latin araerican film series web site at: 
http ://www. duke. edu/webifilm/scr eensocietv /LatirtAm2OO4.html 

**For other film series, consult the Fall 2004 Screen/Society schedule: 
http:i/www.duke.edu/webifihr~’screensociet’v/Fall2OO4Schedule.html 

Questions? Contact Harf~ Okazaki at hokazak@duke.edu 

Ncfilm mailing list 

Ncfilm@aas.duke.edu 
https://lists aas.duke edu/maihnan/listinfo/ncfilm 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, September 23, 2004 11:44 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Grant Funds 

Dear Debby: Currently, I am going to apply for either the Junior Faculty 
Development Award or for a University Scholarly Publications Award. As 
such, I will need a letter from the department from Nyangoro. Please note 
that the deadline for one of these applications is on Monday. The other 
grant has no deadline. I will develop the materials over the weekend and 
let you know on Monday what I will need. If I can’t make the Monday 
deadline, I will still submit the application for the grant with no 
deadline. Please let me know if this is feasible. Sincerely, Charlene 
Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, September 23, 2004 12:02 PM 

Crowder, Deborah A <dacrowde@email.unc.edu>; Regester, Charlene B 
<regester@email.unc.edu> 

Re: Grant Funds 

Dear Debby: Thanks much. Sincerely, Charlene Regester 

--On Thursday, September 23, 2004 11:56 AM -0400 Deborah Crowder 
<dacrowde @email.unc. edu> wrote: 

Hey Charlene. I am positive that Dr. JN will be happy to endorse either 
proposal but he needs to see what he is endorsing. Just get it to us as 
soon as you can. DC 

regester@email.unc.edu wrote: 

>> Dear Debby: Currently, I am going to apply for either the Junior 
>> Faculty Development Award or for a University Scholarly Publications 
>> Award. As such, I will need a letter from the department from 
>> Nyangoro. Please note that the deadline for one of these applications 
>> is on Monday. The other grant has no deadline. I will develop the 
>> materials over the weekend and let you know on Monday what I will 
>> need. If I can’t make the Monday deadline, I will still submit the 
>> application for the grant with no deadline. Please let me know if this 
>> is feasible. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, September 24, 2004 2:33 PM 

Vander, Robin G <vander@email.unc.edu> 

[Ncfilm] This week!!! Screen/Society presents 3 films, plus a SpecM Event: Turkish Cinema in Focus, feat. dir. Zeki Demirkubuz on Sat. 

9/25 s~arting at 11:30am (fwd) 

.......... For~varded Message .......... 
][)ate: Friday, September 24, 2004 10:34 AM -0400 

From: a~i@duke edu 
To: film-video@aas, duke. edu 
Sublect: [Ncfilm] This week!!! Screen/Socie~ presents 3 films, plus a 
Special Event: Turkish Cinema in Focus, feat. dir Zeki Demi~kubuz on Sat. 
9/25 starting at 11:30am 

This week, ScreervSocie~" )resents a film from the Latin American film 
series and two films from the Turkish Cinema series. 
**Plus, don’t miss the Turkish Cinema in Focus Special Event, featuring 
director Zeki Demirkubuz. starting at 11:30 am in Griffith Film Theater. 

1. "War Takes" 
Sunday’, 9/26, 8pro 
Richard Whibe Auditorium Latin American 

2. Tales About Darkness III: Bekleme Odasi ("Waiting Room") 
Monday, 9/27, 8pro 
Grfffith [ Turkish Cinema 

3. ~;amur ("Mud") 
Wednesday’, 9/29, 8pro 
Grfffith ] Turkish Cinema 

1. War Takes 
(dir. Adelaida Trujillo and Patricia Castano, 2002, 78 rain, Colombia/ 
England, in Spanish and English with English Subtitles, Color, Video) 
Few documentaries have presented the personal costs of war as vividly or as 
clearly as this International Er~wny Award nominee. Aftcr a brief historical 
survey of 20th century Columbian history-, culminating in a vicious civil 
war in which both the right wing paramilitaW death squads and the F.%RC 
guerrillas use kidnapping and drug money" to finance their troops, 
filrrmrakers Adelaida Truiillo and Patricia Castafio turu the cameras on 
themselves, using their personal stories to expose the tough reality in 
their violent, war-ravaged countly. Powerfully intinrate and often 
humorous, their chronicle reveals how life goes on in Colombia -however 
surreal-against the tel~ifying backdrop of war. 
Partners in an independent media company, Trujillo and Castafio struggle to 
balance their family, business and political lives: reporting front 
dangerous parts of the countly; nranaging their company as the econotnic 
situation worsens; parenting young children amid threats of violence and 
kidr~apping; and rethinking their political views as war moves closer to the 
city,. The filmmakers skillfully incorporate coverage front local 
television, archival footage, and narration to provide insightful analysis 
and historical background. Their portrayal attempts to draw out the beauty" 
and warmth and the human angle amidst the larger turmoil within Colonrbia. 
Sponsored by the Latino Graduate Student Association, the Center for Latin 
Anrerican and Caribbean Studies, the Outreach Office of the Duke-L_WC, 
Consortium in Latin American Studies, the Film/Video/Digital Program, and 
the Program in Literature. 

2. Tales About Darkness III: Bekleme Odasi ("¥Vaiting Room") 
(dir. Zeki Demirkubu7~ 2003, 94 rain, Turkey, Turkish ~vith English 
Subtitles, Color, 35n~m) The "Tales About Darkness" trilogy concludes with 
this story- about Ahmet, a fihn director who is widely esteemed but 
nonetheless feels worthless and is struggling to wrap up his adaptation of 
Dostoyevsky’s Crime and Punishment. Torpor overwhelms him at the prospect 
of work; indifference paralyzes him when it comes to his girlfriend. He’s 
stirred briefly when he toys with the notion of casting a burglar he’s 
caught breaking into his place as the lead character, Raskolnikov But 
mostly he just watches TV and smokes... Bekleme Odasi is a film that asks 
whether a man ruled by egotism and arrogance can deliberately choose 
positive values such as spirituality’ and solitude. Can the exalted status 
that used to be granted only to heroes, as reward fbr their suffering, be 
taken on by the selfish, morally troubled anti-hero of today? 
Sponsored by the Center for International Studies, the Film/Video/Digital 
Program, the Program in Literature, the Turkish Students Association and 
the American Turkish Association of North Carolina 

3. q?amur ("Mud") 
(dir. Del-.zis Zaim, 2003, 97 mm, Turkey’, Turkish with English Subtitles, 
Color, 35roA~) Four for~z-something friends are haunted by the violent past 
of a divided Cyprus. Temel desperately’ wants to speak about the crimes of 
vengeance he committed as a teenager, tie would like to confess about the 
bodies buried in the mud@ patch of a dried-up salt lake, but fear holds 



him back fi~om going there Halil ~wmId rather keep the past buried, so he 
is indifferent to Temel’s anguish. All and Temel participate in UN 
pr~iects aimed at defusing the tension between Cyprus’ Greek and Turkish 
communities. All would speak out, if only he had not lost his voice to a 
mysterious illness So, he turns to the rumored healing powers of the salt 
lake’s mud When All stumbles on the statue of an ancient fertiliW god 
buried in the mud, Halil sees a potential opportunity to make lots of 
money. However, his get-rich-quick scheme puts everyone in danger 
"I like creating characters or situations that permit me to use black 
humour and irony. I look for comic characters caught up in tragic 
situations, people that suffer but with dignity-. In my point of view, the 
more horrible something is, the more coraic it becomes. The theme of mud 
was conceived during a trip to a small Aegean island. While on the beach 
one day, I sighted tl’uee figures, looking like maltians, covered from head 
to toe in the black ruud from a small salt-water lake. Frora that day on, 
started to explore the idea of illness and mud as a metaphor. In the film, 
mud symbolizes both good and bad."-- Det’,,is Zaim Sponsored by the Center 
for International Studies, the Filr~gVideoiDigital Program, the Program in 
Literature, the Turkish Students Association and the American Turkish 
Association of North Carolina 

**For other film series, consult tl-ie Fall 2004 Scrccn/Socinty schedule: 
http://www.duke.edu/web/filngscreensocieWiFall2OO4Schedule.html 

Questions? Contact Hap2~ Okazaki at hokazak@duke.edu 

Ncfilm mailing list 

Ncfilm@aas.dttke.edu 
https:i/lists.aas.duke.edu/mailraan/listinfo/ncfilm 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, September 27, 2004 12:34 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Letter Needed Today for Junior Faculty Development Award 

AttachmentBudget. doc; AttachmentProposal2.doc 

Dear Debby: Currently, I am attempting to meet the deadline for the Junior 
Faculty Development Award which is today. I will need a letter of support 
from the Department. The instructions state, "A letter of endorsement from 
the applicant’s department or curriculum chair or in the case of 
non-departmenalized schols, the Dean of the School." I have attached my 
budget as well as the proposal. Once the letter is complete, can Travis 
bring it to me on the 8th Level of Davis Library so that I can meet the 
deadline by 4p.m. If not, I will come over and pick it up. Please let me 
know as soon as possible. Thanks for your assistance. Sincerely, Charlene 
Regester 



Attachment #1: Expense List 

Junior Faculty Development Award 

Budget for Travel Expenses and Photo Acquisition 

Submitted by: Charlene Regester 

Requests for Funds for Travel to New York City, New York 

Site: Photofest 
32 East 3 1st. Fifth Floor 
New York, N.Y. 10016 
(212) 633-6330 

Site: The New York Public Library for the Performing Arts 
40 Lincoln Center Plaza 
New York, N.Y. 10023-7498 
(212) 870-1630 

Roundtrip Airfare $200.00 
Hotel and food for 2 days (200.00 per day) $400.00 
Taxi Fare from Airport to City $35.00 one way, roundtrip $70.00 
Photo Reproduction Costs (Approx.) $200.00 

Total $870.00 

Requests for Funds for Travel to Los Angeles, California 

Site: Academy Film Archive 
Center for Motion Picture Study 
Margaret Herrick Library 
333 South La Cienega Boulevard 
Beverly Hills, CA 90211 
(310) 247-3020 
Special Collections (310)247-3000 

Site: UCLA Film and Television Commercial Service 
1015 North Cahuenga Boulevard 
Hollywood, CA 90038 
(323) 466-8559 

Roundtrip Airfare $350.00 
Hotel and food for 4 days ($200.00 per day) $800.00 
Taxi Fare from Airport (approx.) $100.00 
Photo Reproduction Costs (Approx.) $200.00 

Total $1450.00 



Request for Funds for Travel to Los Angeles, California/Vancouver, British 
Columbia, Canada: 
International Conference, Modernist Studies Association, 6th Annual Conference, 
October 21-24, 2004. 

Conference: Modernist Studies Association 
Paper Accepted for Presentation: "Racialized, Politcized, and Sexualized: Josephine 
Baker’s FBI File" 

Roundtrip Airfare to Vancouver $250.00 
Hotel and food $430.00 
Total $680.00 

Editing Fees Requested by Publisher 
(See Attached Documents) 

Total $2,000.00 

GRAND TOTAL: $5,000.00 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, September 27, 2004 12:54 PM 

Vander, Robin G <vande@email.unc.edu> 

Re: COS Funding Alert tbr Charlene Regester (t\¥d) 

Dear Vander: I am currently copying the necessary materials and I am 
waiting a letter from the department. The good news is that before I could 
send them a copy of the proposal, Debby sent me an email indicating that 
she was waiting to receive it? How do you like that action. Will keep you 
posted Sincerely, Charlene Regester 

--On Monday, September 27, 2004 12:50 PM -0400 "R. Goldman Vander" 
<vunder@email.unc.edu> wrote: 

Thanks, Regester, 

How are you coming with your application materials? 

Quoting charlene regester <regester@email uric edu>: 

>> 

>> 

>> .......... Forwarded Message .......... 
>> Date: Sunday, September 26, 2004 2:08 AM -(;,400 
>> Vrom: C©S Funding Alert <fundingalert@cos cam> 
>> To: regester@email uric edu 
>> Sublect: COS Funding Alert for Charlene Regester 
>> 

>> 

>> 

>> 

>> 

>> 

>> 

cos FUNDING ~’,LERT 
A Communi~ of Science serwce - instructions at end of message 

Please verify your COS profile: 
http://expertise, cos com/c~i-bm/verifv, ?pid= 104336 

>> ** SEARCH #1 
>> SF.ARCtt TITLE: All Keywords 
>> NUM. RESULTS: 1 
>> ALERTURL: http://fundin~alert.cos com/modalert/240469 
>> 

>> Results: 
>> 
>> TITLE: Diasporal Unities in the Circum-Caribbean (and Beyond) 
>> SPONSOR: Columbia College Chicago 
>> Center for Black Music Research 
>> I)EADMNE: Februapf 01, 2005 
>> 1;NL: http://fundingoppscoscom/alerts/35994 
>> 

>> 

>> UPDATE YOLg-~ OXrLINE CV 

>> Keep your profile up-to-date. Log into your COS Workbench and 
>> click 
>> on any of the sections under ’Manage Your Profile.’ Add recent 
>> publications or update information. Log in at http://www.cos.com 

>> Your COS Funding Alert is provided to you tktrough your 
>> organization’s 
>> subscription to Community of Science http://www.cos.com. 

>> YOUR COS USER_NAME IS: regestec36 

>> LrPDATE YOUR FUNV-DING ~4LERT 
>> 1) Access your COS Workbench at http://www.cos.com by entering your 
>> login information. 
>> 2) After you login, scroll down the centcr section of the page to 
>> "View Your Funding Alerts" and click on "Edit." 

>> Step-by-step instructions for modifying your Alert search: 
>> http ://fundingalert.cos. cam/setup shtml 

>> FORGOTTEN PASSWORD 
>> If you have forgotten your COS Workbench password, visit: 
>> http://w~,;v.cos.colvJgetpw/regestec36 

>> Your pass;vord ;vill be sent to the e-mail address contained in your 
>> COS Expelt~se Profile. 



>> 

>> DEACTIVAT[4 EMA[I. NOTIFICATION 
>> To deactivate your weekly e-mail nntification, please click: 
>> http:/Tfa.coscnm/ unsub/104336/ee2e26a6ad286b923193736f138a92c6 
>> 

>> 

>> (c) 1997-2004 by Community of Science, [nc, Baltimnre, MD 
>> All rights resep~ed, http://www cos.corn 
>> 
>> .......... End Forwarded Message .......... 
>> 

>> 

>> 

>> 



Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Wednesday, September 29, 2004 6:23 PM 

Vander, Robin G <vande@email.unc.edu> 

1NFORNa,_ATIONAL: The Carolina Postdoctoral Program for Facul~ Diversity (fwd) 

.......... Forwarded Message .......... 
Date: Tuesday, September 28, 2004 11:22 PM -0400 
From: twaldrop@unc.edu 
To: 
Subject: INTOKMATIONAL: The Carolina Postdoctoral Program for Faculty 
Diversity 

TO: Deans, Directors & Department tlead, All Facul~ Members 

FROM: Tony G. WaIdrop 
Vice Chancellor for Research and Economic Development 

DATE: September 28, 2004 

SUBJECT:    The Carolina Postdoctoral Program for Faculty DiversW 

I am pleased to announce the availability of 5 postdoctoral research 
positions [’or the 2005/2006 Carolina Postdoctoral Program for Faculty 
D~versity. This program was created in order to serve two very important 
functions at Carolina. The :first function is to attract postdoctoral 
fellows from unden-epresented groups to Carolina to prepare them for 
tenure-tract faculty positrons at the Umversity of North Carolina and 
other research universities The second function is to serve as a means 
fi~r increasing diversity’ within the University’ community. 
Scholars for the Carolina Postdoctoral Program for Facul~ Diversi~ are 
selected each year and are provided support for two years. The cun-ent 
stipend is $35,625 with $31,625 funded from the Office of the Vice 
Chancellor fi~r Research and Economic Development and g4,000 from individual 
departments. 

The next class of the Carolina Postdoctoral Program :for Faculty Diversity’ 
will begin July 1, 2005. In the next few weeks, The Office of the Vice 
Chancellor for Research and Economic Developrnent will place advertisernents 
requesting applications for this program. We seek your assistance in 
nraking this a successful program. 

There are several ways in which you can help. First of all, you can help 
by advertising the program within your discipline and identifying possible 
candidates. (See sample advertisement below.) In addition, you can help 
in the selection process. Once applications are received, we will forward 
them to appropriate schools or departrnents and ask you to evaluate the 
applicant and describe plans for incorporating the individual, if selected, 
into the culture of your depaltment (i.e., mentoring strategy; research 
resources). In addition, we xvill ask you for irdormation regarding the 
availability of a faculty position in your department that nright conrplement 
the qualifications of the applicant. A cotmnittee, chaired by Dr. Sandy 
Darity, of the Econonrics Department, will review the applications and make 
a final reconmxendation in nrid February 2005. Please note that this year 
the application deadline has been moved up to January 7, 2005. 

I hope you xvill join us in support of this important program. Please 
remember that we always appreciate your advice and ideas regarding xvays to 
nraxirnize the benefits of the program. By working together, we can insure 
that successful candidates make the best use of their time at the 
University, and the University has the best opportunity of attracting new 
minority colleagues. 

If you have any- questions or need further information, please contact Holli 
Wilson at 962-1319 or hjwilson@unc edu You can also visit our ;veb page at 
http ://researchunc. edu/red/postdoc.html. Thank you for your help. 

Sample Advertisement 

The Carolina Postdoctoral Program for Faculty Diversity 
The University of North Carolina at Chapel Hill 

As part of a continuing cormnitment to advance m~derrepresented scholars in 
higher education, The University of Nolth Carolina at Chapel Hill is 
pleased to announce the availability of 5 positions in the Carolina 
Postdoctoral Program for Faculty Diversity Postdoctoral Scholars will 
spend essentially full time on research, but will be allowed to teach no 
more than one course per year. Applications for stud,,, in any discipline 
represented at the University are welcome. The School of            or 



Department of              at the University of North Carolina at Chapel 
Hill strongly encourages candidates interested in            to apply. 

The stipend will be $35,625 per calendar year. Health benefits are 
available. Some funds are available for research expenses, including 
travel. Minority students who will have completed their doctoral degree no 
later than July 1, 2005, and no earlier than July 1, 2001 are eligible to 
apply Preference will be given to U.S. citizens and permanent residents. 
’]?his program is funded by the State of North Carolina and places emphasis 
on underrepresented minorities. 

A complete applicatiun ~vill include curriculun~ vitae, sarnple publicatiuns 
and/or dissertation chapters, a staternent of research plans, three letters 
of reconwnendation, an application and a statement of why you should be 
selected fi~r the program. Applications can be found at 
http:i/research.unc.edu/redipostdoc.html. If recommendation letters 
accompany application rnaterials they should be in a sealed envelope. All 
materials should be sunt to the Carolina Postdoctoral Program for Facul~" 
Diversity, Office of the Vice Chancellor for Research and Economic 
Development, CB# 4000, 312 South Bldg., The University of Nolth Carolina at 
Chapel Hill, Chapel Hill, N.C. 27599-4000, and must be postmarked by 
Januapy- 7, 2005. Incornplete or late applications will not be accepted. 

This email is sponsored by: Vice Chancellor for Research and Economic 
Development 

"INFOR~/iATIONAL:" email will only be sent to those who have indicated 
that the?- do want to receive mass email. To set your 
informational mass email preference, go to the on-line 
directoly’ web site athttp://www.ais.unc.edu/campus dir/. 
Select "Modi(?" ]Directop)~ Inlbrmation". 

.......... End Forwarded Message .......... 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, October 4, 2004 5:33 PM 

avelasqu@emml.unc.edu 

[Ncfilm] Tonight!’. Screei~/Socie~ presents "Havana Suite" @ 8p in White with an intro by Pro£ Juana Sua~ez! (fwd) 

.......... Forwarded Message .......... 
Date: Sunday, October 03, 2004 9:29 AM -0400 
From: aij@duke edu 

To: film-video@aas, duke. edu 
Subject: [Ncfilm] Tonight!! Screen/Society presents "Havana Suite" @ 8p in 
White with an intro by Prot\ Juana Suarez! 

*Please forward as appropriate* 

’]7he Latin American film series continues tonight (10/3) with "Havana Suite" 
at 8pm in Richard White Auditorium. ’]’his screening will be introduced by 
Prof Juana Suarez (Romance Studies, UNC Greensboro). 

Suite tlabana ("Havana Suite") - Intro by Juana Suarez! 
(dir. Fernando Perez, 2003, 80 min, Cuba/Spain, Spanish with English 
Subtitles, Color, Video) ~Ihis tone poem of a slice of Cubano life is a 
lyrical document, humanist catalogue, kinetic photo album, and an ode to 
everyday moments, joys, lulls, and tasks. ;>From 6am to midnight, we get a 
day in the life of the people of Havana. In the streets of the Cuban 
capital we meet a railway repairman, a young doctor who dreams of becoming 
an actor, a man who’s emigrating to Florida to be with his sweetheart and 
a pensioner who sells peanuts to eke out a hying The unit of focus is 
the filmily, and almost a dozen are featured, shot in chronological, 
dny-in-the-life style. 
Suite Habana is difficult to classiC" because it uses documentary language 
and fiction style, transforming the protagonists into actors of their own 
lives, offering a poetic but very real view of Havana, the city where the 
director hves. ~Ihe film skirts from one subject to another, and the 
characterization of each person is patiently constructed as morning passes 
to afternoon, afternoon to night. Like the recent arthouse hit My 
Architect, the film coyly uses an uncomplicated method as cover fi~r 
touching on great human themes, such as devotion, loss, and the pursuit of 
dreams. Confident in the music of its subjects’ modest lives, Suite Habana 
discreetly promotes its humanist vision that there is sanctity and beauty 
in even the plainest day, and that human bonds and realizable dreams are 
sufficient riches. 

ABOUT THE LATIN AMERICAN FILM SERIES 

Description: 
"Focusing on underrepresented aspects of Latin American cinema, this series 
features five films from Argentina, Bolivia, Brazil, Colombia and Cuba. An 
eclectic mix of genres, from personal documentalN to picaresque 
adventure-comedy." 

All films will be screened at 8pro in the Richard YVhite Lecture Hall on Duke 
University’s East Campus, and are free and open to the general public. 

SPONSORED BY: 

the Latino Graduate Student Association, 
the Center for Latin American and Caribbean Studies, 
the Outreach Office of the Duke-UNC 
Consortium in Latin ~mrican Studies, 
the Filt~gVideo/Digital Program 
and the Program in Literature. 

**Find out much more by visiting the Latin American film series web site at: 
http ://w~. duke edn/web/fihvJscreensociety /LatinAm2OO4 html 

**For other film series, consult the Fall 2004 Screen/Society schedule: 
http://www duke.edu/web/filrrdscreensociety/Fall2004Schedule.html 

Questions? Contact Hauk Okazaki at hokazak@duke edu 

Ncfilm mailing list 

Ncfilm@aas.duke.edu 
http s://lists, a as duke. edu/ma ilmanilistinfo/nc fihn 

.......... End Forwarded Message .......... 



Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, October 4, 2004 5:42 PM 

avelasqu@emml.unc.edu 

[Ncfilm] This week!!! Screen, Socie~ presents 3 films beginning with "Havana Suite" on Sun. (10/3) @ 8p iu White, with an iutro by Prot: 

Juana Suarez! (fwd) 

.......... For~varded Message .......... 
Date: Friday, October 0l, 2004 2:48 AM -0400 
From: a~j@duke edu 
To: :film-video@aas. duke. edu 
Subject: [Ncfilm] This week!!! Screen/Society presents 3 films, beginning 
wtlh "ttavana Suite" on Sun. (10/3) @ 8p in White, with an intro by Pro£ 
Juana Suarez! 

Mark your calendars for this week’s screenings: 
1. Suite Habana ("ttavana Suite") 
Sunday 10/3, 8pm in Richard White 
Latin American 
-- This screening will be introduced by Prnf Juana Suarez (Romance 
Studies, UNC Greensboro). 

2. Insaat ("Under Construction") 

Monday 10/4, 8pm m Grfffith Film ~I1qeater 

Turkish Cinema 

3. K’a~uk ~)zgarl~/Kleine Freiheit ("A Little Bit of Freedom") 
Wednesday 10/6, 8pm in Griffith Film Theater 
Turkish Cinema 

1. Suite tinbana ("Havana Suite") - Intro by Juana Suarez! 
(dir. Fernando Perez, 2003, 80 rain, Cuba/Spain, Spanish with English 
Subtitles, Color, Video) This tone poem of a slice of Cubano life is a 
lyrical doc~tment, h~tmanist catalogue, kinetic photo alb~tm, and an ode to 
everyday moments, joys, lulls, and tasks. >From 6am to raidnight, we get a 
day in the life of the people of Havana. In the streets of the Cuban 
capital we meet a railway repairman, a young doctor who dreams of becoming 
an actor, a man who’s emigrating to Florida to be with his sweetheart and 
a pensioner who sells peanuts to eke out a living. The unit of focus is 
the family, and almost a dozen are featured, shot in chronological, 
day-in-the-life style. 
Suite Habana is difficult to classi~ because it uses documentary language 
and fiction style, transforming the protagonists into actors of their own 
lives, offering a poetic but very real view of Havana, the city where the 
director lives. The film skirts from one subject to another, and the 
characterization of each person is patiently constructed as morning passes 
to afternoon, afternoon to night. Like the recent arthouse hit My 
Architect, the film coyly uses an uncomplicated method as cover for 
touching on great human themes, such as devotion, loss, and the pursuit of 
dreams. Confident in the music of its subjects’ modest lives, Suite Habana 
discreetly promotes its humanist vision that there is sanctity and beauty 
in even the plainest day, and that bunyan bonds and realizable dreams are 
sufficient riches. 

Sponsored by the Latino Graduate Student Association, the Center for Latin 
American and Caribbean Studies, the Outreach Office of the Duke-L_W(~’ 
Consortium in Latin American Studies, the Film/Video/Digital Program, and 
the Program in Literature. 

2. Insaat ("Under Construction") 
(dir. ©mer Vargi, 2003, 113 min, Turkey, Turkish ;vith English Subtitles, 

Color, 35mm) In this come@, Ali and Sudi are construction ;vorkers in a 
slum district of Istanbul whose only dream is to save enough money to go 
to Italy as illegal workers. One evening the owner of the construction 
site, also a driver for a mob boss, brings a corpse to the site to bury 
Ali and Sudi become aware of the situation, and afraid that the corpse 
will be found the?, relocate it. But more corpses keep coming in, and the 
two friends find themselves recruited as gravediggers, making money from 
the disposal of dumped bodies. Sponsored by the Center for International 
Studies, the Film/Video/Digital Program, the Program in Literature, the 
Institute for Critical Theory, the Turkish Students Association and the 
American Turkish Association of North Carolina 

3. K,ag0.k OzgOrluk / Kleine Freiheit ("A Little Bit of Freedom") 
(dir. Yuksel Yavuz, 2003, 99 min, German?-, in German, Turkish, and Kurdish 
witla English Subtitles, Color, 35rmn) 
Set in Hamburg’s immigrant district of Altona, K0~guk OzgCu-luk is an unusual 
story about the friendship between two young men. Director Y0~ksel Yavuz, 
who has lived in Hamburg for almost twenty years, captures the reality of 
young, illegal inrmigrants in Germany (one Kurdish, one African) in an 
intense and moving way. Shot on a modest budget with first-time actors, 
the visual style of the movie conveys an authentic sense of instability, of 
being lost and drowning in solitude. ’]’he film is a stunning portrait of 



the hidden world in the heart of Europe’s big cities that never forgets 
the social reasons for the tragedies in human relations. 

Yuksel Yaxmz was born in 1964 in Karakocan (Turkey) and joined his parents 
in Hamburg, Germany at the age of sixteen through a government program 
that enabled the reunion of immigrant families. He brings a unique twist 
to the German immigrant experience, as he belongs to both the Kurdish and 
Alevi minori~ groups. "I wouldn’t describe myself as a Kurdish director," 
Yavuz has said in an interview, "but as a filmmaker with a Kurdish origin 
There is a relation between ray biography and my work. I spent my childhood 
and part of my youth in Turkey, and so I experienced a different kind of 
education [than other German directors]. All this has an influence on my 
development of ray protagonists and the stories I select." 
Sponsored by the Center for International Studies, the FilrrdVideoiDigital 
Program, the Program in Literature, the Institute for Critical Theory, the 
Turkish Students Association and the American Turkish Association of North 
Carolina 

**For other film series, consult the Fall 2004 Screen/Society schedule: 
http :i/www. duke. edu/w ebifihr~’screensociety/Fall2OO4Schedule.html 

Questions? Contact Har~: Okazaki at hokazak@duke.edu 

Ncfilm nrailmg list 

Ncfilm@aas.duke.edu 
https:i/lists.aas.duke.edu/mailraan/listinfo/ncfilm 

.......... End Forwarded Message .......... 



Frolil: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, October 5, 2004 10:12 AM 

Vander, Robin G <vander@email.unc.edu> 

[SCMSBlack] Suggestions tbr Screenings (t~¥d) 

[SCMSBlack] Suggestions for Screenings.msg 

.......... Forwarded Message .......... 
Date: Friday, October 01, 2004 6:31 PM -0400 
From: Terri Francis <terri.francis@yale edu> 
To: scmsblack@cm studies.org 
Sut~iect: [SCMSBlack] Suggestions for Screenings 

Fri ends, 

So many great ideas[ We compiled everyone’s suggestions and sent them to 
the programming cowanittee, tlere’s the list so everyone can see. 

’]7hanks! 

Terri and Christine 

UN~PRECEDENTED: THE 2000 PRESIDENTIAL ELECTION 
Richard Ray Perez. 2002.50 rain. xwzw.tmprecedented.org 
This already won a number of awards and focuses on Florida’s massive voting 
irregularities in the Gore/Bush election. Because the voting irregularities 
were so skewed against cormnunities of color, especially African American 
corcantmities, this could be a corapelling choice for us to show at an 
international SCMS conference. The fihn features Danny- Glover. 

P]ECES D’IDEiN’FITES 
Mweze Ngangura. 1998.97 min. Calil’omia Nexvsreel 
Takes up themes of diasporic African identi~’/ies. 
Possible double-feature: THE LANGUAGE YOU CRY IN 
(A1varo Toepke and Angel Serrano 1998, also from CA Newsreel). 

A RETROSPECTIVE OF NGOZI OiNqJVURAH 

Hang Tirne (2001) 
Bring You Frankincense (1996) 

And Still I Rise (1993) 
Monday’s Girls (1993) 
Flight of the Swan (1993) 
Body Beautiful, The (1991) 
Coffce Colored Chil&en (1988) 

MAANGA2vIIZI 
Maangamizi was Tanzania’s 1st Entry to the 74th Academy Awards in the 
Foreign Film Categow. It recently won the Paul Robeson Award for Best 
Long Narrative at the Newark Black Film Festival last month. 
Here is the links to the website. 
general iN,a: http://~vww.grisgrisfilms com/maangamiziTAO.htm 
Re~Aews of the film: http ://www. grisgrisfilms com/REVIEWS.htm 
Tanzania’s Press Release: 
http://www.grisgrisfilms.com/pressrelease120601.htm 

A RETROSPECTI~’E OF ISAAC JULIEN 
Baltimore (2003) 
Baadasssss Cinema (2002) 
Three (1999) 
Frantz Fanon: Black Skin, White Mask (1996) 
The Darker Side of Black (1993) 
The Attendant (1992) 
Young Soul Rebels (1991) 
Looking for Langston (1988) 
This Is Not an AIDS Advertisement (1988) 
Telwitories (1985) 

FRE[~DOM ROAD 
documentary. 2004. 35 lain. 
by Lorna Ann Johnson 
Freedom R oad is a barren stretch of road that leads into and out of the 
Edna Mahan Correctional Facility for Women. For those coming out, it 
symbolizes freedom but for those going in, it is just the opposite. Yet for 



the some ufthe wumen incarcerated at Edna Mahan, freedom has been 
redefined as that which can be attained - through the puwer uf the pen. 

Freedum Road is a half hour length portrait of imprisuned wumen who have 
liberated their vuices through writing and sharing their life-stories. As 
pamcipants in a memulr writing wurkshop called Wuman is the Wurd these 
wumen have cume tu recugnize the liberating puwer uf writing and telling 
their uwn sturies. Fusing interviews with the wumen, their instructurs and 
family members with verite foutage of classroum discussion Freedom Ruad 
contrasts some of the systemic forces which have helped shape the destinies 
of these women: poverty-, undereducation, domestic abuse with the liberating 
efihct of claiming and re-telling their life stol?~. 

Ultimately, Freedom Road examines the devastating impact of increasing 
imprisonment for the poor and underprivileged, and how- such policies 
contribute to the recycling of people through the criminal justice system. 

\VHO NEEDS A HEART 
Channel Four TV I ZDF. 80 min. 1991. 
Director Jol-m Akor~ffrah, Producer Lina Gopaul, Black Audio Fihns 
Experimental fiction which follows the lives of a group of friends and 
lovers between 1965 and 1975; friends brought together by the emergence in 
Britain of Black Power and the rise to public prominence of its figurehead, 
Michael X, criminal turned political active. Witmer Grand Prix Archb,~e 
Usage- National Black Progranm~ing consortium 1991. Best Fihn Sound Track- 
ci~" Limits 1992. Athens Fihn Festival 1991 

FOLLOWING THE MICHEAI~2X TRAIL: SCREENING/DISCUSSION OF GP~_SSROOTS TE(-’I~qlQUES 

A double screening and discussion that compares the distribution techniques 
of Shola Lynch’s Chisholm ’72 - Unbought and Unbossed and those practiced 
by black fihn pioneer Oscar i~ficheaux Micheaux’s entrepreneurship is 
discussed in Pearl Bowser’s documentary, i~fidnight Ramble. 

Participants: Michelle Materre, Shola Lynch and Pearl Bowser. 
Contact: i~fichelle Maten-e, rmnatel~e@nyc.rr corn 
Materre, an an independent media consultant, advising filmmakers and 
organizations on ftmdraising, distribution, marketing, outreach, 
progran~ming and production issues has been working with filrmnaker Shola 
Lynch on the distribution, marketing and educational outreach with her ne~v 
documentalN, "Chisholm ’72 - Unbought and Unbossed", currently in 
theatrical release around the country and making the college campus rounds 
as well Lynch and Materre have been operating on little or no budget with 
this project, but have somehow- managed to get amazing press, great reviews 
and "word-of mouth", much in the same vein as Oscar Micheaux did with his 
work in the early 20th century. The idea for the session is to do a 
comparative stu@ with "\{idnight Ramble", a historical piece highlighting 
the work of Oscar Micheaux and his innovative, "grassroots" distribution 
strategic, as compared to the techniques and strategies they’ve used with 
the Chisholm film, today! The Chisolm film is itself about grassroots 
politics, thus the screenings and the films themselves address layers of 
issues about access to cultural resources, including the marketing, 
production and distribution of films. 

Terri Francis 
Assistant Prufessur 
Film Studies and Ali’ican American Studies 
Yale Umversi~ 
53 Wall Street, Rm. 218 
P.O. Box 208363 
New Haven, CT 06520-8363 
Tel: 203432-7193 
Fax: 203-432-67(>1 
www yale. edu/filmstudiesprogram 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, October 5, 2004 6:12 PM 

Vander, Robin G <vander@email.unc.edu> 

[Ncfilm] Oct 22-24: "E~apism Film Festival" at The Caxolina Theatre of Durham. (fwd) 

[Ncfihn] Oct 22-24 ’Escapism Film FestiwY at The Carolina Theatre of Durham.msg 

.......... Forwarded Message .......... 
Date: Tuesday, October 05, 2004 3:13 PM -0400 

From: ttank Okazaki <hokazak@duke edu> 
To: "Film-video@aas duke.edu" <Film-video@aas.duke.edu>, 
"ncfilm@aas duke.edu" <ncfilm@aas.duke edu>, literature@duke.edu, 
"l\,fac@aas duke edu" < fvfac@aas duke.edu> 
Subject: [Ncfilm] Oct 22-24: "Escapism Film Festival" at ~[]ae Carolina 
Theatre of Durham 

** Forwarded upon request ** 
Please call Elisabeth Branigan at 560-3030 ext 228 or the box office at 
ext. 238 for any questions or Show times 

Best, 
tIank 

........ Original Message ........ 
Subject: Escapism Film Festival at The Carolina Theatre of I)urham. 
Date: Tue, 5 Oct 2004 13:51:57 -0400 
Froru: "Phil" <phil@carolinatheatre.org> 

To: <hokazak@duke.edu> 

We are gearing up for The Escapism Film Festival and wanted to send to 
groups of film fans and aficionados an email allowing them a chance to 
purchase tickets in advance. This year?s line up is very strong and may be 
of interest to members in your group. Please fo15vard this email to anyone 
you would like in your association. 

SAVE THE DATE[ SPREAD THE WORD[ 
The schedule for the 2nd ESCAPISM FILM FESTI\ AL is now complete and 
available at http:i/www.carolinatheatre.orgiescapism This year’s fest 
includes some great titles you’ve been beggin’ for including DOiX~’~’IE D~.KO: 
THE DIRECTOR’S CUT, GHOST IN" THE SHELL 2, PRLMER. BATTLEFIELD BASEBALL. and 
Takashi Miike’s GOZU, just to name sorue titles! Dates for the fcst are 
Friday-Sunday October 22-24 at the Carolina Theatre in downtown Durham, 
and tickets go on-sale to the general public on Wednesday, October 13th! 
You can buy tickets by calling the Carolina Theatre at 919.560.3030. 
5-Packs will be available for $32 and individual tickets are $7.50. Visit 
the website to see ~vhen and where each film is screening. We hope you join 
us[ And don’t forget that our next RETROFANTASMA screening is Friday, 
October 22 (yes, the same as the ESCAPISM Opening Night, but don’t 
worry...the ESCAPSIM films on Friday will re-screen that weekend, so you 
won’t lose out on seeing ’em’. ) RETRO will be George Romero’s THE CRAZIES 
and A BOY AND HIS DOG. Vt e’ve included the complete synopses of the 
ESCAPISM FILMS below. See you there[ 
Jhn Carl 
Senior Director 
Carolina Theatre of Durham == 

North Carolina Premiere! 

Oliver Stone presents 

BANG RAJAN 
(Thailand, ix,N, 2004, 119 rain) 

"OVERWHELMING! A ROARING BATTLE EPIC! It’s not easy to spend two hours 
with your heart parked in your mouth, but this is ~vorth it. A classic 
David-and-Goliath story with beautifully realized battle scenes." -- Ella 
Taylor, LA Weekly 

"Ea sily the equal of Braveheart." -- Make Atkinson, Village Voice 

In conjunction with Magnolia Pictures, ESCAPISM is proud to present this 
ferocinus portrait of pre-technology warfare that deserves a place next to 
Saving Private Ryan and Braveheart in the pantheon of great historical 
films about war and sacrifice ]n 1765, during the legendap)~ struggle 
between the Burmese and Siamese empires in what is now present day 
Thailand, the Burmese ~2~rces advanced on the Siamese capital. Two vast 
armies descended on the ci~" by different routes. More than 100,000 
Burmese troops entered Siam from the West and arrived at the ci~" 



unhindered. The other column of 100,000, invading from the North, found 
themse[ves delayed for five months by the most unlikely of foes. Against 
impossible odds, a small village of ordinary men and women with 
extraordinary courage withheld the advances of the Burmese juggernaut, 
over and over again As the Burmese suppression of the surrounding 
countryside grew more brutal, this small thorn in the side of the giant 
slowly swelled with refugees who came to stand and fight when they could 
run no more Trading their ploughs for swords, they fought for their 
homes, their dignity and their lives Through eight bloody clashes, and 
with no aid from the capital, the farmers battled for their freedom. 

Together the?" struggled against the odds with innovative tactics and 
utffaltering bravery until Burma finally turned the sun~ of its wrath on the 
village. The story of these courageous villagers has endured, spreading 
ttnoughout empires and across centuries to live on in the hearts and mind 
of the Siamese, for all time. This is the legend of Bang Rajan. 

In Thai with English subtitles. 
Viewer’s Guide: Violence and language. 
Official site: ~’w.magpicmres.com 

Nolth Carolina Premiere! 

BATTLEFIELD BASEBALL 
(Jigoku k6shien) 
(Japan, NR. 2003, 87 rain) 

OFFICIAL SELECTION: 2003 Cannes Film Festb,~al OFFICIAL SELECTION: 2004 
San Francisco Horror Film Festival Battlefield Baseball is like nothing 
you’ve ever seen. The star of Versus (Yudai Yamaguchi) gives us what may 
best be described as Shaolin Soccer as seen through the eyes of the 
Takashi Miike: A baseball zombie horror comedy, complete with chainsaws, 
corpses sailing through the air and high-kicking kung-fu antics Based on 
a popular manga story by Gataro Man, Battlefield Baseball almost dispenses 
with the bat and ball altogether, and instead deals up a whole lot more fun 
in its place. Tak Sakaguchi plays a student with extraordinary baseball 
talent that has sworn off the sport because he accidentally killed his own 
father ~vhile tossing a baseball around, not realizing the strength of his 
own pitching. 

He moves to a ne~v school where the principal has but one dream, baseball 
victory against their rivals as Seido High until he discovers his 
opponents are a team of zombies armed to the teeth with an assortment of 
hard-edged implements Can Tak be persuaded to join the team and help 
them achieve victory against the undead? And he?’, did we mention it’s 
also a musical? 

In Japanese with English subtitles. 
Viewer’s Guide: Pervasive violence and language. 
Official Site: www subversivecinema corn (See the trailer!) 

North Carolina Premiere! 

Centerpiece Film 
DO NN[E DARIqO: THE DIKECTOR’S CUT 

(US, R, 2004, 133 min) 

OFFICIAL SELECTION: 2004 Seattle International Film Festival In 
association with NewMarket Films, ESCAPISM is proud to present this 
exclusive screemng of Donnie Darko: The Director’s Cut, featuring more 
than 20 minutes of never-before-seen footage; new & enhanced visual 
effects and new music. In a fanny, moving and distinctly mind-bending 
journey through suburban America, one extraordinary but disenchanted 
teenage is about to take Time’s Arrow :[’or a ride. October 2nd, 1988: just 
another ordinary day in Donnie I)arko’s teen-aged existence. ’]7hen an 
outrageous accident occurs, which just misses claiming I)onnie’s life As 
Donnie begins to explore what it means to still be alive, he uncovers 
secrets o:[’the universe that give him a tempting power to alter time and 
destiny. But at the core ofDonnie Darko is the simple story of a boy 
trying to make a stand in a lonely, chaotic world - and discovering that 
every little thing he does counts on a cosmic scale Starring Jake 
Gyllenhaal, Jena Malone, Drew Barrymore, Mary McDonnell, Katharine Ross, 
Patrick Swayze, Noah Wyle. 

Viewer’s Guide: Language and violence 
OFFICIAL ~,~,~E~IBSI’IE;: www donniedafl~o.com 

GHOST IN THE SHELL 2: £x~’OCENd% 
(Japan, PG-13, 2004, 99 rain) 
"A spellbinding original, evoking such otherworldly classics as Alice in 
Wonderland and Beetle juice." -- James Verinere, BOSTON HERALD 

OFFICIAL SELECTION[ 2004 Cannes International Film Festival In 



conI unction with Dreamworks, ESCAPISM is proud to present this stunning 
anime feature about a solitary cyborg who desperately wants to hold on to 
what’s left of’his humanity in a world where the worth of the human soul 
is fading almost into obscurity Set in 2032, the line between humans and 
machines has now been blurred almost beyond distinction. Humans have 
virtually forgotten what it means to be entirely human in both body and 
spirit, and the few humans that are left coexist with cyborgs (human 
spirits inhabiting entirely mechanized bodies) and dolls (robots with no 
human elements at all). Batou is a cyborg. His bo@ is artificial: the only 
rel~mants left of his humanity are traces of his brain.and the l~emories of 
a woman called The Major. A detective for the government’s covert 
anti-terrorist unit, Batou is investigating the case of a gynnid-a 
hyper-realistic female robot created specifically- for sexual 
companionship-who malfunctions and slaughters her owner. As Batou delves 
deeper into the investigation, questions arise about humanity’s need to 
irmnnrtalize its iraage in dolls. Together, Batou and his partner must take 
on violent Yakuza thugs, devious hackers, governraent bureaucrats and 
corporate criminals to uncover the shocking truth behind the crime. Ghost 
in the Shell 2: Itmocence was the first anime film ever to corapete for the 
Cannes International Film Festival’s coveted Palme d’Or. It also joined 
the ranks of such animated classics as D~tmbo (1947), Peter Pan (1953), 
Fantastic Planet (1973), Sl-trek (2001) and Shrek 2 (2004) to become only the 
sixth animated film to compete at Caroms. 

In Japanese with English subtitles. 
Viewer’s Guide: violence, disturbing images and brief language 

Official Site: htt~:i/~’w.~ofish~ictures.con~JGITS2 

Nolth Carolina Premieret 

GOZU 
(Gokud5 kySfia dai-gek{iS) 
(Japa~ NI~ 2004, 121 mm) 

OFFICIAL SELECTION: 2003 Cannes Film Festival OFFICIAL SELECTION: 2003 
Toronto International Film Festival OFFICIAL SELECTION: 2003 South By 
South~vest Film Festival 

Gozu is a demon said to exist only in Hell. It has the head of a co~v and 

the bod.v of a human. From acclaimed director, Takashi Miike (Audition), 
comes a Yakuza/horror film to shock and amaze audiences evelTwhere 

Minami (Hideki Sone) is a Yakuza enforcer who is sent by his bosses on an 
errand to drive fellow- mobster Ozaki (Sho Aikawa) to a jmKTard, where 
Ozaki is to be rubbed out. The increasingly paranoid Ozaki has become 
unstable, and when he smashes a Pomeranian to death against the sidewalk 
for being a "Yakuza-trained assassin dog", it becomes apparent to his 
bosses that Ozaki’s sanity is on its last legs. Taking his boss on a ride 
in their convertible, Minami accidentally kills Ozaki when he slams on the 
breaks, snapping the man’s neck with whiplash Pulling into the parking 
lot of a roadside care, he goes inside to phone in notification of the 
man’s death But when he returns to the car, Ozaki is missing Hitting the 
road on a search for the bo@, Minami ends tip stranded in an isolated area 
where all of the residents are more than a little unusual But this is 
only the beginning of his problems, as he discovers not evelTthing in the 
to~vn is what it seems. Experience the bizarre and shocking as only ,N~[iike 
can provide in this surreal LynchianiCronenberg-like odyssey! 

In Japanese with English subtitles 
Viewer’s guide: Strong pervasive violence, language, nudity and graphic 
sexual content. Official site: wv#s,.pathfinderpictures.com 

Centerpiece Film! 

North Carolina Premrere! 
PRIMER 

(US, PG-13, 2004, 80 min) 

"’]’he headiest, most singular science fiction movie since Kubrick made 
2001 "---Esquire 

WINNER! Grand JW Award 2004 Sundance Film Festival OFFICIAL SE[.ECTION: 
2004 Seattle Film Festival OFFICIAL SELECTION: 2004 Toronto Internatmnal 
Film Festival In coNunction with ThinkFilm, ESCAPISM is proud to present 
this exclusive engagement of a new adventure Sci-Fi flick in the tradition 
nfDarren Aronofsky’s Pi. Primer’s narrative is impossible to summarize, 
but the story begins with four men in a suburban garage who are building 
highly technical devices. Partly- by accident and partly by design, and 
after several weird occurrences, they- discover that they’ve created their 
own key- to time travel. It’s big, it’s bulky, and it only allows you to 
go back and forth for a very limited period, but that’s what it is: an 
inter-dimensional portal into the time strearu. This proves mighty 
beneficial to finding the right stock to play or finally removing the 
rhetorical nature of the "what would you do." question. Oh, and there’s 
one other thing. Because the machine acts as some sort of Mobius strip 



between past and future, it also creates a "double" in the other dimension 
And it’s really important that these doppelgangers never meet. 

And here’s where Primer really gets groom?’. Primer is the first film, 
feature or otherwise, by Shane Carmth. 

Viewer’s Guide: Language 
Official Site: www.primermovie.com (See the trailer) 

North Carolina Premiere[ 
YV.M~RIORS OF HEAVEN AND EARTH 
(Tian di ying xiong) 
(Cl-~a, R. 2003, 119 rain) 

" A rollicking cross between Raiders of the Lost Ark and The Good, the 
Bad, and the Ugly." - Maitland McDonagh, TV GIj~DE’S MOVIE. GUIDE 

OFFICIAL SELECTIONt Tokyo International Fihn Festival In conjunction with 
Sony Picttaes Classics, ESCAPISM is proud to present this epic tale of 
battle, cormadeship and honor in the tradition of Akira Kurosawa’s Seven 
Samurai. Set in the ferocious GobiDesert, Warriors follows two 
protagonists, Lieutenant Li (Jaing Wen) and Japanese emissary Lai Xi 
(Nakai Kiichi) - both first-class warriors and master swordsmen. 

After decades of set’,~ice to the Chinese Emperor, Lai Xi longs to return 
to Japan, but is instead sent to the West to chase wanted criminals. His 
only passport back to Japan is to capttae and execute Lieutenarlt Li, a 
renegade soldier wanted for leading a violent mutiny when he refused 
orders to kill female and child prisoners. Li and Lai Xi battle, but 
finally agree to delay their final personal fight until the caravan 
carwing Minzhu and a Buddhist monk is brought to safety’. The monk, 
however, is carrying a sacred and powerful pagoda that attracts the 
attention of the region’s ruthless overlord, Master An (¥Vang Xueqi). Lai 
Xi and Lt. Li, accompanied by Li’s IblTner posse of soldiers, who have 
forsaken their peaceful new- lives to return to his side, must face the 
cruel~ of the desert, the region’s barbaric bandits and the brutality of 
the overlord’s men before they can finally face one another 

Viewer’s Guide: Violence. 
In Mandarin with English subtitles. 
Official Site: http://www.sun,,~classics com/~varriors (See the trailer) 

North Carolina Premiere[ 
5’~STKRDAY 

(Korea, P,. 2003, 121 mm) 

OFFICIAL SELECTION! 2003 Fantasy Fihnfest At’ter three years ofplauning 
and production, Korea’s biggest sci-fi film has come to the US to roostt 
Yesterday marks Korea’s highest budgeted fihn to date The special effects 
are reminiscent of films like Blade Runner and The Fil~h Element. The plot 
opens in 1990 when a number of children disappear as the Ministry of 
Defense selects an elite group of scientists for a top-secret mission 30 
years later, a special investigations unit led by Seok (Kim Seung Wu) is 
sent to investigate a string of heinous murders committed by a serial 
killer nicknamed G oliath 

All the victims are retired scientists. Meanwhile, the Chief of Police 
is kidnapped by a band o f high-tech terrorists The chiel~s daughter, 
Heesu (Kim Yoon Jin), quickly joins the investigation to find her father 
Soon, Seok discovers that he and Heesu share an eerie trait - they both 
su.ffer from similar migraines and neither have any memories of their 
childhoods. 

Are the murders a ghastly scheme to bring Seok and Heesu together? Are 
any of their memories real or instead transplanted? Seok and Heesu’s 
hidden childhoods, Goliath’s murderous genius and the serial killings of 
scientists .the password that opens all of these secrets is Yesterday. 

In Korean with English subtitles. 

Viewer’s Guide: Violence and language. 

Official site: www.advfilms.com (See the trailer) 

Please call Elisabeth Branigan at 560-3030 ext 228 or the box office at 
ext. 238 for any- questions or Show times. 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, October 7, 2004 12:18 PM 

Vander, Robin G <vande@email.unc.edu> 

Conference on Diversity and Change in Organisations, Rhodes, Greece, July 2005 (fwd) 

.......... Forwarded Message .......... 
Date: Thursday, October 07, 2004 4:09 PM +1000 
From: Robert Brooks <robert.brooks@managementconference.com> 
To: regester@email unc.edu 
Subject: Conference on Diversity and Change in Organisations, Rhodes, 
Greece, July 2005 

[)ear Colleague, 

We are writing to you on behalf of the Conference Organising Comanittee to 
inform you nf the: 

T[tE FWTIt INTfiRNATIONA], CONFERfiNCE ON KNOWLHbGE, CUL’I~YPd~ AND CI J~%NGE IN 
ORGANISATIONS Rhodes, Greece, 19-22 July 2005 
http ://www.Mana~em entConference corn 

To be held on the Island of Rhodes, Greece, the conference will include as 
one of its major themes a focus on diversi~ in organisations As well as 
impressive line up of international main speakers, the conference will also 
include numerous paper, workshop and colloquium presentations by 
practitioners, teachers and researchers. 

We would particularly like to inwte you to respond to the conference call 
for papers. Papers submitted for the conference proceedings will be fully 
peer-refereed and published in print and electronic formats in the 
International Journal of Knowledge, Culture and Change Management. If you 
are unable to attend the conference in person, virtual registrations are 
also available which allow you to submit a paper for refereeing and 
possible publication in this fully refereed academic journal, as well as 
access to the electronic version of the conference proceedings. The 
deadline for the first round call for papers is 15 October 2004. If you 
miss this deadline, a second round call for papers will close on 30 
November. Proposals are usually reviewed within four weeks of submission. 

Full details of the conference, including an online call for papers form, 
are to be found at the conference website. 

The conference venue is located just outside of the world heritage listed 
city of Rhodes, the most intact medieval walled ci~ in Europe. We do hope 
you will submit a paper and that you will be able to join us in Rhodes in 
July 2005. 

Yours Sincerely, 

Pro£ Ct~-yssi Vitsilakis-Soroniatis 
Universi~" of the Aegean, Rhodes, Greece 

Prof. Robert Brooks 
Acting Pro-Vice Chancellor (Business), R2~IIT University, Melbourne, Australia 

Please Note: We have your name on a list of people with a specific interest 
in the field of organisational diversity. If you want to be removed fiom 
this email list, please inform us by reply. 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, October 8, 2004 12:58 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: summer 2005 

Dear Debby: As usual, I would like to teach First Session -- two classes, 
AFAM 40 and AFAM 76. The 9:45 and 11:30 times are good for me. Sincerely, 
Charlene Regester 

--On Thursday, October 07, 2004 2:05 PM -0400 Deborah Crowder 
<dacrowde @email.unc. edu> wrote: 

Hi folks. It is time to make plans for summer 05. Please advise me by 
next Wednesday, October 13 what your preferences/requests are for next 
summer. Also be reminded that this are your requests only. Thanks much. 

>DC 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, October 8, 2004 2:07 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: Afam 71 (fwd) 

Dear Debby: I will talk with the student and find out exactly what she 
wants to do. Then, I will let you know. Sincerely, Charlene Regester 

--On vendredi 8 octobre 2004 14:05 -0400 Deborah Crowder 
<dacrowde @email.unc. edu> wrote: 

Hi Dr. Regester. This certainly sounds feasible if you are interested in 
dealing with it. DC 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, October 11, 2004 10:34 AM 

Vander, Robin G <vander@email.unc.edu> 

Call tbr Papers - Cont~rence on Diversity in Organisations, Communities and Nation~ Beijing, China, 30 June - 3 July 2005 (l\¥d) 

.......... Forwarded Message .......... 

Date: Wednesday, September 29, 2004 5:44 PM + 1000 

From: Paul James <pauhjames@diversi~z-cunference corn> 

To: regester@email unc.edu 

Subject: Call for Papers - Conference on Diversity in Organisations, 

Cormnunities and Nations, Beijing, China, 30 June - 3 July 2005 

Dear Colleague, 

I am writing on behaff of the Organising Committee, with a reminder that 
the first round call for papers closes on 15 October 2004 for the: 

T[tE FWTtt INTE[LNAT]©NAL CONb~£~;RENCE ON DIVERSITY IN ©RG ANISATI©NS, 
C©MMUNITIES AND NATI©NS Institute of Ethnic Administrators, Be~iing, China 

30 June - 3 July 2005 
http://va,cw.DiversiW -Conference.corn 

’]7he conference will include major keynote addresses by internationally 
renowned speakers and numerous small-group workshop and paper presentation 
sessions. Papers submitted for the conference proceedings will be :tully 
peer-refereed and published in print and electronic formats in the 
International Journal of D~versity in Organisations, Communities and 
Nations. If you are unable to attend the conference, virtual registrauons 
are also available which allow you to submit a paper for refereeing and 
possible publication in this fully refereed academic journal, as well as 
access to the electronic version of the conference proceedings. The 
deadline for the first round call for papers is 15 ©ctober 2004 Proposals 
are usually reviewed within four weeks of submission. 

Full details of the conference, including an online call for papers form, 
are to be found on the conference website. 

We do hope you will be able to attend this important and timely 
internatiunal conference. 

Yours Sincerely, 

Pro£ Paul James 
Director, Globalism Institute 
RMIT University, Melbourne, Australia 

Please Note: If you would like to be removed from the announcement list for 
the Conference on Diversity in ©rganisations, Communities and Nations, 
please reply to this email with the word ’Remove’ in the subject line. 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Wednesday, October 13, 2004 3:22 PM 

avelasqu@emml.unc.edu 

A Venezuela Reality Tour: A Bolivm-ian Revolution in the MaJ~ing? (tiYd) 

.......... For~varded Message .......... 
Date: Tuesday, October 12, 2004 8:17 PM -0700 
From: "latinrt@globalexchange org" <latinrt@globalexchunge.org> 
To: Black Studies 6 <latinrt@globalexchange org> 
Subject: A Venezuela Reali~ Tour: A Bolivarian Revolution in the Making? 

Global Exchange invites you to palticipate in .... 

A Venezuela Reality Tour: A Bolivafian Revolution in the Making? 

November 21-30, 2004 Cost :$1150 

April 9-18, 2005 Cost:S1200 

June 20-30, 2005 Cost: $1200 At’ro-Venezuelan Festival 

August 10-20, 2005 Cost: $1200 

November 19-27, 2005 Cost: $1200 

Across Latin America the winds of change are blowing - and nowhere is this 
phenomenon more evident than in Venezuela. After decades of harsh economic 
policies and poverty on the rise, people across the hemisphere are electing 
leaders to take them in a new direction. Social movements are clamoring 
social justice and people’s rights - including the right to share in the 
natural wealth of the nation In Venezuela these movements came to the 
forefront and elected Hugo Chfivez President m 1998 But much turmoil has 
unfi~lded since then. 

At the crossroads of the Andean mountains, the Caribbean, and the Amazon, 
Venezuela boasts incredible natural diversity and beaub’. It also holds the 
largest reserve of oil outside of the Middle East. Could Venezuela?third 
largest exporter of oi [ to the United States?wind up in the crosshairs 
because of the B ush administration’s animosity to President Hugo Chfivez? 

Chfivez is popular anmng Venezuela’s poor because of his social justice 
prograras that benefit those traditionally left out of the nation’s oil 
profit windl’alls. His agenda includes fighting corruption, redistributing 
national wealth, and opposing the Free Trade Area of the Americas. The new 
vision is guided by Sinrdn Bolivar’s dream - uni~’ing the Latin Arnerican 
continent as a regional power. 

Perhaps it should come as no surprise that the Ch~vez governraent has sparked 
determined opposition from the nriddle and upper classes, along with the US 
govelr~nent. In April 2002, the Venezuelan Chanrber of Cormnerce and the oil 
workers’ union organized a strike that, with support from elunrents in the 
nrilitaly, turned into an illegal coup. The opposition media played a large 
role in advocating and supporting the coup. Washington applauded the coup; 
poor Venezuelans did not. They poured into the streets and reinstated the 
constitutional government. In May 2003, the Chfivez govemnrent and opposition 
leaders negotiated a historic agreement in which the opposition pronrised to 
stop illegal coup attenrpts and Chfivez agreed to let a referendun~ on his 
presidency move forward. In August of 2004, the largest voting public ever 
to vote in a Venezuelan election decided to keep Chfivez in office, 
reaffim~ing the legitimacy of the Bolivarian Revolution. 

We invite you to travel to Venezuela with Global Exchange to explore recent 
events and the future of the nation. Global Exchange Reali~ Tour 
participants will be in place to examine the political, social, and media 
environmunt of Venezuela during this historic moment in Latin ~erican 
politics. We have an extensive network of contacts ~vith human rights 
activists, environmentalists, government and opposition figures, labor 
unions, community groups, journalists and social commentators from a wide 
variety of sectors. It is a moment that will determine the future not only 

of Vunezaaela, but the future direction of Latin American electoral 
democracy. 

Program Highlights: 
The April tour ~vill be present during the third anniversaW of the April 
1 lth coup d~etat against President Chavez and his historic return two days 
later April 13fla. 
The August tom- will be in Venezuela during the first almiversary of 
President Chavez~s historic victo~z in the referendum on August 15 while 
both pro- and anti-Chavez groups march in the streets in solidari~ and 
demonstrate the high level of political participation of the Vunezaaelan 
people. 

**Visit one of the Circulos Bolivarianos that have become the centers of 
grass roots community organizing and defense of the democratic process. 
** Meet with independent and opposition journalists and immerse yourself the 
in the issues surrounding media coverage and freedom of press 
** Learn about the oil industry-Venezuela’s key source of national income-by 



meeting with key oil industry representatives and trade unionists 
**Meet representatives of both the government and opposition political 
parties and delve into the electoral and constitutional controversies. 
**Find out about new programs for women under the new constitution, and 
perspectives of indigenous peoples and people of Afi~ican descent in 
Venezuela 
**Visit sites of the Literacy Campaign and learn about its successes and 
challenges 
** Meet ~vith representatives of the Manistry of Production and Commerce ~vho 
are part of the negotiations with the Free Trade Area of the Americas. 
** Cultural activities to learn about the diversi~" of Venezuelan life, at 
the crossroads of the Caribbean, the Andes, and the Amazon. 
** Extend your stay in Venezaela and visit the beautiful archipelago of Los 
Roques north of Caracas, or the world’s highest waterfall, the Salto Angel, 
in a spectacular natural setting. 

Cost: $1200 ($1150 November 2004 tour only-) from Caracas 

Price ~cludes: 

Double-room accommodations; two meals per day; transportation to and from 
all programmed activities; guides and translators; a qualified trip leader; 
all program activities; and reading materials. 
NOT INCLUDED: International airfare, lunches, ait?ort departure taxes, 
tips, and personal expenses are not included. 
Single rooms are available for an additional $200. 

Ho~v to Register: 
We must receive your application and a non-refundable deposit of $200. 
Payments by Mastercard or Visa are welcome. 

This trip will be as diverse as possible in terms of race, age and life 
experiences. We strongly ttrge people of color to apply. In some cases, a 
limited nttmber of partial scholarships are available for low-income 
applicants. 

Contact Latin America RealityTours with an)’ questions about this trip, or 
call toll-f~cee 1-800-497-1994 ext. 226. 

Global Exchange 
2017 Mission Street #303 
San Francisco, CA 94114 
1-800-497-1994 ext 226 or 415-575-5527 
Fax 415-255 -7498 
www.globalexchange org 

What is Global Exchange? 
Global Exchange is a nonprofit human rights 
organization working fbr global political, economic, 
envirol~mental, and social justice. Since our founding 
in 1988, we have increased the US public’s awareness 
of global issues while building progressive, grassroots 
international partnerships. Global Exchange pursues 
these goals through four program areas: Reality Tours, 
which educate the public about international issues 
tl~rough socially responsible travel; Fair Trade, which 
helps build economic justice from the bottom up 
tl~rough the sale of crafts that generate income for 
artisans in over 37 countries; Public Education, which 
produces literature and videos, and organizes educational 
workshops and nation wide speaking tours; and 
Human and Global Economic Rights Campaigns, 
which struggle to eliminate overseas sweatshops that 
make products :[’or US companies as well as promote 
economic justice and an end to human rights abuses 
around the world 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, October 15, 2004 4:29 PM 

Burtbrd, Rebekah <rebekal~.burford@teachforamerica.org>; Casey, Melissa <melissa.casey@teachfi~ramerica.o~> 

Re: AFAM 76: UNC Alum requests a few minutes of your lime [reply requested ASAP] 

Dear Melissa: Yes, she is welcome to attend my class but she will have to 
come toward the end of class since we are mm~ing behind I meet in 105 
Gardner from 2-5pm. If she could come around 4:40 this would work 
Sincerely, Charlene Regester 

--On Thursday, October 14, 2004 11:47 AM-0400 "Casey, Melissa" 
<melissa.ca sey@teachforamerica.org> ~vrote: 

Dear Professor Regester, 

As you may know, Teach For America is the national corps that is ~vorking 
to eliminate educational inequity’ by rallying our most promising future 
leaders - recent college graduates of all backgrounds and academic 
majors-to teach for two years in urban and rural public schools and to 
become lifelong advocates for change. 

Through this experience, Teach For America corps members will use their 
leadership skills to make an immediate impact on the lives of students in 
low-income communiues, gain the insight and credibili~" needed to effect 
long-term change, and position themselves for success regardless of the 
profession the?" ultimately choose. Last year alone, 30 graduating semors 
from 1UNC joined our movement. A m~iori~" of these new corps members said 
that hearing about Teach For America during a classroom presentation was 
a key factor in motivaung them to find out more about the organization. 

In an effort to ensure that as many students as possible at UNC get to 
hear firsthand about the impact the?’ can make through Teach For America, 
a UNC graduate and Teach For America alumina, Lisa Guckian will visit 
campus on Tuesday, October 19, 2004. Lisa graduated from Carolina in 1996 
with a BS in Psychology and taught 7th and 8th grade math and science in 
New York City with Teach For America before returning to 1UNC to pursue a 
Master’s degree in Occupational Therapy. Currently, Lisa is working in 
educational policy with the tlunt Institute for Educational Leadership and 
Policy 

With Teach For America’s fall application deadline quickly approaching, 
Lisa would love to be allowed to make a brief (5-10 minute) presentation 
to your Blacks in Film class. If you would be willing to allow Lisa to 
speak to your students about Teach For America on the date above, please 
reply to thi s e-mail by Friday, October 15th with the following 
information: 

TIME: 
DATE: 
LOCATION: 
NL~qBER OF STUDENTS: 

APPROXIiVLATE ix?U2~fl3ER OF I~rPPERCLAS SMEN: 

Thank you again for your time and support. We look fi~rward to sharing 
more infi~rmation about this ~mique oppoltunity~ with Carolina students. 

Sincerely, 
Melissa Casey 

Melissa Casey 
Recruitment Director * Atlantic Coast Recruitment Team 
Teach For ~erica 
150 Fayettcville Street Mall, Suite 240 
Raleigh, NC 27601 
(Tel) 919.754.0700 x 6; 1.800.832.1230 x 215 
,(Fax) 919.754.0705 
Apply online at: www.teachforamerica, org 

Application Deadlines: October 24, 2004 and February 18, 2005 

Join our movement to ensure that one day, all children in this nation 
have an equal chance in life. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, October 18, 2004 12:25 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Signature Needed 

Dear Debby: Currently, I am on my way to the office because I have to send 
out several items that I worked on over the Break. I am applying for a 
fellowship (at the another university) that is due today and requires a 
signature from the department, Julius or you? Unfortunately, I could not 
get this earlier as I had nearly 500 pages to grade over the break. But 
anyway, if you can can sign the form this is okay with me. If not, then I 
won’t worry about it. But anyway when I come over to the office I will need 
to mail a few letters as well as get a copy of an essay made so that I can 
put it in the mail. I am trying to tie up lose ends since Thursday is my 
last day on campus until I go to Vancouver for a conference. Hope to see 
you then. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, October 18, 2004 12:26 PM 

Vander, Robin G <vande@email.unc.edu> 

[Ncfilm] UNCW Movie Makers (l\vd) 

[Ncfihn] UNCW Movie Makers.~nsg 

.......... Forwarded Message .......... 
Date: Monday, October 11, 2004 8:20 AM-(MOO 

From: "Voiselle, Heather H." <voiselleh@uncw.edu> 
To: NC Film <ncfilm@aas.duke edu>, Allison Ballard 
<allison.baHard@wilmingtonstar.com>, "(ioodrum, Susan" <goodrums@uncw edu>, 
"ttumphrey, Elizabeth King" <humphreye@uncw.edu> 
Subject: [Ncfi[m] UNCW Movie Makers 

’]7he Department of Film Studies at the Uinversi~ of North Carolina at 
Wilmington presents filmmaker and editor Jim Haverkamp 

Friday, October 22 at 2:00 P.M. in Morton Hall’s Bryan Auditorium on the 
UNCW campus 

Jim Haverkamp is an award-wiuning filmmaker and editor. His short films 
have shown in festivals across the country, including the Ann Arbor Filnr 
Festival, Black Maria Film & Video Festival, Chicago Undergrotmd Film 
Festival, and San Francisco Independent Film Festival. He was awarded a 
filrrwaaking fellowship from the North Carolina Arts Council in 2000 and is a 
former organizer of the Flicker Film Festival in Chapel Hill. In addition 
to making his own short films, he served as co-producer & co-editor on the 
documentary, "Monster Road" (2004), which won the Grand Jury- Prize at the 
Slamdance International Film Festival. 

This event is free and open to the public. 

For more irKormation on the Friday Moviemakers Series or to receive email 
notices of our upcoming events, visit the Film Studies Department website 
at w~wz.unc~v.edu/filmstudies. You may also contact us at 
filmstudies@ancw.edu or 910-962-7502. 

Heather H. Voiselle 

UNCW Film Studies Department 

910-%2-7502 

www.uncw.edu~’filmstudies 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, October 18, 2004 12:28 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Fellowship Form Attached 

Fellowship-Brown Univ.doc 

Dear Debby: Attached is a copy of the fellowship form previously mentioned 
for your review. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, October 18, 2004 12:36 PM 

Vander, Robin G <vander@email.unc.edu> 

Conference on Sustainability, Hawai’i, February 2005 (fwd) 

.......... Forwarded Message .......... 
Date: Monday, ©ctober 18, 2004 6:34 PM + 1000 
From: Peter Phipps <peter.phipps@commongroun@ublishing.com> 
To: regester@email unc.edu 
Subject: Conference on Sustainability, Hawai’i, Februa~- 2005 

Dear Colleague, 

We are writing to you on behalf of the Conference Organising Committee to 
in~i~rm you of the: 

TIlE INTERNATK)NAL CON[ZERENCE ON ENV]R£)NMENTAL, CULTURAL, ECON;)MIC AN;) 
SOCIAL SUSTAINABILITY East-West Center, Hawai’i, 25-27 FebmaW 2005 
http://www. Sustainabilit-,,Conference.com 

’]?his conference aims to develop an holistic view of sustainability, in 
which enviror~nental, cultural and economic issues are inseparably 
interlinked. It will work in a multidisciplinau way, across the d~verse 
fields and taking varied perspectives in order to address the fundamentals 
of sustainability. 

As well as impressive line up of international main speakers, the 
conference will also include numerous paper, workshop and colloquium 
presentations by practitioners, teachers and researchers. We would 
particularly like to invite you to respond to the conference call :[’or 
papers. Papers submitted for the conference proceedings will be fully 
peer-refereed and published in print and electronic formats in the new 
International Journal of Ern’iromnental, Cultural, Economic and Social 
Sustainability. If you are unable to attend the conference in person, 
virtual registrations are also available which allow you to submit a paper 
for refereeing and possible publication in this fully refereed academic 
journal, as well as access to the electronic version of the conference 
proceedings. The deadline for the first rotmd call for papers is 15 
November 2004. Proposals are usually reviewed within fo~ xveeks of 
submission. 

Full details of the conference, including an online call for papers forru, 
are to be found at the conference website. 

Yours Sincerely, 

Peter Phipps 
The Globalism Institute 
RMIT University, Melbourne, Australia 

Note: Under new Australian Legislation, we want to ensure you are not 
unhappy that xve contact you by email about this conference. If you wish to 
discontinue email comm~fication, please inform us by reply. 

.......... End Forwarded Message .......... 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Wednesday, October 20, 2004 4:35 PM 

Vander, Robin G <vande@email.unc.edu> 

[Ncfilm] Cinema Nouveau 2 at the University ofNortlt Caacolina at Wilmington (fwd) 

[Ncfihn] Cinema Nouveau 2 at the University of North Caacolina at Wilmington.msg 

.......... Forwarded Message .......... 
Date: Wednesday, October 20, 2004 3:31 PM-0400 

From: Todd Berliner <berlmert@uncw.edu> 
To: ncfihn@aas.duke.edu 
Sutziect: [Ncfilm] Cinema Nouveau 2 at the Universi~" of North Carolina at 
Wilmington 

Cinema Nouveau 2: 

Wilmington’s New French Film Festival 

’]?he University of North Carolina at Wilmington is proud to host the second 
series of CINEMA NOUVEAU~ featuring five acckiimed and diverse new French 
films 
The entire season is free to all, and each fi]m will be shown on the big 
screen in 35mm, in the Warwick Center Ballroom on the UNCW campus. ’]’here 
is fi-ee parking available on campus. 
You are warmly invited to this exciting festiva] of cinema See you there! 
Please pass this ematl ahmg, and spread the word... 

Monday, October 25th, 8pm 

rll Sing For You (Je chantcrai pottr toi) 

Directed by Jacques Sarasin. France, 2001.76 minutes. 

A documentary about the life and music of a beloved performer, "KarKar" 
Traor~, and how he acted to inspire the people of Mall through turbulent 
political times. I’ll Sing For You details Traord’s career but also 
captures the vibrant rhythms, rituals, and hopes of a countly in transition. 

"I’11 Sing For You is an exceptional odyssey tl-lrough the 
geography both of a country and of a human soul." 
- Graham Henderson, Rl-lytl-mr nragazine 

Saturday, October 30th, 8pro 

Nickel and Dime (A la petite semaine) 

Directed by Sam Kamxann. France, 2003. 100 minutes 

Based on a true story, Nickel and Dime tells the stou of a petty crook, 
fiesh out of jail, who decides to go straight and at last realize his dream 
of becoming a stage actor. But despite his best intentions and talents as 
a performer, the temptations of one final heist begin to loonr large, as he 
returns to his eccentric group of Parisian friends. 

"A moo@ crime drama ~vith real ambition and flair" 

-The 
2003 London Film Festival 

Tuesday, November 9th, 8pm 

Raja 

Directed by Jacques Doillon. France/Morocco, 2003. 112 minutes. 

From celebrated director Jacques Doillon comes an improbable and 
controversial romance about a rich Frenchman who lives in contemporary 
Marrakech and has designs on one of his young servant girls Without a 
common language or culture, misunderstandings ensue, and an intriguing, 
unpredictable relationship develops. 

"Subtle filmmaking and true-as-life acting make this an acute 
psychological drama with an engrossing sociological subtext." 
- David Sterritt, Christian Science Monitor 

Tuesday, November 16th, 8pm 

Monsieur N. 

Directed by Antoine de Caunes. France, 2003 127 minutes 



Although most accounts claim that Napoleon was poisoned, his last years in 
exile remain enigmatic. Set in 1815 on the remote island of St. Helena, 
Monsieur N, based on actual events, is a compelling historical intrigue. 
A big success on the North American festival circuit, the film explores the 
mystery of Napoleon’s final years: secret plots and double dealings, a 
drama of betrayal and jealousy, and a fascinating portrmt of a key figure 
of the 1 9th century.      "Flits enticingly between mystery, romance 
and intrigue .Handsomely designed and photographed, impeccably played, and 
both satisl}’ingly complex and ingeniously plausible." 
- Empire magazine 

Monday, November 29th, 8pm 

Strayed (Les Egar~s) 

Directed by- Andrd T6chin~. France, 2003.95 minutes. 

Strayed stars the iconic Ermnanuelle B~alt as a young widow in World War Two 
France, who flees Paris with her young children to escape the Nazis. 
Hidden in an abandoned manor estate in tile country, the family ~alls in 
with a young drifter whose motivations and intentions are uncertain... 

"As xvith Tdchin6’s best work, Strayed is a peculiar, lingering blend 
of robustness and delicacy-a mo’,de with hardly a single wasted frame, 
incongruous word, or false gesture." 

-Demlis 
Lim, Tile Village Voice 

Sponsors: 
UNCW Department of Film Studies 
UNCW Department of Foreign Languages and Literatures 
Office of International Programs 
The Tourn4es program was made possble with the support of the Cultural 
Services of the French Embassy and the French Ministry of Culture (CNC) 

For more infolTnation, contact the UNCW Film Studies Department at 
910-962-7502 

.......... End For;varded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

bounce-7444007- 3496448@listserv.unc.edu on behalf of 

Talenti, Francesca P </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN TALENTI> 

Thursday, October 21, 2004 5:24 PM 

The filmthculty m~ling liszt <tilmtZacul~’@lislserv.unc.edu> 

[filmfaculty] "Fr~aacesca’s Fihny Show" 

Fihny back.jpg; Filmy fiont~ipg 

Hello Fellow Film Factflb~ Folks, 

I wanted to let you know atx~ut a show I’m having at Design Box, a gallery in Raleigh. It’ll feature recent fihns and paintings of mine, m~d it’ll open on Nov. 5, 7-10PM. 
Hope to see you there! 

Francesca~ 

You are currently subscribed k~ filmthculty as: regeste@emafil.unc.edu 

To unsubscribe send a blanc etn~fil to leave- fflnffaculU- 3496448G@listserv.unc.edu 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, October 26, 2004 5:43 PM 

Vander, Robin G <vande@email.unc.edu> 

[Ncfilm] Fearless Film Series Invite (t~¥d) 

[Ncfilm] Fe~rless Fihn Series Invite.msg 

.......... Forwarded Message .......... 
Date: Tuesday, October 26, 2004 5:19 PM -0400 

From: Todd Berliner <berlinert@uncw.edu> 
To: Filmall <filmaH@lists.uncw edu>, Filmpub < filmpub@lists uncw.edu>, 
ncfilm@aas duke.edu 
Subject: [Ncfilm] Fearless Film Series Invite 

The OutWilmington Community Center and Cucalorus are proud to present the 
2004 Fearless Film Series Fesuval, two evenings of Lesbian, Gay, Bi-sexual 
and Transgender - themed, independent film, on FriAry, November 5 and 
Saturday November 6 

’]7he 8:00pm screening, 9:00pro desert reception (featuring a chocolate 
fountain) and 10:00pm screening will take place at the Independent Art 
Company’s ’Jengo ttouse,’ located at 815 Princess Street in Wilmington, NC 
Ibiza’s Drag D~va, Scariet~ Daiiey, will host the Friday night films, and 
after parties at Ibiza and Costello’s will follow the screenings on both 
Friday and Saturday (admission :tree with ticket stub) 

Tickeks are $10 for each night and available at CD Alley, Gravity Records 
and at the door. Check out http:i/w~wz.outwilruington.com/film2OO4.htm or 
call Jengo House at 910.343.5995 for more itfformation. 
Kate E. Temoney 
Assistant Dean of Students 
Office of the Dean of Students 
University of North Carolina at Wilmington 
601 S. College Rd. 
Wihnington, NC 28401-5941 
910.962.3119 (phone) 
910.962.4265 

"UNCW is merely- a conduit for this irffom~ation and does not investigate the 
truth of the assertions made therein" 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, October 27, 2004 3:02 PM 

Marks, Martha <mmarks@email.unc.edu> 

Re: IAH application 

Dear Maltha: Thanks so much for the info. CuaTently, I am working on this 
material and plan to meet the stated deadline. Sincerely, Charlene Regester 

--On Wednesday, October 27, 2004 1:24 PM -0400 Martha Marks 
<rmnarks@email.unc.edu> ~vrote: 

Charlene, 

We will need 11 copies of your application instead of 8 
copies. Sorly for the inconvenience!’. Sincerely, Maltha Marks 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, October 27, 2004 4:46 PM 

Vander, Robin G <vander@email.unc.edu> 
[Fwd: Fwd: DR. JOHN HOPE FRANKLIN WILL SPEAK AT NCCU] (fwd) 

[Fwd Fwd DR. JOHN HOPE FRANKLIN WILL SPEAK AT NCCU].msg 

.......... Forwarded Message .......... 
Date: Wednesday, October 27, 2004 3:25 PM -0400 
From: Deborah Crowder <dacrowde@email.unc.edu> 
To: Reginald Hildebrand <hildebra@email.unc.edu>, Perry Hall 
<hallpa@email.unc.edu>, Kenneth Janken <krjanken@email.unc.edu>, Karla 
Slocum <kaslo@email.unc.edu>, charlene regester <regester@email.unc.edu>, 
"R. Goldman Vander" <vander@email.unc.edu>, Barbara Anderson 
<banders l@email.unc.edu>, "ave >> Arturo Velasquez" <avelasqu@email.unc.edu> 
Subject: [Fwd: Fwd: DR. JOHN HOPE FRANKLIN WILL SPEAK AT NCCU] 

Dear Chairman, 

I did not know if you were aware of this event. It is tomorrow night. I 
thought that this might be of interest to you and your department members, 
as well as students. Please post if possible. 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Wednesday, October 27, 2004 3:26 PM 

Hildebrand, Reginald F <hildebra@email.unc.edu>; Hall, Perry A 
<HALLPA@EMAIL.UNC.EDU>; Janken, Kenneth R <krj anken@email.unc.edu>; 
Karla Slocum <kaslo@email.unc.edu>; Regester, Charlene B 
<regester@email.unc.edu>; Vander, Robin G <vander@email.unc.edu>; Barbara 
Anderson <banders l @email.unc.edu>; ave >> Arturo Velasquez 
<avelasqu@email.unc.edu> 

[Fwd: Fwd: DR. JOHN HOPE FRANKLIN WILL SPEAK AT NCCU] 

[Fwd Fwd DR. JOHN HOPE FRANKLIN WILL SPEAK AT NCCU].msg 





From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, October 27, 2004 5:03 PM 

Vander, Robin G <vander@email.unc.edu> 

Re: Invitation (l\¥d) 

Re Invitation.msg 

.......... Forwarded Message .......... 
Date: Wednesday, October 27, 2004 5:00 PM-0400 
From: Joseph Jordan <jfjordan@email.unc.edu> 
To: charlene regester <regester@email.unc.edu> 
Sut~iect: Re: Invitation 

Understood Charlene -- we are all struggling with schedule issues -- I am 2 
weeks off in my class also. - hope you can come to the screening ask your 
class to come too. Hang in there[ 

Joseph 

ch arl ene regester wrote: 

Dear Joseph: At this time, I will not be able to make any of the 
dinners I may attend the :film on Monday night. I had considered 
trying to schedule the filmmaker for my class but we are behind ~n 
class and since I just returned from Canada, I am behind with numerous 
deadlines to meet. Please do not read this as a lack of interest but 
right now I am overloaded. Will be in touch. Sincerely, Charlene Regester 

--On Wednesday, October 27, 2004 3:05 PM -0400 Joseph Jordan 
<j fj ordan@email.unc, edu> wrote: 

>> Friends, as many of you know we will be hosting a very special guest 
>> next 
>> week during our Diaspora Festival of Black and Independent Film. Joel 
>> Zito Araujo, and his wife Maria Ceiga will be with us for the entire 
>> week 
>> offering cormnentary on their films and visiting classes. Joel has 
>> directed 24 documentaries and in June of this year premiered his first 
>> full-length feature/drama, Daughters of the Wind (Filhas do Vento). The 
>> film has since gone on to win 8 Gramado Awards, the Brazilian equivalent 
>> of the Oscar Award. 
>> 

>> Maria, his wife, is a familiar figure to international fiN~ audiences 
>> and 
>> has appeared in over 14 films including Carlos Diegues remake of Black 
>> Ot2oheus, Orfeu, and the acclaimed film O Testamento. Recently- she 
>> starred 
>> in Aleijadmho, that has been in regular rotation on Starz! Cinema in 
>> the 
>> local area. 
>> 

>> As a friend of the Stone Center I would like to invite you to two 
>> special 
>> events. On Monday, November 1 at 7:30 pm we will feature the second US 
>> screening of Daughters of the Wind at the Frank Porter Graham Student 
>> Union Fihn Auditorium After~vards, you are invited to join us as a guest 
>> ~vith Joel and Maria at dimaer at the Top of the Hill Restaurant on 
>> Franklin Street 
>> 

>> Also, Chamas Brazilian Restaurant Churrascaria in Brightleaf Square in 
>> do~vntown Durham has joined us as a sponsor for Joel?s residency. On 
>> Tuesday, November 2 at 8 pm the?- ~vill host a dinner for Joel and Maria 
>> and you are invited to join us there as ~vell. The restaurant specializes 
>> in grilled meats, Brazilian style, although they do offer at least one 
>> chicken or fish dish Vegetarians will enjoy the extensive saladitapas 
>> bar and black beans and rice. 
>> 

>> Please let me know by return e-mail if you will be able to join us for 
>> one or both of these dinners so that I can include you in the 
>> resel~’ation. If you cannot make it, please let me know this also, so we 
>> can oiler your space to another luclu~ friend[[ 
>> 

>> Best -- Joseph 
>> 

.......... End Forwarded Message .......... 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Jordan, Joseph F <~jl~ordan@email.unc.edu~ 

Wednesday, October 27, 2004 5:00 PM 

Regester, Charlene B <regester@~.email.unc.edu> 

Re: Invitation 

jt]ordan.vcf 

Understood Charlene -- we are all straggling with schedule issues -- I 

am 2 weelcs offin my class also. -- hope you can coine to the screening 

ask your class to come too. Hang in there! 

Joseph 

charlene regester wrote: 

Dear Joseph: At this time, I will not be able to maJ~e may of the 

dinners. I may attend the film on Monday fight. I had considered 

tlying to schedule the filmma]cer ibr my class but we are behind in 

class and since I just returned frown Canada, I ani behind with numerous 

deadlines to Ineet. Please do not read tiffs as a lack of interest but 

right now I am overloaded. Will be in touch. Sincerely, Charlene Regeffter 

--On Wednesday, October 27, 2004 3:05 PM -0400 Joseph Jordan 

~ t]ordan@email.unc.edu~ wrote: 

:~> Friends, as many of you know we will be hosting a veD’ specia] guest 
2~2~ next 

:~> week duff ng o ur Diaspora Festival of Black and Independent Fihn. Joel 

>> Zito Araujo, and his wife Maria Ceia will be with us for the entire 

>> week 

>> offering co~nmenta .i~ on their films and visiting classes. Joel has 

>> directed 24 documenta~es and in June of this year premiered his first 

>> full-length feature/drama, Daughters of the ~Vind (Filhas do Vento). The 

>> film has since gone on to mn 8 Chamado Awards, the Brazilian equivalent 

>> of the Oscar Award. 

>> Maria, his wiiE, is a thmiliar tigure to intemationaJ film audiences 

>> and 

>> has appeared in over 14 tilms including Carlos Diegues remake of Black 

>> Orpheus, OrtEu, and the acclaimed film O Tes~mento. Recently she 

>> starred 

>> in Aleijadinho, that l~as been in regular rotation on Stmz’. Cine~na in 

>> the 

>> local area. 

>> As a friend of the Stone Center I would like to invite you to two 

>> special 

>> events. On Monday, November 1 at 7:30 pin we roll feature the second US 

:~> screening of Daughters of the Wind at the Frank Porter Graham Student 

:~> Union Film Auditorium. Atte~vards, you are invited to join us as a guest 

:~> with Joel and Maria at dinner at the Top offlae Hill Restaurant on 

:~> Franklin Street. 
>> 

>> Also, Chamas Bl~,zilian Restaurant Churrascaria in BriglNea£ Square in 

>> downtown Durham has joined us as a sponsor for Joel?s residency. On 

>> Tuesday, November 2 at 8 pm they will host a dinner for Joel and Maria 

>> and you are invited to join us there as well. The restaurant specializes 

>> in grilled meats, Brazilian sVle, although they do ofi~r at least one 

>> chicken or fish dish. Vegetarians will enjoy the extensive salad,’tapas 

>> bar and black beans and rice. 

>> Please let me know by return e-mail if you will be able to join us 

>> one or both of these dinners so that I can include you in the 

>> reservation. If you cannot make it, please let me know tNs also, so we 

>> can offer your space to another lucky friend[! 

>> Best -- Joseph 





Full Name: 

Last Name: 

First Name: 

Company: 

Business 

Address: 

JosephJordan 

Jordan 

Joseph 

Univ. of North Carolina at ChapelHill 

150 South Rd., CB#5250 Chapel Hill, NC 27599-5250 

Business 

Phone: 

919-962-9001 

E-mail: jfjordan@email.unc.edu 



AFAM 76- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester 
Office: 107 Battle Hall 
Office Hours: 11:30-12:30 Friday 

Summer 2004 
Meeting Time: 11:30-1:30, M-TH 

Meeting Place: 105 Gardner 

COURSE DESCRIPTION 

African Americans have been involved in the cinema indusW and have made significant contributions to fihmnaking. They 
have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this indnstvy. Although 
African Americans have contributed to the growth and development of the cinema industry, rarely have their efforts been recognized or 
their contributions to the filmnr~king industry been noted. Fihn histories often exclude the African American in their reporting of 
cinema histou or provide minimal coverage of the African American and his involvement in this industry. Thus, AFAM 76 is a 
critical, historical, and theoretical examination of the African American in cinema 1¥om the 1900s to the present. This examination will 
seek to analyze their role in cinema; will explore how stereoUpical representations of African Americans developed; and will 
investigate the efforts of a number of African American actors and actresses who sought to overcome these representations. This 
examination is essential to understanding the black experience in the United States. It is well known that the media is an integral part of 
American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and cultural diversity. 
Therefore, examining the role of the African American and their representations in cinema will serve to provide a better understanding 
of the black experience in American society and will serve to provide a better understanding of the role of the media in influencing 
attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the cinema indnstI3~ 
and to reveal how blacks were initially portrayed on the screen. The emergence of all-black cast films from 1910 to 1920 are examined 
to determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast films 
produced from 1920 to 1930 are examined to determine why these :films increased in popularity and why black film stars began to 
emerge. African American screen images in cinema from 1930 to 1940 are examined to reveal how the black image began to change 
from that of a subservient to a more assertive and humane individnal. Representations of African Americans from 1940 to 1950 are 
examined to determine how and wl\y black entertainers, particularly musicians, began to dominate the screen. Fihns produced from 
1950 to 1960 are examined to investigate how the integrationist era began to influence the black screen image. The African American 
screen image in films produced from 1960 to 1970 is examined to determine how the resurgence of black pride influenced these 
representations and how this resurgence led to the development of black exploitation films. Black exploitation films are examined to 
determine their impact, to assess their decline in populari’.ty, and to investigate the subsequent demand that :followed for more quality 
black fihns in the aftermath of these films. Black representations in films from 1980 to 1990 are examined to reveal how black 
comedians began to dominate the black screen image of this decade and to determine the impact new black film directors have on 
contemporary" representations of the African Americans in cinema. The emergence of "Hood Fihns" in the 1990s are explored to 
determine how they impacted contemporary representations of the black screen image. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest speakers 
(when available). Two examinations will be given during the session which include a midterm and final exam. Students are required to 
submit two papers (5 pages in length) examining the portrayal of the African American in motion pictures. These papers must be 
completed by the stated deadlines and must adhere to basic roles on academic style (i.e. MLA Handbook of Style, Turabia~ etc). 

TEXTS 

Bogle, Donald. Toms, Coons, Mulattoes. Mammies & Bucks: An Interpretive HistolW of Blacks in American Films. (Fourth Edition) 
New York: Continmun (2001). 

Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smirk Valerie. Representing Blackness: Issues in Fihn and Video. New Jersey: Rutgers UP, 1997. 
Cripps, Thmnas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 

1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Studems are required to write two papers (5 pages) due on May 24, 2004 (PAPER I) and June 7, 2004 (PAPER II). 

GRADING 
Midtenn 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two exami~mtions (midtenn and final) which must be taken on the date specified. 

ATTENDANCE: Class attendance is mandatory. 

CLASS PARTICIPATION: Class participation is encouraged and will influence your final course grade. 



Week I: May 11-13 
First Black Motion Picture 

Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900 - 1910 
Ethnic Notions 

Emergence of All-Black Cast 
Fihns 

Rise of Black Film Stars 
Nina Mae McKinney 
1910 - 1920 
Hallelujah 

Week II: May 17-20 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Josephine Baker 
1920 - 1930 
Emperor Jones 

Black Independent Filmmaker 
Oscar Micheaux 

Black Westerns 
Race Movies/Within Our Gates 

Servants and Maids Dominate the 

Screen Image of African 

Americans 

Hattie McDaniels 

Louise Beavers 

Stepin Fetchit (Lincoln Perry) 

Eddie Rochester Anderson 

1930 - 1940 

Imitation of Life 

Entertainers as Film Stars 

Lena Home 

Bill Robinson 

Hazel Scott 

Duke Ellington 

Cab Calloway 

1940 - 1950 

WEEKLY CLASS SCHEDULE 
Summer 2004 

Week III: May 24-May 27 
**PAPER I DUE May 24, 
2004"* 
Decline of All-Black Cast Films 
Impact of Integration 
1950- 1955 
No Way Out 
**MIDTERM EXAM** 

Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 

Impact of Sidney Poitier on the 
Portrayal of the African 
American Male Screen hnage 

Rise of Black Exploitation Films 
1960- 1965 
In the Heat of the Night 

(May 31-Holiday) 

Week IV: June 1-3 
Impact of Black Exploitation 

Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grief 
1965 - 1970 

Decline of Black Exploitation 
Films 

Emergence of a New Wave of 
Black Filmmakers 

Gordon Parks 
Melvin Van Peebles 
1970- 1975 
Cooley High 

Black Comedians Rise as Fihn 
Stars 

Richard Pryor 
1975 - 1980 
A Soldier’s Story 

Week V: June 7-10 
**PAPER II DUE June 7, 
2004"* 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1980- 1985 
Contemporary African American 

Filmmakers of the 1990s 
Boyz’ n the Hood 

Spike Lee as Producer, Director, & 
Actor 

1985 - 1990 
Get on the Bus 
Do the Right Thing 
Bamboozled 

Devil in a Blue Dress 

Contemporary Representations, 

2000 

Monster’s Ball 

Training Day 

**FINAL EXAMINATION: MONDAY JUNE 14, 2004 11:30-2:30"* 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, October 28, 2004 10:24 AM 

Vander, Robin G <vander@email.unc.edu> 
[Fwd: [adassist] Kauffman Fellows Announcement] (fwd) 
[Fwd [adassist] Kauffman Fellows Announcement].msg 

.......... Forwarded Message .......... 
Date: Friday, October 22, 2004 1:03 PM -0400 
From: Deborah Crowder <dacrowde@email.unc.edu> 
To: Julius Nyangoro <jen321@email.unc.edu>, Timothy McMillan 
<tjml@email.unc.edu>, charlene regester <regester@email.unc.edu>, Perry 
Hall <hallpa@email.unc.edu>, Reginald Hildebrand <hildebra@email.unc.edu>, 
Joseph Jordan <jfjordan@email.unc.edu>, Kenneth Janken 
<krjanken@email.unc.edu>, Roberta Ann Dunbar <mdunbar@email.unc.edu> 
Subject: [Fwd: [adassist] Kauffman Fellows Announcement] 

The Institute for the Arts and Humanities request that you diseminate the 
following announcement of the to all of your faculty. The application 
deadline is November 5. Your help is appreciated in this endeavor. 

Cathi 

Cathi L. James 
Administrative Manager 
Institute for the Arts and Humanities 
CB 3322, Hyde Hall 
(919) 962-6830 

You are currently subscribed to adassist as: dacrowde@email.unc.edu 
To unsubscribe send a blank email to leave-adassist-12575S@listserv.unc.edu 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Friday, October 22, 2004 1:04 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU>; McMillan, Tim 
<tj m 1 @email.unc. edu>; Regester, Charlene B <regester@email.unc. edu>; Hall, Perry A 
<HALLPA@EMAIL.UNC.EDU>; Hildebrand, Reginald F <hildebra@email.unc.edu>; 
Jordan, Joseph F <j t] ordan@email.unc, edu>; Janken, Kenneth R 
<krjanken@email.unc.edu>; Dunbar, Roberta A <radunbar@email.unc.edu> 

[Fwd: [adassist] Kauffman Fellows Announcement] 

[Fwd [adassist] Kauffman Fellows Announcement].msg 



From: 

Sent: 

To: 

Subject: 

Attach: 

James, Cathi L <cj ames@email.unc.edu> 

Friday, October 22, 2004 12:55 PM 

The adassist mailing list <adassist@listserv.unc.edu> 

[adassist] Kauffman Fellows Announcement 

Kauffman Fellows announcement.doc 

The Institute for the Arts and Humanities request that you diseminate 
the following announcement of the to all of your faculty. The 
application deadline is November 5. Your help is appreciated in this 
endeavor. 

Cathi 

Cathi L. James 
Administrative Manager 
Institute for the Arts and Humanities 
CB 3322, Hyde Hall 

(919) 962-6830 

You are currently subscribed to adassist as: dacrowde@email.unc.edu 
To unsubscribe send a blank email to leave-adassist-12575S@listserv.unc.edu 



TO: 

FROM: 

DATE: 

Faculty Members 
College of Arts & Sciences 

Institute for the Arts & Humanities 
Martha A. Crunkleton, Executive Director 

Kauffman Faculty Fellowships 

12 October 2004 

Faculty members in the College of Arts and Sciences are encouraged to apply for 
Kauffman Faculty Fellowships for the Spring Semester, 2006. The Institute for the Arts 
and Humanities is able to offer these Fellowships because of a generous grant from the 
Kauffman Foundation as part of the Carolina Entrepreneurial Initiative. 

Each Kauffman Faculty Fellowship provides $20,000 which the Faculty member’s 
department may use to hire persons to teach the Faculty member’s courses during the 
Spring Semester and a research award of $5,000 which the Faculty member may use as 
she or he deems best to support their project during the fellowship period. 

The Kauffman Faculty Fellowship is an opportunity for Faculty members in the College 
to pursue research in entrepreneurial matters, to create courses that incorporate the study 
of entrepreneurship in the fields of the arts and sciences, to examine how the study of 
entrepreneurship may change their advising of students, to engage in entrepreneurial 
activities that support faculty member’s research, artistic expression, and teaching, and to 
collaborate with entrepreneurs outside the University. If you have any question about the 
suitability of your proposed project for the Kauffman Faculty Fellowship, please contact 
me at 843-2658 or mcrunkleton@unc.edu. 

There are no limits on the projects that Faculty members may propose for the Kauffman 
Faculty Fellowship in the sense that the project must be begun and completed in one 
semester; however, the project must be described in a way that is accessible to faculty 
members in a variety of fields and disciplines. The Kauffman Faculty Fellows will meet 
together as a group throughout the semester and engage in interdisciplinary analysis and 
critique. 

Applications for the Kauffman Faculty Fellowships are available from Martha Marks 
(843-2651) in 220 Hyde Hall. The deadline for applying for the 2006 Kauffman 
Fellowships is November 5, 2004. 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, November 1, 2004 11:17 AM 

Dunbar, Roberta A <radunbar@email.unc.edu-~; Regester, Charlene B <regester@email.unc.edu>; Sahle, Ennice N 

<euni ce@email.unc.edtr~ 

Re: Re Our "Film Series" for the Spring 

Dear Ann: It will take me a t?w days to think about this. Hope to get back 
with you toward the end of the week. Sincerely, Charlene Regester 

--On Monday, November 01, 2004 8:13 AM -0500 Roberta Ann Dunbar 

<radunbar@email uric edu> wrote: 

> Dear Charlene and Eunice, 
> Thinking I would get some info about the Stone Center for any upcoming 
> film series we might do..I wrote to Joe alrd Paul. The reply I got was 
> that nothing had been planned, but that ~ve should proceed rapidly as 
> space fills up.. I didn’t mean to jump the gun. But I’m ~vondering if 
> we could think about which days/times during the week that we might rim a 
> series and then request five (or more?) times That will give us the 
> motivation to think about titles.. :) 
> 

> Do you have suggestions? I’m tom between having something at 7--which 
> might draw folks from off campus and wanting to do something earlier. I)o 
> you think if we aimed for a 6-8 that that might be a compromise? Also, 
> there may still be an issue of security guards at the Stone Center [’or 
> events after 5. 

> What are your thoughts? 
> Ann 

> Roberta Ann Dunbar 
> Department of Afi-ican and Afi-o-American Studies 
> CB#3395, 109 Battle Hall 
> The University of North Carolina at Chape[ Hill 
> Chapel Hill, NC 27599-3395 
> Tel 919.966.2942 
> VAX 919.962 2694 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, November 2, 2004 10:46 AM 

Vander, Robin G <vander@email.unc.edu> 

Re: Re Our "Film Series" fi~r the Spring (fwd) 

.......... Forwarded Message .......... 
Date: Monday, November 01, 2004 4:59 PM -05~.) 

From: Roberta Ann Dunbar <radunbar@email.unc.edu> 
To: charlene regester <regester@email uric edu> 
Subject: Re: Re Our "Film Series" for the Spring 

Hello, 
I’m really sorry, Charlene. I knuw we were going to talk abuut this again, 
and I didn’t mean to "jump the gun". Eunice stopped by this afternoon after 
class. We wunder abuut duing a 6-8 time on either Tuesday ur Wednesday 
evenings, with the idea of scheduling the films 2-3 weeks apart These are 
j ust thuughts 

Cheers, 
Ann 

ch arl ene regester wrute: 

> Dear Ann: It will take me a few days tu think about this Hope tu get 
> back with you tuward the end of the week. Sincerely, Charlene Regester 
> 
> --On Munday, November 01, 2004 8:13 AM -0500 Ruberta 2ran Dunbar 

> <radunbar@emaihunc edu> wrote: 
> 

>> Dear Charlene and Eunice, 
>> Thinking I wuuld get sume infu abuut the Stone Center [’or any upcoming 
>> film series we might do..I wrote tu Joe and Paul The reply I got 
>> was 

>> that nothing had been planned, but that we shuuld pruceed rapidly as 
>> space :[ills up.. I didn’t mean to jump the gun. But rm wundering if 
>> we could think abuut which days/times during the week that we might 

>> series and then request five (or more?) times. That will give us the 
>> motivation to thir~ about titles... :) 
>> 

>> Do you have suggestions? I’m torn between having something at 7-which 
>> raight draw folks from off campus and wanting to do something 
>> earlier. Do 
>> you think if we aimed for a 6-8 that that might be a compromise? Also, 
>> there may still be an issue of securi~ guards at the Stone Center for 
>> events after 5. 
>> 

>> What are your thoughts? 
>> 
>> 

>> Roberta Ann Dunbar 
>> Depmtment of AI~rican and Afro-American Studies 
>> CB#3395, 109 Battle Hall 
>> The Universi~" of North Carolina at Chapel Hill 
>> Chapel Hill, NC 27599-3395 
>> Tel. 919.966.2942 
>> FAX 919.962.2694 

Roberta Ann Dunbar 
Department of African and Afro-American Studies 
CB#3395, 109 Battle Hall 
The Universi~z of North Carolina at Chapel Hill 
Chapel Hill, NC 27599-3395 
Tel. 919.966.2942 
FAX 919.962 2694 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday,                 11:02 AM 

Boxill, Jeanette M <JMBOXILL@email.unc.edu> 
Re: Honorary Coach 

Dear Jan: Thanks for inviting me to serve as an honorary basketball coach 
but this is not a good time. I have a campus event scheduled for almost 
every night this week. Also, I just returned from Vancouver last Monday and 
now I have the flu. I really appreciate you thinking of me but now is not 
good. However, in the future I will be more than glad to contribute in 
anyway that I can. By the way the students in my class are quite 
enthusiastic and conscientious. Sincerely, Charlene Regester 

--On Tuesday, 10:19 AM-0500 Jan Boxill 
<j mboxill@email.unc.edu> wrote: 

Hi Charlene, 
Since you have in your First 
Year Seminar, I was wondering if you would like to serve as an Honorary 
Coach for our First game--Thursday:           at 7 p.m. I know they 
would really appreciate it, and so would the entire team. You have had 
many over the years. 

If this is possible could you please let me know as soon as possible. I 
am attaching a Bio form which you can send back to me as confirmation as 
well. 

Thanks, 
Jan Boxill 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, November 3, 2004 12:14 PM 

Boxill, Jeanette M <JMBOXILL@email.unc.edu> 
Re: Honorary Coach 

Dear Jan: This would definitely work better for me. Just let me know the 
time and place. If this is on a Tuesday, keep in mind that I don’t get out 
of class until 5pm. Sincerely, Charlene Regester 

--On Tuesday, November 02, 2004 11:29 AM -0500 Jan Boxill 
<j mboxill@email.unc.edu> wrote: 

Charlene, 
Thanks -- Would you be available and interested in doing November 16, 
Athletes in Action? 

Yes, the students love your class!! We have had many interesting 
discussions about the movies. 

Jan 

>c 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, November 12, 2004 2:05 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: More work 

Dear Debby: I could not read the attachment. Please try to resend or we can 
discuss on Thursday. Thanks much. Sincerely, Charlene Regester 

--On 12 November 2004 12:26 -0500 Deborah Crowder <dacrowde@email.unc.edu> 
wrote: 

> Hey Charlene. Another one. Please let me know when you do these so I 
> can mark them off my list. DC 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, November 12, 2004 2:06 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: [Fwd: Course Submission Message] 

Dear Debby: Again, I could not open the attachment. Please attempt to 
resend. Sincerely, Charlene Regester 

--On 12 November 2004 12:25 -0500 Deborah Crowder <dacrowde@email.unc.edu> 
wrote: 

> Hey Charlene. I’m sorry to bother you with this but it needs to be done. 
> Be sure to read their specific "problem." DC 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, November 19, 2004 2:44 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Travel Money (Reimbursement) Needed 

Dear Julius: Recently, I returned from a conference in Vancouver, Canada 
(Modernist Studies Association Conference) and spent nearly 1,000 to 
attend. Because I had exhausted my funds from Arts & Sciences, I was 
reimbursed only $250.00. When I submitted the junior faculty gram, I 
indicated that I would like to receive travel money for this conference, 
however, I was told that I should not request funds for this conference 
because the department might be able to cover my costs. I submitted for 
travel funds anyway and at this point the department does not have money to 
reimburse me and I don’t know if I will receive the award. Thus, my funds 
are tight because I have costs associated with my manuscript and I am 
having to go to New York to locate pictures for my book. If possile, if you 
are aware of any travel funds that I can use until I find out if I am going 
to receive this award please let me know because I am streteched. Your 
assistance is greatly appreciated. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, November 29, 2004 5:43 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Re: Travel Money (Reimbursement) Needed 

Dear Julius: Thanks tremendously for your effort. Please keep me in mind 
for any leads. By the way, the Humanities office called me and notified me 
that I have received a fellowship for Fall 2005. They will notify you with 
a letter in the next few weeks. Thanks much for all of your support and 
assistance. I will keep you posted. Sincerely, Charlene Regester 

--On Monday, November 29, 2004 3:41 PM -0500 Julius E Nyang’oro 
<j en321 @email.unc.edu> wrote: 

Hi Charlene, 
I did not respond to this message earlier because I was trying to figure 
out whether there was money lying around for us to give you. 
Unfortunately we do not, so I have this unenviable task of communicating 
the bad news. However, you need to know that each semester the Office of 
Institutional Research has a competition of up to $4000 for research 
projects that are promising. When that comes by my desk I will alert you 
immediately. But that will be for future expenses as opposed to past 
expenses. Hope you are well. 
Julius 

charlene regester wrote: 

>> Dear Julius: Recently, I returned from a conference in Vancouver, Canada 
>> (Modernist Studies Association Conference) and spent nearly 1,000 to 
>> attend. Because I had exhausted my funds from Arts & Sciences, I was 
>> reimbursed only $250.00. When I submitted the junior faculty grant, I 
>> indicated that I would like to receive travel money for this conference, 
>> however, I was told that I should not request funds for this conference 
>> because the department might be able to cover my costs. I submitted for 
>> travel funds anyway and at this point the department does not have money 
>> to reimburse me and I don’t know if I will receive the award. Thus, my 
>> funds are tight because I have costs associated with my manuscript and I 
>> am having to go to New York to locate pictures for my book. If possile, 
>> if you are aware of any travel funds that I can use until I find out if 
>> I am going to receive this award please let me know because I am 
>> streteched. Your assistance is greatly appreciated. Sincerely, Charlene 
>> Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, December 2, 2004 3:29 PM 

Vander, Robin G <vande@email.unc.edu> 

Re: Travel Money (Reimbursement) Needed (ti:vd) 

.......... Forwarded Message .......... 
Date: Monday, November 29, 2004 3:41 PM -05~.~ 
From: Julius E ix,?~ang’oro <jen321@email.unc.edu> 
To: charlene regester <regester@email uric edu> 
Subject: Re: Travel Money (Reimbursement) Needed 

Hi Charlene, 
I did not respond to this message earlier because I was trying to figure out 
whether there was money lying around for us to give you. Unfortunately we do 
not, so I have this unenviable task of communicating the bad news. However, 
you need to know that each semester the Office of Institutional Research 
has a competition of up to 5:A000 for research projects that are promising 
When that comes by my desk I will alert you immediately. But that will be 
for future expenses as opposed to past expenses. Hope you are well 
Julius 

ch arl ene regester wrote: 

> Dear Julius: Recently, I returned from a conference in Vancouver, Canada 
> (Modernist Studies Association Conference) and spent nearly 1,000 to 
> attend Because I had exhausted my funds from Arts & Sciences, I was 
> reimbursed only $250.00. When I submitted the junior faculty grant, I 
> indicated that I would like to receive travel money for this conference, 
> however, I was told that I should not request funds for this conference 
> because the department might be able to cover my costs I submitted ]2~r 
> travel funds anyway and at this point the department does not have money 
> to reimburse me and I don’t know if I will receive the award. Thus, my 
> funds are tight because I have costs associated with my manuscript and I 
> am having to go to New York to locate pictures for my book Ifpossile, 
> if you are aware of any travel funds that I can use until I find out if I 
> am going to receive this award please let me know because I am 
> streteched. Your assistance is greatly appreciated. Sincerely, Charlene 
> Regester 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, December 2, 2004 6:14 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: information 

Dear Debby: Thanks much for the info. Sincerely, Charlene Regester 

--On Thursday, December 02, 2004 3:40 PM -0500 Deborah Crowder 
<dacrowde @email.unc. edu> wrote: 

> Hey Dr. Regester. Julius got a copy of your letter about the Junior 
> Faculty Development Award. You, unfortunately, did not get it. So now 
> you can apply for the other $$$ I guess. DC 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, December 14, 2004 8:11 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: AFAM 006 grades 

Dear Debby: Yes. Sincerely, Charlene Regester 

--On Tuesday, December 14, 2004 10:24 AM -0500 Deborah Crowder 
<dacrowde @email.unc. edu> wrote: 

> May we turn these in now? DC 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, 2:23 PM 

Vander, Robin G <vande@email.unc.edu> 

Re: ( t~¥d ) 

.......... Forwarded Message .......... 
Date: Tuesday, 2:17 PM -0500 

From: Deborah Crowder <dacrowde@email.unc.edu> 
To: charlene regester <regester@email uric edu> 
Subject: Re: 

Travis is on his way. It is not worth giving anything other 
than an in my opinion. DC 

charlene regester wrote: 

[)ear Debby: Currently, I am on campus. If Travis is around he can 
dehver to Davis Library on the 3rd floor as I in the Computer Lab. I 
could read it quickly and give him a grade. Otherwise, what grade do 
you intend to submit? Sincerely, Charlene Regester 

--On Monday,                  1:52 PM -0500 Deborah Crowder 
<dacrowde@email. unc edu> wrote: 

>> Hi Charlene. I hope Christmas was nice. Look, turned in 
>> his 
>> paper at the last minute before he left. According to him, he has to 
>> have a grade in this week and since we have to turn ~t in to the Friday 
>> Center it takes longer? Do you j ust want me to go ahead and turn it in? 
>> I’ll put it in your box as I am sure he will want to discuss it with you 
>> at some point DC 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, January 7, 2005 2:58 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: leave fall 05 

Dear Debby: I have to come over and complete some letters of 
recommendation. When I do so, I will sign the form and provide the 
description then. It will probably be on Monday afternoon. Sincerely, 
Charlene Regester 

--On Tuesday, January 04, 2005 3:20 PM -0500 Deborah Crowder 
<dacrowde @email.unc. edu> wrote: 

> Hey Charlene. I need to do your special assignment form for the fall 
> semester so I don’t have to bother you later. I need a phrase describing 
> your project--not even a sentence. Then I’ll need you to come by and 
> sign the form at your convenience. Once school starts, I don’t get 
> arotmd to these things. DC 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Friday, Jannary 7, 2005 3:06 PM 

Vander, Robin G <vande@email.unc.edu> 

Looking for Co-Sponsors (fwd) 

Looking for Co- Sponsom.msg 

.......... Forwarded Message .......... 
[)ate: Thursday, JanuaW 06, 2005 10:07 AM -0500 
From: Joseph Jordan <jfjordan@email.unc.edu> 
To: chimi boyd@unc edu 
Subject: Looking for Co-Sponsors 

Hello All - I am wondering if you all would be interested in 
c o-sponsoring a screemng of Ousmane Sembene’s film, 
Moolaade, winner of a number of prestigious international 
awards I have attached some info about the film [’or your review 
I am sure that a number of theaters and other institutions in the area will 
try to get the :film (it is currently making the rounds of art theaters) but 
we have it reserved ]2~r the first 2 weeks of March. As that is also Women’s 
History Month I thought it would be a perfect time ]2~r us to show the film 
I wanted to show it during International Women’s Week but 
it seems it isn’t available then 

I hope you :[’eel this is *w)rthwhile -- it *vill cost about $800 for the 
film, and there will likely be some cost 12~r the use of the Film auditorium 
if it is available We would be willing to bear most of the cost for the 
rental of the print if evewone else would really help in providing for the 
cost of pub and maybe being responsible for setting up and managing the 
discussion afterwards. 

Please let me knoxv as soon as you can -- thanks! 

Joseph 

.......... End Forxvarded Message .......... 



Full Name: 

Last Name: 

First Name: 

Company: 

Business 

Address: 

JosephJordan 

Jordan 

Joseph 

Univ. of North Carolina at ChapelHill 

150 South Rd., CB#5250 Chapel Hill, NC 27599-5250 

Business 

Phone: 

919-962-9001 

E-mail: jfjordan@email.unc.edu 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Friday, Jannary 7, 2005 3:18 PM 

Robert Allen <rallen@email.unc.edu> 

RE: moviegoing in durham 

Dear Bobby: The only assisted living facility that I am familiar with is 
Croasdaile. However, only a few African Americans reside at the facility’. 
Moreover, the population at this facility- include the more affluent and 
wealthy (retired la’aTers, physicians, Duke professors). Probably most of 
the residents did not grow- up in Durham and may have moved here from 
elsewhere. These are people who might have attended theaters in Durham but 
probably had the I~ands to go to Ne~v York to see a Broadway play so I am not 
certain this is the population you are attempting to reach If I come up 
with other more representative facilities, I will pass this info. along. 

Thanks for ?’our essay as I will read this as soon as I have a chance. 

Currently, I am on leave this semester but I ~vould be willing to talk with 
your class 

Finally, I am not really working on moviegoing in Durham but I ~vould be 
interested in continuing my research ifI were doing so as part of prRiect 
Bascially, I just continue to collect as much information/data as I can 
find until an opportunity~ presents itself to allow me to assemble this 
work. 

Thanks much [’or your support and interest. Sincerely, Charlene Regester 
--On Tuesday, January 04, 2005 8:54 AM -0500 Robert Allen 

<raHen@email uric edu> wro be: 

Charlene, (please call me Bobby) 
Thanks so much for your quick responses to my queries. 

Just to claril}’: I’m interested here in giving my students some experience 
talking with people about their experiences of moviegoing and their 
memories of what moviegoing was like for them when the?" were growing up 
’]2aus, I’m really seeking ways o17 locating Durhamites of a particular age 
(basically the generation born in the 1920s--the parents of "our" 
generation, the baby boom), who would have had their initial and 
formative encounters with movies in the 1930s. I was thinking that 
assisted living facilities would be a good place for locating a number of 
such people. With my own mother and step-father living in such a 
facility in Gastonia, I l,mow that some seniors would welcome the chance 
to chat with someone who is interested in their life experiences. I 
would also like to use this exercise as a way of driving home the point 
to lay students that moviegolng :[’or Al?ican Americans under Jim Crow was a 
VERY different experience l?om that usually recounted in the standard 
:film history texts 

So, while I very much appreciate your trying to identify particular people 
for nre to follow up with, ray immediate task is, if you like, more 
"institutional" than "personal": I’d like to establish contact with the 
social worker at several assisted living/nursing homes in the area to see 
if they’d allow- nre and my students to set up some interviews with 
residunts who are willing to talk with us about growing up in Durhara in 
the 1930s and the role that movies did or didn’t play in their younger 
lives. 

So... xvith your many and long ties to the D~ham corcanunity, I thought 
you might kmow of an assisted living/nuxsing home facili~ where I might 
start this process. If you don’t, I conrpletely understandt I now know a 
great deal about such places in Gastonia, but only because both nry mother 
and step-father live in one. 

Palt of my interest in "local" moviegoing (but isn’t all moviegoing 
"local’?) stems front my sense that the experience of the movies ~vas very 
different in the South than it was in the Northeast and for a very long 
time. If I’ve already shared a version of this paper with you, forgive me 
for sending it to you again, but here’s a piece that will come out later 
this year in an anthology- on "rural" moviegoing that Kathy Fuller Seeley 
is editing. It might help to provide a cuntext. 

I would be very eager to read your piece when it coraes out! Would you 
consider speaking with my students again this semester about your work? 
Are you continuing to ~vork on the history of exhibition in Durham? 

Thanks again for all your help! 

Bobby 

Robert C. Alien 
James Logan Godfrey Professor 
American Studies, History, and Cormnunication Studies 
The University of Nolth Carolina at Chapel Hill 



Campus Box 3520 
Chapel Itill, N.C., 27599-3520 
919-%2-5165 

..... Original Message ..... 
t"rom: charlene regester [mailto:re~ester!~email uric edu] 
Sent: Monday, January 03, 2005 3:10 PM 
To: Robert Alien 
Subiect: RE: moviegoing in dtaham 

Dear Dr. Allen: I will have to contact someone who is more knowledgeable. 
But I will get back w-ith you. Sorry, that I became so precoccupied with 
my focus on moviegoing that I failed to acknowledge the facilities. 
Sincerely, Charlene Regester 

--On Monday, January 03, 2005 3:02 PM -0500 Robert Allen 

<rallen@email.~mc.edu> wrote: 

>> Charlene, 
>> Thap2~zs so much for this. I’ll follow up. 
>> 

>> I was thinking of doing some interviewing at assisted living facilities 
>> in Durham. Any" suggestions as to which one/s I might approach? 
>> 

>> Bobby 
>> 

>> Robert C. Allen 
>> James Logan Godfrey Professor 
>> American Studies, History, and Conwnunication Studies 
>> The Universi~" of North Carolina at Chapel Hill 
>> Campus Box 3520 
>> Chapel Hill, N.C., 27599-3520 
>> 919-962-5165 
>> 
>> 
>> ..... Original Message ..... 
>> From: charlene regester [mailto:regester@emaihunc.edu] 
>> Sent: Monday, January 03, 2005 2:48 PM 
>> To: Robert Allen 
>> Cc: Bobby Allen 
>> Subject: Re: moviegoing in durham 
>> 

>> Dear Dr Allen: Based on the project proposed, I think you should 
>> definitely’ contact Ms. Vivian Edmonds editor of the black newspaper in 
>> Durham, The Carolina Times. Her father was editor of this paper and she 
>> gre~v up in Durham In fact, she lives in Chapel Hill arid when I attended 
>> high school at Chapel Hill High she was a guidance counselor. Once you 
>> contact her, she can direct you to other people in Durham. I would also 
>> recon~mend that you contact those who owned the black I~aeral homes 
>> (Scarborough and Fisher Funeral Homes) since this is a family’ o~vned 
>> business and because the o~vners generally grew tip in Durham, they have a 
>> long history and tradition Many of the school teachers and 
>> administrators who are retired would also be good sources but I would 
>> have make some calls to get more specific information. I will try to get 
>> back with you regarding these recommendations Good luck on the project. 
>> My essay should be coming out soon but I will let you know. Sincerely, 
>> Charlene Regester 
>> 

>> --On Friday, December 31, 2004 10:41 AM-0500 Rnbert Alien 

>> <rallen@email unc edu> wrote: 
>> 

>>> Charlene, 
>>> Happy New Year! 
>>> 

>>> I’m going to be teaching a graduate seminar next term on film and 
>>> history. I’m going to have the students do a small oral history project 
>>> on memories of moviegoing in Durham as an exercise. 

>>> I thought I might use assisted living facilities as the basis for these 
>>> projects, and I was wondering if you had any’ suggestions as to one that 
>>> might be good to approach I’d be interested in identifying folks who 
>>> grew up in Durham in the 1930s and 1940s and who might be willing to 
>>> talk about their experiences of movies and leisure in general ~2~r an 
>>> hour or so. 

>>> If you have any’ thoughts, ideas, suggestions, I’d appreciate it! 

>>> Thanks, 

>>> Bobby 

>>> Robert C. Allen 
>>> James Logan Godfrey Professor 
>>> American Studies, History, and Corrm~tmication Studies 
>>> The University~ of North Carolina at Chapel Hill 
>>> Campus Box 3520 
>>> Chapel Hill, N.C., 27599-3520 
>>> 919-%2-5165 





From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, Februa~ 7, 2005 3:05 PM 

Robert Allen <rallen@email.unc.edu> 

RE: speaking to my grad seminar? 

Dear Bobby: Next Tuesday will work for me. Please send me an email reminder 
on Monday so that I don’t forget. I will send the essay as soon as I locate 
the final version. Thanks much for the invitation. Sincerely, Charlene 
Regester 
--On Monday, February 07, 2005 2:36 PM -0500 Robert Allen 

<rallen@email uric edu> wrote: 

Charlene, 
Thanks so much for agreeing to meet with my- seminar group’. 

How- about next Tuesday (Feb. 15)? 

If you’ll send me a copy of your article by email attacl~nent, rll put it 
up on the course Blackboard site for them to read. 

We meet in Room 204 Dey Hall and stalt at 3:30. Would it work for you to 
spend the first hour of class with us? I think the students would enjoy 
hearing informally ho~v you got involved with your project and how you 
researched it. They also would benefit greatly from your general 
knuwledge of Durham and the history uf its African American cummunity, 
about which they knuw little at this point. I am taking them to the 
North Carolina Collection tumurrow tu shuw them the resources available 
there (city directories, fire insurance maps, etc.) for recunstructing 
the locatiun ufmuvie theaters in any given locality. I’m sure they’ll 
have questiuns about your article as well. 

Thanks again so much fi~r agreeing tu du this, Charlene I [uok furward to 
seeing you on the 15th 

Bobby 

Robert C. Allen 
James Logan Godfrey Professor 
American Studies, Histury, and Cummunicatiun Studies 
The University" of Nurth Carolina at Chape[ Hill 
Campus Box 3520 
Chapel Itill, N.C., 27599-3520 
919-%2-5165 

..... Original Message ..... 
From: charlene regester [mailto:regester@email uric edu] 
Sent: Monday, February 07, 2005 1:33 PM 
To: Robert Allen 
Subject: Re: speaking to my grad seminar? 

Dear Bobby: Yes, I would be willing to nreet with your students as well as 
share nry essay. Once we decide on the exact date, I could send you a copy 
since it has been forwarded to the editor (as they may make a few 
changes) and then you could send as and attachment to your students. 
Next Tuesday, Feb. 16 or an?" following Tuesday would work for me. Just 
let me know. Sincerely, Charlene Regester 

--On Wednesday, February 02, 2005 10:26 AM -0500 Robelt Allen 

<rallen@email.~mc.edu> wrote: 

>> Charlene, 
>> In a previous note you graciously mentioned your willingness to meet with 
>> my- graduate seminar on film and history- (despite your being on leave! ), 
>> and I ara eager to take you up on your generous offer if you are still 
>> willing. 
>> 

>> I have six students in the class, which is on the general relationship 
>> between fihn and history (syllabus attached). One component of the 
>> course has to do with the history of moviegoing, and, as I mentioned, I 
>> am asking the students as a part of this unit to conduct an oral history 
>> interview- regarding moviegoing in Durham and surrounding areas with a 
>> resident of a local assisted living facility’. I’m arranging for these 
>> interviews to occur at The Homeplace, an assisted living facili~z on 
>> highway 54, just offFayetteville St, early next month. As I mentioned, 
>> I’m particularly eager that these students learn more about the role of 
>> moviegoing in the African American cormnuni~z in Durham, as an example of 
>> the more general experience of the movies for African American audiences 
>> m the South uaader Jim Cro~v. 
>> 

>> I’d be very grateful if you’d consider sharing some of your research on 
>> movie exhibition with the group We meet on Tuesday afternoons from 3:30 
>> uaatil 5:50. Might you be free one Tuesday- in the next fe~v weeks? I 
>> don’t know ~vhat stage your article is at, but if you’d be willing to 



>> share it with the students in advance, I know they’d welcome the chance 
>> to read it before the class. 
>> 

>> rfhanks in adwmce, 
>> 

>> Bobby 
>> 

>> Robert C. Allen 
>> James Logan God{Yey Professor 
>> American Studies, History, and Conwnunication Studies 
>> The Universi~" of North Carolina at Chapel Hill 
>> Campus Box 3520 
>> Chapel Hill, N.C., 27599-3520 
>> 919-962-5165 
>> 

>> 

> 

> 

> 

> 



AFAM 006K-FALL 2004 
FRESHMAN SEMINAR 

MEETING PLACE: GM 210 
MEETING TIME: 12:30-1:45 T & TH 

Dr. Charlene Regester 
Office: 204 Battle Hall 

Office Hours: 11:30-12:30 TH 

TITLE: MASQUERADES OF BLACKNESS-REPRESENTING RACE IN CINEMA 
SYLLABUS 

COURSE DESCRIPTION: 
This course is designed to investigate how race has been represented in cinema 

hi storically, with a particular focus on or interest in representations of race when blackness is 
masqueraded. Its intent is to launch an investigative inquiW into how race is represented on 
screen in various time periods, how we as spectators are manipulated by these cinematic 
constructions of race, and how race is marked or coded other than through visual representation. 

In providing an historical overview of cinematic representation of masquerades of 
blackness, the course similarly seeks to engage discussion, promote debate, stimulate discourse, 
and facilitate the critical readings of such screen representations. To accomplish this task, an 
historical overview- of the masquerading of blackness in cinema in four historical periods will be 
explored: 

I. Pre & Post WWII Period (1930-1950) 
II. Pre & Post Civil Rights Period (1950-1960) 
III. Pre & Post Black Exploitation Period (1960-1970) 
IV. Re-Emergence of Black Cinema (1980-2000) 

Films produced in these periods will provide the foundation for interrogating representations of 
blackness to determine not only how cinema influences the socio-political dynamics of these 
hi storical periods but to investigate more importantly how racial constructions have evolved over 
time. Moreover, it intends to deconstruct how racial masquerades continue to evolve and to 
proliferate in contemporary cinema. These objectives will be accomplished through weekly 
discussions, screenings, and reading assigned materials provided in the course. 

Students will be required to view designated films, participate in weekly discussions, and 
conduct research to gather related literature (early newspaper articles and j ournal essays) that 
focus in particular on the films introduced in class and in general, on racial masquerade. They 
will be required to produce three short papers during the course of the semester. 

TEXTBOOKS: 

Primary Sources: 
Guerrero, Edward. Framing Blackness (Philadelphia: Temple University Press). 

Secondary Sources: 
Fischer, Lucy. Imitation of Life .(New- Brunswick: Rutgers University Press, 1991). 
Young, Lola. Fear of the Dark: Race, Gender and Sexuality in the Cinema (New York: 
Routledge, 1996). 

ASSIGNMENTS: 
Students will be required to submit three papers reflecting their understanding of materials 
introduced in class and reflecting their ability to critique cinematic representations of race. 



WEEKLY SCHEDULE 

Week I Aug. 24-26: Introduction to Representations of Blackness 

Read: Chapter 1, Framing Blackness 
Read: New People: Miscegenation and Mulattoes in the United States by Joel 

Williamson, pp. 100-109. 
View: Ethnic Notions 

Week II Aug. 31-Sept. 2: Blacks Masquerading as White 
Read: "Imitation of Life: the Black Woman’s Double Determination as Troubling 
’Other’" by Sandy Flitterman-Lewis, Imitation of Life, ed. Lucy Fischer (New 

Jersey: Rutgers University Press) 

View: Imitation of Life (1934) (Part 1) 

Week III Sept. 7-9: Blacks Masquerading as White 
Read: "Reading the Intersection of Race and Gender in Narratives of Passing" by 

Valerie Smith, Diacritics (Summer-Fall 1994): 43-57. 
Read: "Pictnrizing Race: Hollywood’s Censorship of Miscegenation and Prodnction 
of Racial Visibility Through Imitation of L~fe" by Susan Courtney, Genders (1998) 
View: Pinky (1949) 

Week IV Sept. 14-16: Whites Masquerading as Black 
Read: Chapter 2 Framing Blackness 
Read: "National Brands/National Body: Imitation of Life," by Lanren Berlant, 
Comparative American Identities: Race, Sex, and Nationality in the Modern Text 
ed. Hortense J. Spillers (New York: Routledge, 1991), 110-140. 

View: Lost Boundaries (1949) 

Week V Sept. 21-23: Whites Masquerading as Black 
Read: "Miss Em’s Voyenristic Gaze of Pinky-White Desire for Blackness" by 
Regester, Popular Culture Review 
Read: "White Racism/Black Signs: Censorship and Images of Race Relations" by 
Cindy Patton, Journal of Communication (1995) 
Read: "’The Ineffaceable Curse of Cain’: Racial Marking and Embodiment in 
Pinky," by Elspeth Kydd, Camera Obscura 43 (2000) 
View: Kings Go Forth 
Paper I Due 

Week VI Sept. 28-30: Whites Masquerading as Black 
Read: "The Bodies Story" in Fire & Desire by Jane Gaines (Chicago: University of 
Chicago Press, 2001) 
View: Raintree County 



Week VII Oct. 5-7: Whites Masquerading as Black 
Read: "Miscegenation and the perils of passing films from the 1950s to 1960s" by 
Lola Young, Fear of the Dark: ’Race,’ Gender and Sexuality in the Cinema (New 
York: Routledge, 1996). 

View: Imitation of Life (1959) 

Week VIII Oct. 12: Whites Masquerading as Black 

View: Imitation of Life (1959) (Part 1) 
Fall Break 

Week IX Oct. 19-21: Whites Masquerading as Black 
Read: "Lana’s ’Imitation’: Melodramatic Repetition and the Gender 

Performative," Genders 9 (Fall 1990) 1-18. 
View: Imitation of Life (1959) (Part 2) 

Week X Oct. 26-28: Blacks Transcending Blackness 

Read: Chapter 3 Framing Blackness 
View: Band of Angels 

Paper H Due 

Week XI Nov. 2-4: Blacks Transcending Blackness 
Read: "No One Knows You’re Black: Six Degrees of Separation and the Buddy Film 
Formula" by Jennifer L. Gillan in Cinema Journal 40.3 (Spring 2001) 
View: Devil in a Blue Dress 

Week XII Nov. 9-11: Ambivalence of the Masquerade 
Read: Chapter 4 Framing Blackness 
Read: "Black is WhiteAVhite is Black: Passing as a Strategy of Racial Compatibility 
in Contemporary Hollywood Comedy" by Mark Winokur in Unspeakable Images 
(Illinois: University of Illinois Press, 1991), ed. Lester Friedman 
View: Six Degrees of Separation 

Week XIII Nov. 16-18: Ambivalence of the Masquerade 

Read: Chapter 5 Framin~ Blackness 
View: True Identity 

Week XIV Nov. 23: Complicating the Masquerade 
Paper III Due 
Thanksgiving 

Week XV Nov. 30-Dec. 2 
View: Illnsions 
Last Day of Class 
Evaluation 



Sent: 

To: 

Subject: 

Regester, Charleue B <regester@email.unc.edu> 

Tuesday, March 1, 2005 12:31 PM 

Vander, Robin G <vander@email.unc.edu> 

INFORMATIONAI,: RESEARCtt SUPPORT ONL1NE March 2005 Issue Now Available (fwd) 

.......... Forwarded Message .......... 
Date: iVlonday, February 28, 2005 9:55 PM -0500 
From: researchsupport@unc.edu 
To: 
Subject: I5,~’OPdvIATIONAL: RESEARCH SUPPORT ONLINE March 2005 Issue Now 
Available 

’]7he March 2005 issue uf RESEARCIt SUPPORT ONLINE is now available for 
viewing at http ://research.unc. edu/rs/ 
In this issue: 

FUNT)ING OPPORTUNIT]ES 

*Major funding opportunities from state, public, and private agencies, as 
well as from UNC-Chape[ Hi[]. 
CAMPUS NfiWS AN[)EVfiNTS 

*North Carulina Biotechnulugy (;enter Funding Infurmation Forum 
*Federal Sponsors? Day 
*Postdoctoral Scholars Rank UNC-Chapel Hill Number One 
*New Address for Office uf Clinical Tria]s 
*Writing from the Reader’s Perspective: A Proven Methud uf Improving 
Schularly Writing Workshup *Office of Sponsored Research ’];raining 
Opportumties 
*Land a Job in Industry Jub Search Series 
*Options fur Promotiun ufPustductural Schulars 
*Library User Survey 

*Learn to Write Winning Prupusals Workshop 
*Hun~anities Funding Resomce 
*Tips from an Experienced Grantwriter 
*F~ding Guide for _’vfinority Health Sel-v’ices and Research 

FEDERAL NEYVS 

*New NSF Web Site Released 
*New NKI Policy un Public Access to Publications Resulting from NKi-Funded 
Research *AAAS Analysis of FY 2006 Federal Budget 
*DAIGOA Releases New- Strategic Plan 
*Navv Seeks White Papers for Science and Engineering Research Topics 

View the issue at http:i/research.unc.edu/rs/ 

RESEARCH SUPPORT ONLINE provides Carolina faculty and research staff with 
funding opportunities, sponsored research news, funding tips, and timely 
infom~ation front all of the offices supporting research at Carolina. 
Questions? Email research support@unc.edu 

This email is sponsored by: Office of the Vice Chancellor for Research and 
Economic Developmunt 

"INFORk4ATIONAL:" email will only be sent to those who have indicated 
that the?- do want to receive mass email. To set your 
informational mass email preference, go to the on-line 
directory web site athttp://www.ais.unc.edu/campus dir/. 
Select "IVlodify Directory Information". 

.......... End Forwarded iVlessage .......... 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, March 3, 2005 4:44 PM 

Vander, Robin G <vande@email.unc.edu> 

[al~ca~-and-afa~-american-studies-faculty] REMINDER: Al’ro-American studies job candidates schedules (l\vd) 

.......... Forwarded Message .......... 
Date: Thursday, March 03, 2005 9:49 AM -0500 
From: Kenneth Janken <krjanken@email uric edu> 
To: african-and-afro-american-stu dies-faculty 
<atidcan-and -afro-american-studies-facul~z@listserv.unc.edu > 
Subject: [aIi’ican-and-afro-american-studies-facul~] REMINDER: 
Afro-American studies job candidates schedules 

Dear Colleagues: 

Below are the times that our three remaining candidates for our assistant 
professor position are ~vailable for you to meet them and hear about their 
work. Please do stop by and talk with them and hear their afternoon talks. 

MARCtl 4 (I~’RrDAY): MELIS SA I IARGR~) VE 
Meet the candidate, 10:45-noon in the department office. 
Job talk, 3:30, Gardner 105 

MARCtl 7 (MO Nr)AY): K)YCE BLACKWI{LL 
Meet the candidate, 10:45-noon in the department office. 
Job talk, 3:30, Gardner 105 

MARCH 9 (WED]x~fiS DAY): KIA CALDWI~LI, 
Meet the candidate, 10:45-noon in the department office. 
Job talk, 3:30, Gardner 08 **note the change in room from other talks** 

Again, the candidates’ files are available in our department o:ffice 

Best regards, 

Kenneth 

Kenneth R. Janken 

Professor of Afro-American Studies 

Department of African and Afro-American Studies 

Battle Hall, Canrpus Box #3395 

University of North Carolina 

Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 962-2694 (fax) -- You are currently subscribed to 
african-and-afro-american-studies-faculb" as: regester@email.unc.edu. 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, March 29, 2005 3:01 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU>; Sahle, Eunice N 
<eunice@email.unc.edu> 

Re: Annual Evaluation 

Dear Julius: I cannot submit my report immediately because I am leaving for 
a conference in London tommorrow night. This was the conference previously 
mentioned regarding travel funds. However, I can submit the material before 
April 13. But please give me some time. Thanks much. Sincerely, Charlene 
Regester 

--On mardi 29 mars 2005 09:24 -0500 Julius E Nyang’oro 
<j en321 @email.unc.edu> wrote: 

Dear Charlene and Eunice: 
It is that time of year again. We need to meet for the annual ritual of 
evaluation of junior faculty. Please drop off your current CV along with 
a statement of your reseach activities by Friday. I will look them over 
and arrange to meet no later than April 13th. As a matter of fact how 
about a meeting on that day? 
Best, 
Julius 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, March 29, 2005 4:32 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Re: Annual Evaluation 

Dear Julius: Thanks for working with me. Yes, you are welcome to join me. 
Sincerely, Charlene Regester 

--On Tuesday, March 29, 2005 3:33 PM -0500 Julius E Nyang’oro 
<j en321 @email.unc.edu> wrote: 

No Problem!!!!! Can I join you in London????:) Have fun. 

charlene regester wrote: 

>> Dear Julius: I cannot submit my report immediately because I am leaving 
>> for a conference in London tommorrow night. This was the conference 
>> previously mentioned regarding travel funds. However, I can submit the 
>> material before April 13. But please give me some time. Thanks much. 
>> Sincerely, Charlene Regester 
>> 
>> --On mardi 29 mars 2005 09:24 -0500 Julius E Nyang’oro 
>> <j en321 @email.unc.edu> wrote: 
>> 

>> > Dear Charlene and Eunice: 
>> > It is that time of year again. We need to meet for the annual ritual of 
>> > evaluation of junior faculty. Please drop offyour current CV along 
>> > with a statement of your reseach activities by Friday. I will look 
>> > them over and arrange to meet no later than April 13th. As a matter of 
>> > fact how about a meeting on that day? 
>> > Best, 
>> > Julius 
>> > 

>> > 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, April 8, 2005 11:51 AM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Re: Annual Evaluation 

Dear Julius: Currently, I have returned from the conference in London. Will 
attempt to provide the materials requested by the first of next week April 
1 lth. Sincerely, Charlene Regester 
--On Tuesday, March 29, 2005 9:24 AM -0500 Julius E Nyang’oro 
<j en321 @email.unc.edu> wrote: 

Dear Charlene and Eunice: 
It is that time of year again. We need to meet for the annual ritual of 
evaluation ofjurlior faculty. Please drop off your current CV along with 
a statement of your reseach activities by Friday. I will look them over 
and arrange to meet no later than April 13th. As a matter of fact how 
about a meeting on that day? 
Best, 
Julius 





oo Rad io A~ice 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, April 11, 2005 2:16 PM 

Vander, Robin G <vander@email.unc.edu> 

COS Funding Alert tbr Charlene Reges~ter (fwd) 

.......... Forwarded Message .......... 
Date: Sunday, April 10, 2005 2:08 AM -0400 
From: COS Funding Alert <fmadingalert@cos.com> 
To: regester@email unc.edu 
Subject: COS Funding Alert for Charlene Regester 

COS FUNDING ALFX(]7 
A Cowanuni~, of Science service - instructions at end of message 

Please verify your COS profile: 
http://expertisecos.com/cgi-bir~,verify?pid 104336 

Your COS username is: regestec36 

If you fi~rgot your COS Workbench password, dick below: 
http://www.cos.com/~etpw/re~estec36 

Your password will be sent to the e-mai[ address contained 
in your COS Expertise Profile. 

** SEARC[t #1 
SEARCtl TITLE: All Keywords 
NU*I RESULTS: 1 
ALERT LNL: http://ftmditNalert.cos.com/modalerti240469 

Results: 

TITLE: Wesley - Logan Prize in African Diaspora History 

SPONSOR: American Historical Association @HA) 
Book Prizes and Awards 

DEADLLNE: May- 16, 2005 
URL : http ://funding opps. cos. com/al erts/25 713 

L~PDATE YOUR ONLINE CV 
Keep your profile up-to-date. Log into your COS Workbench and click 
on any of the sections under ’Manage Your Profile.’ Add recent 
publications or update information. Log in at http://www.cos.conl 

Your COS Funding Alert is provided to you through your organization’s 
subscription to Conmxuni~ of Science http://www.cos.com. 

YOU.~R COS USERNAME IS: regestec36 

UPDATE YOUR FU2"qDING ALERT 

1) Access your COS Workbench at http://ww~v.cos com by entering your 
login mIbrmation. 

2) After you login, scroll down the center section of the page to 
"View Your Fmadmg Alelts" and click on "Edit." 

Step-by-step instructions for modil~ing your Alert search: 
http ://fundingalert. cos.corn/setup shtml 

FORGOTTEN PASSWORD 
If you have forgotten your COS Workbench password, visit: 
http://www.cos, comigetpw/regestec3 6 

Your password ;vill be sent to the e-mail address contained in your 
COS Expertise Profile. 

DEACTIVATE EMAIL NOTWICATION 
To deactivate your weekly e-mail notification, please click: 
http://fa.cos.col~’ unsub/104336/ee2e26a 6ad286b923193736f138a92c6 



(c) 1997-2005 b?’ Community of Science, Inc, Baltimore, MD. 
All rights reserved, http:/iwww, cos. corn 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, April 11, 2005 2:20 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Re: Annual Evaluation 

Dear Julius: Today, I forwarded my progress report to your office. If you 
would like to meet, may be we can do so in the next few days. I have to 
travel again on this Friday so let me know what you want to do. Thanks, 
Charlene Regester 

--On Monday, April 11, 2005 10:00 AM -0400 Julius E Nyang’oro 
<j en321 @email.unc.edu> wrote: 

Ok...Hope your travels went well. 

charlene regester wrote: 

>> Dear Julius: Currently, I have returned from the conference in London. 
>> Will attempt to provide the materials requested by the first of next 
>> week April 1 lth. Sincerely, Charlene Regester 
>> --On Tuesday, March 29, 2005 9:24 AM -0500 Julius E Nyang’oro 
>> <j en321 @email.unc.edu> wrote: 
>> 

>> > Dear Charlene and Eunice: 
>> > It is that time of year again. We need to meet for the annual ritual of 
>> > evaluation of junior faculty. Please drop offyour current CV along 
>> > with a statement of your reseach activities by Friday. I will look 
>> > them over and arrange to meet no later than April 13th. As a matter of 
>> > fact how about a meeting on that day? 
>> > Best, 
>> > Julius 
>> > 

>> > 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, April 11, 2005 4:54 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Re: Annual Evaluation 

Dear Julius: Have a good trip. Just let me know for certain when you want 
to meet. Sincerely, Charlene Regester 

--On Monday, April 11, 2005 3:35 PM -0400 Julius E Nyang’oro 
<j en321 @email.unc.edu> wrote: 

Professor, 
We may need to meet the last week of April. I am leaving town on Wed. I 
will email you upon my return. 
JEN 

charlene regester wrote: 

>> Dear Julius: Today, I forwarded my progress report to your office. If you 
>> would like to meet, may be we can do so in the next few days. I have to 
>> travel again on this Friday so let me know what you want to do. Thanks, 
>> Charlene Regester 
>> 
>> --On Monday, April 11, 2005 10:00 AM -0400 Julius E Nyang’oro 
>> <j en321 @email.unc.edu> wrote: 
>> 

>> > Ok...Hope your travels went well. 
>> > 

>> > charlene regester wrote: 
>> > 

>> >> 

>> >> 

>> >> 

>> >> 

>> >> 

>> >> 

>> >> 

>> >> 

>> >> 

>> >> 

>> >> 

>> >> 

>> >> 

>> >> 

>> >> 

>> >> 

>> > 

>> > 

> 

> 

Dear Julius: Currently, I have returned from the conference in London. 
Will attempt to provide the materials requested by the first of next 
week April 1 lth. Sincerely, Charlene Regester 
--On Tuesday, March 29, 2005 9:24 AM -0500 Julius E Nyang’oro 
<jen321 @email.unc.edu> wrote: 

Dear Charlene and Eurlice: 
It is that time of year again. We need to meet for the annual 
ritual of evaluation ofjurlior faculty. Please drop offyour 
current CV along with a statement of your reseach activities by 
Friday. I will look them over and arrange to meet no later than 
April 13th. As a matter of fact how about a meeting on that day? 
Best, 
Julius 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, April 22, 2005 12:28 PM 

Vander, Robin G <vander@email.unc.edn> 

Screen Studies Conference, Glasgow (fwd) 

Screen Studies Conference, Glasgow.msg 

.......... Forwarded Message .......... 
Date: Friday, April 22, 2005 ] 2:18 PM ~ 0100 

From: Caroline Beven <C.Beven@tfts arts gla ac.uk> 
To: screen@arts gla.ac uk 
Sut~iect: Screen Studies Conference, Glasgow 

Screen Studies Conference 1-3 July 2005 
Gilmorehill Centre 
University of Glasgow 

Please :find below details of the papers that have been accepted for this 
summer’s Screen Studies Conference in Scotland. 

If you wish to attend the Conference, a registration l~rln is attached to 
this e-mail (in both Word & pdfl2~rmats), which also includes details of 
accommodation. Lunches for Saturday and Sunday are included in the 
registration fee. Please print, complete and return the form to Screen with 
full payment as soon as possible, and at latest by the end of May. ’]?his 
form is also available to download frora our website. 

The conference ~vill run from around 3pm Friday afternoon to 3pm Sunday 
afternoon. 

Please contact us by e-mail if you require any further information at this 
stage. Updates will be posted regularly on the Screen website, 
www.screen.arts.gla, ac.uk. 

We hope to see you in July-! 

Caroline Beven 

Researching the history of the British Film Institute 
Christoper Dupin: The revolution of the British Film Institute in the late 
1940s and its impact on film culture in Britain Geofti’ey Nowell-Smith: The 
crisis in the BFI in 1970 and its aftermath 

Cultural consecration and its discontents: the Arts Council v film and 
video artists’ organisations, 1975 to present Peter Thomas: The struggle 
for funding: sponsorship, competition and pacification Julia Knight: Agency 
v. archive: London Film-Makers’ Co-op and London Electronic Arts v Film 
and Video Umbrella Duncan Reekie: Internalising the other: the end of the 
London Fihn-Makers’ Co-op 

Cinema in Iran 
Christopher Go;v: Sohrab Shahid Saless and the ’everyday’ 
Saeed Zeydabadi-Nejad: State control and Iranian cinema 

Film studies as discipline 
Noel King: Ever?, day I write the list: the return of the concept of the 
canon to film cultural debate Catherine Grant: World Cinema and its limits 
Kwak Yung-Bin: Can we Enjoy (Zizek as) our symptom?: Zizek, cognitivism and 
the crisis of film studies as a discipline 

Intersections of the image: global media, local markets 
Leon Gurevitch: Horizontal cooperation: the economics of product placement 
in 90s Holly~vood Suman Ohosh: Indian films, international audiences: the 
impact ofglobalisation on mainstream Indian cinema of the 1990s Alexandra 
Simcock: A topical taste: the economics of American TV movie production and 
the commodi:fied aesthetic 

Film musical 
Cristina Lucia Stasia: One angry inch for the musical, one giant step for 
the MTV-kind: Hedwig and the Angry Inch and Moulin Rouge Tom Brown: 
’Entertainment and @stopia’: French and American cinema of the 1930s, 
’musicality’ and the genre problem (;olin McArthur: High art, mass art and 
classical Hollywood narrative: Rhapsody In Blue as paradigm case 



Contemporary teen and ’post’-teen television drama 
Glyn [)avis: ’I don’t want to be anything other than what I’ve been trying 
to be lately’: class, queerness, and One Tree Hill Amy Holdsworth: Spaced, 
continued adolescence, per]2~rmance and belonging Rachel Moseley: ’Are you a 
Ryan or a Seth girl?’: structures of fantasy and desire in The O.C 

Attractions 
Helen Stoddart: Earl?’ c~nema: circus, gravity and machines 
Manishita Dass: Worlds apart? Modernity and early Indian cinema 
Rachel Volloch: (E)motiun sickness: visceral language and the biG-logical 
experience of spectatorship 

European cinema(s) in the television age 
Graham Roberts: Is it all about the material? - from script to screen ~n 
the UK Film Council age Stephen Hay:Making rectangles to :fit into squares: 
European cinemas in the tehndsion age Dorota Ostrowska: The tradition of 
j oint productions of heritage films and TV serials in Poland: politics and 
economics of the cinerua-TV relationship in the socialist and post-socialist 
state. 

Close reading and its [dis]contents 
Kimberly Chabot Davis: Slippe~ images: ideological ambiguity in Kazan’s A 
Face in the Crowd Ken Nolley: Monnikendam’s Mother Dao: The Tmtlelike: 
recontextualizing the orphan image Mike Frank: Judy’s Kansas photos: 
speculations on reading Vertigo 

British cinema and romantic comedy 
Kathrina Glitre: Matters of life and death: fantasy-, romance and coruedy, 
1944-1949 Mark Bould: Pull the other une; or, mine’s a double: productiun 
and reproduction in The Perfect Woman Greg Tuck: Loving the (white) alien: 
ethnicit3,- and romance in Passport to Pimlico Josie Dolan: Maytirue in 
Mayfair: extravagance, restraint and circuits of consmnption 

Small natiunal cinemas 
Duncan Petrie: Images from the edge of the world: the dilercanas of a small 
national cinema in New Zealand James Udden: The triumph of art over 
industry: Taiwan’s tribulations as a national cinema Jonnny Murray: DOG2~LAC? 
Scottish-Scandinavian cinema of the ’00s 

Guilt, rupture, parody, and nostalgia: contemporary Turkish cinema and the 
question of tradition Senem Aytac: Rupture or tied: urban identities in 
contemporary Turkish cinema Oozde Onaran: Parody in contempora~ Turkish 
cinema: break from or search for tradition? Ovgu Gokce: From Pathos to 
Nostalgia: Yavuz Turgul’s cinema of sentiments Zeynep Dadak: Guilt and 
cleansing: love as ’impossibility’ in contemporaD- Turkish cinema 

East German televisiun and the political dimension of enteltaimnent 
Steffi Sch’altzke: Comic dramas on East German television 
Sebastian Pfau/Sascha Tr’altzsch: The family and the socialist ideology in 
the TV series of the GDR Lutz Warnicke: Sports on television, the 
development of a programme focus in East German television Uwe Breitenborn: 
Disco unly in Moscow? Popular culture in East German television 

Marketing on fihn 
James Lyons: Did Mildred Pierce dril~ Jack Daniels?: product placement in 
postwar Hollywood Madhuja Mukherjee: Glass negatives, histoD-, cultures and 
ideologies: on image, text and publicity material of Indian cinema 
(1940s-1950s) Keith M. Johnston: ’Something BIG is on the ;vay’: The BIG 
screen and the BIG sell in 1950s ;videscreen trailers 

British cinema exhib~tiun 
Andrew Burke: Beyond the pleasure palace: the seaside resort and British 
cinema Steve Chihnall : Booking British: Quota Quickies, exhibitors and 
audiences in the 1930s 

Film and consumption 
Constance Balides: The text in the formation: women as re]k)rm subjects 
during the progressive era Kara Lynn Andersen: Reinventing the wheel: 
o bj ec ts in ’]?he Hudsucker Proxy 

Deleuze 
Lisa Trahair: Gilles Deleuze, cinematic figuration and Jean-Luc Godard’s Je 
w~us salue, Marie Steven Rawle: The eternal recurrence of the same: 
compulsions to repeat in Eternal Sunshine of the Spotless Mind Nadine 
B oljkovac: Remnants of past and future: violent event, time an d memory ~n 
Chris Marker’s cinema 

Television aesthetics 
Iason Jacobs: Television aesthetics: an infantile disorder 
Catherine Johnson: ’Quality" television: aesthetics vs economics? 

9/11 
Ivan Kwek: UniVeihng the moderate Malay Muslim: minority television in 
Singapore on the eve of September 11 and after Nell Bather: Contemplations 
on the construction of cinematic evil since 9/11 Carsten Hennig: Hollywood 
combat post 9/11: analysing the social ]’unction of today’s war movies Max 
Dawson: 9/11, the war on terror, and the productinn of the viewer as witness 

Cultural economies and identities 
Jaideep Mukherjee : Bringing ’Bolly~vood’ to the UK’s East Midlands: 



reflections on localised strategies of engagement between regional cultural 
economies and transnational cultural industries Jacqueline Maingard: 
Empire, gangsters and the rest: cinema audiences and cultural identities in 
South Afi*ica 

Lifestyle television 
Elizabeth Nathanson Saidel: As easy as pie: cooking shows and temporal 
pleasures James Bennett: Making over the makeover: From "everyday 
aesthetics" to fantasy and performance Frances Bonner : Cooking up a 
lifestyle: television food presenters tell us what to do 

Television 
Ann Gray: Televising histol~/ 
Lez Cooke: Regional identi~" in British television drama, 1960-1982 

Film history and race 
H51~ne Charlel?~: The Americatmess of the sexualised and desexualised images 
of black women under the Hays Code Sarah J. Smith: Tarzan at MGM 

Lg YOU RECEIVED THIS E-?~klL IN ERROR. OR ~2~r!SH TO BE REMOVED FROM OI~’R 

2~ILING LIST, PLEASE LET US KNOW. 

Caroline Beven 

Screen 
Gillnorehill Centre 
Glasgow Umversity 
Glasgow 
G12 8QQ 
Scotland 

t (0)141 330 5035 
f(0)141 330 3515 
screen@arts.gla.ac uk 
www.screen.arts.gla ac.uk 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, May 5, 2005 2:10 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: travel $$ 

Dear Debby: Thanks much for your intervention. As you know, any amount is 
greatly appreciated as I had quite a bit of international travel this year. 
Will see you when Summer School begins. Sincerely, Charlene Regester 

--On Thursday, May 05, 2005 9:18 AM -0400 Deborah Crowder 
<dacrowde @email.unc. edu> wrote: 

Hey Charlene. Since the Arts and Sciences travel got rejected and since 
you had been led to believe you would get that extra $$ I went ahead and 
sent it back through on our trust fund $$. I hope that helps a little 
bit. DC 



From: 

Sent: 

To: 

Cc: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, May 5, 2005 2:12 PM 

Crowder, Deborah A <dacrowde@email.unc.edu>; Hall, Perry A 
<HALLPA@EMAIL.UNC.EDU> 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Re: office telephones 

Dear Debby: If this can save money for the department, then this is fine 
with me. Generally, I keep my cell phone with me if I need to make a call 
or I can just use the phone in the main office. Sincerely, Charlene 
Regester 

--On Thursday, May 05, 2005 9:21 AM -0400 Deborah Crowder 
<dacrowde @email.unc. edu> wrote: 

Hi folks. I had mentioned to both of you the possibility of removing the 

telephones from your offices since you two seldom use them. Our state 
funds are in such short supply that I would like to do that if it does 

not create a hardship for you. If it is problematic, just say so. 

Otherwise I’ll proceed as soon as I hear from you. Thanks much. DC 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, May 9, 2005 4:58 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: book receipts 

Dear Debby: Yes, I will submit them on Tuesday since you all have already 
closed today. Sincerely, Charlene Regester 

--On Monday, May 09, 2005 2:41 PM -0400 Deborah Crowder 
<dacrowde @email.unc. edu> wrote: 

Hey Charlene. I need the book receipts this week--I’m running out of 
time and have to know what has been spent. DC 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, May 10, 2005 11:02 AM 

Eubanks, Trevaughn B <tbrown3@email.unc.edu> 

Travel Funds Needed: SCMS Open Call Paper Accepted (fwd) 

.......... For~varded message .......... 
Date: Wed, 09 Mar 2005 15:39:14 -0500 
From: charlene regester <regester@email uric edu> 
To: j fjordan@email.unc.edu 
Subject: Travel Funds Needed: SCMS Open Call Paper Accepted (fwd) 

[)ear Joseph: Enclosed is the letter of acceptance received regarding lay 
paper at the SCMS conference to be held in l,ondon. I will send the program 
in a separate email message Again, thanks tremendously for your support 
Sincerely, Charlene Regester 
.......... Forwarded Message .......... 
Date: Friday, December 10, 20(M 10:40 AM -06(X) 

From: "R~sh, Debbie R." <drush@ou.edu> 
To: cnero@bates.edu, kbeavers@usc edu, regester@email.unc.edu 
Sut~iect: SCMS Open Call Paper Accepted 

On behalf of the Program Committee for the Socie~ for Cinema and Media 
Studies 2005 London Conference, I am pleased to inform you that your open 
call paper has been accepted. Your paper will be included in an open call 
panel. To determine the name of the chair, the date and the time of the 
panel, please check the preliminary draft program (now scheduled to be 
posted online by December 23) We received a record number of proposals 
this year, and compeution was very strong Congratulations on your 
successful proposal. 

Everyone participating in the 2005 SCMS Conference must pre-register, pay 
the registration fee and be a current member of SCMS by January 21, 2005. 
Special guests and attendees who are not panel or workshop participants and 
who do not wish to become regular SCMS members must pay the non-members’ 
registration fee unless a waiver of the membership and/or registration fee 
has been approved in advance of the conference. If you need to verify your 
membership status, please contact the SCMS office at office@cmstudies.org. 
Failure to become a member of SCMS and to register and pay the registration 
fee for the conference during the early registration period may result in 
your name and presentation title being deleted from the final printed 
program. 

SCMS can accept checks or money orders issued only by U.S. banks. Non-U.S. 
participants are strongly encouraged coraplete the registration form and pay 
by online at: http://www, cmstudies, org/registr ation.html. U.S. particip ants 
can pay online or mail corapleted registration forms and payments to: 

2005 London Conference Registration 

Society for Cinema and Media Studies 

University of Oklahoma 

Film and Video Studies Program 

640 Parrington Oval, Pan 302 

Norman, OK 73019 

Again, the early registration deadline is January 21, 2005. 

A preliminary draI’t of the program ~vill be posted online by December 23 
If there are any minor changes (af~iliation, order of presentations or 
spelling corrections) to your panel, workshop, or papers, please send the 
corrections to office@cmstudies org by January 10. DO NOT REQUEST changes 
in the scheduled day or time of panels or workshops. Also, please note 
that the online preliminary program will not be corrected. It will be 
replaced with the final program al’ter the cont?rence. 



Due to the high cost of equipment rentals, SCMS cannot accommodate special 
eqmpment requests Each meeting room at the Institute uf Education will 
have an uverhead prujector and a multi-standard VCR and monitor. ’]’he 
agreement with the Institute uf Education strictly prohibits the use of 
persunal equipment in the meeting rooms during the conference. Do nut bring 
personal eqmpment to the con:terence to use ]2~r your presentation. Please 
plan yuur presentatiun based on the available equipment. 

There is no official cunference hotel in London. Cunference participants 
must handle their own travel and hutel reservations. We encourage members 
to search online J2~r the best fares and hutel rates. It is advisable tu 
book yuur travel and hotel reservatiuns as soun as pussible. We encourage 
you tu use Trip Advisur 
Chttp:i/www.tripadvisor.cum/Tourism-~186216-United Kin~dum-Vacations.cink h 
tml); fixpedia (http://www.expedia.co.uk/): Travelucity 
~http://www.traveluciw.cu ulc’) ), Orbitz (http://www.orbitz corn/) ur other 
travel sites to read hutel reviews and explore your travel optiuns befure 
making reservations Other travel resuurces: 

London Tourist Board 

http ://londun.neth otels, comibouklondon on line/de fault.htm 

Hotels: 

http ://www.theaa.com/getaxva¥/hotelsihotels home.isp 

http ://www. expedia, co. ulc’ 

Bed and Breakfasts 

http://wxvw.bed-and-breakfast-london, co.uk/ 

http://,~vw.guestaccom.co.uki131 .htm 

Hostels 

http :/iwww. yha. org. uk/hostelindex.htm 

http :/iwww.hostels. comigb, en.lo.html 

General Tourist Information 

http://www.london.gov uk/ 

The conference program promises to be an exciting one. I look for;vard to 
seeing you in London! 

Sincerely, 

Stephen Prince 

Program Chair 

SCMS Coni~rence 2005 

Debbie Rush 

Account and Budget Representative II! 

Suciety for Cinema and Media Studies 

640 Parrington Oval, Roum 302 

Norman, OK 73019 

(405) 325-8075 Phone 



(405) 325-7135 Fax 

.......... End Forwarded Message .......... 



Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, May 10, 2005 11:03 AM 

Eubanks, Trevaughn B <tbrown3@email.unc.edu> 

Travel Funds Needed (~wd) 

.......... Forwarded message .......... 

Date: Wed, 09 Mar 2005 15:52:10 -0500 
lYrom: charlene regester <regester@email uric edu> 

To: j fjordan@email.unc.edu 
Sublect: Travel Funds Needed 

Dear Joseph: You can access the corfference website at 
http://www cmstudies, or~ire~istration.html. 
Once you log onto the conference website page, you can then access the 
conference program. I am scheduled to present on Friday, April I st. If you 
have aW trouble, I can bring over a hard copy of the conference program 

Thanks again for all of your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, May 12, 2005 12:50 PM 

Vander, Robin G <vander@email.unc.edu> 
Fulbright Diversity Outreach- University of North Carolina at Chapel Hill (fwd) 

Fulbright Diversity Outreach- University of North Carolina at Chapel Hill.msg 

.......... Forwarded Message .......... 
Date: Wednesday, May 11, 2005 10:37 AM -0400 
From: "Weiser, Nathan" <NWeiser@iie.org> 
To: dacrowde@email.unc.edu 
Subject: Fulbright Diversity Outreach- University of North Carolina at 
Chapel Hill 

Dear Professor Crowder, 

I hope this message finds you in good spirits. I have recently been 
appointed to work on diversity outreach for the U.S. Fulbright Program 
(www.fulbrightonline.org/us). The Fulbright is a grant awarded to students 
to perform an independent study or English teaching assistantship in one of 
140 different countries. I understand that you are all professor’s of the 
African and Afro American Studies Department at the University of North 
Carolina at Chapel Hill. I am writing in hopes that you help me 
communicate with professors and your students of color to spread the word 
on the existence of Fulbright. As you may know, we are targeting a number 
of schools, UNC included, to help boost up the number of minority 
applicants. Can you help us spread the word? 

Please see our most recent Applicant Newsletter -- 
~:/iwww.imakenews.comifulbrightih~dex000079718.cfm. Feel free to 
distribute and circulate it as you see fit. The Fulbright Program Adviser 
on campus, Dr. Beth-Ann Kutchma, is also a great resource to help students 
through the application process. She can be reached at or 
bkutchma@email.unc.edu 

I hope that we can work together. I thank you in advance and hope to hear 
from you soon. 

Regards, 

Nathan Weiser 
Outreach Assistant, Fulbright U.S. Student Program 
Institute of International Education 
809 United Nations Plaza 
New York, New York 10017 
(212) 984-5382 
[Image: "ole0.bmp"] 

Click www.iie.org/impact to see IIE’s impact around the world. 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Cc: 

Subject: 

Attach: 

Weiser, Nathan <NWeiser@iie.org> 

Wednesday, May 11, 2005 10:37 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

radunbar@email.unc.edu <banders l@email.unc.edu>; Hall, Perry A 
<HALLPA@EMAIL.UNC.EDU>; Mutima, Sinamenye A <smutima@email.unc.edu>; 
Nyang Oro, Julius E <JEN321@EMAIL.UNC.EDU>; Porter, Robert S 
<rporter@email.unc.edu>; Regester, Charlene B <regester@email.unc.edu>; Sahle, 

Eunice N <eunice@email.unc.edu>; Selassie, Bereket H <bselassi@email.unc.edu>; 
kaslo@email.unc.edu; Vander, Robin G <vander@email.unc.edu>; 
avelasqu@email.unc.edu; Crowder, Deborah A <dacrowde@email.unc.edu>; Gore, 
Travis <stgore@email.unc. edu> 

Fulbright Diversity Outreach- University of North Carolina at Chapel Hill 

ole0.bmp 

Dear Professor Crowder, 

I hope this message finds you in good spirits. I have recently been appointed to work on diversity outreach for the U.S. 

Fulbright Program (www.fulbrightonline.org/us). The Fulbright is a grant awarded to students to perform an 
independent study or English teaching assistantship in one of 140 different countries. I understand that you are all 
professor’s of the African and Afro American Studies Department at the University of North Carolina at Chapel Hill. I am 
writing in hopes that you help me communicate with professors and your students of color to spread the word on the 
existence of Fulbright. As you may know, we are targeting a number of schools, UNC included, to help boost up the 
number of minority applicants. Can you help us spread the word? 

Please see our most recent Applicant Newsletter -- ~://www.imakenews.com/fulbriq.ht/iadexO0007971 &cfm. Feel free 
to distribute and circulate it as you see fit. The Fulbright Program Adviser on campus, Dr. Beth-Ann Kutchma, is also a 

great resource to help students through the application process. She can be reached at 919-853-(5842 or 

bkutchma@email.unc.edu 

I hope that we can work together. I thank you in advance and hope to hear from you soon. 

Regards, 

Nathan Weiser 
Outreach Assistant, Fulbright U.S. Student Program 

Institute of International Education 

809 United Nations Plaza 

New York, New York 10017 

(212) 984-5382 

L ~ oleO.bmp] 

Click www.iie.org/impact to see liE’s impact around the world. 





From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, May 16, 2005 1:49 PM 

Chnck Sockell <conrsepackpub@store.unc.edtr~; Regester, Charlene B <regester@email.unc.edu-~ 

Re: AFAM 40 course pack 

Dear Chuck: Yes, you may proceed with printing my coursepack Thanks much 
for your assistance. Sincerely, Charlene Regester 

--On Friday, May 13, 2005 10:30 AM -0400 Chuck Sockell 
<coursepackpub@store.uaac edu> wrote: 

Hello Professor Register! 
Your AF~vl 40 summer course pack is ready to be printed. The royalties 

unfortunately increased quite a bit over last summer, this has been the 
trend with most publishers. Ho~vever I adjusted down the price down to ease 
the "burden" to the students as much as I could The price this year will 
be $72.25...compared to $68.95 last year. With your approval we will 
proceed. Hope you have a great sun~aer[ [ 
Cheers! 
Chuck 

Chuck Suckell 
Course Pack Publishing Manager 
University of North Carolina-Chapel Hill 
CB 1530 Darnels BIdg 
Chapel Hill, NC 27599-1530 
919-%2-4708 work 
919-%2-3759 fax 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, May 17, 2005 3:21 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Syllabus for AFAM 40 & 76 

40-SUMSYL005.doc; 76-SUMSYL.005.doc 

Dear Debby: Attached are the syllabi for AFAM 40 & 76. Sincerely, Charlene 
Regester 



AFAM 40: THE BLACK EXPERIENCE 
SUMMER 2005 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: Friday 11:30-12:30 

COURSE DESCRIPTION 

Meeting Time: 9:45 - 11:15 
Meeting PL: 105 Gardner 

This course traces the development of slavery from its beginning up to its emancipation in the United 
States in 1865 by critically examining issues surrounding race, racism, and the origins of slavery. Specifically, the 
beginning of slavery, expansion of slavery, and later decline of slavery are analyzed to determine the impact that 
slavery had on the African American experience before 1865. 

Initially, ancient slavery is investigated to provide the historical framework for assessing how slavery 
evolved and to deconstruct many of the factors that led to its widespread development. The expansion of slavery 
in the sixteenth, seventeenth, and eighteenth centuries is further investigated to analyze the motivations 
surrounding both the longevity and expansion of slavery as many European powers became active participants in 
this trade. Of particular importance in this course is the evolution of slavery in the United States and the impact 
that this would have both internally and externally. An indepth view of the structure and organization of the slave 
trade is provided to enhance and facilitate a contemporary view of this experience. Finally, the decline of slavery 
in the nineteenth century is explored to foster an understanding regarding its diminishing popular appeal as an 
economic labor system. Moreover, the abolitionist movement in both its structure and design is critiqued to 
interrogate how the centrality of this movement was instrumental to facilitating slavery’s demise. Leaders of this 
movement and the burgeoning free black population are treated in an effort to assess how free blacks attempted 
to improve their status and create a new life for themselves once free. Slave culture and life are centered in this 
examination to reveal how the African American experience figured into the larger American cultural experience 
prior to 1865. This examination of slavery is a comprehensive examination and draws upon a variety of historial 
sources, documents, and visual representations to reconstruct this historical period. 

The instructional method and media used in this course will consist of lectures, texts, and videos. Three 
examinations will be given during the summer session. These examinations will consist of two tests and one final 
as these three assignments constitute 3/4’s of your grade. The remaining part of your grade will consist of one 
paper, which must be completed and submitted by the stated deadline. This paper must adhere to the basic rules 
on academic style i.e. MLA Handbook of Style, Turabian, etc. 

TEXTS 
Palmer, Colin. Passageways: An Interpretive History of Black America to 1865. Harcourt Brace, 1993. 
Walker, Margaret. Jubilee Boston: Houghton Mifflin, 1966. 

RESERVE TEXTS: 
Blassingame, John W. The Slave Community: Plantation Life in the Antebellum South. New York: Oxford 

University Press, 1972. (Reserve Reading) 

Mullane, Deirdre, ed. Crossing the Danger Water: Three Hundred Years of African-American Writing. New 
York: Anchor Books, 1993. (Reserve Reading) 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to write a paper of approximately 5 pages in length. This paper is due on or 
before June 7, 2004 

GRADING 
2 Tests = 50% 
Paper = 25% 
Final Exam = 25% 

EXAMS 
There will be three scheduled examinations that must be taken on the dates specified. 

A TTENDANCE 
Class attendance is mandatory. 



CLASS PARTICIPA TION 
Class participation is encouraged and will influence your final course grade. 



WEEKLY CLASS SCHEDULE 

Week I 

Week II 

May 17-20 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
Organization and structure of the 

slave trade 
Old African Blasphemer 

May 23-27 
Impact of the slave trade on 
European and African Societies 

Middle Passage 
Racial slavery in North America 

during the 17th century 
Indentured servitude vs. slavery 
Development of Plantation 

Societies in the Americas 
Slave Community 
EXAM I 
Amistad 

Week III 

Week IV 

Week V 

May 31-June 3 
Slave Culture 
Linguistic Patterns 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
Half Slave/Half Free 

May 30 Holiday 

June 6-10 
Slave Religion 
Patterns of Resistance 
Slave Revolts 
Runaways 
Maroons 
Underground Railroad 
Legal Status of Free Blacks 
EXAM II 
Sankofa 

June 13-17 
June 13, 2005 - PAPER DUE 
Free Blacks 
Schools 
Mutual Aid Societies 
Abolition Movement 
Abolitionists 
Course Evaluation 
Review for Final Exam 
Glory 

FINAL EXAMINATION: Monday June 20, 2005 at 8:00 a.m. - 11:00 a.m. 



AFAM 76- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: 11:30-12:30 Friday 

Summer 2005 
Meeting Time: 11:30-1:30, M-TH 
Meeting Place: 105 Gardner 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significant contributions to filmmaking. They 
have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. 
Although African Americans have contributed to the growth and development of the cinema industry, rarely have their efforts been 
recognized or their contributions to the filmmaking industry been noted. Film histories often exclude the African American in their 
reporting of cinema history or provide minimal coverage of the African American and his involvement in this industry. Thus, 
AFAM 76 is a critical, historical, and theoretical examination of the African American in cinema from the 1900s to the present. 
This examination will seek to analyze their role in cinema; will explore how stereotypical representations of African Americans 
developed; and will investigate the efforts of a number of African American actors and actresses who sought to overcome these 
representations. This examination is essential to understanding the black experience in the United States. It is well known that the 
media is an integral part of American society and has often been credited with molding and shaping existing attitudes regarding its 
ethnic and cultural diversity. Therefore, examining the role of the African American and their representations in cinema will serve 
to provide a better understanding of the black experience in American society and will serve to provide a better understanding of the 
role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the cinema 
industry and to reveal how blacks were initially portrayed on the screen. The emergence of all-black cast films from 1910 to 1920 are 
examined to determine why these films developed and why audiences craved these screen images. The more sophisticated all-black 
cast films produced from 1920 to 1930 are examined to determine why these films increased in popularity and why black film stars 
began to emerge. African American screen images in cinema from 1930 to 1940 are examined to reveal how the black image began 
to change from that of a subservient to a more assertive and humane individual. Representations of African Americans from 1940 to 
1950 are examined to determine how and why black entertainers, particularly musicians, began to dominate the screen. Films 
produced from 1950 to 1960 are examined to investigate how the integrationist era began to influence the black screen image. The 
African American screen image in films produced from 1960 to 1970 is examined to determine how the resurgence of black pride 
influenced these representations and how this resurgence led to the development of black exploitation films. Black exploitation films 
are examined to determine their impact, to assess their decline in popularity, and to investigate the subsequent demand that followed 
for more quality black films in the aftermath of these films. Black representations in films from 1980 to 1990 are examined to reveal 
how black comedians began to dominate the black screen image of this decade and to determine the impact new black film directors 
have on contemporary representations of the African Americans in cinema. The emergence of "Hood Films" in the 1990s are 
explored to determine how they impacted contemporary representations of the black screen image. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest speakers 
(when available). Two examinations will be given during the session which include a midterm and final exam. Students are required 
to submit two papers (5 pages in length) examining the portrayal of the African American in motion pictures. These papers must be 
completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of Style, Turabian, etc). 

TEXTS 

Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. (Fourth Edition) 
New York: Continuum (2001). 

Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie. Representing Blackness: Issues in Film and Video. New Jersey: Rutgers UP, 1997. 
Cripps, Thomas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 

1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (5 pages) due on May 31, 2005 (PAPER I) and June 13, 2005 (PAPER II). 

GRADING 
Midterm 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two examinations (midterm and final) which must be taken on the date specified. 

ATTENDANCE: Class attendance is mandatory. 

CLASS PARTICIPATION: Class participation is encouraged and will influence your final course grade. 



WEEKLY CLASS SCHEDULE 
Summer 2005 

Week h May 17-19 
First Black Motion Picture 

Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethnic Notions 

Emergence of All-Black Cast Films 
Rise of Black Film Stars 
Nina Mae McKinney 
1910- 1920 
Hallelujah 

Week II: May 23-26 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Josephine Baker 
1920- 1930 
Emperor Jones 

Black Independent Filmmaker 
Oscar Micheaux 

Black Westerns 
Race Movies/Within Our Gates 

Servants and Maids Dominate the 
Screen Image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930- 1940 
Imitation of Life 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940- 1950 

(May 30-Holiday) 

Week III: May 31-June 2 
**PAPER I DUE May 31, 
2005"* 
Decline of All-Black Cast Films 
Impact of Integration 
1950- 1955 
No Way Out 
**MIDTERM EXAM** 

Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 

Impact of Sidney Poitier on the 
Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960- 1965 
In the Heat of the Night 

Week IV: June 6-9 
Impact of Black Exploitation Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grier 
1965 - 1970 
Shaft 

Decline of Black Exploitation 
Films 

Emergence of a New Wave of 
Black Filmmakers 

Gordon Parks 
Melvin Van Peebles 
1970- 1975 
Cooley High 

Black Comedians Rise as Film 
Stars 

Richard Pryor 
1975 - 1980 
A Soldier’s Story 

Week V: June 13-16 
**PAPER II DUE June 13, 
2005"* 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1980- 1985 
Contemporary African American 

Filmmakers of the 1990s 
Boyz’ n the Hood 

Spike Lee as Producer, Director, & 
Actor 

1985 - 1990 
Get on the Bus 
Do the Right Thing 
Bamboozled 

Devil in a Blue Dress 

Contemporary Representations, 

2000 and Beyond 

Monster’s Ball 

Training Day 

All 

Ray 

**FINAL EXAMINATION: MONDAY JUNE 20, 2005 11:30-2:30"* 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, May 18, 2005 8:43 AM 

Vander, Robin G <vander@email.unc.edu> 

Call tbr Papers - 4th Annual Hawmi International Cont~rence on Arts a~d Humanities (fwd) 

Dear Vander: In the event that you establish relations ~vith the BCC, do you 
think they can support nay travel to this conference? (Smile) Sincerely, 
Charlene Regester 

.......... Forwarded Message .......... 
Date: Tuesday, May 17, 2005 11:08 AM -1000 
From: Hawaii International Conference on Arts and Humanities 
<humanities@hichumanities org > 
To: regester@emaihunc.edu 
Subject: Call for Papers - 4th Annual Ha~vaii International Conference on 
Arts and Humanities 

Call for Papers/Abstracts/Submissions 
4th Almual Hawaii International Conference on Arts and Humanities 
Janualy 11 - 14, 2006 
Renaissance Ilikai Waikiki Hotel, Honolulu Hawaii, USA 

Submission Deadline: August 23, 2005 

Sponsored by: 
East West Cuunci [ for Educatiun 
Asia-Pacific Research Institute nf Peking University 
University uf Luuisville - (;enter :[’or Sustainable Urban Neighburhouds 

Web address: http://www.hichumanities.or~ 
Email address: humanities@hichumanities.org 

’]7he 4th Annual Hawaii Internatiunal Conference un Arts and Humanities will 
be held from January 11 (\Vednes&u) tu Janua~ 14 (Saturday), 2006 at the 
Renaissance Ilikai Waikiki Hotel in ttunululu, ttawaii The conference will 
pruvide many upportunities for academicians and professiunals frum arts and 
humanities related ]fields to interact with members inside and outside their 
uwn particular disciplines. Cruss-disciplinary submissiuns with uther 
fields are welcume. Performing artists (live dance, theater, and music) 
interested in displaying their talents will be accummudated whenever 
pussible. 

Topic Areas (All Areas uf Arts and Humanities are Invited): 

*Anthropulugy 
*American Studies 
*Archeulugy 
*Architecture 
*Art 
*Art History 
*Dance 
*English 
*Ethnic Studies 
*Fihn 
*Graphic Design 
*HistoW 
*Landscape Architecture 
*Languages 
*Literature 
*Linguistics 
*Music 
*Performing Arts 
*Philosophy 
*Religion 
*Second Language Studies 
*SpeectgCommmfication 
*Theatre 
*Visual Arts 
*Other Areas of Arts and Humanities 
*Cross-disciplinaW areas of the above related to each other or other areas. 

The Hawaii International Conference on Arts and H~tmanities encourages the 
following types of papers/abstracts/submissions for any of the listed areas: 

Research Papers - Completed papers. 
Abstracts - Abstracts of completed or proposed research 
Student Papers - Research by students 
Work-in-Progress Reports or Proposals for future projects 
Reports on issues related to teaching. 

For detailed information about submissions see: 
http ://w~vw hichu manities, orgicfpartshumanities.htm 

Submitting a Proposal: 

1. Create a title page for your submission. The title page should include: 



a title of the submission 
b. topic area of the submission (chooses from above list) 
c presentation fonnat (see 
http :/i~vw~v.hichumanities. org/cfpartshumanities.htm for format choices) 
d. name(s) of the author(s) 
e. department(s) and affiliation(s) 
f. mailing address(es) 
g. e-mail address(es) 
h. phone number(s) 
i. fax number(s) 
j. corresponding author if different than lead author 

2. Email your abstract and/or paper, alung with a title page, tu 
humanities@hichumanities org. Receipt of submissions will be acl,muwledged 
via email within 48 huurs. 

Please note that there is a limit of two contributed submissions per lead 
author 

To be removed from this list, please click the fulluwing link: 
http://www.hichumanities ur~/remuve/or cupy and paste the link into any web 
bruwser 

Hawaii International Cunference on Arts and Humanities 

P.O. Box 75036 

Honululu, HI 96836 USA 

Telephone: (808) 949-1456 

Fax: (808) 947-2420 

tgmail: h umanities@hich umanities, org 

Website: http ://w~vw hichumanities.ur~ 

.......... End For*w~rded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, May 19, 2005 8:19 AM 

Library Reserves Reading <reserve reading@unc.edtr~ 

Re: AFAM076/AFAM040 

Dear Stephanie: When I arrived at the reference desk, the student working 
stated that I needed to submit coursepack material on this form The 
student who was working called a supervisor and this was what was 
recommended. Please note that I only put coursepacks on reserve at the 
beginning of each semester and therefore, I have no idea as to what form 
should be completed. In the future, I ~vill ask for you when I arrive so 
that my materials will be handled appropriately and quickly. Sincerely, 
Charlene Regester 

--On Wednesdoy, May 18, 2005 10:45 AM -0400 Resel~’e Processing 
<reserve reading@unc.edu> ~vrote: 

I have received your coursepack submissions for AFAM076 & AFAM040 Please 
note that for ti~ture submissions, coursepack information should be 
completed on photocopy forms. Book forms are for published books only 
(this includes libraw and professor copies). Failure to complete the 
appropriate form could result in a delay m availabili~z for your 
material. 

Thank you, 

Stephanie Gilbert 
Reserve Processing Supervisor 

Reserve Processing * CB# 3942, R. B. Huuse Undergraduate Library * 
Chapel Hill, NC 27514-8890 * (919) 962-1054 * t"AX: (919) 962-2697 * 
http:i/eres, lib.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Saturday, May 21, 2005 11:05 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: cci computers 

Dear Debby: Yes, I will probably want a laptop with the CD/DVD disk drive. 
Thanks much. Sincerely, Charlene Regester 

--On Friday, May 20, 2005 1:03 PM -0400 Deborah Crowder 
<dacrowde @email.unc. edu> wrote: 

OK, I think I know what they are talking about now. We are due for a CCI 
rollout in the fall. Each faculty member has to decide whether they want 
the desktop (nice with a flat panel monitor) or a basic laptop. The 
basic laptops now come with a CD/DVD drive. So, since you never use your 
office and since you need that particular feature, I presume you will 
want to get a laptop. Let me know as I have to place the departmental 
order soon. DC 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, May 26, 2005 3:17 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
AFAM 40 Exam I 

ss40EXl.doc 

Dear Debby: Attached is Exam I for Afam 40 for those students who will need 
to take a make-up exam. See you on Friday. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, May 31, 2005 2:01 PM 

Eubanks, Trevaughn B <tbrown3@email.unc.edu> 

Re: Your Reimbur~ment lbr Airt~re 

Dear Trevaughn: Yes, I will t~z to locate travel information to give you 
specific departure dates and times, etc. Thales much. Sincerely, Charlene 
Regester 

--On Tuesday, May 31, 2005 8:48 ALl -0400 "Trevaughn B. Eubanks" 

<tbrown3 @email.unc. edu> wrote: 

Hi Charlene, 

The travel accouaating office returned your travel form because they stated 
that the receipt provided is for rail London to Paris, two nights in 
Paris, and 3 day transpoltation pass in Paris. Your conference was in 
London. They want you to send a memo signed by you justifying this 
expense. If you could do this before the end of this week it would be 
appreciated. 

Please feel free to call me at 843-2668 

Thanks. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, June 3, 2005 9:23 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: [Fwd: spring 2006] 

Dear Debby: My preference includes teaching a freshman seminar and a 
section of AFAM 76 on Tuesday/Thursday. Please note that since I am trying 
to complete as much work as I can, I really need smaller classes. 
Sincerely, Charlene Regester 

--On Thursday, June 02, 2005 4:05 PM -0400 Deborah Crowder 
<dacrowde @email.unc. edu> wrote: 

Hi folks. I need to work on the spring 06 schedule. Please submit your 
preferences asap and I’ll do what I can to accommodate your requests. 
Please include courses, times and days with alternates. Thanks much. DC 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, Jnne 6, 2005 8:06 AM 

Vander, Robin G <vande@email.unc.edu> 

Re: [Fwd: spring 2006] (tkYd) 

.......... Forwarded Message .......... 
Date: Friday, June 03, 2005 1:33 PM -0400 

From: Deborah Crowder <dacrowde@emaihunc.edu> 
To: charlene regester <regester@email uric edu> 
Subject: Re: [Fwd: spring 2006] 

Thanks Charlene. I’ll do what I can Remember that both Reg and Tim are 
on leave, Barbara’s status is up in the air but she may not be teaching, so 
I plan to be desperate for people to teach 40 C 

harlene regester wrote: 

Dear Debby: My preference includes teaching a freshman seminar and a 
section o17 AFAM 76 on ’]Tuesday/Thursday Please note that since I am 
trying to complete as much work as I can, I really need smaller 
classes Sincerely, Charlene Regester 

--On Thursday, June 02, 2005 4:05 PM -0400 Deborah Crowder 

<dacrowde@email.unc.edu> wrote: 

>> Hi folks. I need to work on the spring 06 schedule Please submit your 
>> preferences asap and I’ll do what I can to accommodate your requests. 
>> Please include courses, tunes and days with alternates Thanks 
>> much. DC 
>> 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, June 9, 2005 1:53 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Make-Up Exam AFAM 76 

SUM76MID2005.doc 

Dear Debby: Attached is the make-up exam for AFAM 76. Sincerely, Charlene 
Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, June 9, 2005 1:55 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
AFAM 40 Make-Up Exam 

sums40EX2year2005, doc 

Dear Debby: Attached is the make-up exam for AFAM 40. Sincerely, Charlene 

Regester 



PROGRAM ASSOCIATE 

LOCATION OF POSITION 
This position generally functions works closely with the Director of the Prevention 
Sciences Research Center, which houses the Drug Abuse Research Program (DARP), 
and the Morgan-Hopkins Center for Health Disparities Solutions(CHDS). The individual 
in this position will perform work associated with both of the aforementioned programs. 
DARP is a federally funded initiative designed to increase the number of faculty and 

students involved in substance abuse research. Given its mission, the Center recruits 
Morgan faculty and students to the Center to become involved in writing grants, 
publishing papers and attending research training workshops and conferences. 

Individuals involved in DARP are also involved in other research-related activities. 
The Morgan-Hopkins Center is a collaborative effort between the Morgan State 
University and Johns Hopkins University. The mission of the Morgan-Hopkins Center 
for Health Disparities Solutions is to develop new knowledge and test interventions that 
will lead to the elimination of racial disparities in health status. The Center proposes to 
do this through coordinated inter-institutional efforts in research, training and 
community outreach. The Center will have a national focus, but much of its work will be 
conducted in the local Baltimore community. The specific goals of the Center are: 1) To 
improve the health research capacity of Morgan State University; 2) To improve the 
ability of Johns Hopkins University to conduct high quality research on racial 
disparities;3) To expand the number of researchers specializing in minority health and 
health disparities research; 4)To work in conjunction with community-based 
investigators to build community capacity, in efforts to sustain programs to improve the 
health of its residents; and 5)To conduct research across the spectrum, seeking to 
explore the etiology of health disparities and finding interventions to reduce health 
disparities. 

The individual will work at the Morgan State University at Montebello Complex. The 
individual will report directly to the Director of the Prevention Center or her designee. 
Other reporting relationships may be established, depending on the tasks assigned, and 
senior personnel available at the Center. Must be prepared to have a flexible schedule. 

The position of Program Associate requires specialized training and expertise in 
working with community residents who are partners in various interventions as well as 
knowledge of research methods and community-based research. The incumbent will be 
required to travel with the director and other researchers into the community targeted by 
the Center to convene meetings and to assist in the development of interventions. In 
addition, incumbent will work with other staff and researchers in convening meetings 
addressing the development of interventions and programs for the Center. 

TYPICAL DUTIES AND RESPONSIBILITIES: 

The following are examples of typical duties. Other duties may be assigned. 



¯ Assist faculty researchers, or may act independently, in the planning and designing of 
research projects, establishing goals and objectives of such projects and programs 

¯ Recommend schedules, timetables and costs for such programs. 
¯ Present the results of research projects to internal and external entities and collaborators 
¯ Acts in place of principal investigator for grant or project, if directed to do so. 
¯ Communicates with government, state and local funding agencies about funded projects 

and interventions. 

¯ Ensure smooth operation of projects mounted by Center. 
¯ use technology effectively to facilitate project’s success 
¯ Act as the liaison between the Center and other to ensure the success of established 

programs. 
Engage in fieldwork and report writing. 
Write grants and proposals to establish programs 

To perform this job successfully, an individual must be able to perform each duty 
satisfactorily. The requirements listed below are representative of the knowledge, skill, 
and/or ability required. 

¯ Must have the technical expertise in area of research methods 
¯ Ability to communicate effectively 
¯ Awareness and commitment to detail 
¯ Knowledge of the principles and techniques of the public health and community 

involvement in the elimination of health disparities. 
¯ Must have excellent organizational and project management skills 
¯ Must have evidence of being an excellent writer.. 
¯ Skill in leading, coordinating and/or supervising the work of others. 
¯ Ability to work with low-income community residents who represent various cultural 

and ethnic backgrounds. 

¯ EDUCATION and/or EXPERIENCE: Candidate must have a MPH or equivalent degree 
from an Accredited School of Public Health and at least three years of relevant 
experience. 



Research Assistant 

The Prevention Sciences Research Center, which houses the Drug Abuse Research Program 
(DARP), and the Morgan-Hopkins Center for Health Disparities Solutions (CHDS), has a 
current opening for motivated recent college graduate who is interested in the areas of drug 
abuse health disparities research. The individual in this position will perform work associated 
with both of the aforementioned programs. DARP is a federally funded initiative designed to 
increase the number of faculty and students involved in substance abuse research. Given its 
mission, the Center recruits Morgan faculty and students to the Center to become involved in 
writing grants, publishing papers and attending research training workshops and conferences. 
Individuals involved in DARP are also involved in activities related to community participatory 
research and community outreach. 
The Morgan-Hopkins Center is a collaborative effort between the Morgan State University and 
Johns Hopkins University. The mission of the Morgan-Hopkins Center for Health Disparities 
Solutions is to develop new knowledge and test interventions that will lead to the elimination of 
racial disparities in health status. The Center is an inter-institutional effort in research, training 
and community outreach and will have a national focus, but much of its work will be conducted 
in the local Baltimore community. The specific goals of the Center are: 1) To improve the 
health research capacity of Morgan State University; 2) To improve the ability of Johns 
Hopkins University to conduct high quality research on racial disparities;3) To expand the 
number of researchers specializing in minority health and health disparities research;4)To work 
in conjunction with community-based investigators to build community capacity, in efforts to 
sustain programs to improve the health of its residents; and 5)To conduct research across the 
spectrum, seeking to explore the etiology of health disparities and finding interventions to 
reduce health disparities. 

The individual will work at the Morgan State University at Montebello Complex and the work 
hours will be 8:00 am to 5:00 pm, with an hour for lunch (or from 8:30 to 5:00, with an 1½ for 
lunch). The individual will report directly to the Director of the Prevention Center or her 
designee. Other reporting relationships may e identified. 

The candidate will be primarily responsible for 

¯ Performing literature searches and reviews for grant and scientific articles 
¯ Assisting in the preparation of grant applications, including the editing of such 

documents 
¯ Participating in the preparation of scientific preparations, including the editing of such 

documents prepared by others. 
¯ Presenting at scientific conferences research in which he/she has been involved or 

conducted alone. 
¯ Attending workshops and courses to enhance research and related skills 
¯ Assisting research scientists and faculty fellows with on-going projects including 

preparing materials pertaining to the project, including data analyses and report 
preparation. 

Research Assistants will also conduct community surveys, perform data analyses and writing 
scientific papers submitted for publication. The candidate will work under the supervision of 
the Senior Scientist or her designee. 



The ideal candidate will have a Bachelor’s Degree in Public Health, Psychology, Social work or 
a related area with at least a "B" average and coursework in research methodology and/or 
statistics. The candidate must be able to thrive in a dynamic work environment and possess 
excellent written and oral communication skills with proficiency with MS Office Suite (Word, 
Excel, Powerpoint). Successful candidates are proactive, flexible, able to work independently 
and multi-task. 

Minimum Requirements 
Bachelor’s degree in behavioral science or related area (at least "B" average) 
One course in statistics or research methodology 
Computer skills, especially MS Word and Powerpoint 
Excellent communication skills (written and oral) 

*The preceding job description indicates the general nature and level of work performed. It 
should not be interpreted as a comprehensive inventory of all duties, responsibilities and 
qualifications of successful candidates. 

*MSU is an equal opportunity employer 

Interested individuals should send CV. Mr. McKinley Glover at @aol.com 



SENIOR ADMINISTRATIVE ASSISTANT 

LOCATION OF POSITION 
This position is in the Prevention Research Sciences Center, which houses the Drug Abuse 
Research Program (DARP), and the Morgan-Hopkins Center for Health Disparities 
Solutions(CHDS). The individual in this position will perform work associated with both of 
the aforementioned programs. DARP is a federally funded initiative designed to increase the 
number of faculty and students involved in substance abuse research. Given its mission, the 
Center recruits Morgan faculty and students to the Center to become involved in writing 
grants, publishing papers and attending research training workshops and conferences. 

Individuals involved in DARP are also involved in other research-related activities. 
The Morgan-Hopkins Center is a collaborative effort between the Morgan State University 
and Johns Hopkins University. The mission of the Morgan-Hopkins Center for Health 
Disparities Solutions is to develop new knowledge and test interventions that will lead to the 
elimination of racial disparities in health status. The Center proposes to do this through 
coordinated inter-institutional efforts in research, training and community outreach. The 

Center will have a national focus, but much of its work will be conducted in the local 
Baltimore community. The specific goals of the Center are: 1) To improve the health research 

capacity of Morgan State University; 2)To improve the ability of Johns Hopkins University to 
conduct high quafity research on racial disparities;3) To expand the number of researchers 

specializing in minority health and health disparities research;4)To work in conjunction with 

community-based investigators to build community capacity, in efforts to sustain programs to 
improve the health of its residents; and 5)To conduct research across the spectrum, seeking to 

explore the etiology of health disparities and finding interventions to reduce health 
disparities. 

The individual will work at the Morgan State University at Montebello Complex and the work 

hours will be 8:00 am to 5:00 pro, with an hour for lunch(or from 8:30 to 5:00, with an 1½ for 
lunch). The individual will report directly to the Director of the Prevention Center or her 
designee. Other reporting relationships may be established, depending on the tasks assigned, 
and senior personnel available at the Center. 

The individual in this position will: 

¯ Manage a conflict free calendar of meetings and appointments for the director. 

¯ Plan travel itineraries for Center Staff. 

Communicate, in person, in writing and over the telephone, with visitors, Center 
investigators and project directors, and university administrators, faculty and students. 

Work independently, manage projects, and determine priorities requiring a high degree 
of professionalism and confidentiality. 

Handle and screen incoming telephone calls, mail, faxes, electronic and voicemail in 
an efficient and organized manner. 



¯ Develop and maintain a filing system for the Project Manager and the Center. 

¯ Maintains budget and reconciles expenditures. 

¯ Utilize Word, Excel, and Access for management and production of heavy incoming 
and outgoing paper flow. 

¯ Utilize PowerPoint to prepare presentations. 

¯ Compose letters and documents; edit all written materials. 

¯ Sees that supplies and other special materials and equipment are ordered as needed 

¯ Ensures that computer consultants maintain and address computer issues and problems 

¯ Search electronic databases for data, and other information. 

¯ Schedule meetings of the investigators and faculty researchers associated with the 
Center. 

¯ Prepare for all meetings pertaining to the Center, including preparing the agenda, 
making parking arrangements. 

¯ Prepare and route correspondence. 

¯ Prepare the forms and materials required for grant submissions. 

Requirements." High school graduates with eight or more experience working in office 
administration; Associate Degree in Office Administration or a related area and four years of 
experience. A strong preference is for experience in a research environment or an educational 
institution that has research as its primary mission. Strong writing skills including the ability 

to write memos and thoroughly proofread written material, to operate a personal computer to 
access and effectively use e-mail, electronic calendars, to search web sites for needed 
information, and use other basic office support software are expected. Excellent word 
processing skills required, including the ability to accurately format tables and reports. 
Expertise with the use of various software applications, such as word processing packages 
(Microsoft Office, Word Perfect), spreadsheets, databases, statistical packages and graphics 
packages to assemble, manipulate and/or format data and/or reports are desirable. Strong 
communication skills, including the ability to pleasantly answer phones, greet visitors, and 
manage office e-mail with a significant level of expertise. Ability to manage many tasks 
simultaneously to successful completion are required and the individual must be detail- 
oriented, well-organized a self starter. Ability to work to complete work by stated deadlines 
and report to work on time are key requirements. 





From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, June 20, 2005 5:49 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
AFAM 76 & AFAM 40 Make-up Final Exam 

76SUMF1N2005.DOC; 40Sumfin2005.doc 

Dear Debby: Attached is a copy of the final exam for AFAM 76 & AFAM 40. I 

will see you on Tuesday. Sincerely, Charlene Regester 



PROGRAM ASSOCIATE 

LOCATION OF POSITION 
This position generally functions works closely with the Director of the Prevention 
Sciences Research Center, which houses the Drug Abuse Research Program (DARP), 
and the Morgan-Hopkins Center for Health Disparities Solutions(CHDS). The individual 
in this position will perform work associated with both of the aforementioned programs. 
DARP is a federally funded initiative designed to increase the number of faculty and 

students involved in substance abuse research. Given its mission, the Center recruits 
Morgan faculty and students to the Center to become involved in writing grants, 
publishing papers and attending research training workshops and conferences. 

Individuals involved in DARP are also involved in other research-related activities. 
The Morgan-Hopkins Center is a collaborative effort between the Morgan State 
University and Johns Hopkins University. The mission of the Morgan-Hopkins Center 
for Health Disparities Solutions is to develop new knowledge and test interventions that 
will lead to the elimination of racial disparities in health status. The Center proposes to 
do this through coordinated inter-institutional efforts in research, training and 
community outreach. The Center will have a national focus, but much of its work will be 
conducted in the local Baltimore community. The specific goals of the Center are: 1) To 
improve the health research capacity of Morgan State University; 2) To improve the 
ability of Johns Hopkins University to conduct high quality research on racial 
disparities;3) To expand the number of researchers specializing in minority health and 
health disparities research; 4)To work in conjunction with community-based 
investigators to build community capacity, in efforts to sustain programs to improve the 
health of its residents; and 5)To conduct research across the spectrum, seeking to 
explore the etiology of health disparities and finding interventions to reduce health 
disparities. 

The individual will work at the Morgan State University at Montebello Complex. The 
individual will report directly to the Director of the Prevention Center or her designee. 
Other reporting relationships may be established, depending on the tasks assigned, and 
senior personnel available at the Center. Must be prepared to have a flexible schedule. 

The position of Program Associate requires specialized training and expertise in 
working with community residents who are partners in various interventions as well as 
knowledge of research methods and community-based research. The incumbent will be 
required to travel with the director and other researchers into the community targeted by 
the Center to convene meetings and to assist in the development of interventions. In 
addition, incumbent will work with other staff and researchers in convening meetings 
addressing the development of interventions and programs for the Center. 

TYPICAL DUTIES AND RESPONSIBILITIES: 

The following are examples of typical duties. Other duties may be assigned. 



¯ Assist faculty researchers, or may act independently, in the planning and designing of 
research projects, establishing goals and objectives of such projects and programs 

¯ Recommend schedules, timetables and costs for such programs. 
¯ Present the results of research projects to internal and external entities and collaborators 
¯ Acts in place of principal investigator for grant or project, if directed to do so. 
¯ Communicates with government, state and local funding agencies about funded projects 

and interventions. 

¯ Ensure smooth operation of projects mounted by Center. 
¯ use technology effectively to facilitate project’s success 
¯ Act as the liaison between the Center and other to ensure the success of established 

programs. 
Engage in fieldwork and report writing. 
Write grants and proposals to establish programs 

To perform this job successfully, an individual must be able to perform each duty 
satisfactorily. The requirements listed below are representative of the knowledge, skill, 
and/or ability required. 

¯ Must have the technical expertise in area of research methods 
¯ Ability to communicate effectively 
¯ Awareness and commitment to detail 
¯ Knowledge of the principles and techniques of the public health and community 

involvement in the elimination of health disparities. 
¯ Must have excellent organizational and project management skills 
¯ Must have evidence of being an excellent writer.. 
¯ Skill in leading, coordinating and/or supervising the work of others. 
¯ Ability to work with low-income community residents who represent various cultural 

and ethnic backgrounds. 

¯ EDUCATION and/or EXPERIENCE: Candidate must have a MPH or equivalent degree 
from an Accredited School of Public Health and at least three years of relevant 
experience. 



SENIOR ADMINISTRATIVE ASSISTANT 

LOCATION OF POSITION 
This position is in the Prevention Research Sciences Center, which houses the Drug Abuse 
Research Program (DARP), and the Morgan-Hopkins Center for Health Disparities 
Solutions(CHDS). The individual in this position will perform work associated with both of 
the aforementioned programs. DARP is a federally funded initiative designed to increase the 
number of faculty and students involved in substance abuse research. Given its mission, the 
Center recruits Morgan faculty and students to the Center to become involved in writing 
grants, publishing papers and attending research training workshops and conferences. 

Individuals involved in DARP are also involved in other research-related activities. 
The Morgan-Hopkins Center is a collaborative effort between the Morgan State University 
and Johns Hopkins University. The mission of the Morgan-Hopkins Center for Health 
Disparities Solutions is to develop new knowledge and test interventions that will lead to the 
elimination of racial disparities in health status. The Center proposes to do this through 
coordinated inter-institutional efforts in research, training and community outreach. The 

Center will have a national focus, but much of its work will be conducted in the local 
Baltimore community. The specific goals of the Center are: 1) To improve the health research 

capacity of Morgan State University; 2)To improve the ability of Johns Hopkins University to 
conduct high quafity research on racial disparities;3) To expand the number of researchers 

specializing in minority health and health disparities research;4)To work in conjunction with 

community-based investigators to build community capacity, in efforts to sustain programs to 
improve the health of its residents; and 5)To conduct research across the spectrum, seeking to 

explore the etiology of health disparities and finding interventions to reduce health 
disparities. 

The individual will work at the Morgan State University at Montebello Complex and the work 

hours will be 8:00 am to 5:00 pro, with an hour for lunch(or from 8:30 to 5:00, with an 1½ for 
lunch). The individual will report directly to the Director of the Prevention Center or her 
designee. Other reporting relationships may be established, depending on the tasks assigned, 
and senior personnel available at the Center. 

The individual in this position will: 

¯ Manage a conflict free calendar of meetings and appointments for the director. 

¯ Plan travel itineraries for Center Staff. 

Communicate, in person, in writing and over the telephone, with visitors, Center 
investigators and project directors, and university administrators, faculty and students. 

Work independently, manage projects, and determine priorities requiring a high degree 
of professionalism and confidentiality. 

Handle and screen incoming telephone calls, mail, faxes, electronic and voicemail in 
an efficient and organized manner. 



¯ Develop and maintain a filing system for the Project Manager and the Center. 

¯ Maintains budget and reconciles expenditures. 

¯ Utilize Word, Excel, and Access for management and production of heavy incoming 
and outgoing paper flow. 

¯ Utilize PowerPoint to prepare presentations. 

¯ Compose letters and documents; edit all written materials. 

¯ Sees that supplies and other special materials and equipment are ordered as needed 

¯ Ensures that computer consultants maintain and address computer issues and problems 

¯ Search electronic databases for data, and other information. 

¯ Schedule meetings of the investigators and faculty researchers associated with the 
Center. 

¯ Prepare for all meetings pertaining to the Center, including preparing the agenda, 
making parking arrangements. 

¯ Prepare and route correspondence. 

¯ Prepare the forms and materials required for grant submissions. 

Requirements." High school graduates with eight or more experience working in office 
administration; Associate Degree in Office Administration or a related area and four years of 
experience. A strong preference is for experience in a research environment or an educational 
institution that has research as its primary mission. Strong writing skills including the ability 

to write memos and thoroughly proofread written material, to operate a personal computer to 
access and effectively use e-mail, electronic calendars, to search web sites for needed 
information, and use other basic office support software are expected. Excellent word 
processing skills required, including the ability to accurately format tables and reports. 
Expertise with the use of various software applications, such as word processing packages 
(Microsoft Office, Word Perfect), spreadsheets, databases, statistical packages and graphics 
packages to assemble, manipulate and/or format data and/or reports are desirable. Strong 
communication skills, including the ability to pleasantly answer phones, greet visitors, and 
manage office e-mail with a significant level of expertise. Ability to manage many tasks 
simultaneously to successful completion are required and the individual must be detail- 
oriented, well-organized a self starter. Ability to work to complete work by stated deadlines 
and report to work on time are key requirements. 





From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, July 14, 2005 2:56 PM 

Bambi Haggins <bhaggin@umich.edu-~ 

Re: [SCMSBlack] Ossie Davis Retrospective 

Dear Bambi: I did not realize that Console-ing Passions was still meeting 
If they have at1 upcoming conference, please forward this info or if you 
have a ~vebsite address, let me kno~v. Thanks much. Sincerely, Charlene 
Regester 

--On Thursday, July 14, 2005 1:23 PM -0400 Bambi Haggms 
<bhaggins@umich edu> wrote: 

> charlene, 
> 

> sorly’ that you might not be going to b.c., it should be a fun COl~ference 
> thanks for the suppolt on the ossie davis retrospective--i really hope 
> that it works out. i hope that you are doing well and look forward to 
> seeing you; if not at scms, then perhaps at console-ing passions 

> best, 
> bambi 
> 

>> Dear Bambi: Yes, I think we should definitely celebrate him in some 
>> way. However, I am not certain that I will attend this year’s SCS 
>> but I will let you know Sincerely, Charlene Regester 
>> 

>> --On Wednesday, July 13, 2005 4:02 PM -0400 Bambi Haggins 
> > <bhaggins@umich edu> wrote: 

>>> Hello, everyone, 

>>> It would seem appropriate to do an Ossie Davis retrospective of some 
>>> kind as part of the screening series. Perhaps early work that ~2~lks may 
>>> not have seen in awhile (or at all) like Gone Are The Days (1963) or 
>>> Cotton Comes to Harlem (1970) or even one of the episodes he wrote for 
>>> East Side/West Side. 

>>> What do you think? 

>>> Best 
>>> Bambi 

>>> Bambi L. tlaggins 
>>> Assistant Professor, Program in Film & Video Studies 
>>> Umversity of Machigan 
>>> 2012C Frieze 
>>> 734-615-4208 
>>> bhaggins@umich, edu 

>>> The SCMS homepage: http://~wzw.crustudies.org 

>>> SCMSBlack info and archive: 
>>> htt p://www, cmstudies.orgimailruan/listinfoiscmsblack 

>>> SCMSBlack is supported by the Telecorum~mication and Film Department, the 
>>> University of Alabama: http:/iwww.tcf.ua.edu. Opinions expressed here 
>>> do not necessarily represent those of SCMS, the TCF Department, or the 
>>> University of Alabama. 

> Bambi L. Haggins 
> Assistant Professor, Program in Film & Video Studies 
> University of Michigan 
> 2012C Frieze 
> 734-615-4208 
> bhaggins@mnich, edu 



Fi"om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, Jnly 18, 2005 1:27 PM 

Vander, Robin G <vander@email.unc.edu> 

[Ncfilm] The Independem Weekly to sponsor screenings of classic Vietnam documentary! (l\vd) 

[Ncfihn] The Independent Weekly ~o sponsor screenings of classic Vietna~ docu~nentary!.~nsg 

.......... Forwarded Message .......... 
Date: Sunday, July 17, 2005 5:32 PM-0400 

From: Hank Okazaki <hokazak@duke edu> 
To: ncfilm@aas.duke.edu 
Subject: [Ncfilm] The Independent Weekly to sponsor screenings of classic 

Vietnam documentary[ 

David Fellerath wrote: 

The Independent Weekly to sponsor screenings of classic Vietnam 
docum entary [ 

’]7he Independent Weekly is screening a restored print of the classic Vietnam 
documentary Hearts and Minds. First released in 1974, Peter Davis’s fihn 
remains the definitive cinematic docutnent of the disastrous political 
decisions that led to the Vietnam War, a conflict that claimed the lives of 
58,000 Americans and three million Vietnaruese. 

Healts and Minds is a remarkable and ruoving film that remains distressingly 
relevant today, as we meet politicians who talk about America’s power and 
responsibility to spread freedoru throughout the world through military 
means. 

Michael Moore has described Hearts and Minds as the movie that made hiru 
want to be a filmmaker. 

Hearts and Minds will screen four nights only: 

Stmday, July- 24 at Chapel Hill’s Carolina Theater at 12:30 p.m. $7 

Monday, July 25 at Durham’s Carolina Theatre at 7 and 9:30 p.m. $7.25 

Tuesday, July 26 at Cary’s GalaxT Cinema at 7 p.m. $7 

Wednesday, July 27 at Raleigh’s Colony Theater at 7 p.m. $7 

The iVlonday, Tuesday and Wednesday screenings ;vill be follo;ved by a talk and 
discussion led by Raleigh’s Stan Golf, noted author and U.S. Army Special 
Forces veteran of eight mihtary conflicts, including the Viemam War. 

Read more about the film here 

David Fellerath 
Film editor/critic 
Independent Weekly 
Durham, NC 
www in@week.corn 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Attach: 

ncfilm- bounces@aas.duke.edu on behalf of 

Hank Okazaki <hokazak@duke.edu> 

Sunday, July 17, 2005 5:33 PM 

ncfllm@aas.duke.edu 

[Ncfilm] The Independent Weeldy to sponsor screenings of classic Vietnam documentary! 

ATT00001 .c 

David Fellemth wrote: 

The Independent Weekly to sponsor screenings of classic Vietnam documentary! 
The Independent lVeekly is screening a restored print of the classic Vietnmn documentary Hearts andMinds~. First released in 1974, Peter Davis’s fihn 

remains the definitive cinematic document of the disas~trous political decisions that led to the Vietnam War, a conflict that claimed the lives of 58,000 

AInericans and three million Vietnmnese. 

Hearts andMinds~ is a remarkable and moving film that remains distressingly relevant today, as we meet politicians who ta~k about America’s power and 
responsibili~ to spread freedom throughout the world through militmy means. 

Michael Moore has described Hearts’ and:~Iinds as the movie that made him want to be a filmmaker. 

Hearts and~linds will screen four fights only: 

Sunday, July 24 at Chapel Hill’s Carolina Theater at 12:30 p.m. $7 
Monday, July 25 at Durham’s Carolina Theatre at 7 and 9:30 p.m. $7.25 

Tuesday, July 26 at Cary’s Galaxy Cinema at 7 p.m. $7 

Wednesday, July 27 at Raldgh’s Colon? Theater at 7 p.m. $7 

The Monday, Tuesday and Wednesday screenings will be followed by a talk and discussion led by Raleigh’s Stan Gott; noted author and U.S. Army 

Special Forces vetera~ of eight military conflicts, including the Vietnam Wax. 

Read more about the film here. 
David Fellerath 
Film editor/critic 
Independent Weekly 
Durham, NC 
wwwJndyweek,com 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, July 20, 2005 1:22 PM 

Robe(t Mercer <nnercer@mml.uncaa.unc.edu> 

Re: Invitation 

Dear Robert: Thanks for the invitation, however, I will be on leave on the 
Fall and thus ~vill not be able to attend Perhaps in the future. Sincerely, 
Charlene Regester 

--On Wednesday, July 20, 2005 11:25 AM -0400 Robert Mercer 
<rmercer@mail uncaa.unc.edu> wrote: 

Dear Professor Regester: 

We would like to cordially invite you to the ?Thursday Lunch*? at the 
Kenan Football Center on Thursday, September 8th at 12:00 noon This is 
our traditional pre-game hmcheon ~vith Football Coach John Bunting, his 
staff and the staff of the Academic Support Program for Student-Athletes. 
This lunch is also an opportuni~ for us to say ?thank you? for your 
support of our student-athletes and the Academic Support (;enter 
programming You will be able to get an ?insiders’? look at Carolina 
Football during game week and er~ioy great fellowship and food with 

> colleagues from across our campus We sincerely hope you will beable 
> to join us for what is customarily an entertaimng event! Please RSVP 

by Monday, August 8th. 

Sincerely, 

Robert Mercer 

Director of The Academic Support Program for Student-Athletes 

966-4102 

Mar), Wlllingham 

Learning Specialist [’or Olympic Sports, Coordinator of Supplemental 
Instruction Program 

966-4102 

* Please plan for the luncheon to last just over 1 hour. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, August 11, 2005 11:52 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Summer School 

Dear Debby: Yes, I would like to teach Summer School. If possible two 
sections of AFAM 76 would be great. If not, the usual AFAM 40 and AFAM 76. 
First Summer Session is always better for me. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, August 17, 2005 1:52 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Student Exam 

Dear Debby: If one of my students recently took an exam, please deliver to 
my carrell in Davis Library (ask Travis to slip under my door)so that I can 
grade his exam and Paper. He probably needs his grade so that he can enroll 
in the fall. He already emailed me his paper. I would like to do this 
before I forget about this. Thanks much. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, August 18, 2005 1:36 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: Student Exam 

Dear Debby: Thanks much. I will read as soon as possible and email the 
grade. Sincerely, Charlene Regester 

--On Wednesday, August 17, 2005 2:37 PM -0400 Deborah Crowder 
<dacrowde @email.unc. edu> wrote: 

He is on his way. Travis is going to Vegas and won’t be back after today 
until Monday. DC 

charlene regester wrote: 

>> Dear Debby: If one of my students recently took an exam, please 
>> deliver to my carrell in Davis Library (ask Travis to slip under my 
>> door)so that I can grade his exam and Paper. He probably needs his 
>> grade so that he can enroll in the fall. He already emailed me his 
>> paper. I would like to do this before I forget about this. Thanks 
>> much. Sincerely, Charlene Regester 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, August 19, 2005 11:29 AM 

Vander, Robin G <vande@email.unc.edu> 

Re: Student Exam (t~¥d) 

.......... Forwarded Message .......... 
Date: Thursday, August 18, 2005 2:13 PM -02/.)0 

From: Deborah Crowder <dacrowde@email.unc.edu> 
To: charlene regester <regester@email uric edu> 
Subject: Re: Student Exam 

Did you see the news about Chandra Guinn’s job? 
www.dukenews, duk e.edu/2005/08/*chandra**guinn*.htm[ DC 

.......... End Forwarded Message .......... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, September 5, 2005 3:50 PM 

Ron Bartholomew <rlba~ho@emml.nnc.edtr’~ 

Re: I still have yonr laptop 

Dear Ron: I have not forgotten but I had several deadlines to meet which is 
why I have not been able to pick up the laptop However, I will do so in the 
next couple of weeks. Thanks tremendously for your assistance. Sincerely, 
Charlene Regester 
>Hi, 
> 

> I just wanted to remind you that the laptop is still on my desk at Swain 
> Hall. I hope all is going well with you. 
> 

> Ron 
> 

> 

> 

> Ron Bartholome~v 
> ATN Classroom Hotline 
> 05A Swain Hall 
> 

> Phone 919 843-6537 
> F~/X2x2 919 962-8349 
> 

> 

> 



From: 

Sent: 

To: 

Subject: 

@email.unc.edu> 
Monday, September 19, 2005 4:00 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 
Re-Appointment Materials 

Dear Julius: This is to let you know that I received the materials requested 
for re-appointment. I will begin to work on this and hope to have it 
forwarded by October 1. If you need it sooner, please let me know. Sincerely, 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, September 20, 2005 5:08 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Facul~ and Administra’6ve Positions in Humanities 

..... Forwarded message li’om amccarthy@academickeys.com ..... 
Date: Tue, 20 Sep 2005 12:36:15 -0400 @DT) 
From: Andrea McCarthy <amccalthy@academickeys corn> 

Reply-To: amccarthy@academickeys.com 
Subj ect: Facul~ and A&ninistrative Positions in Humanities 

To: regester@emaihunc.edu 

Dear Professor Regester, 

This month’s issue of AcademicKeys’ e-Flier for Humanities 
features 28 faculty and administrative jobs and links to 
hundreds more faculty and administrative positions in higher 
education. 

Issue: Humanities 09/20/05 

Circulation: 22,000 

A discipline specific version of this e-flier is also distributed. If 
you are interested in that version, please visit our site: 
w~v.academickeys.com 

Add your department’s positions to our next e-Flier, where 86% 
of the top 100 institutes in the US advertise their positions: 

http:i/tlumanities.AcademicKeys.com/client lo~in.php?ta~ HU10050920 

HURRI(~’AN KATRINA 

To help support relief efforts in the aftermath of the devastation 
caused by Hmricane Katrina, AcaderuicKeys will donate 25% of their 
total sales for the month of Septeraber to the American Red Cross. 
These donations apply to all proceeds from jobs posted in the month of 
Septeraber. Individuals wishing to make additional donations may do 
so by contacting the American Red Cross: http://www.redcross.org/ 

*********************************** 

SE~’IOR ADMINISTRATIVE POSITIONS: 

President 
Senior Administration 
Associated Colleges of the Mi&vest 
Grinnell, IA 

httl~ :/iadrninistration.AcademicKcvs. corrdredir ect.php?4699-HU10050920 

DEAN, COLLEGE OF .%RTS AND SCIENCES 
College of Arts and Sciences 
University of St. Thomas 

St Paul, 

http ://administration.AcademicKevs. co~rdredirect php?4341-HU10050920 

Chief Academic Officer 
Administration 
Lee College 
Baytown, TX 

http ://administration.AcademicKevs. colrdredirect php?4285-HU10050920 

President 

Maine College of Art 
Poltland, 2vie 

http ://administration.AcademicKevs. co~rdredirect php?4494-HU10050920 



President 

University of Maryland University College 
McLean, VA 

http ://administration.AcademicKevs. com/redirect php?4602-t]U10050920 

President 

Ashland Universib" 
Washington, DC, DC 

http ://a&ninistr ation.Ac ademicKes~s, com/r edirect.php?4622-HU10050920 

President 

Vassar College 
Poughkeepsie, NY 

http ://a&ninistr ation.Ac ademicKes~s, com/r edirect.php?4734-HU10050920 

President 

Unity College 

Atlanta, GA 

htt~://a&ninistration.AcadenricKevs.con~/redirect.~hr~?4735-HUlO050920 

Chancellor 

Umversi~z of Washington, Bothell 
Seattle, WA 

http ://administration.AcademicKeys. com/redirect.php?4779-HU10050920 

ACADE2vfIC POSITIONS: 

Sexuali~ and Gender in the African Diaspora 
Women’s Studies 
Duke University 
Durham, NC 

http://humanities AcademicKev, s.com/redirect.php?4661-HU10050920 

Associate/Full Professor 
African American & African Studies 
The Ohio State Umversity 
Columbus, OH 

http://humanities AcademicKevs.com/redirect.php?4682-HU10050920 

Assistant Professor 
F, nglish 
Umversity of Arkansas at Little Rock 
Little Rock, AR 

http ://humanities AcademicKeys.com/redirect.php ?4790-HU10050920 

Tenure ’]"rack Position 
Women Studies 
San Francisco State University 
San Francisco, CA 

http ://humanities AcademicKeys.com/redirect.php ?4782-HU10050920 

Assistant Professor 
Foreign Languages and Literatures 
Portland State University 
Portland, OR 

http ://humanities AcademicKeys.com/redirect.php ?4781 -HU10050920 

Assistant Professor 
Philosophy 
Auburn University 

Auburn Universi~, AL 

http://humanities.AcademicKevs.com/redirect.php?4559-HU10050920 



Assistant Professor 
Philosophy 
Florida Atlantic University 
Boca Raton, Fir 

http ://humanities AcademicKe ,vs.com/redirect.php ?4775-HU10050920 

Assistant Professor of History (2 positions) 
Social & Behavioral Sciences 
Univclsi)- of Arkansas at Pine Bluff 
Pine Bluff; AR 

http ://humanities.AcaderaicKe,~’s.com/redirect.php’.’4551-HU10050920 

Anthropology- Adiunct Instructor 
College of Arts and Sciences 
Florida Gulf Coast Uni-,~ersity 
Ft. Meyers, FL 

http://humanities.AcademicKe,~’s.com/redirect.php’.’4389-HU10050920 

Assistant Professor 
School of Jottrnalism 
University of Missottri 
Columbia, MO 

http ://l-~umanities.AcaderaicKe,~’s.com/redirect.php 74448-HU10050920 

Assistant Professor 
Departraent of Philosophy and Religion 
College of New Jersey 
Ewi~g, NJ 

http ://humanities.AcademicKeys.com/redirect.php ?4445-HU10050920 

Instru ctor 
Department of Foreign Languages and Literatures 
Louisiana State University- 
Baton Rouge, LA 

http ://humanities.AcademicKeys.com/redirect.php ?4439-HU10050920 

Instructor/Visiting Assistant Professor 
Depaltment of Philosophy 
Miami Ul’iivel-si~- - Ohio 
Oxford, OH 

http ://humanities.AcademicKevs.com/redirect.php ?4434-HU10050920 

Assistant Professor 
Department of Modem and Classical Languages and Literature 
University of Montana 

Missoula, MT 

http://hmnanities.AcademicKe~/s.com/redirect.php?4435-1{UlO050920 

Visitng Lecturer 
Department of History 
Florida State University 
Tallahassee, FL 

http://hmnanities.AcademicKe~/s.com/redirect.php?4430-l{UlO050920 

Assistant Pro:[’essor 
Judaic Studies Department 
University of Albany, SUNY 
Albany, NY 

http://hmnanities.Academic Keys.com/redirect.php ?4428-I{U10050920 

Assistant professor 
Department of History 
University of Iowa 
Iowa City, IA 

http://humanities.AcademicKe’cs.corrx/redirect.php?4425-HU10050920 

Associate or Full Professor 
Department of English 
Univeristy of Houston 



Houston, TX 

http://hmnanities.Academic Kegs.com/redirect.php ?4424-HIJ10050920 

Assistant Professor or Instructor 
Department of History 
Universib" of Oregon 
Eugene, OR 

http://humanities.AcademicKegs.com/redirect.php?4423-HU10050920 

Change your email/subscribe directly: 

Do you need to update your email irdom~ation with us’.’ Proceed to the 
following page: 

http:i/www.academickeys.com,’all/user change email.php 

Did you receive this e-Flier from a colleague and would like to 
continue to receive this or other e-Fliers froru Acaderuic Key-s? Please 
proceed to the following page: 

http:i/www, acaderaickevs.corr~all/subscribe.php 

UNSUB SCRIBE: 

This e-Flier was sent to the email address: 

regester@email.unc.edu 

If you ~vould like to unsubscribe from fmther e-Fliers 
and other correspondence from AcademicKeys corn, you 
must proceed to the tbllowing web page: 

http://AcademicKe,vs.com/a ll/unsubscribe.php 

Copy EXACTLY the email address shown above into the 
form on that page and submit the form. Your request 
to m~subscribe will be processed within 24 hours 

We assure you that we make evely’ attempt to honor requests 
to unsubscribe. Thank you for your patience! If you 
have any further comments or suggestions, please send an 
email to EmailUs@AcademicKeys corn 

Sincerely, 

Andrea McCarthy 
Academic Keys, LLC 
18 Dog Lane, Suite B 
Storrs, Com~ecticut 06268 

..... End forwarded message ..... 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, September 21, 2005 4:16 PM 

Fraley, Malinda M <t~aley@emml.nnc.edtr’~ 

Plea~ Order Additional Text 

Dear Malinda: For my AFAM 40 class (Spring 2006), I will also need to order 
the John Blassingame book etitled The Slave Community. Since my el~rollment is 
60 then I will need to order some 60 copies (much of these copies are probably 
used since this book might be out of print). Thanks much for your assistance. 

Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, September 26, 2005 3:26 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: CCI appt 

Dear Debby: No, I will not be able to make the faculty meeting. As for the CCI 
appointment, my fellowship meets every Tuesday from 11:30 until 2:30. 
Therefore, a Thursday might work better. Also, I have to give a presentation 
at the Institue on October 25th so after this date would be better for me, if 
not then let me know what Thursday afternoon (preferably) you would like for 
me to meet. Sincerely, Charlene Regester 

Quoting Deborah Crowder <dacrowde@email.unc.edu>: 

Hey Charlene. I have neglected to get you signed up for a CCI appt. 
I know you are busy but this has to happen. They are here Tue-Th. 
Are you coming to the faculty meeting today? DC 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, September 26, 2005 3:28 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: cci appt 

Dear Debby: I will try to call to set up a time by phone. I cannot call today 
and my fellowship meets tomorrow on Tuesday but I will call as soon as 
possible. Sincerely, Charlene Regester 

Quoting Deborah Crowder <dacrowde@email.unc.edu>: 

Can you do Wednesday at 9:30 or Thursday at 9:30 or 11? DC 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, September 30, 2005 12:45 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: question 

Dear Debby: Yes, I need a copy of these essays because it is part of an edited 
collection that I compiled. Thanks much. Sincerely, Charlene Regester Quoting 
Deborah Crowder <dacrowde@email.unc.edu>: 

Hey Dr. Regester. Is all of this stuff you sent over actually for 
your review? If it isn’t, that is ok, we’re happy to copy it. If it 
is for the review, what is it? I need to be sure they actually need 
all of this stuff before we copy it. Let me know asap. I’m trying 
to get this stuff done by Tuesday when Julius returns. DC 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, October 4, 2005 5:48 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: need your assistance 

Dear Debby: I would like for Travis to return the copied materials back to me. 
Once I make sure that everything is okay, I will then deliver the materials in 
an organized fashion along with my CV. Hope to have this completed in the next 
day or so. Thanks much. Sincerely, Charlene Regester > Bforward Quoting 
Deborah Crowder <dacrowde@email.unc.edu>: 

Hi Charlene. I think Travis is almost through with your copying. 
What we will need you to do is to 1. give us a cv and 2. come by the 
office and help get the copies organized and labeled so that the 
committee can easily see what is going on. I know you are busy. 
Talk soon. dc 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, October 5, 2005 4:53 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Facul~ and Administra’6ve Positions in Humanities 

..... Forwarded message licom amccarthy@academickeys.com ..... 

Date: Wed, 5 Oct 2005 12:08:01 -0400 (EDT) 
From: Andrea McCarthy <amccalthy@academickeys corn> 

Reply-To: amccarthy@academickeys.com 
Subj ect: Faculty and A&ninistrative Positions in Humanities 

To: regester@email.unc.edu 

Dear Professor Regester, 

This month’s issue of AcademicKeys’ e-Flier for Humanities 
features 23 faculty openings, 17 senior administrative positions, 
and 0 Post-doc opportunities and links to hundreds more positions 
in higher education 

Issue: Humanities 10/05/05 
Circulation: 22,000 

A discipline specific version of this e-flier is also distributed. If 
you are interested in that version, please visit our site: 
www.academickeys.com 

Add your department’s positions to our next e-Flier, where 86% 
of the top 100 institutes in the US advertise their positions: 

http:i/tlumanities.AcademicKeys.com/client lo~in.php?ta~ HU99051005 

ACADEMIC KEYS [*]~;ATURED E[~fiF. SfiRVK;]b; 

~-> Post announcements for conferences, symposia, exhibits 

http:/iacademickeys.comJall/conference.php?tag HU99051005 

SEiN~IOR ADMINISTRATIVE POSITIONS: 

Dean 
College of Health, Education, and Human Development 
Cleruson University 
Cleruson, SC 

http :/iadrninistration.AcademicKevs. corrdredir ect.php?5023-HU99051005 

DEAN-College of Business and Behavioral Science 
College of Business and Behavioral Science 

CLEMSON UNq3~ERSITY 

Cleruson, SC 

http:/isocialsciences.AcadelnicKeys.coln/redirect.php?4912-HL-99051005 

Dean 
College of Cormnunication 
Marquette Universi~z 
Nhl;vaukee, WI 

http://socialsciences.AcademicKevs.com/redirect php?4845-HU99051005 

D~ector 
Academy for the Environment 
University of Nevada, Reno 
Reno, NV 

http ://administration.AcademicKevs. COlr~redirect php?4769-HU99051005 

President 
Senior Adminisgation 

Associated Colleges ofthe Midwest 
Gl-il~nell, IA 

http ://administration.AcademicKevs. COlr~redirect php?4699-HU99051005 



Director of Teaching and Learning Initiatives 
Center fur Excellence in Teaching 
Geurgia Southern Umversity 
Statesboro, GA 

http://administration.AcademicKevs.com/redirectphp?4666-t]U99051005 

Dean 
Hastings College of the Law 
Univcrsity of California, Hastings College of the Law 

San Fransisco, CA 

http://a&ninistration.AcademicKes~s.con~/redirect.php?4657-HU99051005 

Dean 
School of Law 
University of Kansas 

Lawrence, KS 

http://a&ninistration.AcademicKes~s.con~/redirect.php?4506-HU99051005 

DEAN, COLLEGE OF ARTS AND SCIENCES 
College of Arts and Sciences 
Univ¢lsit~- of St. Thomas 
St. Paul, MN 

http ://a&ninistration.AcademicKeys. con~/redirect.php?4341-HU99051005 

Chief Academic Officer 
Administration 
Lee College 
Baytown, TX 

http ://administration.AcademicKeys. com/redirect.php?4285-HU99051005 

Executive Director 
Rosalynn Carter h~stitute 
Georgia Southwestern State Universi~ 
Americus, GA 

http://administration.AcademicKeys.com/redirect.php?4244-HU99051005 

Chancellor 

University of Washington, B othell 
Seattle, WA 

http://administration.AcademicKevs.com/redirect.php?4779-HU99051005 

President 

Black Hills State University 
Pierre, SD 

http : //adaninistratiun.AcademicKe~/s. com2redirect.php?4983-HU99051005 

President 

Washington and Lee University 
Lexington, VA 

http : //adaninistratiun.AcademicKe~/s. com2redirect.php?4984-HU99051005 

Vice Provust for Graduate Education 
Graduate Education 
Montana State University 
Bozeman, MT 

http : //adaninistratiun.AcademicKe~/s. com2redirect.php?4998-HU99051005 

President 

Eastern Washington Universib" 
Cerritos, CA 

http :/iadrninistration.AcademicKc-fs. corrVredir ect.php?5003-HU99051005 

Provost 



Administration 
Keene State College 
Keene, NH 

http : //adaninistration.AcademicKeys. comJredirect.php?4996-HU99051005 

ACADEMIC POSITIONS: 

Social Science 
General Education 
Lincoln Christian College 

Lincoln, IL 

http ://socialsciences.AcademicKes~s.com/r edirect, php?4993-HU99051005 

Assistant/Associate Professor 
Center of Alcohol Studies 
Rutgers University 
Piscataway, NJ 

http ://socialsciences.AcademicKes~s.com/r edirect, php?4837-HU99051005 

Department Chair 
Anthropology 
Universit-v of New Mexico 
Albuquerque, iN2’,/I 

http ://socialsciences.AcademicKeys.com/r edirect.php?4786-HU99051005 

Faculty Position 
th~blic Policy 
Johns Hopkins University 
Baltimore, biD 

http ://socialsciences AcademicKeys com/redirect.php?4736-HU99051005 

Assistant Professor of Legal Studies and Public Policy 
Legal Studies 
University of Massachusetts Amherst 
Amherst, 

http ://socialsciences AcademicKeys com/redirect.php?4663-HU99051005 

Assistant/Associate Professor 
Warnell School of Forest Resources 
University of Georgia 

Athens, GA 

http ://socialsciences AcademicKevs com/redirect.php?4619-HU99051005 

Assistant Professor of History (2 positions) 
Social & Behavioral Sciences 
Universib" of Arkansas at Pine Blu.ff 
Pine Bluff, AR 

http://socialscien ces AcademicKes:s com/redirec t.php?4541-H1_199051005 

Chief Executive Officer 
The Ohio Suicide Prevention Foundation 

’];he Ohio State Universi~ 
Coktmbus, 

http://socia]scien ces AcademicKes:s com/redirec t.php?4466-Hl_J99051005 

Academic Re]ations Manager 
Law & Corporate Affairs 
i’,/l~cr osol~ Corporauon 

Redmond, WA 

http://socia]scien ces AcademicKes:s com/redirec t.php?4478-HI_J99051005 

Assistant Professor, tenure track 
Journalism & Mass Corrm~unication 
New Mexico State Universit-v 
Las Cruces, XrM 

http:/isocialsciences.AcademicKc’~s.com/redirect.php?4263-HU99051005 

Philosophy 



General Educatiun 
Lincoln Christian Cullege 

Lincoln, IL 

http://hmnanities.Academic Keys.cum/redirect.php ?4992-HU99051005 

Written Cumpositiun and Humanities 
General Educatiun 
Lincoln Ctnistian College 

Lincoln, 1L 

http://hunranities.AcademicKeys.com/redirect.php?4990-HU99051005 

Spanish Lecturer 
Spanish Department 
Arr~erst College 
A~rflaerst, MA 

http :/ihumanities.AcademicKeys.com/redirect.php ?4910-HU99051005 

Assistant Professor 
Graduate Program in .~erican Studies 
Rutgers University-Newark 
Newark. NJ 

httl~://hunranities.AcademicKevs.com/redirect.l~hp?4899-HU99051005 

Judith Harris Murphy Distinguished Professorship in Art History 
History of Art Departnrent 
University of Kansas 
Lawrence, KS 

http ://humanities AcademicKe ,vs.com/redirect.php ?4883-HU99051005 

Assistant Professor Liberal Studies 
Liberal Studies 
California State Univers~ Fullerton 
PO Box 6868 Fullertor~ CA 

http ://humanities AcademicKe ,vs.com/redirect.php ?4871-HU99051005 

Assistant Professor 
English 
University of Arkansas at Little Rock 

L~ttle Rock, AR 

http ://humanities AcademicKevs.com/redirect.php ?4790-HU99051005 

Tenure Track Position 
Women Studies 

San Francisco State LTniversi~z 
San Francisco, CA 

http ://humanities AcademicKe ,vs.com/redirect.php ?4782-HU99051005 

Assistant Professur 
Fureign Languages and Literatures 
Portland State University 
Portland, OR 

http ://humanities AcademicKe ,vs.com/redirect.php ?4781 -HU99051005 

Assistant Professur 
Philusuphy 
Florida Atlantic University 
Buca Raton, FL 

http ://humanities AcademicKe ,vs.com/redirect.php ?4775-HU99051005 

AssuciateiFull Professor 
African American & African Studies 
~I]ae Ohio State University 

Culumbus, OH 

http ://l-~umanities.Ac aderaicKe.~’s, c om/redir ect. php ’.’4682-HU99051005 

Sexualib" and Gender in the African Diaspora 
Women’s Studies 
Duke University 
Durham, NC 



http ://l-lumanities.AcaderaicKevs.com/redirect.php 74661-HU99051005 

Assistant Professor 
Philosophy 
Aub~trn University 

Auburn Universi~, AL 

http ://l-lumanities.AcaderaicKevs.com/redirect.php 74559-HU99051005 

Change yo~tr emailisubscribe directly: 

Do you need to update your entail itffonnation with us? Proceed to the 
following page: 

http://www.aca demickeys.com/all/userchange email php 

Did you receive this e-Flier from a colleague and would like to 
continue to receive this or other e-Fliers from Academic Keys? Please 
proceed to the following page: 

http :/i~vw~v. academickev, s. com/all/subscribe.php 

UN-SUB SCRIBE: 

This e-Flier was sent to the email address: 

regester@email unc.edu 

If you would like to unsubscribe from further e-Fliers 
and other correspondence from AcademicKeys.com, you 
must proceed to the following web page: 

http://AcademicKevs.col~’all/unsubscribe.php 

Copy EXACTLY the email address sho~vn above into the 
form on that page and submit the form. Your request 
to unsubscribe will be prucessed within 24 hours. 

We assure yuu that we make every attempt tu honur requests 
tu unsubscribe. Thank you :[’or yuur patience! Ifyuu 
have any further cumments ur suggestions, please send an 
email to EmailUs@AcademicKeys.com 

Sincerely, 

Andrea McCarthy 
Academic Keys, LLC 
18 Dog Lane, Suite B 
Sturrs, Connecticut 06268 

..... }{nd fopa, arded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, October 18, 2005 12:46 PM 

Robbin Justice-Jones <RJones@ci.carrboro.nc.us> 

Re: Town of Carrboro - Breaklhst with an Expert PrograJn 

Dear Robin: Thanks for thinking of me. Ho~vever, at this tune I am going to 
decline because I am working on a book project which I need to complete in 
the Spring. If you could get someone else that would be greatly appreciated. 
Once, my own work is finished, I will be more than glad to make a 
contribution to your progam Sincerely, Charlene Regester Quoting Robbin 

Justice-Jones <RJones@ci. carrboro.nc.u s>: 

Professor Register, 

My name is Robbin Justice-Jones I had the pleasure of having you as 
my professor for a "Blacks in Cinema" course, some years ago. ( I 
believe that was the title of the course. Forgive me ifI am 
incorrect.) I am currently looking for speakers, for a program 
Carrboro Rec and Parks has, called "Breakfast with an Expert". 
Speakers come and lecture on ~vhatever topic they choose within their 
field of knowledge, for approx, one hour. They will then participate 
in a series of questions and answers for approximately 15-30 minutes. 
The link below list the speakers through December and gives you an 
idea of what the program is about. 

http://www.townofcarrboro or~/departments/rp/~pcfaFO5 htm 

The person normally supervising this event has relocated and I am 
filling in until someone is hired ~k~r this position. 
The scheduled time for Breakfast with an Expert is 9:30am to 
11:00am The day of the week in which most lectures have taken place 
has been Thursday, however I noticed you will have a class during 
that time. I would really like for you to speak and I will do my 
best to accommodate you on another day of the week (preferably 
Wednesday). 

There is one speaker per month Since you are the first person I 
have contacted, all months are available ]2~r the next session, at 
this time (January, February, March, April, May). Please contact me 
as soon as possible to confirm a date. 

Sincerely, 

Robbin Justice-Jones 
Recreation Specialist 
Carrboro Recreation and Parks 

919-918-7368 
rj ones@townofcarrboro.org 

Town Web Site: http:i/www.townofcarrboro.or~ 

Pursuant to North Carolina General Statutes Chapter 132, Public 

Records, this electronic 
mail message and any attachments hereto, as well as any electronic 
mail ruessage(s) that 
may- be sent in response to it *may* be considered public record and 
as such are subject 
to request and review by anyone at any tirue. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, October 20, 2005 2:44 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Facul~ and Administra’6ve Positions in Humanities 

..... Forwarded message li’om amccarthy@academickeys.com ..... 

Date: Wed, 19 Oct 2005 14:23:13 -0400 (EDT) 
From: Andrea McCarthy <amccalthy@academickeys corn> 

Reply-To: amccarthy@academickeys.com 
Subj ect: Facul~ and A&ninistrative Positions in Humanities 

To: regester@email.unc.edu 

Dear Professor Regester, 

This month’s issue of AcademicKeys’ e-Flier for Humanities 
features 28 faculty openings, 19 senior administrative positions, 
and 4 Post-doc opportunities and links to hundreds more positions 
in higher education 

Issue: Humanities 10/19/05 

Circulation: 22,000 

A discipline specific version of’this e-flier is also distributed. If 
you are interested in that version, please visit our site: 
w~v.academickeys.com 

Add your department’s positions to our next e-Flier, where 86% 
of the top 100 institutes in the US advertise their positions: 

http:i/tlumanities.AcademicKeys.com/client lo~in.php?ta~ HU99051019 

ACA]~)EMIC KEYS [*]~;ATURED EREE Sf~RVK;]b; 

Post links & description of soft~vare and courseware 

http:/iacademickeys.corrgall/course.php?tag HU99051019 

SEN’fOR ADMINISTRATIVE POSITIONS: 

President 
Office ofthePresident 
Colorado School of Mines 
Golden, CO 

http :/iadrninistration.AcademicKcvs. corrdredir ect.php?5216-HU99051019 

Vice President for Academic Affairs & Dean of the College 
Acaderuic Affairs 
Centre College 
Danville, KY 

http :/iadrninistration.AcademicKcys. corrdredir ect.php?5132-HU99051019 

DEAN-College of Business and Behavioral Science 
College of Business and Behavioral Science 

CLEMSON UNI-VERSITY 

Clemson, SC 

http://socialsciences.AcademicKevs.com/redirect php?4912-HU99051019 

Dean 
College of Cormnunication 
Marquette Universi~z 
IVhl~vaukee, ;VI 

http://socialsciences.AcademicKevs.com/redirect php?4845-HU99051019 

Department Chair 
Anthropology 
UniversiPy- of New Mexico 
Albuquerque, ik~/i 

http://socialsciences.AcademicKevs.com/redirect php?4786-HU99051019 



Chief Execum’e Officer 
The Ohio Suicide Prevention Foundation 
rlhe Ohio State Umversity 
Columbus, OH 

http ://socialsciences.AcademicK evs.com/redirect php?4466-I tU99051019 

Director of Conm~unication Programs 
College of Arts and Sciences 
Laxvrence Technological Universi~ 
Southfield, MI 

http ://l-~umanities.AcaderaicKevs.com/redirect php’.’5157-HU99051019 

Dean of Humanities 
Humanities 
University of California Santa Cruz 
Santa Cruz, CA 

http ://l-lumanities.AcaderaicKevs.com/redirect php’.’5103-HU99051019 

Director 
Academy for the Environment 
Universi)- of Nevada, Reno 
Reno, NV 

http://ackninistration.AcademicKeys.con~/redirectphp?4769-HU99051019 

President 
Senior Administration 
Associated Colleges of the ivlidwest 
Grinnell, IA 

http://administration.AcademicKeys.com/redirectphp?4699-HU99051019 

Director of Teaching and Learning Initiatives 
Center for Excellence in Teaching 
Georgia Southern University 
Statesboro, GA 

http://administration.AcademicKeys.com/redirectphp?4666-HU99051019 

Dean 
College of Science and Mathematics 
North Dakota State University 
Fargo, ND 

http://administration.AcademicKevs.com/redirectphp?5232-HU99051019 

DEAN, CO] ,L[gGE OF ARTS AN[) SCIENCES 

College of Arts and Sciences 
University o:[" St Thomas 

St. Paul, MN 

http://aNninistration.A cademicKeys, con’ffredirect php?4341-HU99051019 

Chief Academic Officer 
Administration 
Lee College 
Baytown, TX 

http://aNninistration.A cademicKeys, con’gredirect php?4285-HU99051019 

Executive Director 
Rosalynn Carter Institute 
Georgia Southwestern State Universi~ 
2,mericus, GA 

http://aNninistration.A cademicKeys, con’ffredirect php?4244-HU99051019 

President 

Universib~ofArizona 
Tucson, AZ 

http:/iadrninistration.AcademicKc’~s.corrgredirectphp’.’5086-HU99051019 

President 



B errs" College 
Motmt BertTi, GA 

http :/iadrninistration.AcademicKevs. corr~redir ect.php?5074-HU99051019 

Dean 
College of Health, Education, and Human Development 
Clemson University 
Clemson, SC 

httl~ :/iadrninistration.AcademicKevs. corr~redir ect.1)hp?5023-HU99051019 

Vice Provost for Graduate Education 
Graduate Education 
Montana State University 
Bozeman, MT 

http ://administration.AcademicKevs. colrgredirect php?4998-HU99051019 

ACADXMIC POSITIONS: 

Social Science 
General Education 
Lincoln Christian College 

Lincoln, ~L 

http ://socialsciences AcademicKeys com/redirect.php?4993-HU99051019 

Assistant/Associate Professor 
Center of Alcohol Studies 
Rutgers University 
Piscataway, NJ 

http ://socialsciences AcademicKevs com/redirect.php?4837-HU99051019 

Faculty Position 

Public Policy 

Johns Hopkins Universi~ 

Baltimore, MD 

http://socialscien ces AcademicKeys com/redirec t.php?4736-1tU99051019 

Assistant Professor of Legal Studies and Public Policy 
Legal Studies 
University of Massachusetts Amherst 
Amherst, ,N~. 

http://socialscien ces AcademicKeys com/redirec t.php?4663-IIl_J99051019 

Assistant/Associate Professor 
Warnel[ School of Forest Resources 
University of Georgia 
Athens, (IA 

http://socialscien ces AcademicKeys com/redirec t.php?4619-1tU99051019 

Assistant Professor of Histoty~ (2 positions) 
Social & Behavioral Sciences 
Universi~ of Arkansas at Pine Bluff" 
Pine Bluff’, ~¢~R 

http:/isocialsciences.AcademicKc’~s.com/redirect.php?4541-HU99051019 

Academic Relations Manager 
Law & Corporate Affairs 
Microsoft Corporation 
Redmond, WA 

http:/isocialsciences.AcademicKe’~s.com/redirect.php?4478-HL-99051019 

Anthropology Adjunct Instructor 
College of Arts and Sciences 

Florida Gulf Coast Universi~ 
Ft. Meyers, FL 

http:/isocialsciences.AcademicKeys.com/redirect.php?4379-HL-99051019 

Assistant/Associate Professor 



Anthropology 

Universi~" of Chicago 

Chicago, IL 

http://socialsciences AcademicKevs com/redirect.php?4390-HU99051019 

Assistant Professor 
Department of Anthropology 
Uni-,~ersity of Delaware 

Newark, DE 

http:/isocialsciences.AcademicKc~/s.com/redirect.php?4516-HL-99051019 

Assistant Professor, tenure track 
Journalism & Mass Corrm~unication 
New Mexico State University 
Las Cruces, XvM 

http:/isocialsciences.AcademicKe~/s.com/redirect.php?4263-HL-99051019 

Full Professor 
Slavic and Eurasian Studies 
Duke Universi~" 
Durham, NC 

htt~://humanities.AcademicKevs.coln/redirect.~hp?5182-HU99051019 

Assistant Professor 
English 
Rutgers University 
Newark. NJ 

http ://humanities AcademicKe ,vs.com/redirect.php ?5130-HU99051019 

Leonard and Elizabeth Eslick Endowed Chair 

Philosophy 

Saint Louis University 

St Louis, MO 

http ://humanities AcademicKe ,vs.com/redirect.php ?5135-HU99051019 

The US. m tdae World 
History 
Washington University in St. Louis 
St Louis, MO 

http ://humanities AcademicKevs.com/redirect.php ?5101-HU99051019 

Philosophy 
General Education 
Lincoln Christian College 
Lincoln, ]L 

http ://humanities AcademicKe ,vs.com/redirect.php ?4992-HU99051019 

Written Composition and Humanities 
General Education 
Lincoln Christian College 
Lincoln, ]L 

http ://humanities AcademicKe ,vs.com/redirect.php ?4990-HU99051019 

Spanish Lecturer 
Spanish Department 
Amherst College 
./~anherst, MA 

http ://humanities AcademicKe ,vs.com/redirect.php ?4910-HU99051019 

Assistant Professor 
Graduate Program in American Studies 
Rutgers University-Newark 
Newark, NJ 

http://humanities.AcademicKevs.com/redirect.php’.’4899-HU99051019 

Judith Harris Mmphy Distinguished Professorship in Art Histot?, 
History of Art Department 
Uni’,~ersit’y of Kansas 
Laxvrence, KS 



http ://l-lumanities.AcaderaicKe,~’s.com/redirect.php 74883-HU99051019 

Assistant Professor Liberal Studies 
Liberal Studies 

California State Univcrsi~" Fullerton 
P© Box 6868 Fullettor~, CA 

http://humanities.AcaderaicKevs.com/redirect.ph~?4871-HU99051019 

Assistant Professor 
English 
UniversitTy- of Arkansas at Little Rock 
Little Rock, AR 

http ://humanities.AcademicKeys.com/redirect.php ?4790-HU99051019 

Tentu-e Track Position 
Women Studies 
San Francisco State University 
San Francisco, CA 

http ://humanities.AcademicKeys.com/redirect.php ?4782-HU99051019 

Assistant Professor 
Foreign Languages and Literatures 
Portland State University 
Portland, OR 

http ://humanities.AcademicKevs.com/redirect.php ?4781-HU99051019 

Assistant Professor 
Philosophy 
Florida Atlantic University 
Boca Raton, FL 

http://hmnanities.Academic Keys.com/redirect.php ?4775-HU99051019 

Associate/Full Professor 
Ali’ican American & African Studies 

The Ohio State Universi~ 
Columbus, 

http://hmnanities.Academic Keys.com/redirect.php ?4682-HI.J99051019 

Sexuality and Gender in the African Diaspora 
Women’s Studies 
Duke Universi~ 
Durham, NC 

http : //hmnanities.A cademicK eys. com /redirect.php ? 4661-HJ.J99051019 

Assistant Professor 
Philosophy 
Auburn University 
Auburn Umversity, AL 

http://hun~anities.AcademicKeys.col~/redirect.php?4559-HU99051019 

POST-DOCTORAL POSITIONS: 

Postdoctoral Associate 
Corrm~tmication 
Cornell University 
Ithaca, NY 

http ://socialsciences.AcademicKes, s.com/r edirect, php?5223-HU99051019 

Postdoctoral Fellowship 

Santa Fe Institute 
Santa Fe, iN~I 

htt~://socialsciences.AcademicKevs.com/redirect.~hp?5165-HU99051019 

Postdoctoral Associate 
Corrm~xication 
Cornell Universi~z 
Ithaca, NY 



http ://humanities.AcademicKeys.com/redirect.php ?5214-HU99051019 

Postdoctoral Fellowship 
Santa Fe Institute 
Santa Fe Institute 
Santa Fe, N~I 

http ://humanities.AcademicKe,~’s.com/redirect.php ?5176-HU99051019 

Change your email/subscribe directly: 

Do you need to update your email information with us? Proceed to the 
following page: 

http://www.academickevs.com/all/user change emailphp 

Did you receive this e-Flier from a colleague and would like to 
continue to receive this or other e-Fliers from Academic Keys? Please 
proceed to the following page: 

http:i/www.academickev, s.com/all/subscribe.php 

UNSUB SCR[Bt~: 

This e-Flier was sent to the email address: 

regester@email uric. edu 

If you would like to unsubscribe from lhrther e-Fliers 
and other correspondence from AcademicKeys.com, you 
must proceed to the ]2~llowing web page: 

http://AcademicKeys.comYall/unsubscribe.php 

Copy EXACT[~Y the email address shown above into the 

form on that page and submit the form. Your request 

to unsubscribe will be processed within 24 hours. 

We assure you that we make every attempt to honor requests 
to unsubscribe. Thank you :For your patience! If you 
have any further comments or suggestions, please send an 
email to F.mailUs@AcademicKeys.com 

Sincerely 

Andrea McCarthy 
Academic Keys, LLC 
18 Dog Lane, Suite B 
Storrs, Coimecticut 06268 

..... End foiwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, October 21, 2005 3:09 PM 

][,m~e, Deborah P ~dpla~e@emml.nnc.edu> 

Re: What UP Co-Worker 

Dear Deborah: SorW it has taken me so long to get back ~vith you I had 
several deadlines to meet and I have a presentation due next week. Yes, I do 
have a leave but it just means that I am not teaching I received a 
fellowship and have to attend a 3 hour seminar each week So while I am not 
teaching, I am on campus every day (sometimes on the weekend as well) trying 
to complete some my research, readings for the seminar, etc. Stay in touch. 
Sincerely, Charlene Regester Quoting "Deborah P Lane" 
<dplane@email.unc.edu>: 

>C. 

> Parking is a mess and I’m currently paying $6 a day until I can get a 
> UNC permit The Dean has put me on the priority’ list. I don’t I’ve 
> met Dr Frierson yet, but will make sure I do. 
> 

> Are you on leave? 
> 

>D. 
> 

> regester@email uric edu wrute: 
> 

>> Dear Deborah: Guod tu hear frum yuu and glad tu know that you are 
>> adjusting tu 
>> your new surrounding. By the way, this is my uld department Once I le[~t, I 
>> never even went back in the building (may be I did ~2~r a meeting ur two) A 
>> goud cuntact for you in that building is Dr tlenry Frierson -- he has been 
>> very supportive ufme over the years as well as my sister -- plus he 
>> has been 
>> around for a long time and can negutiate the politics. He was une ufmy 
>> prufessurs here when I was in graduate schoul. We really like him a lut and 
>> find him tu be vep)~ genuine. Yes, we will definitely plan un meeting 
>> une day. 
>> Hupe your parking worked out I actually park at my relauves and 
>> walk abuut a 
>> mile tu campus evewday because I don’t want to pay the parking fees 
>> Sincerely, Charlene Regester Quuting "Deburah P. Lane" 
>> <~dplane@email uric edu>: 
>> 

>>> Hi Charlene, 

>>> Well I just cumpleted my first week at UNC. Check uut my title 
>>> Mama tuld yuu abuut the Central mess[lilt Girl, I’m glad tu be away 
>>> from those people. I’ve been treated like a queen this week and I 
>>> sure hope it cuntlnues 

>>> Anyway, I thit~k your building is not from from my office. Let’s get 
>>> together for lunch sometuime. 

>>> Take Care, 
>>> Deborah 

>>> Deborah P. Lane 

>>> Assistant Dean fi~r Administration and Finance 

>>> School of Education 

>>> University" of North Carolina at Chapel Hill 

>>> 106 Peabo@ Building 

>>> Campus Box 3500 

>>> Chapel Hill, NC 

>>> Phone: 919.966.7002 

>>>Fax: 919.843.2614 

> Deborah P. Lane 

> Assistant Dean for Administration and Finance 



School of Education 

Universi~" of North Carolina at Chapel tli[l 

106 Peabo~dy Building 

Campus Box 3500 

Chapel }Jill, NC 

Phone: 919.966.7002 

Fax: 919.843.2614 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, October 21, 2005 3:14 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Research and Study Leave Report 

ATT00001.c 

Dear Debby: I submitted a hard copy of this report. I will send as an 
attachment and would like to receive a copy of the letter forwarded. 

Sincerely, Charlene Regester 



[Attachment stripped: Original attachment type: "application/msword", name: 
"RegesterResearch and Study Leave- Report.doc"] 



Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, October 21, 2005 3:27 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Conference on Knowledge, Culture and Change Management, Prato, Italy, July 2006 

..... Forwarded message from robert.brooks@managementconference corn ..... 
Date: Sat, 15 Oct 2005 14:13:13 +1000 
From: Robert Brooks <robert brooks@managementconference corn> 

Reply-To: Robert Brooks <robert.brooks@managementconference.com> 
Subject: Conference on Knowledge, Culture and Change Management, Prato, 
Italy, July 2006 

To: regester@email unc.edu 

Dear Colleague, 

I am writing to you on behalf of the Conference Organ ising Committee to 
announce the: 

TI]E SIXTH INTERNATK)NAI. CONb-ERENCE ON KNOWLEDGE, CULTURE AN]-) CI tANGE IN 
ORGANISATIONS 
Monash Universi~" (;entre, Prato (Near Florence), Italy, 11-14 July 2006 
http ://www.Manavem entConference com 

To be held on the Tuscan town of Prato, the conference will include some of 
the world’s leading thinkers in the field of knowledge, culture and change 
management, as well as numerous paper, workshop and colloquium presentations 
by practitioners, teachers and researchers. The conference venue is the Monash 
University Centre in the Palazzo Vaj in central Prato, a sixteenth century 
town lust to the north nf Florence, and close to Florence International 
Airport. 

I xw~uld particularly like to invite you to respond to the conference call for 
papers. Presenters may choose to submit written papers [’or publication before 
or after the conference in the :tully ret’ereed ]mernational Journal of 
Knowledge, Culture and Change Management If you are unable to attend the 
conference in person, virtual registrations are also available which allow 
you to submit a paper for refcreeing and possible publication in the journal, 
as well as access to the electronic version of the conference proceedings. 

Full details of the conference, including an online call for papers forrn, are 
to be found at the conference website. The next round call for papers closes 
on 31 October 2005. 

We do hope you will submit a paper and that you will be able to join us in 
Prato in July 2006. 

Yours Sincerely, 

Prof. Robert Brooks 
Monash University, Melbourne, Australia 

Note: If you wish to be removed frorn this notification list, please inform us 
by reply. 

..... End forwarded rnessage ..... 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, October 25, 2005 9:09 AM 

Natalia Deeb-Sossa <deebsoss@email.unc.edu> 

Re: Seminar Oct. 25 

Dear Natalia: Thanks much for all of your assistance. Sincerely, Charlene 
Regester 

Quoting Natalia Deeb-Sossa <deebsoss@email.unc.edu>: 

> Dear Charlene, 
> 
> The room will be available. Ho~vever, I will not be there to help you 
> out. Krista McQueeney, a graduate student in sociology, will be 
> available for any questions and to help you. Natalia 

> Natalia Deeb-Sossa 
> Department of Sociology 
> University of North Carolina at Chapel Hill 

> CB 3210, Hamilton Hall 
> Chapel Hill, NC 27599-3210 
> 

>E-mail: deebsoss@email uric edu 
> 

> Phone: (919) 401-2519 
> 

> On Mon, 24 Oct 2005, regester@email.unc.edu wrote: 
> 

>> Dear Natalia: Please make sure that the audio-visual room l~r our meeting 
>> tomon-ow is reserved 12~r my presentation I will be attempting to show a DVD 
>> film clip. Hopefully, I can use my lap top to show and prc~ject on the wide 
>> screen located in that room. I assumed that I had already reserved this room 
>> but did not realize that I had not confirmed this until today. Hope 
>> it is not 
>> too late. I will arrive early" tomorrow to make sure that all equipment is 
>> compatible and working Sincerely’, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, October 26, 2005 11:59 AM 

Vander, Robin G <vande@email.unc.edu> 

Re: Fwd: CFP: Southern F~xposure: Analyzing the U.S. South through Film (2/1/06; collection) 

Dear Vander: Thanks much for this almouncement I will definitely look into 
this. Glad to hear that you arrived safely. CC asked me how you were doing so 
now- I can give him an updated report Will be in touch. Sincerely, Charlene 
Regester 

Quoting vander@email unc.edu: 

Dear Regester, 

Just made it to New Orleans today Will try calling in another day or so 
Here’s a call for papers tap your alley. Hope you are well 
Sincerely,Vander. 

..... Forwarded message from kmckee@olemiss.edu ..... 
Date: Fri, 14 ©ct 2005 15:02:44-05cJ.) 
From: Katie McKee <kmckee@olemiss.edu> 

Reply-To: Katie McKee <kmckee@olemiss.edu> 
Sulziect: CFP: Southern Exposure: Analyzing the U.S. South through Film 
(2/1/06; collection) 

To: cfp@english.upenn, edu 

Southern Exposure: Analyzing the U.S. South through Film 

CFP: Critics o~en cite D. W. C~riffith’s Birth of a Nation as the 
origin of the Hollywood feature film and credit it with helping to 
form the Hollywood narrauve style. However, the film also marks the 
importance of the U.S southern setting in shaping the American 
c~nemauc imagination Grifflth’s film raises the broad issues of 
war, tragedy, and romance, but also depicts the more disturbing 
~ssues that continue to be associated with the filmic south: racial 
and sexual violence, slaver?’, vigilante justice, and lynching. 

We are requesting contributions for a collection of essays that will 
~nvestigate the role of cinematic southern space and place in 
interpreting broader questions of regional and national identity. 
Essays should be of interest to a scholarly audience, but suitable 
[’or graduate and undergraduate students in a variety of disciplines: 
American studies, :film studies, and southern studies. Topics might 
include, but are not limited to: 

Southern history through film 
Film adaptations of Southern literature 
Documentaries 
Southern humor 
Southern nostalgia 
Representation of race, class, gender in the South 
Sexual/racial violence 
Southern lawyer/coultroom drama 
Southern Indie 
SexualiF- 
U.S. South in relation to Other Souths 
Civil War 
Cb, dl Rights 
Transnational perspectives on the U.S. South 

Send 300 word abstracts or completed papers by Fehruary 1, 2006 to either 

Deborah Barker (dbarker@olemiss.edu) or Kathryn McKee (kanckee@olemiss.edu) 
Department of English 
Box 1848 
Universi~" of Mississippi 
Universi~’, Mississippi 38677 

> 

> 

> 

> 

> 

> 

> 

> 

> 

> 

From the Literary Calls for Papers Mailing List 
C’FP@english.upenn. edu 
Full It~fot~lation at 

http:/icfp.english.upem~.edu 
or write Jennifer Higginbotham: higginbj@english.upenn.edu 

> ..... End forwarded message ..... 
> 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, October 26, 2005 12:01 PM 

Vander, Robin G <vande@email.unc.edu> 

Fwd: [atkicm~- a~d- afro- amefi ca~- studies- thc ul ty] Franklin Center 10th Anniversaxy 

..... Forwarded message from klcal&ve@emaihunc.edu ..... 

Date: Tue, 25 Oct 2005 12:16:27 
From: Kia Lilly Caldwell <klcaldwe@email.unc edu~ 

Reply-To: Kia Lilly Cal&vell <klcal&ve@email unc.edu> 
Subject: [african-and-aIico-american-studies-facul~] Franklin Center 10th 
AnniversaW 

To: african-and-afro-american-studies-facu lty 
< african-an d-afro-american-st udies-faculty @lis tserv.un c edu> 

Hi All, 

Here’s a link to the John tlope Franklin Center’s 10th Anniversary 
Celebration on November 18. 

http ://scriptoriurn.lib.duke.edu/franklin/10th anmversaty/schedule.htm 

--- You are currently subscribed to ali’ican-and-afro-american-studies-faculty 
as: regester@em ail un c edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, November 2, 2005 5:33 PM 

Jill Hastings -~Jttasting@YBP.com:~ 

Re: Black Entertainers in Aliican American Newspaper Articles 

Dear Jill: CuaTently, I am working on Volume II. Hopefully by the end 
of 2006, Volunae II will bein IS-mr. Hope this helps Sincerely, 
Charlene Regester Quoting Jill Hastings <JHastings@YBP.com>: 

I am looking for information on "Black Entertainers in African American 
Newspaper Articles". I know that voh 1 was published in 2002. Have any 
other volumes been published? If not, what is the expected due date for 
vol. 2? 

Thank you for your help 

Jill Hastings 

Continuations, YBP Libraiy Sel~’ices 

’]’he information in this e-mail is confidential. In the event ofaW error in 
transmitung, unauthorized recipients are requested to contact the sender 
immediately and not to disclose or make use of this information Although 
this e-mail and any attachments have been checked for viruses, it is the 
responsibility of the recipient to ensure that they are virus free and no 
responsibility is accepted by YBP Librapf Services or Lindsay & Crol~ from 
aW loss or damage arising in any way from the receipt or use thereo£ YBP 
Library Services and Lindsay & Croft cannot accept liabiliD" for any 
statements which are clearly the senders own and not expressly made on 
behalf of YBP Librapf Services, Lindsay & Croft or one of its agents. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Sunday, November 6, 2005 12:56 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Facul~ and Administra’6ve Positions in Humanities 

..... Forwarded message licom amccarthy@academickeys.com ..... 

Date: Thu, 3 Nov 2005 12:40:18 -0500 (EST) 
From: Andrea McCarthy <amccalthy@academickeys corn> 

Reply-To: amccarthy@academickeys.com 
Subj ect: Faculty and A&ninistrative Positions in Humanities 

To: regester@email.unc.edu 

Dear Professor Regester, 

This month’s issue of AcademicKeys’ e-Flier for Humanities 
features 61 faculty openings, 18 senior administrative positions, 
and 5 Post-doc opportunities and links to hundreds more positions 
in higher education 

Issue: Humanities 11/03/05 

Circulation: 22,000 

A discipline specific version of this e-flier is also distributed. If 
you are interested in that version, please visit our site: 
www.academickeys.com 

Add your department’s positions to our next e-Flier, where 86% of the 
top 100 institutes in the US advertise their positions: 

http:i/tlumanities.AcademicKeys.com/client lo~in.php?ta~ HU99051103 

ACA]-)EMIC KEYS [*]~;ATURED ERF.E SfiRVK;]b; 

~> Post job opportunities for grad students and post-docs 

http:iihumanities.AcademicKes, s.com/client login.php?tag HU99051103 

SEiN~IOR ADEdlNISTRATIVE POSITIONS: 

Dean 
College of Corcanunication 
Marquette University 
)~hlwaukee, WI 

http:/isocialsciences.AcadelnicKcys.coln/redirect.php?4845-HL-99051103 

DEAN-College of Business and Behavioral Science 
College of Business and Behavioral Science 

CLEMSON UNq2VERSITY 

Clemson, SC 

http :/isocialsciences.AcadelnicKcys.coln/redirect.php?4912-HL-99051103 

Dean 
College of Arts and Sciences 
University of Judaism 
Los Angeles, CA 

http ://administration.AcademicKevs. COlrdredirect php?5384-HU99051103 

Chair: Deparlment of Art 
Depar~aent of Art 
University of Memphis 
Memphis, TN 

http ://administration.AcademicKevs. COlrdredirect php?5363-HU99051103 

Chief Commumcations Officer 
Communications & Marketing 
Illinois Institute of Technology. 
Chicago, IL 

http ://administration.AcademicKevs. COlrdredirect php?5287-HU99051103 



Chief Execum’e Officer 
The Ohio Suicide Prevention Foundation 
rI1qe Ohio State Umversity 
Columbus, OH 

http ://socialsciences.AcademicK e’~’s.com/redirect php?4466-I tU99051103 

Executive Director of Institutional Effectiveness 
Academic Affairs 
Winttn’op Universi)- 
Rock Hill, SC 

http ://ackninistration.AcademicKes~s. com/redirect.php?5 270-HU99051103 

Dean 
College of Science and Mathematics 
North Dakota State Uni-,~ersity 
Fargo, ND 

http://ackninistration.AcademicKes~s.com/redirect.php?5232-HU99051103 

President 
Office ofthepresident 

Colorado School of)�fines 
Golden, CO 

http://ackninistration.AcademicKeys.com/redirect.php?5216-HU99051103 

Vice President for Academic .aA’fairs & Dean of the College 
Academic Affairs 
Centre College 
Danville, KY 

http://administration.AcademicKeys.com/redirect.php?5132-HU99051103 

Dean, College of Agriculture, Foresti~’ and Life Sciences 
College of Agriculture, Forestry and Life Sciences 
Clemson University 
Clemson, SC 

http://administration.AcademicKeys.com/redirect.php?5058-HU99051103 

Dean 
College of Health, Education, and Human Development 
Clemson University 
Clemson, SC 

http://administration.AcademicKevs.com/redirect.php?5023-HU99051103 

Director 
Academy lbr the Environment 
Universi~" of Nevada, Reno 
Reno, NV 

http : //adaninistration.AcademicKeys. comJredirect.php?4769-HU99051103 

President 
Senior Administration 
Associated Colleges of the Midwest 
Grinnell, IA 

http : //adaninistration.AcademicKeys. comJredirect.php?4699-HU99051103 

Director of Teaching and Learning ]nitiauves 
(;enter for Excellence in Teaching 
Georgia Southern Universib" 
Statesboro, GA 

http : //adaninistration.AcademicKeys. comJredirect.php?4666-HU99051103 

DEAN, COLLEGE OF .%RTS AND SCIENC’ES 
College of Arts and Sciences 
Universi~ of St. Thomas 
St. Paul, MN 

http :/iadrninistration.AcademicKcvs. corrVredir ect.php’.’4341-HU99051103 

Chief Academic Officer 



Administration 
Lee College 
Baytown, TX 

http://aNninistration.A cademicKes:s, con’gredirect.php?4285-HU99051103 

F.xecutive Director 
Rosalynn Carter Institute 
Georgia Southwestern State Universi~" 
.~ericus, GA 

http:/iadrninistration.AcademicKeys.con’gredirect.php?4244-HU99051103 

ACADEMIC POSITIONS: 

Full-time, tenure track position at the Assistant Professor level 
Media Studies Department 
University of San Francisco 

San Francisco, CA 

http ://socialsciences.AcademicKes~s.com/r edirect, php?5296-HU99051103 

Social Science 
General Education 
Lincoln Christian College 

Lincoln, IL 

http ://socialsciences.AcademicKeys.com/r edirect.php?4993-HU99051103 

Assistant/Associate Professor 
Center of Alcohol Studies 
Rutgers University 
Piscataway, NJ 

http ://socialsciences AcademicKeys com/redirect.php?4837-HU99051103 

Depaltment Chair 
Anthropology 
University of Ne~v Mexico 
Albuquerque, iN~’~ I 

http ://socialsciences AcademicKeys com/redirect.php?4786-HU99051103 

Faculty Position 
Public Policy 
Johns Hopkins University 
Baltimore, 

http ://socialsciences AcademicKevs com/redirect.php?4736-HU99051103 

Assistant Professor of Legal Studies and Public Policy 
Legal Studies 
University of Massachusetts Amherst 
Amherst, ~. 

http://socialscien ces AcademicKeys com/redirec t.php?4663-Itl_J99051103 

Assistant Professor 
Human Developement and Family Studies 

Universi~ of Rhode Island 
Kingston, RI 

http://socialscien ces AcademicKes:s com/redirec t.php?4641-1t1_J99051103 

Assistant/Associate Professor 
Warnell School of Forest Resources 
University of Georgia 
Athens, (IA 

http://socialscien ces AcademicKes:s com/redirec t.php?4619-1tU99051103 

Lecturer/Senior Lecturer 
Department of Urban Studies and Planning 
Massachusetts Institute of Technology 
Carnbridge, MA 

http:/isocialsciences.AcadelnicKe~/s.coln/redirect.php?4624-HL-99051103 

Assistant Professor of History (2 positions) 



Social & Behavioral Sciences 
Universi~" nfArkansas at Pine Blu.ff 
Pine Bluff, AR 

http://socia]scien ces AcademicKevs com/redirec t.php?4541-1tU99051103 

Academic Re]ations Manager 
Law & Corporate Affairs 
Microsoft Corporation 
Redmond, WA 

http:/isocialsciences.AcadelnicKeys.coln/redirect.php?4478-HL-99051103 

Anthropology Adjunct Instructor 
College of Arts and Sciences 

Florida Gulf Coast Universi~ 
Ft. Meyers, FL 

http:/isocialsciences.AcadelnicKeys.coln/redirect.php?4379-HL-99051103 

Assistant/Associate Professor 
Anthropology 
Universi~ of Chicago 
Chicago, IL 

htt~:/isocialsciences.AcadelnicKevs.coln/redirect.~hl~?4390-HL-99051103 

Assistant Professor 
Department of Anthropology 
University of Delaware 
Newark, DE 

http://socialsciences.AcademicKevs.com/redirectphp?4516-HU99051103 

Assistant Professor, tenure track 
Jouraalism & Mass Communication 
New blexico State University 
Las Cruces, NM 

http ://socialsciences.AcademicKevs.com/redirect php?4263-HU99051103 

DEAN 
College of Arts and Sciences 
Shippensburg Unlversi~z 
Shippensburg, PA 

http ://humanities AcademicKevs.com/redirect php ?5415-HU99051103 

Visiting Assistant Professor, Late Medieval/Early Modern Em-opean History 
Department of History 
\{iddlebury College 
Midd]eb ury, VT 

http ://humanities AcademicKe ,vs.com/redirect.php ?5366-HU99051103 

Lecturer-Arts and Humanities 
School of Communications and Information Systems 

ROBE[ZT MORRIS UNIVERSITY 
Moon Township, PA 

http ://humanities AcademicKe ,vs.com/redirect.php ?5307-HU99051103 

Assistant Professor-Arts and tiumanities Program 
School o17 Communications and Information Systems 

ROBE[ZT MORRIS UNIVERSITY 
Moon Township, PA 

http ://humanities AcademicKe ,vs.com/redirect.php ?5306-HU99051103 

Assistant Professor-Journa]ism Emphasis 
School of Communications and Information Systems 

ROBE[ZT MORRIS UNIVERSITY 
Moon Township, PA 

http ://l-~umanities.AcaderaicKevs.com/redirect.php 75305-HU99051103 

Assistant Professor-English Studies 
School of Cormnunications and Information Systems 

ROBERT MORIKI S U~NIVERSITY 
Moon Township, PA 



http ://l-lumanities.AcaderaicKe.~’s.com/redirect.php 75304-HU99051103 

Full Professor 
Slavic and Eurasian Studies 
Duke University 
Durham, NC 

http ://humanities.Acaderr~icKe,~’s.com/redirect.php 75182-HU99051103 

Director of Con~nunication Programs 
College of Arts and Sciences 
Lawrence Technological Universi~ 
Southfield, MI 

http ://humanities.AcademicKe,~’s.com/redirect.php ?5157-HU99051103 

Assistant Professor 
English 
Rutgers University 
Newark. NJ 

http ://humanities.AcademicKe,~’s.com/redirect.php ?5130-HU99051103 

Leonard and Elizabeth Eslick Endo~ved Chair 
Philosophy 
Saint Louis Universi~z 
St. Louis, MO 

http ://humanities.AcademicKevs.com/redirect.php ?5135-HU99051103 

The U.S in the World 
History 
Washington Universi~z in St. Louis 
St. Louis, MO 

http://hmnanities.Academic Ke~/s.com/redirect.php ?5101-I~IJ99051103 

Dean of ttumanities 
Humanities 
University of California Santa Cruz 
Santa Cruz. CA 

http://hmnanities.Academic Kegs.com/redirect.php ?5103-I{IJ99051103 

Philosophy 
Genera] Education 
Lincoln Christian College 

Lincoln, IL 

http://hmnanities.Academic Keys.com/redirect.php ?4992-HI J99051103 

Written Composition and Humanities 
Genera] Education 
Lincoln Christian College 

Lincoln, IL 

http://humanities.AcademicKe’~s.com/redirect.php?4990-HU99051103 

Assistant Professor 
Graduate Program in .~erican Studies 
Rutgers University-Newark 
Newark. NJ 

http://humanities.AcademicKe’~s.com/redirect.php?4899-HU99051103 

Spanish Lecturer 
Spanish Department 
ArrJ~erst College 
Atrfiaerst, MA 

http://humanities.AcademicKe’~s.com/redirect.php?4910-HU99051103 

Judith Harris Murphy Distinguished Professorship in Art History 
History of Art Department 
University of Kansas 

Lawrence, KS 

http://humanities AcademicKev, s.com/redirect.php?4883-HU99051103 



Assistant Professor Liberal Studies 
Liberal Studies 
California State Universl~ Fullerton 
PO Box 6868 Fullertor~ CA 

http ://humanities AcademicKe ,vs.com/redirect.php ?4871-HU99051103 

Assistant Professor 
English 
University of Arkansas at Little Rock 

L~ttle Rock, AR 

http ://humanities AcademicKe ,vs.com/redirect.php ?4790-HU99051103 

Assistant Professor 
Philosophy 
Florida Atlantic Universi~z 
Boca Raton, FL 

http ://humanities AcademicKe ,vs.com/redirect.php ?4775-HU99051103 

Tenure ’]’rack Position 
Women Studies 
San Francisco State University 
San Francisco, CA 

http ://humanities AcademicKe ,vs.com/redirect.php ?4782-HU99051103 

Assistant Professor 
Foreign Languages and Literatures 
Portland State University 
Portland, OR 

http ://humanities AcademicKe ,vs.com/redirect.php ?4781-HU99051103 

Associate/Full Professor 
African American & Afi’ican Studies 
rlhe Ohio State University 
Columbus, OH 

http ://humanities AcademicKegs.com/redirect.php ?4682-HU99051103 

Sexuali~" and Gender in the African Diaspora 
Women’s Studies 
Duke Uni-,~ersity 
Dinham, NC 

http ://l-lumanities.AcaderaicKe,~’s.com/redirect.php 74661-HU99051103 

Assistant Professor 
Philosophy 
Aubttrn Universits~ 

Auburn Universi~, AL 

http://humanities.AcademicKevs.com/redirect.php?4559-HU99051103 

Assistant Professor 
School of Jottrnalism 
University of Missottri 
Columbia, MO 

http://humanities.AcadelnicKevs.com/redirect.php’.’4448-HU99051103 

Assistant Prot~ssor 
Department of Philosophy and Religion 
College of New Jersey 
Ewi~g, NJ 

http ://humanities.AcademicKe,~’s.com/redirect.php ?4445-HU99051103 

Instru ctor 
Department of Foreign Languages and Literatures 
Louisiana State University 
Baton Rouge, LA 

http ://humanities.AcademicKe,~’s.com/redirect.php ?4439-HU99051103 

Instructor/Visiting Assistant Prot~ssor 
Depaltment of Philosophy 



h&ami Universffy - Ohio 

()x~brd~ Ott 

http ://humanities AcademicKe ~vs.com/redirect.php ?4434-HU99051103 

Assistant Professur 
Depar[ment uf Modem and Classical Languages and Literature 
University of Muntana 
Missoula, MT 

http ://humanities.AcadernicKevs.com/redirect.php 74435-HU99051103 

Visitng Lecturer 
Department of Histol)~ 

Florida State Universi~ 
Tallahassee, FL 

http ://humanities.AcadernicKevs.com/redirect.php 74430-HU99051103 

Assistant Professor 
Judaic Studies Department 
Universi~" of Albany, SUNY 
Albany, NY 

http ://humanities.AcadernicKevs.com/redirect.ph~ 74428-HU99051103 

Assistant professor 
Depar~nentofHistm)~ 
Univcrsity oflowa 
Iowa Ci_ty, IA 

http ://humanities.AcademicKe,~’s.com/redirect.php ?4425-HU99051103 

Associate or Full Professor 
Department of English 
Univeristy of Hou ston 

Houston, TX 

http ://humanities.AcademicKe,~’s.com/redirect.php ?4424-HU99051103 

Assistant Professor or Instructor 
Department of History 
University of Oregon 
Eugene, OR 

http ://humanities.AcademicKevs.com/redirect.php ?4423-HU99051103 

Assistant Professor 
Department of History 
Universi~ of Texas at Austin 
Austin, TX 

http://hmnanities.Academic Ke~/s.cum/redirect.php ?4410-ttI799051103 

Professur and Department Chair 
Rumance Languages 
University uf North Carolina 
Chapel ttill, NC 

http://hmnanities.Academic Ke~/s.cum/redirect.php ?4409-ttIJ99051103 

Assistant Prufessor 
Cumpusition and Rhetoric 
Cul[ege at Wise 
Wise, VA 

http://hmnanities.Academic Ke~/s.cum/redirect.php ?4402-ttIJ99051103 

Assistant Prufessor 
Classics 
Universffy uf Vermont 
Burlington, VT 

http://humanities.AcademicKe’cs.com/redirect.php?4400-HU99051103 

Assistant / Associate Professor 
Literature 
University of Calffbrnia, San Diego 

La Jolla, CA 



http://hmnanities.AcademicKeys.cum/redirect.php?4398-HU99051103 

Assistant Prufessor 
Lmguisucs 
University uf Washingtun 
Seattle, WA 

http://hmnanities.AcademicKe’gs.cum/redirect.php?d404-HU99051103 

Assistant Professor 
Near Eastern Languages and Civilization 
University of Washington 
Seattle, YVA 

http://humanities.AcademicKeys.cora/redirect.php?4403-HU99051103 

Assistant Professor 
Germanics 
Universi~ of Chicago 
Chicago, IL 

http://humanities.AcademicKeys.cora/redirect.php?4392-HU99051103 

Lecturer 
Studies in Women and Gender 
Univcrsity of Virginia 
Charlottesville, VA 

http://humanities.AcademicKeys.cora/redirect.php?4532-HU99051103 

Assistant Professor of Latin American Studies 
History 
University of Akron 
Akron, OH 

http://humanities AcademicKev, s.com/redirect.php?4371-HU99051103 

Assistant Professor of Journalism 
Humanities, Fine Arts & Journalism 
Lincoln University 
Jeit’erson City, MO 

http://humanities AcademicKev, s.com/redirect.php?4361-HU99051103 

POST-DOCTORAL POSITIONS: 

Postdoctoral Associate 
Communication 

Cornell Universi~z 
Ithaca, NY 

http://sucialsciences AcademicKeys cum/redirect.php?5223-HU99051103 

Pustductora[ Felluwship 

Santa Fe Institute 
Santa Fe, Jx~l 

http://sucialsciences AcademicKeys cum/redirect.php?5165-HU99051103 

Postdoctoral Fellow 
Department ufAfrican ./Mnerican Studies 
Northwestern University 
Evanston, IL 

http://hmnanities.Academic Keys.cum/redirect.php ?5244-HU99051103 

Pustdoctoral Associate 
Communication 
Curnell University 
Ithaca, NY 

http ://humanities.A cademicK eys. cora/redirect.php ? 5 214-HU99051103 

Postdoctoral Fellowship 
Santa Fe Institute 
Santa Fe Institute 
Santa Fe, iX~M 



http://hmnanities.Academic Keys.com/redirect.php ?5176-HU99051103 

Change your emaiI/subscribe directly: 

Do you need to update your email information with us? Proceed to the 
following page: 

http:i/www.academickevs.con~,all/user change email php 

Did you receive this e-Flier from a colleague and would like to 
continue to receive this or other e-Fliers from Academic Key-s? Please 
proceed to the following page: 

http:i/www, acaderaickevs.corrdall/subscribe.php 

UNSUB SCRIBE: 
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regester@eraaihunc.edu 

If you would like to unsubscribe from fmther e-Fliers 
and other correspondence from AcademicKeys.com, you 
must proceed to the following web page: 

http://AcademicKevs.comJall/unsubscribe.php 
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Andrea McCarthy 
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..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, November 21~ 2005 4:18 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Facul~ and Administra’6ve Positions in Humanities 

..... Forwarded message licom amccarthy@academickeys.com ..... 

Date: Fri, 18 Nov 2005 12:19:46 -0500 (EST) 
From: Andrea McCarthy <amccalthy@academickeys corn> 

Reply-To: amccarthy@academickeys.com 
Subj ect: Faculty and A&ninistrative Positions in Humanities 

To: regester@email.unc.edu 

Dear Professor Regester, 

This month’s issue of AcademicKeys’ e-Flier for Humanities 
features 42 faculty openings, 22 senior administrative positions, 
and 6 Post-doc opportunities and links to hundreds more positions 
in higher education 

Issue: Humanities 11/18/05 

Circulation: 22,000 

A discipline specific version of this e-flier is also distributed. If 
you are interested in that version, please visit our site: 
www.academickeys.com 

Add your department’s positions to our next e-Flier, where 86% of the 
top 100 institutes in the US advertise their positions: 

http:i/tlumanities.AcademicKeys.com/client lo~in.php?ta~ HU99051118 

ACA]-)EMIC KEYS [*]~;ATURED ERF.E SfiRVK;]b; 

~-> Search journals and professional publications 

http:/ihumanities.AcademicKevs.com,jom main.php?tag HU99051118 

SEiN~IOR ADEdlNISTRATIVE POSITIONS: 

DEAN-College of Business and Behavioral Science 
College of Business and Behavioral Science 

CLEMSON UNq2VERSITY 

Clemson, SC 

http :/isocialsciences.AcademicKeys.com/redirect.php?4912-HL-99051118 

Dean of Hmnanities 
Humanities 

Universi)- of California Santa Cruz 
Santa Cruz, CA 

http:/ihumanities.AcademicKeys.coln/redirect.php?5103-HU99051118 

DEAN 
College of Arts and Sciences 
Shippensburg Unlversi~z 
Shippensburg, PA 

http ://humanities AcademicKeys.com/redirect.php ?5415-IYU99051118 

Dean 
College of Arts and Architecture 
Montana State University 
Bozeman, MT 

http ://administration.AcademicKevs. COlrdredirect php?5560-HU99051118 

Vice President for Student Affairs 
Student Affairs 
California State University-, Chico 
Chico, CA 

http ://administration.AcademicKevs. COlrdredirect php?5548-HU99051118 



Director of Alumni and Parent Relations 

12niversi~" Relations 

University of Puget So und 

Tacoma, WA 

http ://administration.AcademicKe’~’s. com/redirect php?5 5 29-t]U99051118 

Vice Provost for Advanced Studies and Dean of the Graduate School 
Graduate School 
University of Misso£tri-Colmnbia 
Columbia, MO 

http ://ackninistr ation.Ac ademicKes~s, com/redirect.php?5521 -HU99051118 

Associate Director, SFS Systems 
Office of Student Financial Services 
University- of Maryland University College 
Adelphi, MD 

http ://ackninistr ation.Ac ademicKes~s, com/redirect.php?5517-HU99051118 

Dean of the School of Natural and Social Sciences 
School of Natmal and Social Sciences 
Wayne State College 
Wayne, NE 

http ://ackninistr ation.Ac ademicKeys, com/redirect.php?5459-HU99051118 

President 
Office of the President 
Plymouth State University 
Plymouth, g,~l 

http ://administration.AcademicKeys. com/redirect.php?5458-HU99051118 

President 

Glenville State College 
Glenville, WV 

http ://administration.AcademicKeys. com/redirect.php?5439-HU99051118 

Dean 
College of Arts and Sciences 
Universi~z of Judaism 
Los Angeles, CA 

http ://administration.AcademicKevs. com/redirect.php?5 384-IffU99051118 

Chief Communications O:t?icer 
Cotmnunications & Marketing 
Illinois Institute of Technology 
Chicago, IL 

http : //adaninistration.AcademicKeys. comJredirect.php?5 287-HU99051118 

Execuuve Director of Institutional Effectiveness 
Academic Affairs 
Winthrop Universi~" 
Rock Hill, SC 

http : //adaninistration.AcademicKeys. comJredirect.php?5 270-HU99051118 

Vice President [’or Academic Affairs & Dean of the College 
Academic Affairs 
Centre College 
Danville, KY 

http : //adaninistration.AcademicKeys. comJredirect.php?5132-HU99051118 

Dean 
College of Health, Education, and Human Development 
Clemson University 
Clemson, SC 

http :/iadrninistration.AcademicKcvs. c orr~r edit ect.php’.’5023-HU99051118 

Director 



Academy for the Environment 
Universi~" of Nevada, Reno 
Reno, NV 

http : //adaninistration.AcademicKeys. comJredirect.php?4769-HU99051118 

President 
Senior Administration 
Associated Colleges of the Midwest 
Orinnell, 1.4 

http :/iadrninistration.AcademicKcvs. corr~redir ect.php?4699-HU99051118 

Director of Teaching and Learning Initiatives 
Center for Excellence in Teaching 
Georgia Southern UniversiW 
Statesboro, GA 

http :/iadrninistration.AcademicKcvs. corr~redir ect.php?4666-HU99051118 

DEAN, COLLEGE OF ARTS AND SCIENCES 
College of Arts and Sciences 
UniversiW of St. Thoruas 
St. Paul, MN 

htt~ :/iadrninistration.AcademicKcvs. c orr~ledir ect.1)h~ 74341 -HU99051118 

Chief Academic Officer 
Adrainistration 
Lee College 
Baytown, TX 

http ://administration.AcademicKevs. coat, redirect php?4285-HU99051118 

Executive Director 

Rosalynn Carter Institute 

Georgia South;vestern State University 

Americus, GA 

http ://administration.AcademicKevs. c o~r~r edir ect php ?4244-HU99051118 

ACADEMIC POSITIONS: 

Lecturer 
The Barrett Honors College 
Arizona State University 
Tempe, AZ 

http://socialsciencesAcademicKevscom/redirect.php?5482-HU99051118 

Professor of Human Geography 
Department o:[" Geography 
Universi~ of Maryland 
College Park, MD 

http://socialscien ces AcademicKeys com/redirec t.php?5446-H12J99051118 

Full-time, tenure track position at the Assistant Professor level 
Media Studies Department 
Universi~ of San Francisco 
San Francisco, CA 

http://socialscien ces AcademicKeys com/redirec t.php?5296-H12~99051118 

Social Science 
General Education 
Lincoln Christian College 

Lincoln, IL 

http://socialscien ces AcademicKeys com/redirec t.php?4993-H12J99051118 

Dean 
College of Coramunication 
Marquette University 
Milwaukee, WI 

http :/isocialsciences.AcademicKc’~s.com/redirect.php?4845-HL-99051118 

Assistant/Associate Professor 



Center of Alcohol Studies 
Rutgers University 
Piscataway, NJ 

http://socialsciences AcademicKevs com/redirect.php?4837-HU99051118 

Department Chair 
Anthropology 
University of New Mexico 
Albuquerque, N~I 

http :/isocialsciences.AcadelnicKe’~s.coln/redirect.php?4786-HL-99051118 

Faculty Position 
Public Policy 
Johns Hopkins University 
Baltimore, MD 

http :/isocialsciences.AcadelnicKc’~s.coln/redirect.php?4736-HL-99051118 

Assistant Professor of Legal Studies and Public Policy 
Legal Studies 
University of Massachusetts Atr~nerst 
2ur~aerst, MA 

httl~ :/isocialsciences.AcadelnicKevs.coln/redirect.l~hp?4663-HL-99051118 

Assistant/Associate Professor 
Warnell School of Forest Resources 
University of Georgia 
Athens, GA 

http ://socialsciences.AcademicKevs.com/redirect php?4619-HU99051118 

Assistant Professor of History (2 positions) 
Social & Behavioral Sciences 
University of Arkansas at Pine Bluff 
Pine BlufI; AR 

http ://socialsciences.AcademicKevs.com/redirectphp?4541 -HU99051118 

Chief Executive Ofi~i cer 
The Ohio Suicide Prevention Foundation 
The Ohio State Umversity 
Columbus, OH 

http ://socialsciences.AcademicKevs.com/redirect php?4466-HU99051118 

Academic Relations Manager 
Law & Corporate Affairs 
ivlicrosot’t Corporation 
Redmond, WA 

http ://socialsciences.AcademicK e’~’s.com/redirect php?4478-I tU99051118 

Assistant Professor, tenure track 
Journalism & Mass Communication 
New Mexico State University 
Las Cruces, NM 

http ://socialsciences.AcademicK e’~’s.com/redirect php?4263-I tU99051118 

Culture, Performance, and Globalization 
World Arts and Cultures 
Umversity of California, Los Angeles 
Los Angeles, CA 

http ://humanities AcademicKe ,vs.com/redirect.php ?5563-HU99051118 

Assistant Professor of English in the University Theater 
Department of [gnglish 
Colgate Umversity 
Hamilton, NY 

http://humanities.AcadelnicKevs.com/redirect.php’.’5485-HU99051118 

Ranglas Endowed Chair in Ancient Greek HistotTi 
HistolT 
University of Calit’ornia, San Diego 

La Jolla, CA 



http ://l-lumanities.AcaderaicKevs.com/redirect php 75454-HU99051118 

African Arnerican HistolT 
History/African Ncw Worlds 

Florida International Universi~ 
Miami, FL 

http ://l-~umanities.AcaderaicKevs.com/redirect php 75432-HU99051118 

Visiting Assistant Professor, Late MedicvaliEarly Modern European History 
Department of HistolT 
Middlebm’y College 

MiddlebmT, VT 

http ://humainties.AcademicKevs.com/redirect php ?5366-HU99051118 

Lecturer-Arts and Humanities 
School of Communications and Ii~formation Systems 

ROBERT MORRIS L~!IVERS1TY 
Moon Township, PA 

http ://humainties.AcademicKevs.com/redirect php ?5307-HU99051118 

Assistant Professor-Arts and Humanities Program 
School of Communications and Ii~formation Systems 

ROBERT MORRIS L~!IVERS1TY 
Moon Township, PA 

http ://humanities.AcademicKevs.com/redirect php ?5306-HU99051118 

Assistant Professor-Journalism Emphasis 
School of Communications and Ii~formation Systems 

ROBERT MORRIS L~!IVERS1TY 
Moon Township, PA 

http ://hmnanities.AcademicKeys.com/redirect.php?5305-HIJ99051118 

Assistant Professor-English Studies 

School of Communications and Information Systems 

ROBERT MORRIS UNFVt~IRSITY 

Moon Township, PA 

http ://hmnanities.AcademicKeys.com/redirect.php?5304-HIJ99051118 

Full Professor 
Slavic and Eurasian Studies 
Duke Universi~ 
Durham, NC 

http : //hmnanities.AcademicKeys.com/redirect.php ?5182-HU99051118 

Director of Communication Programs 
College of Arts and Sciences 
Lawrence Technological University 
Southlield, M! 

http://hunranities.AcademicKeys.com/redirectphp?5157-HId99051118 

Assistant Professor 
English 
Rutgers University 
Newark. NJ 

http ://hunranities.AcademicKeys.com/redirectphp ?5130-HId99051118 

Leonard and Elizabeth Eslick Endowed Chair 
Philosophy 
Saint Louis University 
St. Louis, MO 

http ://hunranities.A cademicK eys. com/redirect php ? 513 5-HId99051118 

The U.S. in the World 
History 
Washington University in St. Louis 
St. Louis, MO 

http ://humanities AcademicKev, s. com/redirectphp ?5101-HU99051118 



Philosophy 
General Education 
Lincoln Christian College 

Lincoln, IL 

http ://humanities AcademicKev, s. com/redirect.php ?4992-HU99051118 

Written Composition and Humanities 
General Education 
Lincoln Christian College 
Lincoln, IL 

http ://humanities AcademicKev, s. com/redirect.php ?4990-HU99051118 

Spanish Lecturer 
Spanish Department 
Amherst College 
An~erst, MA 

http ://humanities AcademicKe,vs.com/redirect.php ?4910-HU99051118 

Assistant Professor 
Graduate Program in American Studies 
Rutgers University-Newark 
Newark, NJ 

http ://humanities AcademicKe ,vs.com/redirect.php ?4899-HU99051118 

Judith Harris Murphy Distinguished Professorship in Art History 
History of Art Department 
University of Kansas 
Lawrence, KS 

http ://humanities AcademicKe,vs.com/redirect.php ?4883-HU99051118 

Assistant Professor Liberal Studies 
Liberal Studies 
California State Universl~ [Vullerton 
PO Box 6868 Fu/lerton, CA 

http ://humanities AcademicKegs.com/redirect.php ?4871-HU99051118 

Assistant Professor 
English 
Univclsit~- of Arkansas at Little Rock 
Little Rock, AR 

http ://l-~umanities.AcaderaicKe,~’s.com/redirect.php’.’4790-HU99051118 

Assistant Professor 
Philosophy 
Florida Atlantic Uni’,~ersity~ 
Boca Raton, FL 

http ://l-lumanities.AcaderaicKe,~’s.com/redirect.php’.’4775-HU99051118 

Tenttre Track Position 
Women Studies 
San Francisco State Uni’,~ersity~ 
San Francisco, CA 

http ://l-~umanities.Ac aderaicKe,~’s, c om/redir ect.pl-~p ’.’4782-HU99051118 

Assistant Professor 
Foreign Languages and Literatures 
Portland State University~ 
Portland, OR 

http ://humanities.AcademicKeys.com/redirect.php ?4781-HU99051118 

Associate/Full Professor 
African American & African Studies 
The Ohio State University 

Columbus, OH 

http ://humanities.AcademicKeys.com/redirect.php ?4682-HU99051118 

Sexuality’ and Gender in the Aticican Diaspora 
Women’s Studies 



Duke University 
Durham, NC 

http ://humanities AcademicKeys.com/redirect.php ?4661-HU99051118 

Assistant Professor 
Philosophy 
Auburn University 
Auburn Universi~, AL 

http://humanities.AcademicKevs.com/redirect.php?4559-HU99051118 

Assistant Professor 
School of Jottrnalism 
University of Missottri 
Cohm~bia, MO 

http://humanities.AcademicKevs.com/redirect.php’.’4448-HU99051118 

POST-DOCTORAL POSITIONS: 

Postdoctoral Fellow 
Preventive Medicine/Institute for Prevention Research 
University of Southern California 
Los Angeles, CA 

httla :/isocialsciences.AcademicKevs.com/redirect.lahl~?5 510-HU99051118 

Postdoctoral Associate 
Commtmication 
Cornell University 
Ithaca, NY 

http ://socialsciences.AcademicKevs.com/redirect php?5 223-HU99051118 

Postdoctoral Fellowship 

Santa Fe Institute 
Santa Fe, ik2vl 

http ://socialsciences.AcademicKevs.com/redirect php?5165-HU99051118 

Postdoctoral Fellow 
Department of African American Studies 

Northwestern Universi~ 
Evanston, IL 

http://humanities AcademicKevs.com/redirect.php?5244-HU99051118 

Postdoctoral Associate 
Communication 
Cornell University 
Ithaca, NY 

http ://humanities AcademicKeys.com/redirect.php ?5214-HU99051118 

Postdoctoral Fellowship 
Santa Fe Institute 
Santa Fe Institute 
Santa Fe, NM 

http ://humanities AcademicKeys.com/redirect.php ?5176-HU99051118 

Change your emailisubscribe directly: 

Do you need to update your email information with us? Proceed to the 
following page: 

http://www.academickeyscom/all/user chan~e email.php 

Did you receive this e-Flier li’om a colleague and would like to 
continue to receive this or other e-Fliers from Academic Keys? Please 
proceed to the following page: 

http :/iwww. academickey s. com/allisubscribe.php 

L~-SUB SC’RIBE: 

This e-Flier was sent to the email address: 



regester@email.unc.edu 

If you would like to unsubscribe li*om further e-Fliers 
and other correspondence from AcademicKeys com, you 
must proceed to the following web page: 

http :i/AcademicKe ,v s. com/a [1/unsubscribe.php 

Copy EXACTLY the email address shown above into the 
fmrn on that page and submit the fmrn. Your request 
to ~xsubscribe will be processed within 24 hours. 

We ass~e you that we make every attempt to honor requests 
to unsubscribe. Thartk you for your patience! If you 
have any further conmxents or suggestions, please send an 
email to EmailUs@AcadcmicKeys.com 

Sincerely-, 

Andrea McCarthy 
Academic Keys, LLC 
18 Dog Lane, Sttite B 
Storrs, Comxecticut 06268 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, November 21, 2005 4:26 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: Julius needs to talk to you about a departmental matter 

Dear Debby: Please send me his email so that I can correspond with him. 
I plan to be on campus Tuesday and Wednesday. Sincerely, Charlene 
Regester Quoting Deborah Crowder <dacrowde@email.tmc.edu>: 

Hi Charlene. I’m sorry to bother you but Julius need to have a short 
meeting with you about a departmental matter. It is important or I 
wouldn’t bother you. Please contact him asap. DC 



Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, November 22, 2005 3:22 PM 

Vander, Robin G <vander@email.unc.edn> 

Fwd: Call for Papers - Diversity Conference, New Orleans, 12-15 June 2006 

..... Forwarded message from joe.melcher@diversity-conference.com ..... 
Date: Tue, 22 Nov 2005 14:27:36 +1100 
From: Joe Melcher <joe.melcher@diversity-conference.com> 

Reply-To: Joe Melcher ~joe.melcher@diversi~z-conference cam> 
Subject: Call for Papers - Divel-si~ Conference, New Orleans, 12-15 June 2006 

To: regester@email.unc.edu 

Dear Colleague, 

We are writing on behalf of the Organising Committee, to inform you of 
the call ~2~r papers :[’or the: 

6th [N~fERNAT[ONAL CONFF.R[gNCE ON DI’~’2gR $1717Y IN OR(IAN[SAT[ONS, COMMUNITIES 

AND NATIONS 
New Orleans, USA, 12-15 June 2006 
http://vavw.DiversiW -Conference.cam 

The concerns of this conference - tIuman Rights, Diversity and Socia] 
Justice - loom larger than ever in the light of the terrible events 
surrounding tIurricane Katrina. In addition to its usua] g]obal concern 
for the dynamics of diversi~, the conference wi]l include a specific 
focus on New Orleans, Hurricane Katrina and its aftermath. Main 
speakers will inc]ude leading thinkers in the field, and these will be 
supported by paper, workshop and colloquium presentations by 
researchers and practitioners. 

We would particularly like to invite you to respond to the conference 
call :[’or papers. Presenters may choose to submit written papers for 
consideration before or after the conference in the fully refereed 
International Journal of Diversity in Organisations, Communities and 
Nations. If you are unable to attend the conference in person, virtual 
registrations are also available which allow you to submit a paper for 
refereeing and possible publication in the journal, and give you access 
to the electronic version of the j oumal. 

The deadline for the next round in the call for papers (a title and 
short abstract) is 15 December 2005. Proposals are reviewed within four 
weeks of submission. 

Follo~ving the devastating effects of Hurricane Katrina on the city of 
New Orleans, we have had to change the venue of the conference to the 
Sheraton Hotel, the first hotel to become fully- operational in New 
Orleans aRer the hurricane. The conference was originally- going to be 
held at Xavier Universi~, an historically black institution and 
seriously damaged by the hurricane. Although the university plans to 
reopen in January 2006, we could not be certain that it would be 
available for the conference by June. 

We would also like to remind you of the Diversity Symposium to be held 
in Melbo~trne this coming 7-8 December 2005 which will focus on 
’intersectional’ issues of gender and culture. A limited nun~ber of 
presentation and registration opportunities are still available at this 
symposium. 

Details of both the Ne~v Orleans conference and the Melbourne Symposium, 
including an online call for papers form, are to be found at the above 
website. 

Yours Sincerely, 

Dr Joe Melcher 
Xavier Universi~z of New Orleans, New Orleans, Louisiana, USA 

Dr Denise Egea-Kuehne 
Louisiana State University, Baton Rouge, Louisiana, USA 

Pro£ Paul James 
Director, Globalism Institute 
RMIT Umversi~z, Melbourne, Australia 

Note: If you wish to be removed from this notification list, please 
inform us by reply. 

..... End forwarded message ..... 





Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, November 29, 2005 2:52 PM 

cculleto@kent.edu 

Re: Tuesday deadline 

Dear Claire: Just wanted to let you kno~v that I completed my essay the 
Wednesday before Thanksgiving but I am having someone to look it over 
before forwarding. You can expect this material as soon as possible 
Finally, thanks for ~vorking ~vith me. Sincerely-, Charlene Regester 
Quoting cculleto@kent.edu: 

> Hi Charlene, I will be mailing offthe book ms. to Palgrave this 
> Tuesday. If your revised essay gets to me in time via email, I ;vill 
> include it If not, I regret that we’ll have to cut it from the 
> collection. Try your best, ok? Claire 
> 

Original Message ..... 
> From: regester@email uric edu 
> Date: Tuesday-, November 15, 2005 3:28 pm 
> Subject: Re: Copyedited essays of MODERNISM ON FILE 
> 

>> Dear Claire: Yes, I received the essay over the weekend and I am 
>> currently- working on this material. Will work as fast as I can 
>> Sincerely, Charlene Regester Quoting cculleto@kent.edu: 
>> 

>> > Hi Charlene, I hope this emai[ finds you well Your essay has been 
>> > returned by my co-editor :For substantial revision. She’d like 
>> you to 

>> > condense the analysis of Princess Tam-Tam and to make more of the 
>> > relationship between the FBI files and the movie. She thinks that 
>> > much of the argument regarding Baker’s movie character--that she is 
>> > inarticulate and uncivilized--does not apply to the real Baker, 
>> whose> a) articulate protests were so troubling to the FBI and b) 
>> unconnected> to the Baker who cultivated a lifestyle in Paris. So 
>> I’m sending you 
>> > back the essay with her copyediting remarks Do you think you can 
>> > rework the essay within a week of receiving it? We are pushing the 
>> > deadline back so we can include your essay if you’re willing to do 
>> > these revisions Please send me your preferred mailing address and 
>> > I’ll get this out to you asap. Thanks Claire Culleton 

>> H 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, November 29, 2005 2:53 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Facul~ and Administra’6ve Positions in Humanities 

..... Forwarded message licom amccarthy@academickeys.com ..... 

Date: Fri, 18 Nov 2005 12:19:46 -0500 (EST) 
From: Andrea McCarthy <amccalthy@academickeys corn> 

Reply-To: amccarthy@academickeys.com 
Subj ect: Faculty and A&ninistrative Positions in Humanities 

To: regester@email.unc.edu 

Dear Professor Regester, 

This month’s issue of AcademicKeys’ e-Flier for Humanities 
features 42 faculty openings, 22 senior administrative positions, 
and 6 Post-doc opportunities and links to hundreds more positions 
in higher education 

Issue: Humanities 11/18/05 

Circulation: 22,000 

A discipline specific version of this e-flier is also distributed. If 
you are interested in that version, please visit our site: 
www.academickeys.com 

Add your department’s positions to our next e-Flier, where 86% of the 
top 100 institutes in the US advertise their positions: 

http:i/tlumanities.AcademicKeys.com/client lo~in.php?ta~ HU99051118 

ACA]-)EMIC KEYS [*]~;ATURED ERF.E SfiRVK;]b; 

~-> Search journals and professional publications 

http:/ihumanities.AcademicKevs.com,jom main.php?tag HU99051118 

SEiN~IOR ADEdlNISTRATIVE POSITIONS: 

DEAN-College of Business and Behavioral Science 
College of Business and Behavioral Science 

CLEMSON UNq2VERSITY 

Clemson, SC 

http :/isocialsciences.AcademicKeys.com/redirect.php?4912-HL-99051118 

Dean of Hmnanities 
Humanities 

Universi)- of California Santa Cruz 
Santa Cruz, CA 

http:/ihumanities.AcademicKeys.coln/redirect.php?5103-HU99051118 

DEAN 
College of Arts and Sciences 
Shippensburg Unlversi~z 
Shippensburg, PA 

http ://humanities AcademicKeys.com/redirect.php ?5415-IYU99051118 

Dean 
College of Arts and Architecture 
Montana State University 
Bozeman, MT 

http ://administration.AcademicKevs. COlrdredirect php?5560-HU99051118 

Vice President for Student Affairs 
Student Affairs 
California State University-, Chico 
Chico, CA 

http ://administration.AcademicKevs. COlrdredirect php?5548-HU99051118 



Director of Alumni and Parent Relations 

12niversi~" Relations 

University of Puget So und 

Tacoma, WA 

http ://administration.AcademicKe’~’s. com/redirect php?5 5 29-t]U99051118 

Vice Provost for Advanced Studies and Dean of the Graduate School 
Graduate School 
University of Misso£tri-Colmnbia 
Columbia, MO 

http ://ackninistr ation.Ac ademicKes~s, com/redirect.php?5521 -HU99051118 

Associate Director, SFS Systems 
Office of Student Financial Services 
University- of Maryland University College 
Adelphi, MD 

http ://ackninistr ation.Ac ademicKes~s, com/redirect.php?5517-HU99051118 

Dean of the School of Natural and Social Sciences 
School of Natmal and Social Sciences 
Wayne State College 
Wayne, NE 

http ://ackninistr ation.Ac ademicKeys, com/redirect.php?5459-HU99051118 

President 
Office of the President 
Plymouth State University 
Plymouth, g,~l 

http ://administration.AcademicKeys. com/redirect.php?5458-HU99051118 

President 

Glenville State College 
Glenville, WV 

http ://administration.AcademicKeys. com/redirect.php?5439-HU99051118 

Dean 
College of Arts and Sciences 
Universi~z of Judaism 
Los Angeles, CA 

http ://administration.AcademicKevs. com/redirect.php?5 384-IffU99051118 

Chief Communications O:t?icer 
Cotmnunications & Marketing 
Illinois Institute of Technology 
Chicago, IL 

http : //adaninistration.AcademicKeys. comJredirect.php?5 287-HU99051118 

Execuuve Director of Institutional Effectiveness 
Academic Affairs 
Winthrop Universi~" 
Rock Hill, SC 

http : //adaninistration.AcademicKeys. comJredirect.php?5 270-HU99051118 

Vice President [’or Academic Affairs & Dean of the College 
Academic Affairs 
Centre College 
Danville, KY 

http : //adaninistration.AcademicKeys. comJredirect.php?5132-HU99051118 

Dean 
College of Health, Education, and Human Development 
Clemson University 
Clemson, SC 

http :/iadrninistration.AcademicKcvs. c orr~r edit ect.php’.’5023-HU99051118 

Director 



Academy for the Environment 
Universi~" of Nevada, Reno 
Reno, NV 

http : //adaninistration.AcademicKeys. comJredirect.php?4769-HU99051118 

President 
Senior Administration 
Associated Colleges of the Midwest 
Orinnell, 1.4 

http :/iadrninistration.AcademicKcvs. corr~redir ect.php?4699-HU99051118 

Director of Teaching and Learning Initiatives 
Center for Excellence in Teaching 
Georgia Southern UniversiW 
Statesboro, GA 

http :/iadrninistration.AcademicKcvs. corr~redir ect.php?4666-HU99051118 

DEAN, COLLEGE OF ARTS AND SCIENCES 
College of Arts and Sciences 
UniversiW of St. Thoruas 
St. Paul, MN 

htt~ :/iadrninistration.AcademicKcvs. c orr~ledir ect.1)h~ 74341 -HU99051118 

Chief Academic Officer 
Adrainistration 
Lee College 
Baytown, TX 

http ://administration.AcademicKevs. coat, redirect php?4285-HU99051118 

Executive Director 

Rosalynn Carter Institute 

Georgia South;vestern State University 

Americus, GA 

http ://administration.AcademicKevs. c o~r~r edir ect php ?4244-HU99051118 

ACADEMIC POSITIONS: 

Lecturer 
The Barrett Honors College 
Arizona State University 
Tempe, AZ 

http://socialsciencesAcademicKevscom/redirect.php?5482-HU99051118 

Professor of Human Geography 
Department o:[" Geography 
Universi~ of Maryland 
College Park, MD 

http://socialscien ces AcademicKeys com/redirec t.php?5446-H12J99051118 

Full-time, tenure track position at the Assistant Professor level 
Media Studies Department 
Universi~ of San Francisco 
San Francisco, CA 

http://socialscien ces AcademicKeys com/redirec t.php?5296-H12~99051118 

Social Science 
General Education 
Lincoln Christian College 

Lincoln, IL 

http://socialscien ces AcademicKeys com/redirec t.php?4993-H12J99051118 

Dean 
College of Coramunication 
Marquette University 
Milwaukee, WI 

http :/isocialsciences.AcademicKc’~s.com/redirect.php?4845-HL-99051118 

Assistant/Associate Professor 



Center of Alcohol Studies 
Rutgers University 
Piscataway, NJ 

http://socialsciences AcademicKevs com/redirect.php?4837-HU99051118 

Department Chair 
Anthropology 
University of New Mexico 
Albuquerque, N~I 

http :/isocialsciences.AcadelnicKe’~s.coln/redirect.php?4786-HL-99051118 

Faculty Position 
Public Policy 
Johns Hopkins University 
Baltimore, MD 

http :/isocialsciences.AcadelnicKc’~s.coln/redirect.php?4736-HL-99051118 

Assistant Professor of Legal Studies and Public Policy 
Legal Studies 
University of Massachusetts Atr~nerst 
2ur~aerst, MA 

httl~ :/isocialsciences.AcadelnicKevs.coln/redirect.l~hp?4663-HL-99051118 

Assistant/Associate Professor 
Warnell School of Forest Resources 
University of Georgia 
Athens, GA 

http ://socialsciences.AcademicKevs.com/redirect php?4619-HU99051118 

Assistant Professor of History (2 positions) 
Social & Behavioral Sciences 
University of Arkansas at Pine Bluff 
Pine BlufI; AR 

http ://socialsciences.AcademicKevs.com/redirectphp?4541 -HU99051118 

Chief Executive Ofi~i cer 
The Ohio Suicide Prevention Foundation 
The Ohio State Umversity 
Columbus, OH 

http ://socialsciences.AcademicKevs.com/redirect php?4466-HU99051118 

Academic Relations Manager 
Law & Corporate Affairs 
ivlicrosot’t Corporation 
Redmond, WA 

http ://socialsciences.AcademicK e’~’s.com/redirect php?4478-I tU99051118 

Assistant Professor, tenure track 
Journalism & Mass Communication 
New Mexico State University 
Las Cruces, NM 

http ://socialsciences.AcademicK e’~’s.com/redirect php?4263-I tU99051118 

Culture, Performance, and Globalization 
World Arts and Cultures 
Umversity of California, Los Angeles 
Los Angeles, CA 

http ://humanities AcademicKe ,vs.com/redirect.php ?5563-HU99051118 

Assistant Professor of English in the University Theater 
Department of [gnglish 
Colgate Umversity 
Hamilton, NY 

http://humanities.AcadelnicKevs.com/redirect.php’.’5485-HU99051118 

Ranglas Endowed Chair in Ancient Greek HistotTi 
HistolT 
University of Calit’ornia, San Diego 

La Jolla, CA 



http ://l-lumanities.AcaderaicKevs.com/redirect php 75454-HU99051118 

African Arnerican HistolT 
History/African Ncw Worlds 

Florida International Universi~ 
Miami, FL 

http ://l-~umanities.AcaderaicKevs.com/redirect php 75432-HU99051118 

Visiting Assistant Professor, Late MedicvaliEarly Modern European History 
Department of HistolT 
Middlebm’y College 

MiddlebmT, VT 

http ://humainties.AcademicKevs.com/redirect php ?5366-HU99051118 

Lecturer-Arts and Humanities 
School of Communications and Ii~formation Systems 

ROBERT MORRIS L~!IVERS1TY 
Moon Township, PA 

http ://humainties.AcademicKevs.com/redirect php ?5307-HU99051118 

Assistant Professor-Arts and Humanities Program 
School of Communications and Ii~formation Systems 

ROBERT MORRIS L~!IVERS1TY 
Moon Township, PA 

http ://humanities.AcademicKevs.com/redirect php ?5306-HU99051118 

Assistant Professor-Journalism Emphasis 
School of Communications and Ii~formation Systems 

ROBERT MORRIS L~!IVERS1TY 
Moon Township, PA 

http ://hmnanities.AcademicKeys.com/redirect.php?5305-HIJ99051118 

Assistant Professor-English Studies 

School of Communications and Information Systems 

ROBERT MORRIS UNFVt~IRSITY 

Moon Township, PA 

http ://hmnanities.AcademicKeys.com/redirect.php?5304-HIJ99051118 

Full Professor 
Slavic and Eurasian Studies 
Duke Universi~ 
Durham, NC 

http : //hmnanities.AcademicKeys.com/redirect.php ?5182-HU99051118 

Director of Communication Programs 
College of Arts and Sciences 
Lawrence Technological University 
Southlield, M! 

http://hunranities.AcademicKeys.com/redirectphp?5157-HId99051118 

Assistant Professor 
English 
Rutgers University 
Newark. NJ 

http ://hunranities.AcademicKeys.com/redirectphp ?5130-HId99051118 

Leonard and Elizabeth Eslick Endowed Chair 
Philosophy 
Saint Louis University 
St. Louis, MO 

http ://hunranities.A cademicK eys. com/redirect php ? 513 5-HId99051118 

The U.S. in the World 
History 
Washington University in St. Louis 
St. Louis, MO 

http ://humanities AcademicKev, s. com/redirectphp ?5101-HU99051118 



Philosophy 
General Education 
Lincoln Christian College 

Lincoln, IL 

http ://humanities AcademicKev, s. com/redirect.php ?4992-HU99051118 

Written Composition and Humanities 
General Education 
Lincoln Christian College 
Lincoln, IL 

http ://humanities AcademicKev, s. com/redirect.php ?4990-HU99051118 

Spanish Lecturer 
Spanish Department 
Amherst College 
An~erst, MA 

http ://humanities AcademicKe,vs.com/redirect.php ?4910-HU99051118 

Assistant Professor 
Graduate Program in American Studies 
Rutgers University-Newark 
Newark, NJ 

http ://humanities AcademicKe ,vs.com/redirect.php ?4899-HU99051118 

Judith Harris Murphy Distinguished Professorship in Art History 
History of Art Department 
University of Kansas 
Lawrence, KS 

http ://humanities AcademicKe,vs.com/redirect.php ?4883-HU99051118 

Assistant Professor Liberal Studies 
Liberal Studies 
California State Universl~ [Vullerton 
PO Box 6868 Fu/lerton, CA 

http ://humanities AcademicKegs.com/redirect.php ?4871-HU99051118 

Assistant Professor 
English 
Univclsit~- of Arkansas at Little Rock 
Little Rock, AR 

http ://l-~umanities.AcaderaicKe,~’s.com/redirect.php’.’4790-HU99051118 

Assistant Professor 
Philosophy 
Florida Atlantic Uni’,~ersity~ 
Boca Raton, FL 

http ://l-lumanities.AcaderaicKe,~’s.com/redirect.php’.’4775-HU99051118 

Tenttre Track Position 
Women Studies 
San Francisco State Uni’,~ersity~ 
San Francisco, CA 

http ://l-~umanities.Ac aderaicKe,~’s, c om/redir ect.pl-~p ’.’4782-HU99051118 

Assistant Professor 
Foreign Languages and Literatures 
Portland State University~ 
Portland, OR 

http ://humanities.AcademicKeys.com/redirect.php ?4781-HU99051118 

Associate/Full Professor 
African American & African Studies 
The Ohio State University 

Columbus, OH 

http ://humanities.AcademicKeys.com/redirect.php ?4682-HU99051118 

Sexuality’ and Gender in the Aticican Diaspora 
Women’s Studies 



Duke University 
Durham, NC 

http ://humanities AcademicKeys.com/redirect.php ?4661-HU99051118 

Assistant Professor 
Philosophy 
Auburn University 
Auburn Universi~, AL 

http://humanities.AcademicKevs.com/redirect.php?4559-HU99051118 

Assistant Professor 
School of Jottrnalism 
University of Missottri 
Cohm~bia, MO 

http://humanities.AcademicKevs.com/redirect.php’.’4448-HU99051118 

POST-DOCTORAL POSITIONS: 

Postdoctoral Fellow 
Preventive Medicine/Institute for Prevention Research 
University of Southern California 
Los Angeles, CA 

httla :/isocialsciences.AcademicKevs.com/redirect.lahl~?5 510-HU99051118 

Postdoctoral Associate 
Commtmication 
Cornell University 
Ithaca, NY 

http ://socialsciences.AcademicKevs.com/redirect php?5 223-HU99051118 

Postdoctoral Fellowship 

Santa Fe Institute 
Santa Fe, ik2vl 

http ://socialsciences.AcademicKevs.com/redirect php?5165-HU99051118 

Postdoctoral Fellow 
Department of African American Studies 

Northwestern Universi~ 
Evanston, IL 

http://humanities AcademicKevs.com/redirect.php?5244-HU99051118 

Postdoctoral Associate 
Communication 
Cornell University 
Ithaca, NY 

http ://humanities AcademicKeys.com/redirect.php ?5214-HU99051118 

Postdoctoral Fellowship 
Santa Fe Institute 
Santa Fe Institute 
Santa Fe, NM 

http ://humanities AcademicKeys.com/redirect.php ?5176-HU99051118 

Change your emailisubscribe directly: 

Do you need to update your email information with us? Proceed to the 
following page: 

http://www.academickeyscom/all/user chan~e email.php 

Did you receive this e-Flier li’om a colleague and would like to 
continue to receive this or other e-Fliers from Academic Keys? Please 
proceed to the following page: 

http :/iwww. academickey s. com/allisubscribe.php 

L~-SUB SC’RIBE: 

This e-Flier was sent to the email address: 



regester@email.unc.edu 

If you would like to unsubscribe li*om further e-Fliers 
and other correspondence from AcademicKeys com, you 
must proceed to the following web page: 

http :i/AcademicKe ,v s. com/a [1/unsubscribe.php 

Copy EXACTLY the email address shown above into the 
fmrn on that page and submit the fmrn. Your request 
to ~xsubscribe will be processed within 24 hours. 

We ass~e you that we make every attempt to honor requests 
to unsubscribe. Thartk you for your patience! If you 
have any further conmxents or suggestions, please send an 
email to EmailUs@AcadcmicKeys.com 

Sincerely-, 

Andrea McCarthy 
Academic Keys, LLC 
18 Dog Lane, Sttite B 
Storrs, Comxecticut 06268 

..... End forwarded message ..... 



From." 

Sent: 

Subjet~: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, November 30, 2005 5:35 PM 

Vander, Robin G <vande@email.unc.edu> 

Fwd: Diaspora Conference 2006 

ATT00001.htm; image001 .gif; ilnage002.gif; ATT00002.c; ATT00003.c 

Please share this conference information with your department. Thank you! 
The Africana Studies Department at the 

University of North Carolina at Charlotte is hosting its 
African Diaspora Conference, 2006 titled: 

Centering the Peripherv: 
Globaiization and Identity in the African Diaspora 

Apri~ 5-8, 2006 
Information regarding the conference can be accessed via the link below. 

~h~t~t~p~;~/~/~w~.~a~a~a~s~.~u~n~c~c~e~u~/~!~££~-£~#~#~[~#~£~£#-~bt~ 
Submissions should be sent by mail or emaii to: 

C/o Ms. Elsie Byrd, Office Manager 

Dr. Robert S. Smith, Asst. Professor 
Department of Africana Studies, Macy Building 204A 

The University of North Carolina at Charlotte 

9201 University City Boulevard 

Charlotte, North Carolina 282234)001 
Phone: 704.687.2371 

Fax: 704.687.3888 

Email: DiasporaL’i~,emaiLuncc.ed u 
Deadline for Submissions is Feb. 1,2006 

For all other conference reiated inquiries please contact: 
Dr. Robert Smith, Conference Coordinator 

Department of Afrlcana Studies, Macy Building 204 
The University of North Carolina at Charlotte 

9201 University City Boulevard 
Charlotte, North Carolina 28223 

Phone: 704.687.2371 
Fax: 704.687.3888 

Email: robsmith@email.uncc.edu 



Please share this conference information with your department. Thank you! 
The Africana Studies Department at the 

University of North Carolina at Charlotte is hosting its 
African Diaspora Conference, 2006 titled: 

Centering t~e Periphery: 
Globalization and Identity in the African Diaspora 

April 5-8, 2006 
Information regarding the conference can be accessed via the link below. 

http:llvvww.aaas.uncc.edulDiaspora Conference 2006.htm 
Submissions should be sent by mai~ or emai~ to: 

C/o Ms. Elsie Byrd, Office Manager 

Dr. Robert S. Smith, Asst. Professor 
Department of Africana Studies, Macy Building 204A 

The University of North Carolina at Charlotte 
9201 University City Boulevard 

Charlotte, North Carolina 28223-0001 
Phone: 704.687.2371 

Fax: 704.687.3888 
Email: ._D__!__a___s__p___o_r___a__@_e____m_____a_!_!_._u___n__c___c___=__e_d____u__ 

Deadline for Submissions is Feb. 1,2006 

For all other conference related inquiries please contact: 
Dr. Robert Smith, Conference Coordinator 

Department of Afrlcana Studies, Macy Building 204 
The University of North Carolina at Charlotte 

9201 University City Boulevard 
Charlotte, North Carolina 28223 

Phone: 704.687.2371 
Fax: 704.687.3888 

Emafl: robsmith@emaiLuncc.edu 



Fl’om: 

Sent: 

To: 

Subje~: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, December 1, 2005 1:29 PM 

jrudinsk@email.unc.edu 

Fwd: iDEAs Call for Participation 

ATT00001 .c 

SorW m advance fbr double pos~i~gs 

CALL FOR PARTICIPATION 

iDEAs, Emerging Codes Of the Digital 
April 3rd through April 8th, 2006 

Hies~a~d Galleries, Mimm University, O:.d’ord, Ohio 

To coincide with <code2>, the International Digital Media and Arts Association conference, 

April 5-8th, 2006 

DEADLINE TO RECEIVE PROPOSALS: JANUARY 20, 2006 
Notification by February 14th 

You are invited to submit digital art, design mad educational materials to iDEAs, Emerging (7odes of the Digital iDEAs is an exhibition of artistic a~d innovative 

digital installations, creative mobile media, interactive pieces, web sites, games, digital images, film and video and much more. 

For more exhibition details, visit: 
http:,’Twww.idmaa.org/idmaa2OO6/ideas.htm 

Dena Elisabeth Eber. Ph.D 
Associate Professor and Chain Digital Arts 

School of Art 

Room 1000 Fine Arts Center 

Bowling Green State University 

BoMing Green, Oil 43403 

WoN: +1 419.372.8526 

Fax ÷ 1 419 372 2544 

email: deber@bgnet.bgsu.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, December 2, 2005 12:21 PM 

Vander, Robin G <vande@email.unc.edu> 

[Fwd: FORMAI, NOTICE: December Open Forums tbr the Director, Carolina Women?s Center ] 

FORMAL NOTICE December Open Forums for the Director; Carolina Women s Center.msg 

..... Forwarded message from dacrowde@email unc edu ..... 
Date: Fri, 02 Dec 2005 10:49:30 -0500 

From: Deborah Crnwder <dacrowde@email.unc.edu> 
Reply-To: Deborah Crowder <dacrowde@email.unc edu> 
Subject: [Fwd: FORM~L NOTICE: December Open Forums for the Director, 
Carnlina Women?s Center ] 

Tn: Kia CaldweH <klcaldwe@email uric edu>, Eunice Sable 
<eunice@email.unc edu>, Barbara Anderson <banders 1 @emaiI.unc.edu>, 
charlene regester <regester@email.unc.edu> 

..... End forwarded message ..... 



Fl’om: 

Sent: 

To: 

Subject: 

no reply@unc.edu 

Thursday, December 1, 2005 9:59 PM 

FORMAL NOTICE: December Open Forums tbr the Director, Carolina Women’s Center 

To: UNC-Chapel Hill Com~nunity 

From: Search Committee, Directol; Carolina Women’s Center 
Re: Candidates for Director, Carolina Women’s Center, December Open Forums 

The Search Committee invites you to attend upcoming forums ruth two of the candidates for the position of Director, Carolina Women’s Center and share your 

feedback. These forums are designed to help introduce students, faculty, and staff to the candidates and to give you a chance to hear about their ideas for the Carolina 

Women’s Center ~md how it can enhance life at Carolina. Two candidates roll visit c~unpus during the next tw’o weeks, mad additional candidates will visit after the first 

of the yeax. 

The Director of the Carolina Women’s Center will ti~cus on the mission of the Center to empower women and promote their eqnali~ in all spheres of life mad to 

celebrate the work of women that betters humankind and roll lead the Center’s efibrts to achieve its Inission through advocacy, education, outreach activities, 

support in providing assistance in areas of concern to women. 

The Center aims to improve the status of women and provide an infrastructure to represent wolnelfs interests on issues such as wolnen’s health, cmnpus security, 

childcare, professional development, pay equity, and the campus climate for women students, faculF, and stafll ~Vhile the Center was formed in response to the needs 

of Carolina women, many of its programs, services, and initiatives are also of interest to Carolina men, and the center encourages the paNcipation of all men and 

women on cmnpus. 

The t~llowing candidate thrums have been scheduled for the dates below. Additional lbrums will be ~heduled after the ranter break, and we will send an 

announcement when those plans axe finalized. 

Tuesday, December 6, 2:00 3:00 Morehead Faculty Lounge, Morehead Planetarium and Science Center 

Jeanette (Jan) Boxill 
Senior Lecturer in Philosophy, Interim Director, Pan Center for Ethics 

University of North Carolina at Chapel Hill 

Wednesday, December 14, 2:00 3:00 Morehead Faculty Lounge, Morehead Planetarium and Science Center 

Donna Bicld’ord 

Lecturer, Women’s Studies Program 

University of Rhode Island 

This email is sponsored by: Office of the Executive Vice Chancellor and Provost 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, December 8, 2005 3:30 PM 

Vander, Robin G <vande@email.unc.e&~> 

[SCMSBIack] Fwd: Press Release: Historical Black College Partners with Internationally Acclaimed African Filmmaker Jean-Pierre Bekolo 

ATT00001 .c 

Subject: Press Release: Historical Black College Paxtners with Internationally Acclaimed African Filmmaker Jean-Pierre Bekolo 

Date: Wed, 7 Dec 2005 06:14:12 -0600 
Thread-Topic: Press Release: Historical Black College Partners with Internationally Acclaimed African Filmmaker Jean-Pierre Bekolo 

Thread-Index: AcX7J7vbkaTHRHIES6a9BM+IbTe9v~- 

From: Jean-P~erre Bekok <jobekolo@clintonschool.uasys.edu~ 

Status: 

http:/A~,.prweb.com/~leases/2005/12/inktomi318169.php 

Philander Smith College, a historical black college located in Little Rock, Arkansas, is partnering with African filmmaker Jean-Pierre Bekolo starting next spring 
on a new film based teaching method called "auteur learning" to reduce drop out rates. 

Little Rock, Arkansas (PRWEB) December 5, 2005 - Philander Smith College, a historical black college located in Little Rock, Arkansas, is partnering with 
African filmmaker Jean-Pierre BekNo through the University of Arkansas based Clinton School of Public Service starting next spring. Bekolo will use film/video 
as a teaching tool in an inter-disciplinary program that allows students to discover and explore their field of study working closely with a small group of 
specialized faculty. 

An internationally acclaimed, award-winning ~mmaker, Bekolo has devised an "auteur learning" method of instruction that uses the filmmaking experience as an 
intellectual as well as practical approach to teaching students who prefer a learning environment that relies on "construction" rather than classic "instruction" 
methods. Today in America, studies show that almost 30 percent of those entering high school never graduate (Greene & Winters, 2005)~ The program will 
target African-American students who have the highest drop out rate in the country. 

Born in Cameroon, Bekolo’s auteur learning method is based on his own experience challenging Hollywood’s definition of cinema as entertainment. "l don’t see a 
difference between film and public service," said Bekolo. "It’s all about education. The tools are there, the interest is there, we just need to create a method of 
acquiring knowledge that uses what is today the most immediately accessible medium." 

Bekolo’s debut film, Quartier Mozart, t~ceived the Prix Afrique en Creation at the 1992 Cannes Film Festival. His second film, Aristotle’s Plot, was one of several 
films commissioned by the British Film Institute to celebrate the 100th anniversary of cinema and included works by Martin Scorsese, Jean-Luc Godard, and 
Bernardo Bertolucci. Bekolo recently released Les Saignantes, which premiered at the 2005 Toronto Film Festival. Bekolo studied film semiotics under 
Professor Christian Metz in Paris and has taught at the University of North Carolina in Chapel Hill and Duke University. 

Telri Francis 

Assistant Pro~Essor 

Film Studies arid Afficm~ American Stndies 

Yale University 

SPECIAL COUI2JER: 53 Wall Street, Rm. 218 
ptLIOKITY & REGULAR MAIL: P.O. Box 208363 

New Haven, CT 06520-8363 

TEL: 203-432-7193 FAX: 203-432-6764 

htt V//www.y~le.edu/film s~udiesprogr am 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, December 19, 2005 3:29 PM 

Chnck Sockell <coursepackpub@store.unc.edu> 

Re: Coursepacks?? 

Dear Chuck: Yes, I will be using previous course packs but will need to 
insert the new- material. Hope to come over next week after Xmas 
Holiday. Sincerely, Charlene Regester Quoting Chuck Sockell 
<coursepackpub@store.unc.edu>: 

Hello Professor Register! 
I have not heard from you or seen you in a bit so I trust you are doing 
well I just wanted to check with you to see if you were going to use a 
coursepack for your AFAM 006 or AFAM 40 class this upcoming semester. If so 
let me know as time is running short[[ 
Hope too hear from you and hope you have a restful holiday break!!’. 
Cheers! 
Chuck 

Chuck Sockell 
Course Pack PuNishing Manager 
Universi~ of North Carolina-Chapel Hill 
CB 1530 Daniels Bktg. 
Chapel Hill, NC 27599-1530 
919-%2-4708 wurk 
919-%2-3759 flax 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, December 21, 2005 2:26 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: "HIP-HOP COLONY" The Atiican Hip-hop Explosion College Tour booking 2/06 

ATT00001 .c 

..... Forwarded message from info@hiphopcolony.com ..... 
Date: Mien, 19 Dec 2005 22:39:16 -0700 
From: HIP-HOP COLONY FILM <info@hiphopcolony.com> 

Reply-To: tlIP-tlOP COLONY FILM <info@hiphopcolony.com> 
Sutzject: "HIP-HOP COLONY" The African Hip-hop Explosion College Tour 
booking 2/06 

To: regester@email.unc.edu 

/Greetings,/ 

My name is Annette Ruah producer of the a~wird ~vinning 
fi[m??"Hip-hop Colony" The African Hip-hop Explosion The film has 
been well received in the college circle and we will be taking the 
film on the rund to more colleges during Black history month The 
film portrays Ali*ica in a new ray of light that most Americans have 
not had a chance to witness, covering how the Hip-hop culture has 
economically,socially and politically? empowered the youth in Africa. 

Emerge Media Films would be delighted to add?UNC to the HIi°-HOP 
Colony College tottr in February 06 .Please advise i:P? the Afiican 
American and African???Studies Depattmunt ??would be interested in 
hosting a screening’.’folloxved by- ?a Q&A with the director Michael 
Wanguhu?. 

’.’?I have include some background irfformation?’.’on the fihn? 
articles,reviews and awards ?that the film has received since May? 
05. Also included are Colleges that Screened Hip-Hop Colony’. 

Kind Regards, 

Annette Ruah 

707-631-4214 

NOW PLAYING!! 
HIP-HOP COLONY: The African hip-hop explosion 
produced & directed by Michael Wanguhu 
www.hiphopcolony, comYcolonypromoi[ 1 ] 

"Kerly’a is not just about Lions, giraffes and fast running 
men,...it’s also 
about Studios and Hip-Hop! Tedd Josiah" - Music Producer 

&QUOT;HIP-HOP COLONY&QUOT; : The Atidcan Hip-hop Explosion 
Produced/Directed by Michael Wunguhu 
Written by Russell Kenya 

WATCH EXCLLTSIVE CLIPS http://www hiphopcololw com/video/teaser.mov [2] 
http ://www.hiphopcolunv. corn/video/teaser.wmv [3] 
http://www hiphopcolon¥ com /colonypromo/ [4] 

AWARDS WON BY THE FILM 
WIN2NER - Best Urban DocumentalT A~vard at the Houston Black film 
Festival 
WIN2NER - Best Feature Documentary Award at the H20 International Film 
Festival 
NOMINEE - Best Urban Documentary Award at the Sanfruncisco Film 
Festival 

THE PROJECT Kewan Hip-hop was initially regarded as a passing fad. 
Hip-hop was 
eagerly dismissed by the media outlets and the general public during 
it’s shallow inception in the early ninety’s Hip-hop today has 
firmly gained its roots in Kewa, while tbsing its traditional music 
and drawing major influence from America. This fusion has led to a 
new entity-the birth of GENGE MUSIC. 

Filming the documentary in Kewa, producer/Director Michael 
Wanguhu, enjoyed collaborative efforts? from top-notch Kenyan 
producers, and reigning hip-hop acts past and present, seeking to 
expose a culture they?have whole-heartedly embraced and it is also 
punctuated by footage of engaging live concert events tlIP tlOP COLONY 
richly’ ties key elements of hip hop, flexibility and talent which 
continue to increase its dominance around the World one colony at a 
time. 



SPECIAL VIP/PRESS SCREI{N[NGS 
San Francisco Premier Screening @ the De[ancey Street ’[;heater ? May 
05 
Los Angeles Special Screening @ the Arts hare Gallery-August 05 
Atlanta VipiPress Screening - October 05 
Minneapolis Special Screening - October 05 

RADIO INTI~RVI[ffWS The film is steadily gaining popularity and has been 
featured in 
different Radio Stations across the globe while other radio 
presenters continue to book dates to intep¢iew the Director Michael 
Wanguhu and writer Russell Kenya 

94.1 FM tlardknock Radio with Anita Johnson (no#] hip-hop talk show) 
-June 05 
106.1KMEL San Francisco Chuy Gomez show (no#l Hip-hop & RB) Ame 05 
90.7KPFK Los Angeles the show known as Some of us are Brave- July 05 
90.7 KPFK The Jer~ Quickly show August 05 
YOUTH RADIO w,~v.youthradio.org [5]September 05 
1503AM Nubiart radio London September 05 
104.4FM London ,~vw.resonancefm.com [6]September 05 BBC IXTRA DNA w/Dj 
Edu September 05 
BBC RADIO FIVE with the famous GeoffTrout September 05 
BBC WORLD SERVICE UK September 05 
KMOJ 89.9 FM - Mitmeapolis interview with Or~lar Youstff - October 05 
VOICE OF AMERICA (VOA) Hip Hop Com~ection Radio Show with host Rod 
Murray October 05 

TV INTERV]EWS 
Access time on Slcy TV (channel 223 - tT<)’.’- [7]September 05 
ABN America? [8]- October 05 PURE PHAT on GoTV Network - Sprint PCS 
Phone video content 
htt~://www.p.otvnetworks, corn/home. ~h~ [9] 

PUBLIOATIONS 

htt~:i/www.allhil~homcom/hi~ho~newsf?ID 5062110] 

http :/iwayneandwax.blogspot. com/2005/10ithats-trackback-j ack.html[ 11 ] 
http:/h~’w.sfbayview.com/060805/hiphopcolony060805 .shtml[12] 
http ://music.eastbayexpress .com,~Issues/2OO5-O6-OS/music 
/close2thaedge.html [ 13 ] 
http://www dail ,vrepublic.com/articles/2005/07/18/features 
top stories/feat01 prt [14] 

XXL MAGAZINE October Issue pg 58 ,’which has World wide 
distribution/t15] 

EDUCATIONAL INSTITUTIONS 
Hip-hop Colony has been rated as a film that is both educational and 
entertaining The director Michael Wanguhu has had the opportuni~ to 
lectm-e and screen Hip-hop Colony at different forums like the ones 
belo}v. BERKELEY HIGH SCHOOL Calitbmia - June 05 
YOUTH I_~RISING CAL]FORNIA ? September 05 
HARVARD trix.TVERSITY ? October 05 
METROPOLITAN STATE U~!]%~RSITY - Nov 05 UlXrIVERSITY OF CAL]FORNJA, Los 
Angeles Jan-06 

Links: 

[1] 
/horde/services/go php?url %2Fhorde%2Fservices%2Fgo.php%3Furl%3D%252Fhorde%252Fservices%252Fgo.php%253Fm-l%253D%25252Fhorde%25252Fservices%25252Fgo.php% 

25253Fur~%25253D%2525252Fh~rde%2525252Fservices%2525252Fg~.php%2525253Fur~%2525253D%252525252Fh~rde%252525252Fservices%252525252Fg~.php%252525253Fur~% 

252525253 I9%25252525252Fh or de%25252525252Fs ervic e s %25252525252J~’g o p hp %25252525253 J~’ur l% 25252525253[9% 2525252525252 F horde%2525252525252Fse~i c e s% 

2525252525252I~’go p hp% 2525252525253 Fur] %2525252525253 I)%252525252525252F horde%252525252525252Fservic e s %252525252525252I~’g o p h p %252525252525253F url% 

252525252525253Dhttp%25252525252525253 A % 25252525252525252 F%25252525252525252F~w. hi ph op c ()loW. c om%25252525252525252Fc o l ony pro mo %25252525252525252F 

[~] 
/hordeiservices/gophp?ur] %2Fh orde%2Fservices%2 Fgo.p hp%3 Fur 1%3D%252 Fhorde%252Fservices%252 Fgo.php%253 Furl%253 D%25252Fhorde%25252 Fservices%25252 Fgo.php% 

25253 Fur [% 25253 D%2525252 F horde% 2525252 F s ervi c e s %2525252Fgo. p hp% 2525253F ur [% 2525253 I9% 252525252 F horde% 252525252Fs erv ic e s %252525252[~’g o.php %252525253F ur [% 

252525253 I9%25252525252Fh or de%25252525252Fs ervic e s %25252525252J~’g o p hp %25252525253 J~’ur l% 25252525253[9% 2525252525252 F horde%2525252525252Fse~i c e s% 

2525252525252I~’go p hp% 2525252525253 Fur] %2525252525253 I)%252525252525252F horde%252525252525252Fservic e s %252525252525252I~’g o p h p %252525252525253F url% 

252525252525253I)http%25252525252525253A%25252525252525252F%25252525252525252};www h iphopcolony corn? 525252525252525252}%’ideo%25252525252525252Fteaser.mov 

[3] 
/hordeiservices/gophp?ur] %2Fh orde%2Fservices%2 Fgo.p hp%3 Fur 1%3D%252 Fhorde%252Fservices%252 Fgo.php%253 Furl%253 D%25252Fhorde%25252 Fservices%25252 Fgo.php% 

25253 Fur [% 25253 D%2525252 F horde% 2525252 F s ervi c e s %2525252Fgo. p hp% 2525253F ur [% 2525253 I9% 252525252 F horde% 252525252Fs erv ic e s %252525252[~’g o.php %252525253F ur [% 

252525253 I9%25252525252Fh or de%25252525252Fs ervic e s %25252525252J~’g o p hp %25252525253 J~’ur l% 25252525253[9% 2525252525252 F horde%2525252525252Fse~i c e s% 

2525252525252I~’go p hp% 2525252525253 Fur] %2525252525253 I)%252525252525252F horde%252525252525252Fservic e s %252525252525252I~’g o p h p %252525252525253F url% 

252525252525253I)http%25252525252525253A%25252525252525252F%25252525252525252b’www h iphopcolony, corn %25252525252525252 ba¢ldeo%25252525252525252 Fte aser w mv 

[41 
/hordeiservices/gophp?ur] %2Fh orde%2Fservices%2 Fgo.p hp%3 Fur 1%3D%252 Fhorde%252Fservices%252 Fgo.php%253 Furl%253 D%25252Fhorde%25252 Fservices%25252 Fgo.php% 

25253 Fur [% 25253 D%2525252 F horde% 2525252 F s ervi c e s %2525252Fgo. p hp% 2525253F ur [% 2525253 I9% 252525252 F horde% 252525252Fs erv ic e s %252525252[~’g o.php %252525253F ur [% 

252525253 I9%25252525252Fh or de%25252525252Fs ervic e s %25252525252J~’g o p hp %25252525253 J~’ur l% 25252525253[9% 2525252525252 F horde%2525252525252Fse~i c e s% 

2525252525252I~’go p hp% 2525252525253 Fur] %2525252525253 I)%252525252525252F horde%252525252525252Fservic e s %252525252525252I~’g o p h p %252525252525253F url% 

252525252525253Dhttp%25252525252525253 A % 25252525252525252 F%25252525252525252F~w. hi ph op c ()loW. c om%25252525252525252Fc o l ony pro mo %25252525252525252F 

/hordeiservices/gophp?ur] %2Fh orde%2Fservices%2 Fgo.p hp%3 Fur 1%3D%252 Fhorde%252Fservices%252 Fgo.php%253 Furl%253 D%25252Fhorde%25252 Fservices%25252 Fgo.php% 

25253 Fur [% 25253 D%2525252 F horde% 2525252 F s ervi c e s %2525252Fgo. p hp% 2525253F ur [% 2525253 I9% 252525252 F horde% 252525252Fs erv ic e s %252525252[~’g o.php %252525253F ur [% 

252525253D%25252525252Fh~rde%25252525252Fser‘dces%25252525252Fg~.php%25252525253Fm.~%25252525253D%2525252525252Fh~rde%2525252525252Fser‘dces% 

2525252525252Fgo. php% 2525252525253 Furl %2525252525253 D%252525252525252Fhorde%252525252525252Fservic e s %252525252525252Fg o. php %252525252525253F~ul% 



252525252525253Dhttp%25252525252525253A%25252525252525252F%25252525252525252Fwww youthradio.org%25252525252525252F 

/horde/services/go php?url %2Fh orde%2Fservices%2 Fgo.p hp%3 Fur 1%3D%252 Fhorde%252Fservices%252 Fgo.php%253 Furl%253 D%25252Fhorde%25252 Fservices%25252 Fgo.php% 
25253Fur~%25253D%2525252Fh~rde%2525252Fservices%2525252Fg~.php%2525253Fur~%252525313%252525252Fh~rde%252525252Fservices%252525252~g~.php%252525253Fur~% 
2525252531)%25252525252Ehorde%25252525252Fservices%25252525252Fgo p hp%25252525253Furl%25252525253D%2525252525252Fhorde%2525252525252Fservices% 
2525252525252I~’go p hp% 2525252525253 Furl %2525252525253 D%252525252525252F horde%252525252525252Fsepdc e s %252525252525252I~’g o p h p %252525252525253F ur[% 
252525252525253] )http%25252525252525253A%25252525252525252F%25252525252525252 [¢v, avxv.resonancefin.com%25252525252525252F 

/horde/services/go php?url %2Fh orde%2Fservices%2 Fgo.p hp%3 Fur 1%3D%252 Fhorde%252Fservices%252 Fgo.php%253 Furl%253 D%25252Fhorde%25252 Fservices%25252 Fgo.php% 
25253Rtr~%25253D%2525252Fh~rde%2525252Fse~vices%2525252Fg~.php%2525253Fttr~%2525253D%252525252Fh~rde%252525252Fs~rvices%252525252Fg~.php%252525253Fttr~% 
252525253D%25252525252Fh~rde%25252525252Fse~‘/ices%25252525252Fg~.php%25252525253Fur~%25252525253D%2525252525252Fh~rde%2525252525252Fser‘/ices% 
2525252525252Fgo.php%2525252525253Furl%2525252525253D%252525252525252Fhorde%252525252525252Fservices%252525252525252Fgo.php%252525252525253Ftul% 
252525252525253Dhttp%25252525252525253A%25252525252525252F%25252525252525252F%252525252525252B 

/hordeiset~,qces/go.php?url %2Fhorde%2Fset’,qces%2Fgo.php%3Fml%3D%252Fhorde%252Fselwices%252Fgo.php%253F~l%253D%25252Fhor de%25252Fsel~,/ices%25252Fgo.php% 
25253Rtr~%25253D%2525252Fh~rde%2525252Fse~vices%2525252Fg~.php%2525253Fttr~%2525253D%252525252Fh~rde%252525252Fs~rvices%252525252Fg~.php%252525253Fttr~% 
252525253D%25252525252Fh~rde%25252525252Fse~‘/ices%25252525252Fg~.php%25252525253Fur~%25252525253D%2525252525252Fh~rde%2525252525252Fser‘/ices% 
2525252525252Fgo.php%2525252525253Furl%2525252525253D%252525252525252Fhorde%252525252525252Fservices%252525252525252Fgo.php%252525252525253Ftul% 
252525252525253Dhttp%25252525252525253A%25252525252525252F%25252525252525252Fxa~’w. a bnamerica.com%25252525252525252F%25252525252525250A 
[9[ 
/hordeiset~,qces/go.php?url %2Fhorde%2Fset’,qces%2Fgo.php%3Fml%3D%252Fhorde%252Fselwices%252Fgo.php%253F~l%253D%25252Fhor de%25252Fsel~,/ices%25252Fgo.php% 
25253Rtr~%25253D%2525252Fh~rde%2525252Fse~vices%2525252Fg~.php%2525253Fttr~%2525253D%252525252Fh~rde%252525252Fs~rvices%252525252Fg~.php%252525253Fttr~% 
252525253D%25252525252Fh~rde%25252525252Fse~‘/ices%25252525252Fg~.php%25252525253Fur~%25252525253D%2525252525252Fh~rde%2525252525252Fser‘/ices% 
2525252525252Fgo.php%2525252525253Furl%2525252525253D%252525252525252Fhorde%252525252525252Fservices%252525252525252Fgo.php%252525252525253Ftul% 
252525252525253Dhttp%25252525252525253A%25252525252525252F%25252525252525252Fxa~’w.gotvne:~works. corn%25252525252525252Fhorne.php 
[10] 
/hot deism,,qces/g o.php %tr 1%2Fhorde%2Fset,,qces%2Fgo.php%3Fml%3D%252Fhorde%252Fselwices%252Fgo.php%253F~l%253D%25252Fhor de%25252Fser,/ices%25252Fgo.php% 
25253Rtr~%25253D%2525252Fh~rde%2525252Fse~vices%2525252Fg~.php%2525253Fttr~%2525253D%252525252Fh~rde%252525252Fs~rvices%252525252Fg~.php%252525253Fttr~% 
252525253D%25252525252Fh~rde%25252525252Fse~‘/ices%25252525252Fg~.php%25252525253Fur~%25252525253D%2525252525252Fh~rde%2525252525252Fser‘/ices% 
2525252525252Fgo.php%2525252525253Furl%2525252525253D%252525252525252Fhorde%252525252525252Fservices%252525252525252Fgo.php%252525252525253Ftul% 
252525252525253Dhttp%25252525252525253A%25252525252525252F%25252525252525252Fwwv.allhiphop.comB~,25252525252525252Pniphopnews%25252525252525252F% 
25252525252525253F]D%25252525252525253DS062 

[11] 
/hor de/sel~,/ices/g o.php’.’~l 
25253Fur~%25253D%2525252Fh~rde%2525252Fservices%2525252Fg~.php%2525253Fur~%2525253D%252525252Fh~rde%252525252Fservices%252525252Fg~.php%252525253Fur~% 
252525253D%25252525252Fhorde%25252525252Fservices%25252525252Fgo php%25252525253Furl%25252525253D%2525252525252Fhorde%2525252525252Fse*vices% 
2525252525252Fgo php% 2525252525253 Furl %2525252525253 D%252525252525252F horde%252525252525252Fsel~’ic e s %252525252525252Fg o p hp %252525252525253Furl% 
252525252525253 Dhttp%25252525252525253 A%25252525252525252F%25252525252525252Fwayr, eandwax b l og spot. c om%25252525252525252F 2005 %25252525252525252F 10 % 
25252525252525252Fthats-trackback-jack.html 
[12] 
/horde/services/go.php?m-1%2Fhorde%2Fservices%2Fgo php%3Furl%3D%252Fhorde%252Fservices%252Fgo.php%253Furl%253D%25252Fhorde%25252Fservices%25252Fgo php% 
25253Fm.~%25253D%2525252Fh~rde%2525252Fse~’~ces%2525252Fg~.php%2525253Fm.~%2525253D%252525252Fh~rde%252525252Fservices%252525252Fg~.php%252525253Fm.~% 
252525253D%25252525252Fh~rde%25252525252Fservices%25252525252Fg~.php%25252525253Fur~%25252525253D%2525252525252Fh~rde%2525252525252Fse1a/ices% 
2525252525252Fgo. php% 2525252525253 Furl %2525252525253 D%252525252525252Fhorde%252525252525252Fservic e s %252525252525252Fg o. p hp %252525252525253Furl% 
252525252525253Dhttp%25252525252525253A%25252525252525252F%25252525252525252Fww~.sP~ayview c omga25252525252525252F060805% 
25252525252525252Fhlphopcolony060805.shtml 
[13] 
/horde/services/go php?url %2Fhorde%2Fservices%2Fgo.php%3Furl%3D%252Fhorde%252Fservices%252Fgo.php%253Fm-l%253D%25252Fhorde%25252Fservices%25252Fgo.php% 
25253Fur~%25253D%2525252Fh~rde%2525252Fservices%2525252Fg~.php%2525253Fur~%2525253D%252525252Fh~rde%252525252Fservices%252525252Fg~.php%252525253Fur~% 
252525253D%25252525252Fhorde%25252525252Fservices%25252525252Fgo php%25252525253Furl%25252525253D%2525252525252Fhorde%2525252525252Fsel~ices% 
2525252525252Fgo php% 2525252525253 Furl %2525252525253 D%252525252525252F horde%252525252525252Fsel~’ic e s %252525252525252Fg o p hp %252525252525253Furl% 
252525252525253 Dhttp %25252525252525253 A%25252525252525252F%25252525252525252Flnusic e astb ay express c o mg; 25252525252525252F Is sues% 25252525252525252F 2005 -(~5-08% 
25252525252525252Fmusic%25252525252525252Fclose2thaedge.hh~al 

[141 
/horde/services/go.php?m-1%2Fhorde%2Fservices%2Fgo php%3Furl%3D%252Fhorde%252Fservices%252Fgo.php%253Furl%253D%25252Fhorde%25252Fservices%25252Fgo php% 
25253Fm.~%25253D%2525252Fh~rde%2525252Fse~ces%2525252Fg~.php%2525253Fm.~%2525253D%252525252Fh~rde%252525252Fservices%252525252Fg~.php%252525253Fm.~% 
252525253D%25252525252Fh~rde%25252525252Fservices%25252525252Fg~.php%25252525253Fur~%25252525253D%2525252525252Fh~rde%2525252525252Fse1a/ices% 
2525252525252Fgo. php% 2525252525253 Furl %2525252525253 D%252525252525252Fhorde%252525252525252Fservic e s %252525252525252Fg o. p hp %252525252525253Furl% 
252525252525253Dhttp%25252525252525253A%25252525252525252F%25252525252525252Fwv#a’.dailyrepublic. com%252525252525252B %25252525252525252Fartlcles% 
25252525252525252F2~~5%25252525252525252F~7%25252525252525252F~8%25252525252525252Ffeatures%2525252525252525~A top stories%25252525252525252Ffeat01 prt% 
252525252525252B 
[15] 
/h orde/services/go.php?url 
25253Fur~%252531)%2525252~h~rde%2525252Fsep~1ces%2525252Fg~.php%2525253Fur~%2525253D%252525252Fh~rde%252525252Fservices%252525252Fg~.php%252525253Fur~% 
252525253D%25252525252Fh~rde%25252525252Fservices%25252525252Fg~.php%25252525253Fur1%25252525253D%2525252525252~h~rde%2525252525252FseB~ices% 
2525252525252 };go. php% 2525252525253 Furl %2525252525253 D%252525252525252Fh or de%252525252525252Fserv i c e s %252525252525252Fg o. p hp %252525252525253Furl % 
252525252525253 Dpress xxl.html 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, December 28, 2005 4:17 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Facul~ and Administra’6ve Positions in Humanities 

..... Forwarded message li’om amccarthy@academickeys.com ..... 

Date: Tue, 27 Dec 2005 11:29:01 -0500 (EST) 
From: Andrea McCarthy <amccalthy@academickeys corn> 

Reply-To: amccarthy@academickeys.com 
Subj ect: Facul~ and A&ninistrative Positions in Humanities 

To: regester@email.unc.edu 

Dear Professor Regester, 

This month’s issue of AcademicKeys’ e-Flier for Humanities 
features 43 faculty openings, 30 senior administrative positions, 
and 8 Post-doc opportunities and links to hundreds more positions 
in higher education 

Issue: Humanities 12/27/05 

Circulation: 22,000 

A discipline specific version of’this e-flier is also distributed. If 
you are interested in that version, please visit our site: 
w~v.academickeys.com 

Add your department’s positions to our next e-Flier, where 86% of the 
top 100 institutes in the US advertise their positions: 

http:i/tlumanities.AcademicKeys.com/client lo~in.php?ta~ HU99051227 

ACAD]b;MIC KEYS [*]~;ATURED EREE Sf~RVK;]b; 

Post your News Item on our home page 

http://ww~v.academickeys.con3/all/news.php?tag HU99051227 

SEN’fOR ADMINISTRATIVE POSITIONS: 

Dean of the College of Humanities and the Arts 
San Jose State University 
San Jose State Universib" 
San Jose, CA 

http:/ihumanities.AcademicKevs.com/redirect.php?5787-HU99051227 

Dean 
College of Cormnunication 
Marquette University 
)~hlwaukee, WI 

http:/isocialsciences.Acadelr~icKeys.coln/redirect.php?4845-HL-99051227 

Dean of Humanities 
Humanities 
UniversiPy- of California Santa Cruz 
Santa Cruz, CA 

http://humanities AcademicKev, s.com/redirect.php?5103-HU99051227 

DEAN 
College of Arts and Sciences 
Shippensburg Umversi~z 
Shippensburg, PA 

http ://humanities AcademicKev, s. com/redirect.php ?5415-HU99051227 

Dean of Education/Health and Human Performance 
Education 
Fairmont State Umversit5’ 

Fairmont, WV 

http ://administration.AcademicKevs. colrdredirect php?5898-HU99051227 



Senior Program Specialist (AK001381 ) 
National Leadership Institute (NLI) 
University of Maryland University College 
Adelphi, 

http ://administration.AcademicKevs. com/redirect php?5864-t]U99051227 

Senior Faculty Position 
The Dr. Kiran C. Pate1 Center for Global Solutions 
University of South Florida 
Tampa, FL 

http ://ackninistration.AcademicKes~s. com/redirect.php?5859-HU99051227 

President 
Office ofthePresident 
Framg~gham State College 
Frmninghmn, MA 

http ://ackninistr ation.Ac ademicKes~s, com/redirect.php?5848-HU99051227 

Dean 
Lesley College 
Lesley University 
Cambridge, _’viA 

http ://ackninistration.AcademicKeys. com/redirect.php?5828-HU99051227 

Associate Dean and Director, School of Education 
School of Education 
Virginia Tech 
Blacksburg, VA 

http://administration.AcademicKeys.com/redirect.php?5764-HU99051227 

ACADEiVlIC ADMINISTRATOR - Liberal Education Dept 
Liberal Education Dept 
Columbia College 
Chicago, IL 

http ://administration.AcademicKeys. com/redirect.php?5 73 5-HU99051227 

Dean of the College of Liberal Arts 
College of Liberal Arts 
Purdue University 
West Lafayette, IN 

http ://administration.AcademicKevs. com/redirect.php?5630-HU99051227 

Associate Provost for International Affairs 

Cronin International (;enter 

Bentley College 

Waltham, MA 

http://achninistration.A cademicKeys, comYredirect.php?5571-HU99051227 

Vice President ~7~r Student Affairs 
Student Affairs 
California State University, Chico 
Chico, CA 

http://achninistration.A cademicKeys, comYredirect.php?5548-HU99051227 

Vice Provost for Advanced Studies and Dean o:[’the Graduate School 
Graduate School 
University of Missouri-Columbia 
Columbia, MO 

http://achninistration.A cademicKeys, comYredirect.php?5521-HU99051227 

Director of Alurm~i and Parent Relations 
University Relations 
University of Puget Sound 

Tacoma, WA 

http :/iadrninistration.AcademicKcvs. corr~redir ect.php’.’5529-HU99051227 

Associate Director, SFS Systems 



Office of Student Financial Services 
Universi~" of Maryland Umversity College 
Adelphi, MD 

http://a~ninistration.A cademicKes:s, comJredirect.php?5517-HU99051227 

Dean of’the School of Natural and Social Sciences 
School of Natural and Social Sciences 
Wayne State College 
Wayne, NE 

http :/iadrninistration.AcademicKevs. corrdredir ect.php?5459-HU99051227 

President 
Office of the President 
Plymouth State University- 
Plymouth, i’~Zff 

http :/iadrninistration.AcademicKevs. corrdredir ect.php?5458-HU99051227 

Dean 
College of Arts and Sciences 
Universit’5~ of Judaism 
Los Angeles, CA 

httl~ :/iadrninistration.AcademicKevs. corrdredir ect.php?5384-HU99051227 

Chair: Departrnent of Art 
Depart~ff~ent of Art 
Univer si~ of Memphis 
Memphis, TN 

http ://administration.AcademicKevs. co~rdredirect php?5363-HU99051227 

Chief Cornmumcations Officer 
Con~aunications & Marketing 
Illinois Institute of Technology. 
Chicago, IL 

http ://administration.AcademicKevs. co~rdredirect php?5287-HU99051227 

Executive Director of Institutional Effectiveness 
Academic Affhirs 
Winthrop University 
Rock Hill, SC 

http ://administration.AcademicKevs. co~rdredirect php?5270-HU99051227 

Vice President for Academic Affairs & Dean of the College 
Academic Affhirs 
Centre College 
Danville, KY 

http ://administration.AcademicKevs. com/redirect php?513 2-t]U99051227 

Director 
Academy for the Em’ironment 
University of Nevada, R eno 
Reno, NV 

http ://administration.AcademicK e’~’s, corn/redirect php?4769-t ]U99051227 

President 
Senior Administration 
Associated Colleges of the M~dwest 
Grinnell, IA 

http ://administration.AcademicK e’~’s, corn/redirect php?4699-t ]U99051227 

Director of Teaching and Learning Initiatives 
Center for Excellence in Teaching 
Georgia Southern Umversity 
Statesboro, GA 

http ://a&ninistration.AcademicKes~s. com/redirect.php?4666-HU99051227 

DEAN, COLLEGE OF ARTS AND SCIENCES 
College of Arts and Sciences 
Univelsit~- of St. Thomas 
St. Paul, MN 



http ://a&ninistration.AcademicKes~s. com/redirect.php?4341-HU99051227 

Chief Academic Officer 
A&ninistr ation 
Lee College 
Baytown, TX 

http://a&ninistration.AcademicKevs.com/redirect.~hl~?4285-HU99051227 

Executive Director 
Rosalynn Carter Institute 
Georgia Southwestern State University 
Americus, GA 

http ://administration.AcademicKeys. com/redirect.php?4244-HU99051227 

ACADEMIC POSITIONS: 

Lecttu-er Full-Time in American Ethnic Studies 
American Ethnic Studies 
University of Wa shington 
Seattle, WA 

http://socialsciences.AcademicKevs.com/redirect php?5886-HU99051227 

Lecturer American Ethnic Studies: Filipino (Tagalog) 
American Ethnic Studies 
University of Wa shington 
Seattle, WA 

http://socialsciences.AcademicKevs.com/redirect php?5887-HU99051227 

Engineering Librarian 
Kenne@ Libra~ 
California Polytechnic State Universl~ 
San Luis Obispo, CA 

http ://socialsciences.AcademicK e’~’s.com/redirect php?5856-I tU99051227 

Lecturer 
The Barrett Honors College 
Arizona Stere University’ 
Tempe, AZ 

http ://socialsciences.AcademicK e’~’s.com/redirect php?5482-I tU99051227 

Professor of Human Geography 
Department of Geography 
University of Maryland 
College Park, MD 

http://socialsciences.AcademicKevs.com/redirect php?5446-ItU99051227 

t"ull-time, tenure track position at the Assistant Professor level 
Media Studies Department 
University of San Francisco 

San Francisco, CA 

http://socialsciences.AcademicKes, s.com/redirect.php?5296-HU99051227 

DEAN-College of Business and Behavioral Science 
College of Business and Behavioral Science 

CLEMSON UNIVERSITY 

Clcmson, SC 

http ://socialsciences.AcademicKes, s.com/r edirect, php?4912-HU99051227 

Assistant/Associate Professor 
Center of Alcohol Studies 
Rutgers University 
Piscataway, NJ 

http ://socialsciences.AcademicKevs.com/r edirect, ph~?4837-HU99051227 

Faculty Position 
Public Policy 
Johns Hopkins Universi~ 
Baltimore, MD 



http ://socialsciences AcademicKeys com/redirect.php?4736-HU99051227 

Assistant Professor of Legal Studies and Public Policy 
Legal Studies 
University of Massachusetts Amherst 
Amherst, \SX 

http ://socialsciences AcademicKeys com/redirect.php?4663-HU99051227 

Assistant/Associate Prot~ssor 
Warnell School of Forest Resources 
University of Georgia 

Athens, GA 

http ://socialsciences AcademicKevs com/redirect.php?4619-HU99051227 

Assistant Professor of Histo~z (2 positions) 
Social & Behavioral Sciences 
Universi~" of Arkansas at Pine Bluff 
Pine Bluff, AR 

http://socia]scien ces AcademicKe~/s com/redirec t.php?4541-HU99051227 

Academic Re]ations Manager 
Law & Corporate Affairs 
]’,/hcr oso]~ Corporauon 
Redmond, WA 

http://socia]scien ces AcademicKe~/s com/redirec t.php?4478-HU99051227 

Assistant Professor, tenure track 
Journalism & Mass Communication 
New ]’,/]exico State UniversW 

Las Cruces, NM 

http://socia]scien ces AcademicKe~/s com/redirec t.php?4263-HU99051227 

Assistant Professor (tenure track) 
Music 
Brown University 
Providence, RI 

http://hurnanities.AcademicKe’~s.com/redirectphp?5891-HU99051227 

Tenure Track Open Position 
Education, Culture & SocicU- 
Universi~ of Utah 
Salt Lake CiU-, UT 

http://hurnanities.AcademicKe’~s.com/redirectphp?5882-HU99051227 

Division Chair 
Humanities 
University of Pittsburgh at Jotmstown 

Johnstown, PA 

htto ://l~urnanities.A cademicK evs. com/redirect.olm ? 5602-HU99051227 

Critical Histories of the Arts, Tenure Track 
Center for the Arts in Socie~ 
Carnegie Mellon Universi%" 
Pittsburgh, PA 

http ://humanities AcademicKe ,vs.com/redirect php ?5601-HU99051227 

Assistant Professor 
Human Development and Family Science 
Oregon State University - Cascades Campus 
Bend, OR 

http ://humanities AcademicKe ,vs.com/redirect php ?5574-HU99051227 

Cultm-e, Perforn~ance, and Globalization 
World Arts and Cultures 
UniversiU~ of California, Los ~amgeles 
Los Angeles, CA 

http ://humanities AcademicKevs.com/redirect php ?5563-HU99051227 



Assistant Professor of English in the Universi~ Theater 
Department of F~nglish 
Colgate University 
Hamiltor~ NY 

http ://humanities AcademicKe ,vs.com/redirect.php ?5485-HU99051227 

Ranglas Endowed Chair in Ancient Greek History 
History 
Universi~ of California, San Diego 

Ira Jolla, CA 

http ://humanities AcademicKe ,vs.com/redirect.php ?5454-HU99051227 

Al~;ican ~nerican History 
History/African New Worlds 
Florida International University 
M~ami, FL 

http ://humanities AcademicKe ,vs.com/redirect.php ?5432-HU99051227 

Visiting Assistant Professor, [,ate Medieval/Early Modern European History 
Department of History 
MiddIebury College 
Middleb ury, VT 

http ://humanities.Acaderr~icKevs.com/redirect.php 75366-HU99051227 

Lecturer-Arts and Humanities 
School of Cormnunications and Information Systems 

ROBERT MORRIS I~!IVERSITY 
Moon Township, PA 

http ://humanities.Acaderr~icKevs.com/redirect.php 75307-HU99051227 

Assistant Professor-Arts and Humanities Program 
School of Cormnunications and Information Systems 

ROBERT MORRIS I~!IVERSITY 
Moon Township, PA 

httt~ ://humanities.Acaderr~icKevs.com/redirect.t~h~ 75306-HU99051227 

Assistant Professor-Journalism Emphasis 
School of Cormnunications and Information Systems 

ROBERT MORRIS I~!IVERSITY 
Moon Township, PA 

http ://humanities.AcademicKe,~’s.com/redirect.php ?5305-HU99051227 

Assistant Professor-English Studies 
School of Conm~unications and Information Systems 

ROBERT MORRIS L~xllVERSrr Y 
Moon Township, PA 

http ://humanities.AcademicKe,~’s.com/redirect.php ?5304-HU99051227 

Director of Communication Programs 
College of Arts and Sciences 
Lawrence Technological University 
Souttffield, ME 

http ://humanities.AcademicKevs.com/redirect.php ?5157-HU99051227 

Assistant Professor 
English 
Rutgers University 
Newark, NJ 

http://hmnanities.Academic Keys.com/redirect.php ?5130-I]U99051227 

Leonard and Elizabeth Eslick Endowed (;hair 
Philosophy 
Saint Louis University 
St. Louis, MO 

http://hmnanities.Academic Keys.com/redirect.php ?5135-HU99051227 

The U.S in the World 

Histor,f 



Washingtun University in St. Luuis 

St Luuis, 

http ://humanities AcademicKe ,vs.com/redirect.php ?5101 -HU99051227 

Assistant Professur 
Graduate Program in American Studies 
Rutgers University-Newark 
Newark. NJ 

http ://humanities.AcaderaicKe.~’s.com/redirect.php 74899-HU99051227 

Spanish Lecturer 
Spanish Department 
At~*~erst College 
Amherst, _’viA 

http ://l-~umanities.Ac aderaicKe.~’s, corn/redirect, php ?4910-HU99051227 

Judith Harris Murphy Distinguished Professorship in Art Histot?, 
History of Art Department 
Uni-,~ersit’y of Kansas 

Laxvrence, KS 

http ://humanities.Acaderr~icKe.~’s.com/redirect.phl~ 74883-HU99051227 

Assistant Professor Liberal Studies 
Liberal Studies 

California State Univcrsib" Fullerton 
PO Box 6868 Fullcttor~ CA 

http ://humanities.AcademicKeys.com/redirect.php ?4871-HU99051227 

Assistant Professor 
English 
University- of Arkansas at Little Rock 

Little Rock, AR 

http ://humanities.AcademicKeys.com/redirect.php ?4790-HU99051227 

Assistant Professor 
Philosophy 
Florida Atlantic University 
Boca Raton, FL 

http ://humanities.AcademicKevs.com/redirect.php ?4775-HU99051227 

Tenure Track Position 
Women Studies 
San Francisco State University 
San Francisco, CA 

http://hurnanities.Academic Keys.cum/redirect.php ?4782-HI J99051227 

Assistant Pru:[’essor 
Foreign Languages and Literatures 
Purtland State University 
Pur tland, OR 

http://hurnanities.Academic Keys.cum/redirect.php ?4781-HI J99051227 

Associate/Full Prufessur 
Ali*ican American & African Studies 

The Ohiu State Universi~ 
Columbus, 

http://hurnanities.Academic Keys.cum/redirect.php ?4682-HI.J99051227 

Sexuality and Gender in the African Diaspura 
Wumen’s Studies 

Duke l.Jniversi~ 
Durham, NC 

http ://hurnanities.A cademicK e’~s. coln/redirect.php ? 4661-HU99051227 

Assistant Professor 
Philosophy 
Auburn University 
Auburn UniversiF-, AL 



http://hmnanities.Academic Keys.com/redirect.php ?4559-I~U99051227 

PO ST-DOCTO [L~,.L POSITIONS: 

Postdoctoral position: Global Systems 
Research 
New England Complex Systems Institute 
Cambridge, MA 

http://socialsciences.AcademicKes~s.com/redirect.php?5871-HU99051227 

Post doctoral fellow 
Adolescent Medicine 
Cincirmati Children’s Hospital Medical Center 
Cincinnati, OH 

http ://socialsciences.AcademicKes~s.com/r edirect, php?5854-HU99051227 

Postdoctoral Position 
Population Research Institute 
Perm State University 
University Park, PA 

http ://socialsciences.AcademicKevs.com/r edirect, php?5665-HU99051227 

Post Doc 
Department of Economics 
University- of Chicago 
Chicago, IL 

http ://socialsciences AcademicKeys com/redirect.php? 5567-HU99051227 

Postdoctoral Fellow 
Preventive Medicine/Institute for Prevention Research 
Universi~ of Southern California 
Los Angeles, CA 

http ://socialsciences AcademicKeys com/redirect.php? 5510-HU99051227 

Postdoctoral Associate 
Communication 

Cornell Universi~z 
Ithaca, NY 

http ://socialsciences AcademicKevs com/redirect.php? 5223-HU99051227 

Postdoctoral Fellow 
Department of African American Studies 
Northwestern Umversit5’ 
Evanston, IL 

http://hmnanities.Academic Keys.com/redirect.php ?5244-I]U99051227 

Postdoctoral Associate 
Communication 
Cornel[ University 
Ithaca, NY 

http://hmnanities.Academic Keys.com/redirect.php ?5214-HU99051227 

Change your email/subscribe directly: 

Do you need to update your email information with us? Proceed to the 
following page: 

http:i/www.academicke~/’s.con~,all/user chan~e email php 

Did you receive this e-Flier from a colleague and would like to 
conunue to receive this or other e-Fliers l?om Academic Keys? Please 
proceed to the ~2~llowing page: 

http:i/www, academickev s.com/all/subscribe.php 

UNSUB SCRIBE: 

This e-Flier was sent to the email address: 

regester@email.unc.edu 

If you would like to unsubscribe from fmther e-Fliers 



and other correspondence from AcademicKeys.com, you 
must proceed to the ]2~llowing web page: 

http://AcademicKegs.comJall/unsubscribe.php 

Copy EXACTLY the emai[ address shown above into the 
form on that page and submit the form Your request 
to unsubscribe will be processed within 24 hours. 

We assure you that we make every attenrpt to honor requests 
to unsubscribe. That’: you for your patience! If you 
have any further cormnents or suggestions, please send an 

email to EmailUs@AcaderaicKeys.com 

Sincerely, 

Andrea McCarthy 
Academic Keys, LLC 
18 Dog Lane, Suite B 
Storrs, Cotmecticut 06268 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, January 4, 2006 3:13 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Facul~ and Administra’6ve Positions in Humanities 

..... Forwarded message li’om amccarthy@academickeys.com ..... 

Date: Tue, 27 Dec 2005 11:29:01 -0500 (EST) 
From: Andrea McCarthy <amccalthy@academickeys corn> 

Reply-To: amccarthy@academickeys.com 
Subj ect: Facul~ and A&ninistrative Positions in Humanities 

To: regester@email.unc.edu 

Dear Professor Regester, 

This month’s issue of AcademicKeys’ e-Flier for Humanities 
features 43 faculty openings, 30 senior administrative positions, 
and 8 Post-doc opportunities and links to hundreds more positions 
in higher education 

Issue: Humanities 12/27/05 

Circulation: 22,000 

A discipline specific version of’this e-flier is also distributed. If 
you are interested in that version, please visit our site: 
w~v.academickeys.com 

Add your department’s positions to our next e-Flier, where 86% of the 
top 100 institutes in the US advertise their positions: 

http:i/tlumanities.AcademicKeys.com/client lo~in.php?ta~ HU99051227 

ACAD]b;MIC KEYS [*]~;ATURED EREE Sf~RVK;]b; 

Post your News Item on our home page 

http://ww~v.academickeys.con3/all/news.php?tag HU99051227 

SEN’fOR ADMINISTRATIVE POSITIONS: 

Dean of the College of Humanities and the Arts 
San Jose State University 
San Jose State Universib" 
San Jose, CA 

http:/ihumanities.AcademicKevs.com/redirect.php?5787-HU99051227 

Dean 
College of Cormnunication 
Marquette University 
)~hlwaukee, WI 

http:/isocialsciences.Acadelr~icKeys.coln/redirect.php?4845-HL-99051227 

Dean of Humanities 
Humanities 
UniversiPy- of California Santa Cruz 
Santa Cruz, CA 

http://humanities AcademicKev, s.com/redirect.php?5103-HU99051227 

DEAN 
College of Arts and Sciences 
Shippensburg Umversi~z 
Shippensburg, PA 

http ://humanities AcademicKev, s. com/redirect.php ?5415-HU99051227 

Dean of Education/Health and Human Performance 
Education 
Fairmont State Umversit5’ 

Fairmont, WV 

http ://administration.AcademicKevs. colrdredirect php?5898-HU99051227 



Senior Program Specialist (AK001381 ) 
National Leadership Institute (NLI) 
University of Maryland University College 
Adelphi, 

http ://administration.AcademicKevs. com/redirect php?5864-t]U99051227 

Senior Faculty Position 
The Dr. Kiran C. Pate1 Center for Global Solutions 
University of South Florida 
Tampa, FL 

http ://ackninistration.AcademicKes~s. com/redirect.php?5859-HU99051227 

President 
Office ofthePresident 
Framg~gham State College 
Frmninghmn, MA 

http ://ackninistr ation.Ac ademicKes~s, com/redirect.php?5848-HU99051227 

Dean 
Lesley College 
Lesley University 
Cambridge, _’viA 

http ://ackninistration.AcademicKeys. com/redirect.php?5828-HU99051227 

Associate Dean and Director, School of Education 
School of Education 
Virginia Tech 
Blacksburg, VA 

http://administration.AcademicKeys.com/redirect.php?5764-HU99051227 

ACADEiVlIC ADMINISTRATOR - Liberal Education Dept 
Liberal Education Dept 
Columbia College 
Chicago, IL 

http ://administration.AcademicKeys. com/redirect.php?5 73 5-HU99051227 

Dean of the College of Liberal Arts 
College of Liberal Arts 
Purdue University 
West Lafayette, IN 

http ://administration.AcademicKevs. com/redirect.php?5630-HU99051227 

Associate Provost for International Affairs 

Cronin International (;enter 

Bentley College 

Waltham, MA 

http://achninistration.A cademicKeys, comYredirect.php?5571-HU99051227 

Vice President ~7~r Student Affairs 
Student Affairs 
California State University, Chico 
Chico, CA 

http://achninistration.A cademicKeys, comYredirect.php?5548-HU99051227 

Vice Provost for Advanced Studies and Dean o:[’the Graduate School 
Graduate School 
University of Missouri-Columbia 
Columbia, MO 

http://achninistration.A cademicKeys, comYredirect.php?5521-HU99051227 

Director of Alurm~i and Parent Relations 
University Relations 
University of Puget Sound 

Tacoma, WA 

http :/iadrninistration.AcademicKcvs. corr~redir ect.php’.’5529-HU99051227 

Associate Director, SFS Systems 



Office of Student Financial Services 
Universi~" of Maryland Umversity College 
Adelphi, MD 

http://a~ninistration.A cademicKes:s, comJredirect.php?5517-HU99051227 

Dean of’the School of Natural and Social Sciences 
School of Natural and Social Sciences 
Wayne State College 
Wayne, NE 

http :/iadrninistration.AcademicKevs. corrdredir ect.php?5459-HU99051227 

President 
Office of the President 
Plymouth State University- 
Plymouth, i’~Zff 

http :/iadrninistration.AcademicKevs. corrdredir ect.php?5458-HU99051227 

Dean 
College of Arts and Sciences 
Universit’5~ of Judaism 
Los Angeles, CA 

httl~ :/iadrninistration.AcademicKevs. corrdredir ect.php?5384-HU99051227 

Chair: Departrnent of Art 
Depart~ff~ent of Art 
Univer si~ of Memphis 
Memphis, TN 

http ://administration.AcademicKevs. co~rdredirect php?5363-HU99051227 

Chief Cornmumcations Officer 
Con~aunications & Marketing 
Illinois Institute of Technology. 
Chicago, IL 

http ://administration.AcademicKevs. co~rdredirect php?5287-HU99051227 

Executive Director of Institutional Effectiveness 
Academic Affhirs 
Winthrop University 
Rock Hill, SC 

http ://administration.AcademicKevs. co~rdredirect php?5270-HU99051227 

Vice President for Academic Affairs & Dean of the College 
Academic Affhirs 
Centre College 
Danville, KY 

http ://administration.AcademicKevs. com/redirect php?513 2-t]U99051227 

Director 
Academy for the Em’ironment 
University of Nevada, R eno 
Reno, NV 

http ://administration.AcademicK e’~’s, corn/redirect php?4769-t ]U99051227 

President 
Senior Administration 
Associated Colleges of the M~dwest 
Grinnell, IA 

http ://administration.AcademicK e’~’s, corn/redirect php?4699-t ]U99051227 

Director of Teaching and Learning Initiatives 
Center for Excellence in Teaching 
Georgia Southern Umversity 
Statesboro, GA 

http ://a&ninistration.AcademicKes~s. com/redirect.php?4666-HU99051227 

DEAN, COLLEGE OF ARTS AND SCIENCES 
College of Arts and Sciences 
Univelsit~- of St. Thomas 
St. Paul, MN 



http ://a&ninistration.AcademicKes~s. com/redirect.php?4341-HU99051227 

Chief Academic Officer 
A&ninistr ation 
Lee College 
Baytown, TX 

http://a&ninistration.AcademicKevs.com/redirect.~hl~?4285-HU99051227 

Executive Director 
Rosalynn Carter Institute 
Georgia Southwestern State University 
Americus, GA 

http ://administration.AcademicKeys. com/redirect.php?4244-HU99051227 

ACADEMIC POSITIONS: 

Lecttu-er Full-Time in American Ethnic Studies 
American Ethnic Studies 
University of Wa shington 
Seattle, WA 

http://socialsciences.AcademicKevs.com/redirect php?5886-HU99051227 

Lecturer American Ethnic Studies: Filipino (Tagalog) 
American Ethnic Studies 
University of Wa shington 
Seattle, WA 

http://socialsciences.AcademicKevs.com/redirect php?5887-HU99051227 

Engineering Librarian 
Kenne@ Libra~ 
California Polytechnic State Universl~ 
San Luis Obispo, CA 

http ://socialsciences.AcademicK e’~’s.com/redirect php?5856-I tU99051227 

Lecturer 
The Barrett Honors College 
Arizona Stere University’ 
Tempe, AZ 

http ://socialsciences.AcademicK e’~’s.com/redirect php?5482-I tU99051227 

Professor of Human Geography 
Department of Geography 
University of Maryland 
College Park, MD 

http://socialsciences.AcademicKevs.com/redirect php?5446-ItU99051227 

t"ull-time, tenure track position at the Assistant Professor level 
Media Studies Department 
University of San Francisco 

San Francisco, CA 

http://socialsciences.AcademicKes, s.com/redirect.php?5296-HU99051227 

DEAN-College of Business and Behavioral Science 
College of Business and Behavioral Science 

CLEMSON UNIVERSITY 

Clcmson, SC 

http ://socialsciences.AcademicKes, s.com/r edirect, php?4912-HU99051227 

Assistant/Associate Professor 
Center of Alcohol Studies 
Rutgers University 
Piscataway, NJ 

http ://socialsciences.AcademicKevs.com/r edirect, ph~?4837-HU99051227 

Faculty Position 
Public Policy 
Johns Hopkins Universi~ 
Baltimore, MD 



http ://socialsciences AcademicKeys com/redirect.php?4736-HU99051227 

Assistant Professor of Legal Studies and Public Policy 
Legal Studies 
University of Massachusetts Amherst 
Amherst, \SX 

http ://socialsciences AcademicKeys com/redirect.php?4663-HU99051227 

Assistant/Associate Prot~ssor 
Warnell School of Forest Resources 
University of Georgia 

Athens, GA 

http ://socialsciences AcademicKevs com/redirect.php?4619-HU99051227 

Assistant Professor of Histo~z (2 positions) 
Social & Behavioral Sciences 
Universi~" of Arkansas at Pine Bluff 
Pine Bluff, AR 

http://socia]scien ces AcademicKe~/s com/redirec t.php?4541-HU99051227 

Academic Re]ations Manager 
Law & Corporate Affairs 
]’,/hcr oso]~ Corporauon 
Redmond, WA 

http://socia]scien ces AcademicKe~/s com/redirec t.php?4478-HU99051227 

Assistant Professor, tenure track 
Journalism & Mass Communication 
New ]’,/]exico State UniversW 

Las Cruces, NM 

http://socia]scien ces AcademicKe~/s com/redirec t.php?4263-HU99051227 

Assistant Professor (tenure track) 
Music 
Brown University 
Providence, RI 

http://hurnanities.AcademicKe’~s.com/redirectphp?5891-HU99051227 

Tenure Track Open Position 
Education, Culture & SocicU- 
Universi~ of Utah 
Salt Lake CiU-, UT 

http://hurnanities.AcademicKe’~s.com/redirectphp?5882-HU99051227 

Division Chair 
Humanities 
University of Pittsburgh at Jotmstown 

Johnstown, PA 

htto ://l~urnanities.A cademicK evs. com/redirect.olm ? 5602-HU99051227 

Critical Histories of the Arts, Tenure Track 
Center for the Arts in Socie~ 
Carnegie Mellon Universi%" 
Pittsburgh, PA 

http ://humanities AcademicKe ,vs.com/redirect php ?5601-HU99051227 

Assistant Professor 
Human Development and Family Science 
Oregon State University - Cascades Campus 
Bend, OR 

http ://humanities AcademicKe ,vs.com/redirect php ?5574-HU99051227 

Cultm-e, Perforn~ance, and Globalization 
World Arts and Cultures 
UniversiU~ of California, Los ~amgeles 
Los Angeles, CA 

http ://humanities AcademicKevs.com/redirect php ?5563-HU99051227 



Assistant Professor of English in the Universi~ Theater 
Department of F~nglish 
Colgate University 
Hamiltor~ NY 

http ://humanities AcademicKe ,vs.com/redirect.php ?5485-HU99051227 

Ranglas Endowed Chair in Ancient Greek History 
History 
Universi~ of California, San Diego 

Ira Jolla, CA 

http ://humanities AcademicKe ,vs.com/redirect.php ?5454-HU99051227 

Al~;ican ~nerican History 
History/African New Worlds 
Florida International University 
M~ami, FL 

http ://humanities AcademicKe ,vs.com/redirect.php ?5432-HU99051227 

Visiting Assistant Professor, [,ate Medieval/Early Modern European History 
Department of History 
MiddIebury College 
Middleb ury, VT 

http ://humanities.Acaderr~icKevs.com/redirect.php 75366-HU99051227 

Lecturer-Arts and Humanities 
School of Cormnunications and Information Systems 

ROBERT MORRIS I~!IVERSITY 
Moon Township, PA 

http ://humanities.Acaderr~icKevs.com/redirect.php 75307-HU99051227 

Assistant Professor-Arts and Humanities Program 
School of Cormnunications and Information Systems 

ROBERT MORRIS I~!IVERSITY 
Moon Township, PA 

httt~ ://humanities.Acaderr~icKevs.com/redirect.t~h~ 75306-HU99051227 

Assistant Professor-Journalism Emphasis 
School of Cormnunications and Information Systems 

ROBERT MORRIS I~!IVERSITY 
Moon Township, PA 

http ://humanities.AcademicKe,~’s.com/redirect.php ?5305-HU99051227 

Assistant Professor-English Studies 
School of Conm~unications and Information Systems 

ROBERT MORRIS L~xllVERSrr Y 
Moon Township, PA 

http ://humanities.AcademicKe,~’s.com/redirect.php ?5304-HU99051227 

Director of Communication Programs 
College of Arts and Sciences 
Lawrence Technological University 
Souttffield, ME 

http ://humanities.AcademicKevs.com/redirect.php ?5157-HU99051227 

Assistant Professor 
English 
Rutgers University 
Newark, NJ 

http://hmnanities.Academic Keys.com/redirect.php ?5130-I]U99051227 

Leonard and Elizabeth Eslick Endowed (;hair 
Philosophy 
Saint Louis University 
St. Louis, MO 

http://hmnanities.Academic Keys.com/redirect.php ?5135-HU99051227 

The U.S in the World 

Histor,f 



Washingtun University in St. Luuis 

St Luuis, 

http ://humanities AcademicKe ,vs.com/redirect.php ?5101 -HU99051227 

Assistant Professur 
Graduate Program in American Studies 
Rutgers University-Newark 
Newark. NJ 

http ://humanities.AcaderaicKe.~’s.com/redirect.php 74899-HU99051227 

Spanish Lecturer 
Spanish Department 
At~*~erst College 
Amherst, _’viA 

http ://l-~umanities.Ac aderaicKe.~’s, corn/redirect, php ?4910-HU99051227 

Judith Harris Murphy Distinguished Professorship in Art Histot?, 
History of Art Department 
Uni-,~ersit’y of Kansas 

Laxvrence, KS 

http ://humanities.Acaderr~icKe.~’s.com/redirect.phl~ 74883-HU99051227 

Assistant Professor Liberal Studies 
Liberal Studies 

California State Univcrsib" Fullerton 
PO Box 6868 Fullcttor~ CA 

http ://humanities.AcademicKeys.com/redirect.php ?4871-HU99051227 

Assistant Professor 
English 
University- of Arkansas at Little Rock 

Little Rock, AR 

http ://humanities.AcademicKeys.com/redirect.php ?4790-HU99051227 

Assistant Professor 
Philosophy 
Florida Atlantic University 
Boca Raton, FL 

http ://humanities.AcademicKevs.com/redirect.php ?4775-HU99051227 

Tenure Track Position 
Women Studies 
San Francisco State University 
San Francisco, CA 

http://hurnanities.Academic Keys.cum/redirect.php ?4782-HI J99051227 

Assistant Pru:[’essor 
Foreign Languages and Literatures 
Purtland State University 
Pur tland, OR 

http://hurnanities.Academic Keys.cum/redirect.php ?4781-HI J99051227 

Associate/Full Prufessur 
Ali*ican American & African Studies 

The Ohiu State Universi~ 
Columbus, 

http://hurnanities.Academic Keys.cum/redirect.php ?4682-HI.J99051227 

Sexuality and Gender in the African Diaspura 
Wumen’s Studies 

Duke l.Jniversi~ 
Durham, NC 

http ://hurnanities.A cademicK e’~s. coln/redirect.php ? 4661-HU99051227 

Assistant Professor 
Philosophy 
Auburn University 
Auburn UniversiF-, AL 



http://hmnanities.Academic Keys.com/redirect.php ?4559-I~U99051227 

PO ST-DOCTO [L~,.L POSITIONS: 

Postdoctoral position: Global Systems 
Research 
New England Complex Systems Institute 
Cambridge, MA 

http://socialsciences.AcademicKes~s.com/redirect.php?5871-HU99051227 

Post doctoral fellow 
Adolescent Medicine 
Cincirmati Children’s Hospital Medical Center 
Cincinnati, OH 

http ://socialsciences.AcademicKes~s.com/r edirect, php?5854-HU99051227 

Postdoctoral Position 
Population Research Institute 
Perm State University 
University Park, PA 

http ://socialsciences.AcademicKevs.com/r edirect, php?5665-HU99051227 

Post Doc 
Department of Economics 
University- of Chicago 
Chicago, IL 

http ://socialsciences AcademicKeys com/redirect.php? 5567-HU99051227 

Postdoctoral Fellow 
Preventive Medicine/Institute for Prevention Research 
Universi~ of Southern California 
Los Angeles, CA 

http ://socialsciences AcademicKeys com/redirect.php? 5510-HU99051227 

Postdoctoral Associate 
Communication 

Cornell Universi~z 
Ithaca, NY 

http ://socialsciences AcademicKevs com/redirect.php? 5223-HU99051227 

Postdoctoral Fellow 
Department of African American Studies 
Northwestern Umversit5’ 
Evanston, IL 

http://hmnanities.Academic Keys.com/redirect.php ?5244-I]U99051227 

Postdoctoral Associate 
Communication 
Cornel[ University 
Ithaca, NY 

http://hmnanities.Academic Keys.com/redirect.php ?5214-HU99051227 

Change your email/subscribe directly: 

Do you need to update your email information with us? Proceed to the 
following page: 

http:i/www.academicke~/’s.con~,all/user chan~e email php 

Did you receive this e-Flier from a colleague and would like to 
conunue to receive this or other e-Fliers l?om Academic Keys? Please 
proceed to the ~2~llowing page: 

http:i/www, academickev s.com/all/subscribe.php 

UNSUB SCRIBE: 

This e-Flier was sent to the email address: 

regester@email.unc.edu 

If you would like to unsubscribe from fmther e-Fliers 



and other correspondence from AcademicKeys.com, you 
must proceed to the ]2~llowing web page: 

http://AcademicKegs.comJall/unsubscribe.php 

Copy EXACTLY the emai[ address shown above into the 
form on that page and submit the form Your request 
to unsubscribe will be processed within 24 hours. 

We assure you that we make every attenrpt to honor requests 
to unsubscribe. That’: you for your patience! If you 
have any further cormnents or suggestions, please send an 

email to EmailUs@AcaderaicKeys.com 

Sincerely, 

Andrea McCarthy 
Academic Keys, LLC 
18 Dog Lane, Suite B 
Storrs, Cotmecticut 06268 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, Januao~ 9, 2006 2:46 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: UCLA Hip Hop Fihn Festival 

..... Forwarded message from kevin@hiphopfilmfestival.com ..... 
Date: Su~ 8 Jan 2006 14:56:46-0800 
From: Kevin <kevm@hiphopfilmfestlval corn> 

Reply-To: Kevin <press@hiphopfilmfestival.com> 
Subject: UCLA Hip Hop Film Festival 

To: regester@email.unc.edu 

Charlen e, 

’]7he Hip-Hup Film Festival, UCLA and J U.I.C.E. community center join 
forces to spark discussiun and feature films from around the wurld! 

WHO: 

The Hip Hup Film Festival, UCLA Working Gruup on tJip-hup Studies, UCLA 
Departments ufEtlmomusicology and Musiculogy, and J.U.I.C.E (Justice 
by Uniting In Creative Energ3~’), a nun-prufit Hip-hup cummunity center. 

WHAT: 1 st ufl’icial annual Lus Angeles Hip-Hop Film Festival 

FR[gE ADMISSION tu all events on campus including :film screenings and 
discussion panels 

WHEN: 12 noon -10pm un Januau 19th ’? 22nd 2006 

WHERE: Royce Hall: Ruoms 314, 306 on the UCLA campus 

Lus Angeles, CA ? December 21,2005 - Since its birth, the Hip tJop Film 
Festival (HHFF) has introduced tens uf thuusands ufviewers, 
participants, press, media, and the marketplace tu films in more than 
30 cities and 15 courltries worldwide. 

The 2006 Hip Hop Film Festival will be held at UCLA’.’s Royce Hall, rooms 
314 and 306, JanuaU 19-22.The four day festival will screen nttmerous 
feature filrrls, shorts, experiraental and documentaries coupled with 
discussion panels regarding Hip-hop culture and its influence on film 
and on society at large. Panelists will include a unique mix of 
renowned filmmakers, artists, professors, writers, leaders, and 
activists frorrl around the world. 

The HHFF will culminate with a closing night party on Sunday Jan. 22nd 
@ Cinespace in Hollywood, featuring exclusive performances frorrl live 
MC’s such as Sunspot Jonez, Substance Abuse, and rocking the turntables 
D J, Kilu & Malwski & live art by Hea~3,-~veight. 

The festival will premier theatrical films such as RockStar Games new 
documentary Sunday Drive, Doug Pray?s (Scratch) Infamy as well as 
classic hip-hop films such as Wild Style wi director Charlie Ahern in 
present, Style Wars, Rock Fresh, Strect Legendz, and Freestyle: The Art 
of Rhyme wv~,v.organicfilms.com 

The UCLA Departmunt of Musicology will also dedicate an issue of its 
online academic journal, ECHO, to intel~iews with participants and 
articles regarding the films and the festival. The Department of 
Ethnomusicolo~" ~vill also add recordings of the interviews to their 
Ethnomusicology Archive, where future generations of scholars ;vill be 
able to make use of the material for research and educational purposes 

The Hip-Hop Film Festival present films that speak with a true voice to 
all generations and cultures worldwide, representing the real values of 
hip-hop: Knowledge, Wisdom, Understanding, Freedom, Justice, Equality, 
Respect, Unity, Love, and Peace. The festival sel-v-es as a dedicated 
forum in which these values ? and the people who live by them ? can be 

celebrated, examined, and understood. For more information visit: 
www.hiphopfiln’~festival, c om 

# # # 

Please email or call Jordan Smith if you have an?’ questions: 
press@hiphopfilmfestival.com 
Or oyabaka@ucla edu 310980.6620 

To submit films for consideration, please send NTSC DVD?s or Mini-DVs to: 

The Hip Hop Film Festival 



2629 Main Street #312 
Santa Monica, CA 90404 
USA 

Getting }{ere and Around: 
http://wwwucla.edu/mapi 

--site with [inks to location and parking inJ2~rmation Jk~r UCLA, 
including downloadab le maps of the campus 

--also has bus route irffo 

http:/iwww.transportation.ucla.edu/maps/index.htm 
-ruaps to Parking Kiosks where parking passes can be prochased 

for $8 per day 
-Parking Lots #7 and #2 are the closest to Royce Hall. 

For more information: itffo@hiphopfilnffcstival.com 

..... End forwarded message ..... 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, January 10, 2006 12:57 PM 

Vander, Robin G <vande@email.unc.edu> 

Fwd: Inviting you to paNcipate in ME12006 

..... Forwarded message from mei06@iiis-sci, org ..... 
Date: 10 Jalr 2006 09:31:45 
From: "Pro£ Nagib Callaos" <mei06@iiis-sci.org> 

Reply-To: "Pro£ Nagib Callaos" <mei06@iiis-sci.org> 
Subject: Inviting you to participate in MEI 2006 

To: REGE S TE~R@email.unc.edu 

Dear Charlene Regester: 

On behalf of the MI~;I 2006 Organizing Committee, I would like to invite 
you to participate in the 2nd International Symposium on Management, 
Engineering and Informatics (http://www.iiisci org/mei06), which will 
take place in Orlando, Florida, USA, from July 16-19, 2006. 

The best 10%-20% of the papers will be published in Volume 4 of JSCI 

Journal (http://www.iiiscior~/Journal/SCI/IIome.asp) 12 issues of the 
volumes I and 2 of the Journal have been sent to about 200 university and 

research libraries, and 6 issues of Volume 3 (2005) will be sent to a 
larger number of library. Promotional, free subscriptions, for 2 years, are 
being considered for the organizations of the Journal’s authors. 

Also, we would like to invite you to organize an invited session related to 
a topic of your research interest. If you are interested in organizing an 
invited session, please, fill the respective form prnvided in the 
conference web page, and we will send you a password, so you can include 
and modify papers in your invited session. 

Organizers of the invited sessions with the best per~2~rmance will be 
co-editors of the proceeding volume where their sessions’ papers were 
included and of the CD electronic proceedings They will also be candidate 
[’or invited editors, or co-editors of a possible JSCI Journal issue related 
to their invited session papers. 

You can find infom~ation about the suggested steps to organize an invited 
session in the Call for Participation and in the conference web page. 

If you need a detailed Call for Participation, don’t hesitate in asking us 
for it. You can also get it the conference’s web site. 

If the deadlines are tight and you need more time, let me know- about a 
suitable time for you and I will ir~form you if it is feasible for us. 

Best regards, 

Professor Nagib Callaos 
ME12006 

If you ~vish to be removed from this mailing list, please send an email to 
MEI.remove@iiis-sci.org with REMOVE MLMEI in the subiect line. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, January 10, 2006 1:03 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
AFAM 40 Syllabus 

ATT00001.c 

Dear Debby: Attached is the syllabus for AFAM 40. Sincerely, Charlene 
Regerster 



[Attachment stripped: Original attachment type: "application/msword", name: "40- 
SYL.Spring06.doc"] 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, January 10, 2006 1:05 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
AFAM 006K 

ATT00001.c 

Dear Debby: Attached is the syllabus for AFAM 006K. Sincerely, Charlene 
Regester 



[Attachment stripped: Original attachment type: "application/msword", name: 
"afam006syllabusspring06.doc"] 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Monday, Januao~ 16, 2006 2:42 PM 

Vander, Robin G <vande@email.unc.edu> 

Fwd: [Ncfilm] 

..... Forwarded message from hokazak@dnke.edu ..... 
Date: Wed, 11 Jan 2006 21:17:35 -0500 
From: Hank Okaznki <hokazak@duke.edu> 

Reply-To: Hank Okazaki <hokazak@dnke.edu> 
Subject: [Ncfilm] 

To: ncfilm@aas.duke edu, fvfac@aas duke.edu, literature@duke.edu, 
intlhouse@dnke, edu 

* F]Lh/L~XKER IS2~XC JULIEN AT DUKE. SPRING 2006 * 

Mellon Annual Distinguished l,ecture in the IIumanities 

*Isaac Julien 
Filmmaker and Artist** * 

,’*Presented by the John ttope Franklin tIumanities Institute at Duke 
University*,’/**/ 

"Somewhere Else: Theorizing the Making of ,’True North/and," Fant?me Afrique/" 
Public Lecture and Fihn Screening 

*Thursday, Febmapf 9, 2006. 5:30 p.m. 

Nasher Museum of Art Auditorium 

2001 Campus Drive, Duke University** * 

Related Programs : 

*Film Series: Isaac Julien Retrospective** * 
*/Organized by Screen/Socie~/(Film/Video/Digital Program)* 

All Filrns Begin at 8:00 p.m in Griffith Film Theater, Br~’an Center, 
Duke University 

1/17/06 *Looking for Langston* (1989, 40 min.) 
with 

*Badaasssss Cinema* (2002, 56 min.) 
Introduced by Sean Metzger, Assistant Professor of 

English and Theater Studies, Duke University 

1/30/06    *Young Soul Rebels* (1991, 101 min.) 
Introduced by Mark Anthony Neal, Associate Professor, 

Black Popular Culture, Program in African and African American Studies, 
Duke Univer si~ 

2/6/06 *Frantz Fanon, Black Skin White Mask* (1996, 73 rain.) 
Introduced by Ranjana Khanna, Associate Professor of 

English, Literature, and Women’s Studies, Duke University; and 
Maurice Wallace, Associate Professor 

of English and African & African Arnerican Studies, Duke L-niversi~" 

For more film series info, consult: 
http:/iunvw.duke.edv,’web/film/screensocietviSpring~OO6Schedule.html 

Questions? Contact: 
Anne Mitchell Whisnant, Ph.D 
Assistant Director for Communications, Franklin Center 
Mellon Program Manager, Franklin Humanities Institute 
205 John Hope Franklin Center 
2204 El’Win Road, Box 9(;,403 
Duke University 
Durham, NC 27708-0403 
Phone: 919-g~58-1902 

Fax: 919-(~58-1919 

Email: anne.whisnant@duke.edu <mailto:anne.whisnant@duke edu> 
Web: http ://www. jbA’c, duke. edu/flai 

Nclihn mailing list 
Ncfilm@aas.duke.edu 
https://lists aas.duke edu/mailman/listinfo/ncfllm 

..... End fona~arded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, Januao~ 16, 2006 2:49 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Facul~ and Administra’6ve Positions in Humanities 

..... Forwarded message licom amccarthy@academickeys.com ..... 

Date: Fri, 13 Jan 2006 11:27:29 -0500 (EST) 
From: Andrea McCarthy <amccalthy@academickeys corn> 

Reply-To: amccarthy@academickeys.com 
Subj ect: Faculty and A&ninistrative Positions in Humanities 

To: regester@email.unc.edu 

Dear Professor Regester, 

This month’s issue of AcademicKeys’ e-Flier for Humanities 
features 40 faculty openings, 31 senior administrative positions, 
and 8 Post-doc opportunities and links to hundreds more positions 
in higher education 

Issue: Humanities 01/13/06 

Circulation: 22,000 

A discipline specific version of this e-flier is also distributed. If 
you are interested in that version, please visit our site: 
www.academickeys.com 

Add your department’s positions to our next e-Flier, where 86% of the 
top 100 institutes in the US advertise their positions: 

http:i/tlumanities.AcademicKeys.com/client lo~in.php?ta~ HU99060113 

ACA]-)EMIC KEYS [*]~;ATURED E[~fiE SfiRVK;]b; 

Search hundreds of faculty and administrative positions 

http:/ihumanities.AcademicKeys.cotrb’seekcr ]ob.php?tag HU99060113 

SEiN~IOR ADEdlNISTRATIVE POSITIONS: 

Dean 
College of Corcanunication 
Marquette University 
)~hlwaukee, WI 

http:/isocialsciences.AcadelnicKcys.coln/redirect.php?4845-HL-99060113 

DEAN-College of Business and Behavioral Science 
College of Business and Behavioral Science 

CLEMSON UNq2VERSITY 

Clemson, SC 

http:/isocialsciences.AcadelnicKcys.coln/redirect.php?4912-HL-99060113 

DEAN 
College of Arts and Sciences 
Shippensburg Umversity 
Shippensburg, PA 

http ://humanities AcademicKe ,vs.com/redirect.php ?5415-IYU99060113 

Dean of the College of Humanities and the Arts 
San Jose State University 
San Jose State University 
San Jose, CA 

http ://humanities AcademicKe ,vs.com/redirect.php ?5787-IYU99060113 

Dean 
College of Arts and Sciences 
Ohio University 

Athens, OH 

http ://humanities AcademicKevs.com/redirect.php ?5970-IYU99060113 



Dean for the College of Liberal Arts 
College of Liberal Arts 
Hamline Umversi~ 
St Paul, 2/2N 

http ://administration.AcademicK e’~’s, corn/redirect php?6002-t ]U99060113 

ACADEMIC ADNffNISTRATOR - Liberal Education Dept. 
Liberal Education Dept 
Columbia College 
Chicago, IL 

http ://a&ninistration.AcademicKes~s. con~/redirect.php?5 73 5-HU99060113 

Dean in the College of Creative Arts 
Creative Arts 
San Francisco State Universit’y 
San Francisco, CA 

http://a&ninistration.AcademicKes~s.con~/redirect.php?5763-HU99060113 

Dean of the College of Liberal Arts 
College of Liberal Arts 
Purdue University 
West Lafayette, IN 

http ://a&ninistration.AcadenricKeys. con~/redirect.php?5630-HU99060113 

Dean 
College of Arts and Architecture 
Montana State Umversi~z 
Bozeman, MT 

http ://administration.AcademicKeys. com/redirect.php?5560-HU99060113 

Vice Provost for Research 
Academic Affairs 
Oakand Universi~z 
Rochester, MI 

http ://administration.AcademicKeys. com/redirect.php?6005-HU99060113 

Chair: Department of Art 
Department of Art 
University of Memphis 
Memphis, TN 

http ://administration.AcademicKevs. com/redirect.php?5363-HU99060113 

Dean 
College of Arts and Sciences 
University of Judaism 
Los Angeles, CA 

http://a~ninistration.A cademicKeys, con’dredirect.php?5384-HU99060113 

Prow~st/Vice President of Academic Affairs 

American University of Armenia 
Yerevan 
Armenia 

http ://administration.AcademicK e’~’s, corn/redirect php?5980-t ]U99060113 

Dean 
College of Education 
Ohio University 
Athens, OH 

http ://administration.AcademicK e’~’s, corn/redirect php?5966-t ]U99060113 

Vice President for Research 
Research 
Colorado State University 
Fort Collins, CO 

http ://a&ninistration.AcadenricKes~s. con~/redirect.php?595 5-HU99060113 



Director 
National Center for Institutional Diversity 
University of iVhchigan 
~mn Arbor, M[ 

http ://administration.AcademicK e’~’s, corn/redirect php?5949-t ]U99060113 

Director of Faculty Management 
Office of the Provost 
Capella University 
Minneapolis, MN 

http ://a&ninistration.AcademicKes~s. com/redirect.php?5948-HU99060113 

Senior Program Specialist (~M4001381) 
National Leadership Institute (5?LI) 
University of Maryland Universit’y College 
Adelphi, MD 

http ://a&ninistration.AcademicKes~s. com/redirect.php?5864-HU99060113 

President 
Office ofthePresident 
Framnigham State College 
Frmninghmn, MA 

http ://a&ninistration.AcademicKevs. com/r edirect.’0hl~?5848-HU99060113 

Senior Faculty Position 
The Dr. Kiran C. Pate1 Center for Global Solutions 
University of South Florida 
Tampa, FL 

http ://administration.AcademicKes~s. com/redirect.php?5859-HU99060113 

Dean 
Lesley College 
L esley University 
Cambridge, MA 

http ://administration.AcademicKes~s. com/redirect.php?5828-HU99060113 

Associate Dean and Director, School of Education 
School of Education 
Virginia Tech 
Blacksburg, VA 

http ://administration.AcademicKevs. com/redirect.php?5764-HU99060113 

Associate Provost for International Affairs 
Cronin International Center 
Bentley College 
Waltham, MA 

http://a~ninistration.A cademicKes:s, comJredirect.php?5571-HU99060113 

Vice President ~2~r Student Affairs 
Student Affairs 
California State University, Chico 
Chico, CA 

http://aNninistration.A cademicKes:s, comJredirect.php?5548-HU99060113 

Director of Alumni and Parent Relations 
Umversity Relations 
University of Puget Sound 

Tacoma, WA 

http://aNninistration.A cademicKes:s, comJredirect.php?5529-HU99060113 

Vice Provost for Advanced Studies and Dean of the Graduate School 
Graduate School 
University of Missouri-Columbia 
Columbia, MO 

http :/iadrninistr ation.Ac a demicKcys, c orrdr edit ect.php’.’5521 -HU99060113 

President 
Office of the President 
Plymouth State University 



PIymuuth, NH 

http://achninistratiun.A cademicKes:s, cumYredirect.php?5458-HU99060113 

Chief Communications O:t?icer 
Cowanunicatiuns & Marketing 
Illinois Institute uf TechnoIug3," 
Chicago, IL 

http :/iadrninistration.AcademicKcgs. con’~redirect.php?5 287-HU99060113 

Executive Director of Institutional Effcctiveness 
Acaderuic Affairs 
Winttnop Universi~ 
Rock Hill, SC 

http :/iadrninistration.AcademicKcgs. con’~redirect.php?5 270-HU99060113 

Vice President for Academic Affairs & Dean of the College 
Acaderuic Affairs 
Centre College 
Danville, KY 

httl~ :/iadrninistration.AcademicKcvs. corraledit ect.php?5132-HU99060113 

ACADEMIC POSITIONS: 

Do cumcntat),iCultura 1 Anthropologist 
Dept of .amthropolog~" 
SL~-Y Oswego 
Oswego, NY 

http ://socialsciences AcademicKe,,,s com/redirect.php? 5951-HU99060113 

Vice Chair (Academic Coordinator) 
Center for Latin An~erican Studies 
University of Calii’omia, Berkeley 
Berkeley, CA 

http ://socialsciences AcademicKe,,,s com/redirect.php? 5933-HU99060113 

Research Assistant Professor 
Regional Research Institute 
West Virginia Uinversity 
Morgantown, WV 

http ://socialsciences AcademicKevs com/redirect.php? 5932-HU99060113 

Lecturer An~erican Ethnic Studies: Filipino (Tagalog) 
American Ethnic Studies 
University uf Washingtun 
Seatt]e, WA 

http://sucia]sciences AcademicKeys cum/redirect.php?5887-HU99060113 

Lecturer Full-Time in AmericanEthnic Studies 
American Ethnic Studies 
UniversityufWashingtun 
Sea~]e, WA 

http://sucia]sciences AcademicKeys cum/redirect.php?5886-HU99060113 

Engineering Librarian 
Kennedy Library 
California Pulytechnic State University 
San Luis Obispo, CA 

http://sucia]sciences AcademicKeys cum/redirect.php?5856-HU99060113 

Lecturer 
The Barrett Hunors Cullege 
Arizona State University 
Tempe, AZ 

http:/isocialsciences.AcademicKc~/s.com/redirect.php?5482-HL-99060113 

Professor of H~tman Geography 
Department of Geography 
Universi~" of Maryland 



College Park, MD 

http://socialscien ces AcademicKevs com/redirec t.php?5446-HU99060113 

Full-time, tenure track position at the Assistant Professor level 
Media Studies Department 
University of San Francisco 

San Francisco, CA 

http:/isocialsciences.AcadelnicKe’~s.coln/redirect.php?5296-HL-99060113 

Assistant/Associate Professor 
Center of Alcohol Studies 
Rutgers University 
Piscataway, NJ 

http:/isocialsciences.AcadelnicKe’~s.coln/redirect.php?4837-HL-99060113 

Faculty Position 
Public Policy 
Johns Hopkins University 
Baltimore, MD 

httl~:/isocialsciences.AcadelnicKevs.coln/redirect.l~hl~?4736-HL-99060113 

Assistant Professor, Modern Architectural History 
Art and Architectural History 
Rhode Island School of Design 

Providence, RI 

http ://humanities AcademicKev, s. com/redirect.php ?6012-HU99060113 

Instructional Development Consultant - Humanitiess 
Center for Teaching and Engaged Learning 
Furman University 

Greenville, SC 

http ://humanities AcademicKev, s. com/redirect.php ?593 5-HU99060113 

Assistant Professor (tenure track) 
Music 

Bro~vn University 
Providence, RI 

http ://humanities AcademicKev, s. com/redirect.php ?5891-HU99060113 

Tenure Track Open Position 
Education, Culture & Society- 
University of Utah 
Salt Lake City-, UT 

http ://humanities AcademicKe ,vs.com/redirect.php ?5882-HU99060113 

Division (;hair 
Humanities 
University of Pittsburgh at Johnstown 
Johnstown, PA 

http ://humanities AcademicKe ,vs.com/redirect.php ?5602-HU99060113 

Critical Histories of the Arts, Tenure Track 
Center for the Arts in Society 
Carnegie Mellon University 
Pittsburgh, PA 

http ://humanities AcademicKe ,vs.com/redirect.php ?5601 -HU99060113 

Assistant Professor 
Human Development and Family Science 
Oregon State University - Cascades Campus 
Bend, OR 

http ://l-lumanities.AcaderaicKevs.com/redirect.php’.’5574-HU99060113 

Culture, Perfomxance, and Olobalization 
World Arts and Cultures 
University of California, Los Angeles 
Los Angeles, CA 

http ://l-~umanities.AcaderaicKevs.com/redirect.php’.’5563-HU99060113 



Assistant Professor of English in the Universi~ Theater 
Department of English 
Colgate Umversity 

HmmltoK NY 

http ://humanities AcademicKevs.com/redirect.php ?5485-HU99060113 

Ranglas Endowed Chair in Ancient Greek History 
Histo~T 
Universi~" of California, San Diego 

La Jolla, CA 

http://humanities.AcadelnicKevs.com/redirect.php?5454-HU99060113 

African Arnerican HistolT 
History/African New Worlds 

Florida International Universi~ 
Miami, FL 

http://humanities.AcadelnicKevs.com/redirect.php?5432-HU99060113 

Visiting Assistant Professor, Late Medieval/Early Modern E~opean History 
Department of Histo~T 
Middlebmy College 

MiddlebulT, VT 

http://humanities.AcadelnicKevs.com/redirect.php?5366-HU99060113 

Assistant Professor-Arts and Humanities Program 
School of Communications and Ii~formation Systems 

ROBERT MORRIS L~!IVERS1TY 
Moon Township, PA 

http ://humanities.AcademicKeys.com/redirect.php ?5306-HU99060113 

Assistant Professor-Journalism Emphasis 
School of Communications and Ii~formation Systems 

ROBERT MORRIS L~!IVERS1TY 
Moon Township, PA 

http ://humanities.AcademicKeys.com/redirect.php ?5305-HU99060113 

Assistant Professor-English Studies 
School of Communications and Ii~formation Systems 

ROBERT MORRIS L~!IVERS1TY 
Moon Township, PA 

http ://humanities.AcademicKevs.com/redirect.php ?5304-HU99060113 

Lecturer-Arts and Humanities 
School of Communications and INk~rmation Systems 

ROBERT MORRIS UNI’~IRSITY 
Moon Township, PA 

http ://hmnanities.AcademicKeys.com/redirect.php?5307-HU99060113 

Director of Communication Programs 
College of Arts and Sciences 
Lawrence Technological Umversity 
Southlield, M! 

http : //hmnanities.AcademicKe~/s.com/redirect.php ?5157-HU99060113 

Assistant Professor 
English 
Rutgers University 
Newark, NJ 

http : //hmnanities.AcademicKe~/s.com/redirect.php ?5130-HU99060113 

Leonard and Elizabeth Eslick Endowed Chair 
Philosophy 
Saint Louis University 
St. Louis, Me 

http ://humanities.AcadelnicKeys.coln/redirect.php ?513 5-HU99060113 

Dean of Humanities 



Humanities 

University of California Santa Cruz 

Santa Cruz. CA 

http://hmnanities.Academic Kegs.com/redirect.php ?5103-HI J99060113 

The U.S in the World 
History 
Washington Uni-,~ersit’y in St. Louis 
St. Louis, MO 

http ://humanities.AcadelnicKe,~s.coln/redirect.php ?5101-HU99060113 

Spanish Lecturer 
Spanish Department 
An’J~er st College 
2ur~aerst, MA 

http :/ihumanities.Ac adel~icKevs, com/redirect.php ?4910-HU99060113 

Assistant Professor 
Graduate Program in .~erican Studies 
Rutgers University-Newark 
Newark. NJ 

htto://humanities.AcadelnicKevs.coln/redirect.olm?4899-HU99060113 

Judith Harris Murphy Distinguished Professorship in Art History 
History of Art Department 
University of Kansas 
Lawrence, KS 

http ://humanities AcademicKe ,vs.com/redirect.php ?4883-HU99060113 

Assistant Professor Liberal Studies 
Liberal Studies 
California State University Fullerton 
PO Box 6868 Fullertoa CA 

http ://humanities AcademicKe ,vs.com/redirect.php ?4871-HU99060113 

Assistant Professor 
English 
University of Arkansas at Little Rock 

L~ttle Rock, AR 

http ://humanities AcademicKevs.com/redirect.php ?4790-HU99060113 

Assistant Professor 
Foreign Languages and Literatures 

Portland State LTniversi~z 
Portland, OR 

http ://humanities AcademicKe ,vs.com/redirect.php ?4781 -HU99060113 

Assistant Professor 
Philosophy 
Florida Atlantic University 
Boca Raton, FL 

http ://humanities AcademicKe ,vs.com/redirect.php ?4775-HU99060113 

Tenure ’]’rack Position 
Women Studies 
San Francisco State University 
San Francisco, CA 

http ://humanities AcademicKe ,vs.com/redirect.php ?4782-HU99060113 

POST-DOCTORAL POSITIONS: 

Postdoctoral position: Global Systems 
Research 
New England Complex Systems Institute 
Cambridge, MA 

http:/isocialsciences.AcademicKevs.cora/redirect.php?5871-HU99060113 

Post doctoral fellow 



Adolescent Medicine 
Cincirmati Children’s Hospital Medical (;enter 

Cincinnati, Oil 

http:/isocialsciences AcademicKevs com/redirect.php?5854-HU99060113 

Postdoctoral Position 
Population Research Institute 
Petm State University 
Universi~ Park, PA 

http:/isocialsciences.AcadelnicKeys.colniredirect.php?5665-HL-99060113 

Post Doc 
Department of Economics 
Universi~ of Chicago 
Chicago, IL 

http:/isocialsciences.AcadelnicKeys.colniredirect.php?5567-HL-99060113 

Postdoctoral Fellow 
Preventive Medicine/Institute for Prevention Research 
University of Southern California 
Los Angeles, CA 

httl~ :/isocialsciences.Acaderr~icKevs.corairedirect.l~hp?5510-HL-99060113 

Postdoctoral Associate 
Conwn~mication 

Cornell Universit?~ 
Ithaca, NY 

http ://socia lsciences.AcademicKevs.com/redirect php?5223-HU99060113 

Postdoctoral Fellow 
Department of African American Studies 

Northwestern Universi~ 
Evanston, IL 

http: ’/humanities AcademicKegs com’redirect php~5244-HU99060113 

Postdoctoral Associate 
Commumcation 
Cornell Unwersity 
Ithaca, NY 

http: ’/humanities AcademicKevs com’redirect php~5214-HU99060113 

Change your email/subscribe directly: 

Do you need to update ?’our email information with us? Proceed to the 
following page: 

http://www.academickeyscom/all/user chan~e email.php 

Did you receive this e-Flier l~om a colleague and would like to 
continue to receive this or other e-Fliers from Academic Keys, Please 
proceed to the following page: 

http :/iwww. academick ey s. com/allisubscri be.php 

UNSUB SCR]I~E: 

This e-Flier was sent to the email address: 

regester@email.unc.edu 

If you would like to unsubscribe l~om further e-Fliers 
and other correspondence from AcademicKeys corn, 
must proceed to the following web page: 

http :i/AcademicKev, s. com/a [1/unsubscribe.php 

Copy EXACTLY the email address shown above into the 
form on that page and submit the form. Your request 
to unsubscribe will be processed within 24 hours. 

We assure you that we make every attempt to honor requests 
to unsubscribe. Thank you for your patiencet If you 
have any further conm~ents or suggestions, please send an 
email to EmailUs@AcademicKeys.com 

Sincerely-, 



Andrea McCarthy 
Academic Keys, LLC 
18 Dog Lane, S~tite B 
Storrs, Cormecticut 06268 

..... End forwarded message ..... 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Monday, January 23, 2006 2:36 PM 

Vander, Robin G <vande@email.unc.edu> 

Fwd: [Ncfilm] ** 2 punic screenings and conversations ruth NY based artist Vicencio Mm-quez (Jan 27 in English, Jan 29 in Spanish) ** 

ATT00001 .c 

*forwarded upon request* 

Jenw Snead Williams wrote: 

The Lafino/a Studies Initiative at Duke cordially invites you to two public screenings mad conver~tions with NY based artis~t Vicencio Mm-quez (Jan 27 in 
English, Jan 29 in Spanish). We hope you can come. Pedro La.sch. 

Support for the Marquez visit is provided by: 

The Center for Latin American and Ca~bbean Studies at Duke 

Visiting Artists Series of the Depaxtment of Art and Art History 

Departlnent of Romance Studies 

Duke in Madrid Program 

Vicencio Marquez at Duke 

Video, Art, mad the Immigrant’s Experience 

Friday, January 27 (English & rome Spanish) 

1:30pm - 2:15 pm screening mad presentation, tbllowed by Q&A 
Room 108, East Duke Building, East Campus, Duke 

Vicencio Marquez at the Chapel of Immaculata Church in Durham 

Video, Art, and the Immigrant’s Experience (Spanish) 

Sunday, January 29 

2:30pm - 3:00 pm screening and presentation, followed by Q&A 
Immaculate Conception Church, Durham. 

810 West Chapel Hill Street, Durham. 

Information on Vicencio Ma, quez 

Like many others before him, Marquez came to New York fro,n his original home in Oaxaca (Mexico) in search for a better life. After several years of 
performing the usual jobs reserved tbr recent immigrants, he staxted attending Alex Rivera’s video workshop at Asociacirn Tepeyac de New York. He 
soon started producing professional documentaU work for the series Tepeyac Television Service (Documenting the Undocumented). Thorough a set of 
biographical tableaux, this bilingual series was developed to bridge the undocumented Lafino immigrant community, one oftlae most invisible and 
marginalized populations in New York City-, with the ci~’s wider population. Programs produced by the project are aired bi-weekly in New York and 
monthly in Guadelajaro, Me,co. Between 2002 and 2004 Marquez becmne the official camera man, editor, and video instructor of the expemnental arts 
workshop Art, Story-Telling, mad the Five Senses (NY), supported by the Dedalus Foundation. In addition to his work as a non-commercial video artist, 
Mm-quez has become a key role model in "the New York Mexican immigrant community by having a fully es~blished professional practice as a 
videogmpher. This complementary work aJlows him to experiment with documentary and fictional video tbrmat~ while simultaneously serving "d~e la~e 
’video-needs’ of his community. Grants and other institutional resources that maI:e most video and fihn work possible are la~ely unavailable to recent 
immigrants. Ma~:quez’s dual commercial and ,ion-commercial practice model has much to teach to everyone, and might be the answer ibr the difficult goal 
of achieving a sustainable video production framework foi; by and about immigrants. 

His current work ranges from documentary to ficfion, and has been screened at the Maseo del Bazrio (NY), The Queens Museum of Art (NY), NYU 

(NY), 16Beaver (NY), The Contemporary Art Center (Vilnius, Lithuania), as well as communi~ centers in Mexico the U.S. 
- IN SPANISH - 
La Iniciafiva de Estudios Lafinos en Duke le invita cordiahnente a dos muestras de video y conversaciones ptlblicas con el axfista Vicencio Marquez 

(enero 27 ingl6s y espafiol, enero 29 solo espafiol). Esperamos contar con su precencia. 

Este evento cuenta con el apoyo de: 

The Center for Latin American and Ca~bbean Studies at Duke 

Visiting Artists Series of the Depaxtment of Art and Art History 

Deparhnent of Romance Studies 

Duke in Madrid Program 

Vicencio Marquez en Duke 
Video, Arte y Experiencia Inmigmnte 



Viemes enero 27 (ingles y espafiol) 

1:30pm - 2:15 pm muestms de video y conver~cidn 

Room 108, East Duke Building, East Campus, Duke 

Vicencio Marquez en la Capilla de la Inmaculada Concepcidn en Durham 

Video, Arte y Experiencia Inmigrante (solo espafiol) 
Domingo enem 29 

2:30pm - 3:00 pm muestras de video y conversacidn sobre la experiencia inmigrante y otras preocupaciones de la comunidad latina en NC y NY 

Immaculate Conception Church, Durham. 

810 West Chapel Hill Street. Durham. 

InIimnacidn ~bre Vicencio Marquez 

Like ~nany others before hi,n, Marquez c~ane to New York from his original home in Oaxaca (Mexico) in search for a better life. After several years of 

perfo:ming the usual jobs reserved for recent immigraaats, he strutted attending Alex Rivera’s vi&o workshop at Asociacidn Tepeyac de New York. He 

soon strutted producing professional documental" work for the series Tepeyac Television Service (Documenting the Undocumented). 

Como muchos otros antes de 6l Vicencio MaNuez lleg6 a Nueva York de su tierra natal en Oaxaca en btisqueda de una vida mejor. Despu6s de varios 

afios haciendo los trabajos convencionales que se reservma para imnigrantes recientes, comenz6 a aprender video en el taller de Alex Rivera en la 

Asociacidn Tepeyac de New York. Cast inmediatamente, empez6 a producir documentales para la serie de televisidn Tepeyac Television Service 

(Documenando a los Indocumentados). De ahi en adelante, Maacquez ha logrado desarrollar un negocio de video para la comunidad que por un lado es 

un servicio necesario y por el otro lado, le permite dedicarse a hacer trabajos de video para los cuales no existen apoyos a los que tengan acceso 

inmigrames recientes. La calidad y contenido de su trabajo, asi como su doble papel de a~ista comercial, documental y na~ativo son un mamvilloso 

modelo paaca todo/as aquello/as que suefian con mejorar su vida aqui, ser contribuyentes activo/as a su comunidad y dedicarse a lo que mils les satisface. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, January 24, 2006 5:08 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Dear Debby: On Thursday I will be attending a conference and will not 
holding office hours. Vander has agreed to cover my classes. This is 
the last time I will have to be absent during the semester. Sincerely, 
Charlene Regester 



Fixim: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Monday, Januao~ 30, 2006 2:41 PM 

Vander, Robin G <vande@email.unc.edu> 

cinema list fwd: 2/2 flaxman complit colloquium 

..... Forwarded message Ii~om rcante@email.unc.edu ..... 
Date: Thu, 26 Jan 2006 14:25:21 -0500 
From: richard cante <rcante@email.unc.edu> 

Reply-To: richard cante <rcante@email unc.edu> 
Subject: cinema list t)¢d: 2/2 flaxman complit colloquium 

To: Joanne Herslffield <hershfld@email.unc.edu>, Hassan Melehy 
<hmelehy@email.unc.edu>, Martine Antle <mcantle@email.unc.edu>, Mark W 
Driscoll <mdriscol@email.unc edu>, Robert Allen <raHen@email uric edu>, 
Charlene Regester <regester@email unc.edu>, David Sontag 
<sontag@email uric edu>, rvisser@email.unc.edu, parkerk@email.unc.edu, 
olive@email unc edu, j aygar@email.unc, edu 

Good morning! Could you please forward this announcement to your 
organization’s [isterv(s)’? Thank you. 

Tom Spencer 
UNC Comparative IAterature 

Please join us for the next lecture in the LiIian R. Furst Forum in 
Comparative Literature: 

Pro£ Gregopi Flaxman, UNC Dept of English will be reading: 

"The Philosophy of Fiction, the Fiction of Philosophy: Gilles DeIeuze 
and the Politics of Style" 

When: Thursday, Februa~ 2 @ 4pro 
Where: Toy Lounge, 4th floor of Dey Hall 

Refresl-tments will be ser~,~ed. 

Greg offered the following synopsis of his presentation: o? This talk 
takes up Gilles Deleuze’s challenge to develop philosophical expression 
apart from representation as a metaphysical and political category. The 
challenge of this task lies in understanding the procedures of 
literature (and, especially, what Deleuze and Guattari have called 
"minor literature") as the basis for a new- philosophical ethos that 
cannot be assimilated to common sense. Thus, I suggest, philosophy 
looks to literature to muster the perversity and ill-will xvith which to 
refuse the presuppositions of representation and to begin, instead, to 
grasp fiction, falsity, and fabulation as the constituents of a new 
style of thought and life. 

Our next lecture by PIOL Brooke Holmes from the Classics Dept. will 
take place on March 3 at @m. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, Januao~ 30, 2006 2:42 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: [Ncfilm] 

Dear Vander: Let me kmo~v if you are interested in attending. Sincerely, 
Charlene Regester 
..... Forwarded message from hokazak@dnke.edu ..... 

Date: Thu, 26 Jan 2006 16:16:45 -0500 
From: Hank Oka~aki <hokazak@duke.edu> 

Reply-To: Hank Okazaki <hokazak@dnke.edu> 
Subject: [Ncfilm] 

To: ncfihn@aas.duke.edu 

Anne "9,qaisnant ~vrote: 

Circulate Freely!! 

********************************************* 

For Immediate Release: January 26, 2006 

Contact: Anne Whisnant (919) 668-1902 or anne whisnant@duke.edu 

INTERNATIONALLY ACCLAIMED DIRECTOR AND ARTIST IS2~.C JULIEN TO I)ELIVER 
MI~ILL()N DISTINGUISHED LF.C~IqURE IN THE t ]IYMAN’[TIES 

DUKE?S FRANKLIN ttUMAN[TIES INSTITUTt:. WILL PRESEN’]7 A PL’BMC LEC~IqURE ANY) A 

RETROSPECTIVE OF ~IItB ARTIST?S FILMS 

DURttAM, NC ? The John Hope Franklin tIumanities Institute at Duke University 
will host internationally acclaimed British filwanaker and visual artist 
Isaac Julien as its Mellon Annual Distinguished Lecturer in the ttumanities, 
Februaw 9-10, 2006 

Julien will deliver a major public lecture, enutled ?Somewhere Else: 
Theorizing the Making of True North, Fant?me Afrique, and Baltimore," at 
5:30 p.m. on Thursday, February 9, 2006, at the Nasher Museum of Art, at 
2001 Campus Drive on the Duke University campus. Accompanying the lecture 
will be a screening of the three short films. On February 10 at 4:00 p.m 
at Duke?s Center for Documentary Studies, Julien will screen several 
additional films and participate in a discussion with rnembers of D~tke?s 
I:acult-y. 

Julien?s visit will be preceded in JanuaiT and early February by a 
retrospective of his longer filrns, including Looking for Langston (1989), B 
aacD.ssss Cinema (2002), Yonng Soul Rebels (1991) and Frantz Fanon, Black 
Skin V~’nite Mask (1996). The fihn series is co-organized by Screen/Socie~" 
and screenings will take place at the Griffith Film Theater in the Bryan 
Center on the Duke Campus. 

A complete schedule of events is attached. All events are free and open to 
the public. 

About Isaac Julien 

A key figure in the film and video workshop movement of the early- 1980s, 
Isaac Julien is now- a leading international film and video artist, 
producing work for cinema, television and art galleries. Many of his works 
engage themes of race, sexuality-, and masculinity. Julicn came to 
prominence in 1989 with his drarna-documentaU Looking for Langston, a 
poetic exploration of Langston Hughes and the Harlem Renaissance. 

In 1991, his Yo~xg Soul Rebels xvon the Sernaine de la Critique prize for 
best fihn at the Cannes Fihn Festival. The fihn examines the tensions 
between politics and pleasure for Julien?s generation of British-born 
blacks and celebrates that generation’s contribution to an interracial, 
music-oriented youth culture. 

Isaac Julien was born, lives, and works in London. Aker graduation ticom 
St. Martin’s School of Art in 1984, he fonnded Sankofa Film and Video 
Collective, an organization dedicated to developing an independent black 
film culture in the areas of production, exhibition and audience. He was 
also a founding member of Normal Films in 1999. 

In the early 1990s, Julien worked mainly in television and music video. 
More recently he has moved into gallery and museuln-based work, with 
installation pieces including Trussed (1996); The Conservator’s Dream 
(1999); Vagabondia (2000); and The Long Road to Mazatlan (1999), which was 
shortlisted for the U.K.?s prestigious Turner Prize in 2001. In 2003 
Julien won the Grand JuU Prize at the Kunstfilm Biennale in Cologne for 
his single screen version of Baltimore. Julien has also been a visiting 
lecturer at Harvard University, the Whitney Museum of American Arts 
Independent Study Programme, and Goldsmiths College, London. 



"Isaac Julien’s work brings the perfect meeting of the humanities with the 
arts,? said Franklin tlumanities Institute Director Srimvas Aravamudan. ?He 
manages to be poetically fanciful as well as historically accurate at the 
same time, theoretically astute as well as broadly accessible. His ability 
to evoke complex and controversial ideas through a generous and probing 
sensibility makes him my favorite documentarian, artist, and theoretician 
reflecting on the complex histories and legacies of black diasporic culture 
in the world today" 

About the John Hope Franklin Humanities Institute 

Founded in 1999, the John Hope Franklin Humanities Institute is an 
interdisciplinary humanities center dedicated to supporting research and 
teachit~g in the hmnanities, arts, and interpretive social sciences at Duke. 
Through an array of programs engaging faculty, staff; students, and the 
public, the Institute nurtures serious humanistic inquiry and advocates for 
the centrality of the humanities to the quality of human life and social 
interaction. Inspired by the example of John Hope Franklin, James B. Duke 
Professor Emeritus of HistolN, the Institute also promotes scholarship that 
enhances social equity, especially research on race and ethnicity in their 
most profound historical and international dimensions. 

Since 2003, the Institute has been directed by- Srinivas Aravamudan, 
Associate Professor of English at Duke. Under his leadership, the 
Institute has engaged in discussions of dissent and the risks inherent in 
the production and dissemination of kmowledge and has helped Duke initiate 
a partnership with the international Scholars at Risk Network, ttnough 
which universities provide temporary asylum to endangered academics. 

For more information on the Institute?s programs, please visit 
http://wa~w.jhfc.duke.eduit}~i or phone (919) 668-1902. 

tS-ogram schedule follows. 

Isaac Julien: 2006 Mellon Annual Distinguished Lecture in the Humanities 
John Hope Franklin Humanities Institute, Duke University 

Some~vhere Else: Theorizing the Making of True North, Fant ?me Afrique, 
and Baltimore 
Public Lecture and Fihn Screening 
Presented by the John Hope Franklin Humanities Institute with Support 
from the Andrew- W. Mellon Fou~dation 

Thursday, February 9, 2006, 5:30 pm 
Nasher Museum of Art Auditorium 
2001 Campus Drive, Duke University 

> From Theater to Gallery: Isaac Julien’s Short Films 
> Screening and Conversation with Isaac Julien and Duke Faculty 
> Presented in partnership with the Center fbr Documenta~z Studies 
> 

> 

> 

> 

> 

> 

> 

> 

> 

> 

> 

> 

> 

> 

> 

> 

> 

Friday, February 10, 2006, 4:00 - 6:00 p.m. 
Center for Documentary Studies, Duke University 
1317 W. Pettigrew Street, Durham 

A screening of Julien?s short films and installations, including 
Vagabondia, Paradise Omeros, Long Road to [\/Iazatlan, and Three. 
Followed by a discussion with the artist featuring Duke facuhy 
members Rartiana Khanna (English, Literature, and Women’s Studies), 
Wahneema Lubiano (Literature and African and African American 
Studies), Sean Metzger (English and Theater Studies), Mark Anthony 

Neal (Afidcan and African 2,merican Studies), Kristine Stiles (Art and 
Art History), and [\/Iaurice Wallace (Literature and African and African 
American Studies). A reception will follow the program 

> Film Series: Isaac Ju[ienRetrospectlve 
> Presented in Partnership with Screen/Society 
> All fihns begin at 8:00 pm in Grifflth Fihn Theater, Bp),an Center, Duke 
> UinversW 
> 

> 

> 

> 

> 

> 

> 

> 

> 

> 

> 

> 

> 

> 

Tuesday, January 17, 2006, 8:00 PM 

Looking for Langston ( 1989, 40 rain ) 
The private world of the black artists and writers such as 
Langston Hughes who formed the ttar[em Renaissance of the 1920s is 
recreated in a raythic dimension. The film switches frora archive 
footage to a stylized version of the jazz and blues infected 
Harlem to explore questions of black beauty within queer desire. 

BaadAsssss Cinema (2002, 56 min.) 
Isaac Julien’s documentary examines the short-lived, but deeply 
influential, flourishing of conm~ercial Black independent 
filmmaking in the early 1970s which became known as 



"blaxploitation." Filled with fragments and contributions li~om 
luminaries of the time, including actors Pare Grier and Fred 

Williamson, directors Melvin Van Peebles and Gordon Parks Jr., 
contemporary fans Quentin Tarantino and Samuel L Jackson, and 
critics like bell hooks, the documentary sets the films of the 
period in their context and asks a series of questinns. Did 70s 
hits such as Sweet Sweetback’s Baa&~ssss Song and Shaft provide 
"revolutionary" or retrograde images of American blacks? Why was 
it that "blaxploitation" films, having helped save a declining 
Hollywood, then becanre marginalized? Julien follows the geme from 
its begitmings through Quentin Tarantino’s 1997 homage, Jackie 

Brown. 

Introduced by Sean Metzger, Assistant Professor of English and 
Theater Studies, Duke University. 

Monday January 30, 2006, 8:00 PM 

Young Soul Rebels (1991, 101 rain.) 
Set in 1977, during the week of the Queen’s Silver Jubilee. 
Together with his paltner Caz, Chris, a young black London DJ, 
rtms pirate radio station Soul Patrol front an East End garage. 
YVhen a mutual friend is murdered while cruising in a London park, 
Chris is arrested for the murder. With Valentine Nonyela and Mo 
Sesay. Introduced by Mark Anthony Neal, Associate Professor, Black 
Popular Culture, Program in African and African Anrerican Studies, 
Duke University-. 

Monday, February 6, 2006, 8:00 PM 

Frantz Fanon, Black Skin YVhite Mask (1996, 73 min.) 
Intel~’iews, reconstructions and archival footage tell the story of 
the life and work of the highly influential anti-colonialist 
writer Franz Fanon, author of Black Skin, "A~ite Mask and The 
YVretched of the Earth, and his professional life as a psychiatric 
doctor in Algeria during its war of independence with France. 
Introduced by Ranjana Khanna, Associate Professor of English, 
Literature, and Women’s Studies, Duke University; and Maurice 
Wallace, Associate Professor of English and African & African 
American Studies, Duke University. 

### 

Anne Mitchell Whisnant, PhD. 
Assistant Director fbr Cormnunications, Franklin Center 
Mellon Program Manager, Frauklin Humanities Institute 

205 Jolm Hope Franklin Center 
2204 Erwin Road, Box 90403 

Duke University 
Durharn, NC 27708-0403 

Phone: 919-(-58-1902 
Fax: 919-668-1919 

Email: anne.whisna nt @duke edu 
Web: http ://www. jhfc. duke. edu~’thi 

ttank Okazaki 
Exhibitions Programmer 
Duke University Film/Video/Digital Program 
104 Crowell Hall, Box 90671 
Durham, NC 27708-0671 

f5mail: hokazak @duke.edu 
Phone: (919)660-3(B1 
Fax: (919)660-3155 
http ://www duke.edu/web/film/screensociet’,’/ 

Ncfilm mailing list 

Ncfilm@aas.duke.edu 
https://lists aas.duk e edu/mailman/listinfo/nc film 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, January 30, 2006 2:52 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: URGENT 

Dear Debby: What do you need? Sincerely, Charlene Regester Quoting 
Deborah Crowder <dacrowde@email.unc.edu>: 

Hi Charlene. I need some help with your cv and it really, really 
needs to be Monday. Thanks much. Debby 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, January 31, 2006 11:00 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

CV for Regester 

ATT00001.c 

Dear Debby: Attached is a copy of my CV. Please provide me with a copy 
of materials submitted on my behalf. Sincerely, Charlene Regester 



[Attachment stripped: Original attachment type: "application/msword", name: "CHARLENE B 
2005.doc"] 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, January 31, 2006 11:53 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: CV for Regester 

ATT00001.c 

Dear Debby: Attached is a copy of the CV. Sincerely, Charlene Regester 
Quoting Deborah Crowder <dacrowde@email.unc.edu>: 

The cv didn’t come through, dc 

regester@email.tmc.edu wrote: 

>> Dear Debby: Attached is a copy of my CV. Please provide me with a 
>> copy of materials submitted on my behalf. Sincerely, Charlene 
>> Regester 



[Attachment stripped: Original attachment type: "application/msword", name: "CHARLENE B 
2005.doc"] 



From: 

Sent: 

To: 

Subje~: 

A~tach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, February 1, 2006 6:17 PM 

Vander, Robin G <vande@email.unc.edu> 

Fwd: dept meeting re ~lfassessmen’t 

ATT00001 .c 

..... For~varded message fi-om dacrowde@email unc edu ..... 
Date: Wed, 01 Feb 2006 09:30:09 -0500 

From: Deborah Crowder <dacrowde@emaihunc.edu> 
Reply-To: Deborah Crowder <dacrowde@emaihunc edu> 
Subject: dept meeting re self assessment 

To: Barbara Anderson <bandersl @email unc edu>, Kenneth Janken 
<krjanken@emaihunc.edu>, Roberta Ann Dunbar <radunbar@emaihunc.edu>, 

"cald >> Kia Caldwel[" <klcaldwe@email unc edu>, ]Vhchael Lambert 
<mlambert@emaikunc.edu>, tjm 1 @email uric edu, Alphonse Mutima 
<smutima@email.unc.edu>, Robert Porter <robertporter@mindspring corn>, 
Julius Nyangoro ~ien321 @email.unc.edu>, charlene regester 
<regester@email.unc.edu>, "bse >> bselassi >> Bereket Selassie" 
<bselassi@emaikunc.edu>, Joseph Jordan <j(iordan@email.unc.edu>, 
Eunice Sable <eunice@emaikunc.edu> 

Let’s try this again with the attachment. Please make plans to attend 
this meeting, dc 

..... End forwarded message ..... 



Fi~om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, February. 2, 2006 8:41 AM 

Tomasulo, Frank P <FTomasulo@adminA~u.edu> 

RE: UFVA Cont~rence LA Archive Tour + another matter 

ATT00001 .c 

Dear Frank: Attached is a cop?- of my proposal for the novel/film panel. 
I am submitting my ~vork on Devil in a Blue Dress Please note that a 
colleague intends to discuss the novel portion ~vhile I will examine the 
film. Also, let me know that you have received this material because 
our computer at school has been down the last couple of days Thanks 
for allowhag me to submit my work. Sincerely, Charlene Regester 

Quoting "Tomasulo, Frank P" <FTomasulo@admin Iisu.edu>: 

Thanks, Charlene. I’ll see what I can do about setting up these tours 
and events 

On another matter, you may remember discussing with me the possibili~ 
of participating on a pane[ devoted to Adaptation If you send me a 
brief abstract of your topic, I’1l start putting together the panelists 

Best, 

Frank 

Frank P. Tomasulo, Ph.D. 

Professor and Director, BI;A Program 
School of Motion Picture, Television, and Recording Arts 
Florida State Universi~" 
A3100 University Center 
Tallahassee, FL 32306 

850-(>~4-0787 

..... Original Message ..... 
From: regester@emaibunc.edu [mailto:regester@email uric edu] 
Sent: Monday, January 23, 2006 1:10 PM 

To: ftomasulo@film.fsu, edu 
Subject: UFVA Conference LA Archive Tom 

Dear Dr. Tomasulo: As a follow up to our recent meeting, I just wanted 
to share my ideas about a potential tour. 

Because I have only been to LA only 4 or 5 times in ray life, I would 
like to visit: 

1) UCLA Fihn Archives 

2)USC Film Archives or Paper Collections 

3)Academy of Motion Picture Arts & Sciences - while I have done some 
research here, I was never really given a tour 

4) Cemetaries where Movie Stars are Buried - while this may not be a 
part of our tour it seems that we could contact a tour group in LA to 
arrange this along with a tom of Movie Star Homes (and one that we pay 
for out of our own pocket for those interested in taking this tour). 

Since I have listed several places that cannot possibly be covered in 
one day, perhaps this could extend over two days. 

Please let me know what you think when you have a chance I am leaving 
for Nevada this week to attend a Popular Culture Studies COnference and 
will not be able to respond uaatil next ~veek Finally, I will help in 
any way that I can but my contacts are limited. Sincerely, Charlene 
Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, Februa~ 2, 2006 8:47 AM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Facul~ and Administra’6ve Positions in Humanities 

..... Forwarded message li’om amccarthy@academickeys.com ..... 

Date: Wed, 1 Feb 2006 12:04:56 -0500 (lEST) 
From: Andrea McCarthy <amccalthy@academickeys corn> 

Reply-To: amccarthy@academickeys.com 
Subj ect: Facul~ and A&ninistrative Positions in Humanities 

To: regester@email.unc.edu 

Dear Professor Regester, 

This month’s issue of AcademicKeys’ e-Flier for Humanities 
features 32 faculty openings, 27 senior administrative positions, 
and 8 Post-doc opportunities and links to hundreds more positions 
in higher education 

Issue: Humanities 02/01/06 

Circulation: 22,000 

A discipline specific version of’this e-flier is also distributed. If 
you are interested in that version, please visit our site: 
w~v.academickeys.com 

Add your department’s positions to our next e-Flier, where 86% of the 
top 100 institutes in the US advertise their positions: 

http:i/tlumanities.AcademicKeys.com/client lo~in.php?ta~ HU99060201 

ACA]~)EMIC KEYS [*]~;ATURED EREE Sf~RVK;]b; 

~-> Post announcements for conferences, symposia, exhibits 

http:/iacademickeys.corrgall/conference.php?tag HU99060201 

SEN’fOR ADMINISTRATIVE POSITIONS: 

Vice President for Business and Finance 
Business and Finance 
b,-otth Dakota State University 
Fargo, ND 
Date Posted: Jan. 28th, 2006 

http ://a&ninistration.AcademicKe~s. com/redirect.php?6163-HU99060201 

Chancellor 
Chancellor’s Office 
Washington State University - Tri Cities 
Richland, WA 
Date Posted: Jan. 26ffL 2006 

http :/iadrninistration.AcademicKeys. corrdredirect.php?6142-HU99060201 

Executive Director 

Rosalynn Carter Institute 

Georgia South~vestern State Universi[5’ 

Americus, GA 

Date Posted: Jan 19th, 2006 

http ://administration.AcademicKeys. com/redirect.php?6083-HU99060201 

Vice Provost for Research 
Academic Affairs 
Oakland University 
Rochester, MI 
Date Posted: Jan. 10th, 2006 

http ://administration.AcademicKevs. co~rdredirect php?6005-HU99060201 

Dean of the College of Sciences 
College of Sciences 



Universi~ of Central Florida 
Orlando, 
Date Posted: Jan 24th, 2006 

http://socialscien ces AcademicKes:s com/redirec t.php?6115-HI J99060201 

Dean for the College o17 Liberal Arts 
College of Liberal Arts 
Hamline L-niver sity 

St. Paul, N~- 
Date Posted: Jan. 10ff~, 2006 

http ://administr ation.Ac ademicKe~,~s, com/redirect.php?6002-HU99060201 

Dean 
College of Arts and Sciences 
Ohio L-niver si~ 
Athens, OH 
Date Posted: Jan. 5th, 2006 

http://humanities.AcademicKevs.coln/redirect.php?5970-HU99060201 

Dean of the College of Humanities and the Arts 
San Jose State University 
San Jose State Universi~" 
San Jose, CA 
Date Posted: Dec. 9th, 2005 

http ://l-~umanities.AcaderaicKevs.com/redirect.pl-~p 75787-HU99060201 

Provost/Vice President of Academic Affairs 

American Umversity of Armenia 
Yerevan 
Armenia    Date Posted: Jan 6th, 2006 

http ://administration.AcademicKevs. coat, redirect php?5980-HU99060201 

DEAN 
College of Arts and Sciences 
Shippensburg Umversi~z 
Shippensburg, PA 
Date Posted: Nov 2rid, 2005 

http ://humanities.AcademicKeys.com/redirect.php ?5415-HU99060201 

Dean of Humanities 
Humanities 
University of Caliibmia Santa Cruz 
Santa Cruz, CA 
Date Posted: Oct. 7t2a, 2005 

http ://humanities AcademicKe,vs.com/redirect.php ?5103-HU99060201 

Vice President for Research 
Research 
Colorado State University 
Fort Collins, co 
Date Posted: Jan. 5th, 2006 

http : //adaninistration.AcademicKeys. comJredirect.php?595 5-HU99060201 

Director 
National Center for Institutional Diversity 
L’niversib" of Michigan 

Ann Arbor, MI 
Date Posted: Jan. 4th, 2006 

http ://administration.AcademicKevs. com/redirect php?5949-t]JJ99060201 

Director of Faculb" Management 
Office of the Provost 
Capella University 
Minneapolis, MN 
Date Posted: Jan. 4th, 2006 

http :/iadrninistr ation.Ac a demicKeys, c orr~r edit ect.php’.’5948-HU99060201 

Senior Program Specialist (AK001381) 
National Leadership Institute (iN~L I) 
L-niversi~ of Mat?~land University College 



Adelphi, MD 
[)ate Posted: Dec. 17th, 2005 

http ://administration.AcademicKe’~’s. com/redirect php?5864-HU99060201 

President 
Office of the President 
Frammgham State Cullege 
Framingham, _’viA 
Date Posted: Dec. 16th, 2005 

http :/iadrninistr ation.Ac a demicKcys, corr~redirect.php?5848-HU99060201 

Dean 
Lesley College 
Lesley University 
Cambridge, MA 
Date Posted: Dec. 15th, 2005 

http ://a&ninistr ation.Ac ademicKes~s, com/redirect.php?5828-HU99060201 

ACADEMIC AD_’vffNISTRATOR - Liberal Education Dept. 
Liberal Education Dept 
Columbia College 
Chicago, IL 
Date Posted: Dec. 5th. 2005 

htw :/iadministration.AcademicKcvs. corr~redir ect.l~hp?5735-HU99060201 

Dean of the College of Liberal Arts 
College of Liberal Alts 
Purdue University 
West Lafayette, IN 
Date Posted: Nov 28tJ~, 2005 

http ://administration.AcademicKeys. com/redirect.php?5630-HU99060201 

Associate Provost for International Affairs 
Cronin International Center 
Bentley College 
Waltham, MA 
Date Posted: Nov. 18th, 2005 

http ://administration.AcademicKevs. co~r~redirect php?5571 -HU99060201 

Vice President t;ar Student Affairs 
Student Affairs 
California State University, Chico 
Chico, CA 
Date Posted: Nov 16fl~, 2005 

http ://administration.AcademicKevs. com/redirect.php?5548-HU99060201 

Director uf Atumni and Parent Relations 
Umversity Relations 
L’niversity of Puget Sound 

Tacoma, WA 
[)ate Posted: Nov. 15th, 2005 

http ://administration.AcademicK evs. cam/redirect php?5529-t ]1J99060201 

Vice Provust for Advanced Studies and Dean of the Graduate School 
Graduate Schoul 
University uf Massouri-Columbia 
Columbia, MO 
[)ate Pusted: Nuv 15th, 2005 

http://achninistratiun.A cademicKevs, comYredirect.php?5521-HU99060201 

Dean of the Schoul uf Naural and Social Sciences 
Schoul ufNatural and Social Sciences 
Wayne State College 
Wayne, NI{ 
Date Posted: Nov. 8th, 2005 

http ://a&ninistr ation.Ac ademicKes, s. com/redirect.php?5459-HU99060201 

President 
Office ofthepresident 

Plymouth State L~mrersi~ 
Plymouff~,iX~bl 



Date Posted: Nov 8th, 2005 

http://achninistration. A cademicKevs, con’gredirect.php?5458-HU99060201 

[Dean 
College of Arts and Sciences 
University of Judaism 
Los Angeles, CA 
Date Posted: Oct. 31st, 2005 

http ://a&ninistration.AcademicKes~s. com/redirect.php?5 384-HU99060201 

Chief Corrm~ficatinns Officer 
Coramunications & Marketing 
Illinois Institute of Technology 
Chicago, IL 
Date Posted: Oct. 24th, 2005 

http :/iadrninistration.AcademicKevs. corr~redir ect.php?5287-HU99060201 

ACADEbffC POSITIONS: 

Do cumcntat),iCultura 1 Anthropologist 
Dept of .amthropolog~" 
SUNY Oswego 
Oswego, NY 
Date Posted: Jan. 5th, 2006 

http:/isocialsciences.AcademicKeys.com/redirect.php?5951-HL-99060201 

Vice Chair (Academic Coordinator) 
Center fbr Latin American Studies 
Universi~z of California, Berkeley 
Berkeley, CA 
Date Posted: Jan 3rd, 2006 

http ://socialsciences AcademicKe,,,s com/redirect.php? 5933-HU99060201 

Research Assistant Professor 
Regional Research Institute 
West Virginia University 
Morgantown, WV 
Date Posted: Dec. 30th, 2005 

http ://socialsciences.AcademicKevs.com/redirect php?5932-HU99060201 

Lecttu-er Full-Time in American Ethnic Studies 
American Ethnic Studies 
University of Wa shington 
Seattle, WA 
Date Posted: Dec. 20th, 2005 

http://socialscien ces AcademicKegs com/redirec t.php?5886-1t12~99060201 

Lecturer ,’~anerican Ethnic Studies: Filipino (Tagalog) 
American Ethnic Studies 
University of Washington 
Seattle, WA 
[)ate Posted: Dec. 20th, 2005 

http ://socialsciences.AcademicK e’~’s.com/redirect php?5887-I tU99060201 

t*;ngineering Librarian 

Kenne@ Librau 
California Polytechnic State Universl~ 
San Luis Obispo, CA 
Date Posted: Dec. 16th, 2005 

http://socialscien ces AcademicKegs com/redirec t.php?5856-1t12~99060201 

Lecturer 
The Barrett Honors College 
Arizona State University 
Tempe, AZ 
Date Posted: Nov. 9th, 2005 

http ://socialsciences.AcademicKe~,,s.com/r edirect, php?5482-HU99060201 

Professor of Human Geography 
Depaltment of Geography 



University of Maryland 

College Park, MD 

Date Posted: Nov 7th, 2005 

http://socialscien ces AcademicKevs com/redirec t.php?5446-HU99060201 

Full-time, tenure track position at the Assistant Professor level 
Media Studies ][)epartment 
L-niversi~" of San Francisco 
San Francisco, CA 
Date Posted: Oct. 24th, 2005 

http ://socialsciences.AcademicKes~s.com/r edirect, php?5296-HU99060201 

Faculty Position 
PuNic Policy 
Johns Hopkins University 
Baltimore, ME) 
Date Posted: Aug. 30th, 2005 

http:/isocialsciences.AcadelnicKeys.coln/redirect.php?4736-HL-99060201 

Assistant Professor 

History 

Springfield Technical Cormnuin~" College 

Springfield, MA 

Date Posted: Jan. 20th, 2006 

http ://l-~umanities.Ac aderaicKe,~’s, c om/redir ect.pl-~p ’.’6096-HU99060201 

Assistant Professor 
English 
Springfield Technical Commtmit?- Collge 
Springfield, NLA 
Date Posted: Jal’~. 20th, 2006 

http://humanities AcademicKev, s.com/redirect.php?6094-HU99060201 

Assistant Professor, Modern Architectural HistoD- 
Art and Architectural HistoQz 
Rhode Island School of Design 

Providence, RI 
Date Posted: Jan llth, 2006 

http ://humanities.AcademicKeys.com/redirect.php ?6012-HU99060201 

Instructional Development Consultant - Humanitiess 
Center for Teaching and Engaged Learning 
Fu.rman University 
Greenville, SC 
Date Posted: Jan. 3rd, 2006 

http ://humanities AcademicKe ,vs.com/redirect.php ?5935-HU99060201 

Assistant Professor (tenure track) 
Music 
Brown Umversl~ 
Providence, RI 
][)ate Posted: Dec. 21 st, 2005 

http://hmnanities.Academic Keys.com/redirect.php ?5891-HllJ99060201 

Tenure Track Open Position 
Education, Culture & Society 
Universi~" of Utah 
Salt Lake City, UT 
Date Posted: Dec. 20th, 2005 

http ://humanities AcademicKe ,vs.com/redirect.php ?5882-HU99060201 

Dhnsion (;hair 
Humanities 
Universi~ of Pittsburgh at Johnstown 
Johnstown, PA 
Date Posted: No’,~. 23rd, 2005 

http://humanities.AcademicKe’cs.com/redirect.php?5602-HU99060201 

Critical Histories of the Arts, Tenttre Track 
Center for the Arts in Socie~ 
Carnegie Mellon Universi~" 



Pittsburgh, PA 
[Date Posted: Nov. 22rid, 2005 

http ://humanities AcademicKe ,vs.com/redirect.php ?5601 -HU99060201 

Assistant Professor 
Murnan Development and Family Science 
Oregon State l_Jniversib" - Cascades Campus 
Bend, OR 
Date Posted: Nov-. 18th, 2005 

http ://hurnanities.A cademicK eys. co1~/redirect.php ? 5 5 74-HU99060201 

Culture, Pet~’ormance, and Globalization 
World Arts and Cultures 
Universit’3~ of California, Los Angeles 
Los Angeles, CA 
Date Posted: Nov. 18th, 2005 

http ://l-,umanities.Acaderr, icKe,~’s.com/redirect.php 75563-HU99060201 

Assistant Professor of English in the Universib" Theater 
Department of English 
Colgate University 
Hamiltor~ NY 
Date Posted: Nov-. 10th, 2005 

httl~://hurnanities.AcademicKevs.co1~x/redirect.l~hl~?5485-HU99060201 

Ranglas Endowed Chair in Ancient Greek History 
History 
University of California, San Diego 

La Jolla, CA 
Date Posted: Nov’ 7th, 2005 

http ://humanities.AcademicKe’r’s.com/redirect.php ?5454-HU99060201 

African American History 
History/Aiicican New- Worlds 
Florida International University 
Miami, FL 
Date Posted: Nov. 4th, 2005 

http://humanities AcademicKev, s.com/redirect.php?5432-HrJ99060201 

Assistant Professor-Arts and Humanities Program 
School of Communications and Intbrmation Systems 

ROBERT MORRIS I_,2NIVERSITY 
Moon Township, PA 
Date Posted: Oct. 25th, 2005 

http ://humanities.AcademicKevs.com/redirect.php ?5306-HU99060201 

Assistant Pro:[’essor-Journalism Emphasis 
School of Communications and In~2~rmation Systems 

ROBI~IR~F MORRIS 
Moon Township, PA 
[Date Posted: Oct 25th, 2005 

http ://humanities AcademicKe ,vs.com/redirect.php ?5305-HU99060201 

Assistant Professor-][~lnglish S~udies 
School of Communications and [r~[’ormation Systems 

ROBF.RT h/IO[~[~[S UNIVF.RSITY 
Moon To~,cnship, PA 
[)ate Posted: Oct. 25th, 2005 

http://hurnanities.Academic Keys.com/redirec~.php ?5304-1{1.J99060201 

Lecturer-Arts and Mumanities 
School of Communications and In]f~rmation Systems 

ROBI~IR~F MORRIS 
Moon Township, PA 
[Date Posted: Oct 25th, 2005 

http ://l-~umanities.Acaderr~icKe,~’s.com/redirect.php 75307-HU99060201 

Director of Con~nunication Programs 
College of Arts and Sciences 
Laxvrence Technological Universi~ 
Soutl’ffield, MI 



[)ate Posted: Oct. 12th, 2005 

http://hmnanities.Academic Keys.com/redirect.php ?5157-HI.J99060201 

Assistant Professor 
English 
Rutgers University 
Newark, NJ 
Date Posted: Oct. 10th, 2005 

http ://l-lumanities.AcaderaicKe,~’s.com/redirect.php 75130-HU99060201 

Leonard and Elizabeth Eslick Endowed Chair 
Philosophy 
Saint Louis University 
St. Louis, MO 
Date Posted: Oct. 10th, 2005 

http://humanities.AcademicKegs.com/redirect.php?5135-HU99060201 

The U.S. in the World 
History 
Washington Uni-,~ersity in St. Louis 
St. Louis, MO 
Date Posted: Oct. 7th, 2005 

http ://l-~umanities.AcaderaicKe,~’s.com/redirect.php 75101-HU99060201 

Assistant Professor 
Graduate Program in American Studies 
Rutgers University-Newark 
Newark, NJ 
Date Posted: Sep. 23rd, 2005 

http ://humanities AcademicKe ,vs.com/redirect.php ?4899-HU99060201 

POST-DOCTORAL POSITIONS: 

Postdoctoral position: Global Systems 
Research 
Ne~v England Complex Systems Institute 
Cambridge, 
Date Posted: Dec. 19th, 2005 

http://socialsciences.AcademicKevs.com/redirect php?5871-HU99060201 

Post doctoral fellow 
Adolescent Medicine 
Cincilmati Children’s Hospital Medical Center 
Cincinnati, OH 
Date Posted: Dec. 16th, 2005 

http://socialscien ces AcademicKevs com/redirec t.php?5854-HU99060201 

Postdoctoral Position 
Population Research Institute 
Penn State University 
University Park, PA 

Date Posted: Nov. 29th, 2005 

http ://socialsciences.AcademicK e’~’s.com/redirect php?5665-I tU99060201 

Post Doc 

Department of Economics 

Umversity of Chicago 

Chicago, IL 

[)ate Posted: Nov 18th, 2005 

http://socialscien ces AcademicKevs com/redirec t.php?5567-HU99060201 

Postdoctoral Fellow 
Preventive Medicine/Institute for Prevention Research 
University o:[" Southern Cali:[’ornia 
Los Angeles, CA 
Date Posted: Nov. 12th, 2005 

http ://socialsciences.AcademicKes~s.com/r edirect, php?5510-HU99060201 

Postdoctoral Associate 
Corrm~m~ication 



Cornell University 
Ithaca, NY 
[)ate Pusted: Oct. 18th, 2005 

http://sucialscien ces AcademicKevs cum/redirec t.php?5223-HU99060201 

Postdoctoral Fellow 
Department ufAfrican ~anerican Studies 
Northwestern University 
Evanston, ]L 
Date Posted: Oct. 20th, 2005 

http ://l-lumanities.AcaderaicKevs.com/redirect.php ?5244-HU99060201 

Postdoctoral Associate 
Corrm~mxication 
Cornell Univcrsity 
Ithaca, NY 
Date Posted: Oct. 17th, 2005 

http ://humanities.A cademicK eys. coln/redirect.php ? 5 214-HU99060201 

Change you email/subscribe directly: 

Do you need to update your email irdomxation with us’.’ Proceed to the 
following page: 

httD:i/www.academickevs.com,’all/user chan~e email.Dho 

Did you receive this e-Flier from a colleague and would like to 
continue to receive this or other e-Fliers froru Acaderuic Key-s? Please 
proceed to the following page: 

http://w;vw, academickeys.col:q!all/subscribe.php 

UNSUB SCRIBE: 

This e-Flier was sent to the email address: 

regester@email.unc.edu 

If you would like to unsubscribe from further e-Fliers 
and other correspondence from AcademicKeys corn, you 
must proceed to the following web page: 

http://AcademicKe,vs.com/a ll/unsubscribe.php 

Copy EXACTLY the email address shown above into the 
fom~ on that page and submit the fom~. Your request 
to tmsubscribe will be processed within 24 hours 

We asstu-e you that we make evely’ attempt to honor requests 
to unsubscribe. Thank you for your patience! If you 
have any further comments or suggestions, please send an 
email tu EmailUs@AcademicKeys cum 

Sincerely, 

Andrea McCarthy 
Academic Keys, LLC 
18 Dug Lane, Suite B 
Storrs, Cunnecticut 06268 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, Februa~ 6, 2006 4:11 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Guide to 2006 Urba~ Film Series Tour - Howaxd Univ. Schedule Updates, M.I,King F 

..... Forwarded message from Info@UrbanFilmSeries.com ..... 

Date: Mon, 6 Feb 2006 06:51:22 -0500 (lEST) 
From: "Almual Films, Discussions and Arts Series" 

<Info@UrbanFilmS eries.c om> 
Reply-To: "Annual Films, Discussions and Arts Series" 
<Info@UrbanFilmS eries.c om> 
Subject: Guide to 2006 Urban Film Series Tour - Ho~vard Univ. Schedule 
Updates, M L.King F 

To: regester@email unc.edu 

Budding News 

3RID ANNUAL NATIONAL BI,ACK ttISTORY MONWf I FILM &AMP; DISCUSSION SER][ES: 

20061URB AN FII,M SERIES TOUR 

* Februa® 11,2006 -. itteart of A People Series/ 

*    Washington, DC - Howard University’s Cramton Auditorium 
10:30am - 9:15pro **WAStIINGTON POST PICK** 

* February 12, 2006 ,-./Annual Theatre N~ght/ 

* Alexandria, VA - MetroStage’s Two Queens One Castle -- 7:00pm, 

Q&A Afterwards 

* February 25, 2006 ---/PICKING UP ~fI tE PIECES SERIES/ 

* Newark, NJ - Essex Count)’ Community College’s Auditorium 2131 
.-. 12:00pm - 8:30pro 

* February" 26, 2006 ~/REACHING BACK/,’ iSER!ES 

* Clarksville, TN - Customs House Musemn and Cultural Center 
1:00pro - 6:30pro 

Don’t Miss This Historic Occasion! 
Go to ~’w.UlbaaFilraSeries.com NOW! 

TOUR STOP ONE: !~IEART OF A PEOPLE SERIES/ 

February 11, 2006 @ Howard University’s Cramton Auditorium 
10:30am - 9:15pm 
February 12, 2006 @ MetroStage - Theatre Night 
7:00pro, Q&A Aftcrwards 

5 Themed Sessions, 8 Award-Wirming Films, 8 Filrrm~akers, 10+ 
Motion Picture Corapanies, 3 Premiers, A 2006 Oscar and Golden Globe 
Nomination, State Gospel Choir Tribute and Recognition of a Local 
Gospel Music Historian 

THIS VALENTINE’S DAY WEEKEN~D, 2~6~<2E YA DINNER RESERVATIONS FOR 
THE LATE EVENTNG AND LE.Q~d’~" ABOUT LIFE, LOVE. FAMILY AND HISTORY 
DLTC~’qG THE DAY. YOUR HEART, YOLT~ LOVED ONE AND YOUR PEOPLE ~£qLL 
NEx¢qER FORGET THIS ONCE IN A LWETIME OPPORTUNITY. 

PREVIEW OF THE THE/HEART OF A PEOPLE SERIES/ 

Session 1: Sptritual Legacy - 10:50am- 1:00pm 

Click for Trailer 

Click for More 

Tribute to Thomas A. Dorsey and Willie Mae Ford Smith Director 
George T Nierenberg, actor TC. Carson and cast of Two 
Queens One Castle will join us. 

BOWIE STATE CHOIR OPENS THE PROGRAM &AMP; HONORING OF DR JOAN" 
HILL SMAN 

Dr Joan Hillsman, Professor of Music and director of the Gospel 
Choir and Bo~vie State Universib~ She is an acclaimed lecturer, 
performer, composer, and Howard Universi~ graduate. Dr. Hillsman 
retired from the District of Columbia Public Schools with 32 years of 
service as vocal music instructor, Assistant Director and Acting 

Director of Music, and served as its first African Awareness 



Chairpersun. She is the Natiunal Scholarship Chairpersun for the 
Gospel Music Wurkshop of America and has traveled extensively to 
Jerusalem, Israel, Paris, Lundun, Spain and West Africa. She is 
listed amongst Who’s Whu Amung Blacks in Metropolitan Washington, DC, 
Sterling Whu’s Who, hulds the "Key tu The City uf Detruit, and was 
honured by former Mayur Marion Barry with "Juan tIillsman Day In the 
Nation’s Capital." 

Get Tickets 

Session 2: A Step Back In Time - 1:00-prn - 3:30prn 

Click for more 

Click for Trailer 

/STANDING ON MY SISTERS SHOU-LDERS/, winner of 13 awards and featured 
in over 27 film festivals, takes on the Civil Rights movement in 
Mississippi in the 1950’s and 60’s from the view of courageous women 
who lived it and emerged as its grassroots leaders. They stood up and 
fought for the right to vote and for an equal education. They not 
only brought about change, but they altered the course of American 
history 

/THE L2X!TOLD STORY OF EMMETT LOUIS TEL,’, looks into xvho Emmett 
Louis Till was and what happened when the fourteen-year-old was 
slain in Money, Mississippi in 1955. Emmett had the misfort~xe of 
finding what Southern Hospitali)- meant when two white men, decided 
to teach him a lesson for one of the oldest forbidden taboos in 
America’s history-, addressing a white woman in public. 

Professor Ivory "I.A." Toldson, Filramaker Laura Lipson, Crew- and Cast 
of Standing on My Sisters Shoulders, Hakim Green, production tearn for 
/The Untold StolT/..., and Reverend Wheeler Parker, witness and 
cousin of Emmett Louis Till are scheduled panelists.     Get Tickets 

Session 3: Modern Motherland 

Click for Trailer 

Click for iVlore 

The MID-ATLANTIC PREMIER OF MIRANLaZxZ’S/TSOTSI/, an LTrban South 

African film and 2006 Oscar and Golden Globe Nomination 

King for America and King Falnily (AD. and ML King) present 
/LATTER RAIN-,,’, a celebration of life and love. 

*About/TSOTSF: The hype is true, we have NEVER been to a film that 
we absolutely melted into in such a manner. 

*TRIBUTE TO KING FAM]L Y IN HONOR OF CORETTA SCOTT KIN’G Marketing 
team, InsiderEntertaimnent.com[1] \IBSSAGE BOARD FOR TRIBUTES TO THE 
KING FAiVlILY to be read to and handed to them in New Jersey. Please 
has prepared a special CLICK HERE to go to the NEWS page now and pay 
tribute. Hurry[ 

Get Tickets 

Session 4: Organized Confusion - 5:30pm - 7:25pm 

(;lick for BET Exclusive Trailers 

Fi[mmaker ANTOIN~E FUQUA (/Training Day/) sends his team in to 
present his latest, lead by Directur CLE \,"BONE’\" SLOAN 

iBASTAPd)S OF TIIB PARTY/, Winner of the Best Documentary at the 
American Black Film Fesuval, Chrunides the rise uf the CRIPS and 
the BLOOI)S in LA. and the feud between them. Fihnmaker Q&A 
afterwards tu discuss the issues u:[" redemptiun and violence. 

Get Tickets[2] 

Session 5: Chuices - 7:30pm - 9:2(;pro 

(;lick for Trailer 

Driving While Black: An Instructional Video 

/GOLDDIGGER KILLfi[U, winner o:[’the Best Narratwe Feature at the 
tt~p-Hup Odyssey Internatiunal Film Festival. 

/Gulddigger Killer/is a Hip-Hop ttorrur story that reveals the 
Not-So Glamorous Side of/Playasi and/Golddiggers/, their mentality 
and how they are introduced in relationships. While focusing on 
Hip-Hop, poetry is also showcased giving the viexvers a better 
understanding of the emotional frustration present in performance 
poetry.    Get Tickets[3] 

Session 5: Choices (Cont.) 



Golddigger Killer has cameos by some of Hip-Hop’s top comedians 
which allow humor to flow through without deviating form the film’s 
focus. Click the pic above and check out the trailor /Golddigger 
Killer/, a playa’s worst nightmare, whewwwww! 

Troubled by racial profiling? A former cop, John Vann, takes 
matters into his own hands. Vann’s solution is ?DRIVING WHILE BLACK: 
AN INSTRUCTIONAL VIDEO/, which uses an unusual educational strategy 
for black motorists. Tired of being harassed when behind the wheel? 
Learn D.W.B. satht~- tneastues. 

Filrrm~akers Jefli’cy Carroll, Roderick Giles and merabers of the cast of 
Golddigger Killer will be on hand. Additionally-, SAC/AFTRA 
actor/stuntman and model (print/runway), Will A. Bowman, will be on 
hand to network about how to prepare for the industry and what it 
takes. 

Get Tickets[4] 

2006 Authors Row and Vendors 

Will Be Announced Tomorrow 

STAY TI~2XlEDt ! t 

Contact www.MetroStage.org for your $10 discounted Admissinn for 

Theatre Night 

To unsubscribe/change profile: click here[5]. 
To subscribe: click here[6]. P. O. Box 6885 
Alexandria, Virginia 22306 

To unsubscribe/change profile: click here[7]. 
To subscribe: click here[8]. 

P. O. Box 6885 
Alexandria, Virginia 22306 

Email list management powered by http ://MailerMailer.com[9] 

Links: 

[ 1 ] http ://www.insiderentertailnnent.com 
[2] http://w~vw.theurbanfilmseries.com/2OO6/ticketing page.html 
[3] http://’~vw~v.theurbanfflmseries com/2OO6/ticketing page html 
[4] http://w~vw.theurbanfilmseries.com/2OO6/ticketing page.html 
[5]/hardcore/’~vebeditor/http:/Tv, a~.mailermailer com/x?u~7634369n-O3898d06 
[6]/hardcore/webeditor/http://w~avmailenn ailer comgx?oid 20571u 
[7]/hardcore/’~vebeditor/http:/Tv, a~.mailermailer com/x?u~7634369n-O3898d06 
[8]/hardcore/webeditor/http:/Rvwwmailem~ailer.co~rgx?oid 20571u 
[9] http://MailerMailer.con~ 

..... End for~vardedmessage ..... 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, Februaw 6, 2006 4:13 PM 

Tomasulo, Frank P <FTomasulo@admin.t~u.edu> 

RE: UFVA Cont~rence LA Archive Tour + another matter 

Dear Frank: Last week, I for~varded a copy of the proposal for the 
upcoming I~v?VA conference. Please let me know if you have received this 
material. If not, I will forward again Sincerely, Charlene Regester 

"Toma sulo, Frank P" <FTomasulo@admin.fsu. edu>: 

Thanks, Charlene I’ll see what I can do about setting up these tours 
and events. 

On another matter, you may remember discussing with me the possibility 
of participating on a panel devoted to Adaptation. If you send me a 
brief abstract of your topic, I’ll start putting together the panelists. 

Best, 

Fral~,: 

Frank P Tomasulo, Ph.D 

Professor and Director, BFA Program 
School of Motion Picture, Television, and Recording Arts 
Florida State University 
A3100 University (;enter 
TaHahassee, FL 32306 

850-644-0787 

..... Origina[ Message ..... 
t;rom: regester@email.unc.edu [mailto:re~ester(~r)emaiI.unc.edu] 
Sent: Mnnday, January 23, 2006 1:10 PM 

To: ftomasulo@film.fsu, edu 
Subject: UFVA Conference LA Archive Tour 

Dear Dr. Tomasulo: As a follow up to our recent meeting, I just wanted 
to share my ideas about a potentia[ tour. 

Because I have only been to LA only 4 or 5 times in my life, I would 
like to visit: 

1 ) UCLA Film ~’,a-ChlVes 

2)USC Film Archives or Paper Collections 

3)Academy of Motion Picture Arts & Sciences - while I have done some 
research here, I was never really- given a tour 

4) Cemetaries where Movie Stars are Buried -- while this may not be a 
part of our tour it seems that we could contact a tour group in LA to 
arrange this along with a tour of Movie Star Horues (and one that we pay 
for out of our own pocket for those interested in taking this tom). 

Since I have listed several places that cannot possibly be covered in 
one day-, perhaps this could extend over two days. 

Please let me know- what you think when you have a chance. I arrl leaving 
for Nevada this week to attend a Popular Culture Studies COnference and 
will not be able to respond until next week. Finally, I will help in 
any way that I can but my contacts are limited. Sincerely-, Charlene 
Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Wednesday, February 8, 2006 4:15 PM 

ebarrera@emaJd .unc.edu 

FW: Scholarships going unnoticed...] 

[Mighty Theta Omicmn] FW Schol~acships going um~oticed.msg 

..... Forwarded message from wesson@email.unc edu ..... 
Date: Thu, 01 Dec 2005 14:51:28 -05(;0 

From: Andre Wesson <wesson@emai [.unc.edu> 
Reply-To: Andre Wesson <wesson@email unc.edu> 
Sutziect: FW: Scholarships going unnoticed . ] 

To: Carolyn Cartoon <ccannon@email unc edu>, Kim Allison 

<kaHison@email.unc.edu>, fclark@email.unc.edu, harold woodard@unc.edu, 
v ander@emai[, unc. edu, j~ ordan@emai[, unc. edu, sbd ones@ em ail.un c. edu, 
regester@email unc.edu, thouston@email.unc.edu, exum@email, unc edu, 
Rosa Perdmuter <rpperelm@email.unc.edu> 

Good afternoon, 

This information was sent to me today and I decided to share it with 
you Please feel free to share with family, friends, loved ones, 
associates, or anyone who may be in searcl~,need of this type of 
information 

I hope you are all having a great day. 

"POWER. It grows in us the moment a future ohearn transforms into a 
present-day action." 
--Steve Chandler 

Andre’.’ J. Wesson 
Academic Advisor-Team 90 
Academic Advising Programs 
College of Arts and Sciences and General College 
Campus Box 3110, 308A Steele Building The Universi~" of North Carolina 
Chapel Hill, NC 27599-3110 

(919) 843-8917 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Wednesday, February 8, 2006 4:15 PM 

lwright@email.unc.edu 

FW: Scholarships going unnoticed...] 

[Mighty Theta Omicmn] FW Schol~acships going um~oticed.msg 

..... Forwarded message from wesson@email.unc edu ..... 
Date: Thu, 01 Dec 2005 14:51:28 -05(;0 

From: Andre Wesson <wesson@emai [.unc.edu> 
Reply-To: Andre Wesson <wesson@email unc.edu> 
Sutziect: FW: Scholarships going unnoticed . ] 

To: Carolyn Cartoon <ccannon@email unc edu>, Kim Allison 

<kaHison@email.unc.edu>, fclark@email.unc.edu, harold woodard@unc.edu, 
v ander@emai[, unc. edu, j~ ordan@emai[, unc. edu, sbd ones@ em ail.un c. edu, 
regester@email unc.edu, thouston@email.unc.edu, exum@email, unc edu, 
Rosa Perdmuter <rpperelm@email.unc.edu> 

Good afternoon, 

This information was sent to me today and I decided to share it with 
you Please feel free to share with family, friends, loved ones, 
associates, or anyone who may be in searcl~,need of this type of 
information 

I hope you are all having a great day. 

"POWER. It grows in us the moment a future ohearn transforms into a 
present-day action." 
--Steve Chandler 

Andre’.’ J. Wesson 
Academic Advisor-Team 90 
Academic Advising Programs 
College of Arts and Sciences and General College 
Campus Box 3110, 308A Steele Building The Universi~" of North Carolina 
Chapel Hill, NC 27599-3110 

(919) 843-8917 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, February 14, 2006 8:52 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

ATT00001.c 

Dear Debby: Attached is a copy of my exam. I could not send earlier 
because I had to leave the library abruptly yesterday. Sincerely, 
Charlene Regester 



[Attachment stripped: Original attachment type: "application/msword", name: 
"Springafam40examl.doc"] 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, Februa~ 20, 2006 6:18 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Facul~ and Administra’6ve Positions in Humanities 

..... Forwarded message licom amccarthy@academickeys.com ..... 

Date: Mon, 20 Feb 2006 12:36:53 -0500 (EST) 
From: Andrea McCarthy <amccalthy@academickeys corn> 

Reply-To: amccarthy@academickeys.com 
Subj ect: Faculty and A&ninistrative Positions in Humanities 

To: regester@email.unc.edu 

Dear Professor Regester, 

This month’s issue of AcademicKeys’ e-Flier for Humanities 
features 25 faculty openings, 31 senior administrative positions, 
and 8 Post-doc opportunities and links to hundreds more positions 
in higher education 

Issue: Humanities 02/20/06 

Circulation: 22,000 

A discipline specific version of this e-flier is also distributed. If 
you are interested in that version, please visit our site: 
www.academickeys.com 

Add your department’s positions to our next e-Flier, where 86% of the 
top 100 institutes in the US advertise their positions: 

http:i/tlumanities.AcademicKeys.com/client lo~in.php?ta~ HU99060220 

ACA]-)EMIC KEYS [*]~;ATURED ERF.E SfiRVK;]b; 

Post links & description of soft~vare and co~trseware 

http:/iacademickeys.comJall/course.php?tag HU99060220 

SEiN~IOR ADEdlNISTRATIVE POSITIONS: 

NEW! - Dean, Facul~ of Social Sciences and Humanities 
Faculty of Social Sciences and Humanities 
Lakehead University 
Thtmder Bay, ON 

Canada Date Posted: Feb. 8th, 2006 

http ://ackninistr ation.Ac ademicKe~s, com/redirect.php?6265-HU99060220 

NEW! -Dean, College of Arts and Science 
Arts and Science 
University of)~hssottri-Colmnbia 
Columbia, MO 
Date Posted: Feb. 6th, 2006 

http :/iadrninistr ation.Ac a demicKcys, corrdredir ect.php?6238-HU99060220 

NE;V! - Dean 
College of Arts and Letters 
Michigan State University 

East Lansing, MI 
Date Posted: Feb. 3rd, 2006 

http ://administration.AcademicKeys. com/redirect.php?6214-HU99060220 

Chancellor 
Chancellor’s Office 
Washington State University - Tri Cities 
Richland, WA 
Date Posted: Jal’~. 26th, 2006 

http ://administration.AcademicKevs. COlrdredirect php?6142-HU99060220 

Executive Director 
Rosalynn Carter Institute 



G eorgia Southwestern State Umversity 

Americus, GA 

[)ate Posted: Jan 19th, 2006 

http : //achninistration.AcademicKeys. comgredirect.php?6083-HU99060220 

Vice Provost for Research 
Academic AJi?~irs 
Oakland Universi~ 
Rochester, MI 
Date Posted: Jan. 10th, 2006 

http ://a&ninistration.AcademicKes~s. com/redirect.php?6005-HU99060220 

Dean for the College of Liberal Arts 
College of Liberal Arts 
Hanrline Univer si~" 
St. Paul, MN 
Date Posted: Jan. 10th, 2006 

http :/iadrninistration.AcademicKevs. corr~redir ect.php?6002-HU99060220 

Provost/Vice President of Academic Affairs 
Atnerican Universi~ of Armenia 
Yerevan 
Armenia    Date Posted: Jan. 6th, 2006 

httl~ :/iadrninistration.AcademicKevs. corr~redir ect.~h~?5980-HU99060220 

Vice President for Research 
Research 
Colorado State University 
Fort Collins, CO 
Date Posted: Jan. 5th, 2006 

http ://administration.AcademicKeys. com/redirect.php?5955-HU99060220 

Dean 
College of Education 
Ohio Umversity 
Athens, OH 
Date Posted: Jan. 5th, 2006 

http ://administration.AcademicKevs. coat, redirect php?5966-HU99060220 

Director of Faculty Management 
Office of fl~e Provost 
Capella University 
Minneapolis, MN 
Date Posted: Jan. 4th, 2006 

http ://administration.AcademicKevs. com/redirect.php?5948-HU99060220 

Director 
National Center Jk~r Institutional Diversity 
University of Michigan 

Ann Arbor, MI 
Date Posted: Jan. 4th, 2006 

http ://administration.AcademicK e’~’s, corn/redirect php?5949-t ]U99060220 

Vice (;hair (Academic Cnnrdmator) 
Center for Latin American Studies 
Universi~,’ of California, Berkeley 
Berkeley, CA 
[)ate Posted: Jan 3rd, 2006 

http://achninistration.A cademicKevs, com~redirect.php?5933-HU99060220 

Dean o:[" Education/Health and tluman PerFormance 

Education 

Fairmont State UniversiW 

Fairmonk WV 

Date Posted: Dec. 21st, 2005 

http ://a&ninistration.AcademicKes, s. com/redirect.php?5898-HU99060220 

Senior Program Specialist @34001381) 
National Leadership Institute (ix~L I) 
University- of Maryland University College 
Adelphi, MD 



[[)ate Posted: [[)ec. 17th, 2005 

http://aNninistration.AcademicKevs.con’fredirect.php?5864-HU99060220 

Dean 
College of Arts and Sciences 
Ohio University 
Athens, OH 
Date Posted: Jan. 5th, 2006 

http://humanities.AcademicKevs.com/redirect.php?5970-HU99060220 

President 
Office of the President 
Franaingham State College 
Framingham, _’viA 
Date Posted: Dec. 16th, 2005 

http :/iadrninistr ation.Ac a demicKeys, corrdledir ect.php?5848-HU99060220 

Senior Faculty Position 
The Dr. Kiran C. Patel Center for Global Solutions 
Universi~ of South Florida 
Tampa, FL 
Date Posted: Dec. 16th, 2005 

http ://administration.AcademicKevs. com/r edirect’0hl~?5859-HU99060220 

Dean in the College of Creative Arts 
Creative Arts 
San Francisco State University 
San Francisco, CA 
Date Posted: Dec 7th, 2005 

http ://administration.AcademicKevs. COlr~redirect php?5763-HU99060220 

Dean of the College of Humanities and the Arts 
San Jose State University 
San Jose State University 
San Jose, CA 
Date Posted: Dec. 9th, 2005 

http ://humanities.AcadelnicKeys.com/redirect.php ?5787-HU99060220 

Dean of the College of Sciences 
College of Sciences 
University of Central Florida 

Orlando, FL 
Date Posted: Jari. 24th, 2006 

http ://socialsciences.AcadelnicKevs.coln/redirect php?6115-HU99060220 

Associate Dean and [[)irector, School of’Education 

School of Education 

Virginia Tech 

Blacksburg, VA 

[[)ate Posted: Dec. 7th, 2005 

http://aNninistration.A cademicKes:s, con’fredirect php?5764-HU99060220 

ACAUF.[vIIC ADMIN[STT~ATOR - Liberal Education 
Liberal Education Dept 
Columbia College 
Chicago, IL 
Date Posted: Dec 5th, 2005 

http ://administration.AcademicK e’~’s, corn/redirect php?5735-t ]U99060220 

Vice President for Student Affairs 

Student Affairs 

California State Universib’, Chico 

Chico, CA 

[[)ate Posted: Nov 16th, 2005 

http :/iadrninistr ation.Ac a demicKeys, c orr~ledir ect.php’.’5548-HU99060220 

DEAN 
College of Arts and Sciences 
Shippensb~g University 
Shippensburg, PA 
Date Posted: Nov. 2nd, 2005 



http ://humanities.AcaderaicKe,~’s.com/redirect.php 75415-HU99060220 

Dean of the School of Natural and Social Sciences 
School of Natural and Social Sciences 
Wayne State College 
Wayne, NE 
Date Posted: Nov. 8th, 2005 

httl~ :/iadrninistration.AcademicKcvs. corrdredir ect.php?5459-HU99060220 

President 
Office of the President 
Plyruouth State University- 
Plymouth, iNcH 
Date Posted: Nov 8th, 2005 

http ://administration.AcademicKeys. com/redirect.php?5458-HU99060220 

Dean 
College of Arts and Sciences 
Universi~z of Judaism 
Los Angeles, CA 
Date Posted: Oct. 31st, 2005 

http ://administration.AcademicKevs. col~redirect php?5384-HU99060220 

Chair: DeparWnent of Art 
DeparWr~ent of Art 
University of Memphis 
Memphis, TN 
Date Posted: Oct. 27th, 2005 

http ://administration.AcademicKevs. com/redirect.php?5363-HU99060220 

Chief Communications O:t?icer 
Cowanunicatinns & Marketing 
Illinois Institute of Technolog3," 
Chicago, IL 
Date Posted: Oct 24th, 2005 

http ://administration.AcademicK e’~’s, corn/redirect php?5287-t ]U99060220 

[~xecutive Director of Institutional Effectiveness 
Academic Affairs 
Winthrop University 

Rnck Hill, SC 
[)ate Posted: Oct. 21st, 2005 

http://achninistration.A cademicKevs, comJredirect.php?5270-HU99060220 

ACADEMIC POSITIONS: 

Documentary/Cultural Anthropologist 
Dept of 2mthropology 
SUNY Oswego 
Oswego, NY 
Date Posted: Jan. 5th, 2006 

http:/isocialsciences.AcadelnicKc’~s.coln/redirect.php?5951-HL-99060220 

Research Assistant Professor 
Regional Research Institute 
West Virginia Uni-,~ersity 
Morgantown, WV 
Date Posted: Dec. 30th, 2005 

http ://socialsciences.AcademicKes, s.com/r edirect, php?5932-HU99060220 

Lecturer Atnerican Ethnic Studies: Filipino (Tagalog) 
Aruerican Ethnic Studies 
University of Washington 
Seattle, WA 
Date Posted: Dec. 20th, 2005 

httl~:/isocialsciences.AcadelnicKcvs.coln/redirect.l~hp?5887-HL-99060220 

Lecturer Full-Time in American Ethnic Studies 
American Ethnic Studies 
Uinversity of Wa shington 



Seattle, WA 

Date Posted: Dec. 20th, 2005 

http ://socialsciences.AcademicK e’~’s.com/redirect php?5886-I tU99060220 

]~;ngineering Librarian 
Kennedy Librau 
California Polytechnic State Universl~ 
San Luis Obispo, 
Date Posted: Dec. 16th, 2005 

http:/isocialsciences.Acaden’licKcys.con’l/redirect.php?5856-HL-99060220 

Lecturer 
The Barrett Honors College 
Arizona State University 
Tempe, AZ 
Date Posted: Nov. 9th, 2005 

http ://socialsciences.AcademicKe~,~s.com/r edirect, php?5482-HU99060220 

Professor of Human Geography 
Depaltment of Geography 
University of Maryland 
College Park, _’viE) 
Date Posted: Nov. 7th, 2005 

httr~:/isocialsciences.AcademicKcvs.com/redirect.r~hp?5446-HL-99060220 

Full-time, tenure track position at the Assistant Professor level 
Media Studies Department 
University of San Francisco 

San Francisco, CA 
Date Posted: Oct. 24th, 2005 

http ://socialsciences AcademicKe,,,s com/redirect.php? 5296-HU99060220 

Faculty Position 
Public Policy 
Johns Hopkins University 
Baltimore, 1rID 
Date Posted: Aug. 30th, 2005 

http://socialsciences.AcademicKevs.com/redirect php?4736-HU99060220 

NE;V! - European/Non-West History 
Humanities 
College of Mount St. Joseph 
Cincinnati, OH 
Date Posted: Feb 9th, 2006 

http ://humanities.AcademicKevs.com/redirect.php ?6276-HU99060220 

NEW[ - Department Chair 
[gnglish & Foreign Languages 
Orange County Community College 
Maddletown, NY 
Date Posted: Feb. 7th, 2006 

http ://humanities AcademicKe ,vs.com/redirect.php ?6254-HU99060220 

Nt~;W! - Assistant Professor - American Histop)~ 

Histopf and Philosophy 

Indiana University Northwest 

(Jaw, IN 

Date Posted: Feb 1st, 2006 

http://hnmanities.AcademicKeys.com/redirect.php?6188-HU99060220 

Assistant Professor 
Histop), 
Springfield Technical Communi~ College 
Springfield, MA 
Date Posted: Jan. 20th, 2006 

http ://humanities.AcaderaicKe,~’s.com/redirect.php 76096-HU99060220 

Assistant Professor 
English 
Springfield Tecl’mical Commtmi)- Collge 
Springfield, MA 



[)ate Pusted: Jan 20th, 2006 

http://hmnanities.AcademicKeys.cum/redirect.php?6094-ItJ.J99060220 

Assistant Prufessur, Mudern Architectural Histop)~ 
Art and Architectural ttistury 
Rhude Island Schuol of Design 
Providence, RI 
Date Posted: Jan. 1 lth, 2006 

http ://humanities.Ac aderaicKevs, corn/redirect, php ’?6012-HU99060220 

Lnstructional Dcvelopnrent Consultant - Httmanitiess 
Center for Teaching and Engaged Learning 
Furman University 
Greenville, SC 
Date Posted: Jan. 3rd, 2006 

http:/ihunranities.AcademicKe,~s.coru/redirect.php?5935-HU99060220 

Assistant Professor (tenure track) 
Music 
Brown University 
Providence, RI 
Date Posted: Dec. 21st, 2005 

http ://humanities.AcaderaicKevs.com/redirect.php 75891-HU99060220 

Tenure Track Open Position 
Education, Culture & Society 
University of Utah 
Salt Lake City, UT 
Date Posted: Dec. 20th, 2005 

http ://humanities AcademicKev, s. com/redirect.php ?5882-HU99060220 

Division Chair 
Humanities 
University of Pittsburgh at Johnstown 
Johnstown, PA 
Date Posted: Nov. 23rd, 2005 

http ://humanities.AcademicKeys.com/redirect.php ?5602-HU99060220 

Critical Histories of the .axts, Tenure Track 
Center for the Arts in Society- 
Carnegie Mellon University 
Pittsburgh, PA 
Date Posted: Nov. 22nd, 2005 

http ://humanities AcademicKevs. com/redirect.php ?5601-HU99060220 

Culture, Performance, and Globalizatiun 
Wurld Arts and Cultures 
Umversity uf California, Los Angeles 
Lus Angeles, CA 
[)ate Pusted: Nuv 18th, 2005 

http://hmnanities.AcademicKeys.cum/redirect.php?5563-ItJ.J99060220 

Assistant Prufessor 
Human Develupment and Family Science 
Oregon State Umversity - Cascades Campus 
Bend, OR 
Date Posted: Nov. 18th, 2005 

http ://humanities AcademicKe,vs.com/redirect.php ?5574-HU99060220 

Assistant Prufessur of English in the University Theater 
Department of [{nglish 
Colgate University 

Hamrltu~ NY 
[)ate Pusted: Nuv 10th, 2005 

http:/ihunranities.AcademicKeys.coru/redirect.php?5485-HU99060220 

Director of Cormnunication Progranrs 
College of Arts and Sciences 
Lawrence Technological University 
Southfield, MI 
Date Posted: Oct. 12th, 2005 



http ://l-lumanities.AcaderaicKe.~’s.com/redirect.php 75157-HU99060220 

Assistant Professor 
English 
Rutgers Uni-,~ersity 
Newark. NJ 
Date Posted: Oct. 10th, 2005 

httl~://humanities.AcademicKevs.com/redirect.l~lm?5130-HU99060220 

POST-DOCTORAL POSITIONS: 

Postdoctoral position: Global Systems 
Research 
Ne~v England Complex Systems Institute 
Cambridge, 
Date Posted: Dec. 19th, 2005 

http://socialsciences.AcademicKevs.com/redirect php?5871-HU99060220 

Post doctoral fellow 
Adolescent Medicine 
Cincinnati Children’s Hospital Medical Center 
Cincinnati, OH 
Date Posted: Dec. 16th, 2005 

http ://socialsciences AcademicKeys com/redirect.php? 5854-HU99060220 

Postdoctoral Position 
Population Research Institute 
Penn State Universi~z 
University Park, PA 

Date Posted: Nov. 29th, 2005 

http ://socialsciences.AcademicK e’~’s.com/redirect php?5665-I tU99060220 

Post Doc 

Department of Economics 

Umversity of Chicago 

Chicago, IL 

Date Posted: Nov 18th, 2005 

http://socialscien ces AcademicKe~/s com/redirec t.php?5567-HU99060220 

Postdoctoral Fellow 
Preventive Medicine/Institute for Prevention Research 
University o:[" Southern Cali:[’ornia 
Los Angeles, CA 
Date Posted: Nov. 12th, 2005 

http ://socialsciences.AcademicK e’~’s.com/redirect php?5510-I tU99060220 

Postdoctoral Associate 

Communication 

Cornell University 

Ithaca, NY 

Date Posted: Oct. 18th, 2005 

http:/isocialsciences.AcadelnicKc~/s.coln/redirect.php?5223-HL-99060220 

Postdoctoral Fellow 
Department of African Arnerican Studies 
Northwestern University 
Evanston, 
Date Posted: Oct. 20th, 2005 

http://humanities.AcadelnicKevs.com/redirect.php’.’5244-HU99060220 

Postdoctoral Associate 
Corrmmnication 
Cornell Univcrsity 
Ithaca, NY 
Date Posted: Oct. 17th, 2005 

httl~ ://humanities.A cademicK evs. com/redirect.l~hD ? 5 214-HU99060220 

Change yo~ email/subscribe directly: 

Do you need to update your email information with us? Proceed to the 



following page: 

http:i/www.academickeys.con~,all/user chan~e email php 

Did you receive this e-Flier from a colleague and would like to 
continue to receive this or other e-Fliers l?om Academic Keys? Please 
proceed to the J2~llowing page: 

http:i/www, academicke~,s.com/all/subscribe.php 

UNSUB SCRIBE: 

This e-Flier was sent to the email address: 

regester@email.unc.edu 

If you would like to unsubscribe from fmther e-Fliers 
and other correspondence from AcademicKeys.com, you 
must proceed to the following web page: 

http://AcademicKeys.comJall/unsubscribe.php 

Copy EXACTLY the email address shown above into the 
form on that page and submit the form. Your request 
to ~msubscribe will be processed within 24 hours. 

We assure you that we make every attempt to honor requests 
to unsubscribe. Thaak you for your patience! If you 
have any further cormnents or suggestions, please send an 
email to EmailUs@AcademicKcys.com 

Sincerely, 

Andrea McCarthy 
Academic Keys, LLC 
18 Dog Lane, Suite B 
Storrs, Com~ecticut 06268 

..... End forwarded message ..... 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, Februa~ 20, 2006 6:19 PM 

Vander, Robin G <vande@email.unc.edu> 

Fwd: [atiicm~-a~d-afro-amefica~-studies-t~cul~] [all-coHege-tgculty] FROM THE DEAN: New IAH Director 

..... Forwarded message from deereid@unc.edu ..... 
Date: Mon, 20 Feb 2006 16:04:27 -0500 
From: Dee Reid <deereid@unc edu> 

Reply-To: Dee Reid <deereid@uaac.edu> 
Subject: [african-and-aIi~o-american-stu dies-faculty] 
[all-college-faculty] FROM THE DEAN: New IAH Dtrector 

To: african-and-afro-american-studies-facu lty 
< african-an d-afro-american-st udies-faculty @lis tserv.un c edu> 

[The following message from Dean Gray-Little is being sent to all 
College facul~, with a copy to departmental managers.] 

Dear Colleagues, 

I am pleased to announce that John McGowan, professor of English and 
comparative literature, has been appointed the R~el W. Tyson Jr 
distinguished professor and director of the Institute for the Arts and 
Humanities. 

’]7he professorship is named in honor of the institute?s founding 
director; Ruel will retire as director on June 30 after nearly 20 years 
at the helm, and will continue as professor of religious studies. John 
will become institute director on July 1 

Rue[ has been the creative force driving the Institute for the Arts and 
Humanities from the beginning The fellowships, programs and facilities 
he has established over the past two decades will benefit facul~, 
students and the wider con~nunity for generations to come. 

I am delighted that John has accepted responsibility to lead the 
institute as Ruel retires from the director?s post. John is an 
award-winning teacher and scholar who has enjoyed a long association 
with the institute as a former associate director, advisory board 
member and faculty fellow. He has the knowledge and experience to build 
on Ruel?s extraordinary vision to take the institute forward. 

For your informatiun I am enclosing a link to the ne~vs release and 
details sunt out today-. 
http://~’w.artsandsci.unc.edu/’news/ne~vs.xml?id 8348 

Sincerely-, 

B ernadette Gray-Little 
Dean 

**************************** 

Dee Reid (919) 843-6339 
Director of Coramunications 
College of Arts and Sciences 
The University of North Carolina at Chapel Hill 
205 South Building, CB #3100 
Chapel Hill NO’ 27599-3100 
http :/icollege.unc.edu 

--- You are currently subscribed to all-college-faculty as: 

a frican-and-afro-american-studies-fa cul~z@listserv.unc.edu. 

--- You are currently subscribed to 
african-and-afro-american-studies-facul~ as: regester@email unc.edu. 

..... End for~vardedmessage ..... 



Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, February 22, 2006 3:52 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: [iaaxlist] Dialogues on the Ca~ibbeaJ~ Politics of Identity a~d Religion 

..... Forwarded message from rachel@unc edu ..... 
Date: Tue, 21 Feb 2006 17:52:46 -0500 
From: Rachel Morris <rachel@unc.edu> 

Reply-To: Rachel Mort-is <rachel@uric edu> 
Subject: [iaarlist] Dialogues on the Caribbean Politics of Identi~z and 
Religion 

To: Institute of African American Research <iaarlist@listsel~’.unc. edu> 

This el:nail is being forwarded to the Listsep~ of the Institute of 
African 2,merican R esearch, located at the University of North Carolina 
at Chapel Hill This listserv periodically lists information on upcoming 
IAAR programs, related organizations, and constituents For more 
m[’ormation, please contact the IAAR Programming Coordinator at 
919.9626810 

APOI.O(IIES FOR DUPLICATE POSTINGS. 

Symposium: "Dialogues on the Caribbean Politics of Identity and Religion" 
Friday, February 24 
10 AM-3:30 PM 
Duke Center for Latin American and Caribbean Studies 

’]7his one day symposmm, to be held at Duke University’s Center 12~r Latin 
American and Caribbean Studies on Fri&u, Februa~ 24, will consist of 
two sets of dialogues. The :first," Identity and the Politics of Culture," 
from 10:00 - 12:00, will explore how Caribbean social identities are 
constructed and can be mobilized for particular political objectives. It 
especially examines tensions around race, ethnici~, class, nationality, 
and sexuality across specific groups in specific areas of the Caribbean. 
The second, "Religion and the Politics of Moral Order, " will run from 
1:30 to 3:30 and speakers will address the various articulations of 
religion, race, and politics. The dialogue will highlight the ways 
individuals and groups attempt to formulate corrmmnity in various 
contexts through religious practice, and to how religious identities 
often both reflect and challenge broader politics surrounding ettmic, 
racial, and national belonging. 

The format for this event will include a presentations and a dialogue 
between two presenters per roandtable. A discussants, who specializes in 
research outside of the Caribbean, will respond to the presenters’ 
dialogue. 

Speakers and Discussants include: 
Viranjini Munasinghe (Anthropology, Comell) 
David Mm~ay (Antbaopology, York U) 
D. Soyini Madison (Cormnunication Studies, UNC-CH) 
Charles Price (Anthropology, 
Melvin Butler (Critical and Comparative Studies Program, U Virginia) 
John L. Jackson (Anthropology, Duke) 

The event is co-sponsored by D~tke L-niversib- Center for International 
Studies, Carolina and Duke Consortium on Latin American and Caribbean 
Studies, Duke University Center Ibr Latin American and Caribbean 

Studies, and U2X!C-CH Institute of Latin American Studies. For more 
information on the conference, please contact Karla Slocum at 

kslocum@unc.edu or Deborah Thomas dathomas@duke.edu 

The Institute of African American Research is U~’~’C Chapel Hill’s premier 
research facility dedicated to the promotion and advancement of 
scholarly investigation into the histol5’, social experiences, culture 
and thought of people of African descent tl~roughout the Diaspora, with 
particular emphasis on black Americans. 

The Institute of African American Research 

150 South Road, CB#3393 
Suite 309 

Chapel Hill, NC 27599 
¢19) 962-6810 

--- You are currently subscribed to iaarlist as: 



regester@email.unc.edu. To unsubscribe send a blank email to 

[eave-I 1231413-2005154E@listserv.unc.edu 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charleue B <regester@email.unc.edu> 

Thursday, February 23, 2006 12:29 PM 

Gramling, Su~ <susan gmmling@unc.edtr’~ 

Re: Support tbr Scholarship, Creative Activity or Research m the Humanities and Fine Arts 

Dear Susan: I am not certain that if you received my previous email 
However, yes, I did receive the info for this grant. I ~vill definitely 
submit my material and will keep you posted. Thales so much for all of 
your effort. I really appreciate your hard work in helping me to locate 
l~ding. Sincerely, Charlene Regester 

Quoting Susan Gramling <susan gramling@unc.edu>: 

> To the Institute for the Arts and Humanities Fellows: The following 
> funding opportunity has just been almounced by the Vice Chancellor’s 
> office. I wanted to be sure it came to your in,mediate attention 
> because the deadline is fairly soon Best regards, Susan Gramling 

> From the Office of the Vice Chancellor for Research and Economic Development 
> The University of North Carolina at Chapel Hill 
> 

> Applications are invited for a limited number of awards up to $10,000 
> each to support scholarship, creative activity or research in the 
> humanitiesand fine arts. Funds can be used for summer salary support, 
> payment of research assistants, travel, art supplies, research 
> materials, equipment or any other properly justified expense of 
> scholarly or artistic endeavor 

> 2my fulltime EPA faculty member whose primary appointment is in the 
> humanities or fine arts, and who holds any professorial rank in the 
> College of Arts and Sciences, is eligible for these awards. Fulltime 
> F.PA faculty members holding professorial rank and employed in other 
> disciplines or in a professional schunl are eligible if the?" 
> demonstrate conclusively that their work employs the methods of the 
> humanities or :fine arts. 

> Applicants may simultaneously hold extramurally funded awards or 
> fellowships. They may simultaneously be the recipients of small 
> grants fi-om the University Research Council or Faculty I)evelopment 
> Awards from the Officeof the Provost, as long as the?" submit budgets 
> that justi~ the need fi~radditional, unduplicated funding 
> 

> To apply, submit a letter of no more than three pages including a 
> simple budget describing the scholarship or creative activity for 
> which you are seeking support. In the letter, place emphasis on the 
> importance of the work to your discipline, to a set of disciplines 
> or, if relewmt, to the public. Exp]ain what makes your work novel, 
> original or creative. Describe the work product you intend to 
> produce, whether a book, a sculpture, a series of paintings, journal 
> articles, musical compositions, or thelike, if’your ~vork will be 
> curatorial, provide documentation that you have access to exhibit 
> space in a recognized venue. If your work is an artistic perfom~ance, 
> provide documentation that you have access to performance space in a 
> recognized venue. If your work depends on access to raresource 
> documunts or a special collection, provide documentation that youhave 
> permission to access and study the materials. Documentation of access 
> does not count as part of the three-page limit on letters of 
> application. In addition, please have your department chair provide a 
> statement of support of the proposed work. 

> Submit five copies of letters of application and any docmnuntation of 
> access to: 

> Jo Ann Gustafson 
> Office of the Vice Chancellor for 
> Research and Economic Development 
> CB #4000, 312 Souff~ Building 
> 

> Letters of application are due no later than March 20, 2006. 

> Jo Ann Gustafson 
> Office of the Vice Chancellor for 
> Research and Ecunomic Development 
> CB# 4000, 312 South Building 
> The University of Nolth Carolina at Chapel Hill 
> Chapel Hill, NC 27599-4090 
> Tel: (919)962-1319 
> Fax: (919)962-1476 

> Susan Oramling, MSLS 
> Information Development Coordinator 



and GrantSource Librarian 
Comments or Suggestions 

The University of North Carolina at Chapel Hill 
Research and Economic Development 
Office of InJk~rmation and Communications 
CB 4106, 307 Bynum Hail 
Chapel Hill, NC 27599-4106 

PHONE: 919-962-7766 FAX: 919-962-6024 
EMAIL: susan graruling@unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, February 24, 2006 12:49 PM 

Vander, Robin G <vande@email.unc.edu> 

Fwd: [Ncfilm] Ms. Films Festival this weekend (Feb 24-26) 

..... Forwarded message from hokazak@dnke.edu ..... 
Date: Thu, 23 Feb 2006 14:41:39 -0500 
From: Hank Oka~nki <hokazak@duke.edu> 

Reply-To: Alex Ruch <alr 10@duke.edu> 
Subject: [Ncfihn] Ms. Fihns Festival this weekend (Feb 24-26) 

To: film-video@aas.duke.edu, ncfilm@aas.duke edu, duke-femilist@duke.edu 

Alex Ruch wrote: 

***please pass this along to an?’ potentially interested parties*** 

’]’he annual Ms. Films Festival is taking place this weekend in Durham 
The theme this year is "Activism Through Media," and there are 
several panels that are less film focused than usual (dealing with 
zines, online media, etc.), so this may be of interest even to those 
without aW strong attachment to independent film Here is Niku’s 
publicity blurb for this year’s lest: 

"This year, Ms Films has put together a festival to more thoroughly 
address our mission of empowering women to find a voice and make 
change using media with the theme ACTIVISM THROUGH 2/2EDIA. Ms. Films 
empowers women to make media to express themselves and effect change 
in the real world, knowing that we don’t make media in a vacuum. We 
have broadened the scope of the fesuwd to offer a variety of new 
tools and ways to use media to express ourselves and make change at a 
grassroots level, including podcasting, zinemaking, craftivism, flash 
for websites, recycled media, and new film workshops including an 
~ntro to moviemaking, stop motion animauon, and non-linear editing. 
We are excited to offer media panels in conjuncuon with documenta~ 
screenings, two diverse submission-based programs, and two curated 
thematic programs, Subcontinental Divas: Spotlight on Indian Women 
Filmmakers and Reel Gt~ls." 

A schedule & more info is available at 
http ://ww~v.msfilms. org/raail~,’mainpa~e, htral 

Ncfilm mailing list 

Ncfilm@aas.&tke.edu 
https:i/lists.aas.duke.edu/mailman/listinfo/ncfilm 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, Februa~ 27, 2006 5:45 PM 

ra~len@emml.unc.edu 

Re: moviegoing a~icle m~d announcement of 1~06 graduate cour~ 

Dear Bobby: Thanks much for the essay and almouncement. I will 
circulate to interested grad students as well as the interdisciplinary 
film studies group. Sincerely, Charlene Regester Quoting Robert Allen 
<rallen@email uric edu>: 

Charlene, 

Hot offthe presses, here is a copy of an article I did for the 
current issue of the journal Cultural Studies. The second half of 
the piece deals specifically ~vith the histoly of moviegoing in the 
South, and acknowledges your very important contribution to the 
history of the African American experience of moviegoing. 

I’m also attaching an announcement for a graduate course I’m doing in 
the fall on the history of moviegoing. In addition to alerting you 
that I’ll be asking you once again to talk about your work to the 
class, I’d also appreciate your help in circulating word of the 
course to any graduate students you think might be interested. I 
plan to have the students do some research on NC movie theaters 
(using city directories, Sanborn maps, newspapers, etc in the NC 
Collection), focusing on race as the key factor in the experience of 
moviego~ng for both black and white audiences in the South. I also 
hope for them to do some oral history interviews with folks (black 
and white) old enough to remember moviegoing prior to 1964 I’m 
talking to a group of seniors at the Northeast Baptist Church in 
Durham on March 14, and I hope some of them will be willing to do 
extended interview’s next [’all. I plan to circulate this course 
announcement beyond the UNC campus Jane’s in Sweden this term, but 

I’ve sent the announcment to David Paletz at Duke, to Tom Rankin at 
the (;enter ~2~r Documentary Studies, and to the film folks at NCSU 
If you know of others in the area (NCCU?) who you think might be in 
contact with potentially interested students, please let me know. 

I hope things are going well for you this term 

All the best, 

Bobby 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, Februa~ 27, 2006 6:05 PM 

Cante, Richard C <rcante@email.unc.edu> 

Re: ma~ 8th UNC film ~reening a~d di~nssion 

ATT00001 .c 

Dear Rich: Please circulate the attached course announcement to the 
film studies ~vorking group list. Thanks much. Sincerely, Charlene 
Regester 

Quoting richard cante <rcante@email.unc.edu>: 

"¢,qaat: *Gay Sex in the 70s* Screening and Panel Discussion 
at UNC-CH 

Where: UNC Chapel thH, Carroll Hall 1 ] 1 

When: Wednesday March 8th, 2006 at 8pm 

***Free and Open tu the Public. Please Furward *** 

Luvett Releasing & Frameline present a special screening uf the new 
histurica[ documentary *Gay Sex in the 70s*--which is currently 
playing in theaters across the cuuntry--at 8pm un Wednesday March 8th 
in 111 Carrull Hall un the UNC-Chape[ tlill campus. 

Fulluwing the screening, director Jue Lovett and producer Sean 
Kaminsky will participate in audience Q & A and a panel discussion 

with a UNC, Duke and NC State facul~’. 

Event spunsurs: UNC-Ctl Prugram in Sexuali~ Studies; UNC-CH 
University Prugram in Cultural Studies; UNC-CH Provost’s LGBTQ 
Advisor5’ Board; ScreenArts Film and Media Series (UNC-CH Department 
of Cummunication Studies); UNC-CH GL[3T-Straight Alliance; UNC-CH 
Natiunal Cinemas Film Series; I)uke University Center fur LGBT Life; 
Prugram in Wumen?s Studies at Duke; NC State University’ Film Studies 
Program; DukeOUT (Graduate and Professional Student Organizatiun); 
and North Carolina Gay and Lesbian Attorneys. 

A color flyer is attached. 

For directions and parking infomaation: 
http://www.unc.eduiscreenartsiscreenartsdir.html 

For more information about the film, please see 
http://waYw.gavsexintheT0s, com. 



Frolil: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, March 1, 2006 1:28 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: New Maya Deren DVD: "Divine Hot,men: The Living Gods of Haiti" 

..... Forwarded message from news@microcinema corn ..... 

Date: Tue, 28 Feb 2006 23:15:25 -0600 
From: Educational Institutions <news@microcinema.com> 

Reply-To: Educational Institutions <news@microcinema.com> 
Subject: New Maya Deren DVD: "D~vine Horsemen: The Living Gods of Haiti" 

To: regester@email.unc.edu 

(Mailing list inl’urmatiun, including unsubscription ~nstructiuns, ~s 
located at the end of this message.) 

Nuw available from Microcinema DVD: 

Divine Hursemen: ’]’he Living Guds of Haiti 
A Maya Deren Film 

Catalug No - MC-521 
2005, 60 minutes, Black and White 
DVD, Regiun: 0 (All Regiuns) 
TV System: NTSC 
ISBN: 1-56176-501-5 
UPC: 9781561765010 
SRP (includes PPR~: $29.98 
Street I)ate: Available Now 

To urder: 
http:i/~vwmicrocinemacumJprugramResultphp?pru~ram id 521 

Synopsis: 

A juurney into the fascinating ~w~rld ufthe Vuuduun religion of Haiti 
filmed by Maya Deren during 1947-1951, and edited posthumously by Teji 
and Cherel Ito. The vie~ver attends the rituals of Rada, Petro and Congo 
cults, whose devotees commune ~vith the cosmic powers through 
invocations - ritual ofl;erings, song and dance. The Voudoun pantheon of 
deities, or Ioa are introduced as living gods, actually taking 
possession of their devotees. Also featured are the Rara and Mardi Gras 
c elebrations. 

Although best known as a pioneer of independent experimental cinema, 
Maya Deren was also a Voundoun initiate, and hence able to take her 
camera and recorder where few have gone before or since. The soundtrack 
conveys the stirring, invocatory power of the ritual drumming and 
singing. Maya went first to Haiti as an artist, thining to make a film 
in which Haitian dance should be a leading theme. But the manifestation 
of rapture that first fascinated and then seized her transported her 
beyond the bounds of any art she had ever known. She was open to the 
messages of that speechless deep, ~vhich is, indeed, the wellspring of 
the raystefies. 

To order: 
orders@raicr o cineraa, com 
or fax: 509-351-1530 phone: 415-864-0660 

or send PO to: 
Microcinema International 
1636 Bush Street, Suite 2 
San Francisco, CA 94109, USA 

http://~wmicrocinemacom/programResultphp?programid 521 

Also available Iicom Microcmema DVD: 
Maya Deren - Experimental Fihns 
In the Mirror of Maya Deren - Documentary 

The following reformation is a reminder of your current mailing 
list subscription: 

You are subscribed to the following list: Educational Institutions 

using the following email: 
regester@email unc.edu 

You may automatically unsubscribe Iicom this list at any time by 
visiting the following URL : 

<http ://ww~v.microcinema. con¢/c~i-bin/ dada/mail, c~i/u/Edu/> 



If the above URL is inoperable, make sure that you have copied the 
entire address Some mail readers will wrap a long URL and thus break 
this automatic unsubscribe mechanism. 

You may also change your subscription by visiting this list’s main screen: 

<http ://wv, as,.microcmema, corn/c~i-bin/dada/rnail, c~i/list /Edu> 

If you’re still having trouble, please contact the list owner at: 

<mailto:news~microcinema corn> 

The following physical address is associated with this mailing list: 

..... End fopa, arded message ..... 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, March 1, 2006 1:49 PM 

jmgaines@duke.edu 

Fwd: moviegoing axticle and announcement oft’06 graduate cour~ 

ATT00001 .c; ATT00002.c 

Dear Jane: I thought you might be interested in receiving a copy of 
this new essay. It is extremely thorough and provides the historical 
context for situationg much of the research on earl?- moviegoing as well 
as black moviegoing. Since you are mentioned, I thought you would like 
to receive this material. Sincerely, Charlene Regester 

..... For~varded message from rallen@email.unc, edu ..... 
Date: Mon, 27 Feb 2006 15:57:33 -0500 
From: Robert Allen <rallen@email.unc.edu> 

Reply-To: rallen@email.unc.edu 
Subject: moviego~ng article and announcement of 1706 graduate course 

To: regester@email unc.edu 

Charlene, 

Hot off the presses, here is a copy of an article I did for the current 
issue of the journal Cultural Studies. The second hall! of the piece 
deals specifically with the history of moviegoing in the South, and 
acknowledges your very important contribution to the history of the 
African American experience of moviegoing. 

I’m also attaching an announcement :[’or a graduate course I’m doing in 
the fall on the history of moviegoing ]n addition to alerting you 
that I’ll be asking you once again to talk about your work to the 
class, I’d also appreciate your help in circulating word of the course 
to an?’ graduate students you think might be interested I plan to have 
the students do some research on NC movie theaters (using ci~" 
directories, Sanborn maps, newspapers, etc. in the NC Collection), 
focusing on race as the key factor in the experience of moviegoing for 
both black and white audiences in the South. I also hope [’or them to 
do some oral history interwews with ~2~lks (black and white) old enough 
to remember moviegomg prior to 1964. I’m talking to a group of 
seniors at the Noltheast Baptist Church in Durham on March 14, and I 
hope some of them will be willing to do extended intel~iews next fall. 
I plan to circulate this course announcement beyond the UNC campus. 
Jane’s in Sweden this term, but I’ve sent the announcment to David 
Paletz at Duke, to Tom Rankin at the Center for Docurr~entary Studies, 
and to the film folks at NCSU. If you know of others in the area 
(NCCU?) who you think might be in contact with potentially interested 
students, please let me know. 

I hope things are going well for you this term. 

All the best, 

Bobby 

..... End forwarded message ..... 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, March 2, 2006 8:44 AM 

Vander, Robin G <vande@email.unc.edu> 

Fwd: [atkicm~- a~d- afro- amefi ca~- studies- t~ul~,] [all-college- thculty] Position Announcement: Director. Experiential Education 

..... Forwarded message from deereid@unc.edu ..... 
Date: Wed, 01 Mar 2006 16:49:57 -0500 
From: Dee Reid <deereid@unc edu> 

Reply-To: Dee Reid <deereid@unc.edu> 
Subject: [african-and-aIico-american-stu dies-faculty] 
[all-college-facul~] Position Amaouncement: Director, Experiential 
Education 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istserv.unc.edu> 

The enclosed is being sent on behalf of Bobbi Owen to all faculty ~n 

the College, with a copy to departmental managers Application deadline 

is March 24 

TO: Arts and Science Facul~ 
FROM: Bobbi ()wen, Senior Associate Dean for Undergraduate Education 
RE: Director, Experiential Education 
DATE: February 24, 2006 

’]7he College of Arts and Sciences is renewing its search for a new 
Director [’or Experiential Education. The Director, who will report to 
the Associate Dean [’or Undergraduate Curricula, will have 
responsibility [’or Experiential Education and will work with the 
Associate Dean to lay the foundations of the course Cluster program 
Identi~ng courses, awarding course development grants, rewew~ng 
similar programs, scmtinimng internship protocols, and developing 
guidelines for these two reqmrements ~EE affects all students; the 
cluster courses affect only A&S students) are critical to the success 
of the new curriculum. The term of the appointment would begin July 1, 
2006. The specific responsibilities of the position are attached to 
this letter. 

The temps of appointment for this position are as follows: 
1. The appointment is for ttuee years (starting July 1, 2006). 
2. There will be a salary stipend. 
3. The EE Director must be a permanent meraber of the facul~" in the 
College of Arts and Sciences. 
4. The faculty member s home department will be compensated for a 
one-course teaching load reduction. 

Applications including a letter of interest and a curriculum vitae 
should be sent to Jay M. Smith, College of Arts and Sciences, 
Undergraduate Curricula, CB #3504, 300 Steele Building by March 24, 
2006. 

Position Description 

The Director of Experiential Education will have the following 
responsibilities: 

1. To coordinate, promote, and publicize internships and 
curricular-based experiential learning opportunities for students, 
working closely- with the Office of Undergraduate Education, the 
A.P.P.L.E.S. program, academic departments, and University Career 
Services, among others 

2. To encourage and help departments and curricula to establish 
effective experiential education components in their majors and minors, 
a s appropriate 

3. To monitor and evaluate the academic performance of students earning 
academic credit tl~rough University Career Services 

4. To hold workshops and sponsor new initiatives that would lead to the 
creation of additional experiential learning opportunities for students. 

5. To establish and chair an Experiential Education advisory committee. 

6. To assist the Associate Dean for Undergraduate Curricula in 
soliciting and subsequently vetting proposals for the supplemental 
education course Cluster program. 

7. Other duties related to implementing the new- cumculum, as needed 



--- You are currently subscribed to all-college-~acul~" as: 
african-an d-afro-american-studies-faculty @listserv.un c edu. 

--- You are currently subscribed to 
african-and-ali~o-american-studies-faculty as: regester@email.unc.edu 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, March 7, 2006 8:31 AM 

Vander, Robin G <vander@email.unc.edn> 

Fwd: Call for Papers - Diversity Conference, New Orleans, 12-15 June 2006 

..... Forwarded message from joe.melcher@diversity-conference.com ..... 
Date: Mor~ 6 Mar 2006 17:01:09 +1100 
From: Joe Melcher <joe.melcher@diversity-conference.com> 

Reply-To: Joe Melcher <’joe.melcher@diversity-conference cam> 
Subject: Call f,ar Papers - Divel-si~ Conference, New Orleans, 12-15 June 2006 

To: regester@email.unc.edu 

Dear Colleague, 

We are writing on behalf of the Organising Committee, to inform you of 
the call ~2~r papers :[’or the next round in the call :[’or papers ~2~r the: 

6th [N~fERNAT[ONAL CONFF.R[gNCE ON DI’~LgR $1717Y IN OR(IAN[SAT[ONS, COMMUNITIES 

AND NATIONS 
New Orleans, USA, 12-15 June 2006 
http://vavw.Diversitg, -Conference.cam 

The concerns of this conference - tIuman Rights, Diversity and Socia] 
Justice - loom larger than ever in the light of the events surrounding 
Hun-icane Katrina In addition to its usual global concern J2~r the 
@namics of d~versity, the conference will include a specific focus on 
New Orleans, tturricane Katrina and its aftermath 

Main speakers wi]l include: 

* Michel Wieviorka, one of France’s leading sociologists. He teaches at 
the Ecole des Hautes Etudes en Sciences Sociales (EHESS), in Paris tie 
is a]so the Director of CADIS (Centre d’Analyse et d’IntepTention 
Socio]ogique) and of the monthly magazine "Le Monde des Debars" Over 
the past decade, he has tried to respond to the re-emergence of racism 
in France Co-author or editor of over 20 books, Michel Wieviorka is 
knoxvn as a specialist subjects ranging from racism and multiculturalism 
to social movements and terrorism. 

* Maria Antonio Minichiello, Head of Visual Cormnunications programmes 
at Loughborough University, School of Art and Design, UK and an axvard 
wirming artist and designer. He has been involved in reportage work and 
acaderuic disco~se concerning the Afghanistan and Iraq conflicts, 
focusing on the impact of conflict on global media networks and its 
psychological effects on viewers. 

* Panels of key academics and conwnunit’y leaders from New- Orleans and 
the region, speaking on race and diversity in relation to the events 
surrounding H~ricane Katrina. 

We would particularly like to invite you to respond to the conference 
call for papers. Presenters may- choose to submit written papers for 
consideration before or after the conference in the fully refereed 
International Jottrnal of Diversity in Organisations, Corrm~tmities and 
Nations. If you are unable to attend the corfference in person, virtual 
registrations are also available xvhich allow you to submit a paper for 
refereeing and possible pulqication in the journal, and give you access 
to the electronic version of the journal, including all cttrrent and 
back volumes. 

The deadline for the next round in the call for papers (a title and 
short abstract) is 31 March 2006 Proposals are reviewed within four 
weeks of submission. Full details of the conference, including an 
online call for papers form, are to be found at the symposiuln website - 
http:/i~vww.Dlversity-Conference cam 

Yours Sincerely, 

Dr Joe Melcher 
Xavier University of New Orleans, New- Orleans, Louisiana, USA 

Dr Denise Egea-Kuehne 
Louisiana State University, Baton Rouge, Louisiana, USA 

ProfPaul James 

Director, Globalism Institute 

RMIT University, Melbourne, Australia 

Note: ]1"you wish to be removed from this notification list, please 
inform us by reply. 



..... End forwarded message ..... 



Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, March 7, 2006 8:39 AM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: [Ncfilm] Gay Sex in the 70’s comes to UNC 

..... Forwarded message from smoneill@EMA1L.UNC.EDU ..... 
Date: Mon, 06 Mar 2006 12:21:51 -0500 
From: Shannon O’Neill <smoneill@EIVL/klL I~rNC EDU> 

Reply-To: Shannon O’Neill <smoneill@EMAIL.UNC.EDU> 
Subject: [Ncfilm] Gay Sex in the 70’s comes to UNC 

To: ncfihn@aas.duke.edu 

What: *Gay Sex in the 70s* Screening and Panel Discussion at UNC-CH 
Where: UNC Chapel Hill, Carroll Hall 111 
When:     Wednesday March 8th, 2006 at 8pro 

***Free and Open to the Public Please forward.*** 

Lovett Releasing & Frameline present a special screening of the new" 
historical documentary *Gay Sex in the 70s*?which is currently playing 
in theaters across the country?at 8pro on Wednesday March 8th in 111 
Carroll Hall on the UNC-Chapel Hill campus. 

Following the screening, director Joe Lovett and producer Sean Kaminsky 
will participate in audience Q & A and a panel discussion with a UNC, 

Duke and NC State facul~ 

Event sponsors: UNC-CH Program in Sexuality Studies; UNC-CH University 
Program in Cultural Studies; UNC-CH Provost’s LGBTQ Advisory Board; 
ScreenArts Film and Media Series (UNC-CH Department of Communication 
Studies); UNC-CH GLBT-Straight Alliance; UNC-CH National Cinemas Film 
Series; Duke Universib" (;enter for LGBT Life; Program in Women?s 
Studies at Duke; NC State University Film Studies Program; DukeOUT 
(Graduate and Professional Student Organization); and North Carolina 
Gay and Lesbian Attorneys. 

For directions and parking infomxation: 
www.tmc.eduiscreenatts/screenartsdir.htmh 

Shatmon O’Neill 
Graduate Assistant 
Curator, ScreertArts Film and Media Series 
Universi~" of North Carolina at Chapel Hill 
Department of Coramunication Studies 
CB #3285, 303 Bmgham Hall 
Chapel Hill, NC 27599 
http ://www.unc.eduiscreenarts 

NcfiN~ mailing list 

Ncfilm@aas.duke.edu 
https://lists.aas.duke.edu/rr~aih~anilistinfo/ncfilra 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, March 9, 2006 12:28 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

ATT00001.c 

Dear Julius: Currently, I am attempting to apply for internal grant 
funding to support Volume II of my Annotated Bibliography. In an effort 
to complete the application, I need a letter of support from the 
Department Chair. Attached is a copy of my proposal for your review. If 
you can submit a letter on my behalf please do so and leave it in my 
mailbox or forward by email so that I can submit with the application 
materials. If you cannot submit a letter, I certainly understand. 
Please note that the deadline is fast approaching March 20, 1006. 
Thanks much for your assitance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, March 15, 2006 1:52 PM 

Vander, Robin G <vande@email.unc.edu> 

Re: Fwd: Facnlty a~d Adminislrative Positions in Hnma~ities 

Dear Vander: I just got your message since my visits to campus have 
been irregular. I will try to reach you by phone later this afternoon 
or tonight. I plan to be on campus on Thursday, I don’t kno~v about 
Friday. Sincerely, Charlene Regester Quoting vander@email.uaac.edu: 

Thanks, Regester, 

I didn’t check cell phone messages until late in evening. Will tly 
calling you sometime later today. I’m actually at home today 
Decided to stay in but will be back in the office Tues/Weds, and then 
out again Thurs/Fri. Let me kno~v if you want to try getting together 
for luaach either Thurs/Fri. I’m actually using this week to start 
focusing on my own research. 

Need to speak with you at some point about a few pressing issues. 
Hope your week is off to a good start 

Sincerely, 
Vander. 

Quoting regester@emaii.unc.edu: 

>> 

>> 

>: ...... Forwarded message l?om amccarthy@academickeys corn ..... 
>> Date: Fri, 10 Mar 2006 12:50:53 -0500 @ST) 
>> From: Andrea McCarthy < amccar thy@academick eys. corn> 
>> Reply-To: amccarthy@academickeys corn 
>> Sut~iect: Faculty and Administrauve Positions in tlumanities 
>> To: regester@emailuncedu 
>> 

>> Dear Professor Regester, 
>> 

>> This month’s issue of AcademicKeys’ e-Flier for Humanities 
>> features 30 faculty openings, 23 senior administrative positions, 
>> and 6 Post-doc opportunities and links to hundreds more positions 
>> in higher education. 
>> 

>> 

>> Issue: Humanities 03/10/06 
>> C~rculation: 22,000 
>> 

>> A discipline specific version of this e-flier is also distributed If 
>> you are intcrested in that vcrsion, please visit our site: 
>> www.academickeys.com 
>> 

>> 

>> Add your depaltment’s positions to our next e-Flier, where 86% of 
>> the top 100 institutes in the US advertise their positions: 
>> 

>>http://H~tmanities.AcademicKeys.com/client login.php?tag HU99060310 
>> 

>> 

>> Visit the Lighter Side Of Academia, the AcademicKcys cartoon of the week: 
>> 

>> htt p://w~vw.academickeys.con~Jall/cartoon, php 
>> 

>> 

>> 

>> 

>> 

>> 

>> 

>> 

>> 

>> 

>> 

>> 

>> 

>> 

>> 

>> 

>> 

>> 

ACADEMIC KEYS FEATL~ED FREE SERVICE 

~-> Post job opportunities for grad students and post-docs 

http://humanities.AcademicKevs.com/client lop~in.l~hp?tap.=HU99060310 

SENIOR ADMTNISTRATIVE I )S1TIONS: 

NE;V! - Dean, College of Arts & Sciences 
College ofAlts & Sciences 
Universib’ of Missouri-Kansas City 
Kansas City, MO 
Date Posted: Mar. 7th, 2006 

>> http ://a&ninistration.AcademicKeys com/redirect.php ?6450-HU99060310 
>> 

>> 

>> NEW’. - Chancellor/COO 
>> President’s Office 
>> Taylor University Fort Wayne 
>> Fort Wayne, IN 



>> Date Posted: Feb 24th, 2006 
>> 

>> http ://administration.AcademicKeys com/redirec t.p hp ?6388-HU99060310 
>> 

>> 

>> N}?.¥V! - Dean 
>> School of Filmmaking 
>> North Carolina School of the Arts 
>> Winston-Salem, NC 
>> Date Posted: Feb. 21st, 2006 
>> 

>> http:i/adrainistration.AcademicKeys.comiredirect.php?6354-HU99060310 
>> 

>> 

>> Dean of the College of Humanities and the Arts 
>> San Jose State Universi~" 
>> San Jose State University 
>> San Jose, CA 
>> Date Posted: Dec. 9th, 2005 
>> 

>> http://humanities.AcademicKes, s.con,&edirect.php?5787-HU99060310 
>> 

>> 

>> Associate Dean for Acaderuic Programs 
>> College of Nursing 
>> Universi~ of Oklahorua Health Sciences Center 
>> Oklahoma Ci~’, OK 
>> Date Posted: Feb. 15th, 2006 
>> 

>> httl) :i/adrainistration.AcademicKevs.comiredirect. oho ?6309-HU99060310 
>> 

>> 

>> DEAN 
>> College of Arts and Sciences 
>> Shippensburg University 
>> Shippensburg, PA 
>> Date Posted: Nov. 2nd, 2005 
>> 

>> http ://humanities.AcademicKe~/s com/redirect.php?5415-HU99060310 
>> 

>> 

>> Dean, Faculty of Social Sciences and Humanities 
>> Faculty of Social Sciences and Humanities 
>> Lakehead University 
>> Thunder Bay, ON 
>> Canada Date Posted: Feb. 8th, 2006 
>> 

>> http://adaninistration.AcademicKeys com/redirect.php?6265-HU99060310 
>> 

>> 

>> Dean 
>> College of Arts and Sciences 
>> Ohio University 
>> Athens, OH 
>> Date Posted: Jan. 5th, 2006 
>> 

>> http ://hun~anities.AcademicKevs com/redirect.php?5970-HU99060310 
>> 

>> 

>> Dean of the College of Sciences 
>> College of Sciences 
>> Umversity of Central Florida 
>> Orlando, 
>> Date Posted: Jan. 24th, 2006 
>> 

>> http://socialsciences.AcademicKeys corn/redirect php?6115-t]1399060310 
>> 

>> 

>> Dean, College of Arks and Science 
>> Arts and Science 
>> Universi~ of Missouri-Columbia 
>> Cotumbia, MO 
>> Date Posted: Feb. 6th, 2006 
>> 

>> http ://administration AcademicKe~/’s.com/redirect php 76238-t11399060310 
>> 

>> 

>> Dean 
>> College of Arts andLetters 
>> Michigan State UniversiW 
>> East Lansing, MI 
>> Date Posted: Feb 3rd, 2006 
>> 

>> http ://administration.AcademicKcys.com/redirect.php ?6214-HU99060310 
>> 

>> 

>> C’hancellor 
>> Chancellor’s Office 
>> Washington State University - Tri Cities 
>> Richland, VVA 
>> Date Posted: Jan. 26th, 2006 



>> 

>> http ://administration AcademicKeys.com/redirect php 76142-t11J99060310 
>> 

>> 

>> I)ean [’or the College of Liberal Arts 
>> College of Liberal Arts 
>> Hamline Umversl~ 
>> St Paul, M2N 
>> Date Posted: Jan. 10th, 2006 
>> 

>> http ://administration.AcaderaicKc,i-s.com/redirect.php ?6002-HU99060310 
>> 

>> 

>> Provost/Vice President of Academic Affairs 
>> Atnerican Universit-v of Armenia 
>> Yerevan 
>> Armenia    Date Posted: Jan. 6th, 2006 
>> 

>> http ://administration.AcaderaicKc,i-s.com/redirect.php ?5980-HU99060310 
>> 

>> 

>> Vice President for Research 
>> Research 
>> Colorado State University 
>> Folt Collins, CO 
>> Date Posted: Jan. 5th, 2006 
>> 

>> httl~:i/adrainistration.AcademicKevs.comiredirect.l~ho?5955-HU99060310 
>> 

>> 

>> Director of Faculb" Management 
>> Office of the Provost 
>> Capella University 
>> Minneapolis, MN 
>> Date Posted: Jan. 4th, 2006 
>> 

>> http ://administration Aca demicKe,i-s.com/redirect php 75948-HU99060310 
>> 

>> 

>> President 
>> Office ofthe President 
>> Framingham State College 
>> Framingham, MA 
>> Date Posted: Dec. 16th, 2005 
>> 

>> http://adaninistration.AcademicKeys com/redirect.php?5848-HU99060310 
>> 

>> 

>> ACADEIVIIC AD\LrNISTRATOR - Liberal Education Dept 
>> L~beralEducationDept 
>> Columbia College 
>> Chicago, IL 
>> Date Posted: Dec 5th, 2005 
>> 

>> http ://admiinstration Aca demicKevs.com/redirect php 75735-HU99060310 
>> 

>> 

>> Vice President for Student Affairs 
>> Student Affairs 
>> California State University, Chico 
>> Chico, CA 
>> Date Posted: Nov 16th, 2005 
>> 

>> http ://administratinn.AcademicKeys com/redirec t.p hp ?5548-HU99060310 
>> 

>> 

>> Director of Alumni and Parent Relations 
>> University Relations 
>> University of Puget Sound 
>> Tacoma, WA 
>> Date Posted: Nov’. 15th, 2005 
>> 

>> http ://administration AcademicKeys.com/redirect php 75529-t KJ99060310 
>> 

>> 

>> Dean of the School of Natural and Social Sciences 
>> School of Natural and Social Sciences 
>> Wayne State College 
>> Wayne, NE 
>> Date Posted: Nov 8th, 2005 
>> 

>> http ://administratinn.AcademicKeys com/redirec t.p hp ?5459-HU99060310 
>> 

>> 

>> President 
>> Office ofthe President 
>> Plymouth State University 
>> Plymouth, 
>> Date Posted: Nov. 8th, 2005 
>> 

>> http:i/adrainistration.AcademicKeys.comiredirect.php?5458-HU99060310 



>> 

>> 

~> Dean 
>> College of Arts and Sciences 
>> University of Judaism 
>> Los Angeles, CA 
>> Date Posted: Oct. 31st, 2005 
>> 

>> http ://administration.AcademicKevs com/redirec t.p hp ?5384-t1U~9060310 
>> 

>> 

>> ACADEMIC POSITIONS: 
>> 

>> 

>> NEW[ - Visiting Assistant Proessor 
>> Cormnunication 
>> Comell University 
>> ItY, aca, NY 
>> Date Posted: Mar. 3rd, 2006 
>> 

>> http:/isocialsciences.AcademicKeys.cor~gredirect.php?6426-HU99060310 
>> 

>> 

>> Documentary/Cultural Anthropologist 
>> Dept of Anthropology 
>> SUNY Oswego 
>> Oswego, NY 
>> Date Posted: Jan. 5th, 2006 
>> 

>> htt~:i/socialsciences.AcademicKevs.com,~redirect.~h~?5951-HU99060310 
>> 

>> 

>> Research Assistant Professor 
>> Regional Research Institute 
>> West Vtrginia University 
>> Morgantotvn, WV 
>> Date Posted: Dec 30th, 2005 
>> 

>> http:/isocialsciences.AcademicKevs.corcYredirect.php ?5932-HU99060310 
>> 

>> 

>> Lecturer American Ethnic Studies: Filipino (Tagalog) 
>> American Ethnic Studies 
>> Universi~ of Washington 
>> Seattle, WA 
>> Date Posted: Dec. 20th, 2005 
>> 

>> http:i/socialsciences.AcademicKeys com/redirect php?5887-HU99060310 
>> 

>> 

>> Lecturer Full-Tune in American Ethnic Studies 
>> American Ethnic Studies 
>> University of Washington 
>> Seattle, WA 
>> Date Posted: Dec 20th, 2005 
>> 

>> http:/isocialsciences.AcademicKevs.corcYredirect.php ?5886-HU99060310 
>> 

>> 

>> Engineering L~brarian 
>> Kenne@ Library 
>> California Polytechnic State University 
>> San Luis Obispo, CA 
>> Date Posted: Dec. 16th, 2005 
>> 

>> http://socialsciences.AcademicKeys com/redirect php?5856-t]lY99060310 
>> 

>> 

>> Lecturer 
>> ~I1ne Barrett Honors College 
>> Arizona State University 
>> Tempe, AZ 
>> Date Posted: Nov’. 9th, 2005 
>> 

>> ht tp://socia[sciences.AcademicKe~/’s.con~’redirect.php ?5482-HU99060310 
>> 

>> 

>> Professor of tIuman (ieography 
>> Department of Geography 
>> University of Maryland 
>> College Park, MD 
>> Date Posted: Nov 7th, 2005 
>> 

>> http:/isocialsciences.AcademicKeys.cor~gredirect.php?5446-HU99060310 
>> 

>> 

>> Faculty Position 
>> Public Policy 
>> Johns Hopkins University 
>> Baltimore, MD 
>> Date Posted: Aug. 30th, 2005 



>> 

>> ht tp://socialsciences.AcademicKeys.con’~,redirect.php ?4736-HU99060310 
>> 

>> 

>> Nt~;W! - Assistant Professor of English 
>> Humamties and Fine Arts Divislun 
>> Chaminade Umversity of Honolulu 
>> Honolulu, HI 
>> Date Posted: Feb 24th, 2006 
>> 

>> http://htananities.AcademicKes~s.cowTredirect.php?6389-HU99060310 
>> 

>> 

>> NEW! - ASSISTANT PROFESSOR-Women’s Health 
>> School of l%~blic Health and Health Sciences 
>> Universi~ of_Massachusetts at An~herst 
>> Amherst, MA 
>> Date Posted: Feb. 24th, 2006 
>> 

>> http:i/humanities.AcademicKcys.cotr~’redirect.php?6383-HU99060310 
>> 

>> 

>> NEW[ - English Lecturcr 
>> Htananities and Fine Arts Division 
>> Chaminade University of Honolulu 
>> Honolulu, HI 
>> Date Posted: Feb. 24th, 2006 
>> 

>> httI~://hmnanities.AcademicKevs.comTredirect.l~hI~?6390-HU99060310 
>> 

>> 

>> NEW[ - Department Chair 
>> Classical Studies, Anttnopology & Archaeology 
>> The University of Akron 
>> Akron, OH 
>> Date Posted: Feb 22nd, 2006 
>> 

>> http ://humanities.AcademicKevs.cor~’redirect php?6369-HU99060310 
>> 

>> 

>> NEW’. - Dean of the Graduate School and Associate Vice President for 
>> Facul~ Development 
>> Office of Academic Aithirs 
>> Creighton Universi~z 
>> Omaha, NE 
>> Date Posted: Feb 20th, 2006 
>> 

>> http ://humanities.AcademicKevs.cor~’redirect php?6347-HU99060310 
>> 

>> 

>> Europear~’Non-¥Vest Histol)’ 
>> Humanities 
>> College of Mount St Joseph 
>> Cmcilmati, OH 
>> Date Posted: Feb. 9th, 2006 
>> 

>> http ://humanities.AcademicKevs com/redirect.php?6276-HU99060310 
>> 

>> 

>> Department Chair 
>> English & Foreign Languages 
>> ()range County Communi~ College 
>> Middletown, NY 
>> Date Posted: Feb 7th, 2006 
>> 

>> http ://humanities.AcademicKevs.comTredirect php?6254-HlJ99060310 
>> 

>> 

>> Assistant Professor - ~/hnerican Histo~ 
>> History and Philosophy 
>> Indiana University Northwest 
>> Gary, IN 
>> Date Posted: Feb. I st, 2006 
>> 

>> http ://humanities.AcademicKes:s com/redirect.php?6188-HU99060310 
>> 

>> 

>> Assistant Professor 
>> History 
>> Springfield Technical Community College 
>> Springfield, 
>> Date Posted: Jan. 20th, 2006 
>> 

>> http://htananities.AcademicKes~s.cowTredirect.php?6096-HU99060310 
>> 

>> 

>> Assistant Professor 
>> English 
>> Springfield Technical Cormmmi~ Collge 
>> Springfield, MA 
>> Date Posted: Jan. 20th, 2006 



>> 

>> http ://humanities.AcademicKes:s com/redirect.php?6094-HU99060310 
>> 

>> 

>> Assistant Professor, Modem Architectural History 
>> Art and ~chitectural History 
>> Rhode Island School of Design 
>> Providence, RI 
>> Date Posted: Jan. 1 lth, 2006 
>> 

>> http ://hmnanities.AcademicKes~s.com&edirect.php?6012-HU99060310 
>> 

>> 

>> h~structional Development Consultant - Humanitiess 
>> Center for Teaching and Engaged Learning 
>> Furman University 
>> Greenville, SC 
>> Date Posted: Jan. 3rd, 2006 
>> 

>> http:i/humanities.AcademicKe’~s.cotr~’redirect.php?5935-HU99060310 
>> 

>> 

>> Assistant Professor (tenure track) 
>> Music 
>> Brown Universi~" 
>> Providence, RI 
>> Date Posted: Dec. 21st, 2005 
>> 

>> htt’0 ://hmnanities.AcademicKevs.com2r edirect. ~h’0?5891 -HU99060310 
>> 

>> 

>> Tenure Track Open Position 
>> Education, Culture & Society 
>> Universi~ of Utah 
>> Salt Lake City, UT 
>> Date Posted: Dec. 20th, 2005 
>> 

>> http ://humanities.AcademicKevs.cor~’redirect php?5882-HU99060310 
>> 

>> 

>> Division Chair 
>> Humanities 
>> Umversity of Pittsburgh at Johnstown 
>> Johnstown, PA 
>> Date Posted: Nov. 23rd, 2005 
>> 

>> http ://humanities.AcademicKes~s com/redirect.php?5602-HU99060310 
>> 

>> 

>> CriticalHistories oftheArts, Tenure Track 
>> Center for the Arts in Society 
>> Carnegie Mellon Uinversity 
>> Pittsburgh, PA 
>> Date Posted: Nov 22nd, 2005 
>> 

>> http://humanities.AcademicKevs.cor~’redirectphp?5601 -HU99060310 
>> 

>> 

>> Assistant Professor 
>> Human Development and Family Science 
>> Oregon State Umversity - Cascades Campus 
>> Bend, OR 
>> Date Posted: Nov. 18th, 2005 
>> 

>> http ://humanities.AcademicKes:s com/redirect.php?5574-HU99060310 
>> 

>> 

>> Culture, Per~k~rmance, and Globali~tlon 
>> World Arts and Cultures 
>> Umversity of California, Los Angeles 
>> Los Angeles, CA 
>> Date Posted: Nov 18th, 2005 
>> 

>> http://humanities.AcademicKevs.com~redirect php?5563-t]l~99060310 
>> 

>> 

>> Assistant Professor of English in the University ’]’heater 
>> I)epartment of English 
>> Colgate University 
>> Hamilton, NY 
>> Date Posted: Nov. 10th, 2005 
>> 

>> http ://humanities.AcademicKeys com/redirect.php?5485 -HU99060310 
>> 

>> 

>> Rat~glas Endowed Chair in Ancient Greek Histot?~ 
>> HistolN 
>> University of California, San Diego 
>> La Jolla, CA 
>> Date Posted: Nov. 7th, 2005 
>> 



>> http://humanities.AcademicKe;’s.comJredirect php?5454-tF(J99060310 

>> 

>> 

>> African American Histop)~ 

>> ttistor3’/African New Worlds 

>> Florida International University 

>> Miami, 

>> Date Posted: Nov’. 4th, 2005 
>> 

>> http :i&umanities.AcademicKeys.corr~’redirect.php?5432-HU99060310 
>> 

>> 

>> POST-DOCTOR~6L POSITIONS: 

>> 

>> 

>> NEW[ - PostdoctoralPosition 

>> Population Research Institute 

>> PetmState 

>> Universi~" Park, PA 

>> Date Posted: Mar. 4th, 2006 
>> 

>> http:i/socialsciences.AcademicKeys.com,’redirect.php?6433-HU99060310 

>> 

>> 

>> Postdoctoralposition: Global Systems 

>> Research 

>> New England Complex Systems Institute 

>> Cambridge, 

>> Date Posted: Dec. 19th, 2005 
>> 

>> http:/isocialsciences.AcademicKevs.corrgredirect.~hl~?5871-HU99060310 

>> 

>> 

>> Post doctoralfellow 

>> Adolescent Medicine 

>> Cincinnati Children’s Hospital Medical Center 

>> Ckacilmati, OH 

>> Date Posted: Dec. 16th, 2005 
>> 

>> http:i/socialsciences.AcademicKeys corn/redirect php ?5854-HU99060310 

>> 

>> 

>> Postdoctoral Position 

>> Population Research Institute 

>> Penn State Universi~z 
>> University, Park, PA 

>> Date Posted: Nov. 29th, 2005 
>> 

>> http:/isocialsciences.AcademicKeys.corcJredirect.php ?5665-HU99060310 

>> 

>> 

>> Post Doc 

>> Department of Economics 

>> Umversity of Chicago 

>> Chicago, IL 

>> Date Posted: Nov’ 18th, 2005 
>> 

>> http:i/socialsciences.AcademicKevs corn/redirect php ?5567-HU99060310 
>> 

>> 

>> Postdoctoral Fellow 

>> Preventive Medicine/Institute for Prevention Research 

>> Universi%" of Southern California 

>> Los ~’Mageles, CA 

>> Date Posted: Nov’. 12th, 2005 
>> 

>> ht tp://socialsciences.AcademicKevs.con’~’redirect.php ?5510-HU99060310 

>> 

>> 

>> Change your email/subscribe directly: 

>> 

>> Do you need to update your email information with us? Proceed to the 

>> following page: 

>> 

>> http://www academickeys.com/alliuser change emaihphp 
>> 

>> Did you receive this e-Flier from a colleague and would lfl<e to 

>> continue to receive this or other e-Fliers from Academic Keys? Please 

>> proceed to the following page: 

>> 

>> http://www academickevs.comiall/subscribe php 

>> 

>> 

>> LIqSUBSCRIBE: 

>> 

>> This e-Flier was sent to the email address: 

>> 

>> regester@emaihunc.edu 
>> 

>> If you would like to unsubscribe from further e-Fliers 

>> and other correspondence from AcademicKeys.com, you 



>> must proceed to the Jk~llowing web page: 

>> 

>> http ://AcademicKegs com/alliuns ubscribe php 

>> 

>> Copy [{XACTLY the email address shown above into the 

>> form on that page and submit the form Your request 

>> to unsubscribe will be processed within 24 hours. 

>> 

>> We assure you that we make every attempt to honor requests 

>> to unsubscribe. Thaak you for your patience! If you 

>> have any further comments or suggestions, please send an 

>> eruail to EmailUs@AcademicKeys.coru 

>> 

>> Sincerely, 

>> 

>> Andrea McCarthy 

>> Academic Keys, LLC 

>> 18 Dog Lane, Suite B 

>> Storrs, Com~ecticut 06268 
>> 

>> 

>> ..... End forwarded message ..... 

>> 

>> 

> 

> 

> 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, March 15, 2006 4:39 PM 

Bria~ne Racer <BRace@kendallhunt.com> 

Re: Use of Black Cinema text published ruth Kendall/Hunt 

Dear Brialme: Yes, I plan to use the Black Cinema text in the summer 
As for the Fall, I am not certain if I am teaching these course. The 
stammer enrollment is usually around 40 students. Sincerely, Charlene 
Regester Quoting Brialme Racer <BRacer@kendallhunt corn>: 

Hi, Charlene. 

I hope you are enjoying your Spring Break! 

I was in the bookstore (or what is left of it during renovation), and 
noticed you are teaching, again, this semester.. I also noticed that 
you’re using a course pack instead of your Black Cinema text that we 
publish. I wanted to remind you that there are 168 textbooks still on 
hand for you to use in your courses The ISBN for your text is 
0-7575-0132-X. 

Please let me l~ow if you plan to use this during the Summer and Fall so 
that I can check on the orders from the bookstore It would also help 
to have the estimated enrollments for these courses that will use your 
text, Black Cinema. 

Thanks, Charlene. If you need any additional inform ation, don’t 
hesitate to call or email. I am happy to help. 

I look forward to working with you on the Second Edition once these 168 
of Black Cinema are sold! 

My best, 

Briarme 

BRIAN2qE RACER 

Acquisitions Editor 

Kendall/Hunt Publishing Corapany 

919.510.0160 

br acer @kendallhunt.com 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, March 20, 2006 10:46 AM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Re: Grant Application Letter Due Today 

Dear Julius: Please do not forget about the letter for my grant 
application. It is due today, March 20th. Thanks much. Sincerely, 
Charlene Regester Quoting Julius Nyang’oro <jen321 @email.unc.edu>: 

Will DO!!!!! 

regester@email.unc.edu wrote: 

>> Dear Julius: Currently, I am attempting to apply for internal grant 

>> funding to support Volume II of my Annotated Bibliography. In an 

>> effort to complete the application, I need a letter of support from 
>> the Department Chair. Attached is a copy of my proposal for your 
>> review. If you can submit a letter on my behalf please do so and 
>> leave it in my mailbox or forward by email so that I can submit with 

>> the application materials. If you cannot submit a letter, I 

>> certainly understand. Please note that the deadline is fast 
>> approaching March 20, 1006. Thanks much for your assitance. 

>> Sincerely, Charlene Regester 

Julius E. Nyang’oro 
Professor and Chair 

African and Afro-American Studies 
University of North Carolina 

CB# 3395, Battle Hall 
Chapel Hill, NC 27599-3395 

Tel: 919-962-1513 

Fax: 919-962-2694 

Email: jen321@email.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, March 20, 2006 3:26 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Re: Thanks Much 

Dear Julius: Thanks much for the letter. I will keep you posted on the 
outcome. Even if I don’t receive funds, it was good for me to submit 
anyway. Thanks again. Sincerely, Charlene Regester Quoting Julius 
Nyang’oro <jen321 @email.unc.edu>: 

Charlene: 
I don’t know if Travis was able to reach you but we need the address 
of where this letter is going. 
JEN 

regester@email.unc.edu wrote: 

>> Dear Julius: Please do not forget about the letter for my grant 
>> application. It is due today, March 20th. Thanks much. Sincerely, 
>> Charlene Regester Quoting Julius Nyang’oro <jen32 l@email.unc.edu>: 
>> 

>>> Will DO!!!!! 
>>> 
>>> regester@email.unc.edu wrote: 
>>> 
>>>> Dear Julius: Currently, I am attempting to apply for internal 
>>>> grant funding to support Volume II of my Annotated Bibliography. 
>>>> In an effort to complete the application, I need a letter of 
>>>> support from the Department Chair. Attached is a copy of my 
>>>> proposal for your review. If you can submit a letter on my behalf 
>>>> please do so and leave it in my mailbox or forward by email so 
>>>> that I can submit with the application materials. If you cannot 
>>>> submit a letter, I certainly understand. Please note that the 
>>>> deadline is fast approaching March 20, 1006. Thanks much for your 
>>>> assitance. Sincerely, Charlene Regester 

>>> -- 

>>> Julius E. Nyang’oro 
>>> Professor and Chair 
>>> African and Afro-American Studies 
>>> University of North Carolina 
>>> CB# 3395, Battle Hall 
>>> Chapel Hill, NC 27599-3395 
>>> Tel: 919-962-1513 
>>> Fax: 919-962-2694 
>>> Email: jen321@email.unc.edu 
>> 



Frolil: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, March 21, 2006 8:44 AM 

Vander, Robin G <vander@email.unc.edu> 

[aliica~-and-afa~-american-studies-faculty] Fwd: [AA-L] BOOK REVIEW--WttITE MONEY/BI,ACK POWER: The Surprising History 
ofAfi-ican Ameficm~ Studies ~d the Crisis of Race in Higher Education 

..... Forwarded message from hallpa@email unc.edu ..... 
Date: Mon, 20 Mar 2006 20:04:43 -0500 
From: Perry ttall <hal lpa@emaih unc edu> 

Reply-To: PelTy Hall <hallpa@email unc.edu> 
Subject: [african-and-afro-american-studies-faculty] Fwd: [AA-L] BOOK 
REVI~W--WItITE MONEY/BLACK POWER: The Surprising History of African 
American Studies and the Crisis of Race in ttigher Education 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

Colleagues, 

I don’t kno~v how many of you are on the [istsep¢ Afroam-l. 

This just came over that listserv, pertaining to the person we’re 
engaging on April 14. 

> X-Sieve: cmu-sieve 1.3 
> X-Original-To: afroam-l@aas.duke.edu 
> I)ehvered-To: afroam-l@aas.duke.edu 
> From: "Mark Anthony Neal" <dr-yogi@art.net> 
> To: "’Critical Issues in Pan-At’rican Life and Culture’" 
> <afroam-l@aas.duke. edu> 
> Date: Mon, 20 Mar 2006 18:01:29 -0500 
> X-Mailer: Microsoft Office Outlook, Build 11.0.5510 
> Ttuead-Index: AcZMcjUUEI0oVe+QP~IOt 1Q 1TuX9OpQ 
> X-DukeUnivAAS-MailScanner: Found to be clean, Fumed to be clean 
> Subject: [AA-L] BOOK REV!EW--¥VHITE MONEY/BLACK POWER: The Surprising History" 
> of African American Studies and the Crisis of Race in Higher 
> Education 
> X-BeenThere: afroam-l@aas.duke.edu 
> X-Mailman-Version: 2.1.5 
> Reply-To: Critical Issues in Pan-African Life and Culture 
> <afroam-l@aas.duke. edu> 
> List-Id: Critical Issues in Pan-African Life and Culture 
> <afroam-l.aas. duke. edu> 
> List-Unsubscribe: <https:/ilists.aas.duke.edu/mailmat~/listinfo/afroam-l>, 
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> This book might not make the best Kwanzaa stocking stuffer. But for those 
> interested in understanding the ways philanthropy and politics are 
> inextricably tied to intellectual production and academic projects, this is 
> your book 
> 
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> Unveiling the V~ite Wizard of Black Studies 
> by Jonathan L Walton 
> http ://www.popmatters.com/books/reviewsi~v/white-money-black-power.shtml 
> 

> Book Review 
> V~rbIITE MONeY/BLACK POWER: The Surprising Histol~- of Alicican .~vnerican Studies 
> and the Crisis of Race in Higher Education 
> by Noliwe M. Rooks 
> Beacon Press 
> February 2006, 256 pages, $25.95 
> 
> 

> There is an oft-repeated trope in the African American community concerning 
> the role of cultural memo~ In effect it states, "You can’t know where you 
> are going if you don’t know where you have been." Though this phrase is 
> nauseaungly clich?d, it appropriately articulates the aim and value of 
> White Money/Black Power. For those concerned with the future direction of 



Black/Afi~ican AmericanJAfi~ican I)iaspura Studies as an academic discipline, 
White Muney/B[ack Power is a must read. 

Prufessur Noliwe Rouks, assuciate director of the Prugram in African 
American Studies at Princetun University’ and child ufthe Black Power 
movement, provides the complicated history ufthe institutinnalizatiun uf 
Black Studies as an academic entity un college and university campuses 
acruss the country. In the first two chapters Rouks uffers a thick 
description of student protests un the campus of San Francisco State 
University that led to the inaugural Black Studies program in 1969. As 
opposed to painting heroic pictures of Afro-donning, ruilitants clad in black 
leather jackets and Ray Ban sunglasses taking over the administration 
building, Rooks contends that these protests were led by multiracial student 
coalitions and community activists that desired San Francisco State to 
diversify their cumculum and actively participate in antiracist efforts 
within the larger connnunity. According to Rooks, the events at San Francisco 
State should be viewed as the culmination of a long decade of resistant 
activity by such organizations as the Student Nonviolent Coordinating 
Conm~ittee (largely black), Students for a Dernncratic Society (largely 
white), and other local campus groups that were rallying against the 
injustices of racism, classisru, and ruilitarism. The implementation of Black 
Studies programs were believed to be a viable response to help ameliorate 
the codification of injustice in America’s system of higher education. 

The author deruonstrates that from the outset there were competing interests 
concerning the shape and ends of Black Studies. The demands for its 
institutionalization ran the full political gamut. Some vicwed the emerging 
field as a means to further desegregate white college campuses. Many college 
a&ninistrators and African American academics saw Black Studies as a tool to 
diversify student bodies, faculties and even academic curriculums that 
marginalized, if not wholly ignored, black experiences in ~erica. On the 
other hand, others saw the promise of Black Studies as an independent 
political entity to be used in the service of underprivileged African 
Americans in the larger cotnn~ity. Nationalist leaders and activists desired 
the resources of institutions of higher learning to foster Black Studies as 
a militant arm of the bourgeoning Black Power movement 

Indicative of the historical moment, the institutionalization of Black 
Studies became a site of contestation bet~veen integrationist and nationalist 
strategies of racial uplift However, the author reveals that neither the 
descendants of Martin Luther King nor the followers of Stokely cast the 
deciding ballot concerning the direction of the field. Rooks raises the 
historical curtain to reveal that the true arbiter of the 
institutionalization of Black Studies was the Ford Foundation under the 
direction of McGeorge Bun@. Over a period of five years over 500 Black 
Studies programs ~vere implemented on college campuses across the country 
with the financial resources of philanthropic organizations ;Vhile the 
author is not saying that the Ford Foundation is the reason that Black 
Studies came to be, she does identify it as the major force behind its 
institutionalization Via selective grant giving that was guided by an 
agenda of racial diversity, McGeorge Bun@ was able to shape, almost 
single-handedly, the direction and fixture of Black Studies. 

In fairness, Rooks is appreciative in her assessment of Bundy’s pivotal but 
problematic role in the institutionalization of the field. McBun@ is not 
depicted as a white, liberal interloper in the affairs of black humanity. To 
the contrary, McBun@ comes across as one genninely concerned with 
integrating African Americans into campus curriculums, faculty and student 
bodies But as an acknowledged cuntroller uf the philanthrupic purse 
strings, Ruoks dues not shy away frum the natural cumparisons of McBundy 
with other ’funding Wizards’ in the histury of African American educatiun 
such as I)ale Carnegie and Nelsun Ruckefeller Ruoks analysis demonstrates 
that there is a fine line between philanthrupy and paternalism, which always 
proves tu be a substantial stumbling bluck on the road tu social progress. 
It is fur this reason that Bun@ and other well-meaning university 
administraturs’ desire to use Black Studies as a means tu attract black 
students and faculty helped tu cast a shaduw of ineptitude over the field. 
Rather than being a headlining academic act alungside uther traditiuna[ 
disciplines, Black Studies, alung with the faculty and students therein, 
became viewed as a cullectiun uf diverse yet intellectually deficient 
backgruund dancers un the campuses of major universities. 

Such a stigma has grave implications. Tuday certain gifted black faculty 
members and students avuid African American Studies like the plague This is 
true even when their subject matter is firmly routed in African American 
cultural practices. In the academy une may cotranonly hear, "I am a histurian 
that examines black life." As if being an Afidcan Americanist scholar is 
somehuw less credible Thus, there appears tu be an overarching conception 
among many that identifying tou much with the field will in~ ure une’s 
academic reputation This sentiment alone proves just how much the nurmauve 
gaze uf white supremacy continues tu cloak the academy 37 years after San 
Franciscu State Though sume prugrams and departments have been able to 
resist this conditiun, the vast ma~ufity remain intellectually stunted. Also 
Rooks notes that with a disproportionate amount of first and second 
generation African inm~igrant and Caribbean students attending elite academic 
institutions, meta-definitions of blackness are proving to ruean so much that 
historically- and culturally grounded m~derstandings of the black experience 
mean nothing at all. As a response, emerging Ethnic Studies programs have 
swept the particular experiences of America’s blues people up ~mder the 
ttnow rug of ethnic sameness. 



To be sure, though this is a fascinating and thoroughly researched text, I 
am certain Mukasa Dada @~rmerly known as Willie Ricks of the Black Power 
movement) is in the Salem Road Barber Shop right now fuming over Rooks’ 
historical account. To discredit one of the concrete victories of the Black 
Power movement by placing power back in the hands of ’the white man’ is 
culturally heretical at best and traitor-like at worst. For this reason, 
White Money/Black Power might not make the best Kwanzaa stocking stuffer. 
But fi~r those interested in understanding the ways philanthropy and politics 
are inextricably tied to intellectual production and academic projects, this 
is your book. Rooks understands that by- wrestling with the convergence of 
antiracist activity from a range of locations (the streets, the academy and 
philanthropic organizations) in the late 1960s and early ’70s one can 
identify resources to both explain and confiont the contempora~ challenges 
facing the field of African American Studies. These challenges include the 
competing interests of the field as a political versus academic project, its 
prevailing image as a repository of Affirmative Action recipients rather 
than a site of intellectual production, and dealing with how the inclusive 
yet insipid rhetoric of ’ethnicity’ can supplant the fight for antiracist 
activity across the black/white binary. 

? 16 March 2006 

afroam-1 ruailing list 
afroaru-l@aas, duke.edu 
https:/ilists.aas.d~tke.edu/mailmat~/listinfo/afroam-1 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, March 21, 2006 11:13 AM 

Vander, Robin G <vander@email.unc.edu> 

Re: Fwd: Re: I{ax-q Belafonte on His Dis-invite t~m Coretta Scott King Funeral 

Dear Vander: Thanks for forwarding. This was powelful Sincerely, 
Charlene Regester 

Quoting vander@email unc.edu: 

Dear Regester, 

You should read this 

Sincerely, 
Vander. 

..... For~val-ded message from AAlkali@UTN~T.UTOLEDO.EDU ..... 
Date: Tue, 21 Mar 2006 09:32:53 -05(~0 

From: "Alkalimat, Abdul" <AAlkali@I~WNET.UTOLEDO.EDU> 
Reply-To: H-NET Discussion List for African American Studies 
<H-AFRO -AM@H-NET.MSU.EDU> 
Sulziect: Re: Harry Belafonte on His Dis-invite from Coretta Scott 
King Funeral 

To: H -AFRO-AM@t I-NET.MSU.EDU 

From: Discussion of African-American Literat~are/Criticism 
[mailto:AFAM-I~FI’(@LISTSERV IYIC.EDU]On Behalf Of Dr. Goddess 

http://www.democracynow org/article.pl?sid 06/03/20/1439231 

AMY GOODM~,.N: HalTy, I have a quick question, talking about the 
children and talking about Dr King in Birmingham Coretta Scott King 
recently died, and it was quite a remarkable funeral. Over 10,000, 
15,000 people came out, four presidents, many senators. Reverend 
Joseph Lower.f, while President Bush was sitting right on the dais, 
talked about weapons of misdirection right here, and President Carter 
talked about Dr. Martin Luther King and Coretta Scott King being 
spied on, and Maya Angelou stood up and said, "I speak here ~2~r ttarry 
Belafonte and others" Did you try to go to Coretta Scott King’s 
funeral? 

HARRY BF, LAFON~E: What had happened was that when Dr. King came on one 
of his very first trips to New York, he was in Harlem, and a deranged 
black woman stabbed him, and he was -- the blade was just millimeters 
away :[’rom his heart, and to remove the instrument, his life was ~n 
jeopardy, and it was a very delicate operation. And it was then that 
I understood that -- after seeing Dr King and talking to him, his 
first concern was what would happen to his family And I said to 
myself; our leader cannot be concerned about that. That burden should 
not be on his shoulders. There are other aspects of the burden that 
would be his in relation to it, but not that. So that it was demanded 
and responded to that forever the welfare of his family would never 
be in jeopardy with him being at the helm of the raovement, and we 
brought resources, and it was my task to direct all that, watching 
the kids grow-, put money aside for their studies, to take care of 
Coretta, to make sure she had every convenience at her disposal to 
go, corae while her husband was incarcerated. 

So the intimacy of that experience was something that I had become 
accustomed to, and when Dr. King was murdered, I was in Atlanta in 
their home, and we separated ourselves frora others who were there in 
the living room, and she said, "Would you come with me." We went into 
the bedroom, and she said, "Help me select the clothes that I must - 
we must dress him in." And it was a very private and a ve~ 
remarkable thing to - the intimacy of it with her..amd as we were 
selecting the suits and the shirt and the tie and laying it out, she 
sat on the bed, and she kind of- a place where she had slept so 
often with her husband, and all those memories. And I said, "What is 
it?" She says, "You l~mw, I’m worried about where this is all going. 
I’m worried about the nation, the rage, the anger, and I need to know 
what to do." .amd we talked for a second. Then I said to her, "You 
know-, at this very moment in Memphis, thousands of sanitation workers 
are on hold, because Dr. King was supposed to have been there 
tomorrow to lead that movement and to speak to the people, and before 
your husband, our leader, is put in his grave, if you have the will 
and the capacity to go down there tomorrow and stand up before those 
~vorkers and let the world know that the movement has not been 
interrupted, that the process continues, and that all of us, as 
strong or as weak as we may be, will step into the breach and do what 
must be done" And she did, and she ~vent down, and she spoke, and we 
came right back. 

Now-, all through the years since then, the building of the King 
Center, malay choices of things that she made to do, because she was 
in her o~vn righr very involved for Dr. King. She was one of the - she 
was very, very committed to the peace movement, and as a matter of 



fact, in Europe, during the assassin-- the missile crisis and 
whatnot, we gave - we put on a peace concert for 250,000 Germans in 
Cologne, mostly students, and the moment when Coretta King -- I 
called and asked her to come to speak. It would mean a lot to the 
young people there She came, and I have never, ever heard a 
declaration of approval like those young German youth did when she 
came, and she had a sense of her own power. She had a sense of her 
own capacity to bring influence and to be revered J2~r the work she 
did. 

When she died, none of us knew that she was in Mexico, that she had 
-- I knew that she was ill. I knew- about tile heart attack, tile 
defibrillation and tile stroke. But - and I knew she had cancer, but I 
thought the cancer was contained, and when she went to Mexico, she 
was there with her children, and I got the news completely without 
knowing any of the details, so for a few days we didn’t l~low what was 
happening. Where is she? Who’s bringing her honre? When is tile 
funeral? \~nen is tile this, when is tile that? 

And finally, I left a call -- I left a message on the phones of the 
children, saying, "Please give me a call. I know- this is a difficult 
nroment, but there are things that must be done, and I would like to 
help if I can." I was then called a day later and told that, yes, 
that it was on that Tues-- this was on a Friday, Friday evening, that 
the funeral was going to take place that Tuesday-, and that it would 
start at noon, and that with all the people that were being invited, 
that it was -- I was to be one of these people delivering the eulogy, 
and that tW tinre would be at somewhere around 12:30 or 1:00, and I 
said, "Fine." And knowing this, I began to put my thoughts together. 

That Satmday, Bush declared he was conring. He would be there. That 
S~lday, I began to change my speech, not to be rude or to be 
attacking, but to integrate this monrunt into what needed to be said. 
And then, that Monday morning, I got a call, and I was told that tile 
invitation that had been extended to me had been pulled. I was 
uninvited A woman by the name of Skinner and a Reverend by the name 
of Lawrence was the one who called me to tell me that I was 
uninvited, and when that call came, I called and spoke to one of the 
children. They said, these are the events, and I need to be counseled 
as to ho~v this has come about, and I was told that I would get a call 
shortly, and it would all be clarified. And then, ~vhen the final call 
came, it was -- they were sor~z, but the invitation - the withdra~ving 
of the invitation would stand and that ifI came down, they would 
find a place for me in the church, but I ~vould not speak. And I did 
not go at all I did not know how to deal with that. 

What struck me was on the day of the ceremony, I sa~v how the altar 

was adorned I saw who sat there, and as the camera moved about, I 
saw ~vho was sitting in the audience, and I saw- all of the power of 
the oppressor represented on the stage, and all those who fought for 
the victories that this nation was experiencing and enjoying sat in 
the outhouse, sat out in the field, sat removed, and if it not been 
for Lowery, for President Carter and for Maya Angelou, we would have 
had no voice and no representation at all 

Some ministers who ~vere quite angry at all of this said, "Come on 
down here. Let’s -- let’s -- We have to talk to the press," and I 
said, "Talk to the press about what?" "About this We cannot let it 
stand." ! said, "I don’t think ~hat’s appropriate These are the 
children of my friend. These are the children of the movement Where 
did we let them get caught? Why was Bernice giving this kind of 
sermon ? How did you let Reverend Long become the minister of choice? 
Why wasn’t it at Ebenezer Baptist Church, where Dr King preached? 
And before we go public and beg~n to vent our anger, let us 
understand what role we played in this capitulation that has led to 
this moment, and let us try first to repair it rather than to go ~nto 
public discourse 

When do we sit in a circle of healing? When we begin to talk about 
getting back to where we lost stride How do we fix this? Not how do 
we play the vani~ game, and get off on going public and talking 
about how I was crucified. You know, it’s what it is, and there is a 
way in which we have to dn this that not only prevents - ! don’t know 
that there’ll be another moment quite like that, because Dr. King and 
Malcolm X and Fannie Lou Hamer, folks like that were so rare that to 
be a part of the final ceremony of their departure is a rare moment 
in history, but I think that it goes along with what I have been 
saying here What role have we played in letting all this happen’? 
Where were we? What were we doing that had us so distracted? How can 
it be this way? How did you priests and ministers let the evangelical 
rightwing Christian forces co-opt the greater truth about 
Christi ani~" and the philosophy of liberation? And how did you all 
let that happen, and where are your voices in opposition publicly? 

Ever~’bo@ has a part in this. Everybo@ has something to look at, and 
I think it is a collective experience, and that’s why I thit~ rather 
than sitting here drifting, we’ve got to talk about this, not just 
where we failed and where you failed, and we’ve got to come out of 
this discomse and this discussion, not just talking about it but 
saying, "Here’s where we go," and take courage in the fact that we 
can turn this around, because the truth of the matter is we are the 



only ones that can turn this around. Nothing and no one else can do 
it. Nothing. AMY GOODN/IAN: Harry Belafonte, describing his 
dis-invitation from giving a eulogy at the funeral of Coretta Scott 
King. 

..... [{nd forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, March 21, 2006 11:14 AM 

ebarrera@emaJd .unc.edu 

Fwd: Re: Haxry Belafimte on His Dis-invite from Coretta Scott King Funeral 

..... Forwarded message from vander@email uric edu ..... 
Date: Tue, 21 Mar 2006 10:22:29 -0500 
From: vander@emaihunc.edu 

Reply-To: vander@emaihunc edu 
Subject: Fwd: Re: Harry Belafonte on His Dis-invite Ileum Coretta Scott 
King Funeral 

To: regester@email unc.edu 

Dear Regester, 

You shuuld read this 

Sincerely, 
Vander. 

..... Forwarded message ffum A AIkali@I~YINET UTOLEDO.EDU ..... 
Date: Tue, 21 Miir 2006 09:32:53 -0500 

From: "Alkalimat, Abdu[" <AAIkaIi@UTNET.UTOLEDO.EDU> 
Reply-To: H-NET Discussiun List fur African American Studies 

< H-AJ:RO-AM@H-NET MSU EDU > 
Subject: Re: HarW BeIafunte un tJis Dis-invite l?um Coretta Scott King Funeral 

To: H-A[~ O-AM@H-NET.MS U.]b;DU 

From: Discussion of African-American Literature/Criticism 
[mailtu:AFAM-LIT~LISTSERV.UIC EDU]On Behalf Of Dr. Guddess 

http://www demucracynuw.ur~/article.p[?sid 06/03/20/1439231 

AMY (300DMAN: ttarry, I have a quick question, talking about the children 
and talking abuut Dr. King in Birmingham. Coretta Scott King recently 
died, and it was quite a remarkable funeral. Over 10,000, 15,000 peuple 
came out, four presidents, many senators. Reverend Joseph Luwery, while 
President Bush was sitting right on the dais, talked about weapons of 
nrisdirection right here, and President Carter talked about Dr. Maltin 
Luther King and Coretta Scott King being spied on, and Maya Angelou 
stood up and said, "I speak here for Harry Belafonte and others." Did 
you try to go to Coretta Scott King’s funeral? 

HARRY BEL~’ONTE: What had happened ~vas that when Dr. King came on one 
of his very first trips to New York, he was in Harlem, and a deranged 
black woman stabbed him, and he was - the blade was just millimeters 
away front his heart, and to remove the instlument, his life was in 
jeopardy, and it was a very delicate operation. And it was then that I 
understood that - after seeing Dr. King and talking to him, his first 
concern was what would happen to his family. And I said to myself, our 
leader cannot be concerned about that. That burden should not be on his 
shoulders. There are other aspects of the bmden that would be his in 
relation to it, but not that. So that it was dunranded and responded to 
that forever the welfare of his family would never be in jeopardy with 
him being at the helm of the movement, and we brought resources, and it 
was ray task to direct all that, watching the kids grow-, put money aside 
for their studies, to take care of Coretta, to make sure she had eveW 
convenience at her disposal to go, come while her husband was 
incarcerated. 

So the intinracy of that experience was something that I had beconre 
accustonred to, and when Dr. King was murdered, I was in Atlanta in 
their home, and we separated ourselves Iicom others ~vho were there in 
the living room, and she said, "Would you come with me" We went into 
the bedroom, and she said, "Help me select the clothes that I must -- 
we must dress him in." And it ~vas a veW private and a vely’ remarkable 
thing to - the intimacy of it with her And as we ~vere selecting the 
suits and the shirt and the tie and laying it out, she sat on the bed, 
and she kind of - a place where she had slept so often ~vith her 
husband, and all those memories. And I said, "’¢~qaat is it?" She says, 
"You know, I’m womed about where t2ais is all going I’m worried about 
the nation, the rage, the anger, and I need to know what to do." And we 
talked for a second. Then I said to her, "You kno~v, at this vely’ moment 
in Memphis, thousands of sanitation workers are on hold, because Dr. 
King was supposed to have been there tomorro~v to lead that movement and 
to speak to the people, and before your husband, our leader, is put in 
his grave, if you have the will and the capacity to go do~vn there 
tomorro~v and stand up before those workers and let the world know- that 
the movement has not been interrupted, that the process continues, and 
that all of us, as strong or as ~veak as we may be, will step into the 
breach and do what must be done." And she did, and she ~vent down, and 
she spoke, and ~ve came right back. 

Now, all through the years since then, the building of the King Center, 



many choices of things that she made to do, because she was in her own 
right very involved for Dr. King. She was one of the - she was very, 
very committed to the peace movement, and as a matter of fact, in 
Europe, during the assassin-- the missile crisis and whamot, we gave 
-- we put on a peace concert for 250,000 Germans in Cologne, mostly 
students, and the moment when Coretta King -- I called and asked her to 
come to speak. It would mean a lot to the young people there She came, 
and I have never, ever heard a declaration of approval like those young 
German youth did when she came, and she had a sense of her own power. 
She had a sense of her own capacity- to bring itffluence and to be 
revered for the work she did. 

When she died, none of us kmew that she was in Mexico, that she had -- 
I knexv that she was ill. I knew about the heart attack, the 
defibrillation and the stroke. But - and I knew she had cancer, but I 
thought the cancer was contained, and when she went to Mexico, she was 
there with her children, and I got the news completely without knowing 
any of the details, so for a few- days we didn’t know- what was 
happening. Where is she? ~;~’no’s bringing her honre? V~nen is the f~xeral? 
When is the this, when is the that? 

And finally, I lefi a call -- I left a message on the phones of the 
children, saying, "Please give nre a call. I know this is a difficult 
nroment, but there are things that must be done, and I would like to 
help if I can." I was then called a day later and told that, yes, that 
it was on that Tues- this xvas on a Friday, Friday- evening, that the 
funeral was going to take place that Tuesday-, and that it would start 
at noon, and that with all the people that were being invited, that it 
was -- I was to be one of these people delivering the eulogy, and that 
nry tinre xvould be at somewhere around 12:30 or 1:00, and I said, "Fine." 
And krmwing this, I began to put nry thoughts together. 

That Saturday-, Bush declared he was coming. He would be there. That 
Sunday, I began to change my speech, not to be rude or to be attacking, 
but to integrate this moment into what needed to be said. And then, 
that Monday morning, I got a call, and I was told that the invitation 
that had been extended to me had been pulled I was uninvited. A woman 
by the name of Skilmer and a Reverend by the name of Lawrence was the 
one who called me to tell me that I was tminvited, and when that call 
came, I called and spoke to one of the children. They- said, these are 
the events, and I need to be counseled as to how- this has come about, 
and I was told that I would get a call shortly-, and it would all be 
clarified And then, whel’~ the final call came, it ~vas -- the?, were 
SOlT,V, but the invitation - the ;vithdrawing of the invitation would 
stand and that if I came down, the?, would find a place f,ar me in the 
church, but I would not speak. And I did not go at all. I did not know 
how- to deal with that. 

What struck me was on the day of the ceremony, I saw how the altar was 
adorned. I sa;v who sat there, and as the camera moved about, I saw who 
was sitting in the audience, and I saw all of the power of the 
oppressor represented on the stage, and all those ;vho fought for the 
victories that this nation was experiencing and enjoying sat in the 
outhouse, sat out in the field, sat removed, and if it not been for 
LowelTy’, for President Calter and for Maya Angelou, we would have had no 
voice and no representation at all. 

Some ministers who were quite angry at all of this said, "Come on down 
here. Let’s -- let’s -- We have to talk to the press," and I said, 
"Talk to the press about what?" "About this We cannot let it stand." 1 
said, "I don’t think that’s appropriate. These are the children of my 
friend. These are the children of the movement Where did we let them 
get caught? Why was Bernice g~ving this kind of sermon? How did you let 
R everend Long become the minister of choice? Why" wasn’t it at Ebenezer 
Baptist Church, where Dr King preached? And be:tore we go public and 
begin to vent our anger, let us understand what role we played in this 
capitulation that has led to this moment, and let us try :first to 
repair it rather than to go into public discourse. 

When do we sit in a circle of healing? When we begin to talk about 
getting back to where we lost stride. How do we fix this? Not how do we 
play the vanity game, and get off on going public and talking about how 
1 was crucified. You know, it’s what it is, and there is a way in which 
we have to do this that not only prevents - ! don’t know that there’[l 
be another moment quite like that, because Dr. King and Malcolm X and 
Fannie Lou Hamer, folks like that were so rare that to be a part of the 
final ceremony of their departure ~s a rare moment in history, but I 
think that it goes along with what I have been saying here. What role 
have we played in letting all this happen’? Where were we? What were we 
doing that had us so distracted’? How can it be this way? How did you 
priests and ministers let the evangelical rightwing Christian forces 
co-opt the greater truth about Christianity and the philosophy of 
liberation? And how did you all let that happen, and where are your 
voices in opposition publicly’.’ 

Everybody has a part in this. EvelTbody has something to look at, and 
third: it is a collective experience, and that’s why I thirtk rather than 
sitting here drifting, we’ve got to talk about this, not just xvhere xve 
failed and where you l:ailed, and we’ve got to come out of this 
discourse and this discussion, not just talking about it but saying, 
"Here’s where we go," and take courage in the fact that we can turn 



this around, because the truth of the matter is we are the only ones 
that can turn this around Nothing and no one else can do it. Nothing 
AMY G OODM~N: Harry Belafonte, describing his dis-invitation fi~om giving 
a eulogy at the funeral of Coretta Scott King. 

..... t~nd forwarded message ..... 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, March 22, 2006 12:04 PM 

Teresa Chnrch <chu((~:ils.nnc.edu-~ 

Re: [BCAI,A] "Tsotsi," a Roger Ebert review (fwd) 

Dear Teresa: Thanks much. I had heard about the film When the semester 
ends, lets have an update. Hope things are going well for you. 
Sincerely, Charlene Regester 

Quoting Teresa Church <churt@ils.unc edu>: 

Hello Charlene, 
I received this tlcom colleagues through une of the listservs that I 

subscribd to. The details about the mentioned film may be of interest to 
you I hope things are going well for you and will see you the first 
chance I get for a spare moment of rest. 

Best regards, 

Teresa 

.......... Forwarded message .......... 
Date: Tue, 21 Mar 2006 13:01:30 -0500 
From: (3 lad?’s Smile?" Bel[ <gbeH@kent edu> 
Reply-To: ’]’he Black Caucus of the American Library Association 
<BCALA@] .ISTSERV.KENT E]-)U> 

To: BCAI.A@LISTSERV KENT.F.[)U 
Subject: [BCALA] "Tsotsi," a Roger Ebert review 

..... Original Message ..... 

>> In many films today, the art of transformation is oRen lost in 
>> entertaining by any means neccesary. And as the Bible says, "out 
>> of the mouthes of babes..." In this case it is in the eyes of babes. 
>> 

>> S.D. Hart-is 
>> 

>> http ://ro~erebert.suntimes.com/apps/pbcs dll/ar ticle?AID 200660308003 
>> 

>> Tsotsi (R) 
>>Ebert: Users: You: Rate this movie right now 
>> 

>> Presley Chweneyagae stars in the title role in the South African film 
>> "Tsotsi," winner of the ()scar for Best Foreign Film 
>> 

>> 

>> Tsotsi 
>> 

>> 

>> BY ROGER EBERT / March 10, 2006 
>> 

>> Cast & Credits 
>> Tsotsi: Presley Chweneyagae 
>> 2vfiriam: Terry Pheto 
>> Boston: Mothusi Magano 
>> Tsotsi’s father: Israel Makoe 
>> Sgt. Zuma: Percy Matsemela 
>> Young Tsotsi: Benny Moshe 
>> 

>> _’vSraraax presents a fihn directed and written by- Gavin Hood. Based 
>> on the novel by Athol Fugard. Running time: 94 minutes. In Zulu, 
>> Xhosa and Afrikaans with English subtitles. Rated R (for language 
>> and some strong violent content. 
>> 

>> How strange, a movie where a bad man becomes better, instead of the 
>> other way around. "Tsotsi," a film of deep emotional power, considers 
>a 

>> young killer whose cold eyes show no emotion, who kills unthir~kingly, 
>> and who is transformed by the helplessness of a baby. He didn’t mean 

to 

>> kidnap the baby, but now- that he has it, it looks at him ~vith trust 
and 

>> need, and he is powerless before eyes more demanding than his own. 
>> 
>> The movie, which just won the Oscar for best foreign film, is set in 
>> Soweto, the township outside Johannesburg where neat little houses 
>> built by the new- govermnent are overwhelmed by square miles of 

shacks. 
>> There is pover~ and despair here, but also hope and opportunity; 

from 
>> Soweto have come generations of politicians, entrepreneurs, altists, 



>> musicians, as if it were the Luwer East Side uf South At’rica Tsotsi 
>> (Presley Chweneyagae) is nut destined tu be one ufthuse We don’t 
> even 
>> learn his real name until later in the film; "tsotsi" means "thug," 
>> and that’s what he is 
>> 

>> He leads a louse-knit gang that smashes and grabs, luots and shoots, 
>> sets um each morning tu stem something. On a crowded train, they 
>> staba man,- and he dies without anyune nuticing; they hold his bo@ 
>> up with their own, take his wallet, flee when the doors open. Another 
>> day’s work. But when his friend Boston (Mothusi Magano) asks Tsotsi 
>> how he really- feels, whether decency comes into it, he fights with 
>> hint and walks off into the night, and we sense how alone he is. 
> Later, 
>> in a flashback, we will understand the cruelty of the honre and father 
>> he fled from. 
>> 

>> He goes front here to there. He has a strange nreeting with a man in a 
>> wheelchair, and asks him why he bothers to go on living. The nran tells 
>> him. Tsotsi finds hirrlself in an upscale suburb. Such areas in Joburg 
> are 
>> usually gated cormnunities, each house surrounded by a security wall, 
>> every gate pronrising "armed response." An African professional worrlan 
>> gets out of her Mercedes to ring the buzzer on the gate, so her 
>> husband can let her in. Tsotsi shoots her and steals her car. Some 
>> time passes before he realizes he has a passenger: a baby boy. 
>> 

>> Tsotsi is a killer, but he caunot kill a baby. He takes it horrle with 
>> hint, to a room built on top of somebody else’s shack. It nright be wise 
>> for him to leave the baby at a church or an orphanage, but that 
>> doesn’toccur to hint. He has the baby, so the baby is his. We can 
>> guess that he will not abandon the boy because he has been abandoned 
>> hinrself, and projects upon the irffant all of his own self-pity. 
>> 

>> We realize the violence in the fihn has slowed Tsotsi himself is slow 
>> to realize he has a new agenda He uses newspapers as diapers, feeds 
> the 
>> baby condensed milk, carries it aroused with him in a shopping bag 
>> Finally, in desperation, at gunpoint, he fbrces a nursing mother 
>> (Terry Pheto) to feed the child. She lives in a nearby shack, a clean 
> and 
>> cheerful one As he watches her do what he demands, something shifts 
>> inside of him, and all of his hurt and grief are awakened. 
>> 

>> Tsotsi doesn’t become a nice man. He simply stops being active as an 
>> evil one, and finds his time occupied with the child. Babies are 
>> single-minded. They want to be fed, they want to be changed, they want 
>> to be held, they want to be made much of. and they think it is their 
>> birttn-ight. Who is Tsotsi to argue? 
>> 

>> V~nnat a simple and yet profound story this is It does not 
> sentimentalize 
>> poverty or make Tsotsi more colorful or sympathetic than he should be; 
>> if he deser~,es praise, it is not for becoming a good man but f;ar 
>> allowing himself to be distracted from the job of being a bad man. The 
>> nursing mother, named Miriam, is played by Ter~ Pheto as a quiet 
>> counterpoint to his rage. She lives in So,veto and has seen his kind 
>> bef;are. She senses something in him, some pool of feeling he must 
>> ignoreif he is to remain Tsotsi She makes reasonable decisiuns 
>> She acts nutas a heruine but as a realist who wants tu nudge Tsutsi 
>> in a directiun that will prutect her uwn family and this helpless 
> baby, 
>> and then perhaps even Tsutsi himself. These two performances, by 
>> Chweneyagae and Phetu, are surrounded by temptations tu overact ur 
>> cave in tu sentimentality; they step safely past them and play the 
>> characters as the?" might actually live their lives. 
>> 

>> How the stury develops is for you tu discover. I was surprised to find 
>> that it leads tuward hupe instead uf despair; why does fictiun su 
>> uften assume defeat is our destiny? The film avuids obligatury 
>> violence and actually deals with the characters as people The 
>> story is based un a nuvel by the South African Nubel laureate Athul 
>> Fugard, directed and written by Gavin Houd 
>> 
>> ~Ilnis is the second year in a row (after "Yesterday") that a South 
>> African film has been nominated for the ]2~reign film Oscar. There are 
>> sturies in the beluved cuuntry that have cried for a century to be 
> told 
>> Ebert’s cuverage of "Yesterday" and uther Suuth African :films at the 
>> Turuntu Film Festival can be found here and elsewhere in the Toronto 
>> festival sectiun uf the site. 
>> 

>> 

>> 

>> ~BLA(2K CAUC’£;S OF THE AMERICAN LIBRARY AS SOCIATION NEWSLETTEP~ 
>> 

>> "Sometimes a word is found so right that it 
>> trembles at the slightest explanation." 
>> 

>> --Rita Dove 
>> 



>> 

>> S.D. Harris 
>> Asst Editor, BCALA Newsletter 
>> PO. Box 1288 
>> Nonvalk, CT 06856 
>> Ph.,9"ax (203) 299-1226 
> 



From: 

Sent: 

To: 

Subject: 

Regester, Charleue B <regester@email.unc.edu> 

Thursday, March 30, 2006 8:34 AM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Re: Greetings ti~m The Oxford AmericaJ~ 

Dear Vander: Let me know how you think I should respond. I am not 
interested in completing the SUl~’ey Hope to see you later today and 
will attend the reparations conference between 12 and 2pm. Sincerely, 
Charlene Regester 

..... For~varded message from carolarm@oxIbrdamericanmag.com ..... 
Date: Fri, 24 Mar 2006 16:22:35 -0600 
From: Carol .amn Fitzgerald <carolama@oxfordamericanmag.com> 

Reply-To: Carol Ann Fitzgerald <carolaun@oxtbrdamericanmag.com> 
Sulziect: Re: Greetings from The Oxford American 

To: regester@email unc.edu 

Dear Charlene, 

Here is the standard questionnaire we’re sending to a variety of iblks 
But if you would be interested in taking on one particular subject more 
in-depth that ~vould be intriguing to me We do still have room for 
pieces of approximately 500-800 words, which for the sake of 
categorization we’re calling "odes" (though they are all prose, not 
poetry! ) ~r which we can offer an honorarium. In any event, if you’d 
like to respond to the questionnaire, I’d love to include you in the 
mix. r II send you free copies of the issue, of course. 

Here’s the basic letter: 

If you won?t be able to contribute a longer piece to our BEST OF TtI[{ 
SOUTH issue (what, you don?t like two-week deadlines?), we hope we 
still might be able to entice you to answer all or some or one of the 
questmns on our first-ever BEST OF THE SOUTH Questionnaire (posted 
below) Our aim is to collect the best answers from the most 
interesting people around (that means YOU!) and place them in a BEST OF 
forum in the issue Such a J2wum, we are convinced, would make for 
lively, surprising, even edi[~,!ing, reading. Your responses can be short 
or long, your call. And again, you don?t have to answer all of these, 
just the ones that inspire you. 

Alas, we can?t afford to pay anything J2~r your responses although we 
know they will be quite valuable But next to your name we will mention 
your latest book, movie, CD, your restaurant or web site, or the office 
you?re running for or your last successful lawsuit?anything, in short 
that you?d like. 
In advance, we thank you for your contributions We know you are 
EXACTLY the kind of person our readers would love hearing 
from?otherwise we wouldn?t have pestered you like this. 

Our deadline is: 

April 1, 2006. 

Thank you again. 

The Editors. 

*****THE OXFORD AMERICAix," S BEST OF THE SOUTH FORI~I***** 

LITERATURE 
What is the best nonfiction book about the South? 

What is the best Southern novel? 

What is the best line from a Southern poem or book’.’ 

Who is the best villain in a Southern book? 

Who is the most underrated Southern writer (dead or alive)? 

What is the best Southern short story? 

What Southern book would best make a movie? 

What would be the best title for a great Southern novel that’s never 
been written? 

What’s the best name for a character from a Southern novel? 

TI~AVEL 
Where is the best place to visit in the South? 

Where is the best place for a picnic? 



Where’s the best place to experience the outdoors in the South? 

What’s the best body of water in the South? 

Best cheap thrill in a Southern city? 

What’s the best festival in the South? 

What’s the best historic site in the South? 

What’s the best name of a Southern town? 

What is the best Southern town? 

Where is the best place to take kids in the South? 

What’s the best cultural attraction in the South? 

What is the best example of public art in the South? 

What would you like to experience in the South that you haven’t yet? 

What’s the best offbeat attraction in the South? 

PEOPLE 
Who is your favorite person (past or present) in the South? 

Who’s the most memorable--for better or for worse--Southern politician? 

Who is the most creative or artistic person in the South? 

Who is the most inspiring Southerner (past or present)? 

Who is the best media figure--radio, tv, newspapers, etc --in the South? 

Who’s the most charismatic figure in the South? 

Who’s the most wild Southerner? 

FOOD 
What’s the best fancy restaurant in the South? 

What’s the best &re or diner in the South? 

What’s the best bar? 

Best jukebox in the South? 

Best roadside stand in the stand? 

Best iicied catfish in the South? 

Best place to eat Southern oddities (pigs’ feet, etc)? 

Best atmosphere in a Southern restaurant? 

Best dessert in the South’? 

THE }:UTURE 
What do you predict will happen in the South in 10 years’? 

What do you predict will happen in the South in 100 years? 

Who’s the best psychic in the South? 

What idea would most benefit the South’s future? 

What would you put in a time capsule to represent the South today? 

What should be the motto for the new South? 

What’s the biggest danger in the South’s future? 

What’s the best idea for rebuilding New Orleans? 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Sub.ie~: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, March 31, 2006 2:01 PM 

ebarrera@)emml .unc.edu 

ATT00001 .c 

Dear Erica: Attached is the list. Hope this works as I was having some 
difficulb~" accessing this Once you add the new videos please print in 
alphabet~ical ordera and email back to me so that I car1 keep a copy of 
the most tap to date list Also, you should date the list. Thanks much. 

Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, April 3, 2006 3:26 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Facul~ and Administra’6ve Positions in Humanities 

..... Forwarded message li’om amccarthy@academickeys.com ..... 
Date: anion. 3 Apr 2006 14:38:46 -0400 @DT) 
From: Andrea McCarthy <amccalthy@academickeys corn> 

Reply-To: amccarthy@academickeys.com 
Subj ect: Facul~ and A&ninistrative Positions in Humanities 

To: regester@email.unc.edu 

Dear Professor Regester, 

This month’s issue of AcademicKeys’ e-Flier for Humanities 
features 24 faculty openings, 21 senior administrative positions, 
and 4 Post-doc opportunities and links to hundreds more positions 
in higher education 

Issue: Humanities 04/02/06 

Circulation: 22,000 

A discipline specific version of’this e-flier is also distributed. If 
you are interested in that version, please visit our site: 
w~v.academickeys.com 

Add your department’s positions to our next e-Flier, where 86% of the 
top 100 institutes in the US advertise their positions: 

http:i/tlumanities.AcademicKeys.com/client lo~in.php?ta~ HU99060402 

Visit the Lighter Side Of Academia, the AcademicKeys cartoon o17 the week: 

http:/iwww.academickeys.con~/all/cartoon.php 

ACADEMIC ~YS FEATURED FREE SERVICE 

~-> Search journals and professional publications 

http://humanities.AcademicKevs.com,jour main.php?tag HU99060402 

SEN’fOR ADMINISTRATIVE POSITIONS: 

NEW! - PROVOST 
Provost Office 
Santa Clara L-niversit’5~ 
Santa Clara, CA 
Date Posted: Mar. 28th, 2006 

http ://a&ninistration.AcademicKevs. com/r edirect.~hl~?6550-HU99060402 

NEW! - Dean of Graduate Studies 
ISU Graduate School 
Idaho State University 
Pocatello, ID 
Date Posted: Mar 23rd, 2006 

http ://administration.AcademicKevs. co~rdredirect php?6526-HU99060402 

NE;V! - Vice Provost for Research, Graduate Studies and Outreach and 
Dean of the Graduate School 

Universi~ of Rhode Island 
Kingston, RI 
Date Posted: Mar 20th, 2006 

http ://administration.AcademicKevs. co~rdredirect php?6517-HU9906tN02 

Dean of the College of Sciences 

College of Sciences 

Universi~ of Central Florida 

Orlando, FL 

Date Posted: Jan 24th, 2006 



http://socialscien ces AcademicKes:s com/redirec t.php?6115-HI J99060402 

Dean of the Graduate School and Associate Vice President for Faculty’ 
Development 

Office of A cademic Affairs 
Creighton University’ 
Omaha, NE 
[)ate Posted: Feb 20th, 2006 

http://hunranities.AcademicKevs.coln/redirect.php?6347-HU99060402 

Dean 

College of Arts and Sciences 

Ohio Univelsi~- 

Athens, OH 

Date Posted: Jan. 5th, 2006 

http://humanities.AcadelnicKevs.com/redirect.php?5970-HU99060402 

Dean of the College of Httmanities and the Arts 
San Jose State University" 
San Jose State University 
San Jose, CA 
Date Posted: Dec. 9th, 2005 

httl~://hunranities.AcademicKevs.coln/redirect.l~hp?5787-HU99060402 

Dean, College ofAlts & Sciences 
College of Arts & Sciences 
University" of Missouri-Kansas City 
Kansas City-, MO 
Date Posted: Mar. 7th, 2006 

http ://administration.AcademicKeys. com/redirect.php?6450-HU99060402 

Dean 
School of Filmmaking 
North Carolina School of the Arts 
Winston-Salern~ NC 
Date Posted: Feb. 21st, 2006 

http ://administration.AcademicKevs. COlr~redirect php?6354-HU99060402 

Associate Dean for Academic Affairs 
College of Nursing 
University of Iowa 
Iowa City-, L~_ 
Date Posted: Feb 17th, 2006 

http ://administration.AcademicKevs. com/redirect.php?6328-HU99060402 

Dean, Faculty of Social Sciences and Humanities 
Faculty of Social Sciences and Humanities 
Lakehead University 
Thunder Bay, ON 

Canada [)ate Posted: Feb 8th, 2006 

http ://administration.AcademicKevs. com/redirect php?6 265-t]J.J99060402 

Dean, College of Arts and Science 
Arts and Science 
University of Massouri-Columbia 
Columbia, MC) 
Date Posted: Feb 6th, 2006 

http://aNninistration.AcademicKeys.congredirect.php?6238-HU99060402 

Chancellor 
Chancellor’s Office 
Washington State University - Tri Cities 
Richland, WA 
Date Posted: Jan. 26th, 2006 

http ://administr ation.Ac ademicKe~,~s, com/redirect.php?6142-HU99060402 

Dean for the College of Liberal Arts 
College of Liberal Arts 
Hamlme University" 
St. Paul, MN 
Date Posted: Jan. 10th, 2006 



http : //adaninistration.AcademicKe~/s. comJredirect.php?6002-HU99060~g)2 

Provost/Vice President of Academic Affairs 

American Universi~" of Armenia 
Yerevan 
Armenia    [)ate Posted: Jan. 6th, 2006 

http : //adaninistration.AcademicKeys. comJredirect.php?5980-HU99060~g)2 

Vice Presidcnt for Research 
Research 
Colorado State Uni-,~ersity 
Fo~t Collins, CO 
Date Posted: Jan. 5th, 2006 

http ://ackninistration.AcademicKes~s. com/redirect.php?595 5-HU99060402 

Director of Facul~ Management 
Office of the Provost 
Capella Uni-,~ersity 
Minneapolis, MN 
Date Posted: Jan. 4th, 2006 

httl~ :/iadrninistration.AcademicKcvs. c orr~ledir ect.1)h~ ? 5948-HU99060402 

Vice Chair (Academic Coordinator) 
Center for Latin Arnerican Studies 
University of California, Berkeley 
Berkeley, CA 
Date Posted: Jan. 3rd, 2006 

http ://administration.AcademicKeys. com/redirect.php?593 3-HU99060402 

Senior Facul~z Position 
The Dr. Kiran C. Patel Center f,ar Global Solutions 
University- of South Florida 
Tampa, FL 
Date Posted: Dec. 16th, 2005 

http ://administration.AcademicKevs. co~r~redirect php?5859-HU9906(N02 

President 
Office of the President 
Framingham State College 
Framingham, MA 
Date Posted: Dec. 16th, 2005 

http ://administration.AcademicKevs. com/redirect.php?5848-HU99060402 

ACADEiVlIC AD\~’ISTRATOR - Liberal Education Dept 

Liberal Education Dept 

Columbia College 

Chicago, IL 

[)ate Posted: Dec 5th, 2005 

http ://administration.AcademicK e’~’s, cam/redirect php?5735-t ]1399060402 

ACADE,VS[C POSITION S: 

NEW! - Research Assistant Professor 
Population Research (;enter 
The Universib" of Texas at Austin 
Austin, TX 
Date Posted: Apr 2rid, 2006 

http ://socialsciences.AcademicK e’~’s.com/redirect php?6572-I tU99060402 

Visiting Assistant Proessor 

Communication 

Cornell University 

Ithaca, NY 

[)ate Posted: Mar. 3rd, 2006 

http:/isocialsciences.AcademicKcys.com/redirect.php?6426-HL-99060402 

Documentary/Cultural Anthropologist 
Dept of Anthropology 
SUNY Osxvego 
Oswego, NY 
Date Posted: Jan. 5th, 2006 



http://socialsciences.AcadelnicKes~s.coln/redirect.php?5951-HU99060402 

Research Assistant Professor 
Regional Research Institute 
West Virginia Universi~" 
Morgantown, WV 
Date Posted: Dec. 30th, 2005 

httl~:/isocialsciences.AcadelnicKcvs.coln/redirect.l~hl~?5932-HL-99060402 

Lecturer Full-Time in American Ethnic Studies 
American Ethnic Studies 
University of Washington 
Seattle, WA 
Date Posted: Dec. 20th, 2005 

http ://socialsciences AcademicKeys com/redirect.php? 5886-HU9906(;,402 

Lecturer American Ethnic Studies: Filipino (Tagalog) 
American Ethnic Studies 
University of Washington 
Seattle, WA 
Date Posted: Dec. 20th, 2005 

http://socialsciences.AcadelnicKevs.coln/redirect php?5887-HU99060402 

Engineering Librarian 
Kerme@ Library, 
California Polytechnic State University 
San Luis Obispo, CA 
Date Posted: Dec. 16th, 2005 

http ://socialsciences AcademicKevs com/redirect.php? 5856-HU9906(;,402 

NEW! - The Macricosms Visiting Endowed (;hair of Hellenic and Modern 
Greek Studies 

Arts and Sciences 

Western Connecticut State Universi~ 
Danbw, CT 
[)ate Posted: Mar. 31st, 2006 

http://hurnanities.AcademicKeys.com/redirect.php?6567-HIJ99060402 

NEW! - American Historian 
Liberal Arks 
D’Youville College 
But]hlo, NY 
[)ate Posted: Mar 10th, 2006 

http ://humanities AcademicKe ,vs.com/redirect php ?6484-HU99060402 

Assistant Professor of English 
Humanities and Fine Arts Division 

Chaminade l.Jniversl~ of Honolulu 
Honolulu, Eli 
[)ate Posted: I~’eb 24th, 2006 

http://hurnanities.AcadelnicKeys.coln/redirectphp?6389-HU99060402 

AS SISTAiXn2 PROFES SOR-Women’s Health 
School of Public Health and Health Sciences 
University of Massachusetts at Amherst 
2ur~aerst, MA 
Date Posted: Feb. 24th, 2006 

http://humanities.AcadelnicKevs.com/redirect.php’.’6383-HU99060402 

English Lecturer 
Humanities and Fine Arts Division 

Chaminade Universi~" of Honolulu 
Honolulu, HI 
Date Posted: Feb. 24th, 2006 

httl~://hurnanities.AcadelnicKevs.coln/redirectl~hp?6390-HU99060402 

Department Chair 
Classical Studies, Anthropology & Archaeology 
The University of ~ron 
Akron, OH 
Date Posted: Feb 22nd, 2006 



http ://humanities.AcademicKeys.com/redirect.php ?6369-HU99060402 

Europeal~’Non-West Histol)’ 
Humanities 
College ofiVlount St Joseph 
Cincinnati, OH 
Date Posted: Feb. 9th, 2006 

http ://humanities AcademicKev, s. com/redirect.php ?6276-HU99060402 

Department Chair 
English & Foreign Languages 
Orange County Community, College 
Middletown, NY 
Date Posted: Feb 7th, 2006 

http ://humanities.AcademicKevs.com/redirect.php ?6254-HU99060402 

Assistant Prufessur - American tlistuw 

ttistury and Philosuphy 

Indiana University Nurthwest 

Gary,, IN 

Date Posted: Feb. 1 st, 2006 

http ://humanities AcademicKe ,vs.com/redirect.php ?6188-HU99060402 

Assistant Professur 

Histury 

Springfield Technical Community Cullege 

Springfield, MA 

[)ate Pusted: Jan 20th, 2006 

http://hmnanities.AcademicKe~/s.cum/redirect.php?6096-HU99060402 

Assistant Prufessor 
English 
Springfield Technical CummunW Collge 
Springfield, MA 
Date Posted: Jan. 20th, 2006 

http ://humanities AcademicKeys.com/redirect.php ?6094-HU99060402 

Assistant Professor, Modern Architectural HistolT 
Art and Architectural Histot)~ 
Rhode Island School of Design 

Providence, RI 
Date Posted: Jan. 1 lth, 2006 

http :/ihumanities.Ac ademicKe’cs, com/redirect.php ?6012-HU99060402 

Instructional Development Consultant - Humanitiess 
Center for Teaching and Engaged Learning 
Furman Univer si~- 
Greenville, SC 
Date Posted: Jan. 3rd, 2006 

htt~ ://l-lumanities.AcaderrlicKevs.com/redirect.~h~ 75935-HU99060402 

Assistant Professor (tenure track) 
Music 
Brown Univcrsity" 
Providence, RI 
Date Posted: Dec 21st, 2005 

http ://humanities AcademicKe ,vs.com/redirect.php ?5891-HJZ99060402 

Tenure Track Open Position 
Education, Culture & Society- 
University of Utah 
Salt Lake City-, UT 
Date Posted: Dec. 20th, 2005 

http ://humanities.AcadelnicKeys.com/redirect.php ?5882-HU99060402 

Division Chair 
Humanities 
University’ of Pittsburgh at Jolmstown 
Johnsto~vn, PA 
Date Posted: Nov. 23rd, 2005 



http:/ihumanities.AcademicKeys.cum/redirect.php?5602-ItV.J99060402 

Critical Histories uf the Arts, Tenure ’];rack 
Center fur the Arts in Society 
Carnegie Mellon Universi~ 
Pittsburgh, PA 
])ate Posbed: Nov. 22nd, 2005 

http ://humanities.AcaderrlicKevs.com/redirect.php 75601-HU99060402 

POST-DOCTORAL POSITIONS: 

Postdoctoral Position 
Population Research Institute 
Penn State 
Universi~ Park, PA 
Date Posted: Mar. 4th, 2006 

http ://socialsciences.AcademicKes~s.com/redirect. php?6433-HU99060402 

Postdoctoral position: Global Systems 
Research 
New England Coraplex Systerus Institute 
Cambridge, MA 
Date Posted: Dec. 19th, 2005 

htm:/isocialsciences.AcademicKevs.corairedirect.l~hp?5871-HL-99060402 

Post doctoral fellow 
Adolescent Medicine 
Cincinnati Children’s Hospital Medical Center 
Cincinnati, OH 
Date Posted: Dec. 16th, 2005 

http ://socialsciences AcademicKeys com/redirect.php? 5854-HU9906(;,402 

Postdoctoral Position 
Population Research Institute 
Penn State Universi~ 
University Park, PA 

Date Posted: Nov. 29th, 2005 

http ://socia lsciences.AcademicKevs.com/redirect php?5665-HU99060402 

Change your email/subscribe directly: 

Do you need to update ?’our email information with us? Proceed to the 
following page: 

http://www.academickevscon’v’all/user change email.php 

Did yuu receive this e-Flier fi’um a colleague and wuuld like to 
continue tu receive this ur other e-Fliers from Academic Keys, Please 
pruceed tu the following page: 

http :/iwww. academick ey s. cum/allisubscri be.php 

UNSUB SCR]I~E: 

This e-Flier was sent to the email address: 

regester@email.unc.edu 

Ifyuu would like tu unsubscribe ]?urn further e-Fliers 
and uther correspundence from AcademicKeys cum, 
must pruceed tu the following web page: 

http :i/AcademicKev, s. cum/a [1/unsubscribe.php 

Copy EXACTLY the email address shown above intu the 
form on that page and submit the form. Yuur request 
tu unsubscribe will be processed within 24 huurs 

We assure you that we make every attempt to hunor requests 
to unsubscribe. Thank yuu J2~r your patiencet If you 
have any further conm~ents or suggestions, please send an 
email to EmailUs@AcademicKeys.com 

Sincerely-, 

Andrea McCarthy 
Academic Keys, LLC 
18 Dog Lane, State B 



Storrs, Connecticut 06268 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, April 3, 2006 5:34 PM 

Mmfland, Theresa L <tmaifla~@email.unc.edtr~ 

Re: Re~heduled exam at LDS on Tuesday, April 4th 

ATT00001 .c 

Dear Theresa: I attempted to email the exam to the address below but 
this address is not receiving my message Therefore, I have sent the 
exam to you. Please let me kno~v if you have received this materih I 
will check again in the morthng around 8:30a m Sincerely, Charlene 
Regester 

Quoting Theresa Maitland <tmaitlan@email unc edu>: 

PLEASE DO NOT SEND ’Kf ;rE EXAM BY REPLYING TO T[tIS E[x~%]L: AIS. EMAILED 
E~MS SttOULD BE SENT TO OUR S~ECI~. EMAIL ACCOUNT FOR E~dxAS: 

ldstests@unc.edu 

Dear Proli Hoefges 

I am writing this as a friendly reminder You have a students who 
will be raking your exam at ow o:flSce on Tuesday, April 4~ at 9:15 

. You have agreed to emai[ ~e exam to our special email 
account for exams listed above We understand that maW prol%ssors 
select this option for delivery because it allows the most 
:[lexibiliW m completing an exam We are requesting, if it would be 
at all possible, to receive the exam the day before, l£this ~s not 
possible, we do understand and we request that you please email us 
and let us know when you will be able to email the exam to our olNce. 

’]?hank you on the behalf of the student we sharer 
Please 1%e1 free to call me or email me if you have any questions 

Theresa Maitland Ph.D 
Assistant I)irector 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, April 4, 2006 8:27 AM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Facul~ and Administra’6ve Positions in Humanities 

..... Forwarded message li’om amccarthy@academickeys.com ..... 
Date: anion. 3 Apr 2006 14:38:46 -0400 @DT) 
From: Andrea McCarthy <amccalthy@academickeys corn> 

Reply-To: amccarthy@academickeys.com 
Subj ect: Facul~ and A&ninistrative Positions in Humanities 

To: regester@email.unc.edu 

Dear Professor Regester, 

This month’s issue of AcademicKeys’ e-Flier for Humanities 
features 24 faculty openings, 21 senior administrative positions, 
and 4 Post-doc opportunities and links to hundreds more positions 
in higher education 

Issue: Humanities 04/02/06 

Circulation: 22,000 

A discipline specific version of’this e-flier is also distributed. If 
you are interested in that version, please visit our site: 
w~v.academickeys.com 

Add your department’s positions to our next e-Flier, where 86% of the 
top 100 institutes in the US advertise their positions: 

http:i/tlumanities.AcademicKeys.com/client lo~in.php?ta~ HU99060402 

Visit the Lighter Side Of Academia, the AcademicKeys cartoon o17 the week: 

http:/iwww.academickeys.con~/all/cartoon.php 

ACADEMIC ~YS FEATURED FREE SERVICE 

~-> Search journals and professional publications 

http://humanities.AcademicKevs.com,jour main.php?tag HU99060402 

SEN’fOR ADMINISTRATIVE POSITIONS: 

NEW! - PROVOST 
Provost Office 
Santa Clara L-niversit’5~ 
Santa Clara, CA 
Date Posted: Mar. 28th, 2006 

http ://a&ninistration.AcademicKevs. com/r edirect.~hl~?6550-HU99060402 

NEW! - Dean of Graduate Studies 
ISU Graduate School 
Idaho State University 
Pocatello, ID 
Date Posted: Mar 23rd, 2006 

http ://administration.AcademicKevs. co~rdredirect php?6526-HU99060402 

NE;V! - Vice Provost for Research, Graduate Studies and Outreach and 
Dean of the Graduate School 

Universi~ of Rhode Island 
Kingston, RI 
Date Posted: Mar 20th, 2006 

http ://administration.AcademicKevs. co~rdredirect php?6517-HU9906tN02 

Dean of the College of Sciences 

College of Sciences 

Universi~ of Central Florida 

Orlando, FL 

Date Posted: Jan 24th, 2006 



http://socialscien ces AcademicKes:s com/redirec t.php?6115-HI J99060402 

Dean of the Graduate School and Associate Vice President for Faculty’ 
Development 

Office of A cademic Affairs 
Creighton University’ 
Omaha, NE 
[)ate Posted: Feb 20th, 2006 

http://hunranities.AcademicKevs.coln/redirect.php?6347-HU99060402 

Dean 

College of Arts and Sciences 

Ohio Univelsi~- 

Athens, OH 

Date Posted: Jan. 5th, 2006 

http://humanities.AcadelnicKevs.com/redirect.php?5970-HU99060402 

Dean of the College of Httmanities and the Arts 
San Jose State University" 
San Jose State University 
San Jose, CA 
Date Posted: Dec. 9th, 2005 

httl~://hunranities.AcademicKevs.coln/redirect.l~hp?5787-HU99060402 

Dean, College ofAlts & Sciences 
College of Arts & Sciences 
University" of Missouri-Kansas City 
Kansas City-, MO 
Date Posted: Mar. 7th, 2006 

http ://administration.AcademicKeys. com/redirect.php?6450-HU99060402 

Dean 
School of Filmmaking 
North Carolina School of the Arts 
Winston-Salern~ NC 
Date Posted: Feb. 21st, 2006 

http ://administration.AcademicKevs. COlr~redirect php?6354-HU99060402 

Associate Dean for Academic Affairs 
College of Nursing 
University of Iowa 
Iowa City-, L~_ 
Date Posted: Feb 17th, 2006 

http ://administration.AcademicKevs. com/redirect.php?6328-HU99060402 

Dean, Faculty of Social Sciences and Humanities 
Faculty of Social Sciences and Humanities 
Lakehead University 
Thunder Bay, ON 

Canada [)ate Posted: Feb 8th, 2006 

http ://administration.AcademicKevs. com/redirect php?6 265-t]J.J99060402 

Dean, College of Arts and Science 
Arts and Science 
University of Massouri-Columbia 
Columbia, MC) 
Date Posted: Feb 6th, 2006 

http://aNninistration.AcademicKeys.congredirect.php?6238-HU99060402 

Chancellor 
Chancellor’s Office 
Washington State University - Tri Cities 
Richland, WA 
Date Posted: Jan. 26th, 2006 

http ://administr ation.Ac ademicKe~,~s, com/redirect.php?6142-HU99060402 

Dean for the College of Liberal Arts 
College of Liberal Arts 
Hamlme University" 
St. Paul, MN 
Date Posted: Jan. 10th, 2006 



http : //adaninistration.AcademicKe~/s. comJredirect.php?6002-HU99060~g)2 

Provost/Vice President of Academic Affairs 

American Universi~" of Armenia 
Yerevan 
Armenia    [)ate Posted: Jan. 6th, 2006 

http : //adaninistration.AcademicKeys. comJredirect.php?5980-HU99060~g)2 

Vice Presidcnt for Research 
Research 
Colorado State Uni-,~ersity 
Fo~t Collins, CO 
Date Posted: Jan. 5th, 2006 

http ://ackninistration.AcademicKes~s. com/redirect.php?595 5-HU99060402 

Director of Facul~ Management 
Office of the Provost 
Capella Uni-,~ersity 
Minneapolis, MN 
Date Posted: Jan. 4th, 2006 

httl~ :/iadrninistration.AcademicKcvs. c orr~ledir ect.1)h~ ? 5948-HU99060402 

Vice Chair (Academic Coordinator) 
Center for Latin Arnerican Studies 
University of California, Berkeley 
Berkeley, CA 
Date Posted: Jan. 3rd, 2006 

http ://administration.AcademicKeys. com/redirect.php?593 3-HU99060402 

Senior Facul~z Position 
The Dr. Kiran C. Patel Center f,ar Global Solutions 
University- of South Florida 
Tampa, FL 
Date Posted: Dec. 16th, 2005 

http ://administration.AcademicKevs. co~r~redirect php?5859-HU9906(N02 

President 
Office of the President 
Framingham State College 
Framingham, MA 
Date Posted: Dec. 16th, 2005 

http ://administration.AcademicKevs. com/redirect.php?5848-HU99060402 

ACADEiVlIC AD\~’ISTRATOR - Liberal Education Dept 

Liberal Education Dept 

Columbia College 

Chicago, IL 

[)ate Posted: Dec 5th, 2005 

http ://administration.AcademicK e’~’s, cam/redirect php?5735-t ]1399060402 

ACADE,VS[C POSITION S: 

NEW! - Research Assistant Professor 
Population Research (;enter 
The Universib" of Texas at Austin 
Austin, TX 
Date Posted: Apr 2rid, 2006 

http ://socialsciences.AcademicK e’~’s.com/redirect php?6572-I tU99060402 

Visiting Assistant Proessor 

Communication 

Cornell University 

Ithaca, NY 

[)ate Posted: Mar. 3rd, 2006 

http:/isocialsciences.AcademicKcys.com/redirect.php?6426-HL-99060402 

Documentary/Cultural Anthropologist 
Dept of Anthropology 
SUNY Osxvego 
Oswego, NY 
Date Posted: Jan. 5th, 2006 



http://socialsciences.AcadelnicKes~s.coln/redirect.php?5951-HU99060402 

Research Assistant Professor 
Regional Research Institute 
West Virginia Universi~" 
Morgantown, WV 
Date Posted: Dec. 30th, 2005 

httl~:/isocialsciences.AcadelnicKcvs.coln/redirect.l~hl~?5932-HL-99060402 

Lecturer Full-Time in American Ethnic Studies 
American Ethnic Studies 
University of Washington 
Seattle, WA 
Date Posted: Dec. 20th, 2005 

http ://socialsciences AcademicKeys com/redirect.php? 5886-HU9906(;,402 

Lecturer American Ethnic Studies: Filipino (Tagalog) 
American Ethnic Studies 
University of Washington 
Seattle, WA 
Date Posted: Dec. 20th, 2005 

http://socialsciences.AcadelnicKevs.coln/redirect php?5887-HU99060402 

Engineering Librarian 
Kerme@ Library, 
California Polytechnic State University 
San Luis Obispo, CA 
Date Posted: Dec. 16th, 2005 

http ://socialsciences AcademicKevs com/redirect.php? 5856-HU9906(;,402 

NEW! - The Macricosms Visiting Endowed (;hair of Hellenic and Modern 
Greek Studies 

Arts and Sciences 

Western Connecticut State Universi~ 
Danbw, CT 
[)ate Posted: Mar. 31st, 2006 

http://hurnanities.AcademicKeys.com/redirect.php?6567-HIJ99060402 

NEW! - American Historian 
Liberal Arks 
D’Youville College 
But]hlo, NY 
[)ate Posted: Mar 10th, 2006 

http ://humanities AcademicKe ,vs.com/redirect php ?6484-HU99060402 

Assistant Professor of English 
Humanities and Fine Arts Division 

Chaminade l.Jniversl~ of Honolulu 
Honolulu, Eli 
[)ate Posted: I~’eb 24th, 2006 

http://hurnanities.AcadelnicKeys.coln/redirectphp?6389-HU99060402 

AS SISTAiXn2 PROFES SOR-Women’s Health 
School of Public Health and Health Sciences 
University of Massachusetts at Amherst 
2ur~aerst, MA 
Date Posted: Feb. 24th, 2006 

http://humanities.AcadelnicKevs.com/redirect.php’.’6383-HU99060402 

English Lecturer 
Humanities and Fine Arts Division 

Chaminade Universi~" of Honolulu 
Honolulu, HI 
Date Posted: Feb. 24th, 2006 

httl~://hurnanities.AcadelnicKevs.coln/redirectl~hp?6390-HU99060402 

Department Chair 
Classical Studies, Anthropology & Archaeology 
The University of ~ron 
Akron, OH 
Date Posted: Feb 22nd, 2006 



http ://humanities.AcademicKeys.com/redirect.php ?6369-HU99060402 

Europeal~’Non-West Histol)’ 
Humanities 
College ofiVlount St Joseph 
Cincinnati, OH 
Date Posted: Feb. 9th, 2006 

http ://humanities AcademicKev, s. com/redirect.php ?6276-HU99060402 

Department Chair 
English & Foreign Languages 
Orange County Community, College 
Middletown, NY 
Date Posted: Feb 7th, 2006 

http ://humanities.AcademicKevs.com/redirect.php ?6254-HU99060402 

Assistant Prufessur - American tlistuw 

ttistury and Philosuphy 

Indiana University Nurthwest 

Gary,, IN 

Date Posted: Feb. 1 st, 2006 

http ://humanities AcademicKe ,vs.com/redirect.php ?6188-HU99060402 

Assistant Professur 

Histury 

Springfield Technical Community Cullege 

Springfield, MA 

[)ate Pusted: Jan 20th, 2006 

http://hmnanities.AcademicKe~/s.cum/redirect.php?6096-HU99060402 

Assistant Prufessor 
English 
Springfield Technical CummunW Collge 
Springfield, MA 
Date Posted: Jan. 20th, 2006 

http ://humanities AcademicKeys.com/redirect.php ?6094-HU99060402 

Assistant Professor, Modern Architectural HistolT 
Art and Architectural Histot)~ 
Rhode Island School of Design 

Providence, RI 
Date Posted: Jan. 1 lth, 2006 

http :/ihumanities.Ac ademicKe’cs, com/redirect.php ?6012-HU99060402 

Instructional Development Consultant - Humanitiess 
Center for Teaching and Engaged Learning 
Furman Univer si~- 
Greenville, SC 
Date Posted: Jan. 3rd, 2006 

htt~ ://l-lumanities.AcaderrlicKevs.com/redirect.~h~ 75935-HU99060402 

Assistant Professor (tenure track) 
Music 
Brown Univcrsity" 
Providence, RI 
Date Posted: Dec 21st, 2005 

http ://humanities AcademicKe ,vs.com/redirect.php ?5891-HJZ99060402 

Tenure Track Open Position 
Education, Culture & Society- 
University of Utah 
Salt Lake City-, UT 
Date Posted: Dec. 20th, 2005 

http ://humanities.AcadelnicKeys.com/redirect.php ?5882-HU99060402 

Division Chair 
Humanities 
University’ of Pittsburgh at Jolmstown 
Johnsto~vn, PA 
Date Posted: Nov. 23rd, 2005 



http:/ihumanities.AcademicKeys.cum/redirect.php?5602-ItV.J99060402 

Critical Histories uf the Arts, Tenure ’];rack 
Center fur the Arts in Society 
Carnegie Mellon Universi~ 
Pittsburgh, PA 
])ate Posbed: Nov. 22nd, 2005 

http ://humanities.AcaderrlicKevs.com/redirect.php 75601-HU99060402 

POST-DOCTORAL POSITIONS: 

Postdoctoral Position 
Population Research Institute 
Penn State 
Universi~ Park, PA 
Date Posted: Mar. 4th, 2006 

http ://socialsciences.AcademicKes~s.com/redirect. php?6433-HU99060402 

Postdoctoral position: Global Systems 
Research 
New England Coraplex Systerus Institute 
Cambridge, MA 
Date Posted: Dec. 19th, 2005 

htm:/isocialsciences.AcademicKevs.corairedirect.l~hp?5871-HL-99060402 

Post doctoral fellow 
Adolescent Medicine 
Cincinnati Children’s Hospital Medical Center 
Cincinnati, OH 
Date Posted: Dec. 16th, 2005 

http ://socialsciences AcademicKeys com/redirect.php? 5854-HU9906(;,402 

Postdoctoral Position 
Population Research Institute 
Penn State Universi~ 
University Park, PA 

Date Posted: Nov. 29th, 2005 

http ://socia lsciences.AcademicKevs.com/redirect php?5665-HU99060402 

Change your email/subscribe directly: 

Do you need to update ?’our email information with us? Proceed to the 
following page: 

http://www.academickevscon’v’all/user change email.php 

Did yuu receive this e-Flier fi’um a colleague and wuuld like to 
continue tu receive this ur other e-Fliers from Academic Keys, Please 
pruceed tu the following page: 

http :/iwww. academick ey s. cum/allisubscri be.php 

UNSUB SCR]I~E: 

This e-Flier was sent to the email address: 

regester@email.unc.edu 

Ifyuu would like tu unsubscribe ]?urn further e-Fliers 
and uther correspundence from AcademicKeys cum, 
must pruceed tu the following web page: 

http :i/AcademicKev, s. cum/a [1/unsubscribe.php 

Copy EXACTLY the email address shown above intu the 
form on that page and submit the form. Yuur request 
tu unsubscribe will be processed within 24 huurs 

We assure you that we make every attempt to hunor requests 
to unsubscribe. Thank yuu J2~r your patiencet If you 
have any further conm~ents or suggestions, please send an 
email to EmailUs@AcademicKeys.com 

Sincerely-, 

Andrea McCarthy 
Academic Keys, LLC 
18 Dog Lane, State B 



Storrs, Connecticut 06268 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, April 4, 2006 8:50 AM 

Mmfland, Theresa L <tmaifla~@email.unc.edtr~ 

Re: Re~heduled exam at LDS on Tuesday, April 4th 

Dear Theresa: Thanks much for your prompt response. I attempted to 
forward the exam again this morning to the ne~v email address. Let me 
know if the exam folavarded to the new address was received. Hope you 
are feeling better and thales for working with me. Sincerely, Charlene 
Regester 

Quoting Theresa Maitland <tmaitlan@email unc edu>: 

Hi Protl Regester, 

Thanks for sending it! I talked to Travis and he had noticed that 
you added @ email to our address., perhaps may be why it didn’t get 
through. If I am out sick, like I was yesterday, then no none else 
can get the test If you try the address again (ldstests@unc.edu) 
and it still doesn’t work please let me know 

Thales again.. 
Theresa E Laurie Maitland Ph.D, CPCC 
Assistant Director, 
LD/ADHD Specialist & Co-Active Coach 
Learning I)isabilities Services 
Umversity of North Carolina at Chapel Hill 
137 East Franklin Street 
6th Floor Bank of America Building, CB//3447 
Chapel Hill, NC 27514 

919-%2-9350 
fax: 919-962-3674 
www.unc.eduidepts/Ids 
"And life is what we make it Always has been, always will bet" 
Grandma Moses 

regester@email uric edu wrote: 
>> Dear Theresa: I attempted to email the exam to the address below but 
>> this address is not receiving my message There~k~re, I have sent the 
>> exam to you. Please let me know if you have received this materil. I 
>> will check again in the morning around 8:30a.m. Sincerely, Charlene 
>> Regester 
>> 

>> Quoting Theresa Maitland <tmaitlan@email.~c.edu>: 
>> 

>>> PLEASE DO NOT SEND THE EXAM BY REPL YING TO THIS EMAIL: ALL EMA~LED 
>>> E2C~IS SHOULD BE SENT TO OUR SPECIAL EMAIL ACCOUN~ FOR EXAMS: 

>>> ldstests@unc.edu 

>>> Dear Pro£ Hoefges 

>>> I ara writing this as a friendly reminder. You have a students who 
>>> will be taking your exam at our office on Tuesday-, April 4th at 
>>> 9:15    . You have agreed to email the exam to our special 
>>> email account for exams listed above. We understand that many 
>>> professors select this option for delivery because it allows the 
>>> most fiexibili~" in completing an exam. We are requesting, if it 
>>> would be at all possible, to receive the exam the day before. If 
>>> this is not possible, we do understand and we request that you 
>>> please email us and let us know- when you will be able to email the 
>>> exam to our office. 

>>> Thartk you on the behalf of the student we share! 
>>> Please feel free to call me or email me if you have any questions. 

>>> Theresa Maitland Ph.D. 
>>> Assistant Director 

>> 

>> 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, April 5, 2006 12:47 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
AFAM 40 EXAM II 

ATT00001.c 

Dear Debby: Attached is a copy of my AFAM 40 Exam II for those students 
who are attempting to make-up this exam. Thanks much. Sincerely, 
Charlene Regester 



[Attachment stripped: Original attachment type: "application/msword", name: 
"40EXAMII2006.doc.rtf"] 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Thursday, April 13, 2006 1:00 PM 

Vander, Robin G <vande@email.unc.edu> 

Update 

Dear Vander: 

1 )I just wanted to let you know that my search for videos paid off I 
located a documentary- entitled: Flight to Freedom: The Underground 
Railroad (produced by the American Experience). It is quite expansive 
in scope; narrated by Cicely Tyson; and covers the lJnderground Railroad 
as well as as number of abolitionists I will definitely use this video 
in the future and my students seemed quite interested Also, it is some 
2 hours in length. 

2)The video on slave catchers and resisters finally arrived. Even 
though I did not show this in class since it is on DVD, I will 
definitely use it in the future but it is only 1 hour in length unlike 
the previously mentioned video. 

3)1 saw Travis at the office today and he reminded me that we needed to 
schedule our hmch. Please let me know what ~vorks for you Before 
Sun~rner School is better for me but we can wait until later in the 
Surmner if necessary-. I told him that I had alread,v given you the 
message. 

Finally, I will be in touch Sincerely, Charlene Regester 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Monday, April 17, 2006 3:53 PM 

Vander, Robin G <vande@email.unc.edu> 

Fwd: [Mkicm~-a~d-afro-amefica~-studies-thculty] Review of"White Money/Black Power 

ATT00001 .c 

..... Forwarded message from hallpa@emaikunc.edu ..... 
Date: Thu, 13 Apt 2006 16:31:25 -04(;0 
From: Perry Hall <haHpa@email.unc.edu> 

Reply-To: Perry Hall <hallpa@email.unc.edu> 
Sutzject: [african-and-afi-o-american-smdies-[’aculty] Review of "White 
Money/Black Power 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

Greetings Colleagues 

My essay reviewing the recently released book, "White Money/Black 
Power:The Surprising Histow of African American Studies and the Crises 
of Race in Higher Educatmn," by Noliwe Rooks, will be published in the 
forthcoming issue of the International Journal of Africana Studies, 
which is the official journal of the National Council for Black Studies. 

Because of the timeliness of the discussion, the journal has made the 
article available, through the NCBS Website, on a pre-publication basis 

Below I have included the first paragraph, after ~vhich is the link you 
can follow if you wish to read the entire essay. 

Still in Struggle 

Perry 

History-, Memory, and Bad Memories 

A Book Review Essay of 

White Money/Black Po~vel: The Smprising History of African American 
Studies and the Crisis of Race in Higher Education. Author: Noliwe M. 
Rooks 

by 

Perry A. Hall 

If Professor Rooks’s book were entitled "A Report of the Ford 
Foundation’s Attempts to Itffluence the Developmunt of African American 
Studies in the Early Years of Its Formation and New Constructions of 
Race in America," it would be a fair description of what she has 
contributed. However, it is irapossible to assess, much less appreciate 
the saliency of that message unless it is unpacked and decoupled from a 
series of distorted and misleading constructions that begin on the book 
cover itsel£ The title, "~aite iVloney/Black Power" is provocative to 
the point of being salacious, intimating some startling or sensational 
revelation to come. This notion is reinforced in the subtitle, "The 
Surprising History of African American Studies and the Crisis of Race 
in Alnericun Higher Education." However, ~vhat the book reveals -- that 
the Ford Foundation, under the leadership of former cold war-era 
National Securi~z Director McGeorge Bun@ (!), has tried to influence 
the character and development of the Black Studies project is 
celtainly not surprising, and largely not even news, neither to those 
in the field who received Ford funds over the years, nor to the much 
larger number who did not. And whatever it is a "history-" of it 
certainly is not a history of the Black Studies movement, out of which 
the field of African American studies under various names has 
developed. 

Follo~v this link to see the complete article www ncbsonline org 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, April 20, 2006 12:45 PM 

Vander, Robin G <vande@email.unc.edu> 

Fwd: Input for Graduate Planning 

ATT00001 .c 

..... Forwarded message from hallpa@email.unc.edu ..... 
Date: Wed, 19 Apr 2006 15:01:49 -0400 
From: Perry Hall <haHpa@email.unc.edu> 

Reply-To: Perry ttall <hallpa@email.unc.edu> 
Sut~iect: Input for Graduate Planning 

To: Kenneth Janken <k~ianken@email un c edu>, Reginald ttildebrand 
<hildebra@email.unc.edu>, Timothy McMJllan <tjml @email.unc.edu>, Pel~, 
ttall <hallpa@email uric edu>, Joseph Jordan <j~ordan@email unc edu>, 
karla Slocum <kaslo@email.unc.edu>, Kia Lilly Caldwell 
<klcaldwe@email unc.edu>, regester@email.unc.edu, 
rporter@email unc edu, bandersl @email unc 

Hello AFAM Faculty Members, 

Kia and I have been exchanging ideas as to how best to maintain and 
boost the momentum generated from our workshop on Friday She has 
suggested, and I have agreed, that it might be strategically effecuve 
to have each side meet amongst one another before the end of the term 
to discuss their ideas about graduate school in light of 1 )the 
preliminary description of justifications provided by Kia from our last 
meeting, (attached) and 2) any additional tie-ins coming out of our 
workshop experience. 

We are preliminarily suggesting a meeting on the reading day before 
finals, ~vhich is Wednesday, May 3, for raaybe an hour or and hour and a 
hal£ 

Would 10 (earlier?) be a good time? 

Please let us know- if you can participate. 

take care 
Pel~y 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, April 21, 2006 3:42 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: An Invitation From Dr. John Hope Franklin 

ATT00001 .c 

..... Forwarded message from dlversenews@cmapublishing corn ..... 
Date: Thu, 20 Apt 2006 12:54:13 -04(;0 
From: John Hope Franklin Symposium Committee 

<diversenews@cmapublishing corn> 
Reply-To: diversenews@cm apubiishing, corn 
Subject: An Invitation From Dr. John Hope Franklin 

To: regester@emaii.unc.edu 

A LEGACY OF EXCELI.ENCE: EMBRACING THE TRADE[’IONS OF DR. JOt IN HOPE 
FRANKLIN 

Symposium 

Panelists 

2006 Awardees[ 1 ] 

Schedule 
at-a-glance 

Register Now[2] 

Read Dr. Franklin’s 
Biography 

Home[3] 

Honoring the tradition of living legend Dr. John Hope Franklin, 
/DI\~RSE: ISSUES IN" HIGHER EDUCATION/will present a two-day 
symposium to critically examine the programs, cultures, individuals, 
and best practices that ensure superior academic and leadership 
records on our nation’s college campuses. 

The culminating event will be the third ammal Jotm Hope Franklin 
Awards gala honoring DR. MAYA ANGELOU, DR. JAMES COMER and DR. 
WILLIAM CLYDE FRIDAY at the Washington Duke hm in Durham, N.C. 

YVhy You Should Attend: 

* Interact with leaders in the academy who xvill share strategies 

that are conducive to the success of administrators, facul~" and 
students of color. 
* Get an insider’s view on the fine art of raising your 
institution’s level of excellence to unprecedented heights 
* Examine the programs, cultures, and individuals associated with 
superior academic and leadership records 
* Attend a special Saturday session to hear from Dr. Franklin 
himself 
* Pay tribute to a hying legend and honor those who live up to his 
standards 
* Learn from the experience of scholars, faculty, and 
administrators who embrace and embody his ethos 

Click here to register now! 

Links: 

[1] 
http://onlinepostmastercmapublishingcon~/bdlinkaspx?id 148042&link http%3a%2f%2fw~vw.diverseeducation.com%2f]hf2 
[2] 
http:/’/onlinepostmaster cmapublishin~.co~rdbdlink.aspx?id 148042&link http%3a%2f%2f~vw~v.d~verseeducationcom%2fonlinere~istration2006.asp 

http://onlinepostmastercmapublishin~com/bdlinkaspx?id 148042&link http%3a%2f%2fwww.diverseeducation.com%2flhf2 
[41 
http://onlinepostmaster cmapublishing.com/bdlink.aspx?id 148042&link http%3a%21~21~:ww.dlverseeducationcom 

..... End forwarded message ..... 



Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, April 24, 2006 3:54 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Facul~ and Administra’6ve Positions in Humanities 

..... Forwarded message licom amccarthy@academickeys.com ..... 
Date: Mon, 24 Apr 2006 11:36:30 -0400 (.EDT) 
From: Andrea McCarthy <amccalthy@academickeys corn> 

Reply-To: amccarthy@academickeys.com 
Subj ect: Facul~ and A&ninistrative Positions in Humanities 

To: r egester@EMAIL.UNC.EDU 

Dear Professor Regester, 

This month’s issue of AcademicKeys’ e-Flier for Humanities 
features 25 faculty openings, 23 senior administrative positions, 
and 3 Post-doc opportunities and links to hundreds more positions 
in higher education 

Issue: Humanities 04/24/06 

Circulation: 22,000 

A discipline specific version of this e-flier is also distributed. If 
you are interested in that version, please visit our site: 
w~v.academickeys.com 

Add your department’s positions to our next e-Flier, where 86% of the 
top 100 institutes in the US advertise their positions: 

http:i/tlumanities.AcademicKeys.com/client lo~in.php?ta~ HU99060424 

Visit the Lighter Side Of Academia, the AcademicKeys cartoon o17 the week: 

http:/iwww.academickeys.con~/all/cartoon.php 

ACADEMIC ~YS FEATURED FREE SERVICE 

AcademicKeys Future Faculty Grants for Graduate Students 

http://www.academickes~s.com/all/grant main.php?tag HU99060424 

SENIOR ADEdlNISTRATIVE POSITIONS: 

NEW! - Vice President for Business Affhirs 
Executive Team 
Valley Cit~- State Universib" 
Valley Cit-v, ND 
Date Posted: Apr. 21st, 2006 

http ://a&ninistration.AcademicKevs. c om/r edir ect.’0hl~ ? 6668-HU99060424 

NEW! - Director of Student Affairs, Registrar, Director of Admissions 

Student Set.ices 
ABTI-American Universib" of Nigeria 
Yola 
Nigeria Date Posted: Apr. 18th, 2006 

http ://administration.AcademicKevs. co~rdredirect php?6652-HU99060424 

PROVOST 
Provost Office 
Sant.n Clara University 
Santa Clara, CA 
Date Posted: Mar. 28th, 2006 

http ://administration.AcademicKeys. com/redirect.php?6550-HU99060424 

Dean of the Graduate School and Associate Vice President for Facul~z 
Development 

Office of Academic Affairs 
Creighton Universi~z 
Omaha, NE 
Date Posted: Feb 20th, 2006 



http://hmnanities.AcademicKeys.com/redirect.php?6347-HIJ99060424 

Dean 
College of Arts and Sciences 
Ohio ISnlversity 
Athens, OH 
Date Posted: Jan. 5th, 2006 

http ://l-lumanities.Ac aderaicKe,~’s, c om/redir ect. php ? 5970-HU99060424 

Dean of Graduate Studies 
ISU Graduate School 
Idaho State University 
Pocatello, ID 
Date Posted: Mar. 23rd, 2006 

http :/iadrninistration.AcademicKcys. corrdredir ect.php?6526-HU99060424 

Vice Provost for Research, Graduate Studies and Outreach and Dean of 
the Graduate School 

tl/a 
University of Rhode Island 
Kingston, RI 
Date Posted: Mar. 20th, 2006 

htm :/iadrninistration.AcademicKcvs. corrdredirect.php?6517-HU99060424 

Program Director 
Information Science + hffom~ation Studies 
Duke University 
Durham, NC 
Date Posted: Mar. 13th, 2006 

http ://administration.AcademicKeys. com/redirect.php?6491-HU99060424 

Dean, College of Arts & Sciences 
College of Arts & Sciences 
Universi~ of Missouri-Kansas City 
Kansas City, MO 
Date Posted: Mar. 7th, 2006 

http ://administration.AcademicKevs. coat, redirect php?6450-HU99060424 

Chancellor/COO 
President’s Office 
Taylor Umversit7 Fort Wayne 
Fort Wayne, IN 
Date Posted: Feb 24th, 2006 

http ://administration.AcademicKevs. com/redirect.php?6388-HU99060424 

Dean 
School of Fi]mmaking 
North Carolina School of the Arts 

Winston-Salem, NC 
Date Posted: Feb. 21st, 2006 

http ://administration.AcademicK e;’s. corn/redirect php?6354-t ]U99060424 

Associate Dean [’or Academic Aft’airs 
College of Nursing 
Umversity of Iowa 
Iowa City, IA 
[)ate Posted: Feb 17th, 2006 

http://achninistration.A cademicKeys, comJredirect php?6328-HU99060424 

Dean of Student Aft’airs 

Education 

Sherman College of Straight Chiropractic 

Spartanburg, SC 

Date Posted: Feb. 17th, 2006 

http ://a&ninistration.AcademicKes~s. com/redirectphp?6327-HU99060424 

Dean, Faculty of Social Sciences and Htm~anities 
Faculty of Social Sciences and Htm~anities 
Lakchead University 
Thur~der Bay-, ON 

Canada Date Posted: Feb. 8th, 2006 



http : //a&ninistration.AcademicKe~/s. comYredirect.php?6 265-HU99060424 

Director of F.ngineering Programs 
Electrical ][~;ngineering 
Seattle Pacific University 
Seattle, WA 
Date Posted: Feb. 8th, 2006 

http ://a&ninistration.AcademicKevs. com/redirect.php?6 270-HU99060424 

Dean, College of Arts and Science 
Arts and Science 
University of Missouri-Coltmrbia 
Columbia, MO 
Date Posted: Feb. 6th, 2006 

http :/iadrninistration.AcademicKeys. corr~redir ect.php?6238-HU99060424 

Chancellor 
Chancellor’s Office 
Washington State University - Tri Cities 
Richland, WA 
Date Posted: Jan. 26th, 2006 

httt~ ://a&ninistration.AcadenricKevs. com/r edirect.’0hl~?6142-HU99060424 

Dean for the College of Liberal Arts 
College of Liberal Arts 
Hanrline Univer si~" 
St. Paul, MN 
Date Posted: Jan. 10th, 2006 

http ://administration.AcademicKevs. COlrgredirect php?6002-HU99060424 

Provost/Vice President of Academic Affairs 
.~merican University of Armenia 
Yerevan 
Armenia    Date Posted: Jan 6th, 2006 

http ://administration.AcademicKevs. COlrgredirect php?5980-HU99060424 

Vice President for Research 
Research 
Colorado State University 
Fort Collins, CO 
Date Posted: Jan. 5th, 2006 

http ://administration.AcademicKevs. com/redirect.php?5955-HU99060424 

Dean 
College of Fine Arts 
Ohio University 
Athens, OH 
Date Posted: Jan. 5th, 2006 

http ://administration.AcademicK e’~’s, corn/redirect php?5967-t ]U99060424 

Vice (;hair (Academic Coordinator) 
Center [’or Latin American Studies 
][Jniversi~’ of California, Berkeley 
Berkeley, CA 
][)ate Posted: Jan 3rd, 2006 

http://a&ninistration.A cademicKeys, con’ffredirect.php?5933-HU99060424 

President 
Office of the President 
Framingham State College 
Framingham, N~ 
[)ate Posted: Dec. 16th, 2005 

http ://administration.AcademicK e’¢s. corn/redirect php?5848-t ]U99060424 

ACADEMIC POSITIONS: 

NEW! - Assistant/Associate/Full Professor 
Division of Health Sel~ices Research and Policy 
University of Minnesota 
Minneapolis, MN 
Date Posted: Apr. 13th, 2006 



http://socialsciences.AcademicKes~s.com/redirect.php?6638-HU99060424 

NEW! - Chairperson - Social Work 
Division of Academic Affairs 
Coppin State University 
Baltimore, gAD 

Date Posted: Apr. 1 lth, 2006 

httl~:/isocialsciences.AcadelnicKevs.coln/redirect.l~hp?6624-HL-99060424 

Research Assistant Professor 
Population Research Center 

The Universi~ of Texas at Austin 
Austin, TX 
Date Posted: Apr. 2nd, 2006 

http ://socialsciences AcademicKeys com/redirect.php?6572-HU9906(;,424 

Visiting Assistant Proessor 
Communication 

Cornell Universi~z 
Ithaca, NY 
Date Posted: Mar 3rd, 2006 

http://socialsciences.AcademicKevs.com/redirect php?6426-HU99060424 

DocumentaQz/Cultural Anthropologist 
Dept of Anthropology 
SUNY Oswego 
Oswego, NY 
Date Posted: Jan. 5th, 2006 

http ://socialsciences AcademicKevs com/redirect.php? 5951-HU9906(;,424 

Research Assistant Pro:[’essor 
Regional Research Institute 
West Virginia University 
Morgantown, WV 
Date Posted: Dec. 30th, 2005 

http ://socialsciences.AcademicK evs.com/redirect php?5932-I tU99060424 

Lecturer Full-Time in American Ethnic Studies 
American Ethnic Studies 
University of Washington 
Seattle, WA 
;)ate Posted: Dec. 20th, 2005 

http://socialscien ces AcademicKeys com/redirec t.php?5886-HU99060424 

Lecturer ~anerican Ethnic Studies: Filipino (Tagalog) 
American Ethnic Studies 
University of Washington 
Seattle, WA 
Date Posted: Dec. 20th, 2005 

http ://socialsciences.AcademicK e’~’s.com/redirect php?5887-I tU99060424 

Engineering Librarian 
Kemxe@ Library" 
California Polytechnic State Universi~" 
San Luis Obispo, C’A 
Date Posted: Dec. 16th, 2005 

http:/isocialsciences.AcademicKeys.colr~/redirect.php?5856-HL-99060424 

NEW! - Adjunct/Assistant Professors 
Department of Religious Studies 
Elizabethtown College 
Elizabethtoxvn, PA 
Date Posted: Apr. 13th, 2006 

htto ://l-~umanities.AcaderaicKevs.com/redirect.ohl~ 76631-HU99060424 

The Macricostas Visiting Endowed Chair of Hellenic and Modern Greek Studies 
Arts and Sciences 
Western Connecticut State Universi~" 
Danbury’, CT 
Date Posted: Mar. 31st, 2006 



http://hurnanities.AcademicKeys.com/redirect.php?6567-HJ.J99060424 

American Historian 
Liberal Arks 
D’Youville College 
Buf~?tlo, NY 
Date Posted: Mar 10th, 2006 

http ://l-lumanities.Ac aderrlicKe,~’s, c om/redir ect. php ? 6484-HU99060424 

Assistant Professor of English 
Hurnanities and Fine Arts Division 

Chaminade Universi~" of Honolulu 
Honolulu, HI 
Date Posted: Feb. 24th, 2006 

http://hurnanities.AcademicKe,~s.coln/redirect.php?6389-HU99060424 

AS SISTANm2 PROFES SOR-Women’s Health 
School of Public Health and Health Sciences 
Universit’y of Massachusetts at Amherst 
2ur~aerst, MA 
Date Posted: Feb. 24th, 2006 

http ://l-lumanities.AcaderrlicKe,~’s.com/redirect.php 76383-HU99060424 

English Lecturer 
Hurnanities and Fine Arts Division 

Chaminade Universi~" of Honolulu 
Honolulu, HI 
Date Posted: Feb. 24th, 2006 

http ://humanities AcademicKev, s. com/redirect.php ?6390-HU99060424 

Department Chair 
Classical Studies, Anthropolo~z & Archaeology 
The University of Akron 
Akron, OH 
Date Posted: Feb 22nd, 2006 

http ://humanities.AcadelnicKevs.com/redirect.php ?6369-HU99060424 

Europeal~’Non-West HistolTy’ 
Humanities 
College ofiVlount St Joseph 
Cincmnati, OH 
Date Posted: Feb. 9th, 2006 

http ://humanities AcademicKevs. com/redirect.php ?6276-HU99060424 

Department Chair 
English & Foreign Languages 
()range County Communi~ College 
Middletown, NY 
Date Posted: Feb 7th, 2006 

http://hurnanities.AcademicKeys.com/redirect.php?6254-HJ.J99060424 

Assistant Professor - American tlistoW 

History and Philosophy 

Indiana University’ Northwest 

Gary,, IN 

Date Posted: Feb. 1 st, 2006 

http ://humanities AcademicKe ,vs.com/redirect.php ?6188-HU99060424 

Assistant Professor 

History 

Springfield Technical Community College 

Springfield, MA 

[)ate Posted: Jan 20th, 2006 

http://hurnanities.Academic Ke~/s.com/redirect.php ?6096-HU99060424 

Assistant Professor 
English 
Springfield Technical Corrm~urxit-v Collge 
Springfield, Iv~ 
Date Posted: Jan. 20th, 2006 

http ://l-lumanities.Ac aderrlicKe,~’s, c om/redir ect. php ? 6094-HU99060424 



Assistant Professor, Modern Architectural History 
Art and Architectural History 
Rhode Island School of Design 
Providence, RI 
[)ate Posted: Jan 1 lth, 2006 

http://hurnanities.Academic Keys. com/redirect.php ?6012-HU99060424 

Instructional Development Consultant - Humanitiess 
Center for Teaching and Engaged Learning 
Fttmxan Univer si)- 
Greenville, SC 
Date Posted: Jan. 3rd, 2006 

http://humanities.AcademicKevs.com/redirect.php’.’5935-HU99060424 

Assistant Professor (tenure track) 
Music 
Brown Univcrsi~" 
Providence, RI 
Date Posted: Dec. 21st, 2005 

httl~://hurnanities.AcademicKevs.coln/redirect.l~lm?5891-HU99060424 

Tenure Track Open Position 
Education, Culture & Socic)- 
Universi~ of Utah 
Salt Lake Ci)-, UT 
Date Posted: Dec. 20th, 2005 

http ://humanities.AcademicKeys.com/redirect.php ?5882-HU99060424 

POST-DOCTORAL POSITIONS: 

Postdoctoral Position 
Population Research Institute 
Penn State 
University Park, PA 

Date Posted: Mar. 4th, 2006 

http ://socialsciences AcademicKeys com/redirect.php?6433-HU9906(;,424 

Postdoctoral position: Global Systems 
Research 
Ne~v England Complex Systems Institute 
Cambridge, 
Date Posted: Dec. 19th, 2005 

http://socialsciences.AcademicKevs.com/redirect php?5871-HU99060424 

Post doctoral fellow 
Adolescent Medicine 
Cincinnati Children’s Hospital Medical Center 
Cincinnati, OH 
Date Posted: Dec. 16th, 2005 

http://socialscien ces AcademicKeys com/redirec t.php?5854-HI_N9060424 

Change your email/subscribe directly: 

Do you need to update your email information with us? Proceed to the 
following page: 

http:i/www.academicke~/’s.con~,all/user change email php 

Did you receive this e-Flier from a colleague and would like to 
conunue to receive this or other e-Fliers l?om Academic Keys? Please 
proceed to the J2~llowing page: 

http:i/www, academickey s.com/all/subscribe.php 

UNSUB SCRIBE: 

This e-Flier was sent to the email address: 

regester@eraail.unc.edu 

If you xvould like to unsubscribe from further e-Fliers 
and other correspondence from AcadenricKeys.conr, you 
nmst proceed to the following web page: 



http://AcademicKeys.congall/unsubscribe.php 

Copy EXACTLY the email address shown above into the 
form on that page and submit the form. Your request 
to ~msubscribe x~ill be processed xa~ithin 24 hours. 

We assttre you that we make every attenrpt to honor requests 
to unsubscribe. Thaak you for your patience! If you 
have any further cormnents or suggestions, please send an 
email to EmailUs@AcademicKeys.conr 

Sincerely, 

Andrea McCarthy 
Academic Keys, LLC 
18 Dog Lane, Suite B 
Storrs, Com~ecticut 06268 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, April 25, 2006 12:32 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re-Scheduling Final Exam 

Dear Debby: Some two students have asked to take the final exam at 
another time. I indicated that they will need to get a note from the 
Dean before I can authorize a re-scheduled exam. Please do not 
re-schedule any additional exams without consulting me first. As I am 
willing to work with students, one student has not submitted a single 
assignment on time and now claims that he has to work all night which 
will prohibit him from taking the exam. If he has to work, then he 
needs to re-arrange his work schedule and not my exam. Since I am 
teaching Summer School, I really want to turn my grades in as soon as 
possible and at this point, I plan to do so by next Thursday since my 
exam is on Tuesday. Thanks much for your assistance. Sincerely, 
Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, April 28, 2006 3:59 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: [african-and-afro-american-studies-faculty] annual report reminder 

Dear Debby: I just wanted to let you know that I was attempting to work 
on the report this afternoon and received an error message when I tried 
to log onto the page. Apparently, it is overloaded. However, I do 
intend to meet the deadline, I really wanted to start working on this 
today so that I would have time to review before the deadline. If I do 
not access the program today, I will do so over the weekend. Sincerely, 
Charlene Regester 

Quoting Deborah Crowder <dacrowde@email.unc.edu>: 

>> 

>> 

>> The College will open up the annual report to all faculty on Monday, 
>> April 3rd and will give them a deadline for completion of April 30. 
>> 

> 

> If you have difficulty, please contact Debby. Also, please remember 
> to include everything you can in your report. We do get "graded" on 
>it. DC 
> 

> 

> 

> --- You are currently subscribed to 
> african-and-afro-american-studies-faculty as: regester@email.unc.edu. 
> 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, May 1, 2006 1:11 PM 

Mmfland, Theresa L <tmaifla~@email.unc.edtr~ 

Re: Re~heduled exam at LDS on Tuesday, April 4th 

ATT00001 .c 

Dear Theresa: Attached is a cop?- of my AFAM 40 Final Exam I ~vill also 
for~vard to the ldstests email address to make sure that the exam has 
been received. Sincerely, Charlene Regester Quoting Theresa Maitland 
<tmaitlan@email.unc edn>: 

> Hi Pro£ Regester, 

> 

> Thanks for sending it! I talked to Travis and he had noticed that 

> ynu added @ emai[ to our address ..perhaps may be why it didn’t get 

> thrnugh. If" I am out sick, like I was yesterday, then nn nnne else 

> can get the test. If you try the address again (ldstests@unc edu) 

> and it still doesn’t wnrk please let me know. 

> 

> Thanks again.. 

> Theresa E. Laurie Maitland Phi)., CPCC 

> Assistant Director, 

> LD/ADIID Specialist & (;n-Active Cnach 

> Learning Disabilities Services 

> University of" North Carolina at Chapel tliH 

> 137 East Franklin Street 

> 6th Flnor Bank of’America Building, CB#3447 

> Chapel Hill, NC 27514 

> 

> 919-962-9350 

> l~ax: 919-962-3674 

> www unc.edu/depts/lds 

> "And life is what we make it. Always has been, always will be!" 

> Grandma Mnses 

> 

> 

> 

> 

> 

> regester@email.unc.edu wrote: 

>> Dear Theresa: I attempted to email the exam to the address below but 

>> this address is not receiving my message. Therefore, I have sent the 

>> exam to you. Please let me know if you have received this materil. I 

>> will check again in the mol~ning around 8:30aan. Sincerely, Charlene 

>> Regester 

>> 

>> Quoting Theresa Maitland <tmaitlan@email.unc.edu>: 
>> 

>>> PLEASE DO NOT SEND THE EXAM BY REPL Y~,-G TO THIS EMAIL: ALL EMAILED 

>>> EXAMS SHOLrLD BE SENT TO OUR SPECL~X~L E)v£~IL ACCOIfN~ FOR EXAMS: 

>>> ldstests@unc.edu 
>>> 

>>> Dear Pro£ Hoefges 

>>> 

>>> I am writing this as a friendly reminder. You have a students who 

>>> will be taking your exam at our oXice on Tuesday, April 4th at 

>>>9:15    . You have agreed to err~ail the exara to our special 

>>> email account for exams listed above. We understand that many 

>>> professors select this option for delivery because it allows the 

>>> most flexibility in corapleting an exam. We are requesting, if it 

>>> would be at all possible, to receive the exam the day before. If 

>>> this is not possible, we do understand and we request that you 

>>> please email us and let us know when you will be able to email the 

>>> exam to our office 

>>> Thank you on the behalf of the student we share’. 

>>> Please feel fi’ee to call me or email me if you have any questions 

>>> 

>>> Theresa Maitland Ph.D 

>>> Assistant Director 

>> 

>> 

> 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, May 2, 2006 2:36 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: exam 

ATT00001.c 

Dear Debby: Attached is a copy of my AFAM 40 exam. Sincerely, Charlene 
Regester 

Quoting Deborah Crowder <dacrowde@email.unc.edu>: 

Hi Charlene. Hope you have had a good day. At some point, remember 
to email me a copy of the final for the record and in case you 
eventually need any makeups. DC 



[Attachment stripped: Original attachment type: "application/msword", name: 
"FI NAL402006. DOC"] 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, May 2, 2006 2:39 PM 

Lydon, Scott (Student Stores) <SMLYDON@store.unc.edu> 

RE: Regarding your AFAM adoption lbr Summer 

Dear Scott: For nay AFAM 40 Summer Class, the following books are being used: 

1 ) Passageways by Colin Palmer 

2) Slave Community by John Blassingame 

3) Jubilee by Margaret Walker 

Hope this will clear tap the confusion. Sincerely, Charlene Regester 

Quoting "Lydon, Scott (Student Stores)" <SMLYDON@store.unc.edu>: 

We’re showing two other books for AFAM 40 for Stammer I. This is an 
additional book and not designed to replace the previous adoption, 
correct? 

Sorry to have so man?’ questions I just want to be stare we get 
everything right. We know your students need their books! 

-Scott 

..... Original Message ..... 
From: regester@emaibunc.edu [mailto:re~ester(~email uric edu] 
Sent: Mi~nday, Miay 01, 2006 4:05 PM 
To: Lydon, Scott (Student Stores) 
Subject: RE: Regarding your AFAM adoption for Sumaner 

[)ear Scott: This book is to be used for AFAM 40 only. ’]’hanks much. 
Sincerely, Charlene Regester Quoting "Lydon, Scott (Student Stores)" 
<S~/2L YDON@store.unc.edu>: 

>> The adoption was for Blassingame’s "The Slave Community" Is that book 

>> for both courses? Thanks again for the quick replies. It makes it 
>> easier on us, and we do appreciate the help. 
>> 

>> -Scott 
>> 

Original Message ..... 
>> Vrom: regester@email unc.edu [mailto:re~ester!~email unc.edu] 
>> Sent: Monday, May 01, 2006 1:21 PM 
>> To: Lydon, Scott (Student Stores) 
>> Sut~iect: Re: Regarding your ~’d~’AM adoption for Summer 
>> 
>> Dear Scott: This is to inform you that I am teaching two classes first 

>> Session Surrm~er School -- AFAM 40 and AF~M 76. If you need additional 
>> information, please let me l~ow. Sincerely, Charlene Regestcr 
>> 

>> Quoting "Lydon, Scott (Student Stores)" <SMLYDON@store.unc.edu>: 
>> 

>>> Hi, Instructor Regester, I’m Scott Lydon from the UNC Student Stores. 
>>> We have your AFAM adoption for Smnmer 1 but it doesn’t have the 
>>> course 
>> 

>>> number on it. Could you send me an email with the class number so 
>>> that 
>> 

>>> I know- how to enter it? Thanks in advance and let me know if I can do 

>>> anything to help you. 

>>> Scott Lydon 
>>> slydon@cmail.unc.edu 
>>> 962-8123 

>> 

>> 

>> 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, May 4, 2006 12:04 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: book money 

Dear Debby: Thanks much. Sincerely, Charlene Regester Quoting Deborah 
Crowder <dacrowde@email.unc.edu>: 

Hi ladies. My understanding is that the Bulls Head will be having a 
25% off sale Thursday and Friday this week. If either or both of you 
can use some books, please use account number            . If you 
have to order the books, please make sure it is something that will 
come in in the next couple of weeks because I have to close out my 
account. ********Each one of you may spend up to $400.****** And I 
need the receipts asap. Thanks much. DC 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, May 9, 2006 2:51 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Fwd: Arts and Humanities Award 

..... Forwarded message from twaldrop@EMAIL.UNC.EDU ..... 
Date: Mon, 08 May 2006 12:14:03 -0400 
From: Tony Waldrop <twaldrop@EMAIL.UNC.EDU> 

Reply-To: Tony Waldrop <twaldrop@EMAIL.UNC.EDU> 
Subject: Arts and Humanities Award 

To: regester@EMAIL.UNC.EDU 

Dear Professor Regester, 

The Support for Scholarship, Creative Activity or Research 
in the Humanities and Fine Arts 
selection committee met recently to determine which proposals to fund. 
I am very pleased to let you 
know that your proposal was selected to receive $4,800. Please contact 
Ms. Jo Ann Gustafson 
(962-1319, j oann gustafson@unc.edu ) to arrange for transfer of the se 
funds into your overhead account. 

Congratulations on your successful application. I wish you 
great success with your project. 

Tony Waldrop 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, May 9, 2006 3:12 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Summer Syllabus Attached 

ATT00001.c 

Dear Debby: Attached is the syllabus for AFAM 40. Sincerely, Charlene Regester 



[Attachment stripped: Original attachment type: "application/msword", name: "40- 
SUMSYL006.doc"] 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, May 9, 2006 3:16 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Syllabus for AFAM 76 

ATT00001.c 

Dear Debby: Attached is the syllabus for AFAM 76. Sincerely, Charlene Regester 



[Attachment stripped: Original attachment type: "application/msword", name: "76- 
SUMSYL.006.doc"] 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, May 15, 2006 1:48 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: Summer Syllabus Attached 

Dear Debby: What copies are you refemng to? I already have copies of 
the syllabus. Sincerely, Charlene Regester Quoting Deborah Crowder 
<dacrowde@email.unc.edu>: 

Hey Charlene. When do you want Travis to deliver your copies? Today 
or tomorrow? dc 

regester@email.unc.edu wrote: 

>> Dear Debby: Attached is the syllabus for AFAM 40. Sincerely, 
>> Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, May 17, 2006 8:31 AM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: GX Broil: Afro-Brazilia~ DaJ~ce, Music, aJ~d Political Space 

..... Forwarded message from zach@globalexchange org ..... 
Date: Tue, 16 May 2006 13:22:04-0700 
From: Zach Hurwitz <zach@globalexchange org> 

Reply-To: Zach Hurwitz <zach@globalexchange.org> 
Subject: GX Braml: Atlco-Brazilian Dance, Music, and Political Space 

To: Black Studies 6 <zach@globalexchange org> 

Global Exchange invites you to participate in a Reality Tour to.. 

Brasi[: Afro-Brazilian Dance, Music, and Pohtical Space 
August 5-16, 2006 Cost: $1350 (partial scholarships 
available) 

Why a Reality Tour to Brazil? 

Brazilian social movements are among the strongest and most organized in 
Latin America, challenging the social, racial, and economic injustices of 
the neoliberal system Since the arrival of the Worker’s Party’ to power in 
2002, the second largest economy in the Western ttemisphere has been seen as 
a center of hope and potential [’or participatory democracy and regional 
~ntegrauon While the goverr~nent’s aversion to privatization has slowly 
been chipped away by international finance institutions, an important WTO 
victory has set a precedent for hemispheric trade, and the Landless Workers’ 
Movement has reclaimed the struggle for land reform 

Nevertheless, in Bah?a do Salvador, politics takes on an altogether 
different lbrm: dance, music, spirituality, race, culture. Afro-bramlian 
communiues in the North, historically segregated from the wealthy, white 
South, are among the poorest of the nation- and often find their only 
political voice through culture. When not commodified by the elite, 
afio-brazilian cultural expressions are victim to racism, adding to an 
isolation of communities that have traditionally been ignored by subsequent 
governments. 

How- are afro-brazilian communities in the Northeast creating social change 
on their own terms? How are corrmmnities in Salvador and Recife fighting 
against pover~’, violence, and racism through cultural education and art? 
Participate with Global Exchange on a Reality Tour to learn about the legacy 
of racism in Brazil, while participating in afro-brazilian dance classes, 
and meeting with political organizations in the Noltheast. Visit with 
Brasil’s Landless Workers Movement (MST), women’s organizations, street 
children’s organizations, and human rights groups, and explore the political 
space of afro-brazilian traditions in the cultural center of Brazil. 

Program Highlights: 

* Celebrate, learn, and practice capoeira, samba-reggae, forr?, and other 
styles of Brazilian dance, and attend concerts and other cultural events at 
the heart of afio-brazilian culture 
* Learn about the history of the Afiican diaspora in Brasil- the largest 
population of African-descendent cormnunities outside of the continent. 
* Explore the current lir~zs bet~veen race and class in the country, and 
meet with organizations battling for political participation 
* Meet with favela youth organizations providing creative exits to 
violence and crime 
* Converse ~vith women’s and human rights organizations, and 
representatives of local govermnent 
* Visit ~vith members of the MST (Landless Workers Movement), the largest 

social movement in Latin America, which has succeeded hundreds of times in 
recovering land throughout Brazil, pressuring for profound land reform and 
providing land titles to more than 250,000 families. 

Priceincludes: 

* Double-room hotel ($200 extra for single room), guest house, or dormitoiy 
accommodations; t~vo meals per day-; transportation to and from all programmed 
activities; guides and translators; a qualified trip leader; all program 
activities; and reading materials. 

* International airfare, hmches, airport departure taxes, tips, and 
personal expenses are not included. 

* Because the program varies according to the focus of each trip and the 
special interests of each participant, itineraries become available closer 
to actual date of departure 



How to Register: 

We must receive your application and a non-refundable deposit of $200 two 
months before departure A late :gee of $50 will be applied to late 
applications Payments by Mastercard or Visa are welcome 

’]7his trip will be as diverse as possible in terms of race, age and life 
experiences. We strongly urge people of color to apply Partial scholarships 
are available for low-income applicants. Also ask about our Fundraising 
Ideas packet. 

* To travel to Brasil U.S citizens are required to obtain a visa from a 
Brasilian consulate before leaving the U.S. (if you are a citizen of another 
com~try see if your country is exempt with the Brasilian Erabassy). There is 
an additional cost of $100 to obtain this visa with a Brasilian Consulate. 
Please ask me for a complete list of instructions and consulates in the U. S 
but Global Exchange caunot obtain the visa for you. 

* Suggested travel arrangements to Brasil: 

The major Brasilian airline is called Varig Airlines, and American Airlines 
also ser~,~es major airports. Tr~e travel agency in New York that specializes 
in Brasil is BACC travel at 1-800-222-2746. You could also contact our 
travel agent Sandra in Brasil at Campinas Travel: unicamp@ci.com.hr for 
flight al~angements as welh 

There are also a couple ~vholesale websites you might try for deals on 
flights: 

*Travelocity.com 
*Nohassleflights.com 
* SkTiauction.com *Expedia. corn 

Contact zach@globalexchange.org with any questions about this trip. Or call 
us toll-free at 1-800-497-1994, ext 226 

Zach Hurwitz 
South America Program Coordinator 

Global F~xchange 
2017 Mission Street #303 
San Francisco, CA 94110 
1-800-497-1994 ext 226 or 415-575-5527 
Fax 415-255 -7498 zach@globalexchange.org 
www globalexchange.org 

"¢,~at is Global Exchange? 
Global Exchange is a nonprofit human rights 
organization working for global political, economic, 
enviromnental, and social justice Since our ibunding 
in 1988, ~ve have increased the US public?s awareness 
of global issues while building progressive, grassroots 
international paltnerships. Global Exchange pursues 
these goals through four program areas: Reality Tours, 
which educate the public about international issues 
through socially responsible travel; Fair Trade, which 
helps build economic justice iicom the bottom up 
through the sale of crafts that generate income :[’or 
artisans in over 37 countries; Public Education, which 
produces literature and videos, and organizes educational 
workshops and nation wide speaking tours; and 
Human and Global Economic Rights Campaigns, 
which struggle to eliminate overseas sweatshops that 
make products for US companies as well as promote 
economic justice and an end to human rights abuses 
around the world. 

..... t{nd fopa, arded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charleue B <regester@email.unc.edu> 

Thursday, May 18, 2006 3:29 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Facul~ and Administra’6ve Positions in Humanities 

..... Forwarded message li’om amccarthy@academickeys.com ..... 
Date: Thu, 18 May 2006 14:15:54 -0400 @DT) 
From: Andrea McCarthy <amccalthy@academickeys corn> 

Reply-To: amccarthy@academickeys.com 
Subj ect: Facul~ and A&ninistrative Positions in Humanities 

To: regester@email.unc.edu 

Dear Professor Regester, 

This month’s issue of AcademicKeys’ e-Flier for Humanities 
features 15 faculty openings, 20 senior administrative positions, 
and 1 Post-doc opportunities and links to hundreds more positions 
in higher education 

Issue: Humanities 05/18/06 

Circulation: 22,000 

A discipline specific version of’this e-flier is also distributed. If 
you are interested in that version, please visit our site: 
w~v.academickeys.com 

Add your department’s positions to our next e-Flier, where 86% of the 
top 100 institutes in the US advertise their positions: 

http:i/tlumanities.AcademicKeys.com/client lo~in.php?ta~ HU99060518 

Visit the Lighter Side Of Academia, the AcademicKeys cartoon o17 the week: 

http:/iwww.academickeys.con~/all/cartoon.php 

ACADEMIC ~YS FEATURED FREE SERVICE 

Post your News Item on our home page 

http://ww~v.academickeys.con~/all/news.php?tag HU99060518 

SEN’fOR ADMINISTRATIVE POSITIONS: 

NEW! - Director, Policy & Personnel Services 
Campus Human Resources 
Universib~ of California, Los Angeles 
Los Angeles, CA 
Date Posted: May-. 14th, 2006 

http ://a&ninistration.AcademicKevs. com/redirect.~hl~?6765-HU99060518 

NEW! - Vice President for Business and Finance 
Office of the Vice President 
Georgia Southern Universit~- 
Statesboro, GA 
Date Posted: Apr. 25th, 2006 

http ://administration.AcademicKevs. co~rdredirect php?6683-HU99060518 

Dean of the Graduate School and Associate Vice President for Faculty 
Development 

Office of Academic Affairs 
Creighton University 
Omaha, NE 
Date Posted: Feb. 20th, 2006 

http ://humanities AcademicKev, s. com/redirect.php ?6347-HU99060518 

Dean 
College of Arts and Sciences 
Ohio University 
Athens, OH 
Date Posted: Jan. 5th, 2006 



http://hmnanities.AcademicKeys.com/redirect.php?5970-IIJ.J99060518 

Vice President 12~r Business Affairs 
Executive Team 
Valley City State Universi~ 
Valley CW, ND 
Date Posted: Apr 21st, 2006 

http ://a&ninistration.AcademicKes~s. com/redirect.php?6668-HU99060518 

Director of Student Affairs, Registrar, Director of Admissions 
Student Set.ices 
ABTI-A~nerican Universib" of Nigeria 
Yola 
Nigeria Date Posted: Apr. 18th, 2006 

http :/iadrninistr ation.Ac a demicKcys, cotr~redir ect.php?6652-HU99060518 

PROVOST 
Provost Office 
Santa Clara University 

Santa Clara, CA 
Date Posted: Mar. 28th, 2006 

htt~ ://a&ninistration.AcadenricKevs. com/r edirect.t~hl~?6550-HU99060518 

Dean of Graduate Studies 
ISU Graduate School 
Idaho State University 
Pocatello, ID 
Date Posted: Mar 23rd, 2006 

http ://administration.AcademicKevs. coat, redirect php?6526-HU99060518 

Vice Provost for Research, Graduate Studies and Outreach and Dean of 
the Graduate School 

Universi~ of Rhode Island 
Kingston, RI 
Date Posted: Mar 20th, 2006 

http ://administration.AcademicKevs. coat, redirect php?6517-HU99060518 

Dean, College of Arts & Sciences 
College of Arts & Sciences 
Umversity of M~ssouri-Kansas City 

Kansas City, MO 
Date Posted: Mar. 7th, 2006 

http ://administration.AcademicKevs. com/redirect.php?6450-HU99060518 

Chancellor/COO 
President’s Office 
Taylor Universi~ Fort Wayne 
Fort Wayne, IN 
Date Posted: Feb. 24th, 2006 

http ://administration.AcademicKe’~’s. com/redirect php?6388-t]U99060518 

Dean 
School of Filmmaklng 
North Carolina School of the Arts 
Winston-Salem. NC 
Date Posted: Feb 21st, 2006 

http://achninistration.A cademicKeys, com~redirect.php?6354-HU99060518 

Dean, Faculty of Social Sciences and Humanities 
Faculty of Social Sciences and Humanities 
Lakehead Umversity 
Thunder Bay, ON 

Canada [)ate Posted: Feb 8th, 2006 

http ://administration.AcademicKe’~’s. com/redirect php?6 265-t]U99060518 

Dean, College of Arts and Scicnce 
Arts and Science 
University of Missouri-Colmnbia 
Columbia, MO 
Date Posted: Feb. 6th, 2006 



http://a&ninistration.AcademicKeTs.con’gredirect.php?6238-HU99060518 

Chancellor 
Chancellor’s Office 
Washington State University - Tri Cities 
Richland, WA 
Date Posbed: Jan. 26th, 2006 

http ://a&ninistr ation.Ac ademicKe~,~s, com/redirect.php?6142-HU99060518 

Executive Director 
Rosalynn Carter Institute 
Georgia Southwestern State University 
Americus, GA 
Date Posted: Jan. 19th, 2006 

http :/iadrninistr ation.Ac a demicKeys, corrgredir ect.php?6083-HU99060518 

Dean for the College of Liberal Arts 
College of Liberal Arts 
Hamline University 
St. Paul, MN 
Date Posted: Jan. 10th, 2006 

http ://a&ninistration.AcademicKevs. com/redirect.phl~?6002-HU99060518 

Dean 
College of Education 
Ohio Univer siW 
Athens, OH 
Date Posted: Jan. 5th, 2006 

http ://administration.AcademicKevs. co~rgredirect php?5966-HU99060518 

Vice President for Research 
Research 
Colorado State University 
Fort Collins, CO 
Date Posted: Jan. 5th, 2006 

http ://administration.AcademicKeys. com/redirect.php?5955-HU99060518 

Director of Faculty IVlanagement 
Office of the Provost 
Capella Universi~ 
Minneapolis, MN 
Date Posted: Jan. 4th, 2006 

http ://administration.AcademicKevs. co~rgredirect php?5948-HU99060518 

ACADF~MIC POSITIONS: 

Assistant/Associate/Full Pro:[’essor 
Division of’Health Services Research and Policy 
University of i’,/hnnesota 
Minneapolis, MN 
Date Posbed: Apr. 13th, 2006 

http ://socialsciences.AcademicK e’~’s.com/redirect php?6638-I tU99060518 

Chairperson - Social Work 
Division of Academic Affairs 
Coppin State University 
Baltimore, 
Date Posted: Apr. 11 th, 2006 

http://socialscien ces AcademicKeys com/redirec t.php?6624-Hl~J99060518 

Research Assistant Pro:[’essor 
Population Research (;enter 
The University of Texas at Austin 
Austin, TX 
Date Posted: Apr 2nd, 2006 

http ://socialsciences.AcademicKe~,~s.com/r edirect, php?6572-HU99060518 

Visiting Assistant Proessor 
Corrm~fication 
Cornell University 
Ithaca, NY 



[)ate Posted: Mar. 3rd, 2006 

http://socialscien ces AcademicKevs com/redirec t.php?6426-HU99060518 

Documentary/Cultural Anthropologist 

Dept of Anthropology. 

SUNY Oswego 

Oswego, NY 

Date Posted: Jan. 5th, 2006 

http ://socialsciences.AcademicKevs.com/r edirect, php?5951-HU99060518 

Adjunct/Assistant Professors 
Depamnent of Religious Studies 
Elizabethtoxvn College 
Elizabethtown, PA 
Date Posted: Apr. 13th, 2006 

http://humanities.AcadenficKeys.com/redirect.php?6631-HU99060518 

The Macricostas Visiting Endoxved Chair of Hellcnic and Modern Greek Studies 
Arts and Sciences 
Western Connecticut State University 
Danbary, CT 
Date Posted: _Mar. 31 st, 2006 

http://humanities.AcademicKevs.com/redirect.php?6567-HU99060518 

American Historian 
Liberal Arts 
D’Youville College 
Buffalo, NY 
Date Posted : Mar 10th, 2006 

http ://humanities AcademicKeys. com/redirect.php ?6484-HU99060518 

AS SISTAiX~2 PROFES SOR-Women’s Health 
School of Public Health and Health Sciences 
University of Massachusetts at Amherst 
An~erst, MA 
Date Posted: Feb 24th, 2006 

http ://humanities.AcademicKe,~’s.com/redirect.php ?6383-HU99060518 

Depaltment Chair 
Classical Studies, Anthropology & Archaeology 
The Umversity of Akron 
Akron, OH 
Date Posted: Feb. 22nd, 2006 

http ://humanities AcademicKevs. com/redirect.php ?6369-HU99060518 

European/Non-Wes t History 

tlumaniUes 

College of Mount St. Joseph 

Cincinnati, OH 

Date Posted: Feb 9th, 2006 

http://humanities.Academic Keys.com/redirect.php ?6276-HU99060518 

Assistant Professor - American tlistow 

tlistory and Philosophy 

Indiana University Northwest 

Gary, IN 

Date Posted: Feb. 1 st, 2006 

http://humainties AcademicKev, s.com/redirect.php?6188-HU99060518 

Assistant Professor 

History 

Springfield Technical Community College 

Springfield, MA 

[)ate Posted: Jan 20th, 2006 

http://humanities.AcadenficKevs.com/redirect.php?6096-HU99060518 

Assistant Professor 
English 
Springfield Technical Corrmmnitv Collge 
Springfield, MA 
Date Posted: Jan. 20~1, 2006 



http ://l-lumanities.AcaderaicKevs.com/redirect.php 76094-HU99060518 

Assistant Professor, Modern Architectmal History 
Art and Architectural History 
Rhode Island School of Design 

Providence, RI 
Date Posted: Jan. 1 lth, 2006 

htm :/ihumanities.AcademicKevs.coru/redirect.l~hp ?6012-HU99060518 

POST-DOCTORAL POSITIONS: 

Postdoctoral Position 
Population Research Institute 
Penn State 
University Park, PA 

Date Posted: Mar. 4th, 2006 

http ://socia lsciences.AcademicKevs.com/redirect php?6433-HU99060518 

Change your email/subscribe directly: 

Do you need to update your email information with us? Proceed to the 
fk~llowing page: 

http://www.academickeys com/all/userchange emaihphp 

Did you receive this e-Flier from a colleague and would like to 
continue to receive this or other e-Fliers from Academic Keys? Please 
proceed to the fbllowing page: 

http://w~vw, academickevs.co~rgall/subscribe.php 

UNSUB SCRIBE: 

This e-Flier was sent to the email address: 

regester@email.unc.edu 

If you would like to unsubscribe fi’om further e-Fliers 
and other correspondence fi-om AcademicKeys corn, )’ou 
must proceed to the following web page: 

http :i/AcademicKev~ s. com/a [l/unsubscribe.php 

Copy EXACTLY the email address shown above into the 
form on that page and submit the form. Your request 
to unsubscribe will be processed within 24 hours 

We assure you that we make every attempt to honor requests 
to unsubscribe. Thank you J2~r your patience! If you 
have an)’ further comments or suggestions, please send an 
email to EmailUs@AcademicKeys corn 

Sincerely, 

Andrea McCarthy 
Academic Keys, LLC 
18 Dog Lane, Suite B 
Storrs, Connecticut 06268 

..... End forwarded ruessage ..... 



Frolil: 

Sent: 

To: 

Subjet~: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, May 22, 2006 2:32 PM 

Vander, Robin G <vande@emaJl.unc.edu> 

Fwd: Please look at this syllabns for AFAM 40 

AFAM 40 proposed for new cumculmn.doc 

..... For~varded message from dacrowde@email unc edu ..... 
Date: Mon, 22 May 2006 12:05:06 -0400 

From: Deborah Crowder <dacrowde@emaihunc.edu> 
Reply-To: Deborah Crowder <dacrowde@emaihunc edu> 
Sut~iect: Please look at this syllabus for AFAM 40 

To: Barbara Anderson <banders1 @email.unc.edu>, Reginald 
Hildebrand <hildebra@email.unc.edu>, Timothy Mc]Vhllan 
<~:iml@emaihunc edu>, charlene regester <regester@email.unc.edu> 

Hi all. Robert Porter has been kind enough to tackle the job of 
revising AFAM 40 for resubmission for the new curriculum Please look 
at it and make suggestions and/or comments. Robert has targeted the 
pre-1750 issue as well as the &versity issue Since ;~’AM 40 is out 
life’s blood, we need to get this course to do as much as is reasonably 
possible. Thanks to all for your time Debby 

..... End forwarded message ..... 



Advertisement for Graduate Student/Editor 

In order to complete a proposed Annotated Bibliography of Entertainers and African 
American Newspapers, I am interested in hiring a graduate student who can add 
newspaper articles to a data base. It is imperative that I hire someone who is skilled in 
using the computer, editing, and working efficiently to insure that the information is 
added correctly and promptly. I will pay $10 per hour for some 20 hours per week 
beginning June through August. The student will need to be on campus for the Summer 
as well as Fall in the event that I have questions or will need to consult with them. If 
interested in this opportunity, please provide a writing sample and contact me by email 
Charlene Regester regester@email.unc.edu for an initial interview and appointment. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, May 23, 2006 8:37 AM 

Mihas, Paul <paul miha@unc.edu> 

Grad Student Adverfi~ment 

AdvertisementGradStudent.doc 

Dear Paul: Attached is a description of an advertisement that can be 
used to recruit a grad student needed to complete the annotated 
bibliography project for ~vhich I am currently involved Thanks much for 
your assistance and I ~vill be touch. Sincerely, Charlene Regester 



Advertisement for Graduate Student 

Wanted: Graduate student to work on an Annotated Bibliography of Entertainers and 

African American Newspapers. Applicant will be required to add newspapers articles to a 

data base. Applicant must be skilled in using the computer, and must be experienced in 

editing, and in working efficiently to insure that the information is added correctly and 

promptly. Pay is $10 per hour for 20 hours per week, June through August 2006. 

Applicant must be on UNC CH campus summer and fall 2006, to be reachable for 

questions and/or consultation. If interested in this opportunity, please provide a writing 

sample as attachment to an email to regester@email.unc.edu for an initial interview. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Tuesday, May 23, 2006 5:58 PM 

Mmfland, Theresa L <tmaifla~@email.unc.edtr~ 

Re: Reminder of exam needed at LDS on Thurs 

Dear Theresa: Yes, I received your message and will plan on emailing 
the exam tomol~cOW. Sincerely, Charlene Regester Quoting Theresa 

Maitland <tmaitlan@emaihunc.edu>: 

> PLEASE DO NOT SEND THE EXAM BY REPLYING TO THIS EMAIL: .ALL EivIAILED 
> EXAMS SHOULD BE SENT TO OUR SPECIAL EivIAIL ACCOUNT FOR EXAMS: 

> ldstests@unc edu 
> 

> PLEASE LIST ~ STUDENT S LAST NASvfE & DATE OF THE EXAM EN" THE SUBJECT LLNE 

> Dear Pro£ Regester 

> I am writing this as a friendly reminder. You have t~vo students ~vho 
> will be taking your exam at our office on Thur., May 25. The first 
> student will begin at 9:30. You have agreed to email the exam to our 
> special email account for exams listed above. We understand that 
> many professors select this option for deliver,v because it allows the 
> most flexibili~z in completing an exam. We are requesting, if it 
> would be at all possible, to receive the exam the day befbre. If 
> this is not possible, we do understand and we request that you please 
> email us at the account listed above and let us know *vhen you will be 
> able to email the exam to our office. 
> 

> Thank you on the behalf of the student we share[ 
> Please ]’eel free to call me or email me if you have aW questions 

> Theresa E. Laurie Maitland Phi)., CPCC 
> Assistant Director, 
> LID/ADItI) Specialist & Co-Active Coach 
> Learning Disabilities Sep¢ices 
> Universib" of North Carolina at Chapel Hill 
> 137 East Franklin Street 
> 6th Floor Bank of America Building, CB#3447 
> Chapel Hill, NC 27514 
> 

> 919-962-9350 
> ];ax: 919-962-3674 
> www unc.edu/depts/lds 
> "And life is what we make it. Always has been, always will be!" 
> Grandma Moses 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, May 24, 2006 3:41 PM 

ldstests@unc.edu 

AFAM 40 EXAM I - Regester 

ss40EX1 .doc 

Dear LDS Sel-,zice: Attached is a cop?- of my AFAM 40 Exam. Two students 
are scheduled to take the exam with your sel~’ice. Please let me know 
that you have received this material. Sincerely, Charlene Regester 



AFAM 40 
REGESTER 

SUMMER 2006 
SESSION I 

EXAM I 

DIRECTIONS: This exam consists of two parts - Identifications and Essays. Identifications 
should be answered in Blue Book I and Essays in Blue Book II. Students are required to 
complete all parts of the exam. 

I. Identifications: Please identify and state the significance of at least 7 (seven) of the following 
(Spts. each/total of 35 pts.) 

a) Joseph Cinque 
b) Seasoned 
c) The Robert 
d) The Royal Adventurers 
e) Fixed Melancholy 
f) Baracoons 
g) "Buckra Panyarring" 
h) Olaudah Equiano 
i) "How Sweet is the Name of Jesus" 

II. Essays: Students are required to answer at least two of the following essays (32.5 pts. 
each/total 65pts.) 

1. "The European rivals changed places from time to time. They fought among themselves and 
connived with African chiefs against one another. Such divisiveness and selfish bickering amused 
the African merchants, and they tried where they could to exploit rivalries to get a better price or to 
secure support against African rivals." In view &this assertion, examine the major European rivals 
involved in the slave trade, describe their involvement, and discuss their motivations for becoming 
involved in this trade. 

2. "it can be said that the era of intercontinental maritime trade, especially its slaving phase, is 
significant not so much for its effect on the ordering of African society as for its impact on the 
ordering of society in the Americas." Therefore, discuss how the slave trade impacted both African 
and European societies and examine why this historian was led to formulate such a conclusion. 

3. "African attitudes to enslavement before they reached the Americas, is a subj ect that requires 
further research. Records are thin on the question, and much has to be gleaned from observations of 
Europeans such as slave captains and doctors and slaves subsequently freed. But it is clear from the 
records that slaves resisted their enslavement both on the soil of Africa and during the middle 

passage across the Atlantic .... " Thus, examine methods of resistance employed by slaves during 
the Middle Passage to demonstrate how slaves resisted the enslavement process. 



Sent: 

To: 

Subject: 

Regester, Charleue B <regester@email.unc.edu> 

Thursday, May 25, 2006 8:35 AM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Re: Senior Position in AFAM 

..... Forwarded message from j en321 @email unc edu ..... 
Date: Wed, 24May 2006 19:30:40 -(NO0 
From: hflius Nyang’oro ~ien321@email.uaac.edu> 

Reply-To: hflius Nyang’oro <jen321 @email.unc.edu> 
Subject: Re: Senior Position in AFAM 

To: Kia Caldwell <klcaldwe@email unc.edu> 

Kia: 
You could begin by saying the following: Carolina is becoming 
aggressive in an attempt to diversify its faculty. It is looking %r 
well qualified folks who might be considered for a program known as 
"Target of Opportunity Hires." The department of African and 
Afro-American Studies is an active participant in the program It is 
looking for a full professor in African diaspora studies. Would you be 
interested in being considered for such an opportunity? Kyou are, 
could you please send me your CV so that I can share it with my 
colleagues’? ........ 
Julius 

Kia Caldwell wrote: 

Julius, 
This sounds like a promising opportunity :[’or us. I was wondering if 
you have any pointers on how to proceed with this process, 
particularly in terms of contacting potential candidates. What is 
the safest and most diplomatic way to request CVs from people that we 
are considering? Do you have any advice on what to tell them about 
the target of opportunity hiring process? Since this process is 
different from a "regular" hire, it would be helpful to know the best 
way to cowanunicate with people we are considering 

Best, 
Kia 

Quoting Julius Nyang’oro <jcn321@cmail.unc.edu>: 

>> Friends: 
>> A few weeks ago, I received a "Request for Positions" from the 
>> Dean’s office. On the basis of your reconm~endations from your 
>> various meetings, and your memo to me, I prioritized our request to 
>> search for a senior African Americanist working on diasporic issues. 
>> I had a meeting earlier this week with Ame Kalleberg, our Senior 
>> Associate Dean, who informed me that my request for that position 
>> has been approved, and he was giving me the OK to go ahead and 
>> actually- do a Target of Opportunity hire. Now the ball is in our 
>> court. 

>> 

>> I would like to proceed with this process fairly quickly so that 
>> with luck, we can have this person by July 1, 2007. As we all know-, 
>> these kinds of positinns could be trickw, we need to grab them when 
>> they are ofi;ered to us before the?" are withdrawn due to unforeseen 
>> circumstances such as a budget crisis. As we all think of names for 
>> this position, here are the preconditions we must have in mind: 
>> 1 )This person would need to pass the muster in South Building to 
>> come to Carolina as a full professor. 
>> 2)On the basis of our earlier discussions, this person needs to 
>> be fully based in our department. 
>> 3)Again on the basis of your recommendatiuns, we need to be 
>> looking at a non historian, unless people have had a change 
>> of heart on this 
>> 

>> I am a~vaiting your immediate feedback on this I intend to have a 
>> search committee in place before the end of July For the moment, 
>> please supply me with names, and preferably with their CVs I will 
>> have to share their CVs with the Dean’s office (,to make sure the?- 
>> ~vould be acceptable as full professors at Carolina) before we begin 
>> the formal process So the sooner we are able to get the CVs, the 
>> better. 
>> 

>> Hope eveubo@ is having a ~vunderful Sun~mer 
>> 

>> Julius 
>> 

>> 

>> 



Kia Lilly Caldwel[, Ph.D. 
Department of African and Afro-American Studies 
Universi~ of North Carolina-Chapel Hill 
Battle Hall, CB~3395 
Chapel Hill, NC 27955 
()Price (919)9624)539 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <reges~er@email.unc.edu> 

Monday, May 29, 2006 12:59 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: coW of film studies committee relyort attached 

5-23 final film stadies repo(t.doc 

..... For~varded message fi-om rcante@email uric edu ..... 
Date: Thu, 25 May 2006 14:44:36 -0400 

From: richard cante <rcante@email uric edu> 
Reply-To: richard came <rcante@emaiI.unc.edu> 
Sutziect: copy of film studies committee report attached 

To: charlene regester <regester@email unc edu> 

dear charlene, 
j ust wanted to make sure you have a copy of this report that gregg, 
joanne, federico, david, robin and i submitted to bill andrews this 
week. 
(in response to his below charge.) 
have a terrific summer. 
veW best, 
rich came 

> William L Andrews wrote 1-9-06: 
> 

> Charge to the Ad Hoc Committee on Film Studies at UNC-(~I 

> As courses proliferate and faculty interests grow- in various aspects 
> of film and media studies on the Carolina campus, a careful 
> assessment of the present state and viable future of film studies in 
> the College of Arts and Sciences is needed. V~nile a n~traber of units 
> in the College are ofi;ering courses and/or programs of study in film 
> at the tmdergraduate level, only minimal coordination armong these 
> efforts in various traits seems to be underway. Faculty who teach film 
> in the College are often uncertain about prima~ and/or secondary 
> resources pertaining to film that may be available in other units. 
> 

> To assess both the c~trrent status of film studies and what can be 
> done to enhance the teaching of film in the College, I arm requesting 
> the service of a group of faculty from a variety of disciplines to 
> serve on an ad hoc advisory corrmfittee to me. I would be grateful for 
> your service on this ad hoc corrmfittee. 
> 

> My charge to the ad hoc conm~ittee on film studies is threefold: 

> 1. *Assess the current status of film studies across the various 
> units in the College.* 
> 

> 2. *Identi£¥ existing obstacles to the effective teaching of film at 
> the ~xdergraduate level in the College, and recommend the most 
> cost-effective means of addressing those obstacles.* 
> 

> 3. *Propose practical, cost-effective means by which available 
> resources can be best deployed to enhance the teaching of film at the 
> undergraduate level in the College * 
> 

> I’m grateful to Richard Cante for agreeing to chair this ad hoc 
> committee. I ~vould appreciate its report by the end of the spring 
> semester 2006. 

..... End for~vardedmessage ..... 



REPORT OF AD HOC COMMITTEE ON FILM STUDIES AT 
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23 May 2006 
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Dr. William Andrews, Senior Associate Dean, College of Arts and Sciences 

Compiled by: 
The Ad Hoc Committee on Film Studies at UNC-CH 

Dr. Richard C. Cante (Chair), Assistant Professor, Communication Studies 
Dr. Gregory Flaxman, Assistant Professor, English 
Dr. Joanne Hershfi el d, Associate Professor, Curriculum in Women’s Studies 
Dr. Federico Luisetti, Assistant Professor, Romance Languages 
Prof. David Sontag, Wesley Wallace Distinguished Term Professor, 

Communication Studies & Director, Program in Writing for the Stage and 
Screen 

Dr. Robin Visser, Assistant Professor, Asian Studies 

INTRODUCTION 

Any sur~’ey of the current status of film studies in UNC-CH’s College of Arts and 
Sciences must begin with general changes in the direction of this field. Cinema studies 
now encompasses not only multiple formal languages and varied approaches, but also 
rapidly growing international contexts, complicated chains of production and distribution 
and vastly diverse cultures of spectatorship. The field of film studies has thus been 
dispersed beyond conventional disciplinary constraints. As a result, it is virtually 
impossible for any department or discipline to effectively manage this curricular domain 
by itself. 

This brute fact has become especially clear over the course of the past decade, as the 
development of film studies departments and stand-alone programs that initially marked 
the rise of the field in the 1970s and 1980s has increasingly given way to new 
interdisciplinary models. Organizational changes at Berkeley, Iowa, Michigan and 
Northwestern during roughly this period are exemplary institutional responses to 
precisely this challenge. 

At their best, the effectiveness of such responses is evidence that managing film studies 
in Arts and Sciences now requires the creation of interdisciplinary structures that can 
encompass the global aspects of film studies. No single discipline or department can 
effectively undertake the global study of cinema. In order to study film today--including 
its internationalized industrial organization and the aesthetic differences between 
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increasingly available films from all over the world, as well as the variety of related 
technological, political and sociological factors--undergraduates must know something 

about specific geographical contexts of production and consumption. Undergraduates 
must also understand the kinds of migratory fluidity that destabilize the boundaries of 

such contexts. 

This requires a faculty drawn from different areas of the university who can bring their 
expertise to bear not only on particular regional cinemas and their histories, but also on 
the streams, flows and more general tendencies that traverse specific regions. The 
presently reporting committee is therefore convinced that the future of film studies at 
UNC-CH must be addressed at an institutional level that looks across departments, 
mustering its resources from a range of faculty who can collectively communicate the 
decidedly global stakes of cinema. 

At their best, the effectiveness of organizational responses to these challenges at other 
institutions also indicates that interdisciplinary film studies programs must be developed 
in close collaboration with, and admini stratively located in, the intellectual environment 
that is most appropriately suited to teaching film this way. Such an environment will not 
only welcome a truly interdisciplinary and global undergraduate film studies program, 
but will comfortably accommodate it and allow it to grow to its fullest potential. 

Film studies programs and curricula that were carefully organized or re-organized with 
this in mind have become increasingly influential units at UNC-CH’s peer institutions, 
and at many other universities and colleges. Such programs exist at North Carolina’s two 
other Carnegie Research I Institutions, Duke and North Carolina State. While neither of 
these programs makes the most of the curricular possibilities discussed above--indeed, 
neither can boast of the total resources that UNC-CH potentially has at its disposal--both 
are growing in strength, reach and influence. Compared to UNC-CH’ s, the extra- 
curricular resources at Duke and North Carolina State are also currently being promoted 
and deployed more loudly and effectively. 

The University of North Carolina at Chapel Hill currently has no coordinated 
undergraduate program in film studies. We are one of a small handful of Carnegie 
Research I Universities without such a formal program. Yet, as this report will detail, our 
College of Arts and Sciences already has all the elements of such a structure. We have 
the faculty. We have the course offerings. We have the student interest, enthusiasm and 
demand. We have notable material resources for the study of film, including substantial 
collections of films, videotapes, D’v~)s and screenplays. We also have the offerings in 
the history and theory of related media and technologies. Finally, we have a blossoming 
variety of regularly occurring campus film events. This includes screenings, guest 
lectures and the campus residencies of artists, professionals, scholars and critics. 

Despite the presence and notable strengths of these assets, the College’s film studies 
resources remain decentralized and disorganized as an effect of these large-scale changes 
in the relationship between regions, between disciplines, between technologies, and 
between the many inter-disciplinary lineages that must be involved in competitively 
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teaching film at today’s Research I university. As a result, our undergraduates are being 
denied certification in, and easy access to, a coherent course of study in a field that is 

increasingly in demand--and is increasingly central to undergraduate education in the 

arts, humanities and social sciences. Furthermore, due to this current decentralization of 
resources and the resulting difficulties in promoting our strengths in film studies, the 
College is insufficiently displaying and advertising its own general competitiveness with 
its local, national and international institutional peers. 

UNC-CH was the first university in North Carolina to recognize the importance of this 
subj ect area through the creation of a program of study in motion pictures and 
broadcasting. But while the importance of film studies has steadily become more 
obvious, our capacity to keep up with student demand in this field has been outstripped 
by other institutions’ efforts to address the complications of globalization and 
interdisciplinarity. Today, the needs and best pedagogical (as well as professional) 
interests of our undergraduates are being trumped by the organization of resources in the 
College. Indeed, this decentralization of resources perpetuates the sense that UNC-CH 
cannot compete with institutional peers, whereas we actually possess resources to rival 
virtually any film program in North America. 

Therefore, we recommend that the College institute a structure that ~vill better link, 
organize and publicize its film studies assets across units. Specifically, we recommend 
that the College create an interdisciplinary Minor in Global Cinema, along with taking a 
few closely-related and equally important measures. These collected actions are the most 
effective and efficient means available for the College to capitalize upon and promote the 
strength, as well as the uniqueness, of UNC-CH’s very notable resources in film studies. 

While our recommendations are in line with trends at other institutions, they are not 
specifically modeled on such trends. Rather, they are based on the unique resources and 
strengths that define the College’s units. This report describes how UNC-CH can create 
something stronger than these other institutions have created in responding to the 
institutional complexities that have been posed by film studies. As will be clear, this is a 
completely realistic goal because individual academic units in the College have in fact 
been continually acquiring, consolidating and organizing significant film studies assets 
throughout the past decade. 

By implementing our proposed recommendations, the College of Arts and Sciences can 
put itself in a position to surpass competing institutions, making UNC-CH a high-profile 
campus of choice for undergraduates interested in the study of film. Moreover, UNC-CH 
could become a more highly visible, more forward-looking and more impressively 
innovative regional, national and international educational leader. 
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II. 

THE CURRENT STATUS OF FILM STUDIES ACROSS THE COLLEGE: 

DATA AND TRENDS 

Since March 2004, each member of the presently reporting Ad Hoc Film Studies 
Committee has been part of a larger group of UNC-Chapel Hill faculty with interests in 
the undergraduate teaching of film in the College. The existence of this group, in 
collaboration with former Senior Associate Dean Darryl Gless, has allowed for the 
compilation of the following data and for the monitoring of related trends. 1 

A. Film Studies Introductory Survey Course Offerings and Enrollments 

P ~ndings : 

There are currently three large introductory film studies survey courses 
being ofjbred in three d~fferent Arts" and Sciences departments. In an avet~ge 

academic year (including one calendar summer), the maximum 
enrollment in these three courses totals" approximately 830 seats’. 

l/Trtually all of these seats are being filled.: 

These three couls’es are: 

Art 29 ("The Film Experience "). This is being offered once a year, 
with an average enrollment of approximately eighty seats. 

Communication Studies 41 ("Introduction to Media History, Theory 
and Criticism "). This is being offered each Fall and Spring 
semester, with an average enrollment of approximately 125 seats 
per semester. This course is also being offered each summer, with 

a total calendar summer enrollment of approximately 100 seats. 
Approximately five continuing education sections are offered each 

1 The estilnates in Sections II (A) and (B) are based on lists of course offerings collected since Fall 2004. 
These estimates include regislxation data for fl~e upcoming Fall 2006 semester. These estimates are also 
supported by projections of future departmental offerings that were solicited by the film studies faculty 
working group from all of the involved Arts and Sciences milts in JanuaD’ 2005. The complete collected 
course offerings data from which the estimates in Sections II (A) and (B) are synthesized is available upon 
request, either electronically or on paper, from the Chair of the presently reporting conunittee. 
2 It is important to note that some of these total introductoly survey course enrollment seats are likely being 
occupied more than once by the same student. In other words, some undergraduates are receiving credit for 
more than one of these introductory film studies survey courses. The presently reporting committee 
recognizes that arguments can be made [br the value of different approaches to the covered material from 
wittfin distinct disciplines. Nevertheless, we do not: conclude that an undergraduate should be granted 

duplicate or triplicate credits toward a Bachelor’s degree for studying the same or similar maitcfials in more 
than one of these particular classes. 
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year (including one calendar summer), with an additional total 
enrollment of approximately 125 seats. Total = 475 seats. 

3. English 42 ("Film Analysis"). This is being offered 
each Fall and Spring semester, with an enrollment of 
approximately 1120 seats per semester. This course is also being 
offered each summer, with an approximate calendar summer 
enrollment of thirty-five additional seats. Total = 275 seats. 

B.    Additional Film Studies Conrse Offerings and Enrollments Across A & S 

Findings: 

ht an average semester, approximately ten additional undergraduate courses 

that are clearly and distinctly classifiable as film studies courses are offered 
within the College. 7his does not include related courses, such as classes in 
television studies and media production. 

These courses are (?fjbred across at least thirWen different academic units of 
the college. 

In an average semester; these courses represent a total of approximately 2 79 
enrollment seats’. ~ 

Virtually all of these seats" are being filled In jktct, students" are being turned 
away from a significant number of these courses. 

C. Number of A & S Faculty Actively Teaching Undergraduate Film Studies 

Findings: 

There are at least ~,enty-eight faculty, appointed in various College of Arts 

and Sciences units’, who offer undergraduate fihn studies courses on a regular 
basis. 

This" includes" the following Arts & Sciences faculty:4 

3 The data on additional courses in Section II (B) does not include the introductory survey courses 
discnssed in Section II (A). Additionally, Section II (B) data excludes First Year Seminar offerings in film 
studies, of which there are an average of 3 per semester since Fall 2004. (This last estimate excludes 
missing data on First Year Seminars offcred in Spring 2005.) Semester by semester data on the additional 
courses that are included in Section II (B) looks like this: Fall 2004, 9 film stndies courses, 222 total 
available seats; Spring 2005:8 courses, 320 total available seats; Fall 2005, 13 courses, 307 total available 
seats; Spring 2006, 10 courses, 235 total available seats; Fall 2006, 10 courses, 310 total available seats. 
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Dr 

Dr 
Dr 
Dr 
Dr 
Dr 
Dr 
Dr 
Dr 
Dr 
Dr 
Dr 
Dr 
Dr 
Dr 
Dr 
Dr 
Dr 
Dr 
Dr 
Dr 
Dr 

Robert Allen, American Studies/Communication Studies/History 
Anita Angelone,* Romance Languages (italian) 
Martine Antle, Romance Languages (French) 
Inger Brodey, Comparative Literature/Asian Studies 

Richard Cante, Communication Studies 
Dino Cervigni, Romance Languages (Italian) 

Mark Driscoll, Asian Studies 
Gregory Flaxman, English 

Joanne Hershfield, Women’s Studies 
Ken Hillis, Communication Studies 
Li-ling Hsiao, Asian Studies 
Kara Keeling, Communication Studies 
Hap Kindem, Communication Studies 

Alice Kuzniar, German 
Richard Langston, German 
Federico Luisetti, Romance Languages (Italian) 
Carol Mayor, Art 

Hassan Melehy, Romance Languages (French) 

Kevin Parker,* Art/Communication Studies 
Jos~ Polo de Bernab~, Romance Languages (Spanish) 
Charlene Regester, African & Afro-American Studies 

Sarah Sharma (i,.ncoming 1 July 2006), Communication Studies 
Prof. David Sontag, Comm Studies/Writing for Stage and Screen 
Dr. Afroz Taj, Asian Studies 
Dr. Todd Taylor, English 
Dr. Robin Visser, Asian Studies 
Dr. Nadia Yaqub, Asian Studies 
Dr. Gang Yue, Asian Studies 

4 Excepting six of the below-listed resident faculty (most of whom arrived on campus only recently), all of 
the others were aclively involved in the larger film studies facully working group that began meeting in 
March 2004 in collaboration with former Arts and Sciences Senior Associate Dean Darryl Gless. Four 
other current facully members from different Arts and Sciences units were also involved in this group. 
Though these addilional faculty do not themselves regularly teach film studies courses, they have 
participated in this initiative because--as heads of academic units that would otherwise have gone 
~mrepresented in this working group--each maintains an interest in improving the status of undergraduate 
film studies in the College. 

* Indicates fixed-term or visiting faculty appointment. 
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Do Arts & Sciences Collections of Materials for Film Teaching and Study 

Findings: 

lhe College of Arts and Sciences owns significant collections of films, 
videotapes, DVDS, screenplays and other materials" that are essential to the 
qffective study and teaching oJfilm. Taken together, these holdings are 

vohtminous and their scope is impressive. 

However, these materials" are physically scattered around the campus. Their 

locations inchtde, but are not #mired to, House Library’s Media Resources 

Center, the Hanes Art Library, the t~reign Language Learning Resources 
Center, the Hill Hall Music Library, and the collections and #braries of 

various departments, programs and curricula. 

These materials" are neither adequately visible, nor searchable, nor locatable 

via any centralized search engine let alone a search engine that also 
includes other campus holdings (such as the moving-image materials" owned 

by the Medical Library and the School of Jomwa#sm). 

We have been able to determine no clear plan of action on the part of UNC 
Libraries for making these materials" more visible, locatable, physically 

acces’sible and searchable. We have been able to determine no clear plan of 
action on the part of UNC Libraries for making these and furore holdings, and 

portions of them, available digitally. 

The cutting-edge technology for the above actions now exists, and it is now 
available on this" campus. 

III. 
PRIMARY OBSTACLES TO THE EFFECTIVE UNDEGRADUATE 

TEACHING OF FILM STUDIES IN THE COLLEGE 

It is needlessly difficult and confusing~r UNC-CH undergraduates to access the 
College’s’ curricular resources in film studies~ 

UNC-CH students and prospective students are unable to identify, with 
reasonable ease, a coherent program of courses in the highly attractive, distinct 
area of film studies. Many of our undergraduates and potential undergraduates 
are not even aware of the College’s collective resources in film studies, let alone 
aware of their impressive size and scope. Our students also cannot obtain formal 
recognition for expertise in film studies even though many highly motivated 
students are already following such courses of study, despite these difficulties and 
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despite the sub-optimal nature of the resulting undergraduate experience on this 
campus. Thus, UNC-CH’s students are not receiving formal recognition for, or 
certification in, an area of expertise that they are already developing. Students 
interested in film are tempted to choose other schools instead of UNC-CH as a 
result of the root organizational and self-promotional deficits. Furthermore, 
students who are already on our campus confront an array of unnecessary 
difficulties in assembling a film studies program that is sufficiently up-to-date; 
i.e., one whose focus is coherently global and interdisciplinary. 

7here is’ no significant coordination among the College’s academic units" in 
planningjilm studies cout:s’e offerings and furore curricular directions. 7here is 

also no significant coordination among academic units in planning the outside- 
the-classroom events (such as pub#c screenings" and expert campus visits) that 

are so important to the undergraduate film studies experience in academic and 
cu#ural contexts" that are already governed by globalization and 

interdisciplinarity. 

Currently, there is little incentive for individual academic units and individual 
faculty to cooperate in such planning. Despite the progress made in this regard by 
the creation of the film studies faculty working group in 2004, it remains 
needlessly difficult for faculty to "officially" communicate across units--and for 
unit heads and departmental staff across the College to coordinate course 
offerings and events based on such communication among faculty experts. This 
results in repetition and redundancy in course offerings. With the implementation 
of formal coordination, individual course offerings and events would be more 
integrated, comprehensive and targeted. When compared with the curricular and 
extra-curricular sum total of course offerings and film events at other institutions, 
it becomes apparent that UNC-CH’s College of Arts and Sciences needs to 
address the global and interdisciplinary necessities of film studies today. 

The decentralized structure of the College ’s film study materials" results" in a 
highly inefficient use of resources, and will result m the same inefficiencies for 

future allocations for further such acquisitions. 

This is compounded by insufficiently up-to-date modes for cataloguing, searching 
and accessing these materials. The absence of appropriate cataloging, search and 

access methods creates needlessly difficult and time-consuming conditions for 
both film studies students and film studies faculty. This discourages the effective 
undergraduate teaching and study of film on this campus. For example, this 
discourages the continual updating of existing courses in film studies. It al so 
discourages the continual creation of new- courses in developing areas of film 
studies (for instance, classes about certain parts of the world), along with 
discouraging the continual creation of courses in areas of film study in which 
UNC-CH’s offerings and events regularly fall short of those of peer institutions. 
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There is no significant coordination among the many exciting, but dispersed, 
developments in the increasingly vibrant extra-curricular film culture at 

CH’s College of Arts and Sciences. Furthermore, this nascent film culture is 
inadequately #nked to course offerings and curricular directions across the 
College. A global and interdiscip#nao~perspective makes obvious the connection 
between all of these extra-curricular events. Such a perspective also makes clear 

the #nkage of these events, taken together, to curricular trends across the 

College. 

Along with growing numbers of active student-run organizations, various 
academic units in the College now regularly sponsor film events including, but 
not limited to, screening series and campus visits. Just some examples during the 
2005-2006 academic year include: the ScreenArts Film Series (Communication 
Studies, entire academic year); the Comparative Literature Film Series (entire 
academic year); the National Cinemas Film Series (Geography, entire academic 
year); the Taiwanese Cinema Screening and Directors’ Visit Series (Asian 
Studies, Spring 2006); the Spring 2006 North Carolina premiere of a major new 
historical documentary with filmmaker and faculty panel discussion (co- 
sponsored by the Program in Sexuality Studies, the University Program in 
Cultural Studies, numerous community groups, and other academic units at UNC- 
CH, Duke and NC State); the campus residency of legendary European filmmaker 

Jean-Pierre Gorin (Art, Spring 2006); year-end and semester-end screenings of 
student production work; student-run festivals; and similar events sponsored by 
student groups, such as the under-publicized Spring 2006 campus visit of New 

York Times media and cultural critic Frank Rich. 

Due to the disorganized and decentralized context in which these events are 
planned and carried through, they are very seldom "marketed" and promoted 
across the College (and beyond) as effectively as they could be. This means, in 
part, that they are inadequately linked to multiple course offerings, as well as to 
the strengths and directions of our existing areas of film studies course coverage. 
This is partly because UNC-CH lacks any central planning or organizational hub 
to affect those linkages. The planning, scheduling and promotion of such events 
is therefore generally inefficient, as are many of the involved costs. For instance, 
all such upcoming events could instead be simultaneously advertised and 
promoted together, on a regular basis, to both the university community and the 
North Carolina public. This would be more effective and more cost efficient. 
Compared in particular to the way such institutions as Duke University and The 
University of Michigan at Ann Arbor have centralized and organized the planning 
and promotion of such events, while also tightly integrating them with course 
offerings, the experience of our undergraduates suggests that UNC-CH’s College 

of Arts and Sciences must address and encourage these promising recent 
developments. 
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Compared to its peers, (A¥C-CH is inadequately equipped with screening 

equipment an~faciHties. We suffer from a campus-wide lack of up-to-date 
moving-image screening equipment and faciH#es. 

Thi s presents problems for the effective teaching of courses within the College 
and outside it. Beyond complicating the cost-efficient planning and execution of 
extra-curricular events, this especially limits the depth and breadth of our film 
studies courses. The equipment deficit includes high-resolution DVD proj ectors 
and 35ram film screening technology. We also need more adequately sized and 
designed screening spaces. This obstacle to the effective teaching of film studies 
in the College contributes to the inefficient use of present collections of film study 
materials, such as acquired archives of 35ram films that cannot even be properly 
projected. This lack naturally makes individuals and organizations less likely to 
donate and lend such materials to UNC-CH, negatively impacting the future 
development of such collections, it also negatively impacts the quality and range 

of our film studies course offerings. 

IV. 
PRACTICAL, COST-EFFECTIVE RECOMMENDATIONS FOR BEST 

EMPLOYING AVAILABLE RESOURCES TO ENHANCE THE COLLEGE’S 

TEACHING OF FILM STUDIES AT THE UNDERGIL~DUATE LEVEL 

In order to make the College’s undergraduates and potential undergraduates better able to 
identify and capitalize upon its abundant curricular and extra-curricular resources: 

We recommend the creation of an interdiscipHnaty Minor in Global Cinema. 
This minor shouM be housed in the Department of CommunicaHon Studies and be 
jointly administered by an Arts and Sciences htterdiscipHnary Film Studies 

Faculty Committee and the Department of Communication Studies. 

Creating a minor in ~’Global Cinema" is the best way to organize and take 
advantage of our resources--namely, our faculty, their multiple areas of 
individual expertise and the variety of departments in which they are appointed. 

As discussed in our Introduction, the creation of a Minor in Global Cinema is not 
only consistent with current and future developments in different fields of study 
(including film studies itself), but also with the points at which those fields 
converge. As we discuss in our Conclusion, the development of a Minor in 
Global Cinema is also especially well-suited to the overriding priorities of UNC’s 
latest academic plan. 

The creation of a film studies minor on this campus also makes sense because a 
student’s selection of film studies course offerings from among the options 
described in Section II (B) could already be acceptably counted as elective 
courses toward a Minor if we insure that this selection follows the completion of a 
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single introductory film studies survey course. More specifically, the 
organization of an inter-disciplinary minor around "Global Cinema" makes sense 
given the nature of the College’s current resources and structures. A Minor in 
Global Cinema would provide students a structured program of study that has 
substantive coherence while it is also sufficiently open-ended to accommodate not 
only different majors, but also the wide-ranging diversity of individual students’ 
areas of interest.5 (See Appendix A for a description of the recommended Minor.) 

We recommend the creation of a new and separate faculty committee to deal with 
the housing, cataloguing and accessibility of media stud), materials at UNC-CH. 

In order to carefully address the decentralization of the College’s teaching/study 
materials as well as their current and future on-ground and virtual accessibility, 
this committee should consist of representatives from the UNC library system, 
ibiblio, other relevant campus units (such as Computer Science and the School of 
Journalism) and at least one member of the presently reporting committee. 

We recommend that tt~e development and implementation of an undergraduate 
A4inor in Global Cinema should be treated not simply as a mechanism for 
curricular organization and centralization, but as the College’s centralized 

clearing house for organizing, pub#cizing and nurturing the bourgeoning extra- 

curricular f!lm culture at UNC-CH. 

This will allow for cost-effectiveness as well as for operational centralization and 
rationalization, it will also keep our developing film culture closely tied to a 
global, interdisciplinary film studies curriculum--in addition to related curricular 
areas. Furthermore, this measure will induce an effective combination of 
available resources across the College by nurturing, and bringing into closer 
contact, extra-curricular undergraduate activities and a formal program of study in 
film. In turn, this will enhance film studies in the College by coordinating 
screening logistics for courses in the Minor with the planning and carry-through 
of extra-curricular film events, in particular, we believe that funding a 
consolidated film society, which this campus conspicuously lacks, will greatly 
encourage new and future directions in undergraduate film studies across the 
College, while also benefiting the university community at large. 

We recommend the appointment of one member of the presently reporting 
committee to more comprehensively review the state of moving-image exhibition 
technology at the university, and to consult directly with UNC-CH administration 

about ongoing efJbrts m develop, design, and acquire new and existing screening 

f!~ci#ties and equipment. 

s The plan to propose the creation of a Minor in Global Cinema was unanimously approved by the factflU 

of the Department of Communication Studies at its December 2004 meeting. Likewise, the template :for 

fl~e Minor that is attached as Appendix A was developed in consultation with both the previous and the 
current Chairpersons of the Department of Cormnunication Studies. 
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CONCLUSION 

Taken together, the obstacles to the effective teaching of film studies that are detailed in 
Section III impede UNC-CH’s College of Arts and Sciences from adequately competing 
with other universities. Compared to its peer institutions, to other North Carolina 
institutions, and to U.S. institutions with similar histories, UNC-CH’s College of Arts and 
Sciences could be better servicing its undergraduate population in the arts, humanities 
and social sciences by carefully addressing these obstacles and their root causes. We find 
this to be most evident when UNC-CH is today compared to such institutions as The 
University of California at Berkeley, Duke, The University of Iowa, The University of 
Michigan at Ann Arbor, North Carolina State University, Northwestern University, 
UNC-Greensboro and The University of Texas at Austin. 

However, given the abundance, variety and quality of the College’s existing resources in 
film studies, and given levels of undergraduate interest and activity, the measures 
recommended in this report would do more than simply address these obstacles and their 
cumulative effects. These measures would synergistically organize and consolidate 
curricular and extra-curricular elements in order to push UNC-CH ahead of competing 
institutions in the area of film studies. 

Each of our recommendations in Section IV is tightly connected to the others. Our 
overarching plan is anchored by the first recommendation: the creation of a Minor in 
Global Cinema. In its entirety, this plan would transform the College’s current resources 
and immediately raise our visibility and attractiveness as a place for undergraduate 
cinema study. This plan has the special advantage of directly addressing the underlying 
and overarching challenges by more clearly situating film studies at UNC-CH in an 
international context as well as an interdisciplinary one. 

Moreover, these recommendations are closely aligned with the stated priorities of the 
university. UNC’s most recent Academic Plan states that the university’s six overriding 
academic priorities for the next five years are to: 

1. Provide the strongest possible academic experience for undergraduate, 
graduate and professional students. 

2. Further integrate interdisciplinary research, education, and public service. 

3. Significantly strengthen faculty recruitment, retention, and development. 
4. Increase diversity among faculty, students and staff. 

5. Enhance public engagement. 
6. Extend global presence, research, and teaching. 

In closing, we wish to emphasize the degree to which our recommendations support and 
are supported by these larger goals of the university. For this reason, the development of 
an interdisciplinary Minor in Global Cinema--along with the related actions that we urge 
the College to take--can only enhance the profile of UNC-CH. 



{PAGE } 

APPENDIX A 

STRUCTURE OF RECOMMENDED INTERDISCIPLINARY MINOR IN 

GLOBAL CINEMA6 

Requirements for a 5 Course Undergraduate Minor (Old Course Numbers): 

1. One Introductory Film Studies Survey Course, to be chosen from: 

Art 29 (offered each Spring Semester) 

Communication Studies 41 (offered each semester) 
English 42 (offered each semester) 

2. One Required, Intermediate Course for Students in the Minor: 

Global Cinema: Texts, Contexts’, Approaches 

-Must be taken after completion of the survey course. 
-To be offered under the same course number by all 

involved Arts and Sciences departments, on 
the model of"Course # 80: Cultural Diversity." 

-To be taught by rotation among interested Global Cinema 
faculty who are appointed in different Arts and 
Sciences units. 

-To be offered annually or each semester, depending upon 
student demand. 

-To be taught as a lecture course with weekly screenings 
and discussion sections, using graduate teaching 
assistants from involved departments. 

-Declared Global Cinema Minors will receive enrollment 
priority. 

Three Elective Courses in t~Tlm Studies, to be chosen from the 
following partial list of regularly offered Arts and Sciences courses. 

-These must be taken after the introductory course (#1 
above), but can be completed before, during or after 
the required intermediate course (#2 above). 

6 
This structure for the Minor was created by the Sub-Committee for the Design of a Minor in Film 

Studies. In Janua~ 2005, former Senior Associate Dean Darryl Gless recommended that such a sub- 
committee be created by the entire original film studies faculty working group. The sub-committee 
consisted of Drs. Richard Cante (Chair), Gregory. Flaxman and Alice Kuzniar. This recommended 
structure for the Minor was discussed and unanimously approved by the entire film studies faculty working 
group at their 15 April 2005 meeting. 
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APPENDIX A (Continued) 

RECOMMENDED MINOR IN GLOBAL CINEMA 

POTENTIAL ELECTIVE COURSES 

Afam 76: Black Cinema 11900 to Present 
Afam 190: Research Methods in Black Film History 
Amst 68: American Media and Popular Culture 
Amst 80: American Popular Culture and Globalization 

Asia 41: Film and the Novel in India 
Asia 55: Kung-Fu: The Concept of Heroism in Chinese Culture 
Chinese 1136: The City in Modern Chinese Literature and Film 
Comm 142: The Documentary Idea 

Comm 159: The Business &the Business 
Comm 136: Humor, Comedy, Laughter 
Comm 138: Pornography and Culture 
Comm 137: Sexuality and Visual Culture 

Comm 149: African Cinema 
Comm 1159: Film as Cultural Critique 

Comm XX: Film Genres (Horror) 
Comm XX: Film Genres (Film Noir) 
Comm XX: Race/Sexuality/Cinema 
Comm XX: Film/Media Theory 

Comm XX: National Cinemas 
Comm XX: International Film and Television 
Comm 156: Women and Film 
Comm 146/147: Film History I and II 
Comp 94/Asia 78: Cowboys, Samurais, Rebels in Film and Fiction 
English 143: Film and Culture 
English XX: Romantic Comedy 
English XX: The Western 
English XX: Film Theory 
French 96: The French New Wave, Its Sources and Its Legacies 
French XX: European Cinema 
German XXiWmst 44: Women in German Cinema 
German 275 (New #)/Comm 275 (New #): History of German Cinema 

German XX: Transnational Queer Cinema 
Italian 55: Italian Film and Culture 
Italian 56: Topics in Italian Cinema 
Japanese 78: Introduction to Japanese Film and Animation 
Spanish 88: Hispanic Film Culture 

Wmst 143: Women and Film 

XX = Course # unavailable at time of writing, though this course is now on the books with this title. 



From." 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, May 30, 2006 9:26 AM 

Vander, Robin G <vande@email.unc.edu> 

Fwd: [ Kelley Leaves Columbia] 

USA-Africa DiaJogue, 1613 Kelley Leaves Colulnbia.msg 

..... Forwarded message from jen321@emaiI.unc.edu ..... 
Date: Tue, 30 May 2006 08:59:26 -0400 

From: Julius Nyang’oro <jen321 @email.unc.edu> 
Reply-To: Julius Nyang’oro <jen321 @email. unc edu> 
Subject: [ Kelley Leaves Columbia] 

To: Charlene Regester <regester@email unc.edu> 

Professor, 

So much J2~r your brilliant idea. :) 

Y2~N 

..... End forwarded message ..... 



Fl’om: 

Sent: 

To: 

Subject: 

Toyin Falola <toyin.falol@mail.utexas.edu> 

Saturday, May 27, 2006 12:31 AM 

USA-Atiica Di~Jog ue, 1613: Kelley Leaves ColumNa 

~olumbia Professor Latest High-Profile Defection 
By Jamal Eric Watson 
May 18, 2006, 14:40 
Diverse Online 
Email this article 
Printer friendly page 
Columbia Professor Latest High-Profile Defection 
Dr. Robin D.G. Kelley heads West as the University of Southern California 
makes push to hire senior-level scholars 
By Jamal Eric Watson 
NEW YORK 
Dr. Robin D.G. Kelley, one of the country’s most prominent Black intellectuals, is leaving Cohimbia University to join the University of 
Southern California as a joint professor of history and American studies and ethmcity. 

In an age when universities are aggressively courting high-profile Black professors, sometimes offering them lucrative salaries and other 

~erks, Kelley’s dep~ ~rture is just the latest in a string of recent high-profile job moves. 

Kelley’s departure from Columbia was the result of USC’s Senior Faculty Hiring Initiative, a drive to bring 100 leading senior-level scholars 
to the university. But he says his treatment at Columbia made the decision easy. Frustrated by not being able to secure a peI~nanent home 
in the university’s history department, Kelley was more than receptive when USC came calling. 

"The reality is that the history department at Cohunbia didn’t warn me~" he says, despite the national recognition he received for his books~ 
Hammer and Hoe." Alabama Communists During the Great Depression and the collection of essays in Race RebeLs’." Culture, Politics and 
the Black Working Class. 

"Here I am at an Ivy-League institution, and the senior faculty didn’t think my work was sufficiently historical," says Kelley, who was 
appointed to Columbia’s anthropology department and the Institute for Research in African American Studies. Kelley came to Columbia in 
2003 after Dr. Manning Marable, one of Colmnbia’s highest profile professors, lured him away from New York University. 

In accepting the position at USC, Kelley is giving up his endowed chair at Cohunbia. "At this point in my life~ my own happiness and 
psychic peace is much more important than an endowed chair," he says. 

Kelley is the latest big name faculty member to be hired away from an African-American studies prograln. Several Black faculty, including 
Drs. Cornel West, K. Anthony Appiah, Marcyliena Morgan and her husband, sociologist Lawrence Bobo, all left Hala~ard University within 
the past five years. West and Appiah went to Princeton University, while Morgan and Bobo headed to Stanford University. Dr. Michael C. 
Dawson, a political scientist who left the University of Chicago for Harvard in 2002, chose to return to Chicago three years later. 
At USC, Kelley will teach in both the history and American studies departments, which place a major emphasis on the stu@ of race and 
ethi~icity. He says that, unlike other colleges, USC has made a commatment to ethi~ic studies and has pumped resources into hiring some of 
the nation’s most talented faculty. The department has also been politically active in issues ranging from affiI~Imtive action to Immigration. 
"There are so many reasons why USC is attractive to me," says Kelley, who earned his master’s in African history and his doctorate in 
U.S. history from the University of California, Los Angeles. "USC is doing a lot more with the Latino aM poor Black COlrm~unity. They 
are reaching out to the cotranunity in ways that Columbia is not. Cohunbia is trying to buy up ttarlem." 

Officials from Columbia did not return repeated calls for comment on Kelley’s departure. 
The larger problem with the university, Kelley says, is that the Institute for Research in African American Studies does not have 
departmental status or the power to hire its own faculty. 
Though the university currently offers a master’s in Afi)can-Amefican studies, its faculty all hold joint appointments. 
Dr. Michael Eric Dyson, who now teaches at the University of Pennsylvania, was forced to leave Columbia after being unable to secure a 
tenured position in another department. 

It will be a while before USC students see Kelley in the classroom. He is taking a one-year leave to complete a biography of seminal .jazz 
musician Thelonious Monk. USC houses the Thelonious Monk Institute, a jazz education program headquartered at the university’s 
Thornton School of Music. 
"Robin Kelley’s imaginative and forceful brand of history has provided inspiration to almost a generation of graduate students and 
established scholars," says Dr. Joseph Aoun, dean of USC’s College of Arts and Sciences. "Students in the college will benefit from his 



enthusiasm for teaching and his depth of knowledge." 
At the age of 32, Kelley became one of the youngest full professors in the United States in 1994. Before moving to Columbia, he had been 
chair of the history department and professor of histo~7 and Africana studies at New York Universi~7. Kelley had also taught at the 
University of Michigan, where he was a professor of history, African-Alnerican studies and American culture, and last year he spent a 
semester at ttarvard University-’s Institute for African and African American Research. 
Still, he remains skeptical of Ivy League institutions. 
"There’s a whole generation of young people who are taught that it is better to be at Harvard or one of the Ivy League schools," 
he says. "That is just not true." 

Copyright 2006 by DiverseEducation.com 
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From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, June 6, 2006 5:53 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
AFAM 76 Make-Up Exam 

SUM76MID2006.doc 

Dear Debby: Attached is the 76 mid-term exam for those students who 
have to schedule a make-up. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, June 7, 2006 4:53 PM 

Raquel Cogell <cogell@ema~l.unc.edu> 

Re: Blacks in Film -- Fall 2006 

Dear Raquel: Thanks so much for your assistance. I may plan to do this 
in the Fall but if I do, I will let you kno~v ahead of time. Thanks 
much Sincerely, Charlene Regester Quoting Raquel Cogell 
<cogell@email uric edu>: 

> Professor Regester, 
> 

> The guide is online It includes a list of print reference sources, 
> databases, web sites, as well as examples of subj ect headings one can 
> use in the library catalog. The guide should be useful for students 
> researching topics related to African American Film. By the way, if 
> your students will have a major research paper I would be happy to 
> meet them to discuss navigating the libraw’s resources. I realize 
> devoting one class session to library instruction may not be 
> conducive to your teaching schedule, but if you are interested, I am 
> willing to meet with them during one of your class meetings. If 
> giving up one session is too much, I would be happy to stop by your 
> class and briefly introduce myself and let your students know I’m 
> available for individual consultations 
> 

> Sincerely, 
> 

> Raquel 
> 

> regester@email.unc.edu wrote: 
> 

>> Dear Raquel: Thanks for letting me know about this work Is it in 
>> print or on-line? I assume it is on-line based on the website 
>> address provided. Thus, I will review and add it to my syllabus. 
>> Again, thanks so much [’or keeping me informed. Sincerely, Charlene 
>> Regester Quoting Raquel CogeH < cogell@email.unc.edu>: 
>> 

>>> Dear Professor Regester, 

>>> It’s Raquel at the Stone (;enter Library 

>>> I was just looking at the fall schedule of courses and noticed you 
>>> will be teaching Blacks in Film. I wanted you to know that my 
>>> assistant, Gregg Moore, created an African American Film Guide last 
>>> year. If you are not already aware of it, please take a look at it 
>>> as your schedule permits. I would be interested in any feedback 
>>> you have to offer. I hope you will consider adding it to your 
>>> syllabus or otherwise letting your students know about it. 

>>> If you should have any questions, please let rue know. The guide is 

>>> available at: http://www.lib.unc.edu/stone/a~aru fihn ~uide.html. 

>>> Sincerely, 

>>> Raquel 

>>> Raquel Von Cogell 
>>> Librarian, The Sonja Haynes Stone Center for Black Culture and History- 
>>> The University of North Carolina at Chapel Hill 
>>> 150 South Road 
>>> Campus Box 5250 
>>> Chapel Hill, NC 27599-5250 

>>> 919-843-5808 voice 
>>> 919-%2-3725 fax 

>>> raquel.cogell@m~c.edu 

> Raquel Von Cogell 
> Librarian, The Sonja Haynes Stone Center for Black Culture and Histo~z 
> The University of Nolth Carolina at Chapel Hill 
> 150 South Road 
> Campus Box 5250 
> Chapel Hill, NC 27599-5250 

> 919-843-5808 voice 
> 919-962-3725 fax 



> 

> raquel.cogel@unc edu 
> 

> 

> 

> 



AFAM 40 
SESSION I 

EXAM II 

SUMMER 2006 
REGESTER 

DIRECTIONS: This exam consists of two parts - Identifications and Essays. 
Identifications should be answered in Blue Book I and Essays in Blue Book II. 
Students are required to complete all parts of the exam. 

I. Identifications: Please identify and state the significance of at least 7 (seven) of the 
following (Spts. each!total of 35 pts.) 

a) Exogamous Unions 
b) Twelve Years a Slave (London, 1853) 
c) Conjurer 
d) Infanticide 
e) George Liele 
f) Dr. Samuel Cartwright 
g) John Casor 
h) Eli Whitney 
i) Thomas R. Gray 

II. Essays: Students are required to answer at least two of the following essays (32.5 
pts. each/total 65pts.) 

1. According to Colin Palmer, "For some [slaves], the decision to shed blood to effect 
their freedom probably came quickly and easily; for others it came only after a careful 
assessment of their condition and an evaluation of the chances of success and the 
consequences of failure. Always aware of the armed might of white society, 
conscious of the organizational difficulties that stood in their way, and faced with the 
absence of appropriate weapons, most slaves must have despaired of any chance of 
success. Once they had decided to resort to violence, however, a crucial bridge had 
been crossed." Therefore, describe how slaves resorted to active forms of resistance 
to resist the enslavement process once they reached the Americas and discuss the 
maj or revolts that occurred in the U.S. 

2. George Frederickson argues that "whether slavery preceded rudimentary forms of 
racial discrimination in Virginia or vice versa" the fact remains that striking parallels 
existed between blacks and whites in these early years. Therefore, based on 
Frederickson’ s assertion evaluate evidence that has been presented to suggest that 
blacks paralleled whites in the early years of Virginia. Explain why many believe that 
the development of slavery in North America was slow to evolve. 

3. John Blassingame contends that "Antebellum black slaves created several unique 
cultural forms which lightened their burden of oppression, promoted group solidarity, 
provided ways for verbalizing aggression, sustaining hope, building self-esteem, and 
often represented areas of life largely free from the control of whites." Thus, examine 
slave culture and demonstrate how these cultural forms allowed slaves to sure’lye the 

institution of slavery. 



Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Wednesday, June 14, 2006 8:24 AM 

Jill Hastings qlttastings@ybp.com> 

RE: Black Entertainers in At~can American Newspaper Anficles 

Dear Jill: Do you mean can I print out a hard cop?’? If so, yes that is 
what I am pushing for. Thanks much. Sincerely, Charlene Regester 
Quoting Jill Hastings <.rHastings@ybp.com>: 

Thanks for the update. Do you expect to have a print edition of volume 
2? 

..... Original Message ..... 
From: regester@email.unc.edu [mailto:regester@email.unc.edu] 
Sent: Tuesday, June 13, 2006 8:51 AM 
To: Jill Hastings 
Subject: Re: Black Entertainers in African American Newspaper Articles 

Dear Jill: This is to update you on volume II of African American 
Entertainers Currently, I am ~vorking as fast as I can on this project. 
I hope to have the completed project by the Fall (maybe late Fall). I 
will be in contact when I am near the end so that I can send the data 
electronically. Will keep you posted as I move for~vard. Sincerely, 
Charlene Regester 

Quoting Jill Hastings <Jtlastings@YBP corn>: 

>> I am looking ~2~r information on "Black Entertainers in African 
American 

>> Newspaper Articles". I know that vol. I was published in 2002. Have 
any 

>> other w~l umes been published? If not, what is the expected due date 
:[’or 

>> vol 2? 
>> 

>> 

>> 

>> Thank you for your help. 
>> 

>> 

>> 

>> Jill Hastings 
>> 

>> Continuations, YBP Library Services 
>> 

>> 

>> 

>> The in]2~rmation in this e-mail is confidential. In the event of any 
error in 

>> transmitting, unauthorized recipients are requested to contact the 
sender 

>> irmnediately and not to disclose or make use of this itfformation. 
Although 

>> this e-mail and any attactm~ents have been checked for viruses, it is 
the 

>> responsibility of the recipient to ensure that they are virus free and 
no 

>> responsibility is accepted by YBP LibralN Sel~’ices or Lindsay & Croft 
from 

>> any loss or damage arising in any way from the receipt or use thereo£ 
YBP 

>> Library Services and Lindsay & Croft cannot accept liability for any 
>> statements which are clearly the senders own and not expressly- made on 
>> behalf of YBP Libraiy Ser~,4ces, Lindsay & Croft or one of its agents. 
>> 



Frolil: 

Sent: 

To: 

Subject: 

Regester, Charleue B <regester@email.unc.edu> 

Thursday, June 15, 2006 8:42 AM 

Vander, Robin G <vander@email.uuc.edu> 

Fwd: Facul~ and Administra’6ve Positions iu Humanities 

..... Forwarded message licom amccarthy@academickeys.com ..... 

Date: Wed, 14 Jun 2006 12:58:46 -0400 (EDT) 
From: Andrea McCarthy <amccalthy@academickeys corn> 

Reply-To: amccarthy@academickeys.com 
Subj ect: Facul~ and A&ninistrative Positions in Humanities 

To: regester@email.unc.edu 

Dear Professor Regester, 

This month’s issue of AcademicKeys’ e-Flier for Humanities 
features 11 faculty openings, 9 senior administrative positions, 
and 1 Post-doc opportunities and links to hundreds more positions 
in higher education 

Issue: Humanities 06/14/06 

Circulation: 22,000 

A discipline specific version of this e-flier is also distributed. If 
you are interested in that version, please visit our site: 
w~v.academickeys.com 

POST YOUR JOB A]x’NOI2NCEMENT 

SUN/2MER PROMOTION: Any jobs posted belbre August 15th will 
be automatically extended and viewable online through the 
end of I)ecember - up to 2 additional months of online display at no 
extra cost 

Add your department’s positions to our next e-Flier, where 86% of the 
top 100 institutes in the US advertise their positions: 

http://Hun~anities.AcaderaicKevs.con~dclient login.php?tag HU001060614 

Visit the Lighter Side Of Academia, the AcademicKeys cartoon of the week: 

http://www.academickevs.colr~allicartoon.php 

ACADEMIC KEYS FEATURED FREE SERVICE 

Search hundreds of faculty and administrative positions 

http://humanities.AcademicKes, s.com/seeker ]ob.php?tag HU001060614 

SENIOR ADMINISTRATIVE POSITIONS: 

NEW! - Director and Professor 
Division of Performing Arts 
The Universi~ of Iowa 
Io~va CiV, IA 
Date Posted: Jan. 1st, 2006 

http ://administration.AcademicKevs. co~rdredirect php?6855-HU001060614 

NE;V! - Founding Deans 
Four Ne~v Colleges 
California State Universits’, Stanislaus 
Turlock, CA 
Date Posted: May. 25th, 2006 

http ://administration.AcademicKeys. com/redirect.php?6817-HU001060614 

Dean of Graduate Studies 
ISU Graduate School 

Idaho State Universi~ 
Pocatello, ID 
Date Posted: Mar 23rd, 2006 

http ://administration.AcademicKevs. co~rdredirect php?6526-HU001060614 



Vice Provost for Research, Graduate Studies and Outreach and Dean of 
the Graduate School 

University of Rhode Island 
Kingston, RI 
Date Posted: Mar 20th, 2006 

http ://administration.AcademicK e’~’s, corn/redirect php?6517-t]U001060614 

Dean, College of Arts & Sciences 
College of Arts & Sciences 
University of Missouri-Kansas City 
Kansas City, MO 
Date Posted: Mar. 7th, 2006 

http :/iadrninistration.AcademicKcvs. corrdredir ect.php?6450-HU001060614 

Chancellor/CO0 
President’s Office 
Taylor University Fort Wayne 
Fort Wayne, IN 
Date Posted: Feb. 24th, 2006 

http://a&ninistration.AcademicKes~s.com/redirect.php?6388-HUO01060614 

Dean 
School of Filnm~aking 
North Carolina School of the Arts 

Winston-Salem, NC 
Date Posted: Feb. 21st, 2006 

http ://administration.AcademicKevs. co~rgredirect php?6354-HU001060614 

Dean, Faculty of Social Sciences and Htunanities 
Faculty of Social Sciences and Htunanities 
Lakehead University 
Thunder Bay, ON 

Canada Date Posted: Feb. 8th, 2006 

http ://administration.AcademicKeys. com/redirect.php?6265-HU001060614 

Dean 
College of Free Arts 
University of Florida 
Gamesville, FL 
Date Posted: Feb. 2nd, 2006 

http ://administration.AcademicKevs. co~rgredirect php?6198-HU001060614 

ACADXMIC POSITIONS: 

Assistant/Associate/Full Pro:[’essor 
Division of Health Services Research and Policy 
University of Mrnnesota 
Minneapolis, MN 
Date Posbed: Apr. 13th, 2006 

http ://socialsciences.AcademicK e’~’s.com/redirect php?6638-I tU001060614 

Chairperson - Social Work 
Division of Academic Affairs 
Coppin State University 
Baltimore, MD 
Date Posted: Apr. 11 th, 2006 

http://socialscien ces AcademicKegs com/redirec t.php?6624-ttl~J001060614 

Research Assistant Pro:[’essor 
Population Research (;enter 
The University of Texas at Austin 
Austin, TX 
Date Posted: Apr 2nd, 2006 

http ://socialsciences.AcademicK e’~’s.com/redirect php?6572-I tU001060614 

Visiting Assistant Proessor 
Corrmr~fication 
Cornell University 
Ithaca, NY 
Date Posted: Mar. 3rd, 2006 



http://socialscien ces AcademicKeys com/redirec t.php?6426-Hl_Y001060614 

Adjunct/Assistant Professors 
I)epartment of Religious Studies 
Eli~bethtown College 
Elizabethtown, PA 
Date Posted: Apr. 13th, 2006 

http ://humanities.Acaderr~icKevs.com/redirect.php 76631-HU001060614 

The Macricostas Visiting Endowed Chair of Hellenic and Modem Greek 
Studies 
Arts and Sciences 
Western Connecticut State University 
DanbmTi, CT 
Date Posted: Mar. 31 st, 2006 

http ://humanities.Acaderr~icKevs.com/redirect.php 76567-HU001060614 

American Historian 
Liberal Arts 
D’Yomdlle College 
Buffalo, NY 
Date Posted: Mar. 10th, 2006 

httl~://humanities.AcademicKevs.coln/redirect.l~tm?6484-HUO01060614 

Department Chair 
Classical Studies, Anthropology & Archaeology 
The University of ~2~ron 
Akron, OH 
Date Posted: Feb 22nd, 2006 

http ://humanities.AcademicKeys.com/redirect.php ?6369-HU001060614 

Europeal~’Non-West HistolTy’ 
Humanities 
College ofiVlount St Joseph 
Cincmnati, OH 
Date Posted: Feb. 9th, 2006 

http://humanities AcademicKev, s.com/redirect.php?6276-HUO01060614 

Assistant Professor - American HistoD’ 

HistolT and Philosophy 

Indiana University Northwest 

Gal3~, I~N" 

Date Posted: Feb 1st, 2006 

http ://humanities.AcademicKevs.com/redirect.php ?6188-HU001060614 

African American Histop), 
History/African New Worlds 
Florida International Umversity 
Miami, FL 
Date Posted: Nov’. #th, 2005 

http ://humanities AcademicKe ,vs.com/redirect.php ?5432-HU001060614 

POST-DOCTORAl. POSITIONS: 

Postdoctoral Position 
Population Research Institute 
Penn State 
l.Jniversi~" Park, PA 
Date Posted: Mar. 4th, 2006 

http ://socialsciences.AcademicK e’~’s.com/redirect php?6433-I tU001060614 

Change your emailisubscribe directly: 

Do you need to update your email information with us? Proceed to the 
following page: 

http://www.academickeys.cor~gall&ser change email.php 

Did you receive this e-Flier from a colleague and would like to 
continue to receive this or other e-Fliers from Academic Keys? Please 
proceed to the following page: 

http :/iwww. academicke’~ s. con~/allisubscribe.php 



UNSUB SCR]Ia.E: 

This e-Flier was sent to the email address: 

regester@email.unc.edu 

If you would like to unsubscribe li*om further e-Fliers 
and other correspondence from AcademicKcys.com, you 
must proceed to the following web page: 

http:iiAcademicKevs.corr~’all/unsubscribe.php 

Copy EXACTLY the email address shown above into the 
fomx on that page and submit the fomx. Your request 
to ~subsclibe will be processed within 24 hours. 

We ass~e you that we make every attempt to honor requests 
to unsubscribe. Thartk you for your patience! If you 
ha’,~e any further conmxents or suggestions, please send an 
email to EmailUs@AcadcmicKeys.com 

Sincerely-, 

Andrea McCarthy 
Academic Keys, LLC 
18 Dog Lane, Svelte 13 
Storrs, Comxecticut 06268 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, June 19, 2006 5:15 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: AFAM 76? 

40Sumfin2006.doc; 76SUMF1N2006.DOC 

Dear Debby: I was just getting ready to forward a copy. Sincerely, 
Charlene Regester Quoting Deborah Crowder <dacrowde@email.unc.edu>: 

Hey Dr. Regester. There is a student scheduled to take the 76 final 
tomorrow at 9. Do I have it? DC 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, June 19, 2006 5:16 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: AFAM 76? 

76SUMF1N2006.DOC 

To make sure that you have received a copy, I am forwarding for a 
second time. Sincerely, Charlene Regester Quoting Deborah Crowder 
<dacrowde@email.unc.edu>: 

Hey Dr. Regester. There is a student scheduled to take the 76 final 
tomorrow at 9. Do I have it? DC 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, June 27, 2006 4:40 PM 

gale.iess@thom~n.com 

Re: Invitation: International Encyclopedia of Social Sciences, 2nd edition 

Dear Alan: Yes, I will be ~villing to contribute to this volume. I look 
forward to hearing from you in the near future. Sincerely, Charlene 
Regester Quoting gale iess@thomson.com: 

International Encyclopedia of the Social Sciences, 2rid edition 

Editor in Chiet~ William A. Darity 

Editorial Board: Eduardo Bonilla-Silva, Philip Costanzo, Patrick L. 
Mason, Paula D. McClain, David Scott, Theresa Singleton 

June 27, 2006 

Dear Professor Regester: 

On behalf of William A Dari~z and the members of the editoria 1 board 
of the International Encyclopedia of the Social Sciences, 2nd 
edition, I cordially invite you to be a contributor to this 
eight-volume reference title planned for publication in 2007. This 
new work is being developed for high school and college students as 
well as the educated layperson. It will be a successor to the 
Encyclopedia of the Social Sciences (ESS, 1930-1935) and the initial 
set nfthe International Encyclopedia of the Social Sciences (IESS, 
1968) - two groundbreaking Macmillan works that "established 
standards for knowledge in social science research and practice" 
(CItOICE, 2001). This set will be updated to cover scholarship and new 
fields that have been established since the publication of the 
original edition. 

’]’he social sciences were defined in ESS as "mental or cultural 
sciences that deal with the acuvities of the individual as a member 
or group." The usual disciplines associated with the social sciences 
- including political science, geography, history, economics, law, 
anthropology, psychiatry, psychology, sociology, and statistics - 
will be studied. Yet, because subject matter that :fits into the 
category of social sciences evolves in parallel with societal 
changes, new fields of study, issues, and concepts will be added, 
such as censorship, income distribution, cultural relativism, culture 
of poverty, same-sex marriage, and psychological and economic aspects 
of aging. Recognizing the important impact individuals and their 
specific studies have made to the social sciences, the new set will 
feature numerous biographical entries of past and contemporary 
contributors to the field 

Below is an assigl~ent list (Schedule A), which indicates the article 
the editors would like you to contribute, its desired length, date of 
completion, and a description of its contents. (If you are being 
invited to contribute multiple articles, you will receive a forrual 
invitation for each.) 

11"you agree to become a contributor, I will send you a fomaal 
agreement for your signature, along with a set of guidelines for the 
preparation of your ruanuscript. Please contact me if you have 
questions concerning the assignment. I would be happy to discuss a 
revision of deadlines in order to accorumodate your writing schedule. 
It is our policy not to remove an author’s name from our list of 
potential contributors until we are notified that he or she carmot 
participate in the proiect. Therefore, please let me know no later 
than 7/5/2006 whether or not you are willing to ~mdeltake this 
assignment. 

I look forward to informing Professor Darity and his editorial board 
that you have agreed to participate in this iraportant project by 
becoruing a contributor. 

Sincerely, 

Alan Hedblad 
Macmillan Reference USA / Thomson Gale 
27500 Drake Rd 
Falrnington Hills, MI 48331 

alan.hedblad@thomson com 

Schedule A 

Entry: 
Gone with the Wind 

Scope: 
Discuss the significance of Margaret Mitchell’s Pulitzer 



> Prize-~vinning novel, and the classic film epic, Gone with the wind 
> Briefly summarize the plot, and address its strengths, weaknesses, 
> and controversies as a literary" work, film, and historical epic. In 
> particular, address how the novel and the movie have shaped the 
> nationa[ (and perhaps international) understanding of slavep),, the 
> Civil War and Reconstruction and, in general, how this work supported 
> the preferred narrative of the South for proponents of the Lost 
> Cause Also, briefly examine the persistent popularity of both the 
> novel and the film, and comment on the authorized sequel Scarlett, 
> and the parody The Wind Done Gone. 
> 

> Due Date: 
> Septernber 25, 2006 
> 

> Assigned Words: 
>750 
> 

> Payment Amount: 
> $90.00 
> 

> 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Wednesday, June 28, 2006 3:56 PM 

Emily Munro (Screen) <screen@arts.gla.ac.uk> 

Re: Screen author requests 

Bio forScreen Book Review.doc 

Dear Emily: Attached is the bio for the Screen book review submitted. 
Please let me kno~v that you have received this material. Sincerely, 
Charlene Regester Quoting "Emily Murcco (Screen)" 
<screen@arts.gla ac.uk>: 

Hi Charlene 

If you can bear it, it would be best if you could resubmit both 

many thanks 

Emily 

>> Dear Emily: Since I previously submitted this ]2~rm to ()UP for the 
>> previous book review, do ] still need to complete this ]2~rm. Also, I 
>> had previously forwarded a bio. Please let me know if you would hke 
>> for me to re-submit both the ]2~rm as well as bio. ’]"hanks much. 
>> Sincerely, Charlene Regester Emily Munro (Screen)" 
>> <screen@arts.gla.ac uk>: 
>> 

>>> Dear Screen 47-3 author 

>>> I hope this ]finds you well As well as fast approaching the Screen 
>>> corfference, we are now nearing copy deadline for the issue in which 
>>> your piece will appear. 

>>> There are ]2~ur issues to address here - some of you will only be 
>>> affected by the first two, but please read all ]2~ur carefully and 
>>> respond as soon as possible: 

>>> 1) An Oxford Umversity Press licensing form is attached to this 
>>> entail. Please print, conrplete, sign and return to Janres Munro, ©UP 
>>> Journals Production, Great Clarendon St, Oxford, OX2 6DP, L~K 
>>> in order for publication to progress. Put ’Screen 47-3’ where it 
>>> asks for manuscript number. 

>>> 2) Proofs will be sent to you in late July frora OUP as a pdf file. 
>>> These should be printed, checked and returned to Emily M~mro at the 
>>> usual Screen address, below. You can return these by post, fax or - 
>>> if there are few/simple/no corrections - by noting the details in 
>>> an email. 

>>> 3) OLPP now- posts abstracts of the main articles in advance on its 
>>> website. Please could the following authors send a 200-word 
>>> abstract by email as soon as possible for this putpose: CORNER, 
>>> WAHLBERG, JESS, HEARNE, MCDONALD. 

>>> 4) I need brief biographical notes froru all contributors by the end 
>>> of this week. 

>>> Thanks veiy much for yottr speedy co-operation! 

>>> Best wishes, 

>>> Emily 

>>> Emily Munro 

>>> Gilmorehill Centre 
>>> Glasgow University 
>>> Glasgow 
>>> G12 8QQ 
>>> Scotland 

>>> t (0)141 330 5035 
>>> f(0)141 330 3515 
>>> screen@arts.gla.ac uk 
>>> http ://www.screen. arts.<la.ac.uk 

>>> Screen: now available online at 
>>> http://screen, oxfordiournals, org 

Emily Munro 



Screen 
Gi[morehi[1 Centre 
Glasgow University 
Glasgow 
GI 2 8QQ 
Scotland 

t (0)141 330 5035 
> f(0)141 3303515 

screen@arts.gla, ac.uk 
http ://www.screen. arts.~la.ac.uk 

Screen: now available online at 

http:i/screen, oxX~or di ournals, or~ 



Bio for SCREEN Book Review 

Submitted by Charlene Regester 

Assistant Professor in the Department of African & Afro-American Studies at the 
University of North Carolina-Chapel Hill. Serve as an editorial board member of the 
Journal of Film and Video. My research focuses primarily on African Americans in the 
pre-1950 period of American cinema history. 

If additional information is needed, the following is provided: 

My publications include essays on early black film stars and filmmakers which have 
appeared in j ournals such as: Film Literature Quarterly, Popular Culture Review, Western 
Journal of Black Studies, Studi es in American Culture, Film History_, Journal of Film and 
Video, et. al. Publications include an Annotated Bibliography of Black Entertainers and 
Newspaper Coverage in the pre-1950 Era, Volume I (McFarland, 2002). Currently, I co- 
edit the Oscar Micheaux Society Newsletter (published by Duke University). 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Saturday, July 8, 2006 2:02 PM 

Vander, Robin G <vande@email.unc.edu> 

Fwd: Student hffonnation Request 

..... Forwarded message from jamila.williams@duke.edu ..... 

Date: Thu. 6 Ju! 2006 17:01:02 -0400 
From: j amila.williams@duke, edu 

Reply-To: j amila .~villiams@duke. edu 
Subject: Student Information Request 

To: regester@email.unc.edu 

Dear Professor Regester, 

My name is Jamila Williams and I am a rising second-year undergraduate student 
at Duke University I am also a student intern for the Mary Lou 
Williams Center 
[’or Black Culture and am planning an event on July 21 st centered around 
Blaxploitation. I was wondering if you would be able to provide some insight 
about the topic, especially with regards to the movies Shaft, Foxy Brown and 
Cleopatra Jones. I will be showing the original versions of these movies and 
would appreciate any information you are able to g~ve me about them. It would 
be wonderful if I could meet with you to discuss the event in more detail and 
receive any direct feedback Please list any available times you may have in 
the upcoming weeks. Thank you [’or your help in advance. 

Sincerely, 

Jamila Williams 
Duke Universi ~W ? Trini~" College 
(;lass of 2009 
Mary Lou W1Hiams (;enter for Black Culture Intern 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, July 11, 2006 12:24 PM 

Wendy S~mg <wendysun@ usc.edu> 

Re: Chapter Reqnest 

Dear Wen@: Yes, I am veW much interested in contributing to this 
collection. Ho~vever, what I might do is submit a draft prior to the 
deadline to determine if I am providing the focus expected. Once, I 
have received some feedback from Dr. Boyd or the editors, I will then 
proceed to make the final changes and submit by the deadline. Please 
let me kno;v if this works and I look forward to working with you Hope 
to hear from you in the near future. Sincerely, Charlene Regester 

Quoting Wen@ Sung <wendysun@usc edu>: 

> Dear Professor Charlene Regester, 
> 

> I am pleased to write to you as the assistant to a very exciting 
> project.? I am working closely with Dr Todd Boyd, The 

> Katherine and Fral~ Price Endowed Chair for the Stud?’ of Race and 
> Popular Culture at fl~e USC School of Cinema- 
> Television, on the following significant and compelling endeavor. 
> 
> I am pleased to announce the Praegar/Oreemvood Publishing Group, 
> Library Journal’s Best Reference Sources of 2005, 
> has asked Dr. Boyd to edit a three-volume reference encyclopedia on 
> African American Popular Culture? This 
> encyclopedia is intended ]2~r library reference use, yet unlike 
> traditional encyclopedias, these volumes will consist of 
> extended essays from experts on an array of topics relative to 
> African American popular culture ??The goal of the set is to 
> provide the most reliable, accurate, up-to-date, and comprehensive 
> treatment of key topics, works, and themes in African 
> American Popular Culture for a new generation of readers Some areas 
> include?African American Come@; Racism and 
> Television; African Americans and Rock ?n Roll; Hip Hop Culture; 
> Afi-ican American Modem Art; A[’rican Americans and 
> the Olympics, The ttarlem Renaissance, etc.. 
> 

> Based on your previous work, Dr. Boyd has identified you as a 
> potential contributor for this project? Considering the 
> cowanunal uses of such an endeavor, Dr. Boyd feels your insightful 
> contribution will positively influence the public 
> awareness and understanding of these subjects.? By presenting essays 
> that are both overviews and wel l-articulated 
> arguments, this encyclopedia will equip the public with investigative 
> and engaging material?? These volumes offer 
> outstanding scholars such as yourself an opportunity to disseminate 
> their w-ork to a broad audience and, consequently-, 
> ofl;er the potential to shape the public understanding of the issues 
> at hand for a 
> population of readers from around the globe. 
> 

> For these reasons, Dr. Boyd is requesting your participation in this 
> proj ect by contributing an article on African Arnerican 
> Pioneers in Independent Cinema. ? Your essay should be historical in 
> scope, as ~vell as descriptive of the respective 
> area.? Each entry will be designed to present current scholarly 
> understanding of its topic in a form that is easily- 
> comprehensible to those seeking an initial orientation to and deeper 
> ~mderstanding of the key- components. ? The 
> rhetorical approach to the set is "academic" in the sense that it 
> relies on studies, research, and;or accepted knowledge.’.’ 
> You should feel free to define the area in question according to your 
> own perspective and advance your own disciplinary 
> and ideological agenda. However, it is vital to keep the general 
> audience of these volumes in mind. In the end, this 
> collection is designed to reach, engage, and even enthrall educated 
> and interested readers anxious to find out more 
> about African American Popular Culture who yet may not have any 
> formal training in ~adrican American Studies, 
> Etl~mnrusicolo~’, or Media Studies, per se.? 
> 

> Dr. Boyd appreciates your consideration and he hopes that you will 
> agree to enhance this project ;vith your own unique 
> contribution to the ever expanding articulation of American African 
> popular culture.? Completed manuscripts should be 
> ?chapter length? and will be due on December 15, 2006.? 
> 

> I hope that you will be able to accept Dr Boyd’s invitation to 
> participate in this project? If you would please contact me via 
> e-mail <wendysun@usc.edu> with your response, I would be greatly 
> appreciative.? You may also feel free to contact 
> myself or Dr Boyd <tboyd@cinema usc.edu> if you have any further 
> questions related to the project.? 



Thank you again for your consideration of this invitation. Dr Boyd 
and I look foP~,ard to ?,our affirmative response 

Sincerely, 

Wendy Sung 
Assistant to Dr. Todd Boyd 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, July 13, 2006 2:59 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Facul~ and Administra’6ve Positions in Humanities 

..... Forwarded message li’om amccarthy@academickeys.com ..... 

Date: Wed, 12 Jul 2006 12:37:31 -0400 @DT) 
From: Andrea McCarthy <amccalthy@academickeys corn> 

Reply-To: amccarthy@academickeys.com 
Subj ect: Facul~ and A&ninistrative Positions in Humanities 

To: regester@email.unc.edu 

Dear Professor Regester, 

This month’s issue of AcademicKeys’ e-Flier for Humanities 
features 10 faculty openings, 15 senior administrative positions, 
and 1 Post-doc opportunities and links to hundreds more positions 
in higher education 

Issue: Humanities 07/12/06 

Circulation: 22,000 

A discipline specific version of’this e-flier is also distributed. If 
you are interested in that version, please visit our site: 
wv~v.academickeys.com 

POST YOUR JOB AN’NOI2NCEMENT 

SUN~fMER PROMOTION: Any jobs posted belbre August 15th will 
be automatically extended and viewable online through the 
end of I)ecember - up to 2 additional months of online display at no 
extra cost 

Add your department’s positions to our next e-Flier, where 86% of the 
top 100 institutes in the US advertise their positions: 

http://Humanities.AcademicKevs.con~Jclient login.php?tag HU001060712 

Visit the Lighter Side Of Academia, the AcaderuicKeys cartoon of the week: 

http://www.academickevs.corr~allicartoon.php 

ACADEMIC KEYS FEATURED FREE SERVICE 

Post annotmcements for conferences, symposia, exhibits 

http://academickevs.com,’all/conference.php?ta£ HU001060712 

SENIOR ADMINISTRATIVE POSITIONS: 

NEW! - Campus President 
Administration 
Remington College 

Orlando, FL 
Date Posted: Jul. 6th, 2006 

http ://administration.AcademicKevs. co~rdredirect php?7013-HU001060712 

NE;V! - Administrator/Production Coordinator 
Dance Department 
Long Island Umversits’, Brooklyn Campus 
Brooklyn, NY 
Date Posted: Jul. 5th, 2006 

http://administration.AcademicKeys.com/redirect.php?7005-HU001060712 

NEW’. - Vice President of Enrolhnent 
Admissions 
L aguaaa College of Art & Design 
Laguna Beach, CA 
Date Posted: Jun 30fla, 2006 

http ://administration.AcademicKevs. co~rdredirect php?6990-HU001060712 



Nt~;W! - Vice President of Development 

Development 

Laguna College of ~M*t & Design 

Laguna Beach, CA 

Date Posted: Jun. 30th, 2006 

http://achninistration. A cademicKes:s, comYredirect.php?6991 -HU001060712 

NEW[ - Assistant Controller 
Business Office 
D’Youville College 
BaflMo, NY 
Date Posted: Jun. 23rd, 2006 

http ://ackninistr ation.Ac ademicKes~s, com/redirect.php?6952-HU001060712 

Director and Professor 
Division of Performing Arts 
The Universi~ of Iowa 
Ioxva Ci~, IA 
Date Posted: J~. 1st, 2006 

http:/iadrninistration.AcademicKeys.con’dredirect.php’.’6855-HUO01060712 

Vice President for Finance and Ackninistration 
Finance and Ackninistration 
Notre Dame de Nam~tr University 
Belrnont, CA 
Date Posted: May-. 25th, 2006 

http ://ackninistr ation.Ac ademicKeys, com/redirect.php?6815-HU001060712 

Founding Deans 
Four New Colleges 
California State University,, Stanislaus 
Turlock, CA 
Date Posted: May 25th, 2006 

http ://administration.AcademicKevs. COlr~redirect php?6817-HU001060712 

Director, Policy & Persomael Services 
Campus Human Resources 
Universit’y of California, Los .amgeles 
Los Angeles, CA 
Date Posted: May. 14th, 2006 

http://administration.AcademicKevs.com/redirect.php?6765-HU001060712 

Vice President for Business and Finance 
Office of the Vice President 
Georgia Southern Universi~- 
Statesboro, GA 
Date Posted: Apr. 25th, 2006 

http ://administration.AcademicK e’~’s, corn/redirect php?6683-t ]lY001060712 

Vice President :[’or Business Affairs 
Executive Team 
Valley CW State University 
Valley City, ND 
Date Posted: Apr. 21 st, 2006 

http://achninistration. A cademicKes:s, comYredirect.php?6668-HU001060712 

Director of Student Affairs, Registrar, Director of Admissions 
Student Services 
ABTl-American University of Nigeria 
Yola 
Nigeria [)ate Posted: Apr. 18th, 2006 

http ://administration.AcademicK e’~’s, corn/redirect php?6652-t ]lY001060712 

I)ean of Graduate Studies 
ISU Graduate School 
Idaho State University 
Pocatello, ID 
Date Posted: Mar. 23rd, 2006 

http :/iadrninistration.AcademicKevs. c orr~r edit ect.php’.’6526-HU001060712 

Vice Provost for Research, Graduate Studies and Outreach and Dean of 



the Graduate School 
n/a 
University of Rhode Island 
Kingston, RI 
[)ate Posted: Mar. 20th, 2006 

http://a&ninistration.AcademicKeys.con’gredirect.php?6517-HU001060712 

Dean, College ofAlts & Sciences 
College of Arts & Sciences 
Universib" of Missottri-Kansas City 
Kansas Ci)-, MO 
Date Posted: Mar. 7th, 2006 

http ://a&ninistration.AcademicKes~s. com/redirect.php?6450-HU001060712 

ACADE~k/fIC POSITIONS: 

NEW! - Assistant/Associate Professor 
Industrial Relations Center 
University of Minnesota 
Minneapolis, MN 
Date Posted: Jul. 7th, 2006 

http ://socialsciences.AcademicKevs.com/r edirect. ~h~?7014-HU001060712 

Assistant/Associate/Full Professor 
Division of Health Services Research and Policy 
University of Minnesota 
Minneapolis, MN 
Date Posted: Apr. 13th, 2006 

http://socialsciences.AcademicKevs.com/redirect php?6638-HUO01060712 

Chairperson - Social Work 
Division of Academic Affairs 
Coppin State Umversity 
Baltimore, MD 
Date Posted: Apr. 1 lth, 2006 

http ://socialsciences AcademicKeys com/redirect.php?6624-HU001060712 

Research Assistant Professor 
Population Research Center 
The University- of Texas at Austin 
Austin, TX 
Date Posted: Apr 2nd, 2006 

http://socialsciences.AcademicKevs.com/redirect php?6572-HUO01060712 

Visiting Assistant Proessor 

Communication 

Cornell University 

Ithaca, NY 

Date Posted: Mar. 3rd, 2006 

http://socialscien ces AcademicKeys com/redirec t.php?6426-Itl_J001060712 

NEW[ - Assistant Pro:[’essor of History 

History 

Weber State Universib" 

Ogden, 

[)ate Posted: Jul. 10th, 2006 

http ://humanities AcademicKe ,vs.com/redirect.php ?7031 -HU001060712 

NEW! -Katzm (;hair of Jewish Civiliz;~tion 
Judaic Studies 
Universi~ of California, San Diego 
La Jolla, CA 
Date Posted: Jul. 5th, 2006 

http://hmnanities.Academic Keys.com/redirect.php ?7006-1tU001060712 

Adjunct/Assistant Professors 
Department of Religious Studies 
Elizabethtown College 
Elizabethtown, PA 
Date Posted: Apr. 13th, 2006 

http ://humanities.AcadernicKevs.com/redirect.php 76631-HU001060712 



r,[lqe Macricostas Visiting Endowed (;hair oftle[lenic and Modern Greek Studies 
Arts and Sciences 

Western Connecticut State Universi~ 
Danbw, CT 
[)ate Posted: Mar. 31st, 2006 

http://hmnanities.AcademicKe~/s.com/redirect.php?6567-HJ.JO01060712 

American Historian 
Liberal Arts 
D’Youville College 
Bat~!Mo, NY 
Date Posted: Mar. 10th, 2006 

http ://l-~umanities.AcadermcKevs.com/redirect.php 76484-HU001060712 

POST-DOCTORAL POSITIONS: 

Postdoctoral Position 
Population Research Institute 
Penn State 
Universi~ Park, PA 
Date Posted: Mar. 4th, 2006 

http ://socialsciences.AcademicKevs.com/r edirect, php?6433-HU001060712 

Change yottr emailisubscribe directly: 

Do you need to update your email information with us? Proceed to the 
following page: 

http://www.aca demickeys.com/all/userchange email php 

Did you receive this e-Flier from a colleague and would like to 
continue to receive this or other e-Fliers from Academic Keys? Please 
proceed to the following page: 

http :/i~vw~v. academickev, s. com/all/subscribe.php 

UN-SUB SCRIBE: 

This e-Flier was sent to the email address: 

regester@email unc.edu 

If you would like to unsubscribe from further e-Fliers 
and other correspondence from AcademicKeys.com, you 
must proceed to the following web page: 

http://AcademicKevs.col~’all/unsubscribe.php 

Copy EXACTLY the emai[ address shown above into the 
form on that page and submit the form Your request 
to unsubscribe will be processed within 24 hours. 

We assure you that we make every attempt to honor requests 
to unsubscribe. Thank you :[’or your patience! If you 
have any further comments or suggestions, please send an 
email to EmailUs@AcademicKeys.com 

Sincerely, 

Andrea McCarthy 
Academic Keys, LLC 
18 Dog Lane, Suite B 
Storrs, Connecticut 06268 

..... t{nd fopa, arded message ..... 
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From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, July 18, 2006 1:44 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: paying your students 

Dear Debby: Yes, they are all being paid the same rate. I will let them 
know that you are having problems and that they will need to be 
patient. Thanks much. Sincerely, Charlene Regester Quoting Deborah 
Crowder <dacrowde@email.unc.edu>: 

Hey Charlene. FYI--I’m having fits getting your students paid. I’m 
not sure what I am doing. The new EPA web handles students in a 
different way. Are they all making the same amount per hour? I 
presume so. I’ll get it straightened out eventually but they may 
have to be patient. DC 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, July 20, 2006 2:49 PM 

Amy Gorelick <AG@upf.com> 

Re: MSA 

Dear Am?’: Thanks much for your quick reply. Sincerely, Charlene Regester 
Quoting Amy Gorelick <AG@up£ c om>: 

Dear Charlene, 

Thank you for your email. UN’oltunately, our press does not publish 
in the area of film studies; you might try a press like Texas that 
does specialize in the area. Best of luck in finding a good home for 
the book 

Sincerely, 
Amy Gorelick 
UPF 

>>>> <regester@email uric edu> 07/20/06 12:33PM >>> 
Dear Am?- Gorelick: Currently, I have not yet completed the work on 
Baker, ho~vever, I have completed a book length manuscript on Black 
Actresses and Early Cinema. If you think that your press might be 
interested in this work, please let me kno~v as soon as possible. By the 
way, I will be out of town from July 31-August 10. Thanks for your 
consideration. Sincerely, Charlene Regester 

Quoting ~ny Gorelick <AG@up£com>: 

>> [)ear Charlene, 
>> 

>> This is just a short note to remind you of our discussion at MSA 
>> meeting concerning your work. I was intrigued by your description of 
>> the prc~ject, and I look ~2~rward to seeing your proposal from you in 
>> due course. 
>> 

>> I hope your holidays are relaxing and productive Please keep me 
>> posted on your progress. 
>> 

>> Sincerely, 
>> 

>> ~ny Gorelick 
>> Acquisitions Editor 
>> University Press of Florida 
>> 15 NW 15th Street 
>> Gainesville, b2, 32611-2079 
>> phone: (352) 392-9190 ext. 225 
>> l~ax: (352) 392-9651 
>> email: ag@up[~com 
>> visit our website[ wv~v.upf.com 
>> 

>> 

>> 



Frolil: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, July 21, 2006 12:36 PM 

cculleto@kent.edu 

Re: Contributors to MODERNISM ON FILE 

Baker-FBI Files Revised Versiou Summer06.doc; CHARLENE B 2006.doc 

Dear Claire: I am providing the information requested regarding the 
collection of essays entitled Modernism on File. 

1)Attached is the final version of my essay. 

2)The word count for this version is around 9,000 words. 

3)My updated CV is attached, ledon the iAttacheQuoting cculleto@kent.edu: 

4)This essay is not under consideration or review by any other publication. 

5)This essay has not been published anywhere else 

6) To date, I have only published an Armotated Bibliography and 
therefore, did not provide additional information since I assumed the 
publishers would not be interested in the total sales of this work 

7)I do not have any suggestions for outside readers. 

Please let me know that you have received this material. Sincerely, 
Charlene Regester 

> Thanks Charlene, I hope all else is going well. Claire 
> 

Original Message ..... 
> From: regester@email.unc.edu 
> I)ate: Wednesday, May 31, 2006 2:10 pm 
> SubJect: Re: Contributors to MODF.RNISM ON FILE 
> 

>> Deaar Claire: Congratulations with the good news. Yes, I do intend 

>> provide the materials required by the stated deadline. Sincerely, 
>> Charlene Regester cculleto@kent.edu: 

>> > A Note to contributors to MODERNISM ON FILE 

>> > To: Christopher Faulkner, James Wierzbicki, Debra Moddelmog, 
> Steven 
>> > G. Kelhnan, Josh Gosciak, William J. Maxwell, Janet Sharistanian, 
>> > Andrew Strombeck, Jeaune Perreault, Andrea Weiss, Alexander 
> Stephan, 
>> > and Charlene Regester 

>> > I am writing with good news. Palgrave/Macmillan (USA) has 
> expressed 
>> > an interest in further reviewing our collection on modernism and 
> the 
>> > FBI - "Modernism on File: Modern Writers, Artists, and the FBI, 
>> 1920- 
>> > 1950". Karen Leick and I have been asked to send more material 
>> to the 

>> > press for its review. Here’s what I need frora each of you 
>> within the 
>> > next few weeks. Please confirm that I can expect these by raid- 
>> August> at the latest: 

>> > 1) a final cop?’ of your finished and polished essay with complete 
>> > notes and works cited 
>> > 2) a word count of the essay (if you can supply this--even an 
>> estimate- 
>> > -no,v, that would be helpful) 
>> > 3) an updated c.v. 
>> > 4) a statement indicating whether your essay is under consideration 
>> > anywhere else, and where. 
>> > 5) a statement indicating whether your essay has in this or in 
>> another> version been published elsewhere @ou ~vill need to ~vrite 
>> away for 
>> > Permission to reprint if this is the case. We can talk about this 
>> > later) 
>> > 6) to those of you with published books, Palgrave ~vould like to 
> know 
>> > what the sales numbers of your previous books have been. You can 
>> > contact your editor or publisher directly for this information or 
>> > submit figures from your royalty statements. 
>> > 7) Karen and I need to recommend outside readers for the collection 
>> > and ~ve have come up with a list of several names. If there is 
> anyone 
>> > you thil~ of as an ideal reader, please feel free to ti~rnish full 



>> > contact information for that person and we will add him/her. 

>> > Karen and I would like to send the complete ms to Palgrave by the 
>> > third week in August so please don’t let this opportunity slip 
>> by I 
>> > am attaching copies of our Proposal and the Introduction Karen 
>> and I 
>> > have written for the volume in order to give each of you a better 
>> > sense of the contours of the book and to familiarize you with 
>> the work 
>> > of your colleagues on the project. I trust you will agree that the 
>> > book will make an iraportant contribution to the field. Thanks 
> again 
>> > for your participation. I hope to hear flom you sholtly to confirm 
>> > that you can make these deadlines. -- Claire Culleton 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, July 28, 2006 2:55 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Dear Debby: Next week I will be attending the University Film & Video 
Conference in California. I will be gone from July 31 - August 10th. 
Will resolve any issues upon my return. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, July 28, 2006 4:35 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: 

Dear Debby: I assumed that we already discussed this but my preferences are 

1) AFAM 76 (I know the course number has changed but I am not sure 
exactly what it is 276) 

2) AFAM 006k (I don’t know the new course number) 

3) Another section of AFAM 76 

4) My last preference is AFAM 40 

Sincerely, Charlene Regester 

Quoting Deborah Crowder <dacrowde@email.unc.edu>: 

Hi Dr. Regester. The only thing I need from you is your requests for 
spring 07. Have I gotten that already? I have to put the schedule 
in the computer on Monday. Have a great trip. DC 

regester@email.unc.edu wrote: 

>> Dear Debby: Next week I will be attending the University Film & 
>> Video Conference in California. I will be gone from July 31 - August 
>> 10th. Will resolve any issues upon my return. Sincerely, Charlene 
>> Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, August 11, 2006 1:28 PM 

Vander, Robin G <vander@email.unc.edu> 

Fwd: Facul~ and Administra’6ve Positions in Humanities 

..... Forwarded message licom amccarthy@academickeys.com ..... 

Date: Wed, 9 Aug 2006 13:18:25 -0400 (EDT) 
From: Andrea McCarthy <amccalthy@academickeys corn> 

Reply-To: amccarthy@academickeys.com 
Subj ect: Facul~ and A&ninistrative Positions in Humanities 

To: regester@email.unc.edu 

Dear Professor Regester, 

This month’s issue of AcademicKeys’ e-Flier for Humanities 
features 15 faculty’ openings, 18 senior administrative positions, 
and 0 Post-doc opportunities and links to hundreds more positions 
in higher education 

Issue: Humanities 08/09/06 

Circulation: 22,000 

A discipline specific version of this e-flier is also distributed. If 
you are interested in that version, please visit our site: 
wv~v.academickeys.com 

POST YOUR JOB AN’NOI2NCEMENT 

SUN/2MER PROMOTION: Any jobs posted belbre August 15th will 
be automatically extended and viewable online through the 
end of December - up to 2 additional months of online display at no 
extra cost 

Add your department’s positions to our next e-Flier, where 86% of the 
top 100 institutes in the US advertise their positions: 

http://Htm~anities.AcademicKevs.congclient login.php?tag HU001060809 

SABBATICAL HOUSING 

~> Locate a home for yota next sabbatical or academic exchange 
--> Find a tenant for your horue during your next extended trip 
~> Visit AcademicHomes.com - providing a housing resource 

to the Academic Corcanunity 

http :i/www.A caderuicHomes, com 

SENIOR ADMINISTRATIVE POSITIONS: 

NEW! - Admissions Counselor 
Admissions 
D’Youville College 
Buffalo, NY 
Date Posted: Aug. 9th, 2006 

http ://administration.AcademicKevs. co~rdredirect php?7204-HU001060809 

NE;V! - Dean 
Graduate School 
Universi~ of Florida 
Gamesville, FL 
Date Posted: Aug. 7th, 2006 

http://administration.AcademicKeys.com/redirect.php?7192-HU001060809 

NEW’. - Director of Faculty’ Evaluation 
Administration 
Northwestern Umversity’ 
Evanston, IL 
Date Posted: Aug. 3rd, 2006 

http ://administration.AcademicKevs. co~rdredirect php?7171 -HU001060809 



Nt~;W! - Dean 
Columbian College of Arts and Sciences 
The George Washington University 
Washington, DC 
[)ate Posted: Jul 14th, 2006 

http://hmnanities.Academic Keys.com/redirect.php ?7053-HU001060809 

NEW[ - Registrar 
Registrar’s Office 
D’Youville College 
BafiMo, NY 
Date Posted: Jul. 27th, 2006 

http ://a&ninistration.AcademicKes~s. com/redirect.php?7116-HU001060809 

NEW! - Chief Operating Officer 
President’s Office 
Mt. Hood Cormnunib" College 
Gresham, OR 
Date Posted: Jul. 27th, 2006 

http :/iadrninistration.AcademicKcys. c orrdr edit ect.php’.’7115-HU001060809 

Campus President 
Adrainistration 
Remington College 

Orlando, FL 
Date Posted: Jul. 6th, 2006 

http ://a&ninistration.AcademicKeys. com/redirect.php?7013-HUO01060809 

Administrator/Production Coordinator 
Dance Department 
Long Island Universi~, Brooklyn Campus 
Brooklyn, NY 
Date Posted: Jul. 5th, 2006 

http ://administration.AcademicKevs. coat, redirect php?7005-HU001060809 

Vice Presid ent of Development 
Development 
Laguna College of Art & Design 
Laguna Beach, CA 

Date Posted: Jun. 30th, 2006 

http://administration.AcademicKevs.com/redirect.php?6991-HU001060809 

Vice President of Enrollment 
Admissions 
L agu~aa College of Art & Design 
Laguna Beach, CA 
Date Posted: Jun 30th, 2006 

http ://administration.AcademicK e’~’s, corn/redirect php?6990-t ]U001060809 

Assistant Controller 

Business Office 

D’Youville College 

Buffalo, NY 

[)ate Posted: Jun. 23rd, 2006 

http://a&ninistration.A cademicKevs, com!redirect.php?6952-HU001060809 

Campus (3 eneral Manager 

Universal Technical Institute 

Sacramento, CA 
Date Posted: Jun 12th, 2006 

http ://administration.AcademicK e’~’s, corn/redirect php?6900-t ]U001060809 

Director and Professor 
Division of Performing Arts 
The Universi~ of Iowa 
Io~va Ci~, IA 
Date Posted: Jun. 1st, 2006 

http :/iadrninistration.AcademicKcys. co~rVredirect.php?685 5-HUO01060809 

Vice President for Finance and Adrainistration 



Finance and Administration 
Notre Dame de Namur University 
Behnont, CA 
]bate Posted: May 25th, 2006 

http ://administration.AcademicKe~,’s. com/redirect php?6815-t]U001060809 

Founding Deans 
Four New Colleges 
California State University, Stanislaus 
Turlock, CA 
Date Posted: May. 25th, 2006 

http :/iadrninistration.AcademicKe’~s. con’~redirect.php’.’6817-HUO01060809 

Director, Policy & Persotmel Services 
Campus Human Resources 
University of California, Los Angeles 
Los Angeles, CA 
Date Posted: May-. 14th, 2006 

http ://a&ninistration.AcademicKes~s. com/r edirect.php?6765-HU001060809 

Vice President for Business Affairs 
Executive Team 
Valley City State University 
Valley- Ci)-, ND 
Date Posted: Apr. 21st, 2006 

http:/iadrninistration.AcademicKeys.con’~redirect.php’.’6668-HUO01060809 

Director of Student Affairs, Registrar, Director of A&nissions 
Student Services 
ABTI-American University of Nigeria 
Yola 
Nigeria Date Posted: Apr 18th, 2006 

http ://administration.AcademicKeys. com/redirect.php?665 2-HUO01060809 

ACADEMIC POSITIONS: 

NE~V! - Assistant/Associate Professor 
Legal Studies 
University of Massachusetts 
An~erst, MA 
Date Posted: Aug. 7th, 2006 

http ://socialsciences AcademicKevs com/redirect.php?7182-HU001060809 

NEW’. - Distinguished Professor Environmental La~v 
Donald Bren School of Environmental Science & Management 
University of California, Santa Barbara 
Santa Barbara, CA 
]bate Posted: Aug 7th, 2006 

http ://socialsciences.AcademicK e’~’s.com/redirect php? 7187-I tU001060809 

NEW! - Director of Sponsored Research 
Off’ice of the Dean of Faculty 
Skidmore College 
Saratoga Springs, NY 
Date Posted: Aug. 2nd, 2006 

http://socialscien ces AcademicKes:s com/redirec t.php?7153-HI_J001060809 

NF, W! - (;hair in the Study of Contemporap)~ Japan 
International Institute 

UCLA 
Los Angeles, CA 
Date Posted: Jul. 25th, 2006 

http ://socialsciences.AcademicK e’~’s.com/redirect php? 7104-I tU001060809 

NEW! - Assistant Professor 
Sociology 
University of California, Santa Cruz 
Santa Cruz, CA 
Date Posted: Jul. 17th, 2006 

http:/isocialsciences.AcademicKe’~s.com/redirect.php?7069-HL-O01060809 



Assistant/Associate Professor 
Industrial Relations Center 
University of Minnesota 
Minneapolis, MN 
Date Posted: Jul. 7th, 2006 

http ://socialsciences.AcademicKes~s.com/r edirect, php?7014-HU001060809 

Assistant/Associate/Full Professor 
Division of Health Services Research and Policy 
Uni-,~ersit’y of Minnesota 
Minneapolis, MN 
Date Posted: Apr. 13th, 2006 

http://socialsciences.AcadelnicKevs.coln/redirect php?6638-HUO01060809 

Chairperson - Social Work 
Division of Academic Affairs 
Coppin State Umversity 
Baltimore, MD 
Date Posted: Apr. 1 lth, 2006 

http ://socialsciences AcademicKeys com/redirect.php?6624-HU001060809 

Research Assistant Professor 
Population Research Center 
The University- of Texas at Austin 
Austin, TX 
Date Posted: Apr 2rid, 2006 

http://socialsciences.AcadelnicKevs.coln/redirect php?6572-HUO01060809 

NE;V! - Director of the Writing Program 
Office of the Dean of Faculty of Arts and Sciences 
Rutgers, the State University- of New Jersey 
Newark, NJ 
Date Posted: Aug. 1st, 2006 

http://hmnanities.Academic Keys.com/redirect.php ?7141-HI.J001060809 

NEW[ - Assistant Professor 
Rhetoric 
University of California, Berkeley 
Berkeley, CA 
Date Posted: Jul. 18th, 2006 

http ://humanities AcademicKe ,vs.com/redirect.php ?7073-HU001060809 

Assistant Professor of tlistopf 

History 

Weber State Umversity 

Ogden, UT 

[)ate Posted: Jul 10th, 2006 

http://hmnanities.Academic Keys.com/redirect.php ?7031-HI.J001060809 

Katzxn (;hair of Jewish Civilization 
Judaic Studies 
Uni-,~ersity of Cali[’ornia, San Diego 

La Jolla, CA 
Date Posted: Jul. 5th, 2006 

http ://humanities.Acaderr~icKe,~’s.com/redirect.php 77006-HU001060809 

Adjunct/Assistant Professors 
Depaltment of Religious Studies 
Elizabethtoxvn College 
Elizabethtown, PA 
Date Posted: Apr. 13th, 2006 

http:/ihun~anities.AcademicKeys.coln/redirect.php?6631-HUO01060809 

The Macricostas Visiting Endoxved Chair of Hellenic and Modern Greek Studies 
Arts and Sciences 
Western Connecticut State University 
DanbmTi, CT 
Date Posted: Mar. 31 st, 2006 

http://humanities.AcadelnicKevs.com/redirect.php’.’6567-HUO01060809 



Change your emailisubscribe directly: 

Do you need to update your email information with us? Proceed to the 
following page: 

http://www.academickeyscom/all/user chan~e email.php 

Did you receive this e-Flier l~;om a colleague and would like to 
continue to receive this or other e-Fliers from Academic Keys? Please 
proceed to the following page: 

http :/iwww. academickey s. com/allisubscribe.php 

LrNSUB SC’RIBE: 

This e-Flier was sent to the email address: 

regester@emaihunc.edu 

If you would like to unsubscribe from further e-Fliers 
and other correspondence from AcademicKcys.com, you 
must proceed to the following web page: 

http:i/AcademicKevs.corr~’all/nnsubscribe.php 

Copy EXACTLY the email address shown above into the 
fomx on that page and submit the fomx. Your request 
to urxsubscribe will be processed within 24 hours. 

We assure you that we make every attempt to honor requests 
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email to EmailUs@AcadcmicKeys.com 
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Andrea McCalthy 
Academic Keys, LLC 
18 Dog Lane, Suite B 
Storrs, Connecticut 06268 

..... End for~vardedmessage ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, Angust 22, 2006 6:34 PM 

jabla~e@email, unc.edu 

Re: Stone Center Diaspora Film Festival: Dreams & Passions 

Dear Jumoke: Yes, I will attend the dinner even though I am not 
familiar with the filrmnaker’s work. Thanks for the invitation 
Sincerely, Charlene Regester 

Quoting j ablaize@email.uaac.edu: 

Good aI’ternoon Dr. Regester, 

I hope all is well ~vith you. I write to inform you of a program that 
my be of interest to you. This semester our Diaspora Film Festival 
will open with the screening of the fihn, Dreams & Passions, on 
September 14th at 7pm. Attached you will find more information m 
regards to the fihn and its cast. 

Also, following the event Dr Jordan would like to cordially invite 
you to attend dinner at the Carolina Inn at 9pm along with film 
director, Sophia Kaushal and screenwriter, Jon Poindexter. Kindly, 
let me know if you plan to attend and please feel free to contact me 
via email or at 962-0395 [’or more irfformation. 

Sincerely, 

Jumoke Blaize -- Program Cnnrdinator 
Sofia Haynes Stone Center ]2~r Black Culture and Histo~ 
The University of North Carolina at Chape[ Hill 
150 South Rd CB//5250 
(919) 962-0395 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, August 23, 2006 6:36 PM 

Regester, Chaxlene B <regester@~,emafil.unc.edu> 

Re: Additional GraJat Funds 

Quoting regester@email.unc edu: 

> Dear Susan: Hope you remember me and my project -- Annotated 
> Bibliography of African American Newspapers. I am emailing because 
> over the summer I hired several graduate students to work on my 
> prRject which is well underway However, I underestimated the amount 
> of money needed. My grant was for some $4,800 but the money is being 
> depleted quickly because I am paying $10 per hour and only about 
> one-third of the project has been completed. Therefore, in order to 
> complete the project, I am going to need additional grant funds 
> around some $10,000. Please let me kno~v if you have some thoughts and 
> are willing to meet with me regarding this matter Next week would be 
> a good time for me to meet, if this works for you. Just let me know 
> what you think and thanks again for all of your assistance because 
> without you I would not even be at this point. Hope to hear from you 
> soon I may not be on campus tomorrow but I will be here on Monday. 
> Sincerely, Charlene Regester 
> 

> Quoting Susan Gramling <susan gramling@unc edu>: 
> 

>> Thanks [’or sharing your great news. Let me know how it goes, and if 
>> I can be of further assistance. Susan Gramling 
>> 

>> Susan Gramling, MSLS 
>> Information Development Coordinator 
>> and GrantSource Librarian 
>> Comments or Suggestions 

>> The Universi~ of North Carolina at Chapel Hill 
>> Research and Economic Development 
>> Office of In~2~rmation and Communications 
>> CB 4106, 307 Bynum Hall 
>> (Napel Hill, NC 27599-4106 

>>PHONE: 919-962-7766 FAX: 919-962-6024 
>> EM~IL: susan gramling@unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Thursday, August 24, 2006 5:23 PM 

Tomasulo, Frank P <FTomasulo@adminA~u.edu> 

RE: Assistance Needed 

Dear Frank: Thanks so much for your timely as well as informed 
response. I ~vill definitely pursue this lead. Will be glad to repay the 
favor some day Sincerely, Charlune Regester Quoting "Tomasulo, Frank 

P" <FTomasulo@a&nin.fsu.edu>: 

Hi, Charlene. I did a little research and was surprised by the 
results. Although man?’ academic presses have recently published books 
on black filmmakers, performers, movies, etc., the press that seems 
to have published the most volumes on subjects related to your idea 
is. Performing Arts Press, which I think is in NYC. There were 5-6 
such titles in their collection, including 50 MOST INFLUENTIAL BLACK 
FILMS and volumes by Jacqueline Bobo and Mark Reid, among others 

UTexas Press, which I mentioned to you at LTVA, is a good press, and 
they published BLACK DIRECTORS IN" HOLLYWOOD by Melvin Donalson. 

Duke LrP punished DARK DESIGNS AND VISUAL CLrLTr_rP, E by Michelle Wallace. 

Dodd, Mead, in NYC published BLACK FILMS AND FILMMAKERS 

UCalifomia Press published REFININ(I BI,ACK FILMS by Mark Reid. 

SUNY Press published BLACK MASCULINE BODIES by Run Jacksun 

Obviously, there are many uther publishers that might be willing tu 
publish your bouk, ur at least give yuu a cuntract. But if you’re 
willing tu go with a non-university press, Performing Arts seems like 
a really guod fit--and the?’ could market your volume to theater and 
:film readers. 

Best, 

Frank 

Frank P Tomasulu, Ph.D 

Prufessur and Directur, BFA Prugram 
College of Mutiun Picture, Television, and Recording Arts 
Flurida State Umversity 
A3100 University (;enter 
TaHahassee, FL 32306 

From: regester@email.mxc.edu [raailto:regester(&eraail.unc.edu] 
Sent: Thu 8/24;2006 8:55 AM 

To: ftonrasulo@film.fsu, edu 
Subiect: Assistance Needed 

Dear Frank: Unfortunately, we did not get to talk at UFVA. Therefore, I 
am asking for your asssistance in giving me direction regarding 
forwarding nry manuscript on black actresses in early cinema to a 
publisher. If you have suggestions are recommendations, please forward 
at yottr earliest convunience. I am well axvare that school has started 
and that life will be hectic in the coming weeks. Thanks tremendously 
for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, August 30, 2006 3:46 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 
Re: Meeting 

Dear Julius: I have office hours tomorrow from 11:00-12noon and can 

come to meet with you during this time. Sincerely, Charlene Regester 

Quoting Julius Nyang’oro <jen321@email.unc.edu>: 

Hey: 
I need to speak to you soon. When can you come in? I am in the office 
tomorrow (TH) from 10.00. 
JEN 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, September 11, 2006 11 : 15 AM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Re: Hello 

Dear Julius: Does this mean that you want to meet with me today or do 
you want to schedule another time? Or do you want me to call you by 
phone? Note that I will be in the department to attend the 3:00 meeting 
for the discussion of AFAM 101. Let me know as soon as possible so I 
will know if I need to leave the library earlier than 3pm. Thanks much. 
Sincerely, Charlene Regester 

Quoting Julius Nyang’oro <jen321@email.unc.edu>: 

You need to talk to me. It is good news, I think. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, September 11, 2006 1:27 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 
Re: Hello 

Okay, I will be over at 2:50. Sincerely, Charlene Regester Quoting 
Julius Nyang’oro <jen321@email.unc.edu>: 

Ok Boss: 
Leave the library a little earlier. This will take only five minutes. 
So say 2.50? 
JEN 

regester@email.tmc.edu wrote: 

>> Dear Julius: Does this mean that you want to meet with me today or 
>> do you want to schedule another time? Or do you want me to call you 
>> by phone? Note that I will be in the department to attend the 3:00 
>> meeting for the discussion of AFAM 101. Let me know as soon as 
>> possible so I will know if I need to leave the library earlier than 
>> 3pm. Thanks much. Sincerely, Charlene Regester 
>> 

>> Quoting Julius Nyang’oro <jen321 @email.unc.edu>: 
>> 

>>> You need to talk to me. It is good news, I think. 

>> 

>> 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, September 19, 2006 5:32 PM 

Caldwell, Kia L <klcaldwe@email.unc.edu> 

Re: [~ti~cm~- aM- afro- americaJ~- studies- thc ul ty] Africa~ Diaspx~ra Lecture Series 

Dear Kia: Personally, I recommend that you wait until next year to 
continue the series. We have done this in the past and without someone 
really invested in this project it seemingly does not work well This, 
however, is in no way a lack of support. Hope my comments are of some 
assistance. Sincerely, Charlene Regester 

Quoting Kia Lilly Caldwell <klcaldwe@email.uaac.edu>: 

Dear Colleagues: 

This email is regarding the African Diaspora Lecture Series that I 
organized last spring. We received positive feedback on the series 
and I’m ~vriting to get your input on how we should proceed. I have 
several commitments this semester and ~vill be on leave next semester, 
so I’m requesting your help in organizing the series. Here are some 
possible options that have come to mind: (1) make it a departmental 
lecture series where our faculty and grad students and faculty from 
other depts, could present works in progress (not solely on the 
diaspora) (2) discontinue the series for this year and perhaps pick 
it up again next year. If we go with option 1, we would need a 
co-organizer ]2~r the series. 

Please let me know if you are interested in presenting work and/or 
co-organizing the series 

Best, 
Kia 

--- You are currently subscribed to 
afi-ican-and-afro-american-studies-faculty as: regester@email.unc.edu. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, September 27, 2006 5:23 PM 

ldstests@unc.edu 

AFAM 101 Exam/Regester 

Exam 1AFAMFall06.DOC 

Attached is a copy of the exam for AFAM 101. I may have more than one 
student scheduled to take this exam with your sel~’ice Please let me 
know- that you have received this material. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, September 29, 2006 3:29 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: copy of test 

Exam 1AFAMF all06.DOC 

Dear Debby: You can give the same exam to those taking the make-up. I 
have discovered over the years that it does not make much difference. 
Sincerely, Charlene Regester Quoting Deborah Crowder 
<dacrowde@email.unc.edu>: 

Hi Charlene. I guess I need to get a copy of yesterday’s test for 
the file. Also let me know if you want me to give that one or a 
make-up to the make-up folks. DC 



From: 

Sent: 
To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, October 4, 2006 3:33 PM 

@aol.com 
[african-and-afro-american-studies-faculty] [Fwd: [Fwd: Invitation from English and 
Comp Lit]] 

[Fwd Invitation from English and Comp Lit].msg 

..... Forwarded message from dacrowde@email.unc.edu ..... 
Date: Tue, 03 Oct 2006 10:15:03 -0400 
From: Deborah Crowder <dacrowde@email.unc.edu> 

Reply-To: Deborah Crowder <dacrowde@email.unc.edu> 
Subject: [african-and-afro-american-studies-faculty] [Fwd: [Fwd: 
Invitation from English and Comp Lit]] 

To: african-and-afro-american-studie s-faculty 
<african-and-afro-american-studies-faculty@listserv.unc.edu> 

--- You are currently subscribed to 
african_and-afro-american-studies-facul~T as: regester@email.unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Nyang Oro, Julius E <j en321 @email.unc.edu> 

Monday, October 2, 2006 5:28 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

[Fwd: Invitation from English and Comp Lit] 

Invitation from English and Comp Lit.msg 



From: 

Sent: 

To: 

Subject: 

Allen, Nicholas G <na@email.unc.edu> 

Monday, October 2, 2006 10:35 AM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Invitation from English and Comp Lit 

Dear Professor Nyang’Oro, 

I’d be very grateful if you might extend the invitation below from English and Comp Lit to your faculty and 
graduate students. 

With thanks, 

Nicholas 

Dear colleague, 

our first visiting speaker, Pulitzer prize winning poet Paul Muldoon (Princeton University), will be on campus 
this Monday, October 9th. The day will begin with a public conversation with the poet regarding his work 
(3pm, the University Room, Hyde Hall, Institute of Arts and Humanities). There will then be a reception (5pm, 
Melba Remig Saltarelli Exhibit Room, Wilson Library), followed by Muldoon’s reading (6pm, Pleasants Family 
Assembly Room, Wilson Library). You are all very welcome to attend and I would be grateful if you would 
encourage your students to j oin in these events. 

Best, 

Nicholas 

Associate Professor 
Department of English and Comparative Literature, CB #3520 
University of North Carolina at Chapel Hill 
NC 27599 USA 
919-962-4052 
na@email.unc.edu 

ish.unc.edaifacult~/a~lerm.htm~ 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Wednesday, 4:03 PM 

@ema~l.unc.edu 

Fwd: [Miicm~-a~d-afro-amefica~-studies-t~ulty] Talk on Race and Slave~’ in Cuba 

Upcoming Talk.msg 

..... Fopa, arded message li*om klcaldwe@email unc edu ..... 
Date: Mien,            13:39:48 -0400 
From: Kia Lilly Caldwell <klcaidwe@email.unc.edu> 

Reply-To: Kia Lilly Caldwel[ <klcaldwe@email.unc.edu> 
Sutzject: [african-and-afi-o-american-smdies-[’aculty] Talk on Race and 
Slavery in Cuba 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

--- You are currently subscribed to 
african-and-ali*o-american-studies-faculty as: regester@email.unc.edu 

..... End fopa, arded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, October 6, 2006 3:06 PM 

gale.iess@thom~n.com 

RE: IESS Contracts 

Gone with the Wind Essay2b[2].doc 

Dear Kelli: Attached is a cop?’ of my essay. Please not that I am 
willing to make any necessaly changes or revisions. Thanks for your 
assistance. Sincerely, Charlene Regester 

Quoting gale.iess@thomson.com: 

Sounds good Thank you for the update. 

..... Original Message ..... 
From: regester@email.unc.edu [mailto:re~ester(~)ematl.unc.edu] 
Sent: Wednesday, October 04, 2006 4:11 PM 
To: Gale lESS 
Subject: Re: IESS Contracts 

Dear Kelli: This is to let you know that I will fi~rward my essay by the 
end of the we& I just wanted to double check all entries and accuracy 
o:[’the information included. Also, my essay is a little longer than 
required so I will forward and then you can edit as you wish or I will 
be willing to delete those sections that you think are unnecessary. 
Please note that you required that I address a number of issues 
such a short essay. Thanks much. Sincerely, Charlene Regester Quoting 
gale.iess@th omson corn: 

>> Dear Professor Regester, 
>> 

>> ~fhank you :[’or your response and interest in the project I am happy 
>~ that you will accept our invitation to write the article on Gone with 
>> the Wind. 
>> 

>> We will have contracts and a contributors’ manual in the mail to you 
>> soon. Can you please confirm your mailing address’.’ 
>> 

>> Meanwhile, I have attached an e-file of the manual to this email for 
>> hand?" reference. 
>> 

>> Best regards, 
>> 

>> 

>> Kelli Cook 
>> Editorial Assistant 
>> 

>> Macmillan Reference USA 
>> 27500 Drake Road 
>> Farmington Hills, _’vff 48331 
>> 248-699-4253, ext. 8026 
>> 800-877-4253, ext. 8026 (toll free) 

>> kelli.cook@thomson.com 
>> 

>> 

>> ..... Original Message ..... 
>> From: regester@clnail.unc.edu [rrlailto:re~ester(~)errlail.unc.edu] 
>> Sent: Tuesday, JUrle 27, 2006 4:40 PM 
>> To: Gale lESS 
>> Subject: Re: Invitation: International Encyclopedia of Social Sciences, 
>> 2ndedition 
>> 

>> 

>> Dear Alan: Yes, I will be ~villing to contribute to this volume. I look 
>> forward to hearing fi-om you in the near fiature Sincerely, Charlene 
>> Regester Quoting gale iess@thomson.com: 
>> 

>>> International Encyclopedia of the Social Sciences, 2nd edition 
>>> 

>>> Editor m Chief: William A. Dari~’ 
>>> 
>>> Editorial Board: Eduardo Bonilla-Silva, Philip Costanzo, Patrick L. 
>>> Mason, Paula D. McClain, David Scott, Theresa Singleton 
>>> 

>>> Juaae 27, 2006 

>>> Deal- Professor Regester: 

>>> On behalf of William A Darity and the members of the editorial board 
>>> of the International Encyclopedia of the Social Sciences, 2rid 
>>> edition, I cordially invite you to be a contributor to this 
>>> eight-volume reference title planned fbr publication in 2007 This 
>>> new work is being developed fbr high school and college students as 



>>> well as the educated layperson. It will be a successor to the 
>>> Encyclopedia of the Social Sciences (ESS, 1930-1935) and the initm[ 
>>> set of the International Encyclopedia of the Social Sciences (IESS, 
>>> 1968)- two groundbreaking Macmillan works that "established 
>>> standards for knowledge in social science research and practice" 
>>> ((2HOICE, 2001). ’]’his set will be updated to cover scholarship and new 
>>> fields that have been established since the publication of the 
>>> original edition. 

>>> The social sciences were defined in ESS as "nrental or cultural 
>>> sciences that deal with the activities of the individual as a member 
>>> or group." The usual disciplines associated with the social sciences 
>>> - including political science, geography, histolN, economics, law-, 
>>> anthropology, psychiatry, psychology, sociology, and statistics - 
>>> will be studied. Yet, because subject matter that fits into the 
>>> category of social sciences evolves in parallel with societal 
>>> changes, new- fields of study, issues, and concepts will be added, 
>>> such as censorship, inconre distribution, cultural relativism, culture 
>>> of poverty, same-sex marriage, and psychological and econotnic aspects 
>>> of aging. Recognizing the iraportant impact individuals and their 
>>> specific studies have made to the social sciences, the new set will 
>>> feature numerous biographical entries of past and contemporary 
>>> contributors to the field. 

>>> Below is an assignment list (Schedule A), which indicates the article 
>>> the editors would like you to contribute, its desired length, date of 
>>> completion, and a description of its contents. (If you are being 
>>> invited to contribute multiple articles, you will receive a formal 
>>> invitation for each.) 

>>> If you agree to beconre a contributor, I will send you a formal 
>>> agreement for your signature, along with a set of guidelines for the 
>>> preparation of your manuscript. Please contact nre if you have 
>>> questions concerning the assignment. I would be happy to discuss a 
>>> revision of deadlines in order to accommodate your writing schedule. 
>>> It is our policy not to remove ari author’s name fi-om our list of 
>>> potential contributors until ;ve are notified that he or she cannot 
>>> participate in the project. Therefore, please let me know no later 
>>> than 7/5/2006 whether or not you are willing to undertake this 
>>> assignment 

>>> I look forward to informing Professor Darit5’ and his editorial board 
>>> that you have agreed to participate in this important proj ect by 
>>> becoming a contributor 

>>> Sincerely, 

>>> Alan Hedblad 
>>> Macmillan Reference USA / Thomson Gale 
>>> 27500 Drake Rd. 
>>> Farmmgton Hills, M1 48331 

>>> alan.hedblad@thomson, corn 

>>> Schedule A 

>>> Entl~-: 
>>> Gone with the Wind 

>>> Discuss the significance of Margaret Mitchell’s Pulitzer 
>>> Prize-winning novel, and the classic film epic, Gone with the wind. 
>>> Briefly summarize the plot, and address its strengths, weal~esses, 
>>> and controversies as a literary work, film, and historical epic. In 
>>> particular, address how the novel and the movie have shaped the 
>>> national (and perhaps international) understanding of slavery, the 
>>> Clvi [ War and Reconstruction and, in general, how this work supported 
>>> the preferred narrative of the South :[’or proponents of the Lost 
>>> Cause. Also, briefly examine the persistent popularly" of both the 
>>> novel and the film, and comment on the authorized sequel Scarlett, 
>>> and the parody ’]?he Wind Done Gone. 

>>> Due Date: 
>>> September 25, 2006 

>>> Assigned Words: 
>>> 750 

>>> Payment Amount: 
>>> $9000 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Tuesday, October 10, 2006 12:04 PM 

Raquel Cogell <cogeH@ema~l.unc.edu> 

Re: Libmxy Rese~Jcch Guides tbr AtiJcan and At~Jc~ American Studies Courts 

76- Fall06Tuesyllabus.doc 

Dear Raquel: Attached is a cop?’ of my syllabus Thanks much. Sincerely, 
Charlene Regester Quoting Raquel Cogell <cogell@emaihunc.edu>: 

> I can come today at 2pm Does your classroom have an Internet 
> connection and computer and projection screen? If possible, could 
> you send me a copy of your syllabus? Thales 
> 

> regester@emaihunc.edu wrote: 
> 

>> Dear Raquel: ’]’hanks for contact us because I nearly forgot. I£ it is 
>> not too late, you could give a brief presentation in my class today 
>> that meets from 2-5pro in 105 Gardner ( the :first five minutes would 
>> be the best time) If this is not a good time, I will have you come 
>> later in the semester. Thanks much. Sincerely, Charlene Regester 
>> Quoting Raque[ Cogell <cogeH@emaikunc.edu>: 
>> 

>>> Dear African and African American Studies Facul~, 
>>> 

>>> Earlier in the semester I wrote letting you know of my availability 
>>> to do a library session for your classes and/or create online 
>>> library research guides If you are interested or wish to know 
>>> more information, please let me know. To see some of the guides 
>>> I’ve created for other courses, please go to the Stone Center 
>>> Library’s Guides page: http://www.lib unc.edu/stone/~uides.htmh 

>>> Sincerely, 

>>> Raquel 

>>> Raquel Von CogeH 
>>> Librarian, ’]’he Sonja Haynes Stone Center for Black Culture and Histo 
>>> The Universit?~ of North Carolina at Chapel Hill 
>>> 150 South Road 
>>> Campus Box 5250 
>>> Chapel Hill, NC 27599-5250 

>>> 919-~3-5808 voice 
>>> 919-.o62-3725 l:ax 

>>> raquehcogell@unc.edu 

> Raquel Von Cogell 
> Librarian, The Sonia Haynes Stone Center for Black Culture and Histo 
> The Universi~- of North Carolina at Chapel Hill 
> 150 South Road 
> Campus Box 5250 
> Chapel Hill, NC 27599-5250 

> 919-843-5808 voice 
> 919-962-3725 fax 

> raquel.cogell@m~c edu 



AFAM 276 (76) - THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester Meeting Time: 2-4:50 T 
Office: 204 Battle Hall Meeting Place: 105 Gardner 
Office Hours: TH 11:00-12:00 TUESDAY 

COURSE DESCRIPTION 
Fall 2006 

African Americans have been involved in the cinema industry and have made significant contributions to 
filmmaking. They have participated as writers, directors, producers, actors, etc. and have played a key role in the 
development of this industry. Although African Americans have contributed to the growth and development of the cinema 
industry, rarely have their efforts been recognized or their contributions to the filmmaking industry been noted. Film 
histories often exclude the African American in their reporting of cinema history or provide minimal coverage of the 
African American and his involvement in this industry. Thus, AFAM 276 is a critical, historical, and theoretical examination 
of the African American in cinema from the 1900s to the present. This examination will seek to analyze their role on 
screen; will explore how stereotypical representations of the African American developed; and will investigate the efforts 
of a number of African American actors and actresses who attempted to subvert these representations. 

This examination is essential to understanding the black experience in the United States. It is well known that the 
media is an integral part of American society and has often been credited with molding and shaping existing attitudes 
regarding its ethnic and cultural diversity. Therefore, examining the role of the African American and their representations 
in cinema will serve to provide a better understanding of the black experience in American society and will serve to 
provide a better understanding of the role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the motion 
picture industry and to reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 
1910 to 1920 is examined to determine why these films developed and why audiences craved these screen images. The 
more sophisticated all-black cast films produced from 1920 to 1930 are examined to determine why these films increased 
in popularity and why black film stars began to emerge. African American screen images in motion pictures from 1930 to 
1940 are examined to reveal how the African American image began to change from that of a subservient to a more 
assertive and humane individual. Representations of African Americans from 1940 to 1950 are examined to determine 
how and why black entertainers, particularly musicians, began to dominate the screen. Films produced from 1950 to 1960 
are examined to investigate how the integrationist era began to influence the screen image of the African American. Black 
screen images from 1960 to 1970 are examined to determine how the resurgence of black pride influenced this 
representation and how this resurgence of black pride led to the development of black exploitation films. Black 
exploitation films are examined to determine why they began to decline in popularity and why black audiences began to 
demand more quality black films. African American representations from 1980 to 1990 are examined to reveal how black 
comedians began to dominate the black screen image and to determine the impact new black filmmakers have on the 
contemporary representation of the African American in cinema. The preponderance of black filmmakers in the decade of 
the 1990s is examined to determine how they influenced and shaped filmmaking in this period. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest 
speakers. Two examinations (a midterm and final exam) will be given during the semester. Students are required to 
submit two papers (7-9 pages in length) examining the portrayal of the African American in motion pictures. These papers 
must be completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of 
Style, Turabian, etc). 
TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. New 

York: Continuum (1989). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representinq Blackness: Issues in Film and Video New Brunswick, N J: Rutgers UP, 1997. 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster 

(1988). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writinq Himself into History. New Jersey: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Cripps, Thomas. Slow Fade to Black: The Neclro in American Film, 1900-1942. New York: Oxford University Press 

(1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 
OTHER RESOURCES: 
The Sonja Haynes Stone Center for Black Culture and Histo~ 
http://www.lib.unc.edu/stone/afam :film guidc.html 
ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (7-9 pages) due on October 10, 2006 (PAPER I) and November 21, 2006 
(PAPER II). 
GRADING EXAMS: There will be two examinations (midterm and final) 
Midterm 25% that must be taken on the dates specified. 
Paper I 25% ATTENDANCE: Class attendance is mandatory. 
Paper II 25% CLASS PARTICIPATION: Class participation is encouraged and will influence 
Final Exam    25% your final course grade. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, October 11, 2006 4:51 PM 

~iustin@duke.edu 

Re: Journal Essay lbr Devil in a Blne Dress 

Dear Justin: I have not yet finished the essay and it may be a few more 
weeks I just wanted to kno~v that you are still available As soon as I 
complete this work, I ~vill forward. Finally, thanks for responding to 
my email and hope things are going well for you I really appreciate 
all of the assistance that you have provided. You can expect to hear 
from me in the next few- weeks. Sincerely, Charlene Regester Quoting 
Justin Faerber <n!justin@duke.edu>: 

Dear Charlene, 

It’s good to hear from you. Sorry for the delay in responding to your 
message; I was a~vay from e-mail for several days If you are still 
looking for someone to edit your article, I may be able to do it, but 
it would depend on its length and the time frame within ~vhich you 
need it rm extremely bust’ at the moment and may not be able to get 
to it right a~vay Could you let me kno~v how long it is (or just send 
it as an e-mail attachment)? Then I could give you a cost and time 
estimate. 

Thanks I hope that you are doing well. 

Best, 
Justin 

regester@email uric edu wrote: 

>> Dear Justin: Currently, I am working on an essay to submit to a 
>> journal. Let me know if you would be avaliable to edit this work. At 
>> this point, I do not have a deadline so I am flexible in terms of 
>> your schedule Thanks much and I look forward to hearing l~;om you 
>> soon. Sincerely, Charlene Regester Quoting Justin Faerber 
>> < n!iustin@duke.edu>: 
>> 

>>> Dear Charlene, 

>>> I’ve :finished work on your essay and attached two copies of the 
>>> edited file to this e-mail. Please note that the one titled 
>>> 1934-ChangesIncorporated.doc is the final version with all of my 
>>> changes incorporated (the way you said you preferred). ’]’he other file 
>>> (1934-ChangesVisible.doc) shows my alterations in the fibrin of Word’s 
>>> track changes feature This is just for your reference. I would also 
>>> be happy to also mail you a hard copy of either version. 

>>> Please note that I did make a few sruall additional corrections 
>>> (ruostly matters of spacing and a few ~’pos) to the final version that 
>>> do not appear in the 1934-ChangesVisible.doc file. Again, all of my 
>>> changes are incorporated in the file titled 
>>> 1934-ChangesIncorporated. doc. 

>>> As we discussed the other day, I have put coruments and suggestions to 
>>> you in the form of footnotes. Each is keyed to a ~mique symbol in the 
>>> text. I have occasionally placed curly brackets around a phrase or 
>>> passage about which I was unclear. In all such cases, a corresponding 
>>> footnote explains ray confusion or suggestion for 
>>> alter atiordelaboration. 

>>> Please let rue l~mw if you have any questions about what I’ve done. I 
>>> really enjoyed working on this. Thank you for the opportunity. Thanks 
>>> also for your/very/prompt payruent, which arrived in the mail 
>>> Saturday. 

>>> That~zs again and best wishes, 
>>> Justin 
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From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, October 17, 2006 8:25 AM 

Duubar, Roberta A <radunbar@email.unc.edu-~ 

Fwd: list of sp6ng 07 film courts 

spriug 07 film comses.doc 

Dear Dr. Dunbar: Attached is a copy of the courses that are being 
taught in the Spring that focus on fihn studies across a variety’ of 
disciplines. This list only represents those being offered in the 
Spring as I am certain that the?’ also have a list of all film studies 
classes offered throughout the year. Will forward the more 
comprehensive list whenever I locate these materials Sincerely, 
Charlene Regester 

..... Forwarded message fi-om rcante@email uric edu ..... 
Date: Mien, 16 Oct 2006 12:14:42 -0400 

From: richard cante <rcante@email uric edu> 
Reply-To: richard came <rcante@email.unc.edu> 
Sut~ject: list of spring 07 film courses 

To: rcante@email.unc.edu 

The attached file contains: 

I Related Freshman Seminars 
II ]ntro Film Survey Courses 
III Undergraduate Film Studies Courses 
IV Selected Closely Related Undergraduate Courses 
V. Film Studies Graduate Seminars 
VI Selected Closely Related Graduate Courses 

Please forward this to anyone else to whom it might be helpful for 
advising students, finding courses Jf~r themselves, etc. 

As usual, please let me know of any omissions, misclassification, etc. 

Finally, please don’t hesitate to send me any course descriptions that 
you want me to forward to this list. 

Best, 
Rich Cante 

..... End forwarded message ..... 
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Spring 07 UNC-CH Arts and Sciences Film Studies Courses 
(and Selected Closely Related Courses) 

Compiled 10-16-06 

I. First Year Seminars (8) 

1.    ***********ASIA 
3.0 

O55 

34222 001 
OPEN 

MAX SEATS: 20 
WAITLIST: Y    # WAITING: 

FYS    KUNG-FU    & HEROISM LEC 

04:00PM-05:I5PM HSIAO, LI-LING GM    0035 

SEATS TAKEN:    0     SEATS AVAILABLE: 20 

2. COMP 061 FYS: 3D ANIHATION LEC     3.0 

36130 001 ~g 
OPEN 

MAX SEATS: 20 
WAITLIST: N 

II:00]~4-12:15PM WELCH, GREGORY SN    0115 

SEATS TAKEN:    0     SEATS AVAILABLE: 20 

3. ENGL 058 FYS THE DOUBLED IHAGE LEC 3.0 

P 35263 001 TR 
OPEN 

MAX SEATS: 20 
WAITLIST: N 

II:00AH-12:I5PM DEGUZ~hN, MARIA MU    0202 

SEATS TAKEN:    0     SEATS AVAILABLE: 20 

4. GEOG 055 FYS LANDSCAPE IN SCI&ART LEC 3.0 

35120 001 MP{F 01:00PM-01:50PM ROBINSON, P J SA 0204 
OPEN 

NOTE: LANDSCAPES IN SCIENCE AND ART 
KAX SEATS: 20    SEATS TAKEN: 1    SEATS AVAILABLE: 19 

WAITLIST: N 

5.    ***********GE~ 
3.0 

O6O 

36090 001 TR 
OPEN 

MAH SEATS: 20 
WAITLIST: N 

FYS: AVANT-GARDE CINEMA     LEC 

II:00~[-12:I5PM LANGSTON, RICHA DE    0404 

SEATS TAKEN: 0    SEATS AVAILABLE: 20 
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6.    *************HIST 

3.0 

050 (006@)    FYS BOOKS LEC 

P 26593 001 

OPEN 

0302 

STATES, 

WAITLIST: N 
KAX SEATS: 20 

T 03:30PM-06:20PM MCREYNOLDS, LIN MU    0302 

R 03:30PM-05:00PM MU 

SECTION TITLE: FILM & HIST IN EURO & US 
NOTE: FILM AND HISTORY IN EUROPE AND THE UNITED 

1908-1968. 
SEATS TAKEN: 0    SEATS AVAILABLE: 20 

7. ********POLl 050 (006E) FYS MOVIES AND POLITICS LEC 3.0 

31439 001 MW 

OPEN 

KAX SEATS: 20 

WAITLIST: N 

05:00PM-07:30PM CONOVER, P MU    0115 

SEATS TAKEN: 1    SEATS AVAILABLE: 19 

8. ******PHYS 054 

34345 001 TR 

OPEN 

KAX SEATS: 20 

WAITLIST: N 

FYS: PHYSICS OF MOVIES LEC 3.0 

08:00~I-09:15AM ILIADIS, CHRIST PH    0220 

SEATS TAKEN: 0    SEATS AVAILABLE: 20 

II. Introductory Survey Courses (3) 

1. ART 

R 21667 001 MW 
OPEN 

MAX SEATS: 80 
WAITLIST: N 

OPEN 

WAITLIST: N 

OPEN 

159 (029 ) FILM EXPERIENCE LEC 3.0 

01:00PM-01:50PM PARKER, K AR    0121 

SEATS TAKEN: 27 SEATS AVAILABLE: 53 

ART 159 (029 ) FILM EXPERIENCE REC 0.0 

21668 601 F 01:00PM-01:50PM STAFF AR    0118 

MAX SEATS: 20    SEATS TAKEN: 12 SEATS AVAILABLE: 8 

ART 159 (029 ) FILM EXPERIENCE REC 0.0 

21669 602 F 12:00PM-12:50PM STAFF AR    0218 

MAX SEATS: 20    SEATS TAKEN: 8    SEATS AVAILABLE: 12 
WAITLIST: N 
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ART 159 (029    )    FILH EXPERIENCE REC     0.0 

21670 603 F 

OPEN 

MP~X SEATS: 20 

WAITLIST: N 

02:00PH-02:50PH STAFF AR    0118 

SEATS TAKEN: 2    SEATS AVAILABLE: 18 

ART 159 (029    )    FILM EXPERIENCE REC 0.0 

21671 604 F 

OPEN 

KAX SEATS: 20 

WAITLIST: N 

03:00PH-03:50PH STAFF AR    0118 

SEATS TAKEN: 0    SEATS AVAILABLE: 20 

2. COHM 140    (041    )    INTRO HED HIST/THEOiCRIT LEC 3.0 

G,P,H 23433 001 MWF 10:00~I-10:50AH STAFF PE    0215 

OPEN 

NOTE: YOU MUST ALSO ENROLL IN RECITATION SECTION 

601 

MAX SEATS: 25    SEATS TAKEN: 1    SEATS AVAILABLE: 24 

WAITLIST: N 

G,H,P 23434 002 MWF 08:00~I-08:50AM STAFF LG    0304 

OPEN 

NOTE: YOU MUST ALSO ENROLL IN RECITATION SECTION 

601 

MAX SEATS: 25    SEATS TAKEN: O    SEATS AVAILABLE: 25 

WAITLIST: N 

G,M,P 23435 003 TR 08:00AM-09:15~v~ STAFF MU    0314 

OPEN 

NOTE: YOU MUST ALSO ENROLL IN RECITATION SECTION 

601 

MAX SEATS: 25    SEATS TAKEN: O    SEATS AVAILABLE: 25 

WAITLIST: N 

G,M,P 23436 004 MWF 01:00PM-01:50PM STAFF PE    0204 
OPEN 

NOTE: YOU MUST ALSO ENROLL IN RECITATION SECTION 
601 

MAX SEATS: 25    SEATS TAKEN: 2    SEATS AVAILABLE: 23 
WAITLIST: N 

G,H,P 23437 005 HWF 12:00PH-12:50PH STAFF HU    0314 

OPEN 

NOTE: YOU MUST ALSO ENROLL IN RECITATION SECTION 

601 

MAX SEATS: 25    SEATS TAKEN: 6    SEATS AVAILABLE: 19 

WAITLIST: N 

G,M,P 23438 006 TR 
OPEN 

NOTE: 
601 

03:30PH-04:45PH STAFF HU    0314 

YOU HUST ALSO ENROLL IN RECITATION SECTION 
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MAX SEATS: 25 SEATS TAKEN: 5 SEATS AVAILABLE: 20 
WAITLIST: N 

140 (041    )    INTRO HED HISTiTHEOiCRIT REC 0.0 

M 23439 601 R 
OPEN 

MAX SEATS:f50 
WAITLIST: N 

05:30PM-07:50PM STAFF MU    0116 

SEATS TAKEN: i0    SEATS AVAILABLE:I40 

******ONLI~ SECTION*** CO~vl 
LEC 3.0 

O,2,F 23441 990 
OPEN 

MAX SEATS: i0 
WAITLIST: N 

140 (041) INTRO MED HISTiTHEOiCRIT 

*TBA*     CANTE, RICHARD 

SEATS TAKEN:    0     SEATS AVAILABLE: i0 

3. ENGL 142 (042    )    FILM ANALYSIS LEC     3°0 

P,R 25028 001 TR 
OPEN 

MAX SEATS:f50 
WAITLIST: Y    # WAITING: 

02:00PM-03:50PM TAYLOR, TODD     GL    0101 

SEATS TAKEN: 73    SEATS AVAILABLE: 77 

ENGL 142 (042    )    FILM ANALYSIS REC     0.0 

25030 601 TR 
CLOSED 

MAX SEATS: 25 
WAITLIST: N 

04:00PM-04:50PM TAYLOR, TODD     GL    0101 

SEATS TAKEN: 25    SEATS AVAILABLE: 0 

ENGL 142 (042    )    FILM ANALYSIS REC     0.0 

25031 602 TR 
OPEN 

MAX SEATS: 25 
WAITLIST: N 

04:00PM-04:50PM BROOKS, KINITRA PH    0220 

SEATS TAKEN: 24    SEATS AVAILABLE: 1 

ENGL 142 (042    )    FILM ANALYSIS REC     0.0 

25032 603 TR 
OPEN 

MAX SEATS: 25 
WAITLIST: N 

04:00PM-04:50PM BRYANT, HANNAH SC    0209 

SEATS TAKEN: 9    SEATS AVAILABLE: 16 

ENGL 142 (042    )    FILM ANALYSIS REC 0.0 

25033 604 TR 
OPEN 

MAX SEATS: 25 
WAITLIST: N 

04:00PM-04:50PM STAFF PH    0367 

SEATS TAKEN: 2    SEATS AVAILABLE: 23 

ENGL 142    (042    )    FILM ANALYSIS REC 0.0 
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25034 605 TR 
OPEN 

PgAX SEATS: 25 
WAITLIST: N 

04:00PM-04:50PM ROSE, YOSHI PH    0383 

SEATS TAKEN: 1    SEATS AVAILABLE: 24 

ENGL 142 (042    )    FILM ANALYSIS REC     o.o 

25035 606 TR 
OPEN 

PtAX SEATS: 25 
WAITLIST: N 

04:00PM-04:50PM STITZINGER, AMY PH    0385 

SEATS TAKEN: 3    SEATS AVAILABLE: 22 

III. Undergraduate Film Studies Classes (6) 

1. AFAM 276 (076 )    BLACKS IN FILM LEC     3.0 

P,D 35613 001 T 
CLOSED 

MAX SEATS: 33 
WAITLIST: Y    # WAITING: 14 

03:00PM-05:50PM REGESTER, C B    PE    0217 

SEATS TAKEN: 33     SEATS AVAILABLE:    0 

2. COP~ 

M 
OPEN 

0216 

EVERY 

MEANS 

WAITLIST: N 

452 

34847 001 TR 

T 

NOTE : 

MAX SEATS: 25 

FILM NOIR LEC 3.0 

02:00PM-03:I5PM HILLIS, KENNETH PE    0215 

05:30PM-08:30PM                       PE 

NOTE: THIS COURSE HAS A REQUIRED SCREENING 

TUESDAY EVENING. ENROLLMENT IN THE CLASS 

COMMITTING TO THE SCRRENING COMPONENT ALSO. 
SEATS TAKEN: 15     SEATS AVAILABLE: i0 

3. COMM 

M,Q 
OPEN 

0203 

547 (147 ) HISTORY OF FILM II LEC 

23519 001 TR 

T 

NOTE: 
PgAX SEATS: 21    SEATS TAKEN: 17 

WAITLIST: N 

3.0 

09:30AM-10:45AM KINDEM, GORHAM DE 0201 

03 : 30PM-05 : 50PM DE 

PREREQUISITE: COMM 140. 
SEATS AVAILABLE: 4 
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4. ENGL 143 FILM &    CULTURE LEC 3.0 

P 35275 001 TR 
CLOSED 

KAX SEATS: 34 
WAITLIST: Y    # WAITING: 13 

12:30PM-01:45PM GALOW, TIM W     MU    0104 

SEATS TAKEN: 34    SEATS AVAILABLE: 0 

5. ITAL 333 ITAL FILM &    CULTURE LEC     3.0 

P,G 27585 001 MW 
CLOSED 

KAX SEATS: 25 
WAITLIST: Y    # WAITING: 14 

03:00PM-04:I5PM CHAMBLESS, A     DE    0201 

SEATS TAKEN: 25    SEATS AVAILABLE: 0 

ITAL      333 ITAL FILM &    CULTURE REC     0.0 

P 27586 601 M 
OPEN 

KAX SEATS: 25 
WAITLIST: Y    # WAITING: 

04:30PM-05:45PM CH~BLESS, A     DE    0201 

SEATS TAKEN: 19    SEATS AVAILABLE: 6 

6. SPAN 388    (088    )    HISP FILM CULT LEC 3.0 

G 33559 001 TR 02:00PM-03:I5PM POLO DE BERNABE DE    0203 
CLOSED 

KAX SEATS: 25 SEATS TAKEN: 25    SEATS AVAILABLE: 0 
WAITLIST: Y    # WAITING: 6 

35483 002 ******    C A N C E L L E D    ****** 

SPAN 388    (088 ) HISP FILM CULT REC 0.0 

G 33560 601 R 
OPEN 

MAH SEATS: 25 
WAITLIST: Y    # WAITING: 

03:30PM-04:45PM POLO DE BERNABE DE    0203 

SEATS TAKEN: 18    SEATS AVAILABLE: 7 

IV. Closely Related Undergrad Courses (30) 

I. /dv~ST 

R,I,Y 
OPEN 

277 (077 ) NATION AND IDENTITY LEC 3.0 

34931 001 TR 06:30PM-07:50PM ALLEN, R SA    0220 

NOTE: PERMISSION OF INSTRUCTOR REQUIRED 
MAX SEATS: 30    SEATS TAKEN: 4 SEATS AVAILABLE: 26 

WAITLIST: N 

AMST 277 (077 ) REC 

34932 601 R 06:30PM-07:45PM STAFF 
OPEN 

REC     0.0 

GM 
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MAX SEATS: 23 SEATS TAKEN: 0 SEATS AVAILABLE: 23 
WAITLIST: N 

AMST 277    (077 ) REC REC 0.0 

34933 602 R 
OPEN 

MPdK SEATS: 23 
WAITLIST: N 

06:30PM-07:45PM STAFF GM 

SEATS TAKEN: 0    SEATS AVAILABLE: 23 

2. PdqTH 325 (125    )     EMOTIONS    &    SOCIETY LEC     3.0 

21437 001 TR 
CLOSED 

MAX SEATS: 35 
WAITLIST: N 

II:00AM-12:I5PM LACHICOTTE, WIL AL    0207 

SEATS TAKEN: 35    SEATS AVAILABLE: 0 

ART 106 (018    )    ELECTRONIC MEDIA LEC     3.0 

P 21664 001 TR 
OPEN 

MAX SEATS: i0 
WAITLIST: N 

08:00AM-10:50AM STAFF AR    0214 

SEATS TAKEN: 4    SEATS AVAILABLE: 6 

4. ART 285 (076 )    CONTEMPORARY ART LEC     3.0 

Q 35597 001 TR 
OPEN 

MAX SEATS: 35 
WAITLIST: N 

09:30AM-10:45AM MAVOR, C J AR    0218 

SEATS TAKEN: 29     SEATS AVAILABLE:    6 

ART 406 (135    )    INTERACTIVE MEDIA LEC     3.0 

X,I 21741 001 TR 
OPEN 

MAX SEATS: 
WAITLIST: N 

09:30AM-10:45AM RUDINSKY, JOYCE SW    200A 

3     SEATS TAKEN:    0     SEATS AVAILABLE:    3 

6. *****ONLINE SECTION*** ART 
BODY    LEC 3.0 

O,2,F 21707 990 
OPEN 

PDhX SEATS: i0 
WAITLIST: N 

553     (080D)    THE SOCIAL    & VISUAL 

*TBA*     MILLETT, ANN EL 

SEATS TAKEN: 0    SEATS AVAILABLE: 10 

7. COMM 

M,Y 
OPEN 

130 (014 ) INTRO MEDIA PROD LEC 3.0 

23415 001 TR 08:00AM-09:I5~v~ KINDEM, GORHAM BI 0103 
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402 OR 403. 

WAITLIST: N 

NOTE:    YOU HUST ALSO ENROLL IN LAB SECTION 401, 

MAX SEATS: 50     SEATS TAKEN:    6     SEATS AVAILABLE: 44 

COMH 130 (014    )    INTRO MEDIA PROD LAB 0.0 

M,Y 23416 401 F 
OPEN 

MAX SEATS: 18 
WAITLIST: N 

09:00/~-09:50AM STAFF SW    108A 

SEATS TAKEN:    i     SEATS AVAILABLE: 17 

130 (014    )    INTRO MEDIA PROD LAB 0.0 

M,Y 23417 402 F 

OPEN 

MAX SEATS: 18 

WAITLIST: N 

10:00/~-I0:50AM STAFF SW    108A 

SEATS TAKEN:    0     SEATS AVAILABLE: 18 

CO}£M 130 (014    )    INTRO MEDIA PROD LAB 0.0 

M,Y 23418 403 F 
OPEN 

MAX SEATS: 18 
WAITLIST: N 

II:00/~-II:50AM STAFF SW    108A 

SEATS TAKEN: 4    SEATS AVAILABLE: 14 

8. COMM 142 (042    )    POPULAR MUSIC LEC     3.0 

M 23444 001 TR 
OPEN 

MAX SEATS: 25 
WAITLIST: N 

08:00/~-09:15AM STAFF GA    0007 

SEATS TAKEN: 21     SEATS AVAILABLE: 4 

M 23445 002 }~F 
CLOSED 

M/O{ SEATS: 25 
WAITLIST: N 

12:00PH-12:50PH STAFF PH 0212 

SEATS TAKEN: 25    SEATS AVAILABLE: 0 

9. COMM 330    (033    )    INTRO WRITING FILM/TV LEC 3.0 

H,Y 23430 001 TR          06:00PH-07:15PH NEIGHER, STEPHE AR 0118 

OPEN 

NOTE: FRESHMEN AND SOPHOMORES ONLY. 

PREREQUISITE: COH94 140. 

MAX SEATS: 15     SEATS TAKEN:    1     SEATS AVAILABLE: 14 

WAITLIST: N 

****ONLINE SECTION*** CO~I 
LEC 3.0 

O,2,F 35909 990 
OPEN 

PDhX SEATS: i0 
WAITLIST: N 

330    (033    ) INTRO WRITING FILMiTV 

*TBA* CANTE, RICHARD 

SEATS TAKEN: 0    SEATS AVAILABLE: 10 
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I0. ******ONLINE SECTION*** COMM 
LEC 3.0 

390 (095    )    SPEC ToPicoMg~ STUDY 

O,2,F 23498 990 *TBA*     STAFF 

OPEN 

SECTION TITLE: TECH, CULTURE, SOCIETY 

MAX SEATS: 10    SEATS TAKEN: 0    SEATS AVAILABLE: 10 

WAITLIST: N 

II. COMM 433 (132 ) ADVANCED WRITING LEC 3.0 

Q,1,H 23508 001 

OPEN 

AND STAGE 

WAITLIST: N 

W 03:00PM-05:50PM SVANOE, BILL SC    0201 

SECTION TITLE: INTERMEDIATE SCRNWRTNG 
NOTE: OPEN TO JUNIORS IN THE WRITING FOR SCREEN 

MINORS ONLY. NO EXCEPTIONS. 
MAX SEATS: 12    SEATS TAKEN: ii    SEATS AVAILABLE: 1 

12. COMg~ 534 (134 ) NARPATIVE PROD LEC 3.0 

M,Q 23509 001 TR II:00AM-12:I5PM TALENTI, FRANCE SW 200A 
OPEN 

NOTE: PREREQUISITE: COMM 230. 
MAX SEATS: 12    SEATS TAKEN: ii    SEATS AVAILABLE: 1 

WAITLIST: N 

13. COMH 636 (136 ) INTERACTIVE MEDIA LEC 3.0 

M,Q,X 23511 001 TR 09:30AM-10:45AM RUDINSKY, JOYCE SW 200A 
OPEN 

NOTE: COP~ STUDIES AND ART MAJORS ONLY. 
MAX SEATS: 12    SEATS TAKEN: 5    SEATS AVAILABLE: 7 

WAITLIST: N 

M 34909 002 TR 12:30PM-01:45PM RUDINSKY, JOYCE SW 108A 
CLOSED 

NOTE: COMM STUDIES AND ART MAJORS ONLY. 
MAX SEATS: 15    SEATS TAKEN: 15    SEATS AVAILABLE: 0 

WAITLIST: N 

14.          COHg{ 

I,Q,M 23513 001 
OPEN 

STAGE 

639 (139 ) SPEC TOPICiMED PROD LEC 3.0 

04:00PM-05:50PM SONTAG, DAVID    GM    0212 

SECTION TITLE: MASTER SCREENWRITING 
NOTE: SENIORS IN THE WRITING FOR THE SCREEN AND 

MINOR ONLY. NO EXCEPTIONS. 
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WAITLIST: N 

15. Q,M 
108A OPEN 

001A 

WAITLIST: N 

16. M,Q,Y 
0117 CLOSED 

COMM 140. 

WAITLIST: N 

MAX SEATS: 12    SEATS TAKEN: 0    SEATS AVAILABLE: 12 

23514 002 ~4 03:00PM-04:50PM RANKUSI EDWARD SW 

05:30PM-07:30PM SW 

SECTION TITLE: EXPERIMENTAL VIDEO 
NOTE: PREREQUISITE: CO~{ 230. 

MAX SEATS: 15 SEATS TAKEN:    5     SEATS AVAILABLE: i0 

23515 003 TR ll:00~v~-12:15PM NEIGHER, STEPHE MU 

SECTION TITLE: WRITING Ii2HR TV COMEDY 
NOTE: JUNIORS AND SENIORS ONLY. PREREQUISITE: 

MAX SEATS: i0     SEATS TAKEN: i0     SEATS AVAILABLE:    0 

17. M,Q,Y 
0117 CLOSED 

CO}@I 140. 

WAITLIST: N 

23516 004 TR 02:00PM-03:I5PM NEIGHER, STEPHE MU 

SECTION TITLE: WRITING IHR TV DRhMA 
NOTE: JUNIORS AND SENIORS ONLY. PREREQUISITE: 

KAX SEATS: i0    SEATS TAKEN: i0    SEATS AVAILABLE: 0 

18. M, 1 

108A OPEN 

PERMISSION 

WAITLIST: N 

23517 005 TR 03:30PM-04:45PM ROBINSON, MARK SW 

SECTION TITLE: PROJECTS & TECHNOLOGY 
NOTE: CONTACT MARK ROBINSON FOR MORE INFO AND FOR 

TO ENROLL IN THIS SECTION. 
MAX SEATS: 12    SEATS TAKEN: 0    SEATS AVAILABLE: 12 

19. COMH 

34920 002 TR 

WAITLIST: N 

679 (179    )    TOP RHETiCULT STUD LEC     3.0 

03:30PM-04:45PM LUNDBERGI CHRIS DA 0101 OPEN 
SECTION TITLE: GLOBALIZATION & CO~v~ 

MAX SEATS: 25    SEATS TAKEN: 3    SEATS AVAILABLE: 22 

20. COMP 715 (215 ) VISUALIZATION IN SCIENCE     LEC 3.0 

X 23715 001 TR 
OPEN 

MAX SEATS: 20 
WAITLIST: N 

03:30PM-05:00PM TAYLOR, R SN    0011 

SEATS TAKEN: 1    SEATS AVAILABLE: 19 
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21. COMP 776 (256 ) COMP VSN OF OUR 3D WORLD     LEC 3.0 

23723 001 MW 

OPEN 

KAX SEATS: 20 

WAITLIST: N 

II:00AM-12:I5PM POLLEFEYS, MARC XX 

SEATS TAKEN: 0    SEATS AVAILABLE: 20 

22. DRAiM 135 (035    )    ACTINGiNON-HAJORS LEC     3.0 

23994 001 TR 
CLOSED 

KAX SEATS: 18 
WAITLIST: Y    # WAITING: i 

08:00~I-09:15AM TARVER, LOYD ES DC    0102 

SEATS TAKEN: 18    SEATS AVAILABLE: 0 

23995 002 TR 
OPEN 

MAX SEATS: 18 
WAITLIST: Y    # WAITING: 

08:00AH-09:I5AM WILLIAHS, KATHR DC    0103 

SEATS TAKEN:    4     SEATS AVAILABLE: 14 

23996 003 TR 
OPEN 

M/O{ SEATS: 18 
WAITLIST: Y    # WAITING: 

08:00AM-09:I5AM YOST, MARLA ElL DC 0104 

SEATS TAKEN: 0    SEATS AVAILABLE: 18 

23 o DRAM 245 (053 ) ACTING FOR THE CAMERA LEC     3.0 

34114 001 TR 
OPEN 

MAX SEATS: 14 
WAITLIST: Y    # WAITING: 

09:30AM-10:45AM DOOLEY, R DC    0103 

SEATS TAKEN: 4    SEATS AVAILABLE: i0 

24. ENGL      366 LIT & THE OTHER ARTS LEC     3.0 

P 35342 001 TR 
OPEN 

MAX SEATS: 34 
WAITLIST: Y    # WAITING: 

03:30PM-04:45PM FLORA, J M GL    0222 

SEATS TAKEN: 16    SEATS AVAILABLE: 18 

25. ENGL      464 

P 35351 001 TR 
CLOSED 

MAX SEATS: 
WAITLIST: Y    # WAITING: 

QUEER TEXTS/CULTURES LEC        3.0 

09:30/~d-10:45AM CURTAIN, TYLER GL    0222 

8     SEATS TAKEN:    8     SEATS AVAILABLE:    0 

26. ENGL 662 (240    )    HIST OF LIT CRIT LEC     3.0 

P 35354 001 M 
OPEN 

MAX SEATS: 15 
WAITLIST: Y    # WAITING: 

06:00PM-08:30PM FLAXMAN, GREGG GL    0107 

SEATS TAKEN: 11     SEATS AVAILABLE:    4 
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27. ENGL 666 (180    ) QUEER LATINAiO TEXT/I~LAG LEC 3.0 

P,D,X 35337 001 TR 

OPEN 

HAH SEATS: 24 

WAITLIST: Y    # WAITING: 

02:00PH-03:ISPH DEGUZHAN, MARIA GL    0302 

SEATS TAKEN: 9    SEATS AVAILABLE: 15 

28. GERH 257 (090A) sociCULTUREiPOSTWAR GERM LEC              3.0 

X,P 

OPEN 

FOR 

WAITLIST: Y 

35456 001 TR 09:30AM-10:45AM LANGSTON, RICHA DE    0404 

NOTE: LAC DISCUSSION SECTION AVAILABLE: SIGN UP 

GERM389 SECTION 001o 

MAX SEATS: 20     SEATS TAKEN: 11     SEATS AVAILABLE:    9 

# WAITING: 

29. HIST 

P,X,G 26806 001 ~gF 

OPEN 

MAX SEATS:ll4 

WAITLIST: Y    # WAITING: 

579 (156) POP CULTiAHER HIST LEC 3.0 

01:0OPH-01:50PH KASSON, J F BI    0103 

SEATS TAKEN: 31 SEATS AVAILABLE: 83 

HIST 579 (156) REC REC 0.0 

34626 600 W 03:00PH-03:50PH STAFF HO    0100 

OPEN 

MAX SEATS: 18     SEATS TAKEN:    9 SEATS AVAILABLE: 9 

WAITLIST: N 

OPEN 

WAITLIST: N 

HIST 579 (156) POP CULT!AMER HIST REC 0.0 

26807 601 R 04:00PH-04:50PH STAFF SA    0321 

}4AX SEATS: 20    SEATS TAKEN: 3 SEATS AVAILABLE: 17 

OPEN 

WAITLIST: N 

HIST 

26809 603 F 

OPEN 

MAX SEATS: 20 

WAITLIST: N 

HIST 

HIST 579 (156) POP CULT!AMER HIST REC 0.0 

26808 602 F 09:00AM-09:50AM STAFF SC    0200 

}4AX SEATS: 15    SEATS TAKEN: 0 SEATS AVAILABLE: 15 

579 (156) POP CULTiAMER HIST REC 0.0 

12:00PH-12:50PH STAFF               HU    0111 

SEATS TAKEN: l0    SEATS AVAILABLE: 10 

579 (156 )    POP CULTiAMER HIST REC     0.0 



{PAGE } 

26810 604 F 
OPEN 

MAX SEATS: 20 
WAITLIST: N 

II:00AM-II:50AM STAFF BI    0306 

SEATS TAKEN:    3     SEATS AVAILABLE: 17 

HIST 579 (156 )    POP CULTiAMER MIST REC 0.0 

26811 605 F 
OPEN 

MAX SEATS: 20 
WAITLIST: N 

10:00/~-I0:50AM STAFF MU    0220 

SEATS TAKEN: 2     SEATS AVAILABLE: 18 

HIST 579 (156 )    POP CULT!AMER HIST REC     0.0 

26812 606 

OPEN 

MAX SEATS: 20 

WAITLIST: N 

*TBA* 

SEATS TAKEN: 

STAFF 

0     SEATS AVAILABLE: 20 

30. WMST 415 (115 ) WOMEN AND PtASS COMH LEC     3.0 

X 35556 001 TR 
OPEN 

MAX SEATS: 15 
WAITLIST: N 

09:30/~-I0:45AM JOHNSTON, A CA    0143 

SEATS TAKEN: i0     SEATS AVAILABLE:    5 

V. Film Studies Graduate Seminars (i) 

OPEN 

WAITLIST: N 

851    (251    )    RES METH MEDIA!CULTURAL 

35943 001 

KAX SEATS: 20 

LEC     3.0 

H 05:0OPH-07:50PH CANTE, RICHARD HH 0150 

SECTION TITLE: FILM THEORY AFTER FILM THEORY 

NOTE: NOTE: THIS CLASS FULFILLS RESEARCH METHODS 

REQUIREMENT FOR COHM HoA. AND PH.D STUDENTS. 

SEATS TAKEN: 15    SEATS AVAILABLE: 5 

VI. Closely Related Graduate Courses (7) 

1. ART 980 (357    )    SEM MODERN ART LEC     3.0 

Y 21770 001 TR 
OPEN 

PgAX SEATS: 15 
WAITLIST: N 

02:00PM-03:I5PM }4_AVOR, C J AR    0116 

SEATS TAKEN: ii    SEATS AVAILABLE: 4 



{PAGE } 

2. COMM 738 (238 ) PRODUCTION STUDIES LEC     3.0 

Y 34921 001 TR 
OPEN 

MAX SEATS: i0 
WAITLIST: N 

02:00PM-03:I5PM TALENTI, FRANCE SW    108A 

SEATS TAKEN: 1    SEATS AVAILABLE: 9 

3. COMM 850 (350 ) SEM IN MEDIA STUDY LEC 3°0 

Y 34924 001 W 03:00PM-05:50PM SHARMA, SARAH GA 0106 
OPEN 

SECTION TITLE: POLITICS OF TIME & SPACE 
HAX SEATS: 15    SEATS TAKEN: 4    SEATS AVAILABLE: ii 

WAITLIST: N 

4. ENGL 662 (240 ) HIST OF LIT CRIT LEC 3.0 

Section: Psychoanalysis and Schizoanalysis 

Y 35355 002 W 
CLOSED 

MAX SEATS: 20 
WAITLIST: Y    # WAITING: 3 

06:00PM-08:30PM FLAXM~, GREGG GL    0107 

SEATS TAKEN: 20    SEATS AVAILABLE: 0 

5.    FREN 737 (237    )    LITiCULTUP~L THEORY LEC     3.0 

Y 35068 001 
OPEN 

MAX SEATS: 15 
WAITLIST: Y    # WAITING: 

04:00PM-05:I5PM MELEHY, H DE    0401 

SEATS TAKEN: 8    SEATS AVAILABLE: 7 

6. HIST 875 (269    )    TOP AHER CULT HIST LEC     3.0 

34644 001 M 
OPEN 

MAX SEATS: 12 
WAITLIST: N 

03:00PM-05:50PM KASSON, J F MU    0202 

SEATS TAKEN: 7    SEATS AVAILABLE: 5 

7. RUSS 512 (212    )    RUSSIAN MASS MEDIA LEC     3.0 

P 32804 001 
CLOSED 

MAX SEATS: 
WAITLIST: N 

02:00PM-02:50PM MAGOMEDOVA, E    GL    526A 

0    SEATS TAKEN: 0    SEATS AVAILABLE: 0 



From: 

Sent: 

To: 

Subje~: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Wednesday, October 18, 2006 12:36 PM 

Dunbar, Roberta A <radunbar@email.unc.edu-~ 

Fwd: [Nctilm] *** Announcing "L’Afrique se tihne: Recent At~ca~ Cinema" -- a new Screer~Society film series at Duke UniversiU 

[ 10/23/06-11/20/06] 

woodpanl.jpg; woodpanl.jpg; ATT00001 .c 

*please distribute widely* 

Screen/Society presents... 
".L ’Af!4q e se fi[me: 

Recent African Cinema" 

A Fall 2006film series at Duke University 

Organized and sponsored by 

the Center for French and Francophone Studies 
and the Film/Video/Digital Program 

Co-sponsored by 

the Dept. of Art, Art History and Visual Studies 
and the Program in Women’s Studies 

Screenings are Monday nights at 8:00pro 

in *he Richard White Auditorinm 

on Duke’s East Campus, 

and are free and open to the general public. 

SCREENING SCHEDULE: 

Mort. Oct. 23: Abouna (Our Father) 
(dir. ~klahamet Saleh Haroun, 2002, 84 rain, Chad, French with English subtitles, Co[oc Video) 

Director Mahamat-Saieh Haroun, whose Bye Bye Africa was the first feature film ever produced in Chad, creates a sensirlve portrait of a family in 

crisis that transcends national and cultural borders. Tiffs sorrowful story begins when 15-year-old Talfir and his asthmatic 8-year-old brother ~Mmine 

wake up to discover that their father has mysteriously disappeared, and they embark on a desperate quest to bring hhn home. Roaming their city, they 
check with relarlves, look in local shops, and wander the border bridge between Chad and Cameroon. The), even believe the)’ see him in a film at a locai 

cinema, and later steal the film reel to confirm their suspicions. After the police catch them stealing the film reels, the boys - already a handful for their 

overburdened mother - are shipped off to a strict Koranic school for discipline. But even there, Tahir and Aanine regularly flee from camp in search of 

their father... 

"Rich in understated humanity, Abouna is a film about love and loss, imbued with the most profound tenderness towards children and c[uldhood .... It 

never harasses or hectors its audience; the performaglces are cahn and deeply ~elt, ~ld so is the way they are shaped and photographed .... [{arougl 

demonstrates a ~oriously quiefist art in his direcfion~ ~ld Abomla tborou~ly dese~wes to enjoy file acclaim recently la~4sbed on [rani~l cinema’s 

images of c]~dreno [Haro~’s[ serendipitous sl~l in cap~ring images _. shows the N#lest possible refinement of talent." -- Peter Bradshaw, The 

Guardian 

Mon. Oct. 30: 3ladame Brouette 
(dir. A]oussa Sene Absa, 2002, 104 rain, Senegal, French with English subtitles, Color, Video) 

Marl, a divorced mother of a young daughter, makes a li~4ng selling bric-a-brac from a wheelbarrow and dreams of opening a snack bar. But she fails 

for the charms of Naago, a policeman, and it’s only when the Tajaboom festival (at which women and men switch rMes) arrives that her opportunity for 

escape emerges. 

non. No,’. 13: Nha Fala (My Voice) 
(dir. Flora Gomes, 2002, 110 rain, Guinea Bissau/Portugal, in Creole with English subtitles, Color, Video) 



Before leaving for Europe tu pursue her studies, Vita, a young Afdcan woman promises her mother that she will never sing. A family legend has it that 

an)’ woman in her faintly who sings is cursed and will die. In Pads, Vita meets Pierre, a young musician and falls in love. Full of joy, she lets herself go 

and sings. Vita is horrified by what she has done, but Pierre, overwhdmed by her talent, convinces her to make a record. The record is an overnight 

success. Fearing her mother will learn that she broke her promise, Vita decides to return home... To die! Aided by Pierre, Vita stages her own death 

and resurrection, showing fanfily and friends that anything is possible, if you have the courage to dare. 

"Wh~e 4h’ecmr Flora Gomes ~s from (;-u~mad>~issa~, ~he film ~s sei ~ Cape Verde ~siands 

Men. Nov. 20: Traces" - Empreintes de femmes 
(dir. &~ay Ndiaye, 2003, 52 rain, Burkina Faso, in Kassena and French with English subtitles, Color, Video) 

The wall paintings of the Kassenas women in Burldna Faso, near the border with Ghana, are fan~ous for the beauty of their patterns and the harn~ony of 

their colors. In looking at tiffs subject, Katy Lena Ndiaye has chosen to compare and contrast tradition with modernity, seen through the intertwined 
portraits of three old women and their "grand-daughter", whom they are initiating in their ancestral art. She has made a Film whose aesthetic is fully 

under control, a genuine portrait of an artistic commtmity preoccupied with the issue of how to hand down traditions, of education and memmT in an 

Africa undergoing fundamental change. 

For more details, see: 

For information about other Screen/Society series and events, see: 
h tl~p :ii~ww. duke.eduiwebifilmisereen soeie .lyiFall2(!06 Schedule.h tml 

Hank Okazaki 
Exhibitions Progr~unmer 
Duke University Film/Video/Digital Program 
104 Crowell Hail, Box 90671 
Durham, NC 27708-0671 

E-mail: hokazak@duke.edu 
Phone: (919)660-3031 
Fax: (919)660-3155 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, October 24, 2006 12:17 PM 

ttildebmnd, Reginald F <hildebra@email.unc.edu> 

Re: Stone 

Dear Reg: Thanks for your consideration I may try to make the 
documentary Sincerely, Charlene Regester Quoting Reginald Hildebrand 

<hildebra@emaihunc.edu>: 

Dear Charlene, you ~vere the unanimous first choice of me and the 
whole staIt; but I understand, and I do appreciate your thinking 
about doing it. We’ll come up with somebody, they won’t be as good 
as you, but it ~von’t be a problem. We’ll start looking for someone 
else tomorrow morning. Unfortunately, the main speaker was chosen 
before I came on board and I don’t know much about her. I hope 
she’ll be good. We are ~vorking hard to get better attendance than 
last year. You might be interested in the powerful and well-crafted 
documentary film we are showing Tuesday night about a black man from 
Winston-Salem who was imprisoned for 20 for a murder he did not 
commit. The man, his la~vyer, and the producer of the film will be 
here to lead a discussion and answer questions All the Best, -Reg 

regester@emaihunc.edu wrote: 
>> Dear Reg: Currently, I would like to decline because 1) I have 
>> several deadlines to meet and I am swamped with work -- it will take 
>> me a few days to come up with a good intro even if it is only 
>> 5minutes and 2) I don’t have tenure and there]2~re, I do not want to 
>> put myself out in the public You can let me l~ow what you think. In 
>> my absence, I recommend Harold Woodard since he knew her as well 
>> Please note that this is no way a lack of support and I will be 
>> attending the lecture. If you give me your cell phone number, we can 
>> discuss further by phone Sincerely, Charlene Regester Quoting 
>> Reginald Hildebrand <hildebra@email.unc.edu>: 
>> 

>>> Thanks much Charlene Ms. (;lark was a great dater Hope to hear 
>>> from you soon about being par t of the Stone lecture. -Reg 

>>> regester@email unc.edu wrote: 

>>>> [)eat- Reg: Give me a few days to get back with you. 



Review for Journal of Film and Video 

Essay entitled, "The Perils of Laughter: The Eco-Comic Film" 

Decision: This essay is being recommended for resubmission after revisions. 

First, the essay that I have been asked to review is outside of my field of study, 
therefore, my comments are rather general and disengaged from the subject matter 
because of my lack of expertise in this area of study. However, I do think that I can 
provide a few thoughtful suggestions to enhance this work to facilitate publication. 

In the first part of the paper you need to include background 
information or an historical context regarding the beginning of 
ecological films in general. Because my knowledge of this topic is quite 
limited, I felt that a much more thorough historical context was 
necessary before posing the questions: how the same environmental 
message is presented in comparison to those in the 1980s or even 
1950s. While you do provide a little of this background, it seems that 
you are operating on the assumption that most readers are familiar with 
this histo~ and this may not be the case. Explain specifically how these 
films were presented in the 1950s and evolved into the shift in eco-films 
that occurred in the 1980s. Then you can discuss how this shift has 
occurred since the 1980s. 
Connect more strongly your di scussion of the genre conventions and 
how these films either conform to or differentiate from the criteria 
unique to this genre. It seems that your paper abruptly transitions from 
the shift in disaster films to a discussion of the conventions 
characteristic of this drama. Explain more fully and completely how 
these two ideas are connected or related. 
In your discussion of Naked Gun ~: while you demonstrate how the film 
reflects the intersection of eco-films with disaster as well as comedy, 
your paper seems to shift in focus in terms of discussing ho~v the 
serious and comic collude in other films without remaining centrally 
focused on Naked Gun. Attempting to refer to all of these side points 
without demonstrating how they connect directly to Naked G~m seems 
distracting and takes away from your central discussion of Naked Gun. 
If your intent is to demonstrate how Naked Gun supports or refute 
Meeker’s views, this needs to be made more clearly. It almost seems as 
if this section is not directly related to your discussion of Naked Gun 
and then all of a sudden you return back to this film. 
The next section of your paper examines films produced in the mid- 
1980s that demonstrate how serious environmental problems are 
reduced to comic entertainment. In this section you mention several 
films that are treated rather superficially. I suggest that for a stronger 
and more convincing paper you select one or two films that demonstrate 



your central argument and develop these in detail. You can mention the 
others or include in footnotes. 

it seems that the primary fault with the essay is the lack of organization and trying to say 
far too much for such a short discussion. I think that you would have a much stronger 
paper if you restricted your discussion to a few central films and then include the 
examples of other films in a notes section. 

However, the strength of your work is that your topic is extremely relevant and timely. 
Moreover, I have read few essays that tackle this subject and because you do, you are to 
be commended. Yet, I would re-organize the paper according either to time periods, or 
arguments, or central themes advanced. Then, I would create separate sections for 
discussing each so that the reader clearly understands how you intend to proceed as well 
as better understand the crux of your central arguments. This essay is definitely worth 
revising and resubmitting for publication. 



Frolil: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, October 25, 2006 4:42 PM 

Clinton, Jim (UNC One C~d Ottice) <JFCLINTON@aux-~rvices.nnc.edw~ 

RE: U~r cha~ed .15 cents (t\¥d) 

Dear Jim: Thanks much. Sincerely, Charlene Regester 

Quoting "Clinton, Jim (Ua~,’C One Card Office)" <JFCLINTON@aux-services.unc edu>: 

Charlene, 
~/~¥ mistake. I thought that the black/white copiers were 10 

cents per cop?’ but the?’ have been. 14 cents since 2004 I got them 
confused with the print stations pricing. Sorw about that. At any 
rate, you were not at a color copier so you don’t have to look for some 
special copier ~vhen you go to Davis. The only color copiers on campus 
are at Hanes Art and HSL Librau and the price is .75 per cop?’. 

Thanks, 
Jim Clinton 
U2X!C One Card 

..... Original Message ..... 
From: regester@emaihunc.edu [mailto:re~ester(~r)email.unc.edu] 
Sent: Wednesday, October 25, 2006 3:58 PM 
To: Clinton, Jim (UNC One Card Office) 
Subject: R[~: User charged .15 cents 

Dear Jim: When I made copies from the xerox machine, I used the first 
available copier that was working on the 5th level of Davis Library -- 
I had no idea this was a color copier and was unaware that I was using 
this copier since my copies were not in color but were black/white 
pages. In the future, I will try to pay closer attention but these 
machines need to be more properly labeled as I don’t want to spend 
nearly $10 eve~ time I make some 80 copies for my class with an 
enrollment of 80 students and email is not always the best method 
some of these materials. Thanks much for your assistnace. Sincerely, 
Charlene Regester Quoting "Clinton, Jim (UNC One Card Office)" 
<JFCLINTON@aux-services unc.edu>: 

>> Charlene and Gina, 
>> Charlene was at a color copier which charges. 14 cents per copy 
>> and apparently made the 80 copies she referred to. ~Ihe printers she 
>> used were the I’]TS print lab printers which charge 05 cents per copy 
>> Had she used a black and white copier she would have been charged 10 
>> cents per copy The balance currently is $945 Let me know if there 
>> are other questions about this 
>> 

>> Thaaks, 
>> Jim Clinton 
>> UNC One Card 
>> 

>> 

>> 

>>> Hi Jirr~Nate, 

>>> Could sorueone look into this users problem? I’m not sure what to 
tell 

>>> her. 

>>> Thanks 
>>> gina 

>>> .......... Forwarded message .......... 
>>> Date: Tue, 24 Oct 2006 17:43:11 -04~ 
>>> Frora: regester@emaihunc.edu 
>>> To: Gina Platz <gina@eruail.unc.edu> 
>>> Subiect: Re: User charged .15 cents (I\vd) 

>>> Dear Gina: I copied articles froru the computer lab on the 3rd floor 
of 

>>> Davis 
>>> Library this morning tlcom around 8:45 - 9:00pm I only copied a few 

>>> pages as 
>>> the computer would only let me copy one page at a time at a charge of 
>> 15 
>>> cents 
>>> Then I went downstairs to the 5th level and used the xerox copy to 
>>> reproduce 
>>> the nearly 80 pages for my class I copied probably around 60 pages 
>> here 
>>> and I 
>>> was also charged some 15 cents. I assumed that the charges for xerox 
>>> copies 
>>> with money on your ONE Card was 6 or 7 cents. At this point, until 



> the 
>>> situation in Davis Library is corrected, I will go to staples and 
> make 
>>> copies 
>>> because 15 cents a page for such a large number of papers is quite a 
>>> bit. ’]?his 
>>> morning I added $20 to my ()N’[~ Card and I now have a balance of close 

>>> $900 
>>> for just copy- one hand out for my class. The document I printed is in 
>>> Microsoft 
>>> Word. As for the exact number of pages, I am really not sure other 
>> than 
>>> the 
>>> fact that I needed 80 copies for my class this morning at 9:30 and 
>>> between the 
>>> computer lab and xerox copy machine (located on the film level of 
>> Davis) 
>>> both 
>>> charged me 15 cents per page. 

>>> Quoting Gina Platz <gina@email.unc.edu>: 

>>>> Hi Charlene, 

>>>> A lab assistant reported that you were being charged incorrectly 

>>>> printing in our labs and I’d like to get some additional itffom~ation 
7>> ftom you 
>>>> so I can diagnose the problem. 

>>>> V~rhich labs have you printed from? 

>>>> V~rhat kind of documents are you printing? (Word, PDF, etc)? 

>>>> If you submit a one page doc, Iicom the release station, how much 
> does 
>>> it show 
>>>> as the charged amou~at? 

>>>> I can give you a refund on your OneCard, but only if you tell me 
>>> specifically- 
>>>> what date and location and # of pages 

>>>> Thanks 

>>>> ITS-Labs 
>>>> 962-1450 



From; 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.ur~c.edu> 

Monday, October 30, 2006 4:39 PM 

stropim~o@ithaca.edu 

Perils of Laughter for Journal of Fihn & Video.doc 

Dear Stephen: Attached is my review of the essay, "The Perils of 
Laughter-The Eco Comic Film," that is being considered for publication 

by the Journal of Fih’a and Video "~vly decision regarding this essay: 
Resubmit after Revisions. In the next l~w days, I will forward a hard 
copy of my review Please let me know that you have received this 

material. Sinc erely, Charlene Regester 



Review for Journal of Film and Video 

Essay entitled, "The Perils of Laughter: The Eco-Comic Film" 

Decision: This essay is being recommended for resubmission after revisions. 

Although the essay I have been asked to review, "The Perils of Laughter: The Eco-Comic 
Film," is outside of my field of study, I believe I can help the author facilitate 
publication--for present and future writing--by providing (a) a few specific suggestions, 
and (b)general comments. Both types of suggestions should become appropriate for 
writing techniques for all essays. 

Some specific suggestions to the author: 

In the first part of your paper, "The Perils of Laughter: The Eco-Comic Film," 
you need to include strong background information and/or an historical context 
regarding the beginning of ecological films. It is necessary to present a much 
more thorough historical context before posing the questions of how the same 
environmental message compares with those produced in the 1980s or even 
1950s. While you do provide a little of this background, it is important not to 
assume that most readers are familiar with this history. This may not be the case. 
You need to explain specifically how these films were presented in the 1950s and 
how they evolved into the shift in eco-films that occurred in the 1980s. Only at 
that point can you discuss how this shift has occurred since the 1980s. 

Your next move is to connect more strongly your discussion of the genre 

conventions and how these films either conform to or differentiate from the 
criteria unique to this genre. In doing this, be careful to avoid abrupt transitions 

from the shift in disaster films to a discussion of the conventions characteristic of 
this drama. Explain more fully and completely how these two ideas are connected 
or related. In your discussion of Naked Gun ~, while you demonstrate how the 
film reflects the intersection of eco-films with disaster as well as comedy, your 
paper seems to shift in focus, (e.g., discussing how the serious and comic collude 
in other films, without remaining centrally focused on Naked Cmn). Attempting to 
refer to all of these side-points without demonstrating how they connect directly 
to Naked Gun is distracting and takes away from your central di scussion of Naked 

You need to make a choice in discussing Naked Gun. Decide whether your intent 
is to demonstrate how Naked Gun supports or refutes Meeker’ s views. As it now 
stands, it almost seems as if this section is not directly related to your discussion 
of Naked Gun, and then suddenly, you return to this film. 

The next section of your paper examines films produced in the mid-1980s that 
demonstrate how serious environmental problems are reduced to comic 
entertainment. In this section you mention several films that are treated rather 



superficially. I suggest that for a stronger and more convincing paper you select 
one or two films that demonstrate your central argument and develop these in 

detail. You can mention the others or include them in footnotes. 

Some general suggestions to the author: 

It seems that the primary fault with the essay is your lack of organization and your 
trying to say far too much for such a short discussion. I think you would have a 
much stronger paper if you restricted your discussion to a few central films and 
then included the examples of other films in a notes section. 

By re-organizing your paper according to time periods, or arguments, or the 
central themes advanced, and then by creating separate sections for discussion of 
each, your reader will clearly understand your intensions and the crux of your 
central arguments. 

Recommendations to the publisher: 

An important strength of this work is that the topic is extremely relevant and timely. The 
author is to be commended for tackling this subject. The essay, "The Perils of Laughter: 
The Eco-Comic Film," is definitely worth being revised and resubmitted for publication. 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, October 30, 2006 6:14 PM 

Cante, Richard C <rcante@email.unc.edu> 

Fwd: v~sitions 

enonas.vcf 

Dear Rick: This ~vas sent to me so I thought that I should for~vard. You 
do not have to circulate over the listserve -- this is just for persons 
that you might know ~vho might be interested. Sincerely, Charlene 
Regester 

..... Forwarded message from enonas@ithaca edu ..... 

Date: Mon, 30 Oct 2006 17:04:06 -0500 
From: Elisabeth Nonas <enonas@ithaca.edu> 

Reply-To: Elisabeth Nonas <enonas@ithaca.edu> 
SubJect: positions 

To: Charlene Regester <regester@emaii.unc.edu> 

Charlen e, 

Did want to let you know that my department, newly named the Department 
of Cinema, Photography, and Media Arts, is searching 5 positions (yes, 
5) for next year. We’re very interested in qualified ALANA candidates, 
so if you know people who are looking, you can direct them to the 
Ithaca College website, since all 5 are posted on-line. We’re searching 
the following: 
2 tenure-eligible production positions; 
1 fellow in production; 
1 non-tenure-eligible renewable screemvriting position; 
1 tenure-eligible studies. 

Thanks for spreading the word. 

Eiisabeth 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, November 1, 2006 12:45 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
AFAM 276 Exam 

AFAM276Mid-TermFal12006. doc 

Dear Debby: Attached is a copy of my AFAM 276 exam. At least one 
student that I know of will need to schedule a make-up exam. I will 
bring a hard copy tomorrow when I come for my office hours. Thanks 
much. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, November l, 2006 6:20 PM 

Thornton, Dm~ F <dan thornton@unc.edtr~ 

Re: merit ~holarship selection committee 

Dear Dan: Yes, we can meet at the Daily Grind for coffee at 3pm But 
how will you know- who I am? I am a rather short African American woman 
who wears her hair in a French roll (if this helps). Will see you then. 
Sincerely, Charlene Regester Quoting Dan Thornton 

<dan thornton@unc.edu>: 

Does 3 pm work for you? Where would you like to meet? My office is 
211 Pettigre~v, but I can come to your office, or we can meet at the 
Daily Grind for a cup of coffee. 

Best wishes, 

dft 
..... Original Message ..... From: <regester@emaihunc.edu> 

To: "Dan Thornton" <dan thornton@unc.edu> 
Sent: Wednesday, November 01, 2006 12:38 PM 
Subject: Re: merit scholarship selection cormnittee 

>> Dear Dan: If we could meet Thursday aRernoon -- this would work for 
>> me. I have a class at 9:30am and then office hours from 11-12 noon 
>> Anytime after this would work for me. Let me know what works best 
>> for you Sincerely, Charlene Regester Quoting Dan Thornton 

>> <dan thomton@unc edu>: 
>> 

>>> Dear Professor Regester, 

>>> Thanks ]2~r your message. I am more than happy to meet with you to 
>>> elaborate on the process. I have some availabili~ this tomorrow 
>>> (Thurs) ~[~ternoon and Friday morning, and can also schedule some 
>>> time next week. Why don’t you let me know when you have a spare 20 
>>> minutes in your schedule, and I’ll see what I can arrange. 

>>> Best wishes, 

>>> dft 
>>> ..... Original Message ..... From: <regester@email unc edu> 
>>> To: "Dan Thornton" <&m thornton@unc edu> 
>>> Sent: Tuesday, October 31,2006 11:54 AM 
>>> Su~iect: Re: merit scholarship selection committee 

>>>> Dear [)an Thornton: Yes, I might be interested in working with you 
>>>> on this initiative. Maybe we should have a brief meeting in person 
>>>> and once you further explain then at this point ifI am in 
>>>> agreement, then I will make firm conm~itment. Finally, thap2~zs for 
>>>> the invitation. Sincerely, Charlene Regester Quoting Dan Thornton 

>>>> <dan thornton@unc.edu>: 

>>>>> Dear Professor Regester: 

>>>>> Harold Woodard, who works closely with me on a number of 
>>>>> scholar-related initiatives, suggested that I contact you 
>>>>> regarding our merit scholarship selection process for 2007. I 
>>>>> coordinate the merit selection process for prospective frestwaen, 
>>>>> which has become more personalized (and a bit nmre labor 
>>>>> intensive) over the past few years. We are in need of a few 
>>>>> additional faculty to review admissions applications for merit 
>>>>> consideration this year (each facul~ raember would read about 25 
>>>>> applications and rat~: them). 

>>>>> On JanualN 26, the finalists come to campus for a discussion 
>>>>> section (10-12 finalists per section) led by one of the conwnitee 
>>>>> members, followed by a 30-minute ~vritten expose on the topic 
>>>>> discussed. Both the interaction of the finalists in the 
>>>>> discussion section, together with the written responses will be 
>>>>> used to determine what type of scholarship to award to the 
>>>>> finalists. 

>>>>> I am happy to explain eve~’thing in detail if you think this is 
>>>>> something you could do The reading of the applications will 
>>>>> begin December 4, and should only take 2-3 hours. The JanuaW 26 
>>>>> event would mean 90-minutes leading a discussion (on a 
>>>>> centrally-selected topic, as yet unkno~vn), and then rea ding the 
>>>>> written exposes, maybe another 2 hours It is a small t~ne 
>>>>> commitment, but it’s also yew rewarding, especially since the 
>>>>> faculty involved have a direct impact on the recruitment of these 
>>>>> scholars. We will have a meeting of all involved faculty members 
>>>>> later in November to answer an?- questions 

>>>>> Let me know if you think you can assist in this effort, or--i[" 



>>>>> not this ?’ear--if it’s something ?’ou might be willing to do in 
>>>>> the future. 

>>>>> Best wishes, 

>>>>> I)~-. Dan F Thornton 
>>>>> Associate Director 
>>>>> Office of Scholarships and Student Aid 

>>>>> Adj. Assistant Professor of Dutch 
>>>>> Department of Germanic Languages and Literatures 
>>>>> The University of North Carolina at Chapel Hill 



Book Review 

~ligrating to the Movies: Cinema and Black Urban ~lodernity by Jacqueline N. Stewart 
(Berkeley & Los Angeles: University of California Press, 2005) 

More recently a number of scholars have been centrally focused on reconstructing 
black film history both in terms of attempting to identify significant filmmakers, 
filmmaking companies, actors/actresses, technicians while at the same time examining 
viewing practices and documenting the movie-going experience. This effort is a 
continuation of the resurgence in interest and literature that catapulted a few decades ago 

as black cinema came into vogue. Ho~vever, the more immediate scholarship attempts to 
employ theoretical approaches to reconstructing this period of film history and examining 
viewing practices. Thus, Jacqueline Stewart’s work is among those produced by a new 
generation of scholars who recognize not only the utility of such approaches but who 
attempt to situate black moviegoing within the larger socio-political context of black 
migration as migration coincided with blacks seeking entertainment venues and 
assimilative practices as they made their way into urban centers. Therefore, Stewart’ s 
work is compelled to investigate "how the urban and northern migrations of African 
Americans before, during, and immediately after World War I influenced, and were 
influenced by, the emergence and development of cinema" (3). 

Chapter I, begins with Stewart reconstructing the historical experience of black 
leader Ida Wells confronting the public conviction of a black man accused of committing 
arson that resulted in the subsequent death of a white ~varden’s wife. At the same time, 
Wells was similarly involved in attempting to wage a campaign to halt the exhibition of 
the Birth of a Nation (1915), yet the more public case garnered more of her attention than 
did the offensive cinematic representation of the race. Stewart introduces this chapter by 
illuminating the bifurcated struggle that Wells confronted to demonstrate the polemics 
that blacks faced regarding black image production and reception particularly in a culture 
preoccupied with circulating negative representations of blackness that stood to be 
replicated in cinematic representations. In vie~v of the Black images circulated on screen, 
Stewart warns that previous attempts to reduce black representations to stereotypes 
should be abandoned and that these images instead should be read as "polyphonic, 
’speaking oF and ’speaking to’ constructions of Blackness produced by both whites and 
African Americans at the turn of the twentieth century" (p. 31). Stewart then turns to 
post-colonial and feminist approaches to read these racialized representations in pre- 
classical cinema; an approach that seems appropriate since they allow for one to examine 
how the cinematic apparatus relates to viewing practices given the patriarchal structures 
that dominate classical cinema. In particular, she examines A Nigger in the Woodpile 

(11904) a film that incidentally focuses on black males who seeks refuge after stealing 
wood from whites and observes that the film "supplements its use of blackface theatrical 
conventions ... with cinematic techniques that position the viewer to enj oy and identify 
with the camera’s suspenseful, voyeuristic presentation &Black transgressive acts as 
well as the process of their inevitable exposure and disruption" (p.43). As for Laughing 
Gas (1907), Stewart notes that the protagonist, who personifies the black "mammy" 



figure, following a visit to the dentist who gives her nitrous oxide develops an infectious 
laugh that results in a "kind of melting pot reconciliation" (p.46). By utilizing theoretical 
approaches to reading race in these films, Stewart demonstrates how spectators may have 
interpreted or responded to these racialized representations as well as engaged in 
spectatorial pleasure~ Stewart succeeds in her approach yet left me longing for other 
representations &films produced in this period that become demonstrative of her thesis. 
Perhaps most compelling for readers are the photos of scenes from the actual films that 
give us visual cues as to what the films are really like and that are undoubtedly rare and 

obscure. 
In Chapter II, Stewart explores how the black image problematic is frequently 

organized around black-white looking relations in: 1) the performance of blackness by 

both Blacks and whites in blackface; 2) the use of the camera as an instrument for black 
surveillance; and 3) the dangers of representing different forms of black/white intimacy. 
Regarding blackface performance Stewart affirms that in preclassical cinema both Blacks 
and blackfaced figures were utilized to provide representations of blackness. Stewart 
astutely observes that when these films hint at interracial relationships it was a common 
practice to have the white actor assume the role in the first part of the film, but a real 
black actor would be cast in the same role in the later part of the film In this section, she 

also critiques films that project the unexpected entrance &black bodies into disallowed 
white spaces resulting in what she termed "interracial mix-ups" (79). Commenting on a 

number of films that featured black/white interactions as in black maids with white 
mistresses, Stewart acknowledges that in these films they stand to subvert the male gaze 
that traditionally obj ectified the female because the j oke is frequently turned back on the 
male and that these films may even be empowering for the black female centered in these 
films. Stewart extends her critique to baby-switching films in which white babies are 
switched for black to suggest how the cinema participated in conveying the anxiety 
surrounding traditional racial and gender roles as they threatened the existence of a stable 
social order. She ends this discussion while commenting on films in which blackness is 
deliberately mi srecognized and through this mi srecognition white spectators are allowed 
to vicariously experience blackness or experience the victimization associated with 
blackness. Stewart’s observations, which frequently affirm the positions articulated by 
other scholars, however, represents new scholarship in the field because she examines 
racialized representations in preclassical films rarely accessible to most viewers and 
provides compelling interpretations of these racialized representations. 

As for Chapter III, Stewart examines black spectatorship and the practi ces 
employed by spectators for reading representations in preclassical cinema. Stewart turns 

to the literary works of Toni Morrison’s The Bluest Eye and Richard Wright’s Na#ve Son 
to critique how the characters in these works responded to the cinema as black spectators. 
She observes that because Blacks likely witnessed a range of films when they attended 
the theater and experienced an array of entertainment forms such as j azz performances, 
the cinema provided a polymorphus experience. Stewart surmises that, ~’Spectators can 

read across different films or between films and other elements of the ~show,’ or, like 
Morrison’s Pauline, they can engage in multiple viewings of the same film during one 
trip to the theater "(100). Stewart proclaims that because of the variegated moviegoing 
experience for black spectators, black viewers engaged in a "reconstructive process" 
whereby they could reconstitute themselves -- a viewing practice that frequently 



coincided with their efforts to assimilate as migrants ~vho fled the South and headed 
North to be confronted ~vith a new urban modernity (p. 101). It is in this chapter that 
Stewart skillfully turns to the moviegoing practices of black spectators elucidated in 
literature; an approach that is incredibly insightful and informative since few documents 
record how blacks viewed the cinema in this period, in spite of the fact these revelations 
are made by fictional characters. 

With Chapter IV, Stewart investigates the intersection of black moviegoing in 
Chicago as it coincided with the experience of black cultural life in an urban metropolis. 
According to Stewart black leisure activities included a wide range of entertainment 
venues and "Strolling [the black belt district] functioned as a mode of performing one’s 
racial, gender, and class identity, a practice that could be, depending on one’s position 
and attitude, liberating and/or embarrassing, seductive and/or obj ectifying, empowering 
and/or unpleasant" (p. 136 ). Of course such entertainments did not occur ~vithout scrutiny 
from members of the African American community that sought to ascribe religious, 
moral, social and class values. Stewart even critiques the role the black newspaper, the 
Chicago Defender played in covering such entertainment as well as the role it played in 
cautiously advising the black immigrant population. Few sources have examined the 
intersection between cinema attractions and the moral code of conduct imposed by the 
members &the black community and it is this tension that Ste~vart addresses with 
illuminating detail. 

Narrowing her focus on theaters, in Chapter V Stewart interrogates the ambivalent 
status that black theaters held among its patrons in that while it provided cheap 
entertainment on the one hand, yet on the other hand the theater was frequently 
ingratiated in an environment that fostered vice characteristic of urban centers. 
Specifically, Stewart explores the range of entertainment practices, management, and 
physical characteristics of Chicago’s prominent black theaters - theaters that incidentally 
catered to black audiences but may not have always been owned by blacks. Moreover, 
Stewart makes a distinction between theaters that provided a vast array of stage 
performances and those that screened motion pictures. Her discussion is supported by the 
first hand reports of entertainers such as Katherine Dunham and Ethel Waters who reveal 
their mixed emotions regarding these theaters that proved entertaining amidst sometimes 
horrid conditions. This chapter is particularly useful for those researching theater history 
because she meticulously illuminates the history of Chicago theaters that catered to the 
burgeoning black immigrant population. Her work reflects that she has scoured rare and 
obscure documents as well as maps to reconstruct this particular period of history. 
Undeniably, she adds to the existing body of literature on theaters that catered to black 
audiences in urban areas and speaks to the kind of moviegoing experience that they likely 
engaged. 

Shifting from theaters to the film productions in Chapter VI, Stewart critiques the 
wide range of black motion pictures, some of which were produced by blacks and some 
by whites, offered to black audiences in the early years of filmmaking. These films 
whether comedies or more serious dramas vacillated from being entertaining while 
reinforcing stereotypes, to endorsing middle-class lifestyles and values while promoting 
racial uplift. In particular, Stewart examines films produced by William Foster, one of the 
first black filmmakers, along with productions by provided by companies such as the 
Ebony film company and the Lincoln Motion Picture Company owned and operated by 



George and Noble P. Johnson. Stewart claims that she examines these early black 
filmmaking practices to address "the problems of producing black-themes comedies; the 
ambitious efforts of the Lincoln company to create a Black film studio around its ’high- 
class’ dramas; and the use of popular military themes in fiction and nonfiction films - to 
examine these different generic frameworks test the cinema’s capacity to simultaneously 
uplift and entertain black audiences" (192). Most revealing in this discussion is that 

Stewart attempts to deconstruct the role of cinema in solidifying black support for World 
War I--a topic seldom explored and one that is directly connected to how- blacks saw 
themselves in this new urban metropolis. 

In the final Chapter VII, Stewart examines the early film productions of Oscar 
Micheaux to interrogate how Micheaux’s representations intersect with themes 
surrounding black migration particularly in his juxtaposition of the rural west to the 
northern or urban centers. Providing an in-depth critique of ~Tthin Our Gates, Stewart 
demonstrates how Micheaux’s works depicted migration and patriotism as vehicles for 
racial elevation while at the same time acknowledging "their limitations both as actual 
practices and as cinematic constructions" (220). Because of Micheaux’s cinematic style 
in terms of providing multiple versions of the same events through flashback or 
newspaper accounts that frequently conflict with visual representations as evident in 
~Tthm Our Gates, Micheaux manages to capture the contradictory positioning that blacks 

faced both within and between the race(s). To end with this discussion of Micheaux 
seems most appropriate in view of his importance to black filmmaking in Chicago and 
given the subtext infused in his films on black migration. Stewart concludes her work by 
situating her study within the larger field of black film production in a more 
contemporary period. 

Finally, the strength of Stewart’s work is that: 1) she examines an area rarely 
investigated in film studies; 2) she provides the theoretical discussion necessary to 
broaden ways by which to critique this period; 3) she provides the historical context not 
limited to cinema studies but also drawing upon literary works of relevance; and 4) she 
situates her discussi on within the larger body of evolving literature on black cinema 
hi story particularly in this early period starting with pre-classical cinema and extending 
through 1919. Because the book attempts to assemble a wide range &topics on black 
cinema in this preclassical period, perhaps it could have connected the various chapters 
more strongly but even this does not distract from the larger purpose served by her 
scholarship. Stewart’s brilliant work is extremely well researched and represents one of 
the few comprehensive examinations dedicated to this period. Her work will have a long 
lasting impact on the study of black moviegoing and spectatorship as it intersects with 
modernity. 
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Dear Matthe~v: Attached is a cop?’ of my review You can let me kno~v 
whether or not this is acceptable. Please note that I am willing to 
make changes if necessa~z. Also, let me know- that you have received 
this material Sincerely, Charlene Regester Quoting Matthe~v Solomon 
<solomon@mail csi.cuny edu>: 

Charlene: your review should be less than 2000 ~vords. Thanks, Matthew 
.......... Original Message 
From: regester@email.unc.edu 
Date: Wed, 01 Nov 2006 18:21:22 -05(X) 

>> Dear Matthew: What about the specifications on length? tIope to hear 
>> from you soon. Sincerely, Charlene Regester 
>> 

>> Quoting Matthew Solomon <solomon@mail.csi.cuny.edu>: 
>> 

>>> Dear Charlene, 
>>> 

>>> Yes, I was s01[ hoping to have your review by November 15. ~Ilaank you for 
>>> adhering to the deadline. Thanks for working to complete your book 
>>> review so 
>>> promptly. Some formatting notes: your review should be untitled, 
>>> s~mply give 
>>> the ful[ citatinn ]2~r the book at the top and your name and institutional 
>>> affiliation at the bottom. Use British English where applicable, single 
>>> quotes for direct quotations, and parenthetical page numbers. You can find 
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>>> following 
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>>> 

>>> http//www manchesteruniversitvpress c ~ uk/in[’orm ~ti ~n areas/i ~urn ds/19th%2 )centurv/n neteenth htm 
>>> 
>>> Look at the "notes for contributors" link, and then go to "guidelines." You 
>>> can also "download a free sample issue," and go to the Reviews section for 
>>> examples. (Keep in mind that some of these are review essays.) Once 
>>> you have 
>>> cornpleted and conformed the review (<2000 words), please send it to me as a 
>>> Microsoft Word attachment. Do not hesitate to contact me with further 
>>> questions. Once again, I appreciate your time and attention to the rcview. 

>>> Best regards, 
>>> Matthew 
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>>>> > 
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Book Review 

Jacqueline N. Stewart, Migrating to the Movies: Cinema and Black Urban Modernity. 

Berkeley & Los Angeles: University of California Press, 2005. 343pp. 

Recently a number of scholars have been centrally focused on reconstructing 

black film history, attempting to identify significant filmmakers, filmmaking companies, 

actors/actresses, and technicians among others. This effort has been a continuation of the 

resurgence in interest and literature documenting the moviegoing experience that 

catapulted black cinema into vogue a few decades ago. However, the more immediate 

scholarship has additionally employed theoretical approaches to reconstructing this 

period of film history, while examining viewing practices. Thus, Jacqueline Stewart, 

author of Migl~ting to the Movies: Cinema and Black Urban Modernity, represents the 

new generation of scholars who not only recognize the utility of such approaches but who 

al so attempts to situate black moviegoing within the larger socio-political context of 

black migration as it intersected with black entertainment venues and assimilative 

practices unique to urban centers. Stewart’s work is directed toward investigating "how 

the urban and northern migrations of African Americans before, during, and immediately 

after World War I influenced, and were influenced by, the emergence and development 

of cinema" (3). 

Chapter I of Migrating to the Movies: Cinema and Black Urban Modernity begins 

with Stewart’s reconstructing the historical experience of black leader Ida Wells. 

Confronting the public conviction of a black man accused of committing arson that 

resulted in the subsequent death of a white warden’s wife, Wells, at the same time, was 

attempting to wage a campaign to halt the exhibition of the Birth of a Nation (1915). 

Wells was drawn more to the case itself than to the offensive cinematic representation of 

the race. Stewart introduces this chapter by illuminating the bifurcated struggle that Wells 

confronted, to demonstrate the polemics that blacks faced regarding black image 

production and reception, particularly in a culture preoccupied with circulating negative 

representations of blackness that stood to be replicated in cinematic representations. 

Stewart warns that previous attempts to reduce black representations to stereotypes 



should be abandoned, and that these images instead should be read as "polyphonic, 

’speaking of’ and ’speaking to’ constructions of Blackness produced by both whites and 

African Americans at the turn &the twentieth century" (31). Stewart then turns to post- 

colonial and feminist approaches to read these racialized representations in pre-classical 

cinema; an approach that seems appropriate since they allow for one to examine how the 

cinematic apparatus relates to viewing practices, given the patriarchal structures that 

dominate classical cinema. In particular, she examines A Nigger in the Woodpile (1904) 

a film that incidentally focuses on black males who seek refuge after stealing wood from 

whites. She observes that the film "supplements its use of blackface theatrical 

conventions ... with cinematic techniques that position the viewer to enj oy and identify 

with the camera’s suspenseful, voyeuristic presentation of black transgressive acts as well 

as the process of their inevitable exposure and disruption" (43). As for Laughing Gas 

(1907), Stewart notes that the protagonist, who personifies the black "mammy" figure, 

following a visit to the dentist who gives her nitrous oxide, develops an infectious laugh 

that results in a "kind of melting pot reconciliation" (46). By utilizing theoretical 

approaches to reading race in these films, Stewart demonstrates how spectators may have 

interpreted or responded to these racialized representations, while at the same time 

engaging in spectatorial pleasure. Although she succeeds in her approach, she left me 

longing for other representations of films produced in this period--films that could 

become demonstrative of her thesis. Perhaps most compelling for readers, however, are 

the photos (undoubtedly rare and obscure) of scenes from the actual films that give us 

vi sual cues of these screen representations. 

In Chapter II, Stewart explores how the black image problematic is frequently 

organized around black/white looking relations in: (a) the performance of blackness by 

both blacks and whites in blackface; (b) the use of the camera as an instrument for black 

surveillance; and (c) the dangers of representing different forms of black/white intimacy. 

Regarding blackface performance, Stewart affirms that in preclassical cinema both blacks 

and blackface figures were utilized to provide representations of blackness. Stewart 

astutely observes that when these films hinted at interracial relationships it was a 

common practice to have the white actor assume the role in the first part of the film, 

while a black actor would be cast in the same role in the later part of the film. In this 



section, Stewart also critiques films that project the unexpected entrance of black bodies 

into disallowed white spaces, resulting in what she termed "interracial mix-ups" (79). 

Commenting on a number of films that featured blaclc/white interactions (as in 

black maids with white mistresses), Stewart acknowledges that these films tended to 

subvert the male gaze that traditionally obj ectified the female, because the j oke was 

frequently turned back on the male. Stewart suggests that these films may even have been 

empowering for the black female centered in these films. Stewart extends her critique to 

baby-switching films, in which white babies were switched for black. In these films, 

Stewart sees the cinema participating in conveying the anxiety surrounding traditional 

racial and gender roles as they threatened the existence of a stable social order. She ends 

this discussion while commenting on films in which blackness was deliberately 

misrecognized and through this misrecognition, white spectators were allowed to 

vicariously experience blackness or to experience the victimization associated with 

blackness. Although other scholars have frequently affirmed the positions that Stewart 

articulates, her observations represent new scholarship in the field, because she examines 

racialized representations in preclassical films rarely accessible to most viewers, and she 

provides compelling interpretations of these racialized representations. 

In Chapter III, Stewart examines black spectatorship and the practices employed 

by spectators for reading representations in preclassical cinema. Turning to the literary 

works of Toni Morrison’s The Bluest Eye and Richard Wright’s Native Son, Stewart 

notes how the characters in these works responded to the cinema as black spectators. She 

observes that when they attended the theater, blacks likely witnessed a range of films and 

experienced an array of entertainment forms such as jazz performances therefore the 

cinema provided a polymorphous experience. Stewart surmises that "Spectators can read 

across different films or between films and other elements &the ’show,’ or, like 

Morrison’s Pauline, they can engage in multiple viewings of the same film during one 

trip to the theater "(100). Stewart proclaims that because of the variegated moviegoing 

experience for black spectators, black viewers engaged in a "reconstructive process" 

whereby they could reconstitute themselves--a viewing practice that frequently 

coincided with their efforts to assimilate as migrants fleeing the South and heading North, 

only to be confronted with a new urban modernity (101). In this chapter, Stewart 



skillfully turns to black spectators’ moviegoing practices, as elucidated in literature. This 

approach is incredibly insightful and informative, especially since few documents record 

how blacks viewed the cinema in this period and the revelations were made by fictional 

characters. 

In Chapter IV, Stewart investigates the intersection of black moviegoing in 

Chicago as it coincided with the experience of black cultural life in an urban metropolis. 

According to Stewart, black leisure activities included a wide range of entertainment 

venues, and "Strolling [the black belt district] functioned as a mode of performing one’s 

racial, gender, and class identity-, a practice that could be, depending on one’s position 

and attitude, could be liberating and/or embarrassing, seductive and/or obj ectifying, 

empowering and/or unpleasant" (136 ). Of course such entertainments did not occur 

without the scrutiny of African American community members who sought to ascribe 

religious, moral, social, and class values. Ste~vart, critiques the role of the black 

newspaper, the Chicago Defender, played in covering such entertainment, as well as the 

role it played in cautiously advi sing the black immigrant population. Until now, few 

sources have examined the tension between cinema attractions and the moral code of 

conduct imposed by the members of the black community. Stewart addresses this tension 

with illuminating detail. 

Narrowing her focus on theaters, in Chapter V, Stewart examines the ambivalent 

status that black theaters held among its patrons. While on the one hand providing cheap 

entertainment, on the other hand, the black theater frequently presented the black 

community in an environment that fostered vice characteristic of urban centers. Stewart 

al so explores the range of entertainment practices, management, and physical 

characteristics--all of which catered to black audiences--even at a time when some of 

Chicago’s prominent black theaters were not o~vned by blacks. Moreover, Stewart makes 

a distinction between theaters that provided a vast array of stage performances and those 

that screened motion pictures. Her discussion is supported by the first-hand reports of 

entertainers such as Katherine Dunham and Ethel Waters, who reveal their mixed 

emotions regarding these theaters that proved entertaining amidst sometimes horrid 

conditions. Chapter V is particularly useful for those researching theater history. 

Meticulously illuminating the history of Chicago’s black theaters that catered to the 



burgeoning black immigrant population, Stewart has scoured rare and obscure documents 

and maps to reconstruct this particular period of history. Undeniably, she adds to the 

existing body of literature on theaters that catered to black audiences in urban areas. 

In Chapter VI, Stewart critiques the wide range of black motion pictures offered 

to black audiences in the early years of filmmaking. Some of these films were produced 

by blacks and some by whites, but whether they were comedies or more serious dramas, 

these films, vacillated from being entertaining while reinforcing stereotypes, to endorsing 

middle-class lifestyles and values, while promoting racial uplift. In particular, Stewart 

examines films produced by William Foster, one of the first black filmmakers, along with 

productions by companies such as the Ebony Film Company, and the Lincoln Motion 

Picture Company, owned and operated by George and Noble P. Johnson. Stewart 

explains that she examines these early black filmmaking practices to address "the 

problems of producing Black-themed comedies; the ambitious efforts of the Lincoln 

company to create a Black film studio around its ’high-class’ dramas; and the use of 

popular military themes in fiction and nonfiction films - to examine how these different 

generic frameworks test the cinema’s capacity to simultaneously uplift and entertain 

Black audiences" (192). Most revealing in this discussion is that Stewart attempts to 

deconstruct the role of cinema in solidifying black support for World War I--a topic 

seldom explored and one that is directly connected to how blacks saw themselves in this 

new urban metropolis. 

In the final chapter, Chapter VII, Stewart examines the early film productions of 

Oscar Micheaux, examining how his representations coincided with themes surrounding 

black migration, particul arly in his juxtaposition of the rural West with the northern or 

urban centers. Providing an in-depth critique of Within Our Gates (1920), Stewart 

demonstrates how Micheaux’s works depicted migration and patriotism as vehicles for 

racial elevation, while at the same time acknowledging "their limitations both as actual 

practices and as cinematic constructions" (220). Because of Micheaux’s cinematic style 

of providing multiple versions of the same events through flashback or newspaper 

accounts (as in Within Our Gates), Micheaux manages to capture the contradictory 

positioning that blacks faced both within and between the race(s). To end with this 

discussion of Micheaux seems most appropriate in view of his importance to black 



filmmaking in Chicago and given the subtext infused in his films on black migration. 

Stewart concludes her work by situating her study within the larger field of black film 

production in a more contemporary period. 

In an overview of Stewart’s ~/ligratinlz to the 3~[ovies: Cinema and Black Urban 

Modernity, the reader will appreciate the following strengths: (a) she examines an area 

rarely investigated in film studies; (b) she provides the theoretical discussion necessary to 

broaden ways by which to critique this period; (c)) she provides a historical context not 

limited to cinema studies but also drawing upon literary works of relevance; and (d) she 

situates her discussion within the larger body of evolving literature on black cinema 

history, particularly in this early period, starting with preclassical cinema and extending 

through 19119. Even though perhaps the book attempts to assemble too wide a range of 

topics on black cinema in this preclassical period, and perhaps the chapters could have 

been connected more strongly, the fact is that Stewart has accomplished a larger purpose; 

she has accomplished a scholarly and brilliant work that represents one of the few 

comprehensive examinations dedicated to this period. Her work will have the combined 

accomplishment of a long-lasting impact and a scholarly study of black moviegoing and 

spectatorship as it intersects with modernity. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, November 13, 2006 2:22 PM 

~lomon@mail .csi.cuny.edu 

Re: bx~ok review 

Regester review[2].doc 

Dear Matthew: Open the attached version that is forwarded with this 
message. Attached is the bookrevie~v to which I added a brief definition 
of preclassical cinema. Please make sure that this is sufi)cient. Also, 
please note that Stewart uses the term preclassical without hyphenating 
but I think the fact that you did so in the review is appropriate Let 
me know if you need additional assistance Finally, my university 
affiliation is appropriate Sincerely, Charlene Regester Quoting 
Matthe~v Solomon <solomon@mail.csi.cuny.edu>: 

> 

> 

> I)ear Charlene, 
> 
> Thank you [’or this thorough and informauve book review ] appreciate 
> your writing such a comprehensive review as we]l as your adhering so 
> conscientiously to the deadline. I have made a few minor changes to 
> the text, mostly to coN2)rm it to the s~’le of the journal (i.e. use 
> of single quotes). One possible amendment: on page 2 of the text, you 
> introduce the term "pre-classica[" which I have hyphenated 
> throughout, consistent with your ]first use of the term Would you 
> mind adding a brief parenthetical clause explaining this term in a 
> few words? Although the term ~s a commonplace in film studies, it 
> will be helpful for theatre historians to have a clear sense of what 
> it means. Please find attached a slightly amended version of your 
> text Kindly read over it, see that it meets your approva], make aW 
> further changes you would like, and return it to me. Is the 
> institutional affiliation I have added to the end of the article as 
> you would like it to appear? When I receive the revised review from 
> you, I wil] then send it to the editors for inc]usion in the next 
> issue ’];hank you again ]l)r your attention to this I appreciate your 
> willingness to contribute to the journa] 
> 

> Best wishes, 
> Matthew 
> 

Original Message 
> From: regester@email.unc.edu 
> Date: Fri, 10 No’,, 2006 12:58:57 -0500 
> 

>> Dear blatthew: Attached is a copy of my review. You can let me know- 
>> whether or not this is acceptable. Please note that I am willing to 
>> make changes if necessaW. Also, let me know that you have received 
>> this material. Sincerely, Charlene Regester Quoting Matthew Solomon 
>> <solomon@mail.csi.cur~y. edu>: 
>> 

>>> Charlene: your review should be less than 2000 words. Thanks, blatthew 
>>> .......... Original Message 
>>> From: regester@cmail.unc.edu 
>>>Date: Wed, 01 Nov 2006 18:21:22 -0500 
>>> 

>>>> Dear Matthew: \Vhat about the specifications on length? Hope to hear 
>>>> from you soon. Sincerely, Charlene Regester 
>>>> 

>>>> Quoting Matthew Solomon <solomon@mail.csi.cuny.edu>: 
>>>> 

>>>>> Dear Charlene, 
>>>>> 

>>>>> Yes, I was still hoping to have your review- by November 15. Thank you for 
>>>>> adhering to the deadline. Thanks for working to complete your book 
>>>>> review so 
>>>>> promptly. Some tbrmatting notes: your review should be untitled, 
>>>>> simply give 
>>>>> the full citation for the book at the top and your name and institutional 
>>>>> affiliation at the bottom. Use British English where applicable, single 
>>>>> quotes tbr direct quotations, and parenthetical page numbers. You 
>>>>> can find 
>>>>> additional information about the journal’s style guidelines at the 
>>>>> f,allowing 
>>>>> link: 
>>>>> 

>>>>> http :/i}vw}v.manchesteruniversitvpress.co.uk/information areas/i ournals/19th%20centurv/nineteenth htm 
>>>>> 

>>>>> Look at the "notes tbr contributors" link, and then go to 
>>>>> "guidelines" You 
>>>>> can also "do}vnload a free sample issue," and go to the Reviews 
>>>>> section f,ar 
>>>>> examples (Keep in mind that some of these are review essays.) Once 
>>>>> you have 
>>>>> completed and conf,armed the review (<2000 words), please send it 



>>>>> to me as a 
>>>>> Microsoft Word attachment Do not hesitate to contact me with further 
>>>>> questions Once again, I appreciate your time and attention to 
>>>>> the review. 

>>>>> Best regards, 
>>>>> Matthew 

>>>>~" ...... Original Message ..... 
>>>>> From: <regester@email.unc.edu> 
>>>>> To: "Matthew Solomon" <solornon@rnaihcsi.cur~y.edu> 
>>>>> Sent: Wednesday, Noveruber 01, 2006 12:42 PM 
>>>>> Subject: Re: book review 

>>>>>> Dear Matthew: Yes, I am in the process of cornpleting the book and 
>>>>>> composing the review. I assumed that the deadline is still Nov. 15th. 
>>>>>> At this point, I should be able to make this deadline. Let rue know if 
>>>>>> you need me to do something differently. Sincerely Charlene Regester 
>>>>>> Quoting Matthew Solomon <solomon@rnaihcsi.cur~y.edu>: 

>>>>>> > Dear Professur Regester, 

>>>>>> > I am writing to see if you are still on track to coruplete your book 

>>>>>> >ofJacqueline Stewart’s Migrating to the Movies: Cinema and 
>>>>>> Black Urban 
>>>>>> > Moderni~" later this month for Nineteenth Centmy Theatre and Film . 
>>>>>> > Please let me know-. I hope that this message finds you welh 

>>>>>> > Matthew Soloruon 
>>>>>> > Assistant Professor 
>>>>>> > Cinema/Graduate Studies Program Coordinator 
>>>>>> > Department of Media Culture 
>>>>>> > College of Staten Island, CUNY 
>>>>>> > Building 1P, room 226 
>>>>>> > 2800 Victory Boulevard 
>>>>>> > Staten Island, NY 10314 
>>>>>> > USA 
>>>>>> > (718) 982-2548 
>>>>>> > (718)982-2710 [fax] 

>>> Sent via the WebMai] system at mail csi.cuny edu 

> g~nt vi~ th~ ~V~bMai~ system at maiLcsi ....... du 



Jacqueline N. Stewart, Migrating to the Movies: Cinema and Black Urban Modernity. 

Berkeley: University of California Press, 2005. 343pp. £15.95. 

Recently a number of scholars have been centrally focused on reconstructing 

black film history, attempting to identify significant filmmakers, filmmaking companies, 

actors/actresses and technicians, among others. This effort has been a continuation of the 

resurgence in interest and literature documenting the moviegoing experience that 

catapulted black cinema into vogue a few decades ago. However, the more immediate 

scholarship has additionally employed theoretical approaches to reconstruct this period of 

film history, while examining viewing practices. Thus, Jacqueline Stewart, author of 

~ligrating to the Movies: Cinema and Black Urban ~/lodernity, represents the new 

generation of scholars who not only recognize the utility of such approaches but who also 

attempts to situate black moviegoing ~vithin the larger socio-political context of black 

migration as it intersected with black entertainment venues and assimilative practices 

unique to urban centers. Stewart’s work is directed toward investigating ’how the urban 

and northern migrations of African Americans before, during, and immediately after 

World War I influenced, and were influenced by, the emergence and development of 

cinema’ (3). 

Chapter 1 of Migrating to the Movies begins with Stewart’ s reconstructing the 

historical experience of black leader Ida Wells. Confronting the public conviction of a 

black man accused of committing arson that resulted in the subsequent death of a white 

~varden’s wife, Wells, at the same time, was attempting to ~vage a campaign to halt the 

exhibition of the Birth ofa Na#on (1915). Wells was drawn more to the case itself than to 



the offensive cinematic representation of the race. Stewart introduces this chapter by 

illuminating the bifurcated struggle that Wells confronted, to demonstrate the polemics 

that blacks faced regarding black image production and reception, particularly in a 

culture preoccupied with circulating negative representations of blackness that stood to 

be replicated in cinematic representations. Stewart warns that previous attempts to reduce 

black representations to stereotypes should be abandoned, and that these images instead 

should be read as ’polyphonic, "speaking of" and "speaking to" constructions of 

Blackness produced by both whites and African Americans at the turn of the twentieth 

century’ (31). Stewart then turns to post-colonial and feminist approaches to read these 

racialized representations in pre-classical cinema (the period prior to classical cinema 

dictated by formal and stylistic conventions); an approach that seems appropriate since 

they allow for one to examine how the cinematic apparatus relates to viewing practices, 

given the patriarchal structures that dominate classical cinema. In particular, she 

examines A Nigger in the Woodpile (1904) a film that incidentally focuses on black 

males who seek refuge aider stealing wood from whites. She observes that the film 

’supplements its use of blackface theatrical conventions ... with cinematic techniques 

that position the viewer to enj oy and identify with the camera’s suspenseful, voyeuristic 

presentation of black transgressive acts as well as the process of their inevitable exposure 

and disruption’ (43). As for Laughing Gas (1907), Stewart notes that the protagonist, who 

personifies the black ’mammy’ figure, following a visit to the dentist who gives her 

nitrous oxide, develops an infectious laugh that results in a ’kind of melting pot 

reconciliation’ (46). By utilizing theoretical approaches to reading race in these films, 

Stewart demonstrates how spectators may have interpreted or responded to these 



racialized representations, while at the same time engaging in spectatorial pleasure. 

Although she succeeds in her approach, she left me longing for other representations of 

films produced in this period - films that could become demonstrative of her thesis. 

Perhaps most compelling for readers, however, are the photos (undoubtedly rare and 

obscure) of scenes from the actual films that give us visual cues of these screen 

representations. 

In Chapter 2, Stewart explores how the black image problematic is frequently 

organized around black/white looking relations in: (a) the performance of blackness by 

both blacks and whites in blackface; (b) the use of the camera as an instrument for black 

surveillance; and (c) the dangers of representing different forms of blacki~vhite intimacy. 

Regarding blackface performance, Stewart affirms that in pre-classical cinema both 

blacks and blackface figures were utilized to provide representations of blackness. 

Ste~vart astutely observes that when these films hinted at interracial relationships it was a 

common practice to have the white actor assume the role in the first part of the film, 

while a black actor would be cast in the same role in the later part of the film In this 

section, Stewart also critiques films that project the unexpected entrance of black bodies 

into disallowed white spaces, resulting in what she terms ’interracial mix-ups’ (79). 

Commenting on a number of films that featured black/white interactions (as in 

black maids with white mistresses), Stewart acknowledges that these films tended to 

subvert the male gaze that traditionally obj ectified the female, because the j oke was 

frequently turned back on the male. Stewart suggests that these films may even have been 

empowering for the black female centered in these films. Stewart extends her critique to 

baby-switching films, in which white babies were switched for black. In these films, 



Stewart sees the cinema participating in conveying the anxiety surrounding traditional 

racial and gender roles as they threatened the existence of a stable social order. She ends 

this discussion while commenting on films in which blackness was deliberately 

misrecognized and through this misrecognition, white spectators were allowed to 

vicariously experience blackness or to experience the victimization associated with 

blackness. Although other scholars have frequently affirmed the positions that Stewart 

articulates, her observations represent new scholarship in the field because she examines 

racialized representations in pre-classical films rarely accessible to most viewers and she 

provides compelling interpretations of these racialized representations. 

In Chapter 3, Stewart examines black spectatorship and the practices employed by 

spectators for reading representations in pre-classical cinema. Turning to Toni Morrison’s 

7he Bluest Eye and Richard Wright’s Native Son, Stewart notes how the characters in 

these litera~ works responded to the cinema as black spectators. She observes that when 

they attended the theatre, blacks likely witnessed a range of films and experienced an 

array of entertainment forms such as j azz performances therefore the cinema provided a 

polymorphous experience. Stewart surmises that ’Spectators can read across different 

films or between films and other elements of the "show", or, like Morrison’s Pauline, 

they can engage in multiple viewings of the same film during one trip to the theater’ 

(100). Stewart proclaims that because of the variegated moviegoing experience for black 

spectators, black viewers engaged in a ’reconstructive process’ whereby they could 

reconstitute themselves - a viewing practice that frequently coincided with their efforts to 

assimilate as migrants fleeing the South and heading North, only to be confronted with a 

new urban modernity (101). In this chapter, Stewart skillfully turns to black spectators’ 



moviegoing practices, as elucidated in literature. This approach is incredibly insightful 

and informative, especially since few documents record how blacks viewed the cinema in 

this period and the revelations were made by fictional characters. 

In Chapter 4, Stewart investigates the intersection of black moviegoing in 

Chicago as it coincided with the experience of black cultural life in an urban metropolis. 

According to Stewart, black leisure activities included a wide range of entertainment 

venues, and ’Strolling [the black belt district] functioned as a mode of performing one’s 

racial, gender, and class identity, a practice that could be, depending on one’s position 

and attitude, could be liberating and/or embarrassing, seductive and/or obj ectifying, 

empowering and/or unpleasant’ (136). Of course such entertainments did not occur 

without the scrutiny of African American community members who sought to ascribe 

religious, moral, social and class values. Stewart critiques the role the black newspaper 

the Chicago Dejonder played in covering such entertainment, as well as the role it played 

in cautiously advising the black immigrant population. Until now, few sources have 

examined the tension between cinema attractions and the moral code of conduct imposed 

by the members of the black community. Stewart addresses this tension with illuminating 

detail. 

Narrowing her focus to theatres in Chapter 5, Stewart examines the ambivalent 

status that black theatres held among its patrons. While on the one hand providing cheap 

entertainment, on the other hand, the black theatre frequently presented the black 

community in an environment that fostered vice characteristic of urban centers. Stewart 

also explores the range of entertainment practices, management, and physical 

characteristics - all of which catered to black audiences - even at a time when some of 



Chicago’s prominent black theatres were not owned by blacks. Moreover, Stewart makes 

a distinction between theatres that provided a vast array of stage performances and those 

that screened motion pictures. Her discussion is supported by the first-hand reports of 

entertainers such as Katherine Dunham and Ethel Waters, who reveal their mixed 

emotions regarding these theatres that provided entertainment amidst sometimes horrid 

conditions. Chapter 5 is particularly useful for those researching theatre history. 

Meticulously illuminating the histor?- of Chicago’s black theatres that catered to the 

burgeoning black immigrant population, Stewart has scoured rare and obscure documents 

and maps to reconstruct this particular period of history. Undeniably, she adds to the 

existing body of literature on theatres that catered to black audiences in urban areas. 

In Chapter 6, Stewart critiques the wide range of black motion pictures offered to 

black audiences in the early years of filmmaking. Some of these films were produced by 

blacks and some by whites, but whether they were comedies or more serious dramas, 

these films vacillated from being entertaining while reinforcing stereotypes to endorsing 

middle-class lifestyles and values while promoting racial uplift. In particular, Stewart 

examines films produced by William Foster, one of the first black filmmakers, along with 

productions by companies such as the Ebony Film Company and the Lincoln Motion 

Picture Company, owned and operated by George and Noble P. Johnson. Stewart 

explains that she examines these early black filmmaking practices to address ’the 

problems of producing Black-themed comedies; the ambitious efforts of the Lincoln 

company to create a Black film studio around its "high-class" dramas; and the use of 

popular military themes in fiction and nonfiction films - to examine how these different 

generic frameworks test the cinema’s capacity to simultaneously uplift and entertain 



Black audiences’ (192). Most revealing in this discussion is that Stewart attempts to 

deconstruct the role of cinema in solidifying black support for World War I - a topic 

seldom explored and one that is directly connected to how blacks saw themselves in this 

new urban metropolis. 

In the final chapter, Chapter 7, Stewart examines the early film productions of 

Oscar Micheaux, examining how his representations coincided with themes surrounding 

black migration, particularly in his juxtaposition of the rural West with the northern or 

urban centers. Providing an in-depth critique of Within Our Gates (1920), Stewart 

demonstrates how Micheaux’s works depicted migration and patriotism as vehicles for 

racial elevation, ~vhile at the same time ackno~vledging ’their limitations both as actual 

practices and as cinematic constructions’ (220). Because of Micheaux’s cinematic style 

of providing multiple versions of the same events through flashback or newspaper 

accounts (as in Within Our Gates), Micheaux manages to capture the contradictory 

positioning that blacks faced both within and between the race(s). To end with this 

discussion of Micheaux seems most appropriate in view of his importance to black 

filmmaking in Chicago and given the subtext infused in his films on black migration. 

Stewart concludes her work by situating her study within the larger field of black film 

production in a more contemporary period. 

In an overview of Ste~vart’s Migra#ng to the Movies: Cinema and Black Urban 

Modernity, the reader will appreciate the following strengths: (a) she examines an area 

rarely investigated in film studies; (b) she provides the theoretical discussion necessary to 

broaden ways by which to critique this period; (c) she provides a historical context not 

limited to cinema studies but also drawing upon literary works of relevance; and (d) she 



situates her discussion ~vithin the larger body of evolving literature on black cinema 

history, particularly in this early period, starting with pre-classical cinema and extending 

through 1919. Even though perhaps the book attempts to assemble too wide a range of 

topics on black cinema in this period, and perhaps the chapters could have been 

connected more strongly, the fact is that Stewart has accomplished a larger purpose; she 

has accomplished a scholarly and brilliant work that represents one of the few 

comprehensive examinations dedicated to this period. Her ~vork will have the combined 

accomplishment of a long-lasting impact and a scholarly study of black moviegoing and 

spectatorship as it intersects with modernity. 

Charlene Regester 

University of North Carolina, Chapel Hill 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, November 14, 2006 11:35 AM 

Vander, Robin G <vander@email.unc.edu> 

Re: Fwd: CFP: Pre-cinema and ’Cinematicity’/1895: Betbre and After (UK)(1/7/07; 3/24/07-3/25,07) 

Dear Vander: Thanks much. It is quite ironic that I just submitted a 
review of Jackie Stewart’s book f,ar a journal punished by the 
University of Manchester (I assume located in England) and her work 
examines preclassical cinema as it intersects ~vith black migration to 
urban centers as well as modernity. IfI can come up ~vith a topic, I 
just might submit. Thanks much Sincerely, Charlene Regester Quoting 

vander@emaih unc. edu: 

Dear Regester, 
FYI... 

..... Forwarded message from geiger@essex.ac uk ..... 
Date: Tue, 7 Nov 2006 18:19:07 -0000 
From: "Geiger, Jeffrey A" <geiger@essex.ac nk> 

Reply-To: "Geiger, Jeffrey A" <geiger@essex ac.nk> 
Subject: CFP: Pre-cmema and ’Cinematicity’ / 1895: Before and After 
(UK) (1/7/07; 3/24/07-3/25/07) 

To: cfp@english.upenn, edu 

CFP: Pre-cinema and ’Cinematicity’ / 1895: Before and After 
March 24 - March 25, 2007 
British Comparative Literature Association and the Centre [’or Film 
Studies, Universi~" of Essex (UK) 
Keynote Speakers: Ian Christie (Birkbeck); Tom Gunning (Chicago); 

Marina Warner (Essex) 
’]7he aim of the conference is to bring together scholars interested in 
e×ploring the history of pre- and early :film: the previsions of cinema 
as both technology and cuitura[ form, and earl?’ cinema’s influence on 
twentieth-century art, literature and culture 20 
Proposals for papers of 20 minutes are invited on these and similar 
topics: 
* prehistory of film in the arts 
* literary anticipations of the cinema 
* shadow plays, camera obscura, magic lantern, phantasmagoria, peep-show 
* precinematic devices and toys 
* panorama, diorama and cosmorama 
* chronophotography 
* spectators in the pre-cinematic era 
* "cinematicib’", urbanism and modernity 
* filmic prose and/or poetry 

* earl?’ cinema and its effects on modernist literature and art 
* the pre-cinematic as referenced in more recent film or other arts 
Abstracts of about 300 words and a very brief bio should arrive by 
January 7, 2007. 20 
Electronically to: cinematicity@essex.ac.nk 
Or by mail to: 
Belinda Waterman 
Centre for FiN~ Studies 
University of Essex 
Wivep2aoe Park, CO4 3SQ 

United Kingdom 

[fax: (44)-1206-872620] 
Decisions sent by- 19th January 2007. 
Fttrther details are on the web at: 20 

http :/iwww. essex.ac, nk/fihnstudies/Cotff erenceO7.htm 
> 

> 

> 

> 

> 

> 

> 

> 

> 

> 

From the Literary Calls for Papers Mailing List 
CFP@english.upenn. edu 
Full Information at 

http:i/cfp.english.upetm.edu 
or write Jcnnife* Higginbotham: higginbj@english.upetm.edu 

> ..... End forwarded message ..... 
> 

> 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, November 14, 2006 11:40 AM 

~lomon@mail .csi.cuny.edu 

Re: reviewer for a gra~t application? 

Dear Matthew: Yes, I might be interested in this proposition but I 
don’t want to cormnit until I review- the enclosed materials. Also, are 
you sure that I am a good candidate? Finally, I am trying to publish 
book on black women in pre-1950 cinema (looking for a publisher) so 
hope this won’t be a conflict of interest. You can let me know what you 
think. Sincerely, Charlene Regester Quoting Matthew Solomon 
<solomun@mail.csi cuny.edu>: 

Dear Charlene, 

In your last message, you kindly invited me to contact you if I were 
to need additional assistance and I ~vill waste no time in asking for 

I am part of a panel responsible for locating reviewers to evaluate 
grant proposals in the Performing Arts Scholarship area of the 
PSC-CU2x-Y Research Awards, awarded yearly to faculty of the Ci~ 
University of New York. Each proposal requires evaluation by someone 
in CUNY and another person outside of the system I am writing to see 
if you are willing to serve as an external reviewer for a grant 
application that begins as follows: 

I am applying [’or a PSC-CUNY research grant to fund a three-week 
research trip to Los Angeles and San Francisco next summer My 
project, "The Pivotal Role of the Movie, ’The Color Purple,’ in the 
Assertion of Power by Black Women," will be a chapter in a book I am 
preparing, "~Ihe Emergence of Women of Color m tIollywood" 

If you were able to participate, your evaluation could be done 
entirely online and carries with it an honorarium of $50 I have 
attached a document further explaining the program that funds these 
projects 

Please let me know if you are able to sep~e as a reviewer. I 
apologize for coming to you so soon with another request for your 
expertise. ’]’hank you for your consideration. 

Sincerely, 
Matthew 

Matthew Solomon, Phi). 
Assistant Professor 
Cinema/Graduate Studies Program Coordinator 
Department of Media Culture 
College of Staten Island, CUNY 
Building 1P, room 226 
2800 Victor~" Boulevard 
Staten Island, NY 10314 
USA 
(718) 982-2548 
(718) 982-2710 [fax] 

Sent via the WebMail system at mail.csi.cuny.edu 



The City University of New York conducts an internal Research Award Program, which gives small grants 

up to $6,000 to successful applicants. Applicants are reviewed by experts in a particular field before final 

funding decisions are made. It has been suggested that you aa’e able to provide an expert opinion on the 

merits of the attached proposal(s) and we would appreciate your assistance. 

Applications should be judged on their scholarly merit, originality and significance of the proposed research, 

and the ability of the applicant to perform the work successfully. Your unedited comments will be provided 

to the applicant without your name, institution, any identifying information, or numerical score. Therefore, 

your comments should offer an informative assessment of the proposal that supports the overall score. 

Defidencies in the project design should be identified to assist the applicant, who may wish to revise the 

proposal for resubmission to this or other programs. 

You can access the application and review it online at: https://www.rfcuny.org/gp/welcome.aspx 

Please enter the User ID and Password assigned to you by the Panel Member. 
You will be lead to a home page that says "Grants Proposal Welcome" in the center of the page. 
On the right side is an "Alerts" box indicating the number of pending tasks (applications) for you to 
review. 
Please dick on the pending task through the Click here link. 
You will be directed to a task queue which lists the applications requiring your attention. 
Click on the award number to access the evaluation form. 
You will be taken to the evaluation form which includes a space to type your comments and two 
drop-arrow bars. 
Please follow the instructions on the page to open and view the application itself. 
When you have completed the evaluation please dick on the "Certify Evaluation" button on the 
bottom of the page. 

You may also save your evaluation and return to it later by clicking on the "Save" button on the 
upper right-hand side. 

Honorariums 

All non-CUNY faculty, members aa’e eligible to receive a $50 honorarium for every application they, 

review (please indicate your reviewer status in the drop-arrow bar). 

You will be required to submit your home address and Social Security Number (unless you are a 

non-U.S, resident) on the following page for payment purposes. 

If you have any question, please feel free to contact the Program Administrator, Derek Lee at (212) 417-8464. 

Thank you on behalf of the University Committee on Research Awards. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, November 14, 2006 5:41 PM 

@aol.com 

Fwd: [Miican- a~d- afro- amefi ca~- studies- thc ulty] ASWAD - African Diastx~ra ConiErence Announcement 

..... Forwarded message from klcal&ve@email.unc.edu ..... 

Date: Tue, 14 Nov 2006 16:39:11 -0500 
From: Kia Lilly Caldwell <klcaldwe@email.unc edu> 

Reply-To: Kia Lilly Cal&vell <klcal&ve@email unc.edu> 
Subject: [african-and-aIi’o-american-studies-faculty] ASWAD - African 
Diaspora Conference Announcement 

To: african-and-afro-american-studies-facu lty 
< african-an d-afro-american-st udies-faculty @lis tserv.un c edu> 

ASWAD CONI,IV.RENCE - CALl, FOR PAPERS! 

(Please disseminate far and wide) 

You are invited to participate in the fourth conference of the 
Association for the Study of the Worldwide A[’rican Diaspora (ASWAD), to 
be held October 9-12, 2007, in Barbados The Umversity of the West 
Indies, Cave Hill is hosting the conference as its Signature Program 
for the year, with co-sponsorship from New York Umversity. 

In commemoration of the Bicentennial of the British and American 
Abolition of the Transatlantic Slave Trade, the theme of the conference 
is INTERROGATIONS OF FREEDOM: MEMORIES, MEANINGS, MIGRATIONS. 

’]7he conference will be research driven, featuring panels organized in 
ways which effectively stimulate discourse across geographic, 
disciplinary, cultural, and theoretical boundaries. All geographic 
areas will be represented, including Africa, the Middle East, Europe 
and Asia Paper and panel proposals that incorporate gender and women 
as categories of analysis are encouraged. 

Proposals 

Please send a two-page abstract (for either a single presentation or a 
panel) and a one-page cv (or one-page multiple cv’s) by MARCH 1, 2007. 
They can be sent prior to submitting the registration fee, and are to 
be sent electronically via email attactwnent to: Barbados07@nyu.edu 

Other queries (but not abstracts; please send all abstracts to 
barbados07@nyu.edu ) can be addressed to: 

Michael Gomez 
Dept. of History 
New York University 
53 Washington Sq South 
NY, NY 10012-1098 
Ofc: 212-998-8624 
Fax: 212-995-4017 
michael.gomez@nyu.edu 

We intend to post papers on our website, and some may be selected for 
publication. Kyou do not wish your paper to appear in either format, 
please clearly indicate such. Completed materials should be submitted 
in publishable form prior to October 9th. 

Please do not delay in submitting your abstracts[ 

Conference Registration Fees 

ASWAD Members: 

Academics and Professionals (General Membership) based in North .~merica 
and Europe: US $75 
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Criss-Crossing Boundaries and Zig-Zagging Racial, Sexual, Political, Social, Spatial 
and Historical Lines: An Examination of Devil in a Blue Dress 

Devil in a Blue Dress (1995) based on the similarly titled novel written by Walter 
Mosley, directed by Cad Franklin, and featuring prominent actor Denzel Washington, 
typifies a mystery drama set in the socio-cultural political mileu of 1948 Los Angeles. 
The film positions an unemployed factory worker seeking to attain his working class 
status signified by home ownership who incidentally is involved in a murder mystery 
precipitated by a woman who masquerades as white and who is romantically linked to a 
local white politician attempting to assume the office of mayor. Because Daphne Monet, 
the woman who masquerades as white becomes symbolic of the secret of miscegenation 
- the film thus becomes a complex ~veb that amplifies this secrecy in that two politicians 
attempting to ascend to power are engaged in their own secrecy; Easy Rawlins, the black 
detective, is embroiled in a secrecy when he assumes that he is working for one party to 
later discover that he may be working for several parties; and Frank Green conceals a 
secret in that while he is introduced as Daphne’s lover, he is, in reality, her brother -- a 

marker of her blackness. Therefore, beneath this veil of secrecies that serve to thread the 
film’s narrative plot, this interrogation of the film and novel intends to: provide an 

overview of the voluminous literature that has focused on both the novel and film; 
interrogate how both the novel and film mantle and dismantle the color line; examine 
how Daphne and Easy are parallel characters and therefore, become two sides of the 
same self; explore how because the mulatto character is a product of miscegenation, in 
order for whiteness to exist and represent purity, the mulatto has to be erased; investigate 
how Daphne’s absent body is rendered through her present voice while Easy articulates a 
double voice; examine what the film contributes to the noir film genre; and investigate 
how the film conforms to the historical period of 1948 Los Angeles as recreated by the 
African American press and relevant literature. 

Review of the Literature 

To interrogate this film/novel adaptation it seems necessary to turn to relevant 
literature to demonstrate how the current analysis contributes to this evolving body of 
literature and to elucidate the numerous approaches that have been employed to read both 
the novel and film. Of note, the literature on this film/novel is voluminous. In fact, such 
an extensive number of examinations have been conducted, far too many to mention is 
this abbreviated discussion, that I have decided to review selected essays that are divided 
into two sections - one exploring approaches to the novel and one that explores 
approaches to the film. 

Discussions of the Novel 

Because I am approaching my critique of the film/novel from the perspective of 
film criticism this is no way an attempt to minimize the importance of the literature that 
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has been written on the novel and that stands to inform ways by which to read the film. In 

fact, reviewing the literature on examinations of the novel is deemed important because 
this literature reflects the diversity of opinions that prevail regarding this work as well as 
reveals the dominant themes that exist among literary scholars who have critiqued this 
novel. For example, Theodore Mason is among those scholars who argues that while the 
novel explores the borders between races and genders and because it configures "these 
borders as the site not only of the criminal act," the novel is significant because it evokes 
the notion of"culturally transgressive possibility" (173). In a similar vein, Roger Berger 

posed whether or not Mosley’s novels were authentically transgressive texts or were 
"they discursively subsumed under the detective story formula?" ( ) Berger, however, 
concludes that Mosley’s novels seemingly incorporate both and that the detective 
character embodies the Duboisian twoness - a position similarly endorsed by Helen 

Lock. 
For it is Helen Lock who claims that Easy Rawlins, the protagonist in Devil in a 

Blue Dress, in this as well as other works, is informed by DuBois’ "double- 
consciousness" that allows him to navigate the dangerous terrain in which he exists 
evident in his use of the double voice. Lock further surmises that Mosley’s use of a black 
character in the traditional hard-boiled detective fiction is more than merely transforming 
~vhite characters such as Philip Marlowe and Sam Spade as black. 

Mary Young, is among those scholars who, contends that black detectives, as 
reconstructed in Mosley’s work, are not reconfigurations of the white detective but are 
instead outgrowths of black folklore. Young proposes that Mosley grounds his characters 
in a tradition which is rooted in black culture by assembling heroic black characters as 
the "bad black man" and "trickster" embodied by Easy and Mouse respectively. 

Elisabeth Ford, however, suggests that ~vhile Easy does reflect a twoness or 

ambivalence, he is more in tune ~vith the black criminal world than scholars such as 
Berger give him credit for. Ford claims that Easy exhibits a "personal tension between 
necessity and ideology ... formally echoed in the novels by a tension between present- 
tense narration and past-tense flashback into which the narrative is constantly erupting" 
(p. 1075). Ford even ventures to suggest that Easy belongs to the escape narratives that 
can be traced to early African American texts. She prefaces her argument by proclaiming 
that Mosley creates literal and figurative loopholes - places of both retreat and enemy 
territory for the protagonist who vascillates between the two. Added to this, Ford further 
claims that Easy’s flashbacks are useful tools that assist him in re-arranging present-tense 
events. She ends her critique by suggesting that, "The voice not only allows Mosley to 
guide a character with an essentially stable compass through an increasingly dubious set 

of situations. It also provides a figure for the way that the series itself attempt to 
incorporate a vernacular history of Los Angeles that is both encapsulated within and at 
war with the acknowledge public history framing it. The result is a hybrid narrative form 
that allows simultaneously for the security of place within a stable genre and the 

revisionist instincts of the outlaw urban text" (11085). 
Contributing to this evolving body of literature and expounding on the thematic of 

Easy’s j ourney as detective as an informative experience, Marilyn Wesley claims that 
Easy, is motivated by the desire for power and knowledge as this power and knowledge 
becomes central to understanding how to navigate the socio-political structure in post- 
war America in view of his race. Wesley posits that, "Through the adventures and the 
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ambivalence of the black detective, Devil in a Blue Dress and subsequent works in the 
Rawlins series enact a Focauldian structure which teaches that power, like law, is not an 
order to be retrieved but the contingent result of specific circumstances that black men 
may understand through violence and adapt to their own needs for respect and freedom" 
(p. 104). She further explains that through the characterization of Easy, Mosley manages 
to convey that knowledge "is a more reliable means to power than is violence" (p. 1113). 

Nicole Kings speaks to the ambivalent intersection of race and class embodied by 
Easy and evident in his contrast to Mouse, by suggesting that while Daphne straddles the 
color line, Easy straddles the ambivalent line between middle-class aspirations and the 
lower-class fate to which the masses of black American are confined. She claims that 
"the upward class movement necessarily cuts one off from the larger racial ’community’ 
and signal s a complicity with the dominant raci st maj ority and capitali st ideologies that 
conspire to keep most black people on the lowest economic and social rungs of American 
society" (p. 223). 

Therefore, in review of this literature, critiques of the novel have focused on how 
the black detective either conforms to or differentiates from the white detective in 
traditional hard-boiled narratives as well as how the novel speaks to the contradictory 
position of the protagonist who is confronted with issues of race and class. This essay 
also explores how the protagonist utilizes power and knowledge to navigate the terrain of 
the public and private spheres; how-the black detective is rooted in the tradition of black 

folklore; and how the black detective embodies the Duboisian twoness. 

Discussions of the Film 

Justus J. Nieland examined the positioning of the mulatto character in Devil in a 
Blue Dress and argues that "neo-noirs recuperate figures that signify a collapse of racial 
borders, they simultaneously insist upon the importance and specificity of physical place 

as spatial borders are relentlessly erected, racially marked, and ultimately crossed" (63). 
Nieland contends that the protagonist moves in social spaces deemed either "clearly 
unsafe" or "ostensibly secure" - spaces that incur costs associated with "cross 
spatial/racial borders both to one’s physical well-being and to the certainty of one’s 
place-identity as a form of resistance to the disorienting and dehistoricizing flows of 

commodities" (74). 
Similarly interrogating space and place, Karen Voss examined Devil in a Bhte 

Dress in terms of how the film participated in reconstituting the landscape of Los 
Angeles prior to the construction of the ’hood.’ Voss suggests that "in emphasizing the 
communal vibrancy of... past ethnic enclaves against the city’s maintenance of rigid 
racial and economic borders, [this film works] to expose state mechanisms of spatial 
confinement and expulsion, problematizing cherished narratives about access to the 
American Dream (as it is most routinely spatialized in property ownership) and fixing the 
originating moment of the ’color line’" (158). In particular, Voss acknowledges how the 
film connects itself to the past history of Central Avenue as a place of black location and 
circulation and that Easy’s home confuses the white suburban landscape with its 
antithesis represented in the ’hood.’ 
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Michael Shapiro similarly examined the racial-spatial order of Devil in a Blue 
Dress. Shapiro claims that Easy is afflicted with a complex identity in that he is 
confronted with attempting to be self-sufficient and economically independent, at the 
same time that he must situate himself economically in the same world of white 
dominance that threatens to impede his progress. According to Shapiro, "Easy must 
confront a critical articulation between the identity order and the spatial order" (90). 

Kelly Oliver and Benigno Trigo propose that in constructing an identity for Easy, 
this involves a process that "stabilizes and naturalizes a black subject by easing some of 
the tensions that have characterized noir." ( ) Moreover, they argue that Devil in a Blue 
Dress is not as fatalistic in the way that previous noir films are and contend that instead, 
the film re-directs its fatalism into a critique of the racism that envelops Easy. As for 
Daphne, Oliver and Trigo suggest that she is an embodiment of two people reflected in 
her dual ambivalence and she mirrors the twoness similarly represented by Easy. 

Mark Berrettini, examined the film to determine how the conventions of film noir 
intersected with race, gender, and the "color line" characteristic of the late 1940s Los 
Angeles. He examines Daphne’ s ambivalent positioning in the film as a product of her bi- 
racial identity further complicated by the fact that she is introduced initially as white but 
is later revealed to be black. Daphne’s complexity is further reified in that not only is she 
the product of a miscegenistic union but she is a participant in an incestuous union. 
Berrettini then proceeds to critique Easy’s role as the black detective who is compelled to 
conduct an investigative inquiry from the perspective of how it relates to the racial 
politics or color unique to this period. Easy’s uncertain subj ect position as a black 
detective operating in a white terrain is evident according to Berrettini in that, "As a 
black detective working in L.A.in 1948, Easy does not have enough credibility to push 
forth his own version &the case. Instead, he must rely on Carter, the white civic leader 
who will most likely to be the next mayor of L.A." (84). 

Elana Shefrin compared Devil in a Blue Dress to L.A. Confidential to demonstrate 
how these films appropriate hybrid myths of a similar historical period. Shefrin argues 
that technically both films drew from ethnographic photographics to recreate the visual 
authenticity of 1940s L.A. Such techniques were deliberately contrived to reverberate the 
thematics driving these narratives as well as to play into the racial politics of each. 

Shefrin asserts that, "Both Devil in a Blue Dress and L.A. Confidential reveal the holes in 
the Californian mythos of social mobility and American individualism" (175). These 
hybrid myths are further apparent in the characterization of the detective and femme 
fatale. For Rawlins, he assumes the honorable position of detective but cannot disconnect 
himself from the di shonesty embodied in Mouse and reflected in his excessively violent 
side. Daphne, as the femme fatale, similarly deviates from the typical noir femme fatale 
as the "alluring deadly dame," "troubled victim", and "ambitious sex fur?-" ( ) Instead, 
according to Shefrin, she is not as deadly as traditional characters, neither is she as 
troubled even though she resembles the tragic mulatto and refuses to be victimized; nor is 
she so hypersexualized that she personifies a "man-eater" even though she is still a 
seductress. Daphne, along with the femme fatale of L.A. Confidential, specifically 
represents the hybrid noir. 

Collectively, critiques of the film have been centrally focused on how the film 
transfigures into the geo-political landscape of Los Angeles in 1940s America while 
examining the importance of place and space; how the film conforms to and deviates 
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from the previous noir genre; how the t~vo protagonists similarly embody t~voness; and 
how the film appropriates hybrid myths among other vie~vs articulated by these scholars. 
These works, therefore, provide the background material necessary for launching the 
present investigation. 

Mantling and Dismantling the Color Line 

Because both Easy and Daphne participate in masquerading or passing, their 
ability to pass only succeeds to the extent to which we understand that there are 
boundaries to be crossed. For example, Easy attempts to pass on what he knows and does 
not know as when he attempts to disguise his knowledge when he is arrested by police for 
Coretta’s murder, when he refuses to inform De Witt Albright of Daphne’s whereabouts 
when he discovers that she stands to be physically threatened, and when he fails to reveal 
to Dupree that he had a brief sexual encounter with Dupree’s girlfriend, Coretta, among 
others. Easy’s pursuit of knowledge as well as his ability to masquerade his knowledge is 
the force that drives him to pursue this investigative inquiry and according to Marilyn 
Wesley represents "the essence of both the classic and hard-boiled detective story [that] 
is the pursuit of knowledge" (1103). More specifically, according to Wesley it is 
knowledge regarding how the post-war era affects the black male’s ability to survive and 
prosper that Easy faces. Thus, one of the barriers or borders that Easy will have to 
navigate, as the black detective and black male in living in America, is the boundary of 
the color line. 

For Daphne, she too similarly is confronting the boundary of the color line 
because as a black who is visibly white she is forced to conceal her racial identity for the 
sake of maintaining her relationship with a white politician aspiring to be mayor. 
Therefore, because of her racial ambiguity as part black and part white, she is thrust into 
a racially divided culture that relegates her to one position or the other. Daphne, like 
Easy, confronts the color line which in her case forces her to sacrifice her chance at love 
and happiness with the obj ect of her desire purely because of her racial difference, while 
for Easy, hi s desire for home ownership and economic stability is constantly threatened 
because he is on the "wrong" side of the color line that privileges white males and de- 
privileges black males. 

Thus, because of our understanding of the boundary of the color line, it is 
conceivable that while the film establishes this boundary so that we understand the 
obstacles that these characters face, at the same time, the film similarly participates in 
dismantling the very same boundary it creates to demonstrate its permeability. Although 
the film presages race as the primary border which these characters face, the boundary of 
race is not the only boundary that permeates the socio-political culture with which they 
are confronted. According to Kelly Oliver and Benigno Trigo, "Society is parceled into 
sexes, races, classes, castes, and so forth, and ambiguity is what is repressed so that these 
neat and proper categories might exist" and when one does not neatly fit these categories, 
they create anxiety (14). Therefore, the primary characters in Devil in a Blue Dress are 
confronted with crossing and navigating not only racial borders evident in the 
geographical spaces they are allowed to occupy (i.e. black/white side of town; black 
club/white hotel; etc.) but class boundaries evident in the socio-economic aspirations they 
desire (i.e. the fact that Easy desires to engage in home ownership which will allow him 
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to transcend into the middle-class); as well as social boundaries to which they aspire (i.e. 
in that Daphne desires to maintain an intimate and public relationship with white 
politician, Todd Carter, etc.). Despite these other boundaries, it is the boundary of race 
that is foregrounded in the novel and film. And what makes FrankliniMosley’s work 
unique as these black characters are thrust into this noir style dramatization, is that he 
creates a sense that these boundaries do in fact exist, yet at the same time challenge the 

very existence of these boundaries through the creation of characters who defy, contest, 
transgress, and disassemble the very same boundaries established to reflect the racial, 
class, and social borders unique to this period. 

For example, to demonstrate how Mosley constructs the color line, in the novel, 
he reveals Easy’s uneasiness with whites when he is scheduled to meet Albright. Easy 
claims, "Sometimes, when a white man of authority would catch me off guard, I’d empty 
my head of everything so I ~vas unable to say anything." (13). Mosley even uses white 
characters to construct the color line as when Albright reveals that "I can’t go in those 
places looking for her because I’m not the right persuasion" (19). Moreover, Easy is 
never allowed to forget the racial politics unique to the color line when he comments on 
the attitude of his white boss and states, "The white workers didn’t have a problem with 
that kind &treatment because they didn’t come from a place where men were called 

boys" (p62). Easy continues, "the Negro workers didn’t drink with Benny [the boss]. We 
didn’t go to the same bars, we didn’t wink at the same girls" (63). Easy’s revelation of 
the color line is further apparent when he discusses his role in the military proclaiming, "I 
found that the army was segregated just like the South .... I was in a black division but all 
the superior officers were white. I was trained how to kill men but white men weren’t 
anxious to see a gun in my hands. They didn’t want to see me spill white blood." (97-98). 

As Moseley constructs this color line, at the same time, he then dismantles the 
very color line he created by demonstrating ho~v Easy manages to cross the color line in 
his acquisition of knowledge about Daphne’s whereabouts. When Easy meets Albright 
after their initial meeting at Joppy’s bar, Easy crosses into white spaces; when he meets 
Albdght at the pier he crosses into white spaces; when he j oins Matthew Terrell/Teran 
who is also searching for Daphne in the back seat of his car, he enters a white space; 
~vhen Easy and Daphne visit the home of Richard McGee, he enters a white 
neighborhood; and ~vhen he pays a visit to Todd Carter, he enters a space marked as 
white. In fact, Easy upon visiting Carter remarks, "there I was, a Negro in a rich white 
man’s office, talking to him like we were best friends - even closer" (119). Thus, by 
allowing Easy to transgress the boundaries of the color line and enter into white spaces, 
Mosley demonstrates that while these bard ers were effectively constructed, they are 
similarly quite permeable and penetrable as Easy crosses over into the very racial 
boundaries designed to restrain him or keep him out. 

Crossing the color line is also apparent with Daphne in that she too j oins Easy on 
his visit to McGhee and enters a white space. Daphne also resides in the white-only 
section of the hotel. Yet, because of her mixed racial identity, she too is allowed to enter 
black spaces as when she frequents black nightclubs and invades Easy’s home. It is 
conceivable that because of her ambiguous racial identity she has access to both black 
and white spaces; a testament of her translucence and shifting racial identity that allows 
her to cross the color line. Thus, it is then argued that while Mosley establishes the 
boundary of race, at the same time, he then dismantles the very boundary he created to 
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demonstrate the immutability and fleeting quality of race reified by Daphne’s ambiguous 
racial identity. 

That Mosley employs the mantling and dismantling of the color line is consistent 
with Steve Neale’s discussion of genre and narrative when he contends that the 
equilibrium/disequilibrium or order/disorder "are signifiers articulated in a narrative 
process which is simultaneously that of the inscription of a number of discourses, and 
that of modification, restructuration and transformation they each undergo as a result of 
their interaction." Neale further relates that, "equilibrium and disequilibrium are signified 
specifically in terms of Law, in terms of the presence/absence, 
effectiveness/ineffectiveness of legal institutions and their agents. In each case too, 
therefore, the discourses mobilized in these genres are discourses about crime, legality, 
justice, social order, civilization, private property, civic responsibility and so on" (21l). 
For Mosley, utilizing the detective genre then becomes an effective means for 
interrogating the racial dilemma that African Americans faced in a post-war America and 

by constructing the color line to foreground this dilemma, the color line then becomes the 
vehicle around which he examines the equilibrium/disequilibrium unique to this genre. 

Finally, if the film explores the mantling and dismantling &the color line, then 
Easy’s neighbor who exhibits an incessant need to chop down trees in Easy’s well 
manicured and maintained yard becomes indicative &this subtext. In fact, as the 
character attempts to eliminate trees in Easy’s yard as well as those of his neighbors; his 

act could serve to signify the elimination of lynchings that prevailed in this period, to the 

elimination of the color or racial barriers that blacks confronted, to the elimination of the 
racial ostracism that bl acks endured who migrated west seeking a better life, to the 
elimination &the roots that Easy attempts to establish in his desire for home ownership 
Whatever, the chopping down of the tree signified because the man presents himself as 
both friend (by ~varning Easy of impending danger) and foe by destroying Easy’s 
landscape, he reverberates the duality that manifests in the film as Easy and Daphne 
represent two sides of the same self. 

Easy and Daphne as Two Sides of the Same Self 

The parallelism shared by both Easy and Daphne as they represent two sides of 
the same self forces us to question do these parallels exist so that we are unable to 
distinguish between the hero (Easy) and villain (Daphne); or do the parallels exist to 
encourage us to identify with both; or do these parallels enable us as spectators to 
experience the pleasure associated with victimization, while knowing that we stand to be 
rescued from this victimization by the hero? Whatever the parallels shared between the 
two provides, their existence is indisputable and plausible in view of Oliver and Trigo’s 
views that doubling is a characteristic of some noir films so that "a trauma that is 
repressed becomes unconscious but is repeated or reenacted in conscious life until we 
remember the now unconsicous trauma that caused it" (p 77). In the case of Devil m a 
Blue Dress, Daphne’s unconscious trauma of being sexually abused by her father is 
repeated not literally but through the doubling evident in the parallel that she shares with 
Easy. According to Oliver and Trigo, the doubling can also occur visually and if this is 
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the case, then Easy potentially represents Daphne’s dark side, while she personifies the 
~vhite side of the self. 

To affirm how Easy and Daphne become parallels the fact that both characters 
attempt to masquerade is demonstrative of their similarity to each other. Specifically, 
Easy is both "revealing and concealing" of his knowledge, while Daphne engages in 
concealing and revealing her identity (Femme Fatales). Easy reveal s to Albright, "I got a 
name and an address. I got the last day" she ~vas seen and ~vho she was with. I kno~v the 
man she ~vas seen ~vith and I know what he does for a living.’ I was proud of kno~vledge 
when I was a young man." (p. 57). However, when Easy is interrogated by cops he 
remarks, "I would try to look innocent while I denied what they said. It’s hard acting 
innocent when you are but the cops know you aren’t" (p. 69). Easy’s attempt to divert 
attention away from his knowledge of Coretta’s murder is demonstrative of how he 
attempts to conceal his kno~vledge. Daphne, on the other hand, attempts to conceal her 
identity when it is convenient evident ~vhen Easy remarks, "Daphne ~vas like a chameleon 
lizard. She changed for her man. If he was a mild white man who was afraid to complain 
to the waiter she’d pull his head to her bosom and pat him. If he was a poor black man 
who had soaked up pain and rage for a lifetime she washed his wounds with a rough rag 
and licked the blood till it staunched" (). Daphne’s masquerade as a white woman with a 
French accent is further indicative of her attempt to conceal her true identity-. 

Easy and Daphne are mirror images of each other in that both have multiple 
names. For example, while Mark Berettini comments on how Daphne is a misnomer for 

Dahlia (based on a famous murder that occurred in L.A. in the 1940s), Delilah (a biblical 
character responsible for the demise of Sampson), and Ruby Hanks (the name that she 
held in her birthplace &New Orleans and from which she was attempting to escape 

because of the sexual abuse endured by her father), Easy is a misnomer for Ezekiel 
Ra~vlins (an unemployed factory worker). But added to this, the name Ezekiel also has 
biblical origins in that it means God strengthens and was associated with a prophet who 
was regarded as a poet and dramatist, who was described as a voyeur, who became a 
recluse/loner following hi s wife’s death, and who ’yearned for the brooks and trees he 
remembered.’" That both characters assume multiple names speaks to their similarity and 
provides evidence that they stand to represent two sides &the same self. 

The two characters further parallel each other in that both possess alter-egos. For 
example, while Mouse is the alter-ego for Easy - a position affirmed by several scholars, 
Coretta becomes the alter-ego for Daphne. Mouse signifies the violent side of Easy that 
he is reluctant to unleash but will resort to in order to protect himself. Ed Guerro 
describes Mouse as "Rawlins’s homicidal sidekick... [who is pathologically violent, a 
man whose edginess is both funny and scar?-. Mouse is the kind of guy ~vho can kill on 
ver?" little notice, or on no notice at all." As for Daphne, Coretta represents Daphne’ s 
dark/black side (even though so too does Easy) in that Coretta marks Daphne’s blackness 
and represents the sexual possession of Easy denied to Daphne in the film but which is 
allowed in the novel. Coretta initially claims that she has no knowledge of Daphne but 
then later reveals to Easy that she is her friend demonstrating how she too participates in 
Daphne’s masquerade. In fact, Coretta states, "Why you keep asking about Daphne - a 
colored woman ain’t good enough for you?" This commentary is utilized to both conceal 
Daphne’s white identity, yet because the comment is being made by Coretta and Coretta 
is participating in Daphne’s masquerade, it also serves to mark Daphne’s blackness. 
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Easy and Daphne as parallels share in the fact ~vhile Easy is a product of racial 
abuse, Daphne is a product of sexual abuse. Easy experiences racial abuse ~vhen he loses 
his factory j ob despite being one of the best workers because of his race and his inability 
to be compliant to his white boss; he endures abuse as the hands of the white LAPD; and 
he even relates the abuse he endured as a black soldier in the military. Daphne, on the 
other hand, reveals the sexual abuse she endured with her white father - a story that is 
more fully explained in the novel rather than film. 

These two characters bare striking parallels in that both assume the role of hunter 
and hunted. In particular, Easy initially searches for Daphne but then later discovers that 
he is the one being hunted by the police, Albright, Matthew Terrell, Todd Carter, and 
Daphne. Thus, he assumes the position of being both hunter and hunted - a position that 
is made even more plausible when we consider that perhaps his search for Daphne 
becomes synonymous with his search for black maleness or masculinity and the reason 
he is being hunted/searched is because of the threat that black masculinity poses to white 
maleness. The search for Daphne is also reified in Easy’s search for Frank Green 
signified by the recognitionimisrecognition of Green in that those questioned about Green 
either know him and have not seen him or they claim they do not know him when in 
actuality they do. Green’s fleeting identity as reconstructed by others is amplified by 
Daphne’s fleeting identity as a white girl ~vho is really blacks. 

Daphne also assumes the position of hunter and hunted and who like Easy is in 
search of her identity yet she is being hunted because of what her identity stands to 
expose regarding a white patriarchy in that her identity threatens racial purity. Initially, 
Daphne, is hunted by Easy and Albright, but then she too later assumes the position of 
hunter as she participates in the search to locate the photos that will expose her past 
identity as ~vell as implicate Terrell as a pedophile so that Carter can be reinstated in the 
mayoral election. This dual positioning of being hunter and hunted is unique to the 
detective drama according to Steve Neale who suggests that, "The process of the 
narrative is a process of investigation, both on the part of the fictional detective or of the 
character who performs an analogous role, and on the part of the spectator. Like the 
detective, [as well as his foil in addition to the spectator] the spectator is constantly 
looking for clues and signs in a process of piecing together the reasons for the process of 
the crime, attempting to solve the enigma which structures the story" (42). 

As these characters share in these parallels, it is also conceivable that Daphne and 
Easy are two sides of the same self in that Easy represents the present - in view of the 
color restrictions imposed on most blacks living in America in the post-war era, while 
Daphne represents the past in view of the race-mixing that occurred as a result of slavery 
and that is responsible for the alienating treatment that blacks endure. Specifically, 
Daphne symbolizes the past in that she is the product of miscegenation while Easy 
symbolizes the present in that he is the product of the continuing racial discrimination 
that prevailed in post-war America. To attest to their embodiment of past and present, 
Neale in describing the noir genre claims that, "Darkness not only signifies concealment, 
involving an unknown and unseen presence within it (thereby simultaneously invoking 
the desire to kno~v and the desire to see); it is also a figure of absence and lack. Darkness 
is the edge bet~veen presence (that which it conceals) and absence (that ~vhich it is) .... ( 
)." Therefore, Easy and Daphne, as one embody the darkness or the unknown as well as 
the absence and the lack. Moreover, they signify the past and present because according 
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to Neal, in the detective film, the "function of the enigma is to structure the generation of 
suspense .... The enigma focuses two initially separate times, the past time of the story 
behind the crime and the present time of its reconstruction." (27). Thus, it is conceivable 
that Easy embodies the present, while Daphne signifies the past. 

Mulatto as a Product of Miscegenation and Incest/Purification of Whiteness 
through the Erasure of Blackness 

According to Oliver and Trigo "Racial ambiguity, not the fear of blackness, is the 
real anxiety of noir. The anxiety over racial ambiguity manifest in noir cannot be reduced 

to a simple association between blackness and evil. Rather, the ’evil’ or threat in these 
films is a complicated fear of racial ambiguity, the fear of not being able to tell the 
difference between blackness and whiteness." (5). Therefore, the mulatto as product of 
miscegenation becomes an effective vehicle for conveying such fear and creating such 
anxiety in the noir genre. Although Daphne conforms to traditional passing characters in 
film and literature in that she is problematized because of her racial origin, she deviates 
from these characters in other ~vays. Daphne conforms to traditional passing characters in 
that she is denied the male of her desire; she disguises her identity through a variety of 
means - her physical appearance - signified by the blue dress (a play upon the "blue 
bloods" or "blue vein society" as an indicator of racial purity); she assumes multiple 
names as an indicator of her multiple identities; and she has her racial identity marked by 
other characters in the film. 

Yet, Daphne deviates from traditional passing characters in that she is fleeing a 
"dark past" and in this instance, it is not only the fact that she is the product of an 
interracial relationship but that she has participated in an incestuous relationship with her 
white father. As a passing character, while previous such films are motivated by the 
mulatto’s desire to pass as white, in this film Daphne is motivated by the desire to flee 
her incestuous past. Thus, Easy’s search to locate Daphne is driven to avenge for the 
incest that she has endured as much as it driven to rescue her from her racialized past. 

Specifically, because Daphne is involved in both an interracial and incestuous 
relationship she feels responsible and guilty regarding her father’s abandonment from 
their home. Gina Marchetti contends that in incestuous relationships the father figure’s 
infatuation with the child alleviates him of any guilt associated with sexuality "since the 
girl would presumably be innocent and unaware of any sexual feelings"(). In the case of 
Daphne, this is evident when she recalls her encounters with her father as they frequented 
the zoo and became intimate after viewing two zebras engage in a sex act: 

My daddy and I were holding hands so tight that it hurt me but I didn’t say 
anything about it. And when we got back to the car he kissed me. It was 
just on the cheek at first but then he kissed me on the lips, like lovers do. 
... But when he finished kissing me he started to cry. He put his head in 
my lap and I had to stroke his head for a long time and tell him that I was 

just fine before he’d even look up at me again (). 
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The guilt that the father should possess for exploiting the child is then displaced onto the 
child, Daphne, as suggested by Marchetti. Therefore, although Daphne’s relationship 
hints at a miscegenistic union since her father is white and mother is black, it is more 
importantly about an incestuous relationship. Mark Berrettini provides an alternative 
reading on Daphne’s split identity by stating that, "Rej ecting the unified body of the 
zebra in favor of the image of a zebra as having distinct black-and-white stripes, Daphne 
imagines herself as t~vo people, not one embodiment of black and white. Her two fathers, 
one black and one white, give rise to this split identity, yet their incestuous relations with 
their ’daughters’ in a perverse way allow Daphne-Ruby to maintain some semblance of a 
unified society" (). Regardless as to how this encounter is interpreted, clearly Daphne 
cannot escape her incestuous past - one that might explain her desire for a white male 
politician since her father was both white and intimate with her. 

More importantly, Easy’s search for Daphne is to rescue her from this former 
abuse and avenge for such abuse - an example of child abuse reified by Matthe~v 
Terrell’s fascination with children. In the film, Daphne’s problematized incestuous past is 
displaced onto TerrelF s pedophilic desires which according to the novel explain how he 
is linked to the underworld in that Richard McGhee who traffics in youngsters, supplies 
Terrell with those whom he can sexually abuse. Easy rescues an abused youngster 
following Teran’s (Terrell) death in the novel - a not so subtle attempt to suggest that 
those ~vho engage in such abuse deserve death. 

Because Daphne embodies the mulatto and the mulatto is problematized because 
of her mixed racial origin, she has to be erased since her racial composition stands to taint 
the purity of whiteness. The excision of Daphne’s blackness is symbolically depicted 
when she is taken captive by Albright and his conspirators to an isolated cabin and Easy, 
with the help of Mouse, follow to retrieve Daphne. While Daphne is seated on a couch 
before the fireplace and her screams pierce the night silence, they attempt to torture her 

by taking a heated fireplace poker and moving it toward her face as though to brand her 
to extort information about the pictures. Albright questions Daphne about her racial 
origin and asks if she is "lying about being a nigger .... Which part of you is the nigger? 
... Is your arm a nigger, your leg, your face .... " Even though Daphne is later rescued (by 
Easy and Mouse), this symbolic excision becomes indicative of an attempt to erase her 
racial origin. Daphne’s eventual exit from the film does occur, however, it is not until 
later, it is only when Carter gains access to the photos as evidence of Terrell’s exploits 
that he is reinstated as a mayoral candidate - a reinstatement that coincides with 
Daphne’s disappearance from the film. Easy’s voice over states, "She was in love and 
couldn’t see for dreaming...because even though we had fought a war to keep the world 
free - the color line in America ~vorked both ~vays and even a rich white man like Todd 
Carter was afraid to cross it." The novel, on the other hand, notes Daphne’ s exit ~vhen 
Easy states, "Daphne Monet was death herself. I was glad that she was leaving" (204). 

Daphne’s Absent Body-Present Voice and Easy’s Double Voice 

Christine Gledhill notes that the voice-over is a common characteristic of the noir 
film genre and that it frequently co-exists with the flashback. She adds that the voice-over 
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is generally an authoritative mode and claims that "the tendency of the flashback 
structure to put a distance between the narrating voice-over and the story narrated also 
means that distance sometimes appears between the expressed male judgment and the 
woman who is being investigated and judged -- leaving room for the audience to 
experience at least an ambiguous response to the female image and what is said about 
her" (30). While this certainly stands to reason in Devil m a Blue Dress, rather than 
examine how these voices compete with one another, this examination explores how the 
two distinct voices of Daphne and Easy function in the film. 

Both Daphne and Easy engage in a dialogic discourse as a means of giving voice 
internally to the dilemmas they face externally. As such they invoke what Mae 
Henderson characterized as a "consciousness [which] becomes a kind of ’inner speech’ 
reflecting ’the outer world’ in a process that links the psyche, language, and social 
interaction" (). While Easy’s voice reflects his inner consciousness, Daphne’s voice 
stands in for her physical absence from the film, particularly in the early part of the film. 
For Daphne, it is through her absent body but present voice that we as spectators come to 
know her - an absence signified by the telephone calls. In fact, when the film opens T- 
Bone Walker’s song, "I’ve got a west side baby - she lives way cross town - when I am 
with my baby, I don’t want a soul around - I laid in bed and wondered who could the 
caller be" - a not so subtle attempt to introduce us to the importance of phone calls and to 
signal Daphne’s invisibility from the film (even though we are made aware of her 
through a newspaper photo). That Daphne assumes an elusive identity is apparent when 
we assume that she is white but later discover that she is black and therefore a mulatto 
implying that her identity remains ambiguous (a mixed identity reified by Joppy’s 
treasured marble countertop). However, it i s Daphne’s physical invisibility yet present 
voice at the beginning of the film that sets into motion what Steve Neale characterizes as 
"the fictional detective suspends disbelief in order to discover the truth ’behind’ the 
appearance" (40). For Daphne, her voice then stands in for the physical presence that she 
is denied because of the ambiguity surrounding her racial identity. 

Easy, on the other hand, engages in the authoritative voice-over unique to this 
genre by utilizing the voice to reflect his inner consciousness and more specifically, 
exerts a double-voice. It seems that Easy utilizes the voice to engage in what Neale 
characterized as the desire know as well as disavowal of knowing "to articulate a desire 

to know something else, as a substitute for what in fact is at stake" (42). For example, 
Easy’s voice-over remarks, "Daphne was shacking with some gangster named Frank 
Green and Coretta had the nerve to charge me some $10.00 for that information." It 
seems that Easy regarded the charge imposed by Coretta as an indication that there was 
something more to Daphne beyond the fact that she was living with Frank Green; an 
intuition that would later prove to be true. Easy’s voice-over is further revealing in its 
duplicity when in the novel, after receiving a phone call from Junior, Easy surmises, "it 
didn’t make any sense, him calling me in the night just to tell me about some girl I 
wanted to play with." Easy begins to suspect Junior’s involvement as well as contemplate 
Daphne’s whereabouts. To further convey Easy’s dual thoughts when he transports 
Daphne to Richard McGee’ s house, Easy’ s voice-over states, "here I was in the middle of 
the night in a white neighborhood with a white woman in my car - I wasn’t nervous, I 

was stupid." In this instance, while Easy is curious about Daphne’s insistence that they 
visit McGee, he is also aware of the danger he stands to face as a black male 
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accompanied by a white woman late a night in a racially divided city as well as racially 
segregated neighborhood characteristic of post-war America. On another occasion, 
Easy’s voice-over reveals, "The pictures was eating at my pocket like a cigarette burn; 
Albright had killed for those pictures to get them back from Terrell and had helped kill 

Richard McGee who sold them to Daphne. Time was running out." In this instance, the 
duplicity of Easy’s voice relates to the danger that the pictures stood to hold as they were 
connected to the murders as well as the lack &time he had in solving the mystery before 
another murder was likely to unfold. 

Guerrero observes that, "the persistent irony driving all of Mosley’s novels, and 
certainly Franklin’s film, is that Easy’s double consciousness as a black man empowers 
him as an occasional private eye .... Easy can see deeply into both the black and white 
worlds and find out what powerful whites want to know, but also what they don’t want to 
know, or at least what they want to deny or hide" (419). 

In the novel that Easy acknowledges the power of his inner voice - a voice that 
frequently conveys double messages when he states, "The voice comes to meet at the 
worst when everything seems so bad that I want to take my care and drive it into a wall. 
Then this voice comes to me and gives me the best advice I ever get. The voice is hard. It 
never cares if I’m scared or in danger. It just looks at all the facts and tells me what I 
need to do .... When the voice speaks, I listen." 

The voices of both Daphne and Easy then participate in heightening the suspense 
for spectators as "the wish for the narrative to continue is articulated across the fact that 

this involves a considerable number of risks, while the wish for it to end is articulated 
across the fact that the complexity of the situation which the protagonist finds himself has 
fully to be worked out" (29). While Easy exemplifies the double-voice, Daphne utilizes 

her voice to stand in for her absence from the film. 

Devil in a Blue Dress and the Sexual and Racial Politics of the Noir Film Genre 

It is virtually impossible to examine this film without addressing on some level 
how the film conforms to noir film genre - a feat achieved by other scholars but who 
were motivated by different interests. For the purposes of this examination, it is necessary 

to revisit the film noir genre as a means by which to examine Easy’s sexuality or nearly 
lack thereof, particularly in the film, if not in the novel. While Richard Dyer has 
deconstructed the various components &the noir film genre that includes structure and 
iconography - of most importance is his assertion that the film noir genre is linked to 
homosexuality. According to Dyer the film noir genre is frequently associated with 
sexual perversion and in the case of Devil in a Blue Dress, Matthew- Terrell’s overt 
display of affection for young males then becomes indicative of how homosexuality 
permeates this dramatization. Dyer claims that in the film noir genre gays serve to 
connote the frustrations of heterosexual development in the anxiety created around the 
hero, where the public and private world are conflated. It is conceivable that since the 
hero is generally paired with a femme fatale who is also an image of frustration in that 
she resembles a nymphomaniac and her sexual desire cannot be satisfied, then the hero’s 
sexuality is threatened by this over-sexed femme fatale. Dyer argues that, "approached by 
a faggot, or a femme fatale, the hero has the moral force of Hollywood western culture 
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and male chauvinism to fall back on, to refuse the offer. But in this way, his own sexual 
adequacy is not tested. It is of course to be assumed - film noir does not call the potency 
of male sexuality into question. Yet, there hovers around it an implication of male 
uncertainty about sexuality" (). 

As for Devil in a Blue Dress, although Easy is not a gay character he resembles 
the gay character unique to this genre in the anxiety associated with his subj ect position; 
in his disconnectedness from family; and in his refusal to act upon Daphne’s over sexual 
advances at least in the film. Added to this, Easy’s association with homosexuality is 
apparent when Albright attempts to intimidate a young white teenager who threatens 
Easy when approached by the teenager’s white friend from Iowa (a signifier of whiteness 
since blacks have not been historically associated with such regions). Albright instructs 
the youngster to engage in an oral sex act with Easy to instill fear in the youngster, 
incidentally, located at the fisherman’s pier of the Deep Blue Sea - yet this act never 
occurs. Ho~vever, this act cannot be ignored. And although Easy does have a brief sexual 
encounter with Coretta, where she assumes the more aggressive role and he the more 
passive role, he spurns Daphne’s sexual advances; an act that raises questions about his 
sexuality or lack thereof. For example, when he meets Daphne for the first time in person 
Easy states, "Frank prefers to use the knife as a weapon - what is your weapon?" Daphne 
remarks, "Why don’t you search me and find out." He, ho~vever, shuns her advances. So 
while Easy is not necessarily a gay character, he assumes the subject position unique to 
the gay male in the film noir genre. 

Moreover, in addition to the sexual politics characteristic of the noir film genre, it 
is also important to examine the racial politics of this genre since this genre is generally 
characterized by its absence of race yet exhibition of a racial unconscious. It is Julian 

Murphet ~vho contends that film noir "marks the appearance of a distinct urban 
chronotrope in US culture" that reflects the tension bet~veen public and private space (). 
And if the street becomes associated with masculine spaces and women or femme fatales 
are not allowed to occupy such spaces then their absence from these spaces (as women 

become equated with blacks) reflect the absence &black citizens from noir’s "everyday 
space" ( )~ Murphet claims that, "Film noir’s resonance with its minority public drew on 
a repressed network of well-nigh hysterical fantasies about black occupation of the inner 
cities .... " (). If this is the case, then how do these dynamics shift when the noir genre is 
infused with black characters as in the case of Devil in a Blue Dress? While Murphet 
admits that these noir vehicles, "reappropriate for the invisibled black subj ect the precise 
fusion of fear and hatred that had been forcefully transferred to noir’s new white man," 
then what are the implications when the noir protagonist is non-white? With Devil in a 

Blue Dress, now that the black assumes the subject position &the noir white male, who 
exhibited a repressed fear of blackness, the noir black male is allo~ved to overtly express 
his fear of white brutality (). And if this is the case, then does this role-reversal mislead 
audiences to believe that the noir black male is temporarily empowered while the reality 
is that he is permanently disempowered? Does the noir genre allow the black male to lay 
claim to privileges and liberties that the white noir male previously enjoyed in these 
films? While previous noir films hinted at a racial unconsciousness, Devil in a Blue Dress 
lays bares this consciousness and affirms that whites in their absence continue to exude 
power even when black characters are temporarily empowered. 
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However, Manthia Diawara suggests that in several noir films that include black 
characters or that are made by black filmmakers, these works "create the possibility for 
the emergence of a new and urbanized black image on screen" (). Diawara in critique of 
Chester Himes’ work argues that "The noirs in Hime’s text are black people trapped in 
the darkness of White captivity, and the light shed on them is meant to render them 
visible, not White" (). Diawara posits that these black characters are not imitations of 
white characters but are characters engaged in their own conflicts as they attempt to 
subvert the domination that has been imposed on them. Therefore, Devil in a Bhte Dress 

while forcing the racial unconsciousness characteristic of the noir genre into the open, at 
the same time, according to Diawara, positions black characters into arenas of power 
despite the fact that it may be temporary for the purpose of achieving visibility as well as 
empowering those previously di sempowered. 

Whatever the film borrowed from the noir genre, Ed Guerrero observes that "what 
Franklin has achieved here is a funky noir style, as only black people could have 
imagined and honed it in the fiction of Richard Wright, Chester Himes, Donald Goines, 
or in the films of black exploitation and the contemporary gangsta poetics of Snoop 
Doggy Dogg and Coolio. This funkier side of noir reveals itself in the subtle ironies and 
shadings of Devil’s detail cultural gesture, its racial ironies, sketches, and impression of 

the black world" (). 

Historical Context of Devil in a Blue Dress/Black America and Los Angeles in 1948 
as depicted by the California Eagle and the Autobiography of Malcolm X 

Devil in a Blue Dress as both a novel and film cannot be fully understood without 
investigating the historical context of the period in which this detective drama takes 
place. Two texts that seemingly inform the racial, social, and political climate recreated 

in these works include the black newspaper the CaliJbrnia Eagle and Malcolm X’s 
autobiography. That Easy is connected to the larger black community of LA is apparent 
when the film opens and he reads the newspaper while sitting in Joppy’s bar with a 
headline that reads, "Todd Carter Drops out of Mayor’s Election." Consistent with 
Neale’s views on the film noir genre, the newspaper becomes a vehicle by which to 
establish fact from fiction as the film continually reveals clues surrounding this murder 
mystery. Once Easy agrees to Allbrite’ s offer to search for Daphne for the sake of being 
able to pay his mortgage, Easy ventures to John’s bar on a tip that Daphne frequents this 
nightclub establishment camouflaged as a storefront operation - perhaps to amplify the 
theme of masquerade that sew’es as a subtext to the film. However, prior to his arrival the 
camera cuts to a newspaper article providing a photo of Daphne holding hands with the 
white politician Todd Carter. On another occasion Easy retrieves the newspaper from his 
front yard and the headline reads, "Terrell on Top, Carter Bow-s [Out &Race]." At the 
film’s end when the murder mystery is solved, Easy while sitting on his front porch reads 
the front page headline stating "Carter Back - A Shoe In for Mayor." So while newspaper 
headlines function to advance the film’s narrative and reveal clues surrounding the 
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murder mystery, it also conceivable that the Cal~[brnia Eagle off screen was utilized to 
recreate the socio-political climate unique to this era and transformed on screen. 

For example in the year of 1948, the California Eagle reported that the marriage 
of Davis Knight, a white male and world war II veteran who married a white female but 
his marriage was disrupted by the law banning interracial marriages in Mississippi when 
Knight was discovered to have been the descendent of a Negro based on the testimony 
provided by a nineteen year old male. The black press eagerly condemned such practices 
by stating, "Ask yourself if Davis Knight is any less ’equal’ today than he was when he 
was fighting for his country. Is he any different today from the man he has been all his 
life? Suppose you could be sent to prison because an 89 year oldster recalled your great- 
grandm other had brown eyes instead of blue" ("Raci al Marri age B an Has Ab surd 
Results" California Eagle, 23 December 1948, 1, sect. II). Clearly the anxiety 
surrounding interracial relationships and that permeated this historical period as indicated 
by the Eagle is infused in Devil in a Blue Dress demonstrating how the film reverberated 
tensions implicated in the black press. Additionally, numerous advertisements for 
entertainers and singers who performed on Central Avenue are paraded across the pages 

of the black press and in particular, blues singer T-Bone Walker’s performances are 
frequently advertised in the Eagle in this period. Certainly, the marquee advertising Oscar 
Micheaux’s last film, The Betrayal (1948) at the Regent Theater cannot be ignored - a 
film that incidentally focused on a black woman who is presumed to be white until her 
racial identity is revealed. In the film’s attempt to further capture the plight of young 
black males seeking employment in the postwar period, newspaper articles from the 
Eagle affirm that "50,000 veterans of all races are unemployed, and especially hit by the 
growing lack of jobs are Negroes and Mexicans. This is due to the widespread of job 
discrimination. The maj ority ofj ob openings through the California State Employment 
service are for White; the Help Wanted Advertisements of the daily press car~ for White 
only; factories who during the war hired Negroes - now are either laying them off or 
refusing to hire them" ("Jobs Growing Scarce for Negroes in Los Angeles" (California 

Eagle, 30 December 1948, 7). That the film seemingly manages to capture these tensions 
illuminated in the Eagle is a testament of the film’s ability to recreate these historical 
moments and strive to reproduce the realism characteristic of this era, however 
problematic. As Wahneema Lubiano warns, "the reasons for ’real’ as a positive 
evaluation are tied, of course, to scarcity, the paucity of African American presentations 
of facts and representations as well as the desire for more of the first category, which in 
turn allows the second category to have its ’selectiveness’ forgotten in the rush to 
celebrate its mere presence" (106). Despite the complexity of attempting to invoke 
realism, the film undoubtedly relied on or reverberated issues presented in the Eagle. 

Further recreating the historical climate and reflecting the historical period in 
which the novel/film takes places, the Autobiography of Malcolm X cannot be ignored. 
In fact, because Easy sees himself confronting the racialized world unique to this period, 
he bares a striking resemblance to Malcolm X who too sees himself as a struggling black 
male confronted with the appalling racial ostracism that permeated thi s period in 
American history. For example, when Malcolm reveals his views on blacks in the 
military, he observes that, "Back then, the white man during the war was so pressed for 
personnel that he began letting some Negroes put down their buckets and mops and dust 
rags and use a pencil, or sit at some desk, or hold some twenty-five cent title" (123). 
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First, that Malcolm reconstructs his story through a first person narrative becomes 
synonymous with how Easy relates his experiences through his voice-over narration. 
Second, that Malcolm shares his views on blacks in the military nearly reproduces the 
views shared by Easy when Easy states, "They trained me as a foot soldier, a fighter, then 
they put me in front of a typewriter for the first three years of tour" (97). Easy continues, 
"They said we didn’t have the discipline or the minds of a war effort, but they were really 
scared that we might get to like the kind of freedom that death-dealing brings" (98). 
Malcolm, on the other hand, reports that he told a military recruiter, "I want to get sent 
down South. Organize them nigger soldiers, you dig? Steal us some guns, and kill us 
some crackers!" (124). Because both males allude to the white fear of black retaliation 
through violence and death, it is here that Easy and Malcolm resemble each other. 

Moreover, Easy is seemingly an embodiment of Malcolm when he reveals his 
suspicions the police hold for black subjects. Following his arrest, Easy states, "They 
figure that you did something because that’s just the way cops think, and you telling them 
that you’re innocent just proves to them that you have something to hide" (69). Malcolm 
reconstructs a similar scenario in his declaration that, "I knew it had been detectives. I’d 
heard too many times how if they couldn’t find any evidence, they would plant some, 
where you never find it, then they’d come back in and ’find’ it. I didn’t even have to 
think twice what to do. I packed my few belongings and never looked back" (117). Easy 
similarly conveys his distrust of the police when he meets Todd Carter and pleads, "But 
what I need is for you to help me understand what’ s happening. You see, I don’t trust 
your man Albright at all and you can forget the police. I got this one friend, Joppy, but 
this is too much for him. So I figure you the only one can help" (1116). Malcolm’s distrust 
not necessarily of the police but the of the underworld in which he circulated is evident 
when he relates, "What I was learning was the hustling society’s first rule; that you never 
trusted anyone outside of your own closed-mouthed circle, and that you selected with 
time and care before you made any intimates even among these" (101). Because both 
works, Devil in a Blue Dress and the Autobiography of Malcolm X recreate the tenuous 
relationship between the legal and illegal world, Malcolm’s autobiography appropriately 
describes the underworld in which Easy circulates. This is particularly apparent when 
Malcolm’s describes the bars that he frequented and observes that, "The bartenders 
would let me know which among the regular customers were mostly ’fronts,’ and which 
really had some money, and which were making it from day to day; which were the real 
gamblers, and which had just hit a little luck; and which ones never to run afoul of any 
way" (101). The similarity between the bars frequented by Malcolm and those attended 
by Easy are undeniable but perhaps this was true of the underworld regardless at to who 
existed in these environs. 

Finally, the affinities between the two works is apparent in that the femme fatale, 
Daphne Monet is referred to as a "devil" in a blue dress, while in Malcolm’s 
autobiography he processes his hair with a can of lye, labeled Red Devil. In both, the 
transgression of racial difference is implied and the desire to aspire to whiteness is 
insinuated, either by altering ones physical appearance or camouflaging ones identity to 
reflect how racial oppression impacts blacks. While other parallels are likely to be drawn 
between these two works and it is arguable that such parallels are coincidental, at the 
same time, a case can be made that either because of the time period or similarity in 
characters, Easy exists in a similar context and is affected by similar circumstances that 
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shaped Malcolm. It is conceivable that Easy on some level is an embodiment of Malcolm 
X. 

Conclusion 

As Daphne and Easy criss-cross and zig-zag around the boundaries of race, class, 
and social acceptability, the film plays on the metaphor of a devil in a blue dress through 
its use of blues music, the use of Daphne’s blue attire, and the blue tinted illustrated 
drawings that open the film. it is through the intersection of these multiple variables some 
of which are competing and oppositional to each other that allows the film to achieve the 
level of intrigue that it manages to capture. And in view of the voluminous literature that 

has been written on the novel and film; how the novel and film mantle and dismantle the 
color line; how the film depicts Daphne and Easy are parallel characters who become t~vo 

sides &the same self; ho~v the mulatto character has to be erased in order for whiteness 
to exist; how Daphne’s absent body is rendered through her present voice while Easy 
articulates a double voice; how the film contributes to the noir film genre; and how the 
film conforms to the historical period of 11948 Los Angeles as recreated by the African 
American press and relevant literature, this examination demonstrates that both the novel 
and film ~vill continue to remain a point of intrigue and myste~. 
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From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, November 17, 2006 12:21 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: ## 

Dear Debby: Yes, this seems like an appropriate estimate. Sincerely, 
Charlene Regester Quoting Deborah Crowder <dacrowde@email.unc.edu>: 

Hi Charlene. It was nice to see you. I miss our chats o1~ re,front 
events. You have $3025 in your account minus 500 for      = 2525 
minus 300 for      = 2,225. Probably two hundred of that at least 
will go to the charges we discussed so no more than $2000 is left. 
Does that seem right to you? dc 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, November 20, 2006 12:18 PM 

King, James K <jkking@email.nnc.edtr~ 

Re: February at Stone Center? 

Dear Dr. King: Yes, I am interested in doing something related to black 
moviegoing, black entertainers/celebrities and their connections to 
Chapel Hill, and I have a short film of black children attending school 
in the 1930s that was one of the H Lee Waters’ films However, with 
respect to black moviegoing I may discuss some of Durham, yet I will 
make connections to Chapel Hill. You can let me kno~v if you think this 
is appropriate. Because I don’t have a lot of information on Chapel 
Hill and only have bits and pieces, I will have to fill in the void 
with this broader histoly. Sincerely, Charlene Regester Quoting 
j kking@email.unc, edu: 

No particular time period&anything to do with anything in the Chapel 
Hill/Carrboro area-and thanks so much for considering 

this’. !Best,kimball 

>> Dear Dr King: Please give me just a few days to think about this 
>> Also, I would like to know if the topic is restricted to a 
>> particular time period or focus. I ~vould really have to think about 
>> ~vhat I could address while drawing upon my own research Finally, 
>> thanks tremendously for thinking of me and I will get back with you 
>> as soon as possible Sincerely, Charlene Regester Quoting 
>> jkking@email unc.edu: 
>> 

>>> Charlene-I always look forward to seeing you on campus,but we 
>>> seldom have a chance to chat.While I was in England giving lectures 
>>> last Spring(& couldn’t defend myself heret),I was elected pres. of 
>>> the Chapel Hill Historical Society.Feb. is generally considered 
>>> Black History month around here& Trudier Harris gave a great talk 
>>> on the poet, George Moses Horton, last year at one of our monthly 
>>> programs.Trudier is in Africa now&can’t be reached,but I know she 
>>> likes LOTS of time in which to prepare things It seems to me 

>>> there’s a fascinating history of African-American contributions 
>>> through Chapel Hill’s tlistory.For example, last year the public 
>>> school program we pay for did a week-long project on the 
>>> Underground RaihYay& even built a rope bridge across Mi~rgan 
>>> Creek.Blyden Jackson in the Eng Dept. was our I st Black :gull 
>>> prof.,I believe, and the Admissions building is named after him& his 
>>> wife,Roberta(also a prof).Anyway,I wondered if you or someone you 
>>> know would be able to give a brief talk-45 rain. or so-on 
>>> African-American culture in C.H?It would be great to use Stone 
>>> Center,of course, but we have an adequate lecture room in the tlist. 
>>> Soc. building itself(downstairs from the Museum) We need to set a 
>>> date soon as our membership is clamoring for a newsletter& an 
>>> up-to-date website Any Sunday in Feb. at 4pm in the afternoon would 
>>> work.(the 2nd&3rd bring out the bigger crowds,but that would be up 
>>> to you.Please let me know your thoughts un this.Always,kimball 

>> 

>> 

>> 

>> 



AFAM 276 REGESTER 
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GUIDELINES FOR PAPER II 

As part of the course requirements, each student is required to submit a second paper. Your paper should critically 
examine any topic related to the intersection of race and cinema in the post-1950 period. The topics below are being 
provided to assist you in developing a final paper topic. This paper should be 7-9 pages in length and must adhere to 
the following guidelines. The paper is an argumentative paper and may require consulting the following sources: 
class lectures, assigned reading materials, course pack, reserve reading material, videotapes on reserve at Media 
Resources, etc. Consult journal articles, books, documents, etc. and do no limit your search to materials provided 
exclusively on-line. This paper constitutes one-fourth of your grade and should reflect your best effort. 

1) Select a motion picture that has been re-made and examine how these versions compare to or 
differ from each other in their representation of African Americans on the screen. 
The Defiant Ones (Sidney Poitier & To~\v Curtis)/Fled (Laurence Fishburne); 
A Time to Kill (Samnel Jackson)i To Kill a MocMngbird; 
Cry the Beloved Country (Sidney Poitier, Calrada Lee)/Cry the Beloved Country 
(James Earl Jones);Shaft (1971, Richard Roundtree)iShaft (2000, Samuel L. Jackson) 

2) Examine how African American physicians historically have been transformed on screen in films such as No 
Way Out, Guess Who’s Coming to Dinner, Eve’s Bayou etc. Assess whether or not their screen image 
has improved or deteriorated. 

3) Explore how and why comedians have dominated the African American screen image in the 1980s. Assess whether or 
not the preponderance of comedians in American cinema is similar to previous decades. 

4) Select an actor or actress and develop a guiding argument that will allow you to examine his/her body of works with 
respect: to how they have been transformed on screen (Denzel Washington, Angola BassetS, Laurence Fishburne, 
Whoopi Goldberg, Samuel Jackson, Morgan Freeman. Jada Pinkett, Vivica Fox, Afire Woodard, Halle Berry, Will 
Smith, Cnba Gooding, etc.) 

5) Examine how the African American family has been presented on screen from the 1960s to the present (i.e. Once 
Upon a Time When We Were Colored, A Raisin in the Sun, The Preacher’s Wife, Eve’s Bayou, Crooklyn, 
Inkwell, Soul Food, Beloved, etc. ) 

6) Examine how African Americans in the military have been presented on the screen (i.e.Glory, A Soldier’s Story, 
Tuskegee Airmen, Buffalo Soldiers, Courage under Fire, Crimson Tide) 

7) Assess how institutions of higher learning have been depicted on screen (i.e. School Daze, 
Higher Learning) 

8) Examine how interracial relationships have been reconstructed on screen (i.e. Guess 
Who’s Coming to Dinner, One Potato, Two Potato, Jungle Fever, Body Guard, Jackie Brown, 
Bulworth, Mississippi Masala, One False Move, Monster’s Ball). 

9) Explore the relationship between rap artists and cinema (Ice Cube, Ice Tea, Queen Latifa[L 
Tupac, Heav3~ D, Will Smith, Mos Def. Snoop Dog) 

10) Examine how black militancy has been transformed on the screen (i.e. Panther, Malcolm X). 
11) Examine the evolution of black horror films in cinema (i.e. Blacula, Tales from the Hood, 

Def by Temptation, To Sleep with Anger, Last Vampire in Brooklyn, Scream Blacula Scream) 
12) Assess how black male camaraderie has been transformed on screen and discuss how black 

masculinity is presented in these films (i.e. Cooley High, Boyz in the Hood, Juice, New Jack City, Menace II 
Society, Get on the Bus, Five Heartbeats, The Best Man, The Wood, Life, Baby Boy, D~amline, The 
Brothers) 

13) Compare and contrast the black detective to the white detective (i.e. Shaft vs. James Bond, Seven, Enemy of the 
State, True Crime, Kiss the Girls, Man on Fire, High Crimes) 

14) Examine Black/White Buddy Films (i.e. Danny Clover, Eddie Murphy, Keenan Wayans, 
Morgan Freeman - Lethal Weapon I, II, III, IV, Shawshank Redemption, Seven, Beverly Hills 
Cops, The Last Boy Scout, Kiss the Girls, Money Train, Pulp Fiction, Training Day) 
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15) Explore Black Love as reconstructed in cinenm (i.e. Lady Sings the Blues, A Warm 
December, Poetic Justice, Higher Learning, Love Jones, Boomerang, A Thin Line 
Between Love and Hate, Jason’s Lyric, What’s Love Got To Do With It, Waiting to 
Exhale, Love Jones, How Stella Got Her Groove Back, The Preacher’s Wife, Why Do Fools 
Fall in Love, What’s Love Got To Do With It, Love and Basketball, Disappearing Acts) 

16) Examine the evolution of the drug dealer on the screen (Superfly, New Jack City, Juice, Menace II Society, Boy z 
’n theHood, Sugar Hill) 

17) Examine black westerns in cinema (i.e. Buck and the Preacher, Posse, Wild Wild West) 
18) Examine black female camaraderie as transformed on the screen (i.e. Set It Off. Waiting 

to Exhale, Soul Food, How Stella Got Her Groove Back). 
19) Critically examine the works of a contemporary black fihnnmker (i.e. Spike Lee, Bill Duke, Forest Whitaker, Julie 

Dash, Mario Van Peebles, John Singleton, F. Gary Gray, Robert Townsend, Kasi Lemons). Explore the impact of 
his/her works on the African American screen image and spectators. 

20) Examine black bio-films (Malcolm X, Dorothy Dandridge Story, Hurricane, Ali, Ray). 
21) Explore fihns that attempt to examine the issue of transgressing racial difference (i.e.Watermelon Man, Soul Man, 

White Man’s Burden, True Identity, Bulworth) 
22) Compare and contrast black exploitation films lo "hood" films produced in the early 1990s (Boyz N the Hood, 

Menace II Society, Juice, Sugar Hill). 
23) Examine African American histou when transformed on the screen (Rosewood, Ghosts of Mississippi, Malcolm X, 

The Tuskegee Airmen, Josephine Baker Story, Mississippi Burning, Lean On Me, Glory, Amistad, Dorothy 
Dandridge, Medgar Evers Story, Four Little Girls) 

24) Examine the African American athlete when transformed on the screen (Cooley High, 
Cornbread Earl and Me, Boyz n’ the Hood, He Got Game, Hurricane, Jerry Maguire, All) 

25) Examine the African American novel when transformed on the screen (Devil in a Blue 
Dress, Beloved, Waiting to Exhale, Color Purple, Once Upon A Time When We 
Were Colored, Knock On Any Door, Native Son, How Stella Got Her Groove Back, I Know 
Why the Caged Bird Sings, Their Eyes Are Watching God) 

26) Examine the black nmleifemale as a gangster/criminal (i.e. Hoodlum, Rage in Harlem, Jaclde Brown, 
Set It Off, New Jack City, Menace to Society, Boy z N the Hood, Hurricane, True Crime, Green Mile, Life) 

27) Examine black presidents/leaders (Mandela and DeKlerk, Deep Impact) 
28) Examine the representation of African American athletes in documentary fihns (Hoop 

Dreams, When We Were Kings). 
29) Examine black father/son relationships (i.e. Boy z N the Hood, He Got Game, Baby Boy). 
30) Examine the construction of race -- whiteness and blackness (i.e. Bulworth, Jackie Brown, 

Summer of Sam, American History X, Bamboozled, Remember the Titans). 
31) Examine the neutralization of blackness in cinema (i.e. Deep Blue Sea, Bone Collector, Pelican Brief). 
32) Examine the construction of race in films involving serial killers (i.e. Summer of Sam, Kiss the Girls, Seven). 

ALL PAPERS MUST ADHERE TO THE FOLLOWING GUIDELINES: 

1) Title page that includes the title of paper, full 
name, PID number 
2) Typed and Double-Spaced/Times New Roman 
Style Preferred 
3) Adhere to basic rules on Grammar and Style 
4) Contain Footnotes or Endnotes (Parenthetical 
Documentation is acceptable) 

5) Include Bibliography 
6) Legible, Near Letter Quality or Better (Original 
Dark Copies) 
7) Pages should be Numbered and in Correct 
Order 

8) Please do not print paper on front and back 
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"Unraveling Blackness to Appropriate Whiteness: An Examination of Devil in a Blue 

Dress, the Novel and Film" 

Devil in a Blue Dress, the novel, incidentally, hints at the racial politics infused 

when it opens with the following passage: "I was surprised to see a white man walk into 

Joppy’s bar. It’s not just that he was white but he wore an off-white linen suit and shirt 

with a Panama straw- hat and bone shoes over flashing white silk socks .... When he 

looked at me I felt a thrill of fear, but that went away quickly because I was used to white 

people by 1948"1 In contrast, the film adaptation opens with blues music playing in the 

background while blue tinted illustrated drawings of blacks crowding an urban landscape 

move across the screen that then transcend into a real life image of blacks hustling along 

a busy Central Avenue. The camera then pans to an open window of an upstairs bar and 

Easy sits with his back to the open window having a drink while reading a ne~vspaper 

headline that reads "Todd Carter Drops Out of the Mayor’s Race." The film, in this 

instance captures what the novel cannot, by signifying a black man with his back to the 

~vall who is recently laid off from his j ob and who is compelled to take a j ob with an 

underworld character for the sake of making his mortgage payments in order to preserve 

hi s home. 

Thus, begins Devil in a Blue Dress based on the similarly titled novel ~vritten by 

Walter Mosley, directed by Carl Franklin, featuring prominent actor Denzel Washington, 

and released in 11995 typifies a mystery drama set in Los Angeles in the late 1940s. The 

film positions this unemployed factory ~vorker seeking to attain his working class status 

signified by home ownership who is involved in a murder mystery precipitated by a 
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woman ~vho masquerades as white and who is involved with a local white politician 

attempting to assume the office of mayor. Because the woman who masquerades as white, 

Daphne Monet (played by Jennifer Beals), becomes symbolic of the secret of 

miscegenation--the film thus becomes a complex web that amplifies this secrecy in that 

two politicians attempting to ascend to power are engaged in their own secrecy; Easy 

Rawlins (the black detective played by Washington) is embroiled in a secrecy when he 

assumes he is working for one party to later discover that he may be working for several 

parties; and Frank Green (Daphne’s alleged lover played by ) conceals a secret that he is 

really her brother - a revelation that unveils her racial identity. 

In fact, it is Daphne’s identity as a black who is masquerading as white and ~vho 

has fallen in love with a white politician that becomes the driving force of both the novel 

and film and that lures Easy into the role of black detective. Daphne’s camouflaged 

identity reverberates the many secrecies promulgated by the film and calls for an 

interrogation of how she appropriates herself through the absent body and present voice 

while Easy appropriates a double voice; how both Daphne and Easy are mirror images of 

each other; how the mulatto character is a product of miscegenation and incest; how the 

film hints at the purification of whiteness through the erasure of blackness; how" the film 

becomes an extension of the film noir genre; and how the film serves as an adaptation of 

the novel. 

Literat~re Review 

In order to conduct this investigation, it is necessary- to review many of the essays 

that have been written on this film to provide the background for the present examination 
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and to reveal the various approaches employed to critique this film. For example, Jusms J. 

Nieland examined the positioning of the mulatto character in Devil in a Blue Dress and 

posits that the "neo-noirs recuperate figures that signify a collapse of racial borders, they 

simultaneously insist upon the importance and specificity of physical place as spatial 

borders are relentlessly erected, racially marked, and ultimately crossed."z Nieland 

contends that the protagonist moves in social spaces deemed either "clearly unsafe" or 

"ostensibly secure" - spaces that incur costs associated ~vith "crossing spatial/racial 

borders both to one’s physical well-being and to the certainty of one’s place-identity as a 

form of resistance to the disorienting and dehistoricizing flows of commodities."3 

Similarly interrogating space and place, Karen Voss examined Devil m a Blue Dress in 

terms of how the film participated in reconstituting the landscape of Los Angeles prior to 

the construction of the "hood." Voss suggests that "in emphasizing the communal 

vibrancy of... past ethnic enclaves against the city’ s maintenance of rigid racial and 

economic borders, [this film works] to expose state mechanisms of spatial confinement 

and expulsion, problematizing cherished narratives about access to the American Dream 

(as it is most routinely spatialized in property ownership) and fixing the originating 

moment of the ’color line.’"4 In particular, Voss acknowledges how the film connects 

itself to the past history of Central Avenue as a place of black location and circulation 

and that Easy’s home confuses the white surburban landscape with its antithesis 

represented in the "hood.’’5 Marylin Wesley critiqued the novel rather than film and 

explored how power and knowledge function as a means of empowering blacks in the 

aftermath of WWII. According to Wesley, "In Mosley’ s ~vorks kno~vledge consists of the 

examination of the conditions of power in order to recognize opportunities for authority 
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within the dominant system and to discover sources of potency within the black 

community.’’6 Mark Berrettini examined film noir conventions to critique race, gender, 

and the color line as prevalent in LA circa 1948. Specifically, he examined Daphne as a 

tragic mulatto figure who is centered in this detective murder mystery and how she 

personifies the subversion of truth. Equally important, Berrettini examined Easy as a 

black detective figure who negotiates the public and private space while navigating the 

race relations as well as color line characteristic of 1940s LA.7 Thus, the current 

investigation adds to the existing body of literature but provides a different approach to 

reading the mulatto figure by examining how voice functions in the film; critiquing how 

race intersects with the film noir genre; and interrogating the film as an adaptation of the 

novel. 

Daphne’s Absent Body - Present Voice and Easy’s Double Voice 

Both Daphne Monet and Easy Rawlins engage in a dialogic discourse as a means 

of giving voice internally to the dilemma they face externally. As such to explain how 

they utilize the voice to articulate these dilemmas, Mae Henderson suggests that 

"consciousness becomes a kind of ’inner speech’ reflecting ’the outer word’ in a process 

that links the psyche, language, and social interaction.’’s Thus, it is at this level of inner 

speech to reflect on an outward dilemma that both Daphne and Easy engage. For Daphne, 

it is through her absent body but present voice that we as spectators come to know her - 

an absence signified by her telephone calls. In fact, when the film opens one of the songs 

has a lyric which states, "I’ve Got a West Side Baby; She Lives Way Cross Town; When 

I am with my Baby, I don’t Want a Soul Around - I laid in Bed and Wondered Who 
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Could the Caller Be" - a not so subtle attempt to introduce us to the importance of phone 

calls and Daphne’s invisibility in the film. Of course we also come to know" of Daphne 

through photos and descriptions as when Daphne is described as having a "predilection 

for the company of Negroes" and when Easy attempts to search for Daphne and 

misnames her by referring to her Dahlia or Delilah. In the novel he clarifies, "I know it 

starts with a ’D.’ Anyway she has blond hair and blue eyes and I been told that she was 

worth lookin’ at.’’9 According to Berrettini, Easy deliberately misnames Daphne as 

Dahlia and Delilah to appear uninterested in her yet at the same time to play upon the 

biblical character of Delilah who participated in the downfall of Samson as well as to 

connect her to a famous LA murder involving a woman referred to as the Black Dahlia. 10 

However, Daphne does not appear in person at least in the novel until some two murders 

have been committed - the murder of Howard Green (the chauffeur to Matthew Teran 

who in the film is Matthe~v Terrell played by Maury Chaykin) and the murder of Coretta 

James (played by Lisa Nicole Carson), Daphne’s friend who participates in camouflaging 

her identity. By the time, Daphne physically appears in both the novel and film Easy is 

already implicated in at least one murder if not t~vo murders. 

Daphne’s absent body and present voice reifies Easy’s inner consciousness and 

outer self. For example, in the film the voice-over narration becomes the vehicle by 

which to articulate Easy’s inner consciousness ~vhereas in the novel, Easy engages in a 

kind of double voice. For example, in the novel after receiving a phone call from Junior, 

Easy surmises, "It didn’t make any sense, him calling me in the night just to tell me about 

some girl I ~vanted to play ~vith."11 On another occasion, Easy even ackno~vledges his 

inner voice when he states, "The voice only comes to me at the worst when everything 
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seems so bad that I want to take my car and drive it into a wall. Then this voice comes to 

me and gives me the best advice I ever get. The voice is hard. it never cares if I’m scared 

or in danger. It just looks at all the facts and tells me what I need to do .... When the 

voice speaks, I listen.’’~2 

Therefore, because both Daphne and Easy engage in the utilization of the voice - 

with Daphne rendering her voice through her absent body and present voice while Easy 

engages in his inner speech to confront his outward dilemma through the double voice - 

it is in this space that spectators through identification with these characters are likely to 

locate themselves. Through Daphne’s elusiveness because we are not part of the story, 

we remain connected to the story through our identification with her. And since Easy’s 

inner speech temporarily allows him to be disconnected from the events that occur 

through our identification with him, we as spectators nearly become another character 

who although remain absent from this unfolding murder mystery. Thus, it is in this space 

of the voice that we as spectators are allowed to vicariously participate in the murder 

mystery which might explain the film/novel’s fascination. 

Daphne and Easy as Parallel or Passing Characters 

Added to this, because of this inner voice that both characters possess, it is 

conceivable that Easy and Daphne become mirror images of each other and share many 

parallels. Undeniably, the two characters parallel each other in that while Daphne 

attempts to disguise her identity so that Todd Carter can ascend to mayor, Easy attempts 

to disguise what he knows and does not know. In fact, Daphne’s attempt to disguise her 
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identity is apparent in the novel when Easy declares, "Daphne was like the chameleon 

lizard. She changed for her man. If he was a mild white man who was afraid to complain 

to the waiter she’d pull his head to her bosom and pat him If he was poor black man who 

had soaked up pain and rage for a lifetime she washed his wounds with a rough rag and 

licked the blood till it staunched.’’13 Easy, on the other hand, attempts to disguise his 

knowledge as when he is arrested by police - he refuses to reveal all that he knows 

regarding his association to Coretta; he refuses to inform DeWitt Albright (played by 

Tom Sizemore) of Daphne’s whereabouts when he discovers that she is physically being 

threatened; he never makes known to Dupree his brief sexual encounter with his 

girlfriend, Coretta; among others. 

Daphne and Easy are further parallel characters in that both are allowed to occupy 

black and white spaces -- Daphne because of her mulatto status is housed in the whites 

only part of the hotel, while Easy operating as a detective manages to cross over into 

white spaces when he visits Todd Carter’s (played by Terry Kinney) home. For Daphne 

the space she is allowed to occupy reifies her ambivalent racial status. According to 

Charles Kronengold, "The femme fatale generates many fascinating characters and 

performances, but can be better understood as representing a larger theme: the 

interpenetrations of public and private spaces, of professionalism and intimacy, of civil 

society and the domestic sphere. The femme fatale’s characteristic ability to blur the 

boundaries between work and sex places this larger theme in the foreground .... ,14 As for 

Easy, when he pays a visit to Todd Carter’s estate, he claims, "there I was, a Negro in a 

rich ~vhite man’s office, talking to him like ~ve were best friends - even closer."15 Easy’s 

ability to transcend boundaries or assume an ambivalent position is further apparent when 
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he discovers that while he assumed he was working for Albright, he later finds that he is 

working for Daphne and Carter. Such an ambiguous position is one that he shares with 

the black detective Shaft as Kronengold reveals that "he can speak in a range of modes, 

he can navigate the ~vhole &the city, and he seems to have cultivated a relationship with 

everyone he encounters on the street. He occupies a kind of middle position--he is 

neither cop nor criminal, but he is fully at home in the world of c6me."16 This is similarly 

true &Easy, also a commodifier of the black detective. 

Easy and Daphne are mirror images of each other in that both have multiple 

names. For example, Easy is an abbreviation for Ezekiel and if Daphne’s misnomer 

Delilah has a biblical origin, is it not possible that Easy is similarly associated with the 

biblical character, Ezekiel. in fact, the name Ezekiel means God strengthens and was 

associated with the prophet who was characterized as a poet and dramatist, who was 

described as a voyeur, who became a recluse/loner follo~ving his wife’s death, and ~vho 

"yearned for the brooks and trees he remembered.’’17 Therefore, this biblical character 

certainly resembles Easy who embodied many of these characteristics as he operates as a 

detective in the dangerous terrain of the private/underworld as it intersected ~vith the 

public/political world to rescue a black woman passing as white. It is also of note that 

Easy is misnamed by his boss who refers Easy as fellow and Easy corrects him by stating 

that his name is Ezekiel. Daphne, on the other hand, assumed several names (i.e. Delilah, 

Dahlia, Ruby Hanks) and descriptions many of which reflected her ambivalent racial 

status. 

Moreover, Daphne and Easy are parallel characters in that both become vehicles 

utilized to unravel the murder mystery. Daphne’s story could not be told without Easy 
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and Easy could not exist without Daphne. The two also possess alter-egos in that Coretta 

becomes Daphne’s alter-ego by representing the dark side of Daphne, while Mouse 

becomes Easy’s alter-ego in that he represents the dark side of Easy - a position affirmed 

by Marilyn Wesley.18 During Daphne’s absence, Coretta initially claims she has no 

knowledge of Daphne but later reveals to Easy that she is her friend demonstrating that 

she too participates in the masquerade and that she too marks Daphne’s racial identity. 

When Easy resists Coretta’s advances, she even remarks to Easy, "A Colored Woman 

Ain’t Good Enough for You," as a means by which to further deceive and camouflage 

Daphne’s real identity. On the other hand, Easy’s alter-ego, Mouse has been described by 

Ed Guerro as Rawlins’s homicidal sidekick... [who is] pathologically violent, a man 

whose edginess is both funny and scar5,. Mouse is the kind of guy who can kill on very 

little notice, or on no notice at all .... ,,19 Mouse represents the dark and violent side of 

Easy that he is reluctant to unleash. 

Finally, Daphne and Easy parallel each other in that while Daphne is the product 

of sexual abuse which is examined in the novel but not developed in the film, Easy is the 

product of racial abuse. Easy loses his j ob even though he was one of the best black 

workers because he refused to be compliant with an insecure white boss, he endures 

abuse at the hands of the white LA police who use physical intimidation tactics to gain 

knowledge--a not so subtle attempt to reveal the abuse of the LAPD, O.J. Simpson case, 

and Rodney King beating,2° and he even comments on the racial abuse he endured in the 

military during WWII. Easy even commented in the novel, "I never minded that those 

white boys hated me, but if they didn’t respect me. I was ready to fight.’’21 Thus, while 

Easy is the victim of racial abuse, Daphne is the victim of sexual abuse, it is Daphne’s 
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sexual abuse that is more fully explored in the novel and that explains how as the mulatto 

character her racial origin becomes the seed of discontent thus calling for an examination 

of how she conforms to the historical origin of the mulatto character. 

The Mulatto Character as a Product of Miscegenation and Incest 

Historically, because of miscegenation or race-mixing, particularly with respect to 

blacks and whites, the mulatto because of their mixed racial origin, were always 

problematized. According to Hortense Spillers, the mulatto, "created ... a middle ground 

of latitude bet~veen black and ~vhite, the customa~ and permissible binary agencies of the 

national adventure, mulatto being as a neither/nor proposition."22 Jane Gaines affirms, 

"the meaning of the tragic mulatto character ... surfaces again as a recurring problem - 

that of racial respectability as it has been historically bound up ~vith the virtue that black 

women were not supposed to have."23 Lola Young contends that passing "texts often 

involve narratives constructed in such a way that if such interdictions are broken and the 

boundaries of racial propriety transgressed then the ’perpetrators’ are punished or 

threatened with punishment.’’24 Daphne Monet as a passing character is constructed as no 

different from similar such characters historically in that she too is problematized and in 

this particular film, becomes responsible for a series of murders. She conforms to the 

traditional passing character in that she is denied the male of her desire; she disguises her 

identity through a variety of means - her physical appearance - signified by the blue 

dress to play upon the "blue bloods" or "blue vein society" as a indicator of racial purity; 

assumes multiple names (i.e. Daphne Monet, Ruby Hanks); and has her racial identity 
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marked by other characters in the film. In this instance, her brother, Frank Green, marks 

her identity as black in much the same way that Susan Courtney contends that the mulatto 

character in lmitalion of Life (1934) has her identity marked by her dark mother, Delilah 

and a not so subtle connection between Daphne and this earlier film.25 

Daphne, as a mulatto character is further apparent in that she is fleeing a "dark 

past" and in this instance, it is not only the fact that she is the product of a mixed 

marriage but that she is sexually abused by her father who abandons her family and for 

which she feels guilty. And while Daphne embodies characteristics historically consistent 

with previous passing characters primarily, in that she is problematized in view of her 

racial origin, she, however, differs from such previous characters in that the film’ s plot is 

not necessarily motivated by her desire to pass as white. Instead, the plot is motivated by 

a detective’s quest to locate a "white girl" for whom he has been paid whereby the more 

elusive she becomes, the more difficult and dangerous his job becomes as when he 

arrives only moments after murders occur, it seems that Easy arrives only moments "too 

late" - to use Linda Williams’ term thereby leading him to be implicated in these murders. 

Therefore, Daphne as a passing character differs from her predecessors because not only 

is she marked by the fact that she is the product of miscegenation but she is the product of 

incest. 

Thus, it can be argued that the film is driven to avenge for incest as much as for 

race. That incest has been linked to miscegenation can also be traced historically 

particularly when we consider earlier cinematic representations such as Oscar 

Micheaux’ s Within Our Gates (1919) ~vhere a ~vhite father nearly sexually assaults a 

mulatto woman whom he discovers is his daughter when he recognizes a scar on her 
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chest. Jane Gaines contends that, "For Gridlestone’s attack on Sylvia stands in as protest 

against all the master’s sexual encounters with his own slave women, representing these 

encounters as acts of symbolic incest, since the paternali sm of the plantation master 

encircled slaves in a concept of ’my family, white and black’’’26 Further expounding the 

implication of incest, Gina Marchetti who examined D. W. Griffith’s early film, Broken 

Blossoms suggests that the father figure’s infatuation with the child alleviates him of any 

guilt associated with sexuality "since the girl would presumably be innocent and unaware 

of any sexual feelings."27 This becomes glaringly apparent when Daphne, according to 

the novel, reveals to Easy that she frequented the zoo with her father and after viewing 

two zebras engage in a sex act: 

My daddy and I were holding hands so tight that it hurt me but I didn’t say 
anything about it. And when we got back to the car he kissed me. it was 

just on the cheek at first but then he kissed me on the lips, like lovers do... 
But when he finished kissing me he started to cry. He put his head in my 
lap and I had to stroke his head for a long time and tell him that I was just 
fine before he’d even look up at me again.28 

Thus, the guilt that her father should possess for exploiting his child is then displaced 

onto the child, Daphne, as suggested by Marchetti. Therefore, although Daphne’s 

relationship hints at a miscegenistic union since her father is white and mother is black, it 

was more importantly about an incestuous relationship. And Easy’s search for Daphne is 

to rescue her from this former abuse and avenge for this abuse - an example of child 

abuse reified by Matthew Terrell’s fascination with children. Mark Berrettini argues that 

"Rej ecting the unified body of the zebra in favor of the image of a zebra as having 

distinct black-and-white strips, Daphne imagines herself as two people, not one 

embodiment of black and white. Her two fathers, one black and one white, give rise to 
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this split identity, yet their incestuous relations with their ’daughters’ in a perverse way 

allow Daphne-Ruby to maintain some semblance of a unified identity.’’29 In the film, 

Daphne’ s problematized incestuous past is displaced onto Terrell’ s pedophilic desires 

which according to the novel explain how he is linked to the under~vorld in that Richard 

McGhee who traffics in youngsters supplies Terrell with those whom he can sexually 

abuse. In fact, Easy rescues an abused youngster following Teran’s death in the novel - a 

not so subtle attempt to suggest that those who engage in such abuse deserve death. 

Moreover, Easy’s action also attempts to demonstrate how he avenges for those who have 

been abused as in the case of the youngster that he rescues as well as Daphne. As the 

black detective, it is this parallel that he shares with character Shaft, who "sees a young 

boy shivering on the stoop of a neighboring building. Shaft tells the boy that he looks 

cold, hands him a single, and asks him to go get something to eat. Is this actually a 

bribe? ... This exchange, then, would seem to represent some mixture of explicit charity 

and unspoken concern, perhaps combined with motives of self-interest.’’3° But more 

importantly, Easy’s actions as the black detective link him to the earlier black detective, 

Shaft. 

The Purification of Whiteness through the Erasure of Blackness 

It is conceivable that because Daphne embodies the mulatto and the mulatto is 

problematized because of her mixed racial origin, she has to be erased since her racial 

composition taints the purity of whiteness. The excision of Daphne’s blackness is 
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symbolically represented when she is taken captive by Albright and his co-conspirators to 

an isolated cabin and Easy, with the help of Mouse, follow to retrieve Daphne. While 

Daphne is seated on the couch before a fireplace and her screams pierce the night silence, 

they attempt to torture Daphne by taking a heated fireplace poker and moving it toward 

her face as though to brand her in their effort to extort information about the pictures. 

Albright questions Daphne about her racial origin and asks if she is "lying about being a 

nigger ... Which part of you is the nigger? ... Is your arm a nigger, your leg, your face..." 

Even though Daphne is later rescued by Easy and Mouse, this symbolic excision, 

becomes indicative of an attempt to erase her racial origin. Daphne’s eventual exit from 

the film, however, does not occur until later. Todd Carter cannot ascend to power because 

of his involvement with Daphne and Daphne is paid a substantial sum of money, $30,000, 

by his family to abandon her relationship with Carter, despite the fact that she believes 

that once she returns the photos Carter will proceed to marry her. However, Carter’s 

relationship to Daphne threatens his political career and therefore, he cannot marry her as 

he is challenged by his opponent Terrell, who is a pedophile. It is only when Carter gains 

access to the photos as evidence of Terrell’s exploits that he is reinstated as a mayoral 

candidate - a reinstatement that also coincides with Daphne’s disappearance from the 

film. Easy’s voice states, "She was in love and couldn’t see for dreaming ... because even 

though we had fought a war to keep the world free - the color line in America worked 

both way s and a even a rich white man like Todd Carter was afraid to cross it." 

Therefore, just as Daphne’s elusiveness ushered in her introduction in the film, her 

disappearance at the film’s end signaled not only her exit from the film but the fact that in 

order for whiteness to exist and represent purity, those tainting its purity have to be 
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erased. In fact, in the novel, Easy states, "Daphne Monet was death herself. I was glad 

that she was leaving.’’31 

The Film as an Extension of the Film Noir Genre 

It is virtually impossible to examine this film without addressing how the film 

conforms to the film noir genre -- a feat achieved by other scholars who have written on 

this film but who were motivated by different interests. For the purposes of this 

examination, it is necessary to revisit the film noir genre as a means by which to examine 

Easy’s sexuality or nearly lack thereof. In doing so, it is imperative to explore Richard 

Dyer’ s critique on the link between film noir and homosexuality. Dyer proposes that 

there are several characteristics unique to thi s genre that include: 1) structure - where 

film noir is like a labyrinth with the hero running through it on a quest to solve a murder 

and travels the non-direct road that is chosen for him; and 2) iconography - that includes 

images, sounds, or music and that are further marked by settings, stars, and visual style. 

With respect to settings, Dyer observes that frequently extreme settings as in the city and 

rural desert are juxtaposed and are also exemplified through the contrasts of luxurious 

mansions with "dark" nightclubs for the purpose of positing good taste against decadence 

and evil. He even suggests that when homes are shown, they are the homes &villains and 

moreover, are ’abnormal’ and belong to single people.32 With Devil in a Blue Dress, 

Easy’s home signifies his status as single but more importantly, signifies the home 

ownership denied to blacks in pre and post WWII America. Berrettini observes that "the 

film comments on the contradictions of postwar America: while the war opened up new 
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economic and social opportunities for blacks, j ob discriminations and containment in the 

form of red-lining and police surveillance countered ’advancement.’’’~3 Aside from what 

Easy’s home represents given the fact that he is as an unconfirmed detective, his home 

becomes his office - his space and place that is not to be invaded by others. Berrettini 

affirms that "Easy’s base of operation, against his will, is his home, and although this 

substitution of home for office is significant in that it marks Easy’s status as an unofficial 

private detective, the collusion of the home and office is not without precedent in hard- 

boiled detective film and literature."34 

Dyer further contends that stars and their physical appearance become indicative 

of the film noir genre. For ~vomen, they possess certain physical features such as long 

faces; waves of hair hanging down; hair that is groomed an lit lustrously; and pale faces 

highlighted by lips that are heavy and dark. Certainly, Daphne conforms to the women 

characteristic of this genre in that her white face is illuminated by the deep red lipstick 

that she wears as well as the shoulder length hair that is curled under to frame her face. 

As for men, Dyer suggests that the imagery of hard-boiledness prevail s in that they wear 

unpressed suits; ties loosened at the neck; low dra~vn hats, and unshaven faces to reflect 

their lack of concern about their appearance as well as mark them as unmarried men. 

Easy fits this description in that he wears rather casual clothing and only appears in a suit 

when he visits Carter and frequents an upscale nightclub. Although he wears a rather 

casual short brimmed hat, on one occasion and a dressy hat on another occasion when he 

wears more formal attire, he does not appear unshaven.~5 

But of most significance to Dyer’s analysis, is his assertion that the film noir 

genre is linked to homosexuality. Dyer suggests that gays manifest in these films as 
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"further amplification of images of sexual decadence and perversion.’’36 In Devil in a 

Blue Dress, incest as exemplary, of Dyer’s suggestion of sexual perversion then becomes 

one way by which to connect this drama to homosexuality. Specifically, Matthew 

Terrell’s overt display of affection for young males then becomes indicative of how 

homosexuality permeates this film. Furthermore, according to Dyer, gays serve to 

connote the frustrations of heterosexual development in the anxiety created around the 

hero where the public world and private life are conflated. It is also conceivable that since 

the hero is generally paired with a femme fatale who is also an image of frustration in 

that, according to Dyer, she resembles a nymphomaniac and her sexual desire cannot be 

satisfied, then the hero’s sexuality is threatened. Dyer argues that "approached by a 

faggot, or a femme fatale, the hero has the moral force of Hollywood western culture and 

make chauvinism to fall back on to refuse the offer. But in this way, his own sexual 

adequacy is not tested. It is of course to be assumed - film noir does not call the potency 

of male sexuality into question. Yet, there hovers around it an implication of male 

uncertainty about sexuality.’’37 Thus, in Devil in a Blue Dress, although Easy is not a gay 

character he resembles the gay character unique to film noir in the anxiety associated 

with his subj ect position; in his disconnectedness from a family; and in his refusal to act 

upon Daphne’s overt sexual advances. Added to this, Easy’s association with 

homosexuality is apparent when Albright attempts to intimidate a young white teenager 

who threatens Easy when he is approached by the teenager’s white female friend from 

Iowa (also a signifier of whiteness since large populations of blacks historically are not 

associated with such mid-western regions). Albright instructs the youngster to engage in 

an oral sex act with Easy to instill fear in the youngster, incidentally, located at the 
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fishman’s pier of the Deep Blue Sea- yet this act never occurs. However, this act cannot 

be ignored. And although Easy does have a brief sexual interlude with Coretta, his 

avoidance of Daphne’ s sexual overtures rai ses questions about hi s sexuality or lack there 

of- at least in the film, if not in the novel. So even though Easy is not necessarily a gay 

character, he resembles such characters made more evident in the film and less evident in 

the novel where he does have a sexual encounter with Daphne. 

In addition to the structure and iconography unique to the film noir genre 

illuminated by Dyer, another characteristic of the film noir genre is its absence of race yet 

exhibition of a racial unconscious. It is Julian Murphet who contends that, "film noir 

marks the appearance of a distinct urban chronotope in US culture" that reflects the 

tension between public and private space.~s And if the street becomes associated with 

masculine spaces and women or femme fatales are not allowed to occupy such spaces 

then their absence from these spaces (as women become equated with blacks) reflect the 

absence of black citizens from noir’s "everyday space.’’39 Murphet argues that, "Film 

noir’s resonance vdth is minority public drew on a repressed network of well-nigh 

¯ ,. ,,40 hysterical fantasies about black occupation of the inner crees .... If this is the case, then 

how do these dynamics shift when the noir genre is infused with black characters as with 

Devil m a Blue Dress? And while Murphet admits that these noir vehicles, "reappropriate 

for the invisibled black subj ect the precise fusion of fear and hatred that had been 

forcefully transferred to noir’s new white man" then what are the implications when the 

noir protagonist is non-white? With Devil in a Blue Dress, now that a black assumes the 

subj ect position of the noir white male, who exhibited a repressed fear of blackness, the 

noir black male is allowed to overtly express his fear of white brutality. And if this is the 
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case, then does this role-reversal mislead audiences to believe that the noir black male is 

temporarily empowered while the reality is that he is permanently disempowered? Does 

the noir genre allow the black noir male to lay claim to privileges and liberalities that the 

~vhite noir male previously enjoyed in these films? While previous noir films hinted at a 

racial unconsciouness, Devil in a Blue Dress lays bare this consciousness and affirms that 

whites in their absence continue to exude power even when black characters are 

temporarily empowered though permanently disempowered. 

However, Manthia Diawara suggests that in several noir films that include black 

characters or that are made by black filmmakers, these films "create the possibility for the 

emergence of a new and urbanized Black image on screen.’’41 Dia~vara in critique of 

Chester Himes’ A Rage in Harlem, argues that "The noirs in Himes’ s text are Black 

people trapped in the darkness of White captivity, and the light shed on them is meant to 

render them visible, not White."42 Diawara posits that these black characters are not 

imitations of white characters but are characters engaged in their own conflicts as they 

attempt to subvert the domination that has been imposed on them Therefore, Devil in a 

Blue Dress while forcing the racial unconsciousness characteristic &the noir genre out 

into the open, at the same time, according to Diawara, positions black characters into 

arenas of power despite the fact that it may be temporary for the purpose of achieving 

visibility as ~vell as empo~vering those previously disempowered. 

Whatever the film borrowed from the noir genre, Ed Guerro observes that "what 

Franklin has achieved here is a funky noir style, as only black people could have 

imagined and honed it in the fiction of Richard Wright, Chester Himes, Donald Goines, 

or in the films of black exploitation and the contemporary gangsta poetics of Snoop 
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Doggy Dogg and Coolio. This funkier side of noir reveals itself in the subtle ironies and 

shadings of Devil’s detail cultural gesture, its racial ironies, sketches, and impression of 

the black world.’’43 

Film!Literature Adaptation 

Devil in a Blue Dress as a film bares a striking resemblance to the novel. Of 

course the novel has the ability to expound on events as ~vell as develop characters in 

more detail, particularly in the case of Easy. For example, in the film while Easy remains 

virtually disconnected from his family, the novel allows Easy to reminisce about his 

childhood and his mother thereby giving more depth as a character. Other characters also 

are more well developed. And because the film is forced to compress time and events, it 

could not include events such as Matthew Teran’s murder; Howard Green’s murder 

(chauffeur to Matthew Teran); Easy’ s intimate relationship ~vith Daphne; Daphne’ s 

revelation of her incestuous relationship with her father; Joppy’s reported involvement 

with Daphne et. al. 

However, what the film does include that is less visible in the novel, is that one of 

Easy’s neighbors exhibits an incessant need to chop down trees standing in Easy’s well 

manicured and maintained lawn. Certainly, this is not accidental and forces one to 

question what does it represent or signify - an answer that ranges from the lynching of 

black males that prevailed in a pre and post war America to the elimination of the color 

line or racial barriers to the exposure of the racial ostracism that blacks attempting to 

penetrate the boundaries of American society and culture during this period endured to 

the black migration from the east and south toward the west as blacks pursued more 
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lucrative opportunities, etc. Whatever it signifies, the film ends after Easy is reunited with 

Odell and he discusses the importance and value of maintaining friendships when their 

conversation is disrupted by neighbor’s call to remove the tree cutter from her yard as he 

levels an attack against her trees. Easy responds by ushering the tree cutter from her yard. 

He then stands in the middle of the street with palm trees lining the street and the sunset 

illuminating the background while appearing jubilant that his ordeal in this murder 

mystery has ended - an ordeal that represents the beginning of his new life as private 

investigator. His voice-over states, "I forgot all about Daphne, I sat with my friend, on 

my front porch, at my house." 
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From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, November 27, 2006 7:22 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: [african-and-afro-american-studies-faculty] Please respond to Debby asap 

Dear Debby: My class attendance in both courses was slightly lower than 
normal. However, you also have to consider the weather. Sincerely, 
Charlene Regester Quoting Deborah Crowder <dacrowde@email.unc.edu>: 

>> The enclosed message from Dean Madeline Levine is being sent to all 
>> academic department chairs in the College, with a copy to their 
>> departmental managers. 
>> 

>> 

>> Dear Chairs, 
>> 
>> This is the first time the University has not held classes on the 
>> Wednesday before Thanksgiving. We would like to find out if that 
>> extra day off has had any impact on class attendance on Tuesday 
>> (Nov. 21). Would you please survey your teaching staff next Monday 
>> and Tuesday and ask them to rank their attendance for each of their 
>> classes on Nov. 21 as: 
>> 

>> a) normal 
>> b) slightly lower than normal 
>> c) markedly reduced 

Thank you. DC 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, November 28, 2006 11:39 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Dear Debby: I have some 6 students for whom I have to complete letters 
of recomendation. Therefore, when I arrive on Thursday, I may need some 
help from the office staff. At this point, if you receive any more 
inquiries for letters, I will not do any more letters until next year. 
This is way too much since I have an essay due next week. Thanks much. 
Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, December 4, 2006 6:01 PM 

Jim Burr <jim@utpress.ppb.utexas.edu> 

Re: Eaxly At~can American Actresses 

Dear Editor Burr: If you have any new intbrmation regarding the 
manuscript on Black Actresses, please let me know as soon as possible. 
Thanks much for all of your assistance Sincerely, Charlene Regester 
Quoting Jim Burr <jim@utpress.ppb utexas.edu>: 

> Dear Charlene: 

> Our outside reader is running late ~vith their report on the 
> manuscript We’ve been in contact and have been promised the report 
> by next week. I’ll forward it to you as soon as it arrives 

> I apologize for the delay, as does the reader 
> 

> Best, 
> Jim 

> Jim Bua~ 
> Hunaanities Editor 
> University of Texas Press 
> P.O. Box 7819 
> Austin, TX 78713-7819 
> w)× 512-471-4278 
> l~ax 512-232-7178 
> jim@utpress ppb.utexas edu 
> ~vw utexaspress.com 

> On Monday, April 3, 2006 2:50 PM, regester@email.unc.edu wrote: 
>> Dear Editor Burr: Please let me know as soon as possible the status of 
>> my manuscript on black actresses in early cinema Again, thanks much 
>> for your consideration. Sincerely, Charlene Regester 
>> 

>> Quoting Jim Burr @m@utpress.ppb.utexas edu>: 

>>> Dear Charlene: 

>>> I hope you had a good Thanksgiving. Thanks for the suggestions below. 
>>> I’ll keep you posted. 

>>> Best, 
>>> Jim 

>>> .rim Burr 
>>> Humanities Editor 
>>> University of Texas Press 
>>> P.O. Box 7819 
>>> Austin, TX 78713-7819 
>>> vox 512-471-4278 
>>> I:ax 512-232 -7178 
>>> jim@utpress.ppb.ut exas.edu 

>>> On Monday, November 21, 2005 4:07 PM. regester@email.~mc.edu wrote: 
>>>> Dear Jim: The following names are being submitted as potential 
>>>> reviewers for my work. 

>>>> Dr. Colin PaN~er 
>>>> African-American Studies Program 
>>>> 112 Dickinson Hall 
>>>> Princeton, New Jersey- 08544-1017 
>>>> (609) 258-4270 
>>>> (I don’t have an email address readily available) 

>>>> Dr. Jane Gaines 
>>>> Film & Video Program Duke Universit-v 
>>>> 107 A A~t Museum 
>>>> Durham, N.C. 27708-0671 
>>>> jmgaines@a cpub.duke.edu 

>>>> Dr. Corey Creekmur 
>>>> Dept. of English 
>>>> Wayne State University 
>>>> 51 W. ~Varren, Detroit, M1 48202 
>>>> (313) 577-3068 
>>>> creekm@cms.cc.wayne edu 

>>>> Dr. Mark Reid 
>>>> P.O Box 122 
>>>> Gainesville, Florida 32602-0122 
>>>> rm-eid@grove.efl edu 



>>>> *Provided a previous review 

>>>> Dr. Suzanne Regan 
>>>> 1130 Montrose Ave. 
>>>> South Pasadena, CA 91030 
>>>> (310) 392-8475 

>>>> Dr. (iIoria Gibson 
>>>3. Indiana University’ 
>>>> Bloomington, Indiana 
>>>> (no email address currently available) 

>>>> If you need other names, please let rue l~ow. Also, I prefer that you 
>>>> not send the work to those in the field that are viewed as corapetition 
>>>> since they are mure likely to regard this work as competition for their 
>>>> own work. Thanks much for your assistance and hope to hear from you in 
>>>> the near future. Sincerely, Charlene Regester 

>>>> Quoting Jim Bul~ <jm~@utpress.ppb.utexas.edu>: 

>>>>> Dear Charlene: 

>>>>> Belated thanks for sending the manuscript and the reviews. I’ve been 
>>>>> out sick and so aru trying to catch up. 

>>>>> As I said before, we can use the previous reviews as part of our 
>>>>> evaluation process, but we need to get our own reader as well. Do you 
>>>>> have suggestions for scholars to consider? Similarly, is there 
>>>>> anybody we should avoid? 

>>>>> Best wishes, 

>>>>> Humanities Editor 
>>>>> University of Texas Press 
>>>>> P.O Box 7819 
>>>>> Austin, TX 78713-7819 
>>>>> vox 512-471-4278 
>>>>> fax 512-232-7178 
>>>>> jim@utpress.ppb utexas.edu 

>>>>> On Wech~esday, November 2, 2005 4:46 PM. regester@email uric edu wrote: 
>>>>>> Dear Jim: Thanks for your prompt reply. Yes, I can forward the reviews 
>>>>>> from the other press as well as an advanced contract received from 
>>>>>> another press Both presses decided not to go with the book -- I think 
>>>>>> either because of a change in editors or cost since my book is arouaad 
>>>>>> 500 pages. However, I am willing to eliminate some chapters. I will t~ 
>>>>>> to reach you by phone but I am on my way out of town, yet, I ~vill 
>>>>>> return on Monday In the meantime, I can for~vard my reviews. Thanks for 
>>>>>> your consideration Sincerely, Charlene Regester 

>>>>>> Quoting Jim Burr <jim@utpress.ppb.utexas edu>: 

>>>>>>> Dear Professor Regester: 

>>>>>>> My colleague Theresa May passed akmg your proposal to me since I 
>>>>>>> handle our film studies books I tried calling you this morinng, but 
>>>>>>> the person who answered said you don’t get home until late in the 
>>>>>>> evening, so for simplicity’s sake I thought I’d e-mail you. 

>>>>>>> I think you project ~s intriguing, and we indeed would like to 
>>>>>>> consider it for publication here You mentinned in your letter that 
>>>>>>> the manuscript has been reviewed by another university press. Is it 
>>>>>>> no longer under consideration there? If it’s not, we could probably 
>>>>>>> use the reviews you received there, but we would also need to send it 
>>>>>>> to an outside reader of our o~vn 

>>>>>>> I’ll be happy to answer any questions you might have about our 
>>>>>>> publishing program here I look forward to hearing back from you 

>>>>>>> Jim Burr 
>>>>>>> IIumamties E&tor 

>>>>>>> Universi~ of Texas Press 
>>>>>>> P.O Box 7819 
>>>>>>> Austin. TX 78713-7819 
>>>>>>> vox 512~471-4278 
>>>>>>> fax 512-232-7178 
>>>>>>> jim@utpress.ppb.utexas.edu 





From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, December 6, 2006 5:18 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: [Fwd: Re: AFAM 276] 

Dear Debby: Assuming that I tmderstand, yes you can change the time 
tmtil 2pm. if this works. Sincerely, Charlene Regester Quoting Deborah 
Crowder <dacrowde@email.unc.edu>: 

So, should I go ahead and change the time from 11:30-2 and then you 
don’t have to meet them that long every day if you don’t want to? Or 
what do you think? dc 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, December 6, 2006 5:32 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: Meetings with Arne Kalleberg re department chair 

Dear Debby: Any time on Wednesday is better for me than Tuesday. Just 
let me know. Sincerely, Charlene Regester Quoting Deborah Crowder 
<dacrowde@email.unc.edu>: 

Hi folks. These are the times I have available for your individual 
15 minute meetings with Dean Kalleberg concerning the future 
chairmanship of the department.. Please send me your preferences 
asap. 

Tuesday January 9 

10-10:15 am 

10:15-10:30 am 

10:30-10:45 am 

11-11:15 am 

11:15-11:30 am 

11:30-11:45 am 

Wednesday January 19 

10-10:15 am 

10:15-10:30 am 

10:30-10:45 am 

11-11:15 am 

11:15-11:30 am 

11:30-11:45 am 

I look forward to your prompt responses. Thank you. Debby 
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Criss-Crossing Boundaries and Zig-Zagging Racial, Sexual, Political, Social, Spatial 
and Historical Lines: An Examination of Devil in a Blue Dress 

Devil in a Bhte Dress (1995) based on the similarly titled novel written by Walter 

Mosley, directed by Carl Franklin, and featuring prominent actor Denzel Washington, 

typifies a mystery drama set in the socio-cultural political mileu of 1948 Los Angeles. 

The film positions an unemployed factory worker seeking to attain his ~vorking class 

status signified by home ownership who incidentally is involved in a murder mystery 

precipitated by a woman who masquerades as white and who is involved with a local 

~vhite politician attempting to assume the office of mayor. Because Daphne Monet, the 

woman ~vho masquerades as white becomes symbolic of the secret of miscegenation - 

the film thus becomes a complex web that amplifies this secrecy in that two politicians 

attempting to ascend to power are engaged in their own secrecy; Easy Rawlins, the black 

detective, is embroiled in a secrecy when he assumes that he is working for one party to 

later discover that he may be ~vorking for several parties; and Frank Green conceals a 

secret in that while he is introduced as Daphne’s lover, he is, in reality, her brother -- a 

marker of her blackness. Therefore, beneath this veil of secrecies that sewTe to thread the 

film’s narrative plot, this interrogation of the film and novel intends to: provide an 

overview of the voluminous literature that has focused on both the novel and film; 

interrogate how both the novel and film mantle and dismantle the color line; examine 

how Daphne and Easy are parallel characters and therefore, become two sides of the 

same self; explore how-because the mulatto character is a product of miscegenation, in 

order for whiteness to exist and represent purity, the mulatto has to be erased; investigate 

how Daphne’s absent body is rendered through her present voice while Easy articulates a 

double voice; examine what the film contributes to the noir film genre; and investigate 

how the film conforms to the historical period of 1948 Los Angeles as recreated by the 

African American press and relevant literature. 
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Review of the Literature 

To interrogate this film/novel adaptation it seems necessary to turn to relevant 

literature to demonstrate how the current analysis contributes to this evolving body of 

literature and to elucidate the numerous approaches that have been employed to read both 

the novel and film Of note, the literature on this film/novel is voluminous. In fact, such 

an extensive number of examinations have been conducted, far too many to mention is 

this abbreviated discussion, that I have decided to review selected essays that are divided 

into two sections - one exploring approaches to the novel and one that explores 

approaches to the film. 

Discussions of the Novel 

Because I am approaching my critique of the film/novel from the perspective of 

film criticism this is no way an attempt to minimize the importance of the literature that 

has been written on the novel and that stands to inform ways by which to read the film. In 

fact, reviewing the literature on examinations of the novel is deemed important because 

this literature reflects the diversity of opinions that prevail regarding this work as well as 

reveals the dominant themes that exist among literary scholars who have critiqued thi s 

novel. For example, Theodore Mason is among those scholars who argues that while the 

novel explores the borders between races and genders and because it configures "these 

borders as the site not only of the criminal act," the novel is significant because it evokes 

the notion of"culturally transgressive possibility" (173). In a similar vein, Roger Berger 

posed whether or not Mosley’s novels were authentically transgressive texts or were 

"they discursively subsumed under the detective story formula?" ( ) Berger, however, 

concludes that Mosley’s novels seemingly incorporate both and that the detective 

character embodies the Duboisian twoness - a position similarly endorsed by Helen 

Lock. 

For it is Helen Lock who claims that Easy Rawlins, the protagonist in Devil in a 

Blue Dress, in this as well as other works, is informed by DuBois’ "double- 

consciousness" that allows him to navigate the dangerous terrain in which he exists 
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evident in his use of the double voice. Lock further surmises that Mosley’s use of a black 

character in the traditional hard-boiled detective fiction is more than merely transforming 

white characters such as Philip Marlowe and Sam Spade as black. 

Mary Young, is among those scholars who, contends that black detectives, as 

reconstructed in Mosley’s work, are not reconfigurations of the white detective but are 

instead outgrowths of black folklore. Young proposes that Mosley grounds hi s characters 

in a tradition which is rooted in black culture by assembling heroic black characters as 

the "bad black man" and "trickster" embodied by Easy and Mouse respectively. 

Elisabeth Ford, however, suggests that while Easy does reflect a twoness or 

ambivalence, he is more in tune with the black criminal world than scholars such as 

Berger give him credit for. Ford claims that Easy exhibits a "personal tension between 

necessity and ideology ... formally echoed in the novels by a tension between present- 

tense narration and past-tense flashback into which the narrative is constantly erupting" 

(p. 1075). Ford even ventures to suggest that Easy belongs to the escape narratives that 

can be traced to early African American texts. She prefaces her argument by proclaiming 

that Mosley creates literal and figurative loopholes - places of both retreat and enemy 

territory- for the protagonist who vascillates between the two. Added to this, Ford further 

claims that Easy’s flashbacks are useful tools that assist him in re-arranging present-tense 

events. She ends her critique by suggesting that, "The voice not only allows Mosley to 

guide a character with an essentially stable compass through an increasingly dubious set 

of situations. It also provides a figure for the way that the series itself attempt to 

incorporate a vernacular history of Los Angeles that is both encapsulated within and at 

war with the acknowledge public history framing it. The result is a hybrid narrative form 

that allows simultaneously for the security of place within a stable genre and the 

revisionist instincts of the outlaw urban text" (1085). 

Contributing to thi s evolving body of literature and expounding on the thematic of 

Easy’s journey as detective as an informative experience, Marilyn Wesley claims that 

Easy, is motivated by the desire for power and knowledge as this power and knowledge 

becomes central to understanding how to navigate the socio-political structure in post- 

war America in view of his race. Wesley posits that, "Through the adventures and the 

ambivalence of the black detective, Devil in a Bhte Dress and subsequent works in the 
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Rawlins series enact a Focauldian structure which teaches that power, like law, is not an 

order to be retrieved but the contingent result of specific circumstances that black men 

may understand through violence and adapt to their own needs for respect and freedom" 

(p. 104). She further explains that through the characterization of Easy, Mosley manages 

to convey that knowledge "is a more reliable means to power than is violence" (p. 113). 

Nicole Kings speaks to the ambivalent intersection of race and class embodied by 

Easy and evident in his contrast to Mouse, by suggesting that while Daphne straddles the 

color line, Easy straddles the ambivalent line between middle-class aspirations and the 

lower-class fate to which the masses of black American are confined. She claims that 

"the upward class movement necessarily cuts one off from the larger racial ’community’ 

and signals a complicity with the dominant racist maj ority and capitali st ideologies that 

conspire to keep most black people on the lowest economic and social rungs of American 

society" (p. 223). 

Therefore, in review of this literature, critiques of the novel have focused on how 

the black detective either conforms to or differentiates from the white detective in 

traditional hard-boiled narratives as well as how the novel speaks to the contradictory 

position of the protagonist who is confronted with issues of race and class. This essay 

also explores how the protagonist utilizes power and knowledge to navigate the terrain of 

the public and private spheres; how the black detective is rooted in the tradition of black 

folklore; and how the black detective embodies the Duboisian twoness. 

Discussions of the Film 

Justus J. Nieland examined the positioning of the mulatto character in Devil m a 

Blue Dress and argues that "neo-noirs recuperate figures that signify a collapse of racial 

borders, they simultaneously insist upon the importance and specificity of physical place 

as spatial borders are relentlessly erected, racially marked, and ultimately crossed" (63). 

Nieland contends that the protagonist moves in social spaces deemed either "clearly 

unsafe" or "ostensibly secure" - spaces that incur costs associated with "cross 

spatial/racial borders both to one’ s physical well-being and to the certainty of one’ s 

place-identity as a form of resistance to the disorienting and dehistoricizing flows of 

commodities" (74). 
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Similarly interrogating space and place, Karen Voss examined Devil in a Blue 

Dress in terms of how the film participated in reconstituting the landscape of Los 

Angeles prior to the construction of the ’hood.’ Voss suggests that "in emphasizing the 

communal vibrancy of... past ethnic enclaves against the city’s maintenance of rigid 

racial and economic borders, [this film ~vorks] to expose state mechanisms of spatial 

confinement and expulsion, problematizing cherished narratives about access to the 

American Dream (as it is most routinely spatialized in property ownership) and fixing the 

originating moment of the ’color line’" (158). In particular, Voss acknowledges how the 

film connects itself to the past histor?- of Central Avenue as a place of black location and 

circulation and that Easy’s home confuses the white suburban landscape with its 

antithesis represented in the ’hood.’ 

Michael Shapiro similarly examined the racial-spatial order of Devil in a Blue 

Dress. Shapiro claims that Easy is afflicted with a complex identity in that he is 

confronted with attempting to be self-sufficient and economically independent, at the 

same time that he must situate himself economically in the same world of white 

dominance that threatens to impede his progress. According to Shapiro, "Easy must 

confront a critical articulation between the identity order and the spatial order" (90). 

Kelly Oliver and Benigno Trigo propose that in constructing an identity for Easy, 

this involves a process that "stabilizes and naturalizes a black subject by easing some of 

the tensions that have characterized noir." ( ) Moreover, they argue that Devil in a Blue 

Dress is not as fatalistic in the way that previous noir films are and contend that instead, 

the film re-directs its fatalism into a critique of the racism that envelops Easy. As for 

Daphne, Oliver and Trigo suggest that she is an embodiment of two people reflected in 

her dual ambivalence and she mirrors the twoness similarly represented by Easy. 

Mark Berrettini, examined the film to determine how the conventions of film noir 

intersected with race, gender, and the "color line" characteristic &the late 1940s Los 

Angeles. He examines Daphne’s ambivalent positioning in the film as a product of her bi- 

racial identity further complicated by the fact that she is introduced initially as white but 

is later revealed to be black. Daphne’s complexity is further reified in that not only is she 

the product of a miscegenistic union but she is a participant in an incestuous union. 

Berrettini then proceeds to critique Easy’s role as the black detective who is compelled to 
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conduct an investigative inqui~ from the perspective of how it relates to the racial 

politics or color unique to this period. Easy’s uncertain subj ect position as a black 

detective operating in a white terrain is evident according to Berrettini in that, "As a 

black detective working in L.A.in 1948, Easy does not have enough credibility to push 

forth his own version of the case. Instead, he must rely on Carter, the white civic leader 

who will most likely to be the next mayor of L.A." (84). 

Elana Shefrin compared Devil m a Blue Dress to L.A. Cor~dential to demonstrate 

how these films appropriate hybrid myths of a similar historical period. Shefrin argues 

that technically both films drew from ethnographic photographics to recreate the visual 

authenticity of 1940s L.A. Such techniques were deliberately contrived to reverberate the 

thematics driving these narratives as well as to play into the racial politics of each. 

Shefrin asserts that, "Both Devil in a Blue Dress and L.A. Co~dential reveal the holes in 

the Californian mythos of social mobility and American individualism" (175). These 

hybrid myths are further apparent in the characterization of the detective and femme 

fatale. For Rawlins, he assumes the honorable position of detective but cannot disconnect 

himself from the dishonesty embodied in Mouse and reflected in his excessively violent 

side. Daphne, as the femme fatale, similarly deviates from the typical noir femme fatale 

as the "alluring deadly dame," "troubled victim", and "ambitious sex fury" ( ) Instead, 

according to Shefrin, she is not as deadly as traditional characters, neither is she as 

troubled even though she resembles the tragic mulatto and refuses to be victimized; nor is 

she so hypersexualized that she personifies a "man-eater" even though she is still a 

seductress. Daphne, along with the femme fatale of L.A. Confidential, specifically 

represents the hybrid noir. 

Collectively, critiques of the film have been centrally focused on how the film 

transfigures into the geo-political landscape of Los Angeles in 1940s America while 

examining the importance of place and space; how the film conforms to and deviates 

from the previous noir genre; how the two protagonists similarly embody twoness; and 

how the film appropriates hybrid myths among other views articulated by these scholars. 

These works, therefore, provide the background material necessary for launching the 

present investigation. 
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Mantling and Dismantling the Color Line 

Because both Easy and Daphne participate in masquerading or passing, their 

ability to pass only succeeds to the extent to which we understand that there are 

boundaries to be crossed. For example, Easy attempts to pass on what he knows and does 

not kno~v as when he attempts to disguise his kno~vledge ~vhen he is arrested by police for 

Coretta’s murder, when he refuses to inform De Witt Albright of Daphne’s whereabouts 

when he discovers that she stands to be physically threatened, and when he fails to reveal 

to Dupree that he had a brief sexual encounter with Dupree’s girlfriend, Coretta, among 

others. Easy’s pursuit of kno~vledge as ~vell as his ability to masquerade his knowledge is 

the force that drives him to pursue this investigative inquiry and according to Marilyn 

Wesley represents "the essence of both the classic and hard-boiled detective story [that] 

is the pursuit of knowledge" (103). More specifically, according to Wesley it is 

knowledge regarding how the post-~var era affects the black male’s ability to survive and 

prosper that Easy faces. Thus, one of the barriers or borders that Easy will have to 

navigate, as the black detective and black male in living in America, is the boundary of 

the color line. 

For Daphne, she too similarly is confronting the boundary of the color line 

because as a black who is visibly white she is forced to conceal her racial identity for the 

sake of maintaining her relationship with a white politician aspiring to be mayor. 

Therefore, because of her racial ambiguity as part black and part white, she is th~-ast into 

a racially divided culture that relegates her to one position or the other. Daphne, like 

Easy, confronts the color line which in her case forces her to sacrifice her chance at love 

and happiness with the obj ect of her desire purely because of her racial difference, while 

for Easy, his desire for home ownership and economic stability is constantly threatened 

because he is on the "wrong" side of the color line that privileges ~vhite males and de- 

privileges black males. 

Therefore, because of our understanding of the boundary of the color line, it is 

conceivable that while the film establishes this boundary so that we understand the 

obstacles that these characters face, at the same time, the film similarly participates in 

di smantling the very same boundary it constructs to demonstrate the permeability of this 

boundary. Although the film presages race as the primary border which these characters 



{PAGE } 

face, the boundary of race is not the only boundary that permeates the socio-political 

culture. According to Kelly Oliver and Benigno Trigo, "Society is parceled into sexes, 

races, classes, castes, and so forth, and ambiguity is what is repressed so that these neat 

and proper categories might exist" (14). In particular, they are speaking to the racial 

ambiguity embodied by Daphne as a demonstration of ho~v such boundaries become 

ambiguous and when those do not neatly fit these categories, they are said to create 

anxiety. More importantly, however, is that racial boundaries frequently intersect with or 

compete with other boundaries that similarly infiltrate our culture. As for Devil in a Blue 

Dress the primary characters are confronted with crossing and navigating the racial 

borders or color line evident in the geographical spaces they are allowed to occupy (i.e. 

black/white side of town; black club/white hotel; etc.); in the socio-economic class 

aspirations they desire (i.e. the fact that Easy desires to engage in home ownership which 

~vill allow him to transcend into the middle-class); and in the social positions they are 

aspire to assume (i.e. in that Daphne desires to maintain an intimate and public 

relationship with white politician, Todd Carter, etc.). 

And what makes FrankliniMosley’s work unique as these black characters are 

thrust into this noir style dramatization, is that he creates a sense that these boundaries do 

in fact exist for blacks particularly in view of a post-war America, yet at the same time he 

challenges the very exi stence of these boundaries through the creation of characters who 

defy, contest, transgress, and disassemble the very boundaries established to reflect the 

racial politics unique to this period. For example, to demonstrate how Mosley constructs 

the color line, in the novel, he reveals Easy’s uneasiness with whites when he is 

scheduled to meet Albright. Easy claims, "Sometimes, when a white man of authority 

would catch me off guard, I’d empty my head of everything so I was unable to say 

anything." (13). Mosley even uses white characters to construct the color line as when 

Albright reveals that "I can’t go in those places looking for her because I’m not the right 

persuasion" (19). Moreover, Easy is never allowed to forget the racial politics unique to 

the color line when he comments on the attitude of his white boss and states, "The white 

~vorkers didn’t have a problem with that kind of treatment because they didn’t come from 

a place where men were called boys" (p62). Easy continues, "the Negro workers didn’t 

drink with Benny [the boss]. We didn’t go to the same bars, we didn’t wink at the same 
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girls" (p.63). Easy’s revelation of the color line is further apparent when he discusses his 

role in the military proclaiming, "I found that the army was segregated just like the 

South .... I was in a black division but all the superior officers were white. I was trained 

how to kill men but white men weren’t anxious to see a gun in my hands. They didn’t 

want to see me spill white blood." (97-98). 

Aware that Easy as well as Daphne confronts the color line characteristic &this 

period, it is also when Easy manages to cross the color line in his acquisition of 

knowledge of Daphne’s whereabouts that Mosley demonstrates that the color line is not 

as rigid as it seems. When Easy meets Albright after their initial meeting at Joppy’s bar 

he crosses into white spaces; when he meets Albright at the pier he crosses into white 

spaces; when he joins Matthew Terrell/Teran who is also searching for Daphne in the 

back seat of his car he enters a white space; when Easy and Daphne visit the home of 

Richard McGee he enters a white neighborhood; and when he pays a visit to Todd Carter, 

he enters a space marked as white. In fact, Easy upon visiting Carter remarks, "there I 

was, a Negro in a rich white man’s office, talking to him like we were best friends - even 

closer" (p. 119). Thus, by allowing Easy to transgress the boundaries of the color line and 

enter into white spaces, Mosley demonstrates that while these barriers were effectively 

constructed, they are similarly quite permeable and penetrable as Easy crosses into the 

very racial boundaries designed to keep him out. 

Crossing the color line is also apparent with Daphne in that she too j oins Easy on 

his visit to McGhee and enters a white space and conceivably resides in a white 

neighborhood. Yet, because of her mixed racial identity she too is allowed to frequent 

black nightclubs and enter black spaces as when she invades Easy’s home. Additionally, 

she is confined to the "whites only" side of the hotel, another indication of her translucent 

ability to transcend the color line. Therefore, although Mosley, on one hand, establishes 

the boundary of race, at the same time, he then dismantles the very boundary he created 

to demonstrate its immutability and fleeting quality in much the same manner as the 

construct of race and reified by Daphne’s ambiguous racial identity. 

That Mosley employs the mantling and dismantling of the color line is consistent 

with Steve Neale’s discussion of genre and narrative when he contends that the 

equilibrium/disequilibrium or order/disorder "are signifiers articulated in a narrative 
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process which is simultaneously that of the inscription of a number of discourses, and 

that of modification, restructuration and transformation they each undergo as a result of 

their interaction." Neale further relates that, "equilibrium and disequilibrium are signified 

specifically in terms of Law, in terms of the presence/absence, 

effectiveness/ineffectiveness of legal institutions and their agents. In each case too, 

therefore, the discourses mobilized in these genres are discourses about crime, legality, 

justice, social order, civilization, private property, civic responsibility and so on" (21l). 

For Mosley utilizing the detective genre becomes an effective means for interrogating the 

racial dilemma that African Americans faced in a post-war America and specifically, by 

constructing the color line to foreground this dilemma, the color line then becomes the 

vehicle around which he examines the equilibrium/disequilibrium unique to thi s genre. 

As both Easy and Daphne confront crossing the color line, it is conceivable that they are 

parallel characters and represent two sides of the same self. 

Easy and Daphne as Two Sides of the Same Self 

The parallelism shared by both Easy and Daphne as they represent two sides of 

the same self forces us to question do these parallels exist so that we are unable to 

distinguish between the hero (Easy) and villain (Daphne); or do the parallels exist to 

allow us to identify with both; or do these parallels enable us as spectators to experience 

the pleasure associated with victimization, while knowing that we stand to be rescued 

from this victimization by the hero? Whatever the parallel provides, its existence between 

Easy and Daphne is indisputable and is plausible in view of Oliver and Trigo’s views that 

doubling is a characteristic of some noir films so that "a trauma that is repressed becomes 

unconscious but is repeated or reenacted in conscious life until we remember the now 

unconsicous trauma that caused it" (p 77). In the case &Devil in a Blue Dress, Daphne’s 

unconscious trauma of being sexually abused by her father is repeated not literally but 

through the doubling apparent in the parallels that she shares with Easy. According to 

Oliver and Trigo, the doubling can also occur visually in that Easy represents Daphne’s 

dark side, while she personifies the ~vhite side. At the same time, it is also conceivable 

that Easy represents the present, while Daphne symbolizes the past in that she is the 

product of miscegenation. Drawing upon Freud’s views, Oliver and Trigo suggest that 
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"With the manifestation of the uncanny in the double, ’There is a doubling, dividing, and 

interchanging of the self" (p. 87). 

To affirm how Easy and Daphne become parallels the fact that both characters 

attempt to masquerade is demonstrative of their similarly to each other. Specifically, Easy 

is both "revealing and concealing" of his knowledge, while Daphne engages in 

concealing and revealing her identity (Femme Fatales). Easy reveal s to Albright, "I got a 

name and an address. I got the last day she was seen and who she was with. I know the 

man she was seen with and I know what he does for a living.’ I was proud of knowledge 

when I was a young man." (p. 57). However, when Easy is interrogated by cops he 

remarks, "I would try to look innocent while I denied what they said. It’s hard acting 

innocent when you are but the cops know you aren’t" (p. 69). Easy’s attempt to divert 

attention away from his knowledge of Coretta’s murder is demonstrative of how he 

attempts to conceal his knowledge. Daphne, on the other hand, attempts to conceal her 

identity when it is convenient evident when Easy remarks, "Daphne was like a chameleon 

lizard. She changed for her man. If he was a mild white man who was afraid to complain 

to the waiter she’d pull his head to her bosom and pat him. If he was a poor black man 

who had soaked up pain and rage for a lifetime she washed his wounds with a rough rag 

and licked the blood till it staunched" (). Daphne’s masquerade as a white woman with a 

French accent is further indicative of her attempt to reveal her true identity. 

Easy and Daphne are mirror images of each other in that both have multiple 

names. For example, while Mark Berettini comments on how- Daphne is misnomer for 

Dahlia (based on a famous murder that occurred in L.A. in the 1940s), Delilah (a biblical 

character responsible for the demise of Sampson), and Ruby Hanks (the name that she 

held in her birthplace of New Orleans and from which she was attempting to escape 

because of the sexual abuse by her father), then Easy is similarly a misnomer for Ezekiel 

Rawlins (an unemployed factory worker). But added to thi s, the name Ezekiel also has 

biblical origins in that it means God strengthens and was associated with a prophet who 

was regarded as a poet and dramatist, who was described as a voyeur, who became a 

recluse/loner following his wife’s death, and who ’yearned for the brooks and trees he 

remembered.’" That both characters assume multiple names speaks to the similarity they 

share and provides evidence that they stand to represent two sides of the same self. 
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The two characters further parallel each other in that both possess alter-egos. For 

example, while Mouse is the alter-ego for Easy - a position affirmed by several scholars, 

Coretta becomes the alter-ego for Daphne. Mouse signifies the violent side of Easy that 

he is reluctant to unleash but will resort to in order to protect himself. Ed Guerro 

described Mouse as "Rawlins’s homicidal sidekick... [who is pathologically violent, a 

man whose edginess is both funny and scary. Mouse is the kind of guy who can kill on 

very little notice, or on no notice at all." As for Daphne, Coretta represents Daphne’s 

dark/black side (even though so too does Easy) in that Coretta marks Daphne’s blackness 

and represents the sexual possession of Easy not allowed to Daphne in the film but which 

is played out in the novel. Coretta initially claims that she has no knowledge of Daphne 

but then later reveals to Easy that she is her friend demonstrating how she too participates 

in Daphne’s masquerade. In fact, Coretta states, "Why you keep asking about Daphne - a 

colored woman ain’t good enough for you?" This commentary is utilized to both conceal 

Daphne’s white identity as well as to mark her blackness. 

Easy and Daphne as parallels share in the fact while Easy is a product of racial 

abuse, Daphne is a product of sexual abuse. Easy experiences racial abuse when he loses 

his factory job despite being one of the best workers because of his race and his inability 

to be compliant to his white boss; he endures abuse as the hands of the white LAPD; and 

he even relates the abuse he endured as a black soldier in the military. Daphne, on the 

other hand, reveals the sexual abuse that she endured with her white father - a story that 

is more fully explained in the novel rather than film. 

These two characters bear striking parallels in that they both assume the role of 

hunter and hunted. In particular, Easy initially searches for Daphne but then later 

discovers that he is the one being hunted by the police, Allbright, Matthew Terrell, Todd 

Carter, and Daphne. Thus, he assumes the position of being both hunter and hunted - a 

position that is made even more plausible when we consider that perhaps his search for 

Daphne becomes synonymous with his search for black maleness or masculinity and the 

reason he is being hunted is because of the threat that black masculinity poses to white 

maleness. Daphne also assumes the position of hunter and hunted and who like Easy is in 

search of her i dentity yet sh e i s b eing hunted b ecau se of what her i denti ty stand s to 

expose regarding a white patriarchy. Initially, Daphne, is hunted by Easy and Allbright, 
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but then she too later begins to become a hunter as she participates in the search to locate 

the photos that will expose her past identity as well as implicate Terrell as a pedophile so 

that Carter can be reinstated in the mayoral election. This dual positioning of being the 

hunter and hunted is unique to the detective drama according to Steve Neale who 

suggests that, "The process of the narrative is a process of investigation, both on the part 

of the fictional detective or of the character who perform s an analogous role, and on the 

part of the spectator. Like the detective, the spectator is constantly looking for clues and 

signs in a process of piecing together the reasons for the process of the crime, attempting 

to solve the enigma which structures the story" (p.42). 

As these characters share in these parallels, it is also conceivable that Daphne and 

Easy are two sides of the same self in that Easy represents the present - in view of the 

color restrictions imposed on most blacks living in America in the post-war era, while 

Daphne represents the past in view of the race-mixing that occurred as a result of slavery 

and that is responsible for the alienating treatment that blacks endure. Neale further 

claims that "Darkness not only signifies concealment, involving an unknown and unseen 

presence within it (thereby simultaneously invoking the desire to know and the desire to 

see); it is also a figure of absence and lack. Darkness is the edge between presence (that 

which it conceals) and absence (that which it is) .... ( )." Therefore, Easy and Daphne, 

as one embody the darkness or the unknown as well as the absence and the lack. 

Moreover, they signify the past and present because according to Neal in the detective 

film, the "function of the enigma is to structure the generation of suspense .... The 

enigma focuses two initially separate times, the past time of the story behind the crime 

and the present time of its reconstruction." (27). Thus, it is conceivable that Easy 

embodies the present, while Daphne signifies the past. 



{PAGE } 

Mulatto as a Product of Miscegenation and Incest/Purification of Whiteness 

through the Erasure of Blackness 

According to Oliver and Trigo "Racial ambiguity, not the fear of blackness, is the 

real anxiety of noir. The anxiety over racial ambiguity manifest in noir cannot be reduced 

to a simple association between blackness and evil. Rather, the ’evil’ or threat in these 

films is a complicated fear of racial ambiguity, the fear of not being able to tell the 

difference between blackness and whiteness." (5). Therefore, the mulatto as product of 

miscegenation becomes an effective vehicle for conveying such fear and creating such 

anxiety in the noir genre. However, although Daphne conforms to traditional passing 

characters in that she is problematized because of her racial origin, she deviates from 

these characters. Daphne conforms to traditional passing characters in that she is denied 

the male of her desire; she disguises her identity through a variety of means - her 

physical appearance - signified by the blue dress (a play upon the "blue bloods" or "blue 

vein society" as an indicator of racial purity)~ she assumes multiple names as an indicator 

of her multiple identities; and she has her racial identity marked by other characters in the 

film. 

Yet~ Daphne deviates from traditional passing characters in that she is fleeing a 

"dark past" and in this instance, it is not only the fact that she is the product of an 

interracial relationship but that she has participated in an incestuous relationship with her 

white father. As a passing character, while previous such films are motivated by the 

mulatto’s desire to pass as white, in this film Daphne is motivated by the desire to flee 

her incestuous past. Thus, Easy’s search to locate Daphne is driven to avenge for incest 

as much as it driven to rescue her from her racialized past~ 

Specifically, because Daphne is involved in both an interracial relationship as 

well as incestuous relationship she feels responsible and guilty for the abandonment of 

her father from their home. Gina Marchetti contends that the father figure’s infatuation 

with the child alleviates him of any guilt associated with sexuality "since the girl would 

presumably be innocent and unaware of any sexual feelings"(). In the case of Daphne, 

this is evident, when she reveals to Easy that she frequented the zoo with her father and 

after viewing two zebras engage in a sex act: 
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My daddy and I were holding hands so tight that it hurt me but I didn’t say 
anything about it. And when we got back to the car he kissed me. It was 
just on the cheek at first but then he kissed me on the lips, like lovers do. 
... But when he finished kissing me he started to ClT. He put his head in 
my lap and I had to stroke his head for a long time and tell him that I was 
just fine before he’d even look up at me again (). 

The guilt that the father should possess for exploiting the child is then displaced onto the 

child, Daphne, as suggest by Marchetti. Therefore, although Daphne’s relationship hints 

at a miscegenistic union since her father is white and mother is black, it is more 

importantly about an incestuous relationship. Mark Berrettini provides an alternative 

reading and comments on Daphne’s split identity by stating that, "Rej ecting the unified 

body of the zebra in favor of the image of a zebra as having distinct black-and-white 

stripes, Daphne imagines herself as two people, not one embodiment of black and white. 

Her two fathers, one black and one white, give rise to this split identity, yet their 

incestuous relations with their ’daughters’ in a perverse way allow Daphne-Ruby to 

maintain some semblance of a unified society" (). 

Therefore, Easy’s search for Daphne is to rescue her from this former abuse and 

avenge for this abuse - an example of child abuse reified by Matthew Terrell’s 

fascination with children. In the film, Daphne’s problematized incestuous past is 

displaced onto Terrell’s pedophilic desires which according to the novel explain how he 

is linked to the underworld in that Richard McGhee who traffics in youngsters, supplies 

Terrell with those whom he can sexually abuse. Easy rescues an abused youngster 

following Teran’s (Terrell) death in the novel - a not so subtle attempt to suggest that 

those who engage in such abuse deserve death. 

It is conceivable that because Daphne embodies the mulatto and the mulatto is 

problematized because of her mixed racial origin, she has to be erased since her racial 

composition taints the purity of whiteness. The exci sion of Daphne’ s blackness is 

symbolically represented when she is taken captive by Albright and his conspirators to an 

isolated cabin and Easy, with the help of Mouse, follow to retrieve Daphne. While 

Daphne is seated on a couch before the fireplace and her screams pierce the night silence, 

they attempt to torture Daphne by taking a heated fireplace poker and moving it toward 
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her face as though to brand her to extort information about the picture. Albright questions 

Daphne about her racial origin and asks if she is "lying about being a nigger .... Which 

part of you is the nigger? ... Is your arm a nigger, your leg, your face .... "Even though 

Daphne is later rescued (by Easy and Mouse), this symbolic excision becomes indicative 

of an attempt to erase her racial origin. Daphne’s eventual exit from the film does occur, 

however, it is not until later. It is only when Carter gains access to the photos as evidence 

of Terrell’s exploits that he is reinstated as a mayoral candidate - a reinstatement that 

coincides with Daphne’s disappearance from the film. Easy’s voice over states, "She was 

in love and couldn’t see for dreaming...because even though we had fought a war to keep 

the world free - the color line in America worked both ways and even a rich white man 

like Todd Carter was afraid to cross it." The novel, on the other hand, notes Daphne’s 

exit when Easy states, "Daphne Monet was death herself. I was glad that she was 

leaving" (204). 

Daphne’s Absent Body-Present Voice and Easy’s Double Voice 

Christine Gledhill notes that the voice-over is a common characteristic of the noir 

film genre and that it frequently co-exists with the flashback. She adds that the voice-over 

is generally an authoritative mode and claims that "the tendency of the flashback 

structure to put a distance between the narrating voice-over and the story narrated also 

means that distance sometimes appears between the expressed male judgment and the 

woman who is being investigated and judged -- leaving room for the audience to 

experience at least an ambiguous response to the female image and what is said about 

her." (30). While this certainly stands to reason in Devil m a Blue Dress, rather than 

examine how these voices compete with one another, this examination explores how the 

two distinct voices of Daphne and Easy function in the film. 

Both Daphne and Easy engage in a dialogic discourse as a means of giving voice 

internally to the dilemmas they face externally. As such they invoke what Mae 

Henderson characterized as a "consciousness [which] becomes a kind of ’inner speech’ 

reflecting ’the outer world’ in a process that links the psyche, language, and social 

interaction" (). While Easy’s voice reflects his inner consciousness, Daphne’s voice 

stands in for her physical absence from the film, particularly in the early part of the film. 
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For Daphne, it is through her absent body but present voice that we as spectators come to 

know her - an absence signified by the telephone calls. In fact, when the film opens T- 

Bone Walker’s song, "I’ve got a west side baby - she lives way cross town - when I am 

with my baby, I don’t want a soul around - I laid in bed and wondered who could the 

caller be" - a not so subtle attempt to introduce us to the importance of phone calls and to 

signal Daphne’s invisibility from the film (even though we are made aware of her 

through the newspaper photo). That Daphne assumes an elusive identity is apparent when 

we assume that she is white but later discover that she is black and therefore a mulatto 

implying that her identity remains ambiguous (a mixed identity reified by Joppy’s 

treasured marble bar top). However, it is Daphne’s physical invisibility yet present voice 

at the beginning of the film that sets into motion what Steve Neale characterizes as "the 

fictional detective suspends disbelief in order to discover the truth ’behind’ the 

appearance" (40). For Daphne, her voice then stands in for the physical presence that she 

is denied because of the ambiguity surrounding her racial identity. 

Easy, on the other hand, engages in the authoritative voice-over unique to this 

genre by utilizing the voice to reflect his inner consciousness and more specifically, 

engages in a double-voice. It seems that Easy utilizes the voice to engage in what Neale 

characterized as the desire know as well as disavowal of knowing "to articulate a desire 

to know something else, as a substitute for what in fact is at stake" (42). For example, 

Easy’s voice-over remarks, "Daphne was shacking with some gangster named Frank 

Green and Coretta had the nerve to charge me some $10.00 for that information." It 

seems that Easy regarded the charge imposed by Coretta as an indication that there was 

something more to Daphne beyond the fact that she was living with Frank Green; an 

intuition that would later prove to be true. Easy’s voice-over is further revealing in its 

duplicity when in the novel, after receiving a phone call from Junior, Easy surmises, "It 

didn’t make any sense, him calling me in the night just to tell me about some girl I 

wanted to play with." Easy begins to suspect Junior’s involvement as well as contemplate 

Daphne’s whereabouts. To further convey Easy’s dual thoughts when he transports 

Daphne to Richard McGee’s house, Easy’s voice-over states, "her I was in the middle of 

the night in a white neighborhood with a white woman in my car - I wasn’t nervous, I 

was stupid." In thi s instance, while Easy is curious about Daphne’s insistence that they 
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visit McGee, he is also aware of the danger he stands to face as a black male 

accompanied by a white woman late a night in the racially incisive period of post-war 

America. On another occasion, Easy voice-over reveals, "The pictures was eating at my 

pocket like a cigarette burn; Albright had killed for those pictures to get them back for 

Terrell and had helped kill Richard McGee who sold them to Daphne. Time was running 

out." In this instance, the duplicity of Easy’s voice relates to the danger that the pictures 

stood to hold as they were connected to the murders as well as the lack &time he had in 

solving the mystery before another murder was likely to unfold. Yet, it is in the novel that 

Easy acknowledges the power of his inner voice - a voice that frequently conveys double 

messages when he states, "The voice comes to meet at the worst when everything seems 

so bad that I want to take my care and drive it into a wall. Then this voice comes to me 

and gives me the best advice I ever get. The voice is hard. It never cares if Fro scared or 

in danger. It just looks at all the facts and tells me what I need to do .... When the voice 

speaks, I listen." 

The voices of both Daphne and Easy then participate in heightening the suspense 

for spectators as "the wish for the narrative to continue is articulated across the fact that 

this involves a considerable number of risks, while the wish for it to end is articulated 

across the fact that the complexity &the situation which the protagonist finds himself has 

fully to be worked out" (29). While Easy exemplifies the double-voice, Daphne utilizes 

her voice to stand in for absence from the film. 

Devil in a Blue Dress and the Sexual and Racial Politics of the Noir Film Genre 

it is virtually impossible to examine this film without addressing on some level 

how the film conforms to noir film genre - a feat achieved by other scholars but who 

were motivated by different interests. For the purposes of this examination, it is necessary 

to revi sit the film noir genre as a means by which to examine Easy’s sexuality or nearly 

lack thereof, particularly in the film if not in the novel. While Richard Dyer has 

deconstructed the various components of the noir film genre that include structure and 

iconography - of most importance is his assertion that the film noir genre is linked to 

homosexuality. According to Dyer the film noir genre is frequently associated with 
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sexual perversion and in the case of Devil in a Blue Dress, Matthe~v Terrell’s overt 

display of affection for young males then becomes indicative of how homosexuality 

permeates this dramatization. Dyer claims that in the film noir genre gays ser~e to 

connote the frustrations of heterosexual development in the anxiety created around the 

here, where the public ~vorld and private world are conflated. It is conceivable that since 

the hero is generally paired with a femme fatale who is also an image of frustration in 

that she resembles a nymphomaniac and her sexual desire cannot be satisfied, then the 

hero’s sexuality is threatened by this over-sexed femme fatale. Dyer argues that, 

"approached by a faggot, or a femme fatale, the hero has the moral force of Holly~vood 

western culture and male chauvinism to fall back on, to refuse the offer. But in this way, 

his own sexual adequacy is not tested. It is of course to be assumed - film noir does not 

call the potency of male sexuality into question. Yet, there hovers around it an 

implication of male uncertainty about sexuality" (). As for Devil m a Blue Dress, 

although Easy is not a gay character he resembles the gay character unique to this genre 

in the anxiety associated with his subject position; in his disconnectedness from family; 

and in his refusal to act upon Daphne’s over sexual advances. Added to this, Easy’s 

association with homosexuality is apparent when Albright attempts to intimidate a young 

white teenager who threatens Easy when approached by the teenager’ s white friend from 

Iowa (a signifier of whiteness since blacks have not been historically associated with 

such regions). Albright instructs the youngster to engage in an oral sex act with Easy to 

instill fear in the youngster, incidentally, located at the fisherman’s pier of the Deep Blue 

Sea - yet this act never occurs. However, this act cannot be ignored. And although Easy 

does have a brief sexual interlude with Coretta, his avoidance of Daphne’s sexual 

advances raises questions about his sexuality or lack thereof. For example, when he 

meets Daphne for the first time in person Easy states, "Frank prefers to use the knife as a 

weapon - what is your weapon?" Daphne remarks, "Why don’t you search me and find 

out." He, however, spurns her advances. So while Easy is not necessarily a gay character, 

he assumes the subject position unique to the gay male in the film noir genre. 

Moreover, in addition to the sexual politics characteristic of the noir film genre, it 

is also important to examine the racial politics of this genre since this genre is generally 

characterized by its absence of race yet exhibition of a racial unconscious. It is Julian 
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Murphet who contends that film noir "marks the appearance of a distinct urban 

chronotrope in US culture" that reflects the tension between public and private space (). 

And if the street becomes associated with masculine spaces and women or femme fatales 

are not allowed to occupy such spaces then their absence from these spaces (as women 

become equated with blacks) reflect the absence of black citizens from noir’s "everyday 

space" (). Murphet claims that, "Film noir’s resonance with its minority public drew on 

a repressed network of well-nigh hysterical fantasies about black occupation of the inner 

cities .... " (). If this is the case, then how do these dynamics shift when the noir genre is 

infused with black characters as in the case of Devil in a Blue Dress? While Murphet 

admits that these noir vehicles, "reappropriate for the invisibled black subj ect the preci se 

fusion of fear and hatred that had been forcefully transferred to noir’s new white man," 

then what are the implications when the noir protagonist is non-white? With Devil in a 

Blue Dress, now that the black assumes the subj ect position of the noir white male, who 

exhibited a repressed fear of blackness, the noir black male is allowed to overtly express 

his fear of white brutality (). And if this is the case, then does this role-reversal misl ead 

audiences to believe that the noir black male is temporarily empowered while the reality 

is that he is permanently disempowered? Does the noir genre allow the black male to lay 

claim to privileges and liberties that the white noir male previously enjoyed in these 

films? While previous noir films hinted at a racial unconsciousness, Devil in a Blue Dress 

lays bares this consciousness and affirms that whites in their absence continue to exude 

power even when black characters are temporarily empowered. 

However, Manthia Diawara suggests that in several noir films that include black 

characters or that are made by black filmmakers, these works "create the possibility for 

the emergence of a new and urbanized black image on screen" (). Diawara in critique of 

Chester Himes’ work argues that "The noirs in Hime’s text are black people trapped in 

the darkness of White captivity, and the light shed on them is meant to render them 

visible, not White" (). Diawara posits that these black characters are not imitations of 

white characters but are characters engaged in their own conflicts as they attempt to 

subvert the domination that has been imposed on them. Therefore, Devil in a Blue Dress 

while forcing the racial unconsciousness characteristic of the noir genre out into the open, 

at the same time, according to Diawara, positions black characters into arenas of power 
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despite the fact that it may be temporary for the purpose of achieving visibility as well as 

empowering those previously di sempowered. 

Whatever the film borrowed from the noir genre, Ed Guerrero obser~es that "what 

Franklin has achieved here is a funky noir style, as only black people could have 

imagined and honed it in the fiction of Richard Wright, Chester Himes, Donald Goines, 

or in the films of black exploitation and the contemporary gangsta poetics of Snoop 

Doggy Dogg and Coolio. This funkier side of noir reveals itself in the subtle ironies and 

shadings of Devil’s detail cultural gesture, its racial ironies, sketches, and impression of 

the black world" (). 

Historical Context of Devil in a Blue Dress/Black America and Los Angeles in 1948 

as depicted by the California Eagle and the Autobiography of Malcolm X 

Devil in a Blue Dress as both a novel and film cannot be fully understood wvithout 

investigating the historical context of the period in which thi s detective drama takes 

place. Two texts that seemingly inform the racial, social, and political climate recreated 

in these works include the black newspaper the California Eagle and Malcolm X’s 

autobiography. That Easy is connected to the larger black community of LA is apparent 

when the film opens and he reads the newspaper while sitting in Joppy’s bar with a 

headline that reads, "Todd Carter Drops out of Mayor’s Election." Consistent with 

Neale’s views on the film noir genre, the newspaper becomes a vehicle by which to 

establish fact from fiction as the film continually reveals clues surrounding this murder 

mystery. Once Easy agrees to Allbrite’s offer to search for Daphne for the sake of being 

able to pay his mortgage, Easy ventures to John’s bar on a tip that Daphne frequents this 

nightclub establishment camouflaged as a storefront operation - perhaps to amplify the 

theme of masquerade that serves as a subtext to the film. However, prior to his arrival the 

camera cuts to a newspaper article providing a photo of Daphne holding hands with the 

white politician Todd Carter. On another occasion Easy retrieves the newspaper from his 

front yard and the headline reads, "Terrell on Top, Carter Bows [Out of Race]." At the 

film’s end ~vhen the murder mystery is solved, Easy while sitting on his front porch reads 

the front page headline stating that "Carter Back - A Shoe In for Mayor." So while 

newspaper headlines function to advance the film’s narrative and reveal clues 
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surrounding the murder mystery, it also conceivable that the California EaRle off screen 

was utilized to recreate the socio-political climate unique to this era and transformed on 

screen. 

For example in the year of 1948, the California Eagle reported that the marriage 

of Davis Knight, a white male and world war II veteran, married a white female but his 

marriage was disrupted by the law banning interracial marriages in Mississippi when 

Knight was discovered to have been the descendent of a Negro based on the testimony 

provided by a nineteen year old male. The black press eagerly condemned such practices 

by stating, "Ask yourself if Davis Knight is any less ’equal’ today than he was when he 

was fighting for his country. Is he any different today from the man he has been all his 

life? Suppose you could be sent to prison because an 89 year oldster recalled your great- 

grandmother had brown eyes instead of blue" ("Racial Marriage Ban Has Absurd 

Results" (’~alijbrnia Eagle, 23 December 1948, 1, sect. II). Clearly the anxiety 

surrounding interracial relationships and that permeated this historical period is infused in 

Devil in a Blue Dress demonstrating how the film utilized the black press to recreate this 

historical trauma. Additionally, numerous advertisements for entertainers and singers 

who performed on Central Avenue are paraded across the pages &the black press and in 

particular, blues singer T-Bone Walker’s performances are frequently advertised in 

newspapers in this period. To further capture the plight of young black males seeking 

employment in the postwar period, newspaper articles affirm that "50,000 veterans of all 

races are unemployed, and especially hit by the growing lack &jobs are Negroes and 

Mexicans. This is due to the widespread of job discrimination. The majority of job 

openings through the California State Employment service are for White; the Help 

Wanted Advertisements of the daily press carry for White only; factories who during the 

war hired Negroes - now are either laying them off or refusing to hire them" ("Jobs 

Growing Scarce for Negroes in Los Angeles" (California Eagle, 30 December 1948, 7). 

The segregated practices to which blacks were subj ected to was not restricted exclusively 

to employment but extended to having access to public facilities made evident by the 

California EaRle when a white minister accompanied a black youth traveled from the 

West Coast to the South and revealed that "At each station there are two waiting rooms - 

one spacious and clean, the other a hole in a back wall, unsanitary, with a mark of 
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identification over the entrance ’For Negroes’" ("A White Minister Observes the South," 

California Eagle, 6 January 1949, 1). It is such practices that blacks in the postwar period 

likely faced and that are accurately dramatized in Mosley’s novel and Franklin’s film. 

Further recreating the historical climate and reflecting the historical period in 

which the novel/film takes places, the Autobiography of Malcolm X cannot be ignored. 

In fact, because Easy sees himself confronting the racialized world unique to this period, 

he bares a striking resemblance to Malcolm X who too sees himself as a struggling black 

male confronted with the appalling racial ostracism that permeated this period in 

American history. For example, Malcolm reveals that "Back then, the white man during 

the war was so pressed for personnel that he began letting some Negroes put down their 

buckets and mops and dust rags and use a pencil, or sit at some desk, or hold some 

twenty-five cent title" (123). That Malcolm reconstructs his story through a first person 

narrative becomes synonymous with how Easy relates his experiences through his voice- 

over narration. Yet, as Malcolm shares his views on blacks and the military in this period, 

Easy shares a similar view when he states, "They trained me as a foot soldier, a fighter, 

then they put me in front of a typewriter for the first three years of tour" (97). Easy 

continues, "They said we didn’t have the discipline or the minds of a war effort, but they 

were really scared that we might get to like the kind of freedom that death-dealing 

brings" (98). Malcolm, on the other hands claims he told a military recruiter, "I want to 

get sent down South. Organize them nigger soldiers, you dig? Steal us some guns, and 

kill us crackers!" (124). Because both males allude to the white male fear of black 

retaliation through violence and death, it is here that Easy and Malcolm resemble each 

other. 

Moreover, Easy is haunted by the ghost of Malcolm when he reveals the 

suspicions that the police hold for black subj ects and following his arrest, Easy states, 

"They figure that you did something because that’s just the way cops think, and you 

telling them that you’re innocent just proves to them that you have something to hide." 

(69). Malcolm reconstructs a similar scenario in his declaration that, "I knew it had been 

detectives. I’d heard too many times how-if they couldn’t find any evidence, they would 

plant some, where you never find it, then they’d come back in and ’find’ it. I didn’t even 

have to think twice what to do. I packed my few belongings and never looked back" 
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(117). Easy similarly conveys his distrust of the police ~vhen he meets Todd Carter and 

pleads, "But what I need is for you to help me understand what’s happening. You see, I 

don’t trust your man Albfight at all and you can forget the police. I got this one friend, 

Joppy, but this is too much for him. So I figure you the only one can help." (116). 

Malcolm’s distrust not necessarily of the police but the of the underworld in which he 

circulated is evident when he relates, "What I was learning was the hustling society’s first 

rule; that you never trusted anyone outside of your own closed-mouthed circle, and that 

you selected with time and care before you made any intimates even among these" (101). 

Because both ~vorks, Devil in a Blue Dress and the Autobiography of Malcolm X 

recreate the tenuous relationship between the legal and illegal world, Malcom’s 

autobiography appropriately describes the underworld in which Easy circulates. 

According to this work, Malcolm describes that, "The bartenders would let me know 

~vhich among the regular customers were mostly ’fronts,’ and ~vhich really had some 

money, and which were making it from day to day; which were the real gamblers, and 

which had just hit a little luck; and which ones never to run afoul of any way" (101). 

Clearly, Easy’s relationship to Joppy is reconstructed in this description. 

Finally, the affinities between the two works is apparent in that the femme fatale, 

Daphne Monet is referred to as a "devil" in a blue dress, while in Malcolm’s 

autobiography he processes hi s hair with a can of lye, labeled Red Devil. In both, the 

transgression of racial difference is implied and the desire to aspire to whiteness is 

insinuated, either by altering ones physical appearance of camouflaging identity to reflect 

upon how racial oppression impacts blacks. While other parallels are likely to be drawn 

between these two works and it is arguable that such parallels are coincidental, however, 

at the same time a case can be made that either because of the time period or similarity in 

characters, Easy exists in a similar context and circumstances that shaped Malcolm or 

Easy is haunted by the ghost of Malcolm. 

Conclusion: 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, December 13, 2006 2:01 PM 

ldstests@unc.edu 

AFAM 101 Final Exam 

FINAL101Fall2006.DOC 

Attached is a copy of my AFAM 101 exam scheduled to be taken tomorro~v 
on December 14th. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, December 13, 2006 2:08 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Classroom for AFAM 276 

Dear Debby: For my AFAM 276 class Spring 2007, is it possible for this 
class to be moved from Peabody. This is not a good room. Thanks much. 
Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, December 13, 2006 5:41 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Textbooks 

Dear Debby: I received an email that my textbooks had not been ordered 
but I checked with the bookstore and they have been ordered. I ordered 
these books myself some time ago directly through the textbook 
department. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, Jannary 3, 2007 3:49 PM 

solomon@mail .csi.cuny.edu 

Re: reviewer for a gra~t application? 

Dear Matthew: Yes, I plan to complete by the end of this week. Thanks 
for the reminder Sincerely, Charlene Regester Quoting Matthew Solomon 
<solomun@mail.csi cuny.edu>: 

Dear Charlene, 

Happy New Year! Thank you again for agreeing to serve as a reviewer 
for a grant application submitted to the PSC-CL~,-Y Research Awards 
Program. 

I am writing to remind you that your evaluation should be submitted 
by January 15 

Best regards, 
Matthew Solomon 
.......... Original Message 
From: regester@email.unc.edu 
Date: Mon, 20 Nov 2006 15:44:43 -0500 

>> Dear Matthew: Yes, after lonking at the materials, I will definitely 
>> support your project by serving as a reviewer for your grant proposal 
>> Sorry it has taken me such a long time to respund but I have quite a 
>> few deadlines to meet. Assuming, I have not missed an?’ deadlines, I 
>> will submit my review according to the website within a week. IfI have 
>> missed the deadline, please let me know. Have a good Holiday. 
>> Sincerely, Charlene Regester Quoting Matthew Solomon 

> <solom on@real 1. c si. c uny edu>: 
>> 

>>> Dear Charlene, 

>>> In your last message, you kindly invited me to contact you if I were 
>>> to need additional assistance and I will waste no time in asking for 
>>> it 

>>> I am part of a panel responsible for locating reviewers to evaluate 
>>> grant proposals in the Performing Arts Scholarship area of the 
>>> PSC-CUNY Research Awards, awarded yearly to faculty of the City 
>>> University of New York. Each proposal requires evaluation by someone 
>>> in CUNY and another person outside of the system. I am writing to see 
>>> if you are willing to serve as an external reviewer for a grant 
>>> application that begins as follows: 

>>> I ara applying for a PSC-CUNY research grant to fund a three-~veek 
>>> research trip to Los Angeles and San Francisco next surrm~er. My 
>>> project, "The Pivotal Role of the Movie, ’The Color Purple,’ in the 
>>> Assertion of Power by Black Woruen," will be a chapter in a book I ara 
>>> preparing, "The Emergence of Women of Color in Hollywood." 

>>> If you were able to participate, your evaluation could be done 
>>> entirely online and cames ~vith it an honorarium of $50. I have 
>>> attached a docmnent further explaining the program that funds these 
>>> projects. 

>>> Please let me know if you are able to ser,~e as a revie~ver. I 
>>> apologize for coruing to you so soon with another request for your 
>>> expertise. Thank you for your consideration. 

>>> Sincerely, 
>>> Matthew 

>>> Matthew Solomon, Ph.D. 
>>> Assistant Professor 
>>> Cinema/Graduate Studies Program Coordinator 
>>> Depaltment of Media Culture 
>>> College of Staten Island, CL2qY 
>>> Building 1P, room 226 
>>> 2800 Victory Boulevard 
>>> Staten Island, NY 10314 
>>> USA 
>>> (718) 982-2548 
>>> (718) 982-2710 

>>> Sent via the WebMail system at mail.csi cuny.edu 



Sent via the WebMail system at mail.csi, cuny.edu 



From." 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, Jannary 5, 2007 4:05 PM 

Matfl~ew Solomon <solomon@mail.csi.cuny.edu> 

Re: reviewer for a gra~t application? 

Dear Matthew: I submitted my review of your application today. Hope 
this works out for you. If for some reason, my review ~vas not received, 
please let me know. Thanks much and good luck. Sincerely, Charlene 
Regester Quoting Matthew Solomon <solomon@mail csi.cuny.edu>: 

Dear Charlene, 

Thank you so much for agreeing to review the grant I really appreciate your 
time and your willingness to look at a grant proposal that is slightly 
outside of your special~z. In order to do your evaluation online, you will 
need the following information: 

usemame regester 

password charlenel 

You can sign on at the following page: 

https://v~vw rfcunv.or~/~p/welcome.aspx 

I have attached a page which describes how to nawgate the system Remember 
to press the button marked "Save" in order to save your work if you will 
return to it at a later date before submitting your evaluation Let me know 
if you have questions. It just needs to be done before the end of the year, 
but if you :finish earlier, all the better. Again: thank you. 

Happy holidays 
and best regards, 
Matthew 
..... Original Message ..... 
From: <regester@email.unc.edu> 
To: <solomon@mail.csi cuny. edu> 
Sent: Mnnday, November 20, 2006 3:44 PM 
Subject: Re: reviewer for a grant application? 

Dear Matthew: Yes, a~er looking at the materials, I will definitely 
support your project by serving as a reviewer for your grant proposal. 
Sorry it has taken me such a long time to respond but I have quite a 
few deadlines to meet Assuming, I have not missed any deadlines, I 
will submit my review according to the website within a week ~[" I have 
missed the deadline, please let me know Have a good Holiday. 
Sincerely, Charlene Regester Quoting Matthew Solomon 
< solom on@mail, csi cuny.edu>: 

>> 

>> 

>> Dear Charlene, 
>> 

>> In your last message, you kindly invited me to contact you if I were 
>> to need additional assistance and I will waste no time in asking for 
>> it. 
>> 

>> I am part of a panel responsible for locating reviewers to evaluate 
>> grant proposals in the Performing Arts Scholarship area of the 
>> PSC-CUNY Research Awards, awarded yearly to faculty of the 
>> University of New York. Each proposal requires evaluation by someone 
>> in CL~’~’Y and another person outside of the system. I am writing to see 
>> if you are willing to selwe as an external reviewer for a grant 
>> application that begins as follo~vs: 
>> 

>> I am applying for a PSC-CL~x,W research grant to fund a ttuee-week 
>> research trip to Los Angeles and San Francisco next summer. My 
>> project, "The Pivotal Role of the Movie, ’The Color Purple,’ in the 
>> Assertion of Power by Black Women," will be a chapter in a book I am 
>> preparing, "The Emergence of Women of Color in Hollywood." 
>> 

>> If you were able to participate, your evaluation could be done 
>> entirely online and carries ~vith it an honorarium of $50. I have 
>> attached a document I~-ther explaining the program that funds these 
>> projects. 
>> 

>> Please let me know if you are able to serve as a reviewer I 
>> apologize Ibr coming to you so soon with another request for your 
>> expertise Thank you for your consideration. 
>> 

>> Sincerely, 
>> Matthew 
>> 

>> Matthew Solomon, Ph.D 
>> Assistant Prot?ssor 



>) Cinema/Graduate Studies Program Coordinator 
>> Department of Media Culture 
>> College of Staten Island, CUNY 
>> Builchng 1P, room 226 
>> 2800 Victory Boulevard 
>> Staten Island, NY 10314 
>> USA 
>> (718) 982-25d8 
>> (718) 982-2710 [iSx~ 
>> 

>> 

>> 

>> 

>> 

>> 

>> Sent via the WebMail system at mail.csi.cuny.edu 
>> 

>> 

>> 

>> 

>> 

>> 

> 

> 

> 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, January 8, 2007 1:56 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
AFAM 276 Syllabus 

AFAM276 Springl 07Tuesyllabus.doc; Afam276 Spring07Tues sched.doc 

Attached is a copy of my AFAM 276 syllabus. Thanks much. Sincerely, 
Charlene Regester 



AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT Spring 2007 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: TH 11:00-12:00 

Meeting Time: 3:30-6:20 
Meeting Place: 209 Gardner 

TUESDAY 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significant contributions to 
filmmaking. They have participated as writers, directors, producers, actors, etc. and have played a key role in the 
development of this industry. Although African Americans have contributed to the growth and development of the 
cinema industry, rarely have their efforts been recognized or their contributions to the filmmaking industry been noted. 
Film histories often exclude the African American in their reporting of cinema history or provide minimal coverage of the 
African American and his involvement in this industry. Thus, AFAM 76 is a critical, historical, and theoretical 
examination of the African American in cinema from the 1900s to the present. This examination will seek to analyze 
their role on screen; will explore how stereotypical representations of the African American developed; and will 
investigate the efforts of a number of African American actors and actresses who attempted to subvert these 
representations. 

This examination is essential to understanding the black experience in the United States. It is well known that 
the media is an integral part of American society and has often been credited with molding and shaping existing 
attitudes regarding its ethnic and cultural diversity. Therefore, examining the role of the African American and their 
representations in cinema will serve to provide a better understanding of the black experience in American society and 
will serve to provide a better understanding of the role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the 
motion picture industry and to reveal how blacks were initially portrayed on screen. The emergence of all-black cast 
films from 1910 to 1920 is examined to determine why these films developed and why audiences craved these screen 
images. The more sophisticated all-black cast films produced from 1920 to 1930 are examined to determine why these 
films increased in popularity and why black film stars began to emerge. African American screen images in motion 
pictures from 1930 to 1940 are examined to reveal how the African American image began to change from that of a 
subservient to a more assertive and humane individual. Representations of African Americans from 1940 to 1950 are 
examined to determine how and why black entertainers, particularly musicians, began to dominate the screen. Films 
produced from 1950 to 1960 are examined to investigate how the integrationist era began to influence the screen image 
of the African American. Black screen images from 1960 to 1970 are examined to determine how the resurgence of 
black pride influenced this representation and how this resurgence of black pride led to the development of black 
exploitation films. Black exploitation films are examined to determine why they began to decline in popularity and why 
black audiences began to demand more quality black films. African American representations from 1980 to 1990 are 
examined to reveal how black comedians began to dominate the black screen image and to determine the impact new 
black filmmakers have on the contemporary representation of the African American in cinema. The preponderance of 
black filmmakers in the decade of the 1990s is examined to determine how they influenced and shaped filmmaking in 
this period. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest 
speakers. Two examinations (a midterm and final exam) will be given during the semester. Students are required to 
submit two papers (7-9 pages in length) examining the portrayal of the African American in motion pictures. These 
papers must be completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA 
Handbook of Style, Turabian, etc). 

TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. New 

York: Continuum (1989). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representinq Blackness: Issues in Film and Video New Brunswick, N J: Rutgers UP, 1997. 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster 

(1988). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writinq Himself into History. New Jersey: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Cripps, Thomas. Slow Fade to Black: The Ne.qro in American Film, 1900-1942. New York: Oxford University Press 

(1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Green, J. Ronald. Strai.qht Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (7-9 pages) due on February 27, 2007 (PAPER I) and April 10, 2007 
(PAPER II). 



GRADING 
Midterm 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two 
examinations (midterm and final) 
that must be taken on the dates 
specified. 
ATTENDANCE: Class attendance 
is mandatory. 
CLASS PARTICIPATION: Class 
participation is encouraged and 
will influence your final course 
grade. 



TUESDAY WEEKLY SCHEDULE 

January 16 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethnic Notions 

January 23 
Emergence of All-Black Cast 

Films 
Rise of Black Film Stars 
1910- 1920 
Hallelujah 

January 30 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
Emperor Jones 

February 6 
Black Independent Filmmaker 

Oscar Micheaux 
Black Westerns 
Race MovieslWithin Our Gates 

February 13 
Servants and Maids Dominate 

the Screen Image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of Life 

February 20 
Entertainers as Film Stars 
Lena Horne 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940 - 1950 
Intruder in the Dust 

February 27 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
No Way Out 
PAPER I DUE February 27 

March 6 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
In the Heat of the Night 
MID TERM EXA M 

SPRING BREAK 

March 16 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
Shaft 

March 20 
Impact of Black Exploitation 

Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grier 
1965 - 1970 
Cooley High 

March 27 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
A Soldier’s Story 

April 3 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of Color Purple 
1980 - 19C85 

Devil in a Blue Dress 

Apil 10 
Spike Lee as Producer, Director, 

& Actor 
1985 - 1990 
Inside Man 
PAPER II DUE April 10 

April 17 
Introduction to the 1990s 
John Singleton 
Contemporary African American 

Filmmakers 
Boyz N the Hood 

April 24 
Contemporary Representations 
of Race 
African American Cinema in the 
1990s 
Intro to New Decade of 2000 
RaylHustle and FlowlDream 
GirlslDeja Vu 
Course Evaluation 
Review for Final 

FINAL EXAMINATION: MAY 1, 2007 TUES. 4pm 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, Januao~ 8, 2007 1:59 PM 

blanche Arons ~highstream.net> 

Re: Early Black FilmmaJ~ers 

Early Africm~ Americm~ Pioneers in Independent Cinema.doc 

Dear Blanche: Attached is an essay that I need for you to review within 
the next week. I ~vill inselt all notes/citations follo~ving your review-. 
I have been working on this over the break. Thariks much and let me know 
that you have received this material Sincerely, Charlene Regester 
Quoting blanche Arons        ~highstream net>: 

Dear Charlene, 

Happy, healthy holidays to you and to your parents 

As I predicted, this has been quiet time [’or my pre-de, editing. 

So, I’m now attaching the 2 letters and the review. Please 
acknowledge receipt. 

I want to make a change-suggestion In the Limer letter, I suggest 
you OMIT the 4th paragraph (the par. re the other prol; etc.) It 
seems inappropriate, and it might even stir up some stufl~ 

Otherwise ............. my wishes are, as ahYays, the best ..... 

Blanche 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, Januao~ 8, 2007 4:42 PM 

Library Media Resource Center <mrc@unc.edu> 

Wednesday Night Viewings 

To "¢~qmm It May Concern: Currently I would ltke to resel-,ze Room 207 for 
my screenings associated ~vith AFAM 276 class ~vhich ~vill be held on 
Wednesday nights Please let me know if this is possible for the 
follo~ving dates: 

Jan 24 (¥Ved) 6-Spm 

Jan 31 (¥Ved) 6-Spm 

Feb 7 (Wed) 6-Spm 

Feb 14 (;Ved) 6-Spm 

Feb 21 (;Ved) 6-Spm 

Feb 28 (;Ved) 6-Spm 

Mar. 7 (Wed) 6-Spm 

Mar 21 (Wed) 6-Spin 

Mar. 28 (Wed) 6-Spin 

April 4 (Wed) 6-Spin 

April 11 (Wed) 6-Spin 

April 18 (Wed) 6-Spin 

Thanks much [’or your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, January 10, 2007 1:41 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: 276 

Thanks much. Sincerely, Charlene Regester Quoting Deborah Crowder 
<dacrowde@email.unc.edu>: 

Hi Charlene. Jan dropped her student from the class. In regard to 
the other folks we discussed--several of them are going to have 
documented accommodations anyway, so it might as well be someone you 
know. I hope this information helps. DC 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, Janua~ 11, 2007 8:24 AM 

Dunbar, Roberta A <radunbar@email.unc.edu-~ 

Re: NEXT STEPS IN PROPOSED CLUSTER FOR ART, CULTURE, & AFRICAN DIASPORA 

MeetingScheduleSheet 20070110[1].doc 

Dear Arm: Yes, I received the information and do plan to attend 
Attached are the preferred meeting times but I am flexible. Please note 
that I will attend some 3 conferences and give 2 presentations this 
semster which I will attempt to ~vork around this schedule Let me know 
that you have received the attachment. Sincerely, Charlene Regester 
Quoting Roberta Arm Duaabar <radrmbar@email rmc.edu>: 

> Dear Colleagues, 
> Happy New Year. I hope evewone had a good holiday. 
> I am attaching a list of nine courses that we may reasonably propose 
> for the cluster that has been under discussion and a table for 
> scheduling a meeting. Ken Janken, whose course on the Harlem 
> Renaissance is a useful addition, has kindly agreed to meet with us 
> both as a prospective participant and as Director of Experiential 
> Education. As some of you l~ow, Ken has discussed our earlier letter 
> to the Undergraduate Curriculum office about possible funding 
> course development 

> We need to brainstorm about the core course. A syllabus for it must 
> be attached in the fall if we are proposing the formal cluster 
> recognition. ’]’his course must have the ownership of those of you 
> whose courses will make up the cluster. I would like to propose, 
> then, that we meet for about two hours to 

> * Identify issues we would like to see the course include 
> * Identi~ some readings and/or activities you are prepared to 
> recommend for the core course associated with your areas of expertise. 

> Please 1511 out the attached table and return ASAP[ 
> All the best, 
> Ann 

> Roberta Ann Dunbar 
> Department of African and Afro-American Studies 
> CB#3395, 109 Battle Hall 
> The Universi~ of North Carolina at Chapel Hill 
> Chapel Hill, NC 27599-3395 
> Tel. 919.966.2942 
> FAX 919.962.2694 



Name CharleneRegester 

Telephone_(919) 260-1925 

Meeting Times 

Please cross out those days and hours in which you would not be able to meet, 
Of your free blocks of time, indicate below the table your two preferred blocks. Return to 
me viaemail. Thanks! 

Hour Monday Tuesday Wednesday Thursday Friday 
8:00 X 
9:00 X 
9:30 X X X 
10:00 X X X 
11:00 X X X 
12:00 X 
12:30 X 
1:00 X 
2:00 X 
3:00 X 
3:30 X X 
4:00 X X 
5:00 X X 

My two preferred time blocks are 

¯ First Wednesday (Anytime, afternoons, 
preferably) 

¯ Second_Monday (Anytime, afternoons 
preferably) 

MeetingScheduleSheet 20070110 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, Janua~ 16, 2007 11:27 AM 

Carlton Wilson ~cwilson@nccu.edu-~ 

Re: ttello 

Dear Carlton: Yes, Cornell West will speak here tomorrow night at 7pm 
Memorial Hall. My students told me that you have to get a ticket from 
the box office for admission even though the event is free. I will send 
a title of my talk next week (no later than IVlonday) if this is not too 
late. Sincerely, Charlene Regester Quoting Carlton Wilson 

<cwilson@nccu edu>: 

> Hello Charlene, 
> 

> Let’s do the presentation on a "Birth of A Nation." The talk should be 
> about 30 minutes So, ~ve are looking at Noon on Feb 21 
> 

> Please send me the exact title so that I may place it in the Program 
> Is Cornel West at I_,~,~’C on Jan. 17? 
> 

> Thales so much.. I owe you again.. 
> 

> Carlton 
> 

>>>> <regester@email.unc.edu> 01/15/07 1:16 PM >>> 
> Dear Carlton: Let me know how long the talk should be and then I will 
> tell you what I can do Also, these are things that I am working on and 
> 
> if you have a preference, please let me know: 
> 

> a) black theaters m Durham/Chapel Hill and black moviegoing 
> 

> b) A critical of the film and novel Devil in a Blue Dress 
> 

> c) Birth of a Nation as a horror film 
> 

> If you have a preference, let me know and please give me the amount of 
> 

> time. ’]’hen, I can forward a title As for the day, this seems good 
> because Tuesday and ’l’hursday are not good for me Sincerely, Charlene 
> Regester Quoting Carlton Wilson <cwilson@nccu edu>: 
> 

>> Ok, so let’s say Wednesday, Feb21 at Noon. If this is ok, send me 
>a 

>> title, your address, and SS 
>> 

>> Thanks, 
>> 

>> Carlton 
>> 

>>>>> <regester@email.unc.edu> 01/10/07 7:10 PM >>> 
>> Dear Carlton: This might work but the other group has not yet 
> corffirmed 
>> 

>> my talk with them. However, I think their group meets on a Stmday so 
>> this probably- won’t interefere with you as I assume this will be 
> during 
>> 

>> the week. Let’s stay- tenatively for this week and if I need to 
> change, 
>> 

>> I will let you know in the next week. Hope this works. Sincerely, 
>> Charlene Regester Quoting Carlton Wilson <cwilson@nccu.edu>: 
>> 

>>> Charlene, 

>>> YVhat about during the week of Februal~ 19? 

>>> Carlton 

>>>>>> <regester@email.anc.edu> 01/10/07 6:44 PM >>> 
>>> Dear Carlton: Yes, I might be interested. But keep in ray mind that 
>>> druing this month, I am doing something for the Chapel Hill 
>>> Preservation Society so I think toward the end of that month might 
>> be 
>>> better for me. Also, I will be out ofto~vn Jan 24-27 but keep me 
>>> posted As I would like to make a contribution. Sincerely, Charlene 
>>> Regester Quoting Carlton Wilson <c~vilson@nccu.edu>: 
>>> 

>>>> Hello Charlene, 

>>>> I hope you are well and things are good at UNC I was wondering 
>it" 

>>> yOU 

>>>> would be interested in making a Black HistoW IVlonth Presentation 
> at 



>>>> NCCU I am trying to finalize the Program, and I thought you 
> would 

>>>> great presenter with the type ofworkyou do. We plan to have 
>> Robin 
>>>> Kelley on Feb 1. He will speak on Thelonius Monk. 

>>>> So, think about it? Let me know soon! 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, Janua~ 16, 2007 1:55 PM 

Wendy Snng <wendysun@usc.edu> 

Re: Chapter Reqnest 

Early Afficm~ American Pioneers in Independent Cinema (1)[2].doc 

Dear Wen@: Attached is my chapter on earl?’ black independent 
filrmnakers. It is a httle longer than required, however, I am willing 
to revise and shorten if necessary. Also, if the focus is not as 
expected, please let me know so that I can make appropriate changes. 
Please acknowledge receipt of this material. Sincerely, Charlene 
Regester Quoting Wen@ Sung <~vendysun@usc edu>: 

Dear Professor Regester, 

The extensiun is nut a problem We can extended the deadline until 
Jan. 15th. I hope yuu have a goud break 

Best, 
Wendy 

..... Original Message ..... 
From: regester@email.unc.edu 
Date: Munday, December 4, 2006 3:08 pm 
Subject: Re: Chapter Request 
Tu: Wen@ Sung <wen@sun@usc edu~ 

>> Dear Wen@: This is to let you know that I am still wurking un my 
>> essay 
>> and will need an extra week or so beyund the deadline in urder to 
>> cumplete I originally assumed that I wuuld be able tu complete 
>> early 
>> but with the end of the semester nearing as well as exams, I have 
>> fallen behind. Thanks much fur your assistance Sincerely’, Charlene 
>> Regester Quoting Wen@ Sung <wendysun@usc.edu>: 
>> 

>> > Dear Professor Charlene Regester, 

>> > I am pleased to write to you as the assistant to a very exciting 
>> > project. I am working closely with Dr. Todd Boyd, The 
>> > Katherine and Frap2~: Price Endowed Chair for the Study of Race and 
>> > Popular Culture at the USC School of Cinema- 
>> > Television, on the following significant and compelling endeavor. 

>> > I am pleased to announce the PraegariGreenwood Publishing Group, 
>> > Library Journal’s Best Reference Sources of 2005, 
>> > has asked Dr. Boyd to edit a three-volume reference encyclopedia 

>> > African American Popular Culture. This 
>> > encyclopedia is intended for library- reference use, yet unlike 
>> > traditional encyclopedias, these volumes will consist of 
>> > extended essays from experts on an array of topics relative to 
>> > Afiican American popular culture. The goal of the set is to 
>> > provide the most reliable, accurate, up-to-date, and 
>> comprehensive 
>> > treatment of key topics, works, and themes in African 
>> > American Popular Culture for a new generation of readers. Some 

>> > include African American Comedy; Racism and 
>> > Television; Afiican Americans and Rock ?n Roll; Hip Hop Culture; 
>> > Afiican American Modern Art; African Americans and 
>> > the Olympics, The Harlera Renaissance, etc.. 

>> > Based on your previous work, Dr. Boyd has identified you as a 
>> > potential contributor for this project. Considering the 
>> > communal uses of such an endeavor, Dr. Boyd feels your insightful 
>> > contribution will positively influence the public 
>> > awareness and understanding of these subjects. By presenting 

>> > that are both overviews and well-articulated 
>> > arguments, this encyclopedia ~vill equip the public with 
>> investigative 
>> > and engaging material. These volumes offer 
>> > outstanding scholars such as yourself an opportuni~ to 
>> disseminate 
>> > their work to a broad audience and, consequently, 
>> > offer the potential to shape the public understanding of the 
>> issues 
>> > at hand for a 
>> > population of readers from around the globe. 

>> > For these reasons, Dr. Boyd is requesting your participation in 
>> this 
>> > project by contributing an article on African American 
>> > Pioneers in Independent Cinema. Your essay should be historical 



~ in 
>> > scope, as well as descriptive of the respective 
>> > area. Each entry will be designed to present current scholarly 
>> > understanding of its topic in a J2~rm that is easily 
>> > comprehensible to those seeking an initial orientation to and 
>> deeper 
>> > understanding of the key components. The 
>> > rhetorica[ approach to the set is "academic" in the sense that it 
>> > relies on studies, research, and/or accepted knowledge. 
>> > You should feel free to define the area in question according to 
>> your 
>> > own perspective and advance your own disciplinary 
>> > and ideological agenda. However, it is vital to keep the general 
>> > audience of these volumes in mind. In the end, this 
>> > collection is designed to reach, engage, and even enthrall 
>> educated 
>> > and interested readers anxious to find out more 
>> > about African ~erican Popular Culture who yet may not have any 
>> > formal training in African American Studies, 
>> > Ethnomusicolo~’, or Media Studies, per se. 
>> > 

>> > Dr. Boyd appreciates your consideration and he hopes that you 
>> will 
>> > agree to enhance this project with your own ~mique 
>> > contribution to the ever expanding articulation of American 
>> African 
>> > popular culture. Completed manuscripts should be 
>> > ’.’chapter length? and will be due on December 15, 2006. 
>> > 

>> > I hope that you will be able to accept Dr. Boyd’s invitation to 
>> > participate in this project. If you would please contact me via 
>> > e-mail <wendysun@usc.edu> with your response, I would be greatly 
>> > appreciative. You may also feel free to contact 
>> > myself or Dr. Boyd <tboyd@cinema.usc.edu> if you have any further 
>> > questions related to the project 
>> > 

>> > Thank you again for your consideration of this invitation. Dr 
>> Boyd 
>> > and I look for~vard to your affilrnat~ve response. 
>> > 

>> > 

>> > Sincerely, 
>> > 

>> > 

>> > 

>> > Wen@ Sung 
>> > Assistant to Dr. Todd Boyd 
>> > 

>> 

>> 

>> 

> 



PRESS RELEASE 

NO! The Rape Documentary Presented at Bennett College for Women 

"One out of three women in the United States will be sexually assaulted in her 
lifetime." Dr. Johnnetta B. Cole, President of Bennett College for Women asks: 
"Why are we silent about one of the most barbaric, intensely painful, ultimately 
destructive acts that any community can endure?" In partial response Ms. 
Aishah Shahidah Simmons gives us NO! The Rape Documentary (from 
AfroLez® Productions) an award winning film. Based on intimate testimonies 
from Black women victim/survivors, commentaries from acclaimed African- 
American scholars and community leaders, including our own Johnnetta B. Cole 
NO!uses archival footage, spirited music, dance, and performance poetry to 
unveil the reality of rape and other forms of sexual violence, and healing in 
African-American communities. 

The Africana Women’s Studies Program at Bennett College for Women in 
Greensboro, North Carolina, is pleased to announce the return of Aishah 
Shahidah Simmons and NO!to our campus on Thursday, February 8th, 2007. 

Events begin with the Africana Women’s Studies ACES Program at 11:00am in 
Annie B. Pfeiffer Chapel featuring discussion by Aishah Simmons on the making 
of NO!. Acclaimed musician, Monica Dillon of New Orleans, Louisiana, will join 
Ms. Simmons on the program performing the song "No" featured in the 
documentary. Introductory remarks from Dr. Johnnetta B. Cole, spoken word 
and poetry performances by Bennett Belle Wallis Burks and UBUNTU, a coalition 
of women of color and sexual assault survivors from Durham, North Carolina are 
also part of the morning program. 

The documentary NO! will be screened at 6:30pm in The Little Theatre on the 
campus of Bennett College for Women. The filmmaker, Aishah Simmons, will 
introduce the film. UBUNTU and Ms. Jacquelyn Hughes Mooney, Bennett artist- 
in-residence will facilitate an after-the-film conversation. 

Ms. Simmons first came to Bennett as part of the inaugural festivities for 
President Cole with NO! as a work-in-progress and returns to Bennett with this 
amazing documentary. In returning to Bennett with the completed work, Aishah 
helps us celebrate the scholarship and tenure of a remarkable president. 

"We wanted to offer something different from our usual celebrations of Black 
History Month. In bringing NO!to our campus during this month we have an 
opportunity to bring out of the shadows a subject that is usually treated with 
silence within our community. Our goal with these programs is to encourage 
informed dialogue in order to promote healing and reconciliation between 



women and men"-Valerie Ann Johnson Kaalund, Mort Professor and Director of 
Africana Women’s Studies, Bennett College for Women. 

BOTH EVENTS ARE FREE OF CHARGE AND OPEN TO THE PUBLIC. 

We have been able to bring you these events through the generous funding 
provided by the Ford Foundation. 

We also encourage you to participate in the storytelling quilting class that is part 
of the Freddie Mac Katrina Quilt project entitled: "Oh the Stories You’ll Tell: 
Introduction to Storytelling Quilts. The class begins Wednesday, January 17th, 
2007 and will be held in the basement of Black Hall on the Bennett College 
campus. Classes are 12:00-12:45pm. This five (5) part class meets as follows: 
January 17th and 31s~; February 8~h and 21s~; and March 14~h. 

The February 8t~ class will be held as part of the NO! documentary screening. 

Classes are free to Bennett students, faculty and staff. Fee based to the public. 

Contact Jacquelyn Hughes Mooney at 336-517-2150 or jmooney@bennett,edu. 

For/~/O!activities please contact Ms. Andrea Walker, Administrative Assistant, 
Africana Women’s Studies Program: 336-517-2262 or awalker@bennett.edu. 

Further information on NO! is available at www.notherapedocurnentary.org, 

8~,~,~ x S 0,~~ 



CALL FOR PA PERS [!![ 

As humans we move in and about our planet, continuously. For some this movement is 
voluntary, for others it is forced and for many it is a combination of voluntary and 
involuntary action. Responses to people who move in and out of"place" can be varied: 
resistance, confusion, dissension, welcome, relief, anticipation, or exploitation. Gender 
also influences how relocation is experienced. 

The purpose of this one-and-a-half day conference is to bring scholars, community 
activists, laypersons, spiritual leaders and practitioners together to engage in dialogue 
around the relocation experiences of women from various faith communities. How do 
we distinguish between or define migration, immigration, or forced removal from a 
woman’s perspective? What should we understand about women’s experiences when 
they migrate or immigrate to new places? What sorts of faith communities do women 
leave and then recreate in their new homes? How do faith communities facilitate 
women’s connection to their new religious communities or impede new connections? 

To address these and other related questions we invite you to submit a 500-word 
abstract of your paper proposal for conference presentation during the academic papers 
segment of the Summit (on Friday, April 20th noon to 5pm). Presentations should be 12- 
15 minutes in length. Paper proposals that draw on scholarship that is 
feminist/Womanist in perspective and interdisciplinary are especially encouraged. 

Please forward your abstracts including author’s name, institutional or professional 
affiliation, briefvita (1-2 pages), phone number and email address to: 

Ms. Andrea Walker, administrative assistant 
Africana Women’s Studies 

aw alker @ enn ett.edu 

Deadline for Abstract Submissions: Februa~" 28, 2007 
Notification of acceptance will be provided by March 15’~, 2007 

The Summit is free and open to the public however registration is required for all 
p articip ants. 

For further information please contact co-conveners: 
Ms. Yamu Kurewa; ykurewa@ennett.edu, 336-517-2180 OR 
Dr. Valerie Ann Johnson, vkaalund@bennett.edu, 336-517-2259 



Or visit www.bennett.edu 

Support for the 4th Annual Africana Women’s Studies/Womanist Religious Studies 
Summit generously provided by the Ford Foundation. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, Janua~ 23, 2007 2:34 PM 

Dunbar, Roberta A <radunbar@email.unc.edu-~ 

Re: Re Cluster Project Meeting Time 

Dear Aim: Friday Feb. 2 between 1 and 3 works for me. Please note that 
I am on my way out of town so if I don’t respond in the next few days, 
I will do so when I return Sincerely, Charlene Regester Quoting 

Roberta Ann Dunbar <ra dunbar@email.unc, edu >: 

> Hi Charlene, 
> I’m having some difficulty setting up a time when everyone could meet 
> for this cluster project session. Might there be an?- time you could 
> Iicee up on Friday the 2nd 1-3? We may be able to do the 31st, but 
> because Joe Jordan said he ~vould only be around on Feb 1 or 2nd, rm 
> t~Ang to accommodate his leave privileges. Could you let me know, 
> please? 
> Hope all is going ~vell with the ~veek other~vise. 
> Ann 

> Roberta Ann Dunbar 
> Department of AIicican and AIico-American Studies 
> CB#3395, 109 Battle Hall 
> ’]’he University uf North Carulina at Chapel Hill 
> Chapel Hill, NC 27599-3395 
> Tel. 9199662942 
> FAX 919.962.2694 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, Januao~ 29, 2007 1:08 PM 

Gautier, Jacket E <gautie@email.unc.edu> 

Fwd: Re: Bibliography Daiabase 

Biblio 06- 06 - 02 .zip 

..... Forwarded message from brhill@reliasoft.biz ..... 
Date: t;ri, 7 Jun 2002 16:42:58 -0dr)0 
From: "B. R. Hill" <brh~H@reliasoft.biz> 

Reply-To: "B. R Hill" <brhill@reliasoft.biz2 
Sul~iect: Re: Bibliography I)atabase 

To: charlene regester <regester@email unc edu> 

Vew sorry. I lel~ off the attachment Here it is. 

..... Original Message ..... 
From: "charlene regester" <regester@email.unc.edu> 

To: "B. R. Hill" <brhiH@reliasol~ bi/;~ 
Sent: Thursday, June 06, 2002 3:36 PM 
Sul~iect: Re: Bibliography I)atabase 

> Dear Blair: We still cannot open this data base Please re-send the 
> original file with the mdb extension and I should be able to open the 
file 
> Please open and see if you can access prior to sending. Sincerely, 
Charlene 
> Regester 
> 

> --On Thursday, June 06, 2002 11:19 .~M -0400 "B. R. Hill" 

> <brhill@reliasoft.biz> wrote: 
> 

> > Charlene, 
>> 

> > Did you rename the file and change the extension fiom .txt to .mdb? It 
> > will not open unless you do this. 
>> 

> > Let me l~ow if this works or if you need help to do it. 
>> 
> > Blair 
>> 

>> 

> > ..... Original Message ..... 
> > From: "charlene rcgestcr" <rcgester@cmail.~mc.edu> 

> > To: "B. R. Hill" <brhill@reliasoff.biz~ 
> > Sent: Thursday, June 06, 2002 8:39 AM 
> > Subiect: Re: Bibliography Database 
>> 

>> 

> >> Dear Blair: I ara not able to open this file. I was advised that if yott 
> > send 
> >> me this file in a Zip file then I will be able to access the data base. 
>>Let 
> >> me kno~v what you thil~.: Sincerely, Charlene Regester 
> >> 

> >> --On Wednesday, June 05, 2002 10:47 AM -0400 "B. R. Hill" 
> >> ~brhill@reliasoR biz> wrote: 
> >> 

> >> > Charlene, 

> >> > Attached is the Biblio Access database (Biblio.mdb) Just save the 
> >> > file to a directoW where you want to keep the data. 

> >> > To ruaa, open the file in Access 2000, then run the main data entry 
form 
> >> > frmBiblio Call me if you would like me to go over this and the data 

> >> > ent~z form in detail 

> >> > Thanks, 
> >> > Blatr 

> >> > P. S I just remembered that UNC email strips out attatchments with 
> > cetain 
> >> > extensions like .exe, .bas, etc. The?’ may also remove attachments 
with 
> >> > .mdb extensions so I have renamed the attachment with a .txt 
extension. 
> >> > A:ffer you save the file, rename the file with a .mdb extension before 
> >> > opening in Access 



..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, Januao~ 29, 2007 1:09 PM 

Gautier, Jacket E <gautier@email.unc.edu> 

Fwd: Re: Bibliography Database 

Biblio 06-13 - 02.zip 

..... Forwarded message ftom brhiIl@reliasoft.biz ..... 
Date: Thu, 13 Jun 2002 10:52:00 -0400 

[~’rom: "B. R. Hill" <brh~lI@reliasoft.biz> 
Reply-To: "B. R Hill" <brhill@reliasoft.biz2 
Sut~iect: Re: Bibliography Database 

To: charlene regester <regester@email unc edu> 

Charlene, 

I have attached a new version of the Biblioandb program ~n a zip :file. DO 
NOT REP] ACE OR O VERWRI~fE YOUR EXISTING B]I~LIO.MDB WITH THE ATTACI;C[~D ON’£~;[ 
YOU WILL I,OSE ALL OF THE DATA YOU ENW£~;RED [ 

Instead, unzip the attached Biblio mdb into a different location l~;om your 
existing one You will need to do update the existing .mdb manually: 

1. Open your EXIST]NO Biblioandb and select "Tables" Right-click on 
"Biblio" table and select "Design View". Click on the line "Title" and 
change the "Field Size" in the lower left area of the screen from 100 to 
150. Close the window and click "Yes" to save. 

2. Select "Forms" and then right-click on "frmBiblio". Select "Rename" and 
then change the name to "frmBiblioOld" and press enter. 

3. Click "File" on the menu at the top left of the screen, then move cursor 
to "Get External Data" and select "N~port...". Locate and select the 
Biblio.mdb that you unzipped from the attacl~nent, then click "Impolt" 
button. Click the "Forms" tab and select frmBiblio and then click "OK". 

The title width and date problems should be fixed but you will have to go 
back and correct the data that is not correct. If you have any problems, 
please call (732-4999). 

Thanks, 
Blair 

..... Original Message ..... 
From: "charlene regester" <regester@emaihunc.edu> 

To: "B. R. Hill" <brhill@reliasoft.biz> 
Sent: Thursday, June 13, 2002 9:13 AM 
Subject: Re: Bibliography Database 

> Dear Blair: I have attempted to enter data and it seems to be working 
fine 
> Ho;vever, I will need a few adjustments. 
> 

> 1) The title category will need more characters because I had a title that 
> was really long and the system would not allow- me to enter the complete 
> title. Therefore, I entered only parts of the title and inserted ellipses. 
> This is acceptable but for future entries it would be better if I could 
> have more space. 
> 

> 2) The biggest obstacle has been the date. When I enter the date ie. 
> 6/23/15 meaning June 23, 1915 the computer converts the 15 to year 2015 
> When I try to correct the date, a message appears indicating that I can’t 
> enter a date from the past and restructures the date to 2015 We will have 
> to work on this. 
> 

> Finally, I have entered nearly half of the entries and hope to be finished 
> in the next few days So I will complete what I am working on and then I 
> will try to export the data back to you since the adjustments will need to 
> be made on the data set that I have currently completed. At that point, 
> once the date is rectified then I will need your assistance in exporting 
> the data to the press. 
> 

> Let me know what you think. Again, thanks for all of your assistance 
> Sincerely, Charlene Regester 
> 

> --On Friday, June 07, 2002 4:42 PM -0400 "B. R. Itill" 
> <brhill@reliasoft biz> wrote: 
> 
> > Very sorry I left off the attachment Here it is. 
>> 

>> 

Original Message ..... 



> > From: "charlene regester" <regester@email unc.edu> 

> > To: "B. R. Hill" <brhill@reliasoft bi72 

> > Sent: Thursday, June 06, 2002 3:36 PM 

> > Subject: Re: Bibliography Database 

>> 

>> 

> >> Dear Blair: We still cannot open this data base. Please re-send the 

> >> original :file with the mdb extension and I should be able to open the 

> > :file 

> >> Please open and see if you can access prior to sending. Sincerely, 

> > Charlene 

> >> Regester 

> >> 

> >> --On Thursday, June 06, 2002 11 : 19 A)¢1-0400 "B. R. Hill" 

> >> <brhill@reliasoft.bi~ wrote: 

> >> 

> >> > Charlene, 

> >> > Did you rename the file and change the extension from .txt to .mdb? 

It 

> >> > will not open unless you do this. 

> >> > Let me know if this works or if you need help to do it. 

> >> > Blair 

> >> > ..... Original Message ..... 

> >> > From: "charlene regester" <regester@eruail.unc.edu> 

> >> > To: "B. R. Hill" <brNll@reliasoft.bi~ 

> >> > Sent: Thursday, June 06, 2002 8:39 AM 

> >> > Subject: Re: Bibliography Database 

> >> >> Dear Blair: I am not able to open this file I was advised that if 

you 

> >> > send 

> >> >> me this file in a Zip file then I will be able to access the data 

> >> >> base. 

>>>>Let 

> >> >> me know ~vhat you think. Sincerely, Charlene Regester 

> >> >> 

> >> >> --On Wednesday, June 05, 2002 10:47 .~v1-0400 "B. R. Hill" 

> >> >> <bNill@reliasoft.biz> ~vrote: 

> >> >> 

> >> >> > Charlene, 

> >> >> > Attached is the Biblio Access database (Biblio.mdb). Just save 

the 

> >> >> > file to a directo~ where you want to keep the data 

> >> >> > To run, open the file in Access 2000, then run the main data entlT 

> > folyn 

> >> >> > frmBiblio. Call me if you would like me to go over this and the 

> >> >> > data entU form in detail 

> >> >> > Thanks, 

> >> >> > Blair 

> >> >> > P.S I just remembered that UNC email strips out attatchments with 

> >> >> > extensions like .exe, .bas, etc They may also remove attachments 

> > with 

> >> >> > .mdb extensions so I have renamed the attachment with a .txt 

> > extension. 

> >> >> > After you save the file, rename the file with a .mdb extension 

> >> >> > before opening in Access. 

..... End fopa, arded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Monday, Januao~ 29, 2007 1:14 PM 

Gautier, Jacket E <gautie@email.unc.edu> 

Fwd: Biblio Database Update 

Biblio 06-27-02.zip 

Dear Janet: Currer~tly, I am attempting to forward the program that ~vill 
be required to enter my data This program automatically saves and 
should not be a read-only file. One of the problems we had in the past 
is that it indicates that it is a read-only but we I believe that it 
can be opened in a way so that it is not a read only. Once you open -- 
if data is entered in the form, this data will need to be deleted so 
that each person will have the,,r own form from which they can work I 
will attempt to call so that we can discuss and then, I would like to 
meet on Thursday or Friday afternoon of this week. Let me know what 
works because if I can meet with you then you can take the data to the 
other ladies and explain how everything works. You can call me on my 
cell phone. Thanks much. Sincerely, Charlene Regester ..... Forwarded 
message from b~hill@reliasoR.biz ..... 

Date: Thu, 27 Jun 2002 22:27:01 

From: "B. R. Hill" <brh~H@reliasoft.biz> 
Reply-To: "B. R Hill" <brhill@reliasoftbiz2 
Sutziect: Biblio I)atabase Update 

To: Charlene Regester <regester@email unc.edu> 

..... End fopa, arded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, February 2, 2007 3:38 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Re: [Fwd: Peppers Award] 

Dear Julius: Yes, this is okay with me. However, I will give you a call 
to discuss further by phone. Thanks for thinking of me. Sincerely, 
Charlene Regester Quoting Julius Nyang’oro <jen321@email.unc.edu>: 

> Charlene: 
> I would like to submit your name as our representative. OK? 
> Julius 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, Februm)l 9, 2007 12:58 PM 

Duubar, Roberta A <radunbar@email.unc.edu-~ 

Re: Next Meeting tbr the Art, Culture, and African Diaspora Group 

Dear Ann: Regarding the course pack, I do not have a list of the 
readings I can bring my coursepack to the next meeting or if the 
office is willing to print, I can print a copy- of the reading list 
provided in the course pack for the meeting. This is the only thing 
that I know to do. Cun-ently, I do not make my materials available 
tl~rough Blackboard. Sincerely, Charlene Regester Roberta Ann Dunbar 

<radunbar@email nnc edu>: 

> Hi Charlene, 
> Sorry we missed one another. Actually I’m back in the office no,v, 
> but will be leaving soon. I will be in in the morning (Friday) to 
> see a student at 9:30 and possibly 10:30. I’ll try to touch base 
> with you before I leave or you can just knock on my door anytime! :-) 

> Re the syllabus/readings Do you have a Table of Contents for your 
> course pack that might sun~marily give others a glimpse of what the 
> students are reading? I think the idea of syllabus exchange is 
> primarily to help us get to know one another’s themes and emphasis. 
> Most of my stuff is on Blackboard these days...so syllabi are 
> sparser than before 

> See you soon[ 
> Ann 
> 

> regester@email.unc.edu wrote: 

>> Dear Ann: Yes, I could meet on the 28th Regarding the readings you 
>> answered some of my questions tlowever, I still have other 
>> questions. I had hoped to see you in the office today but apparently 
>> missed you. I can forward my syllabus, however, most of the required 
>> readings ~2~r my course are listed in the coursepack and this would 
>> be far too much to circulate on email I have to leave campus early 
>> today but I should be here tomorrow In the meantime, we can 
>> correspond by email until I see you in person Thanks for your 
>> response Sincerely’, Charlene Regester Quoting Roberta 2mn Dnnbar 

>> <radunbar@email unc edu>: 
>> 

>>> Hi Charlene, 
>>> I’m having some trouble getting a date for the next meeting Could 
>>> you meet on Wednesday the 28th? 
>>> Was what I replied about the readings of any help? 

>>> regester@email unc.edu wrote: 

>>>> Dear Ann: Please note that Friday February 23 is good for me to 
>>>> meet. However, I cannot meet on Wednesday February 21 st because 
>>>> will be away from the campus giving a lecture. I will fol~’ard ray 
>>>> syllabus as soon as possible but I was a little unclear about the 
>>>> readings related to the diaspora. Perhaps, I will discuss with you 
>>>> in person so that I have a clear understanding before moving 
>>>> forward on this. Sincerely, Charlene Regester Quoting Roberta Ann 

>>>> Dunbar <radunbar@emaihnnc.edu>: 

>>>>> Thanks so much for the good rueeting despite the absence of sonre 
>>>>> of us. As pet request...I ara proposing two dates as possible 
>>>>> next meeting times for the group: 
>>>>> Friday, February 23, 2~ 
>>>>> Wednesday, February 28, 2-4 
>>>>> You may also wish to consider Wednesday, February 21-sarue tinre. 
>>>>> But I will be out of town at another nreeting that day-. 
>>>>> I will wait to schedule a roonr until I hear back frora you. 

>>>>> Also, as per request, I wrote to David Garcia and to Penn Hall 
>>>>> about joining our effort. Perry has agreed and his narue is now 
>>>>> added to our list. David is swamped just now- with proposals for 
>>>>> grants, participants, etc. for a Festival he’s organizing for 
>>>>> 2008. He said he m~ght be able to consider joining next fall 
>>>>> Our thanks to both of them for getting back so quickly 

>>>>> Everyone should have received Carol’s syllabus and articles and 
>>>>> Glenn’s syllabus, lt’you didn’t, let me know, and I’ll get them 
>>>>> to you. Others, please try to share in time so that everyone 
>>>>> will have had a chance to read over before our meeting 

>>>>> Roberta Ann Duaabar 



>>>>> Department of Afi~ican and Afro-American Studies 
>>>>> CB#3395, 109 Battle Hall 
>>>>> The Universi~ of North Carolina at Chapel tli[l 
>>>>> Chapel }{ill, NC 27599-3395 
>>>>> Tel. 919.966.2942 
>>>>> [~’~X 9199622694 

>>> Robetta .amn Dunbar 
>>> Department of African and AI~ro-Atnerican Studies 
>>> CB#3395, 109 Battle Hall 
>>> The University of North Carolina at Chapel Hill 
>>> Chapel Hill, NC 27599-3395 
>>> Tel. 919.966.2942 
>>> FAX 919.962.2694 

> Robe~ta Ann Dunbar 
> Department of African and Afro-American Studies 
> CB#3395, 109 Battle Hall 
> The University of North Carolina at Chapel Hill 
> Chapel Hill, NC 27599-3395 
> Tel. 919.966.2942 
> FAX 919.962.2694 



From." 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, February 9, 2007 1:29 PM 

Dunbar, Roberta A <radunbar@email.unc.edu-~ 

Re: Next Meeting tbr the Art, Culture, and African Diaspora Group 

AFAM276 Spring107Tuesyllabus.doc 

Dear Ann: Attached is a cop?- of my syllabus that can be circulated to 
the group. Regarding the readings, I will attempt to copy or circulate 
the course pack at our next meeting Please note that I have two 
lectures to present in the next t~vo weeks and need to focus on these 
events. After this, however, I will followup and hope to see you in 
person to discuss further Sincerely, Charlene Regester Quoting Roberta 

Ann Dunbar <raduaabar@email nnc.edu>: 

> tli Charlene, 
> I’m having some trouble getting a date for the next meeting. Could 
> you meet on Wednesday the 28th? 
> Was what I replied about the readings of any help’? 
> Ann 
> 

> regester@email unc edu wrote: 
> 

>> Dear Ann: Please note that Friday February 23 is good ]2~r me to 
>> meet. However, I cannot meet on Wednesday February 21st because I 
>> will be away li’om the campus giving a lecture. I will forward my 
>> syllabus as soon as possible but I was a little unclear about the 
>> readings related to the diaspora Perhaps, I will discuss with you 
>> in person so that I have a clear understanding before moving forward 
>> on this. Sincerely, Charlene Regester Quoting Roberta Ann Dunbar 
>> < radunbar@email.unc.edu>: 
>> 

>>> Dear Colleagues, 
>>> Thanks so much for the good meeting despite the absence of some of 
>>> us As per request..I am proposing two dates as possible next 
>>> meeting times for the group: 
>>> Friday, February 23, 2-4 
>>> Wednesday, February 28, 2-4 
>>> You may also wish to consider Wednesday, February 21--same time. 
>>> But I will be out of town at another meeting that day. 
>>> I will wait to schedule a room until I hear back from you. 

>>> Also, as per request, I wrote to David Garcia and to Perry Hall 
>>> about joining our effort. Perry- has agreed and his name is now 
>>> added to our list. David is swamped just now with proposals for 
>>> grants, participants, etc. for a Festival he’s organizing for 2008. 
>>> He said he might be able to consider joining next fall. Our 
>>> thanks to both of them for getting back so quickly. 

>>> Everyone should have received Carol’s syllabus and articles and 
>>> Gletm’s syllabus. If you didn’t, let me know, and I’ll get them to 
>>> you. Others, please try to share in time so that everyone will 
>>> have had a chance to read over before our meeting. 

>>> Best regards, 
>>> Ann 

>>> Roberta Ann Dunbar 
>>> Department of African and Afro-American Studies 
>>> CB#3395, 109 Battle Hall 
>>> The University of North Carolina at Chapel Hill 
>>> Chapel Hill, NC 27599-3395 
>>> Tel. 919.966.2942 
>>> FAX 919.962.2694 

> Roberta Ann Dunbar 
> Department of AIicican and AIico-American Studies 
> CB#3395, 109 Battle Hall 
> The University of Nolth Carolina at Chapel Hill 
> Chapel Hill, NC 27599-3395 
> Tel. 9199662942 
> F~a2K 919.962.2694 



AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT Spring 2007 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: TH 11:00-12:00 

Meeting Time: 3:30-6:20 
Meeting Place: 209 Gardner 

TUESDAY 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significant contributions to 
filmmaking. They have participated as writers, directors, producers, actors, etc. and have played a key role in the 
development of this industry. Although African Americans have contributed to the growth and development of the cinema 
industry, rarely have their efforts been recognized or their contributions to the filmmaking industry been noted. Film 
histories often exclude the African American in their reporting of cinema history or provide minimal coverage of the 
African American and his involvement in this industry. Thus, AFAM 76 is a critical, historical, and theoretical examination 
of the African American in cinema from the 1900s to the present. This examination will seek to analyze their role on 
screen; will explore how stereotypical representations of the African American developed; and will investigate the efforts 
of a number of African American actors and actresses who attempted to subvert these representations. 

This examination is essential to understanding the black experience in the United States. It is well known that the 
media is an integral part of American society and has often been credited with molding and shaping existing attitudes 
regarding its ethnic and cultural diversity. Therefore, examining the role of the African American and their representations 
in cinema will serve to provide a better understanding of the black experience in American society and will serve to 
provide a better understanding of the role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the motion 
picture industry and to reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 
1910 to 1920 is examined to determine why these films developed and why audiences craved these screen images. The 
more sophisticated all-black cast films produced from 1920 to 1930 are examined to determine why these films increased 
in popularity and why black film stars began to emerge. African American screen images in motion pictures from 1930 to 
1940 are examined to reveal how the African American image began to change from that of a subservient to a more 
assertive and humane individual. Representations of African Americans from 1940 to 1950 are examined to determine 
how and why black entertainers, particularly musicians, began to dominate the screen. Films produced from 1950 to 1960 
are examined to investigate how the integrationist era began to influence the screen image of the African American. Black 
screen images from 1960 to 1970 are examined to determine how the resurgence of black pride influenced this 
representation and how this resurgence of black pride led to the development of black exploitation films. Black 
exploitation films are examined to determine why they began to decline in popularity and why black audiences began to 
demand more quality black films. African American representations from 1980 to 1990 are examined to reveal how black 
comedians began to dominate the black screen image and to determine the impact new black filmmakers have on the 
contemporary representation of the African American in cinema. The preponderance of black filmmakers in the decade of 
the 1990s is examined to determine how they influenced and shaped filmmaking in this period. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest 
speakers. Two examinations (a midterm and final exam) will be given during the semester. Students are required to 
submit two papers (7-9 pages in length) examining the portrayal of the African American in motion pictures. These papers 
must be completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of 
Style, Turabian, etc). 

TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. New 

York: Continuum (1989). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representinq Blackness: Issues in Film and Video New Brunswick, N J: Rutgers UP, 1997. 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster 

(1988). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writinq Himself into History. New Jersey: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Cripps, Thomas. Slow Fade to Black: The Neqro in American Film, 1900-1942. New York: Oxford University Press 

(1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Strai.qht Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (7-9 pages) due on February 27, 2007 (PAPER I) and April 10, 2007 
(PAPER II). 

GRADING 
Midterm 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two examinations (midterm and final) 
that must be taken on the dates specified. 
ATTENDANCE: Class attendance is mandatory. 
CLASS PARTICIPATION: Class participation is encouraged and will influence 
your final course grade. 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Monday, February 12, 2007 2:19 PM 

ttildebmnd, Reginald F <hildebra@email.unc.edu> 

Re: Adoph Reed 

Dear Reg: I will try to make some of the activities but I have a class 
that meets for 3 hours on Tuesday from 3:30 until 6:30. I ~vill do the 
best that I can. Sincerely, Charlene Regester Quoting Reginald 

Hildebrand <hildebra@email.unc.edu>: 

Dear Folks: 

On Tuesday, February 13th, the Stone Center ~vill host a panel on the 
"Food Workers Strike of 1969 and the Black Student Movement," that is 
being sponsored by the library. MORE I2vIPORTAix,~2L Y OI~rR DEPARTMENT IS 
JOINING THE CENTER Aix,~) THE INSTITETFE FOR AFRICAN A2v~RICAN RESEARCH IN 
SPONSORING A RECEPTION FOR 2JqE PAix,~LISTS FROM 4:30 U2"qTIL 5:30 WHEN 
TIqE PANEL BEGINS. 

So, please come to meet and ;velcome JULIUS CHAMBERS, ADOLPH REED, AND 
FREDDY PARKER. Please make a point to introduce yourself to Prof\ 
Reed. We want to keep our eyes open for potential senior 
colleagues, in the event that a senior AFAM position should fall our 
way. Please urge your students to attend as well. They may enjoy 
hearing about the history of acuvism by black students. And while 
you are in the (;enter, be sure to see the exhibit on the Black 
Panthers and Young Lords in the gallery See you Tuesday. Thanks 
much. -Reg 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, February 15, 2007 4:20 PM 

Lowman, Robert P <lowman@unc.edu> 

Recommendation for Re,arch Awards 

LetterResearcltAward.doc 

Dear Dr. Bob Lowman: Attached is my response to the Competitive Awards 
offered by the Vice Chancellor for Research and Economic Development. 
Your review of this material is greatly appreciated. Sincerely, 
Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, Februa~ 19, 2007 12:44 PM 

mahome@email.unc.edu 

Re: Merit Scholarship Discussion Group 

Dear Meredith: Since I have not done this before, I am a little 
reluctant to make a commitment. Therefore, until you have exhausted all 
of your resources then you are welcome to contact me I don’t mind 
contributing but I prefer to do so with something that I feel more 
comfortable with You can let me know what you think. Sincerely, 
Charlene Regester Quoting mahorne@email unc.edu: 

> Hi Charlene- 
> 

> The students invited to campus will be put into groups of 8-9 and 
> will particpate in a discussion group led by a faculty member. For 
> the first deadline Scholar Day faculty was given the option of 
> selecting one of three articles that were chosen by a con~mittee, or 
> could use on of their own choosing The students in each group are 
> provided the article ahead of time, and the article selection is used 
> as a springboard for the discussion group. Discussion groups are 
> scheduled tlcom 11:00-12:15, and then we have a luaacheon in Alumni 
> Hall at 12:30 Following lunch the students write a response to the 
> discussion group. They are usually given some sort of prompt by the 
> faculty leading the group as to what points they may want to focus 
> on. By giving them a chance to do a written response, students who 
> are quiet have a chance to offer their insight The essays and 
> discussion groups are used by the faculty to rank students from their 
> group. We offer something (unless there are students that faculty 
> strongly feel don’t qualify for merit scholarships) to each student 
> invited, but the monetary value ranges depending on their final 
> ranking. 
> 

> We’ve gotten very good feedback from students and facul~ about the 
> process, and our merit scholars have seemed to enjoy the day. Let me 
> know if you still have questions, and if you think you’d want to 
> participate We are in need of 2 faculty leaders at this point 
> 

> Thanks, 
> 

> MeredithQuoting regester@email uric edu: 
> 

>> Dear Meredith: I left a message on your phone and just wanted to 
>> correspond regarding the discussion group. I would like to know what 
>> is revolved before I make a final con~nitment Thanks again. 
>> Sincerely, Charlene Regester 
>> 

>> Quoting Meredith Horne <meredith home@unc edu>: 
>> 
>>> Hi Charlene- 

>>> I know we had spoken after the last Scholar Day about the 
>>> possibility of you participating in the Deadline 2 date since the 
>>> first one didn’t work out. Would you be able to lead a discussion 
>>> group on March 23rd? The groups are scheduled to start around 11:00 
>>> and would last until about 12:15, and then lunch would be following 
>>> that. The time conm~i~ent would be from 11:00-2:15 (or close to). 
>>> Just let me know as soon as possible if you would be able to 
>>> palticipate. 

>>> Best, 

>>> Meredith 

>>> Meredith Home 
>>> Scholars Recruitment Manager 
>>> Office of Scholarships and Student Aid 
>>> P.O. Box 1080 
>>> 200 Pettigrew Hall, C’~3 2300 
>>> Chapel Hill, NC 27514 
>>> 919-%2-9494 telephone 
>>> 919-%2-2716 fax 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, February 20, 2007 2:04 PM 

King, James K <jkking@email.nnc.edtr~ 

Re:Sunday’s talk at CttttS 

Dear Dr King: No, I did not have to pay my student who came to the 
talk I just recruited him to handle my slides once he arrived. Thanks 
as well for the invitation Finally, I did not realize that you had 
retired as I had hoped to see you on campus. But anyway, I will attempt 
to stay in touch as I am certain that I am celtain that I will need you 
someday. Sincerely, CharleneRegester Quotingjkking@email.unc.edu: 

Charlene-Thanks so much for coming to the Historical Socie~z on 
Sunday.Your talk was wonderful,and several people have sent me 
favorable emails praising it.Harriet was delighted to meet 
you,too Did you have to pay the young man who ran your slide 
prRiector?If so,you should email me an invoice,which I’ll give to our 
treasurer.Again,thanks fur coming& for doing such a great 
job-Best,kimball 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, February 21, 2007 5:32 PM 

Carlton Wilson ~cwilson@nccu.edu-~ 

Re: BlcaJ~ History Month / Topic 

Dear Carlton: Thanks much for the invitation to lecture for ?’our Black 
Histoly Month Program Sincerely, Charlene Regester Quoting Carlton 

Wilson <cwilson@nccu edu>: 

Hello Charlene, 

The room numbre is 146 - 146 A You can park in the Student Union Lot. 
I look for~vard to seeing you. 

Carlton 

>>>> <regester@email.unc.edu> 02/20/07 9:00 ~vl >>> 
Dear Carlton: I think my tag number is MRK 1595. If not, I will park 
wherever I can. Do you have a room number for the Student Union 
Building -- i£ so let me know-. See you tomorrow. Sincerely, Charlene 
Regester Quoting Carlton Wilson <cwilson@nccu edu>: 

>> Charlene, 
>> 
>> Send me your license tag �� so I can get a visitor’s permit 
>> 

>> Carlton 
>> 

>>>>> <regester@email uric edu> 02/19/07 12:32 PM >>> 
>> [)ear Carlton: I will try to arrive early. I assume that I will not 

have 
>> 

>> any problems with pa~king See you then Sincerely, Charlene 
Regester 

>> Quoting Carlton Wilson <cwilson@nccu.edu>: 
>> 

>>> We will have a VCR / television. 
>>> 

>>> Carlton 
>>> 

>>>>>> <regesber@email.unc.edu> 02/16/07 5:33 PM >>> 
>>> Dear Carlton: Please let me know if a VCR and widescreen will be 
>>> available ]2~r my talk this coming Wednesday. Thanks much. 

Sincerely, 
>>> Charlene Regester Quoting Carlton Wilson <cwilson@nccu.edu>: 
>>> 

>>>> Thanks. You can call me at 530-6271 

>>>>>>> <regester @email.~mc.edu> 01/22/07 3:38 P_’vi >>> 
>>>> Dear Carlton: The title of my talk is: "~2~en Representations of 
>>>> American History Meet the Occult: Re-Examining the Birth of a 
>> Nation 

>>>> a Horror Film" As for my- SS# I do not want to forward by email. 
You 

>>>> call me on my cell or give me your number and I will call you with 
>>> this 

>>>> information. I hope you undcrstand tW paranoia. Sincerely, 
Charlene 

>>>> Rcgetester 

>>>> Quoting Carlton Wilson <cwilson@nccu.edu>: 

>>>>> Hello Charlenc, 

>>>>> Hope you are well. Have you come up with a title of your 
>>>> presentation? 
>>>>> It does not have to be exact. I just need something for the 

>>>>> Also, send me your SS# so I may prepare a "token" honorarium 

>>>>> Carlton 





Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Reena Goldthree <rg3@duke.edtc, 

Monday, March 5, 2007 2:34 PM 

Demetria Howard-Watkins <howardwa@email.anc.edu> 

Please Forward: Afro-Latin Studies Symposium, Maacch 23-24 (complete ~hedule now available) 

Afro-Latin Program.doc 

Please distribute to the IAAR listserve. Many thanks! 

**Race, Representation, and Citizenship in the Americas** 

Please join the Afi’o-Latiu Issues and Perspectives Working Crroup at the 

University of North Caxolina-Chapel ttill ~md Duke UNversi~, tbr a two-day 

symposium which will examiue the impact of race on notions of citizenship and 

national belonging in Latin America and the Caribbean and explore how 
African-descended co~nmunities have sought to trausfonn their status through 

diverse modes of cultural and political representation. The symposium will 

feature presentations from scholars and graduate students from five area 

uuiversities as well as a keyuote lectare by Michael Ha~lchard (Professor, 

Departxnent of Political Science, Johns Hopkins Universi~). Please see below 

for details about the keynote lecture and symposium panels. The complete program 

is also attached. 

The symposium will be held on March 23 & 24 and is open to all. Registmtiou is 

free, however it is required for attendance at "the panel presentations at Duke 

Uuiversi~. To register, please emml Reena Goldthree at rg3@duke.edu. When 

registering, please indicate whether you would like to receive a complimentary 
brealdhst and/or lunch and any dietaly requirements. The registration deadliue 

is March 14. 

March 23-24, 2007 

Symposium Schedule 

FRIDAY, MARCH 23 (4:00-6:00 pm) 

Keynote Lecture and Reception 

Frank Porter Graham Student Union, UuiversiF of North Carolina-Chapel ttill, 

Room 3411 

Keynote Presentation: "Race Mixture, Hybridi~ and Politics: A Research Agenda 
for Afro-Latin Stadies," Michael Hanchmvl, Depa~ment of Political Science, 
Johns Hopkins Universib~ 

Respondents: Euuice SaNe, Department of African & Afro-American Studies, 

University of North Caacolina- Chapel Hill; Cliflbrd Griffin, Department of 

Political Science, North Ca~-olina State Universi~ 

SATURDAY, Na,_ARCH 24 (9:00 am-1:30 pm) 

Panel Presentations 

John Hope Franklin Center for Interdisciplina .ly a~ld International Studies, Duke 

University, 

Room 240 

9:00-9:15am Continental Brealdi~st 

9:15an~- 10:45am 
Panel One: Tmnsibrming Cultural Representations 

Gaspeac Octavio ttemandez and Latin Anrefican Modernism 

Johnny Webster, Department of Modem Foreign Languages, North Cm-olina Central 
University 

Chano Umeta’s A1 Son del Mambo (1950) aud Imaginations of Primifivis,n and 

Blacki~ess iu the Americas 

David Garcia, Department of Music, University- of North Carolina-Chapel Hill 

Ciudadano Perfecto: Antonio Maceo, Race aud Memou in the Cubau Republic 



Toby Nathan, Department of ttistory, University of North Carolina-Chapel Hill 

E1 Mito de] Mestizaje Cdsmico y el Otto del CVtro en Chin-chin el Teporocho 

Marco Polo Hemandez Cuevas, Depa~ment of Modem Foreign Languages, North 

Caxolina Centra3 University 

10:45am- 11:00am Coffee Break 

11:00am- 12:30pm 

Panel Two: (Re) Constructing Citizenship: Racial Configurations and Codes of 

Belonging 

Re-negotiating Racial Hierarchies: East Indians and Africans in Gwana 

Elizabeth Hordge Freeman, Depaxtment of Sociology, Duke University 

Maadfime Mam)nages, Imperial Rivalries, and Freedom in the Early Modem 
Caribbean 
Linda Rupert~ Depastment of Histou, University" of North Carolina- Greensboro 

Color and Race in Haitian Politics 
Matthew Smith, Center for Latin American & Caribbean Studies, Duke University’ 

(Re)Moving Blackness: Negotiations of Color Dynamics Among US-based Caribbeans 
Ishtar Olivier Govia, Center for Latin American & Caribbean Studies, Duke 
University 

Moderator: Michaeline Crichlow, Depaztment of African & Ati-ican American 
Studies, Duke University 

12:30pm- 1:30pm Lunch with wrap-up session 

Moderators: Kia Lilly Caldwell, Depm~tment of African & Afm-Atnerican Studies, 

University~ of North Caacolina-Chapel Hill; Esther L. Gabara, Depaxtments of 

Romance Studies and Art and Art HistoD~, Dnke Universi~ 

Funding has been generously provided the UNC Center for Global Initiatives, UNC 

Curriculum in International and Area Studies, UNC Institute of African American 

Research, UNC Institute of Latin American Studies, UNC Stone Center, Duke 

African & Ati-ican American Studies Program, Duke Cultural Anthropology 

Department, Duke History Department, Duke in Madrid Program, Duke Department of 

Political Science, Duke Center for Latin American and Caribbean Studies, and 

Duke Romance Studies Department. 



Race, Representation, and Citizenship in the Americas 
A Symposium Organized by the Afro-Latin Issues and Perspectives 

Working Group at the University of North Carolina-Chapel Hill and Duke University 

March 23-24, 2007 

Symposium Schedule 

FRIDAY, MARCH 23 (4:00-6:00 pm) 

Keynote Lecture and Reception 
Frank Porter Graham Student Union, University" of North Carolina-Chapel Hill, Room 3411 

Keynote Presentation: "Race Mixture, Hybridity and Politics: A Research Agenda for Afro-Latin 
Studies," Michael Hanchard, Department of Political Science, Johns Hopkins University 

Respondents: Eunice Sahle, Department of African & Afro-American Studies, University of North 
Carolina-Chapel Hill; Clifford Griffin, Department of Political Science, North Carolina State 
University 

SATURDAY, MARCH 24 (9:00 am - 1:30 pm) 

Panel Presentations 
John Hope Franklin Center for Interdisciplinary and International Studies, Duke University, 
Room 240 

9:00-9:15am Continental Breakfast 

9:15am-10:45am 
Panel One: Transforming Cultural Representations 

Gaspar Octavio Hernandez and Latin American Modernism 
Johnny Webster, Department of Modern Foreign Languages, North Carolina Central University 

Chano Urueta’s A1 Son del hlambo (1950) and Imaginations of Primitivism and Blackness in 
the Americas 
David Garcia, Department of Music, University- of North Carolina-Chapel Hill 

Ciudadano Perfecto: Antonio Maceo, Race and Memory in the Cuban Republic 
Toby Nathan, Department of History, University of North Carolina-Chapel Hill 

El Mito del Mestizaje C6smico y el Otro del Otro en Chin-chin el Teporocho 
Marco Polo Hernandez Cuevas, Department of Modern Foreign Languages, North Carolina Central 
University 



10:45am-ll:00am Coffee Break 

ll:00am-12:30pm 
Panel Two: (Re) Constructing Citizenship: Racial Configurations and Codes of Belonging 

Re-negotiating Racial Hierarchies: East Indians and Africans in Guyana 
Elizabeth Hordge Freeman, Department of Sociology, Duke University 

Maritime Marronages, Imperial Rivalries, and Freedom in the Early Modern Caribbean 
Linda Rupert, Department of History, University of North Carolina-Greensboro 

Color and Race in Haitian Politics 
Matthew Smith, Center for Latin American & Caribbean Studies, Duke University 

(Re)Moving Blackness: Negotiations of Color Dynamics Among US-based Caribbeans 
Ishtar Olivier Govia, Center for Latin American & Caribbean Studies, Duke University 

Moderator: Michaeline Crichlow, Department of African & African American Studies, Duke 
University 

12:30pm-l:30pm Lunch with wrap-up session 

Moderators: Kia Lilly Caldwell, Department of African & Afro-American Studies, University of 
North Carolina-Chapel Hill; Esther L. Gabara, Departments of Romance Studies and Art and Art 
History, Duke University 

Funding has been generously provided the UNC Center for Global Initiatives, UNC Curriculum in 
International and Area Studies, UNC Institute of African American Research, UNC Institute of 
Latin American Studies, UNC Stone Center, Duke African & African American Studies Program, 
Duke Cultural Anthropology Department, Duke History Department, Duke in Madrid Program, 
Duke Department of Political Science, Duke Center for Latin American and Caribbean Studies, and 
Duke Romance Studies Department. 



Full Name: 

Last Name: 
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Demetria Howard-Watkins 

Howard-Watkins 

Demetria 

University of North Carolina at Chapel Hill 

150 South Road Chapel Hill, NC 27599-5250 

Business 

Phone: 

(919) 962-0977 

E-mail: dhwatkins@unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, March 7, 2007 12:43 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: I still have a check for 

Dear Debby: I will attempt to send him a message but I have no idea 
what’s going on with him. Just keep the check in the department for 
now. Sincerely, Charlene Regester Quoting Deborah Crowder 
<dacrowde@email.unc.edu>: 

I sent an email but got no response. If you are in contact with this 
person, please find out what he wants me to do with the check, dc 



From: 

Sent: 

To: 

Subject: 

Barbara Anderson <banders l @email.unc.edu> 

Tuesday, March 20, 2007 10:51 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
[asc_events] Full-Frame Documentary Film Festival--Africa 

The following is from the Julea Steiner, Outreach Director for the Film Festival: 

I encourage you to share the following information with your students. I also have flyers about these films if 
you are interested. 

The Full Frame Documentary Film Festival is the premier documentary film festival in the country and has 
become one of the most important festivals in the world. We pride ourselves on showcasing the newest and best 
documentaries as well as welcoming talented filmmakers from all over the globe. Full Frame has built a 
reputation for outstanding programming, but has also made its mark by being one of the most enjoyable and 
intimate festivals around. 

Full Frame prides itself on creating an environment that celebrates documentary filmmakers and provides them 
with a forum in which their work can be seen and discussed. This year, we are proud to present the following 
films about Africa: 

Angels in the Dust Louise Hogarth 1 World Premiere 
The story of children living with AIDS in South Africa and the family-run orphanage that provides them 
sanctuary. 

The Devil Came on Horseback Annie Sundberg, Ricki Stern 1 Southeast Premiere 
This shocking film exposes the violence and tragedy of the genocide in Darfur as seen through the eyes of an 
unlikely American witness. 

Lumo Bent-Jorgen Perlmutt, Nelson Walker III 1 U.S. Premiere 
A solemn but hopeful story of fistula patients and their courageous healers at a hospital in the Democratic 
Republic of Congo, a war torn region where rape is commonly used as a weapon of war. Prior to the screening 
P.O.V. will be presented with the 2007 Industry Award 

Surfing Soweto Sara Blecher, Dimi Raphoto 1 North American Premiere 
There are many ways to surf a train and complex reasons why these three young boys in South Africa risk their 
lives to perform atop moving metal. 

Uganda Rising Jesse James Miller, Pete McCormack 1 Southeast Premiere 
In the aftermath of Idi Amin’s notorious demagoguery, Uganda remains torn by official neglect and a radical 
resistance. Uganda Rising gives voice to the legions of children, this country’s most poignant victims. 

War/Dance Sean Fine, Andrea Nix Fine 1 Southeast Premiere 
A profoundly moving and spectacular film about refugee children j oyfully competing in Uganda’s national 
music and dance competition. 

Welcome to Nollywood Jamie Meltzer 1 World Premiere 
Known as Nollywood, the Nigerian film industry has exploded in the last ten years. Now their digital video 
productions are the most popular cinema in West Africa even more than Hollywood imports. 

Without the King Michael Skolnik 1 World Premiere 
Swaziland is the last absolute monarchy in the world and one of the few African countries that has never faced a 
civil war. This portrait of a nation in transition juxtaposes the opulent life of the royal family to the bare 



subsistence of Swazi citizens who are poised to fight for a better life. 

Charles Burnett Guest Curator 
The Empire in Africa directed by Philippe Diaz 
A gut wrenching account of the effects of the internal and international campaigns on the people of Sierra 
Leone. A highly graphic and disturbing document of this conflict. 

Ariel Dorfman Guest Curator 
ABC Africa directed by Abbas Kiarostami 
The film sketches out the AIDS epidemic and its effect on the social fabric of Uganda, a country tearing at the 
seams. 

Martin Scorsese Guest Curator 
Harvest: 3,000 Years directed by Haile Gerima 
This film classic dramatizes the contradictions between an exploited peasant family and their landlord in 
Ethiopia. 

Special Panel: Africa Stories 
This year Full Frame received more submissions about Africa than ever before. We bring many of these 
filmmakers together to discuss the growing interest in telling stories of Africa by those who are mostly from 
outside the continent. 

These films will screen during this years Festival in Durham, North Carolina, April 12-15th. We hope to see 
you there. To learn more about Full Frame and view a complete listing of films, please visit 
www.fullframefest, org. 

I encourage you to share this information with anyone who might be interested in these films about Africa, or 
documentary films in general. 

Thank you! 
Julea Steiner 
Full Frame Outreach Committee 

Julea Steiner, MPH 
Program Manager 
UNC School of Medicine 
j steiner@med.unc, edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, March 22, 2007 9:03 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
AFAM 276 Exam 

AFAM276Mid-TermFal12007. doc 

Dear Debby: Attached is a copy for the AFAM 276 exam. At least one 
student will need to make-up this exam. Please note that the titile has 
Fall 2007 but it really should be Spring 2007 -- did not bother to 
change. Sincerely, Charlene Regester 



FFom: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, March 27, 2007 8:07 AM 

Kasson, John F <jtkasson@email.unc.edu> 

Fwd: Academic Conference liar Improving Teaching & Learning in Higher Ed 

[I apologize for any dup#cate messages] 

I hope you and your UNC-CH colleagues will be interested in a conference for the substantial improvement of student learning through an inquiry and 
research-Md, evidence-based approach to teaching and learning: 

Inaugural The SoTL Commons." A Conference for the Scholarship of Teaching & Learning, will be held November 1 - 2, 2007 at Georgia 
Southern University 

(Statesboro, Georgia) sponsored by the Center for Excellence in Teaching. The conference web site is at 

http://www.georgiasouthern .ed u/iisotl/conferen ca/. 
The deadline for proposals is March 31, 2007 and the early registration period (at a reduced fee) ends on April 15th, 

Thank you. 
P. S. The 1st issue of International Journal for the Scholarship of Teaching & Learning (IJ-SoTL) is online at 

http:/iwww.georgia sour hern.ed u/ijsotl/cu rrent.ht m. 

Alan Altany, Ph.D. 

Director, Center for Excellence in Teaching 

Editor, International Journal for SoTL 
Georgia Southern University 

Statesboro, Georgia, USA 30460-8543 

Email: aaltany@georgiasouthern.edu 

CET: http:iiacademics.georqiasouthern.edu/cet/ 

IJ-SoTL: http :i/www.qeorcdaso uthern.ed u/ijsotl/ 

SoTL Commons Conference: http:!/www.qeorctiasouthern.edu/ijsotliconference/ 



From: 

Sent: 

To: 

Cc: 

Subject: 

Attach: 

Markiewicz, Milissa <milissa@unc.edu> 

Wednesday, March 28, 2007 3:14 PM 

Boger, Jack <jcboger@email.unc.edu>; Hildebrand, Reginald F 
<hildebra@email.unc.edu>; rich rosen@email.unc.edu; Janken, Kenneth R 
<krjanken@email.unc.edu>; Lambert, Michael C <mlambert@email.unc.edu>; Hall, 
Perry A <HALLPA@EMAIL.UNC.EDU>; Broun, Kenneth S 
<ksbroun@email.unc.edu>; Caldwell, Kia L <klcaldwe@email.unc.edu>; Dunbar, 
Roberta A <radunbar@email.unc.edu>; Lee, Margaret Carol <leemc@email.unc.edu>; 
kevinbrennan2@gmail.unc.edu; Sahle, Eunice N <eunice@email.unc.edu> 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU>; banders 1 @email .unc. edu; 
Selassie, Bereket H <bselassi@email.unc.edu>; Crowder, Deborah A 
<dacrowde@email.unc.edu> 

UNC April 12-15 Conference Agenda 

AfricanStudies.doc 

Dear UNC Presenters and Panel Chairs, 

Attached is a tentative agenda for the April 12-14 conference in honor 

of Bereket Habte Selassie on Law, Politics and Islam in Africa. 

Reagrds, 

Milissa Markiewicz 
Proj ect Coordinator 
NC Institute for Public Health 
CB #8165 
University of North Carolina 
Chapel Hill, NC 27599 
919-966-9934 



Law, Politics and Islam in Africa: 
A Conference to Honor Professor Bereket Habte Selassie 

University of North Carolina at Chapel Hill 

April 12-14, 2007 

TENTATIVE AGENDA 

Note: All sessions will be held in the FedEx Global Education Center unless otherwise noted. 

Thursday April 12, 2007: 

6:00 - 7:00 pm Opening Address: Hope Without Borders: Notes on the National and 
Transnational African Vision 
Gloria Steinem, New York City 
Presiding: John C Boger, Dean UNC School of Law 

Friday, April 13, 2007 

9:00 - 9:15 am Welcome and Introductions 
Julius E. Nyang’oro, UNC-Chapel Hill 

9:15 - 10:00 am Keynote Address: Beyond States and Crisis in Africa? 
Crawford Young, University of Wisconsin, Madison 

10:00 - 10:30 Break 

10:30 - 12:00 pm Panel I: Justice and Nation-Building in Africa 
Chair: Reginald Hildebrand, UNC-Chapel Hill 

¯ A~ica and Human R~ghts, Owen Fiss, Yale University 
¯ Legal Development in a Transitional Sodety: The Case of Edtrea, Rich Rosen, UNC 
¯ A~ican Constitutionalism and the Role of Islam, Abdullahi An-Na’im, Emory University 
¯ The Edtrean Constitution Making Process: Paztidpation by Edtreans, Semret Asfaha, 

DuPoint, Delaware 

12:00 - 1:30 Lunch Break 

1:30 - 3:00 pm Panel II: Nationalism, Conflict and Democracy in Africa 
Chair: Kenneth Janken, UNC-CH 

¯ Citizenship and National Identity in Ethiopia, Edmond J. Keller, UCLA 
¯ The UN’sAfiica PeaceAgenda:An Issue of Political Will, Gwen Mikell, Georgetown Univ. 
¯ Citizenship, Nationalism and Co~Zict in the Horn ofA~ica, Berhane Araia, SUNY- Albany 
¯ Identity Politics, Democratization and State Building in Ethiopia’s FederalArrangement, 

Kidane Mengisteab, The Pennsylvania State University 



3:00 - 3:30 pm Break 

3:30 - 5:00 pm Panel III: Ideology, Revolution and Political Change in Africa 
Chair: Michael Lambert, UNC-Chapel Hill 

¯ The Politics of Culture, Haile Gerima, Howard University 
¯ Constitutions as a Door Stop, Sal Younis, Sacramento, CA 
¯ Bereket and Baalu: Treatment of the Ethiopian Reuolution, Fentahun Tiruneh, Library of 

Congress, Washington, DC 
¯ Turning the WASP’s Sting into Honey: Refkctions on Literature, Politics, andIdentity in the Horn 

ofA~ica, Ali Jimale Ahmed, CUNY Graduate Center, NY 

Saturday, April 14, 2007 

9:00 - 10:30 am Panel IV: Constitutionalism, Legal Process and Citizenship 
Chair: PerU Hall, UNC-Chapel Hill 

¯ Do Customa{7 (Traditional) Laws Haue Re/emnce in Afiica’s Socio-Economic Deue/opment? 
Gebrehiwet Tesfagiorgis, Iowa State University 

¯ Shaping and Sustaining Constitutiona/ism in South Afi~ca, Peter Gastrow, Institute for 
Security Studies, Cape Town 

¯ The Ibuonia Trial of Nelson Mande/a, Ken Broun, UNC-Chapel Hill 
¯ Remaking Bra~lian Citizenshipfi’om a Race- and Gender-Conscious Perspectiue, 

Kia Lilly Caldwell, UNC-Chapel Hill 

10:30- 11:00 am Break 

11:00 - 12:30 pm Panel V: Nationalism and Regionalism in Africa 
Chair: Ann Dunbar, UNC-Chapel Hill 

¯ Bereket Hable Selassie: A Political and Intellectual Itinera{7, Fouad Makki, Cornell University 
¯ The International Trade Regime and the Challenges to Regionalism in Southern A~ica, 

Margaret C Lee, UNC-Chapel Hill 
¯ Translating A~ican Modernities: Culture and the Nation-State, Wangui Wa Goro, 

London Metropolitan University 
¯ Shaykh Bakdi Saphalo: A Great Scholar Who is Little Known in Ethiopian Studies, 

Mohammed Hassen Ali, Georgia State University 

12:30 - 2:00 pm Lunch Break 



2:00 - 3:30 pm Panel VI: Nations in Search of a State 
Chair: Kevin Brennan, UNC-Chapel Hill 

¯ A Tale of Two Somali Political Cultures, Hussein Adam, College of the Holy Cross 
¯ The Bloody Cross Roads: Where Literature and Politics Intersect in the Horn of A~ica, 

Said Samatar, Rutgers University 
¯ Nation and Democratic Citizenship Imaginations: Afifcan Intellectuals and Discourses 

on PoliticalModemity(s), Eunice Sahle, UNC-Chapel Hill 
¯ Sudan: A Posdble Way Out oftheQuagmire, Salah M. Hassan, Comell University 

6:00 - 9:00 pm Dinner and Roast 
Master of Ceremonies: Kessahun Checole 

Between Two Worlds: Making Sense of Afiican National Boundaries 
Bereket Habte Selassie, UNC-Chapel Hill and Conference Honoree 

"Roasters" 

Kifle Gebremedhin 
Mohammed Nurhussein 
Araya Debbesay 
Gebru Tereke 

Event Sponsors 

African Studies Center, UNC-Chapel Hill 
UNC-Chapel Hill School of Law 

Department of African and Afro-American Studies-UNC 
UNC Center for Global Initiatives 

College of Arts and Sciences, UNC-Chapel Hill 
Institute for African American Research, UNC-Chapel Hill 

UNC-Chapel Hill Chancellor’s Office on Diversity 
SHS Center for Black Culture and History, UNC-Chapel Hill 



Full Name: 

Last Name: 

First Name: 

Company: 

Business 

Address: 

Demetria Howard-Watkins 

Howard-Watkins 

Demetria 

University of North Carolina at Chapel Hill 

150 South Road Chapel Hill, NC 27599-5250 

Business 

Phone: 

(919) 962-0977 

E-mail: dhwatkins@unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, April 23, 2007 4:53 PM 

Wyatt, Penny <penny wyat~UNC.EDU> 

Re: Invitation to speaJa to UNC alumni on MaNuerades of Blackness: Representing Race in Cinema 

Dear Penny: Yes, I might be interested but give me a fe~v days to review 
the information provided before I make a final con~aitmunt. As you know 
this is the end of the semester and I have quite a bit of work. 
Finally, thanks for inviting me to participate in this program. 
Sincerely, Charlene Regester Quoting "~}’att, Penny" 
<pem~y ,a)’att@UNC.EDU>: 

Dear Professor Regester, 

My name is Penn?- YVyatt and I am the new Coordinator of Alu~rmi Education 
for the General Alunmi Association, responsible for coordinating a 
series of lectures by UNC faculty for our alurmai called the Carolina 
College for Lifelong Learning. I am writing to invite you to present a 
lecture in the Fall 2007 program. I was intrigued by the topic of your 
First Year Seminar, Masquerades of Blackness: Representing Race in 
Cinema. I believe some aspect of this topic would be ve~z appealing to 
our participants, but if you have another topic in mind that you would 
like to present I’m certainly open to that. 

I have attached a page of iN2~rmation about the Carolina College for 
Lifelong Learning to give you some background as well as logistical 
informatinn about the lecture program 

I do hope we can work something out. I believe topics in your area of 
expertise would be interest to our alumni audience I look forward to 
talking with you 

Best regards, 
Penn?" Wyatt 

Penn?" Wyatt 
Coordinator of Alumni Educatinn 
General Alumni Association 
alumni unc edu 

(919) 962-3574 

<<background info ]2)r potential lecturers.doc>> 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 
Thursday, May 3, 2007 3:58 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Summer School Syllabus 

276-SUMSYL.007.doc 

Dear Debby: Attached is a copy of my AFAM 276 Summer School Syllabus. 

Sincerely, Charlene Regester 



AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: 11:30-12:30 Friday 

Summer 2007 
Meeting Time: 11:30-1:30, M-TH 
Meeting Place: 105 Gardner 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significant contributions to filmmaking. They 
have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. 
Although African Americans have contributed to the growth and development of the cinema industry, rarely have their efforts been 
recognized or their contributions to the filmmaking industry been noted. Film histories often exclude the African American in their 
reporting of cinema history or provide minimal coverage of the African American and his involvement in this industry. Thus, 
AFAM 76 is a critical, historical, and theoretical examination of the African American in cinema from the 1900s to the present. 
This examination will seek to analyze their role in cinema; will explore how stereotypical representations of African Americans 
developed; and will investigate the efforts of a number of African American actors and actresses who sought to overcome these 
representations. This examination is essential to understanding the black experience in the United States. It is well known that the 
media is an integral part of American society and has often been credited with molding and shaping existing attitudes regarding its 
ethnic and cultural diversity. Therefore, examining the role of the African American and their representations in cinema will serve 
to provide a better understanding of the black experience in American society and will serve to provide a better understanding of the 
role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the cinema 
industry and to reveal how blacks were initially portrayed on the screen. The emergence of all-black cast films from 1910 to 1920 are 
examined to determine why these films developed and why audiences craved these screen images. The more sophisticated all-black 
cast films produced from 1920 to 1930 are examined to determine why these films increased in popularity and why black film stars 
began to emerge. African American screen images in cinema from 1930 to 1940 are examined to reveal how the black image began 
to change from that of a subservient to a more assertive and humane individual. Representations of African Americans from 1940 to 
1950 are examined to determine how and why black entertainers, particularly musicians, began to dominate the screen. Films 
produced from 1950 to 1960 are examined to investigate how the integrationist era began to influence the black screen image. The 
African American screen image in films produced from 1960 to 1970 is examined to determine how the resurgence of black pride 
influenced these representations and how this resurgence led to the development of black exploitation films. Black exploitation films 
are examined to determine their impact, to assess their decline in popularity, and to investigate the subsequent demand that followed 
for more quality black films in the aftermath of these films. Black representations in films from 1980 to 1990 are examined to reveal 
how black comedians began to dominate the black screen image of this decade and to determine the impact new black film directors 
have on contemporary representations of the African Americans in cinema. The emergence of "Hood Films" in the 1990s are 
explored to determine how they impacted contemporary representations of the black screen image. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest speakers 
(when available). Two examinations will be given during the session which include a midterm and final exam. Students are required 
to submit two papers (5 pages in length) examining the portrayal of the African American in motion pictures. These papers must be 
completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of Style, Turabian, etc). 

TEXTS 

Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. (Fourth Edition) 
New York: Continuum (2001). 

Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie. Representing Blackness: Issues in Film and Video. New Jersey: Rutgers UP, 1997. 
Cripps, Thomas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 

1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (5 pages) due on May 29, 2007 (PAPER I) and June 11, 2007 (PAPER II). 

GRADING 
Midterm 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two examinations (midterm and final) which must be taken on the date specified. 

ATTENDANCE: Class attendance is mandatory. 

CLASS PARTICIPATION: Class participation is encouraged and will influence your final course grade. 



WEEKLY CLASS SCHEDULE 
Summer 2007 

Week h May 15-17 
First Black Motion Picture 

Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethnic Notions 

Emergence of All-Black Cast Films 
Rise of Black Film Stars 
Nina Mae McKinney 
1910- 1920 
Hallelujah 

Week II: May 21-24 

Rise of Black Film Stars (Cont.) 
Paul Robeson 

Josephine Baker 

1920- 1930 

Emperor Jones 

Black Independent Filmmaker 
Oscar Micheaux 

Black Westerns 
Race Movies/Within Our Gates 

Servants and Maids Dominate the 
Screen Image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930- 1940 
Imitation of Life 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940- 1950 

(May 28-Holiday) 

Week III: May 29-31 
**PAPER I DUE May 29, 
2007"* 
Decline of All-Black Cast Films 
Impact of Integration 
1950- 1955 
No Way Out 
**MIDTERM EXAM** 

Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 

Impact of Sidney Poitier on the 
Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960- 1965 
Cooley High 

Week IV: June 4-7 
Impact of Black Exploitation Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grier 
1965 - 1970 
A Soldier’s Story 

Decline of Black Exploitation 
Films 

Emergence of a New Wave of 
Black Filmmakers 

Gordon Parks 
Melvin Van Peebles 
1970- 1975 
Devil in a Blue Dress 

Black Comedians Rise as Film 
Stars 

Richard Pryor 
1975- 1980 

Week V: June 11-14 
**PAPER II DUE June 11, 
2007"* 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1980- 1985 
Contemporary African American 

Filmmakers of the 1990s 
Boyz’ n the Hood 

Spike Lee as Producer, Director, & 
Actor 

1985 - 1990 
Get on the Bus 
Do the Right Thing 
Bamboozled 
School Daze 
Jungle Fever 
Inside Man 

Contemporary Representations, 
1990 - 2000 and Beyond 
Monster’s Ball 
Training Day 
Crash 

**FINAL EXAMINATION: MONDAY JUNE 18, 2007 11:30-2:30"* 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, May 3, 2007 4:05 PM 

Wyatt, Penny <penny wyat’(~:unc.edtr~ 

RE: Invitation to speak to UNC alumni on Masquerades of Blackness: Representing Race in Cinema 

Dear Peuny: Yes, Spring might work better because it would give me more 
time to come up with a really- good topic Thanks for working with me. 
Sincerely-, Charlene Regester Quoting "V~}’att, Penny" 
<penn? wj~att@unc.edu>: 

Charlene, 
Thanks so much for being willing to give a lecture in the Lit?long 
Learning program So that you’re not rushed and since I have to have 
program descriptions rea@ in early- June for the Fall semester, could we 
consider scheduling your lecture in Spring 2008 ? 

I appreciate you following up with me during what I know is a really 
busy time for professors. I hope all your spring semester grading tasks 
and your summer school preparation goes ~vell. 

Many thanks, 
Pelmy 

..... ©riginal Message ..... 
From: regester@email.unc.edu [mailto:re~ester(~r!email.unc.edu] 
Sent: Thursday, May" 03, 2007 3:43 PM 
To:Wyatt, Penny 
Subject: Re: Invitation tu speak tu UNC alunmi on Masquerades uf 
Blackness: Representing Race in Cinema 

Dear Penny: Yes, I wuuld be interested in giving a lecture to the 
Lifekmg Learning Program Huwever, I will need a little more time in 
terms of cunfirming the topic. I just want tu let yuu knuw that my area 
of research primarily explores film history as it intersects with race 
be~2~re 1950 I will begin tu think abunt a tupic that will be 
apprupriate fur this group and will get back with you Please nute that 
I am teaching twu classes first summer session so it may be after this 
date be~2~re I can give my lecture some serious thought Finally, thanks 
[’or the invitation Sincerely’, Charlene Regester Quoting "Wyatt, Penny" 
<permy wyatt@UNC F.DU>: 

>> Dear Professor Regester, 
>> 

>> My name is Penny Wyatt and I am the new Coordinator of Alumni 
>> Educatiun ~2~r the General Alumni Association, responsible [’or 
>> cuordinating a ser~es of lectures by UNC faculty [’or our alumni called 

the Carolina 
>> Culiege [’or Lifelong Learning. I am wriung tu invite you tu present 
>a 

>> lecture in the Fall 2007 prograru. I was intrigued by the topic of 
>> your First Year Seminar, Masquerades of Blackness: Representing Race 

>> in Cinerua. I believe some aspect of this topic would be very 
>> appealing to our participants, but if you have another topic in mind 
>> that you would like to present I’m certainly open to that. 
>> 

>> I have attached a page of itfformation about the Carolina College for 
>> Lifelong Learning to give you some background as well as logistical 
>> irfformation about the lecture program. 
>> 

>> I do hope we can ~vork something out. I believe topics in your area of 

>> expertise would be interest to our alumni audience. I look forward to 

>> talking with you. 
>> 

>> Best regards, 
>> Penny Wyatt 
>> 

>> Penny Wyatt 
>> Coordinator of Almnni Education 
>> General Alumni Association 
>> alumni.unc, edu 

>> (919) 962-3574 
>> 
>> <<background info for potential lecturers.doc>> 
>> 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, May 3, 2007 4:06 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
AFAM 101 Summer Syllabus 

AFAM101-SUMSYL007.doc 

Dear Debby: Attached is my AFAM 101 Summer Syllabus. Sincerely, 
Charlene Regester 



AFAM 1 O1: THE BLACK EXPERIENCE 
SUMMER 2007 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: Friday 11:30-12:30 

COURSE DESCRIPTION 

Meeting Time: 9:45 - 11:15 
Meeting PL: 105 Gardner 

This course traces the development of slavery from its beginning up to its emancipation in the United 
States in 1865 by critically examining issues surrounding race, racism, and the origins of slavery. Specifically, the 
beginning of slavery, expansion of slavery, and later decline of slavery are analyzed to determine the impact that 
slavery had on the African American experience before 1865. 

Initially, ancient slavery is investigated to provide the historical framework for assessing how slavery 
evolved and to deconstruct many of the factors that led to its widespread development. The expansion of slavery 
in the sixteenth, seventeenth, and eighteenth centuries is further investigated to analyze the motivations 
surrounding both the longevity and expansion of slavery as many European powers became active participants in 
this trade. Of particular importance in this course is the evolution of slavery in the United States and the impact 
that this would have both internally and externally. An indepth view of the structure and organization of the slave 
trade is provided to enhance and facilitate a contemporary view of this experience. Finally, the decline of slavery 
in the nineteenth century is explored to foster an understanding regarding its diminishing popular appeal as an 
economic labor system. Moreover, the abolitionist movement in both its structure and design is critiqued to 
interrogate how the centrality of this movement was instrumental to facilitating slavery’s demise. Leaders of this 
movement and the burgeoning free black population are treated in an effort to assess how free blacks attempted 
to improve their status and create a new life for themselves once free. Slave culture and life are centered in this 
examination to reveal how the African American experience figured into the larger American cultural experience 
prior to 1865. This examination of slavery is a comprehensive examination and draws upon a variety of historial 
sources, documents, and visual representations to reconstruct this historical period. 

The instructional method and media used in this course will consist of lectures, texts, and videos. Three 
examinations will be given during the summer session. These examinations will consist of two tests and one final 
as these three assignments constitute 3/4’s of your grade. The remaining part of your grade will consist of one 
paper, which must be completed and submitted by the stated deadline. This paper must adhere to the basic rules 
on academic style i.e. MLA Handbook of Style, Turabian, etc. 

TEXTS 
Palmer, Colin. Passageways: An Interpretive History of Black America to 1865. Harcourt Brace, 1993. 
Walker, Margaret. Jubilee Boston: Houghton Mifflin, 1966. 

RESERVE TEXTS: 
Blassingame, John W. The Slave Community: Plantation Life in the Antebellum South. New York: Oxford 

University Press, 1972. (Reserve Reading) 

Mullane, Deirdre, ed. Crossing the Danger Water: Three Hundred Years of African-American Writing. New 
York: Anchor Books, 1993. (Reserve Reading) 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to write a paper of approximately 5 pages in length. This paper is due on or 
before June 11, 2007 

GRADING 
2 Tests = 50% 
Paper = 25% 
Final Exam = 25% 

EXAMS 
There will be three scheduled examinations that must be taken on the dates specified. 

A TTENDANCE 
Class attendance is mandatory. 



CLASS PARTICIPA TION 
Class participation is encouraged and will influence your final course grade. 



WEEKLY CLASS SCHEDULE 

Week I 

Week II 

May 15-18 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
Organization and structure of the 

slave trade 
Old African Blasphemer 
Sankofa 

May 21-25 
Impact of the slave trade on 
European and African Societies 

Middle Passage 
Racial slavery in North America 

during the 17th century 
Indentured servitude vs. slavery 
Development of Plantation 

Societies in the Americas 
Slave Community 
Amistad 

EXAM I 

Week III 

Week IV 

Week V 

May 29-June 1 
Slave Culture 
Linguistic Patterns 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
Half Slave/Half Free 

May 28 Holiday 

June 4-8 
Slave Religion 
Patterns of Resistance 
Slave Revolts 
Runaways 
Maroons 
Underground Railroad 
Legal Status of Free Blacks 
EXAM II 
Slave Catchers/Slave Resisters 

June 11-15 
June 11, 2007 - PAPER DUE 
Free Blacks 
Schools 
Mutual Aid Societies 
Abolition Movement 
Abolitionists 
Course Evaluation 
Review for Final Exam 
Glory 
Flight to Freedom 

FINAL EXAMINATION: Monday June 18, 2007 at 8:00 a.m. - 11:00 a.m. 



Review of Essay entitled: "New Immigrant, Old Story: 
Russian Women in 1990s Israeli Cinema" 

Jonrnal of Film and Video 

This essay is outside of my area of study, and therefore, I am limited in my review of this work. 

The essay "New Immigrant, Old Story,," seems to present the historical context quite well. 
However, the essay itself does not really seem to begin until it examines the two films: Saint 
Clara, and Yana’s Friends’. When the writer discusses these two films in terms of their 
similarities and differences, his work provides a comprehensive analysis. Furthermore, his/her 
discussions of accents, of language, and of point of view, appear to be appropriate topics to 
address, as seen in the larger discussion. 

The fact is that this is rather a unique subject-matter. Again, I must admit that I lack the 
knowledge to discern whether or not the information presented is accurate or inaccurate. 
The subj ect matter is quite inviting--and timely as well. Unfortunately, I cannot evaluate 
whether the essay has effectively or ineffectively reconstructed this history. 

Operating on the assumption that the essayist has provided an accurate historical context 
and analysis of these films, I think that the essay warrants consideration for publication. 
But, because, as stated above, my knowledge is quite limited in this area, for a final 
decision I defer to other reviewers who may be more familiar with this material. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, May 3, 2007 5:07 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: Summer School Syllabus 

Yes, I think so. Sincerely, Charlene Regester Quoting Deborah Crowder 
<dacrowde@email.unc.edu>: 

Hi Dr. R. I received the two syllabi. Is it ok to go ahead and copy 
them when we get a chance? dc 

regester@email.tmc.edu wrote: 

>> Dear Debby: Attached is a copy of my AFAM 276 Summer School 
>> Syllabus. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, May 8, 2007 4:26 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: [african-and-afro-american-smdies-faculty] Graduation reception 

Dear Debby: As previously mentioned, I will be unable to attend. This 
is really a short notice. Sincerely, Charlene Regester Quoting Deborah 
Crowder <dacrowde@email.unc.edu>: 

Dear colleagues, 

As is now customary, we will hold a departmental graduation ceremony 
to celebrate the achievements of our graduating seniors. We will hold 
the ceremony on Saturday May 12th from 2-4 pm in the Sonja Haynes 
Stone Center for Black Culture and History. The occasion also serves 
as a forum for socializing with the the parents and relatives of our 
students. Given the importance of the occasion, I am asking that we 
all spare the couple of hours it will take to hold the reception. We 
really need to send off our students with a big bang. 

All the best, 
Julius. 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Friday, May 18, 2007 9:09 AM 

Demetria Howard-Watkins <howardwa@email.unc.edu> 

Re: Speculative Fiction Conference 

Dear Demetria: Yes, I will provide a present.ntion on this fihn for your 
conference However, I really have to give this topic some thought 
since my area of research prunarily explores early cinema. Yet, I will 
do the best that I can By the way tell Dr Darity that he definitely 
needs to show the documenta~ by the filrmnaker from Kansas on VVhat 
would have happened if the South had won the Civil War Finally, thanks 
much for the invitation and I will defimtely be a participant in this 
conference. Sincerely, Charlene Regester Quoting Demetria 

Howard-Watkins <howardwa @email unc edu>: 

Good Afternoon Professor Regester: 

I am the program coordinator for the hastitute of African American 
Research (IAAR) at the University of North Carolina at Chapel Hill. 
On behalf of the IAAR Director, Dr William Darity, Jr, I am writing 
to extend and invitation to you to participate in a conference on 
speculative literature and alternate histories of the South The 
tentative dates of the conference are Tuesday November 6, 2007 
through Thursday, November 8, 2007. 

The conference will feature works of art that "speculate" on or 
present alternate histories about the American South. In general, 
speculative art tests various hypotheses within experimental, 
creative mediums in order to proffer plausible but different results 
of past events Among other activities, conference participants will 
examine fiction and non-fiction that conjectures on what would have 
happened if the South had won the Civil War. The conference will also 
highlight other counter-historical art works (film, visual art, 
music) that re-imagine American History, the plight of African 
Americans, the institution of slavery, and human evolution, generally 

We specifically invite you to present an assessment (6-8 pages in 
length) of the movie/White Man’s Burden/on *Wednesday, November 
2007*. The movie stars Harry Belafonte and John Travolta and presents 
an alternative view of racism with African-Americans and whites in 
reverse roles We will screen the film during the lunch break 
preceding your presentation. 

Thank you and please let me know if you have an?’ questions We look 
forward to working with you! 

Best, 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, May 23, 2007 8:44 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Annual Report 

Dear Debby: I submitted my annual report some time ago. Therefore, I 
assume that the email sent to the faculty did not include me. If it 
does include me, then apparently I did not hit the appropriate key to 
insure that it was actually sent. You can let me know. Sincerely, 
Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, May 23, 2007 5:09 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: Annual Report 

Dear Debby: The exams are located in my office either on the desk or in 
the file cabinet as always -- they are appropriately labeled. As for 
the Annual Report, I did finish but assumed that we could go back in 
the event that we needed to change something. I was attempting to find 
out if one of my essays was actually in print but the report can be 
sent without this information. Sincerely, Charlene Regester Quoting 
Deborah Crowder <dacrowde@email.unc.edu>: 

Ok, fine. You just didn’t click that you had finished to I was 
making sure you weren’t wanting to add something. Also, we need to 
get your final exams from the spring. Someone was asking about 
seeing theirs today. DC 

regester@email.tmc.edu wrote: 

>> Dear Debby: I submitted my annual report some time ago. Therefore, I 
>> assume that the email sent to the faculty did not include me. If it 
>> does include me, then apparently I did not hit the appropriate key 
>> to insure that it was actually sent. You can let me know. Sincerely, 
>> Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, August 15, 2007 2:38 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
syllabus 

276- Fall07Tuesyllabus.doc; 276- Fall 07Tuesday sched.doc 

DearDebby: Attached are the syllabi for both classes. I will not be on 
campus until Monday. Please let me know that you have received this 
material. Sincerely, Charlene Regester 



AFAM 276 (76) - THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester Meeting Time: 3:30-6:20 T 
Office: 204 Battle Hall Meeting Place: 105 Gardner 
Office Hours: TH 12:30-1:30 TUESDAY 

COURSE DESCRIPTION 
Fall 2007 

African Americans have been involved in the cinema industry and have made significant contributions to 
filmmaking. They have participated as writers, directors, producers, actors, etc. and have played a key role in the 
development of this industry. Although African Americans have contributed to the growth and development of the 
cinema industry, rarely have their efforts been recognized or their contributions to the filmmaking industry been noted. 
Film histories often exclude the African American in their reporting of cinema history or provide minimal coverage of the 
African American and his involvement in this industry. Thus, AFAM 276 is a critical, historical, and theoretical 
examination of the African American in cinema from the 1900s to the present. This examination will seek to analyze 
their role on screen; will explore how stereotypical representations of the African American developed; and will 
investigate the efforts of a number of African American actors and actresses who attempted to subvert these 
representations. 

This examination is essential to understanding the black experience in the United States. It is well known that 
the media is an integral part of American society and has often been credited with molding and shaping existing 
attitudes regarding its ethnic and cultural diversity. Therefore, examining the role of the African American and their 
representations in cinema will serve to provide a better understanding of the black experience in American society and 
will serve to provide a better understanding of the role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the 
motion picture industry and to reveal how blacks were initially portrayed on screen. The emergence of all-black cast 
films from 1910 to 1920 is examined to determine why these films developed and why audiences craved these screen 
images. The more sophisticated all-black cast films produced from 1920 to 1930 are examined to determine why these 
films increased in popularity and why black film stars began to emerge. African American screen images in motion 
pictures from 1930 to 1940 are examined to reveal how the African American image began to change from that of a 
subservient to a more assertive and humane individual. Representations of African Americans from 1940 to 1950 are 
examined to determine how and why black entertainers, particularly musicians, began to dominate the screen. Films 
produced from 1950 to 1960 are examined to investigate how the integrationist era began to influence the screen image 
of the African American. Black screen images from 1960 to 1970 are examined to determine how the resurgence of 
black pride influenced this representation and how this resurgence of black pride led to the development of black 
exploitation films. Black exploitation films are examined to determine why they began to decline in popularity and why 
black audiences began to demand more quality black films. African American representations from 1980 to 1990 are 
examined to reveal how black comedians began to dominate the black screen image and to determine the impact new 
black filmmakers have on the contemporary representation of the African American in cinema. The preponderance of 
black filmmakers in the decade of the 1990s is examined to determine how they influenced and shaped filmmaking in 
this period. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest 
speakers. Two examinations (a midterm and final exam) will be given during the semester. Students are required to 
submit two papers (7-9 pages in length) examining the portrayal of the African American in motion pictures. These 
papers must be completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA 
Handbook of Style, Turabian, etc). 
TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. New 

York: Continuum (1989). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representinq Blackness: Issues in Film and Video New Brunswick, N J: Rutgers UP, 1997. 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster 

(1988). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writinq Himself into History. New Jersey: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Cripps, Thomas. Slow Fade to Black: The Ne.qro in American Film, 1900-1942. New York: Oxford University Press 

(1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Green, J. Ronald. Strai.qht Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 
OTHER RESOURCES: 
The Sonja Haynes Stone Center for Black Culture and History 
http://www.lib.unc.edu/stone/afam film guide.html 
ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (7-9 pages) due on October 9, 2007 (PAPER I) and November 20, 2007 
(PAPER II). 



GRADING 
Midterm 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two 
examinations (midterm and final) 
that must be taken on the dates 
specified. 
ATTENDANCE: Class attendance 
is mandatory. 
CLASS PARTICIPATION: Class 
participation is encouraged and 
will influence your final course 
grade. 



August 21 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
"Ethnic Notions" 

August 28 
Emergence of All-Black Cast 

Films 
The Birth of a Nation 
Emergence of Black Actors 
"Hallelujah" 

September 4 
Rise of Black Film Stars 
1910- 1920 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
"Emperor Jones" 

September 11 
Black Independent Filmmaker 

Oscar Micheaux 
Black Westerns 
"Race Movies"/"Within Our 

Gates" 

September 18 
Servants and Maids Dominate 

the Screen Image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
"Imitation of Life" 

September 25 
Entertainers as Film Stars 
Lena Horne 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940 - 1950 

TUESDAY WEEKLY SCHEDULE 
"Lost Boundaries"/"Intruder in 
the Dust" 

October 2 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
"No Way Out" 

October 9 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
"In the Heat of the Night"/ 
"A Raisin in the Sun"/"Shaft" 
PAPER I DUE October 9 

October 16 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
"Cooley High" 

FALL BREAK 
MID TERM EXA M 

October 23 
Impact of Black Exploitation 

Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Crier 
1965 - 1970 
"A Soldier’s Story" 

October 30 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
"Devil in a Blue Dress" 

November 6 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
1975 - 1980 
"Boyz’n’the Hood" 

November 13 
Black Comedians (Cont.) 
Eddie Murphy 
Whoopi Goldberg 
Impact of "The Color Purple" 
Introduction to the 1990s 
John Singleton 
1980 - 1985 
"Crash" 

November 20 
Contemporary African American 

Filmmakers 
Spike Lee as Producer, Director, 

& Actor 
1985 - 1990 
African American Cinema in the 
1990s 
"Get on the Bus"/"He Got 

Game"/"Do the Right Thing"/ 
"Bamboozled"/"Twenty-Fifth 
Hour" 
"Inside Man" 
PAPER II DUE November20 
THANKSGIVING 

November 27 
Intro to New Decade of 2000 
Blacks-Academy Awards 
"Green Mile"/"Training 

Day"/"Monster’s Ball"/"Ray"/ 
"Last King of Scotland" 
"D~j~ vu" 

December 4 
Contemporary Representations 
"Hustle and 
Flow"/"Shadowboxer" 
Course Evaluation 
Review for Final 

FINAL EXAMINATION: Friday, December 14, 2007 4pm 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, August 15, 2007 2:39 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Syllabus 

101 -SYL.Fall07. doc 

Dear Debby: Attached is the syllabus for AFAM 101. Sincerely, Charlene 
Regester 



Instructor: Dr. Charlene Regester 
Office: 204 Battle 
Office Hours: Th 12:30 - 1:30 

AFAM 101 (40) THE BLACK EXPERIENCE 
Fall 2007--Class Time: T/Th 11-12:15 
Place.: GA 105 
Section: 2 

COURSE DESCRIPTION: 
AFAM 40 is designed to examine slavery from its inception to its virtual demise in North America in 1865. This 

examination of slavery explores its beginning, which can be traced to the practice of slavery in Greek and Roman Empires, the 
organization of the slave trade, the widespread development of slavery throughout the diaspora, the demise of this institution, and 
the impact that slavery would have on American society. 

Ancient slavery is examined to provide an understanding as to how slavery evolved. The ideological as well as political 
factors influencing the emergence of this institution are explored. Arguments attempting to legitimize the practice of this institution 
are introduced, debated, and examined. 

The organization and structure of the slave trade is introduced to reveal how this economic system of labor while capital 
producing, was similarly engaged in the exploitation of humans. Arguments regarding labor systems, capitalism, and business 
practices are reviewed. 

In the sixteenth, seventeenth, and eighteenth centuries, slavery became widespread throughout the diaspora. Slavery was a 
practice that a variety of European powers engaged in and competed for dominance in this trade. Institutions of slavery began to 
emerge throughout the diaspora and their existence in other parts of the world are compared and contrasted to slavery as it evolved 
in North America. Slave religion, culture, and family are among those aspects of slave life that are treated in this course. 

The decline of slavery is examined to provide an understanding as to why slavery lost its popularity and appeal. The 
abolition of slavery is traced and issues surrounding its dissolution are explored. Free Blacks involved in the abolition of slavery and 
those who attempted to assert themselves following their enslavement, are explored in detail. This examination of slavery attempts to 
provide the historical context within which slavery was introduced, developed, and ultimately dissolved while providing an 
understanding of the black experience prior to 1865. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Three 
examinations will be given during the semester. These examinations will consist of two tests and one final exam which will 
collectively constitute 3/4’s of your grade. The remaining part of your grade will consist of a paper which must be completed and 
submitted by the stated deadline. This paper must adhere to basic rules on academic style i.e. Chicago Manual of Style or MLA 
Handbook of Style. 

REQUIRED TEXTS 
Blassingame, John W. The Slave Community: Plantation Life in the Antebellum South. New York: Oxford University Press, 1972. 

Palmer, Colin. Passageways: An Interpretive History of Black America to 1863. Orlando, Florida: Harcourt & Brace Publishers, 
1997. 

Walker, Margaret. Jubilee New York: Bantam Books, 1966. 

SECONDARY TEXTS 
Mullane, Deirdre, ed. Crossing the Danger Water: Three Hundred Years of African-American Writing. New York: Anchor Books, 

1993. 
Thompson, Vincent. The Making of the Diaspora in the Americas 1441-1900. New York: Longman, 1987. 

COURSEPACK 
In addition to the texts required for this course, a course pack has also been compiled and contains articles relevant to 
materials introduced in class. 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to write a paper approximately 5-7 pages in length. This paper is due on or before October 16, 

2007. 

GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 

EXAMS: There will be three scheduled examinations which must be taken on the dates specified. No make-ups will be 
given. 

ATTENDANCE: Class attendance is mandatory and will influence your final course grade. 



CLASS PARTICIPATION: 

WEEKLY CLASS SCHEDULE 

Class participation is encouraged. 

FINAL EXAM: THURSDAY, December 13, 2007- 12noon 



Week I 

Week II 

Week III 

Week IV 

Week V 

Week VI 

Week VII 

Week VIII 

Aug. 21 -Aug. 23 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 

Aug. 28- Aug. 30 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
"Old African Blasphemer" 

Sept. 4 - Sept. 6 
Organization and structure of the 

slave trade 
Impact of the slave trade on 

European and African Societies 
Middle Passage 

Sept. 11 - Sept. 13 
Evolution of slavery in Latin 

America 
Introduction to Racial Slavery in 

North America 
"Amistad" 

Sept. 18 - Sept. 20 
Racial slavery in North America 

during the 17th century (Cont.) 
Indentured servitude vs. slavery 

FIRST EXAM 

Sept. 25 - Sept. 27 
Development of Plantation 
Societies in the Americas 
Slave Community 
"New York Burial Ground 
Project" 

Oct. 2 - Oct. 4 
Slave Culture 
Linguistic Patterns 

Oct. 9 - Oct. 11 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
"Half Slave/Half Free" 

Week IX Oct. 16 
Slave Religion 
Patterns of Resistance 
"Amistad" 

FALL BREAK 
PAPER DUE October 16 

Week X Oct. 23 - Oct. 25 
Slave Revolts 
Haitian Revolution 
Runaways/Maroons 
"Slave Resisters and Slave 
Catchers" 
SECOND EXAM 

Week XI 

Week XII 

Oct. 30 - Nov. 1 
Underground Railroad 
Legal Status of Free Blacks 
"Flight to Freedom" 

Nov. 6- Nov. 8 
Free Blacks 
Schools 
Churches 

Week XIII Nov. 13- Nov. 15 
Newspapers 
Literary Socities 
"Glory" 

Week XIV Nov. 20 
Mutual Aid Societies 
Abolition Movement 
Thanksgiving Holiday 

Week XV Nov. 27 - Nov. 29 
Black Abolitionists 
White Abolitionists 

Week XVI Dec.4 
Course Evaluation 
Review for Final Exam 



WEEKLY CLASS SCHEDULE 

FINAL EXAM: THURSDAY, December 13, 2007- 12noon 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, August 15, 2007 3:07 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: syllabus 

101 -SYL.Fall07. doc 

Dear Debby: I will attempt to forward AFAM 101. Sincerely, Charlene 
Regester Quoting Deborah Crowder <dacrowde@email.tmc.edu>: 

Hey Charlene. I got the syllabus for 276 in two pieces but nothing 
for 101. Thanks so much for sending this along. It is a big help. 
See you next week! dc 

regester@email.tmc.edu wrote: 

>> DearDebby: Attached are the syllabi for both classes. I will not be 
>> on campus until Monday. Please let me know that you have received 
>> this material. Sincerely, Charlene Regester 



Instructor: Dr. Charlene Regester 
Office: 204 Battle 
Office Hours: Th 12:30 - 1:30 

AFAM 101 (40) THE BLACK EXPERIENCE 
Fall 2007--Class Time: T/Th 11-12:15 
Place.: GA 105 
Section: 2 

COURSE DESCRIPTION: 
AFAM 40 is designed to examine slavery from its inception to its virtual demise in North America in 1865. This 

examination of slavery explores its beginning, which can be traced to the practice of slavery in Greek and Roman Empires, the 
organization of the slave trade, the widespread development of slavery throughout the diaspora, the demise of this institution, and 
the impact that slavery would have on American society. 

Ancient slavery is examined to provide an understanding as to how slavery evolved. The ideological as well as political 
factors influencing the emergence of this institution are explored. Arguments attempting to legitimize the practice of this institution 
are introduced, debated, and examined. 

The organization and structure of the slave trade is introduced to reveal how this economic system of labor while capital 
producing, was similarly engaged in the exploitation of humans. Arguments regarding labor systems, capitalism, and business 
practices are reviewed. 

In the sixteenth, seventeenth, and eighteenth centuries, slavery became widespread throughout the diaspora. Slavery was a 
practice that a variety of European powers engaged in and competed for dominance in this trade. Institutions of slavery began to 
emerge throughout the diaspora and their existence in other parts of the world are compared and contrasted to slavery as it evolved 
in North America. Slave religion, culture, and family are among those aspects of slave life that are treated in this course. 

The decline of slavery is examined to provide an understanding as to why slavery lost its popularity and appeal. The 
abolition of slavery is traced and issues surrounding its dissolution are explored. Free Blacks involved in the abolition of slavery and 
those who attempted to assert themselves following their enslavement, are explored in detail. This examination of slavery attempts to 
provide the historical context within which slavery was introduced, developed, and ultimately dissolved while providing an 
understanding of the black experience prior to 1865. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Three 
examinations will be given during the semester. These examinations will consist of two tests and one final exam which will 
collectively constitute 3/4’s of your grade. The remaining part of your grade will consist of a paper which must be completed and 
submitted by the stated deadline. This paper must adhere to basic rules on academic style i.e. Chicago Manual of Style or MLA 
Handbook of Style. 

REQUIRED TEXTS 
Blassingame, John W. The Slave Community: Plantation Life in the Antebellum South. New York: Oxford University Press, 1972. 

Palmer, Colin. Passageways: An Interpretive History of Black America to 1863. Orlando, Florida: Harcourt & Brace Publishers, 
1997. 

Walker, Margaret. Jubilee New York: Bantam Books, 1966. 

SECONDARY TEXTS 
Mullane, Deirdre, ed. Crossing the Danger Water: Three Hundred Years of African-American Writing. New York: Anchor Books, 

1993. 
Thompson, Vincent. The Making of the Diaspora in the Americas 1441-1900. New York: Longman, 1987. 

COURSEPACK 
In addition to the texts required for this course, a course pack has also been compiled and contains articles relevant to 
materials introduced in class. 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to write a paper approximately 5-7 pages in length. This paper is due on or before October 16, 

2007. 

GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 

EXAMS: There will be three scheduled examinations which must be taken on the dates specified. No make-ups will be 
given. 

ATTENDANCE: Class attendance is mandatory and will influence your final course grade. 



CLASS PARTICIPATION: 

WEEKLY CLASS SCHEDULE 

Class participation is encouraged. 

FINAL EXAM: THURSDAY, December 13, 2007- 12noon 



Week I 

Week II 

Week III 

Week IV 

Week V 

Week VI 

Week VII 

Week VIII 

Aug. 21 -Aug. 23 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 

Aug. 28- Aug. 30 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
"Old African Blasphemer" 

Sept. 4 - Sept. 6 
Organization and structure of the 

slave trade 
Impact of the slave trade on 

European and African Societies 
Middle Passage 

Sept. 11 - Sept. 13 
Evolution of slavery in Latin 

America 
Introduction to Racial Slavery in 

North America 
"Amistad" 

Sept. 18 - Sept. 20 
Racial slavery in North America 

during the 17th century (Cont.) 
Indentured servitude vs. slavery 

FIRST EXAM 

Sept. 25 - Sept. 27 
Development of Plantation 
Societies in the Americas 
Slave Community 
"New York Burial Ground 
Project" 

Oct. 2 - Oct. 4 
Slave Culture 
Linguistic Patterns 

Oct. 9 - Oct. 11 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
"Half Slave/Half Free" 

Week IX Oct. 16 
Slave Religion 
Patterns of Resistance 
"Amistad" 

FALL BREAK 
PAPER DUE October 16 

Week X Oct. 23 - Oct. 25 
Slave Revolts 
Haitian Revolution 
Runaways/Maroons 
"Slave Resisters and Slave 
Catchers" 
SECOND EXAM 

Week XI 

Week XII 

Oct. 30 - Nov. 1 
Underground Railroad 
Legal Status of Free Blacks 
"Flight to Freedom" 

Nov. 6- Nov. 8 
Free Blacks 
Schools 
Churches 

Week XIII Nov. 13- Nov. 15 
Newspapers 
Literary Socities 
"Glory" 

Week XIV Nov. 20 
Mutual Aid Societies 
Abolition Movement 
Thanksgiving Holiday 

Week XV Nov. 27 - Nov. 29 
Black Abolitionists 
White Abolitionists 

Week XVI Dec.4 
Course Evaluation 
Review for Final Exam 



WEEKLY CLASS SCHEDULE 

FINAL EXAM: THURSDAY, December 13, 2007- 12noon 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, August 15, 2007 3:45 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: syllabus 

Dear Debby: No, I have not heard from Robin since she left -- hope 
everything is okay. I will give you a call on my cell. Sincerely, 
Charlene Regester Quoting Deborah Crowder <dacrowde@email.unc.edu>: 

I have them both. No worries. And thanks again. Have you talked to 
Robin? dc 

regester@email.unc.edu wrote: 

>> Dear Debby: I will attempt to forward AFAM 101. Sincerely, Charlene 
>> Regester Quoting Deborah Crowder <dacrowde@email.unc.edu>: 
>> 

>>> Hey Charlene. I got the syllabus for 276 in two pieces but nothing 
>>> for 101. Thanks so much for sending this along. It is a big help. 
>>> See you next week! dc 
>>> 
>>> regester@email.unc.edu wrote: 
>>> 
>>>> DearDebby: Attached are the syllabi for both classes. I will not 
>>>> be on campus until Monday. Please let me know that you have 
>>>> received this material. Sincerely, Charlene Regester 

>> 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, August 24, 2007 2:16 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: [Fwd: Susy] 

Dear Debby: Thanks much. Sincerely, Charlene Regester Quoting Deborah 
Crowder <dacrowde@email.unc.edu>: 

> 

> 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, August 29, 2007 11:36 AM 

@gm~l.com 

Fwd: [atkican- a~d- afro- ame6 ca~- studies- the ulty] Position Open: Graduate Research Consultant 

GRC ad.doc; klcaldwe.vcf 

..... Forwarded message from klcaldwe@email unc edu ..... 

Date: Tue, 28 Aug 2007 14:14:30 -0400 
From: Kia Lilly Caldwell <klcaIdwe@email.unc.edu> 

Reply-To: Kia Lilly Caldwel[ <klcaldwe@email.unc.edu> 
Sut~iect: [african-and-afro-american-smdies-[’aculty] Position Open: 
Graduate Research Consultant 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

Dear Colleagues: 

Please forward the attached job announcement to interested graduate students. 

Thanks in advance for your help. 

Kia 

Job Announcement 

Graduate Research Consultant 
Fall 2007 

A Graduate Research Consultant is being sought for an m~dergraduate 

course on Black Women in America (AFAM 266/¥VMST 266). The Graduate 
Research Consultant (GRC) will work with the instructur to develop 
guidelines for the development and evaluation of student research 
projects. The GRC will also work closely with students as they develop 
their research proj ects and presentations. Graduate students with a 
background in African-American studies, women and gender studies, 
sociology’, and anthropology are especially- encouraged to apply. The 
GRC ~vill receive a payment of $500 for 30 hours of work during the Fall 
2007 semester. Applicants should send their CV and the names of two 
references to Professor Kia Caldwell, klcaldwe@emaihunc.edu, by- August 
31, 2007. 

--- You are currently subscribed to 
african-and-afro-american-studies-facul~" as: regester@email.unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Thursday. 9:18 AM 

@gma~l.com> 

Re: [at~can- aM- afro- ame6 ca~- studies- the ulty] Position Open: Graduate Research Consultant 

Dear     Thal"~ks for the update. Regarding Katrina, last night I saw 
part of;Vhen the Leviees Broke During the surmner I attended a film 
conference and another documetaW on Katrina was shown -- so these 
works have been quite interesting as well as disheartening. Also, what 
is interesting is that both imply that this is a conspiracy to displace 
poor people and assume control of their property,. If you need me 
regarding the bibliography proiect, please let me kno~v. Sincerely, 
Charlene Regester Quoting                   @gmaihcom>: 

> Thal~ you for the forward! I received it tl~rough the HIST department, but I 
> don’t plan to apply this semester,            and I are meeting tomorrow 
> at 1 p.m. to look at the databases.I hope your day is going ~vell. Have you 
> been follo~ving the Katrina Armiversaw events? 

> Sincerely, 

> On regester@emaihunc.edu <regester@emaihunc.edu> wrote: 

>> ..... Forwarded message from klcaldwe@email uric edu ..... 
>> Date: Tue,             14:14:30-(MO3 
>> From: KiaLilly Caldwell<klcaldwe@email.unc edu> 
>> Reply-To: Kia Lilly CaldweH <klcaldwe@email.unc.edu> 
>> Subject: [african-and-afro-american-studies-facul~] Position ()pen: 
>> Graduate Research Consultant 
>> To: african-an d-afro-american-studies-fac ulty 
>> < afiqcan-and-afro-american-smdies-[’aculty@Iistserv.unc, edu> 
>> 

>> Dear Colleagues: 
>> 

>> Please forward the attached j ob announcement to interested graduate 
>> students. 

>> Thanks in advance for your help. 

>> Kia 

>> Job Announcement 

>> Graduate Research Consultant 
>> Fall 2007 

>> A Graduate Research Consultant is being sought for an undergraduate 
>> cottrse on Black Women in America (AFAM 266/~\qVIST 266). The Graduate 
>> Research Consultant (GRC) xvill work w-ith the instructor to develop 
>> guidelines for the development and evaluation of student research 
>> projects. The GRC will also work closely with students as they develop 
>> their research projects and presuntations. Graduate students with a 
>> background in African-American studies, xvomen and gender studies, 
>> sociology, and antl-tropology are especially encouraged to apply. The 
>> GRC xvill receive a payment of $500 for 30 hours of xvork during the Fall 
>> 2007 semester. Applicants should send their CV and the names of two 
>> references to Professor Kia Caldwell, klcaldwe@emaihunc.edu, by 

>> --- You are CUlwently subscribed to 
>> african-and-afro-amcrican-studies-faculty as: regester@en~aihunc.edu. 

>> ..... End forwarded message ..... 

> "Their stow, yours, mine -- it’s what we all carW with us on this trip we 
> take, and we owe it to each other to respect our stories and learn from 
> them." 
> -- William Carlos Williams 

> U. North Carolina, Chapel Hill 





From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, September 25, 2007 10:18 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
AFAM 101 - Exam I 

Exam 1AFAM 101F all 07.DOC 

Dear Debby: Attached is a copy of my AFAM 101 exam that I am giving 
today. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, September 26, 2007 5:51 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: [african-and-afro-american-studies-faculty] Urgent re departmental meeting October 
5, 2007 

Dear Debby: I will be unable to make this meeting. I am meeting with 
someone from the State Department and I cannot change this meeting. 
Sincerely, Charlene Regester Quoting Deborah Crowder 
<dacrowde@email.unc.edu>: 

>> Dear Colleagues: 
>> 
>> As most of you know, Professor Micere Mugo, Chair of the Department 
>> of African American Studies at Syracuse University will be on campus 
>> on Friday October 5, 2007 to give the annual Afrian Diaspora Lecture 
>> sponsored by the SHS Center for Black Culture and History. 
>> 
>> The Department of African American Studies at Syracuse is one of the 
>> few departments which have a graduate program in African American 
>> Studies in the country. To take advantage of Professor Micere’s 
>> visit, our Graduate Studies Planning Committee (Perry, Kia, Ann and 
>> Eunice) have arranged that as a department, we meet with her to 
>> learn about the Syracuse program in assisting us in our planning 
>> process. 
>> 

>> To that effect, I am calling a departmental meeting on Friday, 
>> October 5, 10.00-11.30 AM at the Fedex Global Education Center, Room 
>> 2008. The sole agenda of the meeting is to exchange ideas on 
>> graduate programs in African Diaspora Studies. 
>> 
>> Please put the date on your calenders. 
>> Best, 
>> Julius 

> 

> 

> 

> --- You are currently subscribed to 
> african-and-afro-american-studies-faculty as: regester@email.unc.edu. 
> 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, September 26, 2007 5:52 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: [african-and-afro-american-studies-faculty] Summer 2008 

Dear Debby: Yes, I would like to teach first session summer -- AFAM 101 
and AFAM 276. Sincerely, Charlene Regester Quoting Deborah Crowder 
<dacrowde@email.unc.edu>: 

Hi all. I have 2008 summer requests from Eunice, Robert, Reg and 
Kia(negative). Would all others please send me your requests or lack 
thereof asap for planning purposes? Thanks much. dc 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, September 27, 2007 10:12 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: [african-and-afro-american-studies-faculty] Urgent re departmental meeting October 
5, 2007 

Dear Debby: Yes, I might be able to make this meeting. I assumed that 
the meeting was tomorrow instead of next week. Sorry for the error. 
Sincerely, Charlene Regester Quoting Deborah Crowder 
<dacrowde@email.unc.edu>: 

>> Dear Colleagues: 
>> 
>> As most of you know, Professor Micere Mugo, Chair of the Department 
>> of African American Studies at Syracuse University will be on campus 
>> on Friday October 5, 2007 to give the annual Afrian Diaspora Lecture 
>> sponsored by the SHS Center for Black Culture and History. 
>> 
>> The Department of African American Studies at Syracuse is one of the 
>> few departments which have a graduate program in African American 
>> Studies in the country. To take advantage of Professor Micere’s 
>> visit, our Graduate Studies Planning Committee (Perry, Kia, Ann and 
>> Eunice) have arranged that as a department, we meet with her to 
>> learn about the Syracuse program in assisting us in our planning 
>> process. 
>> 

>> To that effect, I am calling a departmental meeting on Friday, 
>> October 5, 10.00-11.30 AM at the Fedex Global Education Center, Room 
>> 2008. The sole agenda of the meeting is to exchange ideas on 
>> graduate programs in African Diaspora Studies. 
>> 
>> Please put the date on your calenders. 
>> Best, 
>> Julius 

> 

> 

> 

> --- You are currently subscribed to 
> african-and-afro-american-studies-faculty as: regester@email.unc.edu. 
> 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday,                4:10 PM 

@email.unc.edu> 
[african-and-afro-american-studies-faculty] [Fwd: UNC GuluWalk 

UNC GuluWalk     .msg 

..... Forwarded message from dacrowde@email.unc.edu ..... 
Date: Mon,           14:58:02 -0400 
From: Deborah Crowder <dacrowde@email.unc.edu> 

Reply-To: Deborah Crowder <dacrowde@email.unc.edu> 
Subject: [african-and-afro-american-studies-faculty] [Fwd: UNC GuluWalk 

To: african-and-afro -american-studie s-faculty 
<african-and-afro-american-studie s-faculty@listserv.unc .edu> 

Please announce in class. 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

~email.unc.edu> 

Saturday,               8:57 PM 

Gore, Travis <stgore@email.unc.edu>; Crowder, Deborah A <dacrowde@email.unc. edu> 

UNC GuluWalk 

Hi Travis and Debby, 
I’m not sure who’s in charge of sending things out over the departmental 
listserv, but could you send this event announcement out over it? It’s 
about an upcoming walk to raise awareness about the conflict in Northern 
Uganda that I think many students in Afam and African studies would be 
interested in. Thanks, 

UNC GuluWalk Coordinator 

Be a reason for hope in Northern Uganda! 

Walk with us Sunday,            in the annual UNC GuluWalk, hosted by 
Campus Y and Student Movement to End Child Soldiering (SMECS). This 
4-mile walk through Chapel Hill and Carrboro, one of nearly 100 
GuluWalks worldwide, is designed to raise awareness about the plight of 
child soldiers and displaced persons in war-tom regions of Northern 
Uganda. GuluWalk also raises funds in support of NGOs working with 
children in affected areas. 

This year’s walk will feature Dr. Okot Nyormoi, an NCCU professor from 
Gulu, Uganda. He will speak on the changing situation in Northern 
Uganda, and the shift in focus from child night commuting to the 
miserable conditions and high mortality in displacement camps. 

Awareness efforts such as the GuluWalk are crucial for raising public 
support and pressuring political leaders to wield their influence for 
peace in Northern Uganda. The ongoing 21-year civil war has resulted in 
the forced displacement of close to 2 million people, over half a 
million deaths, and the abduction of an estimated 35,000 children for 
use as sex slaves and child soldiers. In displacement camps, abhorrent 
conditions result in over 1,000 excess deaths per week - mainly 
children. With the recent effort to renew peace talks, increased 
international pressure is more vital than ever to ensure progress and an 
end to the war. 

Event Details 

Date: Sunday, 
Time: Check-in begins at 1 pm, with speakers starting at 2. The walk 
will begin around 2:30 and should last until about 4:30. 
Location: The walk will begin and end in the Pit, at the center of UNC’s 
campus. 
Route: 4 miles through downtown Chapel Hill and neighboring Carrboro. 

For more information or to fundraise, email eeburess@email.unc.edu or 
visit guluwalk.com!chapelhill. To learn more about the situation in 
Northern Uganda, visit www.ugandacan.org/history.php. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, October 22, 2007 4:11 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: [african-and-afro-american-studies-faculty] Urgent: Faculty Development Fund 

Dear Debby: Thanks much. Sincerely, Charlene Regester Quoting Deborah 
Crowder <dacrowde@email.unc.edu>: 

Hey Charlene. I guess when your papers are accepted you should 
submit a dollar amotmt request. Include registration, transportation 
and subsistence, dc 

regester@email.tmc.edu wrote: 

>> Dear DebbY: Regarding the funds for faculty development, I will 
>> attend two conferences in the Spring and will need travel funds. One 
>> conference will be held in Philadelphia and the other will be held 
>> in San Francisco. My proposals have been submitted but I don’t know 
>> if the papers have yet been accepted. Thanks much for your 
>> consideration. Sincerely, Charlene Regester Quoting Deborah Crowder 
>> <dacrowde@email.unc.edu>: 
>> 

>>> --- You are currently subscribed to 
>>> african-and-afro-american-studies-faculty as: 
>>> regester@email.unc.edu. 
>> 

>> 

>> 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, 3:53 PM 

~email.unc.edu> 

Re: [at~cm~-and-afro-amelica~-studies-thculty] [Fwd: [Fwd: Tenure track announcement in 20th Century Africm~ American History at The 

Johns Hopkins Universi~’]] 

Quoting Deborah Crowder <dacrowde@email.unc.edu>: 

> If you know of anyone ....... 
> 

> --- You are currently subscribed to 
> african-and-atlco-american-studies-faculty as: regester@email.unc.edu. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, October 31, 2007 4:41 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: [african-and-afro-american-studies-faculty] Urgent: Faculty Development Fund 

Dear Debby: Currently, I received an email message indicating that my 
paper has been accepted to an upcoming conference in San Francisco. I 
could download a copy of this message, along with the hotel charge, and 
approximate airfare. Let me know if this will be sufficient to submit a 
formal request. Sincerely, Charlene Regester Quoting Deborah Crowder 
<dacrowde@email.unc.edu>: 

Hey Charlene. I guess when your papers are accepted you should 
submit a dollar amount request. Include registration, transportation 
and subsistence, dc 

regester@email.unc.edu wrote: 

>> Dear DebbY: Regarding the funds for faculty development, I will 
>> attend two conferences in the Spring and will need travel funds. One 
>> conference will be held in Philadelphia and the other will be held 
>> in San Francisco. My proposals have been submitted but I don’t know 
>> if the papers have yet been accepted. Thanks much for your 
>> consideration. Sincerely, Charlene Regester Quoting Deborah Crowder 
>> <dacrowde@email.unc.edu>: 
>> 

>>> --- You are currently subscribed to 
>>> african-and-afro-american-studies-faculty as: 
>>> regester@email.unc.edu. 
>> 

>> 

>> 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, November 7, 2007 3:58 PM 

dacrowde@email.un.edu 
Fwd: invitation to meet former campus South Africa activist 

Hi Charlene - 

Have missed seeing you this year - hope ali’s well with you. We’re having a former leader of the Campus Y South Africa 
Scholarship Fund join us for a lunch discussion this Friday. We’d love to have you join us - and please forward this 
invitation to any of your colleagues or students who you think might be interested. 

Chesca Colloredo-Mansfeld, founder of the Campus Y South African Scholarship Fund in the ’80s, will be here on Friday, 
November 9, from 12-1:30pm at the Campus Y Conference Room. Colloredo-Mansfeld spent a summer in South Africa 
working for one of the leading anti-apartheid organizations and returned to Chapel Hill determined to do something to help 
facilitate the dismantling of the apartheid regime. She chose to focus her efforts on providing scholarships for black South 
Africans to attend university in South Africa. This was a different, but complimentary, approach from the other initiatives 
being adopted on campus, such as a shanty town encampment on Polk Place and calls for the divestment by the UNC 
Board of Governors of all South African stock holdings. There will be lots of time for Q&A, and we’ll have free pizza. We’ll 
also have cards (great for holiday gifts) on sale to raise money for the Campus Y Scholarship Fund’s current grantee, 
Christel House. An RSVP to N~lewis@email.unc.edu would help in planning - but you are welcome to drop by, too! 

Hope you can join us! 

Lucy Lewis, Y 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, November 8, 2007 9:36 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Final Exam 

Dear Debby: I have a student who wants to take the Final early because 
she had already planned a trip with her family. Our exam for AFAM 276 
is scheduled on the last day of Exams Dec. 14th at 4pm on a Friday. I 
told her that I would consider allowing her to take the exam on the 
Tuesday before since this is when we normally have class. However, 
because she asked early she is the only student that I am considering. 
A few others have approached me and I have declined. Do you think that 
I can honor this request? Please let me know today when I come to hold 
my office hours. Thanks much. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, December 10, 2007 11:24 AM 

@aol.com 

Fwd: [atkican-a~d-afro-amefica~- studies-thculty] Memo Rega~ting the DismaJatling of Ati-ica~a Studies at Rutgers 

klcdldwe.vcf 

..... Forwarded message li~om klcaldwe@email unc edu ..... 
Date: Thu, 06 Dec 2007 13:26:19 -05(;0 
From: Kia Lilly Caldwell <klcaldwe@email.unc.edu> 

Reply-To: Kia Lilly Caldwel[ <klcaldwe@email.unc.edu> 
Sul~iect: [african-and-afro-american-smdies-[’aculty] Memo Regarding the 
Dismantling of Africana Studies at Rutgers 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

Dear Colleagues, 
I received this emai[ and thought it might be of interest 

Best, 
Kia 

Subject: Dismantling Africana Studies at Rutgers 

Dr. Ziva Galili, Executive Dean 
School of Arts and Sciences 

Dear Ziva, 

After agonizing deliberation, I ara tendering my resignation as chair of 
Africana Studies as a way of protesting the dismantling of our 
department. As I believe the Rutgers facul~, the Rutgers student body, 
and the people of New Jersey want a vibrant and robust Africana Studies 
discipline, I am making my resignation public so that the dismemberment 
cannot occur under the cloak of darkness. 

I am troubled by SAS’s contention that setting up a tiny department for 
African, Middle Eastern and South Asian languages is so imperative that 
it legitimates the hasty- razing of Africana Studies. The issue before 
us is not whether there is intellectual merit for the proposed 
department; there is intellectual merit for many kinds of academic 
reconfigurations. The question is whether the benefits of having such a 
new department make it worth decimating an older department that is 
central to the university’s undergraduate raission. Since the benefits 
are not apparent, I have very reluctantly been forced to wonder whether 
SAS’s plan is yet another attempt to dismantle our discipline. There is 
a mass of potent circumstantial evidence to support a gloomy conclusion. 

You are aware of the important background: 

* ~Vhen the Africana Studies department was formed in 1969, it comprised 
three Africa-related curricula - 013 African Languages and Literature, 

014 Africana Studies, 016 Aficican Studies. This is the model of 
Africana Studies departments at many other first-class universities, 
including the one at Harvard. Moving away from this proven 
configuration constitutes a serious dismantling of the discipline. 
* In the 1980s, shrouded by a veW active and successful program of 
diversifying the student body and facul~, FAS initiated the 
dismantling of Africana Studies. During that decade, scores of new 
lines were handed out and curricula decisions were made that took 
much of our subject matter and distributed it throughout other FAS 
departments. Although those were days of financial plenty, FAS deans 
ignored the department’s requests for resources on the grounds that the 
available funds ~vere only fbr departments that were uaademtilizing 
people of color. They- ~vere not persuaded by our argument that, like 
other units, Africana Studies wanted to expand intellectually, 
’racially’ and in terms of gender. Since then, our curricula proposals 
have of’ten been rejected with the explanation that other departments 
are now teaching this material, or, as under your administration, 
simply ignored. 
* Though the posture of your more immediate predecessors has been a 
kind of’benign neglect’, one of them was so openly hostile to our 
discipline that he prevented the promotion of one our facul~" by 
falsi(ying the record that was sent to the PRC (There is a paper trail 
and a number of reputable faculty to confirm this. ! hope doubters will 
request the documentation.) 
* In the late 1990s, FA S created the Center for African Studies by 
removing the 016/African Studies curriculum from our department Due to 
the fact that this was a faculty-led initiative with which we agreed 
(perhaps naively), Africana Studies supported that change. Nonetheless, 



the Center for Afi~ican Studies could have been incorpurated into the 
Africana Studies department and remuving African Studies from uur 
purtJ2~liu cunstituted a further chipping away at our disciplinary 
subject matter. 

The substantive evidence of your administration’s attempt tu wipe out 
Africana Studies is: 

* Your immediate predecessor asked Africana Studies tu deve[up a 
departmental master plan. She signed off on a plan that gave prominence 
to African Languages and Literature - an area in which we had been 
investing heavily. Given the normal continuity- between SAS deans on 
matters of this kind, your administration’s proposal to take away that 
curriculum is an act of unjustified dismemberment. 
* You are well aware that African Languages and Literature is Africana 
Studies’ most promising growth area. We live in a world in which there 
is burgeoning interest in Arabs and Islam and in alternative sources to 
Middle East oil. Two-thirds of the world’s Arabs are Africans; Islam is 
the largest religion in Africa; and, most of our planet’s new sources 
ofoil are in Africa. Our intention, as you well know, is to capitalize 
on the current political chrnate to pursue Title VI and other major 
grants that would further develop the African Languages and Literature 
cumculun~. To strip the department of its most promising area for 
expansion at this uniquely propitious moment must also be understood as 
an act of dismeraberraent. 
* African Languages and Literature has been a distinguishing feature of 
Rutgers Africana Studies since 1969. The intellectual and curricula 
link between language, culture and other aspects of the black 
experience has been increasingly recognized and programs 
around the country, if they have not alrea@ done so, are modifying 
themselves accordingly. (It was only in 2003, for example, that the 
Harvard department inaugurated its African languages curriculun~.) 
Taking African Languages and Literature out of Africana Studies would 
plunge our department into the ranks of the ordinary after we have 
al~vays been ahead of the pack in this respect. 
* The SAS deans have surreptitiously called several of our tenured 
faculty members to one side and attempted to lure them a~vay from the 
department by misdirecting their attention to the ’conceptual merit’ of 
the SAS plan ~Vhether or not there is conceptual merit to the idea of a 
new department, deliberately fomenting rifts within a faculty is 
promoting dismemberment 
* Your ’plan’ only targets Africana Studies. Only Atlcicana Studies ~vill 
be required to surrender a long-standing, grooving cumculum. Only 
Africana Studies is being asked to relinquish 40% of its full time 
faculty, including its last three hires. If there is a compelling need 
to have all the languages of Africa, the M~ddle East and South Asia 
together, as you have argued, why does your plan leave the teaching of 
Hebrew in the Department of Je~vish Studies? Does this fact not 
obliterate your claim to having only intellectual and pedagogical 
motivations? 
* As you know, word gets around in academia. Knowing that successive 
Rutgers administrations have been slo~vly taking apart Alicicana Studies, 
how are we going to be able to attract outstanding Africana scholars in 
the ti~ture? Creating these difficult hiring conditions strongly 
suggests that SAS does not want an outstanding Africana department. 
* Finally, Africana Studies has al~vays wanted to promote the interests 
of SAS and the university Indeed, in response to your proposal, we 
have of~?red lengthy verbal and written explications of ho~v Africana 
Studies would be destruyed by your plan and have suggested several 
alternative appruaches through which SAS cuu[d pursue ~ts purported 
ubjectives withum destruying us. The decisiun to press ahead without 
mudifications says a great deal about SAS’s intent. 

The uther evidence uf SAS’s dismantling ubjectives rests un the 
implausibility ufyuur professed desire to create a new department and 
on the faulty prucedures that have been 
followed. I disagree with the judgment that the benefits of a 
department of African, Middle Eastern and South Asian Languages 
uutweigh the harm of disassembling Africana Studies. But, should this 

nut be a facul~ decisiun? And, even if it is an administrative 
decisiun, the procedure ~2~r lk~rming a new department at uur universi~" 
bears little resemblance tu the 
activities SAS has been undertaking 

* Yuur administratiun quietly invited several SAS units to cuvet 
resuurces that have been vested for many decades in Afi~icana Studies 
It has also conspired with these uther units tu develop a strategy to 
str~p Africana Studies of those resuurces ttence, the ’plan’ yuu are 
pursuing. 

* Accurding to your presentauun to uur faculty, these covert 
activities had been underway for mure than six months before the chair 
of Afidcana Studies was summuned. Mureuver, he was called at the 
cunclusion of the prucess to be informed that Afi~ican Languages 
and Literatures was being taken from his department. Instead of 
involving Africana Studies from the very beginning, we were the last to 
know about the ’plan.’ Was this a strategy to deprive the department of 
even a modicura of agency in matters that threaten its existence? 
* Even as you seek endorsement of the ’plan’, there is no 
well-articulated basis for it. There is not a single document stating 
mission, structure, student demand, funding, intellectual 
rationale, etc. As it stands now-, the ’plan’ to be implemented just 



involves taking resources from Africana Studies. 
* Full and complete disclosure is essential to everyone’s informed 
evaluation of the SAS proposal Africana Studies requested copies of 
minutes of meetings, memos, emails and other correspondence pertaining 
to SAS’s "deliberations." We have been told there are no records of the 
meetings ~vith the faculty you say are ’supportive’ Having been 
separately summoned to 77 Hamilton Street, these three or four faculty 
members have only spoken with the deans individually. They have never 
met with each other, so, in the absence of a 
written record, there is no way of knowing what they agreed to and 
whether thcy agreed on the same things. In fact, my follow-up 
conversations indicate that creating a new department was not a faculty 
idea at all. It has been an adnrinistrative concoction that has other 
objectives and SAS has been overstating the nature and extent of 
faculty support for it. 
* There are emails and other correspondence at SAS having to do with 
the ’plan’ but Africana Studies has been denied access to them. Despite 
the fact that the parties have been acting in their official 
capacities, have been discussing university matters, during business 
hours, you have curiously dubbed the relevant correspondence "private". 
Moreover, SAS has not acceded to our requests to seek pernrission from 
the participating parties to share the correspondence with us. 
* Obfuscation is evet?~where. Since you will be leaving office soon and 
since these matters are of critical concern to our future, I asked to 
tape record the last meeting I had with the 
deans. That request was dunied on the grounds that a writtun record 
would be sufficient. Upon receiving the draft nrinutes from SAS, I made 
some additions. Though agreeing that nry revisions accurately reflected 
what had transpired in the meeting, SAS ncvertheless said it did not 
want to include some of nry additions in the petraanent record and the 
vice 
dean gave nre instructions not to circulate the corrected minutes. 
Consequently there is no record of that important meeting. 
* Then there is the timing. One must be suspicious of SAS’s keenness to 
rush through such major changes as creating ne~v departments and 
dismantling others, given the lame-duck status of the senior 
administrators. If SAS’s plan is a good idea, it will be a good idea 
in six months, next year arid the year after, when a permanent deari is 
in place and when other actions can prevent the sacrificing of Africana 
Studies If it is a good one, the ’plan’ does 
not have to be implemented by July 1, 2008 as you insist. 
* For me, your explications constitute a terrifying example of what 
psychiatrists call "relabeling" aggression. ("This isn’t violence, it 
is education"; "It doesn’t hurt you as much as you say"; "I’m doing it 
for your own good"; "I do it because you desel~e it"; "I do it because 
I love you"; "You make me do it.") The relabeling of the attack on our 
department came together most succinctly in the vice dean’s memo to the 
tenured Africana Studies faculty in which he argued that the SAS plan 
was actually a plan for "strengthening" the department. 

Many- inside and outside the university ~vill resist the implications of 
this evidence, as I have in fact done. This is because well-meaning 
people do not ~vant reality to conflict with their deeply-held values 
and predispositions A common response in this situation is to deny the 
reality. Sadly, Rutgers has some recent experience that emphasizes the 
fact that disquieting realities can be just as they- seem to be. 

It was almost exactly- thirteen years ago - November, 1994 - that 
Francis Lawrence uttered the infamous assertion that Afidcan American 
students do not have the "genetic hereditary background" to do as well 
as European American students on SAT exams Even the president’s 
supporters acknowledged that this claim raised questions about the 
legitimacy of African American participation at all levels of the 
university’. 

To calm the stonn that erupted, Dr. Lawrence played the contrition 
card. He explained it was a "slip of the tongue." He said he was amazed 
that anyone could believe that the misstatement reflected his true 
belie]~ "I don’t know how it happened. It is not how I live my life." 

Well meaning people (including most of the faculty) gave Lawrence the 
benefit of the doubt We eagerly yielded to portrayals of him as a 
’champion of minorities’ We did not want to 
acknowledge the painful reality encoded in his remark We rationalized 
that the issue was one of "fairness." 

But what happened? Without the rest of the university even being aware 
of it, through defunding or discontinuance, the Lawrence administration 
systematically dismantled evep), policy, unit, initiative and program to 
help promote a diverse Ringers This included the admissions procedure 
that found ways of admitting more students of color without quotas or 
differential standards. It included the Affinnative Action Office, 
Common Purposes, the Board of Governors’ Minority Advisory Committee, 
the Minority Faculty Dcvelopnrent Program, the 
annual affirmative action reports to the faculty, and affirmative 
action lines for "underutilizing" departments, not to nruntion the 
Multicultural Program the Board of Governors said he had to institute 
as a condition of being let off the hook. As a consequence of the 
Lawrence adnrinistration, there has been a precipitous decrease in 
African Anrerican, Latino and wonren faculty- and Rutgers has lost its 
enviable position anrong AAU universities when it conres to "diversity." 



The point is that we know from our own tragic experience that sometimes 
reality can be exactly the way it seems to be. Senior Rutgers officers 
can act to ~mdermine the university’s 
progressive initiatives. You will appreciate, therefore, that it was 
not at all reassuring to hear that the SAS plan had the support of Vice 
President Furmanski and President McCormick. 

Your proposed actions seem like attempts to dismantle Africana Studies. 
Uneasily, I must assume your plan is exactly what it seems to be and 
resigning is the only way I can protest against it. 

In closing, let me once again reiterate Africana Studies’ commitment to 
sharing African Languages and Literatures with other units in the 
university. Many of them have already benefited from our foresight. We 
have allowed substantial cross-listing, shared faculty and promoted 
joint programming. The centers for African Studies and Middle East 
Studies, in particular, would have had a much more difficult tune 
establishing themselves ~vere it not tbr the languages Africana Studies 
institutionalized into the cun-iculum decades ago Additionally, as it 
has been a critical part of their preparation tbr Africa-based 
research, our ability to train graduate students in a variety of 
African languages has been a boon to graduate programs in many 
departments. We are a reasonable and responsible faculty. We ~vill 
continue to seek additional, irmovative ~vays to be of service to SAS. I 
do not think, however, that it would be in the umversity’s interest 
for me to stand idly by while Africana Studies is taken apart. 

As these matters are of broad concern, I am going to ask the Ne~v 
Brunswick Faculty Council to thoroughly investigate the SAS plan and to 
prepare a lhll report for the faculty 

Respectfully, 

Walton R Johnson 
Professor 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, December 10, 2007 5:58 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
AFAM 276 Exam 

AFAM276FinalFal106.doc 

Dear Debby: Attached is the exam for the student who is taking AFAM 276 
Final tomorrow. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, January 8, 2008 11:54 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Syllabus 

afam051 syllabusspring08.doc 

Dear Debby: Attached is the syllabus for the Freshman Seminar. I will 
send the syllabus for AFAM 276 in a separate email. You can make copies 
if you like. If not, I will make copies since I will only have 20 
students in the seminar. Sincerely, Charlene Regester 



AFAM 051 (006K) SPRING 2008 
FRESHMAN SEMINAR 

MEETING PLACE: SA 213 
MEETING TIME: 9:30-10:45 T & TH 

Dr. Charlene Regester 
Office: 204 Battle Hall 

Office Hours: 11:00-12:00 TH 

TITLE: MASQUERADES OF BLACKNESS-REPRESENTING RACE IN CINEMA 
SYLLABUS 

COURSE DESCRIPTION: 
This course is designed to investigate how race has been represented in cinema 

historically, with a particular focus on or interest in representations of race when blackness is 
masqueraded. Its intent is to launch an investigative inquiry into how race is represented on 
screen in various time periods, how we as spectators are manipulated by these cinematic 
constructions of race, and how race is marked or coded other than through visual representation. 

In providing an historical overview of cinematic representation of masquerades of 
blackness, the course similarly seeks to engage discussion, promote debate, stimulate discourse, 
and facilitate the critical readings of such screen representations. To accomplish this task, an 
historical overview of the masquerading of blackness in cinema in four historical periods will be 
explored: 

I. Pre & Post WWII Period (1930-1950) 
II. Pre & Post Civil Rights Period (1950-1960) 
III. Pre & Post Black Exploitation Period (1960-1970) 
IV. Re-Emergence of Black Cinema (1980-2000) 

Films produced in these periods will provide the foundation for interrogating representations of 
blackness to determine not only how cinema influences the socio-political dynamics of these 
historical periods but to investigate more importantly how racial constructions have evolved over 
time. Moreover, it intends to deconstruct how racial masquerades continue to evolve and to 
proliferate in contemporary cinema. These objectives will be accomplished through weekly 
discussions, screenings, and reading assigned materials provided in the course. 

Students will be required to view designated films, participate in weekly discussions, and 
conduct research to gather related literature (early newspaper articles and journal essays) that 
focus in particular on the films introduced in class and in general, on racial masquerade. They 
will be required to produce three short papers during the course of the semester. 

TEXTBOOKS: 

Primary Sources: 
Courtney, Susan. Hollywood Fantasies of Miscegenation: Spectacular Narratives of Gender and 
Race, 1903-1967 (Princeton: Princeton University Press, 2005). 

Secondary Sources: 
Guerrero, Edward. Framing Blackness (Philadelphia: Temple University Press). 
Fischer, Lucy. Imitation of Life (New Brunswick: Rutgers University Press, 1991). 
Young, Lola. Fear of the Dark: Race. Gender and Sexuality in the Cinema (New York: 
Routledge, 1996). 

ASSIGNMENTS: 
Students will be required to submit three papers reflecting their understanding of materials 
introduced in class and reflecting their ability to critique cinematic representations of race. 



WEEKLY SCHEDULE 

Week I Jan. 10 & Jan. 15 - 17: Introduction to Representations of Blackness 
Read: Chapter 1, Hollywood Fantasies of Miscegenation, pp 19-34 
Read: New People: Miscegenation and Mulattoes in the United States by Joel 
Williamson, pp. 100-109. 
Read: Chapter I, Framing Blackness (Supplemental) 

View: Ethnic Notions 

Week II Jan. 22 - 24: Blacks Masquerading as White 
Read: "Imitation of Life: the Black Woman’s Double Determination as Troubling ’Other’" 
by Sandy Flitterman-Lewis, Imitation of Life, ed. Lucy Fischer (New Jersey: Rutgers 
University Press) 
Read: Chapter 1, Hollywood Fantasies of Miscegenation, pp 35-49 
Read: "Oppositional Gaze" by bell hooks 

View: Imitation of Life (1934) 

Week III Jan. 29 - Jan. 31: Blacks Masquerading as White 
Read: "Reading the Intersection of Race and Gender in Narratives of Passing" by Valerie 
Smith, Diacritics (Summer-Fall 1994): 43-57. 
Read: Chapter 2, Hollywood Fantasies of Miscegenation, pp 50-75 

View: Pinky (1949) 

Week IV Feb. 5 - 7: Whites Masquerading as Black 
Read: Chapter 2 Framing Blackness 
Read: Chapter 2, Hollywood Fantasies of Miscegenation, pp 75-99 
Read: "National Brands/National Body: Imitation of Life," by Lauren Berlant, 
Comparative American Identities: Race, Sex, and Nationality in the Modern Text ed. 
Hortense J. Spillers (New York: Routledge, 1991), 110-140. 

View: Lost Boundaries (1949) 

Week V Feb. 12 - 14: Whites Masquerading as Black 
Read: "Miss Em’s Voyeuristic Gaze of Pinky-White Desire for Blackness" by Regester, 
Popular Culture Review 
Read: "White Racism/Black Signs: Censorship and Images of Race Relations" by Cindy 
Patton, Journal of Communication (1995) 
Read: "’The Ineffaceable Curse of Cain’: Racial Marking and Embodiment in Pinky," by 
Elspeth Kydd, Camera Obscura 43 (2000) 
Read Chapter 3, Hollywood Fantasies of Miscegenation, pp 103-123 

View: Kings Go Forth 

Paper I Due 



Week VI Feb. 19 - 21: Whites Masquerading as Black 
Read: "The Bodies Story" in Fire & Desire by Jane Gaines (Chicago: University of 
Chicago Press, 2001) 
Read: Chapter 3, Hollywood Fantasies of Miscegenation, pp 124-141 
Read: Chapter 4, Hollywood Fantasies of Miscegenation, pp 142-167 

View: Raintree County (Part I) 

Week VII Feb. 26- Feb.28: Whites Masquerading as Black 
Read: Chapter 4, Hollywood Fantasies of Miscegenation, pp 167-190 

View: Raintree County (Part II) 

Week VIII Mar. 4 - 6: Whites Masquerading as Black 
Read: "Miscegenation and the perils of passing films from the 1950s to 1960s" by Lola 
Young, Fear of the Dark: ’Race,’ Gender and Sexuality in the Cinema (New York: 
Routledge, 1996). 

View: Imitation of Life (1959) (Part 1) 

SPRING BREAK 

Week IX Mar 18 - 20: Whites Masquerading as Black 
Read: "Lana’ s ’Imitation’: Melodramatic Repetition and the Gender Performative," 
Genders 9 (Fall 1990) 1-18. 
Read: Chapter 5, Hollywood Fantasies of Miscegenation, pp 193-225 

View: Imitation of Life (1959) (Part 2) 

Week X Mar. 25 - 27: Blacks Transcending Blackness 
Read: Chapter 3 Framing Blackness 
Read: Chapter 5, Hollywood Fantasies of Miscegenation, pp 226-249 
View: Band of Angels 

PAPER II DUE 

Week XI Apr. 1 - 3: Blacks Transcending Blackness 
Read: "No One Knows You’re Black: Six Degrees of Separation and the Buddy Film 
Formula" by Jennifer L. Gillian in Cinema Journal 40.3 (Spring 2001) 

View: Devil in a Blue Dress 

Week XII Apr. 8 - 10: Ambivalence of the Masquerade 
Read: Chapter 4 Framing Blackness 
Read: "Black is White/White is Black: Passing as a Strategy of Racial Compatibility in 
Contemporary Hollywood Comedy" by Mark Winokur in Unspeakable Images (Illinois: 
University of Illinois Press, 1991), ed. Lester Friedman 

View: Six Degrees of Separation 



Week XIII Apr. 15 - 17: Ambivalence of the Masquerade 
l~ead: Chapter 5 Framing Blackness 

View: Illusions 

Week XIV Apr. 22 - 24: Complicating the Masquerade 
Last Day of Class 
Course Evaluation 

PAPER III DUE 

View: White Man’s Burden 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, January 8, 2008 11:56 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Syllabus AFAM 276 

Afam276 Spring08Tues sched.doc; AFAM276 Springl 08Tuesyllabus.doc 

Dear Debby: Attached is the syllabus for AFAM 276 -- please make copies 
for my class but keep in mind that I will not meet until next Tuesday. 
The syllabus is in two parts and will need to be printed on one sheet 
(from and back). Thanks much. Sincerely, Charlene Regester 



TUESDAY WEEKLY SCHEDULE 

January 15 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethnic Notions 

January 22 
Emergence of All-Black Cast 

Films 
Rise of Black Film Stars 
1910- 1920 
Hallelujah 

January 29 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
Emperor Jones 

February 5 
Black Independent Filmmaker 

Oscar Micheaux 
Black Westerns 
Race MovieslWithin Our Gates 

February 12 
Servants and Maids Dominate 

the Screen Image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of Life 

February 19 
Entertainers as Film Stars 
Lena Horne 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940 - 1950 
Intruder in the Dust 

February 26 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
No Way Out 
PAPER I DUE February 26 

March 4 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
In the Heat of the Night/ 
Shaft 

MID TERM EXAM 

SPRING BREAK 

March 18 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
Cooley High 

March 25 
Impact of Black Exploitation 

Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grier 
1965 - 1970 
A Soldier’s Story 

April 1 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
Devil in a Blue Dress 

April 8 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of Color Purple 
1980 - 19C85 

Spike Lee as Producer, Director, 
& Actor 

1985 - 1990 
Inside Man/Get on the Bus/He 
Got Game/Bamboozled/Do the 
Right Thing/Twenty-Fifth Hour 

PAPER II DUE April 8 

Apil 15 
Introduction to the 1990s 
John Singleton 
Contemporary African American 

Filmmakers 
Boyz N the Hood 

April 22 
Contemporary Representations 
of Race 
African American Cinema in the 
1990s 
Intro to New Decade of 2000 
RaylHustle and FlowlDream 
GirlslD~j~ vu/Crash/Great 
Debaters 
Course Evaluation 
Review for Final 

FINAL EXAMINATION: MAY 6, 2008 TUES. 4pm 



AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: TH 11:00-12:00 

Spring 2008 Meeting Time: 3:30-6:20 
Meeting Place: 105 Gardner 

TUESDAY 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significant contributions to 
filmmaking. They have participated as writers, directors, producers, actors, etc. and have played a key role in the 
development of this industry. Although African Americans have contributed to the growth and development of the 
cinema industry, rarely have their efforts been recognized or their contributions to the filmmaking industry been noted. 
Film histories often exclude the African American in their reporting of cinema history or provide minimal coverage of the 
African American and his involvement in this industry. Thus, AFAM 76 is a critical, historical, and theoretical 
examination of the African American in cinema from the 1900s to the present. This examination will seek to analyze 
their role on screen; will explore how stereotypical representations of the African American developed; and will 
investigate the efforts of a number of African American actors and actresses who attempted to subvert these 
representations. 

This examination is essential to understanding the black experience in the United States. It is well known that 
the media is an integral part of American society and has often been credited with molding and shaping existing 
attitudes regarding its ethnic and cultural diversity. Therefore, examining the role of the African American and their 
representations in cinema will serve to provide a better understanding of the black experience in American society and 
will serve to provide a better understanding of the role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the 
motion picture industry and to reveal how blacks were initially portrayed on screen. The emergence of all-black cast 
films from 1910 to 1920 is examined to determine why these films developed and why audiences craved these screen 
images. The more sophisticated all-black cast films produced from 1920 to 1930 are examined to determine why these 
films increased in popularity and why black film stars began to emerge. African American screen images in motion 
pictures from 1930 to 1940 are examined to reveal how the African American image began to change from that of a 
subservient to a more assertive and humane individual. Representations of African Americans from 1940 to 1950 are 
examined to determine how and why black entertainers, particularly musicians, began to dominate the screen. Films 
produced from 1950 to 1960 are examined to investigate how the integrationist era began to influence the screen image 
of the African American. Black screen images from 1960 to 1970 are examined to determine how the resurgence of 
black pride influenced this representation and how this resurgence of black pride led to the development of black 
exploitation films. Black exploitation films are examined to determine why they began to decline in popularity and why 
black audiences began to demand more quality black films. African American representations from 1980 to 1990 are 
examined to reveal how black comedians began to dominate the black screen image and to determine the impact new 
black filmmakers have on the contemporary representation of the African American in cinema. The preponderance of 
black filmmakers in the decade of the 1990s is examined to determine how they influenced and shaped filmmaking in 
this period. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest 
speakers. Two examinations (a midterm and final exam) will be given during the semester. Students are required to 
submit two papers (7-9 pages in length) examining the portrayal of the African American in motion pictures. These 
papers must be completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA 
Handbook of Style, Turabian, etc). 

TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. New 

York: Continuum (1989). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representinq Blackness: Issues in Film and Video New Brunswick, N J: Rutgers UP, 1997. 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster 

(1988). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writinq Himself into History. New Jersey: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Cripps, Thomas. Slow Fade to Black: The Ne.qro in American Film, 1900-1942. New York: Oxford University Press 

(1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Green, J. Ronald. Strai.qht Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (7-9 pages) due on February 26, 2008 (PAPER I) and April 8, 2008 
(PAPER II). 



GRADING 
Midterm 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two 
examinations (midterm and final) 
that must be taken on the dates 
specified. 
ATTENDANCE: Class attendance 
is mandatory. 
CLASS PARTICIPATION: Class 
participation is encouraged and 
will influence your final course 
grade. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday               5 17 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: AFAM 

Dear Debby: I have no clue as to what is going on. I will discuss in 
person when I see you. Sincerely, Charlene Regester Quoting Deborah 
Crowder <dacrowde@email.unc.edu>: 

Hello. I have conferred with Mrs. Taylor and the only option we have 
at this point is for you to actually register for this class in first 

session. You will need to reapply through the undergraduate 
admissions web page for first summer session and you need to do that 
fairly soon. Then once you are readmitted we will register you for 
that class. We will arrange for you to complete the class under 
special arrangements but I do need to inform you of one item. Such 
courses now require two papers, so you can simply do two papers (each 
10-15 pp. in length) from the list of topics we previously discussed. 
Then we can get you graduated this I know you are ready to 

get this out of the way but the will be here before you know 
it. Please be in touch and tell me once you are readmitted and have 
paid for 3 hours of classes for first Best wishes, Debby 
Crowder 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, February 1, 2008 5:18 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: re strange email 

Dear Debby: Now I have a better understanding. Sincerely, Charlene 
Regester Quoting Deborah Crowder <dacrowde@email.tmc.edu>: 

Hi Charlene. I copied you an an email I sent to a student with whom 
we had originally agreed to do an independent tutorial with long ago. 
This is the only thing between them and graduation so we need to put 

them in your class summer 1 and get them out of here. Thanks much. 
Debby 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, March 4, 2008 3:11 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Paper 

Afam 276 Paper II.doc 

Dear Debby: If possible can the following paper topic be printed for my 
class and delivered this afternoon by Travis. My class meets in 105 
Gardner. If not, I will get it on Thursday. Thanks much. Sincerely, 
Charlene Regester 



AFAM 276 REGESTER 
SPRING 2008 

GUIDELINES FOR PAPER II 

As part of the course requirements, each student is required to submit a second paper. Your paper should critically 
examine any topic related to the intersection of race and cinema in the post-1950 period. The topics below are being 
provided to assist you with developing a final paper topic. This paper should be 7-9 pages in length and must adhere 
to the following guidelines. The paper is an argumentative paper and may require consulting the following sources: 
class lectures, assigned reading materials, course pack, reserve reading material, videotapes on reserve at Media 
Resources Center, etc. Consult journal articles, books, documents, etc. and do no limit your search to materials 
provided exclusively on-line. This paper constitutes one-fourth of your grade and should reflect your best effort. 

1) Select a motion picture that has been re-made and examine how these versions compare to or 

differ from each other in their representation of African Americans on the screen. 

The Defiant Ones (Sidney Poitier & Tony Curtis)/Fled (Laurence Fishburne); 

A Time to Kill (Samuel Jackson)/To Kill a Mockingbird; 

Cry the Beloved Country (Sidney Poitier, Canada Lee)/Cry the Beloved Country 

(James Earl Jones); Shaft (1971, Richard Roundtree)/Shaft (2000, Samuel L. Jackson); King Kong (1933)/King 

Kong (2005) 

2) Examine how African American physicians historically have been transformed on screen in films such as No 

Way Out, Guess Who’s Coming to Dinner, Eve’s Bayou etc. Assess whether or not their screen image 

has improved or deteriorated. 

3) Examine the construction of race in films involving serial killers (i.e. Summer of Sam, Kiss the Girls, Seven). 

4) Select an actor or actress and develop a guiding argument that will allow you to examine his/her body of works with 

respect to how they have been transformed on screen (Denzel Washington, Angela Bassett, Laurence Fishburne, 

Whoopi Goldberg, Samuel Jackson, Morgan Freeman, Jada Pinkett, Vivica Fox, Alfre Woodard, Halle Berry, Will 
Smith, Cuba Gooding, Terence Howard, Forest Whitaker, etc.) 

5) Examine how the African American family has been presented on screen from the 1960s to the present (i.e. Once 
Upon a Time When We Were Colored, A Raisin in the Sun, The Preacher’s Wife, Eve’s Bayou, Crooklyn, 

Inkwell, Soul Food, Beloved, Color Purple, etc. ) 

6) Examine how African Americans in the military have been presented on the screen (i.e.Glory, A Soldier’s Story, 

Tuskegee Airmen, Buffalo Soldiers, Courage under Fire, Crimson Tide) 
7) Assess how institutions of higher learning have been depicted on screen (i.e. School Daze, 

Higher Learning) 
8) Examine how interracial relationships have been reconstructed on screen (i.e. Guess 

Who’s Coming to Dinner, One Potato, Two Potato, Jungle Fever, Body Guard, Jackie Brown, 

Bulworth, Mississippi Masala, One False Move, Monster’s Ball, Something New). 

9) Explore the relationship between rap artists and cinema (Ice Cube, Ice Tea, Queen Latifah, 

Tupac, Heavy D, Will Smith, Mos Def, Snoop Dog, Fifty Cents, Ludacris, Xzibit, Outkast, Bow Wow, Nelly, Eve, 

Common) 
10) Examine how black militancy has been transformed on the screen (i.e. Panther, Malcolm X). 

11) Examine the evolution of black horror films in cinema (i.e. Blacula, Tales from the Hood, 
Def by Temptation, To Sleep with Anger, Last Vampire in Brooklyn, Scream Blacula Scream) 

12) Assess how black male camaraderie has been transformed on screen and discuss how black 
masculinity is presented in these films (i.e. Cooley High, Boyz in the Hood, Juice, New Jack City, Menace II 

Society, Get on the Bus, Five Heartbeats, The Best Man, The Wood, Life, Baby Boy, Drumline, The 

Brothers, Idlewild) 
13) Compare and contrast the black detective to the white detective (i.e. Shaft vs. James Bond, Seven, Enemy of the 

State, True Crime, Kiss the Girls, Man on Fire, High Crimes, Inside Man) 



14) Examine Black/White Buddy Films (i.e. Danny Glover, Eddie Murphy, Keenan Wayans, 
Morgan Freeman -- Lethal Weapon I, II, III, IV, Shawshank Redemption, Seven, Beverly Hills 

Cops, The Last Boy Scout, Kiss the Girls, Money Train, Pulp Fiction, Training Day, Miami Vice) 
15) Explore Black Love as reconstructed in cinema (i.e. Lady Sings the Blues, A Warm 

December, Poetic Justice, Higher Learning, Love Jones, Boomerang, A Thin Line 

Between Love and Hate, Jason’s Lyric, What’s Love Got To Do With It, Waiting to 

Exhale, Love Jones, How Stella Got Her Groove Back, The Preacher’s Wife, Why Do Fools 

Fall in Love, What’s Love Got To Do With It, Love and Basketball, Disappearing Acts) 

16) Examine the evolution of the drug dealer on the screen (Superfly, New Jack City, Juice, Menace II Society, Boy z 

’n theHood, Sugar Hill, Hustle and Flow) 

17) Examine black westerns in cinema (i.e. Buck and the Preacher, Posse, Wild Wild West) 
18) Examine black female camaraderie as transformed on the screen (i.e. Set It Off, Waiting 

to Exhale, Soul Food, How Stella Got Her Groove Back, Dream Girls). 
19) Critically examine the works of a contemporary black filmmaker (i.e. Spike Lee, Bill Duke, Forest Whitaker, Julie 

Dash, Mario Van Peebles, John Singleton, F. Gary Gray, Robert Townsend, Kasi Lemons, Carl Franklin). Explore 

the impact of his/her works on the African American screen image and spectators. 

20) Examine black bid-films or bio-pics (Malcolm X, Dorothy Dandridge Story, Hurricane, All, Ray, Last King of 

Scotland). 
21) Explore films that attempt to examine the issue of transgressing racial difference (i.e.Watermelon Man, Soul Man, 

White Man’s Burden, True Identity, Bulworth) 

22) Compare and contrast black exploitation films to "hood" films produced in the early 1990s (Boyz N the Hood, 

Menace II Society, Juice, Sugar Hill). 

23) Examine African American history when transformed on the screen (Rosewood, Ghosts of Mississippi, Malcolm X, 

The Tuskegee Airmen, Josephine Baker Story, Mississippi Burning, Lean On Me, Glory, Amistad, Dorothy 

Dandridge, Medgar Evers Story, Four Little Girls, The Last King of Scotland) 

24) Examine the African American athlete when transformed on the screen (Cooley High, 

Cornbread Earl and Me, Boyz n’ the Hood, He Got Game, Hurricane, Jerry Maguire, All, Remember the 

Titans) 

25) Examine the African American novel when transformed on the screen (Devil in a Blue 
Dress, Beloved, Waiting to Exhale, Color Purple, Once Upon A Time When We 

Were Colored, Knock On Any Door, Native Son, How Stella Got Her Groove Back, I Know 

Why the Caged Bird Sings, Their Eyes Are Watching God) 

26) Examine the black male/female as a gangster/criminal (i.e. Hoodlum, Rage in Harlem, Jackie Brown, 

Set It Off, New Jack City, Menace to Society, Boy z N the Hood, Hurricane, True Crime, Green Mile, Life, 

Idlewild, Hustle and Flow) 
27) Examine black presidents/leaders (Mandela and DeKlerk, Deep Impact, The Last King of Scotland) 

28) Examine the representation of African American athletes in documentary films (Hoop 

Dreams, When We Were Kings). 

29) Examine black father/son relationships (i.e. Boy z N the Hood, He Got Game, Baby Boy, John Q). 

30) Examine the construction of race - whiteness/blackness (i.e. Bulworth, Jackie Brown, 
Summer of Sam, American History X, Bamboozled, Remember the Titans, Crash). 

31) Examine the neutralization of blackness in cinema (i.e. Deep Blue Sea, Bone Collector, Pelican Brief, Man on Fire). 

ALL PAPERS MUST ADHERE TO THE FOLLOWING GUIDELINES: 

1) Title page that includes the title of paper, full 
name, PID number 
2) Typed and Double-Spaced/Times New Roman 
Style Preferred 
3) Adhere to basic rules on Grammar and Style 
4) Contain Footnotes or Endnotes (Parenthetical 
Documentation is acceptable) 

5) Include Bibliography 
6) Legible, Near Letter Quality or Better (Original 
Dark Copies) 
7) Pages should be Numbered and in Correct 
Order 

8) Please do not print paper on front and back 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Sunday, March 16, 2008 5:31 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: computer 

Dear Debby: Please note that I am heading to San Francisco on Tuesday 
so I will not be able to meet this week. Also, my Tuesday evening film 
class has been canceled for the meomrial service for Eve Carson. I will 
call you on Monday to check on everything. Sincerely, Charlene Regester 
Quoting Deborah Crowder <dacrowde@email.unc.edu>: 

Hi Charlene. Hope you are well. Your computer has arrived. Please 
coordinate with Travis next week about getting it set up. Travis--I 
would imagine you can get them to come first and then have Charlene 
participate at a later date. dc 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, May 30, 2008 3:25 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Student Stores 

Dear Debby: I spent $240.69 on Friday at the Bookstore -- hope this did 
not exceed my limit. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday,            6:07 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
AFAM Mid-Term 

AFAM doc 

Dear Debby: I have a student who will need to take a makeup exam with 
the department. The exam is attached. Sincerely, Charlene Regester 



From." 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, June 9, 2008 3:38 PM 

CPACK3 <CPACK3@store.unc.edu> 

Re: Course Pack Re-Order 

Dear Elizabeth: I will be using these courspacks for the Fall but I 
will not be able to provide a syllabus that is inserted in the 
coursepack by the stated deadline. Thanks much. Sincerely, Charlene 
Regester Quoting CPACK3 <CPACK3@store.unc edu>: 

Dear Professor Regester, 

We were pleased to produce the course packs for your AFAM 101 and AFAM 276 
courses here at U~,~’C in Fall 2007 I am writing to see if you will be 
reordering these course packs for the upcoming Fall 2008 term. We have 
your previous packs on file and we are happy to make an?- changes or 
revisions that you may require. If you place your order by this Friday, 
June 13th your students will benefit by receiving a five percent discount on 
the final price of the course pack Of course when your schedule allows we 
are here to assist you. 

To reorder your course packs, simply respond to this email or call us at 
962-4708 if you have any questions. For your convenience ~ve have attached 
order forms alrd copyright clearance worksheets. Feel free to attach them to 
your reply to this email if needed 

We appreciate your patronage in the past and look J2~rward to hearing from 
you soon. 

Thank you, 
Eliz~abeth DuVal[ 
Copyright Assistant 
Course Pack Publishing <http://www.unc.edu/-,csockelli> 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday,            3:45 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

doc 

Dear Debby: Attached it the make-up exam for the student who is 
scheduled to take the exam at a later date. Thanks much. Sincerely, 
Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Sunday,             3:43 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Final Exam 

AFAM .doc 

Dear Debby: A student has scheduled to take the make-up exam for my 
class on Tuesday. The exam is attached. I will call on Tuesday to let 
you know what time I can submit the grades since I will attempt to wait 
until he finishes his exam. Thanks much. Sincerely, Charlene Regester 



14th Annual MURAP Conference Announcement 

Hitchcock Multipurpose Room, Sonya Haynes Stone Center 
University of North Carolina at Chapel Hill. 

July 25-26, 2008 
8:30am- 5pm 

Free and open to the public. 

Conference Theme: "The Abolition of the Transatlantic Slave Trade: A Bicentennial 
Reflection" 

Each year, the MURAP program ctdminates with an Academic Conference where invited scholars and 
some of our students present their research and engage with the entire student cohort, faculty mentors, 
alumni and the general public. This year’s theme is "The Abolition of the Transatlantic Slave Trade: A 
Bicentennial Reflection" and features two keynote speakers, two panels of nine distinguished scholars, and 
presentations from MURAP alurani and MURAP and IVlMUF current student scholars. 

Featured Speakers (in alphabetical order): 

William Andrews, University of North Carolina at Chapel Hill, E. Maynard Adams Professor of 
English 
Tomeiko Ashford-Carter, University of North Carolina at Chapel Hill, Interim Director of the 
Institute of African American Research 
William "Sandy" Darity, Duke University, Arts & Sciences Professor of Public Policy Studies, 
Professor of African and African-American Studies and Economics 
Adrienne Davis (Keynote), Washington University of St. Louis, William M. Van Cleve Professor of 
Law 
David Barry Gaspar, Duke University, Professor of History 
Thavolia Glymph, Duke Universfly, Associate Professor of History and African & African American 
Studies 
Reginald Hildebrand (Respondent), University of North Carolina at Chapel Hill, Associate Professor 
of African & African American Studies 
Joseph Inikori (Keynote), University of Rochester, Professor of History 
Joseph Jordan (Respondent), Universfly of North Carolina at Chapel Hill, Director, SoNa Haynes 
Stone Center 
Timothy McMillan, University of North Carolina at Chapel Hil, Adjunct Assistant Professor of 
African & African American Studies 
Loren Schweninger, University of North Carolina at Greensboro, Elizabeth Rosenthal Excellence 
Professor of History 

MURAP is in its 19t~ year of existence and the conference is in its fourteenth. The program aims to assure 
that there is a large cohort of ethnically diverse Ph.D.s in the humanities and social sciences, in the United 
States in the 21st century. Participating in a ten-week program, student fellows are expected to work on a 
fi~ll-time basis on a research project of their own desig~ in close consultation with a faculty mentor. The 
program’s objective is to aid students in developing gradnate-level work and encourage them to apply to 
graduate school upon gradnation. 

We are very. excited about the potential impact of our 2008 conference and anticipate that it will have a 
wide reach given its diverse audience of scholars, students, community leaders and "the public in general. 
We hope that you will be able to join us for what promises to be two full days of stimulating presentations 
and lively discussion! 



AFAM 101: THE BLA CK EXPERIENCE 
SUAIMER 200 7 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: Friday 11:30-12:30 

COURSE DESCRIPTION 

Meeting Time: 9:45 - 11:15 
Meeting PL: 105 Gardner 

This course traces the development of slavery from its beginning up to its emancipation in the United 
States in 1865 by critically examining issues surrounding race, racism, and the origins of slavery. Specifically, 
the beginning of slavery, expansion of slaver},, and later decline of slavery are analyzed to determine the impact 
that slavery had on the African American experience before 1865. 

Initially, ancient slavery is investigated to provide the historical framework for assessing how slavery 
evolved and to deconstruct many of the factors that led to its widespread development. The expansion of slavery 
in the sixteenth, seventeenth, and eighteenth centuries is further investigated to analyze the motivations 
surrounding both the longevity and expansion of slavery as many European powers became active participants 
in this trade. Of particular importance in this course is the evolution of slavery in the United States and the 
impact that this would have both internally and externally. An indepth view of the structure and organization of 
the slave trade is provided to enhance and facilitate a contemporary view of this experience. Finally, the decline 
of slavery in the nineteenth century is explored to foster an understanding regarding its diminishing popular 
appeal as an economic labor system. Moreover, the abolitionist movement in both its structure and design is 
critiqued to interrogate how the centrality of this movement was instrumental to facilitating slavery’s demise. 
Leaders of this movement and the burgeoning free black population are treated in an effort to assess how free 
blacks attempted to improve their status and create a new life for themselves once free. Slave culture and life are 
centered in this examination to reveal how the African American experience figured into the larger American 
cultural experience prior to 1865. This examination of slaver}, is a comprehensive examination and draws upon 
a variety of historial sources, documents, and visual representations to reconstruct this historical period. 

The instructional method and media used in this course will consist of lectures, texts, and videos. Three 
examinations will be given during the summer session. These examinations will consist of two tests and one 
final as these three assignments constitute 3/4’s of your grade. The remaining part of your grade will consist of 
one paper, which must be completed and submitted by the stated deadline. This paper must adhere to the basic 
rules on academic style i.e. MLA Handbook of Style, Turabian, etc. 

TEXTS 
Palmer, Colin. Passageways: An Interpretive History of Black America to 1865. Harcourt Brace, 1993. 
Walker, Margaret. Jubilee Boston: Houghton Mifflin, 1966. 

RESER VE TEXTS: 
Blassingame, John W. The Slave Community: Plantation Life in the Antebellum South. New York: Oxford 

University Press, 1972. (Reserve Reading) 
Mullane, Deirdre, ed. Crossing the Danger Water: Three Hundred Years of African-American Writing. New 

York: Anchor Books, 1993. (Reserve Reading) 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to write a paper of approximately 5 pages in length. This paper is due on or 
before Jnne 11, 2007 

GRADING 
2 Tests = 50% 
Paper = 25% 
Final Exam = 25% 

EXAMS 
There will be three scheduled examinations that must be taken on the dates specified. 

A TTENDANCE 
Class attendance is mandatory. 

(_.ZASS PAR TICIPA TION 
Class participation is encouraged and will influence your final course grade. 



WEEKLY CLASS SCHEDULE 

Week I 

Week II 

May 15-18 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
Organization and structure of the 

slave trade 
Old African Blasphemer 
Sankofa 

May 21-25 
Impact of the slave trade on 
European and African Societies 

Middle Passage 
Racial slavery in North America 

during the 17th century 
Indentured servitude vs. slavery 
Development of Plantation 

Societies in the Americas 
Slave Community 
Amistad 

EXAM I 

Week III 

Week IV 

Week V 

May 29-June 1 
Slave Culture 
Linguistic Patterns 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
Half Slave!Half Free 

May 28 Holiday 

June 4-8 
Slave Religion 
Patterns of Resistance 
Slave Revolts 
Runaways 
Maroons 
Underground Railroad 
Legal Status of Free Blacks 
EXAM II 
Slave Catchers/Slave Resisters 

June 11-15 
June 11, 2007 - PAPER DUE 
Free Blacks 
Schools 
Mutual Aid Societies 
Aboliti on Movement 
Abolitionists 
Course Evaluation 
Review for Final Exam 
Glory 
Flight to Freedom 

FINAL EXAMINATION: Monday June 18, 2007 at 8:00 a.m. - 11:00 a.m. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Sunday, June 29, 2008 4:54 PM 

Blanche Arons <bm’ons@croasdaile.com> 

Re: Theaters in Chapel Hill 

Theaters and the Moviegoing Experience in Chapel Hill.doc 

Dear Blanche: Attached is an essay that I need for you to review It is 
an article that I was asked to ~vrite for the Chapel Hill newspaper. It 
should be no more than 1,000 words but it ran over just a little 
Please review whenever you have a chance Let me know that you have 
received this material. Thanks as always for your assistance. 
Sincerely, Charlene Regester Quoting Blanche Arons 

<barons@croasdaile.com>: 

A[’rican American Actresses in Early Cinema 

Prospectus 

]Nr[R()DUCTION 

’]’his examination of African American actresses in pre-1950 cinema is 
a re-positioning of the black actresses, allowing them to re-claim 
the space denied them in cinema history, to render them visible, and 
to foreground their contributions to the cinema industry as they were 
far too often backgrounded in cinema histories The questions guiding 
this investigation abound and call for e×amination at what is now an 
outdated and perhaps inwdid or incomplete version of the black 
actresses’ experience in pre-1950 cinema. 

Who were these women of the early 1900s who challenged the ttollywood 
establishment and fought [’or their place in the world of cinematic 
entertainment? How were these women utilized in the cinema industry 
and how were they" constructed on screen? How did these black 
actresses circmnvent the racial politics that prevailed? How did they 
negotiate their duplicity as perfornrers or entertainers who becanre 
screen actresses’.’ How did they respond to their on-screen 
representations? How did they participate in constructing black 
stardom? How did their on-screen representations intersect with their 
off-screen lives? How were they constructed in the black press and 
nrainstreanr press? In what ways did they appropriate thenrselves as 
black actresses attenrpting to penetrate the racial boundaries of 
white Hollywood? What did these black actresses contribute to the 
black screen iraage? How did these black actresses accentuate the 
stardom often embodied by the white stars with whom they were 
co-starred? 

This study will answer the questions above through a combination of 
theoretical, historical, and critical examinations of selected black 
actresses in pre-1950 cinema. 

The nine actresses chosen for inclusion in this work were selected on 
the basis of their popularity, pronrinence, number of screen roles, 
and invisibility in film histories and critiques. They include: 
Madame Sul-Te-Wan, Nina Mae McKirmey, Louise Beavers, Hattie 
McDaniel, Fredi Washington, Dorothy Dandridge, Lena Horne, Hazel 
Scott, and Ethel Waters. 

Chapter I -- Madame Sul-Te-Wan-Transcnding the Invisible to Become 
Visible: This chapter posits that Sul-Te-Wan was one of the earliest 
African-American actresses to sustain a long-term career in the 
cinema industly. She managed to construct visibility for herself and 
obtain long-term employment in Hollywood. Although she ~vas COl~fined 
to secondary roles and rarely’ received screen credit lbr her 
contributions, Sul-Te-Wan established a name for herself in the 
industly, and became one of the first black actresses to land a 
contract with the motion picture studios. 

Chapter II-- Nina Mae McKinney-Reinventing Stage and Screen Career: 
McKinney’s on-screen objectification in Hallelujah ultimately 
transcended her off-screen private life This chapter demonstrates 
ho~v she signified sexuality in Hallelujah, how black female sexuality 
was constructed through the black male body, and how she ~vas 
olziectified off screen. Although the African American press 
participated in objectil}’ing McKinney, and constructing her 
off-screen hypersexualization, she hersell; despite such rendering, 
never stopped reinventing hersell; because of the limited 
opportunities available to black women in the cinema industry. 

Chapter III -- Louise Beavers - Negotiating Racial Difl’erence: This 



chapter argues that Beavers responded to her unique subject 
positioning on screen - unique in that she assumed multiple functions 
as the black maid to white screen actresses, by negotiating her 
screen representations. Beavers responded to her on-screen 
marginali~tlon in her off-screen private life, subverting gaze of 
white spectators and elevating her roles despite the subsep~ience to 
which she was confined. Beavers was multiply positioned when cast 
next to white screen stars with whom she was paired, at various tunes 
embo@ing subservience, materna[ism, emotional balance, 
sexuali~/hypersexuality, and the SUlTogate male figure denied to 
white woraen. Beavers negotiated the nrarginalized roles that she 
assurued on screen and defied the Otherness that she endured off the 
screen. 

Chapter IV -- Hattie McDaniel - Assertive On-Screen, Victimized by 
the Press Off-Screen: Chapter IV analyzes McDaniel’s unique subject 
positioning as the disembodied voice of Scarlett in her role in Gone 
with the Wind. The chapter considers the argument that McDaniel as 
Man~ay becomes a symbolic ruetaphor for the South in G\~I’W, as this fihn 
reconstructs the aura of Southern plantation life and the sense of 
despair that the war created for Southerners. Additionally, this 
chapter posits that in attempting to locate a space for herself in 
the film and because of her asseltiveness on screen (in that she 
defied Otherness), McDaniel as Manm~y off the screen fell victim to 
the Otherness that consumed her private life. 

Chapter V -- Fredi Washington: The Mulatto Positioning: This chapter 
advances the idea that Washington popularized mulatto roles on 
screen, because her physical appearance allowed her to do so 
effectively. However, she personally shared the status ofvictiru, 
with the mulatto character.¥Vhile the nmlatto was victinrized because 
of unceltain racial identity-, Washington herself fell victim to being 
consunred with always having to defund her blackness. This position is 
exaruined in a discussion of nrasquerades of whiteness, black 
masquerades, and masquerades of self, with the conclusion that 
because of her uncertain physical appearance that obscured her racial 
identity, the ambivalence embodied in the masquerade of self best 
reflects Washington, a black actress problematized by the cinema 
world 

Chapter VI - Dorothy Dandridge - Signifies fl~e Complexity of Black 
Stardom: This chapter focuses on how- Hollywood and other fihnmakers 
constructed Dandridge as a "dark star" (meaning because of her 
blackness, she ~vas compromised as a star and problematized) through 
the con~modification of her blackness and the exploitation of her 
sexuality. Chapter VI argues that Dandridge ~vas constructed as an 
o~iect of the male gaze in her screen roles, a construction that 
transcended her off-screen life. It lhrther argues that she subverted 
her racial construction to represent a varie~ of ethnicities - more 
olten than not anything except African American By the end of her 
life, Dandridge bears a striking parallel to white screen actress 
Marilyn Monroe;.Dandridge became increasingly unable to separate the 
real and reel, and as she appropriated her death, she prophesized, 
predicted, or willed her self to death, 

Chapter VII -- Lena Home - Politicizing Race and Gender: 
This chapter posits that ~vhile other actresses responded passively to 
the marginalization the?- endured, Horne actively challenged her 
marginalization even to the point of risking her career as an 
actress Despite the fact that many of her scenes were edited from 

final versions of films when the?" toured South, Horne still made an 
unpression on both black and white audiences as she symbolized black 
beauty and protest tlorne became an icon in that she signified the 
black standard of beauty for blacks that largely had been ignored by 
whites, and signified active resistance to the racial oppression that 
blacks conl?onted during an era of racial segregauon 
Chapter VIII- Hazel Scott - Resisting tier Objectification: This 
chapter notes that in the first-half of the 20th century, film 
directors utilized many black entertainers in films to deliberately 
exploit their entertainment value. Because white Southern audiences 
opposed seeing blacks in prominent roles, most black entertainers 
found that their contributions to the film other than as entertainers 
or subservients, were often deleted from these productions when the?" 
toured the South. Hazel Scott, however, acuvely challenged her 
marginalization, even to the point of risking her creer as an 
actress. It has been argued that because Scott was an entertainer 
and assumed such roles on screen, she was disconnected from the 
film’s plot Confined to such limiting roles, Scott became a 
signifier of racial and sexual codes not only to establish a space 
for herself in the film but to establish a space by which whites 
could seek validation as authentic artists when juxtaposed to black 
s~ngers/musicians.In response to the marginalization that she endured 
both on and off the screen, she became politically active, 
challenging the dominant hegemony. 

Chapter IX-- Ethel Waters: Chapter IX asserts that Waters’ role in 
Member of the Wedding best reflects how she was used by the cinenra 
industl?~ to conrmodify Othcrness, and that her role in this film bears 
a striking resenrblance to Waters’ off-screen persona. In critiquing 
Waters’ role in this filru, this chapter cuntends that the white 
female’s search for femininity- and adulthood is achieved through the 



assistance of the black female beady. The chapter explores looking 
relations as embodied in Berenice’s Look (when she looks, how she 
projects the look, what she sees) and Frankie’s Gaze (the white 
female protagonist’s look). This examination also investigates 
sexuality and masquerade, as Berenice is positioned in Frankie’s 
struggle to achieve her identity and transcend fi-om adolescence into 
adulthood. It is also suggested that Waters’ on-screen character, 
Berenice, masquerades as the real-life Waters herself- as the two 
share striking parallels 

CONCLUSION 

This work will add to the existing body of literature on the 
contributions of blacks actresses to early cinema history,. It is 
intended to fill the void that c~rently exists in the literature on 
black actresses in cinema history, because despite the existence of a 
number of biographies and autobiographies, many rarely critically 
examine black actresses from the perspective of a research scholar or 
cinema historian. For example, araong the recent works that have been 
published on black actresses, Bennetta Jules-Rosette’s examination of 
Josephine Baker in Alt and Life-The Icon and Image provides a 
thorough examination of Baker but focuses more broadly on her image 
beyond her screen career. Dancing on the YVhite Page: Black Women 
Entertainers Writing Autobiography by Kwakiutl L. Drehcr examines 
Lena Home, Dorothy Dandridge, Eartha Kitt, Diaahann Carroll, Mary- 
Wilson, and Whoopi Goldberg but focuses primarily on women beyond the 
scope of the proposed work (except for Home and Dandridge) in the 
post-1950 period and is much more narrowly focused on how their 
autobiographies become vehicles for assessing how they- saw- themselves 
as well as how- they were seen by others. This book does not focus 
specifically on their screen careers and how- they were positioned on 
screen or commodified race on screen. Other works on black women such 
as Jacqueline Bobo’s Black Woman as Cultural Readers and Black Women 
Fihn and Video Artists examine how black women as audiences responded 
to representations on screen or examine the contributions of black 
women and video artists who have struggled to cultivate their own 
images of themselves More general works such as Donald Bogle’s Toms, 
Coons, Mulattoes, Mammies and Bucks or Ed Guerrero’s Framing 
Blackness discuss the contributions of African Americans to the 
industry at large and mention the contributions of ~vomen but do not 
explore the specific contributions of women to the industry and how 
they were utilized by- the industry as does the present work While 
Bogle’s work Brown Sugar explores black actresses in the cinema 
industry, he approaches this discussion from an historical 
perspective by providing biographies of their lives and careers 
without critically examining how they were utilized as vehicles on 
the screen and ~vithin the cinema industlT. Forthcoming works examine 
black actresses in the cinema industu in a more contemporai2,’ period 
without illuminating these actresses in the early period Therefore, 
the work proposed is one that would add to the existing body of 
literature and foreground how- these women were positioned on screen, 
how they- commodified race, and how they- negotiated the industry in 
order to establish themselves as black "stars" working in industry 
over which they had little control 

Thus, this prospectus of "African American Actresses in Early Cinema" 
wishes to introduce a unique presentation for eternity--true accounts 
(important artistically, and historically) of the struggl e of some of 
the most important African-American actresses of our country’s 
pre-1950 cinema. 

..... Original Message ..... From: <regester@email.unc.edu> 
To: <barons@croasdaile.com> 
Sent: Mi~nday, Miiy 12, 2008 4:24 PM 
SubJect: Prospectus 

>> Dear Blanche: Please edit the following prospectus. This has been 
>> edited befi~re so it may only need a read through. ! am not trying to 
>> make major changes as I need this to send to a press. Please let me 
>> know that you have received this material. Thanks as always, ! still 
>> plan to call but I am overwhelmed starting Summer School tomorrow and 
>> just :finished up some work on Friday. Sincerely, Charlene Regester 
>> 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, July 18, 2008 5:16 PM 

Bellamy, FraJ~k (Student Stores) <GFBELLAMY@store.unc.edn> 

Re: Black Cinema 

Dear Frank: No, I do not want to use the Kendall-Hunt coursepack and I 
have not used it for some time Thanks much. Sincerely, Charlene 
Regester Quoting "Bellamy, Frank (Student Stores)" 
<GFBELLAMY@store.unc.edu>: 

Good afternoon Professor Regester, 
The Dia~vara book is still listed "no due date" - we called the 
publisher this morning. 
Also, do you want to use the Kendall Hunt coursepack that you’d 
previously used? 
Let me know and rll take care of~t. 
Thanks, Frank in textbooks 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, August 13, 2008 12:45 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Syllabus 

101 -SYL.Fall08. doc 

Dear Debby: Attached is the syllabus for my AFAM 101 class. You do not 
have to copy. Sincerely, Charlene Regester 



Instructor: Dr. Charlene Regester 
Class Time: T/Th 11-12:15 
Place: GA 105 
Section: 2 

AFAM 101 (40) THE BLACK EXPERIENCE 
Fall 2008 
Office: 204 Battle 
Office Hours: Th 12:30 -1:30 

COURSE DESCRIPTION: 
AFAM 40 is designed to examine slavery from its inception to its virtual demise in North America in 1865. This 

examination of slavery explores its beginning, which can be traced to the practice of slavery in Greek and Roman Empires, the 

organization of the slave trade, the widespread development of slavery throughout the diaspora, the demise of this institution, and 

the impact that slavery would have on American society. 

Ancient slavery is examined to provide an understanding as to how slavery evolved. The ideological as well as political 

factors influencing the emergence of this institution are explored. Arguments attempting to legitimize the practice of this institution 

are introduced, debated, and examined. 

The organization and structure of the slave trade is introduced to reveal how this economic system of labor while capital 

producing, was similarly engaged in the exploitation of humans. Arguments regarding labor systems, capitalism, and business 

practices are reviewed. 

In the sixteenth, seventeenth, and eighteenth centuries, slavery became widespread throughout the diaspora. Slavery was a 

practice that a variety of European powers engaged in and competed for dominance in this trade. Institutions of slavery began to 

emerge throughout the diaspora and their existence in other parts of the world are compared and contrasted to slavery as it evolved 

in North America. Slave religion, culture, and family are among those aspects of slave life that are treated in this course. 

The decline of slavery is examined to provide an understanding as to why slavery lost its popularity and appeal. The 

abolition of slavery is traced and issues surrounding its dissolution are explored. Free Blacks involved in the abolition of slavery and 

those who attempted to assert themselves following their enslavement, are explored in detail. This examination of slavery attempts to 

provide the historical context within which slavery was introduced, developed, and ultimately dissolved while providing an 

understanding of the black experience prior to 1865. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Three 

examinations will be given during the semester. These examinations will consist of two tests and one final exam which will 

collectively constitute 3/4’s of your grade. The remaining part of your grade will consist of a paper which must be completed and 

submitted by the stated deadline. This paper must adhere to basic rules on academic style i.e. Chicago Manual of Style or MLA 

Handbook of Style. 

REQUIRED TEXTS 
Blassingame, John W. The Slave Community: Plantation Life in the Antebellum South. New York: Oxford University Press, 1972. 

Palmer, Colin. Passageways: An Interpretive History of Black America to 1863. Orlando, Florida: Harcourt & Brace Publishers, 
1997. 

Walker, Margaret. Jubilee New York: Bantam Books, 1966. 

SECONDARY TEXTS 
Mullane, Deirdre, ed. Crossing the Danger Water: Three Hundred Years of African-American Writing. New York: Anchor Books, 

1993. 
Thompson, Vincent. The Making of the Diaspora in the Americas 1441-1900. New York: Longman, 1987. 

COURSEPACK 
In addition to the texts required for this course, a course pack has also been compiled and contains articles relevant to 
materials introduced in class. 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to write a paper approximately 5-7 pages in length. This paper is due on or before October 14, 

2008. 

GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 

EXAMS: There will be three scheduled examinations which must be taken on the dates specified. No make-ups will be 
given. 



WEEKLY CLASS SCHEDULE 
ATTENDANCE: Class attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: Class participation is encouraged. 

FINAL EXAM: THURSDAY, December 11, 2008 - 8am 



Week I 

Week II 

Week III 

Week IV 

Week V 

Week VI 

Week VII 

Week VIII 

Aug. 19 - Aug. 21 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 

Aug. 26- Aug. 28 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
"Old African Blasphemer" 

Sept. 2 - Sept. 4 
Organization and structure of the 

slave trade 
Impact of’the slave trade on 

European and African Societies 
Middle Passage 

Sept. 9 - Sept. 11 
Evolution of slavery in Latin 

America 
Introduction to Racial Slavery in 

North America 
"Amistad" 

Sept. 16- Sept. 18 
Racial slavery in North America 

during the 17th century (Cont.) 
Indentured servitude vs. slavery 

FIRST EXAM 

Sept. 23 - Sept. 25 
Development of Plantation 
Societies in the Americas 
Slave Community 
"New York Burial Ground 
Project" 

Sept. 30 - Oct. 2 
Slave Culture 
Linguistic Patterns 

Oct. 7 - Oct. 9 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
"Half Slave/Half Free" 

Week IX Oct. 14 
Slave Religion 
Patterns of Resistance 
"Amistad" 

FALL BREAK 
PAPER DUE October 14 

Week X Oct. 21 - Oct. 23 
Slave Revolts 
Haitian Revolution 
Runaways/Maroons 
"Slave Resisters and Slave 
Catchers" 
SECOND EXAM 

Week XI Oct. 28 - Oct. 30 
Underground Railroad 
Legal Status of Free Blacks 
"Flight to Freedom" 

Week XII Nov. 4- Nov. 6 
Free Blacks 
Schools 
Churches 

Week XIII Nov. 11 -Nov. 13 
Newspapers 
Literary Socities 
"Glory" 

Week XIV Nov. 18- Nov. 20 
Mutual Aid Societies 
Abolition Movement 

Week XV Nov. 25 
Black Abolitionists 
White Abolitionists 
Thanksgiving Holiday 

Week XVI Dec.2 
Course Evaluation 
Review for Final Exam 



WEEKLY CLASS SCHEDULE 

FINAL EXAM: THURSDAY, December 11, 2008 - 8am 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, August 13, 2008 12:50 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Syllabus AFAM 276 Class 

276- Fall08Tuesyllabus.doc; 276- Fall 08Tuesday sched.doc 

Dear Debby: Attached is the syllabus for my AFAM 276 class. You do not 
need to copy. Sincerely, Charlene Regester 



AFAM 276 (76) - THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester Meeting Time: 3:30-6:20 T 
Office: 204 Battle Hall Meeting Place: 105 Gardner 
Office Hours: TH 12:30-1:30 TUESDAY 

COURSE DESCRIPTION 
Fall 2006 

African Americans have been involved in the cinema industry and have made significant contributions to 
filmmaking. They have participated as writers, directors, producers, actors, etc. and have played a key role in the 
development of this industry. Although African Americans have contributed to the growth and development of the 
cinema industry, rarely have their efforts been recognized or their contributions to the filmmaking industry been noted. 
Film histories often exclude the African American in their reporting of cinema history or provide minimal coverage of the 
African American and his involvement in this industry. Thus, AFAM 276 is a critical, historical, and theoretical 
examination of the African American in cinema from the 1900s to the present. This examination will seek to analyze 
their role on screen; will explore how stereotypical representations of the African American developed; and will 
investigate the efforts of a number of African American actors and actresses who attempted to subvert these 
representations. 

This examination is essential to understanding the black experience in the United States. It is well known that 
the media is an integral part of American society and has often been credited with molding and shaping existing 
attitudes regarding its ethnic and cultural diversity. Therefore, examining the role of the African American and their 
representations in cinema will serve to provide a better understanding of the black experience in American society and 
will serve to provide a better understanding of the role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the 
motion picture industry and to reveal how blacks were initially portrayed on screen. The emergence of all-black cast 
films from 1910 to 1920 is examined to determine why these films developed and why audiences craved these screen 
images. The more sophisticated all-black cast films produced from 1920 to 1930 are examined to determine why these 
films increased in popularity and why black film stars began to emerge. African American screen images in motion 
pictures from 1930 to 1940 are examined to reveal how the African American image began to change from that of a 
subservient to a more assertive and humane individual. Representations of African Americans from 1940 to 1950 are 
examined to determine how and why black entertainers, particularly musicians, began to dominate the screen. Films 
produced from 1950 to 1960 are examined to investigate how the integrationist era began to influence the screen image 
of the African American. Black screen images from 1960 to 1970 are examined to determine how the resurgence of 
black pride influenced this representation and how this resurgence of black pride led to the development of black 
exploitation films. Black exploitation films are examined to determine why they began to decline in popularity and why 
black audiences began to demand more quality black films. African American representations from 1980 to 1990 are 
examined to reveal how black comedians began to dominate the black screen image and to determine the impact new 
black filmmakers have on the contemporary representation of the African American in cinema. The preponderance of 
black filmmakers in the decade of the 1990s is examined to determine how they influenced and shaped filmmaking in 
this period. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest 
speakers. Two examinations (a midterm and final exam) will be given during the semester. Students are required to 
submit two papers (7-9 pages in length) examining the portrayal of the African American in motion pictures. These 
papers must be completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA 
Handbook of Style, Turabian, etc). 
TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. New 

York: Continuum (1989). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representinq Blackness: Issues in Film and Video New Brunswick, N J: Rutgers UP, 1997. 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster 

(1988). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writinq Himself into History. New Jersey: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Cripps, Thomas. Slow Fade to Black: The Ne.qro in American Film, 1900-1942. New York: Oxford University Press 

(1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Green, J. Ronald. Strai.qht Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 
OTHER RESOURCES: 
The Sonja Haynes Stone Center for Black Culture and History 
http://www.lib.unc.edu/stone/afam film guide.html 
ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (7-9 pages) due on October 14, 2008 (PAPER I) and November 25, 2008 
(PAPER II). 
GRADING 
Midterm 25% 
Paper I 25% EXAMS: There will be two examinations (midterm and final) 
Paper II 25% that must be taken on the dates specified. 
Final Exam 25% ATTENDANCE: Class attendance is mandatory. 



CLASS PARTICIPATION: Class 
participation is encouraged and 
will influence your final course 
grade. 



August 19 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
"Ethnic Notions" 

August 26 
Emergence of All-Black Cast 

Films 
The Birth of a Nation 
Emergence of Black Actors 
"Hallelujah" 

September 2 
Rise of Black Film Stars 
1910- 1920 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
"Emperor Jones" 

September 9 
Black Independent Filmmaker 

Oscar Micheaux 
Black Westerns 
"Race Movies"/"Within Our 

Gates" 

September 16 
Servants and Maids Dominate 

the Screen Image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
"Imitation of Life" 

September 23 
Entertainers as Film Stars 
Lena Horne 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940 - 1950 

TUESDAY WEEKLY SCHEDULE 
"Lost Boundaries"/"Intruder in 
the Dust" 

September 30 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
"No Way Out" 

October 7 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
"In the Heat of the Night"/ 
"A Raisin in the Sun"/"Shaft" 

October 14 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
"Cooley High" 

FALL BREAK 
PAPER I DUE October 14 

October 21 
Impact of Black Exploitation 

Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Crier 
1965 - 1970 
"A Soldier’s Story" 
MID TERM EXA M 

October 28 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
"Devil in a Blue Dress" 

November 4 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
1975 - 1980 
"Boyz’n’the Hood" 

November 11 
Black Comedians (Cont.) 
Eddie Murphy 
Whoopi Goldberg 
Impact of "The Color Purple" 
Introduction to the 1990s 
John Singleton 
1980 - 1985 
"Crash" 

November 18 
Contemporary African American 

Filmmakers 
Spike Lee as Producer, Director, 

& Actor 
1985 - 1990 
African American Cinema in the 
1990s 
"Get on the Bus"/"He Got 

Game"/"Do the Right Thing"/ 
"Bamboozled"/"Twenty-Fifth 
Hour" 
"Inside Man" 

November 25 
Intro to New Decade of 2000 
Blacks-Academy Awards 
"Green Mile"/"Training 

Day"/"Monster’s Ball"/"Ray"/ 
"Last King of Scotland" 
"D~j~ vu" 
PAPER II DUE November25 
THANKSGIVING 

December 2 
Contemporary Representations 
"American Gangster"/ 
"Shadowboxer" 
Course Evaluation 
Review for Final 

FINAL EXAMINATION: Friday, December 11, 2008 4pm 



Instructor: Dr. Charlene Regester 

Class Time: T/Th 11-12:15 

Place: GA 105 

Section: 2 

AFAM 101 (40) THE BLACK EXPERIENCE 

Fall 2008 
Office: 204 Battle 
Office Hours: Th 12:30 -1:30 

COURSE DESCRIPTION: 
AFAM 40 is designed to examine slavery from its inception to its virtual demise in North America in 1865. This examination 

of slavery explores its beginning, which can be traced to the practice of slavery in Greek and Roman Empires, the organization of the 
slave trade, thc widespread dcvelopment of slaver3’ throughout thc diaspora, the demise of this institution, and the impact that slavery 
would have on American society. 

Ancient slavery is examined to provide an understanding as to how slaver3~ evolved. The ideological as well as political 
[’actors influcncing the emcrgence of this institution arc explorcd. Arguments attempting to legitimize the practice of’this institution are 
introduced, debated, and examined. 

The organization and structure of the slave trade is introduced to reveal how this economic system of labor while capital 
producing, was similarly engaged in thc exploitation of humans. Arguments regarding labor systcms, capitalism, and business practices 
are reviewed. 

In the sixteenth, seventeenth, and eighteenth centuries, slavery became widespread throughout the diaspora. Slavery was a 
practice that a variety of European powers engaged in and competed [br dominance in this trade. Institutions of slavery began to 
emerge throughout the diaspora and their existence in other parts of the world are compared and contrasted to slavery as it evolved in 
North America. Slave religion, culture, and family are among those aspects of slave life that are treated in this course. 

The decline of slavery is examined to provide an m~derstanding as to wt~ slavery lost its popularity and appeal. The abolition 
of slavery is traced and issues surrounding its dissolution are explored. Free Blacks involved in the abolition of slavery and those who 
attempted to assert themselves following their enslavement, are explored in detail. This examiuation of slaver3~ attempts to provide the 
historical context within which slavery was introduced, developed, and ultimately dissolved while providing an understanding of the 
black experience prior to 1865. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Three 
examinations will be given during thc semester. These examinations will consist of two tests and one final exam which will collectively 
constitute 3/4’s of your grade. The remaining part of your grade will consist of a paper which must be completed and submitted by the 
stated deadline. This paper must adhere to basic rides on academic style i.e. Chicago Manual of Sbqe or MLA Handbook of Style. 

REQUIRED TEXTS 
Blassingame, John W. The Slave Conm~unit~T: Plamation Life in the Antebellum Somh. New York: Oxford University Press, 1972. 

Palmer, Colin. Passageways: An Interpretive Histo~ of Black America to 1863. Orlando, Florida: Harcourt & Brace Publishers, 1997. 
Walker, Margaret. Jubilee New York: Bantam Books, 1966. 

SECONDARY TEXTS 

Mullane, Deirdre, ed. Crossing the Dangcr Water: Three Hundred Years of African-American Writing. New York: Anchor Books, 

1993. 

Thompson, Vincent. The Making of the Diaspora in the Americas 1441-1900. New York: Longman, 1987. 

COURSEPACK 
In addition to the texts required for this course, a course pack has also been compiled and contains articles relevant to 
materials introduced in class. 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students arc required to write a paper approximately 5-7 pages in length. This paper is due on or before October 14, 2008. 

GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 

EXAMS: There will be three scheduled examiuations which must be taken on the dates specified. No make-ups will be 
given. 

ATTENDANCE: Class attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: Class participation is encouraged. 



WEEKLY CLASS SCHEDULE 

Week I 

Week II 

Week III 

Week IV 

Week V 

Week VI 

Week VII 

Week VIII 

Aug. 19 - Aug. 21 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 

Aug. 26 - Aug. 28 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
"Old African Blasphemer" 

Sept. 2 - Sept. 4 
Organization and structure of the 

slave trade 
Impact of the slave trade on 

European and African Societies 
Middle Passage 

Sept, 9 - Sept, 11 
Evolution of slavery in Latin 

America 
Introduction to Racial Slavery in 

North America 
"Amistad" 

Sept. 16- Sept. 18 
Racial slavery in North America 

during the 17th century (Cont.) 
Indentured servitude vs. slavery 

FIRST EXAM 

Sept. 23 - Sept. 25 
Development of Plantation 
Societies in the Americas 
Slave Community 
"New York Burial Ground 
Project" 

Sept. 30 - Oct. 2 
Slave Culture 
Linguistic Patterns 

Oct. 7 - Oct. 9 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Ne~,orks 
Naming Patterns 
"Half Slave/Half Free" 

Week IX Oct. 14 
Slave Religion 
Patterns of Resistance 
"Amistad" 

FALL BREAK 
PAPER DUE October 14 

Week X Oct. 21 - Oct. 23 
Slave Revolts 
Haitian Revolution 
Runaways/Maroons 
"Slave Resisters and Slave 
Catchers" 
SECOND EXAM 

Week XI Oct. 28 - Oct. 30 
Underground Railroad 
Legal Status of Free Blacks 
"Flight to Freedom" 

Week XII Nov. 4- Nov. 6 
Free Blacks 
Schools 
Churches 

Week XIII Nov. 11 - Nov. 13 
Newspapers 
Literary Socities 
"Glory" 

Week XIV Nov. 18- Nov. 20 
Mutual Aid Societies 
Abolition Movement 

Week XV Nov. 25 
Black Abolitionists 
White Abolitionists 
Thanksgiving Holiday 

Week XVI Dec.2 
Course Evaluation 
Review for Final Exam 

FINAL EXAM: THURSDAY, December 11, 2008 - 8am 





From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, August 27, 2008 1:13 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Travel 

Dear Debby: A film conference is going to be held in Tokoyo and I was 
wondering if any funds are available. It will cost around $3,500 to 
attend and I am really not dying to go because it will take too long to 
attend and get back. However, I just wanted to test the waters even 
though I know that I seriously might not be able to attend even if 
money were not an issue. Thanks much. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, September 3, 2008 2:41 PM 

~aol.com 
[african-and-afro-american-studies-faculty] [Fwd: Invitation to Folklore Symposium (for 
distribution)] 

Invitation to Folklore Symposium (for distribution).msg 

..... Forwarded message from dacrowde@email.unc.edu ..... 
Date: Wed, 03 Sep 2008 13:58:03 -0400 
From: Deborah Crowder <dacrowde@email.unc.edu> 

Reply-To: Deborah Crowder <dacrowde@email.unc.edu> 
Subject: [african-and-afro-american-studies-faculty] [Fwd: Invitation 
to Folklore Symposium (for distribution)] 

To: african-and-afro -american-studie s-faculty 
<african-and-afro-american-studies-faculty@listserv.unc.edu> 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 

..... End forwarded message ..... 



From." 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, September 15, 2008 2:50 PM 

WesL Tim <timwest@email.unc.edu> 

Re: Someone to meet 

Dear Tim: Yes, this is correct. See you then. Sincerely, Charlene 
Regester Quoting Tim West <tim~vest@email.uaac.edu >: 

Thanks, Charlene Just noting that we’re talking not about this 
Wed, but a week Iicom Wed. (9/24)--at 11:00, at the Grind Holly and 
I will see you there 
Tim 

regester@email.unc.edu wrote: 

>> Dear Tim: Wed. at 1 lam ~vould work for me and we could meet at the 
>> Daily Grind (outside if not raining and inside if raining). Please 
>> send me a reminder the day before. Hope to see you then Sincerely, 
>> Charlene Regester Quoting Tim West <timwest@email.unc.edu>: 
>> 

>>> Thanks, Charlene! On Wed, 9/24, we could do 9:00, 11:00, or 2:00 
>>> Would one of those times work for you? We could meet here, there, 
>>> or wherever you’d like. We could make it coffee at the Daily Grind 
>>> or somewhere else. I’ll be looking for~vard to it 
>>> Best, 
>>> ’rim 

>>> doregester@emaikunc.edu wrote: 

>>>> I)ear Tim: I will be more than glad to meet with you and Holly, 
>>>> however, the week uf 22,24, and 25 is better for me. This week is 
>>>> really busy as I am trying tu meet sume impurtant deadlines. I 

>>>> think the 24th (Wed) or 26th (Thurs. after 1:30 since I have 
>>>> class and office hours) wu~ks best fur me. Guud to hear frum you 
>>>> and hupe tu see you at the upcoming receptinn J2~r the CH 
>>>> Histurical Sincerely, Charlene Regester Quoting Tim West 

>>>> <timwest@email.unc .edu>: 

>>>>> Hi Charlene, 
>>>>> It’s Tim West of the Suuthern Histurical Cullectiun (and furmerly 
>>>>> the board of the C.tl Histurical Socie~). Hupe you’ve gutten a 
>>>>> great start un the new" semester[ 

>>>>> There’s sumeone I’d like yuu to meet. It’s Holly Smith, who is 
>>>>> uur new" Archival Fellow fur African American Studies. I’m trying 
>>>>> tu help Holly connect with J2~lks un campus whu wuuld just 
>>>>> generally be guud fur her tu know and who might have thuughts 
>>>>> abuut sume of her main areas, which include making what we have 
>>>>> mure accessible tu faculty and students and building our 
>>>>> collections. I thought of you on all these counts! Plus, we 
>>>>> especially would like to collect locally, and I know you’d be a 
>>>>> helpful contact there. 

>>>>> Would you have time for us to come see you briefly, or meet for 
>>>>> coffce sometime soon? Possible days for us would be next Tuesday 
>>>>> (9/16) or Mon, Wed, or Thms of the following week (9/22,24,25). 

>>>>> I look forward to seeing you. 
>>>>> All best, 

>>>>> YValter C. (Tim) West 
>>>>> Director, Southern Historical Collection 
>>>>> CB# 3926, YVilson Libral~/ 
>>>>> Universi~ of Nolth Carolina at Chapel Hill 
>>>>> Chapel Hill, b,-C 27514-8890 
>>>>> timwest@ email.unc, edu 
>>>>> 919-962-1345 
>>>>> 919-962-3594 (fax) 

>>> Walter C (Tim) West 
>>> Director, Southern Historical Collection 
>>> CB# 3926, Wilson Libra~/ 
>>> Universi~’ of North Carolina at Chapel Hill 
>>> Chapel Hill, NC 27514-8890 

>>> timwest@email.unc.edu 
>>> 919-962-1345 



>>> 919-962-3594 (lhx) 

> Walter C. (Tim) West 
> Director, Southern Historical Collection 
> CB# 3926, Wilson Library 
> Universit3,- of North Carolina at Chapel Hill 
> Chapel Hill, NC 27514-8890 
> timwest@email.unc, edu 
> 919-962-1345 

> 919-962-3594 @ax) 



From: 

Sent: 

To: 

Subje~: 

Attach: 

Rcgester, Charlene B <~reges~ter@email.unc.edu~ 

Monday, September 22, 2008 4:41 PM 

~aol.com 

[a~iica~- and- afar- american- studies- I’aculty] [Fwd: Oxford Encyclopedia of African Thought: Call tbr Contributors] 

@d’ord Encyclopedia of African Thought C~11 for Contributo~.msg 

..... For*varded message from dacrowde@email ut~c edu ..... 
Date: Mort, 22 Sep 2008 15:31:42 

From: Deborah Crowder <dacrowde@email.unc.edu> 
Reply-To: Deborah Crowder <dacrowde@email.unc edu> 
Sutziect: [a[?ican.and-afro-american-smdies-t’aculty] [Fwd: Oxford 

Encyc~ope&a of African Tht~ught: Call for Contributors] 
To: a frican-and-afro-american-s tudies-faculty 

<a [’rican_and_afi-o -amer ~c an ~s tudies-faculty @listsep,< uac .edu> 

--- You are currently subscribed to 
african-and-ali*o-american-studies-faculty as: regester@em li[.unc.edu 

..... End fopa, arded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, September 23, 2008 9:45 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
AFAM 101 EXAM 

ExamlAFAM101Fall08.DOC 

Dear Debby: Attached is a copy of the exam for the student scheduled to 
take the exam in the office. Please let me know that you have received 
this material. Sorry I am so late sending but I was distracted. 
Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Monday, September 29, 2008 2:36 PM 

Smith, Holly A <hasmith@emaS~l.~mc.e&~ 

Re: Fwd: Re: [NCMIA] ttome Movie Screenings Fxent Poster 

276- Fall 08Tuesday sched.doc; AFAM276 Springl 07Tuesyllabus.doc 

Dear Holly: Attached is a copy of my syllabus You probably need to see 
a copy of the coursepack which is on reserve at the Undergrad Hope I 
sent the right syllabus. Sincerely, Charlene Regester Quoting 

ha smith@email.unc.edu: 

> Hi Pro£ Regester, 

> Thanks again so much for meeting with Tim and I on Tuesday. It ~vas 

> great to finally meet you. I lonk forward to meeting and talking with 

> you again, and definitely letting you know huw we prugress with these 

> projects 

> 

> Beluw is the announcement fur the Hume Movie Night, showing :films 

> frum the SHC/SFC collections. I think it wil[ be very interesting and 

> hupe you can come. 

> I was alsu wundering if yuu would not mind if I gut a copy uf your 

> syllabus [’or yuur black film cuurse? I have ahvays been interested in 

> A[’rican American film (particularly visual representatiuns of blacks 

> in general) and would certainly appreciate sume new resuurces un this 

> subject. 

> 

> ’]’hanks so much Pru:t~ Regester Please take care and I [uok furward tu 

> seeing you soun, 

> Hully A Smith 

> Overhulser Archival Felluw for African American Studies 

> Southern tlisturica[ Collection 

> CB# 3926, Wilsun Library 

> Umversity uf North Carulina at Chapel Hill 

> Chapel Hill, NC 27514-8890 

> Telephune: 919-962-1345 

> FAX: 919-962-3594 

Forwarded message from stewarts@email.unc.edu ..... 

> Date: Fri, 12 Sep 2008 09:53:09 -0400 

> From: Stephanie Stewalt <stewarts@cmail.unc.edu> 

> Reply-To: Stephanie Stewart <stewalts@email.unc. edu> 

> Subject: Re: [NCMIA] Home Movie Screenings Event Poster 

> To: ncmia@lists.ibiblio.org 

> 

> Apologies for getting this out late - we had to reschedule due to a 

> comq_ict with another libra~ event. 

> 

> Here’s the details: 

> 

> Monday, October 20, 2008 

> 6:00pro (Reception at 5:00pro) 

> Pleasants Family Asserrlbly Room 

> Wilson Library 

> ¯ The William R. Fcrris Collection (_’vSssissippi Delta, 1960s, super 

> 8mm film/D’FD) 

> ¯ The Harly Lee Harllee Films (IVlen identified as former slaves, 

> Florence, SC, 1928-1929,DVD) 

> ¯ The Allard K. Lowenstein Papers (Travels abroad, 1950s, 8mm film/DVD) 

> ¯ The Tommy Thompson Collection (Bluegrass jam session in NC, ca 

> 1970s, super 81;¢lFfl filrrFDVD) 

> ¯ The Hal~cison and Smith Family Papers (African American baptism near 

> Enfield, B-C, 1930s, 16mm filra,©~D) 

> With the exception of a few of the Ferris films, all films are silent. 

> 

> We also hope to have one or two guest speakers present their films or 

> family’s films. 

> Stephanie 

> Stephanie Stewalt 

> Moving Image Archivist 

> Manuscripts Department 



CB#3926, Wilson Librap)~ 
University of North Carolina at Chapel Hill 
Chapel Hill, NC 27514-8890 

Phone: (919)962-1345 
Fax: (919) 962-3594 



TUESDAY WEEKLY SCHEDULE 

August 19 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
"Ethnic Notions" 

August 26 
Emergence of All-Black Cast 

Films 
The Birth of a Nation 
Emergence of Black Actors 
"Hallelujah" 

September 2 
Rise of Black Film Stars 
1910- 1920 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
"Emperor Jones" 

September 9 
Black Independent Filmmaker 

Oscar Micheaux 
Black Westerns 
"Race Movies"/"Within Our 

Gates" 

September 16 
Servants and Maids Dominate 

the Screen Image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
"Imitation of Life" 

September 23 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke EIlington 
Cab Calloway 
1940 - 1950 
"Lost Boundaries"/"Intruder in 
the Dust" 

September 30 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
"No Way Out" 

October 7 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
"In the Heat of the Night"/ 
"A Raisin in the Sun"/"Shaft" 

October 14 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
"Cooley High" 

FALL BREAK 
PAPER I DUE October 14 

October 21 
Impact of Black Exploitation Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pare Grief 
1965 - 1970 
"A Soldier’s Story" 
MIDTERM EXAM 

October 28 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
"Devil in a Blue Dress" 

November 4 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
1975 - 1980 
"Boyz’n’the Hood" 

November 11 
Black Comedians (Cont.) 
Eddie Murphy 
Whoopi Goldberg 
Impact of "The Color Purple" 
Introduction to the 1990s 
John Singleton 
1980 - 1985 
"Crash" 

November 18 
Contemporary African American 

Filmmakers 
Spike Lee as Producer, Director, 

& Actor 
1985 - 1990 
African American Cinema in the 
1990s 
"Get on the Bus"/"He Got 

Game"/"Do the Right Thing"/ 
"Bamboozled"/"Twenty-Fifth 
Hour" 
"Inside Man" 

November 25 
Intro to New Decade of 2000 
Blacks-Academy Awards 
"Green Mile"/"Training 

Day"I" M onster’s Ball"I" Ray"/ 
"Last King of Scotland" 
"D~j~. vu" 
PAPER II DUE November25 
THANKSGIVING 

December 2 
Contemporary Representations 
"American Gangster"/ 
"Shadowboxer" 
Course Evaluation 
Review for Final 

FINAL EXAMINATION: Friday, December 11, 2008 4pro 



AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT Spring 2007 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: TH 11:00-12:00 

Meeting Time: 3:30-6:20 
Meeting Place: 209 Gardner 

TUESDAY 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significant contributions to 
filmmaking. They have participated as writers, directors, producers, actors, etc. and have played a key role in the 
development of this industry. Although African Americans have contributed to the growth and development of the cinema 
industry, rarely have their efforts been recognized or their contributions to the filmmaking industry been noted. Film 
histories often exclude the African American in their reporting of cinema history or provide minimal coverage of the 
African American and his involvement in this industry. Thus, AFAM 76 is a critical, historical, and theoretical examination 
of the African American in cinema from the 1900s to the present. This examination will seek to analyze their role on 
screen; will explore how stereotypical representations of the African American developed; and will investigate the efforts 
of a number of African American actors and actresses who attempted to subvert these representations. 

This examination is essential to understanding the black experience in the United States. It is well known that the 
media is an integral part of American society and has often been credited with molding and shaping existing attitudes 
regarding its ethnic and cultural diversity. Therefore, examining the role of the African American and their representations 
in cinema will serve to provide a better understanding of the black experience in American society and will serve to 
provide a better understanding of the role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the motion 
picture industry and to reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 
1910 to 1920 is examined to determine why these films developed and why audiences craved these screen images. The 
more sophisticated all-black cast films produced from 1920 to 1930 are examined to determine why these films increased 
in popularity and why black film stars began to emerge. African American screen images in motion pictures from 1930 to 
1940 are examined to reveal how the African American image began to change from that of a subservient to a more 
assertive and humane individual. Representations of African Americans from 1940 to 1950 are examined to determine 
how and why black entertainers, particularly musicians, began to dominate the screen. Films produced from 1950 to 1960 
are examined to investigate how the integrationist era began to influence the screen image of the African American. Black 
screen images from 1960 to 1970 are examined to determine how the resurgence of black pride influenced this 
representation and how this resurgence of black pride led to the development of black exploitation films. Black 
exploitation films are examined to determine why they began to decline in popularity and why black audiences began to 
demand more quality black films. African American representations from 1980 to 1990 are examined to reveal how black 
comedians began to dominate the black screen image and to determine the impact new black filmmakers have on the 
contemporary representation of the African American in cinema. The preponderance of black filmmakers in the decade of 
the 1990s is examined to determine how they influenced and shaped filmmaking in this period. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest 
speakers. Two examinations (a midterm and final exam) will be given during the semester. Students are required to 
submit two papers (7-9 pages in length) examining the portrayal of the African American in motion pictures. These papers 
must be completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of 
Style, Turabian, etc). 

TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. New 

York: Continuum (1989). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representinq Blackness: Issues in Film and Video New Brunswick, N J: Rutgers UP, 1997. 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster 

(1988). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writinq Himself into History. New Jersey: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Cripps, Thomas. Slow Fade to Black: The Neqro in American Film, 1900-1942. New York: Oxford University Press 

(1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Strai.qht Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (7-9 pages) due on February 27, 2007 (PAPER I) and April 10, 2007 
(PAPER II). 

GRADING 
Midterm 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two examinations (midterm and final) 
that must be taken on the dates specified. 
ATTENDANCE: Class attendance is mandatory. 
CLASS PARTICIPATION: Class participation is encouraged and will influence 
your final course grade. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, October 2, 2008 3:49 PM 

jmg2196@co umbia e& 

Fwd: Re: Upcoming Fall Event at Sonja ttaynes Stone Center 

..... Forwarded message from ulittlej@email.unc.edu ..... 
Date: Thu, 02 Oct 2008 09:14:20 -0400 
From: "Ursula E. Littlejohn" <ulittlej@email.unc.edu> 

Reply-To: "Ursula E Lil~lejolm" <ulittlej@email uric edu> 
Subject: Re: Upcoming Fall Event at Sonja Haynes Stone Center 

To: regester@email.unc.edu 

Hello Dr. Regester, 

I just wanted to send a quick update to the event referenced beluw. 
Dr. Sampsun’s lecture time will nuw be 12:15 and the subject will be 
.... TIlE RISE AN[) t;ALL OF TIlE LINCOLN MOTION PICTURE COMPANY-AN INSIDE 
V]~[iTV" 

Using unpublished material from his extensive black film collection, 
Dr Sampson will present an inside view of the success and failure of 
the Linculn Motiun Picture Cumpany, which was established and financed 
by African Americans in 1915 as the first mutiun p~cture company in the 
United States to pruduce and distribute feature length films reflecting 
the lives of middle class African Americans 

A cumplimentary lunch will be pruvided at this mid-&U event. I hupe 
that yuu will indeed pass the wurd alung and juin us if at all possible. 

MaW thanks again, 

Ursula E Littl~iuhn 
Program Cuordinatur 
The Sol~ia tt~unes Stone (;enter fur Black Culture and History 
The University uf Nnrth Carolina at Chapel tlill 
(919) 962-0395 (phone) 
(919) 962-3725 (fax) 
www.unc, edu/depts/stonecent er 

"It doesn’t matter who you are, where you come from. The ability to 
triumph begins with you. Always." 
--Oprah Witffrey 

Ursula E. Littl~iohn wrote: 
Dr. Regester, 

I just wanted to provide a quick update on the visit referenced 
below. Dr. Sampson will be offering a lecture evcnt beginning at 
12:30 pnr (on Thursday, October 9th) here at the Stone Center. He 
will be gMng a talk on the "History of Blacks in Film" and it will 
be held in our Hitchcock Multipurpose Room. 

We would love if you would nrake mention of this event in your class 
and certainly hope that you and your students can attend. We would 
welcome your participation and support in this event. 

As we get the flyer generated for this lecture I will certainly pass 
that along also. 

Sincerely, 

Ursula 

Ursula E Littlejolm wrote: 
>> Dr. Regester, 
>> 

>> The opening will actually occur on a Thursday so unfortunately, he 
>> will not make it to your class night However, if you would perhaps 
>> like to have some time to talk with Dr. Sampson or other ideas that 
>> may be of interest to you, we can look into having this occur 
>> 

>> We’d also like to ask you if there are any alticles or writings that 
>> you have done that we may look to include as the main piece for our 
>> printed exhibit catalog? Please let us know as we ~vould love to 
>> have you featured in this event. I have also attached a preliminaw 
>> synopsis of the exhibit premise as it might be helpful 
>> 

>> Many thanks again, 
>> 

>> Ursula 
>> 



>> 

>> 

>> regester@email.unc.edu wrote: 
>>> Dear Ursula: Yes, I am definitely interested and I will have my 
>>> students participate in your event. My class is offered on Tuesday 
>>> from 3:30 to 6:30 so if this coincides with his visit, then he can 
>>> come my class. Thanks much [’or the invitation and keep me posted 
>>> Sincerely, Charlene Regester Quoting "Ursula E. Littl~iohn" 
>>> < ulittl~i@email.unc.edu>: 

>>>> Hello Dr. Rcgester, 

>>>> I am Ursula Littlejohn, program coordinator here at the Stone 
>>>> Center and I am contacting you related to an upcoming event that 
>>>> we will be hosting here in the upcoming semester. 

>>>> On October 9th, we will have out f~all gallers" exhibit opening entitled: 

>>>> *Black Dreams/Silver Screens: Black Film Posters 1920-2005 

>>>> This exhibit will include letters, vintage posters and other 
>>>> memorabilia from these eras. Another component to this opening 
>>>> night event may also include a lecture by Dr. Heron T. Sampson, 
>>>> world-renowned physicist and film scholar. To find out more about 
>>>> Dr. Sampson’s work, please visit 
>>>> http :i/uavw.tibit.biz,’inventor-2OO6-8.h~. 

>>>> rm reaching out to you in hopes that you and the students from 
>>>> yout upcoming "Blacks In Film" coutse will join us on this 
>>>> evening. I would also like to (if possible) look at ways that Dr. 
>>>> Samson’s time here may be of benefit to your class. Please let me 
>>>> know if there are maimers in which we may be able to do this. The 
>>>> tentative plan is to have him arrive here on October 8th 
>>>> (mid-afternoon) and depalt on the 12th I look to kno~v 
>>>> definitely of Dr. Sampson’s plans to join us by tomorrow-. 

>>>> I look for~vard to us talking soon. 

>>>> Sincerely, 

>>>> Ursula E. Littlejolm 

>>>> Program Coordinator 
>>>> The Sonja Haynes Stone Center fbr Black Culture and History 
>>>> The University of North Carolina at Chapel Hill 
>>>> (919) 962-0395 (phone) 
>>>> (919) 962-3725 (fax) 
>>>> www.unc edu/depts/stonecenter 

>>>> "It doesn’t matter who you are, ~vhere you come from The ability 
>>>> to triutnph begins with you. Al~vays." 
>>>> --Oprah Wil~fl-ey 

>> 

> 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, October 7, 2008 8:17 AM 

Woodard, Harold <harold woodard@unc.edu> 

Re: 

Dear Harold: From 4 to 5pm on Wednesday works for me. Just let me know 
where you would like to meet In the meantnne, I ~vill for~vard the 
student’s name that I need for you to investigate. Thanks much. 
Sincerely, Charlene Regester Quoting Harold Woodard 

<harold woodard@unc.edu>: 

Dear Charlene, 

I look forward to getting together to catch up. 

I hope I sounded coherent in the Wall Street Journal article. I 
usually don’t g~ve intel-,ziews because I am skeptical that they will 
quote me accurately and within the appropriate context. 

I am available on Wednesday at either 1:30-2:00 pm. or at 4:00-5:00 
p.m If that does not ~vork for your schedule, then it ~vould probably 
be most efficient for you to contact my Program Assistant, Dara 

Slivka (slivka@email uric edu; 966-2143) to schedule the best time 
that is mutually convenient 

Take care and see you soun. 

Harold 

regester@email.unc.edu wrote: 
>> Dear Dean Wuodard: I wuuld definitely like tu meet with yuu 
>> regarding a student whu is attending my class and I don’t think he 
>> is ufficially enrolled. ~[~I cuuld remember his name, I wuuld 
>> furward the in[’ormatiun but I don’t have my grade bouk in frunt of 
>> me. Secund, I wuuld like to discuss matters uf interest. And third, 
>> I saw you quoted in the Wall Street Juurnal Newspaper -- 
>> Cungratulatiuns. Su I have a lot ]2~r us tu fulluw up on. Just let me 
>> know when is a guod time. Sincerely, Charlene Regester Quuting 

>> ttarold Woudard <haruld wuodard@unc.edu>: 
>> 

>>> Dear Charlene, 
>>> 

>>> Believe me, I certainly understand huw prublematic it can be tu 
>>> provide adequate care for a parent. Null" said! 

>>> We were blessed with excellent weather for the receptiun and the 
>>> tumuut was HUGE! I am glad we had ordered extra loud 

>>> I am attaching a sheet that we passed uut tu guests and invited 
>>> them to complete and submit to Cookie Newsom, our Caucus 
>>> Chairperson. Please take a look at it and if you like coraplete it 
>>> and turn it in to Cookie or to me. As you will see, it allows us 
>>> to help bring together folks who share cormnon interests in 
>>> recreational, cultural, lituraty ancL’or religious areas. We are 
>>> responding to surveys that suggest Caucus members want to network 
>>> with others who want to do similar things. 

>>> \~2~at do you think? 

>>> Harold 

>>> regester@email.ur~c.edu wrote: 
>>>> Dear Dean Woodard: This is to inform you that I might not be able 
>>>> to make the vist today. My father is in a nursing horue and we 
>>>> visit eveW day along with the weather this is just not possible 
>>>> but I will be in touch. Thanks much. Sincerely, Charlene Regester 

>>>> Harold Woodard <harold woodard@unc.edu>: 

>>>>> Dr. Regester, 

>>>>> I ara so glad that you can attend. 

>>>>> I look forward to seeing you there. 

>>>>> Harold 

>>>>> regester@email uric edu wrote: 
>>>>>> Dear Dean Woodard: Yes, I did receive the directions by campus 
>>>>>> mail Hope to see you then. Sincerely, Charlene Regester 

>>>>> Harold Woodard, Associate Dean 
>>>>> Office for Student Academic Couaaseling 
>>>>> CB# 3437/105-A Abernethy Hall 



>>>>> UNC at Chapel Hill 
>>>>> Chapel Hill, NC 27599-3437 
>>>>> Phone: (919) 966-2143 
>>>>> Fax: (919) 843-8134 
>>>>> E-mail: harold woodard@unc edu 

>>> Harold Woodard, Associate Dean 
>>> Office for Student Academic Counseling 
>>> CB# 343T 105-A Abernethy Hall 
>>> UN(-’ at Chapel Hill 
>>> Chapel Hill, NC 27599-3437 
>>> Phone: (919) 966-2143 
>>> Fax: (919) 843-8134 
>>>E-mail: harold woodard@unc.edu 

> Harold Woodard, Associate Dean 
> Office for Student Academic Cotmseling 
> CB# 3437/105-A Abernethy Hall 
> L~4C at Chapel Hill 
> Chapel Hill, NC 27599-3437 
> Phone: (919) 966-2143 
> Fax: (919) 843-8134 
>E-mail: harold woodard@unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, October 14, 2008 12:53 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Fwd: [afam] Long Civil Rights Movement Conference at UNC (April 2-4, 2009) 

Dear Debby: Please send the AFAM Dept. listserve. Thanks much. 
Sincerely, Charlene Regester ..... Forwarded message from 

@email.unc.edu ..... 
Date: Mon, 13 Oct 2008 17:59:13 -0400 
From: @email.unc.edu> 

Reply -To: ~email.unc. edu> 
Subject: [afam] Long Civil Rights Movement Conference at UNC (April 2-4, 2009) 

To: African American History Workshop <afam@listserv.unc.edu> 

SOUTHERN ORAL HISTORY PROGRAM TO HOST CONFERENCE 
ON "THE LONG CIVIL RIGHTS MOVEMENT: HISTORIES, POLITICS, MEMORIES" 

The Southern Oral History Program at the University of North Carolina 
at Chapel Hill will host "The Long Civil Rights Movement: Histories, 
Politics, Memories" on April 2-4, 2009 in Chapel Hill, North Carolina. 
The conference, open to scholars and the public, will bring together 
academics and activists who are pushing the boundaries of civil fights 
scholarship and re-imagining the place of civil fights history inside 
and outside the academy. Participation is free, though registration is 
required. 

The conference is one part of a three-year collaboration, supported by 
the Andrew W. Mellon Foundation, to experiment with new ways of 
producing and publishing cutting-edge research on the "long civil 
rights movement," an approach that re-examines that movement 
chronologically, demographically, thematically, and geographically. 
Project partners include the Southern Oral History Program at UNC’s 
Center for the Study of the American South, the University of North 
Carolina Press, the UNC School of Law Center for Civil Rights, and the 
UNC Academic Affairs Library. 

"The Long Civil Rights Movement: Histories, Politics, Memories" 
challenges the traditional understanding of the civil rights movement 
as a 1960s phenomenon, stretching its timeline to include the 
movement’s origins in the 1930s and 1940s, as well as the activism it 
inspired through the end of the twentieth century. This approach 
expands the regional focus of the civil rights movement beyond the 
South, stressing the region’s convergences with other parts of the 
U.S., and around the globe. It also incorporates study not just of the 
struggles for social justice, but also of the forces arrayed against 
them. 

The conference features an exciting line-up of short papers examining 
the civil rights movement from a diversity of viewpoints. There will be 
plenty of time for conversation and audience interaction. Speakers will 
include Peniel Joseph on the Black Power movement, Zaragosa Vargas on 
Mexican-American labor activists, and Nancy MacLean on race and 
education in the modern era, as well as many more cutting edge 
historians of the long civil rights movement. Thomas Sugrue, Bancroft 
Award-winning author of The Origins of the Urban Crisis_ and the newly 
published _Sweet Land of-Liberty: The Forgotten Struggles for Civil 
Rights in the North , will deliver the keynote address, "The Civil 
Rights Movement Up North and Down South," on Friday, April 3, 2009. 

To register for this conference or to see our full list of panelists, 



please visit hllp:i/sohp.org. For further information, please contact 
conference coordinator at ~email.unc.edu or (919) 
962-0455. 

--- You are currently subscribed to afam as: regester@email.unc.edu. 
To unsubscribe click here: 
http:iilists, ur~c.edulu?id=5383356. ~ 2 ~ 0a5a0009220deaf(;b 12afgccTa5bd&~=T&l=a fm~&o=23205943 or send a blank email to 
leave-23205943-5383356.1210a5a0009220deaf6b 12af9cc7a5bd@listserv.unc.edu 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 
Tuesday, October 14, 2008 12:53 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Fwd: The SOHP’s Long Civil Rights Movement conference (April 2-4, 2009) 

..... Forwarded message from      ~email.unc.edu ..... 
Date: Mon, 13 Oct 2008 18:07:43 -0400 
From: ~email.unc.edu> 

Reply-To: @email.unc.edu> 
Subject: The SOHP’s Long Civil Rights Movement conference (April 2-4, 2009) 

To: regester@email.unc.edu 

SOUTHERN ORAL HISTORY PROGRAM TO HOST CONFERENCE 
ON "THE LONG CIVIL RIGHTS MOVEMENT: HISTORIES, POLITICS, MEMORIES" 

The Southern Oral History Program at the University of North Carolina 
at Chapel Hill will host "The Long Civil Rights Movement: Histories, 
Politics, Memories" on April 2-4, 2009 in Chapel Hill, North Caxolina. 
The conference, open to scholars and the public, will bring together 
academics and activists who axe pushing the boundaxies of civil rights 
scholaxship and re-imagining the place of civil rights history inside 
and outside the academy. Participation is free, though registxation is 
required. 

The conference is one paxt of a three-year collaboration, supported by 
the Andrew W. Mellon Foundation, to experiment with new ways of 
producing and publishing cutting-edge reseaxch on the "long civil 
rights movement," an approach that re-examines that movement 
chronologically, demographically, thematically, and geographically. 
Proj ect partuers include the Southern Oral History Program at UNC’s 
Center for the Study of the American South, the University of North 
Carolina Press, the UNC School of Law Center for Civil Rights, and the 
UNC Academic Affairs Library. 

"The Long Civil Rights Movement: Histories, Politics, Memories" 
challenges the txaditional understanding of the civil rights movement 
as a 1960s phenomenon, stxetching its timeline to include the 
movement’s origins in the 1930s and 1940s, as well as the activism it 
inspired through the end of the twentieth century. This approach 
expands the regional focus of the civil rights movement beyond the 
South, stxessing the region’s convergences with other parts of the 
U.S., and around the globe. It also incorporates study not just of the 
struggles for social justice, but also of the forces arrayed against 
them. 

The conference features an exciting line-up of short papers examining 
the civil rights movement from a diversity of viewpoints. There will be 
plenty of time for conversation and audience interaction. Speakers will 
include Peniel Joseph on the Black Power movement, Zaragosa Vargas on 
Mexican-American labor activists, and Nancy MacLean on race and 
education in the modern era, as well as many more cutting edge 
historians of the long civil rights movement. Thomas Sugrue, Bancroft 
Award-winning author of The Origins of the Urban Crisis_ and the newly 
published _Sweet Land of-Liberty: The Forgotten Struggles for Civil 
Rights in the North_, will deliver the keynote address, "The Civil 
Rights Movement Up North and Down South," on Friday, April 3, 2009. 

To register for this conference or to see our full list of panelists, 
please visit ~://soh~. For further information, please contact 
conference coordinator at ~email.unc.edu or (919) 
962-0455./gradstudents/ .htxnl 

..... End forwarded message ..... 



AFAM 101 JUBILEE PAPER 

FALL 2008 

PAPER REQUIREMENTS 

This paper constitutes one-fourth of your grade and should reflect your best effort. This 
paper is an argumentative paper and reflects your ability to critique the novel 3,¢bilee by 
Margaret Walker. Select one angle or idea from the novel that you find intriguing or 
fascinating and utilize this as the basis for constructing an argument about the novel. 
Consult materials introduced in class lectures, readings, historical sources or documents 
for developing this paper. Your paper will be judged on the strength of your argument, 
support provided for the argument developed, quality of writing and level of research 
provided to support and substantiate your views, etc. Please proofread all papers (no 
misspelled words). The paper should be 5 pages in length. 

1) All papers should have a title, your full name, and PID number. 

2) Pages should be numbered and in correct order. 

3) Please do not print front and back - Only single-sided copies are acceptable. 

4) Papers should adhere to appropriate grammar styles as indicated by the Chicago 
Manual of Style or Modern Language Association. 

5) Papers should contain a correctly cited bibliography or works cited page. 

6) Original dark copies only. 

7) Preferred font-type and size includes: Times New Roman, Font-Size 12 (No Italics) 

8) You are required to examine this novel only. 

9) If you need to consult outside sources utilize the bibliography provided in the course 
pack. Please consult sources other than those provided on-line. 

10) Please check the correct spellings of all character names, authors, etc. referred to in 
your paper. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, October 17, 2008 2:52 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: [african-and-afro-american-smdies-faculty] test--please send reply if you receive this 

Dear Debby: As for Summer School, I would like to teach first session, 
AFAM 276 and 101. Thanks much. Sincerely, Charlene Regester Quoting 
Deborah Crowder <dacrowde@email.unc.edu>: 

Sorry for the bother but I am checking to see who gets this email. 
Thank you. Debby 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, October 20, 2008 5:03 PM 

@aol.com 

Fwd: [atkicm~- a~d- afro- amefi ca~- studies- thculty] Summer School 

..... Forwarded message from j en321 @email uric edu ..... 

Date: Tue, 14 Oct 2008 14:36:02 
From: hflius Nyang’oro ~jen321@email.unc.edu> 

Reply-To: hflius Nyang’oro <jen321 @email.unc.edu> 
Subject: [african-and-aIico-american-studies-facul~] Surmner School 

To: aIidcan-and-afro-american-studies-facul~z 
<aiidcan-and -afro-american-studies-facul~z@listserv.unc.edu > 

Folks: 
Please submit your Summer teaching requests. In your request include 
session preference, course preference and time preference. Please send 
your requests to Debby by October 16th. This is urgent 
Julius 

--- You are currently subscribed to 
african-and-ali’o-american-studies-faculty as: regester@email.unc.edu 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, October 22, 2008 5:28 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Fwd: Oscar Micheaux: African American Enigma Conference & Symposium 

MicheauxEnigmaConferenceDescription.doc 

Dear Professor Regester, 

This is a preliminary invitation to "Oscar Micheaux: African American Enigma," an academic 
conference and symposium set for Feb. 5 g~�" 7 at Columbia University and the Lincoln Center for the 
Performing Arts. It is preliminary because we have not yet been able to raise the entire budget needed for the 
ambitious conference portion, which would bring together many scholars from both inside and outside the U.S. 
Please see the attached preliminary program for more organizational detail. 

Because we remain uncertain about securing additional funding for the conference, I am asking for your 
assistance. If your university is able to pay your round-trip air fare and ground transportation, the conference 
will be able to provide you with two nights in a hotel: Thursday night, Feb. 5th and Friday night, Feb. 6th, 
which necessarily assumes you will find a flight to leave after the close of the conference on Saturday at 5:30 
pm. Whether an honorarium is possible will depend, of course, on our success in New York. Right now our 
primary funding source, the Columbia Seminars, stipulates that its funds cannot go toward honoraria for 
scholars. We realize that this is a most unusual request, and we offer our sincerest apologies for having to ask 
about the feasibility of this route. But, as we all know, everything pertaining to Micheaux scholarship is 
unprecedented and exceptional. And, no one wants it to be exclusive. 

Finally, the good news: If your university program can contribute, they will be listed along with the 
other co-sponsors on the glossy Lincoln Center retrospective program. 

Please reply to me, if at all possible, by next Friday, Oct. 31, with two items: 
1) Your concurrence with the feasibility of this plan, and 
2) Your paper title 

We thank you in advance for your consideration, and we are looking forward to your valued participation in the 
upcoming conference. 

Sincerely, 
Andre Bugg, Phd candidate, Duke University, 
on behalf of Prof. Jane Gaines 

Andre Hughlett Bugg 

a.b     duke.edu 
The Graduate Program in Literature 
Duke University 



Columbia University Conference 
Sponsors: Columbia University Seminars, Film Society of Lincoln Center, FOCUS 

Working Title: "Oscar Micheaux: African American Enigma" 
African American Cinema History: The Silents and the Talkies 1918 - 1948 

Background: 
February 5 - 7, 2009 

In 1991, American film history was radically transformed when the U.S. Library 
of Congress acquired a 35mm print of a silent film titled La Negra (1920) from the 
Filmoteca in Madrid in a swap for a print of Dracula (1932). La Negra, as historian of 
African American history, Thomas Cripps, discovered, was the lost film, Within Our 
Gates (1920), one of twelve silent era films produced, directed, and written by African 
American director Oscar Micheaux. Soon after, the Museum of Modern Art acquired a 
print of Symbol of the Unconquered (1920), this time from the Cin~math~que Royale in 
Brussels, with intertitles still in Flemish and French. Suddenly, these two films opened up 
a radical new angle on the prolific filmmaker who had been known primarily through his 
controversial sound films. Paired with Body and Soul (1924), in which Paul Robeson 
plays a double role, the three silent Micheaux films became a trilogy that brought 
scholars of African American culture into silent era film history (1895 - 1929). The 
teaching of D.W. Griffith’ s The Birth of a Nation (1915) was transformed as now it could 
be countered with Micheaux’s Within Our Gates (1920), the film that grew from 
opposition to Griffith and Thomas W. Dixon’s offensive epic. 

More importantly, the Micheaux silent trilogy allowed teachers and scholars to 
raise sensitive cultural issues because of the filmmaker’s bold approach to the question of 
what it meant to be a black American. It is not only that Within Our Gates contains a 
sequence in which a black man and woman are lynched and white Southerners gleefully 
cheer. In Symbol of the Unconquered, a black man passing as white rides with the Ku 
Klux Klan against a black oil prospector, and in Body and Soul, a black preacher rapes a 
loyal churchgoer’s daughter. From the position of Micheaux’s films, 1918 - 1948, which 
take the political pulse of the pre-civil rights era, one is led to ask about voting rights, 
property ownership, educational inequity, black entrepreneurialism, urbanization and 
black-white intermarriage. 

It has been nearly fifteen years since the first serious Micheaux conference. Held 
at the Yale University Whitney Humanities Center in January of 1995, "Oscar Micheaux 
and His Circle," was structured as the second generation of Micheaux scholarship, a 
reconsideration of the definitive 1970s Black Film as Genre by Thomas Cripps. The films 
screened at Yale had an immediate second life on the program of the Giornate del 
Cinema Muto international festival in Pordenone, Italy, in October, 2001, and a 
collection, Oscar Micheaux andHis Circle, edited by Pearl Bowser, Jane Gaines, and 
Charles Musser followed. Soon, a number of other scholarly works on race theory, black 
audiences, black musicals, and early African American cinema appeared. In 2007, the 
first comprehensive biography, Oscar Micheaux: The Great and Only by Patrick 
McGilligan was published. 
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Conference: "Oscar Micheaux, African American Enigma" 

The consensus among Micheaux scholars is that a third generation of scholarship 
is now emerging, fueled by the fact that Micheaux remains a mystery and therefore a high 
priority research challenge. Some scholars have attempted to fit him into the Harlem 
Renaissance, others have argued that black literary Harlem was elite and Micheaux was a 
popularizer; some have defined him as a conservative, others as a radical, but Oscar 
Micheaux as an historical figure still remains elusive. Micheaux, however, is symbolic of 
the historical difficulty of retrieving the consciousness of another era. The fact that some 
of his motion pictures have survived him, however, makes the challenge of understanding 
his moment all the more alluring. Thus a defining feature of this conference weekend will 
be the Lincoln Center public exhibition of Micheaux films never screened together. 

Now, in 2008, there are additional motion picture titles, some newly restored, that 
fill out the cultural territory of what was then called the "race movie" circuit. Both 
fragmentary footage and still images from the "lost" titles and the public 35mm and 
16mm film exhibition of relatively complete work will bring to life the productions of 
these companies: The Richard Norman Company (Florida), the Lincoln Motion Picture 
Company (Los Angeles and Omaha, Nebraska), the Ebony Company, Richard Maurice 

Film Company (Detroit); other directors: Spencer Williams (Blood of Jesus, Dirty Gertie 
from Harlem, Juke Joint), and important actors: Paul Robeson, Bert Williams, Charles S. 
Gilpin, Evelyn Preer, Noble Johnson, and black film genres: (Harlem, western, detective, 
comedy). 

Constituencies: 
Columbia University faculty and students 
Harlem arts and culture community 
Greater New York area university faculty and students 
General audience - Film Society of Lincoln Center Retrospective 

Day 1 
Conference Papers to be Presented (Tentative): 

The "Race Movie" Circuit 
Prof. Matthew Bernstein (Emory University) on Atlanta theatres/Richard Norman Co. 

and paper on Lincoln Motion Picture Company 

Paul Robeson 
Prof. Charles Musser (Yale University) on The Emporer Jones (Paul Robeson) 
Prof. Cedric Robinson (UC-Santa Barbara) on The Emporer Jones (Paul Robeson) 

Micheaux’s Talkies 
Prof. Corey Creekmur (University of Iowa) on Sound films 
Prof. Ron Green (Ohio State University) on Micheaux’s Sound films 

Author, Straight Lick with a Crooked Stick - 2 vol. critical work on Micheaux 
Prof. Arthur Knight (William and Mary) on 1935 - 45 titles 



Motion Picture Exhibition!Entertainment Circuit 
Dr. Henry Sampson, Lincoln Motion Picture Company 
Prof. Michelle Wallace (CUNY Graduate Center) on black entertainment circuit 
Prof. Dana F. White (Emory University) on Micheaux’s Southern distribution 

co-authors of study on theatre segregation 

Micheaux’ s Actors 
Prof. Francisco Gonzfilez-Miranda (University of Puerto Rico) 

Juano Hernandez, Micheaux’s Puerto Rican Actor 
Prof. Charlene Regester (Univ. of North Carolina-Chapel Hill) 

Co-editor, The Oscar Micheaux Society newsletter 
on Micheaux’s Women: Alice B. Russell, Evelyn Preer 

Day 2 

Micheaux and Griffith 
Prof. Ally Field (UCLA) 

Hampton Institute prologue to The Birth of a Nation 

African American Motion Pictures: Restoration and Exhibition 
Steve Higgins, Film Curator, Museum of Modern Art 
Prof. Jan-Christopher Horak, Head, UCLA Film Archive 
Prof. Rick Worland, SMU, G. William Jones Film and Video Collection 

Panel Discussion: Micheaux’s Biography 
Oscar Micheaux: The Great and Only (by Patrick McGilligan) 

Pearl Bowser (New York) 
Phyllis Klotman (New York) 
Thomas Cripps (Baltimore) 
Patrick McGilligan (Milwaukee)--may be in Ireland 

Micheaux’s Filmmaking: Ipso Facto Avant-Gardeism 
A.J. Jaffa (cinematographer on Julie Dash’s Daughters of the Dust) 
Jim Hoberman (Village Voice) 

Conference Schedule (Tentative): 
Thursday, February 5 - Columbia University Seminar 
7:30 - 9:30 pm: round-table: Micheaux Scholarship: The Third Generation 
Matthew Bernstein, Terri Francis, Allyson Field, Charlene Regester, Jackie Stewart 

Friday, February 6 - All Day Conference - Columbia University Morningside Campus 
8:30 - 9:00 am coffee 
9:00 am - 11:45 am - 2 sessions of 2 = 4 presentations 
Lunch - 12 noon - 1:30 pm 
1:30 - 5:45 pm- 3 sessions of 2 = 6 presentations 
Dinner - Conference Guests 
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8:00 pm- Screening: Blood of Jesus (Spencer Williams, 1941) Lincoln Center 
Keynote: Prof. Jackie Stewart (Northwestern) on Spencer Williams 

Saturday, February 7 - All Day Conference - Place: TBA 
8:30 - 9:00 am coffee 
9:00 - 11:45 - Papers 
Lunch - 12 noon - 1:30 pm 
1:30- 5:30 pm 
Dinner - On Your Own 
8:00 pm- Screening: TBA 

Local Respondents: 
Terri Francis (Yale University) 
Richard Grupenhoff (Montclair State) 

Ed Guerrero (NYU) 
Saydia Hartman (Columbia University) 
Jamal Joseph (Columbia Film Division) 
Paula Massod (Brooklyn College) 

Dan Streible (NYU) 
Michelle Wallace (CUNY) 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, October 27, 2008 4:01 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: summer charges 

Dear Debby: I have not made any charges to this account in the Bulls 
Head. The only thing that I have charged from a department account was 
the copying of materials at the Copy Center and you have already 
received this receipt. Sincerely, Charlene Regester Quoting Deborah 
Crowder <dacrowde@email.unc.edu>: 

Hi all. Someone is charging to our summer school account. 2-32872 
-- for a Bulls Head charge. If this is you, please cease and desist. 
There is no money in this account and I have to cover the charges 

otherwise. The latest charge was $11.95. I know this does not seem 
like much money but we have 0 funds in our state funds account and 
any money I can use to cover this is from the trust funds account and 
allocated otherwise. I have already had to cover a larger amount 
from late charges from last summer. I think it may be a good idea to 
discontinue such use of funds altogether so that this problem does 
not reoccur. Thanks. Debby 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, October 27, 2008 4:09 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: summer charges 

Dear Debby: I am trying to go by the rules -- Hope its not me. 
Sincerely, Charlene Regester Quoting Deborah Crowder 
<dacrowde@email.unc.edu>: 

I didn’t think so. Actually, it is probably Julius but I’m just 
checking. Thanks much and I’ll let you know when you can charge 
again! Some other folks are going to be cut of!! dc 

regester@email.tmc.edu wrote: 
>> Dear Debby: I have not made any charges to this account in the Bulls 
>> Head. The only thing that I have charged from a department account 
>> was the copying of materials at the Copy Center and you have already 
>> received this receipt. Sincerely, Charlene Regester Quoting Deborah 
>> Crowder <dacrowde@email.unc.edu>: 
>> 

>>> Hi all. Someone is charging to our summer school account. 2-32872 
>>> -- for a Bulls Head charge. If this is you, please cease and 
>>> desist. There is no money in this account and I have to cover the 
>>> charges otherwise. The latest charge was $11.95. I know this does 
>>> not seem like much money but we have 0 funds in our state funds 
>>> account and any money I can use to cover this is from the trust 
>>> funds account and allocated otherwise. I have already had to cover 
>>> a larger amotmt from late charges from last summer. I think it may 
>>> be a good idea to discontinue such use of funds altogether so that 
>>> this problem does not reoccur. Thanks. Debby 

>> 

>> 



AFAM 276 REGESTER 
FALL 2008 

GUIDELINES FOR PAPER II 

As part of the course requirements, each student is required to submit a second paper. Your paper should critically 
examine any topic related to the intersection of race and cinema in the post-1950 period. The topics below are being 
provided to assist you with developing a final paper topic. This paper should be %9 pages in length and must adhere 
to the following guidelines. The paper is an argumentative paper and may require consulting the following sources: 
class lectures, assigned reading materials, course pack, reserve reading material, videotapes on reserve at Media 
Resources Center, etc. Consult journal articles, books, documents, etc. and do no limit your search to materials 
provided exclusively on-line. This paper constitutes one-fourth of your grade and should reflect your best effort. 

1) Select a motion picture that has been re-made and examine how these versions compare to or 
differ from each other in their representation of African Americans on the screen. 
The Defiant Ones (Sidney Poitier & To~\v Curtis)/Fled (Laurence Fishburne); 
A Time to Kill (Samnel Jackson)i To Kill a Mockingbird; 
Cry the Beloved Country (Sidney Poitier, Calrada Lee)/Cry the Beloved Country 
(Jame s Earl Jones); Shaft (1971, Richard Roundtree)iShaft (2000, Samuel L. Jackson); King Kong (1933 )/King 
Kong (2005) 

2) Examine how African American physicians historically have been transformed on screen in films such as No 
Way Out, Guess Who’s Coming to Dinner, Eve’s Bayou etc. Assess whether or not their screen image 
has improved or deteriorated. 

3) Examine the construction of race in films involving serial killers (i.e. Summer of Sam, Kiss the Girls, Seven). 
4) Select an actor or actress and develop a guiding argument that will allow you to examine his/her body of works with 

respect to how they have been transformed on screen (Denzel Washington, Angela Bassett, Laurence Fishburne, 
Whoopi Goldberg, Samuel Jackson, Morgan Freeman. Jada Pinkett, Vivica Fox, Alfre Woodard, Halle Berry, Will 
Smith, Cnba Gooding, Terence Howard, Forest Whitakcr, etc.) 

5) Examine how the African American family has been presented on screen from the 1960s to the present (i.e. Once 
Upon a Time When We Were Colored, A Raisin in the Sun, The Preacher’s Wife, Eve’s Bayou, CrooMyn, 
Inkwell, Soul Food, Beloved, Color Purple, etc. ) 

6) Examine how African Americans in the milita~ have been presented on the screen (i.e.Glory, A Soldier’s Story, 
Tuskegee Airmen, Buffalo Soldiers, Courage under Fire, Crimson Title) 

7) Assess how institutions of higher learning have been depicted on screen (i.e. School Daze, 
Higher Learning) 

8) Examine how interracial relationships have been reconstructed on screen (i.e. Guess 
Who’s Coming to Dinner, One Potato, Two Potato, Jungle Fever, Body Guard, Jackie Brown, 
Bulworth, Mississippi Masala, One False Move, Monster’s Ball, Something New). 

9) Explore the relationship between rap artists and cinema (Ice Cube, Ice Tea, Queen Latifah, 
Tupac, Heart D, Will Smith, Mos Def. Snoop Dog, Fifty Cents, Ludacris, Xzibit, Outkast, Bow Wow, Nelly, Eve, 
Conwnon) 

10) Examine how black militancy has been transformed on the screen (i.e. Panther, Malcolm X). 
11) Examine the evolution of black horror films in cinema (i.e. Blacula, Tales from the Hood, 

Def by Temptation, To Sleep with Anger, Last Vampire in Brooklyn, Scream Blacula Scream) 
12) Assess how black male camaraderie has been transformed on screen and discuss how black 

nrasculinity is presented in these films (i.e. Cooley High, Boyz in the Hood, Juice, New Jack City, lVlenace II 
Society, Get on the Bus, Five Heartbeats, The Best Man, The Wood, Life, Baby Boy, Drumline, The 
Brothers, Idlewild) 

13) Compare and contrast the black detective to the white detective (i.e. Shaft vs. James Bond, Seven, Enemy of the 
State, True Crime, Kiss the Girls, Man on Fire, High Crimes, Inside Man) 

14) Examine Black/White Buddy Films (i.e. Danny Glover, Eddie Murphy, Keenan Wayans, 
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Morgan Freeman -- Lethal Weapon I, II, III, 1N7, Shawshank Redemption, Seven, Bevefty Hills 
Cops, The Last Boy Scout, Kiss the Gifts, Money Train, Pulp Fiction, Training Day, Miami Vice) 

15) Explore Black Love as reconstructed in cinenm (i.e. Lady Sings the Blues, A Warm 
December, Poetic Justice, Higher Learning, Love Jones, Boomerang, A Thin Line 
Between Love and Hate, Jason’s Lyric, What’s Love Got To Do With It, Waiting to 
Exhale, Love Jones, How Stella Got Her Groove Back, The Preacher’s Wife, Why Do Fools 
Fall in Love, What’s Love Got To Do With It, Love and Basketball, Disappearing Acts) 

16) Examine the evolution of the drug dealer on the screen (Superfly, New Jack City, Juice, Menace II Society, Boy z 
’n theHood, Sugar Hill, Hustle and Flow) 

17) Examine black westerns in cineraa (i.e. Buck and the Preacher, Posse, Wild Wild West) 
18) Examine black female caraamderie as transformed on the screen (i.e. Set It Off. Waiting 

to Exhale, Soul Food, How Stella Got Her Groove Back, Dream Gifts). 
19) Critically examine the works of a contemporary black fihnnmker (i.e. Spike Lee, Bill Duke, Forest Whitaker, Julie 

Dash, Mario Van Peebles, John Singleton, F. Gary Gray, Robert Townsend, Kasi Lemons, Carl Franklin). Explore 
the impact of his/her works on the African American screen inmge and spectators. 

20) Examine black bio-fihns or bio-pics (Malcolm X, Dorothy Dandridge Story, Hu rricane, All, Ray, Last King of 
Scotland). 

21) Explore films that attempt to examine the issue of transgressing racial difference (i.e.Watermelon Man, Soul Man, 
White Man’s Burden, True Identity, Bulworth) 

22) Compare and contrast black exploitation films to "hood" fihns produced in the early 1990s (Boyz N the Hood, 
Menace II Society, Juice, Sugar Hill). 

23) Examine African American histo~ when transformed on the screen (Rosewood, Ghosts of Mississippi, Malcolm X, 
The Tuskegee Airmen, Josephine Baker Story, Mississippi Burning, Lean On Me, Glory, Amistad, Dorothy 
Dandridge, Medgar Evers Story, Four Little Girls, The Last King of Scotland) 

24) Examine the African American athlete when transformed on the screen (Cooley High, 
Cornbread Earl and Me, Boyz n’ the Hood, He Got Game, Hurricane, Jerry Maguire, Ali, Remember the 
Titans) 

25) Examine the African American novel when transformed on the screen (Devil in a Blue 
Dress, Beloved, Waiting to Exhale, Color Purple, Once Upon A Time When We 
Were Colored, Knock On Any Door, Native Son, How Stella Got Her Groove Back, I Know 
Why the Caged Bird Sings, Their Eyes Are Watching God) 

26) Examine the black raaleifemale as a gangster/criminal (i.e. Hoodlum, Rage in Harlem, Jaclde Brown, 
Set It Off, New Jack City, Menace to Society, Boy z N the Hood, Hurricane, True Crime, Green Mile, Life, 
Idlewild, Hustle and Flow) 

27) Examine black presidents/leaders (Mandela and DeKlerk, Deep Impact, The Last King of Scotland) 
28) Examine the representation of African American athletes in documentary fihns (Hoop 

Dreams, When We Were Kings). 
29) Examine black father/son relationships (i.e. Boy z N the Hood, He Got Game, Baby Boy, John Q). 
30) Examine the construction of race - whiteness/blackness (i.e. Bnlworth, Jackie Brown, 

Summer of Sam, American History X, Bamboozled, Remember the Titans, Crash). 
31) Examine the neutralization of blackness in cinema (i.e. Deep Blue Sea, Bone Collector, Pelican Brief, Man on Fire). 
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From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, November 10, 2008 10:08 AM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Fwd: African American Actresses in Early Cinema 

Dear Charlene, 

I have great news to deliver from the editorial board meeting yesterday. They enthusiastically approved a contract for your 

book. They want to see some substantial revisions, however, and want to be sure that we complete the review process by 

soliciting at least one more outside report, l’m pleased, however, that they have agreed to issue a contract in advance of 

the final report. 

In sum their concerns are: 

Title: they feel the current title is too flat-footed and that "early cinema" is not actually the period 

represented. These concerns are addressed in your response and I don’t think we need to discuss them again. 

2. Chapter titles: You need to create more engaging chapter titles (this is also addressed in your response). 

Jargon: They feel that the book is too jargon heavy--that this "drags down what could potentially be an engaging 

text." They want the book to contain a lively discussion of this previously overlooked material--move beyond 

providing references for your colleagues. They felt that the text itself isn’t as theoretical as the language indicates. 

There were especially severe reactions to the glossary in the footnotes of the introduction. Generally, you need to 

either excise or bring into the main discussion footnotes this lengthy. They recommend (and I agree) that you get 

rid of the glossary altogether. If the terms aren’t standard, don’t use them. If they are standard but have varied 

meanings, introduce how you will use the term at first appearance. The theoretical terminology needs only to 

serve the purpose of making these histories more visible and available. Keep this question at the fore during your 

revisions and I think it will help streamline the language. 

Organization: Does the current organization allow you to make global arguments about this canon over all or 

about these actresses overall? Are the chapters too formulaic? Be sure to focus each chapter on what is 

noteworthy about that particular actress, rather than simply running through the topics as set out by the TOC. (I 

did indicate to the board that you had intentionally left out the major transitions as you were uncertain whether 

the current order would be the final one.) 

I don’t want to lose the forest for the trees, however. IUP is really thrilled to be publishing your book and we look forward 

to helping you develop it further. I recommend that you hold off on revisions until we receive the final report at which 

point we should confab about how best to move forward. If all of this sounds okayto you, I’ll go ahead and draw up 

contracts for your signature. 

All best wishes, 

Jane 

Jane Behnken 

Music & Humanities Editor 

Indiana University Press 

601 North Morton Street 

Bloomington, Ind, 47404-3797 

Ph: (812) 855-5261 

Fax: (812) 855-8507 

jbehnken@indiana~edu 

http://iupr ess.in dia na.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, November 10, 2008 4:34 PM 

~aol.com 

Fwd: [Miicm~-a~d-afro-amefica~-studies-t~ulty] AFRI position description 

..... Forwarded message Iicom dacrowde@emaihunc.edu ..... 
Date: Mon, 10 Nov 2008 16:28:05 -0500 
From: Deborah Crowder <dacro~vde@email.uaac.edu> 

Reply-To: Deborah Crowder <dacrowde@emaihunc.edu> 
Subject: [african-and-aIico-american-studies-faculty] AFRI position description 

To: aIidcan-and-afro-american-studies-facul~z 
<atidcan-and -afro-american-studies-facul~z@listserv.unc.edu > 

The Department of Afi-ican and Afro-American Studies at the University 
of North Carolina at Chapel Hill invites applications for a 
tenure-track position at the rank of assistant professor The position 
seeks candidates from the humanities particularly those whose work 
focuses on the intersection of gender, religion and history in 
sub-Saharan Africa. Phi). qualifications are preferred and the 
successful candidate will assume their responsibilities on July 1, 
2009. Qualified applicants should provide 1)an application letter which 
describes research interests and articulates the candidate?s teaching 
interests; 2)a CV; 3)4 letters of reference; and 4)a sample of written 
work All materials, except letters of reference, should be submitted 
onlineat http://hr.uncedu/iobseekers . Search for positions listed 

in African Studies. Please send letters of reference to Search Chair, 
African and Afro-American Studies, CB��3395, 109 Battle Hall, UNC-Ct], 
Chapel Hill, NC 27599-3395. The department?s web address is: 
http://www unc.edu/depts/afriafami. Deadline for applications is 
November 30, 2008. ~Ilae University of North Carolina at Chapel Hill is 
an Equal Opportunity Employer. 

--- You are currently subscribed to 
african-and-afro-american-studies-facul~" as: regester@email.unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, November 14, 2008 12:43 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: students in AFAM 

Dear Debby: I will have to think of an appropriate paper topic so give 
me a couple of days. Thanks much for the follow-up. Sincerely, Charlene 
Regester Quoting Deborah Crowder <dacrowde@email.unc.edu>: 

Hi Dr. R. It was nice to see you today. I spoke to Mr. Barnes’ 
superior (Ms. Reynolds) and she confirmed that he had reported your 
conversation. All of the students we discussed would like to take 
the option of the additional paper. Could you send the paper topic 
soon so that they can begin to work on this asap? Depending on the 
bowl game situation, these students could be tied up almost the 
entire Christmas break. If you send to me orto Octavus we can 
distribute. Thanks much. Debby 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, November 14, 2008 1:00 PM 

t~licia.caJnpbell@ urflv.edu 

Re: conference 2009 

GWTWProposal.doc 

Dear Dr. Campbell: Attached is a proposal which I am submitting to be 
considered for presentation to your upcoming F;VPCA conference in the 
Spring. Thanks much for your assistance and I look forward to hearing 
from you Sincerely, Charlene Regester Quoting 
felicia.campbell@unlv edu: 

> Hi Charlene, 
> Please visit <http:i/farwestpca blo~spot.com/> for information on our 
> next conference 
> Best, 
> Felicia 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, November 14, 2008 1:25 PM 

waga~nan@mml.t t- net.msu.edu 

Proposal for PCA/ACA Conference 

White ManBurdens ProposalNew Orlea~s.doc 

Dear Program Chair: Attached is a proposal that I submitting to be 
considered for the upcoming PCA/ACA Conference in the Spring If I 
should submit to another area chair instead, please let me know before 
the deadline Thanks much for your assistance Sincerely, Charlene 
Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, November 14, 2008 4:45 PM 

ttenderson, Mae G <hendersm@email.unc.edn> 

Fwd: Academic OneFile(Item 1 of I items e-MaJded) 

A160106375.ht~nl 

..... Forwarded message from galeadmin@cengage, corn ..... 
Date: Fri, 14 Nov 2008 15:47:58 -0500 (EST) 
From: galeadmin@cengage.com 

Reply-To: galeadmin@cengage.com 
Subject: Academic OneFiIe(Item 1 of 1 items e-Mailed) 

To: regester@email unc.edu 

* * Balcerzak, Scott. "Nationalizing and segregating performance: 
Josephine Baker and stardom in Zouzou (1934)(Critical essay)[I].." 
Post Script[2]. 26.1 (t:aH 2006): 13(19). Academic OneFile . 

Gale. UNC Chapel Hill. 14 Nov 2008 
<http://find.~ale~roup.com/itx/infomark.do?&contentSet IAC- 

Documents&type retrieve&rabiD T002&prodId AONE&docId A160106375&source ~ale&userGroupName uric main&version 1.0> 

(c) 2008 Gale, Cengage Learning. 

Linlcs: 

http://find.galegroup.cor~,’itx/irffomark.do?&contentSet IAC- 
Documcnts&ts~pe retrieve&tabID T002&prodId AONE&docId A160106375&source gale&userGroupName uric main&version 1.0 

http ://find.galegroup. corrgitxiinfomark.do?&content Set UkC- 
Documents&type retrieve&tabID T002&prodId AONE&docId A160106375&source gale&userGroupName uric main&version 1.0 

..... End forwarded message ..... 



Balcerzak, Scott. "National~ing and segregating perli)rmance: Josephine Balker and staa~dom in Zo~ou (1934).(Critical essay).." Post Script. 26.1 (Fall 2006): 13 

(19).. Gale. UNC Chapel Hill. 14 Nov. 2008 

<http://find.galegroup.com/itx/infomark.do ?&contenkS et IAC- 

Documents&type retrieve&rabiD T002&prodId~ONE&docId~160106375&source gale&userGroupNmne uncertain&version 1.0>. 

Full Text:COPYRIGHT 2006 Post Script, Inc. 

INTRODUCTION 

Josephine Baker’s first appearance before the motion picture camera as "star" was, by most accounts, a disheartening experience for the famous African American 

performer. La Sirene des Tropiques (1927) was co-directed by Henri Etievant and Mario Nalpas, with the help of assis~nt director Luis Bunel. The silent film tells the 

story of an innocent girl from the tropics who does the Charleston and eventually brings the dance to Paris. Based upon an idea suggested by her manager and lover 

Giuseppe "Pepito" Abatino, who also costa~ed, the production was considered by most critics nothing more them a curiosi~ even upon its release. (1) Many involved 

with the tilm, such as Bunel, characterized the finished product as a joke exemplified by tasteless moments t~aturing the s~ar l?alling into a flour bin, "thus becoming 

"white," mad later suggestively bathing herself to restore her color. Baker timnd the entire experience humiliating, stating that the ’"film brought tears to my eyes. Was 

that ugly, silly person me?’" (Rose 120). When she once again ventured betbre the camera.s in the 1930s, Baker and Abatino made certain that her first sound 
production reflected a star persona that the fatnous dancer could comfortably embrace. Of all her motion picture appearances, Marc Allegret’s Zouzou (1934) becan~e 

Baker’s person~2l t:avorite. During its production, she said, ’"’][’he fihn enchants me.... Everything seems easy, because I feel the sto~y so very strongly. It all seems so 

real, so tree, that I someti~nes think it’s my own life being played out on the sets’" (Wood 182). 

Such sentiments seem more than just groundless publici~ since the film contains a plot purposely reflecting Baker’s personality and life story. Zouzou (Baker), a Creole 

laundress, grows up in the circus along with her foster brother Jean (Jean Cabin). She yearns for s~rdom ons~age and longs for the love of Jean, whom she eventually 

saves from a false murder charge. Despite her inevitable rise to stardom as a revue singer, Zouzou is left heartb~oken as Jean falls in love with her white best friend 

Claire (Germaine Aussey). The sto~3~, based on an idea by Abatino, was tailored for Baker’s talents and stage persona. Oddly enough, much of this stoo~line’s 

construction with its "rags-to-riches" dynamic heavily resembles American musicals, especially the backstage musicals popular at Warner Bros. during the period. 

BaJ~ets love of the production as a reflection of hersell~ something definitely not the case with La Sirene, exemplifies Zouzou’s position as a star vehicle of a distinctive 

sort. Typical of many French mo’fon pictures of the eMy 1930~ the tilm basically was independently produced, with Arys Nissot~5~, a Tunisian casino owner, funding 

the majori~ of the production. Most likely, Abatino and his client also invested in "the film--which, along with its tbllow-up Princess Tam Tam (1935), showcases 
specifically how they wished B~ker to be seen onscreen. The production intends to redefine how the famous dancer and singer would transition into motion pictures, 

thus speci .fying her persona for future styx vehicles by co~xecting the mistakes of La Sirene. 

Recent critical responses to Zouzou often focus on the text as an illus~tration of complex colonial, social, and communs2l issues prevalent within Paris during the early 

1930s. Elizabeth Ezra sees the film as a reflection of a Parisian socie~ in flux behveen traditional and new communities. By ques~tioning French national identity through 

multiple presentations of exhibition said theater, the venues depicted in the fihn establish how "traditional s~tmctures of communi~ were being threatened by both the right 

and left; bemeen the right-wing leagues and the Popular Front." She ties this concept to how cinema was rapidly refashioning "new representations of community as 

well as new communities of spectators" that ultimately "played into the debate of national identity, eliciting some hostile reactions that fed into a more general nostalgia 
ti3r a community perceived to be on "the wane. This nostalgia is at the heart of Zo~ou" (Colonial 102). (2) Dina Sherzer’s reading also considers the tilm as primarily an 

exploration of the boundaJfies of national identity. She views the motion picture as a ratlrer conservative plea ti3r nationalism--primaa-ily a colonialis~t commentary against 

miscegenation, something appearing in the rejection of Zouzou as love interest and the pairing of Jean and Claire as a racially "pure" and "’natural’ match" (233). Kelley 

Conway, with her examination of the film in a book-length study of French revue stars, sees it as a showcase ti3r Baker as a distinctly French "grande dame du 

musichall" (139). While French national identi~ certainly plays a paxt in Zouzou, what many of these responses overlook me the complexities involved when exan~ining 

the te,’~ as a transnationally-infiuenced star vehicle. The sometimes contradictory American and French influences at play within the film tnus~t drastically redetermine 

how we approach its complicated views of race and miscegenation. 

Zouzou proves fascinating not only by illustrating the ethnic and social boundaries of 1930s Paris, but by forcing us to reconsider oftbe star vehicle as a filmic cons~truct. 

The production’s expressed reason for being is to showcase Baker, thereby it e~sts primarily as a version o£ to use the phrasing of Patrick McGilligan, "actor as 

auteur." (3) Despite significantly being an Allegret production, the intention behind the film remains to showcase B~£er above story, locale, and, to a lesser extent, even 

the musical sequences where the star fails to appear. Yet this distinction does not simply designate the text as a theatrical ~pe of showcase cinema, though it does bare 

some resemblances to other early sound productions heavily influenced by variety and music stage shows. Instead, by examining 1930s French attitudes toward race 
within ~m often American-influenced musical style, the film poses a problematic question. How do we reconcile popular conceptions of"staJc"--often heavily motivated 

by "the films produced through the American star system--within a text distinctly French in its presentations of race ~md nationality? To consider this problem, the 

significant casting choice of Baker’s male costar must also be exaanined as contributing to this confronta’don between the racial and the national. Zo~ou casts French 

leading man Jean Gabin opposite of Baker in the key role of Jean, the object of the lead character’s romantic preoccupation. Gabin remained just one year away from 

malting La Bandera (1935), which progressed him toward exempli~ing the role of"flawed populist hero" in the French cinetna of the 1930s. Despite preceding some 

of the actots more famous appearances in such fihns as Pepe Le Moko (1937) and La Grande illusion (1937), his presence in Zouzou still acknowledges a persona of 

a French "every-man" by casting him within a worldngman role projecting "charming ordinm’iness" that serves to counter his cos~x’s appealing otherness. 

By showcasing Baker and, to a lesser extent, Gabin within a musical heavily resembling American productions, the film e~s~ts as a transnationally-influenced star vehicle 

that bases its cons~truction in racially distinctive boundaries. These social perimeters also determine how the text reconfigures the star vehicle as a construct through 

transcending the popular definitions based in American systems. In what follows, I will examine how this reco~lfiguration emerges in the shifting sVlistics of the 

production between Americanized musical and a poetic realist French s~le of tilmmaking. These fluctuations provide a complex web of Hollywood, French revue, ~md 

realist performances showcased in both musical and dramatic styles. Emerging from a distinctly French g~e upon the racial Other, Zouzou provides a surprisingly 

empathetic, yet ultimately problema’dc, attempt at reconciling a possible miscegenation within its star paring. As a result, while the film presents the "actor as auteur," it 

shows how such a production changes its dynamics through ~m overwhelming transnational and racial i~Nuence li~und within the personas of the stars themselves. 

ACCESSING THE FRENCH MOVIE STAR BEYOND AMERICAN DEFINITIONS 

Before examining a text like Zouzou as a musical star vehicle, we ~nust recognize that the theoretical discourse of the star defines itself heavily in American performers. 
This dis~tinction especially appears in the early serious critical work on movie stars. Edgar Morin’s 1960 book The Stars discusses these figures in various social roles as 

living and dead icons, economic p~oducts, and objects of lust. Like other French critics of the period, Morin partficularly idolizes the American star system and does not 

make much distinction between the seductive powers of James Dean, Charlie Chaplin, or Marilyn Monroe in comparison to Jean Gabin or Brigitte Bardot. Proceeding 



generations also theorized the star primarily as an American construct. Richard Dyer’s Stars bases the majority of its examples in American fihn, closely analyzing 

multiple popular figures as social phenomena, cinema’rc images, and signs. James Naremore’s Acting in the Cinema gives close readings of seven specific star 

pertbrmances in individual films, all American productions. Such a theoretical slant toward one count<y would normally seem biased when considering most other 

aspects of the cinematic text. But this particular distinction has significant historical merit since tl~e early construction of the star s.3~stem exists primarily aa an American 

creation foun&d on economic need. 

Richm~t DeCordova confirms this assessment in Picture Personalities, his study of the emergence of this figure through productions ~nade bev~veen 1907 and the early 

1920s. Significantly, DeCordova also approaches the star not simply as an Americanized economic force, but smnething ultimately more complex. When discussing the 
problematic relationships between individualizing and ~’stemizing the star. he writes: 

it J s not surprisJr~g that the star syst~’m 
seems much more amor[~hous 
and indistinet than its product, the 
individual star. The star system is 
iiad9 tip ef both discursive ~ract:[oes 
and economic practices .... The star 
could become the point of econo~’ic 
exchange only by vJ rtue of its identity 

the star simultaneously changed the 
status of film as discourse and commodity. (II) 

This observation proves crucial to understanding how discussion of the star can tx~th exist in and transcend its historical roots as an Americanized commercial construct. 

While the figure’s place as an economic identi~ might base itself heavily in the American star system and its commercial inlluence in other countries, the star as a social 

tbrce can shape a tihn’s discourse tlm~ugh va~ous specifications particular to non-American cultures. This distinction heavily characterzes a fihn like Zo~o~ which 

ul’rmately commodities its fftars in a manner anknown to the American productions of ttollywood’s Golden Age--distinctions I will later illustrate as being racially- 
determined. 

While understanding that there are tnany French film stars, Ginette Vincendeau poses the question if there is actually a "French star sy’stem." His answer consists of two 

parts that correspond with the dis~tinctions specified by DeCo~tova in that it allows for a discourse of s~ardom to exist outside the American industry. Vincendeau 

writes that the ’French Star System’ does not exist "if by this is meant the blgbly ordered management of stars developed by the American s~dios in the classical period 

or the Rank stable of British stars and starlets of the 1950sj’ Despite this rejection of heavily structured systems, he stresses how the importance of the French film 

performer should never be underestimated. A s~r sys~tem of sorts still appears "in the sense that s~ars are crucial to the economy of French cinema: most mainstream 

films feature stars who in turn organize its narrative bleranzhy and publicity" (1). The significance of this figure in earl?, sound cinema proves especially important when 

considering tl~e nature of 1930s French production, which greatly differs from "the powerful Hollywood studio system. The French film industry of this period l?avored 

perlbrmers in that it differed in design t]com Hollywood, where a few major studios concentrated the stars, money, and power--in "that particular order. (4) Instead, 

numerous smaller production companies existed in France, an atmosphere that allowed pertbrmers such as Baker to create personal showcases in a less exploited 

atmosphere. Often, these companies simply produced one or two productions, essentially resembling American independem films with specific financial backers--as 
seen with Nissotli’s financing of Zouzou. 

If the French sysntetn contains a dift’erent manner of economic practice than America, which popularly defines the idea of"sm~Y does this distinction create a dift~rent 

~pe of star? To consider this question, we tnust understand what a star vehicle pa~icularly consists of as a cinematic construct. Naremore describes this type of cinema 

as attempting "to foster a harmonious and undisturbing relationship between the three ways an actor may be regarded by audiences: as subject in the culture, as 

professional thespian, and as literaD, character" (192). Of course, these three forces do not always successfully coexist especially in films heavily concentrating upon 

creating theatrical venues for performers--something prevalent with the technological innovation of sound in early 1930s French cinema. As Dudley Andrew 

summarizes, sound created an enthusiasm in the film-going public in "its ability to present notable acts and actors to a populace that either was in the habit of diverting 

itself at vaudeville and music hall houses or wished to be able to do so" (118). This stage aesthetic could even influence moments in the most sophisticated of 

productions, such as the displays of music hall pertbrn~er Julian Carette’s theatrics in Jean Renoir’s La Crrande illusion, Le Bete humaJne (1939), and La Regle dujeu 

(1939). (5) Such cinema succeeded to develop a dichotomy witltin the types of pertbrmers. As Vincendeau outlines, "two ~rands of s~tage spectacle-comic, singing, 

and more proletarian on the one hand mad culturally respectable on the otlaer ... continued tlm~ughout the histo~ of French cinema and shaped film genres as well as 
performance styles" (5). In this first category of stage spectacle, the star vehicle heavily showcases a persona created oft-screen--or, in Naremore’s words, t:avoring the 

figure as a "subject in the culture" (192). This aspect of the persona overshadows the lite~ar?, character or even the actor’s abilities as a thespian. Therefore, the subject 

him or herself can change the dynamics of the text. With Zouzou, the French star vehicle as a discursive practice becomes more of a concern through the heavily 

nationedis~tic approach to the issues surrounding the showcasing of Baker. In this manner, such a film can alter the definition of"star" developed within America, whicK 

in turn, creates a star vehicle construct specific to early 1930s France. 

CONSIDERING BAKER AS SHOWCASED STAR 

To understand Zo~ou as a star vehicle, we must first examine Josephine Baker as a subject within French culture as it pertains to the formation of the film’s lead 

character. Dyer writes how filmmakers often employ the star image "in tlae construction of a character in a tihn." This design proves powerthl since "audience 

foreknoMedge, the star’s name and her/his appearance (including "the sound of her/his voice and dress s ,Iyles aasociated with him/her) all already signify "that 

condensation of at~tudes and values which is the star’s image" (126). With Baker, these elements of her tihnic persona, mostly developed ott;creen, derive t?om her 

histo~ on the French s~tage beginning with her debut in 1925 at La Theatre des Champs-Elysees in La Revue negre. Much of the popularity of Ba£er’s 1920s stage 

work appears within an era of pos~var French negrophilism, a ti~ne often celebrated for its tolerance toward black performers. Many of these artists were African 

A~nerican writers, l~inters, and ja, zz musicians enjoying a fieedom arflcnown to them in their hmne country. Yet the tree dynamics of this period of French histoO, 

proves considerably more complex, as illustrated by the critical responses to La Revue nEgre’s performances. Andre Levison wrote of the show in 1925: 

[Bak~’r’s] violently shuddering body, 
her bold dislocations, her springing 
¯ ~’ovements, a gushing stream of 
rhythm .... In the short pas de deux of 

the savages, which came at the finale 
of the Revue Negre there was a wild 



splendor arid magnificent ar~imaiity. 

Certain of Miss Baker’s poses, back 

arche@, haunches protruding, ar~’s 

entwined and uplifted in a phallic 

s~abol, had the compelling potency 

of the finest examples of Negro sculpture. 

(quoted in Kear 53-4i~ 

As illustrated by such accounts, a romanticization of"the pfmitive" as a figure often defined much of Baier’s initial appeal. This concept certainly materializes throughout 

the artwork and promotion aftiliated with her stage pertbrmances, Mrere everything ti~m programs to Paul Colin’s tbnons lithographs inspired by La Revue negre 

highlight distinctive primitive imagery and stereo~pical cmicatares. As Bert A. BerlIner stres~s about the negrophilia movement in general, while many black 

pertbrmers gained more celebrity, the popular figure of the exotic black was often still viewed as a primitive other. Also, born out of colonial mUth, there existed 
"anotfier more powerful and prevalent French narrative of the negre in the 1920s. It was of the grotesque, primitive, even derisively savage black other" (236). In 

essence, representations of blackness could still de~nean, as seen within many oftfie even more so caricatured and exploitive performances less fiequented by the 

bourgeoises found in the audiences of La Revue negre. In contrast to this harsher racial fascination, Baker’s show with its nudity and wild dances appealed to a 
sexualized fantasy of blaclmess, one that eroticized the idealized Modernist concept of pmnifivism, something certainly evident in Levison’s assessment of Baker’s 

appeal. As Berliner snmmarizes, the image of the exotic negre "seemed to oftbr to increasing m~mbers of Frenchmen a source for renewal and a means for celebmfing 

life and s~xuali~" (206). (6) 

While Baker became grande dame du mnsichall through an initial appeal to such a fascination toward erotic primitivism, she secured this position thiongh a self-aware 
redefinition of this popular persona. Kelley Conway provides two distinct categories of the stage-established singer in French cinema: a revue star (epitomizing class 

mobility and glamonr) and a realist singer (expressing the tragic lives in the marginal landscapes of Pa~s). Bake?s role on the stage complicates itself because she 

initially appealed to a t~n~sy of exofic otherness that embraced blackness, primitivism, mad an animalistic sexuality--an image that at first appears irreconcilable with 

Conway’s distinctions. Yet during the late 1920s mad early 30s, she increasingly appeared more as a glamorous parisienne--something more akin to Conway’s 

classification of the revue s~. This identificafion grew throughout the remainder of her career, as international acclaim continued and the primitivism of her past image 

t:aded away. Conway explains this development: 

Baker utilized the intertext of her own 
life to cor~struct an appealing star 
image that dovetailed with French 
fantasies of social transcendence and 
exotic "otherness." First, she incarnated 
the poor gi~l from the slums of 
St. Louis who astounded Paris at the 
Revue negre. Next, in the late 1920s, 
she metamorphosed from the girl 
the banana skirt to the grande dame du 
¯ ~’usichail. Elegant, French-speaking, 
and in possession of a t<ained singing 

parisienne heading up revues at the 
[’oiies-Bergere and the Casino de 
Paris. (139) 

For Zouzo~ she created a persona that incorporated multiple t~cets of the public’s tkscination toward her, thus employing elements of the revue stax, realis~t singer, and 

exotic black Other in defining her persona. As illustrated by her negative reaction to La Sirene des Tropiques, Baler keenly understood the complexity surrounding the 

development of her image. Upon writing the screenplay for Zoazou, Carlo Rim visited Baker at Le Beau Chine to capture her essence, something reflected in sotne of 

the story’s inclusions of biographical elements such as her laundress position her actual mother’s job--and the adoration of her stage persona by the French. Upon these 

visits, Baker intbnned him that she did not wa~nt to dance nude anymore, sotnething tastelessly highfighted in her silent film debut yet, for much of the 1920s, defined her 

onstage persona. (7) 

Rim’s "rags to riches" storyline (or, more specific to Baker’s image, ’"primitive’ to peisienne’) allows for varied aspects of her persona to emerge. For example, 

Zouzou’s first actual ons~ge appearance appeals to her perceived exotic othemess, yet less so than found in La Sirene. bVhile delivering laundry to the music hall, 

Zo~ou cavorts backstage along with ~me t~endly chorus girls, who dress her in a skimpy and sparkly costume. When she runs to show her ontfit to Jean, M~o works 

as an electrician lbr the theater, he asks her to stand onstage so he can adj ust the floodlights. She does so as Jean intbrms her, "Don’t worry. The curtain is down." 

Zo~ou turns and notices her large projected shadow, a silhonette that nearly appears of a nude body since Baker’s costume is ~ skintight. During this lighting test, the 

orchestra al~ rehearses its jazz mnsic, which results in Zo~ou qnickly perfonning a wild dance that contorts her body into various shapes--including ffta~dard Baker 

moves such as comically stretching her neck out in the fashion of a bird and, at one point, impressively bending her bo@ to walk on her hands and feet. Projected on 

the wall behind her, her shadow resembles exofic animal-like formations. Jean and a s~agehand jokingly raise tfie curtain, which puts Zouzou’s theatrics into the full view 

of the theater. Once under the still-unnoficed gaze of various male onlookers (the orchestra, the producer, and the backer), she now dances even more frantically. She 

kicks her legs, rl~ythmically flings her am~s before her, and does tfie Charleston--during which the camera significantly focuses upon her silhouette, sometimes even filfing 

the frame with it as Baker dances oft~creen. Suddenly, Zouzou notices that the cra~fin has risen, reacts with a shocked response to her onlookers (situated oft-camera 

in the position of the viewer), and runs oft’stage in fear. As Conway suggests, the highlighfing of a large black "nude" shadow could illustrate "an extreme, potentially 

dehumanizing abstraction of a black woman" under the gaze of white males--"a literal enactment of the mechanism explored fruitfully by feminist film theory" (142). (8) 

The ti~aming of the seqnence with its freqnem tbci upon the shadow in animalistic poses does suggest some of the distressing "primitive" aspects of jazz-era 

negrophilism. Something importam to consider while admitting the t~minist connota~6ons of the seene (where a white male gaze literally becomes inllicted upon Zo~on) 

is how aggressively it also imposes a commentary upon this enactment. Through an explicit equivalency between Baker’s bo@ (illustrated through a "nude" black 

shadow) and jungle animals, the entire scene harkens back to the now-rejected stage persona highlighting nude dancing. But now the "nudit.5/’ oNy appears in the tbrm 

ofa tnisleading shadow. Thus, the dance negotiates between both an appeal to her previous exotic positioning as sexualized black Other and an ironic comtnentary 

about pertbnning tfiat role under the white male gaze. ’][’he sequence displays tfie playfulness ofa s~r exan~ining her popular appeal as it sits in flu:,:, using the construct 

of the star vehicle to mock her previous position as exotic body. 

Outside of this sequence, Baker distances herself from such sexualized wild dances in Zouzou. In a scene that counters the shadow dance, the film presents another 

importam musical number which again provides an ironic commentau on the white male gaze. Further along in the narrafive, Zouzou performs as the star of the 



theatefs ritzy musical show. The number begins with a collection of white men dressed stylishly in tuxedos awaiting Baker, whose entrance is met with this male chorus 

excitedly gathering axound her. As opposed to the skimW skintight outfit of the shadow dance, she now dresses in a glamourous gown adorned with sparkling sleeves 

and (never completely abandoning the animal motit) a heavily tbathered neckline. She also wears ornate jewels from her ears mad even a tiara. Now, the M~ite male 

g~e seems in her control, since it materializes as a supporting chorus corresponding ruth her every move. As she begins signing "C’est Lui," they encircle and look 

upon her in a ~’pe of awe. Unlike the shadow dance, which focuses upon an abstracted and sexualized silhouette, the frame centralizes the now glamorized styx in the 

flesh. As she walks down a long white staircase lined with even tnore glaring white males, the c~anera follows her. Later, the men sway in unison behind her, yet never 

divert their eyes from Baker as she moves across the stage. While she sings of her one tree love in Pais (a possible reference to Jean), Zouzou laments "I’d crawl 

through a mouse hole for him. Each day I adore him more." Here, the white male chorus adjus~ts their bow ties in hopes of being that individual. In essence, this 

sequence rearranges the components of the shadow dance, with the representational male gaze of the dancers idolizing Baker through the different criteria of a 

glamorous revue s~--where race s~till remains a factor of her appeal, but significantly- less so. As Conway writes, "her [Zouzon’s] sV/flr appearance in the music hall 

revue evokes the ’rear 1930s Baker: the elegant meneuse de revne who has conqnered Paris" (143). As such sequences display, the film ultimately illustaates a 

progression of Baker’s career. Despite this attempt, her changes in image do not disregard the racial dynamics of her persona. One of the most striking visual 

components of the s~taircase sequence remains the intense gaze of the white male chores. Thronghout the number, white men in black coats basically engnlf Baker. 

Despite her control over the gazers’ movements, her racial and sexual diflbrence still manages to be an obvious point of fa~ination ti)r the chorus and the camera. An 

elegant sheen has been added, but this gloss does not completely disconnt her persona as an exotic racial Other. 

This comple:d~" of image challenges how we place Baker into the position of"st~x" in a traditional cinematic sense. To once again refer to Nmemore’s terminology, 

Zouzon remains a vehicle heavily favoring Baker as a "subject in the culture’--a figure defined by a fame established through a stage caxeer as opposed to previous film 

roles (192). In Stars, Dyer explores and counters some of the popular perceptions of s~tar/audience relations partly through ex~anining a model created by Andrew 

Tudor. Here, four classifications emerge in defining how an audience responds to popubx movie st~xs: emotional ~l’finity, self-identification, imitation, and projection. (9) 
I~’er recognizes the following thixmgh examiNng this model: 

what is clear f:~om this account }f the 

star/audience relationship is that the 

audience’s role in shaping the sta~ 

phenomenon is very limited. That is, 

do with the star image that they are 

offered and hence indicates the 

it: J)es not tell "is why the off~’:H! images 
take the form they do. (18) 

Dyer’s observation proves especially significant when considering the placement of Baker into the role of movie star. Possibly, her lack of cinematic success could be 

explained by Tndo~ds model since she failed to actually fit into any of his categories--instead iNtially establishing herself ons~ge thiongh an appeal to exotic racial other 

hess. (10) Yet this distinction never successfully answers why her filmic persona adopts the form it does in Zouzou. This mystery can only be examined thiongh 
qnestioning her complex position as a cultural subject mad its influence on her filmic image. To fully anderstand her positioning in "this role, we must also examine "the 

placement of her costar as a key textual counterpoim. 

JEAN CABIN AS COUNTERPOINT TO BAKER 

Jean Cabin’s popularity as an actor certainly appeals to the qualities outlined in Tudor’s model. Within many notable films of the 1930s, his stardom emerged as heavily 

defined by this identification or etnulation-based schema through his persona as a French populist hero and working-class eveu-man. Vincendeau explores this 

popubi~ as being based in "his performance of’charismatic ordinainess.’ His pe:rts and extra-cinematic image repeatedly emphasized ’ordin~Q" worldng-class 

values.., especially through associations with popnlar leisure, work and the land" (70). In this mamrcr, Gabin resembles many of the American actors who so often 

theoretically define the concept of"star." Much of this connection not only arises out of analysis of his image, but in how he affiliated himself t,~ the working-man 

persona, something also common among Hollywood stars of the period. As Vincendeau illustrates, similar to how Jmnes Cagney presented his acting "not as an art but 

as a ’job to do,’" Gabin "put the accent on ’le turbin" (’hard grind’): ’I am an artisan.... I work as a proletarian’" (71). (11) 

Yet such correlations t~il to discoant Gabin as a truly French filmic persona, an image that plays an important role in Popular Front representa’6ons of the period. 

Various film~ such as Pepe Le Moko, La Bete humane (1938). and Remorques (1940), exemplify thi s position with their ultimately tragic endings tbr a criminal hero. 

tlis ability to simulmmeously epitomize both French populism and an American-like stardom should not be viewed as contradictory. To once again retbrence Naremore, 

his role as "a professional thespiaff’ bases itself in concepts from the American stm system, especially the discursive practices ofvnlnerable tough guys who project a 

sitnilar ’charming ordinminess.’ Much of his role as a "subject in the culture" generates from a distinct place within pre-World Wax II French society. The Foreign 

Legion drama La Bandera~ released one year after Zouzon, catapulted him into superstardo~n and cemented his cinematic i~nage as a distinctly French vulnerable tough 

guy. The film also blammly epitomizes an i~nperialist text M~ere the Moroccans sometimes eae simply called "bas~rds." Vincendeau explains how such views of 

otherness exemplify a trend in Gabin’s films where "his French identi~ is affirmed agains~t racial or ethnic ’others’--Josephine Baker in Zouzou, the inlmbitants of the 

Casbah in Pepe Le Moko or the ci~ of Genoa in Au-dele des grilles, and all the Angelos and Pepitos of the 1950s policiers" (68). 

While these roles illustrate a trend in the actor’s career, the inclusion of Zouzou in the list becomes problematic. Firstly, the prodnction was produced before the more 
clea~cly-defined establishment of Gabin’s populis~t persona, even though he developed a certain amount of stardom during this period (seen as his name appears before 

the title after Baker’s credit). Theretbre, only elements of the m~th emerge, mainly his position as an every-man projecting "charming ordina~ness." This appeal to a 

working-class ideal appears in his jobs as a sailor and, later, an electrician in the film. (Yther aspects of the persona, such as tlrc flawed heroics of the populist hero, do 

not necessarily materialize. Secondly, Zoazou exists as a musical text tEatufing a showcasing of music hall and realist singer perti~rmances. Gabin’s casting 
acknoMedges his own background as a music hall pertbnner. And finally~ Gabin’s display of"chaming ordinariness" appeaxs in what essentially remains a supporting 

role to Bakers "charming otherness." This position proves less imperialist and, instead, appeals ~nore to the jazz-era negrophilism defining much of Baker’s populm’i~’. 

The text highlights how Gabin a£finns Baker’s racial othemess as opposed to significantly having her defining his Frenclmess. 

This contrast appears during Gabin’s only musical number in Zouzou, a sequence distinctly based in the catego~ of the "realist singer" performance. Jean, Zonzon, and 

Claire spend the evening at a working-class bar where an accordion band plays a lighthearted waltz called "Viens Fifine." As the scene begins, we see Zouzou sitting 

alone at a table and bouncing in her chair to the mnsic. She turns and wiggles her finger to somebody- ol]’screen, positioned toward the dance floor. The film cnts to 

reveal Jean and Claire happily dancing to the waltz as Gabin begins singing. The two look over to Zonzon at one point, to which she again playfnlly wiggles her finger at 

them. The camera then tbcuses upon Jean and Claire as the number continnes now with backup vocals provided by the surrounding ba~c patrons. When the brief song 



ends, the couple returns to the table to meet Zouzou, who has been tracing the name "Jean" in the tablecloth with her dampened finger. She embarvassingly covers the 

writing when they amve. The movement of Gabin an~ong the working-class citizens helps to aflim~ his placement as a French every-man at home among the populace 

of the city. The accompaniment of the bar patrons exemplifies him as a perlbnner who, unlike Baker, is tied directly to the proletariat Paris communi~. This closeness 

illustrates a motif throughout the tilm of linking national identity with perti~rmance venue. As Elizabeth Ezra writes, "dilt~rent entertainment titans depicted in Zo~ou 
represent diit’erent modes ofcommuni~ based on va .rying degrees of intimacy between perfom~ers and spectators, ranging from a fonnai distinction, in the case of the 

music hall, ... to complete identification in pm~ticipato~y forms such as the bal populaire" (Colonial 102). 

But beyond highlighting Gabin’s developing populist persona~ the sequence also notably illustrates a distinctive segregation of its actors, with Baker existing as observer 
to the dancing white couple. Dina Sherzer writes about the sequence: 

the camera focuses on the ~e~fect fit, 

the togetherness of their bodies. Indeed, 

spectators are given the message 

that Claire, ~he laundry gJ rl , an~ 

Jean, the electrician, the two French 

indivi@uals, typical characters of 

fi]ms of the" PopLl]ar Fi~ont, are made 

match; their names, their bodies, and 

thei~ looks fit. (233) 

While the proposed racial and natio~M "compatibility" of Jean and Claire characterizes much of the scene, Sherzer neglects to explore Zo~ou’s crucial positioning as an 

observer to the dancing. Countering the multiple sequences of being g~ed upon, Baker becomes spectator to the white couple--which serves as a tragicaJly ironic 

tbreshadomng to her eventual losing of Jean to Claire. The sequence remains primarily about the positioning of Baker as racial Other, a tragic mad cha~ming outsider 

obsessively writing her true love’s name onto the tablecloth. Her centralization within this sequence and the text in general seems especially significant considering the 

briefness of Gabin’s musical nmnber (well under a minute in length). As this scene illusq_rates, he functions within the text primaily as a counter to Baker’s femininity and 

racial otherness. Yet, as the film atte~npts to reconcile its alternate images of"charming ordinariness" and "charming otherness," the larger question aises of how this 

struggle challenges the text’s dimensions as a s~l vehicle. How can racial difference and national identi~ upset and, possibly, reconcile the pairing of two "incotnpatible" 

popular personas? 

ZOUZOU, POETIC REALISM, AND THE AMERICAN BACKSTAGE MUSICAL 

When examining the text as star vehicle, we must also recognize the genre influences at play within Zouzou. Partb; the film fits into the aeffthefic dis~tinction of poetic 
realism, especially with its tragic depictions of Zouzou’s unrequited love for Jean. Such a tone lbllows many of the descriptions attributed to this period of French 

cinema by critics, as outlined by Dudley Andrew in his book-lenUth study of poetic realism. He writes that with early cfitica] response to such films, "Ac~iectives like 

’romantic,’ ’moody,’ ’pessimistic,’ cropped up. Understandably, poetic realism became a concept to latch on to" (12). Zouzou’s li~cus upon the working-class 

population of Paris also associates the text with this aesthetic. Additionally, the mise-en-scene illustrates a s~le common to other films of this period of French cinema. 

As Conway writes, "’][’he film’s treatment of Parisian urban space is similar, in some ways, to that of other 1930s French realist films" (143). (12) This influence 

especially materializes in scenes of eve .ryday life in Monttnaxt2re that range from detailed sum~y tnarket places to noir-ish nighttime shadows~ seen when Zouzou 

witnesses Jean being wrongly implicated in a murder. Along with obvious associations ruth poetic reaJism, the film aJso heavily bases itself within a Holl~vood tradition 

of the backstage tnusical. Developed at Warner Bros. during the period, this subgenre was structured around the "show within a show" concept that also runs 

throughout Zouzou. In fact, Ba£eis fihn incorporates cliches from these motion pictures in the fo~rns of comically panicked producers and chatty chorus gifts. In an 

explicit reference to an American backstage aesthetic, in one sequence the show’s choreographer speaks American English to the chorus gifts as he explains the steps 

of the routines. As Zouzou incorporates this form of musical cinema, its backstage story showcases the consummate Paris revue star, Baker. 

Produced the year before Zouzou, Lloyd Bacon’s 42nd Street (1933) t~atures remarkable choreography and direction over many of the musical scenes by Busby 

Berkeley. This enormously popular fihn was the first of Berkeley’s Warners Bros. series to fully employ the backstage structare where rehearsa] and smaJler numbers 

lead to multiple elaborate musical sequences that overtake the last quarter of the text, essentially the structure empkiyed in Zouzou. Martin Rubin writes on the Berkeley 

backstage musical as basing ~tselt m a tradition ol the American re ue, ~ hrch he dehnes as a m~xture ol selt-contaaned act~ ruth a general emphasis on music and 

comedy. However, the format of the revue is more solid and ’anchored’ than that of its predecessor, vaudeville." This "anchoring" usually~ but not always, is linked 

together by "some sort of continuity" in the form of a possible tenuous plot theme, or selected performers (26). (13) The backstage musical incorporates a revue 

impulse that extends to a "range of adulterated fom~s that incorporate na~_tive while at the same time maintaining a pronounced autonomy of the musical 

passages" (33). Rubin outlines three interlocking levels of how production numbers segregate from the body of the film in the Wamers/Berkeley backs~ge musicals: 
"narrative (they bare little relation to the sun~otmding plot); spatM (the space of the musical m~mbers is a separate domain from that of the narrative); and discursive (the 

’impossible’ discourse of the musical numbers does not impinge on the ’realistic’ discourse of the narrative)." These separations were crucial in the creation of"a sense of 
gratuitousness" and "rampant excess" in the Berkeley spectacle as removed from the rest of the film- -or as "an end in itselt~’ (41 ). 

For the most part Zo~ou follows "this scenario in many of its transitions to elaborate musical seqnences. The employment of the chorus gifts adopts an obviously 

Berkeleyesque treatment throughout many of their numbers, which l?ail to actually incorporate Baker and tbcus on a more ab~ract li~rm of cinematic spectacle. The first 

of these scenes highlights the disjunctive narrative, spatial, mad discursive elements common within the musical transitions discussed by Rnbin. Now a headliner at the 

theater, Zouzou appears worrisome as her costumer atlempts to comtb(t her in the dressing room. From this scene, the film cuts to a shot of the audience of the theater 

and then to the curtain raising to reveal an elaborately spacious s~ge. We see an oversized bed where m,o chorus gifts rest their bead’s upon giant pillows. They awake 

and pull the covers back~ revealing multiple dancers who begin prancing in unison upon the giant bed. The set is adorned with other enormous piece~ such as a 

telephone and a window with vertical blinds. Male chorus members later appear and more elaborate dancing takes place, utilizing other giant props like a telephone and 

comb. Oddly enough, this elaborately Berkeleyesque sequence leads to a Baker appearance that essentiaJly fails to incorporate her into the spectacle of tnovement 

common to such films. As the dancers all elaborately fall to the grotmd in anticipation, the removal of a large cloth reveals another giant object in the form ofa birdcage. 

Here, Baker sits upon a perch and woefully sings "Haiti." 

Her appearance now exemplifies exoticism, primitivism, and, once again, animalism as she wears a fight outfit that exposes a great an~ount of skin. Large white feathers 

also protrude fiom her back to ma~e her resemble a bird. In thct, at one point, she simply sings by chirping, tbrgoing words. The lyrics of the song stresses her exotic, 

yet tragic position as a displaced racial object. She sings, "You’re my only count%, Haiti." "Fax from your shores, the most beautiful cage is nothing but a jail." (14) The 

scene adopts a curious mixture ofa Berkeleyesque stage design, the glamour of the French revue, and a heartt~lt recognition of Baker’s position as exotic Other-- 



something linking itself in its tragic tone to the poetic realis~t moments of the text. Thereti~re, these multiple dimensions are caused by both her star image and the genre 

influences. The complex layers become even more problematic as the scene ends with Baker joyfnlly emerging t?om her cage and leaping into the arms of a group of 

male chorus members. She then raises her arms as the cheers t?om the audience fill the soundtrack. Baker ends the sequence reminding us of her position as a revue 

star. While she never completely incorporates herself into the Berkeleyesque spectacle, elements of this aesthetic bleed into "the sequence in the form of the production 

design’s giant birdcage. Thus, Mien considering the placement of Baker in tile text, a tnore complex reading incorporating and transcending the genre influences must be 

utilized. What ultimately mnerges is the stax dictating the design of the film. Zouzou becomes a cotnplex s~tar vehicle through the showcasing of a complex star. 

NEGOTIATING CHAILMING OTHERNESS WITH CHARMING OILDINARINESS: "STAR" AS DEFINING THE TEX~IVAL CONSTRUCT 

As illustrated earlier, the progression of Baker’s musical sequences correlates with the stages of her own career--from the exotic body of the shadow dance to the 

glamorous revue star seen later in the film. This parallel als~ determines how the text contains tones of poetic realism through employing more of a realist singer moti£ 

One of the sequences Conway believes heavily’ conveys realist (singer) tendencies occurs before Zouzou’s eventual rise to stardom when she parodies the musical hall 

style of Ba~’bara (Lla MenT), the blonde star she roll eventually replace. While working in the laundtT, Zo~ou’s t~male coworkers pressure herto do "your Barbara 

impersonation." She eventually agrees when they all start chanting, "Barbara, Barbara. Barbara." Zo~ou performs a mocking version of"C’es~t lui," the number she later 

sings to a chorus of whi~e males as a revue star. In compaxi~n to lhat scene, the perfi~rmance once again places Baker center franre, though her behavior has none of 

the revue style glamour tbund later. Instead, she joyfully plays with the laundresses Mao encircle her a~s she throws clothing in "the air mad mockingly sways her body. 

The scene is then cut short to show Barbara joylessly rehearsing the same number in the theater, illustrating the passion she lacks in comparison to Zouzou. This 

mo~nent counters the other performances of Baker though the inclusion of an all-female spectatorship that, as Conway sunnnarizes, privileges, "if only briefly, a 

noncontrolling [female] gaze at tile female performer" (141). ’][’his dynamic incorporates even more irony to the later performance of the same song within the show, 

since she again controls the gaze of the chores--yet manages to never fully escape tile racial and sexual objectification. Also impo~Iant to the laundress sequence when 

considering Baker as "s~r" is how aggressively the tone proves realist. By singing the song in a lower-class social sphere, Baker echos the s~-le found in Gabin’s 

number and, once again, illustrates the communal and theatrical correlations materializing throughout the film. Yet it proves significant that the film cuts this performance 

short, ultimately failing to truly idantif!.~ Baker with the white Parisian proletariat in the same concrete manner as Gabin. (15) 

Overall, Balker and, in other scenes, Gabin’s roles as subjects within French culture greatly intbrm the text, especially when considering the racial connotations of their 
pairing. The issue central to considering the Baker/Gabin relationship is the missed opportnnity lbr the mi~egenation of a black and white star. According to Phyllis 
Rose, Baker had wished l~)r Zo~ou to end up with Jean, but Abafino insisted on there being no union because he "liked the story of the female star who has given up 
the emotional side of her life a~s the price of staxdom" (162). Conway also suggests that the eventual heartbreak of Zo~ou illustrates a pexable commenting on the 
emotional emptiness of the glmnorous revue stage. She writes, "The ’tragedy’ of the film is thak in the end, Zouzou is relegated to the axtificial, joyless universe of the 
music hall, leaving Jean in the axms of another laundress and in the wea~n ’authentic’ realist world" (140). Such readings of the final outcome of the Baker/Gabin pairing 
tend to neglect the spectacular aspects materializing earlier in the text. While the "lonely at the top" message certainly appears, the visual spectacle of the revue scenes 
that overtake the film’s last quarter leaves the universe of the music hall feeling rather appealing. What strikes the viewer as tragic is the loss of Jean itself, something 
inescapably associated with the race of the lwo lead actors. 

Despite this failure to truly overcome racial boundaries, the film succeeds mthin its ability to provide a tragically ironic commenta~- on its inability- to miscegenate. 

Similar to Zouzou’s other acknoMedgments of the popular racial objectification of Baker, the sorrowful outcome of the paring keenly recognizes the two stars’ roles as 
subjects in the French culture. This ironic recognition of their "incompatibility" tm~spires relatively early mthin the film. During the opening, Zo~ou mad Jean are shown 

as children living with the fiiendly Papa Mele (Pierre Larquey) in the circus sideshow. Mele ironically places the two children nnder the truly impossible categoU of 
twins within a venue showcasing them to a fuseinated crowd--a scenario similar to Baker and Gabin’s placement into a musical star vehicle. Of course, this blood 

relation is false since the two simply live as lbster children with the kindly Mele. Yet, to the circus crowds, he makes their existence as a pair even more improbable by 

stating that "these twins, ladies and gentlemen, were born ten years ago today" on a Polynesian island. Their parents, a Chinese wo,nan and Indian, didn’t want to 

acknoMedge them because their skin had a different color." While file fihn blatantly wrestles with its failure to romantically pair Baker and Gabin, their stardom--their 

classification as the ’charming Other’ and the ’charming ordina .iT’--never allows for a stmighttb~-~vard anti-miscegenation ,nessage to emerge. Instead, a co,nplex 

interplay between their racial roles as popular personas, characters, and subjects in the culture transpires throughout the film. 

Not surprisingly, when the narrative finally does fail to romantically- pair Baker with Gabin, the text adopts a distinctly poetically realistic tone. After excitedly receiving a 
curtain call for her successful performance as a revne headliner, Zouzou rushes off’to see Jean--whom she managed to successfully clear of bogus mnrder charges. 
From a distance, she spots Claire pacing before the large metal doors of the prison awaiting Jean’s release. When he emerges, the white couple affectionately hold each 
other and walk away. This ending might seem to cordirm Sherzer’s critique "that the film promotes the racially "pure" pairing of Je~m and Claire as "a ’natural’ 
match" (233). But Zouzou m~mages to complicate this colonialis~t impulse through its showcasing of Baker as "slat." What becomes a key tbcus within the scene is not 
the pairing of Gabin and Aussey, but the reaction of Baker. Much like when witnessing the pair’s dancing in the bmroom, Zouzou remains the tragic outsider. She 
provides the ultimate gaze upon the lovers, essentially atfiliating the view of the cmnera with the point-of-view of the racial Other. The mel~mcholic tone of this moment 
continues as the film transitions into a succession of shots of a despondent Baker slowly wandemlg then running the s~treets of Paris, finally arriving to the theater that is 
now adorned with posters featuring her fuce and name. A worker plasters onto an advertisement a banner s~ting, "100th Performance." Then, the film cuts to an 
idealized faux Paris landscape and pans the cmnera to reveal Bakm; once again adorned with feathers, perched in her gilded cage, and singing "Haiti." This time, no 
Berkeleyesque chorus appears and the curtain simply closes to end the fihn. As the final transition between narrative and elaborate musical number occurs, the 
sequence adopts a strange hybridization of tones by maintaining the poetically realistic tragic ending in the visual context of an elaborately designed musical set piece. 
Significantly, to accentuate the loneliness, the film has no chorus members appear (no representational white nmle or even female gazers). In fact, the final scene e~sts 
withont even the theater audience present and, instead, as a melancholic dream state for Zouzou or, more precisely, the Baker star image. Throngh the tragic tone of its 
final moments, the film devolves into a spectacle of pure stardom--a highly personalized world of the glmnorons racial Other. The only gaze left now remains that of the 
motion picture audience who deterntines the appeal of Baker as a cinematic persona. 

Notes 

All of the illustrations appear courtesy of the Belknap Collection for file Pertbrming Arts, Department of Special Collections and Area Studies at the UniversiU of 
Florida. They include images from original performance programs and promotional materials from the 1994 German video release ofZouzou. I would also like to thank 
Maureen Turim ibr reading and commenting upon an eaxlier draft of this essay. 
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(1) Baker & Chase write ofLa Sirene’s timid reception tbllowing large crowds upon the film’s opening. One columnist, reflecting on Baker’s acting, stated that, if 

produced in America, the performance "would cause the director to hit her in the head with the camera" (164). 

(2) Ezra’s reading of"community" in the fihn appeaacs in both the article "Silents are Golden: Staging Community in Zoazou" and in a revised version tbr a chapter of her 
book The Colonial Unconscious: Race and Culture in Interwar France. Since the latter was published more recently, I e~nploy her revised analysis for this essay. 

(3) In Cagney: The Actor As Auteur~ McCfilligan fftresses that while approaching an actois presence in a film in this tnanner, many previous auteur approaches of 

cinema that focus on the director as axtist do not necessarily apply. He writes, "Whether or not an actor can be a genuine ’auteur,’ in the widely-accepted critical sense, 

is really a moot, provocative point in many- ways." McGilligan states that the approach simply- exists as "a model against which to explore an explanation of the actos~s 

influence." He finds this revised approach necessa~ because "under certain circumstances, an actor may influence a film as much as a writer, director, or 

producer" (199). Keeping this distinction in mind, my interest in Zouzou does not focus on Baker as a creative force behind the film- which his~torically appears to be 

the case and informs elements of this article--but rather, on the text as a form of vehicle for a culturally specific star image. 

(4) Overall, large organized studios with a contractual hold over stars have been pare in France. Though, as Vincendeau points out, there are exceptions to this rule. 

Pathe and Gaumont contractually held early tilm comics and, in the 1930s, Pathe-Natan attempted to create a stable of stars. Despite these exceptions, the collapse of 

Pathe-Natan and Gaumont- Franco-Film-Aubert in 1933-4 essentially had French cinema functioning as a "cottage industry" (11 ). 

(5) This mode of cinema did slot confine itself to France, as seen in the American equivalent of file strong vaudeville influence on many studio productions of the same 

period. This vaudeville aesthetic heavily emerges in musical and, especially, come@ films of the 1930s. See Jenkins’s What Made Pistachio Nuts ?: Early Sound 

Come@ and the Vaudeville Aes~thetic. 

(6) 1920s France’s fascination with African and African American culture often is studied through the intense national obsession with Baker as a music-hall icon and, 

more specifically, ¢~s a "bo@ object." In many ways, she came to nationally represent the exotic racial Other in French popular culture. To read more on her position 

within this social role see Archer-Straw’s Negrophilia: Avant-Gaa:de Paris and Black Culture in the 1920s, Stuaffs Showgirls, Burt’s Alien Bodies: Representations of 
Modernity, ’Race’ and Nation in Ea~-ly Modem Dance, Kear’s "Venus notre: Josephine Baker and the Parisian Music-Hall," and Lyon’s "Josephine Bakets ttothouse." 

For more on Paul Colin’s work as an important Modernist illustrator of Baker’s populaac image, see Archer-Straw 107-33, Dalton & Gates, Jr.’s "Josephine Baker and 

Paul Colin: Atiican American Dance Seen Through Paadsian Eyes," and, of course, Colin’s own published collections oflithogpaphs. 

(7) For snore of Ri,n’s re,nembrances on writing Zouzou with Baker’s input, see Bakes& Chase’s biography Josephine: ’][’he Hungry Heart, 183-84. Other significant 

biographical works on Baker, which also illus,_rate how she progressively became more image-savvy~ include Wood’s Tile Josephine Baker Story, Rose’s Jazz 

Cleopatra: Josephine Baker in her Time, Haney’s Naked at tile Feast: A Biography of Josephine Baker~ and Baker’s own autobiogpaphy Josephine. 

(8) Though not explicitly slated, Conway suggests the sequence presents a scenario firs~t theoretically outlined in Laura Mulvey’s landmaack "Visual Pleasure and 

Narrative Cinema," with its discussion of a male gaze ps~ecting "its phantasy on to the female figure which is s~yled accordingly" (27). Conway summarizes the 

mechanism at play in the sequence as "the production of fenmle spectacle orchestrated by a man for the desiting gaze of(presumed) male spectators" (142). 

(9) Taken from Tudots Image and Influence, Dyer outlines the tbur cla~ssifications in the second chapter of Stars. As the weakest category, emotional affinity has the 

spectator feel "a loose attachment to a particulaac protagonis~t deriving j ointly from star, na~ative, and the i ndi vidual personality of the audience." Sell’-identification has a 

viewer placing him or herself in the position or situation of a certain staac. Most common among younger filmgoers, Imitation has the star serving as a model tbr behavior. 

Projection becomes an extreme version of imitation with intense mimicking of a star. Dyer also points out that "Tudor warns agains~t our taking examples of extreme 

projection as being widespread" (18). 

(10) Baker made only tbur films as "star"--La Sirene des Tropiques, Zouzou, Princess Tam Tam, and Fausse Alerte (1939). She never found the same success in films 

as she did on the stage. 

(11) Part of the reason for his association to American staacs might be due to Gabin’s populariD- as a truly international s~ar through such productions as Pepe Le Moko 
and La Grande illusion, both of which ps~oved influential to American films of the s~dio era. During World War II, Gabin lived in Hollywood and made two American 
productions, Moontide (1942) and The Imposter (1943). Also, much of the popular discourse surrounding Gabin often mentions his similarity to such American actors 
as Gary Cooper and Spencer Tracy--something especially prevalent in the television documental, Remembering Jean Gabin (197g), where interviewees alternate 
between stressing the actor’s distinct Frenchness and his similarities to popular American male staacs. For more on the liib and career of Gabin see Brunelin. 

(12) Conway lists such productions as Faubourg Montmartre (1931 ), Couer de Lilas (1932), and Le Crime de Monsieur Lange (1936) as providing visual 
countmparts to specific settings in Zouzou (143). 

(13) For a brief ovmwiew of the revue’s transnational history, see Rubin 26-32. For more specifically on the astistry of Berkeley see Thomas & ’Few, Pike & Martin, 
and Hoberman. 

(14) The linking of Haiti to Baker proves especially interesting when considering her inpage’s developmem within the negrophilism of the jazz-era. ~Vhile it received 
official independence from France in 1820, upon Zouzou’s production, the country was in the final days of its occupatson by the kanericans--who left during the year of 
the film’s release, 1934. While Baker herself actually came from St. Louis, Missouri, her character has a more mysterious (i.e. exotic) ethnic heritage. By linking her to 
Haiti during this number, "the film associates her persona to "the complicated imperialist histories of both France and the United States. See Lawless and McKissack. 

(15) Also significant is how the film is nodding to Bakeis own t?amily background, since her mother had worked as a laandress. In other words, Baker’s reputation as 
"a subject in lhe culture" dictates the adoption of a realist style within "the sequence. 
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Frolil: 

Sent: 

To: 

Subject: 

Regester, Charleue B <regester@email.unc.edu> 

Thursday, November 20, 2008 2:05 PM 

wagamaJ~@maJ~l.h - net.msu.edu 

Re: Proposal lbr PCA/ACA Couference 

Dear Dr Wagaman: Thanks much for this report. Hope to see you in the 
Spring. Sincerely, Charlene Regester Quoting wagaman@mail.h-net.msu, edu: 

Herllo Charlene, 

I am the area chair for "Fihn and Media Studies" and I am writing to let 
you know that your abstract "VVhite Man?s Burden or Black Man?s Fate" has 
been accepted for presentation at the 2009 PCA/ACA conference in New 
Orleans 

Sincerely, 
Brian 
James Brian Wagaman 
Area Chair: Film and Media Studies 

Dear Brian: I apologize that I did not include all of the information 
>> requested. 
>> 

>> Name: Charlene Regester 
>> Assistant Professor 
>> Department of African & A[~ro-American Studies 

>> 109 Battle Hall, CB# 3395 
>> University uf North Carolina 
>> Chapel Hill, N.C 27599-3395 
>> office (919) 966-5496 
>> Cell (919) 260-1925 
>> 

>> All currespundence can be mailed to my hume address: 
>> 

>> 205 Nort2a Graham St. 
>> Chapel Hill, N.C. 27516 
>> 

>> Thanks much for your assistance. Sincerely, Charlene Regester Quoting 
>> wagaman@mail h-net m su.edu: 
>> 

>>> Hello, 

>>> Please give me yuur 

>>> address 
>>> and other contact information. 

>>> Brian 

>>>> Dear Brian: Below is the proposal that I am submitting to the upcoming 
>>>> corffe~ence. Your review of this material is greatly appreciated. ]I’the 
>>>> proposal is inappropriate for your panel, please recommend another 
>>>> panel to which I can subnrit this work. Thatlks nmch. Sincerely, Charlene 
>>>> Regester 

>>>> ~2~ite Man?s Burden or Black Man?s Fate 

>>>> YVhite Man?s Burden (1995) represents an immvative examination of race 
>>>> in America and provides a conrplicated critique of racial masquerade. 
>>>> However, despite the fihn?s progressive attempt to challenge certain 
>>>> racial stereotypes through a racial role reversal, it finds itself 
>>>> becoming a vehicle for the appropriation and reinforcement of some of 
>>>> the very racial stereotypes it seeks to eradicate by- elevating the 
>>>> white male to heroic status through his victimization. As the fihn 
>>>> explores this motif, it invites a discussion of several kcy topics: 1 ) 
>>>> the gaze/look; 2) racial twthification; 3) protagonists as fathers and 
>>>> sons; and 4) historical visual representation. I argue that while the 
>>>> fihn is designed to be an expose of the struggles associated with 
>>>> blackness and black victimization, at the fihn?s end, our sympathies as 
>>>> spectators are bifurcated. On one hand, we sympathize with the white 
>>>> character (played by John Travolta) who becomes an embodiment of the 
>>>> black victim; on the other hand, when his victimization is displaced by 
>>>> the victunizntion of a powerful black character (played by Hart5’ 
>>>> Belafonte) ~vho becomes an embodiment of ~vhiteness, our sympathies 
>>>> shift. Additionally, if we consider that the black victim is 
>>>> personified by a white actor (Travolta) then we are really sympathetic 
>>>> to a character who represents po~ver and privilege offthe screen beyond 
>>>> the context of the fihn. Thus, the film may defeat its own purpose by 
>>>> reinforcing the very racial attitudes it was attempting to alleviate 
>>>> According to HelTmp. Vera and Andrew Gordon, ?white racial masquerade in 
>>>> the movies might be understood not only as [a] subervsion of whiteness, 



>>>> but also, ironically, as an assertion of white privilege.? In a 
>>>> similar vein, Richard Dyer contends that, ?White people have power ’? 
>>>> White people, unable to see their particularly, cannot take accunnt of 
>>>> other people?s; white people create the dominant images of the world? 
>>>> white people set standards of humanity by which they are bound to 
>>>> succeed and others bound to fail. ? In view of Dyer?s assessment of 
>>>> whiteness, the powerful protagonist (played by a black actor) in some 
>>>> instances allows us to view him as powerful because he symbolically 
>>>> represents whiteness. In reality, this power associated with whiteness 
>>>> is then defused because the reality- is that the powerful character is 
>>>> played by a black actor who because of his blackness will cause 
>>>> audiences to associate him with blackness; therefore, he becorues less 
>>>> believable. In the same manner, the white character who is ?passing? as 
>>>> black will be subject to out syrapathies because of his whiteness. It is 
>>>> Vera and Gordon who contend that, ?whereas black passing is viewed as 
>>>> transgressive and dangerous, white passing, like white male 
>>>> cross-dressing, is viewed as educational and self-improving.’.’ 
>>>> Therefore, this paper intends to explore the racial politics of White 
>>>> Man?s Burden. The filru further reflects a third gaze ’.’ that of 
>>>> spectators? view- of America?s racial relations ? priruarily between 
>>>> blacks and whites. Although the film is a fictional recreation, it 
>>>> speaks to the fears associated with race and that fear is that the 
>>>> disempowered may someday assutne the position of the erupowered. 

>>>> Quoting wagaraan@mail.h-net.rasu.edu: 

>>>>> Hello, 

>>>>> I am unable to opun your attaclwnent. Please cut and paste your 
>>>>> abstract 
>>>>> into the bo@ of an e-mail and send. 

>>>>> Sincerely, 
>>>>> Brian 
>>>>> James Brian Wagaman 
>>>>> Area Chair: Film and Media Studies 

>>>>>> Dear Program Chair: Attached is a proposal that I submitting to be 
>>>>> considered for the upcoming PCA/ACA Conference in the Spring IfI 
>>>>> should 
>>>>> submit to another area chair instead, please let me know before the 
>>>>> deadline. Thanks much for your assistance. Sincerely, Charlene 
>>>>> Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, November 20, 2008 2:08 PM 

jsh@rice.edu 

Book Review 

BookReview ’][’he First Hollywood tbr Joum~J of Southern History.doc 

Dear Editor Boles: Attached is a book review for The First Hollywood: 
Florida and the Golden Age of Silent Filmmaking. The review is a little 
longer than the 500 words requirement but I felt in order to provide 
an?’ kind of substantive critique I had to lengthen it a little. Thanks 
much for allowing me to review this work I will send the hard copy by 
mail in the next day or so. Sincerely, Charlene Regester 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Tuesday, December 2, 2008 2:40 PM 

Nixon, Thomas J <tommy nixon@unc.edu-~ 

Re: Oxti~rd AfAm 

Dear Ton~ay: Yes, I will be glad to do so Thanks much Sincerely, 
Charlene Regester Quoting Tommy Nixon <tormny~ixon@unc.edu>: 

> New Resource: Oxford AIicican American Studies Center: 
>http://eresources.libunc.edu/eid/description.php?resourceID 163528&passthrough no 

> Hello Charlene, 
> 

> Would you let people in AfAm know about the Oxford African American 
> Studies Center? (Details below)We had it on a trial for a year, but 
> we have just funded it on a regular basis. 
> 

> Best Regards, 
> Torrany Nixon 

> Combines a rich array of historical and cultural information about 
> the African American experience with selected prima~z documents, ;veb 
> sites, and maps. The material is compiled by Oxford University Press 
> iicom their man?’ reference works, such as Aiicicana, Encyclopedia of 
> African American HistulT, various Oxford Companiuns, and the 
> forthcuming Ali’ican 2,merican National Biography. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, December 2, 2008 2:41 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Fwd: Oxford Af Am 

Dear Debby: Please forward to AFAM faculty. 

..... Forwarded message from tommy_nixon@unc.edu ..... 
Date: Tue, 02 Dec 2008 09:00:30 -0500 
From: Tommy Nixon <tommy_nixon@unc.edu> 

Reply-To: Tommy Nixon <tommy_nixon@unc.edu> 
Subject: Oxford Af Am 

To: regester@email.unc.edu 

New Resource: Oxford African American Studies Center: 
~ :/ieresources.lib.u~c.eduleididescri        ?resourceID= ~ 63528&          =~o 

Hello Charlene, 

Would you let people in Af Am know about the Oxford African American 
Studies Center? (Details below)We had it on a trial for a year, but we 
have just funded it on a regular basis. 

Best Regards, 
Tommy Nixon 

Combines a rich array of historical and cultural information about the 
African American experience with selected primary documents, web sites, 
and maps. The material is compiled by Oxford University Press from 
their many reference works, such as Africana, Encyclopedia of African 
American History, various Oxford Companions, and the forthcoming 
African American National Biography. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, December 2, 2008 2:47 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Copying 

Dear Debby: I need another copy of my manuscript that I would like to 
have copied at the Copy Center. Please let me know if this is okay and 
I will bring the receipt to the office. Thanks much. Sincerely, 
Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, December 3, 2008 5:22 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: Copying 

Dear Debby: Thanks much. Sincerely, Charlene Regester Quoting Deborah 
Crowder <dacrowde@email.unc.edu>: 

> Go ahead, dc 
> 
> regester@email.tmc.edu wrote: 
>> Dear Debby: I need another copy of my manuscript that I would like 
>> to have copied at the Copy Center. Please let me know if this is 
>> okay and I will bring the receipt to the office. Thanks much. 
>> Sincerely, Charlene Regester 
> 

> 

> 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, December 3, 2008 5:37 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Fwd: Contract 

Author Contract.pdf 

Dear Charlene, 

Attached at long last is the contract for your book. I’m sending an e-copy in the interest of time, though if you prefer I’m 

happy to write a formal letter and send hard copies by mail. We need you to print and sign three copies at your earliest 

convenience, send them to my attention at the address below, at which point I will have our director countersign the 

contract. We’ll send one copy back to you, we’ll keep one, and we’ll send another to IU archives. 

A few items: 

I listed the length at 125,000 words. 

I’ve listed the due date at May 1, 2009. 

I’ve included an allotment for 20 black and white photos. 

If any of these specs are not what you need, let me know and I can send you an adjusted copy. Please let me know if 

you have questions about any of the terms. I’II be in my office the rest of the week if you would like to talk by phone. 

I’m very sorry for the delay in getting this out to you. 

Thanks! 

Jane 

Jane Behnken 

Music & Humanities Editor 

Indiana University Press 

60:1 North Morton Street 

Bloomington, [nd~ 47404-3797 

Ph: (8:12) 855-5261 

Fax: (8:12) 855-8507 

ibehnken@indiana~edu 

Wrap up a great ideal Shop our Hoosier Book Club sale: 
http://www.iupress.indiana.edu/catalog/index.php?c Path=1037 3347 



paperback reprints, mass market paperback editions, lecture use, slides, public readings, recording and any 
and all other sound reproductions, microfilms, reproduction by xerography or other photocopying and related 
processes, Braille, dramatization, radio, television, motion picture (sight and sound), and reproduction by 
electronic, digital, optical, magnetic, or other means. See clause 17 (a) for payment terms governing 
subsidiary rights. 

[6] The Author will give the Press the first option to publish his/her next book on terms to be arranged, 
excepting books already under contract with other publishers prior to this agreement. 

[7] The Author agrees that the Press shall have the right to publish a new- edition of the Work, to be prepared 
by the Author or as otherwise arranged. The new- edition will be subject to a new- agreement that will contain 
royalty terms identical to those specified in clause 17 hereof. Should the Author be unable or unwilling to 
undertake such revision, or be deceased, the Press may arrange for the preparation of a revised manuscript, 
the cost of which (including such royalties or fees as the Press may elect to pay) shall be paid by the Press 
and charged against the royalties which may accrue to the Author from the sale of the revised edition. 

[8] In the case of an edited Work, the Press will sign a separate agreement with each contributor. The Editor 
will have the overall responsibility for coordinating the Work and will assume the duties and responsibilities 
herein ascribed to the Author. 

Editorial Conditions and Procedures 

[9] The Author will deliver one double-spaced printout of the completed manuscript of no more than 
125,111111 words, together with any permissions necessary, a copy of the manuscript on a computer disk in a 
standard word-processing format, and any art Work (not to exceed 211 black & white illustrations, 
photographs, maps, charts, drawings, etc., together with any permissions necessary), the latter prepared in 
a manner that is suitable for reproduction, on or before May 1, 211119. 
(a) If the manuscript, the art work, or other materials are not in suitable physical condition, the Author shall 
have the option of redoing them or of commissioning the Press to have them properly prepared at the 
Author’s expense. 
(b) Unless a special request as to spelling, capitalization, punctuation, and typographical style shall be 
furnished, the Press is authorized to make the manuscript conform to the style which it believes to be most 
suitable; the Press shall not be free, however, in the process of editing, to make substantive changes in the 
manuscript without the express approval of the Author, which shall not be unreasonably withheld. 
(c) The Press will send the edited manuscript to the Author for review- before typesetting begins unless both 
Press and Author mutually agree to waive this step. By approving the edited manuscript the Author assumes 
responsibility for all changes and remaining errors, if any. 
(d) If the Press agrees to Work on a manuscript needing such extensive editing that rekeyboarding is needed 
to avoid charges for penalty copy, the Author is required to pay for this rekeyboarding. 
(e) The Author agrees to obtain and deliver to the Press written permissions for the use of any textual or 
illustrative material to be included in the Work for which the Author does not control copyright. All fees 
charged by the copyright owners for the use of such material shall be paid for by the Author. 

[10] The Author agrees to read and correct printer’s proofs of the Work and to return the same to the Press 
within two weeks after the date of receipt, failing which the Press may proceed with publication in 
accordance with its own best judgment. 
(a) Author’s alterations in proof (exclusive of the cost of correcting printer’s errors) in excess of 5% of the 
composition cost shall be paid by the Author. 

[11] The Author will prepare, or have prepared at the Author’s own expense and by someone of the Author’s 
own choosing, and will deliver to the Press within thirty (30) days of receipt of a complete set of page proofs, 
a double-spaced computer printout and identical electronic version of an index to the Work, prepared to the 
Press’s specifications, that is judged by the Press to be acceptable in content and format. If the Author is 
unable or unwilling to prepare an acceptable index as herein specified, the Press may, at its discretion, have 
an index prepared, with the costs to be paid by the Author within thirty (30) days of receipt of a statement of 
such charges, or it may publish the Work without an index. 

[12] Any payments required of the Author in connection with the rights, editing, or production of the Work 
are payable on or before the publication date, except that the Press may, if it chooses and the Author agrees, 
waive immediate payment and charge the Author’s royalty account, provided earnings are sufficient to cover 
the expense. If this method of payment is chosen, no royalties, advances, or payment for subsidiary income 
will be paid to the Author until all monies owed to the Press have been collected. 
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[13] Except for loss or damage due to its own negligence, the Press shall not be responsible for loss or 
damage to any property of the Author in its possession or in the possession of its independent contractors, or 
in the possession of anyone else to whom delivery is made by the Press in the normal course of its operations. 

[14] The Press will publish the Work at its own expense (unless otherwise specifically provided in this 
agreement) within a reasonable period of time after the delivery of a complete and final manuscript that is 
satisfactory in form and content to the Press. All details of publishing, including but not restricted to format, 
jacket design, pricing, and marketing strategy, shall be determined by the Press, except that the Press may 
consult with the Author on these matters. 

[15] In the event of the imminent publication by another publisher of a Work that duplicates the material 
and/or substance (thesis) of this Work, the Author and the Press will re-evaluate the feasibility of successful 
publication. The Press shall have sole discretion to determine if publication is feasible. 

[16] The Press shall arrange for registration of copyright in the name of Charlene Regester 
in accordance with the provisions of the Copyright Revision Act of 1976. The Press shall pay all fees related 
to these transactions. Both parties agree to execute, at any time, all documents that may be necessary in order 
to protect, assign, or otherwise effectuate the rights granted herein. 

Ro~alt~ and Other Payments 

[17] The Press agrees to pay royalties as follows on net receipts from sales of the Work as a whole 
throughout the world (with the exceptions noted in subclauses 17 (a), (b), and (c) below-): 

On a hardback edition, if published by the Press: 
5% on all copies sold. 

On a paperback edition, if published by the Press: 

0% on the first 2,500 copies sold; 5% on the next 2,500 copies sold; 7.5% on the next 2,500 copies sold; 

10% thereafter 

On an electronic edition sold in its entirety, whether by the Press or its licensed distributor: 
10% on all copies sold. 

(a) On licenses of the subsidiary rights to the Work listed in clause 5 above, the Press will pay to the Author 
50% of any fees or royalties obtained by the sale of subsidiary rights, except for any royalty- or fee-inclusive 
book club, reprint, or foreign licensing agreement, in which case the Press will pay the author a royalty of 
10% of its net receipts. (If an agent is involved in any subsidiary rights transaction, the agent’s fee will be 
deducted before the Author’s and Press’s equal shares are computed.) 
(b) No royalty will be paid on any copies lost or destroyed, or on damaged or overstocked copies sold at or 
below- manufacturing cost, or on gratis copies. 
(c) The Press may withhold up to 25% of the total due the Author in any given year as a contingency against 
returns. The amount withheld, if any, will be reported on the annual royalty statement. 

[18] The Press will render statements of accounts annually, as of December 31, and make settlement within 
five months after the close of the accounting period. 

[19] The Author is responsible for notifying the Press of any permanent change of mailing address. The 
Press is not responsible for any failure to meet the terms of this agreement resulting from the Author’s failure 
to give notification of a change of address. 
ComplimentarF Copies 

[20] The Press agrees to give the Author five (5) complimentary copies of the Work if published only in 
hardback or one (1) hardback and four (4) paperback copies in cases of dual hardback and paperback 
editions. The Author may purchase additional copies at the list price less 40% for personal use and not for 
resale. 
(a) In the case of edited volumes of original contributions, the volume editor will receive five (5) 
complimentary copies of the Work if published only in hardback or one (1) hardback and four (4) paperback 
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copies in cases of dual hardback and paperback editions. Each contributor will receive one (1) copy of one 

edition of the Work--one paper-back in cases of dual hardback and paperback editions, or one hardback copy 

if the Work is published only in hardback. The editor and contributors will be allowed to purchase additional 

copies of the Work at the list price less 40% for personal use and not for resale. 

(b) If the Work is a book of readings of previously published material the individual contributors will not 

receive gratis copies but may purchase copies at a 40% discount for personal use and not for resale. 

Termination and Out-of-Print Provisions 

[21] If for a consecutive period of twelve (12) months after the date of first publication the demand for the 

Work will not, in the opinion of the Press, be sufficient to render further continuance in its lists or further 

publication or sale in any form feasible or practical, then the Press may dispose of the stock of books on 

hand, without royalty or other compensation to the Author, provided the books remaindered are sold at or less 

than manufacturing costs. 

[22] The terms of this agreement will remain in effect after the Work has been remaindered or declared 

out-of-print unless the Author formally requests that all rights governed herein be returned, which request the 

Press will honor at once, except that prior agreements with regard to subsidiary rights will remain in effect 

and payments therefrom are governed by this agreement. 

Assignment of Rights 

[23] This agreement shall be binding upon and inure to the benefit of the heirs, executors, administrators, 

and assigns of both parties. This agreement, or parts thereof, may be assigned by either party with the written 

consent of the other, which consent must be obtained in advance, and the assignee thereof shall have all the 

rights and remedies of the original parties insofar as the same are assignable. 

The parties have executed this agreement the day and year first written above. 

Charlene Regester, Author 

Janet Rabinowitch, Director, Indiana University Press 

[Author7/01] 
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From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, December 5, 2008 12:32 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Extra Credit Assignment for AFAM 

ExtraCreditPaperAFAM Fall2008.doc 

Dear Debby: Attached is a copy of the extra credit assignment created 
for those enrolled in AFAM    who performed poorly on the second exam. 
I sent a copy to Octavus. If you have questions, you can contact me. 
Sincerely, Charlene Regester 



AFAM EXTRA CREDIT PAPER 

FALL 2008 

PAPER REQUIREMENTS 

This paper is designed to encourage you to demonstrate your command of material 
introduced in the course. Therefore, this paper should reflect your ability to conduct 
research, formulate arguments, and critically analyze historical material. Please select 
only one of the following abolitionists listed below and discuss their contributions to the 
abolitionist movement. The following questions are being provided in an effort to assist 

you in completing this assignment. Consult materials introduced in class lectures, 
readings, historical sources or documents for developing this paper. Your paper will be 

judged on the strength of your argument, support provided for the argument developed, 
quality of writing and level of research provided to support and substantiate your views, 

etc. Please proofread all papers (no misspelled words). The paper should be 5 pages in 
length and is due on the day of the final exam. 

Frederick Douglass 
Henry Highland Garnet 

David Walker 
William & Ellen Craft 
John Brown 
William Lloyd Garrison 
Martin R. Delany 
Richard Allen 
Harriet Tubman 
Sojourner Truth 

James Forten 

Abolitionists: 

Questions: 

1) Based on your examination of a single abolitionist, what events occurred in their 
lives that encouraged them to become abolitionists? 

2) What specific views on abolition did they articulate and endorse? 

3) What did they contribute to the abolitionist movement? 

4) How were they similar to or different from other abolitionists? 

5) How were they received by other white and black abolitionists? 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, December 8, 2008 12:36 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
AFAM 101 Final Exam 

FINAL101Fall2008.doc 

Dear Debby: Attached is the final exam for those students who are 
taking the exam early. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, December 8, 2008 12:44 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Final Exam AFAM 276 

AFAM276FinalFal108.doc 

Dear Debby: Attached is the final exam for AFAM 276 - at least 3 
students have scheduled to take this exam early. Thanks much. 
Sincerely, Charlene Regester 



Frolil: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, December 15, 2008 8:30 AM 

Woodard, Harold <harold woodard@unc.edu> 

Fwd: FORMAL NOTICE: 403(b) Enrollment Reminders 

FYI 

..... Forwarded message licom benefits@unc, edu ..... 
Date: Tue, 09 Dec 2008 20:28:55 -0500 

From: benefits@uric edu 
Reply-To: noreply@unc.edu 
Sulziect: FORMAL NOTICE: 403(b) Enrolhnent Reminders 

To: regester@email unc.edu 

TO: All Employees 

FROM: Brian Usischon, Senior Director, Benefits & Employee Services 

As previnusly announced, the UNC institutions and affiliates have 
combined efforts to implement a new UNC System Voluntary 403(b) 
Retirement Program ’]’he UNC 403(b) Program Guide that was recently sent 
to you via interoffice mail provides information about the new 
system-wide program, including the available fund line-up, frequently 
asked questions (FAQs), and instructions about what you must do to 
continue your 403(b) payroll deductions al~er January 1, 2009 The two 
providers chosen :[’or the new system-wide program are Fidelity 
Im’estments and TIAA-(NEF. 

There are still two campus-wide information sessinns plarmed. ’]’he dates 
and times are as follows: 

Wednesday, Dec. 10:1:30-2:30 pro., Student Union -Room 3102 

Tuesday, Dec 16:1-2 p.m, Administrative Office Building - Training 

Room A 

Please review the following infi)rmation concerning enrollment and 
deadlines. 

**Enrollment Process** 

There is a simple two-step enrollment process: 

Step 1: Complete a new Salary Reduction Agreement (SRA) and return the 
form to Benefits Administration, CB #1045. (The SRA is available at 
http ://hr. unc.edu/fornffinder/forms-benefits/403b-sra.pdf ) 

Step 2: Enroll in the program with either Fidelity or TIAA-CREF. You can 
enroll in the program tl-trough TIAA-CREF and/or Fidelity right no;v by 
following the lir~zs below to each 403(b) provider’s online enrollment 
Web site. While contributions will not begin until you have completed 
your Salary- Reduction Agreement form, you do NOT have to wait to open 
your new account(s). Simply click on the links belo;v to find out more 
irfformation about your investraent options and complete your enrollment. 

Fidelity (https:i/www.twsavingsatwork.colr~’atworlc;unc403b.htm): Use Plan 
ID 08310 to get started. 
TIAA-CREF (http:i/enroll.tiaa-cref.org/unc403bi): Use online access code 
NCH123. 

Deadlines 
**SPA employees must coraplete the Salary Reduction Agreement form by 
Dec. 15 to start your deductions beginning with the first bi-weekly pay 
day in 2009 -- Jan. 2. 

**Faculty and EPA Non-Faculty employees must coraplete the Salary 
Reduction Agreement form by Jan 15 to start your deductions beginning 
with the first monthly pay day in 2009 -- Jan 30. 

If you are required to re-enroll because you are contributing to a 
vendor other than TIAA-CREF and/or Fidelity and do not return the forms 
by the above deadlines, your 403(b) contributions will stop and your 
contributions will not resume until you complete the required forms and 
submit them to Benefits Administration. 

If you have questions, call Benefits Administration at 919-962-3071. 

This email is sponsored by: Office of Human Resources 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, December 19, 2008 2:02 PM 

jakob.nilsson@mail.su.se 

Micheaux Cont~rence 

Dear Col~ference Organizer: I failed to mention that I make bring my 
laptop to sho~v slides or use power point I also may show clips from 
scenes in two films. Thanks much for your assistance. Sincerely, 
Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Monday, Januao~ 5, 2009 11:21 AM 

CPACKS <CPACKS@store.unc.edu> 

Re: Spring 2009 coursepacks .... 

AFAM276 Springl 09Tuesyllabus.doc; Afa~276 Spring09Tues sched.doc 

Dear Chuck: Attached is the syllabus for AFAM 276. Please note that it 
is two pages Sincerely, Charlene Regester Quoting CPACKS 
<CPACKS@store uric edu>: 

Hi Charlene, 

It’s me again..you probably guessed I would be bugging you soon. I ~vanted 
to see for stare if you were doing your packs again for 051 and 276 and was 
checking on the updated syllabus [’or each 

We will be here this week and next Monday The store is closed after 
that., we will be here working aRer that but you want be able to get to us 
till after Christmas. 

So just let me knowt 

Thanks t 

Chuck 
********************************************** 

Chuck Sockell 
Course Pack Publishing Manager 
UNC Chapel Hill 
(2[3 1530 Daniels Bldg. 
Chapel Hill, NC 27599 
919-%2-4708 o]Tice 
919-%2-3759 ~ax 



AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: TH 11:00-12:00 

Spring 2009 Meeting Time: 3:30-6:20 
Meeting Place: 105 Gardner 

TUESDAY 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significant contributions to 
filmmaking. They have participated as writers, directors, producers, actors, etc. and have played a key role in the 
development of this industry. Although African Americans have contributed to the growth and development of the cinema 
industry, rarely have their efforts been recognized or their contributions to the filmmaking industry been noted. Film 
histories often exclude the African American in their reporting of cinema history or provide minimal coverage of the 
African American and his involvement in this industry. Thus, AFAM 76 is a critical, historical, and theoretical examination 
of the African American in cinema from the 1900s to the present. This examination will seek to analyze their role on 
screen; will explore how stereotypical representations of the African American developed; and will investigate the efforts 
of a number of African American actors and actresses who attempted to subvert these representations. 

This examination is essential to understanding the black experience in the United States. It is well known that the 
media is an integral part of American society and has often been credited with molding and shaping existing attitudes 
regarding its ethnic and cultural diversity. Therefore, examining the role of the African American and their representations 
in cinema will serve to provide a better understanding of the black experience in American society and will serve to 
provide a better understanding of the role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the motion 
picture industry and to reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 
1910 to 1920 is examined to determine why these films developed and why audiences craved these screen images. The 
more sophisticated all-black cast films produced from 1920 to 1930 are examined to determine why these films increased 
in popularity and why black film stars began to emerge. African American screen images in motion pictures from 1930 to 
1940 are examined to reveal how the African American image began to change from that of a subservient to a more 
assertive and humane individual. Representations of African Americans from 1940 to 1950 are examined to determine 
how and why black entertainers, particularly musicians, began to dominate the screen. Films produced from 1950 to 1960 
are examined to investigate how the integrationist era began to influence the screen image of the African American. Black 
screen images from 1960 to 1970 are examined to determine how the resurgence of black pride influenced this 
representation and how this resurgence of black pride led to the development of black exploitation films. Black 
exploitation films are examined to determine why they began to decline in popularity and why black audiences began to 
demand more quality black films. African American representations from 1980 to 1990 are examined to reveal how black 
comedians began to dominate the black screen image and to determine the impact new black filmmakers have on the 
contemporary representation of the African American in cinema. The preponderance of black filmmakers in the decade of 
the 1990s is examined to determine how they influenced and shaped filmmaking in this period. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest 
speakers. Two examinations (a midterm and final exam) will be given during the semester. Students are required to 
submit two papers (7-9 pages in length) examining the portrayal of the African American in motion pictures. These papers 
must be completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of 
Style, Turabian, etc). 

TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. New 

York: Continuum (1989). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representinq Blackness: Issues in Film and Video New Brunswick, N J: Rutgers UP, 1997. 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster 

(1988). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writinq Himself into History. New Jersey: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Cripps, Thomas. Slow Fade to Black: The Neqro in American Film, 1900-1942. New York: Oxford University Press 

(1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Strai.qht Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (7-9 pages) due on February 24, 2009 (PAPER I) and April 7, 2009 (PAPER 

GRADING 
Midterm 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two examinations (midterm and final) 
that must be taken on the dates specified. 
ATTENDANCE: Class attendance is mandatory. 
CLASS PARTICIPATION: Class participation is encouraged and will influence 
your final course grade. 



TUESDAY WEEKLY SCHEDULE 

January 13 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethnic Notions 

January 20 
Emergence of All-Black Cast 

Films 
Rise of Black Film Stars 
1910- 1920 
Hallelujah 

January 27 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
Emperor Jones 

February 3 
Black Independent Filmmaker 

Oscar Micheaux 
Black Westerns 
Race MovieslWithin Our Gates 

February 10 
Servants and Maids Dominate 

the Screen image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of Life 

February 17 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke EIlington 
Cab Calloway 
1940 - 1950 
Intruder in the Dust 

February 24 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
No Way Out 
PAPER I DUE February 24 

March 3 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
In the Heat of the Night/ 
Shaft 

MIDTERM EXAM 

SPRING BREAK 

March 17 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
Cooley High 

March 24 
Impact of Black Exploitation Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grief 
1965 - 1970 
A Soldier’s Story 

March 31 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
Devil in a Blue Dress 

April 7 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of Color Purple 
1980 - 19C85 

Spike Lee as Producer, Director, 
& Actor 

John Singleton 
1985 - 1990 

Boyz N the Hood 

PAPER II DUE April 7 

Apil 14 
Introduction to the 1990s 
Contemporary African American 

Filmmakers 
Human Stain/Inside Man/Get 
on the Bus/He Got 
Game/Bamboozled/Do the 
Right Thing/Twenty-Fifth Hour 

April 21 
Contemporary Representations 
of Race 
African American Cinema in the 
1990s 
Intro to New Decade of 2000 
Great Debaters/RaylHustle and 
FlowlDream Girlsl 
D~j& Vu/Crash/ American 
Gangster 
Course Evaluation 
Review for Final 

FINAL EXAMINATION: APRIL 29, 2009 WED. 4pro 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, Januao~ 5, 2009 11:25 AM 

CPACKS <CPACKS@store.unc.edu> 

Re: Spring 2009 coursepacks .... 

FihnLis~:Current.doc 

Dear Chuck: With the last umte, I also have an additional film list. 
So you will need the keep the one already enclosed but add the attached 
one as well. Thanks much for your assistance. Sincerely, Charlene 
Regester Please Quoting CPACKS <CPACKS@store.unc.edu>: 

Hi Charlene, 

Happy Ne~v Year to you. I was not sure if you had received the message below 
that I sent out on the 16th si I am trying again. I have put the packs in 
our system and sent out the copyrights requests as we have to get permission 
every semester. So if you are doing the packs we will need your syllabus to 
conplete them..just let me know 

Take good care! 

Chuck 

...... Forwarded Message 
From: Chuck Sockell <coursepackpub@store.unc.edu> 
Date: Tue, 16 Dec 2008 11:16:26 -0500 
To: <regester@email.unc.edu> 
Conversation: Spring 2009 coursepacks .... 
Subject: Spring 2009 coursepacks .... 

tli Charlene, 

It’s me again..you probably guessed I would be bugging you soon. I wanted 
to see ~2~r sure if you were doing your packs again ~2~r 051 and 276 and was 
checking on the updated syllabus for each 

We will be here this week and next Monday The store is closed after 
that., we will be here working after that but you want be able to get to us 
till after Christmas. 

So just let me knowt 

Thanks t 

Chuck 
********************************************** 

Chuck Sockell 
Course Pack Publishing Manager 
UNC Chapel Hill 
CB 1530 Daniels Bldg. 
Chapel Hill, NC 27599 
919-962-4708 office 
919-962-3759 ~ax 

...... End of Forwarded Message 



2003 

2 Fast 2 Furious 
Bad Boys 2 
Bad Santa 
Basic 
Biker Boyz 
Bruce Almighty 
Cradle 2 the Grave 
Daddy Day Care 
Deliver Us from Eva 
Freddv vs Jason 
Gothika 
The Haunted Mansion 
Honey 
Kill Bill Vol 1 
Love Don’t Cost a Thing 
Malibu’ s Most Wanted 
A Man Apart 
Marci X 
The Matrix Reloaded 
The Matrix Revolutions 
Radio 
The Rundown 
Scar~T Movie 3 
S.W.A.T. 
X2: X-Men United 

2004 

Alien vs Predator 
Anacondas: The Hunt for the Blood Orchid 
Barbershop 2: Back In Business 
Blade: Trinity 
The Chronicles of Riddick 
Collateral 
The Cookout 
Crash 
Dawn of the Dead 
Fade to Black 
Fat Albert 
Friday Ni ght Lights 
Hotel Rwanda 
I, Robot 



Johnson Family Vacation 
Kill Bill vol 2 

The Ladykillers 
Man on Fire 
The Manchurian Candidate 
Mindhunters 
Mr. 3000 

My Baby’s Daddy 
Ocean’ s Twelve 

Ray 
Shrek 2 
Soul Plane 

Walkin~ Tall 
White Chicks 

2005 

Are We There Yet? 
Batman Begins 
Beauty Shop 
Coach Carter 
Deuce Bigalow: European Gigolo 
Diary of a Mad Black Woman 
Doom 
Get Rich or Die Trvin’ 
Guess Who 
Hitch 
Hustle & Flow 
Jarhead 
The Longest Yard 
The Man 
The Pacifier 
Saw 2 
xXx: State of the Union 

2006 

Glory Road 
Big Momma’s House 2 
Something New 
The Pink Panther 
Freedomland 



Madea’s Family Reunion 
16 Blocks 
Dave Chappelle’s Block Party 
Inside Man 
ATL 
Ice Age: The Meltdown 
Phat Girlz 
Scary Movie 4 
Akeelah and the Bee 
X-Men: The Last Stand 
The Fast and the Furious: Tokyo Drift 
Waist Deep 
John Tucker Must Die 
Miami Vice 
Pulse 
Idlewild 
Gridiron Gang 
D6ji~ vu 
Dreamgirls 
The Pursuit of Hapovness 

2007 

Code Name: The Cleaner 
Freedom Writers 
Stomp the Yard 
Smokin’ Aces 
Norbit 
Daddy’s Little Girls 
Black Snake Moan 
Wild Hogs 
I Think I Love my Wife 
Pride 
Shooter 
Meet the Robinsons 
Are We Done Yet? 
Grindhouse: Death Proof 
Perfect Stranger 
Slo~v Burn 
Ocean’ s Thirteen 
Fantastic Four Rise of the Silver Surfer 
1408 
Evan Almighty 
I Now Pronounce You Chuck and Larry 



Who’s Your Caddy? 
Rush Hour 3 

The Kingdom 
Why Did I Get Married? 

Gone Baby Gone 
American Gangster 
Bee Movie 
I Am Legend 
The Great Debaters 
The Bucket List 

2008 

First Sunday 
Mad Money 
Welcome Home, Roscoe Jenkins 

Jumper 
Be Kind Rewind 

Vantage Point 
Semi -Pro 

College Road Trip 
Meet The Browns 
21 
Prom Night 

Street Kings 
Iron Man 
Wanted 
Hancock 

The Dark Knight 
Mirrors 

The Longshots 
Babylon A.D. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, January 5, 2009 11:37 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Syllabus 

AFAM276 Springl 09Tuesyllabus.doc; Afam276 Spring09Tues sched.doc 

Dear Debby: Attached are the syllabi for my classes. Sincerely, 
Charlene Regester 



AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: TH 11:00-12:00 

Spring 2009 Meeting Time: 3:30-6:20 
Meeting Place: 105 Gardner 

TUESDAY 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significant contributions to 
filmmaking. They have participated as writers, directors, producers, actors, etc. and have played a key role in the 
development of this industry. Although African Americans have contributed to the growth and development of the 
cinema industry, rarely have their efforts been recognized or their contributions to the filmmaking industry been noted. 
Film histories often exclude the African American in their reporting of cinema history or provide minimal coverage of the 
African American and his involvement in this industry. Thus, AFAM 76 is a critical, historical, and theoretical 
examination of the African American in cinema from the 1900s to the present. This examination will seek to analyze 
their role on screen; will explore how stereotypical representations of the African American developed; and will 
investigate the efforts of a number of African American actors and actresses who attempted to subvert these 
representations. 

This examination is essential to understanding the black experience in the United States. It is well known that 
the media is an integral part of American society and has often been credited with molding and shaping existing 
attitudes regarding its ethnic and cultural diversity. Therefore, examining the role of the African American and their 
representations in cinema will serve to provide a better understanding of the black experience in American society and 
will serve to provide a better understanding of the role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the 
motion picture industry and to reveal how blacks were initially portrayed on screen. The emergence of all-black cast 
films from 1910 to 1920 is examined to determine why these films developed and why audiences craved these screen 
images. The more sophisticated all-black cast films produced from 1920 to 1930 are examined to determine why these 
films increased in popularity and why black film stars began to emerge. African American screen images in motion 
pictures from 1930 to 1940 are examined to reveal how the African American image began to change from that of a 
subservient to a more assertive and humane individual. Representations of African Americans from 1940 to 1950 are 
examined to determine how and why black entertainers, particularly musicians, began to dominate the screen. Films 
produced from 1950 to 1960 are examined to investigate how the integrationist era began to influence the screen image 
of the African American. Black screen images from 1960 to 1970 are examined to determine how the resurgence of 
black pride influenced this representation and how this resurgence of black pride led to the development of black 
exploitation films. Black exploitation films are examined to determine why they began to decline in popularity and why 
black audiences began to demand more quality black films. African American representations from 1980 to 1990 are 
examined to reveal how black comedians began to dominate the black screen image and to determine the impact new 
black filmmakers have on the contemporary representation of the African American in cinema. The preponderance of 
black filmmakers in the decade of the 1990s is examined to determine how they influenced and shaped filmmaking in 
this period. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest 
speakers. Two examinations (a midterm and final exam) will be given during the semester. Students are required to 
submit two papers (7-9 pages in length) examining the portrayal of the African American in motion pictures. These 
papers must be completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA 
Handbook of Style, Turabian, etc). 

TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. New 

York: Continuum (1989). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representinq Blackness: Issues in Film and Video New Brunswick, N J: Rutgers UP, 1997. 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster 

(1988). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writinq Himself into History. New Jersey: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Cripps, Thomas. Slow Fade to Black: The Ne.qro in American Film, 1900-1942. New York: Oxford University Press 

(1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Green, J. Ronald. Strai.qht Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (7-9 pages) due on February 24, 2009 (PAPER I) and April 7, 2009 
(PAPER II). 



GRADING 
Midterm 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two 
examinations (midterm and final) 
that must be taken on the dates 
specified. 
ATTENDANCE: Class attendance 
is mandatory. 
CLASS PARTICIPATION: Class 
participation is encouraged and 
will influence your final course 
grade. 



TUESDAY WEEKLY SCHEDULE 

January 13 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethnic Notions 

January 20 
Emergence of All-Black Cast 

Films 
Rise of Black Film Stars 
1910- 1920 
Hallelujah 

January 27 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
Emperor Jones 

February 3 
Black Independent Filmmaker 

Oscar Micheaux 
Black Westerns 
Race MovieslWithin Our Gates 

February 10 
Servants and Maids Dominate 

the Screen Image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of Life 

February 17 
Entertainers as Film Stars 
Lena Horne 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940 - 1950 
Intruder in the Dust 

February 24 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
No Way Out 
PAPER I DUE February 24 

March 3 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
In the Heat of the Night/ 
Shaft 

MID TERM EXAM 

SPRING BREAK 

March 17 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
Cooley High 

March 24 
Impact of Black Exploitation 

Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grier 
1965 - 1970 
A Soldier’s Story 

March 31 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
Devil in a Blue Dress 

April 7 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of Color Purple 
1980 - 19C85 

Spike Lee as Producer, Director, 
& Actor 

John Singleton 
1985 - 1990 

Boyz N the Hood 

PAPER II DUE April 7 

Apil 14 
Introduction to the 1990s 
Contemporary African American 

Filmmakers 
Human Stain/Inside Man/Get 
on the Bus/He Got 
Game/Bamboozled/Do the 
Right Thing/Twenty-Fifth Hour 

April 21 
Contemporary Representations 
of Race 
African American Cinema in the 
1990s 
Intro to New Decade of 2000 
Great Debaters/RaylHustle and 
FlowlDream Girlsl 
D~j~ Vu/Crash/ A merican 
Gangster 
Course Evaluation 
Review for Final 

FINAL EXAMINATION: APRIL 29, 2009 WED. 4pm 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, January 5, 2009 11:38 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

afam051 syllabusspring09.doc 

Dear Debby: Attached is the syllabus for AFAM 051. Please note that for 
both classes you do not need to copy as I have already made copies. 
Thanks much. Sincerely, Charlene Regester 



AFAM 051 (006K) SPRING 2009 
FRESHMAN SEMINAR 

MEETING PLACE: GM212 
MEETING TIME: 9:30-10:45 T & TH 

Dr. Charlene Regester 
Office: 204 Battle Hall 

Office Hours: 11:00-12:00 TH 

TITLE: MASQUERADES OF BLACKNESS-REPRESENTING RACE IN CINEMA 
SYLLABUS 

COURSE DESCRIPTION: 
This course is designed to investigate how race has been represented in cinema 

historically, with a particular focus on or interest in representations of race when blackness is 
masqueraded. Its intent is to launch an investigative inquiry into how race is represented on 
screen in various time periods, how we as spectators are manipulated by these cinematic 
constructions of race, and how race is marked or coded other than through visual representation. 

In providing an historical overview of cinematic representation of masquerades of 
blackness, the course similarly seeks to engage discussion, promote debate, stimulate discourse, 
and facilitate the critical readings of such screen representations. To accomplish this task, an 
historical overview of the masquerading of blackness in cinema in four historical periods will be 
explored: 

I. Pre & Post WWII Period (1930-1950) 
II. Pre & Post Civil Rights Period (1950-1960) 
III. Pre & Post Black Exploitation Period (1960-1970) 
IV. Re-Emergence of Black Cinema (1980-2000) 

Films produced in these periods will provide the foundation for interrogating representations of 
blackness to determine not only how cinema influences the socio-political dynamics of these 
historical periods but to investigate more importantly how racial constructions have evolved over 
time. Moreover, it intends to deconstruct how racial masquerades continue to evolve and to 
proliferate in contemporary cinema. These objectives will be accomplished through weekly 
discussions, screenings, and reading assigned materials provided in the course. 

Students will be required to view designated films, participate in weekly discussions, and 
conduct research to gather related literature (early newspaper articles and journal essays) that 
focus in particular on the films introduced in class and in general, on racial masquerade. They 
will be required to produce three short papers during the course of the semester. 

TEXTBOOKS: 
Primary Sources: 
Courtney, Susan. Hollywood Fantasies of Miscegenation: Spectacular Narratives of Gender and 
Race, 1903-1967 (Princeton: Princeton University Press, 2005). 

Secondary Sources: 
Guerrero, Edward. Framing Blackness (Philadelphia: Temple University Press). 
Fischer, Lucy. Imitation of Life (New Brunswick: Rutgers University Press, 1991). 
Young, Lola. Fear of the Dark: Race. Gender and Sexuality in the Cinema (New York: 
Routledge, 1996). 

ASSIGNMENTS: 



Students will be required to submit three papers reflecting their understanding of materials 
introduced in class and reflecting their ability to critique cinematic representations of race. 

WEEKLY SCHEDULE 

Week I Jan. 13 - 15: Introduction to Representations of Blackness 
Read: Chapter 1, Hollywood Fantasies of Miscegenation, pp 19-34 
Read: New People: Miscegenation and Mulattoes in the United States by Joel 
Williamson, pp. 100-109. 
Read: Chapter I, Framing Blackness (Supplemental) 

View: Ethnic Notions 

Week II Jan. 20 - 22: Blacks Masquerading as White 
Read: "Imitation of Life: the Black Woman’s Double Determination as Troubling ’Other’" 
by Sandy Flitterman-Lewis, Imitation of Life, ed. Lucy Fischer (New Jersey: Rutgers 
University Press) 
Read: Chapter 1, Hollywood Fantasies of Miscegenation, pp 35-49 
Read: "Oppositional Gaze" by bell hooks 

View: Imitation of Life (1934) 

Week III Jan. 27 - Jan. 29: Blacks Masquerading as White 
Read: "Reading the Intersection of Race and Gender in Narratives of Passing" by Valerie 
Smith, Diacritics (Summer-Fall 1994): 43-57. 
Read: Chapter 2, Hollywood Fantasies of Miscegenation, pp 50-75 

View: Pinky (1949) 

Week IV Feb. 3 - 5: Whites Masquerading as Black 
Read: Chapter 2 Framing Blackness 
Read: Chapter 2, Hollywood Fantasies of Miscegenation, pp 75-99 
Read: "National Brands/National Body: Imitation of Life," by Lauren Berlant, 
Comparative American Identities: Race, Sex, and Nationality in the Modern Text ed. 
Hortense J. Spillers (New York: Routledge, 1991), 110-140. 

View: Lost Boundaries (1949) 

Week V Feb. 10 - 12: Whites Masquerading as Black 
Read: "Miss Em’s Voyeuristic Gaze of Pinky-White Desire for Blackness" by Regester, 
Popular Culture Review 
Read: "White Racism/Black Signs: Censorship and Images of Race Relations" by Cindy 
Patton, Journal of Communication (1995) 
Read: "’The Ineffaceable Curse of Cain’: Racial Marking and Embodiment in Pinky," by 
Elspeth Kydd, Camera Obscura 43 (2000) 
Read Chapter 3, Hollywood Fantasies of Miscegenation, pp 103-123 

View: Kings Go Forth 



Paper I Due 

Week VI Feb. 17 - 19: Whites Masquerading as Black 
Read: "The Bodies Story" in Fire & Desire by Jane Gaines (Chicago: University of 
Chicago Press, 2001) 
Read: Chapter 3, Hollywood Fantasies of Miscegenation, pp 124-141 
Read: Chapter 4, Hollywood Fantasies of Miscegenation, pp 142-167 

View: Raintree County (Part I) 

Week VII Feb. 24- Feb. 26: Whites Masquerading as Black 
Read: Chapter 4, Hollywood Fantasies of Miscegenation, pp 167-190 

View: Raintree County (Part II) 

Week VIII Mar. 3 - 5: Whites Masquerading as Black 
Read: "Miscegenation and the perils of passing films from the 1950s to 1960s" by Lola 
Young, Fear of the Dark: ’Race,’ Gender and Sexuality in the Cinema (New York: 
Routledge, 1996). 

View: Imitation of Life (1959) (Part 1) 

SPRING BREAK 

Week IX Mar 17 - 19: Whites Masquerading as Black 
Read: "Lana’ s ’Imitation’: Melodramatic Repetition and the Gender Performative," 
Genders 9 (Fall 1990) 1-18. 
Read: Chapter 5, Hollywood Fantasies of Miscegenation, pp 193-225 

View: Imitation of Life (1959) (Part 2) 

Week X Mar. 24 - 26: Blacks Transcending Blackness 
Read: Chapter 3 Framing Blackness 
Read: Chapter 5, Hollywood Fantasies of Miscegenation, pp 226-249 
View: Band of Angels 

PAPER II DUE 

Week XI Mar. 31 - Apr. 2: Blacks Transcending Blackness 
Read: "No One Knows You’re Black: Six Degrees of Separation and the Buddy Film 
Formula" by Jennifer L. Gillian in Cinema Journal 40.3 (Spring 2001) 

View: Devil in a Blue Dress 

Week XII Apr. 7 - 9: Ambivalence of the Masquerade 
Read: Chapter 4 Framing Blackness 



Read: "Black is White/White is Black: Passing as a Strategy of Racial Compatibility in 
Contemporary Hollywood Comedy" by Mark Winokur in Unspeakable Images (Illinois: 
University of Illinois Press, 1991), ed. Lester Friedman 

View: Six Degrees of Separation 

Week XIII Apr. 14 - 16: Ambivalence of the Masquerade 
Read: Chapter 5 Framing Blackness 

View: White Man’s Burden 

Week XIV Apr. 21 - 23: Complicating the Masquerade 
Last Day of Class 
Course Evaluation 

PAPER III DUE 

View: Human Stain 



The Center for French and Francophone Studies 
The Center for Latin American and Caribbean Studies and 
The Department of African and African American Studies 

the Department of Hi story 

present 

Jean H brard 
Ecole des Hautes Etudes en Sciences Sociales 

Writing Atlantic History: A Workshop 

Facilitated by 
Peter Wood and Laurent Dubois 

January 9, 12-2 p.m. 
229 Carr Building 

Jean H~brard teaches History at the Ecole des Hautes Etudes en Sciences Sociales in 
Paris, and will be visiting Duke in January as part of an exchange with the Ecole. With 

Rebecca Scott, he is writing a book entitled Freedom Papers (under contract with 
Harvard University Press), tracing the history of a family from Africa and Haiti to 

Louisiana, Cuba, France and Belgium. In this workshop, Jean will share several choice 
documents about the family, and discuss the challenges and possibilities of combining the 

approaches of micro-history and Atlantic history. 

Lunch will be provided 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, January 8, 2009 3:20 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: 

Dear Debby: I am now back at work but I won’t be officially in place 
until Monday. If you need me, you can call. Sincerely, Charlene 
Regester Quoting Deborah Crowder <dacrowde@email.unc.edu>: 

Thanks much Charlene. Hope things are going ok for you. If you ever 
need anything, please call. dc 

regester@email.unc.edu wrote: 
>> Dear Debby: Attached is the syllabus for AFAM 051. Please note that 
>> for both classes you do not need to copy as I have already made 
>> copies. Thanks much. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Saturday, January 10, 2009 2:19 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: 

Dear Debby:r                          I will be in the office on 
Thursday for my office hours a]ad we can talk then. In the meantime, if 
you need me regarding the beginning of the semester you can call me on 
my cell. I will in the library every day but I am trying to work on all 
the projects that I have going on right now. Thanks again. Sincerely, 
Charlene Regester Quoting Deborah Crowder <dacrowde@email.unc.edu>: 

> 

> regester@email.unc.edu wrote: 
>> Dear Debby: I am now back at work but I won’t be officially in place 
>> until Monday. If you need me, you can call. Sincerely, Charlene 
>> Regester Quoting Deborah Crowder <dacrowde@email.unc.edu>: 
>> 

>>> Thanks much Charlene. Hope things are going ok for you. ff you 
>>> ever need anything, please call. dc 
>>> 
>>> regester@email.unc.edu wrote: 
>>>> Dear Debby: Attached is the syllabus for AFAM 051. Please note 
>>>> that for both classes you do not need to copy as I have already 
>>>> made copies. Thanks much. Sincerely, Charlene Regester 

>> 

>> 

> 

> 

> 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, Januao~ 12, 2009 5:29 PM 

CPACKS <CPACKS@store.unc.edu> 

Re: AFAM packs 

a£aa~ 051 syllabusspring09 .doc 

Dear Chuck: I assumed that I sent the AFAM 051 syllabus as ~vell If 
not, I will send in this message. Thanks much Sincerely, Charlene 
Regester Quoting CPACKS <CPACKS@store.unc.edu>: 

Hi Charlene, 

Trust you are doing well. You and your family have been in my thoughts and 
prayers. 

To let you know where we are on the coursepacks.., the AFAM 276 packs are 
ready and on the counter for your students. We have the "guts" on the 051 
pack printed..when you get your syllabus finalized we wil[ get them 
inserted and bound. 

Take Care, 

Chuck 



AFAM 051 (006K) SPRING 2009 
FRESHMAN SEMINAR 

MEETING PLACE: GM212 
MEETING TIME: 9:30-10:45 T & TH 

Dr. Charlene Regester 
Office: 204 Battle Hall 

Office Hours: 11:00-12:00 TH 

TITLE: MASQUERADES OF BLACKNESS-REPRESENTING RACE IN CINEMA 
SYLLABUS 

COURSE DESCRIPTION: 
This course is designed to investigate how race has been represented in cinema 

hi storically, with a particular focus on or interest in representations of race when blackness is 
masqueraded. Its intent is to launch an investigative inquiry into how race is represented on 
screen in various time periods, how vve as spectators are manipulated by these cinematic 
constructions of race, and how race is marked or coded other than through visual representation. 

In providing an historical overview of cinematic representation of masquerades of 
blackness, the course similarly seeks to engage discussion, promote debate, stimulate discourse, 
and facilitate the critical readings of such screen representations. To accomplish this task, an 
historical overview- of the masquerading of blackness in cinema in four historical periods will be 
explored: 

I. Pre & Post WWII Period (1930-1950) 
II. Pre & Post Civil Rights Period (1950-1960) 
III. Pre & Post Black Exploitation Period (1960-1970) 
IV. Re-Emergence of Black Cinema (1980-2000) 

Films produced in these periods will provide the foundation for interrogating representations of 
blackness to determine not only how cinema influences the socio-political dynamics of these 
hi storical periods but to investigate more importantly how racial constructions have evolved over 
time. Moreover, it intends to deconstruct how racial masquerades continue to evolve and to 
proliferate in contemporary cinema. These obj ectives will be accomplished through weekly 
discussions, screenings, and reading assigned materials provided in the course. 

Students will be required to view designated films, participate in weekly discussions, and 
conduct research to gather related literature (early newspaper articles and j ournal essays) that 
focus in particular on the films introduced in class and in general, on racial masquerade. They 
will be required to produce three short papers during the course of the semester. 

TEXTBOOKS: 

Primary Sources: 
Courtney, Susan. Holl’~,wood Fantasies of Miscegenation: Spectacular Narratives of Gender and 
Race, 1903-11967 (Princeton: Princeton University Press, 2005). 

Secondary Sources: 
Guerrero, Edward. Framing Blackness (Philadelphia: Temple University Press). 
Fischer, Lucy. Imitation of Life (New Brunswick: Rutgers University Press, 1991). 
Young, Lola. Fear of the Dark: Race, Gender and Sexuality in the Cinema (New York: 
Routledge, 1996). 

ASSIGNMENTS: 
Students will be required to submit three papers reflecting their understanding of materials 
introduced in class and reflecting their ability to critique cinematic representations of race. 



WEEKLY SCHEDULE 

Week I Jan. 13 - 15: Introduction to Representations of Blackness 
Read: Chapter 1, Hollywood Fantasies of Miscegenation, pp 19-34 
Read: New People: Miscegenation and Mulattoes in the United States by Joel 
Williamson, pp. 100-109. 
Read: Chapter I, Framin~ Blackness (Supplemental) 

View: Ethnic Notions 

Week II Jan. 20 - 22: Blacks Masquerading as White 
Read: "Imitation of Life: the Black Woman’s Double Determination as Troubling ’Other’" 
by Sandy Flitterman-Lewis, Imitation of Life, ed. Lucy Fischer (New Jersey: Rutgers 
University Press) 
Read: Chapter 1, Hollywood Fantasies of Miscegenation, pp 35-49 
Read: "Oppositional Gaze" by bell hooks 

View: Imitation of Life (1934) 

Week III Jan. 27 - Jan. 29: Blacks Masquerading as White 
Read: "Reading the Intersection of Race and Gender in Narratives of Passing" by Valerie 
Smith, Diacritics (Summer-Fall 1994): 43-57. 
Read: Chapter 2, Hollywood Fantasies of Miscegenation, pp 50-75 

View: Pinky (1949) 

Week IV Feb. 3 - 5: Whites Masquerading as Black 
Read: Chapter 2 Framing Blackness 
Read: Chapter 2, Hollywood Fantasies of Miscegenation, pp 75-99 
Read: "National Brands/National Body: Imitation of L~fe," by Lauren Berlant, 

Comparative American Identities: Race, Sex, and Nationality in the Modern Text ed. 
Hortense J. Spillers (New York: Routledge, 1991), 110-140. 

View: Lost Boundaries (1949) 

Week V Feb. 10 - 12: Whites Masquerading as Black 
Read: "Miss Em’s Voyeuristic Gaze of Pinky-White Desire for Blackness" by Regester, 
Popular Culture Review 
Read: "White Racism/Black Signs: Censorship and Images of Race Relations" by Cindy 
Patton, Journal of Communication (1995) 
Read: "’The Ineffaceable Curse of Cain’: Racial Marking and Embodiment in Pinky," by 
Elspeth Kydd, Camera Obscura 43 (2000) 
Read Chapter 3, Hollywood Fantasies of Miscegenation, pp 103-123 

View: Kings Go Forth 

Paper I Due 



Week VI Feb. 17 - 19: Whites Masquerading as Black 
Read: "The Bodies Story" in Fire & Desire by Jane Gaines (Chicago: University of 
Chicago Press, 2001) 
Read: Chapter 3, Hollywood Fantasies of Miscegenation, pp 124-141 
Read: Chapter 4, Hollywood Fantasies of Miscegenation, pp 142-167 

View: Raintree County (Part I) 

Week VII Feb. 24- Feb. 26: Whites Masquerading as Black 
Read: Chapter 4, Hollywood Fantasies of Miscegenation, pp 167-190 

View: Raintree County (Part II) 

Week VIII Mar. 3 - 5: Whites Masquerading as Black 
Read: "Miscegenation and the perils of passing films from the 1950s to 1960s" by Lola 
Young, Fear of the Dark: ’Race,’ Gender and Sexuality in the Cinema (New York: 
Routledge, 1996). 

View: Imitation of Life (1959) (Part 1) 

SPRING BREAK 

Week IX Mar 17 - 19: Whites Masquerading as Black 
Read: "Lands ’Imitation’: Melodramatic Repetition and the Gender Performative," 
Genders 9 (Fall 1990) 1-18. 
Read: Chapter 5, Hollywood Fantasies of Miscegenation, pp 193-225 

View: Imitation of L~fe (1959) (Part 2) 

Week X Mar. 24 - 26: Blacks Transcending Blackness 
Read: Chapter 3 Framing Blackness 
Read: Chapter 5, Hollywood Fantasies of Miscegenation, pp 226-249 
View: Band of Angels 

PAPER II DUE 

Week XI Mar. 31 - Apr. 2: Blacks Transcending Blackness 
Read: "No One Knows You’re Black: Six Degrees of Separation and the Buddy Film 
Formula" by Jennifer L. Gillian in Cinema Journal 40.3 (Spring 2001) 

View: Devil in a Blue Dress 

Week XII Apr. 7 - 9: Ambivalence of the Masquerade 
Read: Chapter 4 Framing Blackness 
Read: "Black is White/White is Black: Passing as a Strategy of Racial Compatibility in 
Contemporary Hollywood Comedy" by Mark Winokur in Unspeakable Images (Ill inoi s: 
University of Illinoi s Press, 1991), ed. Lester Friedman 

View: Six Degrees of Separation 



Week XIII Apr. 14 - 16: Ambivalence of the Masquerade 
Read: Chapter 5 Framing Blackness 

View: White Man’s Burden 

Week XIV Apr. 21 - 23: Complicating the Masquerade 
Last Day of Class 
Course Evaluation 

PAPER III DUE 

View: Human Stain 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, January 22, 2009 11:27 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
[Fwd: Re: Your White Justice Essay in SN] 

........ Original Message ........ 

Subject: Re: Your White Justice Essay in SN 
Date: Sat, 23 Aug 2008 18:55:28 -0700 

From: Anna Everett <everett@filmandmedia.ucsb.edu> 
To: regester@email.unc.edu 

References: <845968C8FF49BA29 lAB71522@[192.168.1.111]> 
<20080804123219.apt 1 cg2io4s0o88k@webmai15.isis.unc.edu> 

<6ADOBA653 C0046C7C9050DB6@[ 192.168.1.111]> 
<20080811131906.mi26e95f40ogc04o@webmai14.isis.unc.edu> 

<81CDFD5BOA945E286014CEBE@[192.168.1.106]> 
<20080821090119.h0tj h6ceasc8ggws@webmail5.isis.unc.edu> 

Thanks Charlene. We are hoping to get this edition done in the next few 
weeks. It should be sent to the printers in mid September. Truly, Anna 

--On Thursday, August 21, 2008 9:01 AM -0400 regester@email.unc.edu wrote: 

> Dear Anna: Attached is the correct version of my essay. Sorry for the 
> mix-up. Please let me know that you have received the corrected version. 
> Thanks much for your assistance. Sincerely, Charlene Regester Quoting 
> Anna Everett <everett@filmandmedia.ucsb.edu>: 
> 
>> Hi Charlene, 
>> 
>> Thanks for getting this to me. We’ll be in touch if we have questions 
>> or need more information. Of course, if you find missing footnote 
>> information, do not hesitate to contact me and Amber. 
>> 

>> Truly, 
>> Anna 
>> 
>> --On Monday, August 11, 2008 1:19 PM -0400 regester@email.unc.edu wrote: 
>> 
>>> Dear Anna: Attached is the version of my essay on Sergeant Rutledge and 
>>> the Searchers. I have so many versions of this work that I am not 
>>> certain that I am sending the correct one. Also, I will need to double 
>>> check all footnotes. Thanks much and sorry I could not send earlier as 
>>> I had to go out of town last week. Sincerely, Charlene Regester Quoting 
>>> Anna Everett <everett@filmandmedia.ucsb.edu>: 
>>> 
>>>> Thanks Charlene. A 

>>>> --On Monday, August 4, 2008 12:32 PM -0400 regester@email.unc.edu 
>>>> wrote: 
>>>> 

>>>>> Dear Anna: Good to hear from you. I will send the essay in the 
>>>>> appropriate format immediately. Sincerely, Charlene Regester Quoting 
>>>>> Anna Everett <everett@filmandmedia.ucsb.edu>: 

>>>>>> Dear Charlene, 

>>>>>> How are you? I write because we are finalizing our next Screening 
>>>>>> Noir edition, which will contain your essay "White Justice/Black 
>>>>>> Justice/Ford Justice: An Examination of Sergeant Rutledge and John 



>>>>>> Ford’s Liberalism or Ambivalence." 

>>>>>> Please send to me ASAP a digital file of the essay for our publishing 
>>>>>> and editing purposes. MS Word or another word processing file is 
>>>>>> fine. Please do NOT send a PDF file. We need to edit the text and 
>>>>>> send the digital files to the printers. 

>>>>>> I hope you are enjoying the summer, and again, thanks for submitting 
>>>>>> the essay, and do get this me as soon as you receive this email. 

>>>>>> Truly, 
>>>>>> Anna 

>>>>>> Anna Everett, Ph.D. 
>>>>>> Professor and Chair 
>>>>>> Department of Film and Media Studies 
>>>>>> University of California 
>>>>>> Santa Barbara, CA 93106-4010 

>>>>>> --PLEASE NOTE MY NEW EMAIL ADDRESS- 
>>>>>> Email: everett@filmandmedia.ucsb.edu 

>>>>>> Phone: 805.893.5549 
>>>>>> Fax: 805 893.8630 
>>>>>> Web: hltp:~iwww.ti~mandmedia.t~csb.ed~i 

>>>> Anna Everett, Ph.D. 
>>>> Professor and Chair 
>>>> Department of Film and Media Studies 
>>>> University of California 
>>>> Santa Barbara, CA 93106-4010 

>>>> --PLEASE NOTE MY NEW EMAIL ADDRESS- 
>>>> Email: everett@filmandmedia.ucsb.edu 

>>>> Phone: 805.893.5549 
>>>> Fax: 805 893.8630 
>>>> Web: ~:,,4/www.filmar~dmedia.t~csb.edg/ 

>> 

>> 

>> 

>> Anna Everett, Ph.D. 
>> Professor and Chair 
>> Department of Film and Media Studies 
>> University of California 
>> Santa Barbara, CA 93106-4010 
>> 
>> --PLEASE NOTE MY NEW EMAIL ADDRESS- 
>> Email: everett@filmandmedia.ucsb.edu 
>> 
>> Phone: 805.893.5549 
>> Fax: 805 893.8630 
>> Web: ~://www.filma~dmediaa~csb.edt~i 
>> 

> 

> 



Anna Everett, Ph.D. 
Professor and Chair 
Department of Film and Media Studies 
University of California 
Santa Barbara, CA 93106-4010 

--PLEASE NOTE MY NEW EMAIL ADDRESS- 
Email: everett@filmandmedia.ucsb, edu 

Phone: 805.893.5549 
Fax: 805 893.8630 
Web: ~:/iwww.filmandmedia.t~csb.edtv~ 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, January 22, 2009 1:14 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Essay-John Ford’s Liberalism 

SergeantRutledgeRevisedCorrected Version.docx 

Dear Debby: Attached is the essay on Jolm Ford’s Liberalism reqnested. 
Please let me know that you have received this material. I hope this is 
the right version that I sent the editor -- if not, this is a close 
approximation of the original. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Sunday, Januao~ 25, 2009 12:40 PM 

ttildebmnd, Reginald F <hildebra@email.unc.edu> 

Re: Class Visiks 

Dear Reg: You are ~velcome to come any Tuesday or Thusday. Please note 
that I will not be in class on Feb 5 because I have to go to New York 
However, I ~vill have someone to show my film. As for 276 any Tuesday is 
fine with me assuming that it does not snow. Sincerely, Charlene 
Regester Quoting hildebra@email.unc.edu: 

Dear Charlene, 

There is no ~viggle room, we actually will have to do four class 
visits. Perly will visit your 276 twice, and I will have flae 
pleasure of visiting your seminar twice. We ~vill t~ to ~vork around 
your schedule So, please suggest t~vo times as dates for me to visit 
the seminar, and I will ask PerW to contact you about visiting 276. 
I think we have a window of about two weeks or so to complete the 
visits, but the sooner the better It would be very helpIi~l if you 
could get us copies of the syllabus before the class visits. Sorry 
about the intrusions, but Julius confirmed that there is no way that 
we can skip the two visits to each class 

All the Best, -Reg 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Sunday, Januao~ 25, 2009 12:49 PM 

ttildebmnd, Reginald F <hildebra@email.unc.edu> 

Re: Class Visiks 

AFAM276 Springl 09Tuesyllabus.doc; Afa~276 Spring09Tues sched.doc 

Dear Reg: Attached are the syllabi for my classes. I may have to send 
in a separate email Sincerely, Charlene Regester Quoting 

hildebra@email.unc.edu: 

Dear Charlene, 

Yes, Charlene, even though your reputation as great teacher is well 
known, ~ve still have to do class visits I hope that one intrusion 
on your class will do, but I believe Julius says that we are required 
to do two visits for each class In an?’ case, I will visit 212 
anytime during the next two or three weeks that will work for you. 
Suggest two dates, if we only need one, I will only come once. 
Someone else may have to do the class visit for 276, probably Perry 
Hall, but I will double check on that and get back to you. For the 
most part, I think things are shaping up pretty well. Also, I hope 
that you and your family are doing well. There are so many things 
that have to be taken care of ~[’ter the death of a parent Keep the 
Faith, -Reg 



AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: TH 11:00-12:00 

Spring 2009 Meeting Time: 3:30-6:20 
Meeting Place: 105 Gardner 

TUESDAY 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significant contributions to 
filmmaking. They have participated as writers, directors, producers, actors, etc. and have played a key role in the 
development of this industry. Although African Americans have contributed to the growth and development of the cinema 
industry, rarely have their efforts been recognized or their contributions to the filmmaking industry been noted. Film 
histories often exclude the African American in their reporting of cinema history or provide minimal coverage of the 
African American and his involvement in this industry. Thus, AFAM 76 is a critical, historical, and theoretical examination 
of the African American in cinema from the 1900s to the present. This examination will seek to analyze their role on 
screen; will explore how stereotypical representations of the African American developed; and will investigate the efforts 
of a number of African American actors and actresses who attempted to subvert these representations. 

This examination is essential to understanding the black experience in the United States. It is well known that the 
media is an integral part of American society and has often been credited with molding and shaping existing attitudes 
regarding its ethnic and cultural diversity. Therefore, examining the role of the African American and their representations 
in cinema will serve to provide a better understanding of the black experience in American society and will serve to 
provide a better understanding of the role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the motion 
picture industry and to reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 
1910 to 1920 is examined to determine why these films developed and why audiences craved these screen images. The 
more sophisticated all-black cast films produced from 1920 to 1930 are examined to determine why these films increased 
in popularity and why black film stars began to emerge. African American screen images in motion pictures from 1930 to 
1940 are examined to reveal how the African American image began to change from that of a subservient to a more 
assertive and humane individual. Representations of African Americans from 1940 to 1950 are examined to determine 
how and why black entertainers, particularly musicians, began to dominate the screen. Films produced from 1950 to 1960 
are examined to investigate how the integrationist era began to influence the screen image of the African American. Black 
screen images from 1960 to 1970 are examined to determine how the resurgence of black pride influenced this 
representation and how this resurgence of black pride led to the development of black exploitation films. Black 
exploitation films are examined to determine why they began to decline in popularity and why black audiences began to 
demand more quality black films. African American representations from 1980 to 1990 are examined to reveal how black 
comedians began to dominate the black screen image and to determine the impact new black filmmakers have on the 
contemporary representation of the African American in cinema. The preponderance of black filmmakers in the decade of 
the 1990s is examined to determine how they influenced and shaped filmmaking in this period. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest 
speakers. Two examinations (a midterm and final exam) will be given during the semester. Students are required to 
submit two papers (7-9 pages in length) examining the portrayal of the African American in motion pictures. These papers 
must be completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of 
Style, Turabian, etc). 

TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. New 

York: Continuum (1989). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representinq Blackness: Issues in Film and Video New Brunswick, N J: Rutgers UP, 1997. 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster 

(1988). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writinq Himself into History. New Jersey: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Cripps, Thomas. Slow Fade to Black: The Neqro in American Film, 1900-1942. New York: Oxford University Press 

(1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Strai.qht Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (7-9 pages) due on February 24, 2009 (PAPER I) and April 7, 2009 (PAPER 

GRADING 
Midterm 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two examinations (midterm and final) 
that must be taken on the dates specified. 
ATTENDANCE: Class attendance is mandatory. 
CLASS PARTICIPATION: Class participation is encouraged and will influence 
your final course grade. 



TUESDAY WEEKLY SCHEDULE 

January 13 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethnic Notions 

January 20 
Emergence of All-Black Cast 

Films 
Rise of Black Film Stars 
1910- 1920 
Hallelujah 

January 27 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
Emperor Jones 

February 3 
Black Independent Filmmaker 

Oscar Micheaux 
Black Westerns 
Race MovieslWithin Our Gates 

February 10 
Servants and Maids Dominate 

the Screen image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of Life 

February 17 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke EIlington 
Cab Calloway 
1940 - 1950 
Intruder in the Dust 

February 24 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
No Way Out 
PAPER I DUE February 24 

March 3 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
In the Heat of the Night/ 
Shaft 

MIDTERM EXAM 

SPRING BREAK 

March 17 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
Cooley High 

March 24 
Impact of Black Exploitation Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grief 
1965 - 1970 
A Soldier’s Story 

March 31 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
Devil in a Blue Dress 

April 7 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of Color Purple 
1980 - 19C85 

Spike Lee as Producer, Director, 
& Actor 

John Singleton 
1985 - 1990 

Boyz N the Hood 

PAPER II DUE April 7 

Apil 14 
Introduction to the 1990s 
Contemporary African American 

Filmmakers 
Human Stain/Inside Man/Get 
on the Bus/He Got 
Game/Bamboozled/Do the 
Right Thing/Twenty-Fifth Hour 

April 21 
Contemporary Representations 
of Race 
African American Cinema in the 
1990s 
Intro to New Decade of 2000 
Great Debaters/RaylHustle and 
FlowlDream Girlsl 
D~j& Vu/Crash/ American 
Gangster 
Course Evaluation 
Review for Final 

FINAL EXAMINATION: APRIL 29, 2009 WED. 4pro 



AFAM 051 (006K) SPRING 2009 
FRESHMAN SEMINAR 

MEETING PLACE: GM212 
MEETING TIME: 9:30-10:45 T & TH 

Dr. Charlene Regester 
Office: 204 Battle Hall 

Office Hours: 11:00-12:00 TH 

TITLE: MASQUERADES OF BLACKNESS-REPRESENTING RACE IN CINEMA 
SYLLABUS 

COURSE DESCRIPTION: 
This course is designed to investigate how race has been represented in cinema 

hi storically, with a particular focus on or interest in representations of race when blackness is 
masqueraded. Its intent is to launch an investigative inquiry into how race is represented on 
screen in various time periods, how vve as spectators are manipulated by these cinematic 
constructions of race, and how race is marked or coded other than through visual representation. 

In providing an historical overview of cinematic representation of masquerades of 
blackness, the course similarly seeks to engage discussion, promote debate, stimulate discourse, 
and facilitate the critical readings of such screen representations. To accomplish this task, an 
historical overview- of the masquerading of blackness in cinema in four historical periods will be 
explored: 

I. Pre & Post WWII Period (1930-1950) 
II. Pre & Post Civil Rights Period (1950-1960) 
III. Pre & Post Black Exploitation Period (1960-1970) 
IV. Re-Emergence of Black Cinema (1980-2000) 

Films produced in these periods will provide the foundation for interrogating representations of 
blackness to determine not only how cinema influences the socio-political dynamics of these 
hi storical periods but to investigate more importantly how racial constructions have evolved over 
time. Moreover, it intends to deconstruct how racial masquerades continue to evolve and to 
proliferate in contemporary cinema. These obj ectives will be accomplished through weekly 
discussions, screenings, and reading assigned materials provided in the course. 

Students will be required to view designated films, participate in weekly discussions, and 
conduct research to gather related literature (early newspaper articles and j ournal essays) that 
focus in particular on the films introduced in class and in general, on racial masquerade. They 
will be required to produce three short papers during the course of the semester. 

TEXTBOOKS: 

Primary Sources: 
Courtney, Susan. Holl’~,wood Fantasies of Miscegenation: Spectacular Narratives of Gender and 
Race, 1903-11967 (Princeton: Princeton University Press, 2005). 

Secondary Sources: 
Guerrero, Edward. Framing Blackness (Philadelphia: Temple University Press). 
Fischer, Lucy. Imitation of Life (New Brunswick: Rutgers University Press, 1991). 
Young, Lola. Fear of the Dark: Race, Gender and Sexuality in the Cinema (New York: 
Routledge, 1996). 

ASSIGNMENTS: 
Students will be required to submit three papers reflecting their understanding of materials 
introduced in class and reflecting their ability to critique cinematic representations of race. 



WEEKLY SCHEDULE 

Week I Jan. 13 - 15: Introduction to Representations of Blackness 
Read: Chapter 1, Hollywood Fantasies of Miscegenation, pp 19-34 
Read: New People: Miscegenation and Mulattoes in the United States by Joel 
Williamson, pp. 100-109. 
Read: Chapter I, Framin~ Blackness (Supplemental) 

View: Ethnic Notions 

Week II Jan. 20 - 22: Blacks Masquerading as White 
Read: "Imitation of Life: the Black Woman’s Double Determination as Troubling ’Other’" 
by Sandy Flitterman-Lewis, Imitation of Life, ed. Lucy Fischer (New Jersey: Rutgers 
University Press) 
Read: Chapter 1, Hollywood Fantasies of Miscegenation, pp 35-49 
Read: "Oppositional Gaze" by bell hooks 

View: Imitation of Life (1934) 

Week III Jan. 27 - Jan. 29: Blacks Masquerading as White 
Read: "Reading the Intersection of Race and Gender in Narratives of Passing" by Valerie 
Smith, Diacritics (Summer-Fall 1994): 43-57. 
Read: Chapter 2, Hollywood Fantasies of Miscegenation, pp 50-75 

View: Pinky (1949) 

Week IV Feb. 3 - 5: Whites Masquerading as Black 
Read: Chapter 2 Framing Blackness 
Read: Chapter 2, Hollywood Fantasies of Miscegenation, pp 75-99 
Read: "National Brands/National Body: Imitation of L~fe," by Lauren Berlant, 

Comparative American Identities: Race, Sex, and Nationality in the Modern Text ed. 
Hortense J. Spillers (New York: Routledge, 1991), 110-140. 

View: Lost Boundaries (1949) 

Week V Feb. 10 - 12: Whites Masquerading as Black 
Read: "Miss Em’s Voyeuristic Gaze of Pinky-White Desire for Blackness" by Regester, 
Popular Culture Review 
Read: "White Racism/Black Signs: Censorship and Images of Race Relations" by Cindy 
Patton, Journal of Communication (1995) 
Read: "’The Ineffaceable Curse of Cain’: Racial Marking and Embodiment in Pinky," by 
Elspeth Kydd, Camera Obscura 43 (2000) 
Read Chapter 3, Hollywood Fantasies of Miscegenation, pp 103-123 

View: Kings Go Forth 

Paper I Due 



Week VI Feb. 17 - 19: Whites Masquerading as Black 
Read: "The Bodies Story" in Fire & Desire by Jane Gaines (Chicago: University of 
Chicago Press, 2001) 
Read: Chapter 3, Hollywood Fantasies of Miscegenation, pp 124-141 
Read: Chapter 4, Hollywood Fantasies of Miscegenation, pp 142-167 

View: Raintree County (Part I) 

Week VII Feb. 24- Feb. 26: Whites Masquerading as Black 
Read: Chapter 4, Hollywood Fantasies of Miscegenation, pp 167-190 

View: Raintree County (Part II) 

Week VIII Mar. 3 - 5: Whites Masquerading as Black 
Read: "Miscegenation and the perils of passing films from the 1950s to 1960s" by Lola 
Young, Fear of the Dark: ’Race,’ Gender and Sexuality in the Cinema (New York: 
Routledge, 1996). 

View: Imitation of Life (1959) (Part 1) 

SPRING BREAK 

Week IX Mar 17 - 19: Whites Masquerading as Black 
Read: "Lands ’Imitation’: Melodramatic Repetition and the Gender Performative," 
Genders 9 (Fall 1990) 1-18. 
Read: Chapter 5, Hollywood Fantasies of Miscegenation, pp 193-225 

View: Imitation of L~fe (1959) (Part 2) 

Week X Mar. 24 - 26: Blacks Transcending Blackness 
Read: Chapter 3 Framing Blackness 
Read: Chapter 5, Hollywood Fantasies of Miscegenation, pp 226-249 
View: Band of Angels 

PAPER II DUE 

Week XI Mar. 31 - Apr. 2: Blacks Transcending Blackness 
Read: "No One Knows You’re Black: Six Degrees of Separation and the Buddy Film 
Formula" by Jennifer L. Gillian in Cinema Journal 40.3 (Spring 2001) 

View: Devil in a Blue Dress 

Week XII Apr. 7 - 9: Ambivalence of the Masquerade 
Read: Chapter 4 Framing Blackness 
Read: "Black is White/White is Black: Passing as a Strategy of Racial Compatibility in 
Contemporary Hollywood Comedy" by Mark Winokur in Unspeakable Images (Ill inoi s: 
University of Illinoi s Press, 1991), ed. Lester Friedman 

View: Six Degrees of Separation 



Week XIII Apr. 14 - 16: Ambivalence of the Masquerade 
Read: Chapter 5 Framing Blackness 

View: White Man’s Burden 

Week XIV Apr. 21 - 23: Complicating the Masquerade 
Last Day of Class 
Course Evaluation 

PAPER III DUE 

View: Human Stain 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, Jannary 28, 2009 12:17 PM 

Faison, Christopher D <chris faison@unc.edu> 

Re: Blacks in Film Class 

Dear Chris: Good to hear from you and glad that you could attend the 
class. Hope things are going well for you and I look forward to the day 
when you will become a principal. It is people like you that are needed 
to reform the school system. YVhat has happened when they think kids 
can’t learn and money is the answer. I attended an all-black elementary 
school with limited resources, no computer, etc. but I can read Good 
luck and good to hear from you Sincerely, Charlene Regester Quoting 
Chris Faison <chris faison@unc.edu>: 

Dr. Regester, 

I just wanted to thank you for letting me sit in on some of your 
lecture yesterday. I was determined to get back at least once since I 
took you way back in Spring ’99. 

I remember a good amount of those points on Birth of a Nation & DW 
Griffith VVhen I taught high school social studies at Chapel Hill 
High, I highlighted Birth of a Nation ~vhen we got to the 1910-1920 
era. 

I took about 3 pages of notes yesterday in the short time I was there 
bic the information is still that riveting. I really like that you 
haven’t lost your spunk & still cause a stir with your work. It’s sad 
that you can’t even present a paper on Birth of a Nation without 
drawing so much controversy, but I know you ahvays rise to the 
occasion 

Your Blacks in Film class has been my favorite class I have ever 
taken to date, and I hope to get back by again for one of your 
lectures this semester. Thanks so much for all you do, and please how 
remember how much your former students love and admire you. 

Sincerely, 

Chris 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, Februao~ 2, 2009 10:27 AIvl 

Matthew H. Bemstein <mbemst@emory.edu-~ 

Re: Looking tbrwaxd to seeing you 

Dear Matthew: Yes, we definitely need an update Hope the weather is 
permitting because the?’ are predicting snow even here in North 
Carolina Sincerely, Charlene Regester Quoting "2viatthe~v H Bernstein" 
<mbernst@emory.edu>: 

HI Charlene, 

Just writing to say I look forward to seeing you Thursday night at 
our roundtable. 

Vew best, 
Matthew 

Matthew H. Bernstein 

Professor and Chair, 
Director of Graduate Studies 
Department of Film Studies 
Emo~z University 
109 Rich Building 
1602 Fishburne Dr 
Atlanta, GA 30322 
Phone: 404 727 3466 
FAX: 404 727 4949 
mbemst@emory edu 
www.filmsmdies.emo~.edu 

Book Review Editor, 
Film Quarterly 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, Februaw 9, 2009 3:25 PM 

Willow S. Mehrtens <VVMehrtens@cogdellspencer.com> 

Re: thank you! 

Dear Willow: Good to hear from you and hope things are going well. It 
is ahvays great to hear ticom my former students By the way, I just 
returned from an Oscar iVlicheaux conference at Columbia and the Lincoln 
Center in Ne~v York. If you are in the New York area go to the Lincoln 
Center and see some of these early films, as I remember that you told 
me you were from the North. Sincerely, Charlene Regester Quoting 
"Willow S. Mehltens" <WMehrtens@cogdellspencer.com>: 

I recently ~vatched the movie No Way Out when it was on TCM and I thought 
of you and your class (AfAln 76). 

(One of the papers I compared Gone with the Wind and Jezebel and my 
theory was that Scarlett and Julie were actually black characters 
portrayed by white actresses.) 

You were by far my favurite Prufessur at Carolina! Yuu were nut unly a 
great teacher but yuu truly inspired and challenged me 

I just wanted tu say THANK YOU fur that! 

,-.Willuw Mehrtens 

UNC (;lass of 2002 

Willow Mehrtens 

Lease Ackninistrator 

Cogdell Spencer Advisors 

4401 Barclay Downs Dr., Ste. 300 

ChatloRe, NC 28209 

704.940.2903 Direct 

704.940.2959 Fax 

wwxv.cogdellspencer.com 

"Healthcare’s Real Estate Specialist" 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, February 11, 2009 6:43 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: cv tomorrow? 

Dear Debby: Yes, we can but I wish I had known sooner so that I could 
provide an updated draft. I will see you tomorrow. Sincerely, Charlene 
Regester Quoting Deborah Crowder <dacrowde@email.tmc.edu>: 

Can we work on the cv tomorrow? dc 



Fl~m: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, February 13, 2009 12:04 PM 

clms DJ~m.~mc.edu@email. unc.edu 

Fwd: Performances begin today: Because We’re Still Here (a~d Moving) 

BWSHAM-09; BWSHAM-09 

Whereas, Black History is a living and foundational part of our community that informs our citizens� engagement with the past, present and future; and 

whereas, residents from Pottersfield to Windy Hi!! have built successful cornm unities spanning generations, breaking down barriers of ~nowledge, sustainabili~ 

and access, and creating lasting cultura!, economic, spiritual and historical impact... 

of this project with ~he new presidency ~s inspk~ng ~or us all. Come help local residents, students, artists, and performers bring to life 150 years of stories, 

histories, maps, images, and music as we map a world of Black History in Our Own Backyard. The cuimina]ion of three years o~ research, this commun~ty-- 

based project explores the dynamic reiationship between local Af!ican-Amer~can neighborhoods the oldest state un~ve!sity ~n the country and the 

inevitable development that ~s altering ~f all. 

Keep reading for informatk~n on the opening Neighborhood Engage reception, performances, launch of the ~ex~ mess~e ~our, video ~on~es~, and s¢hooJ 

tour. With The Department of Dramatic Arts UNC-CH; the Chapel H~ Hisfo~cai Society; the UNC Campus Y; ~he Wilson [.~bra~y; the Harg~aves Center; and 

EmPOWERmenf. 





~osfshow Evenfs: 

Operd~g r, ig~f Ff’icicly Febr~clry 13 

Ce~ebr~le Co~: Meet the faces behind the steries - onstage and at the recepfk~n. 

$und(~y Febru(~ry 1 g 

F~rnily M(~J~’e~s: Creafe hisfory by collectk~g and shadng your own stories. Sponsored by fhe ChapeJ HiJJ H~sto!ica~ Society c~nd the Wilson Library~ 

Monday ~eb~u~y 1 ~ 

~e~ghborhood ~g~e: Make commun~fy happen by connecting student residents wi~h neighbors. Sponsored by fhe Hargraves Center, 

EmPOWERMENT, and UNC.-NQW, 

Video Contest ~ist~ation Deadline 

Deadiine fo enfer fhe Waik~ng Tour VkJeo Cenfesf. Confesfanfs record fhek experience wffh fhe fou~ fhrough fh~s youfube link. Oniine vofing and a 

panel of judges defermine fhe fwo grand prize ,*,,inners : :~fudenf U 8 and under) and Adulf (ever 

Text Message Tour Launch 

Friday Febtu~ 20 in the 

More than 40 sifes~ For an expanded walking four, follow the Sfi[[ Here stickers and use your ceii phone fo keep history of your fingertips. Register for 

the v~deo oontes~ and document you~ experience~ 

Join H~dden Voices for a screening of fhe V~deo Con]esf vdnners a] a comrnuni]y reception that aJso ~ea]ures rnus~c and performances ~rom 

Because Wedre Still Here (~r~d 

Because We, re S~i~ Here [a~d MovM~ School Tour 

May 2~ - 28 

In conjunction w~fh the Department of Dramatic Arts, the performance travels fo the Chapel W]J-Carrboro City Schools. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Sunday, February 15, 2009 2:22 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Curriculum Vitae Attached 

CHARLENE B 2008Tenure.doc 

Dear Debby: Attached is the vitae that I attempted to work on. If you 
have questions, send me an email or call. Thanks much. Sincerely, 
Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, Februao~ 16, 2009 11:29 AM 

~aol.com 

Fwd: [Miicm~-a~d-afro-amefica~-studies-t~ulty] lecture tomorrow 

..... Forwarded message Iicom dacrowde@email.unc.edu ..... 
Date: Mon, 16 Feb 2009 11:08:32 -0500 
From: Deborah Crowder <dacro~vde@email.uaac.edu> 

Reply-To: Deborah Crowder <dacrowde@email.unc.edu> 
Subject: [african-and-aIico-american-studies-faculty] lecture tomon-ow 

To: aIidcan-and-afro-american-studies-facul~z 
<atidcan-and -afro-american-studies-facul~z@listserv.unc.edu > 

Professor Rebecka Rutledge Fisher of the Department of English and 
Comparative Literature will be delivering a lecture tomorrow, Tuesday 
February 17th, in Donovan Lounge, in Greenlaw tlaH. The lecture will 
begin at 4pm. 

Title: "W.E B. Du Bois and the Epistemology of Metaphor." 

Abstract: I will discuss aspects of my current book project,/The 
Poetics of Being: Toward a Theory of Metaphor in Ali’ican American 
Literature/. My discussion will ]2~cus on the thought ofW E.B. Du 
Bois, author of/The Souls of Black Folk/(1903). Not only was Du 
Bois a leading scholar-essayist who regularly employed lyrical 
strategies in his prose writings; he was also as an anthologist of 
sorts In/Souls/, he anthologizes a collection of Negro spirituals, 
and aims, through his analysis of them, to reveal the epistemological 
structures at work in the songs I consider how these song’s 
metaphors reveal the slaves’ epistemology (which many deny existed), 
and argue that by collecting these songs and placing them into 
dialectical relation with excerpts of Euro-American poetp)~ as well as 
his own fully realized essays, Du Bois renders apparent the 
contributions metaphorical constructions make toward his 
~nterpretauon and exposition of "the strange meaning of being black" 
at the dawning of the last centuU. 

--- You are currently subscribed to 
african-and-afro-american-studies-facul~" as: regester@email.unc.edu. 

..... End forwarded message ..... 





From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, February 23, 2009 12:58 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Publication Grant Form 

urc~ublication_2004, doc 

Dear Debby: I apologize for the late notice but had no idea that the 
form would need to be signed by the department. Thanks for your 
assistance. I will try to be more observant and prompt in the future. 
Sincerely, Charlene Regester 



University Research Council: 
Application for Publication Grant 

Vice Chancellor for Research and Economic Development 

Return applications to: 
Jennifer Pruitt, URC Coordinator 
CB 4100, 301 Bynum I voice: 962-7757 fax: 962-6769 

Please check the review panel you consider most appropriate for reviewing your grant proposal. Check one only. 
Submit original plus four copies Submit original plus three copies 
[] Biological and Medical Sciences [] Humanities and Fine Arts 
[] Social Sciences and Professional Schools [] Physical Sciences and Mathematics 

Secure each individual copy to supporting documentation with ONE staple in upper left comer. Failure to follow above 
instructions may result in your application being returned to you. 

Identifying Information 

Name 

Faculty Rank 

Department Name 

Department # 

Financial Officer/Business Manager for project 

Title of Publication 

Phone 

School# 

Amount Requested 

Email 

CB # 

Name of Publisher 

Actual Total Cost of Publication (if known) 

Academic and Research Experience. Attach a brief C.V. or biographical sketch, including relevant publications, 
not to exceed three pages total. Three-page biographical sketches already prepared on forms from exta:amural sponsors (e.g., 
NIH or NSF) are welcome. Proposals exceeding this three-page limit will not be considered. 

Description of Publication: Briefly describe your publication, including the format (book, article, videotape, etc.), a 

statement of the purpose or major thesis, and an explanation of its scholarly or scientific significance. You may use tke rest 
of this page and may, if necessary, attach one additional page of narrative to this application tbrm. DO NOT EXCEED 
THESE SPACE LIMITATIONS, and do not use a font size smaller than 10 points. 



5. Budget Requested Provided from 
from URC other Sources 

Photography/Preparation of Drawings, Figures or Graphs 

Permission to Use Copyrighted Work 

Preparation of Manuscript 

Other (describe below) 

Total Project Costs 

"~This total must agree with "Amount Requested" on page one. 

$ 

$ 

$ 

$ 

$            .’~ 

$ 

$ 

$ 

$ 

$ 

Budget Justification: Describe each budget line item and explain why it is important to t~e publication, fft~ere are 

proposed "other" expenses, specify what they are. Specify other sources of support for the publication and the contributions 

of each. Do not exceed the space below. Optional: If it should prove necessary to decrease your budget, what portion of your budget request is 
most critical to producing your publication? Providing or choosing not to provide this information will not affect the decision of the URC to fund your 
proposal, nor will it affect the decision whether to decrease your budget. In the event it is necessary to decrease your budget, this information will aid the 
URC in protecting the most critical elements of your request. 

Other and Previous Support: Please list all sources and amounts of financial support which underwrote the reseaxch 
on which this publication is based. In addition, list all URC support received during the last five years, whether related to 
this publication or not. (attach additional sheet if necessary.) 
Source                  Dates                  Amount          Relationship to this Proposal 

If you have ever received a URC research or publication grant, has it contributed directly to receiving a~v exta~amural support 
for your research? If so, please list the sponsor, date of award, and approximate amount funding received. 

Certification and Approval: I understand and accept the terms and conditions set forth in the University Research 
Council grant regulations. 

Approved: 

signature of applicant date 

department chair date 

10. Verification of Publication Agreement: Attach a letter or other document from the publisher verifying acceptance 

of the manuscript for publication and describing any conditions of publication relevant to this application. 

Please submit original application along with copies as specified in number 1 above. One application 
MUST have original signatures. 



UNIVERSITY RESEARCH COUNCIL 

Publication Grant Application--Instructions and Regulations 

Eligibility 

Applicants for a University Research Council Publication Grant must be full-time members of the faculty 

of The University of North Carolina at Chapel Hill in the tenure, tenure-track, or research or clinical 
professorial ranks, or be professional librarians in the analogous librarian ranks. Preference is given to less 

senior applicants only for the purpose of breaking ties. No applicant may currently be a candidate for a 

degree at any institution. Only one University Research Council application may be submitted per 

investigator per deadline--either a publication request or a research proposal. 

Application Procedure 

1. Forms are available online at http://research.unc.edu/red/internal.html or from the Office of the Vice 

Chancellor for Research and Economic Development, CB #4100, 301 Bynum Hall. Tel: 962-7757. 

2. Submit original proposal, and a curriculum vitae not to exceed three pages total, including appropriate 

publication list, to Office of the Vice Chancellor for Research and Economic Development, CB 4100, 301 

Bynum Hall. Include THREE (3) copies plus the original of the proposal and all attachments if you are 

applying to the Humanities and Fine Arts or the Physical Sciences and Mathematics Subcommittees. 

Submit the original plus FOUR (4) copies if you are applying to the Biological and Medical Sciences or 

the Social Sciences and Professional Schools subcommittees. Please secure each individual copy with 

one staple in the upper left hand corner. 

3. The University Research Council meets twice a year, once during the fall semester and once during the 

spring semester, to consider applications. Specific deadlines are announced on the Vice Chancellor’s web 

site, http ://research.unc. edu/red/. 

Regulations 

1. The grant may be used for publication subvention cost to a maximum of $5,000. (This increases 
the previous maximum of $4,000.) 

2. URC only funds publication requests after the author has received a contract or final letter of 

acceptance from a publisher. A copy of the contract or acceptance must accompany the application. 

3. The publication of the results of research projects supported by a grant from the University Research 

Council should carry a printed acknowledgment of financial assistance from the Council. The URC 

should receive a single copy of each such publication. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, February 23, 2009 2:01 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: Publication Grant Form 

Dear Debby: I filled out the form by hand because I did not think that 
I could type in the information. Sincerely, Charlene Regester Quoting 
Deborah Crowder <dacrowde@email.unc.edu>: 

No womes Charlene. I got the form but it is blank and that won’t 
help. Have you filled one ore? I’ll just send Gore onto get it 
when you confirm that it is ready. It will probably be quicker. So, 
call him when it is ready for pickup, dc 

regester@email.unc.edu wrote: 
>> Dear Debby: I apologize for the late notice but had no idea that the 
>> form would need to be signed by the department. Thanks for your 
>> assistance. I will try to be more observant and prompt in the 
>> furore. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, February 24, 2009 1:16 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Proposal 

Dear Debby: Do you need a copy of the proposal and application that was 
signed yesterday. If so, let me know and I will bring to my office 
hours on Thursday. Thanks much. Sincerely, Charlene Regester 



Fi"om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, February 25, 2009 6:15 PM 

tianj219@comcast.net 

[blacktiaculty04] [Fwd: Very Sad News: John Calmore’s Death] 

..... Forwarded message ficom 

B lack Fa cul~z, and. Staff Caucus@rnxp 3.isis uric. edu ..... 
Date: Tue, 24 Feb 2009 16:40:48 -0500 
From: Black Facul~z.and. StafiiCaucus@rmxp3 isis.uaac.edu 

Reply-To: Archie Ervin <aervin@email unc edu> 
Subject: [blackfacul~’04] [F~vd: Vely Sad News: John Cahnore’s Death] 

To: "The blackfaculty04 mailing list." <blackfaculty04@listser~ unc edu> 

Culleagues, please nute this abuut the passing uf Juhn Calmure of the 
UNC Law fi~cuIty 

........ Original Message ........ 
Subject:    Very Sad News: John Calmure’s Death 
[)abe: Tue, 24 Feb 2009 15:48:18 -0500 

Frum: Bonita Summers <basummer@email.unc.edu> 
Organization: Umversity of North Carulina at Chapel Hill 

Tu: aervin@email.unc.edu 

Cuuld you tell share with the Black Faculty, Staff Caucus? Thanks. 

........ Original Message ........ 
Subject: [law faculty] Very Sad News: Juhn Cahnore’s Death 
Date: Tue, 24 Feb 2009 14:56:01 -0500 
From: Jack Buger <jcbuger@email.unc.edu> 
Reply-To: Jack Buger <jcbuger@email.unc.edu> 
Organization: University of North Carulina at Chapel Hill 
Tu: The law facul~ maihng list <law faculty@listserv.unc.edu> 

[Message ~vas sent to entire La~v School Community] 
Dear Friends, 

I write with greatest sadness to share that John Calmore, our 
beloved colleague, a great and honest scholar, a memorable and 
inspiring teacher, and a strong voice for justice, has passed today. 
His dear wife Alyce telephoned Bonita Sunwners to share the news. As 
some of you know, John has been courageously battling ’light chain’ 
myloma and arayloidosis, both rare and usually fatal diseases, for 
several years. I spoke a little while ago with his son Jonathan, who 
said that the family has not yet begun to make funeral arrangeraents. 

As many of you kmow, John grew up in modest circumstances in 
Pasadena, California. He was a brilliant member of the first wave of 
modern African American students to attend Stanford Universib" (BA ’67) 
and Hat’,~ard Law- School (JD ’71) where he met many future civil rights 
leaders and scholars who became friends and admirers over the 
succeeding 35 years. He was selected as a Reginald Heber Smith Fellow 
after graduation, serving at the Legal Aid Foundation of Los Angeles 
(’72-’74). He then joined the Western Center on Law & Poverty in 1975 
and selwed there for two years. Thereaftcr, beginning in 1977, he 
became staff attorney at the National Housing Law Proj ect’s West Coast 
office in Berkeley. Five years later, in 1982, he was then invited to 
become Director of Litigation for the Legal Aid Foundation of Los 
Angeles Throughout his distinguished academic career, which began at 
North Carolina Central Umversity School of Law in 1985, John drew on a 
profound first-hand knowledge of the worlds of pover~ law, racial 
injustice, and social policy to frame a umque vie~v of ’critical race 
theoly’ and to deve;p[ a social justice lawTering method, which 
infbrmed both his teaching and his many ~vorks of scholarship. 

John moved from NCCU to Loyola Law- School in Los Angeles in 1987, 
where he was promoted to fM1 professor in 1994 He first came to 1_,2"4C 
School of La~v as an invited speaker for a/North Carolina Law Review 
/special symposium issue on/The Kerner Cormnission Report/Revisited in 
1993 A year later, 1_,2"4C invited John to join our faculty, where he 
became Reef C Ivey Professor of Law in 1999. John taught c~vil rights, 
critical race theory, local government law, social justice lawTering, 
and torts to I_,i~,’C students for a dozen years He became coanthor, with 
Martha Mahoney and Stephanie Wildman, of an iunovative law school text, 
/Social Justice: Professionals, Communities, and Law/(2003),//~vhich 
has been widely adopted 

John also served as a program officer with the Ford Foundation from 
1990-92, and as a member of the Board of The New World Foundation and 
the National Asian Pacific American Legal Consortium, and Oxfam America 



Beyond his legal scholarship and teaching, John maintained a 
remarkable network of admiring colleagues and former students 
natinnwide, including many of the most important social justice voices 
of his time Man?" of those gathered in Chapel Hill in the fall of 2006 
[’or a symposium, devoted to John’s work, which led to a special issue 
of the/North Carolina Law Review/, published//in March of 2008, with 
articles by Charles Daye, Derrick Bell, john a. powel[, Florence 
R oisman, and others John respon ded to this outpouring of admiration 
with wit, grace, and dignity, all su:ffused with his characteristic 
self-deprecation. 

John is survived by his wife Alyce, a son Jonathan, a daughter 
Canal, and other family members. We will share addinonal irfformation 
about arrangements commemorate John’s life and mourn his loss In the 
meanwhile, you can reach his family at: 

302 Black Tie Lane, Chapel Hill, NC 27514. 

Jack Boger 

John Charles Boger 
Dean and Wade Edwards Distinguished Professor of Law 
School of Law, (;Bt~ 3380, University of North Carolina 
Chapel Hill, North Carolina 27599 
(919) 962-4417 

Archie W. Etvin, Ph.D. 
Associate Provost for Diversity and Multicultural Affairs 

Office for Diversi~ and Multicultural Afi:airs 
The University of North Carolina at Chapel Hill 
CB# 9125 South Building 
Chapel Hill, NC 27599-9125 
Phone: 919-%2-6962 

"Proraoting a diverse and inclusive campus communib’." 

--- You are currently subscribed to blacld’aculb’04 as: 
regester@email.unc.edu To unsubscribe send a blank email to 
leave-24119677-3738839.e9627e78cd139dfbba626fl ec665c41 f@listserv.unc.edu 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, February 27, 2009 12:31 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Fwd: AYA Spring Conference 2009- Callfor Papers 

Call for Papers 2.doc 

Greetings, 

On behalfofAYA: African American Studies Graduate Students, the Spring Conference Committee would like 

to warmly welcome everyone to our organizationfi�TMs 20th Annual AYA Spring Conference for Graduate 
Students. We have been preparing immensely for this fruitful assembly of students, faculty, scholars, activists, 
and community members, and we are confident that everyone will walk away from this conference with more 
insight on the experience of people African descent. 

At this yearfi�TMs conference, we are excited to be celebrating the 125-year anniversary of the founding of 
.T_e~p[e~ _U_ ~n~iy_e~r~s!tx, while at the same time honoring historical movements. The theme of the conference is 
fi�ceThe Black Student Movement 1984-2009: A 25 Year Retrospective.ti� Therefore, we are thrilled that 
founders of Black Student Movements across the nationfi�"our legacyfi�"will be coming to Temple University to 
celebrate this moment. Furthermore, we anticipate two insightful opening and closing p[~O~_~i9~~ with 
Black Student Movement representatives from the 1980s to 2009 who are from around the nation and will 
discuss the past, present, and future of the Black Student Movement. Also, we are elated to have Rev. Conrad 
Tillard, one of the founders of a Black Student Movement, as the ~n~f~ge_o9_e_..k_ey~o..[~ _sp~e_~. For more 
information on Rev. Tillard go to www.revconradbtillard.org. 

Abstracts Deadline: March 3 l, 2009 
Abracts of 150 words can be submitted to AYA Spring Conference: 

Registration: www. surveymonke¥.com/s.aspx?sm=UWoZu61 axAe7ufhWG1UEig 3 d 3 d 

Proposals: www.surveymonke¥.com/s.aspx?sm=RLid9N7GLpA6HU19qxD 2bTw 3d 3d 

Sincerely, 

Spring Conference Committee 
AYA: African American Studies Graduate Students 
Temple University 



Present your research and celebrate the 125th-year anniversary of Temple 
University while honoring 25-years of the Black Student Movement with 

University’s 
AYA: African American Studies Graduate 

.ents at its 

STU 

! 984-~2009: A 25 

17-18, 2 
Temple University, Philadelphia, 

Abstracts Deadline: March 31, 2009 

Abracts of 150 words can be submitted to AYA Spring Conference at: 
www. surveymonkey, com!s, aspx? sm=RLid9N7GLpA6HU 19qxD_2bTw 3 d 

Topics of exploration include(but are not limited to): The Black Student Movement; The Black 
Student Union; Africana Activism; Africana Intellectual Thought and History; African-Centered 
Education and Pedagogy; Africana Women’s Studies and Womanism; African!African American 
History and Culture; Africana Studies; Theories, Issues and Concerns; African/African 
Literature; African Aesthetics and Philosophy; African Community and Economics; 
nd Foreign Policy in the African World; Black Psychology; Modern Science and Technology; 
Service Learning and Community Based Researh; Critical Ethnography and Urban Studies. 
more information, please e-mail AYA Spring Conference Committee at aya_aasgs@yahoo.com. 

AYA: African American Studies Graduate Studies is the official organization of 
graduate students at Temple University who are interested in African American 
Studies. AYA is a Ghanaian Adinkra symbol meaning "fern" and it is a symbol of 
endurance and resourcefulness. The fern is a hardy plant that can grow in difficult 
places. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, March 3, 2009 9:04 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Books 

Dear Debby: On Friday, I purchased $238.00 worth of books. Will bring 
the receipt when I come to the office. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, March 3, 2009 1:17 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Fwd: Upcoming Duke Conference 

..... Forwarded message from klhaynie@duke.edu ..... 
Date: Tue, 03 Mar 2009 11:58:21 -0500 
From: Kerry Haynie <klhaynie@duke.edu> 

Reply-To: Kerry Haynie <klhaynie@duke.edu> 
Subject: Upcoming Duke Conference 

To: regester@email.unc.edu, jen32 l@email.unc.edu 

Hello Professor Charlene and Julius, 

I trust that all is well with you. Below is information on what is 
shaping up to be an exciting conference that we are hosting at Duke 
March 20-21. I hope that you and some of your colleagues will be able 
to join us. If any of your students, or any UNC students for that 
matter, want to attend, we will waive the $10.00 registration fee. Have 
any such students email me and I will add their name to our 
registration list. Please pass this info along to other colleagues who 
might be interested. 

Best, 

Kerry 

Still Two Nations? The Resilience of the Color Line 
A conference honoring John Hope Franklin 

March 20 - 21, 2009 
Goodson Chapel, Duke University, Durham North Carolina 

Registration Required: ~://ever~s.dt~ke.ed,d/lwona~io~ 

AGENDA 

Friday, March 20, 2009 
8:15-9:00 Continental Breakfast 
9:00-9:15 Welcome 

9:15-10:45 A New Race Politics? 
-Kerry L. Haynie, Moderator (Duke University) 
-Vincent Hutchins (University of Michigan) 
-Michael Jones-Correa (Cornell University) 
-Jane Julm (Rutgers, The State University of New Jersey) 

10:45-11:00 Break 

11:00-12:30 The Press, Politics, and Policymaking in the Obama Era 
-Judy Woodruff, Moderator (Senior Washington Correspondent, The News Hour with 
Jim Lehrer) 
-Michele Martin (Host, PBS’ Tell Me More) 
-Bill Plante (CBS News White House Correspondent) 

12:30-1:45 Lunch 

1:45-3:15 Race in Comparative Perspective: Race, Racism and the World 



Sys~m 

-Paula D. McClain, Moderator (Duke University) 
-Michael Hanchard (Johns Hopkins University) 
-Gladys Mitchell (Duke University) 
-John Solomos (City University of London) 
-Guillermo Trejo (Duke University) 

3:15-3:30 Break 

3:30-5:00 Race, Gender and Sexuality: Intersections on Multiple Dimensions 

-Alan Kendrick (UNC- Chapel Hill) 
-Niambi Carter (Purdue University) 
-Sarah Deutsch (Duke University) 
-Bonnie Thornton Dill (University of Maryland) 

5:00-6:00 Reception 

Saturday, March 21, 2009 

8:15-9:00 Continental Breakfast 

9:00-10:30 The Color Lines and Health 
-Sherman James, Moderator (Duke University) 
-Gilbert Gee (University of California - Los Angeles) 
-Charmaine Royal (Duke University) 
-Keith Whiffield (Duke University) 

10:30-10:45 Break 

10:45-12:15 Racial Prejudice in the Modem World 
-Eduardo Bonilla-Silva, Moderator (Duke University 
-Lawrence Bobo (Harvard University) 
-Yolanda Flores Niemann (Utah State University) 
-Thomas Pettigrew (University of California - Santa Cruz) 

12:15-1:30 Lunch 

1:30-3:00 Overcoming Racism? Debate On Policy Options 
-Eduardo Bonilla-Silva (Duke University) 
-William "Sandy" Darity (Duke University) 
-Lani Guinier (Harvard University) 
-Melissa Nobles (Massachusetts Institute of Technology) 

Kerry L. Haynie 
Associate Professor and 
Associate Chair 
Department of Political Science 

Associate Professor 
Department of African and 
African American Studies 

Co-Director Center for the Study of Race, 
Ethnicity, and Gender in the Social Sciences 

Duke University 
331 Perkins Library 
Durham, NC 27707 
919-660-4366 (ph) 
919-660-4330 (fax) 



..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, March 6, 2009 2:03 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Tim’s Email Address 

Dear Debby: Please forward Tim’s email address. Thanks much for your 
assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, March 16, 2009 12:43 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Regester’s Updated CV 

CHARLENE B 2008Tenure.doc 

Dear Debby: Attached is a copy of my updated CV. When you called me 
last week, I was not sure that you had received the most recent 
version. If you have this copy, then disregard this email. Sincerely, 
Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, March 17, 2009 8:13 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Printing 

Dear Debby: In the next week or so I will need to re-print my 
manuscript. Do we have any money that will allow me to do so at the 
printing center as I have done in the past. Let me know. If not, I will 
use my own funds but it costs around $50 to produce just one copy. 
Copying is becoming prohibitive. Thanks much. Sincerely, Charlene 
Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, March 20, 2009 11:55 AM 

cc 1 @printing.unc.edu 

Attention: Catherine 

Introductionmmeh2009.doc 

Dear Catherine: Attached is the Introduction Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <reges~er@email.unc.edu> 

Friday, March 20, 2009 11:57 AM 

cc 1 printing.unc.edu@email.unc.edu 

Attention: Catherine 

ch01Wan- 1 .doc 

Dear Catherine: Attached is the chapter on Madame Sul-Te-Wan (Chapter 

I). Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B ~:regeste@email.unc.edu> 

Friday, March 20, 2009 11:59 AM 

cc 1 @prmting.unc.edu 

Attention: Catherine 

ch02McKinney- 1 .doc 

Dear Catherine: Attached is the Chapter on McKilmey (Chapter II) 

Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, March 20, 2009 12:00 PM 

cc 1 @printing.unc.edu 

Attention: Catherine 

ch03Beavers.doc 

Dear Catherine: Attached is Chapter III (Beavers) Sincerely, Charlene 
Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, March 20, 2009 12:02 PM 

cc 1 @printing.unc.edu 

Attention: Catherine 

04Fredi.DOC 

Dear Catherine: Attached is the fourth chapter on Washington. 
Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, March 20, 2009 12:04 PM 

cc 1 @printing.unc.edu 

Attention: Catherine 

McDaniel revision.doc 

Dear Catherine: Attached is the fifth chapter on McDaniel. Sincerely, 
Charlene Regester 



Sent: 

To: 

Subject: 

Attach: 

Regesler, Charlene B <reges~ter@email-unc.edu> 

Friday, March 20, 2009 12:06 PM 

cc l @prinling.unc.edu 

Attention: Catherine 

06Home.doc 

Dear Catherine: Attached is the sixth chapter on Home. Sincerely, 

Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, March 20, 2009 12:07 PM 

cc 1 @printing.unc.edu 

Attention: Catherine 

HAZEL SCOTF-Inarch2009.doc 

Dear Catherine: Attached is chapter seven on Scott. Sincerely, Charlene 
Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regester@email.unc.edu> 

Friday, March 20, 2009 12:08 PM 

cc 1 @printing.unc.edu 

Attention: Catherine 

Waters Revision.doc 

Dear Catherine: Attached is the chapter on Waters (chapter eight) 

Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <-regester@email.unc.edu> 

Friday, March 20, 2009 12:10 PM 

cc 1 @printing.unc.edu 

Attention: Catherine 

Dandfidge part 1 .doc; Dandridge Part 2.doc 

Dear Catherine: Attached is the last chapter on Dandridge. This 

consists of two parts. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, March 20, 2009 12:12 PM 

cc 1 @printing.unc.edu 

Atten’6on Catherine 

ch02McKinney- 1 .doc; ch03Beavers.doc 

Dear Catherine: One of my messages ~vas returned so I think you might be 
missing the McKinney chapter or Beavers chapter. I will attempt to send 
both in this email. Son5’ for the oversight Sincerely, Charlene 
Regester 



Sent: 

To: 

Subje¢~: 

Attach: 

Regester, Charlene B <regester@email,unc.edu~ 

Sunday, March 22, 2009 2:56 PM 

cc 1 @pvinting.unc.edu 

Attention: Catherine 

MCDANI--.3.DOC; McDaniel file part 1-1 .doc 

Dear Catherine: The McDaniel Chapter is in two parts and I am not 
certain that I sent you both parts The two parts are attached. I hope 
it is not too late and if you need more time printing this works for 

me Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, March 23, 2009 12:32 PM 

Matthew H. Bemstein <mbemst@emory.edu-~ 

Re: I,ooking tbrwaxd to seeing you 

Dear Matthew: This is just to let you kno~v that recently I interviewed 
Georgia Carrol Kyser (~vife to big bandleader Kay Kyser) ~vho is retired 
and hves in Chapel Hill She was one of the top models in the country 
in the 1940s and she sang for Kay Kyser which is how the?- met She told 
me that her husband played for the Atlanta premiere of Gone With the 
Wind in Atlanta. And since you have focused quite extensively on the 
film and the premiere I thought that this might be of interest to you 
She had an extensive collection of photos of many of the stars in the 
industry (Clark Gable, Ronald Regan, etc) as well as film posters for 
fihns in which Kay Kyser appeared. Some of their materials are located 
in an archive on this campus but I have not seen this work yet But 
any~vay, I thought this might be of interest to you -- she is in her 90s 
and is still absolutely gorgeous She might not be around much longer 
so if you are interested let me know -- she might even be willing to do 
a phone interview Please note that even though I interviewed her, I 
don’t really kno~v her all that well but she seemed quite eager to share 
this iniblrnation It seems that her materials (photos) were more 
extensive than some archives that I have visited. Sincerely, Charlene 
Regester Quoting "Matthew H. Bernstein" <mbernst@emow. edu>: 

HI Charlene, 

Just writing to say I look forward to seeing you Thurs&U night at 
our roundtable. 

Very best, 
Matthew 

Matthew H Bernstein 
Professor and Chair, 
Director of Graduate Studies 
Department of Film Studies 
Emory Umversity 
109 Rich Braiding 
1602 Fishbume Dr. 
Atlanta, GA 30322 
Phone: 404 727 3466 
};AX: 404 727 4949 
mbernst@emory, edu 
~vw :filmst udies emory.edu 

Book Review Editor, 
Film Quarterly 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, March 25, 2009 12:56 PM 

@aol.com 

Fwd: [atiicm~- and- afro- amefi ca~- studies- ti~culty] Amy Cooke on the radio today’. 

..... Forwarded message Iicom dacrowde@email.unc.edu ..... 
Date: Wed, 25 Mar 2009 12:40:38 -(NO3 
From: Deborah Crowder <dacro~vde@email.uaac.edu> 

Reply-To: Deborah Crowder <dacrowde@email.unc.edu> 
Subject: [african-and-aIico-american-studies-faculty] Amy Cooke on the 
radio today! 

To: african-and-afro-american-studies-facu lty 
< african-an d-afro-american-st udies-faculty @lis tserv.un c edu> 

> Today we are broadcasting the Global Music Show on WXYC 89.3 FM. The 
> guest will be Amy Cooke, in 
> the department of African and Afro-American Studies 
> We will be focusing on the music ofiVhriam Makeba, 
> perhaps South Africa’s most important singer in the last half 
> century. Nicknamed ’Mama Afrika,’ she left 
> an indelible musical legacy that is sure to survive past past her 
> death last November The Global Music 
> Show broadcasts the last Wednesday of every month at 4pro 

--- You are currently subscribed to 
african-and-affo-american-studies-faculty as: regester@email.unc.edu 

..... End forwarded message ..... 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, March 25, 2009 5:25 PM 

robinbayou@ema~l, unc.edn 

Fwd: [atkicm~- a~d- afro- amefi ca~- studies- thculty] in flae news 

..... Forwarded message Iicom dacrowde@email.unc.edu ..... 
Date: Wed, 25 Mar 2009 15:(;,4:19 -(NO3 
From: Deborah Crowder <dacro~vde@email.unc.edu> 

Reply-To: Deborah Crowder <dacrowde@email.unc.edu> 
Subject: [african-and-aIico-american-studies-faculty] in the news 

To: aIidcan-and-afro-american-studies-facul~z 
<aiidcan-and -afro-american-studies-facul~z@listserv.unc.edu > 

Race relations champion John IIope Franklin dies 
</news/local/story/4699034/> 

Former Duke University historian and scholar John IIope Franklin who 
championed better race relations in the U.S. for decades, died 
Wednesday morning tie was 94 

--- You are currently subscribed to 
african-and-ali’o-american-studies-faculty as: regester@email.unc.edu 

..... End forwarded message ..... 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, March 25, 2009 5:25 PM 

@aol.com 

Fwd: Re: [a£rican-and-a~o-a~neficaJ~-studies-t~cul~] in the news 

..... Forwarded message from klcal&ve@email.unc.edu ..... 

Date: Wed, 25 Mar 2009 15:22:57 -(NO3 
From: Kia Lilly Caldwell <klcaldwe@email.unc edu~ 

Reply-To: Kia Lilly Cal&vell <klcal&ve@email unc.edu> 
Subject: Re: [aIidcan-and-afro-american-studies-facul~z] in the news 

To: aIidcan-and-afro-american-studies-facul~z 
<aiidcan-and -afro-american-studies-facul~z@listserv.unc.edu > 

Hi Debby, 
I’m very sorry to hear this. ~[hanks for letting us know Here’s 
another link to the story 
http://www.newsobserver.comJnewsistoryi1457778.htm[ 

Kia 

Deborah Crowder wrote: 
>> 

>> 

>> 

>> Race relations champion John Hope Franklin dies 
>> </news/local/stow/4699034/> 
>> 

>> Former Duke University’ historian and scholar John Hope Franklin, who 
>> championed better race relations in the U.S. for decades, died 
>> Wednesday morning. He was 94 
>> 

> 

> 

> --- You are currently subscribed to 
> african-and-afro-american-studies-facuity as: kicaldwe@email uric edu 

--- You are currently subscribed to 
african-and-afro-american-studies-facul~" as: regester@email.unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday,               5:27 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: AFAM    Make-up Exam 

AFAMI Mid-Termspring    .doc 

Dear Debby: Attached is a copy of my AFAM    make-up exam. This is 
what      was calling about. Sincerely, Charlene Regester Quoting 
Deborah Crowder <dacrowde@email.unc.edu>: 

Hi all. This is a preliminary warning that the HVAC system in the 
building will be replaced this summer. We are in negotiation 
regarding the start date. Due to state budgetary restrictions, we 
may not have much control over the actual dates. I have requested 
that we not be displaced until after graduation. This process will 
require that you remove everything from the desk tops and you will 
not have access to your office for approximately 10 days. There will 
likely be 10 days where the main office will be inaccessible as well. 
It is almost a guarantee that this will affect first summer session, 

one way or the other. I just want all of us to get mentally, if not 
physically, prepared. As soon as I have more details, I will pass 
them along. Cheers, Debby 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, March 25, 2009 5:27 PM 

t@aol.com 

Fwd: Re: [a£rican-and-a~o-a~neficaJ~-studies-t~cul~] in the news 

..... Forwarded message from klcal&ve@email.unc.edu ..... 

Date: Wed, 25 Mar 2009 15:22:57 -(NO3 
From: Kia Lilly Caldwell <klcaldwe@email.unc edu~ 

Reply-To: Kia Lilly Cal&vell <klcal&ve@email unc.edu> 
Subject: Re: [aIidcan-and-afro-american-studies-facul~z] in the news 

To: aIidcan-and-afro-american-studies-facul~z 
<aiidcan-and -afro-american-studies-facul~z@listserv.unc.edu > 

Hi Debby, 
I’m very sorry to hear this. ~[hanks for letting us know Here’s 
another link to the story 
http://www.newsobserver.comJnewsistoryi1457778.htm[ 

Kia 

Deborah Crowder wrote: 
>> 

>> 

>> 

>> Race relations champion John Hope Franklin dies 
>> </news/local/stow/4699034/> 
>> 

>> Former Duke University’ historian and scholar John Hope Franklin, who 
>> championed better race relations in the U.S. for decades, died 
>> Wednesday morning. He was 94 
>> 

> 

> 

> --- You are currently subscribed to 
> african-and-afro-american-studies-facuity as: kicaldwe@email uric edu 

--- You are currently subscribed to 
african-and-afro-american-studies-facul~" as: regester@email.unc.edu. 

..... End forwarded message ..... 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, March 25, 2009 5:28 PM 

@aol.com 

Fwd: [atkicm~- a~d- afro- amefi ca~- studies- thculty] in flae news 

..... Forwarded message Iicom dacrowde@email.unc.edu ..... 
Date: Wed, 25 Mar 2009 15:(;,4:19 -(NO3 
From: Deborah Crowder <dacro~vde@email.unc.edu> 

Reply-To: Deborah Crowder <dacrowde@email.unc.edu> 
Subject: [african-and-aIico-american-studies-faculty] in the news 

To: aIidcan-and-afro-american-studies-facul~z 
<aiidcan-and -afro-american-studies-facul~z@listserv.unc.edu > 

Race relations champion John IIope Franklin dies 
</news/local/story/4699034/> 

Former Duke University historian and scholar John IIope Franklin who 
championed better race relations in the U.S. for decades, died 
Wednesday morning tie was 94 

--- You are currently subscribed to 
african-and-ali’o-american-studies-faculty as: regester@email.unc.edu 

..... End forwarded message ..... 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, March 25, 2009 5:29 PM 

@mindspfing.com 

Fwd: [atkicm~- a~d- afro- amefi ca~- studies- thculty] in flae news 

..... Forwarded message Iicom dacrowde@email.unc.edu ..... 
Date: Wed, 25 Mar 2009 15:(;,4:19 -(NO3 
From: Deborah Crowder <dacro~vde@email.unc.edu> 

Reply-To: Deborah Crowder <dacrowde@email.unc.edu> 
Subject: [african-and-aIico-american-studies-faculty] in the news 

To: aIidcan-and-afro-american-studies-facul~z 
<aiidcan-and -afro-american-studies-facul~z@listserv.unc.edu > 

Race relations champion John IIope Franklin dies 
</news/local/story/4699034/> 

Former Duke University historian and scholar John IIope Franklin who 
championed better race relations in the U.S. for decades, died 
Wednesday morning tie was 94 

--- You are currently subscribed to 
african-and-ali’o-american-studies-faculty as: regester@email.unc.edu 

..... End forwarded message ..... 



From." 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, March 25, 2009 5:30 PM 

ltchurch@mindspfing.com 

Fwd: Re: [a£rican-and-a~ko-a~neficaJ~-studies-t~cul~] in the news 

..... Forwarded message from klcal&ve@email.unc.edu ..... 

Date: Wed, 25 Mar 2009 15:22:57 
From: Kia Lilly Caldwell <klcaldwe@email.unc.edu> 

Reply-To: Kia Lilly Cal&vell <klcal&ve@email unc.edu> 
Subject: Re: [aIidcan-and-afro-american-studies-facul~z] in the news 

To: african-a nd-afro-american-stud ies-fa culty 
<aiidcan-and -afro-american-studies-facul~z@listserv.unc.edu > 

Hi Debby, 
I’m vep)~ sorry to hear this Thanks ~2~r letting us know Here’s 

another link to the story 

Kia 

Deborah Crowder wrote: 
>> 

>> 

>> 

>> Race relations champion John Hope Franklin dies 
>> </news/local/stow/4699034/> 
>> 

>> Former Duke University’ historian and scholar John Hope Franklin, who 
>> championed better race relations in the U.S. for decades, died 
>> Wednesday morning. He was 94 
>> 

> 

> 

> --- You are currently subscribed to 
> african-and-afro-american-studies-faculty as: klcaldwe@email uric edu 

--- You are currently subscribed to 
african-and-afro-american-studies-facul~" as: regester@email.unc.edu. 

..... End forwarded message ..... 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, March 25, 2009 5:31 PM 

@hotmail.com 

Fwd: [atkicm~- a~d- afro- amefi ca~- studies- thculty] in flae news 

..... Forwarded message Iicom dacrowde@email.unc.edu ..... 
Date: Wed, 25 Mar 2009 15:(;,4:19 -(NO3 
From: Deborah Crowder <dacro~vde@email.unc.edu> 

Reply-To: Deborah Crowder <dacrowde@email.unc.edu> 
Subject: [african-and-aIico-american-studies-faculty] in the news 

To: aIidcan-and-afro-american-studies-facul~z 
<aiidcan-and -afro-american-studies-facul~z@listserv.unc.edu > 

Race relations champion John IIope Franklin dies 
</news/local/story/4699034/> 

Former Duke University historian and scholar John IIope Franklin who 
championed better race relations in the U.S. for decades, died 
Wednesday morning tie was 94 

--- You are currently subscribed to 
african-and-ali’o-american-studies-faculty as: regester@email.unc.edu 

..... End forwarded message ..... 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, March 25, 2009 5:31 PM 

@hotmail.com 

Fwd: Re: [a£rican-and-a~o-a~neficaJ~-studies-t~cul~] in the news 

..... Forwarded message from klcal&ve@email.unc.edu ..... 

Date: Wed, 25 Mar 2009 15:22:57 -(NO3 
From: Kia Lilly Caldwell <klcaldwe@email.unc edu~ 

Reply-To: Kia Lilly Cal&vell <klcal&ve@email unc.edu> 
Subject: Re: [aIidcan-and-afro-american-studies-facul~z] in the news 

To: aIidcan-and-afro-american-studies-facul~z 
<aiidcan-and -afro-american-studies-facul~z@listserv.unc.edu > 

Hi Debby, 
I’m very sorry to hear this. ~[hanks for letting us know Here’s 
another link to the story 
http://www.newsobserver.comJnewsistoryi1457778.htm[ 

Kia 

Deborah Crowder wrote: 
>> 

>> 

>> 

>> Race relations champion John Hope Franklin dies 
>> </news/local/stow/4699034/> 
>> 

>> Former Duke University’ historian and scholar John Hope Franklin, who 
>> championed better race relations in the U.S. for decades, died 
>> Wednesday morning. He was 94 
>> 

> 

> 

> --- You are currently subscribed to 
> african-and-afro-american-studies-facuity as: kicaldwe@email uric edu 

--- You are currently subscribed to 
african-and-afro-american-studies-facul~" as: regester@email.unc.edu. 

..... End forwarded message ..... 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, March 25, 2009 5:32 PM 

Williams, Heather A <hawill@emml.~mc.edu> 

Fwd: [atkicm~- a~d- afro- amefi ca~- studies- thculty] in flae news 

..... Forwarded message Iicom dacrowde@email.unc.edu ..... 
Date: Wed, 25 Mar 2009 15:(;,4:19 -(NO3 
From: Deborah Crowder <dacro~vde@email.unc.edu> 

Reply-To: Deborah Crowder <dacrowde@email.unc.edu> 
Subject: [african-and-aIico-american-studies-faculty] in the news 

To: aIidcan-and-afro-american-studies-facul~z 
<aiidcan-and -afro-american-studies-facul~z@listserv.unc.edu > 

Race relations champion John IIope Franklin dies 
</news/local/story/4699034/> 

Former Duke University historian and scholar John IIope Franklin who 
championed better race relations in the U.S. for decades, died 
Wednesday morning tie was 94 

--- You are currently subscribed to 
african-and-ali’o-american-studies-faculty as: regester@email.unc.edu 

..... End forwarded message ..... 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, March 25, 2009 5:33 PM 

Williams, Heather A <hawill@emml.unc.edu> 

Fwd: Re: [a£rican-and-a~o-a~neficaJ~-studies-t~cul~] in the news 

..... Forwarded message from klcal&ve@email.unc.edu ..... 

Date: Wed, 25 Mar 2009 15:22:57 -(NO3 
From: Kia Lilly Caldwell <klcaldwe@email.unc edu~ 

Reply-To: Kia Lilly Cal&vell <klcal&ve@email unc.edu> 
Subject: Re: [aIidcan-and-afro-american-studies-facul~z] in the news 

To: aIidcan-and-afro-american-studies-facul~z 
<aiidcan-and -afro-american-studies-facul~z@listserv.unc.edu > 

Hi Debby, 
I’m very sorry to hear this. ~[hanks for letting us know Here’s 
another link to the story 
http://www.newsobserver.comJnewsistoryi1457778.htm[ 

Kia 

Deborah Crowder wrote: 
>> 

>> 

>> 

>> Race relations champion John Hope Franklin dies 
>> </news/local/stow/4699034/> 
>> 

>> Former Duke University’ historian and scholar John Hope Franklin, who 
>> championed better race relations in the U.S. for decades, died 
>> Wednesday morning. He was 94 
>> 

> 

> 

> --- You are currently subscribed to 
> african-and-afro-american-studies-facuity as: kicaldwe@email uric edu 

--- You are currently subscribed to 
african-and-afro-american-studies-facul~" as: regester@email.unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday,               12:02 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Fwd: Georgia Carroll Kyser 

georgia kyser columns of doug eyre.docx 

..... Forwarded message from egritter@email.unc.edu ..... 
Date: Tue, 14:21:36 -0400 
From: ’~email.unc.edu> 

Reply-To: @email.unc.edu> 
Subject: Georgia Carroll Kyser 

To: regester@email.unc.edu 

Attached are the Doug Eyre columns written for the Chapel Hill News in 
edited form. (will be part of forthcoming CHHS book). 

Also links to some info I found online on her just now -- I see her and 
Kay Kyser papers are at the SHC 
~:iiwwwdfb~m~c.eduimssiinv            and Geor~ CarrolLhtml 

Wikipedia articles on the Kysers 
iwikiiGeor~Carrol~ 

http :i/en. wiki~edia, org/wikiiKav Kvser 

Kay Kyser info 
hllp :i/www. kay~k~ set. new and. h~ml 

Georgia Carroll Filmography 
~:/iww.w.imdb.cominame/mm0140821 / 

Kay Kyser Filmography 
http:i/www.imdb.cominameinm0477517/ 

"The future belongs to those who believe in the beauty of their 
dreams." Eleanor Roosevelt 

Please see An Inconvenient Troth and check out 
~:/iww.w.climatecfisis.neti. 

Teaching Fellow and Ph.D. Candidate, Department of History 
University of North Carolina at Chapel Hill 

@email.unc.edu 
http;i/his4o~.unc.edui~ads~udents html 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, 12:13 PM 

~email.unc.edu> 

Fwd: [atiicm~- a~d- afro- amefi ca~- studies- t~ ulty] Graduate Research Assistant Position 

GradAssis~tant Advertisement.doc; klcaldwe.vcf 

..... Forwarded message li’om klcaldwe@email unc edu ..... 
Date: Thu,             11:23:24 -0400 
From: Kia Lilly Caldwell <klcaIdwe@email.unc.edu> 

Reply-To: Kia Lilly Caldwel[ <klcaldwe@email.unc.edu> 
Sut~iect: [african-and-afro-american-smdies-[’aculty] Graduate Research 
Assistant Position 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

Please ~2~rward widely. 

Job Announcement 

Graduate Research Assistant 

A Graduate Research Assistant is being sought for a research project 
focusing on HIV prevention amongst African-American youth in the city 
of Durham The Graduate Research Assistant will work with the LinCS 2 
Durham project team to conduct ethnographic research with members of 
the African-American communi~ in Durham UNC graduate students with 
training in anthropology, sociology, public health, or African-American 
studies are encouraged to apply. This position will begin during the 

and continue during the academic year. It will 
involve a work schedule of 15-20 hours/week during the academic year 
and 40 hours/week during the summer. The salaly will be $15/hour. 
Applicants should send their CV and the names of two references to 
Professor Kia Caldwell, klcaldwe@cmail.anc.edu by 

--- You are currently subscribed to 
african-and-afro-american-studies-facul~" as: regester@email.unc.edu. 

..... End forwarded message ..... 



Job Annonncement 

Graduate Research Assistant 

A Graduate Research Assistant is being sought for a research project focusing on HIV 
prevention amongst African-American youth in the city of Durham. The Graduate 
Research Assistant will work with the LinCS 2 Durham project team to conduct 
ethnographic research with members of the African-American community in Durham. 
UNC graduate students with training in anthropology, sociology, public health, or 
African-American studies are encouraged to apply. This position will begin during the 
summer 2009 and continue during the 2009-2010 academic year. it will involve a work 
schedule of 15-20 hours/week during the academic year and 40 hours/week during the 
summer. The salary will be $15/hour. Applicants should send their CV and the names of 
two references to Professor Kia Caldwell, klcaldwe@email.unc.edu by April 10. 



Full Name: 

Last Name: 

First Name: 

Company: 

Kia Lilly Caldwell 

Caldwell 

Kia Lilly 

UNC- Chapel Hill 

Business 

Phone: 

919-962-0539 

Mailing Address: 

Department of African & Afro-American Studies 
UNC - Chapel Hill 

CS #3395, 208 Battle Hall 
chapel Hill, NC 27599-3395 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, March 27, 2009 1:50 PM 

Detbs~L Amelia ~damelia@email.unc.edu-~ 

Re: 

This is to inform you that I do plan on attending the banquet in honor 
of Dr Ann Dunbar. Sincerely, Charlene Regester Quoting 
damelia@email uric edu: 

Dear Facul~, 

I hope your first week back from Spring break is going well! 
We at the African Studies Center are busily preparing for the 
upcoming conference "Gender, Islam, and Health in Africa" on April 
16th through the 18th I hope that you have received your invitation 
to the banquet which will be held Friday, April 17th, in honor of the 
life and work of our Iiciend Aim Dunbar. If you are receiving this 
email and have not received a paper invitation, please let us know as 
soon as possible and ~ve will gladly resend one If you have received 
an invitation and have not yet RSVP’d, please note that the deadline 
has been extended until March 31st. Please RSVP by emailing Stacey 
Sewall, sewall@email uric edu We hope you can come celebrate with us! 

For I~-ther information and to register to attend the conference 
please visit http:/iwww unc.edu/depts/africa/events/cunference 2009 
If you would like to invite your classes to the keynute address by 
Fatou Suw on Thursday, Apri[ 16th, please let us knuw ~2~r planning 
purpuses. 

MaW thanks, 

Amelia DeFosset 
African Studies Center 
Prugram A ssi stant 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, March 31, 2009 2:01 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Books 

Dear Debby: I need to purchase a Chicago Manual of Style (the most 
recent edition) to document footnotes. Please let me know if it is 
still possible to use the Summer account to purchase. If not, then I 
will get it as I need this in the next day or so. Thanks much. 
Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, March 31, 2009 6:48 PM 

~aol.com 

Fwd: [Miicm~-a~d-afro-amefica~-studies-t~culty] ~nouncement 

..... Forwarded message licom dacrowde@email.unc.edu ..... 
Date: Tue, 31 Mar 2009 17:15:10 
From: Deborah Crowder <dacro~vde@email.uaac.edu> 

Reply-To: Deborah Crowder <dacrowde@email.unc.edu> 
Subject: [african-and-alico-american-studies-faculty] announcement 

To: alidcan-and-afro-american-studies-facul~z 
<atidcan-and -afro-american-studies-facul~z@listserv.unc.edu > 

Announcement: ©penlng 

Issues in Critical Investigation: The African Diaspora (ICI) is 
pleased to announce our inaugural 2009 competition for the best book 
manuscript or manuscript of linked essays written by an untenured 
professor on the general topic of the global African Diaspora and 
produced in any :field of the ttumanities and the Social Sciences. 

Manuscripts will be read and closely evaluated by senior professors 
in the relevant fields and the winners announced each spring. In the 
fall, an annual symposium will convene at Vanderbilt University in 
Nashville, Tenn when winners and finalists will present seminars on 
their topics. The winners of the two prizes?the Anna Julia Cooper 
Prize in the Humanities and the Ida B Wells Prize in the Social 
Sciences?will each receive $3,000 and the option for a book contract 
with Vanderbilt 12niversig~" Press 
<http :i/www.vanderbiltuniversitypress corn/>. 

Possible topics may include, but are not limited to, the following: 

A[~rican, African-American or African-Canadian studies 

Anthropology 

Atlantic African slave trade 

Black European studies 

Black popular culture 

Caribbean studies 

Cinema and film studies 

Economics 

Education 

Ethics 

Latin-American studies 

Media 

Philosophy 

Religion 

War and peace 

All submissions must be emailed to ici@vanderbilt, edu 
<mailto:ici@anderbilt.edu>, June 1 ? 30, with the sulziect line 
?Submission.? Do NOT send full manuscripts at this time Please 
include the following: 

-cover letter 

>-CV 

-proposal with a prospectus and book outline 

Candidates will be notified by July 15 if they are invited to submit 
a full manuscript All submissions must be exclusive submissions to 
ICI for the duration of the contest 

For infolrnation contact: 

Hortense J Spillers, executive director 



Brerma Hansen, program coordinator 

Vanderbilt Umversity 

Station B # 351654 

2301 Vanderbi[t Place 

Nashville, TN 37235 

ici@vanderbilt.edu <mailto :ici(~vanderbilt. edu> 

615-322-3421 

www.vanderbilt, edu/ICI <http://www.vanderbilt.edu/ICI> 

--- You are currently subscribed to 
aflican-and-afro-american-studies-faculty as: regester@email.unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, April 1, 2009 3:57 PM 

mbinbayou@aol.com 

Re: [atiJcm~-and-afro-amefica~- studies-t~cul .ty] a~nouncement 

Dear Vander: Have a good trip and hope to see you Easter Weekend. 
Sincerely, Charlene Regester Quoting robinbayou@aol.com: 

Dear Regester, 

Thank you for forwarding this reformation. I will keep it for my 
files. Leaving for Switzerland tomorrow-. Will contact you after I 
return on Sunday Hope all is well on your end 

Sincerely, 
Vander. 

..... Original Message ..... 
From: regester@email.unc edu 
To: robinbayou@aol corn 
Sent: Tue, 31 Mar 2009 5:47 pm 
Subject: Fwd: [african-and-afro-american-studies-faculty] almouncement 

..... Forwarded message from dacrowde@email unc.edu ..... 

Date: Tue, 31 Mar 2009 17:15:10 -0400 

From: Deborah Crowder <dacrowde@email.unc. edu> 

Reply-To: Deborah Crowder <dacrowde@email.unc.edu> 

Subject: [african-and-afro-american-studies-facul~] announcement 

To: ali’ican-and-afro-american-smdies-facul~" 
<ali’ican-and-afro-american -s mdies-faculD’@listserv.unc, edu> 

>> 

>> Announcement: Opemng 

>> 

>> Issues in Critical Investigation: The African Diaspora (ICI) is 
>> pleased to announce our inaugural 2009 competition for the best book 
>> manuscript or manuscript of linked essay-s written by an untenured 
>> professor on the general topic of the global African Diaspora and 
>> produced in any field of the Hmnanities and the Social Sciences. 

>> 

>> Manuscripts will be read and closely evaluated by senior professors 
>> in the relevant fields and the winners anno~mced each spring. In the 
>> fall, an armual symposium will convene at Vanderbilt 2 

0Univer si~- in 
>> Nashville, Term. when winners and finalists will present seminars on 
>> their topics. The wim~ers of the two prizes?the Anna Julia Cooper 
>> Prize in the Humanities and the Ida B. Wells Prize in the Social 
>> Sciences?will each receive $3,000 and the option for a book contract 
>> with Vanderbilt University Press 
>> <http://www.vanderbiltuniversitvpress.com,>. 

>> 

>> Possible topics may include, but are not limited to, the following: 

>> 

>> Aftican, Atldcan-American or African-Canadian studies 

>> 

>> Anthropology 

>> 

>> Atlantic African slave trade 



>> 

>> Black European studies 

>> 

>> Black popular culture 

>> 

>> Caribbean studies 

>> 

>> Cinema and fihn studies 

>> 

>> Economics 

>> 

>> Education 

>> 

>> Ethics 

>> 

>> Latin-American studies 

>> 

>> Media 

>> 

>> Philosophy 

>> 

>> Religion 

>> 

>> War and peace 

>> 

>> All submissions must be emailed to ici@vanderbilt.edu 
>> <mailto:ici@anderbilt.edu>, June 1 ? 30, with the subject line 
>> ?Submission.? Do NOT send full manuscripts at this time. Please 
>> include the following: 

>> 

>> -cover letter 

>> 

>> -CV 

>> 

>> -proposal with a prospectus and 
book outline 

>> 

>> Candidates will be notified by July 15 if they are invited to submit 
>> a full manuscript. All submissions must be exclusive submissions to 
>> ICI ]2~r the duration of the contest 

>> 

>> For reformation contact: 

>> 

>> IIortense J Spillers, executive director 

>> 

>> Brenna Hansen, program coordinator 

>> 

>> Vanderbilt University 

>> 



> 

>> Station B ~ 351654 
> 

>> 

> 

>> 2301 Vanderbi[t P]ace 
> 

>> 

> 

>> Nashville, TN 37235 
> 

>> 

> 

> > ici@vanderbilt, edu <mailto:ici(d],,vanderbilt. edu> 
> 

>> 

> 

>> 615-322-3421 
> 

>> 

> 

>> www.vanderbilt.edu/ICI <http://www.vanderbilt.edu/ICI> 
> 

> 

> 

> --- You are currently subscribed to 
> african-and-afio-american-studies-facul%" as: regester@email.unc.edu. 
> 

> 

> 

> ..... End forwarded ruessage ..... 
> 

> 

> 

> 

> 

> 

> 

> 



Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Wednesday, April 1, 2009 4:00 PM 

Lessa, Megm~ Brennick <lessa@email.unc.edu> 

Re: Final F~xaJn Room ChaJ~ge 

Dear Megan: Thanks much Sincerely, Charlene Regester Quoting Megan 

Lessa <lessa@email.unc. edu>: 

Dear Professor Regester, 

Due to a COlfflict in the exam schedule, the final exam for AFAM 276 
001 on APRIL 29TH, 4-7PM has been moved to ML~RPHEY (IVgJ) 104. Please 
reform your students of this change in venue. 

It" for some reason you will not need this room for exams, plea se 

contact me so that I can clear the reselwation 

Please feel free to call the Scheduling Office at 962-6093 wifla any- 
questions or concerns. -- 
Megan Lessa 
Scheduling Specialist 
Office of the University, Registrar 
UNC Chapel Hill 
Suite 3100, SASB North, Campus Box 2100 
450 Ridge R~)ad Chapel }{ill, NC 27599-2100 
Phone - 919-962-6093 
Fax - 919-843-8709 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, April 13, 2009 4:09 PM 

t@aol.com 

Fwd: [atkicm~- a~d- afro- amelica~- studies- thc ulty] McMillan and Ja~ken on the ballot 

Dem Colleagues, 

Tim McMillan and I are running for separate seats on the Facul ,ty Council. The elections are next week, and you cast you ballot via the web. I hope you roll vote for 

Tim and me, whoever appears on your ballot. 

Regards, 

Kenneth 

Keimeth R. Ja~ken 

Professor of At?o-American Studies 

Depaxtment of African and Afro-America~ Studies 

Battle Hall, Campus Box #3395 

UtfiversiW ofNort21 Caxolina 
Chapel Hill, NC 27599-3395 

Director of Experienlial Education 

Office of Undergraduate Curricula 

Steele Bldg, Campus Box 3504 

University of North CaJcolina 

Chapel }{ill, NC 27599-3504 

(919) 962-1519 (voice) 

(919) 962-2694 (fax) 

<li> -- You are cunently subscribed to 

afficma- and-afro-americm~- s~mdies- facully as: <a hre~"mailto:regeste@email.unc.edu">regeste@email.unc.edu<Ta;,. 



Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, April 13, 2009 4:09 PM 

@aol.com 

Fwd: [Miican- a~d- afro- amefica~- studies- tSculty] Cmnpaigning for McMilla~ a~d Janken 

..... Forwarded message from j en321 @email uric edu ..... 
Date: Fri, 10 Apr 2009 14:11:40 
From: hflius Nyang’oro ~jen321@email.uaac.edu> 

Reply-To: hflius Nyang’oro <jen321 @email.unc.edu> 
Subject: [african-and-aIico-american-studies-faculty] Campaigning for 
McMillan and Janken 

To: afiican-and-afro-american-studies-faculry 
< african-an d-afro-american-st udies-faculty @lis tserv.un c edu> 

Folks: 
I am the campaign manager [’or our two candidates for positions on 
Faculty Council. The election is this coming week I am asking that we 
cast votes for our own. Hope eye.one is er~ioying Easter. 
Peace Be With You my sisters and brothers. 
Best, 
Julius 

--- You are currently subscribed to 
african-and-afro-american-studies-facul~ as: regester@email unc.edu. 

..... End fopa, arded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, April 15, 2009 6:37 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Fwd: Final Exam Room Change 

..... Forwarded message from lessa@email.tmc.edu ..... 
Date: Wed, 01 Apr 2009 10:50:57 -0400 
From: Megan Lessa <lessa@email.tmc.edu> 

Reply-To: Megan Lessa <lessa@email.unc.edu> 
Subject: Final Exam Room Change 

To: Charlene B Regester <regester@email.unc.edu> 

Dear Professor Regester, 

Due to a conflict in the exam schedule, the final exam for AFAM 276 
001 on APRIL 29TH, 4-7PM has been moved to MURPHEY (MU) 104. Please 
inform your students of this change in venue. 

If for some reason you will not need this room for exams, please 
contact me so that I can clear the reservation. 

Please feel free to call the Scheduling Office at 962-6093 with any 

questions or concerns. -- Megan Lessa 

Scheduling Specialist 

Office of the University Registrar UNC Chapel Hill Suite 3100, SASB 
North, Campus Box 2100 450 Ridge Road Chapel Hill, NC 27599-2100 Phone 

- 919-962-6093 

Fax- 919-843-8709 

..... End forwarded message ..... 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, April 22, 2009 6:19 PM 

@aol.com 

Fwd: [atiicm~- a~d- afro- amefi cain- studies- thculty] Congratulations! 

..... Forwarded message Iicom dacrowde@emaihunc.edu ..... 
Date: Wed, 22 Apr 2009 15:17:47 -0400 

From: Deborah Crowder <dacro~vde@email.uaac.edu> 
Reply-To: Deborah Crowder <dacrowde@emaihunc.edu> 
Subject: [african-and-aIico-american-studies-faculty] Congratulations! 

To: aIicican-and-afro-american-studies-facul~z 
<aticican-and -afro-american-studies-facul~z@listserv.unc.edu > 

Congratulations to Professors Janken and McMillan :[’or being elected to 
Faculty Council! Thanks also to those of you who voted! Debby 

--- You are currently subscribed to 
african-and-affo-american-studies-faculty as: regester@email.unc.edu 

..... End forwarded message ..... 



CONTEMPORARY AFRICAN AMERICAN FICTION & FILM: 
STUDIES IN TRANSTEXTUALITY 

MAYMESTER 2009: ENGL 124 (Mae Henderson) 

This course ~vill examine contemporary African American fiction and film, focusing particularly on the issues of 

genre and "transtextuality" (translating literary texts into cinematic texts). Although our primary focus will be on 

the novel, we ~vill consider xvhat happens xvhen the verbal narrative is adapted into a visual medium. We will 

consider the structures, techniques, limitations and possibilities of fiction and film as distinct genres, along xvith 

ho~v the (Hollywood) film system (re)shapes novelistic construction and meaning in the process of adaptation 

from a print to a visual medium. Because no text can be understood in a cultural vacuum, we will historicize both 

literary and filmic texts by situating production and consumption in relation to cultural and historical contexts. 

Our aim is to explore the significance of these texts as they reinscribe and challenge contemporary social, sexual, 

gender, and racial structures. And although this is not, strictly speaking, either a course on adaptation theory or 

film studies, we will begin to develop a general familiarity with the concepts, grammar, and syntax of film theory 

and criticism. Our course objective is to develop skills in close reading, cultural criticism, and an enjoyment of 
~vhat the great French critic Roland Barthes calls "le plalslr du texte." 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, April 22, 2009 6:25 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Final Exam Classroom Change 

Dear Debby: Please send the announcement that my Final exam has been 
changed from 105 Gardner to 104 Murphey for AFAM 276 to all students 
enrolled. Some of the students have not received this notification. 
Thanks much. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, April 23, 2009 11:11 AM 

William~ Charlotte D <heaven@ema~l.unc.edu> 

Re: F1NAL EXAM 

Dear Charlotte: Thanks for your assistance regarding my final exam. No, 
I am not going to need the building on Saturday I will attempt to 
locate earlier email and forward. Finally, can you tell me ~vhere I need 
to pick tap my evaluations for the Fresl~man Seminar. My department has 
not received them Thanks again. Sincerely, Charlene Regester Quoting 

Charlotte Williams <heaven@email.unc.edu>: 

> Dear Faculty Member, 

> 

> In preparation of Final Examinations for the Spring Semester 2009, 

> please veril’y if you ~vill be follo~ving the Examination Schedule 

> issued by the Umversity Registrars Office and if you will be holding 

> your examination in Graham Memorial? I would appreciate your 

> immediate response. Please use this link to view flae Examination 

> Schedule: (http://regweb.oitunc.edu/calendars/finalsO92php) 

> 

> I sincerely hope your teaching experience in the Johnston Center was 

> a pleasant one Have a ~vonderful summer[ 

> Thank you. 

> 

> Charlotte 

> Charlotte D Williams 

> Faci [ities & Events Manager 

> James M. Johnston Center [’or Undergraduate Excellence 

> CB# 3510, 226 Graham Memorial 

> UNC-Chapel Hill 

> (919) 843-7001 Olt]ce 

> (919) 962-1548 Fax 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, April 23, 2009 11:16 AM 

William~ Charlotte D <heaven@ema~l.unc.edu> 

Re: F1NAL EXAM 

Dear Charlotte: Currently, I cannot find the email about Graham 
Memorial but I ~vill continue searching. Sincerely, Charlene Regester 
Quoting Charlotte Williams <heaven@email nnc edu>: 

> Dear Facul~ Member, 
> 

> In preparation of Final Examinations for the Spring Semester 2009, 
> please veril~ if you will be following the Examination Schedule 
> issued by the University Registrars Office and if you will be holding 
> your examination in Graham Memorial? I ~vould appreciate your 
> immediate response. Please use this lil~ to vie~v the Examination 
> Schedule: (http://regweb.oit.uaac edu/calendars/finals092.php). 
> 

> I sincerely hope your teaching experience in the Johnston Center was 
> a pleasant one. Have a wonderful stammer! 

> Thank you 
> 
> Charlotte 

> Charlotte D. Williams 
> Facilities & Events Manager 
> James M Johnston (;enter for Undergraduate Excellence 
> CB�� 3510, 226 Graham Memorial 
> UNC-Chape[ tliH 
> (919) 843-7001 OflSce 
> (919) 962-1548 Fax 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, April 29, 2009 10:03 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Exam for AFAM 276 

AFAM276Final Spring09. doc 

Dear Debby: Attached is a copy of the exam that I am giving today at 
4pm. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charleue B <regester@email.unc.edu> 

Friday, May 1, 2009 3:43 PM 

@aol.com 

Fwd: [Miican-a~d-afro-ame6ca~-studies-t~ulty] Depa~ment Newsletter- Submissions Requested by May 15 

..... Forwarded message from klcal&ve@email.unc.edu ..... 
Date: Fri, 01 May 2009 09:30:03 -0400 
From: Kia Lilly Caldwell <klcaldwe@email.unc edu> 

Reply-To: Kia Lilly Cal&vell <klcal&ve@email unc.edu> 
Subject: [african-and-aIico-american-studies-faculty] Department 
Newsletter - Submissions Requested by May 15 

To: african-and-afro-american-studies-facu lty 
< african-an d-afro-american-st udies-faculty @lis tserv.un c edu> 

[)ear CulIeagues: 

I hope the semester is winding duwn well for all ofyuu I am writing 
to sulicit your input and assistance in publishing a departmental 
newsletter. After the conference in honor of Ann, I began to think it 
would be nice to have a newsletter tu discuss and shuwcase the 
nnpurtant wurk that faculty in the department are duing Julius and I 
discussed the possibility uf having an annual newsletter and wuuld like 
tu have the first issue cumpleted over the summer. 

We wuuld like to include updates un research, cuurses, grants etc from 
each faculty member. Please send a 300-500 word description of new 
courses, publicatiuns, ur funding that yuu develuped or received during 
the 2008-09 academic year. I will probably alsu contact individual 
faculty members regarding special prujects that they have been invulved 
with Ifyuu have aW other "stury" ideas, please let me know. It 
wuuld alsu be great to include in~2~rmation on current ur furmer 
students. If you have any suggestiuns in that regard, please forward 
them. 

Please send your submissions by May 15th and let me knuw ifyuu have 
any questions or cumments I welcume assistance from anyune whu like 
to work on this with me. 

Best, 
Kia 

-- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, May 6, 2009 6:38 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: scanned paper is attached 

Dear Debby: I received the paper and will read as soon as possible. I 
am so tired that I will read early in the morning and will call to give 
you the grade over the phone by the time you amve at work. Sincerely, 
Charlene Regester Quoting Deborah Crowder <dacrowde@email.unc.edu>: 

> 

> 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, May 8, 2009 11:24 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Syllabus 

40-SUMSYL009.doc 

Dear Debby: Attached is the summer syllabus for AFAM 101. Sincerely, 
Charlene Regester 



AFAM 1 O1: THE BLACK EXPERIENCE 
SUMMER 2009 

Dr. Charlene Regester 
Office:TBA 
Office Hours: Friday 11:30-12:30 

COURSE DESCRIPTION 

Meeting Time: 9:45 - 11:15 
Meeting PL: 105 Gardner 

This course traces the development of slavery from its beginning up to its emancipation in the United 
States in 1865 by critically examining issues surrounding race, racism, and the origins of slavery. Specifically, the 
beginning of slavery, expansion of slavery, and later decline of slavery are analyzed to determine the impact that 
slavery had on the African American experience before 1865. 

Initially, ancient slavery is investigated to provide the historical framework for assessing how slavery 
evolved and to deconstruct many of the factors that led to its widespread development. The expansion of slavery 
in the sixteenth, seventeenth, and eighteenth centuries is further investigated to analyze the motivations 
surrounding both the longevity and expansion of slavery as many European powers became active participants in 
this trade. Of particular importance in this course is the evolution of slavery in the United States and the impact 
that this would have both internally and externally. An indepth view of the structure and organization of the slave 
trade is provided to enhance and facilitate a contemporary view of this experience. Finally, the decline of slavery 
in the nineteenth century is explored to foster an understanding regarding its diminishing popular appeal as an 
economic labor system. Moreover, the abolitionist movement in both its structure and design is critiqued to 
interrogate how the centrality of this movement was instrumental to facilitating slavery’s demise. Leaders of this 
movement and the burgeoning free black population are treated in an effort to assess how free blacks attempted 
to improve their status and create a new life for themselves once free. Slave culture and life are centered in this 
examination to reveal how the African American experience figured into the larger American cultural experience 
prior to 1865. This examination of slavery is a comprehensive examination and draws upon a variety of historial 
sources, documents, and visual representations to reconstruct this historical period. 

The instructional method and media used in this course will consist of lectures, texts, and videos. Three 
examinations will be given during the summer session. These examinations will consist of two tests and one final 
as these three assignments constitute 3/4’s of your grade. The remaining part of your grade will consist of one 
paper, which must be completed and submitted by the stated deadline. This paper must adhere to the basic rules 
on academic style i.e. MLA Handbook of Style, Turabian, etc. 

TEXTS 
Palmer, Colin. Passageways: An Interpretive History of Black America to 1865. Harcourt Brace, 1993. 
Walker, Margaret. Jubilee Boston: Houghton Mifflin, 1966. 

RESERVE TEXTS: 
Blassingame, John W. The Slave Community: Plantation Life in the Antebellum South. New York: Oxford 

University Press, 1972. (Reserve Reading) 

Mullane, Deirdre, ed. Crossing the Danger Water: Three Hundred Years of African-American Writing. New 
York: Anchor Books, 1993. (Reserve Reading) 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to write a paper of approximately 5 pages in length. This paper is due on or 
before June 8, 2009 

GRADING 
2 Tests = 50% 
Paper = 25% 
Final Exam = 25% 

EXAMS 
There will be three scheduled examinations that must be taken on the dates specified. 

A TTENDANCE 
Class attendance is mandatory. 



CLASS PARTICIPA TION 
Class participation is encouraged and will influence your final course grade. 



WEEKLY CLASS SCHEDULE 

Week I 

Week II 

May 12-15 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
Organization and structure of the 

slave trade 
Old African Blasphemer 
Sankofa 

May 18-22 
Impact of the slave trade on 
European and African Societies 

Middle Passage 
Racial slavery in North America 

during the 17th century 
Indentured servitude vs. slavery 
Development of Plantation 

Societies in the Americas 
Slave Community 
Amistad 

EXAM I 

Week III 

Week IV 

Week V 

May 26-29 
Slave Culture 
Linguistic Patterns 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
Half Slave/Half Free 

May 25 Holiday 

June 1-5 
Slave Religion 
Patterns of Resistance 
Slave Revolts 
Runaways 
Maroons 
Underground Railroad 
Legal Status of Free Blacks 
EXAM II 
Slave Catchers/Slave Resisters 

June 8-12 
June 8, 2009 - PAPER DUE 
Free Blacks 
Schools 
Mutual Aid Societies 
Abolition Movement 
Abolitionists 
Course Evaluation 
Review for Final Exam 
Glory 
Flight to Freedom 

FINAL EXAMINATION: Monday June 15, 2009 at 8:00 a.m. - 11:00 a.m. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, May 8, 2009 11:25 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Syllabus AFAM 276 

276-SUMSYL.009.doc 

Dear Debby: Attached is the syllabus for AFAM 276. Sincerely, Charlene 
Regester 



AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester 
Office: TBA & 204 Battle Hall 
Office Hours: 11:30-12:30 Friday 

Summer 2009 
Meeting Time: 11:30-2:00, M-TH 
Meeting Place: 105 Gardner 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significant contributions to filmmaking. They 
have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. 
Although African Americans have contributed to the growth and development of the cinema industry, rarely have their efforts been 
recognized or their contributions to the filmmaking industry been noted. Film histories often exclude the African American in their 
reporting of cinema history or provide minimal coverage of the African American and his involvement in this industry. Thus, 
AFAM 76 is a critical, historical, and theoretical examination of the African American in cinema from the 1900s to the present. 
This examination will seek to analyze their role in cinema; will explore how stereotypical representations of African Americans 
developed; and will investigate the efforts of a number of African American actors and actresses who sought to overcome these 
representations. This examination is essential to understanding the black experience in the United States. It is well known that the 
media is an integral part of American society and has often been credited with molding and shaping existing attitudes regarding its 
ethnic and cultural diversity. Therefore, examining the role of the African American and their representations in cinema will serve 
to provide a better understanding of the black experience in American society and will serve to provide a better understanding of the 
role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the cinema 
industry and to reveal how blacks were initially portrayed on the screen. The emergence of all-black cast films from 1910 to 1920 are 
examined to determine why these films developed and why audiences craved these screen images. The more sophisticated all-black 
cast films produced from 1920 to 1930 are examined to determine why these films increased in popularity and why black film stars 
began to emerge. African American screen images in cinema from 1930 to 1940 are examined to reveal how the black image began 
to change from that of a subservient to a more assertive and humane individual. Representations of African Americans from 1940 to 
1950 are examined to determine how and why black entertainers, particularly musicians, began to dominate the screen. Films 
produced from 1950 to 1960 are examined to investigate how the integrationist era began to influence the black screen image. The 
African American screen image in films produced from 1960 to 1970 is examined to determine how the resurgence of black pride 
influenced these representations and how this resurgence led to the development of black exploitation films. Black exploitation films 
are examined to determine their impact, to assess their decline in popularity, and to investigate the subsequent demand that followed 
for more quality black films in the aftermath of these films. Black representations in films from 1980 to 1990 are examined to reveal 
how black comedians began to dominate the black screen image of this decade and to determine the impact new black film directors 
have on contemporary representations of the African Americans in cinema. The emergence of "Hood Films" in the 1990s are 
explored to determine how they impacted contemporary representations of the black screen image. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest speakers 
(when available). Two examinations will be given during the session which include a midterm and final exam. Students are required 
to submit two papers (5 pages in length) examining the portrayal of the African American in motion pictures. These papers must be 
completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of Style, Turabian, etc). 

TEXTS 

Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. (Fourth Edition) 
New York: Continuum (2001). 

Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie. Representing Blackness: Issues in Film and Video. New Jersey: Rutgers UP, 1997. 
Cripps, Thomas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 

1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (5 pages) due on May 26, 2009 (PAPER I) and June 8, 2009 (PAPER II). 

GRADING 
Midterm 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two examinations (midterm and final) which must be taken on the date specified. 

ATTENDANCE: Class attendance is mandatory. 

CLASS PARTICIPATION: Class participation is encouraged and will influence your final course grade. 



WEEKLY CLASS SCHEDULE 
Summer 2009 

Week h May 12-14 
First Black Motion Picture 

Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethnic Notions 

Emergence of All-Black Cast Films 
Rise of Black Film Stars 
Nina Mae McKinney 
1910- 1920 
Hallelujah 

Week II: May 18-21 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Josephine Baker 
1920- 1930 
Emperor Jones 

Black Independent Filmmaker 
Oscar Micheaux 

Black Westerns 
Race Movies/Within Our Gates 

Servants and Maids Dominate the 
Screen Image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930- 1940 
Imitation of Life 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940- 1950 

(May 25-Holiday) 

Week III: May 26-28 
**PAPER I DUE May 26, 
2009"* 
Decline of All-Black Cast Films 
Impact of Integration 
1950- 1955 
No Way Out 
**MIDTERM EXAM** 

Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 

Impact of Sidney Poitier on the 
Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960- 1965 
Cooley High 

Week IV: June 1-4 
Impact of Black Exploitation Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grier 
1965 - 1970 
A Soldier’s Story 

Decline of Black Exploitation 
Films 

Emergence of a New Wave of 
Black Filmmakers 

Gordon Parks 
Melvin Van Peebles 
1970- 1975 
Devil in a Blue Dress 

Black Comedians Rise as Film 
Stars 

Richard Pryor 
1975- 1980 

Week V: June 8-11 
**PAPER II DUE June 8, 
2009"* 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1980- 1985 
Contemporary African American 

Filmmakers of the 1990s 
Human Stain 

Spike Lee as Producer, Director, & 
Actor 

1985 - 1990 
Get on the Bus 
Do the Right Thing 
Bamboozled 
School Daze 
Jungle Fever 
Inside Man 

Contemporary Representations, 
1990 - 2000 and Beyond 
Ray 
Dreamgirls 
American Gangster 
Crash 
Great Debaters 

**FINAL EXAMINATION: MONDAY JUNE 15, 2009 11:30-2:30"* 



AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester 
Office: TBA & 204 Battle Hall 
Office Hours: 11:30-12:30 Friday 

Summer 2009 
Meeting Time: 11:30-2:00, M-TH 

Meeting Place: 105 Gardner 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significant contributions to fihmnaking. They 
have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contributed to the growth and development of the cinema industry, rarely have their efforts been recognized or 
their contributions to the filmn~tking industry" been noted. Fihn lfistories often exclude the African American in their reporting of 
cinema history or provide minimal coverage of the African American and his involvement in this industry. Thus, AFAM 276 is a 
critical, historical, and theoretical exanfination of the African American in cinema 1¥om the 1900s to the present. Tiffs examination will 
seek to analyze their role in cinema; will explore how stereoUpical representations of African Americans developed; and will 
investigate the efforts of a number of African American actors and actresses who sought to overcome these representations. This 
examination is essential to understanding the black experience in the United States. It is well known that the media is an integral part of 
American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and cultural diversity. 
Therefore, examining the role of the African American and their representations in cinema will serve to provide a better understanding 
of the black experience in American society and will serve to provide a better understanding of the role of the media in influencing 
attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the cinema industry 
and to reveal how blacks were initially portrayed on the screen. The emergence of all-black cast films from 1910 to 1920 are examined 
to determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast films 
produced from 1920 to 1930 are examined "to determine why these :films increased in popularity and why black film stars began to 
emerge. African American screen images in cinema from 1930 to 1940 are examined to reveal how the black image began to change 
from that of a subservient to a more assertive and humane individnal. Representations of African Americans from 1940 to 1950 are 
examined to determine how and wl\v black entertainers, particularly musicians, began to dominate the screen. Fihns produced from 
1950 to 1960 are examined to investigate how the integrationist em began to influence the black screen image. The African American 
screen image in films produced from 1960 to 1970 is examined to determine how the resurgence of black pride influenced these 
representations and how this resurgence led to the development of black exploitation films. Black exploitation films are examined to 
determine their impact, to assess their decline in popularity, and to investigate the subsequent demand that followed for more quality 
black fihns in the aftermath of these films. Black representations in films from 1980 to 1990 are examined to reveal how black 
comedians began to dominate the black screen image of this decade and to determine the impact new black film directors have on 
contemporary" representations of the African Americans in cinema. The emergence of "Hood Films" in the 1990s are explored to 
determine how they impacted contemporary representations of the black screen image. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest speakers 
(when available). Two examinations will be given during the session which include a midterm and final exam. Students are required to 
submit two papers (5 pages in length) examining the portrayal of the African American in motion pictures. These papers must be 
completed by the stated deadlines and must adhere to basic roles on academic style (i.e. MLA Handbook of Style, Turabian, etc). 

TEXTS 

Bogle, Donald. Toms, Coons, Mulattoes. Mammies & Bucks: An Interpretive HistolW of Blacks in American Films. (Fourth Edition) 
New York: Continuum (2001). 

Diawara, Manthia, ed. Black American Cinenm. New York: Routledge, 1993. 
Smitt~ Valerie. Representing Blackness: Issues in Fihn and Video. New Jersey: Rutgers UP, 1997. 
Cripps, Thmnas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 

1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Studems are required to write two papers (5 pages) due on May 26, 2009 (PAPER I) and June 8, 2009 (PAPER II). 

GRADING 
Midtenn 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two exami~mtions (midtenn and final) which must be taken on the date specified. 

ATTENDANCE: Class attendance is mandatory. 

CLASS PARTICIPATION: Class participation is encouraged and will influence your final course grade. 



Week h May 12-14 
First Black Motion Picture 

Producers & Directors 
Reaction to "Ethnic Notions" 
hltroduction of Stereotypes 
1900 - 1910 
Ethnic Notions 

Emergence of All-Black Cast 
Films 

Rise of Black Film Stars 
Nina Mae McKinney 
1910 - 1920 
Hallelujah 

Week II: May 18-21 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Josephine Baker 
1920 - 1930 
Emperor Jones 

Black Independent Filmmaker 
Oscar Micheaux 

Black Westerns 
Race Movies/Within Our Gates 

Servants and Maids Dominate the 
Screen Image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of L~fe 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940 - 1950 

(May 25-Holiday) 

WEEKLY CLASS SCHEDULE 
Summer 2009 

Week III: May 26-28 
**PAPER I DUE May 26, 
2009"* 
Decline of All-Black Cast Films 
Impact of hategration 
1950- 1955 
No Way Out 
**MIDTERM EXAM** 

Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 

Impact of Sidney Poitier on the 

Portrayal of the African 

American Male Screen Image 

Rise of Black Exploitation Films 

1960- 1965 

(~boley High 

Week IV: June 1-4 
Impact of Black Exploitation 

Films 
Emergence of Assertive African 

American Males & Females 
Jim Bro~vn 
Richard Roundtree 
Pam Grier 
1965 - 1970 
A Soldier’s Story 

Decline of Black Exploitation 
Films 

Emergence of a New Wave of 
Black Filmmakers 

Gordon Parks 
Melvin Van Peebles 
1970- 1975 
Devil in a Blue Dress 

Black Comedians Rise as Fihn 
Stars 

Richard P~or 
1975 - 1980 

Week V: June 8-11 
**PAPER II DUE June 8, 
2009"* 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1980- 1985 
Contemporary African American 

Filmmakers of the 1990s 
Human Stain 

Spike Lee as Producer, Director, & 
Actor 

1985 - 1990 
Get on the Bus 
Do the Right Thing 
Bamboozled 
School Daze 
Jungle Fever 
Inside Man 

Contemporary Representations, 
1990 - 2000 and Beyond 
Ray 
Dreamgirls 
American Gangster 
¢~¥ash 
Great Debaters 

**FINAL EXAMINATION: MONDAY JUNE 15, 2009 11:30-2:30"* 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, May 15, 2009 12:49 PM 

Toone, Damon E <dtoone@admissions.unc.edu> 

Re: FW: Camp Carolina Scholars Needs You Dr. Regester! 

Dear Damon: I did receive the email but I think I ~vill have to decline 
because currently, I am teaching two classes first session surmner 
school. I am in class tlcom 9:45 until 2:00 and this is alrea@ a long 
day for me. Thanks for thinking of me and maybe ~ve can do this one 
stammer ~vhen I am not teaching summer school. Sincerely, Charlene 
Regester Quoting "Damon E Toone (A&nissions)" 

<dtoone@admissions unc. edu>: 

Hello Dr. Regester’. 

I just wanted to check in and see if you received this email 

Have a blessed day 

Damon 

From: Damon E Toone (Admissions) 
Sent: Wednesday, May 06, 2009 6:36 
To: Charlene B Regester (African & African-Amer Studies) 
Subject: Camp Carolina Scholars Needs You Dr. Regester! 
Importance: High 

Dr. Regester, 

Greetings to you. I hope that all is well and that you are doing 
fine. Though we had a brief conversation in the past in Davis 
Library, I felt absolutely compelled to reach out and make another 
request 

Dr. Regester, we are in the process of planning for Camp Carolina 
Scholars 2009 here in the Office of Undergraduate Admissions. The 
mission of Camp Carolina 
Scholars<http :/ /wv, as,. admissions, unc. edu/div ersity icampcaro lina.html > 
is to bring talented young scholars, with a special emphasis on 
minority, low-income, rural and disadvantaged, students, to the 
campus of the Universi~ of North Carolina at Chapel Hill to 
experience residential college life, participate in lectures and 
group sessions that will provide strategies for high school success 
and competitiveness at selective Colleges and Universities. Camp 
Carolina Scholars is the office’s only early outreach premier event 
[’or underrepresented students considering Carolina. We are 
anticipating 100 students and their families starting June 7, 2009. 

’]’he purpose of my email today is to see if you might be willing to 
teach a mock class for Camp Carolina Scholars 2009. The perfect 
class would be based on the Black Fihns class that is so legendaly on 
this campus or this class could be based on another subject matter 
which you are teaching. We are greatly looking for a class that 
allows the students to learn something new/interesting, encourages 
dialogue and participation and perhaps even a small homework 
assigmnent (we want to challenge the scholars this year to think). 
We are envdsioning a one hour class on Tuesday- June 9th, 2009 around 
10 AM but may be able to be flexible with this. I could easily show 
a movie of your choice the day prior, if this helps. Dr. McMillan 
can vouch for us. Our programnring is high irrlpact, low maiutenance 
and is so successful in recruiting the brightest underrepresented 
students. Please consider t 

Do you think this is possible based upon your smnmer schedule? If you 
were unavailable, is there anyone that I should reach out to’.’ Please 
let me know at your best convenience. Have a great day. 

Damon Toone ’94 
Senior Assistant Director of Admissions 



AFAM 101: THE BLA CK EXPERIENCE 
SUAIMER 2009 

Dr. Charlene Regester 
Office:TBA 
Office Hours: Friday 11:30-12:30 

COURSE DESCRIPTION 

Meeting Time: 9:45 - 11:15 
Meeting PL: 105 Gardner 

This course traces the development of slavery from its beginning up to its emancipation in the United 
States in 1865 by critically examining issues surrounding race, racism, and the origins of slavery. Specifically, 
the beginning of slavery, expansion of slaver},, and later decline of slavery are analyzed to determine the impact 
that slavery had on the African American experience before 1865. 

Initially, ancient slavery is investigated to provide the historical framework for assessing how slavery 
evolved and to deconstruct many of the factors that led to its widespread development. The expansion of slavery 
in the sixteenth, seventeenth, and eighteenth centuries is further investigated to analyze the motivations 
surrounding both the longevity and expansion of slavery as many European powers became active participants 
in this trade. Of particular importance in this course is the evolution of slavery in the United States and the 
impact that this would have both internally and externally. An indepth view of the structure and organization of 
the slave trade is provided to enhance and facilitate a contemporary- view of this experience. Finally, the decline 
of slavery in the nineteenth century is explored to foster an understanding regarding its diminishing popular 
appeal as an economic labor system. Moreover, the abolitionist movement in both its structure and design is 
critiqued to interrogate how the centrality of this movement was instrumental to facilitating slavery’s demise. 
Leaders of this movement and the burgeoning free black population are treated in an effort to assess how free 
blacks attempted to improve their status and create a new life for themselves once free. Slave culture and life are 
centered in this examination to reveal how the African American experience figured into the larger American 
cultural experience prior to 1865. This examination of slavery is a comprehensive examination and draws upon 
a variety of historial sources, documents, and visual representations to reconstruct this historical period. 

The instructional method and media used in this course will consist of lectures, texts, and videos. Three 
examinations will be given during the summer session. These examinations will consist of two tests and one 
final as these three assignments constitute 3/4’s of your grade. The remaining part of your grade will consist of 
one paper, which must be completed and submitted by the stated deadline. This paper must adhere to the basic 
rules on academic style i.e. MLA Handbook of Style, Turabian, etc. 

TEXTS 
Palmer, Colin. Passageways: An Interpretive History_ of Black America to 1865. Harcourt Brace, 1993. 
Walker, Margaret. Jubilee Boston: Houghton Mifflin, 1966. 

RESER VE TEXTS: 
Blassingame, John W. The Slave Community: Plantation Life in the Antebellum South. New York: Oxford 

University Press, 1972. (Reserve Reading) 
Mullane, Deirdre, ed. Crossing the Danger Water: Three Hundred Years of African-American Writing. New 

York: Anchor Books, 1993. (Reserve Reading) 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to write a paper of approximately 5 pages in length. This paper is due on or 
before June 8, 2009 

GRADING 
2 Tests = 50% 
Paper = 25% 
Final Exam = 25% 

EXAMS 
There will be three scheduled examinations that must be taken on the dates specified. 

A TTENDANCE 
Class attendance is mandatory. 

(_.ZASS PAR TICIPA TION 
Class participation is encouraged and will influence your final course grade. 



WEEKLY CLASS SCHEDULE 

Week I 

Week II 

May 12-15 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
Organization and structure of the 

slave trade 
Old African Blasphemer 

Sankofa 

May 18-22 
Impact of the slave trade on 
European and African Societies 

Middle Passage 
Racial slavery in North America 

during the 17th century 
Indentured servitude vs. slavery 
Development of Plantation 

Societies in the Americas 
Slave Community 
Amistad 

EXAM I 

Week III 

Week IV 

Week V 

May 26-29 
Slave Culture 
Linguistic Patterns 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
Half Slave!Half Free 

May 25 Holiday 

June 1-5 
Slave Religion 
Patterns of Resistance 
Slave Revolts 
Runaways 
Maroons 
Underground Railroad 
Legal Status of Free Blacks 
EXAM II 
Slave Catchers/Slave Resisters 

June 8-12 
June 8, 2009 - PAPER DUE 
Free Blacks 
Schools 
Mutual Aid Societies 
Aboliti on Movement 
Abolitionists 
Course Evaluation 
Review for Final Exam 
Glory 
Flight to Freedom 

FINAL EXAMINATION: Monday June 15, 2009 at 8:00 a.m. - 11:00 a.m. 



AFAM 276 REGESTER 
SPRING 2009 

GUIDELINES FOR PAPER II 

As part of the course requirements, each student is required to submit a second paper. Your paper should critically 
examine any topic related to the intersection of race and cinema in the post-1950 period. The topics below are being 
provided to assist you with developing a final paper topic. This paper should be 7-9 pages in length and must adhere 
to the following guidelines. The paper should be argumentative, reflects your ability to critically read race in 
cinema, and requires that you consult a variety of sources including: class lectures, assigned reading materials, 
course pack, reserve reading material, videotapes on reserve at Media Resources Center, etc. Consult journal 
articles, books, documents, etc. and do no limit your search to materials provided exclusively on-line. This paper 
constitutes one-fourth of your grade and should reflect your best effort. 

1) Select a motion picture that has been re-made and examine how these versions compare to or 
differ from each other in their representation of African Americans on the screen. 
The Defiant Ones (Sidney Poitier & Tony Curtis)/Fled (Laurence Fishburne); 
A Time to Kill (Samuel Jackson)i To Kill a Mockingbird; 
Cry the Beloved Country (Sidney Poitier, CaI~ada Lee)/Cry the Beloved Country 
(James Earl Jones); Shaft (1971, Richard Roundtree)/Shaft (2000, Samuel L. Jackson); King Kong (1933)/King 
Kong (2005) 

2) Examine how African American physicians historically have been transformed on screen in :films such as No 
Way Out, Guess Who’s Coming to Dinner, Eve’s Bayou etc. Assess whether or not their screen image 
has improved or deteriorated. 

3) Examine the construction of race in fihns involving serial killers (i.e. Summer of Sam, Kiss the Girls, Seven). 
4) Select an actor or actress and develop a guiding argument that will allow you to examine his/her body of works with 

respect to how they have been transformed on screen (Denzel Washington, Angela Bassett, Laurence Fishbume, 
Whoopi Goldberg, Samuel Jackson, Morgan Freeman, Jada Pinkett, Vivica Fox, Alfre Woodard, Halle Ben3./-, Will 
Smith, Cuba Gooding, Terence Howard, Forest Whitaker, etc.) 

5) Examine how the African American family has been presented on screen from the 1960s to the present (i.e. Once 
Upon a Time When We Were Colored, A Raisin in the Sun, The Preacher’s Wife, Eve’s Bayou, Crooldyn, 
Inkwell, Soul Food, Beloved, Color Purple, etc. ) 

6) Examine how African Alnericans in the military have been presented on the screen (i.e. Glory, A Soldier’s Story, 
Tuskegee Airmen, Buffalo Soldiers, Courage under Fire, Crimson Tide, Three Kings) 

7) Assess how institutions of higher learning have been depicted on screen (i.e. School Daze, 
Higher Learning, Great Debaters, etc.) 

8) Examine how interracial relationships have been reconstructed on screen (i.e. Guess 
Who’s Coming to Dinner, One Potato, Two Potato, Jungle Fever, Body Guard, Jackie Brown, 
Bulworth, Mississippi Masala, One False Move, Monster’s Ball, Something New, Shadowboxer). 

9) Explore the relationship between rap artists and cinenm (Ice Cube, Ice Tea, Queen Latifah, 
Tupac, HeaD" D, Will Smith, Mos Def, Snoop Dog, Fifty Cents, Ludacris, Xzibit, Outkast, Bow Wow, Nelly, Eve, 
Colmnon) 

10) Examine how black militancy has been transformed on the screen (i.e. Panther, Malcolm X). 
11) Examine the evolution of black horror films in cinema (i.e. Blacula, Tales from the Hood, 

Def by Temptation, To Sleep with Anger, Last Vampire in Brooklyn, Scream Blacula Scream, Candyman) 
12) Assess how black male camaraderie has been "transformed on screen and discuss how black 

masculinity is presented in these films (i.e. Cooley High, Boyz in the Hood, Juice, New Jack City, Menace II 
Society, Get on the Bus, Five Heartbeats, The Best Man, The Wood, Life, Baby Boy, Drumline, The 
Brothers, Idlewild, Barbershop, etc. ) 

13) Compare and contrast the black detective to the white detective (i.e. Shaft vs. James Bond, Seven, Enemy of the 
State, True Crime, Kiss the Girls, Man on Fire, High Crimes, Inside Man, D6j~ vu, Shaft, etc.) 

14) Examine Black/White Buddy Fihns (i.e. Danny Glover, Eddie Murphy, Keelmn Wayans, 
Morgan Freeman -- Lethal Weapon I, II, III, IV, Shawshank Redemption, Seven, Beverly Hills 
Cops, The Last Boy Scout, Kiss the Girls, Money Train, Pulp Fiction, Training Day, Miami Vice) 

15) Explore Black Love as reconstructed in cinema (i.e. Lady Sings the Blues, A Warm 
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December, Poetic Justice, Higher Learning, Love Jones, Boomerang, A Thin Line 
Between Love and Hate, Jason’s Lyric, What’s Love Got To Do With It, Waiting to 
Exhale, Love Jones, How Stella Got Her Groove Back, The Preacher’s Wife, Why Do Fools 
Fall in Love, What’s Love Got To Do With It, Love and Basketball, Disappearing Acts, Why Did ! Get 
Married, Deliver Us From Eva, etc.) 

16) Examine the evolution of the drug dealer on the screen (Superfly, New Jack City, Juice, Menace II Society, Boy z 
’n theHood, Sugar Hill, Hustle and Flow) 

17) Examine black westerns in cinema (i.e. Buck and the Preacher, Posse, Wild Wild West) 
18) Examine black female camaraderie as transformed on the screen (i.e. Set It Off. Waiting 

to Exhale, Soul Food, How Stella Got Her Groove Back, Dream Girls). 
19) Critically examine the works of a contemporary black filmnmker (i.e. Spike Lee, Bill Duke, Forest Whitaker, Julie 

Dash, Mario Van Peebles, John Singleton, F. Gary Gray, Robert Townsend, Kasi Lemons, Carl Franklin). Explore 
the impact of his/her works on the African American screen image and spectators. 

20) Examine black bio-films or bio-pics (Malcolm X, Dorothy Dandridge Story, Hurricane, Ali, Ray, Last King of 
Scotland). 

21) Explore fihns that attempt to examine the issue of transgressing racial difference (i.e.Watermelon Man, Soul Man, 
White Man’s Burden, True Identity, Bulworth, Human Stain) 

22) Compare and contrast black exploitation films to ’~hood" :films produced in the early 1990s (Boyz N the Hood, 
Menace II Society, Juice, Sugar Hill). 

23) Examine African American histo~ when transformed on the screen (Rosewood, Ghosts of Mississippi, Malcolm X, 
The Tuskegee Airmen, Josephine Baker Story, Mississippi Burning, Lean On Me, Glory, Amistad, Dorothy 
Dandridge, Medgar Evers Story, Four Little Girls, The Last King of Scotland) 

24) Examine the African American athlete when transformed on the screen (Cooley High, 
Cornbread Earl and Me, Boyz n’ the Hood, He Got Game, Hurricane, Jerry Maguire, All, Remember the 
Titans, Any Given Sunday, Million Dollar Baby, etc.) 

25) Examine the African American novel when transformed on the screen (Devil in a Blue 
Dress, Beloved, Waiting to Exhale, Color Purple, Once Upon A Time When We 
Were Colored, Knock On Any Door, Native Son, How Stella Got Her Groove Back, I Know 
Why the Caged Bird Sings, Their Eyes Are Watching God, Disappearing Acts) 

26) Examine the black male/female as a gangster/criminal (i.e. Hoodlum, Rage in Harlem, Jaclde Brown, 
Set It Off, New Jack City, Menace to Society, Boy z N the Hood, Hurricane, True Crime, Green Mile, Life, 
Idlewild, Hustle and Flow) 

27) Examine black presidents/leaders (Mandela and DeKlerk, Malcolm X, Deep Impact, The Last King of Scotland) 
28) Examine the representation of African American athletes in documenta~ films (Hoop 

Dreams, When We Were Kings). 
29) Examine black father/son relationships (i.e. Boy z N the Hood, He Got Game, Baby Boy, John Q, Pursuit of 

Happiness, etc.) 
30) Examine the construction of race - whiteness/blackness (i.e. Bulworth, Jaclde Brown, 

Summer of Sam, American History X, Bamboozled, Remember the Titans, Crash). 
31) Examine the neutralization of blackness in cinema (i.e. Deep Blue Sea, Bone Collector, Pelican Brief, Man on Fire). 

ALL PAPERS MUST ADHERE TO THE FOLLOWING GUIDELINES: 

1) Title page that includes the title of paper, full 
name, PID number 
2) Typed and Double-Spaced/Times New Roman 
Style Preferred 
3) Adhere to basic rules on Grammar and Style 
4) Contain Footnotes or Endnotes (Parenthetical 
Documentation is acceptable) 

5) Include Bibliography 
6) Legible, Near Letter Quality or Better (Original Dark 
Copies) 
7) Pages shouhl be Numbered and in Correct Order 
8) Please do not print paper on front and back 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, May 22, 2009 1:24 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
AFAM 101 Summer Exam I 

ss 101EXSummer2009.doc 

Dear Debby: Attached is the make-up exam for student(s) enrolled in my 
AFAM 101 class. Sincerely, Charlene Regester 



AFAM 276 PAPER I REQUIREMENTS 

This paper constitutes one-fourth of your grade and should reflect your best effort. This 
paper is an argumentative paper and should reflect your insight on the early black cinema 
experience as well as ingenuity in developing creative and unique ways of reading black 
cinema. Please proofread all papers (no misspelled words). 

1) All papers should have a title, your full name, and PIE) number. 

2) Pages should be numbered and in correct order. 

3) Please do not print front and back - Only single-sided copies are acceptable. 

4) Papers should adhere to appropriate grammar styles as indicated by the Chicago 
Manual of Style or Modern Language Association. 

5) Papers should contain a correctly cited bibliography or works cited page. 

6) Original dark copies only. 

7) Preferred font-type and size includes: Times New Roman, Font-Size 12 (No Italics) 

8) Please attach the 10 Newspaper articles to your paper with paper clips only (do not use 
staples as they are difficult to remove). All articles need to be correctly documented 
(Title, Month, Day, Year and page needs to be indicated on the back of each article). 

9) If you need to consult outside sources utilize the bibliography provided in the course 
pack. Please consult sources other than those provided on-line. 

10) Please check the correct spellings of all film titles, characters, and actors referred to 
in your paper. Consult internet movie data base. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Sunday, May 31, 2009 2:30 PM 

~aol.com 

Fwd: [atiicm~- a~d- afro- amefi ca~- studies- t~ulty ] Department Newsletter i s Attached 

Crossroads VollNol.pdf 

..... Forwarded message from klcaldwe@email unc edu ..... 
Date: Sat, 30 May 2009 13:09:33 -0400 

From: Kia Lilly Caldwell <klcaIdwe@email.unc.edu> 
Reply-To: Kia Lilly Caldwel[ <klcaldwe@email.unc.edu> 
Sut~iect: [african-and-afi-o-american-smdies-[~aculty] Department 
Newsletter is Attached 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

Dear Colleagues: 

I am sending the first issue of our new departmental newsletter, 
/Crossroads/. Many thanks to all who contributed to it The 
newsletter wil[ be available on our website. Please forward it to 
other individuals and units that you think would be interested in 
reading it. 

Best regards, 
Kia 

--- You are currently subscribed to 
african-and-afro-american-studies-facul~" as: regester@email.unc.edu. 

..... End forwarded ruessage ..... 



This newsletter is our latest effort to conmmnicate with our valued constituency and to report on 
recent news in our department. Academic year 2008-2009 has been marked by several important de- 
velopments. Professor Roberta Ann Dunbar, the longest Sel~ring faculty member in the department, 
will officially retire on June 30th 2009. In collaboration with the African Studies Center, the depart- 
ment honored Professor Dur~bar for her 40 years of service to the University with an international con- 
fcrence that is discussed in one of the articles in this newsletter. I am sure all of our friends join me in 
thanking Professor Dur~bar for her service and wistfing her the best in her retirement. The department 
has also established a scholarship in her name and we would welcome any contribution to the scholar- 
ship. 

One significant development in the department in the past year has been "the planning for a gradu- 
ate program. The process is well advanced and has been ably chaired by Professor Perry. Hall. We are 
now ready to submit our proposal to the Gradate School, and we anticipate doing so in Fall 2009. 

Continued on page 4 

This past April the African Studies Center hosted a conference, "Gender, Islam, and Health in Africa," 
that assembled some of the most important scholars and activists, in the United States, Africa, and Europe, 
who are working on issues related to the experiences of Africa Muslim women in the public sphere. The 
conference provided participants with the opporttmity to reflect with one another on the potential for col- 
laboration between academics and activists on issues of importance to Muslim African women. Sencgalese 
sociologist and renowned feminist scholar Fatou Sow presented the 
kevnotel ecture, "Religion, Culture and Politics: Isn’t My Body 
Mine?" Thirteen engaging and thoughtful papers were presented in 
panels that addressed the topics of literatnre, health, politics, and 
law. The conference closed with a roundtable discussion of scholar- 
ship and connnunity engagement. 

The theme of this conference was inspired by our colleague 
Professor Roberta Ann Dunbar who retired at the end of this aca- 
demic year. Ann’s career has been distinguished both in terms of 
her scholarship as a historian and her deep commitment to creating 
spaces, academic and otherwise, for understanding the experiences 



Charles John McGeehan III (Afro-American Studies, 2009) was inducted into the UNC-Chapel 
Hill Phi Beta Kappa Society during the Spring 2009 and earned highest honors for his senior thesis, 
"Getting to the Hospital: An Ovel~%W of the Winston-Salem Black Panther Party." While much 
has been written about the Black Panther Party nationally, little has been written about the 
Winston-Salem branch of the Black Panther Pa~7. Charlie McGeehan conducted an extensive 
analysis of newspapers published by the local press and the Black Panther Party and inter~qewed 
former pa~7 members. His thesis portrays the complexities of the Winston-Salem Black Panther 
Party and challenges popular and scholarly misconceptions of the pa~ by developing a locally 
based analysis of the Winston-Salem branch. Professor Kenneth Janken served as Charlie McGee- 
han’s senior thesis advisor. 

l~lamarame Seek and Rachael ~nrphey-Brown joined the depa~ment d~ng the fall 2008. 
blamarame Seek is a native of Senegal and holds several gradu*e degrees in linguistics. He is cur- 
mntly an instructor in African Studies and specializes in Wolof language and literature, African lin- 
guistics, Sufi Islam in West Al~ca and Wolof oral discourse. Rachael ~urphey-Brown is a Postdoc- 
toral Research Associate and holds a Ph.D. in Political Science from UNC-C~pel Hill. Her c~ent 
research focuses on the histou and lhlnm of Black Studies in the United Slales and contempomu 
black (identity) politics in a ’post-race’ era. Karla Slocum was awarded a Natio~l Science Founda- 
tion Grant in Au~st 2008 for the study, "Race and Place Identities: Defi~ng America’s Historic 
Black Towns inthe 21st Centuu." T~s project explores the extent to w~ch race is a feat~e wit~n 
the contemporau identities of OMahm~’s lfistofic "All Black Towm." In ~s role as a member of the 
Board of the Africa Gove~nce Imtitute (AGI), D~ar, Senegal, and of the Cemm de Recherche et de 
Formation s~ l’Emt en Affique (CREA), AbidjaK Corn d’Ivoim, Georges Nzongola has been invoNed 
in ~gh-level policy dialo~e and research on stmngthe~ng democratic gover~nce in Africa as well as 
on the implemen~tion of the Affica-EU pa~ners~p on peace and security. He ~s mcemly been a 
visiting professor in the Cafiplo Foundation Program on Managing Globalization and Tramition at the 
U~versi~ of Pavia in Italy. Kenneth aanken continues to research and write a ~stou of the Wil- 
~ngton Ten, civil fights/black power actNists who were sentenced to 282 years in prison on the basis 
ofpe0umd testimow and prosecutofial ~sconduct. Their 1972 trial and conviction arose out of a 
straggle over school desegmg*ion in Wil~n~on, NC, in 1971. They were eventually freed and their 
convictions overturned as a msuR of a mtionwide and intentional campaign to free them. ~a Lilly 

Caldwell received a J~or Facul~ Development award from the UNC-CH Office of the Provost in 
2008 to conduct research on Black Women and HIV/AIDS in the U.S. and Brazil. She c~mntly 
se~’es as an investigator for the Lines 2 DurUm Prq~ect, a mseamh study focusing on HIV preven- 
tion in the Black co.nutty in Durhal~ Noah Carolina. During the su~er 2008, Eunice Sahle 
conducted research on hul~n security and land in Ta~aNa with funding from UNC’s African Stud- 
ies Center. In collaboration with Wizdom Teaey (UNversiU of Calgao’) she received research 
~nding for the prq~ect "Trans~tionalism and the ~fican Diaspora in Canada from the Walter and 
Duncan Gordon Foundatio~ Toronto Canada and Intenmtional Development Research Centre, Ot- 



The symposium Black Women in the Academy: S~ategies for Survival, Success, and Transformation 
was held at UNC-Chapel Hill on January 30 and 31, 2009. This event sought to continue an important 
dialogue that was begun during previous Black Women in the Academy co~fferences, including na- 
tional conferences that took place in 1994 and 1999, and a regional co~fference that was held at the Uni- 
versity of North Carolina-Chapel Hill in 1995. This year’s symposium at UNC-Chapel Hill included 
nearly 200 participants, ranging from undergradnate and graduate students to faculty, staff, administra- 
tors and melnbers of the general public. The participants came from local colleges and universities, as 
well as institutions of higher education located in others areas of the state and country. 

This event was the Second Almnal Sites of Struggle symposium and was organized by faculty and 
staff in the Department of African and Afro-American Studies, the Carolina Women’s Center, the Cur- 

riculum in Women’s Studies, and the Institute of African Amed- 
can Research. For the past two years, the 
Sites of Struggle Symposium has focused 
on topics addressing the experiences of 
African-American women. Video footage 
is available on our departmental website 
http :/Avww. uric. edu/depts/afriafda faro. 

Kia Lilly Caldwell, "Mulheres Negras, Militancia Politica, e Justi~a Social no Brasil," ~nero (Brazil), vol. 8, no. 2, 2008, 53-69. 
Roberta Ann Dunbar, "Development: Community-Based Organisations IWest Africal. In Encycloped;a o/~Vomen andlslamic 
Cukure, Vol. 6. Suad Joseph, General Editor. Leiden: Brill, 2007. 
Review Essay."African Women and Globalization: Recent Research and Theoretical Perspectives." In AJHcan Studies Review 
vol. 52, no. 1 (April 2009), 157-162. 
Kenneth Janken, "The Civil Rights Movement," http:iinationalhumanitiescenter.orgitserveifreedomi1917beyondiessaysicrln.htm 
?vIargaret Lee, "Trade Relations between the European Union and Africa Under the Cotonou Agreement:." In A New Scramble: 
Imperialism, Investment and Development in Africa, Hemting Melber and Roger Southall, eds., Kwazulu Natal, South Africa: Uni- 
versity of Kwazulu Natal Press, 2009. 
Bale ?vIeKinley, "Whither Civil Society in South Africa?" In Sociedade Civil E Politica Em Angola: Enquadramento Regional E 
Internacional, Nuno Vidal and Jnstino Pinto de Andrade, eds. Coimbra: Centro de Estudos Socials, Universidade de Coimbrai 
Firmamento Media XXI, 2008. 
lgunice Sable, "Post-Development", in Pierre Beaudet, Jessica Schafcr and Paul Haslam (eds), Mtroduction to International De- 
velopment Studies: Approaches, Actors and Issues. Oxford: Oxford University Press, 2008. 
"World Social Forum: Re-imaging Development and the Global South Beyond the Neo-colonial gaze", in Judith Blau and Marina 
Karides (eds). ]7~e World and b~q" Social Forums: A Better HZorld is Possible and Necessary. Leiden, Netherlands: Brill, 2008. 
Kada Slocum, 2008 "Critical Explorations of Gender and the Caribbean: Taking it into the Twenty-first Century," (co-authored 
with Tanya L. Shields) Identities: Global Studies in Power and Culture. 15(6): 687-702. 
2008 "Caribbean Studies, Anthropology, and U.S. Academic Realignments." (co-authored with Deborah Thomas) Souls: A Criti- 
cal Journal of Black Politics, Culture and Society 10(2): 123-137. 

An exciting array of new undergradnate courses were added to the department’s curficuhim during the 2008-2009 academic year. 
These new courses provided students with an opportunity to learn about politics, society, and culture in Africa, the United States, 
and Latin America. New courses include, "The Challenges of Democratic Governance in Africa, (Professor Nzongola), 
"Senegalese Culture and Society" (Professor Seek), and "Race, Culture and Politics in Brazil" (Professor Caldwell). "The His- 
tory of Hip Hop" was taught by Professor Hall during "the fall 2008 as an Honors course (HNRS 356) in response to a request 
from students in the Scholars Program. It will be offered as AFAM 356 during the fall 2009. The course ended with a public 
conference in which students presented papers on the history, impact, and implications of the hip hop phenomenon they had bee n 
studying. According to Professor Hall, "representative of their generation, these students have long embraced hip hop as an ex- 
pressive framework for their own lives. In both form and content, their presentations signaled the institutionalization and global- 
ization of hip hop, pointed to its continuing impact and suggested new possibilities for its presence, present and future." 



Departmens of African and 

Af~o~American Studies 

University of No~h Carolina a~ Chapd 

~09 B~e Ha~I, CB 3395 

Ch~pd Hill, NC 27599-3395 

h~p;ii~,~,~’,u n c,ed ulde p~siafriaf~ m 

Issue Editor: Dr, Ki~ Lilly C~ldwdl 

Welcome to Crossroads, continued from page 1 

I am pleased to announce that three of our faculU got tenure this academic year: Margaret Lee, Eunice Sable and Charlene 
Regester. Congratulations to them for the hard work and achievement. 

Departmental faculty continue to make significant contributions to the teaching enterprise at the University. Most notably, in the 
past few years, the department has been one of the leading units in the College of Arts and Science in sending faculty abroad as part 
of the internationalization of the Curriculum. In Spring 2009, Professor Bereket Selassie led the London Honors Program and gave a 
number of talks in England and Poland. In Fall 2009, Professor Euhice SaNe will co-lead a new Study Abroad Program on 
Comparative Globalization in Tanzania and Mexico. And finally, in Fall 2009, Professor Margaret Lee will lead the Cape Town 
Honors program and will teach a course on "the new scramble for Africa." 

As a part of the College of Arts and Sciences we have been negatively affected by the current global and national economic 
downturn. Nonetheless, we are conunitted to pursuing our research, teaching and service missions in the best way possible even 
nnder economically trying circumstances. We would be grateful for any kind of support from our constituency, which is YOU! 
Please send your tax deductable contributions to the College Development Office and designate the Department of African and Afro- 
American Studies as the beneficial3/. We thank you in advance for your contribution. 

Several African and Afro-American Studies :faculty have also been involved in the development of a new inter-departmental 
course cluster focusing on human rights. This effort has been led by Professor Etmice Sable and Professor Kenneth Janken. Faculty 
in the department will offer courses on "Democracy and Human Rights in African Diaspora Comnmnities" and" Human Rights and 
Social Justice Movements in Contemporary Africa" as part of the Hurnan Rights Course Cluster. For more information on the 
course cluster program, see: http://www.unc.edu/depts/uc/clusterintro.html. 

Human Rights Week took place at UNC-Chapel Hill from December 1 to 5, 2008. At the invitation of Professor Eur~ice Satfle, 
Professor Michael Byers, Research Chair in Global Politics and International La~v at the University of British Columbia, visited the 
campus to deliver the keynote address, "Not Just Words: The Remarkable Resilience of Human Rights." Byers illuminated the cur- 
rent state of human rights crises aronnd the world focusing on the controversial interaction of international institutions and local 
communities in their straggle for human rights, focusing especially on Africa. He noted however that human rights violations are not 
just a foreign matter noting, Toronto’s own blemished record of povem.- wherein hundreds of thousands of households continue to 
live without basic necessities such as enough food or water. He also noted the United States’ own human rights violations such as the 
denial of gay" rights. "I don’t happen to be gay," explained Professor Byers, "but you don’t have to be to recognize a human rights 
violation in this country." Vf:ritten by Haseeb Fatmi (Class" of 2009, Political Science & International Studies’) 

During Human Rights Week, students in Professor Sahle’s course, AFRI 416: Human Rights and Social Justice Movelnents in 
Contemporapi Africa, gave sti~nulating poster and panel presentations during their conference on human rights in Africa. The con- 
ference is traditionally organized by students in the course as the culminating event for the semester. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, Jnne 1, 2009 8:29 AM 

~aol.com 

Re: [atiJcm~-and-afro-amefica~-studies-t~ulty] Department Newsletter is Attached 

Dear Vander: Actually, I revie~ved the newsletter quickly and did not 
see this. Also, I have not yet seen the letter ~vhich is why I did not 
mention this. Debby said that the letter came to the department on 
Friday but I assumed that I would receive the letter at home. Thus, 
need to go to the department this week and retrieve the letter as well 
as sign something. Because I had not yet seen the letter in writing, 
was reluctant to inform anyone As you well know you calmot trust 
anything until you see it in print for yourself especially when it 
involves me. Will discuss in further in person ~vhen we talk. Sincerely, 
Charlene Regester Quoting          @aol corn: 

Dear Regester, 

I glanced through the newsletter and settled on the part that along 
with two others, you rec’d tenure. Why didn’t you say something 
during our phone conversations??? This good news trumps all other 
things We will have to find a time to celebrate your success 
Congratulations 

Sincerely, 
Vander. 

..... Original Message ..... 
From: regester@email, unc edu 
To:          .2))ao1 corn 
Sent: Sun, 31 May 2009 11:29 am 
SubJect: Fwd: [african-and-afro-american-studies-facul~] Department 
NewsIerter is Attached 

..... Forwarded message from kIcaldwe@email uric edu ..... 
Date: Sat, 30 May 2009 13:09:33 -0400 
From: Kia Lilly Caldwell <klcaldwe@email unc.edu> 

Reply-To: Kia Lilly Caldwel[ <klcaldwe@emaiI.unc.edu> 
Subject: [african-and-afro-american-studies-faculD’] Department 
Newsletter is Attached 

To: ~[’rican-and-afro-american-s tudies-facuIty 
<afi’ican-and-afro-american -s mdies-faculD’@listserv.unc, edu> 

Dear Colleagues: 

I am sending the :first issue of our new departmental newslerter, 
/Crossroads/. Many thartks to all who contributed to it. The 
newsletter will be available on our website. Please forward it to 
other individuals and units that you thirtk would be interested in 
reading it. 

Best regards, 
Kia 

--- You are currently subscribed to 
african-and-afro-american-studies-facul~" as: regester@email.unc.edu. 

..... End forwarded ruessage ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, June 2, 2009 8:15 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
AFAM 276 Exam 

Dear Debby: I have at least one (if not more) students who will need to 
take the exam for AFAM 276. Attached is a copy of the exam. I will come 
over to the office at some point but I have been grading for the last 
couple of days as we are nearing the end. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, June 2, 2009 8:16 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
AFAM 276 Exam attached 

Dear Debby: The attachment may not have been included in previous 
email. I am attempting to resend. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, June 2, 2009 8:17 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Exam Attachment Error 

Dear Debby: Everytime I attempt to send the exam, I get an error 
message. I will try later today after class. If not then I will bring a 
copy to the department. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, June 9, 2009 8:17 AM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
AFAM 101 Second Exam 

sums40EX2year2009, doc 

Dear Debby: A couple of students will contact the department in order 
to take a make-up exam for AFAM 101 Exam II. The exam is attached. 
Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Sunday, June 14, 2009 4:33 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Final Exam 101 

Sumfin2009AFAM 101. doc 

Dear Debby: Attached is a copy of my final exam for AFAM 101. 
Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Sunday, June 14, 2009 4:36 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Final Exam AFAM 276 

276SUMF1N2009.DOC 

Dear Debby: Attached is the final exam for AFAM 276. Sincerely, 
Charlene Regester 



From: 

Sent: 

To: 

Subje~: 

Attach: 

Regester, Charlene B ~ regeste@email.unc.edu> 

Monday, June 15, 2009 3:36 PM 

t@aol.com 

Fwd: [a£fican- and-afro-american-studies-t~ul~..~] [all-college-tiaculty] FROM THE CttANCELLOR: Reception for Provost Gray-I~itfle 

June 25 

Invitalion.pdf 

The enclosed note and the attached invitation from the Chancellor are being sent to all faculty in the College of Arts and Sciences. 

*** 

Dr. Bernadette Gray-Little, Executive Vice Chancellor and Provost at Carolina, will step down ficom her position to become chancellor at the University of K~msas, and 

Chancellor ttolden Thotp invites you to a reception in her honor. Please mark your calendar [br Thursday, J~me 25, [?om 3:00p.m. t~ 5:00 p.m, in the Old Well Room 

at the Carolina Inn. 

Please see the attached invitation for RSVP instructions. Please do not reply to this email. 

~, -- You are cucrently subscribed to 

all- college - facnlty as: africm~- and - afto- american- studies- factflt,,(~listser~’.unc.edt~. <ul> 

<li> -- You are cunently subscribed to 

<~ul> 
Mkican-ond-ati~-amefican-studies-ihculF as: <a hrei~"mailto:reges~ter~email,unc.edu">reges~ter@email.unc.edu~a~. 





From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, July 6, 2009 2:36 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: [african-and-afro-american-studies-faculty] Spring 2010 

Dear Debby: For the Spring of 2010, I would like to teach AFAM 276 and 
AFAM 051K. Sincerely, Charlene Regester Quoting Deborah Crowder 
<dacrowde@email.unc.edu>: 

Hi to all. We have started on the spring 2010 schedule and it would 
be helpful if you would all send an email stating your teaching 
requests for spring 2010. Please do so no later than July 6. I do 
not plan to continue to add fictitious courses on MWF to make our 
percentages comply with the university’s regulations. So, if no one 
volunteers, be prepared to be assigned. I did not make the rule, but 
unfortunately have to enforce compliance. Thanks in advance for your 
cooperation and I hope you have a wonderful holiday weekend. Debby 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, July 6, 2009 2:47 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Re: [african-and-afro-american-studies-faculty] Spring 2010 

Dear Debby: Yes, this works for me. Sincerely, Charlene Regester 
Quoting Deborah Crowder <dacrowde@email.unc.edu>: 

Normal times? dc 
regester@email.unc.edu wrote: 

>> Dear Debby: For the Spring of 2010, I would like to teach AFAM 276 
>> and AFAM 051K. Sincerely, Charlene Regester Quoting Deborah Crowder 
>> <dacrowde@email.unc.edu>: 
>> 

>>> Hi to all. We have started onthe spring 2010 schedule and it 
>>> would be helpful if you would all send an email stating your 
>>> teaching requests for spring 2010. Please do so no later than July 
>>> 6. I do not plan to continue to add fictitious courses on MWF to 
>>> make our percentages comply with the university’s regulations. So, 
>>> if no one volunteers, be prepared to be assigned. I did not make 
>>> the role, but unfortunately have to enforce compliance. Thanks in 
>>> advance for your cooperation and I hope you have a wonderful 
>>> holiday weekend. Debby 

>>> --- You are currently subscribed to 
>>> african-and-afro-american-studies-faculty as: 
>>> regester@email.unc.edu. 

>> 

>> 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, Jnly 9, 2009 9:59 AM 

CPACKS <CPACKS@store.unc.edu> 

Re: AFAM packs 

Dear Chuck: Thanks much, I will get back with you aI’ter I make my 
decision. Sincerely, Charlene Regester Quoting CPACKS 

<CPACKS@store.unc. edu>: 

Hi Charlene, 

Hope you are having a good surmner! Sorry in the delay in answering your 
voice mail but I had a fe~v days vacation before the rush begins for us 

I will he happy tp help you in an?’ way I can for your course material. I 
agree the material in your class has gotten up there in price and I wish I 
could help more. But almost $92.00 of the $136.00 price are royalties to 
publishers., that hurts. But you have SO much info there that the students 
have at their fingertips it’s still a value I think! 

From your phone call I am not 100% sure exactly you wanted to include in an 
adjusted pack. I am looking at a couple of options and I am not sure if they 
will work out yet. One is to have the course pack made available and allowed 
to be bought pack at the end of the semester. That way the students 
purchasing the pack wuuld get back $6825 at the end ufthe semester. Thuse 
cupies that are ok wuuld be sold USEI) the next semester Again ..I am 
luuking into the legalities of this as far as copyright and other issues su 
this explaination may be premature. But we will see... 

I have attached the bibliugraphy from the most current pack su yuu can see 
exactly who is charging what I have put some notes on it alsu so yuu can 
understand our "system" You urder was given a reference #..this semester 
it was 6004 Each cupyright entry was also gtven a re[’# in the urder that it 
appears in the pack Even if the material was frum the same publisher but 
used at different times the reference #’s are in urder as the material 
appears. ~I]aat is why un the attached PDF ...fur example. 6004.05 Cripps 
"the Birth of Whiteness shuws $579 Ruyalties and the 600409 frum the same 
buok shows $0.00 Royalties We ask ~2~r permissiun for all material at une 
time ffum a specific publisher and cumbime them as it is less expensive than 
separate requests .. some pubs actually add charge additiunal per request. 
Su I put nutes un what "goes with each other" su yuu can see the actual 
charges uf each. 

Hopefully this wil[ help yuu decide what yuu may or may not want included 
now and in furure. Again I will help in aW way I can.. ifyuu have aW 
questions email, call, stop by .whatever wurks for yuu I will nut be 
taking any vacatiun till September so I shuuld be around must all the time 

Thanks!! 

Chuck 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, July 14, 2009 12:16 PM 

Jacob~m, Linda A. <ljacob~@email.unc.edu> 

Re: Chapel ttill News and Historical Colnmns calendar 

Dear Linda: My essay may be delayed by a few weeks because I will be 
out of town at least half of the month of August and with school 
starting shortly thereafter, I will definitely need a little more time 
to do the research Thanks much. Sincerely, Charlene Regester Quoting 
Linda Jacobson <ljacobso@email.uaac.edu>: 

Hello evelyone, 
I have just spoken with Bill Melega, who will contribute the column 
for July’, and I thought it might be a good idea to send the calendar 
out once again. 
Months, authors, and topics are as follo~vs: 

August Sam Magill Barkley Road neighborhood 

September Charlene Regester Langston Hughes visit to Chapel Hill 

October Val Lauder /A Taste of Histoly 
>/ 

November Jason Tomberlin UNC v Virginia 

December ttarriet King Ice storms of the past 

These usually run the third Sunday of the month, but the paper cannot 
guarantee that date It is probably best to just send it in as early" 
in the month that you can 
Please send columns to dave.hart@newsobserver.com with a copy to me 

Thanks, 
Linda Jacobson 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, July 22, 2009 2:37 PM 

~aol.com 

Fwd: [Mkicm~-a~d-afro-amefica~-studies-thculty] Debby’s pla~s 

..... Forwarded message Iicom dacrowde@email.unc.edu ..... 
Date: Wed, 22 Jul 2009 13:21:47 -0400 
From: Deborah Crowder <dacro~vde@email.unc.edu> 

Reply-To: Deborah Crowder <dacrowde@email.unc.edu> 
Subject: [african-and-aIico-american-studies-faculty] Debby’s plans 

To: aIidcan-and-afro-american-studies-facul~z 
<aiidcan-and -afro-american-studies-facul~z@listserv.unc.edu > 

Hi to all. Many of you l~ow that I had planned to retire as of July 
31. Because of a number of things going on in the department, and in 
order to help both faculty and students begin the semester in a 
positive fashion, I have agreed to stay on through August 31. I have a 
large number of old issues to resolve and hope not to add too many new 
ones to my list at this point! Debby 

--- You are currently subscribed to 
african-and-ali’o-american-studies-faculty as: regester@email.unc.edu 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subje~¢: 

Regester, Chafleue B <regester@email.unc.edu> 

Thursday, July 23, 2009 12:07 PM 

@aol.com 

Fwd: [Miican- a~d- afro- amefi ca~- studies- t~ ulty] Swahili translator needed 

..... Forwarded message from mlambert@email uric edu ..... 

Date: Wed, 22 Jul 2009 16:19:31 -0400 
From: Jv~chael Lambert <mlambelt@email.uaac.edu> 

Reply -To: Michael Lambert <mlambert@email.unc. edu> 
Subject: [african-and-aIico-american-studies-faculty] Swahili translator needed 

To: aIidcan-and-afro-american-studies-facul~z 
<aticican-and -afro-american-studies-facul~z@listserv.unc.edu > 

The firm that finds translators for the NC courts needs someone who can 
translate Swahili for a case in Raleigh this Friday (Jul 24). As this is 
vew last minute they would probably pay a premium rate. If you know of 
anyone who is interested they can contact Vanessa at [’or 

details 

Mike 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email unc.edu. 

..... End fopa, arded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, July 23, 2009 4:01 PM 

@aol.com 
[african-and-afro-american-studies-faculty] [Fwd: IAAR Summer 2009 Newsletter] 

IAAR Summer 2009 Newsletter.eml.msg 

..... Forwarded message from dacrowde@email.unc.edu ..... 
Date: Thu, 23 Jul 2009 16:01:05 -0400 
From: Deborah Crowder <dacrowde@email.unc.edu> 

Reply-To: Deborah Crowder <dacrowde@email.unc.edu> 
Subject: [african-and-afro-american-studies-faculty] [Fwd: IAAR Summer 
2009 Newsletter] 

To: african-and-afro -american-studie s-faculty 
<african-and-afro-american-studies-faculty@listserv.unc.edu> 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Cc: 

Subject: 

Attach: 

Ashford Carter, Tomeiko R <tashford@email.unc.edu> 

Thursday, July 23, 2009 3:23 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

Fatimah Jackson <fatimah@umd.edu> 

IAAR Summer 2009 Newsletter 

The Carolina Catalyst vol 1 no 1 Summer 2009 (Revised).pdf 

Dear Debbie: 

On behalf of the Institute of African American Research, I am attaching 
our summer 2009 newsletter. IAAR’s new Director is Dr. Fatimah Jackson. 

Please distribute the newsletter to the AAAS faculty listserv. 

Thanks so much, 
Tomeiko 

Tomeiko Ashford Carter, Ph.D. 
Associate Director 
Institute of African American Research 
UNCChapel Hill 
150 South Road, Suite 309 CB# 3393 
Chapel Hill, NC 27599-3393 
Phone (919)-843-2606 
Fax (919)-843-9407 



In July 2009, Dr. 

Fadmah Jackson 

joined the University 

of North Carolina at 

Chapel Hill as Pro- 

fessor of Biological Anthropology and Di- 

rector of the Institute of African American 

Research. Dr. Jackson brings a wealth of 

research experience on African Americans 

and Africans and an inclusive, 

nary orientation to the Institute. Dr. Jack- 

son is a native of Colorado. Her family 

was part of the historic post- 

Reconstruction westward migrations of 

African Americans that led to the forma- 

tion of numerous Black towns on the 

American Plains. Dr. Jackson received her 

undergraduate and graduate training at 

Cornell University and went on to profes- 

sorships at University of California at 

Berkeley, University of Florida at Gaines- 

ville, and the University of Naryland at 

College Park. Her primary research areas 

include human biodiversity, African and 

African American population histories, 

chronic disease disparities, phytochemi- 

cals~ and ~nthropob£ical £enedcs. 

At UNC-Ch~pel HHL Dr. Jackson hopes 

develop the research cap~city of the 

through two new research units ~nd a 

~ese~rch Technob£y L~bor~tory. The 

Endo£enous Knowled£e Unit or EKU 

(m~na£ed by Dr. Tomeiko C~rter) will 

conduct research on African American 

perspectives and insights on a di= 

verse array of topics and will spon- 

sor NC and African American com- 

munity-focused programs and work- 

shops. The mission of the EKU is to 

collect, analyze, and disseminate data 

on the indigenous knowledge of Afri- 

can Americans and Africans of the 

Atlantic Diaspora; to catalogue these 

emic insights on diverse topics, and 

to serve as an archive of African 

American worldviews, and a major 

reference of African American in- 

digenous knowledge and wisdom. 

The EKU will sponsor Fellows with 

research interests compatible with 

EKU’s mission, seek funding in sup- 

port of the mission, conduct semi- 

hats, conferences, and workshops 

that promote the accumulation and 

analysis of African American endoge- 

nous knowledge and produce publi- 

cations consistent with the unit’s 

mission. 

The Integrated Research Liaison Unit 

or IRLU will collaborate with existing 

UNC academic and professional 

units to conduct high quality 

search on African Americans and 

particular medical/dental, public 

health, legal, business, and educa- 

tional issues. In facilitating research 

collaboration, the IRLU will increase 

the visibility of the Institute in all 

research concerning African Ameri- 

cans and African descended peoples 

of the Atlantic Diaspora. The IRLU 

will sponsor Fellows, seek funding in 

support of the unit, conduct semi- 

hats, conferences and workshops 

consistent with IRLU’s mission, 

and produce publications. We 

hope to have a research manager 

for the IRLU on board before the 

end of the year. 

The Research Technology Labora- 

tory or RTL will develop unique 

and commercially viable Institute 

databases and software to enhance 

research on African Americans. Its 

mission is to provide sophisticated 

computation research to the IAAR 

for the purposes of facilitating data 

collection, analysis, and distribu- 

tion. We anticipate that the RTL 

will serve as a center for the Insdo 

tute’s geospacial, biostatistical, 

simulation, and related computa- 

tion-assisted research. We hope 

to hire the RTL manager by Fall 

2010. 

Under Dr. Jackson’s leadership, a 

number of innovative and unique 

programs are planned for the 

IAAR. The next issue of The Car0- 

lina Catalyst will publish a schedule 

of these events. We welcome all 

of our readers and supporters to 

actively participate in the Insd- 

tute’s programs as we launch a 

new season for the IAAR. 

~. WWW unc edu/iaar~ 



IAAR sponsored an Interna- 

tional Scholars Genealogy 
Workshop on March 26, 2009 
that attracted widespread 
campus and community inter- 
est. The workshop offered 
practical suggestions for the 
purposes of successfully con- 
ducting genealogical studies 
on family, historical, commu- 
nity, and scholarly research in 
the US and beyond. Topics 

covered included "How to Con- 
duct Family Tree Searches", 
"Library Resources for Con- 
ducting Genealogical Re- 

search", and "How to Conduct 
Genealogical Searches for the 
Purposes of Scholarly Re- 

search" Teresa Artis, Clara 

Sue Kidwell, Holly Smith, Biff 
Hollingsworth, Shauna Collier, 

Heather Williams, and Lolita 
Brockington made important 
contributions to the success 
of the Workshop, According to 
Dr, Brockington, who con- 

ducts research on colonial 
Latin American history, the 
IAAR Workshop was 
"interactive scholarship at its 

best, offering both broader 
perspectives and relevant 
case models of many disci- 
plines," She also noted that 

the "vast differences of time, 
geographical location, and 
socio-cultural traditions of our 
respective [presenter’s] pro- 
jects made little difference in 

terms of the successful results of our 
methodologies." Many disciplines rely 
upon genealogical research. Dr. Brock- 
ington continued to say that "Any histo- 
rian seeking demographic data regard- 
ing a specific group of people (in my 

case, enslaved Africans and their de- 
scendants in the eastern Andes), 
probably knowingly or not will be deal- 
ing with genealogy. In fact, my own 
research in Bolivian archives led me to 
estate records, census data, parish 

records, and even court cases, all rich 
in genealogical data." It is through ef- 
forts like the Genealogy Workshop that 
the depth and breath of the field are 
made accessible to both campus and 
community scholars. 

The topic of IAAR’s 2008 

African American Studies 

Conference was 

"Examining African 

American Families." The 

conference was held on 

November 6-7, 2008 in 

Hyde Hall. The confer- 

ence explored issues that 

both cohere and divide 

black families and ana- 

lyzed how African 

American families func- 

tion in contemporary 

America. Papers and 

presentations sur- 

rounded the following 

topics: Faith, Social Jus- 

tice: Crime and Incar- 

ceration; Finances and 

Economic Develop- 

ment; Family Relation- 

ships, and Marriage and 

Class; Children: Raising 

Boys vs. Girls, Mentor- 

ship, and Community 

Parenting; and Litera- 

ture that examines 

black family structures. 

Sys pesius  Fee-uses en Fe ere 
"Myths and Tall Tales: 

Folklore in African 

American Culture" was 

an IAAR symposium on 

African American Folk- 

lore. The symposium was 

held on Friday, Septem- 

ber 12, 2008 10AM - 

3PM in the Pleasants 

event explored the role 

of folklore as a tradition 

and staple in African 

American culture and 

history. The keynote 

speaker was Dr. Valerie 

A. Johnson. Panelists in- 

cluded: Dr. William Fer- 

ris, Dr. Trudier Harris, 
Family Assembly Room of and Michelle Lanier. 

the Wilson Library. This 
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By: Jamie Lathan, Hu- 

manities Instructor, 
North Carolina School 

of Science and Mathe- 
matics (New Address: 

School of Education, 

UNC) 

During IAAR’s July 2008 
teachers’ workshop on 
African American history 

and culture, Dr. 
Reginald Hildebrand’s 
discussion of the hope 
and strength that en- 

slaved Africans found in 
Negro spirituals was 

especially helpful. The thoughts 
and resources offered by Dr. 

Donna Wiggins in her talk about 

"African-American Music 
Through Literacy" proved to be 
useful as well. Reading a chil- 
dren’s book and creating a time- 
line about the life of Duke Elling- 
ton gave me a lot ideas about 
enrichment activities in my 
class. The later workshop dis- 
cussions of "Diversity" with Dr. 

Cookie Newsome and 
"Standardized Tests and Assess- 
ments" with Dr. Wanda Coneal 
provided me with a macro-level 

understanding of the larger 

forces at work in the educa- 
tion of African-American youth. 
Libby Chenault arranged an 

exhibit on rare African Ameri- 
can documents. 

"The...wor~hop 

[y 

IAAR hosted the 2009 UNC 

African American Studies 

Consortium on Wednesday, 

April 22, 2009 from 4:00 to 

6:00 pm in the Anne Queen 

Faculty Lounge at the Campus 

Y. The gathering was in the 

form of a southern desserts 

reception. Featured present- 

ers included Rebecka 

Rutledge Fisher, Assistant 

Professor in the Department 

of English and Comparative 

Literature, who presented on 

the European Collegium for 

African American Research 

(CAAR); and Joseph Cooper 

who presented on black stu- 

dent-athletes. The Consor- 

tium is a continuing network- 

ing initiative that seeks to 

connect UNC faculty, post- 

docs, staff, graduate students, 

and established community 

members who conduct research 

especially on African Americans 

and on comparative, black Dias- 

pora studies. 

Consortium members 

(above) tMk avidly about their 

research. 

By: Donovan Livingston, Education Co-Chair, 

Black Student Movement 

In an attempt to quell anxieties that first-year stu- 

dents may experience in adjusting to campus life, 

the Black Student Movement in conjunction with 
the IAAR hosted a panel, "Avoiding the Pitfalls 

of College Life" on August 18, 2008. This panel 

discussion and informational session was instru- 
mental in helping the Class of 2012 get their col- 

lective "foot in the door." 

The panel featured primarily sophomores, merely 
one year removed from their freshman experi- 

ence, who offered various takes on their lives as 
they became active members of the Chapel Hill 

campus community. 

EDITOR’S NOTE: In 2009/2010 the IAAR 

hopes to engage BSM year round in various ac- 
tivities. Please consult our website for more in- 

IAAR Core Staff 

Dr. Fatimab Jackson, Director 

Dr. Tomeiko Carter, Assoc. Dir., EKU Research Manager 
Ms. Veronica Bellamy, Business Officer 
Dr. Rosa Perelmuter, MURAP Director 
Dr. Kennetta Perry, MURAP Assistant 
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Teresa Carol 

Artis, VP and 

General Coun- 

sel of Capitol 

Broadcasting 

Company, Inc. 

in Raleigh, N.C., has been a do- 

nor to the Institute of African 

American Research since the Fall 

of 2007. Artis is a graduate of 

the College of Arts & Sciences 

(Economics & Public Policy) at 

UNC and an alumna of both 

Harvard School of Business and 

School of Law. She has served as 

VP of Business Affairs at Turner 

Broadcasting System, Inc. 

(Atlanta) and VP of Licensing at 

online retailer Art.com (Raleigh). 

Prior to her media work, Artis 

practiced corporate law at 

Kilpatrick Stockton (Atlanta). 

Currently, she serves on UNC’s 

Alumni Committee on Racial 

and Ethnic Diversity. Her pri- 

mary areas of support at UNC 

-CH are the IAAR, the Sonja 

Haynes Stone Center for 

Black Culture and History, the 

American Indian Center, and 

the Center for the Study of 

the American South. Among 

other things, Attorney Artis 

enjoys researching her family’s 

genealogy. 

oClick on Giving to Carolina 
web site https://s4.its.unc.edu/ 
ALDevCPS/Type_Of_Gift.jsp 
oFill out your payment 

method (credit card, check, 
stock, bank draft, etc.). 
¯ Choose "Institute of African 
American Research" as your 
University designation. 
¯ Choose one of the following 
IAAR specific funds as your 

University Fund 
(all of the following are funds that support 

work at IAAR): 
-- The Institute of African American Research- 

IAAR (075 I) 
-- The William Darity, Jr. Research Scholars 

Fund (5482) 
-- The Elizabeth Pipkin Michels Memorial MU- 

RAP Fund (1462) 
¯ Continue filling out information about your 

gift and yourself. 

THE CAROLINA CATALYST 



THE OFFiCiAL E-NEVV’SLETTER OF TNE    iNSTiTUTE OF AFRICAN 
UNiVERSiTY OF NORTN CAROLINA AT CNAPEL N~LL 

By: Dr. Kia Caldwell 

Assistant Professor 

African & Afro-American Studies 

IAAR co-sponsored a symposium, called Black Women in the 
Academy." Strategies for Survival, Success, and Transformation, 

which was held at the UNC William and Ida Friday Center for 

Continuing Education on January 30 and 31, 2009. This year’s 

symposium included nearly 200 participants, ranging from un- 
dergraduate and graduate students to faculty, staff, administra- 

tors and members of the general public. The keynote speakers 

included Dr. Judith Holder Cooper (Duke University), Dr. Bev- 

erly Guy-Sheftall (Spelman College), Dr. Yolanda Moses 
(University of California, Riverside), and Dr. Rhonda Sharpe 

(University of Vermont). The keynote speakers addressed topics 

such as the role of black women in transforming academic insti- 

tutions and how to achieve work/life balance. 

sium wovk#~opo 

C O N G RAT U LAT ! O N $ 

Student Research Assistant 

Position (EKU-IAAR) 
The Institute of African American Research seeks an 
organized, motivated, and personable graduate or ad- 
vanced undergraduate student assistant to work 10 to 
20 hours a week to help coordinate various duties of 
its Endogenous Knowledge Unit. These responsibilities 
include, but are not limited to: conducting bibliographic 
research, summarizing articles, and assisting in making 
arrangements for events associated with the EKU 
(e.g., lectures, programs, symposia, conferences, 
workshops). Duties may also include making phone 
calls, facilitating guest travel, surveying event sites, 
identifying funding resources in support of the Unit’s 
mission, managing confidential files, transcribing meet- 
ing notes, creating reference databases, and taking 
digital photos. The student assistant may work with 
IAAR’s webmasters to coordinate technology efforts 
for relevant blogs, listserves, electronic databases, 
newsletters, online journals, press releases and other 
forms of research and publicity, the maintenance of 

personalized web sites (e.g., Twitter and Facebook), 
the development of web site sections, and the mainte- 
nance of personal digital assistants (e.g., cellular 
phones). The successful student will assist generally 
with the EKU’s mission, especially in collecting, analyz- 
ing, and disseminating data on the insights, perspec- 
tives, and indigenous knowledge of African Americans 
and Africans of the Atlantic Diaspora; helping to cata- 
logue emic insights on diverse topics; helping to de- 
velop and manage an archive of African American 
worldviews; and assisting in the creation of a major 
reference of African American indigenous knowledge 
and wisdom. The selected applicant must have a good 
knowledge of MS Word Suite, especially Word, Excel, 
and Publisher. HTML language is a plus. All majors are 
welcome, especially those with specific disciplinary 
interests in African American Studies. Must have great 
interpersonal skills and superior oral and writing skills. 
Honed research skills are also desirable. Please con- 
tact Dr. Tomeiko Carter, EKU Research Manager, 
tashford@email.unc.edu. Be sure to indicate "EKU 
Student Assistant Post." in the subject heading. 



For the twentieth consecutive year, 
IAAR’s Minority Undergraduate Re- 
search Apprentice Program 
(MURAP) has successfully men- 
tored twenty-two students th rough 
a simulated summer graduate re- 
search program, with students pro- 
ducing thesis-level papers at the 
end of their ten-week tenures. Stu- 
dents, their mentors, and their pro- 
jects include: Dyana Boxley, under 
the mentorship of Dr. Rachael Mur- 
phey-Brown, "From Soul to Hip- 
Hop: Changing Representations of 
Women of Color in the American 
Music Industry and Its Impact on 
the Formation of Self-Image in 
Young Girls of Color"; Camille Ca- 
balo, mentored by Dr. Jennifer Ho, 
"The Impor[ation of Chinese as 
Contract Laborers to the Southern 
Plantations: Why Did This Experi- 
ment Fail?"; Ashley Cameron, di- 
rected by Dr. Enrique Neblett, 
"Coping Strategies and 
Race/Ethnicity: The Effects of Ra- 
cial Identity, Africentric Worldview, 
and Ethnicity on Coping Strate- 
gies"; Sierra Car[er, under the di- 
rectorship of Dr. Enrique Neblett, 
"Relationship Between Race, Ra- 
cism and Hyper{ension among Afri- 
can Americans"; Justine Connolly, 
Dr. Lorraine Taylor, "Diminishing 
the Cycle of Intergenerational Incar- 
ceration: From a Developmental 
Perspective"; Shannon Davis, di- 
rected by Dr. Reginald Hildebrand, 
"Redefining Liber[y: African Ameri- 
can Conceptions of Liber[y from the 
American Revolutionary Period 
through the Early American Repub- 
lic"; Janeria Dunlap, directed by Dr. 
William A. Darity, Jr., "The ’Obama 
Effect’: A Reexamination"; Kimberly 
Fisher, mentored by Dr. William A. 
Darity, Jr., "Undisciplined Subjects 

Before the Law"; Whitney Garrison, 
Dr. Reginald Hildebrand, "Enslaved 
Women’s Political Decision-Making 
in the Face of White Domination: 
Where Did Their Loyalties Lie?"; Col- 

lier Johnson, Dr. Isaac Unah, "Civic 
Engagement and Political Par[icipa- 
tion in Presidential Elections"; Ra- 
chel Lopez, Dr. Oswaldo Estrada, 
"Women in Sendero Luminoso: Ter- 
ror Along the Path to Equality"; An- 
drew Mar[inez, Dr. Ashley Lucas, 
"The Ugly Duckling’s Plight: The Coe- 
vality of Queer Performance in Mat- 
thew Bourne’s Swan Lake and So- 
ciopolitical Discourse"; Tressie 
McMillan, Dr. William A. Darity, Jr., 
"Legacy and Memorialization of 
Reaganism and Its Relationship to 
African Americans"; Esme Murdock, 
Dr. Alan Redick, "Ambivalent Power 
in Haitian Voodoo"; Keyana Parks, 

Dr. Jennifer Ho, "Boundaries of 
Black Masculinity: Post-Racial or 

Not?"; Kristen Smith, Dr. Rachael 
Murphey-Brown, "Race, Reality and 
Politics: The Future of Nor[h Caro- 
lina Historically Black Colleges and 
Universities"; Brianna Suarez, Dr. 
Oswaldo Estrada, "African American 
and Latino Community Tensions 
Around Issues of Education in De- 
troit and Their Aspirations Toward 

an ’American Ideal’"; Jesus Valles, 
Dr. Ashley Lucas, "How Else Are 
They Suppose to Know They Are Still 
Alive: Domesticas and Documenta- 
tion in Lisa Loomer’s Living Out; Jen- 
niferVillanueva, Dr. Alan Redick, 
"Marketing Playboy in Indonesia"; 
Ashley Whitehead, Dr. Isaac Unah, 
"The Effects of Zero Tolerance on 
Juvenile Justice: A Quantitative 
Analysis"; Izaak Williams, Dr. William 
A. Darity, Jr., "Post-traumatic Stress 
Disorder and Urban Community 
Trauma"; and Katherine Wright, Dr. 

Lorraine Taylor, "Family Falling 
through the Cracks of the Incarcera- 
tion System: The Influence of Paren- 
tal Incarceration on Family Develop- 

ment." Indeed, the 2009 Cohor[ of 
MURAP students have demonstrated 
their intellectual prowess through 
innovative research, presentations, 
and their par[icipation at their annual 

conference. 

15th Annual 
MURAP Confer- 

ence Announcement 
July 24-25, 2009 

Coderence Theme:  *The State of 

Each year, the MURAP program cul- 
minates with an Academic Confer- 
ence where invited scholars and 
some of our students present their 
research and engage with the entire 
student cohort, faculty mentors, 
alumni and the general public. This 
year’s program features two keynote 
speakers, two panels of distin- 
guished scholars, and presentations 
from MURAP alumni and MURAP and 
MMUF current student scholars ( 

Conference events will be held 
in Hitchcock Multipurpose 
Room, Sonja Haynes Stone 
Center on the campus of the 
University of North Carolina at 
Chapel Hill. Free and open to 
the public. 

CAROLINA CATALYST VOL ~ NO I MURAPConference(contonpoTo) 



MURAP Conference (conto) 
MURAP is in its 20th year of existence 
and the conference is in its 15th. The 
program aims to increase the representa- 
tion of ethnically diverse Ph.D.s in the 

humanities, fine ar[s and social sciences 
in the United States. Par[icipating in a 
ten-week program, student fellows are 
expected to work on a full-time basis on 
a research project of their own design in 
close consultation with a faculty mentor, 
attend a GRE review course and several 
workshops aimed at preparing them for 
graduate school and beyond. The pro- 
gram’s objective is to aid students in de- 
veloping graduate-level work and encour- 
age them to apply to graduate school 
upon graduation. 

We are very excited about the potential 
impact of our 2009 conference and trust 
that it will have a wide reach given its 
anticipated diverse audience of scholars, 
students, community leaders and the 
public in general. We hope that you will 
be able to join us for what promises to be 
two full days of stimulating presentations 
and lively discussion! 

IAAR Research Fel- 
lowships Available 

The IAAR is currently soliciting ap- 
plications for Research Fellows for 
2009-2010. Beginning this aca- 
demic year, Research Fellows will 

be associated with either of the 
Institute’s two research units: the 
EKU (Endogenous Knowledge Unit) 
or the IRLU (Integrated Research 
Liaison Unit). Applicants should 
have an earned doctorate in any 
field and a research project rele- 
vant to the African American experi- 
ence. Special consideration will be 
given to applicants with research 
interests that coincide with the In- 
stitute’s programmatic objectives 
for 2009-2010 or 2010-2011. 
IAAR Research Fellows are offered 
research space, a small research 
stipend, and computer access for 
the duration of their residency at 
the Institute. Research Fellows are 
expected to give a public seminar 
at the Institute on their research 
topic, par[icipate in various Insti- 
tute activities and programs, credit 
the Institute on all publications as- 
sociated with their fellowship, and 
to use their residency at the Insti- 
tute to apply for additional extra- 
mural research funding. Applica- 
tions will be available on the IAAR 
website August 1, 2009. 

in midJuly Shauna Collier and 

Fatimah Jackson met to discuss 

ways in which the Stone Center 

Library and the IAAR could COlo 

laborateo Not only did they dis- 

cover many shared interests, 

their shared residence on the 

third floor of the Stone Center 

will greatly facilitate their 

planned cooperation° A number 

of specific projects were dis- 

cussed and as these negotiations 

continue, it is anticipated that 

this collaboration will yield a 

greatly enhanced research 

agenda for both the Library and 

the Institute~ Some proiects Uno 

der consideration include re- 

search presentations on the Gub 

lab peoples of the Carolinas, the 

historical impact of Black towns 

in the US, and the AfrooLatino 

presence in the Americas. As 

these discussions continue and 

more details emerge, look to 

The Car@ha Ca~dyst for reports! 

IN OUR NEXT ISSUE 

Upcoming Topics ...... 
¯ IAAR Programmatic 

Schedule for 9,009-2010 

¯ Bios on our 9,008-2009 

search Fellows 

¯ Announcing our Commu- 

nity Workshops for Sum- 

mer 9,010 

and much more 

~ w~w.unc.edu/iaar ~ 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Monday, Jnly 27, 2009 2:36 PM 

ttall, Perry A <ttALLPA@EMAIL.UNC.EDU> 

Re: Honoring Debby’s Service 

Dear Perry: I will be out of town until August 15th and may have to go 
to New York the following week. I will keep you posted but will do the 
best that I can Sincerely, Charlene Regester Quoting Perry Hall 
<hallpa@email uric edu>: 

Colleagues, 

Although Debby’s impending retirement is coming fast, we would be 
seriously remiss if~ve did not create a significant occasion to 
recognize and honor her more than 30 years of service to our 
department. It has been suggested that such an occasion might take 
place in the week prior to the start of classes (Wed. Aug. 19 is a 
date that has been suggested), perhaps reserving the Faculty Lounge 
in the Campus Y building. 

Do colleagues have ideas or suggestions as to ~vhat might be 
appropriate, or how we might recognize Debby? 

best 
perry 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Sunday, August 16, 2009 12:27 PM 

CPACKS <CPACKS@store.unc.edu> 

Re: FAI,L 09 AFAM materials 

Dear Chuck: I received your message and will be in touch later this 
week probably on Tuesday, I have a really big project due on Monday. I 
will let you know then how I want to proceed. Sincerely, Charlene 
Regester Quoting CPACKS <CPACKS@store.unc.edu>: 

Hi Charlene, 

I just wanted to touch base with you once more before the semester 
started about the AFAM 101 and 276 packs. As we had discussed in our 
previous emails I have not been able to get a definitive ans~ver from 
the powers that be about the legali~z of being able to "reuse" the 
packs from semester to semester by offering buyback on these. I 
hopefully ~vill be able to say going forward I can do this but as of 
today I cam~ot 100% be sure 

I looked back over the past 2 semesters and actually you may be 
surprised how- well they sold. This past surmner the 101 pack sold out 
and ~ve sold 28 packs for 276 ..e~ollment showed 33 students. Last 
spring 051 sold out and we sold 26 of the 276 packs. So while the 
packs have gutten expensive the content is su useful ubbiously the 
students feel it is impurtant And cupyright has gutten high un 
everything. I have numerous packs approaching and exceeding 
$10000 So you are nut the unly une feeling this weight to hold the 
prices down. 

I can still get packs done for you before the semester starts if you 
wish., we have history with the publishers su getting them dune I 
can accomplish. As I said before you l~uw I will du what I can for 
you and your students. 

So just let me l~uw...be pleased tu help! 

Best, 

Chuck 
Chuck Suckell 
Cuurse Pack Publishing Manager 
UNC Chapel Hill 
(2[3 1530 Daniels Bldg. 
Chapel Hill, NC 27599 
919-%2-4708 uffice 
919-%2-3759 ~ax 
[cid:3332852447 1783124] 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, August 18, 2009 12:18 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

AFAM 101 Syllabus 

101 -SYL.Fall09. doc 

Dear Debby: Attached is the syllabus for AFAM 101. I will make copies 
for my class. Sincerely, Charlene Regester 



Instructor: Dr. Charlene Regester 
Class Time: T/Th 9:30-10:45 
Place: GA 105 
noon 
Section: 2 

AFAM 101 THE BLACK EXPERIENCE 
Fall 2009 
Office: 204 Battle 
Office Hours: Th 11:00 a.m. -12 

COURSE DESCRIPTION: 
AFAM 40 is designed to examine slavery from its inception to its virtual demise in North America in 1865. This 

examination of slavery explores its beginning, which can be traced to the practice of slavery in Greek and Roman Empires, the 
organization of the slave trade, the widespread development of slavery throughout the diaspora, the demise of this institution, and 
the impact that slavery would have on American society. 

Ancient slavery is examined to provide an understanding as to how slavery evolved. The ideological as well as political 
factors influencing the emergence of this institution are explored. Arguments attempting to legitimize the practice of this institution 
are introduced, debated, and examined. 

The organization and structure of the slave trade is introduced to reveal how this economic system of labor while capital 
producing, was similarly engaged in the exploitation of humans. Arguments regarding labor systems, capitalism, and business 
practices are reviewed. 

In the sixteenth, seventeenth, and eighteenth centuries, slavery became widespread throughout the diaspora. Slavery was a 
practice that a variety of European powers engaged in and competed for dominance in this trade. Institutions of slavery began to 
emerge throughout the diaspora and their existence in other parts of the world are compared and contrasted to slavery as it evolved 
in North America. Slave religion, culture, and family are among those aspects of slave life that are treated in this course. 

The decline of slavery is examined to provide an understanding as to why slavery lost its popularity and appeal. The 
abolition of slavery is traced and issues surrounding its dissolution are explored. Free Blacks involved in the abolition of slavery and 
those who attempted to assert themselves following their enslavement, are explored in detail. This examination of slavery attempts to 
provide the historical context within which slavery was introduced, developed, and ultimately dissolved while providing an 
understanding of the black experience prior to 1865. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Three 
examinations will be given during the semester. These examinations will consist of two tests and one final exam which will 
collectively constitute 3/4’s of your grade. The remaining part of your grade will consist of a paper which must be completed and 
submitted by the stated deadline. This paper must adhere to basic rules on academic style i.e. Chicago Manual of Style or MLA 
Handbook of Style. 

REQUIRED TEXTS 
Blassingame, John W. The Slave Community: Plantation Life in the Antebellum South. New York: Oxford University Press, 1972. 

Palmer, Colin. Passageways: An Interpretive History of Black America to 1863. Orlando, Florida: Harcourt & Brace Publishers, 
1997. 

Walker, Margaret. Jubilee New York: Bantam Books, 1966. 

SECONDARY TEXTS 
Mullane, Deirdre, ed. Crossing the Danger Water: Three Hundred Years of African-American Writing. New York: Anchor Books, 

1993. 
Thompson, Vincent. The Making of the Diaspora in the Americas 1441-1900. New York: Longman, 1987. 

COURSEPACK 
In addition to the texts required for this course, a course pack has also been compiled and contains articles relevant to 
materials introduced in class. 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to write a paper approximately 5-7 pages in length. This paper is due on or before October 27, 

2009. 

GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 

EXAMS: There will be three scheduled examinations which must be taken on the dates specified. No make-ups will be 
given. 



WEEKLY CLASS SCHEDULE 

ATTENDANCE: Class attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: Class participation is encouraged. 

FINAL EXAM: THURSDAY, December 17, 2009 - 8am 



Week I 

Week II 

Week III 

Week IV 

Week V 

Week VI 

Week VII 

Week VIII 

Aug. 25- Aug. 27 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 

Sept. 1 - Sept. 3 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
"Old African Blasphemer" 

Sept. 8 - Sept. 10 
Organization and structure of the 

slave trade 
Impact of the slave trade on 

European and African Societies 
Middle Passage 

Sept. 15 - Sept. 17 
Evolution of slavery in Latin 

America 
Introduction to Racial Slavery in 

North America 
"Amistad" Part I 

Sept. 22 - Sept. 24 
Racial slavery in North America 

during the 17th century (Cont.) 
Indentured servitude vs. slavery 

FIRST EXAM 

Sept. 29 - Oct. 1 
Development of Plantation 
Societies in the Americas 
Slave Community 
"New York Burial Ground 
Project" 

Oct. 6 - Oct. 8 
Slave Culture 
Linguistic Patterns 

Oct. 13 - Oct. 15 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
"Half Slave/Half Free" 

Week IX Oct. 20 
Slave Religion 
Patterns of Resistance 
"Amistad" Part II 

FALL BREAK 
PAPER DUE October 27 

Week X Oct. 27 - Oct. 29 
Slave Revolts 
Haitian Revolution 
Runaways/Maroons 
"Slave Resisters and Slave 
Catchers" 
SECOND EXAM 

Week XI 

Week XII 

Nov. 3 - Nov. 5 
Underground Railroad 
Legal Status of Free Blacks 
"Flight to Freedom" 

Nov. 10- Nov. 12 
Free Blacks 
Schools 
Churches 

Week XIII Nov. 17- Nov. 19 
Newspapers 
Literary Societies 
"Glory" 

Week XIV Nov. 24 
Mutual Aid Societies 
Abolition Movement 
Thanksgiving Holiday 

Week XV Dec. 1- Dec. 3 
Black Abolitionists 
White Abolitionists 

Week XVI Dec.8 
Course Evaluation 
Review for Final Exam 



WEEKLY CLASS SCHEDULE 

FINAL EXAM: THURSDAY, December 17, 2009 - 8am 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, August 18, 2009 12:26 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: AFAM 276 Syllabus 

276-Fall 09Tuesday sched.doc; 276-Fall09Tuesyllabus.doc 

Dear Debby: Attached is the AFAM 276 syllabus. I will also call later 
today regarding a student who needs a grade and has not completed the 
work. She wants me to average whatever she has and submit something on 
her behalf. Sincerely, Charlene Regester Quoting Deborah Crowder 
<dacrowde@email.unc.edu>: 

Are you sure? We can make them if you want. Hope all is well withyou, dc 

regester@email.unc.edu wrote: 
>> Dear Debby: Attached is the syllabus for AFAM 101. I will make 
>> copies for my class. Sincerely, Charlene Regester 



August 25 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
"Ethnic Notions" 

September 1 
Emergence of All-Black Cast 

Films 
The Birth of a Nation 
Emergence of Black Actors 
"Hallelujah" 

September 8 
Rise of Black Film Stars 
1910- 1920 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
"Emperor Jones" 

September 15 
Black Independent Filmmaker 

Oscar Micheaux 
Black Westerns 
"Race Movies"/"Within Our 

Gates" 

September 22 
Servants and Maids Dominate 

the Screen Image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
"Imitation of Life" 

September 29 
Entertainers as Film Stars 
Lena Horne 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940 - 1950 

TUESDAY WEEKLY SCHEDULE 
"Lost Boundaries"/"Intruder in 
the Dust" 

October 6 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
"No Way Out" 

October 13 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
"In the Heat of the Night"/ 
"A Raisin in the Sun"/"Shaft" 

October 20 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
"Cooley High" 

FALL BREAK 
PAPER I DUE October 20 

October 27 
Impact of Black Exploitation 

Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grier 
1965 - 1970 
"A Soldier’s Story" 
MID TERM EXA M 

November 3 
Decline of Black Exploitation 
Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
"Devil in a Blue Dress" 

November 10 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
1975 - 1980 
"Boyz’n’the Hood" 

November 17 
Black Comedians (Cont.) 
Eddie Murphy 
Whoopi Goldberg 
Impact of "The Color Purple" 
Introduction to the 1990s 
John Singleton 
1980 - 1985 
"Great Debaters" 

November 24 
Contemporary African American 

Filmmakers 
Spike Lee as Producer, Director, 

& Actor 
1985 - 1990 
African American Cinema in the 
1990s 
"Get on the Bus"/"He Got 

Game"/"Do the Right Thing"/ 
"Bamboozled"/"Twenty-Fifth 
Hour"/"Human Stain" 
THANKSGIVING 
PAPER II DUE November24 

December 1 
Intro to New Decade of 2000 
Blacks-Academy Awards 
"Green Mile"/"Training 

Day"/"Monster’s Ball"/"Ray"/ 
"Last King of Scotland" 
"D~j~ vu" 

December 8 
Contemporary Representations 
"American Gangster"/ 
"Shadowboxer" 
Course Evaluation 
Review for Final 

FINAL EXAMINATION: Saturday, December 12, 2009 4pm 



AFAM 276 - THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester Meeting Time: 3:30-6:20 T 
Office: 204 Battle Hall Meeting Place: 105 Gardner 
Office Hours: TH 11:00am-12 noon 
TUESDAY 

COURSE DESCRIPTION 
Fall 2009 

African Americans have been involved in the cinema industry and have made significant contributions to 
filmmaking. They have participated as writers, directors, producers, actors, etc. and have played a key role in the 
development of this industry. Although African Americans have contributed to the growth and development of the 
cinema industry, rarely have their efforts been recognized or their contributions to the filmmaking industry been noted. 
Film histories often exclude the African American in their reporting of cinema history or provide minimal coverage of the 
African American and his involvement in this industry. Thus, AFAM 276 is a critical, historical, and theoretical 
examination of the African American in cinema from the 1900s to the present. This examination will seek to analyze 
their role on screen; will explore how stereotypical representations of the African American developed; and will 
investigate the efforts of a number of African American actors and actresses who attempted to subvert these 
representations. 

This examination is essential to understanding the black experience in the United States. It is well known that 
the media is an integral part of American society and has often been credited with molding and shaping existing 
attitudes regarding its ethnic and cultural diversity. Therefore, examining the role of the African American and their 
representations in cinema will serve to provide a better understanding of the black experience in American society and 
will serve to provide a better understanding of the role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the 
motion picture industry and to reveal how blacks were initially portrayed on screen. The emergence of all-black cast 
films from 1910 to 1920 is examined to determine why these films developed and why audiences craved these screen 
images. The more sophisticated all-black cast films produced from 1920 to 1930 are examined to determine why these 
films increased in popularity and why black film stars began to emerge. African American screen images in motion 
pictures from 1930 to 1940 are examined to reveal how the African American image began to change from that of a 
subservient to a more assertive and humane individual. Representations of African Americans from 1940 to 1950 are 
examined to determine how and why black entertainers, particularly musicians, began to dominate the screen. Films 
produced from 1950 to 1960 are examined to investigate how the integrationist era began to influence the screen image 
of the African American. Black screen images from 1960 to 1970 are examined to determine how the resurgence of 
black pride influenced this representation and how this resurgence of black pride led to the development of black 
exploitation films. Black exploitation films are examined to determine why they began to decline in popularity and why 
black audiences began to demand more quality black films. African American representations from 1980 to 1990 are 
examined to reveal how black comedians began to dominate the black screen image and to determine the impact new 
black filmmakers have on the contemporary representation of the African American in cinema. The preponderance of 
black filmmakers in the decade of the 1990s is examined to determine how they influenced and shaped filmmaking in 
this period. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest 
speakers. Two examinations (a midterm and final exam) will be given during the semester. Students are required to 
submit two papers (7-9 pages in length) examining the portrayal of the African American in motion pictures. These 
papers must be completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA 
Handbook of Style, Turabian, etc). 
TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. New 

York: Continuum (1989). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representinq Blackness: Issues in Film and Video New Brunswick, N J: Rutgers UP, 1997. 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster 

(1988). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writinq Himself into History. New Jersey: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Cripps, Thomas. Slow Fade to Black: The Ne.qro in American Film, 1900-1942. New York: Oxford University Press 

(1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Green, J. Ronald. Strai.qht Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 
OTHER RESOURCES: 
The Sonja Haynes Stone Center for Black Culture and History 
http://www.lib.unc.edu/stone/afam film guide.html 
ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 



3. Students are required to write two papers (7-9 pages) due on October 20, 2009 (PAPER I) and November 24, 2009 
(PAPER II). 
GRADING 
Midterm 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two 
examinations (midterm and final) 
that must be taken on the dates 
specified. 
ATTENDANCE: Class attendance 
is mandatory. 
CLASS PARTICIPATION: Class 
participation is encouraged and 
will influence your final course 
grade. 



AFAM 276 REGESTER 
SPRING 2009 

GUIDELINES FOR PAPER II 

As part of the course requirements, each student is required to submit a second paper. Your paper should critically 
examine any topic related to the intersection of race and cinema in the post-1950 period. The topics below are being 
provided to assist you with developing a final paper topic. This paper should be 7-9 pages in length and must adhere 
to the following guidelines. The paper should be argumentative, reflects your ability to critically read race in 
cinema, and requires that you consult a variety of sources including: class lectures, assigned reading materials, 
course pack, reserve reading material, videotapes on reserve at Media Resources Center, etc. Consult journal 
articles, books, documents, etc. and do no limit your search to materials provided exclusively on-line. This paper 
constitutes one-fourth of your grade and should reflect your best effort. 

1) Select a motion picture that has been re-made and examine how these versions compare to or 
differ from each other in their representation of African Americans on the screen. 
The Defiant Ones (Sidney Poitier & Tony Curtis)/Fled (Laurence Fishburne); 
A Time to Kill (Samuel Jackson)i To Kill a Mockingbird; 
Cry the Beloved Country (Sidney Poitier, CaI~ada Lee)/Cry the Beloved Country 
(James Earl Jones); Shaft (1971, Richard Roundtree)/Shaft (2000, Samuel L. Jackson); King Kong (1933)/King 
Kong (2005) 

2) Examine how African American physicians historically have been transformed on screen in :films such as No 
Way Out, Guess Who’s Coming to Dinner, Eve’s Bayou etc. Assess whether or not their screen image 
has improved or deteriorated. 

3) Examine the construction of race in fihns involving serial killers (i.e. Summer of Sam, Kiss the Girls, Seven). 
4) Select an actor or actress and develop a guiding argument that will allow you to examine his/her body of works with 

respect to how they have been transformed on screen (Denzel Washington, Angela Bassett, Laurence Fishbume, 
Whoopi Goldberg, Samuel Jackson, Morgan Freeman, Jada Pinkett, Vivica Fox, Alfre Woodard, Halle Ben3./-, Will 
Smith, Cuba Gooding, Terence Howard, Forest Whitaker, etc.) 

5) Examine how the African American family has been presented on screen from the 1960s to the present (i.e. Once 
Upon a Time When We Were Colored, A Raisin in the Sun, The Preacher’s Wife, Eve’s Bayou, Crooldyn, 
Inkwell, Soul Food, Beloved, Color Purple, etc. ) 

6) Examine how African Alnericans in the military have been presented on the screen (i.e. Glory, A Soldier’s Story, 
Tuskegee Airmen, Buffalo Soldiers, Courage under Fire, Crimson Tide, Three Kings) 

7) Assess how institutions of higher learning have been depicted on screen (i.e. School Daze, 
Higher Learning, Great Debaters, etc.) 

8) Examine how interracial relationships have been reconstructed on screen (i.e. Guess 
Who’s Coming to Dinner, One Potato, Two Potato, Jungle Fever, Body Guard, Jackie Brown, 
Bulworth, Mississippi Masala, One False Move, Monster’s Ball, Something New, Shadowboxer). 

9) Explore the relationship between rap artists and cinenm (Ice Cube, Ice Tea, Queen Latifah, 
Tupac, HeaD" D, Will Smith, Mos Def, Snoop Dog, Fifty Cents, Ludacris, Xzibit, Outkast, Bow Wow, Nelly, Eve, 
Colmnon) 

10) Examine how black militancy has been transformed on the screen (i.e. Panther, Malcolm X). 
11) Examine the evolution of black horror films in cinema (i.e. Blacula, Tales from the Hood, 

Def by Temptation, To Sleep with Anger, Last Vampire in Brooklyn, Scream Blacula Scream, Candyman) 
12) Assess how black male camaraderie has been "transformed on screen and discuss how black 

masculinity is presented in these films (i.e. Cooley High, Boyz in the Hood, Juice, New Jack City, Menace II 
Society, Get on the Bus, Five Heartbeats, The Best Man, The Wood, Life, Baby Boy, Drumline, The 
Brothers, Idlewild, Barbershop, etc. ) 

13) Compare and contrast the black detective to the white detective (i.e. Shaft vs. James Bond, Seven, Enemy of the 
State, True Crime, Kiss the Girls, Man on Fire, High Crimes, Inside Man, D6j~ vu, Shaft, etc.) 

14) Examine Black/White Buddy Fihns (i.e. Danny Glover, Eddie Murphy, Keelmn Wayans, 
Morgan Freeman -- Lethal Weapon I, II, III, IV, Shawshank Redemption, Seven, Beverly Hills 
Cops, The Last Boy Scout, Kiss the Girls, Money Train, Pulp Fiction, Training Day, Miami Vice) 

15) Explore Black Love as reconstructed in cinema (i.e. Lady Sings the Blues, A Warm 
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December, Poetic Justice, Higher Learning, Love Jones, Boomerang, A Thin Line 
Between Love and Hate, Jason’s Lyric, What’s Love Got To Do With It, Waiting to 
Exhale, Love Jones, How Stella Got Her Groove Back, The Preacher’s Wife, Why Do Fools 
Fall in Love, What’s Love Got To Do With It, Love and Basketball, Disappearing Acts, Why Did ! Get 
Married, Deliver Us From Eva, etc.) 

16) Examine the evolution of the drug dealer on the screen (Superfly, New Jack City, Juice, Menace II Society, Boy z 
’n theHood, Sugar Hill, Hustle and Flow) 

17) Examine black westerns in cinema (i.e. Buck and the Preacher, Posse, Wild Wild West) 
18) Examine black female camaraderie as transformed on the screen (i.e. Set It Off. Waiting 

to Exhale, Soul Food, How Stella Got Her Groove Back, Dream Girls). 
19) Critically examine the works of a contemporary black filmnmker (i.e. Spike Lee, Bill Duke, Forest Whitaker, Julie 

Dash, Mario Van Peebles, John Singleton, F. Gary Gray, Robert Townsend, Kasi Lemons, Carl Franklin). Explore 
the impact of his/her works on the African American screen image and spectators. 

20) Examine black bio-films or bio-pics (Malcolm X, Dorothy Dandridge Story, Hurricane, Ali, Ray, Last King of 
Scotland). 

21) Explore fihns that attempt to examine the issue of transgressing racial difference (i.e.Watermelon Man, Soul Man, 
White Man’s Burden, True Identity, Bulworth, Human Stain) 

22) Compare and contrast black exploitation films to ’~hood" :films produced in the early 1990s (Boyz N the Hood, 
Menace II Society, Juice, Sugar Hill). 

23) Examine African American histo~ when transformed on the screen (Rosewood, Ghosts of Mississippi, Malcolm X, 
The Tuskegee Airmen, Josephine Baker Story, Mississippi Burning, Lean On Me, Glory, Amistad, Dorothy 
Dandridge, Medgar Evers Story, Four Little Girls, The Last King of Scotland) 

24) Examine the African American athlete when transformed on the screen (Cooley High, 
Cornbread Earl and Me, Boyz n’ the Hood, He Got Game, Hurricane, Jerry Maguire, All, Remember the 
Titans, Any Given Sunday, Million Dollar Baby, etc.) 

25) Examine the African American novel when transformed on the screen (Devil in a Blue 
Dress, Beloved, Waiting to Exhale, Color Purple, Once Upon A Time When We 
Were Colored, Knock On Any Door, Native Son, How Stella Got Her Groove Back, I Know 
Why the Caged Bird Sings, Their Eyes Are Watching God, Disappearing Acts) 

26) Examine the black male/female as a gangster/criminal (i.e. Hoodlum, Rage in Harlem, Jaclde Brown, 
Set It Off, New Jack City, Menace to Society, Boy z N the Hood, Hurricane, True Crime, Green Mile, Life, 
Idlewild, Hustle and Flow) 

27) Examine black presidents/leaders (Mandela and DeKlerk, Malcolm X, Deep Impact, The Last King of Scotland) 
28) Examine the representation of African American athletes in documenta~ films (Hoop 

Dreams, When We Were Kings). 
29) Examine black father/son relationships (i.e. Boy z N the Hood, He Got Game, Baby Boy, John Q, Pursuit of 

Happiness, etc.) 
30) Examine the construction of race - whiteness/blackness (i.e. Bulworth, Jaclde Brown, 

Summer of Sam, American History X, Bamboozled, Remember the Titans, Crash). 
31) Examine the neutralization of blackness in cinema (i.e. Deep Blue Sea, Bone Collector, Pelican Brief, Man on Fire). 

ALL PAPERS MUST ADHERE TO THE FOLLOWING GUIDELINES: 

1) Title page that includes the title of paper, full 
name, PID number 
2) Typed and Double-Spaced/Times New Roman 
Style Preferred 
3) Adhere to basic rules on Grammar and Style 
4) Contain Footnotes or Endnotes (Parenthetical 
Documentation is acceptable) 

5) Include Bibliography 
6) Legible, Near Letter Quality or Better (Original Dark 
Copies) 
7) Pages shouhl be Numbered and in Correct Order 
8) Please do not print paper on front and back 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, August 27, 2009 4:24 PM 

@aol.com 

Fwd: [Miicm~- a~d- afro- amefi cain- studies- thculty] Atiican Studies Certificate 

Africm~ Studies Graduate Courses.pdf 

..... Forwarded message from mlambert@email.unc.edu ..... 
Date: Thu, 27 Aug 2009 16:22:26 -0400 

From: ]Vhchael Lambert <mlambert@email.unc edu> 
Reply-To: Michael Lambert <mlamberi@email.unc.edu> 
Sut~ject: [african-and-afi-o-american-smdies-[’aculD’] African Studies 
Certificate 

To: a frican-and-afro-american-s tudies-faculty 
<a:[‘rican-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

Dear Colleagues, 

The African Studies (;enter is in the process of establishing a graduate 
certificate program in African Studies (to be aNninistered by the 
Center and offered by the Dept). As part of the process we need to 
submit a list of pre-approved courses for the program You will find a 
copy of the list in the attached document. Please let us know if you 
have any 400 or higher courses that are not listed and which you 
believe should be, or if any of the listed courses should be removed 

Many thanks in advance for you help and :[’eel free to contact me if you 
have any questions. 

Mike 

-- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 

..... End forwarded message ..... 



Preliminary List of UNC Courses Preapproved for the Africa Studies Graduate Certificate 

Course 
AFRI 

AFRI 

AFAM 

AFRI 

AFRI 

AFRI 

AFRI 

416 

430 

Long Title 
Human Rights and Social Justice 
Movements in Africa 

Comparative Studies in Culture, Gender 3 
and Global Forces 

474 Key Issues in African and Afro-American 3 
Linkages 

480 Ethnography of Africa 

520 Contemporary Southern Africa 

521 East African Society and Environment 3 

522 West Africa: Society and Economy in the 3 
Twentieth Century 

Cr                      Description 
3 Prerequisite, AFRI 101 or equivalent. Examines key theoretical and 

philosophical debates on human rights and explores how they have 
informed major themes of human rights struggles in Africa. 

(AFAM 4301130, WMST 430/130) Prerequisite, permission required. 
Examines participatory development theory and practice in Africa and the 
United States in the context of other intervention strategies and with 
special attention to culture and gender. Requires two to four hours a 
week of community service. 

(AFRI 4741174) For advanced undergraduates and graduate students. 
This course is intended to explore theoretical and methodological issues 
concerning the historical linkages between African and Afro-American 
peoples. 

3 By examining ethnographic texts, students will learn about topics in 
African studies such as systems of thought, aesthetics, the economy, 
politics, social organization, identity, and the politics of representation. 

instructor 
Sahle, Staff 

Dunbar, Staff 

Selassie, Staff 

Lambert, Staff 

(PWAD 520/121) Prerequisite, AFRI 101 or equivalent. Study of the Nyang’oro, Staff 
history, politics, and economic development of southern Africa in the 
twentieth century. 

Prerequisite, AFRI 101 or equivalent. Study of the history, politics, and Nyang’oro, Staff 
economic development of Kenya, Uganda, and Tanzania in the twentieth 
century. 

Prerequisite, AFRI 101 or equivalent. Interdisciplinary course on twentieth-Lambert, Dunbar, Staff 
century west Africa. Topics vary but are likely to include demography and 
health, gender, urbanization, labor, religion and politics, and education. 

AFRI 523 Central Africa: The Politics of 
Development 

Prerequisite, AFRI 101 or equivalent. Study of the postcolonial political 
economies of central African states, with emphasis on the state’s role in 
development, the changing character of state/society relationships 
(including recent pressures for democratization), and the local impact of 
regional and global external linkages. 

Staff 



AFRI    524 North-East Africa 3 Selassie, Staff 

AFRI 

ANTH 

ANTH 

ARAB 

ARAB 

ART 

ART 

ART 

540 21st Century Scramble 

422 Anthropology and Human Rights 

626 African Cultural Dynamics 

434 Modern Arabic Literature in Translation 

453 Film, Nation, and Identity in the Arab 
World 

453 Africa in the American Imagination 

487 African Impulse in African African- 
American Art 

488 Contemporary African Art 

Prerequisite, AFRI 101 or equivalent. This course covers the history of 
colonial governments between the end of World War II and the onslaught 
of decolonization (1919-1994) in north-east Africa and the region’s 
political systems thereafter. 

Prerequisite, AFRI 101 or equivalent. Examines the 21st-century global 
competition for African resources and compares it to the 19th-century 
"scramble for Africa." Major actors include the European Union, the 
United States and China. 

M. Lee 

3 An examination of human rights issues from an anthropological 
perspective, addressing the historical formation of rights, their cross- 
cultural contest and the emergence of humanitarian and human rights 
organizations on a global scale. 

3 In-depth reading of several books and articles that consider the Staff 
interaction between indigenous African traditions and intrusive colonial 
and post-colonial forces. Emphasis on class discussion. Short papers 
and individual projects. 

3 Course treats a variety of themes and genres of Arabic literature from the Staff 
mid-20th century to the present. 

3 Introduction to the history of Arab cinema from 1920s to present. Covers Yaqub, Staff 
film industries in various regions of the Arab world and transnational Arab 
film. All materials and discussions in English. 

3 (AFRI 453) Prerequisite, art history or permission of the instructor. Magee, Staff 
Examines the ways African art appears in United States popular culture 
(advertisements, magazines, toys, films, art) to generate meanings about 
Africa. Addresses intersecting issues of nationalism, multiculturalism, 
imperialism, nostalgia, race. 

3 (AFAM 487/081) This class will examine the presence and influences of Magee, Staff 
African culture in the art and material culture of Africans in the Americas 
from the colonial period to the present. 

Redfield, Staff 

(AFRI 488) Prerequisite, ART 152 or 155 or permission of the instructor. 
Examines modern and contemporary African art (1940s to the present) 

for Africans on the continent and abroad. Examines tradition, cultural 
heritage, colonialism, postcolonialism, local versus global, nationalism, 
gender, identity, diaspora 

Magee, Staff 



ART    561 3 Anderson, Staff 

ART 

Art of Medieval Islamic Spain and North 

Africa 

957 Seminar in African Art: 

Prerequisite, ART 154 or permission of the instructor. This course 
introduces the art and architecture of medieval Islamic Spain and North 
Africa between the eighth and 16th centuries. 

This course explores the unfolding of modernisms in Africa and their 
affect on artistic production during the twentieth century with an eye 
toward understanding the nuances and complexities of their various 
forms and their relationships with European modernism. We will begin 
with theoretical discussions of modernism and its global manifestations 
and then look at specific African case studies through various geographic 
locales (Ethiopia, Nigeria, Mall, Senegal, South Africa, Zimbabwe) and/or 
specific media (painting, photography, sculpture, textiles). 

Magee, Staff 

PLAN 

COMM 

DRAM 

ECON 

ECON 

685 Water and Sanitation Planning and 
Policy in Lesser Developed Countries 

649 Third World Media 

475 

851 

Costume History: Africa, Asia, and 
Arabia 

Health Economics for Developing 
Countries 

966 Seminar in Economic Development 

(ENVR 6851286) Permission of the instructor. Seminar on policy and 
planning approaches for providing improved community water and 
sanitation services in developing countries. Topics include the choice of 
appropriate technology and level of service, pricing, metering, and 
connection charges; cost recovery and targeting subsidies to the poor; 
water venting; community participation in the management and operation 
of water systems; and rent-seeking behavior in the provision of water 
supplies. 

3 The cultural and educational uses of radio and television are studied in 
the developing countries of Africa, Latin America, and India. Emphasis 
will be placed on the new electronic media and their effectiveness in 
serving developing countries. 

3 A survey of the traditional costume forms on the African Continent, in 
Asia (China, Japan, India), and on the Arabian Peninsula. 

3 Prerequisites, ECON 710 and 771 or permission. Major topics are: how 
health and development are related, the demand for health services, cost- 
benefit and cost-effectiveness analysis, and methods for financing health 
care in developing, resource-constrained nations. 

1-3 This course is an introduction to the literature and research methods of 
economic development and transition economies. 

Whittington, Staff 

Staff 

Owen, Staff 

Akin 

Conway 



EPID 756 Meshnick, Pettifor, Staff 

EPID 

GEOG 

GEOG 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

757 

Control of Infectious Diseases in 
Developing Countries 

Epidemiology of HIV/AIDS in Developing 
Countries 

445 Medical Geography 

452 Mobile Geographies: The Political 
Economy of Migration 

504 African Intellectual History 

534 The African Diaspora 

535 Women and Gender in African History 

540 

541 

542 

African Intellectual History: Discourse, 
Knowledge, Politics 

African Environmental History: Ecology, 
Economy, and Politics 

Development in Africa and its 
Discontents 

3 Prerequisite, EPID 6001160]. Epidemiology and control of selected 
infectious diseases prevalent in developing countries. Course involves 
lectures, critical discussions of published articles and a final group 
project. 

3 Prerequisite, EPID 6001160]. This course examines the epidemiology of 
AIDS from an international perspective. It considers the AIDS pandemic 
in a broad epidemiology perspective, including key aspects of basic, 
clinical and social science. 

Behets, Weir 

3 The human ecology of health is studied by analyzing the 
cultural/environmental interactions that lie behind world patterns of 
disease distribution, diffusion, and treatment, and the ways these are 
being altered by development. 

3 This course explores the contemporary experience of migrants. Various 
theoretical approaches are introduced, with the emphasis on a political 
economic approach. 

3 This course traces Africa’s modern intellectual history, exploring such 
topics as Africa’s place in history, African nationalism, pan-Africanism, 
the problem of colonialism, and the meaning of progress. 

3 A comparative examination of the movements, experiences, and 
contributions of Africans and people of African decent from the period of 
the Atlantic slave trade to the present. 

3 (AFRI 535/182) Analysis of historical transformations in Africa and their 
effects on women’s lives and gender relations. Particular themes include 
precolonial societies, colonialism, religious change, urban labor, 
nationalism, and sexuality. 

Staff 

Cravey 

Lee, Staff 

Lindsay, Staff 

Burrill, Lindsay, Staff 

3 This course traces Africa’s modern intellectual history, exploring such Lee, Staff 
topics as Africa’s place in history, African nationalism, pan-Africanism, 
the problem of colonialism, and the meaning of progress. 

3 This course addresses the major themes of the environmental Lee, Staff 
history of Africa with an emphasis on issues of local ecology, 
land use, and labor and the struggles over these issues. 

3 This course examines the changing meanings of the idea of development Lee, Staff 
in Africa and the role that Africans have played in shaping these 
meanings from the late 19th century. 



HIST 

HIST 

HPAA 

INTS 

INTS 

LAW 

MHCH 

MHCH 

543 Histories of Health and Healing in Africa 3 

722 

660 

405 

406 

457 

716 

722 

Readings in Contemporary Global 
History 

International and Comparative Health 
Systems 

Comparative Political Economics of 
Development 
Transitions to Democracy 

African Law and Development 

International Family Planning and 
Reproductive Health 

Issues in International Maternal and 
Child Health 

This course focuses on the historical, social, medical, cultural, policy, and Lee, Staff 
economic aspects of health and health crises in Africa. 

Focus on the 19th and 20th centuries. Mixing theory, case studies and 
comparisons, the readings reflect disciplinary diversity. 

Lee 

3 Methods of comparing health systems, examinations of related national Fried and Harris 
health systems, and analysis of related high prevalence health issues. 
Fall. Fried, Harris. 

3 Political, economic dynamics of selected countries in Asia, Latin America, Sable, Staff 
Caribbean, and Africa. 

3 Transitions to liberal democratic political structures in Latin America, Staff 
Asia, Africa, and the former Soviet bloc. 

3 This course will critically examine the so-called Law and Development Kelley, Staff 
Movement, particularly as it has played out across the African Continent. 
The course will assess law and development in Africa from an 
interdisciplinary perspective, drawing on legal texts such as state 
constitutions and statutes, and upon readings in History, Anthropology, 
and Political Science. The inquiry will include several case studies of 
recent law reform efforts in specific African countries. 

3 Permission required for nonmajors. Course helps gain knowledge and 
understanding of health, social, and community-related dynamics that 
contribute to the reproductive health status of adoloscents and adults in 
less developed countries. Three lectures hours per week. 

3 Permission required for nonmajors. The course focuses on key Singh, Staff 
issues concerning the health status and needs of mothers and children, 
primarily but not exclusively in the developing world. Topics include 
primary health care; measurement and indicators of health status; levels 
and patterns of maternal and child morbidity and mortality; major 
programmatic intervention; oral rehydration therapy; and national policy 
orientations towards the health needs of these two groups. 

Bloom, Curtis, Staff 

NUTR 745 International Nutrition Provides a broad overview of international nutrition research issues, 
programs and policies. Topics will include micronutrient deficiencies, 
child feeding and growth, determinants of under- and over-nutrition, 
chronic disease and nutrition, food fortification and supplementation and 
nutrition intervention programs and policy. 

Bentley, Adair 



POLl 

POLl 

PUBH 

POLl 

PUBH 

PLCY 

PLCY 

SOCI 

SOCl 

431 

449 

African Politics and Society 

Human Rights and International Criminal 
Law 

420 AIDS: Principles, Practices, Politics 

744 

510 

785 

African Politics: Challenges of 
Democratization and Development 

Interdisciplinary Perspectives in Global 
Health 

Public Investment Theory and 
Techniques 

895 Topics in Poverty and Human Resources 

419 Sociology of the Islamic World 

45O Theory and Problems of Developing 
Societies 

3 

3 

Prerequisite, POLl 131 or 241, or AFRI 101. Comparative analysis of 
state-society relations in selected postcolonial African countries. 

This course examines international efforts to punish genocide, crimes 
against humanity, and war crimes. The evolution of international criminal 
law, jurisdiction, remedies, problems, alternatives, and recent case 
studies is included. 

This course offers participants a multi-disciplinary perspective on 
acquired immunodeficiency syndrome (AIDS) --its etiology, immunology, 
epidemiology and impact on individuals and society. How AIDS is framed 
by a society determines not only how sick persons are treated by the 
degree to which the rights of the individual are upheld. 

Study of the politics of development in contemporary Africa, with 
emphasis on changing state society relations, the roles of peasants and 
women in politics, and prospects for democratization. 

This course explores contemporary issues, problems, and controversies 
in global health through an interdisciplinary perspective. It examines the 
tapestry of social, economic, political, and environmental factors that 
affect global health, and will cover the major determinants of, and 
responses to, poverty and health in developing countries. 

Theory and techniques of public investment planning and cost-benefit 
analysis involving synthesis of economic, political and technologic 
aspects. Special focus on project and program evaluation in the Third 
World. 

3 Topics covered include poverty, welfare and human resources from an 
economic perspective. For students wanting to specialize in social and 
behavioral approaches to the study of population and demographic 
phenomena. 

3 Investigates issues such as tradition and social change, religious 
authority and contestation, and state building and opposition in Muslim 
societies in the Middle East and around the world. 

Theories concerning the development process (motivational vs. 
institutional economics vs. political and social development; similarity of 
sequential states and outcomes) will be related to policy problems facing 
the developing nations. 

Reynolds, Staff 

Lefebvre, Staff 

Strauss 

Staff 

Bentley, Van Vliet, Staff 

Whittington, Staff 

Handa 

Kurzman, Staff 



WMST 890 3 Booth Graduate Seminar on Human Rights, 
Feminism, and Sexuality 

This course is part of the Human Rights Cluster and is offered to 
graduate students from all departments. We will discuss the history, 
discourse, and applications of "human rights" by examining the 
perspectives and experiences of feminist or women’s rights activists. 
Focusing in particular on campaigns around sex work, HIV/AIDS, and 
"sexual orientation" and "gender identity," we will study how feminist and 
sexual/gender rights activists have critiqued and used "human rights" 
discourse to get national governments and the international community to 
see women and sexual/gender minorities as "humans." 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, August 31, 2009 5:32 PM 

@aol.com 

Fwd: Re: [a£rican-and-a~-a~nelicaJ~-studies-t~culty] Debby is here Ii~r one more month 

..... Forwarded message from bselassi@email unc.edu ..... 
Date: Mort, 31 Aug 2009 17:13:45 -02/.)0 

From: bselassi@email.unc.edu 
Reply-To: bselassi@email uric edu 
Subject: Re: [aIidcan-and-afro-american-studies-facul~z] Debby is here 
for one more month 

To: african-and-afro-american-studies-facu lty 
< african-an d-afro-american-st udies-faculty @lis tserv.un c edu> 

Thank God ]2~r Debby, now and for ever more!! 

Quoting T~n McMillan <tjm 1 @email.unc.edu>: 

Dear colleagues -- 

Debby has graciously agreed to stay in her position until the end of 
September in order to resolve a number of hanging ~ssues. She, 
Julius, and I intend to complete this unfinished business but she 
will not be able to take on any new tasks if she is ever to actually 
enjoy her retirement. Please be considerate of her workload and 
offer her your thanks for her continued presence 

Take care and best wishes for an excellent fall semester 

T~n 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: bselassi@email.unc.edu 

--- You are currently subscribed to 
african-and-afro-american-studies-facul~" as: regester@email.unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, September 10, 2009 8:46 AM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

Re: On line Course 

Dear Tim: Currently, ~ve are now into Lesson 3 but under required 
viewing -- while I have located one of the videos, I am unsure about 
the ones listed: Let Him Return; The Slave Coast; Middle Passage. Do 
you kno~v of these videos and where they are located? A student has sent 
an inquiW and I have to respond but I have no clue about these videos. 
I will be in the department today right at’ter my class. Thanks much for 
your assistance. Sincerely, Charlene Regester Quoting tjml 
<tjml @email.unc.edu>: 

Dear Dr. Regester -- 

I will be in my office at 11 on Thursday and would be very happy to show 
you the on-line environment See you then and take care. 

McMillan 

On Mort, 24 Aug 2009 14:09:21 -0400, regester@email uric edu wrote: 
>> Dear Tim: I am tlying to learn how to do the on-line course? Thus, I 
>> would like to meet with you where we can use a computer. I will be in 
>> the office on Thursday at 11 am -- is this time going to work ~2~r you. 
>> Please let me know Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, September 10, 2009 3:54 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 
Re: [african-and-afro-american-studies-faculty] summer 2010 

Dear Debby: I would like to teach AFAM 276 and 101 First Session. 
Thanks much. Sincerely, Charlene Regester Quoting Deborah Crowder 
<dacrowde@email.unc.edu>: 

> Hi to all. Please give me your requests for summer 2010 classes 
> asap. Thanks. dc 
> 

> 

> --- You are currently subscribed to 
> african-and-afro-american-studies-faculty as: regester@email.unc.edu. 
> 

> 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Thursday, September 10, 2009 3:55 PM 

@aol.com 

Fwd: [Miicm~- a~d- afro- amefi ca~- studies- t~ulty] summer 2010 

..... Forwarded message Iicom dacrowde@email.unc.edu ..... 
Date: Thu, 10 Sep 2009 15:33:09 -04.)0 

From: Deborah Crowder <dacro~vde@email.uaac.edu> 
Reply-To: Deborah Crowder <dacrowde@email.unc.edu> 
Subject: [african-and-aIico-american-studies-faculty] summer 2010 

To: aIidcan-and-afro-american-studies-facul~z 
<aticican-and -afro-american-studies-facul~z@listserv.unc.edu > 

Eli to all Please give me your requests [’or summer 2010 classes asap. 
Thanks. dc 

--- You are currently subscribed to 
african-and-ali*o-american-studies-faculty as: regester@email.unc.edu 

..... End fopa, arded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, September 11, 2009 12:16 PM 

CPACK2 <CPACK2@store.unc.edu> 

Re: Your AFAM 051,276 Course Packs- spring ’10 

Yes, I will be using this coursepack in the Spring but may have some 
revisions or updates. Thanks much. Sincerely, Charlene Regester 

CPACK2 <CPACK2@store uric edu>: 

Professor Regester, 

We were pleased to produce the course packs for your AFAM 051 and 
AFAM 276 courses here at U~!C in Spring of 2009. I am writing to see 
if you ~vill 
be reordering these course packs for the upcoming 2010 term. We have your 
previous packs on file and are happy to make uny changes or revisions 
that you may require. If you place your order by Friday, October 16th your 
students will benefit by receiving a five percent discount on the final 
price of the course pack. In addition you ~vill receive a 2010 Pocket 
"Personal Motivation" Planner 

As we have for malay years we offer. 

*Convenient on campus locatinn with course packs available nights and 
weekends 

*On-Demand printing during business hours on all completed packs .we 
never sell out[ 

*Multiple payment options for your students including scholarships, 
deferments, student accounts, and financial aid cashier accounts. 

*100% in house operatinn...a[l production, copyright, printing, and 
binding are done in our Student Stores location. 

*But most importantly, by law all of Students Stores earnings go to 
scholarships. Student Stores has donated over $23,000,000.00 to 
undergraduate and graduate scholarships over the past 4 decades We are 
proud to have contributed to that total. 

To reorder your course packs simply respond to this email and it will be 
forwarded to me. Or call me at 962~4708 if you have any questions For 
your convenience we have attached order forms and copyright clearance 
worksheets. 
Feel free to attach them to your reply to this email if needed. 

We apprecmte your patronage in the past and look forward to hearing 
from you soon. 

Thank you, 
Ch~ck Sockell 
Course Pack Publishing Manager 

csockell@email.unc.edu 



African American Studies Consortium (AASC) 

Tentative Program Schedule 

Monday, September 21, 2009 

3:45-4 pm- General Mingling, registration. 

4pm to 5pm Program in Hitchcock Room of Stone Center 

4:00 to 4:05 pm Dr. Jordan: Welcome. Overview of AASC 2009-2010 focus. 

4:05 to 4:15 pm Introduction and presentation of Tony Waldrop (Vice Chancellor for Research and 

Economic Development). 

4:15 to 4:25 pm Introduction and presentation of Emil Kang (Director, Carolina Performing Arts 

Center/Creative Campus initiative). 

4:25 to 4:30 pm Shauna Collier (Librarian, Stone Center Library): Research opportunities at the 5tone 

Center Library. 

4:30 to 4:40 pm Tomeiko Ashford Carter. Overview of IAAR Reorganization and 2009-2010 

Programmatic and Research Initiatives. 

4:40 to 4:50 pm Reginald Hildebrand. Overview of African and Afro American Studies and Programmatic 

Initiatives for 2009-2010. 

4:50-5:00 pm Dr. Joseph Jordan and Overview of Stone Center Programmatic Initiatives for 2009-2010. 

5:00 pm Closing of Program and Opportunities for AASC members to sign up for various interest areas 

and interact. 

5pm to 6 pm IAAR and 5tone Center Library Open House (entire third floor) 

6:00 pm Conclusion 



Fi"om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, September 21, 2009 5:45 PM 

~aol.com 

[aliJ can- and- afar- american- studies- faculty ] [F wd: 40th Anniver~ry of African American Studies in Academia (T avis Smiley Show)] 

klc~J~dwe.vcf 

..... Forwarded message li’om klcaldwe@email unc edu ..... 
Date: Mon, 21 Sep 2009 15:44:14 -0400 

From: Kia Lilly Caldwell <klcaIdwe@email.unc.edu> 
Reply-To: Kia Lilly Caldwel[ <klcaldwe@email.unc.edu> 
Sut~iect: [african-and-afro-american-smdies-t’acuIty] [Fwd: 40th 
Armiversary of African American Studies in Academia (Tavis Smiley Show)] 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

........ Original Message ........ 
Sut~iect: 40th Anmversaty of At’rican American Studies in Academia 
(Tavis Smiley Show) 
[)abe: Mon, 21 Sep 2009 14:24:54 -0500 

From: Abdul AlkaIimat <mcworter@UIUC.EDU> 
Reply-To: H-NET Discussion List for African American Studies 
<t I-A [~ O-AM@H-NET.MS U.]b;DI~2~ 
To: H-AFRO-AM@t I-NET.MSU.N)U 

From: acrl-afas-l@ala.org 

http ://www.tavissmilevradio. com; 

40th Am~iversary of African American Studies in Academia 

A Tavis Smiley Showy Special 

\VHO: The Tavis Smiley Show from PRI featuring Princeton Universi~" Chair 
of the Center for African American Studies and regular Tavis Smiley Show 
conm~entator, Eddie Olaude; Yale Universi~’s Chair of African American 
Studies, Dr. Elizabeth Alexander; Howard University’s Chair of Afro 
American Studies, Oreg Carr; and Bro~vn University’s Chair of the 
Department of Africana Studies, Dr. Tricia Rose. 

YVHAT: Special edition of The Tavis Smiley Showy from PRI, where host 
Tavis Smiley is joined by- four distinguished scholars within the world 
of African American studies to remember the journey- and chart the 
collective paths into the future. 

In Februaly 1968, sociologist Nathan Hare was given the task and 
opportunity by San Francisco State to create and coordinate the first 
"Black Studies" departraent after a five-month strike at the university. 
The goal of having Black focused courses was a frequent and recurrent 
theme during protests and sit-ins around the country. In 1969, the 
department officially opened its doors, offering an educational option 
to ending racial stereotypes, by exposing students of all colors to the 
vast historical, cultural and theological aspects of African Americans 

Now, 40 years later, Black Studies departments are the norm on campuses 
across the country-. Yet with the ascension ofBarack Obama to the Oval 
Office, the questions have grown louder as to the continued relevance of 
what some call "segregated studies" at taxpayer expense. 

--- You are currently subscribed to 
african-and-afro-american-studies-facul~ as: regester@email unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, September 24, 2009 1:04 PM 

Crowder, Deborah A <dacrowde@email.unc.edu> 

AFAM 101 Exam 

Exam 1AFAM 101F all 09.DOC 

Dear Debby & Travis: Attached is a copy of my AFAM 101 exam. A few 
students will be contacting the department in order to take a make-up. 
Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Thursday, October 1, 2009 11:59 AM 

@aol.com 

Fwd: [Miicm~- a~d- afro- amefi ca~- studies- t~ulty] wrapping up 

..... Forwarded message Iicom dacrowde@email.unc.edu ..... 
Date: Wed, 30 Sep 2009 20:11:40 -0400 

From: Deborah Crowder <dacro~vde@email.uaac.edu> 
Reply-To: Deborah Crowder <dacrowde@email.unc.edu> 
Subject: [african-and-aIico-american-studies-faculty] ~vrapping up 

To: aIidcan-and-afro-american-studies-facul~z 
<aiicican-and -afro-americala-studies-facul~z@listserv.unc.edu > 

Hi to all I hoped to find time to write something eloquent about what 
you have meant to me but it is late and I need to go home. While I may 
not see maW of you in the office I will be around. I have some 
weekend work to do to sort out the thirty years worth of accumulated 
paper in my office and hope to finish that up in the next couple of 
weeks. ! will, however, be available to any and all of you for 
consultation about any matters. Travis will know how to find me 
Thank you all for everything and know you will be in my thoughts Debby 

--- You are currently subscribed to 
african-and-ali*o-american-studies-faculty as: regester@email.unc.edu 

..... End fopa, arded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, October l, 2009 12:04 PM 

Janken, Kenneth R <krjmaken@email.unc.edtr~ 

Re: [ati~cm~- aM- afro- amefi ca~- studies- t~ulty ] Libra .ry research requests 

Dear Ken: In the past, I attempted to order the George P Johnson Film 
Collection on Microfilm to have it available for use at this libraly 
but for whatever reason the?’ could not obtain the collection. Thus, I 
would like to see if they can get this collection on microfilm for the 
libraly. It is currently available at Duke and I have ordered through 
interlibrary loan but if~ve could have a copy here that would be great. 
Thanks much. Sincerely, Charlene Regester Quoting Kenneth Janken 
<krjanken@email.ua~c.edu>: 

> Dear Colleagues, 

> I am the new library chair, having just taken over for Aim. Please read 
> the attached memo and send me your requests by October 19 so that I can 
> forward them 
> 

> Regards, 
> Kenneth 
> 
> Your message is ready to be sent wifla the follo~ving file or link 
> attachments: 
> Memo abuut Expensive Library Research Requests due Oct. 23, 2009 

> Note: To protect against computer viruses, e-mail programs may prevent 
> sending or receiving certain ~’pes uf file attachments. Checkyour 
> e-mail securiW settings tu determine huw attachments are handled. 

> Kenneth R Janken 
> 

> Prufessur of Afro-~/~nerican Studies 

> Department of African and Afro-American Studies 
> 

> Battle }{all, Campus Bux ~3395 

> University ufNorth Carolina 
> 

> Chapel Hill, NC 27599-3395 

>/and/ 
> Directur uf Experiential Education 

> Office of Undergraduate Curricula 
> 

> Steele Bldg, Campus Box 3504 

> Universi~" of North Carolina 
> 

> Chapel Hill, NC 27599-3504 

> (919) 962-1519 (voice) 
> 

> (919) 962-2694 

> httl~ ://uncl~r ess.unc, edu/books/T-8059.html 
> <htt~ ://unc~ress.unc.edu/booksiT-8059.html> 
> 

> htt~ ://www.~nnass. edu&mpress/s~r 97/ianken.html 

> --- You are currently subscribed to 
> aIidcan-and-afro-american-studies-facul~z as: regester@email.uaac edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, October 12, 2009 3:20 PM 

reznick@unc.edn 

Re: [fysspring2010instructors] FYS Spring 2010 

FYS Revised COURSES SPRING2010[1].doc 

Dear Paula: I have attached the revised version of the description for 
my FYS. Thanks much for your assistance Sincerely Charlene Regester 
Quoting Paula Goodman <pgoodman@email.unc.edu>: 

> <iutilities/loginilistchange/?sb 1> 

> Dear Instructors Teaching Spring 2010 First Year Seminars (FYS): 
> 

> [If you aren’t teaching a FYS in spring 2010, please reply to this memo 
> and let us know right away so that we can update our records] 

> The attached document, which describes the FYS that are scheduled for 
> spring 2010, will be the prunary source of information that students 
> will use to select a FYS 
> Please read the title and description of your FYS and RESPOND BY TItIS 
> FRIDAY (10/16) with either: "in~2~rmatlon is OK -- thanks for seeking my 
> approval" or 
> "a document with tracked changes is attached" These changes will not 
> be reflected in Carolina’s ofl’icia[ course inventory, but our goal at 
> this point is accuracy 
> For example, some FYS on contemporary topics will be modified to address 
> the current economic climate, and that timely fact could be mentioned in 
> the description. 

> ’]’he modal description length is 11-12 lines long, and the current 
> descriptions range from 2 lines to 25 lines. On the one hand, shorter 
> descriptions are more likely to be read 
> On the other hand, and more significant, when students enroll in an FYS 
> without a clear understanding of what the FYS is about and how it will 
> ~vork, they are more likely 
> to drop it, which leads to the incvitable but frustrating percentage of 
> FYS that have empty seats despite the fact that over 30% of our 
> fitst-year students won’t get a seat 
> in a FYS. So, cxpanding your FYS description to give students a good 
> sense of what your FYS is about and what you will expect from them is 
> advantageous because 
> it increases the probability that your enrollees will be engaged and 
> committed to your FYS. Including a line that begins "Students in this 
> seminar will ..." is a good goal. 

> Some entries contain a question about the time slot. Our goal is to 
> schedule all FYS in a standard time slot, meeting at least twice a week, 
> because when an FYS is scheduled 
> as one long seminar per week and/or it meets at a non-standard time, 
> this makes it more difficult for our first-year students to schedule 
> their other courses. If you seek an 
> exception to this policy, please send me a formal request. 

> Thanks, 
> 

> Steve Reznick, 
> 

> Associate Dean for First Year Seminars and Academic Experiences 

> reznick@unc edu <mailto:reznick@unc.edu> or fys@unc, edu 

> <mailto:l~’s@unc.edu> or 962-9720 

> Paula A. Goo&nan 

> Department Manager 

> Ofi)ce of Undergraduate Education 

> (919)843-9290 

> -- You are currently subscribed to fysspring2010instructors as: 
> regester@email unc.edu. To unsubscribe 



> click here: 

> http://lists.unc.edu/u?id=21968923.828bfe78918a:t?~a6adl b6e38 aa04bb9&n=T&l=]}’ssprin~2010instructors&o=25554769, or send a blank email to 

> leave-25554769-21968923 828bfe78918aff6a6adl b6e38aa04bb9@listserv.unc.edu. 



Fi"om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, October 13, 2009 6:01 PM 

@aol.com 

[afidca~-and-afa~-american-studies-faculty] [Fwd: AFAM Studies depariment 40th mmiversaw, celebrations] 

klc~Jdwe.vcf 

..... Forwarded message li’om klcaldwe@email unc edu ..... 
Date: Tue, 13 Oct 2009 16:14:52 -0400 
From: Kia Lilly Caldwell <klcaIdwe@email.unc.edu> 

Reply-To: Kia Lilly Caldwel[ <klcaldwe@email.unc.edu> 
Sut~iect: [african-and-afro-american-smdies-[~aculty] [Fwd: AFAM Studies 
department 40th anniversary celebrations] 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

........ Original Message ........ 
Subject: AFAM Studies department 40th annlversaW celebrations 
Date: Tue, 13 Oct 2009 14:11 : 12 -0500 
From: Abdul AIkalimat <mcworter@UIUC.EDU~ 
Reply-To: H-]x’ET I)iscussion List for African American Studies 

< H-AI:RO-AM@H-NET MSU F.I)U > 
To: H-A[~’R~) -A M@H-NF.T.MSU .EDU 

From: Kathleen Bethel, Northwestern Universi~ : 

Ohio University 
http :/iwww. ohio. eduiaas/40th armiver sal-y/index.ht ml 

Legacy: Understanding Black Power For~" Years Later: Black History Ezd~ibit @ 
The Johns Hopkins University Milton S. Eisenhower Library, February 11, 2005 

http://bfsa, ihu.edu/bpexhibit/black studies.htm 

University of MaiNland, College Park 
African American Studies Department (AASD) Celebrating 40 Years of 
Excellence at the University of Maryland, College Park! 
http ://wwa~.bsos.umd.eduiaasp/40 armiv/index.html 

Yale University 
http://afam40, alumni.vale, edu; 
Af-Am Studies Department turns 40 
http://www.¥aledailynews.corrgnewsi~miversitv-news/2OO9/O9/21/af-am-studies-d 
epartment-turns-40/ 

Editors note: 
Also see a celebration for a new building at Princeton: 
http:i/w~.princeton.edv,’mairdnewsiarchive/S19/14/41K68iindex.xml?section featured 

ALSO, send in info so we can see how- the field is celebrating itself 
from your campus 

--- You are currently subscribed to 
african-and-afro-american-studies-facul~ as: regester@email unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, October 15, 2009 2:00 PM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

Re: Possible dates tbr the "event" 

Dear Tim: I have scheduled the room for the reception on November 3rd 
from 5 to 7pm at the Polk (I will need to double check the exact name 
of the room) Room of the Kenan Fieldhouse You a 11 will need to provid e 
the food, beverages, tableware, and enteltaimnent. Let me know- if you 
need my assistance Sincerely, Charlene Regester Quoting Tim McMillan 
<l~ml @email.unc.edu>: 

Hi Charlene -- 

Hope you are feeling better. I’m on the verge of getting sick and 
trying to maintain a semblance of health. 

Is there anything possibly available between November 2 and November 
5? Probably not the 2nd because it is Debby’s birthday, but, that 
could be Ii~n too 

Let me know when you find out something 

-Tim 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, October 15, 2009 2:06 PM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

Re: Update-Reception 

Dear Tim: I think the room is called the Pope Box on the 4th Floor off 
the elevators nearest the North Gate of the Kenan Football Stadium. 
Will give more information as soon as I have it -- also, we might need 
to go over ahead of time to make sure that ~ve have the correct 
directions. We could meet and the two of us could do that at some 
point. Sincerely, Charlene Regester Quoting Tim McMillan 

<~ml @email uric edu>: 

Hi Charlene -- 

Hope you are feeling better I’m on the verge of getting sick and 
trying to maintain a semblance of health 

Is there anything possibly available between November 2 and November 
5? Probably not the 2nd because it is Debby’s birthday, but, that 
could be fun too. 

Let me know when you find out something. 

-’rim 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Chaxlene B <regester@emafil.unc.edu> 

Friday, October 16, 2009 12:43 PM 

McMillan, Tim <tjml @emafil.unc.edu> 

[Fwd: Re: north box] 

Re north box.msg 

..... Forwarded message from harold woodard@unc.edu ..... 
Date: Fri, 16 Oct 2009 08:22:46 -0400 

From: Harold Woodard <harold woodard@unc.edu> 
Reply-To: Harold Woodard <harold woodard@unc.edu> 
Subject: [Fwd: Re: north box] 

To: regester@email.unc.edu, Reginald Hildebrand <hildebra@email.unc.edu> 

Dear Colleagues, 

Please note the contact person (James Spurling) listed in this 
forwarded e-mail message regarding arrangements for the retirement 
reception being planned for Debby. James needs to be contacted for 
room set-up, food placement, etc. 

This promises to be a memorable event. Please let me know if I might 
assist further. 

Harold 

Harold Woodard, Associate Dean 
Office for Student Academic Counseling 
CB# 3437/105-A Abernethy Hall 
UNC at Chapel Hill 
Chapel Hill, NC 27599-3437 
Phone: (919) 966-2143 
Fax: (919) 843-8134 
E-mail: harold woodard@unc.edu 

..... End forwarded message ..... 



I~ro~: 

Sent: 

To: 

Subject: 

Robert Mercer <rmercer@uncaa.unc.edu> 

Thursday, October 15, 2009 3:19 PM 

Woodard, Harold < harold_woodard@unc.edu > 

Re: north box 

Harold James is reserving the North Box for AFAM and will send the bill to me (not including food). Please have your contact in AFAM contact James Spurlinq for 

confirmation. Here is his contact information: 

James Spurling 
Director of Kenan Stadium 

Kenan Football Center 
University of North carolina 

office-919-962 -7873 
fax - 919 -843-3466 

> > > Harold Woodard < harold_woodard@unc.edu > 10/15/2009 8:17 AM > > > 

Robert, 

Please reserve the Pope Box for Tuesday, November 3rd. Also, please adjust the time to 5:00 7:00 p.m. (instead of 4:00 6:00p.m.). 

Just let me know if the change in time is okay. I understand that AFAM Studies will be handling the arrangements for food. 

Thanks again for your support. Debby has been a very valuable resource for a large number of our students, and is most deserving of this recognition. 

Take care. 

Harold 

Robert Mercer wrote: 

Harold, 
November 2nd and 3rd are open. There is a rental fee of $1000.00, housekeeping fee of $275.00, and a employee overtime fee of approx. $300.00. I am happy 

to pay these charges out of my budget. So, if you want to pick either the 2nd or 3rd, let me know and I’ll arrange with James. I would move quick as north box 

dates fill up fast. RJM 

ps thanks for the doughnuts! 

Harold Woodard, Associate Dean 

Office for Student Academic Counseling 

CB# 3437/ 105-A Abernethy Hall 

UNC at Chapel Hill 

Chapel Hill, NC 27599-3437 

Phone: (919) 966-2143 

Fax: (919) 843-8134 

E-mail: harold woodard@unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, October 20, 2009 8:27 AM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

Re: Grades tbr Online Class 

Dear Tim: I plan to come to the department aI’ter my 9:30 class to add 
my grades for the mid-term essay. I hope you ~vill be in the office at 
this time. Also, we need to update on the reception. Thanks much 
Sincerely, Charlene Regester Quoting Tim McMillan <tjml@email.unc.edu>: 

Hi Charlene -- 

Hope you are feeling better. I’m on the verge of getting sick and 
trying to maintain a semblance of health. 

Is there anything possibly available between November 2 and November 
5? Probably not the 2nd because it is Debby’s birthday, but, that 
could be Ii~n too 

Let me know when you find out something 

-Tim 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, October 20, 2009 9:03 AM 

ttenderson, Mae G <hendersm@email.unc.edu> 

Re: Journal on Passing 

Dear Mae: The journal that focuses on passing is: Women & Performance: 
A Journal of Feminist TheoW Vol 15 # 29 (2005) I have read some 
three essays in the journal and I found them quite resourceful for the 
kind of research that I do since a couple of these essays are related 
to early black cinema or cinema in general The?’ further discuss 
passing on the basis of gender and sexuali~ Have a good break If you 
need to correspond with me, I will be around grading papers. Sincerely, 
Charlene Regester Quoting Mae Henderson <hendersm@email.unc.edu>: 

> http ://muse.jhu. edu. libproxy.lib.unc edu/iournals/modernism-modemity/toc/mod12.3.html 
> 

> 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Saturday, October 24, 2009 11:46 AM 

Jacob~m, Linda A. <ljacob~@email.unc.edu> 

Re: Chapel Hill News Historical Colnmns 

Dear Linda: I thil~ I can make the meeting but may need to leave a 
little earl?’. My schedule with campus activities is filling up quickly 
Sincerely, Charlene Regester Quoting Linda Jacobson 
<lj acobso@email.unc.edu>: 

> Thanks to you, we have had a great series of columns in the Chapel 
> Hill News this year, and it is time to plan for the months ahead. 
> 

> Could you make a brainstorming session, Thursday, November 19, at 
> 5:00 on the second floor of the Campus Y building on campus? (A 
> second choice would be the same time on November 17). Please let 
> me kno~v asap, as I will need to reserve the room If you can’t make 
> it but are interested in writing an article, please let me know the 
> topic and month. Charlene has the Janua~’ slot, but so far all other 
> months of 2010 are clear. 

> You should feel free to invite anyone else who might have an interest 
> in writing a column. 
> 

> Thanks, 
> Linda J. 

> Linda Jacobson 
> Keeper 
> North Carolina Collection Gallery 
> Wilson Library 
> CB~3930 
> The University of North Carolina at Chape[ Hill 
> Chapel Hill, NC 27514-8890 
> 919-962-1172 



AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: TH 11:00-12:00 

Spring 2009 Meeting Time: 3:30-6:20 
Meeting Place: 105 Gardner 

TUESDAY 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significant contributions to 
filmmaking. They have participated as writers, directors, producers, actors, etc. and have played a key role in the 
development of this industry. Although African Americans have contributed to the growth and development of the cinema 
industry, rarely have their efforts been recognized or their contributions to the filmmaking industry been noted. Film 
histories often exclude the African American in their reporting of cinema history or provide minimal coverage of the 
African American and his involvement in this industry. Thus, AFAM 76 is a critical, historical, and theoretical examination 
of the African American in cinema from the 1900s to the present. This examination will seek to analyze their role on 
screen; will explore how stereotypical representations of the African American developed; and will investigate the efforts 
of a number of African American actors and actresses who attempted to subvert these representations. 

This examination is essential to understanding the black experience in the United States. It is well known that the 
media is an integral part of American society and has often been credited with molding and shaping existing attitudes 
regarding its ethnic and cultural diversity. Therefore, examining the role of the African American and their representations 
in cinema will serve to provide a better understanding of the black experience in American society and will serve to 
provide a better understanding of the role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the motion 
picture industry and to reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 
1910 to 1920 is examined to determine why these films developed and why audiences craved these screen images. The 
more sophisticated all-black cast films produced from 1920 to 1930 are examined to determine why these films increased 
in popularity and why black film stars began to emerge. African American screen images in motion pictures from 1930 to 
1940 are examined to reveal how the African American image began to change from that of a subservient to a more 
assertive and humane individual. Representations of African Americans from 1940 to 1950 are examined to determine 
how and why black entertainers, particularly musicians, began to dominate the screen. Films produced from 1950 to 1960 
are examined to investigate how the integrationist era began to influence the screen image of the African American. Black 
screen images from 1960 to 1970 are examined to determine how the resurgence of black pride influenced this 
representation and how this resurgence of black pride led to the development of black exploitation films. Black 
exploitation films are examined to determine why they began to decline in popularity and why black audiences began to 
demand more quality black films. African American representations from 1980 to 1990 are examined to reveal how black 
comedians began to dominate the black screen image and to determine the impact new black filmmakers have on the 
contemporary representation of the African American in cinema. The preponderance of black filmmakers in the decade of 
the 1990s is examined to determine how they influenced and shaped filmmaking in this period. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest 
speakers. Two examinations (a midterm and final exam) will be given during the semester. Students are required to 
submit two papers (7-9 pages in length) examining the portrayal of the African American in motion pictures. These papers 
must be completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of 
Style, Turabian, etc). 

TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. New 

York: Continuum (1989). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representinq Blackness: Issues in Film and Video New Brunswick, N J: Rutgers UP, 1997. 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster 

(1988). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writinq Himself into History. New Jersey: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Cripps, Thomas. Slow Fade to Black: The Neqro in American Film, 1900-1942. New York: Oxford University Press 

(1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Strai.qht Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (7-9 pages) due on February 24, 2009 (PAPER I) and April 7, 2009 (PAPER 

GRADING 
Midterm 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two examinations (midterm and final) 
that must be taken on the dates specified. 
ATTENDANCE: Class attendance is mandatory. 
CLASS PARTICIPATION: Class participation is encouraged and will influence 
your final course grade. 



TUESDAY WEEKLY SCHEDULE 

January 13 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethnic Notions 

January 20 
Emergence of All-Black Cast 

Films 
Rise of Black Film Stars 
1910- 1920 
Hallelujah 

January 27 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
Emperor Jones 

February 3 
Black Independent Filmmaker 

Oscar Micheaux 
Black Westerns 
Race MovieslWithin Our Gates 

February 10 
Servants and Maids Dominate 

the Screen image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of Life 

February 17 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke EIlington 
Cab Calloway 
1940 - 1950 
Intruder in the Dust 

February 24 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
No Way Out 
PAPER I DUE February 24 

March 3 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
In the Heat of the Night/ 
Shaft 

MIDTERM EXAM 

SPRING BREAK 

March 17 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
Cooley High 

March 24 
Impact of Black Exploitation Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grief 
1965 - 1970 
A Soldier’s Story 

March 31 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
Devil in a Blue Dress 

April 7 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of Color Purple 
1980 - 19C85 

Spike Lee as Producer, Director, 
& Actor 

John Singleton 
1985 - 1990 

Boyz N the Hood 

PAPER II DUE April 7 

Apil 14 
Introduction to the 1990s 
Contemporary African American 

Filmmakers 
Human Stain/Inside Man/Get 
on the Bus/He Got 
Game/Bamboozled/Do the 
Right Thing/Twenty-Fifth Hour 

April 21 
Contemporary Representations 
of Race 
African American Cinema in the 
1990s 
Intro to New Decade of 2000 
Great Debaters/RaylHustle and 
FlowlDream Girlsl 
D~j& Vu/Crash/ American 
Gangster 
Course Evaluation 
Review for Final 

FINAL EXAMINATION: APRIL 29, 2009 WED. 4pro 



AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: TH 11:00-12:00 

Spring 2009 Meeting Time: 3:30-6:20 
Meeting Place: 105 Gardner 

TUESDAY 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significant contributions to 
filmmaking. They have participated as writers, directors, producers, actors, etc. and have played a key role in the 
development of this industry. Although African Americans have contributed to the growth and development of the cinema 
industry, rarely have their efforts been recognized or their contributions to the filmmaking industry been noted. Film 
histories often exclude the African American in their reporting of cinema history or provide minimal coverage of the 
African American and his involvement in this industry. Thus, AFAM 76 is a critical, historical, and theoretical examination 
of the African American in cinema from the 1900s to the present. This examination will seek to analyze their role on 
screen; will explore how stereotypical representations of the African American developed; and will investigate the efforts 
of a number of African American actors and actresses who attempted to subvert these representations. 

This examination is essential to understanding the black experience in the United States. It is well known that the 
media is an integral part of American society and has often been credited with molding and shaping existing attitudes 
regarding its ethnic and cultural diversity. Therefore, examining the role of the African American and their representations 
in cinema will serve to provide a better understanding of the black experience in American society and will serve to 
provide a better understanding of the role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the motion 
picture industry and to reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 
1910 to 1920 is examined to determine why these films developed and why audiences craved these screen images. The 
more sophisticated all-black cast films produced from 1920 to 1930 are examined to determine why these films increased 
in popularity and why black film stars began to emerge. African American screen images in motion pictures from 1930 to 
1940 are examined to reveal how the African American image began to change from that of a subservient to a more 
assertive and humane individual. Representations of African Americans from 1940 to 1950 are examined to determine 
how and why black entertainers, particularly musicians, began to dominate the screen. Films produced from 1950 to 1960 
are examined to investigate how the integrationist era began to influence the screen image of the African American. Black 
screen images from 1960 to 1970 are examined to determine how the resurgence of black pride influenced this 
representation and how this resurgence of black pride led to the development of black exploitation films. Black 
exploitation films are examined to determine why they began to decline in popularity and why black audiences began to 
demand more quality black films. African American representations from 1980 to 1990 are examined to reveal how black 
comedians began to dominate the black screen image and to determine the impact new black filmmakers have on the 
contemporary representation of the African American in cinema. The preponderance of black filmmakers in the decade of 
the 1990s is examined to determine how they influenced and shaped filmmaking in this period. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest 
speakers. Two examinations (a midterm and final exam) will be given during the semester. Students are required to 
submit two papers (7-9 pages in length) examining the portrayal of the African American in motion pictures. These papers 
must be completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of 
Style, Turabian, etc). 

TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. New 

York: Continuum (1989). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representinq Blackness: Issues in Film and Video New Brunswick, N J: Rutgers UP, 1997. 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster 

(1988). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writinq Himself into History. New Jersey: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Cripps, Thomas. Slow Fade to Black: The Neqro in American Film, 1900-1942. New York: Oxford University Press 

(1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Strai.qht Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (7-9 pages) due on February 24, 2009 (PAPER I) and April 7, 2009 (PAPER 

GRADING 
Midterm 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two examinations (midterm and final) 
that must be taken on the dates specified. 
ATTENDANCE: Class attendance is mandatory. 
CLASS PARTICIPATION: Class participation is encouraged and will influence 
your final course grade. 



TUESDAY WEEKLY SCHEDULE 

January 13 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethnic Notions 

January 20 
Emergence of All-Black Cast 

Films 
Rise of Black Film Stars 
1910- 1920 
Hallelujah 

January 27 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
Emperor Jones 

February 3 
Black Independent Filmmaker 

Oscar Micheaux 
Black Westerns 
Race MovieslWithin Our Gates 

February 10 
Servants and Maids Dominate 

the Screen image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of Life 

February 17 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke EIlington 
Cab Calloway 
1940 - 1950 
Intruder in the Dust 

February 24 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
No Way Out 
PAPER I DUE February 24 

March 3 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
In the Heat of the Night/ 
Shaft 

MIDTERM EXAM 

SPRING BREAK 

March 17 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
Cooley High 

March 24 
Impact of Black Exploitation Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grief 
1965 - 1970 
A Soldier’s Story 

March 31 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
Devil in a Blue Dress 

April 7 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of Color Purple 
1980 - 19C85 

Spike Lee as Producer, Director, 
& Actor 

John Singleton 
1985 - 1990 

Boyz N the Hood 

PAPER II DUE April 7 

Apil 14 
Introduction to the 1990s 
Contemporary African American 

Filmmakers 
Human Stain/Inside Man/Get 
on the Bus/He Got 
Game/Bamboozled/Do the 
Right Thing/Twenty-Fifth Hour 

April 21 
Contemporary Representations 
of Race 
African American Cinema in the 
1990s 
Intro to New Decade of 2000 
Great Debaters/RaylHustle and 
FlowlDream Girlsl 
D~j& Vu/Crash/ American 
Gangster 
Course Evaluation 
Review for Final 

FINAL EXAMINATION: APRIL 29, 2009 WED. 4pro 



Instructor: Dro Charlene Regester 
Class Time: T/Th 9:30-10:45 
Place: GA 105 
Section: 2 

AFAM 101 THE BLACK EXPERIENCE 
Fall 2009 
Office: 204 Battle 
Office Hours: Th 11:00 a.m.-12 noon 

COURSE DESCRIPTION: 
AFAM 40 is designed to examine slavery from its inception to its virtnal demise in North America in 1865. This examination 

of slavery explores its begi~ming, which can be traced to the practice of slavery in Greek and Roman Empires, the organization of the 

slave trade, the widespread development of slavery throughout the diaspora, the demise of tiffs institution, and the impact that slavery 

would have on American society. 

Ancient slavery is examined to provide an understanding as to how slavery evolved. The ideological as well as political 

factors influencing the emergence of tiffs institution are explored. Arguments attempting to legitimize the practice of this institution are 

introduced, debated, and examined. 

The organization and structure of the slave trade is introduced to reveal how this economic system of labor while capital 

producing, was sinfflarly engaged in the exploitation of hmnans. Arguments regarding labor systelns, capitalism, and business practices 

are reviewed. 

In the sixteenth, seventeenth, and eighteenth centuries, slavery became widespread throughout the diaspora. Slavery was a 

practice that a varie~ of European powers engaged in and competed for donffnance in this trade. Institutions of slavery began to 

emerge throughout the diaspora and their existence in other parts of the world arc compared and contrasted to slavery as it evolved in 

North America. Slave religio~ culture, and family are among those aspects of slave life that are treated in this course. 

The decline of slavery is examined to provide an understanding as to w~~ slavery lost its popularity and appeal. The abolition 

of slavery is traced and issues surrounding its dissolution arc explore& Free Blacks involved in the abolition of slavery, and "those who 

attempted to assert themselves following their enslavement, are explored in detail. This examination of slavery attempts to provide the 

historical context within which slavery was introduced, developed, and ultimately dissolved while providing an understanding of the 

black experience prior to 1865. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Three 

examinations will be given during the semester. These exanffnations will consist of two tests and one final exam which will collectively 

constitute 3/4’s of your grade. The remaining part of your grade will consist of a paper which must be completed and submitted by the 

stated deadline. This paper must adhere to basic rules on academic s~le i.e. Chicago Mannal of Style or MLA Handbook of Style. 

REQUIRED TEXTS 
Blassingame, John W. The Slave Community,: Plantation Life in fl~e Antebellum South. New York: Oxford University Press, 1972. 

Palmer, Colin. Passageways: An Interpretive History of Black America to 1863. Orlando, Florida: Harcourt & Brace Publishers, 1997. 
Walker, Margaret. Jubilee New York: Bantam Books, 1966. 

SECONDARY TEXTS 
Mullane, Deirdre, ed. Crossing the Danger Water: Three Hundred Years of African-American Writing. New York: Anchor Books, 

1993. 
Thompson, Vincent. The Making of the Diaspora in the Americas 1441-1900. New York: Longman, 1987. 

COURSEPACK 
In addition to the texts required for "this course, a course pack has also been compiled and contains articles relevant to 
nraterials introduced in class. 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to write a paper approximately 5-7 pages in len~h. This paper is due on or before October 27, 2009. 

GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 

EXAMS: There will be three scheduled examinations which must be taken on the dates specified. No make-ups will be 
given. 

ATTENDANCE: Class attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: Class participation is encouraged. 



WEEKLY CLASS SCHEDULE 

Week I 

Week II 

Week III 

Week IV 

Week V 

Week VI 

Week VII 

Week VIII 

Aug. 25- Aug. 27 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 

Sept. 1 - Sept. 3 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
"Old African Blasphemer" 

Sept. 8 - Sept. 10 
Organization and structure &the 

slave trade 
Impact of the slave trade on 

European and African Societies 
Middle Passage 

Sept. 15 - Sept. 17 
Evolution of slavery in Latin 

America 
Introduction to Racial Slavery in 

North America 
"Amistad" Part I 

Sept. 22 - Sept. 24 
Racial slavery in North America 

during the 17th century (Cont.) 
Indentured servitude vs. slavery 

FIRST EXAM 

Sept. 29 - Oct. 1 
Development of Plantation 
Societies in the Americas 
Slave Community 
"New York Burial Ground 
Project" 

Oct. 6 - Oct. 8 
Slave Culture 
Linguistic Patterns 

Oct. 13 - Oct. 15 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Ne~,orks 
Naming Patterns 
"Half Slave/Half Free" 

Week IX Oct. 20 
Slave Religion 
Patterns of Resistance 
"Amistad" Part II 

FALL BREAK 
PAPER DUE October 27 

Week X Oct. 27 - Oct. 29 
Slave Revolts 
Haitian Revolution 
Runaways/Maroons 
"Slave Resisters and Slave 
Catchers" 
SECOND EXAM 

Week XI 

Week XII 

Nov. 3 - Nov. 5 
Underground Railroad 
Legal Status of Free Blacks 
"Flight to Freedom" 

Nov. 10- Nov. 12 
Free Blacks 
Schools 
Churches 

Week XIII Nov. 17 - Nov. 19 
Newspapers 
Literary Societies 
"Glory" 

Week XIV Nov. 24 
Mutual Aid Societies 
Abolition Movement 
Thanksgiving Holiday 

Week XV Dec. 1- Dec. 3 
Black Abolitionists 
White Abolitionists 

Week XVI Dec.8 
Course Evaluation 
Review for Final Exam 

FINAL EXAM: THURSDAY, December 17, 2009 - 8am 





From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, October 30, 2009 10:02 AM 

ttildebmnd, Reginald F <hildebra@email.unc.edu> 

Re: BSM Forum 

Dear Reg: Thanks much for your response. Yes, I think your assessment 
is quite accurate because I did meet with one of the student 
representatives. I will see you if not before the forum but certainly 
after. Sincerely, Charlene Regester Quoting hildebra@emaihunc.edu: 

Dear Charlene, 

Thank you for your email and message! It’s always good to hear from 
you. Thanks also for the flyers about the program on the 8th I 
agree with you that it is veW encouraging that the BSM is taking an 
active interest in being supportive of our Department in a positive 
way, and like you I think we should help and encourage them any way 
we can As far as I can tell, we don’t have an agenda At one points 
the students wanted to put together a petition urging South Building 
to make stronger efforts to provide support They then talked with 
Julius to get his assessment of what the?- should push for. I don’t 
know what happened aI’ter that. So as far as I can tell, all ~ve’re 
supposed to do is talk about our courses, and whlz ~ve think they are 
important for students to take them. It seems from the last email 
that they alsu want to know something about uur schularship, as well. 
My impression is that we are just guing to be sitting behind a table 
tu answer questions for students who come by. Julius may be the unly 
persun giving a talk. The prublem is you really dun’t have tu promote 
yuur cuurses because I keep hearing from students who can’t get in, 
especially the film courses. I will try tu touch base with yuu 
before Mi~nday, but I dun’t think that there is much more tu it than 
that. 

Keep the Faith, -Reg 

Quuting regester@email unc.edu: 

>> Dear Reg: As a follow-up tu my recent voice message, I wanted to 
>> inquire about the BSM forum. I wuuld like more informatinn un how we 
>> as faculty should present uurselves as well as our mission so that 
>> we will appear united and consistent. I wuuld like to have a brief 
>> discussion priur to this forum su that I will not misrepresent the 
>> department in any way. Finally, I think it is a goud idea that the 
>> BSM is becoming actively involved in our missinn because I think at 
>> times we have strayed from the original mission. 
>> 

>> Emily Deluca of the Chapel Hill Historical Society sent the african 
>> attire to you frora her son who works in Africa. She indicated that 
>> if you could not use it please foward to a desel~’ing person. Also, 
>> please let her know that you received this. Finally, I do plan on 
>> attending the session on the history of Black Churches in Chapel 
>> Hill. 
>> 

>> Sincerely, Charlene Regester 
>> 

>> 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, November 6, 2009 1:29 PM 

Caldwell, Kia L <klcaldwe@email.unc.edu> 

Re: Thanks 

Dear Kia: The essay came Iicom Female Sulziect.s m Black and ~ite: Race, 
Psychoanalysis, Feminism eds Elizabeth Abel, Barbara Christian, Helene 
Morgan (Berkeley: Univ. of California Press, 1997). Sincerely, 
Charlene Regester Quoting Kia Lilly Caldwell <klcaldwe@email.unc.edu>: 

Charlene, 
Thanks for giving me a copy of the article by Ann DuCille I look 
forward to reading it. Would you please let me know which book it 
came from, so I can add that information to the copy? 

Thanks again, 
Kia 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, November 9, 2009 11:54 AM 

Cante, Richard C <rcante@email.unc.edu> 

Re: possible afand a£am studies co-sponsorship of nov 19 lecture "civil rights on the screen" (and related nov 18th screenings) ? 

Dear Rich: I do plan on attending the lecture. I ~vill do whatever I can 
to lobby for funds for the recdeption. Sincerely, Charlene Regester 
Quoting richard c cante <rcante@emaihunc.edu>: 

dear julius and charlene-- 

i’m tying to scrape together the funds to make the two 
below-described, linked events happen i’m thinking/hope that the?’ 
will be of significant interest to many people in african and 
african-american studies, i am including charlene in case charlene 
might speak to this in detail. 

i know that funds are tough this year ..and that this request is 
somewhat late (this last has to do with I~ads being tough this year, 
and in some cases even somewhat "indeterminate"’.) but i am ~vriting, 
nonetheless, in hopes that you might be able--if only in some reduced 
capacity’ manner--to co-sponsor 

if you could, af and afam studies would be listed on all 
publicity’--space permitting of course--as a co-sponsor with the 
interdisciplinary program in cinema at unc-ch and the program in arts 
o[’the moving image at duke, which has agreed to help. publici~ 
would begin asap this week. 

i know michael well and i really think this would commission terrific 
interdisciplinary discussion on this campus--thus the importance, if 
at all possible, of a little reception afterwards at this particular 
lecture. 

at send time, uncovered costs are: 
500.00 renov honorarium 
12500 screening fees (dvd or vhs) 
170.00 1 night, renov hotel 
15000 very modest post-lecture reception [if possible] 

795 (without reception)-- 945 (with reception) 

thank you [’or considering this and i look forward to hearing li’om you 

most sincerely and very best, 
rich cante 

Dr Richard C. Cante 
Director, Interdisciplinary Program in Cinema 
Associate Professor of Media and Cultural Studies 
Affiliate Facul)-, Department of American Studies & Program in 
Sexuali)- Studies 
The University of North Carolina at Chapel Hill 
Department of Corrlm~ication Studies 
CB #3285, 115 Bingham Hall 
Chapel Hill, NC 27599-3285 
office 919.962.4958 
dept 919.962.231 l 
fax 919.962.3305 

rcante@email.~c.edu "mailto :r cante(~,email.unc, edu> 

1. lecture: 

"Civil Rights on the Screen" 
)~hchael Renov 
Profcssor of Critical Studies 
School of Cinematic Alts, University" of Southern California 
3:30 pm Thursday 19 November 2009 

Reception to Follow- (hopefully...) 

Inspired by Barack Obama’s ascendancy and the assumption that the 
election of an African American president is the realization of a 
dream begun with MKL Jr., this presentation shows how this presumed 
lineage could be said to effect a serious historical elision and 
over-simplification. Renov, a specialist in non-fiction media, looks 
to the archive of moving-image documental?’ for evidence of what has 
been mostly overlooked in the King/Obama connection 

2 Screening Program 
"Poltraits in Black: Moving-hnage Documents, King to Obama" 
7-930pm wed nov 18th 2009 

screening the night before renov’s talk, a program of non-Iiction 
documentary shorts (some that he will discuss directly in thursday 
talk, some that he will not overtly discuss -- but that will all 



provide useful further context for renov’s lexture). 
will hopefully be introduced by a visiting scholar from howard 
universl~ (free). 
ideally, this program will include: newsreel collective’s "black 
panther" and "ethnic studies on strike at sfsu;" robert nelson’s "oh 
dem watermelons;" tony cokes’ black celebration;" eighties and 
nineties "fight the power" related tv selections; greensboro clan 
"reconciliation" documentary; ayoka chenmra’s "hairpiece: a :film [’or 
nappy headed people;" 60 minutes segment, duke rape case; marlon 
riggs’ anthem; obama election night discussion segment from the 
charlie rose show (kearns goodwin on obaman "ambition"). 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, November 11, 2009 4:37 PM 

Kasson, John F <jtkasson@email.unc.edn> 

Re: Additional A(6cles for Bojangles Essay 

Dear John: I will send the articles previously mentioned in the next 
few days to your campus mail address This is a busy time of the 
semester with loads of papers coming in. Please note that of the 
articles that I intend to forward you will need to double check the 
citations because sometimes students provided the reformation and they 
will need to be double-checked. You can expect to hear from me soon 
Sincerely, Charlene Regester Quoting John Kasson 
<jika sson@email.unc.edu>: 

Dear Charlene, 

Thanks/very much/for your comments and suggestions. I had some of 
these articles and thoughts in mind, but others (especially the 
references to Robinson in Lena Horne’s autobiography, Ethel Water’s 
autobiography, and other of your suggestions totally passed me by. 
More generally, your interest and enthusiasm will push me to develop 
some of this material more fully. Thanks too for suggesting that I 
develop the metaphor of the mask, following Du Bois. 

I didn’t l~ow about the collection at Duke that you mentioned, and I 
will hunt it out. I will also look for the Will Rogers story about 
his using a racist epithet 

And, if you could send me copies of the articles you have, I would be 
itmnensely grateful. 

Here’s my campus address: 
John Kasson 
Department of History 
CB# 3195 

With deep appreciation and warmest wishes, 
John 

regester@email.unc.edu wrote: 
>> Dear John: I forgot to mention that I pulled a few articles that 
>> m~ght be of interest to you and I can send by campus mail if you 
>> like. Sincerely, Charlene Regester 
>> 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, November 18, 2009 12:32 PM 

Janken, Kenneth R <krjmaken@email.unc.edtr~ 

Re: Emailing: Memo to Chair about targeted hire 

Dear Ken: I thought you provided an appropriate summation of our 
decisions based on the recently held meeting among AFAM faculty Thanks 
much for your leadership Sincerely, Charlene Regester Quoting Kenneth 
Janken <krj anken@email.unc.edu>: 

> Attached is my memo to Julius. Let me know what changes you think 
> are necessaw, and I’ll do it and then give it to him. I’d like to 
> deliver it by the end of the week, so please send me your 
> corrections/additions by Thursday 
> 
> Thanks’. I thought ~ve had a productive meeting, and I’m glad we are 
> doing stuff collectively’. 
> 

> Kenneth 
> 

> Your message is ready to be sent with the follo~ving file or link attacl%ments: 
> Memo to Chair about targeted hire 

> Note: To protect against computer viruses, e-mail programs may 
> prevent sending or receiving certmn types of file attachments. Check 
> your e-mail security settings to determine how attachments are 
> handled 

> Kenneth R. Janken 
> 
> Professor of Afro-American Studies 
> 

> Department of African and Afro-American Studies 

> Battle tlaH, Campus Box #3395 

> Universi~ of North Carolina 
> 

> Chapel Hill, NC 27599-3395 

>/and/ 
> Director of Experiential Education 
> 

> Office of Undergraduate Curricula 
> 
> Steele Bldg, Campus Box 3504 
> 

> University of North Carolina 
> 

> Chapel Hill, NC 27599-3504 

> (919) 962-1519 (voice) 
> 

> (919) 962-2694 (l?x) 

> http:i/uncpress.unc.eduibooksiT-8059.hm;tl 
> 

> http ://www.~nnass. edu&mpress/spr 97/ianken.html 



Frolil: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charleue B <regester@email.unc.edu> 

Thursday, November 19, 2009 10:58 AM 

McMillan, Tim <tjml@email.unc.edw~ 

[aliica~-and-afa~-american-studies-faculty] Fwd: Black Panthers Geography, aud Empire - Colloquium 11/20 

ni~an.vcf 

..... Forwarded message from hallpa@email.unc.edu ..... 
Date: Mon, 16 NOv 2009 15:13:07 -0500 
From: Perry Hall <hallpa@email.unc.edu> 

Reply-To: Perry Hall <hallpa@email.unc.edu> 
Sut~iect: [african-and-afi-o-american-smdies-[’aculty] Fwd: Black 
Panthers, Geography, and Empire- Colloquium 11/20 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

Date: Sun, 15 Nov 2009 13:54:43 -0500 
Subject: Black Panthers, Geography, and Empire - Colloquium 11/20 
From: Altha Cravey            ~gmail.com> 

THIS F[~.IDAY -- 

’]’he Department of Geography Colloquium Series invites you to join us fi~r 
the following talk by Dr. A[varo Reyes, Carolina future faculty 
post-doctoral fellow in Geography: 

Empire, Space, and Subjectivity in the Thought of Huey Newton and the 
Black Panther Party 

In this presentation I will attempt to recreate a missed encounter 
between the concerns present at the inception of critical geography and 
the Black Radical Tradition. I will do this by focusing on the thought 
of Huey Newton (founder and key- theorist of the Black Panther Party) and 
his attempt in the late 1960s and early 1970s to come to grips with the 
changing relations between sovereignty, territory, and the production of 
resistant subj ectivities under the conditions of what he at the time 
termed "empire." Newton’s analysis in many ways foreshadowed the 
conversations around the significance of globalization (which has 
included the key contributions of geographers like David Hat’,~cy, John 
Agnew, Doreen Massey, and Stuart Elden, to name just a fcw, as well as 
thinkers central to the understanding of contemporary spatial production 

like Hemi Lefcbvre), and which reached a certain crescendo with the 
publication of Michael Hardt and Antonio Negri’s Empire in 2000. 
Although I hope to highlight certain similarities between these 
discussions and those of Huey Newton, I will also present the necessity 
for considering Newton’s discourse as an independent and indispensable 
source in the task of creating a rich, perspectival understanding of the 
formation and spatial contours of, as well as alternatives to, "Empire." 

Friday, November 20th at 3:30 in Saundcrs Hall 220. 

Light refreshments will be sel~ed stalting at 3:15. 

For more information about the Colloquium series (including the spring 
schedule, which will be posted in the next day) see: 
<http://ge~graphv.unc edu/inf~rmati~n/c~c~uia>http://ge~graphv.unc edu/inf~rmati~n/c~quia 

--- You are currently subscribed to geoggrads as: 
<mailto:aicrave¥C~)email unc edu>ajcravey@email.unc.edu To unsubscribe 
send a blal~ 
email to 

<mailto:leave-25797138-8118725 aeb457978e42adb02cf67e0f162fe68a@listserv unc edu >leave-25797138-8118725.aeb457978e42adb02cf67e0f162fe68a @listserv.unc.edu 

Content-Type: text/x-vcard; charset utiLS; name "ninamvcl" 
Content-Disposition: attachment; filename "ninamvcI" 
X-Attachment-Id: 0 1 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email unc.edu. 

..... End forwarded message ..... 



Full Name: 

First Name: 

Company: 

Business 

Address: 

Nina Martin, PhD 

Nina Martin, PhD 

University of North Carolina 

Saunders Hall Chapel Hill, NC 27516 

Business 

Phone: 

919-962-3916 

E-mail: ninam@email.unc.edu 



Frolil: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charleue B <regester@email.unc.edu> 

Thursday, November 19, 2009 11:36 AM 

McMillan, Tim <tjml@email.unc.edw~ 

[aliica~-and-afa~-american-studies-faculty] Fwd: Black Panthers Geography, aud Empire - Colloquium 11/20 

ni~an.vcf 

..... Forwarded message from hallpa@email.unc.edu ..... 
Date: Mon, 16 NOv 2009 15:13:07 -0500 
From: Perry Hall <hallpa@email.unc.edu> 

Reply-To: Perry Hall <hallpa@email.unc.edu> 
Sut~iect: [african-and-afi-o-american-smdies-[’aculty] Fwd: Black 
Panthers, Geography, and Empire- Colloquium 11/20 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

Date: Sun, 15 Nov 2009 13:54:43 -0500 
Subject: Black Panthers, Geography, and Empire - Colloquium 11/20 
From: Altha Cravey            ~gmail.com> 

THIS F[~.IDAY -- 

’]’he Department of Geography Colloquium Series invites you to join us fi~r 
the following talk by Dr. A[varo Reyes, Carolina future faculty 
post-doctoral fellow in Geography: 

Empire, Space, and Subjectivity in the Thought of Huey Newton and the 
Black Panther Party 

In this presentation I will attempt to recreate a missed encounter 
between the concerns present at the inception of critical geography and 
the Black Radical Tradition. I will do this by focusing on the thought 
of Huey Newton (founder and key- theorist of the Black Panther Party) and 
his attempt in the late 1960s and early 1970s to come to grips with the 
changing relations between sovereignty, territory, and the production of 
resistant subj ectivities under the conditions of what he at the time 
termed "empire." Newton’s analysis in many ways foreshadowed the 
conversations around the significance of globalization (which has 
included the key contributions of geographers like David Hat’,~cy, John 
Agnew, Doreen Massey, and Stuart Elden, to name just a fcw, as well as 
thinkers central to the understanding of contemporary spatial production 

like Hemi Lefcbvre), and which reached a certain crescendo with the 
publication of Michael Hardt and Antonio Negri’s Empire in 2000. 
Although I hope to highlight certain similarities between these 
discussions and those of Huey Newton, I will also present the necessity 
for considering Newton’s discourse as an independent and indispensable 
source in the task of creating a rich, perspectival understanding of the 
formation and spatial contours of, as well as alternatives to, "Empire." 

Friday, November 20th at 3:30 in Saundcrs Hall 220. 

Light refreshments will be sel~ed stalting at 3:15. 

For more information about the Colloquium series (including the spring 
schedule, which will be posted in the next day) see: 
<http://ge~graphv.unc edu/inf~rmati~n/c~c~uia>http://ge~graphv.unc edu/inf~rmati~n/c~quia 

--- You are currently subscribed to geoggrads as: 
<mailto:aicrave¥C~)email unc edu>ajcravey@email.unc.edu To unsubscribe 
send a blal~ 
email to 

<mailto:leave-25797138-8118725 aeb457978e42adb02cf67e0f162fe68a@listserv unc edu >leave-25797138-8118725.aeb457978e42adb02cf67e0f162fe68a @listserv.unc.edu 

Content-Type: text/x-vcard; charset utiLS; name "ninamvcl" 
Content-Disposition: attachment; filename "ninamvcI" 
X-Attachment-Id: 0 1 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email unc.edu. 

..... End forwarded message ..... 



Full Name: 

First Name: 

Company: 

Business 

Address: 

Nina Martin, PhD 

Nina Martin, PhD 

University of North Carolina 

Saunders Hall Chapel Hill, NC 27516 

Business 

Phone: 

919-962-3916 

E-mail: ninam@email.unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, November 19, 2009 1:30 PM 

@mindspring.com 

[african-and-afro-american-studies-faculty] [Fwd: talk at Duke this Friday] 

talk at Duke this Friday.eml.msg 

Dear        I thought this might be of interest to you. Sincerely, 
Charlene Regester 

..... Forwarded message from j en321 @email.unc.edu ..... 
Date: Wed, 18 Nov 2009 18:40:44 -0500 
From: Julius Nyang’oro <jen321@email.unc.edu> 

Reply-To: Julius Nyang’oro <jen321@email.unc.edu> 
Subject: [african-and-afro-american-studies-faculty] [Fwd: talk at Duke 
this Friday] 

To: african-and-afro -american-studie s-faculty 
<african-and-afro-american-studies-faculty@listserv.unc.edu> 

FYI 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Marciano, Richard J <richard marciano@unc.edu> 

Wednesday, November 18, 2009 11:31 AM 

Nyang Oro, Julius E <JEN321@EMAIL.UNC.EDU> 

talk at Duke this Friday 

Dear Julius, 

My apologies for the spur of the moment phone call. 

Most sincerely, 

Richard 

Here’s an announcement for a talk I’m giving at Duke this coming Friday, should this be of intere 

Mapping Exclusionary Urban Spaces: building the archives of historical redlining and racial discrimination 
Event Date : Nov 20 2009, 12:00 PM - Nov 20 2009, 1:00 PM 

Featuring Richard Marciano and Chien-Yi Hou from the School of Information and Library Science at UNC-Chapel Hill 

This presentation unveils the results of a 2-year IMLS grant entitled T-RACES (Testbed for the Redlining Archives of California’s Exclusionary Spaces), in partnership with David Theo Goldberg at the 
University of California Humanities Research Institute, a HASTAC partner with Duke University. This project documents the New Deal Home Owners’ Loan Corporation confidential security maps and 
surveys of the 1930s that form the genesis of neighborhood discrimination and restricted mortgage lending, known as redlining. A digitial library interface based on interactive databases and Google Map 
and Google Earth interfaces is demonstrated for cities such as Los Angeles, San Francisco, and Oakland. 

This is part of the Friday Forum series that meets every Friday from noon-1 pm in room D106 Levine Science Research Center at Duke University. During the 50 minute venue, an invited speaker gives a 
short (30 minute) presentation. The remaining 20 minutes are available for informal discussion among participants. See the schec~ule for topics and dates, and the~ to find the LSRC. Lunch is 
provided. 

Richard Marciano, Ph.D. 

Professor @ SILS 

Senior Scientist @ RENCI 

Executive Director @ DICE Center 

School of Information and Library Science (SlLS) 

University of North Carolina at Chapel Hill (UNC CH) 

202 Manning Hall, CB#3360 

Chapel Hill, NC 27599 3360 

Tel:     919 962 0033      Fax:     919 962 8071 

Email: richaKi marciano@unc~ed@     Web:    hLtp:i/dice.unc~edu 



Frolil: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charleue B <regester@email.unc.edu> 

Thursday, 1:32 PM 

~emml.unc.edu> 

[ali~caJ~-and-afa~-american-smdies-faculty] Fwd: Black Panthers Geography, aud Empire - Colloquium 

ni~an.vcf 

..... Forwarded message from hallpa@email.unc.edu ..... 
Date: Mon,             15:13:07 -0500 
From: Perry Hall <hallpa@email.unc.edu> 

Reply-To: Perry Hall <hallpa@email.unc.edu> 
Sut~iect: [african-and-afro-american-smdies-[’aculty] Fwd: Black 
Panthers, Geography, and Empire - Colloquium 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep¢.unc.edu> 

Date: Sun,             13:54:43 -0500 
Subject: Black Panthers, Geography, and Empire - Colloquium 
From: Altha Cravey            @gmail.com> 

THIS F[~.IDAY -- 

’]’he Department of Geography Colloquium Series invites you to join us fi~r 
the following talk by Dr. A[varo Reyes, Carolina future faculty 
post-doctoral fellow in Geography: 

Empire, Space, and Subjectivity in the Thought of Huey Newton and the 
Black Panther Party 

In this presentation I will attempt to recreate a missed encounter 
between the concerns present at the inception of critical geography and 
the Black Radical Tradition. I will do this by focusing on the thought 
of Huey Newton (founder and key- theorist of the Black Panther Party) and 
his attempt in the late 1960s and early 1970s to come to grips with the 
changing relations between sovereignty, territory, and the production of 
resistant subj ectivities under the conditions of what he at the time 
termed "empire." Newton’s analysis in many ways foreshadowed the 
conversations around the significance of globalization (which has 
included the key contributions of geographers like David Hat’,~cy, John 
Agnew, Doreen Massey, and Stuart Elden, to name just a fcw, as well as 
thinkers central to the understanding of contemporary spatial production 

like Hemi Lefcbvre), and which reached a certain crescendo with the 
publication of Michael Hardt and Antonio Negri’s Empire in 2000. 
Although I hope to highlight certain similarities between these 
discussions and those of Huey Newton, I will also present the necessity 
for considering Newton’s discourse as an independent and indispensable 
source in the task of creating a rich, perspectival understanding of the 
formation and spatial contours of, as well as alternatives to, "Empire." 

Friday, at 3:30 in Saundcrs Hall 220. 

Light refreshments will be sel~ed stalting at 3:15. 

For more information about the Colloquium series (including the spring 
schedule, which will be posted in the next day) see: 
<http://ge~graphv.unc edu/inf~rmati~n/c~c~uia>http://ge~graphv.unc edu/inf~rmati~n/c~quia 

--- You are currently subscribed to geoggrads as: 
<mailto:aicrave¥C~)email unc edu>ajcravey@email.unc.edu To unsubscribe 
send a blal~ 
email to 

<mailto:leave-25797138-8118725 aeb457978e42adb02cf67e0f162fe68a@listserv unc edu >leave-25797138-8118725.aeb457978e42adb02cf67e0f162fe68a @listserv.unc.edu 

Content-Type: text/x-vcard; charset utiLS; name "ninamvcl" 
Content-Disposition: attachment; filename "ninamvcI" 
X-Attachment-Id: 0 1 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email unc.edu. 

..... End forwarded message ..... 



Full Name: 

First Name: 

Company: 

Business 

Address: 

Nina Martin, PhD 

Nina Martin, PhD 

University of North Carolina 

Saunders Hall Chapel Hill, NC 27516 

Business 

Phone: 

919-962-3916 

E-mail: ninam@email.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, December 3, 2009 12:12 PM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

Re: [ati~cm~- aM- afro- amefi ca~- studies- t~culty] Course eva1 uations, final extorts, and syllabi 

Dear Tim: Is it okay to have one student collect the evaluations and 
submit them to the office as we have done in the past? Or, do you ~vant 
each student to bring their own evaluations to the office? Just let me 
kno~v. Thales much. Sincerely, Charlene Regester Quoting Tim McMillan 

<~ml @email uric edu>: 

Hello evelyone -- 

This year ~ve are using scantron evaluations. If you haven’t received 
the evaluation forms please contact Travis. Travis also has #2 pencils 
which are required for these forms. As usual, have the students bring 
the forms back to the ofi)ce after they’ve filled them out. 

Please get your finals to Travis to copy as soon as you can. With the 
limited office staff this year we need to be as forward thinking as 
possible 

Also, in light of the reduced budgets, please put your syllabi for 2010 
on blackboard. We will no longer be providing hard copies for the 
students You should send Travis a copy of your syllabi for record 
keeping purposes. 

Take care 

-Tim 

--- You are currently subscribed to 
afi-ican-and-afro-american-studies-faculty as: regester@email.unc.edu. 



Sent: 

To: 

Sub.iet~: 

Regester, Charlene B <~regeste@email.unc.edu> 

Saturday, December 12, 2009 12:02 PM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

Re: [ati~cm~-and-afro-ameficaJ~- studies-tSculty] End of the semester 

Dear Tim: I give an exam on Thursday and will probably be computing my 
grades on Friday during this time Also, I may need to meet with you on 
Tuesday of this wee Please let me know- if you will be on campus no 
earlier than 12noon. Thanks much. Sincerely, Charlene Regester Quoting 
Tim IVlcMillan <tjml @email.unc.edu>: 

Hello Colleagues -- 

A few of us in the department have decided it would be pleasant to 
revive the end of finals celebration. We propose going to a local bar 
on Friday the 18th at 3:30 pm. It’you would like to join in, let’s 
assemble at the department oftice at that time. An?’ suggestions for 
venues are appreciated 

Hope to see you to bid the semester adieu 

Tim (in my capacity as associate chair) 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, December 15, 2009 3:06 PM 

Jody Bare <bare@email.unc.edu-~ 

Re: Fall 09 grade rolls.xls 

Fall 09 grade rolls(1).xls 

Dear Jody: Attached are final grades for AFAM 101 on-line taught by 
Charlene Regester Thanks much for your assistance Sincerely, Charlene 
Regester Quoting Jo@ Bare <bare@email.unc.edu>: 

Memo To: Carolina Courses Online instructors 

Memo Fr: Carol McDormell and Jody Bare 

Memo Re: Grade Rolls for Fall 09 

Attached is your grade roll for reporting final grades J2~r the Summer 
08 semester 

Please indicate a grade for each student and return via electronic 
mail to me at the Friday (;enter 

I will transfer the grades to the official grade roll and submit 
to the registrar on your behalf. Grades are due to the registrar 72 
hours after the exam 

I have indicated the students who have dropped or withdrawn [’or your 
convenience 

(1) Regular Grades 

Instructors report final grades on the Official Class 
Roll and Grade Report. 

EveW registered student must have an appropriate grade 
designation (no blanks). 

If a student did not show up for the final examination 
or has not been attending 

classes, a grade of "AB" or "FA" must be assigned. 

(2) Tempora~ Grades 

"IN" Instructors should assign an "IN" where the student took the 
final examination b~t did not 

coraplete some other course requirement. The student could 
pass the course if the assignment 

was corapleted. The "IN" is computed as an "F" in an 
uaadergraduate student’s GPA. For undergraduate students, 

an "IN" is changed automatically to an "F*" if the grade is 
not cleared by eight weeks into the next regular semester 

For graduate students, an "IN’" will revert to an "F*" 
(administratively assigned grade) if the gra de is not cleared 

within one year from the original examination. 

"AB" Must be given to a student who did not take an exam regardless 
of the reason, but might have 

passed the course had they done so. The "AB" is computed 
as an "F" grade in an undergraduate 

student’s GPA. For undergraduate students, an "AB" grade 



> is changed automatically to an "F*" if the grade ~s 

>        not cleared by the last day of class in the next regular 
> semester. For graduate students, an "AB" will revert to an 

>        "F*" (administratively assigned grade) if the grade is 
> not cleared within one year from the original examination. 

> "FA" Failed and absent from exam. The FA grade is given when the 
> undergraduate student did not attend the 

>       exam, and could not pass the course regardless of 
> performance on the exam. This would be appropriate for a 

> student that never attended the course or has excessive 
> absences in the course, as well as nrissing the exanr. 

> Instructors report the removal of a tempora15~ grade on the Official 
> Report of Grade Change or Change of Temporary" Grade Form. Temporary 
> grades of "IN" (Incomplete) and "AB" (Absent), unless assigned in 
> error, are recorded as a part of the official record, but are not 
> reflected on a student’s external official transcript after 
> conversion to a permanent grade. 

> The entire policy memo can be found at 
> http ://regweb.unc. edu~’resourcesirpm24 php 

> Jody Bare 
> Student Services Assistant 
> Carolina Courses Online 
> office (919)962-5304 
> fax (919)962-5549 
> bare@email.unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, December 29, 2009 9:22 AM 

afam@listserv.unc.edu 
[african-and-afro-american-studies-faculty] [Fwd: 

Fellowship.eml.msg 

Fellowship] 

..... Forwarded message from j en321 @email.unc.edu ..... 
Date: Mort, 21 Dec 2009 16:59:23 -0500 
From: Julius Nyang’oro <jen321@email.unc.edu> 

Reply-To: Julius Nyang’oro <jen321 @email.unc.edu> 
Subject: [african-and-afro-american-studies-faculty] [Fwd: 

To: african-and-afro -american-studie s-faculty 
<african-and-afro-american-studie s-faculty@listserv.unc .edu> 

Fellowship] 

FYI 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Alyson Zandt <AZandt@mdcinc.org> 

Monday, December 21, 2009 1:59 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Autry Fellowship 

Dear Prof. Nyang’oro, 

I am currently the Autry Fellow at MDC, a non-profit in Chapel Hill, N.C. dedicated to expanding opportunity 

and advancing equity in the South. The Autry Fellowship is an excellent opportunity for a graduating student 

to delve deeper into issues facing Southern communities. During his or her year at MDC, the Fellow gains 

experience in substantive areas such as of workforce development, economic development and community 

change. I’m writing to you because I believe there are outstanding potential applicants at UNC Chapel Hill, 

and I hope you can help me get this information to them. 

The Autry Fellowship is open to recent college graduates and is a paid, full-time, one year position beginning in 

the summer of 2010. Applications are due February 8, 2010. For more information, see www.mdcinc.org or 

contact me, Alyson Zandt, at 919.968.4531 ext 319 or azandt@mdcinc.org. 

Please forward the more detailed information below to all of your eligible students and relevant email lists. 

Also, please forward this email to any of your colleagues who might know eligible seniors or recent graduates. 

I will contact you again soon to answer any questions you may have. 

Thank you for helping me share this exciting opportunity with your students! 

Alyson Zandt 

Autry Fellow 

MDC Inc. 

Expanding Opportunity, Advancing Equity 

400 Silver Cedar Court, Suite 300 
Chapel Hill, NC 27514 

Ph: 919.968.4531, ext. 319 

Fax: 919.929.8557 

aza ndt@ mdcinc.org 

www.mdcinc.or8 

--Please forward the following to any eligible students or relevant listservs-- 

Interested in Working for Social and Economic Justice in the South? Apply Now for the 2010- 

2011 Autry Fellowship! 

Millions of Americans are isolated by circumstances often beyond their control. In every community, there 

are individuals who lack the skills, resources, or opportunities to attain a modest standard of living; instead, 

these individuals are trapped in a perpetual state of dependency and need. Millions of other Americans are 

precariously close to similar circumstances, with neither the assets nor the education to ensure stability in an 

ever-changing economy. Such Americans are especially vulnerable in the current economic crisis. The 

persistent but addressable conditions of poverty, isolation, and vulnerability are particularly acute in the 

American South. To address the situation of those in poverty, MDC, Inc., has worked for more than 40 years 



to connect people and places in the South to opportunities for success. Throush research, demonstration 

projects, foundation 8uidance, and community orsanizin8 centered on assistin8 impoverished individuals and 

places to increase their assets and enhance their skills, MDC works to expand opportunity and advance equity 

for those left behind. 

For the last ten years, MDC has offered a talented and ambitious youn8 person the opportunity to work at 
MDC for one year as a full-time, paid staff member throush the Autry Fellowship. At this time, the Board of 

Directors of MDC is pleased to announce that applications are now bein8 accepted for the 2010-2011 Autry 
Fellowship. 

The Autry Fellowship supports the mission of MDC, increasin8 economic opportunity for impoverished people 

and places, by developin8 a cadre of youn8 leaders who have experience promotin8 economic development, 

increasin8 equity and excellence in education, and buildin8 inclusive civic cultures, and who are poised and 

ready to apply their new learnin8 to benefit this resion. 

The Autry Fellowship celebrates the life and perpetuates the work of the late Georse B. Autry, foundin8 

president of MDC. For 32 years, he led MDC with a passion for improvin8 opportunities for people and places 

stru881in8 to keep pace with economic and social chanse. 

The Fellow’s time will center on learnin8 MDC’s stratesies for chanse by participatin8 in a variety of project 

teams; the Fellow will have the option of devotin8 a portion of time to a project-specific assisnment that will 

blend the interests of the Fellow with the specific needs of MDC durin8 that year. 

Applicants must either be in their final year of undersraduate or 8raduate study at or have 8raduated within 

two years from any accredited four-year collese or university. The 2010-2011 Fellowship will besin in the 

summer of 2010, with the exact startin8 date to be nesotiated by the Fellow and MDC staff. The application 

process is competitive; a selection panel of MDC board and staff members and Autry family members will 

review applications and interview candidates. Applications must be received by February 8, 2010. For an 

application, see MDC’s web site, www.mdcinc.ors. 

~ FOR MORE INFORMATION ~ 

For more information, please visit http://mdcinc.ors/docs/AutryFlier_12-17-09.pdf or contact Alyson Zandt, 

MDC’s 2009-2010 Autry Fellow, at (919)968-4531 ext. 319 or azandt(~mdcinc.org. 

~ MORE ABOUT MDC ~ 

MDC’s mission is to help orsanizations and communities close the saps that separate people from 
opportunity. We are a nonprofit orsanization headquartered in Chapel Hill, N.C. Founded in 1967 to identify 

and help remove barriers to prosress for the South, MDC has been publishin8 research and developin8 policies 
and prosrams focused on expandin8 opportunity, reducin8 poverty, and buildin8 inclusive civic cultures in the 

American South for the past 42 years. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, December 29, 2009 9:24 AM 

a~m@listserv.nnc.edu 

Fwd: [ipcfac] Graduate Re.arch Consultant 

..... Forwarded message from jeand@email uric edu ..... 
Date: Wed, 16 Dec 2009 10:30:27 -0500 
From: Jean Dennison <jeand@email.uaac.edu> 

Reply-To: faculty teaching cinema courses <ipcfac@listsel-<unc.edu> 
Subject: [ipcfac] Graduate Research Consultant 

To: faculty teaching cinema courses <ipcfac@listserv uric edu> 

Dear Faculty, 

I am a new professor in anthropology and I am going to be teaching a 
course entitled Anthropology. through Expressive Culture next semester 
I just found out that I have been awarded a Graduate Research 
Consultant from OUR, but I don’t yet know the graduate population that 
well I am looking ]’or a graduate student who would be interested in a 
research consultant position who has some background in expressive 
media (writing, video, web, drawing/design, photograph?’, and/or found 
image) to help my students with one of their class projects. If you 
have an?’ graduate students that might be interested in this possibility 
could you please have them contact me at: 

~ ean d@emaih unc.edu 

For more in]2mnation about the course or the expressive culture project 
in particular please see: 
http://www.unc edu/-,ieand/ANTH120.htm 

’]?hanks, 
Jean 

Jean Dennison, Ph.D 
Assistant Professor Department of Anthropology" 
University of North Carolina, Chapel Hill 
j eandennison@unc, edu 
http:i/~vw~v.unc, edu/~i eand/ 

-- You are currently subscribed to ipcfac as: regester@email.unc.edu. 
To unsubscribe 
click here: 
http:/ilists.anc.edu/u?id 23351241.da68e742b95554f98fcf765280623dad&n T&I ipcfac&o 26076006. or send a blap, k email to 

leave-26076006-23351241 .da68e742b95554f98fcf765280623dad@listsel~’.unc.edu. 

..... End forwarded message ..... 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, Janua~ 7, 2010 10:19 AM 

~aol.com 

Fwd: [atiicm~- a~d- afro- ameficaJ~- studies- thcully] [all-college- t~culty] WebEvent Reminder: Jan 7 - Deadline for Carolina Postdoctoral 
Program for Faculty Nominations 

..... Forwarded message from webevent@unc.edu ..... 
Date: ’l’hu, 31 Dec 2009 00:03:01 -0503 

From: WebEvent <webevent@unc edu> 
Reply-To: WebEvent <webevent@unc.edu> 
Subject: [afi-ican-and-a fro-american-studi es-faculty] 
[aH-college-facul~] WebEvent Reminder: Jan 7 - Deadline for Carolina 
Postdoctoral Program for Faculty Nominations 

To: a frican-and-afro-american-s tudies-faculty 
<a:[’rican-and-afro-american-s tudies-faculty@ [istserv.unc.edu> 

W ebl:.vent Reminder 

Title: Deadline for Carolina Postdoctoral Program ~2~r Faculty Nominations 
Date: Thursday, January 7, 2010 
Time: Unspecified 

Description: I am pleased to announce the availabiii~ of postdoctoral 
research 
positions for the 2010 Carolina Postdoctora[ Program ~r Faculty 
D~versity funding cycle This program was created in order to serve 
two very important functions at Carolina. The first function is to 
attract postdoctoral fellows from underrepresented groups to Carolina 
to prepare them for tenure-track faculty positions at the University of 
North Carolina and other research universities. ~Ihe second function is 
to serve as a means for increasing faculty- diversity within the 
University conm~unity. 

Scholars for the Carolina Postdoctoral Program for Faculty Diversity 
are selected each year and are provided support for two years. 

The next class of the Carolina Postdoctoral Program for Faculty 
Diversity will begin July- 1, 2010. The Office of the Vice Chancellor 
for Research and Economic Development has placed national 
advertisements requesting applications for this program. We seek your 
assistance in making this a successful recruitment. 

There are several ways in which you can help. First of all, you can 
help by- advertising the program within your discipline and identi~’ing 
possible candidates. (A sample advertisement is available via the 
following ~vcblit~: 
http://research.~mc.edu/red/2010 CPPFD sample advertisement DRAFT.doc) 
In addition, you can help in the selection process. Once applications 
are received, we will forward them to appropriate schools or 
departments and ask you to evaluate the applicant and describe plans 
for incorporating the individual, if selected, into the culture of your 
department (i.e., mentoring strategy and research resources). 

In addition, we will ask you for information regarding the availability 
of a faculty member in your department that might serve as a mentor to 
the applicant If selected, a committee will review the applications 
and make a final recommendation in Februa~ 2010. Please note the 
application deadline will be Thursday, Janua~z 7, 2010 

If you have any questions or need further infolrnation, please contact 

Susan Waiters at 9624041 or susan waiters@uric edu. You can also visit 
our web page at http://research unc.edu/red/postdoc.html. Thank you 
for your help 

This email is sponsored by: Office of the Vice Chancellor for Research 
and Economic Development 

Powered by WebEvent(tm) 

http://www webevent corrdcs/r/pbpublish2.71 

--- You are currently subscribed to all-college-faculty as: 
a frican-and-afro-american-studies-fa culty@listserv.unc.edu. 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email unc.edu. 



..... End forwarded message ..... 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, Januao~ 11, 2010 8:56 AM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

Re: Meeting Needed 

Dear Tim: I will tly to come over at 1 lam Sincerely, Charlene Regester 
Quoting tjml <tjml @email unc.edu>: 

Hi Charlene -- 

How- about 11 o’clock today? rll be between classes but have a bit of time 
then. otherwise anytime tomorro~v will ~vork for me. 

Hope your break was relaxing 

-Tim 

On Fri, 08 Jan 2010 14:02:08 -0500, regester@email.unc.edu wrote: 
>> Dear Tim: I need to meet with you if possible on Monday. I want to 
>> submit grade for on-line student I have a meeting at 4pm -- ~ve could 
>> do lunch or schedule something Munday after 5pm but we still need to 
>> submit the grade for this student. Let me know- what works ibr you. 
>> Sincerely, Charlene Regester Quoting Tim McMillan 
>> <tjml @email unc.edu>: 
>> 

>>> How about 1:30 

>>> -TMc 

>>> regester@email unc.edu wrote: 
>>>> Dear Tim: Hope that you can meet with me tomorrow for the on-line 
>>>> exams. I am giving a make-up exam in the morning so around 1:00 or 
>>>> after is the best time for me to meet. Please let me know. Thanks 
>>>> much. Sincerely, Charlene Regester Quoting Tim McMillan 
>>>> <tjm l@email.unc.edu:>: 

>>>>> Your message is rea@ to be sent with the following :file or link 
>>>>> attachments: 

>>>>> regester.arndt FA 

>>>>> Note: To protect against computer viruses, e-mail programs may 
>>>>> prevent sending or receiving certain ~pes of file attachments. 
>>>>> Check your e-mail security settings to determine how attachments 
>>>>> are handled 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Thursday, Janua~ 14, 2010 1:29 PM 

Caldwell, Kia L <klcaldwe@email.unc.edu> 

Re: [~t~cm~-and-afro-amefica~- studies-t~culty] Donations t~r Haiti ReliefEtti~rts 

Dear Kia: Thanks for the information because I was trying to decide on 
what I was going to do In fact, when I meet with my students I had 
proposed that ~ve start a book drive for re-opening of schools but I 
haven’t figured out much else about this idea. Sincerely, Charlene 
Regester Quoting Kia Lilly Caktwell <klcaldwe@email uric edu>: 

Dear Colleagues, 
If you are thinking about making a donation for the relief efforts in 

Haiti, you might want to consider giving to the organization Partners in 
Health. It ~vas founded by Dr. Paul Farmer, a physician and medical 
antl~ropologist who ~vorks at Halward, and does great work in Haitian 
rural communities It is mn by Haitians and seems to have direct 
contact with the local population. Their website is at: 
http:/i~vw~v.pih.org/home html 

Below is an article about the situation in Haiti and the work of 
Partners in Health. 

Best, 
Kia 

The New" York Times <http://www.nytimes corn/> E-mail This 
<http://wwwnytimes.com/a&x/bin/a&x click.html?type goto&opzn&page www.nytimescom/yr/mo/day/opinion&pos TopRight- 

EmaiV,%is&sn2 94d3287b/805f85e3&sn1 de089c0a/5f4c91fS&camp foxsearch2010 emai[tools 1225553b nyt5&ad CrazyHearks 88x31 G[obes&goto ~vw%2B[’oxsearch[ight%2Ecom% 
2Fcra~’heart> 

*This page was sent to you by: * klcald2001@yahoo.com 

* ()PINION * ] January 14, 2010 
* Op-Ed Contributor: Country Without a Net 
<http://www.m’times.con’~’2010/O1/14/opinion/14kidder.html?emc eta1> * 
By [[I~i.CY KIDDER 
The history of tlaiti’s vulnerability to natural disasters is long and 
comple×, but the essence of it seems clear enough 

>A 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc edu 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, Janua~ 14, 2010 1:29 PM 

~aol.com 

Fwd: [Miican-a~d-afro-amefc~J~-studies-t~culty] Donations tl)r Haiti ReliefEtti~rts 

klc~Jdwe.vcf 

..... Forwarded message from klcaldwe@email unc edu ..... 
Date: Thu, 14Jan 2010 13:26:38 -0500 
[~’rom: Kia Lilly Caldwell <klcaldwe@email.unc.edu> 

Reply-To: Kia Lilly Caldwel[ <klcaldwe@email.unc.edu> 
Sut~iect: [african-and-afro-american-smdies-[’acul~’] Donations for 
Haiti Relief [~fforts 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

Dear Colleagues, 
If you are thinking about making a donation :[’or the relief efforts 

in Haiti, you might want to consider giving to the organization 
Partners in Health. It was founded by Dr. Paul Farmer, a physician and 
medical anthropologist who works at Harvard, and does great work ~n 
Haitian rural communities. It is run by Haitians and seems to have 
direct contact with the local population Their website is at: 
http://www.pih or~/home.htm[ 

Below is an article about the situution in tlaiti and the work of 
Partners in Health 

Best, 
Kia 

The New- York Times <http://w~vw.rrftimes.con~2> E-mail This 
<http://www.nytimes.comiadx/bin/adxclick.html?type goto&opzn&page w~a~’.nytimes.com/yrimo/day/opinion&pos TopRight- 

EmailThis&sn2 94d3287b/805f85e3&snl de089c0a/5f4cglfS&carap foxsearch2010emailtools 1225553b nyt5&ad CrazyHearts 88x31Globes&goto www%2Efoxsearchlight%2Ecom% 
2Fcrazyheart> 

*This page was sent to you by: ~yahoo.cora 

* OPINION * ] Janua~ 14, 2010 
* Op-Ed Contributor: Count~" Without a Net 
<http:i/w~wz.nvtimes.colTb’2OlOiO1/14/opinion/14kidder.html?emc etal> * 
By TRACY ~DER 
The history of Haiti’s -,mlnerability to natural disasters is long and 
complex, but the essence of it seems clear enough. 

A 

--- You are currently subscribed to 
african-and-afro-american-studies-facults’ as: regester@email.unc.edu 

..... End for~vardedmessage ..... 



Full Name: 

Last Name: 

First Name: 

Company: 

Kia Lilly Caldwell 

Caldwell 

Kia Lilly 

UNC- Chapel Hill 

Business 

Phone: 

919-962-0539 

Mailing Address: 

Department of African & Afro-American Studies 
UNC - Chapel Hill 

CS #3395, 208 Battle Hall 
chapel Hill, NC 27599-3395 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, Janua~ 14, 2010 1:43 PM 

~aol.com 
Fwd: [Miican-a~d-afro-ame6caJ~-studies-t~culty] Donations tbr Haiti Relief Efforts 

klc~Jdwe.vcf 

..... Forwarded message from klcaldwe@email unc edu ..... 
Date: Thu, 14Jan 2010 13:26:38 -0500 
[~’rom: Kia Lilly Caldwell <klcaldwe@email.unc.edu> 

Reply-To: Kia Lilly Caldwel[ <klcaldwe@email.unc.edu> 
Sut~iect: [african-and-afro-american-smdies-[’acul~’] Donations for 
Haiti Relief [~fforts 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsepg.unc.edu> 

Dear Colleagues, 
If you are thinking about making a donation :[’or the relief efforts 

in Haiti, you might want to consider giving to the organization 
Partners in Health. It was founded by Dr. Paul Farmer, a physician and 
medical anthropologist who works at Harvard, and does great work ~n 
Haitian rural communities. It is run by Haitians and seems to have 
direct contact with the local population Their website is at: 
http://www.pih or~/home.htm[ 

Below is an article about the situution in Haiti and the work of 
Partners in Health 

Best, 
Kia 

The New- York Times <http://wxvw.rrftimes.cong> E-mail This 
<http://wxvw.nytimes.comiadx/bin/adxclick.html?type goto&opzn&page wxaa~’.nytimes.corn/yrimo/day/opinion&pos TopRight- 
EmailThis&sn2 94d3287b/805f85e3&snl de089c0a/5f4cglfS&carap foxsearch2010emailtools 1225553b nyt5&ad CrazyHearts 88x31Globes&goto w~vw%2Efoxsearchlight%2Ecom% 
2Fcrazyheart> 

*This page was sent to you by: * ~yahoo.cora 

* OPINION * ] Janua~ 14, 2010 
* Op-Ed Contributor: Count~" Without a Net 
<http:i/w~wz.nvtimes.colTb’2OlOiO1/14/opinion/14kidder.html?emc etal> * 
By TRACY ~DER 
The history of Haiti’s -,mlnerability to natural disasters is long and 
complex, but the essence of it seems clear enough. 

A 

--- You are currently subscribed to 
african-and-afro-american-studies-facults’ as: regester@email.unc.edu 

..... End for~vardedmessage ..... 



Full Name: 

Last Name: 

First Name: 

Company: 

Kia Lilly Caldwell 

Caldwell 

Kia Lilly 

UNC- Chapel Hill 

Business 

Phone: 

919-962-0539 

Mailing Address: 

Department of African & Afro-American Studies 
UNC - Chapel Hill 

CS #3395, 208 Battle Hall 
chapel Hill, NC 27599-3395 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, Janua~ 14, 2010 1:45 PM 

~att.net 

Fwd: [Miican-a~d-afro-amefc~J~-studies-t~culty] Donations tl)r Haiti ReliefEtti~rts 

klc~Jdwe.vcf 

..... Forwarded message from klcaldwe@email unc edu ..... 
Date: Thu, 14Jan 2010 13:26:38 -0500 
[~’rom: Kia Lilly Caldwell <klcaldwe@email.unc.edu> 

Reply-To: Kia Lilly Caldwel[ <klcaldwe@email.unc.edu> 
Sut~iect: [african-and-afro-american-smdies-[’acul~’] Donations for 
Haiti Relief [~fforts 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

Dear Colleagues, 
If you are thinking about making a donation :[’or the relief efforts 

in Haiti, you might want to consider giving to the organization 
Partners in Health. It was founded by Dr. Paul Farmer, a physician and 
medical anthropologist who works at Harvard, and does great work ~n 
Haitian rural communities. It is run by Haitians and seems to have 
direct contact with the local population Their website is at: 
http://www.pih or~/home.htm[ 

Below is an article about the situution in tlaiti and the work of 
Partners in Health 

Best, 
Kia 

The New- York Times <http://w~vw.rrftimes.con~2> E-mail This 
<http://www.nytimes.comiadx/bin/adxclick.html?type goto&opzn&page w~a~’.nytimes.com/yrimo/day/opinion&pos TopRight- 

EmailThis&sn2 94d3287b/805f85e3&snl de089c0a/5f4cglfS&carap foxsearch2010emailtools 1225553b nyt5&ad CrazyHearts 88x31Globes&goto www%2Efoxsearchlight%2Ecom% 
2Fcrazyheart> 

*This page was sent to you by: * ~yahoo.cora 

* OPINION * ] Janua~ 14, 2010 
* Op-Ed Contributor: Count~" Without a Net 
<http:i/w~wz.nvtimes.colTb’2OlOiO1/14/opinion/14kidder.html?emc etal> * 
By TRACY ~DER 
The history of Haiti’s -,mlnerability to natural disasters is long and 
complex, but the essence of it seems clear enough. 

A 

--- You are currently subscribed to 
african-and-afro-american-studies-facults’ as: regester@email.unc.edu 

..... End for~vardedmessage ..... 



Full Name: 

Last Name: 

First Name: 

Company: 

Kia Lilly Caldwell 

Caldwell 

Kia Lilly 

UNC- Chapel Hill 

Business 

Phone: 

919-962-0539 

Mailing Address: 

Department of African & Afro-American Studies 
UNC - Chapel Hill 

CS #3395, 208 Battle Hall 
chapel Hill, NC 27599-3395 



Frolil: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, Janua~ 14, 2010 1:58 PM 

~aol.com 

Fwd: [Mkican-a~d-afro-amefc~-studies-t~culty] Donations t~r Haiti ReliefEtti~rts 

klc~Jdwe.vcf 

..... Forwarded message li’om klcaldwe@email unc edu ..... 
Date: Thu, 14Jan 2010 13:26:38 -0500 
[~’rom: Kia Lilly Caldwell <klcaldwe@email.unc.edu> 

Reply-To: Kia Lilly Caldwel[ <klcaldwe@email.unc.edu> 
Sut~iect: [african-and-afro-american-smdies-[~acul~"] Donations for 
Haiti Relief [~fforts 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

Dear Colleagues, 
If you are thinking about making a donation for the relief efforts 

in Haiti, you might want to consider giving to the organization 
Partners in Health. It was founded by Dr. Paul Farmer, a physician and 
medical anthropologist who works at Harvard, and does great work ~n 
Haitian rural communities. It is run by Haitians and seems to have 
direct contact with the local population Their website is at: 
http://www.pih or~/home.htm[ 

Below is an article about the situution in tlaiti and the work of 
Partners in Health 

Best, 
Kia 

The New- York Times <http://w~vw.nvtimes.con~d> E-mail This 
<http://www.nytimes.comiadx/bin/adxclick.html?type goto&opzn&page w~a~’.nytimes.com/yrimo/day/opinion&pos TopRight- 

EmailThis&sn2 94d3287b/805f85e3&snl de089c0a/5f4cglfS&carap foxsearch2010emailtools 1225553b nyt5&ad CrazyHearts 88x31Globes&goto www%2Efoxsearchlight%2Ecom% 
2Fcrazyheart> 

*This page was sent to you by: * @yahoo.cora 

* OPINION * ] Janua~ 14, 2010 
* ©p-Ed Contributor: Count~" Without a Net 
<http:i/w~wz.nvtimes.cotrb’2OlOiO1/14/opinion/14kidder.html?emc etal> * 
By TRACY ~DER 
The history of Haiti’s -,mlnerability to natural disasters is long and 
complex, but the essence of it seems clear enough. 

A 

--- You are currently subscribed to 
african-and-afro-american-studies-facults’ as: regester@email.unc.edu 

..... End for~vardedmessage ..... 



Full Name: 

Last Name: 

First Name: 

Company: 

Kia Lilly Caldwell 

Caldwell 

Kia Lilly 

UNC- Chapel Hill 

Business 

Phone: 

919-962-0539 

Mailing Address: 

Department of African & Afro-American Studies 
UNC - Chapel Hill 

CS #3395, 208 Battle Hall 
chapel Hill, NC 27599-3395 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, Janua~ 14, 2010 1:58 PM 

@hotmail.com 

Fwd: [atiican-a~d-afro-ame6ca~-studies-t~culty] Donations tbr Haiti ReliefEtti~rts 

klcdldwe.vcf 

..... Forwarded message from klcaldwe@email unc edu ..... 
Date: Thu, 14Jan 2010 13:26:38 -0500 
[~’rom: Kia Lilly Caldwell <klcaldwe@email.unc.edu> 

Reply-To: Kia Lilly Caldwel[ <klcaldwe@email.unc.edu> 
Sut~iect: [african-and-afro-american-smdies-[’acul~’] Donations for 
Haiti Relief [~fforts 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

Dear Colleagues, 
If you are thinking about making a donation :[’or the relief efforts 

in Haiti, you might want to consider giving to the organization 
Partners in Health. It was founded by Dr. Paul Farmer, a physician and 
medical anthropologist who works at Harvard, and does great work ~n 
Haitian rural communities. It is run by Haitians and seems to have 
direct contact with the local population Their website is at: 
http://www.pih or~/home.htm[ 

Below is an article about the situution in Haiti and the work of 
Partners in Health 

Best, 
Kia 

The New- York Times <http://wxvw.rrftimes.cong> E-mail This 
<http://wxvw.nytimes.comiadx/bin/adxclick.html?type goto&opzn&page wxaa~’.nytimes.corn/yrimo/day/opinion&pos TopRight- 
EmailThis&sn2 94d3287b/805f85e3&snl de089c0a/5f4cglfS&carap foxsearch2010emailtools 1225553b nyt5&ad CrazyHearts 88x31Globes&goto w~vw%2Efoxsearchlight%2Ecom% 
2Fcrazyheart> 

*This page was sent to you by: * ~yahoo.cora 

* OPINION * ] Janua~ 14, 2010 
* Op-Ed Contributor: Count~" Without a Net 
<http:i/w~wz.nvtimes.colTb’2OlOiO1/14/opinion/14kidder.html?emc etal> * 
By TRACY ~DER 
The history of Haiti’s -,mlnerability to natural disasters is long and 
complex, but the essence of it seems clear enough. 

A 

--- You are currently subscribed to 
african-and-afro-american-studies-facults’ as: regester@email.unc.edu 

..... End for~vardedmessage ..... 



Full Name: 

Last Name: 

First Name: 

Company: 

Kia Lilly Caldwell 

Caldwell 

Kia Lilly 

UNC- Chapel Hill 

Business 

Phone: 

919-962-0539 

Mailing Address: 

Department of African & Afro-American Studies 
UNC - Chapel Hill 

CS #3395, 208 Battle Hall 
chapel Hill, NC 27599-3395 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, Janua~ 14, 2010 2:09 PM 

~mindsp6ng.com 

Fwd: [Miican-a~d-afro-amefic~-studies-thculty] Donations t~r Haiti ReliefEttbrts 

klcaJdwe.vcf 

..... Fopa, arded message li*om klcaldwe@email unc edu ..... 
Date: Thu, 14Jan 2010 13:26:38 -0500 
From: Kia Lilly Caldwell <klcaldwe@email.unc.edu> 

Reply-To: Kia Lilly Caldwel[ <klcaldwe@email.unc.edu> 
Sutziect: [african-and-afi-o-american-smdies-[’acul~’] Donations for 
Haiti Relief Efforts 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep¢.unc.edu> 

Dear Colleagues, 
If you are thinking about making a donation :[’or the relief efforts 

in Haiti, you might want to consider giving to the organization 
Partners in Health. It was founded by Dr. Paul Farmer, a physician and 
medical anthropologist who works at Harvard, and does great work ~n 
Haitian rural communities. It is run by Haitians and seems to have 
direct contact with the local population Their website is at: 
http://www.pih or~/home.htm[ 

Below is an article about the situution in Haiti and the work of 
Partners in Health 

Best, 
Kia 

The New- York Times <http://wxvw.nvtimes.cong> E-mail This 
<http://wxvw.nytimes.conriadx/bin/adxclick.html?type goto&opzn&page wxaa~’.nytimes.com/yrimo/day/opinion&pos TopRight- 
EmailThis&sn2 94d3287b/805f85e3&snl de089c0a/5f4cglfS&carap foxsearch2010enrailtools 1225553b nyt5&ad CrazyHearts 88x31Globes&goto w~vw%2Efoxsearchlight%2Ecom% 
2Fcrazyheart> 

*This page was sent to you by: @yahoo.cora 

* OPINION * I Januau 14, 2010 
* Op-Ed Contributor: Count~" Without a Net 
<http:i/wxwg.nvtimes.coe’b’2OlOiO1/14/opinion/14kiddcr.html?emc etal> * 
By TRACY ~DER 
The history of Haiti’s -,mlnerability to natural disasters is long and 
complex, but the essence of it seems clear enough. 

A 

--- You are cttrrently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu 

..... End for~vardedmessage ..... 



Full Name: 

Last Name: 

First Name: 

Company: 

Kia Lilly Caldwell 

Caldwell 

Kia Lilly 

UNC- Chapel Hill 

Business 

Phone: 

919-962-0539 

Mailing Address: 

Department of African & Afro-American Studies 
UNC - Chapel Hill 

CS #3395, 208 Battle Hall 
chapel Hill, NC 27599-3395 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, Janua~ 14, 2010 3:17 PM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

Re: BIackbx~ard 

Dear Tim: I will t~’ but ifI miss you will do so at another time 
Thales for tlying to meet ~vith me. Sincerely, Charlene Regester Quoting 
tjml <tjml @email.unc.edu>: 

> 

> Hi Charlene -- 
> 

> I have class from noon-l, how about 11:30? 
> 

>-T 
> 

> On Thu, 14 Jan 2010 13:10:11 -0500, regester@email.unc.edu wrote: 
>> Dear Tim: I don’t know if I can get on campus this early because I have 
>> something that I need to do in the morning. Is 12noon too late because 
>> I have a meeting at lpm? Sincerely, Charlene Regester Quoting tjml 
>> <~jml@email unc.edu>: 
>> 

>>> How about tomorro~v at 11 ? 

>>> -T 

>>> On Thu, 14 Jan 2010 12:08:07 -0500, reges her@ email uric edu wrote: 
>>>> [)ear Tim: Whenever you have a chance let me know when you will be on 
>>>> campus so that I can put my syllabus on blackboard Thanks much. 
>>>> Sincerely, Charlene Regester 



Frolil: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, Janua~ 19, 2010 8:42 AM 

~aol.com 

Fwd: [Mkican-a~d-afro-ame6ca~-studies-thculty] Donations tbr Haiti ReliefEtti~rts 

klc~Jdwe.vcf 

..... Forwarded message li’om klcaldwe@email unc edu ..... 
Date: Thu, 14Jan 2010 13:26:38 -0500 
[~’rom: Kia Lilly Caldwell <klcaldwe@email.unc.edu> 

Reply-To: Kia Lilly Caldwel[ <klcaldwe@email.unc.edu> 
Sut~ject: [african-and-afro-american-smdies-[~acul~"] Donations for 
Haiti Relief [~fforts 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

Dear Colleagues, 
If you are thinking about making a donation :For the relief efforts 

in Haiti, you might want to consider giving to the organization 
Partners in Health. It was founded by Dr. Paul Farmer, a physician and 
medical anthropologist who works at Harvard, and does great work ~n 
Haitian rural communities. It is run by Haitians and seems to have 
direct contact with the local population Their website is at: 
http://www.pih or~/home.htm[ 

Below is an article about the situution in tlaiti and the work of 
Partners in Health 

Best, 
Kia 

The New- York Times <http://w~vw.nvtimes.con~d> E-mail This 
<http://w~vw.nytimes.comiadx/bin/adxclick.html?type goto&opzn&page w~a~’.nytimes.con~/yrimo/day/opinion&pos TopRight- 
EmailThis&sn2 94d3287b/805f85e3&snl de089c0a/5f4cglfS&carap foxsearch2010enrailtools 1225553b nyt5&ad CrazyHearts 88x31Globes&goto w~vw%2Efoxsearchlight%2Ecom% 
2Fcrazyheart> 

*This page was sent to you by: @yahoo.cora 

* OPINION * ] Janua~ 14, 2010 
* Op-Ed Contributor: CountD" Without a Net 
<http:i/w~w¢.nvtimes.cotrb’2OlOiO1/14/opinion/14kidder.html?emc etal> * 
By TRACY ~DER 
The history of Haiti’s -,mlnerability to natural disasters is long and 
complex, but the essence of it seems clear enough. 

A 

--- You are c~trrently subscribed to 
african-and-afro-american-studies-facults’ as: regester@email.unc.edu 

..... End for~vardedmessage ..... 



Full Name: 

Last Name: 

First Name: 

Company: 

Kia Lilly Caldwell 

Caldwell 

Kia Lilly 

UNC- Chapel Hill 

Business 

Phone: 

919-962-0539 

Mailing Address: 

Department of African & Afro-American Studies 
UNC - Chapel Hill 

CS #3395, 208 Battle Hall 
chapel Hill, NC 27599-3395 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, Janua~ 19, 2010 6:12 PM 

~aol.com 

Fwd: [Miican- a~d- afro - amefi c~- studies- t~ ulty] Job Talk 

..... Forwarded message from j en321 @email uric edu ..... 

Date: Tue, 19 Jan 2010 16:57:33 -0500 

From: Julius Nyang’oro ~ien321@email.uaac.edu> 

Reply-To: Julius Nyang’oro <jen321@email.unc.edu> 

Subject: [african-and-aIico-american-stu dies-facul~] 

To: aIidcan-and-afro-american-studies-facul~¢ 

<atidcan-and -afro-american-studies-facul~¢@listserv.unc.edu > 

Dear Colleagues, 

Job Talk 

One of the candidates :[’or the African Studies position that was renewed 
last fall will be visiting campus on January 22, 2010 We all should 
make every effort to attend and also encourage our students to do the 
same. The title of her talk is: 

"Marriage is the Solution to What Plagues?: Born-Again Youth, PEPFAR, 
and the Abstinence Movement in Uganda." 

Date: Friday January 22, 2010. 12.00-1 00 PM, Toy Lounge 

Light lunch with in the main office: 2.00-2.50 pm 

bio/CV is in the main office. Please inquire from Travis. For 
any other questions concerning the search, please inquire from Eunice. 

Best, 
Julius 

--- You are currently subscribed to 
african-and-afro-american-studies-facul~ as: regester@email unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, January 21, 2010 8:21 AM 

@aol.com 
[african-and-afro-american-studies-faculty] [Fwd: Faculty development trip to Africa - 
Call for Applications] 

Faculty development trip to Africa - Call for Applications.eml.msg 

..... Forwarded message from j en321 @email.unc.edu ..... 
Date: Wed, 20 Jan 2010 17:05:36 -0500 
From: Julius Nyang’oro <jen321@email.unc.edu> 

Reply-To: Julius Nyang’oro <jen321@email.unc.edu> 
Subject: [african-and-afro-american-studies-faculty] [Fwd: Faculty 
development trip to Africa - Call for Applications] 

To: african-and-afro -american-studie s-faculty 
<african-and-afro-american-studie s-faculty@listserv.unc .edu> 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Kruse, Julia <Julia Kruse@kenan-flagler.unc.edu> 

Monday, January 11, 2010 1:06 PM 

Lambert, Michael C <mlambert@email.unc.edu>; Anderson, Barbara S 
<barbara_anderson@unc.edu>; Nyang Oro, Julius E <JEN321@EMAIL.UNC.EDU> 

Faculty development trip to Africa - Call for Applications 

Request for CIBER funds for faculty development.doc 

Dear Michael, Barbara, and Julius, 

hope you have had a good start into the New Year. 

Please help us to disseminate the call for applications below through your listservs. 

Many thanks! 

Julia 

The UNC Center for International Business Education and Research (CIBER) invites applications for 
sponsorship to attend a Faculty Development Program to Africa (find details below). Sponsorship covers 
round-trip airfare (economy), US ground transportation, and the program fee, including accommodations, in 
country ground transportation, a few meals, sessions/workshops, site visits, and a selection of tours. Full orpart 
time faculty members at any of the UNC system campuses may apply. Eligible applicants must show a 
commitment to incorporate international business content into their curriculum and/or research. 

To apply for sponsorship, please send your CV and a completed application form (attached) to ciber@unc.edu by 
noon on Thursday, Jan. 21st, 2010. 

Faculty Development in International Business (FDIB): "Understanding Business Challenges in Sub- 
Saharan Africa" 
(May, 10-26, 2010) 

Intended Audience: Faculty from any discipline committed to incorporating international business content into 
their curriculum and/or research 

This program provides participants with an opportunity to experience first-hand the business challenges of sub- 
Saharan Africa as they travel to Kenya, South Africa, and Tanzania, as well as participate in numerous business 
visits, culture tours, and academic seminars. The obj ective of the FDIB-Africa program is to raise faculty 
awareness of the economic, political, and cultural environments that exist in sub-Sahara Africa today, and, 
ultimately, to leverage that first-hand awareness into competence and expertise in classrooms and research 
campuses throughout the United States. 

This program is organized by the CIBER at the University of South Carolina. For more details, visit 
http ://moore school, sc. edu/UserFiles/moore/Documents/CIBER/2010%20FDIB-Africa%20Brochure.pdf 

UNC-CIBER receives funding from the Department of Education to promote international business education and training for students, 
faculty, and firms in order to contribute to the ability of U.S. businesses to prosper in an international economy. For more details, visit 
http://www.kenan-flagler.unc.edu/KI/CIBER/ 

Julia Kruse, Ph.D. 

Managing Director. Center for International Business Education and Research 

Kenan Institute ¯ The University of North Carolina at Chapel Hill 



Kenan Center, CB# 3440 . Chapel Hill, NC 27599-3440 

Phone: 919.962.4929, Fax: 919.962.8202 

krusei@unc.edu, www.ciber.unc.edu 

Shaping Leaders - Driving Results 



Request for Sponsorship 

To be completed by individuals who wish to receive (partial) sponsorship from the UNC CIBER 
to attend a meeting, conference or professional development program in the area of international 
business. Please send the completed form to ciber@unc.edu at least 60 days before the program 
start date: 

Your name and contact information: 

Name of event or program: 

Location and dates: 

1. Why to do you wish to attend the program? 

How will you use the knowledge and/or skills acquired on the program in your teaching 
and/or research? And how will your students and/or colleagues benefit from your newly 
acquired knowledge and skills? (Be specific, please.) 

Budget: Please supply us with a detailed budget for the event, including travel costs, if 
travel is involved, and list your expected (or already determined) sources of funds. If you 
have requested, or plan to request, funds from another source but do not know yet if those 
funds will be granted, please note as "requested, but not confirmed." Please add a 
statement about whether you are prepared to use your own personal funds for any portion 
of this program, and if so, what would be your own personal funding ceiling. Include an 
estimate of your airfare and other travel costs. Please be aware that federal guidelines 
require you fly on a US carrier if CIBER is paying for part or all of your travel. 

Budget Item Approximate amount Expected Source (s)    Additional comments 
and % 

If CIBER funds are awarded, recipients are required to submit a brief trip report (addressing 
questions similar to those on the first page of the form) within 30 of the end of the travel or 
project. 



From." 

Sent: 

To: 

Subjet~: 

Attach: 

Regester, Charlene B <~reges~e@email.unc.edu> 

Thursday, Janua~ 21, 2010 8:32 AM 

athmlis~serv.unc.edu@email.unc.edu 

Fwd: 

ATT00001 .htm; image003.jpg; image003.jpg; Let’s Talk About It.pdf 

Dear educators, community leaders and Durham County Library friends, 

Please share the following information with your students and colleagues. A pdf poster is attached for posting (as appropriate). We appreciate your help in 

spreading the word about this upcoming book discussion series at Durham County Library’s Stanford L. Warren Library. 

Please join us for Let’s Talk About It: The African-American Experience. Scholars from North Carolina Central University will lead book discussions on five seminal 

works at Stanford L. Warren Library, 1201 Fayetteville Street from February through April. All discussions are free and open to the public and begin at 2:00 pm. 

Copies of the books are available for loan from the Main Library and Stanford L. Warren Library. Register by calling 919-560-0268 or visiting 

http :J/ti nyur!.co m/y!y nv4d 

Let’s Talk About It Schedule 

Family by J. California Cooper, Saturday, February 20, 2010 - Scholar: Dr. Karen Keaton-Jackson 

Go Tell It On the Mountain by James Baldwin, Saturday, March 6, 2010 - Scholar: Dr. Lynne T. Jefferson 

The Color Purple by Afice Walker, Saturday, March 20, 2010- Scholar: Mrs. Regina Alston 

The Invisible Man by Ralph Ellison, Saturday, April 10, 2010 - Scholar: Dr. Janice S. Dargan 

Your Blues Ain’t Like Mine by Babe Moore Campbell, Saturday, April 24, 2010 - Scholar: Dr. Wendy Rountree 

Also, please join us for the exclusive East Coast appearance of J. California Cooper, author of Family. Ms. Cooper will be reading and speaking about her work on 

Sunday, February 7 at 3:00 pm at Hayti Heritage Center, 804 Old Fayetteville St. Free and open to the public. 

Please help us publicize this series by forwarding this email to others who might be interested. Thank you! 



i.~.i Let’s Talk About It.jpg 



Marian Fragola 

Humanities Coordinator 

Durham County Library 

300 N. Roxboro SL 

Durham, NC 27701 

919-560-0268 

mfragola @durhamcountync.gov 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, Janua~)122, 2010 4:15 PM 

~gmail.com 

Fwd: [atiican-a~d-afro-amefcaJ~-studies-t~culty] Donations tl)r Haiti ReliefEtti~rts 

klcaJdwe.vcf 

..... Forwarded message from klcaldwe@email unc edu ..... 
Date: Thu, 14Jan 2010 13:26:38 -0500 
[~’rom: Kia Lilly Caldwell <klcaldwe@email.unc.edu> 

Reply-To: Kia Lilly Caldwel[ <klcaldwe@email.unc.edu> 
Sut~iect: [african-and-afro-american-smdies-[’acul~’] Donations for 
Haiti Relief [~fforts 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

Dear Colleagues, 
If you are thinking about making a donation :[’or the relief efforts 

in Haiti, you might want to consider giving to the organization 
Partners in Health. It was founded by Dr. Paul Farmer, a physician and 
medical anthropologist who works at Harvard, and does great work ~n 
Haitian rural communities. It is run by Haitians and seems to have 
direct contact with the local population Their website is at: 
http://www.pih or~/home.htm[ 

Below is an article about the situution in tlaiti and the work of 
Partners in Health 

Best, 
Kia 

The New- York Times <http://w~vw.rrftimes.con~2> E-mail This 
<http://www.nytimes.comiadx/bin/adxclick.html?type goto&opzn&page w~a~’.nytimes.com/yrimo/day/opinion&pos TopRight- 

EmailThis&sn2 94d3287b/805f85e3&snl de089c0a/5f4cglfS&carap foxsearch2010emailtools 1225553b nyt5&ad CrazyHearts 88x31Globes&goto www%2Efoxsearchlight%2Ecom% 
2Fcrazyheart> 

*This page was sent to you by: ~yahoo.cora 

* OPINION * ] Janua~ 14, 2010 
* Op-Ed Contributor: Count~" Without a Net 
<http:i/w~wz.nvtimes.colTb’2OlOiO1/14/opinion/14kidder.html?emc etal> * 
By TRACY ~DER 
The history of Haiti’s -,mlnerability to natural disasters is long and 
complex, but the essence of it seems clear enough. 

A 

--- You are currently subscribed to 
african-and-afro-american-studies-facults’ as: regester@email.unc.edu 

..... End for~vardedmessage ..... 



Full Name: 

Last Name: 

First Name: 

Company: 

Kia Lilly Caldwell 

Caldwell 

Kia Lilly 

UNC- Chapel Hill 

Business 

Phone: 

919-962-0539 

Mailing Address: 

Department of African & Afro-American Studies 
UNC - Chapel Hill 

CS #3395, 208 Battle Hall 
chapel Hill, NC 27599-3395 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, January 26, 2010 8:18 AM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Re: [african-and-afro-american-studies-faculty] Faculty Meeting 

Dear Julius: I have a class during this time, however, I will come 
during my office hours and will get updated at that time. Sincerely, 
Charlene Regester Quoting Julius Nyang’oro <jen321@email.unc.edu>: 

Dear Colleagues: 
I am calling a very short faculty meeting this Thursday at 10.00 AM. 
The primary reason for the meeting is to receive the Africa position 
search committee’s report and for me to report on a suggestion on how 
to proceed with the 40th anniv commemoration. We should be done in 45 
minutes ready for everyone to go about the business of teaching at 11. 
Best, 
Julius 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, January 26, 2010 6:18 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Re: [african-and-afro-american-studies-faculty] Faculty Meeting 

Will do. Sincerely, Charlene Regester Quoting Julius Nyang’oro 
<j en321 @email.unc.edu>: 

Charlene: 
We need to talk so I will see you after class. However, it is 
important that you tell Eurlice ahead of the meeting what your vote is 
for the candidates. 
Best, 
Julius 

regester@email.unc.edu wrote: 
>> Dear Julius: I have a class during this time, however, I will come 
>> during my office hours and will get updated at that time. Sincerely, 
>> Charlene Regester Quoting Julius Nyang’oro <jen321@email.unc.edu>: 
>> 

>>> Dear Colleagues: 
>>> I am calling a very short faculty meeting this Thursday at 10.00 
>>> AM. The primary reason for the meeting is to receive the Africa 
>>> position search committee’s report and for me to report on a 
>>> suggestion on how to proceed with the 40th anniv commemoration. We 
>>> should be done in 45 minutes ready for everyone to go about the 
>>> business of teaching at 11. 
>>> Best, 
>>> Julius 

>>> --- You are currently subscribed to 
>>> african-and-afro-american-studies-faculty as: 
>>> regester@email.unc.edu. 

>> 

>> 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, January 27, 2010 11:22 AlVl 

ttenderson, Mae G <hendersm@email.unc.edn> 

Re: 21.4.guterl.pdf (applicatio~r/pdf Object) 

Dear Mae: Yes, I received the pdf copy of his essay, ho~vever, I had not 
actually read his essay in its entirety’. Therefore, I did not know that 
he cited me I will read. Also, I will make a copy of the pdf and 
insert in the book since we no longer need the draft that we received. 
Currently, I have one of the additional essays that was missing from 
the critical reader. "¢~en I locate the last 2 essays, I will make 
copies and for~vard. Thanks for keeping me posted. If you want whenever 
I get the copies made we can exchange the journal and copies at that 
time Sincerely, Charlene Regester Quoting Mae Henderson 

<hendersm@email uric edu>: 

Hello Charlene, 

You probably alrea@ have a copy, but here is the link 
to Matt’s essay in the Journal of Women’s Histow: 

http://muse.jhu.edu.libproxvlib.unc.edu/iournals/iournalof womenshistorviv021/21.4.guterl pdl" 

Interestingly, he cites Dudziak, Eburne, and 
YOU (but, then, yuu prubably already knew this)! 

I think his essay will make a strung addition tu the 
Reader. 

Tomun-ow, I will make cupies ufthe passing essays in Wumen & 
Performance, su that I can return the juurnal (I inadvertently 
left it home yesterday). 

Hupe all is well, mae 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, January 27, 2010 2:09 PM 

Dingle, Crystal <cdingle@email.unc.edu> 

Fwd: Re: Publication Request 

Mathewf~rattGuterl Publication Request Letter.doc; ATT00001 .c; 21.4.guterl.pdf; ATT00002.c 

..... Forwarded message from mguterl@indiana.edu ..... 
Date: Wed, 27 Jan 2010 09:35:38 -0600 
From: Matthew Guterl <mguterl@indiana.edu> 

Reply-To: Matthew Guterl <mguterl@indiana.edu> 
Sut~iect: Re: Publication Request 

To: Mae Henderson <hendersm@email.unc.edu> 

Hello, 

As I wrote earlier, this is a great idea, and I’m flattered to be 
included I’ve attached the ~2~rm you requested (copyright, in the 
end, is held by Johns Hopkins University Press), and a pdf of the 
essay for the Journal of Women’s tlistory. 

Please let me know if there is anything else you need. 

Yours ve~ sincerely, 

Mat~ Guterl 

..... End forwarded message ..... 



THE UNIVERSITY 

of NORTH CAROLINA 

at CHAPEL HILL 

Dear iProfessor Matthew iPratt Guterl: 

January22,2010 

Currently, Professor Charlene Regester and I are compiling a critical reader on Josephine Baker, a project that 
we believe is long overdue, given the recent emergence of Baker Studies in the academy. 

And although there are at present a number of well-received biographies and at least one special journal issue 
dedicated to Baker as performing artist, along with several volumes containing chapters or essays devoted to 
Baker and, most recently, a critical study of Baker, there does not yet exist a critical reader that synthesizes 
scholarship on this legenda~" figure and her significance. Our volume brings together critical and scholarly 
readings examining how Baker has been configured across multiple disciplines during the last quarter of a 
centu~7. 

We have designed this volume as a teaching and research tool that will expand the parameters of Baker Studies 
as well as make a signal contribution to Modernist Studies, Feminist Studies, Critical Race Studies, Popular and 
Media Culture, Black Diasporic Studies, and Performance Studies. 

Based on a recommendation by a colleague regarding your forthcoming Josephine Baker essay in the Journal of 
Women’s History, we would like to invite you to submit this piece (or other pertinent work on Baker) for 
inclusion in the Baker critical reader. As editors, Charlene and I are convinced that your work ~vould greatly 
contribute to the diverse range and scope of this volume. 

Should you agree to our request, we ask that you respond ~vithin a month. On the form below, please indicate 
whether or not you grant us pernfission to reprint your essay and whether your or your publisher holds the 
copyright. Also, should you agree to contribute, we ask that you provide a brief biographical statement that will 
appear on the contributors’ page at the end of the volume. 

Again, we appreciate the importance of your essay on Josephine Baker, and are confident that it would make a 
stellar contribution to our forthcoming volume. 

Thank you very much for considering our request. 

Yours sincerely, 

Mae G. Henderson 
Professor of English & Comparative Literature 
University of North Carolina at Chapel Hill 

Charlene Regester 
Associate Professor of African & Afro-American Studies 
University of North Carolina at Chapel Hill 



Please complete and return this form to <hettdersm @ entail unc.edu> 

X Yes, I am interested and grant permission to Mae G. Henderson and Charlene Regester to 
reprint my essay [Please provide TITLE] in the forthcoming "Josephine Baker: A Critical Reader." 

No, I do not wish for my essay to be included in the forthcoming "Josephine Baker: A Critical 
Reader," edited by Mae G. Henderson and Charlene Regester. 

__ I hold the copyright to my essay, and grant permission to Mae G. Henderson and Charlene 
Regester to reprint it in the forthcoming "Josephine Baker: A Critical Reader." 

X     The publisher holds the copyright to my essay, and I grant permission to Mae G. Henderson 
and Charlene Regester to contact the publisher to secure permission to reprint it in their forthcoming 
"Josephine Baker: A Critical Reader." 

In addition, should you grant us permission to reprint your essay, please provide below (although you 
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JOSEPHINE BAKER’S "RAINBOW TRIBE" 

Radical Motherhood in the South of Frmzce 

Matthew Pratt Gu.terl 

77~e politics of Josephi~e Baker % adopted famdly cut cross the convention- 
al divides between radical and conservative, transnationa] ~nd national 
and Europea~ and American. In studying her family, &en, we ca~ come 
to better understand the pr~cffces of diaspora a~d transnaffondism in 
the twentieth ce~tu~y. ~’~ can more brightly illuminah~ ~he process of 
ciK~lation, mediaffon, and transh~tion tlu~t s~t at the heart of B~ker~ 

Baker ~ distinctive, ceiebrity-iEflected feminism. 

I n the spring of 1964, Josephine Baker (1906-1975) arranged for several 

appearances at Henry Miller’s Theatre in New York Cit}: On select Sat- 
urdays and Sundays, she would give a matinee performance, chiefly for 
parents who wished to bring their children to see the famot~s and daz- 
zling costumes. In her press releases, ]3aker called these matinee shows a 
"family reunion," emphasized the need for "audience participation," and 
brough t candy for the child ren. Sometimes she would hold a dan ce con test 
for teenagers. At other times, she would bring a collection of muRihued 
dolls onstage, representing the various parts of the world and the children 
she had brought to her home in the Dordogne valley, France. At one of the 
major intermissions, tlhe Caribbean-born dance impresario Geoffrey Holder 
would stage his remarkable, metaphoric interpretation of miscegenation, 
"Dot~gla." One featt~re, though, was repeated at every show. At some criti- 
cal juncture, and after donning a new costume, Baker would step forward 
towards the audience, sit down on the stage, and call the attending children 
aw ay from th eir parents, encou raging them to clu ster in a circ] e aroun d her. 
And then, in a deep and serious voice, she would sing bet childlike tribute 
to life on her estate, Les Milandes, "Darts Mon Village." As she implored 
this collection of other people’s children to listen to her sto~3; of a world 
wh ere race did not matter so much, and where equal ib~ and harmony were 
not just trite concepts, but also d~ly practices, she would gesture towards 
the faraway sot~th of France, where her twelve adopted children lived in 
a castle.~ She offered Les Milandes as a kind of romantic, anti-racist state 
and as an expression of the French ideal of citizenship° 

Baker’s performance of "Dans Mort Village" might be read, as some 
have argued, as a critique of the United States. Historian Mao~ Dudziak 
has given us the most penetrating reading of j osephine Baker as an African 
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American expatriate, revealing her longstanding role in U.S.-driven Cold 
War politics. Focusing on the early 1950s, Dudziak has read her initial 
withdrawal into Old World domesticity as an unhappy consequence of 
repressive American foreign policy doctrines. The result cf Baker s travel 
restrictions and surveillance, she suggests, was a breakdown of Baker’s 
political potential, as the world’s first black superstar was sequestered 
away in France and lost iher best chance to speak out against Ji:m Crow 
in the United States and the Americas. Literary scholar Jonathan Eburne, 
building on Dudziak, has further conclt~ded that Baker remained an expa- 
triate at heart, even at Les Milandes. "Baker’s attention/’ he ihas written, 
"remained focused on the politics of race in the U.S .... [and her] appeal to 
tmiversal brotherhood fell short of confronting other racis:ms and colonial- 
isms as stridently as tlhose she confronted in the U.S." i|n the end, Dudziak 
and Eburne have pointed out, vex3~ usefully; that Baker repeatedly lectured 
the United States on its failings from a great distance and that she never 
completely disengaged from American race problems. But they also ihave 
set her too firmly in an African American expatriate tradition, and within 
the close gravitational orbit of Ji:m Crow and diminished--implicitly or 
explicitly--her closer focus on France, and iher use of other conceptions of 
family, nation, and race. The end result has distanced her from other so- 
cial forces and political contexts that may, in the end, have influenced her 
with equal or even greater s:ign:ificance, so that she has become a spatially 
marginal, slightly na’fve, but floridly interesting, critic of the United States 
and not mt~ch :more. "The pluralistic htm3anis:m of Baker’s global village," 
Eburne has summed, in one example, "was forged in tlhe name of the civil 
rights movement in the United States."~ What would it mean, i wonder, if 
this were entirely untrue? What would we make of Josephine Baker then? 
And wihat of that performance :in New York? 

This article will focus on the discourses of family that Baker brought 
together in the adopted family she named her "Rainbow Tribe/’ Draw- 
ing upon :intertwined domestic :imaginaries from Peronist Argentina and 
Gaullist France, i hope to offer a series of national and international contexts 
against which to read Bake~ and to insist that her emphasis on familial 
yyandeur--headed by a charismatic, maternal leader--was an act of extraof 
dinai3, feminist bricol¢%. Through it all, Baker remMned strongly committed 
to French debates about how racial and national and religious minorities 
could be incorporated into the national and international "familIies" of the 
Cold War era. The transformation of Baker’s life--and her reinvention 
of motherhood--reflected an ascendant, seriously held utopian politics, 
quite different from the American radical traditions of BiIack Power and 
the New Left, and just as distinct from the bourgeois integrationism of the 
mainstream civil rights movement. Perhaps we ha ve too quickly labeled her 
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work at Les Milandes a return to tlhe enclosed domestic slphere. Perhaps, 
too, we have overemphasized her "American-ness," hoping to include her 
among the cast of diasporic expatriates who found freedom to speak truth 
to power once outside the United States. Her distinctive vision, indeed, 
was to make manifest the various {and seemingly oppositional) strands of 
t~topianism and universalism in her family; to render her priw~te life with 
her chilIdren entirely public, and to turn her children into a commodi b~, a 
capit~ist investment whose value as a source of hope and ethical trans- 
formation could never be calculated. This was an enormously ambitious 
undertaking, and we should not limit our understanding of it--or measure 
its importance--solely through connection to American racial politics. 

As a historical subject, Baker resists any easy approach. Recognizable 
but rellatively unknown or misunderstood, she appears--usually as a casual 
reference--across the widest spectrum of cultural and historical narratives. 
Transnational perspectives that challenge the hege~mony of the nation~ 
state and encourage greater attention to the circulation and mediation of 
peoples, goods, and ct~ltures, shot~ld help t~s reevaluate historical figures 
like Baker, people--famous or otherwise--who never quite imade sense 
when they were seen from a more restricted national iperspective.~ Even in 
this emerging field, though, it is remarkable how little sustained attention 
has been given to Baker’s life and political practice. Marking herself as an 
ethical North Star for humanity, Baker detiberatelly set herself outside of 
earth’s gravity. Peripatetic a~d unbounded, she defined herself by relent- 
less movement, dislocation, and self-transformation--from her mother’s 
migration from Charleston to iEast St. Louis, to iher own relocation and 
re-creation from the Midwest to New York, from New York to Paris, to the 
Dordogne, and to Monaco, with stops in Morocco and Tunis, in Brazil, in 
Peron’s Argentina, and in "Uncle Fidel’s" ipool. She :is not a classic "expa- 
triate." She repeatedly resisted conventional racial and national markers, 
claiming an indigenous heritage, enthusing over mixture and hybridity; 
and fashioning an ;dent;b; as an extranational cosmopolitan, as a woman 
without a country- and a women who was her own country.’~ Her slippeD" 
cos:mopolitanism has obscured her life. She does not appear, for instance, 
in James T. Campbell’s Middle P~ssages, a magnificent account of African 
American travels to Africa.~ Nor, quite tellingly, is she present in most of 
the recent work on Cold War international black protests. Kwame Anthony 
Appiah’s work on cosmopolitanism gives pride of iplace to the United Na- 
tions Declaration of Human Rights but not to Baker, who more perfectly 
embodied the t~topian ideals of posbWorld War II "cos:mopolitanism" than 
any of her con temlporaries.~" And Baker ought to stand as the quintessential 
exemplar of the "black Atlantic," that "single complex unit of analysis" 
described with such subtlety by Paul Gilro}:7 Her story ot~ght not, in other 



2009 MATTHEW PRATT GUTERL 41 

words, be limited to any one nation-state. A European and an American, 
"transnational and intercultural," she depended on her own circulation, 
exile, and global connections, experiences, and sensibilities that had, by 
tlhe early twenti eth centu D~ become a surprising source of countercul rural, 
even subaltern, strength for people marked as "black." She was a playful 
and crea ti ve perfor:mer--so:metimes a "plain ghetto girl" (as Ishmael Reed 
once called her), sometimes the vagabond, sometimes the quintessential 
cosmopolite, sometimes a French colonial, ~-md sometimes the Queen Mother 
of her own peculiar nation-state,s One consequence, I suggest here, is that 
her ipollitical formulations often strayed outsid e of all sorts of convention~ 
black Atlantic, American progressive, French radical--making her one of the 
most universally inventiw,’, if strangely iconoclastic theorists of anti-racism 
in an age renowned and now celebrated for novel practices of resistance to 
~-md subversion of the state. 

In Janu ary 1952, Baker left the United States on a tour of Sou th America 
and the Caribbean. Her return to the United States had been troubling: she 
had tangled with gossip columnist Walter W~nchell in a much publicized 
incident at the Stork Club and subsequently found herself harangued by 
t~he Federal Bureau of Investigation (FB1). She ended up ~n Juan Peron’s 
Buenos Aires almost nine months later, in September, and promptly issued 
a ser~es of broadsides directed at the U.S. government. As s~gn~ficantl~ she 
found a countD, in mourning, still suffering the loss of Maria Eva Duarte 
de Per6n~Santa Evita. in j une that same year, Argentine voters had re- 
turned Juan Per6n to power along with his beloved partner. In the victory 
parade, Evita, fading and seriously ill, had rel~ed on a hastily constructed 
support st~d, h~dden under a fur coat, to enable her to wave to the adof 
~ng crowds. Women had w~ted for the first time ~n a national elect~on, and 
~n a richly symbolic move, Ev~ta had been named "spiritual leader" for 
Argentina~La Jejh Espiritud de I~ Naci6n. And then, in late Jul~ she had 
passed awa3q a victim of rapidly progressing uterine cancer. In a series of 
carefully choreographed and sincere commemorations, Argentina wept, 
nourishing a new and durable myth of Evita as the patron saint of the 
lower classes, dispossessed children, and the descamisados of the city and 
t~he countD’sid e. Jose~phine Baker, no stranger to the power of promotional 
performance, was swept up in this nationNist creation, praising her "sister" 
at a me:morial rally and enthusing over the righteousness of Jt~sticialism, 
t~he social justice platform of the Peronish~s. Over the next few mont~hs, she 
took up Evita’s public causes, used Buenos Aires as a platform from which 
to criticize the United States, and allowed Jt~an Per6n to use her politically 
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much as ihe had used Evita, as a symbol of a more inclusive, democratic 
pluralist state. 

Baker left Argentina six months after she arrived, inspired by the 
political celebrity of iEvita. Almost as soon as she got back to Paris, Baker 
announced her plans to adopt her own family of descamisados, "shiftless 
ones," brought from ~he war torn, disease ridden corners of ~he world to 
t~he beautiful sout~h of France. In early 1953, ~e Monde reported that Baker, 
the fading chanteuse of interwar Paris, was on the verge of beco~ng "the 
mother of a family of all colors. JO~_ ~PHINE BAKER, the headline read, 
"ADOPTE UNE FAN’IILLE PANACH~E" (adopts a mult~-cok~red family). 
Spe&ing ~o the press corps from Mon~e C~lo, Baker described her new fam- 
ily, soon to feature twelve adopted children, drawn to France from around 
t~he world, but espedally from t~he global Sou th~from Southeast Asia, from 
North and West Africa, from Latin America, and also from the me~ streets 
of Paris. By the end of that year, Baker had settled some of the children into 
an old chatea u at an estate named Les Milandes, in Castelnaud-Fayrac, wi th 
her husband, the pliant and accompanying b~dleader Jo Bouillon? There, 
amidst the crumbling medievalism an d na ti on ali st touri sm of th e Dord ogne 
region, "Jo et Jo" would raise a family ~n which each child was presumed 
to be a representative of some perfect racial type. "She wanted all races, 
all religions," a family friend once recalled, "and she wotfld give them the 
religion she wanted on the spot."~° AH twelve children, ~n the end, would 
be racial exemplars, stereotypes brought to life ~d on proud display m 
Baker’s well-intentioned "Village of the World." Bound together by her, this 
diverse group would be strong, unified, and subservient to her wishes. 

Baker would have had heard of Evita ~d the New Argentina long 
before 1952. Evita’s "Rainbow Tour" of Et~rope in 1947 was a nearly unquali- 
fied success and culminated in a five-day stay in Paris, including a dinner 
with French President Auriol and a shopping trip with Madame Bidault. 
The. New. Arg, entina, was,. then., a strange amalgam of social justice populism 
and au thoritarian fascism, and Evi ta was i ts public face. "WitCh her attractive 
appearance and evident charisma," Victoria Allison writes, "Evita was a 
spectacle; she proved that poli tics and Christian Dior could co-exist in (and 
on) the same body .... her glamorous image became a commodity: it sold 
the.., tabloids, photo-journal magazines, and gossip columns, that made 
her story easily accessible to a ~mass at~dience."~ While in Europe, Evita 
stressed that the rainbow~later to be the chfldh~ke designated symbol of 
B~er’s "faiD~ t~e" fa~ly~was a variegated bridge joining two places 
a symbol of multiculturalism. In life, as in death, when she was embalmed 
and placed in a glass-lidded casket in a publicly accessible shrine, a veritable 
"Sleeping Beaut~9" as ’-[bm~s Eloy Martinez c~led her, Evita’s body was 
invested with as much cuRural currency as possible; like a saint come to 
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life, She offered the glamour of hope and friendship,i2 77me described her 
as an "Argentine rainbow" and a "Cinderella"; "shimmering with a new 
change of clothes at every appearance/’ the magazine pt~rred, "cort~scating 
with glittering jewels, shapely, brown-eyed Eva {is] unbeatable."> Through 
her own efforts ~d those of others, she was transformed into a dazzling, 
streaking :metaphor for both international, cross-national connection and 
for harmonious cross-d ass coil aboration, cutti ng across the d arkened ~Eu- 
ropean sky at precisely the moment when Josephine Baker first bought Les 
Milandes, and as the older entertainer struggled to stay relevant, to keep 
her flagging career afloat. 

Baker’s "infatuation with Eva Per6n seems inevitable," writes Phyl- 
lis Rose, "[b]oth Josephine and Evita did things on a large scale with no 
t~hought to accounting; to both, it seemed mean-spirited to question where 
the money to fund their charities was coming from. Both were actresses, 
both had come from terrible povertF? both loved the poor with the sincerity 
of identification, and possibls~ with their ditsy charities and mad displaF~ 
spoke better to the fantasy life of those they aimed at helping th~ more 
effi cient bu t imagina ti vely arid government progra ms.’q4 Baker and Per6n 
both had overcome hardscrabble beginnings, adored fine clothes, and ap- 
preciated the trappings of privilege, the symbolism of motherhood, and the 
orchestrations of celebrity. Neither was able ~o have children. And Evita, 
anticipating Baker, turned that to her advantage. Her "real children," she 
argued in her autobiograph35 "were those she protected~the poor, the old, 
and ~he helpless of Argentina." Seated behind a desk in her office, Evit< 
often dressed in haute couture, would entertain thousands of requests for 
small but meaningful support. She would receive lepers, the syphilitic, 
union leaders, mothers with children, and exiles from around the world. 
With ~patience, deep pockets, and a good measure of stagecraft, she offered 
herself up to the lowest citizens of her country and became "the ideal 
mother,m~ 

"ln the New Argentina," Juan Per6n once said, "the only ~priw~leged 
ones are the children." This was one of the "twenb~ truths of J usticialism," 
and it was likely that Baker heard it over and over again during her six 
mont~hs in that country. One can imagine Josephine Baker considering her 
nex~ move in Buenos Aires, so reminiscent of Paris, surrounded by mam- 
moth, hagiographic billboards featuring "her sister, Evita," noting the 
broad social ~mpact of Per6n’s efforts to establish orphanages and shelters 
for unwed mothers, ~o be the mother of ~his New Argentina.> She was 
"fascinated by the legend of Eva," one biographer writes, largely because 
it seemed to mirror her own rags-to-riches stor> and because of parallel 
fascinations with jewels) fine clothing, and art. After J uan Per6n attended 
her opening performance a~ ~he Opera Theatre, Baker was invited to ~he 
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Casa Rosada, the executive mansion, for a iprivate meeting. In early October, 
she presented herself to Rafil Apold, Subsecretary of information, placed a 
bouquet of flowers at the General Confederation of Labor; kneeling before 
an altar and a statue of h~ Presid~ta that had been set up h~ the ~obby. Ac- 
cess ~o EvRa’s sacred body~which was then being embalmed three floors 
above ~he lobby~was strictly forbidden, gi yen government concerns abou~ 
t~heft, which were driven by a w~despread ~publ~c faRh ~n ~ts miraculous 
healing power. As days ~urned ~o weeks, Baker collected information 
about the work of the Fundaci6n Eva Per6n. She toured a dormitory and 
pai d publi c ~homage to ’q a sef~ora. "~ :~ She wrote~or had wrRten for h erda 
series of essays for Critic~, a local newspaper, m which she lambasted the 
current s~ate of race-rela ~k~ns in ~he United S~ates. In her performances, she 
featu red some of Per6n’s favorite d esi gners~D~or, Fa~ th, an d o[h ers~and 
s~ressed her "nueva man~a," her emerging public image as a stylized Latin 
s~nge~; as comfortable in Spanish as in French and English. W~thin a few 
mon[hs, Lynn Haney notes, she had taken over some of Ev~ta’s duties at 
the Foundation and was drawing support from Juan Per6n for her World 
Cultural Association, which a~med to stamp ou~ racial prejudice in the 
New Argentina? ~ 

Ramdn Carillo, Minister of Health, compl~ned that B~er was no Evita. 
lqer "brow beatings" seemed, to him, more petulan t. Her darker skin color 
surely did not help. Indeed, she was a racially marked subject of analysis, an 
object of curiosib~ in ~ Argentina that valued Evita’s light skin and bottled 
blond e hair. The ] ocal advertisem eats of "1~ "vedette" de color" featu red Baker 
as a Slendec elegant figure in a long evening gown with white gloves, Baker 
with hands held aloR in a graceful pose, and an actual photo of "la Baker" 
in her La~in American phase. They s~and in sharp contrast to Argentina’s 
version of Aunt Jemima, [he squat, darkec kerchiefed, open-mouthed 
Mammy figure who announced a big sale at Harrods. But they are also 
distinct from E vita% transformation into the Madonna. Reviews of Baker’s 
various performances emphasized jo}i sad hess, and u npredictabili~ of "Ia 
@era fosefina." Baker Nso had, one reviewer opined, "d decorado sintdtico," 
a cosmopolitan nostalgia and synthetic aesthetic, infused with sensibilities 
of faraway port cites, distant trading posts, isolated tropical islands, and 
the ramshackle cabins of the Mississippi delta?9 it is impossible to know9 
right now, whether Baker began to feel the subtler sting of rad sm in Bu enos 
Aires, or whether She simply began to see past t~he glittering spectacle of 
Evita and to acknowledge the less-than-perfect record of the Per6nists in 
matters of sod al justi ce. Juan Peron’s ham-fisted attempts at manipulation 
and control, and her discovery of the darker side of progress in the New 
Argentina, must have hastened her exit. Like Che Guevara, who returned 
to Buenos Aires from hi s transforma ti ve Pan-American trip in September 
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1952, the same month and year that Josephine arrived, she is rumored to 
have taken a pivotal, unannounced trip to a s~-mitarium and leper colony. 
For Baker, for a woman who desired a new kind of fame and cultural au- 
t~hori~ who enjoyed fashion and decadent living, and w~ho was, by her 
own description, an "unreconstructed liberal" in search of a community to 
possess, i:mprove, and "mother;" it may well ha ve been Evi ta’s posthumous 
ad oration~a con sequ ence of her p u bli c love affa i r wi[h the d isp ossessed~ 
~d not just the revolting truth beneath the surface of J usticialism that was 
worth thinking about as she :made her way back to Europe.~° 

Once she returned to France, she moved quickl}~ Between 1953 and 
1%3, B~<er adopted twelve children, including two Kore~ boys from Jap~, 
and boys from Columbia, Venezt~ela, Algeria, Finland, and C6te d’Iw~ire. 
She adopted three boys from France, one of them Jewish. She adopted two 
girls, one n~ed "Marianne" after the symbol of France, and the other a 
Franco-Maghrebian immigrant. Each was infused with,.tere type. aK~ :, 
Jo Bouillon later summarized, was a typical Korean, "almond eyed, sensi- 
tive, serious." Jari, from Finl~d, was possessed of "Nordic fNrness and 
stamina." Jean-Claude, "our blond Frenchman," was "blessed with innate 
equilibrium." Mara, "a full blooded Indian," wanted only to become a 
doctor "because they are lacking in his native Venezuela." Janot "the Japa- 
nese" was a lover of plants, flowers, and gardening. Brahim, "the son of 
an Arab/’ and ~Marianne, the granddaughter of a pied noir and named after 
the icon of the French Revolution, captured the two sides at war in Algeria. 
"[D]usky Koffi from Abidjan" was suffused with "purity of spirit." Luis, 
[he Columbian, was a fecund Latin through and through. Mo?’se, [he Je~% 
had been instinctively drawn to the business world of hotel management. 
Finally, there was No{~l, an orphan ~ossed aside like refuse on Christmas Eve 
in Paris, and Stellina, the child of an immigrant Moroccan mother in Paris, 
a synecdoche for the jumbled up world in the age of decolonization,a~ 

The children were sometimes collected by Baker and sometimes by a 
£riend. There was li ttle attention paid to procedure. The first two children~ 
~io ~d j anot~were brought back from Mild Sawadds famous compound 
for "Amerasian" and "mixed" children in Japan, "order[ed] . . . as you 
would a take out dinner" wi th a special request for a racially "pure" child.22 
At almost eveq step, these retrievals were outside of the law and came 
well ahead of the international legal agreements emeNing ~o :make sense 
of adoption as a worldwide issue. Even in the United States, international 
tr~sracial adoption was largely a br~d ne% post-Korean War phenom- 
enon. LiberM ac~i vists were just then :mightily struggling to put an end to the 
trade in "black-market babies" and to prop up licensed adoption agencies 
as the solution to a social problem, internNional adoptions were, moreovec 
deeply inflected with Christian missionary and Cold War sensibilities. Bu~ 
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Baker’s illicitly gained family fell completely outside of this new ihistoD,?:~ 
There was no precedent for an African American expatriate, a French war 
hero, and a scandalous gJoba] celebrity who sought to create a home for the 
poorest infants of t~he global South. There was no precedent for a woman of 
color struggling to adopt "light-skinned" or "white" children domestically 
or in ternationall> a lacuna that could so:methnes cause B&er trouble as she 
worked to expand her "tribe." There was no model for a religiously and 
racially diverse family (though Baker might style herself as the Madonn< 
she actively worked to create religious diversity at Les Milandes). And there 
was l i ttle general en thusiasm for the relocation of the children of em p ire to 
Europe or for the creation of a "tribal" reserve in the French countryside. 
In many ways, then, Josephine Baker’s family was simply unimaginable. 
Hers was n ot a "heroic wh~ te a d o~ptive famil}C> 

B~<er’s rapid-fire, seri~ adoptions of children in dire situations~found 
trader a bt~s}~, in a garbage can, with rail-thin legs, or after a massacre~ 
mark the phase of her life when all of the previously discordant and varied 
pm’ts (the tragedies, the careers, and the political activism) reached a brieg 
powerful synchroMcity and suddeMy began to swing together in one heavy 
motion. Les ~Mflandes was a commune, in the classic sense of the term, 
with a working farm and dreams of self-sufficienc~: But it was also a royal 
home for twelve children, who were attached to wildly different racial 
and religious narratives. And it was a tourist s~te, complete with a hotel, 
a dance club, and intruding pap~azzi. As Bennetta Jules-Rosette notes, 
"[Baker] created a composite community based on the ideals of ethnic and 
cultural blending in a simulated tour~stic Space... [wherein] the Rainbow 
Xi’ibe reflected B~<er’s performative persona by representing the multiple 
national and cultural identities she had assumed on stage, on film, and in 
~son~.~" Les Milandes was not just an estate in France, it was a postnationM 
dre~, a utopian fairy tale, and a sort of colony~"an autonomous terri- 
to,q" Jtfles-Rosette sums, governed by a "real Queen." 2> 

In public, Baker went to great Dngths to ~present a utopian, fa~ry tale 
vision of the fa~ly; showing that, like Evita, she was a master of public rela- 
tions. Carefully staged photographs emphasized the normalcy of everyday 
life at Les Milandes~three children opening Christmas ~presents, playing 
with them innocently; even as the mother smiles m the background; all of 
the children sitting along the edge of a swimming pool with the mother 
standing ~proudly behind. These are universal moments wi th a rare racially 
variegated quality; they are also staged publicity shots, not personal snap- 
shots. A collecti ve color ad vertisemen t for juk:e~featt~ring a portrait of the 
family~might have been taken anywhere, and of anyone, were it not for 
the late medieval castle in the background. What seems, on the surface, ~o 
be a hastily taken group shot at Les Milandes is far ~more than that. All of 
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tlhe boys are wearing some version of the same outfit, including corduroy 
pants, plaid, fla~el shirts, ai~d grey cardigans, except for Kofi, one of the 
youngest, fro:m Cote dqw~ire, who wears white, drawing attention to his 
blackness, marking him as a child stilIiI quite different, not yet old enough 
to have absorbed the ethos of the "Village du Monde." "Jo et Jo," as they 
called themselves, smile adoringly at the camera; Baker is dressed as a 
mature, demure, fashionable mother, wearing a conservative Peter Pan 
collar, a light pi~k jacket, and a white headband. The small ora~ge and 
large blt~e balls suggest a family at play; the pro:mine~tly displayed juice 
glasses suggest, too, ihealth and vigor and abundance. Postcards like this 
were advertisements, meant to e~courage an adoring public to visit, to 
spend money in the surrou~ding town, to keep the ideal alive, and to 
worship at the throne of Josephine, pe:d~aps visiting "tlhe Jorama," a wax 
museum featuring the more florid, historic phases of her life. Whe~ Baker 
returned to the stage, when the receipts at Les Milandes failed to cover her 
considerable expenses, tlhe "Rainbow Tribe" appeared in commercials for 
her corporate spo~sors, and i~ playbills, endorsing a product even as they 
represented a distinctive revolution.:6 

To be tlhe mother of this apostolic "Rainbow Tribe," Josephine t3aker 
needed a new image, o~e that emphasized her qualities as a mother and 
not her famous sex drive. So she invited the press i~to the kitchen at Les 
Milandes and donned an apron for tlhe cameras. Wihen she appea:red in 
public, she dressed like Jackie Ke~eds5 trumpeted her humanitarianism, 
and shamelessly promoted her efforts to raise so :many differe~t children 
at once. Strolling the grounds with visiting reporters, she carried iherself 
with the regal poise of her frie~d, Princess Grace. When she assembled 
the children for a photo opportunity or advertisement, everyone dressed 
perfectlIy and appropriately5 including "Mamc~n," who had consigned her 
banai~a skirt to a museum. She hoped that the world, i~ paying homage 
to the "Rainbow Tribe," wot~ld stand in awe of her transformation and be 
inspired by her children, and that tlhe press would rediscover Baker as an 
adoring mother, as a seer of world peace, and ~ot as a cheap seductress. 
In private, whenever a~ image from her younger days would flash on the 
family television, Baker would quickly turn it off, so tlhat iher children-- 
her gift to the world--would not be corrupted. "My ideal is so simple," 
she wrote in a journal, on the day that Les Milandes was finally claimed 
by creditors, "yet so many people view it as a crazy dream. Surely the day 
will come when color mea~s ~othi~g more than skin tone, when religion 
is seen uniquely as a way to speak one’s soul, whe~ birth places have the 
weight of a throw of the dice and all men are born free; wihen understand- 
ing breeds love and brotherhood.’’27 
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This utolpian vision of the mul tiracial family echoes Eva Per6n’s vision 
of the maternal state in fascinating ways. in the New Argentina, Per6n of- 
feted herself as a mother to the cotmtry’s dispossessed, but her motherhood 
was inflected with a certain authori tarian~sm. Baker knew and u nderstood 
the peculiar fasdsm of the Per6mstas. Her use of the muRiraci~ f~n~ly as 
a real thing and as metaphor for so~meth~ng bigger was dependant on the 
same faith ~n power and authorit~ on a unique w~sion of "the mother" as 
a political strongman and a party boss. The children were not equals, in 
so,me sense, they were not even children. They were st~bjects of the state, 
part of a "nationally" engineered radal harmony. Time and again, Baker 
deployed the children as advertisements for her quasi-state, letting the 
cameras roll and offer welbrehearsed talking points about her "Village of 
t~he World." Memoirs from Les ~M~lande~especially that of Jean-Claude 
B~er~emphasize the repeated sacrifice of the individuality of the children 
to ~he needs of "Maman," the titular head of state.2s Day4o-day life at Les 
Milandes looked str~kingly~even fundamentally~different than it did in 
any of the other correspondingly f~ous multiracial families of the 1950s 
and 1960s, for instance, the atomistic, classically American sto~ of the Doss 
family?9 It came closet in fact, to publicly realizing the fascist potential of 
cuRural pluralism, where the unique gifts of each instrument, or race, are 
bent to the will of the conductor and the common cause. What the novelist 
J ean Toomer ha d once ~h oped to manifest a s a su peri or i n d i vi dun I~a amel}; 
control over N1 the different races and bloods in his body~BN<er sought 
to make reN in her family in the south of France.3° Hers was a vision of 
diversib~ utterly dependent on her own extraordinm3~ personal strength 
and charisma. 

II 

The scholarly i:mplications of this narrative of Baker’s sojourn to 
Argentina and iher return to France are profound. "Criticism of anyone as 
warmhearted and well mea~ing as Josephine B ,zker seems Nmost criminal," 
one contemporary traveler noted, "[blur thot~gh her :moti yes are the pt~rest, 
tlhe noblest in the world, one can’t ihelp wondering about her :means... 
Unwilling to recognize differences in peoples and cultures, she is obsessed 
with the ideal of brotherhood .... she is simply inarticulate about matters 
political.":~ It is hard to imagine an act more poli tical than the creation of Les 
Milandes as described above. But the story of the "Rainbow Tribe" outlined 
here--with its unusual and fascistic pluralism--does not square with the 
emerging body of work focused on the intersections of "black" anticolonial- 
ism, the Cold War, m~d various struggles for social justice. What emerges, for 
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instance, from iMa:ry Dudziak’s consideration of "desegregation as a Cold 
War imperative," Kevin Gaines’s stt~dy of African American expatriates in 
Ghan a, Penny Von Eschen’s narrative of U.S. State Department "good will" 
tours in Africa, alongside the work of Paul Gordon Lauren, Brenda Gayle 
Plummet, Thomas Borstelmann, and others, is a fresh, challenging por- 
trait of the Cold War struggles within the narrow civil and human rights 
crawlspaces of the 1950s.:~- The Cold War era United States, Dudziak has 
written, in one of the few books to dwell on Baker, attempted to fashion 
a "progressive story about race in America." When that propagandistic 
fantasy was challenged by "more autlhentic voices on the topic," including 
that of Baker, the official response was repression rather than reflection. 
When, for instance, Baker challenged an evening’s rude treatment at the 
Stork Club, and implored Waiter WincheH, who was present tlhat night 
~-md well regarded for his liberalism, to speak his conscience, it produced 
a venomous backlash from Winchell hi:mself, including accusations of 
"red" sympathies broadcast over the radio and in the print media. Baker’s 
"campaigns against ’racial discrimination,’" Winchell wrote dismissivel}5 
"are obvious publicity stunts."~ Once marked as a subversive "enemy of 
tlhe state," Baker was hounded and ipressured to leave the United States. 
As she traveled from Bautista’s Cuba to Per6n’s Argentina (and points in 
between), the State Department continued to harass her, encouraging the 
Cuban ipolice to interrogate and arrest her, making it harder for her to get 
into the better venues, and smearing her antiracist work as Commtmist 
propaganda. It was in the midst of all this that she settled in for those six 
montlhs in the New Argentina, periodically and publicly telling the local 
press everything they wanted to know about American racism.:~ 

It is interesting that Baker’s adoptions came after all of this, and that 
tlhe immediate genesis of tlhe "Rainbow Tribe" followed her tour of Latin 
America. But the creation of this family does not fit the emerging model 
of Cold War era black American protest, where African American activists 
and public figures used the international, "democratic" promotions of the 
United States, at great personal risk, to highlight the inconsistencies of its 
courtship of newly independent African, Asian, and Caribbean nations and 
its domestic sanction of Ji:m Crow. Balker’s "ultimate embrace of domestic- 
ib, as the locus of her politics in the late 1950s," Dudziak has suggested, 
was a rushed retreat from formal activism and entertainment, and a direct 
consequence of iher blackhsting. Just as "American women were forced 
out of the factory and into the maternib~ wards," Dt~dziak has argued, so 
was "Baker blacklisted ou t of the international en tertainment circt6t," and 
contained "within French borders.":~5 Forced away from what she really 
wanted, she settled for something secondary, something more benign and 
palatable. St~ch an argument privileges the American context. It sets aside 
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tlhe signi ficance of Baker’s reforging of :motherlhood, turning :it into an act of 
pragmatic compromise. ]t suggests, ] think, that one kited of politics is more 
important, or more radical, tha~ another. It gives strength to the old 1950s 
canard that the home was, to borrow from Elaine ~qer May’s work, like a 
bomb shelter, filled with perfectly preserved abundance ~d w~led off from 
the swirling po]~ tica] wastelan d s ot~tsid e.3~ And it assure es th e existence of 
a pohtical spectrum where the hberal traditions of democratic ciw[~l r~ghts 
protest are the only legitimately subversive posit~ons, largely because they 
match up with deep-seated America~ feelings, myths, and w~lt~es. 

Baker, Dudziak has admitted, "was an inte:rnationa~ star who lived in 
a castle, who wore Dior gowns in concert, ~d whose most radic~ politi- 
cal ~dea seems to have bee~ a hope that the world :m~ght so:meday live 
racial harmony.":~:~ We would do well to rethink what "radicalism" means 
if our curre~t formulation, s c~not comfortably contain both "black" civil 
and human rights efforts and Baker’s statist orchestration of the multira- 
cial fami~Iy as equally ~mportant provocations. The question for he~; in the 
context of the tremulous 1950s a~d 1%0s, was whether her fame a~d her 
skills could serve a hu:ma~tar~a~ social purpose and still allow for 
sines, castles, jebsetting, and ce~Iebrity. Th~s was a question that Evita ~had 
~ready a~swered. And B~<er’s consideration of it, co~g after her h~f 
year ~n Argentina, brot~ght her to Les Milandes, and to the "Rainbow Tribe," 
and forced her away from t~he serif-sacrificial tactics and strategies of the 
civil rights moveme~t. She had, as her friend Donald Wyatt has recalled, 
a "stake in the system."3~ She was not going to take a bus w~th John Lewis 
from Alabama to Mississippi, but she would march in support of Charles 
de Gaulle duri~g the Algerian crisis. Her formal civil rights efforts were 
constrained and awkward~fighting for eqt~al treatme~t at the exclusive 
Stork Club, pushing to have pricey tickets in Las Vegas made avai~Iable 
to black die~tele, and traveling to Havana with the family in tow so that 
the kids cot~ld sw~m in Castro’s pool Symbolic gestures a~d, but for their 
immediate h~storical backdrop, no more and no less radical t~han Oprah 
Wi~frey’s desire to shop at Hermes at a~y hour of the day or to open a 
forty-m~ll~o~-dollar leadership academy in South Africa. When one close 
friend was told by an American official that Baker might be a Communist, 
she was "s~unned": ’q had never heard anything so ridiculous. She owned 
a castle~"~ When Baker encountered a black leftist speaker ]n Hyde Park, 
London, she urged h~m to come to Les M~landes so that he could be "de- 
Col~mu~ized,’’4° 

Her attempt to harness the same commercial, "fairy tale" magic used 
by Walt Disney in his 1950 animated classic, Cinderella,, complicates matters 
eve~ further. In offering her family as a valuable product, the purchase of 
which assured the ethical transformation of the consumer, Baker relied on 
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tlhe Cinderella trolpe--and the related "fairy tale" mystique of Les Milan- 
des’s castleqike spire--to shield her family from the Cold War era’s bipolar 
mentality. Disney’s Cinderella, after all, is lifted out of her forced poverty 
and unhappy oppression not through a progressive alliance with social 
equNs--with the v~ious ~thropomorphized ,~ce, birds, ~d f~m m3imNs 
who conspire to create her glamorous dress while she slaves away as house 
servant, an effort that fails to get bet to the ball but by a fairy godmother 
with a magic wand, who creates a~3 extraordinary illusion and releases the 
young wo:ma,3’s beauty without touching the social fabric at all. At the end 
of the film, Cinderella is a ~princess, and bet comrades bare joined her in 
the p~ace for the good life. Baker had good reason, then, to think that the 
sto~z of Les Milandes :might make a good children’s book.4x 

There are powerful echoes of Baker’s "Rainbow Tribe" in Disney’s 
"It’s a Small World" exhibit at the 1964 World’s Fair~a co-product with the 
United Nations Children’s Ftmd (UNICEF) and housed in the Pepsi Pavil- 
ion~where cbildhke dolls of different colors and different races sang the 
same ttme i~ various languages. The exhibit’s "competi~g color schemes," 
one historian has noted, "underlined regional differences, wi th brilliant yel- 
low shades for t~he Middle East, cool blues and greens for Africa, hot pinks 
~d oranges for South America, and shivering white for the Grand Finale 
combining all the world’s children."4~ Baker would not have framed it any 
different, but the underlying ethos of her global village was distinctive. In 
the Disobey exhibit, as at Les Milandes, the uncontrollable exotic was to be 
replaced by the contain:meat of carnival and the unruly mob transformed 
into "an audience that docilely accepts crowd control."4~ Both would be 
dismissed as triviN. But Baker’s children were not exactly employees in the 
service of a corporation nor cartoons created by an animator Despi~e the 
commercial quahties and the "harmlessly touristic" feel of Les Mi~Iandes, 
Baker’s family seems out of sync largely because it relied for its coherence 
so much on the direct authority that flowed from her personalit}~44 

Baker’s Argentinean and Disney-esque :idyll also muddies anot~her re- 
cent critical presumption: that she should be associated, first and foremost, 
wi~h an African American exile litera~z ~radition ~hat can be traced from 
Langston Hughes to Richard Wright. A French citizen before t~he Second 
World W~, she was, given her fame, a weirdly liminal figure in the com- 
m~mity of African American writers, painters, and poe~s who so~ght to 
escape postwar American racism in Europe, or who worked to produce 
black solidarity outside of or against the nation-state. She often falls, not 
surprisingl}q out of the group. ~yler Stow~ll in Paris Noir, a genuinely reori- 
enting work on African American exiles in t~he City of Light, has devoted 
one short se~tence to her fa~lial ve~ture at Les Milandes, and there only 
to set the stage for her death, for what he calls "the end of the fairy tale."4~ 
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Bennetta Jules-Rosette, an expert on this community; is especially keen on 
bringing this connection to life, but even in her capable hands, Baker seems, 
at best, an occasional participant in and sponsor of the variot~s summits 
and conferences of tlhe 1950s. In the early 1970s, Baker admitted that she 
had long felt "liberated" m France a~d qt~ickly became "more French than 
the French"; "It]he French adopted me h-nmedia~el~;" she remembered, 
"It]hey all went to the beaches to get dark like Josephine Baker." "iPeople 
didn’t stare at me," she concl uded.4~ N o other African American could pt,t 
it quite this way. There is a gap, I think, between the exile communities of 
Richard Wright, Paul[ Robeson, James Baldwin, and others, and the world, 
or colon~; or utopia established by Baker within France. Becoming "more 
French than the French," even proclaiming "embarrassment" at the sound 
of an American accent, Baker was comfortable in France in a way that James 
Baldwin, her contemporaD" and friend, thot,gh emancipated by his escape 
fro:m the United States, was not. Baker was something :more than a transna- 
tional exile and sometlhing more than a "black American expatriate."47 

The French Republic, the myth went, opened its heart to any of its 
colonial subjects, offering universal citizenship provided they gave up 
eveD’thing about tlhemselves that was not French. Baker appears to ihave 
taken the French at their word.4s Indeed, in one telling photograph, Baker 
lectures nine of her children--all seated--wearing her Free French Uni- 
form, reflecting the familiar relations between colonizer and colonized, or 
between white France and its darkex; not yet "French" possessions.49 But the 
world she built at Les Milandes also represented a strong challenge to the 
proposed universalism of France. Indeed, after World War 1I, as a weakened 
France grappled on multiple fronts with its immigration "problem" and 
its self-e:mancipating cokmies in Southeast Asia and North Africa, Baker 
began to actively test, or even doubt, the cosmopolitanism or "hospi tali ty" 
of her adopted cotmtry.5° in this, she was rather like Frantz Fanon, who 
famously rejected black nationalism in Peau noire, masque blanc published 
in 1952. Fanon imagined his work, Dennis McEnnerney ihas reminded us, 
as a particularly French critique of France, as an effort to encourage the 
growing moral ot~trage of "the French black" and "to force white French 
peolple to recognize them as different--and French.":’~ Though it emerged 
from a different personal history; and was expressed in different terms, this 
was Josephine Baker’s project, too. Her creation of Les Milandes, deep in the 
idyllic and pastoral countwside, relocated and transformed the immigrant 
debate from the dystopian banlieues outside of Paris to the nostalgic coun- 
try: She used such concepts as adoption, motherhood, and family, but she 
was also talking about immigration, universal[ citizenship, and France. She 
was, here, her own nation-state, isst,ing her own postage stamps, develop- 
ing her own self-celebratory mt~seums and a university tradition, as most 
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postcolonial nations would, extending her broadened social contract to the 
surrounding town, and ruling over the whole thing like ai~ empress. This 
was a forceful interven ti on into the crtm~bling republic’s racial poll tics, an 
attempt to bring the French ideal to life-and to simultaneously remove it 
from Frm~ce--at exactly the moment when decolonization and revolution 
revealed the depths of Gallic racism. In 1957, to make this point as clear as 
possible, she a d opted two children from Algeria, six-month-old survivors of 
the PNestro massacre, found under a bush, as the legend goes. Baker chose 
to raise one as a Ca tholic and the other as a Muslim, a perfect example of her 
use of hard-line means to secure utopian ends. Like the statist, top-down 
models of Europe and Latin America, she offered admission on her terms 
onl3,; and she ptmished those who deviated or challenged those same terms. 
~4,hen, for instance, one child came out aso};~a Baker gathered the family 
together ai~d publicly banned him, forbidding his return22 

Conclusio:n 

The scholarly search for the "transnational" st~bject trolls the same im- 
pure currents, pathways, and corridors that Baker so regularly and power- 
fully traversed and shaped. B ut the utopian challenge of this renegade exile 
ultimately relied on a hardened vision of the state transplanted and remade 
in the Dordogne. As Balker labored to imprint on each child an identity as 
a unique racial exemplar, with a distinct religious tradition and cuRural 
heritage, she used strong-armed private means to justify ambitious public 
ends. She strove, as weII, to depict her family as a socially and ipotitically 
meaningful union of diverse m~d fragmented backgrounds, histories, and 
traditions, like an}; modern country. And she drew herself t~p as the head 
of state, wihether in uniform or not. Her unorthodox orchestration and 
synchronization of identities m this family has, then, a certain politics that 
does not perfectly overlap with the "roots and routes" of the Black Atlantic. 
Building her Rambo~ Tribe m an age of sit-ins, general strikes, and gue- 
rilla wars, Baker’s interest in global, cross-racial adoption was, from some 
vantage points, a counterintuiti ve solution to the problems of prejudice and 
oppression. It could, for instance, bear no immediate, ipractical results--no 
blood~9 moral victory over "frog-eyed" bigots and fire hoses on television, 
no new and shining standards of civil or human rights, no practical inde- 
pendence or freedom from the geo-political realities of imperialism, and 
no peace from violence or control, it could bear nothing, it would seem, 
beyond the pt~rely symbolic and the hopelessly idealistic nothing beyond 
a simple, singular escape from one particular set of intersections of identib, 
politics. Viewed in light of the Algerian crisis, the rise of massive resistance 
in the U.S. South, the heightened tensions in apartheid Sou th Africa, and the 
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first successful struggles against colonialism in Africa and the Caribbean, 
Baker’s quixotic decision to become the mother of a new order of things, 
giving birth figuratively, through multiple adoptions across all national 
lines, to a more harmonious, more humane world, was meant to sound bold, 
heroic, and vision~’y--just like the France of De Gaulle or the Argentina 
of the Per6ns. I~deed, Baker did not just offer a crRique of the nation-state; 
she also relied on it to brea th life in to bet preciou s "Rainbow Tribe," a new 
imagh~g of the Fre~ch family. Perhaps, then, it makes sense to partly 
imagi~e Les Milandes as a Gat~llist or Peronist social justice fantasy brought 
to life by a compelling actress and stage presence wlho could dominate the 
cameras, stay on message, write a script for the famil2; and lift this ideal 
right out of French soil. For Baker, this, in the end, was what rew~lutionary 
motherhood--and the struggle against racism--demanded. 
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AdoT;tion, ed. Janes Jeong Trenka, J ulia Chinyere Oparah, and SunYung Shin (Boston: 
South End Press, 2006), 82. On the Cold War discourse of adoption as missionary 
work and foreign policy in the United States, see especially Christina ~ein, Cold 
l,l,~r Ori~,nhffism: Asia in ~he Middiebrow Im~h~stion, 19~5 1961 (Berkeley: U~versity 
of California Press, 2003), 143-9@ and Peter Corm, Peari S. Buck: A Cult~nd Biogr~phy 
(New k%rk: Cambridge Universib~ Press, 1996), 306-78. 

P-SBennetta Jules-Rosette, losephine Baker in Art ~nd in L!fe: The Icon ,-rod t, he 
Image (Urbana: Universi~" of Illinois Press, 2007), 190, 191-92. 

~’The image is reproduced as a postcard stamped "Les Milandes" in Bryan 
Hammond and Patrick O’Connor, losephine B~ker (Boston: B ulfinch Press, 1988), 222. 
Jari Baker, however, remembers this photo as an advertisement for a popular French 
soft drink: Jean--Claude Baker and Jari Baker, interview with author, 13 May 2008. 

~TBaker and Bouillon, Jos~’phine, 262---63. 

ZSlbid., 322:--41. 

~gCarl and Helen Doss h a d a dopted a dozen chi] dren, m any of "mixed" ba ck-- 
ground. See, for instance, Helen Doss, 77~e Family Nobody Wanted (1954; repr., Boston: 
Northeastern University Press, 2001). Also, the equally significant documentary of 
the early 1970s, Who Are the DeBolts? VHS, directed by John Korty (n.p.: Charles M. 
Schultz Creative Associates, 1977). In both cases, the ability of ordinary Americans 
to open their hearts and their doors to "unwanted" and disabled children from 
around the world, and to give them the space to become whatever they wished 
to become, is implicitly rooted in a sense of Christian mission and recognized as a 
reflection of national strength, a telling argument in the Cold War. 

:~°See Matthew Pratt Guter], 7he Color of i.{¢~:e in America, ~900 1940 (Cam- 
bridge, MA: Harvard University Press, 2001), 154---83. 

3~Peerman, "Josephine and the Peacock/’ 1529. 
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~2Thomas Borstelmann, 7he Cold ~%{~r and the Color Line: American Race Rela- 
tions in the Global Arena (Cambridge, MA: Harvard University Press, 2003); Dudziak, 
CoId War Civil Rights; Brenda Gayle Plummer, ed. ~’~,~’ndow on Freedom: Race. Civil 
R~g,h~s, and Foreign ~ffhirs, 1945 1988 (Chapel Hilh Ur~versity of North Carolina, 
2003); PenW Von Eschen, R,~ce Against E,,pire: Black A,,ericans and Anffcolonia~- 
ism (Ithaca, NY: Cornel] Universib" Press, 1997); and Penny Von Eschen, Sa*chmo 
Blc~a~s Up *he I,~,brld: fi~:::: AmbassMors PIW the Cold W~r (Cambridge, MA: Harvard 
University Press, 2005). 

:nWalter Winchell, "On Broadway," Washington Pos*, 26 October 1952. 

~Dudziak, Cold lM~r CiviI Rights, 67-75; and Charlene Regester, "The Con-- 
struction of an Im age and the Deconstruction of a Star--Josephine Baker Racialized, 
Sexualized, and Politicized in the African American Press, the Mainstream Press, 
and FBI Files/’ PoFuiar Music and Sa’iety 24, no~ 1 (2000): 64-78. 

>MaD, Dudziak, "Josephine Bake,,, Racial Protest-, and the Cold War," Journal 
of American H~story 81, no. 2 (1994): 569-70. 

3~Elaine ’I~yler Ma}; Homeward Iqound: American Families in the Cold 
rev. ed. (New York: Basic Books, 1999), ixo 

37Dudziak, "Josept-dne Baker," 543. 

:~Baker and Bouillon, josephine, 314. 

a’)ibid., 328. 

4°Ibid, 323~ 

<indeed, in 1957, working with renowned illustrator Piet Worm, she authored 
La Tribn Arc-en-Ciel ( A m sterd am: Mulder & Zoon, 1957). 

428teven \,~tts, The Magi~: Kingdom: Walt Disney ,-~nd the American Way 
(1997; repr., Columbia: University of Missouri Press, 2001), 417. Jonathan Eburne 
has noted this same convergence in "Adoptive Affinities/’ 3. 

43The Project on Disne35 Inside the Monse: I’\,))rk ~nd Pl,-~y at Disney World (D ur- 
ham, NC: Duke University Press, 1995), 4. 

44The phrase belongs to Michel Foucault, "Truth, Power~ Self: An Interview 
with Michel Foucault--October 25th, 1982/’ in Technoh~gies qf *he 8e!f: A Seminar with 
M~’hel F¢,*ucauIt, ed. L. H. Martin (London: Tavistock, ] 988), 15. 

*STyler Stoval], Paris Noir: /~frican Americans in the City of L{ght (New York: 
Houghto~t Mifflin, 1996), 283, 286. 

’~’Henry Louis Gates, Jr., "interview with !osephine Baker and James Bald- 
win/’ Southern Re’oi~a~ 21, no~ 3 (1985): 59Z 

*~Ibid, 592-602. 
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’~SBriefly appointed the "Queen of the Colonies" for the 1931 Exposition 
Coloniale Internationale, Baker never held the position because, in the end, she 
was not techmcally a colonial subject of France, but the nomination still reinforced 
her status as a "floating s~gnifier for cultural difference." Baker became a French 
citizen by marriage, served heroically as a spy during World War II, and, in the 
process, became the continental version of Jackie Robinson~the play-by-the-rules 
racial exemplac implicitly and sometimes explicitly held up for every other dark- 
skinned colonial or exile who wanted citizenship and not ~ust a place to live, or 
who expressed the slightest bit of resentment at the glacial pace of acceptance. At 
the March on Washington in 1963, she invoked "the rights of man," and praised the 
"salt and pepper" crowd as "a united people at last," as if the struggle had ended. 
When interviewed for the march by the American press corps, she wore her Free 
French uniform. Elizabeth Ezra, 7he Colonial Unconscious: Race and Cul~re in Interwar 
France (Ithaca, NY: Corne]l Universi~" Press, 2000), 99; and "All Were Bit Players in 
Drama World ~,~tchedi’ Woshingfon PosL 29 August 1963. 

’~’~See the collection of images after~page 128 m Jos@hine Baker et Jo Bouillon, 
]os@hine, with Jaqueline Cartier (Paris: Editions Robert Laffront, 1976), 128ff. 

~°I am borrowing here from the title of Tahar Ben Joullon, French Hospitality: 
Racism and North Af?ican hnm~grants, trans. Barbara Bray (New York: Columbia 
Universi~¢ Press, 1999). 

5~Dennis McEnnerney, "Frantz Fanon, the Resistance, and the Emergence of 
Identity Politics/’ in The Color of ~ iberty: Histories of Race in France, ed. Sue Peabody 
and ~[}’ler Stovall (Durham, NC: Duke U~-dversity Press, 2003), 275~ 

:;~jean-Claude Baker and j ari Baker interview, 13 May 2008. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, January 28, 2010 12:25 PM 

McMillar~ Tim <tjml@email.unc.edw~ 

Fwd: [ipcti~c] REMINDER: Fri Ja~ 29th "Global Moving-Images in the Wakes of New Waves" IPC Symposium a’t UNC-CH, 945am- 8pro 

LOI~9;S wakes of new waves ump pos~ter.tiff 

..... For~varded message from rcante@email unc edu ..... 
Date: Thu, 28 Jan 2010 12:15:39 -0500 

From: rcante@email.unc.edu 
Reply-To: rcante@email, unc edu 
Subject: [ipcfac] REMIN’DER: Fri Jan 29th "Global Moving-Images in the 
Wakes of New Waves" IPC Symposium at UNC-Ctl, 945am-Spin 

To: faculty teaching cinema courses <ipcfac@listserv unc edu> 

-Please redistribute widely to department and other 
organization’s listservs. Apols for X-posts. 
-There is a lo-res version of the poster attached, also listing full 
program 
-Also, please note that the web link at the bottom of the this email 
will take you to directions and parking information--as well as 
inJ2~rmation about the linked ScreenArts Screening on Thursday Feb 4th 
at 7pm 
-Finally, the 12-1 pm LUNCtI and 3-30pm C()FFt:.[~ B R[~AK are m ROOM 4003 
(ROOF T[~RRACE), while the 6:30-8pm RECEPTION is m the ATRIUM (FIRST 
FLOOR). Please do not hesitate j ust to drop by for these. 
RC 

GLOBAL MOVING-I2VL~GES IN THE WAKES OF NEW WAVES 

_NELSON 2~NDELA AL©ITORII~L FEDEX GLOBAL EDUCATION C’EXVPER 

THE UNIVERSITY OF NORTH CAROLINA AT CHAPEL HILL 

FRIDAY JANUARY 29TH 2010 

Symposium Schedule 

9:45am Opening Conm~ents 

Rich Cante, Director 

The Interdisciplinary Program in Cinema at UNC-CH 

10am - 1 lam Tom Conley, Hal~’ard 

Froru .~rchive to Diagram: Hitchcock after Deleuze 

Introduction and Moderator: Hassan Melehy, UNC-CH 

11AM - 12 PMANGELO RESTIVO, GEORGIA STATE 

NOTES TOYVARD A GEOCINEMA 

Introduction and Moderator: Gregg Fla:cman, ErNC-CH 

12pm - lpm Lunch (Upstairs Reception Space) 

lpm- 2pm ArW Villarejo, Comell 

Queer Televisual Time and Space 

Introduction and Moderator: Sean Metzger, Duke 

2pm- 3pm James Tweedie, Universi~ of Washington 

On Living in a New Ci~: Youth, Urban Architecture, and the Chinese 
Ne~v Wave 

Introduction and Moderator: Robin Visser, UNC-CH 

3pm - 3:30pm Coffee 

330pm - 445pm Marsha Kinder, University of Southern California 

Database Documenta~z in Spain: Eroding the Lines bet~veen Histow, 
Home Mnvies, and Fiction 

Introduction and Moderator: Vinodh Venkatesh, UNC-Ctl 

445pm - 6:30pro Roundtable and Discussi on 

Introductions and Moderator: Yaron Shemer, UNC-Ctt 



Opening Discussants: 

Luca Barattoni, Clemson 

Re?’ Chow, Duke 

Abe Gel1, Duke 

Ken tlillis, UNC-(~I 

Federico Luisetti, IJ~-C-CH 

Elena Oxman, L2qC-CH 

Alfredo Sosa-Velasco, IJ2"qC-CH 

6:30PM RECEPTION (ATRIUM) 

THE IN2~RDISCIPL INARY PROGRA_’vI IN CINEMA AT L2qC-CH 

Co-Sponsors Include: 
The Carolina Asia Center 
Center for European Studies 
Comparative Literature Program 
Consortium in Latin American and Carribean Studies at UNC-CH and Duke 
Department of Art 
Department of Asian Studies 
Department of Corc~tmication Studies Department of English and 
Comparative Literature 
Department of Geography 
Department of Romance Languages 
Department of Women’s Studies 
Duke Universib" Program in the Arts of the Moving Image 
Duke University Program in the Stu@ of Sexualities 
Graduate and Professional Student Federation 
Institute fbr the Arts and Humanities 

Institute for the Stu@ of the Americas 
Program in Sexuality Studies 
Provost’s LGBTQ Advisory Board 
ScreenArts Screening Series 
Student Congress 
Writing fbr the Screen and Stage 

Further information--directions, parking, and information about the 
linked Screel~krts screening program Thurs Feb 4 at 7pm--can be found here: 

http ://comm. unc. edu/related/Interdisciplinar¥%20 Minor%20in%20Cinema 

FREE AND OPEN TO THE PL~LIC 

Further Information: 
(919) 962-4958 
imtuTohy@email unc edu 

-- You are CUlTently subscribed to ipcfac as: regester@email.unc.edu. 

To unsubscribe 

click here: 

http://lists.unc.edu/u?id 23351241 da68e742b95554f98fcf765280623dad&n T&I ipc:[’ac&o 26297071. orsendablaukemailto 

leave-26297071-23351241 da68e742 b95554f98 fclV65280623dad@listserv.unc.edu. 

..... End fopa, arded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, Janua~ 28, 2010 3:49 PM 

Henderson, Mae G <hendersm@email. unc.edu> 

Fwd: Josephine Baker’s Films 

..... Forwarded message from ephost@epnet corn ..... 
Date: 28 Jan 2010 15:34:35 -05(~0 
From: ephost@epnet.com 

Reply-To: ephost@epnet.com 
Subject: Josephine Baker’s Films 

To: regester@email.unc.edu 

An error was encountered attaching a page image to this el:nail Please 
contact EB SCO Publishing Technical Support eptech@epnet.com 

Record: 1 

TITLE:Josephine Baker and Pierre Batcheff in "Ira Sir~ne des 
tropiques".AUTHORS:Powrie, Phil1 
Rebillard, );ric2SOURCE:Studies in French Cinema; 2008, Vo[. 8 Issue 
3, p245-264, 20p, 13 bM)O(XJ[\AF.NT TYPE:ArtlcIeSUBJ[~CT ’I]~;RMS :*NATURE & 
civilization 
*OTt]ER (Philosophy) 
*MOTION pictures -- France 
BAKBR, Josephine, 1906-1975GEOGRAPIIIC TERMS:FR~/~NC[~AUTHOR-SUPPLI[~D 
KEY\VORDS :colonialism 
gaze 
Josephine Baker 
La Sir~ne des tropiques 
Pierre BatchefflLl~VIEWS &AMP; PRODUCTS:LA Sirene des trop~ques 
(Fi[m)PEOPLE:BAK[{R, Josephine, 1906-1975 
BATCHEFF, PierreABSTRACT:?La Sirbne des tropiques? was Josephine 
Baker’s :first feature film, made as a result o17 the extraordinary 
success of ?La Revue N6gre? in Paris in 1925. ’]’his article sets 
the context for the revue in the post-war fascination 12~r all things 
American, incorporating original archive work on the trade press of 
the period. It then explores Baker’s persona as a stereotypical 
contrast between nature and culture as mediated through the spaces 
used in the film (the tropics and Paris). It shows how the sequence 
on the transatlantic liner where she becomes more black by rolling in 
coal, and then white by rolling in flout, complicates the 
over-simplified nature/culture binary. A second complication is the 
on-screen relationship betxveen the txvo stars, Baker and Pierre 
Batchefl; one of the leading French stars of the 1920s. Batcheffwas 
also ?Other? by his Russian associations and his acting st?de. 
This makes Baker more ?Other? than she might otherwise have been; 
but it also legitimizes the way in which the narrative punishes her: 
she doesn’t get her man, and over-determinedly sacrifices herself for 
his happiness. The article explores the hypothesis that her punistwnent 
would have seenred acceptable for audiences of the period, for two 
ultinuttely xenophobic reasons. First, because the narrative makes her 
nrore ?western’.’, destroying the conffort of the nature/culture 
binary. Second, because she draxvs attention axvay from the leading man 
by being excessive in her acting st?de, thus utxdermining Batchefi’s 
agency. [ABSTRACT FROM AUTHOR]Copyright of Studies in French Cinenra 
is the property of Intellect Ltd. and its content nuty not be copied 
or entailed to multiple sites or posted to a listser~,~ without the 
copyright holder’s express written permission. However, users may 
print, doxvnload, or email articles for individual use. This abstract 
nuty be abridged. No warran~ is given about the accutacy of the copy-. 
Users should refer to the original published version of the material 
for the full abstract. (Copyright applies to all Abstracts.)AUTHOR 
AFFILIATIONS:IUriiversiPy- of Sheffield 

2Association FranCaise de Recherche sur l’Histoire du 
Cmdma.ISSN: 14715880DOI: 10.1386/sfc 8.3.245 1ACCESSION 
NL2v]BER:34664492PERSISTENT LINK TO THIS RECORD 
(PERMALINK):https:i/authlib.unc edu/ezproxyauthphp?url http://searchebscohost.com/login.aspx?direct true&db aph&AN 34664402&site ehost-live&scope site[1]CUT 
AND PASTE: <A 
hre~"https://auth.lib.unc.edu/ezproxyauth.php?url http://search.ebscohost.comilogin.aspx?direct true&db aph&AN 34664402&site ehost-hve&scope site">Josephine 
Baker and Pierre Batcheff in "La Sir~ne des tropiques" .</A>DATABASE: 
Academic Search PremierThe link information above provides a 
persistent link to the article you’ve requested. 

Persistent link to this record: Follo~ving the link above ~vill bring 
you to the start of the article or citation. 

Cut and Paste: To place article links in an external ~veb document, 
simply copy and paste the HTML above, starting ~vith "<A HREF" 

If you have any problems or questions, contact Technical Support at 
http ://support. epnet, com/c ontact/askus php or call 800-758-5995. 

This e-mail was generated by a user of EBSCOhost who gained access 



via the UNIV OF NORTH CAROLINA - CtIAPEL tIILL account. Neither EBSCO 
nor UNIV OF NORTH CAROLINA - CtIAPEL HILL is responsible Jk~r the 
content of this e-mail. 

Links: 

https://auth.lib.uncedu/ezproxw auth.php?url http:i/search.ebscohost.com/lo~in aspx?direct true&db aph&AN 34664402&site ehost-live&scope site 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, Janua~ 28, 2010 3:49 PM 

Henderson, Mae G <hendersm@email. unc.edu> 

Fwd: Baker as Icon and Symbol 

..... Forwarded message from ephost@epnet corn ..... 
Date: 28 Jan 2010 15:39:17 -05(~0 
From: ephost@epnet.com 

Reply-To: ephost@epnet.com 
Subject: Baker as Icon and Symbol 

To: regester@emaihunc.edu 

Record: 1 

TITLE:Josephine Baker and utopian visions of Black 
Paris.AUTtIORS:Jules-Rosette, BennettaSOURCE:Journal of Romance 
Studies; Winter2005, Voh 5 Issue 3, p33-55, 13pDOCUMtiN~ 
TYPE:ArtlcleSU[3Y2~(;’]7 TERMS:*ENTERTAINI~R S 
*MUI ,TI(XJL’IqURAI ,ISM 

BAKER, Josephine, 1906-1975 
]X42JSIC-halls 
SOCIAL historyGEOGRAPtIIC ’I~;RMS:PARIS (France) 
FRANC[~AUTHOR-SUPPL[[~D KEYWORDS:con temporap)~ France 
Josephine Baker 
multicuhuralism 
music hail 
Paris 
Rainbow Tr~beNAICS/INDUSTRY CODES :NAIC S/Industry Codes 711510 
Independent Artists, VvS-iters, and PerformersPEOPLE:BAKER, Josephine, 
1906-1975ABSTRACT:Black Paris is a contested ideological terrain 
shaped by the social actors who constructed its landscape across 
d~verse historical periods. Among the most prominent of these :figures 
~s the Franco-~nerican performer Josephine Baker (1906?75), whose 
adaptation to France resembles a pilgrimage, a cathartic journey in 
which the artistic subj ect’s identity is transformed. This 
transformation relies on a series of nested narratives, including 
images of Black Paris, tourisric syrubols, and utopian visions of 
France. Although ruuch recent scholarship about Baker focuses on the 
primal iraages of her early career as a performer between 1925 and 
1935, her entire lifespan merits review, reflecting as it does the 
ways in which ?Black Paris? was constituted over a forty-year 
period. This alticle examines key transitions in Baker’s life, 
culminating with her utopian global village @illage du monde). Her 
experiment with the ?Rainbow Tribe? used the family as a metaphor 
for a social moveracnt with communal ideals. Baker’s plans for 
maintaining these utopian ideals as her twelve adopted Rainbow 
children grew older, as well as her 1965 blueprints for the College 
of Brotherhood, were hampered, however, by- international sm’,~eillance 
of her career and her financial challenges. Baker’s Rainbow- experiment 
and image-based politics proposed ruodels of social justice and 
pedagogical change that may be re-examined for their contribution to 
the ideologies and practices of raulticulturalisra in Black Paris and, 
more broadly, in contemporary" France. [ABSTRACT FROM AUTHOR]Copyright 
of Journal of Romance Studies is the property of B erghahn Books and 
its content may not be copied or emailed to ruultiple sites or posted 
to a listser,~ without the copyright holder’s express written 
perruission. However, users may print, download, or email articles for 
individual use. This abstract may be abridged. No warranty is given 
about the accuracy of the copy. Users should refer to the original 
published version of the material for the full abstract. (Copyright 
applies to all Abstracts.)ISSN: 1473-3536ACCESSION 
NL2v~BER: 19442117PERSISTENT LINK TO THIS RECORD 
(PERMALiNK):https:i/authlib.unc.edu/ezproxy authphp?url http://searchebscohost.com/login.aspx?direct true&db utta&AN 19442117&site ehost-live&scope site[1]CU’r 
AND PASTE: <A 
hre~"https://auth.lib.unc.edu/ezprox,v auth.php?url http:/isearch.ebscohost.co~rdlogin.aspx?direct true&db taN&AN 19442117&site ehost-live&scope site">Josephine 
Baker and utopian visions of Black Paris.</A>DATABASE: Communication & 
Mass Media CompleteThe link information above provides a persistent 
link to the article you’ve requested. 

Persistent link to this record: Follo~ving the link above ~vill bring 
you to the start of the article or citation. 

Cut and Paste: To place article links in an external ~veb document, 
simply copy and paste the HTML above, starting ~vith "<A HREF" 

If you have any problems or questions, contact Technical Support at 
http ://support. epnet, com/c ontact/askus php or call 800-758-5995. 

This e-mail was generated by a user of EBSCOhost who gained access 
via the U2NIV OF NORTH CAROLIN2~k - CHAPEL HILL account. Neither EBSCO 
nor UNIV OF NORTH CAROLINA - CHAPEL HILL is responsible for the 



content of this e-mail. 

Links: 

https:/!auth.lib.unc edu/ezproxw auth.php?url=http://search.ebscohost.com/lo~in.asp×?direct=true&db=ufh&AN=19442117&site=eh°st-[ive&sc°pe=site 

..... End forwarded message ..... 



Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Thursday, Janua~ 28, 2010 4:25 PM 

ttenderson, Mae G <hendersm@email.unc.edn> 

Fwd: ILB Status Update 

..... Forwarded message from uncilb@unc.edu ..... 
Date: Thu, 28 Jan 2010 16:01:23 -0500 
From: Interlibrary Bon-owing <uncilb@unc.edu> 

Reply-To: InterlibraW Borrowing <uncilb@unc.edu> 
Subject: ILB Stares Update 

To: regester@email.unc.edu 

To: Charlene Regester 

RE: Title: ’Radical Residences [’or Joesphine and Tristan Txara’ 
(Historic Architecture: Adolph Loos in Paris). 

Author: Hines, Thomas S. 
Architectural Digest 48 1991 ’IN: 792389 

We have verified that the citation you provided is correct. ~,[he title 
~s given as ’Historic architecture: Adolf Loos in Paris [radical 
residences ]2~r Josephine Baker and Tristan Tzara]’. We will notify you 
when this article is aw~ilable. 

Stall" 

Interlibrau Borro*ving 
Davis Library, Room 223 
Monday-I:riday 9 AM-5 PM 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Thursday, Janua~ 28, 2010 5:00 PM 

Regester, Chm’lene B <regester@emaJd.unc.edu> 

Fwd: Financial Forms 

Budget.pdf 

..... Fopa, arded message from cdingle@email.unc.edu ..... 
Date: Thu, 28 Jan 2010 16:06:33 -0500 
From: "Crysta[ D" <cdingle@email unc edu> 

Reply-To: "Crystal D." <cdingle@email.unc.edu> 
Subject: Financial Forms 

To: Charlene B Regester <regester@email.unc.edu> 

I forgnt to attach the forms before pressing send in that last emai[. They 
are attached. 

Crystal 

..... End fopa, arded message ..... 



Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Friday, Jannary 29, 2010 9:19 AlVl 

Dingle, Crystal <cdingle@email.unc.edu> 

Re: Financial Fonns 

Dear Crystal: I am not having much luck saving Do you think you could 
stop by my carrell at 12noon and see if you help me save the document. 
I won’t get on campus until around 1 lam. Sincerely, Charlene Regester 
Quoting "Crystal D" <cdingle@email.unc.edu>: 

I think you should be able to save it onto your computer, maybe under a 
different name. As long as you have Adobe on your computer, that should 
work. 

On Thu, 28 Jan 2010 16:41:38 -0500, regester@email unc edu wrote: 
>> Dear Crystal: I am having a hard time saving this document so that I 
>> can send I dont’ ~vant to send it as an attachment to your email 
>> Sincerely, Charlene Regester Quoting "Crystal D." 
>> <cdingle@email.unc.edu>: 
>> 

>>> I forgot to attach the forms before pressing send in that last email 
>>> They 
>>> are attached. 

>>> Crystal 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, January 29, 2010 12:08 PM 

ttenderson, Mae G <hendersm@email.unc.edn> 

Re: New additions to Baker Reader 

Dear Mae: As for the articles, I was just double checking to make sure 
that we had not missed some important ~vorks. I have not actually read 
ant’ of the essays forwarded yet but I ~vill definitely pat’ palticular 
attention to the one in the Journal of Romance Studies and the Powrie 
and Rebiallard essay. Let me review these before you send them a query. 
I will let you know what I think after I revie~v. Hope to do so today. 

Finally, I will order the Groenend~ik essay through interlibrary. Will 
keep you posted Sincerely, Charlene Regester 

Quoting Mae Henderson <hendersm@email unc.edu>: 

Hello Charlene, 

Thanks very much for pursuing the illusive Hines article! 

As to the Robin Buss article, it is fairly summary in content, 
although it does offer an overview- of Baker’s life. Also, 
it seems somewhat journalistic, rather thari scholarly. But 
let me know what you think. Apparently the author passed 
away shortly aRer writing this piece, but the journal 
holds the copy right 

The abstract of the Bennetta Jules-Rosette essay sounds 
interesting, but apparently access to the fall article 
is restricted. ’]’he author published a book (which I own) 
on BLACK PARIS: TIlE ~FRICAN WRITERS’ LANDSCAPE, and for this 
reason, I would expect that her essay might be interesting. 
Perhaps we can find a hard copy of the Journal of Romance 
Studies in the library. 

I think that the Powrie and Rebillard essay looks ver,f 
interesting, and would probably complement the other essays 
in the film section of the Reader If you agree, I will send 
a letter to the authors requesting permission to reprint 

Back to (iorenend(ik: I note that for some reason the title of 
this piece seems always to appear in both Dutch and English (and 
sometimes French and, I think, German as well) -- leading me to 
think that perhaps it is published in translation. What I’d like 
to suggest is that we try to order a copy through interlibrary 
loan, and if it arrives before Wilhemina leaves (at the end of 
the :first week in February), I will ask her to take a look at 
the essay (Dutch is her first language) Does this seem do-able 
to you? I would need to rely- on you to request the interlibrary 
loan, since I do not have privileges at krNC libraries. 

Thanks, mae 

regester@email.unc.edu wrote: 
>> 

>> 

>> ..... Fol~’arded message from uncilb@unc.edu ..... 
>> Date: Thu, 28 Jan2010 16:01:23 -0500 
>> From: Interlihrary Borr owing <~mcilb@unc. edu> 
>> Reply-To: Interlihrary B orrowing <uncilb@tmc.edu> 
>> Subject: ILB Status Update 
>> To: regester@email.unc.edu 
>> 

>> To: Charlene Regester 
>> 

>> RE: Title: ’Radical Residences for Joesphine and Tristan Txara’ 
>> (Historic Architecture: Adolph Loos in Paris). 
>> Author: Hines, Thomas S. 
>> Architectural Digest 48 1991 TN: 792389 
>> 

>> We have verified that the citation you provided is correct. The 
>> title is given as ’Historic architecture: Adolf Loos in Paris 
>> [radical residences for Josephine Baker and Tristan Tzara]’ We 
>> will notit}’ you when this article is available. 
>> 

>> 

>> ILB Staff 
>> 

>> Interlibraly Borrowing 
>> Davis Library, Room 223 
>> Monday-Friday 9 AM-5 PIVl 
>> 

>> 

>> 



End [~orwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, January 29, 2010 3:22 PM 

Henderson, Mae G <hendersm@email. unc.edu> 

Re: Update 

Dear Mae: I just completed reading "Josephine Baker and Pierre Batcheff 
in La Sirene des tropiques" Studies in French Cinema, by Phil Powrie 
and Eric Rebillard. I really liked flais essay which is basically- an 
examination of Siren of the Tropics and addresses how Baker is 
juxtposed to her white screen co-star. Of course I thought a lot more 
could have been said about how Baker is racialized in the film but I do 
think that this is an important contribution to the literature on this 
fihn Therefore, I think you should contact the authors for inclusion 
in the collection. 

As for Bennetta Jules-Rosette essay- "Josephine Baker and Utopian 
Visions of Black Paris," Journal of Romance Studies, I liked this essay 
as well because it addresses the issue of space/place and ho~v Baker was 
ambiguously positoned in view- of the fact that she was a black American 
who makes Paris her home and invokes debate surrounding 
multiculturalism, identity’ politics, etc The essay also discusses her 
formation of the Rainbow- Tribe and addresses how this was her own 
personal experiment wifla multi-culturalism or achieving a utopian 
society with mixed cultures This might be a good essay to go along 
with Guetrl’s essay un the Rainbow Tribe (which I have not yet read in 
detail). Huwever, I do want to mentiun that Jules-Rosette does nut 
mention either of us tu the extent that I feel she should have in her 
book ur essay and she had to have knuwn that uur work is out. Other 
than this, I see no reasun fi~r excluding her but we can discuss this 
issue in persun. I sent her essay to you by email I cuuld not email 
the essay in the Studies in French Cinema but I do have a cupy and will 
make fur the notebuok. 

I will wait until we get the other missing essays and give you the 
essays all at one time I may try tu start on my part of the 
introduction this weekend su if I have prublems, I can let you know 
Sincerely, Charlene Regester 

Q uoting Mae Henderson <hendersm@email.unc. edu>: 

tleHu Charlene, 

Thanks very" much fur pursuing the illusive Hines articlet 

As tu the Rubin Buss article, it is fairly summary in content, 
althuugh it dues offer an ovep~iew of Baker’s life. Alsu, 
tt seems sumewhat journalistic, rather than scholarly But 
let me know what you think. Apparently- the author passed 
away shortly after writing this piece, but the journal 
holds the copy right. 

The abstract of the Bennetta Jules-Rosette essay sounds 
interesting, but apparently access to the full article 
is restricted. The author published a book (which I own) 
on BLACK PARIS: THE AFRICAN WRITERS’ LANDSCAPE, and for this 
reason, I would expect that her essay might be interesting. 
Perhaps we can find a hard copy of the Journal of Romance 
Studies in the library-. 

I think that the Powrie and Rebillard essay looks v¢1~ 
interesting, and would probably coraplement the other essays 
in the fihn section of the Reader. If you agree, I will send 
a letter to the authors requesting permission to reprint. 

Back to Gorenendijk: I note that for some reason the title of 
this piece seems always to appear in both Dutch and English (and 
sometimes French and, I think, German as well) -- leading me to 
third: that pcrhaps it is published in translation. What I’d like 
to suggest is that we try- to order a copy through interlibralN 
loan, and if it arrives before Wilhemina leaves (at the end of 
the first week in Febmaly), I will ask her to take a look at 
the essay (Dutch is her first language) Does this seem do-able 
to you? I ;vould need to rely on you to request the interlibraW 
loan, since I do not have privileges at UNC libraries. 

Thanks, mae 

regester@email.unc.edu wrote: 
>> 

>> 

>> ..... Forwarded message from uncilb@unc.edu ..... 

>> Date: Thu, 28 Jan 2010 16:01:23 -0500 
>> From: Interlibrary Borrowing <uncilb@unc. edu> 



>> Reply-To: Interlibrary Borrowing <uncilb@unc.edu> 
>> Sut~ject: ILB Status L’pdate 
>> To: regester@emailuncedu 
>> 

>> To: Charlene Regester 
>> 

>> RE: Title: ’Radical Residences %r Joesphine and Tristan Txara’ 
>> (Historic Architecture: Adolph Loos in Paris) 
>> Author: Hines, Thomas S. 
>> Architectmal Digest 48 1991 TIN’: 792389 
>> 

>> We have verified that the citation you provided is correct. The 
>> title is given as ’Historic architecture: Adolf Loos in Paris 
>> [radical residences for Josephine Baker and Tristan Tzara]’. We 
>> will notKy you when this article is available. 
>> 

>> 

>> ILB Staff 
>> 

>> Interlibrary Borrowing 
>> Davis Library, Room 223 
>> Monday-Friday 9 AM-5 PM 
>> 

>> 

>> 

>> 

>> 

>> 

>> ..... End forwarded message ..... 
>> 

>> 

> 

> 

> 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Saturday, Janua~ 30, 2010 4:15 PM 

Henderson, Mae G <hendersm@email. unc.edu> 

Article Recieved 

Dear Mae: I received a copy of Thomas Hines’ "Radical Residences" I 
will try to send by email but for some reason the computer is not 
allowing me to do so adequately. Therefore, I will give you a hard copy 
whenever I have a chance. 

Today, I worked on the section of filmic fictions since I had recently 
read the essay- on Siren of the Tropics. I need feedback from you 
regarding ho~v we should construct each of these sections -- synopsis, 
significance of essay, what the essay contribute to Baker scholarship 
etc. but at least I have made a stalt. I hope to at least finish this 
section over the weekend 

My concern, is that Terri Francis’ essay really does not fit this 
section because her work is really more focused on Baker’s dancing on 
screen and stage in various documentaries and is less centrally focused 
on her feature length films Therefore, I think her essay- could be 
moved to performance or to a ne~v section called: Place, Space, 
Geography and Liminal Position (whatever title) -- that speaks to the 
fact that because Baker moved all over the world -- this complicated 
her identity and public image. Bennetta Jules-Rosette’s essay also 
addresses this topic and this would allow us to create another 
category. When I read the additional essays, it is possible that we 
might move others as well but you can let me know what you think. 2rod 
note that this section is different from the one on architectural 
imagery. 

Finally, I am working on this since we are snow bound and while I can 
because next Friday I am supposed to go to St. Louis tlope things are 
going well with you I left a message on your machine because some of 
things require discussion rather than emai[ but feel free to call me 
Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Saturday, Janua~ 30, 2010 4:19 PM 

aJ~hm@listserv.nnc.edu 

Fwd: AYA 2010 Spring Cont~rence Call tbr Papers 

Present your research at A’YA’Ac’rMs 2 1st ~@mual Sprir~ Conference 

Temple Universi&~s 
AYA: Ati-i c an An-~. e ri c m~ S m d i e s Grad u ate S tu d 

Presents 

AYA SPRING, CONFERENCE 

ApIil 09-10, 2010 
Temple Lmvc~ s~b, Philadelphia, PA 

Abstracts Deadline: March 27, 2010 
A.g~THE F~URE ROLE OF BLACK STUDIES IN THE. 

D!ASPORAAg 
Absi.racts of ] 50 words can be submitIed to AYA Spirg CoNere~ce at: http:/J’www,su~eymon!<ey.corn/s.aspx? 

sm=Y¢IidD~T7Gla~A6}~719qxD 2bTw 3d. 3d. 
Topics of exploration include (but at-e not limited to): Discipline Development; Africana Activism; Afrocentricity; Africana Intellectual 
Thought and History; African-Centered Education and ~edagogy; Africaaa WomeafiC~r~s Studies and Womaaism; African/African 
American History and Culture; Africana Studies; Theories, Issues and Concerns; African/African American Literature; African 
Aesthetics and Philosophy; Afi-ican Community and Economics; Domestic and Foreign Policy in the African World; Black Psychology; 
Modern Science and Technology; Service Learning and Community Based Researh; Critical Ethnography and Urban Studies. For more 
information, please e-mail AYA Spring Confereacc: Committee at aya_raasgs@vahoo.corn. 
AYA: African American Studies Grade*ate Students Js rite offici;al orgm~izat[o~ of graduate student~; at Ternt)]e University who ;are interested in African American 
Studies. AYA is a (~h~oaJa]~ Adkakra symbol ri~ea]~i]~g ~gcpfe~tfig arid it is a~ :~ymbol r~f endurance arid resr~urce[uiness. The fern [:~ a hardy plan1: that (iayt grow [rt 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Saturday, Janua~ 30, 2010 4:21 PM 

Caldwell, Kia L <klcaldwe@email.unc.edu> 

Fwd: AYA 2010 Spring Cont~rence Call tbr Papers 

Present your research at AYAfiC’rMs 21st Annual SprffN Conference 

Temple Universi&a~s 
AYA: Afii c an An-~ e ri c m:~ S m d i e s Grad u ate S tu d 

Presents 

SPRING, CONFERENCE 

Apfl! 09-10, 2010 
Temple Lmvc~ s~t}, Phi!adelphia, PA 

Abslracts Deadline: March 27, 2010 
A,g~THE F~URE ROLE OF BLACK STUDIES IN THE 

D!ASPORAA,~ 
Abstracts of 150 words can be submit~:ed to AYA Sp~N Conference at: http:/~/www,su~eymon!<ey.com,is.aspx? 

sm=g~I~idSN7(iI4~I~J19qxD 2t-~Tw 3d 3d 
Topics of exploration include (but are not limiked to): Discipline Development; Africana Activism; Afrocentricffy; Africana Intellectual 
Though[ and Hlstory; African-Centered Educatlon and Fed~a~o~y; Africana Womenic~r~s Skudies and Womanism; African/Afi-ican 
Americran History ~md C~flturc~; Afric~m~ Stud~t-~s; Theoric~s, Issues ~md Concerns; Afrlc~m/Africran Amt-~r~c~m Liter~ture; Africran 
Aesthetlcs and Philosophy; Afrlcan Communffy and Economics; Domestic and Forelgn Pollcy in the Afric~n World; Black Psychology; 
Modern Science and Technology; Service Learning and Community Based Researh; Critical Ethnography and Urban Studies. For more 
informration, ple~se e---retail AYA Spring Conferencc} Committc~e rat ray~...raras£s@vrahoo.com. 
AYA: African American Sh~dJes Graduate Sit,dents b the offici;al orf~anizat[on of gradt~ate students at Temple University who ;are interested fn Aft’f can American 

difficult t~l;ace~. 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, February 1, 2010 1:51 PM 

Dingle, Crystal <cdingle@email.unc.edu> 

Re: Financial Fonns 

Dear Crystal: Thanks much Sincerely, Charlene Regester Quoting 
"Crystal D." <cdingle@emaihunc.edu>: 

Hi, Dr. Regester. I also got the electronic cop?- of the "Radical 
Residences" article dehvered I got the notice today for the Alt Libraw 
book but for some reason, they sent me the one from 1992, which is the 
wrorig edition. So I put in another request a few- minutes ago for the 1987 
version that is in storage and hopefully, I’ll receive notice soon that the 
right one is on hold. I will let you klmw as soon as I hear something 
about it 

C~’stal 

On Sat, 30 Jan 2010 16:00:24 -0500, regester@emaihunc.edu wrote: 
>> Dear Crystal: This is a copy of the alticle that we ordered I just 
>> wanted you to have a copy in case something happens to my cop?’. Thanks 
>> much. When I tried to send, the computer indicated that the article was 
>> only partially sent. Will give you a hard copy in person whenever I see 
>> you Sincerely, Charlene Regester Quoting "Crystal D" 
>> <cdingle@emaihunc.edu>: 
>> 

>>> I forgot to attach the forms before pressing send in that last email. 
>>> They 
>>> are attached. 

>>> Crystal 



Fi"om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Monday, Februaw 1, 2010 1:55 PM 

robinbayou@aol.com 

Fwd: [Miicm~-a~d-afro-amefica~-studies-thculty] UNC Stone Center Panel on Haiti Vv%D. 7pm!! 

kslocmn.vcf 

..... For~wirded message from kslocum@unc edu ..... 
Date: Mon, 01 Feb 2010 08:38:52 -0500 

From: Karla Slocum <kslocum@unc.edu> 
Reply-To: Karla Slocum <kslocum@unc.edu> 
Sut~iect: [african-and-afro-american-smdies-[~aculty’] UNC Stone Center 
Panel on Haiti WED. 7pm!! 

To: a frican-and-afro-american-s tudies-faculty, 
<african-and-afro-american-s tudies-faculty,@ [istsep< unc.edu> 

*L’Uninn Fait la Force: A teach-in on the politics surrounding the 
(un)natural disaster in ttaiti* 

WttEN: Wednesday, February 3rd at 7pro. 
WHF, RE:Ititchcock Multipurpose Room in the Stone (;enter (UNC, Chapel Hill) 

ttow did a 7.0 earthquake in ttaiti kill more than 150,000 people while 
a quake of 69 in San Francisco in 1989 killed only 63’? 

Join us in solidarity’ with the people of ttaiti to gain a critical 
understanding of the historical and political contexts that have 
contributed to the present-day crisis. Hear a panel of experts from 
UNC Chapel Hill and Duke, followed by questions and discussion. 

Panelists: 

Dr. Reginald Hildebrand 
African and Afro-American Studies (L~’~’C’, Chapel Hill) 
Dr. Joseph Jordan 
Director, Sonja Haynes Stone Center for Black Culture and History 
(UNC’, Chapel Hill) 
Dr. Jean Casimir 
Mellon Visiting Professor, Center for Latin-American and Caribbean 

Studies (Duke Universib’) 
& Universib- of Haiti 
Dr. Deborah Jonson 
Department of Romance Studies (French), Duke Universi~ 

Co-sponsored by: 

UNC, Chapel Hill African and Afro-American Studies Department 
UNC, Chapel Hill Minor in Social and Economic Justice 
UNC, Chapel Hill Department of Geography 
UNC, Chapel Hill Department of Sociology 
UNC, Chapel Hill Department of Women’s Studies 
UNC, Chapel Hill C~ucriculmn in Lntemational and Area Studies 
UNC, Chapel Hill Program in Latina/o Studies 
E~C, Chapel Hill American Association of Universi~z Professors 
Feminist Students United Theta Omicron Chapter of Kappa Alpha Psi 
Omega Iota Chapter of Zeta Phi Beta 
Students for a Democratic Socie~, E~’C, Chapel Hill Psi Delta Chapter 
of Omega Psi Phi 
Raleigh Fight Imperialism Stand Together Student Action with Workers, 
E~C, Chapel Hill Mu Zeta Chapter of Alpha Phi Alpha 
Counter Cartographers Collective, UNC, Chapel Hill 
E~C, Chapel Hill Young Democrats 
United with the Northside Cormnunity- NOW Generactinn 
Homeless Outreach Poverty’ Eradication GlobeMed 

--- You are currently subscribed to 
african-and-afro-american-studies-facul~ as: regester@email unc.edu. 

..... End forwarded message ..... 



Full Name: 

Last Name: 

First Name: 

Company: 

Karla Slocum 

Slocum 

Karla 

UNC-Chapel Hill 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, February 2, 2010 12:01 PM 

ttenderson, Mae G <hendersm@email.unc.edn> 

Baker Critical Reader Update 

Baker Critical Reader II[2].doc 

Dear Mae: I think you should contact Phil Po~vrie and Eric Rebillard, 
"Josephine Baker and Pierre Batcheff in La Sirene des tropiques," 
Studies in French Cinema, vol. 8 no 3 (2008) to see if they would 
allow us to reproduce their essay for the collection. Also, you should 
contact Bennetta Jules-Rosette, "Josephine Baker and Utopian Visions of 
Black Paris," Journal of Romance Studies, Vol. 5, Issue 3 (;Vinter 2005) 
for reproducing this essay for the collection 

Finally, attached is an updated copy of the outline for the Baker 
Critica[ Reader I finished the section on filmic fictions and will 
begin to work on reception and perception. 

Sincerely, Charlene Regester 



{ PAGE \* MERGEFORMAT } 

Josephine Baker: Critical Reader 

Updated February 2010 

Reception and Perception 

"Of la Baker, I Am a Disciple": The Diva Politics of Reception" by Jeanne Scheper, 
Camera Obscura 65, Vol. 22, No. 2 (2007): 73-101. 

"The Construction of an Image and the Deconstruction of a Star--Josephine Baker 
Racialized, Sexualized, and Politicized in the African American Press, the Mainstream 
Press, and FBI Files," by Charlene Regester, Popular Music and Society Vol. 24, No. 1 
(Spring 2000): 31-84. 

"To Stockholm, with Love: The Critical Reception of Josephine Baker, 1927-35," by 
Ylva Habel, I~:ilm Histoty, Vol. 17, (2005): 125-138. 

"Blackness as Symptom: Josephine Baker and European Identity" Samir Dayal in 
Blackening Europe: The A~ican American Presence ed. by Heike Raphael-Hernandez 
(New York and London: Routledge, 2004). 

"Femininity, the Primitive, and Modern Urban Space: Josephine Baker in Berlin," Nancy 
Nenno in Women in the Metropolis: Gender & Modernity m Weimar Culture (Berkeley: 
University &California Press, 1997), 145-161. 

"The New Woman and the New Empire: Josephine Baker and Changing Views of 
Femininity in Interwar France," by Tyler Stovall, Scholar and Feminist On-line. Issue 

6.1-6.2: (Fall 2007/Spring 2008), 1-13. 

"Dirty Dancing" 

"Savage Dancer: Tout Paris Goes to See Josephine Baker," A#en Bodies: 

Representations of Modernity, "Race, "and Nation in Early Modern Dance by Ramsay 
Burt (New York and London: Routledge 1998). 

"’Remembering the Jungle’: Josephine Baker and Modernist Parody," by Wendy Martin, 

in Prehistories of the Future: The Primitivist Project and the Culture of ~vlodernism eds. 
Elazar Barkan and Roland Bush (Stanford University Press, 1995), 310-325. 

"Colonial, Postcolonial, and Diasporic Readings of Josephine Baker as Dancer and 
Performance Artist," Mae G. Henderson, Scholar and Feminist, Issue 6.1-6.2: (Fall 
2007/Spring 2009), 1-12. 



{ PAGE \* MERGEFORMAT } 

"An Intelligence of the Body: Disruptive Parody through Dance in the Early 
Performances of Josephine Baker," by Michael Borshuk in Forecaast: Forum for 
European Contributions in African American Studies (2001). [Complete Citation 
Needed-We have two essays in the collection by the same author] 

A "Saxaphone in Movement’: Josephine Baker and the Music of Dance," by Terri J. 
Gordon, Nottingham French Studies, Vol. 43, No. 1 (Spring 2004): 40-52. [We may 
eliminate this essay since this is the same essay previously published by author in 
the Scholar and Feminist on-line journal] 

Embodied Performance 

"Josephine Baker and La Revue Negre: From Ethnography to Performance," Mae G. 
Henderson, Text andPelformance Quarterly, Vol. 23, No. 2 (April 2003): 107-133. 

"The Black Body," in Primitivist A4odernism: Black Culture and the Origins of 
7Eansatlantic Modernism by Sieglinde Lemke (Oxford: Oxford University Press, 1998), 

95-116. 

"Queen of the Colonial Exposition": Josephine Baker’s Strategic Performance by 
Michael Borshuk in Forecast: Forum for European Contributions in African 
American Studies Vol. II (2003): 47-65.[We have two essays in the collection by the 

same author] 

Filmic Fictions and Narrative Desire ]Title of this section could be changed to 
Cinematic Representations and Commodification as an Other?] 

"Josephine Baker and Pierre Batcheff in La Sirene des tropiques," Phil Powrie and Eric 

Rebillard, Studies m French Cinema, Vol. 8 No. 3 (2008): 245-264. 

"Performing the Other: A Consideration of Two Cages," Mary Kate Kelly, College 
Literature Vol. 26, No. 1 (Winter 1999): 113-136. 

"Uncanny Performances in Colonial Narratives: Josephine Baker in Princess ]~tm ]btm" 
Elizabeth Coffman, Paradoxa, Vol. 3, No. 3-4 (1997): 379-394. 

"A Colonial Princess: Josephine Baker’s French Films," The Colonial Unconscious: 

Race and Culture in htterwar France by Elizabeth Erza (Ithaca: Cornell University Press, 

2000), 97-128. 

"Nationalizing and segregating performance: Josephine Baker and stardom in Zou Zou 

(1934)" by Scott Balcerzak, Post Script 26.1 (Fall 2006): 1-17. 



{ PAGE \* MERGEFORMAT } 

The Architectural Imaginary 

"Skins, Tattoos, and Susceptibility," by Anlin Cheng, Representations Vol. 108 No. 1 

(November 2009): 198-119. 

"A House for Josephine Baker," by Karen Bums in Postcolonial Space (s) eds Gulsum 
Baydar Nalbantoglu and Wong Chong Thai (New York: Princeton Architectural Press, 
1997), pp53-72. 

"The Josephine Baker House: For Loos’s Pleasure," by Fares el-Dahdah, Assemblage 26 
(1995): 72-87. 

"Radical Residences for Josephine and Tristan Tzara" (Historic Architecture: Adolf Loos 
in Paris)by Thomas S. Hines, Architectural Digest Vol. 48, No. 4, (April 1991): 104- 
112. 

"Josephine Baker’s Hothouse" by Janet Lyon in Modernism, Inc.: Body, Memory, 
Capital ed. By Jani Scandura and Michael Thurston (New York: New York University 
Press 2001), 29-43. 

"Adolph Loos: House for Josephine Baker," by Paul Groenendijk (The Netherlands; 
1985) [Attempting to Locate] 

Staging Civil Rights and Human Rights Globally 

"Josephine Baker, Racial Protest, and the Cold War," Mary L. Dudizak, The Journal of 
American History Vol. 81 No. 2 (September 1994): 543-570. 

"Adoptive Affinities: Josephine Baker’s Humanist International" by Jonathan Ebume, 
Scholar and Feminist Issue 6:1-6.2 (Fall 2007/Spring 2008): 1-11. 

"Josephine Baker’s ’Rainbo~v Tribe’: Radical Motherhood in the South of France" by 
Matthew- Pratt Gueterl, Journal of Women’s History Vol. 21, No. 4 (2009): 38-58. 

Space, Place, Geography: Baker’s Liminal Position and Border Crossings 
[We may create this category; if not these essays will be integrated into other 
sections] 

"Embodied Fictions, Melancholy Migrations: Josephine Baker’s Cinematic Celebrity," 

Terri Francis, Modern Fiction Studies, Vol. 51, no. 4 (Winter 2005): 824-845. 

"Josephine Baker and Utopian Visions of Black Paris by Bennetta Jules-Rosette, Journal 

of Romance Studies Vol. 5, Issue 3 (Winter 2005): 1-10. 



{ PAGE \* MERGEFORMAT } 

Essays Not Included iu the Collection: 

"Between Primitivism and Diaspora: The Dance Performances of Josephine Baker, Zora 
Neale Hurston, and Katherine Dunham," [author?] T]~eatre ~]ot~rna[ 55 (2003): 433-450. 



UNIVERS ITY OF 

COLLEGE OF BEHAVIORAL AND SOCIAL SCIENCES 

Summer Research Initiative to h crease Diversi  

An Overview of the UMD Summer Research Initiative 
The Summer Research Initiative was created in 1999 by the Office of the Dean in the College of Behavioral and 
Social Sciences (BSOS) and is supported by the Office of the Provost, the Graduate School, the Office of the 
Vice President for Research, the College, and a grant from the National Science Foundation (SBE-AGEP). The 
goals of the program are to provide rising juniors and seniors an opportunity to increase their interest and 
learn about doctoral-level training, and provide basic research skills that can be applied in the social, 
behavioral and economic science fields. The program has a special emphasis on population groups 
underrepresented in these fields (i.e., African Americans, Hispanics, American Indians, Alaska Natives, Native 
Hawaiians or other Pacific Islanders). 

at ~ninority 

-SRI 26~0 Scholar 

Program Details 
This 8-week program will be held on the University of Maryland, College Park 

campus from May 31 through July 23, 2010. Students will be provided a 
meaningful research experience by working with a faculty mentor in one of our 

nine academic departments: African American Studies, Anthropology, 

Criminology & Criminal Justice, Economics, Geography, Government & Politics, 

Hearing & Speech Sciences, Psychology and Sociology. We will also supplement 
their research experience with lectures, workshops, and networking opportunities. 

Students will be provided round-trip airfare, meals, room and board in University 
on-campus housing and a stipend of $2,700. 

The University of Maryland, College Park is the flagship campus in the University 
of Maryland system and is home to first-class researchers and research facilities. U.S. News & World Report 
ranks the University 18th among public universities. According to the NSF, the University ranks 8th in 
awarding doctoral degrees in the social, behavioral and economic sciences to underrepresented ethnic 
minori ties. 

The university’s location, just nine miles from downtown Washington, D.C. and 
approximately 30 miles from Baltimore, provides access to some of the finest 
libraries, research centers, and professional opportunities in the country. The D.C. 
metro area is nationally regarded for its dense population of highly educated and 
trained professionals, diversity, culture and entertainment. 

2009 Scholar 

How to A_ _l!p~l_ 
Basic eligibility requirements include (but are not limited to) junior or senior status by Fall 2010; U.S. citizen or 
permanent resident status; and a strong intent to immediately pursue a Ph.D. in the social, behavioral, and 
economic sciences upon completion of the Bachelors degree. We are especially interested in applications from 
students underrepresented in the social, behavioral, and economic sciences. The application deadline is 
February 12, 2010. 
For more information, please visit: http://www.bsos.umd.edu/diversity/su~mmer-research-initiative.aspx 

Or contact Dr. Kim J. Nickerson at SRI@bsos.umd.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, Febma~ 4, 2010 8:55 AM 

Henderson, Mae G <hendersm@email. unc.edu> 

Fwd: Update: Grants in Publishing 

..... Forwarded message Ii*om fa@cos.com ..... 
Date: Wed, 3 Feb 2010 23:45:11 -0500 
From: fa@cos.com 

Reply-To: fa@cos corn 
Subject: Update: Grants in Publishing 

To: regester@emaihunc.edu 

COS Record Track Alert 
A service of COS -- instructions at end of message 

KEEP YOUR COS PROFILE SECURE 
Be sure to change your COS password often and use a password 
you don’t use elswhere to prevent unauthorized access to your 
COS profile. 

COS Record Track ~2~r Charlene Regester 

Title: Grants in Publishing 
Sponsor: Furthermore 

Url: http://fundin~opps.cos.com/cgi-birv~etRec?id 86118 

Your COS Record Track Alert is provided to you through your 
organization’s 

subscription to COS Funding Oppotttmities 
http ://fundinf~opps. cos.c om. 

TRACK A RECORD - click on 
"Track this record on my- Workbench" at the top of any funding record 

VIEYV A RECORD - log into yottr COS Workbench 
http://workbench.cos.com and scroll down to the 

"Your Tracked Opportunities" section. Click on the record name to 

DELETE A RECORD - log into your COS Workbench 
http://workbench.cos.com and scroll down to the 

"Your Tracked Opportunities" section. Next to the selected record, 
click on "Delete" to delete. 

(c) 2010, ProQuest LLC All rights resel~’ed 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Tuesday, Februaw 9, 2010 8:41 AM 

a~m@listserv.nnc.edu 

Fwd: INFORMATIONAl,: International Funding Opportunity tbr Grad Students 

..... Forwarded message from noreply@unc edu ..... 
Date: Tue, 09 Feb 2010 00:39:39 -0500 
From: noreply@unc.edu 

Reply-To: noreply@unc.edu 
Subject: INFOR~4ATIONAL: International Funding Opportunity for Grad Students 

To: regester@email.unc.edu 

’]7he Center for Global Initiatives is seeking applications for two 
graduate student international funding opportumties 

*Applications must be received by this Friday, February 12, 2010 at 5pro* 

Full descriptions, instructions for applying, and eligibility 
requirements are posted online. 

PRE-DISSF.[<TATION TRAVEI. AWARI)S 

ht tp ://c gi.unc, edu/fundi ng/pre-di s-travel html 

These travel awards (b’pically between $2,000 & $4,000) help get Ph D. 
candidates into the field to do pre]iminary explorations of potential 
research materials in preparation for writing a dissertation proposal. 
As such, the ideal time to ho]d this award is after passing 
comprehensive exams and before defending the proposa]. [[’he (;enter :[’or 
Global Initiatives wil] consider funding students at other stages as 
well, but it will not fund dissertation fie]d research. 

PEACOCK REACH }:[{LI,OWSHIP 
http://cgi unc. edu/[‘undin¢/reach.html 

This Fellowship ($30,000 over two years) allows a Ph.D candidate to 
conduct internationally-oriented field research in the first year and 
then teach a course that is directly related to that research in the 
second year. This fellowship is named in honor of L~-C anthropology 
professor James L. Peacock for his distinguished and longstanding 
commitment to global education. 

If after fully reviewing our website you still have questions, please 
contact Tripp Tuttle at tripp@unc.edu. 

This email is sponsored by: Center for Global Initiatives 

"INFORMATIONAL:" email will only- be sent to those who have indicated 
that they- do want to receive mass email. To set your informational mass 
email preference, logon to the on-line directory xveb site at 
https:i/dir.unc.edu/dir/update. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, February 9, 2010 12:34 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Re: 40th Anniv 

Dear Julius: I just wanted to let you know that I am participating in a 
conference at Duke on this same day. Will try to make arrangements to 
attend both. Sincerely, Charlene Regester Quoting Julius Nyang’oro 
<j en321 @email.unc.edu>: 

Friends: 
Based on our decision to hold a round table as the primary focus of 
our 40th anniv celebrations, we need to quickly gather the names of 
participants for this round table. Please get in touch with Tim by 
week’s end with suggested names (names of people you think will be 
interested and available). The date for the round table is March 
25th. Adam and I are working to establish an appropriate location for 
the event. 
Best, 
Julius 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, February 11, 2010 8:17 AM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Re: 40th Anniv 

Dear Julius: I will be in the office today. Sincerely, Charlene 
Regester Quoting Julius Nyang’oro <jen321@email.unc.edu>: 

> Charlene: Could you please touch base with me before Friday? 
> 
> regester@email.unc.edu wrote: 
>> Dear Julius: I just wanted to let you know that I am participating 
>> in a conference at Duke on this same day. Will try to make 
>> arrangements to attend both. Sincerely, Charlene Regester Quoting 
>> Julius Nyang’oro <jen32 l@email.unc.edu>: 
>> 

>>> Friends: 
>>> Based on our decision to hold a round table as the primary focus of 
>>> our 40th anniv celebrations, we need to quickly gather the names of 
>>> participants for this round table. Please get in touch with Tim by 
>>> week’s end with suggested names (names of people you think will be 
>>> interested and available). The date for the round table is March 
>>> 25th. Adam and I are working to establish an appropriate location 
>>> for the event. 
>>> Best, 
>>> Julius 

>> 

>> 

>> 

> 

> 

> 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, February 11, 2010 8:32 AM 

Cante, Richard C <rcante@email.unc.edu> 

Fwd: Global Health and Innovation Conference at Yale 

Hello, 

You and your colleagues may be interested in attending this Global Health & Innovation Conference. We would appreciate it if you could please forward this 

announcement to those who may be interested in attending. There is also an opportuniij~ to submit a social enterprise pitch for presentation at the conference. The 

registration rate increases after February 15. 

GH/Innovate 
Global Health & Innovation Conference 
Presented by Unite For Sight, 7th Annual Coal)fence 

Yale Uni~ersib~, New Haven, (. mneeheut, USA 
Satnrday, April ~7 - Sunday, April ~8, 2o~o 

A Meeting o[ N~r~d~ --CNN 

Registration & Details (Registration rate increases after Fein~aary 15): http://~v.uniteforsight.or~/confemnce 

200 speakers, including keynote addresses by Seth Godin, Jacqueline Novogra~, JeflYey Sachs a~d Sonia Sachs. Social innovation sessions by CEOs and Directors 

of Acumen Fund, Partners in HealtlL Doctors Without Borders, Save The Children, HealthStore Foundation, and many others. The coat,fence schedule is now online. 

The Global Health & hmovation Conference convenes more tha~ 2,200 students and professionals from 55 countries who are interested in global health and 

international developmenk punlic health, medicine, social entrepreneurship, nonprofits, philanthropy, microfinance, hulna~l rights, mithropology, health polic55 advocacy, 

public service, environmental health, a~d education. 

Call For Social Enterprise Pitches: Do you have an innovative idea or a new program in development? Submit your idea for presentation. Complete details on 

conference website. 

Keynote Speakers 

"Using The Power of Stories and Tribes to Spread Your Messages and Change The World," Seth Godin, MBA, Agent of Change; New YoN Times 

Bestselling Author of Tribes: We Need You To Lead Us; Founder, Squidoo.com 

Jacqueline Novo~’atz, MBA, Founder and CEO, Acumen Fund 

Jeffrey Sachs, PhD, Director of Eal~tdi Institute at Columbia UniversiF; Quetelet Professor of Sustainable Development. Professor of Health Policy and Management. 

Columbia University; Special Advisor to Secret~’- General of the United Nations Ban Ki- moon 

Sonia Ehrlich Sachs, MD, MPH, Health Coordinator, Millennium Village Project 

Leaders in Social Entrepreneurship Speakers 

Gene Falk, Co-Founder, Executive Director. mothers2mothers 

"Franchising tlealthcare in Africa," Scott Hillstrom, Chainnan of the Board, CEO m~d Co-Founder, ttealthStore Foundation 

"At The Intersection of Money and Meaning," Kevin Jones, Co-Founder, Good Capital 

"Creating Viable Enterprises For The Base of the Pyranfid," Ted London, PhD, Senior Rese~:rch Fellow; Director, Base of the l~’ramid Initiative, William 

Davidson Institute at the University of Michiga~ 

"From Ideas To Action Workshop: Creating Viable Enterprises For The Base of the PJ’ramid," ’Fed London, PhD, Senior Research Fellow; Director, Base 
of the Pyramid Initiative, William Davidson Institute at the Universi .ly of Michigm~ 

"Doing More \Vith Less," Nancy Lublin, CEO, Do Something 

"Innovation in PIH Implementation Sites," Joia Mukherjee, MD, MPH, Medical Director, Partners in tlealth; Director, Institute tbr ttealth and Social Justice; 

Assistant Professor. ttarvard Medical School; Division of Social Medicine and ttealth Inequalities, Brigham m~d Women’s Hospital 

"Enabling Prosperity by Improving IJves," Julia Novy-Hildesley, Executive Director, The Lemelson Foundation 

"Achieving Global Health Throu~l Community Wealth," Billy Shore, Founder and CEO, Share Our Strength 

"Investing in Local Social Entrepreneurship in Developing Countries," Jemfifer Staple-Clark Founder mid Chief Executive Officer, Unite For Sight 



"Solutions That Can Go Big: How To Think About Scalability," Kevin Start, MD, Rainer Arnhold Fellows Program, Mulago Foundation 

"WaterCredit: Driving Financial Innovation in Water Supply & Sanitation For The Poor," Gary White, Executive Director, Water,org 

"The Investment/Re-Investment Cycle: Essentials to Advancing Social Innovation," Andrew ~Tolk, CEO, Root Cause 

Plus 200 Featured Speakers, including: 

"Management of Macular Degeneration in 2010," Ron Adehnan, MD, MPH, Associate Professor of Ophthalmology, Yale University Eye Center 

"HIV Medication to Empo~ver Communities: ~Am International Model," Jesus Aguals, Executive Director, Aid for AIDS 

"A Public Private Partnerslfip to Improve Mental Health Se~wices in Northern Uganda," Stephen .Mderman, MD, Co-Founder, Peter C. Aldemmn 

Foundation 

"Reconciling the V~q=IO’s International Classification of Fm~ctiolfing, Disability and Health with the Multi-dimensional Resilience Index," Astier 
Almedom, DPhil, ProiEssor of Practice in Humanitarian Policy and Global Public Health 

"Large-Scale Effectiveness Evaluations of Maternal and Child Programs in Low-Income Countries: A New Approach," Aghessi Amouzou, PhD, 

Assis~nt Scientist, Institute for International Programs, Johns Hopkins Bloomberg School of Public Health 

"Three Unique Models For Services Eor Orphans and Vtflnerable Children: Worldwide Orphans Eoundation hi Efliiopia, Vietnam, and Bulgaria," Jane 

Aronson, MD, Director, International Pediatric Health Services; Founder a~ld Executive Officer, Worldwide Orphans Foundation (WWO); Clinical Assis~tant 

Professor of Pediatrics, Weill Medical College of Comell University 

"Workshop - How To Create an NGO That Does Com~nmfity Work V~ith Children Abroad: The Ins and Outs, The Ups and Downs," Jane Aronson, 

MD, Director, International Pediatric Health Services; Founder and Executive Officer, Worldwide Orphans Foundation (~WO); Clinical Assistant Professor of 

Pediatrics, Weill Medical College of Comell Universi~ 

"Itigh-Impact Entrepreneurship," Elmira Bayrasli, Policy & Outreach, Endeavor 

"Innovations in Monitoring and Evaluation," Eivira Beracochea, MD, President and CEO, MIDEGO 

Bob Bollinger, MD, MPH, Professor of Infectious Diseases and International Health; Director, Center for Clinical Global Health Education, Johns Hopldns Universi~ 

"Meeting The Global Physician Shortage: The Contribution of Cuba’s Latin American Medical School," Peter Bourne, I~U~, MD, Visiting Scholm~ Oxford 

University; Vice Chancellor Emeritus, St. George’s University; Formerly Special Assistant to the President of the United States for Health Issues; Chair. Medical 

Education Cooperation with Cuba (MEDICC) 

"Workshop - Social Enterprise: The Prolnise and the Perils," Jerr Bosch, Founder, The Institute for Social Entrepreneurs 

"Medical Innovation in tlumanitarian Situations: The Work of Medecins San Frnntieres," Jean-tterve Bradol, MD, Former President of MSF-France; 

Former Board Member, MSF-USA 

"Surgery and Global Health - Are We There Yet?" Kathieen Casey, MD, FACS, Director, Operation Giving Back, American College of Surgeons 

"The Latin AInerican and Carribean Ilfitiative for the Integration of Prenatal Care with the Testing and Treatinent of HIV and Syphilis," Arachu 
Castro, PhD, MPH, Assista~lt Professor of Social Medicine; Depal~tment of Global Health and Social Medicine, Harvayd Medical School / Pal~tners in Health 

"Workshop - Best Practices in Treating Patients with Empathy and Cultural Sensitivity," Barbara Cecolfi, MSW, President, Access Umbrella Inc. 

"The Global Health Workforce On The Move: Rethinking Policy Innovations to Address Health Worker Migration," Peggy Clark, Executive Director, 
Innovations in Global Health and Pove~ Vice President, Policy Programs, The Aspen histitute 

"Sight Restoration, an Essential Ingredient for Health Promotion," James Clarke, MD, Ophthalmologis~ and Medical Director, Crystal Eye Clinic, Ghana 

"Global Environmental Health: It’s More Than Being Hot," Luz Claudio, MD, Associate Professor of Colnmuni~ and Preventive Medicine, Chief of the 

Division of International Health, Mount Sinai School of Medicine 

"Challenges and Opportunities for Improving Health Care Systems," Paul Cleary, PhD, Dean of Public Health, Chair, Epidemiology and thablic Hea2lth; Anna 

M.R. Lauder Professor of Public Health, Yale Universi~’ School of Public Health, Yale School of Medicine 

"One Size Does Not Fit ~MI: Models of Collaboration for Improving Global Health," Brenda Colatrella, Executive Director, Office of Corporate 

Responsibility and Global Policy, Merck 

"Innovative Tools for Education: Ophthalmic News and Education (O.N.E.) Network," Zella Correa, MD, Assis~tant Professor of Ophthalmology, University 

of Cincinnati; American Academy of Ophthalmology 

"Cervical Cancer Prevention Prograni in Rural El Salvador," l~firiam Cremer, President and Founder, Basic Health International 



"Diagnosis and Treatment of Glaucoma For Persons on Medical Missions," Gustavo V. de Moraes, MD, Research Assistant ProiEssor, NYU School of 

Medicine, Department of Ophthalmolo~; New York Eye m~d Ear In[irmaxy 

"From a Village Clinic m a Health System: Implementation Science in the Millennium Villages," Prabhjot Dhadialla, PhD, Program Director ofttealth 
Systems, Development and Research, Columbia Center For Global Health and Economic Develop~nent. Co~nmunity Health Worker Advisor, Mille~minm Village 

Project 

"Building a Distributed Village Model," Zoravar Dhaliwal, CEO, Community Lab 

"Innovative Measures to Advance Health in Poor Countries During The Global Financial Crisis," Ranu Dhillon, Health Advisor, Millemlium 

Villages/Global Health Equity B~VH 

"An Industl.~,-Driven Approach m Mobility and ItIV," Luke ,I.E. Disney, Executive Director, North Star Alliance 

Margaret Duah-Mensah, RN, ON, Ophthalmic Nurse, CD,stal Eye Clinic, Gha~a 

"Factors in the Adoption and Development of Agro-Bioteclmology in Sub Saliaran Africa," Obidi Ezezika, PhD, MEM, Senior Fellow, McLauglin Rotmmi 

Center for Global Health, University of Toronto and University Health Network 

"An Integrated, Food-Based Approach To Bettering Nuta’ition: A Case Study in the Millennium Village of Western Kenya," dessica Fanzo, PhD, 

Nntrilion Coordinator, Millenninm Villages Project 

"~Mnerica’s Vital Interests in Global Health," Harvey Fineberg, MD, PhD, President, Institute of Medicine of The National Academies 

"Pediatric Vision Screening in Hunan Province, China," Susan Forster, MD, Associate Clinical ProI~ssor, Department of Medical Studies, Department of 

Ophthalmology, Yale School of Medicine; Chiel; Ophthalmology, Yale University Health Services 

"Gender and Eye Health," llene Gipson, PhD, Senior Scientist, Schepens Eye Research Institute; Prot~ssor, Departmem of Ophthalmology, Harvard Medical 

School 

"Simple Solutions To Complex Problems: How A Text Message Can Save A Life," Ashifi Gogo, Co-founder~ Sproxil; Holekmnp Fm~ily PhD Innovation 

Fellow, Thayer School of Engineering at Dm~anouth 

"Workshop: How To Advance Global Health Through Teclmolo~ and Social Entrepreneurslfip," Aslfifi Gogo, Co-founder, Sproxil; Holekamp Family PhD 

Innovation Fellow. Thayer School of Engineering at Dartmonth 

"Embracing Plants For Curse With Ne~, Eyes," Martin E. Cordon, MD, Former Clinical ProI~ssor of Medicine, Yale School of Medicine 

"Obstetric Fistula - The Ultimate Indignity, Gender Inequality, and Poverty," Kate Grant, F~xecutive Director, The Fistula Foundation 

"Global Health and Innovation: The Challenges From An Aid Effectiveness Perspective," Stephen P. Groff, Deputy. Director~ Organisation For Economic 

Co-Operation and Development 

"Using Human Rights To Iniprove Global Health Efforts: Exaniples, Challenges, and Opportunities," Sofia Gruskin, JD, MIA, Associate Professor in 

Health and Haman Rights Director. Program on International Health and Humma Rights, Hala~ard School of Public Health 

"Managing the African Glaucomas: Should We Incise or Instill?" Michael Gyasi, MD, Ophthalmologist. Ghana 

"Presentation Patterns of Glaucoma in Rural and Urban Ghana," Michael Gyasi, MD, Ophthalmologist, Ghana 

"Co-Creating Impact-Driven Health Innovations: The Case For Increased Partnership Between Business and Non-Profits," Allen Hammond, PhD, 

Senior Entrepreneur in Residence, Ashoka 

"Authentic Corporate Engagement hi Global Health," Laura Herman, Managing Director, Social hnpact Advisors 

"Increased Access to Selected HI~TAIDS Interventions in the Dominican Republic," Sainina Hermosilla, Assis~nce Diiector, International Family AIDS 

Program, ColumNa University 

"Preterm Birth: Global Prevalence and Opportunities for Intervention in Middle- and Low-Income Countries," Cba’istopher P. Howson, PhD, Vice 

President for Global Programs. The March of Dimes Foundation 

"Prospects and Challenges of Genetic Manipulation of Mosquitoes for Malaria Control," Marcelo dacobs-Ix~rena, PhD, Department of Molecular 

Microbiology and Immunology, Malaria Research Institute, Johns ttopkins School of Public ttealth 

"IQCare Technolo~ Innovation For Low Resource Clinics," Bobby 3efferson, Health IT Project Mm~ager, Futures Group 

"Integrating Clinical Trials mid Public Health Initiatives: Data Collection Challenges," Heather Kelly, Senior Project Manager. Institute For OneWorld 

Health 

"War and Public Health: V~]~at is the Role of Public Health Professionals?" Kaveh Khoslmood, PhD, Assistant Professor in Public Health Practice, Division 
of Epidmiology of Microbial Diseases, Yale School of Public Health 



"Ending Health Apartheid: How Universities Can Make a Difference," Rachel Kiddell-Monroe, President of the Board. Universities Allied for Essential 

Medicines 

"From The Inside Out: Uncovering Solutions To Intractable Problems Through Positive Deviance," Lisa Kimball, President, Plexus Institute 

"Healfl~ Micrn-lnsurance in Pakistan’s Northern Areas: Adapting Modern Concepts To A Developing Market Context," Holly Korda, Deputy Director, 

Sys~tems Research a~d Initiatives and Research Director, Innovative Care Deliveu, Altam~n Institute 

"Food Security and the Right to Health," Robert Lawrence, MD, The Center for a Livable Fnture Professor, Professor of Environmental Health Sciences, 

Health Policy, a~d International Health; Director, Center for a Livable Future, Jolms Hopkins Bloomberg School of Public Health 

"Development of a National Food Fortification Program in Rwanda," ~Mny Loclc~ood, Executive Director, Project Healthy Children 

"Breeding Better Food: A New Solution To Reduce Vitamin A Deficiency," Bonnie McClafferty, Head, Development and Communication~ ttarvestPlus 

"An AIDS Vaccine: Progress To End The Epidemic," ,lohn McGoidrick, JD, Senior Vice President, International AIDS Vaccine Initiative (IAVI) 

"Rights-Based Approaches to Global Health Policy: The World Health Organization and an Evolving Human Right to Health," Benjamin Mason 

Meier, JD, LLM, PhD, Assistant P~fessor of Global Health Policy, University of North C0aolina at Chapel Hill 

"Multidrug-Resistant Tuberculosis: Equity in Treatment & Research," Ca role Mitnick, Sc.D., Ins~n~ctor, Department of Global Health and Social medicine, 

Ha~a~ard Medical School 

"Society, Migration, Culture and Women," l~fini Murthy, MD, MPH, MS, MPhil, CHES, Assistant Professor, Depa~tment of Health Policy and Management, 
Global }tealth Program Director, New York Medical College School of Public Health 

"Sustainable Development for Persons with Disability Living in the Poorest Countries in the World," Ron Nabors, Chief Executive Officer, Clmstian Blind 

Mission-USA 

"Suppm~dng Early-Stage Social Entrepreneurs," Michael Norton, Director; Centre for Innovation in Voluntary Action 

"The International Activities of the American Academy of Pediatrics: Caring For All Clfildren," Cliff O’Callahan, MD, Plfl), FAAI?, Pediatric Faculty, 
Family P~uctice Group; Director of Nurseries, Middlesex Hospital; Chair, AAP Section on International Child Health 

"Workshop: Good and Better Ways To Participate Globally: Partnering To Empower Communities," Cliff O’Callal~an, MD, PhD, FAAP, Pediatric 

Faculty, Family Practice Group; Direct~r of Nurseries, Middlesex Hospital; Chafir. AAP Section on International Child Health 

"Influencing Health Outcomes From Outside the Health Sector: Social Capital, Structural Interventions, and Development Policy," ~leffrey O’Malley, 

UNDP 

"Role of Inflan~mation in Retinal Degeneration," Santa Ono, PhD, St. Vice Provost for Undergraduate Education and Academic Affairs, Emo~3~ University 

"The UnFinished Clfild Survival Agenda," David Oot, Associate Vice President lbr Health, Save The Child~en 

"Monitoring Public Health Innovations From Bright Idea To Scaled-Up National Practice," Michel Pacque, Senior NGO/PVO Advisor, ICF Macro 

"Eye Care Needs and Solutions in South Korea," Sung Chul Park, MD, Glaucoma Fellow. New York Medical College, New York Eye and Ear Infim~aD~ 

"The Principle of Replication as Applied to Eye Care in Developing Nations," David Paton, MD, Protbssor of Ophthalmology Emeritu~ Baylor College of 

Medicine; Founder. ORBIS 

"Workshop - Creating Chan~pions in our Issues: The Chmnpion Scale-A Tool Eor Advocates," Ken Patterson, Grassroots Manage~; RESULTS 

Educational Fund 

"Contemplations on American Health Care Reform," Matthew Paul, MD, Da~bu~ Eye Physicians axed Surgeons 

"Implementation of a Community Health Worker Model of Care to Improve Treatment Adherence Araong HIV-Posifive Clfildren in Central China," 

Elizabeth Petrow, MSc, Co-Fonnder and Executive Director. Pediatric HIV/AIDS Treatment Support 

"Global tIealth Partnerships-Critical Success Factors and Lessons Learned From A Private Sector Perspective," Steven Phillips, MD, Medical 

Director, Global Issues and Projects, E~cxonMobil Corporation 

"Piecing Together The Global Puzzle: Creating Sustainable Partnerships to Address Autism Worldwide," Molly Ola Pinney, Founder and CEO, The 
Global Autism Project 

"Vision 2020/USA and The Future of Collaborative Efforts in Blindness Prevention," Louis Pizzareflo, MD, MPH, Sec~etm3~ General, International Agency 

for the Prevention of Blindness 

"Online Innovation alul Trends in Global Health," Suzalme Rainey, Forum One Communications 

"Epidemiology-Driven Prograln Design," Ian Rawson, Board Chair, Hopital Albert Schweitzer Haiti 



"Leveraging Advances in N anotechnology and Consumer Electrnnics to Detect Infectious Diseases at the Point of Care," Rebecca Richards-Kortmn, 

PhD, Stanley C. Moore Profes~r and Chair of Bioengineering, Rice University 

"Modit)4ng 21st Century Surgery For The Developing World," Aron Rose, MD, Associate Clinical Professor, Yale UniversiF School of Medicine Depal~tment 

of Ophthedmology and VisuaJ Sciences; Associate Clinical Professor, Yale University School of Nursing 

"MDGg.com: A Eilm mid New Media Initiative to Improve Maternal Health," Lisa Russell, MPH, Filmma£er 

"Time To Lower The Bar For Social Entrepreneurship - Rwandan Lessons from Agribusiness and Health," Josh Ruxin, Founder and Director of Rwanda 

Works, The Access Project and Millennium Village Rwanda 

"An Innovative Academic Partnership to Support Capacity Development: The Makere University Yale University Collaboration in Global Health," 

Majid Sadigh, MD, Associate Professor of Medicine, Yale School of Medicine 

"How To Develop a Sustainable Eye Care Plan For Rural Regions," Sarang Salam, Kalinga Eye ttospital, Orissa, India 

"Glaucoma Screening" Sar~at Salim, MD, Assistaa~t Professor of Ophthahnology, University" of Tennessee-Memphis 

"Corporate Governance Approaches to Global Health Investments and Social Entrepreneurship Partnerships," Georgia Sambunaris, Senior Advisor to 
the Director, Office of Economic Gro~x~h, US Agency for Internationa1 Development 

"Meeting Community Reproductive Health Needs Through Creative Partnerships in the Pern~ian Amazon," Diana Santana, Senior Program Officer, 

Planned Parenthood Federation of America 

"Avoidable Blindness and Eye Care in Latin America and the Caribbean," Juan Carlos Silva, MD, MPtt, Regional Advisor in Prevention of Blindness, 

PAttO-WttO 

"Meeting the Needs of the Medically Underserved in Southwest Virginia," Audrey Snyder, PhD, Paq, Assistant Professor, School of Nursing, UniversiW of 

V~inia 

"Reducing Childhood Malnutrition by lmpro~4ng Clfildren’s Oral Health in Rural El Salvador," Karen Sokal-Gutierrez, MD, MPH, Associate Clinical 

Pl~ofessor, University~ of California Berkeley-UCSF Joint Medical Program 

"Integration of Surgery Into Population-Based Healthcare in Learning Models of Integrated Care," David Spiegel, MD, Children’s Hospital of 

Philadelphia; Assis¢ant Professor, University~ of Pennsylvania School of Medicine 

"Where There Is No Light: Using Solar Power m Reduce Maternal Mortality in Nigeria," Lanra Stachel, MD, Bixby Center tbr Reproductive ttealth, UC 

Berkeley School of Public ttealth; Founder, WE CARE Solar 

"CSR and The Global Health Agenda: Can Business Really Help Heal The Planet?" John E. Tedstrom, PhD, President and CEO, Global Business 

CoaJition on HIV/A1DS, Tuberculosis and MaJaria (GBC) 

"Carbon Credit Enabled Social Enterprise tbr Sustainable Development in Rwanda and Afghanistan," Evan Thomas, Executive Vice President, Manna 
Energy Limited 

"Trabeculectomy Glaucoma Surgery: Clinical Pearls," James C. Tsai, MD, Robert R. Yonng Professor and Chairman, Depaxtment of OphthaJmology and 

Visual Sciences, Yale University~ School of Medicine; Chief of Ophthalmology, Yale-New Haven Hospital 

"Russia’s Progrses in Caring for People Living with HIViAIDS," ?dexandra Vacroux, PhD, Program Officer, Eurasia Program, SocM Science Reseaacch 

Co~mcil 

"Eye Care Needs and Solutions in Northern Ghana," Seth Wanye, MD, Ophthal~nologis~t. Eye Clinic of Tamale Teaching Hospital, Ghana 

"Workshop - Foste~ing a Creative Culture in Health Care," Harry West, CEO, CoiNnuum 

"Can We Eliminate Blinding Trachoma by 2020?" Sheila West, Phi), EI-Maghmby Professor ofPrevenlive Ophthahnology, Wilmer Eye Institute, Johns 

Hopkins School of Medicine 

"Innovation in Global Health Research," David Zakus, BSc, MES, MSc, PhD, Director. Centre for International Health; Associate Professor, Dalla Lana 

School of Public Health; Associate Prot~ssor, Department of ttea]th Policy, Management and Evaluation; Facul~ of Medicine, University of Toronto, Canada 

"New Career Options in Global tlealth" Derek Yach, Vice President of Global ttealth Policy, PepsiCo 

"The Global Fight Agahist Malaria: U.S. Strategy for Combating Malaria Around The World," Rear Adm. Tim Ziemer, U.S. Malaria Coordinator, 

President’s Malaria Iniliative 

"Integrated Control of N eglected Tropical Diseases," Katie Zoerhoft; N&E Associate, NTD Control Program, RTI Intemalional 

Call For Applicants: Social Enterprise Pitch 

GH/Innovate 2010 will include special sessions where selected participants will present their new idea or program-ia-development in the folrnat of a 5-minute socia~ 



enterprise pitch. Following "the pitch, there is a 5-minnte period liar questions m~d answers, as well as t~edback from the audience. This will provide participants with an 

oppormni~ to fommlate and present their idea, collaborate with others interested in their idea, m~d receive t~edback and ideas t?om other cont~rence participmats. 

Complete details about submitting a social enterpri~ pitch online at http://www.unitelbrsight.or~/conference/~cial-enterprise-pitch 

Young Leader of Social Change Speakers 

Young Leaders of Social Change Speakers are students m~d young professionals engaged in global healfl~ reseaxch and efl~ctive program delivery. Approximately 25 
students and young professionals have been selected to speak at the conference. 

This e-mail was sent to regester@email.unc.edu by Jennifer Staple-Clark. 
Unsubscribe regester@emaiLunc.edu from Unite For Sight Conference Announcements. 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, February 11, 2010 9:08 AM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

Proposal 

Propo salAFAM 101 On- Line[ 1 ].docx 

Dear Tim: Attached are my changes to the proposal IfI have changed 
too much, you cari let me know-. Will be in the office later today and we 
could discuss in person at that time if you are on cmapus Sincerely, 
Charlene Regester 



MEMO 

TO: Judith Benowitz 

FROM: Charlene Regester and Tim McMillan 

RE: Proposal for Major Revision of AFAM 10~. CCO 

DATE: February 8, 2010 

We are proposing to do a major revision of the CCO AFAM 101. At least ¾ of the course will be 

substantially revised in terms of lesson plans and assignments and the entire course will be reviewed 

and tweaked. 

Rationale for Revision 

1) In the last ten years, no major revision has been done; we have added new faculty (notably Dr. 

Regester) who brings new perspectives; points of interests ; and pedagogical practices 

2) New texts (both print and on-line) are being introduced; several of the current texts are either 

out of print or dated 

3) Very significantly the Africans in America video (which is currently a central focus of the course, 

and a substantial source of the course content) is dated and inappropriate to our new 

pedagogies. In the revised AFAM 101 Africans in America will still be offered as a supplement 

but not as a core and other - but new media and technologies will be incorporated 

4) The course as it currently conceived relies too heavily on historical documents without allowing 

for fictional representations of this historical period to be introduced. Thus, we will include an 

appropriate work of fiction to complement the historical narratives and documents. The specific 

novel to be used will be selected by the instructor, but will serve the same function within the 

context of the course and allow students to assess how fictionalized accounts of this experience 

have been reconstructed by a variety of authors. 

5) The discussion forum and essay assignments will be re-organized in a to coincide more closely 

with the course content; currently the course requires far too many small assignments rather 

than more comprehensive assignments that draws upon the student’s research as well as 

analytical and critical thinking skills. Additionally, when these assignments are due needs to be 

rearranged to allow the student adequate preparation time to complete each assignment 

required. 



Print Texts for revised class 

Revised 3’d edition of A/rican Americans in the Colonial Era by Donald Wright (Harlan Davidson, Inc., 

~0~0) 

Deborah Gray White, Ar" n’t I A Woman, 

Margaret Walker, Jubilee (Novel subject to change) 

On-Line Texts for revised class 

Narrative o/ the Li~e o~ Frederick Douglass Narrative 

Recollections o~ my Slavery Days by Wilfiam Henry Singleton 

Narrative o~ Olaudah Equiano 

Narrative o.f Charles Ball 

Revisions in Approach 

We will broaden the current approach to teaching this historical period so that it coincides with the 

diversity of disciplinary studies offered by the African & Afro-American studies department, We will 

specifically introduce the perspective of a film historian who also teaches this introductory historical 

survey course in the classroom as well as provide the the socio-cultural perspective of an 

anthropologist. We will expand the objectives to be more inclusive of broader discussions in the 

field and more comprehensive in their foci. We will reconstruct the discussion assignments so they 

that more adequately reflect and intersect with the assigned reading material, We intend to re-think 

the sections in the current course titled personal reflections in addition to internet assignments. This 

material needs to be updated since certain sections are no longer applicable and the internet 

assignments need to be replaced with more contemporary and class appropriate materials. 

Specifically, we will alter the dvd/videos required so that they are not so central to the course 

objectives. While dvd/videos are useful supplements as course material, the course should not be 

centered around and dependent on these visual representations that tend to be quickly dated, 

subject to change, and do not reflect the wide range of scholarly opinion and contemporary 

scholarship. We will incorporate additional and newer dvd/video material to supplement but not 

replace written texts. In addition to expanding the visual material utilized for this course, we will 

incorporate more on-line resources, e-reserves, and narrative texts assigned in the class. The lesson 



outlines and objectives will be made more substantial and comprehensive. In proposing these 

changes, however, we will not abandon the practice of incorporating internet assignments into the 

body of the course material. 

Revisions in Assignments 

One of the first changes proposed is that students will be required to submit a full length paper (~10 

pages) that will allow them to reflect their understanding of the course material and to draw upon 

outside literature to formulate their own ideas and thinking about issues related to American slaver 

experience. In the current version of the course, we require five short essays but no independently 

produced research. We feel it would improve the course to require an assignment that involves 

more than restating the ideas presented in the in-class reading material. We will offer four total 

assignments (one assignment in the form of a short essay on the origins of New World slavery, an 

original research paper, a midterm exam, and a final exam.) We will reconsider how to evaluate the 

discussion forum so that it more adequately reflects their ability to engage debate, invite discussion, 

and critically examine the assigned reading materials. 



MEMO 

TO: Judith Benowitz 

FROM: Charlene Regester and Tim McMillan 

RE: Proposal for Major Revision of AFAM 10~. CCO 

DATE: February 8, 2010 

We are proposing to do a major revision of the CCO AFAM 101. At least 75% of the course will be 

substantially revised in terms of lesson plans and assignments allowing the entire course to be 

reviewed and tweaked. 

Rationale for Revision 

1) In the last ten years, no major revision has been done; we have added new faculty (notably Dr. 

Regester) who bring new perspectives; points of interests ; and pedagogical practices 

2) New texts (both print and on-line) are being introduced; several of the current texts are either 

out of print or dated and thus will need to be replaced 

3) The Africans in America video (which is currently a central focus of AFAM 101 CCO, and a 

substantial source of the course content) is dated and inappropriate as it relates to our new 

pedagogies. In the revised AFAM 10:1, the Africans in America video will still be offered as a 

supplement but not as a core part of the course - instead new media and technologies will be 

incorporated. 

4) The course, as it is currently conceived, relies too heavily on historical documents without 

allowing for fictional representations of the historical period to be introduced. Thus, we will 

include an appropriate work of fiction to complement the historical narratives and documents. 

The specific novel to be used will be selected by the instructor, but will serve the same function 

within the context of the course and allow students to assess how fictionalized accounts of this 

experience have been reconstructed by a variety of authors. 

5) The discussion forum and essay assignments will be re-organized to coincide more closely with 

the course content; currently the course requires far too many small assignments rather than 

more comprehensive assignments that draw upon the student’s research as well as analytical 

and critical thinking skills. Additionally, when these assignments are due - the dates need to be 

rearranged to allow the student adequate preparation time to complete each assignment 

required. 



Print Texts for revised class 

Revised 3rd edition of A/rican Americans in the Colonial Era by Donald Wright (Harlan Davidson, Inc., 

20~0) 

Deborah Gray White, Ar" n’t I A Woman, 

Margaret Walker, Jubilee (Novel subject to change) 

On-Line Texts for revised class 

Narrative o/ the Li~e o~ Frederick Douglass Narrative 

Recollections o~ my Slavery Days by Wi/fiam Henry Singleton 

Narrative o.f O/audah Equiano 

Narrative o/ Charles Bali 

Revisions in Approach 

We will broaden the current approach to teaching this historical period so that it coincides with the 

diversity of disciplinary studies offered by the African & Afro-American studies department. We will 

specifically introduce the perspective of a film historian who also teaches this introductory historical 

survey course in the classroom as well as provide the socio-cultural perspective of an 

anthropologist. We will expand the objectives to be more inclusive of broader discussions in the 

field and more comprehensive in their foci. We will reconstruct the discussion assignments so they 

that more adequately reflect and intersect with the assigned reading material. We intend to re-think 

the sections in the current course titled personal reflections in addition to internet assignments. This 

material needs to be updated since certain sections are no longer applicable and the internet 

assignments need to be replaced with more contemporary and class appropriate materials. 

Specifically, we will alter the dvd/videos required so that they are not so central to the course 

objectives. While dvd/videos are useful supplements as course material, the course should not be 

centered around and dependent on these visual representations that tend to be quickly dated, 

subject to change, and do not reflect the wide range of scholarly opinion and contemporary 

scholarship. We will incorporate additional and newer dvd/video material to supplement but not 



replace written texts. In addition to expanding the visual material utilized for this course, we will 

incorporate more on-line resources, e-reserves, and narrative texts assigned in the class. The lesson 

outlines and objectives will be made more substantial and comprehensive. In proposing these 

revisions, however, we will not abandon the practice of incorporating internet assignments into the 

body of the course material. 

Revisions in Assignments 

One of the first changes proposed is that students will be required to submit a full length paper (~10 

pages) that will allow them to reflect their understanding of the course material and to draw upon 

outside literature to formulate their own ideas and thinking about issues related to American slaver 

experience. In the current version of the course, we require five short essays but no independently 

produced research. We feel it would improve the course to require an assignment that involves 

more than restating the ideas presented in the in-class reading material. We will offer four total 

assignments (one assignment in the form of a short essay on the origins of New World slavery, an 

original research paper, a midterm exam, and a final exam.) We will reconsider how to evaluate the 

discussion forum so that it more adequately reflects their ability to engage debate, invite discussion, 

and critically examine the assigned reading materials. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, February 11, 2010 12:36 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Re: Names for 40th Anniv 

Dear Julius: Two additional names that you can put on the list include: 
Sherman James (Duke) -- he served as acting chair at one point 
Lee Greene (retired) -- he also served as acting chair at some point 

Will forward additional names after I do some more research. Sincerely, 
Charlene Regester 

Quoting Julius Nyang’oro <jen321@email.unc.edu>: 

> Charlene: Could you please touch base with me before Friday? 
> 
> regester@email.unc.edu wrote: 
>> Dear Julius: I just wanted to let you know that I am participating 
>> in a conference at Duke on this same day. Will try to make 
>> arrangements to attend both. Sincerely, Charlene Regester Quoting 
>> Julius Nyang’oro <jen32 l@email.unc.edu>: 
>> 

>>> Friends: 
>>> Based on our decision to hold a round table as the primary focus of 
>>> our 40th anniv celebrations, we need to quickly gather the names of 
>>> participants for this round table. Please get in touch with Tim by 
>>> week’s end with suggested names (names of people you think will be 
>>> interested and available). The date for the round table is March 
>>> 25th. Adam and I are working to establish an appropriate location 
>>> for the event. 
>>> Best, 
>>> Julius 

>> 

>> 

>> 

> 

> 

> 



From: 

Sent: 

To: 

Sub.iect: 

Attach: 

Regester, Charlene B <~reges~ter@email,unc.edu> 

Friday, Febn~a~ 12, 2010 8:48 AM 

McMillan, Tim <tjm 1 @email. unc.edtr"~ 

Proposal Attached 

ProposalAFAM101On-LineRevised[1][1][1][l]d°c 

Dear Tim: Attached is the re,~’ised proposal. Sincerely, Charlene Regester 



MEMO 

TO: Judith Benowitz 

FROM: Charlene Regester and Tim McMillan 

RE: Proposal for Major Revision of AFAM 10~. CCO 

DATE: February 8, 2010 

We are proposing to do a major revision of the CCO AFAM 101. At least 75% of the course will be 

substantially revised in terms of lesson plans and assignments allowing the entire course to be 

reviewed and tweaked. 

Rationale for Revision 

1) In the last ten years, no major revision has been done. We have added new faculty (notably Dr. 

Regester) who bring new perspectives, points of interests, and pedagogical practices. 

2) New texts (both print and on-line) are being introduced; several of the current texts are either 

out of print or dated and thus will need to be replaced. 

3) The Africans in America video (which is currently a central focus of AFAM 101 CCO, and a 

substantial source of the course content) is dated and inappropriate as it relates to our new 

pedagogies. In the revised AFAM 101, the Africans in America video will still be offered as a 

supplement but not as a core part of the course. Instead, new media and technologies will be 

incorporated. 

4) The course, as it is currently conceived, relies too heavily on historical documents without 

allowing for fictional representations of the historical period to be introduced. Thus, we will 

include an appropriate work of fiction to complement the historical narratives and documents. 

The specific novel to be used will be selected by the instructor, but will serve the same function 

within the context of the course and allow students to assess how fictionalized accounts of this 

experience have been reconstructed by a variety of authors. 

5) The discussion forum and essay assignments will be re-organized to coincide more closely with 

the course content. Currently the course requires far too many small assignments rather than 

more comprehensive assignments that draw upon the students, research as well as analytical 

and critical thinking skills. Additionally, when these assignments are due, the dates need to be 

rearranged to allow students adequate preparation time to complete each assignment required. 



Print Texts for revised class 

Revised 3’d edition of A/rican Americans in the Colonial Era by Donald Wright (Harlan Davidson, Inc., 

~0~0) 

Deborah Gray White, Arn’t I A Woman, 

Margaret Walker, Jubilee (Novel subject to change) 

On-Line Texts for revised class 

Narrative o/ the Li/e o/ Frederick Douglass Narrative 

Recollections o/my Slavery Days by William Henry Singleton 

Narrative o/ Olaudah Equiano 

Narrative o! Charles Ball 

Revisions in Approach 

We will broaden the current approach to teaching this historical period so that it coincides with the 

diversity of disciplinary studies offered by the African & Afro-American Studies Department. We will 

specifically introduce the perspective of a film historian who also teaches this introductory historical 

survey course in the classroom as well as provide the socio-cultural perspective of an 

anthropologist. We will expand the objectives to be more inclusive of broader discussions in the 

field and more comprehensive in their foci. We will reconstruct the discussion assignments so that 

they more adequately reflect and intersect with the assigned reading material. We intend to re- 

think the sections in the current course titled "Personal Reflections" in addition to internet 

assignments. This material needs to be updated since certain sections are no longer applicable and, 

the internet assignments need to be replaced with more contemporary and class appropriate 

materials. 

Specifically, we will alter the DVD/videos required so that they are not so central to the course 

objectives. While DVD/videos are useful supplements as course material, the course should not be 

centered around and dependent on these visual representations that tend to be quickly dated and 

subject to change, and do not reflect the wide range of scholarly opinion and contemporary 

scholarship. We will incorporate additional and newer DVD/video materials to supplement but not 

replace written texts. In addition to expanding the visual materials utilized for this course, we will 



incorporate more on-line resources, e-reserves, and narrative texts assigned in the class. The lesson 

outlines and objectives will be made more substantial and comprehensive. In proposing these 

revisions, however, we will not abandon the practice of incorporating internet assignments into the 

body of the course material. 

Revisions in Assignments 

One of the first changes proposed is that students will be required to submit a full length paper (~10 

pages) that will allow them to reflect their understanding of the course material and draw upon 

outside literature to formulate their own ideas and thinking about issues related to the American 

slavery experience. In the current version of the course, we require five short essays but no 

independently produced research. We feel it would improve the course to require an assignment 

that involves more than restating the ideas presented in the in-class reading material. We will offer 

four total assignments (one assignment in the form of a short essay on the origins of New World 

slavery, an original research paper, a midterm exam, and a final exam). We will reconsider how to 

evaluate the discussion forum so that it more adequately reflects students’ ability to engage debate, 

invite discussion, and critically examine the assigned reading materials. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Tuesday, 11:29 AM 

~email.unc.edu> 

Fwd: [atiicm~- a~d-afro-amefica~- studies-t~ulty] Upcoming event of interest to AFAM/AFRI Facnlty mad Students 

Ad.ppt; tj In 1 .vcf 

Dear      Please forward the following announcement to my AFAM 
students, b~ncerely, Charlene Regester 

..... Forwarded message from tjml@email.unc.edu ..... 
Date: Tue,             10:56:30 -0500 
From: T~n McMillan <tjml@email.unc edu> 

Reply-To: Tim McMillan <tjml @email.uaac.edu> 
Subject: [african-and-aIico-american-studies-faculty] Upcoming event of 
~nterest to AFAM/AFRI Faculty and Students 

To: african-an d-afro-american-studies-faculty 
< african-an d-afro-american-st udies-faculty @lis tserv.un c edu> 

Hello Colleagues -- 

Geeta Kapur asked me to pass this along to you. and to ask you to 
mention this in appropriate classes On Friday            ~alph 
Frasier, une of the first three black undergrads to matriculate at UNC, 
will be speaking at the Stone (;enter from 12:30-2. Attached is a :flier 
with details. Please attend if you can. 

-Tim Mc 

--- Yuu are currently subscribed to 
african-and-ali*u-american-studies-faculty as: regester@email.unc.edu 

..... End fopa, arded message ..... 



AFTER F!’,F~’~O YEARS OF 

The grandfather of 
~drica.n-American UNC 
undergraduate 
~e pioneer~ 
~e phfl~n~ropisL 

~e business Ie~de~ 
~e Civi! Rights soldiert 

O~ elder ~d 
O~ hero .... 

LeRoy Frasier, John Brandon, Ralph Frasier 

at the steps of the South Building after 

completing registration in 1955 

Ralph Frasier returns for the first time, after 52 years to 
share his testimony of being one of the first three African- 
American students to desegregate the University of North 
Carolina at Chapel Hill in 1955. 

Friday, February 19, 2010 
12:30pm to 2:00 pm 
Stone Center, Hitchcock Room 

Graciously sponsored by the Sonja Haynes Stone Center, 
the African and African American Studies Departnwnt , and the Black Student Movement. 



Full Name: 

Last Name: 

First Name: 

Company: 

Business 

Address: 

Timothy McMillan 

McMillan 

Timothy 

UNC-Chapel Hill 

CB# 3396 107 Battle Hall Chapel Hill, NC 27599-3395 

Business 

Phone: 

919-966-5496 

E-mail: tjml@email.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, February 16, 2010 11:31 AM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Re: [african-and-afro-american-studies-faculty] Quick Urgent Meeting 

Dear Julius: I have two meetings scheduled during this time. The best 
that I can do is attend one of the meetings, leave early and run over 
to the department and then return so that I can continue this meeting. 
If you absolutely need me let me know so that I can make arrangements. 
Sincerely, Charlene Regester Quoting Julius Nyang’oro 
<j en3 21 @email.unc.edu>: 

Colleagues, 
I am calling an urgent faculty meeting on Wed Feb 17 2-3.00 to discuss 
two issues: 1) Latest development regarding the candidacy of Lydia Boyd. 
I am attaching a letter of interest from her spouse. I will also report 
to you my conversations with South Building regarding the matter. 2) 
Perry’s committee on the department’s planned graduate program has 
submitted a draft proposal to me. I would like for the faculty to 
discuss it before we give Perry and committee the go-ahead to submit the 
proposal to the relevant authorities on campus. I have attached all the 
relevant documents for our meeting. As usual, I do not intend to have a 
very long meeting. See you on Wednesday. 
Best, 
Julius 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, February 17, 2010 3:56 PM 

Dingle, Crystal <cdingle@email.unc.edu> 

Re: Fwd: Baker’s Films and Screen Stereotype 

Dear Crystal: DO you want to send me a draft of your bibliography for 
my review so that I can direct you to some more sources so that it ;vill 
be quite substantial for our meeting next week? Sincerely, Charlene 
Regester Quoting "Crystal D." <cdingle@emaihunc.edu>: 

Hi, Dr. Regester I should be able to get you a rough draft of the 
bibliography by next week because you needed it around Spring Break, right? 
I just wanted to check to see if you ;vanted to meet with me today for 
anything 

C~stal 

On Mon, 08 Feb 2010 13:29:13 -0500, regester@emaihunc.edu ;vrote: 
>> Dear Crystal: You minght need some of these references for your 
>> bibliography on Baker I received the articles you slipped underneath 
>> my door Thanks much. Sincerely, Charlene Regester 
>> 

Forwarded message from ephost@epnet.com ..... 
>> Date: 28 Jan 2010 15:36:53 -0500 
>> From: ephost@epnet.com 
>> Reply-To: ephost@epnet corn 
>> Sut~ject: Baker’s Films and Screen Stereotype 
>> To: regester@email unc.edu 
>> 

>> 

>> 

>> Record: 1 
>> 

>> TITLE:Josephine Baker AN AMERICAN IN PARIS AU’ItIORS:Buss, 
>> RobinSOURCE:Sight & Sound; Mar2007, Vo[. 17 Issue 3, p36-38, 3p, 1 
>> color, 1 bwDO(RYM[~NT TYPE:ArticleSUBJECT TfiRMS:*AFRICAN American 
>> actresses 
>> *MOTION pictures 
>> *RACISM 
>> *ST[~R[~OTYPES (Social ps3~’chology) 
>> BAKER, Josephine, 1906-1975REVIBWS & PRODUCTS:ZOUZOU (Film) 
>> PR]NC[~SSE Tam Tam (}"iIm) 
>> MOULIN Rouge (Film)NAICS/Indust~ Codes512110 Motion Picture and 
>> Video Productior~PEOPLE:BAKER, Josephine, 1906-1975ABSTRACT:~IIqis 
>> article discusses actress and perfi~rmer Josephine Baker, who the 
>> article acknowledges as one of the first African-American motion 
>> picture stars. The article discusses her successes as well as the 
>> racial stereotypes that Baker faced in her career. Baker appeared in 
>> the motion pictures "Zouzou," "Princesse Tam Tam, and "Moulin 
>> Rouge."FULL TEXT WORD COL2X!T:2163ISSN:00374806ACCESSION 
>> NUMBER:24214611PERSISTENT LINK TO THIS RECORD 
>> 

>(pER)&4LINK):https:/iauth.lib.unc.edu/ezproxv auth.php ?~trl=http ://search. ebscohost.com/lo~in, aspx?direct=true&db=aph&AN=24214611 &site=ehost-live&scope=sit el I]CLrF 
>> AND PASTE: <A 
>> 

hre~"https://auth.lib.unc.edu/ezproxv auth.php?url http:/isearch.ebscohost.comilogin.aspx?direct true&db aph&AN 24214611&site ehost-live&scope site">Josephine 
>> Baker AN AMERICAN IN- P~4RIS.<iA>DATABASE: Academic Search PreruierFull 
>> Text Database: 
>> 

>> THE ACTORS 
>> 

>> JOSEPHINE BAKER AN AMERICAN IN PARIS 
>> 

>> Finding a horae in welcoming Prance, American singer-danc er 
>> Josephine Baker, one of the first black screen stars, still found it 
>> impossible to escape stereotyping and exotic roles as a primitive 
>> lifeforce. 
>> 

>> Like Paul Robeson, that other great black singing star of the 
>> 1930s, Josephine Baker had a brief and not entirely convincing career 
>> in films. Both were uaahappy with the parts the?’ were given, and 
>> Robeson eventually refused to go on playing bare-chested African 
>> chieftains for the enteltaimaaent of;vhite ladies in films such as 
>> King Solomon’s Mines. Baker ;vas not quite so fuss?, about showing her 
>> chest, but found herself cast in equally stereotypical roles. All 
>> tl~ree feature films she made before World War II were named after the 
>> characters she played in them, and all suggest exotic origins. In 1927 
>> she was the Siren of the Tropics (La Sir4ne des tropiques), hailing 
>> from the Antilles In her first talking picture she became Zouzou 
>> from Martinique (though she sings: "¥Vho will give me back my 
>> Haiti?"). Finally as Princess Tom-Tom (Princesse Tam Tam, 1935) she 
>> is a Tumsian shepherdess, doing her chicken dance among the Roman 
>> ruins at Dougga. 



>> 

>> In reality’ the entertainer started life as Josephine Freda McI)onald 
>> on 3 June 1906 in St Louis, Massouri. Her father Eddie Carson was a 
>> drummer; her mother Carrie McDonald was a s~nger who made a living 
>> taking in washing When Josephine was II years old, St Louis was the 
>> scene of race riots, and she never forgot the sight of black refugees 
>> flooding across the bridge from East St Louis to escape the white 
>> rednecks trying to murder them. 
>> 
>> Josephine very soon followed her parents into performing. By the 
>> age of 13, working as a waitress in the Old Chauffeur’s Club, she was 
>> talent-spotted and enrolled in the Jones Family Band. Her voice was 
>> not powerful, but sweet, and most of all she could dance -- with 
>> enormous energy and a goofy- sense of humour that delighted her 
>> audiences. Soon she was appearing in the Booker T. Washington Theater 
>> with the Dixie Steppers and touring as far as New Orleans and Chicago. 
>> She got married: briefly to Willie YVells, then to Willie Baker in 
>> Philadelphia. She di&~’t keep either husband for long, but she did 
>> retain the second Willie’s name. 
>> 

>> She left him because there was a chance she might get to dance in 
>> the black revue Shuffle Along. Tecl~ically she was too young to work 
>> on Broadway: the law in New York prohibited trader-16s frora appearing 
>> on stage, and when the show opened Josephine was two months short of 
>> 15. But she pestered until they found a place for her, and her talent 
>> as a dancer and comedienne ensured she didn’t stay at the end of the 
>> chorus line for long. By the age of 16, in the world of black 
>> entertainment, she was alrea@ something of a star. 
>> 

>> The defining moment in her career came in 1925, when she was 
>> dancing at the Plantation Club in New York, tlying to estalqish 
>> herself as a singer and wondering where to go next. Caroline Dudley, 
>> a rich American in Paris, had suggested to Andr~ Daven of the 
>> Theatre des Champs-Elys~es that he might like to present a black 
>> vaudeville show-: it tvas the jazz age, the charleston was the dance of 
>> the moment, and artists like Picasso tvere turning to ’primitive’ 
>> cultures to find alternatives to the visual language of western art 
>> 

>> Dudley’ remembered having seen Baker in Shuffle Along, and ofl’ered 
>> her the chance to join the troupe In September 1925, from the deck 
>> of SS Berengaria, she tvatched the Statue of Liberty fade on the 
>> horizon; later she would say that at that moment she felt free for 
>> the first time. It must certainly have been an extraordinaly’ 
>> experience for this 19-year-old who had lived all her life in 
>> segregated America to find herself in a society where people of all 
>> colours could mix on the street, obtain the same sel~cice in cafes and 
>> restaurants, and so on. The equality she identified with France 
>> represented an ideal she would seek for the rest of her life and 
>> tvould try to export to the land of her birth 
>> 

>> The Revue n~gre at the Theatre des Champs-Elys~es was a big 
>> success and Baker was the star of the show Her gooI},’ image dominated 
>> the poster by Paul Colin; she was praised by Jean Cocteau, Colette, 
>> Georges Simenon and Paul Morand; she posed for Picasso, Henri Lanrens 
>> and Alexander Calder -- and she revelled in the admiration She took 
>> up with Pepito (Giuseppe) Abatino, an Italian former stonemason who 
>> called himself Comte d’Abatino, and he became her lover and manager. 
>> As a publicity stunt, the Folies-Berg6re asked her to pose tvith a 
>> cheetah -- presumably to point up her supposed jungle roots -- and 
>> she adopted the animal, walking it up the Champs-]~;lys~es, until it 
>> got older and wilder and had to be sent to the zoo. She caused a 
>> sensation when she danced naked except for a skirt of bananas. By the 
>> early" 1930s she was the highest-paid black woman in the world. 
>> 

>> tter move into films was more or less inevitable. Pepito wanted her 
>> to try for Hollywood, but she was ali’aid of being typecast as a 
>> ’black mammy’. Then in 1927 popular writer Maurice Dekobra presented 
>> her with a role created specially :[’or her: she was to be Papitou, the 
>> West Indian daughter of "an old colonialist who is preserving himself 
>> in alcohol" (in the words of the English intertitles) 
>> 

>> The stereotyping in La Sir6ne des trop~ques is not confined to the 
>> title role. On the European side, the lecherous Comte Sdv~ro has 
>> designs on his god-daughter Denise. When Denise announces her 
>> engagement to the handsome Berval, S&’~ro sends him of f to a 
>> plantation in the Antilles, secretly instructing his evil estate 
>> manager Alvarez to dispose of the young man Berval arrives in time 
>> to save Papitou from being raped by Alw~rez and she, in turn, saves 
>> his life when Alvarez tries to kill him. By now in love with Berval, 
>> she stows away on the ship taking him back to France, where she is 
>> discovered by an impresario who makes her a star: the star-is-born 
>> story, with its echoes of Baker’s own life, was repeated in both her 
>> other feature films. 
>> 

>> Papitou is free, passionate and mischievous. Inevitably she has to 
>> show off her breasts, as the camera catches her bathing in a mountain 
>> pool; she talks petit-n6gre (" You good to Papitou" and so on); she 
>> clowns around, accidentally- ’whiting up’ in a barrel of flout; and 
>> she is not allowed to get her man in the end, sacrificing love for 
>> alt (another recurrent theme). But the implicit comparisons with the 
>> white characters don’t always work in their favour. Unlike the 



>> Europeans with their formal manners and dress, Papitou is depicted as 
>> easy in her bo@ and, by implication, in her sexuality -- not so much 
>> sultry as j olly and uninhibited ]1" Bev~’al opts for Denise in the 
>> end, it surely can’t be because she’s more fun to be around. 
>> 

>> The film was directed by Henri Eti&’ant and Mario Nalpas, with the 
>> young Luis Bufiuel as assistant director. It wasn’t a happy experience 
>> for him: he recalled that Baker would arrive on set very late and 
>> throw tantrums, hurling bottles of scent around her dressing room To 
>> be fair, she was also appearing each night on stage and then at Chez 
>> Josdphine, a club sire and Pepito had opened. 
>> 

>> Baker wasn’t entirely satisfied with her performance and had to 
>> wait until 1934 for her next film, Zouzou. This was based un an idea 
>> by Pepito; Marc Alldgret was chosen to direct and Baker co-starred 
>> with a young nmsic-hall singer called Jean Gabin. The Martinican 
>> Zouzou (Baker) and Frenctwnan Jean (Gabin) have been brought up in tire 
>> circus as twin brother and sister. Eventually they end up in Paris, 
>> where ire gets a job as an electrician in a nmsic hall and sire works 
>> in a laundry. Both t~- to nrake it as singers and, with some 
>> manipulation of the spotlights, Jean arranges fi~r Zouzou to be 
>> silhouetted, dancing, on the cultain at a moment when the producer 
>> can see her. Needless to say-, she is hired for the show and becomes a 
>> star; but raeanwhile Jean has fallen for Claire, one of her 
>> fellow-laundresses, and it is Claire he chooses in tire end. 
>> 

>> So much incident crarrmred into 90 minutes seems today to represunt a 
>> lot of wasted ingunuity for little more than a device to get Baker on 
>> stage and dancing. But Zouzou was a big hit: scriptwriter Carlo Rim 
>> produced a novelised versiun for the magazine Le Film cornplet and 
>> L’Humanit~ claimed it as the first French musical to rival 
>> Hollywood. Nowadays Zouzou may be remembered less for Baker’s 
>> typically energetic performance than for Gabin’s typically 
>> understated one, his character prefiguring tire working-class heroes 
>> he was to play in poetic-realist films of the later 1930s 
>> 

>> Princesse Tam Tam, directed by Edmond T Gr&dlle, was Baker’s 
>> best feature fihn. It has an intricate plot -- once again the work of 
>> Pepito -- and in some of the dance numbers not involving Baker herself 
>> it clearly set out to r~val Hollywood musicals A novelist (Albert 
>> Pr4iean) is suffering from writer’s block and marital difficulties 
>> so he goes on holiday to Tunisia, accompanied by his collaborator and 
>> agent (Robert Arnoux). There he is enchanted by a simple native girl, 
>> Alwina, and he makes her the heroine of his ne~v book. Here she 
>> becomes an iunocent whom he, as hero of his own novel, passes off as 
>> a princess. She is the rage of Parisian society until, after a couple 
>> of drinks, she proves unable to resist the sound of drums and leaps on 
>> stage for one of her frantic dances. 
>> 
>> More than any other of Baker’s films, Princesse Tam Tam’s Pygmalion 
>> sto~- highlights the conflict between European ’civilisation’ and the 
>> supposed ’primitive’ life, not al~vays to the advantage of the former. 
>> Particularly in the character played by Arnoux -- a bluffgent who 
>> bears a marked resemblance to Nigel Bruce as Dr Watson -- the fihn 
>> confronts European racist attitudes. In the end all three of Baker’s 
>> movies exemplify the nature of the attraction ’prunitive’ culture 
>> exercised on Europeans in the 1920s and 1930s while at the same time 
>> uncovering the element of stereotyping and racism that lies behind 
>> this appeal of the exotic. 
>> 

>> Variety dismissed Princesse Tam Tam as no better than a screen test 
>> for Josy Baker’s famre career, but it was to prnve, effectively, her 
>> last feature film. (She did play in Fausse alerte, made in 1940, but 
>> it wasn’t released until 1945, in a much edited versinn.) One reason 
>> why she abandoned cinema may have been the death of Pepito in 1936, 
>> or perhaps she was just too busy with other things. 
>> 
>> ’]’he next 30 years would see her remarry twice more. She would work 
>> with the Resistance in France and North Africa during World War II, 
>> winning the M4daille de la R4sistance and the L4gion d’Honneur. 
>> She was courageous, too, in her opposition to racism in America, 
>> always refusing to appear be~2~re segregated audiences and campaigning 
>> fi~r the civil-rights movement. Her final, most utopian project was the 
>> "rainbow tribe" of a dozen orphan children from different parts of the 
>> world whom she adopted and brought up as an example of racial harmony 
>> in her chateau in the Dordogne. Never much concerned about finance, 
>> she went bankrupt in the late 1960s and returned to the stage She 
>> died in 1975, after a triumphant gala at the Bobino, and was given a 
>> state funeral. 
>> 

>> No one is likely to pretend that Josephine Baker had the makings of 
>> a great actress or that her three films are of great artistic merit. 
>> But no one, surely, would deny that the?’ provide an interesting 
>> record of her perfornrances and that their stories of simple black 
>> girls encountering European ~vays of life illustrate the perceptiuns 
>> audiences of the time brought to tire screen. And in tire Josephine we 
>> see there, we get a hint of the spar~’, fuuny, self-mocking, hugely 
>> energetic persunality that allo~ved her, in real life, to triumph over 
>> incredible odds. 
>> 

>> PHOTO (BLACK & \FEIITE): C’ALL TO THE, WED: The ~rercianBakcr ~vas 



>> asked to pose with a cheetah, opposite, to highlight her ’jungle’ 
>> roots, an image perpetuated in her cabaret appearances, top, and 
>> films such as ’Zouzou’ (with Jean (iabin), above 
>> 

>> PI IOTO (COLOR): T[~OPICA[~ PAROI)Y: Baker avoided Hollywood for fear o f 
>> being typecast as a ’black mammy’, but instead was portrayed as an 
>> exotic siren in films and in the ’Revue n8gre’ at the ’]’hS~tre des 
>> Champs-Elys~es, left, which launched her Parisian career 
>> 

>> By RobinBuss 

>> Robin Buss died suddenly not long after writing this alticle. For 
>> the obituary of this much appreciated contributor, see page 34 

>> Copyright of Sight & So~md is the proper~ of British Film Institute 
>> and its content may not be copied or emailed to multiple sites or 
>> posted to a listserv without the copyright holder’s express written 
>> pem~ission. However, users may print, download, or email articles for 
>> individual use.The lirf~ information above provides a persistent litk 
>> to the article you’ve requested. 

>> Persistent lirf~ to this record: Following the lirf~ above will bring 
>> you to the start of the article or citation. 

>> Cut and Paste: To place article links in an external web document, 
>> simply copy and paste the HTML above, starting with "<A HREF" 

>> If you have any problems or questions, contact Tectmical Support at 
>> htto:i/sul~’oort, el~net, com/contact/askus.’0h’0 or call 800-758 -5995. 

>> This e-mail was generated by a user of EBSCOhost ~vho gained access 
>> via the UNIV OF NORTH CAROLINA - CH~EL HILL acco~mt. Neither EBSCO 
>> nor UNXV OF NORTH CAROLINA - CHAPEL HILL is responsible for the 
>> content of this e-mail 

>> Links: 

>> [1] 

>https://auth.libunc.edu/ezproxv auth.php?url http://search.ebscohostcom/loginaspx?direct true&db aph&AN 24214611&site ehost-live&scope site 

>> ..... End forwarded message ..... 



From: 

Sent: 

To: 

Subje~: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, FebruaD~ 22, 2010 11: 51 AM 

Cante, Richard C <rcante@email.unc.edu> 

Fwd: *** Next Week in Screen/Society --> Sun Feb 21, 7pm: "The End of the Line" (documentaw on overfishing); Tue, 7pm: "The Yes 

Men Fix the World" (w/the Yes Men in person!); Wed, 8pm: Bahman Ghobadi’s "Turtles Cm~ Fly"; Sun Feb 28, 2:30p~n: experimen... 

Oceans TheEndOfl’heLine.jpg; C+R YesMenFixTheWorldl.jpg; C÷R YesMet~ixTheWorld2.jpg; Accented TurtlesCanFlyl:jpg; 

FmmingLanguage ZomsLemma:jpg; Fra~fingLa~guage SinkOrSwim.jpg; Oceans TheEndOffheLine:jpg; 

C+R YesMenFixTheWorldl:ipg; C+R YesMenFixTheWorld2.jpg; Accented TurtlesCanFlyl.jpg; FramingLanguageZomsLemma.jpg; 

FramingLmaguageSinkZ)rSmm.j pg 

*Please distribute ~idely~ 

Screen/Society presents... 

Sunday Februar.v 21st at 7pm in the Richard White Museum: 
’F~e ~v Ec~Fem~ni,~m: ~7~e Ocean,s serie~ debu~s 

The End of the Line 

~upert ~urr~, 2009, 85 m#~, UK, in English, Color, 

::’~’:: The End of the Line (2009) 

In a single human lifetime, we have brought about a change in the ocemis fro greater than ~y yet caused by pollution though overfislfing. Now scienliffts axe wmafing 

that in less than 50 years, if we go on as we are, the wild resources of the oceans will face tom] collapse ruth temble consequences for both ecosystems and the billion 

people who depend on seafood for protein. We have reached a pivotal moment with fishing, as we did with frowning in the 1960s ~d 1970s. We now have a choice. 

Do we go with the raxe exaa~ples of goo& sustadnable practice, such as the dazzling marine reserves of New Zealand, the way fishing is regulated in Icelm~d, New 

Zealand or in the United States’ waters in Alaska? Or do we go on as we are and leave our grandchildren with nothing mid to eat but jellyfish mad plankton? 

- Introduced by Women’s Studies major senior Jaclde Eisner (who ~ill work ~4th ma~e mammal Ht~ atter ~aduafion)X 

-- l;oBowed by a p~el of Nicholas School of the Em~ro~ent students fi’om DukeFisk the Dm’h~-bas~ commie’-supported tishery (CSF) -- the 

first of its ldnd in the southeaste~ US~ 

Sponsored by the Program in Women’s Studies, the Program in the Arls of the Moving Image, and the Duke University Libraries. 

Tuesday February 23rd at 7pm in the Griffith Film Theater 
The I(e~a~t Ethic,~ ger2es: "(_!~tr~[ & Resistance ’~ 

The Yes Men Fix the World {view trailer} 
(Andy Bichlbaum, 3/like Bonmmo, & Kttrt Eng/bhr, 2009, 87 rain, U2qA, in English, Color, 35m~0 

-- "~Vith special guests the Yes Men, in person! 



i.~.i The Yes Men Fix the World (2009) 

A tree sto~ about V~vo gonzo political activists who, posing as top executives of giant corporations, lie their way into big business conferences and pull offthe world’s 

most outrageous pranks, kmdy Bichlbaum and Mike Bonanno are into guys who just can’t take "no" for an answer. They have an nnusual hobby: Ix~sing as top 

executives of corporalions they hate. Atoned with nothing but thrift-store suits, the Yes Men lie their way into business conferences and parody their corporate targets in 

ever more extreme ways - basically doing everything that they can to waJae up their audiences to the danger of letting greed run our world. 

::~i The Yes Men Fix theWorld (2009) 

One day Andy, purporting to be a Dow Chemical spokesperson, gets on "the biggest TV news program in the world and announces that Dow will ~na]ly clean up the 

site of the lm-gest industrial accident in histoD; the Bhopal catastrophe. The result: as people worldwide celebrate, Dow’s stock value loses two billion dollars. People 

wmat Dow to do the right thing, but the market decides "that it can’t. On their joumey, the Yes Men act as gonzo journalists, delving deep into "the question of why we 

have given the maacket more power than any other institution to determine our direction as a society. 

Refreshments and snacks will be provided at the screening. Free parking is provided in the Bryan Center parking deck (validated parking passes will 

be handed out at the screening). 
-- Post-fihn discussion led by "Yes Men" Andy Bichlbanm and Mike Bonanno, and Jennifer Jenkins~ diredor of the (7enter for fire Study (d" the l~uMic 

Domain a~ Duke Law SchoM. 
Sponsored by the Ke~an InstituW for Ethics, the Cemer for Docmnentary Studies, the Vice Provost for b~terdisciplinary Studies, and the Program #~ the 

Arts of the :VIoving Image. 

Wednesday February 241h at 8pm in the Griffith Film Theater 
The A teemed Ci~emas qfdw Middle/z’~s¢ series co~lt~rnres with: 

7~rtles Can Fly 

(Bahman Ghobadi, 2005, 98 min, Iran/Frm~ce/Iraq, in Kurdish with English subtitles; Color, 35mm) 



::.~.i Turtles Can F~y (2005) 

Turtles Can Fly is the third feature from internationally acclaimed Iranian filmmaker Bahman Ghobadi (A Time For Drvmken Horses). Written, directed and 

produced by Ghobadi, the film features of cast of local non-actor children. ’q’urfles Can Fly" is set in Gholmdi’s native Kurdistan on the eve of the A~nerican invasion of 

Iraq. rl]ni~een-yem~old Soran (Soran Ebmhim) is known as "Satellite," for his installation of dishes and antem~ae for local villages looldng for news of Saddam. He is 

the dynamic leader of the children, organizing the dangerous but necessaQ" sweeping and clearing of the minefields. The devastation to this land and its inhabitants is 

revealed in the matter-of-fact perspective of the children and is equally displayed with every poignant detail of its nnbearable nature. The exqnisitely hannting mountains 

play back&~op to violence and tragedy, but at the same time the heart and humor of the children is an undeniable force. 

"Tarries Can I:’l~" ,~n ~he G~]den Shell at San Sebastian, fl~e S~lver Bear a~ Chh:ago, and fl~e Peace Film award at Ber~n, a~d ~as the Iraa~an entry m 

Sponsored by lhe Duke Islamic Studies Cente< Franklin Itumaniaes lnstituW, the Program in the Arls (f the Moving Image, and the Program in LiWralure. 

Sunday February 28th at 2:30pro in the Nasher Museum Auditorium: 
Our spec~ Experin~ema~ Cbr~ema series 

~IMLYG blNG~4GE: Words (~ Ndures in Ne Art of the Moving lm~e 

Presented by Distinguished Visiting I:ihnmaker David Gatten (Q&A tn 

Today’s Program: 

¯ Zorns Lemma ([lollis Frampton, 1970, 60 rain, U2qA, in English, Colo,; 16ram) 

~:: Zorns kemma (1970) 

"In his most important work to date, and the most original new work of cinema I have seen since Brakhage’s Scenes Front Under Childhood Part IV. 

Frampton’s fihn is an exercise in matlaematical logic in cinema. Or is it a mechanical logic?... It’s about alphabet. It’s about the nnities of similarities. It’s about 

sameness in a conihsion. It’s about logic in chance. It’s about structure and logic. It’s about rhythm. Ah, what a dilt}rence between Zo~,s Lemma and all the 

’serious’ commercial movies that I occasionally praise!" -- Jonas Mekas, Village Voice 

"The ultimate Frampton film, ~) fax.., he looks back on several of the dialogues his earlier fihns rehearsed: the tension bet~veen words on the screen and concrete 

i,nages arose in Smface I’ension, it explodes here; the cyclic repetitive variations of ArtificialLight, less varied, than the alphabetic cycles here; Zorns Lemma 

exaggerates the fixed rhs/thlns of/alindrome and insists upon the pulse of one second with incredible obdurance ...... At a time when radical uniqueness seelns 

progressively less probable, Hollis Frampton has ,nade a film that is absolutely one of its kind." -- P. Adams Sitney 

¯ Sink Or Swim (Su Friedrich 1990, 48 rain, USA, in English, Black & l#7tite, DVD) 



"~iii Sinkor Swim (1990) 

Through a series oftwenU six short stories, a girl describes the childhood events that shaped her ideas about fatherhood, fmnily relations, work m~d play.As the 

stories unfold, a dual po~ait emerges: that of a father who cared more for his cmeer than for his fanily, and of a daughter who was deeply attbcted by his 

behavior. Worldng in counterpoint to the forceful text are sensuaJ black m~d white images that depict both the extraordinaxy and ordinary events of daily life. 
Together. they- create a formally complex and emotionally intense film. 

"1[ regard ~t as ~me of t~e n~ost inte~llecmNly lludd~ aesthetkoall~y ac+~es~blle~ and emofio~a~lly m~>v~ng ava~g.garde fi~s prod~ced i~ the past 

Sponsored by the Program in lhe Arts of lhe :tIoving Image and the Nasher 3/[useum qfArt. 

All ScreeniSocie .ty events are coordinated and co-sponsored by 

Duke Universi .ty’s Program in the Arts of the Moving Image 

about otlrer S£rh~g 2~1t1 ScreeniSocie%= t?ll~ series and evems, see: 

http:Z(~vd aas. duke. edt~/;~creensocic~r/sett edMe.php 

Hank Okazaki 

Exhibitions Programmer 

Program in the Arts of the Hoving Image 

(~orme~ly Film/Video/Digital Program) 

Smith Warehouse~ Bay 12, Room A12i 

114 S. Buchanan Blvd. 

Duke U~Jvers~ty, Box 90766 

Durham, NC 2’7"701 

E-mail: hoHazak@@uke.edu 

Phone: (919)660-3031 

Fax: (919)681-1378 

Web: http://fvd~aas.@uke.edu/screensociety/ 



Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Monday, February 22, 2010 11: 59 AM 

Dingle, Crystal <cdingle@email.unc.edu> 

Re: Baker Bibliography 

Dear Cwstal: My class meets from 3:30 until 6:20 We could possibly 
meet but I really need the material in my carrell because I have some 
additional essays that I wanted you to add to the bibliography. You can 
come then, if you would like but I won’t be able to share much 
inf,armatiun with you Sincerely, Charlune Regester Quoting "Cwstal D." 
<cdingle@email.unc.edu>: 

I can’t meet today but maybe tomorrow- after 4pm, if you’re free then. Just 
let me know-. 

OnMo~ 22 Feb 2010 11:46:43 -0500, regester@email.unc.edu ~Vl-ote: 
>> Dear C~’stal: If you would like to meet today (~vorks better for me) or 
>> Tuesday this would work. That way you would not have to meet on 
>> Wednesday for such a short meeting Let me know as I will be in Davis 
>> until 6pm -- I have to leave just briefly around 3 and ~vill be back 
>> around 3:30. Sincerely, Charlene Regester Quoting "Crystal D" 
>> <cdingle@email.tmc.edu>: 
>> 

>>> tIi, Dr Regester Sorp)~ for the delayed respunse I think I found the 
>>> buok yuu mentioned by Jules-Rosette, so I will take a louk at it today. 
>>> I 
>>> will be able tu come in on Wednesday but I have an advising appointment 

>>> 2:30 su I’ll have to leave early I’ll compile and send yuu what I have 
>>> finished fur the bibliography Tuesday su that should save some ume 

See 
>>> yuu un Wednesday 

>>> Crystal Dingle 
>>> cdingle@email.unc.edu 

>>> On Fri, 19 Feb 2010 12:54:55 -0500, regester@email.unc.edu wrute: 
>>>> Dear Cwstal: For our meeting un Wednesday, in urder fur you tu provide 
>>>> a cumprehensive biography, I would like fur you tu [uok at the bouk un 
>>>> Baker called Baker as Icon and Image by Jules Rosette -- look at her 
>>>> bibligraphy and incorpurate these suurces intu your bibliugraphy. [n 
>>>> the meantime, I will luok at uther suurces that we can draw upon so 
>>>> that we can have a comprehensive bibliography. Thanks much and hope to 
>>>> see you un Wednesday Sincerely, Charlene Regester Quoting "Ci3’stal D" 
>>>> <cdingle@email unc edu>: 

>>>>> Hi, Dr. Regester. I’ve saved the Radical Residences and if eveq-thing 
>>>>> xvorks, you should be able to save or send it as a PDF file. Let me 

>>>>> if 
>>>>> it doesn’t work and I’ll try to do it again. Also, I put yo~ 

articles 
>>>>> under the door in your carrel today too. Have a great weekend. 

>>>>> Crystal Dingle 
>>>>> cdingle@email.unc.edn 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, February 23, 2010 6:23 PM 

t~licia.caJnpbell@ unlv.edu 

Re: Conference Panel Schedule 

Dear Dr. Campbelh Thanks so much Again, I apologize. Sincerely, 
Charlene Regester Quoting felicia campbell@unlv.edu: 

Hi Charlene, 
We will move you to an earlier session, but it may have to show on an 

addendum and the session may not be as appropriate for your topic as the 
once I have scheduled 
Felicia F. Campbell 
Professor of English 
Editor, Popular Culture Review 
http:i/www.far~vestpca.blogspot, corn 

From: 
regester@email unc.edu 
To: 
felicia.campbell@unlv.edu 
Date: 
02/23/2010 05:40 ~\~i 
Subject: 
Conference Panel Schedule 

[)eat- Dr Campbell: I received my scheduled time for the upcoming 
conference, and would like to ask if you could accomodate me by moving 
me to an earlier panel or session (preferably 8am or 10am). I usually 
indicate on the form that I generally leave on Saturday afternoon since 
I can now get a non-stop fiight as my fiight leaves at 3pm. But in my 
rash to submit my materials, I failed to indicate the time of my 
departure I apologize for any inconvenience this might cause but would 
greatly appreciate your assistance in this matter Please let me know 
if you can accommodate me and I look forward to hearing from you as 
well as seeing you at the conference We have had harsh winter here so 
I am looking forward to the change in climate. Sincerely, Charlene 
Regester 



Add to Bibliography 

Bourne, Stephen. Butterfly McQueen Remembered. (Lanham: Scarecrow Press 2008). 

Brooks, Daphne A. Bodies in Dissent: Spectacular Performances of Race and Freedom, 1850-1910. 

(Durham: Duke University Press, 2006). 

Curtis, Susan. Colored Memories: A Biographer’s Quest for the Elusive Lester A. Walton (Columbia: 

University of Missouri Press, 2008). 

Gavin, James. Stormy Weather: The Life of Lena Horne (New York: Atria Books, 2009). 

Hill, Constance Vails. Brotherhood Rhythm: The Jazz Tap Dancing of the Nicholas Brothers (New York: 

Cooper Square Press, 2002). 

Staggs, Sam. Born to be Hurt: The Untold Story of Imitation of Life. (New York: St. Martin’s Press, 2009). 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, February 26, 2010 8:25 AM 

Jacqueline Stewart ~jacqueline@northwestern.edtr~ 

Re: hey there 

Dear Jackie: Yes, I did work with Jane and approached her at an SCMS 
conference She took my work to the board and worked ve~ closely with 
me in getting it approved for publication. I would definitely approach 
her I had much less success with the former editor Michael -- I 
submitted a chapter and he never responded. It is amazing how a 
different editor at the same press can react to your work. Finally, I 
believe that Michael Martin is on the board and Jane Bel~en indicated 
that he was the one who was instrumental in pushing my book through on 
this level I am just sharing this reformation because it might be 
worth approaching them both -- I don’t know. Truthfully, I really don’t 
know how this process works because I have had so many different 
experiences -- I almost feel like it was just luck But with your 
reputation and previous publications, I don’t think you should have any 
problem If you attend SCMS this year, I ~vould definitely attend the 
book exhibit and approach some publishers. Submit to more than one 
press because some presses sit on your work far too long. Hope this 
helps and do not circulate too widely as this is confidential. Will 
discuss I~-ther when I see you in person but I will not be attending 
SCMS this year. Good luck on your project and if you need me let me 
know. Sincerely, Charlene Regester Quoting Jacqueline Stewart 
<jacqueline@northwestern edu>: 

Hi Charlene! 

I hope all is well with you. I am in LA at the moment, spending the 
year at UCLA while I t~ to get this Spencer Williams book done, 
while also juggling too many other things. 

I am really looking forward to the eminent publication of your book 
(!) and wanted to ask you about working with Indiana I’m 
collaborating with Chris Horak and Allyson Field at UCLA on a book on 
the LA Rebellion group offihnmakers, and we are considering making 
a proposal to Indiana Is your editor there Jane Behnken? One of 
the models we have in mind for our book is OSCAR MICt]EAUX AN’[) ttIS 
CIRCLE, but it seems that the editor who wo~ked on that project, 
]Vhchae[ Lundel[, is no longer there. I’ve never met either one of 
them I’d appreciate any thoughts you might share about working 
with Indiana, and who you’d recommend we contact. 

Take good care, 
Jackie 

Jacqueline Stewart 
Associate Professor 
Northwestern University 
Departments of Radio/Television/Fihn and African American Studies 
1920 Campus Drive, 2nd Floor 
Evanston, 1L 60208 
j acqueline@northwestern.edu 



Fi"om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, March 2, 2010 8:48 AM 

a~nlisl~rv@ema~l, unc.edu 

Fwd: INFORM_/kTIONAL: 2010 CEES Fellowships and Grant 

..... Forwarded message from cees@unc.edu ..... 
Date: Thu, 25 Feb 2010 22:49:37 -0500 
From: cees@unc.edu 

Reply-To: cees@unc edu 
Subject: INFORMATION2~kL: 2010 CEES Fellowships and Grant 

To: regester@email.unc.edu 

Let CEES help you get there! Carolina undergraduate, visiting, and 
graduate students are now eligible to seek a CEES Summer Fellowship 
Award in order to study or intern domestically or globally for the first 
t~me at any point up to six months after graduation. A non-profit 
organization hosting a CEES’ scholar is also eligible to apply for a 
C}:.ES Grant. 

Preference is given to exceptional non-traditional, Carolina Covenant, 
student parent, and transfer students as well as requests accompanied 
with a grant application from a nonprofit orgamzauon 

To access more information or to apply, attend our interest session on 
Tuesday, March 2nd at 7 pm in the Union Room 3413, visit our website at 
ceesunc.org, or email us at cees@unc.edu. All application materials are 
due by March 15, 2010 at 12 pm 

Applications for members of the Selection Committee are also being 
accepted until Monday, March 1 st, 2010. 

This email is sponsored by: Carolina Experience Enrichment Scholarship 

"INFORMATIONAL:" email will only- be sent to those who have indicated 
that they- do want to receive mass email. To set your informational mass 
email preference, logon to the on-line directory ~veb site at 
https:i/dir.unc.edu/dir/update. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subje~: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Thursday, March 4, 2010 3:14 PM 

Cante, Richard C <rcante@email.unc.edu> 

Fwd: *** ScreergSociety society presents -- Tonight: Thu March 4, 7pm: Kirby Dick’s documentary "This Film is Not Yet Rated" (then 
progrmnming returns March 16th after Spring Break) 

ATT00001:jpe; ATF00002.jpe; HummlRights Self-MadeManjpg; HulnanRights SusmlStern:jpg; LOA ShutUpAndSing2.jpg; 

LOA ShutUpAndSingl :jpg; ATT00003.jpe; ATT00004:jpe; Huma~Rights Self-MadeMan.jpg; Huma~Rights SusanStern.jpg; 

LOA ShutUpAndSing2.jpg; LOA ShutUpAndSingl.jpg 

* Please distribute widely* 

Screen/Society presents... 

TONIGHT-Thursday March 4th at 7pin in file Nasher Museum Auditofimn: 
The Lines qfAtt~cI~ fi]lm series c~mthmes with: 

This Film is Not Yet Rated 

(Kirby Dicg 2006, 97rain, USA, in English, Colo~; DkZ)) 

ii~iI This Film Is Not’get Rated (2006) 

In a raace and reti-eshing rever~l of roles, filmmakers put the powerful Motion Picture Association of America (MPAA) under the microscope for inspection in 

Academy Award-nominated director Kirby Dick’s incisive look at stateside cinema’s most notorious non-censoring censors. Compelled by the staggering amount of 

power that the MPAA ratings board wields, Dick seeks out the true identities of the a~onymous elite who control what films make it to the multiplex. He even goes so 

far as to hire a private investigator to stake out MP!L’k headquaxters and expose Hollywood’s best-kept secret. 

i.~.i This Film Is Not Yet Rated (2006) 

Along the way, Dick speaJ~s with numerous tilmmaJ~ers whose careers have been affected by the ~emingly random a~d sexuaJ-content obsessed judgments of the 

MPAA, including Jolm V~ aters, Mary Harron, Darren Aranofsky, Wayne Kramer, Kevin Smith, Matt Stone, and Atom Egoyan. 

Sponsored by the Nasher Aluseum of A rl; the Program in the Arts ~f the Aloving Image, and tile Duke University Libraries. 

NB: There will be no ScreeniSocieD" screenings next week, during Duke UniversiD s Spring Break, 

but we will return the following week with the evems listed below! 

After Spring Break: 

Tuesday March 16th at 7pro hi the Rare Book Room, Perkhis LibraD’: 
Speda! co~ch~di~g event ~\~r fl~e H~gmat~ Right~ F~m ,5’erie.s: 



The Rights! Camera! Action! film series features documentaries on human rights themes that were award winners at the annual Full Frame Documenlary Film Fesliwd The 
films are archived at the Rare Book, Manuscript, and Special Collections Library, where they form part of a rich and expanding collection of human rights materials. 

Toni~lt’s tihn: 

The Se~:-Made Man -- w/director Susan Ster~l i~l person! 

(Susan Stern, 2005, 64 rain, USA, in English, Color, DVD) 

i.~.i The Self-Made Man (2005) 

The right-to-die debate goes West in this riveting portrait of a man and his thmily grappling with a darker side of rugged individuaJism. At 77, self-made man Bob Stem 

finds out that he is seriously ill and possibly terminal. In keeping with his independent spiri~ Bob decides to cheat Pate and taJae his own litb. His family tries to stop him, 

but first they set up a video camera. Beautifully photographed and edited, this extra~rdiuary drama untblds in unexpected ways. The film offers an intimate exploration 

of nuclem family dynamics and a cotnplex portxafit of what is arguably a specifically American brand of hubris. 

director Susan Stern 

Discussion to follow, w/director Susan Stern! 

Sponsored I~F the Franklin Humanities Institute, Duke Human Rights (?enter, Duke University Libraries-Special Collections, and the Program in the Arts of 

the Moving Image. A cMitional support from the Kenan Institute for Ethics and the Divinity School Institute on Care at the End of L~fe. 

Thursday March 18th at 7pro h~ the Nasher Museum Auditoritun: 

D~ie Chicks: Shut Up and Sing 

(Barbara Kopple & Cecilia PecL 2006, 93 rain, LL%4, in English, Color, D~) 



i.~.i Shut Up and Sing (2006) 

This documentmy captures the female counto,-and-western group the Dixie Chicks in performance axound the U.S. and London between the years 2003 and 2006. 

While performing in 2003, singer Natalie Maines ignited a maelstrom of controversy and red-state outrage when she declared--from a London stage on the eve of the 

Iraqi conflict--that she was ashamed that President George W. Bush was from her home state of Texas. When a rabidly right-wing group picked up on it, the band 

found them~lves in the center of controversy regarding the nature of patriotism, freedom of speech, t~minism, and the split between pro- and anti-wax Americans. 

ii’~’iI Shut Up and Sing (2006) 

Filmmaker Baxbara Kopple brings us the fly-on-the-wall view of the next three years, capturing Ma~nes and sislers Emily Robison and Marie Maguire in dressing 

room~ on stage, and in recording studios, bonding with each other, their families, producer Rick Rubin, and their supportive manager, Sitnon Renshaw. Thiough the 

crises, they keep their sense of hi~mor and sisterhood, not backing down from their liberal stance, and turning the backlash into a triumph. They also make some great 

music, and the film includes plen~ of riveling, intense footage of the band in performance onstage and in the studio. Among the faces appearing in m~hival footage are 

P~esident Bush, Bill Mal~er, and right-wing country star Toby Keith. 

..... Winner of ~|re A~dience ./~ ard at ~l~e 2006 Aspe~ ~"~ll~n ~i~s~ a~d the Specia| &~ry lPrize at ~l~e 21106 Chicago lnt~rna~Jonall Film ll~est~vN! 

Sponsored by lhe ~’Vasl~er Museum (gMrt, lhe Program in Ne Arts of Ne Moving Image, and Ne Duke UnNersi{v Libn~es. 

Hank Okazaki 

Exhibitions Programmer 

All Screen/Society events are coordinated and co-sponsored by 
Duke Urfi~ ersity’s I rogram in the Arts of the Mo~Jng Image 

ll~or i~i}rm at~on abot~t ~ther Spring 20~ 0 Scre~dSocie~ ~ ser~es a~d ~wents, see: 

tt ttp://fw~ aas. duke. edu/screensociet.v/sch edule.php 



Program in the Arts of the Moving image 

(formerly Film/Video/Digital Program) 

Smith Warehouse, Bay 12, Room A121 

114 S. Buchanan Blvd. 

Duke University, Box 90766 

Durham, NC 277@1 

E-mail: hoKazak@@llke, edu 

Phone: 919-660-3031 

Fax: 919-681-1378 

Web: http: //fw~. aas. @u~e. edu/screensociety/ 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, 12:30 PM 

@email.unc.edu> 

Fwd: [atkican-and-afro-amefca~-studies-thculty] TOMORROW: Events with SNCC Veterans 

bake r- Ilier- final.pdf; IntoleraNe- flyer02.pdf 

Dear      Please for~vard to both of my AFAM classes. Thanks much 
Sincerely, Charlene Regester 

..... Forwarded message from klcal&ve@emaihunc.edu ..... 

Date: Mon,             11:47:30 -(;,403 
From: Kia Lilly Caldwell <klcaldwe@email.unc edu> 

Reply-To: Kia Lilly Cal&vell <klcal&ve@email unc.edu> 
Subject: [african-and-aIico-american-studies-facul~] TOMORROW: Events 
with SNCC Veterans 

To: african-an d-afro-american-studies-faculty 
< african-an d-afro-american-st udies-faculty @lis tserv.un c edu> 

Colleagues, 
Please invite your students to attend the events that will take 

place with SNCC veterans tomorrow. Two of the speakers, Connie Curvy 
and Theresa EI-Amin, wrote an op-ed piece for the Herald Sun. It is 
available at: 
http:i/www heraldsun comAdew/full story/6712936/article-Jim-Crow-then--Jim-Crow-todav-?instance columnists 

Best, 
Kia 

*Screening of "The Intolerable Burden," a film about the resegregation 
of U.S. public schools, followed by discussion with Constance Curry, 
the film’s producer 

Tuesday 
12:00 - 2:00 pm 
]?oy Lounge (4th floor of Dey Hall) 
UNC-Chape[ tliH* 

*Women of SNCC: Civil Rights Activism in the 1960s and Today 
Tuesday, 
6:00 pm 
Nelson Mandela Auditorium, Global Education Center, L~’~’C-Chapel Hill * 

Come hear three women veterans of the Student Non-Violent Coordinating 
Corcanittee (SNCC) speak about their experiences as civil rights activists 
in the 1960s and the ongoing movement for social justice and racial 
equality. 

Speakers: 
Constance CurW is the author of the book/Silver Rights/and the 
producer of the film,/The Intolerable Burderd 
Efia Nwangaza is an attorney and the director of the At~dkan-American 
Institute for Policy Studies and Planning in Greenville, SC 
Theresa E1-Arnin is the founder of the Southern Anti-Racism b,-etwork 

Organized by the Departraent of African & Afro-Arnerican Studies 
Co-sponsored by the Black Student Movement, Center for the Study of the 
American South, HistoW Department, Institute for African American 
Research, Institute for Arts and Humanities, the Sonja Haynes Stone 
Center for Black HistolN and Culture, L~C Chapter of the N~CP, and the 
Women’s Studies Department 

For online irfformation, see http :i/wornnnofsnccspeakout web.unc, edu/ 

Kia Lilly Cal&vell, Ph.D 
Assistant ProI~ssor 
Department of AIicican & Afro-American Studies 
CB 3395, 208 Battle Hall 
U2x,-C -Chapel Hill 
Chapel Hill, NC 27599-3305 
Phone: 919-962-0539 
http : //wv~v. unc. edu~’depts/afriaf am 

My publications are available at: 
http://rutgerspressrutgersedu/acatalo~/ Negras inBrazi12674.htm1 
http:/i~vw~v.palgrave-usacom/catalog/productaspx?isbn 0230619851 

Kia Lilly Caldwell, Ph.D. 
Assistant Professor Department of African & Afro-American Studies 
CB 3395, 208 Battle Hall 



UNC-Chapel Hill 

Chapel }{ill, NC 27599-3305 Phone: 919-962-0539 

http ://w~vw unc.edu/deptsiafriafam 

My publications are available at: 
http://rutgerspress.rutgers.edu/acatalo~/ Negras in Brazil 2674html 
http://www palgrave-usa.comicatalog/product.aspx?isbn 0230619851 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 

..... End forwarded message ..... 



Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, March 16, 2010 8:20 AM 

Cante, Richard C <rcante@email.unc.edu> 

Fwd: CDS News: Screening with Susan Stem (plus Wells Tower Event Posttxmed) 

..... Forwarded message from llm@duke.edu ..... 

Date: Mor~ 15 Mar 2010 21:11:43 +0000 
From: Center for Documentary Studies at Duke Universi~z <llm@duke.edu> 

Reply-To: sender 4469712427@reply.emailcampaigns.net 
Subject: CDS News: Screening with Susan Stern (plus Wells Tower Event 
Postponed) 

To: regester@email unc.edu 

Array If you are having trouble viewing this message, see it in 
your browser[I]. CDS N[~WS: Screening with Susan Stern (plus Wells 
Tower Event Postponed) 
Upcoming fivents, Competitions, Awards, Courses, and Other News from 
the Center ~2~r Documentary Studies at Duke University 

FILM SCRI~ENING & DISCUSSION / CDS Award-Wirmer Susan Stern 
/"The Self-Made Man" to Screen Tuesday, March 16, at 7 pm / Perkins 
Library, Rare Book Room, Duke’s West Campus/ 

Part of Rights! Camera! Action! tluman Rights Film Series, this event 
~s presented by the Duke Human Rights Center, the Archive [’or Human 
Rights, the John Hope Franklin ttumanities Institute, the Kenan 
Institute for Ethics, the Archive of Documentary Arts, the Program in 
the Arts of the ?,/loving Image, and the Center [’or Documentary Studies 

The right-to-die debate goes West in this riveting documentary 
portrait of a man and his family grappling with a darker side of 
rugged individualism 

A panel discussion will follow the screening. Panelists: SUSAN STERN, 
director of "~I]ae Self-Made Man" and winner of the 2005 Center fi~r 
Documentary Studies Filmmaker Award; DENNIS A CM~N/2[~NTS, I)uke Global 
Health Institute; ALLEN- VERHEY, Dake Institute on Care at the End of 
Life. Moderator: ROBIN KIRK, Duke Htmaan Rights Center. 

Parking is available at the Bryan Center parking deck and metered lot 
($2ihour). 

READ MORE: http :/icds.aas. duke.edv.’cdsfai2OO5.html[2] 

EVENT PO STPON~ED / DOCUMENTARY NARRATIVE SPEAKER SERIES 

/Wells Tower’s Talk, Scheduled for _March 19, Will Be Rescheduled/ 

NEX~F: REBECCA S~OOT AT THE SANFORD SCHOOL OF PL~LIC POLICY 

The next event in the Documentary Nal~ative Speaker Series will be 
held on March 24, 5:30 pan., when award-winning writer Rebecca Skloot 
will deliver the 2010 Crown Lecture in Ethics, presented by- the 
Sanford School of Public Policy in Fleistwnan Cormnons, Sanford 
Building, on Dake’s West Campus. Skloot’s talk, "Henrietta Lacks and 
Current Issues in _Medical Ethics," will draw from her just-published 
book/The Irrm~ortal Life of Henrietta Lacks.i Skloot became fascinated 
with the story of Lacks in high school, and spent ten years 
researching what happened. 

In 1951, Lacks died of cel~’ical cancer, but cells from her tissue 
biopsy, taken without her knowledge, still live. The cells, known as 
HeLa, are one of the most important tools in medical research, vital 
to the development of the polio vaccine, cancer research, in vitro 
fertilization, and gene mapping. Yet, for twenty-five years her 
family knew- nothing about Henrietta s immortality HeLa cells 

launched a multimillion-dollar indust~’ in the sale of human 
biological material, but Hel~rietta s family never saw any of the 
profits and still struggles to afford medical care. 

In her reporting, Skloot traveled from state-of-the-art research 
labs to the tobacco fields of Virginia where Henrietta, a descendant 
of slaves and the mother of five children, had lived. In her dealings 
with the Lacks family, especially Henr-ietta s youngest daughter, 
Deborah, Skloot faced her own ethical issues as a writer 

Skoot s articles have appeared in/The New- York Times Magazine; O, 
The Oprah Magazine; Discover;/and elsewhere. She is a contributing 
editor for/Popular Science/magazine and has been a correspondent 
for N~R and PBS A former vice president of t2ae National Book 
Critics Circle, she is on the facul~z at the University of Memphis, 
where she teaches creative nonfiction. The Documentaw Narrative 
Speaker Series is presented in conjunction with the CDS course 
Documentary YVriting, taught this spring by Duncan Mun-ell. The 



course, along with this speaker series, explores reporting and 
writing in the long-form documema~ tradition. 

RF~ID MORE: http:i/www.cdsporch or~/?p 167113] 

MORE ABOUT CDS: 

/CDS Webslte/ http://cds.aas duke edu[4] 

/CDS Porch / wxwz.cdsporch.org[5] 

/Friends of CDS/ http:i/cds.aas.duke.edv.’donate/index.html[6] 

/Upconring Events/http ://cds. aas. duke. edu/event s/index.html[7] 

This message sent to REGESTER@EMAIL.UNC.EDU by LLM@DUKE.EDU. 
Center for DocumentalT Studies at Duke University 1317 W. Pettigrew 
Street, Duxham, NO’ 27705 Duxham NO’, 27705 Unsubscribe[8] i Update 

Profile/Ernail Address[9] I Forxvard To A 
Friend[ 10] [ 11 ] 

Lira:s: 

[1] 
httl~:i/clicks.skeml.corrglxeview/?c 4469&a 71&~ 8731a768fdlbdb75aeSa32aSa9369b0b 
[2] 
httl~://clicks.skeml.corn/v/?u 8f829659d6b391f78b4eb5eS074cSlda&a 71&c 4469&1~ 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 
[3] 
httl~:i/clicks.skeml.corr~,z,’?u dea39dldaa5b65221faafcd3da16a726&~ 71&c 4469&~ 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 
[4[ 
http:i/clicks.skeml.corn/v/?u 51a37dacdb0549bdfb227309cd123166&g 71&c 4469&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 
[5] 
http:/7clicks.skeml.col~’~zi?u 0c9e2148c40d0d95ffcdede3c6e2bl9f&g 71&c 4469&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 

http://clicks.skeml.corr~v/?u f3165351e319c9eb71d99f~5046daea3&g 71&c 4469&p 8731a768fdlbdb75aeSa32a8a9369b0b&t 1 
[7] 
http:/7clicks.skeml.col~’~zi?u 232d3c5675fbc6dcd655dSfa4bc6a0a0&g 71&c 4469&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 

http:/7clicks.skeml.col~’manage/?g 71&c 4469&p 8731a768fdlbdb75aeSa32aSa9369b0b&l 0 

http:/7clicks.skeml.col~’profilei?g 71&c 4469&p 8731a768fdlbdb75aeSa32aSa9369b0b 
[lO]http://clicks.skeml.coln/t??~ 71&c 4469&p 8731a768fdlbdb75aeSa32aSa9369b0b 
[ 11 ] http ://w~vw contactologv, com 

..... End for~vardedmessage ..... 



Sent: 

To: 

Subje~: 

A~acJl: 

Regester, Charle~e B <~regeste@email.unc.edu> 

Thursday, March 18, 2010 9:05 AM 

tteuderson, Mae G <hendersrn@email.unc.edu> 

Meeting Today 

Baker Comprehensive BibliographyUlxtated.doc 

Dear Mae: Do you want to try to meet later today after your class in 
Davis Libra.? If so, please let me know. In the meantime, I have 
attached a draft of the bibliography that we are still compiling. If 
you have time, it might be worth reviewing before our meeting later 
today il" we meet today. I look forward to hearing tlcom you. Sincerely, 

Charlene Regester 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, March 18, 2010 1:38 PM 

ttenderson, Mae G <hendersm@email.unc.edu> 

Fwd: MeelJng Today 

Baker Comprehensive BibliographyUlxtated.doc 

..... Forwarded message from regester@email.unc.edu ..... 
Date: Thu, 18 Mar 2010 09:05:13 -0400 
From: regester@email unc edu 

Reply-To: regester@email.unc.edu 
Subject: Meeting Today 

To: hendersm@email.unc.edu 

Dear Mae: I)o you want to try to meet later today after your class in 
[)avis Library? If so, please let me know ]n the meantime, I have 
attached a draft of the bibliography that we are still compiling. If 
you have time, it might be worth reviewing before our meeting later 
today if we meet today I look forward to hearing from you Sincerely, 
Charlene Regester 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, March 19, 2010 3:50 PM 

Cante, Richard C <rcante@email.unc.edu> 

Fwd: CDS News: God’s Architects, Photo Competition, Internships, and More 

..... Forwarded message from llm@duke.edu ..... 

Date: Fri, 19 Mar 2010 18:48:44 +0000 
From: Center for DocumentaiT Studies at Duke Universi~z <llm@duke.edu> 

Reply-To: sender 446974 2427@reply.emailcampaigns.net 
Subject: CDS News: God’s Architects, Photo Competition, Internships, and iVlore 

To: regester@email.unc.edu 

Array If you are having trouble viewing this message, see it in 
your browser[ 1 ]. 

CDS NEWS: GOD&RSQUO;S ARCItITt:.CTS, PILOT() COMPETI~[ION, L’~I~ERNSttIPS, 
AND MORE 

/UPCOMING EVENTS, COMPETITIONS, AWARDS, COURSES, AND OT[IER NEWS 
FROM T[tE CENTER FOR DOCUMENTARY STUI)IES AT DUKE UNIVERSr]TY/ 

/GOD&RSQUO;S ARCHr]’ECTS//ZACK (IODStlALL 

FRIDAY, MARCtt 26, 7 P.MI (tZECEPTION AT 6 P.M) 
(;enter for Documentau Studies Auditorium 

Part of the Southern Circuit Tour of Independent Fihnmakers 

/Presented by the Center for Documentary Studies with support from 
the Program in the Arts of the Moving Image at Duke Universi~ and 

the Full Frame DocumentaiT Film Festival/ 

/God’s Architects/i/tells the stories of five visionau builders 
(in Arkansas, Califi~rnia, Louisiana, Mississippi, and Tennessee) and 
their enigmatic creations With neither :funding nor blueprints, these 
builders dedicate their entire lives to creating architectural worlds 
and reahns that for most of us exist only in the wilds of the 
irnagination. 

After earning an MFA in film from UCLA, ZACK GODSHALL premiered his 
first feature,/Low and Behold/, at the 2007 Sundance Film Festival. A 
fictional film that includes documentary footage to tell a stoiT set 
in post-Katrina Nexv Orleans,/Low and Beholcb’ garnered numerous 
awards at festivals across the U.S. Godshall lives in his native 
south Louisiana, xvhere he teaches filrn and screemvriting at Louisiana 
State University./God s Architects/is his first documentary filrn. 

READ MORE ABOUT THE FILM: HTTP:i/WV~RV. GOD SARCHITECTS. COM/ 

HTTP:/iW~\q~r.MYSPACE. CO)¢gGODS.QRCHITECTS 

BLOG BY ZACK GODSFL~LL ON THE S OLm2HEP~N CIRCJUIT: 
HTTP:i/SOUTHERNCIRCUIT.BLOGSPOT.COM/ 

READ MORE ABOUT THE SER!ES: 
HTTP 2,’CDS.AAS.DUKE.EDU/E\~ENTSiSOLrrHERNCIRCL~xT20092010.HTIvIL.[2] 

ALSO NEXT WEEK (at venues other than CDS): 

F~LM SCREENTNG:/DHAMMA BROTHERS/ 

TUESDAY, MARCH 23, 7 PM. / Griffith Film Theater, BiTan Center, 
Duke s West Campus 

An overcrowded Alabama maximum-secm-ity prison is dramatically 
changed by the infiuence of an ancient meditation program. Post-fihn 
discussion led by Ron Cavanaugh (treatment director at the Alabama 
Department of Corrections), Jenny Phillips (the film s writer and 
producer), and GaiT Hetzel (warden at the Donaldson Correctional 
Facilit’y). 

/Presented by the Kenan Institute for Ethics in collaboration ~vith 
the Program in the Arts of the Moving Image and the Center for 
DocumentaiT Studies, all at Duke University/ 

READ IVIORE: HTTP://KEik-AN.ETHICS.DUKE.EDU/DHAMMABROTHERS/ 

HTTP://~nW~V.CDSPORCH ORG/?P 1463 

REBECCA SKLOOT: &LDQUO;HENR~ETTA LACKS AiN~D CLri~,ENT ISSUES 

MEDICAL ETHICS&RDQUO; 

WEDNESDAY, IVL&RCH 24, 5:30 P.M. /Fleisl~nan Commons, Sanford 



Building, Duke s West Campus 

/2010 Crown Lecture in Ethics / Presented by the Sanford School of 
Public Policy/ 

Award-wirming writer Rebecca Skloot, a member of the creative 
nonfiction faculty at the University of Memphis, will talk about her 
just-puNished book/The Immortal Life of Henrietta Lacks/. In 1951, 
Lacks died of cervical cancer, but cells from her tissue biopsy, 
taken without her kno~vledge, still live. The cells, kno~vn as HeLa, 
are one of the most important tools in medical research, vital to the 
development of the polio vaccine, cancer research, in vitro 
fcltilization, and gene mapping. Yet, for t~ven~-five years her 
family l~e~v nothing about Hemietta s immortali~’, and they have 
never seen any of the profits from ~vhat has become a 
multimillion-dollar industry in the sale of hmnan biological 
material. 

PART OF ~ DOCUMEi’~ARY NARRATIVE SPEAKER SERIES: 
HTTP:i/VV~\’~J~r. CDSPORCH. ORG/?P 1671 

READ MORE ABOL’I’ REBECCA SKLOOT: 
http:/isanford.duke.edu/cventsiinaugural/specialinewsilecture skloot.php[3] 

OTHER CDS NEWS 

NEW PHOTO COMPETITION: 

/Daylight Magazine/and the Center for Documentats~ Studies have 
started an international competition, the DaylightiCDS Photo Awards, 
to honor and proruote talented and cormnitted photographers, both 
eruerging and established. 

/SUBMISSIONS ACCEPTED: IVIARCH 15 &iXFDASH; MAY 15, 2010/ 

HOW TO ENTER: http ://cds aas. duke. edu/dasdightcds/index html[4] 

CDS 1NTERNSH]P OPPORTUZNITIES: 

CDS is seeking two web marketing and publicity interns for summer 
2010. 

MORE INFO: http://cds.aas.dukeedu/about/iobs.html[5] 

WINTER 2010 ISSLriff OF/DOCUMENT/AVAILABLE: 

/Document/is a quarterly publication that features some of the 
best documentary work supported and produced by the Center for 
Documental)’ Studies 

DOWNLOAD A PDF: http://www, cdsporch, org/?p 175416] 

MORE ABOUT CDS: 

/CDS Website/ http ://cds. aas. duke. edu [7] 

/CDS Porch / wv~v.cdsporch.org[8] 

/Friends of CDS/ http://cds.aas duke. edu~,don ate/in dex html[9] 

/Upcoming Events/ http://cds.aas.dukeedu/events/inde×.html[lO] 

~flnis message sent to REGESTI{R@[g£~%IL UNC.EDU by LLM@DUKE.EDU 
(;enter for Documentary Studies at Duke University 1317 W. Pettigrew 
Street, Durham, NC 27705 Durham NC, 27705 Unsubscribe[11] I Update 
Profile/Email Address[12] i Forward To A 
Friend[13][14] 

Links: 

[1] 
http://clicksskeml.com/preview/?c 4469&~ 74&p 8731a768fdlbdb75aeSa32aSa9369b0b 
[2] 
http://clicks.skemlcon~,v/?u eccd2fae541be4e3846198863304770e&~ 74&c 4469&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 

http://clicks.skemlcom/v/?u 723b581dead91de4789dbf20fl191b26&~ 74&c 4469&p 8731a768fdlbdb75aeSa32aSa9369b0b&~l 

[41 
http://clicks.skemlcomA~/?u ba9ad6fa2d102439fc0a4db999:[’4af34&g 74&c 4469&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 
[5] 
http://clicks.skeml.corrgv/?u 17d8450388e3cbeb24bfca2248c6582e&g 74&c 4469&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 
[6] 
http://clicks.skeml.com/v/?u 4belf0f4a197aclb01371be653940253&~ 74&c 4469&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 
[7] 
http:i/clicks.skeml.corrgv/?u 3f856f44134f13bae4d00d5bc121bacd&~ 74&c 4469&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 
[s] 
http://clicks.skeml.corn,/v/?u cb6001IVe170829483a45a789alcdblS&g 74&cM469&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 
[9] 



http://clicks.skemlcon~,v/?u f867d5272e629023c4ae5d40e4449ba1&~ 74&cM469&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 
[10] 
http://clicks.skeml com/v/?u ceO68fd34~921d5281cb4deOd4775ea&a 74&c 4469&p 8731a768fdlbdb75aeSa32aSa9369bOb&t 1 
[11] 
http://clicks.skeml.com/mana;e/?a 74&c 4469&p 8731a768fdlbdb75aeSa32aSa9369bOb&l 0 
[12] 
http://clicks.skeml.com/profile/?~ 74&¢ 4469&p 8731a768fdlbdb75aeSa32aSa9369bOb 
[13]http://clicks.skeml comYl??g 74&¢ 4469&p 8731a768fdlbdb75aeSa32aSa9369bOb 
[ 14] http ://www. contactolog¥ corn 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subje~: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, March 22, 2010 10:50 AM 

Cante, Richard C <rcante@email.unc.edu> 

Fwd: ** This week in Screen, Society - -> Mon: "All That She Wants" (7pm); Tue: "Dhamma Brothers" (7pm--w/filmmaker & special 
guests); Wed: "Behind Me" (Tpm--wi dir. Rapha~<d Ouellet) 

ATT00001:ipe; C~ R DhamlnaBrothers.jpg; ATT00002.jpe; ATT00003:ipe; ATT00004.jpe; Oceans TheCove.jpg; ATT00005.jpe; 

C ~ R DhmnmaBrothers.jpg; ATT00006:ipe; ATT00007.jpe; ATT00008.jpe; Oceans TheCove.jpg 

*please dis~’]bute widely* 

Screen/Society presents: 
All screenings are free and open to file general public 

TONIGHT: Monday March 22nd at 7pm in the Griffith Film Theater: 
1’he 20~ 0 Q~ebec Film P’estivM deltaS, 

All That She Wants (Elle veut le chaos) 
~enis COt~, 2008, 105 rain, Canal, in French w/English ~wtbtitles, B&~( 35ram) 

::::~:] ~ All That She Wants (2008) 

In a li~Je village in mml Que~c, Coralie lives alone with her father, followin the sudden di~ppeamnce of her p~chologically uns~ble mother. To~ented, vulnerable, 

fragile, sole~n~ the yom~g woman w~&rs flirough the counto~si& whele time see~ns to have stood still. She seeks isolation in order m tNnL and so rarely speaks. Her 

father, likem~ haunted by Ns mfe’s ab~nce, cannot help her. Pove~-, the violence of a world mn by men and the absence of a maternal figure, make life unbe~ably 

pain~l for young Comlie, who is always loo~ng for solutions and a new sta~. Meticulously framed composifion~ slow N~ming shots, contrasts in light, and the use of 

monoclm~me all Nghlight the village~ as much as nature i~elfin DeNs C6td’s lates~ film. 

Wim~er of the S~ver Leopard~ fi~r Best D~ree~ at ~he 20~8 1 ,ocan~o Interna6o~a~ F~/m Fes~i~ a~ 

Sponsored by lhe (Tenter.f!)r Canagan Studies and lhe Program in the Arls of the Moving Image. 

Tuesday March 23rd at 7pm in the Griffith Film Theater: 
The I~2e~a~ 

Dhamma Brothers 

(Andrew Kukura, Jem~y Phillip,s; & Anne 3/[arie Stein, 2008, 76 rain, USA, in English, (7olo~; 35ranO 

i.~.i Dhamma Brothers (2008) 



An overcrowded ma~,dmum- secnrity primn, the end of the line in Alabama’s pri~m system, is dramatically changed by the influence of a~ ancient meditation program. 

Behind high secnrit.~ towers and a double row of barbed wire m~d electrical fence dwells a host of convicts who may never again know lit~ in the outside world. Bnt tbr 

some of these men, a spark is ignited when theirs becomes the first maximum- security prison in North America to hold an extended Vipasmna retreat, an emo’fionally 

and physically demanding program of silent meditation lasting ten days. The Dhamma Brolhers tells a dramatic tale of human poten’fial and tra~stbrmation as it closely 

follows a~d documents the stories of the prison inmates at Donaldson Correctional Facili~" as fl~ey enter into this arduous a~d intensive program. 
I>+efreshme~s a,~d s~acks wi~ be provided a~ ~hc screer~i~g, Free ~arM~g ~s pro~de~ i~ ~he B~’3,a~ Ce~te~’ pm’M~g deck (~al~da~ed parki~g passes 

-- Post-film discussion led by Ron Cava~auO~ (treat~n ent director at tire Nabam a l)ept: of Corrections), Je~my Phillips (the fihn’s ~,fiter ~uO pr~tucer), 

a~d Gary He~el (the D~mNdso~ Correcfio~M FacNg’s w~den)~ 

Sponsored b), the Ke~an InslituW for Ethics, the Ce~Wr for DocumentaD, Studes, the Vice Provost for I~Wrdisciplina~ Stories, and the Program i~ the 

Arts’ of the ~oving Image. 

Wednesday March 24th at 7pro in the Griffith Film Theater: 

Behind Me Oerri&re ~0 - w/ director Raphael Ouellet in perso~ 

~aphaOl Ouellel, 2008, 87rain, Canal, in Fre~ch w/English sub~tles Color, 35mm) 

~.~.~ Behind Me (2008) 

Betty+, a woman with a mysterions past, arrives in a small Quebec town on vacation. Bored, she ends up striking up a friendship with lonely fourteen-year-old Lea, who 

works part-time at the hotel where Betty is staying. (;hadually, Betty+ introdnces Lea to the pleasures of overindnlgence, dragging her to pastes with slightly older and 

more experienced kids where booze and other intoxicants are plentithl. 

i.~.i Behind Me (2008) 

As the two young women grow closer, it soon appears that things are moving too quickly for Lea. Before long, the girls teeter on the brink of self-destruction, struggling 
with emotions and experiences well beyond their scope of experience. 



i~i Director Rapha610uellet 

Q&A to f~llow with RaphaN Ouellet in pe~on! 

About the director: Raphael Ouellet has filmed more thaaa 150 concerts, 10 videoclips, many television projects and 12 short fihns. In 2004, he edited Denis C6td’s 

Les ~’tats nordiques. Confinuing with C&td, he was the director of photography and co-producer, in 2006, of Nos vies privOes. That summer, he made his first 

feature film, Le cOdre penchO - a self- underfin~ced film which won the t opular Choice Award at the Rendez-vous du cinOma quObOcois in Montreal. DerriOre moi 

is his second feature fihn. Along with Stdphaaae L~llem; Denis C6td a~d other young Quebecois filmtnakers, Raphael Ouellet is contributing to m~ intriguing, 
experimentaJ new voice in Quebecois cinema. His films are small, low-budget aflhirs that use these limitations so mnch to their advantage that they become assets. 

Sponsored by the Center for Canadian Studies and the Program in the Arts’ of the Moving Image. 

Rescheduled screening: 
Sunday March 28th at 7pro in the Richard \Vhite Auditorimn: 

The New Eco@%mb~ism: The Oceans fi]h~ ser~es conch~des 

The Cove (Louie Psihoyos, 2009, 92 rain, USA, in t~glish and Japanese w/English s~btitles, Color, DVD) 

-- Followed by a pa~el discussi~m ~ith Professors Nee! Nmja (UNC), Am~e A1Llison (Duke) and Eva Ha3~ard (UniversiV of Ne~ Mezdco)! 

The Cove is an astounding piece of investigative journalism with the heart of an action thriller. Led by I ,ouie Psihoyos, head of the Ocean Preservation Socie~, 

Richard O’Ba~ry, a~ internationally recognized aufl~ofity on dolphin training who is best known tbr his work on the 1960’s TV show Flipper, the tilm tbllows a high- 

tech dive team on a mission to di~over the truth about the intemafionaJ dolphin capture trade as practiced in Taiji, Japan. 

i.~.i The Cove (2009) 

The migrating dolphins axe herded into a hidden cove where they are netted and killed by memos of spears and knives over the side of small fishing boats. Utilizing state- 

of-fl~e-art techniques, including hidden microphones and cameras, the team uncovers how this small seaside village serves as a horri~ing microcosm of massive 

ecological crimes happening worldwide. 

- 2(~10 Acade~ny Award whiner f~r Best Documentary Featare! 
-- W~nrrer of mar~y ~’estival ~w~rds, k~chMff~g the A~d~cnce A~, ard for [k’s~ 

Sponsored by Ne Program in Women % Studies, Ne John Hope Franklin Humanities Institute, the Program in Ne Arts" of Ne Aloving linage, and Ne Duke 

Universi~ L ibra~es. 

Hank Okazaki 

Exhibitions Programmer 

~MI ScreelVSociety events are coordinated and co-sponsored by 
Duke University’s Program in the Arts of the Moving Image 

ll;or i~i}rm at~on M~ot~t ~ther Spring 20~ 0 Scree~iSode~ ~ ser~es a~d events, see: 

http://fvd a(~’. d, ke. edu/screensociety/(~chedule.php 



Program in the Arts of the Moving image 

(formerly Film/Video/Digital Program) 

Smith Warehouse, Bay 12, Room A121 

114 S. Buchanan Blvd. 

Duke University, Box 90766 

Durham, NC 277@1 

E-mail: hoKazak@@llke, edu 

Phone: 919-660-3031 

Fax: 919-681-1378 

Web: http: //fw~. aas. @u~e. edu/screensociety/ 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, March 22, 2010 11:25 AM 

Henderson, Mae G <hendersm@email. unc.edu> 

[al~c~- and-afa~-americ~- studies- faculty] [Fwd: Monday P~el: Folklore and African American Letters] 

Dear Mae: This is the panel that I mentioned which is being held today 
Sincerely, Charlene Regester 

..... Forwarded message from stgore@email.unc.edu ..... 
Date: Fri, 19 Mar 2010 15:32:31 -(NO0 
From: Travis Gore <stgore@email uric edu> 

Reply-To: Travis Gore <stgore@email.unc.edu> 
Subject: [ali’ican-and-afro-american-studies-faculty] [Fwd: Monday 
Panel: Folklore and Ati’ican American Letters] 

To: ali’ican-and-afro-american-studies-facul~z 
<ati’ican-and -afro-american-studies-facul~z@listserv.unc.edu > 

........ Original Message ........ 
Subject: Monday Panel: Folklore and Ati’ican American Letters 
Date: Fri, 19 Mar 2010 14:10:02 -0q00 

From: Susan H Irons <shirons@email uric edu> 
To: Dana Di Maio <ddimaio@email.unc.edu>,    Susan Harrell Irons 
<Susan Irons@unc edu> 

"Talismans: Folklore and African American Literature" 

Please join the Morgan Writer-in-Residence Program for a panel 
discussion on Monday, March 22 at 3:30 p.m. in Donovan Lounge (second 
floor Greenlaw). 

2010 Morgan Writer-in-Residence Edward P Jones, recipient of a Pulitzer 
Prize and National Book Award, will be present for the panel. Jones is 
author of The Known World . 

Panelists 
Randall Kenan 
Writer and Associate Professor of English and Comparative Literature 

Rebecka Rutledge Fisher 
Assistant Professor of F.nglish and Comparative Literature 
specializing in A[~rican American literature and literary theory 

Bill Ferris 
Joel R. Williamson Eminent Professor of ttistory 
Sr Assoc. Director of the Center ~2~r the Study of the American South 

Come and join the discussion Open to the public. 

-- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 

..... End forwarded message ..... 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, March 22, 2010 2:36 PM 

ttenderson, Mae G <hendersm@email.unc.edn> 

Re: P~mel this afternoon and other matters 

Dear Mae: Yes, you are correct in that the event at Duke will interfere 
with your dilmer meeting. But thanks for considering. I will definitely 
provide an update following my return IfI attend the panel later 
today, I will also update you on this event I have not yet located the 
book but I am still looking. Sincerely, Charlene Regester Quoting Mae 

Henderson <hendersm@email.unc.edu >: 

Hello Charlene, 

Thanks for the info -- it sounds like a great 
panel, and I wish I could be there! Alas, taxes 
call this afternoon (I still have not begun the 
accounting) 

Also, I would love to attend your session on Thursday, 
but I would need to return to Chapel Hill by 6:30 pm 
for a dinner celebrating Edward Jones. I suspect 
that the return would be much too early to accommodate 
your schedule at Duke -- is this the case? 

In the meantime, I will rely on you for reports on 
these events. By the way, you should see my young 
colleague, Rebecka (about whom I’ve spoken to 
you) in action this afternoon I’ll be interested 
in your response. 

All best, mae 

regester@email uric edu wrote: 
>> Dear Mae: This is the panel that I mentioned which is being held 
>> today Sincerely, Charlene Regester 
>> 
>> ..... Forwarded message from stgore@email.unc.edu ..... 
>> [)ate: Fri, 19 Mi~r 2010 15:32:31 
>> From: Travis Gore <stgore@email.unc.edu> 
>> Reply-To: Travis Gore <stgore@emaibunc.edu> 
>> Subject: [african-and-afro-american-studies-facul~] [Fwd: Monday 
>> Panel: Folklore and African American Letters] 
>> To: african-and-afro-american-smdies-[’acul~" 
>> < ali’ican-and-afro-american-smdies-[’aculty@listserv.unc, edu> 
>> 

Original Message ........ 
>> Subject: Monday Panel: Folklore and Ali’ican American Letters 
>> Date: Fri, 19 Mar 2010 14:10:02 
>> From: Susan H. Irons <shirons@email.unc.edu> 
>> To: Dana Di Maio <ddimaio@email.unc.edu>, Susan Harrell Irons 

>> <Susan Irons@unc.edu> 
>> 

>> "Talismans: Folklore and African American Literature" 
>> 

>> Please join the Morgan Writer-in-Residence Program for a panel 
>> discussion on Monday, March 22 at 3:30 p.m. in Donovan Lounge (second 
>> floor Greenlaw). 
>> 

>> 2010 Morgan Writer-in-Residence Edward P. Jones, recipient of a Pulitzer 
>> Prize and National Book Award, will be present for the panel. Jones is 
>> author of The Known World . 
>> 

>> Panelists 
>> Randall Kenan 
>> Writer and Associate Professor of English and Comparative Literature 
>> 

>> Rebecka Rutledge Fisher 
>> Assistant Professor of English and Comparative Literature 
>> specializing in African American literature and literary theory 
>> 

>> Bill Fcrris 
>> Joel R. Williamson Eminent Professor of History 

>> Sr. Assoc. Director of the Center for the Stud?- of the American South 
>> 

>> Come and join the discussion Open to the public. 
>> 

>> 

>> --- You are currently subscribed to 
>> african-and-afro-american-studies-faculty as: regester@email.unc.edu. 
>> 

>> 

>> 

>> ..... End forwarded message ..... 
>> 





From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, March 22, 2010 5:22 PM 

ttenderson, Mae G <hendersm@email.unc.edn> 

Re: Edward Jones Reception 

Dear Mae: I wanted to let you know that I went over to Greenlaw for the 
panel discussion and the door was slightly open -- in the discussion I 
heard while standing outside the door it seemed as though who ever ~vas 
talking was defining some terms; since I was a little late and it 
seemed that panelist were close to the entrance, I decided not to 
attend and since it seemed more like a workshop rather that1 panel I 
changed my mind and may even have misunderstood the purpose. As for the 
reception, I will just have to wait and see what happens, because I 
show- films on Wedaaesday nights and I could attend at 7:30 But this 
would be a long day for me given that I will have a long day on 
Thursday. I was unaware of the reception but I may attend both Right 
now I am focusing on my panel. 

As for my critique of Precious, currently I am looking tl~rough the 
literature on material about motherhood/Ihiled motherhood. I have quite 
a fe~v thoughts but just really need to organize my ideas. I probably 
have enough material for the panel but I am thiuking about a longer 
essay -- hope to share my views whenever we have a chance because this 
is becoming a busy week for me. Sincerely, Charlene Regester Quoting 
Mae tlenderson <hendersm@email.unc.edu>: 

Hello again, Charlene, 

I’m wondering if you made it to the panel this afternoon? 

Also, I was not clear in my earlier email regarding 
the Edward Jones event. What I had earlier invited you to 
was the reception at The Carolina Inn (Old Well Room) that 
is scheduled for 8:45 pm on Wednesday, March 24. The reception 
directly ~2~llows the public reading at 7:30 pm in Carroll 
Hall Auditorium (which I may or may not be able to attend). 

Do you think you’ll be able to make it to the reception? 
If not, I totally understand (although I do hope you’ll 
be able to come). 

And, don’t worry too much about the book I’m thinking that 
I’ll need to purchase a copy for signing before my Amazon copy 
arrives (uN2~rtunately, the copy that I purchase here will 
probably be a paperback! ). 

How is Precious coming along? Best, mae 

regester@email.unc.edu wrote: 
>> Dear Mae: Yes, you are correct in that the event at Duke will interfere 
>> with your dinner meeting. But thanks for considering. I will 
>> definitely provide an update following nay- return. 11" I attend the 
>> panel later today, I will also update you on this event. I have not 
>> yet located the book but I aru still looking. Sincerely, Charlene 
>> Regester Quoting Mae Henderson <hendersm@email.~mc.edu>: 
>> 

>>> Hello Charlene, 

>>> Thanks for the irffo - it sounds like a great 
>>> panel, and I wish I could be there! Alas, taxes 
>>> call this afternoon (I still have not begun the 
>>> accomating). 

>>> Also, I would love to attend your session on Thursday, 
>>> but I would need to return to Chapel Hill by 6:30 pm 
>>> for a dinner celebrating Edward Jones. I suspect 
>>> that the return would be much too early to accommodate 
>>> your schedule at Duke -- is this the case? 
>>> 
>>> In the meantime, I will rely on you for reports on 
>>> these events. By the way, you should see my young 
>>> colleague, Rebecka (about whom I’ve spoken to 
>>> you) in action this afternoon I’ll be interested 
>>> in your response 
>>> 

>>> All best, mae 
>>> 

>>> regester@email.ua~c.edu ~vrote: 
>>>> Dear Mae: This is the panel that I mentioned ~vhich is being held 



>>>> today. Sincerely, Charlene Regester 

>>>> ..... Forwarded message from stgore@email.unc.edu ..... 
>>>> ][)ate: Fri, 19 Mar 2010 15:32:31 -0400 
>>>> From: Travis (lore <stgore@email.unc.edu> 
>>>> Reply-To: Travis (lore <stgore@email. unc edu> 
>>>> SubJect: [afi-ican-and-afro-american-studies-faculty] [Fwd: Monday 
>>>> Panel: Folklore and Afi-ican American Letters] 
>>>> To: african-and-afro-american-studies-faculty 
>>>> <african-and-afro-american-studies-faculty@listsel~/.~c.edu> 

>>>> ........ Original Message ........ 
>>>> Subject: Monday Panel: Folklore and African American Letters 
>>>>Date: Fri, 19 Mar 2010 14:10:02 -0400 
>>>> From: Susan H. Irons <shirons@email.unc.edu> 
>>>> To: Dana Di Maio <ddimaio@email.unc.edu>,    Susan Harrell 
>>>> Irons <Susan Irons@unc.edu> 

>>>> "Talismans: Folklore and African Arnerican Literature" 

>>>> Please join the Morgan YVriter-in-Residence Program for a panel 
>>>> discussion on Monday, March 22 at 3:30 pan. in Donovan Lounge (second 
>>>> floor Greenlaw). 

>>>> 2010 Morgan Writer-in-Residence Edward P. Jones, recipient of a Pulitzer 
>>>> Prize and National Book Award, will be present for the panel. Jones is 
>>>> author of The Known World . 

>>>> Panelists 
>>>> Randall Kcnan 
>>>> Writer and Associate Professor of English and Comparative Literature 

>>>> Rebecka Rutledge Fisher 
>>>> Assistant Professor of English and Comparati’,~e Literature 
>>>> specializing in African American literature and literal~- theory 

>>>> Bill Ferris 
>>>> Joel R. Williamson Eminent Professor of Histo~- 
>>>> Sr. Assoc. Director of the Center for the Stu@ of the American South 

>>>> Come and join the discussion. Open to the public. 

>>>> --- You are currently subscribed to 
>>>> atidcan-and-afro-american-stu dies-faculty as: 
>>>> regester@email.unc edu 

>>>> ..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, March 24, 2010 11:35 AM 

Cooper, Chelsea M. <cmcoope@email.unc.edn> 

Re: Meeting Today 

Dear Chelsea: I am cancelling our meeting tod ay. In the meantime, 
please begin to think about a topic for your final paper Sincerely, 
Charlene Regester Quoting Chelsea Cooper <cmcooper@email unc.edu>: 

He?’ Professor Regester, 

Here are the baker books that we looked for today 

Chelsea 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, March 24, 2010 11:38 AM 

Brown, Qua]yn <qbrown@email.unc.edu> 

Re: Meeting Today 

Dear Qualyn: I have cancelled our meeting today In the meantime, you 
need to begin to thil~ about a topic for the final paper. Sincerely, 
Charlene Regester Quoting qbrown <qbrown@email.unc.edu>: 

Dr. Regester, 

Great[ I’ll see you tmorro~v at 2. 

Sincerely, 
Qualyn Brown 
On Fri, 15 Jan 2010 13:26:38 -0500, regester@email.unc.edu wrote: 

>> Dear Qualyn: Yes, we can meet at 2pm Sincerely, Charlene Regester 
>> Quoting qbrown <@rown@email.unc.edu>: 
>> 

>>> I have an LFIT class that starts at 3 and lasts for an hour on 
Wednesday. 

>>> Is it possible that we can meet at 2? 

>>> Sincerely, 

>>> On Thu, 14 Jan 2010 12:04:03 -0500, regester@email.unc.edu wrote: 
>>>> Dear Qualyn: Ifyuu are still taking the independent sturdy with me, you 
>>>> need tu meet with me We will have regular scheduled meetings every 
>>>> Wednesday at 3pro. Ruum 8026, 8th flour Davis Library I hupe that this 
>>>> time works [’or yuu and look forward to seeing you next week. Ifyuu are 
>>>> not taking an independent study, let me knuw su that I can drup yuu 
>>>> from the cuurse. Sincerely, Charlene Regester 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charleue B <regester@email.unc.edu> 

Thursday, 9:00 AM 

@email.unc.edu> 

Fwd: [~tkicau- ~d- afro- amefi c~- studies- ti~culty ] Maymester Course: AFAM - BlacksinLafinAmefca 

Please forward to AFAM    and AFAM    students Sincerely, Charlene 
Regester ..... Forwarded message from klcal&ve@email.unc.edu ..... 

Date: Thu, 08:55:13 -(;,400 
From: Kia Lilly Cald;vell <klcaldwe@email.unc.edu> 

Reply-To: Kia Lilly Caldwell <klcaldwe@email.unc.edu> 
Subject: [aIidcan-and-afro-american-studies-faculty] Maymester Course: 
AFAM    - Blacks m Latin America 

To: aIidcan-and-afro-american-studies-facul~z 
<atidcan-and -afro-american-studies-facul~z@listserv.unc.edu > 

Dear Colleagues, 

Please share this message with your students This course will be 
offered as a Maymester course for the first time this year. 

AFAM "Blacks in Latin America" will be offered as a 
course in ~Ihis course examines the development of Afi-ican 
descendant communities in Latin America and the Caribbean We will 
focus on the cultural, social, and political dimensions of slavety and 
race relations in countries such as Brazil, Mexico, and Cuba. We will 
also e×plore the impact of nationalist ideologies on contemporary 
racial @namics and the ways in which members of Afro-Latin and 
Afro-Caribbean communities have struggled for full citizenship and 
social justice 

’]?he class will meet on a daily basis from 9:00 to 12:15 from 

Thanks, 
Kia 

Kia Lilly Caldwell, Ph.D. 
Assistant Professor Department of African & Afi-o-American Studies 
CB 3395, 208 Battle Hall 
UNC-Chapel Hill 
Chapel Hill, NC 27599-3305 Phone: 919-962-0539 

http ://w~vw unc.edu/deptsiafriafam 

My publications are available at: 
http://rutgerspress.rutgers.edu/acatalog/ Negras in Brazil 2674.html 
http:/iwww.palgrave-usa.comicatalog/product.aspx?isbn 0230619851 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 

..... End forwarded message ..... 



The, Sonia Haynes Stone Center for Black Culture and History j 

An Evening ~,~th Afro- 
Cuban F lmmaker Gloria 
Rolando 
A screening of two short films an d 

discussion with the filmmaker 

co-sponsored by the Stone Center and the 

Institute for the Study of the Americas 

Tuesday, Apt 06 from 07:00 pm to 09:00 pm 

Sonja Haynes Stone Center for Black Culture and 

History, Auditorium 

S[~]enV:~; I [~ ice, I~ Share_ on Facebook 
¯ 

a friend I LLJShare on Twitter 

Free and open to the public. Classes are 

welcome to attend. 

~.-’i Lisa Green 
Afro-Cuban filmmaker Gloria 

Rolando will bring her 

feature work to UNC Chapel Hill 

acclaimed documentary and 

l as artist-in-residence from April 

~ 1-7. During her stay, she will 

Jscreen and speak to audiences 

about her most recent films, Roots of My Heart 

and .1912: Breakinq the Silence. 

The screening will take place in the auditorium of 

the Sonia Haynes Stone Center for Black Culture 

and History on Tuesday, April 6 at 7:00 p.m. 

Rolando is best known for films such as Oggun: 

An Eternal Presence, which explores how the 

Orisha Oggun, the god of war and peace, metals, 

and civilization, was experienced in the life of 

Cuban Yoruba singer Lazaro Ros; My Footsteps in 

Baragua, a recounting of the history of a West 

Indian community in Cuba; and Eyes of the 

Rainbow, a documentary on Assata Shakur, the 

Black Panther and Black Liberation Army leader 

who took refuge in Cuba after years of struggles 

in the United States. 

She is also a founding member of Images of the 

Caribbean, a film collective dedicated to 

developing projects that focus on Afro- 

descendant communities in Cuba. 

Rolando’s current project is a three-part    I i~il 

documentary focusing on the 1912 

massacre of the Par~y of the Independents of 

Color, a long neglected topic in accounts of 

Cuban history. She has been working to recover 

the history of this era through interviews with 

historians and communities throughout the 

country. 

This documentary project follows her feature film 

I~ the Brown Gallery 
La Sombra y el EsplrJtu: 

Womens’ Healing Rituals in the 

Diaspora 

Closed !.h :ive~sit~’ holidays 

more information 

Become our ~an on Facebook 



Roots of My Heart, which chronicles a young Afro- 

Cuban woman’s discovery of her ancestors’ 

participation in the events of 1912, including the 

death of her grandfather. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, March 31, 2010 2:38 PM 

Staton, Tom <tstaton@email.unc.edu> 

Re~nding Bibliography 

Bibliography276 Spring’ 10RevisedVersion[2] .doc 

Dear Torri: Attached is the bibliography that I am attempting to 
resend Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday. April 1, 2010 11:13 AM 

Beth Cox <BCox@mcfarlandpub.com> 

Re: Black Entertainers in African Americm~ Newspaper Articles, Volume 2 by Charlene B. Regester 

Dear Beth: Thanks for the update. If you send me some Ilyers for my 
book, I ~vill take to the conferences that I attend At this point, the 
first conference that I plan to attend will be in August at the 
University of Film and Video Conference. Thales much for your 
assistance. Sincerely, Charlene Regester Quoting Beth Cox 
<BCox@mcfarlandpub.com>: 

Hi Charlene: 

Rhonda Herman passed along your email--apologies for this delayed response. 

Just a quick note to let you kno~v that we’ve got the libraly market 
covered; we’ll ensure that libraries ~vho purchased the first volume 
are well aware of the second. 

We have a full conference schedule (please visit our ~vebsite for more 
details) but the meeting you mention isn’t on our calendar. It 
doesn’t appear that our usual reps will be there, either, but perhaps 
we can set you up with some flyers to have onsite. Let us know if 
that’s of interest and we’H make arrangements accordingly. 

We look forward to working with you on another one[ 

Best, 
Beth 

Beth H Cox 
Assistant Marketing Manager 
McFarland & Company, Inc., Publishers 
www mcfarlandpub corn 

..... Original Message ..... 
From: regester@emaihunc.edu [mailto:re~ester(~email uric edu] 
Sent: Mi~nday, March 15, 2010 11:51 AM 
To: Rhon&~ Herman 
Subject: Re: Books Received 

[)ear Rhonda: This is to inform you that I received copies of my book on 
Black Entertainers. ~Ihanks tremendously for your assistance and support 
over the years It looks greatt First, I wanted to let you know that I 
really liked the photo of Marian Anderson but on the back cover of the 
book her name is mispelled -- Marion, while when you open the book her 
narue is spelled correctly. Mistakes happen and I am certain that others 
probably appear in the book. However, second, I wanted to know- do you 
want me to do any kind of promotion - do we have a list of all 
libraries who purchased volmne I and who will probably purchase volurue 
II. Also, does McFarland have a book exhibit at conferences, as I will 
be attending the University of Filru and Video Association Conference in 
August and this is one place where my book could be advertised. Thanks 
much for your response to these queries whenever you have a chance. 
Sincerely, Charlene Regester Quoting Rhonda Herman 
<RHennan@mc farlandpub, com>: 

>> Dear Ms. Regester: Attached is the index, compiled from the keyword 
>> files you sent. It worked very nicely. 
>> 

>> 

>> 

>> You did a great job handling the databaset 
>> 

>> 

>> 

>> Please proof the index too. I would suggest spot checking the numbers. 
>> You ruay find alternate spellings of names so please look at every entry 
>> name. 
>> 

>> 

>> 

>> If we can finalize this by the middle of next month, ~ve will plan on 
>> advertising this for our Spring 2009 list. Let me kno~v your thoughts 
>> about schedule of proofing on your end 
>> 

>> 

>> 

>> Thanks for all your hard work, Rhonda 
>> 

>> 





From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Sunday, April 4, 2010 2:01 PIVl 

ttenderson, Mae G <hendersm@email.unc.edn> 

Fwd: [atiicm~- a~d- afro- amefi ca~- studies- t~ulty] Race in 21 st Century conference 

[triwideafs] Fwd Race in 21 s~t Century conference.eml.msg 

..... Forwarded message from klcaldwe@email unc edu ..... 
Date: Sat, 03 Apr 2010 08:08:48 

From: Kia Lilly Caldwell <klcaldwe@email.unc.edu> 
Reply-To: Kia Lilly Caldwel[ <klcaldwe@email.unc.edu> 
Sut~iect: [african-and-afro-american-smdies-[’aculty] Race in 21 st 
Century conference 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

Here is the flyer for the conference. 

Kia Lilly Caldwell, Ph.D 
Assistant Professor Department of A:ffican & Afro-American Studies 
CB 3395, 208 Battle Hall 
UNC-Chape[ Hil[ 
Chapel Hill, NC 27599-3305 Phone: 919-962-0539 
http ://wv, as,. unc.edu/depts/afriafam 

My publications are available at: 
http://rutgerspress.mtgers.edu/acatalog/ Negras in Brazil 2674.html 
http ://www.palgrave-usa.com/catalog/product.aspx?isbn 0230619851 

-- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, April 5, 2010 2:46 PM 

~mindspfing.com 

Fwd: [atiicm~- a~d- afro- amefi ca~- studies- t~ulty] Race in 21 st Century conference 

[triwideafs] Fwd Race in 21 s~t Century conference.eml.msg 

..... Forwarded message from klcaldwe@email unc edu ..... 
Date: Sat, 03 Apr 2010 08:08:48 

From: Kia Lilly Caldwell <klcaldwe@email.unc.edu> 
Reply-To: Kia Lilly Caldwel[ <klcaldwe@email.unc.edu> 
Sut~iect: [african-and-afro-american-smdies-[’aculty] Race in 21 st 
Century conference 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

Here is the flyer for the conference. 

Kia Lilly Caldwell, Ph.D 
Assistant Professor Department of A:ffican & Afro-American Studies 
CB 3395, 208 Battle Hall 
UNC-Chape[ Hil[ 
Chapel Hill, NC 27599-3305 Phone: 919-962-0539 
http ://wv, as,. unc.edu/depts/afriafam 

My publications are available at: 
http://rutgerspress.mtgers.edu/acatalog/ Negras in Brazil 2674.html 
http ://www.palgrave-usa.com/catalog/product.aspx?isbn 0230619851 

-- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email.unc.edu. 

..... End forwarded message ..... 



Flnlll: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~reges~ter@email.unc.edu> 

Monday             5:31 PM 

~aol.com 

Fwd: [atiicm~- and- afro- amed cain- studies- thc ul ty] AFAM AFRI Teaching Directory (please review ) 

AFAM AFRI Teaching Directory (5).rff 

Hi All, 
Please review your entry on the word document and submit any changes to work-study student extraordinaire 
noon on Wednesday. We will be using this information to produce a handout for the event on Thursday. Have a great day. 

Adam 

<li> -- You are currently subscribed to 

atiican_aJ~d_a~li~)_american-s~tudies-~hcul~ as: <a l~ret~"ma~lto:regesteKt~enaa~l.unc.edn">reges’ter@emajl’unc’edn~a~>" 

@e~mial.unc.edu by 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, April 6, 2010 8:45 AM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

Graduate PrograJn 

Dear Tim: If you have time and if you saved the graduate program 
document for revie~v by the department on Thursday, please resend to me. 
Thanks much. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Tuesday, April 6, 2010 11:07 AM 

Woodard, Harold <harold woodard@nnc.edn> 

Fwd: [Miicm~- a~d- afro- amefi ca~- studies- t~ulty] Grad Pla~ming Report 

Appendi:d3Authorization for AFAMPHD2010Submitted to Chair.doc 

..... Forwarded message ~rom tjml @email unc edu ..... 
Date: Tue, 06 Apr 2010 10:49:15 -0400 
From: tjml <tjml@email.nnc edu> 

Reply-To: tjml <tjml @email unc.edu> 
Subject: Fwd: [african-and-afro-american-studies-faculty] Grad Planning Report 

To: Charlene B Regester <regester@email.unc.edu> 

Here ~t is Charlene 

See you Thursday 

........ Original Message ........ 
Sutzject: [african-and-afro-american-smdies-faculty] Grad Planning Report 

Date: Tue, 30 Mar 2010 18:42:38 -0400 
From: Pel~, tlaH <hallpa@email.nnc.edu> 
To: "a frican-and-afro-american -studies- fac ulty" 
< african-an d-afro-american-st udies-faculty @lis tserv.un c edu> 

Colleagues, 

Attached is the graduate planning form "Request for Authorization to 
Plan" that we will apparently be discussing at o~ next meeting. 

Perry 

-- You are c~rently subscribed to 
african-and-afro-araerican-studies-faculty as: tjml@email.unc.edu. 

..... End forwarded message ..... 
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APPENDIX B 

THE UNIVERSITY OF NORTH CAROLINA 

REQUEST FOR AUTHORIZATION TO PLAN A NEW DOCTORAL OR 
FIRST PROFESSIONAL DEGREE PROGRAM 

THE PURPOSE OF ACADEMIC PROGRAM PLANNING: Planning a new academic degree program 
provides an opportunity for an institution to make the case for need and demand and for its ability to 
offer a quality program. Authorization to plan, and the planning activity to follow, do not guarantee that 
authorization to establish will be granted. Requests (5 copies) may" be submitted annually, by September 
15 of each year. 

Date: 

Constituent Institution: UNC at Chapel Hill 
CIP Discipline Specialty Title: Area, Ethnic, and Cultural Studies 
CIP Discipline Specialty Nmnber: 05.0102, 05.0202 Level: D X 1st Prof. 
Exact Title of the Proposed Degree IPh.D in African and African-American Studies 
Exact Degree Abbreviation (e.g. Ph.D.,Ed.D.): Ph.D. 
Does the proposed program constitute a substantive change as defined by SACS? Yes__ No X 
a) Is it at a more advanced level than those previously authorized? Yes__ No X 
b) Is the proposed progrmn in a new discipline division? Yes     No X 
Approximate date for submitting the Request to Establish proposal (must be ~vithin two years of date 
of authorization to plan): Jan. 2011 
Proposed date to establish degree: month Au~.               year 2012          (Date should 
allow at least three months for review of the request to establish, once submitted.) 

1. Describe the proposed new degree program. The description should include: 
a. a brief description of the program and a statement of educational objectives 

Our overall objective in establishing a Ph.D. in African and African American Studies is to 
join the other prominent scholars and faculties at major research institutions who are 
fashioning our discipline into a full function enterprise, developing research trained faculty 
who will teach in programs and departments like ours in future years, while also 
contributing to building the disciplines body of research and knowledge. Our approach 
will bridge historical separations between African Studies and African American studies 
and unite those fields around a discourse that connect the histories of Africa’s descendants 
in the context of the global emergence of systems of modernity. As such, we also aim to 
address major gaps in current studies of the global experiences of people of African 
descent. These objectives shape the four areas of specialization our program will offer in 
"Political Economy Studies," "Cultural Production," ~G~obalizatio~ and Religion," and 
"Intellectual Histol~" and Social Change." 

BACKGROUND 

The Curriculum in African and Afro-American Studies was founded in 1969, a historical 
moment shaped by profound and sometimes disruptive change involving structures of 
opportunity and privilege when many institutions of higher learning sought to define and 
embrace broadened, more inclusive, academic and social missions. The Curriculum, like 
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other programs emerging in this milieu, reflected awareness of and sensitivity to 
curricular, pedagogical, and epistemological concerns connected to these broad 
transformations. Like some older disciplines, then (e.g., Sociology) African/African- 
American Studies emerged as a new field to fill the need to address and understand new 
formations and social realities produced by social change. Although that charged political 
context has sometimes distorted the process, African/African-American Studies has 
transformed and matured in ways characteristic of other new or emerging disciplines in the 
academic field, attending to tasks of establishing uniqueness, defining boundaries, 
establishing legitimacy and, finally, perpetuating itself by training new scholars in terms of 
its own perspectives, imperatives, and exemplars.1 Thus, while academic content in 
African/African-American Studies curricula initially reflected a heavy borrowing of 
knowledge from other disciplines, as African/African-American Studies matured and 
appreciations of its inherent complexities grew, leaders in the field increasingly recognized 
the need for discipline-specific doctoral programs to create a critical mass of researchers 
who are committed to studying questions that lie at the heart of African/African-American 
Studies. 

It is noteworthy that a disproportionate number of these graduate programs have 
developed in prominent and highly ranked public and private universities.2 With its 
prominence as flagship of the state system, not to mention its stature as a national model of 
public education, it is appropriate that UNC-Chapel Hill’s Department of African and 
Afro-American Studies be among these leading-edge sites of knowledge production. The 
proposed Ph.D. in African and African American Studies stems in part from the 
recognition that the Department must offer--in the very near futur~an academic 
doctoral degree if UNC-Chapel Hill’s program is to be counted among the leaders in the 
field. Establishment of a Ph.D. will thus uphold and advance the University’s time-honored 
tradition of offering doctoral degree programs that are innovative, progressive, and 
preeminent in their respective fields. In that spirit, the Department of African and Afro- 
American Studies proposes to join with these prominent scholars and faculties who are 
increasingly willing to combine their commitment to African/African-American Studies as 

a distinct yet multi-disci~linary field with a determination to make it a full function 
enterprise among major research institutions, a goal that encompasses teaching and 
working with graduate students and training new scholars to carry on the process. 

INTELLECTUAL RATIONALE 

Our decision to situate our graduate program intellectually within a framework that 
incorporates the global emergence of structures of modernity (intellectual, ~oliticaL 

1 Sraall, M. 1999. Departmental Conditions and the Emergence of New Disciplines: Two Cases in the Legitimation 

of African-American Studies. Theor3~ and Societ3~, 28, 659-707; Brint, S. G., Turk-Bicakci, L., Proctor, K. & 
Murphy. S. P. (2009). Expanding the Social Fm~ne of Knowledge: Interdisciplinm~, Degree-Granting Fields in 
American Colleges and Universities, 1975-2000. The Revie: of Higher Education, 32, 155-183. 

2 For example, the nine Ph.D. programs include Har~Tard, Yale, Berkeley, Northwesten~, Massachusetts, and 

Michigan State, while the 21 masters degree programs include Columbia, Cornell, NYU, Indiana, Ohio State, 
Syracuse, SUNY- Albany, UCLA, and Wisconsin. 



400.1.1 

cultural and economic) aims to fill major gaps in the studies of the global experiences of 
people of African descent--three of which we highlight here. First, such studies continue to 
facilitate the erasure and marginalization of people of African descent as constitutive actors 
in the emergence and making of global modernity. Second, through neglect of the power 
dynamics characterizing the incorporation of people of African descent in the evolution of 
the modern world order and its attendant national-state geographies, current perspectives 
have implied a naturalization of hierarchies created in this process. Third, the focus on 
people of African descent as subjects of structures of dominance has created a tendency 
toward marginalization of agency, as manifestations of direct involvement and initiative, 
which form the other side of their involvement in the making of the modern world, tend to 
be placed at the margins of human agency driven studies that pepper social movements and 
civil society discourses. 

Erasure and Marginalization 

Despite increasing acknowledgement of experiences and contributions of people of African 
descent in the formations of global modernity, there are nonetheless covert and overt 
practices that continue to facilitate the erasure and marginalization of people of African 
descent as constitutive actors in these processes. These practices of marginalization and 
erasure have significant intellectual, social and political effects. We hope that our graduate 
program will fill this gap and in the process greatly contribute to a historically grounded 
inter-cultural understanding of the varied but yet interconnected histories of the whole 
human family that have gone into the making and reproduction of the modern world 
order. Such an approach to the study of the experiences and contributions of people of 
African descent to the evolution of the modern world will make a significant contribution 

to UNC-CH’s efforts to foster intellectual inquiry that emphasizes the shared but different 
histories of various peoples of the world. Further, the approach will greatly contribute to 
our students’ emergence as critical and grounded global citizens who are equipped to 
handle the multi-layered issues facing our interconnected world. 

Naturalization of hierarchies 

The second gap involves the tendency of dominant perspectives to neglect the power 
dynamics characterizing the incorporation of people of African descent in the evolution of 
the modern world structure and its attendant national-state geographies and in the process 
naturalize this process. These perspectives abstract people of African descent from the 
modalities of this structure and the making of nation-states: thus enabling the reproduction 
of the hegemonic representation of people of African descent as "people without history" 
to borrow from Eric Wolf’s pertinent phrase.3 A historically informed modern world order 
framework in the study of people of African descent emphasizes not only the nature of 
their incorporation within such an order through the processes of slavery and colonialism, 

but also their incorporation in place-based power structures such as nation-states’ 
apparatus, citizenship regimes and other social orders. Filling this gap, our proposed 

3 E. Wolf. Ettrope and the People 14Zithout tlistor3:, Berkeley :University of California Press, 1982. 
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graduate program aims not only to provide rigorous historical analysis of the cultural, 
political and economic experiences of people of African descent in the context of the 
making of the modern world, national social formations and various social orders but also 
to incorporate a power analytical framework in the study of these experiences. 

Marginalization of Agency 

While being subjects of structures of dominance has been one side of the experiences of 
people of African descent, the manifestation of their political agency has been the other side 
of their involvement in the making of a modern world order, nation-states, and cultural 
and religious social orders. In the realm of ideas, intellectuals of African descent have been 
at the forefront in naming and challenging structures of power both at the national and 
global level. Further, intellectual cultural producers in the fields of literatnre, mnsic and 
cinema have played a significant role in docnmenting the natnre of the incorporation of 
people of African descent into the nation-state formations and social orders of the modern 
world system. Cultural producers in sites such as the U.S (Toni Morrison), the UK (Armet 
Francis), Kenya (Ngugi wa Thiongo), St. Lucia (Derek Walcott), Senegal (Sembene 
Ousmane) and Canada (George Elliott Clarke), among other parts of the global diaspora, 
have produced works that not only have lead people of African descent to study and 
understand cultural, political and economic processes of their prevailing society and the 
world at large, but also to imagine and engage in projects aimed at organizing their 
societies and global society in ethical ways. Beyond the political agency of intellectuals 
drawn from a range of disciplines, counter-consensus movements emerging from religious 
traditions (such as Christian and Islamic movements) and secnlar traditions (for example 
human rights movements) have demonstrated the agency of people of African descent in 
various social and politico-geographies. Yet, their agency tends to be placed at the margins 
of human agency driven studies that m~derpin social movements, civil society disconrses, 
and other intellectual projects. Consequently, in highlighting the centrality of the political 
agency of people of African descent in the making of the modern world, nation-states, 
social orders and regional and global politico-economic institutions, our graduate program 
will fill a third major intellectual gap in dominant studies on their cultural, political and 
economic experiences. 

The program curriculum will thus frame the parallel bnt placed-based experiences of 
African-descended peoples in terms of their location, presence, and involvement- in the 
Western Hemisphere and elsewhere - in the cultural, political, social and economic 
dimensions of global modernity from the pre-modern past, which slavery and colonialism 
disrnpted, to the current phase in the historical process of globalization. With these 
edncational objectives in mind, our degree program will offer the ~reviously highlighted 
areas of specialization. 

Facnlty in the Department possess the breadth and depth of knowledge in a number of 
areas that would be necessary to develop and implement a premiere graduate program in 
this field, and useful to graduate studies in other fields. Areas of expertise among the 
faculty include, African politics and political systems, African languages, African, African- 
American and African diaspora history, gender stndies, and cu|tural ~oroduction (fihn, 
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music and literature}. Their current undergraduate offerings, in cultural production, 
political and economic studies, intellectual history and social change, historical analysis, 
gender studies, social movements, human rights, democracy and citizenship comprise a 
viable intellectual foundation on which our proposed graduate curricula can build. 

Our faculty’s production as scholars represents an additional resource, appropriate to our 
proposed project. Our faculty have produced noted contributions in African-American 
religious history and 20th Century biography, influential scholarship in diaspora and 

gender studies, a major analytical text for the field of African American Studies, prominent 
studies in film history, cutting edge analyses of interna~io~al l~oli~ical econorny~ 
international relations, and development studies. As producing scholars with prominent 
and leading contributions, the faculty is thus well suited to serve as models, mentors, and 
exemplars in the production and refinement of knowledge and scholarship relevant to our 
discipline. 

b. the relationship of the proposed new program to the institutional mission and how the program 
fits into the institution’s strategic plan 

The University’s overall mission statement "is to discover, create, transmit, and apply 
knowledge to address the needs of individuals and society’’4 through instruction, research, 
and creative activities that advance knowledge. As our own state becomes increasingly 
diverse in its peoples, the experience of one of the oldest programs in the country 
established to examine the history and cultures of Black people--wherever they may be 
found--offers a platform for evaluating the social, political, and economic consequences of 
diversity to our state. 

A graduate program in African and African-American Studies at The University of North 
Carolina at Chapel Hill would respond to an off-spoken need and would enhance research, 
teaching, and service initiatives already present on the campus. Such a program, pulling 
together scholarship on Africans and African Americans, examining new methodologies 
and theoretical issues within that scholarship, and training the next generation of teachers, 
policy makers, and citizens will capitalize on earlier work and promote new research and 
insights into the experience of a people who have contributed much to North Carolina yet 
who continue to face gaps in economic and social well-being in comparison to other 
populations in the state. 

Preparing future teachers, policy makers, and citizens through advanced study of African 
and African American peoples will involve melding the resources of the Department, ant its 
experiences initiating scholarly study of the Black experience with that of those of other 
teaching and research units in The University. 

The University of North Carolina at Chapel Hill has also embraced in recent years the 
study of globalization as exemplified in the Center for Global Initiatives, the African 

4 The University" of North Carolina Mission Statement 

http://www.northcarolina.edu/content.php/lhemes/printeffriendly.php?docnmnber= 13926 
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Studies Center, the exponential growth of the Curriculum in International and Area 
Studies, or the many international programs of the School of Public Health. Founded in 
2005, the African Studies Center, supported by a Title VI grant for undergraduate 
education in the Department of Education, houses the Carolina Seminar on Ecology and 
Social Process in Africa, has expanded the study of African languages at UNC, and 
provides timely, accurate, and culturally appropriate materials for K-12 teachers in North 
Carolina. Together with World Vision, it recently sponsored a study trip to Senegal for 
teachers, and has fostered the development of curriculum materials available online. 

The Carolina Center for Public Service through its Robert E. Bryan Public Service Award 
Scholars and Engaged Scholars programs promotes profound links between the University 
and North Carolina peoples and communities. Many of these involve mentoring and/or 
collaboration between representatives of The University and minority populations in the 

state. 

All of these programs accomplish aspects of furthering our knowledge about the history 
and current issues affecting African Americans in North Carolina, the region, and the 
world. With the parallel development of a graduate program in African and African- 

American Studies that would conduct research and train future scholars, these resources 
can further enhance the production of knowledge. 

c. the relationship of the proposed new program to other existing programs at the institution 

Several university programs have foci that adjoin those of African/African-American 
Studies. Our committee has indentified, and continnes to update, a list of courses that will 
enhance our doctoral students’ educational alternatives in their various areas of 
concentration. These include courses from basic academic areas snch as Anthropology, 
Communication Studies, Economics, English, History, International Studies, Journalism, 
Mnsic, Philosophy, Political Science, Psychology, Peace War & Defense, Religious Studies, 
Sociology, and Women Studies, in addition to more applied studies like Health Behavior 
and Education, City and Regional Planning, Public Policy, and Pnblic Administration. In 
addition, development of the graduate program wonld benefit from collaboration with 
students and faculty from several professional schools at UNC-Chapel Hill, including the 
School of Edncation, the School of Social Work, the Law School, the Medical School, and 
the School of Pnblic Health. 

Furthermore, Facnlty in the Department possess the breadth and depth of knowledge in a 
number of areas that, in addition to being necessary to develop and implement a premiere 
graduate program in this field, are useful to graduate stndies in other fields. Areas of 
expertise among the faculty include, African politics and political systems, African 
languages, African, African-American and African diaspora history, gender studies, and 
cultnral production. Graduate level conrses in African and African American Studies will 
inclnded offerings in a range of thematic concentrations: including, cultural production 
(literatnre, music and cinema), political and economic studies, intellectual history and 
social change, historical analysis, gender stndies, social movements, hnman rights, 
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democracy and citizenship, and will be open to graduate students in other disciplines who 
seek to incorporate an understanding of the socioeconomic or cultural dimensions of 
African-descendant peoples and communities into their studies. In general it can be 
expected that the work of scholars and students from other disciplines will be enhanced by 
scholarly activities generated within the African/African-American studies doctoral 
program. 

Several research centers and institutes on the UNC-Chapel Hill campus would be 
important collaborators and resources for students in the graduate program, these include 
the Sonya Haynes Stone Center for Black History and Culture, the Institute of African 
American Research, the African Studies Center, the Institute for the Study of the 
Americas, and the Center for the Study of the American South. In addition, the graduate 
program would benefit from collaboration with students and faculty from several 
professional schools at UNC-Chapel Hill, including the School of Education, the School of 

Social Work, the Law School, the Medical School, and the School of Public Health. 

d. special features or conditions that make the institution a desirable, unique, or appropriate place to 
initiate such a degree program. 

As the flagship campus of the UNC system and a premiere public research university, 
UNC-Chapel Hill will play a key role in filling the need for graduate education in African 
and African American Studies within the state of North Carolina, where currently there 
are no ~raduate l~rograms. Moreover, UNC-Chapel Hill’s prominence among academic 
institutions, both in North Carolina and throughout the Southeast, as well as its stature as 
a national model of public education, compel it to develop and establish high-quality 
graduate training in African and African American Studies. Through the development of 
the proposed graduate program, UNC-Chapel Hill will fill a critical need for graduate 
training in African and African American Studies statewide, along the eastern seaboard, 
and in the southern United States. 

Several research centers and institutes on the UNC-Chapel Hill campus would be 
important collaborators and resources for students in the graduate program, these include 
the Sonya Haynes Stone Center for Black History and Culture, the Institute of African 
American Research, the African Studies Center, the Institute for the Study of the 
Americas, and the Center for the Study of the American South. In addition, the graduate 
program would benefit from collaboration with students and faculty from several 
professional schools at UNC-Chapel Hill, including the School of Education, the School of 

Social Work, the Law School, the Medical School, and the School of Public Health. 

Long a center for Southern history, The University continues its excellence in this field 
through the Center for the Study of the American South, and the rich resources of the 
Southern History Collection, the NC Collection, the publication of Southern Cultures and 
the primary materials found in the Documenting the American South digital collection of 
Davis Library. The Center of Oral History’s collection and research publications have 
deepened our understanding of the history of labor and civil rights in the industrializing of 
the region. These all provide frequent glimpses into the experiences of Blacks resident in 
the South without having that experience be the focal point of their work. The Sonja 
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Haynes Stone Center for Black Culture and History offers to the campus community and 
the public a rich array of lectures, artistic performances and exhibitions, and symposia on 
the African American and Diaspora experience. Like the Department, it encourages 
undergraduates through internships and study abroad opportunities to broaden their 
intellectual worlds while engaging deeply in cross cultural living. The Institute of African 
American Research has sponsored international and regional scholarly conferences 
exploring themes of historical import to people of African descent wherever they may be 
found, but especially in North America. Programs like the Race-ing Race Researching 
Race Seminars for postdoctoral and graduate students conducting research on race and 

culture, Youth and Race, Race and the Environment have drawn attention to and 
promoted scholarship on timely themes. 

Faculty in the Department of African and Afro-American Studies at the University of 
North Carolina at Chapel Hill possess the breadth and depth of knowledge in a number of 
disciplines that would be necessary to develop and implement a premiere graduate 
program. Areas of expertise among the faculty include, African politics and political 
systems, African languages, African, African-American and African diaspora history, 
gender studies, and popular culture. As scholars our faculty have produced noted 
contributions in African-American religious history and 20th Century biography, 

influential scholarship in diaspora and gender studies, a major analytical text for the field 
of African American Studies, prominent studies in film history, cutting edge analyses of 
international political ecouom~ international relations, and development studies. As 
producing scholars with prominent and leading contributions, the faculty is thus well 
suited to serve as models, mentors, and exemplars in the production and refinement of 
knowledge and scholarship relevant to our discipline. 

2. List all other public and private institutions of higher education in North Carolina currently operating 
programs similar to the proposed new degree program. 

Currently, no Ph.D. programs in African or African American Studies exist at private or 
public institutions of higher education in North Carolina. In addition, with the exception 
of Florida and Kentucky, no graduate programs in these areas, at either the M.A. or Ph.D. 
level, have been developed in the southern United States. Given the paucity of graduate 
programs in African and African American Studies in the southern United States, UNC- 
Chapel Hill will be poised to become a leader within these fields through the development 
of the proposed Ph.D. program. 

3. Estimate the number of students that would be enrolled in the program during the first year of 
operation: Full-Time 5                   Part-Time__ 

4. Estimate the current and projected demand for graduates of the proposed new degree program. 
Provide documentation about the sources of data used to estimate demand figures. 

According to a recent report on the status of Africana Studies, there are currently around 
187 institutions that offer at least a bachelors level degree in African/African American 
Studies. (The number expands to 311 if minors, associates degrees and other certificates 
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are added.) Thirty-eight of the programs offering full majors are in the Southern Census 
region. Our department is one of five undergraduate degree programs in the state of North 
Carolina. (Among southern states only Georgia, with six, has more, while Florida matches 

North Carolina’s five). 

In addition to these benchmarks in undergraduate education, the report notes "dynamic 
growth in the number of institutions offering advanced study of the African American 
experience," at both the masters and doctoral levels, s 

Several factors may figure in this growth. In part it is a response demand from students 
who, whether or not they formally majored in Black Studies, increasing look for such 
studies at the graduate level. 

Currently nine institutions offer Ph.D. programs, while masters degree programs are 
currently offered at 21 institutions. In addition, many more institutions have begun to 
offer certificates and concentrations at both the masters and doctoral levels in African 
American as well as African studies. It is also noteworthy, in this regard that a 
disproportionate number of graduate programs are in prominent and highly ranked 
private and public universities. For example, the nine Ph.D. programs include Harvard, 
Yale, Berkeley, Northwestern, and Michigan State, while the 21 masters degree programs 
include Columbia, Cornell, NYU, Indiana, Ohio State, Syracuse, SUNY- Albany, UCLA, 
and Wisconsin. One might infer from this trend that prominent scholars and faculties are 
increasingly willing to combine their commitment to African/African-American Studies as 
a distinct field with a determination to make it a full function enterprise at these major 
research institutions, a goal that encompasses teaching and working with graduate students 
and training new scholars to carry on the process. 

In addition to these barometers, the impending retirement of what might be called the 
"founding generation" of the field as it now exists suggest a significant future need for 
graduate training as, according to the report, a 20-30% faculty turnover is likely in the 
next ten years. 

As a result, the demand for graduate trained instructors will continue. A survey based on 
job announcements from three internet lists during the period from August 2008 to 
January 2010 yielded the following snapshot: A total of 91 jobs notices openings were 
advertised, 87 of which were tenure track, including 6 chairpersons or directors. Seventy- 
two involved African and/or African American Studies departments or programs (African 

American Studies, 33; "Africana Studies," 14; "African and African American Studies," 7; 
"Black Studies," 6; "African American and African Studies," 4; "African Studies" 4; 
"African American Diaspora Studies," 2; "Afro-American Studies" 1; "African and 
African Diaspora Studies" 1). Eight involved Ethnic Studies units while the others called 

5 AJ?icana Studies in the ~. Abdul Alkalimat, University of Toledo, March 2007. Available at eblackstudies.org 
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for African and/or African-American specialists in departments of history (4), religion or 
divinity (2), literature and American studies, (1 each).6 

This demand is likely to be sustained, and arguably even grow, as current economic 
restraints are eased. 

STUDENTS 

There are several pools of potential students for this graduate program. 
We estimate that as many as 30 percent of our majors would apply to a 
graduate program if one existed here. This estimate is based on the number 
of students who inquire about graduate studies, and informal polling done in 
our seminars. 

2) We would also get African/African American Studies majors from other 
universities, perhaps especially in this state where there are no other graduate 
programs, and from this region and around the country, from individuals 
who, like some of our students, look at the possibility of graduate education in 
this field before choosing post-baccalaureate life/career paths, and who might 
see our program as a desirable (given our thematic foci) or convenient (given 
our location) alternative among other available programs. 

3) We would get graduates of other majors, from this university and other 
institutions, who want to further their studies by concentrating in our area. 

4) We should also eventually get students in our graduate classes from other 
graduate programs in other departments in the university who want to 
develop knowledge in our areas. This cross-fertilization would happen 
naturally, but we could facilitate it in various ways, especially with certificates 
for other masters and doctoral programs. 

5. If there are plans to offer the program away from campus during theJirst year of operation: 

a) briefly describe these plans, including potential sites and possible method(s) of delivering 
instruction. 

b) indicate any similar programs being offered off-campus in North Carolina by other institutions 
(public or private) 

c) estimate the number of students that would be enrolled in the program during the first year of 
operation: Full-Time                  Part-Time__ 

There are no plans to offer the program away from campus. 

6. Describe the procedures to be used to plan the proposed program. List the names, titles, e-mail 
addresses and telephone numbers of the person(s) responsible for planning the proposed program. 

6 Seventy-three listings came from the Chronicle of Higher Education listserv. The rest came from the H-NET 

Discussion List for African American Studies H-AFRO-AM@H-NET.MSU.EDU and the listsea~ of the National 
Council for Black Studies.(L-NCBS@LISTS.PSU.EDU) 
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BACKGROUND PLANNING 
In the last five years, our unit has held vigorous discussions aimed at teasing out avenues 
that would lead to the creation of an intellectual space for our committed students to 
further their interests in the study of the historical and contemporary experiences of people 
of African descent globally. Out of these discussions, a graduate planning was appointed by 
the Chair of the department with the mandate of providing a detailed plan that could 
enable the establishment of a graduate program in our Department of African and African 
American Studies at the University of North Carolina at Chapel Hill (UNC-CH). 

Since 2005, a committee created by the chairman of the Department of African and African 
American Studies, Dr. Julius Nyang’oro, has met to discuss long-range planning for a 
graduate program in this field. In addition to conversations with department colleagues, 
the Committee invited external consultants Dr. Noliwe Brooks (Princeton University), 
Micere Mugo (Syracuse University), and Robert Wolf (emeritus from University of 
Massachusetts) to provide insights and recommendations based on their experience with 
similar programs at their universities. An interim report, Departmental Report, Graduate 
Planning Committee, was published in October, 2007. 

FUTURE PROGRAMMING 

PERSONNEL 
The Graduate Planning Committee will spearhead the development of the proposed 
program. Dr. Julius Nyang’oro, Department Chairman, will consult with the Committee 
and receive its recommendations: jen321@email.unc.edu ,CB# 3395 109 Battle Hall, UNC- 
CH, Chapel Hill, NC 27599-3395. Tel. 919 962-1513. 
Dr. Perry Hall, Chairman, Graduate Planning Committee: hallpa@email.unc.edu, CB# 
3395, 109 Battle Hall, UNC-CH, Chapel Hill, NC 27599-3395. Tel. 919 966-5496 

Dr. Kia Caldwell: klcaldwe@email.unc.edu, CB# 3395, 109 Battle Hall, UNC-CH, Chapel 
Hill, NC 27599-3395. Tel. 919 962-0539 

Dr. Roberta Ann Dunbar: radunbar@email.unc.edu ,CB#3395, 109 Battle Hall, UNC-CH, Chapel Hill, 
NC 27599-3395. Tel. 919 966-2942 

Dr. Eunice Sahle: Eunice@email.unc.edu ,CB# 3395, 109 Battle Hall, UNC-CH, Chapel Hill, NC 
27599-3395. Tel. 919 966-2588 

Adam Kent: akent@.unc.edu ,CB# 3395, 109 Battle Hall, UNC-CH, Chapel Hill, NC 27599-3395. Tel. 
919 966-5496. Administrative Manager for the Department of African and African American 
Studies. 

Key Personnel who will participate in the consultation process are 

Other faculty, Department of African and African American Studies at CB# 3395, 109 Battle Hall, 
UNC-CH, Chapel Hill, NC 27599-3395: 

Barbara Anderson. B_anderson@unc.edu. Tel. 919 962-1406 
Donato Fhunsu. Dfhunsu21@unc.edu. Tel. 966-5496 
Reginald Hildebrand. hildebra@email.unc.edu, Tel. 919 962=3537 
Kenneth Janken. krjanken@email.unc.edu, Tel. 919 962-1519 
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Joseph Jordan. jfjordan@email.unc.edu, Tel. 919 962-9001 
Michael Lambert. mlambert@email.unc.edu, Tel. 919 962-3536 
Margaret C. Lee. leemc@email.unc.edu, Tel. 919 966-5763 
Tim McMillan. Tjml@email.unc.edu, Tel. 919 966-5496 
Alphonse Mutima. smutima@email.unc.edu, Tel. 919 966-5496 
Georges Nzongola-Ntalaja. Nzongola@email.unc.edu, Tel. 919 962-0903 
Robert Porter. rporter@email.unc.edu, Tel. 919 966-5496 
Charlene Regester. regester@email.unc.edu, Tel. 919 966-5496 
Mamarane Seck. mseck@email.unc.edu, Tel. 919 966-5496 
Bereket Selassi. bselassi@email.unc.edu, Tel. 919 962-3538 
Karla Slocum. kaslo@email.unc.edu, Tel. 919 962-2438 

Some of the persons above and others holding faculty or administrative positions critical to 
the planning process are 

Michael Lambert, Director, African Studies Center, mlambert@email.unc.edu CB# 7582, 
Fedex Global Education Center, Chapel Hill, NC 27599-7582 Tel. 919 682-1515 

Barbara Anderson, Associate Director, African Studies Center, b_anderson@unc.edu 
,CB# 7582, Fedex Global Education Center, Chapel Hill, NC 27599-7582 Tel. 919 
962-1406 

Africanist Faculty at Chapel Hill. http:llwww.unc.eduldeptslafricalfaculty. Faculty in the 
College of Arts and Sciences, the Schools of Public Health and Medicine, and 
the School of Law who have teaching and or research interests in Africa. 

Dean Harold Woodard, Interim Director, institute of African American Research. 
Harold_woodard@unc.edu ,150 south Rd, Suite 309, CB# 3393, Chapel Hill, NC 
27599-3393 

Joseph F. Jordan, Director, Sonja Haynes Stone Center for Black Culture and History. 
jfjordan@email.unc.edu 150 South Road, CB# 5250, Chapel Hill, NC 27599-5250 
Tel. 919 962-9001 

Jocelyne Brazile. brazile@unc.edu, Assistant Director, Sonja Haynes Stone Center for 
Black Culture and History, 150 South Road, CB# 5250, Chapel Hill, NC 27599- 
5250 Tel. 919 962-9001 

Shauna Collier. [/’m checking on this, but I think she will be the new Librarian for the 
Stone Center and possibly bibliographer for African and African American 
materials.] 

The Staff and Advisory Board of the Stone Center: 
http:llsonjahaynesstonectr.unc.edulaboutlstaff The Advisory Board includes 
faculty, staff, undergraduate and graduate students, and community members. 

PROCEDURES 

Using the 2007 Report, the Graduate Planning Committee will work towards 
accomplishing the goals established for the following phases in order to submit the Request 
for Authorization to Establish a New Degree Program by the end of 2010 or early 2011. 

Phase I: Spring 2010. Consultation about and draft the Description of the Program 
and the Narrative Statement Justification for the Program; Staff members will 
compile statistical data for section C Enrollment. 

Phase I1: Spring and Summer 2010. Consultation about and draft the Program 
Requirements and Curriculum, Sections I-XIII 
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Phase ill. Fall 2010. Formally submit Request to Plan ("Appendix B"); complete 
Request for Authorization to Establish ("Appendix C"). 

7. Describe the method of financing the proposed new program (e.g., potential sources of funding) and 
indicate the extent to which additional state funding may be required. 

This intent to plan a ne~v program has been reviewed and approved by the appropriate campus 
committees and authorities. 

Chancellor 

{P~E } 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, April 14, 2010 4:43 PM 

ttenderson, Mae G <hendersm@email.unc.edn> 

Fwd: [poet~attechnc] Poet~ @ TECH mad SLC Snmmer Seminar for Writers 

Sarah Lawrence Summer Writing Brochure.pdf 

..... Forwarded message from travis, denton@lcc.gatech, edu ..... 
Date: Wed, 14 Apr 2010 16:16:05 -0400 (EDT) 
From: travis denton@lcc.gatech.edu 

Reply-To: travis.denton@Icc gatech edu 
Subject: [poetryattechnc] Poetry @ TECH and SLC Summer Seminar for Writers 

To: poetryattechdbf <poetryattechdbf@lists.gatech.edu>, 
poetryattechga <poetryattechga@lists gatech.edu>, poetry’attechhl 
<poetry’attechhl@lists gatech, edu >, poetry’attechnc 
<poetryattechnc@lists.gatech.edu>, poetryattechsc 
<poetryattechsc@lists.gatech.edu>, poetryattechtn 
<poetryattechtn@lists.gatech edu> 

Thomas Lux and I want to thank all of you who attended the reading 
series and poetry’ workshops or offered your support from afar this 
season. You truly made it a great year[ Right now we?re hard at work 
planning the ?10 - ? 11 season and we?re really excited about how it is 
shaping up It will be a season of hea.©’ hitters as well as emerging 
poets. I?l[ let you know as soon as we have all the details confirmed 

P~,~e also attached a brochure for the SAR~,X~I LAWRENCE COLLEGE SUMMER 
SEMIN.QR FOR ;\,~ITERS. Those of you who have attended the seminar in the 
past already kno~v what a great place for poetry- and writing Sarah 
Lawrence is. The SLC Smnmer Seminar is the real deal. The campus is 
located in Bronxville, Ne~v York, which is about 30 minutes north of 
mid-to~vn Manhattan. What I?ve been impressed with in the past is the 
quali~" of workshop leaders as ~vell as the sense of cormnunity that 
quickly develops among the workshop attendees and the ~vorkshop leaders. 
The supportive environment also fosters creativity and simply makes 
you want to revise your work as well as generate new poems. This 
year?s workshop leaders for poetry will be LAURE-AiX~’~’E BOSSELAAR, THOMAS 
LUX, DENISE DL]4-~MEL, and CHARD deNIORD. This year?s SLC S~trnmer Seminar 
for Writers will be held June 20-25. 

So please take a moment to check out the brochure and get your 
application in as soon as possible to be sure there?s a spot for you. 

Looking forward to seeing you soon. 

Only Good Things, 
Travis 

Travis Denton 
Associate Director, Poetly @ TECH 

..... End for~vardedmessage ..... 



The Conference 

Conferences are a unique aspect of the 

seminar. Once during the week, each 

workshop member will meet individually 

with his or her teacher for in-depth 

discussion of the student’s work. 

Supplemental Conferences 

In addition to the workshop 

conference, students may also 

sign up for conferences with 

guest faculty members who 

are available exclusively for 

this purpose. Students will be 

asked to send in work ahead 

of time. 

T~e Week~e~@ We~s~eps 

Workshops are noncompetitNe 

environments in which students are 

encouraged to take risks, generate 

new work, and reflect on work 

completed before the program. The 

emphasis is on each writer’s effort 

to discover a unique voice, explore 

subject matter, and engage craft 

elements necessary to bring vision 

to fruition. Workshops are limited 

to 12 participants. Each writer is 

given ample opportunity to present 

work for discussion. 

Readings, Lectures, and Social Events 

Though we’ve designed the seminar 

schedule to create significant 

stretches of time for students to read 

and write, we have also scheduled 

a number of readings, lectures, and 

panel discussions. These events enable 

participants to take advantage of our 

facuhy’s wide range of experience. 

There will also be a number of social 

events and several opportunities for 

participants to read from their work. 

The Sarah Lawrence College Summer Seminar 

provides published and unpublished adult writers 

the opportunity to e×p~e ~e~ <~se~ 

Our faculty of acclaimed poets and fiction and 

nonfiction writers meet with seminar participants 

daily in sm~, ~fe~s~ve w~k~p~ ~d 

~d~v~d~{ ~e~e~es. Faculty members 

offer lectures, readings, and panel discussions so 

students and teachers can engage one another 

across topics and genres. Workshops embrace 

a noncompetitive, supportive model designed 

to help participants discover their strengths 

as well as areas for further development and 

exploration. The seminar creates a community of 

writers, which enables participants to find new 

~ew id~ in the company of people devoted to 

the calling and craft of writing. 



FACULTY 
Fiction 
ghavb~ ~¢ax~’~r is the author of 

five novels, including The Feast 

of Love, which was a finalist 

for the National Book Award, 

and four books of short storie~. 
A volume of New and Selected 

Stories will be published early in 

2011. He is also the author of two 
books on writing, Burning Down 

the House and The Art of Subtext. 
He leaches at the University 

of Minnesota and lives irt 

Minneapolis. 

Joan $~bev is ~he author of two 
story collections, Ideas of Heaven 

(finalist for the National Book 
Award and the Story Prize) and 

In My Other Life, and four novels, 

The Size of the %~rId (finalist 
for Los Angeles Times Fiction 

Prize), Lucky Us, In the City, 

and Household V/ords (winner of 
the PEN/Hemingway Award). 

t ter short stories have been 

anthologized in The Scribner 

Anthology of Contemporary Short 

Fiction, The Story Behind the 

Story, The 0. Henry Prize Stories 

(2007 and 2003), and in two 
Pushcart Prize collections. She is 

a recipient of a Literature Award 

from the American Academy of 

Arts and Letter~ and grant~ from 

National Endowment for the 

Arts and New York Foundation 

for the Arts. She teaches in 

the writing program at Sarah 

Lawrence College. 

Nonfiction 
R~&d Cah~ has written 
The New Yorker, The London 
Review of Books, Book)brum, 
McSweeney’s and other 
publications, and her esaays 
have appeared in the Pushcart 
Anthology and in Best Americcm 
Essays. Her book, A Chance 
Meeting: Intertwined Lives of 
American Writers ~md Artists, won 
the PEN/Jerard Fund Award and 
waa a finalist fox: the Guardian 

First Book Prize and the PEN/ 

Martha Albrand First Nonfiction 

Award. Cohen has been a fellow 

of the New "~brk Foundation 

for the Art~, the MacDowell 
Colony, and Breadloaf, and 

is a fellow of the New York 

Institute f~r the Humanities. She 

teaches in the writing program 

at Sarah Lawrence College 

and is currently at work on a 

book about art historian and 

connoisseur Bernard Berenson. 

VMa~ ~rmkk began her 

writing career 30 years ago at 
The Village Voice where, for a 

number of years, she wrote essays, 

reviews, and articleb. Since that 
time, her work has appeared in 

The Nation, The New York Times 
Book Review and Magazine, 

The g4*shington Post, the Los 

Angles Times, New Yorker, and 

Threepenny Review. She has 

written nine books; among them 

an acclaimed memoir, Fierce 

Attachments, and two influential 
collections of essays Approaching 

Eye Level and The End qf the 

Novel of Love. Her most recent 
book is The Men in My L{fe 

published by The MFF Press. She 

is the recipient of a Guggenheim 

Fellowship, and one of her books 

was partially funded by a Ford 

Foundation grant. She has taught 

nonfiction writing at a university 

level br the past 18 years. 

Poetry 
K¢~r~ ~<*~l*a~r is the 

author of The Hour Between Dog 

and Wolff Small Gods of Grie)i 

winner of the Isabella Gardner 

Prize, and A New lqunger, 
selected as an ALA Notable 

Book in 2008. Her poems have 

appeared in The \Vashingmn Post, 

Georgia Review, Ploughshares, 

AGNI, Harw*rd Review, and 
maW other publications. She is 

the editor of four anthologies, 

and ia a recipient of a Pushcart 

Prize. She teaches in the writing 

program at Sarah Lawrence 

College. 

ghavd deNbrd is the aufl~or 

of three books of poetry, Night 

Mowing (The University of 

Pittsburgh Press, 2005), Sharp 

Golden Thorn (Marsh Hawk 
Pres~, 2003), and Asleep in the 

Fire (University of Alabama 

Press, 1990). His new book of 
poems, The Double Truth, is 

due out from The University 

of Pittsburgh Press in spring of 

2011. His book of interviews 
and essays on contemporary 

American poetry, Sad Friends, 

Drowned Lovers, Stapled Songs, 

is also due out in the spring 

of 2011. His poems and essays 

have appeared recently in Best 

of The Pushcart Prize, New 
E~gIand Review, Best American 

Poetry, Hudson Review, American 

Poetry Review, Ploughshares, 

The Southern Review, and 
Sahnagundi. He directs the pus> 

MFA symposium in poetry at 

New England College and is an 

associate professor of English at 

Providence College. He lives in 

Pumey, Vermont. 

~e~?se ~bs~me~’s most recent 

poetry titles are Ka-Ching! 

(University of Pittsburgh Press, 

200% Two m~d Two (Pittsburgh, 

2005), Mille et un Sentiments 

(Firewheel, 2005), and Queen for 
a Day: Selected and New Poems 

(Pittsburgh, 2001). A recipient 

of a National Endowment for 

the Arts fellowship, she is an 

associate professor at Florida 

International University in 

Miami. 

Th~m¢*~ I.~v is the author of 

10 books, induding New and 

Selected Poems (1975-1995), The 

Street of Clocks, The Cradle Place, 
and, moat recently, God Particles. 

The recipient of numcroub 

awards, he is Poe>in-Residence 
at Sarah Lawrence College and 

Bourne Professor of Poetry at 

Georgia ]~ch. 

writing this summer. 
Costs For those wishing to stay on campus, a number of 
private air-conditioned dormitory rooms with shared baths 

are available (on a first-corae, first-served basis) for the 
length of’ the seminar. A meal plan consisting of three 
meals daffy plus Sunday dinner is available for students who 
choose to stay on campus and for commuters. 

Tuition ..................................... $800 

Accom rnodations ...................... $2 75 

Meal Plan ................................ $225 

Application ~ee .......................... $25 

Acodemk Credit 
You will be able to apply for 
academic credit (optional) 
upon acceptance into the 
program. Application fbrms 

will be available at the 
registration desk when the 
program begins. An addi- 
tional charge of $100 for 

one acaderaic credit will be 
required. 

To Apply In addition to 
the application form, include 
a brief biographical sketch 
and a manuscript. 

Your name should be 
on each page of your 
manuscript and on your 
biographical sketch. 

A $25 nonrefundable 
application fee is required. 
Make checks payable to 
Sarah La~vrence College. 

All applications must 

be postraarked by" April 2, 
2010. Notification e-mail 
will be sent by May 7. 
Registration material will be 
mailed by May 14. 

All fees must be received 
by June 2. 

Manuscript Length Fiction 
and Nonfiction Writers: 
One to two short pieces, or a 

brief section of a book. The 
manuscript shouM total no 
more than 20 pages. Poets: 
Four to five poems. 

This sample is for admission 

purposes only. 

This program is open to anyone 
21 years of age or older. 

SLC 2207 1/10 

Scholarships A limited 

number of partial scholar- 

ships will be available. 

Indicate on your application 

that you would like to be 

considered and attach a 

letter describing your need. 

This letter should be separate 

from your biographical 

sketch. 

About Sarah Lawrence 
Sarah La~vrence College 

is a small coeducational 
college of the liberal arts 
and sciences, offering 
undergraduate as well as 
graduate degrees. Located 
just 30 minutes north of 

Midtown Manhattan on 
a wooded campus, Sarah 
Lawrence is nationally 
renowned for rigorous 

academic standards fostered 
by small seminar classes and 

individual student-facult? 
conferences. Long respected 
as a national leader in arts 

education, Sarah Lawrence 
recognizes the creative and 
perfbrming arts as integral to 
a liberal arts education. 

Application 

Nax~e 

Address 

City 

State 

Day Phone 

Evening Phone 

E-mail Address 

Zip 

Cell Phone 

~ I am 21 years of age or older. 

Program for which admission is sought 

~ Poetr7 ~ Fiction ~ Creative Nonfiction 

Faculty Preference 

Students will be matched with instructors based on applications. While we cannot 
guarantee a specific workshop, we encourage you to express your preference, which 
we will take into account. Please indicate below. 

1st Choice 

2nd Choice 

Meal Plan Partial Scholarship 

Do you require: 

~ Accomodations 

Please mail this form with your $25 nonrefundable application fee 
(made payable to Sarah Lawrence College) to: 

Debra Finkelstein, Director of College Events 
Sarah Lawrence College, 1 Mead Way, Bronxville, NY 10708-5999 

Phone: (914) 395-2412 E-mail: dfinkelstein@sarahlawrence.edu 

For Office Use Only 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, April 15, 2010 4:24 PM 

Simon Tarr <simon@quaJcknova.com> 

Re: Your UFVA 2010 Papers and Panel Submission 

Dear Simon: Thanks much. Sincerely, Charlene Regester Quoting Simon 
Tarr <simon@quarknova corn>: 

Hm Odd that there aren’t an?- at the website. I know there are a lot, 
but I’ll ask Karen to add that ilT[’o. 

Simon 

On Apr 15, 2010, at 12:05 PM. regester@emaihunc.edu wrote: 

>> Dear Simon: Whenever you have a chance -- do you have a list of 
>> hotels that you are recommending for us to stay for the UFVA 
>> conference and that are centrally located near the campus. If so, 
>> please send at your earliest convenience. Thanks much. Sincerely, 
>> Charlene Regester Quoting Simon Tarr <simon@quarknova.com>: 
>> 

>>> Dear Charlene Regester, 
>>> 
>>> I am pleased to inform you that the Papers and Panels presentation 
>>> that you submitted for the 2010 Universi~,’ Film and Video 
>>> Assoiation Conference, "Encounters with the Unconscious: A 
>>> Re-Examination of Spike Lee’s Girl 6" has been accepted into the 
>>> program! The schedule is still being developed, so communication 
>>> will follow in the coming weeks regarding the exact time and place 
>>> of your presentation. 
>>> 

>>> As you know, all presenters must register for the conference and be 
>>> members of UFVA. Failure to register by the time the conference 
>>> program is published will result in the presentation being removed 
>>> l~;om the program. 

>>> ’]7his is going to be a fantastic conference because of the great 
>>> work being presentedt Congratulations and thank you for your 
>>> submission, and I look forward to seeing you in Burlingtont 

>>> All the best, 

>>> Simon Tan- 
>>> UFVA Conference Vice President 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, April 19, 2010 9:38 AM 

ttenderson, Mae G <hendersm@email.unc.edn> 

Re: How are you doing? 

Dear Mae: Yes, I would love to meet for lunch so that we can discuss 
this project in addition to others. Glad to kno~v that you are feeling 
better. Sincerely, Charlene Regester Quoting Mae Henderson 

<hendersm@email unc edu>: 

Hello Charlene, 

Thales ve~z much for your kind inquiw Yes, I ~vas somewhat 
under the weather earlier during the ~veek, but am much 
better now. I, too, am awaiting the end of this semester, 
and a return to Baker and, perhaps, other projects. 

It’s no~v almost 12 midnight on Saturday, and I’m trying to 
make some headway on a dissertation on the passing novel 
Unsurprisingly, it’s started me to thinking about our 
prospective critical reader on passing -- or perhaps just 
a collection on Passing Matters? I’d actually like to 
complete -- one of these days -- an essay started some 
years ago on William Dean Howells, Nella Larsen, and 
the passing subject as a figuration of the Racial Uncanny. 

Why don’t we plan to have lunch or dinner tu celebrate 
our survival at the end of the semester -- and to discuss 
the future course of our project(s)? 

Best, mae 

regester@email.unc.edu wrote: 
>> Dear Dr. Henderson: One ufmy students tuld me that you had been a 
>> little ill so I was j ust expressing my concern Hope yuu are feeling 
>> better particularly at this time of the year. I louk forward to uur 
>> meeting at the end of the semester. Ifyuu need me, let me know. 
>> Sincerely, Charlene Regester 
>> 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, April 19, 2010 4:34 PM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

On- line Schedule 

On Line Course 101 schedule[1].mht.msg 

Attached is the schedule document. Sincerely, Charlene Regester 



From." 

Sent: 

To: 

Subject: 

Attach: 

Unspecified Sender 

ATT00001.thmx; ATT00002.disco; ATT00003.gif; ATI’00004.disco 

Welcome to AFAM 101, The Black Experience. The two primary objectives of this course are to 

provide: 

a clear understanding of the origins of the trans-Atlantic slave trade and the subsequent 

development of African-American political thought, social and economic experience, and 

cultural expression. 

the opportunity to develop the critical-thinking skills necessary to understand our American 

past. 

Students in the course are expected to draw upon material presented in the class in discussing 

issues of current and historical interest. 

The course is designed to follow a historical chronology of events and trends experienced by 

Africans and African Americans during 1441 to 1861. During this period, slavery was a major 

social and cultural force throughout the New World, and thus it is the focus of this course. We will 

also discuss the significance of the category of freedom in relation to slavery. One of the most 

important issues we will explore is how slavery became associated with "blackness" in the 

Americas and how current definitions of race are still associated with this period in western 

history. Note well the use of quotation marks above all quoted terms designed to bring your 

attention to terms infused with multiple meanings and which we will discuss throughout the course. 

To provide one example, the category of "free" black in the United States had many meanings 

throughout American history, but it rarely, if ever, connoted the same type of "freedom" that was 

enjoyed by most European Americans. 

Many of the issues we will discuss are controversial both in terms of history and politics; please 

feel free to share your opinions in an open and non-confrontational manner, it is important to be 

respectful to your peers. 

Required Texts and Materials 

Three texts and a few filmsidvds are required for this course. You can access the filmsidvds 

through appropriate sources. 

¯ African Americans in the Colonial Era: From African Origins through the American 

Revolution, second edition, 2000, by Donald R. Wright 

The Wright reading is an excellent synthesis of the best current scholarship 

on the experiences of African Americans in the slave trade, early and late 



colonial America, and the revolutionary periods. 

Note: Friday Center Books & Gifts only have a few copies of this book left, so students 

may need to purchase this book by using sources such as 

¯ Ar’n’t I a Woman? Female Slaves in the Plantation South, revised edition, 1999, by 

Deborah Gray V£hite 

This important study of enslaved African American women examines labor, 

resistance, sexuality, culture, and family. White argues that women experienced slavery 

differently than men and she explores the stereotypes and realities of female bondage. 

Jubilee by Margaret Walker, 1966 

This fictionalized account of slavery will be utilized as the primary source for developing your 

argumentative paper for this class. The strength of this work is that provides multiple perspectives 

of slavery from that of slaves, free blacks, white plantation owners, and poor whites who did not 

own slaves. Because of its utility in providing multiple perspectives, you will be required to develop 

your own argumentative critique of the novel based on what you have learned in the course. 

The Classic Slave Narratives 2002 reissue by Henry Louis Gates. 

This compilation includes the narratives of Harriet Jacobs, Frederick Douglass, and Olaudah 

Equiano. As these narratives are part of the course requirements, it is recommended that you 

purchase this book so that you will have access to these readings. Reading these first hand 

reports is central to obtaining a better understandings of how slaves negotiated their experiences, 

endured the slave experience, and asserted their humanity despite overwhelming circumstances. 

You can order these texts and materials from Friday Center Books & Gifts at the Friday 
Center either !~!!!.~ .e.. or by using the 

NOTE: These narratives can be found online at the sites below. If students prefer a hard copy, or 

book, most of these are readily available in libraries and book stores. The Jacobs, Douglass, and 

Equiano narratives can be found in a single volume, The Classic Slave Narratives, 2002 reissue, 
edited by Henry Louis Gates. 

The interestin9 Narrative of the Life of Olaudah ~can 

Harriet Jacobs. Incidents ~n the Ufe of a Slave G~rl 

Supplemental Materials and Web Sites 

There are thousands of excellent articles and books about the New World Black experience and a 

growing number of Web sites with links to primary source material as well as analyses. 

The Stone Cen~,er libraGL at UNC has created a very useful Web site for scholars and students who 

are interested in researching and reading about the African Diaspora. 

Students who would like a more comprehensive "textbook" are strongly encouraged to use one of 

these excellent resources, available in most libraries and bookstores: 

The African-American Odyssey (Volume 1 ), third edition, 2002, by Darlene Clark Hine, 

William C. Hine, and Stanley Harrold 

From Slavery to Freedom: A History of African Americans, 8th edition, 2000, by John Hope 

Franklin and Alfred A. Moss 

To Make Our World Anew: A History of African Americans, 2000, edited by Robin Kelley 

and Earl Lewis 

If there is a particular topic that fascinates you about Black American history, please contact me 

for further sources. 

Here are some other useful African-American history Web resources. This is just a start! 

The, ,[lan~,~ ,:,~.v~. Trade and Slave [..ire in the Americas: A Visual Record is a vast and 



interesting collection of illustrations, art work, maps and photographs of the slave trade and 

slavery in the U.S. and Latin America. 

The American Anthropological Association’s S~,ateme~t on Race" discusses the 

controversial history and (mis)use of the term. 

The full text (and analyses) of the .L~!.~.~;#.~!.~.~.~...~i.!.~)~!.e.£Af3q!#.~3.##.. Were all men really created 

equal in 1776? 

The full text (and various analyses) of the tS...c..,.~].~’!~!~q.??.l~.~l].~..~.~].!~.~.~...~.~.~. A close reading 

will let you see the debate about slavery (and, more generally, race) that is encoded in the 
three-fifths compromise. Also look at the ~!.i!!..q[..~i~b.t.s. and ~.~.~.~.e.,.(~f~.r~Le.d.’.:!..%~!..!.-z~, which 

include the 13th Amendment that actually ended legal slavery in the United States 

(Amendments 14 and 15 are relevant to this course as well). 
The Library of Congress has mounted an excellent site on the Amis~,ad case with many 

useful primary sources. 

~l?3#.l:!t~#.£..#.!#.!~#...~:~.#.[l~#.~i?!2~ have been collected by the WPA and archived by the University 
of Virginia. 

The text of the ~[~:c!..,~.,~.q#.X:..;~!.~3~£.,"~#. decision issued by the Supreme Court in 1857. 

A ~eech by Abraham Lincoln on the Dred Scott decision. 
The full text (and an analysis) of the Emanci~;ation P,~ociamatior’.,. This is useful when 

considering what really ended slavery in the United States. 

An excellent documentary overview of African-American life can be found at 

American Odyssey. 

Course Requirements 

ReadingstDiscussion Forum (10% of final grade) 

It is critically important that you complete the readings before the start of the lesson. The online 

discussion forum allows you to work at your own pace (within reason) and at the hours you choose; 

however, it also means that there is no one watching over you, so you must take responsibility for 

completing all work by the due date. The readings are at the center of the course, and the 

discussion forum is the way for you to share your ideas about these readings with your classmates 

and your instructor. You will only achieve the full experience of this course by actively participating 

in the discussion forum which represents 10% of your final grade. 

To get full credit for the discussion forum part of the course, you must specifically address one of 

the issues presented for discussion, and you must accomplish this task in a timely manner in the 

week it is assigned. It is not helpful to respond to topics that are weeks old and late postings will 

not be accepted. I expect you to interact with your fellow students; respond to at least one 

classmate’s posting every week by reading their posting and responding to them with the intent of 

promoting a dialogue. Specifically, each week you should: 

]. post a response to a discussion question by Tuesday 

2. respond to a classmate’s posting by Friday. 

In other words, to be successful in this part of the course, you must make two different types of 

responses in the discussion forum each week. The discussion forum is one of the most exciting 

things about taking a Web-based course, so use it to its fullest potential. 

Your discussion forum postings will not be graded based on spelling and grammar (within reason), 

so feel free to write informally and often. Remember, however, that these postings will be read by 

everyone in the class, so please keep them clean and respectful. 

You will notice that there is a discussion forum entitled "Ask any question." This is designed for 

questions about the content of the course, or the mechanics of the course, or anything else, and 

can be used and answered by anyone of us. Personal questions or issues should be e-mailed to 
me, but there are other kinds of questions that may come up from time to time. Technology 

questions can often be answered by classmates (or the Instructional Designer at the Friday 

Center), and we can all respond to questions like: "What time of day do our essays have to be in?" 

Course EssayslExan~s (18% of course grade each) 

In order to assess your progress throughout the course, you will be required to submit four 1,500 

word essays. Essay 2 is considered your midterm exam; essay 4 is your final exam. Each essay 

except for essay 3 which will be based on Jubilee, will ask you to read a brief statement, article, or 

document and interpret or respond to this by reflecting on the previous weeks’ lessons. Essays 



should include direct quotations and information from the course readings to support the 

development of issues and ideas. In addition to the academic content, each essay will also include 

a separate and identified paragraph of personal reflection. Make sure to note the dates that the 

essay assignments become active and when they are due. After the due date the link to the essay 

assignment will no longer be active. Detailed instructions on the expectations for ~.&~ are 

available. Please read all instructions carefully! 

Sep 7 Essay 1 

Oct 4 Essay 2/Midterm Exam 

Nov 8 Essay 3/Paper 

Dec 13 Essay 4/Final Exam 

Honor Code 

All work in AFAM 101 falls under UNC’s Ho~qor Code. If you have any questions about whether your 

usage of sources is acceptable, please contact me. 

About the  nstructor 

Charlene Regester, PhD 

Welcome to AFAM 101 online! My name is Charlene Regester, and I will be your instructor for the 

course. I received my BA, MA, and PhD from UNC-Chapel Hill and also completed a post-doctoral 

fellowship at the University. While in graduate school, I served as a teacher’s assistant to the 

former chair of the Department of History who also served as the chair of African and Afro- 

American Studies, which led to my interest in the black slave experience. The assistantship 

provided my early training for teaching this course. My specific area of research focuses on early 

black film history, and I have a forthcoming book, African American Actresses in Cinema, 1900 to 

1960. Because of the growing interest in black film history, I have traveled to London, England; 
Barcelona, Spain; and Glasgow, Scotland, in addition to a number of cities in the United States, 

and I have appeared in several documentaries exploring the black cinema experience. I am a 

native of Chapel Hill, North Carolina and am very involved in the community, including my 

membership in the Chapel Hill Historical Society. My interests include screening a wide range of 

films, particularly those from the pre-1950s era, but also contemporary films to determine how the 

past informs the present. 

Course Mechanics 

B~ackboard 

Some of your class components (announcements, discussion forums, exams) are accessed 

through a software package called Blackboard, and you will need to Iogin to Blackboard using a 

unique identifier known as your UNC Onyen (Only Name You’ll Ever Need) and Onyen password. 

If you do not already have a UNC Onyen, go to the Qm, er~ Web site and follow the instructions 

for creating an Onyen. If you have an Onyen but have forgotten it (or the password), you will find 

help on the 

There is a link to the Blackboard site in the gray navigation bar at the top of every page in this 

course. Click on that link, and then use your Onyen to Iogin to Blackboard. Click on the "AFAM 101 

CCO" link and you will see navigation buttons on the left labeled Announcements, Discussion 

Forum, and so on. 



If you experience problems accessing Blackboard, this is what you should do: 

If you do not already have a UNC Onyen, go to the ~.!?.~’.#.!?..~A#..#.!~. and follow the instructions 

for creating an Onyen. 

If you have an Onyen but have forgotten it (or the password), you will find help on go to the 

.~:~.~.~. ’~ b..~i~.. 
If you have your Onyen but can’t log in to Blackboard, ~ntact Jan~ce Dualism at the Friday 

Center. 
If you can log in to Blackboard but can’t find this course listed, contact ~.#.~.~..~#[~.~.~.~3 at the 

Friday Center. 

If you can’t locate an exam or discussion forum in Blackboard contact the ~nst~%~ct~ona~ 

.~.~.~.~.~. 
If you have other technical problems while using Blackboard, contact Blackboard Help (use 

the Help bu~on in Blackboard, or call 919-962-HELP). 

Libra~j Services and Resources (including e-reserves) 

Students enrolled in Carolina Courses Online have access to the UNC Library System. Visit 

~.~..~.i.‘.h~I~‘~.r.‘.:£}~..~.~‘.‘~.!~£}~i£~:L!==i.~:?.~..~.r;£.~.~;~i~1#~ to access a wide array of online services and resources 
including e-reserves, online databases, online journals, online books, and live help with research 

and library access. 

Most online resources require you to log in with your Onyen and password. If you have any trouble 

finding the resource that you need or logging in to a resource, you can contact the library through 

the contact information at Distance Education Lib,sty Services. You can chat live about your 

problem, or send an e-mail to request assistance. 

All communication from your instructor will go to your UNC Onyen e-mail address (the one that 

appears when you post to the discussion forum). Off-campus users can access their UNC e-mail 

using V~’ebmail. You can have your e-mail forwarded to a different e-mail address by clicking 

"Forward e-mail" at the 

We strongly recommend that you use your UNC e-mail account for all e-mails regarding 

your course. Hotmail users should be aware that Hotmail will block messages sent from within 

Blackboard because Blackboard uses "blind carbon copy"to protect privacy. If you forward your 

mail to a commercial e-mail service provider (yahoo.com or msn.com, for example), messages 

from your instructor, Friday Center staff, or other students may be delayed because these service 

providers sometimes place temporary blocks on messages originating from universities. If you are 

using a commercial e-mail service provider, the e-mail links in this course may not work for you. 

Please add the following to your e-mail address book: 

Charlene Regester regester@email.unc,edu 

Friday Center staff stuserv@unc.edu 

Instructional Designer jfgiroux@ernail.unc.edu 

It is extremely important for you to save copies of any work you send to me via e-mail. If I don’t 

receive your work, you must have a duplicate copy, indicating the date sent, to prove that you 

submitted the assignment on time. It is your responsibility to maintain copies of your sent e- 

mails, as there is no way to guarantee that any e-mail message will be delivered. 

Please check your e-mail software to see how it manages sent and saved messages. Some 

software automatically deletes messages one month after they have been sent; others only save 

messages if they are filed in folders; others save messages received but not those sent. You may 

need to send yourself a copy of your e-mailed assignment at the same time you send it to me, or 

you may need to print a copy of the e-mail message and any attachments to keep in your paper 

files. No matter how your system works, make sure you know how to save a copy of all work that 

you submit to me and that you save the copy for several months beyond the end of the course. 

Other Questions 

Contact me with questions regarding the content of the course and your progress. There is an e- 

mail link to your instructor at the top of every lesson page. Please include "CCO AFAM 101" in the 

subject line of your e-mail. 



Contact the !t:~.#:~[.#.~;i#~gA!..~.~.~.i~q!3~t: at the Friday Center about problems with this Web site, 

including bad links. 

If you have any logistical questions as you work through the course (enrollment, Onyen, credits, 

withdrawal, and so on), contact the #~!##B$..[:~.#.[Xirq.#.& staff at the Friday Center for Continuing 

Education (phone 919-962-1134 or 800-862-5669). 

Course Schedule 

Aug 24-29 

Aug 30-Sep 5 

Lessen 3 
Sep 7-12 

Sep 6 

Sep 7 

L~.~..~t 
Sep 13-19 

Sep 20-25 

African History and Cultures 

Origins of the Slave T~ade/The Economic Dimensions 

Middle Passage/The Human Dimensions of the Slave Trade 

Labor Day Holiday 

Essay I due 
link available in Blackboard 

The Origins of Slavery in Early Colonial Nor[h America 

Black Americans and the American Revolution 

Sep 27-Oct 3 Reading Week 

Oct 4 Essay 2 duelMidterm 
link available in Blackboard 

~b~o..~:~..~ The Expansion of Slavery in the New Republic 
Oct 4-10 

~.9~..,.7. Slavery Sectionalized--the Southern Experience 
Oct 11-17 

~.!:d~;~..~ African American Women under Slavery 
Oct 18-31 Two Week Lesson 

Oct 20-25 Fall Break 

~.~..~ Family Life Under Slavery 
Nov 1-7 

Nov 8 Essay 3 Paper due 
link available in Blackboard 

’:..e..~s(~r~ I (} Free African Americans in Antebellum America 
Nov 8-14 

Lesson 11 Resistance to Slavery 
Nov 15-21 

~b~’~D..~.~. The Road to Abolition and Civil War 
Nov 22-Dec 5 

Nov 24-29 Thanksgiving Holiday 

Dec 6-12 Reading Week 

Dec 13 Essay 4 (Final Exam} due 
link available in Blackboard 

A Final Note From Your instructor 

I have been teaching online for only one year and I always enjoy the ability to connect with students 

through the virtual classroom. The discussion forums are an important part of your ability to interact 

with one another and so I tend to not "say" much in the forum, though I read it almost every day wilh 
great interest. You are always welcome to email me at any time with questions, comments, or 

concerns about the course. Unless I am traveling, I try to respond within 24-48 hours. Occasionally, 



my spam filter catches messages it shouldn’t, particularly if you e-mail me from a non-UNC 

account. Please e-mail me again if you haven’t heard from me within a reasonable period of time. 

I’m looking forward to a great semester with all of you. 

Try to connect with one another in the discussion forum and always ask for what you need from me. 

Lesson 1 

Course author: Tim McMillan 

Current revision by: Charlene Regester 

© University of North Carolina at Chapel Hill 

Last updated: December 22, 2009 

Send comments and questions to 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, April 19, 2010 5:25 PM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

Updated Schedule Document 

On Line Course 101 schedule[1].mht.msg 

Dear Tim: Attached is the updated schedule document. Sincerely, 
Charlene Regester 



FFom: 

Sent: 

To: 

Subject: 

Attach: 

Unspecified Sender 

ATT00001.thmx; ATT00002.disco; ATT00003.gif; ATI’00004.disco 

Welcome to AFAM 101, The Black Experience. The two primary objectives of this course are to provide: 

a clear understanding of the origins of the trans-Atlantic slave trade and the subsequent development 

of African-American political thought, social and economic experience, and cultural expression. 

the opportunity to develop the critical-thinking skills necessary to understand our American past. 

Students in the course are expected to draw upon material presented in the class in discussing issues of 

current and historical interest. 

The course is designed to follow a historical chronology of events and trends experienced by Africans and 

African Americans during 1441 to 1865. During this period, slavery was a major social and cultural force 

throughout the New World, and thus it is the focus of this course. We will also discuss the significance of the 

category of freedom in relation to slavery. One of the most important issues we will explore is how slavery 

became associated with "blackness" in the Americas and how current definitions of race are still 

associated with this period in western history. Note well the use of quotation marks above all quoted terms 

designed to bring your attention to terms infused with multiple meanings and which we will discuss 

throughout the course. To provide one example, the category of "free" black in the United States had many 

meanings throughout American history, but it rarely, if ever, connoted the same type of "freedom" that was 

enjoyed by most European Americans. 

Many of the issues we will discuss are controversial both in terms of history and politics; please feel free to 

share your opinions in an open and non-confrontational manner. It is important to be respectful to your 

peers. 

Required Texts and Materials 

Four texts and a few films!dvds are required for this course. You can access the films!dvds through 

appropriate sources. 

African Americans in the Colonial Era: From African Origins through the American Revolution, 

third edition, 2010, by Donald R. Wright 

The Wright reading is an excellent synthesis of the best current scholarship on the 

experiences of African Americans in the slave trade, early and late colonial 

America, and the revolutionary periods. 

° Ar’n’t ! a Woman? Female Slaves in the Plantation South, revised edition, 1999, by Deborah Gray 

White 



This important study of enslaved African American women examines labor,          resistance, 

sexuality, culture, and family. White argues that women experienced slavery differently than men and 

she explores the stereotypes and realities of female bondage. 

Jubilee by Margaret Walker, (Boston and New York: Houghton Mifflin, 1966), First Mariner Books edition, 

1999 

This fictionalized account of slavery will be utilized as the primary source for developing your argumentative 

paper for this class. The strength of this work is that provides multiple perspectives of slavery from that of 

slaves, free blacks, white plantation owners, and poor whites who did not own slaves. Because of its utility 

in providing multiple perspectives, you will be required to develop your own argumentative critique of the 

novel based on what you have learned in the course. 

The Classic Slave Narratives 2002 reissue by Henry Louis Gates. 

This compilation includes the narratives of Harriet Jacobs, Frederick Douglass, and Olaudah Equiano. As 

these narratives are part of the course requirements, it is recommended that you purchase this book so that 

you will have a printed copy of these readings. Reading these first hand reports is central to obtaining a 
better understanding of how enslaved persons negotiated their experiences, endured the degradation of 

slavery, and asserted their humanity in spite of overwhelming circumstances. 

You can order these texts and materials from Friday Center Books & Gifts at the Friday Center either .o.~!!!.~e." or by using the..b.o..o.~..9.r..d...e..r...f..o..r.~.!. 

NOTE: Alternatively, these narratives can be found online at the links below. 

Supplemental Materials and Web Sites 

There are thousands of excellent articles and books about the New World Black experience and a growing 

number of Web sites with links to primary source material as well as analyses. 

The Stone Center iibrary~ at UNC has created a very useful Web site for scholars and students who are 

interested in researching and reading about the African Diaspora. 

Students who would like a more comprehensive "textbook" are strongly encouraged to use one of these 

excellent resources, available in most libraries and bookstores: 

The African-American Odyssey (Volume 1 ), fourth edition, 2007, by Darlene Clark Hine, William C. 

Hine, and Stanley Harrold 

From Slavery to Freedom: A History of African Americans, 9th edition, 2010, by John Hope Franklin 

and Evelyn Brooks Higginbotham 

If there is a particular topic that fascinates you about Black American history, please contact me for further 

sources. 

Here are some other useful African-American history Web resources. This is just a start! 

~[~}~!~!:~.~.~.~.~.~.!:~!#::t!~]~)1g.g.#.~.g~.~.q~!~#.!.@.~:.(t~!!~i~.~.~.=~R~!£~.s.L~.~!‘~.,,.!~!~ .P.,.¢R~!.~;!. is a vast and interesting 
collection of illustrations, aR work, maps and photographs of the slave trade and slave~ in the U.S. 

and Latin America. 
The American Anthropological Association’s "~#~f!~.f!£~.q.~3..~gR#.’~. discusses the controversial history 

and (mis)u~ of the term. 
The full te~ (and analyses) of the ~q#.~.#.(#.~g.O..g.[.~!3@4£~[;t~t~P..dq.. Were all men really created equal in 

1776? 

The full text (and various analyses) of the Constitution of ~he United o ........ A close reading will let you 

see the debate about slavery (and, more generally, race) that is encoded in the three-fi~hs 

compromise. Also look at the .~.~!.~LB.~h~ and ~.~R~t31~t3~&.~..~.~/~, which include the 13th 

Amendment that actually ended legal slave~ in the United States (Amendmen~ 14 and 15 are 

relevant to this cour~ as well). 



The Library of Congress has mounted an excellent site on the Amistad case with many useful primary 

sources. 

Amedcan Slave Na~,~atives have been collected by the WPA and archived by the University of 

Virginia. 

The text of the !~¢~!..~.~t~.X:..~#.l?.[~.~:~!. decision issued by the Supreme Court in 1857. 

A screech b~v Ab~aham Lincoin on the Dred Scott decision. 
The full text (and an analysis) of the .E.-..;.m..~!Bc!!##.~!9.r)...l~.~#.#.[~!..;.m.~!:~!£q. This is useful when considering what 

really ended slavery in the United States. 

An excellent documentary overview of African-American life can be found at A~ricamAmerican 

Course Requirements 

ReadingsfDiscussion Forum (10% of final grade) 

It is critically important that you complete the readings before the start of the lesson. The online discussion 

forum allows you to work at your own pace (within reason) and at the hours you choose; however, it also 

means that there is no one watching over you, so you must take responsibility for completing all work by the 

due date. The readings are at the center of the course, and the discussion forum is the way for you to share 

your ideas about these readings with your classmates and your instructor. You will only achieve the full 

experience of this course by actively participating in the discussion forum which represents 10% of your 

final grade. 

To get full credit for the discussion forum part of the course, you must specifically address one of the issues 

presented for discussion, and you must accomplish this task in a timely manner in the week it is assigned. It 

is not helpful to respond to topics that are weeks old and late postings will not be accepted. I expect you to 

interact with your fellow students; respond to at least one classmate’s posting every week by reading their 

posting and responding to them with the intent of promoting a dialogue. Specifically, each week you should: 

]. post a response to a discussion question by Tuesday 

2. respond to a classmate’s posting by Friday. 

In other words, to be successful in this part of the course, you must make two different types of responses in 

the discussion forum each week. The discussion forum is one of the most exciting things about taking a 

Web-based course, so use it to its fullest potential. 

Your discussion forum postings will not be graded based on spelling and grammar (within reason), so feel 

free to write informally and often. Remember, however, that these postings will be read by everyone in the 

class, so please keep them clean and respectful. 

Course EssaystE×ams (20% of course grade each) 

In order to assess your progress throughout the course, you will be required to submit three 1,500 word 

essays which include: Essay 1, Midterm Exam, and Final Exam. Essays and exams should include direct 

quotations and information from the course readings to support the development of issues and ideas. Make 

sure to note the dates that the essay assignments become active and when they are due. After the due date 

the link to the essay/exam assignment will no longer be active. Detailed instructions on the expectations for 

eesa.~:~ are available. Please read all instructions carefully! 

o Course Paper Assignment (30 ’/o) 

Each student is required to submit a paper which will be based on Jubilee. This paper serves an extended 
essay 3 and is worth some 30% of your total grade based on your reading of the novel and understanding 

of the slave experience. 

Sep 7 Essay 1 

Oct 4 Essay 2/Midterm Exam 

Nov 8 Essay 3!Paper 

Dec 13 Essay 4/Final Exam 



Honor Code 

All work in AFAM 101 falls under UNC’s Honor Code.. If you have any questions about whether your usage 

of sources is acceptable, please contact me. 

Charlene Regester, PhD 

Welcome to AFAM 101 online! My name is Charlene Regester, and I will be your instructor for the course. I 

received my BA, MA, and PhD from UNC-Chapel Hill and also completed a post-doctoral fellowship atthe 

University. While in graduate school, I served as a teacher’s assistant to the former chair of the Department 

of History who also served as the chair of African and Afro-American Studies, which led to my interest in the 

black slave experience. The assistantship provided my early training for teaching this course. My specific 

area of research focuses on early black film history, and I have a forthcoming book, African American 

Actresses in Cinema, 1900 to 1960. Because of the growing interest in black film history, I have traveled to 
London, England; Barcelona, Spain; and Glasgow, Scotland, in addition to a number of cities in the United 

States, and I have appeared in several documentaries exploring the black cinema experience. I am a native 

of Chapel Hill, North Carolina and am very involved in the community, including my membership in the 

Chapel Hill Historical Society. My interests include screening a wide range of films, particularly those from 

the pre-1950s era, but also contemporary films to determine how the past informs the present. 

Course Mechanics 

Some of your class components (announcements, discussion forums, exams) are accessed through a 
software package called Blackboard, and you will need to Iogin to Blackboard using a unique identifier 

known as your UNC Onyen (Only Name You’ll Ever Need) and Onyen password. 

If you do not already have a UNC Onyen, go to the ~!.~!~!..!..,’.:..,.~.!?..~)~. and follow the instructions for 

creating an Onyen. If you have an Onyen but have forgotten it (or the password), you will find help on the 

There is a link to the Blackboard site in the gray navigation bar at the top of every page in this course. Click 

on that link, and then use your Onyen to Iogin to Blackboard. Click on the "AFAM 101 CCO" link and you will 

see navigation buttons on the left labeled Announcements, Discussion Forum, and so on. 

If you experience problems accessing Blackboard, this is what you should do: 

If you do not already have a UNC Onyen, go to the ~ ~’~"eb site and follow the instructions for 

creating an Onyen. 

If you have an Onyen but have forgotten it (or the password), you will find help on go to the 

If you have your Onyen but can’t log in to Blackboard, ~ntsct ~t.O.~..~.~ at the Friday Center, 

If you can log in to Blackboard but can’t find this course listed, contact ~.~..~.~.~. at the Friday 

Center. 
If you can’t locate an exam or discussion forum in Blackboard, contact the ~.!9~(#.#.~.9.~3.~3.L.~.f!~913~:. 

If you have other technical problems while using Blackboard, contact Blackboard Help (use the Help 

bu~on ~n Blackboard, or call 919-962-HELP). 

Library Services and Resources ~i~c~udi~g e=reserves} 

Students enrolled in Carolina Courses Online have access to the UNC Library System. Visit Distance 

.~#t,j.~.~#.!i.9.B...l~.i!#t:#[y...[~..~.W.i~:~.~. to access a wide array of online services and resources including e-reserves, 

online databases, online journals, online books, and live help with research and library access. 

Most online resources require you to log in with your Onyen and password. If you have any trouble finding 

the resource that you need or logging in to a resource, you can contact the library through the contact 



information at Distance Education Libra~,i Services. You can chat live about your problem, or send an e- 

mail to request assistance. 

E-mail 

All communication from your instructor will go to your UNC Onyen e-mail address (the one that appears 

when you post to the discussion forum). Off-campus users can access their UNC e-mail using 

You can have your e-mail forwarded to a different e-mail address by clicking "Forward e-mail" at the Onven 

We strongly recommend that you use your UNC e-mail account for all e-mails regarding your 

course. Hotmail users should be aware that Hotmail will block messages sent from within Blackboard 

because Blackboard uses "blind carbon copy" to protect privacy. If you forward your mail to a commercial e- 

mail service provider (yahoo.com or msn.com, for example), messages from your instructor, Friday Center 

staff, or other students may be delayed because these service providers sometimes place temporary 

blocks on messages originating from universities. If you are using a commercial e-mail service provider, the 

e-mail links in this course may not work for you. Please add the following to your e-mail address book: 

Friday Center staff    stuserv@unc.edu 

Instructional Designer jfgiroux@email.unc.edu 

It is extremely important for you to save copies of any work you send to me via e-mail. If I don’t receive your 

work, you must have a duplicate copy, indicating the date sent, to prove that you submitted the assignment 

on time. It is your responsibility to maintain copies of your sent e-mails, as there is no way to guarantee 

that any e-mail message will be delivered. 

Please check your e-mail software to see how it manages sent and saved messages. Some software 

automatically deletes messages one month after they have been sent; others only save messages if they 

are filed in folders; others save messages received but not those sent You may need to send yourself a 

copy of your e-mailed assignment at the same time you send it to me, or you may need to print a copy of the 

e-mail message and any attachments to keep in your paper files. No matter how your system works, make 

sure you know how to save a copy of all work that you submit to me and that you save the copy for several 

months beyond the end of the course. 

Other Questions 

Contact me with questions regarding the content of the course and your progress. There is an e-mail link to 

your instructor at the top of every lesson page. Please include "CCO AFAM 101" in the subject line of your 

e-mail. 

Contact the instmctionai Desic~ne.r at the Friday Center about problems with this Web site, including bad 

links. 

If you have any logistical questions as you work through the course (enrollment, Onyen, credits, withdrawal, 

and so on), contact the ;~tudent *deP~’ices staff at the Friday Center for Continuing Education (phone 919- 

962-1134 or 800-862-5669). 

Course Schedule 

Aug 24-29 

Aug 30-Sep 5 

Sep 7-12 

Sep 6 

Sep 7 

African History and Cultures 

Origins of the Slave Trade/The Economic Dimensions 

Middle Passage/The Human Dimensions of the Slave Trade 

Labor Day Holiday 

Essay 1 due 
link available in Blackboard Aug. 30 



Sep 13-19 

Sep 20-26 

Sep 27-Oct 3 

Oct 4 

Lesson 6 
Oct 4-10 

Oct 11-17 

Oct 18~31 

Oct 20-25 

Nov 1-7 

Nov 8 

Nov ~-14 

Lesso~ 11 
Nov 15-21 

Nov 22-Dec 5 

Nov 24-29 

Dec 6-12 

Dec 13 

The Origins of Slavery in Early Colonial North America 

Black Americans and the American Revolution 

Reading Week 

Essay 2 due/Midterm 
link available in Blackboard Sep 20 

The Expansion of Slavery in the New Republic 

Slavery Sectionalized--the Southern Experience 

African American Women under Slavery 
Two Week Lesson 

Fail Break 

Family Life Under Slavery 

Essay 3 Jubilee Paper due 
link available in Blackboard Oct 26 

Free African Americans in Antebellum America 

Resistance to Slavery 

The Road to Abolition and Civil War 

Thanksgiving Holiday 

Reading Week 

Essay 4 (Final Exam) due 
link available in Blackboard Dec 6 

A Fina~ Note From Your ~nstructor 

I have been teaching online for only one year and I always enjoy the ability to connect with students through 

the virtual classroom. The discussion forums are an important part of your ability to interact with one another 

and so I tend to not "say" much in the forum, though I read it almost every day with great interest You are 

always welcome to email me at any time with questions, comments, or concerns about the course. Unless I 

am traveling, I try to respond within 24-48 hours. Occasionally, my spam filter catches messages it 

shouldn’t, particularly if you e-mail me from a non-UNC account. Please e-mail me again if you haven’t 

heard from me within a reasonable period of time. I’m looking forward to a great semester with all of you. 

Try to connect with one another in the discussion forum and always ask for what you need from me. 

Lesson 1 

Course author: Tim McMillan 
Current revision by: Charlene Regester 

© University of North Carolina at Chapel Hill 

Last updated: December 22, 2009 

Send comments and questions to 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, April 20, 2010 8:57 AM 

Staton, Tom <tstaton@email.unc.edu> 

Announcemnt tbr AFAM 101 Summer Session I 

Please send the follo~ving to AFAM 276 and 051. 

If any of you plan to attend Summer School First Session or know of 
someone who is planning to attend, please enroll in Regester’s AFAM 
101. This class is underenrolled and we need additional students in 
order for the course to be offered. 

Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, April 20, 2010 1 l:l 5 AM 

CPACKS <CPACKS@store.unc.edu> 

Re: AFAM 101 Packtbr Summer 

Dear Chuck: I may have to come over and check because I don’t have a 
copy of the Surmner course pack with me I ~vill try to come over before 
12noon or ai’ter 2pm. Sincerely, Charlene Regester Quoting CPACKS 
<CPACKS@store uric edu>: 

Thanks for the email Charlene and let me know 

I was actually going to email you also as one thing came tap You have 
the same reading in t~vo units .. The Slave Cormnumty: Plantation 
Life ha The Antebellum Soufla, Chapter 3: Culture, 105-148, John W 
Blassingame. In Summer 09 it was in UNIT V and you show it on the 
new replacement page you gave me for UNIT V. You also have it listed 
on the new page for L~.~T VI. What unit do you want it in? I can edit 
the info out of the page not needed so you don’t need to worry about 
getting me another one .. just let me know. 

I will go ahead and get a proof to you anyway as soon as I can...if 
you use it this sun~aer great .if not then we are rea@ for the Fall’. 

I will be in touch! 

Thanks! 

Chuck 

On 4/20/10 8:53 ~YM, "regester@email.unc.edu" <regester@email.unc.edu> wrote: 

Dear Chuck: This is to let you l~ow that my enrollment for AFAM 101 is 
very low this summer and they may cancel the class. Therefore, please 
hold off on printing this coursepack However, I do plan to use this 
revised version in the Fall. Sincerely, Charlene Regester Quoting 
regester@email.unc.edu: 

>> Dear Chuck: Will come by a[’ter your lunch. Sincerely, Charlene 
>> Regester Quoting CPACKS <CPACKS@store.unc.edu>: 
>> 

>>> I have a meeting that will have me away from my desk till about 
>>> 12...should be here from 12 to 1, then to luch! 

>>> Thanks! 

>>> Chuck 

>>> On 4/15/10 8:19 AM. "Chuck Sockell" <coursepackpub@store.unc.edu> wrote: 

>>> I should be here all day except for the lunch period! Look fol~vard 
>>> to seeing you[ 
>>> Chuck 

>>> On 4,’14,’10 5:20 PM. "regester@email.unc.edu" 
>>> <regester@email.anc.edu> wrote: 

>>> Dear Chuck: I hope to come over tomorrow to bring one of my course 
>>> packs. Hope you will be in the office. Thanks much. Sincerely, Charlene 
>>> Regester Quoting CPACKS <CPACKS@store.unc.edu>: 

>>>> Charlene, 

>>>> Sorry to take so long getting to you but wanted to have everything cleared 
>>>> copyright before I gave you this itffo. The only item you will see 
>>>> that have 
>>>> not cleared are the new Pare Grief and Whoopi Goldberg selections 
>>>> from Divas 
>>>> on Screen: Black Women in American Film. We have contacted the 
>>>> publisher but 
>>>> to date have not heard anything. I did give an estimate for them in 
>>>> flae YVORD 

>>>> So here is the bibliography in order and a WORD doc explaining the 

>>>> Just let me know how- you want to proceed and we ~vill take care of thingst ’. 

>>>> Best Regards, 

>>>> Chuck 





AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: TH 11:00-12:00 

Spring 2010 Meeting Time: 3:30-6:20 
Meeting Place: 105 Gardner 

TUESDAY 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significant contributions to 
filmmaking. They have participated as writers, directors, producers, actors, etc. and have played a key role in the 
development of this industry. Although African Americans have contributed to the growth and development of the cinema 
industry, rarely have their efforts been recognized or their contributions to the filmmaking industry been noted. Film 
histories often exclude the African American in their reporting of cinema history or provide minimal coverage of the 
African American and his involvement in this industry. Thus, AFAM 76 is a critical, historical, and theoretical examination 
of the African American in cinema from the 1900s to the present. This examination will seek to analyze their role on 
screen; will explore how stereotypical representations of the African American developed; and will investigate the efforts 
of a number of African American actors and actresses who attempted to subvert these representations. 

This examination is essential to understanding the black experience in the United States. It is well known that the 
media is an integral part of American society and has often been credited with molding and shaping existing attitudes 
regarding its ethnic and cultural diversity. Therefore, examining the role of the African American and their representations 
in cinema will serve to provide a better understanding of the black experience in American society and will serve to 
provide a better understanding of the role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the motion 
picture industry and to reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 
1910 to 1920 is examined to determine why these films developed and why audiences craved these screen images. The 
more sophisticated all-black cast films produced from 1920 to 1930 are examined to determine why these films increased 
in popularity and why black film stars began to emerge. African American screen images in motion pictures from 1930 to 
1940 are examined to reveal how the African American image began to change from that of a subservient to a more 
assertive and humane individual. Representations of African Americans from 1940 to 1950 are examined to determine 
how and why black entertainers, particularly musicians, began to dominate the screen. Films produced from 1950 to 1960 
are examined to investigate how the integrationist era began to influence the screen image of the African American. Black 
screen images from 1960 to 1970 are examined to determine how the resurgence of black pride influenced this 
representation and how this resurgence of black pride led to the development of black exploitation films. Black 
exploitation films are examined to determine why they began to decline in popularity and why black audiences began to 
demand more quality black films. African American representations from 1980 to 1990 are examined to reveal how black 
comedians began to dominate the black screen image and to determine the impact new black filmmakers have on the 
contemporary representation of the African American in cinema. The preponderance of black filmmakers in the decade of 
the 1990s is examined to determine how they influenced and shaped filmmaking in this period. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest 
speakers. Two examinations (a midterm and final exam) will be given during the semester. Students are required to 
submit two papers (7-9 pages in length) examining the portrayal of the African American in motion pictures. These papers 
must be completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of 
Style, Turabian, etc). 

TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. New 

York: Continuum (1989). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representing Blackness: Issues in Film and Video New Brunswick, N J: Rutgers UP, 1997. 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster 

(1988). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Jersey: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Cripps, Thomas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press 

(1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (7-9 pages) due on February 23, 2010 (PAPER I) and April 6, 2010 (PAPER 

GRADING 
Midterm 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two examinations (midterm and final) 
that must be taken on the dates specified. 
ATTENDANCE: Class attendance is mandatory. 
CLASS PARTICIPATION: Class participation is encouraged and will influence 
your final course grade. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Thursday, April 22, 2010 5:15 PM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

Fwd: [ccofac] Grade rolls tbr Spring 2010 - Carolina Courses Online 

listse~ grade roll notice.doc 

..... Forwarded message from cbmcdonn@emai l.unc, edu ..... 
Date: Thu, 22 Apt 2010 16:45:28 -04(;0 

From: Carol McDormell <cbmcdonn@emaii.unc.edu> 
Reply-To: Carol McI)onnel[ <cbmcdonn@email.unc.edu> 
Subject: [ccofac] Grade rolls for Spring 2010 - Carolina Courses Online 

To: (;CO :[’acuity & staff <ccofac@listserv.unc.edu> 

see a~ached 

Carol McDormell 
Student Services Manager 
Credit Programs for Part-time Students 
The Friday (;enter 
Universi~ of North Carolina at Chapel Hill 
CB #1020 
Chapel tliH NC 27599-1020 

--- You are currently subscribed to ccofac as: regester@email.tmc.edu. 
To unsubscribe send a blank email to 
leave-26864118-20384470.87a466e36dSe79f2eaf6919b64fcc286@listserv.tmc.edu 

..... End forwarded message ..... 



UNC 
TI-IE X,VILLIAM AND IDA FRIDAY 

CENTER FOR CONTINUIN:G EDUCATION 

April 22, 2010 

~’~t CltAPEL ItlLL 

Memo To: Carolina Courses Online instructors teaching Spring 2010 

Memo Fr: Carol McDonnell 
Memo Re: Emailing Grade Rolls 

The end of the session is next week and it’s time to start preparing for reporting of final grades. 

You will be receiving electronic rolls (emailed from our office) instead of receiving them in the 
mail. You will receive your student rosters via an e-mail message within the next few days from 

Jody Cashion’s. Please email the grades back to her as soon as possible after the final exam so we 
can get them to the University Registrar 72 hours after the final. 

You are certainly welcome to come by our office and complete your roll yourself, but we’d like to 
keep them at our office to make sure they get delivered to the registrar in a timely manner. 

Important points about specific grades: 
(1) Regular Grades 

Instructors report final grades on the Official Class Roll and Grade Report. 
Every registered student must have an appropriate grade designation (no blanks). 
If a student did not show up for the final examination or has not been attending 
classes, a grade of "AB" or "FA" must be assigned. 

(2) Temporary Grades 
"IN" Instructors should assign an "IN" where the student took the final examination but did 
not complete some other course requirement. The student could pass the course if the 
assignment was completed. The "IN" is computed as an "F" in an undergraduate student’s 
GPA. For undergraduate students, an "IN" is changed automatically to an "F*" if the grade 
is not cleared by eight weeks into the next regular semester. For graduate students, an "IN" 
will revert to an "F*" (administratively assigned grade) if the grade is not cleared within one 
year from the original examination. 

"AB" Must be given to a student who did not take an exam regardless of the reason, but 
might have passed the course had they done so. The "AB" is computed as an "F" grade in an 

undergraduate student’s GPA. For undergraduate students, an "AB" grade is changed 
automatically to an "F*" if the grade is not cleared by the last day of class in the next 
regular semester. For graduate students, an "AB" will revert to an "F*" (administratively 
assigned grade) if the grade is not cleared within one year from the original examination. 

Student Services 800-862-5669 fax 919-962-5549 



"FA" Failed and absent from exam. The FA grade is given when the undergraduate student 
did not attend the exam, and could not pass the course regardless of performance on the 
exam. This would be appropriate for a student that never attended the course or has 
excessive absences in the course, as well as missing the exam. 

Instructors report the removal of a temporary grade on the Official Report of Grade Change 
or Change of Temporary Grade Form. Temporary grades of "IN" (Incomplete) and "AB" 
(Absent), unless assigned in error, are recorded as a part of the official record, but are not 
reflected on a student’s external official transcript after conversion to a permanent grade. 

The entire policy memo can be found at http:!!regweb.oit.unc.edu!resources!rpm24.php 

Please let me know if you have any questions. 

Carol McDonnell 
Student Services Manager 

Student Services 800-862-5669 lax 919-962-5549 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, April 23, 2010 11:35 AM 

ttenderson, Mae G <hendersm@email.unc.edn> 

Re: Meeting Next Week 

Dear Mae: We could lneet around 1:30 and that way ~ve will allow 
ourselves plen~z of time to both update as well as outline ~vhat remains 
with the critical reader. I ~vill try to read the final essays by this 
date and then refresh my memory regarding thoughts about the essays 
that I alrea@ read so ~ve can review ideas for the introduction. I am 
so glad the semester is ending because my energy level is declining. 
See you then. Sincerely, Charlene Regester Quoting Mae Henderson 

<hendersm@email unc edu>: 

Hello Charlene, 

Next Friday (April 30th) sounds good -- and Southern 
Season it is[ What time do you wish to lneet? mae 

regester@email uric edu wrote: 
>> Dear Mae: Since my last class meets next Tuesday do you want to 
>> schedule a lunch meeting on Thursday or Friday of next week at 
>> Southern Season. My exams are scheduled ~2~r the following week on 
>> May 3rd and May 5th. ’]’hen Summer School starts May 1 lth so next week 
>> works best 12~r me. Let me know so we can update on where we are with 
>> the critical reader. This will give me some focus about what I need 
>> to work on while enrolled in Summer School. Hope things are going 
>> well. Sincerely, Charlene Regester Quoting Mae Henderson 

>> <hendersm@email unc edu>: 
>> 

>>> Hello Charlene, 

>>> Thanks very much for your kind inquiry. Yes, I was somewhat 
>>> under the weather earlier during the week, but am much 
>>> better now I, too, am awaiting the end of this semester, 
>>> and a return to Baker and, perhaps, other projects 

>>> It’s now almost 12 midnight on Saturday, and I’m trying to 
>>> make some headway on a dissertation on the passing novel. 
>>> Unsurprisingly, it’s started me to thinking about our 
>>> prospective critical reader on passing -- or perhaps just 
>>> a collection on Passing Matters? I’d actually like to 
>>> complete -- one of these days -- an essay started some 
>>> years ago on William Dean Howells, Nella Larsen, and 
>>> the passing sut~ject as a figuration of the Racial Uncanny. 

>>> \rV‘hy don’t we plan to have lunch or dimmer to celebrate 
>>> our survival at the end of the semester - and to discuss 
>>> the future course of our project(s)? 

>>> regester@email.unc.edu wrote: 
>>>> Dear Dr. Henderson: One of my students told me that you had been a 
>>>> little ill so I was just expressing my concern. Hope you are 
>>>> feeling better particularly at this tirne of the year. I look 
>>>> forward to our meeting at the und of the semester. If you need me, 
>>>> let me know. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, April 26, 2010 2:18 PM 

@aol.com 

[ali~caJ~-and-afa~-americm~-studies-faculty] [Fwd: Ending the Slavery Bl~me-GaJne by Henry Louis Gates Jr.] 

Ending the Slavery Blmne-Game by Heron Louis Gates Jr..eml.msg 

..... Forwarded message from klcaldwe@email unc edu ..... 
Date: Mon, 26 Apr 2010 12:34:42 -0400 
From: Kia Lilly Caldwell <klcaidwe@email.unc.edu> 

Reply-To: Kia Lilly Caldwel[ <klcaldwe@email.unc.edu> 
Sut~iect: [african-and-afro-american-smdies-[’aculty] [Fwd: Ending the 
Slavery Blame-Game by tlenry Louis Gates Jr.] 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

Colleagues, 
’]7his is an interesting take on reparations. 5.4?, only caveat is that I 
rarely agree with Gates. 

Best, 
Kia 

Kia Lilly Caldwell, Ph.D. 
Assistant Professor Department of African & Afro-American Studies 
CB 3395, 208 Battle Hall 
UNC-Chapel Hill 
Chapel Hill, NC 27599-3305 Phone: 919-962-0539 

http :/iw~wz. unc.ed~’ deptsiafriaf am 

My publications are available at: 
http://rutgerspress.rutgers.edu/acatalog/ Negras in Brazil 2674.html 
http:/iwww.palgrave-usa.comicatalog/product.aspx?isbn 0230619851 

--- You are currently subscribed to 
african-and-afro-american-studies-faculb" as: regester@email.unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, April 29, 2010 5:58 PM 

ttenderson, Mae G <hendersm@email.unc.edn> 

Re: Postponement of Friday’s lunch meeting 

Dear Mae: We will schedule for another time. I will get back with you 
when it is most convenient I have been having allergies so it is 
probably best that we reschedule. Take care Sincerely, Charlene 
Regester Quoting Mae Henderson <hendersm@email uric edu>: 

Hello Charlene, 

I am so-o very sorry, but I ~vill need to postpone 
our lunch tomorro~v. I have a post-tenure review 
that is overdue, and have promised it to the chair 
tomorrow- (Friday). I will need to review the subject’s 
class evaluations tomorrow morning, and finish writing 
the review- by mid-afternoon (before I see the chair at 
the department’s end-of-the-semester celebration!) 

I hope that we can re-schedule sometime in the 
near Ii~ture -- ~vhen you are ready to take a 
break from stammer school (if not before then). 

All best -- and, again, my regrets, mae 

regester@email.unc.edu wrote: 
>> Dear Mae: We could meet around 1:30 and that way we will allow 
>> ourselves plenty of time to both update as well as outline what 
>> remains with the critical reader I will try to read the final 
>> essays by this date and then refresh my memory regarding thoughts 
>> about the essays that I already read so we can review ideas for the 
>> introduction. I am so glad the semester is ending because my energy 
>> level is declining See you then. Sincerely, Charlene Regester 
>> Quoting Mae Henderson <hendersm@email.unc.edu>: 
>> 

>>> Hello Charlene, 

>>> Next Friday (April 30th) sounds good -- and Southern 
>>> Season it is! What time do you wish to meet? mae 

>>> regester@email.unc.edu wrote: 
>>>> Dear Mae: Since my last class meets next Tuesday do you want to 
>>>> schedule a l~ch meeting on Thursday or Friday of next week at 
>>>> Southern Season. My exarus are scheduled for the following week on 
>>>> May 3rd and May 5th. Then Summer School starts May 1 lth so next 
>>>> week works best for me. Let me know so we can update on where we 
>>>> are with the critical reader. This will give rue some focus about 
>>>> what I need to work on while enrolled in S~mamer School. Hope 
>>>> things are going well. Sincerely, Charlene Regester Quoting Mae 

>>>> Hunderson <hendersnr@eraail.unc.edu>: 

>>>>> Hello Charlene, 

>>>>> Thartks very- much for your kind inquiry. Yes, I was somewhat 
>>>>> under the weather earlier during the week, but am ruuch 
>>>>> better now. I, too, aru awaiting the end of this semester, 
>>>>> and a return to Baker and, perhaps, other projects. 

>>>>> It’s now- almost 12 ruidnight on Saturday, and rm trying to 
>>>>> make some headway on a dissertation on the passing novel. 
>>>>> Unsurprisingly, it’s stinted nre to thinking about our 
>>>>> prospective critical reader un passing - or perhaps just 
>>>>> a collection on Passing Matters? I’d actually like to 
>>>>> coraplete -- one of these day-s -- an essay started some 
>>>>> years ago un William Dean Howells, Nella Larsen, and 
>>>>> the passing subject as a figuration of the Racial Uncanny. 

>>>>> Why don’t we plan to have lunch or dinner to celebrate 
>>>>> our survival at the end of the semester -- and to discuss 
>>>>> the future course of our prRiect(s)? 

>>>>> regester@email.unc.edu wrote: 
>>>>>> Dear Dr. Henderson: One of my students told me that you had been 
>>>>>> a little ill so I was just expressing nay concern. Hope you are 
>>>>>> feeling better particularly at this time of the year. I look 
>>>>>> for~vard to our meeting at the end of the semester If you need 



>>>>>> me, let me know Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, May 3, 2010 8:29 AM 

Gfitter, Elizabeth <egritte@emml.nnc.edu> 

Re: Introducing Dr. Elizabeth (hitter 

Congratulations and thanks for the acknowledgement. Sincerely, Charlene 
Regester Quoting Elizabeth Gritter <egritter@email.unc.edu>: 

> Dear all, 
> I successfully defended nay dissertation, "Black Politics in the Age 
> of Jim Crow 
> Memphis, Tennessee, 1865 to 1954," and nnw have my Ph.D. in history 
> 

> I wanted to share ~v/you what I put in my acknowledgments about each 
> of you Terry -- would you please forward on to Virginia? 
> 

> thanks so much, Elizabeth Gritter 

> A number of other staff at U~,~’C-Chapel Hill forwarded this project 
> through their support. After the HistoW Department nominated me, 
> the U~,~’C Graduate School granted me a Smith Grant for transcribing nay 
> oral histories. Deborah G. Mitchum did an excellent and efficient 
> job in serving as the transcriber Beverly YVyrick and Sandra 
> Hoeflich of the Graduate School, Sarah Jonczak and Pamela Locklear of 
> the Office of the Assistant Vice Chancellor ~2~r Student Affairs, and 
> Virginia Carson of the Campus Y al[ generously provided me with 
> funding so that I could take a bus tour on the civil rights movement 
> in the South sponsored by the University of Virginia’s Travel and 
> Learn Program. In addition, Professor Doug Eyre, the former chair of 
> the Geography Department, was particularly enthusiastic about and 
> supportive of my dissertation project. African and Afro-American 
> Studies Professor Charlene Regester gave me excellent career advice 
> and generously served as a mentor during my time ~n graduate school. 
> Finally, I thank the s~ff at Davis Library. Sellers Lawrence, the 
> Interlibrary Borrowing Coordinator, and his assistant Kenny Jones did 
> an excellent job m fulfilling all my interIibrary loan requests. 
> Joe Mitchem, Thomas NJxon, and the other circulation and reference 
> desk staff were also most helpful 

> Elizabeth Grltter, Ph.D 
> HistoW Department 
> UniversiD" of North Carolina at Chapel tliH 
> egritter@email unc edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, May 3, 2010 2:55 PM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

Revi~d Schedule 

On Line Course 101 schedule[1].mht.msg 

Attached is the revised scheduled document 



FFom: 

Sent: 

To: 

Subject: 

Attach: 

Unspecified Sender 

ATT00001.thmx; ATT00002.disco; ATT00003.gif; ATI’00004.disco 

Welcome to AFAM 101, The Black Experience. The two primary objectives of this course are to provide: 

a clear understanding of the origins of the trans-Atlantic slave trade and the subsequent development 

of African-American political thought, social and economic experience, and cultural expression. 

the opportunity to develop the critical-thinking skills necessary to understand our American past. 

Students in the course are expected to draw upon material presented in the class in discussing issues of 

current and historical interest. 

The course is designed to follow a historical chronology of events and trends experienced by Africans and 

African Americans during 1441 to 1865. During this period, slavery was a major social and cultural force 

throughout the New World, and thus it is the focus of this course. We will also discuss the significance of the 

category of freedom in relation to slavery. One of the most important issues we will explore is how slavery 

became associated with "blackness" in the Americas and how current definitions of race are still 

associated with this period in western history. Note well the use of quotation marks above all quoted terms 

designed to bring your attention to terms infused with multiple meanings and which we will discuss 

throughout the course. To provide one example, the category of "free" black in the United States had many 

meanings throughout American history, but it rarely, if ever, connoted the same type of "freedom" that was 

enjoyed by most European Americans. 

Many of the issues we will discuss are controversial both in terms of history and politics; please feel free to 

share your opinions in an open and non-confrontational manner. It is important to be respectful to your 

peers. 

Required Texts and Materials 

Four texts and a few films!dvds are required for this course. You can access the films!dvds through 

appropriate sources. 

African Americans in the Colonial Era: From African Origins through the American Revolution, 

third edition, 2010, by Donald R. Wright 

The Wright reading is an excellent synthesis of the best current scholarship on the 

experiences of African Americans in the slave trade, early and late colonial 

America, and the revolutionary periods. 

° Ar’n’t ! a Woman? Female Slaves in the Plantation South, revised edition, 1999, by Deborah Gray 

White 



This important study of enslaved African American women examines labor,          resistance, 

sexuality, culture, and family. White argues that women experienced slavery differently than men and 

she explores the stereotypes and realities of female bondage. 

Jubilee by Margaret Walker, (Boston and New York: Houghton Mifflin, 1966), First Mariner Books edition, 

1999 

This fictionalized account of slavery will be utilized as the primary source for developing your argumentative 

paper for this class. The strength of this work is that provides multiple perspectives of slavery from that of 

slaves, free blacks, white plantation owners, and poor whites who did not own slaves. Because of its utility 

in providing multiple perspectives, you will be required to develop your own argumentative critique of the 

novel based on what you have learned in the course. 

The Classic Slave Narratives 2002 reissue by Henry Louis Gates. 

This compilation includes the narratives of Harriet Jacobs, Frederick Douglass, and Olaudah Equiano. As 

these narratives are part of the course requirements, it is recommended that you purchase this book so that 

you will have a printed copy of these readings. Reading these first hand reports is central to obtaining a 
better understanding of how enslaved persons negotiated their experiences, endured the degradation of 

slavery, and asserted their humanity in spite of overwhelming circumstances. 

You can order these texts and materials from Friday Center Books & Gifts at the Friday Center either .o.~!!!.~e." or by using the..b.o..o.~..9.r..d...e..r...f..o..r.~.!. 

NOTE: Alternatively, these narratives can be found online at the links below. 

Supplemental Materials and Web Sites 

There are thousands of excellent articles and books about the New World Black experience and a growing 

number of Web sites with links to primary source material as well as analyses. 

The Stone Center iibrary~ at UNC has created a very useful Web site for scholars and students who are 

interested in researching and reading about the African Diaspora. 

Students who would like a more comprehensive "textbook" are strongly encouraged to use one of these 

excellent resources, available in most libraries and bookstores: 

The African-American Odyssey (Volume 1 ), fourth edition, 2007, by Darlene Clark Hine, William C. 

Hine, and Stanley Harrold 

From Slavery to Freedom: A History of African Americans, 9th edition, 2010, by John Hope Franklin 

and Evelyn Brooks Higginbotham 

If there is a particular topic that fascinates you about Black American history, please contact me for further 

sources. 

Here are some other useful African-American history Web resources. This is just a start! 

~[~}~!~!:~.~.~.~.~.~.!:~!#::t!~]~)1g.g.#.~.g~.~.q~!~#.!.@.~:.(t~!!~i~.~.~.=~R~!£~.s.L~.~!‘~.,,.!~!~ .P.,.¢R~!.~;!. is a vast and interesting 
collection of illustrations, aR work, maps and photographs of the slave trade and slave~ in the U.S. 

and Latin America. 
The American Anthropological Association’s "~#~f!~.f!£~.q.~3..~gR#.’~. discusses the controversial history 

and (mis)u~ of the term. 
The full te~ (and analyses) of the ~q#.~.#.(#.~g.O..g.[.~!3@4£~[;t~t~P..dq.. Were all men really created equal in 

1776? 

The full text (and various analyses) of the Constitution of ~he United o ........ A close reading will let you 

see the debate about slavery (and, more generally, race) that is encoded in the three-fi~hs 

compromise. Also look at the .~.~!.~LB.~h~ and ~.~R~t31~t3~&.~..~.~/~, which include the 13th 

Amendment that actually ended legal slave~ in the United States (Amendmen~ 14 and 15 are 

relevant to this cour~ as well). 



The Library of Congress has mounted an excellent site on the Amistad case with many useful primary 

sources. 

Amedcan Slave Na~,~atives have been collected by the WPA and archived by the University of 

Virginia. 

The text of the !~¢~!..~.~t~.X:..~#.l?.[~.~:~!. decision issued by the Supreme Court in 1857. 

A screech b~v Ab~aham Lincoin on the Dred Scott decision. 
The full text (and an analysis) of the .E.-..;.m..~!Bc!!##.~!9.r)...l~.~#.#.[~!..;.m.~!:~!£q. This is useful when considering what 

really ended slavery in the United States. 

An excellent documentary overview of African-American life can be found at A~ricamAmerican 

Course Requirements 

ReadingsfDiscussion Forum (10% of final grade) 

It is critically important that you complete the readings before the start of the lesson. The online discussion 

forum allows you to work at your own pace (within reason) and at the hours you choose; however, it also 

means that there is no one watching over you, so you must take responsibility for completing all work by the 

due date. The readings are at the center of the course, and the discussion forum is the way for you to share 

your ideas about these readings with your classmates and your instructor. You will only achieve the full 

experience of this course by actively participating in the discussion forum which represents 10% of your 

final grade. 

To get full credit for the discussion forum part of the course, you must specifically address one of the issues 

presented for discussion, and you must accomplish this task in a timely manner in the week it is assigned. It 

is not helpful to respond to topics that are weeks old and late postings will not be accepted. I expect you to 

interact with your fellow students; respond to at least one classmate’s posting every week by reading their 

posting and responding to them with the intent of promoting a dialogue. Specifically, each week you should: 

]. post a response to a discussion question by Tuesday 

2. respond to a classmate’s posting by Friday. 

In other words, to be successful in this part of the course, you must make two different types of responses in 

the discussion forum each week. The discussion forum is one of the most exciting things about taking a 

Web-based course, so use it to its fullest potential. 

Your discussion forum postings will not be graded based on spelling and grammar (within reason), so feel 

free to write informally and often. Remember, however, that these postings will be read by everyone in the 

class, so please keep them clean and respectful. 

Course EssaystE×ams (20% of course grade each) 

In order to assess your progress throughout the course, you will be required to submit three 1,500 word 

essays which include: Essay 1, Midterm Exam, and Final Exam. Essays and exams should include direct 

quotations and information from the course readings to support the development of issues and ideas. Make 

sure to note the dates that the essay assignments become active and when they are due. After the due date 

the link to the essay/exam assignment will no longer be active. Detailed instructions on the expectations for 

eesa.~:~ are available. Please read all instructions carefully! 

o Course Paper Assignment (30 ’/o) 

Each student is required to submit a paper which will be based on Jubilee. This paper serves an extended 
essay 3 and is worth some 30% of your total grade based on your reading of the novel and understanding 

of the slave experience. 

Sep 7 Essay 1 

Oct 4 Essay 2/Midterm Exam 

Nov 8 Essay 3!Paper 

Dec 13 Essay 4/Final Exam 



Honor Code 

All work in AFAM 101 falls under UNC’s Honor Code.. If you have any questions about whether your usage 

of sources is acceptable, please contact me. 

Charlene Regester, PhD 

Welcome to AFAM 101 online! My name is Charlene Regester, and I will be your instructor for the course. I 

received my BA, MA, and PhD from UNC-Chapel Hill and also completed a post-doctoral fellowship atthe 

University. While in graduate school, I served as a teacher’s assistant to the former chair of the Department 

of History who also served as the chair of African and Afro-American Studies, which led to my interest in the 

black slave experience. The assistantship provided my early training for teaching this course. My specific 

area of research focuses on early black film history, and I have a forthcoming book, African American 

Actresses in Cinema, 1900 to 1960. Because of the growing interest in black film history, I have traveled to 
London, England; Barcelona, Spain; and Glasgow, Scotland, in addition to a number of cities in the United 

States, and I have appeared in several documentaries exploring the black cinema experience. I am a native 

of Chapel Hill, North Carolina and am very involved in the community, including my membership in the 

Chapel Hill Historical Society. My interests include screening a wide range of films, particularly those from 

the pre-1950s era, but also contemporary films to determine how the past informs the present. 

Course Mechanics 

Some of your class components (announcements, discussion forums, exams) are accessed through a 
software package called Blackboard, and you will need to Iogin to Blackboard using a unique identifier 

known as your UNC Onyen (Only Name You’ll Ever Need) and Onyen password. 

If you do not already have a UNC Onyen, go to the ~!.~!~!..!..,’.:..,.~.!?..~)~. and follow the instructions for 

creating an Onyen. If you have an Onyen but have forgotten it (or the password), you will find help on the 

There is a link to the Blackboard site in the gray navigation bar at the top of every page in this course. Click 

on that link, and then use your Onyen to Iogin to Blackboard. Click on the "AFAM 101 CCO" link and you will 

see navigation buttons on the left labeled Announcements, Discussion Forum, and so on. 

If you experience problems accessing Blackboard, this is what you should do: 

If you do not already have a UNC Onyen, go to the ~ ~’~"eb site and follow the instructions for 

creating an Onyen. 

If you have an Onyen but have forgotten it (or the password), you will find help on go to the 

If you have your Onyen but can’t log in to Blackboard, ~ntsct ~t.O.~..~.~ at the Friday Center, 

If you can log in to Blackboard but can’t find this course listed, contact ~.~..~.~.~. at the Friday 

Center. 
If you can’t locate an exam or discussion forum in Blackboard, contact the ~.!9~(#.#.~.9.~3.~3.L.~.f!~913~:. 

If you have other technical problems while using Blackboard, contact Blackboard Help (use the Help 

bu~on ~n Blackboard, or call 919-962-HELP). 

Library Services and Resources ~i~c~udi~g e=reserves} 

Students enrolled in Carolina Courses Online have access to the UNC Library System. Visit Distance 

.~#t,j.~.~#.!i.9.B...l~.i!#t:#[y...[~..~.W.i~:~.~. to access a wide array of online services and resources including e-reserves, 

online databases, online journals, online books, and live help with research and library access. 

Most online resources require you to log in with your Onyen and password. If you have any trouble finding 

the resource that you need or logging in to a resource, you can contact the library through the contact 



information at Distance Education Libra~,i Services. You can chat live about your problem, or send an e- 

mail to request assistance. 

E-mail 

All communication from your instructor will go to your UNC Onyen e-mail address (the one that appears 

when you post to the discussion forum). Off-campus users can access their UNC e-mail using 

You can have your e-mail forwarded to a different e-mail address by clicking "Forward e-mail" at the Onven 

We strongly recommend that you use your UNC e-mail account for all e-mails regarding your 

course. Hotmail users should be aware that Hotmail will block messages sent from within Blackboard 

because Blackboard uses "blind carbon copy" to protect privacy. If you forward your mail to a commercial e- 

mail service provider (yahoo.com or msn.com, for example), messages from your instructor, Friday Center 

staff, or other students may be delayed because these service providers sometimes place temporary 

blocks on messages originating from universities. If you are using a commercial e-mail service provider, the 

e-mail links in this course may not work for you. Please add the following to your e-mail address book: 

Friday Center staff    stuserv@unc.edu 

Instructional Designer jfgiroux@email.unc.edu 

It is extremely important for you to save copies of any work you send to me via e-mail. If I don’t receive your 

work, you must have a duplicate copy, indicating the date sent, to prove that you submitted the assignment 

on time. It is your responsibility to maintain copies of your sent e-mails, as there is no way to guarantee 

that any e-mail message will be delivered. 

Please check your e-mail software to see how it manages sent and saved messages. Some software 

automatically deletes messages one month after they have been sent; others only save messages if they 

are filed in folders; others save messages received but not those sent You may need to send yourself a 

copy of your e-mailed assignment at the same time you send it to me, or you may need to print a copy of the 

e-mail message and any attachments to keep in your paper files. No matter how your system works, make 

sure you know how to save a copy of all work that you submit to me and that you save the copy for several 

months beyond the end of the course. 

Other Questions 

Contact me with questions regarding the content of the course and your progress. There is an e-mail link to 

your instructor at the top of every lesson page. Please include "CCO AFAM 101" in the subject line of your 

e-mail. 

Contact the instmctionai Desic~ne.r at the Friday Center about problems with this Web site, including bad 

links. 

If you have any logistical questions as you work through the course (enrollment, Onyen, credits, withdrawal, 

and so on), contact the ;~tudent ~eP~’ices staff at the Friday Center for Continuing Education (phone 919- 

962-1134 or 800-862-5669). 

Course Schedule 

Aug 24-29 

Aug 30-Sep 5 

Sep 7-12 

Sep 6 

Sep 7 

African History and Cultures 

Structure of the Trans-Atlantic Slave Trade 

The Middle Passage 

Labor Day Holiday 

Essay 1 due 
link available in Blackboard Aug. 30 



Sep 13-19 

Sep 20-26 

Sep 27-Oct 3 

Oct 4 

Less~en 
Oct 4-10 

Oct 11-17 

Le~son ~ 

Oct 18~31 

Oct 20-25 

Nov 1-7 

Nov 8 

Le~son 1 ~ 
Nov 15-28 

Nov 29-Dec 8 

Nov 24-26 

Dec 13 

The Origins and Development of Slavery in Early Colonial North America 

Development of African American Identities 

Reading Week 

Essay 2 due/Midterm 
link available in Blackboard Sep 20 

Personalized Accounts of Slavery in the New Republic 

Personalized Accounts and the Southern Experience 

Black Slave Women 
Two Week Lesson 

Fail Break 

Family Life and the Slave Experience 

Essay 3 Jubilee Paper due 
link available in Blackboard Oct 26 

Free Blacks Befot~ the Civil War 

Resistance 
Two Week Lesson 

Abolition and Abolitionist 

Thanksgiv#~g Holiday 

Essay 4 (Final Exam) due 

link available in Blackboard Dec 6 

A Fina  Note From Your  nstructor 

I have been teaching online for only one year and I always enjoy the ability to connect with students through 

the virtual classroom. The discussion forums are an important part of your ability to interact with one another 

and so I tend to not "say" much in the forum, though I read it almost every day with great interest. You are 

always welcome to email me at any time with questions, comments, or concerns about the course. Unless I 

am traveling, I try to respond within 24-48 hours. Occasionally, my spam filter catches messages it 

shouldn’t, particularly if you e-mail me from a non-UNC account. Please e-mail me again if you haven’t 

heard from me within a reasonable period of time. I’m looking forward to a great semester with all of you. 

Try to connect with one another in the discussion forum and always ask for what you need from me. 

Lesson 

Course author: Tim McMilian 

Current revision by: Charlene Regester 

© University of North Carolina at Chapel Hill 

Last updated: December 22, 2009 

Send comments and questions to f~i~÷ntel-~}unc,ed~l. 
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AFAM 101" The BMck Experience 

Lesson 8: Black Slave Women 

October 18-31 

October 20-25 is Fal! Break. 

Lesson Objectives 

After completing the readings for this week, you should be able to: 

explain how studying the experiences of enslaved women helps in understanding some of 

the interconnections between race and gender in American slave society 

describe the Jezebel and Mammy stereotypes; explain why they were created, when, and by 

whom 

explain some of the realities for bondwomen that provided the origin for these stereotypes 

discuss the differences between female and male experiences of slavery, the female slave 

life cycle, the importance of the female slave network, and the relationships between men 

and women in slave families. 

Required Reading 

White, Deborah Gray, Ar’n’t I a Woman? Female Slaves in the Plantation South (New 

York: W. W. Norton, 1999), Chapters 1 - 5, pp 3-160 

¯ Jubilee, pp 199-312. 

Discussion Forum A signment 

Post your response to two of the issues below by Tuesday. Post a response to at least one of your 

classmates’ postings by Friday. 

1. According to White, how did the lives of enslaved women differ from those of enslaved 

men? 

2. Looking back through the readings, how did the experiences of women change over time, 

from the early colonial era through the antebellum period? 

3. According to White, why did slave owners create the Mammy and Jezebel stereotypes? 

What purpose did each of these stereotypes serve? (Do you think these stereotypes 



persist today? Talk about this after you have a clear understanding of the first two 
questions.) 

Lesson 9 

© University of North Carolina at Chapel Hill 
Last updated: August 12, 2009 

Send comments and questions to 
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AFAM 101: The BMck Experience 

Lesson 9: Family Life and the Slave Experience 

November 1-7 

Reminder: E~say 3 (Jubilee Paper) is due on Nowmb~r 8. (Guidelines for the paper will be 

available as a link in Blackboard on November I at 8 am.) 

Lesson Objectives 

After completing the readings for this week, you should be able to: 

¯ understand the importance of family to Americans who were enslaved 

¯ identify some of the family roles that men and women assumed within slavery 

¯ describe the pressures and challenges that the enslaved experienced to maintain families 

¯ discuss how Frederick Douglass adapted to and described the slave experience 

t~..~..~.~. 

Required Reading 

Blassingame, John W. The Slave Community: Plantation Life in the Antebellum South 

(N.Y.: Oxford University Press, 1979), Chapter 4: "The Slave Family" pp 149-191. 

Douglass, Frederick. Narrative of the Life of Frederick Douglass An American Slave 

(1845), pp 3-153. 

Discussion Forum Assignment 

Post your response to two of the questions below by Tuesday. Post a response to at least one of 

your classmates’ postings by Friday. 

1. What do the slave narratives!autobiographies like those of Charles Ball, Harriet Jacobs and 

Frederick Douglass have to say about family life and pressures under slavery? 

2. How did Douglass in particular create a sense of identity in view of the constant disruption of 

his family life? 

3. How does Ball, Jacobs, and Douglass’ description of family life conform to or conflict with 

Deborah Gray White’s discussion of family. 

Lesson 10 
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Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, May 5, 2010 10:20 AM 

ttenderson, Mae G <hendersm@email.unc.edn> 

Re: Meeting Next Week 

Dear Mae: I am giving a final exam today at 4pm but I ~vill be 
submitting my grades tomorrow Therefore, do you want to try to meet on 
Friday for lunch to discuss our project and the path that we intend to 
pursue over the summer. I really think that we are close to the end and 
could submit this project by the middle or end of the summer. Let me 
know- if you want to schedule for Friday of this week -- same time and 
same place. I stalt stammer school on Tuesday. Sincerely, Charlene 
Regester Quoting Mae Henderson <hendersm@email uric edu>: 

Hello Charlene, 

Next Friday (April 30th) sounds good -- and Southern 
Season it is[ What time do you wish to lneet? mae 

regester@email uric edu wrote: 
>> Dear Mae: Since my last class meets next Tuesday do you want to 
>> schedule a lunch meeting un Thursday or Friday of next week at 
>> Suuthern Seasun. My exams are scheduled ~2~r the folluwing week on 
>> May 3rd and May 5th. ’]’hen Summer Schuol starts May 1 lth so next week 
>> wurks best 12~r me. Let me know so we can update on where we are with 
>> the critical reader. This will give me some focus abuut what I need 
>> tu wurk on while enrulled in Summer Schuol. Hupe things are going 
>> well. Sincerely, Charlene Regester Quoting Mae Hendersun 

>> <hendersm@email unc edu>: 
>> 

>>> Hellu Charlene, 

>>> Thanks very much for yuur kind inquiry. Yes, I was somewhat 
>>> under the weather earlier during the week, but am much 
>>> better nuw I, tou, am awaiting the end of this semester, 
>>> and a return to Baker and, perhaps, uther prujects 

>>> It’s nuw almust 12 midnight un Saturday, and I’m trying tu 
>>> make sume headway un a dissertation on the passing nuvel. 
>>> Unsurprisingly, it’s started me to thinking abuut our 
>>> prospective critical reader un passing -- ur perhaps just 
>>> a cuHection on Passing Matters? I’d actually like to 
>>> cumplete -- one uf these days -- an essay started sume 
>>> years ago un William Dean Huwells, Nella Larsen, and 
>>> the passing sut~ject as a figuration of the Racial Uncanny. 

>>> \rV‘hy don’t we plan to have lunch or dimmer to celebrate 
>>> our survival at the end of the semester - and to discuss 
>>> the future course of our project(s)? 

>>> regester@email.unc.edu wrote: 
>>>> Dear Dr. Henderson: One of my students told me that you had been a 
>>>> little ill so I was just expressing my concern. Hope you are 
>>>> feeling better particularly at this tirne of the year. I look 
>>>> forward to our meeting at the und of the semester. If you need me, 
>>>> let me know. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charleue B <regester@email.unc.edu> 

Thursday, May 6, 2010 12:58 PM 

New Associate Professors <uewassocprofessor@li s~tserv.unc.edu> 

Re: [newassocprot~ssor] Associate Professors Progrmn 

Dear Carole: Regarding the seminar meetings for ne~vly tenured associate 
proferssors, I indicated that I could meet on Mondays at 3, 4, or 5pm.; 
Thursdays 3, 4pm; and Friday 3, 4pm The message received did not 
indicate how frequently we ~vould need to meet because I really need 
time to focus on my writing and with the demands of academia this has 
been the biggest obstacle for me -- committes, meetings, email, 
conferences, night lectures and campus events I prefer evening 
meetings because I reserve mornings, when I am not teaching, for 
working on my- research Finally, I welcome the opportuni~z to engage 
with other scholars and receive feedback on my work as long as I have 
time to produce my scholarship Hope that nay message has not been too 
detailed and I look forward to hearing from you Sincerely, Charlene 
Regester Quoting Carole Blair <cblairl @email.unc.edu>: 

Greetings! I hope the end of your semester is going well (or at least 
as ~vell as they ever go’.). 

And a tar@ congratulations for having been promoted and tenured over 
the past year +. 

As Bill Andrews iN2~rmed you a couple of weeks ago, he has asked me to 
facilitate the Associate Professors 
Program, which will start up next fall. I’m very excited about 
getting together with you and for us all to get 
to know one another. I eagerly accepted this assignment, because I 
think it’s extremely important--I wish I 
had had a similar program, since I remember being sort of at loose 
ends, refiguring priorities, a bit uncertain 
about all the new obligations, etc., after I got tenure. 

Rather than wait until the fall to try to pull together a schedule, I 
hope we can figure out a regular meeting time 
for next semester I’d like to begin the year with a first meeting 
and social event at my home I don’t have an 
exact date yet but hope it can be very early in the new semester 
Thereafter, we’ll meet regularly to discuss issues, 
share research ideas, set goals, plan projects, and so forth. The 
"and so forth" means that rm perfectly willing to 
work with your ideas and to figure out at the outset what would be 
use[~ul for you in the program 

So, I’d like to ask you to do two things First, if you have ideas 
about what you would find most useful, issues that have 
come up for you since your promotion, etc., please feel free to emai[ 
me back anytime you’d like, so that I can begin 
working on an agenda for the group. Also, since the staff in 
Corcanunication Studies was kind enough to create this listserv, 
you will be able to conm~unicate with the whole group, starting in the 
fall, about relevant issues. Second, rm attaching a 
scheduling block. If you could please project your schedule for the 
fall, indicating when you should be available to meet, 
that would be great. I realize that there are some unpredictable 
~actors that may impinge, but I’m hoping we can find a time. 
There are fifteen of you who have registered an interest in 
participating, and since everyone has different schedules, I hope 
you’ll be generous about availabili~" so that we can find a tirue 
satisfactory to everyone. I did include Saturdays and Sundays 
as possible times, precisely- to accommodate busy schedules. 

Anyway, please return the schedule, just to me rather than to the 
whole listserv. And again, I look forward to working with you and 
getting to know- you in the fall semester. 

Best wishes for a wonderful surrm~er t 

Carole 

Carole Blair 
Professor, Con~munication Studies 
Adjunct Professor, American Studies 
Affiliated Facul~z, Global Studies 
Fellow-, Institute for the Arts and Humanities 
Universi~ of North Carolina 
Chapel Hill, NC 27599 US 

cblairl @email.unc.edu 

-- You are currently subscribed to newassocprofessor as: 
regester@email unc.edu. To unsubscribe 
click here: 



> h ttp :i/lists.unc.edu/u?id=28240215.6b668de20649ad5 f47e6f6bf9aef6aac&n=T&l=n ewassncprofessnr&o=26948046, nr send a blank email to 
> leave-26948046-28240215.6b668de20649ad5f47e6f6bfgaef6aac@listserv unc.edu. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Friday, May 7, 2010 10:51 AM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

Fwd: [ccofac] Grade rolls tbr Spring 2010 - Carolina Courses Online 

listse~ grade roll notice.doc 

..... Forwarded message from cbmcdonn@emai l.unc, edu ..... 
Date: Thu, 22 Apt 2010 16:45:28 -04(;0 

From: Carol McDormell <cbmcdonn@emaii.unc.edu> 
Reply-To: Carol McI)onnel[ <cbmcdonn@email.unc.edu> 
Subject: [ccofac] Grade rolls for Spring 2010 - Carolina Courses Online 

To: (;CO :[’acuity & staff <ccofac@listserv.unc.edu> 

see a~ached 

Carol McDormell 
Student Services Manager 
Credit Programs for Part-time Students 
The Friday (;enter 
Universi~ of North Carolina at Chapel Hill 
CB #1020 
Chapel tliH NC 27599-1020 

--- You are currently subscribed to ccofac as: regester@email.tmc.edu. 
To unsubscribe send a blank email to 
leave-26864118-20384470.87a466e36dSe79f2eaf6919b64fcc286@listserv.tmc.edu 

..... End forwarded message ..... 



UNC 
TI-IE X,VILLIAM AND IDA FRIDAY 

CENTER FOR CONTINUIN:G EDUCATION 

April 22, 2010 

~’~t CltAPEL ItlLL 

Memo To: Carolina Courses Online instructors teaching Spring 2010 

Memo Fr: Carol McDonnell 
Memo Re: Emailing Grade Rolls 

The end of the session is next week and it’s time to start preparing for reporting of final grades. 

You will be receiving electronic rolls (emailed from our office) instead of receiving them in the 
mail. You will receive your student rosters via an e-mail message within the next few days from 

Jody Cashion’s. Please email the grades back to her as soon as possible after the final exam so we 
can get them to the University Registrar 72 hours after the final. 

You are certainly welcome to come by our office and complete your roll yourself, but we’d like to 
keep them at our office to make sure they get delivered to the registrar in a timely manner. 

Important points about specific grades: 
(1) Regular Grades 

Instructors report final grades on the Official Class Roll and Grade Report. 
Every registered student must have an appropriate grade designation (no blanks). 
If a student did not show up for the final examination or has not been attending 
classes, a grade of "AB" or "FA" must be assigned. 

(2) Temporary Grades 
"IN" Instructors should assign an "IN" where the student took the final examination but did 
not complete some other course requirement. The student could pass the course if the 
assignment was completed. The "IN" is computed as an "F" in an undergraduate student’s 
GPA. For undergraduate students, an "IN" is changed automatically to an "F*" if the grade 
is not cleared by eight weeks into the next regular semester. For graduate students, an "IN" 
will revert to an "F*" (administratively assigned grade) if the grade is not cleared within one 
year from the original examination. 

"AB" Must be given to a student who did not take an exam regardless of the reason, but 
might have passed the course had they done so. The "AB" is computed as an "F" grade in an 

undergraduate student’s GPA. For undergraduate students, an "AB" grade is changed 
automatically to an "F*" if the grade is not cleared by the last day of class in the next 
regular semester. For graduate students, an "AB" will revert to an "F*" (administratively 
assigned grade) if the grade is not cleared within one year from the original examination. 

Student Services 800-862-5669 fax 919-962-5549 



"FA" Failed and absent from exam. The FA grade is given when the undergraduate student 
did not attend the exam, and could not pass the course regardless of performance on the 
exam. This would be appropriate for a student that never attended the course or has 
excessive absences in the course, as well as missing the exam. 

Instructors report the removal of a temporary grade on the Official Report of Grade Change 
or Change of Temporary Grade Form. Temporary grades of "IN" (Incomplete) and "AB" 
(Absent), unless assigned in error, are recorded as a part of the official record, but are not 
reflected on a student’s external official transcript after conversion to a permanent grade. 

The entire policy memo can be found at http:!!regweb.oit.unc.edu!resources!rpm24.php 

Please let me know if you have any questions. 

Carol McDonnell 
Student Services Manager 

Student Services 800-862-5669 lax 919-962-5549 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, May 10, 2010 12:38 PM 

@aol.com 

[alii cain- and- afar- american- studies- faculty] [F wd: Arizona Legi slature Passes Bill Banning Ethnic Studies Programs] 

Arizona Legislature Passes Bill Banning Etlmic Studies Progrmns.eml.msg 

..... Forwarded message l~com klcaldwe@email unc edu ..... 
Date: t"ri, 07 Mi~y 2010 16:17:40 -0400 
From: Kia Lilly Caldwell <klcaldwe@email.unc.edu> 

Reply-To: Kia Lilly Caldwel[ <klcaldwe@email.unc.edu> 
Sut~iect: [african-and-afi-o-american-smdies-t’aculty] [Fwd: Arizona 
Legislature Passes Bill Banning Ethnic Studies Programs] 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep< unc.edu> 

Kia Lilly Caldwell, Ph.D. 
Assistant Professor Department of Afi-ican & Aft-o-American Studies 
CB 3395, 208 Battle Hall 
UNC-Chapel Hill 
Chapel }{ill, NC 27599-3305 Phone: 919-962-0539 

http ://w~vw unc.edu/deptsiafi-iafam 

My publications are available at: 
http://rutgerspress.rutgers.edu/acatalog/ Negras in Brazil 2674html 
http:/iwww.palgrave-usa.comicatalog/product.aspx?isbn 0230619851 

--- You are currently subscribed to 
african-and-afro-american-studies-faculO" as: regester@email.unc.edu. 

..... End forwarded message ..... 



Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Monday, May 10, 2010 12:47 PM 

McMillan, Tim <tjm 1 @email. unc.edtr> 

Fwd: [ccofac] Summer CCO course enrollments 

..... Forwarded message from tim sanford@uaac edu ..... 
Date: Mort, 10 May 2010 09:43:59 -(NO0 
From: "Timothy R. Sanford" <tim sanford@unc edu> 

Reply-To: "Timothy R. Sanford" <timsanford@unc.edu> 
Subject: [ccofac] Stammer CCO course enrollments 

To: CCO facul~ & staff <ccofac@listser~ uric edu> 

(;(20 Instructors - 
We appreciate your teaching a course through CCO this summer Classes 
start tomorrow as I am sure you are aware. So far registrations are 
doing well, but let me remind you that we’H be checking enrollments at 
5:00 tomorrow for any courses that do not have at least 3 students 
registered. Then on Wednesday, the second day of classes, we’ll be 
checking enrollments again at 5:00 to see if any courses do not have at 
least 6 students registered We do make e×ceptions on both days if 
there are good reasons to go ahead with a course, but we hope that all 
of your courses will have sufficient enrollments. 

If we do have to cancel any courses, I will notify,! the instructors by 
e-mail, and then we will contact the students to let them know and to 
see if they would like to shift to another course. I hope we don’t 
have to cancel any courses this summer because I know how much effort 
you have put into getting your course rea~dy. Plus, we know it is 
disruptive to students to have their course canceled at the last m~nute. 

Please realize that UNC allows late registration for classes through 
Wednesday, so there may be some students joimng your classes late. I 
know this can be a problem in your course, but I ask that you work with 
an?’ such students as best you can to bring them up to speed in your 
course despite their late registration. 

Best wishes to you %r a good summer and I hope your courses go well! 
Tirn Satfford 

Timothy R. Safford, Ph.D. 
Asso. Dir., Credit Programs 
Adjunct Asso. Pro£, Info& Lib. Sci. 
CB# 1020, Friday Centcr 
UNC-Chapel Hill 
Chapel Hill, NC 27599-1020 
919-%2-2644, fax 919-962-5549 

--- You are currently- subscribed to ccofac as: regester@email.unc.edu. 
To unsubscribe send a blank email to 
leave-26966735-20384470.87a466e36dSe79f2eaf6919b64fcc286@listsc1~.unc.edu 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, May 10, 2010 4:00 PM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

Re: On-Line Class 

Dear Tim: I think that for our purposes it needs to be inserted in the 
Middle Passage. When you get to resistance, maybe you can ask them to 
reflect on the earlier film of the Amistad Have a good trip and hope 
to see you when you return. More importantly, I hope that I will have 
completed nay assignments because I do not want us to miss the deadline 
Sincerely, Charlene Regester Quoting tjml <tjml@email.unc.edu>: 

Hi Charlene -- 

I think watching Amistad all at once works too. Do you think that should be 
during the middle passage or resistance? (I think I~fiddle Passage.) I’ve 
got about half of your revisions edited and will be finished by the end of 
the week. I’m going to Greenville tomorrow for Mother’s Day so that’s a 
day away from the computer. 

Have a good first day of stammer school and I’ll see you around 

Tim 

On Mon, 10 Miay 2010 15:39:26 -0400, regester@email unc edu wrute: 
>> Dear Tim: Currently, I am wurking on the assignments and wil[ furward 
>> in the next few days I was alsu thinking about the Amistad and believe 
>> that may be we shuuld nut d~vide the film into twu sections. Let them 
>> see it all at unce. Yuu can let me know what yuu think. Sincerely, 
>> Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, May 12, 2010 8:12 AM 

Toone, Damon E <dtoone@admissions.unc.edu> 

RE: Camp Carolina Schola~cs Request 

Dear Damon: Since I am teaching two classes in Summer School, the best 
time to meet with me will be on Fridays from 11:30-12:30. I will be 
holding office hourse during this time in 204 Battle Hall Sincerely, 
Charlene Regester Quoting "Toone, Damon E" <dtoone@admissions.unc.edu>: 

Dr. Regester, 

You may have just made my day’. 

I will contact you and discuss this to ensure that you are 
comfortable. There is no ~vay that I would have you involved with 
Avatar[ I am definitely interested in your thoughts and suggestions. 
I am biased to "Carmen Jones" from your class. The passing of Lena 
Home brings a few- choices to mind Of course, there are more 
contemporaW movies that the students may know. 

Can you tell me a good time to contact you? 

Damon 

..... Original Message ..... 
t;rom: regester@email.unc.edu [mailto:re~ester(~r!email.unc.edu] 
Sent: Mnnday, May 10, 2010 1:57 PM 
To: Toone, Damon E 
Subject: Re: Camp Carolina Scholars Request 

Dear Damon: I received your request and might be interested in doing 
this for you but we need to decide on a film Why Avatar since I work 
on race and cinema. I will only consent to the extent that what you are 
asking me to do coincides with my own research I am starting summer 
school tomorrow perhaps we can meet later to discuss further in person 
Sincerely, Charlene Regester Quoting "Toone, Damon E" 

<dtoone@admissions.unc edu>: 

>> 

>> Dr. Regester 
>> 

>> Hello again[ Happy End of the Semester to you. 
>> 
>> Dr. Regester, you know how much I, my wife and several of my Camp 

>> Carolina Scholars Counselors valued your class on Black Film because 
>> I’ve shared this with you ever?" year I am simply reaching out one 
>> last time to see if you’d be willing to teach a raock version of the 
>> class with movie and discussion this year for Camp Carolina Scholars 
>> 2010 (J~e 27-Jane 29). It’s looking like the Office of 
>> Undergraduate Admissions will rent the Varsi~ Theatre for "movie 
>> night" for the students and while I am OK with showing Avatar or 
>> something entertaining, I really want the students to be entertained 
>> and think. 
>> 

>> I promise not to bother again for Camp Carolina, but monl raised me to 
>> be persistent and I wanted to check in one more time. Please let me 
>> know good or bad news soon. 
>> 

>> Have a blessed day! 
>> 

>> Damon E. Toone ’94 
>> Senior Assistant Director of Admissions 
>> Office of Undergraduate A&nissions 
>> University of North Carolina at Chapel Hill 

>> CB# 2200, Jackson Hall 
>> Chapel Hill, NC 27599-2200 
>> Phone: (9191966-3985 
>> Fax: (919) 962-3045 
>> 

>> Today’s University of North Carolina News? Click 
>>here.<http://ww~biz~urna~s.c~rdtrian~e/st~ries/2~/~4/~5/dai~v37.htm~?ana from rss&utm source feedburner&utm medium feed&utmcampaign Feed%3A+bizi triangle+% 
28Triangle+Business+Journal%29> 
>> 

>> 

>> 

>> 

>> 





AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: 11:30-12:30 Friday 

Summer 2010 
Meeting Time: 11:30-2:00, M-TH 
Meeting Place: 105 Gardner 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significant contributions to fihmnaking. They 
have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contributed to the growth and development of the cinema industry, rarely have their efforts been recognized or 
their contributions to the filmnr~king industry been noted. Fihn lfistories often exclude the African American in their reporting of 
cinema history or provide minimal coverage of the African American and his involvement in this industry. Thus, AFAM 276 is a 
critical, historical, and theoretical exanfination of the African American in cinema 1¥om the 1900s to the present. Tiffs examination will 
seek to analyze their role in cinema; will explore how stereoUpical representations of African Americans developed; and will 
investigate the efforts of a number of African American actors and actresses who sought to overcome these representations. This 
examination is essential to understanding the black experience in the United States. It is well known that the media is an integral part of 
American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and cultural diversity. 
Therefore, examining the role of the African American and their representations in cinema will serve to provide a better understanding 
of the black experience in American society and will serve to provide a better understanding of the role of the media in influencing 
attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the cinema industry 
and to reveal how blacks were initially portrayed on the screen. The emergence of all-black cast films from 1910 to 1920 are examined 
to determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast films 
produced from 1920 to 1930 are examined "to determine why these :films increased in popularity and why black film stars began to 
emerge. African American screen images in cinema from 1930 to 1940 are examined to reveal how the black image began to change 
from that of a subservient to a more assertive and humane individnal. Representations of African Americans from 1940 to 1950 are 
examined to determine how and wl\y black entertainers, particularly musicians, began to dominate the screen. Fihns produced from 
1950 to 1960 are examined to investigate how the integrationist em began to influence the black screen image. The African American 
screen image in films produced from 1960 to 1970 is examined to determine how the resurgence of black pride influenced these 
representations and how this resurgence led to the development of black exploitation films. Black exploitation films are examined to 
determine their impact, to assess their decline in populari’.ty, and to investigate the subsequent demand that followed for more quality 
black fihns in the aftermath of these films. Black representations in films from 1980 to 1990 are examined to reveal how black 
comedians began to dominate the black screen image of this decade and to determine the impact new black film directors have on 
contemporary" representations of the African Americans in cinema. The emergence of "Hood Films" in the 1990s are explored to 
determine how they impacted contemporary representations of the black screen image. In the decade of 2000 through 2010, black 
cinematic represemations are examined to critique biopics, the backlash to the "hood flints" of the 1990s, and the emergence of a new 
generation of fihnmaker and screen stars. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest speakers 
(when available). Two examinations will be given during the session which include a midtenn and final exam. Students are required to 
submit two papers (5 pages in length) examining the portrayal of the African American in motion pictures. These papers must be 
completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of Style, Turabia~ etc). 

TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes. Mammies & Bucks: An Interpretive HistolW of Blacks in American Films. (Fourth Edition) 

New York: Continuun~ (2001). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smitk Valerie. Representing Blackness: Issues in Film and Video. New Jersey: Rutgers UP, 1997. 
Cripps, Thmnas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 
1. Students are required 
2. Students are required 
3. Students are required 
4. Students are required 

to read all assigned materials. 
to view all films selected for this course. 
to write two papers (5 pages) due on May 27, 2010 (PAPER I) and June 7, 2010 (PAPER II). 
to collect newspaper articles on microfilm for the first paper. 

GRADING 
Midtenn 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two examiImtions (midtenn and final) which must be taken on the date specified. 

ATTENDANCE: Class attendance is mandatory. 

CLASS PARTICIPATION: Class participation is encouraged and will influence your final course grade. 



WEEKLY CLASS SCHEDULE 
Summer 2010 

Week h May 11-13 
First Black Motion Picture 

Producers & Directors 
Reaction to "iEthnic Notions" 
Introduction of Stereotypes 
1900 - 1910 
Ethnic Notions 

Emergence of All-Black Cast 
Films 

Rise of Black Film Stars 
Nina Mae McKinney 
1910 - 1920 
Hallelujah 

Week II: May 17-20 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Josephine Baker 
1920 - 1930 
Emperor Jones 

Black Independent Filmmaker 
Oscar Micheaux 

Black Westerns 
Race Movies/Within Our Gates 

Servants and iMaids Dominate the 

Screen Image of African 

Americans 

Hattie McDaniels 

Louise Beavers 

Stepin Fetchit (Lincoln Perry) 

Eddie Rochester Anderson 

1930 - 1940 

Imitation of Life 
Entertainers as Film Stars 

Lena Home 

Bill Robinson 

Hazel Scott 

Duke Ellington 

Cab Calloway 

1940 - 1950 

Week III: May 24-27 
Decline of All-Black Cast Films 
Impact of Integration 
1950- 1955 
No Way Out 

**PAPER I DUE May 27** 

Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 

Impact of Sidney Poitier on the 

Portrayal of the African 

American Male Screen Image 

Rise of Black Exploitation Films 

1960- 1965 

Cooley High 

**MIDTERM EXAM** 

(May 31-Holiday) 

Week IV: June 1-3 
Impact of Black Exploitation 

Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grief 
1965 - 1970 
A Soldier’s Story 

Decline of Black Exploitation 
Films 

Emergence of a New Wave of 
Black Filmmakers 

Gordon Parks 
Melvin Van Peebles 
1970- 1975 

Week V: June 7-110 
**PAPER II DUE June 7 ** 
Black Comedians iRise as Film 

Stars 
Richard P~or 
iEddie Murphy 
Whoopi Goldberg 
1975-1985 

Significant Films 

The Color Purple 

1980- 1985 

Contemporary African American 

Filmmakers 

Spike Lee as Producer, Director, & 

Actor/John Singleton 

1985 - 1990 

Get on the Bus 

Do the Right Thing 

Bamboozled 

School Daze 

Jungle Fever 

Re-emergence of Black Stars 
Denzel Washington 
Halle Ber~ 
1990-2000 
Devil in a Blue Dress 
Monster’s Ball 
Training Day 

Contempora~~ Representations, 
2000 -2010 and Beyond 
New Generation of Filmmakers 
Tyler Per~~ 
Why Did I Get Married 
Ray 
American Gangster 
Crash 

Great Debaters 

Human Stain 
Precious 

**FINAL EXAMINATION: MONDAY JUNE 14, 2010 11:30-2:30"* 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, May 13, 2010 1:04 PM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

Fwd: [ccolhc] May edition of the Instructor Bulletin 

Bulletin- V7No2.pdf 

..... Forwarded message from tim sanford@unc.edu ..... 
Date: Thu, 13 2/fay 2010 09:47:58 -0400 
From: "Timothy R Sanford" <tim sanford@unc.edu> 

Reply-To: "Timothy R Sanford" <tim sanford@unc.edu> 
Su~iect: [ccofac] May edition of the Instructor Bulletin 

To: (;CO faculty & staff <ccofac@listserv.unc.edu> 

CCO Instructors - 
Attached is the new Instructor Bulletin highlighting the 

Instructor Appreciation Banquet we had 
last month We were delighted to present the Friday (;enter Excellence 
in Teaching Award to one of you, Professor 
Kimball King. If you have trouble opening the attachment or simply 
would like a paper copy of this Bulletin, 

I ust let me know and I’ll send you one 
Thanks ~2~r your continuing good work with us and, more 

nnportantly, for your students. 
Have a good summer[ 

Tim 

Tiraothy R. Sanford, Ph.D. 
Asso. Dir., Credit Programs 
Adjunct Asso. Prof., Info& Lib. Sci. 
CB# 1020, Friday Ccnter 
UNC-Chapel Hill 
Chapel Hill, NC 27599-1020 
919-962-2644, f~ax 919-962-5549 

--- You are currently subscribed to ccofac as: regester@emaihunc.edu. 
To unsubscribe send a blank email to 
leave-26985707-20384470.87a466e36dSe79f2eaf6919b64fcc286@listserv.unc.edu 

..... End forwarded message ..... 



Banquet was held at the Friday" Center 

on April 14. About 80 instructors and 
staff members attended. Kimball King, 
Professor Emeritus of English and 
Adjunct Professor of Dramatic Art at 
UNC-Chapel Hill, was awarded the 
Friday Center Excellence in Teaching 
Award. Professor King has taught drama 
and film courses through the Friday 
Center for several years. He currently 

teaches in Carolina Courses Online, Self- 
paced Courses, and in the Community 

Classroom Series. Students in his com’ses 
rave about his teaching; some even 
rearrange ~heir personal schedules in 
order to take his courses. 

A special feature of the banquet was a pre- 
sentation by Friday Center Associate Director 

Brick Oettinger entitled "Case Studies from 
the Correctional Education Program." Brick 
shared the inspirational stories of a number 
of inmates in the North Carolina prison 
system who have achieved academic and 

personal success by taking courses through 
the Correctional Education program. 

For those of you who were unable to attend 
the banquet and receive our thanks in 

person, we want you to know how much we 
appreciate your efforts to make educational 
opportunities available to nontraditional 

students ! 

UNC-Chapel Hill is shifting to a new student 
information system, ConnectCarolina, in 

the upcoming fall semester. Instructors who 
teach UNC-Chapel Hill courses will need to 
complete a brief online module on FERPA 
(Federal Educational Rights Privacy Act) in 
order to be given access to the new system. 
The FERPA training is available online 
through Blackboard at http:iiconnectcaro- 
lina.unc.eduitrainingihome/erp-training. 

html. The access code is RAM@UNC. 
Instructors are also encouraged to complete 

the "Introduction to ConnectCarolina" 
module to learn more about the new 
system. Both training modules are available 
through the same link and can be com- 
pleted in a short period of time. 

We’d like to remind our Self-paced Courses 
instructors to let both your students and the 

Frktay Center know if you plan an extended 

vacation this summer. If students don’t hear 
from you within your usual response time, 
they often contact us to find out if something 
is wrong. It is nice for us to be able to offer 
an explanation. 

Many of you continue to provide instruc- 
tion even while you are on vacation and 

away from home; we greatly appreciate your 
dedication to your students! If we can help 
by sending your correspondence assignments 
to you during those weeks you are renting a 
cabin on a lake in Maine (or wherever you 

might be), please give us the proper address 
and the time period during which you would 
like us to forward your assignments. 

In Self-paced Courses, we tally a record 
of assignments and exams that you have 
graded for payroll purposes. Whether 
you use e-mail or US mail to return your 

graded assignments, it is helpful for us to 
receive an Assignment Grading Report. This 
document provides an additional record 
for our office to check if grades are missing 
or if there are questions about your pay- 
ment. To complete the report, record the 
students’ names, assignment numbers, and 
grades on the form and mail it to our office. 
Periodically we send instructors a new 

supply of these forms, but if your supply 
runs low at any time, please let us know. 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, May 13, 2010 1:06 PM 

King, James K <jkking@email.unc.edtr~ 

Re: [ccofac] May edition of the Insm~ctor Bulletin 

Dear Dr King: Congratulations on your teaching a~vard. You were one of 
my favorite professors here at UNC dating all the way back to the 
1970s. Sincerely, Charlene Regester Quoting jkking@email unc edu: 

> Dear Tnn et all-Thanks for oIt’ering to send this 
> out Actually,although we gave each of our children a copy of the 
> banquet’s events,with the flattering write-up about my (alleged) 
> talents,we’d like to have four of these bulletins-if I’m not being 
> too gree@:one for Harriet’s scrapbook&one for each of our three 
> children.Many thanks,kimball 
> 

>> CCO Instructors - 
>> Attached is the new Instructor Bulletin highlighting the Instructor 
>> Appreciation Banquet we had 
>> last month We were delighted to present the Friday Center Excellence in 
>> Teaching Award to one of you, Professor 
>> Kimball King. If you have trouble opening the attachment or simply 
>> would like a paper copy of this Bulletin, 
>> just let me know and I’ll send you one. 
>> Thanks ]2~r your conunuing good work with us and, more ~mportantly, 
>> for your students. 
>> }{ave a good summer[ 
>> Tim 
>> 

>> Timothy R. Sarfford, Ph.D. 
>> Asso. Dir, Credit Programs 
>> Ac[iunct Asso. Prol!, Info& Lib Sci. 
>> CB# 1020, Friday Center 
>> UNC-(Napel Hill 
>> Chapel Hill, NC 27599-1020 
>> 919-962-2(M4, fax 919-962-5549 

>> --- You are currently subscribed to ccofac as: jkking@emaii.unc.edu 
>> To unsubscribe send a blank 
>> email to 

>> leave-26985707-3634615 17al b264c9ba2bl d547455621 cb4f6 f0@listserv.unc.edu 

> --- You are currently subscribed to ccofac as: 
> regester@email.unc edu To unsubscribe send a blank emai[ to 
> leave-26985779-20384470.87a466e36dSe7912eaf6919b64fcc286@iistserv.unc.edu 



On Line Essay 2 

Colonial and Revolutionary America 

Main topic: Write a well-organized, well-developed, thoughtful essay on African Americans in 

the Colonial and Revolutionary Era, answering all parts of the question and using specific 

examples or quotes from Wright where pertinent. This is an opportunity to show how much you 

have understood of the economic, political and cultural contours of this era. 

"Consideration of the origins of slavery in the English mainland colonies leads to critical 

questions about the relationship between slavery and racial prejudice: Was English racial 

prejudice against black Africans the main reason slavery began?" 

In providing your response to the above question/quotation, discuss how slaves were dispersed 

on the mainland of North America, examine how slaves responded to their enslavement process, 

and assess the role slaves played during the revolutionary era. Integrate individual accounts of 

slavery that personalize the slave experience into your response. 



AFAM 101: THE BLA CK EXPERIENCE 
SUAIMER 2010 

Dr. Charlene Regester 
Office:TBA 
Office Hours: Friday 11:30-12:30 

COURSE DESCRIPTION 

Meeting Time: 9:45 - 11:15 
Meeting PL: 105 Gardner 

This course traces the development of slavery from its beginning up to its emancipation in the United 
States in 1865 by critically examining issues surrounding race, racism, and the origins of slavery. Specifically, 
the beginning of slavery, expansion of slaver},, and later decline of slavery are analyzed to determine the impact 
that slavery had on the African American experience before 1865. 

Initially, ancient slavery is investigated to provide the historical framework for assessing how slavery 
evolved and to deconstruct many of the factors that led to its widespread development. The expansion of slavery 
in the sixteenth, seventeenth, and eighteenth centuries is further investigated to analyze the motivations 
surrounding both the longevity and expansion of slavery as many European powers became active participants 
in this trade. Of particular importance in this course is the evolution of slavery in the United States and the 
impact that this would have both internally and externally. An indepth view of the structure and organization of 
the slave trade is provided to enhance and facilitate a contemporary- view of this experience. Finally, the decline 
of slavery in the nineteenth century is explored to foster an understanding regarding its diminishing popular 
appeal as an economic labor system. Moreover, the abolitionist movement in both its structure and design is 
critiqued to interrogate how the centrality of this movement was instrumental to facilitating slavery’s demise. 
Leaders of this movement and the burgeoning free black population are treated in an effort to assess how free 
blacks attempted to improve their status and create a new life for themselves once free. Slave culture and life are 
centered in this examination to reveal how the African American experience figured into the larger American 
cultural experience prior to 1865. This examination of slavery is a comprehensive examination and draws upon 
a variety of historial sources, documents, and visual representations to reconstruct this historical period. 

The instructional method and media used in this course will consist of lectures, texts, and videos. Three 
examinations will be given during the summer session. These examinations will consist of two tests and one 
final as these three assignments constitute 3/4’s of your grade. The remaining part of your grade will consist of 
one paper, which must be completed and submitted by the stated deadline. This paper must adhere to the basic 
rules on academic style i.e. MLA Handbook of Style, Turabian, etc. 

TEXTS 
Palmer, Colin. Passageways: An Interpretive History_ of Black America to 1865. Harcourt Brace, 1993. 
Walker, Margaret. Jubilee Boston: Houghton Mifflin, 1966. 

RESER VE TEXTS: 
Blassingame, John W. The Slave Community: Plantation Life in the Antebellum South. New York: Oxford 

University Press, 1972. (Reserve Reading) 
Mullane, Deirdre, ed. Crossing the Danger Water: Three Hundred Years of African-American Writing. New 

York: Anchor Books, 1993. (Reserve Reading) 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to write a paper of approximately 5 pages in length. This paper is due on or 
before June 7, 2010 

GRADING 
2 Tests = 50% 
Paper = 25% 
Final Exam = 25% 

EXAMS 
There will be three scheduled examinations that must be taken on the dates specified. 

A TTENDANCE 
Class attendance is mandatory. 

CLASS PAR TICIPA TION 
Class participation is encouraged and will influence your final course grade. 



WEEKLY CLASS SCHEDULE 

Week I 

Week II 

May 11-14 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
Organization and structure of the 

slave trade 
Old African Blasphemer 

Sankofa 

May 17-21 
Impact of the slave trade on 
European and African Societies 

Middle Passage 
Racial slavery in North America 

during the 17th century 
Indentured servitude vs. slavery 
Development of Plantation 

Societies in the Americas 
Slave Community 
Amistad 

EXAM I 

Week III 

Week IV 

Week V 

May 24-28 
Slave Culture 
Linguistic Patterns 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
Half Slave!Half Free 

May 31 Holiday 

June 1-4 
Slave Religion 
Patterns of Resistance 
Slave Revolts 
Runaways 
Maroons 
Underground Railroad 
Legal Status of Free Blacks 
EXAM II 
Slave Catchers/Slave Resisters 

June 7-11 
June 8, 2009 - PAPER DUE 
Free Blacks 
Schools 
Mutual Aid Societies 
Aboliti on Movement 
Abolitionists 
Course Evaluation 
Review for Final Exam 
Glory 
Flight to Freedom 

FINAL EXAMINATION: Monday June 14, 2010 at 8:00 a.m. - 11:00 a.m. 



AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: 11:30-12:30 Friday 

Summer 2010 
Meeting Time: 11:30-2:00, M-TH 
Meeting Place: 105 Gardner 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significant contributions to fihmnaking. They 
have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contributed to the growth and development of the cinema industry, rarely have their efforts been recognized or 
their contributions to the filmnr~king industry been noted. Fihn lfistories often exclude the African American in their reporting of 
cinema history or provide minimal coverage of the African American and his involvement in this industry. Thus, AFAM 276 is a 
critical, historical, and theoretical exanfination of the African American in cinema 1¥om the 1900s to the present. Tiffs examination will 
seek to analyze their role in cinema; will explore how stereoUpical representations of African Americans developed; and will 
investigate the efforts of a number of African American actors and actresses who sought to overcome these representations. This 
examination is essential to understanding the black experience in the United States. It is well known that the media is an integral part of 
American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and cultural diversity. 
Therefore, examining the role of the African American and their representations in cinema will serve to provide a better understanding 
of the black experience in American society and will serve to provide a better understanding of the role of the media in influencing 
attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the cinema industry 
and to reveal how blacks were initially portrayed on the screen. The emergence of all-black cast films from 1910 to 1920 are examined 
to determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast films 
produced from 1920 to 1930 are examined "to determine why these :films increased in popularity and why black film stars began to 
emerge. African American screen images in cinema from 1930 to 1940 are examined to reveal how the black image began to change 
from that of a subservient to a more assertive and humane individnal. Representations of African Americans from 1940 to 1950 are 
examined to determine how and wl\y black entertainers, particularly musicians, began to dominate the screen. Fihns produced from 
1950 to 1960 are examined to investigate how the integrationist em began to influence the black screen image. The African American 
screen image in films produced from 1960 to 1970 is examined to determine how the resurgence of black pride influenced these 
representations and how this resurgence led to the development of black exploitation films. Black exploitation films are examined to 
determine their impact, to assess their decline in populari’.ty, and to investigate the subsequent demand that followed for more quality 
black fihns in the aftermath of these films. Black representations in films from 1980 to 1990 are examined to reveal how black 
comedians began to dominate the black screen image of this decade and to determine the impact new black film directors have on 
contemporary" representations of the African Americans in cinema. The emergence of "Hood Films" in the 1990s are explored to 
determine how they impacted contemporary representations of the black screen image. In the decade of 2000 through 2010, black 
cinematic represemations are examined to critique biopics, the backlash to the "hood flints" of the 1990s, and the emergence of a new 
generation of fihnmaker and screen stars. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest speakers 
(when available). Two examinations will be given during the session which include a midtenn and final exam. Students are required to 
submit two papers (5 pages in length) examining the portrayal of the African American in motion pictures. These papers must be 
completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of Style, Turabia~ etc). 

TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes. Mammies & Bucks: An Interpretive HistolW of Blacks in American Films. (Fourth Edition) 

New York: Continuun~ (2001). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smitk Valerie. Representing Blackness: Issues in Film and Video. New Jersey: Rutgers UP, 1997. 
Cripps, Thmnas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 
1. Students are required 
2. Students are required 
3. Students are required 
4. Students are required 

to read all assigned materials. 
to view all films selected for this course. 
to write two papers (5 pages) due on May 27, 2010 (PAPER I) and June 7, 2010 (PAPER II). 
to collect newspaper articles on microfilm for the first paper. 

GRADING 
Midtenn 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two examiImtions (midtenn and final) which must be taken on the date specified. 

ATTENDANCE: Class attendance is mandatory. 

CLASS PARTICIPATION: Class participation is encouraged and will influence your final course grade. 



WEEKLY CLASS SCHEDULE 
Summer 2010 

Week h May 11-13 
First Black Motion Picture 

Producers & Directors 
Reaction to "iEthnic Notions" 
Introduction of Stereotypes 
1900 - 1910 
Ethnic Notions 

Emergence of All-Black Cast 
Films 

Rise of Black Film Stars 
Nina Mae McKinney 
1910 - 1920 
Hallelujah 

Week II: May 17-20 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Josephine Baker 
1920 - 1930 
Emperor Jones 

Black Independent Filmmaker 
Oscar Micheaux 

Black Westerns 
Race Movies/Within Our Gates 

Servants and iMaids Dominate the 

Screen Image of African 

Americans 

Hattie McDaniels 

Louise Beavers 

Stepin Fetchit (Lincoln Perry) 

Eddie Rochester Anderson 

1930 - 1940 

Imitation of Life 
Entertainers as Film Stars 

Lena Home 

Bill Robinson 

Hazel Scott 

Duke Ellington 

Cab Calloway 

1940 - 1950 

Week III: May 24-27 
Decline of All-Black Cast Films 
Impact of Integration 
1950- 1955 
No Way Out 

**PAPER I DUE May 27** 

Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 

Impact of Sidney Poitier on the 

Portrayal of the African 

American Male Screen Image 

Rise of Black Exploitation Films 

1960- 1965 

Cooley High 

**MIDTERM EXAM** 

(May 31-Holiday) 

Week IV: June 1-3 
Impact of Black Exploitation 

Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grief 
1965 - 1970 
A Soldier’s Story 

Decline of Black Exploitation 
Films 

Emergence of a New Wave of 
Black Filmmakers 

Gordon Parks 
Melvin Van Peebles 
1970- 1975 

Week V: June 7-110 
**PAPER II DUE June 7 ** 
Black Comedians iRise as Film 

Stars 
Richard P~or 
iEddie Murphy 
Whoopi Goldberg 
1975-1985 

Significant Films 

The Color Purple 

1980- 1985 

Contemporary African American 

Filmmakers 

Spike Lee as Producer, Director, & 

Actor/John Singleton 

1985 - 1990 

Get on the Bus 

Do the Right Thing 

Bamboozled 

School Daze 

Jungle Fever 

Re-emergence of Black Stars 
Denzel Washington 
Halle Ber~ 
1990-2000 
Devil in a Blue Dress 
Monster’s Ball 
Training Day 

Contempora~~ Representations, 
2000 -2010 and Beyond 
New Generation of Filmmakers 
Tyler Per~~ 
Why Did I Get Married 
Ray 
American Gangster 
Crash 

Great Debaters 

Human Stain 
Precious 

**FINAL EXAMINATION: MONDAY JUNE 14, 2010 11:30-2:30"* 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, May 21, 2010 9:05 AM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Fwd: Re: Oscar Micheaux Stamp Unveiling June 22 NYC invitation 

micheaux_lNVITE- 1.pdf 

Dear Julius: Do you have any funds for me to attend this event? Thanks 
much for your assistance. Sincerely, Charlene Regester ..... Forwarded 
message from j mg2196@columbia.edu ..... 

Date: Thu, 20 May 2010 10:39:33 -0400 
From: Jane Gaines <jmg2196@columbia.edu> 

Reply-To: Jane Gaines <j mg2196@columbia.edu> 
Subject: Re: Oscar Micheaux Stamp Unveiling June 22 NYC invitation 

To: "Dye, N. Jane" <njdye@ou.edu> 

Dear Micheaux SCMS Special Interest Group Members and other Micheaux scholars: 
Yes, the Micheaux stamp will be unveiled here on 116th Street in 

New York, June 22. Attached find official invite to ceremony from U.S. 
Postal Service. ff you want to receive an invitation to reception 
following (mailed free from the U.S.P.S) 
please send your mailing address to: Cheiku Camara <cbc2117@columbia.edu> 

We are still working on speakers and visuals, but I do know there 
is be performed jazz score for Body and Soul (without the film). 
There are two other events, June 23 and 24, but that full info we don’t 
yet have. We hope there will be a press release early Jtme. jg 

> <mailto:office~cmstudies.orfi> 
> 

> 

Jane Gaines, Professor 
Film Program/School of the Arts 
Columbia University 
513 Dodge Hall 
2960 Broadway MC 1805 
New York, NY 10027 
FAX (212) 854-7702 
phone (212) 854-3457 

..... End forwarded message ..... 



THE UNITED STATES POSTAL SERVICE, 

COLUMBIA UNIVERSITY SCHOOL OF THE ARTS and 

HARLEM ARTS ALLIANCE 

cordially invite you to attend the 

Fi~sbDay-oFqssue ceremony for the 

C OMMEMORATIVE STAMP 

Tuesday, June 22, 2010 . 11 
Miller Theatre 
Columbia University School 
of the Arts 
Broadway and 116th Street 

New York, NY 

Please RSVP no later than 
June 17 by calling 

866-268-3243 

~ UNITED ST/~TES 
POST/~L SERVICE° 

Photo Courtesy of the State Archives of the South Dakota Historical Society, 

Columbia University 
School of the Arts 



From: 

Sent: 

To: 

Subject: 

Regester, Chaxlene B <regester@emafil.unc.edu> 

Friday, May 28, 2010 3:11 PM 

McMillan, Tim <tjml @emafil.unc.edu> 

Re: Fwd: Re: Oscax Micheaux Staanp Unveiling June 22 NYC invitation 

Dear Tim: Thursday might be better because I have papers and exams 
coming in. Have a good holiday. I really need this rest. Sincerely, 
Charlene Regester Quoting tjml <tjml@email.unc.edu>: 

Hi Charlene -- 

Either Tuesday or Thursday will work for me, I’ll be out of town on 
Wednesday. So let me know which you prefer and I’ll meet you at the Daily 
Grind at 3:30. 

Hope your Memorial Day is relaxing. 

Tim 

On Thu, 27 May 2010 15:21:39 -0400, regester@email.unc.edu wrote: 
>> Dear Tim: Thanks much for your assistance. Hope we can meet just for 
>> coffee or whatever next week at the Daily Grind. Let me know what day 
>> you would like to meet. Tuesday or Thursday around 3:30 are the best 
>> times and days since I give an exam on Wednesday. Let me know what 
>> works for you. Sincerely, Charlene Regester Quoting tjml 
>> <tjml @email.unc.edu>: 
>> 

>>> Hi Charlene -- 
>>> 

>>> I’ve nudged Julius about this. let me know if you don’t hear anything 
by 

>>> Monday. 

>>> Take care 
>>> 

>>> Tim 
>>> 

>>> On Thu, 27 May 2010 13:01:47 -0400, regester@email.unc.edu wrote: 
>>>> Dear Tim: This is a copy of an email that I sent to Julius and I have 
>>>> not yet heard anything from him. Sincerely, Charlene Regester ..... 
>>>> Forwarded message from regester@email.unc.edu ..... 
>>>> Date: Fri, 21 May 2010 09:04:46 -0400 

>>>> From: regester@email.unc.edu 
>>>> Reply-To: regester@email.unc.edu 
>>>> Subject: Fwd: Re: Oscar Micheaux Stamp Unveiling June 22 NYC invitation 
>>>> To: j en321 @email.unc.edu 

>>>> Dear Julius: Do you have any funds for me to attend this event? Thanks 
>>>> much for your assistance. Sincerely, Charlene Regester ..... Forwarded 
>>>> message from jmg2196@columbia.edu ..... 
>>>> Date: Thu, 20 May 2010 10:39:33 -0400 
>>>> From: Jane Gaines <jmg2196@columbia.edu> 
>>>> Reply-To: Jane Gaines <jmg2196@columbia.edu> 
>>>> Subject: Re: Oscar Micheaux Stamp Unveiling June 22 NYC invitation 
>>>> To: "Dye, N. Jane" <njdye@ou.edu> 

>>>> Dear Micheaux SCMS Special Interest Group Members and other Micheaux 
>>>> scholars: 
>>>> Yes, the Micheaux stamp will be unveiled here on 116th Street in 
>>>> New York, June 22. Attached find official invite to ceremony from U.S. 
>>>> Postal Service. If you want to receive an invitation to reception 
>>>> following (mailed free from the U. S.P.S) 
>>>> please send your mailing address to: Cheiku Camara 

>>>> <cbc2117@columbia.edu> 
>>>> We are still working on speakers and visuals, but I do know there 
>>>> is be performed jazz score for Body and Soul (without the film). 
>>>> There are two other events, June 23 and 24, but that full info we don’t 
>>>> yet have. We hope there will be a press release early June. jg 

>>>>> <m ai [ Io :offi c e?a, cm sl ~,~di es 

>>>> -- 

>>>> Jane Gaines, Professor 
>>>> Film Program/School of the Arts 
>>>> Columbia University 
>>>> 513 Dodge Hall 
>>>> 2960 Broadway MC 1805 
>>>> New York. NY 10027 
>>>> FAX (212) 854-7702 
>>>> phone (212) 854-3457 



>>>> ..... End forwarded message ..... 

>>>> ..... End forwarded message ..... 

> 

> 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, May 31, 2010 2:09 PM 

J. Lorand Mato~, Ph.D. <jm217@duke.edu-~ 

RE: "Can We Talk’?" Cont~rence 

Can We Talk Conference.doe 

Dear Ran@ and Dante: I will need more time to respond to the questions 
posed in this emaih You had previously asked to provide a summation of 
my comments at the conference. Therefore, I have attached these 
comments. Please note that they are unedited but in my haste to get 
back with you, I am providing the following. See attached. Finally, I 
will begin to ~vork on the longer essay -- some of my ideas are 
enclosed. Sincerely, Charlene Regester Quoting "J. Lorand Matory, 
Ph.D." <jm217@dnke edu>: 

Thanks, Charlene 

We’re definitely doing the w~lume. We’d love to get your paper as 
soon asyou can manage to send it. We’ll soon confab and fi× a 
deadline. 

Since you’re going to try to get back to us today, Dante and I wanted 
to ask you a specific question, beyond or in addition to whatever 
issues your own inspirations lead you to. We’re currently working on 
a creauve video about the conference and are thinking about the 
usefulness of film in bridging the gap between the humanities and the 
social sciences in the academy 

Philosophically, do you think this is a useful strategic direction 
for the academy? Also, specifically, how do the films that your 
panel viewed and analyzed help us to pursue this strategy? Or what 
problems does that set of:films pose, in this regard, that an 
improved kind of film would work to remedy? Finally, in your wew, 
what are the overlaps and differences among your take and those of 
Dante and Mark Anthony? 

Thanks 

Randy and Dante 

..... Original Message ..... 
From: regester@emaihur~c.edu [raailto:regester(~eraaihunc.edu] 
Sent: Friday, May 28, 2010 6:47 AM 
To: J. Lorand Matory, Ph.D. 
Subject: Re: "Can We Talk?" Conference 

Dear Randy: I will try to do so later today or if not over the weekend. 
I have not yet completed the paper because I wasn’t sure that they had 
intended to move forward with the volume. It would take me at least a 
month or so to complete the paper because I am currently teaching 
summer school. But I will forward a draft of the paper as soon as I 
can. Sincerely, Charlene Regester Quoting "J. Lorand Matory, Ph.D." 
<jm217@duke.edu>: 

>> Dear Charlene, 
>> 

>> It was great meeting you and hearing your ideas at the conference. 
>> Have you had a chance to send in your paper/prospective essay for the 
>> edited volume? If not or if so, please do send me a copy as soon as 
>> you can. rm also writing to ask if-ideally before toruorrow-you 
>> could surmnarize in a few sentences the most central debates or ideas 
>> that emerged in the dialogue araong you, your fellow- panelists and the 
>> questioners from the audience. Tomorrow, filrmnaker Dante James and I 
>> will be working on the narration of the film about the conference. 
>> 

>> Thanks. 
>> 

>> Ran@ 
>> 

>> 

>> 

>> J. Lorand Matory 
>> Chair, Department of Atlcician and African American Studies 
>> Lawrence Richardson Professor of Cultural Anthropology and of 
>> African and African American Studies 
>> 

>> 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, June 1, 2010 8:16 AM 

su~ime@companioncamp.net 

Re: Review tbr Journal of Film and Video-Me Enamore 

JoumaJ of Film and Video Me Ena~ore De Ti En Un Baz~x.doc 

Dear Susanne: Attached is an essay that I have to review for the 
Journal of Film and Video. Please let me know that you have received my 
review of "Me enamore de ti en uaa bazar: Gender, Consumption and 
Identity’ in Amar Te Duele." Thanks much for your assistance. Sincerely, 
Charlene Regester Quoting Susalme Carter <susanne@companioncamp.net>: 

> Hi Charlene, 

> Here’s an invoice for the editing work I’ve done [’or you over the 
> past few months. Thanks. 

> Susanne 

> Susanne Carter 
> Companion Camp, LLC 
> 3408 Castle Rock Farm Road 
> Pittsboro, NC 27312 
> 919-545-CAMP (919-545-2267) 
> susanne@companioncamp.net 
> www.companloncamp net 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, June 1, 2010 8:41 AM 

su~ime@companioncamp.net 

Re: Review lbr Journal of Film and Video Revised Me Enmnore 

JoumaJ of Film and Video Me Ena~ore De Ti En Un Baz~x.doc 

Dear Susanne: Attached is a revised version of the essay previously 
for~varded. Again, thanks much for your assistance. I apologize that I 
did not forward the corrected version. Sincerely, Charlene Regester 
Quoting Susanne Carter <susanne@companioncamp.net>: 

> Hi Charlene, 
> 
> Here’s an invoice [’or the editing work I’ve done for you over the 
> past few months. ’]’hanks 

> Susanne 

> Susanne Carter 
> Companion Camp, LLC 
> 3408 Castle Rock Farm Road 
> P~ttsboro, NC 27312 
> 919-5:45 -CAMP (919-545 -2267) 
> susanne@companioncamp.net 
> ~vw companioncamp.net 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, June 1, 2010 1:27 PM 

J. Lorand Mato~, Ph.D. <jm217@duke.edu-~ 

RE: "Can We Talk’?" Cont~rence 

Can We Talk Conference[1].doc 

Dear Randy and Dante: Attached are a revised version of comments 
previously folavarded I will respond to the later questions posed later 
after I have given this some thought. Sincerely, Charlene Regester 
Quoting "J Lorand Matoly, Ph.D." <jm217@duke edu>: 

Thanks, Charlene 

We’re definitely doing the volume. We’d love to get your paper as 
soon asyou can manage to send it. We’ll soon confab and fix a 
deadline. 

Since you’re going to try to get back to us today, Dante and I wanted 
to ask you a specific question, beyond or in addition to whatever 
issues your own inspirations lead you to. We’re currently working on 
a creative video about the conference and are thinking about the 
usefulness of film in bridging the gap between the humanities and the 
social sciences in the academy 

Philosophically, do you think this is a useful strategic direction 
for the academy? Also, specifically, how do the films that your 
panel viewed and analyzed help us to pursue this strategy? Or what 
problems does that set of:films pose, in this regard, that an 
improved kind of film would work to remedy? Finally, in your wew, 
what are the overlaps and differences among your take and those of 
Dante and Mark Anthony? 

Thanks 

Ran@ and Dante 

..... Original Message ..... 
From: regester@emaihunc.edu [mailto:regester@email uric edu] 
Sent: Friday, May 28, 2010 6:47 
To: J. Lorand Matory, Ph.D. 
Subject: Re: "Can We Talk’.’" Conference 

Dear Randy: I ~vill try to do so later today or if not over the weekend. 
I have not yet completed the paper because I wasn’t sure that they had 
intended to move forward with the volume. It ~vould take me at least a 
month or so to complete the paper because I am currently teaching 
summer school. But I ~vill forward a draft of the paper as soon as I 
can. Sincerely, Charlene Regester Quoting "J. Lorand Matory, Ph.D." 
<jm217@duke.edu>: 

>> Dear Charlene, 
>> 

>> It was great meeting you and hearing your ideas at the conference. 
>> Have you had a chance to send in your paper@rospective essay for the 
>> edited volume? If not or if so, please do send me a copy as soon as 
>> you can. rm also writing to ask if-ideally before tomorrow-you 
>> could surmnarize in a few sentences the most central debates or ideas 
>> that emerged in the dialogue araong you, your fellow- panelists and the 
>> questioners from the audience. Tonmrrow, filrmnaker Dante James and I 
>> will be working on the narration of the film about the conference. 
>> 

>> Thaaks. 
>> 

>> Randy 
>> 

>> 

>> 

>> J. Lorand Matory 
>> Chair, Department of Atlcician and African American Studies 
>> Lawrence Richardson Professor of Cultural Anthropology and of 
>> African and African American Studies 
>> 

>> 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, June 1, 2010 1:36 PM 

stropim~o@ithaca.edu 

Review of Espy tbr Journal of Fihn and Video 

Journal of Film and Video Me Enamore De Ti En Un Ba.zm[1].doc 

Dear Steve: Attached is the revie~v of the essay that I am submitting 
for the Journal of Film and Video. Please let me know flaat you have 
received this material Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Wednesday, June 2, 2010 8:21 AM 

J. Lorand Mato~, Ph.D. <jm217@duke.edu-~ 

RE: "Can We Talk’?" Cont~rence 

Dear Rand?’: If possible, couldyou give me until August 1st I will 
probably be finished ~vith the essay by July 15th but I would like to 
have additional time just in case I am mmaing behind Thanks for 
working with me I will look at the ~vebsite later today. Sincerely, 
Charlene Regester Quoting "J. Lorand Matoly, PhD." <jm217@duke.edu>: 

Thank you, Charlene. 

Again, we’ll look forward to your additional answers whenever you’re 
able. Is July 15 a workable deadline for the final version of the 
article for the edited volume? 

Please check out my article on the conference in the PDF of the AAAS 
Department newsletter on our website, and tell me ~vhat you think. 
You can Google it at Department of African and African American 
Studies Duke University 

Have a productive and happy summer’. 

Randy 

..... Original Message ..... 
Frum: regester@emaihunc.edu [mailto:re~ester(~email uric edu] 
Sent: Mi~nday, Mi~y 31, 2010 2:09 PM 
To: J. Lorand Matory, Ph.D 
Subject: RE: "(;an We Talk?" Cunference 

[)ear Ran@ and Dante: I will need more time tu respond to the 
questions pused in this emaih Yuu had previously asked tu provide a 
summation of my comments at the cunference. Therefure, I have 
attached these comments. Please note that they are unedited but in my 
haste to get back with you, I am pruviding the following See 
attached. Finally, I will begin to wurk on the [unger essay -- some 
of my ideas are enclused. Sincerely, Charlene Regester Quuting "J. 
Lorand Matury, Ph.D." <jm217@dnke.edu>: 

>> Thanks, Charlene. 
>> 

>> We’re definitely doing the w~lume. We’d love to get your paper as 
>> suon as yuu can manage tu send it We’ll soon cunfab and fix a 
>> deadline 
>> 

>> Since yuu’re going to try to get back tu us today, Dante and I wanted 
>> to ask you a specific questiun, beyond or in addition to whatever 
>> issues your own inspirations lead you to. We’re currently ~vorking on 
>> a creative video about the conference and are thinking about the 
>> usefulness of film in bridging the gap between the humanities and the 
>> social sciences in the academy. 
>> 

>> Philosophically, do you think this is a useful strategic direction for 
>> the academy? Also, specifically-, how do the films that your panel 
>> viewed and analyzed help us to pursue this strategy’.’ Or what problems 
>> does that set of films pose, in this regard, that an improved kind of 
>> fihn would work to remedy? Finally, in your view, ~vhat are the 
>> overlaps and differences among your take and those of Dante and Mark 
>> Anthony? 
>> 

>> Thanks. 
>> 

>> Randy and Dante 
>> 

>> ..... Original Message ..... 
>> From: regester@emaihunc.edu [mailto:re~ester(~emaihunc.edu] 
>> Sent: Friday, May 28, 2010 6:47 AM 
>> To: J. Lorand Matol~, Ph.D. 
>> Subject: Re: "Can We Talk?" Conference 
>> 

>> Dear Randy: I will try to do so later today or if not over the weekend. 
>> I have not yet completed the paper because I wasn’t sure that they had 
>> intended to move for~vard with the volume. It would take me at least a 
>> month or so to complete the paper because I am currently teaching 
>> SUlnmer school But I will forward a draft of the paper as soon as I 
>> can Sincerely, Charlene Regester Quoting "J. Lorand Mator,v, Ph.D" 
>> <jm217@duke.edu>: 
>> 

>>> Dear Charlene, 

>>> It ~vas great meeting you and hearing your ideas at the conference. 
>>> Have you had a chance to send in your paper/prospective essay ibr the 
>>> edited volume? If not or if so, please do send me a copy as soon as 
>>> you can I’m also writing to ask if-ideally before tomorrow-you 



>>> could summarize in a few sentences the most central debates or ideas 
>>> that emerged in the dialogue among you, your fellow panelists and the 
>>> questioners from the audience. Tomorrow, filmmaker [)ante James and I 
>>> will be working on the narration of the fihn about the conference. 

>>> Thanks. 

>>> Randy 

>>> J. Lorand Mator~" 
>>> Chair. Department of.adrician and African American Studies Lawrence 
>>> Richardson Professor of Cultural Anttnopology and of African and 
>>> African American Studies 
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4O 

A 

Narrative Film: 

, . Pretty Baby (I 978) 

, .A Streetcar Named Desire (I 951) 

, .Abbott and Costello Go to Mars (1953) 

, .Angel Heart (I 987) 

, . Bad Lieutenant: Port of Call New Orleans (2009) 
, . Band of Angels (I 957) 

, . Banjo on My Knee (I 936) 

, . Bed of Roses (I 933) 
, . Belle of the Nineties (I 934) 
, . Birth of the Blues (I 941) 
, . Blaze (I 989) 
, . Buccaneer Girl (I 950) 
, . Candy the Stripper (I 983) 

, . Davy Crockett and the River Pirates (I 956) 

, .d~J~ vu (2007) 
, . Dock of New Orleans (I 948) 
, . Down by Law (2002) 

Double Jeopardy (I 999) 
Drowning Pool (I 975) 
Easy Rider (I 969) 
Eve’s Bayou (I 997) 
Flesh and Fantasy (I 943) 

French Quarter (I 977) 
Girl in Trouble (I 963) 
Glory Alley (I 952) 
Hard Target (I 993) 

Hard Times (I 975) 
Highway 61 (I 991) 

Hotel (I 967) 
In the Electric Mist (2009) 
J.D.’s Revenge (1976) 

Jezebel (I 938) 
Johnny Handsome (I 989) 
King Creole (I 958) 
King of Marvin Gardens (I 972) 
Lady from Louisiana (I 941) 
Last Holiday (2006) 

Last of the Mobile Hot Shots (I 970) 
Let’s Do It Again (I 975) 
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A 

, . Lonesome Jim (2005) 
, . Lulu Belle (1948) 
, .Madame X (1937) 

, .Mandingo (1975) 

, .Mardi Gras (1958) 

, . My Forbidden Past (1951) 

, . Naughty Marietta (1935) 
, . New Moon (1987) 
, . New Orleans (1947) 
, . Nightmare (1956) 

, . Panic in the Streets (1950) 
, . Pelican Brief (1993) 
, . Runaway Jury (2003) 
, .Saratoga Trunk (1945) 

, .Skeleton Key (2005) 

, .Streets of Blood (2009) 

, .Suddenly, Last Summer (1959) 

, .The Big Easy (1987) 

The Buccaneer (1938) 
The Cat and the Canary (I 939) 

The Cincinnati Kid (I 965) 
The Client (I 994) 
The Curious Case of Benjamin Button (2008) 

The Exotic Ones (I 968) 
The Flame of New Orleans (I 941) 
The Fugitive Kind (2005) 

The Iron Mistress (I 952) 
The Lady Killers (2004) 
The Mississippi Gambler (I 953) 

The Toast of New Orleans (I 950) 
The Princess and the Frog (2010) 
This Property is Condemned (I 966) 

The Red Kimona (I 930s) 
Tightrope (I 984) 
Toys in the Attic (I 963) 

Undercover Blues (I 993) 
Walk on the Wild Side (I 962) 
Wild at Heart (I 990) 
Zandalee (I 991) 
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A 

. ~ Documentary: 

. ~Always for Pleasure (I 978) 

. ~Among Brothers; politics in New Orleans (I 986) 

. ~ Brick by Brick (I 982) 

. ~ Engineering Disasters. New Orleans (2006) 

. ~ Faubourg Treme 

. ~I’ll Make Me a World (2000) 

. ~lnside Hurricane Katrina (2006) 

. ~Jazz (2000) 

. ~Jazz Parades; feet don’t fail me now (2002) 

. ~Mardi Gras made in China (2006) 

. ~Mine (2009) 

. ~ New Orleans (2000) 

. ~ Queen of the South New Orleans in the 1850s (I 999) 

. ~ Robert, Mary and Katrina (2006) 

. ~Shalom y’all; the documentary film (2002) 
The Axe in the Attic (2008) 

The Drive: A Driving Tour of Post Katrina New Orleans (2008) 

, ..The Storm (2005) 

, ..The Storm that Drowned a City (2006) 

, ..Tootie’s Last Suit (2005) 
Trouble the Water (2008) 
Untold Story of New Orleans 

When the Levees Broke (2006) 



On May 28, 2010, at 11:05 ~, Regester, Charlene B wrote: 

> <New Orleans Filmsodoc> 

Winifred Fordham Metz 

Media Librarian 

House Undergraduate Library 

CB#3942 

University of North Carolina at Chapel Hill 

phone: 919-962-4099 

fax: 919-962-2697 

freddie@emailounc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Friday, June 25, 2010 11:17 AM 

Me~, Winifred F <ficeddie@email.unc.edtr~ 

[afidca~-and-afa~-american-studies-faculty] [Fwd: [ABA listserv] ttERSKOVITS AT THE HEART OF BLACKNESS] 

[ABA listserv] HERSKOV1TS AT THE HEART OF BLACKNESS.eml.msg; kslocum.vcf 

..... For~wirded message from kslocum@unc edu ..... 
Date: Wed, 23 Jan 2010 14:31:09 -0500 
From: Karla Slocum <kslocum@unc.edu> 

Reply-To: Karla Slocum <kslocum@unc.edu> 
Sutziect: [african-and-afro-american-smdies-[’aculty] [}:wd: 
[ABA lisksep~] HERSKOVITS AT TflE HEART OF BLACKNESS] 

To: a frican-and-afro-american-s tudies-faculty 
<african-and-afro-american-s tudies-faculty@ [istsep~.unc.edu> 

This may be of interest to some of our facul~ 

Karla 

--- You are currently subscribed to 
african-and-ali*o-american-studies-faculty as: regester@email.unc.edu 

..... End fopa, arded message ..... 



From: 

Sent: 

To: 

Subject: 

aba listserv-bounces+kslocum unc.edu@binhost.com on behalf of 
Codrington, Raymond <raymond.codrington@aspenroundtable.org> 

Wednesday, June 23, 2010 2:43 PM 

’aba listserv@binhost.com’ 

[ABA listserv] HERSKOVITS AT THE HEART OF BLACKNESS 

California Newsreel’s free Preview of the Month 

HERSKOVITS AT THE HEART OF BLACKNESS is the third title in California Newsreel’s monthly preview series. We invite our colleagues to view the film for 

free before making a purchase tbr your ~hool, libra,, conference or organization. 

wv~v.newsreel.org/he~skovits- preview.htm 
<http:/iwww.newsreel.org/iempora~.htm> 

About the film: 

*Organization of Americm~ Historians Erik Barnouw Award Honorable Mention Recipient *Winner, 2009 John O’Connor Film Award of the Americm~ Historical 

Association *Winner, Best Documental, Holl~’ood Black Film Festival 

Is there a lx~htics of knowledge? Who controls what knowledge is produced mad how it will be used? Is there "objective" scholarship m~d, if so, how does it become 

politicized? These qnestions axe exa~nined tl~rough this groundbreaking film on the lit~ and career of Melville J. 

Herskovits (1895-1963), the pioneering American anthropologis~t of African Studies and one of the most controversial intellectuals of the 20th century. How did this 

son of Jewish im~nigrants come to play such a decisive role in the shaping of modern African American and Afi-ican identifies? Herskovits emerges as m~ iconic figure in 

on-going debates in the social sciences over the ethics of representation and the right of a people to represent themselves. 

Read more abont the documentary here: 

http:i/ww~-.newsreel.org/navititle.asp?tc CN0224 

If you have any questions, 

California Newsreel 

500 Third Street, Suite 505 

San Frm~cisco, CA 94107 

(415) 284-7800 ext 308 

bmc@newsreel.org < mailto:bmc@newsreel.org> 

California Newsreel is the oldest non-profit, social issue docnmentaw film distribufion center in the coun~ and a leading resource for the advm~cement of racial and 

social justice. Visit our website at: 

ww~-.newsreel.org <http://www.newsreel.org> and sign up for our e-newsletter at: http://newsreel.o~g/signup <http:iinewsreel.orgisignup> 

..... End forwarded mesmge ..... 

Deborah A. Thomas 

Associate Professor 
Chair, Anthropology Graduate Group 

Department of Anthropology 

University of Pennsylvania 



Universi~ Mu~um 335 

3260 South Street 

Philadelphia, PA 19104-6398 

t (215) 746-0435 

f(215) 898-7462 

Editor, Tmnsfom~ing Anthropology 

To submit to Transforming Anthropolog?,, go to http:i/mc.manuscriptcentral.com/traa 

ABA lis~serv mailing list 

ABA lis~tserv@binhos~t.com 
https:/imy.binhost.con~/lists/listinti~/aba lis’t~rv 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Friday, June 25, 2010 11:23 AM 

Woodard, Harold <harold woodard@unc.edu> 

Fwd: The ttigh School aM Us 

..... Forwarded message from hildebra@email.nnc.edu ..... 

Date: Tue, 15 Jun 2010 10:33:21 -(;,400 
From: hildebra@email.unc.edu 

Reply-To: hildebra@email nnc edu 
Subject: The High School and Us 

To: Barbara Anderson <bandersl@email.uaac.edu>, "Per~’ A Hall" 
<hallpa@email.uaac.edu>, "Kenneth R. Janken" <krjal~en@email.unc.edu>, 
"Joseph F Jor&In" <jl~ordan@email.nnc.edu>, Julius Nyang’oro 
<jen321@email unc edu>, Charlene Regester <regester@email unc edu>, 

Bereket Selassie <bselassi@email.unc.edu>, Tim McMJllan 
<l:iml @email.unc edu>, Kia Caldwell <klcaldwe@email.unc.edu>, Fatimah 
Jackson <fatimal!j@email.nnc.edu>, Eunice Sahle <eunice@email.unc edu> 

Dear Chair, and Directors Jackson, Jordan and Colleagues, 

I recently received an email from MJchelle Laws, the President of the 
Chapel Hill Branch of the NAACP, expressing her concern that African 
American Studies would be eliminated from the High School curriculun in 
Chapel Hill. It seems to me that this is an issue where we are in a 
unique position to make a contribution to the "communi~’," to public 
education, and to our field of scholarship. [n the short run, we can 
put our weight behind the case for the continuation of the courses 
More substantively, we could propose to offer our expertise and 
resources to help the teachers, and enrich the experiences of the 
students. We could help make African American Studies one of the 
"crown jewels" of the high school curriculum, and perhaps indirectly 

help with the "achlvement gap." In short, we could propose creating a 
partnership, if the school system agreed to make a commitment to 
continue the course. This could be a 40th Anniversary Initiative for 
the Department, or a 30th AnniversaW Project [’or the IAAR, or an 
expansion of the vision of Commnniversity We might even be able to 
get some fo~xdation support and recognition. \:V2xat do you think? -Reg 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Sunday, June 27, 2010 12:40 PM 

rdnssen@indiana.edu 

Email Address for Bemstein 

Dear Rhonda: As a followup to previous email regarding the book review 
for African American Actresses, I failed to enclose the email address 
for Matthew Bemstein, editor of Film Quarterly His address is: 
mbernst@emory edu Thanks much. Sincerely, Charlene Regester 



Index 

For essay "The Unconscious and Metaphors in the Screenplays of Girl 6 and Their Eves Were 

Watching God" 

Submitted by Charlene Regester 

The America Play (play, 1994) - page 169, 176, 180 

Halle Berry - page 176 

Michael Ealy - page 177 

Deborah Geis - page 170, 171, 172, 173, 175, 176 

Girl 6 (film, 1996) - page 169-171, 176-180 

Bell hooks - page 174, 175 

Zora Neale Hurston - page 169, 176 

In the Blood (play, 1999) - page 180 

Spike Lee - page 170, 172, 175 

Darnell Martin - page 176 

Theresa Randle - page 171 

Quentin Tarantino - page 171 

The Death of the Last Black Man in the Whole Entire World (play 1990) - page 177 

Their Eyes Were Watching God (film, 2005) - page 169-171, 176-180 

Top Dog Underdog (play 2001) - page 169 

Venus (play, 1996) - page 169, 170, 173, 179-180 

Isaiah Washington - page 172 

365 Days/365 Plays (play, 2006) - page 169 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Sunday, July 4, 2010 1:07 PM 

Maccot ’ta, Carole <macco~email.unc.edu> 

Re: Josephine critical reader 

Dear Carole: Thanks for the update and we are still working on the 
introduction. Good to hear that things are going well. Sincerely, 
Charlene Regester Quoting Carole Maccotta <maccotta@email unc.edu>: 

Dear Charlene: 

I just wanted to give you an update, and let you know- that I am making 
progress on the article! I was able to photocopy 30 pages of the "Josephine 
Baker rue par la presse francaise" book from the Lincoln libraw of 
performing arts in NYC, and have asked interlibraW loan to send me the 
last pages. Copyright issues prevented me from making more copies (I had to 
go 3 times and be very sneak5’ to get to photocopy the 30 pages) but I am 
already working with what I have. There are so many things to say! 

I hope you are enjoying the summer! 

Best, 

Carule 

On Tue, 15 Jun 2010 10:51:54 -0400, regester@email.unc.edu wrute: 
>> Dear Carule: I think that we can give you mure time because I am just 
>> now completing Sumaner School and my summer as well has been incredibly 
>> busy. Su cuntlnue your ef~2~rt and keep us posted un yuur progress. Have 
>> a goud trip and summer. Sincerely, Charlene Regester Quoting Carule 

>> Maccutta <maccotta@email uric edu>: 
>> 

>>> Dear Charlene, 

>>> I hupe your summer is uff to a great start, are you done with the sumaner 
>>> teaching? 

>>> I have been overwhelmed with wurk (attending a dissertatiun writing 
>>> buotcamp, finishing an article and preparing ~2~r my course un Algerian 
>>> women’s film)and therefure have nut been able tu complete much for the 
>>> Critical Reader article. I was nut able to receive any of the ducuments 
>I 
>>> requested from the interlibrary loan but I am going to new York this 
>>> Wednesday, and will go to check the Linculn center copy ufthe bouk I 

>>> - they might let me photocopy it but last time I went they only let me 
>>> photocopy a fcw pages--it is an old and rare book. It is Josephine Baker 
>>> ~me par la Presse, ed. by Abatino, which contains all the french press 
>>> releases from the 20’s and 30’s. This would be more 
>>> interesting/original, 
>>> I think, than an article on the new banana dances in the US--even though 
>>> there is still w-ork to do on this subject. Of course this means that I 
>>> need 
>>> more tm~e- another month to month and a half-but if this is too long 
>>> for 
>>> you and you prefer to go ahead with what you have, I totally understand. 
>>> I 
>>> look forw-ard to hearing from you! 

>>> Best Regards, 

>>> Carole 

>>> On Thu, 03 Jun 2010 11:06:28 -0400, regestcr@email.unc.edu wrote: 
>>>> Dear Carole: It was good seeing you in front of the libralN last week. 
>>>> Hope that you will be able to formulate your essay on Baker and I will 
>>>> contact you again around the end of June to see what you have been able 
>>>> to complete. Thanks for your assistance in contributing to this volume. 
>>>> Sincerely, Charlene Regester Quoting Carole Maccotta 
>>>> <maccotta@email.uaac.edu>: 

>>>>> Dear Charlene, Deal- Mae, 

>>>>> I wanted to thank you for taking the time to meet ~vith me on Friday, 

>>>>> for the wonderful lunch. I am delighted to have the opportunity to 
>>> submit 
>>>>> an essay for your exciting project[ 



>>>>> If you would like to read my entry in the Encyclopedia of the Middle 
>>>>> Passage (Oreemvood 2007), I found that the link is very long and won’t 

>>>>> but you can google "maccotta middle passage" (click on first hit) and 

>>>>> scroll up to p 132. Mae, would you be kind enough to send me the 

>>>>> you mentionned on ]2~rced dances? 

>>>>> I alrea@ have many ideas for the essay and I will be in touch! Have a 
>>>>> wonderful week. 

>>>>> Warm Regards, 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Tuesday, Jnly 6, 2010 1:19 PM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

Fwd: [ccotZac] grade rolls for Summer ~ssion 

grade roll notice by listserv.doc 

..... Forwarded message from cbmcdonn@emai l.unc, edu ..... 
Date: Tue, 06 Jul 2010 12:35:59 -0400 

From: Carol McDormell <cbmcdonn@emaii.unc.edu> 
Reply-To: Carol McI)onnel[ <cbmcdonn@emaihunc.edu> 
Sutziect: [ccofac] grade rolls [’or Summer session 

To: (;CO :[’acuity & staff <ccofac@listserv.unc.edu> 

See attached 

Carol McDormell 
Student Services Manager 
Universi~ of North Carolina at Chapel Hill 
Credit Programs for Part-time Students 
CB # 1020, The Friday Center 
Chapel }{ill NC 27599-1020 
phone: 800-862-5669, 919-962-1105 
~ax: 919-962-5549 

--- You are currently- subscribed to ccofac as: regester@emaihunc.edu. 
To unsubscribe send a blank email to 
leave-27251375-20384470.87a466e36dSe79f2eaf6919b64fcc286@listsc1~z.unc.edu 

..... End forwarded message ..... 



UNC 
TI-IE X,~’ILLIAM AND IDA FRIDAY 

CENTER FOR CONTINUIN:G EDUCATION 

July 6, 2010 

Memo To: Carolina Courses Online instructors teaching Summer 2010 
Memo Fr: Carol McDonnell 
Memo Re: Grade Rolls 

~’~t CltAPEL ItlLL 

The end of the session is July 20 and it’s time to start preparing for the reporting of final grades. 

You will be receiving electronic rolls (emailed from our office) instead of receiving them in the 
mail. You will receive your student rolls within the next week or so from Jody Cashion. Please 

email the grades back to her as soon as possible after the final exam so we can report them to the 

University Registrar 72 hours after the final or shortly thereafter. 

You are certainly welcome to come by our office and complete your roll yourself, but we’d like to 
keep them at our office to make sure they get delivered to the registrar in a timely manner. 

Important points about specific grades: 
(1) Regular Grades 

Instructors report final grades on the Official Class Roll and Grade Report. 
Ever?- registered student must have an appropriate grade designation (no blanks). 
If a student did not show up for the final examination or has not been attending 
classes, a grade of "AB" or "FA" must be assigned. 

(2) Temporary Grades 
"IN" Instructors should assign an "IN" where the student took the final examination but 
did not complete some other course requirement. The student could pass the course if the 
assignment was completed. The "IN" is computed as an "F" in an undergraduate student’s 
GPA. For undergraduate students, an "IN" is changed automatically to an "F*" if the grade 
is not cleared by eight weeks into the next regular semester. For graduate students, an "IN" 
will revert to an "F*" (administratively assigned grade) if the grade is not cleared within 
one year from the original examination. 

"AB" Must be given to a student who did not take an exam regardless of the reason, but 
might have passed the course had they done so. The "AB" is computed as an "F" grade in an 

undergraduate student’s GPA. For undergraduate students, an "AB" grade is changed 
automatically to an "F*" if the grade is not cleared by the last day of class in the next 
regular semester. For graduate students, an "AB" will revert to an "F*" (administratively 
assigned grade) if the grade is not cleared ~vithin one year from the original examination. 

Student Services 800-862-5669 fax 919-962-5549 



"FA" Failed and absent from exam. The FA grade is given when the undergraduate 
student did not attend the exam, and could not pass the course regardless of performance 
on the exam. This would be appropriate for a student that never attended the course or has 
excessive absences in the course, as well as missing the exam. 

Instructors report the removal of a temporary grade on the Official Report of Grade Change 
or Change of Temporary Grade Form. Temporary grades of "IN" (Incomplete) and "AB" 
(Absent), unless assigned in error, are recorded as a part of the official record, but are not 
reflected on a student’s external official transcript after conversion to a permanent grade. 

The entire policy memo can be found at http:/iregweb.oit.unc.eduiresourcesirpm24.php 

Please let me know if you have any questions. 

Carol McDonnell 
Student Sew-ices Manager 

Student Services 800-862-5669 fax 919-962-5549 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, Jnly 6, 2010 1:38 PM 

Ashti~rd Carter, Tomeiko R <tashtbrd@email.unc.edw~ 

Re: CV, Letter, Etc. 

CHARLENE B Summer 2010.doc 

Deqar Tomeiko: Attached is my cv -- it is the long version so you can 
shortem as you would like I realized that this wasn’t updated but for 
now this is the best that I can do Will send the additional 
information in the next day or so. Sincerely, Charlene Regester Quoting 

Tomeiko Ashford Carter <tashford@emaihunc edu>: 

> Hi Charlene: 
> 
> I hope your schedule is evemng out some 

> I am collecting cvs and letters of support ]2~r our NEH proposal. 

> (;an you please send me your 2-page representauve cv and letter of 
> support soon’? 

> Also, I ~2~und the Todd Boyd reference you mention. A few more 
> references would suffice and any bullet points you have on the 
> historical significance of Al’rican Americans in :film 
> 

> Thank you again for your help, 
> Tomeik o 

> PS.--I am attaching sample letters and cvs 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Wednesday, July 21, 2010 9:29 AM 

Jessa Bliss <jess@unc.edu-~ 

Re: Fall 2010 Revisions clue; New plagiarism tutorial 

Dear Jessa: I have not yet had a chance to check our revisions but will 
do so today or tomorrow. The computer on campus keeps charting and this 
has interfered with nay ability to check these changes. Thanks much 
Sincerely, Charlene Regester Quoting Jessa Bliss <jessa@unc edu>: 

> Good morning CCO instructors! 

> As you all know, minor revisions for fall CCO courses are due today. 
> Thank you in advance if you’ve alread,v submitted your revisions or if 
> you’re planning to submit them soon Please let me know of an?’ 
> questions or concerns you have regarding your course(s). 
> 

> Also, we’ve recently been reformed about a new tutorial on plagiarism 
> that ~vas created by librarians at L~,-C, Duke, NCSU and NCCU: 
> http://w~vw lib unc.edu/plagiarism/. If you would like me to add this 
> link to the Honor Code section of your course home page(s), please 
> let me know! We are also planning to add this information about the 
> tutorial to the online Faculty Handbook 
> <http://fridavcenter.unc edu/facultv/index.htm> in case you want to 
> reference it in the future 

> Thanks again! 

> Jessa 

> Jessa Bliss 
> Instruc ti on a[ Designer 
> The Friday Center for Cuntinuing Education 
> Universi~" of North Carolina at Chapel ttiH 
> ] 00 Friday Center ]-)rive, CB #1020 
> Chapel Hill, NC 27599 

> Ph: 9199627974 
> jessa@unc.edu 
> www fridaycenter.unc, edu 



Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Thursday, July 22, 2010 3:36 PM 

rco well@ usiSJnily.net 

Re: Seeking Consultam for Children’s Book about Dorothy Dandridge 

Dear Rebecca: This works for me. Sincerely, Charlene Regester Quoting 
rrowell@usfamily net: 

Charlene: 

Thanks for responding to my e-mail so quickly I’d be thrilled to 
have you act 
as consultant on the book. We usually ask for a one-week turnaround, but two 
weeks may be possible, rll complete my initial edit next week. Ai’ter 
that, it 
will go through at least one more person, and perhaps the author for 
revisions, 
before reaching you. ~aat do you think about playing things by ear and just 
seeing how they go? 

Rebecca 

Quoting regester@email.unc.edu : 

>> Dear Rebecca: I will be more than glad to review the manuscript. 
>> However, I will need appropriate time to review this work as I will 
>> be traveling the first two weeks of August ]l’this does not 
>> interfere with your deadline then I am certainly willing to 
>> participate Thanks ~2~r thinking of me. Sincerely, Charlene Regester 
>> Quoting rrowell@usfamily.net: 
>> 

>>> Dear Dr Regester: 

>>> Hellot My name is Rebecca RoweH, and I am writing to you on behalf of Red 
>>> Line Editorial, Inc, a book development company that produces educational 
>>> books. 

>>> I am seeking a consultant for a book we are producing about Dorothy 
>>> Dandridge, as part of the Essential Library series (see 
>>> http ://www. abdopub, com/c/~G D~MaoUq B9WMJPa~es/essentiallibrar,v.html ?nocache(~ 
>>> 4+Cat[D@AB). ’]’he book will be an educational title of approximately 15,000 
>>> words written for middle and high school audiences. 

>>> As neither we nor our authors are experts on this subject matter, I am 
>>> seeking a consultant who can provide the following: 

>>> 1. A read-through and feedback on our manuscript to let us kmow if the 
>>> content is acc~trate, objective, or lacking in any way. 
>>> 2. A second read-through of the manuscript once the book has been laid 
>>> out by a designer. 

>>> As consultant, you would receive a $200 stipend, and your name and 
>>> credentials would appear on the title page of the book. 

>>> This is a great opportunity for you to iraprove educational materials by 
>>> applying yo~ kmowledge of film history and African-American 
>>> history. We are 
>>> in need of a consultant as soon as possible; the manuscript should be ready 
>>> for review in a few weeks. If you cannot act as consultant, perhaps you can 
>>> recotnn~end a colleague I can contact. 

>>> Thanks so much for your time, Dr. Regester. I look forward to hearing from 

>>> Sincerely, 



>>> Rebecca RoweH 

>>> Rebecca Rowe[l 

>>> rrowell@usfamily.net 

>>> 612-483-439"2 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Thursday, July 22, 2010 3:42 PM 

Jane Gaines <jmg2196@colnmbia.edu:~ 

Re: Thanks, Thanks, Thanks 

Dear Jane: Thanks, thanks, thanks for the program, stamps, and 
autograph from Melvin Van Peebles. I was absolutely thrilled! Sorry, I 
could not make the Micheaux stamp maveiling but it would have been 
costly. We definitely need to get the newsletter back on track because 
we have so much new- information to report Will be in touch. Sincerely, 
Charlene Regester Quoting Jane Gaines <jmg2196@columbia.edu>: 

> rmjust leaving for 2 trips out of country, Domitor and Women and 
> Silent Screen, not back until July 4, so ~vill send to Ken and Ally 
> (aRer Charlene’s input) some time early hfly. Son5’ I can’t do 
> before then. 
> Hope you all got notice that June 22 Columbia is hosting the Oscar 
> Nhcheaux stamp unveiling, with U.S. Postal Sel~’ice ceremony, 
> reception sponsored by Harlem Arts Alliance and talk on Micheaux by 
> screenwriter who won the award for Precious (but we had to write his 
> speech). Will send the press release around for SIG members! Jg 
>> Hi Jane, 
>> 

>> So sorry for the delay in responding, and I hope you are ~vell. 
>> Thanks fur your very generuus uffer tu come up with the mission 
>> statement [’or the ()scar Micheaux Socie~ SIG. I’m sitting here with 
>> Ally, and she has agreed tu work with Ken (sorry tu speak for you 
>> Ken) on the bylaws I’ve corresponded with Jane Dye abuut them, and 
>> we can base this pret~" much entirely on pre-existing mudeIs 
>> other SIG bylaws. I will forward to All?" and Ken now Don’t l,muw if 
>> they need to be "ratified" by the membership before submitted, but I 
>> will :find uut. 
>> 

>> AH best, 
>> Jackie 
>> 

>> Jacqueline Stewart 
>> Assuciate Professor 
>> Northwestern University 
>> Departments uf RadioiTelevision/Iqlm and African American Studies 
>> 1920 Campus Drive, 2nd Flour 
>> Evanstun, IL 60208 
>> j acqueline@nurthwestern, edu 
>> 

>> 

>> 

>> 

>> 

>> 

>> On May 14, 2010, at 10:34 AM_ Jane Games wrote: 
>> 

>>> Jackie: thatf~s for your special support during our transition. I 
>>> have neither bylaws nor mission staternent, and if I don’t, I doubt 
>>> that Charlene has them Would the SCMS Board be willing to make an 
>>> exception if Charlene and I wrote the Mission Statement and send to 
>>> Ken and Ally (who need to start out with no lek over work) so they 
>>> can post when they get notice the website is up? As for bylaws, 
>>> they- need to be the xvork of the socie~ and I don’t support asking 
>>> them to ratify something we throw together and send over email. 
>>> We should note that neither Charlene and I expected that the 
>>> Micheaux Socie)- would continue this long or get this big, so maybe 
>>> that’s why we have been pret~" informal, jg 
>>>> Hi everyone, 

>>>> Hope you all are well. Wanted to confirm Jane Dye’s statenrent 
>>>> that at our last meeting the Board asked for her to check in with 
>>>> the membership of the OMS SIG as a xvhole to confiirn its activi~’. 
>>>> Regular reporting to the Board is what keeps the SIG active from 
>>>> the Board’s perspective, not other activities (as fabulous as they 
>>>> are). 

>>>> Jane and/or Charlene -- if either one of you has the bylaxvs and 
>>>> mission statenrent, could you please pass them along? Per Jane’s 
>>>> message, these will need to be submitted this summer for the new 
>>>> SCMS website If they don’t exist, we’re going to need to create 
>>>> them to stay active I sure hope they do, and that by passing 
>>>> them to the new co-chairs you have completed your much appreciated 
>>>> leadership of this SIG 

>>>> All best, 
>>>> Jackie 

>>>> Jacqueline Stewart 
>>>> Associate Professor 
>>>> Nolthwestem University 
>>>> Departments of RadioiTelevision/Fihn and African American Studies 



>>>> 1920 Campus Drive, 2rid Floor 
>>>> Evanston, IL 60208 
>>>> j acqueline@northwestern.edu 

>>>> On May 7, 2010, at 6:33 AM. Dye, N. Jane wrote: 

>>>>> Thank you for your response. The Board of Directors will be 
>>>>> pleased that this group is still active. As I noted in rny 
>>>>> message, the Board instructed me to send a message to all of the 
>>>>> Oscar Micheaux affiliate raembers since neither the home office 
>>>>> nor the SCMS President had received a written report for this 
>>>>> group in two years. I do send reminders to caucus and SIC, 
>>>>> co-chairs before each board meeting so that groups know when thcy 
>>>>> can submit the required atmual report to the board. Effcctive 
>>>>> July 1, we will add Allyson Field and Ken Eisenstein as co-chairs 
>>>>> of the Oscar Michea~x SIG. Again, thanks, 

>>>>> ..... Original Message ..... 

>>>>> From: Jane C,aines [mailto: imp2196(£~coktmbia.edu] 
>>>>> Sent: Thmsday, May 06, 2010 6:58 PM 
>>>>> To: Dye, N. Jane; All?, Field; Ken Eisenstein; charlene regester 
>>>>> Subject: Re: Oscar Micheaux Scholarly Interest Group new co-chairs 

>>>>> Jane: Allie Field and Ken Eisenstein have both officially agreed to 
>>>>> chair the Micheaux SIG, and Charlene Regester and I have approved this. 
>>>>> So very sorlT you had to send copy of this message to all of the SIC. 
>>>>> group members. (Everyone is deluged with emails) You could have sent 
>>>>> only to the cun-ent chairs ~vho have been working on this transition for 
>>>>> over a year The members would have dealt with the hand-over and/or 
>>>>> election in Los Angeles, but Prot\ Regester was not at the LA. 
>>>>> Conference. We have agreed informally to find a ne~v institutional home 
>>>>> for the Micheaux newsletter online during the next year. 
>>>>> You might also recall that Jackie Ste~vart, who is on your board, vouched 
>>>>> for the continued act~vitT of the Micheaux Society SIG and described the 
>>>>> New York Col~ference in February, 2009. jg 

>>>>>> The SCMS Board of Directors asked me to contact you regarding the 
>>>>>> Oscar iVlicheaux Scholarly Interest C,roup The Board has not recmved an 
>>>>>> armual report from this group in two years. Before declaring the group 

>>>>>> inactive, the Board asked me to contact the affiliate members to see 
>>>>>> if anyone would like to vohmteer to serve as co-chairs and to help 
>>>>>> revitalize this SIG. The Oscar Micheaux Society predates most of the 
>>>>>> other SCMS scholarly interest groups. I’ve copied the Board policies 
>>>>>> governing SIC,s below. There is additional information on the ~vebsite 
>>>>>> under C,overnance (and then Caucuses/Scholarly Interest C,roups) in the 
>>>>>> main menu. Please let me know if you would like to help. 

>>>>>> Also, SCMS will launch a nmv website this summer Caucuses and SKIs 
>>>>>> will have dedicated web pages on the new website We will need the 
>>>>>> name and contact information of a member who ~vil[ be responsible :[’or 
>>>>>> webpage content. We will also need a copy of the SIG’s mission 
>>>>>> statement and bylaws for the new website. 

>>>>>> *The following policies govern the on-going operation of SKIs*: 

>>>>>> The purpose or mission statement defines the goals and activities of a 
>>>>>> SIG An?" change in the purpose or mission statement of a SIG must be 
>>>>>> approved by a two-thirds majority of its members, and then by a 
>>>>>> majority of the SCMS Board of Directors 

>>>>>> Members affiliate themselves with SIGs by updating their member 
>>>>>> profile on the SCMS website. 

>>>>>> SCMS members are not restricted in the number of SIGs with which the?, 
>>>>>> wish to aJTiliate 

>>>>>> SIGs may request time and space for a meeting of their membership at 
>>>>>> the annum conference The Program Committee carmot guarantee the 
>>>>>> availability of meeting time and / or space. 

>>>>>> SIGs prepare regular minutes of meetings for circulation to their 
>>>>>> members, and submit an annum report on activities for the year and 
>>>>>> attendance figures for their last meeting to the Board of Directors of 
>>>>>> SCMS two weeks prior to the annual conference. 

>>>>>> SIGs must report elections of Co-Chairs Board of Directors in a timely 
>>>>>> fashion. 

>>>>>> Each SIG is allocated $500 per year. These funds may be used to cover 
>>>>>> travel expenses for invited speakers at the group’s atmual meeting or 



>>>>>> at screenings accepted as part of the conference, exhibit tables for 
>>>>>> the corfference, receptions, etc If unexpended, these funds revert to 
>>>>>> the general SCMS fund. 

>>>>>> Any S[G with fewer than 15 members for two consecuuve years is 
>>>>>> assumed to be inactive and its status as a scholarly interest group 
>>>>>> within SCMS is revoked 

>>>>>> Any SIG that fails to provide an annual report to the Board of 
>>>>>> Directors for two consecutive years, is assumed to be inactive and its 
>>>>>> status as a scholarly interest group within SCMS is revoked. 

>>>>>> Jane Dye 

>>>>>> Administrative Coordinator 

>>>>>> Socie~- for Cinema & Media Studies 

>>>>>> Universi~ of Oklahoma 

>>>>>> 640 Pat~ington Oval, Room 300 

>>>>>> Nunnan, OK 73019 

>>>>>> office@crastudies.org <mailto:office~crastudies.org> 

>>>>> Jane Gaines, Professor 
>>>>> Film PrograrrgSchool of the Arts 
>>>>> Columbia Universi~- 
>>>>> 513 Dodge Hall 
>>>>> 2960 Broadway MC 1805 
>>>>> New York. NY 10027 
>>>>> FAX (212) 854-7702 
>>>>> phone (212) 854-3457 

>>> Jane Gaines, Prot?ssor 
>>> Film Progral~’School of the Arts 
>>> Columbia Universi~z 
>>> 513 Dodge Hall 
>>> 2960 Broadway MC 1805 
>>> New York, NY 10027 
>>> FAX (212) 854-7702 
>>> phone (212) 854-3457 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, Jnly 29, 2010 8:56 AM 

Library Reserves Reading <reserve reading@unc.edtr~ 

CCO AFAM 101 Fall 2010 

20100720112930910.pdf; tjml.vcf 

Please put on e resettle for AFAM 101 CCO (Online Cla ss) Fall 2010. 
Sincerely, Charlene Regester ----- Forwarded message from 
tjml @email uric edu ..... 

Date: Mien, 26 Ju[ 2010 13:46:47 -0490 
From: Tim MciVh Han <tj in 1 @email.unc. edu> 

Reply-To: Tim McMillan <~jml @email.unc edu> 
Subject: [Fwd: FW:] 

To: Charlene Regester <regester@email unc.edu> 

Ancestral Africa from Franklin 

........ Original Message ........ 
Sut~iect: FW: 
Date: Tue, 20 Ju[ 2010 11:37:47 -(MOO 
From: Gore, Travis <stgore@email.unc.edu> 
To: McMillan, T~n <tjml@emaiI.unc.edu> 

..... Original Message ..... 

From: scanner@unc edu [maiIto:scanner(~unc edu] 

Sent: Tuesday, July 20, 2010 11:30 AM 

To: Gore, Travis 

Subject: 

This E-mail was sent from "R 10442" (~ficio MP 2510). 

Scan Date: 07.20.2010 11:29:30 (-0400) 
Queries to: scanner@~mc.edu 

..... End forwarded message ..... 
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Ancestral Africa 

An Ancient Land and People 

Early Commercial Networks 

African Slavery 

The Great Empires 

Other States 

Timbuktu’s Sankore 
mosque 

Built in the 15th 
century, Timbnktu 
became a great inter- 
national center of 
scholarly and cultm’al 
litk in the 16th ce~tary. 



FROM    SLAVERY    TO    FREEDOM 

n 1906 the black social scientist W. E. B. Du Bois, at the time a history professor at 

Atlanta Uaiverslty, marveled at the new sct~olarst~ip on the African past that was intro- 

duced to him by the white anthropologist Frar~z Boas in an address to the Atlanta gradu- 

ating class. Boas’s recounting of the great African empires of Ghana, Mall, and Songhay 
between the tenth and fifteenth centuries left Du Bois quite literally speechless. This know- 

ledge gave him a newly found pride in his African heritage. "All of this I had never heard," 
Du Bois later confessed in the preface to liis 1939 book Black Folk." Then and .Nbw, %rid t 

came ther~ and afterwards to realize how the silence and neglect of science can let truth 

utterly disappear or even be unconsciously d~storte ¯           ’ nt" 

A century later, Africa is no tonger known as the ~Dark Contme , as it was commonly 
calied in Du Bois’s time. Dtaring ~e second half of the twentie~ century, an array of sci- 

entific tools arid methods contributed mightily to dispe!iing tim myth and misinformation 

concerning Africa. With the 1974 discoveU in Ethiopia of the fossil remains of ~°Lucy," one 

of the earliest known hominids, scientists now acknowledge that Africa is the cor~tineat from 
wbic!~ humankind arose more than three million years ago. 

Severat decades of archaeological work have progressively refuted many tongstand- " 

ing tt~eories about "outside cultural influences" on ~e ancient African civilizations that 
flourished severn thousand years ago. Copper working, iron smeld~ag, artistry, commerce, 

and early state formador~--once attributed to son-African groups~are today recognized 

as emerging from groups and conditions indigenous to sub-Saharan Africa. Longstanding 
theories have been either refuted, such as the introd~action of iron technology into Africa by 

non-African peopies, or seriously questioned, sucia as the theory of the Almora~4d (Moroccan 

Berber) conquest of the Empire of Ghana in 107g. Other mysteries have been confromed 

as we~l. The digital technology of the 1990s m cormection with social scientific research has waled a dearer picture of the number of slaves brought to the New Wor[d, thus bringing 
pro "                            - ,’"    interminable debate on rials subject--a debate 

significant resolutior~ to what seemect s~e an 
to which Du Bois himsdf contributed in his first book, The Suppression of ~he A~/~ican Slave Trade 

(! 896). As new scholarship sheds greater light on the number and the e&rfic pattern of slave 

shipments, it exposes r~ot onl7 European culpability bat also the complicity of the African 
elite in the Atlantic slave trade. What Du Bois perhaps wonld find most gratifying.is DNA 

sequencing by which today’s descendat~s ofthls humar~ commerce can locate t!~eir ancestral 
regions and identify Lhelr African etlarfic heritag< 

More than three dines the size of the United States mainland, the .~’rica~ continent has 
historically e~tcompassed a vasv range of peoples aiad environmental conditions. Most of the 
continent lies ~vitbin the tropms (in what environmentalists catl tee inter#@icaI con~o’gence 

leaving o~ly tt~e northern a~d sout}~em tips with a moderate, Mediterranean climate. I~t West 

.~?ica, from which the majority of slaves in the Atlantic dave trade came, various ecological 

zones are disdn~maishable, so that (movrag from north to south) the Sai~a’a produced salt; tim 
Sahel, livestock~ the Savannah, cereals; and ttte forest re,on, gold and kola. T~fis ecolo¢cal 

diversity affected social, development in mea~in~’ul ways. For exarr~ple, livestock can exist orLt3~ 

xr~ areas tree of the tse tse fly- the insect that spreads trypanosomiasis (a fatal animal disease) 

itself has changed sigrfificantly over the centuries. Between 300 g.c.g. (Beibre the Common 
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Era) and 1500 c.~:. (Commo~ Era), the Sahara region experienced pro~’essively drier periods, 
a process knm~ as &ffccat~o& intem~pted by occasional wet periods. Some scholars attfib~te ~a~ol.o~maat 

early warfare and slaveW to scarce resources. 
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The findings of historical linguistics have, in recent years, revealed ancient patterns of 

migration on the condnen.L Africa has about two thousand languages, which can be classi- 
fied into four very different linguistic ~oups: Koisan in southern Africa; Afro-Asiatic in 

northern Africa; Nilo-Siharan in north-central ,adrica; and Niger-Congo in 
T~le gan~u Nitration equatorial and southern Ati4ca. The ~ati~’e la~.g~ages of most African peoples 

belong to the Niger-Congo linguistic group, consisting of more than t,400 different lan- 

guages, the majority (more than five hundred) of which are Bantu. Scholars expiain this lin- 

~tistic dominance through the thesis of Bantu Migration. 
Briefly put, according to this thesis, Bantu speakers, who originally lived in what is today 

eastern Nigeria and southern Cameroon, cultivated yams and oil palms as they moved 

through the tropical rain foresta and the adjoining savannas. Around 2000 ]~.C.~. the?, began 

to migrate in two waves--one to the south and the other to the east and southeast. The latter 

wave incorporated cereal cultivation in the Great Lakes region in eastern At’rica--a vast area 

including modern Uganda, Rwanda, Bumndi, and portions of Tanzania, Kenya, and the 

Democratic Republic of the Congo. Equipped with tlais agricultural kanowledge, this group 

co~tinued southward--in the course of their journey pushing aside, isolating, or absorbing 

other linguistic popula, tions, most notably the Ktaoisan speakers in southern Africa. Event-u- 
ally" these Bantu-speaking peoples linked up with the wave of Bantu-speakers who earlier had 

migrated directly to the south. Linguists characterize this long, complex process of Bantu 

migration as a series of encounters and adaptations that caused the interconnectedness of 

various groups. Archaeologists’ discovery of early iron-age pottery between the equator and 

~e borders of South Africa. also supports this interpretation of Bantu expansion. The pot- 

tery’s rims, dimpled bases, and other decorative patterns reveal what one. scholar has called 

~a general family relationship." 
Not until the mid-twentieth century did archaeological methods of radio-carbon dadng 

confirm ~e indigenous African origins of iron tectmology. Good-quality steel was produced 

by Africans as early as 600 B.C.E. in the Sahara desert fringe, an area today catled thejos 
Plateau of northern Nigeria. The iron findings, which included krdfe and ax 

it~ leghna~/ blades, arrows, and fragments from an iron-smelting furnace wall, refute claims 

that iron smelting was introduced to Africa from an external, nonblack civilization. A pre- 

heating device, called a ~ydre, which blasts hot air into a fiery furnace, has been shown to be 

indigenous to Africa and distinctively different from contemporaneous European techniq~es. 

In African societies, iron working was a highly skilled craft, one that corderred status and 

prestige and that was usually limited to members of a particular lineage or social group. 

In.deed, ironworkers were often, thought to possess magical-religious powers. In the Yoruba 

culture, the deity Ogun was believed to be the god of iron. 

The ancient Nok people of theJos Plateau have been identified by archeologists as an 

early iron-age society. Important excavation sites in this region at Taruga and Samun Dukiya 

suggest that, as early as 500 B.C.~:, the Nok lived in organized, permanent settlements that 

were centers ofbottt agriculture and iron work. Nt~merous stone axes and iron instruments 

used by the Nok have been excavated, as well as beauti[ktl terracotta figures and pottew from 

this early period. 
Nok terracotta figures, first unearthed in 1943 during tin mining operations on theJos 

Plateau between the Niger and genue rivers in Nigeria, are the most 

ancient extant examples of figurative African sculpture, as well as the 
oldest evidence of advanced, organized society in sub-Saharan Africa. E~r~ploying modern 



technoiogies such as thermo-luminescence testing and radio-carborl dating, 

scientists date the Nok figures from 500 ~.c.L. to 200 c.~. Fabricated from 

local clay, often mixed with gravel and fired in kilns, the terracotta Nok work 

are generallg ho!!ow human or animal figures of coil construction. Nok animal 
figurines are relatively realistic, whereas the portrait sculptures reveal a signifi- 

cant degree ofstylizationl Most surviving Nok pieces are heads that were once 

part of full-body figures. The heads appear disproportionately large, with 

facial features that include triangular-shaped eyes, flared nostrils; and full lips. 

Nok portrait heads are distinguished by meticuloas renderings of elaborate 

hairstyles and jewelry, thus reflecting a culture that appreciated and empha- 
sized bodily adornment. 

Like most clay works, many oftbe Nok pieces were constructed by using an 

additive process. This technique produced a fi~ished produc~ by assembling 
parts together. Skillful Nok sculptors applied slip (a clay-water mixture) to the 

coil-constructed figures, producing a smooth, even surface. However, more than 

two millennia of erosion have made the once smooth exteriors of the figures 
appear grainy. The similarity of the Nok pieces to the brass and terracotta por- 
trait-sculpture tradidor~s of the later Ire Yoruba and Beni~ cultures suggests that 

the Nok culture may be their early ancestor. 
Archaeological digs in the western-Sahara region aIso indicate that cop- 

per was smelted as far back as 570 to 400 B.C.tL For example, archaeolo- 

gists have unearthed c~lindrical copper-smettil~g furnaces, as well as copper 
boMs and spear points in present-day Mauritania. The use of copper and 

copper alloy was widespread in ancient Africa. Copper mines were indig- 

enous to West Africa, and copper was a highly valued metal of commerce, 

exported and imported in the trans-Saharan trade in the form of bars, rings, 

and other artifacts. Copper was used extensively in ~est Africa and was 

important to the trans-Saharar~ trade. In .1353 c.e. the celebrated Arab 

geographer Ibn Battuta ~’isited the copper mi~aes of Takedda, now identi- 

fied ~s4th an ancient Hausa town in the Central Sudan ~hat prior to the fiftee~tI1 century 

was famous tbr its copper mines and commercial vitality. In 

Benin, bronze and copper implements and art objects testified 
to tl~e great skill of the smiths there, and many artisans, including ttzose of the Yoruba 
lands and Mali, devoted considerable skill to making ornamental ob.iects from silver 

and gold. 
Dating from around !400 c.L., Akan smiths in Ghana crafted innumerable copper 

pieces. African craftsmen used a variety of methods, including hammering, radsting, and 

casting, to trans/brm imported copper into stmh forms as bars, rings, wires, bells, and a vari- 

ety of accessories, sculptures, and plaques. These stdIled m~sans used the lost-wax method 

create c-opper-alloy weights. In this ~echnique, an object is first stiaped in clay, which is then 

ilardened and next covered ~dth wax and a~ outer.layer of clay; when fired, t[~e wax melts 

and runs off, lea~,~ng a hollow mold into w}zich molten metal can ~e poured, casting the final 

product. CNled an abrttmmuo, the resulting weight was used to measure gold d~st. 

The weights had to conform to standard units of measure. Small enough to be easily por- 

table, the weights were used to ensure fair~ess in gold transacdo~as. Each party to a transac- 
tion would use his or her ou~ abramm~o and a hand-held balance to verify the amount of the 

i 
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gold to be traded. Early" examples of weights (I 400-1700 

C.l;.), such as the one pictured here, tend to be geomet- 
ric, wl~ereas later weights (1700-1900) depict a variety of 

realistic figures, especially animals. 

Ecological conditions in Africa shaped economic 

possibilities and made specialization arid trade neces- 

sary. Certair~ viliages, for example, specialized in fish- 
ing; others were known for metallurgy; still others for 

malting weapons and utensils. Where such specializa- 

tion was practiced, traders traveled from place to place 

tO barter and purchase, returning laden with goods that 

the,i sold within their ow~ communities. The trans-Sa- 
haran trade with the Muslim world, well underway- by 

the ninth centuryl e.g., brought West African peoples in 

contact with goods from as far north as the Mediterra- 

nean and as far east as Egypt. The merchants exchanged 
their wares--mostiy luxury items--some having been 

procured from eve~. more distant places by Muslim 
merchants, who in turn crossed the Sahara by caravan 

en route to the coat, tries of the Sudan. 
Evidence abounds of West Afrlcar~s’ trade with the 

outside world in the first millennium e.g.--in the appearat~ce of new items such as glass 

beads, in traveler’s reports, and in local records writter~ in Arabic. These early documents 
also comment o~ the fiches of Afiqca. Gold was Africa’s most valuable trade item with both 

Arabs and Europeans before the discovery of the New World. Ninth-century 1VIusfim travel- 

ers v~-ote of the gold-producir~g areas of Africa; the kingdom of Ghana was called the "land of the gold " In the eleventh century, at the height of Ghana’s empire, the dominant source 

of goid was in gambuk, where the Senegal at~d Faleme rivers meet. Ir~ 
West ~.#ican ~rad~ ~outes the twelfth century, Burn on the Upper Niger had become promir~ent 

as a gold source, and around the fourteenth century gold also came from the Akan ibrest 

farther south. 
Specific West Ati+ican #’oups came to dominate the long-distance trade. Known as 4)~ula 

(or d~ula) these traders represented t&milies, groups of tkmilies, and specific et~h~ic #-ot~ps, 
such as the Mande-speaking traders who traveled fi’om the Upper Niger area southward m 

the Lower Gui,nea coast. They utilized a complex system of weights and measures, as well as 

such forms of money as gold and cowry shells. They married across ettmic groups, establish- 

ing ~ettiements as part of their commercial network, thus creating dispersed comrmmities 
of setf-ide~adfied traders. To facilitate commercial relations, the dyuta deveioped their ow~ 

pid¢.n- a coiqtact language employing vocabular’i and ~-amrnar borrowed from the differ- 

ing languages of people who have to commut~icate with one another. They were among the 
earliest converts to Islam. Making use of language and law to g~.tide tt~eir trading activities, 

they brought Islam to the Africar~ interior. 
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The pilgrimages of AJ’rican kings and emperors who converted to Islam did much to cre- 

ate trade routes and stimulate commercial activity. Africa was. therefore never a series of 

isolated, self-sufficient communities but an area of far-flung interests based on agriculture, 

industry, and commerce. The effects of such contacts were immeasurable. Trade routes 

became highways over which cultures as welI as goods traveled. Africa gave much oflts own 

culture to others and received much in return. 

A th riving trade maldng use of numerous inland waterways linked African ethnic gToups 

to one another in regional networks even betbre the trans-Saharan trade arose, and certainly 

befbre Europeans came into commerciM contact with Africans. Archaeological and ecologi- 

cal evidence t?om KJntampo, in modern-day Ghana, reveals food 

production in the ~ate Stone z~,ge period from 14-50 to !300 ~.C.~;. 

The terracotta utensils, polished stone axes, and pottery excavated at the site suggest early 

trade relations among the peoples of the upper woodland areas of the Volta basin and on the 

Accra plains. Archaeological findings also point to the role of first-millennium-e.g, regionat 

trade along the Senegal and Niger rivers in the later rise of the SonirLke empire of Ghana 

and in the growth of such c.ides asJenne, which eventually became a famous intellectuM cen- 

ter under the Mati and Sor~hay empires. Archaeological e~dence, too, suggests that Ai~can 

rice was cultivated by a wetlaud method at least 3,500 years ago in ~e flood plains of the 

upper Niger be~een Se~ and Timb~km in Mali at~d that this form of cultlvadon spread 

doom the Gambla River to ~e Senegambia coast. 

The great rivers of West Af~ca~the N~ger, the Senegal, the Oambia, the Benue, and 

the Volta- made interreg~onal trade possible. In his account of the twe!ffh-centu~, Sudan, 

Traas-gaharan 
trade routes 
Ancient trade 

routes connected 

sub-Saharan 

West Africa to 

the Mediter- 

ranean coast. 

Among the 

commodities car- 

rled southward 

were silk, cot/o% 

hozses, and salt. 

Among ttlose car- 

tied northward 

w~iz gold, ivory, 

peppe5 and 

slaves. 
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the Muslim traveler ~-~2-Idrisi describes "the strongly made boats" of the people of Ghana. 

Early Muslim writers erroneously called these rivers the "Nile ~Nil] of the Blacks," think- 

ing ther~£ extensions of the Nile in Egypt. Interlacing lakes, lagoons, and streams formed a 

riverine system tln.at facilita.ted extensive trade between coastal areas and communities con- 
siderably farther iNand. In West Central Africa, African traders sold their goods along the 

coastal waterways between the Zaire and Kwanzaa rivers. 
African merchants used slaves, as well as d~’af~ animals,, to carry their cargo .along the 

overland trade routes that connected to rivers. For the trans-Saharan trade, West African 
gold and kola was trat~sferred from boat to camel and then carried northward, West African 
merchants involved in the soutl~ern trade to the sub-Saharan regions conducted an exten- 

sive commerce from the Niger to the Senegal River and fl’om t~m Senegal ~o the Gambia 

River. Kiver systems figured slgnificandy in the indigenous African slave trade, and ~beir 

interlocking ct~aracter would later facilitate the Atlantic trade along the West ~-Mk’ican coast. 

A lagoon trad~ provided nearly unbroken comrnurfication for 400 miles from the west- 

ernmost kingdoms o1" Allada and Ouidah (Wydah) east~vard to Lagos and to Benin fh,rthest 



ANCESTRAL    AFRICA 

east. Muslim travelers and others wrote extensively of such rivers as ti~e Senegal, tim Gambia, 
~he Niger, the Benue, the Volta, and tl~e Kwanzaa. In 1508 a Pm’tugnese traveler described 
the lagoor~ trade through the Lagos area of the Yoruba kingdom of Ijebu as a canoe-borne 
trade of cloth and slaves that moved along the coastal lagoons and 
greams spanning the area bem~een dae Volta River arid tlae Niger 
delta. Historian John Thornton thus argues: "Not only ~d the Niger-Ser~egal-Gambia com- 
plex unite a considerable portion of West Africa, but the Niger provided a corridor that ulti- 
mately added Hausaland, the ¥oruba States, and the Nupe, Igala, and Benin kingdoms to a 
hydrographic system that was ultimal:dy donnected to the Adandc." 

A siga~ificant portion oi" slaves came from decentralized societies far in the i~tte.~ior. These 
stateless, or azephdou4 societies f~med small rural commu~ides located in the region between 
the forest states and large savanna states and such middle-Niger cities asJenne and the Hausa 
city-states. With less organization and fewer resources, the acepiyalous societieswere weak, 

which made d-mir people more vt~lneraIole to capn~re. Once the Atlantic slave trade began, 
captives were canqed via the water~a, ays that had long broz~ght commerce from the i~terior to 
the coast. Indeed, European tradm’s wood call the water routes the "siave Wet’s." 

Slavery, exksted from the earliest ~own histoU of Afiqca. The andem E,wpdans en~aved 

va~’ious g~’oups of people--Semitic, Mediterranean, mad Nnbian blacks. Slavery a~,~ e~sted 

tJ~roughout sub-Saharan Af~’ica and comprised a range of’statuses and c_xperiences, some of which 

were similar to chattd slaveU, some m senedom, mad some to dependent £:a~aily membership. 
Moreover, sla~m status could ~d often did change within one’s lif~.dme. In the four centt~ries 

9 



FROM SLAVERY    TO FREEDOM 

IO 

leading up to European contact with AIMca, slavery diKered little i}om slavery, in the Musliin 

world. Slavery figured prominently in Islamic societies, where slaves were viewed as inhabiting a 
temporary state of legal exclusion and as having the same spiritual value as a freeborn person. 
Muslim slaves were allowed to marry, to have a family and independent income, and to purchaLse 

their freedom. Tlxis was the general view in Islam from about the eighth century, when the reli- 
~on began to penetrate sub-Saharan Africa.        .        . 

wever, unfree status was not unique to Africa or umque to other peoples of coior~ 

~ Ho ....... ~-~ed forms of coerced labor, even chattel slaver3’, prior to ann 
European commumnes 

during the early MiddIe Ages. Before the rise of feudalism, slaves were predominantly drawn 
from the Slavic heartland of Eastern Europe (hence the word sla~e, related 

Slav,~ i, [ur,~aa, Slav). It was not unti! the fall of Constantinople in 1453, when Europe was sev- 
C~mmtmili~s      ered from the Balkans, that it turned its attention to Africa for slaves, although 

some blacks had already trickled in through the Muslim trade. David Pekeret’s exhaustive 

study of early medieval England reveals the prevalence of slaves of European desce~m Inves- 

tigating late Anglo-Saxon and early Norman England between 875 and 1 !25, Pelteret has 
shown that slave status was defined by law as resulting from birth, war capdviW, and various 

forms of punishment. Slaves represented more than !0 percent of the English population in 
1086, although slavery declined throughout the eleventh century and ended altogether in the 
later decades of the twelfth century. Nonetheless, in sixteenth-century England k was com- 

mon for vagrants -and the poor to be rotmded up, imprisoned, and bound to forced labor. ~ rfdom, another form of forced tabor, has a iong history in Eastern Europe. Unlike 

~:: S~e~ . " .. ...... 

: ..... r ~ro~,errv like aaimaIs and tools), ser£~ were con.sidered ~ -. who were cnattel ~oujc~w 
s with certain legal rights. They were bound to speczfic plots of land from which they 

supported themsdves and paid tribum to the nobility, and to the state they owed taxes and 
military service. The treatment of serfs was coermve and harsh, however. The emancipation 
of Russian serfs occurred in !861, just a few years before black slaves were freed in the 

United States. In ’Africa, rulers and political elites used slaves as attendants, in positions of administra- 

uve trust, as soldiers and agricc&ura! and household workers, and as laborers in mines. As 

noted earlier, African merchants purchased slaves for carrying goods on trade caravans. 

In some cases, enslaved persons represented members of the same ethnic~group 

$ia~es 1~ Ai~i~a and came from the ranks of debtors, persons unable to pay court f~esl and the 

poor, who for protection had placed themselves and their chiidren in the service of a wealthy 

indivqdual. Military and political dissidents within the same ethNc group could also end up 
in slavery, However, slaves more often came from a different ethnic group, usually a con- 

qnered political rival, and the wart&re that fed the internal slave trade would escalate once 
trade relations were established with European nations. 

In the indigenous Atkicao trade, most slaves were women. Female slaves were purchased wives, concubines, hoaseholdservants, and ag-ncultural laborers. Male slaves were used as 

as     "    "     ".      herdsraen, Brewers soldiers, traders, and attendants. 1he inter 

nlners, o~ers, craKsrnen, - 
<~aran trade, tended to f~tvor women ov er men at a ratao o~ 2 

nat trade, as well as me tra~,s-~,,~*                " ..... "    " 
to 1. the opposite gender ratio of the Atlantic slave trade, in which men far exceeded women. 
In contrast, slaveu internal to Africa preferred women and children precisely because they 

could be more easily assirnilated i~xm local kinship groups. It is also interesting that women 

tended to perIbrm the majorky of agricultural labor in Ai¥ica. This, along with their natural 
reproductive capacky, resulted in the high valuation of women’s labor. 
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The uniqueness of women in African labor systems, as compared to European, is best 

evidenced by comparing the marriage practice of African brldewealth and that of the Euro- 

pean dowry. Bridewealth is given by the man’s family to the woman’s family, as compensa- 

tion for the economic loss of a daughter’s labor upon marriage. The dowry, in contrast, is 

brought by a woman to a man upon marriage, suggesting remuneration to the man for tak- 

ing on a dependent. Historians and anthropologists have noted that bridewealth is found in 

parts of the world where women are more highly valued, both for their productive labor in 

cultivating the soil and for their reproductive iabor in bearing children. These realities were 

reflected in the widespread African practice of polygamy, especially by powerful men, whose 

wealth was augmented by having severn ~adves. 

Slave ownership, or "wealth in persons," served to validate status and prosperit?, in 

Africa, which unlike Europe did not relate wealth to private ownership of land. In African 

societies, land ownership was collective rather tha~ private. In no circumstance could a sin: 

gle African farmer sell or rent land to another, as in Europe, Sla~s a,d 8~atua 

although an African farmer could own and sell the products of the 

land. Land in Africa fell under the control of the state or the kinship group, which by tradi- 

do~ was identified as the descendants of the la~d’s ancestral settler. Such descendants 

claimed hereditary use and trusteeship of the land. For some groups, a territorial deity was 

believed to have bequeathed the Iand m a particular lineage. 

In African society slaves Were often able to harness considerable control over their lives 

and even enjoy wealth and influence. Thus some scholars, instead of posing "personal free- 

dom" as the opposite of slaver?,, speak of a "continuum" or var>~ing levels of unfree stares in 
traditional Africa, w~th slavery at one extreme and normal lineage relations at the other. 

Such arguments negate the utility of the word~’eedom in its western context, emphasizing 

that historically in Afiica social relations have been based on the group rather tha~ the indi- 

vidual. For example, Igor Kopytoff and Suzanne Miers note that in early Africa, where 

freedom was equated not ~4th indi,~idual liberty but with belonging, holding a subservient 

but nonetheless protected position udthin a household unit could in certain instances be per- 

ceived more positively than in contexts that link freedom and liberty. Referring to ancient 

Near Eastern sodedes, especially Babylonia and Egypt, sociologist Orlando Patterson con- 

veys similarly that in societies where slaves couad become wealthy, freedom was not in and of 

itself a "valued state," since becoming free could entail "a loss of status and power." 

However, sIavery as a tbrm of property in perso~s meax~t that slaves could be bought, 
sold, or Wen to someone else. The importance of Naves to the economies of different Afi~can 

states vm~ed, from a domestic and thus marginal role to a more significant role. The rulers of 

the kingdoms of Kongo and Ndongo in West Central Africa used Naves ~ th~ E~on~my 
miIitary a~d other slaves ~n administrativ~ posts to collect tribute 

from the dense slaw: populations li~ring in vil/ages near their respective capitals. A spectrum 
of statuses could be found in Wolofslavery, from tl~e privileged stares of military slaves to ~he 

low stares of agricultural workers. Interestingly, in regard to Wolof agricultural production, 

slaw:s worked in a gang-labor format reminiscent of New World plantations. ~ ~vcwimess 

account of Woloffield slaves in 1685 described six~ siaves, weeding and worldng the soil, to 

the "sound and rhh, tttm of the energetic music ofskx gfiots, WhO played drums and sang." 

In Africa, the prevalence of slaves in many capacities, the presence of an internal slave 

trade as well as the centuries-old trans-Saharan slaw: trade ~th Muslim North Afi’ica, and 
the existence of a sIave-own.ing class of merchants and starve officials all t~elped to set the 
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stage for the commercial net~vork that lird{ed Europeans and complicit Africans in the cap- 
~ure and sale of other ht~man beings. 

The firs[ of the great West African states of which there is any record is Ghana, which 

lay about 500 miles northwest of its modern namesake. It was also known by its capital, 
Kumbi Saleh. Although its accurately recorded history does not antedate the seventh cen- 

extends back perhaps 

tory c.E., there is evidence that Ghana political and Cukural history 
into the first century e.g. Ghana first appears in history as a confederacy of settlements 

grasslands of the Senegal and the upper Niger rivers. Most public offices extending along the 
were hereditary, and its social order was stratified. The people of Ghana enjoyed some pros- 

perky as farmers ur~til continuous droughts turned their land into desert. As long as they 
were able [o carry on their farming, gardens and date groves dotted the countryside, and 

there was an abm~dar~ce of sheep and cattle in the outlying areas. 
They were also a trading people, aud the tow-a ofKumbi Saleh was ar~ important com- 

tu g the beginning of the tenth century, Kumbi ¯ r" the ninth cen ry. .Y ado tin Islam. In 
mermal center du rag.    . . ~: .... ~t the ~eo~le were gradually    P g 

Saleh had a native and an ~ra~ secuu~, 
the eleventh century, Ghana had a large army and a lucrative trade across 

a~ana’s "~ra~ia~ Em~ira the Sahara desert. The Arab writer Al-Bakri, having gained his knowledge 

of the Sudan .through writte~ and oral travel narratives, noted at the time that "the king of 
Ghana, whe~ he calls up his army, can pat 200,000 men into the field, more than 40,000 

of them archers." From the Muslim countries came salt, wheat, fruit, and sugar. Caravans 
laden with textiles, brass, pearls, and salt crossed the Sahara Desm~c to Ghana, where these 

imports were exchanged for ivory, slavesl and gold. Ghana& king, recognizing the value of 
the trade, taxed imports and exports and appointed a collector to took after his interests. 

At tlae height of its power, the Soninke empire of Ghana extended as far north as Tichit in 

present Mauritania and south to the gold mines of the valley of the Falfim~ River and the 
Bambuk Mountains in present-day Mall and Senegal. The yield from these mines, supplied 

the coffers of the So,~inke rulers, who also traded the gold for other luxury goods brought by 

caravan across the Sahara. 
In faraway Cairo and Baghdad, Ghana was a subject of discussion among commercial 

and re!lOtus groups. In !063 Tuaka-Menin ascended to the throne of Ghana, having suc- 
ceeded his maternal uncle. Tunka-Menir~ reigned over a vast empire, imposing taxes and 
trlba{es that were collected by provincial rulers. N-BuM’! described Tunka-Meni.n as a ruler 

¯ , , llfe on account of his love of iustice and friendship for the Mus-. 
who "led a praiseworthy ,.,        ~:^e Islam Tunka-Menin is described as living m a 
liras." The ~ng, however, am not prac~. ¯    ¯ 

castle st~rrour~ded by routed-shaped huts, the entire area %rtified by a fenced wall. His palace 

displayed sculpture, pictures, and windows decorated by royal artists. The ,grounds also con- 

tained temples in which native gods were worshipped, a prison in which political exaemies 

¯ were incarcerated, and the tombs of preceding klr~gs. In the late eleventh century, Ghana 
suffered economic decline, brought on by a series of droughts that di’ied up the important 

¯ Wagadu and Bagana districts. Under such tryi~g circumstances, Ghana was easy prey to 

waves of conquerors in the twelfth and thirteei~th centuries. Oral tradition maintains that¯ 

the Sosso people, once trader khc rule of Ghana, vanquished Ghana and extended their 
dominio~t over the area in the twelfth century. 



He.sits ir~ audience .or to hear grievar~ces against-Officials in a domed pavilion, arom{d 

which stand ten horses covered"~ith gold<mbroidered materials. Behind the king. stand 
[en pages balding sMelds andsw0rds .of his.Country wearing splendid garmet~[# and their 

hair plaited with gotd..The governor of the city sits on the ground before ~tie king~ aad 

around Aim are ministers seated likewise. At the door o~t~e pavilion are dogs of excelIeat 

pedigree who hardly ever leave, the pl&ce where the king is, ggarding t~m. Ronnd &eir 

n~cks they wear �ollars ofg01d and silver studded ~ a number of bails of the same met- 

als. The au~ence is announced by the .beating ofa drum [that] they call dUbd, made from. 
a long hollow Iog. When .the people [who] profess the same.reli~On"as .the. king approadh 
him, they fal! on thdr knees and sprinkle du;t on theK heads; f0r this is their Wa~ o~ greet- 

ing him. Asfor the Muslims, they greet him Only by clapping their hands. 

From Al-Bakri, Writing in 1068 in Corpus of~ar~y A~blc Sources’for WestA, friqa~ Hi~to~7, ~i-anslated by. : 
J. Y. R Hopkins an~i edited and annotated by N, L~vtzion andJ. F. R Hopkins {Princeton, NJ: Markus 
Wiener Publishers, 2000), p. 80. 

As Ghana declined, another kingdom--Mall, also called Melle began to emerge as a 

power in ! 235, although the nucleus of its political organization dates back to the beginning 

of the seventh century. Until the eleventIa century, it was relatively insignificant, and its 

sas, or kings, laad little prestige or influence. The credit for consoli- Nati’s 
dadng and strengthening the kingdom of Mali goes to the 
legendarySundiata Keita. It was Sundiata who led the Ma[inke people, a subject gq’oup of 

the Sosso, in a successful revolt in the early tt~irteenth century, thereby tieeing his people 

and extending Mall’s rule over the la~d once dominated by a~acie~t Ghana. The victory 

gave Mali control of the internal routes part of the trans-Saharan trade that carried gold 

north tr~ its eventual dcsdnatkm. 
In the fonzxeenth century, a descendant of Sundiata, Mansa Musa, carried Mall to even 

~eater heights, From 1312 to 1337 this remarkable member of the Keita d)masty n~lcd an 

empire comprising much of’what is now francophone Africa. The people of Mali.wcrc pre- 

dominandy agricultural, but a substanti!l number were en gaged in various crags and mir~- 

ing. The fabulous|y rich mines of Bure were now at their disposal and served to increase the 

royal coN:rs. 
Mansa Musa, an ardent and pious conve~ to lslam, made a famous and spectacular 

pilgrimage to Mecca in 1324. He firsl visited various par~s of!~is t~an~a ~sa’s 

kingdom to show his swbjects a~d vassals his tremendous wealth 
and to demottstrate his benevolence. He then proceeded to Tuat in the land ot’the Berbers 

and tiom there crossed the desert, visited Cairo, and finally went to the holy places of Mecca 
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and Medina, al! along the way displaying his kingdom’s wealth a~d power to tee M~s~im 
world. Cairo’s 1~i Omar~ described the historic p~lgrim~ge as composed oi" an e~tourage of 

thousands o£peopie, a large portion of which constituted a militaw escort. GKts were lav- 
ished on the populace, and mosques were b~itt where they were needed. 

By the time his camels approached Mecca, their burden had become corxs~derably lighter 

than it had been whc~ they departed ~or the East. It was said tha~ he gave away ~uch large 
amounts of gold that he caused its devaluation in Egypt. He returned by way o{ Ghadames, 

i~ Tripoli, where he received many honors and from which point he was accompanied to 

his kingdom by E1-Momar, a descendant of the founder of" the dynast)~ o~ the Almohads. 

A more signiJca~t viskor to return with Mar~sa Musa was Ab~Ishak Ibrahim-es-Saheli, a 

~stingu~shed Arab poet af~d architect £rom a Granada iEmity~ whom Mansa k~Iusa engaged 
to supervise the b~ilding of elaborate mosques at Timbukt% Jenne, Gao, and elsewhere. 

Mansa Mosa~s fame spread from North Al~r~ca to Et~rope. At the time of his death in 

1337; Mali could boast of a powe~-~u~ and wel~-or~anized po~itica! state. Traveling in tEc area 

a i~ew years tater~ the Arab geographer Ibn Battuta reported bei~ greatIy impressed by "the 
discipline of its oitic~ats and provincial governors, ~e excellent condOr{on of p~Blic 5nance, 

and the luxury and the rigorous at~d complicated ceremonial of the royal reception% and the 
respect accorded to the decisions of justice and to the authority of the sovereign." 

In the middle of the fburteenth cer~tury, Europe was just beginning to fee! the eKects 

of its commercial revolntion, and European states had not yet achieved anything resem- 

bling national unity; but Mall under Mansa Musa and his successor Su!eiman enjoyed 
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a flourishing economy with good international trade relations and a government that 

extended several hundred miles from the Atlantic to Lake Chad. With Suleiman’s death, 
however, a civil war followed, and by the beginning of the fifteenth century, Mali began 

to lose most of its important pro~dnces and showed signs of disintegration :in the face of 

attacks from the Songhay and the Mossi states. Bereft of its former glory, Malt contin- 

ued to exist for many years as a small, semi-independent state. 

Ti~e kingdom of Songhay emerged triumphant after the decline of Mail. Its roots go 

back to the Sorko people (a proto-Songhay group) living in the Gao region in the Niger 

River bend in the late seventh century: The region itself, however, shows earlier pre- 

Sorko settlement patterns as early as the Late Stone Age. In 1993 an archaeological 

excavation, which unearthed pottery’, copper, beads~ hippopotamus tusks; and funerary 

objects dating from ~he ninth througla the twetfth centuries, confirmed the existence of 

two towns that were first noted by Arab chroniclers al-Muhallab~ (in the tenthcentur?~) 

and ai-Bakri (in the eleventh century). 
According to scholar Timothy Inso!l, the archaeological find- 1:he 

ings revealthat the entire Gao region was an important terminus 
of trade with both the surrounding hinterland and the trans-Sahara between the tenth and 

the thirteenth centuries. This regior[ was composed of two setdements--the royai city of 

Otd Gao, which was inhabited by the Sorko 

and thus i~]digenous Africans, and the commer- 
cial city of Gao-Saney, with its more diverse 

population of indigenous Africans, probabiy 

the Sorko, and .Arabs. Funerary remains indi- 

cate that Islam was practiced at both sites in the 

early tweifth century, having been introduced 

through trade. 

When Sonni All began his rule of the Song- 

hay, most of West Africa was ripe for conquest. 
.k{ati was declining, and the lesser states, though 

anbitious, had neither the leadership nor tire 

resources ~ecessary to achieve dominance. The 

hour of t~m Songhay had an-ived. So~fi All con- ¯ 

calved ofa p]an to conquer the en~’e Niger region 

by building a fiver navy. In 1469 he conquered 

the important to,~ of Timbukm; in 1473 he cap- 
mredJem~e, and afterward be moved on to other 
tow~zs. Sonni All had used the riverin.e system to 

his advantage, deploying Iris r~ary fbrces on the 

Niger itself. Th(V navigated the great river’s 

waters in ~.he conquest of the lands on both sides. 
Under Souni All, Songhay had catapulted int.0 a position of primacy in West Afiica. 

Daring the reign of Askia Muhmnmad, from 1493 to 1529, 

the Songhay empire removed any doubt of its dominance in the 
Sahel. Askia Muhammad devoted his energies to solidi@ng his empire, making his people 

prosperous and encouraging learning. He built a professional army of slaves and prisoners. 
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of war and left his subjects to engage in fa~aing and commerce. Local rulers, four vice- 

toys, and Aslda’s brother Omar, as chief lieutenant, maintained peace artd administered the 
empire. In I494 Omar and the army conquered all of Massina. In subsequent years, most of 

Nfali, the Hausa, and many otl~er West African kingdoms felibefore the power of the Sol,g- 

hay. Finally, the Songhay empire eKtended from the Atlantic to Bornu and from the Berber 
country in the ndrth to the Mossi and BeNn states in the south. It was by far the largest and 

most powerful state in the history of West Africa. 

When Askia Muhammad, a Muslim, made his pilgrimage to Mecca in 1497, he doubtless 

believed that the journey would prove profitable in many ways. His retinue was composed pri- 
mariIy ofsct~olars and officers of state, with a military escort numbering 1,500 men. He and his 

followers convezsed wi~ doctors, ma~ematicians, scientists, and scholars, and they learned much 

about how to ~prove the administration of the government, how to codi~, ttae laws of So~ggay, 

how to foster industW and trade, and how to raise the intellectual level of the country. Even Askia 

Muhaxnmad’s investiture as caliph of the Sudan can be interpreted as a move to strengthen his 

country. Upon his re<u-n. Askia Mttlaammad instituted many reforms. He assigned carefiflly 

&osen governors, calledja,% to rule over.subdivisions of the empire. He reo~ganized the army 

and appointed chiefs, or n0~ to administer wovi~ces and large does. Islamic !aw and the Koran 

served as the basis for admirdsteringjustice. In the area of economic tile, banldng and credit were 

improved. A uniform system ofweigh.ts and measures was es;ablished, and scales were. inspected. 

Tl~e people of Songhay were encouraged ~o trade wi~ other countries. Traders from Europe 

and ,~ia visited the markets of Gao, wNrh was t2r~e political center of Songhay and home of its 
royal dynasty, and Timbukm, which was an important place of learning. 

It was in education that Askia Muhammad made his most significant reforms. Not or@ 

Timbukm but also Oao, Walata, and Jenne became inmllectuai centers where the most 
learned sctsolars of West M~-ica concentrated. By the sixteenth and seventeenth centuries, a 

distinctly Sudanese lkeramre was emerging. Timbuktu’s University. of Sankore offered stud- 

ies in grammar, geo~’aphy, law, literature, and surgery. In ! 512 Leo Africanus~-a Muslim 
convert to Christianity whose ~ravd accounts -for a !ong time were Europeai~s’ cNef source 

ofinformatim~ about Afr%a and Islam--paid homage to tkis intellectual climate: "Here (in 

Timbuktu) tlaere are ~eat stores of doctors, j~dges, priests, and other learned ~en, bounti- 

fully maintained at the king’s cost and charges. Arid hither are brought divers manuscripts or 

written books ou~ of BarbsW, which are sold for more money than any other mercl~aadlse." 

The grea~ power of Songhay was not m last. Aslda Mnhammad was dethroned by his 

oldest son, a~ad civil wars, massacres, and unsuccessfi~l military expeditions followed. 

Although there were brief periods of revival, the empire was detinitdy declining. The Moors 
v~ewed the Sudan covetously and began (o p~sh across t.he desert. Witta SpaMsh renegades 

as tI~eir allies, Moroccans overthrew the Songhay state and began their own brief rule in 

Timbuktu. 

The rulers of empires often dashed with the leaders of the states under their control 

with local authorities who resisted their mandates or acted on the basis of their own imperial 

ambitions. This division between eentral and local authoriW--, a dichotomy of sovereignty - 

kept the ~’eat kings sm~sitive to the possibility of conflict within daeir realms. 
~0m~ 0~ ~u~r~i~lnt~,! For example, during his pilgrimage to Mecca in 132¢, N~[ansa Muss, the 

ruler of Mall, shared the story of his d_ifficnlty in entbrci,~g Islamic beliefs and practices in the 

s~a~es nnder his domiMon. Devout as he may have been, Mansa Muss extended greater 

erance toward the local aathorities of the gold~bea~5~g re,~.ons, since grad production seemed 
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to diminish whenever he attempted to impose his religion. In exchange for a more profitable 
gold trade, Mansa Musa agreed to respect indigenous religious customs. Few powerful kings 

of great empires and kingdoms ever aclaieved enough power to destroy completely the belief 

by local rulers that they themselves enjoyed a degree of soverdgnty. 

At the time of European exploration in the fifteenth and sixteenth centuries, village- 

states flourished throughout Africa. Such states, indivqdually no larger than 1,500 square 

kilometers, together accounted for most of the land area and population in Attantic Africa, 

especially that between the Gambia River and the Niger Delta. Small in terrkorial size, 

ministates closer to the coast were more densely populated than those inland. Some small 

states, however, did. merge, voluntarily or by force, to form small kingdoms. These king- 

doms, under favorable circumstances--for example, if they had able leadership, adequate 

resources, and strong military organization--could grow into federations or even empires. 

In West Africa the densely populated Mossi states, founded in the eleventh century, 

were located son± of the bend of the Niger River. For a time, five states constituted the 

loose Mossi confederation. The governors of the five states composed the council of state 

and served as the chief ministers in the imperial organization. The ~e N~as[ Siates 

ministers oversaw such departments as the army and finance, and 
beneath them a hierarchy of officials extended do,aqa t.0 local functionaries. Cohesion was 

greatest in time of emergency~ m~d the Mossi managed to repe! the attacks of Mali and 

Songhay and remain more or less independent until succumbing to European (in this case, 

French) colonial rule in Africa in the nineteenth centuU. 
The strength of the Mossi states lay in their efficient politicai and military, system. The 

emperor was absolute. His subordinates operated with careii~lly elaborated duties. Each 

morrfi~ag the emperor received his mi~isters of state, who reported on the affairs of the 

realm, tn the evening, the ruler dealt with matters concerning public order and criminal 

justice. The procedures of hearings and decisions bore a striking resemblance to trial by jury. 

There was no standing arm?’, but the political at~.d sociN system was st) organized as to make 

it possible, on the briefest notice, to call up for militaW service every ahle-boc~ed man. The 

survivai of the Mossi states in an area dominated by powerful empires such as Mall and 

Songhay testifies to their eiticiency and wise leadership. 
The Hausa cit3~-states grew from trade relations with other Afl~ican states and ~Mth North 

Africans across the Sahara. The best M~ox,m of the Hausa city-states are Kano, Katsina, 

Kebbi, and ZmSa, which grew also ti’om their military conquest of a~’icultnra! villages to the 

south, Hausaland, expanding beyond its original, towns and incor- T~s ~ausa Stass 

porating fkrming areas that grew millet, rice, pepper, and livestock, 
attained prominence in the middle fifteenth centuw under Islamic rulers such as Mnham- 

mad Rumfa ofKarm (c. lgt33-1499) and {he Iegendaw Queen Amina of Zaria (late fifteenth 

century or sixteenth century). The Ha.usa occupied roughly the area of present-day northern 

Nigeria. Each city retained its identici, with Kano in the limelight ibr a whih:, then Katsina, 

and later others. Kano, a walled city. at the end of ~he tburteenth cemuw, engaged in the 

t)ans-Saharan trade and also traded with the Kororof~t people of the Benue river valley to 

the southeast. Horses, which abomaded in and around Kano, were traded for slaves. Kano 
also became a center ofIearning, fs.mous for its studies in law and theoIogT. Although Islamic 
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influence was dominant at the state levei, priestzchiefs and their indigenous reti~ous beliefs 

continued to hold sway among the masses of the popUlation. Not until the beginning of the 

nineteenth century did Islam make noticeable inroads into the larger Hausa population. 

The kingdom of’Benin extended westward, eventually gaining control of the Lagos area by deploying its fleet of war canoes on the inland lago0n routes. Known for its bronze and 

copper artistry, Benin wielded substantial military ~rfight, beginning in the 
T~e ~ingdom at B~nin sLxteenth century, until in the eighteenth century its dominance was broken 

by the kingdoms of Dahomey and Oyo. During their heyday’, Benin’s kings controlled the 
use of copper in ag forms, so that the metal was primarib’ employed to adorn the king’s pal- 

ace and to embellish royal regalia. 

Art ptayed an important role in visua!ly enhancing ro.yal 

authority and power, often in the foma of commemoranve 
inaages cast from copper alloy. A guild of casters created 

images that memorialized a king’s ~4ctory over a power- 

fu! opponent or the wealth and power of the royal court 
through its figurative representation of trade relations. For 
example, the copper al!oy ptaque shovm here features a 

majestic warrior, possibly the oba (king) hh-nself, accompa- 
nied by musicians, a page, and a number of smaller figures 

that represent the Portuguese trading partners with Ber2m at 
the time. Dutch observers in the early seventeenth century 

described plaques such as the one shown here~-%ast cop- 

per.. ¯ pictures of their war exploits and battles’~ as [Ln_ing 

the galleries of Benin’s royal palace° 
Royal commemorative heads were included in 

ancestral altars in Betfin. Art historian Suzanne Blier has 
described how the physical head itself was imbued with 

symbolism and perceived as the site of important qualities 
connected to royal authority, such as royal destiny, wisdom, 

intelligence, noble character, sound judgment, and strong 

leadership. These artistic renderings reveal Benln’s venera- 
tion of both male and female authority. The office of queen 

mother, believed to have been established in the early six- 

teenth century b3r King Esigie in honor of his mother, Idia, 

was a highly esteemed position in the kingdom of Benin. 
[n the sixteenth century, brass heads personigiing queen 

ptaque~Edo peoples, Benin kip, g~R)m, Hi~]eria, mothers were placed on special altars and displayed both 

at the primary palace and the queenmother s ow home. 

A~though in BeNn the accession of a king had to be validated by two nobles whom he coUld 

sum~narily disrrfiss afterward, in other Atiqcan states ldngs were elected by oflqcials, even though 

the king’s {:mni17 or hereditary claims were also honored. Indeed, when Europeans first encoun- 
tered African rulers in the sixteenth and seventeenth centn,ies, they noted existing practices of 

elecdon in such states as Biguba (on the coast of modem Guinea-gissau), in Sierr> Leone, and 

in regions around Accra on the Gold Coast (modem Ghana). The right of"election," whether 
actual or merdy ceremonial, as wee as the power to check rulers, were granted to representa- 

tives of specific lineages, often those considered related to the original settlers of the land. 

mid.sixteenth-mid-seventeenth century 
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Commemorative trophy head of the Queen 
Nother--Benin kingdom, Nigeria, late 
fifteenth, early sixteenth century 

The kingdom of Kongo in West Central 

Africa was founded in the fourteenth centuw. 

It was unique for its voluntary" conversion to 

Catholicism, which 

occurred after the 

Kongolese king Nzinga a Nkuwu asked Pormo 

guese priests to baptize him in 1491. He 

adopted his baptismal name Jolt I and estab- 

lished trade and religious relations w~da Portu- 

gal, allowing Portuguese merchants and priests 

i~to his kingdom. However, in Kongo, Afri- 

cans and not the Portuguese controlled the 

church, and thus Catholic worship melded 

indigenous religious beliefs and practices ,a~th 

Christianity’° 

Chrisfia~ beliefs, introduced by the Por- 

tuguese, complemented and reinforced local 

Kongo traditions, such as t.he cruciform 

(cross), which already existed as an indigenous 

symbol and powerfuI transitional space for 
communication between the earthly and the 

divine. Kongo leaders used Christian sym- 

bots like the crucifix as vehicles for commu- 

nicating udth deifies and ancestors. Merging 

the secuiar and the spiritual, crucifixes were 

used to invoke divine favor in matters such as 

weather, hurzting, and fertility, and piayed a 

significant role in legal proceedings and rain- 

making rituals. 

After King Jogo’s death in 1506, his son 

~>nso ruled from 1509 m 1543. He consoli- 

dated the power of the churda in the kingdom 

of Kongo, beginning with tl~e defea.t of his 
brothe~a non-Christia~v~who fought t~rt for 

succession to the throne. Afonso’s title marked a 

rapid increase in the amount of trade udth Por- 

tugal-trade that became increasingly involved 

in the export of’slaves. Kongo reached its zenid~ in the mid-seventeenth century, mld akhougtl it 

endured dvil war a~d lost some of its centralization, it did not lose terrkory to the Pom~guese. 
’�               Ndongo-Matamba, in wt~at is now Angola. A Anoti~er West Central Afri ~an kingdom was 

decentralized state at tlae time of: European contact in the 15(50s, it (like man?~ other African 

states during the Atlantic slave-trade era) became more Centralized 
in the later decades of the sixteenth cenmu. However, in the ear!y 
yeaa.’s before the Pom~guese initiated slave-trading relations, the: ldng of Ndongo did not enjoy 

hereditary succession; instead, he was elected and held partially in check by the tocal authori- 

ties fi-om Ndongo~s constituent territories. 

I9 
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Crucifixion piaquewKenge, DemocratiG 

Republic of Congo, collected 1874 

The crucifixion plaque shown here, carved 

from ivory, represents a synthesis of Chris- 

tian beliefs and values indigenous to the 

Kingdom of Kongo. The central Jesus figure 

is sculpted in the image ofa Kongo man, 

The linear hair pattern was characteristic of 

Kongo traditions, and Lhe beard connotes 

wisdom, status, and ~he authority of age . 

in Kongo cnhure- The tlgures, kneeling in 

deference to.~resus and gripping his garment, 

suggest the Kong~ tradido~ ofknee[i~g 
when enLering or leaving the horoe o[’a dis- 

tinguisi~ ed person. 

The legitimacy of rulers appears to have become a more conten- 

tious issue once the Portuguese introduced the slave trade, and Por- 

tugaI often allied with one African faction over another, exacerbating 

struggles over sovereignty. Such crises became particularly intense 

in the 1600s and, interestingly, involved an African woman ruler. 

Queen Njinga, born in 1582, was one of the first female rulers of 

Ndongo. She spent much of her reign, from 1624 until her death in 

1663, justifying her claim ~o the throne and fighting off Portu#~ese 
encroachments on her land. Njinga, a convert to Catholicism, like 

the rulers of neighboring Kongo, seized power after her brother’s 
death left only his 8-year-old son as heir to the kingship. Supported 

by royal or court slaves, Njinga countered military slaves initially 
under her rival Hari a Kiluanji, one of Ndongo’s local territorial 

authorities. Leading her troops into battle, Njinga fought to retain 

her power over a more centralized state. Her alliance with the Por- 

tuguese collapsed when they supported her enemies, and in response 

Njlnga abandoned Christianity and led her troops (which included 

a battalion of women) against the Portuguese during the late 1620s. 

Th# protracted struggle ended in a stalemate. 
As early as 1000 c.s., East Africa was firmly incorporated into a 

larger international arena surrounding the Indian Ocean. The 

re,on had an abundance of coastal city-states along the Swahili 
Coast, stretching from modern Somalia to Mozambique, whose 

wealth and sophistication attested ~o their connections with both 
the continental interior and the outside world. The implications of 

this interaction can be seen far inland, with the emergence between 

t 100 and 1450 of the powerful state of Great Zimbabwe. Located in 
the South African Limpopo River basin, Great Zimbabwe benefited 

from its control of local gold resources, ivory, and cattle-raising. It is 
most famous for its large stone walls, stone towers, and an ellis?ileal 

building whose architectural Wonder was once attributed to the 
ancient Phoenicians rather than to indigenous African peoples¯ Yet 

archaeological excavatior~s reveal Great Zimbabwe’s African, and 

specifically proto-Shona and Shona, origins. Great Zimbabwe, as 

well as its precursor Mapungu5we (1000 !200 c.~:.) and other 

smaller states between the thirteenth to the fifteenth centur~v, have 
been linked to the Swahili coastal trade. The excavation of" graves 

dating back to the fifteenth century has unearthed the remains of 

8r~aIZimba~e 

these,, societies’ rulers and their adornments: gold jewelry, woven cloth of 

local African provenance, and imported glass beads, the last item indicating 

trade with the coastal areas along the Indian Ocean. 
For centuries, the Swahili Coast was peopled by ~t4can, Arab, Persian, and Indian trad- 

ers. As Islam spread through East Africa beginning in the eighth century and accelerating from 
about the eleventh century onward, the Swahi[i Coast city-states blended Afi’ican 

"[~,e Sw~[~i~i C0~st and Arab ways. The Swahili language is a Bantu language in terms of structure 

,Mth some words borrowed from Arabic and other langmages as dictated by commerce and 
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religion= At its height from 1000 1500 c.B., the Swahili Coast had such flourishii~g seaside 
towns as Mogadishu, Malindi, and Kilwa. In ~498, Vasco De Gama ex~plored East Africa, 
and more Portuguese expl0rers followed in the sixteenth century, leaving accounts of a sea- 
oriented trade already in place in Mombasa and Malir~di. Historian Patrick Manning has 
shown tl~at slavery in East.aJiqca in the late eighteenth century, espedally in Mozambique, led 
to the expansion of the slave trade, first to the Middle East and then to the Americas. Slaves 
were exported from Mozambique well into the nineteenth century. because of the weak polic~ 
ing of the slave ~rade in the Ind~m~ Ocean, as opposed to efforts to suppress slave trad{ng on 

the Adanfic. 

The states described in this chapter represent only a sample of the many African political 

units. Some, like E~Wpt, Kusl% and Carthage~ flourished in ancient times~ before the Corranon 

Era. Oti~ers came Iater. Some areas~ such as present-day Zimbabwe and the savaamah lm-~ds 

south of the Congo Basin, wimessed different d~41izations rising on the dtes of thdr predecessors. 

Wtzile Europeans were fighdng in the Crusades, Mnslim Swahili-speaking city-states along the 

Indian Ocean were trading wittz Arabia, India, and the East Indies (modem lx~donesia). Ethio- 

pians have a recorded tzisto~T that goes back almost two thousand years. Ottaer kingdoms are of 

more recent origin: the Zulu people of Soutt~ern ,4£rica, for instance, did not form a powerful 

natioa undI the nineteenth cenmu. To a greater or iesser degree, however, all had some connec- 

tio~ with the African-descended peoples of the New World. 
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FROM SLAVERY    TO FREEDOM 

:;~:.4 reedom from slavery did not mean equality of citizenship for those African Americans 
{i;i who were not in bondage in the decades prior to the Civil War. Nor did tkie escalat- 

ing sectional debate about slavew from the !820s through the 1850s preclude controversy 
over the mere presence of free blacks in both northern and souttaern states. The condition 

of free blacks became a frequent touchstone in debates over the morality or immorality of 

slavery, as proslavery southerners favorably compared the supposedIy benevolent treat- 
ment of slaves to the harsh living conditions endured by free blacks in the North. Debat- 

ing in 1830 with Massachusetts Senator Daniel Webster, South Carolina’s Senator Robert 
Y. Hayne offered one of the most notorious public condemnations of free btacks’ condition " 

to come from a national political figure. "There does not exist on the face of the earth," 

insisted Hayne during a speech before the U.S. Senate in stavery’s defense, "a population so 
poor, so w-retched, so loathsome, so utterly destitute of all the comforts, conveniences, and 

decencies of life, as the unfortunate blacks of Philadelphia, New York, and Boston. Liberty 

has been to them the greatest of calamities, the heaviest of curses." 
Unlike the defenders of slavery, antebellum fi’ee bla&s saw their condition as far prefer- 

able to siavery, although they daily confronted the reality of radal discrimination and injus- 
tice. Refused the many rights and priviIeges that the law guaranteed to white Americans, 

they found no protection from the federal government and little from many state govern- 

ments. Free blacks were denied suffrage, access to equal education, certain types of employ- 

ment, and admission to state militias. They were troubled by nuisance regulations, insulting 

language, and racist caricatures in a variety of cultural forms. They were harassed in pubJSc, 

and their neighborhoods were attacked by rioting mobs. They lived under constant scrutiny, 

in a fishbow! of sorts, and therefore they believed that their actions had potentially momen- 

tous consequences, not only for themselves and their communities but also for the ultimate 

fate of their still enslaved brethren. The stakes of freedom were high. For antebeRum free 

blacks, freedom was complex -a smies of opportunities that they embraced and a set of cha!- 

lenges that they, felt required to face and to conquer in order to counter white Americans’ 

negative perceptions of blacks and of their "fitness for freedom." While they understood the 

obstacles placed in their path by whites in the North and South, antebellum free blacks were 

stren~hened by their shared values of community self-determination and protest. 

In. 1820 slavery was entrenched in the sonthern states, and on its way to ultimate extinc- 

tion in. the North. Missouri’s admission to the Union as a slave state had brought this dual- 

ity into stark reliet; crystallizing years of’ disputes over the westward expansion of slavery. 

Howevei’, slavery was not the onIy hotly debated issue, lVlissouri’s state constitution, which 

included an addendum that tbrbade ’Tree Negroes and mulattoes from coming tb and set- 

tling in this state under any pretexi ~,zhatsoever," ignited yet another fiery clash in Congress. 

A majority in the House of Representatives initlalty refi~sed to accept Missouri as a state 

under these conditions. Some members cited the federal Constitution’s guarantee that "the 

citizens of each state shall be entitled to all the privileges and immunities of the several 

states." The controversy ended in a nebulous tbrmulation in March 182I, wher~ Congress 

finally admitted Missouri to statehood wit2mut cla,{f~ng whether free blacks were dtizens 

or not. Aside fi~om functioning to "salve tender consciences," as New Hampshire Represen- 

tative William Plumer, Jr., remarked at the time, Congress had not determined the acres1 
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rights of free blacks, nor had society generally acknowledged that blacks were members of                                ¯ 

the American body .politic. 

Although conducted at the national level, the Missouri debate formed part of a larger 

discussion within the individual states about the presence, character, and civil status of their 

own free black residents. Various southern states early on passed giad~ 

laws that barred the entrance of free blacks, presuming that any 
substantial free black presence would threaten the permanency of slavery. Between 1800 

and 1808, South Carolina, Marylan.d, and Kentucky enacted such iaws in response to the 

significant numbers of manumissions inspired by the Revolutionary War’s rhetoric of free- 

dom, and other southern states followed suit in the years surrounding the Missouri Contro- 

versy and in the decades to follow: Georgia in 1818, Mississippi in 1819, Louisiana in 1830, 

Tennessee in 1831, and Alabama in 1832. Arkansas and Missouri added even more restric- 

tions to black residen%~ in !843. 
The South was not the only region that worried about the in-migration of free blacks. 

In !g21 the Massachusetts legislature charged a coramittee of its members with ascertain- 

ing whether the commonwealth needed to limit its growing black population. Alttmugh 
Massachusetts and other northeastern states ultimately rejected such a course of acdon, 

legal restrictions, called black Iaza,s, appeared throughout the Midwest--discouraging, if not 

completely eliminating, free black in-migration. In 1804 Ohio enacted a law that denied 
....... ~ .... w~o ,,~hle tn produce a certificate of freedom from residency to any ~ac~: or mmatcu was 

slavery. In 1807 the Ohio legislature passed a more stringent taw, requiring African Ameri- 

cans in the state to post a bond of $500 as proof of freedom. The territorial legislatures of 

Michigan, Illinois, Indiana, and Iowa enacted black laws to deter free blacks from settling . 

within their borders. Although Michigan repeated its black laws almost immediately after 

attaining statehood in 1837, and Ohio repealed them in t849, indiar~a a~d Illinois kept " 

these laws on the books until after the Ci~dl War. As legal historian Pau! Finkelman has dem- 

onstrated, a few hundred blacks were held in bondage in Indiana until the early 1820s and 

in Illinois until the 1840s. Even in the far West, such territories as Oregon, New Mexico, and 

Utah passed statutes that banned black migrants° African Americans could be found in these 

places before and after statehood, however. CaIii))rnia, the western state with the largest free 

black poI~ulation, unsuccessfully attempted to enact black laws in the 1850s. 
In his classic study of the early antebellum UMted States, D~mocracy in America (1835), 

French author Ale’s de Tocquevilte no{ed the paradox of extreme racial intolerance in 

those states where slavery had never existed. During an interview Ni~rali~n Wast 

conducted for isis book in !831, Tocqueville’s observations were 
cor~tirmed when an Ohio attorney told him: "We try to discourage them [free blacks] in 

every possible way. Not only have we made laws allowing them to be expelled at will, but we 

hamper them in a thousand ways. A Negro has no political rights; he cannot be a juror; he 

cannot give eviderme, against whites." Nevertheless, despite the laws and the cuItural hostility, 

flee black populations in the Midwest grew dramatically, mostly from migration. By i850 

Ohio had the fourth largest free black population in the North. 
Even in the face of such prejudice and discouragement, Ot~io’s flee blacks founded at 

least t~o newspapers. One of them, the Colurnbus Paradigm of .Liberty., ()pined sareastica~y 
that the racist presumptions embodied in Ohio’s taw to reD,late persons of color would 

eventually lead to the regulation of everything, inchidi~g t_ime itself. In February 184.4 the 

paper’s editor, David.Jenkins, wrote, "Since Ohio has been a free state, she regulates both 

i 
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great I AM,.~e great Creator of aI1 things, and the only regulator of mankind." 
Seeking the same kind of economic opportunities that drew white pioneers by the thou-. 

sands to the Old Northwest Territory., blacks continued to head west in the face of mounting 

restrictions. The 1830 census registered almost 15,000 fi-ee blacks in the threestates of Ohio, 

Indiana, and Illinois; by 1840, that number had increased to more than 28,000, and by 1850 
it exceeded 41,000. Some of these migrants were runaway slaves, but others were ex-slaves 

who sought greater opportunities. One such migrant was "Free Frank." Born in slavery in 
Kentucky, he eventually purchased his own and his wife’s freedom and moved to Illinois, 
where he founded the town of New Philadelphia in Pike County and pursued a variety of 

cqmmerciai enterprises. Another successfu! black migrant to the Midwest William Traii, ran 

away from his Maryland master in 1814 and finally won his freedom throu.gh court action; 
he became a prosperous landowning farmer in Union Count% Indiana. 

Despite these extraordina~T individual acNevements, free blacks witnessed the decline 
of their political rights. By 1830, most northern states had disfranchised black voters in the 

very constitutional conventions that had extended and democratized suffrage 
oislmn~issment for white men. ,Some southern states followed suit. Tennessee disfranchised 

black voters in 1834, and in !835 North Carolina did the same after considering~but 

reiecting--a proposal that the wealthiest black property owners could retain the suffrage. 
~v~aite North carolinians concluded that allowing any free blacks to vote threatened slavery. 

One North Carolina delegate demanded the socia! and political subordlnadon of free blacks, 

as he posed the rhetorical question: "If they are to be placed in the situation of free men, and 
to be our equals ¯ ¯. why not admit our slaves ~o the same equality?" 

Ambiguities in the Penn.sylvania constitution of 1790 ted to the 

infrequent exercise of the franchise by the comm~, ........... 

the case of wealthy sad[maker James Forten, personal influence substi- 
tuted for wielding the ballot. Since Forten could not vote himself, he 

left his mark on the political process by encore’aging his white employ- 
ees to vote as he would. Black landowner William Fogg sought redress 

through legal channels, hoping to determine the political rights ofbiack 

Pennsylvanians. In 1835 Fogg, described in the court record as a free- 

man and taxpaying citizen of the commonwealth of Pennsylvania, was 

denied the right to vote in his township of Greenfield. 
His case, tIobbs v. Fog2~ ultimately went to Pennsylvania’s supreme 

court, which in 1.837 held that even black taxpaying property hold- 

ers were not eligible to vote because the founding fkthers had never 

inteixded blacks to be part of the body politic. "It is finally urged," the 
court maintained, "that a free negro or mulatto is not a citizen within 

the meaning of the constitution and laws of the United States, and of 

the state of Pennsylvania, and, therefore, is not enfided to the right of 
suffrage." In 1838 Pennsylvania revised its 1790 constitution and explic- 

itly disfranchised black voters, thus removing any ambiguity regarding 

black vodng rights. This action drew a published protest titled Appeal 

of 2~brty Thousand C, itiz~-% Threatened ~aith Disenfranchisemazt, to ke People oj 

penr~p}Ivania, in .which the free black leadership urged white citizens to 
reject the new constitution. Despite the combined efforts of the black 



~’~ i!~~.~ ANTEBELLUM FREE BLACKS 

community and its white allies in the Pennsylvania Abolition Societb~, voters accepted the 

new constitution. 

In the North, by the end of the antebellum pm{od only the New England states granted 

black men the unrestricted right of suffrage. In 1843, Rhode Island adopted its first constitution 

that gave biacks equaI suffrage ~ights; such rights were already assured in Massachusetts, Ver- 

mont, New Hampshire, and Mah~e, each of which had only smal! black populations, laa New 

York, black me~ could vote only if they were property holders, whereas in Okio and l~.iichigan, 

black suffrage was limited to some school board elections and to voting on school bonds. 

The legal restrictions that various northern states imposed on flcee blacks were increasing 

at the ver3, time that the proportion Of free blacks within the total U.S. population was 

declining. To be sure, in sheer numbers the black population was growing: in 1830 th.e 

nation’s free black population totaled 319,599; in 1840 386,293; in 

1850 434,495; and by 1860 488,070. But relative to the total 

United States popNadon, the percentage of free. blacks Was declining: it stood at 2,5 percent 

in t830 but at only .! .6 percent in 1860. In part, this decline resulted from increasingly ~gid 

southern laws against manumission, but more significant were the increasing numbers of 

European immigrants pouring into the U~aited States, partlcularly after ! 840. The years 

from 1847 to 1854 witnessed unprecedented immigration, with an average ofslightIy more 

than 334,000 persons arriving from Europe annually. Roughly 45 percent of the immigrants 
came from J~reiano, az percent �~, .... ~.,, c~-~’~,~y,~ ~ ....... and ]3 ,~)ercent from Great Britain. 

The large inflt~x of white Europeans did ~ot go unnoticed in black communities. In 1837 

the New York-based The Colored America~, one of the earliest black newspapers, bemoar~ed 

the treatment accorded to blacks in comparison with that given to recent imm.igrants: "For- 

eigners a~d aliens to the government Of laws~strar~gers to our institutions--are permitted 

to flock to this land a~d in a few years are endowed with all the prix41eges of citizens; but we, 

native born Americans, the children o{’the soil, are most of us shut out." 

Although notions of raci!! difference were hardly new in America, the antebellum years 

gave rise to mass-market cukural racism and to a new discourse of scientific radsm. Woven 

into d-~e fabric of evewday ~fe, popular culture and scientific Omught wo~:ked together to 

jusdfy not o~y ~m instlm~on of slaveU but also the routine debasement of ~}’ee blacks. 

Throughout the 1 g 10s and 1820s, poems, !~ics, hOOdS, and broadsides published by whites 

exaggerated black speech pattems~ Indeed, popnl~ literature m~d the media conveyed racist 

assump~ons not only about bIacks’ inabN~" m speak Standard English b~t also abo~t thdr 

incapaciw tbr freedom and equNiV, Visual images ~storted black physical features, maNng 

black people appear both anlmalis~c and ludicrous. 

By tlae late t 830s, direct speech m~d song and caricatured images were becoming popu- 

lar through a fom~ of entertainment cNled the mi~Tstrel show, in which white male pe~{brm- 
ers in burnt-cork blacM~ce makeup portra?’ed blacks in a series of 

1Oosdy related songs, dances, and comedy sket(Nes. In d~e early 

.1840s, the VirgiNa Minstrels 0ed by Daniel Emmett, a white man) became the first profes- 

sionN touri~ag minstrel troupe. This blackface tradition and its imagery of physicN carica- 

ture su~ived well into the twer~tieth centu~ as a staple of the American e~tertainment 

industry; it satirized and promoted the stereoBpical figures ’~im Crow"~the lazy and 
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ignorant southern slave--and "Zip Coon"--the absurd northern t)ee black fop. Both of 

these negative stereoeipes undoubtedly fed antebellum racism. Historians of this racist genre 

argue that its appearance on stage and its disse~lination in print, through tt~e so-ca~ed penny 

press (cheap newspapers) and "dime ,~ovels," helped create a psycholo~cal sense of social 

and po~ticat so~dafiV among va~ous white immi~ant groups. 
Minstrel ~ages funcgotaed as the andthesls of the image of the white ~e~can, 

dramatically rei~orcing the percepd0m Regar~ess of minstrels, s psycholo~cal meaNngs 

for antebellum wNte peffomaers ~d au~5ences, antebe~um blacks considered the genre 

deepty offensive. In 1848 the northern black leader Yrede~ck Douglass r~led in his news- 

paper The North Star against "the ’Virginia. Minstrels,’ the ’Ch~sW’s ~astrels,’ [and~ the 

’Etbfiopian Serenaders,’ " c~ing them the "filthy scum of white socieV, who have stolen 

from us a comple~on denied to them by nature, in which to make money, and p~der to the 

cormpt taste of their white fellow-citizens." 

In the firs~ half of the Nneteenth centu~, just as nega~ve biack s~ereo~es were being 
promoted in such pop~flar culmra! forms as ~nstretsy and ~e penny press, the new raciM 

science of ethno!o~ emerged. Ethnoto~, wIbch began to attain si~ificant inteltec- 
E~t~ real credibiti~ in ~e 1830s ~d !840s, rejected eigh~eenth-centuw em~ronmenta~s~ 

explana~ons for races and professed instead methods and theories that stressed innate and 

immutable racia! traits. 

tnte~M to etbnotog7 was craniolo~, the measurement of sku~ size to. deter~ne cra- 

niaI capaclw. ~lacks, cra~iolo~sts ar~ed, e~ibited a sm~er brain size than whites did, 

thus pro~ng blacks’ !ower inte~gence. Such boom as Samuel O. Momon’s Urania 

(1839), and Crania Aeg;p~aca (1844) were seminal texts ar~ng for the bioto~cal basis of 

various racial groups, N1 of them ranked in a hierarchy vdth whites at ~he top and blacks at 

the bosom. The theow ofpolygenesis accompanied cranioto~, roqgene~,~ ,~am~mned e~at 

races emerged from ~fferent human oN,us and thus represented ~fferent human species. 

The antebellum ethnolo~cal stones touted the i~erent infefiofiV of blacks ~o justi$, 
their permanent ensIavement or, in the case of free blacks, @teir pe~anent ci~c and sociN 

subornation. Morton’s measurements of skulls, for instance, led Mm to conclude that the 

suppose~y larger skulls of Caucasians gave them a "decided and unquestioned supe~or- 
i~ over a~ ie nagons of the eari." His ~&ngs influenced, bo% Ha~ward scientis~ Louis 

Agassiz ~d southern physician Josiah Nott. Writing in 1854, N0tt asserted ~at 
and races,. Hke in~vJduNs, have an especiM destiny: some are born to r~le, and others to be 

ruled.... No ~o distinctly marked races can dwell together on equal terms." 
During d~e ! 830s the vicious word ni~ also gained commo~a currency among wNtes as 

a term of racia~ c~sparagement. Black. essa?8st Hosea Easton became perhaps One firs* person 

.to ~te a public denunciation of tills word ~n his ~ea~e on the Intellectual Char.-. 

~he Pr~udi~x Ex~cised 7bward Them (1837). Easton decried this ’=opprobrioUs terns, employed to 
impo;e contempv upon blacks as an inferior race," He fu~her argned teat the term, itself 

would be perfectly hamaless were it used only to ~sa~ish one class of socie~ from another; 

but it is not used ~tt~ that intent...it flows ti’om the tbuntain ofpu~>ose to injure." 

In a culturaI miiieu that permi{ted aed encouraged racia[ big~tw, prejudice manit~sted 

itseIf in m~merous individual and collective acts of a~imosiU directed at free blacks and their 
white sympathizers. I~t 1 g3 ! ~e people of New Haven, Connecticut, became Na.rmed over 
whi{e aboiifionist Simeo~ Jocetyn’s proposal to establisl~ a college tbr blacks and resolved 
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to oppose it with all their resources. At about the same time, Prudence Crandall, a Quaker 
school teacher in Canterbury, Connecticut, provoked the tm~m’s wrath when she admitted a 

black female student to her popular private school for gins. When her white students with- 

drew, she opened the school to black girls, attracting students t¥om free black families as far 

away as Philadelphia, Providence, New York, and Boston. Townspeople harassed the black 
girls on the streets and piled manure on the school property’. The local doctor refused to treat 

the black students, and stores refused to do business with Crandall. 
The Connecticut legislature went so far as to pass a law in May t83! forbidding any 

¯ school or academy to enroll out-of-state blacks. Convicted of disobeying this law, Crandall 

appealed to the Connecticut supreme court, which overturaed the conviction on a tech- 

nicality. A few years later, the legislature repeaIed what had become an embarrassing law. 

Although Craa~dall’s experience reveals the racism of Connecticut in the early 1830s, it also 

demonstrates the power of the growing abortionist movement to change the political culture 

and secure a repeal of the law. 
The culture of racism also took more virulent turns. Economic shifts in the early nine- 

teenth century created tensions that resulted in widespread violence by whites against blacks. 

As industrialization spread in northern urban centers, the eco- 
nornic autonomy of white m~isans declined, and many became 

wage laborers with what they correctly perceived as diminished economic prospects. Caught 

in thisuow,~w,~,,~-’ ....... ~ spiral,       th,~,, ..... ........ ~pognated free blacks as economic cornpedtors who under- 

cut white workers’ wages. 
The black elite also stirred resentments and provoked a bactdash. Cartoons in wt~ite news- 

papers depicted affluent blacks in highly insultLng ways, mocking their sodety ba!)s, abolitionist 
activities, and other events. ~4~ites harassed blacks in public spaces and perpetrated extreme acts 

of hostility’, often targeting commuNty institutions that contributed to black advancement. 
Riots, murders, and the destruction of churches, schoots, and orphanages occurred in the 

Midwest and the Northeast. For three days in 1829~ bands of whites in Cincinnati took the 

law into their o,am hands, running out of the city those blacks who did not post the bonds that 

the state required ofblacks to reside there. More than a thousand blacks found it advisable to 

leave, moving to Ca~aada; but rnost of them soon returned to Cind~mati. In New York State, 

antibla& riots erupted in Utica, Palmyra, and New York City in ¯¯!834 and I839. The most 

serious andblack outbreaks, however, took place ir~ Pennsylvagia. On August 12, 1834, a whim 
rnob marched into the black secdon of Philadelphia and committed numerous acts ofviolence. 

The following day whites wrecked the African Presbyterian Church, burned homes, and mer- 

cilessly assaulted se, veral blacks. The reign of tmn~or entered its third day before the police put 
an e~d to it..According to historians Lois E. Ho~on and.James Okiw;r Horton, the "official 

report laid the riot to wifftes’ fears that btacks received lgvored tream~ent in !’~iring." Between 

1834 and 1836, at teast nine disturbances occurred in Philadelphia that Can be labeled anti- 

black ~iots. H_is~orian Patrick Rael identified the occurre~.ce of" similar race riots in Columbia, 
Pmmsytvania (1834 and 1835); in Wasl:fington; D.C. (1835); in Cindrmati (a~in in 1841); and 

in Boston (1843). [}tistorian Patrick Rael identified race ~iots in Columbia, Pennsylvania (I83g 
and 1835); in Washington, D.C. (1835); in Cincinnati (again in 1841); and in Boston (! 843).] 

The South enjoyed playing up northern hostility toward blacks. When an observer char- 

acterized African Americans in New York and Philade!ptfia as having¯ an "aversion to labor 

anti proneness to villainy," he was quoted extensively in the Southern press. Southerners also 

recounted with pleasure the tale of how ablack man returned to his home state of Geor~a 
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Cartoon caricatut~ of middle-class African Americans        . 
Cartoonist Edward Clay created many carlcat~res of Phi~adelphia~ middle-class 

African Americans, ridiculing wha: he termed ~heir tendency to "aspire too 

after attempting to live in Ohio and Canada [br two years. Another story told of Lomsiana 
blacks who had suffered so much in New York City’ that they begged visiting southerners to 

take them back.with them. Whel~ a North Carolina free black remarked that he had been 

kicked about and abused so much in Cincinnati that. he would like to return to the South, a 
Greensboro paper not only reported the incide~t but reprinted the article tive years later as 

though the event had just happened. 
As observers Fanny Kemble and Frederick L. Olmsted reported, many blacks were sorely 

mistreated in tlm Nort~ and the West. Kemble said of northern blacks: "They are not slaves 

indeed, but they are pariahs, debarred fi’om every fellowship save with their own 
S~ul~ vs. ~rtu despised race .... All hands are extended to thrust them out, all fingers point at 



their dusky skinI all tongues . . . have learned to turn the very name of their )ace into an 

ins~att and a reproach." Olmsted seems to have believed the Louisiana black who told him 

that he could associate with whites more easily in the South than in the North and that he 

preferred to live in the South, because he was less likely to be insulted there. Such points of 

view delighted slaveholders wl~o saw them as confirmatiort of their belief that slavery was 

better for blacks than freedom. 

~Thite southerners did not seem to recognize, however, one essential difference between 

the South and the North and West--outside the South, blacks could organize arid agitate for 
their rights. Northern blacks also had the moral and material support of at least a few whites 

who defied mob law. However clifficult conditions were for blacks in the North, they moved 

there in iarge numbers. More than haK of Ohio’s black populatior, had come from the 
South, despite the state’s black laws, wNch discriminated against them in a variety of ways. 

In the North, blacks could enter professio~s arid hold jobs that were unavailable to them in 

the South. Most southern states prohibited blacks from being pharmacists, physicians, den- 

fists, gunsmittas, la,aTers, or even teacImrs--all professions that northern blacks had entered 

before 1860. Everywhere in the North, blacks could and did own land arid other property. 
In the southern states, free blacks experienced freedom in a far more tenuous and 

nerabIe way. One slip, or an}, ignorance of the law, could send them back into slavery. All 
slave states required free blacks to register ,adt!~ the authorities, tqorida, Georgia, arid several 

other states compe!,!ed free blacks to have white g-dardians. All southern states demanded 

that free blacks carry passes or wear badges, and an}, black person caught without verifica- 

tion of freedom was presumed to be a slave. 

Year by year, the controls that southern states and communities exercised over free blacks 

monnted. In no southern state could the}, move about as they wished, lest they be thougt~t 

fugq dve slaves. North Carolina prohibited free blacks from traveling beyond the courity adjoin- 
ing the one where they resided. Penalties for violatirig these laws were severe. In Georgia, for 

example, the offender was fined $100, and failure to pay it~which could be expected--meant 
being sold into slavery. Laws also forbade free blacks from leaving the state for any length of 

time, usually sixty or ninety days. Numerous laws were desigr~ed to protect the w)ite commu- 
nity, against an3, perceived threats or dangers from free blacks. Virgiria, MaD,land, and North 

Carolina forbade fkee blacks from possessing or carrying arms wit_hour a license, and such per- 

mits were issued ammally to or@ the few blacks whom w}~ites deemed trustworthy. 
All slave states prohibited *tie in-migration of free blacks, and e~,ery southern state with 

a seaport required that free black sailors from other states or counties be jailed while their 

ships were in poK. It" a ship’s captain tbiJ.ed to pay the .jailor for tzis f~ee black sailors’ room 

and board, they could be sold into bondage. 
Slavchotding states also had a peculiar way of demonstrating their interest in the wel- 

fare of free blacks. Since their lives prm*ed especially dittic~dt, legislators passed laws to ~ve 

free blacks tlae opportunity" to choose .their owners and become slaves. In 1857 l’ennessee 

enacted a law to tkcilitate re-enslavement; the fol!owjng year Texas enacted a similar law, 

and in 1859 arid I~60, .respectiv°ely, Loztisiana and Maryland did so as well. Several other 

staZes, including North Carolina, seriov~sly considered re-enslavement statutes l~ut ibr vari- 

ous reaso~as failed to enact them. Arkansas went farthest -along tiffs path; in 1859 the legis- 

lature passed art act to remove i}’ee blacks and mulattoes from the state by compelling those 

who remained af~er one year to choose masters "who must give bond not ~o all~w such 

negn’oes to act as f}ee." 
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African American barbe~ 
Barberi~g Was one of the skilled trades open to 
btack men during the antebellum years, Several 
weaithy A~’rican Americans began their careers 
as barbers. 

Free blacks in both the North and the South faced many obsta- 

cles in their attempts to earn a riving and build strong communities. 
Southern states had a number o£ racially discriminatory employ- 
ment policies, although such laws were often breached. In 180~ 
Maryland p~ohibited blacks from seiling corn, whea{, or tobacco 
without a license. Ir~ i829 Georgia made it itlegal for them tO be 

employed as ,typesetters. Two years later, North Carolina required 
all black traders and peddlers to be licensed, while South Carolina 
forbade the employment of free blacks as clerks. A large number 
of states made it illegal for them either to buy or to sell aIcoholic 
beverages. Georg{a free blacks could rmt buy on credit xdthout the 

permission of their white guardians. 
Despite these restrictions, every state required free blacks to 

work and to have visible means of support, If unemployed, free 

adult bIacks were hired or bound out, and their children were token 
and placed in the care of white persons~ Black children born out of 
wedlock to a parent who had v-ioIated the law or who had no means 

of support were apprenticed to be taught a trade and given moral 
instruction. 

The majority of the South’s free blacks worked as unskilled 
agricultt~ral or common laborers. In some states, however, free 
black artisans achieved considerable economic independence and 
at~uence before the ~:-~* War. Despite the strong opposition of 

white workers, skilled and unskilled bIacks often fbund w’ork in 
areas experiencing labor shortages, especially in states hurt by white 
migration to the West. Free blacks, worked in a range of occupa- 
tions in spite of the restrictions placed on them in most southern 

statesl They made clothing, grew and prepared foods, operated machines, 
Traaes an~ ?r~fassie~s piloted ships, and labored in the building trades. They were efnployed in 

more than sevenD" occupations in North Carolina, and those working in Baltimore in 1860 

ir~ctuded several confecdo~ers, druggists, and grocers. 
~Jthough free blacks worked in skilled occupations in both ~orthern and southern cit- 

ies, tt~e South, and especially t~e Lower South, had the largest proportion of free black 
and skilled posJoons. In both North and South, the skilled trades fell primarily to whites, 
al*hough certain trades in the Lower South, such as barber and blacksmith, were i&:nti~,ed 

and stigmatized as black jobs. Still, free blacks, i~a Baltimore, Charleston, and New Orleans 
could be [bund working in occupadons that required a high degree of skilt. A comparison 
of the cities of Boston and Charleston illustrates the contrasting opportunities afforded free 

blacks in the two regions. In 1860, 20 percent of all free black men in Boston engaged in 
sldlled ernp!o?-met& whereas in Charleston more than 60 percent of free black men held 
such ,jobs. However, Boston’s free black population included a number of p~7ofessionals-- 
[a~wers, officeholders (including a justice of the peace), teachers, physiciaas, dentists, type- 
setters, and jour#atists doing work ti’om which South Carolina legally barred Blacks. In 
addition, Boston’s black r~dmsters controlled their own churches and preached whatever 
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they wished, but in Charleston and other southern cities whites moni- 

tored church services. 

Free people of color were among the widhl3~ celebrated cabin.or- 

makers in New Orleans. Although t~tey initially trained under white 
masters, by t 819 there were er~ough skilled ¯craftsmen of color to per- 

mit new apprer~fices to train under artisans of their own race. Dutreuii 

Barjon received his training under the African American workshop 

system. In 1822 Ba~jon opened a shop on Royal Street, the elite cen- 

ter of furniture retaking in the city’s French Quarter. By the 1830s he 

was recognized as a master artisan whose work¯ equaled that of tais 

white peers. The success of tbs shop allowed Barjon to open a f~arni- 

ture warehouse in 1834, in which he sold his owr~ furniture as we1! as 

pieces imported from Europe. 

New .Orleans free black Julien Hudson was among the earliest 

recorded professional alcists of Adrican descent to work in the antebel- 

lum Souda. Hudson, the son of a f)ee woman of color and a wealthy 

white ship chandler and ironmonger, grew up as part of New Orleans’s 

Afro-Creole, Fre~ch-speaNng elite kaaown as the gens de coufeur [ibre 

(free persons of color). Hudson’s self-portrait is the first extant self- 

po~rait by an __African American artist. The portrait reflects Hudson’s 

perception of himself as cultured and elite, since he portrayed hirnse~ 

in a fast~ionable black frock coat, innicately patterned waistcoat, and 

black silk cravat in front of a conventional landscape background. 

Regional differences in property, ownership among free blacks are also illurcdnadng. In 

the North, 11.7 percent of free blacks owned property in 1860, compared to ! 8. ! percent of 

whites. In the Upper South, 9.8 percent of free blacks owned 

property, while 19.4 percent of whites did so. In the Lower South, 

an astonishing 17.9 percent of free blacks held property; 18.8 percent of whites did so. These 

statistics may be misleading, however. Much of the "property’! owned by southern free 

blacks incIuded their own fm~ily members who remained slaves because their free black 

o*a.<rmrs could not legaily emancipate them. In North Carolina, f)ee blacks owned $480,000 

¯ worth of rea! property ~.nd $564.,000 worth of person!! properV (including slaves) ~n 1860. 

In Charleston, 352 blacks paid taxes o~ property valued in 1859 ha excess of $77{3,000. Ten- 

nessee’s free blacks owrmd about $750,000 worth of real a~d personN property in 1860. ’ 

The aNuence of a large m~mber of free blacks and creoles of color in New Orleans was 

well knownl in 1860, they owned more than $!5 mi!lion worth of proper~3’. Thorny Lafon, 

the free black tycoon of New Orleans, was worth $500,000 at his death. He had contributed 

so much to the devetopmem of the city’ that the state legislature ordered a bust of him carved 
and set ~p in a public institution i~a New OrIeans. Small wonder that ~a the preceding year 

the dty’s leading white newspaper, 7~e Daily Picayune, described New Orleans’ free blacks as 

"a sober, industrious, and moral dlass, far adva~ced in education and dvilization." 
Antebe!lt~m free blacks in the North were more likely than 

whites to live in (:ides. In 1860, 63.5 percent of New England’s 
free blac "ks tired ir~ cities, a~d 49.7 percent ofth~ free blacks in the Mid-Atlantic sta~es were 

urban dwellers. The cities o~t~red jobs and opportunities m build cohesive communities 

anchored by socia!, financi!!, and religious resources. 



FROM SLAVERY    TO FREEDOM 

17o 

Of the three major northern seaport clties ¯ -Boston, New York, and Philadelphia by 

far the smallest free black community was in Boston, numbering just under two thousand 

persons in 1850. In the early years of the nineteenth century, Boston’s free-black popula- 

tion had been dispersed tlaroughout the city, but by the 1840s and 1850S, following the 

pattern in other antebellum northern cities, residential segregation had produced a denser 
geographical concentration of the black community. Although economic factors limited the 

majority of free black men in Boston to low-skilled or unskilled jobs, the status and signifi- 

cance of such work held a different meaning in black and wlaite communities. The job of 

"porter" held higher presdge in black Boston because, although low-skilIed, "porters" worked 

as servants in wealthy whites’ homes or as waiters in the city’s prominent restaurants and 

hoteIs. Indeed, the servant Robert Roberts parIayed Kis expertise into a published book, The 

House Servant’s Lk’recto~: or, a k,loni~o~ for Private Families: The 1860 census listed Roberts as a 

"gentleman." For black men such as Roberts, proximity to white centers of power probably 

increased tlaeir status in the bIack community. TNs was less true. for black women who worked 

as domestics. Boston’s black community included an upper class--lawyers, dentists, teachers, 

justices of the peace, and other middle-class professionals who, although siight in number, 

represented an acti,Ast group tt~at was strong in the tradition of protest tlaought. Historians 
James and Lois Horton reveal that this activist group included not only professionals but also 

such persons as the caterer Joshua Smith, hairdresser John T. Hilton, and most notabIy David 
Walker, a tailor and dealer in second-hand c!othes. Walker, a brilliant essayist, militant activ- 

ist, and author of David ~g’alkePsAppeat (I829), was also a founding member in 1828 of the 

pioneering "Massachusetts General Colored Association," an organization devoted to Iocal 

and national black rights. It was founded, as Walker articulated in his inaugural lecture, "to 

unite the colored population, so far, through the United States of America as rnay be practi- 

came and expedient"--thus a fi)rerunner of the black convention movement. 

Free black women in Boston were concentrated in low-skilled or unskilIed positions, 

primarily as domestics, yet there were notable exceptions. Harriet Hayden, wife of activist 

Lewis Hayden, ran a successful boardinghouse. George Ruffin’s wife, Nancy, became an 

independent retailer who earned enough to buy her husband’s family out of slavery in Vir- 

ginla. Christiar~a Carteaux’s success as a milliner and hairdresser proved helpfu! to securing 

clients for her artist-husband Edward Bannister. In the 1850s his portraits an&landscape 

paintings enjoyed the support of such black abolitionists as John DeGrasse and William 

Cooper Nell. Bannister’s art would gain national recognition after the Civil War, but !"As wife 

is noted for supplementing the income generated by his painting during this early period in 

his career. 

Biack New Yorkers constituted a far more anqatuent community than did black Bosto- 

nians. In !837 the free blacl~ of New York City reportedly owned $1.4miltion worth of 
taxable real estate and had $600,000 on deposit in savSngs banks. But despite such 

evidence of economic success in portions of" the antebellum black community, recent 

scholarship reveals clearly demarcated economic and eultural differences among blacks, tn 

her analysis of free black life in antebellum New York City-, historian Leslie Harris insists that 
class distinctions need to be reconsidered if that experience is to be recow,’red in its fuli com- 

plexity. For example, the editors of the city’s pioneering black-owned newspapers Freedom’s 

Joz¢rna! and The Colored Ameri~’an spoke primarily for the black elite, often condemning the 

boisterous, %nrespectable’~ public behavior of tower-class blacks~ Free black leaders Peter 

Williams, Jr., and Samue! Cornish ti’equentIy criticized less aftluent ti’ee btacks tbr their 
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rowdy celebrations, such as Emancipation Day, and lectured them On the values of ffugatito’, 

decorum, and temperance. 

"[’he newspapers and the elite free black leadership of New York were particularly 

incensed, as were middle-class white reformers, b?~ e~idence of interracial mL’dng among 

the lower classes in the slums. Despim the contempt and violence that many working-class 

whites visited on free blacks, antebellum New York was rife with opportunities for interracial 
mixing. Indeed, economic factors created interracial enclaves of the poor, where cultural 

mixing was not only frequent but also increasingly subsidized by white travelers and voyeurs 

in search of cultural adventure. 

One foreign observer was the English author Charles Dickens, who visited the notorious 

Five Points slum in 1842. In his journal American Note4 Dickeas published a leng~y descrip- 

tion of Almack’s dance cellar, which was owned and operated by the free black entrepreneur 

Pete Wi!liams. Dickens marveled at the throng of customers and their dancing, but he was 
particularly fascinated by one of the antebeitum black culture’s unsung heroes, who held 

center stage in the dance. Dickens described the man as "a lively young negro, who is the wit 

oftl~e assembly, and the greatest dancer known." This was William Henry ~uba" Lane. 

Philadelphia had the most studied antebellum northern free black population of the 
nineteenth century.. To botster free blacks’ claims to civil rights, and also to undermine the 

negative stereotypes used by whites to den~ those fights, both the Pl~iladeip~ia 
Pennsy!vahia Abotidon Society (PAS) in 1837 and tt~e Society Of 

Friends (Quakers) in !847 sponsored fact-finding studies designed to demonstrate black 

pro~ess in Philadelphia. The more comprehe~sive of the two, the 1847 S~tisticd Inquiry inta 

the Co~di~ion of fie People of Coto~r ~f the Ci~ and Districts of Philadelphia, was hailed by Frederick 

Donglass’s North Star in 1849 as something to be "carefully read and pondered by colored 
men who are endea~’oring to achieve their o~a elevation." In the report’s preface, its authors 

suggested that their findings "should inspire hope and confidence in the future." 

The report tabulated a Philadelphia free black population of 20,240. Of those enumer- 

ated, 6,896 (42.9 percent) were male and 9,146 (57.1 percent) were female. The investiga- 
tors identified occupations for 3,358 men and 4,249 women, or roughly four-fifths of those 

they c~ed "d~e able-bodied population." The majority of the men (1,581) were laborers, 
although there were sigmiticant numbers of mechanics (286), shopkeepers (166), waiters and 

cooks.(557), and hairdressers (!56). Ma~e professionals included 33 musicians, 22 preachers, 

and ! t schoolmachers. Most women worked as washerwomen (t,970), although significant 
numbers fell into the categories of day ~aborers (7fi6), needle-women (486), cooks (176), and 

traders (2 !3). The female working population Mso included 33 keepers of boarding, eating, 
and oyster houses; 35 shopkeepers; and l 3 school mistresses, including Sarah Ann Douglass, 

whom the report praised as running "an excellent school of many ?,ears standing." 
Like New York, Philadelphia had distinct class divisions within tl~te Dee black comrnu- 

nlty. During tl~e 1830s and 1840s, the poorest 50 percent ofPhiladelpNa’s fi’ee Blacks owned 

onl?~ 5 percent of the ciV’s black-owned wealth, while the mp 10 percent held 70 percent, 

a~d the top 1 percent controlled 30 percent, in his Skctd~es of Cold, red Socie~ i~ PlzilM@fiia, 
the antebellum free black chronicler Joseph WNso~ portrayed a three-tiered class sm~ctureo 

There existed an upper class with "comfort and the enjoymen{ of all the sound blessings 

of this tile," a class positioned in the "intermediate stages- sober, ~onest, industrious and 

respectaMe~--having neither ’pox, erty nor riches,’" and at the bottom .those "in the lowest 

depths of human degradation, misery, and want." 
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In addition to founding sixteen churches and numerous literary’ and benevolent societies, 

black Philadelphiar~s were also active in the antebellum temperance crusade. A newspaper 

report from the Yhi~ddphia Dai~ Republic, reprinted in The j~?rth &at in 1848, provides a glimpse 

of the fervor with which free btack leaders embraced the crusade agah~st alcohol. They associ- 

ated temperance With respectability and racial progress. Thus the Phoenix and Garnet Unions 

of the Daughters of Temperance hosted an event at the Wesley Methodist Church with the fiery" 

black abolitionist, Rev. Henry Highland Garnet, as the keynote speaker. Garnet was described 

as ~Xhe apostte of liberty and temperaxace, who for an hour and a half portrayed the ten4ble 

effects of alcohol and labored to allure tt2e drunkard to the paths of soberness and peace." 

Free blacks also bound themselves together for social and cultural uplift, economic 

advarmement, and mutual relief. In every city, mutual-aid organizations sprang up, some of 

which were secret societies. In Baltimore, thirty-five mutual aid organiza- 
~lai,al Aid 0rSanizatisss tioas existed in 1835. The Friendship Benevolent Society for Social Relief, 

the Star in the East Association, and the Daughters of Jerasalem were among the more promi- 

nent groups with substantial savings in Baltimore banks. Associational life grew in other cities 

where mechanics, coachmen, cauKers, and other workers organized their ox~m mutual-aid 

societies. 
In the Deep South, such organizations were frowned or~ by most wliites and outlawed alto- 

gether in most states. They persisted in some places, however. As late as 1860, benevolent associa- 

tions were bei~ag organized in New Orleans, where the Band Sodety, with its motto l ~ove, Union, 

Peace, had bylaws reqniri~g members "to go about once in a while and see one another in love" 

and to wear the society’s regalia on special occasions. In 1843, under the leadership of African- 

American sailor Peter Ogderl, a group of free blacks in New York organized the Grand United 

Order of Odd Fellows, the charter for which was obtained from an E@sh Grand Lodge, since 

the ?~merican Lodge re~ased to ~ant it. 1 ~ike the Prince Hall Masons, who were also chartered 

in England, the Odd Fetlows became a nadonal African American fraternal organization, 

Throughout the ar~tebellum era, free black poets, playwrights, historians, newspaper 
editors, and artists contributed not only to the deve!opment of African American culture hut 

also to the broader American culture. In North Carolina, for example, 
~ilu~al ~n~ri~,li~a George Moses Horton, who was ’;virtually free," wrote poems that were 

widely read. In 1829 he published a volume entitled The Hope of Liberty, and for the next 

thirty years he wrote for sradents at ~he University of North Carolina and for various news- 

papers. Unfortunately; his interest in poetry diminished, perhaps as tae realized that despite 

his exhaustive efforts to purchase his freedom, there was no hope of liberty. 
Daniel Alexander Payr~e, who hada brilliant career as a bishop in ~he A£rican Methodist 

Episcopa! Church, published a small volume in ~ 850 entitled Pbast.tres and Other Miscdlarxeous 

i~)erra: Frances Ellen Warkins Harper, whose Poems on B/Iiscd.laneous Subject~/ appeared in 1854, 

would make her most significant literary contributions after the Civil War. I-tarrier E. Wil- 

son of Massachusetts became tI~e first black woman to publish a nove!, Our ~,~" Or Sketches 

1~’ro~ th~ Lif~ qi a FreeBla& (t 859). Literary critic Henry Louis Gates, Jr., who discovered Our 

Ni~ described it as "a ~missing li~k’ . . . bekween the sustained and well developed tradition 

of black autobio~aphy and the slow emcrgence of a distinctive black voice in fiction." Tt~e 

French-inspired ctfltural life of free persons of color in New Orleans is best represented by 
artists, furniture makers, and such literary figures as the seven{ee~a poets who issued the vol- 

ume LesCene£es in 1845. The book’s editor, Ar~nand Lanusse, as well as several contributors, 
had lived or studied in France. 
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Cottage at Pass Opposite Ben Lomand, Robert S. Duncanson, 1866 

The first Afi°ican AmeAcan to achieve a nadonal and international reputation as a 

painter, Robert S. Duncanson spent most of his career in Cincinnati, a burgeoning arts 

center that called itself the "Athens of the West." In Cincinnati, Dunca~son ex~bited at 
the Western Art Union and was counted, along ~4th noted white artists T. Worthington 

Whittredge and William L. Sonntag, as one of the city’s most talented painters. Duncan- 

son also traveled abroad, spen~ng time and exhibiting llis works to widespread acclaim i~ 

England, Scotland, Italy, and Canada. Recent scholarship by.Joseph S. Kemer traces the 

artist’s paterna! origins to a successful landowning black family that had known two genera- 
tions of freedom at .the tixne of his birth in what is now Michigan. Like many fi’ee men of 

color in the nineteenth centu~, Duncar~son’s father was an ardsan, and Duncanson was 
trained in the fatuity businesses of house painting and carpent~, skiIls d~at inspired and 

helped prepare him for his chose~.~ career in the fine arts. 

Free-black leaders in both the North and South i~sisted that education played a crucial 

role in securing their comrnunmes progress. 
In the antebellum North, by the eve of the Civil War opportnnides for black education 

were ~ddely available, although in most places public scl~ools were Opport~.ili~s in 
raciaily segregated, and black children received an unequal share 

of school funds. Rhode Island arid Conr~ectict~t maintained separate sc!~ools even though in 

d~e decade betbre the CiviI War these states increased their fimding for black education. In 
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1824 tt~e New York City Commo~a Councii began to provide partial support tbr the privately 
run African Free Schools and took them over altogether in 1834. ,~dthough some communi- 

ties in the state permitted black children to attend white schools, the legislature made it clear 
in I84[ that an?; district could establish separate schools. Still, in places such as Syracuse and 

Rochester Nacks attended public schools with whites. 
New Jersey and Pennsylvania maintained separate schools for black cb_ildren, giving both 

public arid private support to schools for blacks as tlaey increased in number. Ohio eXcluded 

black children from public schools by law in 1829, aldaough twenty, years later the state pro- 

vided funding for separate schools. Since the state never appropriated enough funds to set up 
creditable schooling for blacks, in a number of Com.muNties in northern Ohio, black chi!- 

dren attended public schools with whites in the !840s and 1850s. Citizens of’Indiana and 
Illinois took no ir~terest in meeting blacks’ desires for education. Michigan and Wisconsin 

adopted more democratic policies, but most blacks in these states had to wait until after the 
Civil War before they could be educated in considerable numbers at pub!ic expense. 

Massachusetts is particularly notable for shifting its African American educational poli- 

cies away from exclusion and toward inclusion during t~e antebeiIum period. Ir~ 1798 free 

blacks and their wlaite supporters founded a privately funded school for blacks in Boston, 
later called the Abiel Smith School. Not until 1820 did the civ a!locate any funds to the 

Smith schooll however. In t 840 the black community under the leadership of author and 

printer WNiam Cooper Nel! joined white aboiitiordsts William Lloyd Garrison and Wen- 

dell Philips in agitating for ’~equal school fights." Efforts to open ati-white schools to black 

students occurred in Nantucket and Salem as we!!, and uzflike Boston these towns achieved 

integrated schools in 1845. 
In 1848 Benjamin Roberts sued the city of Boston in behaJ-f of his five-year-old da.agh- 

ter Sarah after she was denied access to a number of’nearby primary schools. He questioned 

the fairness of his daughter having to walk past white schools be{bre reaching the segre- 

gated Abiel Smith School. Pleading his case were the abolitionist and future U~ited States 
senator Charles Sumner and Robert Morris, the first black lav,)~er to pass the Massachusetts. 

bar. Despite the arguments of Sumner and Morris and a boycott of Abiel Smith School by 
members of the black community, the commonwealth’s highest ~ourt upheld the legality of 

racially separate schools in Roberts v. G~, of Box~on (i850). Nekl and others continued their 

protest until !855, when the Massachusetts legislature prohibited segregated schools in the 

common~e alth. 
Free blacks in tI~e South experienced far greater difficulty obtaining an education. In 

contrast to the North, the r~gion had no pubkic schools, even for white children. Southern 
whites considered the respo~sibility tbr educating youth to be largely a 

O~rt~iti~s i~ ~|~e Soat~ private matter. Moreover, strong sentiment agains~ educating free blacks 

prevailed in the South, where many wIfites believed that blacks would imbibe seditious and 
incendiary doctrines througl~, reading. However, a surprisingl~ large ~mmber of them learned 

at least the fimdamentals. 

In Baltimore, the Oblate Sisters of Providence, tl~e first Catholic order for women of 
African descent, operated a school for black children throughout ~he 1830s and 1840s. in 

182’t-a btack man, John Adams, began to teach children of his race in Washin~on, D.C. 

Thereafter, schools for blacks proliferated, and within a few years some of the best were 
located in the District, ~4th students coming from Mat),tand and Vir~nia to study under 
teachers of their own race. Some free blacks in Virginia and North Caroli~a received private 
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instruction from whites and other free blacks, but very little of their education took place in 

sckools. In a notable excepd0n to this ~e,~John Chavis of Raleigh, North Carolina, main- 

rained a school where he taught whites during the day and free blacks at night for almost 

thirty years, but after 1831 Chavis confined his teaching to white children. 

Charleston offered free blacks the best opporturfifies in &e Sou& for securing an education. 

As early as t810, the city’s blacks organized the l~nor Society School for orphans. In Florida, 
some free blacks sent their children away to school, while others (in St. Augustine and Pensa- 

cola, for example) ]aired teachers to instruct them. Free blacks in New Orleans supported several 

schools, including the ~cole des Orphelins Indigents, set up in 1840, and generousIy st~pported 
by wealthy creoles of color such as Thorny Lafon, Marie Couvent, and Aristide Mary,. A few 

eve~ went to Frar~ce to be educated, suct~ as Edward Dede, who studied music in Paris. 
In spite of the efforts of southern free blacks to secure an education for themselves and 

their c~dren, statistics support the general conclusion that they had far fewer opportuni- 
ties t~an their northern counterparts to attend school. Of 2,038 fi’ee blacks in Boston ha 

1850, almost 1,500 were in school. In Baltimore, t,400 free blacks attended school, as did a 
thousand in New Orleans. However, in 1860 oNy 155 children, out of a total of more than 

a thousand free black children of school age, were attending school in the entire state of 

Missouri. In the same year, onty 275 of Louisiana’s nearly 6,500 free black children were 

enrolled in schools. More strikingly, in Virginia only 41 out of 22,000 school-age free blacks 

attended school. In ~’-m~^~,~ ~ .... u         as a     ,,,!~le..~ ....... i,~ 1860..~ about 4 percent of the school-age free 

black population received an education, as opposed to more than one third in the North. 

Free blacks in the North also began to attend institutions of higher education d~ring the 

antebellum years. Ln 1826 Edwardolones and John Russwurm graduated from, Amherst and 

Bowdoin Colleges, respectively, and before the CixO war bfacks 

were attending Oberlin, Franklin, and Rutland Colleges, Harvard 
Medical School, and other-institutions of higher learning. The doors of severn institutions 

that were to become predominantly black colleges also opened during tl~is period. In 1851 a 

young white woman from New York, Myrtilla Miner, established an academy for black 

femal.es in Washington, D.C. So much oppositior~ developed that the school was maintained 

only with difficult?’. At the outbreak of the Civil War, it remained a small institution, but the 

idea had already been conceived that a teachers’ college in Washingto~a would bear her 

I~ 1839 plans were made for an Institute for Colored 3.~outh in Philadelphia. The school was 

incorporated in 1842 and began to flourish ten years later m~de~ the leadership of Charte~ L. 

Reason of New York. A bequest of $300,000 by tt~e Revere, nd Charles Avery led to the estab- 

lishmertt in 1849 of a college tbr blacks in Allegheny Cit% Pennsylvania, that bore his name. 

With enough funds and an ett~ctive white ax~.d [)lack faculty, the institution flourished. 

~I’wo denominational imtitutions ~bnnded during tl~e antebellum period were !,incoln 

Umvers W in Pennsylvania and Wilberforce University in Ohio. Under Presbyterian spon- 

sorship Lincoln University, which was o~qginally called Ashmun Institute, was incorporated 
in 1854~ and admitted its first students t~’o years later. In 1855 the Cinchmarl Confere~ce of 

the Methodist Episcopal Church decided to raise money to establish a college for black youth 

that was incorporated i~a the following year as. Wilberforce University, named tbr the great 

British abolition.l.st leader Willim~a Wilberforce. Its first students were mainly the rrmlatto chil- 

dren of southero, planters. After a brief st~spension of classes in 1862, at rI~e beginning of the 

Civil War, Wilberforce reopened under the sponsorship of the Ati~ican Methodist Episcopal 

Cfinrcb in ~e following year and, like Lincol~ University ret~qains in operation toda3~. 
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In 1830, when black delegates from New York, Pennsylvania, Mawland, Delaware, and 

Virginia met in Philadelphia to "devise ways and means for the bettming of our condition," 

the btack convention movement was born. James Forten, John B. Vashon, Samuel C o~nish, 
and other black teaders present at this meeting discussed raising funds to establish a col- 

lege and debated the feasibility and desirabiliD~ of black emigration. However, in !833 the 

majority of the convention delegates rejected emigration as a sound solution to their prob- 

lems; they focused instead on establistaing a manua! arts school and a college in New Haven, 

Connecticut. tn their conventions and in newspapers, pamphlets, books, and public orations, 

black leaders promoted and debated their views. 
The number of conventions reached a highpoint in the 1850s with free btacks gathering 

in Rochester, Cleveland, New York, Philadelphia, and several other cities, At one of the most 

important meetings, a three-day conference in Rochester in July 1853, 
"the I!~esler Co~ntion over one hundred participants gathered to form the National Council of 

Colored People, which sought to advance equal rights for African Americans and fight for 

the end of slaveu. The Rochester meeting produced a stirrirtg memorial to the American 
people, which recited the various ways that free blacks had been mistreated and humiliated. 

Sig-qed by Frederick Douglass among others, the memorial ended with the assertion that no 

other race could have made more progress -in the midst of such a universal and stringent 

disparagement." 
In addition to general conventions, there were conve~tions of special groups. In 1848 

the Citizens Union of Pennsylvania was organized to ~ght for first- 
F~stari,g ar0up g~ns=iousness class citizenship for blacks. In 1850 the American League of Colored 

Laborers was fornmd in ~,r .... x~.~. ÷~ ~, ..... ~,~; ....... A ,,~arking conditions and to foster 

the education of young blacks in agriculture, the mechanical arts, and commerce. 

The importance of national black convention meetings as formal mechanisms for fos- 

tering group consciousness and protest cannot be overstated. These gatherings marked the 
most visible and coordinated national endeavors by black Americans to promote collective 

discussion and action. Participants at conventions represented the black elite literate, skilled 

or professional, and propertied. The leadership concerned itself with the burning issues of 

the day abolitionism, colonization, women’s rights, education, and the representation of 

African Americans. as individuals and as a group. 
The public image of the black commumry remained of crucial concern to its lead- 

ers. The very name that identified them as a people and as a race became a point of 

contention. A series of debates over the appropriam group name 
Pul~ticlmage and t~e~a~i~r occupied Lhe leaders of the convention movement. Aider the Ameri- 

can Revolution, for example, whites had begun to call free blacks ~mca., and free 

blacks referred to themselves by that term. By the 1830s, however, thc preferred group 

appellations inchided "Colored people," "people of color," or "Colored Americans." 

Black leaders mair~tained that the name of t}~e race played an important, role not only in 

self-representation but also in establishiag their American citizenship.and heritage in 

relation to white Americans. 
Black leaders also emphasized group and individual behavior, stressing "correct and 

decorous deportment" femperance, churcl~ attendance, and thril’t. At the same time they 

opposed gambling, drinking, rude behavior, boisterous public celebrations, and outlandish 
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modes of dress. Th?as issues of educational training and literacy, employment, and behav- 

ioral decorum took center stage because leaders believed that they helped establish their 

race’s respectability. 
Antebellum black leaders often used religious imagery in addressing important issues of 

the day--en£gration, abolition, education, economic progress, and women’s rights. This 
inteilectual tradition was not uaique to black people. Religious gib~i~l lma~e~ 

rhetoric formed part and parcel of the .speaking and writing pat- 
terns of most nineteenth-century Americans. For blacks, biblical images prox~ded vivid alle- 

gorical and metaphorical meanings with which to demand justice and equakltyl Thus in his 

historic 1829 pamphlet, Appeal, Da~fid Walker invoked apocalyptic imagery as he warned of 
God’s sure and com~gjudgme~at on slavery: 

Oh Americans! Let me tel~ you, in the name of the Lord, it will be good 

for you, if you listen to the voice of the Holy Ghost, but if you do not; you 

are ruined!!! Some of you are good men; but tl~e will of God must be do~e. 

Those avaricious and ungodly tyrants among you, ! am a>,fully afraid, wil! 

drag down the vengeance of God upon you. When God aimighB~ com- 
mences his battle on the continent of America for the oppressio~ of his peo- 

ple, tyrar~ts Will wish they were never born. 

Like the slave communiw, the free black community drew repeatedly on .the Old Tes- 

tament story of Exodus, as scholars Albert Raboteau and Eddie Glaude have revealed, 

respectively, for plamadon slavery mad the free-black conventior~ movement. As early as 

1774, poet PhilIis Wheatiey had compared the experiences of blacks enslaved in America 
>Sth those of the ancient Israelites e~slaved by the Eg3~ptians. In a letter discussing freedom, 

she pointed out the h?~pocrisy of slave-owning American Patriots, calling them "modern 
Egyptians." The Exodus story held political, not merely religious, meaalng for Africa~ Americans. 

The power of the free blacks’ use of the Exodus story stemmed from a sense of a common 

oppression. Blacks perceived themselves as a nation within a nation, ir~deed eve~ as a "cho- 

nation used this biblica.1 
sen peopl :. They used the Exodus story much as the larger white 

story’. D~ring the first half of the nineteenth century, white Americans botdiy proclaimed 
their belief in their "ma~ifest destiny" to populate the North American continent from "sea 

to shining sea," portrayingthis idea as part of God’s unfolding plan tbr the Americax~ nation. 
Agak~st tiffs backdrop, the free blacks’ explication of Exodus rctalned a unique moral force 

precisely because of its appropriation of a familiar biblical story that allowed blacks to recast 
whites as enslavk~g Egyptians and themselves as the enslaved Hebrews. In so doing, Africat~ 
Americans lbrcethlly remindedwhite Americans of God’s justice, while presenting a provi- 

dentin counternarrative of freedom that afforded them a spirima! mooring and a poli~cal 

direction as they tbught to end both slavery and racial discrimination. 

¯ 

The antebellum black press gave fhll. voice to the ideas debated in the com~enfions. Such 

Norther~ papers as The Cd~ed A~erica~, Fre.edom’s Jour~za~, the A~i~ed American, the 14~ek~ 
Advocate, and The Xorth &at ~sseminated polldcN and economic information khroughout 
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the brock community. Not only did they feature current events, but they also prescribed the 
°’proper" traits of black manhood and womanhood. For example, Tt~e Cdored American pro- 

claimed in !839: 

Man is strong’-~;Voman is beautiful 
Man is daring and confident--Woman is deferent and unassuming 
Man is great in action--Woman is suffering 
Man shines abroad--Woman at home 

The black press, convention proceedings and autobiographical narratives reveal that 
antebellum free black women embraced the belief that mothers were ie guarantors of fam- 

ily, but they also felt the constraining effects of what historianJames Horton calls "freedom’s 

yoke." The pressure to conform to the gender roles of the larger white society--that iS, 

emulating masculine pri’dlege and authority over women--created difficulties for a people 

whose historical circumstances in labor and motherhood, both under slavery and in free- 

dom, defied the nineteenth-denturT white ideal of a fragile and delieam womanhood. 

In the struggle for racial advancement, some black women dared to question these gen- 

der conventions. [n 1817 Jarena Lee, although a widow and a mother, felt hersetf called to 

preach. She gained the approval of an earlier-reluctant Richard Allen, 
Wome~ TaRe p~li~ ~l]0n the bishop of the African Methodist EpiscopM Church, and won many 

rt converts in Pennsylvania. Upon Allen’s death in 183 !, however, Lee s strong suppo within 

the church eroded, and A~cIE churchmen denied her ¯access to the pt@it because of her 

gender. She related her experience of "being measurably debarred from. my own Church as 

regards this privilege I had been so much use to" in her autobiographical narrative, The £~fi 

and Rdigio~ Experiences of Jarsna Lee (1836). 
Lee was not None in bringing the issueOt*’,gexx~tct- ~.a~ ,n~*..~/a ~,...1;~ ....                      1-" ............. rMnontlv~ i~to the lar~’er,~ 

discussion of racial inequalityo Because of the civic and sociat disabilities that alt free blacks 

suffered, she and black women like her believed that they did not have the luxury of coruqn- 

ing their moral suasion to the private sphere of the family 1rome. Instead, they entisted in 

public movements for black freedom.. Ir~ Aug~ast 1827 a young free black woman who signed 

as "Matilda" wrote a letter to the pioneering black newspaper Freedom s Jo~ na{ r.aisi~g the 

issue of women’s rights: "I don’t know that in any of your papers, you have said sufficient 

npoa the education of females .... ’Tis tree, the dine has been, when to darn a stocking, and 

¯ cook a pudding well, was considered the end and aim of a woman’s being. But those were 
days when igmorance blinded men’s eyes. There are difficulties, and great difficulties in the 

way of our advancement; but that should only stir us to greater ettbr~s. We possess not the 

advantages of those of our own sex, whose skins are not colored like our own; but we can 

is:~.prove what little we have,¯ and make our one talent produ’ce two-fold." 
One of the earliest and most outspoken advocates of women’s rights rand abolition was 

Boston’s Maria W. Stewart. She is ~aoteworthy tbr being one of the earliest women to give 

public tecmres to mixed male-female audiences, thus determinedly stepping out, 
~aria Sta,#ar~ side the antebellum domestic sphere. Born in 1803, she was orphaned at the age of 

five in Connecticut and worked as an indentured servant and later as a free domestic in Bos- 
ton. She married James Stewart, the owner of a Successful shipping company, and both 

became inw~ived intbrmally in distributing pampktets that addressed racism in American 

politics. When .]m~aes Stewart died in 1830, the corot rethscd to accept his last will, thus 

stripping Maria of her com[brtabte middle-class lifestyle and leaving her penniless. In 1831 
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she professed renewed religious faith and published "Religion and the 
Pure Principles of Morality, the Sure Foundation on Which We Must 

Build," an essay that infused demands for gender and racial equality. She 

frequently quoted from the Bible in her lectures and writings. On one 

occasion she asked rhetorically: %¥hat ffI a a womar~)" as.she drew on 

the biblical precedents of a woman warrior, judge, and law2cer to demand 

gender equality. Maria Stewar~ is considered to be the first black femi- 

nist. As early as 1830, she explicitly spoke of women’s rights before male 

and female audiences, as can be seen in her scathing question: "How 

long shalt tl~e ~air daughters of Africa be compelled to buw their minds 

and talents beneath a load of iron pots and kettles?" Lecturing at the 

Franklin Hall in Boston in 1832, Stewart argued that African Americans 

should fight prejudice as well as raise their aspirations through moral and 

intellectual improvement. Influenced by the militant language of Dax4d 

"~qalker’s Appeal, she ex~plicitly and stridently criticized black men for 

insufficient perseverance and courage. Her outspoken stance on race and 

gender alienated several leaders in the black community. 
Perhaps tlae best known black womar~ to participate in the women’s 

rights and the abolitio~aist movements was Sojourner Truth, the name 

adopted by Isabella Van Wagenen. I~a The Narrative of Sojou~ner Ti’uta 

(1853), she described traveling throughout the North speaking to audi- 

ences in support of women’s rights and abolition. Around 1847, in 

response to Frederick Douglass’s cynical remarks about the probability of 

a nom~iolent end to slavery,, she interrupted his lecture in Boston’s Faneuil 

Hall by standing up and shouting ~a~ith evangelical fervor: "Frederick, is 

God dead?" She was known to speak and act boldly. On the abolitionist 

lecture circuit in 1858, she bared her breast before ar~ Indiana audience 
after a doubting listener questioned whether she actually was a woman. 
Perhaps more than any of her co~temporaries, she is identified with 

exposing the socially constructed character of gender, The whi.te suffrag- 
ist Frances Dana Cage, in her account of a women’s rights meeting in 

Akron, Ohio, in 1851, quoted Truth as askir~.g %~a"n’t i a womem?" in a 

powerful speech that &:dared slave a~d free black women no less Saiau~,=rgrut~ 

women. Although scholars now question whether the speech’s 
lar~ga~age as recounted by Gage is historically accurate and whether the speech simuld be 

attributed to Sojourner Trutt~ at all, its message in defense of the women’s movement con- 

w:yed the concerns of black women, and for this she has been immortalized. 

Portrait of Jarena Lee 

This image of Jarena Lee was not 

included in the first edition of The 

Life and Religious Experiences of jarena 

Lee. The several editions of her book 

made her one of the first women of the 

nineteenth century to reach a wide 

audience through print. In 1844 and 

!852, women unsuccessfully petitioned 

~he AME General Cont’ere~ce to aliow 

ordination of black women. 

By 1832 more than a dozen state leoslamres had given official approval to the American 
Colonization Society (ACS). Northen~ states and tim slaveholding s~ates of Maryland, VirgiNs, 

Kentuck’i, Notch Carolina, and Mississippi all had local branches of the ACS. Thousands of dol- 

lars flowed into the society tbr purchasing and chartering ships to ca~y blacks to Atiqca, At first, 

oN?’ fi’ee blacks were transported, bu~ after 1827 a few slaves were manumitted expressly ~br the 

purpose of colonization. By 1830 the society had setded 1,420 blacks in the colony of I,iberia. 
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.1: 

Nap ollYlomo~ia, Liberia, ca 1830       . ¯ 

This reapshows the American Colonization Society’s main 

l’,iberian settlement as it existed about ten years after its fot~nding. 

Despite various schemes to deport Dee blacks from the United States, no more than fif- 

teen thousand migrated to new homes outside the United States--t0 Africa and also such 

E~Iarts at Nas~ ~t~ni~aiio, places as Haiti, Central America, and Canada. The ACS was responsi- 
ble for transporting most of them--approximately twelve thousand-- 

and ~he overwhelming majority went to Liberia. Yet mass colonization proved unworkable 

for a number of reasons. First, it was not economically feasible to send hundreds of thou- 

sands of blacks to Ax~rica or ar~p, vhere else~ Second, those who supported the ACS were such 

a heterogeneous lot that in the long run they could not agree on a single program. Some 
advocates of colonization hoped to see an end to slavery and a return of all blacks to their 

ancestral homeland. Others supported the schemes because of their conviction that blacks 

were ir~capable of adjusting to American society as free people and thus would ~ever be 

allowed equal citizenship. StiI1 others saw in colonization an oppormnitT to carry Christian- 

ity and civilization to Africa. Slaveholders hoped, of course, to drain offthe free black popu- 

lation, thereby giving greater security to the institution of slavery. Motives as varied as these 

made a single colonization program or strategy impossible to achieve. 
Opposition to the ACS grew steadily among black and white abolitionists. In the 1830s, 

such promh~ent white abolitionists as William Lloyd Garrison, Arthur Tappan, Gerrit Smith, 
and James G. Birney rm~ounced rNeir former support of colonization, having 

0~sition t~ t~e AgS been persuaded to do so by the many free blacks who steadfastly refused to 

abandon those sdll enslaved, in 1832 Garrison published his blistering critique, Thought~" on 

Cdoniza~ion, to which he appended statements by various local groups offi’ee blacks denounc- 

ing colonization and claiming America as their owE. From "Resolutions of the People of Cotor 
to ~e Citizens of New York, in Answer to the 
zation Society" came this unambiguous statement: 

~-~-Tiis is our home, and this is o-at co-m-roT-. Beneath its 

sod lie the bones of our fathers: for it some of them 

fought, bled, and died. Here we were born and here 

we wiI1 die." 

Black leaders themselves divided over the issue of 

forsaking their homeland in the United States. The 
most aoted leader to depart for Liberia in" the 1820S 

was John Russ~m-a, a Bowdoin College graduate and 

the cofounder, with Samud Cornish, of the newspa- 

per Freed~m’s Journal. The two men began publication 

in I827 to advocate for the downtrodden of their race. 
¯ With_in two years, Rnsswurm had become dlsillusioned, 

no longer believi~ag in’the possibility of racial equality in 
the U~ited States, asqd in 1829 he relocated under the 

auspices of the ACS to Monrovia, Liberia. 

The proceedings of the National Negro Conven- 

tion meedags k’om 1830 into the 1850s indicate recur- 

ring discussions of emigration, although its most vocal 

supporters (such as the black leaders H. Ford DouD 

las, James Theodore Holly, and Max’fin R. Delany) 

all tended to distance tlqemselves from the Ame,ican Coto~izatlon Society. In the eax’ly t850s 

H. Ford Douglas, riving in Cleveland, outspokent"y championed both antislavery and emigration. 



Debate.on Colonization:.Russwurm vs. Williams 

John Bi Russwurm, Colonization Endorsed 

We feel proud ir~ announcitag.., ourselves...., ready to embrace the first convet~ient 

opportunity to embark for ~he shores of Africa .... 
Tbie subject oi" Colonization is Cer~air~ly important, as having a great bearing on 

tl~t of slaver~’: for it must be evident tha~ the universal emancipation so ardently desired 

by us & by..ai’l our friends can never take place ~nless some door is opened whereby the 

erffancipa.ted may be removed, as fast aS they .drop their galling chains, to some other 

land beside the free states; for it is a fact, that prejudic+s now in our part of the country, 
are so highi that it is often the remark of liberal men from the south, that their free 

people are treated better than we are in the boasted free states of the north. If the free 

states have passed .no law as yet forbidding the emigration of free persons of colour into 
their limits: itis no reason that they will not, as soon as they find themselves a little more 

burdened. We wi!! suppose that a general law of emancipation shouid be promoted in 

the state of Virginia, under the existing statutes which require every emancipated slave 

to leav.e the state, would not the other states, in order.to shield themselves from the evils 
of having so maw thousands ol’ignorant beings thrown upon them be obliged in self- 

defense to pass prohibitory laws?... If n0 good whatever arose from the establishment 

of colonies, the fact that they remove all Obstacles in the way of emancipation shouId 

gain for them the support aiid good wishes Of every friend of humanity, & of every 

enlightened man o~" colour. It is true, that ~o such laws at present are in force to our 

knowledge, but who can foretell how soon before they may, without waiting of a period 

of general emancipa[ion !n any of the slavehotding states. 

John g. Ru~swurrn. "Colonization1 .Endorsed," P~eed~m’sJour~d (New York), MarcI~ 14, I829. 

Peter Wiil]ams; Jr;, Colonizatiort R~ec~ed: 

The.vast majority of f~’ee black.~ r~iected the Africa~. colonization movement. The views ~f Peter 

liar~.s, Jr. .(ca. 1780 J840); a black Episcop~l priest ~n New ~3r]~ U~, were .representative q/their 

thoughts o~ the s~bject. AItho@ N/Tlliams had eneouraged t~usswurm and others to go to Liberia, 

!830 he became an ouZsp~ken critic of ~’olonizatiort. He explains his r~asons for that stance in the~fbl- 

lowbLg.docume~@m that.pear, a Fourth of July sermon to his congregation.. Williams spent his.fi~zal 

decade.lolling ir~ the Amerzcan. antislave~ movernent. 
Much. has been Said b), the Colonizatlonists a~bout improving the character and 

conditionofthe people dco’~onr in this country by sending ~he.m ro Africa. This is more 
inconsistent still. ~Ale are to be improved by being sent far from civilized society. This 

Continued 
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is a novel mode of improvement. Wh~t is there in the burning sun, .the arid. plains, and 
barbarous customs of Africa, that is so peculiarly favourabte to our improvement? What 

hinders our- improving here,-where sci~ools and colleges abound, where the gospel is 

preached at every corner, and where all the arts and sciexlces are verging fast to perfec- 

tion? Nothing, nothing but prejudice. It requires no large .expenditures, nO hazardous 

enterprises to raise the people of colour in the united States to as highly improved a 

state as any class in the community. All that is necessary is"that those Who profess to 

be anxious for it should Iay-asid~ their prejudices and act toward them as they do by. 

others~ 

Peter Williams,Jr., ~’Colonization Rejected," Emandpa{or (Boston), April 22, 1834. 

Ha,~qng escaped from slave~: in Virginia while a teenager, he settled in Ohio, where he became 

a barber, lectm’er, and leader in due state’s black convennon movement. 
Abolitionist Martin R. Delany became the most acclaimed advocate of emigration. 

Hostile tO the ACS, Delany desc~-ibed tee organization as "anti-Christian in its ctaaracter 

and misand~ropic in its pretended sympathies." To Delany, the ACS was "one of the Negro’s 

worst eneraies," and he denounced its leaders as "arrant hypocrites." Delar~y rejected the 

idea of ~beria as both_ a country independent of U.S. control and as a haven for black 

freedom, arguing that the main motive of the ACS was to safeguard stavery by ridding the 

United States of free blacks. James Theodore Holly had lived in Canada between 1851 and 

1853 and associated wizl~ the abolitionist press there, but he returned to the United States to 

become an Episcopal priest, antislavery spokesman, and proponent of emigration to Haiti. 
All three men were present at the National Emigration Convention that met in Cleve- 

land in 1854 to promote a black-led movement. At the meeting, H. Ford Douglas argued 

that the rrfi~ation of people in and out of nations was a common practice in history. Doug- 
las had been influenced by Delany, who chaired the business committee 

Th~ Nati~na! ~migrati0n on which Douglas sat and who authored the committee report on the 
C~n~a~ii~           ,,Politicai Desdny of the Colored Race." Delany’s rousing speech drew the 

greatest atten[ion, since it explicldy rebutted .Frederick Douglass’s speech of the previous 

year at the National Negro Convention in Rochester, in wt~ich Douglass had insisted that 

blacks should remain in the Un.ited States. 
Delany’s speech ch,ganpioned the idea of migration to Haiti and Central and South 

~nerica. He also thought ~at Canada would be a sadsfaCtotT home as Iong as the area 

could not be annexed by the United States. For a brief period, from 1856 until the eve of 

the Civil War, Delany lived with his iZamily in Chatham, Canada. H. Ford Douglas also 

moved to Canada, living ttxere between 1856 and 1858 before rcturnitag disillusioned to 

Chicago. Facing growing factionalism in the emigration movement over whether Canada, 

Africa, or Haiti offered ~he most promising destination, Delany traveled ~o AtHca, where 

he explored the Niger Valley arid met with African rulers to discuss tile idea of African 



American imrnigradon to what is now Nigeria. He published his pro-emigration views in his 

Odficial Report of the Niger Va{ley Exploring Party (1861). 
The strongest female emigrationist voice was that of Mary Anne Shadd Cary2 Reared 

in an abolitionlst family in West Chester, Pennsylvania, she opposed the ACS, As a young 
woman in the 1840s, she taught biack schoolchildren in Pennsylvania and New York. She 

soon found herself disgusted with the federal government’s accommodation to slavery. The 
enactment of the Fugldve Slave Law" of 1850, whi& demanded the return of all escaped 

slaves caught anywhere in the United States, caused her to forsake the land of her birth a~ad 

establish residence in Windsor, Ontario. There she continued her rote as a Schoolteacher 
and joined Rev. Samuel Ringgold Ward in publishing the Provincial Freeman, through which 
she advocated emigration to Canada, abolition, and temperance. She brought the burlaing 

question of emigration to the national convention in Philadelphia in 1855. Her presence on 

the platform caused some controversy, since women were not generally accepted as public 

speaker-s at these meetings, but undeterred see criticized black leaders for failing to lend 
financial aid to Canadian commurfities. In 1856 she married Thomas Cary, a barber from 

Toronto, and continued to write, teach, and tecture. 

On the eve of the Civil War, approximately a half-million African Americans were free, 
compared to the four million in slavery. The census for 1860 records a little more than half 

(258,346) of the tota! free-black population as li~’ing in th_e S.ou.th~. Whether in a free state 
Or a slave state, they ~uffered the racist indignities that demect mem the rights of Ameri- 

can citizens. Although not economically or culturally mor~otithic, antebellum free blacks 

invested their ener~es overwhelmingly into building communities in the land of their birth. 

No matter how momentarily appealing the idea of a wholesale abandonment of the relent- 
lessly hostile United States, free blacks, efite and non-elite alike, had roots in this nation and 

strenuously defended their role in its history. The majority of African Americans would heed 

Frederick Douglass’s resounding words to the Nation!l Negro Convention in I853--~’We 

will fight it out here." 
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Runaways and Rebels 

O, that I were free! . . , O, why was I born a man, of whom 

to make a Brute! I am left in the hottest hell of unending 
slavery. O, God, save me[ God deliver me! Let me be ~ee[ IS 
there any God? Why am I a slave? I will run away. I will 

not stand it. Get caught, or get clear, I’I! try it .... I have 
only one life to lose. I had as weil be killed running as die 

standing. 
Frederick Dou 

There is overwhelming evidence, in the primary sources, of 
Negro’s resistance to his bondage and of his undying love 
freedom) The yearning for freedom came with the first 
tion of the finality, of the fact, of slavery. Lunsford Lane 
that his first realization that he was a chattel, a thing for the 
of others, caused him deep anxiety:."I saw no prospect.that 
condition would ever be changed. Y& I used to plan in my 
from day to day, and from night to night, how I might be 
Several factors combined to keep the flame of freedom 
a free Negr{3 kidnapped into slavery explained to his fellows 
blessings of liberty; anti-slavery whites, conversing with 
dwelt on the boon denied to them; an old African told 
less youngboys about the wonders of his native land; and, 
all, each escape of a fellow su~erer produced prayers of 

1. William Green, Narrative of Events in the Life of William Grce~..:: 
(Springfield, O., ~853), 9"I4; Lunsford Large, The Narrative of Lunsford Lan~[ 

(Boston, ~848); 7-8; Elijah P. M~rs, Life and HistoD, (Louis~lle, ~.88~ 

~ ~:,6; Aust~ Steward, Twenty-two Years a Slave, and For~Year* a 
(Ro&ester, N.Y., ~86~), 76-78, *o6-~5; Jacob Stroye~, My Life in. the 

(Salem, ,89o), z4-zg; Lonis Hughes, ThlrU Years a Slave 

~897), 98-i I4. 
z. L~, Navarre, 8. 
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fed the rumor mill, fired dreams, and raised the level of curiosity" 

about freedom throughout the quarters. 
tn spite of all the floggings, there were hopes and dreams? 

When William V~ebb talked to the overworked, Underfed, and 
~requenfly flogged slaves on one plantatio~ he discgvered that 

they still yearned for freedom: "They said they had been think- 
ir~g ~hey would be free, for a long time, and praying that they 
would live to see it.     "~ Josiah Henson asserted that tom 
my earliest recollection freedom had been the object of mv am- 
bition,, a constant motive to exertion, an ever-present stimuius to 

gain and to save.’’~ Frederick Douglass recalled that as a child, 
I~e was "strongly impressed with the idea of being a free man 
some day.’’~ 

The slave’s constant, prayer, his all-consuming hope, was for 
liberty. Fathers opened filmily religious observances with prayers 
for freedom which held out ~the slender, thread of hope to their 

Jacob Strover’s father, for example, disturbed over the 
creel punishment of’his son, knelt one night and prayed:~ "Lord, 
hasten the time when these children shall be their own free men 
and women." ,The prayer raised Jacob’s spirits, and he wrote that 

that, time "my faith in father’s prayer made me think that the 
¯ Lord would .answer him at the farthest in two or three weeks." 
W. H. Robinson recalled that a!l of the sIaves "prayed for the 
dawn and light of a better day . . o many looked long and ea- 
gerly for freedom but died without the sight.’’~ 

Anything might fan the fires of freedom higher. The over- 
seer’s lash, the master’s celebration of the Fourth of July, .a 
heated politicaI campaign, the whims’ disparagement ~. abo|i- 

’ tionists, a painful reminder of the invidious distinctions between 
} btacks and whites, or a ’sermon might cause the slave to dream 

3. Moses Roper, A Narrative of the Adventures and Escal~e of Moses Rolaer 
trom Americ~ra Slavery (London, i84o), xo. 

4. William Webb, The History of SVilliam Webb (Detroit, ~873), 26. 

5.      Hen.son, The Life of Josiah Henson (Boston, ~849), 25. 
6: Frederick Douglass, M), Bondage and My Freedom (New York, ~96g 

91. 

Z. Stroyer, My Life, z4; W. H. Robinson, From Log Cabin to the PMFit 
Claire, Wis., ~9~3), 50. 
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about freedom. According to William Webb, a few literate slaves/i!i: 
followed the John C. Frfimont presidential campaign in 
and told others that his election would mean their ffeedorn 
When FrEmont !ost~ the slaves w~re disappointed, but still 
ful. At one meeting they discussed how they could obtain 
dora, and "some would: speak about rebelling and killing, 
some would speak, and say ’wait for the next four years.’" Aus 
Steward d~clared that a "superbly grand" militia training 
made such an impression on him that "it became very hard 
me to content myself to labor as I had done. I was 
intoxicated with a military spirit, aM sighed for liberty to 
out ’on the line’ and fight the British . . . besides, I was si 
and tired of being a slave, and felt ready to do almost 
to get where I could act and feel like a free man.’’s 

The slave understood clearly what freedom was? He 
had to feel the. scars on his back, recall the anguished cry 
wife and child as they were torn away from him, or to look 
the leisure time, delicious and abundant ~ood, and dry 
his master to know, .and to know concretely, what liberty 
LOuis Hughes wrote that the slaves often discussed freedom: 

Though freedom was yearned for by some because the 
ment was bad, others, who knew it was a curse to be 
slave-they longed to stand out in true manhood~allowed 

express their opinions as were white men. Others still 
freedom, thinking they could then rectaim a wife, 
chiIdren. The mother would again see her child, All 
promptings of the heart made them yearn For freedom.1° 

Solomon Northup contended that even the most ignorant 
understood the meaning oF freedom: 

They understand the privileges and exemptions that be!o~ 
it-that it would bestow upon them the enjoyment of 

8. Wehb, History, ~ 3; Steward, Twenty-two Years, 77-78- 

9’ Solomon Northup, Twelve Years a Sla~e (London, ~853), 

Life, ~-3~; Hughes, Thirty Years, 7~-79; John Brown, Slave Life in 
(London, ~ 855), 3 r’44; Webb, Hi~ory, ~ 3-~ 9. 

~ o. Hughes, Thirty Years, 79. 
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happiness. They do not fail to observe the difference between 
their own condition and the, meanest white man’s, and to 
realize the injustice of laws which place i,t within his power 

not only to appropriate the profits of their industry, but to sub- 
ject them to unmerited and unprovoked punishment, Without 

remedy, or the right to resist, or to remonstrate.n 

The more slaves ¯knew of freedom, the more desirous they 
were of obtaining it. The continuing conversations about free- 
dom in the quarters shaped Elijah P. Mart’s desire for freedom: 
"I had heard so much about freedom, and of colored pebple run- 
ning off and going to Canada, that my mind was busy with this 

ect even in my young days," The more slaves knew about 
freedom, Austin Steward averred, "the more we desired it, and 

the less willing we were to remain in bondage.’’~ 
It is impossible to measure exactly the extent of the slave’s 

/ssatisfaction with. his"lot. The best ~bjective evidence we have 

this appears in Helen T. Catterall’s five-vl)lume judicial Cases 

Slavery and the Negro. Restricted to cases 
::which reached colonia! or State Supreme Courts between ~64o 

: and r865, the evidence in catteralI represents only a Small part 
of slave discontent. According to these records, 59~ siaves sued 

their freedom, 56~ ran away from their masters, and 5"33 
l, robbed, poisoned, and murdered whites, burned their 

d~vellings, and committed suicide. Hundreds more 
whites in self-defense, and were guilty of insubordina- 

The cases reveal that slaves were often unruly, refused to 
::learn trades, killed livestock, and burned plantation buiIdings in 

for mistreatment. Marion J. tlusselI’s survey of the 

~ ~. Northup, Tweh,e Years, z6o. 
::~a. Marts, History, xz; Steward, Twenty-two Years, 

~3. Helen Cattera!l, ed., ]udieiaI Cases Concerning American Slarery and 
~he Negro (5 vols., Washington, D.C. ~9a6-37); see Mso: WflI[am T. Ha~s, 

Made Du~ng a Toz~r Through the United States of America in the 

.~:Y~ars x8~7, ~8~8, and ~819 (London, ~Sax), 57, 67; Ha~iet Marfineau, 
of West~ Travel (3 vols.," London, ~838), II, 
Mackay, The Weste~ World (3 vols., Philadelphia, ~849); I, 287. 
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Supreme Court records revealed several types of discontent and 
insubordination.!4 

As the Supreme Court records indicate, the slave’s desire for: 

freedom was eventually translated into action. An especially 
painful flogging or an unusually severe work load frequently led 
the slave to make a momentous decision: he had had 
he would run away. Although his immediate purpose might 
to escape the overseer’s lash or to obtain a temporary respite from:: 
incessant labor, the black facedalmost insuperable odds. As 
plunged into nearby woods or sw.amps, the overseer, gun 
hand, was close on his heels. Almost immediately, or certainl: 
in a few days, he would hear the hounds as they picked up 
scent of his tracks, l~eaehing the woods unscathed, he had 
fight off the pangs of hunger as ~vell as bloodthirsty wiId cats; 
wolves, and white men. Avid hunters, his master and overseer:~ 
might know the woods as we!!, or betier, than he did. 
any white man might stumble inadvertently onto his hideout 
Capture would probably mean cancellation of all passes, 
to travel to the.next plantation to see his wife or family, 
sold down South, imprisonment in the stocks, being 
to heavy !ogs at night and to hnother slave during the day, 
having a cow bell hung around his neck or.a ta!l instrument 
several prongs covered with little bells attached to his head. 
the very least he could look forward to being strung up 
flogged severely-and excruciating pain.. 

The ubiquitous runaway defied all the odds. Sometimes 
stayed away unti! his anger or that of his master subsided. 
and hungry, he frequently returned after a few days, took 
flogging, and went back to work. More often than not, he 
caught while trying to see his wife or to get the food the 
thetic slaves left for him. On other occasions, ho~vever, the ru 
away eluded his pursuers for weeks, months, Or even years, 
in his bailiwick near the plantation. Peter Randolph’s brother, 
instance, ran away and stayed in the woods seven months whi 

x4. Marion Russell, ’,American Slave Discontent in Records of the 

Couxts," Journal of Negro History XXXI (Oct. 1946), 41 ~-34; Appendix 

table ~8.                                                              ¯ 

Figure 36, Escape 
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Figure 37. Trailed by Bloodhounds 

his mother carried him food. Sold South, William Grimes’s 
ter returned to be near her husband, hid in the woods for 
and bore three children there,is 

The slave who decided to follow the North Star to freed, 
faced almost insurmountable obstacles. The most formidable 
he had to overcome was the psychological barrier of havin 
leave a home, friends, and family he loved. Mothers and 
argued passionately against it. Douglass felt that 
would escape from slavery . . . but for the Strong cords 
tion that bind them to their families, relatives and 
Considering the likelihood of punishment and a harder life 

xS. Peter ttandolph, Sketches o~ Slave Life. (Boston, ~855), ~6"x9; 
Thirty Years, 79-98; Henry Bibb, Narrative o~ the Li[e and Adventures 

Henry Bibb, ~n Amer~egn S~gve (New York, I849), 57-93; Orland Kay 

¯ stxong, ed., Old M~ssa’~ People: The Old Slaves Tell Their Story 
~gB ~ ), :ZTO-7X; P~onnie C. Tyler and Lawrence Murphy, eds., The Slave 
r~tivss oj~ Texas (Austin, ~974), 64-69. 
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Figure 38, Keeping the Wolves.at Bay 

case of failure, ridicule from the other slaves, his ignorance of 
the world and of geography, his penniless condition, his viewing 
every white man as his enemy, and his memory of his master’s 
tales of the horrible fate which befe]l fugitives who succeeded 
in reaching the North, a slave had to think a Iong time before 
he took the first step toward permanent freedom. William Green 

:and his friends ofthn talked about escaping to Canada, but he 
that "it requires aI1 the nerve and energy that a poor 

can bring to his support to enabIe him to make up his mind 
toleav~ in this precarious manner." Henry Bibb said that when 

Ieft his family enslaved it was "one of the most self-denying 
acts of my whole life, to take leave of an affectionate wife, who 

:..’ stood before me on my departure, with dear little Frances in 

arms, and with tears oF sorrow in her eyes as she bid me a 
farewell. It required alI the moral courage that I was mas- 

:~.ter of to suppress my feelings while taking.leave .of my littie fam- 
e." On the eve of his escape from bondage, Frederick Douglass 

what most slaves probably felt upon contemplating 
"I was making a leap in the dark .... I was like one go- 



ing to war without weapom-ten chances of defeat to one 
victory.’’~ 

The sla~es who escaped were extremely resourceful men.O~ 
the fugitive autobiographers, seven escaped from cities and elever~: 
from plantations. Since so many of the fugitives had served in so.:.. 
many capacities as slaves, it is difficult to classify them by 
pation. Four had been l~ouse slaves all of their lives;¯ seven had; 
been craftsmen al! of their lives; six were house servants whe~ 
they escaped, six were craftsmen; and six were field 
Weekends, Christmas holidays, and the months when corn waS: 
~din in :he fields were the favorite times [or runmz 

o~ck sailors or sympathetic white captains, in the holds 
North-bound ships, disguised their sex, paid poor whites to 
passes for them, or, when literate, wrote their own passes; th@i 
stowed away on steamboats, pretended to be so loyal and so sub=;:i: 
missive that their masters took them to the North where 
disappeared; or they passed for white. A limited amount of 
teria! was needed¯ to begin the journey, but it was often    " 
A warm jacket, some pepper, a gun or knife, and a small 
of food (a couple of ears of corn would suffice) were 
All the material could be stolen from the master. The 
slaves took their master’S fastesthorse and any money they 

Slipping away on the weekend or during the Christmas 
ries, the fugitive could be far away from his immediate, nei 
borhood by the time he was missed. But iust in case his trail ha~t 
not gotten cold by then, he used a liberal supply of 
throw the dogs off his trail. Remaining in the woods at night, i 
avoided all inhabited areas. His two greatest enemies were th~ 
white man and hunger. The latter problem he solved by 
priating ears of corn from the fields or barns, chickens 
chicken houses¯, or, if desperate, he begged for food in the 
quarters or ate garbage. But the white man was, by far, the 
away’s most deadly enemy. If the slave was surprised by 

x6. Douglass, Bondage, 333; Green, Events, ~5; Bibb, Advent~r~s, 
Douglass, Bondage, 4~- 
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Figure 39. Fighting.Off Pursuers 
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~7. William Craft, Running a Thousand Miles for Freedom: Or the Escape 
~ Will~am and Ellen Craft ~rom. Slavery (London, z86o), ~z-8o; John Ander- 

::}~n, The Story o~ the Life of John Anti.son, a F~glt~ve Shoe (London, 

~"t863), 8~z6; Henson, Life, 4o.58. 

aOrant white man, he flashed any piece of paper with. writing on 
it in front of his face and usuallv~ succeeded in deceiving his ad- 
’versary. When accosted by a white man he could not deceive, he 
ran. if cornered, he sometimes fought and killed his pursuers)r 

: One of the most objective and revealing sources of information 
i::0n the character o~ the fugitive appears in the runaway slave 

.notices in the antebellum Southern newspapers. ’ Unbiased at- 
i! tempts of owners to recover property worth hundreds of dollars, 

.th~ notices were carefully composed, dispassionate descriptions 
d the fugitives, indicating their character, clothing, motives, and 

~ marks. The notices are, however, somewhat mislead- 
i;i!ng in regard to slaves with exceptional talents. Since such slaves 

were more valuable, planters were more likely to try to recover 
ithem than the Common slave. Even so, it is possible to.draw some 
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generalizations from the notices about the character of ~the fugi~i, 
rives. Most of them were young, robust men.18 

The fugitive slaves first appear in the colonial period wh~ 
from 5 to ~o per cent of them were natives of Africa and most.: 
were young men. In a collection of ~34 runaway notices frora 

eighteenth-century n~wspapers, 76 per cent of the fugitives were: 
under 35, and 89 per cent of them were men. Detailed studies of:~ 
fugitives in the co!onial period indicate that the sample ~s reli~ 
aNe. In cdonial South CaMina 75 per cent o~ the zoo~ eight,~ 
eenth-cenmry fugitives noted in the newspapers were young~ 
males between the ages of ~8 and 3~. Similafly~ 88 per cent o~ 
the ~z79 runaways lismd in eighteenth-century Virginia jou~: 
nals were males. Throughout the eighteenth century, field hands’.: 
and native-horn slaves predominated in the runaway notices. The 
pattern established in the colonial period continued in the nine:c.: 
teenth century3~ 

Most studies o~ the notices indicate that there was no 

ity of personality types among the fugitives. For instance, O~vi!l~~ 
W. Taylor systematically examined notices in Arkansas new~ 
pers and found they showed "among other things, that 
were as individualistic as white people, despite the re 
tion of slavery?’~ The major thing to remember about 
notices is that they contained information which would help 
distinguish the fugitive from the mass of slaves. Most of the’ 

~8. "Eighteenth Century Slaves as Advertised by Their Masters," 
of Negro History I (April ~9~6), ~63-z~6; Lorenzo J. Greene, "The 

England Negro as Seen in Advertisements for t~unaway Staves," Journal 

Negro H~story XXIX (April ~944)~ ~z5-46; John W. Coleman, Slavery 

in Ke,~tucky (Chapel Hill, ,94o), z~8-44; James B. Sellers, Slavery in 
bamg (Llnive~sity, Ala., ~9~), z77-8~; Joe Gray Taylor, Negro SIa~’ery 

Louisiana (Baton l~ouge, ~963), ~74-79. 

~9. See note ~8; Daniel Menders, "South Carolina Fugitives as 
Through Local Colonial Newspapers with E~,phasis on B.unaway 

~73~--~8Or,’’ ]ourna~ o[ Negro History LX (April ~975), z88-3~9; Gerald 

Mullln, Flight and Rebellion: Slave 1Resistance in Eighteenth-Century 
ginia (New York, ~97z), 98, to3; seealso Ftobe=t S. Cope, Carry Me Bae 

Slavery and Servitude in Seventeenth-Century Virginia (Pikeville, Ky., :~97 

97-~o5. 

zo. Orville W. Taylor, Negro Sta~ery in Arkansas (Durham, ~958), 
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fugitives had no readily identifiable behavioral patterns which 
set them apart from their fellows. . " 

Those who were different in character from most slaves fell 
into two relatively broad categories. One group was composed of 
what Southerners called Sambo, the slave ~vho allegedly viewed 
his master as hisfather and identified with his interest. The other 
consisted of rebels. The fugitive Sambo often stuttered, whined, 
laughed, grinned, trembled, was "easily frightened or scared," 
"ratherstupid," "addicted t ’ ....... o ~ymg, or had a sIy, "down gui! .ty" 
look, or "shuffled" and had a "low voice," or "a small impedi- 
ment in speech, when r~ghtened in the presence of whites.=~ 

Such peculiarities of speech as afflicted fugitive slaves are 
sometimes the best indicators of psychological stress. They have, 
however, been blown all out of proportion in regard to slaves. 
Only~9, or ~.6 per cent, of a group of ~63 fugitives appearing 
in three New Orleans newspapers between ~839 and ~86o were 
said to have had speech defects: five replied quickly, seven spoke 
very slowly when spoken to by whites, two Iaughed, and five 
stuttered. Except for those who laughed, the meaning of these. 

is not clear. Much of the hesitation, stuttering, or 
¯ .rapidity in speech may have resulted from the slave’s unfamiliar- 

with European languages, missing teeth, and other physical 
::infirmities. The peculiarities may have had no relation to any 
:: extreme anxiety about white pe6ple. For example, although the 
:Louisiana fugitive Mose spoke slowly, he had "easy manners, 

[wasJ very shrewd." In any case, almost 9o per cent of the 
.Louisiana fugitives had no speech defects and many spoke "loud 
and very positive" or were "very forward and talkative.’’=~ 

" Apparently many of the behavioral patterns mentioned in the 
runaway notice~ were not limited to slaves. In ~ 854, for instance, 

New Orleans Detta penned a description of a white man 

zI. See note x8; New Orleans Picayune, July xs, ~857; New Orleans Daily 
Nov. ~6,.~858. 

zz. New Orleans Picayune, June 5, ~839, July 8, Aug. aS, ~84~; New 
¯ Orleans True Delta, Feb. x6, Aug. z4, ~854; New Orleans Daily Delta, Oct. 

6, ~855, Nov. ~6, ~858; U~ich B. Phillips, ed., Plantation and Front~r, 

(z vols., Cleve!~d, ~9~o), I, 79, 87"89, 



who had allegedly stoIen a slave, which was remarkably simila~i!i 
to the ones masters used when depicting runaway slaves. Accord2(ill 
ing to the Delta, the white-man "speaks slo~vl.y, [and] ha; a 
c0untenanceY When eighteenth-century.employers tried to 
capture runaway white indentured servants they depicted them..! 
in the same way as planters did black fugitives. In eighteenthi~:2 
century South Carolina newspapers many white indentured’;’:i 
servants were described as having speech impediments and 
"down look," Samuel Kennerly’s employer, for instance, 
in I766 that Kennerly was "remarkable for seldom or ever 
ing in the face of the person when spoken to.’’~"~ 

tlegardless of his similarity to runaway white indentured 
.ants, the fugitive Sambo was a very complex fellow. Frer 
in the same sentence in which the Sambo traits cited above 
peared, the planters observed that the slave was artful, 
read and write, and had probably forged a pass, and 
money, horses, and clothes.. A Virginia planter wrote in ~784 
Dick had % very roguish do~vn !ook . . . is artful and 
hie .... " Another Virginia planter in.I793 described Will 
"of a black complexion, round shouldered and down 10ok, 
spoken to is apt.to grin, is an artful sensible feIIow, much 
tomed to driving a wagon, is good at any kind of plantation 
heSS, tolerably ingenious, and I am informed, has a pass... 
In the same year, a Maryland planter wrote that his Jem 
great hesitation in his speech, and when he laughs show£ 
gums very much, takes snuff, one of his legs is sore; he is 
artful and can turn his hand to any thing: . , ,"~* 

The fugitive Sambo was a bundle of contradictions. On 
one hand, he was the epitome of loyalty and docility, and 
pletely trusted by his master. On the other, in spite of his 
alty," he ran away. A South Carolina master in ~786 
how much of an enigma Sambo was when he observed that 
of his fugitive slaves was 

23. Meaders, "South Carolina Fugitives," 3x~; New Orleans True 
Aug. z4, I854. 

2.4..Maryland Gazette, Aug. 26, 1784; "Eighteenth Century Slaves 
tised," I89, 203. 
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sensible and artful, speaks quick, and sometimes stutters a little; 

ING HE WAS IN QHEST OF A E~NA~rAY, AS I DID NOT NIENTION 

WHEN HE WAS TO EETUEN~ HE MAY E~EAVOU~ TO PASS BY 

~AT .... 25 

How could a slave so completely gain the confidence of his mas- 
ter that he would be sent out to Took for a runaway slave and 
then become a fugitive himself? 

Did Sambo grin and look down all the while he was "art- 
fully", and "ingeniously" planning to’escape? Was he only play- 
acting when he grin~ed? Did he reveal his true character when 
he stepped out of the Sambo role or did the master misperceive 
his character, read too much ’into his "down look," while being 

inattentive to his artfulness and roguish behavior? 
Many of these questions .plagued the planters. For example, a 
Maryland slaveholder wrote in ~755 lamenting the escape of 

:: James: "That this Slave should run away and attempt getting his 
is very alarming,, as he has always been too kindly used, 

any Thing, by his Master, and one in whom his Master has 
Confidence, and depended on him to overlook the rest 

the Slaves, and he had no Kind of provocation m go off." 
plal,ters were apparently less mystified by the contradic- 

¯ don inherent in an overly simplified perception of Sambo. An 
planter obviously suspected that the Samho role in- 

volved a great deal oF play-acting. He warned other whites to be 
of a fugitive who was "a smooth tongued fellow and when 

to used the word ’master’ very frequently, particularly 
accused of any misdemeanor.’’~ 

The other character type which appears in the notices is the 
slave. The rebellious fugitive was very a~tful, cunning, 

i "wetl set, hardy viIlain," ’~of good sense, .and much ingenuity," 
"very surly," "very great rogue," "sober and intelligent," 

.!::::25. South Carolina Gazette, May ~, I786. 

:z6. "Eighteenth Century Slaves Advertised,". zoz; Sellers, Alabama, 279. 

New Orleans Picayune, June 5, ~g39, Dec. 16, ~8~8; New Orleans Daily 
Oct. ~6, 18~5. 
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"bold,". "fights like the Devil when arrested," and often 
large sums of money and took along a "nice short shot 
Many of these fugitives were habitual runaways and quick to try 
to get revenge when punished."7 The archetype of the rebellious 
fugitive was "Sarah," whom a Kentucky planter described inl. 
i8zz as 

the biggest devil that ever lived, having poisoned ~! stud horseI 

and set a stable on fire, also burnt Gen. Fl. Williams stable and:i:)i 

stock yard with seven horses and other property to value of::: 

$,5oo2 She was handcuffed and got away at t~uddles Mills on: 

her way down the river, which is the fifth tired she escapedii: 

when about tobe sent out of the countryfl"s 

Throughout the antebellum period groups of slaves occasion- 
ally banded together in attempting to escape. Often this occurred 
when they were being taken to the deep South to be mid. A 
group of blacks Being transported through Southampton County;:: 
Virginia, killed two whites .in ~799 in an attempt to escape, 
Seventy-seven slaves mutinied on a Mississippi River steamer in:: 
.~8z6, killed five white men on board and escaped to Indian~ 
When slaves lived near swamps, impenetrable forests, or 
frontier areas, they often banded together in such mass 
After a Spanish decree welcomed English slaves to Florida 
~733, often as many as twenty South Carolina slaves marched 
in a body to the colony, occasionally killing whites along the. 
way. The most impressive of the South Carolina incidents began(.i 
at Stono in September ~739, when a group of slaves sacked 
burned the armory. Then they began marching toward a S 
ish fort in FIorida which contained a co!ony of runaway 

z7. See note I8; New Orleans Picayune, Aug. 5,’I84o; Phillips, 
and Frontier, I, 8>8z, 87, 9o. 

z8. Coleman, Kentucky, z33- 

zg. Herbert .Apttie~er, American Negro Slav.e Revolts (New York, x943) 
zx8-~9, z76-79; Herbea Aptheker, "Maroons Within the Present Limits 
the United States," Journal of Negro History XXIV .(April x939), 

l-Ierbett Aptheker, "Additional Data on American Maroons," journal 

History XXXIII (Oct. i947), 45z-60. 

Figure 4o. Conspirators 

and was manned t~y a black militia company. Beating a drum 
as they marched, the sIaves attacked all Of the plantations along 
the way, and killed twenty or thirty whites before a militia com- 
pany killed or captured most of them. A contemporary wrote of 
the Stono uprising: "Severai Negroes joined them, thev called 
~ut liberty, marched on with coIours disp]ayed, and two drums 
~eatmg. 

Few states were immune to organized mass escape attempts. 

3o. Edward McCrady, "Slavery in the Province ~ff South Carolina," Annual 
ie’port ~? the American Historica’t Assocla*ion for the Year ~895; (Washington, 

~896), 63~-73. 
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Figure 4~. Resistance 

In July ~845, seventy-five slaves from three Maryland count 
armed ¯themselves and began marching toward the 
state line. Caught and surrounded by whites near 
Maryland, several of the blacks were killed an, 
captured. A similar dash for freedom occurred id ¯August 
in Kentucky when a ~vhite College student led a group of 
enty-five slaves toward the Ohio Fliver. Pursued by the 
holders, the fugitives fought two battles with them, but all 
eventually killed or recaptured. Thirty slaves’ in Missouri 
lated the Kentucky fugitives in I85o when they armed 
selves and began ma~ching toward freedom. Later; surroum 
by heavily armed whites, the slaves held out [:or a while 
then surrendered,al                                       .~::: 

For the most part, the possibility of a large body of 
marching undetected to a free state was remote, tClealizing 

many runaways built "free" or "maroon" communities 

3Xo Aptheker, Revolts, 3~7-43; John Finch, Travels in the Uulted 
America a~d Canada (London, ~833), :Z4r-4~4 Henry C. Knight, 
from the South gnd West (Boston, ~ 8z4), 29. 
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swamps and mountains in the South.)~ The character of the ma- 

roon settlements and their inhabitants appears in a report from 
Alabama in ~Sz7. In ¯that year a group of whites reported that: 

A nest o~ runaway negroes was discovered last week in the fork 
of the Alabama & Tombecke [Tombigbee] Rivers, by a party 
from the upper end of Mobile County .... The negroes were 
attacked and after a very severe action they were conquered. 
Three negroes were shot . ~ . severaI were taken prisoner and 
others escaped. They had two cabins, and were about to build 
a Fort .... Some of these negroes have been runaways seve~at 
years, and have committed many depredations on tl~e neigh- 

bouring plantatigns. They fought)esperately.aa 

The maroon communities represented one of the gravest 
::ihreats to the planters. In the first pIace,, these communRies 

halermined, the master’s authority and embolder~ed other slaves 
join them. For exarnpIe, a group of North Carolina planters 

:omplained in December I83o that their "slaves are become al- 
uncontrollable. They go and come when and where they 

and if an attempt is made to stop them they immediately 
to the woods and there continue for months ~nd years Corn- 

depredations on our Cattle hogs and Shee~ .... pa- 
are of no use on account of the danggr they Subject them- 

to .... "’a~ Second, and perhaps more important, the 
often engaged in guerrilla-like activities, plundering and 
plantations, stealing stock-, and attacking, robbing, and 
g whites. If they obtained enough arms or allied them~ 

i~Ives with poor whites and Indians they could terrorize almost 

isolated.white community. Sometimes their activities were 
*ationally planned, systematic aitacks on the plantations. This 

Aptheker,. 1Revohs, 336; George¯ P. Raw;ok, ed., The American Slave: A 

Autobiography (3~ vols., Westport, Conn., 197z-77), XII, pt. z: 
i~4-x5; Octavia Albert, ed., The House of Bondage, Or Charlotte Brooks and 

(New York, ~89~), 86qoo; James Redpath, The Roving Editor: 
Talks with Slaves in the Southern States (New York, x859), z88-95. 

Aptheker, rlevolts, 28o. 

Aptheker, Revolts, 289; see also: Alan D[ Watson, "Impulse Toward 

Resistance and Rebellion Among North Carolina Slaves, ~75o- ¯ 
of Negro History LXIII (Fall :t978), 317-28. 
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was certainly the case in Accomac Counfy, Virginia, in 
A resident of the county declared, "We have had most alarmin 
times this Summer all along shore, from a sett of Barges manned 
mostly by our own negroes who have run 6ff-These fellows 
dangerous to an individual singled out for their vengeance. 
property lay exposed’They burnt several houses.’’~ On 
occasions maroons formed outlaw bands and raided pIantations;ili 
in order to obtain supplies. The Norfolk Herald described 
of these bands when it announced in ~Sz3 that whites in thi 

county 

have for some time been kept in a state of mind 
harassing and painful, from the too apparent fact that 
lives are at the mercy of a band of lurking assassins, 
whose fell designs neither the power of the law, nor vigi 
or personal strength and intrepidity, can avail. These 
does are runaway negroes (commonly called outlyers) . 
Their first object is to obtain a gun and ammunition, as well.~i 
to procure game for subsistence as to defend themselves 
attack, or accomplish objects of vengeance. 

The maroon was a resourceful black man who, having 

rained his .freedom, Cha!lenged any white man to take it 

from him. If his hideout was discovered, he was willing to 

defending it. For instance, when a group of North 
whites attacked a maroon camp in August ~856, the 

fought back and killed one of them~ Then, the "negroes 

cursing and swearing and telling them to come on, they 

ready for them again.’’~r On a number of. occasions the 

fought pitched battles with militia in the seventeenth and ei 

tenth centuries. Later, improvements in roads and 

tions facilities enabled whites to qoncentrate large bodies 

armed men in the vicinity of the camps and to destroy 

Smaller maroon camps, however, continued to develop in " 

cessible swamps in the South, and as long as the slaves did 

35. AptheI~er, i~evohs, 207. 
36. Aptheker, Revolts, ~76. 

37. Aptheker, Revolts, 346. 
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attack surrounding plantations. they might go undetectedfor 

years ?8                                                    . 
The largest semi-permanent maroon communities grew up in 

areas where, there was internationaI rivalry over borders, or 
which were .near sympathetic Indian tribes. Although some of 

the tribes like the Choctaw and Chickasaw heId blacks in bond- 
age similar to that on Southern white plantations, most o1: the 
other tribes either welcomed the blacks as freemen or subjected 
them to a relatively mild form of slavery. Under the latter group 

i0f Indians, blacks performed light labor, owned property, and 
intermarried with their masters. The .closest relations between 
red and black men developed in Florida when a branqh of the 
Creek tribe, the Seminoles, moved into the Spanish territory. 
Some of the Seminotes owned black slaves who were almost in- 

from free .men. These bIacks were joined by 
;:groups of runaways from South Carolina and Georgia who ac- 

Cepted the Spanish invitation to desert their Protestant masters. 
¯ l~y ~.836 there were probabIy about ~,zco maroons, living in the 

Seminole towns. Better acquainted With whites than the Indians 
the maroons and slaves often acted as interpreters for their 

masters. By the mid-nineteenth century so many of the In- 
and blacks had intermarried that they were a~Imost indis- 

!inguishable?~ 
Aided by Indian Wars and Spanish and British intrigues on the 

ia-Alabama border of Florida, large numbers of slaves es- 
joined the maroons. A special inducement was held out 

runaways when during the War of ~8~ the British built a 
:fort on the eastern side of the Appalachicola Fliver for themsel-~-es 

38. 
~theker, 

[levolts, ~7~83, ~96-z~7’ z77-89, 34z-~; Ulrich B, Phillips, 

Negro Slavery (Baton ttouge~ ~966),-~o9-~o; James McKaye, The 

and Its Fruits (New York, x864), 7-tz. 

.:i.39. J. Lurch Wright, "A Note on the First Seminole War as Seen by the 

Negroes, and Their Brkisl~ Advisers," Journal o{ So~.~thOrn H)story 

~968), ~6~-7~; Kenneth W. Porter, "Negroes and the Seminole 
~8~7-~8~8," Journal of Negro History XXXVI (July ~9~~), 49-80; 

M. Krogman, "The Racial Composition of the Seminole Indians 

anal Oklahoma," Journal of Negro History XIX (Oct. x934), 4i:a’3o1 

Ft. Giddings, The Exiles of FlorMa (Columbus, O., ~ 858)~ 
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and their black and red allies. Abandoning the fort .in ~8~6 
leaving behind guns andcannon for their aIIies, the British 
advertently incited the First Seminole War. Three hundred 
away slaves immediately took over the fort and cultivated lax 
located within fifty miles of it. Led by the maroon Garcon, 
runaways attacked a group of sailors from a U.S. gunboat in 
and scalped most of them. After a short artillery dubl the 
boat was successful in blowing up the fort’s magazine, 
most of the blacks. The survivors were recaptured and retur 
to their owners. 

Seeking revenge for their fallen comrades, the Negroes 
Indians began drilling in separate units under ~their oHeers. 
I8~7 and ~8~8 bet~veen 4oo and ~Soo runaways joined with 
Seminotes in raiding plantations in Georgia, kilIing.the whir 
and carrying off slaves. On April ~6, ~8 t8, Andrea, Jackson e~ 
tured one of the SeminOle towns in which the blacks, after 
initial retreat, fought valiantly.~° According to one 
"They fought desperately, and did not give way until eighty 
of three hundred and forty were killed." Unable to fol!ow 
survivors into th~ trackless s~vamps, Andrew Jackson unilateral 
ended what he called "this savage and negro war.’’~         : 

The presence of hundreds of runaway slaves plagued 
effort to make a permanent peace with the Seminoles 
~86~. The Seminoles were so steadfast in their refusal to 
to the return of the fugitives to their owners that when the 
acquired Florida in ~ 819 plans began almost immediately 
move the Indians to the West. The role of the blacks in 
troversy was summarized by an Indian agent in ~ 

It will be difficult to form a pruden~ determination, with 

to the maroon negroes, who live among the Indians, o~ 
other side of the little mountains of Latchiova. Their 
is said to he upwards of three hundred. They fear being 
made slaves, under the American government; and will 

40. KenRetta W. Porter, "Relations Between Negroes and indians 
the Present Limits of the United States," Journal of Negro History 

~93z), 287-367. 

4~, Porter, "Pmlations," 333-34. 
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nothing to increase or keep alive mistrust among the Indians, 
whom ~hey in fact govern. If it should become necessary to use 
force with them, it is to be feared the Indians would ta~e their 
part.,~ 

Fearing that they would be returned to slave~ if they ever 
thered at a central point to be transported to the West under 

supervision, the maroons took a leading part in stirring 
ap resistance to removal among the Seminoles. The immediate 

of the Second Seminole YVar was intimateIy related to the 
.problem of the maroons. The war can be traced to the kidnap- 
::ping and enslavement of the wife of the SeminoIe chief, Osceola. 
She was the daughter of a Negro fugitive. As a ?esult of. this, in 

ilDecember. ~835 the Indians, after being informed by a Negro 

of the route of a company of American soldiers, massacred ¯ 
out ~oo of the troops. Negro warriors fought in most of the 

ibattles during the next seven years and were so numerous in some 

them that on one occasion General Thomas Jemp declared: 
may be assured, is a negro, not an Indian war .... "*~ 

Among the several black warriors, Abraham was the most im- 

After escaping from his Florida master, Abraham be- 

Came a Seminole sIave and interpreter for his master. Later, he 
his I~reedom and married the widow of a chief. Considered 

of the most ~angerous of the maroon leaders, Abraham was 
by one white officer as "the most noted, and f6r a time 

man in the [Seminole] nation. He dictated to those 
his own color, who to a great degree controlled their masters. 

were a most cruel and malignant enemy. For them to sur~ 
would be servitude to the whites; bu£ to retain an open 

secured to them plunder, Iibertv, and "           "4~ ~mportance.     ¯ 
Peace efforts were hindered because pIanters always rushed 

h to claim those Negroes who were captured or who surren- 
Between i835 and ~843 about 5oo blacks were returned 

owners in Florida and Georgia. Since the maroons aI- 

Porter, "Relations," 334. 
Porter, *’ " " .Relations, 34I. 

Po~ter, "Relations," 341; foi" a brief overview of tile Seminole wars, see 
Littlefied, A[ricans and Sern.lnotes(Westport, Conn., ~977), 3-3~. 
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ways renewed hostilities when any of their number were 
turned to slavery, army officers began pleading with the 
Department to treat the blacks as prisoners of war to be removed i:. 
to the Southwest. General Jesup, for instance, wrote in ~8: 

¯ that "The negroes rule the Indians and it is important that 
should feel themselves secure: if they should become 
and hold out, the war will he rene~ved." Failing in their 
to prevent the re-enslavement of the maroons, the military offle, 
tried to convince the rapacious planters that it would be 
remove the rebellious blacks to the Southwest rather than add!. 
them to thei~ plantation force and possibly incite revolts. 
officer tried to demonstrate this by describing, the character of 
maroons: "The Negroes, from the commencement of the 
war, have, for their numbers, been the most formidable foe 
blood-thirsty, active, and revengeful than the Indian .... 
resolute negroes, ~vith a knowledge of the country, are 
to desolate the frontier, from one extent to the other." The 
ended in ~84z 0nly after Zachary¯Taylor guaranteed the 
that they would be taken to the Southwest.4~ 

In spite of widespread maroon activity and individual resi 
ance among slaves in the South, there have been 
fewer large-scale slave rebellions in the United States than¯ 
Latin America. The explanation for this lies in the 
between conditions in Latin America and in the Sou 
chronic shortage of military forces and high slave to white 
ulation ratio (7 to ~ in the British West Indies, i ~ to ~ in Ha 

2o to ~ in Surinam)severely limited the ability of South 
ican and Caribbean masters to control plantation blacks. 
with an underdeveloped communication and transportation ~ 
work, along with the propinquityo~ plantations to 
swamps, and mountains, Latin American masters found 
ficult to prevent slaves from rebelling or escaping to the 
less wilderness." When the slaves did escape to the almostl 
penetrable forests, they were able to form free communities’ 
relative security. The military forces were so weak in 

45. Porter, "Relations," 34z, 347. 
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that it once took a Cuban army two months to dislodge 

slaves from a mountain stronghold, while a colonial Mexi- 

can army took months to reach the site of a slave revolt in the 
r~ining region and then couId not defeat the rebels. Although 

ignorant s]ave may not have known in advance that the army 
::~vas weak, the existence of the slave communities was public 
iknowledge. These communities stood, moreover, as an open in~ 
:vitation for egcape and a monument to the weakness of the mas- 
ter class. Besides,¯ blacks h~id before them the "knowIedge and 

of¯successful slave resistance. Of overriding importance 
the apparent greater inclination of Latin American slaves to 

was the constant importation ot~ Africans and a sIave~ popu- 
i iation composed of from 6o per cent to 7o per cent males.~     " 

Having the advantage over their Latin American counterparts 
practically every respect, Southern pIanters were able to crush 

~" slave rebellion with relative.ease,, and, more importantly, 
the development of a tradition of successfu! revoIt in 

quarters. Unless he were totally blind, a slave could not fail 

how h0pe~ess revolt ~va£, given the size and undenia- 

b!y superior firepower of the whites. In this regard, the fe,v re- 
whlch did occur in the United States are convincing evi- 

of the indomitability of the Soutt~ern slave. After a!!, he 

~ad far less chance of success than his Latin American brother. has been¯ so much controversy surrounding the whole 
of slave rebeIIions that one¯has to apply a very strict 

to the word "revolt." While some scholars confiate 

and revolts, a conspiracy belongs in the general cate- 

z of "resistance." A revoIt is defined in this study as any con- 
of slaves wi~le’e ~r_p~ and 

__ destmcti0n ~f the lives and proper~y of local ~vhites. In 
activities must have been recognized as an insurrec: 

~by public officials who called out the armed forces of the 

Hubert H. S. Alines, A History of Sla~,ery in Cuba, t~r * ~o ~868 (New 
t967), 89,~ 60, z64; Stanley Stein, Vasso~ras: A Brazilian Coffee County, 

(Cambridge, Mass., ~997), 3o-~3o; David M. Davidson, "Negro 

in Colonial Mexico, ~5~9~z@o," HisTanlc American H~storleat 
iAug. ~966), z3~’53. 
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10cale to destroy¯ the rebels. Applying this rigid definition, 

were at least nine slave revolts in America between ~69~ a~ 
x865. Although most of the large-scale conspiracies occurred 
cities, most of the actual rebellions took .place in 
count£es.47 

A.few of these revolts must be analyzed in order to un 
stand the full range of the black man’s reaction to. slavery. 
rT~z several Africans formed a plot in New York City to 
the town,¯ to’destroy all whites "for some hard usage they 
hended to have received from their masters," and to obtain 
freedom. Sealing an oath of secrecy¯by S.ucking each other’s: 
and rubbing powder prepared by a black conjurer on their 
to make them invincible, the conspirators armed themselves 
guns, pistols, swords, daggers, knives, and hatchets. On the 
of April 6th, they set fire to several buildings and then tour& 
or wounded at least sixteen whites who came to put out 
blaze. When the alarm was sounded and troops called out 
rebels retreated and were later captured by the militia. At 
six of the rebels committed suicide rather than surrender. 
twenty-five rebels who were captured and convicted were 
burnt alive, hanged, or broken on the ~vheel.4~ 

A larger uprisip~ occurred in Louisiana’s St. CharIes and 
John the Bapti~St~_E.~ri~._s_..hes in ~8~ ~. Led by a free Negro, 
Deslondes, 4co slaves k~r~a°-~-6 ~-vv-Iq~- et~~ several 
rations in St.~,Lo~n early_ in j~h~~i-~~dherents along¯ 
Mississippi Rive~-t~"i~-~-~f~?~F6~N~d into units of as 

5co slaves and began marching the 3~ miles to New Orle 
Before they reached.the city, U.S. troops attacked and 

47. Thomas W. Higglnson, Blac}~ Be~et~ion (New York, 
Wish, "American Slave Insurrec~:ion~ Before ~86~," Journ~ of Negro 
(July ~937), z99-3zo; William S. Drewry, S~ave Insurrections 

(x83~-~865) (Washington, D.C., ~9~o); Marion D. deB. Kilson, 
Freedom: An Analysis of Slave Revolts in the 1Unite&States," Phylon! 

(Summer ~964), x7~’87. 

48. Kenneth Scott, "The Slave Insurrection in New York in 
York Historical Society ~yuarterty XLV (Jan. ~96:~), 43-74; "Journal 

john Sharpe," Pennsyl~anin Magazine o~ History and Biography XL 
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in open battle. Later, ~6 leaders Were executed in New 

:i Orleans, and their heads were p]aced on poles on roads leading 
from the. city.~ 

The most destructive ot: all the slave revolts ’occurred near 
Jerusalem, Southampton Countyl Vir,~inia in ~8~, s~ 

i: ~tely, a white la~yer, Thomas 1:l. Gray, recorded the" confession 

o,f this dreadful conspiracyl According to Gray, the rebel- 
was not *nstigated by motives of revenge or sudden anger, 

but the results of long deliberation and a settled purpose of 
::mind." Nat Turner, the arch rebel, was horn in October 

the plantation of Benjamin Turner. Na~ was a precocious 
iild arid so impressed his fellow slaves by his kno~vledge of 

that had happened before his birth that they predicted he 
be a prophet. Like many: other staves, Nat was strongly 

~fluenced By his father, mother, and his religious grandmother. 

parents taught him to read and stressed his uniqueness and 
destiny. Of them he said, "my father and mother 
thened me . . . saying in my presence, I was intended 

fOr some great purpose .... "~ 
! Restless, inquisitive, and observant, Nat learned to read 

and was admitted to religious services in his master’s 
d. Because of his ability to read, the slaves looked up 

him and chose young Nat as their Ieader "when they were 
on any roguery, to plan for them." As he .grew to man- 
Nat consolidated his leadership over the slaves "by tI~e 

of myIife and manners, which became the subject of 
by white and black-Having soon discovered to be great, 
appear so, and therefore studiously avoided mixing in 
and wrapped myseIf in mystery, devoting my time to 

prayer. - 
tom his prayers, fasts, and revelations from the Lord, Nat 

Aptheker, Revolts, z49"5 ~ . 
F. Roy Johnson, The Nat Turner Stm, e Insurrection (Murf~eesboro, 

Johnson, 
Turner, :az8.3o’ 

Johnson, Turner, z3 L 
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was convinced, he declared, "that I was ordained for some 
purpose in the hands of the Almighty." Several things 
this for him. Upon reaching manhood he recalled vividly 
both whites andblacks during his childhood had often said 

I had too much sense to be raised, and if I was, I would 
be of any use to any one as a slave." Apparently Nat’s 
with slavery was inspired by his father, who had mana 
escape. When Nat was placed under a new overseer he toO] 
away but returned to the plantation after remaining in the 
for thirty dgys. His fellow slaves were dismayed at his 
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return, "saying if they had my sense they ¯would not serve any 
master in the wor|d.’’~          ’       " 

Shortly after this Nat had a vision where, he saw "white spirits 
and black spirits engaged in battle, and the sun was darkened- 
the thunder rolled in the Heavens, and blood flowed in streams- 
and I heard a voice saying, ’Such is your Iuck, such you are 
called to see, and let it come rough or smooth, you must surely 

Meditating on this and other revelations, seeking reli- 
gious perfection, Nat had decided in ~8z8 that he was destined 
to wreak the vengeance of the Lord on the planters. Choosing 
four trustedlieutenants, Nat. communicated his desire for rebel- 
lion to them. After discussing many plans the conspirators de- 
cided to strike on July 4, ~83 ~. Because of Nat’s illness as.a result 

:of anxiety the revolt was postponed. 
O,n August zoth the original conspirators, joined bv Will and 

ack, barbecued a pig and drank a bottld of brandy. To make 
sure of the new recruits, Nat queried Wil!, who declared that 

:; !’his life was worth no more than others, and his liberty as dear 
him. I asked him if he thought to obtain it? He said I~e would, 

i:0r lose his life." Now confident of his men, Nat decided to strike 
at the home of his master, Joseph Travis, who, he asserted, 
to me a kind master, and placed the greatest confidence in 

me; in fact, I had no cause to complain of his treatment of me." 
Nat entered the house of his sleeping master and then opened 

door for the other rebels. Armed with a dulI light sword, 
faiIed in his first attempt to kil! his master who was dis- 

by Will. Hoping to gather a large black army from the 

plantations before an alarm could be raised, the 
decided that until they had taken sufficient arms 

the whites, "neither age nor sex was to be spared (which 
r adhered to)."~ 

Parading s~lently through the night and led in military ma- 
by Nat, the rebels left a trail of ransacked.plantations, 

bodies and battered heads across Southampton. At 

~3~ Johnson, Turner, z32-33, 
¯ ~4. Johnson, Turner, z34. 

¯ .~. Johnson, Turner, z35"36. 
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the Whitehead plantation, Nat caught Margaret 

"and after repeated blows with a sword, I killed her by a 
on the head, with a t~ence rail." B} mid-morning of August 

the little band had grown to forty men, some of them 

Determined "to carry terror and devastation" throughout 

county, Nat used his cavalry to lead attacks or~ plantations 

to ¯prevent the. escape of Whites?~ After several white famili 

bad been massacred and the rehels had increased to sixty 

Nat turned toward the little town of Jerusalem. By this 

however, the alarm had been spread, and the insurgents 

confronted by eighteen armed white men. 

Nat and his men immediately Charged the ’small band 

white men and chased them over a hill, where they were 
by a large number of additional whites. At this point Nat’s 

panicked and beat a hasty retreat. Still, he did not give up 

struggle: "After trying in vain to collect a sufficient force 

proceed to Jerusalem, I determined to return, as I was sure 

~vould make hack to their old neighborhood, where they 
join me, make new recruits, and come down    ¯ 

,,~r again. His 

scattered, Nat at first attempted to recruit more, but the 

prevented-this, and he "gave up .all hope for the present.". 

had been in hiding for two months, hoping to escape, 

armed white man captured him. Nat was lodged in jail 

executed. More than forty blacks were either executed or 

dered as an aftermath of the revolt. 

A short, coal-black man, Turner was fearless, honest, 

ate, r~ligious, and extremely intelligent. Gray asserted that 

net "for natural intelligence and quickness of apprehension 

surpassed by few men i have ever seen." He knew.a great 

about military tactics; and had a "mind capable of 

anything .... ,,a, Feeling no remorse for the fifty-five 

killed during the rebellion, Turner calmly 
execution. Gray gave the best characterization of him 

wrote: 

56. Jotmson, T.urner, 

57. Johnson, Turner, z4o-4i. 
58. Johnson, Turuer, z44- 

Runaways.o.~d Rebels 22~/ 
He is a compIete fanatic, or p~ays his part most admirably. 
The calm, deliberate composure with which he spoke of his 
late deeds and intentions; the expression of his fiendqike f~ce 

when .excited by enthusiasm, still bearing the stains of blood 
helpless innocence about him; clothed with rags ~nd covered 
with chains; yet daring to raise his manacled hands to heaven, 
With a spirit soaring above the attributes of man; I looked or; 
him and my blood curdled in my yei.ns.~° 

The blaek rebels arid runaways "curdled" the blood of many 

whites. The ubiquitous runaway was the "b " ogey man" 
if0r young whites, "worrisome property" for his master, and a 

:hero in the quarters. Symbolic of bIael~ }esistance to sIavery, the 
and the runaway indicate quite clearly that the black slave 

was often ungovernable: 

gh information is *~m~ted, it is possible to draw a por- 
of the antebellum black rebel leaders. For the most part, 

were young, literate, married, charismatic men. Finding 

for their bloodletting in the Bible, inspiring the faint- 
with apocalyptic visions from the Scriptures of God 

the Israelites from the hands of their oppressors, the 

convinced the blacks that slavery was dontrarv io the wil! 

and that He commanded them to rise. Gab~rie! Pr0sser, 
example, often met with his co-conspirators and gave "an 

exposition of Scripture .... The Israelites were 

portrayed as a type of successfuI resistance to tyranny; 
was argued that now, as then, God would stretch forth his 

to save, and would strengthen a hundred to overthrow a 

9ften the ]eaders joined with African or daa~ive-born 

urors to recruit folIoWers and to eonvlnce them thatthey 

6uld be invincible to the white man’s bullets. 

the lehders had been priviIeged slaves of relatively 

masters; they were not only .trusted and well treated, 
were able to travel about more freely than the ’average slave. 

privileged position of the leaders along with the occasional 

Johnson, Turner~ 244~45. 

ThomasIgVentwo~:th Higginson, Travellers and Outlaws (Boston, 

~8-~9. 
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inspiration of contemporary revolutionary movements at 
and abroad made many of the black rebellions a .political 
Practically all of the leaders saw their bloodletting as a 
freeing both their intimat~ friends and unknown fellow 
This "nationalism," or close identification with and loyalty to 
larger group, was a prominent feature in many of the revolts. 

While it is obvious that running away was a highly 

act constituting a safety valve for slavery by ridding.the 
¯ of "deviants" who could not fit in, a conspiracy or rebellion w 

a threat to the stability and very existence of plantation 
The paucity oI: successful revolts in the South in 
with Latin America is an indication of the greater vigilance¯ 
Southern slaveholders and relative strength and vitality of 
ican Slavery. At the same ¯time, the large numbm; of blacks 
actively invdved in conspiracies ~nd rebellions or in 
With them is a clear indication of the willingness of 
slaves to fight for their freedom in the face of hopeless odds.at 

6r. Kilson, ’@owards lareedom,’’ ~ 75-B7; W, K, Moore, "An Abortive 

Uprislr, g," Missouri Historical Review LII (Jan. x958), ~3-a6; John 

Lofton, "Denmark Vesey’s Call to Arms," Journal o~ N~gro H~story 

(Oct. I948), 395-4~7; Jack D. L. Holmes, "The Abortive Slave 
Pointe Cou]p6e, Louisiana, ~79~," Louis~n~ History XI (Fail 

"The Insurrection and Its Hero," L~ber~y B~It (Boston, ~g48), 

t/. Lee, "Slage~y and Emancipation in Lewis County, Missouri," Missouri 
torlc~l Review LXV (April ~97~), z94-3~7; Vincent Harding, 

Resistance Among Antebellum Negroes, ~8oo-~86o," in August Meier 
Eltiott Rudwick, eds., The Mddng o[ Black Americ~ (New York, 

~ 79-97- 
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Plantation Stereotypes 
and Institutional Roles 

Because my mouth 
:: Is wide with laughter 
find my throat 

Is deep with song, 
:You do not think 

:: I suffer after 
it Mve t~etd my pain 
:So/ong. 

Because my mouth 
Is wide with laughter, 

You do not hear 

My inner cry, 
Because my feet 
Are gay with dancing, . 
You do not know 
I die. 

Langston Hughes 

relations on the plantation were, as in mostinstitutions, 
by spatial arrangements, the frequency of interaction 

between 
high- and low-powered individuaIs, and how the high- 
individual defined the behavioral norms In practice, of 

!.~Ourse, many o~ the institutionally defined roles were imperfectly 
Before one can examine the .actual behavior on the 

however, the societal images and the planter’s ex- 
of the slave must be compared. In the final analysis, 

~ planter’s expectations were more closely }.elated to the slave’s 
behavior than publicly hetd stereotypes, Even so, neither 
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Black Abolitionists 

The struggle against slavery was not undertaken by the slaves alone. 

Nor did it involve only flight, acts of sabotage, or violence. Beginning 
with the Quakers in the seventeenth century, many persons waged an 
ideological assault on the institution. At first, most white antislavery per- 
sons tended to condemn the institution, advocating its containment but 
not its immediate destruction. Nor- were they supportive of equal rights 
for blacks. In contrast, the abolitionists, who emerged prominently in 
the nineteenth century, organized themselves into groups that promoted 
the emancipation of the slaves and appealed to the nation to cleanse 
itself of slavery’s infamy. Free blacks and white abolitionists found a 
common ground in this struggle, but the alliance was not always an 
easy one. Most white abolitionists were ambivalent on the question of 
civil equality for blacks. In fact, the emancipation of the slaves and the 
achievement of equality had an immediacy for blacks that their white 
friends did not always understand. As the black abolitionist Theodore 
Wright said as he admonished the New England Anti-Slavery Conven- 
tion: "You have never felt the oppression of the slave. You have never 
known what it is to have a master, or to see your parents and children 
in slavery:’t 

Many whites came to embrace antislavery and abolitionism, usually 
after much soul searching. Some were influenced during the eighteenth 
century and later by ideas associated with Enlightenment Rationalism. 
In essence, this body of thought maintained that slavery was illegal, 
unjust, and a violation of natural law. Several intellectuals advocated 
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emancipation as a natural consequence of this injustice. The English 
abolitionist Granville Sharp, who was certain that slavery violated the 
law of God and the law of reason, pleaded for "immediate redress, 
because, to be in power, and to neglect.., even a day in endeavoring 
to put a stop to such monstrous injustice and abandoned wickedness 
must necessarily endanger a man’s eternal welfare." The Philadelphia 
schoolteacher and humanitarian Anthony Benezet and men such as the 
pamphleteer and lawyer James Otis and Nathaniel Appleton, a mer- 
chant, shared similar positions. Otis for example, believed that "the 
colonists are by the law of nature free born, as indeed all men are, white 
and black..."~ These abolitionists in varying degrees, also drew their 
inspiration from the republican tenets of liberty and equality. 

Individuals who fell under the influence of the Protestant revivalism 
of the eighteenth and early nineteenth centuries were also receptive to 
reform, if not to a full-fledged assault on slavery. The view that slave- 
holding was sinful was accepted by some, but most knew that abolition 
would not come anytime soon. The American Methodists were evidently 
an early exception although they would later retreat from their 1784 
stance that "it is our bounden duty to take immediately some effectual 
method to extirpate this abomination from among us.’’3 To many who 
became a part of the evangelical tradition, blacks enjoyed spiritual 
equality with whites. Not yet ready to endorse immediate emancipation 
before the 1830s, these Christians at least envisioned the eventual 
demise of slavery. The libertarian and egalitarian ideologies of the War 
of Independence also played crucial roles in raising the question of 
property in persons and advancing the cause of abolition, at least in the 
North, where slaveu was at its weakest. 

There was, of course, no single abolitionist movement. Nor did the 
white advocates of emancipation share the same motivations, objec- 
tives, and perspectives. Some became abolitionists because it was an act 
of moral expiation, a conscious attempt to disassociate themselves from 
the institution of slavery because they were convinced that it was a sin- 
ful practice. Not necessarily sympathetic to blacks and their ultimate 
fate, these persons’ sole objective was to seek Christian redemption for 
themselves. Others favored gradual emancipation because slavery was 
not only immoral but it also contradicted the ideals upon which the 
nation was founded. Believing, however, that blacks were not yet ready 
for the responsibilities of freedom, they wanted to move slowly while 
preparing the prospective freed persons for their eventual incorporation 
into the larger society. 

A third category of white abolitionists consisted of those who sup- 
ported emancipation but doubted that blacks and whites could live 
together on the basis of equality. For them, emancipation was tied to col- 
onization. A virulent racism undergirded much of their thinking, since 
they feared that free blacks could not function well when released from 
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slavery’s chains but would be a burden on society and the source of all 
manner of social ills. At the other extreme were those abolitionists who 
advocated immediate emancipation and the creation of a just society for 
all peoples. 

Most of the early abolitionist societies denied membership to free 
blacks. Th~~-whs~sth’b-lished in ti~iladelp_hia in 1775, ev~ 
~a~qm~Yfi~the imposing na~i~ Pennsylvania~ ot~ Promoting 

, the Abolition of Slavery, the Relie~ Negroes Unla~Held in 
Bondage an6~roving the ConditiOn or-the~-~i-ica-W~ 
quickly followed ~(1785)----~Delaw ~-(1-788~, Maryland (1789), 
and elsewhere. Most of these organizations attracted few members, and 
they tended to be Quakers, Methodists, and Presbyterians. One estimate 
of the overall size of the membership of the various organizations was 
made in 1827. Benjamin Lundy who edited the Genius of Universal 
Emancipation, an abolitionist newspaper, reported that the slave states 
had 106 antislavery societies with a combined membership of 5,150. In 
contrast, the Northern states had 1,475 members in 24 organizations. By 
far, the majority of the organizations in the slave states were located in 
the Upper South. 

Although these organizations existed to promote the welfare of those 
in bondage, they were prisoners of the racism of the times. The exclu- 
sion of blacks from their membership rolls was one thing, but it was 
quite another to urge free blacks to "impress" upon slaves "the necessity 
of contentment with their situations:’* These organizations saw slavery 
ending gradually. Society at large would eventually come to share their 
opposition to the institution. Slaveowners should rest assured, however, 
that emancipation would not be accompanied by economic disaster, 
since they would be compensated for the loss of their human property. 
Undoubtedly, the antislavery organizations in the North drew encour- 
agement from the passage of laws gradually ending slavery in the after- 
math of the Whr of Independence. Their Southern counterparts fell on 
hard times, however, as slavery gained in strength and the abolition 
movement declined, becoming the recipient of much resentment from 
the white public at large. 

The abolition movement experienced a dramatic change in its style, 
composition, and objectives after 1850. This was the consequence of 
changes within black society, the nature and structure of slavery in the 
South, and the success of the movement for emancipation in England. 
These transformations produced new leaders with different agendas 
and a greater sense of urgency. 

By 1850, the free black population, particularly in the North, had 
swelled its ranks as a consequence of the war, natural increase, the 
legislative process of gradual emancipation, and flight from the South. 
With increasing numbers came confidence and a spirit of assertiveness. 
Black organizations emerged, newspapers appeared, institutions ~vere 
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established, and vigorous debates took place on such matters as emi- 
gration, strategies for the achievement of equal rights, and emancipa- 
tion. The appearance of David Walker’s Appeal reflected this new 
aggressive spirit and an uncompromising stance on the slavery ques- 
tion. Blessed with leaders of enormous competence, eloquence, energy, 
~nd political sophistication, free blacks began to campaign for the liber- 
ation of their enslaved brethren, giving a dimension and an iinmediacy 
to the struggle that it had hitherto lacked. 

To blacks and their white friends alike, it was clear by 1850 that 
slavery in the South was not on the verge of extinction. Not only was the 
Southern slave population increasing, but a confident slaveowning class 
brooked no interference with the institution and welcomed opportuni- 
ties for its expansion. Those who had entertained notions that slavery 
would disappear in the fullness of time had to reassess their strategy 
and launch a more aggressive assault on it. New leaders were emerging 
with an impatience that the movement had not yet seen. Far from 
excluding blacks from their organizations, white abolitionists now 
actively sought their cooperative involvement, although few welcomed 
them as equals. 

Abolitionists, black and white, drew encouragement from the suc- 
cesses their counterparts were experiencing in England. In 1825, the 
British parliament adopted a pathbreaking measure for the ameliora- 
tion of the condition of the slaves in the Caribbean. Despite the resis- 
tance of the slaveowners, the law freed all children once they reached 
the age of six, admitted slave testimony in the courts, and provided for 
their religious instruction. Restrictions were imposed on the master’s 
power to separate families and mistreat slaves with impunity. In 
essence, Parliament adopted the principle of the gradual emancipation 
of the approximately three million slaves in the islands. The Act of 
Emancipation was not formally passed until 1855, but by 1850 the hand- 
writing was on the wall. 

The publication of the overfly abolitionist newspaper the Liberator 

by a white man named William Lloyd Garrison in 1831 was one of the 
first significant salvos in the new struggle against slavery. A passionate 
opponent of slavery, Garrison grew up in Newburyport, Massachusetts. 
Deeply religious, he fell under the influence of the abolitionist Benjamin 
Lundy and by the late 1820s he had enthusiastically embraced the cause 
of emancipation. In 1829 he advocated "the right of the free states to 
demand a gradual abolition of slavery, because, by its continuance, they 
participate in the guilt thereoff’5 His language became increasingly vitu- 
perative in later years, the tone strident, the anger unrestrained, and the 
passion unmistakable. 

The Liberator received strong support from blacks, and it was their 
patronage that largely sustained it in its early years. The paper became 
an effective organ for the cause it represented, but a broadly based orga- 
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nization was needed to harness abolitionist energies and give them 
practical expression. Accordingly, on December 4, i855, three blacks 
and sixty whites met in Philadelphia to found the American Anti-Slavery 
Society. Their primary objectives were "the entire abolition of slavery in 
the United States" and the improvement of "the character and condition 
of the people of color." This organization, revolutionary in intent and 
biracial in its composition, broke new ground and spawned a number of 

affiliates in Massachusetts, Maine, New York, Ohio, and other Midwest 
and Northeastern states. 

Some of these auxiliary organizations were integrated, but others 
were completely black or white, depending on the racial temper of the 
environs and their location. Blacks, of course, had been accustomed to 
being excluded from white organizations and founded their own. In 
i826, for example, blacks in Massachusetts established the Massachu- 
setts General Colored Association to~promo.te the cause of emancipation. 

Four ~rva"imm~~n-e tn b~-b’~~r~t-h~hila~-~- 
phia to found what would become known as the Negro Convention 
Movement. There were only twenty-six persons present at the first 
meeting, but they represented Pennsylvania, Maryland, New York, 
Rhode Island, Virginia, and Connecticut. Bishop Richard Allen of the 
AME was one of the principal organizers, and so was Hezekiah Grice, a 
butcher and ice dealer from Maryland. The Convention Movement did 
not limit its concerns to abolition; it discussed a wide range of issues 
including emigration, temperance, economic and self-help opportuni- 
ties, and the struggle for equality. 

The Convention Movement which met annually for a number of 
years, attracted the national black elite. But there were numerous local 
organizations that enjoyed grass roots support and worked quietly to 
advance the cause. Such groups existed in places like Troy, Michigan; 
Rochester, New York; Philadelphia; Newark, New Jersey; and Nan- 
tucker, Massachusetts. These branches operated on a shoestring but 
nevertheless were able to scrape up enough funds to support the work 
of the parent organizations as well as their own. 

Although men have generally received more attention in the 
recounting of the story of the black abolitionists, women also played a 
significant role in it. Black and white women were originally excluded 
from membership in the’--Ame~ic~ Anti-Sldv~ciety. Th~sted 

ag-,fil~t~th-iK-fliTcrimination and won the support of several mefi. When 
women were finally admitted in 1859, the policy change helped to cause 
a split in abolitionist ranks. In opposing the role of women in the orga- 
nization, the white New York abolitionist Lewis Tappan maintained 

When the Constitution of the A. Anti S. Soc. was formed in i855, and 
the word "person" introduced, all concerned considered that it was to 
be understood as it is usually understood in our benevolent Societies. 
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All have a right to be members, but the business to be conducted by 
mer~ . . . Women have equal rights with men, and therefore have a 

right to form societies of women only. Men have the same right. Men 

formed the Amer. Anti S. Socie~fi 

White men and black men alike shared the same perceptions of 
women, their place in society-, and their capacities. Ideally, women were 
to occupy a separate domestic sphere and were thought to possess the 
virtues of piety and purity: They were to devote their lives to their fam- 
ily and defer to the needs and desires of their men. Middle-class white 
women epitomized these virtuous qualities, but black women and their 
poor white peers were deemed to be impure and lacking in respectabil- 
ity because of the contaminating influences of their class and their 
allegedly promiscuous sexuality: Black men absorbed the larger soci- 
ety’s definition of what constituted women’s proper sphere as well as 
what made a woman "respectable" in the eyes of others. 

A few examples of the views of free black men on the roles of 
women may be cited. Richard Allen, for example, joined in the denun- 
ciation of a woman who declined "to submit to her husband as a dutiful 
wife:’ Frederick Douglass, a supporter of women’s rights, was nonethe- 
less certain that young women needed "A knowledge of domestic 
affairs," since "a well regulated household, in every station of society is 
one of woman’s brightest ornaments:’ Similarly, the abolitionist, Charles 
B. Ray maintained that "Daughters are destined to be wives and moth- 
ers-they should, therefore, be taught to know how to manage a house, 
and govern and instruct children:’ The noted clergyman and abolition- 
ist the Reverend J. W. C. Pennington believed that women were unsuited 
for ordination or for other professional jobs ’~here mighty thought and 
laborious investigation are needed:’ Women possessed a certain sensi- 
tivity that enabled them to function as activists, but not in leadership 
positions where they would be the rivals of men. Samuel Cornish said 
it well: 

Woman was created to be the "help-meet," and not the idol or slave of 

man; and in everything truly virtuous and noble, she is furnished by 
our bountiful Creator, with all the intellectual, moral and physical req- 
uisites for her important place.7 

Thus, although women were not quite the equals of men, they could 
perform subordinate roles in the abolitionist movement and bring moral 
legitimacy to it as well. "In any enterprise for the improvement of our 
people-either moral or mental, our hands would be palsied without 
women’s influence... ," wrote one obsel~er in 1857. As was the case 
with other issues, some black men dissented from these positions. John 
C. Bowers, who belonged to a men’s literary society in Boston, champi- 
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tried education for women. Writing in 1834, he argued that "a female 
soul, without education, is like marble in a quarry previous to being 
polished by the hands of the artist." 3ames Forten, .lr., the son of the sail- 
maker and wealthy entrepreneur, believed that men "startle at the idea 
of women rising equal to them in... intellectual strength:’ Recognizing 
the incongruity in black men oppressing black women, since both were 
victims of an unjust societal order, Forten admonished: "It is not for 
us to... cry aloud against persecution, and.., play the part of perse- 
cutors:’s 

Women, realizing that the abolition struggle was also theirs, refused 
to be excluded from it. In 1852, "females of color" in Salem, Massachu- 
setts, formed the Female Anti-Slavery Society of Salem. The society was 
renamed the Salem Female Anti-Slavery Society in 1854 and opened its 
membership to white women. Similar societies were formed in New 
York City, Philadelphia, Rochester, and Nantucket. As their numbers 
grew, black female abolitionists attended women’s antislavery conven- 
tions in New York in 1857 and in Philadelphia the following year. Sarah 
Forten, the gifted sister of James Forten Jr., and a pioneer female aboli- 
tionist, condemned slavery in her many literary contributions to the Lib- 
erator. In 1851, for example, she reminded whites that they had once 
been oppressed by British colonialism. Forten was concerned that they 

. . . quite forgot 
That bondage once had been their lot; 
The sweets of freedom now they know, 
They care not for the captive’s wo [el.9 

Female abolitionists included members of the black elite as well as 
those who lived at survival levels. The more privileged included Char- 
lotte Forten, the wife of the sailmaker and a member of the Philadelphia 
Female Anti-Slavery Society. So too were Grace and Sarah Douglass, a 
mother and daughter who went on to hold leadership positions in the 
organization. Mary Ann Shadd was active as a teacher and abolitionist 
and then as a newspaper editor in Canada. Others included Sarah 
Parker Remond, a Philadelphian who traveled as an abolitionist speaker 
in the i850s, and Frances Ellen Watkins Harper, a poet, lecturer, and 
feminist. Harper was noted for the poems she read at her lectures, 
including the following one, which was published by the/lnti-Slavery 
Bugle in Salem, Ohio, in 1858: 

BURY ME IN A FREE LAND 
You may make my grave wherever you will, 
In a lowly vale or a lord~ hill; 
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You may make it among earth’s humblest graves 
But not in a land where men are slaves. 

I could not sleep if around my grave 
I heard the steps of a trembling slave; 
His shadow above my silent Tomb 
Would make it a place of fearful gloom .... 

I ask no monument proud and high 
To arrest the gaze of passers by; 
All that my spirit yearning craves, 
Is-bury me not in the land of the slaves.~° 

In what is probably the earliest written assault by a black person in 
the American colonies on slavery, the poet Phillis Wheatley denounced 

the institution in a letter she wrote to Sansom Occom, an Indian 
preacher in New England. Wheatley was responding to a letter she had 
received from Occom, and excerpts were published in two Boston news- 
papers in March 1774: 

I have this Day received your obliging kind Epistle, and am greatly sat- 
isfied with your Reasons respecting the Negroes, and think highly rea- 
sonable what you offer in Vindication of their natural Rights: Those that 
invade them cannot be insensible that the divine Light is chasing away 

the thick Darkness which broods over the Land of Africa; and the 
Chaos which has reigned so long, is converting into beautiful Order, 
and reveals more and more clearly, the glorious Dispensation of civil 

and religious Liberty, which are so inseparably united, and there is lit- 
fie or no Enioyment of one without the other: Otherwise, perhaps, the 
Israelites had been less solicitous for their Freedom from Egyptian 
Slavery; I do not say they would have been contented without it, by no 

Means, for in every human Breast, God has implanted a Principle, 
which we call Love of Freedom; it is impatient of Oppression, and pants 
for Deliverance; and by the leave of our Modern Egyptians I will assert, 
that the same Principle Lives in us. God grant ’Deliverance in his own 

way and Time, and get him honor upon all those whose Avarice impels 
them to countenance and help forward the Calamities of their Fellow 

Creatures. This I desire not for their Hurl but to convince them of the 
strange Absurdity of their Conduct whose Words and Actions are so 
diametrically opposite. How well the Cry for Liberty, and the reverse 
Disposition for the Exercise of oppressive Power over others agree,-I 
humbly think it does not require the Penetration of a Philosopher to 
determine.1~ 

Harriett Tubman and Soiourner Truth were two of the best-known 
women associated with the cause of emancipation during the nine- 
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Sojourner Truth (c.1797-1883), evangelist and reformer. 

teenth century. While Tubman developed a reputation as a "conductor" 
on the Underground Railroad, Truth became famous speaking against 
the institution of slavery. Truth, who does not appear to have belonged 
to any of the antislavery organizations, preferred to carry on her strug- 
gle independently. She was born a slave in Ulster County, New York, and 
obtained her freedom in 1827 when she had reached the age of thirty. 
An eloquent speaker, Truth never learned to read or write, showing 
thereby how slavery had blunted her life chances. Fearless and outspo- 
ken, she linked the struggle for emancipation with the fight for women’s 
rights. Few in attendance could forget her speech to a women’s-rights 
convention in Akron, Ohio, in 1851. Her eloquence was stunning as she 
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laid bare the nation’s unequal treatment of black women. There are sev- 
eral versions of Truth’s speech to the convention. The most widely 
known, highly controversial, and probably apocryphal account was 
published in 1863. Written by the abolitionist and feminist Frances Dana 
Gage, it quoted Truth as declaring: 

Nobody eber helps me into carriages, or ober mud-puddles, or gibs me 
any best place! And arn’t I a woman? Look at me! Look at my arm! I 

have ploughed, and planted, and gathered into barns, and no man 
could head me!-And ar’n’t I a w’oman? I could work as much and eat as 
much as a man-when I could get it-, and bear de lash as well-and 
ar’n’t [ a woman?12 

Sojourner Truth’s attempt to fuse the two struggles was not unusual 
for black female abolitionists. Theirs was not just a struggle confined 
narrowly to achieving the end of slavery. Black women embraced a 
number of causes designed to improve the condition of their people at 
the local levels as well. Hence they engaged in efforts aimed at racial 
uplift, encouraging self-help programs, fostering temperance and moral 
improvement as well as the provision of greater educational opportuni- 
ties for the young and old alike. Black men embraced these causes as 
well, often in the abstract. But the women, particularly those with 
enough time, volunteered their services at the local levels in order to see 
their ideas through to fruition. 

For black and white abolitionists, the 1830s represented a decade 
when emancipation seemed within reach. Their ranks increased as 
many Northern whites fell under the influence of an evangelical Chris- 
tianity that condemned slovenly as sinful. The liberation of the slaves 
constituted a path to one’s own redemption. As the Reverend Beriah 
Green noted, "There is no way for us to escape from guilt and corrup- 
tion of heart, but by cordially and joyfully yielding to our colored 
brethren the sympathies of our common humanity;’ Wendell Phillips, 
arguably the most intellectually gifted of the white abolitionists, agreed. 
"If we never free a slave, we have at least freed ourselves in the effort to 
emancipate our brother man," he confessed.13 

The religious revivals of the I820s led by Charles Grandison Finney 
and others helped create in the converts a favorable disposition to 
reforms, particularly if they cleansed society and advanced the cause of 
God’s kingdom on earth. By depicting slavery as a sin, the true believers 
had no option but to fight for its destruction. William Jay, a white aboli- 
tionist, confessed, "I do not depend on any man as an abolitionist who 
does not act from a sense of religious obligation:’14 Similar sentiments 
were echoed in 185’2 by the Reverend William Goodell, who wrote: 
"Whatever our missionary and evangelizing orators intended, whatever 
they were thinking of, they were God’s instruments for putting into the 
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minds of others ’thoughts that burned,’ for the emancipation of the 
enslaved."15 Not surprisingly, clergymen comprised a disproportionate 
share of the leadership of the abolition societies. 

Yet not all who came to view slavery as sinful enlisted with the abo- 
litionists. Most had no connection at all with the institution and were 
concerned only with their personal redemption, leaving the abolitionist 
struggle to others. For them, slavery was a societal evil, not a personal 
sin. Others eschewed any participation in organized causes and dis- 
tanced themselves from the movement. But a sufficient number of per- 
sons acted on their convictions, primarily in the Northeast and the Mid- 
west, to form a vocal and significant minority. The American 
Anti-Slavery Society claimed a membership of 250,000 in 1858 for itself 
and allied organizations. This was probably the high-water mark of the 
movement’s membership. The succeeding years saw a shift in strategy 
as well as various internal schisms that must have weakened its 
strength and appeal. 

During the 1850s, the abolitionists adopted the strategy of appealing 
to the nation’s conscience to eliminate slavery’s sin. Characterized as 
moral suasion, the objective was to use peaceful means to convince 
white society to honor the ideals upon which the republic was founded. 
Abolitionists used their newspapers to express their views, sent petitions 
to Congress, flooded the mailboxes of the Northern states with antislav- 
ery literature, and gave speeches wherever they could. Among the 
whites, William Lloyd Garrison, evangelist Theodore Wright Weld, New 
York merchant Lewis Tappan, attorney Wendell Phillips, and Alabama 
lawyer and planter James Birney played distinguished roles in the cause 
for freedom. White women such as Lucretia Mort of Philadelphia, femi- 
nist Susan Anthony, Quakers Sarah and Angelina Grimk~, and women’s 
rights advocate Elizabeth Cady Stanton lent their talents and energy to 
the movement. 

No matter how well meaning and committed the whites were, they 
could not fully share the pain of the black abolitionists who had been 
slaves themselves and who still had relatives and brethren in bondage. 
Black abolitionists knew that as long as slavery remained, all blacks 
were diminished as persons. While they welcomed white support for 
emancipation, recognizing that it was whites who had the power to leg- 
islate an end to slavery, the black abolitionists understood the unique- 
ness of their role. "We occupy a position, and sustain relations which 
[white abolitionists] cannot possibly assume. They are our allies-ours is 
the battle," wrote one black observer in 1841. Frederick Douglass 
agreed. "The man who suffered the wrong is the man to demand 

redress," the former slave maintained.16                              / 
White abolitionists knew that black abolitionists could speak with 

an authority about the institution that they lacked. John A. Collins, an 
agent of the American Anti-Slavery Society, told Garrison in 1842, "The 
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ordered me to take off my clothes. I made him no answer, but stood with 
my clothes on. lie repeated his order. I still made no answer, nor did ~ 
move to strip myself. Upon this he rushed at me with the fierceness of a 
tiger, tore off my clothes, and lashed me till he had worn out his 
switches." Eventually, Covey and the young man came to blows and 
Frederick asserted his physical supremacy, reclaiming his personhood 
in the process. As he exulted later: "He only can understand the deep 
satisfaction I experienced, who has himself repelled by force the bloody 

arm of slavery.... It was a glorious resurrection:’ For.L...~Douglass, "~is 
battle was the turning point in my life ’as a slave.’ . ~ _. I ~vas nothing 
before; I WAS A MAN ~ h~e made th~ fat~flll_ self-a~rming 

decision to re’e_k~t s~av_ex~. 
A plan to escape in early 1856 was betrayed and Douglass was jailed 

briefly. Upon his return to Hugh Auld’s household in Baltimore, Dou- 
glass’s desire to escape increased. Over the next two years he developed 
detailed plans for himself and his fiancOe, Anna, a free woman who 
worked as a housekeeper in Baltimore. On September 3, 1858, Douglass 
fled and after some anxious moments, traveling by ferry and train, he 
arrived in New York two days later. Anna soon ioined him, and their 
marriage was solemnized, on September 15, merely twelve days after 
Douglass had claimed his freedom. James W. C. Pennington, himself a 
runaway slave, was the olT~ciating clergyman. Douglass and his bride 
then headed for New Bedford, Massachusetts, and a life that would alter 
the course of his people’s history. In 1841 after he spoke at an abolition- 
ist meeting at Nantucket, he made such a great impression that he was 
invited to become a lecturer for the Massachusetts Anti-Slavery Society, 
a role he would play" for a few years.18 

Henry" Bibb’s personal trajectory was also filled with drama and 
courage. In 1837, Bibb, a Kentucky slave, escaped to Ohio. Upon his 
return to the South to help free his wife, he was recaptured but escaped 
a second time. His story contained all the ingredients that thrilled 
abolitionist audiences, and he became a lecturer who was much in 
demand in the 1840s. At one such lecture, the audience reportedly 
"cheered, clapped, stamped, laughed, and wept by turns:’~ William 

Wells Brown, another escaped slave from Kentucky, also lectured 
widely in the 1840s. Similarly, William and Ellen Craft excited audi- 
ences with their recounting of the circumstances of their remarkable 
escape from Georgia in 1848. 

The saga of the slaves who rebelled on the schooner Amistad and 
accidentally sailed it to Long Island also quickened the pulse of aboli- 
tionists in 1839 and 1840. Fifty-three slaves had risen aboard the 
schooner off the coast of Cuba in 1839, seizing control of the vessel and 
the Spanish crew. Led by Joseph Cinqu~, a strong, imposing man, they 
planned to sail to Africa, but they lacked the requisite navigational 
expertise. By the time the vessel arrived in New York after a circuitous 
two-month iourney, only thirty-nine slaves were alive. American 
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authorities detained the vessel and took the occupants into custody to 
await the resolution of their fate by the courts. Were these people still 
slaves, and if so should they be returned to their Spanish masters? Or 
had they reclaimed their freedom? 

W~hen the abolitionists got word of the ztmistad’s odyssey, they used 
the affair to generate public sympathy for the cause of freedom. They 
focused on the transcendental issue of human rights and dramatized the 
evils of property in persons. The Supreme Court heard the case in 1841 
after a lower court had ruled that the captives should be freed. The ver- 
dict was appealed with the strong support of President Martin Van 
Buren. After hearing lengthy arguments, the Court’s maiority upheld the 
decision of the lower court. Speaking for the majority, Justice William 
Story affirmed the "ultimate right of all human beings in extreme cases 
to resist oppression, and to apply force against ruinous injustice:’2° With 

the case decided, black and white abolitionists raised funds to send the 
surviving thirty-nine Africans to Sierra Leone. 

Abolitionists knew that they were likely to win support for their 
cause if the white public read firsthand accounts of slavery and identi- 
fied wiff~ the victims. Persons who escaped were encouraged to tell their 
stories in graphic detail, emphasizing the nature of slavery and, if they 
were runaways, the circumstances surrounding their escape. Some of 
these narratives were penned by former slaves, but many were ghost- 
written. While a few accounts stretched the boundaries of credibility, in 
the main they were truthful. The writers were aware that some of the 
events they described could be dismissed as fabrications, so they took 
pains to establish their veracity. Harriet Jacobs, who published her grip- 
ping Incidents in the L~fe of a Slave Girl in 1861, assured her readers 
that "this narrative is no fiction. I am aware that some of my adventures 
may seem incredible; but they are nevertheless strictly true:’ Jacobs 
noted that she had ’~not exaggerated the wrongs inflicted by Slavery; on 
the contrary, my descriptions fall short of the facts:’2~ 

The Narrative of the L~fe of Frederick Douglass, an ~lmerican Slave, 
published in 1845, was the most popular of the antebellum narratives. 
Greeted enthusiastically by abolitionists and Northern whites, it sold 
30,000 copies by 1850, an extraordinary achievement for the time. Other 
successful autobiographies included Narrative of William W. Brown, a 
Fugitive Slave (1847), The L~fe of Josiah Henson, Formerly a Slave, Now 

an h~habitant of Canada (1849), The Narrative of the Lo~e and ~4dven- 
tures of Henry Bibb (1849), and The Fugitive Blacksmith; or Events in the 
History of James W. C. Pennington (1849). 

Josiah Henson’s narrative became the basis of Harriet Beechcr ~ 
Stowe’s fictional character ~--F’~---~m ~rh~n T~ncl~, Tam,"-~.~abin ~v~ 

published m--~--~851, the novel achieved instant success as it provided a 
portrait of slavery at its unimaginable worst. It had a profound impact 
on white sensibilities and helped win sympathy for the abolitionist 
cause. Yet the novel was no real substitute for the lived experiences of 
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those who had been slaves. Their accounts needed no fictional embroi- 
dery; theirs were the poignant tales of suffering, endurance and a 
painfully achieved triumph. As one reviewer concluded in 1849: "narra- 
fives of slaves go right to the hearts of men:’~2 

In addition to popularizing their experiences at home, black aboli- 
tionists sought an international stage as well. Most were attracted to 
England, a country that boasted a vigorous antislavery movement prior 
to the passage of the Act of Emancipation in 1855. According to a recent 
scholar, these black visitors to England "were interested not in raising 
arms and men to dombat oppression, but in erecting a moral cordon 
around America that would isolate her from the international commu- 
nityY The boundaries of this cordon, according to Frederick Douglass, 
were "Canada on the North, Mexico in the West, and England, Scotland 
and Ireland on the East, so that whereever a slaveholder went, he might 
hear nothing but denunciation of slavery, that he might be looked down 
upon as a man-stealing, cradle-robbing, and woman-stripping monster, 
and that he might see reproof and detestation on every hand:’~3 

The first free black American to cross the Atlantic to London was 
probabl~lcCun~.S__mi~ w~~ Fa~g--~o gain 
ad~o a medical school in the United States, Smith attended the 
University of Glasgow, graduated as a physician in 1837, and later 
became a noted abolitionist. Others went in succeeding years to study 
and to promote the cause of antislavery. Between 1840 and 1860 several 
black abolitionist leaders sailed for England, often ~dsiting Scotland and 
Ireland as well to promote the cause of antislavery in America. The list 
included Frederick Douglass, J. W. C. Pennington, ttenry Highland Gar- 
net, Martin Delany, Alexander Crummell, William and Ellen Graft, and 

’Josiah Henson. 
These visitors addressed enthusiastic audiences, frequently describ- 

ing their experiences as slaves. They visited cities and villages, speaking 
to the privileged as well as to workers. Some linked their struggle for 
freedom with that of oppressed peoples everywhere. The English public 
responded with financial support for their cause. Some tried to get their 
sister churches in America to denounce slavery, and others gave much 
needed moral support. Black abolitionists felt at home in England. In 
1846 Douglass wrote to Garrison from Dublin that "one of the most 
pleasing features of my visit thus far has been a total absence of all man- 
ifestations of prejudice against me, on account of my color. The change 
of circumstances in this, is particularly striking. I go on stage coaches, 
omnibuses, steamboats, into the first cabins, and in the first public 
houses, without seeing the slightest manifestation of that hated and vul- 
gar feeling against me. I find myself not treated as a color, but as a man- 
not as a thing, but as a child of the common Father of us all:’24 Douglass, 
of course, exaggerated. Other black abolitionists confronted the ugly 
face of English racism and reported on their unhappy experiences. 
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Although the black abolitionists were united on the urgency of 
emancipation, they did not all agree on the means. They came to the 
issue from different philosophical perspectives and debated among 
themselves and with whites the question of the strategy appropriate for 
the struggle. Perceptions and ideas changed over time as abolitionists 

developed a deeper understanding of the battle they were waging, the 
forces arrayed against them, and the tenacity of slavery. As in all relbrm 
movements, tactics and strategies changed as circumstances warranted 
and new people entered the fray. The abolitionist movement muddled 
along, but it never lost its focus. 

Abolitionist leaders were divided on the feasibility of "direct action" 
as a strategy. Direct action normally connoted the use of violence, but. 
by the 1850s it came to include rescuing runaway slaves who were 
being returned to their owners, the boycotting of slave-grown products, 
and tax resistance. In 1829, David Walker’s Appeal had openly 
endorsed the use of violence to end slavery. "Remember Americans, 
that we must and shall be free and enlightened as you are," he wrote. 
"Will you wait until we shall, under God, obtain our liberty by the 
crushing arm of power? Will it not be dreadful for you?... We must 
and shall be free I say’, in spite of you .... And wo, wo, will be, to you 
if we have to obtain our freedom by fighting:’25 Walker may have paid 
with his life for such incendiary language, since he died under myste- 
rious circumstances in 1850, after several Southern newspapers and 
citizens had denounced him. 

Such an eloquent call to direct action could not be lightly dismissed 
by either blacks or whites. Some white abolitionists distanced them- 
selves from it, and blacks appear to have maintained a discreet public 
silence. The outbreak of Nat Turner’s rebellion in 1851 confirmed the 
slaveowners’ worst fears about the security of their system and exacer- 
bated tensions. The abolitionists, including Walker, were blamed for 
inciting the slaves. 

Placing their faith in the transforming power of moral suasion in the 
1850s, almost all black abolitionists shied away from any endorsement 
of direct action. Meeting in 1.854, the National Negro Convention 
declared its support for a peaceful opposition to slavery. The Declaration 
of Sentiments that the convention endorsed said that the struggle in 
which blacks were engaged "is not for blood, but for right:’ To that end, 
blacks should use "spiritual" and not "carnal" weapons.~° William 
Whipper, a businessman from Pennsylvania, was reportedly the author 
of the declaration. Some of those who rejected violence may have been 
convinced that slave rebellions stood no realistic chance of success. Oth- 
ers were disinclined to alienate their white allies, many of whom would 

have been frightened away by appeals for direct action. But here and 
there was an occasional voice raised in support of a more aggressive 
stance in the fight for freedom. 
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In 1838, for example, the otherwise moderate Samuel Cornish 
admitted the need for direct action. Cornish, who was born free in 
Delaware, served as a Presbyterian minister and successively as editor 
of Freedom’s Journal, the Rights of All, and the Colored American. A 
strong advocate of self-help programs and "moral improvement," Cor- 
nish was also a tireless proponent of equal rights for blacks. 

But Cornish grew weary at the lack of improvement in the black 
condition. In 1857 he admitted, with some sorrow, "that we have yet to 
learn what virtue there would be in using moral weapons.., against a 
kidnapper or a midnight incendiary with a lighted torch in his hand:’ 

~ Two years later he asserted that "offensive aggression" was "indispens- 

ble to personal liberty and rights:’~7 If this was not an endorsement of 

violence, it came very close. Cornish was probably right to be cautious. 
It was not an easy matter for a small free black population to publicly 
advocate direct action in the 1850s. But it may be guessed that privately 
many saw some justification for it. 

Not until 1843 was there another dramatic call for violence, remi- 
niscent of the one made by David Walker. The silence was broken by the 
redoubtable Henry Highland Garnet in his address to the National Col- 
ored Convention, held in Buffalo. The former slave argued that the 
slaves should liberate themselves through their own efforts. The time 
had come for them to abandon their patience and use other options: 

TO SUCH DEGRADATION IT IS SINFUL IN THE EXTREME FOR 

YOU TO MAKE VOLUNTARY SUBMISSION... NEITHER GOD, NOR 
ANGELS, OR JUST MEN, COMMAND YOU TO SUFFER FOR A SIN- 
GLE MOMENT. THEREFORE IT IS YOUR SOLEMN AND IMPERA- 
TIVE DUTY TO USE EVERY MEANS, BOTH MORAL, INTELLEC- 

TUAL, AND PHYSICAL THAT PROMISE SUCCESS .... Brethren, 
arise, arise! Strike for your lives and liberties. Now is the day and the 
hour. Let every slave throughout the land do this and the days of slav- 
ery are numbered. You cannot be more oppressed than you have been- 
you cannot suffer greater cruelties than you have already. Rather die 
freemen than live to be slaves. 

Concluding his courageous speech, the clergyman once more 
enioined the slaves to reject their condition: 

Let your motto be RESISTANCE! RESISTANCE! RESISTANCE!-No 

oppressed people have ever secured their liberty without resistance .... 
Labor for the peace of the human race, and remember that you are 
three million.2s 

Garnet’s unequivocal call for violence represented the coming of age 
of black abolitionism. Regardless of whether the speech gained popular 
approval, a crucial debate was joined. A bright young abolitionist had 
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Henry Highland Garnett urged his fellow brethren to 
strike for their lives and liberties. 

raised an issue that had to be confronted, and sides had to be taken. Gar- 
net articulated the quiet feelings of many, even as he challenged his col- 
leagues to declare where they stood. The speech was a bold assertion of 
independence from the proponents of moral suasion and a reiection of 
those who counseled moderation. By a vote of eighteen in favor and nine- 
teen against, the convention did not endorse the publication of the address, 
but the fact that eighteen persons in attendance supported the dissemina- 
tion of such an incendiary speech was victory enough for Garnet. 

Garnet’s speech spawned much controversy. Frederick Douglass, 
still developing as an abolitionist, opposed its content and tenor. So did 
William Wells Brown and Charles Lenox Remond, the New ]brk aboli- 
tionist. A few white abolitionists were outraged, including Maria W. 
Chapman from Boston. Chapman doubted that Garnet was responsible 
for the ideas that he espoused: "We say emphatically to the man of color, 
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trust not the counsels that lead you to the shedding of blood. That man 
knows nothing of nature, human or Divine,-of character-good or evil, 
who imagines that a civil and servile war would ultimately promote 
freedom:’ Garnet reacted angrily to this assault on his independence of 
thought, noting, "If it has come to this, that I must think and act as you 
do, because you are an abolitionist or be exterminated by your thunder, 
that I do not hesitate to say your abolitionism is abject slavery:’ Reject- 
ing Chapman’s charge that he received counsel from others, he added: 
"I have expected no more from ignorant slave-holders and their apolo- 
gists, but I really expected better things from Mrs. Maria W] Chapman, 
an antislavery poetess, and editor pro tern of the Boston Liberator." He 
ended in a note of angry defiance, "In the meantime, be assured that 
there is one black American who dares speak boldly on the subject of 
universal liberty:’29 

The issue of violence as a means of ending slavery was again 
addressed four years later at the 1847 National Colored Convention held 
at Troy, New kbrk. The delegates received a report from a committee 
headed by Frederick Douglass charged to study the "best means to Abol- 
ish Slavery and Caste in the United States:’ After much discussion and 
compromise, the delegates approved the report’s denunciation of vio- 
lence: "All argurnent put forth in favor of insurrection and bloodshed, 
however well intended, is either the result of unpardonable impatience 
or an atheistic want of !~aith in the power of truth as a means of regen- 
erating and reforming the world:’3° 

This was not the end of the matter, however. Upon reflection, Dou- 
glass announced in 1849 that he would be pleased to hear "that the sub- 
tie armies which have been engaged in beautifying and adorning the 
South were engaged in spreading death and devastation there:’~l This 
embrace of violence by the important and influential leader did not 
mean that he rejected moral suasion altogether. As he wrote in the 
North Star, also in 1849, the "only well grounded hope of the slave for 
emancipation is the operation of moral force?’3~ V~3nen he addressed an 
audience composed primarily of whites on July 5, 1852, in Rochester, 

New York, the former slave asked: 

Wqaat to the American Slave is your Fourth of July? I answer: a day that 

reveals to him.., the gross injustice and constant cruelty to which he 
is the constant victim.., your celebration is a sham; your boasted lib- 

erty, an unholy license; your national greatness, swelling vanity .... 
There is not a nation on earth guilty of practices, more shocking and 
bloody, than are the people of these United States.55 

Divisions in the ranks of abolitionists were, of course, nothing new. 
The American Anti-Slavery Society had experienced a major rupture in 
1840 when those who were disenchanted with Garrison’s leadership 
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withdrew and founded the American and Foreign Anti-Slavery Society. 
There were several reasons for the split into two wings-one more radi- 
cal in approach and associated with Garrison and New England, the 
other more moderate in its orientation and enioying the support of men 
like Lewis Tappan, Joseph Leavitt, and :lames G. Birney. 

Some abolitionists had become uncomfortable with Garrison’s" 
denunciation of the churches for their failure to embrace antislavery.. 

His support of the exercise of leadership roles in the movernent by/ 
women alienated many men who argued that women’s rights issues~, 

should be divorced from antislavery. Garrison’s detractors also shrank( 
from his refusal to endorse any participation in the institutional life of 

the nation and his rejection of electoral activity. While these internecin~ 
quarrels were more vigorously conducted by whites, blacks were not 
unaffected by them and chose sides in accordance with their own philo- 
sophical positions. Although most blacks remained with the Garrison- 
Jan wing, men such as the clergymen Theodore S. Wright and Amos G. 
Beman allied with the rival group. 

The energies of the black abolitionists were not dissipated by these 
disputes. Although they were also divided over means, the common 
ground was their own personal involvement in the struggle. They could 
ill afford to be distracted from the struggle when their own liberty was 
at stake. In fact, although blacks remained members of the two inte- 
grated national organizations, they increasingly went in their own 
directions after 1840. They had become confident, mature, and skilled 
as leaders and many chafed under white direction and leadership. The 
Convention Movement became their primary forum, and it was at these 
irregularly held gatherings that many battles over means and direction 
were fought. 

The alliance between white and black abolitionists was never an 
easy one. Blacks were only too well aware that a good number of their 
white colleagues were racist. Some whites opposed social interaction 
with blacks; others doubted their intellectual capacity and opposed any 
form of black independence. Even Garrison was not above demonstrat- 
ing an unacceptable arrogance in his attitude toward blacks. In 1855, for 
example, in one of his feuds with Frederick Douglass, he announced 
that the antislavery struggle had reached a point that it "transcended the 
ability of the sufferers from American Slavery and prejudice, as a class, 
to keep pace with it, or to perceive what [are] its demands, or to under- 
stand the philosophy of its operations."~4 

While most white abolitionists were committed narrowly to the 

destructio~~~-"~’e_~.a.’.on o a orms. oL,~ 
racial option and the creation of a ius~ society as -W~~S 
publicly-~~e~ from the ~qual rights or 

gave it only lukewarm support. In 1842, a black newspaper took white 
abolitionists to task for not "destroying every barrier in their power, 
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which is closed against us and retards our progression:’3~ This was a 
serious charge, and one that had much validity. In their struggle for 
equal rights, blacks felt compelled to point out the hypocrisy of their 
white friends even as they welcomed their support and cooperated with 
them on various levels. But as black abolitionist Theodore S. Wright told 
the integrated audience at the New York State Anti-Slavery Convention 
in 1857, "Prejudice must be killed or slavery will never be abolished .... 
Abolitionists must annihilate in their own bosoms the cord of caste."~ 

The struggle against slavery on the one hand and for equal rights on 
the other must have exacted an awful psychological price from black 
abolitionists. By 1850, the end of slavery was nowhere in sight, although 
there were a few successes in the equal rights campaign in the North. 
The white and black abolitionists who had shifted to political activity in 
the 1S40s could also not claim any advances in their fight. The New 
York-based Liberty party, which was organized in 1840, committed itself 
to emancipation but was singularly unsuccessful at the polls. The Free 
Soil Party, which was founded in 1848, was essentially antislavery in its 
orientation, but basically it sought to prevent the expansion of slavery 
into the new territories. It elected five persons to Congress in the 1848 
elections, but overall its impact on the course of the freedom struggle 
was negligible. 

There were significant changes in the temper of the black abolition- 
ists-as well as that of their white colleagues-in the 1850s. It was a 
decade of enormous setbacks for the movement, and strategies had to be 
reevaluated and changed. Wearied by years of struggle and disappoint- 
ment, abolitionists increasingly came to accept the stark truth that they 
had not accomplished much. In fact, the possibility of a further expan- 
sion of slavery loomed. In 1845 Texas was admitted into the Union as a 
slave state, and there was reason to believe that this would not be the 
last such occurrence. 

The passage of the Fugitive Slave Act in 1850 represented a major 
blow to the abolitionists and their cause. Southern slaveowners and 
their defenders had long complained about the support given to run- 
aways by the opponents of slavery. It will be recalled that the Constitu- 
tion had sanctioned the return of "persons held to service and labor" to 
their owners, an unmistakable reference to escaped slaves, in 1795 Con- 
gress gave practical expression to this clause by passing a law allowing 
slaveowners to enter other states to capture and reclaim their property. 
The legal deck was stacked against the escapees, since they were denied 
the right to testify in court on their own behalf, to habeas corpus, or even 
to a jury trial. Since such a law placed all blacks at the mercy of slave 
catchers, some Northern states passed measures that gave these black 
victims the rights that the federal laws had denied them. I~own as lib- 
erty laws, they afforded some measure of protection to black victims and 
permitted the prosecution of the kidnappers. 
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Not surprisingly, the constitutionality of the liberty laws was tested 
in the courts. The state of Pennsylvania had passed a liberty law in 1826 
that imposed penalties on kidnappers. In 1857, Edward Prigg, a slave 
catcher, was indicted for kidnapping a woman and her two children and 
returning thegn to their owner in Maryland. Upon his conviction, Prigg 
appealed to the U.S. Supreme Court. In a controversial decision, the 
Court ruled that the Pennsylvania liberty law was unconstitutional and 
upheld the federal Fugitive Slave Law of 1795. The decision, by implica- 
tion, struck down similar liberty laws in other states and granted slave- 
owners the right to reclaim their property anywhere. The Court, how- 
ever, held that states need not cooperate with the federal authorities in 
their pursuit of runaways. 

This proslavery decision did not stanch the flow of escapees, nor did 
it prevent sympathetic persons from providing them with assistance. A 
few Northern states even passed new liberty laws, and there were 
enough iudges who ruled in favor of escapees and against the kidnap- 
pers to provide Southerners with causes for complaint. In an attempt to 
placate the Southerners, Congress adopted a new fugitive slave law in 
1850. This draconian statute required all citizens to aid law enforcement 
authorities in the capture and return of runaways. Abducted persons 
were denied the right to a legal hearing or a trial by iury. Those persons 
who opposed the authorities in their efforts to seize runaways or aided 
and harbored them were subject to harsh punishments. The commis- 
sioners who were to be appointed to oversee the operation of the law 
received a higher fee if they approved the return of an accused runaway 
than if they declined to do so. 

Clearly, the act upheld the interest of Southern slaveowners and 
posed a severe threat to the security of free blacks everywhere. Those 
who lacked free papers could be seized and reenslaved, and even those 
who possessed them were at risk as well. Free blacks knew only too 
well that the law was never on their side; it never operated as a 
guardian and protector of their rights. Consequently, in the aftermath of 
the law, an estimated 20,000 free blacks fled to Canada in search of a 
sanctuary. Their flight was a telling commentary on the black person’s 
plight in America, on the unfriendliness of the system in which they 
lived and the unpalatable choices it forced them to make. 

Most free blacks did not flee, however. Many joined sympathetic 
whites in denouncing the law and they vowed resistance to it. William 
Still believed that blacks had a "duty to stay here and fight it out." Oth- 
ers concluded that flight would only "embolden our oppressors to renew 
eflbrts to pass those hellish black laws." Blacks in Syracuse pledged to 
defend themselves with "daggers in our pockets:’3~ Groups of persons 
armed themselves for collective defense. Taking note of the fear that the 
law generated and the dislocation in black lives that it created, Frederick 

Douglass’ Paper lamented in 1851, "The night is a dark and stormy one. 
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We have lost some olr our strong men.-Ward has been driven into exile; 
Loguen has been hunted from our shores; Brown, Garnet and Crum- 
mell, men who were our pride and hope, we have heard signified their 
unwillingness to return again to their National field of labors in this 
country. Bibb has chosen Canada as his field of labor-and the eloquent 
Remond is comparatively silent:’~s 

In an effort to sabotage the enforcement of the law, blacks as well as 
whites rescued some of those who were taken up. An increasingly angry 
Frederick Douglass was certain that "The only way to make the Fugitive 
Slave Law a dead letter [is] to make half a dozen or more dead kidnap- 
pers:’39 William Garrison expressed the view that if the "Revolutionary 

fathers were justified in wading through blood to freedom and indepen- 
dence, then every fugitive slave is justified in arming himself for protec- 
tion and defence,-in taking the life of every marshal, commissioner, or 

other person who attempts to reduce him to bondage... :,40 
Under the circumstances, the slave catchers met with a good deal 

of opposition in the discharge of their duties. Ordinary citizens were 
particularly outraged when runaways who had lived in freedom for 
many years were seized. One woman in Philadelphia who was arrested 
had escaped from Maryland twenty-two years earlier and an Indiana 
man was recaptured after nineteen years. Others such as William and 
Ellen Craft eluded the authorities and fled to England. President Fill- 
more denounced the Bostonians who helped the Crafts in their escape 
and offered federal help to their owners in their efforts to reclaim their 
property. Bostonians were particularly aggressive in rescuing runaways 
who were apprehended. When in 1851 a number of black men rescued 
Shadrach Minkins, an escaped Virginia slave, Fillmore demanded the 
prosecution of all "aiders and abettors of this flagitious offense:’ Henry 
Clay, the prominent Southern politician and would-be president was so 
outraged by the incident that he wanted to know "whether we shall 
have a government of white men or black men in the cities of this 
country.’’41 

Perhaps the most celebrated case of direct resistance to the law 
occurred in September 1851 at Christiana, a town in Pennsylvania. Two 
escaped slaves from Maryland had been provided sanctuary by a black 
resident of Christiana. When the slaveowner, accompanied by the 
authorities and his friends, attempted to seize the escapees, they 
encountered strong resistance from some well-armed black men. By the 

time the mele~ ended, the slaveowner had lost his life and the blacks 
had fled. An angry Fillmore dispatched the marines to assist the local 
authorities in restoring order and rounding up the participants in the 
affair. Enraged whites pursued blacks indiscriminately and they were 
"hunted like partridges upon the mountains," according to one contem- 
porary observer.42 Another person who was on the scene reported: 
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I was in the Red Lion Hotel; there were a number of United States 
Marines; 1 asked one what they were doing here; he said, "We are going 
to arrest every nigger and d--d abolitionist...." I walked away. Sure 
enough they scoured the country for miles around, arresting every col- 
ored man, boy and girl they could find.*~ 

Ultimately, thirty-six blacks and five whites stood accused for their 
alleged involvement in the affair. The three most prominent leaders of 
the blacks-William Parker, Alexander Pinckney, Abraham Johnson-had 
escaped to Canada. 

The Christiana "riot," as it came to be called, produced an angry 
reaction~ w-White~ aria Northerners as~ell. In North Car- 
olina, the Raleigh Standard threatened that "if the accused were not 
punished... WE LEAVE YOU! Before God and man.., if you fail in 
this simple act of justice, THE BONDS WILL BE DISSOLVED:’ A 
Rochester, New York, newspaper was particularly strident: 

Let the negroes buy as many revolvers as they please; but they may 
rest assured that the first one that is used by them against our citi- 

zens will be the signal for the extermination of the whole negro race 
from our midst. If they wish to provoke a war of the races, by re- 

enacting the bloody scenes of Christiana, they will find our civil and 

military authorities, and our citizens at large, prepared to defend 
themselves, and to put down their murderous assaults, with an 
avenging arm that will carry retribution justice home to such vile 
traitors and assassins. If the issue is to be forced upon us, to decide 

whether the white races are to maintain their rights and their posi- 

tion, or whether negro mob law is to govern and ride rampant over 

our laws, constitution and liberties-let it be known at once, that our 
people may be prepared for the emergency:** 

Many Northern whites did not embrace such rhetoric, however. 
White abolitionists used the event to denounce slavery, and some news- 
papers urged a sympathetic understanding of the circumstances that 
provoked the riot. Although black abolitionists were fearful of reprisals 
against blacks ever3rwhere, some defended the behavior of their 
brethren at Christiana. Frederick Douglass, James McCune Smith, and 
Charles W. Ray, among others, publicly expressed their support. Dou- 
glass contended: 

. . . the only way to meet the man-bunter successfully, is with cold 
steel and the nerwe to use it. The wretch who engages in such a busi- 
ness is impervious to every consideration of truth, love and mercy, and 
nothing short of putting him in bodily danger can deter him. The col- 
ored people must defend their rights, if they would have their rights 
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respected. To shape their muscles for the fetters, and to adjust their 
wrists for the handcuffs at the bidding of the slaveholder, is an example 
of non-resistance, quite as radical as any class of men in the country 
could wish, and while it might excite the sympathy of a few, it could not 
fail to bring down upon the whole race to which they belong, the scorn 

and contempt of every brave man. I have but one lesson for my people 
in the present trying hour; it is this: Count your lives utterly worthless, 
unless coupled with the inestimable blessing of liberty45 

Endeavoring to underscore the seriousness of the riot, the govern- 
ment charged those who were arrested with treason. The grand jury 
that heard the charges indicted thirty-six blacks and rive whites. Even- 
tually, the government abandoned the case after the first defendant-a 
white man-was found not guilty. This unexpected development was the 
direct consequence of the popular ridicule that the trial had generated 
in the North. Abolitionists and their friends poked fun at a frightened 
government that had overreacted and brought palpably unjust charges 
against the defendants. Deeply embarrassed and unwilling to further 
the abolitionists’ interests by this obvious blunder, the federal authori- 
ties relented. 

Incidents such as the one at Christiana continued to inflame ten- 
sions between the North and the South. White Southerners reacted 
angrily to the widespread resistance to the fugitive slave law, and many 
of their leaders doubted whether they should continue to remain in the 
Union. Only a small number of escapees were ever returned to their 
owners, a fact that added to the resentment in the South. By 1860 only 
552 persons had been reenslaved. Yet, it should be added, almost all of 
the suspects who were taken up lost their freedom. Only eleven avoided 
the fate of reenslavement during the 1850s. 

With the passage of the fugitive slave act and the insecurity it gen- 
erated, emigration, as we have seen, became increasingly attractive as 
an option to many blacks. When the Supreme Court rendered the Dred 
Scott decision in 1857, the tension heightened, and many more were fur- 
ther disposed to abandon their native land. Two years later, the white 
abolitionist John Brown led a small military assault on the federal 
armory at Harpers Ferry, Virginia, and brought the nation closer to the 
breaking point. 

An uncompromising opponent of slavery, Brown had fought against 
the adoption of slavery in Kansas in the mid-1850s. Eventually, he con- 
ceived of a plan to invade the South, overrun the armory at Harpers 
Ferry and distribute the weapons to the slaves. The ensuing conflagra- 
gion would end in the liberation of the slaves through their own efforts. 
Brown failed to obtain the support of many sympathizers; most doubted 
that the plan stood any realistic chance of success. Undaunted, Brown 
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proceeded with his plans, and he and his twenty-one committed sup- 
porters, including five blacks, began their ill-fated assault on the armory 

on October 16, 1859. 
The response by the militia was swift and effective. Brown lost ten 

men in the conflict, and he and the others were arrested and charged 
with treason. During the trial, the intrepid abolitionist delivered a pas- 
sionate speech in his own defense. In this extraordinary address, Brown 
maintained: 

Had I interfered in behalf of the rich, the powerful, the intelligent, the 
so-called great.., or any of that class.., it would have been all right; 

and every man in this court would have deemed it an act worthy of 
reward rather than punishment!46 

The court remained unmoved, and Brown was sentenced to death. 
A number of black women in Brooklyn praised Brown as "a Saviour 
commissioned to redeem us, the American people, from the great 
National Sin of Slavery.’’47 VVhile many prominent Northerners extolled 
Brown for the nobility of his actions, white Southerners and Northern 
conservatives denounced him with unrestrained ferocity. Most South- 
erners blamed Northerners, particularly the abolitionists, for what had 
happened. Several newspapers wondered if the Union could survive the 
assault. Others launched a more aggressive defense of their peculiar 
institution. "We regard every man who does not boldly declare that he 
believes African slavery to be a social, moral, and political blessing an 
enemy to the institutions of the South," proclaimed a newspaper pub- 
lished in Atlanta.4s 

As the 1850s drew to a close, the nation stumbled awkwardly from 
crisis to crisis. Blacks were marginalized in many of the quarrels that 
divided whites, but it was their fate that constituted the core of the dis- 
putes. The abolitionists as a group had helped keep the issue of slavery 
at the forefront of the nation’s debates, but they had not achieved their 
objective. They, and the Northern politicians who shared an antipathy to 
slavery, kept the South on the defensive. Yet the abolitionists did not 
cause the war that would eventually bring them success. They pricked 
the nation’s conscience relentlessly and vigorously, but the roots of the 
war resided in the institution itself and the increasingly irreconcilable 
differences between the sections over its expansion and place in the 
land of the flee. Black abolitionists, in particular, appealed to the nation 
to cleanse itself of the horror of slavery and to create an egalitarian soci- 
ety. Comparatively few in number, they conducted a courageous cam- 
paign, but one that suffered internal stresses and strains. In the process, 
free blacks created many institutions to aid in their struggle. These 
institutions would survive long after slavery disappeared and met a 
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wide range of needs. In the course of the long and wearying struggle, 
blacks proved unyielding against overwhelming odds. That was success 
enough, although it was not the one they sought. 
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Black Abolitionists 

The struggle against slavery was not undertaken by the slaves alone. 

Nor did it involve only flight, acts of sabotage, or violence. Beginning 
with the Quakers in the seventeenth century, many persons waged an 
ideological assault on the institution. At first, most white antislavery per- 
sons tended to condemn the institution, advocating its containment but 
not its immediate destruction. Nor- were they supportive of equal rights 
for blacks. In contrast, the abolitionists, who emerged prominently in 
the nineteenth century, organized themselves into groups that promoted 
the emancipation of the slaves and appealed to the nation to cleanse 
itself of slavery’s infamy. Free blacks and white abolitionists found a 
common ground in this struggle, but the alliance was not always an 
easy one. Most white abolitionists were ambivalent on the question of 
civil equality for blacks. In fact, the emancipation of the slaves and the 
achievement of equality had an immediacy for blacks that their white 
friends did not always understand. As the black abolitionist Theodore 
Wright said as he admonished the New England Anti-Slavery Conven- 
tion: "You have never felt the oppression of the slave. You have never 
known what it is to have a master, or to see your parents and children 
in slavery:’t 

Many whites came to embrace antislavery and abolitionism, usually 
after much soul searching. Some were influenced during the eighteenth 
century and later by ideas associated with Enlightenment Rationalism. 
In essence, this body of thought maintained that slavery was illegal, 
unjust, and a violation of natural law. Several intellectuals advocated 

255 
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emancipation as a natural consequence of this injustice. The English 
abolitionist Granville Sharp, who was certain that slavery violated the 
law of God and the law of reason, pleaded for "immediate redress, 
because, to be in power, and to neglect.., even a day in endeavoring 
to put a stop to such monstrous injustice and abandoned wickedness 
must necessarily endanger a man’s eternal welfare." The Philadelphia 
schoolteacher and humanitarian Anthony Benezet and men such as the 
pamphleteer and lawyer James Otis and Nathaniel Appleton, a mer- 
chant, shared similar positions. Otis for example, believed that "the 
colonists are by the law of nature free born, as indeed all men are, white 
and black..."~ These abolitionists in varying degrees, also drew their 
inspiration from the republican tenets of liberty and equality. 

Individuals who fell under the influence of the Protestant revivalism 
of the eighteenth and early nineteenth centuries were also receptive to 
reform, if not to a full-fledged assault on slavery. The view that slave- 
holding was sinful was accepted by some, but most knew that abolition 
would not come anytime soon. The American Methodists were evidently 
an early exception although they would later retreat from their 1784 
stance that "it is our bounden duty to take immediately some effectual 
method to extirpate this abomination from among us.’’3 To many who 
became a part of the evangelical tradition, blacks enjoyed spiritual 
equality with whites. Not yet ready to endorse immediate emancipation 
before the 1830s, these Christians at least envisioned the eventual 
demise of slavery. The libertarian and egalitarian ideologies of the War 
of Independence also played crucial roles in raising the question of 
property in persons and advancing the cause of abolition, at least in the 
North, where slaveu was at its weakest. 

There was, of course, no single abolitionist movement. Nor did the 
white advocates of emancipation share the same motivations, objec- 
tives, and perspectives. Some became abolitionists because it was an act 
of moral expiation, a conscious attempt to disassociate themselves from 
the institution of slavery because they were convinced that it was a sin- 
ful practice. Not necessarily sympathetic to blacks and their ultimate 
fate, these persons’ sole objective was to seek Christian redemption for 
themselves. Others favored gradual emancipation because slavery was 
not only immoral but it also contradicted the ideals upon which the 
nation was founded. Believing, however, that blacks were not yet ready 
for the responsibilities of freedom, they wanted to move slowly while 
preparing the prospective freed persons for their eventual incorporation 
into the larger society. 

A third category of white abolitionists consisted of those who sup- 
ported emancipation but doubted that blacks and whites could live 
together on the basis of equality. For them, emancipation was tied to col- 
onization. A virulent racism undergirded much of their thinking, since 
they feared that free blacks could not function well when released from 
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slavery’s chains but would be a burden on society and the source of all 
manner of social ills. At the other extreme were those abolitionists who 
advocated immediate emancipation and the creation of a just society for 
all peoples. 

Most of the early abolitionist societies denied membership to free 
blacks. Th~~-whs~sth’b-lished in ti~iladelp_hia in 1775, ev~ 
~a~qm~Yfi~the imposing na~i~ Pennsylvania~ ot~ Promoting 

, the Abolition of Slavery, the Relie~ Negroes Unla~Held in 
Bondage an6~roving the ConditiOn or-the~-~i-ica-W~ 
quickly followed ~(1785)----~Delaw ~-(1-788~, Maryland (1789), 
and elsewhere. Most of these organizations attracted few members, and 
they tended to be Quakers, Methodists, and Presbyterians. One estimate 
of the overall size of the membership of the various organizations was 
made in 1827. Benjamin Lundy who edited the Genius of Universal 
Emancipation, an abolitionist newspaper, reported that the slave states 
had 106 antislavery societies with a combined membership of 5,150. In 
contrast, the Northern states had 1,475 members in 24 organizations. By 
far, the majority of the organizations in the slave states were located in 
the Upper South. 

Although these organizations existed to promote the welfare of those 
in bondage, they were prisoners of the racism of the times. The exclu- 
sion of blacks from their membership rolls was one thing, but it was 
quite another to urge free blacks to "impress" upon slaves "the necessity 
of contentment with their situations:’* These organizations saw slavery 
ending gradually. Society at large would eventually come to share their 
opposition to the institution. Slaveowners should rest assured, however, 
that emancipation would not be accompanied by economic disaster, 
since they would be compensated for the loss of their human property. 
Undoubtedly, the antislavery organizations in the North drew encour- 
agement from the passage of laws gradually ending slavery in the after- 
math of the Whr of Independence. Their Southern counterparts fell on 
hard times, however, as slavery gained in strength and the abolition 
movement declined, becoming the recipient of much resentment from 
the white public at large. 

The abolition movement experienced a dramatic change in its style, 
composition, and objectives after 1850. This was the consequence of 
changes within black society, the nature and structure of slavery in the 
South, and the success of the movement for emancipation in England. 
These transformations produced new leaders with different agendas 
and a greater sense of urgency. 

By 1850, the free black population, particularly in the North, had 
swelled its ranks as a consequence of the war, natural increase, the 
legislative process of gradual emancipation, and flight from the South. 
With increasing numbers came confidence and a spirit of assertiveness. 
Black organizations emerged, newspapers appeared, institutions ~vere 
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established, and vigorous debates took place on such matters as emi- 
gration, strategies for the achievement of equal rights, and emancipa- 
tion. The appearance of David Walker’s Appeal reflected this new 
aggressive spirit and an uncompromising stance on the slavery ques- 
tion. Blessed with leaders of enormous competence, eloquence, energy, 
~nd political sophistication, free blacks began to campaign for the liber- 
ation of their enslaved brethren, giving a dimension and an iinmediacy 
to the struggle that it had hitherto lacked. 

To blacks and their white friends alike, it was clear by 1850 that 
slavery in the South was not on the verge of extinction. Not only was the 
Southern slave population increasing, but a confident slaveowning class 
brooked no interference with the institution and welcomed opportuni- 
ties for its expansion. Those who had entertained notions that slavery 
would disappear in the fullness of time had to reassess their strategy 
and launch a more aggressive assault on it. New leaders were emerging 
with an impatience that the movement had not yet seen. Far from 
excluding blacks from their organizations, white abolitionists now 
actively sought their cooperative involvement, although few welcomed 
them as equals. 

Abolitionists, black and white, drew encouragement from the suc- 
cesses their counterparts were experiencing in England. In 1825, the 
British parliament adopted a pathbreaking measure for the ameliora- 
tion of the condition of the slaves in the Caribbean. Despite the resis- 
tance of the slaveowners, the law freed all children once they reached 
the age of six, admitted slave testimony in the courts, and provided for 
their religious instruction. Restrictions were imposed on the master’s 
power to separate families and mistreat slaves with impunity. In 
essence, Parliament adopted the principle of the gradual emancipation 
of the approximately three million slaves in the islands. The Act of 
Emancipation was not formally passed until 1855, but by 1850 the hand- 
writing was on the wall. 

The publication of the overfly abolitionist newspaper the Liberator 

by a white man named William Lloyd Garrison in 1831 was one of the 
first significant salvos in the new struggle against slavery. A passionate 
opponent of slavery, Garrison grew up in Newburyport, Massachusetts. 
Deeply religious, he fell under the influence of the abolitionist Benjamin 
Lundy and by the late 1820s he had enthusiastically embraced the cause 
of emancipation. In 1829 he advocated "the right of the free states to 
demand a gradual abolition of slavery, because, by its continuance, they 
participate in the guilt thereoff’5 His language became increasingly vitu- 
perative in later years, the tone strident, the anger unrestrained, and the 
passion unmistakable. 

The Liberator received strong support from blacks, and it was their 
patronage that largely sustained it in its early years. The paper became 
an effective organ for the cause it represented, but a broadly based orga- 
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nization was needed to harness abolitionist energies and give them 
practical expression. Accordingly, on December 4, i855, three blacks 
and sixty whites met in Philadelphia to found the American Anti-Slavery 
Society. Their primary objectives were "the entire abolition of slavery in 
the United States" and the improvement of "the character and condition 
of the people of color." This organization, revolutionary in intent and 
biracial in its composition, broke new ground and spawned a number of 

affiliates in Massachusetts, Maine, New York, Ohio, and other Midwest 
and Northeastern states. 

Some of these auxiliary organizations were integrated, but others 
were completely black or white, depending on the racial temper of the 
environs and their location. Blacks, of course, had been accustomed to 
being excluded from white organizations and founded their own. In 
i826, for example, blacks in Massachusetts established the Massachu- 
setts General Colored Association to~promo.te the cause of emancipation. 

Four ~rva"imm~~n-e tn b~-b’~~r~t-h~hila~-~- 
phia to found what would become known as the Negro Convention 
Movement. There were only twenty-six persons present at the first 
meeting, but they represented Pennsylvania, Maryland, New York, 
Rhode Island, Virginia, and Connecticut. Bishop Richard Allen of the 
AME was one of the principal organizers, and so was Hezekiah Grice, a 
butcher and ice dealer from Maryland. The Convention Movement did 
not limit its concerns to abolition; it discussed a wide range of issues 
including emigration, temperance, economic and self-help opportuni- 
ties, and the struggle for equality. 

The Convention Movement which met annually for a number of 
years, attracted the national black elite. But there were numerous local 
organizations that enjoyed grass roots support and worked quietly to 
advance the cause. Such groups existed in places like Troy, Michigan; 
Rochester, New York; Philadelphia; Newark, New Jersey; and Nan- 
tucker, Massachusetts. These branches operated on a shoestring but 
nevertheless were able to scrape up enough funds to support the work 
of the parent organizations as well as their own. 

Although men have generally received more attention in the 
recounting of the story of the black abolitionists, women also played a 
significant role in it. Black and white women were originally excluded 
from membership in the’--Ame~ic~ Anti-Sldv~ciety. Th~sted 

ag-,fil~t~th-iK-fliTcrimination and won the support of several mefi. When 
women were finally admitted in 1859, the policy change helped to cause 
a split in abolitionist ranks. In opposing the role of women in the orga- 
nization, the white New York abolitionist Lewis Tappan maintained 

When the Constitution of the A. Anti S. Soc. was formed in i855, and 
the word "person" introduced, all concerned considered that it was to 
be understood as it is usually understood in our benevolent Societies. 
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All have a right to be members, but the business to be conducted by 
mer~ . . . Women have equal rights with men, and therefore have a 

right to form societies of women only. Men have the same right. Men 

formed the Amer. Anti S. Socie~fi 

White men and black men alike shared the same perceptions of 
women, their place in society-, and their capacities. Ideally, women were 
to occupy a separate domestic sphere and were thought to possess the 
virtues of piety and purity: They were to devote their lives to their fam- 
ily and defer to the needs and desires of their men. Middle-class white 
women epitomized these virtuous qualities, but black women and their 
poor white peers were deemed to be impure and lacking in respectabil- 
ity because of the contaminating influences of their class and their 
allegedly promiscuous sexuality: Black men absorbed the larger soci- 
ety’s definition of what constituted women’s proper sphere as well as 
what made a woman "respectable" in the eyes of others. 

A few examples of the views of free black men on the roles of 
women may be cited. Richard Allen, for example, joined in the denun- 
ciation of a woman who declined "to submit to her husband as a dutiful 
wife:’ Frederick Douglass, a supporter of women’s rights, was nonethe- 
less certain that young women needed "A knowledge of domestic 
affairs," since "a well regulated household, in every station of society is 
one of woman’s brightest ornaments:’ Similarly, the abolitionist, Charles 
B. Ray maintained that "Daughters are destined to be wives and moth- 
ers-they should, therefore, be taught to know how to manage a house, 
and govern and instruct children:’ The noted clergyman and abolition- 
ist the Reverend J. W. C. Pennington believed that women were unsuited 
for ordination or for other professional jobs ’~here mighty thought and 
laborious investigation are needed:’ Women possessed a certain sensi- 
tivity that enabled them to function as activists, but not in leadership 
positions where they would be the rivals of men. Samuel Cornish said 
it well: 

Woman was created to be the "help-meet," and not the idol or slave of 

man; and in everything truly virtuous and noble, she is furnished by 
our bountiful Creator, with all the intellectual, moral and physical req- 
uisites for her important place.7 

Thus, although women were not quite the equals of men, they could 
perform subordinate roles in the abolitionist movement and bring moral 
legitimacy to it as well. "In any enterprise for the improvement of our 
people-either moral or mental, our hands would be palsied without 
women’s influence... ," wrote one obsel~er in 1857. As was the case 
with other issues, some black men dissented from these positions. John 
C. Bowers, who belonged to a men’s literary society in Boston, champi- 
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tried education for women. Writing in 1834, he argued that "a female 
soul, without education, is like marble in a quarry previous to being 
polished by the hands of the artist." 3ames Forten, .lr., the son of the sail- 
maker and wealthy entrepreneur, believed that men "startle at the idea 
of women rising equal to them in... intellectual strength:’ Recognizing 
the incongruity in black men oppressing black women, since both were 
victims of an unjust societal order, Forten admonished: "It is not for 
us to... cry aloud against persecution, and.., play the part of perse- 
cutors:’s 

Women, realizing that the abolition struggle was also theirs, refused 
to be excluded from it. In 1852, "females of color" in Salem, Massachu- 
setts, formed the Female Anti-Slavery Society of Salem. The society was 
renamed the Salem Female Anti-Slavery Society in 1854 and opened its 
membership to white women. Similar societies were formed in New 
York City, Philadelphia, Rochester, and Nantucket. As their numbers 
grew, black female abolitionists attended women’s antislavery conven- 
tions in New York in 1857 and in Philadelphia the following year. Sarah 
Forten, the gifted sister of James Forten Jr., and a pioneer female aboli- 
tionist, condemned slavery in her many literary contributions to the Lib- 
erator. In 1851, for example, she reminded whites that they had once 
been oppressed by British colonialism. Forten was concerned that they 

. . . quite forgot 
That bondage once had been their lot; 
The sweets of freedom now they know, 
They care not for the captive’s wo [el.9 

Female abolitionists included members of the black elite as well as 
those who lived at survival levels. The more privileged included Char- 
lotte Forten, the wife of the sailmaker and a member of the Philadelphia 
Female Anti-Slavery Society. So too were Grace and Sarah Douglass, a 
mother and daughter who went on to hold leadership positions in the 
organization. Mary Ann Shadd was active as a teacher and abolitionist 
and then as a newspaper editor in Canada. Others included Sarah 
Parker Remond, a Philadelphian who traveled as an abolitionist speaker 
in the i850s, and Frances Ellen Watkins Harper, a poet, lecturer, and 
feminist. Harper was noted for the poems she read at her lectures, 
including the following one, which was published by the/lnti-Slavery 
Bugle in Salem, Ohio, in 1858: 

BURY ME IN A FREE LAND 
You may make my grave wherever you will, 
In a lowly vale or a lord~ hill; 
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You may make it among earth’s humblest graves 
But not in a land where men are slaves. 

I could not sleep if around my grave 
I heard the steps of a trembling slave; 
His shadow above my silent Tomb 
Would make it a place of fearful gloom .... 

I ask no monument proud and high 
To arrest the gaze of passers by; 
All that my spirit yearning craves, 
Is-bury me not in the land of the slaves.~° 

In what is probably the earliest written assault by a black person in 
the American colonies on slavery, the poet Phillis Wheatley denounced 

the institution in a letter she wrote to Sansom Occom, an Indian 
preacher in New England. Wheatley was responding to a letter she had 
received from Occom, and excerpts were published in two Boston news- 
papers in March 1774: 

I have this Day received your obliging kind Epistle, and am greatly sat- 
isfied with your Reasons respecting the Negroes, and think highly rea- 
sonable what you offer in Vindication of their natural Rights: Those that 
invade them cannot be insensible that the divine Light is chasing away 

the thick Darkness which broods over the Land of Africa; and the 
Chaos which has reigned so long, is converting into beautiful Order, 
and reveals more and more clearly, the glorious Dispensation of civil 

and religious Liberty, which are so inseparably united, and there is lit- 
fie or no Enioyment of one without the other: Otherwise, perhaps, the 
Israelites had been less solicitous for their Freedom from Egyptian 
Slavery; I do not say they would have been contented without it, by no 

Means, for in every human Breast, God has implanted a Principle, 
which we call Love of Freedom; it is impatient of Oppression, and pants 
for Deliverance; and by the leave of our Modern Egyptians I will assert, 
that the same Principle Lives in us. God grant ’Deliverance in his own 

way and Time, and get him honor upon all those whose Avarice impels 
them to countenance and help forward the Calamities of their Fellow 

Creatures. This I desire not for their Hurl but to convince them of the 
strange Absurdity of their Conduct whose Words and Actions are so 
diametrically opposite. How well the Cry for Liberty, and the reverse 
Disposition for the Exercise of oppressive Power over others agree,-I 
humbly think it does not require the Penetration of a Philosopher to 
determine.1~ 

Harriett Tubman and Soiourner Truth were two of the best-known 
women associated with the cause of emancipation during the nine- 
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Sojourner Truth (c.1797-1883), evangelist and reformer. 

teenth century. While Tubman developed a reputation as a "conductor" 
on the Underground Railroad, Truth became famous speaking against 
the institution of slavery. Truth, who does not appear to have belonged 
to any of the antislavery organizations, preferred to carry on her strug- 
gle independently. She was born a slave in Ulster County, New York, and 
obtained her freedom in 1827 when she had reached the age of thirty. 
An eloquent speaker, Truth never learned to read or write, showing 
thereby how slavery had blunted her life chances. Fearless and outspo- 
ken, she linked the struggle for emancipation with the fight for women’s 
rights. Few in attendance could forget her speech to a women’s-rights 
convention in Akron, Ohio, in 1851. Her eloquence was stunning as she 
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laid bare the nation’s unequal treatment of black women. There are sev- 
eral versions of Truth’s speech to the convention. The most widely 
known, highly controversial, and probably apocryphal account was 
published in 1863. Written by the abolitionist and feminist Frances Dana 
Gage, it quoted Truth as declaring: 

Nobody eber helps me into carriages, or ober mud-puddles, or gibs me 
any best place! And arn’t I a woman? Look at me! Look at my arm! I 

have ploughed, and planted, and gathered into barns, and no man 
could head me!-And ar’n’t I a w’oman? I could work as much and eat as 
much as a man-when I could get it-, and bear de lash as well-and 
ar’n’t [ a woman?12 

Sojourner Truth’s attempt to fuse the two struggles was not unusual 
for black female abolitionists. Theirs was not just a struggle confined 
narrowly to achieving the end of slavery. Black women embraced a 
number of causes designed to improve the condition of their people at 
the local levels as well. Hence they engaged in efforts aimed at racial 
uplift, encouraging self-help programs, fostering temperance and moral 
improvement as well as the provision of greater educational opportuni- 
ties for the young and old alike. Black men embraced these causes as 
well, often in the abstract. But the women, particularly those with 
enough time, volunteered their services at the local levels in order to see 
their ideas through to fruition. 

For black and white abolitionists, the 1830s represented a decade 
when emancipation seemed within reach. Their ranks increased as 
many Northern whites fell under the influence of an evangelical Chris- 
tianity that condemned slovenly as sinful. The liberation of the slaves 
constituted a path to one’s own redemption. As the Reverend Beriah 
Green noted, "There is no way for us to escape from guilt and corrup- 
tion of heart, but by cordially and joyfully yielding to our colored 
brethren the sympathies of our common humanity;’ Wendell Phillips, 
arguably the most intellectually gifted of the white abolitionists, agreed. 
"If we never free a slave, we have at least freed ourselves in the effort to 
emancipate our brother man," he confessed.13 

The religious revivals of the I820s led by Charles Grandison Finney 
and others helped create in the converts a favorable disposition to 
reforms, particularly if they cleansed society and advanced the cause of 
God’s kingdom on earth. By depicting slavery as a sin, the true believers 
had no option but to fight for its destruction. William Jay, a white aboli- 
tionist, confessed, "I do not depend on any man as an abolitionist who 
does not act from a sense of religious obligation:’14 Similar sentiments 
were echoed in 185’2 by the Reverend William Goodell, who wrote: 
"Whatever our missionary and evangelizing orators intended, whatever 
they were thinking of, they were God’s instruments for putting into the 
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minds of others ’thoughts that burned,’ for the emancipation of the 
enslaved."15 Not surprisingly, clergymen comprised a disproportionate 
share of the leadership of the abolition societies. 

Yet not all who came to view slavery as sinful enlisted with the abo- 
litionists. Most had no connection at all with the institution and were 
concerned only with their personal redemption, leaving the abolitionist 
struggle to others. For them, slavery was a societal evil, not a personal 
sin. Others eschewed any participation in organized causes and dis- 
tanced themselves from the movement. But a sufficient number of per- 
sons acted on their convictions, primarily in the Northeast and the Mid- 
west, to form a vocal and significant minority. The American 
Anti-Slavery Society claimed a membership of 250,000 in 1858 for itself 
and allied organizations. This was probably the high-water mark of the 
movement’s membership. The succeeding years saw a shift in strategy 
as well as various internal schisms that must have weakened its 
strength and appeal. 

During the 1850s, the abolitionists adopted the strategy of appealing 
to the nation’s conscience to eliminate slavery’s sin. Characterized as 
moral suasion, the objective was to use peaceful means to convince 
white society to honor the ideals upon which the republic was founded. 
Abolitionists used their newspapers to express their views, sent petitions 
to Congress, flooded the mailboxes of the Northern states with antislav- 
ery literature, and gave speeches wherever they could. Among the 
whites, William Lloyd Garrison, evangelist Theodore Wright Weld, New 
York merchant Lewis Tappan, attorney Wendell Phillips, and Alabama 
lawyer and planter James Birney played distinguished roles in the cause 
for freedom. White women such as Lucretia Mort of Philadelphia, femi- 
nist Susan Anthony, Quakers Sarah and Angelina Grimk~, and women’s 
rights advocate Elizabeth Cady Stanton lent their talents and energy to 
the movement. 

No matter how well meaning and committed the whites were, they 
could not fully share the pain of the black abolitionists who had been 
slaves themselves and who still had relatives and brethren in bondage. 
Black abolitionists knew that as long as slavery remained, all blacks 
were diminished as persons. While they welcomed white support for 
emancipation, recognizing that it was whites who had the power to leg- 
islate an end to slavery, the black abolitionists understood the unique- 
ness of their role. "We occupy a position, and sustain relations which 
[white abolitionists] cannot possibly assume. They are our allies-ours is 
the battle," wrote one black observer in 1841. Frederick Douglass 
agreed. "The man who suffered the wrong is the man to demand 

redress," the former slave maintained.16                              / 
White abolitionists knew that black abolitionists could speak with 

an authority about the institution that they lacked. John A. Collins, an 
agent of the American Anti-Slavery Society, told Garrison in 1842, "The 
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ordered me to take off my clothes. I made him no answer, but stood with 
my clothes on. lie repeated his order. I still made no answer, nor did ~ 
move to strip myself. Upon this he rushed at me with the fierceness of a 
tiger, tore off my clothes, and lashed me till he had worn out his 
switches." Eventually, Covey and the young man came to blows and 
Frederick asserted his physical supremacy, reclaiming his personhood 
in the process. As he exulted later: "He only can understand the deep 
satisfaction I experienced, who has himself repelled by force the bloody 

arm of slavery.... It was a glorious resurrection:’ For.L...~Douglass, "~is 
battle was the turning point in my life ’as a slave.’ . ~ _. I ~vas nothing 
before; I WAS A MAN ~ h~e made th~ fat~flll_ self-a~rming 

decision to re’e_k~t s~av_ex~. 
A plan to escape in early 1856 was betrayed and Douglass was jailed 

briefly. Upon his return to Hugh Auld’s household in Baltimore, Dou- 
glass’s desire to escape increased. Over the next two years he developed 
detailed plans for himself and his fiancOe, Anna, a free woman who 
worked as a housekeeper in Baltimore. On September 3, 1858, Douglass 
fled and after some anxious moments, traveling by ferry and train, he 
arrived in New York two days later. Anna soon ioined him, and their 
marriage was solemnized, on September 15, merely twelve days after 
Douglass had claimed his freedom. James W. C. Pennington, himself a 
runaway slave, was the olT~ciating clergyman. Douglass and his bride 
then headed for New Bedford, Massachusetts, and a life that would alter 
the course of his people’s history. In 1841 after he spoke at an abolition- 
ist meeting at Nantucket, he made such a great impression that he was 
invited to become a lecturer for the Massachusetts Anti-Slavery Society, 
a role he would play" for a few years.18 

Henry" Bibb’s personal trajectory was also filled with drama and 
courage. In 1837, Bibb, a Kentucky slave, escaped to Ohio. Upon his 
return to the South to help free his wife, he was recaptured but escaped 
a second time. His story contained all the ingredients that thrilled 
abolitionist audiences, and he became a lecturer who was much in 
demand in the 1840s. At one such lecture, the audience reportedly 
"cheered, clapped, stamped, laughed, and wept by turns:’~ William 

Wells Brown, another escaped slave from Kentucky, also lectured 
widely in the 1840s. Similarly, William and Ellen Craft excited audi- 
ences with their recounting of the circumstances of their remarkable 
escape from Georgia in 1848. 

The saga of the slaves who rebelled on the schooner Amistad and 
accidentally sailed it to Long Island also quickened the pulse of aboli- 
tionists in 1839 and 1840. Fifty-three slaves had risen aboard the 
schooner off the coast of Cuba in 1839, seizing control of the vessel and 
the Spanish crew. Led by Joseph Cinqu~, a strong, imposing man, they 
planned to sail to Africa, but they lacked the requisite navigational 
expertise. By the time the vessel arrived in New York after a circuitous 
two-month iourney, only thirty-nine slaves were alive. American 
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authorities detained the vessel and took the occupants into custody to 
await the resolution of their fate by the courts. Were these people still 
slaves, and if so should they be returned to their Spanish masters? Or 
had they reclaimed their freedom? 

W~hen the abolitionists got word of the ztmistad’s odyssey, they used 
the affair to generate public sympathy for the cause of freedom. They 
focused on the transcendental issue of human rights and dramatized the 
evils of property in persons. The Supreme Court heard the case in 1841 
after a lower court had ruled that the captives should be freed. The ver- 
dict was appealed with the strong support of President Martin Van 
Buren. After hearing lengthy arguments, the Court’s maiority upheld the 
decision of the lower court. Speaking for the majority, Justice William 
Story affirmed the "ultimate right of all human beings in extreme cases 
to resist oppression, and to apply force against ruinous injustice:’2° With 

the case decided, black and white abolitionists raised funds to send the 
surviving thirty-nine Africans to Sierra Leone. 

Abolitionists knew that they were likely to win support for their 
cause if the white public read firsthand accounts of slavery and identi- 
fied wiff~ the victims. Persons who escaped were encouraged to tell their 
stories in graphic detail, emphasizing the nature of slavery and, if they 
were runaways, the circumstances surrounding their escape. Some of 
these narratives were penned by former slaves, but many were ghost- 
written. While a few accounts stretched the boundaries of credibility, in 
the main they were truthful. The writers were aware that some of the 
events they described could be dismissed as fabrications, so they took 
pains to establish their veracity. Harriet Jacobs, who published her grip- 
ping Incidents in the L~fe of a Slave Girl in 1861, assured her readers 
that "this narrative is no fiction. I am aware that some of my adventures 
may seem incredible; but they are nevertheless strictly true:’ Jacobs 
noted that she had ’~not exaggerated the wrongs inflicted by Slavery; on 
the contrary, my descriptions fall short of the facts:’2~ 

The Narrative of the L~fe of Frederick Douglass, an ~lmerican Slave, 
published in 1845, was the most popular of the antebellum narratives. 
Greeted enthusiastically by abolitionists and Northern whites, it sold 
30,000 copies by 1850, an extraordinary achievement for the time. Other 
successful autobiographies included Narrative of William W. Brown, a 
Fugitive Slave (1847), The L~fe of Josiah Henson, Formerly a Slave, Now 

an h~habitant of Canada (1849), The Narrative of the Lo~e and ~4dven- 
tures of Henry Bibb (1849), and The Fugitive Blacksmith; or Events in the 
History of James W. C. Pennington (1849). 

Josiah Henson’s narrative became the basis of Harriet Beechcr ~ 
Stowe’s fictional character ~--F’~---~m ~rh~n T~ncl~, Tam,"-~.~abin ~v~ 

published m--~--~851, the novel achieved instant success as it provided a 
portrait of slavery at its unimaginable worst. It had a profound impact 
on white sensibilities and helped win sympathy for the abolitionist 
cause. Yet the novel was no real substitute for the lived experiences of 
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those who had been slaves. Their accounts needed no fictional embroi- 
dery; theirs were the poignant tales of suffering, endurance and a 
painfully achieved triumph. As one reviewer concluded in 1849: "narra- 
fives of slaves go right to the hearts of men:’~2 

In addition to popularizing their experiences at home, black aboli- 
tionists sought an international stage as well. Most were attracted to 
England, a country that boasted a vigorous antislavery movement prior 
to the passage of the Act of Emancipation in 1855. According to a recent 
scholar, these black visitors to England "were interested not in raising 
arms and men to dombat oppression, but in erecting a moral cordon 
around America that would isolate her from the international commu- 
nityY The boundaries of this cordon, according to Frederick Douglass, 
were "Canada on the North, Mexico in the West, and England, Scotland 
and Ireland on the East, so that whereever a slaveholder went, he might 
hear nothing but denunciation of slavery, that he might be looked down 
upon as a man-stealing, cradle-robbing, and woman-stripping monster, 
and that he might see reproof and detestation on every hand:’~3 

The first free black American to cross the Atlantic to London was 
probabl~lcCun~.S__mi~ w~~ Fa~g--~o gain 
ad~o a medical school in the United States, Smith attended the 
University of Glasgow, graduated as a physician in 1837, and later 
became a noted abolitionist. Others went in succeeding years to study 
and to promote the cause of antislavery. Between 1840 and 1860 several 
black abolitionist leaders sailed for England, often ~dsiting Scotland and 
Ireland as well to promote the cause of antislavery in America. The list 
included Frederick Douglass, J. W. C. Pennington, ttenry Highland Gar- 
net, Martin Delany, Alexander Crummell, William and Ellen Graft, and 

’Josiah Henson. 
These visitors addressed enthusiastic audiences, frequently describ- 

ing their experiences as slaves. They visited cities and villages, speaking 
to the privileged as well as to workers. Some linked their struggle for 
freedom with that of oppressed peoples everywhere. The English public 
responded with financial support for their cause. Some tried to get their 
sister churches in America to denounce slavery, and others gave much 
needed moral support. Black abolitionists felt at home in England. In 
1846 Douglass wrote to Garrison from Dublin that "one of the most 
pleasing features of my visit thus far has been a total absence of all man- 
ifestations of prejudice against me, on account of my color. The change 
of circumstances in this, is particularly striking. I go on stage coaches, 
omnibuses, steamboats, into the first cabins, and in the first public 
houses, without seeing the slightest manifestation of that hated and vul- 
gar feeling against me. I find myself not treated as a color, but as a man- 
not as a thing, but as a child of the common Father of us all:’24 Douglass, 
of course, exaggerated. Other black abolitionists confronted the ugly 
face of English racism and reported on their unhappy experiences. 
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Although the black abolitionists were united on the urgency of 
emancipation, they did not all agree on the means. They came to the 
issue from different philosophical perspectives and debated among 
themselves and with whites the question of the strategy appropriate for 
the struggle. Perceptions and ideas changed over time as abolitionists 

developed a deeper understanding of the battle they were waging, the 
forces arrayed against them, and the tenacity of slavery. As in all relbrm 
movements, tactics and strategies changed as circumstances warranted 
and new people entered the fray. The abolitionist movement muddled 
along, but it never lost its focus. 

Abolitionist leaders were divided on the feasibility of "direct action" 
as a strategy. Direct action normally connoted the use of violence, but. 
by the 1850s it came to include rescuing runaway slaves who were 
being returned to their owners, the boycotting of slave-grown products, 
and tax resistance. In 1829, David Walker’s Appeal had openly 
endorsed the use of violence to end slavery. "Remember Americans, 
that we must and shall be free and enlightened as you are," he wrote. 
"Will you wait until we shall, under God, obtain our liberty by the 
crushing arm of power? Will it not be dreadful for you?... We must 
and shall be free I say’, in spite of you .... And wo, wo, will be, to you 
if we have to obtain our freedom by fighting:’25 Walker may have paid 
with his life for such incendiary language, since he died under myste- 
rious circumstances in 1850, after several Southern newspapers and 
citizens had denounced him. 

Such an eloquent call to direct action could not be lightly dismissed 
by either blacks or whites. Some white abolitionists distanced them- 
selves from it, and blacks appear to have maintained a discreet public 
silence. The outbreak of Nat Turner’s rebellion in 1851 confirmed the 
slaveowners’ worst fears about the security of their system and exacer- 
bated tensions. The abolitionists, including Walker, were blamed for 
inciting the slaves. 

Placing their faith in the transforming power of moral suasion in the 
1850s, almost all black abolitionists shied away from any endorsement 
of direct action. Meeting in 1.854, the National Negro Convention 
declared its support for a peaceful opposition to slavery. The Declaration 
of Sentiments that the convention endorsed said that the struggle in 
which blacks were engaged "is not for blood, but for right:’ To that end, 
blacks should use "spiritual" and not "carnal" weapons.~° William 
Whipper, a businessman from Pennsylvania, was reportedly the author 
of the declaration. Some of those who rejected violence may have been 
convinced that slave rebellions stood no realistic chance of success. Oth- 
ers were disinclined to alienate their white allies, many of whom would 

have been frightened away by appeals for direct action. But here and 
there was an occasional voice raised in support of a more aggressive 
stance in the fight for freedom. 
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In 1838, for example, the otherwise moderate Samuel Cornish 
admitted the need for direct action. Cornish, who was born free in 
Delaware, served as a Presbyterian minister and successively as editor 
of Freedom’s Journal, the Rights of All, and the Colored American. A 
strong advocate of self-help programs and "moral improvement," Cor- 
nish was also a tireless proponent of equal rights for blacks. 

But Cornish grew weary at the lack of improvement in the black 
condition. In 1857 he admitted, with some sorrow, "that we have yet to 
learn what virtue there would be in using moral weapons.., against a 
kidnapper or a midnight incendiary with a lighted torch in his hand:’ 

~ Two years later he asserted that "offensive aggression" was "indispens- 

ble to personal liberty and rights:’~7 If this was not an endorsement of 

violence, it came very close. Cornish was probably right to be cautious. 
It was not an easy matter for a small free black population to publicly 
advocate direct action in the 1850s. But it may be guessed that privately 
many saw some justification for it. 

Not until 1843 was there another dramatic call for violence, remi- 
niscent of the one made by David Walker. The silence was broken by the 
redoubtable Henry Highland Garnet in his address to the National Col- 
ored Convention, held in Buffalo. The former slave argued that the 
slaves should liberate themselves through their own efforts. The time 
had come for them to abandon their patience and use other options: 

TO SUCH DEGRADATION IT IS SINFUL IN THE EXTREME FOR 

YOU TO MAKE VOLUNTARY SUBMISSION... NEITHER GOD, NOR 
ANGELS, OR JUST MEN, COMMAND YOU TO SUFFER FOR A SIN- 
GLE MOMENT. THEREFORE IT IS YOUR SOLEMN AND IMPERA- 
TIVE DUTY TO USE EVERY MEANS, BOTH MORAL, INTELLEC- 

TUAL, AND PHYSICAL THAT PROMISE SUCCESS .... Brethren, 
arise, arise! Strike for your lives and liberties. Now is the day and the 
hour. Let every slave throughout the land do this and the days of slav- 
ery are numbered. You cannot be more oppressed than you have been- 
you cannot suffer greater cruelties than you have already. Rather die 
freemen than live to be slaves. 

Concluding his courageous speech, the clergyman once more 
enioined the slaves to reject their condition: 

Let your motto be RESISTANCE! RESISTANCE! RESISTANCE!-No 

oppressed people have ever secured their liberty without resistance .... 
Labor for the peace of the human race, and remember that you are 
three million.2s 

Garnet’s unequivocal call for violence represented the coming of age 
of black abolitionism. Regardless of whether the speech gained popular 
approval, a crucial debate was joined. A bright young abolitionist had 
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Henry Highland Garnett urged his fellow brethren to 
strike for their lives and liberties. 

raised an issue that had to be confronted, and sides had to be taken. Gar- 
net articulated the quiet feelings of many, even as he challenged his col- 
leagues to declare where they stood. The speech was a bold assertion of 
independence from the proponents of moral suasion and a reiection of 
those who counseled moderation. By a vote of eighteen in favor and nine- 
teen against, the convention did not endorse the publication of the address, 
but the fact that eighteen persons in attendance supported the dissemina- 
tion of such an incendiary speech was victory enough for Garnet. 

Garnet’s speech spawned much controversy. Frederick Douglass, 
still developing as an abolitionist, opposed its content and tenor. So did 
William Wells Brown and Charles Lenox Remond, the New ]brk aboli- 
tionist. A few white abolitionists were outraged, including Maria W. 
Chapman from Boston. Chapman doubted that Garnet was responsible 
for the ideas that he espoused: "We say emphatically to the man of color, 
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trust not the counsels that lead you to the shedding of blood. That man 
knows nothing of nature, human or Divine,-of character-good or evil, 
who imagines that a civil and servile war would ultimately promote 
freedom:’ Garnet reacted angrily to this assault on his independence of 
thought, noting, "If it has come to this, that I must think and act as you 
do, because you are an abolitionist or be exterminated by your thunder, 
that I do not hesitate to say your abolitionism is abject slavery:’ Reject- 
ing Chapman’s charge that he received counsel from others, he added: 
"I have expected no more from ignorant slave-holders and their apolo- 
gists, but I really expected better things from Mrs. Maria W] Chapman, 
an antislavery poetess, and editor pro tern of the Boston Liberator." He 
ended in a note of angry defiance, "In the meantime, be assured that 
there is one black American who dares speak boldly on the subject of 
universal liberty:’29 

The issue of violence as a means of ending slavery was again 
addressed four years later at the 1847 National Colored Convention held 
at Troy, New kbrk. The delegates received a report from a committee 
headed by Frederick Douglass charged to study the "best means to Abol- 
ish Slavery and Caste in the United States:’ After much discussion and 
compromise, the delegates approved the report’s denunciation of vio- 
lence: "All argurnent put forth in favor of insurrection and bloodshed, 
however well intended, is either the result of unpardonable impatience 
or an atheistic want of !~aith in the power of truth as a means of regen- 
erating and reforming the world:’3° 

This was not the end of the matter, however. Upon reflection, Dou- 
glass announced in 1849 that he would be pleased to hear "that the sub- 
tie armies which have been engaged in beautifying and adorning the 
South were engaged in spreading death and devastation there:’~l This 
embrace of violence by the important and influential leader did not 
mean that he rejected moral suasion altogether. As he wrote in the 
North Star, also in 1849, the "only well grounded hope of the slave for 
emancipation is the operation of moral force?’3~ V~3nen he addressed an 
audience composed primarily of whites on July 5, 1852, in Rochester, 

New York, the former slave asked: 

Wqaat to the American Slave is your Fourth of July? I answer: a day that 

reveals to him.., the gross injustice and constant cruelty to which he 
is the constant victim.., your celebration is a sham; your boasted lib- 

erty, an unholy license; your national greatness, swelling vanity .... 
There is not a nation on earth guilty of practices, more shocking and 
bloody, than are the people of these United States.55 

Divisions in the ranks of abolitionists were, of course, nothing new. 
The American Anti-Slavery Society had experienced a major rupture in 
1840 when those who were disenchanted with Garrison’s leadership 
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withdrew and founded the American and Foreign Anti-Slavery Society. 
There were several reasons for the split into two wings-one more radi- 
cal in approach and associated with Garrison and New England, the 
other more moderate in its orientation and enioying the support of men 
like Lewis Tappan, Joseph Leavitt, and :lames G. Birney. 

Some abolitionists had become uncomfortable with Garrison’s" 
denunciation of the churches for their failure to embrace antislavery.. 

His support of the exercise of leadership roles in the movernent by/ 
women alienated many men who argued that women’s rights issues~, 

should be divorced from antislavery. Garrison’s detractors also shrank( 
from his refusal to endorse any participation in the institutional life of 

the nation and his rejection of electoral activity. While these internecin~ 
quarrels were more vigorously conducted by whites, blacks were not 
unaffected by them and chose sides in accordance with their own philo- 
sophical positions. Although most blacks remained with the Garrison- 
Jan wing, men such as the clergymen Theodore S. Wright and Amos G. 
Beman allied with the rival group. 

The energies of the black abolitionists were not dissipated by these 
disputes. Although they were also divided over means, the common 
ground was their own personal involvement in the struggle. They could 
ill afford to be distracted from the struggle when their own liberty was 
at stake. In fact, although blacks remained members of the two inte- 
grated national organizations, they increasingly went in their own 
directions after 1840. They had become confident, mature, and skilled 
as leaders and many chafed under white direction and leadership. The 
Convention Movement became their primary forum, and it was at these 
irregularly held gatherings that many battles over means and direction 
were fought. 

The alliance between white and black abolitionists was never an 
easy one. Blacks were only too well aware that a good number of their 
white colleagues were racist. Some whites opposed social interaction 
with blacks; others doubted their intellectual capacity and opposed any 
form of black independence. Even Garrison was not above demonstrat- 
ing an unacceptable arrogance in his attitude toward blacks. In 1855, for 
example, in one of his feuds with Frederick Douglass, he announced 
that the antislavery struggle had reached a point that it "transcended the 
ability of the sufferers from American Slavery and prejudice, as a class, 
to keep pace with it, or to perceive what [are] its demands, or to under- 
stand the philosophy of its operations."~4 

While most white abolitionists were committed narrowly to the 

destructio~~~-"~’e_~.a.’.on o a orms. oL,~ 
racial option and the creation of a ius~ society as -W~~S 
publicly-~~e~ from the ~qual rights or 

gave it only lukewarm support. In 1842, a black newspaper took white 
abolitionists to task for not "destroying every barrier in their power, 
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which is closed against us and retards our progression:’3~ This was a 
serious charge, and one that had much validity. In their struggle for 
equal rights, blacks felt compelled to point out the hypocrisy of their 
white friends even as they welcomed their support and cooperated with 
them on various levels. But as black abolitionist Theodore S. Wright told 
the integrated audience at the New York State Anti-Slavery Convention 
in 1857, "Prejudice must be killed or slavery will never be abolished .... 
Abolitionists must annihilate in their own bosoms the cord of caste."~ 

The struggle against slavery on the one hand and for equal rights on 
the other must have exacted an awful psychological price from black 
abolitionists. By 1850, the end of slavery was nowhere in sight, although 
there were a few successes in the equal rights campaign in the North. 
The white and black abolitionists who had shifted to political activity in 
the 1S40s could also not claim any advances in their fight. The New 
York-based Liberty party, which was organized in 1840, committed itself 
to emancipation but was singularly unsuccessful at the polls. The Free 
Soil Party, which was founded in 1848, was essentially antislavery in its 
orientation, but basically it sought to prevent the expansion of slavery 
into the new territories. It elected five persons to Congress in the 1848 
elections, but overall its impact on the course of the freedom struggle 
was negligible. 

There were significant changes in the temper of the black abolition- 
ists-as well as that of their white colleagues-in the 1850s. It was a 
decade of enormous setbacks for the movement, and strategies had to be 
reevaluated and changed. Wearied by years of struggle and disappoint- 
ment, abolitionists increasingly came to accept the stark truth that they 
had not accomplished much. In fact, the possibility of a further expan- 
sion of slavery loomed. In 1845 Texas was admitted into the Union as a 
slave state, and there was reason to believe that this would not be the 
last such occurrence. 

The passage of the Fugitive Slave Act in 1850 represented a major 
blow to the abolitionists and their cause. Southern slaveowners and 
their defenders had long complained about the support given to run- 
aways by the opponents of slavery. It will be recalled that the Constitu- 
tion had sanctioned the return of "persons held to service and labor" to 
their owners, an unmistakable reference to escaped slaves, in 1795 Con- 
gress gave practical expression to this clause by passing a law allowing 
slaveowners to enter other states to capture and reclaim their property. 
The legal deck was stacked against the escapees, since they were denied 
the right to testify in court on their own behalf, to habeas corpus, or even 
to a jury trial. Since such a law placed all blacks at the mercy of slave 
catchers, some Northern states passed measures that gave these black 
victims the rights that the federal laws had denied them. I~own as lib- 
erty laws, they afforded some measure of protection to black victims and 
permitted the prosecution of the kidnappers. 
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Not surprisingly, the constitutionality of the liberty laws was tested 
in the courts. The state of Pennsylvania had passed a liberty law in 1826 
that imposed penalties on kidnappers. In 1857, Edward Prigg, a slave 
catcher, was indicted for kidnapping a woman and her two children and 
returning thegn to their owner in Maryland. Upon his conviction, Prigg 
appealed to the U.S. Supreme Court. In a controversial decision, the 
Court ruled that the Pennsylvania liberty law was unconstitutional and 
upheld the federal Fugitive Slave Law of 1795. The decision, by implica- 
tion, struck down similar liberty laws in other states and granted slave- 
owners the right to reclaim their property anywhere. The Court, how- 
ever, held that states need not cooperate with the federal authorities in 
their pursuit of runaways. 

This proslavery decision did not stanch the flow of escapees, nor did 
it prevent sympathetic persons from providing them with assistance. A 
few Northern states even passed new liberty laws, and there were 
enough iudges who ruled in favor of escapees and against the kidnap- 
pers to provide Southerners with causes for complaint. In an attempt to 
placate the Southerners, Congress adopted a new fugitive slave law in 
1850. This draconian statute required all citizens to aid law enforcement 
authorities in the capture and return of runaways. Abducted persons 
were denied the right to a legal hearing or a trial by iury. Those persons 
who opposed the authorities in their efforts to seize runaways or aided 
and harbored them were subject to harsh punishments. The commis- 
sioners who were to be appointed to oversee the operation of the law 
received a higher fee if they approved the return of an accused runaway 
than if they declined to do so. 

Clearly, the act upheld the interest of Southern slaveowners and 
posed a severe threat to the security of free blacks everywhere. Those 
who lacked free papers could be seized and reenslaved, and even those 
who possessed them were at risk as well. Free blacks knew only too 
well that the law was never on their side; it never operated as a 
guardian and protector of their rights. Consequently, in the aftermath of 
the law, an estimated 20,000 free blacks fled to Canada in search of a 
sanctuary. Their flight was a telling commentary on the black person’s 
plight in America, on the unfriendliness of the system in which they 
lived and the unpalatable choices it forced them to make. 

Most free blacks did not flee, however. Many joined sympathetic 
whites in denouncing the law and they vowed resistance to it. William 
Still believed that blacks had a "duty to stay here and fight it out." Oth- 
ers concluded that flight would only "embolden our oppressors to renew 
eflbrts to pass those hellish black laws." Blacks in Syracuse pledged to 
defend themselves with "daggers in our pockets:’3~ Groups of persons 
armed themselves for collective defense. Taking note of the fear that the 
law generated and the dislocation in black lives that it created, Frederick 

Douglass’ Paper lamented in 1851, "The night is a dark and stormy one. 
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We have lost some olr our strong men.-Ward has been driven into exile; 
Loguen has been hunted from our shores; Brown, Garnet and Crum- 
mell, men who were our pride and hope, we have heard signified their 
unwillingness to return again to their National field of labors in this 
country. Bibb has chosen Canada as his field of labor-and the eloquent 
Remond is comparatively silent:’~s 

In an effort to sabotage the enforcement of the law, blacks as well as 
whites rescued some of those who were taken up. An increasingly angry 
Frederick Douglass was certain that "The only way to make the Fugitive 
Slave Law a dead letter [is] to make half a dozen or more dead kidnap- 
pers:’39 William Garrison expressed the view that if the "Revolutionary 

fathers were justified in wading through blood to freedom and indepen- 
dence, then every fugitive slave is justified in arming himself for protec- 
tion and defence,-in taking the life of every marshal, commissioner, or 

other person who attempts to reduce him to bondage... :,40 
Under the circumstances, the slave catchers met with a good deal 

of opposition in the discharge of their duties. Ordinary citizens were 
particularly outraged when runaways who had lived in freedom for 
many years were seized. One woman in Philadelphia who was arrested 
had escaped from Maryland twenty-two years earlier and an Indiana 
man was recaptured after nineteen years. Others such as William and 
Ellen Craft eluded the authorities and fled to England. President Fill- 
more denounced the Bostonians who helped the Crafts in their escape 
and offered federal help to their owners in their efforts to reclaim their 
property. Bostonians were particularly aggressive in rescuing runaways 
who were apprehended. When in 1851 a number of black men rescued 
Shadrach Minkins, an escaped Virginia slave, Fillmore demanded the 
prosecution of all "aiders and abettors of this flagitious offense:’ Henry 
Clay, the prominent Southern politician and would-be president was so 
outraged by the incident that he wanted to know "whether we shall 
have a government of white men or black men in the cities of this 
country.’’41 

Perhaps the most celebrated case of direct resistance to the law 
occurred in September 1851 at Christiana, a town in Pennsylvania. Two 
escaped slaves from Maryland had been provided sanctuary by a black 
resident of Christiana. When the slaveowner, accompanied by the 
authorities and his friends, attempted to seize the escapees, they 
encountered strong resistance from some well-armed black men. By the 

time the mele~ ended, the slaveowner had lost his life and the blacks 
had fled. An angry Fillmore dispatched the marines to assist the local 
authorities in restoring order and rounding up the participants in the 
affair. Enraged whites pursued blacks indiscriminately and they were 
"hunted like partridges upon the mountains," according to one contem- 
porary observer.42 Another person who was on the scene reported: 
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I was in the Red Lion Hotel; there were a number of United States 
Marines; 1 asked one what they were doing here; he said, "We are going 
to arrest every nigger and d--d abolitionist...." I walked away. Sure 
enough they scoured the country for miles around, arresting every col- 
ored man, boy and girl they could find.*~ 

Ultimately, thirty-six blacks and five whites stood accused for their 
alleged involvement in the affair. The three most prominent leaders of 
the blacks-William Parker, Alexander Pinckney, Abraham Johnson-had 
escaped to Canada. 

The Christiana "riot," as it came to be called, produced an angry 
reaction~ w-White~ aria Northerners as~ell. In North Car- 
olina, the Raleigh Standard threatened that "if the accused were not 
punished... WE LEAVE YOU! Before God and man.., if you fail in 
this simple act of justice, THE BONDS WILL BE DISSOLVED:’ A 
Rochester, New York, newspaper was particularly strident: 

Let the negroes buy as many revolvers as they please; but they may 
rest assured that the first one that is used by them against our citi- 

zens will be the signal for the extermination of the whole negro race 
from our midst. If they wish to provoke a war of the races, by re- 

enacting the bloody scenes of Christiana, they will find our civil and 

military authorities, and our citizens at large, prepared to defend 
themselves, and to put down their murderous assaults, with an 
avenging arm that will carry retribution justice home to such vile 
traitors and assassins. If the issue is to be forced upon us, to decide 

whether the white races are to maintain their rights and their posi- 

tion, or whether negro mob law is to govern and ride rampant over 

our laws, constitution and liberties-let it be known at once, that our 
people may be prepared for the emergency:** 

Many Northern whites did not embrace such rhetoric, however. 
White abolitionists used the event to denounce slavery, and some news- 
papers urged a sympathetic understanding of the circumstances that 
provoked the riot. Although black abolitionists were fearful of reprisals 
against blacks ever3rwhere, some defended the behavior of their 
brethren at Christiana. Frederick Douglass, James McCune Smith, and 
Charles W. Ray, among others, publicly expressed their support. Dou- 
glass contended: 

. . . the only way to meet the man-bunter successfully, is with cold 
steel and the nerwe to use it. The wretch who engages in such a busi- 
ness is impervious to every consideration of truth, love and mercy, and 
nothing short of putting him in bodily danger can deter him. The col- 
ored people must defend their rights, if they would have their rights 



280    Chapter 9 Black Abolitionists 

respected. To shape their muscles for the fetters, and to adjust their 
wrists for the handcuffs at the bidding of the slaveholder, is an example 
of non-resistance, quite as radical as any class of men in the country 
could wish, and while it might excite the sympathy of a few, it could not 
fail to bring down upon the whole race to which they belong, the scorn 

and contempt of every brave man. I have but one lesson for my people 
in the present trying hour; it is this: Count your lives utterly worthless, 
unless coupled with the inestimable blessing of liberty45 

Endeavoring to underscore the seriousness of the riot, the govern- 
ment charged those who were arrested with treason. The grand jury 
that heard the charges indicted thirty-six blacks and rive whites. Even- 
tually, the government abandoned the case after the first defendant-a 
white man-was found not guilty. This unexpected development was the 
direct consequence of the popular ridicule that the trial had generated 
in the North. Abolitionists and their friends poked fun at a frightened 
government that had overreacted and brought palpably unjust charges 
against the defendants. Deeply embarrassed and unwilling to further 
the abolitionists’ interests by this obvious blunder, the federal authori- 
ties relented. 

Incidents such as the one at Christiana continued to inflame ten- 
sions between the North and the South. White Southerners reacted 
angrily to the widespread resistance to the fugitive slave law, and many 
of their leaders doubted whether they should continue to remain in the 
Union. Only a small number of escapees were ever returned to their 
owners, a fact that added to the resentment in the South. By 1860 only 
552 persons had been reenslaved. Yet, it should be added, almost all of 
the suspects who were taken up lost their freedom. Only eleven avoided 
the fate of reenslavement during the 1850s. 

With the passage of the fugitive slave act and the insecurity it gen- 
erated, emigration, as we have seen, became increasingly attractive as 
an option to many blacks. When the Supreme Court rendered the Dred 
Scott decision in 1857, the tension heightened, and many more were fur- 
ther disposed to abandon their native land. Two years later, the white 
abolitionist John Brown led a small military assault on the federal 
armory at Harpers Ferry, Virginia, and brought the nation closer to the 
breaking point. 

An uncompromising opponent of slavery, Brown had fought against 
the adoption of slavery in Kansas in the mid-1850s. Eventually, he con- 
ceived of a plan to invade the South, overrun the armory at Harpers 
Ferry and distribute the weapons to the slaves. The ensuing conflagra- 
gion would end in the liberation of the slaves through their own efforts. 
Brown failed to obtain the support of many sympathizers; most doubted 
that the plan stood any realistic chance of success. Undaunted, Brown 
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proceeded with his plans, and he and his twenty-one committed sup- 
porters, including five blacks, began their ill-fated assault on the armory 

on October 16, 1859. 
The response by the militia was swift and effective. Brown lost ten 

men in the conflict, and he and the others were arrested and charged 
with treason. During the trial, the intrepid abolitionist delivered a pas- 
sionate speech in his own defense. In this extraordinary address, Brown 
maintained: 

Had I interfered in behalf of the rich, the powerful, the intelligent, the 
so-called great.., or any of that class.., it would have been all right; 

and every man in this court would have deemed it an act worthy of 
reward rather than punishment!46 

The court remained unmoved, and Brown was sentenced to death. 
A number of black women in Brooklyn praised Brown as "a Saviour 
commissioned to redeem us, the American people, from the great 
National Sin of Slavery.’’47 VVhile many prominent Northerners extolled 
Brown for the nobility of his actions, white Southerners and Northern 
conservatives denounced him with unrestrained ferocity. Most South- 
erners blamed Northerners, particularly the abolitionists, for what had 
happened. Several newspapers wondered if the Union could survive the 
assault. Others launched a more aggressive defense of their peculiar 
institution. "We regard every man who does not boldly declare that he 
believes African slavery to be a social, moral, and political blessing an 
enemy to the institutions of the South," proclaimed a newspaper pub- 
lished in Atlanta.4s 

As the 1850s drew to a close, the nation stumbled awkwardly from 
crisis to crisis. Blacks were marginalized in many of the quarrels that 
divided whites, but it was their fate that constituted the core of the dis- 
putes. The abolitionists as a group had helped keep the issue of slavery 
at the forefront of the nation’s debates, but they had not achieved their 
objective. They, and the Northern politicians who shared an antipathy to 
slavery, kept the South on the defensive. Yet the abolitionists did not 
cause the war that would eventually bring them success. They pricked 
the nation’s conscience relentlessly and vigorously, but the roots of the 
war resided in the institution itself and the increasingly irreconcilable 
differences between the sections over its expansion and place in the 
land of the flee. Black abolitionists, in particular, appealed to the nation 
to cleanse itself of the horror of slavery and to create an egalitarian soci- 
ety. Comparatively few in number, they conducted a courageous cam- 
paign, but one that suffered internal stresses and strains. In the process, 
free blacks created many institutions to aid in their struggle. These 
institutions would survive long after slavery disappeared and met a 
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wide range of needs. In the course of the long and wearying struggle, 
blacks proved unyielding against overwhelming odds. That was success 
enough, although it was not the one they sought. 

Notes 

1. Jane H. Pease and William H. Pease, "Ends, Means, and Attitudes: Black White Conflict 

in the Antislavery Movement," Civil War l~Iisto~y, xviii (June 1972), 121. 

2. David Brion Davis, "The Emergence of Immediatism in British and American Anti- 

slavery Thought," Mississippi Valley Historical Review, XLIX (1962), 211; Roger Burns, 

ed., Am I Not a Man and a Brother: The Anti Slaver)" Crusade of Revolutionary rimer- 

ica 1688-1788 (New York: Chelsea House Publishers, 1977), 103. 
3. ibid., 218. 

4. Benjamin Quarles, Black Abolitionists (New York: Oxford, 1969), 

5. Louis Filler, The Crusade/lgaiast Slavery, 1830-1860 (New York: Harper & Row, 1960), 

57. 

6. Shirley Yee, Black Women Abolitionists: A Study in Activism, 1828-1860 (Knoxville: 

University of Tennessee Press, 1992), 8. 

7. Ibid., 55-59. 

8. Julie Winch, "’You Have Talents-Only Cultivate Them’: Female Literary Societies and 
the Abolitionist Crusade," in Jean Fagan Yellin and John C. Van Home, eds., The Abo- 

litionist Sisterhood: 14/bmen’s Political Culture in Antebellum America (Ithaca: Cornel] 
University- Press, 1994), 110. 

9. Ibid., 104. 
10. C. Peter Ripley, ed., Witness for Freedom: African-American Voices on Race, Slavery, 

and Emancipation (Chapel Hill: University of North Carolina Press, 1993), 103. 

11. Charles W. Akers, "’Our Modern Egyptians’: Phillis Wheafley and the Whig Campaign 

against Slavery in Revolutionary Boston," Journal of Negro History, LX:3 (1975), 

406-407. 

12. See Nell Irvin Painter, "Difference, Slavery, and Memory: Sojourner Truth in Feminist 

Abolitionism," in Yellin and Van Horne, The Abolitionist Sisterhood, 141. See also 
Painter’s fine biography, Sojourner Truth:/1 L~fe, a Symbol (New York: Norton, 1996). 

15. Jane H. Pease and William H. Pease, They Who Would Be Free: Blacks Search for Free- 

dora, 1830-1861 (Urbana: University of Illinois Press, 1990), 11. 

14. Filler, The Crusade Against Slaver); 25. 
15. C. Loveland, "Evangelicalism and ’Immediate Emancipation’ in American Antislavery 

ThoughL" Journal of Southern History, 25 (1966), 172. 
16. For a discussion of this issue, see Pease and Pease, They Who Would Be T~’ee, 5-16; 

68-93. 

17. Larry Gara, "The Professional Fugitive in the Abolition Movement," Wisconsin ~Vlaga- 

zinc of History, xlviii (1965), 196. 

18. The preceding account of Douglass’ life draws on Douglass, My L~e and My Bondage, 

and on William S. McFeeley, Frederick Douglass (New York: Norton, 1991). 

19. Logan and Winston, Dictionary of American Negro Biography, 44. 

20. Howard Jones, Mutiny on the Amistad: The Sign of a Slave Revolt and its Impact on 

American/lbolition, Law, and Diplomacy (New York: Oxford, 1987), 190. 

21. Jacobs, Incidents in the L~fe of a Slave Girl, xiii. 

22. R. J. M. Blackett, Building an Antislavery !¢f~ll: Black Americans in the Atlantic Aboli- 

tionist Movement, 1830-1860 (Baton Rouge: Louisiana State University- Press, 1985), 

26. 

23. Ibid., 6. 



Black Abolitionists    285 

24. Ibid., 107. 

25. Walker, David Walker’s !lppeal, 89. 

26. Carleton Mabee, Black Freedom: The Nonviolent ~4bolilionists from 1830 Through the 

Civil War (New York: Macmillan, 1970), 57. 

27. Ibid., 277. 

28. Joel Schor, Henry ttighland Garnet:/1 Voice of Black Radicalism in the Nineteenth Cen- 

tury 0Nestport, CT: Greenwood Press, 19773, 55. 

29. Ibid., 59-60. 

30. Ibid., 81. 

31. Quarles, Black ,’lbolitionists, 225. 

32. Mabee, Black £)’eedom, 65. 

33. Edward Countr3oman, ~lmer~cans: A Collision of Histories (New York: Hill and Wang, 

19963, 184. 

34. Pe.ase and Pease, "Ends, Means, and Attitudes", 123. 

35. Ibid., 124. 

36. Gerald Sorin, ilbolitionism: ~1 New Perspective (New York: Praeger, 1972), 108. 
37. Ripley, Black ~lbolitionist Papers, iii, 56. 

38. Litwack, North of Slaveo; 249. 

39. McPherson, Battle Cry of Freedom, 84. 

40. Jane fI. Pease and William H. Pease, "Confrontation and Abolition in the 1850s," Jour- 

nal of /lmerican Histoo; 58 (1972), 929. 
41. McPherson, Battle Cry of Freedom, 82-83. 

42. Jonathan Katz, Resistance at Christiana (New York: Thomas Y. Crowell Co., 1974), 123. 

43. ]bid., 125. 

44. Ibid., 138-139. 

45. Ibid., 153. 
46. Elbert Smith, The Death of Slavery: The United States, 1857-1865 (Chicago: University 

of Chicago Press, 19673, 158. 

47. Sweet, Black Images of /lmerica, 154. 

48. McPherson, Battle Cry of Freedom, 212. 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, July 30, 2010 9:42 AM 

McMillan, Tim <tim 1 @email. unc.edtr~ 

Fwd: Reserves renewed tbr Atiaml01iFall 2010 (Friday Center). 

..... Forwarded message from reservereading@uaac edu ..... 
Date: Thu. 29 Jul 2010 15:33:20 -(;490 
From: Library Reserves Reading <reservereading@uaac.edu> 

Reply-To: Library Reserves Reading <reservereading@unc. edu> 
Subject: Reserves renewed for Afaml01/Fall 2010 (Friday Center). 

To: "Regester, Charlene B" <regester@email.unc.edu> 

Professor Regester, 

Thanks again :[’or your patience getting the scanner working this mornin!! 
Just thought I’d let you know that your reserve materials have been 
renewed as you requested for Afam101.990/Fall 2010 (Friday Center). 

If items are being used for the current semester, the term 
m[’ormation in electronic reserves may not be changed until after the 
current semester ends. 

To view your electronic reserve items, click: 
http://eres lib.unc, edu/eresicoursepage, aspx?cid 1564 

You may also see the items by clicking on "Reserves" on the library 
homepage and searching :[‘or your course. The electronic items may not 
be viewable until a few days be]2~re the semester begins for copyright 
reasons 

Thanks[ 

Reserves Processing 

Courses using Blackboard may notice a new label in the Blackboard 
course page titled "Library/Reserves." This convenient new- feature will 
enable direct access to the course EResel~’e readings through Blackboard. 

We’re currently- developing and testing a web-based reserves submission 
system that could make it easier for instructors to view and submit 
their course materials in e-reserves. 

To access your course e-reserve page, follow this link: 
https://extranet.lib.~mc.edu/reserves/login.html. You’ll then be taken 
to a screen where you can login with your onyen and password. 

Ideally, the interface is designed to allow course instructors one 
central place where they can view and manage their course material. 
Please keep in mind that the program is still ~mder development, so if 
you corae across bugs, or have cormnnnts or suggestions you’d like to 
make, please let us know(reservesreading@unc.edu)! We’d really 
appreciate your input. 

If you want to access it from off-campus, cm~ently, you ~vill need to 
have a VPN connection to krNC. We are working on adding 
off-campus access in our future updates. 

If there are any problems or inquiries regarding your reserves, 
please contact us. 

Thank you, 

Reserves Processing 

LrL Reserve Processing * CB# 3942, R. B. House Undergraduate Library * 
Chapel Hill, NC 27514-8890 * (919) 962-1054 * FAX: (919) 962-2697 * 
http://eres lib.uaac edu 



..... End forwarded message ..... 



Froln: 

Sent: 

To: 

Subjet~: 

A~aeh: 

Regester, Charlene B <regester@email.unc.edu> 

Friday, July 30, 2010 9:43 AM 

McMillar~ Tim <tjm 1 @email. unc.edtr"~ 

Fwd: Black Aboli~ioni.qtsPassageways 

BlackAboliliouistsl~assageways.pdf 

..... Forwarded message from regester@emaiI,unc.edu ..... 
Date: Thu, 29 Jul 2010 14:26:42 -0400 

From: regester <regester@email ut~c.edu> 
Rep~y-To: regester <regester@emai[.unc edu> 
Subject: Black AbolitionistsPassageways 

To: Charlene B Regester <regester@email.unc.edu> 

Attached 

..... End forwarded message ..... 



Black Abolitionists 

The struggle against slavery was not undertaken by the slaves alone. 

Nor did it involve only flight, acts of sabotage, or violence. Beginning 
with the Quakers in the seventeenth century, many persons waged an 
ideological assault on the institution. At first, most white antislavery per- 
sons tended to condemn the institution, advocating its containment but 
not its immediate destruction. Nor- were they supportive of equal rights 
for blacks. In contrast, the abolitionists, who emerged prominently in 
the nineteenth century, organized themselves into groups that promoted 
the emancipation of the slaves and appealed to the nation to cleanse 
itself of slavery’s infamy. Free blacks and white abolitionists found a 
common ground in this struggle, but the alliance was not always an 
easy one. Most white abolitionists were ambivalent on the question of 
civil equality for blacks. In fact, the emancipation of the slaves and the 
achievement of equality had an immediacy for blacks that their white 
friends did not always understand. As the black abolitionist Theodore 
Wright said as he admonished the New England Anti-Slavery Conven- 
tion: "You have never felt the oppression of the slave. You have never 
known what it is to have a master, or to see your parents and children 
in slavery:’t 

Many whites came to embrace antislavery and abolitionism, usually 
after much soul searching. Some were influenced during the eighteenth 
century and later by ideas associated with Enlightenment Rationalism. 
In essence, this body of thought maintained that slavery was illegal, 
unjust, and a violation of natural law. Several intellectuals advocated 
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emancipation as a natural consequence of this injustice. The English 
abolitionist Granville Sharp, who was certain that slavery violated the 
law of God and the law of reason, pleaded for "immediate redress, 
because, to be in power, and to neglect.., even a day in endeavoring 
to put a stop to such monstrous injustice and abandoned wickedness 
must necessarily endanger a man’s eternal welfare." The Philadelphia 
schoolteacher and humanitarian Anthony Benezet and men such as the 
pamphleteer and lawyer James Otis and Nathaniel Appleton, a mer- 
chant, shared similar positions. Otis for example, believed that "the 
colonists are by the law of nature free born, as indeed all men are, white 
and black..."~ These abolitionists in varying degrees, also drew their 
inspiration from the republican tenets of liberty and equality. 

Individuals who fell under the influence of the Protestant revivalism 
of the eighteenth and early nineteenth centuries were also receptive to 
reform, if not to a full-fledged assault on slavery. The view that slave- 
holding was sinful was accepted by some, but most knew that abolition 
would not come anytime soon. The American Methodists were evidently 
an early exception although they would later retreat from their 1784 
stance that "it is our bounden duty to take immediately some effectual 
method to extirpate this abomination from among us.’’3 To many who 
became a part of the evangelical tradition, blacks enjoyed spiritual 
equality with whites. Not yet ready to endorse immediate emancipation 
before the 1830s, these Christians at least envisioned the eventual 
demise of slavery. The libertarian and egalitarian ideologies of the War 
of Independence also played crucial roles in raising the question of 
property in persons and advancing the cause of abolition, at least in the 
North, where slaveu was at its weakest. 

There was, of course, no single abolitionist movement. Nor did the 
white advocates of emancipation share the same motivations, objec- 
tives, and perspectives. Some became abolitionists because it was an act 
of moral expiation, a conscious attempt to disassociate themselves from 
the institution of slavery because they were convinced that it was a sin- 
ful practice. Not necessarily sympathetic to blacks and their ultimate 
fate, these persons’ sole objective was to seek Christian redemption for 
themselves. Others favored gradual emancipation because slavery was 
not only immoral but it also contradicted the ideals upon which the 
nation was founded. Believing, however, that blacks were not yet ready 
for the responsibilities of freedom, they wanted to move slowly while 
preparing the prospective freed persons for their eventual incorporation 
into the larger society. 

A third category of white abolitionists consisted of those who sup- 
ported emancipation but doubted that blacks and whites could live 
together on the basis of equality. For them, emancipation was tied to col- 
onization. A virulent racism undergirded much of their thinking, since 
they feared that free blacks could not function well when released from 
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slavery’s chains but would be a burden on society and the source of all 
manner of social ills. At the other extreme were those abolitionists who 
advocated immediate emancipation and the creation of a just society for 
all peoples. 

Most of the early abolitionist societies denied membership to free 
blacks. Th~~-whs~sth’b-lished in ti~iladelp_hia in 1775, ev~ 
~a~qm~Yfi~the imposing na~i~ Pennsylvania~ ot~ Promoting 

, the Abolition of Slavery, the Relie~ Negroes Unla~Held in 
Bondage an6~roving the ConditiOn or-the~-~i-ica-W~ 
quickly followed ~(1785)----~Delaw ~-(1-788~, Maryland (1789), 
and elsewhere. Most of these organizations attracted few members, and 
they tended to be Quakers, Methodists, and Presbyterians. One estimate 
of the overall size of the membership of the various organizations was 
made in 1827. Benjamin Lundy who edited the Genius of Universal 
Emancipation, an abolitionist newspaper, reported that the slave states 
had 106 antislavery societies with a combined membership of 5,150. In 
contrast, the Northern states had 1,475 members in 24 organizations. By 
far, the majority of the organizations in the slave states were located in 
the Upper South. 

Although these organizations existed to promote the welfare of those 
in bondage, they were prisoners of the racism of the times. The exclu- 
sion of blacks from their membership rolls was one thing, but it was 
quite another to urge free blacks to "impress" upon slaves "the necessity 
of contentment with their situations:’* These organizations saw slavery 
ending gradually. Society at large would eventually come to share their 
opposition to the institution. Slaveowners should rest assured, however, 
that emancipation would not be accompanied by economic disaster, 
since they would be compensated for the loss of their human property. 
Undoubtedly, the antislavery organizations in the North drew encour- 
agement from the passage of laws gradually ending slavery in the after- 
math of the Whr of Independence. Their Southern counterparts fell on 
hard times, however, as slavery gained in strength and the abolition 
movement declined, becoming the recipient of much resentment from 
the white public at large. 

The abolition movement experienced a dramatic change in its style, 
composition, and objectives after 1850. This was the consequence of 
changes within black society, the nature and structure of slavery in the 
South, and the success of the movement for emancipation in England. 
These transformations produced new leaders with different agendas 
and a greater sense of urgency. 

By 1850, the free black population, particularly in the North, had 
swelled its ranks as a consequence of the war, natural increase, the 
legislative process of gradual emancipation, and flight from the South. 
With increasing numbers came confidence and a spirit of assertiveness. 
Black organizations emerged, newspapers appeared, institutions ~vere 
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established, and vigorous debates took place on such matters as emi- 
gration, strategies for the achievement of equal rights, and emancipa- 
tion. The appearance of David Walker’s Appeal reflected this new 
aggressive spirit and an uncompromising stance on the slavery ques- 
tion. Blessed with leaders of enormous competence, eloquence, energy, 
~nd political sophistication, free blacks began to campaign for the liber- 
ation of their enslaved brethren, giving a dimension and an iinmediacy 
to the struggle that it had hitherto lacked. 

To blacks and their white friends alike, it was clear by 1850 that 
slavery in the South was not on the verge of extinction. Not only was the 
Southern slave population increasing, but a confident slaveowning class 
brooked no interference with the institution and welcomed opportuni- 
ties for its expansion. Those who had entertained notions that slavery 
would disappear in the fullness of time had to reassess their strategy 
and launch a more aggressive assault on it. New leaders were emerging 
with an impatience that the movement had not yet seen. Far from 
excluding blacks from their organizations, white abolitionists now 
actively sought their cooperative involvement, although few welcomed 
them as equals. 

Abolitionists, black and white, drew encouragement from the suc- 
cesses their counterparts were experiencing in England. In 1825, the 
British parliament adopted a pathbreaking measure for the ameliora- 
tion of the condition of the slaves in the Caribbean. Despite the resis- 
tance of the slaveowners, the law freed all children once they reached 
the age of six, admitted slave testimony in the courts, and provided for 
their religious instruction. Restrictions were imposed on the master’s 
power to separate families and mistreat slaves with impunity. In 
essence, Parliament adopted the principle of the gradual emancipation 
of the approximately three million slaves in the islands. The Act of 
Emancipation was not formally passed until 1855, but by 1850 the hand- 
writing was on the wall. 

The publication of the overfly abolitionist newspaper the Liberator 

by a white man named William Lloyd Garrison in 1831 was one of the 
first significant salvos in the new struggle against slavery. A passionate 
opponent of slavery, Garrison grew up in Newburyport, Massachusetts. 
Deeply religious, he fell under the influence of the abolitionist Benjamin 
Lundy and by the late 1820s he had enthusiastically embraced the cause 
of emancipation. In 1829 he advocated "the right of the free states to 
demand a gradual abolition of slavery, because, by its continuance, they 
participate in the guilt thereoff’5 His language became increasingly vitu- 
perative in later years, the tone strident, the anger unrestrained, and the 
passion unmistakable. 

The Liberator received strong support from blacks, and it was their 
patronage that largely sustained it in its early years. The paper became 
an effective organ for the cause it represented, but a broadly based orga- 
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nization was needed to harness abolitionist energies and give them 
practical expression. Accordingly, on December 4, i855, three blacks 
and sixty whites met in Philadelphia to found the American Anti-Slavery 
Society. Their primary objectives were "the entire abolition of slavery in 
the United States" and the improvement of "the character and condition 
of the people of color." This organization, revolutionary in intent and 
biracial in its composition, broke new ground and spawned a number of 

affiliates in Massachusetts, Maine, New York, Ohio, and other Midwest 
and Northeastern states. 

Some of these auxiliary organizations were integrated, but others 
were completely black or white, depending on the racial temper of the 
environs and their location. Blacks, of course, had been accustomed to 
being excluded from white organizations and founded their own. In 
i826, for example, blacks in Massachusetts established the Massachu- 
setts General Colored Association to~promo.te the cause of emancipation. 

Four ~rva"imm~~n-e tn b~-b’~~r~t-h~hila~-~- 
phia to found what would become known as the Negro Convention 
Movement. There were only twenty-six persons present at the first 
meeting, but they represented Pennsylvania, Maryland, New York, 
Rhode Island, Virginia, and Connecticut. Bishop Richard Allen of the 
AME was one of the principal organizers, and so was Hezekiah Grice, a 
butcher and ice dealer from Maryland. The Convention Movement did 
not limit its concerns to abolition; it discussed a wide range of issues 
including emigration, temperance, economic and self-help opportuni- 
ties, and the struggle for equality. 

The Convention Movement which met annually for a number of 
years, attracted the national black elite. But there were numerous local 
organizations that enjoyed grass roots support and worked quietly to 
advance the cause. Such groups existed in places like Troy, Michigan; 
Rochester, New York; Philadelphia; Newark, New Jersey; and Nan- 
tucker, Massachusetts. These branches operated on a shoestring but 
nevertheless were able to scrape up enough funds to support the work 
of the parent organizations as well as their own. 

Although men have generally received more attention in the 
recounting of the story of the black abolitionists, women also played a 
significant role in it. Black and white women were originally excluded 
from membership in the’--Ame~ic~ Anti-Sldv~ciety. Th~sted 

ag-,fil~t~th-iK-fliTcrimination and won the support of several mefi. When 
women were finally admitted in 1859, the policy change helped to cause 
a split in abolitionist ranks. In opposing the role of women in the orga- 
nization, the white New York abolitionist Lewis Tappan maintained 

When the Constitution of the A. Anti S. Soc. was formed in i855, and 
the word "person" introduced, all concerned considered that it was to 
be understood as it is usually understood in our benevolent Societies. 
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All have a right to be members, but the business to be conducted by 
mer~ . . . Women have equal rights with men, and therefore have a 

right to form societies of women only. Men have the same right. Men 

formed the Amer. Anti S. Socie~fi 

White men and black men alike shared the same perceptions of 
women, their place in society-, and their capacities. Ideally, women were 
to occupy a separate domestic sphere and were thought to possess the 
virtues of piety and purity: They were to devote their lives to their fam- 
ily and defer to the needs and desires of their men. Middle-class white 
women epitomized these virtuous qualities, but black women and their 
poor white peers were deemed to be impure and lacking in respectabil- 
ity because of the contaminating influences of their class and their 
allegedly promiscuous sexuality: Black men absorbed the larger soci- 
ety’s definition of what constituted women’s proper sphere as well as 
what made a woman "respectable" in the eyes of others. 

A few examples of the views of free black men on the roles of 
women may be cited. Richard Allen, for example, joined in the denun- 
ciation of a woman who declined "to submit to her husband as a dutiful 
wife:’ Frederick Douglass, a supporter of women’s rights, was nonethe- 
less certain that young women needed "A knowledge of domestic 
affairs," since "a well regulated household, in every station of society is 
one of woman’s brightest ornaments:’ Similarly, the abolitionist, Charles 
B. Ray maintained that "Daughters are destined to be wives and moth- 
ers-they should, therefore, be taught to know how to manage a house, 
and govern and instruct children:’ The noted clergyman and abolition- 
ist the Reverend J. W. C. Pennington believed that women were unsuited 
for ordination or for other professional jobs ’~here mighty thought and 
laborious investigation are needed:’ Women possessed a certain sensi- 
tivity that enabled them to function as activists, but not in leadership 
positions where they would be the rivals of men. Samuel Cornish said 
it well: 

Woman was created to be the "help-meet," and not the idol or slave of 

man; and in everything truly virtuous and noble, she is furnished by 
our bountiful Creator, with all the intellectual, moral and physical req- 
uisites for her important place.7 

Thus, although women were not quite the equals of men, they could 
perform subordinate roles in the abolitionist movement and bring moral 
legitimacy to it as well. "In any enterprise for the improvement of our 
people-either moral or mental, our hands would be palsied without 
women’s influence... ," wrote one obsel~er in 1857. As was the case 
with other issues, some black men dissented from these positions. John 
C. Bowers, who belonged to a men’s literary society in Boston, champi- 
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tried education for women. Writing in 1834, he argued that "a female 
soul, without education, is like marble in a quarry previous to being 
polished by the hands of the artist." 3ames Forten, .lr., the son of the sail- 
maker and wealthy entrepreneur, believed that men "startle at the idea 
of women rising equal to them in... intellectual strength:’ Recognizing 
the incongruity in black men oppressing black women, since both were 
victims of an unjust societal order, Forten admonished: "It is not for 
us to... cry aloud against persecution, and.., play the part of perse- 
cutors:’s 

Women, realizing that the abolition struggle was also theirs, refused 
to be excluded from it. In 1852, "females of color" in Salem, Massachu- 
setts, formed the Female Anti-Slavery Society of Salem. The society was 
renamed the Salem Female Anti-Slavery Society in 1854 and opened its 
membership to white women. Similar societies were formed in New 
York City, Philadelphia, Rochester, and Nantucket. As their numbers 
grew, black female abolitionists attended women’s antislavery conven- 
tions in New York in 1857 and in Philadelphia the following year. Sarah 
Forten, the gifted sister of James Forten Jr., and a pioneer female aboli- 
tionist, condemned slavery in her many literary contributions to the Lib- 
erator. In 1851, for example, she reminded whites that they had once 
been oppressed by British colonialism. Forten was concerned that they 

. . . quite forgot 
That bondage once had been their lot; 
The sweets of freedom now they know, 
They care not for the captive’s wo [el.9 

Female abolitionists included members of the black elite as well as 
those who lived at survival levels. The more privileged included Char- 
lotte Forten, the wife of the sailmaker and a member of the Philadelphia 
Female Anti-Slavery Society. So too were Grace and Sarah Douglass, a 
mother and daughter who went on to hold leadership positions in the 
organization. Mary Ann Shadd was active as a teacher and abolitionist 
and then as a newspaper editor in Canada. Others included Sarah 
Parker Remond, a Philadelphian who traveled as an abolitionist speaker 
in the i850s, and Frances Ellen Watkins Harper, a poet, lecturer, and 
feminist. Harper was noted for the poems she read at her lectures, 
including the following one, which was published by the/lnti-Slavery 
Bugle in Salem, Ohio, in 1858: 

BURY ME IN A FREE LAND 
You may make my grave wherever you will, 
In a lowly vale or a lord~ hill; 
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You may make it among earth’s humblest graves 
But not in a land where men are slaves. 

I could not sleep if around my grave 
I heard the steps of a trembling slave; 
His shadow above my silent Tomb 
Would make it a place of fearful gloom .... 

I ask no monument proud and high 
To arrest the gaze of passers by; 
All that my spirit yearning craves, 
Is-bury me not in the land of the slaves.~° 

In what is probably the earliest written assault by a black person in 
the American colonies on slavery, the poet Phillis Wheatley denounced 

the institution in a letter she wrote to Sansom Occom, an Indian 
preacher in New England. Wheatley was responding to a letter she had 
received from Occom, and excerpts were published in two Boston news- 
papers in March 1774: 

I have this Day received your obliging kind Epistle, and am greatly sat- 
isfied with your Reasons respecting the Negroes, and think highly rea- 
sonable what you offer in Vindication of their natural Rights: Those that 
invade them cannot be insensible that the divine Light is chasing away 

the thick Darkness which broods over the Land of Africa; and the 
Chaos which has reigned so long, is converting into beautiful Order, 
and reveals more and more clearly, the glorious Dispensation of civil 

and religious Liberty, which are so inseparably united, and there is lit- 
fie or no Enioyment of one without the other: Otherwise, perhaps, the 
Israelites had been less solicitous for their Freedom from Egyptian 
Slavery; I do not say they would have been contented without it, by no 

Means, for in every human Breast, God has implanted a Principle, 
which we call Love of Freedom; it is impatient of Oppression, and pants 
for Deliverance; and by the leave of our Modern Egyptians I will assert, 
that the same Principle Lives in us. God grant ’Deliverance in his own 

way and Time, and get him honor upon all those whose Avarice impels 
them to countenance and help forward the Calamities of their Fellow 

Creatures. This I desire not for their Hurl but to convince them of the 
strange Absurdity of their Conduct whose Words and Actions are so 
diametrically opposite. How well the Cry for Liberty, and the reverse 
Disposition for the Exercise of oppressive Power over others agree,-I 
humbly think it does not require the Penetration of a Philosopher to 
determine.1~ 

Harriett Tubman and Soiourner Truth were two of the best-known 
women associated with the cause of emancipation during the nine- 
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Sojourner Truth (c.1797-1883), evangelist and reformer. 

teenth century. While Tubman developed a reputation as a "conductor" 
on the Underground Railroad, Truth became famous speaking against 
the institution of slavery. Truth, who does not appear to have belonged 
to any of the antislavery organizations, preferred to carry on her strug- 
gle independently. She was born a slave in Ulster County, New York, and 
obtained her freedom in 1827 when she had reached the age of thirty. 
An eloquent speaker, Truth never learned to read or write, showing 
thereby how slavery had blunted her life chances. Fearless and outspo- 
ken, she linked the struggle for emancipation with the fight for women’s 
rights. Few in attendance could forget her speech to a women’s-rights 
convention in Akron, Ohio, in 1851. Her eloquence was stunning as she 
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laid bare the nation’s unequal treatment of black women. There are sev- 
eral versions of Truth’s speech to the convention. The most widely 
known, highly controversial, and probably apocryphal account was 
published in 1863. Written by the abolitionist and feminist Frances Dana 
Gage, it quoted Truth as declaring: 

Nobody eber helps me into carriages, or ober mud-puddles, or gibs me 
any best place! And arn’t I a woman? Look at me! Look at my arm! I 

have ploughed, and planted, and gathered into barns, and no man 
could head me!-And ar’n’t I a w’oman? I could work as much and eat as 
much as a man-when I could get it-, and bear de lash as well-and 
ar’n’t [ a woman?12 

Sojourner Truth’s attempt to fuse the two struggles was not unusual 
for black female abolitionists. Theirs was not just a struggle confined 
narrowly to achieving the end of slavery. Black women embraced a 
number of causes designed to improve the condition of their people at 
the local levels as well. Hence they engaged in efforts aimed at racial 
uplift, encouraging self-help programs, fostering temperance and moral 
improvement as well as the provision of greater educational opportuni- 
ties for the young and old alike. Black men embraced these causes as 
well, often in the abstract. But the women, particularly those with 
enough time, volunteered their services at the local levels in order to see 
their ideas through to fruition. 

For black and white abolitionists, the 1830s represented a decade 
when emancipation seemed within reach. Their ranks increased as 
many Northern whites fell under the influence of an evangelical Chris- 
tianity that condemned slovenly as sinful. The liberation of the slaves 
constituted a path to one’s own redemption. As the Reverend Beriah 
Green noted, "There is no way for us to escape from guilt and corrup- 
tion of heart, but by cordially and joyfully yielding to our colored 
brethren the sympathies of our common humanity;’ Wendell Phillips, 
arguably the most intellectually gifted of the white abolitionists, agreed. 
"If we never free a slave, we have at least freed ourselves in the effort to 
emancipate our brother man," he confessed.13 

The religious revivals of the I820s led by Charles Grandison Finney 
and others helped create in the converts a favorable disposition to 
reforms, particularly if they cleansed society and advanced the cause of 
God’s kingdom on earth. By depicting slavery as a sin, the true believers 
had no option but to fight for its destruction. William Jay, a white aboli- 
tionist, confessed, "I do not depend on any man as an abolitionist who 
does not act from a sense of religious obligation:’14 Similar sentiments 
were echoed in 185’2 by the Reverend William Goodell, who wrote: 
"Whatever our missionary and evangelizing orators intended, whatever 
they were thinking of, they were God’s instruments for putting into the 
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minds of others ’thoughts that burned,’ for the emancipation of the 
enslaved."15 Not surprisingly, clergymen comprised a disproportionate 
share of the leadership of the abolition societies. 

Yet not all who came to view slavery as sinful enlisted with the abo- 
litionists. Most had no connection at all with the institution and were 
concerned only with their personal redemption, leaving the abolitionist 
struggle to others. For them, slavery was a societal evil, not a personal 
sin. Others eschewed any participation in organized causes and dis- 
tanced themselves from the movement. But a sufficient number of per- 
sons acted on their convictions, primarily in the Northeast and the Mid- 
west, to form a vocal and significant minority. The American 
Anti-Slavery Society claimed a membership of 250,000 in 1858 for itself 
and allied organizations. This was probably the high-water mark of the 
movement’s membership. The succeeding years saw a shift in strategy 
as well as various internal schisms that must have weakened its 
strength and appeal. 

During the 1850s, the abolitionists adopted the strategy of appealing 
to the nation’s conscience to eliminate slavery’s sin. Characterized as 
moral suasion, the objective was to use peaceful means to convince 
white society to honor the ideals upon which the republic was founded. 
Abolitionists used their newspapers to express their views, sent petitions 
to Congress, flooded the mailboxes of the Northern states with antislav- 
ery literature, and gave speeches wherever they could. Among the 
whites, William Lloyd Garrison, evangelist Theodore Wright Weld, New 
York merchant Lewis Tappan, attorney Wendell Phillips, and Alabama 
lawyer and planter James Birney played distinguished roles in the cause 
for freedom. White women such as Lucretia Mort of Philadelphia, femi- 
nist Susan Anthony, Quakers Sarah and Angelina Grimk~, and women’s 
rights advocate Elizabeth Cady Stanton lent their talents and energy to 
the movement. 

No matter how well meaning and committed the whites were, they 
could not fully share the pain of the black abolitionists who had been 
slaves themselves and who still had relatives and brethren in bondage. 
Black abolitionists knew that as long as slavery remained, all blacks 
were diminished as persons. While they welcomed white support for 
emancipation, recognizing that it was whites who had the power to leg- 
islate an end to slavery, the black abolitionists understood the unique- 
ness of their role. "We occupy a position, and sustain relations which 
[white abolitionists] cannot possibly assume. They are our allies-ours is 
the battle," wrote one black observer in 1841. Frederick Douglass 
agreed. "The man who suffered the wrong is the man to demand 

redress," the former slave maintained.16                              / 
White abolitionists knew that black abolitionists could speak with 

an authority about the institution that they lacked. John A. Collins, an 
agent of the American Anti-Slavery Society, told Garrison in 1842, "The 
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ordered me to take off my clothes. I made him no answer, but stood with 
my clothes on. lie repeated his order. I still made no answer, nor did ~ 
move to strip myself. Upon this he rushed at me with the fierceness of a 
tiger, tore off my clothes, and lashed me till he had worn out his 
switches." Eventually, Covey and the young man came to blows and 
Frederick asserted his physical supremacy, reclaiming his personhood 
in the process. As he exulted later: "He only can understand the deep 
satisfaction I experienced, who has himself repelled by force the bloody 

arm of slavery.... It was a glorious resurrection:’ For.L...~Douglass, "~is 
battle was the turning point in my life ’as a slave.’ . ~ _. I ~vas nothing 
before; I WAS A MAN ~ h~e made th~ fat~flll_ self-a~rming 

decision to re’e_k~t s~av_ex~. 
A plan to escape in early 1856 was betrayed and Douglass was jailed 

briefly. Upon his return to Hugh Auld’s household in Baltimore, Dou- 
glass’s desire to escape increased. Over the next two years he developed 
detailed plans for himself and his fiancOe, Anna, a free woman who 
worked as a housekeeper in Baltimore. On September 3, 1858, Douglass 
fled and after some anxious moments, traveling by ferry and train, he 
arrived in New York two days later. Anna soon ioined him, and their 
marriage was solemnized, on September 15, merely twelve days after 
Douglass had claimed his freedom. James W. C. Pennington, himself a 
runaway slave, was the olT~ciating clergyman. Douglass and his bride 
then headed for New Bedford, Massachusetts, and a life that would alter 
the course of his people’s history. In 1841 after he spoke at an abolition- 
ist meeting at Nantucket, he made such a great impression that he was 
invited to become a lecturer for the Massachusetts Anti-Slavery Society, 
a role he would play" for a few years.18 

Henry" Bibb’s personal trajectory was also filled with drama and 
courage. In 1837, Bibb, a Kentucky slave, escaped to Ohio. Upon his 
return to the South to help free his wife, he was recaptured but escaped 
a second time. His story contained all the ingredients that thrilled 
abolitionist audiences, and he became a lecturer who was much in 
demand in the 1840s. At one such lecture, the audience reportedly 
"cheered, clapped, stamped, laughed, and wept by turns:’~ William 

Wells Brown, another escaped slave from Kentucky, also lectured 
widely in the 1840s. Similarly, William and Ellen Craft excited audi- 
ences with their recounting of the circumstances of their remarkable 
escape from Georgia in 1848. 

The saga of the slaves who rebelled on the schooner Amistad and 
accidentally sailed it to Long Island also quickened the pulse of aboli- 
tionists in 1839 and 1840. Fifty-three slaves had risen aboard the 
schooner off the coast of Cuba in 1839, seizing control of the vessel and 
the Spanish crew. Led by Joseph Cinqu~, a strong, imposing man, they 
planned to sail to Africa, but they lacked the requisite navigational 
expertise. By the time the vessel arrived in New York after a circuitous 
two-month iourney, only thirty-nine slaves were alive. American 



Black Abolitionists 269 

authorities detained the vessel and took the occupants into custody to 
await the resolution of their fate by the courts. Were these people still 
slaves, and if so should they be returned to their Spanish masters? Or 
had they reclaimed their freedom? 

W~hen the abolitionists got word of the ztmistad’s odyssey, they used 
the affair to generate public sympathy for the cause of freedom. They 
focused on the transcendental issue of human rights and dramatized the 
evils of property in persons. The Supreme Court heard the case in 1841 
after a lower court had ruled that the captives should be freed. The ver- 
dict was appealed with the strong support of President Martin Van 
Buren. After hearing lengthy arguments, the Court’s maiority upheld the 
decision of the lower court. Speaking for the majority, Justice William 
Story affirmed the "ultimate right of all human beings in extreme cases 
to resist oppression, and to apply force against ruinous injustice:’2° With 

the case decided, black and white abolitionists raised funds to send the 
surviving thirty-nine Africans to Sierra Leone. 

Abolitionists knew that they were likely to win support for their 
cause if the white public read firsthand accounts of slavery and identi- 
fied wiff~ the victims. Persons who escaped were encouraged to tell their 
stories in graphic detail, emphasizing the nature of slavery and, if they 
were runaways, the circumstances surrounding their escape. Some of 
these narratives were penned by former slaves, but many were ghost- 
written. While a few accounts stretched the boundaries of credibility, in 
the main they were truthful. The writers were aware that some of the 
events they described could be dismissed as fabrications, so they took 
pains to establish their veracity. Harriet Jacobs, who published her grip- 
ping Incidents in the L~fe of a Slave Girl in 1861, assured her readers 
that "this narrative is no fiction. I am aware that some of my adventures 
may seem incredible; but they are nevertheless strictly true:’ Jacobs 
noted that she had ’~not exaggerated the wrongs inflicted by Slavery; on 
the contrary, my descriptions fall short of the facts:’2~ 

The Narrative of the L~fe of Frederick Douglass, an ~lmerican Slave, 
published in 1845, was the most popular of the antebellum narratives. 
Greeted enthusiastically by abolitionists and Northern whites, it sold 
30,000 copies by 1850, an extraordinary achievement for the time. Other 
successful autobiographies included Narrative of William W. Brown, a 
Fugitive Slave (1847), The L~fe of Josiah Henson, Formerly a Slave, Now 

an h~habitant of Canada (1849), The Narrative of the Lo~e and ~4dven- 
tures of Henry Bibb (1849), and The Fugitive Blacksmith; or Events in the 
History of James W. C. Pennington (1849). 

Josiah Henson’s narrative became the basis of Harriet Beechcr ~ 
Stowe’s fictional character ~--F’~---~m ~rh~n T~ncl~, Tam,"-~.~abin ~v~ 

published m--~--~851, the novel achieved instant success as it provided a 
portrait of slavery at its unimaginable worst. It had a profound impact 
on white sensibilities and helped win sympathy for the abolitionist 
cause. Yet the novel was no real substitute for the lived experiences of 
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those who had been slaves. Their accounts needed no fictional embroi- 
dery; theirs were the poignant tales of suffering, endurance and a 
painfully achieved triumph. As one reviewer concluded in 1849: "narra- 
fives of slaves go right to the hearts of men:’~2 

In addition to popularizing their experiences at home, black aboli- 
tionists sought an international stage as well. Most were attracted to 
England, a country that boasted a vigorous antislavery movement prior 
to the passage of the Act of Emancipation in 1855. According to a recent 
scholar, these black visitors to England "were interested not in raising 
arms and men to dombat oppression, but in erecting a moral cordon 
around America that would isolate her from the international commu- 
nityY The boundaries of this cordon, according to Frederick Douglass, 
were "Canada on the North, Mexico in the West, and England, Scotland 
and Ireland on the East, so that whereever a slaveholder went, he might 
hear nothing but denunciation of slavery, that he might be looked down 
upon as a man-stealing, cradle-robbing, and woman-stripping monster, 
and that he might see reproof and detestation on every hand:’~3 

The first free black American to cross the Atlantic to London was 
probabl~lcCun~.S__mi~ w~~ Fa~g--~o gain 
ad~o a medical school in the United States, Smith attended the 
University of Glasgow, graduated as a physician in 1837, and later 
became a noted abolitionist. Others went in succeeding years to study 
and to promote the cause of antislavery. Between 1840 and 1860 several 
black abolitionist leaders sailed for England, often ~dsiting Scotland and 
Ireland as well to promote the cause of antislavery in America. The list 
included Frederick Douglass, J. W. C. Pennington, ttenry Highland Gar- 
net, Martin Delany, Alexander Crummell, William and Ellen Graft, and 

’Josiah Henson. 
These visitors addressed enthusiastic audiences, frequently describ- 

ing their experiences as slaves. They visited cities and villages, speaking 
to the privileged as well as to workers. Some linked their struggle for 
freedom with that of oppressed peoples everywhere. The English public 
responded with financial support for their cause. Some tried to get their 
sister churches in America to denounce slavery, and others gave much 
needed moral support. Black abolitionists felt at home in England. In 
1846 Douglass wrote to Garrison from Dublin that "one of the most 
pleasing features of my visit thus far has been a total absence of all man- 
ifestations of prejudice against me, on account of my color. The change 
of circumstances in this, is particularly striking. I go on stage coaches, 
omnibuses, steamboats, into the first cabins, and in the first public 
houses, without seeing the slightest manifestation of that hated and vul- 
gar feeling against me. I find myself not treated as a color, but as a man- 
not as a thing, but as a child of the common Father of us all:’24 Douglass, 
of course, exaggerated. Other black abolitionists confronted the ugly 
face of English racism and reported on their unhappy experiences. 
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Although the black abolitionists were united on the urgency of 
emancipation, they did not all agree on the means. They came to the 
issue from different philosophical perspectives and debated among 
themselves and with whites the question of the strategy appropriate for 
the struggle. Perceptions and ideas changed over time as abolitionists 

developed a deeper understanding of the battle they were waging, the 
forces arrayed against them, and the tenacity of slavery. As in all relbrm 
movements, tactics and strategies changed as circumstances warranted 
and new people entered the fray. The abolitionist movement muddled 
along, but it never lost its focus. 

Abolitionist leaders were divided on the feasibility of "direct action" 
as a strategy. Direct action normally connoted the use of violence, but. 
by the 1850s it came to include rescuing runaway slaves who were 
being returned to their owners, the boycotting of slave-grown products, 
and tax resistance. In 1829, David Walker’s Appeal had openly 
endorsed the use of violence to end slavery. "Remember Americans, 
that we must and shall be free and enlightened as you are," he wrote. 
"Will you wait until we shall, under God, obtain our liberty by the 
crushing arm of power? Will it not be dreadful for you?... We must 
and shall be free I say’, in spite of you .... And wo, wo, will be, to you 
if we have to obtain our freedom by fighting:’25 Walker may have paid 
with his life for such incendiary language, since he died under myste- 
rious circumstances in 1850, after several Southern newspapers and 
citizens had denounced him. 

Such an eloquent call to direct action could not be lightly dismissed 
by either blacks or whites. Some white abolitionists distanced them- 
selves from it, and blacks appear to have maintained a discreet public 
silence. The outbreak of Nat Turner’s rebellion in 1851 confirmed the 
slaveowners’ worst fears about the security of their system and exacer- 
bated tensions. The abolitionists, including Walker, were blamed for 
inciting the slaves. 

Placing their faith in the transforming power of moral suasion in the 
1850s, almost all black abolitionists shied away from any endorsement 
of direct action. Meeting in 1.854, the National Negro Convention 
declared its support for a peaceful opposition to slavery. The Declaration 
of Sentiments that the convention endorsed said that the struggle in 
which blacks were engaged "is not for blood, but for right:’ To that end, 
blacks should use "spiritual" and not "carnal" weapons.~° William 
Whipper, a businessman from Pennsylvania, was reportedly the author 
of the declaration. Some of those who rejected violence may have been 
convinced that slave rebellions stood no realistic chance of success. Oth- 
ers were disinclined to alienate their white allies, many of whom would 

have been frightened away by appeals for direct action. But here and 
there was an occasional voice raised in support of a more aggressive 
stance in the fight for freedom. 
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In 1838, for example, the otherwise moderate Samuel Cornish 
admitted the need for direct action. Cornish, who was born free in 
Delaware, served as a Presbyterian minister and successively as editor 
of Freedom’s Journal, the Rights of All, and the Colored American. A 
strong advocate of self-help programs and "moral improvement," Cor- 
nish was also a tireless proponent of equal rights for blacks. 

But Cornish grew weary at the lack of improvement in the black 
condition. In 1857 he admitted, with some sorrow, "that we have yet to 
learn what virtue there would be in using moral weapons.., against a 
kidnapper or a midnight incendiary with a lighted torch in his hand:’ 

~ Two years later he asserted that "offensive aggression" was "indispens- 

ble to personal liberty and rights:’~7 If this was not an endorsement of 

violence, it came very close. Cornish was probably right to be cautious. 
It was not an easy matter for a small free black population to publicly 
advocate direct action in the 1850s. But it may be guessed that privately 
many saw some justification for it. 

Not until 1843 was there another dramatic call for violence, remi- 
niscent of the one made by David Walker. The silence was broken by the 
redoubtable Henry Highland Garnet in his address to the National Col- 
ored Convention, held in Buffalo. The former slave argued that the 
slaves should liberate themselves through their own efforts. The time 
had come for them to abandon their patience and use other options: 

TO SUCH DEGRADATION IT IS SINFUL IN THE EXTREME FOR 

YOU TO MAKE VOLUNTARY SUBMISSION... NEITHER GOD, NOR 
ANGELS, OR JUST MEN, COMMAND YOU TO SUFFER FOR A SIN- 
GLE MOMENT. THEREFORE IT IS YOUR SOLEMN AND IMPERA- 
TIVE DUTY TO USE EVERY MEANS, BOTH MORAL, INTELLEC- 

TUAL, AND PHYSICAL THAT PROMISE SUCCESS .... Brethren, 
arise, arise! Strike for your lives and liberties. Now is the day and the 
hour. Let every slave throughout the land do this and the days of slav- 
ery are numbered. You cannot be more oppressed than you have been- 
you cannot suffer greater cruelties than you have already. Rather die 
freemen than live to be slaves. 

Concluding his courageous speech, the clergyman once more 
enioined the slaves to reject their condition: 

Let your motto be RESISTANCE! RESISTANCE! RESISTANCE!-No 

oppressed people have ever secured their liberty without resistance .... 
Labor for the peace of the human race, and remember that you are 
three million.2s 

Garnet’s unequivocal call for violence represented the coming of age 
of black abolitionism. Regardless of whether the speech gained popular 
approval, a crucial debate was joined. A bright young abolitionist had 
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Henry Highland Garnett urged his fellow brethren to 
strike for their lives and liberties. 

raised an issue that had to be confronted, and sides had to be taken. Gar- 
net articulated the quiet feelings of many, even as he challenged his col- 
leagues to declare where they stood. The speech was a bold assertion of 
independence from the proponents of moral suasion and a reiection of 
those who counseled moderation. By a vote of eighteen in favor and nine- 
teen against, the convention did not endorse the publication of the address, 
but the fact that eighteen persons in attendance supported the dissemina- 
tion of such an incendiary speech was victory enough for Garnet. 

Garnet’s speech spawned much controversy. Frederick Douglass, 
still developing as an abolitionist, opposed its content and tenor. So did 
William Wells Brown and Charles Lenox Remond, the New ]brk aboli- 
tionist. A few white abolitionists were outraged, including Maria W. 
Chapman from Boston. Chapman doubted that Garnet was responsible 
for the ideas that he espoused: "We say emphatically to the man of color, 
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trust not the counsels that lead you to the shedding of blood. That man 
knows nothing of nature, human or Divine,-of character-good or evil, 
who imagines that a civil and servile war would ultimately promote 
freedom:’ Garnet reacted angrily to this assault on his independence of 
thought, noting, "If it has come to this, that I must think and act as you 
do, because you are an abolitionist or be exterminated by your thunder, 
that I do not hesitate to say your abolitionism is abject slavery:’ Reject- 
ing Chapman’s charge that he received counsel from others, he added: 
"I have expected no more from ignorant slave-holders and their apolo- 
gists, but I really expected better things from Mrs. Maria W] Chapman, 
an antislavery poetess, and editor pro tern of the Boston Liberator." He 
ended in a note of angry defiance, "In the meantime, be assured that 
there is one black American who dares speak boldly on the subject of 
universal liberty:’29 

The issue of violence as a means of ending slavery was again 
addressed four years later at the 1847 National Colored Convention held 
at Troy, New kbrk. The delegates received a report from a committee 
headed by Frederick Douglass charged to study the "best means to Abol- 
ish Slavery and Caste in the United States:’ After much discussion and 
compromise, the delegates approved the report’s denunciation of vio- 
lence: "All argurnent put forth in favor of insurrection and bloodshed, 
however well intended, is either the result of unpardonable impatience 
or an atheistic want of !~aith in the power of truth as a means of regen- 
erating and reforming the world:’3° 

This was not the end of the matter, however. Upon reflection, Dou- 
glass announced in 1849 that he would be pleased to hear "that the sub- 
tie armies which have been engaged in beautifying and adorning the 
South were engaged in spreading death and devastation there:’~l This 
embrace of violence by the important and influential leader did not 
mean that he rejected moral suasion altogether. As he wrote in the 
North Star, also in 1849, the "only well grounded hope of the slave for 
emancipation is the operation of moral force?’3~ V~3nen he addressed an 
audience composed primarily of whites on July 5, 1852, in Rochester, 

New York, the former slave asked: 

Wqaat to the American Slave is your Fourth of July? I answer: a day that 

reveals to him.., the gross injustice and constant cruelty to which he 
is the constant victim.., your celebration is a sham; your boasted lib- 

erty, an unholy license; your national greatness, swelling vanity .... 
There is not a nation on earth guilty of practices, more shocking and 
bloody, than are the people of these United States.55 

Divisions in the ranks of abolitionists were, of course, nothing new. 
The American Anti-Slavery Society had experienced a major rupture in 
1840 when those who were disenchanted with Garrison’s leadership 
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withdrew and founded the American and Foreign Anti-Slavery Society. 
There were several reasons for the split into two wings-one more radi- 
cal in approach and associated with Garrison and New England, the 
other more moderate in its orientation and enioying the support of men 
like Lewis Tappan, Joseph Leavitt, and :lames G. Birney. 

Some abolitionists had become uncomfortable with Garrison’s" 
denunciation of the churches for their failure to embrace antislavery.. 

His support of the exercise of leadership roles in the movernent by/ 
women alienated many men who argued that women’s rights issues~, 

should be divorced from antislavery. Garrison’s detractors also shrank( 
from his refusal to endorse any participation in the institutional life of 

the nation and his rejection of electoral activity. While these internecin~ 
quarrels were more vigorously conducted by whites, blacks were not 
unaffected by them and chose sides in accordance with their own philo- 
sophical positions. Although most blacks remained with the Garrison- 
Jan wing, men such as the clergymen Theodore S. Wright and Amos G. 
Beman allied with the rival group. 

The energies of the black abolitionists were not dissipated by these 
disputes. Although they were also divided over means, the common 
ground was their own personal involvement in the struggle. They could 
ill afford to be distracted from the struggle when their own liberty was 
at stake. In fact, although blacks remained members of the two inte- 
grated national organizations, they increasingly went in their own 
directions after 1840. They had become confident, mature, and skilled 
as leaders and many chafed under white direction and leadership. The 
Convention Movement became their primary forum, and it was at these 
irregularly held gatherings that many battles over means and direction 
were fought. 

The alliance between white and black abolitionists was never an 
easy one. Blacks were only too well aware that a good number of their 
white colleagues were racist. Some whites opposed social interaction 
with blacks; others doubted their intellectual capacity and opposed any 
form of black independence. Even Garrison was not above demonstrat- 
ing an unacceptable arrogance in his attitude toward blacks. In 1855, for 
example, in one of his feuds with Frederick Douglass, he announced 
that the antislavery struggle had reached a point that it "transcended the 
ability of the sufferers from American Slavery and prejudice, as a class, 
to keep pace with it, or to perceive what [are] its demands, or to under- 
stand the philosophy of its operations."~4 

While most white abolitionists were committed narrowly to the 

destructio~~~-"~’e_~.a.’.on o a orms. oL,~ 
racial option and the creation of a ius~ society as -W~~S 
publicly-~~e~ from the ~qual rights or 

gave it only lukewarm support. In 1842, a black newspaper took white 
abolitionists to task for not "destroying every barrier in their power, 
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which is closed against us and retards our progression:’3~ This was a 
serious charge, and one that had much validity. In their struggle for 
equal rights, blacks felt compelled to point out the hypocrisy of their 
white friends even as they welcomed their support and cooperated with 
them on various levels. But as black abolitionist Theodore S. Wright told 
the integrated audience at the New York State Anti-Slavery Convention 
in 1857, "Prejudice must be killed or slavery will never be abolished .... 
Abolitionists must annihilate in their own bosoms the cord of caste."~ 

The struggle against slavery on the one hand and for equal rights on 
the other must have exacted an awful psychological price from black 
abolitionists. By 1850, the end of slavery was nowhere in sight, although 
there were a few successes in the equal rights campaign in the North. 
The white and black abolitionists who had shifted to political activity in 
the 1S40s could also not claim any advances in their fight. The New 
York-based Liberty party, which was organized in 1840, committed itself 
to emancipation but was singularly unsuccessful at the polls. The Free 
Soil Party, which was founded in 1848, was essentially antislavery in its 
orientation, but basically it sought to prevent the expansion of slavery 
into the new territories. It elected five persons to Congress in the 1848 
elections, but overall its impact on the course of the freedom struggle 
was negligible. 

There were significant changes in the temper of the black abolition- 
ists-as well as that of their white colleagues-in the 1850s. It was a 
decade of enormous setbacks for the movement, and strategies had to be 
reevaluated and changed. Wearied by years of struggle and disappoint- 
ment, abolitionists increasingly came to accept the stark truth that they 
had not accomplished much. In fact, the possibility of a further expan- 
sion of slavery loomed. In 1845 Texas was admitted into the Union as a 
slave state, and there was reason to believe that this would not be the 
last such occurrence. 

The passage of the Fugitive Slave Act in 1850 represented a major 
blow to the abolitionists and their cause. Southern slaveowners and 
their defenders had long complained about the support given to run- 
aways by the opponents of slavery. It will be recalled that the Constitu- 
tion had sanctioned the return of "persons held to service and labor" to 
their owners, an unmistakable reference to escaped slaves, in 1795 Con- 
gress gave practical expression to this clause by passing a law allowing 
slaveowners to enter other states to capture and reclaim their property. 
The legal deck was stacked against the escapees, since they were denied 
the right to testify in court on their own behalf, to habeas corpus, or even 
to a jury trial. Since such a law placed all blacks at the mercy of slave 
catchers, some Northern states passed measures that gave these black 
victims the rights that the federal laws had denied them. I~own as lib- 
erty laws, they afforded some measure of protection to black victims and 
permitted the prosecution of the kidnappers. 
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Not surprisingly, the constitutionality of the liberty laws was tested 
in the courts. The state of Pennsylvania had passed a liberty law in 1826 
that imposed penalties on kidnappers. In 1857, Edward Prigg, a slave 
catcher, was indicted for kidnapping a woman and her two children and 
returning thegn to their owner in Maryland. Upon his conviction, Prigg 
appealed to the U.S. Supreme Court. In a controversial decision, the 
Court ruled that the Pennsylvania liberty law was unconstitutional and 
upheld the federal Fugitive Slave Law of 1795. The decision, by implica- 
tion, struck down similar liberty laws in other states and granted slave- 
owners the right to reclaim their property anywhere. The Court, how- 
ever, held that states need not cooperate with the federal authorities in 
their pursuit of runaways. 

This proslavery decision did not stanch the flow of escapees, nor did 
it prevent sympathetic persons from providing them with assistance. A 
few Northern states even passed new liberty laws, and there were 
enough iudges who ruled in favor of escapees and against the kidnap- 
pers to provide Southerners with causes for complaint. In an attempt to 
placate the Southerners, Congress adopted a new fugitive slave law in 
1850. This draconian statute required all citizens to aid law enforcement 
authorities in the capture and return of runaways. Abducted persons 
were denied the right to a legal hearing or a trial by iury. Those persons 
who opposed the authorities in their efforts to seize runaways or aided 
and harbored them were subject to harsh punishments. The commis- 
sioners who were to be appointed to oversee the operation of the law 
received a higher fee if they approved the return of an accused runaway 
than if they declined to do so. 

Clearly, the act upheld the interest of Southern slaveowners and 
posed a severe threat to the security of free blacks everywhere. Those 
who lacked free papers could be seized and reenslaved, and even those 
who possessed them were at risk as well. Free blacks knew only too 
well that the law was never on their side; it never operated as a 
guardian and protector of their rights. Consequently, in the aftermath of 
the law, an estimated 20,000 free blacks fled to Canada in search of a 
sanctuary. Their flight was a telling commentary on the black person’s 
plight in America, on the unfriendliness of the system in which they 
lived and the unpalatable choices it forced them to make. 

Most free blacks did not flee, however. Many joined sympathetic 
whites in denouncing the law and they vowed resistance to it. William 
Still believed that blacks had a "duty to stay here and fight it out." Oth- 
ers concluded that flight would only "embolden our oppressors to renew 
eflbrts to pass those hellish black laws." Blacks in Syracuse pledged to 
defend themselves with "daggers in our pockets:’3~ Groups of persons 
armed themselves for collective defense. Taking note of the fear that the 
law generated and the dislocation in black lives that it created, Frederick 

Douglass’ Paper lamented in 1851, "The night is a dark and stormy one. 
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We have lost some olr our strong men.-Ward has been driven into exile; 
Loguen has been hunted from our shores; Brown, Garnet and Crum- 
mell, men who were our pride and hope, we have heard signified their 
unwillingness to return again to their National field of labors in this 
country. Bibb has chosen Canada as his field of labor-and the eloquent 
Remond is comparatively silent:’~s 

In an effort to sabotage the enforcement of the law, blacks as well as 
whites rescued some of those who were taken up. An increasingly angry 
Frederick Douglass was certain that "The only way to make the Fugitive 
Slave Law a dead letter [is] to make half a dozen or more dead kidnap- 
pers:’39 William Garrison expressed the view that if the "Revolutionary 

fathers were justified in wading through blood to freedom and indepen- 
dence, then every fugitive slave is justified in arming himself for protec- 
tion and defence,-in taking the life of every marshal, commissioner, or 

other person who attempts to reduce him to bondage... :,40 
Under the circumstances, the slave catchers met with a good deal 

of opposition in the discharge of their duties. Ordinary citizens were 
particularly outraged when runaways who had lived in freedom for 
many years were seized. One woman in Philadelphia who was arrested 
had escaped from Maryland twenty-two years earlier and an Indiana 
man was recaptured after nineteen years. Others such as William and 
Ellen Craft eluded the authorities and fled to England. President Fill- 
more denounced the Bostonians who helped the Crafts in their escape 
and offered federal help to their owners in their efforts to reclaim their 
property. Bostonians were particularly aggressive in rescuing runaways 
who were apprehended. When in 1851 a number of black men rescued 
Shadrach Minkins, an escaped Virginia slave, Fillmore demanded the 
prosecution of all "aiders and abettors of this flagitious offense:’ Henry 
Clay, the prominent Southern politician and would-be president was so 
outraged by the incident that he wanted to know "whether we shall 
have a government of white men or black men in the cities of this 
country.’’41 

Perhaps the most celebrated case of direct resistance to the law 
occurred in September 1851 at Christiana, a town in Pennsylvania. Two 
escaped slaves from Maryland had been provided sanctuary by a black 
resident of Christiana. When the slaveowner, accompanied by the 
authorities and his friends, attempted to seize the escapees, they 
encountered strong resistance from some well-armed black men. By the 

time the mele~ ended, the slaveowner had lost his life and the blacks 
had fled. An angry Fillmore dispatched the marines to assist the local 
authorities in restoring order and rounding up the participants in the 
affair. Enraged whites pursued blacks indiscriminately and they were 
"hunted like partridges upon the mountains," according to one contem- 
porary observer.42 Another person who was on the scene reported: 
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I was in the Red Lion Hotel; there were a number of United States 
Marines; 1 asked one what they were doing here; he said, "We are going 
to arrest every nigger and d--d abolitionist...." I walked away. Sure 
enough they scoured the country for miles around, arresting every col- 
ored man, boy and girl they could find.*~ 

Ultimately, thirty-six blacks and five whites stood accused for their 
alleged involvement in the affair. The three most prominent leaders of 
the blacks-William Parker, Alexander Pinckney, Abraham Johnson-had 
escaped to Canada. 

The Christiana "riot," as it came to be called, produced an angry 
reaction~ w-White~ aria Northerners as~ell. In North Car- 
olina, the Raleigh Standard threatened that "if the accused were not 
punished... WE LEAVE YOU! Before God and man.., if you fail in 
this simple act of justice, THE BONDS WILL BE DISSOLVED:’ A 
Rochester, New York, newspaper was particularly strident: 

Let the negroes buy as many revolvers as they please; but they may 
rest assured that the first one that is used by them against our citi- 

zens will be the signal for the extermination of the whole negro race 
from our midst. If they wish to provoke a war of the races, by re- 

enacting the bloody scenes of Christiana, they will find our civil and 

military authorities, and our citizens at large, prepared to defend 
themselves, and to put down their murderous assaults, with an 
avenging arm that will carry retribution justice home to such vile 
traitors and assassins. If the issue is to be forced upon us, to decide 

whether the white races are to maintain their rights and their posi- 

tion, or whether negro mob law is to govern and ride rampant over 

our laws, constitution and liberties-let it be known at once, that our 
people may be prepared for the emergency:** 

Many Northern whites did not embrace such rhetoric, however. 
White abolitionists used the event to denounce slavery, and some news- 
papers urged a sympathetic understanding of the circumstances that 
provoked the riot. Although black abolitionists were fearful of reprisals 
against blacks ever3rwhere, some defended the behavior of their 
brethren at Christiana. Frederick Douglass, James McCune Smith, and 
Charles W. Ray, among others, publicly expressed their support. Dou- 
glass contended: 

. . . the only way to meet the man-bunter successfully, is with cold 
steel and the nerwe to use it. The wretch who engages in such a busi- 
ness is impervious to every consideration of truth, love and mercy, and 
nothing short of putting him in bodily danger can deter him. The col- 
ored people must defend their rights, if they would have their rights 
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respected. To shape their muscles for the fetters, and to adjust their 
wrists for the handcuffs at the bidding of the slaveholder, is an example 
of non-resistance, quite as radical as any class of men in the country 
could wish, and while it might excite the sympathy of a few, it could not 
fail to bring down upon the whole race to which they belong, the scorn 

and contempt of every brave man. I have but one lesson for my people 
in the present trying hour; it is this: Count your lives utterly worthless, 
unless coupled with the inestimable blessing of liberty45 

Endeavoring to underscore the seriousness of the riot, the govern- 
ment charged those who were arrested with treason. The grand jury 
that heard the charges indicted thirty-six blacks and rive whites. Even- 
tually, the government abandoned the case after the first defendant-a 
white man-was found not guilty. This unexpected development was the 
direct consequence of the popular ridicule that the trial had generated 
in the North. Abolitionists and their friends poked fun at a frightened 
government that had overreacted and brought palpably unjust charges 
against the defendants. Deeply embarrassed and unwilling to further 
the abolitionists’ interests by this obvious blunder, the federal authori- 
ties relented. 

Incidents such as the one at Christiana continued to inflame ten- 
sions between the North and the South. White Southerners reacted 
angrily to the widespread resistance to the fugitive slave law, and many 
of their leaders doubted whether they should continue to remain in the 
Union. Only a small number of escapees were ever returned to their 
owners, a fact that added to the resentment in the South. By 1860 only 
552 persons had been reenslaved. Yet, it should be added, almost all of 
the suspects who were taken up lost their freedom. Only eleven avoided 
the fate of reenslavement during the 1850s. 

With the passage of the fugitive slave act and the insecurity it gen- 
erated, emigration, as we have seen, became increasingly attractive as 
an option to many blacks. When the Supreme Court rendered the Dred 
Scott decision in 1857, the tension heightened, and many more were fur- 
ther disposed to abandon their native land. Two years later, the white 
abolitionist John Brown led a small military assault on the federal 
armory at Harpers Ferry, Virginia, and brought the nation closer to the 
breaking point. 

An uncompromising opponent of slavery, Brown had fought against 
the adoption of slavery in Kansas in the mid-1850s. Eventually, he con- 
ceived of a plan to invade the South, overrun the armory at Harpers 
Ferry and distribute the weapons to the slaves. The ensuing conflagra- 
gion would end in the liberation of the slaves through their own efforts. 
Brown failed to obtain the support of many sympathizers; most doubted 
that the plan stood any realistic chance of success. Undaunted, Brown 
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proceeded with his plans, and he and his twenty-one committed sup- 
porters, including five blacks, began their ill-fated assault on the armory 

on October 16, 1859. 
The response by the militia was swift and effective. Brown lost ten 

men in the conflict, and he and the others were arrested and charged 
with treason. During the trial, the intrepid abolitionist delivered a pas- 
sionate speech in his own defense. In this extraordinary address, Brown 
maintained: 

Had I interfered in behalf of the rich, the powerful, the intelligent, the 
so-called great.., or any of that class.., it would have been all right; 

and every man in this court would have deemed it an act worthy of 
reward rather than punishment!46 

The court remained unmoved, and Brown was sentenced to death. 
A number of black women in Brooklyn praised Brown as "a Saviour 
commissioned to redeem us, the American people, from the great 
National Sin of Slavery.’’47 VVhile many prominent Northerners extolled 
Brown for the nobility of his actions, white Southerners and Northern 
conservatives denounced him with unrestrained ferocity. Most South- 
erners blamed Northerners, particularly the abolitionists, for what had 
happened. Several newspapers wondered if the Union could survive the 
assault. Others launched a more aggressive defense of their peculiar 
institution. "We regard every man who does not boldly declare that he 
believes African slavery to be a social, moral, and political blessing an 
enemy to the institutions of the South," proclaimed a newspaper pub- 
lished in Atlanta.4s 

As the 1850s drew to a close, the nation stumbled awkwardly from 
crisis to crisis. Blacks were marginalized in many of the quarrels that 
divided whites, but it was their fate that constituted the core of the dis- 
putes. The abolitionists as a group had helped keep the issue of slavery 
at the forefront of the nation’s debates, but they had not achieved their 
objective. They, and the Northern politicians who shared an antipathy to 
slavery, kept the South on the defensive. Yet the abolitionists did not 
cause the war that would eventually bring them success. They pricked 
the nation’s conscience relentlessly and vigorously, but the roots of the 
war resided in the institution itself and the increasingly irreconcilable 
differences between the sections over its expansion and place in the 
land of the flee. Black abolitionists, in particular, appealed to the nation 
to cleanse itself of the horror of slavery and to create an egalitarian soci- 
ety. Comparatively few in number, they conducted a courageous cam- 
paign, but one that suffered internal stresses and strains. In the process, 
free blacks created many institutions to aid in their struggle. These 
institutions would survive long after slavery disappeared and met a 
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wide range of needs. In the course of the long and wearying struggle, 
blacks proved unyielding against overwhelming odds. That was success 
enough, although it was not the one they sought. 

Notes 

1. Jane H. Pease and William H. Pease, "Ends, Means, and Attitudes: Black White Conflict 

in the Antislavery Movement," Civil War l~Iisto~y, xviii (June 1972), 121. 

2. David Brion Davis, "The Emergence of Immediatism in British and American Anti- 

slavery Thought," Mississippi Valley Historical Review, XLIX (1962), 211; Roger Burns, 

ed., Am I Not a Man and a Brother: The Anti Slaver)" Crusade of Revolutionary rimer- 

ica 1688-1788 (New York: Chelsea House Publishers, 1977), 103. 
3. ibid., 218. 

4. Benjamin Quarles, Black Abolitionists (New York: Oxford, 1969), 

5. Louis Filler, The Crusade/lgaiast Slavery, 1830-1860 (New York: Harper & Row, 1960), 

57. 

6. Shirley Yee, Black Women Abolitionists: A Study in Activism, 1828-1860 (Knoxville: 

University of Tennessee Press, 1992), 8. 

7. Ibid., 55-59. 

8. Julie Winch, "’You Have Talents-Only Cultivate Them’: Female Literary Societies and 
the Abolitionist Crusade," in Jean Fagan Yellin and John C. Van Home, eds., The Abo- 

litionist Sisterhood: 14/bmen’s Political Culture in Antebellum America (Ithaca: Cornel] 
University- Press, 1994), 110. 

9. Ibid., 104. 
10. C. Peter Ripley, ed., Witness for Freedom: African-American Voices on Race, Slavery, 

and Emancipation (Chapel Hill: University of North Carolina Press, 1993), 103. 

11. Charles W. Akers, "’Our Modern Egyptians’: Phillis Wheafley and the Whig Campaign 

against Slavery in Revolutionary Boston," Journal of Negro History, LX:3 (1975), 

406-407. 

12. See Nell Irvin Painter, "Difference, Slavery, and Memory: Sojourner Truth in Feminist 

Abolitionism," in Yellin and Van Horne, The Abolitionist Sisterhood, 141. See also 
Painter’s fine biography, Sojourner Truth:/1 L~fe, a Symbol (New York: Norton, 1996). 

15. Jane H. Pease and William H. Pease, They Who Would Be Free: Blacks Search for Free- 

dora, 1830-1861 (Urbana: University of Illinois Press, 1990), 11. 

14. Filler, The Crusade Against Slaver); 25. 
15. C. Loveland, "Evangelicalism and ’Immediate Emancipation’ in American Antislavery 

ThoughL" Journal of Southern History, 25 (1966), 172. 
16. For a discussion of this issue, see Pease and Pease, They Who Would Be T~’ee, 5-16; 

68-93. 

17. Larry Gara, "The Professional Fugitive in the Abolition Movement," Wisconsin ~Vlaga- 

zinc of History, xlviii (1965), 196. 

18. The preceding account of Douglass’ life draws on Douglass, My L~e and My Bondage, 

and on William S. McFeeley, Frederick Douglass (New York: Norton, 1991). 

19. Logan and Winston, Dictionary of American Negro Biography, 44. 

20. Howard Jones, Mutiny on the Amistad: The Sign of a Slave Revolt and its Impact on 

American/lbolition, Law, and Diplomacy (New York: Oxford, 1987), 190. 

21. Jacobs, Incidents in the L~fe of a Slave Girl, xiii. 

22. R. J. M. Blackett, Building an Antislavery !¢f~ll: Black Americans in the Atlantic Aboli- 

tionist Movement, 1830-1860 (Baton Rouge: Louisiana State University- Press, 1985), 

26. 

23. Ibid., 6. 



Black Abolitionists    285 

24. Ibid., 107. 

25. Walker, David Walker’s !lppeal, 89. 

26. Carleton Mabee, Black Freedom: The Nonviolent ~4bolilionists from 1830 Through the 

Civil War (New York: Macmillan, 1970), 57. 

27. Ibid., 277. 

28. Joel Schor, Henry ttighland Garnet:/1 Voice of Black Radicalism in the Nineteenth Cen- 

tury 0Nestport, CT: Greenwood Press, 19773, 55. 

29. Ibid., 59-60. 

30. Ibid., 81. 

31. Quarles, Black ,’lbolitionists, 225. 

32. Mabee, Black £)’eedom, 65. 

33. Edward Countr3oman, ~lmer~cans: A Collision of Histories (New York: Hill and Wang, 

19963, 184. 

34. Pe.ase and Pease, "Ends, Means, and Attitudes", 123. 

35. Ibid., 124. 

36. Gerald Sorin, ilbolitionism: ~1 New Perspective (New York: Praeger, 1972), 108. 
37. Ripley, Black ~lbolitionist Papers, iii, 56. 

38. Litwack, North of Slaveo; 249. 

39. McPherson, Battle Cry of Freedom, 84. 

40. Jane fI. Pease and William H. Pease, "Confrontation and Abolition in the 1850s," Jour- 

nal of /lmerican Histoo; 58 (1972), 929. 
41. McPherson, Battle Cry of Freedom, 82-83. 

42. Jonathan Katz, Resistance at Christiana (New York: Thomas Y. Crowell Co., 1974), 123. 

43. ]bid., 125. 

44. Ibid., 138-139. 

45. Ibid., 153. 
46. Elbert Smith, The Death of Slavery: The United States, 1857-1865 (Chicago: University 

of Chicago Press, 19673, 158. 

47. Sweet, Black Images of /lmerica, 154. 

48. McPherson, Battle Cry of Freedom, 212. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, August 2, 2010 1:57 PM 

su~ime@companioncamp.net 

Re: Precious Essay 

Precious as a Horror Fihn.doc 
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On Tue, 01 Jun 2010 13:18:24 -0400, Susanne Carter 

<su sanne@companioncamp.net> wrote: 

Charlene, 

Here’s no 1. 

Susanne 

regester@email.unc.edu wrote: 

>> Dear Susanne: Please edit the following comments that I made at a 

>> recent conference These materials are needed for their write-up 

>> regarding the conference. ’]2aanks much [’or your assistance and please 

>> let me know that you have received this material. Sincerely, Charlene 

>> Regester Quoting Susanne Carter <susanne@companioncamp.net>: 

>> 

>>> Hi Charlene, 

>>> tlere’s an invoice for the editing work I’ve done for you over the 

>>> past few months Thanks. 

>>> Susarme Carter 

>>> Companion Camp, LLC 

>>> 3408 Castle Rock Farm Road 

>>> Pit~sboro, NC 27312 

>>> 919 -545 -CAh/rP (919-545 -2267) 

>>> susanne@companioncamp.net 

>>> waYw. c omp anioncamp.net 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, Angust 3, 2010 12:46 PM 

ttenderson, Mae G <hendersm@email.unc.edn> 

Baker Critial Reader Introdnction Longer Version 

Baker Cfitica] ReaderIntroductionLonger Version.doc 
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and keep in mind that I will be gone from August 8-17. Also, I did not 
substantially revise the summations of the essays because I would like 
to wait to meet with you to see how we want to ~ntegrate this material 
~nto the introduction. Sincerely, Charlene Regester 
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Dear Lindsay: Thanks for preparing me for the intel-,ziew and assisting 
me in the process. Hope it went well for your station. Sincerely, 
Charlene Regester Quoting Lindsay THO\IAS <lthomas@mail.wuaacfm unc edu>: 

Hi Charlene, 

Thank you so much for chatting ~vith me this morinng. We are looking 
forward to having you as a guest on "The State of Things" tomorrow, 
August 4th at 12 pm EST Attached below are directions to our station 
in downtown Durham as well as instructions for parking. ]1"possible, 
please amve at our studios no later than 11:45 am so that you can 
complete a soundcheck with our engineer prior to the start of the show 
at noon Your interview will be featured live from approximately 
12:20-12:40 p.m witho ur host, Frank Stasio. To get a feel for the ~vay 
our show works, here is a link to the segment we did on the life and 
legacy of Ethel Waters: 
http ://wunc or~/tsot/archiveisot0408b 10 mp3/view. More archives 
can be found at www.stateofthings org. Please call me at (919) 445-9167 
or e-mail me an?- time if you have questions about tomorrow’s show 
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From Raleigh and other points South and East: 
* From 1 ~40, take the Durham Freeway (147) north towards Durham 
* Approaching downtown Durham, take the RoxboroiMangum St F.xit. 
* The exit ramp merges into Jackie Robinson Drive. Continue 

straight. 
* After passing the third stoplight, entrance to Parking Deck #1 ~s 

on your right 

From tlillsborough and points West. 
* Take 1-85 east and bear right onto the Durham Freeway (147) 

south. 
* Approaching downtown I)urham, take the Chapel tli[l St Exit #13. 
* At the end o17 the ramp, turn left at stoplight onto Chapel Hill 

Street. 
* Pass through 2 more stoplights, and then turn right onto Willard 

St 
* At’ter Willard Street curves let’t, entrance to Parking Deck 111 is 

on your [eft. 

[~’rom (Napel Hill: 
* Tak e Durham/Chape[ Hill Boulevard (business 15-501 ) into Durham. 

Don?t take the bypass 
* Upon reaching the end of Durham/Chapel Hill Boulevard, turn left 

at the stoplight onto University Drive. 
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Blackwell St. 
* After going under underpass, irrm~ediately turn left onto Jackie 

Robinson Drive/Willard St. Entrance to Parking Deck #1 is on your 
right. 

Getting frora Parking Deck #1 (South Deck at comer of Willard and 
Black,veil) to North Carolina I~lblic Radio - 

* Walk out the northeast corner of parking deck, that is, the 
opposite end from where you drove in (stair and elevator), taking you 
into the courtyard. 

* North Carolina Public Radio - WUNC is in the Washington Building, 
which is on the left (west) side of the courtyard, just before the water 
tower. Bay #6 

* Parking is also availalqe along Blackwell Street; use the 
entrance to the Reed Building, Cuban Revolution Restaurant & Bar entrace 
and take the elevator to Level 1. Walk straight out quad door to 
courtyard. Turn right and proceed to bridge. Cross bridge, turn left and 
proceed to bay #6, second set of doors on right. 

Lindsay Foster Thomas 
haterim Managing Editor 
"The State of Things" 
WUNC-F\{, Nolth Carolina Public Radio 
324 Blackwell St., Sinte 600 
Durham, NC 27701 
(919) 445-9167 office 
Listen online @ w~,;v.stateofthings.org 
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The Triangle African American History Colloquium is calling for papers, presentations, 

roundtable discussions, or workshops from faculty and graduate students related to African 

American history and culture, to be included in our monthly meeting schedule (presentations 

on Afro-Latmo, Afro-Caribbean, etc are also welcome). Meetings will be held on campus and 

other academic locations around the Triangle, between August 2010 and April 2011. 

Proposals should be brief and to the point - approximately 50 to 150 words. Past topics have 

included twentieth century politics, Caribbean slave societies, northern black abolitionists, 

women and violence, labor activists, etc. 

Deadline: The deadline for proposals is Monday, August 16th. Respond via email to 

..r....h....f..e....r.g..u....s....@.....e.~...n..1~.a...i..~.~:...u..~!.Lc...:.~...d31. wi th your name, institution, brief proposal, and the names and 

institutions of co-presenters. 

The Triangle African American History Colloquium (TAAHC) is a student-based organization 

at the University of North Carolina at Chapel Hill which was founded in January 2005 for the 

purpose of bringing together students, staff, and faculty who have an interest in African 

American history and culture. The group emerged from a shared desire to draw attention to 

research and resources related to black history. Our objectives are fourfold: to link 

undergraduate and graduate students and faculty across disciplines who share common 

research interests related to black history and culture; to build reciprocal working networks 

among students and faculty at UNC and our colleagues on campuses across the Triangle; to 

raise awareness regarding existing resources on campus and in the larger community related to 

African American history; and to raise the profile of African American history as a field of study 

at UNC and other area institutions. 
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Re: Possible Conference at UNC 

Dear MAIN: Thanks for the info. I will keep you posted. Sincerely, 
Charlene Regester Quoting "Dalton, Mar3,- M." <dalton@wfu.edu>: 

> Hi, Charlene. 

> I hope you have a safe and not too cumbersome trip back to North 
> Carolina! Traveling has become so much more hectic alrd uncomfortable 
> than it used to be. Oh, ~vell... 

> I thought I’d send you some il~’ormation about two films made by my new 
> colleagues, previously of the Universi~¢ of Florida and now- of Wake 
> Forest 

> ’]’he first, Negroes With Guns: Rob Williams and Black Power ( 
> http:i/www.iou ufl.eduidocumentary/ne~rneswith~uns/), was shown as part 
> of the Independent Lens series. ’]’his film also has a good North 
> Carolina connection since Rob Williams hved in the state near Charlotte 
> when he became an activist 

> ’]’he second is called Freedom Never Dies: The Legacy of Harry T. Moore, 
> and you can learn more about it at 
> http://www.iou.ufl.edu/documentaryiindex php’?id 20 

> Let me know if you have questions or if I can be of assistance! 

> Take care, 

> Mary 

> Mary M. Dalton 

> Co-Director, Docmnentary" FiNa Program 

> Emaih dalton@wfu.edu 
> 

> Tel: 336.758.6120 
> 
> www.wfu, edu/documentaty 
> 
> www.wfu.edu/~dalton 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, August 16, 2010 5:02 PM 

ttenderson, Mae G <hendersm@email.unc.edu> 

Fwd: Re: Artcicle Baker Reader 

..... Forwarded message from regester@email unc.edu ..... 
Date: Mort, 16 Aug 2010 15:12:22 -0400 
From: regester@email.unc.edu 

Reply-To: regester@email uric edu 
Subject: Re: Artcicle Baker Reader 

To: Carole Maccotta <maccotta@email.unc.edu> 

Dear Carole: You have plenty’ of time so don’t worW about a deadline. 
We are still working on the introduction so don’t rush or worry. Thanks 
for the update. Sincerely, Charlene Regester Quoting Carole Maccotta 

<maccotta@email unc.edu>: 

Dear Charlene, 

I hope you had a great and producuve summer and that you are ready for the 
new semester ahead I have meant to contact you earlier but ! am on a two 
days dissertation deadline and I have been totally swamped 

I was finally able to collect all the pages of the book "Josephine Baker 
vue par [a presse francaise", but only after a very long process due to 
copyrights issues, and therefore late in the summer. I have started working 
on it, but could not continue with my work due to the new dissertation 
deadline. I definitely need more time to complete my article, which I was 
only able to start working on.If you decided to go ahead and submit it for 
publication without my article, I would totally understand, even though I 
would also be very disappointed to not be part of this great project How 
~s it coming along on your side? 

Thank you so much for your patience. 

Best Regards, 

Carole 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, August 17, 2010 10:40 AM 

reservesueading@unc.edu 

Fwd: Re: CCO AFAM 101: E-reserves 

Bregdng tl~e Chains.pdf; Let My People Go.pdf 

Please note that on-line class adminstrator has indicated that my AFAM 
101 (On-line) ~vill need to have the following readings added to the 
e-reserves for this class. If possible, please add the readings 
attached as PDF files for this purpose. These readings are required for 
the Fall. Also, she indicated that a reading from John Blassingame’s 
Slave Community has not been added I will attempt to for~vard this 
reading in a separate email message. Thanks for your assistance. 
Sincerely, Charlene Regester 

..... Forwarded message from jessa@unc.edu ..... 
Date: Mon, 16 Aug 2010 15:30:24 -0400 
From: Jessa Bliss <jessa@unc.edu> 

Reply-To: Jessa Bliss ~iessa@unc.edu> 
Subject: Re: CCO AFAM 101: E-reserves 

To: regester@email unc.edu 

Hi Charlene, 

Actually, "Let [\/~y People Go" and "Breaking the Chains" are currently 
PDFs, but they should probably be moved to e-reserves for copyright 
purposes. It looks like the documents were photocopied and made into 
PDFs. I’ve attached the articles to this e-mail in case you don’t have 
copies alrea@ (to send to e-reserves). 

~breserves probably received your request to add the Slave Community 
article, but it ~s not yet posted, so I would recommend checking up 
with them. 

Please let me know if you have further questions! 

Jessa 

On 8/16/2010 3:17 
> Dear Jessa: I assume that "Let My People Go" and "Breaking the 
> Chains" are website sources. We tried to eliminate most of these 
> because wcbsites are frequently changing. As for the Slave Cormnunit~- 
> Chapter 4 - I thought I had that added to e reser~,~es at the 
> undergrad libra~. If not, I can add tomorrow. Thanks nmch. 

> Sincerely, Charlene Regester Quoting Jessa Bliss <jessa@unc.edu>: 
> 

>> Hi Charlene, 
>> 

>> I’m in the process of double-checking e-reserves for the upcoming 
>> fall courses, and there were a few articles for AFAM 101 that I 
>> noticed were not there. 
>> 

>> * Blassingame, Chapter 4: "The Slave Family," in The Slave Cormnunity 
>> (e-reserves) 
>> *Kelley ed., excerpts from "Let My People Go" and "Breaking the 
>> Chains" in/To Make Our World Anew/ 
>> 

>> The Blassingame "Runaways and Rebels" reading is up on e-reserves 
>> (for Lesson 11), but I do not see the Blassingame reading for Lesson 
>> 9 (listed above). We’re cm~ently using PDF placeholders for the 
>> Kelley readings, but we should get these on e-reserves for copyright 
>> purposes I wasn’t sure if you’ve submitted these readings yet to 
>> the e-reserves staff; so you can ignore this if they’re in the 
>> process of adding them! Again, the test site is located at 
>>http://fridaycenter.uncedu/ test/afaml 01 test/index html 
>> 

>> Thanks so much! 
>> 

>> Jessa 
>> 

>> Jessa Bliss 
>> Instructional Designer 
>> The Friday Center for Continuing Education 
>> Universi~ of North Carolina at Chapel Hill 
>> 100 Friday Center Drive, CB #1020 
>> Chapel Hill, NC 27599 

>> Ph: 9199627974 
>> jessa@unc.edu 
>> ~v,aav. fridayc enter.unc, edu 



> 

> 

> 

Jessa Bliss 
Instructional Designer 
The Friday (;enter for Continuing Education 
Universi~ of North Carolina at Chapel Hill 
100 Friday Center Drive, CB #1020 
Chapel Hill, NC 27599 

Ph: 919.962.7974 
jessa@unc.edu 
www.fridaycenter .unc. edu 

..... End forwarded message ..... 
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every living man." The Negro man, he declared, is "entitled to all the natural rights 

... in the Declaration of Independence" and had the right also to "put into his 

mouth the bread that his own hands have earned." At another point, though, 

Lincoln spoke words that were more in line with most of his generation. He 

claimed that he was against "the social and political equ~ility of the white and black 

races," that he did not "favor making voters or jurors of negroes, nor of qualifying 

them to hold office, nor to intermarry with white people:’ Since, he said, there was 

a"physical difference between the white and black races which.., will for ever for- 

bid the two races living together on terms of social and political equality;’ Lincoln 

went on record as favoring whites over blacks. "There must be," he said during his 

campaign for the Senate in 1858, "the position of superior and inferior, and I as 

much as any other man am’in favor of having the superior position assigned to the 

white race." 

Expressions such as these inspired increasing despair. To Southerners, Abraham 

Lincoln was the devil incarnate, ready and willing to snatch their slaves from them 

at whatever cost. Upon his election to the Presidency, legislatures of states in the 

South seceded from the United States by declaring that the states were no longer 

part of the Union. First, South Carolina seceded on December 20, 1864, followed 

by Mississippi, Florida, Alabama, Georgia, Louisiana, Texas, Virginia, North Caro- 

lina, Arkansas, and Tennessee, These eleven states joil}ed together to form the 
Confederate States of America. They elected their own President, Jefferson Davis, 

and after initial debate established a capital in Richmond, Virginia. 

Like Douglass, blacks wanted "the complete and universal abolitior~ of the whole 

slave system;’ as well as equal suffrage and other rights for free blacks. In early 1861 

Lincoln was still promising not to touch slavery where it was and not to repeal the 

Fugitive Slave Law. Small wonder then that African Americans hardly celebrated 

his inauguration. 

The firing on Fort Sumter, South Carolina, on April 12, 1861 did, however, bring 

celebration. These first shots of the Civil War stirred real hope that slavery would 

soon end. It all happened so suddenly, soon after the officer in charge of the fort, 

Major Robert Anderson, informed Lincoln that he needed men, arms, and supplies 

to maintain the federal presence in Charleston harbor. Lincoln’s dilemma was 

obvious. If he did nothing, he would appear weak and Sumter would fall to the 

Confederacy, as had other federal forts, custom houses, and post offices. On the 

other hand, if he sent forces this would no doubt be taken by the Confederacy as 

an act of war. Lincoln’s choice--to send supplies but no troops or arms--shifted 

the burden of war to the Confederacy, which itself stood to lose credibility as a sov- 

ereign nation if it allowed Lincoln to maintain the fort within its borders. It was 

hardly their intention, but the shots Confederate generals fired on the ships sent to 

resupply Anderson were shots that put slavery on the road to extinction. 

CHAPTER 5 

Breaking 
1860-1880 

the Chains 

Noralee Frankel 

n 1898, years after the Civil War, Alfred Thomas, an African American soldier 

in the Union army, explained his derision to enlist. He was a slave in Missis- 

sippi when he first encountered the Yankees. After the Union soldiers rescued 

from the plantation where Thomas lived, he and his companions became 
y should escape slavery themselves by going with the Union sol- 

. As he recalled, "Well we l~ad been hearing the guns at Natchez and all over 

country and everybody was scared and kept hearing people say the negroes 
be free and we heard of colored people running off to the Yankees... ?’ 

Thomas was one of 180,000 African Americans who served in the Union 

during the Civil War. There were also some 29,000 African Americans who 

in the Union navy. African Americans participated in fifty-two military 

and 37,000 died. 

As the United States became increasingly polarized over slavery in the 1850s, the 

and South became suspicious of each other’s political power. Slavery was 
fight over states’ rights--the doctrine that all rights not reserved to the 

government by the U.S. Constitution are granted to the states. Disputes 

the supporters of slavery and the proponents of free labor were responsi- 

for many of the political, economic, cultural, and ideological differences that 

the country during the war. 

After Fort Sumter surrendered to the Confederacy on April 14, 1861, the 

states proceeded to organize an army under the leadership of Robert E. 

A West Point graduate and trained officer, Lee had turned down President 
offer to comrnand the Union troops. Failing to obtain Lee, Lincoln 

ge McClellan general of the Union forces. But Lincoln grew frustrated 
McClellan’s cautiousness and failure to pursue the enemy. He replaced 

with a succession of generals to head the Union forces but found them 
unsatisfactory, Lincoln finally selected General Ulysses S. Grant to head the 

forces because he had proved to be an aggressive, tenacious fighter. Grant’s 
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228 To Make Our World Anew 

fearlessness ultimately resulted in far greater casualties than w6uld have occurred 

under McClellan, but under Grant’s leadership the Union army won the war. 

For the first two years of the war, Lincoln justified the fighting only as necessary 

to save the United States from becoming two separate countries. Not wanting to 

antagonize the border states like Kentucky and Missouri, which were slave states 

that had stayed in the Union, Lincoln refused to deal with the slave issue in any sys- 

tematic manner. As the war progressed, however, African Americans and white 

abolitionists pushed Lincoln to change his mind and add the elimination of slav- 

ery to the reasons the Union was fighting the Civil War. 

Free African Americans as well as slaves were convinced much earlier than 

Lincoln that a Northern victory would end slavery, even though the stated purpose 

of the war was to save the Union. As Frederick Douglass explained, "The American 

people and the Government at Washington may refuse to recognize it for a time 

but the ’inexorable logic of events’ will force it upon them in the end; that the war 

now being waged in this land is a war for and against slavery." One African 

American complained, "Our union friends says the[y] are not fighting to free the 

negroes.., we are fighting for the union.., very well let the white fight for what 

the[y] want and we negroes fight for what we want.., liberty must take the day." 

During the war, some slaves remained on the plantation while others, often 

seeking liberty, escaped to the Union lines. Some planters fled to Texas and other 

states to keep their slaves away from the Union army. These flights made slave 

escapes almost impossible. When the soldiers were nearby, male slaves could escape 

but elderly slaves and women with small children often found it difficult to run to 

Union lines. As slaves fled, the work of those who remained on the plantation 

expanded. As one man recalled, during the war, slave owners made slave children 

"do a man’s work." 

Raids on a plantation by soldiers--of both armies--increased the difficulty of 

the slaves’ work. Soldiers also raided the slaves’ quarters, taking their few posses- 

sions. Deprivations caused by the war affected both the Southern whites and the 

African Americans on plantations. 

Harsh treatment by Union soldiers made some slaves wary of them. Moreover, 

if slaves helped the Northern soldiers, they could be punished by their masters 

once the soldiers left. Some slaves therefore failed to cooperate, to protect them- 

selves. Once when a Union soldier confronted a slave woman and demanded to 

know where the silverware was hidden, she told him that her owners were too 

cheap to buy anything that nice. (She had earlier helped bury the silver near the 

very spot where she was speaking to the soldier.) However, many other slaves did 

not protect their masters’ property from soldiers. 

The taking of food by Union soldiers and their destruction of plantation prop- 

erty confused some slaves, especialJy children. They developed an ambivalence 

toward the Union soldiers, unable to decide if the Yankees were their liberators or 

merely new enslavers. Even before having contact with them, slave children were 
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,osed to be afraid of Yankee soldiers because they had heard Southern whites 

. to them as devils and monsters. Some slave children interpreted these words 

,. Mollie Williams later recalled, "Us all thought de Yankees was some kin’ of 

an’ we was skeered to death of ’era." 

Fear of the Union soldiers did not mean, however, that the slaves who remained 

the plantations supported slavery or continued to work and act as they had 
slavery. The Civil War and the general turmoil it brought destroyed the cus- 

white authority on most plantations and small farms. As a result, slaves 

refused to do certain kinds of work and argued over matters of discipline and 

management of the plantation. Even before emancipation, they began to assert 

rights as freed people. Before the close of the war, one slave owner greeted one 

his workers with "Howdy, Uncle," but the slave responded with a demand for 
~er respect: "Call me MisterY On a minority of plantations, the freed slaves 

violent, burning property and looting from their previous owners. Because 

the war, some owners simply abandoned their plantations. The slaves who 

i behind divided the land and property among themselves. They planted food 

~s and sometimes cotton to sell. 
Other slaves left their plantations to escape slavery. In the South, all through the 

thousands of slaves freed themselves by running to the Union lines. As one 
r chaplain described it, "Blacks illustrated what the history of the world has 

seen--a slave population ... leaving its bondage of centuries.., individual- 

or in families .... Their comings were like the arrivals of cities." Leaving one’s 

to seek freedom behind the Yankee lines was difficult, both emotionally and 

When his father escaped, Levi McLaurin’s son recalled, "I was present 

and I told him goodbye. He said he would be back after .us all." The 

"saw men put dogs on his tracks and heard dogs running after my father." 

male slave joined McLaurin but turned back after three miles "because I 

[ not leave my family." 

If freed people running toward the Union lines were caught by their masters, 

¢ were whipped or even kiIled. One newly freed man, lohn Boston, escaped to 

regiment from Brooklyn that was stationed in Virginia. Missing his still-enslaved 
he wrote her: "My Dear wife It is with grate joy I take this time to let you know 

I am[.] i am now in Safety in the 14th Regiment of Brooklyn[.] this Day i 

Adress you thank god as a free man[.] I had a little trouble in giting away." He 

"I trust the time Will Come When We Shal meet again[.] And if We dont 

on earth We will Meet in heaven:’ 
As the war progressed, more women, particularly if they did not have small 

accompanied the men. Former slave woman Maggie Dixon recalled that 

Union cavalry came past our plantation, toId us to quit work, and fol- 

we were all too glad to do so." Slaves were especially eager to leave the 
the food supplies there. 

At the beginning of the war, the federal government had no policy regarding the 
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In this cartoon, slaves abandon their master and run to Fort Monroe. General Benjamin Butler, who was in 

command of that Virginia fort, had declared such runaways "contraband" and had allowed them to stay 

with the Union forces. 

treatment of escaping slaves. However, the sheer number of fleeing Slaves soon 

pushed Congress and the Union army into forming a plan to deal with the slaves’ 

aspirations for freedom. As soon as the Union army approached, slaves from 

neighboring plantations ran to its lines, hoping for their freedom. But to the slaves’ 

disappointment, Northern soldiers in the early part of the war returned runaway 

slaves to their masters. Not all the Yankee generals agreed with this policy. In May 

1861, General Benjamin Butler, stationed in Virginia, declared the runaway slaves 

"contraband," or property taken during war, and allowed them to stay with the 

army. Butler later explained, "I was always a friend of southern rights, but an ene- 

my of southern wrongs." Butler’s policy of fleeing individual slaves who escaped to 

the Union army was tolerated by the federal government. Nevertheless, when other 

Union generals issued more sweeping orders fleeing all the slaves in territories 

under their command, President Lincoln overrode them. 

To help clarify the status of the slaves, in August 1861 Congress passed the f~rst 

Confiscation Act, which kept slave owners from reenslaving runaways. Union sol- 

diers occasionally continued to act as slave catchers and forced escaped slaves to go 

back to their masters. Finally, in March 1862, Congress passed a law forbidding 

Union soldiers from returning escaped slaves. Then in July 1862, Congress passed 
the second Confiscation Act, which more broadly freed the slaves of any master 

helping the Confederacy. Together, these measures began slowly to change the 

focus of the war toward a struggle for liberation by the slaves. 

Throughout the war, the Union army had the practical problem of what to do 

with all the people fleeing to it. The army quickly put the men to work as drivers, 

cooks, blacksmiths, and construction workers, but the women, children, and elder- 

ly were more difficult to employ. For the fleeing slaves, the military established 

areas called contraband camps, usually near Union encampments. These contra- 

band camps were often overcrowded and unsanitary. Moreover, when the soldiers 

moved on to fight another battle, their departure jeopardized the safety of the freed 

people living in the camps. White Southerners sometimes raided the camps, killing 
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their former slaves. Still, African Americans often established last- 
friendships while living in the camps. 

The composition of the contraband camps changed after July 1862 when the 

government began to allow African-American men to serve in the Union 

Once the men left, the women, children, and men unable to serve remainad. 

that civilian freed people were becoming too dependent on government aid 

the camps, U.S. officials decided to put them to work. The military therefore 

;lave women, children, and men unfit for military duty from the contra- 

camps and placed them on abandoned plantations. There they became part 

the first major experiment with non-slave labor in the South. These plantations 

run either by Northern white men or by Southern planters who had taken a 

oath. In many areas, the employers had to promise not to whip the freed 

or use physical punishments against them. 

These free laborers were supposed to be paid, but often they received very low 

or no compensation at all. Their labor contracts also contained many re- 

Some required, for instance, that the workers carry passes when they left 
plantations, in a system reminiscent of slavery. PAso, food and clothing were 

~ in short supply. Adult workers were charged for their food and that of their 
Compounding these problems, Confederates sometimes raided these 

~ and reenslaved the workers. 

1862, the women typically stayed in contraband camps or on plan- 

e laborers on Union-controlled plantations, while African-American 

served in the army. The North was slow to see the value of enlisting African 

whether slave or free. As soon as the war started in 1861, many white 

~litionists and blacks lobbied for enlisting African-American men into the army. 

African-American men in the North tried to enlist, army recruiters turned 

~. As one man from Ohio wrote to the secretary of war, "We beg that you 

receive one or more regiments (or companies) of the colored of the free 

... We are partly drilled and would wish to enter active service immediate- 

:.. To prove our attachment and our will to defend the government we only ask 
The federal government refused, however, because officials were afraid that 

soldiers would not want to fight alongside blacks. As the war dragged on, 

fewer white men wanted to serve in a war with such high casualties. As 

r enlistments dropped off, the federal government instituted a draft that 

highly unpopular with many Northern whites. In July 1863 whites rioted 
draft ifl New York City, blaming African Americans for the war, and 

against them. Rioters murdered blacks and burned down an African- 

and a church. The administrator of the orphanage managed 

all the children to safety before the building was torched, however. 

In July 1862, the government decided to allow African Americans to join the 

army. Although some of those who served in all-black regiments were 

such as Frederick Douglass’s sons, most African-American 
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The U.S. Colored Artillery practices gun driils. Forced to serve in segregated regiments, black men faced 

unfair treatment by the federal government. They were paid less than white soldiers, often used inferior 

weapons, and received inferior medical treatment. 

soldiers were former South(rn slaves. Many runaways chose to enlist, although 

some were given little choice by Union officers needing to make their quotas 

of recruits. 

African-American soldiers faced many more obstacles than white men in thing 

to join the army. According to one report, when a group of African-American men 

in Kentucky enlisted in the Union army, "a mob of young men ... followed these 

black men from town, seized them and whipped them most unmercifully with cow 

hides." Afterward "they declared that ’negro enlistments should not take place.’" On 

occasion white men beat, whipped, and even killed African Americans who tried to 

join the Union army. 

Although the army paid white soldiers thirteen dollars a month, African- 

American soldiers received only ten dollars, with three dollars deducted for their 

clothing allowance. In protest, African-American soldiers in the 54th Massachu- 

setts Infantry refused to accept any money until Congress guaranteed them equal 

pay, which it did in 1864. As one corporal in the 54th pointed out to President 

Lincoln: "We have done a Soldiers Duty. Why cant we have a Soldiers pay? ... We 
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though, our Country spurned us, now we are sworn to serve her." Soldiers 

: also concerned about what receiving less money meant for their families. 

African Americans served in segregated regiments, and the government refused 

allow them to become officers. Blacks resisted these unfair policies. As one 
can-American sergeant wrote, "All we ask is to give us a chance, and a position 

er than an orderly sergeant, the same as white soldiers, and then you will see 

we lack for nothing." The government finally reversed itself and allowed Afri- 

Americans to become officers. 
African-American soldiers often worked not as fighters bu~ as laborers, digging 

g forts, setting up camps, burying dead soldiers, cleaning, picking 

camp, and other noncombat labor. In addition, African Americans 

poorer quality weapons than whites while in the service. They also often 

~oorer medical attention. As one white doctor confessed, "Very few sur- 

will do precisely the same for blacks as they would for whites." 

Occasionally, women were able to accompany their men into the army, if they 
¯ washerwomen and cooks. As army widow Elizabeth Kane explained, 

i was with him [her husband] in the army. I washed for him during his entire 

in the army.... The officers let me live in a tent with my husband." And 

he was 10 years old, Robert Paul, whose father served in the infantry and 

mother worked as a laundrywoman for the army, explained that he "stayed 

my father at the barracks a good deal" and "was well known by all the Com- 

" men." Black women following the army tried to stay close to their male fam- 

members, but the army felt that the presence of families undermined army 

so women and children were occasionally forced out of the barracks. 

officers kept their wives in their own 

but often forbid African-American women from living with their men. 

When they remained on their old plantatinns, wives of the African-American 

from their slave owners. As one wife expressed to her hus- 

in a letter: "You do not know how bad I am treated. They are treating me 

and worse every day. Our child cries for you." The letter ended hopefully, 

with "do the best you can and do not fret too much for me for it wont be 

before I will be free and then all we make will be ours:’ Receiving such letters 

mixed reactions. Some soldiers wanted to leave the army and rescue their 

others became more motivated to stay and fight for freedom. 

Many Northern whites believed that slavery produced men too docile and cow- 

to fight. Because of such prejudices some whites doubted that blacks had 

competence to fight in an orderly military fashion. Once former slaves had 

Union soldiers, however., the doubters quickly changed their minds. As 

white newspaper reporter raved, "It is useless to talk any more about negro 

e. The men fought like tigers, each and every one of them;’ Whites were 

erican regiments fought bravely at Port Hudson and 

Bend, Louisiana; Fort Wagner, South Carolina; and the Battle of the 
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Crater, near Petersburg, Virginia. At Port Hudson in May and at Fort Wagner in 

September 1863, African-American troops battled fiercely against tremendous 

Confederate advantages. Union deaths from the battles ran as high as forty percent. 

The battle at Milliken’s Bend took place iust ten days after the one at Port Hudson. 

At first the Confederates seemed certain of victory. Outnumbered, the Aflican 

Americans fought with bayonets in hand-to-hand combat against the Confederate 

charge. The Confederates could not defeat them. After initially falling back, the 

black troops held their line and the Confederates finally retreated. 

At Big Black River in Mississippi (May 1863), under fire from Confederate sol- 

diers, the African-American soldiers burned a railroad bridge the Confederates 

needed to bring in supplies. The soldiers also destroyed a section of railroad track. 

One general described the African-American soldiers: "Of this fight I can only say 

that men could not have behaved more bravely. I have seen white troops fight in 

twenty-seven battles and I never saw any fight better." Military strategists utilized 

African-American soldiers as an element of surprise in the opening charge against 

Confederate soldiers. Such maneuvers proved effective. 

The Confederate government tried to counteract this development by threaten- 

ing to refuse to grant black troops the status of prisoners of war if captured. It 

announced that captured African-American soldiers would be resold into slaver~ 

or perhaps even killed. This policy was calculated to increase the risk to African- 

American soldiers if they enlisted in the Union army. One general recalled that in 

one fight "such of the Colored Soldiers as fell into the hands of the Enemy during 

the battle were brutally murdered." Nevertheless, the Confederate government’s 

refusal to recognize the rights of African-American prisoners did not deter the sol- 

diers. One answered his commander’s warning that "it may be slavery or Death to 

some of you today" by saying "Lieutenant, I am ready to die for Liberty:’ In July 

1863, President Lincoln ann6unced that he would not exchange Confederate sol- 

diers for Union prisoners if African-American men were not treated the same as 

white prisoners of war. 

Although some Confederate soldiers treated African Americans as legifimate 

prisoners of war, others were far more brutal. In April 1864, for instance, Con- 

federate soldiers killed unarmed African Americans trying to surrender at Fort 

Pillow, Tennessee. This massacre became a symbol of Confederate brutality against 

African-American troops. One black New Yorker wrote to President Lincoln: "If 

the murder of the colored troops at Fort Pillow is not followed by prompt action 

on the part of our government, it may as well disband all its colored troops for no 

soldiers whom the government will not protect can be depended upon." 

In spite of their own and their families’ hardships, African Americans were 

proud of their wartime contributions. As one African-American soldier explained, 

"This was the biggest thing that ever happened in my life. I felt like a man with a 

uniform on and a gun in my hand." These soldiers fought for freedom for them- 
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and their families. "If roasting on a bed of coals of fire would do away with 

of slavery, I would be wiling to be the sacrifice." 
~-American men made up almost a quarter of the navy during the Civil 

One reason is that sailors did not have to contend with as much discrimina- 
i, as soldiers. For example, the Confederate policy of not exchanging African- 

soldiers for whites did not apply to sailors. And because the ships of the 

were too small to set up racially segregated facilities, blacks and whites 
ate, and bunked in the same quarters. Particularly toward the end of the 

few ships sailed without African-American crew members. They even made 
majority of the crew on a few ships. 

serving as soldiers, former slaves also acted as spies for the Union army. 

, were able to maneuver in and out of Confederate lines with more ease than 

white men could. Southerners rarely suspected African Americans of 

out covert activities. For instance, Harriet Tubman spied during the war 

Union. She went to South Carolina, where for three years she gathered 

for the military by talking to slaves living in Confederate-held areas. 

contributed, often unwillingly, to the Confederate war effort. They 

accompanied their masters into Confederate army camps to serve as 

servants. The Confederate government used slave labor to build forti- 

they cut wood, dug foundations, and did carpentry work. Slave men 
moved supplies. The army paid the masters for their slaves’ services. A few 

soldiers did serve in the Confederate army. In New Orleans, 

African Americans formed two regiments, not in defense of slavery but to 

their homes against Yankee attack. Once the North took control of New 

however, many of these African-American Confederate soldiers went 

r to the Union army, revealing the tenuousness of their commitment to the 

~. In March 1865, a month before the Civil War ended, the Confederacy, 

~eration, finally allowed African-American soldiers to fight in return for 

freedom. 

ican-American soldiers marched into Richmond, Virginia, 

of the Confederacy surrendered, white Southerners must have recog- 
that the war had destroyed slavery forever. Thousands of slaves had freed 

by crossing over the Union lines. African-American soldiers served 

ir country proudly in the Civil War, and many died for the honor. For their part, 

women and children, crowded into contraband camps, endured 

war as best they could. Many also worked on plantations and became part of 

Northern plan of freed labor that started during the war. The military policies 

such labor influenced the working relationships between the freed peo- 
and their former owners during the period of Reconstruction that followed the 

r. The Civil War brought freedom to the nation’s slaves, but just what this free- 

,r the formerly enslaved people was unclear. 



To Make Our 
Wor|~ Anew 

A History of 
African Americans 

edited by 

Robin D. G. Kelley 

and 

Earl Lewis 

OXTORD 
UNIVERSITY PRESS 



210 To Make Our World Anew 

all together. As the nation moved closer to the Civil War, the more similar all black 

life became. In the South, where by 1860 the color line was drawn fast and tight, all 

free Aft-icon Americans--the light skinned and the dark, the skilled and the 

unskilled, the literate and the illiterate, the Episcopalian and the Baptist--faced the 

same hostile whites. As they raised their voices in protest in the years immediately 

preceding the Civil War they struck a chord of unity--unity with each other, and 

unity with the slave. 

Let My People Go 

In 1847 the first edition of Frederick Douglass’s newspaper, the North Star, rolled 

off the presses. It was not the first African-American newspaper nor would it be the 

last. And like the names of many other African-American publications, North Star 

signified black aspirations, because the North Star, the light that guided so man), 
runaways out of the South, symbolized freedom. 

In his dedication Douglass tied the fate of all blacks together, the free and 

enslaved, those north and those south. "We are one;’ he declared, "our cause is one" 

and "we must help each other." Douglass went on to declare the unit), of the free 

black with the slave. "What you suffer, we suffer; what you endure, we endure. We 

are indissolubly united, and must fall or flourish together." 

Douglass’s words were prophetic, but it did not take a prophet to see the wis- 

dom of his remarks. The nation was iust thirteen years from the Civil War. Already 

the ferment was rising. The American Antislavery Society was fourteen years old. 

Founded by blacks and whites, the society held religious revival-style meetings 

where abolitionists made stirring speeches condemning slavery as a moral wrong. 

They urged their listeners to put pressure on state legislatures to end slavery. The 

abolitionist movement spawned the Liberty party, and in 1840 and 1844 it ran 

antislavery Presidential candidates. Although the Liberty party did not attract a 

significant following, it did plant the seed of fear of "slave power." The admittance 

of Texas into the Union as a slave state in 1845 and the promised addition of slave 

states from the territories taken by the United States as a result of the Mexican War 

in 1846 did in fact convince many Northerners that slaveholders would use their 

political and economic power to make slavery legal everywhere. More and more, 

Northern whites wondered whether slavery would or could be confined only to the 

South; more and more they wondered about the fate of white laborers in a slave 

labor economy. 

Blacks, too, pondered their fate. But for them, the issues were different. Most 

important, the concerns of African Americans did not divide them as much as the 

debate over slavery divided whites. They had much to gain from white conflict over 

slavery, and they understood that they would not benefit at all if they were. not 
united. And for the most part they spoke with one voice. Free blacks, those who 

could speak out against iniustice, all wanted freedom for the enslaved and justice 
for the free. All wanted blacks to have the rights that were accorded by the Consti- 

Let My People Go 

B is o Brother with a skin 

Of somewhat darker hue, 

Bm in our Heavenly Father’s sight, 

lie is as dear as yoe, 

Anti-Slavery Alphabet, published in 1847 for an anti-slavery fair in Philadelphia, used simple 

3use children to the horrors of slavery. 

to all Americans. They differed, however, on the means to achieve these 

story of black protest in the years before the Civil War is one of unity on 

i large issues of rights and debate about the way to achieve them. 
protest against slavery began long before the 1833 formation of the pre- 

white American Antislavery Society. During the revolution the 

Congress was bombarded with petitions from Northern slaves who 

"all men are created equal" clause of the Declaration of Independence to 

freedom. Protest against slavery continued through the Confederation 

and at the beginning of the nineteenth century the African Methodist 

~al minister Absalom !ones walked the streets of Philadelphia carrying a 

~rotested the renewal of the slave trade in Maryland, the birthplace of 

Philadelphia blacks. In their churches and benevolent societies African 

money to help runaways, wrote petitions protesting slavery, and 

bondage whenever and wherever the opportunity arose. 

level, blacks celebrated NewYear’s Day as their Independence 
As Frederick Douglass noted, to the slave the national Fourth of Iuly celebra- 

was a day that revealed "the gross injustice and cruelty to which he is the con- 

To the slave, the shouts of liberty and equality, the prayers, hymns, 

and thanksgivings were "hollow mockery ... mere bombast, fraud, 

impiety, and hypocrisy--a thin veil to cover up crimes which would 
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disgrace a nation of savages." New Year’s Day, in contrast, had real meaning for 

African Americans. It was the anniversary of Haitian independence in 1804 and the 

end of the foreign slave trade with the United States in 1808. 

As each New Year’s Day passed, free blacks increasingly condemned the federal 

government for its perpetuation of slavery. They did not have to go much further 

than the Constitution to find a federal document worthy of condemnation. The 

Constitution allowed the foreign slave trade to persist for twenty years after its 

signing. For purposes of representation, it counted enslaved Afrkan Americans as 

three-fifths of a person. It also promised to put down slave insurrections and to 

track down fugitives from slavery and return them to their owners. This last pro- 

vision, which put the federal government in the business of slave catching, was 

reinforced by a fugitive slave law in 1793 and by a particularly harsh one in 1850. 

African Americans vigorously opposed these laws, but between 1836 and 1844 the 

House of Representatives adopted a °’gag rule" against all antislavery petitions. 

Under this rule all abolitionist petitions were automatically tabled so that they 

could not even be discussed on the floor of the House. 

Still blacks protested. They took particular aim at the program of the American 

Colonization Society. Founded in 1816, this society counted some of America’s 

most notable citizens among its members. Presidents James Madison and Andrew 

Jackson, Senator Daniel Webster, and Francis Scott Key, author of "The Star- 

Spangled Banner;’ all argued that blacks should be returned to Africa because it 

was the only natural home of black people. Central to their argument was their 

belief that blacks would never be accepted in America. According to national leader 

and Presidential hopeful Henry Clay, the "Great Compromiser;’ blacks would ever 

inhabit "the lowest strata of social gradation." In his opinion blacks were "aliens-- 

political-moral-social aliens, strangers, though native." Africa, on the other hand, 

held hope for blacks. It was a place where they would not be degraded and debased. 

Moreover, advocates of colonization believed that American Negroes, having come 

under the civilizing influence of Christianity and having observed the benefits of 

democracy and capitalism, would redeem Africa. They argued that African Ameri- 

cans would transform Africa into prosperous mini-American black republics. 

Colonization would open up new commercial routes between Africa and America. 

In short, what blacks could not do here in America, they could and would do in 

Africa. In their minds, the end result of colonization would benefit both blacks and 

whites, America and Africa. 

Colonizationists tried to recruit well-known, successful blacks to lead the exo- 

dus to Africa. The most common strategy was to lure influential black leaders with 

the prospect of power, wealth, and prestige. For example, they offered James 

Forten, a wealthy sailmaker, commercial advantages if he would lead blacks back to 

West Africa. He refused, but it did not stop colonizationists from sensationalizing 

the advantages of going to Africa. 

Let My People Go 

All but a few declined the opportunity to return. Those who did leave settled on 

land near the British colony of Sierra Leone. Located on land purchased by the 
American Colonization Society in 1822, the colony was named Liberia, the "land 

of freedom." Setters hoped that this small country would fulfill the promise of its 

name and provide the liberty that America withheld. Certainly this was the hope 

of two of its most renowned settlers, the black sea captain and shipowner Paul 

Cuffee and John Russ~rm, an educator and the editor of Freedom’s ]ournaL Both 

men endorsed colonization because they felt America would never treat its black 

citizens fairly. "If the slaves of our country with one accord were delivered from 

bondage;’ Russwurm asked, "can they be elevated to an equality with the whites? 

Can they while in this country be divested of the odium of inferior and degraded 

caste?" Russwurm’s answer to his own question was "NOV’ For him and his small 

following, Liberia would provide the liberty denied by America. 

But only a few people were willing to follow him. News of the troubled rela- 

tionships that the settlers had with surrounding African tribes and the difficulty 

American blacks had with African diseases thwarted settlement. However, the most 

important reason why African Americans refused to return to Africa was their feel- 

ing that America was their country. Africa was indeed their ancestral homeland, 

but America was their birthplace and from it they drew their identity. They had 

fought and died in America’s wars, had cleared this country’s land and swamps, 

had helped build up its towns. The world, not just America, grew rich off the cot- 

ton, rice, and sugar grown by black people. They believed they had proved them- 
selves productive, self-sufficient citizens, more so than even the slaveholder who 

fewer skills, and who lived off the labor of others. To be asked to leave after 

sacrifice to America was sheer injustice. 

Many African Americans also believed that this push by whites exposed unadul- 

terated white racism. African Americans asked that they be allowed to live free in 

land that was the beacon of liberty. They protested the colonizationists’ claim 

were incapable of living in freedom. They challenged America to stand 

principles of democracy and liberty. 

Free blacks understood that it was their organized opposition to slavery that was 

Prominent among the leaders and members of colonization societies 

slaveholders, none of whom supported the emancipation of slaves and their 

to Africa, but all of whom argued that blacks were unprepared for freedom. 

opinion of most African-American leaders, colonization was a scheme to 

)reserve freedom for whites only. Their fight against coloniza- 

was a fight for themselves but also for their brothers and sisters in 

As they saw things, they were the slave’s best hope, and the slave was their 

in the cause of black rights. 

Not that they did not want to forge alliances with white Americans, too. These 

more problematic, however. For one thing, most prominent African- 
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American leaders were dismayed by the w!despread support given to colonization 

societies. Before the 1830s men like William Lloyd Garrison, Gerrit Smith, Arthur 

and Lewis Tappan, and Benjamin Lundy--whites who actively opposed slavery~ 
also supported colonization. They did not see how colonization helped preserve 

slavery, or how the scheme exposed free blacks to the rage of anti-black mobs. 

Such a mob let loose its venom in Cincinnati in 1829. Tension in the city had 

been growing throughout the 1820s. As the free black population increased and 

competed for jobs, whites demanded their expulsion. They were encouraged by the 

leaders of the Cincinnati Colonization Society. Since its founding in 1826, it had 

prompted ministers and local newspapers to agitate against the city’s blacks. Its 

propaganda provided the justification for driving them from the city. In the sum- 

mer of 1829 city officials tried to push African Americans out by enforcing the 

Ohio Black Laws, which required blacks to post bonds guaranteeing "good behav- 

ior." Before black leaders could get a reprieve from the city legislature, white mobs 

attacked defenseless blacks. More than half the black population fled to Canada 

and other parts of the United States. 

Although this and similar incidents convinced some sympathetic whites that 

colonization was inherently evil., it did not alter their prejudice toward blacks. This 

was another reason that African-American leaders found alliances with whites 

problematic. For example, even though black abolitionists like Peter Williams and 

William Watldns coaxed white men like William Lloyd Garrison and Gerrit Smith 

away from colonization, when Garrison and a small group of white friends met to 

organize the New England Antislavery Society in 1832, they invited blacks to join 

them only after all their plans had been formulated. Similarly, only three blacks 

were among the sixty-two signers of the American Antislavery Society’s Declara- 

tion of Sentiments. Though it had twenty-six vice presidents and a nine-member 

executive committee, the society had no black officers. 

African-American leaders were further disturbed by the limited perspectives 

and goals of white abolitionists. As free blacks they spoke against slavery as well as 

blanket discrimination against all blacks. White abolitionists, they found, were not 

much concerned with racism. Many black abolitionists shared the reaction of 

Theodore Wright, who criticized the "constitutions of abolition societies, where 

nothing was said about the improvement of the man of color!" Speaking before the 

New York Antislavery Society in 1837, Wright complained that "they have over- 
looked the giant sin of prejudice. They have passed by this foul monster, which is 

at once the parent and offspring of slavery." 
Black abolitionists further noted that many white abolitionists refused to ad- 

mit black children to their schools, would not hire black workers for anything 

but menial jobs, and even failed to hire blacks to work in antislavery offices. They 

also observed that in the early stages of their efforts, white abolitionists did not 

hire black lecturers, and when they eventually did they tried to control every 

aspect of their language and message. 

Let My People Go 

A case in point involved Frederick Douglass. When Douglass first began lectur- 

’ha 1841 he related the trials of his slavery and the terrors of the institution. 
pleased. They encouraged Douglass to repeat his perfor- 

over and over. As Douglass matured as a speaker, and as he pondered the 

of freedom for himself and the nation, he grew more philosophical and 

[ in his talks. White abolitionists found Douglass the philosopher to be less. 

than Douglass the ex-slave. They did not want him to grow. Instead 

repeatedly criticized him for appearing too smart. At one point he was told, 

won’t believe you ever were a slave, Frederick, if you keep on this way .... 

have a little of the plantation manner of speech than not." 

But Douglass, like other African-American leaders, listened to his own voice, 

his own people, and in a very short time went his own way. Blacks continued 

build their own movement, and central to it was the black press. Newspapers 
by leading personalities reminded black Americans of their role in the 

of the American nation. There was no lack of articles on the role 

played in the American Revolution and the War of 1812. 

At the same time that newspapers confirmed the black’s identity as an Ameri- 
also grounded that identity in the common black experience. Thus in 

reporting of slave resistance, the terrors of slavery, and the free black corn- 

assistance to fugitive slaves, newspapers made it difficult for free blacks 

t their relatively privileged status in relation to the slave, lust as important, 

accounts helped cement the bond between slave and free. 

Newspapers with such names as The Colored American, the Weekly Advocate, the 

and the Weekly Anglo-African helped unify African Americans by keeping 

~enings in their own community and the nation. Artides and 

covering their various concerts, lectures, church events, education- 

3ortunities, and school programs were regular features of black newspapers. 

national events from a black perspective and accepting editorials from 

-- 0rdinary African Americans, these newspapers allowed blacks to express their ideas 

~ of sub)ects and vent frustrations that had no other outlet. Since only a 

of the African-American population was literate, and these priv- 
few had to read or otherwise communicate the newspaper’s contents to 

read, newspapers helped forge the bonds of community. They 

-- bridged the gap between the educated and the illiterate. 

Through their own newspapers and a few edited by White abolitionists, ordi- 
African Americans learned of the protest activity of their leaders-men 

women such as Douglass, Martin Delany, Henry Highland Garnet, William 

-- Wells Brown, William Whipper, and Maria Stewart. The question was how blacks 

should obtain their freedom. The decision was not an easy one. Would armed rebe!- 

-- lion succeed? From their relatively safe surroundings, should they encourage the 

-- slaves to risk everything in a break for freedom? How far should free blacks go 

in opposing the fugitive slave laws? Should they hold off slave catchers with guns 
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or would civil disobedience be enough? How would they achieve their rights of 
full citizenship? 

Answers to these questions came from many quarters. In his speeches and in a 

pamphlet entitled Walker’s Appeal ... ~o the Colored Citizens of the World But in 

Particular and Very Expressly to those of the United States of America, David Walker 

urged African Americans to meet the slaveholders’ violence with violence of their 

own. He blamed the oppression of blacks on white greed for money and power. In 

the by-now-typical African-American tradition of blending the secular with the 
sacred, of using religion to help solve life’s problems, Walker urged black people to 

rise up and wage a holy war against whites, who had by their sin against African 

Americans sinned against God. "They want us for their slaves," he wrote. They 

"think nothing of murdering us in order to subiect us to that wretched condition." 

In his iustification of armed resistance, Walker wrote, "It is no more harm for you 

to kill a man who is trying to kill you, than it is for you to take a drink of water 

when thirsty: in fact the man who will stand still and let another man murder him 

is worse than an infidel?’ 

No doubt many African Anaericans felt the same way Walker did, but most 

spoke with more moderate voices. Although they did not lose sight of the role 

played by whites in black oppression, many leaders urged African Americans to 

take an active role in liberation by uplifting themselves. Maria Stewart, one of the 

few African-American female public lecturers, urged blacks to give up drinking 

and invest in schools and seminaries. An admirer and follower of Walker, Stewart 

nevertheless believed that "nothing would raise our respectability, add to our peace 

and happiness, and reflect so much honor upon us, as to be ourselves the promot- 

ers of temperance, and the supporters.., of useful and scientific knowledge?’ An 

advocate of female education durir~g a time when it was thought that women best 

served the race by serving their husbands, brothers, and fathers, Stewart argued 

that the race needed both men and women in public roles. "Daughters of Africa" 

needed to unite. They could raise money to build schools to educate black youth, 

they could own stores that would service their community, they could educate 

themselves and through them the race would be uplifted. 

As despairing as Stewart sometimes was when she looked at the plight of Afri- 

can Americans, she, like many others, was still more optimistic about the future 

than David Walker was. The goal of uplift was, after all, eventual’integration into 

American life. Blacks were behind not because of natural inferiority but because of 

prejudice and slavery. Once these impediments were abolished, education and 

opportunity would remedy the situation. 

Throughout the 1830s and 1840s Frederick Douglass shared Stewart’s opti- 

mism. He did not support armed resistance or programs to go back to Africa. He 

believed that through constant preaching, political lobbying, and hard struggle 

blacks would eventually find liberty in America. "You must be a man here," he 

Let My People Go 

"and force your way to intelligence, wealth and respectability. If you can’t 

that here, you can’t do it there?’ 
: there were many who disagreed. Martin Delany, a Harvard-educated physi- 

was the most articulate spokesman against the views Douglass and others 
people can be free who themselves do not constitute an essential 

: of the ruling element of the country in which they live." These words, pub7 

! in his 1852 book entitled The Condition, Elevation, Emigration, and Destiny 

~ the Colored People of the United States, were part of his argument for emigrating 

theeastern United States to Central or South America or to some nonsettled 

L in the American West. He did not share with Douglass the belief that America 

allow blacks to become citizens. Much like Native Americans, blacks, he 

"a nation within a nation." Blacks and whites shared a common court- 

But whites were an oppressor nation and blacks the oppressed nation. Black 
vle, he claimed, loved America, but because that love was met with only be- 

degradation, black people were "politically not of them, but aliens 

the laws and privileges of the country?’ Thus separated, African Americans 
¯ to establish a black society where they would be free to enjoy the priv- 

; of citizenship. 
These, then, were the lines of protest in African-American communities before 

Despite their different levels of optimism and different strategies of resis- 

antebellum black leaders were united in their good feelings about them- 

Never did they give in to self-hatred, nor did they ever believe the pro-slav- 

arguments that held that they were naturally inferior to whites. Before America 

stood tall and proud. 
It was this black pride that eventually drove all black abolitionist leaders to 

degree of black separatism. In their minds, blacks, as a people, had 
do for themselves; self-improvement had to be based on self-reliance. Said 

3 A. Bell, in the Weekly Advocate, whites may make "OUR CAUSE" their cause 

all they want, but their efforts will be unavailing "without our thinking and acting, 

as a body, for ourselves:’ 
In thinking and acting for themselves blacks met during the 1830s through the 

1850s in black-only national conventions. Northern cities such as Albany, Roch- 

Cincinnati, Philadelphia, Buffalo, and Cleveland were the sites of some of the 
where the means of uplift and strategies of resistance were debated. 

those who attended these conventions realized that some might think 

all-black meetings worked against the goal of integration of blacks into the 

American mainstream, most concluded that racial solidarity was necessary to 

’secure their status as full-fledged Americans. Separatism, whether in conventions, 

schools, or churches, was not the end in itself, but the means to the end. 
For all of their work, it was, in the end, not black or even white abolitionists who 

the fatal blow against slavery. The institution proved so entrenched that it 
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took a civil war to end it. Black protesters, however, could be proud of the work 

they did in unifying the spirits of free blacks and in forging the bond between free 

and enslaved African Americans. In so doing, they laid the intellectual foundation 

on which the protest of future generations of blacks and whites was built. 

From Desperation to Hope 

At the end of 1850 African Americans did not know that the nation was just a 

decade away from civil war, that slavery would be its cause, or that the war would 

end slavery for good. They could not know that it would be the bloodiest war ever 

fought on America’s soft or that their citizenship and voting rights would hang in 
the balance. 

However, black people could not help but sense that something out of the ordi- 

nary was happening. Slavery was at the heart of heated discussions about the 

nation’s future, and the Compromise of 1850, meant to quell anxiety about the 

slavery question, actually fanned its flames. The Compromise brought California 

into the nation as a free state, eliminated the slave trade in the District of Colum- 

bia, and organized the territories of Utah and Mexico. Its most obnoxious part was 

the Fugitive Slave Law. Under its harsh provisions, the law forced blacks accused of 

being fugitives to prove their free status, not to a jury, but to a special commis- 

sioner who was paid more (ten dollars) for returning a slave to his owner than for 

setting him or her free (five dollars). The law also compelled Northerners to hunt 

down and turn in runaway slaves. 

As slave hunters known as "kidnappers" flooded the North seizing fugitives, 

blacks had to decide what to do. They had always resisted fugitive slave laws, but by 

putting a bounty on every runaway’s head, and making every white person a 

potential slave catcher, this latest fugitive law made resistance more risky and life 

for free blacks terribly insecure--so insecure that many free blacks took one last 

stride toward freedom by fleeing across the Canadian border. 

The vast majority who remained faced a nation racked with conflict that did not 

lessen. Abraham Lincoln’s election to the Presidency in 1860 brought some hope 

that liberation was on the horizon. Mostly though, there was despair over the 

way the decade had proceeded and wretched bitterness over the country’s betrayal 

of blacks. 

Ironically, the 1850s was a decade of prosperity. Not only whites but blacks, too, 

did relatively well. This was indicated by the steady increase in black land and 

property ownership all over the country. In Nashville, for example, in 1860 there 

were twenty-six free blacks who were worth more than a thousand dollars who had 

owned no property ten years earlier. Charleston had always had a wealthy colored 

elite, but during the 1850s as many as seventy-five whites rented their homes from 

freemen. In Baltimore free blacks monopolized the caulking trade, and throughout 

the Upper South free black agricultural laborers took advantage of the movement 

of slaves south by demanding and receiving higher wages. 
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success generated confidence. This confidence was visible in the new 

being built by larger and wealthier black congregations in the North and 

: South. It was also shown by the increased audacity of free blacks. In Petersburg, 

for example, whites complained that blacks were slow to give way to 

’, on walkways. 
Blacks also exuded more confidence in the way they responded to oppression. 

Richmond, for instance, free blacks petitioned the city council to repeal the 
repressive Black Code, and in New York City there was the stunning behav- 
Elizabeth Jennings. On a Sunday morning in 1854 she was pulled out of a 

:-drawn trolley car and wrestled to the ground by a white conductor and dri- 

who sought to keep her from sitting in the white section. With the same con- 
and audacity shown by the free blacks of Richmond, Jennings took her case 

court. Her victory there broke the back of segregation on public conveyances in 

York. 
1 over the country blacks tried to do the same to the Fugitive Slave Law. Twice 

Boston, blacks and whites stormed a courthouse in failed attempts to rescue 
Sims in 1851 and Anthony Burns in 1854. Others, such as Elijah 

John Mason, and of course, Harriet Tubman, continued to risk life and 

going into the South and delivering African Americans from slavery. 

&rick Douglass also risked harm by his resistance to the law. Though very 

in the public eye, he, like countless others, raised money for fugitives, hid 

t in his Rochester home, and helped hundreds escape to Canada. 

And, like others, he had to struggle with the meaning of the Fugitive Slave Law. 

i Rochester, New York, in 1853 Douglass and other black abolitionists held one of 
largest conventions to try to decide what to do about resisting the law. 

z were to call for the creation of separate black institutions, 
felt the Fugitive Slave Law left them no choice. America seemed determined 

:cast them aside and destroy their rights as citizens. Somehow, they had to sal- 

them. In their attempt to do this, black abolitionists called for the creation of 

council to oversee black improvement and a manual labor school for the 
ildren in science, literature, and the mechanical arts. They did 

they said, not to "build ourselves up as a distinct and separate class in this 

r but as a means to ... equality in political rights, and in civil rights, and in 

social privileges with the rest of the American people"’ 
i Although black abolitionists as a group took larger strides toward separatism, 

individuals spoke out in favor of armed resistance. Douglass was among 

He not only increased his aid to fugitive slaves but he became decidedly 

militant: "The only way to make the Fugitive Slave Law a dead letter is to 

or more dead kidnappers." 
For Martin Delany, Douglass’s response fell short of a remedy. It was not 

ge the individual kidnapper when the source of the problem was 
e prejudice that permeated all American institutions, including the government. 

219 



220 To Make Our World Anew 

Shoot one kidnapper, and another would take his place. The law was a reflection of 

government policy, and in Delany’s opinion even the call for separate black insti- 

tutions did not go far enough to counter white racism. When Delany pondered 

institutional discrimination and the Fugitive Slave Law, he concluded that "a peo- 

ple capable of originating and sustaining such a law as this are not people to whom 

we are willing to entrust our liberty at discretion." His advice was to "go to what- 
ever parts of Central and South America" and "make common cause with the peo- 

ple?’ For DeIany, emigratdon was still the only answer. 

Delany found support at conventions held in Maryland in 1852 and Cleveland 

in i854. Unlike the delegates to the Rochester convention, those who attended the 

Cleveland meeting were not reluctant supporters of black separatism, nor did they 

see the point in arguing for separation as a means to American citizenship. As 
Delany put it, it was time for black people to look outside of America, to grab hold 

of those places in the world where chance was in their favor and where the rights 

and power of the colored race could be established. 

Although more blacks than ever took up this position in the 1850s, most African 

Americans remained hopeful of change within the United States. They could not 

abandon the land of their birth, give up the dream for which their forefathers had 

sacrificed so much, nor leave their enslaved brethren with no black advocates for 

freedom. Delegates to the Baltimore convention found this out when the meeting 

they called to discuss emigration was broken up by angry black crowds who want- 

ed no part of Africa, Haiti, Mexico, or Canada. They did not disagree with the del- 

egates’ demand to be treated like men. Nor did they take issue with the conven- 

tion’s general sentiment that in Maryland swine were treated better than free 

Negroes. Clearly though, they, like most flee blacks, wanted to make their stand 

here in America. 

In the first few years of the d6cade it seemed that they had support. In fact, white 

Northerners did grow more sympathetic. This was in part because the Fugitive Slave 

Law brought the issue of slavery to their doorstep. Whites who witnessed slaves 

being dragged unwillingly back South found it difficult to remain detached from the 

issue. They could no longer treat it as something that just happened "down there:’ 

And what was happening "down there" was made even more real by the publi- 

cation in magazine installments, and then as a book in 1852, of Harriet Beecher 

Stowe’s Uncle Tom’s Cabin. In a brilliant manipulation of public sentiment, Stowe 

raised public consciousness about the evils of slavery. She did this by making her 

slaves people ~6_th whom almost all whites could identify. There were few Northern 

mothers who did not hail Eliza’s courageous escape across the floes of the Ohio 

River, or cry over Little Eva’s death. Only the meanest could side with the wicked 

Yankee slaveholder Simon Legree, and all could see the Christlike goodness of the 

beloved Uncle Tom. So large and so stirred was the northern readership that when 

Lincoln met Stowe in 1863 he is supposed to have said,"So you’re the little woman 

who wrote the book that made this great war!" 

Let My People Go 

If Mrican Americans ha, d reason to be buoyed~by this new awareness on the part 

the Northern public, they surely had reason to be wary of the response it drew 
Southerners. Already unnerved by the steady economic progress and increas- 

boldness of free blacks, Southern whites’ anxiety only increased in the face of 

y activity. In particular, slaveholders were sure that flee blacks 

increased antislavery activity had something to do with the increase in the 

of runaway slaves and incidents of overt resistance. 

And to Southerners it seemed as though every day brought news of some other 

violent incident involving slaves. It was said that overseers in the Mississippi Valley 

so feared for their lives that they were never caught without their guns. In Ten- 

nessee four slaves were put to death for attempting to attack the iron mills where 

~ey worked. 

Some blacks in Texas also seemed ready. From that state came news of an alleged 

plot that was to bring blacks and Mexicans together in an attempt to rid the state 

of its white population. Although whites killed five blacks suspected of fomenting 

the insurrection, they could not quell black discontent, nor white fear of it. 

They tried to, though. Because they felt that the ever-growing flee black popu- 

lation was indting slaves to flee and rebel, Southerners tried to get rid of them. 

With the exception of Delaware and North Garolina, every Upper South state insti- 

tuted a colonization plan. Virginia’s was typical. In 1850 it appropriated thirty 
thousand doilars annually for five years to send flee blacks and emancipated ~laves 

to the West African nation of Liberia. A tax placed on flee blacks added an addb 

tional ten thousand dollars. Maryland passed a similar law in 1852, Tennessee in 

1853, and Missouri and Kentucky in t855. 

These plans failed for two reasons. To begin with, not enough money was ap- 

propriated for such a massive removal of people. But even had there been endugh 

funds, there were few people who wanted to go. African Americans were already 

opposed to the emigration plans proposed by their own leaders. They were hardly 

more disposed to leaving under a program arranged by their oppressors. John 

Rapier said what most blacks believed: "They [colonizationists] would not care if 

all the flee negroes in the United States was at the Botom of the Sea so they was out 

of the United States?’ 

Not only was Rapier right, he caught what was fast becoming the temper of the 

nation. Everywhere, not just in the South, anti-black sentiment was rising. Indiana 

offers a good example of this mbod. In 1851 state legislators rewrote the state con- 

stitution with provisions that deprived blacks of the rights to vote, attend white 

schools, and make contracts. African Americans who could not post a five hundred 

dollar bond were expelled from the state, and an 1852 law made it a crime for 

blacks to settle in Indiana. 

If nothing else these state laws demonstrated that antislavery sentiment easily 

coexisted with hostility toward African Americans. Most white citizens did not want 

any blacks in their midst, slave or flee. This sentiment found national expression in 
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This 1856 chart of the United States shows the division between free and slave states. The chart also 

offers a statistical comparison between the North and the South, with figures for the number of public 

libraries, the number of children who attend school, and other categories. 

the new Republican party, which was founded in 1854. The principal platform of 

this mostly Northern party wds "no slavery in the territories." By this Republicans 

meant that they wanted to keep the new western territories as "free soil," meaning 

free of slavery. Slavery, they believed, retarded upward mobility and economic 

growth. From their point of view the South was stagnant and backward, while the 

North and Upper Midwest were energetic and progressive. Republicans promised 

not to oppose slavery where it already was. But inasmuch as America’s democracy 

and its institutions depended on the ability of men to move and work in a free labor 

market, they argued that the future greatness of the American nation depended on 

the confinement of slavery and the expansion of free soil. 

For African Americans the Republican party was both good and bad news. The 

good news was that many Republicans were abolitionists who opposed not just the 

expansion of slavery but also slavery where it existed. Senator William Seward of 

New York and Senators Charles Sumner of Massachusetts and George lulian of 

Ohio were ardent abolitionists who sought to divorce the federal government from 

the support of slavery by freeing slaves in the District of Columbia, repealing the 

Fugitive Slave Law, and eliminating the domestic slave trade. 

Let My People Go 

There was good news too in even the limited goal of keeping slavery out of the 

The rival party, the Democrats, had already gone on record as support- 

~ popular sovereignty, the settler’s right to decide whether slavery should exist in 

territories. Its leading politician, Stephen A. Douglas, had pushed the Kansas- 

~ska Act through Congress early in 1854. This act allowed the people who 

in the newly organized Kansas and Nebraska regions to decide for them- 

whether they wanted slavery. In allowing for the possibility of slavery in 

territories the act overturned the 1820 Missouri Compromise, which had 

slavery in regions north of Missouri. The Republicans thus offered a 

-needed counter to what was without a doubt a major threat from the power 

the slave owners. 
The bad news, though, was that the bulk of the party’s support came from 

who were as much anti-black as they were antislavery. From the African 

of ~iew this made the party suspect. Republicans did not direct- 

ioppose slavery where it was, nor did they tackle issues like the domestic slave 

Slave Law. Furthermore, the party’s supporters and its promi- 

Abraham Lincoln, did not favor equal rights for African Americans. In 

the vote, jury service, and intermarriage, Republicans made clear their 

~ that whites were superior to blacks, and that the two races could not live 

m terms of social and political equality. 

The formation of the Republican party, therefore, left blacks with a lot to think 

~ took heart that there was, for the first time, a political force opposing 

but they worried about the limits of that opposition and the extent to 

the Republicans would go to keep blacks from exercising civil and political 

they were still without effective national allies in an increasingly hos- 

fact that did not escape them. 

The depth of the nation’s hostility to blacks was revealed by the Supreme Court’s 

in Scott ~: Sandford (the "Dred Scott case"), a ruling that sent shivers 

~ine of black America. In 1846 Dred and Harriet Scott had filed suit in 

their freedom. They argued that because their master had taken them 

Minnesota, Wisconsin, and other territories where slavery had been outlawed 

¯ the Missouri Compromise, they were by right free. Chief Justice Roger B. Taney, 

for the court, disagreed. Dred and Harriet Scott were not free. Taney stated 

were "beings of an inferior order" and therefore "had no rights which 

men were bound to respect:’ Justice Peter V. Daniel, of Virginia, added insult 

~ injury by his claim that "the African Negro race" did not belong "to the family of 

was only a subject for "commerce or traffic;’ "slaves;’ "property:’ 

If this part of the ruling fell like a dead weight on flee blacks, the court’s deci- 

the Missouri Compromise was a death sentence. In stating that the 

820 law was unconstitutional because Congress did not have the right to ban slav- 

~ in a territory, the court opened the entire country to slavery. If Congress could 

slavery in the territories then it could not keep it out of northern states. 
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Slaveholders could take their slaves north, settle wherever they wanted, and accord- 

ing to the logic of the Dred Scott decision, there was nothing that could be done 

about it. When put together with the Fugitive Slave Law, the Dred Scott decision 

left nowhere for the fugitive to run. Questionable as the North was as a haven for 

free blacks, these two measures eliminated it as a haven of any sort. 

Events in Kansas between 1854 and John Brown’s raid at Harpers Ferry, Vir- 

ginia, in I859, literally left free blacks nationless. After the Kansas-Nebraska Act 

was passed both pro- and antislavery forces rushed into Kansas, each group 

attempting to make sure that the territory was settled according to its wishes. At 

stake was whether the territories would be slave or free. With both forces willing to 

die for their cause, violence was inevitable. As the forces clashed in guerrilla-style 

warfare, only the free blacks’ future there was certain: slaveholders did not want 

them in their midst, and ffee-soilers wrote a constitution that forbade them from 

entering the state. 

John Brown’s raid only made the situation of free blacks more precarious. When 

the dust settled after the band of twenty-two men tried to take the federal arsenal 

at Harpers Ferry, flee blacks were found to be among the conspirators. Slave- 

holders cringed when they thought about what might have happened had Brown’s 

plan to seize and distribute weapons to slaves succeeded. They could and did hang 

John Brown for treason, but many thousands of free blacks who stood ready to take 

up Brown’s mantle remained among the population. Having always viewed the free 

black as out of place in the South, white Southerners now saw an opportunity to 

eliminate this group for good. 

Life for Southern free blacks had grown harder and more dangerous. States that 

had already made efforts to force them to leave through colonization renewed their 

efforts to eliminate them--this time through outright expulsion. Events in South 

Carolina, the home of William Ellison, were typical. On the urging of Charleston’s 

white mechanics, city officials cracked down on free people of color. In October 

1858 they began arresting those who had failed to pay the capitation (literally, "per 

head") tax, the tax flee persons of color had to pay to attest to their freedom. In 

December of the following year, white Charlestonians formed a Con’mlittee of 

Safety to search out and arrest anyone with abolitionist sympathies. These includ- 

ed whites who ran black schools and blacks who received abolitionist newspapers 

or otherwise engaged in suspicious behavior. A similar committee was formed by 

Ellison’s neighbors in Stateburg. 

Meanwhile, as the state legislature debated reenslavement bills, South Carolina’s 

newspapers carried articles assailing the free African American at every turn. One 

contributor asked why flee blacks were allowed to attend balls, churches, and 

funerals in carriages; why they were allowed to assume the prerogatives and dis- 

tinctions that "ought to be, among the landmarks separating the classes." "Shall 

they;’ he continued, "in silks and laces, promenade our principal thoroughfares, 

with the arrogance of equalsY 

Let My People Go 

the white slaveholders who were the guardians of free blacks were willing to 

tip with such behavior, white workingmen made it clear that they were not. In 

South Carolina state legislature their leaders introduced a bill that prohibited 

~ree persons of color from "entering into contracts on any mechanical business 

their own account." With a call to "MECHANICS, WORKING MEN AND ALL 

MEN WHO LIVE BY THE SWEAT OF THEIR BROW;’ white workers 

solidarity against free blacks. 
with thousands of other free blacks throughout the South, most of whom 

: not nearly as wealth); William Ellison and his family made plans to emigrate. 
1858 and the election of Lincoln in 1860, the stream of free blacks head- 

out of the South became a river. As in South Carolina, every Southern legisla- 

debated expulsion and reenslavement, and like Ellison, free blacks considered 

either north to Canada or south to Haiti or Central America. It did not 

, the Civil War only Arkansas had actually expelled free blacks, order- 

them to leave the state by January 1, 1860, or be enslaved. The fury with which 

a and enslavement were being debated scared African Americans. 

African-American leaders could not help but be disturbed. Everywhere they 

¯ forces seemed arrayed against their people, l~vents in Kansas, the Dred Scott 

Fugitive Slave Law, expulsion and reenslavement bills all made for 
,air. The nation was moving toward dissolution with a certainty that was 

While free African Americans were being sacrificed, Southern calls for 

threatened to tighten the noose of slavery around blacks forever. So 

L was the ever-optimistic Frederick Douglass that he, like Ellison, began 

toward Haiti as a possible homeland for black people. Martin Delany, who 

¯ Lincoln’s election already moved himself, his wife, and his rive ctfildren to 

traveled to West Africa in search of a place for his people to settle. 

Amazingly, but understandably, the same events that caused so much despair 

:free blacks and their leaders seemed to inspire slaves. As they had done during 

American Revolution and the War of 1812, slaves turned the nation’s turmoil 

their advantage. That they were at the center of the nation’s divisions did not 

because by 1860 the future of slavery was on everyone’s mind and 
The slaves’ knowledge was manifested by acts meant to subvert the system. 

Texas, came reports of slaves’ attempts to repeat "the horrors enact- 
Harpers Ferry:’ In Montgomery, Alabama, it was reported that Negroes had 

to divide up the estates, mules, lands, and household furniture of their 

The more conversations they overheard, the more newspaper arti- 

literate blacks read, the dearer it became that there were forces beyond the 

; up against slavery. 
What was not clear though was the nature and the strength of these forces. The 

slavery in the territories, but they also opposed black rights. 

Lincoln wavered when it came to African Americans. At one point he 

in favor of black rights. Blacks, he said are "my equal and.., the equal of 
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every living man." The Negro man, he declared, is "entitled to all the natural rights 

... in the Declaration of Independence" and had the right also to "put into his 

mouth the bread that his own hands have earned." At another point, though, 

Lincoln spoke words that were more in line with most of his generation. He 

claimed that he was against "the social and political equ~ility of the white and black 

races," that he did not "favor making voters or jurors of negroes, nor of qualifying 

them to hold office, nor to intermarry with white people:’ Since, he said, there was 

a"physical difference between the white and black races which.., will for ever for- 

bid the two races living together on terms of social and political equality;’ Lincoln 

went on record as favoring whites over blacks. "There must be," he said during his 

campaign for the Senate in 1858, "the position of superior and inferior, and I as 

much as any other man am’in favor of having the superior position assigned to the 

white race." 

Expressions such as these inspired increasing despair. To Southerners, Abraham 

Lincoln was the devil incarnate, ready and willing to snatch their slaves from them 

at whatever cost. Upon his election to the Presidency, legislatures of states in the 

South seceded from the United States by declaring that the states were no longer 

part of the Union. First, South Carolina seceded on December 20, 1864, followed 

by Mississippi, Florida, Alabama, Georgia, Louisiana, Texas, Virginia, North Caro- 

lina, Arkansas, and Tennessee, These eleven states joil}ed together to form the 
Confederate States of America. They elected their own President, Jefferson Davis, 

and after initial debate established a capital in Richmond, Virginia. 

Like Douglass, blacks wanted "the complete and universal abolitior~ of the whole 

slave system;’ as well as equal suffrage and other rights for free blacks. In early 1861 

Lincoln was still promising not to touch slavery where it was and not to repeal the 

Fugitive Slave Law. Small wonder then that African Americans hardly celebrated 

his inauguration. 

The firing on Fort Sumter, South Carolina, on April 12, 1861 did, however, bring 

celebration. These first shots of the Civil War stirred real hope that slavery would 

soon end. It all happened so suddenly, soon after the officer in charge of the fort, 

Major Robert Anderson, informed Lincoln that he needed men, arms, and supplies 

to maintain the federal presence in Charleston harbor. Lincoln’s dilemma was 

obvious. If he did nothing, he would appear weak and Sumter would fall to the 

Confederacy, as had other federal forts, custom houses, and post offices. On the 

other hand, if he sent forces this would no doubt be taken by the Confederacy as 

an act of war. Lincoln’s choice--to send supplies but no troops or arms--shifted 

the burden of war to the Confederacy, which itself stood to lose credibility as a sov- 

ereign nation if it allowed Lincoln to maintain the fort within its borders. It was 

hardly their intention, but the shots Confederate generals fired on the ships sent to 

resupply Anderson were shots that put slavery on the road to extinction. 

CHAPTER 5 

Breaking 
1860-1880 

the Chains 

Noralee Frankel 

n 1898, years after the Civil War, Alfred Thomas, an African American soldier 

in the Union army, explained his derision to enlist. He was a slave in Missis- 

sippi when he first encountered the Yankees. After the Union soldiers rescued 

from the plantation where Thomas lived, he and his companions became 
y should escape slavery themselves by going with the Union sol- 

. As he recalled, "Well we l~ad been hearing the guns at Natchez and all over 

country and everybody was scared and kept hearing people say the negroes 
be free and we heard of colored people running off to the Yankees... ?’ 

Thomas was one of 180,000 African Americans who served in the Union 

during the Civil War. There were also some 29,000 African Americans who 

in the Union navy. African Americans participated in fifty-two military 

and 37,000 died. 

As the United States became increasingly polarized over slavery in the 1850s, the 

and South became suspicious of each other’s political power. Slavery was 
fight over states’ rights--the doctrine that all rights not reserved to the 

government by the U.S. Constitution are granted to the states. Disputes 

the supporters of slavery and the proponents of free labor were responsi- 

for many of the political, economic, cultural, and ideological differences that 

the country during the war. 

After Fort Sumter surrendered to the Confederacy on April 14, 1861, the 

states proceeded to organize an army under the leadership of Robert E. 

A West Point graduate and trained officer, Lee had turned down President 
offer to comrnand the Union troops. Failing to obtain Lee, Lincoln 

ge McClellan general of the Union forces. But Lincoln grew frustrated 
McClellan’s cautiousness and failure to pursue the enemy. He replaced 

with a succession of generals to head the Union forces but found them 
unsatisfactory, Lincoln finally selected General Ulysses S. Grant to head the 

forces because he had proved to be an aggressive, tenacious fighter. Grant’s 
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every living man." The Negro man, he declared, is "entitled to all the natural rights 

... in the Declaration of Independence" and had the right also to "put into his 

mouth the bread that his own hands have earned." At another point, though, 

Lincoln spoke words that were more in line with most of his generation. He 

claimed that he was against "the social and political equ~ility of the white and black 

races," that he did not "favor making voters or jurors of negroes, nor of qualifying 

them to hold office, nor to intermarry with white people:’ Since, he said, there was 

a"physical difference between the white and black races which.., will for ever for- 

bid the two races living together on terms of social and political equality;’ Lincoln 

went on record as favoring whites over blacks. "There must be," he said during his 

campaign for the Senate in 1858, "the position of superior and inferior, and I as 

much as any other man am’in favor of having the superior position assigned to the 

white race." 

Expressions such as these inspired increasing despair. To Southerners, Abraham 

Lincoln was the devil incarnate, ready and willing to snatch their slaves from them 

at whatever cost. Upon his election to the Presidency, legislatures of states in the 

South seceded from the United States by declaring that the states were no longer 

part of the Union. First, South Carolina seceded on December 20, 1864, followed 

by Mississippi, Florida, Alabama, Georgia, Louisiana, Texas, Virginia, North Caro- 

lina, Arkansas, and Tennessee, These eleven states joil}ed together to form the 
Confederate States of America. They elected their own President, Jefferson Davis, 

and after initial debate established a capital in Richmond, Virginia. 

Like Douglass, blacks wanted "the complete and universal abolitior~ of the whole 

slave system;’ as well as equal suffrage and other rights for free blacks. In early 1861 

Lincoln was still promising not to touch slavery where it was and not to repeal the 

Fugitive Slave Law. Small wonder then that African Americans hardly celebrated 

his inauguration. 

The firing on Fort Sumter, South Carolina, on April 12, 1861 did, however, bring 

celebration. These first shots of the Civil War stirred real hope that slavery would 

soon end. It all happened so suddenly, soon after the officer in charge of the fort, 

Major Robert Anderson, informed Lincoln that he needed men, arms, and supplies 

to maintain the federal presence in Charleston harbor. Lincoln’s dilemma was 

obvious. If he did nothing, he would appear weak and Sumter would fall to the 

Confederacy, as had other federal forts, custom houses, and post offices. On the 

other hand, if he sent forces this would no doubt be taken by the Confederacy as 

an act of war. Lincoln’s choice--to send supplies but no troops or arms--shifted 

the burden of war to the Confederacy, which itself stood to lose credibility as a sov- 

ereign nation if it allowed Lincoln to maintain the fort within its borders. It was 

hardly their intention, but the shots Confederate generals fired on the ships sent to 

resupply Anderson were shots that put slavery on the road to extinction. 

CHAPTER 5 

Breaking 
1860-1880 

the Chains 

Noralee Frankel 

n 1898, years after the Civil War, Alfred Thomas, an African American soldier 

in the Union army, explained his derision to enlist. He was a slave in Missis- 

sippi when he first encountered the Yankees. After the Union soldiers rescued 

from the plantation where Thomas lived, he and his companions became 
y should escape slavery themselves by going with the Union sol- 

. As he recalled, "Well we l~ad been hearing the guns at Natchez and all over 

country and everybody was scared and kept hearing people say the negroes 
be free and we heard of colored people running off to the Yankees... ?’ 

Thomas was one of 180,000 African Americans who served in the Union 

during the Civil War. There were also some 29,000 African Americans who 

in the Union navy. African Americans participated in fifty-two military 

and 37,000 died. 

As the United States became increasingly polarized over slavery in the 1850s, the 

and South became suspicious of each other’s political power. Slavery was 
fight over states’ rights--the doctrine that all rights not reserved to the 

government by the U.S. Constitution are granted to the states. Disputes 

the supporters of slavery and the proponents of free labor were responsi- 

for many of the political, economic, cultural, and ideological differences that 

the country during the war. 

After Fort Sumter surrendered to the Confederacy on April 14, 1861, the 

states proceeded to organize an army under the leadership of Robert E. 

A West Point graduate and trained officer, Lee had turned down President 
offer to comrnand the Union troops. Failing to obtain Lee, Lincoln 

ge McClellan general of the Union forces. But Lincoln grew frustrated 
McClellan’s cautiousness and failure to pursue the enemy. He replaced 

with a succession of generals to head the Union forces but found them 
unsatisfactory, Lincoln finally selected General Ulysses S. Grant to head the 

forces because he had proved to be an aggressive, tenacious fighter. Grant’s 

227 



228 To Make Our World Anew 

fearlessness ultimately resulted in far greater casualties than w6uld have occurred 

under McClellan, but under Grant’s leadership the Union army won the war. 

For the first two years of the war, Lincoln justified the fighting only as necessary 

to save the United States from becoming two separate countries. Not wanting to 

antagonize the border states like Kentucky and Missouri, which were slave states 

that had stayed in the Union, Lincoln refused to deal with the slave issue in any sys- 

tematic manner. As the war progressed, however, African Americans and white 

abolitionists pushed Lincoln to change his mind and add the elimination of slav- 

ery to the reasons the Union was fighting the Civil War. 

Free African Americans as well as slaves were convinced much earlier than 

Lincoln that a Northern victory would end slavery, even though the stated purpose 

of the war was to save the Union. As Frederick Douglass explained, "The American 

people and the Government at Washington may refuse to recognize it for a time 

but the ’inexorable logic of events’ will force it upon them in the end; that the war 

now being waged in this land is a war for and against slavery." One African 

American complained, "Our union friends says the[y] are not fighting to free the 

negroes.., we are fighting for the union.., very well let the white fight for what 

the[y] want and we negroes fight for what we want.., liberty must take the day." 

During the war, some slaves remained on the plantation while others, often 

seeking liberty, escaped to the Union lines. Some planters fled to Texas and other 

states to keep their slaves away from the Union army. These flights made slave 

escapes almost impossible. When the soldiers were nearby, male slaves could escape 

but elderly slaves and women with small children often found it difficult to run to 

Union lines. As slaves fled, the work of those who remained on the plantation 

expanded. As one man recalled, during the war, slave owners made slave children 

"do a man’s work." 

Raids on a plantation by soldiers--of both armies--increased the difficulty of 

the slaves’ work. Soldiers also raided the slaves’ quarters, taking their few posses- 

sions. Deprivations caused by the war affected both the Southern whites and the 

African Americans on plantations. 

Harsh treatment by Union soldiers made some slaves wary of them. Moreover, 

if slaves helped the Northern soldiers, they could be punished by their masters 

once the soldiers left. Some slaves therefore failed to cooperate, to protect them- 

selves. Once when a Union soldier confronted a slave woman and demanded to 

know where the silverware was hidden, she told him that her owners were too 

cheap to buy anything that nice. (She had earlier helped bury the silver near the 

very spot where she was speaking to the soldier.) However, many other slaves did 

not protect their masters’ property from soldiers. 

The taking of food by Union soldiers and their destruction of plantation prop- 

erty confused some slaves, especialJy children. They developed an ambivalence 

toward the Union soldiers, unable to decide if the Yankees were their liberators or 

merely new enslavers. Even before having contact with them, slave children were 
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,osed to be afraid of Yankee soldiers because they had heard Southern whites 

. to them as devils and monsters. Some slave children interpreted these words 

,. Mollie Williams later recalled, "Us all thought de Yankees was some kin’ of 

an’ we was skeered to death of ’era." 

Fear of the Union soldiers did not mean, however, that the slaves who remained 

the plantations supported slavery or continued to work and act as they had 
slavery. The Civil War and the general turmoil it brought destroyed the cus- 

white authority on most plantations and small farms. As a result, slaves 

refused to do certain kinds of work and argued over matters of discipline and 

management of the plantation. Even before emancipation, they began to assert 

rights as freed people. Before the close of the war, one slave owner greeted one 

his workers with "Howdy, Uncle," but the slave responded with a demand for 
~er respect: "Call me MisterY On a minority of plantations, the freed slaves 

violent, burning property and looting from their previous owners. Because 

the war, some owners simply abandoned their plantations. The slaves who 

i behind divided the land and property among themselves. They planted food 

~s and sometimes cotton to sell. 
Other slaves left their plantations to escape slavery. In the South, all through the 

thousands of slaves freed themselves by running to the Union lines. As one 
r chaplain described it, "Blacks illustrated what the history of the world has 

seen--a slave population ... leaving its bondage of centuries.., individual- 

or in families .... Their comings were like the arrivals of cities." Leaving one’s 

to seek freedom behind the Yankee lines was difficult, both emotionally and 

When his father escaped, Levi McLaurin’s son recalled, "I was present 

and I told him goodbye. He said he would be back after .us all." The 

"saw men put dogs on his tracks and heard dogs running after my father." 

male slave joined McLaurin but turned back after three miles "because I 

[ not leave my family." 

If freed people running toward the Union lines were caught by their masters, 

¢ were whipped or even kiIled. One newly freed man, lohn Boston, escaped to 

regiment from Brooklyn that was stationed in Virginia. Missing his still-enslaved 
he wrote her: "My Dear wife It is with grate joy I take this time to let you know 

I am[.] i am now in Safety in the 14th Regiment of Brooklyn[.] this Day i 

Adress you thank god as a free man[.] I had a little trouble in giting away." He 

"I trust the time Will Come When We Shal meet again[.] And if We dont 

on earth We will Meet in heaven:’ 
As the war progressed, more women, particularly if they did not have small 

accompanied the men. Former slave woman Maggie Dixon recalled that 

Union cavalry came past our plantation, toId us to quit work, and fol- 

we were all too glad to do so." Slaves were especially eager to leave the 
the food supplies there. 

At the beginning of the war, the federal government had no policy regarding the 
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In this cartoon, slaves abandon their master and run to Fort Monroe. General Benjamin Butler, who was in 

command of that Virginia fort, had declared such runaways "contraband" and had allowed them to stay 

with the Union forces. 

treatment of escaping slaves. However, the sheer number of fleeing Slaves soon 

pushed Congress and the Union army into forming a plan to deal with the slaves’ 

aspirations for freedom. As soon as the Union army approached, slaves from 

neighboring plantations ran to its lines, hoping for their freedom. But to the slaves’ 

disappointment, Northern soldiers in the early part of the war returned runaway 

slaves to their masters. Not all the Yankee generals agreed with this policy. In May 

1861, General Benjamin Butler, stationed in Virginia, declared the runaway slaves 

"contraband," or property taken during war, and allowed them to stay with the 

army. Butler later explained, "I was always a friend of southern rights, but an ene- 

my of southern wrongs." Butler’s policy of fleeing individual slaves who escaped to 

the Union army was tolerated by the federal government. Nevertheless, when other 

Union generals issued more sweeping orders fleeing all the slaves in territories 

under their command, President Lincoln overrode them. 

To help clarify the status of the slaves, in August 1861 Congress passed the f~rst 

Confiscation Act, which kept slave owners from reenslaving runaways. Union sol- 

diers occasionally continued to act as slave catchers and forced escaped slaves to go 

back to their masters. Finally, in March 1862, Congress passed a law forbidding 

Union soldiers from returning escaped slaves. Then in July 1862, Congress passed 
the second Confiscation Act, which more broadly freed the slaves of any master 

helping the Confederacy. Together, these measures began slowly to change the 

focus of the war toward a struggle for liberation by the slaves. 

Throughout the war, the Union army had the practical problem of what to do 

with all the people fleeing to it. The army quickly put the men to work as drivers, 

cooks, blacksmiths, and construction workers, but the women, children, and elder- 

ly were more difficult to employ. For the fleeing slaves, the military established 

areas called contraband camps, usually near Union encampments. These contra- 

band camps were often overcrowded and unsanitary. Moreover, when the soldiers 

moved on to fight another battle, their departure jeopardized the safety of the freed 

people living in the camps. White Southerners sometimes raided the camps, killing 
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their former slaves. Still, African Americans often established last- 
friendships while living in the camps. 

The composition of the contraband camps changed after July 1862 when the 

government began to allow African-American men to serve in the Union 

Once the men left, the women, children, and men unable to serve remainad. 

that civilian freed people were becoming too dependent on government aid 

the camps, U.S. officials decided to put them to work. The military therefore 

;lave women, children, and men unfit for military duty from the contra- 

camps and placed them on abandoned plantations. There they became part 

the first major experiment with non-slave labor in the South. These plantations 

run either by Northern white men or by Southern planters who had taken a 

oath. In many areas, the employers had to promise not to whip the freed 

or use physical punishments against them. 

These free laborers were supposed to be paid, but often they received very low 

or no compensation at all. Their labor contracts also contained many re- 

Some required, for instance, that the workers carry passes when they left 
plantations, in a system reminiscent of slavery. PAso, food and clothing were 

~ in short supply. Adult workers were charged for their food and that of their 
Compounding these problems, Confederates sometimes raided these 

~ and reenslaved the workers. 

1862, the women typically stayed in contraband camps or on plan- 

e laborers on Union-controlled plantations, while African-American 

served in the army. The North was slow to see the value of enlisting African 

whether slave or free. As soon as the war started in 1861, many white 

~litionists and blacks lobbied for enlisting African-American men into the army. 

African-American men in the North tried to enlist, army recruiters turned 

~. As one man from Ohio wrote to the secretary of war, "We beg that you 

receive one or more regiments (or companies) of the colored of the free 

... We are partly drilled and would wish to enter active service immediate- 

:.. To prove our attachment and our will to defend the government we only ask 
The federal government refused, however, because officials were afraid that 

soldiers would not want to fight alongside blacks. As the war dragged on, 

fewer white men wanted to serve in a war with such high casualties. As 

r enlistments dropped off, the federal government instituted a draft that 

highly unpopular with many Northern whites. In July 1863 whites rioted 
draft ifl New York City, blaming African Americans for the war, and 

against them. Rioters murdered blacks and burned down an African- 

and a church. The administrator of the orphanage managed 

all the children to safety before the building was torched, however. 

In July 1862, the government decided to allow African Americans to join the 

army. Although some of those who served in all-black regiments were 

such as Frederick Douglass’s sons, most African-American 
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The U.S. Colored Artillery practices gun driils. Forced to serve in segregated regiments, black men faced 

unfair treatment by the federal government. They were paid less than white soldiers, often used inferior 

weapons, and received inferior medical treatment. 

soldiers were former South(rn slaves. Many runaways chose to enlist, although 

some were given little choice by Union officers needing to make their quotas 

of recruits. 

African-American soldiers faced many more obstacles than white men in thing 

to join the army. According to one report, when a group of African-American men 

in Kentucky enlisted in the Union army, "a mob of young men ... followed these 

black men from town, seized them and whipped them most unmercifully with cow 

hides." Afterward "they declared that ’negro enlistments should not take place.’" On 

occasion white men beat, whipped, and even killed African Americans who tried to 

join the Union army. 

Although the army paid white soldiers thirteen dollars a month, African- 

American soldiers received only ten dollars, with three dollars deducted for their 

clothing allowance. In protest, African-American soldiers in the 54th Massachu- 

setts Infantry refused to accept any money until Congress guaranteed them equal 

pay, which it did in 1864. As one corporal in the 54th pointed out to President 

Lincoln: "We have done a Soldiers Duty. Why cant we have a Soldiers pay? ... We 
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though, our Country spurned us, now we are sworn to serve her." Soldiers 

: also concerned about what receiving less money meant for their families. 

African Americans served in segregated regiments, and the government refused 

allow them to become officers. Blacks resisted these unfair policies. As one 
can-American sergeant wrote, "All we ask is to give us a chance, and a position 

er than an orderly sergeant, the same as white soldiers, and then you will see 

we lack for nothing." The government finally reversed itself and allowed Afri- 

Americans to become officers. 
African-American soldiers often worked not as fighters bu~ as laborers, digging 

g forts, setting up camps, burying dead soldiers, cleaning, picking 

camp, and other noncombat labor. In addition, African Americans 

poorer quality weapons than whites while in the service. They also often 

~oorer medical attention. As one white doctor confessed, "Very few sur- 

will do precisely the same for blacks as they would for whites." 

Occasionally, women were able to accompany their men into the army, if they 
¯ washerwomen and cooks. As army widow Elizabeth Kane explained, 

i was with him [her husband] in the army. I washed for him during his entire 

in the army.... The officers let me live in a tent with my husband." And 

he was 10 years old, Robert Paul, whose father served in the infantry and 

mother worked as a laundrywoman for the army, explained that he "stayed 

my father at the barracks a good deal" and "was well known by all the Com- 

" men." Black women following the army tried to stay close to their male fam- 

members, but the army felt that the presence of families undermined army 

so women and children were occasionally forced out of the barracks. 

officers kept their wives in their own 

but often forbid African-American women from living with their men. 

When they remained on their old plantatinns, wives of the African-American 

from their slave owners. As one wife expressed to her hus- 

in a letter: "You do not know how bad I am treated. They are treating me 

and worse every day. Our child cries for you." The letter ended hopefully, 

with "do the best you can and do not fret too much for me for it wont be 

before I will be free and then all we make will be ours:’ Receiving such letters 

mixed reactions. Some soldiers wanted to leave the army and rescue their 

others became more motivated to stay and fight for freedom. 

Many Northern whites believed that slavery produced men too docile and cow- 

to fight. Because of such prejudices some whites doubted that blacks had 

competence to fight in an orderly military fashion. Once former slaves had 

Union soldiers, however., the doubters quickly changed their minds. As 

white newspaper reporter raved, "It is useless to talk any more about negro 

e. The men fought like tigers, each and every one of them;’ Whites were 

erican regiments fought bravely at Port Hudson and 

Bend, Louisiana; Fort Wagner, South Carolina; and the Battle of the 
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Crater, near Petersburg, Virginia. At Port Hudson in May and at Fort Wagner in 

September 1863, African-American troops battled fiercely against tremendous 

Confederate advantages. Union deaths from the battles ran as high as forty percent. 

The battle at Milliken’s Bend took place iust ten days after the one at Port Hudson. 

At first the Confederates seemed certain of victory. Outnumbered, the Aflican 

Americans fought with bayonets in hand-to-hand combat against the Confederate 

charge. The Confederates could not defeat them. After initially falling back, the 

black troops held their line and the Confederates finally retreated. 

At Big Black River in Mississippi (May 1863), under fire from Confederate sol- 

diers, the African-American soldiers burned a railroad bridge the Confederates 

needed to bring in supplies. The soldiers also destroyed a section of railroad track. 

One general described the African-American soldiers: "Of this fight I can only say 

that men could not have behaved more bravely. I have seen white troops fight in 

twenty-seven battles and I never saw any fight better." Military strategists utilized 

African-American soldiers as an element of surprise in the opening charge against 

Confederate soldiers. Such maneuvers proved effective. 

The Confederate government tried to counteract this development by threaten- 

ing to refuse to grant black troops the status of prisoners of war if captured. It 

announced that captured African-American soldiers would be resold into slaver~ 

or perhaps even killed. This policy was calculated to increase the risk to African- 

American soldiers if they enlisted in the Union army. One general recalled that in 

one fight "such of the Colored Soldiers as fell into the hands of the Enemy during 

the battle were brutally murdered." Nevertheless, the Confederate government’s 

refusal to recognize the rights of African-American prisoners did not deter the sol- 

diers. One answered his commander’s warning that "it may be slavery or Death to 

some of you today" by saying "Lieutenant, I am ready to die for Liberty:’ In July 

1863, President Lincoln ann6unced that he would not exchange Confederate sol- 

diers for Union prisoners if African-American men were not treated the same as 

white prisoners of war. 

Although some Confederate soldiers treated African Americans as legifimate 

prisoners of war, others were far more brutal. In April 1864, for instance, Con- 

federate soldiers killed unarmed African Americans trying to surrender at Fort 

Pillow, Tennessee. This massacre became a symbol of Confederate brutality against 

African-American troops. One black New Yorker wrote to President Lincoln: "If 

the murder of the colored troops at Fort Pillow is not followed by prompt action 

on the part of our government, it may as well disband all its colored troops for no 

soldiers whom the government will not protect can be depended upon." 

In spite of their own and their families’ hardships, African Americans were 

proud of their wartime contributions. As one African-American soldier explained, 

"This was the biggest thing that ever happened in my life. I felt like a man with a 

uniform on and a gun in my hand." These soldiers fought for freedom for them- 
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and their families. "If roasting on a bed of coals of fire would do away with 

of slavery, I would be wiling to be the sacrifice." 
~-American men made up almost a quarter of the navy during the Civil 

One reason is that sailors did not have to contend with as much discrimina- 
i, as soldiers. For example, the Confederate policy of not exchanging African- 

soldiers for whites did not apply to sailors. And because the ships of the 

were too small to set up racially segregated facilities, blacks and whites 
ate, and bunked in the same quarters. Particularly toward the end of the 

few ships sailed without African-American crew members. They even made 
majority of the crew on a few ships. 

serving as soldiers, former slaves also acted as spies for the Union army. 

, were able to maneuver in and out of Confederate lines with more ease than 

white men could. Southerners rarely suspected African Americans of 

out covert activities. For instance, Harriet Tubman spied during the war 

Union. She went to South Carolina, where for three years she gathered 

for the military by talking to slaves living in Confederate-held areas. 

contributed, often unwillingly, to the Confederate war effort. They 

accompanied their masters into Confederate army camps to serve as 

servants. The Confederate government used slave labor to build forti- 

they cut wood, dug foundations, and did carpentry work. Slave men 
moved supplies. The army paid the masters for their slaves’ services. A few 

soldiers did serve in the Confederate army. In New Orleans, 

African Americans formed two regiments, not in defense of slavery but to 

their homes against Yankee attack. Once the North took control of New 

however, many of these African-American Confederate soldiers went 

r to the Union army, revealing the tenuousness of their commitment to the 

~. In March 1865, a month before the Civil War ended, the Confederacy, 

~eration, finally allowed African-American soldiers to fight in return for 

freedom. 

ican-American soldiers marched into Richmond, Virginia, 

of the Confederacy surrendered, white Southerners must have recog- 
that the war had destroyed slavery forever. Thousands of slaves had freed 

by crossing over the Union lines. African-American soldiers served 

ir country proudly in the Civil War, and many died for the honor. For their part, 

women and children, crowded into contraband camps, endured 

war as best they could. Many also worked on plantations and became part of 

Northern plan of freed labor that started during the war. The military policies 

such labor influenced the working relationships between the freed peo- 
and their former owners during the period of Reconstruction that followed the 

r. The Civil War brought freedom to the nation’s slaves, but just what this free- 

,r the formerly enslaved people was unclear. 
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all together. As the nation moved closer to the Civil War, the more similar all black 

life became. In the South, where by 1860 the color line was drawn fast and tight, all 

free Aft-icon Americans--the light skinned and the dark, the skilled and the 

unskilled, the literate and the illiterate, the Episcopalian and the Baptist--faced the 

same hostile whites. As they raised their voices in protest in the years immediately 

preceding the Civil War they struck a chord of unity--unity with each other, and 

unity with the slave. 

Let My People Go 

In 1847 the first edition of Frederick Douglass’s newspaper, the North Star, rolled 

off the presses. It was not the first African-American newspaper nor would it be the 

last. And like the names of many other African-American publications, North Star 

signified black aspirations, because the North Star, the light that guided so man), 
runaways out of the South, symbolized freedom. 

In his dedication Douglass tied the fate of all blacks together, the free and 

enslaved, those north and those south. "We are one;’ he declared, "our cause is one" 

and "we must help each other." Douglass went on to declare the unit), of the free 

black with the slave. "What you suffer, we suffer; what you endure, we endure. We 

are indissolubly united, and must fall or flourish together." 

Douglass’s words were prophetic, but it did not take a prophet to see the wis- 

dom of his remarks. The nation was iust thirteen years from the Civil War. Already 

the ferment was rising. The American Antislavery Society was fourteen years old. 

Founded by blacks and whites, the society held religious revival-style meetings 

where abolitionists made stirring speeches condemning slavery as a moral wrong. 

They urged their listeners to put pressure on state legislatures to end slavery. The 

abolitionist movement spawned the Liberty party, and in 1840 and 1844 it ran 

antislavery Presidential candidates. Although the Liberty party did not attract a 

significant following, it did plant the seed of fear of "slave power." The admittance 

of Texas into the Union as a slave state in 1845 and the promised addition of slave 

states from the territories taken by the United States as a result of the Mexican War 

in 1846 did in fact convince many Northerners that slaveholders would use their 

political and economic power to make slavery legal everywhere. More and more, 

Northern whites wondered whether slavery would or could be confined only to the 

South; more and more they wondered about the fate of white laborers in a slave 

labor economy. 

Blacks, too, pondered their fate. But for them, the issues were different. Most 

important, the concerns of African Americans did not divide them as much as the 

debate over slavery divided whites. They had much to gain from white conflict over 

slavery, and they understood that they would not benefit at all if they were. not 
united. And for the most part they spoke with one voice. Free blacks, those who 

could speak out against iniustice, all wanted freedom for the enslaved and justice 
for the free. All wanted blacks to have the rights that were accorded by the Consti- 

Let My People Go 

B is o Brother with a skin 

Of somewhat darker hue, 

Bm in our Heavenly Father’s sight, 

lie is as dear as yoe, 

Anti-Slavery Alphabet, published in 1847 for an anti-slavery fair in Philadelphia, used simple 

3use children to the horrors of slavery. 

to all Americans. They differed, however, on the means to achieve these 

story of black protest in the years before the Civil War is one of unity on 

i large issues of rights and debate about the way to achieve them. 
protest against slavery began long before the 1833 formation of the pre- 

white American Antislavery Society. During the revolution the 

Congress was bombarded with petitions from Northern slaves who 

"all men are created equal" clause of the Declaration of Independence to 

freedom. Protest against slavery continued through the Confederation 

and at the beginning of the nineteenth century the African Methodist 

~al minister Absalom !ones walked the streets of Philadelphia carrying a 

~rotested the renewal of the slave trade in Maryland, the birthplace of 

Philadelphia blacks. In their churches and benevolent societies African 

money to help runaways, wrote petitions protesting slavery, and 

bondage whenever and wherever the opportunity arose. 

level, blacks celebrated NewYear’s Day as their Independence 
As Frederick Douglass noted, to the slave the national Fourth of Iuly celebra- 

was a day that revealed "the gross injustice and cruelty to which he is the con- 

To the slave, the shouts of liberty and equality, the prayers, hymns, 

and thanksgivings were "hollow mockery ... mere bombast, fraud, 

impiety, and hypocrisy--a thin veil to cover up crimes which would 
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disgrace a nation of savages." New Year’s Day, in contrast, had real meaning for 

African Americans. It was the anniversary of Haitian independence in 1804 and the 

end of the foreign slave trade with the United States in 1808. 

As each New Year’s Day passed, free blacks increasingly condemned the federal 

government for its perpetuation of slavery. They did not have to go much further 

than the Constitution to find a federal document worthy of condemnation. The 

Constitution allowed the foreign slave trade to persist for twenty years after its 

signing. For purposes of representation, it counted enslaved Afrkan Americans as 

three-fifths of a person. It also promised to put down slave insurrections and to 

track down fugitives from slavery and return them to their owners. This last pro- 

vision, which put the federal government in the business of slave catching, was 

reinforced by a fugitive slave law in 1793 and by a particularly harsh one in 1850. 

African Americans vigorously opposed these laws, but between 1836 and 1844 the 

House of Representatives adopted a °’gag rule" against all antislavery petitions. 

Under this rule all abolitionist petitions were automatically tabled so that they 

could not even be discussed on the floor of the House. 

Still blacks protested. They took particular aim at the program of the American 

Colonization Society. Founded in 1816, this society counted some of America’s 

most notable citizens among its members. Presidents James Madison and Andrew 

Jackson, Senator Daniel Webster, and Francis Scott Key, author of "The Star- 

Spangled Banner;’ all argued that blacks should be returned to Africa because it 

was the only natural home of black people. Central to their argument was their 

belief that blacks would never be accepted in America. According to national leader 

and Presidential hopeful Henry Clay, the "Great Compromiser;’ blacks would ever 

inhabit "the lowest strata of social gradation." In his opinion blacks were "aliens-- 

political-moral-social aliens, strangers, though native." Africa, on the other hand, 

held hope for blacks. It was a place where they would not be degraded and debased. 

Moreover, advocates of colonization believed that American Negroes, having come 

under the civilizing influence of Christianity and having observed the benefits of 

democracy and capitalism, would redeem Africa. They argued that African Ameri- 

cans would transform Africa into prosperous mini-American black republics. 

Colonization would open up new commercial routes between Africa and America. 

In short, what blacks could not do here in America, they could and would do in 

Africa. In their minds, the end result of colonization would benefit both blacks and 

whites, America and Africa. 

Colonizationists tried to recruit well-known, successful blacks to lead the exo- 

dus to Africa. The most common strategy was to lure influential black leaders with 

the prospect of power, wealth, and prestige. For example, they offered James 

Forten, a wealthy sailmaker, commercial advantages if he would lead blacks back to 

West Africa. He refused, but it did not stop colonizationists from sensationalizing 

the advantages of going to Africa. 

Let My People Go 

All but a few declined the opportunity to return. Those who did leave settled on 

land near the British colony of Sierra Leone. Located on land purchased by the 
American Colonization Society in 1822, the colony was named Liberia, the "land 

of freedom." Setters hoped that this small country would fulfill the promise of its 

name and provide the liberty that America withheld. Certainly this was the hope 

of two of its most renowned settlers, the black sea captain and shipowner Paul 

Cuffee and John Russ~rm, an educator and the editor of Freedom’s ]ournaL Both 

men endorsed colonization because they felt America would never treat its black 

citizens fairly. "If the slaves of our country with one accord were delivered from 

bondage;’ Russwurm asked, "can they be elevated to an equality with the whites? 

Can they while in this country be divested of the odium of inferior and degraded 

caste?" Russwurm’s answer to his own question was "NOV’ For him and his small 

following, Liberia would provide the liberty denied by America. 

But only a few people were willing to follow him. News of the troubled rela- 

tionships that the settlers had with surrounding African tribes and the difficulty 

American blacks had with African diseases thwarted settlement. However, the most 

important reason why African Americans refused to return to Africa was their feel- 

ing that America was their country. Africa was indeed their ancestral homeland, 

but America was their birthplace and from it they drew their identity. They had 

fought and died in America’s wars, had cleared this country’s land and swamps, 

had helped build up its towns. The world, not just America, grew rich off the cot- 

ton, rice, and sugar grown by black people. They believed they had proved them- 
selves productive, self-sufficient citizens, more so than even the slaveholder who 

fewer skills, and who lived off the labor of others. To be asked to leave after 

sacrifice to America was sheer injustice. 

Many African Americans also believed that this push by whites exposed unadul- 

terated white racism. African Americans asked that they be allowed to live free in 

land that was the beacon of liberty. They protested the colonizationists’ claim 

were incapable of living in freedom. They challenged America to stand 

principles of democracy and liberty. 

Free blacks understood that it was their organized opposition to slavery that was 

Prominent among the leaders and members of colonization societies 

slaveholders, none of whom supported the emancipation of slaves and their 

to Africa, but all of whom argued that blacks were unprepared for freedom. 

opinion of most African-American leaders, colonization was a scheme to 

)reserve freedom for whites only. Their fight against coloniza- 

was a fight for themselves but also for their brothers and sisters in 

As they saw things, they were the slave’s best hope, and the slave was their 

in the cause of black rights. 

Not that they did not want to forge alliances with white Americans, too. These 

more problematic, however. For one thing, most prominent African- 
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American leaders were dismayed by the w!despread support given to colonization 

societies. Before the 1830s men like William Lloyd Garrison, Gerrit Smith, Arthur 

and Lewis Tappan, and Benjamin Lundy--whites who actively opposed slavery~ 
also supported colonization. They did not see how colonization helped preserve 

slavery, or how the scheme exposed free blacks to the rage of anti-black mobs. 

Such a mob let loose its venom in Cincinnati in 1829. Tension in the city had 

been growing throughout the 1820s. As the free black population increased and 

competed for jobs, whites demanded their expulsion. They were encouraged by the 

leaders of the Cincinnati Colonization Society. Since its founding in 1826, it had 

prompted ministers and local newspapers to agitate against the city’s blacks. Its 

propaganda provided the justification for driving them from the city. In the sum- 

mer of 1829 city officials tried to push African Americans out by enforcing the 

Ohio Black Laws, which required blacks to post bonds guaranteeing "good behav- 

ior." Before black leaders could get a reprieve from the city legislature, white mobs 

attacked defenseless blacks. More than half the black population fled to Canada 

and other parts of the United States. 

Although this and similar incidents convinced some sympathetic whites that 

colonization was inherently evil., it did not alter their prejudice toward blacks. This 

was another reason that African-American leaders found alliances with whites 

problematic. For example, even though black abolitionists like Peter Williams and 

William Watldns coaxed white men like William Lloyd Garrison and Gerrit Smith 

away from colonization, when Garrison and a small group of white friends met to 

organize the New England Antislavery Society in 1832, they invited blacks to join 

them only after all their plans had been formulated. Similarly, only three blacks 

were among the sixty-two signers of the American Antislavery Society’s Declara- 

tion of Sentiments. Though it had twenty-six vice presidents and a nine-member 

executive committee, the society had no black officers. 

African-American leaders were further disturbed by the limited perspectives 

and goals of white abolitionists. As free blacks they spoke against slavery as well as 

blanket discrimination against all blacks. White abolitionists, they found, were not 

much concerned with racism. Many black abolitionists shared the reaction of 

Theodore Wright, who criticized the "constitutions of abolition societies, where 

nothing was said about the improvement of the man of color!" Speaking before the 

New York Antislavery Society in 1837, Wright complained that "they have over- 
looked the giant sin of prejudice. They have passed by this foul monster, which is 

at once the parent and offspring of slavery." 
Black abolitionists further noted that many white abolitionists refused to ad- 

mit black children to their schools, would not hire black workers for anything 

but menial jobs, and even failed to hire blacks to work in antislavery offices. They 

also observed that in the early stages of their efforts, white abolitionists did not 

hire black lecturers, and when they eventually did they tried to control every 

aspect of their language and message. 
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A case in point involved Frederick Douglass. When Douglass first began lectur- 

’ha 1841 he related the trials of his slavery and the terrors of the institution. 
pleased. They encouraged Douglass to repeat his perfor- 

over and over. As Douglass matured as a speaker, and as he pondered the 

of freedom for himself and the nation, he grew more philosophical and 

[ in his talks. White abolitionists found Douglass the philosopher to be less. 

than Douglass the ex-slave. They did not want him to grow. Instead 

repeatedly criticized him for appearing too smart. At one point he was told, 

won’t believe you ever were a slave, Frederick, if you keep on this way .... 

have a little of the plantation manner of speech than not." 

But Douglass, like other African-American leaders, listened to his own voice, 

his own people, and in a very short time went his own way. Blacks continued 

build their own movement, and central to it was the black press. Newspapers 
by leading personalities reminded black Americans of their role in the 

of the American nation. There was no lack of articles on the role 

played in the American Revolution and the War of 1812. 

At the same time that newspapers confirmed the black’s identity as an Ameri- 
also grounded that identity in the common black experience. Thus in 

reporting of slave resistance, the terrors of slavery, and the free black corn- 

assistance to fugitive slaves, newspapers made it difficult for free blacks 

t their relatively privileged status in relation to the slave, lust as important, 

accounts helped cement the bond between slave and free. 

Newspapers with such names as The Colored American, the Weekly Advocate, the 

and the Weekly Anglo-African helped unify African Americans by keeping 

~enings in their own community and the nation. Artides and 

covering their various concerts, lectures, church events, education- 

3ortunities, and school programs were regular features of black newspapers. 

national events from a black perspective and accepting editorials from 

-- 0rdinary African Americans, these newspapers allowed blacks to express their ideas 

~ of sub)ects and vent frustrations that had no other outlet. Since only a 

of the African-American population was literate, and these priv- 
few had to read or otherwise communicate the newspaper’s contents to 

read, newspapers helped forge the bonds of community. They 

-- bridged the gap between the educated and the illiterate. 

Through their own newspapers and a few edited by White abolitionists, ordi- 
African Americans learned of the protest activity of their leaders-men 

women such as Douglass, Martin Delany, Henry Highland Garnet, William 

-- Wells Brown, William Whipper, and Maria Stewart. The question was how blacks 

should obtain their freedom. The decision was not an easy one. Would armed rebe!- 

-- lion succeed? From their relatively safe surroundings, should they encourage the 

-- slaves to risk everything in a break for freedom? How far should free blacks go 

in opposing the fugitive slave laws? Should they hold off slave catchers with guns 
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or would civil disobedience be enough? How would they achieve their rights of 
full citizenship? 

Answers to these questions came from many quarters. In his speeches and in a 

pamphlet entitled Walker’s Appeal ... ~o the Colored Citizens of the World But in 

Particular and Very Expressly to those of the United States of America, David Walker 

urged African Americans to meet the slaveholders’ violence with violence of their 

own. He blamed the oppression of blacks on white greed for money and power. In 

the by-now-typical African-American tradition of blending the secular with the 
sacred, of using religion to help solve life’s problems, Walker urged black people to 

rise up and wage a holy war against whites, who had by their sin against African 

Americans sinned against God. "They want us for their slaves," he wrote. They 

"think nothing of murdering us in order to subiect us to that wretched condition." 

In his iustification of armed resistance, Walker wrote, "It is no more harm for you 

to kill a man who is trying to kill you, than it is for you to take a drink of water 

when thirsty: in fact the man who will stand still and let another man murder him 

is worse than an infidel?’ 

No doubt many African Anaericans felt the same way Walker did, but most 

spoke with more moderate voices. Although they did not lose sight of the role 

played by whites in black oppression, many leaders urged African Americans to 

take an active role in liberation by uplifting themselves. Maria Stewart, one of the 

few African-American female public lecturers, urged blacks to give up drinking 

and invest in schools and seminaries. An admirer and follower of Walker, Stewart 

nevertheless believed that "nothing would raise our respectability, add to our peace 

and happiness, and reflect so much honor upon us, as to be ourselves the promot- 

ers of temperance, and the supporters.., of useful and scientific knowledge?’ An 

advocate of female education durir~g a time when it was thought that women best 

served the race by serving their husbands, brothers, and fathers, Stewart argued 

that the race needed both men and women in public roles. "Daughters of Africa" 

needed to unite. They could raise money to build schools to educate black youth, 

they could own stores that would service their community, they could educate 

themselves and through them the race would be uplifted. 

As despairing as Stewart sometimes was when she looked at the plight of Afri- 

can Americans, she, like many others, was still more optimistic about the future 

than David Walker was. The goal of uplift was, after all, eventual’integration into 

American life. Blacks were behind not because of natural inferiority but because of 

prejudice and slavery. Once these impediments were abolished, education and 

opportunity would remedy the situation. 

Throughout the 1830s and 1840s Frederick Douglass shared Stewart’s opti- 

mism. He did not support armed resistance or programs to go back to Africa. He 

believed that through constant preaching, political lobbying, and hard struggle 

blacks would eventually find liberty in America. "You must be a man here," he 
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"and force your way to intelligence, wealth and respectability. If you can’t 

that here, you can’t do it there?’ 
: there were many who disagreed. Martin Delany, a Harvard-educated physi- 

was the most articulate spokesman against the views Douglass and others 
people can be free who themselves do not constitute an essential 

: of the ruling element of the country in which they live." These words, pub7 

! in his 1852 book entitled The Condition, Elevation, Emigration, and Destiny 

~ the Colored People of the United States, were part of his argument for emigrating 

theeastern United States to Central or South America or to some nonsettled 

L in the American West. He did not share with Douglass the belief that America 

allow blacks to become citizens. Much like Native Americans, blacks, he 

"a nation within a nation." Blacks and whites shared a common court- 

But whites were an oppressor nation and blacks the oppressed nation. Black 
vle, he claimed, loved America, but because that love was met with only be- 

degradation, black people were "politically not of them, but aliens 

the laws and privileges of the country?’ Thus separated, African Americans 
¯ to establish a black society where they would be free to enjoy the priv- 

; of citizenship. 
These, then, were the lines of protest in African-American communities before 

Despite their different levels of optimism and different strategies of resis- 

antebellum black leaders were united in their good feelings about them- 

Never did they give in to self-hatred, nor did they ever believe the pro-slav- 

arguments that held that they were naturally inferior to whites. Before America 

stood tall and proud. 
It was this black pride that eventually drove all black abolitionist leaders to 

degree of black separatism. In their minds, blacks, as a people, had 
do for themselves; self-improvement had to be based on self-reliance. Said 

3 A. Bell, in the Weekly Advocate, whites may make "OUR CAUSE" their cause 

all they want, but their efforts will be unavailing "without our thinking and acting, 

as a body, for ourselves:’ 
In thinking and acting for themselves blacks met during the 1830s through the 

1850s in black-only national conventions. Northern cities such as Albany, Roch- 

Cincinnati, Philadelphia, Buffalo, and Cleveland were the sites of some of the 
where the means of uplift and strategies of resistance were debated. 

those who attended these conventions realized that some might think 

all-black meetings worked against the goal of integration of blacks into the 

American mainstream, most concluded that racial solidarity was necessary to 

’secure their status as full-fledged Americans. Separatism, whether in conventions, 

schools, or churches, was not the end in itself, but the means to the end. 
For all of their work, it was, in the end, not black or even white abolitionists who 

the fatal blow against slavery. The institution proved so entrenched that it 

217 



218 To Make Our World Anew 

took a civil war to end it. Black protesters, however, could be proud of the work 

they did in unifying the spirits of free blacks and in forging the bond between free 

and enslaved African Americans. In so doing, they laid the intellectual foundation 

on which the protest of future generations of blacks and whites was built. 

From Desperation to Hope 

At the end of 1850 African Americans did not know that the nation was just a 

decade away from civil war, that slavery would be its cause, or that the war would 

end slavery for good. They could not know that it would be the bloodiest war ever 

fought on America’s soft or that their citizenship and voting rights would hang in 
the balance. 

However, black people could not help but sense that something out of the ordi- 

nary was happening. Slavery was at the heart of heated discussions about the 

nation’s future, and the Compromise of 1850, meant to quell anxiety about the 

slavery question, actually fanned its flames. The Compromise brought California 

into the nation as a free state, eliminated the slave trade in the District of Colum- 

bia, and organized the territories of Utah and Mexico. Its most obnoxious part was 

the Fugitive Slave Law. Under its harsh provisions, the law forced blacks accused of 

being fugitives to prove their free status, not to a jury, but to a special commis- 

sioner who was paid more (ten dollars) for returning a slave to his owner than for 

setting him or her free (five dollars). The law also compelled Northerners to hunt 

down and turn in runaway slaves. 

As slave hunters known as "kidnappers" flooded the North seizing fugitives, 

blacks had to decide what to do. They had always resisted fugitive slave laws, but by 

putting a bounty on every runaway’s head, and making every white person a 

potential slave catcher, this latest fugitive law made resistance more risky and life 

for free blacks terribly insecure--so insecure that many free blacks took one last 

stride toward freedom by fleeing across the Canadian border. 

The vast majority who remained faced a nation racked with conflict that did not 

lessen. Abraham Lincoln’s election to the Presidency in 1860 brought some hope 

that liberation was on the horizon. Mostly though, there was despair over the 

way the decade had proceeded and wretched bitterness over the country’s betrayal 

of blacks. 

Ironically, the 1850s was a decade of prosperity. Not only whites but blacks, too, 

did relatively well. This was indicated by the steady increase in black land and 

property ownership all over the country. In Nashville, for example, in 1860 there 

were twenty-six free blacks who were worth more than a thousand dollars who had 

owned no property ten years earlier. Charleston had always had a wealthy colored 

elite, but during the 1850s as many as seventy-five whites rented their homes from 

freemen. In Baltimore free blacks monopolized the caulking trade, and throughout 

the Upper South free black agricultural laborers took advantage of the movement 

of slaves south by demanding and receiving higher wages. 
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success generated confidence. This confidence was visible in the new 

being built by larger and wealthier black congregations in the North and 

: South. It was also shown by the increased audacity of free blacks. In Petersburg, 

for example, whites complained that blacks were slow to give way to 

’, on walkways. 
Blacks also exuded more confidence in the way they responded to oppression. 

Richmond, for instance, free blacks petitioned the city council to repeal the 
repressive Black Code, and in New York City there was the stunning behav- 
Elizabeth Jennings. On a Sunday morning in 1854 she was pulled out of a 

:-drawn trolley car and wrestled to the ground by a white conductor and dri- 

who sought to keep her from sitting in the white section. With the same con- 
and audacity shown by the free blacks of Richmond, Jennings took her case 

court. Her victory there broke the back of segregation on public conveyances in 

York. 
1 over the country blacks tried to do the same to the Fugitive Slave Law. Twice 

Boston, blacks and whites stormed a courthouse in failed attempts to rescue 
Sims in 1851 and Anthony Burns in 1854. Others, such as Elijah 

John Mason, and of course, Harriet Tubman, continued to risk life and 

going into the South and delivering African Americans from slavery. 

&rick Douglass also risked harm by his resistance to the law. Though very 

in the public eye, he, like countless others, raised money for fugitives, hid 

t in his Rochester home, and helped hundreds escape to Canada. 

And, like others, he had to struggle with the meaning of the Fugitive Slave Law. 

i Rochester, New York, in 1853 Douglass and other black abolitionists held one of 
largest conventions to try to decide what to do about resisting the law. 

z were to call for the creation of separate black institutions, 
felt the Fugitive Slave Law left them no choice. America seemed determined 

:cast them aside and destroy their rights as citizens. Somehow, they had to sal- 

them. In their attempt to do this, black abolitionists called for the creation of 

council to oversee black improvement and a manual labor school for the 
ildren in science, literature, and the mechanical arts. They did 

they said, not to "build ourselves up as a distinct and separate class in this 

r but as a means to ... equality in political rights, and in civil rights, and in 

social privileges with the rest of the American people"’ 
i Although black abolitionists as a group took larger strides toward separatism, 

individuals spoke out in favor of armed resistance. Douglass was among 

He not only increased his aid to fugitive slaves but he became decidedly 

militant: "The only way to make the Fugitive Slave Law a dead letter is to 

or more dead kidnappers." 
For Martin Delany, Douglass’s response fell short of a remedy. It was not 

ge the individual kidnapper when the source of the problem was 
e prejudice that permeated all American institutions, including the government. 
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Shoot one kidnapper, and another would take his place. The law was a reflection of 

government policy, and in Delany’s opinion even the call for separate black insti- 

tutions did not go far enough to counter white racism. When Delany pondered 

institutional discrimination and the Fugitive Slave Law, he concluded that "a peo- 

ple capable of originating and sustaining such a law as this are not people to whom 

we are willing to entrust our liberty at discretion." His advice was to "go to what- 
ever parts of Central and South America" and "make common cause with the peo- 

ple?’ For DeIany, emigratdon was still the only answer. 

Delany found support at conventions held in Maryland in 1852 and Cleveland 

in i854. Unlike the delegates to the Rochester convention, those who attended the 

Cleveland meeting were not reluctant supporters of black separatism, nor did they 

see the point in arguing for separation as a means to American citizenship. As 
Delany put it, it was time for black people to look outside of America, to grab hold 

of those places in the world where chance was in their favor and where the rights 

and power of the colored race could be established. 

Although more blacks than ever took up this position in the 1850s, most African 

Americans remained hopeful of change within the United States. They could not 

abandon the land of their birth, give up the dream for which their forefathers had 

sacrificed so much, nor leave their enslaved brethren with no black advocates for 

freedom. Delegates to the Baltimore convention found this out when the meeting 

they called to discuss emigration was broken up by angry black crowds who want- 

ed no part of Africa, Haiti, Mexico, or Canada. They did not disagree with the del- 

egates’ demand to be treated like men. Nor did they take issue with the conven- 

tion’s general sentiment that in Maryland swine were treated better than free 

Negroes. Clearly though, they, like most flee blacks, wanted to make their stand 

here in America. 

In the first few years of the d6cade it seemed that they had support. In fact, white 

Northerners did grow more sympathetic. This was in part because the Fugitive Slave 

Law brought the issue of slavery to their doorstep. Whites who witnessed slaves 

being dragged unwillingly back South found it difficult to remain detached from the 

issue. They could no longer treat it as something that just happened "down there:’ 

And what was happening "down there" was made even more real by the publi- 

cation in magazine installments, and then as a book in 1852, of Harriet Beecher 

Stowe’s Uncle Tom’s Cabin. In a brilliant manipulation of public sentiment, Stowe 

raised public consciousness about the evils of slavery. She did this by making her 

slaves people ~6_th whom almost all whites could identify. There were few Northern 

mothers who did not hail Eliza’s courageous escape across the floes of the Ohio 

River, or cry over Little Eva’s death. Only the meanest could side with the wicked 

Yankee slaveholder Simon Legree, and all could see the Christlike goodness of the 

beloved Uncle Tom. So large and so stirred was the northern readership that when 

Lincoln met Stowe in 1863 he is supposed to have said,"So you’re the little woman 

who wrote the book that made this great war!" 
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If Mrican Americans ha, d reason to be buoyed~by this new awareness on the part 

the Northern public, they surely had reason to be wary of the response it drew 
Southerners. Already unnerved by the steady economic progress and increas- 

boldness of free blacks, Southern whites’ anxiety only increased in the face of 

y activity. In particular, slaveholders were sure that flee blacks 

increased antislavery activity had something to do with the increase in the 

of runaway slaves and incidents of overt resistance. 

And to Southerners it seemed as though every day brought news of some other 

violent incident involving slaves. It was said that overseers in the Mississippi Valley 

so feared for their lives that they were never caught without their guns. In Ten- 

nessee four slaves were put to death for attempting to attack the iron mills where 

~ey worked. 

Some blacks in Texas also seemed ready. From that state came news of an alleged 

plot that was to bring blacks and Mexicans together in an attempt to rid the state 

of its white population. Although whites killed five blacks suspected of fomenting 

the insurrection, they could not quell black discontent, nor white fear of it. 

They tried to, though. Because they felt that the ever-growing flee black popu- 

lation was indting slaves to flee and rebel, Southerners tried to get rid of them. 

With the exception of Delaware and North Garolina, every Upper South state insti- 

tuted a colonization plan. Virginia’s was typical. In 1850 it appropriated thirty 
thousand doilars annually for five years to send flee blacks and emancipated ~laves 

to the West African nation of Liberia. A tax placed on flee blacks added an addb 

tional ten thousand dollars. Maryland passed a similar law in 1852, Tennessee in 

1853, and Missouri and Kentucky in t855. 

These plans failed for two reasons. To begin with, not enough money was ap- 

propriated for such a massive removal of people. But even had there been endugh 

funds, there were few people who wanted to go. African Americans were already 

opposed to the emigration plans proposed by their own leaders. They were hardly 

more disposed to leaving under a program arranged by their oppressors. John 

Rapier said what most blacks believed: "They [colonizationists] would not care if 

all the flee negroes in the United States was at the Botom of the Sea so they was out 

of the United States?’ 

Not only was Rapier right, he caught what was fast becoming the temper of the 

nation. Everywhere, not just in the South, anti-black sentiment was rising. Indiana 

offers a good example of this mbod. In 1851 state legislators rewrote the state con- 

stitution with provisions that deprived blacks of the rights to vote, attend white 

schools, and make contracts. African Americans who could not post a five hundred 

dollar bond were expelled from the state, and an 1852 law made it a crime for 

blacks to settle in Indiana. 

If nothing else these state laws demonstrated that antislavery sentiment easily 

coexisted with hostility toward African Americans. Most white citizens did not want 

any blacks in their midst, slave or flee. This sentiment found national expression in 
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This 1856 chart of the United States shows the division between free and slave states. The chart also 

offers a statistical comparison between the North and the South, with figures for the number of public 

libraries, the number of children who attend school, and other categories. 

the new Republican party, which was founded in 1854. The principal platform of 

this mostly Northern party wds "no slavery in the territories." By this Republicans 

meant that they wanted to keep the new western territories as "free soil," meaning 

free of slavery. Slavery, they believed, retarded upward mobility and economic 

growth. From their point of view the South was stagnant and backward, while the 

North and Upper Midwest were energetic and progressive. Republicans promised 

not to oppose slavery where it already was. But inasmuch as America’s democracy 

and its institutions depended on the ability of men to move and work in a free labor 

market, they argued that the future greatness of the American nation depended on 

the confinement of slavery and the expansion of free soil. 

For African Americans the Republican party was both good and bad news. The 

good news was that many Republicans were abolitionists who opposed not just the 

expansion of slavery but also slavery where it existed. Senator William Seward of 

New York and Senators Charles Sumner of Massachusetts and George lulian of 

Ohio were ardent abolitionists who sought to divorce the federal government from 

the support of slavery by freeing slaves in the District of Columbia, repealing the 

Fugitive Slave Law, and eliminating the domestic slave trade. 
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There was good news too in even the limited goal of keeping slavery out of the 

The rival party, the Democrats, had already gone on record as support- 

~ popular sovereignty, the settler’s right to decide whether slavery should exist in 

territories. Its leading politician, Stephen A. Douglas, had pushed the Kansas- 

~ska Act through Congress early in 1854. This act allowed the people who 

in the newly organized Kansas and Nebraska regions to decide for them- 

whether they wanted slavery. In allowing for the possibility of slavery in 

territories the act overturned the 1820 Missouri Compromise, which had 

slavery in regions north of Missouri. The Republicans thus offered a 

-needed counter to what was without a doubt a major threat from the power 

the slave owners. 
The bad news, though, was that the bulk of the party’s support came from 

who were as much anti-black as they were antislavery. From the African 

of ~iew this made the party suspect. Republicans did not direct- 

ioppose slavery where it was, nor did they tackle issues like the domestic slave 

Slave Law. Furthermore, the party’s supporters and its promi- 

Abraham Lincoln, did not favor equal rights for African Americans. In 

the vote, jury service, and intermarriage, Republicans made clear their 

~ that whites were superior to blacks, and that the two races could not live 

m terms of social and political equality. 

The formation of the Republican party, therefore, left blacks with a lot to think 

~ took heart that there was, for the first time, a political force opposing 

but they worried about the limits of that opposition and the extent to 

the Republicans would go to keep blacks from exercising civil and political 

they were still without effective national allies in an increasingly hos- 

fact that did not escape them. 

The depth of the nation’s hostility to blacks was revealed by the Supreme Court’s 

in Scott ~: Sandford (the "Dred Scott case"), a ruling that sent shivers 

~ine of black America. In 1846 Dred and Harriet Scott had filed suit in 

their freedom. They argued that because their master had taken them 

Minnesota, Wisconsin, and other territories where slavery had been outlawed 

¯ the Missouri Compromise, they were by right free. Chief Justice Roger B. Taney, 

for the court, disagreed. Dred and Harriet Scott were not free. Taney stated 

were "beings of an inferior order" and therefore "had no rights which 

men were bound to respect:’ Justice Peter V. Daniel, of Virginia, added insult 

~ injury by his claim that "the African Negro race" did not belong "to the family of 

was only a subject for "commerce or traffic;’ "slaves;’ "property:’ 

If this part of the ruling fell like a dead weight on flee blacks, the court’s deci- 

the Missouri Compromise was a death sentence. In stating that the 

820 law was unconstitutional because Congress did not have the right to ban slav- 

~ in a territory, the court opened the entire country to slavery. If Congress could 

slavery in the territories then it could not keep it out of northern states. 
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Slaveholders could take their slaves north, settle wherever they wanted, and accord- 

ing to the logic of the Dred Scott decision, there was nothing that could be done 

about it. When put together with the Fugitive Slave Law, the Dred Scott decision 

left nowhere for the fugitive to run. Questionable as the North was as a haven for 

free blacks, these two measures eliminated it as a haven of any sort. 

Events in Kansas between 1854 and John Brown’s raid at Harpers Ferry, Vir- 

ginia, in I859, literally left free blacks nationless. After the Kansas-Nebraska Act 

was passed both pro- and antislavery forces rushed into Kansas, each group 

attempting to make sure that the territory was settled according to its wishes. At 

stake was whether the territories would be slave or free. With both forces willing to 

die for their cause, violence was inevitable. As the forces clashed in guerrilla-style 

warfare, only the free blacks’ future there was certain: slaveholders did not want 

them in their midst, and ffee-soilers wrote a constitution that forbade them from 

entering the state. 

John Brown’s raid only made the situation of free blacks more precarious. When 

the dust settled after the band of twenty-two men tried to take the federal arsenal 

at Harpers Ferry, flee blacks were found to be among the conspirators. Slave- 

holders cringed when they thought about what might have happened had Brown’s 

plan to seize and distribute weapons to slaves succeeded. They could and did hang 

John Brown for treason, but many thousands of free blacks who stood ready to take 

up Brown’s mantle remained among the population. Having always viewed the free 

black as out of place in the South, white Southerners now saw an opportunity to 

eliminate this group for good. 

Life for Southern free blacks had grown harder and more dangerous. States that 

had already made efforts to force them to leave through colonization renewed their 

efforts to eliminate them--this time through outright expulsion. Events in South 

Carolina, the home of William Ellison, were typical. On the urging of Charleston’s 

white mechanics, city officials cracked down on free people of color. In October 

1858 they began arresting those who had failed to pay the capitation (literally, "per 

head") tax, the tax flee persons of color had to pay to attest to their freedom. In 

December of the following year, white Charlestonians formed a Con’mlittee of 

Safety to search out and arrest anyone with abolitionist sympathies. These includ- 

ed whites who ran black schools and blacks who received abolitionist newspapers 

or otherwise engaged in suspicious behavior. A similar committee was formed by 

Ellison’s neighbors in Stateburg. 

Meanwhile, as the state legislature debated reenslavement bills, South Carolina’s 

newspapers carried articles assailing the free African American at every turn. One 

contributor asked why flee blacks were allowed to attend balls, churches, and 

funerals in carriages; why they were allowed to assume the prerogatives and dis- 

tinctions that "ought to be, among the landmarks separating the classes." "Shall 

they;’ he continued, "in silks and laces, promenade our principal thoroughfares, 

with the arrogance of equalsY 
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the white slaveholders who were the guardians of free blacks were willing to 

tip with such behavior, white workingmen made it clear that they were not. In 

South Carolina state legislature their leaders introduced a bill that prohibited 

~ree persons of color from "entering into contracts on any mechanical business 

their own account." With a call to "MECHANICS, WORKING MEN AND ALL 

MEN WHO LIVE BY THE SWEAT OF THEIR BROW;’ white workers 

solidarity against free blacks. 
with thousands of other free blacks throughout the South, most of whom 

: not nearly as wealth); William Ellison and his family made plans to emigrate. 
1858 and the election of Lincoln in 1860, the stream of free blacks head- 

out of the South became a river. As in South Carolina, every Southern legisla- 

debated expulsion and reenslavement, and like Ellison, free blacks considered 

either north to Canada or south to Haiti or Central America. It did not 

, the Civil War only Arkansas had actually expelled free blacks, order- 

them to leave the state by January 1, 1860, or be enslaved. The fury with which 

a and enslavement were being debated scared African Americans. 

African-American leaders could not help but be disturbed. Everywhere they 

¯ forces seemed arrayed against their people, l~vents in Kansas, the Dred Scott 

Fugitive Slave Law, expulsion and reenslavement bills all made for 
,air. The nation was moving toward dissolution with a certainty that was 

While free African Americans were being sacrificed, Southern calls for 

threatened to tighten the noose of slavery around blacks forever. So 

L was the ever-optimistic Frederick Douglass that he, like Ellison, began 

toward Haiti as a possible homeland for black people. Martin Delany, who 

¯ Lincoln’s election already moved himself, his wife, and his rive ctfildren to 

traveled to West Africa in search of a place for his people to settle. 

Amazingly, but understandably, the same events that caused so much despair 

:free blacks and their leaders seemed to inspire slaves. As they had done during 

American Revolution and the War of 1812, slaves turned the nation’s turmoil 

their advantage. That they were at the center of the nation’s divisions did not 

because by 1860 the future of slavery was on everyone’s mind and 
The slaves’ knowledge was manifested by acts meant to subvert the system. 

Texas, came reports of slaves’ attempts to repeat "the horrors enact- 
Harpers Ferry:’ In Montgomery, Alabama, it was reported that Negroes had 

to divide up the estates, mules, lands, and household furniture of their 

The more conversations they overheard, the more newspaper arti- 

literate blacks read, the dearer it became that there were forces beyond the 

; up against slavery. 
What was not clear though was the nature and the strength of these forces. The 

slavery in the territories, but they also opposed black rights. 

Lincoln wavered when it came to African Americans. At one point he 

in favor of black rights. Blacks, he said are "my equal and.., the equal of 
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every living man." The Negro man, he declared, is "entitled to all the natural rights 

... in the Declaration of Independence" and had the right also to "put into his 

mouth the bread that his own hands have earned." At another point, though, 

Lincoln spoke words that were more in line with most of his generation. He 

claimed that he was against "the social and political equ~ility of the white and black 

races," that he did not "favor making voters or jurors of negroes, nor of qualifying 

them to hold office, nor to intermarry with white people:’ Since, he said, there was 

a"physical difference between the white and black races which.., will for ever for- 

bid the two races living together on terms of social and political equality;’ Lincoln 

went on record as favoring whites over blacks. "There must be," he said during his 

campaign for the Senate in 1858, "the position of superior and inferior, and I as 

much as any other man am’in favor of having the superior position assigned to the 

white race." 

Expressions such as these inspired increasing despair. To Southerners, Abraham 

Lincoln was the devil incarnate, ready and willing to snatch their slaves from them 

at whatever cost. Upon his election to the Presidency, legislatures of states in the 

South seceded from the United States by declaring that the states were no longer 

part of the Union. First, South Carolina seceded on December 20, 1864, followed 

by Mississippi, Florida, Alabama, Georgia, Louisiana, Texas, Virginia, North Caro- 

lina, Arkansas, and Tennessee, These eleven states joil}ed together to form the 
Confederate States of America. They elected their own President, Jefferson Davis, 

and after initial debate established a capital in Richmond, Virginia. 

Like Douglass, blacks wanted "the complete and universal abolitior~ of the whole 

slave system;’ as well as equal suffrage and other rights for free blacks. In early 1861 

Lincoln was still promising not to touch slavery where it was and not to repeal the 

Fugitive Slave Law. Small wonder then that African Americans hardly celebrated 

his inauguration. 

The firing on Fort Sumter, South Carolina, on April 12, 1861 did, however, bring 

celebration. These first shots of the Civil War stirred real hope that slavery would 

soon end. It all happened so suddenly, soon after the officer in charge of the fort, 

Major Robert Anderson, informed Lincoln that he needed men, arms, and supplies 

to maintain the federal presence in Charleston harbor. Lincoln’s dilemma was 

obvious. If he did nothing, he would appear weak and Sumter would fall to the 

Confederacy, as had other federal forts, custom houses, and post offices. On the 

other hand, if he sent forces this would no doubt be taken by the Confederacy as 

an act of war. Lincoln’s choice--to send supplies but no troops or arms--shifted 

the burden of war to the Confederacy, which itself stood to lose credibility as a sov- 

ereign nation if it allowed Lincoln to maintain the fort within its borders. It was 

hardly their intention, but the shots Confederate generals fired on the ships sent to 

resupply Anderson were shots that put slavery on the road to extinction. 

CHAPTER 5 

Breaking 
1860-1880 

the Chains 

Noralee Frankel 

n 1898, years after the Civil War, Alfred Thomas, an African American soldier 

in the Union army, explained his derision to enlist. He was a slave in Missis- 

sippi when he first encountered the Yankees. After the Union soldiers rescued 

from the plantation where Thomas lived, he and his companions became 
y should escape slavery themselves by going with the Union sol- 

. As he recalled, "Well we l~ad been hearing the guns at Natchez and all over 

country and everybody was scared and kept hearing people say the negroes 
be free and we heard of colored people running off to the Yankees... ?’ 

Thomas was one of 180,000 African Americans who served in the Union 

during the Civil War. There were also some 29,000 African Americans who 

in the Union navy. African Americans participated in fifty-two military 

and 37,000 died. 

As the United States became increasingly polarized over slavery in the 1850s, the 

and South became suspicious of each other’s political power. Slavery was 
fight over states’ rights--the doctrine that all rights not reserved to the 

government by the U.S. Constitution are granted to the states. Disputes 

the supporters of slavery and the proponents of free labor were responsi- 

for many of the political, economic, cultural, and ideological differences that 

the country during the war. 

After Fort Sumter surrendered to the Confederacy on April 14, 1861, the 

states proceeded to organize an army under the leadership of Robert E. 

A West Point graduate and trained officer, Lee had turned down President 
offer to comrnand the Union troops. Failing to obtain Lee, Lincoln 

ge McClellan general of the Union forces. But Lincoln grew frustrated 
McClellan’s cautiousness and failure to pursue the enemy. He replaced 

with a succession of generals to head the Union forces but found them 
unsatisfactory, Lincoln finally selected General Ulysses S. Grant to head the 

forces because he had proved to be an aggressive, tenacious fighter. Grant’s 
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The Slave Family 

outhem plantation was unique in the New,w, ~World~ beeau~se 
The S ............................ ,e fa " ’ 

sex 

do a~~ ..... " ~_- ~f 
m~*~~~ -- Cuba. 
~86o the~e were x 56 males for every ~ oo female slaves in 
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was only one ~emale to every four male slaves on most Cuban 
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was only one female to eve~" x 9 males, Oae Cuban ptaatation 

that Humboldt visited had 70o males and no ~emate slaves. 
cording to tee Cuban Census of ~857, there were ~64 males for 
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Since childhood is the most crucial era in the development 

h~.gliipatter~n~s, ~~iS~a~Iave family 

while it had no legal existence in slavery, was in actg~o~e of 
the most ~ortant suwivaI mechanisms for .the slave. In his~ 

uy a p p ~ ~    g 

punishment, to cogge~e with other blacks, and to 

primaNy responsible for the dave s ability to su~ive on 

r ~-~ ecogmzed legally or that masters frequently encouraged monog- 
amous mating arrangements in the quarters only when it was 
convenient to do so, but rather that some form of Nmity life did 
exist among slaves. " 

While the fo~ of ~ in the quarters differed ~adically 
from that amon~(rTe 

of these functiohs. Since slave parents were primarily responsible 
or tram~>ehildren, they could cushion the shock of bond- 

age for them, help them to understand their situation, teach 
them values different from those their masters tried to instil in 
them, and give them a gederent for self-esteem other than the 
master. 

If he was lug, the slave belonged to a master who tried 

tho  gol&   sometimes monogamffd~ mat- 
ing arrangements because of their religious views, they generally 

did so to make it easier to discipline their slaves. A black m~ 
they reasoned, who lovedh~a and his children was less likeIL~. 
to b~ous or t~run a_ ~utd a "single" slave, The 
simple threat of being separated from his ~amily was generally 
su~cie~t to subdue the most rebellious "married" slave. Besides, 
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Figure zg, Home 

there was less likelihood o[ fights between slaves when monoga- 
mous mating arrangements existed? 

A ~~2ante~.~empXed~_p:am~ teo_k~e~xual moralityin 

Mi.~-;r’s ~~ ~ ~ )7 ~7:4: mon:~ S notice before 
their "marriage" or "divorce.’’~ One plante~ asserted in I836 that 

3. William V~;ells Brown, Na~at:v~ o[ l,Villiam W. Browa, a F~gi~iv~ 

(Boston, :847), a:-z6, 8e.-9o; James Watkins, Nawative of ~he Li~e o~ James 
lgratklns (Bolton, Eng., :8~z), ~8-2~; I. E. Lowe:y, Li~e on th~’O~d 
h, An~B~Ih~m Da~s~ Or ~ Story Ba~d o~1 Fae~s (Columbia, S.C., 191:), 42; 

Will:am O’Neal, Li~ a~*d His~or}, o~ ~i~lCam O’Ne~ (St. Louis, :896), 
4:; ~ames L, Smith, A,~too~ograp ~? of Jam~s L. Smiflz (No~wicE, Co=n., 
,88~), 

4. J. Carlyle Sit~erson, "The ~Vi!liam J. Minor Plantations: a Study in 
A~te-Bellum Absentee Ownership," Journal of Sm~thern History IX (Feb. 

1943), 59-74; L. Tibbetts to S~,~er, Jan. z3, ~853, John C. Tibhetts Co~- 
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he particularly enjoined upon his slaves, "the observance of their 
marriage contracts, tn no instance do I suffer any of them to vio- 
late these ties; except where I would consider myself justified in 
doing so.’’~ Hugh Davis of Alabama also sought to promote mo- 
rality on his plantation. He informed his overseer that %11 viola- 
tions of the right of husband and wife and such other immorality 
will meet with chastisement[.] From :o to 5o stripes-is the gen- 
eral measure of punishment for stated offenses according to their 
gradeY6 

Most planters were far less successful or interested in promot- 
ing morality in the quarters than Hugh Davis. The typical ex- 
perience was related by a Mississippi planter: "As to their habits 
of amalgamation and intercourse, I know of no means whereby 
to regulate them, or to restrain them; I attempted it for many 
years by preaching virtue and decency, encouraging marriages, 
and by punishing, with some severity, departures from marital 
obligations; But it was all in vain.’’~ It~-d~d~us_th~most dave- 
holders did not care about the sexual customs of their slaves as 
16~d~._wgs._.n..O.~bj_.e.kering_g~_d._f!_ ghg!>g:. As a result, p~nters 
were generally more interested in encoura~ifi~ monogamy 
cause :t was conducive to c~iscipline than because ot an3’ infefe~, 
n encouraging mg~y m t~e quarters According to o~e planter, 
"the genera ru e o t e p antat~b~ recognizeFthe relation 
and wife and compelled not virtue perhaps, but monogamy.’’~ 
Many of the lantations were so lar e that it was im ossible for 
m~s~rg tg~ise b~ .tM_~bor aa~e~LtMj:~aves. 
Sexual-~y, often imperfectly taught (or violated by whites 

respondence; Jan. 4, I86z, Priscilla Bond Diary, Memoranda Book No. 9, 
Alexandre DeCIouet Papers, Louisiana State University Archives; Philip H. 
Jones, "Reminiscences of Days Before and After the Civil War," Southern 

Historical Collection, U~iversity of North Carolina; Mathilda Houstorb 

Heslaeros (z vols., Londori, ,85o), II, *~7-59. 
~. So#t~ern Agricul~uraIist IX.(Dec. :836), 6z6, 
6. Weymouth T. ~ordam, "The Maaagement Rules ot~ an Alabama Black 

Belt Plantation, ~848-~86z," Agricultural History XVIIt (Jan, ~944), 64. 

7. DeBow’s Review X (June ~85x), 6z3. 
8. John W. DuBose, "Recollectior~s of the Plantations," Alabama Historical 

Q~arterty I (Spring :93o), 66, 
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with impunity), drifted down. through a heavy veil of ignorance 
to the uarters. Consequently, for map_~hv~es, sex was a nat-. 

i,\ 
~. 

. ..... 
~’+ +[[0"~- +~+~,qe ~ se+~ children fathered by 

serpent me+, blac~ 

The white man’s lust ~or black women was one 
. ~~~k ~ devetooment of morality. The white 

man~;-~h~~~omen frequently destroyea a~y possmu- 
ity that comely’ black girls could remain chaste fox long. Few 
slave parents c~uld protect their pretty daughters from the sexual. 
advances o~ white men. This was particularly tree when the 
slaves belonged to a white bachelor or lived near white bachelors. 
Lucius Holsev’s white father, for instaace, never magied but in- 
stead chose s~ccessive lovers from among the female slaves on 

his plantation)° 

e white overseers dud 

o~t~~~exuaI favor~ oF bla~k ~women. Generally speaking, 
the~’o~en were literally forced to offer themseives "willingly" 

and receive a trinket for their compliance rather than a flogging 
~or their refusal and resistance. Frederick Douglass declared that 

the "slave woman is at the mercy o~ the ~athers, so~s or brothers 
of her master.’u~ Many o~ the black autobiographers recounmd 

storms o~ slave wome£ being Forced to submit to white men: 
Henry Bibb’s master ~orced one dave giri to be his son’s concu- 
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bins; M. F. jamison’s overseer raped a pretty slave girl; and Solo- 
mon Northup’s owner forced one dave, "Patsey," to be his sexual 
partner. Slave traders frequently engaged in the same kind of 
practices. Moses tloper, who once helped a slave trader, declared 
that the traders often had intercourse with the most beautiful 
black women they purchased. When Henry Bibb and his wife 
were sold to a trader in Louisville, Kentucky, the trader forced 
Bibb’s wife to become a prostitute.12 

A !3umber oJ whit~ me~ so__~! ~or~ than 
ships~Nack women. Frequently they purchased comely 
bla~omen ~o~ ~~7~~ ;~ ’~ 
lov~~~ne and treate’d her as his wife. 
Sti@~ are    N-re~is master’s ~ti~9~ 
sha~~~bin with his black lover and their two daughter~. 
(O~~ girls mar}led a~ after the Civil War.) 
Two of the black autobiographers, Je~main Loguen and John 
Mercer Langston, lived in such households. Langsmn’s father 
was a wealthy Vkginia planter, Ralph Quarles, ~ho wanted to 
abolish slavery. Ostracized by his neighbors because of his abo- 
Iitionist views, Quarles ~estricted himself almost soldy to the 
company of his sIaves. He took Langston’s mother, Lucy, as his 
concubine, made her mistress of his hous&dd, and had four 
children by her. Eventually he f~eed her and the children. Lung- 
stun declared that his fathe~ treated him "tenderly and affection- 
ately." Early each morning he would rise and tutor his children, 
and when the boys ~each~ a certain age, he sent them to school 
in Ohio. Upon the marriage of his daughter to a slave, Quafles 
purchased and freed her husband and gave them a plantation 
and some slaves: At his death in ~834, Quafles freed some of his 
slaves and willed all of his property to his three sons.xa 

x2. Henry Bibb, Narrative Of *he Life and Adventures of Henry Bibb, 

American Sleeve (New York, x849], 98"99, x~z-z6; Moses Roper, A 

o~ the Adventures and Escape o~ Mosas Roper ~om American St~e~ (Lon- 

don, x840), z4, 63-66; Bethany Veney, The Nmratlve of Bethany Vsney, 

Slave Woman (Worcester, Mass,, x889), 

~3. Israel Campbdl, An Autobiography (Phihdelphia, ,86~), za8-35; John 
Me~r Langston, ~om the ViNinia Plantation to ~he National Capital (Hart- 

ford, ~894), ~-36; Jermain Wesley Loguen, The Rev. ]. W. Loguea, as 
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Miscegenation often led to comp~lic~fians_.inAhe-South. Some- 

i~ tim~ ~--e~" ~~ concubines moJce than they 

i did their white wives. Consequently, the white women sued for, 

~ : and obtained, divorce. Henry Watson asserted that the wife of a 
i Natchez, Mississippi, slave trader divorced him because of his 

~ concubine. White women were frequently infuriated by their 
~ husbands’ infidelities in the quarters and took revenge on the 

. black women involved. Whe__n_n Moses._.B_R°~ 

ple, his mistress tri.e,d tO kill.him.when she discovered that her 

and ~is mother. 
~nnume ble occasions-gh~als° had assignations 

with ~ slaves. The evidence from Virginia divorce petitions 
is conclusive on this point: a Norfolk white man asserted in 
that his wife had "lived ~or the last six or seven years and con- 

tinues to live in open adultery with a negro man .... " A 
: Nansemond County white man declared in ~84o that his wife 

: had given birth to a mulatto child and that she had "recently 
been engaged in illicit intercourse with a negro man at my own 
house and on my own bed." In ma~y cases the sexual relations 
between Negro men and white women went undetected because 
the children resulting from such unions were light enough to 
pass For white. For example, one Virginian testified¯ that when 
his white wife gave birth to a mulatto he "did not at first doubt 
[it]. to be his, notwithstanding its darkness of color, .and its unu° 
sualappearance." One white woman in eighteenth-Fentury Vir- 

ginia who had a mulatto child convinced her husband that the 
child was dark because someone had cast a spel! on her. (He he- 

lieved the story for eighteen years.)~4 
Fie ardIess of the a_ct~i0ns o[-,th-~plant~swt-l~e~-r~t-s-hip pat.tern g .~.~,~.~ 7’~Z ....... ects from that-6-f~v~i’t’es. 

in t~tel~di tie re a~9-~lrtxma ~ ~y~-~ te ......... ’ ................. 

the[~~ ~;ters [ree-~blacks from t._Z~heA..~t~P,-~ g~ = 

Sla~e ang as a Freed*~a~ (Syracnse, N.Y., ~8~9), ~9-37; Jacob Strayer, 

Li{e i~ the So~h (Salem, ~890), 3o’37¯ 
z4. James H. Johnston, Race Re,atlases in Virginia and Miscegena~:ion 

~he Sol~h, x776-~86o (Amherst, ~,lass., ~97o), z53"56" 

that._ enslaved nineteenth-century white Americans in 
Sex. Besides, they ar~--~gdY, t~-h-huld gain nothing from observ- 
ing-f-his part of the American creed when whites considered them 

outside the rest of it. Consequently, freed from social restraints,il 
young slave men pursued 

Vie-~ing~h~%" courting o~3heir~fe~’~ ~s~er~ t~;laves imi- 
tated their Ianguage and then tmnfformed ~e American ritual 
by adding elem~n~ from African courtship and betrothal prac- 
tices. Traditionally, Africans resorted to metaphor, indkection, 
story-telling, poems, songs, riddles, and symbolic language in 
their courtship and betrothaI rituals. During courtship among 
the Ewe, for example, 

Whether the girl is interested or not, tradition and good form 
demand that at first she simulate indifference and even dislike. 

. . . A youth must not only be witty and ready to flatter the 
girl effusively, he must also be ready to answer and counter 
any questions she may ask. Girls are never willing to succumb 
without testing the ability of the youth as a person well versed 
in wooing tactics .... Some girls say they try to be impossible 
only to pull the legs of youths they find to be inexperienced. 
Others say they would be considered cheap if they gave in 
readily, but they also consider that should they be’come too 
difficult their suitors might leave them and look for other girls, 
so that although they are neither easy with their virtue nor give 
straight answers to proposals, they can do their best to make it 
known to a youth that they are not altogether averse to him. 
This is usually done by polite prevarications and tricky eva- 
sions. Both words and actions are needed during the period of 
wooing2~ 

~ 5. G. K. Nukunya~ Kinship and Marriage Among the Anlo Ewe (London, 

~969), 79-80; see also: John W. Blassingame, ed., Slave Testimony (Baton 
Rouge, x977), 643; Hell Chatelain, "Folklore in an African’s Life," Southern 
Workman XXV (Aug. ~896), ~64-66; Made-Andr~du Sacre-Cc~ur, The 

House Stands Firm: Family Life in West Africa (Milwaukee, s962), 74"75; 

George P. Rawick, ed., The American Slave: A Composite Autobiography 
vols., Westport, Conn., ~ 97z’77), XIII, pt. 4: ~ z4; Orland Kay Armstrong, 

Old Massa’s People: The Old Slaves Tetl Their Story (Indianapolis, 

~53-57, ~39-63; .Ronnie C. Tyler and Lawrence R. Murphy, eds,, The Slave 
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The combination of African and American elements led to the 
evolution of unique courtship practices in the slave quarters. 

Courtship in the quarters was based on a highly formalized 
ritual involving the propounding of a series of questions to de- 
termine one’s availability as a sexual partner. A verbal duel, the 
ritual varied slightly horn state, to state and was taught to the 
young by old men and women. The slaves believed that in order 
to win a mate, a young man or woman had to "know how to 
talk.’’*~ The courtship rimat, consisted of riddles, poetic boasting, 
sexual innuendos, figurative speech, circumlocution, and was a 
test of wit. A major preoccupation in the ritual was the asking 
of metaphorical questions to determine whether a young man or 
woman was free to go c0urOng and whether an individual would 
be accepted as a suitor, tn a characteristic wooing of a maiden, 
the followir~g conversation ensued: 

Hx. My dear kin’ miss, has you any objections to me draw- 
ing my chef to yet side, and revolvin’ de wheel of my conversa- 

tion around de axte of your understanding ? 

Srm. I has no objection to a gentleman addressin’ me in a 

proper manner, kin’ sir. 

H~. My dear miss, de wor!’ is a howlin’ wilderness full of 
devourin’ animals, and you has got to walk through hit. Has 
you made up yet rain’ to walk through hit by yerself, or wid 
~ome bop wahyer?l~ 

Narratives o~ Texas (Austin, x974), 75; Charles L. Perdue et aI., 

~he Wheat: Intcrvlmvs ~{th VirgiMa Ex-S~ves (Charlottesville, ~976), 
R. C. Abraham, The Ti~, People (Lagos, ~933), ~; Ulli Beier, ed., 
Po~ry (Cambridge, Eng., t97o), z4, 67-7a, Izz-a3; F~ancis M. Deng, ed., 

Th~ Dink~ aug Their Songs (Oxford, Eng., ~973),zo’az, 43-46, 79-83. 

~6. "Old Time Courtship," Soathern W~k~ag XXIV (jan. ~89~), 
"Courtship," 4b~d., ~X~" (May ,89~), 78; "Courtship Customs," ibi&, XXV 

(Jan. ~896), ~-~6; "Courtship in Old Vi~nla," ibig., XXV (Feb. ~896), 
38; DaNel ~rebster Davis, "Echoes from a Plantation Party," ibid., XXVIII 

(Feb. ~899), ~4-59; Ra~ek, American Slaw, V, pt. 4:49-~, VI (Nabama), 

307; (Supplement), IV, 63~-3’. 
~7. UnIess oth~wi~e ~cated, alt quotes are from material gathered by 

the Hampton FolNore Sodety and published in the articles in the 8outh~n 

W~ cited in note I6. 
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For the most part, the young man initiated the courting. As in 

many courtship rituals, flattery was a constant; young men 
wasted little time demonstrating how they regarded the young 
women. Interjected with flattery was almost always a question 
about the young woman’s availability as a partner: "Kin’ lady, 
since I have been tray’ tin up hill, rally an mountain, I nebber 
seed a lady dat suit my fancy too’ so den you does. Now is you a 
towel dat had been sp~n~ or a towel dat had been woven. (An- 
swer-if spun, single.)" 

Having found atowel that was spun, the young man wouId 
begin boasting of his prowess and proclaiming, through poetic 
allusions, his love for her: "I Iove you, kind Miss, harder dan a 
mule can kick up de bill backwards." The poetry of love reso- 
nated through the quarters. Similar in structure to African ones, 
the poetic effusions of young slaves were promises and pledges. 
Young men spent a grea~ deal of time creating or memorizing 
the poems in an effort to win the maidens of their choice. Seek- 
ing to widen the province of his pleasures, a young man would 
ask a young woman: 

If you was passin’ by 
And seed me hangin’ high 
Wotld you cut me down and lie 
Or would you let me hang there an die? 

If a young lady seemed to doubt the young man’s professions of 
interest and sincerity, he might say: 

O, when I first saw you lovely face, 
Laugh at me if you will, 
My heart jumped dean out of its place. 
I could not keep it still. 

While men were clearly the initiators during courtship in the 
quarters, women controlled, by their answers to the questions 

propounded by the men, the pace, the length, and determined the 

success or failure of the wooing. Initially, the woman’s reactions 
might vary from indifference to slight interest. Thus, she chal- 

lenged the young man to arouse her interest, to earn her love. A 
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~young man’s initial queries migh~ ¯elicit a ~pro~ise of a response 

as soon as he proved "dot it is not for er form and er fashion dot 

you put de question." Further claims of sincerity might lead the 

~oung lady to respond: "I has knowed many a gentleman to talk 
wid wise words and flatterira’ !ooks, and at de same time he may 

have a deceivin’, heart." While this was the general pattern, the 

young slave girl did not hesitate when she met a man who was 
attractive to her. Instead, she answerec~ the mar~’.s questions un- 

ambiguously in ways to indicate her desire for him. In the court- 

ship ritual she became the initiator. To a simple greeting a young 

lady might respond: "Honorable mister, at dis time presen’ my 
ears is a waitin’ an’ a listenin’ to hear from your sweet little lips 

some words. Thirty years I’s been looking to de eas’ an’ lookin’ 
to de wes’ to see some one to suit my fancies too’ so dan you has." 

Sometimes your~g women initiated the ritual By trying to deter- 

mine if the young men preferred them. Attempting to fathom 
a suitor’s intentions, a young lady might say: " ’Suppose you was 
walkin’ by cle side o’ de river an dere was three ladies in a boat, 
an’ dot ]3oat was overturned, which lady would you save, a tall 

lady or a short lady or a middle-sized lady?’ " If the young man 
asserted that he w~;u!d save a lady corresponding in height to his 

questioner, it signified he was interested in her. 

,P. .,- __.m-~o’, watermelon feasts, corn-shu~;,__~_and- 

dances. A ~avofite__R-astime at (he purees was ring_g_a~mes en~bJdng--- 

young men to kiss the hdies:!_8 D-aniel Webster Davis gave a 

~l~g} portrait of plantation parties when he wrote: 
The party would start off with a general greeting and cor~- 

versation. Telling tales, some of ihem calculated to "freeze the 

young blood, and cause each particular hair to stand on end ¯ ’" common mode 
like quills upon the fretful porcupine, was a 
entertaining. Next would come the guessing of riddles pro: 

pounded by the more erudite portion of the company or 
ing h andkerchiefs" for kisses. "Fruit. in the Basket," "Walking 

xS. IKawlck, American Slave, II, pt. x :~7x, zzz, 3oz, 304, pt. a:g9, XlI, pt. 
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the Lonesome l~oad," "i’m in the Well," and "Fishing," were 
devices for getting a kiss from some fair one. In the play "I’m 
in the Well," a gentleman would make the startling announce- 
ment that he was in the well. Some sympathizing friend would 
ask, "How many feet deep?" and it is surprising how many feet 
a ~elIow could get in the well, if some pretty girl asked the 
question. He would then be asked, "Who will you have to pul! 
you out?" He would answer, "Miss so and so," and the lady 
mentioned would be expected to kiss him as many times as he 
was fee; deep in the well. This was certainly a most pleasant 
way to be rescued from drowning. By this effort the lady would 
get into the welI herself and have to be rescued in like manner. 

The cakewalk was a~erennial at such pa_rties. So was the.singing 
of t~la-ose-~E-~Tula~" ~ng~ ~a]~~ were the Erecursors of the blues. 
Lusffy songs a~6;-u-t courting and love, they-w_er- iq  tl-e d-w rh-met- 
apho~~iX~Fi~eK0urse. 

The slaves’ attitude toward sex and procreation was an amai- 

attitudes" O~ t~_r_a~titi~r~al~-Af;ican~ so~c~iefies. diff~re~eatly fro~/ 

thd~d~ren~)-~.~;rope and ante~i~-~;~ie~’: Prem~~~ 
among some ~ncan p~l~ was institutionalized soo~ 

the courtshi ~ ~rocess Some African .~eo~le~. ho~ suc~ 

Africans viewed sex as fundamental to procreation, and procrea- 
tion as a religious duty to ensure the continuation of the family 
line estabIished by one’s ancestors. Bar~n.~.:~as a .calamity ~ 
Africa.~ While providing socially sanctioned forms for engaging 
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in premarital sex, AFrican societies generally forbade extramarital 
sex, punishing adulterers with heavy fines, divorce, davery, and 
sometimes death,z~ 

Because Africans so highly valued children, they could ~either 
conceive of the European concept o~ Celibacy nor, like the Euro- 
pean, regard sexual intezcourse as di~ty, evil, or sinful. Puberty 
rites in West A~rica, for instance, were either preceded or fol- 

lowed by trai~ing of the young in their sexual responsibilities. 
Some societies concluded puberty rites of young girls with de- 

floration.~ 
As he was gradually transformed into an Afro-American, the 

) 
~South~ Afncan rehgmus >~gn~caD~e 
pro~TWg~ ~ ~e~i~edv~~Tt~~etief that 

l urat act 

- -~ tu~, White ministers, toi~_}..~ ~n th~e~h-£~.~.~ . -~ ~. 
peat~iled agm~st the cont~nuauon~. 
of.Do]~~~ag~i~ upon the slaves to adopt 
Christian monogamy and to cleave to one mate throughout their 
lives. In numerous sermons and catechisms prepared especially 
for the slaves the ministers stressed Biblical prohibitions against 

premarital sexuat intercourse, adulteU, fornication, and the sep- 
aration of mates. Typical of the lessons thousands of slaves 
learned was the section in the ~837 catechism published by 
South Caro!ina Episcopalians, where young blacks memorized 

Our 

The Slave Family 163 

Saviour saith, He who looketh, on a woman, to lust after her, 
hath committed adultery with her already in his heart .... St. 
Pau! saith, Fornication and all uncleanness, let it not be once 
named among you, as becometh saints; neither filthiness, nor 
foolish talking, nor jesting, which are not convenient .... St. 
Paul saith, Let every man have his own wife, and every woman 
her own husband." The catechumens also learned they should 
avoid "impure thoughts," "lewd and filthy words," that fornica- 
tion was "a great sin," a disgrace, "a sin against God," leading 
to "falsehoods, and jealousies, and murders, and Ioss of health.:’ 
God would punish adulterers in "everlasting Hell" or, like the 
people ofSodom and Gomorrah, destroy them.2~ 

A!_though the link between sin and 
among slaves as among whites, it ~vas an inevitable concomit&nt 
of~stidnization of the blacks. Christian sieves ofte_n._taugh, .. 
therz-e~rfl~tren~~_ an~p_r_emanta! sex 

wege__ the same. The children of such slaves learned little about 
sex except C~hristian iniunctions against it before marriage. 
Minnie Folkes, a former Virginia slave, typified the impact of such 
practices when she recalled: "I married when I wuz ~4 years old. 
So heIp me God, I didn’t know what marriage meant .... I 
slept in bed-he on his side an’ I on mine fer three months an dis 
ain’t no lie . . . he never got close to me ’cause my muma sed 
’Don’t let nobody bother yo’ principle’; ’cause dat wuz al! yo’ had. 
I ’bey my muma, an’ to1’ him so, and I said to go an’ ask muma 
an ef she sed he could get close to me hit waz alright." A South 
Carolina slave, Harry Macmillan, asserted in 
many slave ~ ........... .._ women e_n~&ge .~~ta! sexual intercourse, 
’ ’T h ey ~_a~I i&gr.ace_ anxL-~vvs_okthe_Qh~._ch 
aga__inst it." ~AZhen unmarried women became pregnant, Macmil- 
lan~ed; "they are thought less of among their companions, 

zz. Protestant Episcopal Church, Sou~h Carolina, A Catechism, To Be Used 
by Teachers in the B~tigious Instruction of Persons o~ Color (Charleston, 

~1837); see also: Southern Episcopalian, I (:[854), 5-8, VI (I859), 369-75; 
Charles C. Jones, A Catechism ~or Colored Persous (Charleston, I834); I*t- 

struction from the Book of Common Prayer, for Plantations by a C~ergyman 

’ (Charleston, x854). 
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unless they get a husband and before the child 
they cannot the sMme gmw~ until they d0 get a husbaM 

Se~a! conquest became a highly respected avenue to status 

owfi-p~ntafion and dipped awa~,wi~h 6r ~ithout a pass, to 

sh~is choice often over a long permd of courtship. 

He flattered her, exaggerated his prowess, and t, ied m demon- 
strate his ambition and especially his ability to provide for her. 

he Won her affections, he often had to &~e cpn~ent 

~e~eir union was con- 

leered utensils she would need to establish a household-~ 
Love is no small matter for any man; for a slave it represented 

one of the me}or crises in his life. Ma=y slaves vowed early in 
life ~eve~ to ma*rv a=d face separation from loved ones..If they 

ma~r~, th~:e me~ were _practica!~y unanimous i~~ -did--nothad to . 

want g marry a 7~~-f~6~-~h-dTgwn a~d he forced to war& 
as she was beaten, insulted, raped, ovezworked, or starved with- 
out being able m protect her, John Anderson declared that when 
he was contemplating marriage: "I did not want 
belonging to my own place, Because I knew I rood not bear 
to see her all-treated. " Henry Bibb fet{ the same way, He con- 
tended: "If my wife must be exposed to the insults and licentious 
passioris of wicked slavedrivers and overseers; if she must bear 
~he stripes of ~he !ash laid on by an unmerciful tyrant; 
to be done with impunity, which is frequently done hy dave- 

23, Pe~du~, W~vi~s, 95-96; Blass~game, Slaw Tes*imony, $8a; Gutman, 
Blae~ F~mi~y, 6o-86; Todd L. Savior, Medich~ and Slawry (Urbane, 

a4. Brown, Nan’ativ~, 88-90; Solomo~ Northnp, 

(London, ~85~), ~9~-z2z; $t,oyer, M7 Life, xS-ao.                          " 

Slaw (London, ~86a), 
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holders and their abettors, Heaven forbid that I should be com- 
pelled to witness the sight.’’~ Most of the slaves tried every 
stratagem to avoid being placed in this position. Moses Grandy 
summed up the general view when he wrote: !’no colored man 
wishes to live at the house where his wife lives, for he has to 
endure the continual misery of seeing her flogged and abused, 
without daring to say a word in her defence.’’=v 

Unfort_uyat___e!v.~_r_aaxost.~ves_. t__h_e_mas~had the final word 
in re ard !o the_qAb~ir__m "       triers Most s]avehoIders, feelin 

that t~marry women on their ow= estate~, Such a practice 

and gave the slave fewer excum~ 

if th~~~-sermusness ~F*h~i~taking. 
belonged to different masters it was often morn difficuit for them 
m obtain the consent of either one. But, if both the ~overs per- 
sistenfly spurned prospective partners on their own plantations, 
the planters, hy mutual agreement, migh~ resolve the contro- 
versy. Wealthy masters 
and ~~tter ~0uld not 

sEije_2f their obO~k~.i~ns~: The marriage ceremony in most cases 
consisted Of the slaves’ simply getting the master’s permission 
and moving into a cabin.together. The masters of domestic serv- 
ants either had the !~al white minister or the black plan~ation 
preach~~; marriage cer~y..~ gave a sump- 

the slaves s in the Nuarters in honor~o-~{he 

couple~[ ..... 

26. Bibb, Adventures, 

z7. Moses Greedy, Narrative of~ the Lift o~ Moses Grandy (London, ~843), 

28. John Brown, Slave. Li# in Georgiu (London, s855), 3g-44; Lunsford 
Lane, The Na~ive o~ Luns#rd L~ (Boston, ,848), 9-~6; Thomas Jones, 
The Experiences o~ Thamas Jones, Who }Vas a Slav~ #r Forty-three Years " 
(Boston, t85o), z9-36; W. H, ~obinson, From Log Cabin to the P~t~i¢ (Eau 



166 The Slave Corramunity 

One aspect of slave nuptia!s con[used their descendants and 

later historians. On many plantations masters and slaves deve!- 
oped a humorous test to ~etermine who would exercise the most 

u~ho~ in a union. As 9art o~ the post-n~pfial revelries, the 

couple was required to jump o~ er a ~.,~ ~L ..... :~~ 

the one who would wear tne.Pg~ 0r 

role the family. Temple He, ndon, over a years old 

when inte~iewed in the ~93os, had a vivid reco!lection o[ the 
pre- and post-nuptial revelries when she ma=ied: 

When I growed up I married Exter Durham .... 
We had 

a big weddin’. We was married on de ~ront porch o~ de Big 
House. Morse George killed a shoat and Mis’ Betsy had Geor- 
gianna, de cook, to bake a big weddi~’ cake all iced up white as 

snow with a bride and ~oom standin’ in de middle holdin’ hands .... I had o~ a white dr~s, white shoes, a~d long 

white 0ores dot come to my elbow, and Mis’ Betsy done made 

me a weddin’ vei! out of a white net window curtain. When 
she played de weddi=’ march on de piano, me and Exter 
marched down de walk and up on de porch to de altar Mis’ 

Betsy done ~xed. Dat & prettiest altar I ever seed. Back ’against 
de r~se vine dat wa~ full of red roses, Mid Betsy done put tables 
~led with flowers and white candles. She done spread down a 

bed sheet, a sure ’hough linen sheet, for us to sta=d on, and 
dev was a white pillow to kned down on .... ~ncle Edmond 
K;rbv married us. He was de ni~er p~eacher dat preached at 

de p~antation church.. A~ter ~nCle Edmond said de last wo~:ds 
over me and Exter, Marse George got to have his lktle ~un. He 
say, "Come on, Exter, you and Tempie got to jump over de 
broom stick backwards. You got to do dot to see which one 

gwine be bo~ o~ your household." Everybody come stand round 
to watch. Ma, se ~orge hold de broom about a ~t high 
o~ de floor. De one dot jump over it backwards, and never 
touch handle, ~.ine b~ de house. I[ both o~ dem }ump over 
without touchin’ it, dey won’t gwine be no bossin’, dey just 

Claire, Wis., xgx3), ~5z-63; Charles Sealsfield, The Americans as They Are 
(London, xgzg), I33; Tixier, Travels, 47; Amelia Murray, Lgtters #om the 

United States, Cuba and Cana~ (New York, ~856), ~24, 3~x, 
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gwine be congenial. I jumped first, and you ought to seed me. 
I sailed right over dot broom stick same as a cricket. But when 
Exter jump he done had a big dram and his leers was so big 
and clumsy dat dey got all tangled up in dat broom and he fell 
headlong. Morse George he laugh and Iaugh, and told Exter he 
gwine be bossed ’tweI1 he scared to speak lessen I told him to 
speak3~ 

Looking back on bondage from the ~93os, blacks who had 
been children watching such ceremonies often conflated the 
wedding ritual and the post-nuptial jumping of the broom. 
Either they had not seen or had forgotten the wedding cere- 
mony. Often children were misled because their parents used the 

metap.~~~om whe~~qelvhngs o 
any sort7 C     ntly, when a-’-"---"---’~-- -~sked by the WPA in[e-~.~er’-~ 
how sla~s got r~arrie~ts reported that the bonds- 

examine what the sieves told the WPA intervie~vers and were 
misled about the character of wedding ceremonies in the quar- 
ters. Significantly, black informants who had been adults in 
~86o, who were interviewed before the ,93os or who wrote nine- 
teenth-century autobiographies rarely mentioned iumping the 
broom stick except a~ter a more formal ceremony?° 

Presbyterians, Methodists, Ba_kykis_.ts_~n.d~pisc_p_opalians all de- 

voted__a_gre0_t de_a!_of_~tmn~-4~t-h~av~c_eremony in t,h__e_ 
qu~ Concerned about the impact of sexua~~n 

~9. Norman R. Yetman, ed., Voices ~rom Slavery (New York, ~97o), I64; 
see also: Rawidk, American Slave, V, pt. 5: 32.9-30; Ronald Kfllion and Charles 
Waller, eds., Slavery Time When I Was Chillun down on Marster’s Planta- 
tion: Interviews with Georgia Slaves (Savannah, x 973), 45-46- 

30. Gutman, Black Family, ~75-8x; George tlawick, From Sunup to Sun- 
down (Westport, Conn., ~�72), 86-87; Eugene Genovese, 
(New York, ~974), 475; Armstrong, Old Massa’s People, ~66; Perdt~e, 

Weevils, 36, x34, 245; Blassingame, Slave Testimony~ 23, ~62, 5~5, 59~-92, 

639; James Redpath, The Roving Editor: 0~’, Talks with Slaves in the South- 
ern States (New York, ~859), 4o, 66, ~64-65, ~73, 

3I. For the spirited but largely undocumented debate over the role oF whites 

in shaping the slave family, see Frazier, The Negro Family and Gutman, The 
Black Family. Donald Matb, ews, !leligion in the Old South (Chicago, I977), 

presents a good briel[ analysis of the Southern churches’ concern with the slave 

family. 
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any certain$2, how many slave weddings the ministers actually 
pored. 15~~7~l ~j6i-ffrial~; th-e--d?aries-aSd-ii~-b~iz~g=-- 
raph~h~ters, the manuscript records of specific churches 
and slave interviews do, however, contain frequent notations 
white clergymen performing slave weddingsJ~ 

" ’.’Even in the obsewance of ’H01y Matrimony,’ the slaves seem 
to ~ave been more scrupulous than their masters," an abolitionist 

incredulously when reviewing a Southern church publica- wrote 
ab0Ii~~~n thousands of~ lion in ~ 854 

m North Carm 
line, ~ouidana~sissipp~, and V~rgmm tn 

getwe~++~~+--m+m sieves were married in the Episco+ 
pal churches in sore+ states than wer~’+~Yh3~+i~{;;~+ and 
+86~ministers performed 3zz5 weO&ngs m South 
Caroli~a’ +~z ~er cent, oP these were dave ~ 
Dractic~v~~S exist for the ~ears 
to ~ 869+ slaves accounted for a larger percentage of the mamages ~, 

thap+~~~h. 
Alabama slaves, ~ instance, accounted for between +4.5 and 
3z.9 per cem of the marriages performed i~ t~e Episcopal Q] 

35. R. Q. Mallard, Plantation L~fe Before Emanc’ipatio~ (Richmond, ~892), 
49; Alfred M. Pierce, A Histor~ of Methodism in Georgia (Atlanta, ~956), 
I32; William H. Milburn, Ten Years of Preacher Life: Chapters ~o~ 
Autobiography (New York, I859), 337"38; Joseph D. Cushman, Jr., A Goodly 
Heritage: The Episcopal Church in Florida, zSz~-~ggz (GNnesville, Fla., 

I965), 36; Jour,~l, P. E. Church, Virginia, t844 (~ichmond, 1844), ~8; "T~e 
Slave Wedding," Maryland Colonization Journal VI (July xS~), 3~-32; 
"Letter ~rom a Mississippi Slaveholder," National AntbS~avery Standard, Sept. 

9, ~854; H. B. B. to the Editor, ~bid., Oct. 4, I849; ~awick, American Slaw, 
II, pt. *:300, VI (Alabama), 307, Ft. 5:57, pt. I:79, z44, pt. ~:95, 296, XlII, 
pt. 3:xz5, pt- 4:70, IIg; (Suppiement), II, 73-74, III, zSr, z73, iV, 396, 
442, XI, 136; Henry W. Ravenel, "~ecMlections oF Southern Ptantatlon Life," 
Yale Review XXV (Summer ~936) 756; Stiles B. Lines, "Slaves and 
men: The Work o{ the Episcopal Church Among Souther~ Negroes, ~830- 
~860" (Ph.D. diss., Columbia Hniversity, ,96o), 228-29. 

36. J. W. Simmons to the editor (n.d.), NationaZ A~*i-Slawr7 
Aug. ’9, ~854- 
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lina’s Broad River Baptist Association typified the strict construc- 

tionists in its i82o answer to a query from one of its churches: 

" ’How shall a church proceed with a member in slavery whose 

companion was taken away out of the country and sold, and the 
member left has married another?’ Answer, .’Agreeably to the 
Scriptures; the church could not hold such an one in fellow- 

ship.’" Recognizing the practical hardships involved in the strict 

constructionist’s position, many ministers contended that a forci- 
ble separation was tantamount to the death of one’s mate or 

equivalent to divorce by the state (since permitted by its laws) 
and allowed remarria e Whatever~sltlon_ssthe ositions adopted, South’ 
ern chm’ches never rested easy with "dou~b-T~e marriag~~--~ 

slaty ~~ere [orcing 

In spite of the fact that some men had two wives simultane: 

ous]y, there ~ a ~ ~~~g~.-famr .... 
ily.-~e} the result 7 ~SdT i~a~m~t~g 

d~Wmaster, or the deep aff~etwee2~v~g 
had only one partA~g~~wn, 

nts master s orfler to take anot~ mate a2~er ~ls 

beca~ marriage "was a sacded institution bindin~ upon 

m~ffection was apparently the most important factor which 

kept partners together. This emerges most clearly in the ]amen- 

rations and resentments which pewade the autobiographies over 

the separation of family members. Frequently when their mates 

were sold, slaves ran away in an effort to find them. The fear 

causing disaffection ~orced planters to recognize the s~ength 

the monogamous family; they~qfrequently~ sold .... a slave 
neighbor~ood~ his mate when they moved their slaves farther 

South, Beca~were denied fi!l the ~ectio~~ 

ma~.~enry Bibb believed that "there are no class of people 
ifi the United States who so highly appreciate the legOity 
marriage as ~Sose persons who have been hdd and *reared as 

39. John R. Logan, Sketches, Historical and Biographical, of" the Broad 
River and King’s Mountain B~ptist Associations, from ~8oo to :tSgz (Shelby, 
N.C., ~887), 38. 
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property.’’~° In no class of American autobiographies is more 
stres~laLd_..u_p_.on the’T~’T~c-ff~K~glY~il)7lif~- that~ in the- 

autobip_gra~~<~l aves- 
Afi~rmarriage, the slave faced almost insurmountalole odds in 

portant ~ ~ ~ was 
decision o~ his rega;ding his family could be countermanded by 

his masmr. The master demrmined when both he and his wife 
would go m work, when or whether his wife cooked his meals, 
and was often the find a~biter in ~amily disputes. In e~forcintg 
discipline, some masters whipped both man and wife when they 
had loud arguments or fights. Some planters punished males by 
refusing to let them visi~ their mates when they lived on other 
plantations. In any even~, these slaves could onIy visit their mates 
with their master’s permission. When the slave lived on the 
same plantation with his mate, he could rarely escape frequem 
demonstrations of his powerlessness. The master, and not the 

dave, furnished the cabin, clothes, and th~~-)~or 
wing ~;~-ehil~ren. Under such a r.~e s~;Yv~-fath~rs 0fte~ had 

lit@ or no authorit~ 
The most serious impediment to tt~e man’s acquisition 

stat~’~-h~ family wa~is inabil~’ifeT~-6~’}h~- 

"submit without a murmur" when thmr wwes were flogged. 

Sometimes, in spite of the odds, the men tried to protect their 
mates. W H. Robinson’s father once told him that he "lay in 

the woods eleven months for t~ving to prevent your mother from 
being whipped-’’4a T~e blaek ~ale fmquendy could do little to 
protect his wife from the sexual advances of whites. Most whites, 
however, realized that a liaison with a slave’s wife could be 
gerous. Occasionally, slaves killed white men for such acts. Gen- 

40. Henry Box Brown, N~atiw o~ Henry Bo~ Brow~ (Boston, ~85~), 57; 

Bibb, Adventures, ~ ~. 

4~, Douglass, Bou&g~, S ~. 
4a. Austin Steward,. T~anty-*wo Years a Slave, and Forty Years ~ 

(Rochester, N.Y,, ~86~), 

43. Robifison, Pu~ig 
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Figure 3o. The Lonely Hearth 

erally, however, the women had no choice but to submit to the 
sexual advances of white men.44 Henry Bibb wrote that % poor 
dave’s wife can never he . . . true to her husband contrary to 
the will of her master. She can neither be pure nor virtuous, 
contrary to the will of her master. She dare not refuse to be re- 
duced to a state of adultery at the will of her master .... ,,4~ 

By all oddS, the most brutal aspect of slavery was the separa- 
tion~a~ a~v~ made all of the 
sl~erab_~_e_.- tn spite of the facK_th~’~ major7 

ity oF the planters tried to preve_n~ famiLy__~tya_~t~ipi?S in order 
mainLa~--~ation discipline, 2r~ctic_~l~. al~ 
biog~:-aphe;s westerly. Death occurred too 
frequently m the master s house, cre&tors were too relentless m 
collecting their debts, the planter’s reserves ran out too often, 

44. North, up, Twelva Years, ~76-9o, ~,z3-6z; Loomaen, Freedman, x9-zg, 38- 
52; Henry Watson, Narrative of Henry. Watson, a Fuglti~e Slave (Boston, 

~848), 5"x7; Bibb, Adventures, ~ 

45.. Bibb, Adventures, ~ 9’-9z, 
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and the master longed too much for expensive items for~ the, slave 

to escape the clutches of the slave trader. NOthi.__ng. demonstrated 
his powerlessn~_~much as_t~e_slay_e_’s inabitityto ~revent t~e 
forcl~’]l~’-~[e.~!~~           " ’ ~°°          ’ en 4~ -- 

~’~- ....... ~ ...... 

Slaves received the greatest protection for their familiqL~" 

white ~~h~l~~s testi- 

fied aRamst the inhumane and unfeehnR pracnce of s4~mting 
sla~:~amilies and censured or 

By ~~i~i~~aymen had begu~y~g..~e 
pass~of laws prohibitingthe separ~~t~on o~.~7.~.families.4v The 

that the "first and most impeyative ~.~>a=d wh[~ 
of the p~ og?~g~hgrn-grates is the passage of laws forbid- 

not~e allowed, cannot without incurring the dread anathema 
a Christian civilization and the righteous indignation of God.’’~ 

mf masters to ensure the inviolabiIitv of slave marriages. I hKH-ew 

¯ 

wa~ a "divine institution" a master was not to separate husband 
and wife either by sale or purchase. On the contrary, he should 
consider the part~s as ,~nited for li~e, 
puts it in his po{ver, he sh~a~7~~{eep them together 
and their children around them." South Carolina Presbyterians 
went .~~~tery ca~fed Upon~s 

46, Charles Ball, Sl~very in the United States: A Na~ative o~ the Li~e and 

Adventures of Charles Bail (Lewiston, Pa., ~836), ~-z2, ~58-3oo; Elkanah 
Watson, Men and Times of the ~evoi~fion (New York., ~7), 69; Hemy 

Whipple, Bisho~ Whi??le’s Southern Diary (Minneapolis, ~937), 69, 88-89; 

John O’Connor, ~Zanderings o~ ~ Vagabond ~NeW Yo~k, ~ 873), ~ 

47- Posey, Presbyterian Church, 76-77; ~. Fuller to Elon Galusha 
Natidna~ AntbS~avery S~andard, Nov. x z, ~84o; Purffoy, "Methodist Episco~ 

pal Church, South," t72-73; Marylaad Colonization ]ourn~ V~ (Aug. 

z38; Raboteau, .Slave ~eligion, x 83-8~. 

z76, 
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ministers and church courts to protect slaves "by enforcing on 

Sagiour~~ command, an--~ }efral:~ fr-~-~ se--~ating their marrie~d 
servants, except in cases of criminal offence which would justly 
subject the offending party to a legal sentence involving separa- 
tlO~. ¢ ~ ............ ~ ....... ~ ~ .~.~ " " Similarly, i~ ~859 a committee of Lhe Sou~~ 
c~ C ur~~~vev.y~C~n master should so 
regulate the sale or &s~osal o~ a mamed slave, as not to infringe 
the D~vine injunction 
w~’4O~hough the convention delegates never voted on the 
resolutions, the Committee had expressed the sentiments of a 
majorky of nineteenth<entury Southern ministers)° Bibflical .in~ 
junctions were not, however, efficacious restraints on ~s 

dares. 

The best oh}ective evidence available concemin~ the seoa~a- 
tion o~ mates bv ~h~pears in the marriage certificates 
[or~ sla~qs ~eserved bY the Union army and the Freedmen’s 

ties), Louisiana (~rdia Parish), and Mississippi (Adams 
County) from ~864 to ,866. Altho~h these records contain the 
best, mat~_~ri~~on the actions o[ masters in regaf~. ~ 

the n~mbe} ;f~ ~nions ~ Wexaggerated: t~o~ 
blacks who had retained the strongest sense of family would 

se arations b mast~~~}~~’-~-~rstatg~(~ften old 

saves s~m~[d how they were ~arated 
mat~).~TNird, it was somefim~ ~"eTi-~};;s~ble t~eterN~e from 

sl~[Despite their shortcomings, the marriage eemficates con- 

49. Thirteenth Annual ~e~ort Of the Association for the Religious Ins*ruc- 
tion o~ *he Negroes, ~n Liberty County, Georgia (Savannah, x848), 
Southern Presbyterian Bev~ew VIII (x854), ~7; ]oumal, P. E. Church 

So~th C~oIina, ~859 (Charleston, x859), 34-35. 

~o. Southern Presbyt~ian Review IX (~856), 359, XII (~859), 358~59; 

Southern Eg~copallan V (~858), 487; Purifoy, "Methodist Episcopal Church, 

South," x 7a-73. 



ent in Tennes- 

plant.Ner.s_.~r. ~yents over which they had little c?ptr~ol. The issue 

here is not famik; ;"tab~[i~:¢~(whieh~inv°Iv~Ka~n~natysis of a num- 
ber of complex factors) but the extent to which masters deliber- 
ately separated their "married" staves. It is obviou%_when~all 
the factors contributing to dissolution are~e~t~ogether, that 

St. Unbound "Marziage Ce:tificates," Bureau of Refugees, F~eedmen and 
Abandoned Lands, Record Group ~oS, National A~chives; Appendix 

table i7. Herbert Gutman, Blae/~ Family, ~45-5~ utilized a different so~ree on 
slave marriages "Bound Volumes o£ Marriage Registers, i864-I86g," 

Warren and-Adams counties Ivlississippi and analyzed his data in a different 

fashion than employed in the following pages. Acc0rdi~g to Gutman, 4:z per 
cent of the slave families in Mississippi were broken and masters dissolved * 7 

per cem of them. 
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the slave family was an extremely precarious institution. Even 
so,._tl~.~e~lffy ra~" among s~v--gs was _a_p~Iy more 
im ortant in this ~h~~g other sin le factor. In a ;~i~-t-~iJ~iO6 - 
. P Y g ..... ~-- 
~ca~ sense, only 394, or ~3 6 per cent, of the union~were u~- 
broken. 

~e ya!iou~ a~ti~{requently held by planters toward dave 

unionTgre re~ied cls.s~~~N~ghy~Z 

jon:~y of t coups wer2 ied b~fore~~c~ed their~ 

sixtk’-g~!~)aU.~he heartlessnes~ ~ of the pldn~ters~d 
~ore)~ly in their separation of slaves who had lived together 
for decades. Several instances o~ thig appeared in Louisiana: 
Hosea BidelI was separated from his mate of twenty-five years; 
Valentine Miner from his after thirty years; aM, in the most hor- 
rifying case o~ them all, Lucy Bobinson was separated from her 
mate after living with him for forv-three years. Although Such 
separations’made the slave family one of the most unstabIe instb 
tutions imaginable, it should be emphasized that there were 
merous unions Which lasted for several decades. Those enduring 
for twenty or thirty yea~s were not uEommon, and a few re. 
corded in Tennessee lasted for more than forty years. If only the 

acti~ of ma are considered, 6 6 
unions were unbroken. In other words, in spite of their callous 
at~~~~ ~a~I ~e slave cou les, 

Initi~, familial roles in the-%Barters were de~ermine~ 
African concepts, Women in most traditional West African soci- 

" ~ 
Afncans eties were ~rdinat~to men. In t~verbs the 

e~i~y. "Woman never reigns," say the 

Ibo. At the sam~ ti~.~fricans recognized woman’s ind~ 
ence. "Woman ha~ ~c~~~lare~ While a man 
r~-his household, he had to listen to his mate: "If you want 
peace, give ear to your wived proposals," advise the Fan, Africans 
required children to ~espect their parents (especially the 

and the young to pay deference to the elders. Proverbs reinfomed 

societal rules: "He who goes to the father need not go to the 

mother. The young cannot teach the eiders tradition. Children 
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sing the song which they hear from their father and mother. 

Even though you may he taller than your father you still are not 
his equal.’’s~ 

By the ~ 8~os, the traditional A~rican family the blacks remem- 

fgr aam~¢, b~air~£~;)i4~ildren have godparents be- 
fore bd~g baptized, 

q~m~: While building on African traditions of marital fidelity 
and ~espect for elders, white churches gave wide currencg to 
Biblical mno cements ~aCn;~~gt~cation, 
inv the submission of wives ~hngbands and chfldren~~ 

a~~~~ men no [on~er ex~e same power over their families~s t~ 
i£ Africa. Instead, they strugg~’~ain and retai~ status. The. 

~transformati.on of African familial roles led to the c~eanon o 
~ America’, firq~mocratic family in t~>~~{re men 

to i t  "  ’=dTaer to reli -d themselves 
re~~=n~n.~g~ave slave parents complete control 

of their ehiIdren. ~p~asters ~ no~ pums~e 

ration the overseer did ~othing to undermine the authority black 
males had in their families even when they beat their wivesJa 
On lagoons and in cities the slaves ~e so rarely under 
the c~mnL=uvv_ei~ maste~ that ~~~ck 
male faced no obstacle (other than his mate) in exercising au- 

5z. Ellis, The ~we-gg~akiug PeogIes, zfg-6g; Harold Courla=de~, ed., A 
Tre~s~.r~, o~ A#iean FoIklore (New Yo~k, I975), 3S, 37, 66, ~XT; H. A. S. 
Johnston. A Se!ectlo~ o~ H=usa Sto~i~s (0xEord, Eng., =966), xo5-9; Arthu~ 
G. Leonard, The Lower Niger and lts Tribes (London, ~9o6), 75; A. B. E1Rs, 
The Yorub~-SFeaki=g Peovles o~ the Stave Coast o~ West A~ca (London, 

~894), zz5, z37-4o; ~cha~d S. Netcher, Hausa Sayings & Folk-Lore (New 

York, x9*z), 9-34; Merlin E=nis, Umb~ndu (Boston, ~96z), 3~3; Aha Jab- 
low, ed., An Antholog), o~ I~es~ A~iean FotMore (London, ~96~), 

A~iean fle~ositoQ’ XXXI (Aug. ~855), z46"47. 

53. J. Bro~m, Slaw Li~e, 6z-68; J. Ande*son, Sto~, 8-z~; No~hup, 
Ye~s, x 76-9o. 
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thority in his family. While living in Baltimore, for instance, 
Noah Davis declared that he had "the entire control" of his 
familyJ4 

There were several avenues open to the slave in his effort to 
gain~std~u~ in hi_~_~~ p~ men 
cies.~o their famiI3;_~-~n~noton.o~us~_fare, of corn 
.-molasses b~tin~a~king. ~f-~g-}~[~g~ted 
fam’iIy to cultivat;-a g;rden plot or to raise ~;gs, tg 

his~i~~f~Kih~7 ~he husba~Ia~- 
demonstrate his importance in the family unit by makig~ 
turs~.th~bin or buildinN_partitions be~~s which 
contained more than one family. The slave who did such things 
for his family gained not only the approbation of his wife, but 
he also gained status in the quarters,ss According to William 
Green, in the view of the slaves when one tried to provide for 
his family in this manner: "the man who does this is a great man 
amongst them.’’ss Sometimes, by extra work, slave men earned 
enough money to bu~ana’~ ~ 
pfiN~~ves~~r dresses. Often, when masters 
d d not prowde adequate clothih~heir slaves, black men 
bought clo~es for their children and wives. 

Mas~rs, not the black men, determined how much care and 
atte~ slave women received w~gn the~Twere pregnant ~d 

w~allv continued her back-br~aklng !~bor 

child, the slave owners generally freed the mother of labor for a 
few days and often for weeks to nurse the infant. If he were 
pecially interested in rearing slave children (and most masters 
wege), he established a definite routine for nursing the child. 
The mother either carried the infant to the field wit_k 

tur~e~m ar~tff~r~during t~e day to nurse it. 
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Figure 3 x- A Father’s Love 

The routine of the plantation prevented the lavishing of care 
upon the infant. In this regard, Frederick Douglass, who did not 
remember seeing his mother until he was seven years old, as- 
serted: "The domestic hearth, with its holy lessons and precious 

endearments, is abolished in the case of a slave~mother and her 
chiIdren.’’~r On many- 1 ration_s women did not have enough 

time to prepare breakfast in the morning_and were 

57" Douglas, Bondage, 48. 
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tired to make much of a meal or to give much attention to their 
children after a long day’s labor, Booker T. Washington’s expe- 
rience was typicah "My mother , . . had litde time to give to 
the training of her children during the day. She snatched a few 
moments for our, care in the early morning before her work be- 
gan, and at night after the day’s work was done.’’~ At a very 
early stage the child was placed in th4 plantation nursery under 
the care of old women or placed in the hands of his elder sib- 
lings, In either case, he was neglected, Fed .irre~ularly or im~ro~- 

they died in droves)~ 
~rv%~d infancy, the slave chiId partook, in bountiful 

m£~ ~~~~"the ~@~T childhood. Onei~) 
portant reason for th~s ~k~ge~f’~m~stave 
Some of the blac-~ autobiographers enjoyed ~e exquisite pleasure 
of being the youngest child. Sibling rivaI~y was apparently mini- 
real, Slave parents, in spite of their own sufferings, lavished love 

on their chit&an. Fa~led their children with fascinati~ 
stor~{ and won their affe~n~?siVhj.j$3~f~, These 
were al! the more im~orta~~~ed_~8~oth~~- 
tati~~~ 8f2he~       father, th~n took~i-t~e 

K!~j~or her father was only 
Easter and Christmas time. ~d~ts, as ~or all children, 
loomed large in ehe life o[ the slave chil& O~andmothers 
quentlg p~.~red little tidbits ~or the children, and grandfathers 

Memories of Africa were important in the development of self- 

SS. Booker T. Washington, UF From Slavery (Boston, ~9z8), 4. 

sg. John TMmpson, The Li# of John Thompson, a F=gitigs Slave 
(Worcester, Mass., :856), :3"~9; J. SMth. Autobiogaghy, 33; Nlen Parker, 
Rgedl~c~ons of Slavery Tim~s (Wo:ceste:, Mass,, ~89:), ~z-4o; Yetman, 

Voices, 64, 7:, :e4, ~68, z64; A*mstmng, Old Mass~’s Peo2/e, 64-66, 68-7~, 

:8>83. 
6e Yetman, ’Vaieeg 4% So, :04"5, ~40-4:, :gz, zzS; A~mstrong, Old 

Mmsa’s P~te, 44-47, 5z, 93, :4~. 
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Figure 3z. The Auction 

centuries, the slaves drew on these m.e_0ao_r~_es for th___~eir naming 
practices. Consequefi-~neteenth century, Aff_ricaa .... 
cog~ prominent ~ list of slaves. From around 
~75c( t~ ers steadily e~cr;-~;~i~ ~ slave naming 
practices, and by the latter date the bondsmen’s cognomens had 
been anglicized and they exercised less autonomy in this area. 
t~eviewing his ensIavement in South Carolina, Lorenzo Ezell re- 
calIed in the !93es: "In den days cu!lud pe@le just like mules 
and bosses. Dey didn’t have no last name." Slaves struggled to 
gain those elemental marks of identity, a first and a lass name. 
While most nineteenth-century slave children were named by 
their parents, many were named by their masters and mistresses. 
However much a slave valued his first name, masters placed a 10w 
valuation on it. For example, David Holmes testified in z8~.3 on. 
how fragile was the link between a slave’s name, his kinship net- 
work, and Iais identity: "Slaves never have any name. I’m called 
David, now; I used to be called Tom, sometimes; but I’m not, I’m 
Jack, It didn’t much matter what name I was called by. If mas~er 
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was looking at One of us, and call us, Tom, or Jack, or anything 
else, whoever he looked at was forced to answer." While answer- 
ing to one name when catled by his master, the slave used his 
actual  ame conversations in the q a  ers 
cially when he was freed. Before ~q~, ~he SIax~e had 
go b~d naming g~ac~ices ~o m~ntain his self-esteem a~n- 
tit- ~ ......................... d d 

Moth%~n many ways ~o bolster ~he self-esteem of their 

bJ@)~infants. Commen~ing on the white child Born "rich 
and free" in "ote     ’ ’         " ,, massa s b~g fine house, a b]aek mother sang: 

To a cabin in woodland drear 

You’ve come a mammy’s heart to 

In this ole slave cabin, 
Your hands my heart strings grabbin, 
Jes lay your head upon my bres, 
An snuggle close an ms an +es, 
My Iittle colored chile. 

Yo daddy ploughs de massa’s corn, 

Yo mammy does the cooking, 
She’ll give dinner to her hungry chile 

When nobody is a lookin’ 
Don’t he ashamed my chile, I beg, 
Ca[uJse you was hatched from a buzzard’s 
My little colored chile.+~ 
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miscuous equality with white children. Together they roamed 
the plantation or went hunting, fishing, berry picking, or raiding 
watermelon and potato patches. Indeed, at first, bondage 
weighed ]ightly on the shoulders of the black ehild.~a Luns~ord 
Lane, in reflecting on his childhood on a North Carolina planta- 
tion, wrote: "I knew no difference between myself and the white 
chiIdren, no~ did they seem to k~ow any in turn. Sometime my 
master would come out and give a biscuit to me and anothe~ to 
one of his white boy~; but ~ did ~ot perceive the difference be- 
tween us."~ 

The pleasures of earl~ childhood and the e~ualit of play~ 
mates E~ transcende~_r_5~gtimes obscured the young 

~1~ h~ ~n i3ea thev were ~laves, ]. Vance Lewis wrote ma 

o~ Louisiana plantation during his early.ch~Idhood: As a bare- 
[oo~ov my ~ upon the farm had 

hol]~_~chanted with ~~y of nature, an~ kne~ no~ t~gt. 

i was a slave, an~ son of a slav~.~; Sam Aleckso~, tlp~.g~3~ 
!4~i terms dec!~~~_~hing¯ Until he. was ten years 

old, he ~rted, "it had neve~ dawned on me that my condition 
was not as good as that of any boy in the count~y." F~ederiek 
Douglass reported that during his childhood, "it was a ]ong time 
before I knew myself to be a slave." This was true, he said, be- 
cause "the first seven or eight years of the dave-boy’s life are 
about as full of Sweet content as those of the most favored and 
petted ~A~te cnn~ n of the slaveholder .    f~eed from al! re- 
straint, the slave-boy can be, in his life and conduct, a genuine 
boy, doing whatever his boyish nature suggests .... 

63. R. Anderson, From S~avery, 3 8; Stroyer, My Life, ~5-zo; Lucy Ann 
Delaney, Frown. *Ae D~r}.n.~ss Com~*A ~h~ Ligh*: O~ S~rugg1~s ~or 
(St. Louis, n.d.),.I3; Thoma~ L. lohnson~ Twe,;ty-eight Years a S!ave: Or 

th~ Story of ~y Life in Three.~o**tineats (London, 19o9), z; Yetman, 
Voices, zoo; Blassingame, Sieve T~s*imoa)’, ~3o, ~3z, 46S, 5*z, 63~, 64~, 7~o; 

.&mstrong, Old Masads Peogle, 69~ 73-78; Tyler and Murphy, Slave 

tires, z4, 87; Perdue, Weevils, 84. 

64- Lane, Narrative, 6. 

65. J. Vance Lewis, O,,t of the D~ch (Houston, ,9~o), 8; Sam Aleckson, 
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The planters frequently contributed directly to the idyllic ex- 

istence of the young slaves. Many of the black autobiographers 
were the favorites of their masters, who, in a number of cases, 
were their fathers. In such an event, the child would be fondled, 
taken on horseback rides, or rewarded with numerous gifts and 
acts of kindness. William Grimes recalled that his master "was 
very fond of me, and always treated me kindly." Other slaves 
declared that their masters were indulgent and often gave them 
sweets and sometimes protected them from parental Wrath. 
Amanda Smith’s childhood was typical of this experience. She 
decIared: "I was a good deal spoiled for a little darkey. If i 
wanted a piece of bread, and it was no~ buttered, and sugared on 
both sides, I wouldn’t have it; and when mother would get out 
of patience with me; and go for a ~witch, i would mn to my old 
mistress and wrap myself up in her apron, and t was safe. And 
oh~ how I loved her for that.’’~ 

Most of the slaves, of course,; did not have such idyllic child- 
hoods. While J. Vance Lewis recalled tMt his master’s son "was 
as true a friend as I ever ~ad," t~e memories of many slaves were 
clouded with. tales of brutal treatment from their little white 
playmates who were often spurred on by their masters. Others 
were cuffed about by the planters and flogged for daring to visit 
the plantation house. Thomas Jones summed up the experience 
of many slaves when he declared: "I was born a slave .... I 
was made to feel, in my boyhood’s first experience, that I was in- 
ferior and degraded, and that I.must pass through life in a de- 
pendent and suffering condition.’’~r 

Those who were lucky enough to avoid Jones’s experience in 
early e~~,e~ wh~~ir 
teens.~gan working, irrupt. Iight tasks before, they 

fields. Such labor was the first~ ~~7 ~ak g ~he 

Before the War a*~d After the Union (Boston, I9z9), z IS; Douglass, Bondage, 
38, 4o"4I; Armstrong, Old Massa’s Peogle, ~8, 67-68, 78-8o. 

66. Grimes, Life, 8; Amanda Smith, An Au~obiogralohy (Chicago, ~893), 

67. Lewis, Ditch, 9; Jones, Exgeriences, 5. 
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childhood equality in black-white relations. Lunsford Lane’s re- 

action illustrates the impact of this change: 

When ~ began to work, I discovered the difference between 
myself and my master’s white children. They began to order 
me about,, and were told to do so by my master and mistress. 

!: . . . Indeed all things now made me ~eel,. what I had before 

~" " known only in words, that I was a slave. Deep was this feeling, 
¯ :. and it preyed upon my heart like a never dying worm. I saw no 

:,i prospect that my condition would, ever be changed.~ 

: : " Most black children teamed vicariously what slavery was long 
¯ 7. :...~ before this point. Thev~ were often terrified by the violent punish- 

,, . ment meted out to the black men around them. The beginning 

¯ : " of Jermain Loguen s ser~se of insecurity a..nd, brutal awareness 
what he was, for example, occurred when ihe saw a vicious white 
planter murder a slave and was cautio!ned to silenc4 by his 

:":~ ’ mother. The shock_ ~ s~ their parenis aogged was an early 

!.::- remin 
~ - ~w his mdthe~fished for bein~. ¯ 

, un W~lham Well _B_~~_ 
:.: i 

late going to the ~e~g~_l~s,@,.e 
~a~ud.’ ,~0 The flogging Charles Ball s morner 
received when he was four years old still retained its "pai}.nfu! 

vividness" to him forW-seven years later. 
In the face o~ all ~ the restrictions, slave parents made every 

effort humanly possible ~o shield their children from abuse and 

teach them how" to survive in, bondage. 

ks This was especially true on those p-~l~ations where 

~,~~r,we~s~aor, s,~im~th_~.e~cLuaft~fL t*requ~r~ y 
;rI, rholr children to l~revent mere 

mothers haO to De sevc~c w~ 

68. Lane, Narrative, 7-8; see a!so: Yetman, Voices, 40, 7z, ~z4,. ~9x-9~, 
~64, a88,3~6, 3zz; A~mstrong, .Old Massa’s Peot~1e, 8o-g~, 86-97; Tyle~ and 

Murphy, Slave Narratives, 5o, 53, 56-57, 59"6x’ 
69. Logue~a, FreeCZma**, 38-5z, ~og-za; Watson, Narrative, 5-~7; Thompson, 

Life, ~ 3- ~ 9; Douglass, Bondage, 

70. W. ~vV. Brown~ N~rra£ve, ~6, 
7~- Grandy,.Narratlv~, 7"~8; ~Ball, Slavery, 74-94; Srroyer, My Life, 9-~4. 
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from breaking this important rule. Elijah P. Marts, for example, 
declared: "Mothers were necessarily compelled to be severe on 
their children to keep them from talking too much. Many a poor 
mother has been whipped nearly to death on account of their 
childr.en teIting white children things .... "~a 

Man_y__ of the slave ap_~._nts tried to inculcate a Sense of morality 
in their children. The ch~~igfi-~hT’l:~-b’e~h~-n~e~*a’fi~t-t6 .... -~ 
lead C~ristian i~s~~ius Holsey gave his "in- 
tensely religious" mother credit for the moral lessons he had 
learned as a boy. Henry Box Brown’s mother taught him "not to 
steal, and not to lie, and to behave myself in other respects." 
Strict and piousparents not only taught reli~ principles to 
thei~~ a so tau~em not ~; )~ ~ ~ 
masters. William ~~S~ mother "taugt2t me 
t~ w~a Supreme Being, that would take¯ care of me i£~ /~ 
my ~~~~b~i~’~t~Te~,,.~ 
trea~ me like ;om~ ~b brute, m~~~’}e-~us~n~ 
to let me learn.’’~ Learning to accep~naI abus~ an~ ~h~ 
punishment of ~oved ones passively was one of th~ most di~cult 
Iesso~r t e ~ng~ indi~;i’~}hi~ 
when he ~?~Sw he felt upon obse~ing a white man 
flogging his sister: 

The God of heaven only knows the conflict of feeling I then 
endured; He alone witnessed the tumult of my heart, at this 
outrage of manhood and kindred affection. God knows that my 
will was good enough to have wrung his neck; or to have 
drained from his heartless system its last drop of blood[ And yet 
I was obliged to turn a deaf ear to her cries for assistance, which 
to this day ring in my ears. Strong and athletic as t was, no 
hand of min~ could be raised in her &fence, but at the peril of 
both our Iives.~s 
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The lessons the slave child learned about coni:ormity were 

complex and contradictory. B.ecognizin_g_~ overwhelming 

means o_f_avoidi=no Rain, suffering, and death. At the same ti~e, 

him: ’_’[ wapt Y0P to die ia ddense of~ mothg~. ¯ 
m~y occasions the children saw thei~ pa~e~ts disobey 

times fight their master. Listeni~ag to stories of ~unaways an.d 
seeing slaves interact in the quarters, the slave child had mar,y 
models o~ behavior. In fact, he saw hi~ pazents playing two co~- 

76. Robinson, 

Figures 33, 34, 35. Going South 
(Figure 34 Courtesy Chicago Historical Society) 
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:rad<ig.to_r.y roies. In thee quarters, for example, where he saw his 
~arents most often, h[s-~5~:2a&~dI~k~-dffi~7~g~ff-~g~ 

g, i4~ On the few ~casions when the child saw him at work toe 

*children internalized both the true personality traits and the con* 
~adictory. behaviora! patterns o~ ~eir parents. Since, however, 

" " n         shallow level o~coave~ience thmLp~~ was on a 
directed tow24;~ avoidiR~n, it was less im~ as a modeler 
be~a~)ior t~an ~he Eg[s2nality traits they exhibked in the ~ua~- 

When a vounKslave received his first flogging he was usually 

Strover vowed to fight the next time he was attacked. His tataer 
argued against such action, saying: .... the best thing For us to do 
is to pray much over it, for .I believe tha~ the time will come 

when this boy with the rest of the children wil! be free, though 
we may not live to see it.’ " His fatheds comments on freedom, 
according to Stroye~, "were o~ great comfort to me, and my heart 
swelled with the hope of the ~uture, ~vhich made every moment 

see~ a~ hoH~ tO ~e, 

The degree t0 whic~ slaves were able to give their children 
hope in the midst of adversiw is reflected in the attitudes the 
black autobiographers held t£ward their parems. 

’ lovea a~d resvec,ed because, of ~~gt~ragq, 

kms admired h~s fathe~ because he was "a clever, Shrewd man. 
~ames Mars stood in awe o~ his ~ather, w~o "was a man o~ con- 
~iderable m~scula; strength, and was ~ot easily frightened into 

" " h always perfect male models, obedmnce..Ahhoug they were not 

77. J[ H. Banks, A N’~atlw of Events o~ the Life of J. H, Banks (Liver- 

78, Stroyer, My Li~e, 
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moat.s]aye ~ of their children. Viewin~ 

pen~ t~es u~on the arbitrary wdl o~ h~s master, or et 

more ~~ice of �he overseer, his ehildren look up to him 

Slave mothers, wer& of course, held in e~eh grda  r esteem 
by t~-h~/a}~. Frequently small ~)Y~-76~h~ht- 

mM~gg2~apggoT-gg~a~)~;:~y d~w~ refused to leave thdr 

away becg~<~e,.Yco~ot bear the idea" of leaving his mother. 
He felt ~hat he, after she3afl undergone and suff&~d so much 
for me would be proving recreant to the duty which I owed to 
her."go 

T~~~fpj_~e~r parents reveals clearly 

freque~lg broken~ the.slave ~ilv ~g~ided an im ortant buffer, 

rarel~mil Fr~~7 he could 

the sI~~did the blows o~ ~e ~ster, 
but alsg~/~%Td~n-d-~}5~)~-i~-~~er~-;6 )aise 

his spirits. The {~ was, in short, an important survival mech- 
anism. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, August 18, 2010 2:51 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Proposal for Research and Study Leave 

Proposal for Research and Study LeaveFall2010[ 1 ].doc 

Dear Julius: Attached is the proposal that I am submitting to 
officially request a research and study leave. If additional 
information is needed, please let me know. Sincerely, Charlene Regester 



Proposal for Research and Study Leave 

Leave Requested for Fall 2011 or Spring 2012 

Submitted by: Charlene Regester 

Following the publication of African American Actresses: The Struggle for 
Visibifity, 1900-1960 (Indiana University Press, 2010), I have launched a second book- 
length study on the Intersectionality Between the African American Press and the 
Construction of Black Screen Stars in the pre-1960 period. This second project is in the 
early stages of development with some chapters being conceptualized while others are 
being researched. One of the chapters proposed for inclusion in this second project 

focuses on the black actress, Evelyn Preer, who appeared in several of Oscar Micheaux’s 
(black filmmaker) films. The chapter is tentatively entitled "Sylvia as a Wilting Flower 
and Lucy as a Broken Blossom: Examining the Construction of Black Stardom in Evelyn 
Preer’s Career as Oscar Micheaux’s Premiere Black Actress." This chapter is designed to 

examine how a black filmmaker, as in the case of Micheaux, constructs stardom for a 
black actress compared to the way a white filmmaker, as in the case ofD. W. Griffith, 

constructs stardom for white actress Lillian Gish. These two filmmakers will be 
paralleled because of what they stand to impart regarding how a white filmmaker 

constructs stardom for his actress versus how a black filmmaker constructs stardom. At 
the same time, this chapter further intends to interrogate how the black press participated 
in constructing stardom based on how stardom is formulated as articulated by scholars 
such as those as Richard Dyer. 

In particular, to examine the black actress and interrogate how Micheaux 

constructed stardom for Preer as well as to evaluate her career as an actress, in the same 
manner that one would do for white stars is difficult at best. The tools we use to 
investigate stardom for white actresses may be inappropriate for a black actress. 
Unfortunately assessing Preer’s career through a comparison to white stars could suggest 
that she is deemed valuable only to the extent that she compares to such stars. 

Acutely aware of this dilemma as I conduct this examination, I do not intend to 
attempt to reduce Preer to white stardom; nor do I intend to suggest that she is valued 
only to the extent that she compares to white stars. Instead, this is an attempt to exploit all 
available resources to create an evolving body of scholarship for approaching the reading 
of the black actress on screen in the early period of cinema history. In fact, the approach 
that I employ is multifaceted or polyvalent, drawing upon a wide range of devices for 
reading stars and stardom, yet acknowledging that because of her race, Preer might have 
been configured similar to or different from other actresses of this period when cast on 
the screen in all-black films. The approach taken by this examination includes: exploring 
how she compares to white actresses on screen in the silent era, how she constructed 
stardom on screen, how she constructed stardom in the theater, and how the black press 
participated in appropriating its black star. 

To evaluate Preer as a screen actress who participated in constructing black 

stardom, her role in Within Our Gates (1919/20) will be revisited because of what it 
stands to convey regarding how the black actress was positioned on screen by a 
filmmaker who worked outside the dominant modes of production associated with the 
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mainstream cinema industry. Specifically, Within Our Gates will be compared to D. W. 

Griffith’ s Broken Blossom’s (1919) because while a number of scholars such as Jane 
Gaines affirm that Within Our Gates was a response to Birth of a Nation, it is also 
conceivable that the ghosts of Broken Blossoms may have haunted Within Our Gates. 

Comparing these two films, of course, is not to imply that Micheaux was always 
responding to white filmmakers or even white playwrights as Charles Musser has 

suggested, but to convey that Micheaux did not exist in a vacuum and was very much 
well aware of cinematic or theatrical productions that stood to inform his works either 
consciously or unconsciously. For it is Julia Lesage who contends "that historically, from 
the silent film era to the present, bourgeois film has developed various mechanisms for 
structuring in ambiguity and for keeping us emotionally involved; one of film’s hallmarks 
as a ’democratic art’ form is its ability to allow for and co-opt an oppressed group’s 
response." Therefore, while Micheaux’s film does not necessarily evolve from the 
bourgeois discourse suggested, it is the emotionalism and political implications as well as 
exploitation of an oppressed group that Within Our Gates shares in common with Broken 
Blossoms and that allows these two films to be compared. Specifically, in both films that 

a father figure is shown attempting to exploit his daughter becomes indicative of the 
striking resemblance these films share, but more importantly, that two different 
filmmakers employ different strategies for transforming this exploitation on screen is the 
primary focus of this investigation. These two films deserve to be compared because 

Broken Blossoms informs Micheaux’s Within Our Gates in much the same manner that 
Birth of a Nation informs Within Our Gates in that both explore female victimization, 
failed patriarchy, incest, pedophilia, and women positioned as half-child/half adult; 
employ cross-cutting techniques; reconstruct rape; depict misrecognition or displaced 
recognition; introduce a chase scene; construct fear; and utilize dreams. The point of this 
comparison is to demonstrate that to examine white female victimization as dramatized 
on screen might provide a better understanding of how black female victimization is 
dramatized on screen. 

The chapter further intends to explore how the African American press 
participated in constructing stardom for this black actress. For example, when Preer 
related her own personal experience during the production of one of her films, her 
testimony spoke to what Gaylyn Studlar characterized as the relationship between stars 
and fan magazines. According to Studlar, "By providing glimpses of the stars most 
personal thoughts, and relying on readers wealth of pre-established knowledge, the fan 
magazines posited the reader in a discursive relationship of complicity with the stars even 
while it simultaneously affected continual demystification of the manufactured nature of 
the star system" (p. 272). Although the star system of Hollywood was not the same as the 
star system for black cinema production, there is no doubt that black filmmakers might 
have attempted to emulate or borrow from the Hollywood star system to elevate their 
own stars. 

This chapter, along with others, is designed to examine how the black press 
participated in constructing black stardom for a wide range of black actors rarely 
examined by other sources in the pre-1960 period of cinema. For example, other actors to 
be centered in this study include Sam McDaniel, James Edwards, Eartha Kitt, and Stepin 
Fetchit. Actors/entertainers selected for selected for inclusion in this study are those who 
were prominently centered in the black press and had a strong relationship with the black 



press in that they were either elevated, derided, or controlled by the black press in the 
pre- 1960 period of film history. 

The strength of this study is that rarely has the black press been fully exploited to 
reveal their role in shaping the careers and public image of black actors/entertainers. 
Additionally, this study will fill the void in the existing body of literature on black actors 
and their contribution to the cinema industry because seldom have these entertainers been 
thoroughly interrogated in film histories. The book stands to foreground the role that 
black performers assumed in shaping the racialized representations that proliferated on 
screens in the pre-1960s era of cinema as well as reveal the scrutiny in addition to 
accolades that they received in their own communities as evident by the newspaper 
coverage received. 

Furthermore, the proposed research and study leave will allow me to travel to the 
Screen Studies conference held in Glasgow, Scotland. In the early stage of my career, I 
attended this conference but have not been in the position to do so within the last five 
years; this leave would allow me to reconnect with colleagues outside of the United 
States. My association with these colleagues will enable me to broaden my interests and 
focus as a scholar in cinema studies as well as improve my existing project so that it has 
wide appeal. Moreover, it will allow me to enhance and further develop the theoretical 
approaches that I might employ in the development of the current project. 

This research and study leave will also be utilized to plan for a second black film 
conference to be sponsored by the department. Due to the success of the first black 
cinema conference that was held in 1995, it seems that the time is appropriate to execute 
a second film conference, given the new direction propelling black cinema studies that 
has resulted in a newer generation of filmmakers and scholars. Conducting such a 
conference is central to assembling and capitalizing on this new and budding scholarship 
as universities move toward a global approach to studying cinema. Moreover, the 
conference will allow for the presentation of papers that represent this new scholarship 
and ideas that could potentially be assembled for a collection of essays on black 
cinematic representations. This resource will similarly provide a useful tool in filling the 
void in the cinema industry regarding the intersection between race and cinema. 



From." 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, August 19, 2010 1:40 PM 

Me~, Winifred F <ficeddie@email.unc.edtr~ 

Re: your recent publication 

Dear Fred: Thanks much Sincerely, Charlene Regester Quoting "Metz, 
Winifred F" <freddie@email uric edu>: 

Hi Dr. Regester, 

Here is the call number for the second Volume of your publication 

(PN2286 .R44 2002 v.2 ) We currently have copies in Davis Libraly 

Reference and the Stone Center. 

Hope to see you soon, 

Winitlced 

On Aug 18, 2010, at 4:06 

<regester@email unc.edu<mailto :regester@email.unc.edu>> wrote: 

Dear Fred: Please purchase a hard copy of this book for our library. 

This is the second book that I had published this year Thanks much for 

your assistance See you when school starts. Sincerely, Charlene 

Regester 

..... Forwarded message l~;om 

Kt lamby@mcfarlan~dpub com<mailto:KHamby(~r)mcfarlandpub corn> ..... 

Date: Thu, 28 Jan 2010 10:02:43 -0500 

From: Kristal Hamby 

<KHamby@mcfarlandpub com<mailto:KHamby(~mcfarlandpub corn>> 

Reply-To: Kristal Hamby 

<KHamby@mcfarlandpub com<mailto:KHamby(~mcfarlandpub corn>> 

Subject: B lack Entertainers in African American Newspaper Articles, 

Volume 2 978-0-7864-2495-5 To: Charlene Regester 

<regester@email unc.edu<mailto :re~ester(~r)email.unc.edu>:~ 

Dear Author: 

Greetings fi-om McFarland! 

Full information about your book has been added to McFarland?s online 

catalog and we invite you to take a look. (Click on the link pasted 

in below ) If you spot an error?for example you’?ve changed positions 

and your bin needs updating?no worries; just tell us about it. 

You are welcome to share the book?s webpage with prospective readers 

and other interested folks. Should you also require printed flyers, 

please let us know. 

Sincerely, 

Kristal Hamby 

Sales & Marketing 

McFarland 

w~wz.mcfarlandpub.cora<http :/ivr~vw.mcfarlandpub. conr> 

>http:i/www.mcfarlandpub.cona/book-2.php?id 978-0-7864-2495-5 

..... End forw-arded message ..... 

<ATT00001..htm> 

Winifred Fordham Mctz 

Media Librarian 

House Undergraduate Library 

CB#3942 

Universi _ty of North Carolina at Chapel Hill 

phone: 919-962-4099 

fax: 919-962-2697 

fr eddie@email, uric. edu<nrailto: fr eddie(~email.anc, edu> 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, August 19, 2010 1:49 PM 

Rebecca Rowell <rmwell@uslhmily.uet> 

Re: Dorothy Da~dridge Manuscript for Review 

Dear Rebecca: Please send me a mailing address because it ~vas easier 
for me to download the document and note my changes in the margins. I 
would like to put this in the mail to you today. Thanks much 
Sincerely, Charlene Regester Quoting Rebecca Rowell 
<rrowell@usfamily net~: 

Charlene: 

Hello! I believe you are back from your travels I hope the?- ~vent well. I’ve 
completed my initial edit of the Dorothy Dandridge manuscript, which is 
attached for you to review. As you read the document, please keep in mind 
that it will be reviewed by a copy editor and a fact-checker, so please 
don’t ~vorW about addressing grammar or verifying all the facts. YVhat I’d 
like from you is an overall review of flae material: Is it balanced? Have we 
overlooked anything important? Has something been misrepresented? I used the 
cormnent tool to insert several queries and comments Most of these are for 
me and the fact-checker, but there are a few for you. 

In terms of providing feedback, please do what feels most com[’ortable [’or 
you If you are accustomed to using the comment tool and track changes, 
please do so and make changes directly in the manuscript. If you’d prefer to 
make notes in a Word document or the body of an e-mail, those are welcome as 
well. As for a deadline, if you could provide feedback in a week, by August 
23, that would be fabulous I know the fall semester is about to start, so I 
imagine you are bus?" preparing for that. If this deadline doesn’t work with 
your schedule, please let me know right away so we can determine how best to 
proceed. 

Thanks so much for agreeing to act as a consultant on this book. I look 
forward to receiving your feedback Please let me know about your schedule 
and if you have any questions. 

Thanks, Charlene. Have a great evening. 

Becca 

Rebecca Rowell 

rrowell@us~amily.net 

612-483-4392 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charleue B <regester@email.unc.edu> 

Thursday, August 19, 2010 7:05 PM 

su~me@companioncamp.net 

Re: Precious Essay 

Precious as a Horror Fihn.doc 

Dear Susanne: Attached is the essay on Precious previously mentioned I 
assume that you had received this work but apparently in my haste to 
leave town, I forgot to send. Edit at your earliest convenience. Thanks 
much for your assistance Sincerely, Charlene Regester Quoting Susanne 
Calter <susanne@companioncamp.net>: 

Charlene, 

I cannot find it in my e-mail If you’ll resend, I’ll edit it ASAP. 

By the way, I read the novel/Push/and watched the movie 
/Precious/--both were very, very powerful. 

Susanne 

regester@email.unc.edu wrote: 
>> Dear Susanne: I sent you a copy of a long essay on the film 
>> entitled, Precious It was some 35 pages I will have to re-locate 
>> and resend. Sincerely, Charlene Regester Qnnting Susanne 
>> <susanne@companioncamp.net>: 
>> 

>>> Charlene, 

>>> I don’t remember a third document Can you resend it? I’ll get right on 
>>> it[ 

Original Message ........ 
>>> From: regester@email uric edu 
>>> To: susanne@companioncamp.net <susanne@companioncamp.net> 
>>> SubJect: Re: Thanks 
>>> Date: 18/08/10 11:40 

>>>> Dear Susanne: Thanks for editing the proposal and letter. Only- reccntly 
>>>> have I had time to look at these documents. Let me know- when the essay 
>>>> on Precious will be completed - however, no rush just take your time. 
>>>> My school is beginning and it is hectic. Sincerely, Charlene Regester 
>>>> Quoting Susanne Carter &lt;susarme@companioncamp.net&gt;: 

>>>> &gt; Charlene, 
>>>> &gt; 
>>>> &gt; Here’s no. 1. 
>>>> &gt; 
>>>> &gt; Susanne 
>>>> &gt; 
>>>> &gt; rcgester@email.~c.edu wrote: 
>>>> &gt;&gt; Dear Susanne: Please edit the following cormnnnts that I made at a 

>>>> &gt;&gt; recent conference. These materials are needed for their write-up 
>>>> &gt;&gt; regarding the conference. Thanks much for your assistance and 
>>> please 
>>>> &gt;&gt; let me know that you have received this ruaterial. Sincerely, 
>>>> &gt;&gt; Charlene Regester Quoting Susatme Carter 
>>> &lt;susanne@companioncarup.net&gt;: 
>>>> &gt;&gt; 
>>>> &gt;&gt;&gt; 
>>>> &gt;&gt;&gt; Hi Charlene, 
>>>> &gt;&gt;&gt; 
>>>> &gt;&gt;&gt; Here’s an invoice for the editing work I’ve done for you over 

>>>> &gt;&gt;&gt; past fe~v months Thanks. 
>>>> &gt;&gt;&gt; 
>>>> &gt;&gt;&gt; Susanne 
>>>> &gt;&gt;&gt; 
>>>> &gt;&gt;&gt; -- 
>>>> &gt;&gt;&gt; Susarme Calter 
>>>> &gt;&gt;&gt; Companion Camp, LLC 
>>>> &gt;&gt;&gt; 3408 Castle Rock Farm Road 
>>>> &gt;&gt;&gt; Pittsboro, NC 27312 
>>>> &gt;&gt;&gt; 919-545-C~MP (919-545-2267) 
>>>> &gt;&gt;&gt; susanne@companioncamp.net 
>>>> &gt;&gt;&gt; w~v.companioncamp.net 
>>>> &gt;&gt;&gt; 
>>>> &gt;&gt;&gt; 
>>>> &gt;&gt; 
>>>> &gt;&gt; 
>>>> &gt; 
>>>> &gt; -- 



>>>> &gt; Susanne Carter 

>>>> &gt; Companion Camp, LLC 

>>>> &gt; 3408 Castle Rock Farm Road 

>>>> &gt; Pit~sborn, NC 27312 

>>>> &gt; 919-545-C~\{P (919-54.5-2267) 

>>>> &gt; susanne@companioncamp.net 

>~>> &gt; w~vw cnmpanioncamp.net 

>>>> &gt; 

>>>> &gt; 

>>> Message sent using UebiMiau 2.7.10 

> Susam~e Carter 

> Compat~ion Camp, LLC 

> 3408 Castle Rock Farm Road 

> Pittsboro, NC~ 27312 

> 919-545-C.~d2P (919-545 -2267) 

> susam~e@companioncarap.net 

> www.companioncamp.net 
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UFVA August Board Meeting 

August 9, 2010 
Monday 

Champlain College 
Burlington, Vermount 

Members in Attendance: 
Diane Carson (President), JeffWootenbeck (Champlain College Representative), Jeff 
Warmouth (Web-site Manager), Tom Sanny (Treasurer-Elect), Steve Lipkin (Editorial 
Vice-President), Phil Nemy (Home Office Manager), Rob Sabal (President-Elect), Karen 

Klove, Melinda Levin (UFVF Foundation President and former President of UFVA), 
Mary Dalton, Adrianne Carageorge (Executive Vice-President Scholarships & Grants), 
Carolyn Macartney; Cindy Stillwell, Jack Lucido (Sustainer Representative), Linda 
Brown; Charlene Regester (Secretary); Simon Tart (Conference Vice-President); Robert 
Johnson (UFVF Board Member); Joanna (Kodak Representative); Laura Vazquez 
(Secretary-Elect); Liz Daggett 

Members Not in Attendance: 
Steve Tropiano (UFVA Journal), Peter Bukalski (Treasurer), Norman Hollyn; Heather 
Addison (Board Elect), Art Nomura (Board Elect), Jorge Oliver (Board Elect), 

The meeting opened with Diane introducing the conference hosts Karen Clove and Amy 
St. Lewis who made themselves available in the event of questions. Jeff Wootenbeck 
then explained that he would provide a tour of Champlain College for those interested. 
He noted that the student body population of Champlain College was some 2,000 
students and the college specialized in gaming, broadcast, and streaming media. 

The meeting continued to proceed according to the Agenda provided by Carson: 

-Call to Order and Introductions 
-Welcome from Karen Klove 
-President’s Report - Diane Carson 
-Executive Vice-President Report - Adrianne Carageorge 
-Editorial Vice President Report - Steve Lipkin inc. Journal Report with Stephen 

Tropiano via Skype 
-Conference Vice-President Report - Simon Tart 
-Secretary’s Report - Charlene Regester 

Revised Minutes Mid-Year Meeting (previously sent by email) 
-Treasurer’s Report - Treasurer-Elect Tom Sanny for Peter Bukalski 
-President Elect Report, inc. juried Conference Snbmissions - Rob Sabal 
-Nominating Committee/Election Report - Mary Dalton 
-Home Office Report - Phil Nemy 
-American Documentary Showcase Report - Betsy McClane 
-Streaming Grant!Scholarship films and Berlinger "Crude" Case: Amicus Brief- 

Michael Donaldson 
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-UFVF Report - Meliuda Levin 
-UFVA Web Site Report - Jeff Warmouth 
-Carole Fielding and Grants Report - Adrianne Carageorge 
-Teaching Committee Report- Mary Dalton- and jobs 
-Kodak Report - Johanna Gravelle 
-Snstainer Liaison Report - Jack Lucido 
-Committee on Defending Freedom of Expression - Mark Freeman 
-CILECT - Carson 
-Life Membership Nominations - Open Call 
-Old Business 
-New Business 

Mid-year Meeting: Where and When - Rob Sabal 

Some of the items on the agenda were re-arranged to accommodate issues that were most 
important or to accommodate those that could be discussed later in the meeting. 

Executive Vice President Report: Adrianne Carageorge 

Adrianne Carageorge explained in her report that her group identified some nine caucuses 
and contacted conference leaders; she discovered that some caucuses don’t have 
leadership; and she indicated that each caucus should provide a brief summary of their 
reports to post on line so that new members can become familiar with these caucuses. 
Carageorge also related that some caucuses have been taking minutes for several years. 
Based on her report, she will forward some of this information to Phil Nemy (Home 
Office Manager) so that the caucus information can be posted on line. Carageorge 
announced to board members that if any of you know anything about the Adjunct Caucus 
and Graduate Student Caucus, she needs this information to determine if they still exist 
and to determine who is serving as the leader of these caucuses. JeffWarmouth 
mentioned there are six caucuses that are meeting at the current UFVA conference - 
l)Fair Use, 2) Script Writing; 3)Teaching; 4)Documentary; 5)History & Theory; Steve 
Lipkin reported that 6) Adjunct Caucus and 7) Graduate Student Caucus are transitory 
caucuses; additional caucuses include: 8)New Media; 9)Professional Entertainment 
Caucus; 10)Women’s Caucus; 11)Workshop Caucus (Charlie Roberts); 

Melinda Levin proposed that we should have an official from the grad student caucus and 
adjunct caucus to serve on the board so that they will have representation on the board; 
she proposed that the students could vote for a member to serve on the board; 

Editorial Vice President Report: Steve Lipkin 

Steve Lipkin provided a copy of the membership directory and asked for the board’s 
opinion regarding the color of the cover; Carson recommended that the new color for the 
cover should be blue; 

During the discussion, Linda Brown; proposed that members should be listed by 
institution and Jeff Warmouth indicated that this could be done on line; 
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Steve Lipkin explained that the directory is compiled by taking the names of those who 
have j oined the organization based on the conference attendance and this is how the 
directory is compiled; 

Someone questioned as to whether or not the membership for the directory intersects with 
the UFVA website and the University of Illinois’ mailing list as Illinois currently prints 
the UFVA j ournal (the Journal of Film and Video); Phil Nemy mentioned that if the 
information is sent to him he could forward to University of Illinois; Carson reported that 
some 420 attendees are coming to this year’s UFVA conference; 

Steve Lipkin claims that most don’t update their information until the dues are required 
which results in the membership director?- being out of date; Lipkin proposed that the 
website provide public relations on the functions of the website such as renewals etc. 

Phil Nemy indicated that Caucus chairs should be listed in the front of the membership 
directory; 

Editorial Report - Presented by Steve Lipkin on behalf of Steve Tropiano 

Lipkin presented Steve Tropiano’s editorial report and noted that the j ournal is on 
schedule and a special issue on the Rivers project is underway. Tropiano suggested that 
the journal’s email address should change from email to gmail (which provides better 
email management); Steve Tropiano wants to go to electronic submissions as an option; 

Someone questioned are we ever going to return to book reviews and film reviews in the 
journal; should we appoint a book and film review editor; and have we used course files 
in the journal; 

Lipkin noted that you can ask JOSTR questions about the relationship between them and 
Journal of Film and Video; we are proposing that Phil Nemy will take over the UFVA 
Digest rather than have the editor of the j ournal handle this component; 

Vice President-Simon Taft’s Report was tabled until later in the meeting 

Secretary’s Report Conference: Charlene Regester 

Regester asked board members to accept the Mid-Year Board Meeting Minutes. A 
motion was made and seconded to approve these minutes on the presumption that all 

typos are corrected. 

Motion Proposed: A motion was proposed to accept the minutes UFVA Mid-year 
Board Meeting Minutes (typos should be corrected); The motion was moved and 
Carson seconded the motion contingent upon all typos being made to the minutes; 
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Decision/Action: The UFVA board unanimously agreed to approve minutes the 
Mid-Year (2010) board meeting minutes; 

Two abstentions to the minutes were counted; 

Phil Nemy suggested that the motions and deci sions be extracted from minutes and 
created in a separate file so that they can be added to the Digest. 

Treasurer’s Conference Report: Reported by Tom Sanny (Treasurer Elect) on 
behalf of Peter Bukalski (Treasurer) 

The treasurer’s report was circulated at the meeting; then Carson circulated the 2009- 
2010 Budgets and Expenditures; 

Comments provided by the 2010 financial report included: 

1) Our Budget is far greater than our income; on the positive side Project Muse will bring 
in $10,000; one of the most important tasks that the Board can do is consider ways to 
raise income and lower budge amounts; 
2) The audit for the UFVA Association was satisfactory; one of the major 
recommendations was to consider moving away from the use of IRS Form 1099 and use 
W-2’s; 
3) In review of the costs associated with the Mid-Year Board meeting, it was detected 
that a significant savings in the funds are likely to occur if the meeting is held in a central 
location with low cost facilities; 
4) The matter of Association insurance has been investigated and Jack Lucido referred a 
contact in the insurance industry; 

Carson affirmed that the total income from the conference is $66, 38? typically we bring 
in $90,000 per year; 

Questions were posed regarding how the membership dues are reported since the 
membership is due at the end of the year; yet some pay later in March or April which is 
reported later; The approved budget for 2010 differs from the approved budget for 2009; 
Carson compared this financial report to that submitted at the mid-year meeting; 
Melinda required an explanation regarding conference planning which represents the site 
visits; the item representing co-sponsorship events that we had co-sponsored in the past; 
she proposed that this should be removed from the budget item line; Cilect meets every 
two years and it is currently 0 on the budget which is $2,000 rolled over every year; 
Carson explained that they have been very unpredictable; so that is why it continues to 
impact the budget; it has been customary for the president to attend the meeting of Cilect 
and this budget then covers for them - we should have $4,000 since Cilect meets every 
other year rather than $2,000 per year; do we want to support the two officers who will 
attend the meeting; 
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It was further noted that the midyear board meeting was much cheaper than expected 
because these costs could be as high as 15,000. 
The budget has increased for $40,000 for Home office and website but where is the 
money coming in to support this - this was one of the questions raised. Carson responded 
that the website is only a one-time payment; we are spending more money than we have 
coming in; we therefore need to figure out how of offset our costs so that we remain 
financially solvent; the biggest expense is the maintenance of the home office; is it 
possible that raising dues will have to offset some of these costs; 
We have to have an amendment to raise dues and vote to increase the dues; we don’t 
need an amendment to have a bylaw to change the dues - dues should not be related to 
by-laws; having some two-thirds of the members of those who vote who can decide on if 
the dues are raised; 
We had a surplus in 2009 with 16,000 in surplus; yet this year we increased our expenses 
for this year by $40,000 and if we want to keep paying for a home office our cash flow is 
negative so if we don’t spend money out of our money market then we need to raise a 
certain amount of money to keep the organization solvent; you could approve a 
membership change that increases with each year; 
Rob Sabal recommended that the American Documentary Showcase - a grant that we 
currently administer we should receive some funds for administering this grant; he 
indicated that we should advocate for some kind of maintenance funds and have this 
money funneled to our organization; we should be exploring how to increase the number 
of members as a way for generating more money; 
It was noted that we had agreed to raise membership dues from the previous meeting; 

Regarding the budget, Melinda Levin proposed an amendment: 
My amendment is that membership dues should increase some $25 rather than $10; 
however, some expressed caution and indicated that we should be careful about raising 
dues too excessively in view of the current financial crisis nationally; Others suggested 
that raising dues would make a huge difference in our deficit problem; 

Current dues are as follows: 
Active Members $75 
Student $30 
Institutional $135 
Sustainer $325 

If members feel like they are getting something for their dues then they would be more 
likely to support this proposition; member rewards will increase the marketability of the 
organization; we might be forgetting about old members who need some incentive to 
renew membership; we could renew for three years at a time; 

Motion: Melinda Levin made a motion that we present to the UFVA membership 
that active dues go from $75 to $95 for annual membership -- this motion is only 
being made for active membership; Student dues would remain the same; 
Institutional dues would increase from $125 to $175; Sustainer dues would increase 
from $275 to $325 
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Active $75 to $95 
Student $30 
Institutional $125 to $175 
Sustainer $275 to $325 

The motion was seconded by Mary Dalton; 

Decision: It was decided that we wait until we hear the financial report before we 
made a final decision on the dues increase. 

In reference to increasing the dues for institutions, Simon Tarr suggested that the 
institutions are interested in knowing what they get for the money; so we need to make 
this clear; they can use UFVA membership list, can establish links to website; 
Tart further suggested that we need to clarify who is a sustainer - it can be a corporate 

sustainer, or an individual, or an institution; 

The motion to vote on the dues increases was tabled for later following the Home office 
report by Phil Nemy; 

Are we voting today to accept a proposed budget for 2011 - which was submitted by 
Peter Bulkasi? 

Rob Sabal proposed that we should reduce the budget expenditures; the budget 
expenditures could be reduced by enacting the following: 
We should have a straight on-line directory; we could cut mid-year conference 
expenditures; many still want the directory for free; we could sell the hard copy of the 
directory; the directory is available only to members; When you join UFVA you could 
receive the information electronically or receive a printed hard copy; 

Based on this discussion, the following motion was proposed: 

Motion: It was proposed that we offer the printed directory on line and if others 
wanted the hard copy they could pay an additional membership fee; we could print 
on demand; 
Decision: The motion was seconded; However, it was later proposed that all of those 
in favor of tabling the motion on the directory to determine if we can get out of our 
contract with the University of Illinois before making this decision; 

Rob Sabal - suggested that if Tom Sanny could come back with a revised budget that 
revealed our outgoing expenses coinciding with incoming expenses then we would be 
more likely to approve the budget; this is necessary in order for us to vote for a more 
balanced budget; we cannot assume that we are going to get a dues increase; we need a 

budget that reflects what we can afford as an organization; Rob wants a balanced budget, 



{PAGE } 

Sanny claims that we have a budget deficit for 2010 but we could propose to do this for 
2011. Sanny (incoming treasurer) will be Peter’s (outgoing treasurer) assistant; 

Docnmentary Working Gronp Report (DWG): Robert Johnson with Mark Freeman 

Robert Johnson provided a report on the Documentary Working Group; Johnson 
indicated that the documentary working group would like the board to provide $100 per 
year for this group at the annual UFVA conference. The Documentary Working Group 
(DWG) was formally recognized as a caucus at the 2004 UFVA meeting with Mark 
Freeman and Johnson as co-chairs. We have held meetings and working lunches at every 
UFVA meeting since then, providing interesting guest speakers and useful programming 
for members who have an interest in this area of the discipline. Recognizing that not all 
of our speakers are UFVA members we would like to formally request the Board set 
aside the annual sum of $100 in a line item specifically for the DWG so that we can 
offset the conference fee "day rate" for our invited guests. 

Jeff Warmouth suggested that this should be a good line-item because of the purpose that 
it serves; JeffLucindo affirmed that we should make allowances for conference day fees; 
Adrianne Carageorge further supported other ways that the organization support those 
who come for one day for the Carole Fielding Scholarship; Simon Tart indicated that we 
should re-think about the $300 conference fee "Day passes." Johnson indicated that the 
History & Theory Caucus has been awarded $100 per year. Jeff Lucido explained that we 
should not fund any of these caucuses. However, it was explained that the History/Theory 
Caucus needed to copy papers for their awards and needed funds for purchasing a plaque 
for recipients of the award, Juried Screenings need money to mail DVDs; 
Someone finally observed that the caucus issues are different from those associated with 
the conference; Based on this discussion, a motion was then proposed: 

Motion: We (Jeff Lucido) are proposing that we add a line-item for $100 be 
extended to the Documentary Working Group; 
Seconded: Adrianne Cariageorge seconded the motion 

Decision: All those in favor of this motion which included some 10 board members 
supported the motion, 3 opposed, with no abstentions 

We will add this line item to the proposed budget; 

Amendment to the By-Laws for Treasurer: Tom Sanny 

The board voted that treasurer be elected a year before he assumes the role since Peter is 
technically still the treasurer; Therefore, Sanny submitted Proposed Amendment to 
UFVA byla~vs; 

A proposed amendment to the By-laws indicated that: In order to codify a Board of 
Directors decision to allow for a one-year transition period for the office of Treasurer (as 
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currently the case for the offices of President and Conference ~,~), it is proposed that the 
following language be added to the Bylaws Article IV Section 7: 

"During the second year of the office of Treasurer, the Treasurer Elect shall be elected 

by the voting membership. Treasurer Elect shall be a non-votingposition. 7he individual 
so elected will serve m this capacity during the third year of the Treasurer’s term, and 

will assume the office of Treasurer on September 1 of that year. " 

This amendment should be added to the voting ballot. Following a discussion of the 
proposed amendment, a motion was made: 

Motion: The Amendment to the By-Laws stating that the treasurer-elect should 
come on board one year prior to the departure of the treasurer be integrated into 
the UFVA Bylaws 

Decision: The board unanimously approved this amendment with no abstentions; 

Break from Meeting 

American Documentary Showcase Report: Betsy McClane 

Betsy McClane congratulated the board for its continued support of the American 
Documentary Showcase Proj ect and thanked us for our continued involvement; she 
thanked Jeff Warmouth for his work on the website in terms of featuring the American 
Documentary Showcase and indicated that in our second year of the grant proj ect --- we 
have a significant presence on the State Department Website; It gives us a solid presence; 
we traveled to some 23 countries sent out 28 delegates; we are scheduled to go to some 
23 countries; one of the most successful things that we have accomplished is that half of 
the countries visited requested us for the second year; the UFVA is receiving world wide 
exposure because &their association with this project; My boss is Secretary of Hilary 

Clinton and her boss is President Obama; 
In response to questions regarding the number of documentaries that are part of the 
showcase, McClane noted that the project has signed on some 29 documentaries; She 
reported that Simon Tart is animation curator - and this feature of the program has been 
widely popular; Simon will teach animation in Alexandria, Egypt; 
Someone posed how many of the documentaries are from UFVA and McClane responded 
that we try to favor the work of certain UFVA members; most of our panel consists of 
UFVA members through their participation in the Showcase; we do not accept 
presentations but we take nominations; How do we nominate?; We have not yet added a 
nomination form to the UFVA website; members get a longer period to make 
nominations than the general public; we have categories and the documentary has to be 
submitted in these categories; there is no fee; it has to address broadly the Muslim world; 
it must deal with an American subject and you have to be an American citizen; 

Carson reported that we have a room at the conference where we will feature films 
showcased at the American Documentary Showcase; the Embassies around the world 
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request these films; some are connected with documentary festivals; these films were 
shown at high schools, community colleges, film festivals; How critical are the films? 
Many in foreign countries assumed that these films were going to promote an American 
agenda or propaganda. We cannot believe how critical and analytical these films are? 

McClane reports that Robert Johnson went to Rwanda as part of thi s proj ect - McClane 
notes that the expert goes with the filmmaker to accompany the film. The country was 
attempting to rebuild through documentary. Some of these films speak to issues such as 
border crossings; you have UFVA people who get involved in making this happen; we 
have to have a broad diversity of people who become involved in this project; sometimes 
they recruit people who have certain language skills; as well as technical expertise; 

Carson mentioned that UFVA was interested in knowing about the financing of the 
American Documentary Showcase - the budget for grant II; she wanted to know why 
UFVA does not receive a maintenance fee? Rob Sabal raised the question as to whether 
or not the board has a decision to vote on our participation in the grant for the third year? 
Without board approval there is no showcase. We never really voted to say that we 
wanted to be included in the third year of the grant - so we ought to vote on our 
participation in this grant project. It has come before the board - it has been discussed 
and approved - the organization needs to review yearly and make our approval formal. 

This is the largest program that the UFVA has embarked on. There was discussion 
regarding what was the best way to put this program forward as we competed with other 
entities; in one year this program has received a million dollars for this project; these 
monetary values do not begin to reflect the monies that accrue to UFVA. We were 
advised by IDA to exclude them from the grant. This is the final time that we will receive 
the American Documentary Grant not unless we are grandfathered into. Our congress 
appropriates the money for this and three years is the maximum. Money goes to the 
website - we are a sub-account of the UFVA’s budget. So Peter has a budget for the 
Documentary Showcase; our organization is a flow through for the funs; we pay $100 per 
day/diem. We couldn’t run the program on a smaller budget. Are you suggesting that 
there is no prohibition with taking indirect costs. If you paid 0 to UFVA and if we took a 
percentage of the grant, McClane indicated that it might hurt the ability to run the grant. 
If UFVA indicated that the website was not providing any services, then we could revoke 
these funds. The board needs to have this conversation and have this discussion regarding 
how we would like to see funds allocated. 

Carson, noted that she was very pleased that our organization was approached about the 
grant for the American Documentary Showcase. McClane further reported that we are 
paying for the audit that is currently being conducted by the organization. Someone 
proposed that we take a percentage of the grant and McClane indicated that this would 
hurt the grant - she adamantly opposed taking a percentage. At one point, we were 

supported by KODAK but this no longer exists; 
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McClane related that she would love to have board approval for this project and Carson 
indicated that we should continue to bring this before the board every year so that 
newcomers are aware of this project 

Rob Sabal proposed that we should support the third year grant - he expressed that we 
should revisit the relationship between UFVA and the grant; but we need to clear the 
process between the grant proposal and our organization; it is standard operating 
procedure that we get some indirect costs from the grant proposal; It was proposed by 
Jack Lucindo to create a sub-committee to meet with Betsy McClane to clarify this 
relationship regarding the grant; these decisions should be made by the board and not 
individuals; We could have all of this information presented at the mid-year meeting; 
Rob Sabal reviewed the American Documentary Showcase; 

Carson raised the issue of whether or not we want to write and administer grants - this 
was an issue that UFVF board debated some time ago; We should have a sub-committee 

to pursue these issues; 

Motion: A motion was made to endorse our support of this grant for American 
Documentary Show 

Decision: 12 supported this motion; two abstentions, no opposed 

Motion: It was further moved that a subcommittee be nominated to gather 
information for the American Documentary Showcase before the mid-year meeting. 

Cindy seconded the motion; 

Decision: It was unanimously agreed that a sub-committee be formed to investigate 
the board’s relationship to the American Documentary Showcase; 

The sub-committee to interrogate the American Documentary Showecase project as 
it relates to the board will include: Peter Bukalski, Phil Nemy, Tom Sanny, and Rob 
Sabal ; 

Rob Sabal proposed that it is the spirit of the board that money come from the grant. 
Carson revealed that board members need to respond to the work of the sub-committee; 

Freedom of Expression Committee Report: Mark Freeman 

Mark Freeman reported to UFVA the importance of creating a Freedom of Expression 
office/committee; he indicated that he was attempting to locate a home for institutional 
housing of information related to freedom of expression issues. A Tibetan filmmaker was 
jailed for conducting interviews on camera about life in his country (he received some 15 
years); Freedom of Expression needs to be preserved and is an extension of human fights 
which is a universal right; he identified committees on human rights that are affiliated 
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with several disciplines; Freeman suggested that there is a precedent for organizations 

such as ours to be concerned with this issue; this committee/office could become a means 
of sharing ideas on production, distribution of motion pictures; this proposal calls for 
three actions items: 

l) A committee with three members who have staggered terms 
2) Principals of the mandate of the committee; threats to filmmakers and artist 

freedom and human rights; for both filmmakers and scholars; UFVA would 
respond to these; the committee would investigate these violations and report 
back to UFVA and how they would want to react to these violations; 

3) The board would approve scholars at risk and protect their rights as an 
organization; we would like UFVA to be a member of Scholars at Risk 

Discussion: Is there a website for Scholars at Risk; this website does exist; There would 
be no action on behalf of UFVA without the board approval; 
If UFVA becomes a member of Scholars at Risk we would not be committed to hosting 
an individual but could primarily serve as an information exchange; we are proposing 
that UFVA assume an affiliate membership; who would we be affiliated with - other 
groups i.e. Middle East Studies Association; how many UFVA members have you talked 
with who might be interested in this proposition; 
Melinda Levin suggested that this could become a UFVF foundation issue rather than 
board issue? The intent is to get those affiliated with academic institutions support when 
such issues impact those who are operating globally; it is not a commitment to action; 

Based on this discussion, a motion was proposed: 

Motion: It was proposed that UFVA establish a commitment to the Freedom of 
Expression. This motion was proposed by Mary Dalton. 

Melinda Levin seconded the motion. 

Discussion: Carson clarified that the motion does not include any action on the part 
of the committee; Laura Vazquez (the incoming secretary) has expressed an interest 
in serving on committee 

Decision: It was unanimonsly agreed by board members to snpport this committee; 
with two abstentions; 

Freeman indicated the importance of constituting a committee in terms of creating a place 
for information - how does that happen; Carson suggested that the committee would have 
presence on the website; does this include the ability to provide links; Melinda Levin 
indicated that we should proceed with adding links to the website; we will announce this 
committee to the membership meeting on Thursday; 

Pro Bono Legal Recommendations/Berlinger Case: Michael Donaldson Report 
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Michael Donaldson reported that Berlinger, the maker of Crude, had some 600 hours of 
footage subpoenaed; it was particularly helpful to have an organization such as UFVA 
involved because the outcome of the case is that some of the footage could not be 
displayed on the website; Chevron has tried to subpoena all of his emails; we have an 
upcoming meeting on Thursday; 

The DMCA exemption is another major victory for UFVA; we will provide a handout; it 
is no longer prohibitive for you and your students to copy a DVD for educational usage 
and purposes; it is very clear that the copyright office has approved such usage and can 
therefore no longer be the default for getting material for your classes; 

Streaming on-line will be discussed in Carageorge’s report; 

Conference Vice-President Report: Simon Tart 

Simon Tarr discussed budget issues associated with the conference planning and reported 
that we are trying to do some things for less than budgeted; the amount of money 
budgeted was primarily used for electronic and data management; we have an improved 
Facebook page; and will be conducting a Boston cite visit in the Fall; 

Future Conferences - 

UFVA has received one proposal for 20112 conference to be held at Columbia College in 
Chicago; this conference will coincide with the opening of their new facility; the dates 
are Aug. 7 - 11, 2010; Boston could be a potential conference site; we will need board 
action for this proposed conference; 

Tarr reported that the Call for Conferences - will be publicized to attract a wider 
audience; many have expressed interest but this is the only formal proposal; 

Memorials to Members (Saturday at 3:30) of UFVA will be held at this year’s 
conference to honor those who were members of the organization who are deceased; An 
Awards Branch will be held at 10:30am for the awards of merit to be given; Carole 
Fielding Grant Recipients; Kodak Award; Tart noted that some of these events were 
scheduled because the banquet was running a little long; 

Additional events include: Media Reception Day on Friday; Showcase Brewpub will be 
held on Friday night with a reception; 

President-Elect Report: Rob Sabal 

Rob Sabal reported on the idea of instituting Juried Papers - the board decided to make 
the organization’s conference a fully j uried affair for the 2012 conference; Sabal made 
this proposal - however, screenplays and workshops since they do not include finished 
works will not be juried; as well as work-in-progress screenings; the principal motivation 
for doing so is that - it has the prestige of having your work showcased at the conference; 
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the caucuses could come up with evaluative criteria for determining what is acceptable 
and unacceptable; for screenings we could have submitters present a section of their work 
or provide a site that we could review and then submit their recommendation to the chair 
of the jury committee; people who are proposing panels would need to be reviewed; no 
more than two people from the same institution should serve on a panel; you should not 
submit more than two items to present in a single conference; how many people submit 
papers who make a commitment to attend the conference; we should not charge to submit 
a proposal (the membership fee); 

First, we need to have some criteria for determining what is appropriate regarding the 
acceptance of proposals for papers, screenings, etc. 

Second, who’s going to do the judging could be determined by the caucuses in serving on 
the board for juried panels, etc. 

Discussion: Someone indicated that internet movie database does not recognize this 
conference because they do not have juried screenings; Tom Sanny shared information 
about the process and expressed concern that too many papers are being presented - we 
are running more and more panels at the same time; those who are rejected are those 
people who are probably not going to attend; insuring that the material presented meets 
certain criteria and standards is appropriate; if you have a work in progress you are still 
welcome at the conference; the conference is qualitatively different than getting 
published; this organization is to invite many to the conference; some are interested in 
being promoted or receiving tenure; if a journal rejects 85% of the essays then the 
committee does not need to read your essay; Liz raised questions about the number of 
works in progress; we need to define what is a work in progress; the caucuses would be a 
place to start to look for jurors to review this work; 

It was proposed by Carson that the juried recommendations should be explored further 
and brought to the board meeting for the mid-year meeting; Rob Sabal proposed that the 
caucuses begin to start working on this idea at this year’s conference; we would like for 
your group to provide guidelines for juried selections for next year; we could ask caucus 
chairs to produce a sample juried criteria for this year’s conference; 

Carson proposed that we make a motion indicating that we intend to move forward 
on juried panels and presentations and we proceed by having caucuses provide the 
criteria as well as introduce this to general membership meeting agenda for interest 
and approval. 

Simon Tarr discussed the logistics of hosting a conference - some of these schools are 
making money as a result of these conferences; profits are reaped after the conference; 
Registration fees minus expenses; we should provide a clause that we share in the profits 
of institutions that make money; Phil Nemy suggested we could get sponsors to take a 
single day; the sponsor pays a huge fee for advertisement; we could have tiered sponsors 
- gold, silver, platinum that would drive money directly to UFVA - Levin revealed that 
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when she conducted a conference, student sponsors were less likely to sponsor these 
events; 

Sustainer Membership - Simon Tarr addressed the complexity of sustainer membership; 
there is a distinction between being a sustaining member and being a sponsor at the 
conference; Phil Nemy indicated that if we want to build partnerships like that what we 
have with Kodak, it takes time to nurture those relationships with other companies; 

Can we indicate to potential conference hosts that we should share in the profits that they 
are making as a result of these conferences; notate obligations to sustaining members 
who want to be conference sponsors; it was noted that the agreement with the sustaining 
member changes every year depending on the conference; this needs to be stipulated in 
the conference site information packet when we contact conference hosts; we always plan 
to break even at the conference but we had a higher attendance this year; most 
conferences just want to make money; Phil Nemy proposed that we should meet with a 
sustainer like Kodak so we can understand what they are expecting as a sustainer sponsor 
and this model could be presented to other sponsors; Kodak is a UFVA sponsor not the 
sponsorship of that college or university; 

Based on this discussion it was proposed that we revise conference site guidelines by 
clarifying the role of the sponsorship and stipulating what the organization requires; Tarr 
recommended that we stop giving the host site $3,000 upfront; this money was proposed 

as money to provide upfront costs before the registration money comes in; the corporate 
sponsors enhance the event but we are not trying to extort money from them; Tom Sanny 
revealed that he charged sponsors $500 for their exhibits and then provided food/drinks 
for the breaks near these exhibits; we should keep the seed money and ask for this money 
back; ask for a financial report; and ask for a contribution of profits so that the money can 
support scholarship and student work; 

The following motion evolved from this discussion: 

Motion: It was proposed by Rob Sabal that we revise the call for conference sites by 
asking for $3,000 seed money to be returned back to UFVA, that we request final 
accounting of all costs from the host; and that we will ask for 15% of profits if the 
conference makes money 

The motion was seconded. 

Decision: The board members unanimously agreed to support this motion, one 
abstension 

Motion: It was proposed by Melinda Levin that we accept Columbia College of 
Chicago proposal to host and provide the conference site for 2012 

Jeff Warmouth seconded the motion 
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Decision: The UFVA board unanimously agreed to this motion; no opposers; no 
abstentions 

I would like the board to communicate with the sustaining member about what it means 
to be a conference sponsor and sustaining member; 

By Laws Change - Simon Tart proposed that how the programming of the conference 
happens needs to be reconsidered; section 2 subsection B - conference chair is not 
appointed by the Vice-President but this is no longer necessaD,; 

[Insert Exact wording of By Laws Change to be sent by Email] 

This by-law change will have to appear on the ballot. 

CILECT - the meeting will be held in Barcelona in November 2010 

Sustainers Report: Jack Lucido 

Jack Lucido reported that he sent a letter to sustainers to renew membership; provided 
contact information of sustainers; we don’t really need a sustainer liason and Phil Nemy 
will now serve as the sustainer liason; 

Nominating Committee Report: Mary Dalton 

Mary Dalton submitted an Election History Report; and suggested that we should be 
careful not to nominate two people from the same institution who are nominated for the 
same position; she emphasized the need to have a sensitivity to diversity at different 
levels of the organization and from different regions of the country; the Nominating 
committee could interrogate people attending the conference who might be interested for 
serving in various capacities; officers etc. and it is important to be careful not to nominate 
the same people over and over again; 

[Insert Handout on UFVA Election History[ 

Are vve looking for people to serve as conference Vice-President; vve need to recruit those 
who are a little familiar with the process; 

Teaching Committee Report - Mary Dalton 

Mary Dalton indicated that we should have a $25 fee for the teaching committee award to 
cover the costs of framing; Tenure and Promotion panels; she further indicated that we 
would like to continue organizing these panels each year and suggested that the 
monograph should it be updated; tenure track positions are declining; these are issues that 
need to be addressed; Jeff Lucido indicated that we could use the best practices for fair 
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use to consider this model; Regester suggested that schools are now requiting that you 
have a global perspective; Dalton suggested that we need to do more on job placement; 
can we help in terms of interviewing candidates as well as providing a service to potential 
employees; Levin urged that we proceed with caution in terms of making resumes 

available on-line; We could designate the morning coffee as a way to connect with 
potential j ob applicants; we can discuss further in Mid-year meeting; 

Kodak Report: Johanna Gravelle 

Johanna works in the Kodak office in Toronto; she reported that we received a number of 
scholarship appli cants and had more global applicants than ever; she named the 
recipients; she indicated how the company is negotiating the encroaching technology that 
impacts Kodak such as Facebook and Twitter; we are appealing to students and the 
potential of Super 8 (which is the least expensive of film offerings) will have a major 
impact on productions; we do have a new negative; Rob Sabal suggested how his film 
students could be better served by Kodak and talk with labs to reduce the costs; he (?) 
will serve on a panel on the truth of shooting in 35mm film which is becoming 
increasingly less expensive; 

Home Office Report: Phil Nemy 

Phil Nemy reported that we now have a home office in Los Angeles--please stop by and 
feel free to use the office; we will set up a table in the exhibition area to introduce the 
home office; we will provide more services - group insurance program that will be made 

available to members; we will create a master DVD of all films that are screened at the 
conference; proposed that local merchandising be instituted --creating the UFVA logo 
on merchandise such as t-shirts; baseball caps which we could manufacture cheaply and 
sell in the market where the conference is being held; this would allow us to promote our 
logo as well as make money; the board would approve all decisions before we move 
forward; you can provide suggestions to the home office for better services to members; 
he proposed a members rewards program; he introduced the Hollywood experimental and 
experiential opportunity to allow students to visit studios in LA; he suggested that we 
could provide a member distribution resource - to have films distributed; we could create 
a potential discount bookstore - to promote books that are housed in our library on the 
website; create a list of LA screening facilities; domestic and international film festival 
calendar; identify descriptions associated with your j ob; videomaker subscription; 
website ideas include - providing a newsletter of"what’s happening" for members; 
thumbnail pictures and bios of officers; list of committees and caucuses; grant winners; 
condensed version of motions and decisions; guide to faculty advancement; we should 
have to login in order to have access these resources; we need an activities page; photo 

page; frequently asked questions page; sustainer members guideline for joining; create 
vendor banners on the website; if we rent out this space we could make additional money 

because we are selling space on our website; 

Rob Sabal wanted a clearer understanding of the duties assigned to the home office; he 
wanted a j ob description of the home office manager; Nemy attempted to clarify and 
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indicated that -- I run the home office; post and manage the ~vebsite; film festivals; 
running the day to day operation of the website; list conferences/film studies conferences; 

Sabal claimed that we need to evaluate the efficacy of spending $40,000 per year for 
running a home office; we could assess its worth after a certain period of time; Melinda 
Levin proposed that we need some 2 to 3 years to determine if its been effective or 
ineffective; Nemy revealed that he talks ~vith the president every two ~veeks; 

UFVF Foundation Report: Melinda Levin 

Levin indicated that there meeting is tomorrow so she can’t give a thorough report; how 
can we help to reinvigorate the foundation is her major objective; 

Carole Fielding and Grants Report: Adrianne Carageorge 

Carageorge announced the grant recipients for the Carole Fielding grants. Michael 
Donaldson mentioned the possibility of streaming scholarship films on line now. He 
provided a revised statement that will be posted on line that will allow the films to be 
made available on line. Jeff indicated that a film trailer would be better than posting the 
entire film since this conflicts with film festivals. She proposed that ~ve need an archive 
for films that were submitted for these grant awarding films. The storage box goes into 
Nemy’s office and if we do something with the films we would have to get permission. I 

would like to initiate the establishment of an archive for these films. These films will be 
screened on Saturday - which is not in competition with other panels; we may not have 
enough time to respond to these films; I ~vill do the grants office next year but I ~vill be 
on sabbatical; ~vill need someone to serve in my absence; it is very busy from October 
through April; 

UFVA Website Report - Jeff Warmouth 

Jeff Warmouth provided the website report and suggested that you need to hit UFVA.org 
to get into website but if you hit "~v.ufva.org then you get the University of illinois 
Press; Jeff will look into this to make sure that UFVA is centered; Jeff provided a 
demonstration of the website; Jeff agreed to send a copy of the invoice that he charged 
for his services to the board; It was proposed that the advertisements for job sites should 
be posted for only a certain period of time - make it the application deadline; list 
expiration date; or create a computed date (i.e. 30 days); should these be posted by 
members or should they be posted by the agency; if not institutional members then we 
can charge to pay people for posting these advertisements; if you are a member of UFVA 
you can post a j ob announcement 

Following this discussion, the motion below- was proposed: 

Motion: Jack Lucido proposed that any form of membership should allow one to 
post a job on the website; 
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Motion was seconded by Adrianne Carageorge 

Carson added a friendly amendment - Members may post for free and the 
amendment to the motion was revised; 

Decision: The board unanimously agreed to support this motion and the friendly 
amendment 

Motion: It was proposed that non-members need to pay a fee to post a job 
announcement (this motion was never completed); 

Discussion: It was reported that Web only ads appear in the Chronicle of Higher Ed 

$260 for only 30 days; 

Jeff indicated that personal information on the membership of website needs to be closed 
to the public and only made available to members; 

Meeting to be Continued on Friday 3:15 pro. 

Carson indicated that we propose another meeting that should be held after 3:30 general 
membership meeting; We could meet at Friday at 3:15 until 5:15. It was then decided 
that we continue with this meeting; 

Motions Revisited: 

Motion: Membership Directory Hard Copy - Carson indicated that beginning with 

electronic renewals, it will be accessed on-line; If they want a printed membership 
directory it is available on line - to receive the hard copy you will have to pay an 
additional fee to yonr membership; we will have ask the University of Illinois if this 
is possible; Nemy can send the directory as a pdf; so after this year the directory will 

not be able on-line; We decided that the directory will no longer be made available 
in print form after this year; The board unanimously agreed that the directory be 
made available electronically after this year; 

The motion was seconded. 

Decision: The UFVA board unanimously agreed to this motion. 

Motions Revisted: 

Motion: It was proposed that the Membership dues increase be presented to the 
general membership meeting in two proposals: 

Proposal II 
Active: $95 

Proposal I - Proposed at mid-year meeting 
Active: $85 



{PAGE } 

Student $30 
Institutional $175 
Sustainer $325 

Student $30 
Institutional $175 
Sustainer $325 

These two proposals will be presented to the membership meeting; 

Decision: The Board members unanimously supported proposal II for membership 
dues increases 

Discussion: If we propose an increase in dues - we need to compare what our costs will 
be if we increase the dues versus what the budget ~vill be if we don’t increase; 

Postponements: 

Life members: Peter Bukalski, Tom Sanny, Frank Tomasulo - do we want to do anything 
about life members; we decided to table to the mid-year meeting; 

Mid-year Meeting: 

Rob Sabal proposed that we could meet in Dallas while Carson proposed that we could 
meet in St. Louis; he then decided that he would select a site and then notify board 
members; he would then select a date; 

The meeting concluded. 

REPORTS ATTACHED: 

Editorial Report 

University Film and Video Association 
Report to Board - August 8, 2010 
Stephen Tropiano, Editor 
Journal of Film & Video 

I. Journal of Film & Video 

The Journal of Film and Video remains on schedule. In July, I submitted to the 
University of Illinois Press the essays and books reviews for Volume 63, No. 1 (Winter 

2011). 

A. Forthcoming special issues 
I am continuing to work ~vith Melinda Levin, Suzanne Regan, and the other guest editors 
of the forthcoming RIVERS PROJECT issue. The exact issue date has yet to be 
finalized. 
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There are currently no other special issues of the j ournal in the works, though proposals 
for future issues are accepted on an ongoing basis. 

B. Submission policy 

1. New e-mail address 
Now that the our new website is ready to be launched, I thought this would be a good 
time to phase out the journal’s current e-mail address (UFVAj ournal@aol.com) and use a 
g-mail address as the JFV’s official e-mail address. 

I have set up a gmail account with Google with the following address: 

j ournaloffilmandvideo@gmail.com. 

It will take some time to make the change official as the j ournal is edited far in advance. 
it will eventually appear in the submission guidelines and on the UFVA and University of 

Illinois websites. 

Fortunately, I am able to keep the AOL indefinitely in case authors submitting their work 
are following submission guidelines from a back issue of the j ournal. 

2. Electronic submissions 
Another change I am currently contemplating is giving authors the option of submitting 
essays, reviews, etc. electronically. Currently, authors are required to send 3 hard copies 
of their essay. Two of those copies are sent to readers and the third remains in their file. 

Authors are continually asking if electronic submissions are an option. In the past, I have 
allowed authors not residing in the United States to submit their essays electronically, 
though downloading (and sometime reformatting) essays and making three copies can be 
laborious. 

If we were to go to such a system, I need to explore the possibility of Ithaca College 
providing me with a separate computer and printer to centralize and handle the 
submissions. I intend to make this work, but it is going to take some time. 

C. JSTOR 

As some of you are aware, the online service journal subscription sew-ice JSTOR (that’s 
short for ’journal storage") is going to be offering the entire 62 volumes of the Journal of 
Fihn & Video online to its subscribers. I have supplied JSTOR with back issues. 

II. UFVA DIGEST 

As I discussed with Diane Carson during her visit in the spring, I recommend that the 
new home office (which, incidentally, is located two floors below my office) be 
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responsible for putting together and distributing the UFVA Digest. I will, of course, be 
available to assist Phil Nemy in any way I can. 

Distributing the UFVA Digest is not an easy task because our membership list (a new one 
is generated each month) is very long and arrives in the form of an excel sheet over the 
past year. One of my colleagues has generously donated his time each month to convert 
the list and divide it into 5 mail groups. Unfortunately, gmail does not allow you to send 
a message to all five groups at once (to prevent spammers), which is why recipients are 
receiving the digest over the span of three days. 

During the past five months, I received responses to Digest mailings from members with 
questions from everything about dues to whether or not the residence halls at Champlain 
College provide sheets and towels. Several members have even contacted me to tell me 
that they will not be attending the conference. In most cases, I am able to refer them to 
the membership office, conference chair, etc. 

Some recommendations: 

For members who are not well-versed in how the organization is set up, I think it would 
be helpful to provide them with specific and accurate information regarding ~vhich 
person/office should be contacted when they have a specific question or issue related to 
the conference, members, the journal, etc. This information should appear on the website 
as well as in the bottom signature of all UFVADigest mailings. 

I also recommend publishing on the website the names of all committee chairs and 
members for the 2010-11 year. 

I also recommend that the Digest be used on a regular basis to remind our members about 
deadlines, particularly for conference registration, etc. It is possible to even send out a 
mail blast to members if there are any important, timely announcements and/or updates. 
It may also be helpful if the conference chairs had the capability to do this rather than 
having to go through the home office. 

I apologize for not being able to attend this year. Enjoy the conference! 

Respectfully submitted, 

Stephen Tropiano 

Editor, Joutwal of PTlm & Video 



{PAGE } 

American Documentary Showcase Report by Betsy McClane 

July 30, 2010 

Dear Colleagues, 

In response to President Elect Rob Sabal’s comments on my informational memo of 
earlier today: 

The American Documentary Showcase recognizes the administrative costs to UFVA 
related to these grants, and has compensated UFVA for administrative costs on an 
increasing basis. 

The budget for Grant Two (September 2009-January 2011) includes the following line 
items that cover administrative costs directly supporting operations of the University 
Film and Video Association in administering the American Documentary Showcase. 

1. $13,000.00 

2. $5,000.00 

3. $1,000.00 

TOTAL: 

$19,000.00 

Audit & Book Keeping 

Website Design/Writing 

Conference Activities (staff travel) 

The proposed budget for Grant Three (September 2010-January 31, 2012) recognizes 
increased administrative contributions by UFVA. The Grant Three Budget contains the 
following line items: 

1. $14,000.00 

2. $10,000.00 

3. $2,000.00 

TOTAL: 

$26,000.00 

Audit & Book Keeping 

Website Design/Writing 

Conference Activities 

The ability of the American Documentary Showcase to compensate UFVA for its 
administrative support to UFVA is dependent on the extent of its contributions. I believe 
that both the payments to UFVA in Grant Two and the proposed payments in Grant 
Three fully compensate UFVA for these administrative activities. If there are any other 
unpaid administrative expenses of which anyone is aware, please advise me. 
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Thank you, 
Betsy A. McLane 

Freedom of Expression Report by Mark Freeman 

Freedom of Expression: A proposal to the UFVA Board of Directors 
Presented by Mark Freeman, San Diego State University 8/9/10 

"Freedom of expression is the matrix, the indispensable condition, of 
nearly every other form of freedom." - Benjamin Nathan Cardozo 

Background and Context 
Freedom Expression is embedded within the larger framework of the Universal 
Declaration of Human Rights (UDHR) (http://www.un.org/en/documents/udhr/). (See 
Appendix for additional relevant standards.) 

Article 19 UDHR 
Everyone has the right to freedom of opinion and expression; this fight includes freedom 

to hold opinions without interference and to seek, receive and impart information and 
ideas through any media and regardless of frontiers. 

Professional associations (http:iishr.aaas.or~coalitioniscisocs.htm) which are pro-active 
in the protection of human rights and freedom of expression include: 

American Anthropological Association 
Committee on Human Rights 

The American Physical Society 
Committee on International Freedom of Scientists 

American Political Science Association 
Human Rights Section 

American Statistical Association 
Committee on Scientific Freedom & Human Rights 

International Studies Association 
Human Rights Section 

Middle East Studies Association 
Committee on Academic Freedom 

National Academies of Science 
Committee on Human Rights 
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Network of Concerned Historians 

UFVA 

Freedom of expression is integral to the mission of the UFVA. Among the purposes of 
UFVA (as described in the Constitution and Bylaws) is "to provide means for the sharing 
of ideas on ... the production and distribution of motion pictures and other recorded 
materials; [and] to do everything and anything reasonably or lawfully necessary, proper 
or advisable for the attainment of the above purposes or for any of them or for the 
furtherance of any or all such purposes .... " 

This proposal calls upon the UFVA Board of Directors to create a Freedom of Expression 
Committee of at least 3 members to be appointed by the Board, at least one of whom 
shall be a member of and liaison to the Board. The committee will concern itself with 
violations of and threats to the artistic freedom and human rights of filmmakers and film 
educators/scholars throughout the world. The members of the Committee shall serve 3 
year terms and may be reappointed. 

Principles 
1. The UFVA in pursuit of its mission is concerned with threats to filmmakers and film 
educators and scholars. 

2. Threats to the artistic freedom and human rights of a filmmaker and/or film 
educator/scholar may include, but are not limited to, censorship, imprisonment, fines, 
demotion or loss of position, forced breach of confidentiality or private communication, 
sanctions, restrictions on association, and travel restrictions. (Please see Appendix.) 

3. The UFVA will consider actions in response to violations of and threats to artistic 
freedom and human rights that are related to the creation and/or publication of 
professional, educational and/or scholarly work by filmmakers and film educators and 

scholars. 

Working Methods 
The UFVA Committee on Freedom of Expression may consider and evaluate any and all 
potential threats and violations, as described above, that may come to its attention. A 
maj ority of the committee will determine if it will evaluate the possible threat or 
violation. The Committee at its discretion will propose appropriate actions to the UFVA 
Board of Directors. These recommendations will be made in a timely manner by email or 
at a formal meeting. Examples of recommended actions include letter writing 
campaigns, events and symposia, and research. Publication of actions taken and relevant 
research and action links should be available to the membership by email and on the 
UFVA website. (Examples of an integrated website from the Middle East Studies 
Association: http :iiv~vw.mesa. arizona.edui, 
http:iiww~,.mesa.arizona.eduicaficafhome.html, 
http ://www.mesa.arizona. edu/caf/caf letters.htm ) 
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Additional Recommendations 
The Board should approve UFVA j oining Scholars at Ri sk as an affiliate member 
(http ://scholarsatri sk. nyu. edu/Ab out-Us/Mi s sion. php). The S cholars at Ri sk Network 
(SAR) is an international network that promotes academic freedom and defends the 
human rights of scholars and their communities worldwide. (SAP, has pre-approved a 
waiver of the annual $500 contribution to support this work. UFVA can choose to make 
a contribution if funds are available, and/or can consider renewing the waiver in a year. 
See Appendix.) 

APPENDIX 

Taxonomy of Threats 
Adapted from Scholars at Risk Network 

Professional 
Concerns 

Public 
Concerns 

Personhood 
Concerns 

- Denial of accesses or permissions 

- Professional or personal slander or defamation 

- Discrimination 

- Ideological pressure & censorship (individuals) 

- Restrictions on information exchange 
- Restrictions on Association 

- Restrictions on travel 

- Arbitrary dismissal 

-Confiscation/theft of notes and computer files 

-Restrictions on information exchange 
-Compulsory information exchange ..... violations of privacy and 
confidentiality 

-Restrictions on travel 

-Surveillance 
-Arrest on false charges 

-Detention without trial 

-Trial and imprisonment 

-Exile (internal & external) 

¯ -Physical or sexual assault 
-Torture 
-Disappearance 
-Murder 
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Z 

Autonomy 
Concerns I 

Autonomy 
Concerns II 

¯ -Ideological pressure and censorship 
-Content-based limits on curricula or research 
-Limits on university autonomy 
-Lack of transparency in university funding, policies, or procedures 
-Interference with professional organizations or teacher and student unions 

-Corruption 
-Discriminatory restrictions on academic resources or access to higher 

’education 

-Closing of schools and universities 
’-Suppression of strikes/protests 
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Standards of Human Rights 
Adapted from Scholars at Risk 

Reminders 
¯ Standards exist at all levels--local, national, regional and global 
¯ Local/National standards usually developed by local/national experts 
o Focus on regional and international standards 
o Filmmakers/educators/scholars enjoy recourse to 

¯ general human rights standards 
¯ specific provisions for academic freedom, education, etc. 

General human rights standards & mechanisms 
o Universal Declaration of Human Rights (UDHR) 
o Int’l Covenant on Civil and Political Rights (ICCPR) 
¯ Int’l Covenant on Economic Social & Cultural Rights (ICESCR) 
o Specialized human rights treaties (torture, gender, race) 

... these may include appeals to expert monitoring committee 
° UN special mechanisms (High commissioner & rapporteurs) 
o regional human rights systems (European, Inter=American, African) 
¯ national human rights commissions 

NOTE: Appropriateness standard or mechanism depends on country involved 
and status. Current status available at: http://www2.ohchr.org/english/law/ 

Common violations covered by general human rights standards 
° Restrictions on speech, opinion thought (UDHR 18, 19) 
° Restrictions on association (UDHR 20) 
o Restrictions on travel (UDHR 13) 
¯ Improper or unlawful detention or imprisonment (UDHR 9) 
o Denial of fair trial (UDHR 10, 11) 
o Abuse in custody, including torture (UDHR 5) 
° Disappearance or extrajudicial killing (UDHR 3) 

Education provisions in the general human rights instruments 
° UDHR & ICCPR Arts. 18 & 19 (thought & opinion) 
o UDHR Art. 20 & ICCPR Arts. 20 & 21 (association) 
° UDHR Art. 26 & ICESCR Art. 13 (education) 
¯ U DHR Art. 27 & ICESCR Art. 15 (culture & science) 
o ...with similar provisions in the specialized and regional human rights instruments 

Standards and mechanisms specific to higher education 
o 1966 ILO/UNESCO Recommendation on Status of Teachers 
o 1997 UNESCO Rec on Status of Higher Ed Teaching Personnel 

¯ Includes academic freedom, autonomy and accountability 
o Joint ILO/UNESCO Committee of Experts on the Application of the 

Recommendations concerning Teaching Personnel (CEART) 
o UNESCO Committee on Conventions and Recommendations (CR) 
o Joint UNESCO (CR) / ECOSOC (CESCR) Expert Group 
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SCHOLARSATRISK 
AFFILIATE MEMBERSHIP AGREEMENT 

PART 1: RIGHTS &OBLIGATIONS (REQUIREMENTS) 

Affiliate membership is open to academic associations and other organizations sharing a common interest 
in academic freedom and related values worldwide. There are no other obligations of membership. 

Commitment to academic freedom: Affiliates connnit to the principle that scholars should be free to 
work without fear or intimidatiork as set forth in the Scholars at Risk network’s founding statement. 

Official SAR representative: Affiliates designate a priraaDr representative to communicate with the SAR 
office and other members, including receiving information about scholars seeking temporary assistance. 
The primaD~ representative is responsible for sharing within the organization information about 
opportunities for organizational, faculty or administrative involvement in SAR activities (see below). 
Affiliates are encouraged, but not required, to establish a local conunittee of interested administrators, 
facul~7 and students to share responsibility for determining when and how to participate in any activities. 

Rights of membership: Affiliates in good standing are eligible to vote at annual and special membership 
meetings; receive discounts on admission to SAR events and publications; and receive preferential 
consideration of their staff members for SAR services, internslfips and other opportunities as they may 
develop. 

PART 2: ACTIVITIES AND OPPORTUNITIES FOR PARTICIPATION (OPTIONAL) 

Participation in any specific SAR activity, inchiding hosting scholars, is optional and at the discretion of 
the organization through its prilnaD7 representative. SAR provides opportunities for "affiliates to engage at 
all levels including: 

Hosting threatened scholars as temporary, visitors, students, researchers, or professors. Through SAR, 

affiliates will have access to courageous and inspiring educators for academic visits. Affiliates will 

receive help from SAR staff in making arrangements and in counseling scholar-visitors about 

relocation, adjustment, job searching and post-visit transitions. 

Hosting lectures, panels and other events, including SAR Speaker Series events, featuring one or more 

SAR scholars. 

Participating at SAR conferences on academic freedom, university autonomy and related higher 

education issues. 

Assisting SAR in identifying available academic positions, speaking opportunities, fellowships and grants 

[’or SAR scholars. 

Staff enrichment opportunities through participation in SAR research, training and education projects. 

MaMng new international contacts by serving in SAR working groups, comnfittees and governing 

board. 

Student internship opportunities working in the SAR office or from their home institution. 

Helping to shape SAR’s priorities and direction~ including by suggesting new activities. 

PART 3: JOIN THE NETWORK 

YES, University Film and Video Association agrees to join Scholars at Risk. 

Affiliate membership subscription: Affiliates contribute an annual membership subscription of US$500 
to support the activities of the network office, including services for members, "affiliates and scholars, the 
SAR website, entail alerts, newsletter and publications, the SAR Speaker Series, conferences and other 
events. Affiliates may request a waiver or reduction if the re~,ular subscription would create hardship or 
otherwise impede participation. 
(Pre-approved waiver granted to UFVA 2010 by Clare Robinson) 
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Our official representative will be: [NAME, TITLE AND CONtrACT INFORMATION] 

This form is submitted by (if different): [NAME, TITLE] 

Please return the completed form to: Scholars at Risk Net~vork, cio New York Universib~, 194 Mercer 

Street, Room 410, New York, New York, 10012 USA, email: scholarsatrisk/?~nyu.edu, fax: +1-212-995- 
4402. 

Kodak Report - Johanna Gravelle 

2010 KODAK Scholarship Program 
Scholarship Cash Award:    $1000 for Gold winner. No cash prize for remaining 
winners 
Motion Picture Product A~vard: Gold - $5000, Silver - $4000, Bronze - $3000, HM 
x 2 - $2000. 
In 2010 Asia Pacific Region and Europe was added, making this an International 
Scholarship program. A total of 105 entries were submitted- largest number ever. In 
comparison, 2009 - 50, 2008 - 50~ This indicates good awareness of the program and the 
opportunity for further growth as the program expands throughout the different 
geographies. 
Accredited film schools from every region of the world submitted student candidates who 
were judged on a combination of their past work, faculty recommendations and academic 
achievement. Buddy Squires, Emmy nominated/winning cinematographer, Wenhwa 
Tsao, graduate program director for the Film & Video Department at Columbia College 
Chicago, and Kodak cinematographer Randy Tack assessed the entries. 

The winners and respective prizes are: 

¯ Gold Award for Excellence in the Craft ofFilmmaking: Gny Godfree from the 
American Film Institnte for the film Revela#ons. The award includes a $5,000 
Kodak motion picture film product grant and a $1,000 cash award. Revelations is 
about a young priest called to deal with a trailer park resident who has been 
behaving oddly, only to discover the resident is also a priest, and that the two are 
not alone. 

° Silver Award for Excellence in the Craft of Filmmaking: Edit Blanmann from 
the University of Theatre, Film and Television in Budapest for Lesson. 
Blaumann receives a Kodak motion picture film grant valued at $4,000. Lesson 
follows a young girl who is failing mathematics and trying to discover what that 
means for herself, her parents and her teacher. 

° Bronze Award for Excellence in the Craft ofFilmmaking: Wonjung Bae from 
Columbia College Chicago forMade in Makanda. The award comes with a grant 
of $3,000 in Kodak motion picture film. Bae’s black-and-white documentary 
chronicles the days of a master Krenovian-style woodworker, as he wanders an 
Illinois forest in search of fallen trees to make his minimalist furniture pieces. 
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Honorable Mention for Excellence in the Craft of Filmmaking: Soraya Burtnett 
from the University of California-Los Angeles for Counting Backwards, and 
Leandro Ferrao from Lusofona University in Lisbon, Portugal, for Act of Life. 
Both Honorable Mention awards include a $2,000 grant for Kodak motion picture 
film. 

2011 KODAK Scholarship Program 
Scholarship Cash Award:    $1500 for Gold winner, $1000 for Silver winner and $500 
for Bronze 
Motion Picture Product Award: Gold - $5000, Silver - $4000, Bronze - $3000, HM 
x 2 - $2000. 

2010 UFVA Conference Activities 
Kodak’s activities during the UFVA conference included panels on Super 8 filmmaking 
and the truth about 35 mm - separating hype from facts; Super 16 mm and Super 8 
~vorkshops led by Tack; and a presentation on why film remains the gold standard of 
image capture. Kodak is also showcasing the company’s social net~vorking sites, online 
tools, mobile applications, and other resources available to students and educators. 

Home Office Manager’s Job Description submitted by Rob Sabal 
DRAFT for Discussion 

University Film and Video Association 

Home Office Managing Director Job Description 

The UFVA is an international organization where media production and writing meets 
the history, theory and criticism of the media. The UFVA members are image-makers 
and artists, teachers and students, archivists and distributors, college departments, 
libraries, and manufacturers. Membership in the UFVA provides opportunities to meet 
and share ideas with colleagues, receive evaluation of creative work, and monitor the 
developments in film/video technology, education, scholarship and artistic pursuits. 
Founded in 1947 as the University Film Producers Association, the UFVA has developed 
into an organization of over 900 professionals and over 125 institutions involved in the 
production and study of film, video, and other media arts. 

HOME OFFICE MANAGER: ESSENTIAL DUTIES AND RESPONSIBILITIES: 

Manage the Design and Delivery of Member Services 

Ensure satisfaction and retention through consistent, high-quality services to 

individuals, institutional members, and sustainers 

Develop innovative and effective ser~ices that meet the needs of our members 

Communicate with all members in a timely fashion 
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Collaborate with the UFVA President, Officers and Board Members to ensure 
synchronization of decision-making and implementation on a full range of 
management and member issues 
Perform administrative maintenance of the UFVA Website and partner with 
WebsiteiInformation Technology representatives and liaisons to ensure the UFVA 
technology platform is developed and deployed to improve service, capture 
efficiencies, and support member communication 
Define indicators of success and methods of measuring progress, including 
regular reporting to Board 
In collaboration with the UFVA Treasurer, coordinate regular payment of 
expenses in a timely manner, manage existing accounts, and participate in annual 
and long-term planning activities, as well as the implementation of these plans. 
Provide a monthly report to the UFVA Treasurer of any office expenses 
Send semi-annual reports to the UFVA President, Officers and Board Members 
Compile and send, on a monthly basis, the UFVA Digest to all members 
Develop and maintain strategic alliances and partnerships with institutions and 
sustainers 
Establish communication and post necessary application forms and documents 
regarding the annual conference and maintain this section of the website on a 
timely basis 
Archive past minutes and documents from UFVA conferences, mid-year 
meetings, caucuses and committees 

Maintain a list of caucus members, mission statements, and assist communication 
among caucus members by disseminating emails as members request 
Coordinate membership roles with University of Illinois Press 
Collect and disseminate dossiers and grant proposals to relevant committee 
members and/or j urors 
Maintain and update job listings on the website in a timely manner 
Distribute new members packets to new members 

Build and Maintain Relationships with Institutions, Sustainers, and Relevant 
Organizations 

¯ Develop strategic alliances and partnerships with organizations, individuals, 
institutions, and sustainers as clients’ needs and UFVA growth require 
¯ Represent UFVA publicly by disseminating information to conferences, film festivals, 
and other gatherings via email and ~vebsite links 
¯ Coordinate dissemination of information about grant opportunities, film festivals, and 
other opportunities relevant to UFVA members 

Knowledge, Skills and Abilities Required of the Home Office Director 

¯ Ability to translate creative ideas into action in ways that balance progressive vision and 
values, organizational infrastructure and operations, and financial strategy 
¯ Ability to lead strategically, collaborate effectively and mange operations efficiently 
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¯ Demonstrated record of taking individual leadership as well as building effective and 
collaborative teams 
¯ Excellent oral and written communication skills: ability to communicate effectively via 
phone and email, draft clear and concise memos and other documents, communicate 
effectively with diverse constituents, and speak comfortably and effectively in public 
settings 
¯ Strong analytical skills; ability to assimilate and present information in a clear and 
concise manner 
¯ Proven ability to communicate directly with members and sustainers to develop 
constructive relationships with UFVA 
¯ Exceptional interpersonal and relationship-building skills 
¯ Ability to manage initiatives and budgets efficiently 
¯ Ability to remain flexible while dealing with the challenges of a changing environment 
and diverse member requirements 
¯ Ability to appreciate and contribute to a work environment that values integrity, 
adaptability, reliability, collaboration, a commitment to learning, and a sense of humor 

Education and Experience 
¯ Demonstrated skills with office management 
¯ Four-year-college degree 
¯ Demonstrated experience ~vith academic organizations 
¯ Knowledge of nonprofit membership organizations 

Applicants should submit resume with cover letter to ufvahome@aol.com. 

Equal Employment Opportunity 
UFVA is an equal opportunity employer. 
Reasonable accommodation ~vill be made so that all qualified applicants may participate 
in the application process. Please advise in writing of special needs at the time of 
application. 
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UFVA Board Meeting Motions and Decisions, 
August 2010, Champlain College, 

Burlington Vermont 

i) Motion Proposed: A motion was proposed to accept the minutes UFVA Mid-year 
Board Meeting Minutes (typos should be corrected); The motion was moved and 
Carson seconded the motion contingent upon all typos being made to the 

minutes; 

Decision/Action: The UFVA board unanimously agreed to approve minutes the Mid-Year 
(2010) board meeting minutes; 

Two abstentions to the minutes were counted; 

II) Motion: Melinda Levin made a motion that we present to the UFVA membership 
that active dues go from $75 to $95 for annual membership -- this motion is 
only being made for active membership; Student dues would remain the same; 

Institutional dues would increase from $125 to $175; Sustainer dues would 
increase from $275 to $325 

Active $75 to $95 
Student $30 
Institutional $125 to $175 
Sustainer $275 to $325 

The motion was seconded by Mary Dalton; 

Decision: It was decided that we wait until we hear the financial report before we made a 
final decision on the dues increase. 

III) Motion: It was proposed that we offer the printed directory on line and if others 
wanted the hard copy they could pay an additional membership fee; we could print on 
demand; 

Decision: The motion was seconded; However, it was later proposed that all of those in 
favor of tabling the motion on the directory to determine if we can get out of our contract 
with the University of Illinois before making this decision; 

Motion: It was proposed (by Jeff Lucido) that we add a line-item for $100 be 
extended to the Documentary Working Group; 
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The motion was Seconded by Adrianne Carageorge 

Decision: All those in favor of this motion included some 10 board members, 3 opposed the 
motion; with no abstentions 

IV)Motion: That the Amendmeut to the By-Laws conceruiug the treasurer-elect who 
should come on board one year prior to the departure of the treasurer be 

integrated into the UFVA Bylaws 

Decision: The board unanimously approved this amendment with no abstentions; 

Motion: A motiou was made to endorse our support of this grant for Americau 
Documentary Show 

Decision: 12 supported this motion; two abstentions, no opposed 

V) Motion: It was further moved that a subcommittee be nominated to gather 
information for the American Documentary Showcase before the mid-year 
meeting. 

Cindy seconded the motion; 

Decision: It was unauimously agreed that a sub-committee be formed to investigate the 
board’s relationship to the American Documeutary Showcase; 

The sub-committee to interrogate the American Documentary Showecase project as it 
relates to the board will include: Peter Bukalski, Phil Nemy, Tom Sanny, and Rob Sabal ; 

VI. Motion: It was proposed that UFVA establish a commitment to the Freedom of 
Expression. This motion was proposed by Mary Dalton. 

Melinda Levin seconded the motion. 

Discussion: Carson clarified that the motion does not include any action on the part of the 
committee; Laura Vazquez (the incoming secretary) has expressed an interest in serving on 
committee 

Decision: It was unanimously agreed by board members to support this committee; with 

two abstentions; 

VII) Motion: It was proposed by Rob Sabal that we revise the call for conference 
sites by asking for $3,000 seed money to be returned back to UFVA, that we request final 
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accounting of all costs from the host; and that we will ask for 15% of profits if the 
conference makes money 

The motion was seconded. 

Decision: The board members unanimously agreed to support this motion, one abstension 

VIII) Motion: It was proposed by Melinda Levin that we accept Columbia College 
of Chicago proposal to host and provide the conference site for 2012 

Jeff Warmouth seconded the motion 

Decision: The UFVA board unanimously agreed to this motion; no opposers; no 
abstentions 

IX) Motion: Jack Lucido proposed that any form of membership should allow one 
to post a job on the website; 

Motion was seconded by Adrianne Carageorge 

Carson added a friendly amendment - Members may post for free and the amendment to 
the motion was revised; 

Decision: The board unanimously agreed to support this motion and the friendly 
amendment 

Motion: It was proposed that non-members need to pay a fee to post a job announcement 
(this motion was never completed); 

MOTIONS REVISITED: 

X) Motion: Membership Directory Hard Copy - Carson indicated that beginning 
with electronic renewals, it will be accessed on-line; If they want a printed membership 
directory it is available on line - to receive the hard copy you will have to pay an additional 
fee to your membership; we will have ask the University of Illinois if this is possible; Nemy 
can send the director), as a pdf; so after this year the directory will not be able on-line; We 
decided that the directory will no longer be made available in print form after this year; 
The board unanimously agreed that the directory be made available electronically after 
this year; 

The motion was seconded. 

Decision: The UFVA board unanimously agreed to this motion. 
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XI) Motion: It was proposed that the Membership dues increase be presented to the 
general membership meeting in two proposals: 

Proposal II 
Active: $95 
Student $30 
Institutional $175 
Sustainer $325 

Proposal I - Proposed at mid-year meeting 
Active: $85 
Student $30 
Institutional $175 
Sustainer $325 

These two proposals will be presented to the membership meeting; 

Decision: The Board members unanimously supported proposal II for membership dues 
increases 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday. Angust 26, 2010 8:16 AM 

ttenderson, Mae G <hendersm@email.unc.edn> 

RE: Schednle Meeting 

Dear Mae: Friday, Sept 10th works for me. Also, I wanted to let you 
know- that I ~vill have to attend a seminar on some Fridays for newly 
tenured professors. Apparently, this is something new that they have 
started. I will let you know if this date coincides with this meeting. 
I have a few developments to share whenever ~ve meet Finally, I still 
plan to send you a drat’t of my essay on Precious Hope your semester 
gets off to a good start Sincerely, Charlene Regester Quoting 

"Henderson, Mae G" <hendersm@email uric edu>: 

Hello Charlene, 

It’s good to hear tlcom you! I hope that you’re well 
and that the semester is off to a good start. 

I am in accord with you that we need to get together 
soon to discuss and assess our progress on the Baker 
project. 

However, it seems that the "passing" graduate seminar 
is going to make it (to my surprise! ) For this reason, 
I am now twing to make sure that it gets aftra a 
strong start 

Does Friday, Sept. 10th, seem too distant? If so, 
I could aim for next Vriday, the 3rd Let me know 
what works :[’or you 

Best, mae 

Fr;mi ;;gest ~r@;ln ~i~.unc ;~du i?;gest ~r@;ln ~i~.unc ;~du] 

Sent: Wednesday, August 25, 2010 3:33 PM 
To: Henderson, Mae G 
Subject: Schedule Meeting 

Dear Mae: Welcome back for the semester. Do you want to set up a time 
for us to meet and update? Hope things ~re going well I look forward 
to hearing from you. Sincerely, Charlene Regester 



On Aug 25, 2010, at 3:12 PM, regester@emailounc.edu wrote: 

> Dear Simon: Can you resend the report as a word document. I could not save as a word 

document to attach to the minutes. Thanks much for your assistance in this matter. 

Sincerely, Charlene Regester Quoting Simon Tart <simon@quarknova.com>: 

> 

>> Sorry, I forgot to attach this: 

>> 

>> 

> 

> 



The, Sonia Haynes Stone Center for Black Culture and History j 

Fall 2olo Diaspora 
Festival of Black and 
Independent Film 
,Join the Stone Center for fl*ee screenings 

of independent fihns on 9/9, lo/6, 11/11, 

and 

~] ._S__t!_:a__r___e____o__r_!___F__a___c_~__b___o___o___k_ I [] Send to a friend 

Share on Twitter 

The Stone Center is proud to announce the 

screening schedule for the fall 2010 edition of its 

highly regarded, semi-annual Diaspora Festival of 

Black and Independent Film. 

Each edition of the festival examines a unique 

theme intended to challenge audiences to 

critically examine their world views and better 

understand who they are and how they fit in a 

continuously globalizing society. The films of the 

fall 2010 series collectively pose the question: "Is 

Cultural Identity (Really Only) Racial Politics?" 

Each film in the series will explore identity in 

unexpected or difficult circumstances and 

whether how we self-identify is just a form of 

self-segregation. 

Screenings generally feature commentary by the 

directors and/or relevant scholars and are held in 

the Stone Center’s Hitchcock Multipurpose Room. 

Film Schedule 
Thursday, September 9 at 
7;00 p,m, 

Beauty of the Fight (2009) 
i~i~ Beauty of the Fight ] 

Director: John Urbano 

69 minutes 

This documentary film captures the heart and 

soul of two of Panama’s most historic barrios as 

they face modern day struggles against poverty, 

urbanization and violence while attempting to 

maintain the dignity, joy and spirit of their 

communities. 

Wednesday, October 6 at noon 
(double feature, lunch 
provided) 

~ Director: April Rouveyrol 

12 minutes 

Lewis, a 12 year-old, agoraphobic boy lives in the 

Crenshaw district of LA with his Grandmother. We 

find him living alone, refusing to admit that she 

has died. He ventures outside to find a store and 

to’.,.nspeopb :h~od.gil i!~tima~e 

See our websJte for more information 

Watch video of our recent 

programs on ~ 

Vimeo 



meets 16-year-old petty thief, Javi. The two forge 

an unlikely friendship as troubled kids trying to 

make good with life as they know it. 

Life on Earth (2009) 

Director: Jeff Keith 
[.~: iI LifeOn Earth ] 

19 minutes 

This short is a coming of age story about Lea, an 

18-year-old in foster care who is soon to age out 

of the system and the group residence she calls 

home. Lea begins a journey to find her own place 

in the world in spite of her odds and forges a 

path of self discovery. 

Thursday, November 11 at 
7:00 p.m, 

Afro-l"rania. Lives (2007) Afro-iranian Lives ] 
Director: Dr. Behnaz A. Mirzai 

46 minutes 

This work provides a historical survey of the 

trade in enslaved Africans as well as current Afro- 

Iranian communities in various rural and urban 

areas of Baluchistan, Hurmozgan, and 

Khuzestan. It also focuses on the rituals 

practiced by Iranians of African descent, including 

interviews about African traditions and spirit 

possessions, 

Tuesday, November 16 at 7:00 
p.m, 

The t’mP°rtance [ ~i Thelmport ..... f Being Elegant ] 
of Being Elegant 

(2004) 

Directors: George Amponsah and Cosima 

Spender 

70 minutes 

This documentary follows the unusual club, La 

SAPE. Its Congolese members elevate fashion to 

religion. Despite hardship, they only wear ultra- 

premium labels. The film follows their leader, 

musician Papa Wemba, who was released on bail 

after allegedly smuggling illegal immigrants. 

Facing legal fees and a trial, he records a new 

album and prepares for an extravagant come- 

back concert in Paris. 
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August 12, 2010 

UFVA Members Meeting 

Champlain University, Burlington Vermont 

Board Members in Attendance: 
Tom Sanny (Treasurer-Elect) 
Cindy Stillwell (Board Member) 

Simon Tart (Conference Vice-Chair) 
Diane Carson (Outgoing President) 

Rob Sabal (President-Elect) 
Phil Nemy (Home Office Manager) 
Michael Donaldson (Attorney for Fair Use Practices) 
Charlene Regester (Outgoing Secretary) 
Jack Lucindo (Sustainer Representative) 

Jeff Warmouth (Website Manager) 

Linda Brown (Board Member) 
Carolyn McCartney (Board Member) 
Liz Daggett (Board Member) 
Adrianne Carageorge (Vice-President Scholarships and Grants) 
Steve Lipkin (EditorialVice-President) 
Johanna Gravelle (KODAK Representative) 

Melinda Levin (Past President and President of UFVF) 

Board Members Not in Attendance: 
Mary Dalton (Teaching Committee) 
Norman Hollyn (Board Member) 

Peter Bukalski (Treasurer) 
Steve Tropiano (Editor &Journal of Film and Video) 

President Diane Carson opened the membership meeting by welcoming those in 
attendance - she then introduced herself and asked that board members introduce 
themselves; Carson acknowledged the outgoing committee members; 
Outgoing board members include: Norman Hollyn; Steve Lipkin (outgoing as editorial 
vice-president but in-coming as editorial president); Charlene Regester (secretary), Diane 
Carson (president), Peter Bukalski (Treasurer); 
Incoming board members include: Rob Sabal (President-Elect); Tom Sanny 
(Treasurer-Elect); Laura Vesquaz (incoming secretary); Art Nomura; Heather Addison; 
Jorge Oliver; 

Only about 50 members attended the meeting out of a total of some 400 conference 
participants. 
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Report on Guidelines for Documentary Filmmakers: Michael Donaldson 

Michael Donaldson reported on the Guidelines for Documentary Filmmakers and noted 
that UFVA was successful in getting an exemption to the DFVA - a ruling was issued 
making it okay to break the codes on DVD for classroom and documentary usage; 
Donaldson conveyed that this was a very meaningful decision for the copyright office; 
Donaldson distributed "DMCA Guidelines for Documentary Filmmakers," and "The 
American Bar Association’s Legal Guide to Independent Filmmaking" These documents 
represented the 260 page decision that was reduced to two pages to provide a summation 
of the legal decision; Donaldson cautioned that as faculty we should avoid having 
students push the issue on these copyright violations - instead, they can contact him by 
email; He noted that every three years the copyright office reexamines this ruling; 

President’s Report: Diane Carson 

Carson indicated that we will have another on-line election to allow members to vote on 
several upcoming issues; according to the by-laws once members propose certain issues 
we have to present them to the membership to vote on these proposals; one of the primary 
issues that will be indicated on the ballot is a dues increase - it has been some ten years 
since the organization has increased dues: 

Active member $75 to $95 
Student member $30 (remains the same) 
Institutional Member $1125 to $175 
Sustainer Member $275-$325 

It was proposed that the dues increase be included on the upcoming ballot. 

Upcoming Ballot 
Dues Increase 
The dues are specified in the by-laws and an amendment states that if the majority votes 
in support of the dues increase and if two-thirds of those voting support this topic then the 
organization’s dues will be raised to help to pay the costs associated with operating the 
organization; 

Amendment to Remove Membership Increase 
It was also noted that an amendment is being proposed to remove the dues increase as 
part of the by-laws; 

Treasurer-Elect Amendment 
It was further proposed that an amendment be instituted regarding the treasurer-elect 
position. We will include a treasurer-elect in the by-laws because Peter Bukalski 
(treasurer) recommended that the new treasurer-elect should come on board a year before 
their actual service to facilitate a smooth transition; the amendment will appear on the 

ballot 



{PAGE } 

Conference Vice-President 
Carson noted that we failed to elect a Conference Vice-President and thus, we will have 
candidates for that election; 

Student Representative on the Board 
A Student representative will be considered for the board; since we have over 150 student 
members from whom we can select to serve on the board it is necessary to give them a 
seat so that we can have their voice; 

Discussion: 
Frank Tomasulo urged that before these amendments are added to the ballot it is 
necessary to address the realistic reasons why the treasurer should serve more than one 
term; He further noted that having two treasurer’s attend the board meetings would also 
increase the costs associated with their attendance to (mid-year) board meetings; 

Caucus Report Vice-President (Scholarships & Grants): Adrianne Carageorge 

Adrianne Carageorge reported on the caucuses who are active in UFVA (and noted that a 
total of nine caucuses exist, however, two of them need leaders); Carageorge further 
revealed that she would like a description of what each caucus does which can be 
submitted in a report and these reports would then be forwarded to Jeff Warmouth to be 
posted on the website; 

Editorial Report: Steve Lipkin (Editorial Vice-President) 

Steve Lipkin reported that members will receive a directory of the UFVA organization 
and that the color for the directory which was previously green will now be blue. Lipkin 
reported that this is the last year that the directory will be made available in hard copy 
form; in the future it will be available electronically and will be made available on the 
website; those desiring hard copies can request the directory when they pay their 
membership dues; 

Conference Vice-President Report-Simon Tart 

Simon Tart reported that the conference is only as great as the host site; he further 
conveyed that his job has many aspects; if someone is interested in running for this office 
- please contact him and he can explain the details of organizing the conference; 
He announced that the: 2011 (August 1-6, 2011) Conference will be held at Emerson 
College in Boston; The 2012 Conference will be held at Columbia College (August 7-11) 
in Chicago; Tarr further reported that we now have a more defined and clearly explained 
process for becoming a host site; we have a written description that is quite detailed and 
in order for a host site to make a formal request they will need to do so by submitting a 
formal request; Tarr added that all papers & panels, screenings, scriptwritings, new media 
were reviewed by a panel and programmed for this conference; 
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Carson reiterated that if any of the members are interested in serving in this capacity, 
please let board members know 

Secretary’s Report: Charlene Regester 

Charlene Regester as secretary of the organization revealed that there was no information 

to report. 

President-Elect Report: Rob Sabal 

In presenting his report, Rob Sabal asked members in attendance at the meeting if they 
would like to have a juried conference; one member expressed the importance of this 
conference being a juried conference; Tomasulo responded that in terms of the history of 
the organization this idea had previously been proposed but it was noted that it was 
financially impossible to make everything juried - he added that we would not have 
enough members attending the conference to make it economically feasible or viable; 
Ideally, I would like for it to be juried but if it invites financial difficulties then this might 

be something that we should abandon; Betsy McClane - suggested that having levels of 
jurying is useful, however, jurying can disallow people and students to present their work 
and thus, might interfere with their ability to attend the conference - particularly, in terms 
of receiving travel money; it diminishes the great tradition of denying people the 
opportunity to interact with a variety of people; Sabal clarified his proposition by 
suggesting that only part of the conference would be juried; 

Someone commented that other conferences do take the finances into consideration; the 
question was raised -- is it possible to have an early deadline for juried submissions and a 
later deadline for standard applications; 

Michael McCagey, who programmed screenings for this conference, provided some 
figures on papers/panels etc. and he echoed that different criteria should be used for 
different areas; having your work accepted in a peer reviewed process is a good 
proposition; McCagey reported that: 

108 films were submitted this year across categories; last year 81 films were submitted; 
2700 minutes of film was submitted last year and this year, 3500 minutes of film were 
submitted; he suggested that their are both tangible and intangible benefits of submitting 
your work to UFVA unlike what occurs at a film festival; the value ofjuried screenings is 
that it gives your CV more weight; Emily Edwards, Chair of Scriptwriting - affirmed 
these ideas and indicated that we might need to add a day for workshops; if we go to 
juried screenings we will try to accommodate works in progress; 

Treasurer’s Report: Tom Sanny 

Tom Sanny submitted a budget to be circulated to conference members and revealed a 
budget that displayed the amount spent; Budget for 2009 was some $94,513 and the 
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organization spent some $93,782.97 for this year; the projected budget for 2010 is $124, 
O85 

Sanny noted that Peter Bukalsi is still officially the treasurer for a year and at the end of 
his term, he will officially take over as treasurer; 

Home Office Manager Report: Phil Nemy 

Diane Carson introduced Phil Nemy as the new home office manager and declared that 
establishing a home office was one of her proj ects as president; the establishment of a 
home office in Los Angeles was her objective since the organization continues to grow, 
and Phil Nemy is in charge of the home office; Nemy explained how the home office is 
set up; the address is on the website; Nemy vowed that we are working toward; providing 
better service as an organization to members; 

He insisted that you can make suggestions on the website, send them to the office, or 
share your recommendations with him; he urged that members should feel free to forward 
any information; 

Nemy then presented his Proposals to the organization and they included: 

1) Members Rewards Program 
2) Insurance for Faculty 
3) Production Students/Faculty 
4) Local Merchandise that would promote the UFVA logo 
5) Hollywood Experiential Educational Program for Students 
6) Discount Bookstore on the Web 
7) VideoMaker Magazine - a free one year subscription 

UFVF Foundation Report: Melinda Levin 

Melinda Levin, as the UF’vq7 Foundation President, explained how the foundation is 
organized - it is the official non-profit arm of the UFVA; She emphasized that we have 
from 9 to 21 trustees; we currently have 21 trustees; 
We approved changes to our by-laws 

The Foundation "Promotes world wide education in global activities... " Therefore, it is 
my intent to make the foundation much more active; we formed some three committees 

to operate more effectively: 

1) Trustees who will look into fundraising initiatives in the industry; 
2) Analyze the status of the foundation as a fi scal arm of the foundation; 
3) Seek to determine if the foundation’s tax-exempt status will serve as an official 
sponsor of the UFVA organization; 
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Levin affirmed that we have an advisory board and sew’ing on the board is a good 
training ground to become a UFVF board member or trustee; 

Grants and Scholarships: Adrianne Carageorge 

Adrianne Carageorge reported on the recipients of the Carole Fielding Scholarship; one 
&the awardees will attend the conference on Saturday at 10:30; this year the competition 
received 45 applicants- 15 narrative, 26 documentary, 2 new media, and 2 animation 
films. The first and second tier jury pool included 31 film professionals and professors 
who forwarded 8 semi-finalists, then selected five finalists who received grant support for 
their work. The finalists included: Ivana Corsale, Catherine Younell, Amanda Long, and 
Jason Sussberg. The Kodak awards will be screened on Saturday morning; This year, 
Michael McCagey? reviewed all of the applicants and we are now in a position to post 
winning films on the website; 

Kodak Report: Johanna Gravelle 

Johanna Gravelle reported on the 2010 scholarship winners; she claimed that we had over 
100 applicants in comparison to last year where we had only 50 applicants; of the 
winners, two were from Europe and three from the U.S.; the applicant pool was extended 
to those globally; Gravelle reported that: the Gold Award recipient was Guy Godfree; 
Silver Award recipient was Edit Blaumann; Bronze Award recipient was Wonjung Bae; 
and Honorable Mention recipients included Soraya Burtnett and Leandro Ferrao; 
Gravelle further noted that we have workshops and other panels at the conference; 

American Documentary Showcase Report: Betsy McClane 

Betsy McClane thanked the board for supporting the American Documentary Proj ect; 
She suggested that if you have questions about the relationship between the American 
Documentary Showcase and UFVA, she would be more than happy to answer those 
questions; She further indicated that she would like to announce the call for the next 
round of applicants; McClane reported that we have every indication that we will receive 
this grant of $600,000 per year; we can submit nominations for anyone for any film; we 
are looking for specific categories/panels as members of the UFVA; every film that has 
been screened over the last two years is available for screening; 

Teaching Committee Report: Mary Dalton 

Mary Dalton was not in attendance for the membership meeting and therefore was unable 

to provide a report. 

Freedom of Expression Committee: Mark Freeman 
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Mark Freeman announced that the UFVA organization had created a freedom of 
expression committee to promote his effort in this proj ect; this committee will report to 
the board about violations; he provided an example of a Tibetan filmmaker who 
attempted to conduct interviews in China and is now serving some 15 years in prison for 
his action; Freeman emphasized the need to increase the awareness among UFVA 
members of such cases among universities as doing so coincides with the intent of the 
organization; if you are interested in serving on this committee please sign the following 
sheet to recruit members; JeffWarmouth will provide space for us on the website where 
we can publish the principles of our interest group; 

Website Report: Jeff Warmouth 

Warmouth provided an overview of how he rebuilt and reorganized the website that we 
currently access; he provided a demonstration of how the website works; 

it was recommended that a publications section be added to the website; a resources 
section; and Grant opportunities section; 

Warmouth reported that any UFVA member can post a job for free; no expiration; 
Someone posed can you put on the website advertisements for graduate schools as we are 
currently accepting applications for an MFA program (this could fall under news); 
Warmouth suggested that Institutional members can link to the website for free; 

Remaining Issues: 

Budget: 

Ted Hardin raised a question regarding the increase in dues and inquired as to whether or 
not the increase was designed to support the home office; It was suggested that because 
of the costs associated with operating a home office, we need to send initiatives to Phil 
Nemy; Carson explained how the budget would be impacted by the dues increase; 

Tomasulo commented that a $30,000 increase is being used to offset costs associated 
with the home office; no contribution is currently being extended to the NextFrame Film 
Festival - Carson indicated that we are not continuing to fund this project; Someone 
suggested that it appears that we were saved from the Colorado Conference with Tom 
Sanny because all profits from this conference were given to the UFVA organization; 
someone questioned if we would receive funds from the New" Orleans Conference last 
year but at this point, no funds are forthcoming; 

It was noted that UFVA had a representative on the National Coalition for Public 
Television but no longer does, therefore, the board might want to reconsider providing a 
representative; 
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Someone suggested that when we go to schools that host the conference, we should try to 
embrace the local community of filmmakers into our conference; ~ve need more 
community involvement; 

Carson concluded the membership meeting. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, August 27, 2010 3:25 PM 

Fred Clark <ti:laxk@email.unc.edu> 

Re: [Fwd: here it is] 

Dear Dean Clark: I received both exams. As soon as I grade, I will let 
you know and submit the appropriate paper work for a grade change. The 
grade change form probably cannot be processed until Monday Sincerely, 
Charlene Regester Quoting Fred Clark <fclark@email.unc.edu>: 

I thought I sent these out to you already Thales so much for your 
help. Fred 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, September 1, 2010 3:44 PM 

Staton, Tom <tstaton@email.unc.edu> 

[Fwd: [depthonorsadvisors] Call for application~ Fall 2010 Honors Thesis Research Grants] 

[depthonorsadvisors] Call for applications, Fall 2010 Honors Thesis Reseaxch Gra~ts.eml.msg 

Dear Peny and Charlene, 

Please make this information available to the students whose honors theses yon are supervising. 

Regards, 

Kenneth 

Kenneth R. Janken 

Professor of Afro-American Studies 

Depa~ment of Afiican and Afto-American Studies 

109 Battle Hall, CB# 3395 
University of North Carolina 

Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 

Click on a link for info~Tnation about my publications: 

http://www, umass.edu/umptes~spr 97~ianken.html 

hltp://nncpress.unc.edu/books/T- 8059.hlml 

hltp:/i undpress.nd.edt ibook/P00780 

hltp:/i undpress.nd.edt ibook/P00723 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Clemmons, Jason <jclem@email.unc.edu~ 

Wednesday, September 1, 2010 12:44 PM 

Departmental.Honors.Advisors@mxp0.isis.unc.edu 

[depflaonorsadvisors] Call for applications, Fall 2010 ttonors Thesis Research Grants 

HTRG Application Fall 2010.dec 

Dear departmental honors advisors, 

Attached is a copy of the Honors ’Ihesis Research Grant application form and instructions. Please duplicate as many copies as you need for your department. The 
application is also available on the Honors Program website: http:i/www.honors.unc.eduiindex.php/hono~,x-facult~//srlwa’sthesis.htrnl 
There will be two rounds of awards during the 2010-2011 school yeax. The first will support students who will graduate in May 2011. The application deadline for the 
first round is Thursday, September 30, 2010. A second round of awards will be ~nade in the spring term and will support students fi’om those programs which begin 
the honors research experience in the spring term of the student’s junior year and other students whose projects are sufficiently well-plamied that they could begin work 
over the summer. Students may- only apply- for one round of awaxds. 
Funds from the Honors Thesis ReseaJ;ch Grant program may be used to support any legitimate cost directly connected to the undertaking of the honors project: laboratory 
equipment or supplies, computer software or time, costs related to field research, a~rtistic supplies or equipment, books or periodicals not available through normal library 
sources, illustrations and duplication among others. Travel will be supported only where such travel is absolutely essential to the project and only for the actual cost of 
transportation. Except in unusual circumsta~nces, individual awaxds will not exceed $500. Any equipment or non-expended supplies purchased under the program become 
the property of the department at the conclusion of the project. We will set up university accounts for all successful applicants in their departments as the means of 
dispersing thnds. 
We are also very pleased to mmounce the Gordon P. Gelding Honors Research Award, which is designated for students doing resea:rch on slave~2¢ or some other aspect of 
African American history and culture. We would appreciate your assista~nce in public~ing this new funding opportunity-. 
Your help is crucial to the successful operation of the program. Would you please: 

(1) Make your honors students (or prospective honors students) awa:re of the existence of the progrmn and distribute the application tbrm and recotmnendation 
form to interested students. All applicants must be eligible to paxticipate in departmental honors AT TIlE TIME OF APPLICATION. PLEASE DO NOT 
SEND FORW’ARD ANY APPLICATION FROM A STUDENT WITH AN OVERALL GPA OF LESS THAN 3.200. 
(2) Establish a depm-tmental deadline for the completed applications AND thesis advisor recon~anendation to be returned to you. 
(3) If there are two or tnore applications from your depm~ment, rank order them in terms of overall merit and indicate your ranking in the space provided on the 
application form (page 1). 
(4) RETURN THE COMPLETED APPLICATIONS TO THE HONORS OFFICE, CB# 3510, 225 GRAHAM MEMORIAL, NO LATER THAN 
THURSDAY, SEPTEMBER 30, 2010 

(?caaak~ will be made in mid-October. 
Thmlks for your help and give me a call (843-7755) if you have questions or concems. 

Ritchie D. Kendall 

Assistant Dean for Honors 

Associate Professor of English 

Jason Clemmons, University Administrative Manager 

The James M. Johnston Center for Undergraduate Excellence and the Honors Program 

The University of North Carolina at Chapel Hill 

<ul> 

<li> -- You are currently subscribed to 

depthonorsadvisors as: <~a hre~"mailto:k~janken@email.unc.edu">krja~ken@email.unc.edu</a>.<brv 

To unsubscribe click here: http:i/lists.unc.edu/u?id 17133520.ab7cfd3el~6dba6390d5c4778c8c76dl&n T&I depthonorsadvisors&o 27592293 or send a blank 

emml to ~a href "mailto:leave-27592293-17133520.abTci~t3et~6dba6390d5c4778c8c76dl @listserv.unc.edu">leave-27592293- 

17133520.abTct~t3ef46dba6390d5c4778c8c76dl @listserv.unc.edu~?’a> 



Fall 2010 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } 

Applicant Name (Last, First, MI) PID Email 

{ FORMTEXT } { FORMTEXT } 

Mailing Address Major/Department in which you are completing thesis 

{ FORMTEXT } { FORMTEXT } 

Thesis Advisor’s Name Thesis Advisor’s Email 

TERMS OF THE AWARDS 
(Please read the ‘following care‘fully be‘fore completing this application) 

Honors Thesis Research Grants are designed to help offset expenses incurred by students undertaking senior honors projects. In 

order to be considered for an award, you must: 

(1) have satisfied all requirements for eligibility for participation in the senior honors program in your department (IF YOU 

HAVE ANY DOUBTS, CHECK WITH YOUR DEPARTMENTAL HONORS ADVISOR). 

(2) complete this application form in full and give the completed form and attached recommendation form to your Honors 

Thesis Advisor (the specific faculty member directing your project). ASK YOUR THESIS ADVISOR TO RETURN THE 

APPLICATION AND RECOMMENDATION DIRECTLY to the Departmental Honors Advisor. 

(3) make sure your Thesis Advisor has submitted his/her recommendation and your completed form to the Departmental 

Honors Advisor by your department’s deadline. 

Funds may be requested ONLY to cover or partially cover expenses directly related to the project and may be spent only for the 

purpose for which the funds have been awarded. Any changes must be approved by the Departmental Honors Advisor in advance of 

expenditure of award funds. If you receive a grant, a university account will be established in your department in the amount of 

your approved budget. 

Awards are made on a competitive basis and usually are limited to no more than $500. Applications from each department will be 

ranked by the Departmental Honors Advisor. Final determination of award winners will be made by the Assistant Dean for Honors 

upon advice of a committee of the Honors Advisory Board. Awards will be made on the basis of: (1) the committee’s estimation of 

overall quality and originality of the project, (2) strength of support by the thesis advisor, (3) departmental ranking, (4) likelihood of 

the project’s being successfully completed as proposed, and (5) an assessment of the degree to which the funds sought are 

necessary to the completion of the project. 

Please be aware that any research involving human subjects must be approved by the Institutional Review Board. The approval 

process is initiated by your faculty advisor through the local review committee in your department. Any research involving animals 

must be approved by the Institutional Animal Care and Use Committee. The approval process is initiated by your faculty advisor 

who can obtain the necessary application from the following website: {HYPERLINK "http://www.med.unc.edu\\iacuc"} 

Students who are awarded grants to help cover travel expenses will be required to sign a Travel Release document prior to release 

of funds. 

By your signature below, please indicate that you have read the terms of these awards as stated above and that, should you receive 

an award, you agree to abide by them in full. 

SIGNATURE OF APPLICANT 

Upon completion, please submit all applications to the Honors Program Office by 4:00 PM, Thursday, September 30, 2010. I‘f 

there are two or more applications.from your department, rank order them in terms o‘f overall merit. 

Student GPA (minimum 3.2 required): __                       Ranking:       of 

Your name (please print) CB # Email Signature 



I. PROJECT DESCRIPTION (maximum 300 words) 

In the space below, please provide a brief description of your honors research project accessible to a general audience. If your 

project has an international dimension (if it relates to an international topic or involves research abroad, please explain that aspect. 

Remember that this proposal will be read and evaluated by individuals who may be unfamiliar with research in your particular 

field. Please include (1) the research question, hypothesis, or argument your study addresses; (2) the research method you will 

employ; and (3) a statement about the importance of this work--to the research in your field and to your development as a scholar. 

In the case of creative projects (i.e., artistic, dramatic, musical, or literary theses), please include (1) the goals you have set for your 
project, (2) the medium or form in which you will be working, (3) the subject matter of your project (if applicable), and (4) a 

statement about the contribution this project will make to your development as an artist. 

Title of Project: { FORMTEXT } 

Description: { FORMTEXT } 

Does this project involve animals or human subjects? 

{ FORMCHECKBOX } animals { FORMCHECKBOX } human subjects { FORMCHECKBOX }neither 

If so, has the project been approved by the local review committee in your department? 

{FORMCHECKBOX}yes {FORMCHECKBOX}no 

II. JUSTIFICATION 

Please indicate below why a grant is necessary for you to undertake the project you have outlined above. 

{ FORMTEXT } 

III. BUDGET 

Indicate below each item for which funding is requested and the ACTUAL COST of that item. Also indicate the extent of support 

available from other sources. Except in very unusual circumstances, awards will not exceed 5500. (Projects with an international 

dimension may qualify for a supplemental award of up to $500 from the Center for Global Initiatives.) All equipment and all 

supplies left over at the end of the project will become the property of the department in which the project is conducted. 

ITEM ACTUAL COST REQUESTED AMT ~; FROM OTHER SOURCES 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

Total S{ FORMTEXT } ~;{ FORMTEXT } S{ FORMTEXT } 



Fall 2010 

To be completed by the Honors Thesis Advisor and returned with the completed application directly to the 
Departmental Honors Advisor. 

To the Thesis Advisor: 

Before completing this form, please read the terms of the awards on the attached application. 

Please rate each of the following aspects of the project described in the attached application and qualities of the 
applicant in comparison with other undergraduate research/creative projects with which you have been associated or 
are familiar. Please use this scale for each rating: 

5 = Outstanding 
4 = Very Good 
3 = Good 
2 = Fair 
1 -- Poor 

{ FORMTEXT } Overall quality of project 

{ FORMTEXT } Originality of concept and design 

{ FORMTEXT } Likelihood student will be able to complete project as proposed 

{ FORMTEXT } Justification for funding 

{ FORMTEXT } Likelihood student would be able to conduct study if not funded by this award 

{FORMTEXT } Academic seriousness and maturity of applicant 

Please use the space below to add any other comments that will help the selection committee in judging this project. 

{ FORMTEXT } 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, September 2, 2010 11:24 AM 

Staton, Tom <tstaton@email.unc.edu> 

Fwd: INFORMATIONAL: McNair Scholars Program - Applications DUE Sept. 8 

Dear Torri: FYI and please send to AFAM 276 students. Thales much 
Sincerely, Charlene Regester 

..... Forwarded message from noreply@emaihunc.edu ..... 
Date: Mon, 30 Aug 2010 21:04:30 
From: noreply@emaihuaac.edu 

Reply-To: no reply@emaihunc.edu 
Sulziect: INFOPdvlATIONAL: McNair Scholars Program - Applications DUE Sept. 8 

To: regester@email unc.edu 

The University of North Carolina at Chapel Hill’s newly fimded Ronald E 
McNair Post-Baccalaureate Achievement Program (RF~M UNC-CH) serves 
approximately 25 first generation college students, low-income students, 
and/or those under-represented in graduate education. The program is 
designed to recruit and work with a new cohort each year as palticipants 
graduate ~vith their undergraduate degree and enter graduate school. The 
overall objective of the REM L~,-C-CH Program is to provide students the 
support they need to advance into doctoral programs in their chosen 
fields of study. The REM UNC-CH assists students in interpreting the 
professional graduate education culture and serves as a bridge between 
undergraduate and doctoral programs 

The REM UNC-CtI will provide a comprehensive, effective, and relevant 
plan for reaching eligible participants who can be directed toward 
graduate studies leading to the doctoral degree. The overall focus of 
the program will be to provide a supportive and encouraging culture that 
exposes students to the joys of research and scholarship, and enables 
them to develop close professional relationships with faculty mentors 
that will continue into graduate education To support this goal, the 
program will offer research opportunities; workshops; seminars; travel 
to present their scholarship; research courses; mentoring, counseling, 
and advising sessions; outlets for publishing research findings; and 
irfformal opportunities to discover the creativity and er~ioyment of 
research and advanced study. Participants will also receive a 
competitive stipend of $5,800 for their completion of the program 

If you (or someone you know) are interested in applying for our program, 
please visit http://uncub.freewebpa~e or~/mcnair/index.html to download 
an application. We have extended the deadline until midnight on 
Wednesday, September 8, 2010. Please contact Nancy Tom, our Program 
Manager, at ntom@email unc.edu with any questions. 

’]7his email is sponsored by: TRiO Office - McNair Scholars Program 

"INFORMATIONAL:" email will only be sent to those who have indicated 
that they do want to receive mass emaih To set your itfformational mass 
email preference, sign into MyUNC at http://mv.unc.edu and select 
"Update Personal Information". 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Wednesday, September 8, 2010 11:50 AM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Fwd: Research and Study Leave proposal due to Dean’s Office 

research leave - Regester.pdf 

Professor Regester, Last year you informed the Dean’s Office that you intended to take your research and study leave 

in the Fall of 2010-2011 (see attached form). Please submit your one-page research proposal to our office by September 

15th. Research funds are allocated only once per year in October. 

You may submit your proposal to me by email at sstadler@email.unc.edu or by paper to: 

Stephanie Stadler 

Dean’s Office 

College of Arts & Sciences 

205 South Building 

CB 3100 

Carolina Campus 

Thank you, Stephanie 



ASSOCIATE PROFESSOR sUPPORT PROGRAM 
College of Arts & Sciences 

RE~E~VED 

AUG 2 ~ 2009 

ARTS& SCIENCES 

Name Charlene B, Regester 
Date Promoted to 

Dept African & African-American Studies Associate Professor: 7tl/2009 

Research Funds 

A $6,000 one-time allocation is available to enhance the faculty member’s research and/or teaching to be spent 
during the first.fiee years of his/her*chute as associate professor. 

Please indicate when you may be planning to submit a one-page proposal. 

[~i ettached is my proposal, xpect to submit a proposal in ~,ademio year: 20/0~20j.! 

Research funds are allocated ouee per year in October for proposals received by September 15~, An emait 
will be sent to you and your manager with the accoun~ number for your use. 

Research Seminar 

The purpose of the Seminar.is to allow participants to share their research with an interdisciplinary group of 
associate professors. A seminar under the auspices of the associate professor support program will be offered one 
semester of each academic year under the direction of a senior faculty member named by the Dean. 

! would like to participate in the Research Seminar 

Research Leave 

The timing of the resear¢h leave must receive the approval of your department chair and follow the normal 
Resear0h and Study leave guidelines that determine eligibility for all faculty. A summary of your leave 
accomplishments must be provided to your Chair within three months after your leave ends. " 

For financial planning purposes, we 3vould like for you to estimate When would like to take this leave. According 
to our records, you are eligible to take your next leave anytime on or after July 2010. For leaves beyond the next 
fiscal year, you will be given the opportu.nity to adjust your plans as necessary. 

like my next Research and Study leave in 2~10-2011 : [~all [] Spring 

Signature 

Return to: 
Faye Lewis 

Dean’s Office, Arts & Sciences 
CB 3100, 205 South Bldg 



Instructor: Dr. Charlene Regester 

Class Time: T/Th 9:30-10:45 

Place: GA 105 

Section: 3 

AFAM 101 THE BLACK EXPERIENCE 

Fall 2010 
Office: 204 Battle 
Office Hours: Th 11:00 a.m. -12 noon 

COURSE DESCRIPTION: 
AFAM 101 is designed to examine slavery from its inception to its virtual demise in North America in 1865. Tiffs examination 

of slave .ry explores its beginning, which can be traced to the practice of slaver>, in Greek and Roman Empires, the organization of’the 
slave trade, the widespread development of slaver>T throughout the diaspora, the demise of this institution, and the impact that slaver>T 
would have on American society. 

Ancient slaveu is exanffned to provide an understanding as to how slavery, evolved. The ideological as well as political factors 
influencing the emergence of this institution are explored. Arguments attempting to legitinffze the practice of this institution are 
introduced, debated, and exarained. 

The organization and structure of the slave trade is introduced to reveal how this economic system of labor while capital 
producing, was similarly engaged in the exploitation of humans. Arguments regarding labor systems, capitalism, and business practices 
are reviewed. 

In the sixteenth, seventeenth, and eighteenth centuries, slavery became widespread throughout the diaspora. Slaver>~ was a 
practice that a variety of European powers engaged in and competed for dominance in this trade. Institutions of slavery began to 
elnerge throughout the diaspora and their existence in other parts of the world are compared and contrasted to slavery as it evolved in 
North America. Slave religion, culture, and family arc among those aspects of slave life that are treated in this course. 

The decline of slavery is examined to provide an understanding as to why slaver>7 lost its popularity and appeal. The abolition 
of slavery is traced and issues surrounding its dissolution are explored. Free Blacks involved in the abolition of slavery and those who 
attempted to assert themselves following their enslavement, are explored in detail. Tiffs examination of slave~ attempts to provide the 
historical context within which slavery was introduced, developed, and ultimately dissolved while providing an understanding of the 
black experience prior to 1865. 

The instructional method and media used in tiffs course will consist of lectures, texts, videos, and guest speakers. Three 
examinations will be given during the semester. These examinations will consist of two tests and one final exam which will collectively 
constitute 3/4’s of your grade. The remaining part of your grade will consist of a paper which ~nust be cmnpleted and submitted by the 
stated deadline. This paper nmst adhere to basic rules on academic style i.e. Chicago Manual of Style or MLA Handbook of Style. 

REQUIRED TEXTS 
Douglass, Frederick. :Varrative oj’the Life (if Frederick Douglass. Boston & New York: Bedford Books, 1993. 
Palmer, Colin. Passag~eways: An Interpretive History of Black America to 1863. Orlando, Florida: Harcourt & Brace Publishers, 1997. 
Walker, Margaret. Jubilee New York: Bantam Books, 1966. 

SECONDARY TEXTS 
Blassingame, Johi~ W. The Slave Community: Plantation Life in the Antebellum South. New York: Oxford University Press, 1972. 

Franklin, John Hope and Evelyn Brooks Higginbotham. P)"om Slavery to P?eedom: A tIistory o.i’~ffhican Americans, Vol. I, Ninth ed. 

McGraw-Hill, 2011. 

Mullane, Deirdre, ed. Crossing the Danger Water." Three Hundred Jr~ars of African-American l~5"iting. New York: Anchor Books, 

1993. 

Thompson, Vincent. The Afaking of the Diaspora in the Americas 1441-1900. New York: Longman, 1987. 

White, Deborah. Ar )~ ’t l A Woman? Female Slaves in the Plantation South. New York: Norton, 1987. 

COURSEPACK 
In addition to the texts required for this course, a course pack has also been compiled and contains articles relevant to 
material introduced in class. 

ASSIGNMENTS 

1. Students are required to read all assigned materials. 

2. Students are required to write a paper approximately 5-7 pages in length. This paper is due on or before October 26, 2010. 

GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 

EXAMS: There will be three scheduled examinations which must be taken on the dates specified. No make-ups will be given. 

ATTENDANCE: Class attendance is mandator>~ and will fifflucnce your :final course grade. 

CLASS PARTICIPATION: Class participation is encouraged. 



WEEKLY CLASS SCHEDULE 

Week I Aug. 24 - Aug. 26 
Introduction: Why study the 

Black Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 

Week II Aug. 31 - Sept. 2 
African Empires 
Beginning of African Slaver5, 
Slave Trade: Countries Involved 
Acquisition of Slaves 
"Old African Blasphemer" 

Week III Sept. 7 - Sept. 9 
Organization and structure of the 

slave trade 
Impact of the slave trade on 

European and African Societies 
Middle Passage 

Week IV Sept. 14 - Sept. 16 
Evolution of slavery in Latin 

America 
Introduction to Racial Slavery in 

North America 
"Amistad" Part I 

Week V 

Week VI 

Sept. 21 - Sept. 23 
Racial slavery in North America 

during the 17th century (Cont.) 
Indentured servitude vs. slavery 

FIRST EXAM 

Sept. 28 - Sept. 30 
Development of Plantation 
Societies in the Americas 
Slave Community 
"New York Burial Ground 
Project" 

Week VII Oct. 5 - Oct. 7 
Slave Culture 
Linguistic Patterns 

Week VIII Oct. 12 - Oct. 14 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
"Half Slave!Half Free" 

Week IX Oct. 19 
Slave Religion 
Patterns of Resistance 
"Amistad" Part II 

FALL BREAK Oct.20-24 

PAPER DUE October 26 

Week X Oct. 26 - Oct. 28 
Slave Revolts 
Haitian Revolution 
Runaways/Maroons 
"Slave Resisters and Slave 
Catchers" 
SECOND EXAM 

Week XI 

Week XII 

Nov. 2 - Nov. 4 
Underground Railroad 
Legal Status of Free Blacks 
"Flight to Freedom" 

Nov. 9 - Nov. 11 
Free Blacks 
Schools 
Churches 

Week XIII Nov. 16 - Nov. 18 
Newspapers 
Literary Societies 
"Glory" 

Week XIV Nov. 23 
Mutual Aid Societies 
Abolition Movement 
Thanksgiving Holiday 

Week XV Nov. 30 - Dec. 2 
Black Abolitionists 
White Abolitionists 

Week XVI Dec.7 
Course Evaluation 
Review for Final Exam 

FINAL EXAM: THURSDAY, December 17, 2010 - 8am 





Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, September 9, 2010 8:23 AM 

Bernice Patterson <bernice.patterson@duke.edu> 

Re: Small Group Discussion with producer and director Lee Daniels 

Dear Bernice: Thanks for the invitation and yes, I will definitely try 
to make the group discussion. Sincerely, Charlene Regester Quoting 
Bernice Patterson <bernice patterson@duke edu>: 

Dear Charlene, 

At the request of Dr. Matory, the director for CAAAR, you are invited 
to attend a small group discussion with producer and director, Lee 
Daniels on Wednesday, September 22, 2010, beginning at 3:00 until 
4:00 pm. 
The discussion will be in the Friedl building, room 225 on East Campus. 
Please let me kno~v if you can attend. 
Light refreshments will be served 

Thank you, 
Bernice Patterson 

Bernice Patterson -S taff Assistant 
Center :[’or Afi~ican and African American Research 
201K Friedl Building -Box 90091 
Cultural Anthropology 
1316 Campus Drive - East Campus 
919-(~58-4170 

The greatest failure is never having tried at aH 
~[‘rom The Color Purple- Broadway) 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, September 9, 2010 1:23 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 
Fwd: Re: Research and Study Leave proposal due to Dean’s Office 

Proposal for Research and Study LeaveFall2010[ 1 ].doc 

Dear Julius: Please note that I revised the proposal slightly. Thanks 
much for your assistance. Sincerely, Charlene Regester ..... Forwarded 
message from regester@email.unc.edu ..... 

Date: Thu, 09 Sep 2010 13:20:31 -0400 
From: regester@email.unc.edu 

Reply-To: regester@email.unc.edu 
Subject: Re: Research and Study Leave proposal due to Dean’s Office 

To: "Stadler, Stephanie C." <sstadler@email.unc.edu> 

Dear Stephanie: This is to inform you that although my department 
submitted the requested leave form for 2010-2011 because several other 
faculty members are also in line for a leave, I might not be able to 
actually take the research and study leave until Fall 2011, Spring 
2012, or Fall 2012. Attached is a copy of my proposal that I am 
submitting for this leave whenever it starts and to inform you of my 
research interests for which the research funds will be used. As soon 
as the department chair has resolved this matter, we will notify you as 
soon as possible. Thanks much for your assistance in this matter. 
Sincerely, Charlene Regester Quoting "Stadler, Stephanie C." 
<sstadler@email.unc.edu>: 

Professor Regester, Last year you informed the Dean’s Office that 
you intended to take your research and study leave in the Fall of 
2010-2011 (see attached form). Please submit your one-page research 
proposal to our office by September 15th. Research funds are 
allocated only once per year in October. 

You may submit your proposal to me by email at 
sstadler@email.unc.edu<maiho :ssmdler@emaiL ~mc.ed~> or by paper to: 

Stephanie Stadler 
Dean’s Office 
College of Arts & Sciences 
205 South Building 
CB 3100 
Carolina Campus 

Thank you, Stephanie 

..... End forwarded message ..... 



Proposal for Research and Study Leave 

Leave Requested for Fall 2011 or Spring 2012 

Submitted by: Charlene Regester 

Following the publication of African American Actresses: The Struggle for 
Visibifity, 1900-1960 (Indiana University Press, 2010), I have launched a second book- 
length study on the Intersectionality Between the African American Press and the 
Construction of Black Screen Stars in the pre-1960 period. This second project is in the 
early stages of development with some chapters being conceptualized while others are 
being researched. One of the chapters proposed for inclusion in this second project 

focuses on the black actress, Evelyn Preer, who appeared in several of Oscar Micheaux’s 
(black filmmaker) films. The chapter is tentatively entitled "Sylvia as a Wilting Flower 
and Lucy as a Broken Blossom: Examining the Construction of Black Stardom in Evelyn 
Preer’s Career as Oscar Micheaux’s Premiere Black Actress." This chapter is designed to 

examine how a black filmmaker, as in the case of Micheaux, constructs stardom for a 
black actress compared to the way a white filmmaker, as in the case ofD. W. Griffith, 

constructs stardom for white actress Lillian Gish. These two filmmakers will be 
paralleled because of what they stand to impart regarding how a white filmmaker 

constructs stardom for his actress versus how a black filmmaker constructs stardom. At 
the same time, this chapter further intends to interrogate how the black press participated 
in constructing stardom based on how stardom is formulated as articulated by scholars 
such as those as Richard Dyer. 

In particular, to examine the black actress and interrogate how Micheaux 

constructed stardom for Preer as well as to evaluate her career as an actress, in the same 
manner that one would do for white stars is difficult at best. The tools we use to 
investigate stardom for white actresses may be inappropriate for a black actress. 
Unfortunately assessing Preer’s career through a comparison to white stars could suggest 
that she is deemed valuable only to the extent that she compares to such stars. 

Acutely aware of this dilemma as I conduct this examination, I do not intend to 
attempt to reduce Preer to white stardom; nor do I intend to suggest that she is valued 
only to the extent that she compares to white stars. Instead, this is an attempt to exploit all 
available resources to create an evolving body of scholarship for approaching the reading 
of the black actress on screen in the early period of cinema history. In fact, the approach 
that I employ is multifaceted or polyvalent, drawing upon a wide range of devices for 
reading stars and stardom, yet acknowledging that because of her race, Preer might have 
been configured similar to or different from other actresses of this period when cast on 
the screen in all-black films. The approach taken by this examination includes: exploring 
how she compares to white actresses on screen in the silent era, how she constructed 
stardom on screen, how she constructed stardom in the theater, and how the black press 
participated in appropriating its black star. 

To evaluate Preer as a screen actress who participated in constructing black 

stardom, her role in Within Our Gates (1919/20) will be revisited because of what it 
stands to convey regarding how the black actress was positioned on screen by a 
filmmaker who worked outside the dominant modes of production associated with the 
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mainstream cinema industry. Specifically, Within Our Gates will be compared to D. W. 

Griffith’ s Broken Blossom’s (1919) because while a number of scholars such as Jane 
Gaines affirm that Within Our Gates was a response to Birth of a Nation, it is also 
conceivable that the ghosts of Broken Blossoms may have haunted Within Our Gates. 

Comparing these two films, of course, is not to imply that Micheaux was always 
responding to white filmmakers or even white playwrights as Charles Musser has 

suggested, but to convey that Micheaux did not exist in a vacuum and was very much 
well aware of cinematic or theatrical productions that stood to inform his works either 
consciously or unconsciously. For it is Julia Lesage who contends "that historically, from 
the silent film era to the present, bourgeois film has developed various mechanisms for 
structuring in ambiguity and for keeping us emotionally involved; one of film’s hallmarks 
as a ’democratic art’ form is its ability to allow for and co-opt an oppressed group’s 
response." Therefore, while Micheaux’s film does not necessarily evolve from the 
bourgeois discourse suggested, it is the emotionalism and political implications as well as 
exploitation of an oppressed group that Within Our Gates shares in common with Broken 
Blossoms and that allows these two films to be compared. Specifically, in both films that 

a father figure is shown attempting to exploit his daughter becomes indicative of the 
striking resemblance these films share, but more importantly, that two different 
filmmakers employ different strategies for transforming this exploitation on screen is the 
primary focus of this investigation. These two films deserve to be compared because 

Broken Blossoms informs Micheaux’s Within Our Gates in much the same manner that 
Birth of a Nation informs Within Our Gates in that both explore female victimization, 
failed patriarchy, incest, pedophilia, and women positioned as half-child/half adult; 
employ cross-cutting techniques; reconstruct rape; depict misrecognition or displaced 
recognition; introduce a chase scene; construct fear; and utilize dreams. The point of this 
comparison is to demonstrate that to examine white female victimization as dramatized 
on screen might provide a better understanding of how black female victimization is 
dramatized on screen. 

The chapter further intends to explore how the African American press 
participated in constructing stardom for this black actress. For example, when Preer 
related her own personal experience during the production of one of her films, her 
testimony spoke to what Gaylyn Studlar characterized as the relationship between stars 
and fan magazines. According to Studlar, "By providing glimpses of the stars most 
personal thoughts, and relying on readers wealth of pre-established knowledge, the fan 
magazines posited the reader in a discursive relationship of complicity with the stars even 
while it simultaneously affected continual demystification of the manufactured nature of 
the star system" (p. 272). Although the star system of Hollywood was not the same as the 
star system for black cinema production, there is no doubt that black filmmakers might 
have attempted to emulate or borrow from the Hollywood star system to elevate their 
own stars. 

This chapter, along with others, is designed to examine how the black press 
participated in constructing stardom for a wide range of black actors rarely examined by 
other sources in the pre-1960 period of cinema. For example, other actors to be centered 
in this study include Sam McDaniel, James Edwards, Eartha Kitt, and Stepin Fetchit. 
Actors/entertainers selected for inclusion in this study are those who were prominently 
centered in the black press and had a strong relationship with the black press in that they 



were either elevated, derided, or controlled by the black press in the pre-1960 period of 
film history. 

The strength of this study is that rarely has the black press been fully exploited to 
reveal their role in shaping the careers and public image of black actors/entertainers. 
Additionally, this study will fill the void in the existing body of literature on black actors 
and their contribution to the cinema industry because seldom have these entertainers been 
thoroughly interrogated in film histories. The book stands to foreground the role that 
black performers assumed in shaping the racialized representations that proliferated on 
screens in the pre-1960s era of cinema as well as reveal the scrutiny in addition to 
accolades that they received in their own communities as evident by the newspaper 
coverage received. 

Furthermore, the proposed research and study leave will allow me to travel to the 
Screen Studies conference held in Glasgow, Scotland. In the early stage of my career, I 
attended this conference for at least five years but within recent years, have not been in 
the position to do so; therefore, this leave would allow me to reconnect with colleagues 
outside of the United States. My association with these colleagues in particular will allow 
me to broaden my interests and focus on new scholarship in cinema studies as well as 
improve my existing project so that it has wide appeal. Moreover, my attendance will 
allow me to enhance and further develop the theoretical approaches that I might employ 
in the development of the project proposed. 

This research and study leave will also be utilized to plan for a second black film 
conference to be sponsored by the department. Due to the success of the first black 
cinema conference that was held in 1995, it seems that the time is appropriate to execute 
a second film conference, given the new direction propelling black cinema studies that 
has resulted in a newer generation of filmmakers and scholars. Conducting such a 
conference is central to assembling and capitalizing on this new and budding scholarship 

as universities move toward a global approach to studying cinema. Moreover, the 
conference will allow for the presentation of papers that represent this new scholarship 
along with ideas that could potentially be assembled for a collection of essays on black 
cinematic representations. This resource will similarly provide a useful tool in filling the 
void in the cinema history regarding the intersection between race and cinema. 

Finally, this research and study leave will provide me with an opportunity to 
complete an edited collection of essays on black entertainer, Josephine Baker, currently 
underway. This collection purports to deconstruct Baker’s complexity as a transgressive, 
cosmopolitan, globally positioned, and internally conflicted performer. To conduct 
research on Baker, it might be necessary to travel to Paris, France to determine how she 

was perceived in Europe and how she was received in a place that she called home even 
though she remained forever displaced from her home - literally and figuratively. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Thursday, September 9, 2010 1:24 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 
Fwd: RE: Research and Study Leave proposal due to Dean’s Office 

..... Forwarded message from sstadler@email.unc.edu ..... 
Date: Thu, 9 Sep 2010 13:25:15 -0400 
From: "Stadler, Stephanie C." <sstadler@email.unc.edu> 

Reply-To: "Stadler, Stephanie C." <sstadler@email.unc.edu> 
Subject: RE: Research and Study Leave proposal due to Dean’s Office 

To: "Regester, Charlene B" <regester@email.tmc.edu> 

Thank you. Now that we have your proposal, we will release the 
research ftmds to your department in October and you may work out your 
leave schedule with them. Stephanie 

..... Original Message ..... 
From: regester@email.unc.edu [maiho:regester~emaiktmc.edt~] Sent: 
Thursday, September 09, 2010 1:21 PM 
To: Stadler, Stephanie C. 
Subject: Re: Research and Study Leave proposal due to Dean’s Office 

Dear Stephanie: This is to inform you that although my department 
submitted the requested leave form for 2010-2011 because several other 
faculty members are also in line for a leave, I might not be able to 
actually take the research and study leave until Fall 2011, Spring 
2012, or Fall 2012. Attached is a copy of my proposal that I am 
submitting for this leave whenever it starts and to inform you of my 
research interests for which the research ftmds will be used. As soon 
as the department chair has resolved this matter, we will notify you as 
soon as possible. Thanks much for your assistance in this matter. 
Sincerely, Charlene Regester Quoting "Stadler, Stephanie C." 
<sstadler@email.tmc.edu>: 

Professor Regester, Last year you informed the Dean’s Office that 
you intended to take your research and study leave in the Fall of 
2010-2011 (see attached form). Please submit your one-page research 
proposal to our office by September 15th. Research funds are 
allocated only once per year in October. 

You may submit your proposal to me by email at 
sstadler@email.unc.edu<mai~to:sstad~er,:i)~emaikur~c.ed~> or by paper to: 

Stephanie Stadler 
Dean’s Office 
College of Arts & Sciences 
205 South Building 
CB 3100 
Carolina Campus 

Thank you, Stephanie 

..... End forwarded message ..... 



Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, September 16, 2010 4:41 PM 

Me~, Winifred F <ficeddie@email.unc.edtr~ 

Re: Film Reques~t 

Dear Fred: Thanks for your assistance and quick reply. Sincerely, 
Charlene Regester Quoting "Metz, Winifred F" <Iiceddie@email.unc edu>: 

Hi- 
We’ll put these on order asap 
Hope your semester is going ~vell. 
Fred 

On Sep 16, 2010, at 4:07 PM. <regester@email.unc edu> ~Vl-ote: 

>> Dear Fred: Belo~v are a list of films that I would like for the libraly 
>> to purchase. Most of these are available on Amazon.corn If you all 
>> can’t purchase them, let me know so that I can buy them on my own 
>> Thanks much. 
>> Sincerely, Charlene Regester 
>> 

>> I Passed for White (1960) 
>> 

>> I Crossed the Colore Line (1966) 
>> 

>> A Man (;ailed Adam (1966) 
>> 

>> ’l’humasine and Bushrod (1974) 
>> 

>> Aaron Loves Angela (1975) 
>> 

>> I Spit On Your Grave (1978) 
>> 

>> ~[]ae Kansan 
>> 

>> A tlero Ain’t Nuthing But a Sandwich 
>> 

>> Thanks much [’or yuur assistance. Sincerely, Charlene Regester 
>> 

>> 

>> 

>> 

>> Quuting "Metz, Winifred F" <freddie@email.unc.edu>: 
>> 

>>> Hi- 
>>> rm sending a shurt list (100 ur su) films. Will expand as needed 
>>> Let me knuw if this list is helpful We’ve gut all uf them here in 
>>> the coHectiun. 

>>> Hope you have a good weekend. 
>>> Fred 

Winifred Fordham Mctz 
Media Librarian 
House Undergraduate Library 
CB#3942 
Universi~ of North Carolina at Chapel Hill 
phone: 919-%2-4099 
i:ax: 919-962-2697 

fr eddie@ email.unc, edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, September 17, 2010 12:45 PM 

Me~, Winifred F <ficeddie@email.nnc.edtr~ 

Re: Book Request 

Dear Fred: If possible, please purchase the following book for the library 

The Routledge Companion to Film Histow, edited by William Guyrm 
(London and New York: Routledge, 2011) 

Thanks much for your assistance. Sincerely, Charlene Regester Quoting 

"Metz, Winifred F" <freddie@email uric edu>: 

> Hi- 
> We’ll put these on order asap 
> Hope your semester is going ~vell. 
> Fred 
> 

> On Sep 16, 2010, at 4:07 PM. <regester@email.unc edu> ~Vl-ote: 
> 

>> Dear Fred: Belo~v are a list of films that I would like for the libraly 
>> to purchase. Most of these are available on Amazon.corn If you all 
>> can’t purchase them, let me know so that I can buy them on my own 
>> Thanks much. 
>> Sincerely, Charlene Regester 
>> 

>> I Passed ~2~r White (1960) 
>> 

>> I Crussed the Colure Line (1966) 
>> 

>> A Man (;ailed Adam (1966) 
>> 

>> Thumasine and Bushrod (1974) 
>> 

>> Aaron Loves Angela (1975) 
>> 

>> I Spit On Your Grave (1978) 
>> 

>> ~[]ae Kansan 
>> 

>> A tlero Ain’t Nuthing But a Sandwich 
>> 

>> Thanks much [’or yuur assistance. Sincerely, Charlene Regester 
>> 

>> 

>> 

>> 

>> Quuting "Metz, Winifred F" <freddie@email.unc.edu>: 
>> 

>>> Hi- 
>>> rm sending a short list (100 or so) films. Will expand as needed. 
>>> Let me know- if this list is helpful. We’ve got all of them here in 
>>> the collection. 

>>> Hope you have a good weekend. 
>>> Fred 
>> 

>> 

> 

> Winifred Fordham Mctz 
> Media Librarian 
> House Undergraduate Library 
> CB#3942 
> Universi~ of North Carolina at Chapel Hill 
> phone: 919-%2-4099 
> I:ax: 919-962-2697 

> fr eddie@ email.unc, edu 
> 

> 

> 

> 

> 

> 



Instructor: Dro Charlene Regester 
Class Time: T/Th 9:30-10:45 
Place: GA 105 
Section: 3 

AFAM 101 THE BLACK EXPERIENCE 
Fall 2010 
Office: 204 Battle 
Office Hours: Th 11:00 a.m.-12 noon 

COURSE DESCRIPTION: 
AFAM 101 is designed to examine slavery from its inception to its virtual demise in North America in 1865. This 

examination of slavery explores its beginning, which can be traced to the practice of slavery in Greek and Roman Empires, the 
organization of the slave trade, the widespread development of slavery throughout the diaspora, the demise of this institution, and the 
impact that slavery would have on American society. 

Ancient slavery is examined to provide an understanding as to how slavery evolved. The ideological as well as political 
factors influencing the emergence of this institution are explored. Arguments attempting to legitimize the practice of this institution are 
introdi~ced, debated, and examined. 

The organization and structure of the slave trade is introduced to reveal how this economic system of labor while capital 
producing, was similarly engaged in the exploitation of humans. Arguments regarding labor systmns, capitalism, and business practices 
are reviewed. 

In the sixteenth, seventeenth, and eighteenth centuries, slavery became widespread throughout the diaspora. Slavery was a 
practice that a varie~r of European powers engaged in and competed for dominance in this trade. Institutions of slavery began to 
emerge throughout the diaspora and their existence in ofl~er parts of the world arc compared and contrasted to slavery as it evolved in 
North America. Slave religio~ culture, and family are among those aspects of slave life that are treated in this course. 

The decline of slavery is examined to provide an understanding as to w~~ slavery lost its populari~ and appeal. The abolition 
of slave~ is traced and issues surrounding its dissolution arc explored. Free Blacks involved in fl~e abolition of slavery and "those who 
attempted to assert theraselves following their enslavement, are explored in detail. This examination of slavery attempts to provide the 
historical context within which slavery was introduced, developed, and ultimately dissolved while providing an understanding of the 
black experience prior to 1865. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Three 
examinations will be given during the semester. These examinations will consist of two tests and one final exam which will collectively 
constitute 3/4’s of your grade. The remaining part of your grade will consist of a paper which must be completed and submitted by the 
stated deadline. This paper must adhere to basic rules on academic s~qe i.e. Chicago Mannal of Style or MLA Handbook of Style. 

REQUIRED TEXTS 
Douglass, Frederick. :Varrative oj’the Life cifFrederick Douglass. Boston & New York: Bedford Books, 1993. 

Palmer, Colin. Passageways: An Interpretive History of Black America to 1863. Orlando, Florida: Harcourt & Brace Publishers, 1997. 

Walker, Margaret. Jubilee New York: Bantam Books, 1966. 

SECONDARY TEXTS 
Blassingame, John W. The Slave Community: Plantation Life in the Antebellum South. New York: Oxford Universfly Press, 1972. 

Franklin, John Hope and Evelyn Brooks Higginbotham. P~om Slavery to P~eedom: A Itistory of African Americans, VoL I, Ninth ed. 

McGraw-Hill, 2011. 
Mullane, Deirdre, ed. Crossing the Danger ~Vater." Three Hundred Years of African-American ~iting. New York: Anchor Books, 

1993. 

Thompson, Vincent. The :DJaking of the Diaspora in the Americas 1441-1900. New York: Longman, 1987. 

White, Deborah. Ar ’n ’t l A ~Voman? Female Slaves in the Plantation South. New York: Norton, 1987. 

COURSEPACK 
In addition to the texts required for this course, a course pack has also been compiled and contains articles relevant to 
material introduced in class. 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 

2. Students are required to write a paper approximately 5-7 pages in length. This paper is due on or belbre October 26, 2010. 

GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 

EXAMS: There will be three scheduled examinations which must be taken on the dates specified. No make-ups will be 
given. 

ATTENDANCE: Class attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: Class participation is encouraged. 



WEEKLY CLASS SCHEDULE 

Week I 

Week II 

Week III 

Week IV 

Week V 

Week VI 

Week VII 

Week VIII 

Aug. 24- Aug. 26 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 

Aug. 31 - Sept. 2 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
"Old African Blasphemer" 

Sept. 7 - Sept. 9 
Organization and structure of the 

slave trade 
Impact of the slave trade on 

European and African Societies 
Middle Passage 

Sept. 14 - Sept. 16 
Evolution of slavery in Latin 

America 
Introduction to Racial Slavery in 

North America 
"Amistad" Part I 

Sept. 21 - Sept. 23 
Racial slavery in North America 

during the 17th century (Cont.) 
Indentured servitude vs. slavery 

FIRST EXAM 

Sept. 28 - Sept. 30 
Development of Plantation 
Societies in the Americas 
Slave Community 
"New York Burial Ground 
Project" 

Oct. 5 - Oct. 7 
Slave Culture 
Linguistic Patterns 

Oct. 12 - Oct, 14 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
"Half Slave/Half Free" 

Week IX Oct. 19 
Slave Religion 
Patterns of Resistance 
"Amistad" Part II 

FALL BREAK Oct,20-24 

PAPER DUE October 26 

Week X Oct. 26 - Oct. 28 
Slave Revolts 
Haitian Revolution 
Runaways/Maroons 
"Slave Resisters and Slave 
Catchers" 
SECOND EXAM 

Week XI 

Week XII 

Nov. 2 - Nov. 4 
Underground Railroad 
Legal Status of Free Blacks 
"Flight to Freedom" 

Nov. 9- Nov. 11 
Free Blacks 
Schools 
Churches 

Week XIII Nov. 16 - Nov. 18 
Newspapers 
Literary Societies 
"Glory" 

Week XIV Nov. 23 
Mutual Aid Societies 
Aboliti on Movement 
Than~giving Holiday 

Week XV Nov. 30 - Dec. 2 
Black Abolitionists 
White Abolitionists 

Week XVI Dec.7 
Course Evaluation 
Review for Final Exam 

FINAL EXAM: THURSDAY, December 17, 2010- 8am 





--- You are currently subscribed to 
african-and-afro-american-studies-facul~ as: regester@email unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, September 20, 2010 8:14 AM 

dante:iames@duke.edu 

Re: Lee Da~iels 

Dear Dante: Yes, I do plan on attending this event. Hope to see you 
then Sincerely, Charlene Regester Quoting Dante James 
<dante.j ames@duke.edu>: 

Hi Professor Register, first of all I hope all is well. I’m also 
hoping that you will be attending the presentation by Lee Daniels I 
am looking fOlavard to it and the opportunity to ask him 
directly some of the questions we raised during the Can We Talk 
event Hope to see you there. 
Regards, 
Dante 

Dante James 
Artist in Residence 
Center for DocumentaW Studies 
Arts of the Moving Image 
Center for African and African American Research 

Knowledge makes us accouaatable. 
-(;he Guevara- 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regeste@email.unc.edu> 

Monday, 8:17 AM 

@email.unc.edu> 

Fwd: [Miicm~-a~d-afro-amefica~-studies-ti~culty] NAACP Rally on Sept. 21 

Ton-i, this if FYI You do not have to send to AFAM     ~tudents 
because they will be in class during this time. Thanks much. Sincerely, 
Charlene Regester ..... Forwarded message from klcaldwe@email uric edu 

Date: Su~:              ~.:00:28 -C~400 
From: Kia Lilly Cald~vell <klcaldwe@email.uaac.edu> 

Reply-To: Kia Lilly- Caktwell <klcaktwe@email.unc.edu> 
Subject: [alicican-and-afro-american-studies-faculty] NAACP Rally on Sept 21 

To: african-and-afro-american-studies-facu lty 
<african-and-a fro-american-studies-facu lty@listserv.unc edu> 

Please f,arward widely: 

Please juin the UNC-Chape[ tIill Chapter uf the NAACP for our Kick-OffRally: 

*Tuesday,               ~t 5:00 p.m. 
Lawn uutside the Suuth Building at Pulk Place* 

*Re’,’. William J. Barber*, President of the Nurth Carulina NAACP; 
*Tim Tyson*, auNur of Blood I)une Sign My Name, prum~nent prufessur, 
and member of the NC NAACP State t:.xecutive CummNee; 
*Darryl ttunt*, Winstun-Salem native, feature uf a HBO documentary and 
activist whu was exunerated after 19 years in prison fur a rape and 
murder he did not con~nit; 
*Machelle Laws*, President of the Chapel Hill/Carrboru N>’~,.CP branch; 
*Erin Byrd*, HKonJ activist and chair ufthe State NAACP Pulitical 
Action Committee. Student activists/leaders 

Speakers will cover a wide range ufjusuce muvements guing un acruss 
our cuuntry, state and universi~’, including: Get Out The Vute ((IOTV) 
campaigns, 10-2-10 (a mass mobilizatiun of the NAACP, AFL-CIO and T_.a 
Raza on Oct. 2 in Washingtun D.C.), tIousekeepers and Labur straggles, 
Criminal (In)Justice (especially in light of the recent Swecker Report 
that unveiled deep and wide corruption in the State Bureau uf 
Investigatiun crime labs), Immigrant Rights, Resegregation of Public 
Schouls and mure. 

’]7he Rally will call upun the University and local con~nuni~" to, as Dr 
Barber stated on Friday- night at a banquet honoring the first Black 
undergraduates, "Join the mighty streara of justice and righteousness, 
and break down any dams that may block it." LeRoy Fraiser, John Brandon 
and Ralph Fraiser broke down a dam when they registered for classes at 
this University, and we hope this Rally ~vill encourage evel~/one to 
continue breaking down dams today. 

For more irtformation contact Omar Glarer at oglover@email.unc.edu 
<mailto :oglover(~,email.m~c.edu> or Amanda Ellis at ellisar@email.unc.edu 
<mailto:ellisar(~cmail.m~c.edu> 

Kia Lilly Caldwell, PhD. 
Associate Professor Department of African & Afro-American Studies 
UNC-Chapel Hill 

CB 3395, 208 Battle Hall 
Chapel Hill, NC 27599-3395 Phone: 919-962-0539 
httl~ :/iw~w~.unc.ed~’deptsiafriafam 

My publications are available at: 
http://rut~erspress.rut~ers.edu/acataloa/ Ne<ras in Brazil 2674.html 
http :/ius.macmillan. coln/genderedcitizcnships 

--- You are currently subscribed to 
african-and-afro-american-studies-faculty as: regester@email unc.edu. 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, September 21, 2010 2:09 PM 

CPACK3 <CPACK3@store.unc.edu> 

Re: A message from Student Stores Course Pack Publishing 

Dear Chuck: Yes, I will be using the coursepacks for AFAM 051 and AFAM 
276 The 051 might be revised a little At this time, I don’t plan on 
revising AFAM 276. Thanks much for your assistance and for the gift 
cards Sincerely, Charlene Regester Quoting CPACK3 

<CPACK3@store uric edu>: 

Professor Regester, 

No~v that the Fall semester is in full s~ving, I know it’s hard to focus on 
the coming Spring 2011 semester. Fall Break is quickly approaching, and we 
here in Course Pack Publishing look even further ahead We thank you for the 
opportunity to assist you and your students with previously producing your 
course pack Your material from past semesters is on file and we are happy 
to make ant’ changes or revisions that you may require. I am writing to see 
if you will be reordering your AFAM 051 or 276 course packs for the upcoming 
Spring tenn. 

Take note[ If you place your order by Friday, October 15th, your students 
will benefit by receiving a 5% discount on the final price of the course 
pack Plus, as uur way uf saying ~Thanks!~ you will receive a $10.00 Student 
Stures Gift Card befi~re the semester begins 

I am aware that outside vendors have been cuntacting various professurs 
concerning course pack publication. Please keep in mind that Student Stores 
is a nut-fi~r-profit uperation. By law, all uf uur earnings go to 
schularships. Student Stores has dunated uver $23,000,000.00 to 
undergraduate and graduate scholarships over the past 4 decades and we are 
proud to have cuntributed tu that total. 

Also remember we uffer: 

*Cunvenient on campus [ucation with cuurse packs available nights and 
weekends. 
*On-Demand printing during business hours un all completed packs. We never 
sell out! 
*A completely in-house huuse uperatmn: all productiun, copyright, printing, 
and binding are dune in uur Student Stures lucation. 
*Multiple payment uptiuns for your students including schularships, 
deferments, student accuunts, and financial aid cashier accuunts 

So to reorder your cuurse packs simply reply tu this email and I will 
respond on receipt uf it within one business day. Or call me at 962-4708 if 
you have any questiuns. Fur yuur convenience I have attached an urder form 
and copyright clearance worksheet. Feel free tu attach them to your reply tu 
this email if needed. 

We look forward to hearing fiom you soon. 

Thank you, 
Chuck Sockell 
Course Pack Publishing Manager 

csockell@email.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, September 21, 2010 5:40 PM 

Staton, Tom <tstaton@email.unc.edu> 

Fwd: CDS NEWS: Lee Daniel s at Duke, Exhibition Reception: Photo Awards, ?The Geography of Marriage,? A Conversation with 
Filmmg~cer Jmnes Longley 

Please forward to AFAM 276 students. Sincerely, Charlene Regester 

..... Forwarded message from llm@duke.edu ..... 
Date: Tue, 21 Sep 2010 21:36:40 +0000 
From: Center for Documentary Studies at Duke Universi~z <llm@duke.edu> 

Reply-To: sender 4469 1272427@reply emailcampaigns net 
Subject: CDS NEWS:Lee Daniels at Duke, Exhibition Reception: Photo 
Awards, ?The Geography of Marriage,? A Cnnversation with Filmmaker 
James Longley 

To: regester@emaihunc.edu 

Array If you are having trouble vie~ving this message, see it in 
your browser[ 1 ]. CDS iN~EWS: LEE DAik~EL S AT DUKE, EX%IIBITION RECEPTION: 
PHOTO AWARDS, &LDQ UO;~II tE G EOGRAPI J Y OF MARR[A (IE,&RDQUO; A CONVERSA~[ION 
WrIII FILMMAKER JAMES LONGLEY 

/UPCOM-[NG EVF.NTS, COMPFf]?I~IXONS, AWARDS, COURSES, AND O’~IER NEWS 
CENTER FOR IKb(XJMfiNTARY S~f"UDIES AT DUKE UNIVERSITY/ 

FE,M~/IAKER L[iE DANIEI.S AT DI.YKE 

/BEST KNOWN FOR ’V’PRECIOUS\" AND ’,"MONSTER’S BALL"/ 

\VF.DNESDAY, SEP’I]{MBER 22, 5:30 P.M / NASHER MITSEUM OF ART AT DUK[g UNIVERSITY 

Oscar-nominated director and producer Lee Daniels will speak about 
his work in film in a free lecture at Duke Umversity’s Nasher Museum 
of Art. Daniels, best known for the films "Precious: Based on the Novel 

Push by Sapphire" and "Monster’s Ball," is one of the few African 
American directors in Hollywnnd. 

"Daniels’ fihns often address human life at its nadir, but they are 
visually stunning and they highlight deep emotional dilewanas, where 
people appear to have no choice at all," said J. Lorand Matory, the 
director of Duke’s (;enter for African and African American Research, 
the event’s sponsor " Precious’ takes on, through art, so many 
heart-wrenching issues that also preoccupy sociologists, 
epidemiologists, educators and public policy-makers in urban black 
America. 

A Philadelphia native, Daniels was nominated for an Academy Axvard for 
best director last year for "Precious." He is currently working on 
"Sehna," a fihn about Maltin Luther King Jr. and the passage of the 
Civil Rights Act. 

/The program is co-sponsored by the Department of African and African 
American Studies, the Program in the Arts of the Moving linage, the 
Frarf~lin Humanities Institute, the Center for Docmnentary Studies, the 
Program in Education, the Global Health Institute, and the departments 
of Psychology and Neuroscience, and English.i 

EXHIBITION OPENTNG RECEPTION: WIN2NERS OF THE DAYLIGHT/CDS PHOTO AWARDS 

/On view through Decembcr 3, 2010 / Porch and University Galleries/ 

RECEPTION: SEPTEMBER 23, 6-9 P.M. / CEiN’FER FOR DOCUMENTARY STU©IES 

In recognition of mutual interests in documentary and fine art 
photography,/Daylight Magazine/and the Center for Documentary Studies 
created an international competition, the Daylight/CDS Photo Awards, to 
honor and promote talented and committed photographers, both emerging 
and established./With guest jurors Vince Aletti, Darius Himes, Julie 
Saul, Alec Soth, Hal~K Willis Thomas, Jamie Wellford,’ 

ON VIEW:/Cinema Play House: Photographs by Nandita Raman // Winner 
of the Daylight/CDS Photo A;vards Project Prize (Misha;vaka, Indiana) / 
Evocative images of old movie theaters in India, photographed using 
black-and-;vhite film 

AND 

/DaylighffCDS Photo Awards: Photographs by Elizabeth iVforeno // Winner 
of the Works-in-Process Prize (La Paz, Mexico) / A slice of the culture 
and life of Baja California s rancheros 

Including work by Jurors Pick VVinners Erica Allen (Brooklyn, New 
York), Rachel Barrett (New York, New York), Priya Kimbli (Kh-ksville, 
Missouri), Jan Lieski (Hannover, German)’), Paula McCartney 
(Minneapolis, Minnesota), iVlartin Roemers (Delft, Netherlands), Daniel 
Stier (London, England), and Monika Smladi (Astoria, New York)READ 



MORE: tITTP ://C DS. AAS .]-)UKE.EDU/DA Y[.IGI JTCDS/INDEX. tt TM], [2] 

ALSO ON V]Iv.W IN OUR GALl ,t".RIES:/[.K[’ERACY T[ tROI.XI tI P[ IOTOGRAPt IY - 
ARIJSHA, TANZANI~U 

RECEPTION: OCT()BF,[K 21, 6-9 PM. / TALK BY Lrff> ]-)IRECTOR KATIE HYDE: 7 PM 

tI TIIP :/7C]-)S .AA S DUKE EDU/EXI IIBITS/NOWO NV lt{W .H[[;V2[~[3] 

GALLERY HOLT<S: M-TH 9-7, FR 9-5, SAT 9-5, SUN Closed 

&LDQUO;THE GEOGRAPHY OF MAff~RIAGE&RDQUO; 

/EXHIBITION RECEPTION AND PANEL DISCUSSION: &LDQUO;fflqE ROLE OF 
MARRIAGE IN 21ST CEi"~,JRY AMERICA&RDQUO;/ 

THURSDAY, SEPTEMBER 30, 6 P.M /RUBENSTEIN HALL, ROOM 153, SANFORD 
SCHOOL OF PUBLIC ]-©LICY, DUKE UNIVERSITY 

/The Geography of Marriage/, an exhibit by photographer and Lewis 
Hine Documentary Fellow Anne Weber, depicts 30 couples just before or 
after their brief, non-denominational civil ceremonies in governnrent 
offices. At a time xvhen weddings range from covenant raarriages to 
same-sex unions, this exhibit examines how we define this institution 
both legally and personally, Weber wrote. When divorce is common, 
when its legal definition varies so widely across state lines, what, 
exactly, does marriage look like now-? Hoxv do we come to define this 
institution for ourselves? 

To explore these questions, Weber set up her large-format camera in 
the Wake Coun _ty Courthouse in Raleigh, North Carolina, and in Boston 
City Hall in Massachusetts. Each couple xvas photographed and asked to 
complete a short questionnaire covering age, occupation, reasons for 
choosing in a civil ceremony, and definitions of marriage. Their 
hand;vritten responses are displayed with the photographs. 

A reception and panel discussion about U.S. public policies affecting 
marriage will take place on September 30 at 6 p.m. The panel, titled 

The Role of Marriage in 21 st Centur.v America, will be moderated by 
Sanfbrd School Assistant Professor Christina Gibson-Davis. The event 
and exhibit are free and open to the public 

The Geography of iVlarriage/is supported by the L ewis Hine Documentary’ 
Fellows Program at the Center for DocumentaQz Studies at Duke 
UniversitT and by the Sanford School The Hine Program receives 
additional support from the Philanttn-opic Initiative and the Jessica 
Jennifer Cohen Foundation./ 

READ MORE: 

HTTP://SANFORD.DUKE.EDU/N~WS/FEATURESiGEO MARRIAGE E~Xff~I]~IT NR090810PHP 

A COiN~gERSATION ~VITH JAMES LONGLEY 

/Part of the Barbaralee Diamonstein-Spielvogel Visiting Filrmnaker Series/ 

FR!DAY, OCTOBER 29, 6:30 P.M. (RECEPTION 7:30 P.M.) / THE NASHER 
MUSEL~vl OF ART AT DUKE L~qlVERSITY 

/Co-sponsored by the Rare Book, Manuscript and Special Collections 
Library, the Program in the Arts of the Mi)ving Image, and the Center 
for Documentary Studies at Duke Universi~./ 

Documentary~ f’ilmmaker James Longley, known for his intimate portraits 
of people living in the volatile Middle East, will discuss his 
award-winning films, current projects, and recent MacArthur Grant 

ADVANCE SCREENINGS: T[tE FILMS OF JAM[ffS LONGLEY 

Wednesday, October 13, 7 pm //lraq in Fragments/(2006) / Griff~th 
Film rflqeater, Bry, an (;enter, West Campus, Duke Universib" 

Wednesday, October 20, 7 p.m / iSari s Mother/(2006) and iGaza 
Strip/(2002) / (iriffith Film Theater, Bry, an Center, West Campus, Duke 
Umversity 

READ MORE: 

http://library.duke.edu/specialcollectionsidocumentap~,arts/events/bds series.html[4] 

CONTINUING ED CLASSES OPEN FOR REGISTRA’~ON 

/READ MORE ~MN[) REGISTER ONLINE AT//WW’vV.CIbSCOURSES ORG/[5] 

The Center :[’or I)ocumentary Studies offers a wide range of short 
courses, institutes, and workshops for adults who are interested in 
learning to do their own documentalT work. These documentatTi arts 
courses, available through flexible adnrission with reasonable fees, 
involve instruction in photography, film and video, audio, and writing. 
Special topics and such subjects as documentalT traditions, techniques, 
fieldwork theory, and ethics involved in conducting and presenting 
documentary work are included. The hands-on courses at CDS help adults 
achieve their goals of conrpleting a first project or refining an 



ongoing project. The program includes the option of completing a 
Certificate in Documentary Arts, which requires a minimum of six 
sixteen-hour courses (or the eqmvalent) and the completion of a final 
documentary project. Most courses are offered during the evening or on 
weekends, to accommodate the schedules of working adults. 

MORE AB OllTf CI)S: 

/CDS Websitei http ://cds. aas. duke. edu[6] 

/CDS Porch / wwav.cdsporch.org[7] 

/Friends of CDS/ http://cds.aas.duke.eduidonate/index.html[8] 

/Upcoming Events/ http ://cds. aas.duke, edu/cvents/index.hUnl[9] 

This message sent to REGESTER@ENDkIL.UNC.EDU by LLM@DUKE.EDU. 
Center for Docmnentary Studies at Duke Universi~" 1317 W. Pettigrcw 
Street Durham, NC 27705 Unsubscribe[ 10] i Update ProfilciEmail 

Address[11] I Forward To A Friend[12][13] 

Lira:s: 

httl~:i/clicks.skeml.coli’b’Drcvicw/?c 4469&~ 127&D 8731a768fdlbdb75aeSa32aSa9369b0b 

httl~://clicks.skeml.com/trka/?c 4469&~ 127&u 5168592fdc629da644d147ad74898ele&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 
[3] 
httl~://clicks.skeml.com/trka/?c~469&~ 127&u allg0e0e011789146f0eSaad9c5e773d&D 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 

http:i/clicks.skeml.corn/trkr/?c 4469&g 127&u 092aaab2a34ad222cdc4883dlb6186ec&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 

http:/~clicks.skeml.col~’trkr/?c 4469&~ 127&u 0agal73eSaaed72b9bc5ec2ccSa7c09c&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 

http://clicksskeml.com/trkr/?c 4469&g 127&u e94e9a0a10fTb27281dd93t~gff5cf790&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 
[7] 
http:/~clicks.skeml.col~’trkr/?c 4469&~ 127&u ad6fadc762adeaclt)ccfc912be3335e2&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 

http://clicks.skeml.cora!U-kr/?c 4469&~ 127&u 8755abTb2cac06d7afd7egc54dle4iP2&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 

http://clicksskeml.con~/trkri?c 4469&g 127&u 144bd6b92b96806ae189a0d5dd4f6579&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 
[10] 
http:/Tclicks.skeml.conT’lnanage/?g 127&c 4469&p 8731a768fdlbdb75ae8a32a8a9369bOb~l 0 
[11] 
htip:£clicks.skeml.col~’profile/?g 127&c 4469&p 87318768fdlbdb75aeSa328889369b0b 
[12] 
http:£clicks.skeml.col~’~??g 127&c 4469&p 8731a768fdlbdb75ae8a32a8a9369b0b 
[ 13] http :/i~vw~v. contactology corn 

..... End fona~arded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, September 22, 2010 11:51 AM 

Kfista Purnell <kpumell@neM~eightsacademy.org> 

Re: Film Inti~rmation Request 

Dear Krista: Good to hear from you and I think Crash is at1 excellent 
fihn to introduce this topic. I ~vas not familiar with the resource 
Crash Course but I will explore. If I can think of other resources, I 
will let you know. By the way I used to show for some of my other 
classes a fail?’ dated documenta~z called, Etlmic Notions -- it is on 
DVD It is still quite good and resourcefuh You might want to previe~v 
before recommending. Glad to hear tlcom you and know that you are doing 
well particularly in these economic times. Sincerely, Charlene Regester 
Quoting Krista Purnell <kpumell@ne~vheightsacademy.org>: 

Hi Professor Regester, 

I hope this finds you welh I was a student in your fihn class back 
in 2002 and your class still resonates with my 8 years later. I 
recently was sharing infolrnation with some colleagues about the 
stereotypical roles in which African-Americans have been placed in 
film. I thought of you today when we ~vere discussing an upcoming 
Professional Development ~ve are planning for our staff We plan on 
using the movie Crash to start some dialogues. We have a resource 
called Crash Course (edited by iVhchael Benitez Jr. and Felicia 
Gustin, published by the Institute for Democratic Education and 
Culture) which includes reflections and facilitation iN2~rmation. I 
was wondering if you had any resources you could pass along or if 
this is something you have included in any of your published works 
that I could purchase I would appreciate any and all suggestions if 
you have time to provide them. 

Thank you, 
Krista 

Krista Pumel[ 
Staff I)eveloper 
New tteights Academy Charter School 
212283.5400, ext. 329 
kpurnell@newheightsacademy org<m ailto:kpurnell(@newhei~htsacademy.or~> 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Wednesday, September 22, 2010 11:55 AM 

Staton, Tom <tstaton@email.unc.edu> 

[afidca~-and-afa~-american-studies-l~ul~] [all-college-faculty] FW: Undergraduate Research Awaacd in Jewish Studies 

Undergrad.Research.Grants.2010-11 .docx 

Please forward to AFAM 276 students. Sincerely, Charlene Regester 

..... Forwarded message from deereid@unc.edu ..... 
Date: ~Ved, 22 Sep 2010 10:30:11 -0400 

From: "Reid, Dee" <deereid@unc edu> 
Reply-To: "Reid, Dee" <deereid@unc.edu> 
Subject: [aIicican-a nd-afro-american-stud ies-fa culty] 
[a11-college-facul~] FW: Undergraduate Research Award in Jewish Studies 

Tu: a frican-and-afru-american-s tudies-faculty 
<african-and-afru-american-s tudies-faculty@ [istsep~.unc.edu> 

The attached m[’ormatiun is being sent on behalf uf the Carulina Center 
fur Jewish Studies to all facul~ in the Cullege ufArts and Sciences, 
with an infurmation copy to administrative managers Please share this 
with yuur students as appropriate. 

--- Yuu are currently subscribed tu all-cullege-faculty as: 
african -and-afi*u-american-studies-fa culty@listsep¢.unc.edu. 
--- Yuu are currently subscribed to 
african-and-afi*u-american-studies-faculty as: regester@email.unc.edu 

..... End lhpa, arded message ..... 



The Elsie Kaplan "Mother" Shapiro ZBT 

Undergraduate Research Award in Jewish Studies 

Deadline: November 1, 2010 Award amount: $1,000 

The Elsie Kaplan "Mother" Shapiro ZBT Undergraduate Research and Travel Fund in Jewish Studies 
was established in 2008. With this grant, the Carolina Center for Jewish Studies supports 
undergraduate student research focused on an aspect of Jewish Studies. Research awards may be 
used for various expenses related to conducting research, including travel expenses. 

To submit a research proposal please send: 

¯ An abbreviated CV, biography or resume; 

A project proposal (no more than three double-spaced pages, 12 pt font). The proposal must include a 
faculty advisor’s signature and should: 

1. describe the research project and its relation to the field of Jewish Studies; 

2. explain the importance of the grant for completing the research, and include a budget; and 

3. explain the importance of the research 

Three copies of each application should be directed to: 

Jonathan M. Hess, director 
Carolina Center for Jewish Studies, Campus Box 3152 

For further information, please email ccjs@unc.edu or call 962-1509. 

Elsie Kaplan Shapiro was housemother at Zeta Beta Tau for 22 years. This undergraduate research 
fund was established by her family and a group of fraternity brothers who wanted to ensure that her 
generous spirit and dedication benefited future generations of Carolina students. 

For more information about the Carolina Center for Jewish Studies, 
visit our Web site at: ccjs.unc.edu. 

UNC 

The Carolina Center for Jewish Studies Campus Box 3152 Chapel Hill, NC 27599-3152 P: 919-962-1509 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Wednesday, S eptember 22, 2010 11:59 AM 

p b stone@hotmail.com 

[SCMSBlack] Fwd: Fwd: Two positions in Media and Cultural Studies at UW-Madison 

Asst Prof Mass Media.doc; Asst Prof Public Journalism Integrated Media FINAL.doc; ATT00001 .c 

Hi EveD’one - 

Darrell Newton has been kind enough to give us descriptions of two new job possibilities which have opened up. Please pass along to your colleagues or students. 

Gerald R. Butters, Jr. 
Prot~ssor of History 

Aurora University 

From: "Dmrell Newton" <DMNEWTON@salisbury.edu> 
To: "Gerald Butters" <gbutters@anrora.edu> 

Co: "Panl Scovell" <PESCOVELL@salisbury.edu> 

Sent: Friday, September 17, 2010 2:24:25 PM 

Subject: RE: [SCMSBIack] Fwd: Two positions in Media and Cultural Studies at UW-Madison 

Gerald, 
Since we’re on the subject of great opportunities, please see the attached ...... 

Darrell M. Newton, Ph.D. 
Chair and Associate Professor 
The Department of Communication Arts 
Salisbury University 

260 Fulton Hall 
Salisbury, lvlD 2180:1 

(4:t0) 677-5060 Office 
(4~.0) 543-6229 Department 

http://faculty.salisbu ry.edu/~dmnewton/ 

From: scmsblack-bounces@lists-cmstudies.org [scmsblack-bounces@lists-cmstudies.org] On Behalf Of Gerald Butters [gbutters@aurora.edu] 
Sent-" Friday, September :i[7, 20J.0 12:2:1 PM 
To-" scmsblack 
Subject: [SCMSBlack] Fwd: Two positions in Media and Cultural Studies at UW-Madison 

Hi Eve~’one - 

These look like two groat opportunities. Please pass along to Mends, students and colleagues. 

Gerald R. Butters, Jr. 
Prot~ssor ofHistoU 

Aurora University 

From: "Maxy Beltrma" <mcbeltran@wisc.edu> 

To: gbutters@aurora.edu, ecscot ,,~Sumich.edu 

Sent: Sunday, September 12, 2010 4:20:18 PM 

Subject: I%V: Two positions in Media and CulturaJ Studies at UW-Madison 

Dear Gerald Butters and Ellen Scott: 

I’m writing to shaace that my departmental area of Media and Cultural Studies 
will be seaxching for two new l:aculty this yeaac. The job announcements a,e 
both listed below. I’d like to ask if you could share these job postings 
with the members oftbe Africa~Africma American Caucus? If you have may 
questions, please feel free to contact me at mcbeltran@wisc.edu. 

Thanks, and warm wishes, 

Mary Beltr~in 

Associate Professor, Media mad Cultural Studiess 
DepaJtment of Commmaication Arts 

UniversW of Wisconsin- Madison 

(608) 262-8788 

mcbeltmn@msc.edu 



The Department of Communication Arks at the University of Wi~onsin-Madison 

seeks applicants tbr a tenure-track position at the rank of Assis~nt 

Professor in Media and Cultural Studies, to begin August 2011. Ph.D. in a 

related field reqaired prior to sta~ of appointtnent. Candidates will be 

expected to conduct research, develop and teach courses, and supervise 

graduate students in the critical/cultural analysis of television and 

elect~onic media with a specialization in at least one of the following: 

global media, gender and’or identi~ s~dies, or indusW/production 

studies. Candidates must show potential for excellence in scholarly 

research and teaching. See also http:i/commarts.wisc.edu. Please submit a CV 

and a letter detailing interests a~d capabilities and arrange to have ~nt 

three letters of ret~rence to Professor and Chair Susan Zaeske, Media and 

Cultural Studies Search, Depaxtment of Communication Arts, UNversity of 

Wisconsin-Madison, 821 Universit.5~ Avenue, Madison, WI 53706. Electronic 
applications will not be accepted. The deadline to assure full considerafion 

is November 14, 2010. EOE/AA. Employment may require a crimined 

background check. Unless confidentiality is reqaested in writing, 

information regarding the applicants must be released upon request. 

Finaliffts cmanot be guaranteed confidentiality. The Depart~nent of 

Commtmication Arts is committed to building a culturally dive~e 

intellectual communi~’ mad s~trongly encourages applications from womer~ 

ethnic minorities, and other underrepresented groups. Questions about the 

search may be directed to Prot~ssor Mary Beltr~in at mcbeltra~@wisc.edu. 

’][’he Depart~nent of Communicafion Arts at the University of Wisconsin-Madison 

seeks applicaaats at either the rank of Assis~nt Professor, tenure-track, or 
Associate Professor with texture in Media aaad Cultural Studies, to begin 

August 2011. Ph.D. in a related field required prior to start of 

appointment. Tera~re track cm~didates must show potential for excellence in 

scholarly research and teaching. Tenured appointees must have established 

record of excellence in research and teaching. Candidates will be expected 

to conduct research, develop and teach courses, and supervise graduate 
students in the critical analysis of digital and new media. Those with a 

demonstrated ability to combine methodological approaches are especially 

encouraged to apply. The successful candidate will actively participate 

teach half of her/his courts in a new interdisciplinary progra~n that ~eks 
to e~thance s~dents~~ media, visual, technology; and information literacies. 

See also http://commarts.wisc.edu. Please submit a CV a~d a letter detailing 

interests a~d capabilities, and arrange to have sent three letters of 

reference, to Professor and Digital Studies Initiative Chair Robert Glenn 

Howard, Digital Media Search, Department of Communication Arts, University 

of Wiseonsin-Madison, 821 Universi~ Avenue, Madison, WI 53706. Electronic 
applications will not be accepted. The deadline to assure fi~ll consideration 

is November 14, 2010. EOE/AA. Employment may require a criminal background 

check. Unless cordidentiality is requested in writing, information regarding 

the applicants must be released utx~n request. Finalists cmmot be guaranteed 

contidentMity. The Department of Comm~mication Arts is committed to 

bull di ng a culturally- di verse intellectual comm~mi ty a~d strongly encourages 

applications from women, ethnic minorities, and other anderrepresented 

groups. Questions about the search may be directed to Professor Jonathan 

Gray at jagray3@wisc.eda 

...... End of Forwarded Message 



Assistant Professor of Mass Media 

The Department of Communication Arts at Salisbury University invites applications for a tenure- 

track Assistant Professor in Mass Media beginning fall 2011. 

Primary Job Duties: We seek a highly motivated and team-spirited individual to teach in our 
Media Studies track. Candidates should possess experience teaching Broadcast Management and 

have the ability to teach Introduction to Mass Media, Mass Media in Society, Media Criticism, Mass 
Media Law, and Media Writing. Utilization or instruction-based experience with integrated and 
social media is preferred. 

Requirements for the position include: a Ph.D. which is preferred, or ABD in Colnmunication. If 
ABD, one would be hired at the rank of Instructor with the expectation that the doctoral degree be 
completed in a timely manner. Evidence of effective teaching along with a style that supports a 
diverse student body is essential. The successful candidate will be expected to perform appropriate 
levels of scholarly activity, student advisement, and service. 

Applications will be accepted via SaBsbuO, University’s Online Employment Application System. 

Please visit our website http://www.salisburv.edu/HR/Jobs/ to apply. See the FAQs for more 

inJbrmation and instructions. Salary is competitive with excellent benefits. 

To be considered, you must apply onBne and submit 1) a letter of interest, 2) curriculum vitae 3) a 

statement of teaching philosophy 4) a statement of research interests" appropriate for an 

undergraduate institution 5) and the names and phone numbers of at least three professional 

references. If you have any questions about the position, please contact Dr. Darrell Newton at 

Note: lf you are utiBzing an OnBne Credential Se~wice Provider for a bBnd recommendation and or 

have any other documents that cannot be attached, please have these documents sent directly to Dr. 

Darrell Newton at dmnewton@saBsbu~’.edu_ or via the mail to his attention at SaBsbmT University, 

Communication Arts, 260 Fulton Hall, 1101 Camden Avenue, Salisbuo: , MD, 21801. 

Review of applications will begin after November 1, 2010. The position will remain open until 
filled. Appointment will be contingent upon verification of eligibility to work in the U.S. and is 
expected to begin August 9, 2011. Salary is competitive and commensurate with qualifications and 
experience. 

Founded in 1925, Salisbury University is one of 13 institutions that compose the University System 
of Maryland. Salisbury University is a selective undergraduate institution with the University 
System of Maryland. The University is close to ocean beaches and the Chesapeake Bay- and 2-3 
hours from the metropolitan areas of Washington, Baltimore, Philadelphia, and Norfolk. SU has 
been cited nationally as one of the top ten public regional universities in the North according to the 
U.S. News and World Report, and has also been recognized by the Princeton Review and Kiplinger’s 
magazine. SU has 380 full-time faculty members serving a student population of approximately 
8,200. 

Salisbury University has a strong institutional commitment to diversity and is an Equal Opportunity! 
Affirmative Action employer, providing equal employment and educational opportunities to all those 
qualified, without regard to race, color, religion, national origin, gender, age, marital status, 
disability, or sexual orientation. 



Assistant Professor Integrated Media/Journalism/PR 

The Communication Arts department at Salisbury University invites applications for a tenure-track 

Assistant Professor in Integrated Media/Journalism and Public Relations beginning fall 2011. 

Primary Job iDuties: We seek a highly motivated and team-spirited individual to teach undergraduate 

courses in hltegrated Media, Journalism and Public Relations. The successful candidate will also be able 

to teach a variety of other courses in our curriculum especially core courses in a variety of areas. These 

may include the candidate’s area of expertise. 

Requirements for the position include: Ph.D. or ABD in Communication. If ABD, one would be 

hired at the rank of Instructor, with the expectation that the doctoral degree be completed in a timely 

manner. Evidence of effective teaching is essential, along with experience in utilizing or instructing 

integrated media, social media, broadcast journalism and/or public relations. Candidates must 

demonstrate an effective teaching style that supports a diverse student body. Salisbury University faculty 

members are expected to demonstrate appropriate levels of scholarly activity, student advisement and 

service. 

Applications will be accepted via Salisbury U~iversity’s Online ]:~mplo.),men~ Applicatio~ A~vsgem. Please 

v~si~ our website http:/~.,~salisburF.edu~Jobs/ to appl)~ 5~e ~e ~dQs./br more i~brmation and 

To be considered, you must apply online and submit 1) a letter of interest, 2) curriculum vitae 3) a 
statement of teaching philosophy 4) a statement of research interests appropriate for an undergraduate 
institution 5) and the names and phone numbers’ of at least three professional re~’rences. If you have any 
questions about the position, please contact Paul Scovell at pescovell@salisbury, edu . 

Note: If you are utilizing an Online Credential Service Provider for a blind recommendation and or have 
any other documents’ that cannot be attached, please have these documents sent directly to Pau! Scovel! at 

pescovell@salisbury.edu or via the mail to his attention at Salisbu~3: ~%iversity, Communication Arts, 

260 Fulton Hall, llO1 Camden Avenue, Salisbuo~, MD, 21801. 

Applications received by October 31, 2010 will be given first consideration. The position will remain 
open until filled. Appointmem will be contingent upon verification of eligibility to work in the U.S. and 
is expected to begin August 15, 2011. Salary is competitive and commensurate with qualifications and 
experience. 

Founded in 1925, Salisbu~ University is one of 13 institutions that compose the University System of 
Ma~land. Salisbmy University is a selective undergraduate institution with the University System of 

Ma~land. The University is close to ocean beaches and the Chesapeake Bay and 2-3 hours from the 
metropolitan areas of Washington, Baltimore, Philadelphia, and Norfolk. SU has been cited nationally as 
one of the top ten public regional universities in the North according to the U.S. News and World Report, 

and has also been recognized by the Princeton Review and Kiplinger’s magazine. SU has 380 full-time 
faculty members serving a student population of approximately 8,200. 

Salisbu~ University has a strong institutional commitment to diversity and is an Equal Opportunity/ 

Affirmative Action employer, providing equal employment and educational opportunities to all those 

qualified, without regard to race, color, religion, national origin, gender, age, marital status, disability, or 

sexual orientation. 
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From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charleue B <regester@email.unc.edu> 

Wednesday, September 22, 2010 12:07 PM 

Cante, Richard C <rcante@email.unc.edu> 

[blacksinfilmregester] Fwd: CDS NEWS: Lee Daniels at Duke, Exhibition Reception: Photo Awards, ?The Geography of Marriage,? A 
Conversation with Filmnmker Jmnes Longley 

mn~ttmntpkaWep 

..... Forwarded message from tstatnn@emaiLnnc.edu ..... 
]-)ate: Tue, 21 Sep 2010 23:14:58 

From: tstaton <tstaton@email.unc.edu> 
Reply-To: "Dr. Regester Blacks in Film" 
< black sinfihnregester@listserv.unc.edu> 
Subject: [blacksinfilmregester] Fwd: CDS NEWS: Lee Daniels at Duke, 
Exhibition Reception: Photo Awards, ?The Geography of Marriage,7 A 
Conversation with Filmmaker James Longley 

To: "Dr. Regester Blacks in Film" <blacksmfihnregester@listsep~ uric edu> 

Lee I)aniels, director of Oscar-winning :film "PRECK) US", will be at Duke 
Universi~’. 

........ Original Message ........ 
Subject: F~vd: CDS NEWS: Lee Daniels at Duke, Exhibition Reception: Photo 
Awards, ?The Geography of Marriage,? A Conversation with Filnmmker James 
Longlcy 
Date: Tue, 21 Sep 2010 17:39:35 -0400 
From: regester @enraihtmc.edu 
To: tstaton@emaih unc.edu 

Please forward to AFAM 276 students. Sincerely, Charlene Regester 

..... Forwarded message from llm@duke.edu ..... 
Date: Tue, 21 Sep 2010 21:36:40 +0000 
From: Center for Documentary Studies at Duke University <llm@duke.edu> 
Reply-To: sender 4469 1272427@reply.enrailcampaigns.net 
Subject: CDS NEWS:Lee Daniels at Duke, Exhibition Reception: Photo 
Awards, ?The Geography of Marriage,? A Conversation with Filrmnaker 
James Longley 
To: regester@eraaihunc.edu 

Array- If you are having trouble viewing this message, see it in your 
browser[ 1 ]. CDS NEYVS: LEE DANIBLS AT DUKE, EXHIBITION RECEPTION: PHOTO 
AWARDS, &LDQUO;ff]qE GEOGtth!)HY OF M~hP, SILAGE,&RDQUO; A CONVERSATION YVITH 
F]Lik~4AKER JAMES LONGLEY 

/L-PCOMING EVEiN~FS, COMPETITIONS, AWARDS, COUfZSES, AND OffTqER NEYVS FROM 
THE CENTFR FOR DOCLrMENTARY STUDIBS AT DUT, LE UNIVERSITY/ 

F~LivflVDJCER LEE D~NIELS AT DUKE 

/BEST KNOWN" FOR \"PRECIOUS\" AND ’,"MONSTER’S BALL"/ 

WEDNESDAY, SEPTEivIBER 22, 5:30 P.M / NASHER MUSEUM OF ART AT DUKE 
LrikT~’ERSITY 

Oscar-nominated director and producer Lee Daniels will speak about his 
work in film in a free lecttu-e at Duke Umversity’s Nasher Museum of 
Art. Daniels, best known for the films "Precious: Based on the Novel 

Push by Sapphire" and "Monster’s Ball," is one of the few African 
American directors in Hollywood. 

"Daniels’ films often address human life at its nadir, but they are 
visually- stunning and they highlight deep emotional dilermnas, where 
people appear to have no choice at all," said J. Lorand MatolT, the 
director of Duke’s Center for Afidcan and African American Research, 
the event’s sponsor " Precious’ takes on, through art, so man)’ 
heart-wrenching issues that also preoccupy sociologists, 
epidemiologists, educators and public policy-makers in urban black 
America. 

A Philadelphia native, Daniels was nominated for an Academy Award for 
best director last year for "Precious" tte is currently working on 
"Selma," a :film about Martin Luther King Jr. and the passage o:[" the 
Civil Rights Act 

/The program is co-sponsored by the Department of African and African 
American Studies, the Program in the Arts o:[’the Moving Image, the 
Franklin ttumanities Institute, the Center :[’or Documentap£ Studies, the 
Program in Education, the Global ttealth Institute, and the departments 
of Psychology and Neuroscience, and English/ 

EXIIIBITION OPE]x,’[NG R[{CEPT[ON: WINNERS OF ’]7f IE I)AYI_,IG tIT/C])S PHOTO AWARDS 

/On view through December 3, 2010 / Porch and University Galleries/ 



RECEPTK)N: S[{PTEh,f[3ER 23, 6-9 P.M / CENTER FOR DOCUM[{NTARY ST[iDI[{S 

In recognition of mutual interests in documentary and fine art 
photography,/Daylight Magazine/and the Center %r Documentary Studies 
created an international competition, the Day]ight/CDS Photo Awards, to 
honor and promote talented and cotranitted photographers, both emerging 
and established./With guest jurors Vince Aletti, Darius Himes, Julie 
Sau], Alec Soth, ttank Wi]lis Thomas, Jamie WelKord/ 

ON VIEW:/Cinema Play ttouse: Photographs by Nandita Raman // Winner of 
the Daylight/CDS Photo Awards Project Prize (Mishawaka, Indiana) / 
Evocative images of old movie theaters in India, photographed using 
black-and-white film 

AND 

/Daylight/CDS Photo Awards: Photographs by Elizabeth Moreno // Winner 

of the Works-in-Process Prize (La Paz, Mexico) / A slice of the culture 
and life of Baja California s rancheros 

Including work by Jurors Pick Winners Erica Allen (Brooklyn, New 
York), Rachel Barrett (New York, New Yurk), Priya Kimbli (Kirksville, 
Missouri), Jan Lieski (Hannover, Gem~any), Paula McCartncy 
(Minneapolis, Minnesota), Martin Roomers (Delft, Netherlands), Daniel 
Stier (London, England), and Monika Sziladi (Astoria, New York) READ 
MORE: HTTP :i/C DS.AAS.DUIQE.EDU/DA ~’I, I GHTCDS/INDEX.HTML [ 2 ] 

ALSO ON VIEW IN OLTt GALLERIES:/LITERACY THROUGH PHOTOGRAPHY - ARUSHA, 
TANZANIA/ 

RECEPTION’: OCTOBER 21, 6-9 P.M. / TALK BY LTP DIRECTOR KATIE HYDE: 7 P.M. 

HTIVf)://CDS.AAS.DUKE.EDUIEXHIBITSiNOWONVIEW.HTNf~[3] 

GALLKRY HOURS: M-TH 9-7, FR 9-5, SAT 9-5, SLrN Closed 

&LDQLT();THE GEOGRAPHY OF MARRIAGE&RDQUO; 

IEXTB]BITION RECEPTION AINU) PANEL DISCUSSION: &LDQLTO;THE ROLE OF ~GE 

IN 21 ST CENTURY AMERICA&RDQUO;/ 

THURSDAY, SEPTEIVIBER 30, 6 P.M / RUBEN’STEIN HALL, ROOM 153, SANFORD 
SCHOOL OF PUBLIC POLICY, DUKE LrNIVERSITY 

/The Geography of Marriage/, an exhibit by photographer and Lewis Hine 
Documentary Fellow Anne Weber, depicts 30 couples just before or after 
their brief, non-denominational civil ceremonies in government offices 

At a time when weddings range from covenant marriages to same-sex 
unions, this exhibit examines how we define this institution both 
legally and personally, Weber wrote. When divorce is common, ~vhen its 
legal definition varies so widely across state lines, what, exactly, 
does marriage look like no,v? How do we come to define this institution 
for ourselves? 

To explore these questions, Weber set up her large-forma camera in the 
Wake Cotmty Courthouse in Raleigh, North Carolina, and in Boston City 
Hall in Massachusetts. Each couple was photographed and asked to 
complete a short questionnaire covering age, occupation, reasons for 
choosing in a civil ceremony, and definitions of marriage Their 
handwritten responses are displayed with the photographs. 

A reception and panel discussion about US public policies affecting 
marriage will take place on September 30 at 6 p.m The panel, titled 

The Role of Man-iage in 21st Century America, will be moderated by 
Sanford School Assistant Professor Christina (iibson-Davis The event 
and exhibit are free and open to the public. 

The Geography of Marriage/is supported by the Lewis Hine Documentary 
Fellows Program at the Center :[’or Documentary Studies at Duke 
University and by the Sanford School The Hine Program receives 
additional support from the Philanthropic Initiative and the Jessica 
Jennifer Cohen Foundation/ 

READ MORE: 
ttTTP:/TSANFORDDUKI{.EDU?EI{Vv%/I~’EATURES/GEO [\~XRRLXGE EXItlBIT NRD90810.P[tP 

A CONVERSATION WITI J JAM[iS LON(ILEY 

/Part of the Barbaralee Diamonstein-Spielvogel Visiting Filmmaker Series/ 

FRIDAY, OCTOBER 29, 6:30 PM (RECEPTION 7:30 P.M.) / TttE NASttBR MUSEUM 

OF 7’dRT AT DUKE I.INIVER srrY 

/Co-sponsored by the Rare Book, Manuscript and Special Collections 
Library, the Program in the Alts of the Moving Image, and the Center 
for Docnnmntary Studies at Duke University.i 

Docnn~entary filnnnaker James Longley, known %r his intimate poltraits 
of people living in the volatile Middle East, will discuss his 
award-winning fihns, cttrrent projects, and recent MacArthur Grant. 



ADVANCE SCREEN]NGS: THE FILMS OF JAMES LONGLEY 

Wednesday, October 13, 7 p.m. //Iraq in Fragments/(2006) / Griffith 
Film Theater, BiTan Center, West Campus, Duke Universi)- 

Wednesday, October 20, 7 p.m. //Sari s ]’v{othel/(2006) and/Gaza Strip/ 
(2002) / Griffith Film Theater, Bryan Center, West Campus, Duke 
UniversW 

READ MORE: 
htt~://librarv.duke.eduispecialcollections/documentalwarts/events/bds series.html[4] 

C ONTEx~UIN-G ED CLASSES OPEN" FOR REGISTRATION 

/READ MORE AND REGISTER ONLrNE AT/iW~\nW.CDSCOURSES.ORG/[5] 

The Center for Documentary Studies offers a wide range of short 
courses, institutes, and workshops for adults who are interested in 
learning to do their own documentary ~vork. These documentary’ arts 
courses, available through flexible admission with reasonable fees, 
involve instruction in photograph)’, film and video, audio, and writing. 
Special topics and such subjects as documentary traditions, techniques, 
fleldwork theory, and ethics involved in conducting and presenting 
documentary work are included. The hands-on courses at CDS help adults 
achieve their goals of completing a first project or refining an 
ongoing project. The program includes the option of completing a 
Certificate in Documentary Arts, which requires a minimum of six 
sixteen-hour courses (or the equivalent) and the completion of a final 
documentary project. Most courses are offered during the evening or on 
weekends, to accommodate the schedules of working adults. 

MORE ABOUT CDS: 

/CDS Website/ http://cds.aas.duke.edu[6] 

/CDS Porch / wvav.cdsporch.org[7] 

/Friends of CDS/ http://cds.a as duke. edu/donate/index html[8] 

/Upcoming Events/ http://cds.aas duke.edu,’eventsiindex.html[9] 

This message sent to REGESTER@EMAfl..UNC.EDU by LLM@I)UKE EI)U. 
Center for I)ocumentary Studies at Duke Universi~ 1317 W. Pettigrew 
Street Durham, NC 27705 Unsubscribe[10] i Update Profile/Email 

Address[ 11] I Forward To A Frien d[ 12] [ 13 ] 

LinKs: 

http://clicks.skeml.com/preview/?c 4469&g 127&p 8731a768fdlbdb75aeSa32aSa9369b0b 
[2] 
http://clicks.skeml con~,trkr/?c 4469&g 127&u 5168592fdc629da644d147ad74898ele&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 

http://clicks.skeml con~’trkr/?c~,469&g 127&u al190e0e011789146f0eSaad9c5e773d&p 8731a768fdlbdb75aeSa32aSa9369b0b&~l 
[41 
http://clicks.skemlcon’fftrkr/?c 4469&~ 127&u 092aaab2a34ad222cde4883dlb6186ec&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 
[5] 
http://clicks.skeml.com/trkr/?c 4469&< 127&u 0a9a173eSaaed72bgbc5ec2ccSa7c09c&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 
[6] 
http://clicks.skeml con~,trkr/?c 4469&g 127&u e94ega0a10fTb27281dd93fgff5clV90&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 

http://clicks.skeml.com/trkr/?c 4469&g 127&u ad6fadc762adeacf0ccfc912be3335e2&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 

http://clicks.skeml.corr~trkr/?c 4469&g 127&u 8755ab7b2cac06d7afdTe9c54dle4f92&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 
[9] 
http://clicks.skeml.cor~/trkri?c 4469&g 127&u 144bd6b92b96806ae189a0d5dd4f6579&p 8731a768fdlbdb75aeSa32aSa9369b0b&t 1 
[10] 
http:i/clicks.skeml.con’b’manage/?g 127&c 4469&p 8731a768fdlbdb75aeSa32aSa9369b0b&l 0 
[11] 
http:i/clicks.skeml.corrb’profilei?g 127&c 4469&p 8731a768fdlbdb75aeSa32aSa9369b0b 
[12] 
http:i/clicks.skeml.corrglT?g 127&c 4469&p 8731a768fdlbdb75aeSa32aSa9369b0b 
[13] http :/iwww. contactologv, com 

..... End fmwarded message ..... 
-- You are currently subscribed to blacksinfilmregester as: 
regester@email.mxc.edu. To tmsubscribe 
click here: 
http:i/lists.unc.edv.’u?id 32177527.fdf37~cc49ddfc351ad08672b6319ab&n T&I blacksinfilmregester&o 27742798 or send a blauk email to 
leave-27742798-32177527.fdfa7fbcc49ddfc351 ad08672b6319ab@listsep<tmc.edu. 

..... End forwarded message ..... 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, September 24, 2010 12:27 PM 

Sockell, Charles W <c~ckell@email.unc.e&t> 

Re: A message from Student Stores Course Pack Publishing 

Dear Chuck: I really appreciate your comments regarding my work and 
glad to kno~v that you are paying attention to others who ~vrite on 
similar topics You are one of my biggest fans and I am really 
interested in receiving feedback from those who are serious about this 
field of study I will be more than happy to sign your book -- in fact, 
you are one of the few persons who have asked me to sign a copy. 

I am glad to know that the course pack for AFAM 276 is okay. I found a 
ne;v essay on Louise Beavers and I am not sure if I want to include It 
was located in a journal called Genders. (I will get your thoughts on 
this when ;ve meet). 

I will probably make quite a few changes for AFAM 051 so yes, I would 
like to see a cop?, of the coursepack that I have used in the past. 

Again, thanks for all of your assistance and support. Sincerely, 
Charlene Regester 

Quoting Chuck Sockell <csockell@email unc.edu>: 

Hi Charlene, 

Hope yuu are cluing well!. I wanted to tell you I really did enjoy yuur new 
bouk..your 40 pages on Lena tlorne were more insightlhl than Oavin~s whule 
attempt as an authur. I see somewhat what you were feeling when yuu talked 
abuut how difficult it was putting it all together.., what a great resuurce 
yuu have given to others in une single volumet I will bring it back in 
sumetime and would be happy if you will autugraph it for me if you have 
time. I alrea@ have a sput [’or it in my library at hume. 

As far as the cuursepacks we will proceed as we have in the past. Wuuld you 
like a cupy of the most current 051 we have done for your review? Also the 
276 continue to see very well we sold all but a cuuple of cupies this 
semester. 

Take caret 

Chuck 

On 9/23/10 11:02 AM, "CPACK3" <CPACK3@sture.unc.edu> wrute: 

>> 

>> ...... Forwarded Message 
>> From: <regester@email.unc.edu> 
>> Date: Tue, 21 Sep 2010 14:08:46 -0400 

>> To: CPACK3 <CPACK3@store.unc.edu> 
>> Subject: Re: A ruessage ftom Student Stores Course Pack Publishing 
>> 

>> Dear Chuck: Yes, I will be using the coursepacks for AFAM 051 and AFAM 
>> 276. The 051 might be revised a little. At this time, I don’t plan on 
>> revising AFAM 276. Thanks much for your assistance and for the gift 
>> cards. Sincerely, Charlene Regester Quoting CPACK3 
>> 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Monday, September 27, 2010 2:19 PM 

Cross, Will <wcros@email.nnc.edu-~ 

Re: OA Week panel 

Dear Will: Thanks for the invitation but my kno~vledge on copyright 
issues is quite limited. YVhile I do belong to a film studies 
organization that has been wrestling with some new- copyright issues for 
fihnmakers and tlceedom of expression topics, I ~vas not abreast of this 
information since I felt it did not directly impact me as I am not a 
filn~maker. I will attempt to forward some of the information received 
because it might useful for you in terms of this event. If you think 
that I can still make a contribution in some way let me know 
Sincerely, Charlene Regester Quoting "Cross, Will" 
<wcross@email uric edu>: 

Dr. Regester, 

The Libraries’ Scholarly Commumcations Committee is hosting several 
events for Open Access Week in October including a panel on visual 
copyright (ie. images and filmmaking) on October 18th We’ve 
tentatively titled it "Visualizing Copyright: Debunking Open Access 
and Copyright Myths about Film and Visual Media" and we’d love to 
have you involved as a speaker on the panel. I’m stare this is a busy 
week for you but if you’re interested and able we’d love to have your 
voice in the discussion 

We’re also contacting Paul Jones in S[LS and the J-School, Hap Kindem 
fi-om Communications and we’re talking with some legal folks to 
provide the copyright perspective. If you have any other suggestions 
for participants we’d be happy to include them as well. 

Thanks for considering, 

-Will 

William M. Cross, MA., JD. 
Digital Copyright Specialist 
Academic Affairs Library 
Universi~ of North Carolina 
CB# 3942 
203 South Rd. 
Chapel Hill, NC 27514 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Tuesday, October 5, 2010 11:30 AM 

Staton, Tom <tstaton@email.unc.edu> 

Fwd: [atiia~i~m] 40th Anniversau 

Please forward to AFAM 276 students. Sincerely, Charlene Regester 

..... Forwarded message from stgore@email.unc edu ..... 
Date: Mon, 4 Oct 2010 18:01:44 -0400 
From: "Gore, Travis" <stgore@email.unc edu> 

Reply-To: Department listsel~’ <afriafam@listserv.unc.edu> 
Subject: [afriafam] 40th Armiversal~- 

To: Department listser~ <atldafam@listselw.unc.edu> 

HOW DID AFRICAN AixTD AFRICAN AMERICAN S TU~)IE S BEGIN AT LrNC ? ? 

To answer that question the department has invited back to campus some 
of the student activists and faculty who worked to establish the 
program over 40 years ago. They- will be part of a panel that ;vill take 
place on October 14th, in Graham Memorial. Participants will include: 

EVELYN A DAVIS, who was a Phi Betta Kappa graduate ofUNC m 1972, and 
is now a professor of law at the Universi~ of Califbrnia, Davis 

ABDUI,I,AH SALIM JR (formerly Reginald Hawkins) who graduated from I~YNC 
in 1970 and is now an attorney in Maryland 

TOWNSEND LUDING TON, retired Pro£ of English and American Studies who 
presented the original proposal for a program to the Faculty Council 

PERR Y A. tL~.LL, who is author of IN TIlE VIN[~YARD: WORKING IN ?d~’RICAN 
STUDIES, and a member of the department 

’]?he panel will be followed by a reception All are welcome. 

OCTO[3[~R 14TIt, 3:30 - 5:30 KRESGE COMMON ROON{ GRAIIAM ~;MOKI~\L 

-- You are currently subscribed to afriafam as: regester@email unc.edu. 
To unsubscribe 
click here: 
ht~p://listsuncedu/uTid 32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriafam&o 27840598 or send ablank email to 
leave-27840598-32361607.26892 ffebebb2514dbed042d 10c3de25@listserv.unc.edu. 

..... End forwarded message ..... 



Service Inventory 
Below, fill in the approximate number of hours per week you spend in any of these activities per week. 

Are you an officer in a national/international organization? 
Are you a committee chair or division officer in a professional organization? 
Are you a committee member in a professional organization? 
Are you a conference program planner for a national conference? 
Are you a conference program planner for a regional or state conference? 
Are you a program planner for a division at national, state, or regional conference? 
Are you the Director of Graduate Studies for your department? 
Are you Director of Undergraduate Studies for your department? 
Are you heading up a special program or division of your department (e.g., a writing program)? 
Are you Assistant or Associate Chair of your department? 
Are you Coordinator &Honors for your department? 
Are you Coordinator of Internships for your department? 
Are you your department’s local IRB rep? 
Are you chair of a departmental committee? 
Are you a member of a departmental committee? 
Are you chair of a search committee? 
Are you serving on a search committee? 
Are you serving as a mentor and/or in a mentorship cluster for a junior faculty member? 
Are you a member of a university or college committee? 
Are you a chair of a university or college committee? 
Are you a sponsor of a campus organization? 
Do you have any administrative leadership roles outside your department? 
Are you scheduled to give a talk at a colloquium on campus sometime this year? 
Have you been asked to be an outside program reviewer for a department or program review? 
Have you served this year as an external reviewer for promotion and tenure cases? 
Are you serving this year on grant/fellowship review panel? 
Are you coordinating any special programs (workshops, etc.) for any group? 
Are you working with a community organization? 
Have you been a reviewer or recommender for a peer award this year? 
Have you written letters of recommendation for j obs, grad programs, professional programs? 
Are you the mentor of one or more graduate students? 
Are you on the committee of one or more graduate students? 
Are you an adviser for one or more undergraduates? 
Have you supervised the teaching on one or more graduate students? 
Are you on the editorial board of one or more j ournals? 
Are you on the editorial board of a publisher (either a book series or the general board)? 
Have you reviewed one or more book proposals or book manuscripts this year for a publisher? 
Have you reviewed one or more j ournal submissions this year? 
Are you engaged in other service/administrative activities are you engaged in (dept., division, 
college, university, profession)? 

As compared to: 
Approximately how many hours per week do you spend on teaching (average)? 
Approximately how many hours per week do you spend on research/creative activities? 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, October 7, 2010 11:49 AM 

Lewis, Lucy W <lwlewi@emml.unc.edu~ 

Re: ChMene - Campus Y invites you to celebrate 150th 

Dear Lucy: Thanks much and I do plan to attend some of these events 
Sincerely, Charlene Regester Quoting "Le~vis, Lucy W" 

<lwlewis@email.unc edu>: 

Dear Charlene, 

I’m emailing to invite you to come celebrate the Y’s 150th 
amaiversary October 15 - 17. We are calling the reunion Carolina 
Change-Makers: 150 Years of Innovation in Social Justice at UNC. 

We have a ten-iIic line-up of speakers, student presenters, alumni, 
and communi~ partners. I think you would be especially interested 
in the Friday afternoon sessions on the history of the Y, and a panel 
on ContemporaW Movement Building with Michelle Laws, President of 
the Chapel Hill-Carrboro NAACP; Minister Robert Campbell of the 
Coalition to Elrd Environmental Racism; Steve Dear, People of Faith 
Against the Death Penal~; and Loida Silva, one of the Dream Act 
team Other weekend speakers include: Judith Cone (Special Asst to 
the Chancellor on Innovation), Hel~ry McKoy (N. Carolina Asst. Sec’y 
of Con~nerce) and Chris Gergen (Entrepreneur in Residence at Duke and 
Founder uf Bul[ City Forward in Durham) discussing how UNC’s 
~nnovation strategy, aligns with state, luca[ and natiunal innuvation 
strategies. 2rod we will have a BBQ and breakfast in Y cuurt, and a 
gala dinner at the GAA with a keynute speaker, eco-entrepreneur 
Majora Carter, whu is a MacArthur ’genius award’ winner ~2~r her work 

on environmental sustainabili~ and host uf NPR’s "The Prumised Land". 

’]7his not a typical reunion. During the cuurse of the weekend, we 
will celebrate the Y’s histuric achievements and explore future 
organizational directiuns, including where the Y fits in the emerging 
innuvatiun plan at Carolina. All events are open tu the campus and 
con~nun~ at large, as we seek tu draw intu these discussinns 
cunstituencies that have not been engaged with the Y recently, 
including faculD" and staff and new cummunity partners 

’]7his weekend is going to be incredible and we would be pleased tu 
have you juin us ~2~r as much of the weekend as yuur schedule permits 
’]7he deadline :[’or general registration is today, Thursday, Octuber 7 
at 5pro, but registration [’or the Saturday night banquet and keynute 
address is open until next Wednesday, October 13 until 5pm. (And all 
talks and panels are of cuurse free.). Fur mure informatiun, and to 
register, please visit uur website: http://campus-y.unc edu/ 

Hupe the semester is guing well ~2~r your 

All my best, 

Lucy Lewis, Assistant Director 
Campus Y 
962-2084 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, October 13, 2010 3:20 PM 

Miller, Haeran <hrmille@emml.unc.edu> 

RE: Travel Reimbursement 

Dear Haeran: I assumed that they reimbursed for some of these expenses 
but not the total amount because my airfare alone was $366.80. Will 
bring my receipts on Friday. Sincerely, Charlene Regester Quoting 
"Mailer, Haeran" <harniller@email.unc.edu>: 

Dear Charlene, 

Oh, you’re welcome. 
By the way, the record shows that 
Atrfal-e $241 (Ii-om Chapel Hill to Velrnont---not sure if this is for 
roundtrip or not) 
Car mileage $18 
Registration $150 
Meal per diem $85.10 
.................... 

Total $494.10 

Please bring an?- other receipts not included here and I will process them. 
Thanks, 
tlaeran 

..... Original Message ..... 
From: regester@emaibunc.edu [mailto:re~ester(~email uric edu] 
Sent: Wednesday, October 13, 2010 2:56 PM 
To: M~Her, tlaeran 
SubJect: Re: Travel Reimbursement 

[)ear Haeran: I was reimbursed for tlousing, Conference Registration, and 
Meal Plan (because we stayed in the dorm) tlowever, I did not receive 
any reimbursement ~2~r my roundtrip airfare Will bring the receipts 
previously submitted to the office on Friday when you are in Thanks 
for researching this. Sincerely, Charlene Regesgter Quoting "MJ Her, 

Haeran" < hrmiHer@email uric edu>: 

>> [)ear Charlene, 
>> 
>> After I talked to you regarding your travel reimbursement request 
>> last week, I’ve searched travel records and it looks like you have 
>> been reimbursed $494.10 for the University Film & Video Assoc 
>> Conference in Burlington, Vermont from 8/9/10 to 8/15/10. Could you 
>> please let me know if this is the one you meant or if there is 
>> another travel reimbursement you’re still looking for. 
>> Thanks, 
>> 
>> Haeran Miller 
>> Accouting Tech 
>> Dept. of Public Policy 
>> T. 962-4854 
>> F. 962-5824 
>> Dept. of African & Afro-American Studies 
>> T.966-1295 
>> tn~illel@cmail.unc, edu 
>> 

>> 

>> 

>> 

>> 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, October 20, 2010 2:45 PM 

Miller, Haeran <hrmille@emml.unc.edu> 

RE: Travel Reimbursement 

Dear Haeran: I could not come by today but will try to come by 
Wednesday after the break. Sincerely, Charlene Regester Quoting 
"I~filler, Haeran" <hrmiller@email uric edu>: 

Dear Charlene, 

Oh, you’re ~velcome 
By the ~vay, the record shows that 
Airfare $241 @om Chapel Hill to Vermont---not sure if this is for 
roundtrip or not) 
Car mileage $18 
Registration $150 
Meal per diem $8510 
.................... 

Total $494 10 

Please bring any other receipts not included here and I will process them 
Thanks, 
Haeran 

..... Original Message ..... 
t;rom: regester@email.unc.edu [mailto:re~ester(~r!email.unc.edu] 
Sent: Wednesday, ©ctober 13, 2010 2:56 PM 
To: Miller, Haeran 
Subject: Re: Travel Reimbursement 

Dear Haeran: I was reimbursed [’or Housing, Conference Registration, and 
Mea[ Plan (because we stayed in the dorm). However, I did not receive 
any reimbursement for my roundtrip airfare. Will bring the receipts 
previously submitted to the ol![ice on Friday when you are in. ~Ihanks 
[’or researching this. Sincerely, Charlene Regesgter Quoting "Miller, 
tlaeran" <hrmiller@email.unc.edu>: 

>> Dear Charlene, 
>> 

>> After I talked to you regarding your travel reimbursement request 
>> last week, I’ve searched travel records and it looks like you have 
>> been reimbursed $494.10 for the Umversity Film & Video Assoc. 
>> Conference in Burlington, Vermont from 8/9/10 to 8/15/10. Could you 
>> please let me know if this is the one you meant or if there is 
>> another travel reimbursement you’re still looking [’or. 
>> Thanks, 
>> 

>> Haeran Mailer 
>> Accouting Tech 
>> Dept. of Public Policy- 
>> T. 962-4854 
>> F. 962-5824 
>> Dept. of African & Afro-Arnerican Studies 
>> T.966-1295 
>> hrmiller @eraail.~mc. edu 
>> 

>> 

>> 

>> 

>> 



"You can be a Man if you can, Star!!" 
Writing a History of Fatherhood in America 

Prof. Jiirgen Martschukat 
Professor of History and American Studies 

Erfurt University, Germany 

Public Lecture 
Monday, October 25, 2010 
3:30pm Hamilton Hall 569 

Prof. Ji)rgen Martschukat will offer a methodological and conceptual discussion of the 
challenges of writing a history of American fatherhood. He will focus especially on the critically 
acclaimed but largely unknown 1977 American film "Killer of Sheep," written, directed, 
produced and shot by Charles Burnett, a MacArthur Award-winning African American 
independent filmmaker. 

Jfirgen Martschukat is a Professor of History at Erfurt University. He was formerly an Assistant 
Professor at Hamburg University (1993-2001) and Heisenberg Professor of the German 
Research Foundation at Hamburg University. He has published several books, edited volumes, 
and numerous articles on the history of violence, the death penalty in Europe and the United 
States from the seventeenth century to the present, and gender and masculinities. In 2002, he 
was awarded the David Thelen Prize from the Organization of American Historians for his 
article on the "Art of Killing by Electricity." In 2007, he was a Fellow at the Woodrow Wilson 
International Center for Scholars in Washington, DC, and he currently is a fellow at the Wilson 
Center again. 

This lecture is supported by the Department of American Studies and the Department of Hi story. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <regester@email.unc.edu> 

Monday, October 25, 2010 2:01 PM 

Smith, t tolly A <hasmith@emaJd.unc.edu> 

Fwd: Re: J. B. Lewis 

..... Forwarded message from regester@email unc.edu ..... 
Date: Mon, 25 Oct 2010 13:40:47 -0490 
From: regester@emaihunc.edu 

Reply-To: regester@email uric edu 
Subject: Re: J B. Lewis 

To: hildebra @emaihua~c.edu 

[)ear Reg: Clarence Lightner was the first black mayor of Raleigh. 
Additionally, his family owns one of the oldest funeral homes in that 
city In the earl?’ 1900s the Lightner Brothers operated a theater and 
arcade on Hargett Street to provide entertainment to African Americans 
during a segregated era His son(s) is still very much involved in 
politics -- he was responsible for transporting a number of blacks to 
Obama’s presidential inauguration. During the civil rights era, his 
family was an integral part of the movement, had close ties to Martin 
Luther King, etc. 

J.D Lewis -- was one of the :first and most visible blacks to work for 
WRAL-television station tie had a dance show on Saturdays for black 
adolescents (similar to what we now know as Soul Train). While Jesse 
Helms (white conservative) provided editorials on television to widen 
the divide on the basis of race, Lewis on the other hand was trying to 
mobilize the black cotranuniD’. Also, he might have been on radio be~2~re 
coming to television but I am less certain about this. His daughter, as 
you l~ow Evelyn Lewis was one of the first blacks to attend UNC-CH and 
played a role in pushing for the Department of African American 
Studies. (She went to Harvard’s Law School and now teaches law at the 
Universi~ of California-Davis). He also had a son, who is a lawyer as 
well. When I was a page in the House of Representatives as a teenager, 
J.D. Lawson provided a social event :for all of the black pages at his 
house and ! remember this event quite welh This event was designed to 
acknowledge our achievement since xvhites were less embracing of us - 
in fact, I was a page with Jesse Helms’ nephew. 

Reg, hope this helps and I can find out more if necessau. Please 
forward to Holly because I did not have her cmail readily available. 
Sorry it took so long to respond but I have been out of town. 
Sincerely, Charlene Regester 

Quoting hildebra@emaihunc.edu: 

Dear Charlene, 

One of the offshoots of our 40th anniversary panel is that we may get 
a chance to get the papers of both J.B. Lewis and Clarence Lightner 
for the Southern Historical Collection. You probably have met Holly 
Smith who is the archivist for African American materials over there. 
Anyhow Holly is not from this area and I want her to be fully aware 
of who J.B. Lewis and Clarence Lighmer were. 

Could you send her a few lines about each, or send them to me and I 
will pass them on. I’m NOT asking you to do any research, just share 
a sentence or t~vo from your own memou about who they were and why 
they were important. 

Thanks much. -Reg 

If you want to cormnunicate directly with Holly her email is: 

hasmith@email.unc edu 

..... End forwarded message ..... 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, October 27, 2010 12:09 PM 

Miller, Haeran <hrmille@emml.unc.edu> 

RE: Are you in the AFAM once today? 

Dear Haeran: I want to make stare that you are in the AFAM office today 
-- if so, I will come over and bring my receipts. Thales much. 
Sincerely, Charlene Regester Quoting "Miller, Haeran" 
<hrmiller@email u~ac .edu>: 

Dear Charlene, 

Oh, you’re welcome. 
By the way, the record shows that 
Atrfal-e $241 (Ii-om Chapel Hill to Velrnont---not sure if this is for 
roundtrip or not) 
Car mileage $18 
Registration $150 
Meal per diem $85.10 
.................... 

Total $494.10 

Please bring an?- other receipts not included here and I will process them. 
Thanks, 
tlaeran 

..... Original Message ..... 
From: regester@emaibunc.edu [mailto:re~ester(~email uric edu] 
Sent: Wednesday, October 13, 2010 2:56 PM 
To: M~Her, tlaeran 
SubJect: Re: Travel Reimbursement 

[)ear Haeran: I was reimbursed for tlousing, Conference Registration, and 
Meal Plan (because we stayed in the dorm) tlowever, I did not receive 
any reimbursement ~2~r my roundtrip airfare Will bring the receipts 
previously submitted to the office on Friday when you are in Thanks 
for researching this. Sincerely, Charlene Regesgter Quoting "MJ Her, 

Haeran" < hrmiHer@email uric edu>: 

>> [)ear Charlene, 
>> 
>> After I talked to you regarding your travel reimbursement request 
>> last week, I’ve searched travel records and it looks like you have 
>> been reimbursed $494.10 for the University Film & Video Assoc 
>> Conference in Burlington, Vermont from 8/9/10 to 8/15/10. Could you 
>> please let me know if this is the one you meant or if there is 
>> another travel reimbursement you’re still looking for. 
>> Thanks, 
>> 
>> Haeran Miller 
>> Accouting Tech 
>> Dept. of Public Policy 
>> T. 962-4854 
>> F. 962-5824 
>> Dept. of African & Afro-American Studies 
>> T.966-1295 
>> tn~illel@cmail.unc, edu 
>> 

>> 

>> 

>> 

>> 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <regeste@email.unc.edu> 

Friday, October 29, 2010 1:55 PM 

ttolst, Laurie C <hols@email.unc.edu> 

Re: First-Year Seminar AFAM 51 

AFAM051 kCourseDescription[ 1 ].doc 

Dear Laurie: Attached is the revised course description for AFAM 051k 
Sorry it has taken me so long to respond but I have been swamped ~vith 
work. Thanks for your assistance in this matter. Sincerely, Charlene 
Regester Quoting "Holst, Laurie C" <holst@email.unc.edu>: 

Dear Professor Regester, 

Dear x, y z: 

The time has come to :finalize the Spring 2011 First Year Seminar 
(t:YS) on-line brochure, and I am writing to seek your help. This is 
an important document because students use it during registration to 
select their FYS. If the course description in the brochure is 
complete and accurate, students will understand what sort of FYS they 
have enrolled in, and thus, we increase the chances that each of our 
FYS will be a great experience :[’or the students and for the 
instructor Please consider the following suggestions for your FYS 
description: 

*     describe your seminar in terms that a high school senior 
will understand 

The text in the brochure that is relevant to you and your department 
is attached. Please use "track changes" to update your course 
description. We have already corapleted some editing with our goals in 
mind as xvell as with the additional goals of kecping the brochttre 
within page limits and aiming for consistency among descriptions. 
Feel free to ~xdo any of our edits (by reentering the original text) 
if you do not agree with them. If you have any questions, contact me 
via e-mail (reznick@unc.edu<mailto:reznick(~,unc.edu>) or phone 
(962-9720). 

Please ret~n yottr corrected copy as an cmail attactwnent to Nick 
Siedentop (nicksiedentop@unc.edu) no later than Monday-, October 25. 
lI’yottr depaltment has multiple FYS offerings, please take a look at 
the neighborhood but make changes only- to your seminar. 

Sincerely, 

Steve Reznick 

Professor of Psychology, 

Associate Dean for First Year Seminars and Academic Experiences 

indicate why your seminar is exciting and interesting 

describe what students will be doing and what you expect from them 

reassure students that no prerequisites are required 



AFRO-AMERICAN ST[J D]~ES 
AFAM 051: Masquerades of Blackness 

VP, US 
TuTh 9:30-10:45AM 
Charlene Regester 

This seminar is designed to investigate how the concept of race has been represented in cinema 

historically, with a particular focus on, or interest in, representations of race when blackness is 

masqueraded. Its intent is to launch an investigative inquiry into how African Americans are represented 

on screen in various time periods, how we as spectators are manipulated by these cinematic 

constructions of race, and how race is marked or coded other than through visual representation. 

Students will view films that deal with "passing" from the various historical periods and will utilize 

theoretical concepts introduced in the assigned reading material to read racialized representations in 

these visual representations. Films selected for viewing include those from the pre-Wodd War II Era, the 

Civil Rights Era, and the "Post-Racial" era. Those enro!!edStudents will be required to produce 

semewrite three papers that reflect their ability to apply theoretical concepts to readinF~ racialized 

~presentions on screen in these three historical periods and that demonstrate their understanding of 

how the notion of racial masquerades have -evolved and how it has evolved over time. 



Fl’om: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Friday, October 29, 2010 2:00 PM 

Miller, Haeran <hrmille@emml.unc.edu> 

RE: Conference Program 

Dear Haeran: This is to let you know that I left the conference 
program, listing the conference that I attended in Burlington, Vermount 
as well as the paper presented. Thanks again for all of your 
assistance Sincerely, Charlene Regester Quoting "Miller, Haeran" 
<harniller@ema il.unc .edu>: 

Dear Charlene, 

Oh, you’re ~velcome 
By the ~vay, the record shows that 
Airfare $241 @urn Chapel Hill to Vermont---not sure if this is for 
roundtrip or not) 
Car mileage $18 
Registration $150 
Meal per diem $8510 
.................... 

Total $494 10 

Please bring any other receipts not included here and I will process them 
Thanks, 
Haeran 

..... Original Message ..... 
From: regester@email.unc.edu [mailto:re~ester(~r!emaii.unc.edu] 
Sent: Wednesday, ©ctober 13, 2010 2:56 PM 
Tu: Miller, Haeran 
Subject: Re: Travel Reimbursement 

Dear Haeran: I was reimbursed [’or Huusing, Conference Registration, and 
Meal Plan (because we stayed in the durra). Huwever, I did nut receive 
any reimbursement fur my ruundtrip airfare. Will bring the receipts 
previously submitted tu the ol![ice un Friday when yuu are in. ~Ihanks 
[’or researching this. Sincerely, Charlene Regesgter Quoting "Miller, 
tlaeran" <hrmiller@email.unc.edu>: 

>> Dear Charlene, 
>> 

>> After I talked to you regarding yuur travel reimbursement request 
>> last week, I’ve searched travel records and it louks like you have 
>> been reimbursed $494.10 for the University Film & Videu Assoc. 
>> Conference in Burlington, Vermont frum 8/9/10 to 8/15/10. Cuuld you 
>> please let me knuw if this is the one yuu meant ur if there is 
>> anuther travel reimbursement yuu’re still louking [’or. 
>> Thanks, 
>> 

>> Haeran Miller 
>> Accouting Tech 
>> Dept. of Public Policy- 
>> T. 962-4854 
>> F. 962-5824 
>> Dept. of African & Afro-Arnerican Studies 
>> T.966-1295 
>> hrmiller @eraail.~mc. edu 
>> 

>> 

>> 

>> 

>> 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Wednesday, November 17, 2010 3:32 PM 

harold woodavd@email, unc .edn 

StudengRetroactive Drop 

Dear Dean Woodard: First, hope things are going well. Second, I have 
student that I am meeting with later today who el~rolled in my class 
this semester but never attended the class. She is seeking a what we 
previously called a retroactive drop She never attended nor completed 
an?’ of the assignments -- In fact, I did not even know that she was 
enrolled until she showed up to meet with me yesterday -- I had never 
seen her. She has seen an advisor who told her that she needs to drop 
the course. I plan to meet with her this afternoon to see if~ve can 
resolve this dilemma. I was seeking your advice on how to proceed. Will 
update you with more information after our meeting. Thanks much for 
your assistance in this matter. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, November 2, 2010 5:28 PM 

Miller, Haeran <hrmiller@email.unc.e&~ 

1~: travel rei~nbursement 

Dear Haeran: I signed the forms and returned them to your box. Thanks again for all of your assistance. Sincerely, Charlene Regester 

From: Miller, Haeran 
Sent: Tuesday, November 02, 2010 9:10 AM 
To-" Regester, Charlene B 
Subject; travel reimbursement 

Dar Charlene, 

I will ask Agatha to bring your travel reimbursement request and it will be in your mailbox. She will be there after lpm today. Please sign the first two pages and 

return the folder to my mailbox. I will be there tomorrow and it will be submitted then. 

Thanks! 

tIaerml Miller 

Acct Tech 
Dept. of Public Policy 
Tel. 919-962-4854 
Fax 919-962-5824 
Dept ofAlidcan & Afro American Studies 
Tel. 919-966-1295 



Swahili Lecturer 
Job Announcement 

University of North Carolina 

Chapel Hill 

The Department of African and Afro-American Studies at the University of North Carolina at 

Chapel Hill invites applications for a position at the rank of lecturer. We seek candidates who 

are able to teach Swahili and other courses in the field of African Studies. The successful 

candidate will assume responsibilities on July 1, 2011. 

Qualifications and Experience: 
Candidates who are fluent in and have experience teaching Swahili and who are able to teach 

other courses in African studies are preferred. 

Education Requirements: 
Ph.D. is preferred. 

Special Instructions: 
Qualified applicants should provide :1)an application letter which describes research interests 

and articulates the candidate’s teaching interests; 2)a CV; 3)4 letters of reference; and 4)a 

sample of written work. All materials, except letters of reference, should be submitted online at 

http://jobs.unc.edu/2500600. Please send letters of reference to Swahili Search Chair, African 

and Afro-American Studies, CB#3395, :109 Battle Hall, UNC-CH, Chapel Hill, NC 27599-3395. 

Contact: 

If you experience any problems accessing the system or have questions about the application 

process, please contact the University’s Equal Employment Opportunity Office at (9:19) 966- 

3576 or send an email to eclua/opportunity@unc.edu. 

The University of North Carolina is an Equal Opportunity Employer 



Wolof Lecturer 

Job Announcement 
University of North Carolina 

Chapel Hill 

The Department of African and Afro-American Studies at the University of North Carolina at Chapel Hill 

invites applications for a position at the rank of lecturer. We seek candidates who are able to teach 

Wolof and other courses in the field of African Studies. The successful candidate will assume 
responsibilities on July 1, 2011. 

Qualifications and Experience: 

Candidates who are fluent in and have experience teaching Wolof and who are able to teach other 

courses in African studies are preferred. 

Education Requirements: 

Ph.D. is preferred. 

Special Instructions: 

Qualified applicants should provide 1)an application letter which describes research interests and 

articulates the candidate’s teaching interests; 2)a CV; 3)4 letters of reference; and 4)a sample of written 

work. All materials, except letters of reference, should be submitted online at 

http://jobs.unc.edu/2500601. Please send letters of reference to Wolof Search Chair, African and Afro- 

American Studies, CB#3395, 109 Battle Hall, UNC-CH, Chapel Hill, NC 27599-3395. 

Contact: 
If you experience any problems accessing the system or have questions about the application process, 

please contact the University’s Equal Employment Opportunity Office at (919) 966-3576 or send an 

email to equalopportunity@unc.edu. 

The University of North Carolina is an Equal Opportunity Employer 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, November 15, 2010 9:54 AM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

ILE: Grades for On-line Class 

Dear Tim: Thursday might work better for me. See you then. Sincerely, Charlene Regester 

From; McMillan, rim 
Sent: Monday, November :15, 20:10 9:09 AM 
To-" Regester, Charlene B 
Subject-" RE: Grades for On-line Class 

Hi Charlene -- 
I’ll be in tomorrow (Tuesday) at :12:30 if that works, Thursday at the same time. Otherwise Wednesday afternoon is pretty open. 
Tim 

From-" Regester, Charlene B 
Sent; Friday, November :12, 20:10 4::1:1 PM 

T~: McMillan, Tim 
Subject; Grades for On-line Class 

Dear ~m: Let me know what day you will be in the office so that I can add grades to blackboard for my online class. Thanks much for your assistance. Sincerely, Charlene 
Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, November 15, 2010 10:05 AM 

ttenderson, Mae G <hendersm@email.unc.edn> 

I~E: Lost Boundaries 

Dear Mae: Yes, these are available to instructors. One is a copy of the movie and the other includes a copy of the movie was well as the documentary about the real black 
family on which the film was based. The family lived in Keene, New Hampshire and I attended a film studies conference in Keene and managed to get a documentary. I 
recommend that you show the movie and then show a little of the documentary so that your students can see what the real family looked like as well as hear their comments 
about why they passed for white. Sincerely, Charlene Regester 

From: Henderson, Mae G 
Sent: Sunday, November 14, 2010 6:02 PM 
To: Regester, Charlene B 
Subject: Re: Lost Boundaries 

Hello Charlene, 

We are discussing Lost Boundaries in my grad seminar on 
Tuesday -- and I note that you have two copies in the 
Media Center. Are these available to instructors? 

Thanks, mae 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, November 19, 2010 1:35 PM 

M. Kyle McKay <mckay@unc.e&t> 

1~:;: Reading at the Bull’s Head 

Dear Kyle: Since you won’t have the equipment until Tuesday, I will come over right after my 9:30 class which ends at 10:45 and I will bring my D\,~D. See you then if this ~vorks. Sincerely, 
Charlene Regester 

From: M. Kyle McKay [mckay@unc edu] 
Sent: Friday, November 19, 2010 1:28 PM 
To: Regester, Charlene B 
Subject: RE: Reading at the Bull’s Head 

Sounds great, I won’t have the equipment until Tuesday morning I’m 
afraid, but I think it will be fine. It might be easier to play the dvd 
through my laptop, that way I can just test everything out earlier in 
the day and have it read?- to go 

Looking ]br~w~rd to it[ 

- Kyle 

Quoting "Regester, Charlene B" <regester@email.unc.edu>: 

I)ear Kyle: I will come over around 2:30 on Dec. 1 to make sure the 
equipment is working I have a lenovo laptop. My film clips will be 
on DVD and I can run the DVD through my laptop as long as we can 
connect the [aptop to a projector If you would like I can come over 
on the Monday before my presentation I ust to give ~t a trial run. 
’]"hanks so much for working with me as I think this will add to my 
presentation Sincerely, Charlene Regester 

t~’romi M; Kyi; McK~y im~kay@un~]edu] 

Sent: t~’riday, November 19, 2010 11:53 AM 
To: Regester, Charlene B 
Subject: Re: Reading at the Bull’s Head 

Hey Charlene, I was able to get my hands on a projector and screen, so 
we should be good to go with showing the clips frora filras. Are the 
clips on your laptop? g so, what kind of laptop is it? I wouldn’t say 
I’m the most technologically advance person ever, but I should be able 
to connect everything and make it work, but it might be good if you 
could come by an hour or so before 3:30pra. Does that work? 

- Kyle 

Quoting regester@email.unc.edu: 

>> Okay. Also, do you have a means for me to show some film clips from 
>> some of the films? I will corae over one day just to discuss the 
>> format and how long I am expected to read or talk. Thanks for the 
>> invitation. Sincerely, Charlene Regester Quoting "M. Kyle McKay" 
>> <mckay@unc.edu>: 
>> 

>>> Great! I’ll cotffitra Wednesday, Dec. 1st at 3:30pra. I’ll be in much 
>>> but if you have an?" questions about anything let me know-, talk to 
>>> you soon[ 

>>> - Kyle 

>>> Quoting regester@email.unc.edu: 
>>> 

>>>> Dear Kyle: December 1 st would be good fbr me because it is on a 
>>>> Wednesday I believe Good to hear from you and hope your writing is 
>>>> going ~vell Sincerely, Charlene Regester Quoting "M. Kyle McKay" 
>>>> <mckay@unc.edu>: 

>>>>> Hey Charlene, I’ve gone through my emails to find our last 
>>>>> communication but I can’t fred where we left oftl 



>>>>> Were you still interested in doing a reading event here? We’d be 
>>>>> happy to have you, some open dates :[’or us now are NOv. 18th, 30th 
>>>>> and Dec. 1 st. Would any of those days be good for your schedule? 

>>>>> I’m sotO’ that I may have dropped the ball on this and I hate that 
>>>>> I didn’t think to email you sooner Let me know whatever you’d 
>>>>> like to do 

>>>>> - Kyle 

>>>>> Kyle McKay 
>>>>> Marketing Manager 
>>>>> Bull’s Head Bookshop 
>>>>> 919.962.3450 

>>> Kyle McKay 
>>> Marketing Manager 
>>> Bull’s Head Bookshop 
>>> 919.962.3450 

> Kyle McKay 
> Marketing IVlanager 
> Bull’s Head Bookshop 
> 919962.3450 

Kyle McKay 
Marketing Manager 
Bull’s Head Bookshop 

919962.3450 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~JO UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, November 19, 2010 1:42 PM 

Miller, ttaeran <hrmille@ema:il.unc.e&~ 

I~E: Notice of Direct Deposit frown UNC Chapel Hill -contains html!Javascript 

Dear Haeran: Please let me know that you received the check that I wrote to the Department to cover the overpayment that I received for books purchased. Thanks much. 
Sincerely, Charlene Regester 

From: Miller, Haeran 
Sent: Wednesday, November 17, 2010 1:31 PM 

To: Regester, Charlene B 
Subject: RE: Notice of Direct Deposit from UNC Chapel Hill -contains html!Javascript 

Dear Charlene, 

It was my mistake reimbursing you after you purchased the books using dept.’s P-card. Yes, please go ahead and write a check to the Dept.of African and Aflican 

American Studies and ~ w~ deposit it to your account. 

Thank you [or your understanding 

A ccl Tech 
Dept. n:( P~biic 
Tel. 919..96 ~..4854 

Tel 9 [9-’:)(~6- i295 
hrmil ler/b) emaiLunc.edu 

F~m= Reges~r, Charlene 

Sent~ Wednesday, November 17, 20~0 1:27 PN 

Te~ Miller, Haeran 
Su~jeet~ ~: Notice of Direct Deposit from ~NC Chapel Hill -con~ins html/JavascriN 

From: ACH.Payments@unc.edu [ACH.Payments@unc.edu] 
Sent-" Wednesday, November 17, 2010 7:51 AM 
To; Regester, Charlene B 
Subject; Notice of Direct Deposit from UNC Chapel Hill -contains html!3avascript 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, November 29, 2010 4:36 PM 

Jacob,)n, Linda A. <ljacob~@email.unc.edu> 

I~E: meeting on December 8 

Dear Linda: We are converting to a new email system and I have been having a few problems but I am receiving your emails. If I wrote an essay, it would have to be late 
Summer (August) or early Fall. Also, my focus is on African American history so this is what I could best contribute. Sincerely, Charlene Regester 

From-" Jacobson, Linda A. 
Sent; Monday, November 29, 20:~0 2:55 PM 
To: Regester, Charlene B 
Subject; RE: meeting on December 8 

I don’t know why ] keep getting messages that you aren’t getting my e-mails. ] hope to see you for a few minutes next Wednesday, buL H: you can’t make it, just let 

me know if you want to reserve a month, So far, January, gebruary, and September are 

Thanks, 

f_~ n da 

F~m~ Regester, Charlene 8 

Sent~ Monday, November 29, 2010 2:$3 PN 

To~ Jacobson, kinda A. 
Subject= RE: meeting on December 8 
Dear Linda: I did receive the email and will t~ to make the meeting but I show films on Wednesday at 6pro so I may have to leave a li~le early. Thanks for le~ing me know 
about the meeting. Sincerely, Charlene Regester 

From; Jacobson, Linda A. 
Sent-" Monday, November 29, 2010 2:50 PM 
To; Regester, Charlene B 
Subject: meeting on December 8 

Charlene, 

I’m having problems sending you e-mail, so I’m trying again. Here is the content of what I sent to the group: 
Hello aga±n, 

]: hope you all had a gPeat hol±day weekend. ]: have now heaPd back ~:Pom a few of you and would l±ke to set a dateit±me to meet 
fop DecembeP 8 at 5:3~ ±n the H±stoP±cal Soc±ety o~:~:±ce, lae w±±± bPa±nstoPm about potent±a± top±cs fop next yeaP’s H±stoP±cal 

Co±umns. ~e’l~L a±so have a snack ava±:lable s±nce ±t’s so C~LOSe tO d±nnePo..:) 
Please let me know whetheP you w±11 be attend±ng. If not, but you wou±d st±11 l±ke to wP±te a co±umn, let me know youP month 

and top±c. 

Thanks, 

L±nda 

Linda Jacobson 

Keeper, North Carolina Collection Gallery 

The University of North Carolina at Chapel Hill 

Wilson Special Collections Library 

Campus Box 3930 

Chapel Hill, NC 27514-8890 

9:~9-962-0:104 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE 
GROUP (FYDIBOHF23 SPDLT)/CN=RECIPIENTS/CN=CHARLENE B REGESTER 
(REGESTER)> 
Thursday, December 2, 2010 12:01 PM 

Nyang Oro, Julius E <JEN321 @EMAIL.UNC.EDU> 

Research and Study Leave 

Dear Julius and Tim: This is to inform you that I would like to officially take my Research and Study Leave beginning 
Spring 2012 extending through May 2012. Your assistance in processing this request is greatly appreciated. Sincerely, 
Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, December 2, 2010 4:05 PM 

ttall, Peny A <ttALLPA@EMAIL.UNC.EDU> 

Grad Student Classes Proposed 

Graduate School Classes Proposal.doc 

Dear Perry: Attached are the two courses I have proposed for the grad program. Thanks for your assistance. Sincerely, Charlene Regester 



Proposed Graduate School Classes 

Submitted by Charlene Regester 

I. Theoretical Approaches to Reading Race in Cinematic Representations 

This course will introduce students to a variety of theorists such as Fanon, Lacan, Freud, Sartre, 

among others for the purpose of reading race in cinematic representations. The "trope" of 

blackness as transformed on screen in all of its complexity will be explored, examined, and 

interpreted by employing various theoretical approaches. Although the black-white binary will 

provide the basis for reading these racialized representations, the course will attempt to move 

beyond this binary to explore other forms of difference that permeate cinematic representations. 

Additionally, movements in theory such as postructuralism, psychoanalysis, feminism, and 

Marxism will be introduced to expand this discussion of how theory intersects with cinema. 

Readings and screenings will be assigned to assist students in developing master}, of theoretical 

approaches to reading race on screen. 

II. Research Problems and Methods in Black Cinema History 

This course will explore a variety of research methods utilized to reconstruct black cinema 

history specifically and film history generally. Primary and secondary documents will be 

consulted to teach students how to conduct research and to introduce them to a plethora of 

resources that exist and that are useful for reconstructing such history. The course will 

interrogate the limitations and problems associated with conducting this historical research. 

Students will explore archives, collections, papers/letters, primary and secondary documents to 

reconstruct this history. The course intends to investigate how history is told, how it is recorded; 

how it is presented objectively; how to impose meaning on documents retrieved; how to give 

voice to the voiceless; how to capture the sentiment of the time period, etc. Texts that could be 

used include: W’orking in the Archives eds. Alexis Ramsey, Wendy Sharer, Barbara 

L’Eplattenier, and Li sa Mastrangelo (Carbondale: Southern Illinoi s Press, 2010) and Methods of 

HistoricalAnalysis in Electronic Media ed. Donald G. Godfrey (Mahwah, New Jersey: 

Lawrence Erlbaum Associates, Publishers, 2006). 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, December 3, 2010 1:48 PM 

media resources center <mrc@unc.edtr~ 

ILS: Reserve Films 

Dear Katelyn: Thanks much and sorry for requesting a film that I assumed was available. Of course my students recommended the film. Sincerely, Charlene Regester 

From: media resources center [mrc@unc.edu] 
Sent-" Thursday, December 02, 2010 5:04 PM 
To-" Regester, Charlene B 
Subject-" Re: Reserve Films 

Hi Charlene, 
I’ve booked Collateral and Miracle at St. Anna for you for tomorrow but we don’t have Inception yet (in fact I don’t think its even out on DVD yet!). Let tne know if 

there is something else you would like to get instead! 

See you soon, 

Katelyn 

Media Resources Center 
R.B. House Undergraduate Library 
mrc@unc.edu 
962-2559 

On Dec 2, 2010, at 2:56 PM, Regester, Charlene B wrote: 

To Whom It May Concern: Please reserve the following films for my AFAM 276 class. I would like to pick them up on Friday, December 3 and will return on 
Monday Dec. 6. -- ~.) Inception; 2) Collateral; and 3)Miracle at St. Anna. Thanks much for your assistance. Sincerely, Charlene Regester 



Rainer Werner Fassbinder’s least successful film, Whity (I 971), is an kalian-style Western set in the American West of 1878 and tells the story of a 
mulatto butler who kills his abusive white family. This talk will focus on what Whity’s intimate encounters with his oppressors reveal about his 
character. The lecture also relates Whity to the Blaxploitation genre, particularly to Melvin van Peebles’ "ghetto Western" Sweet Sweetback’s Baadasssss 
Song which was filmed the same year. 

This lecture is sponsored by the Department of Germanic Languages and Literatures and the Dean Office in the College of Arts and Sciences. 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Sunday, December 5, 2010 10:55 AM 

ttenderson, Mae G <hendersm@email.unc.edu> 

I~W: Inewassocprofessor] Final Associate Professor meeting and reception 

GenotneBiologyLetterSUNY.pdf 

Dear Mae: Read the letter attached. Recently some universities have been considering eliminating programs at universities because of budget issues. Will discuss when I see you in person. 
Sincerely, Charlene Regester 

From: Truemper, Monika [truemper@email.unc.edu] 
Sent: Friday, December 03, 2010 9:55 PM 
To: New Associate Professors 
Cc: Jack, Jordynn M; Foland, Jonathan 
Subject: RE: [newassocprofessor] Final Associate Professor meeting and recepuon 

[)ear all, 

Attached is the article by Petsko to the President of SUNY Alabany that I have mentioned in today’s meeting. As I German I was really positively impressed that he knows and cites Goethe’s 
Faust (one of my favorites) 

Best, 

Monika 

..... Original Message ..... 
From: Carole B lair [mai lto:cblair 1 (@ emaih unc. edu] 
Sent: Monday, November 29, 2010 8:21 AM 
To: New Associate Professors 
Cc: Jack, Jor@nn M; Foland, Jonathan 
Subject: [newassocprofessor] Final Associate Professor meeting and reception 

Hi evel¥one 

I hope you had a fantastic Thanksgiving-restful, f~m, or whatever you wanted it to be. 

Amazing though it is, we’re near the end of the semester, and our final meeting is this 
week. It will be on Friday at 3:00 in the Incubator Room. 

As we discussed, we’ll go forward with the intellectual autobiographies and then return 
a bit to goals and action plans. I hope that rll have something like an evaluation for you 
to fill out as ~vell. 

Meanwhile, I’d also like to ask for your help in getting a sense for how many of you will 
attend our closing reception--again at tW house--on Deceraber 10. Let’s say it will 
start about 5:00. If you could shoot me a quick eraail to let me know- if you plan to corae, that 
would be great. Even if you haven’t been able to attend very- many meetings, it would be nice 
to see you at the reception. 

I’m looking forward to seeing you on Friday (Dec. 3). Hope you all can raake it! 

Carole 
-- You are currently subscribed to newassocprofessor as: truemper@emaihur~c.edu. To unsubscribe 
click here: httl~://lists.m~c.edu/u?id 28240219.486dea7eldgb850cgb762cbb50a75eb7&n T&I newassocl~rofessor&o 28202338 or send a blank email to leave-28202338- 

28240219.486dea7el d9b850cgb762cbb50a75eb7@listserv.m~c.edu. 

-- You are currently subscribed to newassocprofessor as: regester@email unc.edu. To unsubscribe 
click here: http://lists.unc.edu/u: id=282402156b668de20649ad5f47e6f6bt~)aef6aac&n=T&l=newassocprofessor&o=28~42752, or send a blank email to leave-28242752- 

28240215.6b668de20649ad51:4, e6f6bi~aef6 aac ~listser\~ uric edu. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, December 6, 2010 11:59 AM 

robinbayou@aol.com 

I~W: Inewassocprofessor] Final Associate Professor meeting mid reception 

GenotneBiologyLetterSUNY.pdf 

Dear Vander: I thought this letter was interesting given that reports have been circulating that the?’ might close the Department of Linguistics on our campus. This department is the only 
one or largest one in the southeastern region of the U S Hard to believe. Sincerely, Charlene Regester 

From: Regester, Charlene B 
Sent: Sunday, December 05, 2010 10:55 AM 
To: tIenderson, Mae G 
Subject: FW: [newassocprofessor] Final Associate Professor meeting and reception 

Dear Mae: Read the letter attached. Recently some universities have been considering eliminating programs at universities because of budget issues Will discuss when I see you in person. 
Sincerely, Charlene Regester 

From: Truemper, Monika [truemper@email uric edu] 
Sent: Friday, December 03, 2010 9:55 PM 
To: New Associate Professors 
Cc: Jack, Jordynn M; Foland, Jonathan 
Subject: RE: [newassocprofessor] Final Associate Professor meeting and reception 

Dear all, 

Attached is the article by Petsko to the President of SUNY Alabany that I have mentioned in today’s meeting. As I German I was really positively impressed that he knows and cites Goethe’s 
Faust (one of my favorites). 

Best, 

Monika 

..... Original Message ..... 

From: Carole Blair [mailto:cblairl (d~,,eraail.~mc.edu] 
Sent: Monday, November 29, 2010 8:21 AM 
To: New Associate Professors 
Cc: Jack, Jordynn M; Foland, Jonathan 
Subject: [newassocprofossor] Final Associate Professor meeting and reception 

Hi everyone, 

hope you had a fantastic Thanksgiving--restful, fan, or whatever you wanted it to be. 

Amazing though it is, we’re near the end of the seraester, and our final meeting is this 
week. It will be on Friday at 3:00 in the Incubator Room. 

As we discussed, we’ll go forward with the intellectual autobiographies and then return 
a bit to goals and action plans. I hope that I’ll have something like an evaluation for you 
to fill out as well. 

Meanwhile, I’d also like to ask for your help in getting a sense for how many of you will 
attend our closing reception--again at my house--on December 10. Let’s say it will 
start about 5:00. If you could shoot me a quick email to let rae kno~v if you plan to come, that 
would be great. Even if you haven’t been able to attend ve~ raany raeetings, it would be nice 
to see you at the reception. 

I’m looking for;vard to seeing you on Friday (Dec. 3) Hope you all can make it! 

Carole 
-- You are currently subscribed to newassocprofossor as: truemper@email.u~c edu To unsubscribe 
click here: http://lists.uncedu~’u?id 28240219 486dea7eld96850c96762cbb50a75eb7&n T&I newassocprol?ssor&o 28202338. or send a blank email to leave-28202338- 

28240219.486dea7el d9b850c96762cbb50a75eb7@listser~, uric edu. 

-- You are currently subscribed to newassocprofessor as: regester@email.unc.edu To unsubscribe 
clickhere: http://~ists.unc.edu/u?id=2824~2~5.6b668de2~649ad5f47e6f6bf9aef6aac&n=T&~=newass~cpr~fess~r&~=28242752 or send a blank email to leave-28242752- 

28~40~ 15 66668de2.;649ad5f47e6f6b~Paef6aac@listserv.unc.edu. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, December 6, 2010 12:26 PM 

Libra~ Media Resource Center ~-mrc@unc.edu> 

Reserve films for AFAM 276 

To Whom It May Concern: For my class on Tuesday, tomorrow, December 7, I would like to reserve the following videos!dvd’s for my AFAM 276 class -- Cadillac Records and 

Taking of Pelham 123. Your assistance is greatly appreciated. Sincerely, Charlene Regester 



F~om: 

Sent: 

Subject: 

Reges~er, Charlene B -~gO=LVNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Monday, December 6~ 2010 3:46 PM 

Library Media Resource Center ~mr@unc.edu> 

Resel~e Films for AFAM 276 

To Whom It May Concern: Please reserve the following films for my AFAM 276 for tomorrow, Tuesday, December 7, 2010 for my 3:30 class. The films are: Cadillac Records 

and Taking Pelham :t23. I will pick up the films around 2:30 on Tuesday. Your assistance is greatly appreciated. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Tuesday, December 7, 2010 9:19 AM 

McMillan, Tim <tjml@emaiLunc.edtr’~ 

If’W: Copy Reading for On-line class 

From: Regester, Charlene B 
Sent: Tuesday, December 07, 20:10 9:18 AM 

To: Gore, Travis 
Subject: Copy Reading for On-line class 

Dear Travis: We are missing a reading for our online class. Thus, I need for you make an electronic copy of the Chapter 5 reading in Wright’s African Americans in the Early 
Republic, :t789-:t831. The Chapter is titled: New Directions, pp :t62-203. As soon as you do this and send it to me, I will put it on e-reserves. Thanks much. Sincerely, Charlene 

Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, December 7, 2010 11:43 AM 

Library Reserves Reading <reserve reading@unc.edtr~ 

I~W: Missing Wright Essay for Lesson 12:AFAM101.990.FALL2010 

Chapter5WrightReading.pdf 

Please make the essay attached available on-line for students enrolled in both Fall 2010 and Spring 2011 AFAM 101 CCO (the online class). Your assistance is greatly 
appreciated. Sincerely, Charlene Regester 

From-" Regester, Charlene B 
Sent: Tuesday, December 07, 2010 11:41 AM 
To; jessa@unc.edu 
S,,bject: FW: Missing Wright Essay for Lesson 12:AFAM101.990.FALL2010 

Dear Jessa: The essay attached was missing from lesson 12 of Afam 101. The essay has been sent to the students enrolled electronically. Also, I will contact e-reserves to 
make sure that they have a copy of the essay as well and will notify you when I do so. Thanks for your assistance. Sincerely, Charlene Regester 

From: CHARLENE Bessie Regester [regester@email.unc.edu] 
Sent-" Tuesday, December 07, 2010 11:38 AM 
Subject; Missing Wright Essay for Lesson 12:AFAM101.990.FALL2010 

Dear Students: Attached is the Wright tnissing from unit 12. The essay is entitled, "New Directions." I apologize that it was not made available on line. Sincerely, 
Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, December 7, 2010 12:29 PM 

media resources center <mrc@unc.edtr~ 

ILE: Reserve Screening Room for AFAM 276 Spring 2011 

Dear Katelyn: Yes, you are correct as I would need the room from 6 to 8pro on Wednesdays. Thanks for your assistance. Sincerely, Charlene Regester 

From; media resources center [mrc@unc.edu] 
Sent-" Tuesday, December 07, 2020 22:29 PM 
To-" Regester, Charlene B 
Subject; Re: Reserve Screening Room for AFAM 276 Spring 2022 

Hi Charlene, 
I just wm~t to confirm that you want room 207 on all of these nights from 6- 8pm. I think this is usually when you have the room but I wanted to confirm before I book 

thetn all with perhaps one itnportant detail being wrong. 

Thanks, 
Katelyn 

Media Resources Center 
R.B. House Undergraduate Library 

mrc@unc.edu 
962-2559 

On Dec 7, 2010, at 12:00 PM, Regester, Charlene B wrote: 

To Whom It May Concern: I would like to reserve a screening room (Room 207) in the undergrad library to show films on Wednesday nights for my AFAM 276 
class. The dates that I am requesting are as follows: 

Jan. 19, 2021 
Jan. 26, 2021 
Feb. 2, 2021 
Feb. 9, 2011 
Feb. 26, 2011 
Feb. 23, 2021 
Mar. 2, 2021 
Mar. 16, 2021 
Mar. 23, 2021 
Mar. 30, 2021 
Apr. 6, 2011 
Apr. 13, 2011 
Apr. 20, 2011 
Apr. 27, 2011 
Your assistance in this matter is greatly appreciated. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, December 8, 2010 2:34 PM 

Miller, Haeran <hrmille@email.unc.edu> 

Question Regarding Travel for Spring 2011 

Dear Haeran: I have a conference coming up in the Spring of 2011. I have already made my hotel reservations. I will have to pay the registration fee by January 15th, 
therefore, should I go ahead and pay the conference registration fee and then be reiumbursed later. Just let me know and if I don’t see before the Holiday, have a good 
holiday. Sincerely, Charlene Regester 

P~om: Miller, Haeran 
Sent: Wednesday, November 24, 2010 3:11 PM 
To: Regester, Charlene B 
Subject: 

Dear Charlene, 

I made deposit with the check you paid to resolve the reimbursement processed by mistake. 

By the way, I attached your October 2010 report for your review. Please let me know in case you have any questions or concerns. 

Again, thank you for your understanding. 

Haeran ?vliller 

Acct Tech 
Dept. of Public Policy 
Tel. 919-962-4854 
Fax 919-%2-5824 
Dept of African & Afro 2,rnerican Studies 
Tel. 919-966-1295 
hr rail l~r (~e mail uric. edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, December 9, 2010 9:38 AM 

Dye, N. Jane <njdye@ou.edu> 

ILS: Will need to cancel Presentation 

Dear Jane: Thanks again for working with me. Sincerely, Charlene Regester 

From: Dye, N. Jane [njdye@ou.edu] 
Sent: Wednesday, December 08, 2010 5:07 PM 
To: Regester, Charlene B 
Subject: RE: Will need to cancel Presentation 

We have received your cancellation no[:ice. Your paper has been withdrawn from the conference. 

,Jane 

F~m: Regester, Charlene B [maiito:regester@email.unc.edu] 
Sent= Wednesday, December 08, 20~0 3:08 PN 
Tot Dye, N. Jane 
Subject= ~: Will need to cancel Presentation 

From: Regester, Charlene B 
Sent: Tuesday, December 07, 20:1.0 2::t5 PM 
To: office@cmstudies.org 
Subject: Will need to cancel Presentation 

Dear Conference Organizers: This is to inform you that I (Charlene Regester) will have to cancel my participation in this year’s SCIVlS. 1 have another conflict as I am giving a 
keynote address at another university during the same time. I apologize that I have to cancel but I did not know this at the time I submitted to SCMS and since I am just 
receiving the schedule I assumed that I might be able to attend both but this is not the case. I really regret that I cannot attend since it has been two years since I attended this 
conference and since I have a really good paper. Thanks for working with me on this matter and I look forward to hearing from you. Please note that this is in no way a lack of 
support for the organization as this is the first time in my history that I have canceled a presentation due to circumstances beyond my control. Finally, please let me know that 
this email has been received. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, December 13, 2010 12:25 PM 

Regester, Chaxlene B <regester@~,email.unc.edu> 

1~:;: "The Color Purple" Film Annive~smy on SOT 

Dear Lindsey: Plese let me klmw if you want me to arrive on December 15th tbr the discussion on Color Purple. If not let me know of the re-schedule date. Sincerely, Charlene Regester 

From: Regester, Charlene B 
Sent: Monday, December 06, 2010 12:08 PM 
To: Lindsay THOMAS 
Subject: RE: "The Color Purple" Film Anniversary on SOT 

Dear Lindsey: I probably would be better prepared to discuss the impact of the film and the controversy that it created. Glad to know that others ~vill be speaking on the film As tbr the 
performances of the a ctresses, since this novel/film came out al’tel- the time period on which my book is focused, I probably would not have as much to say about this December 15the works 
for me but this is the earliest that I could do this. However, if you have a later date this might work as well because I ~vould still like to re-read the novel and re-screen the film Thanks much 
for thinking of me. Sincerely, Charlene Regester 

Frum: Lindsay TItOMAS [Ithumas,~mail wuncfin.unc.edu] 
Sent: Friday. December 03. 2010 2:37 PM 
Tu: Regester, Charlene B 
Sut~iect: RE: "~Ilne Colur Purple" Film Anniversary on SOT 

Charlen e, 

Yes, it will be a panel of guests, although I’m nut sure whu is cunfirmed at this time. But, as suon as I know, I will share the infunnation. I’ve requested the attendance of a UNC-Wilmington 
pruf whuse father uwns the fannhuuse where the film was shut, a cumparitive lit PhD student at UNC-Chapel ttill and a Livingstune Cullege pruf whu appeared in the film. I knuw that you 
have most recently focused un black actresses su wuuld yuu like tu be our main vuice tu talk about the female perfurmances/purtrayals uf black women in the film? Or, you can let me know 
what yuu’re must excited and willing tu talk about with regard to the muvie. Alsu, let me knuw if that time and date wurk fur your schoul exam schedule. ~Ilnanks, Lindsay 

Lindsay Foster Thumas 
Interim Managing Editur 
"The State uf Things" 
WUNC-FM, Nurth Carolina Public Radin 
324 Blackwell St., State 600 
Durham, NC 27701 
(919) 445 -9167 u]Tice 
Listen unline @ w~v.stateofthings.org 

>>> "Regester, Charlene B" <regester@email.unc.edu> 12/3/2010 2:08 PM >>> 
[)ear Lindsay: Thanks fur the invitatiun. Will you have uther guests commenting on the filmTnovel ur will I be the only person’? The reasun I am asking is because I need a little mure prep 
time since it has been a long time since I read the novel and viewed the fihn. I would need to re-read the novel and re-screen the filra to refresh my meraory. You can let me know what you 
thirtk. Also, this occurs during my exam period. Hope to hear from you soon. Sincerely, Charlene Regester 

From: Lindsay THOMAS [lthomas@maihwuncfm.unc.edu] 
Sent: Friday-, December 03, 2010 11:49 AM 
To: Regester, Charlene B 
Subject: "The Color Purple" Film Anniversary on SOT 

Hi Charlene, 

It’s Lindsay Thomas, producer of "The State of Trfings" on \VL~-C. On Wednesday, December 15th at 12 p.m. EST, we are platming a show- to acknowledge the 25th anniversary of the filra 
"The Color Purple," shot in North Carolina. Dtuing that conversation, we would like to discuss a little history of the movie’s production, it’s connection or disconnection to Alice Walker’s 
written narrative, and some of the theraes and portrayals of African-American life that were presented in the film. 

Because you are a fihn scholar and were such a great guest on the show previously, I wonder if you have thoughts or obselwations about the movie that you would like to share on the air. If 
so, we would love for you to be a part of that discussion if you are interested and available to be a guest. Please contact me at (919) 445-9167 or simply reply to this e-mail at yotu earliest 
convenience and I will be happy to provide you with raore details at that time. Thatfi( you so much for your time. I look folward to hearing from you shortly. 

Warm Regards, 

Lindsay Foster Thomas 
Interim Managing Editor 
"The State of Things" 
~¢~rNC-FIVI. North Carolina Public Radio 

324 Black,veil St., Suite 600 
Durham, NC 27701 
(919) 445 -9167 office 

Listen online @ www. stateofthings.org 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, December 13, 2010 12:32 PM 

Lindsay TttOMAS <lfl~oma@mail.wuncfin.unc.edu> 

1~:;: "The Color Purple" Film Annive~smy on SOT 

Dear Lindsay: Please let me know if you still want me to discuss the Color Purple on December 15th. If you have re-scheduled, please provide the rescheduled date 1 look for~vard to hearing 
from you. Sincerely, Charlene Regester 

From: Lindsay THOMAS [lthomas@mail.wuncfm uric edu] 
Sent: Friday, December 03, 2010 2:37 PM 
To: Regester, Charlene B 
Subject: RE: "The Color Purple" Film Anniversary on SOT 

Charlene, 

Yes, it will be a panel of guests, although I’m not sure who is confirmed at this time. But, as soon as I know, I will share the infolrnation I’ve requested the attendance of a UNC-Wilmington 
prof whose father owns the falTnhouse ~vhere the film was shot, a comparitive lit PhD student at UNC-Chapel Hill and a Livingstone College prof who appeared in the fihn. I know that you 
have most recently focused on black actresses so would you like to be our main voice to talk about the female performances/portrayals of black ~vomen in the film? Or, you can let me know 
what you’re most excited and willing to talk about with regard to the movie Also, let me know if that time and date wofl~ for your school exam schedule. Thanks, Lindsay 

Lindsay Foster Thomas 

Interim Managing Editor 

"The State of Things" 

WUNC-FM. North Carolina Public Radio 

324 Blackwel[ St, Suite 600 

Durham, NC 27701 

(919) 445 -9167 office 

Listen online @ www stateoRhings.org 

>>> "Regester, Charlene B" <regester@email.unc.edu> 12/3/2010 2:08 PM >>> 
Dear Lindsay: Thanks for the invitation. Will you have other guests commenting on the film/novel or will I be the only person? The reason I am asking is because I need a little more prep 
time since it has been a long ume since I read the novel and viewed the fihn. ! would need to re-read the novel and re-screen the :film to refresh my memory. You can let me know what you 
think. Also, this occurs during my exam period Hope to hear from you soon. Sincerely, Charlene Regester 

From: Lindsay THOMAS [Ithomas,~mail wuncfin.unc.edu] 
Sent: Friday, December 03, 2010 11:49 ~M 
To: Regester, Charlene B 
Sut~iect: "The Color Purple" Film Anniversary on SOT 

tIi Charlene, 

It’s Lindsay Thomas, producer of "The State of Things" on WUNC. On Wednesday, I)ecember 15th at 12 p.m. EST, we are planning a show to acknowledge the 25th anniversary of’the :film 
"The Color Pmple," shot in Nolth Carolina. During that conversation, we would like to discuss a little histoly of the movie’s production, it’s connection or disconnection to Alice Walker’s 
written narrative, and sorae of the themes and portrayals of African-American life that were presented in the fihn. 

Because you are a film scholar and were such a great guest on the show previously, I wonder if you have thoughts or observations about the movie that you would like to share on the air. If 
so, we would love for you to be a part of that discussion if you are interested and available to be a guest. Please contact me at (919) 445-9167 or simply reply to this e-raail at your earliest 
convenience and I will be happy to provide you with more details at that time. Thartk you so much for your time. I look forw-ard to hearing from you shortly. 

Warm Regards, 

Lindsay Foster Thomas 
Interim Managing Editor 
"The State of Things" 
\VrffN-C-FM, Nolth Carolina Public Radio 
324 Blackwell St., Suite 600 
Durham, NC 27701 
(919) 445 -9167 office 

Listen online @ www.stateofthings.urg 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, December 20, 2010 10:32 AM 

Behnken, Jane Kathleen ~jbehnken@indiana.edtr> 

ILE: Choice reviews Januaxy 2011 

Dear Jane: Thanks much for the review. I had not seen this. Have a good holiday and again, thanks for all of your assistance and support throughout this process. Sincerely, 
Charlene Regester 

From: Behnken, Jane Kathleen [jbehnken@indiana.edu] 
Sent: Monday, December 20, 2010 9:45 AM 
To: Regester, Charlene B 
Subject: FW: Choice reviews January 2011 

Dear Charlene, 

liust saw the CHOICE review of your book below. Congratulations!! 

.Jane 

Fro~: ]U Press: Editorial [mailto:[UP-E-L@L~STSERV.[ND~NA.EDU] On Behalf Of Halter, Theresa L 
Sent: Friday, December 17, 2010 5:01 PM 
Te: IUP- E- L@LISTSERV.IN DIANA. EDU 
S,,bject: FW: Choice reviews January 2011 
FYI 

Fro~: thalter@indiana.edu [mailto:thalter@indiana.edu] 
Sent: Friday, December 17, 2010 4:38 PM 

To: Halter, Theresa L 
Subject: Choice reviews January 2011 

’][’his infom~ation is from Choice Reviews Online, an ALA/ACRL publication, available by subscription at http]/’www:cro2:or;g/. 

48-2572 PN 1995 2009- 51159 CIP 

Regester, Charlene. African/unerican actresses: the struggle for visibility, 1900-1960. Indiana 2010.405p bibl index afp; ISBN 978025335475z[, $75.00; 

ISBN 9780253221926 pbk, $27.95. Reviewed in 201 l jan CHOICE. 

Gorgeous both visually and textaa]ly, this book brings to light as "the tire indicates, "the "struggle tbr visibility" [hced by African American actres~s during what is 

ustm~ly ca~led Hollywood’s "Golden Age." Regester (Afiican and Afto-American studies, Univ. of North Carolina, Chapel Hill) organizes the book more or less 

chronologically, and begins with the caxeer of Madame Sul-Te-Wan, who was a pioneering African American actress of the silents and conti~med working well into 

the sound era. The author follows this ruth discussions of Nina Mac McKinney, Louise Beavers, Fredi Washington, Hattie McDaniel, Lena Home, Hazel Scott, Ethel 

Waters, and Dorothy Dandridge--all of whom were undemtilized to a &gree that seems a]tnost criminal. Historically sound and superbly writte~ this volume highlights 

the numerous obs~cles these talented women faced working in films during an overwhelmingly racist era. Pursuing their craft with elegance, s~de, and determination, 

all these women fought a constant battle agains~ racial stereoD’ping, demeaning roles as servants and maids, and the racism that infected the count~ as a whole. An 

exempla~ study of race in US cinema, this is easily the best book on the subject to date. Summing Up: Essential. All readers. -- G. A. Foster, Universi& of 

Nebraska--Lincoln 

48-2841 DT507 2009-25620 CIP 

Clark, Gracia. African market women: seven life stories from Ghana. Iudiana, 2010.265p bin index at~; ISBN 978025335417,4 $65.00; ISBN 

9780253221544 pbk, $24.95. Reviewed in 201 l jan CttOICE. 

Clark (Indiana Univ.), an experienced fieldworker and expert on Ghanaian market women who has done resemch in Kmnasi since 1978, offers intriguing insights into 
the lives of seven Akan women traders. This life history project, begun in 1994, is a tribute to long-term research where informants and researcher are familiay with 

and trust each other. Clark’s previous work has emphasized women’s economic activities and the family relations supporting them. The narratives here reflect those 

issues and add religion and change as important themes. Throughout, the respondents feel free to offer morn] advice to the anthropologisL Directly quoted life histories, 

ranging tiom 14 to 29 pages, constitute the majoriU of the book. Brief prethtoD, statements about the respondents precede each chapter. All narratives were recorded 

and intbrmants’ editori~J suggestions were sought. While the women ~e approximately "the same age and share nafionali~, etlmicity, and occupation, "the individua] 
perspectives that emerge speaJ~ to the heterogeneity of their experiences. The introduction and conclusion contain essential background intbrmation and analysis. There 

is spare use of explanato~ footnotes; helpful maps and photos are included. Summing Up: Recommended. Upper-division undergraduates and above. -- R. 

Ellovich, North Carolina State University 

Weiss, Thomas G. Global governance and the UN: an mWmished journey, by Thotnas G. Weiss and Ramesh Thakur. Indiana 2010.420p index afp; ISBN 9780253354303 
$75.00; ISBN ~._7_..8_ .0_~_}_3__2_._2_.1_ .6__7_._4- pbk $29.95. Reviewed in 201 l jan CHOICE. 

Global goveruance is the latest catchphrase in di~ourses about intemational relations. It signifies "goveruance without govemmenl," or how "the intemational communi~ 
creates rules and maintains order without formal government structure~ yet few serious studies of the phenomenon exist. Weiss (Graduate Center, CI_INY) and 
Thakur (Univ. of Montreal, Canada) begin with a clear articulation of the concept as a prelude to how governance issues have played out in the [IN. The book is both 
a history of global goveruance in the context of the [IN as well as a report card of what gaps remain. A notable feature is the amazing breadth of the work; over 75 
percent of the book is devoted to nine sets of issues across three different areas: interuational security (e.g., use of force, arms control, and terrorism), &velopment 
(e.g., sustainable development, trade, and climate change) and human rights (e.g., rights, responsibility to protect, and health) respectively. Weiss and ThaI:ur have 
managed to perfom~ the difficult trick of producing a work that can function as textbook, scholaxly reference, policy guide, and populm reading. Sunnning Up: 



Recommended. General readers, upper-division undergraduate students, graduate students, and research IZacnlU. -- P. F. Diehl, University ofll#nois at Urbana- 

C l~amp ai gn 

48-2680 QL719 2010-4622 CIP 

Whitaker, John O., Jr. Mammals of Indiana: a field guide. Indiana, 2010. 327p bibl index at~ ISBN 0253222133 pbk, $19.95; ISBN 9780253222138 pbk, 

$19.95. Reviewed in 201 l jan CHOICE. 

Filb.~- nine native mammal species currently live in Indiana, and eight species have been extirpated there. Whitaker (Indiana State Univ.) has produced a handsome, 

handy- field gnide for these midwestern mammals. This pocket guide has descriptions of all these species, including color animal and skull photos and distribution maps 

for each. Photos of habitats, trails, cuttings, bnrrows, nests, roosts, lodges, dmns, mounds, pellets, and food items angment some descriptions, though illustrations of 
tracks (other than raccoon tracks) are noticeably absent. The gnide’s sections cover landscape and habitats, mammal ecology, scientific nmnes, mammal identification, 

instruc’dons on using the keys, identification keys, and species accounts (by fa~nily). The keys include helpful drawings and photos to illustrate identifying l}atures, 

though some figures could have been described in more detail in their legends. Each species account covers taxonomy, distinguishing features and measnrements, skull, 

dental fonnula, habitat, tbod, reproduction, range, habits, and comments. The guide concludes with a metric measurements conversion table, comprehensive 20-page 
glossary, e:~ensive citation list, and relatively brief index. The book’s s~tated purpose is to help people identi~ Indianan mammals, and the combination of re:< photos, 

and maps therein should allow any reader interested in midwestem mammals to do so. Sununing Up: Highly recommended. Academic and general audiences, all 

levels; Inaamnalogy professionals. - - E. J. Sargis, J~’ale UniversiO, 

48-2513 PQ3989 2009-37116 CIP 

Gadjigo, Samba. Ousmane Sembi~ne: the making of a militant artist, tr. by Monstapha Diop. Indiana, 2010. 188p index afp; ISBN 9780253354136, $50.00; 

ISBN 9780253221513 pbk, $19.95. Reviewed in 201 l jan CHOICE. 

This is the first biography of one of the most imtx~rtant African writers and filmmakers, a man who remains, as Gadjigo (Mount Holyoke College) puts i~ "an unknown 

celebrity’." The author intends to rectify" this situation by retracing Semb~ne’s trajectory frown 1923 to 1956, the formative years in which Se~nb~ne (1923-2007) 

becanie a militant artist. By Gadjigo’s own account, this is a caaceful "reconstruction" of the artist’s life: because of the scarcity of written inibnnation about Semb~ne, 

the author has relied on first-hand oral tes~timonies. He provides numerous insights into Se~nbrne’s personal development by recalling little-known episodes of his life-- 

episodes that reveal Sembene’s ~najor concerns as he expressed them in his work. In placing Se~nb~ne’s experiences in their larger context, Gadjigo also re-creates a 

time period: for example, the reader gets a glimpse of what life was like for African dockworkers in post-~,V II Marseille. This book is lively and the many quotes 

and personal testimonies make for an enjoyable read. Surnming Up: Recommended. Upper-division undergraduates through faculty’. -- S. Vanbaelen, Butler 

Universit), 

Stetkevych, Suzanne Pinckney. The mantle odes: Arabic prose poems to the Prophet Muhammad. Indiana:, 2010.306p bibl index at~; ISBN 9780253354877, 

$75.00; ISBN 9780253222060 pbk, $29.95. Reviewed in 201 l jan CHOICE. 

Also author of Ihe Poetics of Islamic Legitimacy (2002) and Ihe Mute immortals Speak (1993), Stetkevych (Indiana Univ.) provides an original translation and 

careful analysis of three landmark poems in Arabic Islamic literature: Ka’b ibn Zuhayr’s "Sn’ad Has Departed" (presented to the prophet in his life), AI-Busiffs "Mantle 

Ode" (13th centu~30, and Ahmad Shawqi’s "The Way of the Mantle" (early 20th century). The author argues that these are essentially praise poems ruth similar 
structural elements. They are addressed to the prophet in exchange for a gift, and the nature of this gift varies according to the poem’s cultural and historical 

cimumsta~ces. Each of the book’s three chapters presents a comprehensive and compelling line-~’-line analysis of its subject poem. The book also includes an 

appendix of Arabic texts. Summing Up: Recommended. Graduate students, researcher~facult.5~. -- S. Gomaa, Sah,e Regina Universily 

American Library Association. Contact permissions@ala-choice.org tbr pennission "to reprodnce or redistribute. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, Jmmary 3, 2011 1:41 PM 
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Attention: Clmck 

AFAM276 Springl 11Tuesyllabus.doc; Afa~276 Spring 11Tues sched.doc 

A~ached is the syllabus for AI:AM 276. Sincerely, Charlene Regester 



AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: TH 11:00-12:00 

Spring 2011 Meeting Time: 3:30-6:20 
Meeting Place: 105 Gardner 

TUESDAY 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made significant contributions to 

filmmaking. They have participated as writers, directors, producers, actors, etc. and have played a key role in the 
development of this industry. Although African Americans have contributed to the growth and development of the cinema 
industry, rarely have their efforts been recognized or their contributions to the filmmaking industry been noted. Film 
histories often exclude the African American in their reporting of cinema history or provide minimal coverage of the 
African American and his involvement in this industry. Thus, AFAM 76 is a critical, historical, and theoretical examination 
of African Americans in cinema from the 1900s to the present. This examination will seek to analyze their role on screen; 
will explore how stereotypical representations of the African American developed; and will investigate the efforts of a 
number of African American actors and actresses who attempted to subvert these representations. 

This examination is essential to understanding the black experience in the United States. It is well known that the 
media is an integral part of American society and has often been credited with molding and shaping existing attitudes 
regarding its ethnic and cultural diversity. Therefore, examining the role of the African American and their representations 
in cinema will serve to provide a better understanding of the black experience in American society and will serve to 
provide a better understanding of the role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the motion 
picture industry and to reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 
1910 to 1920 is examined to determine why these films developed and why audiences craved these screen images. The 
more sophisticated all-black cast films produced from 1920 to 1930 are examined to determine why these films increased 
in popularity and why black film stars began to emerge. African American screen images in cinema from 1930 to 1940 are 
examined to reveal how the African American image began to change from that of a subservient to a more assertive and 
humane individual. Representations from 1940 to 1950 are examined to determine how and why black entertainers, 
particularly musicians, began to dominate the screen image. Films produced from 1950 to 1960 are examined to 
investigate how the integrationist era began to influence the screen image of African Americans. Black screen images 
from 1960 to 1970 are examined to determine how the resurgence of black pride influenced this representation and how 
this resurgence of black pride led to the development of black exploitation films. Black exploitation films are examined to 
determine why they began to decline in popularity and why black audiences began to demand more quality black films. 
African American representations from 1980 to 1990 are examined to reveal how black comedians began to dominate the 
black screen image and to determine the impact new black filmmakers have on contemporary representations. The 
preponderance of black filmmakers in the decade of the 1990s is examined to determine how they influenced and shaped 
filmmaking in this period. The decade from 2000 to 2010 is explored to assess blacks have fared with the Academy 
Awards and to determine other blackness continues to be reconfigured in cinematic representations. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest 
speakers. Two examinations (a midterm and final exam) will be given during the semester. Students are required to 
submit two papers (7-9 pages in length) examining the portrayal of the African American in cinema. These papers must 
be completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of Style, 
Turabian, etc). 

TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. New 

York: Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representing Blackness: Issues in Film and Video New Brunswick, N J: Rutgers UP, 1997. 
Regester, Charlene. African American Actresses: The Struggle for Visibility. Bloomington: Indiana UP, 2010. 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster 

(1988). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Jersey: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Cripps, Thomas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press 

(1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 
ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (7-9 pages) due on February 22, 2011 (PAPER I) and April 5, 2011 (PAPER 

GRADING 
Midterm 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two examinations (midterm and final) 
that must be taken on the dates specified. 
ATTENDANCE: Class attendance is mandatory. 
CLASS PARTICIPATION: Class participation is encouraged and will influence 
your final course grade. 



TUESDAY WEEKLY SCHEDULE 

January 11 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethnic Notions 

January 18 
Emergence of All-Black Cast 

Films 
Rise of Black Film Stars 
1910- 1920 
Hallelujah 

January 25 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
Emperor Jones 

February 1 
Black Independent Filmmaker 

Oscar Micheaux 
Black Westerns 
Race MovieslWithin Our Gates 

February 8 
Servants and Maids Dominate 

the Screen image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of Life 

February 15 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke EIlington 
Cab Calloway 
1940 - 1950 
Intruder in the Dust 

February 22 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
No Way Out 
PAPER I DUE February 22 

March 1 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
In the Heat of the Night/ 
Shaft 

MIDTERM EXAM 

SPRING BREAK 

March 15 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
Cooley High 

March 22 
Impact of Black Exploitation Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grief 
1965 - 1970 
A Soldier’s Story 

March 29 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
Devil in a Blue Dress 

April 5 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1980 - 1985 

Spike Lee as Producer, Director, 
& Actor 

John Singleton 
1985 - 1990 
Boyz N the Hood 

PAPER II DUE April 5 

Apil 12 
Introduction to the 1990s 
Contemporary African American 

Filmmakers 
Get on the Bus/He Got 
Game/Bamboozled/Do the 
Right Thing/Twenty-Fifth Hour/ 
Human Stain 

April 19 
Contemporary Representations 
of Race 
African American Cinema in the 
1990s 
Monster’s Ball/Inside Man/ 
RaylHustle and FlowlDream 
GirlslLast King of 
ScotlandlDeja Vu 
Taking of Pelham 123 

April 26 
Intro to Decade of 2000 and 

Decade of 2010 
Blacks and the Academy Awards 
Black Superheroes 
Crash/A m erican 
Gangster/Shadowboxer/ 
American Gangster/Taking of 
Pelham 123/Miracle at St. 
Anna/Blind Side/Precious 
Book of Eli 

Course Evaluation 
Review for Final 

FINAL EXAMINATION: May 5, 2011 Thurs. 4pro 
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SPRING 2011 
AFAM 051 - Freshman Seminar MEETING PLACE: Graham 
MEETING TIME: 9:30-10:45 T & TH Memorial 213 

Dr. Charlene Regester 
Office: 204 Battle Hall 

Office Hours: 11:00-12:00 TH 
TITLE: MASQUERADES OF BLACKNESS-REPRESENTING RACE IN CINEMA 
COURSE DESCRIPTION: 

This course is designed to investigate how race has been represented in cinema 
historically, with a particular focus on or interest in representations of race when blackness is 
masqueraded. Its intent is to launch an investigative inquiry into masquerades of blackness 
across various time periods, how we as spectators are manipulated by these cinematic 
constructions of race, and how race is marked or coded. The course similarly seeks to engage 
discussion, promote debate, stimulate discourse, and facilitate critical readings of race in screen 
representations. To accomplish this task, an historical overview" of the masquerades of blackness 
in cinematic representations in some four historical periods will be explored: 

I. Pre & Post WWII Period (1930-1950) 
II. Civil Rights Era (1950-1960) 
III. Pre & Post Black Exploitation Period (1960-1970) 
IV. Post-Racial Era of Black Cinema (1980-2010) 

Films produced in these four periods will provide the foundation for interrogating representations 
of blackness to determine not only how cinema influences the socio-political dynamics of race 
but to investigate more importantly how racial constructions have evolved over time. Moreover, 
it intends to deconstruct how racial masquerades continue to evolve and to proliferate in 
contemporary cinema and discourse. These obj ectives will be accomplished through weekly 
discussions, screenings, and reading assigned materials. 

Students will be required to view designated films, participate in weekly discussions, and 
conduct research to gather related literature (early newspaper articles and journal essays) that 
focus in particular, on the films introduced in class and in general, on racial masquerade. They 
will be required to produce three short papers during the course of the semester. 

TEXTBOOKS: 
Primary Sources: 
Courtney, Susan. Hollywood l~bntasies of lVliscegenation: Spectacular Narratives of Gender and 
Race, 1903-1967 (Princeton: Princeton University Press, 2005). 
Mosley, Walter. Devil in a Blue Dress (New York: Pocket Books, 1990). 
Roth, Philip. The Human Stain (New York: Vintage Books, 2000). 

Secondary Sources: 
Guerrero, Edward. t~aming Blackness (Philadelphia: Temple University Press). 
Fischer, Lucy. Imitation of Life (New Brunswick: Rutgers University Press, 19911). 
Young, Lola. Fear of the Dark: Race, Gender and Sexuality in the Cinema (New York: 
Routledge, 1996). 

ASSIGNMENTS: 
Students will be required to submit one-page weekly critiques of all films screened in class. 
Additionally, students will have to submit three five page typed papers reflecting their 
understanding of materials introduced in class and reflecting their ability to critique cinematic 
representations of race. 



WEEKLY SCHEDULE 

Week I Jan. 11 - 13: Introduction to Representations of Blackness 
Read: Chapter 1, Hollywood Fantasies of Miscegenation, 19-34 
Read: New People: Miscegenation and Mulattoes in the United States by Joel 

Williamson, 100-109. 
Read: Chapter I, Framing Blackness (Supplemental) 

View: Ethnic Notions 

Week II Jan. 18 - 20: Blacks Masquerading as White 
Read: "Imitation of Life: the Black Woman’s Double Determination as Troubling ’Other’" 
by Sandy Flitterman-Lewis, Imitation of Life, ed. Lucy Fischer (New Jersey: Rutgers 
University Press) 
Read: Chapter 1, Hollywood Fantasies of Miscegenation, 143-163 
View: Imitation of Life (1934) 

Week III Jan. 25 - 27: Blacks Masquerading as White 
Read: "Reading the Intersection of Race and Gender in Narratives of Passing" by Valefie 

Smith, Diacritics (Summer-Fall 1994): 43-57. 
Read: Chapter 2, Hollywood Fantasies oJMiscegenation, 163-190 
Read: "Miss Em’s Voyeuristic Gaze of Pinky-White Desire for Blackness" by Regester, 
Popular Culture Review 

Read: "White Racism/Black Signs: Censorship and Images of Race Relations" by Cindy 
Patton, Joutwal of Communication 45 ~2 (Spfing1995) 
Read: "’The Ineffaceable Curse of Cain’: Racial Marking and Embodiment in Pinky," by 
Elspeth Kydd, Camera Obscura 43 (2000) 

View: Pinky (1949) 

Week IV Feb. 1 - 3: Whites Masquerading as Black 
Read: Chapter 2 f+aming Blackness 

Read: Chapter 2, Hollywood Fantasies of Miscegenation, 50-99 
Read: "Oppositional Gaze" by bell hooks 

View: Lost Boundaries (1949) 

Week V Feb. 8 - 10: Whites Masquerading as Black 
Read Chapter 3, Holl~ood Fantasies of Miscegenation, 103-1123 
View: Kings Go Forth (1958) 

PAPER I 

Week VI Feb. 15 - 17: Whites Masquerading as Black 
Read: "The Bodies Story" in t~Tre & Desire by Jane Gaines (Chicago: University of 
Chicago Press, 2001) 
Read: Chapter 3, Hollywood Fantasies of Miscegenation, 124-141 
Read: Chapter 4, Hollywood Fantasies oJMiscegena#on, 142-167 

View: Raintree Count), (1957) (Part I) 

Week VII Feb. 22- 24: Whites Masquerading as Black 
Read: Chapter 4, Hollywood P~ntasies of Miscegenation, 167-190 
View: Raintree County (1957) (Part II) 



Week VIII Mar. 1 - 3: Whites Masquerading as Black 
Read: "Miscegenation and the perils of passing films from the 1950s to 1960s" by Lola 
Young, Fear of the Dark: ’Race, ’ Gender and Sexuality in the Cinema (New York: 
Routledge, 1996). 

View: Imitation of Life (1959) (Part 1) 

SPRING BREAK 

Week IX Mar 15 - 17: Whites Masquerading as Black 
Read: "Lana’s ’]mitation’: Melodramatic Repetition and the Gender Performative," 

Genders 9 (Fall 1990) 1 - 18. 
Read: Chapter 5, Holl)m, oodFantasies oJMiscegenation, 193-225 

Read: Devil in a Blue Dress, 1-50. 

View: Imitation of Life (1959) (Part 2) 

Week X Mar. 22 - 24: Blacks Transcending Blackness 
Read: Chapter 3 f+aming Blacknes’s 
Read: Chapter 5, Hollywood Fantasies" of Miscegenation, 226-249 
Read: Devil in a Blue Dress’, 50-100. 
View: Band of Angels (1957) 

PAPER II 

Week XI Mar. 29 - 31: Blacks Transcending Blackness 
Read: "No One Knows You’re Black: Six Degrees of Separation and the Buddy Film 
Formula" by Jennifer L. Gillian in Cinema Journal 40.3 (Spring 2001) 

Read: Devil in a Blue Dress, 100-150. 

View: Devil in a Blue Dress (1995) 

Week XII Apr. 5 - 7: Ambivalence of the Masquerade 
Read: Chapter 4 Framing Blackness 
Read: "Black is White/White is Black: Passing as a Strategy of Racial Compatibility in 
Contemporary Hollywood Comedy" by Mark Winokur in Unspeakable Images (Illinois: 
University of Illinois Press, 1991), ed. Lester Friedman 
Read: Devil in a Blue Dress, 150-215. 
View: Six Degrees of Separation (1993) 

Week XIII Apr. 12 - 14: Ambivalence of the Masquerade 
Read: Chapter 5 Framing Blackness 

Read: The Human Stain, 1-150 

View: White Man’s Burden (1995) 

Week XIV Apr. 19 - 21: Complicating the Masquerade 
Read: The Human Stain, 150-361 

View: Human Stain (2003) 

Week XV Apr. 27 LAST DAY OF CLASS 
Course Evaluation 

PAPER III/FINAL EXAM 
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From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, Janua~ 7, 2011 8:31 AM 

Gerald Butters <gbutters@aurora.edu-~ 

ILS: SCMS Conference 

Dear Gerald: This is fine with me but I have to let you know that I had to cancel due to another presentation at another conference that is being held during the same time. 
Therefore, they may have appointed another panel chair so I am not sure that my approval is the one that you need. Sorry I will not be able to attend the conference this year. 
Sincerely, Charlene Regester 

P~om: Gerald Butters [gbutters@aurora.edu] 
Sent: Thursday, January 06, 2011 4:05 PM 
To: Regester, Charlene B 
Subject: SCMS Conference 

Charlene - 

The African/African American Caucus would like to sponsor yonr panel on "Interpreting Black Film" at SCMS. All this would involve is saying that we axe svmsoring 

it with the idea of getting as maJay ofonr members as possible to attend your session. Would this be OK? 

Gerald R. Butters, Jr. 

Professor of Histou 
Aurora Universi~ 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, Jmmary 10, 2011 11:27 AM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

I~W: st~ of classes 

From: Sanford, Timothy R. [tim_sanford@unc.edu] 

Sent: Monday, January 10, 2011 9:12 AM 
To: CCO faculty & staff 
Subject: [ccofac] start of classes 

CCO Instructors- 

Classes start today and I hope your courses begin in a positive way. Given the threat of snow and ice here in Chapel Hill, you may be fortunate that your class is not 

likely to be affected by wintry weather. 

As I do at the start of each semester, I’ll be checking course enrollments late this afternoon. Any course that does not have at least three students registered is 

subject to being canceled for low enrollments. I hope that we won’t have to cancel any courses! I’ll be checking the courses again on Wednesday, the third day of 

classes, and any course that does not have six students registered is subject to being canceled. There may be reasons to continue offering some courses even with 

low enrollments, and we’ll work with you if that is the case. 

Let me also mention that late registration for all UNC classes runs through this Friday, the 14th. This includes CCO courses and we expect 3-400 CCO registrations 

yet this week. That means that students may be joining your class late. I know that means extra work for you in trying to help such students get caught up, but we 

do ask that you try to work with these students as best you can. 

Thanks very much for teaching a CCO class. We appreciate your efforts! 

Tim 

Timothy R. Sanford, Ph.D. 

Associate Director for Credit Programs 

Friday Center for Continuing Education 

Adjunct Associate Professor 

School of Information & Library Science 

University of North Carolina at Chapel Hill 

CB #1020 

Chapel Hill, NC 27599-1020 

919-962-2644 

919-962-5549 (fax) 

<ul> 

<li> -- You are currently subscribed to 

</ul> 

ccofac as: <a hre~"mailto:reges~te@etnail.unc.edu">regester@emafil.unc.edu</~>. To unsubscribe send a blank <bg> 

emafil to <a h~e~’’ma~lto:~eave-28433739-2~38447~.87a466e36d8e79I2eaf69~9b64fcc286@~istserv.unc.edu’’>leave-28433739- 

20384470.87a466e36d8e79t2eaf6919b64fcc286@listserv.unc.edu</a:, 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <4’O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Monday, January 10, 2011 12:03 PM 

Libra~ Media Resource Center <mrc@unc.edu> 

Reserve Video for AFAM 276 and AFAM 051 

To Whom It May Concern: This is to inform you that I would like to reserve Ethnic Notions to show to my AFAM 05:t class at 9:30 on Thursday (DVD version preferred if 
available) 3anuary :t3, 20:t:t and AFAIvl 276 class Tuesday, January :tS, 20:~:t that meets from 3:30 - 6:20. Your assistance is greatly appreciated. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLT)/CN=RECIPIENTS!CN=CHARLENE B REGESTER (REGESTER)> 

Monday, January 10, 2011 1:00 PM 

Metz, VVinifred F <freddie@email.unc.edu> 

FW: Make Black History Month 2011 a unique Learning experience 

Dear Fred: I am just forwarding this message. I don’t think I am interested in any of these videos but I thought I would pass the information along. Sincerely, Charlene 
Regester 

From: Glenn Towery [GlennTowery@CertifiedVMail.com] 
Sent: Monday, January 10, 2011 12:25 PM 
To-" Regester, Charlene B 
Subject; Make Black History Month 2011 a unique Learning experience 

Get one or more of the DVDs t?om flae African American CultumJ~ pride Series #1 lbr your teachers mid students. 

Unsubscfibe at 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~JO UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, January. 13, 2011 12:21 PM 

Miller, ttaeran <hrmiller@ema:il.unc.e&~ 

Videos & Books l~rchased 

Dear Haeran: This is to let you know that I recently ordered some videos from my grant received for Associate Professors. I will leave the receipt in your mailbox. Also, I have 
a few books that have been ordered and once they are received, I will leave another receipt. Thanks for your assistance. Sincerely, Charlene Regester 

From= Miller, Haeran 
Sent= Wednesday, December 08, 2010 2:38 PM 
To= Regester, Charlene B 
Subject= RE: Question Regarding Travel for Spring 2011 

Dear Charle~e, 

It is good to hear from you. 

Yes, please go ahead and pay the registration fee and I can do reimbursement after you come back from your conference~ 

f hope you have a wonderful holiday ~s we~k 

Yhank yOU. 

Haeran Miller 

Acct. Tech 
Depl ufPub]ic Pulicy 
Tel 919-%2-48~4 
Fax. 919-%2-5~24 
I)ept. of" AJ~ican & Af>u Americai? Slx~dies 
TeL 919-%d- i 295 

F~m= Reges~r, Charlene g 
Sent= Wednesday, December 08, 2010 2:34 PN 

To~ Miller, Haeran 
Subjeet~ Question Regarding Travel for Spring 2011 

Dear Haeran: I have a con%fence coming up in the Spring of 2011. I have already made my hotel rese~ations. I wi~ have to pay the registration %e by Janua~ 15th, 

therefore, should I go ahead and pay the con%fence registratbn %e and then be reiumbursed later. Just let me know and if I don’t see before the Holiday, have a good 

holiday. Sincerely, Charlene Regester 

From= Miller, Haeran 
Sent= Wednesday, November 24, 2010 3:ii PM 
To= Regester, Charlene B 
Subject: 

Dear Charlene, 

I made deposit with the check you paid to resolve the reimbursement processed by mistake. 

By the way, I attached your October 2010 report for your review. Please let me know in case you have any questions or concerns. 

Again, thank you for your understanding. 

Haera~ Miller 

Acct. Tech 
Dept of Public Policy 
Tel. 919-962-4854 
Fax. 919-%2-5824 
Dept. of Afi-ican & Afro American Studies 
Tel. 919-966-1295 
hrroil]er,@email unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, January 13, 2011 3:05 PM 

Me~, Winifred F <flceddie@email.nnc.edtr~ 

FW: 3 New ZANZIBAR Films on DVD From GME 

From: Jon Gartenberg [sales@gartenbergmedia.com] 
Sent-" Thursday, 3anuary 13, 201:[ 2:49 Plv~ 
To; Inst :[2 
Subject; 3 New ZANZIBAR Films on DVD From GME 

GARTENBERG MEDIA ENTERPRISES 
Presents New DVD Titles From RE:VOIR 

Gartenberg Media Enterprises is pleased to announce the release of three new DVD publications from Re:Voir Video, exclusively a.vailable for institutional sales in North 
America. This month’s DVD releases spotlight key works of the French avant-garde, representing Zanzibar Films - ACEPNALE, DETRUISEZ-VOUS and /E liT DE /A 
VIER6E, These new DVDs complement the previously released Zanzibar titles DE[IX FOIS and LE RI~VI~LATEUR, also available from GNE. 

Between 1968 and 1970, Sylvina Boissonnas, a young French heiress and patroness of the arts, financed the production of some fifteen films under the banner of"Zanzibar 
Films" (after the Naoist island nation in East Africa), an informal collective of about a dozen artists, writers, and students who were younger than their New Wave counterparts 
had been (Philippe Garrel, a key figure, was just twenty.) Despite their diversity, the Zanzibar films were marked by minimal scripts, the use of non-actors and improvisation, 
with strong ties to the art and fashion worlds. Several of the Zanzibar participants spent time in Warhol’s Factory in the mid-1960s, and their films represented the French 
equivalent of the American underground. 

These DVDs are currently being made available to universities, libraries, museums, and other educational organizations in North America (US and Canada), and include public 
performance rights. 

Public performance rights extend to use in classrooms and in other non-commercial settings where no admission is charged. 

Please Note: These DVDs are published in PAL format Region O. PAL DVDs require a PAL or Multi-system DVD player for playback. 

AC~PHALE 

"An ascetic prince wanders aimlessly, lectures at a university, wanders again, meets other underfed individuals, plunges into the maze of the city, wanders again, discovers 
virgin forest and builds a community, feels trapped, returns by himself, wanders in desperation, arrives at a crossroads at night-time, insults a woman passing by and 
apologizes immediately." 

- Philippe Azoury 

"The film’s title is lifted from Bataille and means literally the headless man, prefiguring director Patrick Deval’s desire to push beyond rational ways of thinking through a 
combination of Eastern religion and revolutionary symbolism. The opening image of a head being shaved accompanied by the sound of a saw suggests the violence this may 
entail but also evokes the anger and desire for change in post-68 Paris. The film documents a ’headless’ group of young people living in the woods and an abandoned subway 
station, their marginalized status detailed through direct camera address and obscure theatrics. The sentiments expressed can feel dated but the oneiric imagery is often 
unforgettable." 

- Kieron Corless, Vertigo, Summer 2002 

ACI~PHALE (France, 1968) 
Director: Patrick Devah 
Editor: 3ackie Raynal. 
Producer: Sylvina Boissonas. 
Production Company: Zanzibar Films. 
Cast: 3acques Baratier, Michel Chapman, Laurent Condominas, Patrick Deval, Christian Ledoux, Edouard, Niermans, 3ackie Raynal, ~ve Ridoux, Audrey Vipond. 
Length: 56 minutes. 35mm, B&W. 

Bonus Nateriah 
HERACLITE L’OBSCUR (France, 1968) 
Director: Patrick Deval. 
Length: 20 minutes. 16mm, B&W. 

in French wiU’~ op~ionai English, Spanish, German and Italian subtitles. 
Contains a 24-page bilingual booklet about the film and the Zanzibar group by Patrick Deval & Philippe Azoury. 
In French & English. 
Total Running Time: 01:16:29. 

Format: DVD PAL / Region O, No Regional Code. 

Institutional Sale Price: $200.00 plus shipping & handling. 

D~TRUISEZ-VOUS 

"The phrase ’Aidez-nous, detruisez-vous’ (’Help us, destroy yourselves’) was a rabble-rousing graffito that marked the walls of University of Paris’s Nanterre campus in Nay 
1968. It was in this place and at this volatile time in world politics that a generation of French artists and thinkers defined themselves around youth and workers’ movements 
(recently chronicled in such films as Bernardo Bertolucci’s THE DREAMERS and Philippe Garrel’s REGULAR LOVERS). Among them were the Zanzibar filmmakers, who tool< the 
many street mottos and images of the ’68 protests and turned them into phantasmagoric film allegories, many of them shot in North and East African counties in sumptuous 
35mm (a format rarely afforded to experimental cinema) and shown elusively to late-night audiences by Henri Langlois at the Cin~math~que Fran~aise." 

- Gabe Klinger, University of Chicago 

D~TRUISEZ-VOUS (with it’s implacable subtitle, The Silent Gun) was shot between March and April 1968. The title - A film shot in April 1968 - is written on a piece of 
cardboard, with well-deserved pride: Bard was one of the few at the time to exhibit such clairvoyance. (...) D~TRUISEZ-VOUS is, moreover, a ’primitive’ film which breaks all 
the rules of film-making. It’s the first Zanzibar film (and predates the very naming of the movement), an attempt to make a film which defies the rules of production, the 
production line of commerce.) 

- Philippe Azoury 
Contents: 
D~TRUISEZ-VOUS (France, 1968) 
Director: Serge Bard. 
Photography: ,lean Gonnet, Pierre-William Glenn. 
Sound: 3ean Baronnet. 



Editor: Jackie Raynal. 
Producer: Sylvina & Jacques Boissonas. 
Cast: Caroline de Bendern, Juliet Berto, Thierry Garrell, Alain Jouffroy, Olivier Mosset, Etienne O’Leary. 
Length: 70 minutes. 35mm, B&W & Color. 

Bonus Material: 
SOUVENIRS D’UN TOURNAGE (France, 2007) 
Director: Jackie Raynah 
Length: 17 minutes. Digital Video, Color. 

Total Running Time: 01:27:48. 
in French with optionai English, Spanish~ German and italian subtitles. 
Contains a 44-page bilingual booklet about the film by Alain Jouffroy and Philippe Azoury. 
In French & English. 

Format: DVD PAL / Region O, No Regional Code. 

Institutional Sale Price: $2OO.OO plus shipping & handling. 

"I believe my point of view on the Christian myth is quite clear in LE LIT DE LA VIERGE (THE VIRGIN’S BED.) It is a non-violent parable in which Zouzou incarnates both Mary 
and Mary Magdalene, while Pierre Cl~menti incarnates a discouraged Christ who throws down his arms in face of world cruelty. In spite of its allegorical nature, the film 
contains a denunciation of the police repression of 1968, which was generally well understood by viewers at the time." 

- Philippe Garrel 

"Born in 1948, Philippe Garrel was the wunderkind of French cinema in the 1960s. His fifth feature, LE LIT DE LA VIERGE, is a parable about Jesus set in modern times. Shot in 
the aftermath of the uprisings of May 1968, the film reverberates with the rebellious spirit of that period. Pierre Cl~menti plays a Christ reluctant to assume his earthly 
mission, while the Virgin Mary (Zouzou, doubly cast as Mary Magdalene) attempts to reconcile him with his duty. Garrel invokes the Christian narrative only to reject a strict 
retelling in a chronicle that is episodic and nonlinear. In naming his characters Mary and Jesus, Garrel reminds us of the contestatory attitude of the ’68 generation, for whom 
Jesus was a hippie event le lettre. Made without a script and under the influence of LSD, LE LIT DE LA VIERGE is minimally concerned with traditional religion. It does, 
however, suggest the ways in which Garrel and his friends saw themselves as belonging to a kind of religious sect, engaging in ritual behavior." 

- David Pendleton, Harvard Film Archive 

Contents: 
LE LIT DE LA VIERGE (France, 1969) 
Director, Writer, Editor: Philippe Garrel. 
Cinematographer: Michel Fournier. 
Sound: Claude Jauvert & Jean-Pierre Ruh. 
Music: John Cole & Nico, "The Falconer." 
Producer: Sylvina Boissonas & Philippe Garrel. 
Production Company: Zanzibar Films. 
Cast: Pierre CICmenti, Zouzou, Tina Aumont, Philippe Garrel, Jean-Pierre Kalfon, ValCrie Lagrange, Margareth CICmenti, Pierre-Richard BrC, Nicole Laguigner, Babette Larny, 
Didier L~on, Jaime Semprun. 
Length: 95 minutes. 35mm, B&W. 

Bonus Material: 
HOME MOVIE, AUTOUR DU LIT DE LA VIERGE (France, 1969) 
Director: Frederic Pardo. 
Length: 39 minutes. 16mm, B&W. 

Total Running Time: 02:14:25. 
In French, with optional English, German, Spanish and Italian subtitles. 
Includes a 36-page bilingual booklet about the film by Philippe Azoury. 
In French & English. 
Format: DVD PAL / Region 0, No Regional Code. 

Institutional Sale Price: $200.00 plus shipping & handling. 

Format: DVD PAL / Region 0, No Regional Code. 

DVDs of Related Interest From GARTENBERG MEDIA 

From Re:Voir Video: 
CINI~ MA DADA 
Hans Richter, Viking Eggeling, Man Ray, Ren~ Clair, Francis Picabia, 
Fernand L~ger & Dudley Murphy (1921-27) France/Germany. 
Format: DVD PAL / Region O, No Regional Code. 
Institutional Sale Price: $ 200.00 plus shipping & handling. 

DEUX FOIS 
3ackie Raynal (1969) France. 
Format: DVD PAL / Region O, No Regional Code. 
Institutional Sale Price: $200.00 plus shipping & handling. 

DYN AMO 
Stephen Dwoskin (UK, 1972) 
Format: DVD PAL / Region O, NO Regional Code. 
Institutional Sale Price: $ 200,00 plus shipping & handling. 

LE Rl~Vl~ LATEU R 
Philippe Garrel (1968) France. 
Format: DVD PAL / Region O, No Regional Code. 
Institutional Sale Price: $200.00 plus shipping & handling. 

TRAIT~ DE BAVE ET D’ETERNIT~ 
Zsidore Isou (1951) France. 
Format: DVD PAL / Region 0, No Regional Code. 

VISIONS OF WARHOL 
Jonas Mekas, Willard Maas & Marie Menken (1963-1990) USA. 
Format: DVD PAL / Region 0, No Regional Code= 
Institutional Sale Price: $200=00 plus shipping & handling. 

STEPHEN DWOSKIN: 14 FILMS BOX 1/3 - Limited Edition 
Special Limited Edition oE 1,000, 
Format: DVD PAL / Region O, No Regional Code. 
Institutional Sale Price: $ 400.00 plus shipping & handling. 

From Los Films du Renard: 

S-Disc Set. 

From Light Cone: 
THE SEASHELL AND THE CLERGYMAN 



Germaine Dulac (1927) France. 
Format: DVD PAL / Region O, No Regional Code. 
Institutional Sale Price: $200.00 plus shipping & handling. 

From Edition Arsenal Experimental: 
THE PR][HAL SCENE / D][E URSZENE: Christine Noll Brinclkmann Films and Texts 
Christine Noil Brinckmann (1979-89) Germany/USA/China. 
Format: DVD PAL / Region O, No Regional Code. 
Institutional Sale Price: $200.00 plus shipping & handling. 

From Other Cinema; 
DECAS][A: THE STATE OF DECAY - Lhaite~ E~itie~ 

Bifl Morrison (2003) USA. 
Format: DVB NTSC / Region O~ No Regiona~ Code. 
Institutional Sale Price: $ 200.00 plus shipping & handling. 

SLOW SUHMER & CLINCH 
John Cook (Austria, 1976 / 1978) 
Format: DVD PAL / Region O, No Regional Code. 
Institutional Sale Price: $ 300.00 plus shipping & handling. 

From Edition Filmmuseum (Vienna): 

2-Disc Set. 

BLIND HUSBANDS (D][E RACHE DER SERGE) 
Erich yon Stroheim (USA, 1919) 
Format: DVD PAL / Region 0, No Regional Code. 
Institutional Sale Price: $ 200.00 plus shipping & handling. 

CLASS RELATIONS (KLASSENVERH~LTN][SSE) 
Jean-I~larie Straub & Dani~le Huillet (West Germany, 1984) 
Format: DVD PAL / Region O, No Regional Code. 
Institutional Sale Price: $ 300.00 plus shipping & handling. 

2-Disc Set, 

ENTUZ]IAZH (S][~FON13A DONBASSA) 
Dziga Vertov (USSR, 1930) 
Format: DVD PAL / Region 0, No Regional Code. 
Institutional Sale Price: $ 300.00 plus shipping & handling. 

2-Disc Set, 

HIHHEL UND ERDE 
Michael Pilz (Austria, 1979-82) 
Format: DVD PAL / Region O, No Regional Code. 
Institutional Sale Price: $ 300.00 plus shipping & handling. 

2-Disc Set. 

A S][XTH PART OF THE WORLD & THE ELEVENTH YEAR 
Dziga Vertov (USSR, 1926 / 1927) 
Format: DVD PAL / Region O, No Regional Code. 
Institutional Sale Price: $ 300.00 plus shipping & handling. 

Set. 

Selected Titles from Index DVD: 
DIET~IAR BREHH - Blaclk Garden 
Format: DVD PAL / Region 0, No Regional Code. 
Institutional Sale Price: $ 200.00 plus shipping & handling. 

GUSTAV DEUTSCH - Film ][st. [].-12]: DVD-Version 
Format: DVD PAL / Region O, No Regional Code. 
Institutional Sale Price: $ 200.00 plus shipping & handling. 

KURT IKREN - Action Films 
Format: DVD PAL / Region O, No Regional Code. 
Institutional Sale Price: $ 200.00 plus shipping & handling. 

KORT KREN - Structural Fihns 
Format: DVD PAL / Region 0, No Regional Code. 
Institutional Sale Price: $ 200.00 plus shipping & handling. 

KURT KREN - Which Way To CA? 
Format: DVD PAL / Region O, No Regional Code. 
Institutional Sale Price: $ 200.00 plus shipping & handling. 

HAR][A LASSN][G - Animation Films 
Format: DVD PAL / Region O, No Regional Code. 
Institutional Sale Price: $ 200.00 plus shipping & handling. 

HARTIN ARNOLD - The Cineseizure 
Format: DVD PAL / Region O, No Regional Code. 
Institutional Sale Price: $ 200.00 plus shipping & handling. 

HICHAEL PILZ - Facts For Fiction / Parco delle Rimembranze 
Format: DVD PAL / Region O, No Regional Code. 
Institutional Sale Price: $ 200.00 plus shipping & handling. 

PETER TSCHERKASSKY- Films From A Darlk Room 
Format: DVD PAL / Region O, No Regional Code. 
Institutional Sale Price: $ 200.00 plus shipping & handling. 

PETER WEIBEL - Depiction Is A Crime: Video Worlks 1969-75 
Format: DVD PAL / Region O, No Regional Code. 
Institutional Sale Price: $ 200.00 plus shipping & handling. 

VALIE EXPORT - Invisible Adversaries 
Format: DVD PAL / Region O, No Regional Code. 
Institutional Sale Price: $ 200.00 plus shipping & handling. 

VAL][E EXPORT - 3 Experimental Short Films 
Format: DVD PAL / Region O, No Regional Code. 
Institutional Sale Price: $ 200.00 plus shipping & handling. 

V][SIONal~/- Contempora~ Shol~ Documentaries and Experimental Films from Austria 
Format: DVD PAL / Region O, No Regional Code. 2-D~sc Set, 
Institutional Sale Price: $ 300.00 plus shipping & handling. 

For more information on these and other tides please visit our websJ~e ~: 

www.ga rten berg media.corn 



About Gartenberg Media 
Gartenberg Media is actively engaged in seeking out and representing high-quality DVD releases of films and videos, which encompass important works 
from the breadth and depth of the history of the moving image. These works range from pioneers of the silent narrative cinema to cutting edge 
filmmakers of the contemporary avant-garde. 

These DVDs are currently being made available to universities, libraries, museums, and other educational organizations in North America (US and 
Canada), and include public performance rights. Public performance rights extend to use in classrooms and in other non-commercial settings where no 
admission is charged. 

Please P~ote: 
Many of our DVDs are published in PAL format Region 0. 
PAL DVDs require a PAL or Multi-system DVD player for playback. 

Ordering & Contact ]Information 
Gartenberg Media 
143 West 96th Street 
Suite 7B 
New York, NY, 10025 

Phone: 212-280-8654 

Fax:    212-280-8656 

E-mail: sales@ga rtenber9 media.com 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE 
GROUP (FYDIBOHF23 SPDLT)/CN=RECIPIENTS/CN=CHARLENE B REGESTER 
(REGESTER)> 
Thursday, January 13,2011 3:46 PM 

Caldwell, Kia L <klcaldwe@email.unc.edu>; McMillan, Tim <tj m 1 @email.unc.edu>; 
Janken, Kenneth R <krj anken@email.unc.edu>; Nyang Oro, Julius E 
<JEN321@EMAIL.UNC.EDU>; Hildebrand, Reginald F <hildebra@email.unc.edu>; 
Hall, Perry A <HALLPA@EMAIL.UNC.EDU> 

RE: Target of Opportunity 

I will be in attendance at this meeting. Sincerely, Charlene Regesgter 

From: Caldwell, Kia L 
Sent: Thursday, January 13, 2011 3:39 PM 
To: McMillan, Tim; Janken, Kenneth R; Nyang Oro, Julius E; Hildebrand, Reginald F; Hall, Perry A; Regester, Charlene B 
Subject: RE: Target of Opportunity 

Hi All, 
I am also available at noon. 

Best, 
Kia 

..... Original Message ..... 
From: McMillan, Tim 
Sent: Thursday, January 13, 2011 3:36 PM 
To: Janken, Kenneth R; Nyang Oro, Julius E; Hildebrand, Reginald F; Hall, Perry A; Caldwell, Kia L; Regester, Charlene B 
Subject: RE: Target of Opportunity 

Noon works for me as well. 

Tim 

..... Original Message ..... 
From: Janken, Kenneth R 
Sent: Thursday, January 13, 2011 3:20 PM 
To: Nyang Oro, Julius E; Hildebrand, Reginald F; Hall, Perry A; Caldwell, Kia L; Regester, Charlene B; McMillan, Tim 
Subject: RE: Target of Opportunity 

Dear Colleagues, 

I dropped the ball on this. I just assumed that the state budget situation put the kibosh on TOA. I am available at noon. 

Kenneth 

Kenneth R. Janken 
Professor of Afro-American Studies 
Department of African and Afro-American Studies 
109 Battle Hall, CB# 3395 
University of North Carolina 
Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 
(919) 966-2694 (fax) 

..... Original Message ..... 
From: Julius Nyang’oro [ mail.mac.edu] 
Sent: Thursday, January 13, 2011 3:09 PM 
To: Janken, Kenneth R; Hildebrand, Reginald F; Hall, Perry A; Caldwell, Kia L; Regester, Charlene B; McMillan, Tim 



Subject: Target of Opportunity 

Hi Folks: 
Happy New Year. I would like to call a meeting about this very soon. I suggest next Wed at noon in the Conference room. Yesterday, 
I met with Jonathan Hartlyn who gave me some ideas about the position. It is important that we meet to discuss these ideas. In the 
meantime if you could come to the meeting with names of potential candidates even at the associate level that would be helpful. Hope 
everyone is well. 
Best, 
Julius 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, January 18, 2011 6:48 PM 

Caldwell, ILia L <klcaktwe@email.unc.edu> 

ILS: [newassocprofessorl interesting a~icle about associate professorship 

Dear Kia: This is a new seminar that recently tenured faculty were asked to attend. I assume that you will be attending a similar seminar when they release your $6,000 
research funds. You will probably be asked to participate Fall of next year but I am not sure about this. It is amazing how information as important as this does not circulate to 
all impacted. Sincerely, Charlene Regester 

From-¯ Caldwell, Kia L 
Sent; Tuesday, January :18, 201:t 3::18 PM 
To: Regester, Charlene B 
Subject-" RE: [newassocprofessor] interesting article about associate professorship 

Thanks ]:or sending this article. It’s great food ]:or thought. I agree that strategic thinking and planning is definitely needed to get to the level of full professor, 

especially for women and people of color, not to mention women of color. 

I noticed that the article came from a new assoc, professor listserv. I wasn’t aware of it. Do you know how I can sign up for it? 

Best, 

Kia 

From: Regester, Charlene B 
Sent," Tuesday, January 18, 20:t:t 3:0:t PM 
Te: Caldwell, Kia L 
Subject-" N: [newassocprofessor] interesting article about associate professorship 
Dear Kia: Please read the article located later in this correspondence. Sincerely, Charlene Regester 

From." Groff, Diane G [groff@email.unc.edu] 

Sent; Friday, January 24, 201:1:12:31 PM 
To: New Associate Professors 
Subject-" RE: [newassocprofessor] interesting article about associate professorship 

Hi Carole, 

I hop~:_~ you had a fun Christmas I agree t:hat the article is pret:ty amazing. I con~plet:ely fall mt:o t:he servh::e trap even ~[ I don’t think f fail k~to that trap they way ~t b 

described ~r~ the article. I am gob~g to try to watch out for that and rnake sure there ~s a balance. 

~ am havh~g a good start to the semester a~though I arn somehow a~ready behind. I hope you are doing we~L Thanks again for a~ the mentor~ng and ~ns~ghL ~ really 

appreciate 

Diane 

~= Blair, Carole [mail~:cbla~rZ@email.unc.edu] 
Se~t~ Friday, Janua~ [4, 20~Z Z2:20 PM 
To~ New Associate Professors 
~c= Jack, 3ordynn M 
Subject= Re: [newassocprofessor] interesting a~icle about associate professorship 

Diane, 

Thank you ~r ~nding tNs--it’s a~ am~ing axticle~ I plan a~ shaxe it rudely. 

Hope yoffre all having a groat ~ginmng of spring semester’. 

Carole 

On Jan 14, 2011, at 6:46 AM, Grofl; Diane G wrote: 

Hi everyone, 
I hope you all had a wonderful holiday and had time to rest over the break, This article on the role that service and gender play in promotion was posted on the 
faculty governance news sent today, I thought the topic may be of interest to others, 
http:iiwww.aaup,orgiAAU Pipubsres/acadernei2011/JFifea [imisr,htm 
Take care, 
Diane 

F~= Carole Blair [mailto:cblair~@email.unc.edu] 
SeBt~ Monday, November 08, 20~0 8:~ AM 
To~ New Assoda~ Prdessors 
¢¢~ lack, ]ordynn M~ Foland, Jonathan 
S~bject~ [newassocprofessor] ~o agenda items 
tII Eve~one, 
I’m glad that fl~ere were so many great questions for Ron Strauss and Melmfie Joyner on Friday. I thought it was a good session. 

As I mentioned m you Friday, I had ~ unex~cted "apNn&ge" added to a Np m California for the Natl. CommuNcation Association 

meeting. It ~ms out ~at I’m going to have be the~e fl~rough the ~heduled time of our ne~ meeting, wNch is Novem~r 19. We 

can’t substi~te fl~e ne~ weelc because fl~a~s That~sgiving weekend. So, it seems obvious that the~e are m,o choices: OPTION 1. You meet 

in my absence and continue ruth the intellec~l au~Nographies. I would hate to miss any of them, but it may ~ the best option. 

Ifa fair nnm~r of you would like to do that, the meeting will ~ that ~y in the Seminar Room in Hy& Hall, where food ~d drink 

are (allegeNy) proNbited. OPTION 2. We wait until December 3 m meek and continue the intellec~l autoNograpNes then. I’d also like 

for us m be able to have a fo~vard loo~ng di~ussion of goals, action plans, ~d Ner mentorship. 

I hope you’ll email me back to express a pret~rence tbr #1 or #2. 

AI~, just so you know, I’m still planning ~e Decem~r 10 reception ~ the final moment of the seminar--time TBA. 

Second agen& item: Some of you had mentioned that there were some issues with getting a study and research assignment 

a~anged. I douN that the problem is ~mally cau~d by flae lack of mention of priority ~r associate prot~ssors in the letter that 

goes out to depa~ment chairs each yem speci~ing fl~e number of S~s available to N~her depa~ment. It just may e~cerbate 



whatever problem is there to begin with. I’m pretty sure that will be corrected next time, but that doesn’t help right now. So, just 

tbr your information, I’ve done a (bad) cut and paste job t~m the Chair’s Manual on this topic below. I hope it’s helpfid. If you continue 

to have may difficulty mfl~ this I hope yoffll be in touch with me and/or Dean Andrews. 

So, let me know about M~at your preferences are tbr November 19. Thanks’. tlave a great week! 

Carole 
SUPPORT PROGRAM FOR NEWLY PROMOTED ASSOCIATE PROFESSORS 
This program is designed to encourage the timely progress of each newly-tenured associate professor toward promotion to full professor. 

Beginning July 1,2006, every faculty member in the College, once she or he has been promoted to associate professor with tenure, will be eligible to 
participate in a start-up program for newly-tenured associate professors. Any former assistant professor in the College who earns promotion to associate 
professor (with tenure) beginning July 1,2006 will be eligible for this program. Faculty who were hired from other institutions to come to Carolina as 
associate professors are not eligible for this program, as such hires from the outside ordinarily receive start-up funding attached to their offer of 
employment. 
Program 
The support program will include: 

a guaranteed Research and Study Leave (RSL) assignment within the first five years of the associate professor’s tenure. The timing of 
this RSL assignment will be governed by the College’s standard eligibility rules for RSL assignments. Assistant professors who postpone their junior faculty 
research leaves until the last year of their probationary term or the first year of their tenure as associate professor may not receive their associate professor 
RSL assignment within the first five years of their tenure as associate professors. In all cases, normal eligibility rules for RSL assignments apply to these 
RSL allocations, which are drawn from the department’s regular RSL pool. 

a $6,000 one-time allocation to enhance the faculty member’s research and/or teaching to be spent during the first five years of her or his tenure as 
associate professor; associate professors will be eligible for the research support in the fall after their promotion. 

an opportunity to participate in an ongoing interdisciplinary faculty seminar, designed for associate professors under the direction of a 
senior faculty member. 
Procedure 
The Dean’s Office will ask the newly-appointed associate professors to complete a form to be subsequently signed by the department chair and sent 
to the Dean’s Office. This form will ask for the following information: 

a brief (one to two paragraph) summary of how their research fund will assist them with their scholarship; 
when they would like to take their RSL assignment; 
whether they wish to participate in an interdisciplinary faculty seminar designed expressly for associate professors. Although every newly- 

appointed associate professor is encouraged to participate in the one-semester, research-oriented faculty seminar, no one is obliged to do so. 
Example: Professor Jones receives notice from the UNC Board of Governors in the summer of 2008 that she has been promoted to associate professor 
with tenure~ The College allocates a $6,000 one-time stipend to Jones, available from January 1,2009 through December 31,2013~ 
Associate Professor Jones received a Research and Study assignment in the fall semester 2005, while she was an assistant professor. Jones will be 
eligible for her Research and Study assignment as associate professor in the spring semester 2011. Should her unit’s teaching needs be such that a 
Research and Study assignment would not be advisable for her in the spring 2011, her chair is required to reserve for her a Research and Study 
assignment no later than the final semester of her fifth year of tenure as an associate professor, i.e., the spring 2013. 
The Dean’s Office will establish new departmental accounts for each of the one-time stipends." 

You are currently subscribed to newassocprofessor as: g__m_~_t__!~i_e__r__n__~!:_u_j~c__:_e_d__u__.. 

(It may be necessary to cut and paste the above URL if the line is broken) 

or send a blank email to leave-28074190-28240207.71ee88d73e9fd503369f21015aO8bdlM(F~listserv.unc.edu 

You are currently subscribed to newassocprofessor as: cblairl ~emaiLunc.edu. 
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Fro|n: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE 
GROUP (FYDIBOHF23 SPDLT)/CN=RECIPIENTS/CN=CHARLENE B REGESTER 
(REGESTER)> 

Wednesday, January 19, 2011 10:52 AM 

Gore, Travis <stgore@email.unc.edu> 

Students for AFAm 

Please send an email to the following to let them know that they will need a drop/add form in order to officially enroll in 
this course. 

Thanks much for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Wednesday, Janua~ 19, 2011 10:55 AM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Video for AFAM 276 

To Whom It May Concern: I would like to reserve the DVD version of Hallelujah (1929 -o please make sure that I get the right version) by King Vidor for my AFAM 276 class on 
Tuesday, January 25, 2011 which meets from 3:30 until 6:20. I will pick up the DVD on Monday evening or Tuesday morning, Your assistance is greatly appreciated. Sincerely, 

Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, January 20, 2011 11:22 AM 

Janken, Kenneth R <krjanken@email.unc.edtr~ 

ILE: meeting on Jmmary 26 needs to be changed 

Dear Ken: If I meet on Friday it needs to be around 3:30 or 4:00pm or as early as 8:30am as I cannot meet in the middle of the day. I will try to be as flexible as much as I 
can. Thanks much for your assistance. Sincerely, Charlene Regester 

From: Janken, Kenneth R 
Sent; Thursday, January 20, 2011 10:54 AM 
To-" McMillan, Tim; Hildebrand, Reginald F; Regester, Charlene B; Hall, Perry A; Caldwell, Kia L 
Subject: meeting on January 26 needs to be changed 

Deax Colleagues, 

Reg informed me that he cannot meet at noon on January 26 on account of a conflicting appointment. I propose that we move the meeting to Friday. Janumy 28 at 11 

or 12, and that we meet for 1.5 hours. That should give us enough time to identif)~ some folks and rank them. 

Please let me know if you can attend this meeting. If not, I’ll send out a poll ruth other proposed days/times. 
Regards, 

Kenneth 

Kenneth R. Janken 

Professor of Afro-A~nerican Studies 

Depaxtment of African and Afro-American Studies 

109 Battle Hall, CB# 3395 

Unive~si~ ofNortfi C~xolina 
Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, Jmmary 31,2011 11:06 AM 

Robert Allen <rallen@email.unc.edu> 

I~E: Metting on Thursday Feb. 3rd 

Dear Bobby: Could we meet at 12 non right after ?’our office hours on Thursday of this week or Thursday at the same time of next week? The only other time that I might have would be on 
Friday at any time. Let me know if any of these times work. Sincerely, Charlene Regester 

From: Robert Allen [rallen@email.unc.edu] 
Sent: Sunday, January. 30, 2011 9:50 AM 
To: Regester, Charlene B 
Cc: Pamella Lach 
Subject: Re: 2vletting on Thursday Feb. 3rd 

Charlene, 
VeW sorry to do this, but I just realized that I have office hours on 
Thursdays 11-12, and having just returned some graded work, rm sure 
that I’ll have students who need to see me this coming week. 

Pam and I have a standing meeting on Tuesdays 11-12, so it doesn’t look 
like that this time period will work on either day. (;an you suggest 
some other times that would work fi~r you over the next couple of weeks? 

Bobby 

On 1/29/2011 9:38 AM. Robert Allen wrote: 
Charlene, 
Very good to run into you in GM the other day. rm eager to bring you 
up to date on some of the digital projects we’re working on, 
particularly in Durham, and to see how they might intersect with work 
you’re doing or know of among your colleagues and contacts in the area. 

I’m asking Pam Lach, Project Coordinator for Main STreet, Carolina, if 
she can join us Thursday at 11 in the Great Lounge. ! can’t recall if 
she has a commitment at this time on G’l’hursday If she can’t make it, 
I’ll keep the appointment time and pass along a report to her. 

Looking forward to seeing you again soon! 

Bobby 

On 1/28/2011 11:40 AM. Regester, Charlene B wrote: 
>> Dear Professor Bobby Allen: It seems that Thursday, Feb. 3rd right 
>> after my 9:30 class at 1 lam ~vould be a good time for me to meet. If 
>> this works for you we can meet downstairs in the Graham Memorial 
>> lotmge on the first floor. Just let me know. Sincerely, Charlene 
>> Regester 

Robert C. Allen 
James Logan Oodfiey Distinguished Professor 
American Studies 
Univ. of North Carolina at Chapel Hill 
919-962-5165 

rallen@email.unc.edu 

check out: "Going to the Show" 
www. docsouth.unc.edu/gtts 
Awarded 2011 Rosenzweig Prize 
for Innovation in Digital History 

and 

http://virtualcitiesdigit alhistories.web.~xc.edu/ 



UNIVERS ITY OF 

COLLEGE OF BEHAVIORAL AND SOCIAL SCIENCES 

Summer Research. Initiative to h~crease Diversity 

An Overview of the UMD Summer Research Initiative 
The Summer Research Initiative was created in 1999 by the Office of the Dean in the College of Behavioral and 
Social Sciences (BSOS) and is supported by the Office of the Provost, the Graduate School, the Office of the 
Vice President for Research, the College, and a grant from the National Science Foundation (SBE-AGEP). The 
goals of the program are to provide rising jtmiors and seniors an opportunity to increase their interest and 
learn about doctoral-level training, and provide basic research skills that can be applied in the social, 
behavioral and economic science fields. The program has a special emphasis on population groups 
underrepresented in these fields (i.e., African Americans, Hispanics, American Indians, Alaska Natives, Native 
Hawaiians or other Pacific Islanders). 

the opp ortunity 

andffir 
acknowledging 

that there are ¯ 

talented students 

at rainority:~ 

~nst~t~t t~ons.       . 

2S~} 2000 S~ho~h~ . 

Program Details 
This 8-week program will be held on the University of Maryland, College Park 
campus from May 31 through July 22, 2011. Students will be provided a 
meaningful research experience by working with a faculty mentor in one of our 
nine academic departments: African American Studies, Anthropology, 
Criminology & Criminal Justice, Economics, Geography, Government & Politics, 
Hearing & Speech Sciences, Psychology and Sociology. We will also supplement 
their research experience with lectures, workshops, and networking opportunities. 

Students will be provided round-trip airfare, meals, room and board in University 
on-campus housing and a stipend of $2,700. 

The University of Maryland, College Park is the flagship campus in the University 
of Maryland system and is home to first-class researchers and research facilities. U.S. News & World Report 
ranks the University 18% among public universities. According to the NSF, the University ranks 8th in 
awarding doctoral degrees in the social, behavioral and economic sciences to underrepresented ethnic 
minorities. 

The university’s location, just nine miles from downtown Washington, D.C. and 
approximately 30 miles from Baltimore, provides access to some of the finest 
libraries, research centers, and professional opportunities in the country. The D.C. 
metro area is nationally regarded for its dense population of highly educated and 
trained professionals, diversity, culture and entertainment. 

S~I 2009 Scho&r 

How to Apply 
Basic eligibility requirements include (but are not limited to) junior or senior status by Fall 2011; U.S. citizen or 
permanent resident status; and a strong intent to immediately pursue a Ph.D. in the social, behavioral, and 
economic sciences upon completion of the Bachelors degree. We are especially interested in applications from 
students underrepresented in the social, behavioral, and economic sciences. The application deadline is 
February 15, 2011. 

For more information, please visit: http://www.bsos.umd.edu/diversity/college-of-behavioral--social- 
sciences’-summer-research-initiative.aspx or contact Dr. Kim J. Nickerson at SRI@bsos.umd.edu 



African American Studies 

Anthropology 

Criminology and Criminal Justice 

Economics 

Geography 

Government & Politics 

Hearing & Speech Sciences 

Psychology 

Sociology 

BSOS Programs & Centers 

¯ Center for American Politics and 
Citizenship 

° Center for Substance Abuse Research 

¯ Environmental Science and Policy 

Program 

° Joint Program in Survey Methodology 

° Maryland Population Research Center 

¯ National Consor- 
tium for the Study 

of Terrorism and 
Responses to Ter- 

rori sm 

Support for this program is provided by the 
College of Behavioral and Social Sciences, 
the Office of the Provost, the Graduate 
School, and the Office of the Vice 
President for Research at the University of 
Maryland College Park. In addition, SRI is 
made possible, in part, by a grant from the 
National Science Foundation (SBE- 
AGEP). 

College of Behavioral and Social Sciences 
University of Maryland 

College Park, MD 20742 
www.bsos.umd.edu 

UN [VERS1TY OF 

MARYLAND 

2010 SRI Program 



The Summer Research Initiative (SRI) was 
created in 1999 by the Office of the Dean in the 
College of Behavioral and Social Sciences 
(BSOS). The program has a special emphasis on 

population groups 

behavioral, social and 
economic science fields 
(i.e., African Americans, 
Hispanics, American 
Indians, Alaska Natives, 
Native Hawaiians or 
other Pacific Islanders). 
The goals of the initiative 
are to: 

Increase the knowledge of; and interest in, 
doctoral-level training in the social, 
behavioral, and economic sciences; 

Provide rising juniors and seniors an 
opportunity to learn about graduate studies 
and the range of research and scholarship in 
the social, behavioral, and economic sciences 
at the University of Maryland, College Park; 

Provide a laboratory experience that 
enhances basic research knowledge and 
skills; 

Provide lectures, workshops, didactic 
exchanges, etc., to enhance students’ 
knowledge of the graduate application 
process, negotiating the academic rigors and 
professional and personal challenges 
encountered in graduate school, and 
developing career paths in social, behavioral, 
and economic science; and 

Provide mentoring and networking 
opportunities for students to advance their 
training in the social, behavior, and economic 
sciences. 

In 2011 the program will bring 10-12 students to 
the University of Maryland, College Park campus 
tbr eight-weeks. Participants will work side-by- 
side ruth a thculty mentor on a guided research 
proj ect, attend weekly seminars and visit local re- 
search institutions in the Washington, D.C., Mary- 
land, and Virginia area. Finally, students will pre- 
sent their work at a poster session at the end of the 
program. 

Program duration: May 31 - July 22, 2011 

Stipend: $2,700 (before taxes) 

Provisions: Airfare, Housing and Meals 

Application Deadline: February 15, 2011 

Status Notification: Early April 2011 

2010 b)tmmer Research Initiative Poster ~S’ession 

All students who will be rising juniors or seniors 
in Fall 2011 are eligible for the Summer Research 
Initiative. The University of Maryland has a 
strong institutional commitment to the principle 
of diversity. In that spirit, we are very interested 
in receiving applications fi-om a broad spectrum 
of individuals, specifically African American, 
Hispanic, and American Indian students. Appli- 
cants must also meet ALL of the following re- 
quirements: 

Be citizens or permanent residents of the 
United States; 

Be enrolled full-time at an accredited four- 
year higher education institution and 
obtain junior or senior status in the Fall 
2011-12 academic year; 

Demonstrate an interest in pursuing 
graduate study in one of the behavioral, 
social or economic sciences; 

Will have taken a basic statistics or 
research methodology course; and 

Possess an excellent academic record 
including a 3.0 or better cumulative GPA 
and 3.2 or better GPA in their major field. 

301-405-8761 

iiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiE-mail: SRI@bsos.umd.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, Februa~ 9, 2011 4:27 PM 

~Nicia.caJnpbell@ unlv.edu 

1~3~;: Bio 

CHARLENE B 2010 Abbreviated Four Page UNLV.doc 

Dear Dr. Campbell: 
This is to inform you that I will not need a hotel room since I had already made other arrangements. But thanks for offering to provide accomodations. 
Attached is a short CV that can be used for providing a brief bio. However, if this is not appropriate and you want me to assemble a few lines, let me know. I really don’t want 
too much reported. 
The final title of my talk is: "Blood Diamonds, Rubies, and Pearls -- Passing, lvlasquerading, and Crossing the Boundaries of Race, Gender, and Class in Cinematic 
Representations" 
I plan to bring my laptop that hopefully can be connected to a video screen!as well as microphone for sound. I will have all of my clips stored on a DVD similar to a power point 
presentation -- but not exactly like power point. I will play the DVD through my laptop -- if this does not work, I will have all of the film clips saved on DVD that hopefully can be 
played on a DVD player. Basically, I will discuss various forms of passing -- and then show clips to illuminate each kind that I have identified. I will have more than enough 
material for a 20 minute talk but will keep to 20 minutes -- I like to have more than enough just for emergency purposes. 
Please let me know if you need additional information and I look forward to seeing you in March. We have had some four snows here (which is very unusual) and are 
expecting to get another one on Thursday. I can’t wait to get to Nevada. 
Sincerely, Charlene Regester 

F~om: felicia.campbell@unlv.edu [felicia.campbell@unlv.edu] 

Sent: Wednesday, February 09, 20:t.t .t2:32 PM 
To: Regester, Charlene B 
Subject: Bio 

Hi Charlene, 
I have made the hotel reservation for Friday night the 1 lth, assuming that is what you want. If you want to stay longer let me know. I will need a bio from you to put in the 
program as you are a major speaker. Please let me know your final talk title to go in the program also. 

Best, 

Felicia 
Felicia F. Campbell 
Professor of English 
Editor, Popular Culture Review 

htt p://www.fa rwest pca .blogspot.com 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, February 14, 2011 11 : 12 AM 

JoshJ, Suchi <S.P.Joshi@uva.nl> 

l~B: Question from former AFAM 40 student 2002-2003 

Dear Suchi 3oshi: Great to hear from you and glad to know that you have moved along so well. It is very exciting that you are receiving you PHD outside of the country. That 
will make you incredibly marketable when you or if you return to the States. Yes, you can come to my class to conduct your survey just let me know a couple of days before 
you arrive. I have a Black Cinema class that I teach (enrollment 40 students) and a Freshman Seminar (24 students). This semester I am not teaching the large section of 
AFAM 40/101 that you probably took when you were enrolled here. In the meantime, I will try to think of others who might be willing to allow you to do this project, however, 
my network here is rather small. Keep up the good work and I look forward to hearing from you. Sincerely, Charlene Regester 

From: Joshi, Suchi [S.P.Joshi@uva.nl] 
Sent: Monday, February 14, 2011 9:47 AM 
To: Regester, Charlene B 
Subject: Question from former AFAM 40 student 2002-2003 

Dear Dr. Regester, 
I hope you’re doing well. My name is SucN Joshi, and I am currently a PhD candidate at the University of Amsterdam (though I’m American, a born and raised North 
Carolinian). I’m not sure if you remember me, but I was a student of yours back in 2002. I graduated with my BA from UNC-Chapel Hill in May of 2003. 
A little more about me: After graduating from UNC, I attended Wake Forest University for my MA in Communication (specialization in Health and Gender Comm), and then 
spent one year after my MA as a Fulbright Scholar (2006-2007) at the Amsterdam School of Communication Research (at the University of Amsterdam). After my Fulbright, I 
started my PhD project entitled, "Adolescents’ exposure to a sexualized media environment." Dr. Patti Valkenburg and Dr. Jochen Peter are my advisors and are two well- 
known professors in the field of Children and Media. If you would like to know mot~ about my background and reseamh, please go to http://www.ccam- 
ascor.nl/index.php/en/people/68 where you can also find my CV. Aside from my research, the last 3 years of my PhD have been very fulfilling: I have supervised 4 MA 
students’ theses in the last year, developed and taught my own BA seminar entitled Media Influence on Youth for the last 2 semesters, and currently supervise 2 MA student 
Research Assistants. 
I am currently entering the last year of my 4 year PhD program, and am working hard on my dissertation, which is a cross-cultural comparison between the US and the 
Netherlands for topics related to adolescent sexual socialization. The first part of my dissertation was devoted to content analyzing teen magazines (a popular teen media 
which has been understudied in the past) for information related to romantic relationships, gender roles, sex, etc. (publications can be found at http://www.ccam- 
ascor.nl/index.php/en/english-publications/99). The next step is to actually survey teens about their magazine usage, and the information they have learned (about the 
aforementioned topics) from these magazines. 
Initially, I wanted to survey teens between the ages of 15-16 because this is the mean age of readers of these magazines, however I have been met with much resistance from 
the Wake County Public School System because they are currently only allowing researchers to collect data which is on the topic of "student achievement." As a result, for 
the sake of my dissertation, my advisors and I think it is best to survey people who are over l& Our reasoning is also that the content analyses, which our survey is based off 
of, was of the top 3 US and Dutch magazines from the years 2006 to 2008. Thus we thought that it would make sense to survey people who would have been 15 or 16 during 
those years.., i.e., if they were 15 in 2006, then they would be about 19 or 20 now. That way, the chances of them reading the actual same magazines are higher. Plus, one 
of the magazines that our content analysis is based off of is already discontinued/out of print, so it’s possible that someone who is 15 or 16 presently wouldn’t even know of 
that magazine, whereas someone who is presently 19 or 20 would. 
This brings me to my question for you: Do you think it would be possible for me to come into any undergraduate courses you are teaching this semester - just 15 minutes one 
day (any day between March 29 to April 20,2011 - whatever day is most convenient to you) to administer a survey to students in your class(es). Of course only those who 
would like to participate, and give informed consent, would be surveyed. I have already gotten IRB approval from the Univ of Amsterdam of my study and of my survey. I would 
be happy to explain any further details or answer any questions you may have before agreeing to let me come into your class. I just know that I would be so incredibly grateful 
for the opportunity, as this is for my dissertation and I’m really passionate about my PhD topic. As a thank you to you, I would be happy to give a short presentation to your 
students about my findings from the content analysis (after the survey administration), if you would like me to do so (and if it is relevant to your classes). Of course this is not 
mandatory, and would certainly understand if you would like me to not take up any more of your class time than necessary, but it is just something I would like to offer as a 
thank you to you, if I were indeed to come in and survey your students. 
I know this email is really long, and I do apologize for that; I just wanted to give you as much information as possible. I do hope to hear from you soon, and like I said, please 
feel fi~e to contact me with any questions you may have. On a side note, if you can think of any other professors that would be open to my project, I would greatly appreciate 
any ideas or contacts that you may have and would be willing to pass on to me. 
Thanks so much, and look forward to hearing from you! 

Best, 
Suchi 

~: S.P Joshi@uva.nl 
,.,,,~ vwvw ascot uva.nl 

WWW ccsrfl-SSCOF i31 



Sent: 

To: 

Subject: 

Regester. Charlene B --~gO UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGF~STER)> 

Monday, February 14, 2011 2:36 PM 

Miller, ttaeran <hrmille@emaJl.unc.e&~ 

1~;: Jannal?~ 2011 Report 

Dear Haeran: Thanks for the update. I copied some articles in Davis Library today and will be submitting an invoice for copies charged to this account in the total of $25.00. 
They recommended that I get a copying card from the department and then have some money moved from this account to the copying card but I will discuss with you in 

person if you are in the office on Thursday. Thanks again for all of your asssitance. Sincerely, Charlene Regester 
ore: Miller, Haeran 
Senti Monday, February :t4, 20t:[ :12::[0 PM 

To: Regester, Charlene B 
$,,bject; January 20:t:t Report 

Dear Charlene, 
I attached your January 2011 report for your review. In case you have any questions, please let me know, 

Thank you. 

Hacra~ Miller 

Acct. Tech 
Dept. of Public Policy 
Tel. 919-962-4854 
Fax. 919-%2-5824 
Dept. of African & Afro Amcrican Studies 
Tel. 919-966-1295 
hr mil]er(fi~eraail un c. edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE 
GROUP (FYDIBOHF23 SPDLT)iCN=RECIPIENTSiCN=CHARLENE B REGESTER 
(REGESTER)> 
Monday, FebruaW 14, 2011 3:24 PM 

Morgan, George (Student Stores) <GFMORGAN@store.unc.edu> 

RE: Textbooks for Summer 

Dear George: Yes, please include my book on black actresses on the list. Thanks so much. Sincerely, Charlene Regester 

From: Morgan, George (Student Stores) [GFMORGAN@store.unc.edu] 
Sent: Monday, February 14, 2011 2:58 PM 
To: Regester, Charlene B 
Subject: RE: Textbooks for Summer 

Professor Regester, 

Did you want to use your book for 276? 

Thank you, 

George 

From: Regester, Charlene B [mailto:regester@email.unc.edu] 
Sent: Monday, February 14, 2011 2:32 PM 
To: Morgan, George (Student Stores) 
Subject: Textbooks for Summer 

Dear George: Since I am teaching AFAM 101 and 276 First Session Summer School, I would like to order the same books 
that I used last Summer for these courses. Your assistance in submitting this request is greatly appreciated. Please send 
me an email letting me know that these books have been ordered. Thanks much. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, February 14, 2011 5:39 PM 

CPACK2 <CPACK2@store.unc.edu> 

1~: A Reminder From UNC Course Pack Publishing 

Dear Chuck: Yes, I will be teaching both AFAM 101 and 276 First session summer and will be using course packs for both classes. Sincerely, Charlene Regester 

From: CPACK2 [CPACK2@store.uaac.edu] 
Sent: Monday, February 14, 2011 3:49 PM 
To: Regester, Charlene B 
Subject: A Reminder From UNC Course Pack PuNishing 

Dear Professor Regester, 

The recent temperature spike and Puxatuny PhiPs shadow arenlt the only 
things signaling to us that spring is just right around the corner’. With 
hectic semesters and little time to plan ahead for surmner courses, Course 
Pack Publishing is here to help again! As a reminder, Maymester begins May 
10, Sumaner Session I on May 10, and Summer Session II on June 16. 

We thank you for the oppormmty to assist you and your students with 
producing your course pack last year Your material fi-om past semesters is 
on file and we are happy 
to make any changes or revisions that you may require ’I;ailoring your course 
pack to meet the needs of you and your students ~s our specialty after all! 

We are getting in touch to see if you will be reordering your AFAM 101 
and/or AFAM 276 course packs ]2~r the upcoming summer term. It’s never too 
early to submit your order, bearing in mind that publishers can take up to 
eight weeks to respond to permissmn requests. 

Remember, we also offer: 

* An on campus location with course packs available nights and weekends 

* Multiple payment options Jk>r your students including scholarships, 
deferments, student accounts, and :financial aid cashier accounts. 

* 100% in-house operation: all production, copyright, printing, and binding 
are done in our Daniels Building Student Stores location. 

* On-demand printing during business hours on all completed packs<we never 
sell out or make students wait for a reorder. 

I am aware that outside vendors have been contacting various professors 
concerning course pack publication. Please keep in mind that Student Stores 
is a not-for-profit operation. By law, all of our earnings go to 
scholarships. Student Stores has donated over $22,000,000.00 to student 
scholarships over the past 4 decades and we are proud to have contributed to 
that total. 

If you would like to reorder your course pack for suramcr, do not hesitate to 
call or email us with your order. We also offer a quick and easy way to 
order course packs online through our website: 
http:i/www.coursepack.unc.edu/. Here, you can also find more itfformation on 
the course pack process and industry. 

Enjoy the weather, and we look forward to hearing from you soon! 

Thank you, 
Chuck Sockell 
Course Pack Publishing Manager 

csockell@email.unc.edu 

(919) 962-4708 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, February 15, 2011 8:39 AM 

ttenderson, Mae G <hendersm@email. unc.edn> 

l~W: [alhm] Langston Hughes’s Poet~ in Weimm Germany--NC Get,man Studies--Thursday Feb 17 

From: Brad Proctor [bdp@emaihunc.edu] 
Sent: Monday, Febmapf 14, 2011 6:27 PM 
To: African Ameri can History Worksh op 
Subject: [afam] Langston Hughes’s Poetry in Weimar Germany--NC (3 erman Studies--Thursday Feb 17 

All, 

Thursday is overflowing with great events! See below. 

’]?he North Carolina German Studies Seminar Series 
In conjunction with the Program in tlumanities and Human Values 

invites 

Thursday, 17 Februa~ 2011 

JONAT[IAN WIPP],]NGER (NC State University) 

Between Times, Nations, and Races: Langston Hughes, Anna Nussbaum, and the 
German Translations of African American Culture 

Introduction and moderation: Richard Langston (UNC-Chapel Hill) 

This talk considers the translation into German of works by- African 
American poet Langston Hughes during the Weimar Republic. It exaruines the 
German engagement with Hughes as an example of the transnational flow of 
Harlem Renaissance thought to Germany and as a means of rethir, king Weiruar’s 
relationship to Amcrican and African Amcrican culture. 

JONATHAN WIPPLINGER is assistant professor of Gerruan at North Carolina 
State University. His work explores the interplay between music, race, and 
culture in Germany during the 19th and 20th centuries. He has published a 
number of essays on jazz in the Weimar Republic and is currently working on 
two book-length ruanuscripts. The first considers the function of jazz music 
during the Weimar Republic while the second, from which today’s talk 
derives, examines the ambiguous role of Aracrican and African Aracrican 
culture in the creation of modern Gerruan culture between 1890 and 1933. 

5:00 - 7:00 pm 

University of Nurth Carolina Chapel Hill 
Institute for the Arts & Humanities, Hyde Hall, Universib" Room 

Refreshments and drinks will be selwed after the seminar 

Please register ~vith Jennifer Lynn (jenlynn@unc edu) in a timely fashion. 

For more information see: http://w~vw unc.edu/ncgs 

Sponsored by 
the Carolina Seminars, 
the U~,-C-Chapel Hill Program in the Humanities and Human Values, 
and the Departments of Germanic Languages and Literatures and HistoW at 
Duke Universi~z and U~,-C-Chapel Hill. 

--- You are currently subscribed to afam as: regester@emaihunc.edu. 
To u~subscribe click here: http://lists.unc edu/u?id 5383356.1210a5a0009220deaf6b12alPcc7a5bd&n T&I afam&o 28690070 or send a blank email to leave-28690070- 

5383356.1210a5a0009220deaf6b 12atPccTa5bd@listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT),’CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, February 15, 2011 2:29 PM 

Library Media Resource Center <mrc@unc,edu> 

Reserve Video for Class 

To Whom It May Concern: This is a request to reserve She Done Him Wrong (Mae West) for my AFAN 276 class and a reserve video (documentary on Hattie McDaniel) Y-344. 

Thanks much for your assistance, Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, February 16, 2011 12:05 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

I~W: "Good Fol~ne" African Documentary 

From-" Jenny Montasir [info@goodfortunefilm.com] 

Sent-" Wednesday, February 16, 2011 10:20 AM 
To; Regester, Charlene B 
Subject; "Good Fortune" African Documentary 

Dear Professor Regester, 

I just wanted to drop a note about Good Fortune, a new and award-winning documentary that may be of interest for your African Studies students at UNC Chapel Hill. 

Good Fortune explores how massive international efforts to alleviate poverty in Africa may be undermining the very communities they aim to benefit, Through intimate portraits of 

two Kenyans battling to save their homes from large-scale development organizations, Good Fortune presents a unique opportunity to experience foreign aid though the eyes of the 

people it is intended to help. 

Our Educational DVD is licensed for unlimited academic exhibition for your school’s library. Receive two shorter versions of the film (perfect for a classroom screening) along with a 

copy of the theatrical film, supplemental videos, and a guide specially designed to stimulate classroom discussion. Please visit http:flwww.goodfortunefilmcom/education for more 

information or to purchase. 

I would be happy to answer any questions you may have. 

Best regards, 

drenny Montasir 

Outreach Coordinator, Transient Pictures 

Office: 646-257-259o 

g__~ ~t :g_o__o___d__Lo_Z_t_U_~_e_£i_[_r_~=_~_’._~ m 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, February 16, 2011 12:10 PM 

Nixon, Thomas J <tommy nixon@unc.edu-~ 

I~W: Illuminate the African American experience ruth these dedicated resources 

From: ProC~uest [proquestmai199@proquest.com] 

Sent: Tuesday, February 15, 2011 10:01 AN 
To: Regester, Charlene B 
Subject: Illuminate the African American experience with these dedicated resources 

Celebrate Black Histo~ Month ruth free trials to ProQnest’s key African American resources. 





See for yom~elf how ProQuest’s offerings in Black studies online research can help you and your 

students. Request a free trial for your libm~ for ProQuest Historical Newspapers-Black 
Newspapers, Black Studies Center, and Black Abolitionist Papers. Illuminate the Black 

experience and see how people of African descent are making a difference every day in our 

lives. 

Empower yourself with in-depth resources that tell the stories of people and events that shaped 

his~oo~: 
ProQuest Historical Newspapers-Black Newspapers~Help students experience Black 

History Month like never before with 
:: ~:*:; i casestudy 

ProQuest® Historical Newspapers-Black ...... 

Newspapers. These newspapers gave voice 
to the people, culture, politics, and issues in 
those communities that too often received 
little to no attention from other papers. 

Students will benefit from the articles, 
photos, graphics, editorial caztoons, 

adveN~ments, m~d other vital infi)rmation 
I’omN in the~ a~chives. Nine titles are 
avaJlable:Atla~ta Daily World ( 1931 - 

2003), Baltimore Afro-Ame#can (1893- 
1988), Cleveland Call & Post (1934- 
1991), Los Angeles Sentinel (1934-2005), 

New York Amsterdam News ( 1922-1993), 
The Norfolk Jo~n4al and Guide (1921- 
2003), Pittsbm"gh Courier (1911-2002), 
and the Philadelphia T~bune ( 1912- 

2001). All titles are cross-searchable with 
other ProQuest Historical Newspapers and 

with ProQuest’s Black Studies Center. 
Learn how this educator uses ProQues~t Historical Newspapers Black Newspapers in Ns 
research. 

Black Studies Center At its core is Schomburg Studies on the Black ExperienceTM, a series 
of topical studies that help define the development of Black Studies as an academic field. The 
Black Studies Center gateway makes it cross-searchable with the historical bacldiles of The 

Chic~go DeJbnder. as well as current scholarly joum~Js from International Index to Black 



Periodicals Full TextTM, the Marshall Index, and the Black Literature Index. 

Plus, add-on modules tbr nine historical black newspapers, The His~toryMaXer~ Black 

Abolitionist Papers, and proQuest Dissertations for Black Studies are also avmlable. 

Black Abolitionist Papers~Di~over authoritafive international abolitionist works produced 

from 1830 to 1865. The collection’s 15,000 pmnary source materials autfiored by nearly 300 

African Americans include hand-written letters, published speeches, editorials, articles, sermons, 

and essays from the U.S., Canada, England, France, Germany, Ireland, Jamaica, and Scotland. 

Request a free librm~ trial today. 
Click here for information on other diversi .ty resources including: 

African American Biographical Database 
In a single resource, risers can search the full text of more than 140 te~s. Besides having direct 

access to biographies, rare books, and historical information on thousands of Afiican Americans, 

u~rs can view thousands of photographs and illustrations and the biographical dictionaries used 

to compile the biographies. 
African Am erican Poetry 

This comprehensive survey of nearly 3,000 poems spans the 18th and 19th centuries, ti~m the 

earliest published African American poems to the works of Paul Laurence Dunbar, the first 

African American poet to achieve national success. 

Twentieth-Century African _/Mnerican Poetry 

This unpoxalleled collection of poetry was authored by the most important and influential African 

American poets of the 20th centul7 including Langston Hnghes, Jean Toomer, Amifi Bamka, 

Audre Lorde, and Rita Dove. 

P.S. Now available from ProQuest History Vault~*! ’][’he Black Freedom Stm~p.le in the 20th 

Century reveals federal agency records of men, women, and children who waged one of the 

most inspiring s~cial movements in American his~tory. 

ProQuest, 789 E. Eisenhower Pkwy., Afin Arbor, M148106 

’][’his is a commercial message. 

If you would preibr not to receive thrther messages from this sender, please 

click on the tbllowing e-mail link and send a message with or without 



any’ rex’t: 

Click here tbr e-n~il 

You will receive one addition~J e-m~fil message confirming your remova]. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, February 16, 2011 12:16 PM 

Regester, Chaxlene B <regester@emaJl.unc.edu> 

I~W: tL~k57I’I: Hayti Heritage Film Fes~tival - FULL SCHEDULE, Feb. 17-20 

From: Hildebrand, Reginald F 

Sent: Wednesday, February 16, 2011 11:09 AM 
To: Regester, Charlene B 
Subject: RE: HAYTI: Hayti Heritage Film Festival - FULL SCHEDULE, Feb. 17-20 

Thanks much. (I almost gave up before I got to the end of the poster!) -Reg 

From: Regester, Charlene B 
Sent: Wednesday, February 16, 2011 9:51 AM 
To: Hildebrand, Reginald F 
Subject: IW: HAY-I-I: Hayti Heritage Film Festival - FULL SCHEDULE, Feb. 17-20 

From: Dianne Pledger [vdpledger@hayti.org] 
Sent: Tuesday, February 15, 2011 5:50 PM 
To: Regester, Charlene B 
Subject: Fwd: HAY-I-I: Hayti Heritage Film Festival - FULL SCHEDULE, Feb. 17-20 

.......... Forwarded message .......... 

Fva~m: Hayti Heritage Center <isellaxs~ha’~i.ovg> 

Date: The, Feb 15, 2011 at 5:27 PM 

Subject: tlAYTI: ttayti Heritage Film Festival - FULL SCHEDULE, Feb. 17-20 

To: vdpledger@hay~J.org 

Having trouble viewing this email? http://www.Hayti.orq 















Fort,yard email 

This email was sent to vdpledqer@havti.om b~, jsellars,.qo)hayti.orq 

Update Profile/Email Address Instant iemeval ~’~idl SafeUnsubscribe"~’ Privacy Policy’. 

NajakActs LLC :: PO Box 25218 Durham :: NC :: 27702 

V. Dianne Pledger, President/CEO 

St. Joseph’s Historic FouMation, Inc. 

Ha~1i Heritage Center 

804 Old Fayetteville Street 

Durham, NC 27701 

(919) 683-1709 ext. 25 

(919) 682-5869 thx 

w~,.havti.org 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, Februa~ 17, 2011 1:30 PM 

Barbara Anderson <b anderson@unc.edu> 

ILE: congrats’. 

Dear Barbara: Thanks for all of your support and hope things are going well Sincerely, Charlene Regester 

From: Barbara Anderson [b anderson@unc edu] 
Sent: Thursday, Febmaw 17, 2011 11:45 AM 
To: Regester, Charlene B 
Subject: congrats! 

Dear Charlene: 
Congratulations on the a~vard from the Hayti Center’. I don’t see you 
often, Charlene, but I have watched ~vith admiration for YEARS the fine 
work that you do You are amazing, and SO deserving of this. Wamaest 
regards, Barbara 

Barbara Shaw Anderson 
Associate Director, African Studies Center 
Lecturer, Department of Afi’ican and Afro-American Studies 
African Studies Center, CB#7582 
3027 Fedt~;x Global Education (;enter 
University of North Carolina 
Chapel Hill, NC 27599-7582 
(919) 962-1406 office 
(919) 843 -2102 fax 
b anderson@unc edu 

www.global uric edu/africa 



February 17, 2011 

Office of University Accreditation 

Dear Colleague: 

Dr. Khalil Gibran Muhammad, newly appointed Director of the Schomburg Center for 
Research in Black Culture, will visit NCCU February 23-24, 2011 to conduct group 
sessions with NCCU students, faculty, staff, and scholars from local universities to 
discuss physical and intellectual perspectives of documentation and preservation of 
African American culture. His appearance is funded by a Title III grant and I am pleased 
to coordinate the event. 

Dr. Muhammad, a native of Chicago, is currently Assistant Professor of History at 
Indiana University. He has completed a major interpretive book in African-American 
studies, The Condemnation of Blackness: Race, Crime, and the ~/laking of Modern Urban 
America, published by Harvard University Press. 

We have scheduled a time for Dr. Muhammad to meet with invited scholars on 
Thursday, February 24, 2011, from l:30pm to 3:30pm in the Seminar Room in the 
William Jones Building. The topic of discussion ~vill be "Promoting Scholarly 
Discourse in the African American". Please notify Ms. Pearl L. Wilson, Executive 
Assistant in the Office of University Accreditation, by Monday, February 21, 2011, 
12:00pm if you plan to attend. Her contact information is 919.530.6900 or 

pwilson@nccu.edu~ 

We are fortunate to have such a distinguished scholar visit our university. I hope that you 
will be able to join us. Do not hesitate to contact Ms. Wilson if you have any questions. 

Sincerely, 

:";/:’’~ 
¯ ’            ~ 

/ 

Pauletta Brown Bracy 
Director 

NORTH CAROI JNA CENTRAI, UNIVERSITY * 1801 FAYETTE\ ILLE STREET ¯ DURHAM, NC 2,70, * 919. 530.6900 FAX 919. 530.7500 

NORTH CAROLINA CENTRAL UNIVERSITY IS A CONSTITUENT INSTITUTION OF THE 

L~’IVERISTY OF NORTH CAROLINA 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, February 18, 2011 11:50 AM 

ttenderson, Mae G <hendersm@email.unc.edn> 

FW: Duke Conference on Feb. 25-26 

From: Caldwell, Kia L [klcaldwe@email.unc.edu] 
Sent: Friday, February :t8, 20:t:I :t0::I5 AM 
To: Department listserv 
Subject: [afriafam] Duke Conference on Feb. 25-26 

Hi All, 
Duke is having an interesting conference on Feb. 25 and 26. Many of the speakers are African-American Studies scholars. 
For more information, see: http:!!library.duke.edu/atelier/schedule.html 
Best, 
Kia 

You a~:e currently subscribed to afi-ia~am as: regester~em~l.unc.edu. 

To unsnbscribe click here: http://lists.unc.edu/u?i&32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriafam&o~8720747 

(It may be necessary to cut and paste the above URL if the line is broken) 

or send a blank email to leave-28720747-32361607.26892ffebebb2514dbed042d10c3de25(~listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Friday, FebruaD 18, 2011 2:48 PM 

Henderson, Mae G <hendersm@email.unc.edu> 

l~]vr: New Edition! A Nickel and A Prayer by Jane Edna Hunter 

From: WVU Press [mailer_response@emailcounts.com] on behalf of WVU Press [wvupress@mail.wvu.edu] 
Sent: Friday, February .t8, 201.t 2:17 plVl 
To: Regester, Charlene B 
Subject: New Edition! A Nickel and A Prayer by Jane Edna Hunter 

A Nickel and A Prayer 
Jane Edna Hunter 

Edited by Rhondda Robinson Thomas 

A Nickel and A Prayer is the second book in Regenerations: African American 
Literature and Culture, a new series edited by John Ernest, West Virginia University 
and Joycelyn K. Mtoody, University of Texas at San Antonio. 

Virtually unknown outside of her adopted hometown of Cleveland, Ohio, Jane Edna Hunter was one 
of the most influential African American social activists of the early-to-mid-twentieth century. In her 
autobiography A Nickel and a Prayer, Hunter presents an enlightening two-part narrative that 
recollects her formative years in the post-Civil War South and her activist yeals in Cleveland. First 
published in 1940, Hunter’s autobiography recalls a childhood filled with the pleasures and pains of 
family life on the former plantation where her ancestols had toiled, adventures and achievements in 
schools for African American children, tests and trials during her brief marriage, and recognition and 
respect while completing nursing training and law school. When sharing the story of her life as an 
activist, Hunter describes the immense obstacles she overcame while developing an interracial 
coalition to support the Phillis Wheatley Association and nurturing its growth from a rented home 
that provided accommodations for twenb/-two women to a nine-story building that featured one 
hundred and thirty-five rooms. 
This new and annotated edition of A Nickel and a Prayer includes the final chapter, "Fireside 
Musings," that Hunter added to the second, limited printing of her autobiography and an 
introduction that lauds her as a multifaceted social activist who not only engaged in racial uplift 
work, but impacted African American cultural production, increased higher education opportunities 
for women, and invigorated African American philanthropy. This important text restores Jane Edna 
H unter to her rightful place among prominent African American race leaders of the twentieth 
century. 
Jane Edna Hunter (1882-1971) founded the Phillis Wheatley Association (PWA), an organization 
that offered housing, job training, and recreational activities to thousands of black women and girls 
who sought better opportunities in the North during the Great Nigration. She gained recognition 
through her work at the PWA, National Association of Colored Women, National Association for the 
Advancement of Colored People, Ohio State Federation of Colored Women’s Clubs, and the 
Republican Party. 

Rhondda Robinson Thomas is Assistant Professor in the Department of English at Clemson 
Universib/in Clemson, South Carolina, where she teaches African American and Early American 
Literature. 

A Nickel and A Prayer 
Jane Edna Hunter 
Edited by Rhondda Robinson Thomas 

February 2011 . 224pp 
PB: 978-i-933202-64-8 $22.95 

H[~: 978-1-933202-65-5 $68,95 

To request a review or examination copy, to find out more information about this title, or to arrange 
publicity or events with the author or editor, please contact: 
Abby Freeland, Marketing Manager 
West Virginia Universib/Press!139 Stansbur¥ Hall,/PO Box 6295/Norgantown, WV/26505!USA 
T: +001 304 293 8400 x 33509 
F: +001 304 293 6585 
E: abby.freeland @maihwvu.ed u 

This email was sent by WVU Press, 139 Stansbury Hall, PO Box 6295, Morgantown, WV 26505, using Express Email Marketing You were added to this list as regester@email.unc.edu on 11/11/2009 

Express Email Marketing supports permission-based email marketing You can change your ~(.~!~’.(~’.[?.~.~!~. or !L[?~L!!.~.!~.~.(.i.~!!~’. from this mailing list at any time. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, February 21,2011 9:17 AM 

ttildebmnd, Reginald F <hildebra@email.unc.edu> 

ILE: UNC Board of Visitors class visits 

Dear Reg: Thanks for the update on the class. Yes, I did see and talk with Kongite. She told me that you were there so I really appreciate your support. Janora was not in my 
class but I think I may have seen her on campus because when I saw her it seemed to me that I had seen her before. Will keep you posted. Sincerely, Charlene Regester 
From: Hildebrand, Reginald F 
Sent: Monday, February 2:t, 201:t 8:29 AM 
To: Regester, Charlene B 
Subject: RE: UNC Board of Visitors class visits 

I am pretty sure that they are asking you because they have heard it’s a good class and they want to show off for the Board of Visitors. The Board of Visitors would not be 
making decisions about class duplications, not even the trustees would get involved in that kind of detail. / By the way, I enjoyed the awards ceremony at Hayti. Did you see 
Kongite? Was Janora McDuffe one of your students??? -Reg 

From: Regester, Charlene B 

Sent: Saturday, February :tg, 20:t:t :t:05 PM 
To: Hildebrand, Reginald F 
Subject: IW: UNC Board of Visitors class visits 

Dear Reg: I received this email and woul like to get your thoughts. Do you think they want to come to my class because it might be duplicating other classes or do you think 
that they are genuinely interested in the class material? I don’t know what to think. Whenever you have a chance, give me your thoughts. Sincerely, Charlene Regester 

From: Douglas, Linda B 
Sent: Friday, February :tB, 20:t:t 6:03 PM 
To: Regester, Charlene B 
Subject: UNC Board of Visitors class visits 

Our UNC Board of Visitors http:i!www.unc.eduibovi members love having an opportunity to sit in on classes during their time on campus. They will return April 7- 

8, and we would like to give them a chance to sit in on some classes throughout the day on Thursday, April 7. 

Would it be possible for them to sit in on your class? How many people could you accommodate? We would give them a list of classes and allow people to sign up 

on a first -come basis then let you know who to expect. 

AFAM 51: Masquerades of Blackness 

VP, us 

TuTh 9:30-10:45AM 

Charlene Regester 

This seminar is designed to investigate how the concept of race has been represented in cinema historically, with a particular focus on, or interest in, 

representations of race when blackness is masqueraded. Its intent is to launch an investigative inquiry into how African Americans are represented on screen in 

various time periods, how we as spectators are manipulated by these cinematic constructions of race, and how race is marked or coded other than through visual 

representation. Students will view films that deal with "passing" from the various historical periods and will utilize theoretical concepts introduced in the assigned 

reading material to read racialized representations in these visual representations. Films selected for viewing include those from the pre-World War II Era, the 

Civil Rights Era, and the "Post-Racial" era. Students will be required to write three papers that reflect their ability to apply theoretical concepts to reading 

racialized representions on screen in these three historical periods and that demonstrate their understanding of how racial masquerades have evolved over time. 

Linda Brewn Douglas 
Director of Community Relations 
University of North Carelina at Chapel Hill 
210 Pittsbore Street, Campus Box 6225 
Chapel Hill, NC 27599-6225 
Telephone: 919-843-9393 
Fax: 919-962-2279 
Cell: 919-218-6947 
Linda_Douglas@unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER (REGESTER)> 

Monday, February 21,2011 12:19 PM 

Me~, Winifred F <ti’eddie@emaJl.unc.edu> 

l:~vr: CDS News: M~yty Smaffs Photography, Willi~:m Eggleston Selects First Book Prize Winner, Waiting for "Supenn~," ~d More 

F~om: Center for Documentary Studies at Duke University [llm@duke.edu] 
Sent-" Monday, February 21, 20:t:t :t:t::t2 Alvl 
To: P, egester, Charlene 13 
Subject-" CDS News: Marty Stuar~’s Photography, William Eggleston Selects First 13ook Prize Winner, Waiting for "Superman," and More 

~iI CDS I Center for D ...... tar), Studies ] 

~ ~ii Exhibitions] ~ 
~ About Us 

~ 

SPARKLE AND T}VANG: AN AMERICAN MUSICAL ODYSSEY / Marry Stuart 

Talks About Photography 
Wednesday, March 2, 7 p.m. / Center for Documentary Studies Auditorium, 1317 W. 
Pettigrew, Durham, North Carolina 

Country music icon Marty Stuart has photographed some of the most famous stars in 

American music, including several of the greatest performers on the country, bluegrass, 

rockabilly, and Southern gospel scenes. In the exhibition Sparkle & Twanq, Stuart shares 

his journey in music and the beloved musicians he encountered along the way This 

uniquely American collection includes photographs of such legends as Chuck Berry, 

Johnny Cash, Bill Monroe, Dolly Parton, the Staple Singers, and Porter Wagoner. 

A companion exhibition, Choctaw Gardens and Beyond: Photographs by Hifda Stuart, will be 

on view March 2-31. Photography has always been a part of Hilda Stuart’s life. Growing up 

on a rural Mississippi farm, she began documenting family, church, local landscapes, and 

social gatherings in the 1940s. During the mid-1950s she worked as an assistant at the 

George Day Photography Studios in Philadelphia, Mississippi While Stuart embarked on a 

career in banking in the 1960s, she never surrendered her camera 

Hilda Stuart’s photographs act as a lens into Mississippi in the third quarter of the twentieth 

century, focused on her family, prominent political campaigns, and traveling musicians. 

They are a bridge between the musical and photographic worlds of her son, Marty Stuart, 

documenting his early musical influences and developing career. 

Hilda Stuart will participate in the gallery talk on March 2 

WILLIAM EGGLESTON SELECTS FIRST BOOK PRIZE WINNER / Benj amin 

LouT’s Color Images I¥om Iraq Win Photography Prize 



US. soldiers with the 509th Infantry Division and the 3rd Infantry’s Combat Aviation Brigade 

launch a joint air assault, raiding over thirty targeted areas in a large rural area near Iskandariyah, 

July 15, 2007. The raid targeted Improvised Explosive Device glED) production and a search for 

suspected insurgents. 

Benjamin Lo~^#,, a war and feature photographer with Reportage by Getty Images, has won 

the fifth Center for Documentary Studies/Honickman First Book Prize in Photoqraphy. 

Internationally renowned photographer William Eggleston judged the competition and 

chose Lov’~ to win the prize 

Lowy’s powerful and arresting color photographs taken through Humvee windows and 

military-issue night vision goggles capture the desolation of a war-ravaged Iraq as well as 

the tension and anxiety of both US. soldiers and Iraqi civilians. To photograph on the 

streets unprotected was impossible for Lowy, so he came up with the brilliant approach of 

making images that illuminate this difficulty by shooting through the windows and goggles 

meant to help him, and soldiers, to see. In doing so he provides us with a new way of 

looking at the war--an entirely different framework for regarding and thinking about the 

everyday activities of Iraqis in a devastated landscape and the movements of soldiers on 

patrol, as well as the alarm and apprehension of nighttime raids. Lo~^#,’s career as a conflict 

photographer has also taken him to Haiti, Darfur, and Afghanistan, among other places. 

Lowy will receive a grant of $3,000, publication of a book of photography, and inclusion in an 

online exhibition of prizewinners. Eggleston will write an introduction for the book, Iraq / 

Perspectives, which will be published in Fall 2011 by Duke University Press in association 

with CDS Books of the Center for Documentary Studies. This collection of photographs 

made in Iraq over a six-year period will be Lowy’s first book READ MORE 

FULL FRAME WINTER SERIES / Waiting lbr "Superman" 

Wednesday, March 9, 7 p.m. / Bay 7 Cinema, American Tobacco Campus 1 318 Blackwell 

Street, Downtown Durham, North Carolina 

Waiting for "Superman." a widely acclaimed film from Academy Award-winning director 

Davis Guggenheim, is a deeply personal exploration of the current state of public education 

in the US. and how it is affecting our children. Fueled by his conscience and charged up 

about the possibilities for change, Guggenheim sets off on a probing journey into the lives 

of five unforgettable children whose hopes, dreams, and untapped potential reveal all that is 

at stake at this critical moment. 

Free and open to the general public, the winter screening series presented by the Ful~l 

Frame Documentary Film Festival features three of the fifteen documentary films shortlisted 

for the 83rd Academy Awards Waiting for "Superman" is the last screening of the series. 

Passes for the next Full Frame Documentary Film Festival (April 14-17, 2011 ) are now on 

sale through the Full Frame website. 

DUKE’S FIRST MFA PROGRAM / Master of Fiue Arts iu Experimental aud 

Documenlary Arts 

UPCOmiNG E’~ E.NTS 

Thursday, February 24, 7 p.m. / Screeninq, American Idealist. The Story of Sarc~ent Shriver, 

with Director Bruce Orenstein / Richard White Lecture Hall, East Campus, Duke University 

Friday, February 25, 7 p.m. / Screeninq. Anytown, U.S.A Smithfield, North Carolina I Richard 

White Lecture Hall, East Campus, Duke University 

March 3-6, 2011 / Show + Tell: Multimedia Cross Traininq from Biq Shed / Center for 

Documentary Studies 

March 11.7 pm (reception, 6 p.m.) / Southern Circuit Screeninq Southern Stories with 



Filmmakers Paul Harrill & Ashley Maynor / Center for Documentary Studies 

ON VIE~,T AT CDS 

Through March 31,2011 / Sparkle & Tvvanq. An American Musical Odyssey / Photographs 

by Marry Stuart / CDS Porch and University Galleries 

Through March 31,2011 / Choctaw Gardens and Beyond: Photographs by Hilda Stuart / 

CDS Lyndhurst Galle5, 

Through July 9, 2011 / Jazz in New York. A Community of Visions / Photographs by Lourdes 

Delgado i CDS Kreps Gallery 

1317 W Psttigrew Street 

D[~d~ ~m, r~.? 27705 

Unsubscribe i Update Profile/Email Address I Forward To A Friend 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, February 22, 2011 9:11 AM 

Douglas, Linda B <linda dougla@unc.edu-~ 

Board of Governors Visit to AFAM 051 

Dear Linda: In response to your query regarding the board of governors visit to my AF:AM 051 class (Masquerades of Blackness), this is to let you know that my room is quite 
small, as I have a total of some 24 students in a room that accomodates close to this number. However, at least two members of the board could attend this class if still still 
interested. Please let me know if they plan to attend my class as I will be glad to accomodate them. Sorry it has taken me some time to reply but at this time of the semester, I 
have been swamped with work. Hope to hear from you. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, February 22, 2011 1:52 PM 

ttenderson, Mae G <hendersm@email.unc.edu> 

Copy of Revised Essays for Baker Collection 

Baker Introduction EssaySynthesis.doc 

Dear Mae: Attached is a copy of the revised version of the introduction!essays for the Baker Collection. I thought you should have this just in case something happens to my 
flash drive. Also, today I met with a grad student from the University of Michigan who is doing research on same-sex relationships, vaudeville, and the music industry. She 
mentioned that Baker had a relationship with a woman named Clara Smith. I knew Baker had relationships with others but had never actually known a name. I don’t know who 
this woman is but I thought this was interesting. Will keep you posted. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~JO UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, February 24, 2011 9:05 AM 

ttenderson, Mae G <hendersm@email.unc.edn> 

I~E: A Favor 

Dear Mae: Yes, I would be willing to do so -- we can make arrangements later for you to give me the exam and all of the details needed. If you want to meet on Monday we 
can finalize so the details at this time. Keep me posted. Sincerely, Charlene Regester 

From: Henderson, Mae G 
Sent: Thursday, February 24, 2022 9:00 AM 
To: Regester, Charlene B 
Subject: RE: A Favor 

Hello Charlene, 

I will reply to Samir Dayal later today -- and will 
cc you. 

In the meantime, something more pressing: I 
will be leaving for San Antonio next Thursday 
for the conference on Black and Brown Hip Hop, 
and am looking for someone to proctor my 
midterm exam from 2:00-3:00 on Friday, 

March 4, in Greenlaw (it’s a small, friendly 
class). Would you, by any chance, be able 
to help me out? rd appreciate your response 
as soon as possible -- so that I can keep 
searching if you’re unable to do it. 

Thanks very much, mae 

From: Regester, Charlene B 
Sent: Tuesday, February 22, 2022 6:22 PM 

To: Henderson, Mae G 
Subject: FW: Copy of Revised Essays for Baker Collection 

Dear Mae: I think we should tell him that it is still in progress or underway. That’s as much as we know at this point and we still don’t have a definitive press. If you send the 
response, T will sign off on your answere to his inquiry. Sincerely, Charlene Regester 

From: Henderson, Mae G 
Sent: Tuesday, February 22, 2012 5:56 PM 
To: Regester, Charlene B 
Subject: RE: Copy of Revised Essays for Baker Collection 

Hello Charlene, 

Thanks for sending a copy of revisions we completed 
on Monday (I had meant to ask you to do so). 

Yes, I had indeed read somewhat that Baker and 
Clara Smith -- a popular blues singer in the 2920s, 
but no relation to the even more popular Bessie Smith -- 
had had a affair. T think that Baker may have traveled 
with Clara Smith on the vaudeville circuit as her wardrobe 
assistant -- which means that Baker was quite young at 
the time. Smith may have also been model for Baker 
as her voice deepened and matured. 

I’m assuming that you, too, received an inquiry from 
Samir Dayal concerning the volume. I suppose one of 
us should response and cc the other. 

Your thoughts? 

Best, mae 

From: Regester, Charlene B 
Sent: Tuesday, February 22, 2022 2:52 PM 

To: Henderson, Mae G 
Subject: Copy of Revised Essays for Baker Collection 

Dear Mae: Attached is a copy of the revised version of the introduction/essays for the Baker Collection. I thought you should have this just in case something happens to my 
flash drive. Also, today I met with a grad student from the University of Michigan who is doing research on same-sex relationships, vaudeville, and the music industry. She 
mentioned that Baker had a relationship with a woman named Clara Smith. I knew Baker had relationships with others but had never actually known a name. I don’t know who 
this woman is but I thought this was interesting. Will keep you posted. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, February 24, 2011 9:07 AM 

Caldwell, Kia L <klcaktwe@email.unc.edu> 

ILS: TODAY: Presentation on Black Towns in Oklahoma by Kaxla Slocum 

Dear Kia: I have office hours during this time and will not be able to attend but I do plan to attend some of the other lectures announced. Sincerely, Charlene Regester 

From: Caldwell, Kia L [klcaldwe@email.unc.edu] 
Sent: Thursday, February 24, 20:t:t 8:55 AM 
To-" Department listserv 
Subject; [afriafam] TODAY: Presentation on Black Towns in Oklahoma by Karla Slocum 

Sponsored b~/t~e Department of African & Afro-American Studies, ~NC-Chapel 

"Race and Place Identities amor~g Oklahoma’s ’All Black Yowrls’ ~n the 21st Centupi" 
Thu~day, Februa~?, 24 
~2-1 pm 
Global Educakion Ce~4ter (GEC) Room ~003 
Kada SIocum ~s an associate professor of a~4thropology and Aflo-%metica~4 Studies ak UNC Chapel She w~l speak about her current research 
with residents of black towns in Oklahoma. 

You aze cun~nfly subscribed to a~afam as: regeste~em~l.unc.edu. 

To unsubscfi~ click he~: h~p:/ilists.unc.eddu?id 32361607.26892flBbebb2514dbed042d10c3de25&n T&I aIXafam&o~875d205 

(It may be neces~y to cut and paste the a~ve URL if the line is broken) 

or send a blank email to leave-28756205-32361607.26892£~bebb2514dbed042d10c3de25~listsen,.nnc.edn 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, February 25,2011 3:21 PM 

Janken, Kenneth R <krjanken@email.unc.edtr~ 

ILE: Walter Rucker 

Dear Ken: This is to let you know that T will be out of town April 20-23 and during part of the Spring Break. Sincerely, Charlene Regester 

From: Janken, Kenneth R 
Sent: Friday, February 25, 201:t 2:49 PM 
To: Hildebrand, Reginald F~ Hall, Perry A; Regester, Charlene B; Caldwell, Kia L; McMillan, Tim 
Subject: Walter Rucker 

Dem Colleagues, 

Julius informed me this afternoon that the Dean has approved our request to proceed with Walter Rucker. Because Julius is heading out oftow~ he asked me to take 

over the business of organizing the visit. Once I get the p~3cedures from Julius totno~row I’ll work on setting a date. I’tn thinldng the week after Spring Break at the 

earliest. If there are dates AFTER the break that you know you roll not be here, please let me know in the ne,’~ couple of days. 

I have two letters of recommendation for Rucker, and two more should be on their way. There are also teaching evaluations. I will give all of this to Travis. 

May I suggest that we read Rucker’s work in the coming weeks and talk about it so we are prepared for him? 

Regards, 

Kenneth 

Kenneth R. Janken 

Professor of AIi-o- American Studies 

Depa~;tment of African and AIh~-Amefican Studies 

109 Battle Hall, CB# 3395 

Unive~i~ of North Caxolina 
Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, February 28, 2011 2:24 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Video for Class 

To Whom It May Concern: Please reserve No Way Out (st9S0) for my AFAM 276 class for March St, 20StSt (Tuesday). I will come by and pick up the video later today. Thanks 
much for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN~RECIPIENTS/CN CHARLENE B REGESTER (REGESTER)> 

Monday, February 28, 2011 5:31 PM 

ttenderson, Mae G <hendersm@email.unc.edu> 

Baker Introduction Essays Synthesis 

Baker Introduction EssaySynthesis.doc 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN~RECIPIENTS/CN CHARLENE B REGESTER (REGESTER)> 

Monday, February 28, 2011 6:55 PM 

ttenderson, Mae G <hendersm@email.unc.edu> 

Baker Introduction Essays Synthesis Feb,28, 2011 

Baker Introduction EssaySynthesis.doc 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, March 1,2011 1:42 PM 

Library Media Resource Center <mrc@unc.edu> 

Video Request 

To Whom It May Concern: The following are videos that I would like to check out for my AFAM 276 class, March 1 that meets at 3pro. Your assistance is greatly appreciated. 
Sincerely, Charlene Regester 
Tamango Y-437 
Malaga Y-438 
Porgy and Bess Y-448 
Kings Go Forth Y-202 
Introducting Dorothy Dandridge Y-701 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, March 2, 2011 2:57 PM 

Wilson, Carlton E <cwilson@NCCU.EDU> 

ILE: Brown-Harvard Conference on Slavery and Capitalism, April 7-9, 2011 

Dear Carlton: Thanks for thinking of me, I saw the announcement that he was coming to NCCU. Have a good break -- it can’t come quick enough. Sincerely, Charlene Regester 

From: Wilson, Carlton E [cwilson@NCCU.EDU] 
Sent: Wednesday, March 02, 2011 1:02 PM 
To: Regester, Charlene B 
Subject: RE: Brown-Harvard Conference on Slavery and Capitalism, April 7-9, 2011 

Thanks, hope you are well, I tried to extend an invitation to you to come over and meet ~<ahil Muhammad, the new director of the Schomburg. But I could not 

Carlton 

F~m= £egester, Charlene B [mai~to:regester@email.unc.edu] 
Sent; Wednesday, Narch 02, 20~ ~2:09 PN 

To: Wilson, Carlton E 
Subject: ~: Brown-Haward Conference on Slavery and Capitalism, April 7-9, 2011 

From: Proctor, Bradley [bdp@email.unc.edu] 
Sent: Wednesday, March 02, 2011 8:55 AM 
To: African American History Workshop 
Subject: [afam] FW: Brown-Harvard Conference on Slavery and Capitalism, April 7-9, 2011 

See below for a conference on slavery and capitalism at Brown and Harvard. 

From: Seth Rockman [mailto:seth_rockman@brown.edu] 
Sent: Thursday, February 10, 2011 6:21 PM 

To: Seth Rockman 
Subject: Brown-Harvard Conference on Slavery and Capitalism, April 7-9, 2011 

Dear Friends and Colleagues: 

I am ~witing to let you know atx~ut an upcoming conference on slave~ and capitaJism in US HistoD~. The conference begins on Thursday. April 7th, with a keynote 

address by President Ruth Simmons of Brown Universib’. Paper presentations roll follow on Friday the 8th at Brown UniversiU. The conference then moves to 

tta~ard for additional papers on Saturday, April 9th. This event is free and open to the public. 

All the intbrmation (including the program and registration fonn) is here: http://brown.edtgweb/slavervconf’ 

I would very much appreciate your help in circulating word of this event to your students and colleagues. If I can m~swer any additional questions or assist in publicizing 

this event to your respective constituencies, please do not hesitate to ask. 

With best rashes, 

Seth Rockman 

Seth Rockman 

Associate Professor of History 

Brown University 

Providence, RI 02912 

http:ffresearc, h.brewn.eduirnvresearc, hlSeth Reckman 

<li> -- You are currently subscribed to 

afam as: <a href "mailto:regeste~)emal.unc.edu’t>re~st~)email.ar~c.edu<;/a>.<br> 

To unsubscfi~ click here: [!~p://lists.unc.ed~/u?id 5383356.1210a5a0009220deal~bI2af9cc7a5bd&n T&I aJhm&o~8787466 or send a blank email to <~ 

~a~N;~:~2~.~.~.~.~.~.9.~9~2~.~2~t~1~.~.~29.~2~.~N£~1L~£~.~:~.~’~ 

This emaJl has been scanned by the MessageLabs Email Securi~ System. 

For more information please visit http://w~v.mess~elabs.com,’email 

This email has been scanned by the MessageLabs Email Security System. 

For more information please visit http:/iwww.messagelabs.com/email 



Since the 1980’S, South Africa has witnessed sweeping 
changes in its’ political and cultural landscape. Once 
stigmatized as a racist regime, it is now celebrated as a 
nation with one of the most progressive constitutions 
in the world. While Pretoria is the seat of the South 
African government, Cape Town is the location of 
parliament, and it is this magnificently beautiful city 
nestled between sandy beaches and gorgeous mountain 
tops that will provide the setting for this Honors Study 
Abroad program. 

Honors Semester in Cape Town aims to immerse 
you into the living history of South Africa by directly 
involving you in institutions that are helping to create 
a democratic civil society. On this program, you will 
work four days a week with a non-government or 
government agency that best suits your interests and 
skills. Internships are available in the following fields: 

Public Health, Children’s rights, Education (including 
special schools), Public Policy, Conflict Resolution, 
Legal Advocacy/Human Rights, Development Agencies, 
Media/Journalism, Environmental/Conservation/ 
Ecology, City Planning, Gender-based Programs and the 
Arts (other fields are also available). 



HNRS 352 i AFR1474: Intellectual Currents of the Black Education classes will be taught and supervised by Dr. 

Atlantic (3 credits). Taught by the faculty director, Professor Suzanne Gulledge (Department of Educatio~O. Credit will be 

Michael Lambert. Major credit in African Studies. issued as follows: 

HNRS 353 o2Fi AFR1520: Contemporarg Southern Africa 

(3 credits). Lecture Series on the History and Politics of South 
Africa. Beyond the North Atlantic connection. Major credit in 
African Studies. 

HNRS 352 / AFR1474: Intellectual Currents of the Black 
Atlantic (3 credits). Taught by the faculty director, Professor 
Michael Lambert. Beyond the North Atlantic Connection. 
Major credit in African Studies. 

HNRS 357iAFR1296: Practicum in African Studies (3 
cq’edits). Internship. 

HNRS 296iAFR1396: Independent Study (3 credits). 
Research Component of Internship, including weekly journal 
and term paper 

Education track: 
Students majoring in education will be able to satisfij their 
major requirements by enrolling in courses traditionally 
taken in the first semester in the teacher education program. 

HNRS 353 o2F/ AFR1520: Contemporary Southern Africa 

(3 credits). Lecture Series on the History and Politics of South 
Africa. Beyond the North Atlantic connection. 

HNRS 350 i EDUC 465: Introduction to Teaching. This 
course will be taught during the first four weeks of the 
program. 

HNRS 357 / EDUC 466 (2 credits): Planning fi)r Teaching. 

HNRS 357 / EDUC 467 0 crediO: Internship in education. 

The program is based at the University of Cape Town, where you will have computer, gym and librar?; 
privileges. In addition to your eoursework, you have the opportunity to attend lectures and briefings by local 
academic, business and political leaders. 

You will live at the Hillcrest Manor Guesthouse in Tamboerskloof, a residential neighborhood near the city 
center with easy access to transportation to the University of Cape Town campus. All bedrooms, which will be 
shared with one or two students, have en-suite bedrooms, a television, ceiling fan and heater. The guesthouse 
has common dining and lounge areas, as well as a private swimming pool and deck overlooking the city and 
mountain. The guest house is in walking distance to restaurants and shopping. 







From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Friday, March 4, 2011 10:53 AM 

Miller, Haeran <hrmiller@emafil.unc.e&~ 

I~E: Copy Card 

Dear Haeran: Thanks for the info. What I was inquiring about is whether or not funds from my account can be transferred to a copying card so that I can use in the library. If not, I will just 
complete the forms they provide and have the copies paid for through my research account nun~ber The library recommended that I use a copying card rather than completing a form every 
time I made copies However, since this does not seem possible the other option is that I will pay out of my pocket and then be reimbursed which does not make sense to me when I can 
charge to the account by completing the form provided by the library. Will discuss further when I see you in person Sincerely, Charlene Regester 

From: M~ller, Haeran 
Sent: Friday, March 04, 2011 9:41 A2vl 
To: Regester, Charlene B 
Subject: FW: Cop?- Card 

Dear Charlene, 

I think you can either buy a Copy Card as Gary Pattiflo wrote below or deposit funds to your One Card in order to make copies at the libraries. ] was trying to see if there is any other way 
doing this instead of you paying out of pocket, but it seems like you have to pay first and then get reimbursed Please remember to keep the receipt for reimbursement. It looks like you can 
add :Funds to your One Card online. 

Or you can use the department’s copier in Battle Hall if you want As you may l~ow, up to 250 pages per semester is :Free and there will be $0 051/copy charges a[’terward. 
Please let me know if you have any quesuons 
’]?hank you! 

Haeran Miller 
Acct Tech 
Dept. of Public Policy 
’]Tel. 919-962-4854 
Fax 919-962-5824 
Dept of African & Afro 2,merican Studies 
Tel. 919-966-1295 
hrmiller@emaif.unc.edu 

..... Original Message ..... 
From: Library Reference 
Sent: Wednesday, March 02, 2011 3:20 PM 
To: Miller, Haeran 
Subject: RE: Comments/questions for AskALib 

Hello, 

University- Guest Cards (copy cards) can be purchased frora an autoraated machine called a Tar Heel Teller on the main floor in the Irfformation Conm~ons area. The cards cost $1.00, but have 
no value when dispensed. Money must be added to the card using the sarae Tar Heel Teller. 

Let me know- if" I may be of further assistance. 

Sincerely, 

Gary- N. Pattillo 
Research and Instructional Services, University Libraries 
The Unb,~ersity of North Carolina at Chapel Hill 
CB# 3922, Davis Library    Phone: 919-962-1151 
Chapel Hill, NC 27514-8890 email: r efe~ enc e@unc, edu 

From: Apache [apache@henderson.lib.unc.edu] 
Sent: Wednesday, March 02, 2011 3:01 PM 
To: Library- Reference 
Subject: Cormnents/questions for AskALib 

Contact Info: 
Question: Hello, 

I’d like to know how I can purchase a copy card for Professor Charlene Regester in AFRI/AFAM using her research account For her on-going research project, she needs to make lots of 
copies at Davies Libralsz. Please let me know. Thanks! 

Email: hrmi ller@email.unc, edu 
Location: Battle Hall 
Access: yes 

...... Mail generated at Mar.02.2011 15:03:11 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, March 4, 2011 12:59 PM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

Sub~nitting Travel Graaat 

Proposal for Creative Activi~ Grm~t.doc 

Dear Tim: I am submitting a travel grant and they require a letter of support from the chair. I have attached my proposal and will need a letter from the chair. All of this can 
be submitted on line. The deadline is March 25th so I think we can do this after the break but I just wanted to complete as many things as I could. In the meantime, I will 
continue to work on the proposal and try to detect errors. Have a good break. Sincerely, Charlene Regester 



{PAGE } 

Proposal for Travel to Complete a Book Length Manuscript on African American 
Screen Actors Who Provoked Controversy On and Off Screen 

Submitted to: Support for Scholarship, Creative Activity or Research in the 
Humanities and Fine Arts 2011-2011 

Submitted by: Charlene Regester 

Following the publication of African American Actresses: The Struggle for 

7isibi#ty, 1900-1960 (Indiana University Press, 2010), I have launched a second book- 
len~h study on the Intersectionality Between the African American Press and the 
Construction &Black Screen Stars in the pre-1960 period. This second project is in the 
early stages of development ~vith some chapters being conceptualized while others are 
being researched. One of the chapters proposed for inclusion in this proj ect focuses on 
the black actress, Evelyn Preer, who appeared in several of Oscar Micheaux’ s (black 
filmmaker) films. The chapter is tentatively entitled ~’Sylvia as a Wilting Flower and 
Lucy as a Broken Blossom: Examining the Construction of Black Stardom in Evelyn 
Preer’s Career as Oscar Micheaux’s Premiere Black Actress." This chapter is designed to 

examine ho~v a black filmmaker, as in the case of Micheaux, constructs stardom for a 
black actress compared to a white filmmaker, as in the case olD. W. Griffith, who 

constructs stardom for white actress, Lillian Gish. These two filmmakers will be 
paralleled because of what they stand to impart regarding how a white filmmaker’s 
construction of stardom parallels a black filmmaker’s constructs stardom. At the same 
time, this chapter further intends to interrogate ho~v the black press participated in 
constructing black stardom based on ho~v stardom is formulated as articulated by scholars 
such as Richard Dyer. 

In particular, to examine the black actress and interrogate how Micheaux 

constructed stardom for Preer as well as to evaluate her career as an actress, in the same 
manner that one would do for white stars is difficult at best. The tools we use to 
investigate stardom for white actresses may be inappropriate for a black actress. 
Unfortunately, assessing Preer’s career through a comparison to white stars could suggest 
that she is deemed valuable only to the extent that she compares to such stars. 

Acutely aware of this dilemma as I conduct this examination, I do not intend to 
attempt to reduce Preer to white stardom; nor do I intend to suggest that she is valued 
only to the extent that she compares to white stars. Instead, this is an attempt to exploit all 
available resources to create an evolving body of scholarship for approaching the reading 
of the black actress on screen in the early period of cinema history. In fact, the approach 
that I employ is multifaceted or polyvalent, drawing upon a wide range of devices for 
reading stars and stardom, yet acknowledging that because of her race, Preer might have 
been configured similar to or different from other actresses of this period when cast on 
the screen in all-black films. The approach taken by this examination includes: exploring 
how she compares to ~vhite actresses on screen in the silent era, how she constructed 
stardom on screen, how- she constructed stardom in the theater, and how the black press 
participated in appropriating its black star. 



{PAGE } 

To evaluate Preer as a screen actress ~vho participated in constructing black 
stardom, her role in Within Our Gates (1919/20) will be revisited to interrogate how-the 
black actress was positioned on screen by a filmmaker who worked outside the dominant 
modes of production associated with the mainstream cinema industry. Specifically, 
Within Our Gates will be compared to D. W. Griffith’s Broken Blossom’s (1919) because 
while a number of scholars such as Jane Gaines affirm that Within Our Gates was a 
response to Birth of a Nation, it is also conceivable that the ghosts of Broken Blossoms 
may- have haunted Within Our Gates. Comparing these two films, of course, is not to 
imply that Micheaux was always responding to white filmmakers or even white 
playwrights as Charles Musser has suggested, but to convey that Micheaux did not exist 
in a vacuum and was very much aware of cinematic or theatrical productions that stood to 
inform his works either consciously or unconsciously. For it is Julia Lesage who contends 
"that historically, from the silent film era to the present, bourgeois film has developed 
various mechanisms for structuring in ambiguity and for keeping us emotionally 
involved; one of film’s hallmarks as a ’democratic art’ form is its ability to allow for and 
co-opt an oppressed group’s response." Therefore, while Micheaux’s film does not 
necessarily evolve from the bourgeois discourse suggested, it is the emotionalism and 
political implications as well as exploitation of an oppressed group that Within Our Gates 

shares in common with Broken Blossoms that allows these t~vo films to be compared. 
Specifically, in both films that a father figure is sho~vn attempting to exploit his daughter 
becomes indicative of the striking resemblance these films share, but more importantly, 
that two different filmmakers employ different strategies for transforming this 
exploitation on screen is the primary focus of this investigation. These two films deserve 
to be compared because Broken Blossoms informs Micheaux’s Within Our Gates in much 
the same manner that Birth of a Nation informs Within Our Gates in that both explore 
female victimization, failed patriarchy, incest, pedophilia, and women positioned as half- 
child/half adult; employ cross-cutting techniques; reconstruct rape; depict misrecognition 
or displaced recognition; introduce a chase scene; construct fear; and utilize dreams. The 
point of this comparison is to demonstrate that to examine white female victimization as 
dramatized on screen might provide a better understanding of how black female 

victimization is dramatized on screen. 
The chapter further intends to explore ho~v the African American press 

participated in constructing stardom for this black actress. For example, when Preer 
related her own personal experience during the production of one of her films, her 
testimony spoke to what Gaylyn Studlar characterized as the relationship between stars 
and fan magazines. According to Studlar, "By providing glimpses oft he stars most 
personal thoughts, and relying on readers wealth of pre-established knowledge, the fan 
magazines posited the reader in a discursive relationship of complicity- with the stars even 
while it simultaneously affected continual demystification of the manufactured nature of 
the star system." Although the star system of Hollywood was not the same as the star 
system for black cinema production, there is no doubt that black filmmakers might have 
attempted to emulate or borrow from the Hollywood star system to elevate their own 

stars. 
This chapter, along with others, is designed to examine how- the black press 

participated in constructing stardom for a wide range of black actors rarely examined by 
other sources in the pre-1960 period of cinema. For example, other actors to be centered 
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in this study include Sam McDaniel, James Edwards, Eartha Kitt, Dooley Wilson, and 
Stepin Fetchit. Actors/entertainers selected for inclusion in this study are those ~vho were 
prominently centered in the black press and had a strong relationship with the black press 
in that they were either, elevated, derided, or controlled by the black press in the pre-1960 
period of film history. But more importantly, these actors provoked controversy either 
with the industry, black press, or in their off screen lives. 

This study is deemed important and significant because rarely has the black press 
been fully exploited to reveal their role in shaping the careers and public image &black 
actors/entertainers. Additionally, this study will fill the void in the existing body of 
literature on black actors and their contribution to the cinema industry because seldom 
have these entertainers been thoroughly interrogated in film histories. The book stands to 
foreground the role that black performers assumed in shaping the racialized 
representations that proliferated on screens in the pre-1960s era of cinema as ~vell as 
reveal the scrutiny in addition to accolades that they received in their own communities 

as evident by the newspaper coverage received. 
Therefore, in order to complete the research required to produce the proposed 

book length manuscript, I will need to travel to two archives that will allow me access to 
papers, letters, and resources not readily accessible or easily available. The Margaret 
Herrick Library of the Academy of Motion Picture Arts and Sciences in California and 
the Chicago Public Library in Chicago are the two archives that I would like to visit for 
the purpose of gathering resource material in order to conduct this study of black 
entertainers. See the proposed budget attached. 
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Projected Budget 

Travel Funds Requested: 

First, I will need to visit the Margaret Herrick Library, Academy of 
Motion Picture Arts and Sciences located in Los Angeles. 

Roundtrip Airfare from RDU to LAX 
$700.00 

Hotel for 5 days in Los Angeles near the Academy of Motion Picture Arts & 
Sciences            $300.00 per day X 4 days = $1,200.00 

Total Los Angeles Trip = $1,900.00 

II. Second, I will need to visit the Robert Abbott (former editor of the 
Chicago Defender)-Sengstacke Paper Collection located in the 
Chicago Public Library, Chicago 

Roundtrip Airfare from RDU to Chicago 

$350.00 

Hotel for 3 days in Chicago 
$200 X 3 days = $600 

Total Chicago Trip = $950.00 

Total Requested: $2,850.00 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 
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Monday, March 7, 2011 1:44 PM 

ttenderson, Mae G <hendersm@email.unc.edu> 

Baker Synthesis Essays 
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Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, March 7, 2011 7:52 PM 

ttenderson, Mae G <hendersm@email.unc.edu> 

Upated Introduction of Essays March 7, 2011 

Baker Introduction EssaySynthesis.doc 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, March 14, 2011 9:14 AM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

ILS: Submitting Travel GmJ~t 

Dear Tim: Thanks for the update and hope you had a good break. Sincerely, Charlene Regester 

From: McMillan, Tim 
Sent: Monday, March :t4, 201:t 8:22 AM 
To-" Regester, Charlene B 
Subject; RE: Submitting Travel Grant 

Hi Charlene -- 
I’ll be glad to get this out for you by the deadline. As to the student who wanted the grade change I think it really is right on the edge. The outside class extra credit might 
make a difference but the poor performance on the final makes a higher grade seem less appropriate. 
Hope all is well, I am behind in my grading because I chose to use my Spring Break as a break for once. 
See you soon. 
Tim 

From; Regester, Charlene B 

Sent; Friday, March 04, 201~. 12:59 PM 

To-" McMillan, Tim 
Subject: Submitting Travel Grant 

Dear Tim: I am submitting a travel grant and they require a letter of support from the chair. I have attached my proposal and will need a letter from the chair. All of this can 
be submitted on line. The deadline is March 25th so I think we can do this after the break but I just wanted to complete as many things as I could. In the meantime, I will 
continue to work on the proposal and try to detect errors. Have a good break. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, March 14, 2011 4:39 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Videos for AFAM 276 Tuesday-March 15th 

Please reserve the following videos for my AFAM 276 class on Tuesday - March iS, 2011 
Sidney Poitier A & E documentary Y-303 
Blackboard Jungle 01HS) version 
Edge of the City (VHS) version 
To Sir, With Love (VHS) version 
Buck and the Preacher 01HS) version 
Your assistance is greatly appreciated. I will come over around 2pro and pick up these videos for my 3:30 class. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, March 15, 2011 1:41 PM 

t~ank.dobson@vanderbilt.edu 

Article -- How the Movies Made a President 

Dear Frank: Good to see you at this year’s conference. I thought I had the article saved but I don’t so you will need to locate it through the New YorkTimes. 
Title: How the Movies Made a President 
Author: Manohla Dargis and A.O. Scott 
Date: January :iS, 2009 
Newspaper: The New York Times 
You can try to access the articles through the following website: 
http: //www.nytimes.com/2OOg/O:t/:t8/movies/:tSdarg.html 
Hope this helps. Finally, thanks very much for your review of my book. I will purchase your new novel in the next few days. Good luck on your research -- I think you have a 
fascinating topic; will try to locate the film, The lvlan. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER (REGESTER)> 

Wednesday, March 16, 2011 2:09 PM 

Sahle, Eunice N <eunice@email.unc.edu> 

I~1;V: CALL FOR PAPERS: Annual Conference 2011 

From: ASMEA [info=asmeascholars.org@rncsv118.net] on behalf of ASMEA [info@asmeascholars.org] 
Sent-" Wednesday, Mlarch 16, 2011 12:32 PM 
To-" Regester, Charlene B 
Subject-" CALL FOR PAPERS: Annual Conference 2011 

Email not displaying correctly? View it in your browser. 

*** CALL FOR PAPERS *** 

4th Annual ASMEA Conference 
Out of tile Past, Into the Future: 

Reflections on the Niddle East and Africa 

November 3-5, 
Key Bridge Narriott Hotel ~ Washington, D.C. 

ASMEA is currently seeking proposals for paper presentations at the 2011 annual conference, 

Members from any discipfine, tenured or untenured faculty or those othe~wise a~]iated with a 

recognized research institution, may submit proposals to partidpate ~n the conference. UNque 

proposals from seNor graduate students (ABD) will also be considered. Abstracts on topics re~ated 

to the Middle East and Africa should consist of a one-pa~e outline of the proposed subject to be 

presented. A recent C.V. and a~] contact data must be a~ached to the proposal (name, 

phone number, aff?liat~on). T~e aae aate for ~re~esals is WeaaeMa~, Jeae ~, 2~&I. 

Proposals should be sent to: i~f~@a~a~a~la[~.~r~. Completed papers are due by 

September 5, 201L 

Referees and Di~u~n~ 

ASMEA Members interested in participating in the conference as referees of papers or discussants 

should contact ASNEA by e-mail with a letter of interest containing the topics that can be covered. 

Please include a C.V. and all current contact data (.name, e-mail, phone number) and a brief 

recitation of your past experience in these roles. Send e-mail to: i~f~@asmeascholars.or¢l. 

Space is limited, register for the 4th Annual ASNEA Conference here. Any questions or for more 

information, contact ASMEA at 202.429.8860 or i~f~@asmea~holars.~r~. 

Assc~ciation for the Study of the Middle East and Africa 

www, asmeascholars.org 

u nsubscribe regester@email.unc.edu from this list I Forward to a friend I Update your profile 

You are receiving this email because you opted in at our website www.asmeascholers.org 

Our mailing address is: 



ASMEA 

PO Box 33699 

Washington, CC 20033 

Add us to your address book 

Copyright (C) 2011 ASMEA Aft rights reserved. 



Assistant Professor- Commnnications 
Department of Media Cnlture 
College of Staten Island 

Department of Med}a Culture 

ONLINE DESCRIPTION AND APPLICATION 
http ://bit.ly/CUNYC SI 

Job ID: 4051, Full-Time, Regular/Temporal: Regular 
Contract Title: Assistant Professor, FLSA: Exempt 

GENERAL D U TIE S 
Performs teaching, research, and guidance duties in area(s) of expertise as noted belo~v. Shares 
responsibility for committee and department assignments, performing administrative, 
supervisor},, and other functions as may be assigned. 

CAMPUS SPECIFIC INFORMATION 
The College of Staten Island is a leading publicly funded unit of the City University of New York 
(CUNY) located in the fastest growing borough of New York City. It is situated on 204 acres of 
wooded grounds with nineteen buildings constructed in the Georgian style. It is a comprehensive 
liberal arts institution vdth a commuter student population. The College of Staten Island offers 
courses in the day, evenings and on weekends. In addition to teaching responsibilities faculty are 
expected to engage in departmental and college activities, schedule office hours, conduct career 
and academic advisement, and mentor students. Teaching responsibilities amount to 21 credits 
per annum but new faculty ~vill benefit from a program of released time of 24 credits to allow for 
continued research. 

The school’s location in New" York City enables it to draw on the vast economic and cultural 
resources of the city. It also provides opportunities for faculty to interact with practitioners in 
industr}, and with researchers at other colleges and universities in the metropolitan area. 

DEPARTMENTAL SPECIFIC INFORMATION: 
The Department of Media Culture strongly values its interdisdplinar}~ approach, combining 
theor}~ and practice in all its teaching, research and creative pursuits. It offers three degrees: BA 
in Cinema Studies, BS in Communications and MA in Cinema and Media Studies. Our Masters 
program offers faculty opportunities for seminar teaching and working with students on research 
and/or production theses. The department also prepares students for PhD programs in cinema and 
communications, as well as other related disciplines in the humanities and social sciences. 

MINIMUM QUALIFICATION S 
Ph.D. degree in area(s) of expertise, or equivalent as noted below. Also required are the abilib, to 
teach successfully, interest in productive scholarship or creative achievement, and abilib, to 
cooperate with others for the good of the institution. 

OTttER QUALIFICATION S 
The Department of Media Culture of the College of Staten Island, a senior college of The City 

2800 Vctory Boulewud ~ Buiid’,ng 1P, Room 226 , S.’,a.:.er~ Isiand, New York 1031 

1,7:.8,982,2541 ~ I,ZIS,982,2Zt0 ~=ax 



University of New York, seeks candidates for an anticipated tenure-track position as an Assistant 
Professor of Cinema & Media Studies, beginning September 2011 or Janua~5T 2012. The 
successful candidate will have Ph.D. or equivalent terminal degree in Cinema, Communication, 
Media Studies or related fields. ABD Doctoral candidates may apply but must have PhD in hand 
by time of hire. 

The successful candidate will al so have the ability to teach a variety of courses including 
introduction to cinema histor?, & theor?,, communications, communication theories and methods, 
and histories and theories of the candidate’s respected fields. Furthec the successful candidate 
will have expertise in African American, Latino, Hi spanic, Caribbean, Latin American or African 
media, with interests in diverse media including print, radio, television, film, advertising, digital 
or integrated m edia. Th e candidate m ay speci alize i n the studies of the textual, production, 
recepti on, i nsfituti ons, gen der or soci ocul tural aspects of these media in di fferent peri ods. 
Candidates with expertise in counter-cinema, media literacy, diasporic, transnational and global 
media are encouraged to alpply. 

RESPONSIBILITIES 
include teaching undergraduate courses, development and coordination of curriculum, 
performing department and college service, and engagement in an active and productive research 
agenda. 

COMPENSATION 
$42,873 - $74,133 

BENEFITS 
CUNY offers a comprehensive benefits package to employees and eligible dependents based on 
job title and classification. Emlployees are also offered pension and Tax-Deferred Savings Plans. 
Part-time employees must meet a weekly or semester work hour criteria to be eligible for health 
benefits. Health benefits are also extended to retirees who meet the eligibility criteria. 

I-IOW TO APPIN 
To apply, please go to www.cuny.edu; select Employment, then Job postings on line. Please 
attach your resume, cover letter and names and addresses of three references. 

CLOSING DATE 
Review of applications will begin on April 29, 20111 until the position is filled 

JOB SEARCIt CATEGORY 
CUNY Job Posting: Faculty 

EQ IJAL EMPLOYMENT OPPORT IJNITY 
The City University of New York is an Equal Opportunity Employer whi ch compli es with all 
applicable laws and regulations, and encourages inclusive excellence in its employment 
practices. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, March 17, 2011 11:14 AM 

McMillan, Tim <tjm 1 @email. unc.edu"~ 

l~E: Letter for Travel Gr~t 

Dear ~m: I really just need a letter of support to for travel to archives to conduct additional research. I will forward the proposal announcement if I can find it. Thanks for your 
assistance. Sincerely, Charlene Regester 

From: McMillan, ~m 
Sent; Thursday, March 17, 2011 I0:38 AM 
To: Regester, Charlene B 
Subject; RE: Letter for Travel Grant 

~-Ii there .... 

liust read your proposal and it sounds quite exciting. Is there a format for the letter that needs to come from the department? Is it an evaluation or an indication of 

support for the proiect? 

"[’a k~? care 

From: Regester, Charlene B 
Sent: Thursday, March 17, 2011 9:09 AN 

To: McMillan, Tim 
Subject: Le~er for Travel Grant 
Dear ~m: ~is is to let you know that the deadline for the application to receive grant money to travel to archives is fast approaching. Please fo~ard at your earliest 

convenience. In the meantime, I will still work on editing the proposal. Your assistance is greatly appreciated. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Thursday, March 17, 2011 11:34 AM 

McMillan, Tim <tjml@email.unc.edu"~ 

I~W: INI~’ORIVL’kTIONAL: Call for proposals in the Arts & Hmnanities 

Dear Tim: This is the proposal that I am submitting for the travel grant. Thanks again. Sincerely, Charlene Regester 

From: nobody@notify unc.edu [nobody@notit).unc.edu] on behalf ofnoreply@unc.edu [no reply@unc.edu] 
Sent: Tuesday, 2vfarch 01,2011 8:25 PM 
To: Regester, Charlene B 
Subject: INFOR2vIATIONAL : Call for proposals in the Arts & Humanities 

CALL FOR PROPOSALS: 
Support fk~r Scholarship, Creative Activity or Research in the Humanities 
and Fine Arts 2011-2012 

APPLICATION DEADLINE: FR]DAY, MARCH 25,2011 
’]?he Institute for the Arts and Humanities, in partnership with the 
Office o:[’the Vice Chancellor for Research and Economic Development at 
the Umversity of North Carolina at Chapel Hill, armounces a call for 
proposals for scholarship, creative activity or research in the 
humanities and fine arts. 

AWARD INF’ORX’IATION 
Applications are invited for a limited number of awards to support 
scholarship, creauve activity or research in the humanities and fine 
arts. Funds can be used :[’or suwaner salary support, payment of research 
assistants, travel, art supplies, research materials, equipment or any 
other properly justified expense of scholarly or artistic endeavor. 
Most awards will be for $5,000 or less. However, applicants may request 
up to $10,000. One or two especially meritorious projects may be funded 
at that higher leveh If you request more than $5,000, indicate whether 
you would like to be considered :[’or funding at the lower level if your 
application is not selected for a major award 

ELIGIBILFI"g 

Applications may deal with any topic or subject matter in the arts or 
humanities An)’ full-time EPA facul~ member whose primary appointment 
is in the humanities or fine arts, and who holds any professorial rank 
in the College of Arts and Sciences, is eligible fi~r these awards 
Full-time EPA faculty members holding professorial rank and employed in 
other disciplines or in a professional school are eligible if they 
deruonstrate conclusively that their ~vork employs the nrethods of the 
htunanities or fine arts and deals with subject matter relevant to one or 
nrore of those disciplines. 
Applicants ruay simultaneously hold extranrurally funded awards or 
fellowships. They nray siruultaneously be the recipients of small grants 
from the Universi~ Research Council or Faculty Developruent A~vards from 
the Office of the Provost, as long as they submit budgets that justify 
the need for additional, unduplicated funding. 

HOW TO APPL Y 
To apply, submit a letter of no more than three pages, including a 
detailed budget up to $5,000 ($10,000 if you wish to be considered for 
one of the ruajor awards). In yotu letter, describe the scholarship or 
creative activib" for which you are seeking support. Emphasize the 
importance of the work to yottr discipline, to a set of disciplines or, 
if relevant, to the public. Explain what ruakes your ~vork novel, original 
or creative. Describe the work product you intend to produce, whether a 
book, a sculpture, a series of paintings, journal articles, musical 
compositions, or the like. If your work will be curatorial, provide 
documentation that you have access to exhibit space in a recognized 
venue. If your work is an artistic perfornrance, provide documentation 
that you have access to perfornrance space in a recognized venue. If your 
work depends on access to rare source docun~ents or a special collection, 
provide docttmentation that you have pernrission to access and study the 
materials. Documentation of access does not count as part of the 
three-page limit on letters of application. 
In addition, please have your department chair provide a statement of 
support of the proposed work. 
Submit letters of application, a projected budget, support from your 
department chair and an?- required documentation of access electronically 
to iahapply@unc, edu 

ADDITIONAL INFORMATION 
For proposal or eligibilit5, questions, contact Bill Balthrop 
(w~’b@email.unc.edu, 843-2657). 

**Please note** that this fund is separate from the IAH Ilmovation Fund, 
outlined at http :/iiah.unc. edu/innovation/cfp. 

This email is sponsored by: Institute for the Arts and Humanities and 
Office of the Vice Chancellor fk~r Res 



"INFORNIATIONAL:" email ~vill only be sent to those who have indicated 
that they do want to receive mass email. To set your infbrmational mass 
email preference, sign into MyLrqC at http://mv.unc.edu, and select 

"Update Personal Information". 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, March 21,2011 10:49 AM 

su~me@companioncamp.net 

Grant Proposal 

Proposal for Creative Activi~ Grm~t.doc 

Dear Susanne: Please review the following proposal whenever you have a chance. Your assistance is greatly appreciated. Please let me know that you have received this 
material. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, March 21,2011 2:27 PM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

ILE: Letter for Travel Gra~t 

Dear ~m: Thanks much. Have a good trip and see you when you return. Sincerely, Charlene Regester 

From: McMillan, rim 
Sent; Monday, March 2:t, 20:Lt :t:t:2:t AM 
To; Regester, Charlene B 
Subject; RE: Letter for Travel Grant 

Here’s your letter ---let me know if Vot~ need any modifications, gm leaving for New York early on Wednesday morning. 

From; Regester, Charlene B 
Sent; Monday, March 25, 20:[:t :t0:46 AM 

To; McMillan, Tim 
Subject; Letter for Travel Grant 
Dear 3qm: This is to let you know that my deadline is fast approaching -- I need to submit by the end of the week. Let me know when you will have the letter completed. You 
can send by email because all of the information has to be submitted by email. Thanks much for your assistance and I look forward to meeting with you in person whenever 
you have a chance. Would you like to meet one afternoon at the Daily Grind for a brief meeting (no more than 30 minutes)?. If so, let me know. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN~RECIPIENTS/CN CHARLENE B REGESTER (REGESTER)> 

Monday, March 21,2011 5:59 PM 

ttenderson, Mae G <hendersm@email.unc.edu> 

Baker Introduction Synthesis March 21, 2011 

Baker Introduction EssaySynthesis.doc 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, March 22, 2011 5:49 PM 

william .thompson@unlv.edu 

P,£: request for paper/references---Popular Cultare Conference--Las Vegas 

bibliographypassing forath~n51 [ 1 ] .doc 

Dear Professor Thompson: Attached is the bibliography that T use for my passing class. Please note errors might appear in this document. Also, it needs to be updated. Hope 
these sources help. Sincerely, Charlene Regester 

F~om: william.thompson@unlv.edu [william.thompson@unlv.edu] 
Sent-" Monday, March 21, 2011 4:57 PM 
To-" Regester, Charlene B 
Subject: request for paper/references---Popular Culture Conference--Las Vegas 

Professor Regester, I very mnch enjoyed yonr presentation to the recent Popular Culture Conference in Las Vegas. My first request is to have access to a paper ifyonr 

presentation is in a written form. I presented at the conference ((See attachedfile: Happy2Gambler34popcul. ok)c)) and have done so for the past 

dozen years or so. I would like very much to bring your theme of"passing" into my paper tbr next year. I am just now staxting my collection of research 

sources, and I believe that the theme of "passing" could veD’ well constitute the organ~ing tbcus tbr my paper. My subject is "The Career of Charlie Pride--Baseball 

Player, Business Man, and Country Music Legend in his own Time." Pride presents many twists on the passing theme. While he was "carefully" marketed to his music 

audience, he never pretended to be any thing but an African American who loved country music. He wasn’t the first African American country music pertbrmer, but he 
really was the first to achieve "stax" recognition. But in contrast to others who played major break-thiough roles in American society (Robinsor~ et. al.), he opened 

gates but (ahnost) no others chose to follow hi~n. I’ve enjoyed his music for over 40 yeaxs and I would like to search for deeper cultural meanings in his caxeer. Your 

paper would be very useful for giving me directions. I would also like to explore other works you have written that ~nay be helpful as well. Could you share --or give 

me a ret~rence to--your vita/bibliography? I would also appreciate any other insights you may have on Chaxlie Pride and his caxeer. 

Thank you very much for considering this request and thank you for a wonderful presentation. 

William N. Thompson 

Prot~ssor of Public Administration 

University of Nevada, La.s Vegas 
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Textbook Request for Fall 2011 

Dear George: This is to inform you that I will be on leave in the Fall of 2011, therefore, I have no texts to request. However, in the Spring of 2012 1 will teach AFAM 276 and 
AFAM 051 and will be using the same books that I currently use. Thanks much for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, March 23, 2011 h l 7 PM 

iahapply@unc.edu 

Proposal for Scholarship, Creative Aclivi~ or Research in Humanities & Fine A~ts 

Regester.recommendation.travelgrant2011 [1].docx; HOTELS[1].pd£ Proposal for Creative Activi~ Grantdoc 

Attached is a copy of a proposal that I am submitting to be considered for the Scholarhsip, Creative Activity or Research in the Humanities and l:ine Arts. Your review of this 
material is greatly appreciated. 
Sincerely, Charlene Regester 
Department of AI:RI!AI:AM Studies 

204 Battle Hall, CB# 3395 
UNC-CH 
(919) 966-5496 
regester@email.unc.edu 
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To whom it may concern: 

Please accept this letter of enthusiastic support for the travel grant submitted by Dr. 
Chaff ene Regester. Dr. Regester’s cutting edge work on black film is of maj or 
significance to the department, the university, and the academy writ large. Her focus on 
the significance of black actresses in the United States and beyond is important and is 
understudied in the broader academic community. The current proj ect she is undertaking 
builds on her long standing scholarship in black film, and more specifically her recently 
published monograph: African American Actresses: The Struggle for Visibility, 1900- 
1960. Examining and problematizing the idea of stardom through the lens of black 
women performers is an exciting and productive direction for Dr. Regester’s work. 

The department of African and Afro-American Studies has gained depth and visibility 
from Dr. Regester’s scholarship and we hope that you will be able to provide the travel 
support she has requested to allow her to continue and expand her work. If you have any 
questions or concerns please contact me or Julius Nyang’ oro, our department chair. 

Timothy McMillan 
Associate Chair & Senior Lecturer, Department of African and Afro-American Studies 
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March 23, 2011 

Support for Scholarship, Creative Activity or Research 
in the Humanities and Fine Arts 2011-2012 
University of North Carolina-Chapel Hill 

Dear Committee Members: 
The following proposal is being submitted to be considered for funding to support 

travel to archives central to my research on African American Screen Actors Who 

Provoked Controversy On and Off Screen. Travel to two archives/libraries (The Margaret 
Herrick Libt~ry, Academy of Motion Picture Arts and Sciences, Beverly Hills, California 

and the Chicago Pub#c Library (Robert Abbott-former editor of the Chicago Defender 
Newspaper Collection, Chicago, Illinois) is deemed necessary in order to produce a book- 
length manuscript. The proj ect proposed is described below. Your consideration of this 
request is greatly appreciated. 

Proposal for Travel to Complete a Book Length Manuscript on African American 
Screen Actors Who Provoked Controversy On and Off Screen 

Submitted by: Charlene Regester, Associate Professor, Department of African & 
Afro-American Studies, 204 Battle Hall, CB# 3395, (919) 966-5496, 

regester@email.unc.edu 
Following the publication of African American Actresses: 7he Struggle for 

Visibi#ty, 1900-1960 (Indiana University Press, 2010), I have launched a second book- 
length study on the Black Screen Stars Who Provoked Controversy On and Off Screen 
and Constructed Black Stardom in the pre-1960si70s period. This second project is in the 
early stages of development with some chapters being conceptualized while others are 
being researched. One of the chapters proposed for inclusion in this proj ect focuses on 
the black actress, Evelyn Preer, who appeared in several of Oscar Micheaux’s (black 
filmmaker who made at least forty-five films, 1918-1948) films. The chapter entitled, 
"Sylvia as a Wilting Flower and Lucy as a Broken Blossom: Examining the Construction 

of Black Stardom in Evelyn Preer’s Career as Oscar Micheaux’s Premiere Black 
Actress," is designed to examine how a black filmmaker, as in the case of Micheaux, 
constructs stardom for a black actress compared to a white filmmaker, as in the case of D. 

W. Griffith, who constructs stardom for white actress, Lillian Gish. These two 
filmmakers will be paralleled because of what they stand to reveal regarding how a white 
filmmaker versus a black filmmaker constructs stardom for these actresses. At the same 
time, this chapter intends to interrogate how the black press participated in constructing 
"black stardom" based on how stardom is formulated as articulated by scholars such as 

Richard Dyer. 
In particular, to examine the black actress, Evelyn Preer and interrogate how 

Micheaux constructed stardom for her as well as to evaluate her career as an actress, in 
the same manner that one would do for a white star is difficult at best. The tools we use to 
investigate stardom for white actresses may be inappropriate for interrogating a black 
actress. Moreover, assessing Preer’s career through a comparison to white stars could 
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suggest that she is deemed valuable only to the extent that she compares to such stars. 
Acutely aware of this dilemma as I conduct this examination, I do not intend to attempt to 
reduce Preer to white stardom; nor do I intend to suggest that she is valued only to the 
extent that she compares to white stars. Instead, this is an attempt to exploit all available 
resources to create an evolving body of scholarship for approaching the reading of the 
black actress on screen in the early period of cinema history. In fact, the approach that I 
employ is multifaceted or polyvalent, drawing upon a wide range of devices for reading 
stars and stardom, yet ackno~vledging that because of her race, Preer might have been 
configured similar to or different from other white actresses of this period when cast on 
the screen in all-black films. The approach taken by this examination includes: exploring 
how she compares to a white actress in the silent era, investigating how she constructs 
stardom on screen, determining how she constructs stardom in the theater, and 
interrogating how the black press participates in appropriating its black star. 

To evaluate Preer’ s screen career to determine how she participated in 
constructing black stardom, her role in Within Our Gates (1919/20) will be examined to 
assess how the black actress was positioned on screen by a filmmaker who worked 
outside the dominant modes of production associated with the mainstream cinema 
industry. Specifically, Within Our Gates will be compared to D. W. Griffith’s Broken 

Blossom’s (1919) because while a number of scholars affirm that ~Tthm Our Gates was a 
response to Birth ofa Na#on, it is also conceivable that the ghosts of Broken Blossoms 

may have haunted Within Our Gates. 
For it is Julia Lesage who contends "that historically, from the silent film era to 

the present, bourgeois film has developed various mechani sins for structuring in 
ambiguity and for keeping us emotionally involved; one of film’s hallmarks as a 
’democratic art’ form is its ability to allow for and co-opt an oppressed group’s 
response." Therefore, while Micheaux’s film does not necessarily evolve from the 
bourgeois discourse suggested by Lesage, it is the emotionalism and political 
implications as well as exploitation of an oppressed group that Within Our Gates parallels 
Broken Blossoms allowing these two films to be compared. Specifically, these films 
warrant comparison because they both explore female victimization, failed patriarchy, 
incest, pedophilia, and women positioned as half-child/half adult; employ cross-cutting 
techniques; reconstruct rape; depict recognitionimisrecognitionidisplaced recognition; 

introduce a chase scene; construct fear; and utilize dreams. 
Additionally, the chapter intends to explore how the African American press 

participated in constructing black stardom. For example, when Preer related her own 
personal experience during film production, her testimony spoke to what Gaylyn Studlar 
characterized as the relationship between stars and fan magazines. Although the star 
system of Hollywood was not the same as the star system for black cinema production, 
there is no doubt that black filmmakers such as Micheaux might have attempted to 
emulate or borrow from Hollywood to elevate their own stars. Thus, Preer will se~e as a 
microcosm for interrogating the constructi on of bl ack stardom. 

This chapter, along with others, is designed to interrogate how the black press 
participated in constructing stardom for a wide range of black actors rarely examined by 
other sources in the pre-1960/1970 period of cinema. Other actors/actresses to be 
centered in this study include Sam McDaniel, James Edwards, Eartha Kitt, Dooley 
Wilson, and Stepin Fetchit. Actors/entertainers selected for inclusion in this study are 
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those who were prominently centered in or had a strong relationship with the black press 
in that they were either, elevated, derided, or controlled by the black press in this period. 
But more importantly, these actors selected for inclusion in this study provoked 
controversy with the industry, the press, the public, or their own private lives and thus, 
will serve as the guiding focus of this investigation. 

This study is deemed important and significant because rarely has the black press 
been fully exploited to reveal its role in shaping the careers and public image of black 
actors/entertainers. Additionally, this study will fill the void in the existing body of 
literature on black actors/actresses and their contributions to the cinema industry will be 
foregrounded because seldom have these entertainers been thoroughly interrogated in 
film histories. Little is known of the controversial relationship that existed between these 
actors/actresses and the black press, cinema industry, screen image, public, and fan base. 

Therefore, I am requesting funding to travel to two archives that will allow me 
access to papers, letters, and resources not readily available or easily accessible -- The 
Margaret Herrick Library of the Academy of A4otion Picture Arts and Sciences in Los 
Angeles, California and the Chicago Pub#c Library in Chicago, Illinois. See the 
proposed budget below. 

Proposed Travel Budget for: 
Travel and Hotel Accommodations to the following Two Archives is Requested: 
The Margaret Herrick Library, Academy of Motion Picture Arts and Sciences and 
Chicago Public Library 

Travel to These Archives: Will occur during the Late Summer/Fall 2011 

Margaret Herrick Library, Academy of Motion Picture Arts and Sciences, La 
Cieuega Blvd., Beverly Hills, California 90211-3331 (310) 247-3020 

a. Airfare Roundtrip from RDU to LAX 
$800.00 (based on today’s rates but with increasing gas prices this price 

could increase) 
b. Hotel for 5 days in Los Angeles near the Academy of Motion Picture Arts & 

Sciences (Hotel Rate is based on information provided by the Academy) 
$350.00 per day X 5 days = $1,750.00 

Total Trip to Beverly Hills, California = $2,550.00 
Robert Abbott (former editor of the Chicago Defender)-Sengstacke Paper Collection 
located in the Special Collections of the Chicago Public Library, Chicago, Illinois, 
400 S. State Street (and East Congress), Chicago, Illinois (312) 747-4300 

a. Airfare Roundtrip from RDU to ORD - Chicago O’Hare 
$350.00 (based on today’s rate but with increasing gas prices this price 

could increase) 
b. Hotel for 3 days in Chicago 

$300 X 3 days = $900.00 

Total Trip to Chicago, Illinois = $1,250.00 
Total Requested: $3,800.00 



From: 

Sent: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, March 24, 2011 11:14 AM 

Inteflibm~ Borrowing <uncilh@unc.e&l> 

IL92: ILB Status Update 

I had no idea that this ~vas so extensive -- yes, we probably need the guid first but I am only interested in the sections that focus on African Americans and the cinema industry. Also 
checked the Index to the George P. Johnson Film Collection and I now- need reels 5,6,7, 8. Then later I can order reels 11 & 12. Thali, Zs much for your assistance and I apologize for any 

confusion caused Sincerely, Charlene Regester 

From: Interlibrau Borrowing [uncilb@uaac.edu] 
Sent: Thursday, March 24, 2011 9:31 AM 
To: Regester, Charlene B 
Subject: ILB Status Update 

To: Charlene Regester 

RE: Title: Tuskegee Institute news clippings file 
Author: 

9+,’5760 

’]?his item is a 252 microfilm reel set. Do you know what reels you need, or would you like us to request the guide first? 

ILB Stall" 

Interlibra~ Borrowing 
Davis Library, Room 223 

Monday-Friday 9 AM-5 PM 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, March 25, 2011 10:46 AM 

Amy Heiderscheit <AHeider~hei@kendallhunt.com> 

ILE: BLACK CINEIV~k: HISTORICAL MOMENTS 

Okay. Sincerely, Charlene Regester 

From: Amy Heiderscheit [AHeiderscheit@kendallhunt.com] 
Sent: Thursday, March 24, 20J.:t 4:02 PM 
To-" Regester, Charlene B 
Subject-" BLACK CINEMA: HISTORICAL MOMENTS 

Dear Professor Regester, 
The sales of BLA_CK CINEMA have now fallen below the minimum rate per yeax specified in our publishing agreement. Therefore, per the Out of Print clause in our 
agreement, we plaal to taJ~e this title out of print at the end of April 2011. The remaining 51 copies in our inventory will be destroyed at that time. 
If your situation is changing this yeax, a~ad you will use this title in the agreed upon quantities, please contact me before _April 15, 2011. We will be happy to sell some or all 
of this inventor?- to you at a 50% discount. 
We are sorry that this action appeaxs to be necessuxy. 
Sincerely, 
A~ny Heiderscheit 
Senior Inventor?~ Control Specialist 
KendalFHunt Publishing Cotnpa~ny 
(563) 5S9- ~63 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, March 28, 2011 7:45 PM 

ttenderson, Mae G <hendersm@email.unc.edu> 

Updated Baker Introduction Synthesis for Essays March 28, 2011 

Baker Introduction EssaySynthesis.doc 

FYI. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Tuesday, March 29, 2011 11:21 AM 

Janken, Kenneth R <krjmaken@email.unc.edtr> 

I~E: Monday, April 4, tbr Walter Rucker visit 

Dear Janken: I might be able to attend a breakfast but I cannot attend a dinner since I now have meetings scheduled on Monday afternoons. T will ask Torri Staton and Kiara 
(both AFAM majors) to attend his talk and if you want them to go to the breakfast or dinner you will need to let them know as soon as possible. As for inviting other 
faculty/administrators -- I think you should ask Dean Harold Woodard, John Kasson (history), Joy Kasson (American Studies), Mae Henderson (English), Carolyn Tyson 
(Sociology). 

From: Janken, Kenneth R 
Sent: Tuesday, March 29, 2011 9:31 AM 

To: Hildebrand, Reginald F; Hall, Perry A; Regester, Charlene B; Caldwell, Kia L; McMillan, Tim 
Subject: Monday, April 4, for Walter Rucker visit 

Dear Colleagues, 

We finally got the go-ahead to invite Walter Rucker to campus, mad the date is next Monday, April 4. tte will be here tbr the day. He’ll be presenting a talk 12- 1:30. I 

believe that Julius will be meeting him this week, as he will be out of town on the 4th. 

I teach 9-11; can a couple of you have breald’ast with hitn, say around 9’? And a couple of more have dinner ruth him? I’ll also be asking our Africanist colleagues. Are 

there a couple of majors or minors you’d like to ask? 

Kenneth 

Kenneth R. Janken 

Professor of Afro-Americaaa Studies 
Depaxtment of African and AIh>America~ Studies 

109 Battle Hall, CB# 3395 
University of North Carolina 

Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, March 29, 2011 1:02 PM 

su~me@companioncamp.net 

Review of Essay for Journal of Fihn m~d Video 

JoumaJ~ of Fihn and Video-Teaching With Tra~lers.doc 

Dear Susanne: Attached is a review that I would like for you to edit whenever you have a chance. Please let me know that you have received this material. Your assistance is 
greatly appreciated. Sincerely, Charlene Regester 



Journal of Film and Video 

Eassy: "Teaching With Trailers: The Pedagogical Value of Previews for Introducing Film 

Analysis" 

Submitted by: Charlene Regester 

In review-&the essay, "Teaching With Trailers: The Pedagogical Value of Previews for 

Introducing Film Analysis," I am not certain that I am providing an appropriate response to this 

essay because my area of interest is film histor?- and not film production. Therefore, I am not 

sure that I am in a position to adequately critique or review this work. 

With this in mind, in view- of my limited knowledge of film production and cinematic 

techniques, I think that the essay accomplishes its goal of demonstrating a step-by-step approach 

to teaching an analysis of film style. Because the essay is quite thorough and detailed, it certainly 

enhanced my knowledge and understanding of this topic. Moreover, the essay provides the 

necessary details and examples to encourage students to proceed through each stage to 

purportedly complete each task. It is the combination of examples and details that allows the 

student to achieve mastery of learning. 

Therefore, my reaction to the essay is that if it is to be published by the Journal of Film and 

Video it should be included in the section of the j ournal that focuses on teaching and pedagogical 

issues related to film studies. In my opinion, this is not necessarily a j ournal essay and thus, I am 

recommending that 1) the Journal of Film and Video provide a special issue on teaching film 

studies or 2) include the essay in a section of the Journal dedicated to teaching films studies or 

pedagogical issues in film studies. 

it seems to me that what is revolutionary or ingenious about the essay is the author’s proposed 

use of trailers as a way to teach the stylistic techniques of film analysis. It is this teaching 

strategy and technique that makes this approach unique and worthwhile for teaching cinema 

studies in a way that enhances student learning. 

Finally and as noted above, my recommendation is that the essay should be accepted for 

publication either in a special issue of the Journal of Film and Video that focuses on teaching or 

section of the j ournal that focuses on pedagogical approaches to teaching film studies. Since this 

essay falls outside of my area of study, I could not provide a more substantive review. My 

concern is that I may not be informed enough to critically evaluate the particular strengths or 

weaknesses of this pedagogical approach to teach film analysis even though I was able to discern 

the merits of this approach as illuminated in this discussion. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, March 29, 2011 5:16 PM 

Janken, Kenneth R <krjmaken@email.unc.edtr~ 

ILE: ble~2-~l’ast with Rucker 

Dear Ken: The Carolina Inn is best for me because I will be coming from this direction. Sincerely, Charlene Regester 

From: Janken, Kenneth R 
Sent: Tuesday, March 29, 2011 4:34 PM 

To-" Caldwell, Kia L; Regester, Charlene B 
Subject-" breakfast with Rucker 

Dear Kia and Charlene, 

I have you both down for breald’ast with Walter Rucker. I suggest 9 a.m.; can one or both of you escort hiln to South Bldg for a l0 a.In. Ineeting with the deau? 

Kia suggested Carolina hm for brea]cfast. It’s either that or Ye Olde Waffle Shoppe. Let me know your choice. 

Kenneth 

Kenneth R. Janken 

Professor of Afro-Americo~a Studies 

Department of African and Afro-American Studies 

109 Battle Hall, CB# 3395 
University of North Carolina 

Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, March 29, 2011 5:17 PM 

ttenderson, Mae G <hendersm@email.unc.edn> 

I~W: Pat Turner lectures on Folklore m~d Race in the 21st Century, March 30, 7 ptn 

Pat Turner press release.docx 

From: Glenn Hinson [ghinson@ad.unc.edu] 
Sent: Tuesday, March 29, 2011 4:15 PM 
To: Hildebrand, Reginald F; Hall, Perry A; Janken, Kenneth R; Jordan, Joseph F; Regester, Charlene B; kaslo@ernail.unc.edu 
C¢: Patricia Sawin 

Subject: Pat Turner lectures on Folklore and Race in the 21st Century, March 30, 7 pm 

Dear colleagues, 

Though I know that "this talk has been announced on the IAAR list, I nonetheless thought that it might be worth sending out a relninder, 
knowing that this time of the semester is more often defined by confusion than by easy memo~’. Pat Turner is on campus via her role as 
Vice Provost at UC-Davis; given her scholarship on rumor, racial representation, and African American material culture, we felt that we 
should ask if she’d be willing to share of bit of her wisdom in that arena as well. She graciously agreed, yielding tomorrow’s talk at 7 p.m. 
in tIyde Hall. 

Please help spread the word (even if this word is late in coming!) We look forward to seeing you there tomorrow evening. 

Until then, may’ grace find you at every unexpected corner, and may the blessings of ease whisper through your day’... 

African American Studies Scholar to Discuss the Folklore of Race in the 21st Century 
Dr. Patricia Turner, Vice Provost of Undergraduate Studies at the University of California, 

Davis, and author of four books on contemporary African American culture, will speak at the 
University of North Carolina at Chapel Hill March 30. 

Turner will discuss "The Super Dome to the Oval Office: The Story Folklore Tells of Race in 
the 21st Century" at 7:00 pm in Hyde Hall’s University Room. Her lecture analyzes the wide 
variety of informal discourses that reveal understandings and misunderstandings about race 
in the United States today. The lecture is open to the public. 

Turner has published four books, most recently Crafted Lives: Stories and Studies of 
African-American Quilters (University of Mississippi Press, 2009). Her other work includes 
Whispers on the Color Line: Rumor and Race in America with Gary Alan Fine (University of 
California Press, 2001) and Ceramic Uncles and Celluloid Mammies: Black Images and Their 
Influence on Culture (Anchor Books 1994, University of Virginia Press, 2002). Her first book, I 
Heard it Through the Grapevine: Rumor in African-American Culture (University of California 
Press, 1993), inspired a story on ABC’s 20/20. She is a frequent consultant for documentary 
films and has served on the National Association of State Universities and Land Grant Colleges 
(NASULGC)’s Commission on Access, Diversity, and Excellence and on the executive board of 
the American Folklore Society. 

For more information call 919-962-4065 or write to folklore@unc.edu. 
Yours in peace, 

-- glenn 

Glenn Hinson 
Assoc. Professor of Folklore and Anthropology 



Dept. of Anthropology / Folklore Program, Dept. of American Studies 
CB #3115, 305-C Alumni Hall 
Universi)T of North Carolina, Chapel Hill 
Chapel Hill, N.C. 27599-3115 
(919) 962-1661; fax (919) 962-1613 



African American Studies Scholar to Discuss the Folklore of Race in the 21st Century 

Dr. Patricia Turner, Vice Provost of Undergraduate Studies at the University of California, Davis, and 

author of four books on contemporary African American culture, will speak at the University of North 

Carolina at Chapel Hill March 30. 

Turner will discuss "The Super Dome to the Oval Office: The Story Folklore Tells of Race in the 21st 

Century" at 7:00 pm in Hyde Hall’s University Room. Her lecture analyzes the wide variety of informal 

discourses that reveal understandings and misunderstandings about race in the United States today. 

The lecture is open to the public. 

Turner has published four books, most recently Crafted Lives: Stories and Studies of African-American 

Quilters (University of Mississippi Press, 2009). Her other work includes Whispers on the Color Line: 

Rumor and Race in America with Gary Alan Fine (University of California Press, 2001) and Ceramic Uncles 

and Celluloid Mammies: Black Images and Their Influence on Culture (Anchor Books 1994, University of 

Virginia Press, 2002). Her first book, I Heard it Through the Grapevine: Rumor in African-American 

Culture (University of California Press, 1993), inspired a story on ABC’s 20/20. She is a frequent 

consultant for documentary films and has served on the National Association of State Universities and 

Land Grant Colleges (NASULGC)’s Commission on Access, Diversity, and Excellence and on the executive 

board of the American Folklore Society. 

"Public discourse in all parts of the national community is still permeated by ideas about race, many of 

them skewed or outright false," said Patricia Sawin, Coordinator of the Folklore Program and Associate 

Chair of the Department of American Studies. "Pat Turner is one of the most astute analysts of the way 

ancient misunderstandings persist in this contemporary talk. Her critical insights provide guidance 

toward more accurate perception and better communication." 

For more information call 919-962-4065 or write to folklore@unc.edu. 



Journal of Film and Video 

Eassy: "Teaching With Trailers: The Pedagogical Value of Previews for Introducing Film 

Analysis" 

Submitted by: Charlene Regester 

In review- of the essay "Teaching With Trailers: The Pedagogical Value of Previe~vs for 

Introducing Film Analysis" I am not certain that I am providing an appropriate response to this 

essay because my area of interest is film history and not film production. Therefore, I may not be 

in the position to adequately critique or review this ~vork. 

With this in mind, in view-of my limited knowledge of film production and cinematic 

techniques, I think that the essay accomplishes its goal of demonstrating a step-by-step approach 

to teaching an analysis of film style. Because the essay is quite thorough and detailed, it certainly 

enhanced my knowledge and understanding of this topic. Moreover, the essay provides the 

necessary details and examples to encourage students to proceed through each stage to 

purportedly complete each task. It is the combination of examples and details that allo~vs the 

student to achieve mastery of learning. 

Thus, my reaction to the essay is that if it is to be published by the Jomwal of Film and ~?deo, it 

should be included in the j ournal section that focuses on teaching and pedagogical issues related 

to film studies. In my opinion, this is not necessarily a journal essay and thus, I am 

recommending that 1) the Journal of Film and Video provide a special issue on teaching film 

studies or 2) include the essay in the section of the Journal dedicated to teaching films studies or 

pedagogical issues in film studies. 

it seems to me that what is revolutionary or ingenious about the essay is the author’s proposed 

use of trailers as a way to teach the stylistic techniques of film analysis. It is this teaching 

strategy and technique that makes this approach unique and worthwhile for teaching cinema 

studies in a way that enhances student learning. 

Finally and as noted above, my recommendation is that the essay should be accepted for 

publication either in a special issue of the Journal of Film and Video that focuses on teaching or 

journal section that focuses on pedagogical approaches to teaching film studies. Since this essay 

falls outside of my area of study, I could not provide a more substantive review. My concern is 

that I may not be informed enough to critically evaluate the particular strengths or weaknesses of 

this pedagogical approach to teach film analysis even though I was able to discern the merits of 

this approach as illuminated in this discussion. 



From: 

Se~t: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday; March 30, 2011 2:14 PM 

Henderson, Mae G <hendersm@email.unc.edn> 

I~E: Meeting tl~s afternoon’? 

Okay. 

From: Henderson, Mae G 
Sent: Wednesday, March 30, 2011 10:58 AM 
To: Regester, Charlene B 

Co: Henderson, Mae G 
Subject: RE: Meeting this afternoon? 

That’s fine, Charlene. See you this afternoon, m. 

From: Regester, Charlene B 
Sent: Wednesday, March 30, 2011 i0:54 AM 

To: Henderson, Mae G 
Subject: RE: Meeting this afternoon? 

Dear Mae: We can meet today if you like because I think this will move us forward since we won’t be able to meet as frequently next wee. As for the lecture, I am probably not 
going to attend but I just forward things of interest. See you later today not unless you cancel. Sincerely, Charlene Regester 

From: Henderson, Mae G 
Sent: Wednesday, March 30, 2011 6:58 AM 
To: Regester, Charlene B 
Co: Henderson, Mae G 
Subject: RE: Meeting this afternoon? 

Hello Charlene, 

Thanks for forwarding the email below. 

Do you wish to meet at 3:00 today -- and 

attend the lecture afterward? 

Let me know, mae 

From: Regester, Charlene B 
Sent: Tuesday, March 29, 2011 5:16 PM 

To: Henderson, Mae G 
Subject: FW: Pat Turner lectures on Folklore and Race in the 21st Century, March 30, 7 pm 

From: Glenn Hinson [ghinson@ad.unc.edu] 
Sent: Tuesday, March 29, 2011 4:15 plVl 
To: Hildebrand, Reginald F; Hall, Perry A; Janken, Kenneth R; Jordan, Joseph F; Regester, Charlene B; kaslo@email.unc.edu 
C:c: Patricia Sawin 
Subject: Pat Turner lectures on Folklore and Race in the 21st Century, March 30, 7 pm 

Dear colleagues, 

Though I know that this talk has been announced on the IAAR list, I nonetheless thought that it might be worth sending out a reminder, 
knowing that this time of the semester is more o[len defined by confusion "than by, easy memoU. Pat Turner is on campus via her role as 
Vice Provost at UC-Davis; given her scholarship on rumor, racial representation, and African American material ctflture, we felt that we 
should ask if she’d be willing to share of bit of her wisdom in that arena as well. She graciously agreed, yielding tomorrow’s talk at 7 p.m. 
in tIyde ttall. 

Please help spread the word (even if this word is late in coming!) We look forward to seeing you there tomorrow evening. 

l Jntil then, may grace find you at every unexpected corner, and may the blessings of ease whisper through your day... 

African American Studies Scholar to Discuss the Folklore of Race in the 21st Century 
Dr. Patricia Turner, Vice Provost of Undergraduate Studies at the University of California, 

Davis, and author of four books on contemporary African American culture, will speak at the 
University of North Carolina at Chapel Hill March 30. 

Turner will discuss "The Super Dome to the Oval Office: The Story Folklore Tells of Race in 
the 21st Century" at 7:00 pm in Hyde Hall’s University Room. Her lecture analyzes the wide 



variety of informal discourses that reveal understandings and misunderstandings about race 
in the United States today. The lecture is open to the public. 

Turner has published four books, most recently Crafted Lives: Stories and Studies of 
African-American Quilters (University of Mississippi Press, 2009). Her other work includes 
Whispers on the Color Line: Rumor and Race in America with Gary Alan Fine (University of 
California Press, 2001) and Ceramic Uncles and Celluloid Mammies: Black Images and Their 
Influence on Culture (Anchor Books 1994, University of Virginia Press, 2002). Her first book, I 
Heard it Through the Grapevine: Rumor in African-American Culture (University of California 
Press, 1993), inspired a story on ABC’s 20/20. She is a frequent consultant for documentary 
films and has served on the National Association of State Universities and Land Grant Colleges 
(NASULGC)’s Commission on Access, Diversity, and Excellence and on the executive board of 
the American Folklore Society. 

For more information call 919-962-4065 or write to folklore@unc.edu. 
Yours in peace, 

-- glenn 

Glenn Hinson 
Assoc. Professor of Folklore and Anthropology 
Dept. of Anthropology / Folklore Program, Dept. of American Studies 
CB #3115, 305-C Alumni Hall 
University of North Carolina, Chapel Hill 
Chapel Hill, N.C. 27599-3115 
(919) 962-1661; fax (919) 962-1613 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, March 31,2011 11:05 AM 

Joshi, Suchi ~S.P.Joshi@uva.nl> 

ILS: Question from former AFAM 40 student 2002-2003 

Dear Suchi: AFAM 051 meets in 213 Graham Memorial. See you then. Sincerely, Charlene Regester 

From: Joshi, Suchi [S.P.Joshi@uva.nl] 
Sent; Thursday, March 31, 2011 i0:35 AM 
To; Regester, Charlene B 
Subject; RE: Question from former AFAM 40 student 2002-2003 

Dear Dr. Regester, 
GoodmorNng! And thank you for your mail. 
Let, s do Tuesday, April 5th. 
I would be happy to come at the beginning of both classes. 
I will come to your AFAM 051 class at 9:25am - what building and room number do you meet in for AFAM 051? 
And for your AFAM 276 class, I will come at 3:25pm, Garnder 105. 
The data collection will probably take about 15-20 rain total. 
Please let me know!confirm if all of this sounds like a good plan. Look forward to hearing from you, and seeing you again!! 

Best, 
Suchi 

From; Regester, Charlene B [regester@email.unc.edu] 
Sent; Wednesday, March 30, 2011 9:21 PM 

To; Joshi, Suchi 
Subject; RE: Question from former AFAM 40 student 2002-2003 

Dear Suchi: I had to check the schedule -- you will need to come to beginning of each of these classes. As previously mentioned, AFAM 276 meets on Tuesdays from 3:30- 
6:20 Room 105 Gardner. Just let me know what Tuesday works for you. As for my Freshman Seminar AFAM 051 -- it meets Tuesday and Thursday 9:30 - 10:45 -- however, 
we are having a guest visitor on April 7th. Sincerely, Charlene Regester 

From; Joshi, Suchi [S.P.Joshi@uva.nl] 
Sent; Wednesday, March 30, 2011 2:55 PM 
To; Regester, Charlene B 
Subject; RE: Question from former AFAM 40 student 2002-2003 

Hi Dr. Regester, 
I got a blank mail from you :) Let me know your thoughts at your earliest convenience. 
Thanks! 
Suchi 

From; Regester, Charlene B [regester@email.unc.edu] 
Sent; Wednesday, March 30, 2011 8:13 PM 

To; Joshi, Suchi 
Subject; RE: Question from former AFAM 40 student 2002-2003 

From; Joshi, Suchi [S.P.Joshi@uva.nl] 
Sent; Wednesday, March 30, 2011 11:24 AM 
To; Regester, Charlene B 
Subject; RE: Question from former AFAM 40 student 2002-2003 

Dear Dr. Regester, 
I hope you’re doing well! 
I arrived in NC from Amsterdam a few days ago. As promised, I wanted to touch base with you to solidify my data collection plans. 
Would it be possible for me to come to your classes next week (the week of April 4th) or the week after (the week of April 11th)? I know you teach on Tues and Thurs, so this 
would be April 5, 7, 12, or 14th. I am flexible, so whatever date(s) work best for you are fine for me. 
Also, would you like me to come at the beginning of your classes, or at the end. The survey will take about 15-20 minutes to administer. 
Thank you for your continued support and help, I really appreciate it - and look forward to solidifying plans with you. 
Thanks and Best, 
Suchi 

From; Regester, Charlene B [regester@email.unc.edu] 

Sent; Monday, February 14, 2011 8:39 PM 

To; Joshi, Suchi 
Subject; RE: Question from former AFAM 40 student 2002-2003 

Dear Suchi Joshi: My freshman class meets at 9:30 on Tuesday and Thursday. My AFAM 276 class meets on Tuesday from 3:30 until 6:20 (one day only). You can contact me 
later regarding the exact day for conducting the survey. Sincerely, Charlene Regester 

From; Joshi, Suchi [S.P.Joshi@uva.nl] 
Sent; Monday, February 14, 2011 11:24 AM 
To; Regester, Charlene B 
Subject; RE: Question from former AFAM 40 student 2002-2003 

Dear Dr. Regester, 

Thank you so much Ior reading my lengthy email and for your prompt reply~ :) I t~ally appreciate it, mot~ than you know! 



And thank you for agreeing to helping me out. This is really great news! No worries about the AFAM 40 lecture course; the 40 + 24 students you have this semester in the 
other two classes you mentioned will certainly help me out! 
Could you let me know what days/times your Black C~nema course and Freshman Semh~ar meet this semester? 
And is there a particular date that works best for you? ~f you don’t know the exact date right now, that’s also ok - I can contact you towards the end of March and we can 
schedule sometMng then. Just know that ~ am ve~ flexible, and wou~d be happy to come whatever say is best for you - from March 29 to Apr~ 20, as we~l as Apr[~ 25 to April 

Really looking forward to seeing you again[ 

Best and Soon, 
SucM 

e S.P.Joshi@uva nl 
;~: www.as~r.uva nl 
~.ccam-.ascor.nl 

~ P#e~se osns~der the et3,/wo[~met~t be~,sre printing the:: eme~L 

From= Regester, Charlene B [mailto:regester@email.unc.edu] 
Sent= maandag 24 februari 2022 27:22 

To= .]oshi, Suchi 
Subject= RE: (~uestion from former AFAM 40 student 2002-2003 

Dear Suchi 3oshi: Great to hear from you and glad to know that you have moved along so well. 1‘t is very exciting that you are receiving you PHD outside of the country. That 
will make you incredibly marketable when you or if you return to the States. Yes, you can come to my class to conduct your survey just let me know a couple of days before 
you arrive. 1‘ have a Black Cinema class that 1 teach (enrollment 40 students) and a Freshman Seminar (24 students). This semester 1‘ am not teaching the large section of 
AFAM 40/202 that you probably took when you were enrolled here. 1‘n the meantime, 1‘ will try to think of others who might be willing to allow you to do this project, however, 
my network here is rather small. Keep up the good work and 1‘ look forward to hearing from you. Sincerely, Charlene Regester 

From= Joshi, Suchi [S.P.Joshi@uva.nl] 
Sent= Monday, February 24-, 2022 9:4,7 AM 

To= Regester, Charlene B 
Subject= Question from former AFAM 40 student 2002-2003 

Dear Dr. Regester, 
I hope you’re doing well. My name is Suchi Joshi, and I am currently a PhD candidate at the University of Amsterdam (though I’m American, a born and raised North 
Carolinian). I’m not sure if you remember me, but I was a student of yours back in 2002. I graduated with my BA from UNC-Chapel Hill in May of 2003. 
A little more about me: After graduating from UNC, I attended Wake Forest University for my MA in Communication (specialization in Health and Gender Comm), and then 
spent one year after my MA as a Fulbright Scholar (2006-2007) at the Amsterdam School of Communication Research (at the University of Amsterdam). After my Fulbright, I 
started my PhD project entitled, "Adolescents’ exposure to a sexualized media environment." Dr. Patti Valkenburg and Dr. Jochen Peter are my advisors and are two well- 

known professors in the field of Children and Media. If you would like to know more about my background and research, please go to http://www.ccam- 
ascor.nl/index.php/en/people/68 where you can also find my CV. Aside from my research, the last 3 years of my PhD have been very fulfilling: I have supervised 4 MA 
students’ theses in the last year, developed and taught my own BA seminar entitled Media Influence on Youth for the last 2 semesters, and currently supervise 2 MA student 
Research Assistants. 
I am currently entering the last year of my 4 year PhD program, and am working hard on my dissertation, which is a cross-cultural comparison between the US and the 
Netherlands for topics related to adolescent sexual socialization. The first part of my dissertation was devoted to content analyzing teen magazines (a popular teen media 
which has been understudied in the past) for information related to romantic relationships, gender roles, sex, etc. (publications can be found at http://V~NW.ccam- 
ascor.nl/index.php/en/en.qlish-publications/99). The next step is to actually survey teens about their magazine usage, and the information they have learned (about the 
aforementioned topics) from these magazines. 
Initially, I wanted to survey teens between the ages of 15-16 because this is the mean age of readers of these magazines, however I have been met with much resistance from 
the Wake County Public School System because they are currently only allowing researchers to collect data which is on the topic of "student achievement." As a result, for 
the sake of my dissertation, my advisors and I think it is best to survey people who are over 18. Our reasoning is also that the content analyses, which our survey is based off 
of, was of the top 3 US and Dutch magazines from the years 2006 to 2008. Thus we thought that it would make sense to survey people who would have been 15 or 16 during 
those years.., i.e., if they were 15 in 2006, then they would be about 19 or 20 now. That way, the chances of them reading the actual same magazines are higher. Plus, one 
of the magazines that our content analysis is based off of is already discontinued/out of print, so it’s possible that someone who is 15 or 16 presently wouldn’t even know of 
that magazine, whereas someone who is presently 19 or 20 would. 
This brings me to my question for you: Do you think it would be possible for me to come into any undergraduate courses you are teaching this semester - just 15 minutes one 
day (any day between March 29 to April 20,2011 - whatever day is most convenient to you) to administer a survey to students in your class(es). Of course only those who 
would like to participate, and give informed consent, would be surveyed. I have already gotten IRB approval from the Univ of Amsterdam of my study and of my survey. I would 
be happy to explain any further details or answer any questions you may have before agreeing to let me come into your class. I just know that I would be so incredibly grateful 
for the opportunity, as this is for my dissertation and I’m really passionate about my PhD topic. As a thank you to you, I would be happy to give a short presentation to your 
students about my findings from the content analysis (after the survey administration), if you would like me to do so (and if it is relevant to your classes). Of course this is not 
mandatory, and would certainly understand if you would like me to not take up any more of your class time than necessary, but it is just something I would like to offer as a 
thank you to you, if I were indeed to come in and survey your students. 
I know this email is really long, and I do apologize for that; I just wanted to give you as much information as possible. I do hope to hear from you soon, and like I said, please 
feel free to contact me with any questions you may have. On a side note, if you can think of any other professors that would be open to my project, I would greatly appreciate 
any ideas or contacts that you may have and would be willing to pass on to me. 
Thanks so much, and look forward to hearing from you! 

Best, 
Suchi 
:[~Ui:ii:: i-’~ 

*~ S.P.Joshi~uva.nl 

~.ccam-.ascor.nl 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O LFNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN CHARLENE B REGESTER (REGESTER)> 

Thursday, March 31,2011 1:32 PM 

ttenderson, Mae G <hendersm@email.unc.edu> 

Baker Introduction Essay Synthesis Updated March 30 

Baker Introduction EssaySynthesis.doc 

Dear Mae: Attached is the updated synthesis of the essays for the Baker Introduction. Hope to see you on Monday at 3pro. Sincerely, Charlene Regester 



AFAM 276 REGESTER 

SPRING 2011 

GUIDELINES FOR PAPER II 
As part of the course requirements, each student is required to submit a second paper. Your paper should critically 
examine any topic related to the intersection of race and cinema in the post-1950 period. The topics below are being 
provided to assist you with developing a final paper topic. This paper should be 7-9 pages in length and must adhere 
to the following guidelines. The paper should be argumentative, reflects your ability to critically read race in 
cinema, and requires that you consult a variety of sources including: class lectures, assigned reading materials, 
course pack, reserve reading material, videos on reserve at the Media Resources Center, etc. Consult journal 
articles, books, documents, etc. and do no limit your search to materials provided exclusively on-line. This paper 
constitutes one-fourth of your grade and should reflect your best effort. 
1) Select a motion picture that has been re-made and examine how these versions compare to or 

differ from each other in their representation of African Americans on the screen. 
The Defiant Ones (Sidney Poitier & Tol\y Curtis)/Fled (Laurence Fishburne); 
A Time to Kill (Samuel Jackson)i To Kill a Mockingbird; 
Cry the Beloved Country (Sidney Poitier, Canada Lee)/Cry the Beloved Country (James Earl Jones); 
Shaft (1971, Richard Roundtree)iShaft (2000, Sa~nuel L. Jackson); 
King Kong (1933)/King Kong (2005); 
Guess Who’s Coming to Dinner (1967)/Guess Who (2005) 

2) E×amine how African American physicians historically have been transformed on screen in fihns such as No 
Way Out, Guess Who’s Coming to Dinner, Eve’s Bayou etc. Assess whether or not their screen image 
has improved or deteriorated. 

3) Examine the construction of race in films involving serial killers (i~e. Summer of Sam, Kiss the Girls, Seven). 
4) Select an actor or actress and develop a guiding argument that will allow you to examine his/her body of works with 

respect to how they have been transformed on screen (Denzel Washington, Angela Bassett, Laurence Fishburne, 
Whoopi Goldberg, Samuel Jackson, Morgan Freeman, Jada Pinkett, Vivica Fox, Alfre Woodard, Halle Belay, Will 
Smitlk Cuba Gooding, Terence Howard, Forest Whitaker, etc.) 

5) Examine how the African American family has been presented on screen from the 1960s to the present (i.e. Once 
Upon a Time When We Were Colored, A Raisin in the Sun, The Preacher’s Wife, Eve’s Bayou, Crooklyn, 
Inkwell, Soul Food, Beloved, Color Purple, Precious, etc. ) 

6) Examine how African Americans in the military have been presented on the screen (i.e.Glory, A Soldier’s Story, 
Tuskegee Airmen, Buffalo Soldiers, Courage Under Fire, Crimson Tide, Three Kings, Miracle at St. Anna) 

7) Assess how institutions of higher learning have been depicted on screen (i.e. School Daze, 
Higher Learning, Great Debaters, etc.) 

8) Examine how interracial relationstfips have been reconstructed on screen (i.e. Guess 
Who’s Coming to Dinner, One Potato, Two Potato, Jungle Fever, Body Guard, JacMe Brown, 
Bulworth, Mississippi Masala, One False Move, Monster’s Ball, Something New, Shadowboxer, Black 
Snake Moan, Lakeview Terrace, Four Brothers). 

9) Explore the relationship between rap artists and cinema (Ice Cube, Ice Tea, Queen Latifak 
Tupac, Hea~3~ D, Will Smith, Mos Def. Snoop Dog, Fif~" Cents, Ludacris, Xzibit, Outkast, Bow Wow, Nelly, Eve, 
Conwnon) 

10) Examine how black militancy has been transformed on the screen (i.e. Panther, Malcolm X). 
11) Examine the evolution of black horror films in cinema (i.e. Blacnla, Tales from the Hood, 

Def by Temptation, To Sleep with Anger, Last Vampire in Brooklyn, Scream Blacnla Scream, Candyman) 
12) Assess how black male camaraderie has been transformed on screen and discuss how black 

masculinity is presented in these films (i.e. Cooley High, Boyz in the Hood, Juice, New Jack City, Menace II 
Society, Get on the Bus, Five Heartbeats, The Best Man, The Wood, Life, Baby Boy, Drumline, The 
Brothers, Idlewild, Barbershop, etc. ) 

13) Compare and contrast the black detective to the white detective (i.e. Shaft vs. James Bond, Seven, Enemy of the 
State, True Crime, Kiss the Girls, Man on Fire, High Crimes, Inside Man, D~j~ vu, Shaft, The Taking of 
Pelham, 123, etc.) 

14) Examine Black/White Buddy Films (i.e. Danny Glover, Eddie Murphy, Keenan Wayans, 
Morgan Freeman -- Lethal Weapon I, II, III, IV, Shawshank Redemption, Seven, Beverly Hills 
Cops, The Last Boy Scout, Kiss the Girls, Money Train, Pulp Fiction, Training Day, Miami Vice, The 
Taking of Pelham 123, Shawshank Redemption) 



{PAGE } 

15) Explore Black Love as reconstructed in cinenm (i.e. Lady Sings the Blues, A Warm 
December, Poetic Justice, Higher Learning, Love Jones, Boomerang, A Thin Line 
Between Love and Hate, Jason’s Lyric, What’s Love Got To Do With It, Waiting to 
Exhale, Love Jones, How Stella Got Her Groove Back, The Preacher’s Wife, Why Do Fools 
Fall in Love, What’s Love Got To Do With It, Love and Basketball, Disappearing Acts, Why Did I Get 
Married, Why Did I Get Married II, Deliver Us From Eva, Boomerang, etc.) 

16) Examine the evolution of the drug dealer on screen (Superfly, New Jack City, Juice, Menace II Society, Boy z 
’n theHood, Sugar Hill, Hustle and Flow, American Gangster) 

17) Examine black westerns in cinema (i.e. Buck and the Preacher, Posse, Wild Wild West) 
18) Examine black female camaraderie as transformed on the screen (i.e. Set It Off. Waiting 

to Exhale, Soul Food, How Stella Got Her Groove Back, Dream Girls). 
19) Critically examine the works of a contemporary black filmnutker (i.e. Spike Lee, Bill Duke, Forest Whitaker, Julie 

Dash, Mario Van Peebles, John Singleton, F. Gary Gray, Robert Townsend, Kasi Lemons, Carl Franklil~ Lee 
Daniels, Tyler Perry, Euzhan Palcy). Explore the impact of his/her works on the African American screen image 
and spectators. 

20) Examine black bio-films or bio-pics (Malcolm X, Dorothy Dandridge Story, Hu rricane, All, Ray, Last King of 
Scotland, Cadillac Records). 

21) Explore fihns that attempt to examine the issue of transgressing racial difference (i.e.Watermelon Man, Soul Man, 
White Man’s Burden, True Identity, Bulworth, Human Stain, Devil in a Blue Dress) 

22) Compare and contrast black exploitation films to "hood" films produced in the early 1990s (Boyz N the Hood, 
Menace II Society, Juice, Sugar Hill, New Jack City, Straight Out of Brooklyn). 

23) Examine African American histou when transformed on screen (Rosewood, Ghosts of Mississippi, Malcolm X, 
The Tuskegee Airmen, Josephine Baker Story, Mississippi Burning, Lean On Me, Glory, Amistad, Dorothy 
Dandridge, Medgar Evers Story, Four Little Girls, The Last King of Scotland) 

24) Examine the African American athlete when transformed on screen (Cooley High, Cornbread Earl and Me, Boyz 
n’ the Hood, He Got Game, Hurricane, Jerry Maguire, Ali, Remember the Titans, Any Given Sunday) 

25) Examine the African American novel when transformed on the screen (Devil in a Blue 
Dress, Beloved, Waiting to Exhale, Color Purple, Once Upon A Time When We 
Were Colored, Knock On Any Door, Native Son, How Stella Got Her Groove Back, I Know 
Why the Caged Bird Sings, Their Eyes Are Watching God, Disappearing Acts, Precious) 

26) Examine the black male/female as a gangster/criminal (i.e. Hoodlum, Rage in Harlem, Jaclde Brown, 
Set It Off, New Jack City, Menace to Society, Boy z N the Hood, Hurricane, True Crime, Green Mile, Life, 
Idlewild, Hustle and Flow, Shadowboxer, American Gangster) 

27) Examine black presidents/leaders (Mandela and DeKlerk, Malcolm X, Head of State, Deep Impact, The Last King 
of Scotland) 

28) Examine the representation of African American athletes in documentary fihns (Hoop 
Dreams, When We Were Kings, Jim Brown: All American Athlete). 

29) Examine black father/son relationships (i.e. Boy z N the Hood, He Got Game, Baby Boy, John Q, Pursuit of 
Happyness, etc.). 

30) Examine the construction of race - whflcncss/blackness (i.e. Bulworth, Jaclde Brown, 
Summer of Sam, American History X, Bamboozled, Remember the Titans, Crash, Lakeview Terrace, Black 
Snake Moan, Shadowboxer). 

31) Examine the neutralization of blackness in cinema (i.e. Deep Blue Sea, Bone Collector, Pelican Brief, Man on Fire). 
32) Examine black superhcroes (i.e. Hancock, Seven Pounds, Book of Eli, Catwoman) 

ALL PAPERS MUST ADHERE TO THE FOLLOWING GUIDELINES: 

1) Title page that includes the title of paper, full 
name, PID number 
2) Typed and Double-Spaced/Times New Roman 
Style Preferred 
3) Adhere to basic rules on Grammar and Style 
4) Contain Footnotes or Endnotes (Parenthetical 
Documentation is acceptable) 

5) Include Bibliography 
6) Legible, Near Letter Quality or Better (Original Dark 
Copies) 
7) Pages shouhl be Numbered and in Correct Order 
8) Please do not print paper on front and back 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, April 1,2011 11:33 AM 

Sherryl Kleinman <kleinman@emaJl.anc.edtr~ 

ILE: Document~Jcy Photography event, Ken Light: April 7th 4 p.m.! 

Dear Sherryl: Thanks for the notification but I will not be able to make this event as I am involved in another at Duke. Please keep me posted. Sincerely, Charlene Regester 

From; Sherryl Kleinman [kleinman@email.unc.edu] 
Sent: Thursday, March 3:t, 20:t:t 9:09 PM 
To-" Regester, Charlene B 
Subject; Documentary Photography event, Ken Light: April 7th 4 p.m.! 

Hi, Charlene: 

Perhaps you’d be interested in this event (below). 

And please consider forwarding it. 

Thanks, Shei~’l 

Valley of Shadow and Dreams 
Documenting Change in California’s San Joaquin 

Ken Light 

Graduate School of Journalism 
Universii~/of California Berkeley 

Thursday, April 7, 4:00 p.m. 

Hmnilton Hall, Room 271 

The San Joaquin Valley has been the economic and agricultural hub of Calitbrnia for generations. For many, it has been a place to pursue the American Dream. But it is 

now undergoing dran~atic change. In the San Joaquin one can find the highest rate of home foreclosures in America, double-digit unemployment, a poisoned 

environment, and mounting tensions around Latina/o immigration. Severe drought and a bankrupt state government have made the situation worse. In this presentation, 

Ken Light, one of America’s foremost social document~Jcy photogmpher~ will show how tl~ese ch~J~ges have unfol&d and how residents office San Joaquin have 

responded to them. The book based on the project, l/alley of Shadow andDreams, will be published in 2012. Professor Light’s other books include l~/ith These 

Hands, To the PromisedLand Delta I’ime, l~xas Death Row, Coal Hollow, and VFitness in Our Time: ~Forking Lives of Documenta~. Photographers. For 

more information, see htip://www.kenli~ht.con~/. 

P~ofessor Light’s talk is sponsored by the UNC Latina/o Cultures Speaker Series and co- sponso~ed by the UNC Department of Sociology and the Social and 

Economic Justice Minor. 



@T~E SOfiA ~A~ES STONE CE~Eff 



Sent: 

To: 

Subject: 

Regester. Charlene B --~JO UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 5, 2011 1:40 PM 

Buell, Agatha <abuell@email.unc.edu~ 

ILE: New Course Proposal 

Dear Agatha: Thanks much. Sincerely, Charlene Regester 

From: Buell, Agatha 
Sent: Tuesday, April 05, 201:t :t0::t8 AM 
To-" Regester, Charlene B 
C¢: Gore, Travis; Hildebrand, Reginald F 
Subject; RE: New Course Proposal 

Dear Charlene, 

For new courses, I am double checking on the submission deadline and will get back to you soon. For your reference, the earliest that a course could possibly be 

approved for is Spring 2012. 

Attached is a h:~rm to complete (and attach a syllabus), f beehive tha~: this wouk~ be reviewed by Reg, as the AFAM D~rector o~ Undergraduate Studies, and ~:hen 

g~w~n to [raves ~:o enter in ~:he Course Request ApprovM SVs~:em. t haw~ a~so attached some additk~na~ ~nformation about General Educatkm Requkements (~f your 

course would have any of those). 

Please let me know ~f you have other questions. 

Take care, 

Agatha B~ell 

Bush~ess O~]cer 

Dep;~rm~enl o~" P~fl~lic Policy 

217 AbemelJ~y H~fll. CB ~/3435 

Departmen~ of .kl?icat~ & Afl:o-:kmerica~ Studies 

109 Baffle Hall, CB #3395 

U ni versJty of No~lh Caroli~a 

Chapel Hill NC 27599 

p. 919.962.2788 

[" 919.962.5824 

F~m= Reges~r, Charlene B 

Sent~ Tuesday, April 05, 2011 8:50 AN 
Te~ Buell, Agatha 

Subject= RE: New Course Proposa~ 

Dear Agatha: Can you send me the information on designing a new course and the deadlines. Thanks much for your assis~nce. Sincerely, Chadene Regester 

From; Buell, Agatha [abuell@email,unc,edu] 
Sent: Monday, March 28, 201:t 4:13 PM 
To-" Department listserv 
Subject; [afriafam] External Activities and Annual Report 

Dear All, 

This is an annual reminder and request. If you engaged in any "External Activities for Pay," including receiving Honorariums, pay for project work that was outside 

of UNC payroll, etc, please fill out the attached form and return it to me by April 29th. 

In general this form should be filled out as a Request, PRIOR to each time you would like to work outside of UNC, but if you happened to miss filling this out for any 

external work in 20:lO-:l:l, please do fill the form out now. By April 29th I must receive any of these forms that you need to file for July :l, 20:10 to June 30, 20:1:1, so 

that we can make a summary report to Provost’s Office. 

Also, please note that I will be sending out info in the next few days about your role in completing the Annual Report, which will also be due by April 29th. You will 

be required to fill out an online survey about your work during the past year, and I have been told that this can be somewhat time consuming (1-3 hours). 

However, it is required by UNC, only you may fill out your portion, and it will be available ONLY from April 7th to April 29th. So please plan some time for this, 

during this particularly busy time of year. 

Thanks! 

Agatha 

Agatha Buell 

Business Officer 

Depa~nent of Public Policy 

217 Ab emethy Hall, C B #3435 

Depart~nent of M?ica~ & Af’ro-z~nerican Studies 

109 Battle Hall, CB #3395 

Universib~ of No~t2q Cm’olina 

Chapel Hill, NC 27599 

p. 919.962.2788 

f. 919.962.5824 

You are currently subscribed to afi~iafam as: regester(r-~email.unc.edu. 

To unsubscribe click here: http:iilists.unc.edu,’u?id 32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriafam&o~8920346 

(It may be necessary to cut and paste the above URL if the line is broken) 

or send a blank emaJl to leave-28920346-32361607.26892ffebebb2514dbed042dl 0c3de25,~;listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 5, 2011 7:01 PM 

McMillan, Tim <tjml@email.unc.edu"~ 

FW: Deadlines for CRAS - spring 2012 m~d beyond 

From: Buell, Agatha 
Sent: Tuesday, April 05, 2011 4:44 PM 
To; Regester, Charlene B 
Subject; FW: Deadlines for CRAS - spring 2012 and beyond 

Hi Charlene, 

The besl: deadline ~or submitting new course requesl:s for the ~oHowing fall semester is Sept 15. This ~s ~:he date by which lrav~s would haw~ to submit the ~nfo ~nto 

the system. Since the begkmb~g of the semester is very hectic, ~t wou~d be idea~ to have this complete (and approved by Reg) prior to August I5 --- the earlier the 

better~ 

ket me know ~f you have other questions about this. 

Ta~e ca re, 

Agatha Buell 

Business Ol~?cer 

Dep~imen~ of P~fl-dic Policy 

217 Abemefl~y HN1, CB #3435 

Departmen~ of .kl?icat~ & Afl:o-:kmerican Studies 

109 Balt]e Hal~, CB #3395 

L;n~versity of NoNa Carolina 

Chapel Hill NC 27599 

p~ 919.962.2788 

[" 919.962.5924 

F~m= Kant, Anna N 
Sent= Tuesday, April 0S, 2011 4:28 PN 

T~= Buell, A~atha 
C~= Siedentop, Nicholas 3 
Subject= RE: Deadlines for CRAS - sprin~ 2012 and beyond 

Hi ~gatha, 

There are two de~d{h~es for the CoUege of Arts ~nd Sciences--Sept 15 ~nd .Jan 15. These deadlines corresoond with the production schedule for the Undergraduate 

guUetk~ and other factors I~ke Curriculum Comnl[ttee meet:~ngs, k~ genera~ most cour~;e changes should be subm~t:t:ed [or a future ~a[I e[fect~w? date - ~t’s no[: a 

good prac[:~ce to haw~ course requkements or inf.:~rmath:m cha]~g~[~g mh~--vear. [ have copied N~c[~ S~ede]~top ~n the Offk:e o[ Undergraduate Currh::uh~ m case he 

wants to provide more details. There is a little more flexibUiw for GradusLe course requests but the Sept 15 and Jan 15 deadlines are a good guide as they provide 

plenty o~: dine to submit and approve requests before enrollment starts for fuLure terms. 

Here are some general gu~dNines: 

Sept 15 -effective date can be following spring or fall term. 

Jan 15 - effective date can be following fall or spring term. 

Thanks, 

Curriculum Specialist 

Office of the University Registrar 

Suite 3:[00, SASB North, Campus Box 2100 

450 Ridge Road 

Chapel Hill, NC 27599.-211_~1 

Tel : 919-962-.9898 

Fax: 919-962--g349 

Emaik anna kang@unc.edu 

F~m: Buell, Agatha 
Sent= Tuesday, April 05, 202~ 3:59 PM 
To= Kang, Anna ~ 
Subject= Deadlines for CRAS - spring 20~2 and beyond 

Dear Anna, 
Are there deadlines for submission of new course requests in the CRAS system for the future? I know that the deadline for fall 2022 has passed -what about for 

Sprin8 2022, and a~er that? 

Thanks for your help] 

Asatha 

Agafl~a Buell 

Business O~cer 

Depa~ment of Public Policy 

217 Abemethy HNI, CB #3435 

Depa~ment of ~ricam & Afro-America~ Studies 

109 Battle ttNI, CB ~3395 

Universi~’ of Noah Carolina 

Chapel Hill, NC 27599 

p. 919.962.2788 

£ 919.962.5824 





From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, April 6, 2011 2:43 PM 

Buell, Agatha <abuell@email.unc.edw~ 

I~E: External Activities m~d Annual Report 

Dear Agatha: Okay and thank you. Sincerely, Charlene Regester 

From: Buell, Agatha 
Sent; Wednesday, April 06, 2011 1:08 PM 
To; Regester, Charlene B 
Subject; RE: External Activities and Annual Report 

Hi Charlene, 

f did )~st get confirmat:ion that you should report roya[~ties, etc in the External A(:t:~v~t:~es system (online -see my email from yesterday) 

~gstha 

Agatha Buell 

Business Officer 

Departmen~ of Public Policy 

217 AbemeflV Hall, CB #3,435 

Deparlxnen~ o[ A[iica~ & Aft’o-:~ner~can 

109 Battle Haft, CB #3395 

Un~versff3, of North Carolk~a 

Cbapd Hill NC 27599 

p~ 919.962.2788 

E 919.962.5824 

F~m= Regester, Charlene B 
Sent; Tuesday, Hatch 29, 2011 8:26 AN 
To= Buell, Agatha 
Subject= RE: E~ernal Activities and Annual Report 

Dear Agatha: I was a ligle unsure about the e~ernal activities form and what this includes. I have received a small sum for book royalties as well as as a small check for an 

article published in a journal. Do you consider these e~ernal pay activities for which I should complete the form? Please let me know whenever you have a chance. Thanks 

much. Sincerely, Charlene Regester 

From: Buell, Agatha [abuell@email.unc.edu] 

Sent; Monday, Narch 28, 2011 4:13 PN 
To; Department listserv 
Subject; [afriafam] External Activities and Annual Report 

Dear All, 

This is an annual reminder and request. If you engaged in any "External Activities for Pay," including receiving Honorariums, pay for project work that was outside 

of UNC payroll, etc, please fill out the attached form and return it to me by April 29th. 

In general this form should be filled out as a Request, PRIOR to each time you would like to work outside of UNC, but if you happened to miss filling this out for any 

external work in 2010-11, please do fill the form out now. By April 29th I must receive any of these forms that you need to file for July 1, 2010 to June 30, 2011, so 

that we can make a summary report to Provost’s Office. 

Also, please note that I will be sending out info in the next few days about your role in completing the Annual Report, which will also be due by April 29th. You will 

be required to fill out an online survey about your work during the past year, and I have been told that this can be somewhat time consuming (1-3 hours). 

However, it is required by UNC, only you may fill out your portion, and it will be available ONLY from April 7th to April 29th. So please plan some time for this, 

during this particularly busy time of year. 

Thanks! 

Agatha 

Agatha Buell 

Business Officer 

Depaxtment of Public Policy 

217 Ab emethy Hall, C B #3435 

Department of Africwa & At~o-,~anericaa Studies 

109 Battle Hall, CB #3395 

University of Nor~Jq Cm’olina 

Chapel Hill, NC 27599 

p. 919.962.2788 

~: 919.962.5824 

You ace currently subscribed to at~ialhm as: regester@~email.unc.edu. 

To unsubscribe click here: http://~ist~.unc~edwu?id=3236~6~7.26892~ebebb25~4dbed~42d~c3de25&n=T&~=a~iafan~&~=~892~346 

(It may be necessa~ to cut mad paste the aN~ve URL if the line is broken) 

or send a blank emaJl m leave-28920346-32361607.26892ffebebb2514dbed042dl 0c3de25~;listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, April 7, 2011 8:21 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

I~W: [ipcfac] reminder: vaJerie orlando talk on moroccan cinema tomorrow (thur) april 7th at 430pro 

orlandoflyer.jpg 

From: Interdisciplinary Program in Cinema [ipc@unc.edu] 
Sent; Wednesday, April 06, 20:tl 8::t8 PM 
To; Regester, Charlene B 
Subject: [ipcfac] reminder: valerie orlando talk on moroccan cinema tomorrow (thur) april 7th at 430pro 

From Prisons to Polars, Justice and Human Rights in Moroccan Cinema 

A lecture by Valerie Orlando 

Thursday, April 7, 2011, 4:30PM 

Dey Hall, Toy Lounge, UNC-CH 

Val~rie Orlando is Professor of French & Francophone Literature. She is the author of four books: Nomadic Voices of Exile: Feminine 

Identity in Francophone Literature of the Maghreb, (Ohio University Press, 1999), Of Suffocated Hearts and Tortured Souls: Seeking 

Subjecthood Through Madness in Francophone Women’s Writing of Africa and the Caribbean (Lexington Books, 2003), Francophone 

Voices of the ’New Morocco’ in Film and Print: (Re)presenting a Society in Transition (Palgrave-Macmillan, 2009) and Screening Morocco: 

Filmic Depictions of a Changing Society (forthcoming, Ohio UP, 2011). She teaches undergraduate and graduate courses on Francophone 

women’s writing from the African diaspora, African Cinema, and French literature and culture. 

For more on Dr. Orlando please visit Valeriekeyorlando.org. 

This event is co-sponsored by the Department of Romance Language, the African Studies Center, and the department of Asian Studies. 

Free. 

Please Contact: Dominique Fisherdomfisc@email.unc.edu for more information. 



Sponsored by the Department of Romat~ce Languages, the Center for 
Africa~ Studies,~ and the Depart:me~t of Asian St~4dies 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, April 7, 2011 12:24 PM 

ttildebrand, Reginald F <hildebra@email.unc.edu> 

Update 

Dear Reg: I just wanted to update you on a few developments that I wanted to share: 
1) I really liked the candidate who recently visited and hope that we can move on his appointment -- I think his research fills a void that might exist in the department 
2) The majors have expressed a few concerns -- hopefully, they will write up these concerns and when they do, I will pass them along so that we can improve since we have 
such a large number 
3) Finally, I hope that the graduation ceremony will be improved relative to last year -- some of the parents who will be attending are quite esteemed in the community and I 
think they deserve a much better cerermony than was provided last year. In fact, I was so frustrated with the event last year that I may not even attend this year because I 

don’t want this to become a reflection of who I am or who we are, 

You can give me your thoughts when you see me in person. Will keep you posted. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B --~JO UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, April 7, 2011 1:31 PM 

ttenderson, Mae G <hendersm@email.unc.edu> 

FW: AWFP Spring luncheon invitation 

AWFP Spring Invite 2011 .lxtf 

From: Assoc.of.Women.Faculty.&.Professionals@email.unc.edu [Assoc.of.Women.Faculty.&.Professionals@email.unc.edu] 
Sent; Thursday, April 07, 2011 12:43 PH 
To; AWFP"s list for all eligible women 
Subject-" [awfpall] AWFP Spring luncheon invitation 

Dear Colleagues, 
You are invited to the Association for Women Faculty and Professionals’ Annual Meeting and Spring Luncheon. The luncheon will be held in the Old Well 
Room at the ( aroii:",,.:~ imh ii~,:r~:d~y~ ?,~ri:: ~g, 2~ii i~-~-~:,,’-~ 1 i :~(.’., ~,~~~. ,’,o i:3~ ~,~~~. We are delighted to welcome l:.’.,r. 1: ~,,’~tk:,r t.iarrk~.. J. Carlyle Sitterson 

Professor Emerita, .:~’,~ oL~r i~:,v:",,o,~ ~:[-~:,~i::~:. Please see the attached flyer for registration details. Seating is limited, please register early. 

During the luncheon we will honor Dr. Adaora Adimora as the AWFP’s 2011 Mary Turner Lane Award winner. Dr. Adimora will be on her way to a speaking 
engagement so can only join us briefly at 11:30. I encourage everyone to arrive at 11:30 to extend your personal congratulations to Dr. Adimora. 
Bring a colleague and join us for this festive close of the academic year. 

Beth Millwood, President 
AWFP, 2010-2011 
www.unc.edu/awfp 

Elizabeth A. Millwood 

Outreach Coordinator 

Southern Oral History Program 

410 E. Franklin St., CB #9127 

University o,f North Carolina at Chapel Hill 

Chapel Hill, NC 27599-9127 

919.952.0550 

You aa:e subscribed to this list, awl’pall, becanse you have been identified as a femaJe facnl~ or professional staff’member who is eligible to join or p~xticipate in 

activities sponsored by the UNC Association for Women Faculty and Professionals. We use this general list very sparingly only to invite you to the four or five events 

we sponsor throughout the year. If you would like to be unsubseribed, please email anne whisnan~@unc.edu. 



The Association for 

Women Facul(v and ProfesMonMs 
The University of North Carolina at 

Chapel Hill 
invites you to our 



_J L 

Please RSVP before April 

Dear/me,t/Schook 
C~,~us Address (include CB#):. 
Email Address:" 
Phone N~mber: 

Send this firm along Mth a check 
madep~able to A~P to: 

~ Slrom Got¢Neg AW?P 7>easurer 
S~g, oo/ ~j Social Wo~, <TB# 3550 

Or make yourpq),ment through Po, Pal at: 
http:/ / wwmunc, e&/ awfp 

~’ pcyment iv&des ~he jbllowivg: 
$ 2~,_fi~r M~’mbe~ Lu~ch     $30,_fi~r Nov-membe~ 

Reserva/ions and cancella/ions mus/ be recei~’ed no la/er /han April 22~Z 
@,~ceIla/iovs ~er this date a¢II rot ~eceiue a 

bbr questions about registration, e-maiZ" g~’o~got@~maiZu~.~edu 
?br iq~rmation about A ~7~ dsit: ~t~;[Zwww. unc. 



The Association for 

Women Facul(v and ProfesMonMs 
The University of North Carolina at 

Chapel Hill 
invites you to our 



_J L 

Please RSVP before April 

Dear/me,t/Schook 
C~,~us Address (include CB#):. 
Email Address:" 
Phone N~mber: 

Send this firm along Mth a check 
madep~able to A~P to: 

~ Slrom Got¢Neg AW?P 7>easurer 
S~g, oo/ ~j Social Wo~, <TB# 3550 

Or make yourpq),ment through Po, Pal at: 
http:/ / wwmunc, e&/ awfp 

~’ pcyment iv&des ~he jbllowivg: 
$ 2~,_fi~r M~’mbe~ Lu~ch     $30,_fi~r Nov-membe~ 

Reserva/ions and cancella/ions mus/ be recei~’ed no la/er /han April 22~Z 
@,~ceIla/iovs ~er this date a¢II rot ~eceiue a 

bbr questions about registration, e-maiZ" g~’o~got@~maiZu~.~edu 
?br iq~rmation about A ~7~ dsit: ~t~;[Zwww. unc. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, April 7, 2011 2:34 PM 

Buell, Agatha <abuell@email.unc.edtr"~ 

ILE: RSA Leave - Fall 2011 

Dear Agatha: I left a copy of my leave form in your mailbox today. Thanks much for your assistance. Sincerely, Charlene Regester 

From: Buell, Agatha 
Sent: Wednesday, April 06, 20:t J. 5:02 PM 
"I’o~ Regester, Charlene B 
Subject-" RSA Leave - Fall 

Hi Charlene, 

Your Research and Study Assignment for FALL 201:1 has been approved. Please fill out the attached form and return it to me this week or early next week. 

Please let me know if you have any questions. 

Take care, 

Agatha 

Agafl~a Buell 

Business Officer 

Department of Public Policy 

217 Abemcthy Hall, CB #3435 

Department of M’rican & Afi’o-America~ Studies 

109 Battle Hall, CB #3395 

UniversiD" of North Carolina 

Chapel Hill, NC 27599 

p. 919.962.2788 

f. 919.962.5824 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, April 11, 2011 3:20 PM 

Woodard, Harold <harold woodard@nnc.edn~ 

ILE: Update 

Dear Dean Woodard: I received the invitation to the student academic achievement program but was not able to attend. Thanks for letting me know and hopefully I can do so 
next year. Hope to we can have lunch near the end of the semester. Sincerely, Charlene Regester 

From= Woodard, Harold 
Sent= Monday, December 13, 20:t0 2:12 PM 
To= Regester, Charlene B 
Subject= RE: Update 

Dear Professor Regester, 

Thank ¥ot~ very much for your support of the Renwick Initiative. It is most appreciated! 

To date we have received over $50,000 in cash donatio~s (checks, credit cards & bank drafts from individuals). If you add cash donations to amounts pledged the 

total is close to $120,000. rhe goal is to raise at least ~250,000 so we are well on our way. 

~ look forward to meet~tlg w~[:h you for o~le o~ ot~r t~pdates before the new year. I w~ll check back ~n w~t:h you b:? arrange the best 

Take care. 

Harold 

F~m= Regester, Charlene B 
Sent= Nonday, December 13, 2010 ~2:36 PN 

To= Woodard, Harold 
Subject= Update 
Dear Dean Woodard: I received the invi~tion to the reception at your home but could not a~end due to another event at Ha~i Center in Durham at the same time. Hopefully, 
will make it in the future. I have already made a contribution to the Renwick scholarship but I will probably make another by the end of the year. I have the form, so I will 
submit in the same manner as I did previously. If I don’t get ~ see before school closes you have a good Holiday and hope we can have a lunch update prior ~ the beginning 
of next semester. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, April 11, 2011 7:17 PM 

ttenderson, Mae G <hendersm@email.unc.edu> 

Updated Baker Introduction 

Baker Introduction EssaySynthesis.doc 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 12, 2011 11 : 18 AM 

McMillan, Tim <tjml@email.unc.edtr~ 

ILE: Perry 

Good -- I sent Travis an email indicating that I plan to contribute my part. Sincerely, Charlene Regester 
From-" Mclvlillan, rim 
Sent-" Tuesday, April 12, 2011 10:35 AN 
To; Regester, Charlene B 
Subject; Perry 

Hi Charlene- 

I asked Travis to send out a message requesting donations for flowers (by tomorrow afternoon) - I think we need to do this. 

Tim 

Timothy J. McMillan 

Senior Lecturer and Associate Chair 

Department of African and Afro-American Studies 

CB#3395 107 Battle Hall 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 12, 2011 12:55 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Video for AFAM 276 

To Whom It May Concern: This is a request to reserve The Human Stain for my AFAM 051 class for Thursday, April 14, 2011. I will come by and pick up the DVD on 
Wednesday (tomorrow). Your assistance is greatly appreciated. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, April 18, 2011 12:22 PM 

ttenderson, Mae G <hendersm@email.unc.edu> 

l~W: Register now for the AWFP Spring luncheon, April 28th, Carolina Im~ 

From: Assoc.of.Women.Faculty.&.Professionals@email.unc.edu [Assoc.of.Women.Faculty.&.Professionals@email.unc.edu] 
Sent: Monday, April :[8, 20!1 :l.:k2! AM 
To: AWFP"s list for all eligible women 
Subject: [awfpall] Register now for the AWFP Spring luncheon, April 28th, Carolina Inn 

Beth Millwood, President 

AWFP, 20:I0-20:H 

www.unc.edu/aw~p 

Elizabeth A. Millwood 

Outreach Coordinator 

Southern Oral History Program 

410 E. Franklin St., CB #9127 

University o[ North Carolina at Chapel Hill 

Chapel Hill, NC 27599-9127 

919.952.0550 

You ~me subscribed to this list, awfpall, because you have been identified as a fem~Je facul~ or professional statt’member who is eligible to join or pea~ticipate in 

activities sponsored by the UNC Association for WoInen Faculty and Professionals. We use this general list very. sparingly only to invite you to the four or five events 

we sponsor thioughout the year. If you would like to be unsubscribed, please etnail anne whisnant@unc.edu. 



Sent: 

To: 

Subject: 

Regester, Charlene B --</O=LrNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYD1BOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)~- 

Monday, April 18, 2011 1:20 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Video for AFAM 051 

To Whom It May Concern: This is a request to reserve White Man’s Burden for my AFAM 05~. class. I would like to pick up this video on Tuesday, April :t9, 2011. Your 

assistance in this matter is greatly appreciated. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B -~VO UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT}’CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 19, 2011 8:33 AM 

Library Media Resource Center <mrc@unc.edu> 

Request to Reserve a Video 

To Whom It May Concern: For my AI=AM 276 class, I would like to reserve Cadillac Records for screening later today, April :tgth at 3:00. I will come over around 2:30 to pick 

up this video. Your assistance is greatly appreciated. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B </O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 
Tuesday, April 19, 2011 7:05 PM 

Micheal _]ones <_]onesm2@piedmontcc.edu> 

RE: Blacks in Film Syllabus 

AFAM276 Springl 11Tuesyllabus.doc; Afam276 Spring11Tues sched.doc 

Dear Michael: Attached is a copy of my syllabus. Sincerely, Charlene Regester 

From= Micheal Jones [Jonesm2@piedmontcc.edu] 

Sent= Monday, April 18, 2011 4:04 PM 
To= Regester, Charlene B 
Subject: Blacks in Film Syllabus 

Dr. Regester, 
I know it has been a long time, but I hope this email finds you doing well. Could send me a copy of your Black’s in Film 
Syllabus at your earliest convenience? I am teaching this course in the fall for the first time and I was wondering could 
you assist me. I know that you have been teaching this course for a while and I could really use your assistance. 
Regards, 
Micheal Jones 

E-mail correspondence to and from this address may be subject to the North Carolina Public Records Law and may be disclosed to third parties by an authorized state 

official. (NCGS,Ch, 132) 



AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: TH 11:00-12:00 

Spring 2011 Meeting Time: 3:30-6:20 
Meeting Place: 105 Gardner 

TUESDAY 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made significant contributions to 

filmmaking. They have participated as writers, directors, producers, actors, etc. and have played a key role in the 
development of this industry. Although African Americans have contributed to the growth and development of the cinema 
industry, rarely have their efforts been recognized or their contributions to the filmmaking industry been noted. Film 
histories often exclude the African American in their reporting of cinema history or provide minimal coverage of the 
African American and his involvement in this industry. Thus, AFAM 76 is a critical, historical, and theoretical examination 
of African Americans in cinema from the 1900s to the present. This examination will seek to analyze their role on screen; 
will explore how stereotypical representations of the African American developed; and will investigate the efforts of a 
number of African American actors and actresses who attempted to subvert these representations. 

This examination is essential to understanding the black experience in the United States. It is well known that the 
media is an integral part of American society and has often been credited with molding and shaping existing attitudes 
regarding its ethnic and cultural diversity. Therefore, examining the role of the African American and their representations 
in cinema will serve to provide a better understanding of the black experience in American society and will serve to 
provide a better understanding of the role of the media in influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the motion 
picture industry and to reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 
1910 to 1920 is examined to determine why these films developed and why audiences craved these screen images. The 
more sophisticated all-black cast films produced from 1920 to 1930 are examined to determine why these films increased 
in popularity and why black film stars began to emerge. African American screen images in cinema from 1930 to 1940 are 
examined to reveal how the African American image began to change from that of a subservient to a more assertive and 
humane individual. Representations from 1940 to 1950 are examined to determine how and why black entertainers, 
particularly musicians, began to dominate the screen image. Films produced from 1950 to 1960 are examined to 
investigate how the integrationist era began to influence the screen image of African Americans. Black screen images 
from 1960 to 1970 are examined to determine how the resurgence of black pride influenced this representation and how 
this resurgence of black pride led to the development of black exploitation films. Black exploitation films are examined to 
determine why they began to decline in popularity and why black audiences began to demand more quality black films. 
African American representations from 1980 to 1990 are examined to reveal how black comedians began to dominate the 
black screen image and to determine the impact new black filmmakers have on contemporary representations. The 
preponderance of black filmmakers in the decade of the 1990s is examined to determine how they influenced and shaped 
filmmaking in this period. The decade from 2000 to 2010 is explored to assess blacks have fared with the Academy 
Awards and to determine other blackness continues to be reconfigured in cinematic representations. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest 
speakers. Two examinations (a midterm and final exam) will be given during the semester. Students are required to 
submit two papers (7-9 pages in length) examining the portrayal of the African American in cinema. These papers must 
be completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of Style, 
Turabian, etc). 

TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American Films. New 

York: Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representing Blackness: Issues in Film and Video New Brunswick, N J: Rutgers UP, 1997. 
Regester, Charlene. African American Actresses: The Struggle for Visibility. Bloomington: Indiana UP, 2010. 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster 

(1988). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Jersey: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Cripps, Thomas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press 

(1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 
ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (7-9 pages) due on February 22, 2011 (PAPER I) and April 5, 2011 (PAPER 

GRADING 
Midterm 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two examinations (midterm and final) 
that must be taken on the dates specified. 
ATTENDANCE: Class attendance is mandatory. 
CLASS PARTICIPATION: Class participation is encouraged and will influence 
your final course grade. 



TUESDAY WEEKLY SCHEDULE 

January 11 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethnic Notions 

January 18 
Emergence of All-Black Cast 

Films 
Rise of Black Film Stars 
1910- 1920 
Hallelujah 

January 25 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
Emperor Jones 

February 1 
Black Independent Filmmaker 

Oscar Micheaux 
Black Westerns 
Race MovieslWithin Our Gates 

February 8 
Servants and Maids Dominate 

the Screen image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of Life 

February 15 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke EIlington 
Cab Calloway 
1940 - 1950 
Intruder in the Dust 

February 22 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
No Way Out 
PAPER I DUE February 22 

March 1 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
In the Heat of the Night/ 
Shaft 

MIDTERM EXAM 

SPRING BREAK 

March 15 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
Cooley High 

March 22 
Impact of Black Exploitation Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grief 
1965 - 1970 
A Soldier’s Story 

March 29 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
Devil in a Blue Dress 

April 5 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1980 - 1985 

Spike Lee as Producer, Director, 
& Actor 

John Singleton 
1985 - 1990 
Boyz N the Hood 

PAPER II DUE April 5 

Apil 12 
Introduction to the 1990s 
Contemporary African American 

Filmmakers 
Get on the Bus/He Got 
Game/Bamboozled/Do the 
Right Thing/Twenty-Fifth Hour/ 
Human Stain 

April 19 
Contemporary Representations 
of Race 
African American Cinema in the 
1990s 
Monster’s Ball/Inside Man/ 
RaylHustle and FlowlDream 
GirlslLast King of 
ScotlandlDeja Vu 
Taking of Pelham 123 

April 26 
Intro to Decade of 2000 and 

Decade of 2010 
Blacks and the Academy Awards 
Black Superheroes 
Crash/A m erican 
Gangster/Shadowboxer/ 
American Gangster/Taking of 
Pelham 123/Miracle at St. 
Anna/Blind Side/Precious 
Book of Eli 

Course Evaluation 
Review for Final 

FINAL EXAMINATION: May 5, 2011 Thurs. 4pro 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~JO UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, April 25, 2011 7:13 AM 

Taves, Brian P <btav@loc.gov> 

1~: Your book ... 

Dear Brian: I don’t know if this is true for other ethnicities since I have not explored papers related to these groups. The reason I felt compelled to look at the black press is 
because when many wrote on black entertainers they failed to thoroughly interrogate the black press -- some of the reports in fact may not be true but at least it reflects that 
the voice that was articulating in their communities might have been different from the voice that circulated in the mainstream community. If I discover more, I will let you 
know. Sincerely, Charlene Regester 

From: Taves, Brian P [btav@loc.gov] 
Sent: Friday, April 22, 2011 7:28 PM 
To: Regester, Charlene B 
Subject: RE: Your book .., 

Hi Cha rh:_m e, 

Glad Vnl not the ot~ly one not going to SCMS .. ~ actually enjoyed the last one t wet~t Lo (2003~) rnore than I thought ~ would, but keeping up with the pace was 

difficuf~ then and ~’m alrnost ten years o~der~ And many ot: the [:aces ~ook so young. 

~ think of particular interest in your book is the reactions o[: the African--~rner~csn press to many o[: the performers (such as McDaniefs), and apparently expectk~g 

them to have a pull that of course actors typically d~dn’t (esoec~a~V then) ~n their roles. Has tNs aspect been d~scussed for ethnic newspaoers generally, ~n m~V 

articles or books, do you know? ~ wonder, for instance, ~f it was Lrue of the Hispanic press; I’ve read for h~stance that Anna May Wong was criticized for her ro~es 

dur#~ig her Ldp to China, while Warner O~and, there at the same t~rne, was feted for h~s Char]ie than portrayals. (f’m p~anning to write an article on Wong at~d Lhe 

pre~;s at some point, hence tNs is a particular point o[ #~:erest,) 

Best, Brian 

~mm~ Regester, Charlene B [mailto:regester@email.unc.edu] 
SeBt~ Wednesday, April 20, 20~ ~:39 PM 

To~ Taves, Brian P 
S~je~t~ RE: Your book ... 
Dear Brian: It was good hearing from you and glad to know that things are going well. Than~ for your review of my work -- it is pleasing ~ receive suppo~ from your 
colleagues. It seems that you are involved in a tremendous number of projec~ -- as you always have been. Keep up the good work. As Br S¢MS, ~ have not a~ended in a few 
years myself. Hope to do so in the future. ~ will pick up your new book when it comes out in the Fall. ~ had no idea that you could say more about ~ules Verne but this just goes 
to show that we have merely skimmed the surface of some of this film histo~. Sor~, it has taken me so long to respond but ~ am on my way to a film studies conference and 
we are nearing the end of the semester so I am t~ing to keep my head above water. Continue your good work and hope ~ see you at some point. Sincerely, Charlene 
Regester 

From: Taves, Brian P [btav@loc.gov] 
Sent: Thursday, April 14, 2011 £51 PM 
To: Regester, Charlene B 
Subject: Your book ... 

... just arrived here and wanted to send you congrats across the years and miles. 

"Here" is Culpeper, VA, where LC’s film/tv division has been located since 2007 in a remodeled nuclear fallout shelter. All the staff in filmitv had to move to the 

new hq, so am in the countryside, instead of DC, alas. And the books and periodicals remained on capitol hill, so we’re building our own library here almost entire 

of donations and surplus books (no money for purchases) ... so it is relatively unusual for a new volume to come in. 

Have been reading yours and especially like your treatment of Sul-te-wan, Beavers, and McDaniel. So important to honor such performers, and to recognize 

(especially then) a performer has no opportunity save to appear in roles they’re offered--if you want to work. (As director Robert Florey, the subject of my first 

book, noted, the studios were the march or die system.) I once was on a panel and happened to mention how much I esteemed Louise Beavers, and instantly, 

visibly, lost my audience. It wasn’t the roles she had to play, it was what she was able to do with them, and so many over such a long career. It is much easier to 

tackle those who became leads, a Home or Dandridge, and overlook the others, but I think that’s what so good about what you’ve done there, bring them all 

together. 

Am doing something a little similar as part of another project; for the moment a chapter appeared on The Dragon Painter DVD. It was on Hayakawa and especially 

Tsuru Aoki as Hollywood’s first Asian stars, which is also a segment of my book on producer Thomas Ince, coming out this fall from U Press of KY. 

I don’t get to SCMS meetings and such anymore, but do keep up the writing. My books about Talbot Mundy and PGWodehouse came out in 2006, and am finishing a 

book on Hollywood’s Jules Verne (some 90 adaptations over more than a century). And editing a ten volume series for the North American Jules Verne Society of 

Verne stories that never appeared in English before, coordinating an international team of translators and contributors of scholarly apparatus. 

Thanks for the acknowledgement in your book, tho what I did to earn it I can’t imagine. But best wishes -- you’re well remembered, tho it must be ten years since 

I’ve seen you?! 

Brian Taves 

Senior Cataloger 

Packard Campus for Audio-Visual Conservation 

Library of Congress 

202-707-9930 

PS - No kidding, the signature is the official name of the facility. 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, April 25, 2011 3:40 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Video for AFAM 276 

This is to inform you that I would like to reserve The Human Stain for my AFAM 276 for Tuesday (April 26, 2011) to show to my 3:30 class. I will come to the MRC and pick up 
around 2:30 on Tuesday. Thanks much for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 26, 2011 8:32 AM 

tstaton@email, unc.edu 

l~W: [a£ria£am] AFAM 263 

CarlCauPromoSummer.doc 

Please forward to AFAM 276 students. Also, inform my students that I will be teaching AFAM 202 and AFAM 276 First Session Summer 2022. Thanks much. Sincerely, 
Charlene Regester 

From: Travis Gore [stgore@email.unc.edu] 
Sent: Monday, April 25, 2022 3:38 PM 

To: Department listserv 
Subject: [afriafam] AFAM 263 

From: Travis Gore [mailto:stgore@email.unc.edu] 
Sent: Monday, April 25, 2022 22:59 AM 
To: ’Department listserv’ 
Subject: 

Could you please advertise the attachment for AFAM 263 in your class today, tomorrow and Wednesday if possible. A suggestion would be to post it on the 

projector (if there is one) at the beginning of class, before you start your lesson. A brief description of the class would be:This course addresses policy 

considerations underlying public education for blacks since the Civil War. Special emphasis on the post-Civil War period. Encourage your students to enroll! 

Thank you 

You a~e currently subscribed to afiia~am as: Ng__e_~_t__e__r_(_a2__e__Lr_~:_a_i_]_:__u__r!_c_:__e__@_. 

To unsubscribe click here: _l!t_!p:/’/lists.unc.edtr"u?i~32361607.26892~bbebb2514dbed042d10c3de25&n T&I afi~alTarn&o~9069522 

(It may be necessau to cut and paste the above URL if the line is broken) 

or send a blank email to leave-29069522-32361607.26892ffebebb2514dbed042dl 0c3de25(?~listse~w.unc.edu 



of Ill 
9 .... 5 ........................ If AM 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 26, 2011 8:37 AM 

ttenderson, Mae G <hendersm@email.unc.edu> 

Updated Introduction Synthesis Essays 

Baker Introduction EssaySynthesis.doc 



AAAS 297S.01 READING SCHEDULE 

[Notes: (1) BB Blackboard. (2) Where no location is given, the text is a book ordered through 

the Duke Textbook store.] 

January 20 Introduction 

Required 
Christopher Newfield, Unmaking the Pub#c University: The Forty-Year Assault on the 

Middle Class, Introduction, Chaper 6, Chapter 15, and Conclusion. [Although this text is on 
order from the Textbook Store, I’ve placed a pdf of this reading in BB Course Documents in case 
the paperback edition comes in late~] 

Paulo Freire, Pedagogy of the Oppressed, Introduction and Chapter 2~ [This text too has 
been ordered from the Textbook Store, however, I’ve placed a pdf of this reading in BB Course 

Documents also.] 

January 27 Historical/Structural Paradi+msiCritical Peda+o+y 

Required 
Eduardo Bonilla-Silva, Racism ~Tthout Racists. 
Henry Giroux & Susan Seals, Take Back Higher Education: Race, Youth, and the Crisis 

of Democracy in the Post-Civil Rights Era, Parts I and II [pdf BB Course Documents]. 

Diane Ravitch, "The Myth of Charter Schools," "lhe New York Review of Books, 11 

November 2010 [BB External Links]. 

February 03 Class concepts, class racialization; public education issues 

Required 
Charles Payne, So Much Reform, So Little Change: "lhe Persistence of Faihtre in 

UrbanSchools, Introduction and Chapter 5, "You Can’t Kill It, and You Can’t Teach It" [pdfBB 
Assignments]. 

J.K. Gibson-Graham et al., Class andlts Others, Introduction Chapters 1, 7, and 8. 
Richard Sennett and Jonathan Cobbs, Hidden h~uries of Class, Introduction, Part I [pdf 

BB Assignments]. 
Gerald Bracey, Setting the Record Straight: Responses to Misconceptions About Pub#c 

Education m the U.S., Introduction, Numbers 3, 6, and 9 [pdfBB Assignments]. These chapters 
are short readings; the text is a good text to use for examining public discussions of the state of 

U.S. schools especially as that topic is treated in the press, media, and online. 
Karolyn Tyson, William Dafity, Jr., and Domini Castellino, "k’s Not ’A Black Thing’: 

Understanding the Burden of Acting White and Other Dilemmas of High Achievement" [pdf BB 
Assignments]. 
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Strongly Recommended (especially for the Ph.D. students interested in critical pedagogical 
theory-) 

Freire, Pedagogy of the Oppressed, Chapters 1, 3, and 4. 

Recommemled 
A4onthly Review 58.3 (July-August 2006) cluster [pdfBB Assignments]. (These are short 

articles that I think would be interesting assignments for the undergraduate classroom.) 
Charles Payne, So Much Rqform, So Little Change. 

Stanley Aronowitz, How Class Works, Introduction, Chapters 1 and 2 [pdfBB 
Assignments]. 

Tony Bennett, Lawrence Grossberg, and Meaghan Morris, New Keywords’: A Revised 
Uocabulary of Culure and Society, "Class" entry. (This is especially recommended for students’ 

use in the classroom.) 

The following citations are a cluster of sources (provided by William Darity) of materials that you 
might find useful in thinking about public education issues as well as class racialization and the final topic for 
this semester (April 21, Assaults on education, emerging education issues). I am placing them here and 
repeating them in the April 21St recommended line-up along with assigned reading from Paul Willi’s Learning 
to Labor (selection) among other texts. 

Erin McNamara Horvat & Carla O’Connor (eds.), Beyond Acting White: Refraining the 

Debate on Black Student Achievement. 
Deborah Rivas-Drake & Margarita Mooney, "Neither Color-Blind Nor Oppositional," 

Developmental P~ychology 45.3 (Mary 2009). 
Prudence Carter, "Straddling Boundaries: Identity, Cultural, and School," Sociology of 

Education 79 (2006). 
Natasha Warikoo & Prudence Carter, "Cultural Explanations for Racial and Ethnic 

Stratification in Academic Achievement," Review of Education Research 79.1 (2009). 
Jaime Lew, "A Structural Analysis of Success and Failure of Asian-Americans: A Case 

of Korean-Americans in Urban Schools," Teachers College Record, 109.2 (2007). 
Pedro Maeu-Gelabert & Howard Lune, "Street Codes in High School: School as an 

Educational Deterrent," City and Community, 6.3 (2007). 

February 10 No Class 

February 17 Contemoorary diversity discourse, race, class, and the 
reconfi~uration of the polity.~. 

Required 
Newfield, Chapters 3, 5, and 7. 

Avery Gordon and Christopher Newfield (eds.), MappingMulticulturalism, Introduction 
and Chapter 6, "Multiculturalism’s Unfinished Business" [pdf BB Assignments]. 

Vijay Prashad, Karma of Brown Folk, preface, "On the Origins of Desis and Some 
Principles of State Selection" [pdf BB Assignments]. 
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Iris Marion Young, Justice and the Po#tics of D~fforence, Chapter 6, "Social 
Movements" [pdf BB Assignments]. 

Links to various diversity and social justice online sites. Simply take a quick look at 
these sites. [Links are posted in BB External Links.] 

The following texts are off topic (nonetheless still required for this week). 
Michel Foucault, Discipline and Punishment, "Docile Bodies" [pdfBB Assignments]. 
Matthew-Bro~vn, Radical Teacher, "Reading the Difficult Text" [pdf BB Assignments]. 

Recommended 
Troy Duster, 7he Diversity Project: t~Tna[ Report, excerpts [pdf BB Assignments]. 
Wahneema Lubiano, "Like Being Mugged by a Metaphor" from Mapping 

Multicultura#sm, Gordon & Newfield (eds.) [pdf BB Assignments]. 
Vijay Prashad, Everybody Was Kung-Fu Fighting, "Kung Fusion: Organize the ’hood 

Under I-Ching Banners" [pdf BB Assignments]. 

February 24 Construction of race on "white" camouses; identity, 
Identification, affiliation--boundary crossing. 

Required 
Pamela Perry, Shades of White. 

Joe Feagin, Herman Vera, and Nikitah imani, Agony of Education, Chapters 3 and 4 [pdf 
BB Assignments]. 

Stuart Hall, "Who Needs Identity" from Questions ofCu#uralldemity, Stuart Hall and 
Paul du Gay (eds.) [pdf BB Assignments]. 

Jay Rochlin, Race and Class on Campus: Conversations with Ricardo ’s Daughter, "The 
College Idea" and "Social Class and the University" [pdf BB Assignments]. 

Rhonda Williams, "Living at the Crossroads: Explorations in Race, Nationality, 
Sexuality, and Gender" from 7he House 7hatRace Built, Wahneema Lubiano (ed.) [pdfBB 
Assignments]. 

Recommended 
Linda Alcoff, Visible Identities, especially "The Political Critique of Identity." 
Walter Allen, College in Black and ~4~ite. 

Joe Feagin et al., Agony of Education (entire monograph). 
Charles Mills, Blackness Visible: Essays on Philosophy and Race, "The Racial Polity." 

Coco Fusco, "Passionate Irreverence: The Cultural Politics of Identity" from English is 
Broken Here, [pdf BB Assignments]. 

Recommended Especially for Students’ Use 

New Keywords: A Revised l/ocabulary of Culture and Society, "ethnicity" and "race" 
entries. 

Stuart Hall, "Subj ects in History: Making Diasporic Identities from The House That Race 

Built, Lubiano (ed.). 
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Coco Fusco, "Who’s doing the Twist: Notes Toward a Politics of Appropriation" from 
English is Broken Here. 

March 03 Gender construction, analysis, and regulation; sexuality 

And the challenge of heteronormativitv. 

Required 
Barrie Thorne, Gender Play: Boys and Girls in School. 
Judith Butler, "Undoing Regulations" from Undoing Gender [ER (electronic reserves)]. 
Loren Krywanczk, "Queering Public School Pedagogy as a First-Year Teacher," Radical 

Teacher 79 [pdf BB Course Documents]. 

Bryant Alexander, "Embracing the Teachable Moment" from Black Queer Studies, E. 

Patrick Johnson and Mae Henderson (eds.) [ER]. 

Recommended 
Judith Butler, Undoing Gender (the entire monograph). 

Judith Butler, "Merely Cultural," New Left Review 1.227 (January-February 11998). 
Keith Clark, "Are We Family?" from Black Queer Studies, Johnson and Henderson (eds.) 

[ER]. 
Kimbele Crenshaw, "Darmarginalizing the Intersection of Race and Sex" from The Black 

Feminist Reader, Joy James and T. Denean Sharpley-Whiting (eds.). 

J.K Gibson-Graham et al., Class audits Others (entire collection). 
Rachel Lee and Sau-ling Cynthia Wong (eds.), AsianAmerica.Net (the entire collection). 
Vernadette Gonzalez and Robyn Rodriguez, "Filipina.com: Wives, Workers, and Whores 

on the Cyberfrontier" from AsianAmerica.Net, Rachel Lee and Sau-ling Cynthia Wong (eds.) 

[ER]. 
Jeffrey Ow, "The Revenge of the Yellowfaced Cyborg Terminator: The Rape of Digital 

Geishas and the Colonialization of Cyber-Coolies in 3D Realms’ Shadow Warrior "from 
AsianAmerica.Ne~, Lee and Wong (eds.) [ER]. 

Joan Scott, Gender and the Po#tics of History, especially "Gender: A Useful Category of 
Analysis" [pdf]. 

Veronique Mottier, Sexua#(y: A Very Short Introduc#on, Chapter 2: "The Invention of 
Sexuality." (I recommend this both for instructor and for student use.) 

Social Text 84-85 cluster [all pdfs BB Course Documents]: 

[] David Eng, Judith Halberstam, and Jose Munoz, "Introduction: What’s Queer about 

Queer Studies Now." 
[] TaviaNyong’o, "Punk’d Theory." 
[] Chandan Reddy, "Asian Diasporas, Neoliberalism, and Family: Review the Case for 

HomosexualsAsylum in the Context of Family Rights." 

Recommended Especially Ibr Students’ Use 

Kate Bornstein, "Welcome to Your Gender Workbook" and "Solving the Gender Puzzle" 

from My Gender Workbook [ER]. (I also recommend the entire book for classroom use.) 
New Keywords: A Revised Vocabulary of Culture and Society, "gender" entry. 
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March 10 

March 17 

Sprin~ Break 

Whiteness; gender; sexuality; and mis-identitying class. 

Required 
Julie Bettie, Women Without Class. 
George Lipsitz, Possessive Investment in Whiteness, Chapter 1 [pdfBB Assignments]. 
Chefs,1 Harris, Whiteness as Property," from CriticalRace Theory, Kimberle Crenshaw, 

Neff Gotanda, GaryT Pellet, and Kendall Thomas (eds.) [ER]. 
Amber Holibaugh, My Dangerous Desires, "A Queer Girl Dreaming Her Way Home" 

[pdf, BB Course Document]. 

Recommended 
Zeus Leonardo, Race, Whiteness, and Education, introduction, "Critical Social Theory-," 

and "Race, Class, and Imagining the Urban" [pdf BB Assignments]. 
Mike Hill, Whiteness: A Critical Reader and After Whiteness: Unmaking an American 

~4aj o ri ty. 
David Roediger, 7he Wages of Whiteness: Race and the Making of the American 

Working Class. 

Terrance MacMullan, Habits" of Whiteness: A Pragmatist Reconstruction. 

Patricia Williams, The Alchemy of Race and Rights. 
Matt Wray, Not Quite White: White Trash and the Boundaries of Whiteness. 

Robert Young, White Mythologies: Writing Histoty and the West. 

March 24 Historicizin~ immigration; education and immigration 
Reulation. 

Required 
George Lipsitz, American Studies in a Moment of Danger, "Introduction" [pdfBB 

Course Documents]. 
GusTavo Adolfo Guerra Vasquez, "Homies Unidos: International Barrio Warriors 

Waging Peace on Two Fronts" from gouthscapes: The Popular, the National, and the Global, 
Sunaina Maira and Elisabeth Soep (eds.) [pdf BB Course Documents]. 

Ron Hayduk, "Teaching Immigration at Borough of Manhattan Community College" 
Radical Teacher 85 [pdfBB Course Documents]. Note: This is a response to the cluster 

immediately below. 
Radical Teacher 84 cluster [pdf BB Course Documents]: 

Carolina Bank Munoz, A Dream Deferred: Undocumented Students at UCLA." 
Michael Hale, "Teaching the Immigration Debate in Freshman Composition’ 
James Davis,"Ichiro Is a Punk, and Other Lessons from Teaching ’The Immigrant 

Experience. ’" 
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Recommended 
Murray Forman, "Straight Outta Mogadishu: Prescribed Identifies and Performative 

Practice Among Somali Youth in North American High Schools" from Youthscapes: The 

Popular, the National, and the Global, Sunaina Malta and Elisabeth Soep (eds.) [pdfBB Course 

Documents]. 
Sunaina Maira, "The Inifimate and the Imperial: South Asian muslim Immigrant Youth 

After 9/11" from Youthscapes: The Popular, the Na#onal, and the Global, Sunaina Malta and 
Elisabeth Soep (eds.) [pdfBB Course Documents]. 

Vijay Prashad, Everybody Was Kung Fu figh#ng and The Karma of Brown Folks’. 
Ron Takai, Iron Cages. 
Tomas Almaguer, Racial Faultlines. 

Henry Li, Thinking Orientals: Mi~’ation, Contact, and Exoticisim in Modern America. 

March 31 Teachin~ and!a~s performance; pedagogy a~ain. 

Required 
Elizabeth Ellsworth, "Why Doesn’t This Feel Empowering: Working Through the 

Repressive Myths of Critical Pedagogy" [pdf BB Course Documents]. 
Doug Brent, "Teaching as Performance in the Electronic Classroom" [BB External 

Links]. 
Paul Armstrong, "Teaching as Stand-Up Comedy: The Metaphor of Scripted and 

Improved Performance of Teaching" [BB External Links]. 
Charles Rives, "The Teacher as a Performing Artist," Contemporary Education, 51.1 [pdf 

BB Course Documents]. 
Ralph Smith, "Is Teaching Really a Performing Art? Contempot~ry Education, 51.1 [pdf 

BB Course Documents]. 
Radical Teacher 83: "Forum on Radical Teaching Now" [pdfBB Course documents]. 

Recommemled 

Mark Lamont, Beats, Rhymes, and Classroom Life: Hip-Hop Pedagogy and the Politics of 
Identity. 

Note: l. Only the Ellsworth article is long-ish. 
2. Please re-read the Freire reading assigned for January 27t~. 

April 07 En~a~in~ religion. 

Required 
Willi Braun, "Religion," from Guide to the Study of Religion, Willi Braun and Russell 

McCutcheon (eds.) [pdfBB Course Documents]. 
William Arnal, "Definition" from Guide to the Study of Religion Willi Braun and Russell 

McCutcheon (eds.) [pdfBB Course Documents]. 
Loretta Marshall, "Pedagogy and Pastoral Theoogy in Dialogue with Lesbian / Bisexual / 

Gay Concerns," Journal of Pastoral Theology 6.01 [ER]. 
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Recommemled 
Tiffany Puett, "On Transforming Our World: Critical Pedagogy for Interfaith Education," 

Cross Cmv’ents 55.02 [ER]. 
Michael Eric Dyson, "When You Divide Body and Soul, Problems Multiply: The Black 

Church and Sexuality" and "Homotextualities," from The MichaelEric Dyson Reader [pdfBB 

Course Documents]. 

April 14 Responding to the knot of raceiethnicity~ ~ender~ class~ 
And sexuality idetnties. 

Required 
Combahee River Collective Statement [BB External Links]. 
Ron Takaki, "The ’Heathen Chinee’ and American Techology" from Iron Cages [pdf 

Course Documents]. 
Lauren Berlant, "National Brands, National Body: Imitation of Life" from The Female 

Complaint [pdf BB Course Documents]. 
Fred Pfeil, "Sympathy for the Devils: Notes on Some White Guys in the Ridiculous Class 

War" from Whiteness: A Cri#calReader, Mike Hill (ed.) [pdfBB Course Documents]. 

Recommended 
Siobhan Somerville, "Queer to Myself as I Am to you": Jean Tommer, racial 

Disidentification, and Queer Reading" from Queering the Color Line [pdfBB Course 

Documents]. 

April 21 Assaults on educationiemer~in~ edncation issues 
(public schools as battlegrounds, school-to- 

prison critical 0roiects, etc.); prisons and 
teaching. 

Required 
Paul Willi s, "Introduction" and "Elements of Culture" from Learning to Labor [pdf BB 

Course Documents]. 
Michel Foucault, "Panopticism" from Discip#ne and Punishment [pdfBB Course 

Documents]. 
Lynn Haney, "Introduction" and "State Therapeutics: Training Women What to Want" 

from Offendinlz Women: Power, Punishment, and the Regula#on of Desire [pdf BB Course 

Documents]. 
June Jordan, "Nobody Mean More to Me," Harvard Educational Review 58.3 (August 

1988) [pdf BB Course Documents]. 
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Recommended 
Michael Dyson, "Classrooms and Cellblocks," from Is Bill Cosby Right, or Has the Black 

Middle Class Lost Its Mind?" [pdfBB Course Documents]. 
Stephen C. Richards, et al., ’°Convict Criminology: Vices from Prison," Race and 

Ethnicity 2.1 (August 2008) [pdf BB Course Documents]. 
"School-to-Prison" readings [BB External Links]. Just take a quick look at the websites. 

Recommended 
Again, see the qualitative-quantitative materialjkom 03 February Recommended list. 

TBA Final work due; please submit hard copy. (I will be 
available to discuss your final work with you after the semester’s 
end (through the summer and during fall semester 2011. 
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From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, April 28, 2011 12:06 PM 

Chuck Sockell <csockell@email.~mc.edtr~ 

ILS: A Reminder From UNC Course Pack Publishing - Charlene Regester 

Dear Chuck: This is to let you know that I am working on the syllabus for my course pack for AFAM I01 and AFAM 276 first session summer school. I will try to bring over if 
not by the end of this week, definitely by the beginning of next week. See you soon. Sincerely, Charlene Regester 

From-" Chuck Sockell [csockell@email.unc.edu] 
Sent; Wednesday, February 16, 2011 8:15 AM 
To: Regester, Charlene B 
Subject; Re: A Reminder From UNC Course Pack Publishing - Charlene Regester 

Good Morning to you Charlene! 

We will get started on the copyright approval process. I will use the two most current versions of the packs so if you have any tweaks or changes we can 

handle those. Of course I will wait till I get your schedules to print the pack but that is no problem...just whenever you have them ready closer to the start of 

next semester. 

Best, 

Chuck 

On 2/15/11 4:58 PM, "CPACK2" <CPACK2@store.unc.edu> wrote: 

...... Forwarded Message 
From." "Regester, Charlene B" <regester@email.unc.edu> 

Date; Non, 14 Feb 2011 17:38:43 -0500 

To; CPACK2 <CPACK2@store.unc.edu> 
Conversation; A Reminder From UNC Course Pack Publishing 

Subject; RE: A Reminder From UNC Course Pack Publishing 

Dear Chuck: Yes, I will be teaching both AFAM 101 and 276 First session summer and will be using course packs for both classes. Sincerely, 

Charlene Regester 

From: CPACK2 [CPACK2@store.unc.edu] 
Sent: Monday, February 14, 2011 3:49 PM 
To: Regester, Charlene B 

Subject: A Reminder From UNC Course Pack Publishing 

Dear Professor Regester, 

The recent temperature spike and Puxatony Phil’s shadow aren’t the only 

things signaling to us that spring is just right around the corner! With 

hectic semesters and little time to plan ahead for summer courses, Course 

Pack Publishing is here to help again! As a reminder, Maymester begins May 
10, Summer Session I on May 10, and Summer Session II on June 16. 

We thank you for the opportunity to assist you and your students with 
producing your course pack last year. Your material from past semesters is 
on file and we are happy 
to make any changes or revisions that you may require. Tailoring your course 
pack to meet the needs of you and your students is our specialty after all! 

We are getting in touch to see if you will be reordering your AFAM 101 
and/or AFAM 276 course packs for the upcoming summer term. It’s never too 
early to submit your order, bearing in mind that publishers can take up to 
eight weeks to respond to permission requests. 

Remember, we also offer: 

* An on campus location with course packs available nights and weekends. 

* Multiple payment options for your students including scholarships, 
deferments, student accounts, and financial aid cashier accounts. 

* 100% in-house operation: all production, copyright, printing, and binding 
are done in our Daniels Building Student Stores location. 

* On-demand printing during business hours on all completed packs<we never 
sell out or make students wait for a reorder. 

I am aware that outside vendors have been contacting various professors 
concerning course pack publication. Please keep in mind that Student Stores 
is a not-for-profit operation. By law, all of our earnings go to 
scholarships. Student Stores has donated over $22,000,000.00 to student 
scholarships over the past 4 decades and we are proud to have contributed to 
that total. 

If you would like to reorder your course pack for summer, do not hesitate to 

call or email us with your order. We also offer a quick and easy way to 

order course packs online through our website: 

http://www.coursepack.unc.edu/. Here, you can also find more information on 
the course pack process and industry. 

Enjoy the weather, and we look forward to hearing from you soon! 



Thank you, 

Chuck Sockell 
Course Pack Publishing Manager 

csockell@email.unc,edu 

(919) 962-4708 

...... End of Forwarded Message 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, April 28, 2011 4:07 PM 

Sockell, Charles W <c~ckell@email.unc.e&~> 

AI~AM 101 Syllabus for Course Pack 

AFAM101-SUMSYL011.doc 

Dear Chuck: Attached is a copy of my syllabus for AFAM 10:t that will be included in the course pack. For this class, this is the only new material that I am enclosing. Sincerely, 
Charlene Regester 



AFAM 1 O1: THE BLACK EXPERIENCE 
SU~MER 2011 

Dr. Charlene Regester Meeting Time: 1:15 -2:45 
Office: 204 Battle Hall Meeting PL: 105 Gardner 
Office Hours: Friday 12:00-1:00pm 

CO URSE DESCRIPTION 
This course traces the development of slavery from its beginning up to its emancipation in the United 

States in 1865 by critically examining issues surrounding race, racism, and the origins of slavery. Specifically, 
the beginning of slavery, expansion of slavery, and later decline of slavery are analyzed to determine the impact 
that slavery had on the African American experience before 1865. 

Initially, ancient slavery is investigated to provide the historical framework for assessing how slavery 
evolved and to deconstruct many of the factors that led to its widespread development. The expansion of slavery 
in the sixteenth, seventeenth, and eighteenth centuries is further investigated to analyze the motivations 
surrounding both the longevity and expansion of slavery as many European powers became active participants 
in this trade. Of particular importance in this course is the evolution of slavery in the United States and the 
impact that this would have both internally and externally. An indepth view of the structure and organization of 
the slave trade is provided to enhance and facilitate a contemporary view of this experience. Finally, the decline 
of slavery in the nineteenth century is explored to foster an understanding regarding its diminishing popular 
appeal as an economic labor system. Moreover, the abolitionist movement in both its structure and design is 
critiqued to interrogate how the centrality of this movement was instrumental to facilitating slavery’s demise. 
Leaders of this movement and the burgeoning free black population are treated in an effort to assess how free 
blacks attempted to improve their status and create a new life for themselves once free. Slave culture and life are 
centered in this examination to reveal how the African American experience figured into the larger American 
cultural experience prior to 1865. This examination of slavery is a comprehensive examination and draws upon 
a variety of historial sources, documents, and visual representations to reconstruct this historical period. 

The instructional method and media used in this course will consist of lectures, texts, and videos. Three 
examinations will be given during the summer session. These examinations will consist of two tests and one 
final as these three assignments constitute 3/4’s of your grade. The remaining part of your grade ~vill consist of 
one paper, which must be completed and submitted by the stated deadline~ This paper must adhere to the basic 
rules on academic style i.e. MLA Handbook of Style, Turabian, etc. 
TEXTS 
Palmer, Colin. Passageways: An Interpretive History_ of Black America to 1865. Harcourt Brace, 1993. 
Walker, Margaret. Jubilee Boston: Houghton Mifflin, 1966. 
Douglass, Frederick. Narrative of the Life of Frederick Douglass: An American Slave. Cambridge: Belknap 

Press, 1988 [1845]. 
SUPPLEMENTAL TEXTS 
White, Deborah Gray. Arn’n’t I a Woman? Female Slaves in the Plantation South. New York: W. W. Norton & 

Co., 1999. 
RESERVE TEXTS: 
Blassingame, John W. The Slave Community: Plantation Life in the Antebellum South. New York: Oxford 

University Press, 1972. (Reserve Reading) 
Mullane, Deirdre, ed. Crossing the Danger Water: Three Hundred Years of African-American Writing. Ne~v 

York: Anchor Books, 11993. (Reserve Reading) 
ASSIGNMENTS 

1. Students are required to read all assigned materials. 
2. Students are required to write a paper of approximately 5 pages in length. This paper is due on or 
before June 6, 2011 

GRADING 
2 Tests = 50% 
Paper = 25% 
Final Exam = 25% 

EXAMS 
There will be three scheduled examinations that must be taken on the dates specified. 

A TTENDANCE 
Class attendance is mandatory. 

CZASS PAR TICIPA TION 
Class participation is encouraged and will influence your final course grade. 



WEEKLY CLASS SCHEDULE 

Week I 

Week II 

May 10-13 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
Organization and structure of the 

slave trade 
Ohl African Blasphemer 
Sankofa 

May 16-20 
Impact of the slave trade on 
European and African Societies 

Middle Passage 
Racial slavery in North America 

during the 17th century 
Indentured servitude vs. slavery 
Development of Plantation 

Societies in the Americas 
Slave Community 
Amistad 

EXAM I 

Week III 

Week IV 

Week V 

May 23-27 
Slave Culture 
Linguistic Patterns 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
Half Slave/Half Free 

May 30 Holiday 

May 31- June 3 
Slave Religion 
Patterns of Resistance 
Slave Revolts 
Runaways 
Maroons 
Underground Railroad 
Legal Status of Free Blacks 
Slave Catchers/Slave Resisters 

EXAM II 

June 6-10 
June 6, 2011 - PAPER DUE 

Free Blacks 
Schools 
Mutual Aid Societies 
Aboliti on Movement 
Abolitionists 
Course Evaluation 
Review for Final Exam 
Flight to Freedom 
Glory 

FINAL EXAMINATION: Tuesday June 14, 2011 at 11:30 - 2:30pm. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, April 28, 2011 4:08 PM 

Sockell, Charles W <c~ckell@email.unc.e&~> 

AI~AM 276 Syllabus for Coursepack 

276-SUMSYL.011.doc 

Dear Chuck: Attached is the syllabus for AFAM 276. Please note that I have added some additional readings to the units so I will be forwarding each unit separately. Thanks 
much. Sincerely, Charlene Regester 



AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: 12:00-1:00pm Friday 

Summer 2011 
Meeting Time: 3:00-5:00pm, M-TH 
Meeting Place: 105 Gardner 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significam comributions to fihmnaking. They 
have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contributed to the growth and development of the cinema industry, rarely have their efforts been recognized or 
their contributions to the filmnmking industry" been noted. Fihn histories often exclude the African American in their reporting of 
cinema history or provide minhnal coverage of the African American and his involvement in this indi~stry. Thus, AFAM 276 is a 
critical, historical, and theoretical exanfination of the African American in cinema 1¥om the 1900s to the present. Tiffs examination will 
seek to analyze their role in cinema; will explore how stereoUpical representations of African Americans developed; and will 
investigate the efforts of a number of African American actors and actresses who sought to overcome these representations. This 
examination is essential to understanding the black experience in the United States. It is well lcnown that the media is an integral part of 
American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and cultural diversity. 
Therefore, examining the role of the African American and their representations in cinema will serve to provide a better understanding 
of the black experience in American society and will serve to provide a better understanding of the role of the media in influencing 
attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the cinema industry 
and to reveal how blacks were initially portrayed on the screen. The emergence of all-black cast films from 1910 to 1920 are examined 
to determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast films 
produced from 1920 to 1930 are examined to determine why these :films increased in popularity and why black film stars began to 
emerge. African American screen images in cinema from 1930 to 1940 are examined to reveal how the black image began to change 
from that of a subservient to a more assertive and humane individnal. Representations of African Americans from 1940 to 1950 are 
examined to determine how and wl\y black entertainers, particularly musicians, began to dominate the screen. Fihns produced from 
1950 to 1960 are examined to investigate how the integrationist em began to influence the black screen image. The African American 
screen image in films produced from 1960 to 1970 is examined to determine how the resurgence of black pride influenced these 
representations and how this resurgence led to the development of black exploitation films. Black exploitation films are examined to 
determine their impact, to assess their decline in populari’.ty, and to investigate the subsequent demand that :followed for more quality 
black fihns in the aftermath of these films. Black representations in films from 1980 to 1990 are examined to reveal how black 
comedians began to dominate the black screen image of this decade and to determine the impact new black film directors have on 
contemporary" representations of the African Americans in cinema. The emergence of "Hood Films" in the 1990s are explored to 
determine how they impacted contemporary representations of the black screen image. In the decade of 2000 through 2010, black 
cinematic represemations are examined to critique biopics, the backlash to the "hood flints" of the 1990s, and the emergence of a new 
generation of fihnmaker and screen stars. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest speakers 
(when available). Two examinations will be given during the session which include a midterm and final exam. Students are required to 
submit two papers (5 pages in length) examining the portrayal of the African American in motion pictures. These papers must be 
completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of Style, Turabia~ etc). 

TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes. Mammies & Bucks: An Interpretive HistolW of Blacks in American Films. (Fourth Edition) 

New York: Continuun~ (2001). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smitk Valerie. Representing Blackness: Issues in Film and Video. New Jersey: Rutgers UP, 1997. 
Regester, Charlene. African American Actresses: The Struggle for Visibility, 1900-1960. Bloomington: Indiana UP, 2010. 
Cripps, Thomas. Slow Fade to Black: The Negro in American Filnk 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 
1. Students are required 
2. Students are required 
3. Students are required 
4. Students are required 

to read all assigned materials. 
to view all films selected for this course. 
to write two papers (5 pages) due on May 26, 2011 (PAPER I) and June 6, 2011 (PAPER II). 
to collect newspaper articles on microfilm for the first paper. 

GRADING 
Midterm 25% 
Paper I 25% 
Paper II 25% 
Final Exam 25% 

EXAMS: There will be two examinations (midtenn and final) which must be taken on the date specified. 

ATTENDANCE: Class attendance is mandatory. 

CLASS PARTICIPATION: Class participation is encouraged and will influence your final course grade. 



WEEKLY CLASS SCHEDULE 
Summer 2011 

Week h May 10-12 
First Black Motion Picture 

Producers & Directors 
Reaction to "iEthnic Notions" 
Introduction of Stereotypes 
1900 - 1910 
Ethnic Notions 

Emergence of All-Black Cast 
Films 

Rise of Black Film Stars 
Nina Mae McKinney 
1910 - 1920 
Hallelujah 

Week II: May 16-19 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Josephine Baker 
1920 - 1930 
Emperor Jones 

Black Independent Filmmaker 
Oscar Micheaux 

Black Westerns 
Race Movies/Within Our Gates 

Setazants and iMaids Dominate the 

Screen Image of African 

Americans 

Hattie McDaniels 

Louise Beavers 

Stepin Fetchit (Lincoln Perry) 

Eddie Rochester Anderson 

1930 - 1940 

Imitation of Life 
Entertainers as Film Stars 

Lena Home 

Bill Robinson 

Hazel Scott 

Duke Ellington 

Cab Calloway 

1940 - 1950 

Week III: May 23-26 
Decline of All-Black Cast Films 
Impact of Integration 
1950- 1955 
Intruder in the Dust 

**PAPER I DUE May 26** 

Rise of Black Fihn Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955- 1960 
No Way Out 

Impact of Sidney Poitier on the 
Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Fihns 
1960- 1965 
Cooley High 

**MIDTERM EXAM* 

(May 30-Holiday) 

Week IV: May 31-June 2 
Impact of Black Exploitation 

Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grier 
1965 - 1970 
A Soldier’s Story 

Decline of Black Exploitation 
Films 

Emergence of a New Wave of 
Black Filmmakers 

Gordon Parks 
Melvin Van Peebles 
1970- 1975 
Devil in a Blue Dress 

Week V: June 6-9 
**PAPER II DUE June 6 ** 

Black Comedians Rise as Film 
Stars 

Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
1975-1985 
The Color Purple 
Significant Films 
1980- 1985 
Boyz’n ’th e Hood 

Contemporau~ African American 

Filmmakers 

Spike Lee as Producer, Director, & 

Actor/John Singleton 

1985 - 1990 

Do the Right Thing 

School Daze 

Bamboozled 
The Human Stain 

Re-emergence of Black Stars 
Denzel Washington 
Halle Ber~" 
1990-2000 
Monster’s Ball 
Training Day 
Cadillac Records 

Contemporary Representations, 
2000 -201 () and Beyond 
New Generation of Filmmakers 
Tyler Perry 
¢~¥ash 

Great Debaters 
Precious 

Taking of Pelham 123 

Book of Eli 
Unstoppable 

**FINAL EXAMINATION: TUESDAY JUNE 14, 2011 3:00-6:00pro** 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Thursday, April 28, 2011 4:10 PM 

Sockell, Charles W <c~ckell@email.unc,edu> 

AFAM 276 Units 1-3 

Summe~rewsednewunitl .doc; SummerRgstrNewunit2.doc; SummerRgstrNevvmfit3.doc 

Dear Chuck: These are the units for AFAM 276 -- they include units i-3. Sincerely, Charlene Regester 



UNIT I CONSTRUCTING A BLACK IMAGE - THE VERY EARLY YEARS OF 
AFRICAN AMERICANS IN CINEMA 

OVERVIEW 

African American presence in the 19th and early 20th century cinematic 

representations was formerly widely assumed to be non-existent. However, research has 
revealed that although blacks occupied a minimal space in that period of cinema history, 
their contributions were important and must be acknowledged. Tracing back to the 
cinema industry’ s infancy, blacks have appeared in moving pictures as early as the 1890s, 

in film s such as The Dancing Darkey Boy (1897) and Colored Troops Disembarking 
(1898). Even before black actors and actresses actually appeared on screen, blacks were 
represented on screen--represented, but not presented. They were represented by white 
actors in black face; a practice that evolved from black-face minstrelsy. 

By the period between 1900 and 1910, there ~vere well over 80 films in which the 
African American was depicted; their "parts" were acted either by blacks themselves or 

by whites masquerading in black-face. According to historian Thomas Cripps, in these 
early films, "Southern black metaphor as it came to the melodrama limited blacks to the 
roles of venerable retainers, comic servants, clever octoroons, confidantes, bodyguards, 
boon companions, and obstreperous enfants terribles" (Thomas Cripps, Slow Fade to 
Black, New York: Oxford University Press, [1977], 1993, p. 10). One film that featured 
the black prominently on screen was Edwin S. Porter’s Uncle Tom ~" Cabin (1903); a film 
based on Harriet Beecher Stowe’s similarly titled novel. It was a film of unprecedented 
popularity, with several versions of the film being produced from 1909-1927 (Cripps, 
Slow Fade to Black, p. 16). Uncle Tom’s Cabin is significant in this period because of 
how it depicted race relations as transfigured in the public imagination. 

By the end of the 1920s, as the film industry changed and the black press became 
more observant and critical of black representations on screen, a noticeable black 
response evolved. One important change was the emergence of black actors and black 
filmmakers. Black actors had already taken their place on the legitimate stage. Perhaps 
among the most well known black actors to make the transition from stage to screen was 
Bert Williams. However, in doing so, Williams faced the dilemma that many black 
entertainers confronted in that he had to negotiate popularizing the black image at the 
expense of essentializing blackness. 

Also, in this same period, some of the first black filmmakers, such as William Foster 

of Chicago, launched their own filmmaking companies. They sought to counter the 
disturbing representation that proliferated in mainstream cinema. These black filmmakers 
created images of themselves that they perceived as accurate representations, as opposed 
to images they considered false--images constructed by others. 

ACTIVITIES 

1. Attend all class lectures. 
2. Read assigned material and selected supplementary reading. 

3. View selected Film(s) 



OBJECTIVES FOR COMPLETION OF UNIT I 

After attending the lectures, viewing a selected picture, and completing the assigned 
reading materials, each student should strive to accomplish the following, at the 
completion of Unit One: the student will be able to: 

1. Identify and describe at least four motion pictures in the early 1900s in which the 
African American is represented. 

2. Name and identify at least two early black filmmakers. 
3. Explain how and why these early black pioneers got involved in the cinema industry. 
4. Compare and contrast the depiction of the African American in films made by black 

producers/directors in the early period with those made by non-black 
producers/directors. 

5. Describe limitations imposed on the early black cinema producers/directors. 
6. Identify Bert Williams; describe his screen career; explain why he appeared in 

blackface; discuss why he is significant to African American cinema, discuss 
whether or not he should have been more politically involved in the community, 
given the time period and climate. 

7. Assess Booker T. Washington’s impression of Bert Williams. 
8. Examine Bert Williams’ portrayal of himself and the problems that he faced as an 

entertainer. 

READINGS 
Required Readings : 
Washington, Booker T. "Interesting People: Bert Williams," The American Magazine, 
70, No.5 (September 19110): 600-604. 
Williams, Bert. "The Comic Side of Trouble," The American Magazine, 85 (January 
1918): pp.33+. 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, and Bucks 4th ed.(New York: 

Continuum [1973] 2001) Chapter 1: "Black Beginnings. From Uncle Tom’s Cabin to 
The Birth of a Nation," pp. 3-18. 

Stewart, Jacqueline. "What Happened in the Transition? Reading Race, Gender, and 

Labor between the Shots," Migrating to the Movies: Cinema and Black Urban Modernity 
(Berkeley & Los Angeles: University of California Press, 2005), pp. 103-130. 
Regester, Charlene. African American Actresses: The Struggle for Visibility, 1900-1960 
Chapters 1 & 2, pp 19-71. 

Supplemental Readings: 
Cripps, Thomas. (1977, 1993). Slow Fade to Black: The Negro in American Film, 11900- 
1942 ( New York: Oxford University Press. Chapter I, "The Unformed Image: The Afro- 
American in Early American Movies." 

Williams, Linda. Playing the Race Card: Melodramas of Black and White From Uncle 
Tom to O.J. Simpson (Princeton: Princeton University Press, 2001). Chapter 2: "A 
Wonderful, ’Leaping ’Fish: Varieties of Uncle Tom - Early Versions of Uncle Tom," pp 

87-95. 
Streible, Dan. "Race and the Reception of Jack Johnson Fight Films," in The Birth of 

Whiteness: Race and the Emergence of U.S. Cinema, ed. Daniel Bernardi (New 
Brunswick: Rutgers University Press, 1996), pp 170-200. 



UNIT II : DE-MYSTIFYING THE BLACK IMAGE: THE BIRTH OF A NATION 
AND THE EMERGENCE OF ALL-BLACK CAST FILMS, 1910-1920 

OVERVIEW 

7he Birth ofaNation (11915), produced by D. W. Griffith, is regarded as one of 
the most technically advanced films of its time. Perhaps the most massive production 
released in the early period of cinema history, it forced the industry to view cinema as a 
vehicle for recreating history as epic drama. Less well known, however, is the fact that 
The Birth of a Nation’s licentious and disturbing representations &blacks caused riots to 

erupt when the film premiered in northern cities such as Philadelphia. Despite a relentless 
campaign garnered by the forces of the NAACP to halt the exhibition of the picture, its 
popularity among non-black audiences was overwhelming. Thus, the film solidified in 
the public imagination a damaging, demeaning, and defiling representation of the black 
screen image. This representation would have such a lasting impact that even today, one 
cannot engage in discourse on black cinema without referencing The Birth of a Nation. 

One outcome of the film’ s insidious representations was a response by African 
Americans, who began organizing their own film companies to resurrect some 
respectability for the black screen image. The period from 1910 to 1920 witnessed the 
emergence of a wide range of film companies (that included both black- and black and 
white-owned and operated companies) designed to create films that would appeal to 
black film audiences. First, it brought about a whole new movement: an attempt to 

control their own image, resulting in a number of black filmmaking companies. Among 
the most well known companies to evolve in this period include the Lincoln Motion 

Picture Company (1916), Micheaux Book and Film Company (1917), and Reol 
Production Company (1920). Secondly, there was an increase in the black film audience, 

and thirdly, there was a new category of black columnists, experiencing a sense of 
influence and control, as they critiqued the new films from a black point of view. 

It is sometimes suggested that 7he Birth of a Nation has special status in the 21st 

century because it is an important representation of America’s racist past. Those who 
defend its "worthiness" claim that the film no longer influences racist ideologies or 
beliefs. Those who oppose its status consider such an argument a denial of its 
malevolence, and its power still to fuel the racist mythology. At the very least, it is 
certainly a fact that if the film is shown in contemporary times without historical context, 
it has the potential to perpetuate the racist attitudes and beliefs extant throughout. 

Black filmmaking had its own problems in those early years. Attempting to 
occupy a space outside the mainstream cinema, black filmmakers created their own 
narratives, reflected their own identities, and gave voice to those denied voice in a 
segregated America. They formulated fantasies, and provided a "black" gaze of the 

world. The problem was that many of these narratives appropriated the values and beliefs 
of a new black urban middle-class culture. Although the filmmakers thought this was 
necessary as a means of countering the vicious and despicable representations that 
proliferated in Hollywood productions, they fought an uphill battle. Criticism was leveled 

at them from black columnists--the very people who could have helped, through more 
supportive writings. 



ACTIVITIES 

1. Attend the class lectures. 
2. Read assigned material and selected supplementary material. 

3~ View assigned/selected film(s). 

OBJECTIVES FOR COMPLETION OF UNIT II 

At the completion of Unit II, after attending the lectures, reading the assigned/selected 
materials, and viewing the assigned film(s), each student should be able to: 

1. Explain why 7he Birth of a Nation was one of the most elaborate and technically 
advanced productions of its time 

2. Identify and describe at least two films created to respond to The Birth of a Nation 

3. Name and identify at least four film companies that were organized to provide films 
for black audiences 

4. Describe films produced by these film companies and discuss whether or not these 
films represented black middle class lifestyle and values 

5. Identify and describe how race is constructed on screen in films (e.g., Hallelujah). 
6. Compare and contrast the representation of blacks in Hollywood-produced all-black 

cast films to those in films made by black film companies 
7. Examine Clyde Taylor’s argument asserting that the cinema aesthetics of The Birth of 

a Nation participate in fueling the film’s racial politics 
8. Identify several myths surrounding 7he Birth of a Nation 

9. In view of Anthony Appiah’s views, discuss how levels of racism can infuse a 
film/picture. 

READINGS 

Reqnired Readings: 

Taylor, Clyde. "The Re-Birth of the Aesthetic in Cinema," Wide Angle 13. no. 3 & 4 
(July-Octob er 1991 ): 12-30. 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks 4th ed. (New York: 

Conti nuum [ 1973 ] 2001) Chapter 2: "Into the 1920 s: the Jesters," pp 19-34. 
Anthony Appiah. "No Bad Nigger": Blacks as the Ethical Principle in the Movies," in 
Media Spectacles, ed. by Marjorie Garber, Jann Matlock, & Rebecca Walkowitz. (New 
York: Routledge, 1993). 
Regester, Charlene. "The Cinematic Representation of Race in The Birth of a Nation: A 

Black Horror Film," in Thomas Dixon, Jr. and the Birth of Modern 
America eds. Michele Gillespie and Randall Hall (Baton Rouge: Louisiana State 
University Press, 2006), pp 164-1182. 
Weisenfeld, Judith. "Taint What You Was, It’s What You Is Today," in Hollywood Be 

Thv Name: African American Religion in American Film, 1929-1949 (Berkeley and Los 
Angeles: University of California Press, 2007), pp 19-51. 



UNIT III APPROPRIATING BLACK STARS AND BLACKNESS--THE 
INTERSECTION OF ART, RACE, AND POLITICS: 

HOLLYWOOD’S PRODUCTION OF ALL-BLACK CAST FILMS, 1920-1930 

OVERVIEW 

The decade of the 1920s witnessed the rise of black stars who appropriated a black public 
image on both the national and international stage. As in the case of Paul Robeson and Josephine 
Baker, some of these artists signified the intersection of art, race, and politics because they 
utilized their artistic talent to call for an end to segregated practices in America and to promote 
the elevation &blacks socially, politically, and economically. Though Robeson and Baker 
garnered national and international attention because of their talent, it is their politics for which 
they are equally well remembered - a politics that resulted in both being investigated by the FBI. 

At the same time, it was during this period that the black screen image continued to be 
formulated by all-black cast productions made by both independent as well as Hollywood 
filmmakers. Two films in particular that represent the dual position occupied by blacks in this 
period include Scar of Shame (1927, produced by the Colored Players Film Corporation) and 
Hallelujah (1929, produced by MGM). That these two films were released in the same period 
delineates the trajectory that blacks would endure in the cinema world in that they received a 
wide range of representation in independent films yet received a more narrowly defined, parodic, 
and distorted representation in Holls~ood produced films. 

Despite this trajectory, blacks began to make gains in the industry. In addition to blacks 
making gains as extras in Hollywood productions, actors and actresses such as Nina Mae 
McKinney of Hallelujah emerged as sex symbols. As blacks gained more visibility on screen, 
the way in which they were constructed and coded became more sophisticated. At times, racial 
codes were still deployed or displaced onto other characters in the film. Thus, this decade 
signified how the black was ingrained in the public imagination if not always in fact, certainly in 
implication. 

ACTIVITIES 

1. Attend the class lectures. 
2. Read assigned material and selected supplementary material. 
3. View assigned/selected film(s). 

OBJECTIVES FOR COMPLETION OF UNIT III 

At the completion of Unit III, after attending the lectures, reading the assigned/materials, and 
viewing assigned/selected film(s), each student should be able to: 

1. Discuss how black sexuality" is constructed in Hallehtjah 
2. Examine how black masculinity and femininity are constructed in Hallelujah 
3. Describe Robeson’s philosophical views and discuss how this impacted his screen career 
4. Describe and discuss Robeson’s representations of the African American male on screen 
5. Expl ore Rob eson’ s attempts to defy the stereotypi cal representations of th e African American 
6. Compare and contrast Paul Robeson with Josephine Baker 
7. Explore why Baker’s screen career never materialized 
8. Examine how Baker constructed both race and sexuality when transformed on screen 
9. Discuss the experience of black extras working in Hollywood in the 1920s and 1930s 
10. Examine how class and color are intertwined in Scar of Shame 
11. Examine how blackness is coded, based on James Snead’s essay 
12. Examine Paul Robeson’s role in Emperor Jones, examine how he constructed black 

masculinity’, and discuss the implications of this role. 



READINGS 

Required Readings: 

Musser, Charles~ "To Redream the Dreams of White Playwrights: Reappropriation and 
Resistance in Oscar Micheaux’s Body and Soul," Yale Journal of Criticism 12.2 (1999): 321- 
356. 
Snead, James. Chapter 2: "Spectatorship and Capture in King Kong: The Guilty Look," in 
Representing Blacl;:ness ed. Valerie Smith, (New Brunswicl~: Rutgers University Press, 1997), pp 
25-47.     - 
Gaines, Jane. Chapter 4: "The Scar of Shame: Skin Color and Caste in Black Silent Melodrama" 
in Representing Blackness ed. Valerie Smith, (New Brunswick: Rutgers University Press, 1997), 

p 61-81. , Regester, Charlene, "The Construction of an Image and the Deconstruction of a Star.’ Popular 
Music and Society 24.1 (Spring 2000):pp 31-84. 
Regester, Charlerie, African American Actresses: The Struggle for Visibility, 1900-1960, 
Chapter 3, pp 72- 106. - 

Supplementary Readings: 

Wartenberg, Thomas. "Humanizing the Beast: King Kong and the Representation of Black Male 
Sexuality," in Classic Hollywood, Classic Whiteness ed. Daniel Bernardi (Minneapolis: Univ. of 
Minnesota Press, 2001), pp 157-177. 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, April 28, 2011 4:12 PM 

Sockell, Charles W <c~ckell@email.unc.e&~> 

AI:AM 276 Units 4 -6 

SmnmerRgstrNewunit4.doc; SummerRgst~Newunit5.doc; SumtnerRgstrNewunit6.doc 

A~ached are units for AFAM 276 4 - 6. Sincerely, Charlene Regester 



UNIT IV RE-POSITIONING BLACK INDEPENDENT FILMMAKER OSCAR 
MICHEAUX FROM THE MARGIN TO THE 
CENTER OF AMERICAN FILM HISTORY 

OVERVIEW 

Previous cinema histories often failed to recognize the achievements of independent 
black filmmaker Oscar Micheaux. Moreover, even in those instances when he was included, 
seldom was he thoroughly examined, critically investigated, or even deconstructed with a level 
of seriousness afforded to more popular mainstream filmmakers. This negligence in scholarship 
and disregard for his ~vorks was due in part to a paucity of available and accessible resources. 
Only in more recent years following the discovery of two of Oscar Micheaux’s silent films, 
Within Our Gates, 1919 (found in Madrid, Spain) and Symbol of the Unconquered, 1920 (found 
in Belgium) that Micheaux has been reconfigured, reconstructed, and re-positioned. 

The return of these films to the U.S. spawned a number of scholarly re-investigations, 
allowing Micheaux to be restored to his rightful place in cinema history. In addition, there has 
been a flurry of renewed critiques, the publication of the Oscar Micheaux Society Newsletter, 
The Oscar Micheaux Film Festival (held annually in Gregory, South Dakota), and a collection of 
essays on silent cinema entitled Oscar Micheaux and His Circle (2001). This renewed interest in 
Micheaux the black filmmaker who operated at the turn of the 20th century, has also stimulated 
interest in all black filmmaking. Micheaux gave voice to black life in a world all too often 
segregated from white America. Micheaux remains unique in that he refused to curtail his 
critique of either blacks or whites both of whom were enveloped in and even crippled by their 
own politics. 

Oscar Micheaux, novelist and motion picture producer, remains one of the single largest 
producers of African American films. In 1904, following his career as a Pullman Porter, he 
moved to South Dakota and purchased several acres of land, becoming one of few blacks to own 
land in Gregory County. By 1913, Micheaux had published his first novel entitled, The 
Conquest: The Story of a Negro Pioneer. Despite the limited opportunities that were available to 
African Americans during a segregated era, Micheaux formed his own publishing company that 
later became a filmmaking enterprise. The Micheaux Book and Film Company allowed 
Micheaux to publish as many as seven novels and produce nearly fifty films between 1913 and 
1948. Micheaux died in Charlotte, North Carolina (on March 25, 1951), some two years after his 
last film was produced. 

Micheaux’s films can be divided into two periods, with the first extending from 1918- 
1929 and the second extending from 1930-1948. Although he became a controversial filmmaker 
his filmmaking career was affected by a lack of adequate financial resources, as Micheaux’s film 
company was forced to file for bankruptcy in the late 1920s. It is conceivable that this restricted 
his artistic freedom. 

Though few critiques of Micheaux’s works exist, he had a significant impact on the black 
community of his time, contributing to the existing body of African American literature and 
producing pictures that appealed to black audiences, providing an alternative to those previously 
produced by Hollywood. Micheaux’s efforts have been both commended and criticized. The 
criticisms resulted because he appropriated black middle-class values, insinuated that blacks 
were "responsible for their status in a destructive socioeconomic framework," and portrayed 
light-skinned blacks as heroes while dark-skinned blacks were depicted as villains. Despite these 
criticisms, Micheaux has emerged as one of the most significant black filmmakers in black film 
history. 

ACTIVITIES 

1. Attend the class lectures. 
2. Read assigned material and selected supplementary material. 
3. View assigned/selected film(s). 



OBJECTIVES FOR COMPLETION OF UNIT IV 

At the completion of Unit IV, after attending the lectures, reading the assigned/selected 
materials, and viewing assigned/selected film(s), each student should be able to: 

1. Identify and describe the literary and screen career of Oscar Micheaux 
2. Compare the works of Micheaux produced in the 1920s with those produced in the 1930s 
3. Identify major themes that emerge in Micheaux’s films 
4. Explore whether or not Micheaux was attempting to exploit black audiences 
5. Assess whether or not the criticisms of Micheaux’s works are valid 
6. Identify what Micheaux contributed to the black screen image that mainstream cinema failed 

to contribute 
7. Identify techniques employed by Micheaux as a filmmaker to facilitate the plot development 

in his films 
8. Explore how" Micheaux constructed black masculinity on screen 
9. Explore how Micheaux constructed black femininity on screen 
10. Identify black actors and actresses who frequently appear in Micheaux films 

READINGS 

Required Readings: 

Bowser, Pearl and Louise Spence. "Identity and Betrayal: 7he Symbol of the Unconquered and 
Oscar Micheaux’s ’Biographical Legend’ in The Birth of Whiteness, ed. by David Bernardi 
(New Brunswick: Rutgers University Press, 1996), pp 56-80. 

Green, J. Ronald "’Twoness’ in the Style of Oscar Micheaux," in Black American Cinema ed. 
Manthia Diawara (New York: Routledge, 1993), pp 26-48. 

Gaines, Jane. "Fire and Desire, Race, Melodrama, and Oscar Micheaux," in Black American 
Cinema ed. Manthia Diawara (New York: Routledge, 1993), pp 49-70. 

Cripps, Thomas. "Oscar Micheaux: The Story Continues," in Black American Cinema ed. 
Manthia Diawara (New York: Routledge, 1993), pp 71-79. 

Bell Hooks. "Micheaux: Celebrating Bl ackness," Black Looks: Race and Representati on, pp 133- 
145. 

Bogle, Donald. Toms, Coons, Mulattoes, Mammies, and Bucks 4th ed. (Ne~v York: Continuum 
[1973], 2001) Chapter 4: "The Interlude: Black Market Cinema," pp 101-116. 

Regester, Charlene. African American Actresses: The Struggle for Visibility, 1900 - 1960, 
Chapter 4, pp 107-130. 

Supplementary Readings: 

Carby, Hazel. Race Men (Cambridge: Harvard University Press, 1998), pp 69-72. 
Creekmur, Corey. "Telling White Lies: Oscar Micheaux and Charles W. Chesnutt," in Oscar 

Micheaux and His Circle eds. Pearl Bowser, Jane Gaines, & Charles Musser ~Bloomington: 
Indiana University Press, 2001), pp 147-158. 

Wallace, Michele. "Oscar Micheaux’s Within Our Gates: The Possibilities for Alternative 
Visions," in Oscar Micheaux and His Circle eds. Pearl Bowser, Jane Gaines, & Charles 
Musser (Bloomington: Indiana University Press, 2001), pp 53-66. 



UNIT V APPROPRIATING OTHERNESS: 
THE DECADE OF THE 1930s 

OVERVIEW 

African Americans in the decade of the 1930s assumed cinematic roles consistent with 
those that they had assumed in the larger socio-political American life and culture. Donald Bogle 
affirms, "With their incredible antics, their believable dialects, and their amazing absurdities, the 
black servants provided a down-hearted Depression age with buoyancy and j ocularity" (Toms, 
Coon. Mulattoes. Mammies, & Bucks, 4th edition, 36). As blacks assumed the position of Other 
on screen, this decade perhaps is best remembered for how black actors responded to their screen 
representations. These black actors either subverted their otherness by allowing their brilliant 
display &talent to become a mask for their personal feelings. Accepting the roles to which they 
had been confined, they internalized the otherness that was proj ected onto them. During this 
period, among those who engaged in popularizing Otherness in the black screen image were: 
Eddie (Rochester) Anderson, Louise Beavers, Stepin Fetchit, Hattie McDaniel, and Bill 
(Boj angles) Robinson. 

Yet most displaced in film history among those commodifying otherness was Stepin 
Fetchit, whose offensive behavior relegated him to the margins and resulted in his being 
castigated by the African American community. Impugned by the despicable image that he 
constructed on screen, Fetchit is difficult to position in film history. On the one hand, he 
represents a painful part of film history that most blacks would like to forget or distance 
themselves from. On the other hand, he was incredibly talented, and even though his talent was 
misappropriated in white Hollywood, Fetchit should not be erased from film history. Neither 
should he be resurrected in such a manner as to applaud his offensive behavior. He deserves to 
be examined in all of his complexity, ambiguity, and idiosyncrasy. While his performances are 
miserable reminders of the long-term damage of such black screen images, they also represent 
how whites personified blackness in the public imagination. To this day, debates continue 
regarding his problematized image. 

Similarly constructing the black Other in this period of film history were Louise Beavers 
and Hattie McDaniel. Louise Beavers commodified otherness in Imitation of L~fe (1934), a film 
that fueled the highly charged debate between white writer Fannie Hurst (who wrote the 
similarly titled novel upon which the film was based) and black writer, Sterling Brown. The two 
were odds in that while Hurst attempted to placate to blacks in her representations, Brown 
resisted these representations. Though the film is regarded as a feminist picture, its racial politics 
are less progressive. Additionally, Hattie McDaniel emerges as a significant figure in this period 
because of her Oscar award winning performance in Gone ~Tth the ~Tnd (1939)--a film so 
infused with racial politics that it continues to be the subj ect of investigation. McDaniel’s role in 
this film elicited a mixed reaction from the black community, and even now, they have remained 
ambivalent regarding her role. 

Epitomizing the quintessential subservient was Bill (Boj angles) Robinson. Paired with 
white child star, Shirley Temple, Boj angles’ compromising behavior on screen escalated him to 
stardom. According to Ann duCtile, it is this pairing that invokes debate regarding interracial 
relationships during a segregated era and that becomes a microcosm for examining the race and 
sexual politics seldom publicly articulated. 

Interestingly, although this period of the 30s was dominated by the black Other, black 
independent filmmaking continued. It sometimes appeared to be in deference of white 
Hollywood; sometimes it appeared to be a challenge in response to white Hollywood. 

ACTIVITIES 

1.Attend the class lectures. 
2.Read assigned material and selected supplementary material. 
3.View assigned/selected film(s). 



OBJECTIVES FOR COMPLETION OF UNIT V 

At the completion of Unit V, after attending the lectures, reading the assigned/selected materials, 
and viewing the assigned/selected film(s), each student should be able to: 

1. Define OtheriOtherness 
2. Identify both who and how black entertainers commodified otherness in thi s period 
3. Discuss how the black Other in a Hollywood production was constructed in comparison with 

the black Other in a film produced by a black independent filmmaker 
4. Deconstruct otherness in films such as GW~I’W, Imitation of Life, etc. 
5. Describe the screen career of Beavers, Fetchit, McDaniel, and Robinson and examine how 

they either participated in constructing otherness or attempted to defy their otherness. 
6. Compare and contrast the representations of Loui se Beavers with those of Hattie McDaniel 
7. Assess black newspaper criticism of these four actors in this period 
8. Evaluate Stepin Fetchit’s defense regarding his screen portrayals 
9. Explore objections to Imitation of Life and assess whether or not these criticisms are valid 
10. Compare contemporary criticisms of Imitation of Life 
11. Deconstruct how race and sex are often intertwined in constructing the black Other 
12. Examine the central arguments in Ann duCille’s critique of the pairing of Shirley 

Temple/Bill Robinson 

READINGS 

Reqnired Readings: 

"The Literary Scene: Chronicle and Comment," Opportunity 13, No.4 (April 1935). Letters to 
the Editor submitted by Fannie Hurst and Sterling A. Brown. 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies and Bucks 4th ed. (New York: Continuum, 
[1973] 2001) Chapter 3: "The 1930s: The Servants," pp 35-100. 
ductile, Ann. "The Shirley Temple of My Familiar," Transition 73, 7 no.1 (11998), 73 pp 10-32. 
Flitterman-Lewi s, Sandy. "Imitation(s) of Life: The Black Woman’ s Double Determination as 
Troubling ’Other,’" in Imitation of Life, ed. Lucy Fischer (New Brunswick: Rutgers University 
Press, 1991), pp 325-335. 
hooks, bell. "The Oppositional Gaze: Black Female Spectators," in Black American Cinema, ed. 
Manthia Diawara, pp 288-302. 
Regester, Charlene. "Stepin Fetchit: The Man, the Image, and the African American Press," Film 
History 6 (1994): 502-521. 
Regester, Charlene. African American Actresses: The Struggle for Visibility, 1900-1960, 
Chapter 5, pp 131-173. 

Supplementary Readings: 

Williams, Linda. ’~Rewriting the Plantation Legend: Scarlett ’Totes a Weary Load,’" in Playing 
the Race Card: Melodramas of Black and White From Uncle Tom to O.J. Simpson (Princeton: 
Princeton University Pre ss, 2001), pp 187-219. 
Williamson, Joel. "How Black Was Rhett Butler?," in The Evolution of Southern Culture, ed. 
Numan V. Bartley (Athens: University of Georgia Press, 1988), pp 87-107. 



UNIT VI NARRATIVIZING RACE: 
THE DECADE OF THE 1940s 

OVERVIEW 

Responding to the subservience that prevailed in the previous decade, Hollywood became 
more assertive in its treatment of race in the 1940s. Exhibiting a renewed interest in racial issues, 
Hollywood began to feature blacks in more prominent roles and began to directly confront racial 
issues on screen. Films that represent Hollywood’s renewed interest in race include: Home of the 
Brave (1949), Intruder #1 the Dust (1949), Lost Boundaries (1949, and Pinky (1949). While these 
films were designed primarily to influence the attitudes of white audiences through the 
promotion of racial tolerance, because of their superficial treatment of race, they may in fact 
have reinforced some of the racial attitudes that promoted racial intolerance. For example, the 
film Lost Boundaries (based on a true story) explores the dilemma of a black physician and his 
family who pass as white in the all-white town of Keenham, New Hampshire. In the primary 
roles, the film actually positions white actors, who masquerade as black. In this situation, white 
actors masquerading as black characters, are attempting to disguise their "blackness" in order to 
overcome racial ostracism. This multi-layered complexity complicates the film’s racial politics. 
The selection of white actors to assume these black roles was strategically devised to elicit 
sympathy from white audiences for the plight of this black family. Instead, however, it results in 
a non-authenticity, removing blacks from being centered in a narrative about themselves. 

There were other films produced in this 1940s period that did not feature white actors in 
black roles but were equally infused with racial politics as in Home of the Brave and b~truder in 
the Dust. In the former, the protagonist is blamed for the racial attitudes held by whites, and must 
undergo psychoanalytic treatment for a lifetime of racial alienation. In the latter film, the black 
protagonist, falsely accused of murder, is only vindicated when he is assisted by a white 
youngster. Thus, each film in its own way, suggests either that blacks should be blamed for their 
racial victimization or that they can only escape such victimization when assisted by whites. 
These films, characterized as "problem films," reflected how Hollywood problematized race 
even when the industry was attempting to be progressive in promoting a new sense of white 
liberalism towards the blacks. Despite their failings, Hollywood was applauded for its genuine 
effort to re-position racial attitudes. 

However, Hollywood’s interest in race was not limited exclusively to developing more 
racialized narratives. Hollywood also aimed at capitalizing on the talent of black entertainers 
such as Louis Armstrong, Cab Calloway, Nat King Cole, Duke Ellington, Billie Holiday, Lena 
Home, Ethel Waters, etc. who were hired to add high-caliber entertainment to films. Some of the 
productions were all-black cast musicals -- Cabin in the Sl~ (1943) and Stormy Weather (1943) 
both featured black screen idol Lena Home. Home was one of the few black actresses to 
negotiate a contract stipulating that she would not assume subservient roles on screen. Her debut 
in cinema was an example of the dilemma faced by many black actresses. Working in an 
industry in which few roles were available to black actresses, they were often confined to one- 
dimensional parts. Nonetheless, Home utilized her celebrity and talent to advance the causes of 
African Americans. She became a political activist, a label she shared with Hazel Scott (former 
wife of Adam Clayton Powell, Jr.). 

ACTIVITIES 

1. Attend the class lectures. 
2. Read assigned material and selected supplementary material. 
3. View assigned/selected film(s). 



OBJECTIVES FOR COMPLETION OF UNIT VI 

At the completion of Unit VI, after attending the lectures, reading assigned/selected materials, 
and viewing assigned/selected film(s), each student should be able to: 

1. Compare and contrast African American representations in the 1940s to those of the 1930s. 
Examine whether or not the black screen image improved 

2. Identify at least two females characteristic of this decade and describe how their screen 
representation reflected the black screen image of the 1940s 

3. Given that black independent productions had reached their peak and were beginning to 
decline, describe the impact that the lack of all-black productions had on black audiences 

4. Identify at least two all-black musicals made by Hollywood during the 1940s. Describe their 
impact. Discuss their strengths as well as their weaknesses 

5. Identify at least two male entertainers and describe how their representations reflected the 
black screen image in the 1940s 

6. Identify, describe and discuss at least two Hollywood productions that attempted to address 
racial issues. Identify the complexities constructed by these visual representations. 

7. Describe the screen career of Lena Horne. Discuss why she became so popular. Identify 
obstacles that she confronted while pursuing her acting career 

8. Describe the screen career of Hazel Scott. Discuss how she was a parallel to Home 
9. Identify and describe at least two Hollywood productions which attempt to focus on racial 

injustice. Describe how black males are portrayed in these productions and discuss how they 
compare to previous screen representations of black males 

10. Examine how Arthur Knight defines black stardom, explore how black stars constructed 
stardom and delineate how stardom was constructed for these stars. Assess how black 
stardom differs from white stardom 

11. Evaluate Michele Wallace’s conceptualization of identification regarding black screen stars. 
Examine how she negotiated these representations 

READINGS 

Required Readings: 

Bogle, Donald. Chapter 5: "The Entertainers, the New Negroes, and the Problem People," Toms, 
Coons, Mulattoes, Mammies and Bucks 4th ed. (New York: Continuum, [1973], 20011), pp 117- 
158. 
Wallace, Michele. "Race, Gender and Psychoanalysis in Forties Film" in Black American 
Cinema ed. Manthia Diawara (New York: Routledge, 1993), pp 257-271. 
Kydd, Elspeth. "The Ineffaceable Curse of Cain": Racial Marking and Embodiment in Pinl~," 
Camera Obscura 43 (2000), pp 95-121. 
Regester, Charlene. African American Actresses: The Struggle for Visibility, 1900-1960, 
Chapter 6, pp 174-214. 
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UNIT VII MASQUERADING BLACKNESS AND BLACK STARDOM: 
THE DECADE OF THE 1950s 

OVERVIEW 

The phenomenon of whites assuming black roles beginning in the late 1940s 
continued into the 1950s. This was particularly true of actresses. Among ~vhite actresses 
who assumed black roles were Yvonne De Carlo in Band of Angels (1957), Natalie Wood 
in Kings" Go Forth (1958), Susan Kohner in Imitation of L~fe (1959), and Elizabeth Taylor 
in Raintree County (1959). It is conceivable that these roles allowed whites to vicariously 
experience blackness while masquerading as black, reflecting white desire for blackness. 
However, the fact that this resulted to the exclusion of black actresses created dissension 
in the black community. Black actresses felt that they were deliberately erased from 
narratives that focused on black experiences~ 

The 1950s was also a decade that ushered in a new generation of young black 
actors who ~vere able to achieve star status (e.g., Dorothy Dandridge and Sidney Poitier). 
Dandridge is most important to this decade, becoming the first black actress to be 
nominated for an Academy Award in the category of best actress. But although she 
personified black stardom, her stardom was problematized by her racial and sexual 
construction~ Dandridge, more often than not was constructed as an obj ect of desire on 
screen but because of her blackness she could never achieve the status afforded white 
stars. Dandridge’s untimely death of an apparent suicide is a reflection &the complexity 
that surrounded her star status. 

In addition to Dandridge, some of the other 1950s black actresses who gained 
recognition were Ethel Waters in Member of the Wedding (1952) and Eartha Kitt in Anna 
Lucasta (1958). Both Waters and Kitt demonstrated the range of talent that black 
actresses possessed. Waters, in Member of the Wedding, plays a pivotal role as a 
surrogate mother to a white female adolescent in search of her identity and sexuality that 
she ultimately achieves through the black female body. Equally powerful was Eartha Kitt 
in Anna Lucasta. As the protagonist, Kitt was a prostitute attempting to negotiate her 
strained relationship with her father--subtly implying that black female enslavement and 
liberation are ultimately controlled by the black male. 

Prominent among black males in this period was Harry Belafonte, who was cast 
in Bright Road (1953), as the leading male to Dandridge in Ca~en Jones (1954), and 
Island in the Sun (1957). Belafonte’s contribution to the black screen image was his 
signification of beauty for black males while seldom allowed overt sexuality. He shared 
this attribute with Sidney Poitier, whose screen debut was similarly launched in this 
decade in roles such as No Way Out (1950), Edge of the City (11957), 5~mething of !/’alue 
(1957), and Porgy andBess (1959). 

ACTIVITIES 

1. Attend the class lectures. 
2. Read assigned material, and selected supplementary material. 
3. View assigned/selected film(s). 



OBJECTIVES FOR COMPLETION OF UNIT VII 

At the conclusion of Unit VII, after attending the lectures, reading the assigned/selected 
materials, and viewing assigned/selected film(s), each student should be able to: 

1. Describe how blackness is constructed when played by white actors assuming black 
roles. Discuss how this might differ when black actors assume black roles 

2~ Examine Dorothy Dandridge’s screen career and explore how she constructed 
blackness on screen. Discuss how she constructed otherness in these roles 

3. Examine how Dorothy Dandridge responded to this otherness both on screen and in 
her off screen life 

4. Explore how Dandridge signifies black stardom. Identify how she represented black 
stardom unlike white stars who signified stardom. 

5~ Explore the literature on Dandridge and assess how these sources vary in their critique 
of both her on-screen career and off-screen life 

6. Examine how Harry Belafonte constructed black masculinity on screen in this period 
7~ Examine how Sidney Poitier constructed black masculinity on screen in this period 
8. Identify other black males and females who participated in constructing the black 

screen image in this period. Assess how they compare to or contrast from each other. 
Examine what they contributed to the black screen image 

READINGS 

Required Readings: 

Bogle, Donald. "The Dorothy Dandridge Story" Essence, pp 48~ 
Regester, Charlene. "The Evocation of Death in Dorothy Dandridge’s Photograph: The 
Reading of a Still," Popular Culture Review (Summer 2000): 29-37 in Black Cinema- 
Historical Moments. 
Rippy, Marguerite H. "Commodity, Tragedy, Desire: Female Sexuality and Blackness in 
the Iconography of Dorothy Dandridge," in Classic Hollywood, Classic Whiteness, ed. 
Daniel Bernardi (Minneapolis: University of Minnesota Press, 2001), pp 178-209. 
Regester, Charlene. African American Actresses: The Stru,~gle for Visibilitv, 1900-1960, 
Chapter 7, pp 215-243. 

Supplementary Readings: 

"A Familiar Plot: A Look at the History of Blacks in American Movies" The Crisis Vol. 
90, No.1 (Jan.1983) 

Leavy, Walter. "The Real Life Tragedy of Dorothy Dandridge" Ebony (September 
1986): pp 136-146. 
Robinson, Louie. "Dorothy Dandfidge: Hollywood’s Tragic Enigma" Ebony 21, No.5 
(March 1966) 



UNIT VIII RE-POSITIONING BLACKNESS AND NEGOTIATING RACIAL 
DIFFERENCE: 

THE SCREEN IMAGE OF SIDNEY POITIER IN THE 1950s AND 1960s 

Occupying a coveted space in the cinema world of black actors, Sidney Poitier 
emerged as both star and icon of a new racial politic in the 1950s and into the 1960s. His 
achievement of that status remains unique; his ascendance in the theatrical world 
coincided with the country’s Civil Rights movement. As the movement ushered in a era 
toward integration and racial equality, Poitier was a perfect fit. Poitier’s idiosyncrasy on 
screen is related to ho~v he constructed blackness. On one hand, his characterizations 
seem to argue for black equality yet, on the other hand, his parts seem to suggest that 
blacks are deserving of equality only to the extent that they appropriate a moral and 
intellectual superiority over the very whites from whom they seek approval. This 
dilemma is perhaps best commodified in roles where he becomes the self-sacrificial 
character, giving of himself to his white counterparts (i.e., No Way Out, 1950; Edge of the 
City, 1957; Defiant Ones, 1958); or where he exerts his intellectual superiority (i.e., 
Guess Who’s Coming to Dinner, 11967; In the Heat of the Night, 11967), or in those films 
where white characters are lacking and he is utilized to fill this lack (i.e., Li#es of the 
Field, 1963; A Patch of Bhte, 1965; The Slender Thread, 1965). 

In many of these films, Poitier is strategically positioned to promote integrationist 
beliefs and ideologies while hinting at interracial relationships; yet the subtext of these 
films suggests that these relationships would always remain artificial. This is evident to 
the extent that Poitier was rendered a non-sexual figure so that he would not be a threat to 
audiences’ fear of black male sexuality. 

At times, Poitier was even infused with militancy--but a militancy that was always 
contained, in that it reverted back to subordination as in The Heat of the Night (11967). In 
this film, when he slaps a white murder suspect, this scene is then followed by a chase 
scene ~vhere he is hunted by white vigilantes, fearful of ho~v his detective ~vork has 
disrupted the small Southern white town. 

Yet, in spite of the limitations imposed on Poitier, he became a star in this period. 
One of his most memorable roles was in A Raisin in the Suit (1961), based on a play by 
Lorraine Hansberry. Poitier’s performance in this film described as powerful, riveting, 
and penetrating coupled with a role that explored the meaning of black maleness and 
manhood in a racially segregated America, is significant because of what he symbolized 
in forcing black males to come to terms with their maleness; a maleness often defined by 
others. 

Though Poitier demonstrated his great talent, receiving an Academy Award for his 
performance in Lilies of the t~TeM (1963), he could not escape the criticism that black 
artists with access to a public forum had to endure. Poitier, indisputably an outstanding 
actor of his time, remains under current debate regarding how he re-positioned blackness 
in this period of cinema history. 

ACTIVITIES 

1. Attend the class lectures. 
2. Read assigned material and selected supplementary material. 
3. View assigned/selected film(s). 



OBJECTIVES FOR COMPLETION OF UNIT VIII 

At the completion of Unit VIII, after attending the lectures, reading the assigned/selected 
materials, and assigned/selected film(s), each student should be able to: 

1. Identify the six stages of Poitier’s screen career. Explore what he contributes to the 
black screen image in each stage 

2. Examine how the Civil Rights Movement influenced Poitier’s acting career 
3. Investigate how Poitier negotiated these racial politics in this period 
4. Examine criticisms of Poitier and assess whether or not these criticisms are valid 
5. Discuss how Poitier should be re-positioned in contemporary discussions of black film 

history 
6. Examine how Poitier constructed black masculinity on screen 
7. Examine how he constructs race on screen 
8. Identify what Poitier possessed as an actor that others may not have possessed 
9. Identify how some of his films conform to the buddy film formula 
10. Examine Beth McCoy’s critique of Blackboard Jungle and assess how she 

deconstructs the impact of Poitier’s race in this dramatization 

READINGS 

Required Readings: 

Bogle, Donald. Chapter 6: "The 1950s: Black Stars" Toms, Coons, Mulattoes, Mammies, 
& Bucks (New York: Continuum [1973] 2001), pp 159-1193. 
McCoy, Beth. "Manager, Buddy, Delinquent: Blackboard Jungle’s Desegregating 
Triangle," Cinema Journal 38, no. 1 (Fall 1998): 25-39. 
Regester, Charlene. African American Actresses: The Struggle for Visibility, 1900-1960, 
Chapter 8, pp 244-281. 



UNIT IX RE-CLAIMING BLACKNESS: THE DECADE OF THE 1960s 

The turbulence and volatile climate associated with the decade of the 1960s as 
America entered a period of social change was reified in the black screen image. As 
African Americans became more assertive in their attempt to achieve social equality, this 
assertiveness was also transformed on screen in the black image. Poitier’s roles on screen 
in the 1950s and 1960s echoed the sentiments of the Civil Rights Movement in its push 
toward integration, but it took black activists with a more assertive posture to have their 
voices articulated. They accomplished this through the symbolic representations of black 
actor Jim Brown, whose militant roles signified a defiance to white authority and a 
challenge to the white power structure. If not overtly, then subtly through hi s 
uncompromising behavior, he represented a new image of the black male. Instead of 
previous representations that had depicted the black male as compliant, placating, and 
passive, these representations were a stark contrast. In a new image of blackness, Brown 
alerted the industry that the more assertive, defiant, invincible, and resistant black male 
had now arrived. Brown’s on-screen presence was mirrored in his off-screen persona as 
the two intersected and complicated both the character and the man. Brown, a former 
NFL player who was outstanding on the gridiron, utilized his athletic prowess to infuse 
his screen roles, appearing in films such as Dirty Dozet~ (1967), 100 RiJles (1968), Riot 
(1969). 

Moreover, the decade of the 1960s introduced films that were significant either 
because of their themes or the talent exhibited. For example, AtoNing But a Man (1964) 
focused on the struggles of a black male attempting to position himself in a society that 
sought to displace black males. Donald Bogle, in commenting on the film’s protagonist, 
Ivan Dixon, contends, "His characters quarrel was not with his white oppressor but with 
those blacks who permit oppression" (Toms, Coons, Mulattoes, Mammies & Bucks, 
204). As for black women in these films, even though the black woman was present, 
more often than not, she was positioned as an additive to black males on screen. 

In this decade, Gordon Parks’ film, 7he Learning "]~ree (11969), was equally 
revealing of black life, and equally powerful, and it is especially significant because it 
gave Parks his debut as a filmmaker, the first black filmmaker to work for a major motion 
picture studio. This film explored the struggles of black males thrust into the socio- 
political culture of America prior to integration and focused on black male adolescents 
whose fragile existence made it difficult at best to achieve manhood, in view of the racial 
politics that prevailed. 

ACTIVITIES 

1. Attend the class lectures. 
2. Read assigned material, and selected supplementary material. 
3. View assigned/selected film(s). 

OBJECTIVES FOR COMPLETION OF UNIT IX 

At the completion of Unit IX, after attending the lectures, reading the assigned/selected 
materials, and viewing assigned/selected film(s), each student should be able to: 

1. Describe how the civil rights movement influenced pictures produced in the 1960s 
2. Examine how these films ushered in an era of integration or reflected the views of the 

Civil Rights movement 



3. Examine how black masculinity was constructed on the screen in representations 
produced in this period 

4. Examine how femininity was constructed on screen in films unique to this period 
5. Identify films that demonstrate how the buddy film formula was introduced in this 

period 
6. Discuss how the intersection of race and violence are infused in the black screen image 
7. Identify actors who represented militants or integrationists in this period. Provide 

specific examples of how this is evident in their behavior or demeanor 
8. Describe how Jim Brown’s screen career parallels his own life 
9. Compare and contrast the black screen image in the 1960s to that of the 1950s. Discuss 

whether or not gains have been made in terms of the way that blacks have been 
constructed on screen 

10. Explain how and why some actors managed to survive in the industry, while others in 
comparison have not survived 

11. Examine how black women were backgrounded in these screen representations, while 
black men were foregrounded 

READINGS 

Required Readings: 

Bogle, Donald.Chapter 7: "The 1960s: Problem People into Militants" Toms, Coon, 
Mulattoes, Mammies, & Bucks (New York: Continuum [1973], 2001), pp 194-230. 
Reid, Mark. "Black Action Film," in Redefining Black Film (Berkeley & Los Angeles: 
University of California Press, 1993), 69-91. 
Regester, Charlene. African American Actresses: The Struggle for Visibility, 1900-1960, 
Chapter 9, 282-331. 
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UNIT X APPROPRIATING BLACKNESS: THE DECADE OF THE 1970s 

As blacks made gains socially, politically, and economically, these gains similarly 
transcended their screen representations. No other decade in cinema history had 
witnessed such a preponderance of blacks both on screen as well as working in the 
industry. This new black presence resulted in the emergence of black exploitation films. 

Black exploitation films of the 1970s, termed blaxploitation films, were films 
largely made by whites to appeal to black audiences. These films often lacked a plot, 
were cheaply made, and were not designed to raise the consciousness of their intended 
audience. Blaxploitation films exploited black audiences while increasing profits for 
whites and helped to revive Hollywood during a financially depressed period. At the 
same time, they evoked criticism from black intellectuals who argued that these films 
were feeding black audiences with a steady diet of pimps, drug pushers, and violence. 

Despite this criticism, black audiences craved these images, and thought of these 
films as an affirmation of black pride that re-invigorated the community and that 
spawned a wide range of black action heroes and super-heroes. Melvin Van Peeble’s 
Sweet Sweetback’s Badasss Song represented an assertive and defiant black male who 
emerges on screen to control his own destiny. This image was later replicated in a 
number of other films that similarly depicted the black male as a super-hero--films such 
as Shaft (1971); Shaft’s Big Score (1972); Superfly (1972); and ]he Legend of Nigger 
Charley (1972). 

The black male as an action hero did not occur without his female counterpart 
similarly being escalated to heroic status as in Cleopatra Jones (1973), Foxy Brown 
(1974), and Coffy (1973). Soon black athletes became marketable commodities in the 
industry; a trend conceivably launched by Jim Brown. Two films in particular that 
garnered popularity in this period and that capitalized on the popularity of the black 
athlete included Cornbread, Earl and~/le (1972), that featured Keith Wilkes (former 
NBA player) in the role of Cornbread, and Mandingo (1975), that featured Ken Norton 
(former champion boxer) in the role of Meade. 

In addition to these trends in black cinema, the 1970s decade also produced other 
equally important films such as Lady Sings the Blues (1972) and Sounder (1972). The 
former film focused on the life of Billie Holiday, and the latter film, dealt with the 
degradation of black sharecroppers in the 1940s who were forced to steal in order to 
survive. Both films were significant in the period and contributed to the 1970s as one of 
the most important periods in black film history. 

ACTIVITIES 

1. Attend the class lectures. 
2. Read assigned material and selected supplementary material. 
3. View assigned/selected film(s). 

OBJECTIVES FOR COMPLETION OF UNIT X: 

At the completion of Unit X, after attending the lectures, reading the assigned/selected 
materials~ and viewing assigned/selected film(s), and each student should be able to: 

1. Compare and con~astblack screen represent~ionsinthe 1970s withthose ofthe 
1960s 

2. Examine how and~vhythe black male and female emerged assuper-heroesinthe 
1970s 



3. Explain why Shaft was such a success 
4. Provide arguments for and against black exploitation films produced in this period 
5. Examine the strengths and weaknesses of Lady Stags the Blues 
6. Discuss how black masculinity is constructed on screen in films produced in this 

period 
7. Discuss how black femininity is constructed on screen in films produced in this 

period 
8. Compare and contrast Melvin Van Peebles with other film directors such as Gordon 

Parks, St. 
9. Assess what a black filmmaker brings to the screen that a non-black filmmaker would 

or could not 
10. Explain how blackness is constructed on screen in this period, and how race is 

defined in this period 

READINGS: 

Required: 

Bogle, Donald. Chapter 8: "The 1970s - Bucks and a Black Movie Boom," Toms, Coons, 
Mulattoes, Mammies and Bucks (New York: Continuum [1973] 2001), pp 231 - 266. 

Ward, Renee. "Black Films, White Profits." The Black Scholar Vol.7, No.8 May 1976 
in Black Cinema-Historical Moments. 

"Black Movies, Renaissance or Rip Off?." Newsweek (23 October 1972): 74-79. 
Hartmann, Jon. "The Trope of Blaxploitation in Critical Responses to Sweetback," Film 

History_, Vol. 6 No. 3-4 (1994): 382-404. 
Holmlund, Chris. "Wham! Bar!! Par!! Pare Grief as Hot Action Babe and Cool Action 

Mama," Quarterly Review &Film and Video 22 (2005): 97-1l 112. 
Mask, Mia. "Pam Grief: A Phallic Idol of Perversity and Sexual Charisma," in Divas on 

Screen .(Urbana: University of Illinois Press, 2009), pp 58-104. 

Supplemental Readings: 

Kronengold, Charles, "Identity, Value, and the Work of Genre: Black Action Films," in 
The Seventies: The Age of Glitter in Popular Culture ed. Shelton Waldrep (New 
York: Routledge, 2000), pp 79-123. 



UNIT XI DE-STABILIZING BLACKNESS AND CLAIMING THEIR SPACE: 
THE DECADE OF THE 1980s 

According to Donald Bogle, the decade of the 1980s "was the age of Reagan and 
the yuppie, of the New Right and Moral Maj ority, of scandal s on Wall Street and of 
bands of the homeless wandering around the country, of punk and funk in the world of 
music, of New wave and neon, of campus protests against apartheid in South Africa, of 
the emergence of Third World powers, and of the rise of a new brand of politi cal 
conservatism" (Toms, Coons, Mulattoes, Mammies andBucks, 267-268). In the midst of 
this de-stabilizing turmoil, blacks emerged on screen continuing to claim their space. The 
de-stabilization of blackness occurred in films that provided black narratives but that 
were often articulated through white voices (e.g., Mississippi Burning, 1988; Glory, 
1989). The de-stabilization of blackness also was evident in black comedians who 
dominated the black screen image (e.g., Bill Cosby, Whoopi Goldberg, Eddie Murphy, 
and Richard Pryor), implying that blackness was synonymous with comedy. Added to 
this, buddy films (e.g, Beverly Hills" Cops, 1984, Beverly Hills" Cops II, 1987, Lethal 
Weapon, 1987) further fed into the de-stabilization of blackness because &the 
dependence of the dominant character on its (subordinate) Other. 

In this period, blacks were de-stabilized both overtly and covertly as they sought 
to claim their space in cinema. In the 1980s, de-stabilization was indicated in black 
narratives such as A Soldier’s Sto1~’ (1984) and The Color Purple (1985), as well as 
works produced by black filmmakers (e.g., Charles Burnett, Julie Dash, Spike Lee, 
Robert Townsend). The film 7he Color Purple represented how black women attempted 
to claim their space, while A Soldier’s Story represented how black men attempted to 
claim their space. 

7he Color Purple was perhaps one of the most controversial films since 7he Birth 
of a Nation. Based on the Pulitzer Prize winning novel by Alice Walker, The Color 
Purple created a storm of controversy largely because of its representation of black men; 
its endorsement of feminism; and its subtle reference to lesbianism. Less controversial, 
though equally significant because of its exposure of black male bonding, black male 
exploitation, black male psyche, white racism’s psychological impact on black male 
psyche, and the black soldier in America’s segregated militia, was A Soldier’s Sto~y. Both 
films collectively demonstrate how blacks sought to claim their space despite being 
marginalized or de-stabilized. 

ACTIVITIES 

1. Attend the class lectures. 
2. Read assigned material and selected supplementary material. 
3. View assigned/selected film(s) 

OBJECTIVES FOR COMPLETION OF UNIT XI 

At the completion of Unit XI, after attending the lectures, reading the assigned/selected 
materials and viewing the assigned/selected film(s), the student should be able to: 

1. Describe and di scuss the controversy surrounding 7he Color Pmple. Examine whether 
or not this criticism is valid 

2. Explore the reason African American comedians dominate the black screen image in 
this period and whether or not African American comedians are viewed as serious 
film stars 



3. Describe and discuss the strengths and weaknesses of A Soldiers Story. Examine how 
black masculinity is constructed in this film. Examine how race is constructed on 
screen 

4. Compare and contrast black comedian Eddie Murphy to Richard Pryor. Examine why 
Pryor has survived and assess whether or not Murphy will be able to survive as a 
black screen star 

5. Compare and contrast the 1980s with the 1970s. Explore what has been gained and 
loss for blacks in the film industry 

6. Examine how the black male has been constructed on screen in the 1980s 
7. Examine how the black female has been constructed on screen in the 1980s 
8. Describe and discuss the strengths and weaknesses of Spike Lee’s films 
9. Describe "organized forgetting" and demonstrate how it is relevant to the films 

produced in this period 
10. Identify an African American entertainer who in your estimation is one of the most 

significant black stars of the 1980s. Explain why you have selected this person and 
describe their impact on the black screen representation 

READINGS 

Required Readings: 
Bogle, Donald. Chapter 9: "The 1980’ s- Black Superstars and the Era of Tan," Toms, 
Coons, Mulattoes, Mammies, and Bucks 4th ed. (New York: Continuum, [1973] 2001) pp 
267-323. 
Berrettini, Mark. "Private Knowledge, Public Space: Investigation and Navigation in 

Devil in a Bhte Dress," Cinema Journal 39.1 (Fall 1999): 74-89. 
Bobo, Jacqueline. "Reading Through the Text: The Black Woman as Audience," in Black 
American Cinema, ed. Manthia Diawara (New York: Routledge, 1993), pp 272-287. 
Burgoyne, Robert. "Race and Nation in Glory," Quarterly Review of Film and Video 16, 

no. 2 (1997): 133-151. 
Guerrero, Ed. "The Black Images in Protective Custody," in Black American Cinema ed. 
by Manthia Diawara (New York: Routledge, 1993), pp 221-237. 
Kunz, Don. "Singing the Blues in A Soldiel~" Story," Literature Film Quarterly 19, No.3 

(11991): 27-34. 
Lott, Tommy. "A No-Theory of Contemporary Black Cinema," in Representing 
Blackness: Issues in Film and Video ed. Valerie Smith (New Brunswick: Rutgers 
University Press, 11997, pp 83-97. 
Peacock, John. "When Folk Goes Pop: Consuming the Color Purple" Film Literature 

Quarterly 19, No.3 (1991): 176-180. 
Winokur, Mark. "Black is White/White is Black: ’Passing’ As a Strategy of Racial 
Compatibility in Contemporary Hollywood Comedy," in Unspeakable Images: Ethnicity 
and the American Cinema, ed. Lester D. Friedman (Urbana: University of Illinois Press, 
1991), pp 190-2111. 

Supplementary Readings: 
Guerrero, Ed. Chapter 4: "Recuperation, Representation, and Resistance: Black Cinema 
through the 1980s," in Framin~ Blackness (Philadelphia: Temple University Press, 1993), 

pp 113-155. 



UNIT XII BLACK FILMMAKERS RE-APPROPRIATE BLACKNESS 

The decade of the 1990s witnessed a renewed interest in black cinema spawned by 
the emergence of a number of black filmmakers in addition to the arrival of black 
dramatic actors who created box-office appeal. However, despite these strides, 
Hollywood remained afflicted by its racial politics. As People Magazine reported in a 
cover story entitled, "Hollywood Blackout" (March 1996), the "continued exclusion of 
African Americans [is] a national disgrace." In this critique, the cinema industry was 
accused of excluding blacks from the Academy Awards, Academy of Motion Picture 
Arts and Sciences, Directors Guild, Writers Guild, and Local Member Unions; in 
addition, People reported on the excluding of blacks from financial opportunities ranging 
from salaries to financing films. Though many of the factors that influence these 
variables are not unique to race, blacks found themselves positioned in the exterior rather 
than interior of the industry. 

As blacks confronted these woes, a new generation of young black filmmakers 
emerged. They demonstrated both the viability and the marketability of black films. 
Many of these filmmakers, such as Julie Dash, F. Gary Gray, Spike Lee, Kasi Lemmons, 
John Singleton, Robert Townsend, Mario Van Peebles, and Forest Whitaker, managed to 
move from the margins to the center of the industry. 

In early 1990, John Singleton’ s Boyz’ N the Hood (1991) set a precedent in black 
filmmaking Because the urban inner city life of young blacks had been far too long 
ignored, Singleton managed to capture their plight in a heart wrenching narrative of the 
fragility of black life among those confined to the hood. This film resulted in a 
preponderance of Hood films i.e. New Jack City (1991), Menace II Society (1993), Set It 
Off(1996), etc. This new wave of black filmmakers exposed some of the more 
controversial aspects of African American life such as the rampant drag problems and 
gang wars, which plague the African American community. 

Yet, as the popularity for these films subsided, the black middle-class sought to 
articulate their voice in films such as Waiting to Exhale (1995), The BestMan (1999), 
Boomerang (1992), Love Jones (1997). Despite the class consciousness infused in these 
films, at times, they were just as detrimental as the hood films had been. However, the 
production of these films resulted in a number of new black faces transcending the screen 
and moving to the forefront in the industry- (e.g., Angela Bassett, Halle Berry, Morris 
Chestnutt, Laurence Fi shburne, Morgan Freeman, Cuba Gooding Jr., Whitney Houston, 
Samuel Jackson, Eddie Murphy, Will Smith, Wesley Snipes, Denzel Washington). 

Adding to the plethora of black screen representations that dominated this decade, a 
renewed interest in dramatizing black history resurfaced. Films such as Amistad (1997), 
Ghosts of A~[ississippi (1996), Hurricane (1999), A4alcolm X(1992), and Rosewood, 
found an audience eager to revisit the past--a past seldom visualized on the big screen. 
Finally, this decade witnessed a more sophisticated audience who became more critical in 
their viewing and rather than fall victim to the desire to see black screen images that 
could result in a resurgence of black exploitation films, audiences were no~v demanding a 
wide range of representations of black life. 

ACTIVITIES 

1. Attend the class lectures. 
2. Read assigned material and selected supplementary material. 
3. View assigned/selected film(s). 



OBJECTIVES FOR COMPLETION OF UNIT XII 

At the completion of Unit XII, after attending the lectures, reading the assigned/selected 
materials, and viewing assigned/selected film(s), the student should be able to: 

1. Identify at least four (male and female) contemporary black filmmakers 
2. Describe their similarities and differences as filmmakers 
3. Compare and contrast contemporary filmmakers to those of previous decades 
4. Assess whether or not criticisms of these new filmmakers are valid 
5. Explain how black films produced in the 1990s differ from those produced in previous 

decades 
6. Explore whether or not contemporary filmmakers are perpetuating distortions of the 

African American 
7. Explore how the African American male is reconstructed on screen in films produced 

in this decade 
8. Explore how the African American female is reconstructed on screen in films produced 

in this decade 
9. Examine how these contemporary films treat violence and sexuality 
10. Discuss the emergence of black women filmmakers and assess their studies of black 

life. 

READINGS 

Required Readings: 

Regester, Charlene. "The Feminization and Victimization of the African American 
Athlete in Boyz n ’the Hood, Cooley High, and Cornbread, Earl & Me," in Where the 
Boys Are: Cinemas of Masculinity and Youth, eds. Murray Pomerance and Frances 
Gateward (Detroit: Wayne State University Press, 2005), pp 333-349. 

Mask, Mia. "Goldber’s Variations on Comedic Charisma," in Divas on Screen (Urbana: 
University of Illinoi s Press, 2009), pp. 105-140. 

Supplementary Readings: 

Guerrero, Ed. "Black Film in the 1990s," Framing Blackness (Philadelphia: Temple 
University Press, 1993), pp 157- 208. 



UNIT XIII ESSENTIALIZING BLACKNESS: THE DECADE OF THE 1990s 
CONTINUED 

In the decade of the 1990s one of the single most important black filmmakers was 
Spike Lee. Viewed as an auteur filmmaker, Lee first gained popularity as an 
independent; soon, because of the power and impact of his works, he positioned 
himself in mainstream cinema. Despite, or perhaps because of Lee’s success, he has 
been the subj ect of much criticism--criticism both laudatory and condemnatory. 
Being one of few black producers of films, he has been held responsible for the black 
image produced and for essentializing blackness. Thus, Lee has become both hero and 
victim simultaneously. This dilemma is perhaps best articulated by Wahneema 
Lubiano who contends that, "he [Lee] and his work represent a problematic through 
which the political difficulties that inhere in African American cultural production in 
this moment can be usefully discussed. The Spike Lee discourse and his production 
offer a site for examining the possibilities of oppositional, resistant, or subversive 
cultural production as well as the problems of productions that are considered 
opposition, resistant, or subversive without accompanying analysis sustaining such 
evaluation" (Representing Blackness, ed. Valerie Smith, p. 98). 

Of Lee’s films, perhaps the most controversial was Malcolm X(1992)--a film 
that elicited both public debate and private scorn, particularly among those who 
remember Malcolm. Now, in the 21;l century, it has become necessary to examine: (a) 
the making of the picture; (b) fact vs. fiction; (c) the wide range of criticism that the 
film received; (d) Malcolm, the man and the myth; and (e) Lee’s visual representation 
of Malcolm. This film symbolizes a pivotal film in Lee’s body of works, and so, in 
order to deconstruct both the filmmaker and the film, it will serve as the microcosm by 
which to examine all his films as we search for qualities indicative of Lee’s 
filmmaking style and technique, representations of blackness, construction of 
masculinity/femininity, construction of whiteness, construction of self, controversial 
approach, promotion of his works, and manipulation of the media. 

ACTIVITIES 

1. Attend the class lectures. 
2. Read assigned material and selected supplementary reading. 
3. View assigned/selected film(s). 

OBJECTIVES FOR COMPLETION OF UNIT XIII 

At the completion of Unit XIII, after attending the lectures, reading the assigned/selected 
materials, and viewing assigned/selected film(s), each student should be able to: 

1. Identify Spike Lee’s films and explore themes/issues addressed 
2. Describe Lee’s style and technique as a filmmaker. Identify how he compares to other 

prominent black filmmakers 
3. Examine how Lee constructs black masculinity on screen 
4. Examine how Lee constructs black femininity on screen 
5. Examine how Lee constructs whiteness on screen 
6. Investigate why Lee has become symbolic of the black voice for black America. 

Explore the implications of such an assumption. 
7. Describe how Lee invokes controversy in the black screen image 
8. Compare the diverse criticism that Lee has received as a filmmaker 
9. Investigate how Lee writes himself into his films 



10. Assess what Spike Lee has contributed to the black screen image that previous 
filmmakers have not contributed 

11. Explain why Malcolm Xwas among Lee’s most controversial films 

READINGS 

Required Readings: 

Baraka, Amiri. "Spike Lee at the Movies," in Black American Cinema ed. Manthia 
Diawara (New York: Routledge, 1993), pp 145-153. 

Baker, Houston A. "Spike Lee and the Commerce of Culture," in Black American 
Cinema ed. Manthia Diawara (New York: Routledge, 1993), pp 154-176. 

Wahneema Lubiano, "But Compared to What? Reading Realism, Representation, and 
Essentialism in SchoolDaze, Do the Ri~zht Thing, and the Spike Lee Discourse," in 
Representing Blackness, ed. Valerie Smith (New Brunswick: Rutgers University 
Press, 1997), pp 123-135. 

Everett, Anna. "Spike, Don’t Mess Malcolm Up: Courting Controversy and Control in 
Malcolm X in The Spike Lee Reader, ed. Paula Massood (Philadelphia: Temple 
University Press, 2008), pp 91l-1l 114. 

Secondary Readings: 

Doherty, Thomas. "Do the Right Thing," Cineaste Vol. 17, No. 4 (1990): 35-40. 
Guerrero, Ed. "Spike Lee and the Fever in the Racial Jungle," in Film Theors, Goes to the 
Movies_, ed. Jim Collins, Hilary Radner, and Ava Preacher Collins (New York: 
Routledge, 11993), pp 1170-181. 
Davis, Darren and Christian Davenport, "The Political and Social Relevancy of Malcolm 
X: The Stability of African American Political Attitudes," Journal &Politics, Vol. 59, 

No. 2 (May 1997): 550-564. 



UNIT XIV TRANSGRESSING RACIAL DIFFERENCE AND 
COMMODIFYING BLACKNESS: 

THE DECADE OF 2000 

In this first decade of the 21 st century, the most significant development to occur 
in black film history has been the Academy Awards expanded recognition of African 
American actors. Recognition is occurring now" in categories in which black film 
actors had been ignored. Black actress Halle Berry, winning an award for her role in 
Monster’s Ball (2002) as best actress, became the first black female to achieve this 
status. At the same time, Denzel Washington, receiving an academy award for his role 
in Training Day (2002), became the first black male to receive an a~vard in the 
category of best actor since Sidney Poitier’s 1963 winning of this award for his role in 
Lilies of the Field Despite the fact that these accolades were noteworthy, the 
problematic representations of blackness of both Washington and Berry caused these 
awards to receive an ambivalent reaction within the African American community. 
Undeniably, African Americans were elated with the recognition bestowed on the 
black actors; the unsettling point was the roles the actors played--roles that were 
viewed with disdain by many blacks. 

As was true in decades of the 20th century, this first decade in the 21st seemingly 
has not escaped the racial politics that continue to plague and infuse the American 
socio-political culture. Despite the tremendous success of black actors such as Will 
Smith, Morgan Freeman, Halle Berry, Angela Bassett, Vivica Fox, Queen Latifa 
Samuel Jackson, and Denzel Washington, Hollywood is still offering only a limited 
number of roles to a virtual abundance of talented black actors. As affirmed by one 
Hollywood critic, blacks continue to be cast in one-dimensional representations that 
are merely derivations of previous stereotypes. In particular, this critic points to the 
emergence of the Magical African American Friend, citing Michael Clarke Duncan’s 
role in The Green Mile (1999). Other examples can be found in the reconstruction of 
The Bigot with a Heart of Gold, as Remember the Titans (2000), and Men of Honor 
(2000). 

Yet, this first decade of the 21st century is also witnessing dramatic productions 
that while returning to the past, are more focused on icons in the larger culture, as in 
the case of All (2001) based on the real life story ofMuhammad Ali and played by 
Will Smith. Such films including Ray (2004), Dreamgirls (2006), American Gangster 
(2007) vvill remain appealing among black audiences because they honor black 
history, so seldom explored in American cinema. 

It is predicted that race will continue to infuse the black screen image in this new 
millennium, and that black comedians as well as hip hop artists, because they 
commodify blackness, will continue to appeal to a new generation of audiences. 
However, at this writing it is perhaps too early to assess the gains and losses 
anticipated for this decade. It will be more interesting to assess the decade in its 
entirety, at its end. 

ACTIVITIES 

1. Attend the class lectures. 
2. Read assigned material and selected supplementary reading. 
3. View assigned/selected film(s). 



OBJECTIVES FOR COMPLETION OF UNIT XIV 

At the completion of Unit XIII, after attending the lectures, reading the assigned/selected 
materials, and viewing assigned/selected film(s), each student should be able to: 

1. Discuss Halle Berry’s role in Monster’s Ball. Examine the film’s racial politics. 
Explain what you think is the reason she won the award for her role in this film 
2. Discuss Denzel Washington’s role in Training Day. Examine the film’s racial politics. 
Explain what you think is the reason he won the award for his role in the film 
3. Examine how hip hop artists impact the black screen image 
4. Explore the continuance of the black stereotype in contemporary screen representations 
5. Examine what a new generation of black filmmakers are contributing to cinema, that a 
previous generation did not or could not do 
6. Examine the phenomenon of transgressing one’s racial difference as appropriated by 
both black and white screen stars 

READINGS 

Required Readings: 

Yaquinto, Marilyn. "Denzel Washington: A Study in Black and Blue," Black Camera 
(2010):3-18. 
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SPRING 2011 

GUIDELINES FOR PAPER II 
As part of the course requirements, each student is required to submit a second paper. Your paper should critically 
examine any topic related to the intersection of race and cinema in the post-1950 period. The topics below are being 
provided to assist you with developing a final paper topic. This paper should be 7-9 pages in length and must adhere 
to the following guidelines. The paper should be argumentative, reflects your ability to critically read race in 
cinema, and requires that you consult a variety of sources including: class lectures, assigned reading materials, 
course pack, reserve reading material, videos on reserve at the Media Resources Center, etc. Consult journal 
articles, books, documents, etc. and do no limit your search to materials provided exclusively on-line. This paper 
constitutes one-fourth of your grade and should reflect your best effort. 
1) Select a motion picture that has been re-made and examine how these versions compare to or 

differ from each other in their representation of African Americans on the screen. 
The Defiant Ones (Sidney Poitier & Tol\y Curtis)/Fled (Laurence Fishburne); 
A Time to Kill (Samuel Jackson)i To Kill a Mockingbird; 
Cry the Beloved Country (Sidney Poitier, Canada Lee)/Cry the Beloved Country (James Earl Jones); 
Shaft (1971, Richard Roundtree)iShaft (2000, Sa~nuel L. Jackson); 
King Kong (1933)/King Kong (2005); 
Guess Who’s Coming to Dinner (1967)/Guess Who (2005) 

2) E×amine how African American physicians historically have been transformed on screen in fihns such as No 
Way Out, Guess Who’s Coming to Dinner, Eve’s Bayou etc. Assess whether or not their screen image 
has improved or deteriorated. 

3) Examine the construction of race in films involving serial killers (i~e. Summer of Sam, Kiss the Girls, Seven). 
4) Select an actor or actress and develop a guiding argument that will allow you to examine his/her body of works with 

respect to how they have been transformed on screen (Denzel Washington, Angela Bassett, Laurence Fishburne, 
Whoopi Goldberg, Samuel Jackson, Morgan Freeman, Jada Pinkett, Vivica Fox, Alfre Woodard, Halle Belay, Will 
Smitlk Cuba Gooding, Terence Howard, Forest Whitaker, etc.) 

5) Examine how the African American family has been presented on screen from the 1960s to the present (i.e. Once 
Upon a Time When We Were Colored, A Raisin in the Sun, The Preacher’s Wife, Eve’s Bayou, Crooklyn, 
Inkwell, Soul Food, Beloved, Color Purple, Precious, etc. ) 

6) Examine how African Americans in the military have been presented on the screen (i.e.Glory, A Soldier’s Story, 
Tuskegee Airmen, Buffalo Soldiers, Courage Under Fire, Crimson Tide, Three Kings, Miracle at St. Anna) 

7) Assess how institutions of higher learning have been depicted on screen (i.e. School Daze, 
Higher Learning, Great Debaters, etc.) 

8) Examine how interracial relationstfips have been reconstructed on screen (i.e. Guess 
Who’s Coming to Dinner, One Potato, Two Potato, Jungle Fever, Body Guard, JacMe Brown, 
Bulworth, Mississippi Masala, One False Move, Monster’s Ball, Something New, Shadowboxer, Black 
Snake Moan, Lakeview Terrace, Four Brothers). 

9) Explore the relationship between rap artists and cinema (Ice Cube, Ice Tea, Queen Latifak 
Tupac, Hea~3~ D, Will Smith, Mos Def. Snoop Dog, Fif~" Cents, Ludacris, Xzibit, Outkast, Bow Wow, Nelly, Eve, 
Conwnon) 

10) Examine how black militancy has been transformed on the screen (i.e. Panther, Malcolm X). 
11) Examine the evolution of black horror films in cinema (i.e. Blacnla, Tales from the Hood, 

Def by Temptation, To Sleep with Anger, Last Vampire in Brooklyn, Scream Blacnla Scream, Candyman) 
12) Assess how black male camaraderie has been transformed on screen and discuss how black 

masculinity is presented in these films (i.e. Cooley High, Boyz in the Hood, Juice, New Jack City, Menace II 
Society, Get on the Bus, Five Heartbeats, The Best Man, The Wood, Life, Baby Boy, Drumline, The 
Brothers, Idlewild, Barbershop, etc. ) 

13) Compare and contrast the black detective to the white detective (i.e. Shaft vs. James Bond, Seven, Enemy of the 
State, True Crime, Kiss the Girls, Man on Fire, High Crimes, Inside Man, D~j~ vu, Shaft, The Taking of 
Pelham, 123, etc.) 

14) Examine Black/White Buddy Films (i.e. Danny Glover, Eddie Murphy, Keenan Wayans, 
Morgan Freeman -- Lethal Weapon I, II, III, IV, Shawshank Redemption, Seven, Beverly Hills 
Cops, The Last Boy Scout, Kiss the Girls, Money Train, Pulp Fiction, Training Day, Miami Vice, The 
Taking of Pelham 123, Shawshank Redemption) 
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15) Explore Black Love as reconstructed in cinenm (i.e. Lady Sings the Blues, A Warm 
December, Poetic Justice, Higher Learning, Love Jones, Boomerang, A Thin Line 
Between Love and Hate, Jason’s Lyric, What’s Love Got To Do With It, Waiting to 
Exhale, Love Jones, How Stella Got Her Groove Back, The Preacher’s Wife, Why Do Fools 
Fall in Love, What’s Love Got To Do With It, Love and Basketball, Disappearing Acts, Why Did I Get 
Married, Why Did I Get Married II, Deliver Us From Eva, Boomerang, etc.) 

16) Examine the evolution of the drug dealer on screen (Superfly, New Jack City, Juice, Menace II Society, Boy z 
’n theHood, Sugar Hill, Hustle and Flow, American Gangster) 

17) Examine black westerns in cinema (i.e. Buck and the Preacher, Posse, Wild Wild West) 
18) Examine black female camaraderie as transformed on the screen (i.e. Set It Off. Waiting 

to Exhale, Soul Food, How Stella Got Her Groove Back, Dream Girls). 
19) Critically examine the works of a contemporary black filmnutker (i.e. Spike Lee, Bill Duke, Forest Whitaker, Julie 

Dash, Mario Van Peebles, John Singleton, F. Gary Gray, Robert Townsend, Kasi Lemons, Carl Franklil~ Lee 
Daniels, Tyler Perry, Euzhan Palcy). Explore the impact of his/her works on the African American screen image 
and spectators. 

20) Examine black bio-films or bio-pics (Malcolm X, Dorothy Dandridge Story, Hu rricane, All, Ray, Last King of 
Scotland, Cadillac Records). 

21) Explore fihns that attempt to examine the issue of transgressing racial difference (i.e.Watermelon Man, Soul Man, 
White Man’s Burden, True Identity, Bulworth, Human Stain, Devil in a Blue Dress) 

22) Compare and contrast black exploitation films to "hood" films produced in the early 1990s (Boyz N the Hood, 
Menace II Society, Juice, Sugar Hill, New Jack City, Straight Out of Brooklyn). 

23) Examine African American histou when transformed on screen (Rosewood, Ghosts of Mississippi, Malcolm X, 
The Tuskegee Airmen, Josephine Baker Story, Mississippi Burning, Lean On Me, Glory, Amistad, Dorothy 
Dandridge, Medgar Evers Story, Four Little Girls, The Last King of Scotland) 

24) Examine the African American athlete when transformed on screen (Cooley High, Cornbread Earl and Me, Boyz 
n’ the Hood, He Got Game, Hurricane, Jerry Maguire, Ali, Remember the Titans, Any Given Sunday) 

25) Examine the African American novel when transformed on the screen (Devil in a Blue 
Dress, Beloved, Waiting to Exhale, Color Purple, Once Upon A Time When We 
Were Colored, Knock On Any Door, Native Son, How Stella Got Her Groove Back, I Know 
Why the Caged Bird Sings, Their Eyes Are Watching God, Disappearing Acts, Precious) 

26) Examine the black male/female as a gangster/criminal (i.e. Hoodlum, Rage in Harlem, Jaclde Brown, 
Set It Off, New Jack City, Menace to Society, Boy z N the Hood, Hurricane, True Crime, Green Mile, Life, 
Idlewild, Hustle and Flow, Shadowboxer, American Gangster) 

27) Examine black presidents/leaders (Mandela and DeKlerk, Malcolm X, Head of State, Deep Impact, The Last King 
of Scotland) 

28) Examine the representation of African American athletes in documentary fihns (Hoop 
Dreams, When We Were Kings, Jim Brown: All American Athlete). 

29) Examine black father/son relationships (i.e. Boy z N the Hood, He Got Game, Baby Boy, John Q, Pursuit of 
Happyness, etc.). 

30) Examine the construction of race - whflcncss/blackness (i.e. Bulworth, Jaclde Brown, 
Summer of Sam, American History X, Bamboozled, Remember the Titans, Crash, Lakeview Terrace, Black 
Snake Moan, Shadowboxer). 

31) Examine the neutralization of blackness in cinema (i.e. Deep Blue Sea, Bone Collector, Pelican Brief, Man on Fire). 
32) Examine black superhcroes (i.e. Hancock, Seven Pounds, Book of Eli, Catwoman) 

ALL PAPERS MUST ADHERE TO THE FOLLOWING GUIDELINES: 

1) Title page that includes the title of paper, full 
name, PID number 
2) Typed and Double-Spaced/Times New Roman 
Style Preferred 
3) Adhere to basic rules on Grammar and Style 
4) Contain Footnotes or Endnotes (Parenthetical 
Documentation is acceptable) 

5) Include Bibliography 
6) Legible, Near Letter Quality or Better (Original Dark 
Copies) 
7) Pages shouhl be Numbered and in Correct Order 
8) Please do not print paper on front and back 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, May 3, 2011 12:00 PM 

Me~, Winifred F <flceddie@email.nnc.edtr~ 

FW: Highly Recommend - History 

From: LearningEmall [inquiry@learningemall.com] 
Sent; Tuesday, May 03, 2011 11:30 AM 
To; Regester, Charlene B 
Subject; Highly Recommend - History 

Dear A cademic/Librarian, 

LearningEmalLcom would like to introduce the following educational programs to you! 

~bda~A’s ~bpic : H~story 
The following educational DVDs trace the American History as well as World History, 

BARACK OBANA, PART 3. - 2 
This program traces the history of the racial and political barriers African-American’s have faced 
in America from the time of slavery in America, right through to the election of President 

Obama. DVD / 2009 / 15 minutes 

>>> more details <<< 

AMERICA’S 3OURNEY THROUGH SLAVERY, PART 3. - 5 
Without President Abraham Lincoln’s leadership, courage and determination to maintain the 

Union, the United States of America may have ceased to exist. DVD / 2008 / 12 minutes 

>>> more details <<< 

ARTIFACTS FROM 3.gTH CENTURY LIFE, PART 3. = 7 

Visit a pioneer community on the western frontier to see how people lived over 150 years ago. 
Explore a pioneer’s cabin and the village store to learn more about the tools used in those 

settings. DVD / 2008 / 5 minutes 

>>> more details <<< 

STORIES OF THE AMERICAN PUPPET 
The American Puppet is the first documentary to chronicle this arts fascinating and colorful 
evolution. Narrated by film and TV actor Dan Lauria, this landmark documentary examines the 
lives and recounts the significant contributions of men and women who, throughout the years, 

have helped to shape puppetry in America. DVD / 2007 / 58 minutes 

>>> more details <<< 

CREATIVE NATIVE SEASON, PART 1 - 52 
This program is dedicated to all the babies being born during the baby boom in the First Nation’s 
community. As part of our examination of children in Canadian society, we look at the 

statistics. DVD / 2006 / 30 minutes 

>>> more details <<< 

GENOCIDE FACTOR, THE, PART 3. - 4 
While the term "genocide" is a product of the 20th century, the phenomenon is not; massacres 

and brutality riddle humankind’s past. DVD / 2001 / 57 minutes 

>>> more details <<< 

BIOGRAPHY OF AMERICA, A 
A Biography of America presents history not simply as a series of irrefutable facts to be 

memorized, but as a living narrative. DVD / 2000 / 780 minutes 

>>> more details <<< 

Bridging World History 
Bridging World History is a multimedia course for secondary school and college teachers that 
looks at global patterns through time, seeing history as an integrated whole. 5 DVDs / 2004 / 

780 minutes 

>>> more details <<< 

AFRICANS, THE 
Look back into the history of Africa with scholar All iVlazrui to examine major influences on this 
complex continent: indigenous heritage, Western culture, and the Islamic religion. 5 DVDS / 

1986 / 540 minutes 

>>> more details <<< 

BLACK AMERICAN EXPERIENCE THE, PART 3. - 3.0 
The first Black surgeon to serve as an examiner on the American Board of Surgery. CHARLES 
DREW born 1904, was an African American physician and medical researcher who revolutionized 

the field of medicine with developments in blood-work. 

>> more details <<< 
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From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, May 3, 2011 1:40 PM 

Morgan, George (Student Stores) <GFMORGAN@store.unc.edu> 

1~9;: Textbook Order Summer Session I 

Thanks Much. See you over the Summer. Sincerely, Charlene Regester 

From: Morgan, George (Student Stores) [GFMORGAN@store.unc.edu] 
Sent: Tuesday, May 03, 2011 12:52 PM 
To-" Regester, Charlene B 
Subject; RE: Textbook Order Summer Session I 

Dear Professor Regester, 

You did inde~:_~d order __~%’con Americdn Ac~;es:;es__. for your AFAM 27& The books i~r’e 

Tha~k you for checki~g, 

Hope a~l ~s we~l w~th you. 

Best w~shes, 

George 

From= Regester, Charlene B [mailto:regester@email.unc.edu] 
Sent= Tuesday, May 03, 20~ ~2:02 PM 
Te= Morgan, George (Student S~res) 
Subject= Te~book Order Summer Session I 
Dear George: I wanted to make sure that I ordered a copy of my book - African American Actresses: ~e Struggle for VisibiliN for my AFAM 276 class being taught First 
Session Summer School. ~an~ much for your assistance. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Sunday, May 8, 2011 9:24 AM 

ttenderson, Mae G <hendersm@email.unc.edu> 

P3~: Meeting on Sunday 

Okay. Sincerely, Charlene Regester 

From: Henderson, Mae G 
Sent: Sunday, May 08, 2011 9:23 AM 
To-" Regester, Charlene B 

(::¢: Henderson, Mae G 
Subject; RE: Meeting on Sunday 

OK, Charlene. Let’s meet around 3:00 this afternoon. 
See you then, mae 

From: Regester, Charlene B 
Sent; Sunday, May 08, 2011 9:14 AM 

To: Henderson, Mae G 
Subject; RE: Meeting on Sunday 

Dear Mae: Yes, I can meet this afternoon between 2:30 and 3:30 but will need to leave around 6pro since I will have go visit my morn and Aunt. We can also meet on Monday 
but will discuss when I see you later today. Sincerely, Charlene Regester 

From: Henderson, Mae G 

Sent: Saturday, May 07, 2011 2:15 PM 

To: Regester, Charlene B 

(::¢: Henderson, Mae G 
Subject-" RE: Meeting on Sunday 

Hello Charlene, 

Thanks for being so flexible in our meeting schedule. I did manage to 

submit one set of grades yesterday, along with the annual report. For 
some reason, I could not sleep last night, so that I am feeling tired 
today. But I will try later this afternoon to return to grading the papers 
for the Morrison seminar, and thus to free up some time tomorrow 
afternoon. I am thinking that we could meet sometime between 
2:30 or 3:30 pro. However, I know that tomorrow is Mother’s Day, 
and that you probably have plans, so let me know if the morning works 
better for you. 

Monday afternoon is a possibility -- as I will need to go to campus 
to turn in my travel report. If we meet at our usual time (around 3:30), 

we can work until until 5:45 or so (I have class at 6:30). 

Let me know about Sunday’s meeting. 

Best, mae 

From; Regester, Charlene B 
Sent: Friday, May 06, 2011 9:50 AM 

To-" Henderson, Mae G 
Subject; RE: My apologies 

Dear Mae: This is fine with me because I am running behind schedule as well. Hope to see you on Sunday -- just let me know what time. Also, since Summer School does not 
meet until Tuesday, I could possibly meet on Monday as well. Worked on the annual report yesterday some four hours. It seems that everything is time consuming. Have a 
good weekend. Sincerely, Charlene Regester 

From: Henderson, Mae G 
Sent; Friday, May 06, 2011 9:46 AM 
To-" Regester, Charlene B 

�::¢-" Henderson, lvlae G 
S,,bject; Re: My apologies 

Hello Charlene, 

I am sorry to report that I am still working on 
grading and other reports, so I will not be able 
to meet with you this afternoon (Friday). 

However, I am still on for Sunday, if that works 
for you. 

My profuse apologies, mae 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, May9, 2011 11:11 AM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Videos for AI~AM 276 and 101 

To Whom It May Concern: 
:l) I would like to reserve the DVD version of Ethnic Notions for my AFAM 276 class for Tuesday, May :10 th. I will come over and pick up the dvd tomorrow. 

2) Also, for AFAM 276 1 would like to reserve Hallelujah (:1929, King Vidor) for Wednesday lvlay :tl and 12th. 
3) For AFAM :t0:t, I would like to reserve Old African Blasphemer for Friday, May :t3th. 
Thanks much for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER (REGESTER)> 

Tuesday, May 10, 2011 11:57 AM 

Sahle, Eunice N <eunice@email.unc.edu> 

I~1;V: CALL FOR PAPERS: Annual Conference 2011 

From: ASMEA [info=asmeascholars.org@mcsv122.net] on behalf of ASMEA [info@asmeascholars.org] 

Sent: Tuesday, May 10, 2011 11:11 AM 
To: Regester, Charlene B 
Subject: CALL FOR PAPERS: Annual Conference 2011 

Email not displaying correctly? View it in your browser. 

*** CALL FOR PAPERS *** 

4th Annual ASMEA Conference 
Out of tile Past, Into the Future: 

Reflections on the Niddle East and Africa 

Key Bridge Narriott Hotel ~ Washington, 

ASMEA is currently seeking proposals for paper presentations at the 201:[ annual conference. 

Members from any discipline, tenured or untenured faculty or those otherwise affiliated with a 

recognized reseatch institution, may submit proposals to participate in the conference. Unique 

proposals from senior graduate students (ABD) will also be considered. Abstracts on topics re~ated 

to the Middle East and Africa should consist of a one-page outline of the proposed subject to be 

presented. A recent C.V. and a~] contact data must be a~ached to the proposal (name, 

phone number, aff?liat~on). T~e ~e ~te for ~ro~os~ls is ~e~eM~, ~e ~, 

Proposals should be sent to: i~[o@~e~ol~t~.ot~. Completed papers are due by 

September 5, 20~L 

Referees and Dissents 

ASMEA Members interested in participating in the conference as referees of papers or discussants 

should contact ASNEA by e-toNI with a ~e~er of ~nterest contaiNng the topics that can be covered. 

Please include a C.V. and all current contact data (name, e-ma~l, phone number) and a brief 

redtation of your past experience ~n these roles. Send e-mail to: info@asmea~hola~.ore, 

Space is limited, register for the 4th Annual ASNEA Conference here. Any questions or for more 

information, contact ASMEA at 202.429.8860 or i~fe@asmeascholars,~rq, 

Association for the Study of the Middle East and Africa 

www, asmeascholars.org 

u neubscribe regester@email.unc.edu ffem this list I Forward to a friend I Update your profile 

You are receiving this email because you opted in at our website www.asmeascholars.org 

Our mailing address is: 



ASMEA 

PO Box 33699 

Washington, CC 20033 

Add us to your address book 

Copyright (C) 2011 ASMEA Aft rights reserved. 



FFOlII: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, May 10, 2011 5:31 PM 

Cares, Arbra <acates@admissions.unc.edu> 

I~W: New in E-Resemeh Tools: Pittsburgh Courier Historical Newspaper 

From: Regester, Charlene B 
Sent: Wednesday, April 06, 2011 3:42 PM 
To: Nance, Clay 
Subject: FVV: New in E-Research Tools: Pittsburgh Courier Historical Newspaper 

Prom: Gore, Travis [stgore@ernail.unc.edu] 
Sent: Monday, February 28, 2011 I0:43 AM 
To: Department listserv 
Subject: [afriafarn] FW: New in E-Research Tools: Pittsburgh Courier Historical Newspaper 

From: Collier, Shauna D 

Sent: Monday, February 28, 2011 10:43 AM 

To: Gore, Travis 

Subject: FW: New in E-Research Tools: Pittsburgh Courier Historical Newspaper 

And here’s one more. @ 

T~qar~ks! 

So~ja HaWse5 StorH? Center for B~ac:k CL~tLIre a~d 
University of North Carolina at Chapel Hill 

150 South Road CB#5250 

Chapei Hill, NC 27599 

919-84~-.5808 phone 
91.9-952-4g~0 fax 

5hauna.coilier@unc.edu 

A new resource has been added to the Black Studies Center Da~base & to the E-Research Tools site: 

__P__[~ b_u___rgb____C____o___u__[ Le_.__r_____Hj__s__t__o___r_i__c_,__aJ____N___e_.___w____s_p__a_#___e_._r_ 

httD~//bsc.chadwyck:comibscinews£aperViewContent.do 

Details are below. Please alert interested students, faculty, and staff. 

Thank You! 

Urging African-Americans to actively participate in shaping their political destinies--and often leading the charge--the Pittsburgh Courier was once the most widely 
circuiated black newspaper in ti~e US, in the early 20th century, Ti~e newspaper campaigned for increasin9 the number of black physicians and openin9 a i~ospital to serve 

Lhe black community in PiLtsburgh, where white facilities of Len refused to provide services. In the 1930s~ the newspaper ied a nationwide protest against the Amos ’n’ Andy 

radio show and its advertisers because of the media’s offensive portrayal of African-AmericaF,,s -the publication’s ’Double V’ campaign during World War II demanded equal 

rights at home for black soldiers risking their lives overseas 

You a:e currently subscribed to afiial~am as: regester@~eraail.unc.edu. 
To unsubscribe click here: ht~p://~ist~.unc~ed~"~u?id~:3236~6~7.26892~ebebb25~4.db~d~42d~c3de25&n=:T&~=a~?ia~am&~=28774~97 

(It may be necessa~ to cut m~d paste the above URL if the line is broken) 

or send a blank emaJl m leave-28774097-32361607.26892ffebebb2514.dbed042dl 0c3de25~;listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, May 11,2011 9:58 AM 

ttenderson, Mae G <hendersm@email.unc.edu> 

ILE: Meeting this Friday (and a reminder for notes) 

Baker Introduction EssaySynthesis.doc 

Dear Mae: It is up to you regarding when we meet -- if we meet earlier we will have more time because I will have to leave around 22noon so either 8:30 or 9:30 works for 
me. I really appreciate you working with my schedule because yesterday was a little more hectic than I had anticipated. Attached is the updated introduction. Sincerely, 
Charlene Regester 

From: Henderson, Mae G 
Sent: Wednesday, May 22, 2022 9:52 AM 
To: Regester, Charlene B 
Cc: Henderson, Mae G 
Subject: RE: Meeting this Friday (and a reminder for notes) 

Hello Charlene, 

It doesn’t matter -- although I’ll probably try to save on gas money, 
and take the bus (in which case, I can arrive at the library at either 

8:30 [the 8 o’clock bus] or 9:30 [the 9 o’clock bus]). 

Also just a reminder to sent me the last set of notes. 

Thanks, mae 

From: Regester, Charlene B 
Sent: Wednesday, May 22, 2022 9:42 AM 

To: Henderson, Mae G 
Subject: RE: Notes and Meeting this Friday 

Dear Mae: Yes, we could meet at 9am on Friday morning and I will try to reschedule some of my student meetings. Will you have to catch the bus if we meet then or will you 
still have access to your car? Just let me know. Sincerely, Charlene Regester 

From: Henderson, Mae G 
Sent: Wednesday, May 21, 2022 9:25 AM 
To: Regester, Charlene B 

Co: Henderson, Mae G 
Subject: RE: Notes and Meeting this Friday 

Hello Charlene, 

If you will send me the most recent abstracts for the introduction, 
I will start to try and do some rewriting. 

As to Friday, I am happy to meet after your class, but I would not 
like to come to campus ~1’d probably need to take the bus) that 
late on a Friday. Would it be possible to meet at my house 
on Friday instead? Alternatively, since I am an early riser, rd 
be willing to meet with you at the library as early as 8:30 or 
9:00 on Friday morning (hopefully before your student appointments). 

Let me know what you think. 

Best, mae 

From: Regester, Charlene B 
Sent: Monday, May 09, 2022 2:07 PM 

To: Henderson, Mae G 
Subject: RE: Are you in the library? 

Dear Mae: If we meet on Friday, it will have to be after my class at 3pm. I assumed that I could do a morning meeting but this might be too rushed I already have students 
trying to meet with me. Let’s plan on meeting in Davis Library from 3pm until 6pm. I will send a follow up email. Sincerely, Charlene Regester 

From: Henderson, Mae G 
Sent: Monday, May 09, 2022 2:04 PM 
To: Regester, Charlene B 
Subject: RE: Are you in the library? 

Ok, Charlene, 
I will just try to stay around the office then 
until someone comes in from lunch. 
We can meet on Friday as planned. 

Thanks, mae 

From: Regester, Charlene B 
Sent: Monday, May 09, 2022 2:02 PM 

To: Henderson, Mac G 



Subject: RE: Are you in the library? 

Dear Mae: Currently, I am at home so I am not on campus. Since T had not heard from you I was not sure if you wanted to meet. You can let me know. Sincerely, Charlene 
Regester 

From: Henderson, Mae G 
Sent: Monday, May 09, 2011 1:58 PM 
To: Regester, Charlene B 
Co: hendersm:~24@gmail.com 
Subject: Are you in the library? 

Hello Charlene, 
If you’re in the library, ]~ can meet with you while waiting for 
the office assistants to return from lunch. I can’t find 
your phone number, so T will keep checking the computer 

for the next ten minutes or so. 
Thanks, mae 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, May 12, 2011 4:44 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Video 

To Whom It May Concern: Please reserve Emperor Jones (1933) for my AFAM 276 class for Monday, May 16. I will pick up from the MRC. Thanks much for your assistance. 
Sincerely, Charlene Regester 



Sent: 

Subject: 

Attach: 

Regester, Charlene B <~/O=IYNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=REC1PIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Monday, May 16, 2011 10:34 AM 

ttenderson, Mae G .~.hendersm@email. unc.edu> 

Upated Baker Essay Synthesis 

Baker Introduction EssaySynthesis.doc 

FYI Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, May 16, 2011 10:57 AM 

ttenderson, Mae G <hendersm@email.unc.edn> 

Located Edited Version of Elizabeth Ezra Essay 

Baker-Elizabeth Era Edited Essay A Colonial Princess.doc 

Dear Mae: Apparently, I have two similarly titled documents for the introduction and saved the edited version of the Elizabeth Ezra to one document and not the other. I located 
the changes we made yesterday and made a copy that I am attaching to this email so that you can insert in your longer version of the introduction. I apologize for the error but 
I have too many files. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, May 16, 2011 12:15 PM 

Simon Tarr <sJmon@quaJcknova.com> 

ILE: UFVA Conference Questions 

Dear Simon: Thanks tremendously for the reformation and your quick reply Hope to see you in August. Sincerely, Charlene Regester 

From: Simon Tarr [simon@quarknova.com] 
Sent: Monday, May 16, 2011 12:13 PM 
To: Regester, Charlene B; Jean Stawarz 
Subject: Re: I~TVA Conl?rence Questions 

Hi Charlene, 

The picnic is included, but the banquet is not, you choose that separately. 

I have no idea what the layout of that area of Boston is like, I’m copying Jean Stawarz, the conference host, in on this, as she may have a link that can help. 

Simon 

On May 16, 2011, at 12:09 PM, Regester, Charlene B wrote: 

> ;)ear Simon: I have a few questions regarding the upcoming UFVA conference in Boston 
> 

> 1) In my attempt to register -- the corfference registration fee is $255 -- does this include picnic, banquet, etc. or will I have to add these additional fees to this amount as indicated on the 
website? 
> 

> 2) Regarding the hotels listed on the website -- are they within walking distance of Emerson -- where the panels, papers, exhibits will be held? As I wanted to stay at a hotel but could not 
determine how far the?’ are from the conference site. 
> 

> Whenever you have a chance, please respond to my queries :For :Further explanation. While the website indicated that these additional events cost additional money it was not quite clear 
to me. I just want to make sure that I am sending the right amount of money for the parts of the conference that I intend to participate in. ’]’hanks :For your assistance. Sincerely, Charlene 
Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, May 16, 2011 3:52 PM 

Jean Stawarz ~\lean Stawarz@emerson.edu> 

ILS: UFVA Conference Questions 

Thanks much. Sorly I did not see the note indicating that the registration included picnic See you in Boston Sincerely, Charlene Regester 

From: Jean Stawarz [JeanStawarz@emerson edu] 
Sent: Monday, May 16, 2011 12:42 PM 
To: Simon Tarr 
Cc: Regester, Charlene B 
Subject: Re: L’FVA Conference Questions 

The registration does include the picnic. It does say this on the site 

The banquet is extra. 

All hotels are a 7-10 minute walk. 

Let me know what else ! can tell you 

Jean 

Sent fi’om my iPhone 

On May 16, 2011, at 12:14 PM, "Simon Tarr" <simon@quarkn ova.corn> wrote: 

Ill Charlene, 

’l’he picnic is included, but the banquet is not, you choose that separately 

I have no idea what the layout of that area of Boston is like, I’m copying Jean Stawarz, the conference host, in on this, as she may have a link that can help. 

Simon 

On May 16, 2011, at 12:09 PM, Regester, Charlene B wrote: 

>> Dear Simon: I have a few questions regarding the upcoming UFVA conference in Boston 
>> 
>> 1) In my attempt to register -- the conference registration fee is $255 -- does this include picnic, banquet, etc. or will I have to add these additional fees to this amount as indicated on the 
website? 
>> 

>> 2) Regarding the hotels listed on the website -- are they within walking distance of Emerson -- where the panels, papers, exhibits will be held? As I wanted to stay at a hotel but could not 
deterruine how- i~ar they are froru the conference site. 
>> 

>> ;\~enever you have a chance, please respond to ray queries for further explanation. While the website indicated that these additional events cost additional money it was not quite clear 
to me. I just want to make sure that I am sending the right amount of ruoncy for the parts of the conference that I intend to participate in. Thanks for your assistance. Sincerely, Charlene 
Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, May 19, 2011 9:18 AM 

Library Media Resource Center <mrc@unc.edu> 

Vldeos Requested for AFAM 276 

To Whom It May Concern: I would like to reserve the following videos for my AFAM 276 class. 
Hattie McDaniel Documentary Y-344 
65-V.t556 
65-V:I:t:t :t 
65-V2991 
She Done Him Wrong, Forty -Second Street, Bombshell 
Thanks much for your assistance. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, May 23, 2011 10:40 AM 

ttenderson, Mae G <hendersm@email.unc.edu> 

Baker Introduction Essay Synthesis-Anne Cheng Essay Included 

Baker Introduction EssaySsa~thesisMay2011 .doc 

Dear Mae: Please check the attachment forwarded to make sure that the Anne Cheng essay is included. I have so many drafts that I am now getting confused because I 
detected that I am saving the document sometimes to the hard drive and at other times to my flash drive. If this document is not enclosed, let me know and I will attempt to 
resend. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, May 24, 2011 10:49 AM 

Library Media Resource Center <mrc@unc.edu> 

Videos Requested 

To Whom It May Concern: I would like to reserve the following videos for my AFAM 276 class later today. I will come over around 12:30 to pick up these videos. Thanks for 
your assistance. 
Y-044 1 Dood It 
Y-121 Thousands Cheer 
Y-122 Ziegfeld Follies 
Y-203 Words and Music 
Y-202 Kings Go Forth 
Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, May 25, 2011 10:28 AM 

Library Media Resource Center <mrc@unc.edu> 

Videos Requested for Class 

To Whom It May Concern: For my AFAM 276 class, I would like to check out the following videos which will be held today at 3pm. I will come over around :t2:30 to pick up 
these videos. 
Y-437 
Y-4:16 
Y-448 
These films include: Malaga, The Decks Ran Red, and Porgy and Bess. Thanks much for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Thursday, May 26, 2011 9:20 AM 

Miller, Haeran <hrmiller@emafil.unc.edu> 

ILE: your paycheck 

Dear Haeran: Thanks so much. Sincerely, Charlene Regester 

From: Miller, Haeran 
Sent: Thursday, May 26, 201:t 9:17 AM 
To-" Regester, Charlene B 
Subject; your paycheck 

Good morning Charlene, 

I’m letting you know your Summer School paycheck is in the office. Since your mailbox is not ready yet, please see Travis for your check. 

Thanks! 

Haeran Miller 

Acct. Tech 

Dept. of Public Policy 

Tel. 919.962.4854 

Fax. 919.962.5824 

Dept. of African and Afro-American Studies 

Tel. 919.966.1295 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, May 31, 2011 10:42 AM 

ttenderson, Mae G <hendersm@email.unc.edu> 

Updated Baker Introduction 

Baker Introduction EssaySsa~thesisMay2011 .doc 

Dear Mae: Attached is the updated introduction. Following your return we will have some four essays that we need to read -- 
1) Terri Francis -"Embodied Fictions, Nelancholy Migrations: Josephine Baker’s Cinematic Celebrity" 

2) Bennetta Jules Rosette - "Josephine Baker and Utopian Visions of Black Paris" 
3) Fares eI-Dahdah - ’qhe Josephine Baker House: For Loos’ Pleasure" 
4)Thomas S. Hines - "Radical Residences for Josephine Baker and Tristan Tzara" 
If I can locate emails with Fares eI-Dahdah regarding his essay and his desire to revise his essay, I will forward. Have a good trip. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, May 31, 2011 10:56 AM 

ttenderson, Mae G <hendersm@email.unc.edn> 

I~W: Updated Baker Introduction 

Baker Introduction EssaySsa~thesisMay2011 .doc 

From: Regester, Charlene B 

Sent: Tuesday, May 31, 2011 10:42 AM 

To: Henderson, Mae G 
Subject: Updated Baker Introduction 

Dear Mac: Attached is the updated introduction. Following your return we will have some four essays that we need to read -- 
1) Terri Francis -"Embodied Fictions, Melancholy Migrations: Josephine Baker’s Cinematic Celebrity" 
2) Bennetta Jules Rosette - "Josephine Baker and Utopian Visions of Black Paris" 
3) Fares eI-Dahdah - ’qhe Josephine Baker House: For Loos’ Pleasure" 
4)Thomas S. Hines - "Radical Residences for Josephine Baker and Tristan Tzara" 
If I can locate emails with Fares eI-Dahdah regarding his essay and his desire to revise his essay, I will forward. Have a good trip. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, June 1,2011 10:22 AM 

ttenderson, Mae G <hendersm@email.unc.edu> 

I~W: Baker Essay 

From: Regester, Charlene B 

Sent= Wednesday, June 01, 2011 10:18 AM 
To= Maccotta, Carole 
Subject= RE: Baker Essay 

Dear Carole: Thanks for your quick reply. Don’t worry about not being able to meet the deadline, when you return and are back on track you can still send your contribution 
and even if we have sent off the manuscript -- we might still be able to include once we locate a publisher because as you know this could be a fairly lengthy process. So if you 
are still interested just submit whatever you want to send whenever you can. Have a good trip and keep me posted on your new position. Good to hear from you. Sincerely, 
Charlene Regester 

From: maccotta@email.unc.edu [maccotta@email.unc.edu] 
Sent= Wednesday, June 01, 2011 5:49 AM 
To= Regester, Charlene B 
Subject= Re: Baker Essay 

Dear Charlene: 

Thank you for keeping me posted on your progress ruth the collection of essays on Baker. Unfortunately I just landed in Paris and do not have with me the documents 

I would need to keep working on my essay and send it to you; in July, I will fly back to NYC and look for an apartment and settle for my new position so it looks like 

it will be very ditficult to have something ready before "the end of August--and I imagine that this would be too late? I t~el ve~ sorry to not be able to contribute to your 

collection if it is the case, but also 
extremely honored to have been invited to do so. This year has been very hectic tbr me with the dis~rtation and job ~arch but I really wish I had managed to 

contribute to this work and I certainly hope that we can work together on a project after things settle down! Please accept my apologies and my best regards. 

Sincerely, 

Carole 

From: "Regester, Charlene B" <reges~ter@email.unc.edu> 

Date: Tue, 31 May 2011 11:01:59 -0400 

To: Maccotta, Carole<maccotta@email.anc.edu~ 
Subject: Baker Espy 

Dear Carole: Currently, we have made considerable progress on the Baker Collection. In an effort to submit the manuscript over the summer to a press, we would like for you 
to forward your essay if you are still interested. Please let me know that you have received this message and congratulations on your graduation. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, June 2, 2011 4:15 PM 

ttenderson, Mae G <hendersm@email.unc.edn> 

Updated Baker Bibliography 

Baker Comprehensive Bibliography Updated May2011 [1].docx 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, June 6, 2011 11:54 AM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Videos for AFAM 276 

To Whom It May Concern: This is to inform you that I would like to reserve the DVD version of Human Stain for Wednesday June 8, 2011 for my AFAM 276 class. Also, I would 
like to reserve the DVD version of Cadillac Records for Thursday June 9, 2011 for my AFAM 276 class. If possible, I can pick up both of these videos late Tuesday or early 
Thursday. Thanks much for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, June 8, 2011 11:43 AM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Videos for AFAM 276 

To Whom It May Concern: For my AFAM 101 class, I would like to reserve Glory (Dvd version) for Friday, June 10th, For my AFAM 276 class, I would like to reserve Book of Eli 
for Friday June 10th, Thanks much for your assistance, Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B --~/O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Wednesday, June 8, 2011 12:03 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Video for AFAM 276 

To Whom It May Concern: For my AFAM 276 class, I would like to reserve Unstoppable (DVD) for Friday June 10th. Your assistance is greatly appreciated. Sincerely, Charlene 

Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, Jnne 16, 2011 8:55 AM 

Woodard, Harold <harokt woodard@nnc.edn> 

FW: CBC - IAAR Update 

From: Stroman, Deborah Lynn 

Sent: Wednesday, June 15, 20:t:t 6:06 PM 

To; cbcchair@unc.edu 
Subject: CBC - ~AAR Update 

Good day. Thanks to all who sent a response to the Provost regarding the possible closing of the Institute of African American Research. Caucus members 

and guests met on this past Monday to gain further understanding of the IAAR mission, its accomplishments and challenges, and the recent 

communication to Dr. Fatimah Jackson, the Institute Director, regarding its status. Another meeting was held today with the Provost to continue this 

critical dialogue. These meetings were very productive and insightful for the IAAR and diversity related concerns on campus. 

The Provost announced today that the IAAR will NOT be subject to closure. Provost Carney states, "The university is appreciative o[ the broader 

impact o[ the institute even in a financially constrained environment." 

The IAAR’s advisory board will convene to identify short and long term strategies to ensure successful achievement of its objectives. If you are interested 

in providing feedback to this board, please contact Dr. Reginald Hildebrand (hildebra@email.unc.edu) or Dr. Cookie Newsome (newsom@email.unc.eduj. 

Thanks again for your inquiries, feedback, and communications to support this important university center. If you have any questions regarding this matter, 

please contact me directly. 

Please forward this note, as necessary. (Apologies for email duplications.) 

Respectfully, 

Deborah Stroman, Ph.D. CLU 

Chair, Carolina Black Caucus 

www.unc.eduicbc 

Exercise and Sport Science Department 

Sport Administration 

CB 8700 

Chapel Hill, NC 27599 

9:19.843.0336 

i~i Carolina Black Caucus 542 with tag jpg 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, Jnne 16, 2011 8:55 AM 

mcneilgr@emaJl.unc.edu 

FW: CBC - IAAR Update 

From: Stroman, Deborah Lynn 

Sent: Wednesday, June 15, 20:t:t 6:06 PM 

To; cbcchair@unc.edu 
Subject: CBC - ~AAR Update 

Good day. Thanks to all who sent a response to the Provost regarding the possible closing of the Institute of African American Research. Caucus members 

and guests met on this past Monday to gain further understanding of the IAAR mission, its accomplishments and challenges, and the recent 

communication to Dr. Fatimah Jackson, the Institute Director, regarding its status. Another meeting was held today with the Provost to continue this 

critical dialogue. These meetings were very productive and insightful for the IAAR and diversity related concerns on campus. 

The Provost announced today that the IAAR will NOT be subject to closure. Provost Carney states, "The university is appreciative o[ the broader 

impact o[ the institute even in a financially constrained environment." 

The IAAR’s advisory board will convene to identify short and long term strategies to ensure successful achievement of its objectives. If you are interested 

in providing feedback to this board, please contact Dr. Reginald Hildebrand (hildebra@email.unc.edu) or Dr. Cookie Newsome (newsom@email.unc.eduj. 

Thanks again for your inquiries, feedback, and communications to support this important university center. If you have any questions regarding this matter, 

please contact me directly. 

Please forward this note, as necessary. (Apologies for email duplications.) 

Respectfully, 

Deborah Stroman, Ph.D. CLU 

Chair, Carolina Black Caucus 

www.unc.eduicbc 

Exercise and Sport Science Department 

Sport Administration 

CB 8700 

Chapel Hill, NC 27599 

9:19.843.0336 

i~i Carolina Black Caucus 542 with tag jpg 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, June 16, 2011 9:00 AM 

ttenderson, Mae G <hendersm@email.unc.edu> 

Updated Baker Introduction 

Baker Introduction EssaySsa~thesisMay2011 .doc 

FYI -- See you around :t2noon today. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, June 17, 2011 9:12 AM 

ttenderson, Mae G <hendersm@email.unc.edu> 

Updated Baker Introduction 

Baker Introduction EssaySsa~thesisMay2011 .doc 

FYI. Sincerely, Charlene Regester 



AFAM 276 REGESTER 

SPRING 2011 

GUIDELINES FOR PAPER II 
As part of the course requirements, each student is required to submit a second paper. Your paper should critically 
examine any topic related to the intersection of race and cinema in the post-1950 period. The topics below are being 
provided to assist you with developing a final paper topic. This paper should be 7-9 pages in length and must adhere 
to the following guidelines. The paper should be argumentative, reflects your ability to critically read race in 
cinema, and requires that you consult a variety of sources including: class lectures, assigned reading materials, 
course pack, reserve reading material, videos on reserve at the Media Resources Center, etc. Consult journal 
articles, books, documents, etc. and do no limit your search to materials provided exclusively on-line. This paper 
constitutes one-fourth of your grade and should reflect your best effort. 
1) Select a motion picture that has been re-made and examine how these versions compare to or 

differ from each other in their representation of African Americans on the screen. 
The Defiant Ones (Sidney Poitier & Tol\y Curtis)/Fled (Laurence Fishburne); 
A Time to Kill (Samuel Jackson)i To Kill a Mockingbird; 
Cry the Beloved Country (Sidney Poitier, Canada Lee)/Cry the Beloved Country (James Earl Jones); 
Shaft (1971, Richard Roundtree)iShaft (2000, Sa~nuel L. Jackson); 
King Kong (1933)/King Kong (2005); 
Guess Who’s Coming to Dinner (1967)/Guess Who (2005) 

2) E×amine how African American physicians historically have been transformed on screen in fihns such as No 
Way Out, Guess Who’s Coming to Dinner, Eve’s Bayou etc. Assess whether or not their screen image 
has improved or deteriorated. 

3) Examine the construction of race in films involving serial killers (i~e. Summer of Sam, Kiss the Girls, Seven). 
4) Select an actor or actress and develop a guiding argument that will allow you to examine his/her body of works with 

respect to how they have been transformed on screen (Denzel Washington, Angela Bassett, Laurence Fishburne, 
Whoopi Goldberg, Samuel Jackson, Morgan Freeman, Jada Pinkett, Vivica Fox, Alfre Woodard, Halle Belay, Will 
Smitlk Cuba Gooding, Terence Howard, Forest Whitaker, etc.) 

5) Examine how the African American family has been presented on screen from the 1960s to the present (i.e. Once 
Upon a Time When We Were Colored, A Raisin in the Sun, The Preacher’s Wife, Eve’s Bayou, Crooklyn, 
Inkwell, Soul Food, Beloved, Color Purple, Precious, etc. ) 

6) Examine how African Americans in the military have been presented on the screen (i.e.Glory, A Soldier’s Story, 
Tuskegee Airmen, Buffalo Soldiers, Courage Under Fire, Crimson Tide, Three Kings, Miracle at St. Anna) 

7) Assess how institutions of higher learning have been depicted on screen (i.e. School Daze, 
Higher Learning, Great Debaters, etc.) 

8) Examine how interracial relationstfips have been reconstructed on screen (i.e. Guess 
Who’s Coming to Dinner, One Potato, Two Potato, Jungle Fever, Body Guard, JacMe Brown, 
Bulworth, Mississippi Masala, One False Move, Monster’s Ball, Something New, Shadowboxer, Black 
Snake Moan, Lakeview Terrace, Four Brothers). 

9) Explore the relationship between rap artists and cinema (Ice Cube, Ice Tea, Queen Latifak 
Tupac, Hea~3~ D, Will Smith, Mos Def. Snoop Dog, Fif~" Cents, Ludacris, Xzibit, Outkast, Bow Wow, Nelly, Eve, 
Conwnon) 

10) Examine how black militancy has been transformed on the screen (i.e. Panther, Malcolm X). 
11) Examine the evolution of black horror films in cinema (i.e. Blacnla, Tales from the Hood, 

Def by Temptation, To Sleep with Anger, Last Vampire in Brooklyn, Scream Blacnla Scream, Candyman) 
12) Assess how black male camaraderie has been transformed on screen and discuss how black 

masculinity is presented in these films (i.e. Cooley High, Boyz in the Hood, Juice, New Jack City, Menace II 
Society, Get on the Bus, Five Heartbeats, The Best Man, The Wood, Life, Baby Boy, Drumline, The 
Brothers, Idlewild, Barbershop, etc. ) 

13) Compare and contrast the black detective to the white detective (i.e. Shaft vs. James Bond, Seven, Enemy of the 
State, True Crime, Kiss the Girls, Man on Fire, High Crimes, Inside Man, D~j~ vu, Shaft, The Taking of 
Pelham, 123, etc.) 

14) Examine Black/White Buddy Films (i.e. Danny Glover, Eddie Murphy, Keenan Wayans, 
Morgan Freeman -- Lethal Weapon I, II, III, IV, Shawshank Redemption, Seven, Beverly Hills 
Cops, The Last Boy Scout, Kiss the Girls, Money Train, Pulp Fiction, Training Day, Miami Vice, The 
Taking of Pelham 123, Shawshank Redemption) 



{PAGE } 

15) Explore Black Love as reconstructed in cinenm (i.e. Lady Sings the Blues, A Warm 
December, Poetic Justice, Higher Learning, Love Jones, Boomerang, A Thin Line 
Between Love and Hate, Jason’s Lyric, What’s Love Got To Do With It, Waiting to 
Exhale, Love Jones, How Stella Got Her Groove Back, The Preacher’s Wife, Why Do Fools 
Fall in Love, What’s Love Got To Do With It, Love and Basketball, Disappearing Acts, Why Did I Get 
Married, Why Did I Get Married II, Deliver Us From Eva, Boomerang, etc.) 

16) Examine the evolution of the drug dealer on screen (Superfly, New Jack City, Juice, Menace II Society, Boy z 
’n theHood, Sugar Hill, Hustle and Flow, American Gangster) 

17) Examine black westerns in cinema (i.e. Buck and the Preacher, Posse, Wild Wild West) 
18) Examine black female camaraderie as transformed on the screen (i.e. Set It Off. Waiting 

to Exhale, Soul Food, How Stella Got Her Groove Back, Dream Girls). 
19) Critically examine the works of a contemporary black filmnutker (i.e. Spike Lee, Bill Duke, Forest Whitaker, Julie 

Dash, Mario Van Peebles, John Singleton, F. Gary Gray, Robert Townsend, Kasi Lemons, Carl Franklil~ Lee 
Daniels, Tyler Perry, Euzhan Palcy). Explore the impact of his/her works on the African American screen image 
and spectators. 

20) Examine black bio-films or bio-pics (Malcolm X, Dorothy Dandridge Story, Hu rricane, All, Ray, Last King of 
Scotland, Cadillac Records). 

21) Explore fihns that attempt to examine the issue of transgressing racial difference (i.e.Watermelon Man, Soul Man, 
White Man’s Burden, True Identity, Bulworth, Human Stain, Devil in a Blue Dress) 

22) Compare and contrast black exploitation films to "hood" films produced in the early 1990s (Boyz N the Hood, 
Menace II Society, Juice, Sugar Hill, New Jack City, Straight Out of Brooklyn). 

23) Examine African American histou when transformed on screen (Rosewood, Ghosts of Mississippi, Malcolm X, 
The Tuskegee Airmen, Josephine Baker Story, Mississippi Burning, Lean On Me, Glory, Amistad, Dorothy 
Dandridge, Medgar Evers Story, Four Little Girls, The Last King of Scotland) 

24) Examine the African American athlete when transformed on screen (Cooley High, Cornbread Earl and Me, Boyz 
n’ the Hood, He Got Game, Hurricane, Jerry Maguire, Ali, Remember the Titans, Any Given Sunday) 

25) Examine the African American novel when transformed on the screen (Devil in a Blue 
Dress, Beloved, Waiting to Exhale, Color Purple, Once Upon A Time When We 
Were Colored, Knock On Any Door, Native Son, How Stella Got Her Groove Back, I Know 
Why the Caged Bird Sings, Their Eyes Are Watching God, Disappearing Acts, Precious) 

26) Examine the black male/female as a gangster/criminal (i.e. Hoodlum, Rage in Harlem, Jaclde Brown, 
Set It Off, New Jack City, Menace to Society, Boy z N the Hood, Hurricane, True Crime, Green Mile, Life, 
Idlewild, Hustle and Flow, Shadowboxer, American Gangster) 

27) Examine black presidents/leaders (Mandela and DeKlerk, Malcolm X, Head of State, Deep Impact, The Last King 
of Scotland) 

28) Examine the representation of African American athletes in documentary fihns (Hoop 
Dreams, When We Were Kings, Jim Brown: All American Athlete). 
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Chapter 5 

Kung Fusion 
Organize the ’Hood Under ~[-(~hing Banners1 

Although hot and humid as usual 1974 was not iust another year for us in 

Calcutta. The railway workers across India had been on strike and their bold- 

ness worried the complacency of the elite. The short Maoist insurgency 

called Naxalism came and went like a whirlwind. The Communist move- 

ment grew apace and three years later would come to power over the state 

administration and stay there winning six separate elections. And, across 

from the New Market, Globe Cinema Hall showed Enter the Dragon starring 

Bruce Lee. 

There was something extraordinary about Bruce Lee. He was the "for- 

eign" version of our own Amitabh Bachchan, the Big B, who that year gave 

us such classics as Benaarn and Roti Kapada aurMakaan, and who would in 

the next year star in the greatest spaghetti Eastern of all time, Shola): As far 

as those foreign heroes were concerned (and foreign simply refers to English- 

language films), my friends and I supped on James Bond with some satisfac- 

tion. Enter the Dragon, however, was something else. I saw the movie several 

times, blown away by the beautiful acrobatics of the celluloid freedom 

fighter. Bond thrilled us with his gadgets, but we did not take kindly to his 

easy victories against his adversaries who seemed to be either Asian or East- 

ern European, straw figures standing in for Communists from Vietnam to 

Poland. Bond was the agent of international corruption manifest in the Brit- 

ish MI-5, while Bruce stood his ground against corruption of all forms, in- 
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cluding the worst of the Asian bourgeoisie, Mr. Han. With his bare fists and 

his nanchalcus, Bruce provided young people with the sense that we, like the 

Vietnamese guerrillas, could be victorious against the virulence of interna- 

tional capitalism. He seemed invincible. We did not know that he was al- 

ready dead. 

Born in San Francisco on November z7, 194o, the Year of the Dragon, 

Bruce made his first U.S. film, Golden Gate Girl, at the age of three months. 

A child of Chinese opera stars (although his mother was a fourth German), 

he moved to Hong Kong in his childhood, where he starred in over twenty 

films, before returning to the United States as an undergraduate at the Uni- 

versity of Washington. In Seattle, Bruce threw himself into the Asian Ameri- 

can world, working in Chinatown as a busboy and as a teacher of his favorite 

art, kung fu in the sticking hands method. He left college to marry Linda 

Emery, a white American of Swedish English ancestry, against her family’s 

wishes. They soon had a son, Brandon, and a daughter, Shannon. When 

asked about "racial barriers," he told a Hong Kong journalist in 1972 that "I, 

Bruce Lee, am a man who never follows those fearful formulas ... So, no 

matter if your color is black or white, red or blue, I can still make friends 

with you without any barrier.’’2 In fact, Bruce was one of the first martial 

arts sifus ("masters") to train non-Asians, including people such as Chuck 

Norris, Roman Polanski, and Kareem Abdul-Jabbar. 

The anti-racism of Bruce was not matched by the world in which he 

lived. "I am_a yellow-faced Chinese, I cannot possibly become an idol for 

Caucasians.’’3 Since the late eighteenth century, when the first Asians arrived 

in the Americas, the white patriarchs found their presence foul. Deemed to 

be nothing but labor (as coolies), they came to be seen as fundamentally 

alien rather than as assimilable immigrants. Representations of these for- 

eigners exaggerated certain attributes to render them not only strange, but 

also inferior. In the minstrel shows, Jim Crow and Zip Coon were joined by 

John Chinaman. As historian Robert Lee notes, "Unlike the minstrel charac- 

terization of free blacks, who were represented as fraudulent citizens because 

they were supposed to lack culture, the Chinese were seen as having an excess 

of culture.’’4 What was this excess of culture? If the republic saw itself as vir- 

tuous and industrious, then it saw the Chinese, who themselves formed a 

crucial part of the working class, as oozing cultural sloth mainly through 

their language, food, and hair (the queue, or ¯long ponytail). These cultural 

stereotypes enabled the mockery of a people by suggesting that they could 

never be part of the republic, since they had too much alien culture. This 

was to change somewhat in the 1960s, as social movements against racism 
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and state management of these movements helped produce what we know 

today as multiculturalism. U.S. television, with The Green Hornet, 1966-67, 

embraced Bruce to play the Asian, iust as the state acknowledged the role of 

Asians in the creation of a cold war United States. The passage of the 1965 

Immigration Act signaled a shift in U.S. racism from outright contempt for 

Asians, as evinced in the 1924 Immigration Act, to one of bemused admira- 

tion for their technical and professional capacity. In the throes of the cold 

war, and burdened by the lack of scientific personnel, the U.S. state and privi- 

leged social forces concertedly worked to welcome a new crop of Asians 

whose technical labor was to be their crucial passport to this New World. 

This is not to say that Asians found life easy or that the U.S. state was the 

paragon of generosity. Nevertheless, the opening afforded by the U.S. state’s 

needs allowed immigrant Asians to imagine ways to import elements from 

their diverse Asian societies into their new homes. The Asian American 

movement, in tandem with the civil rights and other minority movements 

fought for this cultural wedge. Yet, when Bruce’s bravado took him to Holly- 

wood in 1966 to play Kato in The Green Hornet, his role did nothing to chal- 

lenge the legendary stereotypes of the alien "Heathen Chinee" within Amer- 

ica.5 As Kato, Bruce was welcome to be the mysterious clown, and sidekick. 

"Hollywood sure as heck hasn’t figured out how to represent the Chinese," 

Canadian iournalist Pierre Berton said to Bruce, who replied that "you better 

believe it, man. I mean it’s always the pigtail and the bouncing around, chop- 

chop, you know, with the eyes slanted and all that.’’6 The Green Hornet ended 

production in July 1967 with a special program in which the champion crime 

fighters teamed up with Barman and Robin. The script had the four heroes 

fight one another to a draw, then ioin efforts to defeat the villainous Colonel 

Gumm. Bruce, nonplussed, "maintained an icy silence, but his eyes burned 

through the holes in the mask he wore." With the cameras on, he menacingly 

stalked Butt Ward, who played Robin. Ward tried to plead that it was only 

a TV show, but Bruce ignored him, and only when he was disturbed by a 

noise off-stage did he back offand exclaim, "Lucky it is a TV show."7 But of 

course it was more than that. Kato was still the Heathen Chinee. The Green 

Hornet, Barman, and Robin respected his martial skills, but still they could 

allow him neither to win nor be their equal. The cultural hierarchy of race 

set in place for over a hundred years w~s not to be swept away by the entry 

of a talented young Chinese American actor. 

It is hardly a surprise then that in ~971, the studio considered Bruce to 

play Caine in the television show Kung Fu (then called The Warrior), but 

then reiected him as "too Chinese." The dismissal sent Bruce packing to 
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Hong Kong and into history. Kung Fu, on the other hand, became all that 

Bruce disavowed. Set in the nineteenth century, the show has Caine (half 

Chinese, half white) taking on racism by his own individual, superhuman 

initiative; other Asians appear passive or as memories of a grand era long past 

and always exotic. The half-white man, a leftist Chinese American periodical 

argued, is guided by "the feudal landlord philosophies of ancient China;’ 

and even nineteenth-century China "is pictured as a place abstracted from 

time and place:’ The Taiping and Boxer revolts have no room in what is es- 

sentially a very conservative view of China and of social change.8 Bruce 

would not have played Caine in this light. "It was hard as hell for Bruce to 

become an actor;’ remembers Jim Kelly, the African American kung fu star 

of Enter the Dragon: 

And the reason why was because he was Chinese. America did not want a 

Chinese hero, and that’s why he left for Hong Kong. He was down and out. 

He was hurt financially. He told me that he tried to stick it out, but he 

couldn’t get the work he wanted. So he said, "Hey, I’m gone." My under- 

standing, from talking to Bruce, was that the Kung Fu series was written 

for him, and Bruce wanted to do that. But the bottom line was that the net- 

works did not want to project a Chinese guy as the main hero. But Bruce 

explained to me that he believed that all things happened for a reason. 

Even though he was very upset about it, he felt that everything would 

work out. He wasn’t going to be denied. I have so much respect for Bruce, 

because I understand what he went through just by being black in Amer- 

ica. He was able to find a way to get around all those problems. He stuck 

in there, and wouldn’t give up. He knew my struggle, and I knew his.9 

Bare F’eet and Naked Hands 

They say, Karate means empty hands, 

So it’s perfect for the poor manJ° 

In the early ~97os, every"Oriental" was a "gook:’ Born in the U.S. mendacity 

against the Philippines’and Latin America in 1898, the word gook was applied 

equally to the Vietnamese guerrillas and to those Asian Americans drafted 

into the U.S. army. During basic training, an instructor pointed to twenty- 

year-old marine corps recruit Raymond Imayama from Los Angeles and 

said, "This is what the Viet Cong looks like, with slanted eyes. This is what 

a gook looks like, and they all dress in black." ~ "Japs are the next lowest thing 

to niggers;’ one fellow U.S. army recruit said to twenty-year-old Marcus Mi- 



Everybody Was Kung Fu Fighting 

yamoto?2 Miyamoto, born in the Manzanar internment camp in 1945, was 

in the U.S. Marines in Danang in 1965-66. Imayama and Miyamoto are two 

of many marines of color pushed to the front lines to fight a racist war. So 

the war was racist, then, not just in its virulent attack on the Vietnamese, but 

also in the way the United States Army used Asian and African Americans as 

cannon fodder)3 

Steve Sanders, one of the founders of the Black Karate Federation (BKF) 

in 1968 and a co-star of Enter the Dragon, learned his art as a marine on Oki- 

nawa before being shipped off to Southeast Asia. 

I didn’t enioy being over there. Anybody who says he did is either a nut 

who enjoys seeing people killed or a liar. I really don’t know why I was 

there in the first place. I didn’t hate the North Vietnamese or the VCs. 

They looked the same as the South Vietnamese who we were supposed to 

be helping. How can you like one and hate the other? As far as I’m con- 

cerned, those people iust want to be left alone to do their own thing.14 

Sanders is not alone in this view. Certainly we all remember Muham- 

mad Ali’s public stance--I ain’t got no quarrel with them Vietcongl~--but 

less public figures also saw the irony and vigorously protested against serving 

the U.S. government. In 1966 three army privates associated with the Com- 

munist Party refused to ship out to Vietnam. James Johnson (African Ameri- 

can), Dennis Mora (Puerto Rican), and David Samas (Lithuanian Italian), 

in a joint statement, noted that "Negroes and Puerto Ricans are being 

drafted and end up in the worst of the fighting out of proportion to their 

numbers in the population; and we have first hand knowledge that these are 

the ones who have been deprived of decent education and jobs at home.,’ 

Furthermore, "We were told that you couldn’t tell [the Vietnamese] apart-- 

theylooked like any other skinny peasant;’ but "the Viet Cong obviously had 

the moral and physical support of most of the peasantry who were fighting 

for their independence.’’16 Known as the Fort Hood Three, they represented 

many troops who felt, in their skin, the horror of the war. 

In April 1967, the year Bruce made his mark on television, Martin Luther 

King Jr. stood before a congregation at Riverside Church in New York City 

and broke his silence about Vietnam)~ "We were taking the black young men 

who had been crippled by our society and sending them eight thousand 

miles away to guarantee liberties in South.east Asia which they had not found 

in southwest Georgia and East Harlem;’ he said. "If America’s soul becomes 

totally poisoned, part of the autopsy must read Vietnam. It can never be 

saved so long as it destroys the deepest hopes of men the world over.,’is To 

speak out against the Vietnam War, to kick it against international corrup- 
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tion--this was what it took to be a worthy nonwhite icon. And Bruce did it 
without guns, with bare feet and fists, dressed in the black outfits associated 
with the North Vietnamese army. For U.S. radicals, the Vietnamese became 
a symbol of barefoot resistance. Early issues of the farm workers’ newspaper 
El Malcriado called President Johnson the "Texas grower" and the Vietnam- 
ese, "farm workers;’ to make the transcontinental links that would give the 
Mexican workers hope. l~ Frustrated by her contemporary social movements 
in 1968, Marilyn Webb of DC Women’s Liberation applauded the "Vietnam- 
ese woman [who] has literally won her equality with a weapon in her hand 
and through the sheer strength of her arms.,’2° The Black Panthers, of course, 
recognized this aspect of the Vietnamese struggle. Connie Matthews, a Black 
Panther from San Jose, was eloquent on this theme at the Vietnam morato- 
rium demonstration in October 1969. "The Vietnamese are a good example 
of the people being victorious," she said. "Because with all of America’s tech- 
nology and her greatness she has been unable to defeat the Vietnamese. Every 
man, woman and child has resisted.’’2~ 

The Vietnamese seemed like the only force capable of being brave before 
nuclear imperalism. As the "Man;’ imperialism appeared untouchable to 
millions of youths across the planet. How could the bare feet of the world 
trounce g-SZS, Agent Orange, fleets of destroyers, nuclear bombs, the mil- 
itary-industrial powerhouse of the United States. Each time a people made 
the attempt, from the Congo to Chile, the CIA’s technological sophistication 
put paid to their efforts. The cultural symbol of the CIA was James Bond, 
that overarmed agent of U.S.-UK imperialism, and he had to answer Bruce’s 
Enter the Dragon with The Man with the Golden Gun (197~I).2z 

U.S. imperalism was like a poison. Apart from napalm, the United 
States used its arsenal of finance capital to undermine the sovereignty of the 
nations of the Third World. From 1965 to 1973, aggregate manufacturing 
profitability in the advanced industrial countries began to decline, a phe- 
nomenon that was assisted by the oil shocks of this period. One of the strate- 
gies for recovery conceived by the managers of the Group of 7 nations was 
to export the crisis, to conduct the structural adjustment of the newly inde- 
pendent nations, and to subsume all the economies of the world under the 
Dollar-Wall Street regime.23 Robert McNamara, fresh from his post sending 
B-2 bombers to Vietnam, went to the World Bank, where he provided vast 
funds to bolster new authoritarian regimes such as Indonesia, Brazil, and 
the Philippines.-’~ The debt of the entire Third World has increased from 
$1oo billion in ~97o to $1.3 trillion in 199o. Whatever limited sovereignty was 
produced by the newly independent nations (and their import substitution 
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strategy) was usurped by multinational firms (who enjoyed the corporate 

welfare of the IMF) and by the parasites who ruled the new nations. From 

1962 to 1974 the register of revolutions held only one entry, South Yemen, 

but "in a974 the dam had burst:’ In the next six years revolutionary move- 

ments took power in at least fourteen states, from the overthrow of Haile 

Selassie in Ethiopia to the victory of the New Jewel Movement (Grenada) 

and the FSLN (Nicaragua), in 1979.2~ The dollar wars against the currencies 

of the poor increased the sense of powerlessness. Big capital wrenched the 

reins of history from artisans and peasants, who saw technology as the en- 

emy rather than as the puppet of financiers and plutocrats. Bruce, on the 

screen, seemed to be able to ward offthe evil of iron and steel, of dollar and 

debt, with his bare hands.26 

What appealed to many young people, men and women, was the %im- 

plicity, directness and nonclassical instruction" of kung fu. "Ninety percent 

of Oriental self-defense is baloney," Bruce said, "It’s organized despair."27 

Kung fu, in Bruce’s vision, revoked the habit of hierarchy that swept up most 

institutions. Frustrated with what his student Leo Fong called "chop suey 

masters" who created an art for recompense, Bruce eagerly developed his 

kung fu (in the wing chung style, which he called jeet kune do) against the 

style of his fellow teachers whom he described as "lazy. They have big fat guts. 

They talk about ch’i power and things they can do, but don’t believe in."2~ 

Instead Bruce used weights and drank high-protein weight-gain drinks 

(blended with ginseng, royal jelly, and vitamins). His virtuoso approach to 

perfection, and culture, came across in his delicate fierceness on the screen. 

If the sifu rejected the authority that came with the sifu’s position and instead 

fought for authority based on skill, then this was itselfa rejection of the hier- 

archy of tradition. Bruce did not claim his power from his inherited kung 

fu lineage (his teacher, Yip Man, was master of the "sticking hands" method 

of wing chung), but he wanted others to bow to his street-fighting prowess. 

When asked if he was a black belt, Bruce was forthright. "I don’t have any 

belt whatsoever. That is just a certificate. Unless you can really do it--that 

is, defend yourself successfully in a fight--that belt doesn’t mean anything. 

I think it might be useful to hold your pants up, but that’s about it.’’29 In 

other words, anyone with dedicated tutelage can be a master, can be a sifu. 

Kung fu gives oppressed young pegple an immense sense of personal 

worth and the skills for collective struggle. Kung fu, Bruce pointed out in 

his sociology of the art, "serves to cultivate the mind, to promote health, and 

to provide a most efficient means of self-protection against any attacks." It 

"develops confidence, humility, coordination, adaptability and respect to- 
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ward others:’3° Words like respect and confidence jump out at me immedi- 

ately, for one hears the former from working-class youth and the latter from 

their hardworking, but beleaguered teachers. These youth live within a cal- 
culus of respect and disrespect, wanting the former, but alert to challenge 

the latter. Their teachers want them to be confident. Kung fu allows for both 
and don’t the kids know it. They are there on the weekends, for no "credit)’ 
And they fight not just for anything, but for righteousness.3~ 

The notion that anyone can be a sifu was powerful, and it became the 

basis for the turn of many working-class youth to the martial arts. In the 

ghettos of the United States, dojos and kung fu schools opened to eager stu- 

dents. Cliff Stewart’s dojo opened in Los Angeles in the late 1960s. Stewart, 

a founder of the BKF, set up the dojo for "the kids in our neighborhood. 

Most of them couldn’t afford to travel to doios in other parts of the city;’ nor 

could they afford the equipment required to participate in most sports ex- 
cept basketball.32 Karate requires no fancy equipment, iust a small space, 

bare feet, and naked hands. The youth in the ghetto took refuge, said Steve 

Sanders, in "pills and pot for a long time. Some were stealing to keep up their 

habits. So I made a deal with them. I told them if they kept away from drugs, 
they could come to my classes and train for nothing;’33 Many came and ex- 

celled. 
Fred Hamilton organized All-Dojo Karate Championships at places like 

the Manhattan Center in New York City or at the Fordham University Gym- 

nasium in the Bronx, where, for a few dollars, entire families could sit and 
watch the black belts demonstrate their rough poetry in motion?4 By then 

most young African Americans knew of the deeds of the BKF (and its found- 

ers, Steve Sanders, Jerry Smith, Cliff Stewart, and Don Williams). Staff Ser- 

geant George Harris was the first African American judo champion for the 

air force. In 1971, jujitsu artist Moses Powell was the first African American 

to perform at the United Nations and by 1973 became a featured performer 
in Aaron Banks’s Oriental World of Self-Defense. That same year, Howard 

Jackson from Detriot, Michigan, took the world of kung fu by storm, win- 

ning the Battle for Atlanta and becoming the first African American to be 

ranked number one in the sport’s history. Tayari Casel, a student of Jimmie 

Jones of Chicago, later, experimented with kupiganangumi, a "rhythmical 
and acrobatic martial art developed by African slaves and their descendants 

and ch’ang ch’uan," when he won the Battle of Atlanta in a976.35 Each of these 

men continue to develop their martial arts skills to build community power. 
Powell has developed a style known as sanuces-ryu (he works with "ex-of- 

fenders, teaching them self-respect, self-control and honesty through the 
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martial arts" and he works "with disadvantaged youth and senior citi- 

zens").36 Meanwhile, Mufundisi Tayari Casel trains young people in Mary- 

land in the arts of kupigana ngumi, a Swahili phrase that means "way of 

fighting with fist." He urges the development ofa healthylifestyle, discipline, 

and community values?7 The Black Karate Federation continues to preach 

the path of karate as the path to a disciplined and just community; It seeks 

to "faciliate a sense of unity among a diverse community, provide leadership 

and guidance for youth and their families, narrow the gap between cultures, 

gender and age groups, create a greater sense of awareness of both physical 

and mental health."38 

What was astounding about the BKF and several other U.So doios was 

their openness to women. Bruce himself was not keen on women in the 

dojos. Of women fighters he said that "they are no match for the men who 

are physiologically stronger, except for a few vulnerable points. My advice is 

that iftheyhave to fight, hit the man at his vital points and then run. Women 

are more likely to achieve their objectives thorough feminine wiles and per- 

suasion.’’39 You can imagine what Pauline Short thought of these words. 

Called the "Mother of American Karate," Short opened her first karate 

school in Portland, Oregon, in 1965, which catered entirely to women. Or 

one can sense the fury of Ruby Lozano, the Filipina, who won one of the 

twelve awards for Outstanding Filipinos Overseas from the government of 

the Philippines in 1974 for her karate prowess. And what about the fiery reac- 

tion from Graciela Casillas, born in Bellflower, California, in 1956 and karate 

champion by the late 197os. And, finally, what of Judith Brown’s suggestion 

that women should live in all-female celebate communes and practice ka- 

rate, a weapon in the arsenal of a strong, liberated woman.4° The BKF wel- 

comed women into the schools, just as the black kung fu movies took pains 

to represent women as fighters in their own right.41 

In addition to the master of the local doio, there were black kung fu 

heroes like Jim Kelly, bigger than life on the movie screen, tangling with 

women just as fierce as he. Born in Paris, Kentucky, in 1946, Kelly came to 

kung fu through karate, and by the 197os Kelly cemented his place among 

the top rank of martial artists at Ed Parker’s famous tournaments (where 

Bruce first did an exhibition in 1964). When they worked together on Enter 

the Dragon, Kelly’s skills impressed. Bruce admired the soul that Kelly put 

into his chi’i and let him choreograph his ~wn fights (others tended to make 

martial arts entirely mechanical if they were not supervised).42 The ability 

to transmit "soul" was central to Kelly, whose mix of pleasure and skill had 

thrilled young aficionados in his day. Consider the famous act of bluster 
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from Kelly (as Williams) in Enter the Dragon. When the evil Han asks Wil- 

lianas about his fear of defeat, he responds that "I don’t waste my time. When 

it comes, I won’t even notice. I’ll be too busy lookin’ good." You can imagine 

entire sections of the theater breaking into spontaneous applause. As writer 

David Walker recounts in his essay "Jim Kelly and Me;’ 
I wanted to be Jim Kelly. Sure I wanted to be Bruce Lee too, but I wasn’t 

Chinese and that seemed like an obstacle that I wouldn’t be overcoming 

anytime soon. I promptly began growing my hair into an Afro. "Man, you 
come right outta some comic book" became my catch phrase. And once 

Halloween rolled around, I slipped into yellow paiamas, pencilled in some 
sideburns, and I hit the trick-or-treat trail decked out as my main man.43 

With plots that revolved mainly around efforts to smash unjust power 

lords, Kelly’s bare-fisted bravado was at its best. When a white supremacist 

organization plans to poison African Americans through the water supply, 

Kelly is onto them (Three the Hard Way, 1974). As Black Belt Jones, Kelly first 

takes on the Mob and a corrupt city government. Two years later, in Hot Po- 

tato, he goes after a corrupt wing of the U.S. military. In Black Samurai 

(1977), Kelly is Bond (Goldfinger, 1964)--as he infiltrates a secret island get- 
away of a crime syndicate to rescue his girlfriend.4~ Of course in Black Belt 

Jones,45 Gloria Hendry, who plays the lead, Sidney, is a sifu in her own right. 

When Jones (Kelly) gets a message that the bad guys are on the move, he gets 

ready to leave Sidney to do the dishes as he goes off to do combat. Sidney, 

incensed by his sexism, borrows his gun and "does" the dishes with a round 

of well-aimed fire. This is the film of black liberation.46 

Panthers and Dragons 

Liberation wasn’t restricted to the screen. From 1968 until the late 197os, the 

terrain of left political struggle in the U.S. was populated by energetic orga- 

nizations formed to combat the problem of racism and its effect on commu- 

nities. In 1967, Stokely Carmichael and Charles Hamilton’s manifesto Black 

Power argued that just coalitions can be built only if each party within the 

compact is empowered--"before a group can enter an open society, it must 

first close ranks"*7--Oppressed groups were to form their own organizations 

to hold discussions that could not be held before the eyes of all people, and 

to forge the strength for mutual respect in broad coalitions..8 While some 

activists in the late 196os took the position that the most oppressed must lead 

the movement, most of those among the oppressed, as a prelude to a united 

front, created organizations under the banner of the Third World. Inspired 
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in part by the struggles of others in China, Vietnam, and Africa, the Black 

Panther Party for Self-Defense, formed in 1967, led the way, but right on their 

heels came groups such as the Young Lords Organization (which began in 

1956 as a gang before being rectified by Cha Cha Jim~nez in 1967), the Brown 

Berets (a Chicano formation in 1968), the American Indian Movement 

(formed in Minneapolis in 1968), the Red Guard Party (a group of Chinese 

Americans in San Francisco in 1969), and the I Wor Kuen (from New York’s 

Chinatown in 1969).49 Poor white folk formed the Patriot Party. In 1968 Ber- 

nardine Dohrn of Students for a Democratic Society (SDS) was of the view 

that "the best thing that we can do for ourselves, as well as for the Panthers 

and the revolutionary black liberation struggle, is to build a fucking white 

revolutionary movement.’’5° Against the liberalism of support came the rev- 

olutionary instinct of self-interest politics here in the guise of the Weather 

Underground. Four other women of the SDS sounded the clarion call for 

an autonomous women’s organization when they wrote in mid-1967 that 

"we find that women are in a colonial relationship to men and we recognize 

ourselves as part of the Third World.’’5~ 

If the Black Panthers inspired the multicolored Left, they in turn had 

been inspired by Chinese Communism.s2 When Bobby Seale and Huey E 

Newton formed the Black Panthers in October 1966 they took much inspira- 

tion from Mao’s radical critique of imperialism. The Chinese Communists, 

during the Yenan period (1937-46), learned that the party must harness the 

strength of the people and allow creative popular energy to determine social 

organization. "Our culture is a people’s culture," noted Mao in 1944. "Our 

cultural workers must serve the people with great enthusiasm and devotion, 

and they must link themselves with the masses, not divorce themselves from 

the masses:’s3 Such values motivated Bobby Seale and Huey Newton, and 

they also had an impact on Amiri Baraka, who knew of the Black Panthers 

during a teaching assignment at San Francisco State in 1967. Baraka founded 

the Congress of African Peoples on Maoist principles; in 1978, as the Revolu- 

tionary Communist League [Marxist-Leninist], it merged with the I Wor 

Kuen and the Chicano August Twenty-Ninth Movement to create the ill- 

fated U.S. League for Revolutionary Struggle.54 For Seale and Newton, fur- 

thermore, Maoism provided a way to raise easy cash: they went to China- 

town, ordered and bought boxes of Mao’s Red Book, took them over to the 

UC Berkeley campus, and sold them ff;r a profit. This money enabled them 

to buy guns and other equipment for the party. Mao was in the Black Pan- 

thers, just as the Black Panthers opened themselves up to other organiza- 

tions. 
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And each of these organizations did more than iust recognize an affinity. 

They worked closely with one another in a piecemeal coalition. The Young 

Lords worked in dose concert with I Wor Kuen, and in x971 Central Com- 

mittee member Juan Gonzalez traveled to San Francisco’s Chinatown to 

meet with Asian revolutionaries and others?5 When Native American radi- 

cals took Alcatraz in 197o, a detachment of Japanese American radicals un- 

furled a huge banner that read Japanese Americans Support Native Ameri- 

cans, painted signs that said This Is Indian property and Red Power, and 

brought them food.56 The Palestine Liberation Organization offered their 

solidarity with Native Americans too; Stokely Carmichael offered the key- 

note statement at the Arab Student Convention in 1968; the Black Panthers 

took up the cause of the forty-one Iranian students set for deportation from 

the United States because of anti-shah activities; and the Wei Min made lib- 

eration struggles of the Ethiopian Students Union of Northern California 

their common cause. It was a vibrant world of internationalism through na- 

tionality, in other words, of a particular universalisrn.57 When DeAnna Lee 

asked Bobby Seale in 197o if he had a message for Asians, he said that "I see 

the Asian people playing a very significant part in solving the problems of 

their own community in coalition, unity and alliance with Black people be- 

cause the problems are basically the same as they are for Brown, Red and 

poor White Americans--the basic problem of poverty and oppression that 

we are all subiected to.’’~8 Amy Uyematsu at UCLA had an even larger 

worldview, declaring in 1969 that "yellow power and black power must be 

two independently-powerful, ioint forces within the Third World revolution 

to free all exploited and oppressed people of color:’~9 These movements ac- 

knowledged the strategic importance of unity, and they knew that unity 

could not be forged without space for the efflorescence of oppressed cultures 

and the development of their leadership. 

Of course, an alliance of blacks and Asians was sometimes resisted. Mor- 

itsuga "Mo" Nishida was raised in Los Angeles, joined a gang (the Constitu- 

ents from the westside on Crenshaw), and moved into the orbit of black radi- 

calism. But he was not welcomed: "We ain’t black so we get this, especially 

from non-California bred blacks who don’t understand the Asian oppres- 

sion and struggle, so to them, if you’re not black then you’re White. So we 

getting all kind of bullshit like that."6° Yet, the complexity of segregated 

neighborhoods in the United States meant that the idea of an exclusive na- 

tion could not always be actively sustained. Asians along the West Coast of 

the United States lived among blacks, so that when the Black Panther Party 

was formed, Asians gravitated to it (in much the same way as Asians of an- 
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other generation worked within the civil rights ambit). Yuri Kochiyama had 
aIready made contact with Malcolm X, and in the late 1960s, several Asians 

joined the Panthers, including Richard Aoki (made immortal by Bobby Seale 

as % ]apanese radical cat;’ who "had guns for a motherfucker’6~), the Chi- 

nese Jamaican filmmaker Lee Lew-Lee, and Seattle activist Guy Kurose.62 

Aoki, raised in the Topaz Concentration Camp and then in west Oakland 

with Huey Newton and Bobby Scale, was a charter member of the Black Pan- 

thers and its field marshal, who went underground into the Asian American 

Political Alliance at UC Berkeley. Three decades later, Aoki said that "if you 

are a person of color there’s no other way for you to go except to be part of 

the Black liberation struggle. It doesn’t mean submerge your own political 

identity or your whatever, but the job that has to be done in front, you got 

to be there. And I was there. What can I say:’63 

One of the classic examples of this alliance is the relationship between 

the Red Guard and the Black Panthers. According to former Red Guard 

member Alex Hing, Asian women from San Francisco’s Chinatown made 

the Black Panthers in Oakland aware of the disaffected young people from 

their neighborhood, many of whom assembled at a pool hall owned by a 

cooperative called Leway (or Legitimate Ways).64 The Panthers visited them, 

and worked alongside some of them to create a radical nucleus that would, 

in ~969, emerge as the Red Guard.65 In Los Angeles, similar developments 

among lumpen Asian youth led to the creation of two formations, the Yellow 

Brotherhood and Asian Hardcore,66 while in New York City the I Wor Kuen 

emerged as a Maoist outfit of Chinatown.67 Radical Chinese youth on both 

coasts renamed :t969 (the Year of the Rooster) the Year of the People Off the 

Pigs, a salute to the style of the Black Panthers and against the oppression 

within Chinatown. Always restricted to not more than a few hundred 

youths, the Red Guard tried to develop some programs to reach out to the 

community in a manner similar to that of the Black Panthers. The Guard 

attempted to make commercial street fairs into community fairs. They tried 

to dethrone the dominance of the right-wing leadership within Chinatown, 

they created a Breakfast for Children program and when this did not work 

began to feed elders in Portsmouth Square Park. They fought against the op- 

pressive police and worked hard to undercut the racism of the white teachers 

and tourists. They fought to maintain a tuberculosis center and a Buddhist 

temple, and set up a legal clinic (Asian L~gal Services). At the same time the 

Guard publicized the efforts of other politicized communities and distrib- 

uted progaganda on behalf of the Cultural Revolution in China, against the 

Vietnam War, and in favor of the Black Panthers?s The Red Guard, unlike 
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many of the campus-based groups, "was born out of the poverty and repres- 

sion of the ghetto;’~9 which enabled it to make connections with the other 

antipoverty, anticapitalist organizations that struggled among the working 

class and working poor in their communities. 

The milieu of the Red Guard, the Brown Berets, and the Black Panthers 

was one of an enchanted solidarity against capitalism. Since the economic 

system was prone to crisis, Alex Hing of the Guard told Asian students at 

UCLA in ~97o that Asians must prepare for its eventuality. Since Asians are 

only a small population in the United States, and since "most Asians don’t 

know the front end from the back end of a gun;’ an alliance with the op- 

pressed working class seemed the only avenue for the "survival of Asians."7° 

If ethnicity was not sufficient in tactical terms for survival, in strategic terms 

to bind around ethnicity would make it hard to be critical of"Uncle Char- 

leys" like Dr. S.I. Hayakawa, president of San Francisco State, as well as of 

the right-wing Chinatown leadership. Jack Wong, of Chinatown, said that 

Hayakawa’s obdurate stand against the students of color during the 1968 

strike at the school was "just another instance of a yellow man being used 

by the whites."7~ A critique of the Asian Right from within the Asian com- 

munity facilitated Black Panther David Hilliard’s comment that"we can run 

Hayakawa not only offthis campus, but we can run him back to imperialistic 

Japan. Because the man ain’t got no motherfucking power. He’s a bootlicker." 

Not only could Hilliard make this statement thanks to the opening afforded 

by the Red Guard’s critique of Hayakawa, but in response to Kim I1 Sung’s 

call to combat imperalism and the "ideological degeneration" among the 

oppressed peoples.7z The Guard produced a space for the Left to undertake 

a clear distinction between an antiracist nationalism and one that protected 

the Right from any criticism on the grounds of national assertion. But, as 

many people have said in retrospect, the Guard failed to create a mass base, 

perhaps mainly due to its views of the Guard as an army, but also because 

of the tendency among the Chinese Americans to withdraw from engage- 

ment with the state--in New York and in San Francisco, the Asian Left had 

to deal with the military formations of the police as well as of the Asian mid- 

dle class, such as the right-wing Chinatown elite’s gangs, the Flying Dragons 

and the White Shadows.~3 
Army machismo came in part from the Black Panthers, but also from 

the widespread sense of wonder that the Vietnamese forces could penetrate 

the defenses of the U.S. army during the famous a968 Tet offensive. With Tet, 

young Asian Americans ceased to feel the burden of a stereotypical submis- 

siveness, and many of them refashioned themselves around the symbols of 
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Asian resistance to imperialism, particularly those of the Cultural Revolu- 

tion-the Mao jackets, the Red Book, the slogans. The U.S. army’s attempt, 

after Tet, to retake control over the war led to a genuine moral failure (in the 

village of Ben Tre a U.S. major provided the famous line, "It was necessary to 

destroy the city in order to save it"). Disgusted by this, many young Ameri- 

cans turned to the struggles within that omnibus category the Third World 

to find the agent of revolutionary struggle (Cuba, Vietnam, Algeria), and 

they drew upon that category to create the tentative united front for their 

own struggles at home. In 197o, the U.S. People’s Anti-Imperalist Delegation 

traveled to North Korea and Vietnam under the leadership of Eldridge 

Cleaver, minister of information of the Black Panther Party. Two Asians 

made up the ten delegates: Pat Sumi, a member of the Movement for a Dem- 

ocratic Military, and Alex Hing, of the Red Guard. Writing of their experi- 

ences in Asia, Sumi and Hing noted that the struggle in the United States had 

to be moved from being antiwar to antiimperialist, from one that wanted to 

"bring the troops home" to one that opened "up the resources of Amerika 

to the rest of the world.’’74 

Two years later, Bruce Lee would give us the perfect allegory both of 

Asian American radicalism and of the Vietnam War with The Way of the 

Dragon (also called Return of the Dragon). Here Bruce (as Tang Lung, or 

China Dragon) works at a Chinese restaurant (the ultimate stereotype of 

skillful servileness), but in the back alley he trains the waiters in martial arts 

to repulse the thugs whose harassment has hurt business. The godfather of 

the thugs hires a few heavies to deal with Bruce, a hapkido expert (Wong 

In Sik) and two U.S. karate champions (Bob Wall and Chuck Norris, now 

Walker-Texas Ranger). He dispatches both Wall and In Sik, representatives 

perhaps of the ordinary U.S. soldier and of the South Korean army. With 

Norris (named Colt--45 perhaps?), Bruce takes his time, but as he demol- 

ishes him, the fight, set in the Coliseum in Rome, becomes a battle between 

Western civilization and Chinese civilization, between the paper tiger of U.S. 

imperialism and the rising tide of the Red East.7s Bruce, in the context of the 

Red Guards and of the North Vietnamese arm); appeared on the screen to 

young Asian Americans as "the brother who showed [America that] Asian 

people can kick some ass.’’76 

From Baku to Bandung: Third Wo’r[d Solidarity 

When Bruce planned Way of the Dragon, he told hismother,           "Morn, I’m an 

Oriental person, therefore, l have to defeat all the whites in the film.’’77 At 
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the time, the United States had dropped eight hundred thousand tons of 

bombs on Cambodia, Laos, and Vietnam. Bruce’s victory over Norris/Colt 

would be an act of solidarity with the army in black paiamas. In june 1972, 

in Bombay, in another show of unity, a group of Dalits formed the Dalit 

Panthers. Named in honor of the Black Panthers, they hoped to celebrate 

and emulate the ethic of the panther, who, as they argued, fights without re- 

treat. The Dalit Panther manifesto offers an immense sense of political com- 

radeship: 

Due to the hideous plot of American imperialism, the Third Dalit World, 

that is, oppressed nations, and Dalit people are suffering. Even in America, 

a handful of reactionary whites are exploiting blacks. To meet the force of 

reaction and remove this exploitation, the Black Panther movement grew. 

From the Black Panthers, Black Power emerged. The fire of the struggles 

has thrown out sparks into the country. We claim a close relationship with 

this struggle. We have before our eyes the examples of Vietnam, Cambo- 

dia, Africa and the like. 

When representatives of the Black Panther Party (David Hillard and Elbert 

Howard) met the representatives of the National Liberation Front of Viet- 

nam in Montreal, the Vietnamese said, "He Black Panther, we Yellow Pan- 

ther!" and the Black Panthers replied, "Yeah, you’re Yellow Panthers, we’re 

Black Panthers. All power to the people!’’Ts 

To appreciate the vitality of the idea of Third World solidarity, we will 

need a detour into its modern history. That Ho Chi Minh once hung out in 

Garveyite halls in Harlem should perhaps be part of this story, as should the 

Maoist inflections in both the National Liberation Front (of Vietnam) and 

Black Panther politics. In :t965, Ho Chi Minh and the black radical Robert 

E Williams spent an evening together during which they "swapped Harlem 

stories; Ho recounted his visits to Harlem in the 19~os as a merchant seaman 

and claimed that he had heard Marcus Garvey speak there and had been so 

inspired that he ’emptied his pockets’ into the collection plate."79 The story 

could very well be about the conversations between Nkrumah of Ghana and 

Stokely Carmichael or any other black radical who visited the Ghanaian 

leader, who had also spent a formative period of his life in Harlem and Phila- 

delphia,so The radical visions that emerged in the twentieth century enabled 

the sense of enchanted comradeship of the ~96os and 197os, a legacy worth 

revisiting in this new century. 

Talk of rio Chi Minh and Robert Williams leads me toward Lenin’s fa- 

mous articles from the early ~9oos that exalted the Asian rebellions, this in 

light of japan’s defeat of the Russians in the ~9o4 war. "There can be no doubt 
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that the age-old plunder of India by the British, and the contemporary strug- 

gle of all these ’advanced’ Europeans against Persian and Indian democracy, 

will steel millions, tens of millions of proletarians in Asia to wage a struggle 

against their oppressors which will be iust as victorious as that of the Japa- 

nese. The class conscious European worker now has comrades in Asia, and 

their number will grow by leaps and bounds.’’St The internationalism of the 

world Communist movement produced several institutions dedicated to 

building solidarity across the world, the First Congress of the Peoples of the 

East in Baku (19zo), the Indian School at Tashkent which became the Insti- 

tute of the Study of the East (19z1) and then the University of the Toilers 

of the East, the League Against Imperialism (1924), the Conference of the 

Oppressed People in Brussells (1927), and then into the 194os, the various 

peace and youth festivals?2 

Intellectuals of the Afro-Asian world found immense political, moral, 

and intellectual resources in the tradition of Marxism and Communism, 

something that has been wonderfully catalogued in recent years.83 The depth 

of this connection is forgotten or else minimized by the example of George 

Padmore’s resignation from the CPUSA or Aim~ Cesaire’s celebrated letter 

to Maurice Thorez resigning from the Communist Party of France. Cesaire 

wrote in that letter, "What I want is that Marxism and Communism be har- 

nessed into the service of colored people, and not colored people into the 

service of Marxism and Communism." There is a falseness to this statement 

because Marxism and Communism both emerged from the labors of "col- 

ored people" (whether as the materials for Marx’s analysis of the world sys- 

tem or at the debates in the Comintern between the Indian Communist 

M.N. Roy and Lenin or else in the developments of communisms outside 

Europe whose heritage continues till this day). But what those who quote 

from Cesaire fai! to reveal is that in the very same letter he wrote, "There 

exists a Chinese communism. Though I have no first hand acquaintance 

with it, I am strongly prejudiced in its favor. And I expect it not to sink into 

the monstrous errors that have disfigured European communism.’’~4 

"Black Maoism;’ whose contours we traced earlier, was enabled by the 

strong antiracist position taken by Mao’s China: as the Communists took 

power over China, the party abolished the idea of "race," suspended anthro- 

pology departments (which had a prope.nsity toward a racist form of physical 

anthropology), and proscribed them until ~95z. In ~963, at the urging of his 

guest Robert Williams, Mao offered a strong statement in favor of the black 

liberation movement to call on "the workers, peasants, revolutionary intel- 

lectuals, enlightened elements of the bourgeoisie, and other enlightened 

Kung Fusion: Organize the’Hood Under I-~2hing Banners [ I/,3 

personages of all colours in the world, white, black, yellow, brown, etc., to 
unite to oppose the racial discrimination practiced by U.S. imperialism and 

to support the American Negroes in their struggle against racial discrimina- 

tion.’’~ The Chinese Communist position reveals for us the centralityofpo- 

litical engagement over cultural history.~6 
During the onrush of anticolonial national liberation (which began 

with India and Pakistan in 1947), African and Asian leaders spoke in glowing 

terms of their need to cooperate. In late 1946, Nehru wrote to six East African 

leaders in solidarity with their struggles ("the voice of India will always be 

raised in the cause of African freedom") and he suggested that "African stu- 

dents should come to the universities and technical institutes of India."~7 
deed, Nehru was instrumental in putting Indian resources at the service of 

African independence, whether these were economic or political.~ In the 

194os and 195os, Nehru was a regular speaker at historically black colleges in 
the United States, where in tribute his suit became the vogue (only when 

Nkrumah came to these colleges wearing the same suit was its name changed 

from the Nehru iacket to the Nkrumah iacket). 
With the Communists in power from 1949, the new Chinese republic 

attempted to solidify its relationship with Africa. In the early ~96os, political 

scientist Immanuel Wallerstein noted that 

The Soviet Union is to Africans, particularly black Africans, simply 
another part of the Western world. It is China, not the USSR, that fasci- 

nates. China is not a white nation. It is more militant than the USSR on 
colonial questions. It is a poorer country, and its ef~brts at economic devel- 

opment are more relevant to Africa’s problems, the Africans think. Above 

all, China has been a colony of the West, or at least a semi-colony?9 

From ~959, the Peoples’ Republic of China began to offer technical assistance 

to and cooperative market arrangements with a number of African nations 

(as well as military training to those who still fought colonial powers). 

Guinea was the first country to create close economic ties with the PRC 

through interest-free loans and instruction in rice-growing techniques?~ 

The African reaction to Chinese Communism is best captured in President 

Julius Nyerere’s ~965 speech to welcome Chou En-lai to Dar es Salaam. After 

praising the Long March, Nyerere noted that both China and Africa are on 

a joint long march, "a new revolutionary battle--the fight against poverty 
and economic backwardness." But the war was not only economic, because, 

said Nyerere, Tanzania had to defend against neocolonialism, and carefully 

take assistance from others, for "neither our principles, our country, nor our 

freedom to determine our future are for sale.’’9~ China was well aware of this, 
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for when Chou and President Mobido Kelta of Mall signed the "Eight Princi- 

ples" of aid in 1964, point four specifically stated that "the purpose of the 

Chinese government’s foreign aid is not to make the recipient countries de- 

pendent on China but to help them embark on the road to self-reliance and 

independent economic development step by step?’gz Assistance from India 

or China came only because, as Nkrumah made clear during his 1958 trip to 

India, the struggle for Indian independence was longer and the people were 

able to prepare themselves for it. In Ghana, "the change was comparatively 

sudden" and "we had to start from scratch to manage our own affairs.’’9~ 

The links between Asia and Africa in the middle of the previous century 

came on the terrain of a sort of anti-colonial solidarity. In 1955, representa- 

tives from twenty-nine African and Asian nations gathered together in the 

small Indonesia town of Bandung to celebrate that heritage.94 There were 

also representatives from the United States. Flushed with success from the 

ongoing anticolonial movement, a community of leaders, behind whom 

stood masses of people, came together with a loose agenda, but with consid- 

erable self-confidence. President Sukarno of Indonesia noted that the partic- 

ipants are united"by a common detestation of colonialism in whatever form 

it appears. We are united by a common detestation of racialism:’ Further- 

more, Sukharno pointedly noted that unity at Bandung was not one of race 

or religion, since "conflict comes not from variety of skins, nor from variety 

of religion, but from variety of desires." Therefore the anticolonial heritage 

and suspicion of neocolonialism was the principle ethic for unity?5 Bandung 

left an impressive mark on peoples of Africa and Asia, despite the impossi- 

bility for such a platform to mean much in the intense suspicion of the 

cold war era. Ideological differences between countries (variety of desires) 

and the arrangements made by nations with the superpowers prevented any 

combined action, except occasionally at the United Nations (for crucial anti- 

colonial votes, on world disarmament as a moral force, for aid to newly free 

countries, and decisively, through agencies to ameliorate or check the multi- 

national corporations).96 

At Bandung, Nehru remembered the centrality of the Middle Passage 

to any project to craft solidarity across the tide of color. 

There is nothing more terrible, there is nothing more horrible than the 

infinite tragedy of Africa in the past .few hundred years. When I think of it, 

everything else pales into insignificance; that infinite tragedy of Africa ever 

since the days when millions of them were carried away in galleys as slaves 

to America and elsewhere, the way they were treated, the way they were 

taken away, 50 percent dying in the galleys. We have to bear that burden, 
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all of us. We did not do it ourselves, but the world has to bear it. We talk 

about this country and that little country in Africa or outside, but let us 

remember this Infinite Tragedy.97 

Nehru’s contribution continued the anticolonial relationship of Indian na- 

tionalism with the U.S. black left, one that was wiped out by the U.S. state 

in the 195OS.9s 

However, U.S. black representatives failed to grasp the depth of struggle 

as they perversely defended the U.S. record on civil rights and attacked 

China’s communism. From the mid-~94os, the U.S. state department culti- 

vated certain African American artists and writers to muddy the critiques of 

U.S. racism that mainly came from the USSRo99 Several black artists and 

writers colluded with the U.S. government out of fear or to gain access to 

the world stage. At Bandung, African Americans such as Congressman Adam 

Clayton Powell It. and MaxYergan vigorously praised the U.S. governmental 

system, perhaps to shore up their own political futures upon return. Even 

arch anti-Communists among the Asians, such as Sir John Kotelawla of Cey- 

lon, held their tongues as Chou En-lai took a conciliatory position. But Pow- 

ell and Yergan let loose much to the consternation of their Asian allies?°° 

Richard Wright, like Yergan, had been a Communist in his youth. In the 

1950s he joined with the liberal anti-Communist wing (and contributed to 

their celebrated collection The God That Failed), but, unlike Yergan, Wright 

was always an unpredictable political writer. At Bandung he was not taken 

by Powell and Yergan, yet he too seemed to miss the point when he claimed 

that Sukarno was "appealing to race and religion" or when he wondered how 

Chou felt "amidst the ground swell of racial and religious feeling.’’x°~ But 

by the Vietnam War, a conflict with no forseeable ending, black and Asian 

American activists would become more radical and more united than they 

had ever been, finally empowered by a sense of Third World solidarity. 

Everybody Was Kung Fu Fighting, ca. 1974 

As Enter the Dragon came to us in Calcutta, a song also broke through the 
tedium offered by Musical Bandbox, a Sunday afternoon program on All- 
India Radio. It was a rather trite song: Everybody was kung-fu fighting, 
hunh, Those cats were fast as lightning, hunh. Nothing to it, really. But 
Biddu, an exemplary Indian who lived in England and produced Tina 
Charles’s Disco Fever and Nazia Hasan’s Disco Dewanee, wrote the tune, 
hence its appearance on Indian radio. Sung by Carl Douglas, an African 
American whose entire career was forged around the gimmick of kung fu 
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music ("Dance the Kung Fu" and "Shanghai D"), the song belongs in my 
memory bank alongside an atrocious tribute to Muhammad All with that 

infectious line from the master, "Fly like a butterfly, sting like a bee?n°z Trip- 
ping on Carl Douglas and Biddu, we read the papers for news of the im- 

pending fight between Muhammad Ali and George Foreman in Zaire, the 

famous "Rumble in the Jungle" in the autumn of that year.1°3 "From slave 

ship to championship," the promoters declaimed. "We were taken from Af- 

rica as slaves and now we’re coming back as champions?’ All was only thirty- 

two, a year younger than Bruce. And Ali was as politically incensed about 
racism and imperialism as Bruce was. Bruce was trained to hate white su- 

premacy in the hovels of Hong Kong. Ali’s life in the U.S. South prepared 

him to strike tough jabs for the Black Power movement. It was Mi, after all, 

who denounced the U.S. imperialist engagement in Southeast Asia with the 

memorable line, "No Vietcong ever called me nigger." Although Bruce Lee 

was also a boxing champ in Hong Kong (and the 1958 Crown Colony Cha- 

Cha Champion), he spent much of the 196os watching films of Ali boxing. 
’~An orthodox boxer, Ali led with his left hand. Since Bruce was experiment- 

ing with a right lead stance he set up a mirror so that he could watch Ali’s 

m. ovements and practice them the appropriate way.’’104 In an instance of clas- 
sic cross-fertilization, th e great boxer Sugar Ray Leonard told an interviewer 

in 1982 that "one of the guys who influenced me wasn’t a boxer. I always loved 

the catlike reflexes and the artistry of Bruce Lee and I wanted to do in boxing 

what he was able to do in karate. I started watching his movies before he 

became really popular in Enter the Dragon and I patterned myself after a lot 

of his ways.’’j°5 

So what are the implications of the world of polycultural kung fu? 

Color-blind capitalists wish to make a profit from its appeal, often by the 
opportunistic combination of ethnic niche markets (when Jackie Chan and 

Chris Tucker appear together in the ~998 Rush Hour, and soon in Rush Hour 

II, or else when Sammo Hung and Arsenio Hall did time in CBS’s Martial 

Law, or the ultra-commodified Tae-Bo of Billy Blanks~06). Primordialists 

(and "perfectionists") argue that the artistry originates in either Africa or 

Asia. "It was Africa and not Asia that first gave martial arts to the world," 

wrote Afrocentric scholar Kilindi Iyi, "and those same African roots are 

deeply embedded in the martial arts of.India and China."~07 Iyi looks at an- 

cient murals from Beni Hasan, Egypt, to make his claim, but be could equally 

make the point that the similarities between Capoeira Angola and kung fu 
can be traced to those enslaved Africans who created the Brazilian art in the 

15o0s, nurtured it in the senzalas ("slave houses"), and developed it into a 
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symbolic as well as a physical response to the atrocity of a racist slavery. The 

language of Capoeira, indeed, is replete with Bantu words, and the move- 

ments of Capoeira resemble the southern Angolan dance of n’golo ("zebra 

dance").J°8 

If Iyi looks to Africa for the origins of martial arts, others do the same 

with Asia. Most histories ofkung fu tell the story of Bodhidharma, an itiner- 

ant Buddhist monk who introduced the monks of the Shaolin Temple in 

China to the martial arts of his homeland, southern India. Bodhidharma 

may be the son of the King of Kancheepuram in the region of today’s Tamil 

Nadu (as some Japanese manuscripts claim), and it is said that he imported 

the arts of Kalarippayattu to China from Kerala, in the southwest of India.~°9 

Bodhidharma’s Hseih Mai Lun ("Treatise on the Blood Lineages of True 

Dharma") lays out a philosophy of the ch’i ("life force"), and how it must be 

kept active to ensure that monks don’t sleep during meditation.~° The desire 

to seek origins in what might be complex cultural diffusion or else indepen- 

dent creation is certainly not of much help. However, we might say that the 
martial arts traditions such as kung fu developed in a manifold world that 

involved, in some complex way, Kalarippayattu of Kerala, Capoeira Angola 

of Brazil, and the various martial arts of Africa. Kung fu is not far from Af- 

rica, nor from the favelas ("slums") of Brazil.m 

Iyi, along with Afrocentric historians Wayne Chandler and Graham Ir- 

win, makes the mistake of finding racial links when I am more tempted to 

avoid that complex soup of "descent;’ whatever that may mean. They argue, 

for instance, that Buddha, the man whose tradition produces kung fu, was 

of African "descent.’’l~z The school of Kamau Ryu System of Self-Defense 

claims that Bodhidharma was "black with tightly curled knots of hair and 

elongated ear lobes which are traditional African traits."t~3 The incessant in- 

terest in origins bespeaks a notion of culture as an inheritance that is trans- 

mitted across time without mutation, and is the property of certain people. 

There are numerous reasons to claim origins and to mark oneself as authen- 

tic if one belongs to an oppressed minority. Minority groups may mobilize 

around the notion of an origin to make resource claims, to show that despite 

the denigration of the power elite, the group can lay claim to an aspect of 

civilization and the cultural currency attached to it. Furthermore, to demar- 

cate oneself from the repressive stereotypes, the oppressed frequently turn 

to their "roots" to suggest to their children that they have a lineage that is 

worthy despite racism’s cruelty. These are important social explanations for 

the way we use both origins and authenticity (to protect our traditional 

forms from appropriation by the power elite). As defensive tactics these 
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make sense, but as a strategy for freedom they are inappropriate. In a p~osaic 

moment in 1919, W. E. B. Du Bois wrote of the "blood of yellow and white 

hordes" who "diluted the ancient black blood of India, but her eldest Buddha 
sits back, with kinky hair.’’114 Du Bois’s gesture toward Buddha was not nec- 

essarily a claim to the racial or epidermal lineage of Buddha, but it was a 

signal toward some form of solidarity across the Indian Ocean and between 

Asians and Africans in diaspora. In his 19z8 novel Dark Princess, the Indian 

Kautilya seals her bond with the African American Matthew through a ruby 

that is "by legend a drop of Buddha’s blood"; in time, their child, "Incarnate 

Son of the Buddha," will rule over a kingdom fated to overthrow British 

rule?15 Matthew, for Du Bois, was a symbol of anti-imperialist solidarity, 

and the claim to Buddha indicated a search for the cultural roots of solidarity 

not too dependent on the mysterious world of biology. 

In our own da); community scholars like Q-Unique of the Arsonists 

come at kung fu from the lens of hip-hop. He believes that Bruce Lee should 

be remembered as "the first to teach non-Asians Martial Arts and to be the 

first big Asian actor;’ and "that right there is enough to tell me that you 

should be able to believe in yourself to be able to climb the highest moun- 

tain. Or just go against whatever is thrown your way. You should be able to 

look at adversity in its face and believe in yourself to get what you want. And 

that’s what Bruce Lee ultimately taught me: What I do with my MCing skills 

is sort of like what he did with his Martial Arts. You study everybody’s tech- 

niques and you strip away what you don’t find necessary and use what is nec- 

essary and you modify it. You give it your own twist. He used Jeet Kune Do. 

Mine is Jeet Kune Flow.’’~ 16 The polycultural view of the world exists in the 

gut instincts of many people such as Q-Unique. Scholars are under some 

obligation to raise this instinct to philosophy, to use this instinct to criticize 

the diversity model ofmulticulturalism and replace it with the antiracist one 

ofpolyculturalism. Culture cannot be bounded and people cannot be asked 

to respect "culture" as if it were an artifact, without life or complexity. Social 

interaction and struggle produces cultural worlds, and these are in constant, 

fraught formation. Our cultures are linked in more ways than we could cata- 

log, and it is from these linkages that we hope our politics will be energized. 

The Third World may be in distress, where the will of the national liberation 

movements has put the tendency to anti-imperialism in crisis, and where 

the Third World within the United States has often been overrun by the dy- 

namic of the color blind and of the desire to make small, individual gains 

over social transformation. Nevertheless, the struggle is on, in places like 

Kerala and Vietnam, but also within the United States as the Black Radical 
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Congress greets the Asian Left Forum, the Forum of Indian Leftists, the 

League of Filipino Students (among others), and as all of them join together 
against imperialism, against racism. History is made in struggle and past 
memories of solidarity are inspiration for that struggle. Indeed, the Afro- 

Asian and polycultural struggles of today allow us to redeem a past that has 
been carved up along ethnic lines by historians. To remember Bruce as I do, 

staring at a poster of him ca. 1974, is not to wane into nostalgia for the past. 

My Bruce is alive, and like the men and women before him, still in the fight. 
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Van Troi Pang, "To Commemorate My Grandfather;’ in Moving the Image: 

Independent Asian PacificAmerican Media Arts, ed. Russell Leong (Los Ange- 

les: UCLA Asian American Studies Center, ~991), 44. When Alex Hing was 
asked many years later what he thought of Bruce Lee, he had this to offer: 

"When he was alive, I was very critical of him because he played Kato. Being 

an ultra-leftist, I felt, ’Oh here’s Bruce Lee playing the servile role and fighting 

for this white guy. We’ve got to get off of that? It wasn’t till he passed away 

until I began to appreciate his contributions. He played a major role in having 

a more positive view of Asians out there. To be that good of a martial artist, 

you’ve got to put in a lot of work. Maybe it’s easier to say let’s break out of 

that and do something easier! If we had a home-grown let Li from the U.S., 

we’d all be flocking. We wouldn’t put that down’ Martin Wong, "Red Star 

in America," Giant Robot lo (spring 1998): 8L Of course, Bruce Lee was home- 

grown, or at least, if we reassess the idea of "home" in this century! 

Thomas, Bruce Lee, 146. 

David Hillard and Lewis Cole, This Side of Glory (Boston: Little, Brown, 

1993), 247. 

Timothy B. Tyson, Radio Free Dixie. Robert F. Williams and the Roots of Black 

Power (Chapel Hill: University of North Carolina Press, ~999), :~95; Mary 

Kochiyama, "Robert Williams;’ Asian American Political Alliance ,Newspaper 
2, no. 1 (November ~969): 2. Ho’s early)ournalism for La Correspondance In- 

ternationale is on antiblack racism in the United States, such as "Lynching" 
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(no. 59, 1924) and "Ku Klux Klan" (no. 74, 1924). These pieces formed part 
of a pamphlet that Ho published in Moscow on the question of African Amer- 

ican oppression. They are collected in Bernard Fall, ed., Ho ChiMinh on Revo- 

lution (New York: Signet, 1967), 51-58. There is a Japanese biography of Rob- 

ert Williams by Yoriko Nakajima, written in the late 196os. 

80. Marika Sherwood, Kwame Nkrumah: The years abroad, 1935-1947 (Legon, 

Ghana: Freedom Publications, 1996). 

81. V.I. Lenin, "Inflammable Material in World Politics," Proletary 33 (July 23 or 

August 5, 19o8); V. 1. Lenin, Collected Works, vol. 15 (Moscow: Progress Pub- 

lishers, 1963), 182-88. 

82. Pierre Queuille, Histoire de l’Afro-Asiatime jusquYl Bandoung. La naissance 
du tiers-monde (Paris: Payot, 1965), 50-56. Much of the Afro-Asian political 

trajectory drew from the Pan-Asianism of the 192os (Association of Greater 

Asia, founded in 1924, and the conference on Asian peoples in Nagasaki in 

1926) and the Pan-Africanism of an earlier period (the four congresses from 

1919-27, and then the 1945 Congress in Manchester). 

83. 

84. 

Cedric Robinson, Black Marxism: The Making of the Black Radical Tradition 
(Chapel Hill: University of North Carolina Press, 2ooo) and the ongoing 
project by Aijaz Ahmed for Leftword Books in New Delhi on Asian Marxists. 

Aim~ Cesaire, Letter to Maurice Thorez (Paris: ]~ditions Presence Africaine, 
1957), 12. Down the page, Cesaire writes, "But it would also interest me, and 
still more so, to see the African brand of communism blossom forth and 
flourish. In all likelihood, it would offer us variants--useful, valuable, origi- 
nal variants, and the wisdom in us that is our age-old heritage would, I am 
certain, shade or complete a good many of the doctrine’s points)’ Cesaire 
could not entirely cut himself off from the appeal of the Left to people of 
color. In 1952 a Morehouse professor wrote to Martin Luther King Jr. that "I 
think there can be no doubt about it that the appeal of Communism to the 
Eastern nations today can be traceable to a large degree to the Soviet attitude 
toward race." Taylor Branch, Parting The Waters: America in the King Years, 
1954-1962 (New York: Touchstone, 1988), 21o. When Reverend C.T. Vivian 
was in Moscow in the 195os he stayed with a group of Africans. They spent 
an evening being very critical of Moscow, and C. T. felt this had to do with 
their good feelings for the United States. He was wrong. Late that night he 
realized that "the Africans did not agree entirely with the Soviets, but they 
could see no way to deal with Jim Crow U.S.A. They were willing to compro- 
mise on their politics, but they were not going to compromise on their dig- 
nity." Lecture at Trinity College, January 16, 2ool. 

85. Stuart Schram, ed., Political Thought ofMao Tse-tung (New York: Praeger, 

1972), 4~2. 

86. The Taiwanese government at this time adopted a more racialized notion of 

the people. In March 1957, for instance, the Taiwan government approved the 

formal establishment of the Yellow Emperor religion, a sect with grave racial 

undertones. In 1976, one of the teachers of the sect introduced martial arts, 

but his was not to be the barefoot arts of the people, since he founded his art 

on the ecstasy ofqigong. Bruce Lee would have found this distasteful, and so 

did the racialist leader of the sect, Wang Hansheng, who ordered the Martial 

87. 

88. 

89. 

91. 

92. 

94. 

95. 
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Way disbanded. Christian Joachim, "Flowers, fruit and incense only: Elite 
versus popular in Taiwan’s religion of the Yellow Emperor;’ Modern China 

16, no. 1 (January 199o): 3-38. 

lawaharlal Nehru, "India and Africa;’ Selected Works ofJawaharlal Nehru, 
vol. 1 (New Delhi: Oxford University Press, 1984), 453-53, and 506. 

Haft Sharan Chhabra, "India’s Africa Polio’," India Quarterly41, no. 1 (1985): 

68-73; but for a contrary view, see Anirudha Gupta, "A Note on Indian Atti- 

tudes to Africa," African Affairs 69, no. 275 (197o): 17o-78. 

Immanuel Wallerstein, Africa: The Politics of Independence (New York: Vin- 

tage, 1961), 146. 

Alan Hutchison, China’s African Revolution (London: Hutchinson, 1975), 56; 

and Udo Weiss, "China’s Aid to and Trade with the Developing Countries of 

the Third World;’ Asia Quarterly 3 (1974): 2o3-314 and 4 (1974): 263-309. 

There was tremendous depth to these exchanges, for, as Baker shows us, the 

Chinese low-cost, low-technology agricultural systems increased yields in 

Senegal. Kathleen Baker, "The Chinese Agricultural Model in West Africa: 

The Case of Market Gardening in the Region du Cap Vert, Senegal;’ Pacific 
Viewpoint 26, no. 2 (1985): 4m-4. Emmanuel John Hevi’s two books, one a 

memoir ofhls time in China (An African in China [New York: Praeger, 1963]) 

and the other an assessment of Chinese assistance in Africa (The Dragon’s 

Embrace: The Chinese Communists and Africa [Washington: Praeger, 1966]), 

are good illustrations of cold war scholarship. Hevi captures the attempt by 

the Chinese to move away from xenophobia, but he misses the heart of the 

PRC’s experiments with Third World solidarity. 

Julius K. Nyerere, "Tanzania’s Long March Is Economic (4 June 1965)," in 

Freedom and Socialism. Uhuru na Ujamaa; A Selection from Writings and 

Speeches, ed. Julius K. Nyerere (Dar es Salaam: Oxford University Press, 1968), 

33-34. 

Hutchison, China’s African Revolution, 50. 

Kwame Nkrumah, I Speak of Freedom: A Statement of African Ideology (New 
York: Praeger, 19&), 155. And besides, places like India and Tanzania used 
their place as part of the Third World strategically to garner resources from 
the other two worlds (which often included China). The Chinese helped the 
Tanzanians build the Tanzam Railroad, but the United States assisted the 
Tanzanians to build the Dar es Salaam-Tunduma road. As President Nyerere 
put it, Tanzania wanted to "compare the advantages of different offers before 
turning any of them down)’ Julius K. Nyerere, Freedom and Socialism, 2o3. 

From Asia: Afghanistan, Burma, Cambodia, Ceylon, China, India, Indonesia, 
lran, Iraq, Japan, Jordan, Laos, Lebanon, Nepal, Pakistan, the Philippines, 
Saudi Arabia, Syria, Thailand, Turkey, North Vietnam, South Vietnam, and 
Yemen. From Africa: Egypt, Ethiopia, the Gold Coast, Liberia, Libya, and 
the Sudan. 

"Speech by President Soekarno at the Opening of the Asian-African Confer- 

ence, April ~8, 1955;’ in The Asian-African Conference. Bandung, Indonesia, 
April 1955, ed. G. M. Kahin (Ithaca: Cornell University Press, ~956), 43. On 

neocolonialism, Sukarno said that "colonialism has also its modern dress, in 
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the form of economic control, intellectual control, actual physical control by 

a small but alien community within the nation. It is a skillful and determined 

enemy, and it appears in many guises. It does not give up its loot easily" (44). 

96. David Kimche, The Afro-Asian Movement (New Brunswick: Transaction 

Books, 1973). 

97- Kahin, The Asian-African Conference, 75. 

98. 

99. 

1OO. 

101. 

102. 

The most comprehensive account of the destruction of solidarity is Penny M. 

Von Eschen, Race Against Empire: Black Americans and Anticolonialism, 1937- 

1957 (Ithaca: Cornell University Press, 1997). Du Bois and the CPUSA at- 
tempted to keep the tradition alive, but their minority view was not to hold 

the day: "Negro Press in U.S. Hails Bandung Meet," Dail~ Worker, 5 May 1955; 

"Bandung and the World Today;’ (discussion held on December 5, 1955, at 

the YMCA auditorium in Harlem); "Robeson and DuBois at Rally Tomor- 

row;’ Dai& Worker, 29 April 1957; Abner Berry, "They’re Great in a Crisis," 
Daily Worker, 16 June 1955; "Newsman at Bandung Says Asia ’Knew All About 

U.S. Negroes,’" Daily Worker, 8 June 1955. 

In 1946, U.S. Secretary of State James Byrnes protested Soviet election policy 

in the Balkans. The Soviet foreign ministry replied that "the Negroes of Mr. 

Byrnes’ own state of South Carolina were denied the same right." Frances 

Stonor Saunders, The Cultural Cold War: The CIA and the World of Arts and 

Letters (New York: The New Press, ~999), 291. 

"Interview with Adam Clayton Powell, lr.: Red China Exposed: Not domi- 

nant in Asia," U.S. News ~ World Report, 29 April 1955; "Capitol Stuff," New 

York Daily News, 6 May 1955; "Interview with Max Yergan: Why There’s No 

Colored Bloc;’ U.S. News ~ World Report, 3 June 1955; Abner Berry, "Foreign 

Policy tbr Patriotic Negroes;’ Daily Worker, 29 May 1955; Richard Wright, The 

Color Curtain: A Report on the Bandung Conference (Cleveland: The World 

Publishing House, 1956), 177-78. This response is also there from the National 

Urban League, but it did adjudge the conference important enough to war- 

rant a pamphlet: Louis Lautier, Bandung. A Common Ground (Washington, 

DC: National Urban League, 1955). 

Wright, Color Curtain, 14o and 157. For more on the book, see Herbert Ap- 

theker, "Richard Wright Gives Views on Bandung;’ Daily Worker, 26 April 

1955; Tillman Durdin, "Richard Wright Examines the Meaning of Bandung," 

New York Times 18 March 1956. 

George Plimpton, Shadow Box (New York: Berkeley Publishing, 1977), says 

that the line comes from Ali’s friend Bundini. 

lO3. Marqusee, Redemption Song, 267-79. 

lO4. Thomas, Bruce Lee, 97. 

lO5. Ibid., 278. 

lO6. Nadya Labi, "Tae-Bo or Not Tae- Bo?" Time, ~5 March 1999, 77. What is forgot- 

ten now is that Billy Blanks was a leading karateka. In November 198o he won 

silver (open weight) and bronze (80 kg division) medals in Spain at the Fifth 

WUKO championships. 
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lO7. Kilinidi Iyi, "African Roots in Asian Martial Arts;’ African Presence in Earl), 
Asia, ed. Ivan Van Sertima and Runoko Rashidi (New Brunswick: Transaction 

Books, ~985) 142. 

mS. J. Lowell Lewis, Ring of Liberation: Deceptive Discourse in Brazilian Capoeira 

(Chicago: University of Chicago Press, 1992). Capoeira also resembles other 
American self-defense tbrms such as the Cuban manl, the Venezudan broma, 

and the Martinican ladjd. 

~o9. Phillip Zarrilli, When the Body Becomes All Eyes: Paradigms, Discourses, and 

Practices of Power in Kalanppa),attu (New York: Oxford University Press, 

1998). 

11o. Shifu Nagaboshi Tomio (Terence Dukes), The Bodhisattva Warriors (York 

Beach, ME: Samuel Weiser, 1994), 342-43. 

11L Another story that is often left out of the mix is that of Kali, the martial arts 

traditions of the Filipinos. Legend has it that the art came to the archipelago 

in the late thirteenth century from Borneo. Their sword was called the kali, 

but there is also a suggestion that this itself came from Bengal, where the god- 

dess Kali carries a sword in her hand. In numerous African languages the 

word Kali refers to fierceness. 

112. Wayne Chandler, "The Jewel in the Lotus: The Ethiopian Presence in the In- 

dus Valley Civilization," and Graham W. Irwin, "African Bondage in Asian 

Lands;’ African Presence. We get some of this from hip-hop artist Nas, who 

raps that he is "like the Afrocentric Asian, half man, half amazin," and that 

he exhales "the yellow smoke of Buddha through righteous steps;’ the mix 

of Nation of Islam and the Afrocentric claim on Buddha. This is on his "Ain’t 

Hard to Tell" track from Illmatic, 1994. 

113. Kamau Ryu, System of Self-Defense, www.kamauryu.comiintro.html. 

114. W.E.B. Du Bois, "Egypt and India," The Crisis 18, no. z (June 1919): 62. 

115. W.E.B. Du Bois, Dark Princess (Jackson: Banner Books, 1995), 249 and 311. 

116. Tre’ Boogie, "The Arsonists: The Art of Jeet Kune Flow," The Iron Fist Maga- 

zine, 30 December 1999. 



Essay Reviewed for Journal of Film and Video 

Title: "’Each Night Is Darker-Beyond Darkness’: The Environmental and Spiritual Apocalypse 

of The Road (Hillcoat, 2009)" 

Reviewer’ s Comments: 

The essay, "Each Night Is Darker - Beyond Darkness," is an interesting, clearly organized, and 

~vell written essay. Moreover, the essay focuses on a topic of interest in contemporary times as it 

interrogates how The Road reflects and reveals the current anxieties and fears associated with 

global warming and other environmental issues that have the potential to lead to an apocalyptic 

universe. Because this topic is of growing interest and the writer does a good j ob of examining 

the film, it is on this basis that I am recommending the essay for publication but not without 

considering some &the following suggestions. In fact, the strength of the essay is the writer’s 

ability to capture rather vividly what occurs in the film. Since I have not seen the film, I felt that 

I had a really good sense of the film through their descriptions and it is this strength that I think 

makes is accessible to the reader. However, prior to publication I am making a few suggestions 

or comments which are not necessarily required but should be considered prior to publication. 

l) The title of the essay does not adequately capture the argument that is being advanced in 

the essay. While I think you can keep the first part of the title - it is the second part that I 

think fails to adequately address what you are attempting to accomplish in this essay. For 

example, while you are attempting to explore the environment and spiritual sentiment of 

apocalypse as reflected in the film - your central argument is that, films such as this, feed 

into the fears and anxieties surrounding such events that make these films popular. If this 

is the central argument, then this needs to be mirrored in the title. 

2) Again, if the point of the essay is to critique how a film such as 7he Road reflects and 

captures these growing anxieties and fears surrounding the decline of civilization as a 

result of environmental conditions then this case needs to be made more strongly 

throughout the essay as you develop your discussion. You mention this in the beginning 

of the essay but never return to the central argument. It is imperative that you make sure 

that central argument is always made clear as you develop your discussion as well as 

when you formulate your conclusion. 

3) Subject headings need to more clearly reflect each of these sections. For example, in the 

first part of the essay you address how the novel compares to the film and how this film 

compares to similar such apocalyptic films. If this is the case, then the subject heading for 

this section needs to represent this. 

4) On page two when you refer to a quotation that identifies the eight environmental 

problems facing us today and in the past, you assume that readers already know what 

they are -- since most of us do not know, then identify the eight - if not in the text then 

certainly in a footnote 



5) In the section where you address how the filmmaker utilized techniques to create this 

apocalyptic world, you need to make sure that the subject heading reveals the intent of 

this section as well. Continue this strategy throughout the essay as in the section on 

religion and morality as a subtext to the film. 

6) Finally, in your conclusion you need to return to your central argument of why this 

discussion is so incredibly important and immediate to contemporary audiences because 

it is for these reasons that I think the essay has merit. 

Therefore, I am recommending that the essay for publication to the Journal of Film and Video 

but not without considering the above recommendations or suggestions prior to publication. The 

essay is actually quite interesting and timely. Since I have seen the Book of Eli but not The Road, 

I thought the writer of this essay captured quite adequately a new movement in cinema and one 

that is deserving of discussion. 



AAAS 297S.01 READING SCHEDULE 

[Notes: (1) BB Blackboard. (2) Where no location is given, the text is a book ordered through 

the Duke Textbook store.] 

January 20 Introduction 

Required 
Christopher Newfield, Unmaking the Pub#c University: The Forty-Year Assault on the 

Middle Class, Introduction, Chaper 6, Chapter 15, and Conclusion. [Although this text is on 
order from the Textbook Store, I’ve placed a pdf of this reading in BB Course Documents in case 
the paperback edition comes in late~] 

Paulo Freire, Pedagogy of the Oppressed, Introduction and Chapter 2~ [This text too has 
been ordered from the Textbook Store, however, I’ve placed a pdf of this reading in BB Course 

Documents also.] 

January 27 Historical/Structural Paradi+msiCritical Peda+o+y 

Required 
Eduardo Bonilla-Silva, Racism ~Tthout Racists. 
Henry Giroux & Susan Seals, Take Back Higher Education: Race, Youth, and the Crisis 

of Democracy in the Post-Civil Rights Era, Parts I and II [pdf BB Course Documents]. 

Diane Ravitch, "The Myth of Charter Schools," "lhe New York Review of Books, 11 

November 2010 [BB External Links]. 

February 03 Class concepts, class racialization; public education issues 

Required 
Charles Payne, So Much Reform, So Little Change: "lhe Persistence of Faihtre in 

UrbanSchools, Introduction and Chapter 5, "You Can’t Kill It, and You Can’t Teach It" [pdfBB 
Assignments]. 

J.K. Gibson-Graham et al., Class andlts Others, Introduction Chapters 1, 7, and 8. 
Richard Sennett and Jonathan Cobbs, Hidden h~uries of Class, Introduction, Part I [pdf 

BB Assignments]. 
Gerald Bracey, Setting the Record Straight: Responses to Misconceptions About Pub#c 

Education m the U.S., Introduction, Numbers 3, 6, and 9 [pdfBB Assignments]. These chapters 
are short readings; the text is a good text to use for examining public discussions of the state of 

U.S. schools especially as that topic is treated in the press, media, and online. 
Karolyn Tyson, William Dafity, Jr., and Domini Castellino, "k’s Not ’A Black Thing’: 

Understanding the Burden of Acting White and Other Dilemmas of High Achievement" [pdf BB 
Assignments]. 
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Strongly Recommended (especially for the Ph.D. students interested in critical pedagogical 
theory-) 

Freire, Pedagogy of the Oppressed, Chapters 1, 3, and 4. 

Recommemled 
A4onthly Review 58.3 (July-August 2006) cluster [pdfBB Assignments]. (These are short 

articles that I think would be interesting assignments for the undergraduate classroom.) 
Charles Payne, So Much Rqform, So Little Change. 

Stanley Aronowitz, How Class Works, Introduction, Chapters 1 and 2 [pdfBB 
Assignments]. 

Tony Bennett, Lawrence Grossberg, and Meaghan Morris, New Keywords’: A Revised 
Uocabulary of Culure and Society, "Class" entry. (This is especially recommended for students’ 

use in the classroom.) 

The following citations are a cluster of sources (provided by William Darity) of materials that you 
might find useful in thinking about public education issues as well as class racialization and the final topic for 
this semester (April 21, Assaults on education, emerging education issues). I am placing them here and 
repeating them in the April 21St recommended line-up along with assigned reading from Paul Willi’s Learning 
to Labor (selection) among other texts. 

Erin McNamara Horvat & Carla O’Connor (eds.), Beyond Acting White: Refraining the 

Debate on Black Student Achievement. 
Deborah Rivas-Drake & Margarita Mooney, "Neither Color-Blind Nor Oppositional," 

Developmental P~ychology 45.3 (Mary 2009). 
Prudence Carter, "Straddling Boundaries: Identity, Cultural, and School," Sociology of 

Education 79 (2006). 
Natasha Warikoo & Prudence Carter, "Cultural Explanations for Racial and Ethnic 

Stratification in Academic Achievement," Review of Education Research 79.1 (2009). 
Jaime Lew, "A Structural Analysis of Success and Failure of Asian-Americans: A Case 

of Korean-Americans in Urban Schools," Teachers College Record, 109.2 (2007). 
Pedro Maeu-Gelabert & Howard Lune, "Street Codes in High School: School as an 

Educational Deterrent," City and Community, 6.3 (2007). 

February 10 No Class 

February 17 Contemoorary diversity discourse, race, class, and the 
reconfi~uration of the polity.~. 

Required 
Newfield, Chapters 3, 5, and 7. 

Avery Gordon and Christopher Newfield (eds.), MappingMulticulturalism, Introduction 
and Chapter 6, "Multiculturalism’s Unfinished Business" [pdf BB Assignments]. 

Vijay Prashad, Karma of Brown Folk, preface, "On the Origins of Desis and Some 
Principles of State Selection" [pdf BB Assignments]. 
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Iris Marion Young, Justice and the Po#tics of D~fforence, Chapter 6, "Social 
Movements" [pdf BB Assignments]. 

Links to various diversity and social justice online sites. Simply take a quick look at 
these sites. [Links are posted in BB External Links.] 

The following texts are off topic (nonetheless still required for this week). 
Michel Foucault, Discipline and Punishment, "Docile Bodies" [pdfBB Assignments]. 
Matthew-Bro~vn, Radical Teacher, "Reading the Difficult Text" [pdf BB Assignments]. 

Recommended 
Troy Duster, 7he Diversity Project: t~Tna[ Report, excerpts [pdf BB Assignments]. 
Wahneema Lubiano, "Like Being Mugged by a Metaphor" from Mapping 

Multicultura#sm, Gordon & Newfield (eds.) [pdf BB Assignments]. 
Vijay Prashad, Everybody Was Kung-Fu Fighting, "Kung Fusion: Organize the ’hood 

Under I-Ching Banners" [pdf BB Assignments]. 

February 24 Construction of race on "white" camouses; identity, 
Identification, affiliation--boundary crossing. 

Required 
Pamela Perry, Shades of White. 

Joe Feagin, Herman Vera, and Nikitah imani, Agony of Education, Chapters 3 and 4 [pdf 
BB Assignments]. 

Stuart Hall, "Who Needs Identity" from Questions ofCu#uralldemity, Stuart Hall and 
Paul du Gay (eds.) [pdf BB Assignments]. 

Jay Rochlin, Race and Class on Campus: Conversations with Ricardo ’s Daughter, "The 
College Idea" and "Social Class and the University" [pdf BB Assignments]. 

Rhonda Williams, "Living at the Crossroads: Explorations in Race, Nationality, 
Sexuality, and Gender" from 7he House 7hatRace Built, Wahneema Lubiano (ed.) [pdfBB 
Assignments]. 

Recommended 
Linda Alcoff, Visible Identities, especially "The Political Critique of Identity." 
Walter Allen, College in Black and ~4~ite. 

Joe Feagin et al., Agony of Education (entire monograph). 
Charles Mills, Blackness Visible: Essays on Philosophy and Race, "The Racial Polity." 

Coco Fusco, "Passionate Irreverence: The Cultural Politics of Identity" from English is 
Broken Here, [pdf BB Assignments]. 

Recommended Especially for Students’ Use 

New Keywords: A Revised l/ocabulary of Culture and Society, "ethnicity" and "race" 
entries. 

Stuart Hall, "Subj ects in History: Making Diasporic Identities from The House That Race 

Built, Lubiano (ed.). 
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Coco Fusco, "Who’s doing the Twist: Notes Toward a Politics of Appropriation" from 
English is Broken Here. 

March 03 Gender construction, analysis, and regulation; sexuality 

And the challenge of heteronormativitv. 

Required 
Barrie Thorne, Gender Play: Boys and Girls in School. 
Judith Butler, "Undoing Regulations" from Undoing Gender [ER (electronic reserves)]. 
Loren Krywanczk, "Queering Public School Pedagogy as a First-Year Teacher," Radical 

Teacher 79 [pdf BB Course Documents]. 

Bryant Alexander, "Embracing the Teachable Moment" from Black Queer Studies, E. 

Patrick Johnson and Mae Henderson (eds.) [ER]. 

Recommended 
Judith Butler, Undoing Gender (the entire monograph). 

Judith Butler, "Merely Cultural," New Left Review 1.227 (January-February 11998). 
Keith Clark, "Are We Family?" from Black Queer Studies, Johnson and Henderson (eds.) 

[ER]. 
Kimbele Crenshaw, "Darmarginalizing the Intersection of Race and Sex" from The Black 

Feminist Reader, Joy James and T. Denean Sharpley-Whiting (eds.). 

J.K Gibson-Graham et al., Class audits Others (entire collection). 
Rachel Lee and Sau-ling Cynthia Wong (eds.), AsianAmerica.Net (the entire collection). 
Vernadette Gonzalez and Robyn Rodriguez, "Filipina.com: Wives, Workers, and Whores 

on the Cyberfrontier" from AsianAmerica.Net, Rachel Lee and Sau-ling Cynthia Wong (eds.) 

[ER]. 
Jeffrey Ow, "The Revenge of the Yellowfaced Cyborg Terminator: The Rape of Digital 

Geishas and the Colonialization of Cyber-Coolies in 3D Realms’ Shadow Warrior "from 
AsianAmerica.Ne~, Lee and Wong (eds.) [ER]. 

Joan Scott, Gender and the Po#tics of History, especially "Gender: A Useful Category of 
Analysis" [pdf]. 

Veronique Mottier, Sexua#(y: A Very Short Introduc#on, Chapter 2: "The Invention of 
Sexuality." (I recommend this both for instructor and for student use.) 

Social Text 84-85 cluster [all pdfs BB Course Documents]: 

[] David Eng, Judith Halberstam, and Jose Munoz, "Introduction: What’s Queer about 

Queer Studies Now." 
[] TaviaNyong’o, "Punk’d Theory." 
[] Chandan Reddy, "Asian Diasporas, Neoliberalism, and Family: Review the Case for 

HomosexualsAsylum in the Context of Family Rights." 

Recommended Especially Ibr Students’ Use 

Kate Bornstein, "Welcome to Your Gender Workbook" and "Solving the Gender Puzzle" 

from My Gender Workbook [ER]. (I also recommend the entire book for classroom use.) 
New Keywords: A Revised Vocabulary of Culture and Society, "gender" entry. 
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March 10 

March 17 

Sprin~ Break 

Whiteness; gender; sexuality; and mis-identitying class. 

Required 
Julie Bettie, Women Without Class. 
George Lipsitz, Possessive Investment in Whiteness, Chapter 1 [pdfBB Assignments]. 
Chefs,1 Harris, Whiteness as Property," from CriticalRace Theory, Kimberle Crenshaw, 

Neff Gotanda, GaryT Pellet, and Kendall Thomas (eds.) [ER]. 
Amber Holibaugh, My Dangerous Desires, "A Queer Girl Dreaming Her Way Home" 

[pdf, BB Course Document]. 

Recommended 
Zeus Leonardo, Race, Whiteness, and Education, introduction, "Critical Social Theory-," 

and "Race, Class, and Imagining the Urban" [pdf BB Assignments]. 
Mike Hill, Whiteness: A Critical Reader and After Whiteness: Unmaking an American 

~4aj o ri ty. 
David Roediger, 7he Wages of Whiteness: Race and the Making of the American 

Working Class. 

Terrance MacMullan, Habits" of Whiteness: A Pragmatist Reconstruction. 

Patricia Williams, The Alchemy of Race and Rights. 
Matt Wray, Not Quite White: White Trash and the Boundaries of Whiteness. 

Robert Young, White Mythologies: Writing Histoty and the West. 

March 24 Historicizin~ immigration; education and immigration 
Reulation. 

Required 
George Lipsitz, American Studies in a Moment of Danger, "Introduction" [pdfBB 

Course Documents]. 
GusTavo Adolfo Guerra Vasquez, "Homies Unidos: International Barrio Warriors 

Waging Peace on Two Fronts" from gouthscapes: The Popular, the National, and the Global, 
Sunaina Maira and Elisabeth Soep (eds.) [pdf BB Course Documents]. 

Ron Hayduk, "Teaching Immigration at Borough of Manhattan Community College" 
Radical Teacher 85 [pdfBB Course Documents]. Note: This is a response to the cluster 

immediately below. 
Radical Teacher 84 cluster [pdf BB Course Documents]: 

Carolina Bank Munoz, A Dream Deferred: Undocumented Students at UCLA." 
Michael Hale, "Teaching the Immigration Debate in Freshman Composition’ 
James Davis,"Ichiro Is a Punk, and Other Lessons from Teaching ’The Immigrant 

Experience. ’" 
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Recommended 
Murray Forman, "Straight Outta Mogadishu: Prescribed Identifies and Performative 

Practice Among Somali Youth in North American High Schools" from Youthscapes: The 

Popular, the National, and the Global, Sunaina Malta and Elisabeth Soep (eds.) [pdfBB Course 

Documents]. 
Sunaina Maira, "The Inifimate and the Imperial: South Asian muslim Immigrant Youth 

After 9/11" from Youthscapes: The Popular, the Na#onal, and the Global, Sunaina Malta and 
Elisabeth Soep (eds.) [pdfBB Course Documents]. 

Vijay Prashad, Everybody Was Kung Fu figh#ng and The Karma of Brown Folks’. 
Ron Takai, Iron Cages. 
Tomas Almaguer, Racial Faultlines. 

Henry Li, Thinking Orientals: Mi~’ation, Contact, and Exoticisim in Modern America. 

March 31 Teachin~ and!a~s performance; pedagogy a~ain. 

Required 
Elizabeth Ellsworth, "Why Doesn’t This Feel Empowering: Working Through the 

Repressive Myths of Critical Pedagogy" [pdf BB Course Documents]. 
Doug Brent, "Teaching as Performance in the Electronic Classroom" [BB External 

Links]. 
Paul Armstrong, "Teaching as Stand-Up Comedy: The Metaphor of Scripted and 

Improved Performance of Teaching" [BB External Links]. 
Charles Rives, "The Teacher as a Performing Artist," Contemporary Education, 51.1 [pdf 

BB Course Documents]. 
Ralph Smith, "Is Teaching Really a Performing Art? Contempot~ry Education, 51.1 [pdf 

BB Course Documents]. 
Radical Teacher 83: "Forum on Radical Teaching Now" [pdfBB Course documents]. 

Recommemled 

Mark Lamont, Beats, Rhymes, and Classroom Life: Hip-Hop Pedagogy and the Politics of 
Identity. 

Note: l. Only the Ellsworth article is long-ish. 
2. Please re-read the Freire reading assigned for January 27t~. 

April 07 En~a~in~ religion. 

Required 
Willi Braun, "Religion," from Guide to the Study of Religion, Willi Braun and Russell 

McCutcheon (eds.) [pdfBB Course Documents]. 
William Arnal, "Definition" from Guide to the Study of Religion Willi Braun and Russell 

McCutcheon (eds.) [pdfBB Course Documents]. 
Loretta Marshall, "Pedagogy and Pastoral Theoogy in Dialogue with Lesbian / Bisexual / 

Gay Concerns," Journal of Pastoral Theology 6.01 [ER]. 
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Recommemled 
Tiffany Puett, "On Transforming Our World: Critical Pedagogy for Interfaith Education," 

Cross Cmv’ents 55.02 [ER]. 
Michael Eric Dyson, "When You Divide Body and Soul, Problems Multiply: The Black 

Church and Sexuality" and "Homotextualities," from The MichaelEric Dyson Reader [pdfBB 

Course Documents]. 

April 14 Responding to the knot of raceiethnicity~ ~ender~ class~ 
And sexuality idetnties. 

Required 
Combahee River Collective Statement [BB External Links]. 
Ron Takaki, "The ’Heathen Chinee’ and American Techology" from Iron Cages [pdf 

Course Documents]. 
Lauren Berlant, "National Brands, National Body: Imitation of Life" from The Female 

Complaint [pdf BB Course Documents]. 
Fred Pfeil, "Sympathy for the Devils: Notes on Some White Guys in the Ridiculous Class 

War" from Whiteness: A Cri#calReader, Mike Hill (ed.) [pdfBB Course Documents]. 

Recommended 
Siobhan Somerville, "Queer to Myself as I Am to you": Jean Tommer, racial 

Disidentification, and Queer Reading" from Queering the Color Line [pdfBB Course 

Documents]. 

April 21 Assaults on educationiemer~in~ edncation issues 
(public schools as battlegrounds, school-to- 

prison critical 0roiects, etc.); prisons and 
teaching. 

Required 
Paul Willi s, "Introduction" and "Elements of Culture" from Learning to Labor [pdf BB 

Course Documents]. 
Michel Foucault, "Panopticism" from Discip#ne and Punishment [pdfBB Course 

Documents]. 
Lynn Haney, "Introduction" and "State Therapeutics: Training Women What to Want" 

from Offendinlz Women: Power, Punishment, and the Regula#on of Desire [pdf BB Course 

Documents]. 
June Jordan, "Nobody Mean More to Me," Harvard Educational Review 58.3 (August 

1988) [pdf BB Course Documents]. 
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Recommended 
Michael Dyson, "Classrooms and Cellblocks," from Is Bill Cosby Right, or Has the Black 

Middle Class Lost Its Mind?" [pdfBB Course Documents]. 
Stephen C. Richards, et al., ’°Convict Criminology: Vices from Prison," Race and 

Ethnicity 2.1 (August 2008) [pdf BB Course Documents]. 
"School-to-Prison" readings [BB External Links]. Just take a quick look at the websites. 

Recommended 
Again, see the qualitative-quantitative materialjkom 03 February Recommended list. 

TBA Final work due; please submit hard copy. (I will be 
available to discuss your final work with you after the semester’s 
end (through the summer and during fall semester 2011. 
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From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, July 19, 2011 2:02 PM 

Buell, Agatha <abuell@email.unc.edu> 

I~E: Course Proposal 

Dear Agatha: Thanks for the info -- I am in no rush to start teaching the course I just wanted to know if budget cuts prevented me from doing so. Again, I appreciate the 
information. Sincerely, Charlene Regester 

From: Buell, Agatha 
Sent: Tuesday, July J.9, 20:11 10:28 AM 
To: Regester, Charlene B 
C¢: Gore, Travis; McMillan, Tim 
Subject: RE: Course Proposal 

Hi Cha rh:_m e, 

It would be good to tart the proposal process this summer as it can take a few months for the College to approve, Travis has used the new Course Request Approval 

System (CRAS) and can let you know what exactb¢ he will need to submit the request (~ believe there are some spedfic forms to complete, as well as subm~tth~g a 

tentative syllabus), 

AS for whet~ [:hey course ca~? i~ctua~V be [:augh[ - i[ i5; too late for FMI 2(}13., so the absolute earliest would be S~rmg 2012, however I doubt th~;~: we will mee[: [:hat 

dexedrine, as ~t fi;l]s ~n August, 

Take care, 

~gstha 

Agama Buell 

Business Oft3cet" 

Depa~lme~t of PuNic Policy 

217 .&bemefl~y Hall, CB ~3435 

Deparlxnen~ og A[iicm~ & Aft’o-:~nefican Studies 

Un~versi~3, or" North Carolk~a 

Cbapd Hill NC 27599 

p. 919.962.278g 

E 919.962.5824 

From= Regester, Charlene B 
Sent= Monday, July 18, 2011 1:17 PM 
To= Buell, Agatha 
Subject= Course Proposal 
Dear Agatha: Currently, I would like ~ propose a new course to teach but due to the budget cuB, is this still a possiNli~. Let me know whenever you have a chance and have 
a good vacation. Sincerely, Charlene Reges~r 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, July 19, 2011 2:04 PM 

Woodard, Harold <harokt woodard@unc.edu> 

FW: News & Obse~wer 

From: Buell, Agatha [abuell@email.unc.edu] 
Sent: Tuesday, July 29, 2022 22:38 PM 
To; Department listserv 
Subject; [afriafam] News & Observer 

Dear All, 

You may have noticed that our department has been mentioned in some recent News and Observer articles in relation to the football team. I have been advised to 

let you know that if you are contacted by the News & Observer or any other news source, etc from outside of UNC, you may choose to say something along the 

lines of, "1 have no information about that, you can contact University Relations at 9~_9-962-4525". 
Please do keep in mind that all students are covered by FERPA laws, and thus no information may be given out about them - this applies to student athletes 
as well as those who have already been in the paper (no matter what someone else might say!). 
Take care, 
Agatha 

Agaflla Buell 

Business Officer 

Depaxtment of Public Policy 

217 Abemcthy Hall, CB #3435 

Department of_~A’ricaaa & Afro-Panericaal Studies 

109 Battle Hall, CB #3395 

University of North Carolina 

Chapel Hill, NC 27599 

p. 919.962.2788 

f. 919.962.5824 

You axe currently subscribed to afiJalhm as: Ng__e_~_t__e__r_(_a2__e__Lr_~j_a_i_l_:__u__r!_c_:__e__kl__u_.. 

To unsubscribe click here: _l!t_~p:i/lists.unc.edtr"u?i~32361607.26892t~bebb2514dbed042d10c3de25&n T&I afiJalTarn&o~9511930 

(It may be necessau to cut and paste the above URL if the line is broken) 

or send a blank email to leave-29511930-32361607.26892ffebebb2514dbed042dl 0c3de25(?~listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, July 22, 2011 11:03 AM 

Watson, Ha~ry L. <hwatson@email.unc.edu>; Beavers, Lisa <lbeavers@unc.edtr% Sally Oreene <sally@ibiblio.org>; Lisa Beavers 

<lbeaver@email.unc.edtv% Di Maio, Dana -~<ldimaJo@email.anc.edu-*; Williams, Kathy <khwilli&@emaJl.unc.edu> 

ILE: vintage southern movies confd 

Fihns of the South.doc 

Attached is a tenative list of films that I am providing for your review. Please note that I did not include descriptions of all of the films listed -- some of which I have not seen 
but I am just creating a list of potential films that might be considered in view of the objectives and criteria for your program. Will continue to search for other films that might 
be useful after I consult a few other sources. Hope this helps and will continue in my search. Sincerely, Charlene Regester 

From= Watson, Harry L 
Sent= Friday, July 22, 2011 B:54 AM 
To= Beavers, Lisa; Sally Greene; Lisa Beavers; Di Maio, Dana; Williams, Kathy; Regester, Charlene B 
Subject= RE: vintage southern movies cont’d 

Fine with me. 

Harry L. W~tson 

Director, U NC Center for the Study ot: the American South 

Love House and Hutchins Forum 

CB# 9:[27, 4:1.0 E~ Franld~n Street 

University of North Carolh~a at Chapel H~II 

Ch~pel H~H, NC 27599 

Telephone: (9~9) 952-.0523 

Fax: {9~9) 962-.~433 

Professor, Department of H~story 

CB# 3:1.95, Hamilton 

UniversiW of Nor[:h 

Chapel H~], NC 27599 

Telephone: (919) 962-5436 

Fax: (919) 

From= Beavers, Lisa 
Se~t= Thursday, ;uly 2~, 20~ 4:~ PM 
To= Sally Greene; Watson, Har~ L,; Lisa Beavers; Di Maio, Dana; Williams, Kathy; Regester, Charlene B 
S~bject= RE: vintage southern movies coned 
Sally and Harry, 

I was wondering if maybe another way of classifying the older film selection in the series might be as a "classic" rather than vintage? 

Even a film made in 1950 is now 60 years old and I bet many more people can remember seeing a film in the theater from that era than one from the 1930’s and early 40’s. 
The quality of the film would also be much better, I would think. 

Lisa 
Events and Communications 
The Center for the Study of the American South 
Ibeavers@unc.edu I 919-962-0503 I wvw¢.uncsouth.org 

From= Sally Greene [sally@ibiblio.org] 
Sent= Thursday, July 21, 2011 16:31 
To= Watson, Harry L.; Lisa Beavers; Di Maio, Dana; Williams, Kathy; Regester, Charlene B 
Subject= vintage southern movies cont’d 

Kathy and Charlene, 

Thank you both for your time on Wednesday and for continuing to brainstorm ruth us about possiNe substitutes for "Ca~olina." In talking just now ruth Ernie Dollar I 

learned that the Stagville Plantation has been showing vintage movies too, movies that depict the antebellum South. They’ve shown Gone With the Wind and next up is 
Jezebel (Aug. 13). We don’t have a whole lot of cross-over audience I wouldn’t expect, but this is something we should probably keep an eye on. Future movies arefft 

listed. But anyway, it strikes me as an argument to do something other than Jezebel. 

http://www,stagville.owevenW 

Thanks agah~ 

Sally 

Sally Greene 

Associate Director 

http:// unc~mth.org 

Council Member 

UNC Center for the Study of the American South 

(919) 962-0553 

Chapel tlill Town Council 

http:i/sallygreenc.org (919)260-4077 



Papers on SSRN at http:/, ssm.com/author=1095473 



Depictions of the South on Screen 

Pinky (1949-a white actress, Jeanne Crain plays the part of a black woman who returns South after 

attending nursing school in the North and passing as white to assist her grandmother and later take care 

of her grandmother’s elderly employer) 

Band of Angels (1957-features Clark Gable in the role of a slaveowner who falls in love with his slave 

who is mixed after purchasing her on the slave market; the film also features Sidney Poitier as a kind of 

revolutionary character; but what makes the film interesting is that it hints at the fact that the 

slaveowner who is a kind of surrogate father could in fact be Poitier’s father) 

Foxes of Harrow (1947-this film will be hard to get) 

Jezebel (1938-features Bette Davis and Henry Fonda) 

Hallelujah (1929-all-black cast film) 

Raintree County (1957-this film is really more situated in Indiana when an abolitionist marries a 

slaveholder from the South (played by Elizabeth Taylor) 

Intruder in the Dust (1949-based on William Faulkner’s novel about a black man wrongly accused of 

murder in Faulkner’s home of Oxford, Mississippi) 

Cat on a Hot Tin Roof (1958) 

Cool Hand Luke (1967) 

Hurry Sundown (1967) 

Fried Green Tomatoes (1991) 

Driving Miss Daisy (1989) 

Song of the South (1946) 

Sound and Fury (1959) 

Judge Priest (1934-features Will Rogers, Stepin Fetchit, and Hattie McDaniel) 

So Red the Rose (1935) 

Streetcar Named Desire, A (1951) 

Way Down South (1939) 

Vanishing Virginian (1941) 



Sounder (1972-all-black cast film about sharecroppers in the South when the black family has to survive 

in the absence of the father figure who is sent to jail for stealing a ham) 

Southerner, The (1945) 

In the Heat of the Night (1967) 

Showboat (1951) 

Leadbelly (1976-based on life of musician Huddy Leadbetter; made by Gordon Parks; and is actually 

quite good; first saw this film in Glasgow, Scotland) 

Mississippi Masala (1992-Denzel Washington is centered in this romantic story with an East Indian 

woman whose family now resides in Mississippi; explores cultural and racial differences as well as the 

struggles of living in the South) 

Ghosts of Mississippi (1996-Whoopi Goldberg plays the wife of Medgar Evers and her attempt to seek 

justice following his murder) 

Mississippi Burning (1988) 

Maryland (1940) 

Color Purple, The (1985) 

Time to Kill, A (1996) 

O Brother, Where Art Thou? (2000) 

A Soldier’s Story (1984) 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, July 22, 2011 12:37 PM 

Williams, Heafl~er A <hawill@emaJd.~mc.edu> 

Script for Nat Turner Documenta~cy 

Dear Heather: One of my former colleagues in undergrad contacted me regarding a documentary that he is working on related to Nat Turner. He sent me the script for my 
review and suggestions. I told him that I would have one of my colleagues in history to review the script as well. Therefore, I am contacting you. While I know you are working 
hard over the summer, if you have time would you review this work and send your comments to him (Roland Waddell). I will send you the correspondence that I have had with 
him as well as the script. If you cannot review this work then I certainly understand because I don’t like to impose on others. Additionally, I told him that I could not give him a 
deadline when I would submit my comments. Thanks for reviewing this request. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, July 27, 2011 9:45 AM 

Benowi~, Judith <benowi~@email.unc.edu> 

ILE: Request tbr Updated Contact Intbnnation Sheet 

Instructo~/o20Contact%20Information%20Te~nplate [ 1 ].doc 

Dear Judith: Hope things are going well for you as well. Attached is the updated information sheet requested for the on-line course that I will teach in the Spring. I will make 
arrangements to convert from Blackboard to the new Sakai system. Please keep me posted by email as I on leave on the Fall and will be traveling but I don’t want to miss any 

important deadlines. Finally, please let me know that you have successfully received the information form attached. Thanks for your assistance. Sincerely, Charlene Regester 

From: Benowitz, Judith 
Sent-" Tuesday, July 26, 20:[.t 3:30 PM 
To; Regester, Charlene B 
Subject; Request for Updated Contact Information Sheet 

Hi Charlene, 

I hope this finds you well and happy--despite the heat these days. 

Tim McMillan has informed me that you’ll be teaching the COO AFAM 101 course in spring 2012. Since it’s been a while since you’ve 

taught for us, I’d appreciate your filling out the attached instructor contact information sheet. It’s a bit different from the one that 

you did in 2009. Fill in what you can and I’ll take care of anything that you leave blank. 

I’ II prepare a pdf contract for you and will send it when the your department fills out and returns the required CE form which our 

payroll coordinators will send to the department sometime this fall. 

You’ II need to do minor revisions to the course and submit those by November 15th. Since all of the courses are being moved from 

Blackboard to Sakai, you’ II need to contact the instructional designer for that course (Jessa Bliss: jessa_Bliss@unc.edu) to add you to 

the course in order for you to revise it. T’ II send out a IJstserv message at some point this fall to all of the instructors for spring (after 

all of the fall courses are up and running in Sakai) to tell them when they can contact their instructional designer to add you to Sakai. 

Thanks very much. 

Judith 
Judith Benowitz 
Program Development Specialist 

Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive 

Chapel Hill, NC 27599 
CB# 1020 
919-962-6302 
"Let us be grateful to the people who make us happy; they are the charming gardeners who make our souls bloom." 
Marchel Proust 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, July 27, 2011 10:02 AM 

Bliss, Jessa <jessa bliss@unc.edtr~ 

On Line Class Spring 2012 

Dear Jessa: This is to let you know that I will be teaching AFAM :t0:t on line in the Spring of 2022. I am contacting you so that you can add me to the class so that I can make 
changes (primarily dates) appropriate for the Spring class, In the meantime I will contact the Sakai training center so that I will make the transition from Blackboard to Sakai in 
the Fall, .lust wanted to let you know that we will be working together again in the Spring and I will be relying on you for your assistance as I really appreciated the assistance 
you extended in the past. Sincerely, Charlene P.egester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, August 8, 2011 12:58 PM 

Miller, Haeran <hrmille@email.unc.edu> 

Reimbursement for Conference Travel 

Dear Haeran: Please let me know what time you will be in the AFAM office on Wednesday so that I can submit my materials to be reimbursed for a conference recently 
attended. Thanks much for your assistance. Sincerely, Charlene Regester 



FFOlll o" 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, August 8, 2011 1:49 PM 

Smith, Stacie (Student Stores) <SDSMITH@store.unc.e&~> 

ILL: Bull’s Head Bookshop: Your Order Status 

Dear Stacie: Thanks for the update. Sincerely, Charlene Regester 

From: Smith, Stacie (Student Stores) [SDSlVlITH@store.unc.edu] 
Sent: Mlonday, August 08, 2011 1:30 PM 
To~ Regester, Charlene B 
Subject; Bull’s Head Bookshop: Your Order Status 

Charlene, 

I took the time to look up your order for Massood’s Contemporow Bl~ck Cinemo and discovered that the publishing date for the book has been pushed back from 

the end of last year to the beginning of next. You should be hearing about your order in January of 20:12. 

Thanks for all your support, 

The Bull’s Head Bookshop 

Stacie D. Smith 

Bull’s Head Bookshop 

UNC Student Stores 

Our earnings support graduate and undergraduate UNC scl~olarships 

CB#1530 Daniels Bldg. 

Chapel Hill NC 27599 

9J.9-962-5060 

To order books please e-mail: 

books@unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Monday, August 8, 2011 2:03 PM 

rallen@ema~l.unc.edu 

Book: African American Theater Buildings 

Dear Professor Bobby Allen: This is to let you know that I found a book that might be of interest to you in your research on theaters and specifically black theaters in the U.S. 
The book is called African American Theater Buildings: An Illustrated Historical Directory, 1900-1955 (Md:arland, 2003) by Eric Ledell Smith who attempts to identifiy a number 
of theaters that catered to blacks in the U.S. It includes quite a few pictures displaying architectural details that I thought might coincide with your own work. The book does 

contain some errors but it is an important index that coincides with your work. The appendix is quite interesting as well because it includes theater owners and managers 
along with the names of architects who designed the theaters. Hope you had a good summer and I will not be teaching in the l:all because I am on leave but I will be on 

campus. Sincerely, Charlene Regester 



A 
1 Film Title and Date 
2 ? Friday Foster (1975) 
3 ? My Fair Lady 
4 ? No Way Out (1987) 
5 ? Ox Bow Incident (1942) 
6 ? Pennies from Heaven (1982) 
7 ? Penrod and Sam (1930) 
8 ? Petrified Forest (1936) 
9 ? Philadelphia Story (1940), 

10 ? Something of Value 
11 ? South Pacific (1958) 
12 ? Story of a Three Day Pass 
13 ? Thank You Mr. Jeeves (1936) 
14 A Hero Ain’t Nothing But a Sandwich (1977) 
15 A Lesson Before Dying (HBO 
16 A Patch of Blue (1965) 
17 A Slender Thread (1965) 
18 A Soldier’s Story (1984) 
19 Adventures of Huckleberry Finn 
20 Adventures of Tom Sawyer 
21 African Queen 
22 Alice Adams 
23 All The Fine Young Cannibals (1960) 
24 Anna Lucasta 
25 Apocalypse Now 

B 
i Director 

C 
iLiterary Title and Pub Year 

iPlaY 

i Joseph Sargent iA Lesson Before Dying 
i Be Ready with Bells&Drums 

iArticle, "Decision to Die" 
iPlay, A Soldier’s Play 

iThe Bixby Girls 
i**(Play) 

26 Arrowsmith 
27 Asphault Jungle 
28 Autobiography of Miss Jane Pittman 

’ 29 
30 Beau Geste 
31 Beloved i iNovel, Beloved 
32 
33 Biloxi Blues 
34 Bingo Long Traveling (1976) 

’ 35 ~i~ ~ ~ ~i~ ~iffi~ ~Y~ KI~ 
36 Bishop’s Wife (see also PreacheCs Wife) 
37 Black Eye (1974) ~ lMurder on the Wild Side 
38 ~i~irl i i (Pi~ 
39 Black Like Me 
40 Black Orpheus 

42 Blacula 
43 Breaking Point 
44 #re~i~r’s ~iiii~ (~Sj 
45 Brian Song (1971) 
46 Bright Road (1953) 
47 
48 Buck and the Preacher lSidney Poitier 
49 Buck Benny Rides Again (1940) 

5o ~iifo~i~ ~ii~ (~f~; ~ ~ *(Pi~j 
51 Carmen Jones ~ l**(Play) 

52 Carolina 
53 Cinderella hibe~y (1973) 

Updated 8/10/2011 



D E 
1 Author Comments 
2 Arthur Marks Based on story by Marks 
3 
4 
5 
6 
7 
8 Robert E. Sherwood 
9 

10 

12 Melvin Van Peebles 
13 
14 Alice Childress novel 
15 Ernest Gaines 
16 Elizabeth Kata (1961) 
17 Shana Alexander Life Magazine 
18 Charles Fuller 
19 
2O 
21 
22 Booth Tarkington 
23 Rosamond Marshall 
24 
25 
26 
27 
28 
29 
3O 
31 Toni Morrison 
32 Robert Grossbach Eddie Murphey 
33 
34 William Brashler 
35 
36 
37 Jack Jeff Fred Williamson 
38 J.E. Franklin 
39 John Howard Griffin 
40 
41 Evan Hunter 
42 
43 
44 George B.McCutcheon 
45 
46 Mary Elizabeth Vroman 
47 
48 
49 Zion Myers (adapted) story by Arthur Stringer 
50 Nell Simon 
51 
52 
53 S, Darryl Ponicson 

Updated 8/10/2011 



A 
1 Film Title and Date 

54 Claudine 
55 Color Purple 
56 Come Back Charleston Blue 
57 Comedians 
58 Conrack (1974) 
59 Cool Breeze 
60 Cool World 
61 Cornbread, Earl, and Me (1975) 
62 Cotton Comes to Harlem 
63 Counte of Monte Cdsto 
64 D.C. Cab (1983) 
65 Deliverance 
66 Devil in a Blue Dress 
67 Disappearing Acts (HBO) 
68 Driving Miss Daisy 

69 Drum (1976) 
70 Duet at Diablo (1966) 
71 Dutchman 
72 Edge of the City (1957) 
73 Education of Sonny Carson (1974) 
74 Emperor Jones 
75 For Love of Ivy (1968) 
76 Foxes of Harrow 
77 George Washington Slept Here 
78 
79 
80 
81 
82 
83 

B                 C 
iDirector       iLiterary Title and Pub Year 

i Novel 
iThe Heat’s On 

iThe Water is Wide 

iThe Hog Butcher (1966) 

i**(story) 

iDevil in a Blue Dress 
i Disappearing Acts 

iNovel 
iApache Rising (1957) 
i**(Play) 

iTeleplay-A Man is 10Ft Tall 
**(Auto/Bio)-**Same Title 

Go Down Death 
Go Tell It On The Mountain 
Gone with the Wind (1939) iNovel, Gone With the Wind 

Great White Hope (1970) i i**(Play) 

Green Pastures (1936) 
i 

i**Play-Green Pastures 
84 Half Slave, Half Free - Solomon Northup iGordon Parks iTwelve Years a Slave 
85 Harder They Fall i i 

, 86 Hit Man (1972) 
i i~oveI,Jacks Return Home 

’ 87 Hom~ of~h~ Brav~ (~§49~ 
i i *(Pi 75 

88 Honky (1971) i iNovel, Sheila 
89 House Behind the Cedars 
90 Howl B~c~m~ Bi~ck 
91 How Stella Got Her Groove ,B, ack 

,, 
i iHow Stella Got Her Groove 

92 Huckleberry Finn (note: see Adventures... ) 

94 If He Hollers, Let Him Go 
95 Imitation of Life (1934) 
96 imit~{iSn of Life (~ 989) 
97 In The Heat of the Night (1967) 

98 In This Our Life (1942) 
i i**Novel 

100 Invisible Man 
101 Islam in the Sun 

103 Jo Jo Dancer,,Your Life is Calling i Richard Pryor 
104 King Solomon s Mines 
105 Kings Go Forth 

Updated 8/10/2011 



D E 
1 Author Comments 

54 
55 Alice Walker 
56 Chester Himes 
57 Graham Greene 
58 Pat Conroy 
59 
60 Warren Miller 
61 Ronald L. Fair 
62 Chester Himes 
63 Alexandre Dumas 
64 Schumacher and Topper Carew co-authors 
65 
66 Walter Mosley 
67 Terri McMillan 
68 
69 Kyle Onstott 
70 Marvin Albert 
71 Leroi Jones Amid Baraka 
72 Robert Alan Aurthur 
73 Sonny Carson 
74 
75 Sidney Poitier Based on story by Poitier 
76 
77 
78 
79 
80 Margaret Mitchell 
81 
82 Howard Sackler 
83 Mark Connelly 
84 Solomon Northup 
85 
86 Ted Lewis 
87 Arthur Laurents 
88 Gunard Selberg 
89 
90 
91 Terri McMillan 
92 
93 
94 
95 Fannie Hurst 
96 Fannie Hurst 
97 John Ball 
98 Ellen Glasgow 
99 William Faulkner 
100 Ralph Ellison 
101 Abe Waugh 
102 
103 Richard Pryor 
104 
105 

Updated 8/10/2011 



A 
1 Film Title and Date 

106 Knock on Any Door 
107 Lady Sings the Blues 

108 Lillies of the Fields (1963) 
109 Little Miss Marker 
110 Lost Boundaries (1949) 

B 
i Director 

C 
iLiterary Title and Pub Year 

i**(Auto/Bio) Billie Holliday 
i**Novel 

iStory 
111 Lost in the Stars 
112 Lycistrata 
113 Lydia Bailey 
114 Malaga (1962) i Novel 
115 Malcolm X iSpike Lee i**(Auto/Bio) 
116 Maltese Falcon 
117 Man About Town (1939) iStory 
118 Manchurian Candidate 
119 Mandingo (1975) iNovel, Mandingo 
120 Meet Me in St. Louis 
121 Member of the Wedding (1952) iMember of the Wedding 
122 Miss Sadie Thompson 
123 Mother, Jugs, and Speed (1976) iStory 
124 Mutiny on the Bounty 

125 Native Son (1951) iNovel, Native Son 
126 Norman... Is That You? i**(Play) 
127 Norman... Is That You? (1976) i**Play 
128 Odds Against Tomorrow (1959) i Novel, 
129 Of Mice and Men 
130 Once Upon a Time When We Were Colored iTim Reid 
131 One Hundred Rifles (1969) iNovel 
132 Othello (w/Fishburne) i Branaugh i Othello 

134 Pawbroker (1965) 
135 Pelican Brief 
136 F’6ii 8 i Si  Story (I-I~k~: Wa~hin~n~;90s) 
137 Pinky i iCyd Rickett’s Summer Qtrly 
138 Porgy and Bess (1959) 

i iNovel 
139 #re~ #oin~ (’19~) 
140 Rage in Harlem (1991) 

, 141 Raisin in the Sun (1961), note: tv version@ 90s 
142 R~ot (~9~9) 
143 Roots i i Roots 
144 Sanders of the River (1935) 

i iNovel 
145 ~h~ft i’19~)i no~: ~iS~i~to5 ~rsi~n i iNSv~i 
146 Show Boat (1951) i iNovel 
147 Sister, Sister i i Sister, Sister 

149 Some Kind of Hero (1982) i i Novel 
150 Something of Value (1957) 

i iNovel 

152 Spartacus (1960) 
153 Take A Giant Step (1959) 

155 That Certain Feeling i i**(Play) The King of Hearts’54 

156 That Man Bolt (1973) 
i 

iStory 
157 The Grasshopper (1970) 

Updated 8/10/2011 



D E 
1 Author Comments 

106 
107 w/William Dufty 
108 William E. Barrett 
109 
110 W. L. White Based from Reader Digst 

112 

114 Donald Mackenzie Dorothy Dandridge 
115 Alex Haley 

117 Morris Ryskind 

119 Kyle Onstott 
120 
121 Carson McCullers 
122 
123 Tom Mankiewicz 
124 
125 James Baldwin 
126 
127 R. Clark & S. Bobdck 
128 William P. McGivern 
129 
130 Clifton Taulbert 
131 Robert MacLeod 
132 Shakespeare 
133 Harold Flender 
134 
135 
136 
137 1946 
138 Dubose Haywood 
139 Dr. Robert Lindner verify original genre 
140 Chester Himes 
141 Lorraine Hansberry 
142 Frank Eli Jim Brown 
143 Alex Haley 
144 Edgar Wallace 
145 Ernest Tidyman 
146 Edna Ferber 
147 Eric Jerome Dickey 
148 
149 James Kirkwood Richard Pryor 
150 Robert Ruark 
151 William H. Armstrong 
152 
153 
154 Prosper Merimee 
155 
156 Charles Johnson 
157 Mark McShane 

Updated 8/10/2011 



1 Film Title and Date 
158 The Greatest (1977) 
159 The Green Mile 
160 The 
161 The 
162 The 
163 The 
164 The 
165 The 
166 The 
167 The 
168 The 
169 The 
170 The 
171 The 
172 The 
173 The 
174 The 

A B 
i Director 

C 
iLiterary Title and Pub Year 

i**(Auto/Bio)-The Greatest 

i**Novel Landlord (1970) 
Learning Tree 

Liberation of L.B. Jones (1970) iThe Liberation of Lord Byran J 
Littlest Rebel (1935) i**Play 
Long Ships 

Lost Man (1969) iOdd Man Out 
Lost World 
Male Animal 
Man (1972) i Novel 
Omega Man (1971) iNovel 
Piano Lesson iLIoyd Richards iThe Piano Lesson 
Pirate (1948) 
River Niger (1976) i Play 
Slender Thread (1965) iarticle in Life Magazine 
Split (1968) i Novel, The Seventh 

175 The Wedding Band 

176 The Wiz (1978) i**Play 
177 To Kill A Mockingbird (1962) 

178 To Sir, With Love (1966) iNovel 
179 To Sleep With Anger iChades Burnett 
180 Trick Baby (1973) i Novel 
181 Twelve Angry Men 
182 Twelve Angry Men @90s-00s w/blk cast memb 
183 Uncle Tom’s Cabin 
184 Up The Down Staircase 

186 Virgin Island (1958) i iNovel, Our Virgin Island 
187 Waiting to Exhale 

i 
iWaiting to Exhale 

188 ~hat’~ L.o~ Goi iS 5o ~iih ii ( l**(Auto/Bio) i: Yin~ 
189 Young Man With A Horn (1950) 

Updated 8/10/2011 



D E 
1 Author Comments 

158 Muhammed All H. Muhammed/R.Durham 
159 Stephen King 
160 Kristin Hunter 
161 Gordon Parks 
162 Jessie Hill Ford 
163 Edward Peple 
164 
165 Frederick L. Greene 
166 
167 
168 Irvin G. Wallace Janet MacLachlan 
169 Richard Matheson 
170 Ernest Gaines Hallmark Hall of Fame 

172 Joseph Walker 
173 
174 Richard Starks Jim Brown 
175 
176 William F, Brown 
177 
178 E. R. Braithwaite 
179 
180 Iceberg Slim 

182 
183 Harriet Beecher Stowe 
184 
185 Liam O’Flaherty 
186 Rob White Sidney Poitier 
187 Terri McMillan 
188 Tina Turner 
189 

Updated 8/10/2011 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, August 15, 2011 4:40 PM 

jromero@oscars.org 

Film List for Upcoming Visit-Ch~:rlene Regester 

Margaret Hemck Library.docx 

Dear Jenny Romero: Thanks for assisting me in my inquiry regarding holdings at your library. As previously mentioned my work is on black entertainers primarily before 2960. I 
have provided a list of entertainers as well as a sampling of some of their films (since some have appeared in well over 300 films) to assist in your search to identify resources 
that I might have access to when I arrive on Sept. 29 through Sept. 2. I will be staying at the Avalon Hotel during this week and will provide more information closer to my 
departure. Currently, I teach at UNC-Chapel Hill, North Carolina and I am working on a second project. My first book was African American Actresses: The Struggle for 
Visibility, :t900-:1960 (20:t0). The second project will focus on men even though I will include a few women and the focus will be different. I greatly appreciate your assistance 
and will contact you again by phone to answer or ask any questions. Finally, thanks tremendously for helping me in this process as I have visited your library only once. Please 
let me know that you have received the attached material. Sincerely, Charlene Regester 



FFOlll; 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, Angust 18, 2011 1:22 PM 

Jenny Romero <jromero@oscaxs.org> 

lEE: Fihn List Ibr Upcoming Visit-Chaxlene Regester 

Dear Jenny: Thanks Tremendously -- I will review and let you know which files I will probably be interested in by tomorrow. Sincerely, Charlene Regester 

From: Jenny Romero [jromero@oscars.org] 
Sent: Wednesday, August 17, 2011 5:53 PM 
To-" Regester, Charlene B 
Subject; RE: Film List for Upcoming Visit-Charlene Regester 

Dear Charlene, 

Thank you for sending me a list of the individuals who are most central to your research. I have included below a list of the special collections material that seems 

most relevant to your project. I did not search individual films because any production-related material we have would probably be peripheral to your study. Of 

course, as I mentioned on the phone, you are welcome to search our Manuscript Inventories database when you are here in the library and determine if there are 

other files you would like to see. I have put you down for a special collections appointment on Monday, August 29 at 10 am. When you have a chance, please let 

me know which files you would like to see from those listed below. 

We would also have information on your topic in our core collection. The core collection includes books, periodicals, scripts and clipping files. The clipping files 

include reviews and articles, publicity materials and photographs, and they are organized by production, biography and general subject. The biography clipping 

files would include files on most, if not all, of these individuals, and you may also find our subject files on Blocks ond Film and Blocks in Film helpful. Another 

resource which might be helpful for you would be our fan magazine holdings, which are quite extensive. In addition to the various published indexes, we have an 

in-house periodicals index database which includes indexing for many fan magazines not indexed elsewhere. The database and the fan magazines are available at 

the reference desk. The books, periodicals and screenplays, as well as well as information on many of our posters, are catalogued online at 

http:/icatalo~oscars.or~ Core collection materials are available without an appointment during regular library hours (Mondays, Thursdays and Fridays from 10am- 

6pro, and Tuesdays from 10am-Spin; we are closed Wednesdays and weekends). 

There is additional information about using the library on our website at ..h..t..t.P..jj-w....w....w..:..~..s..c...a..r.~:.9..r.gL~.j.L.b..r.~£y/.~j.~/.~:~!~19.~.~.! Please let me know if you 

have any questions. 

Best, 

Jenny 

Jenny Romero ¯ Special Collections Department Coordinator ¯ Margaret Herrick Library 

Academy of Motion Picture Arts and Sciences ° Tel 310-247-3036 ext. 2226 ° Fax 310-657-5193 

www oscars.org/library/¯ iromero@oscars org 

Jane Ardmore papers 

9.f-23 Davis, Sammy, Jr. 1973-1974. 

Richard Brooks papers 

38.f-16 THE PROFESSIONALS -- billing 1966. 
RichardBrooks: 1966 (Columbia Picmres, 1966) 

includes: breakdown of billing requirements; wafiver for billing on screen 

signed by Ralph Bellamy, Lee Marvin and Woody Strode, February 10, 

1966. 

39.f-35 THE PROFESSIONALS -- legal-contracts 1964-1966. 

RichardBrooks; 1966 (Cohm~bia Pictures, 1966) 
includes: signed agreement with Woody Strode, May 4, 1964; breakdown 

of actors salaries, 1965; signed agremnents with stunt players; day player 

agreements. 

Valentine Davies papers 

16.f-106 BOJANGLES 1956~ 

contains: notes; step sheets, June 26, 1956, and July 2, 1956; 

correspondence with Marly Forkms, 1956; hmadwritten draft script; note 

t~m Stepin Fetchit with coW of sheet mnsic, "Dancin’ Bill Bojangles". 

Jack Hirshberg papers 

2 Davis, Sammy, Jr. 

Hedda Hopper papers 

25 Twentieth CentuU- Fox 1944-1965. 
includes: draft column on THE FIGHTING LADY, circa 1944, 3 pages; 
fan mail including letter from reader to Hopper objecting to propaganda 
supporting Catholic Church a~d protes~ting Ed Sullivan’s sympathies 



towards Jews, Catholics, and blacks, circa Maacch 2, 1955; fan mail 
regarding A MAN CAI,LED PETER including letter from reader to 

Hopper discussing sister&a-law M~o attended Peter Maacshall’s church, 

March 4, 1955, 3 pages; news regarding Stephen Boyd, October 25, 

1956 [postmark]; letter froln Bob Goldstein to Hopper discussing unlikely 

Inm’riage between Arthur Loew Jr. and Joan Collins, problems caused by 

Eaxtha Kitt~ thoughts by Nmmdlly Johnson regarding his work on 

"Wandering Jew script," and house owned by Haacold Hechk July 30, 

1957; letter from Goldstein to Hopper discussing Lawrence Olivier being 

asked to take over as director of THE DEVIL’S DISCIPLE and Gia 

Scalds attempted suicide, August 12, 1958; letter from Hopper to 

Goldstein discussing Olivier, Jer~ Wald, and Thelma Cza~et-Heir, 

October 10, 1958; draft column on Peter Levathes, March 1961, 3 pages 

[unpublished?]; list of guests who attended paxty hosted by Spyros 

Skouras, August 3, 1961 ; letter ficom Sonia Wolt~n to Hopper discussing 

filming on loca~6on tbr STATE FAIR [1962] with mention of Sandra Dee 

visiting set, September 17, 1961, 3 pages; letter from Frank McCarthy to 

Hopper discussing casting of PATTON, October 17, 1961, with attached 

photocopy of letter from African-American soldier to McCaxthy who 

se~ed under George Patton, September 6, 1961; letter from ’Feet Carle to 

Hopper discussing filming on location for NINE HOURS TO RAMA, 

November 9, 1961, 2 pages; letter from Mark Robson to Hopper 

regarding NINE HOURS TO RAMA, December 30, 1961, 4 pages; 

letter from Bill Tmvilla to Peggy McNaught regarding his visit to dilt~rent 

regions in Aliica including visit to Wamba, Kenya where Sanmel G. Engel 

was filming TIlE LION [1962], Januaxy 3, 1962, 2 pages; inte~iew with 

Peter Levathes, January 23, 1962, 3 pages; dratl column regarding 

International Cultural Center tbr Youth in JerusaJ~em which includes 

~nention ofLiza Minnelli being in "Diaxy of A~me FraNc2 ]1962], 2 pages; 

interview with Harold Rand, January 18, 1963, 3 pages; letter from Fred 

Hift to Hopper discussing MODESTY BLAISE and HOW TO STEAL A 

MILLION, Septmnber 10, 1965. 

13.t"-514 Davis, Sammy, Jr. 1960-1964. 

includes: telegram from Samlny Davis, Jr., Septmnber 15, 1960; interview, 

April 3, 1964, 8 pages. 

22.f-897 Goldstem, Bob 1957-1965. 
includes: letter tix~m Hedda Hopper to Bob Goldstein discussing Arthur 

Loew fmling to mazry Eartha Kitt, Joan Collins’ wish to mmqT Loew, and 

the wit of Nmmally Johnson, July 26, 1957; letter from Hopper to 

Goldstein ruth mention of Robert Wagner and discussing Nummlly 

Johnson rewriting script for Marilyn Monroe’s upcoming fihn 

[SOMETHING’S GOT TO GIVE], Februa~ 9, 1962; letter from 
Hopper to Goldstein discussing Elizabeth Taylor, Richard Burton, and 

Susan Strasberg, February’ 28, 1962. 

33.f- 1398 Kitt, Eartha 1954. 
contains: letter from Earth Kitt to Hedda Hopper explafining that she 

missed a performance at the Biltmore Theatre and the Mocmnbo due to an 

illness, February’ 15, 1954. 

Hattie and Sani McDaniel papers 

1.f-15 Committee for Uni~- in Motion Pictures -- program 1944. 
contains: souvenir program tbr the First Annua] Motion Picture Unity 

Award Assembly, sponsored by the Youth Council of the National 

Association tbr the Advancement of Colored People, Los Angeles, April 

23, 1944, 12 pages. 

1.f-16 McDaniel, Elm -- publici~ 1942. 

contains: one 7xl 0 newspaper portrait ficom TIlE CAI,IFORNIA 

EAGLE. 

1.f-17 McDaniel, Hattie -- childhood undated. 

contains: "Elective Spelling Blanks" by Mrs. H. D. Abbott belonging to, 

and filled out by, Ms. McDaniel, 6th Grade. 

1.f-18 McDaniel, Hattie -- Christmas card undated. 

contains: card with imprint of McDaniel and the Beulall show, ca. 1948- 

1950. 



1£-19 McDaniel, Sam -- advertisement circa 1915. 
contains: advertisement mounted on board ruth picture, "Compliments of 

Brown and McDaniel, Novelty Dancing Entertaining". 

1 .f-20 McDaniel, Sam -- contract 1952. 

contains: signed agency contract between Sam (Deacon) McDaniel and 

Frank Ryan, July 11, 1952, 6 pages. 

1 .f-21 McDaniel, Sam -- Hillside Ca£e 1947. 

contains: folder from Hillside Cafe, Long Beach, Califomia~ ruth 

photograph of Sam McDaniel and four other people, inscribed ’q’o the 

Deacon," October 31, 1947, with photograph of wo,nan, captioned 

"Capri," pasted in. 

1 .f-22 McDaniel, Sam -- Price’s Foothill undated. 

contak~s: folder fro,n Price’s Foothill (resIaura~t), Signal Hill, Ca]ifornia, 

with photograph of Sam McDaniel and club ownm; together with 5x7 

photograph of Sam McDaniel and five other people seated at table, early 

1950s. 

2.f-23 McDaniel, Sam -- scrapbook circa 1900-1952. 

contains: clippings regaxding Mr. McDaniel; clippings about Hattie 

McDaniel and her death and funeral; photographs of(among others) Mr. 

McDaniel, Lula McDaniel, Otis McDaniel, and friends, family and business 

acquaintences; telegram from Anna Roosevelt to Mr. McDaniel expressing 

sorrow at the death of Hattie McDaniel, October 30, 1952; preview 

invitation for CAPTAINS COURAGEOUS, March 23, 1937; clippings 

for TIlE HARVEY GIRLS (1946) and JOE PALOOKA, CHAMP 
(1946); telegram ficom John Dales, Jr., Screen Actors Gnild, to Mr 

McDaniel relaying message of condolence by Gen. Dwight D. Eisenhower, 

October 31, 1952; reviews for GENTLEMAN JOE PALOOKA (1946), 

SECRET SERVICE INVESTIGATOR (1948) and I WONDER WHO’S 

KISSING HER NOW (1947); memo from Bette [Davis] and Mary. 

]Astor] inviting Mr. McDaniel to a wrap pal%~; review for HEART OF 

VIRGINIA (1948); review for A GUY, A GAL AND A PAL (1945); 

review for AM I GUILTY? (1940). 

Note: 23 leaves. 

2.f-24 Negro Actors Guild of America, Inc. -- certificate 1952. 

contains: one 8xl 0 certificate of a resolution honoring the memory of 

Hattie McDaniel, 1952. 

2.f-25 Periodical circa 1938. 

contains: ’FOPS (Recording the Achievements of the Negro Race), 

Volume 1, Nmnber 2, undated [photocow]. 

2.f-26 Photographs 1900-1948. 
contains: 112 reference photocopies of pbotos of Hattie McDaniel, Sam 
McDaniel, Etta McDaniel and family members and friends. 
Note: Reference photocopies of photographs held in the Photograph 

2.f-27 Program 1942. 

contafins: Music Town Presents, "American l~apsody," by Ruby Berkely 

Goodwin, Mayan Theatre, September 27, 1942, 12 pages. 

Note: Program, with many advertisements for black businesses and 

entertafinem, including film FOUR SHALL DIE ruth Dorothy Dandridge. 

2.f-29 Vernon Nite Club -- llyer andated. 

contains: flyer, drawn by Edwmd Ingrain, for Vernon, the Nite Club of 

Los Angeles~ with list of performers. 

Note: On reverse, written in pencil, are lyrics to "Walkin’ the Dog." 

Paramount Pictures contract summaries 

14.f- 1342 Kitt, Eartha (actress) 1957. 
contains: snmmary of agreement dated September 10, 1957. 

Gregory Peck papers 



52.f-435 PORK CHOP HILL -- casting 1957-1958. 

Lewis Milestone; 1959 (UnitedArtists, 19.59) 
includes: agreement with Lynn StaJmaster, MaJcch 18, 1958; letter from 

Estdle Melville of tim Melville Studios a childmffs portxa~t gallery, 

wondering if Gregory Peck roll cast her lazy son in recompense for her 

having been inundated at all hours by calls from aspiring actors who had 

dialled her number in their search for Melville Productions, March 15, 

1958; day player contracts for, aa~ong others, Phillip Ah~ Ivaa~ Dixon, aa~d 
Beula2ti Quo; contracts for, among others, Robert Blake, James Edwards, 

Norman Fell, Hmnry Gumdino, Martin Landau, Gavin MacLeod, Hal 

Needham, George Peppard, Burt Remsen, HarU Dean Stanton, Woody 

Strode, and Rip Torn. 

Milton E. Pickmm~ papers 

15.f-196 Reader reports and synopses -- scripts (T) 1941-1973. 
contains: (1) TIlE T}RJNDER OF GIANTS, reader report by Sidney 

Picker of a screen tmatment by Charles K. Peck Jr., January 25, 1965; 

(2) "Thnrsday’s Child," reader report by Barbara Willard of a novel by 

Donald McCaydle, Jnne 12, 1941, 15 pages; (3) "Thursday’s Child," 

reader report by Ed Gemnson of an antobiography by Eartha Kitt, 

Septmnber 26, 1956, 4 pages; (4) "Thursday’s Child," reader report by 

Hazel Thurston of a novel by June Drumtnond, June 9, 1961, 4 pages; (5) 

"The Three Sirens," reader repo~t by Edward Doyle of a novel by hying 

Wallace, 18 pages; (6) TILT, reader report by G. Byron Sage of a 

scmenplay by Pat Fiedler and Richard Bluel, March 5, 1971; (7) "The 

Tightrope Men," reader report by Ed Gemnson of a novel by Desmond 

Bagley, April 14, 1973, 5 pages; (8)"Time and Again," reader report of a 
novel by Jack Finney; (9) "Time Must ttave a Stop," two reader reports of 

a novel by Aldous ttuxley, one by Patricia Gordon, May 15, 1944, 27 

pages, one by Beverly Chamow. September 11, 1944. 

17.f-227 Thursday’s Child -- miscellmmous 1957-1960. 

contains: brief production notes on an autobiography by Eartha Kitt. 

Sidney Skolsky papers 

1 .f-20 Correspondence 1952-1974. 
contains: letlers t?om George W. Anderson, Ideal Publishing Corp., June 
13, 1974; Barbara Best, two nndated; Pat Campbell, undated; Sammy 
Davis Jr., telegram, April 30, 1965; Lockwood Doty, NBC, April 22, 
1952; Robert J. Fitzgibbon, ’°Fancily Weekly," February. 12, 1969; Maury 
Foldare, September 9, 1972; David Golding, telegram, May 26, 1960; 
Sidney and Madeline Gmenberg, May 24, 1972; Joe Hoenig, July 24, 
1967; Em Kemp, March 21, 1955; Earl Leaf, nndated; GeoffMiller, "Los 
Angeles Magazine," March 21, 1969; Maurice McEndme, January 13, 
1964; Peggy McNaught, April 2, 1959; Evelyn Pain, May 5, 1961; Jerry 
Pam, May 1, 1964; Random House (Jean Ennis), Jtme 25, 1957; A. L. 
Rockett, March 21, 1955; Paul San, %lew York Post" October 28, 
1952, July 19, 1966, telegram, April 5, 1967, April 22, 1969; Julian 
Senior, MGM publicity, undated; °’Show" (Geraldine Krug), undated; 
Larry, Swindell, February 23, 1973; ’q’V Radio Mirror" (Claim Safran), 
June 19, 1962; proposal from Skolsky to °¢Fhis Week," January 28, 1969, 
and undated reply; Tonight (Bob Shayne), Angufft 9, 1972; Rick Strauss, 
May 30, 1959; Robert M. Weitman, MGM, May 4, 1967; Irma 
Weilzman, December 12, 1961; Admn West, undated; Earl Wilson, Jnly 

5, 1972; Sonia Wolfson, May 6, 1964, October 1, 1964, November 24, 
1964, December 30, 1964, undated; unidentified (seven items). 

3.f-62 Tynb’pes-- D 
contains: material on Vic Damone, Cesam Dm~ova, Ray Danton~ Kim 
Darby, Bobby Darin, Hal David, Bette Davis, Clifton Davis, Mac Davis, 
Sammy Davis, Jr., Doris Day, Olivia de Havilland. 

4.f-74 Tyn .types-- K 
contains: ,nateriaJ~ on Am~a Ka:rina, Da~W Kaye, Stacy Keach, Brian 
Keith, Gene Kelly, Arthur Kennedy, George Kennedy, Deborah Kerr, 
John Kerr, Marion Key, Alan King, Eartha Kitt, Jack Klugman, Susan 
Kohner, Kris Kristofferson, Hardy Kruger. Nancy Kwan. 



David I. Zdflin papers 

2.f- [16211 Davi~ Sammy Jr. 

From: Regester, Charlene B [mailto:regester@email.unc.edu] 

Sent: Monday, August 15, 2011 1:40 PM 
To: Jenny Romero 
Subject: Film List for Upcoming Visit-Charlene Regester 
Dear Jenny Romero: Thanks for assisting me in my inquiry regarding holdings at your library. As previously mentioned my work is on black entertainers primarily before 1960. I 
have provided a list of entertainers as well as a sampling of some of their films (since some have appeared in well over 300 films) to assist in your search to identify resources 
that I might have access to when I arrive on Sept. 29 through Sept. 2. I will be staying at the Avalon Hotel during this week and will provide more information closer to my 
departure. Currently, I teach at UNC-Chapel Hill, North Carolina and I am working on a second project. My first book was African American Actresses: The Struggle for 
Visibility, 1900-1960 (2010). The second project will focus on men even though I will include a few women and the focus will be different. I greatly appreciate your assistance 
and will contact you again by phone to answer or ask any questions. Finally, thanks tremendously for helping me in this process as I have visited your library only once. Please 
let me know that you have received the attached material. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, August 19, 2011 10:13 AM 

Woodard, Harold <harokt woodard@unc.edu~ 

I~W: letting you know about a public information request 

From: McFarland, Michael B 
Sent: Thursday, August 18, 20:t:t 6:10 PM 
To; Regester, Charlene B 
�2c-" Reid, Dee 
Subject-" letting you know about a public information request 

Ms. Regester: My colleague, Dee Reid, from the College tried to reach you by phone on campus earlier this afternoon, too. As a COultesy, we wanted you to know that The News & 
Obser~,~er has requested the narues of facul~" listed with some courses in your department. The Universi)-’s Public Records Officer indicates that such information, as made available by the 
registrar’s office, is considered to be public irfformation. Please give rue a call if you have questions 962-8593 is my office number. 
Mike McFarland 
Office of University Relations 

mike mcfarland@anc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, Augnst 19, 2011 10:26 AM 

Jenny Romero <jromero@oscaxs.org> 

lEE: Paper Collections Requested for Upcotning Visit-Charlene Regester 

Dear Jenny: After reviewing the list of papers housed in your special collections, I am requesting the following papers. Hopefully, I have included enough information for you to 
determine which files I would like to review. I greatly appreciate your assistance in this search and will explore some of the other resources mentioned when I arrive. 

The following paper collections requested are listed below: 
Jane Ardmore Papers 9.f-23 Davis, Sammy Jr. 
Richard Brooks Papers 38.f-16 and 39.f-35 The Professionals 
Valentine Davies Papers 16.f-106 Bojangles 1956 
Jack Hirshberg Papers 2 Davis, Sammy Jr. 
Hedda Hopper Papers 25 Twentieth Century-Fox 1944-1965; 13.f-514 Davis, Sammy Jrd 22.f-897 Goldstein, Bob 1957-1965; 33.f-1398 Kitt, Ear,ha; 
Hattie and Sam McDaniel Papers 1.f-19 McDaniel, Sam; 1.f-20 McDaniel, Sam; 1.f-21 IVlcDaniel Sam; 1.f-22 McDaniel, Sam; 2.f-23 McDaniel, Sam; 2.f-26 Photographs 1900- 

1948; 
Paramount Pictures Contract Summaries 14.f-1342 Kitt, Eartha 
Gregory Peck Papers 52.f-435 Pork Chop Hill 
Mlilton E. Pickman Papers 15.f-196; 17.f-227 
Sidney Skolsky Papers 1.f-20 Correspondence 1952-1974; 3.f-62; 4.f-74 
David I. Zeitlin Papers 2.f-[62] Davis, Sammy Jr. 
As is evident, I was interested in most of the paper collections you provided on the list. If you are unclear about the ones indicated, you can let me know. Again, thanks 
tremendously and hope to see you or one of your co-workers when I arrive. Sincerely, Charlene Regester 

F~om: Jenny Romero [jromero@oscars.org] 
Sent: Wednesday, August 17, 2011 5:53 PM 
To: Regester, Charlene B 
Subject-" RE: Film List for Upcoming Visit-Charlene Regester 

Dear Charlene, 

Thank you for sending me a list of the individuals who are most central to your research. I have included below a list of the special collections material that seems 

most relevant to your project. I did not search individual films because any production-related material we have would probably be peripheral to your study. Of 

course, as I mentioned on the phone, you are welcome to search our Manuscript inventories database when you are here in the library and determine if there are 

other files you would like to see. I have put you down for a special collections appointment on Monday, August 29 at 10 am. When you have a chance, please let 

me know which files you would like to see from those listed below. 

We would also have information on your topic in our core collection. The core collection includes books, periodicals, scripts and clipping files. The clipping files 

include reviews and articles, publicity materials and photographs, and they are organized by production, biography and general subject. The biography clipping 

files would include files on most, if not all, of these individuals, and you may also find our subject files on Blocks ond Film and Blocks in Film helpful. Another 

resource which might be helpful for you would be our fan magazine holdings, which are quite extensive. In addition to the various published indexes, we have an 

in-house periodicals index database which includes indexing for many fan magazines not indexed elsewhere. The database and the fan magazines are available at 

the reference desk. The books, periodicals and screenplays, as well as well as information on many of our posters, are catalogued online at 

_h___t__tp_~J__/__c___a__t__a_J_gg:_9___s__c__a___r__s_:__o__r_~ Core collection materials are available without an appointment during regular library hours (Mondays, Thursdays and Fridays from lOam- 

6pro, and Tuesdays from lOam-Spin; we are closed Wednesdays and weekends). 

There is additional information about using the library on our website at http:/!www.oscars.org!library!using!hours-directions.html Please let me know if you 

have any questions. 

Best, 

Jenny 
denny Romero ¯ Special Collections Department Coordinator ¯ Margaret Herrick Library 

Academy of Motion Picture Arts and Sciences ¯ Tel 310-247-3036 ext 2226 ° Fax 310-657-5193 

www.oscars.org/library/, iromero@oscars org 

Jane Ardmnre papers 

9.f-23 Davis, Sammy, Jr. 1973 - 1974. 

Richard Brooks papers 

38.f-16 THE PROFESSIONALS -- billing 1966. 

RichardBrooks; 1966 (Columbia Pictures, 1966) 
includes: breakdown of billing requirements; waiver for billing on screen 

signed by Ralph Bellmny, Lee Marvin and Woody Strode, February 10, 

1966. 

39.f-35 THE PROFESSIONALS -- legal-contracts 1964-1966. 

RichardB~oks," 1966 (Columbia Pictures, 1966) 
includes: signed agreement with Woody Strode, May 4, 1964; breakdown 

of actors salaries, 1965; signed agreements with stunt players; day player 

agreements. 

Valentine Davies papers 

16.f- 106 BOJANGLES 1956. 
contains: notes; step sheets, June 26, 1956, and July 2, 1956; 



correspondence with Marb" Forldns, 1956; handwritten draft script; note 

from Stepin Fetchit with copy of sheet music, ’°Dancin’ Bill Bojangles". 

,lack Hirshberg papers 

Davis, Sanmy, Jr. 

Hedda Hopper papers 

25 Twentieth Century-- Fox 1944-1965. 

includes: draft colnnm on THE FIGHTING LADY, circa 1944, 3 pages; 
fan mail including letter from reader to Hopper objecting to propaganda 

suptx)rting Caiholic Chnrch a~d proteshng Ed Sullivan’s sympathies 

towards .lews, Catholics, m~d blacks, circa Maxch 2, 1955; fan mail 
regarding A MAN CALLED PETER including letter from reader to 

Hopper discussing sister-h-law who attended Peter Mashall’s church, 

March 4, 1955, 3 pages; news regarding Stephen Boyd, October 25, 

1956 [postmark]; letter frotn Bob Goldstein to Hopper discussing unlikely 

tnamage between Arthur Loew Jr. mid Joan Collins, problems caused by 

Eartha Kitt, thoughts by Nunnally Johnson regarding his work on 

"Wandering Jew script," and house owned by Harold Hecht, July 30, 

1957; letter from Goldstein to Hopper discnssing Lawrence Olivier being 

asked to take over as director of THE DEVIL’S DISCIPLE and Gia 
Scalds attempted suicide, August 12, 1958; letter ficom ttopper to 

Goldstein discussing Olivier, Jeny WaJd, and Thelma Czalet-Heir, 

October 10, 1958; draft column on Peter Levathes, March 1961, 3 pages 

[unpublished?]; list of guests who attended paxty hosted by Spyros 

Skouras, August 3, 1961; letter from Sonia Wolfson to Hopper discussing 

fihning on location for STATE FAIR [196211 with mention of Sandra Dee 

visiting set, September 17, 1961, 3 pages; letter from Frank McCarthy to 

Hopper discussing casting of PATTON, October 17, 1961, with attached 

photocopy of letter from African-American soldier to McCarthy who 

served under George Patton, September 6, 1961; letter from Teet Carle to 

Hopper discussing filming on location for NINE HOURS TO RAMA, 

November 9, 1961, 2 pages; letter from Mark Robson to Hopper 

regarding NINE ttOURS TO RAMA, December 30, 1961, 4 pages; 

letter from Bill Travilla to Peggy McNaught regaxding his vi sit to different 

regions in Afiica including visit to Wamba, Kenya where Samuel G. Engel 

was filming TIlE LION [1962], Januaxy 3, 1962, 2 pages; interview with 

Peter Levathes, Jmmay 23, 1962, 3 pages; draft column regarding 

International CulturaJ Center for Youth in JerusaJem which includes 

~nention ofLiza Minnelli being in "Diay of A~me Frank" [1196211, 2 pages; 

interview with Harold Rand, Janua~ 18, 1963, 3 pages; letter from Fred 
Hift to Hopper discussing MODESTY BLAISE and HOW TO STEAL A 

MILLION, September 10, 1965. 

13.f-514 Davis, Sammy, Jr. 1960-1964. 

includes: telegram from Samtny Davis, Jr., Septetnber 15, 1960; interview, 

April 3, 1964, 8 pages. 

22.f-897 Goldstein, Bob 1957-1965. 
includes: letter from Hedda Hopper to Bob Goldstein discussing Arft~ur 

Loew failing to mary Eartha Kitt, Joatl Collins’ wish to maa~" Loew, and 

the wit of Nmmally Johnson, July 26, 1957; letter from Hopper to 
Goldstein with mention of Robert ~Vagner and discussing NmmaJly 

Johnson re~a-iting script for Mafilyn Momoe’s upcoming film 

[SOMETHING’S GOT TO GIVE], Februa~ 9, 1962; letter from 
Hopper to Goldstein discussing Elizabeth Taylor, Richard Burton, and 

Susan Strasberg, February. 28, 1962. 

33.f- 1398 Kitt. Eartha 1954. 
contans: letter from Earth Kitt to Hedda Hopper explaining that she 

missed a performance at the Biltmore Theatre and the Mocanbo due to an 

illness, February. 15, 1954. 

Hattie and Sam McDaniel papers 

l.f-15 Committee tbr Unity in Motion Pictures -- program 1944. 

contains: souvenir program tbr the First AnnuaJ Motion Picture Unity 

Award Assembly, sponsored by the Youth Council of the National 

Association for the Advancement of Colored People, Los Angeles, April 



23, 1944, 12 pages. 

1.f-16 McDaniel, Etta -- publici~ 1942. 

contains: one 7x10 newspaper portrait from THE CALIFORNIA 

EAGLE. 

1.f-17 McDaniel, Hatlie -- childhood undated. 

contmns: "Elective Spelling Blanks" by Mrs. H. D. Abbott belonging to, 

and filled out by, Ms. McDaniel, 6th Grade. 

1.f-18 McDaniel, Hattie -- Christmas card undated. 

contmns: card with imprint of McDa~iel and the Beulah show, ca. 1948- 

1950. 

1.f-19 McDaniel, Sam -- advertisement circa 1915. 
contmns: advertisement mounted on board with picture, "Compli,nents of 

Brown and McDa~iel, Novel~ Dancing Entertainers". 

1.17-20 McDaniel, Sam -- contract 1952. 
contmns: signed agency contract between Stun (Deacon) McDaniel 

Frank Ryan, July 11, 1952, 6 pages. 

1 .f-21 McDaniel, Sam -- Hillside Cal’e 1947. 
contains: tblder ti-om Hillside Catb, Long Beach, Cahtbmia, with 
photograph of Sam McDaniel and tbur other people, inscribed "To the 
Deacon," October 31, 1947, with photograph of womm~, captioned 
"Capri," pasted in. 

1.17-22 McDmaiel, Sam -- Price’s Foothill undated. 
contains: lblder from Price’s Foothill (restaurant), Signal Hill, Cahti~mia, 
with photograph of Sam McDa~iel and club owner, together with 5x7 
photograph of Stun McDaniel and five other people seated at table, early 
1950s. 

2.f-23 McDaniel, Sam -- scrapbook circa 1900-1952. 

contains: clippings regazding Mr. McDa~iel; clippings about Hattie 

McDa~iel and her death and t’uneral; photographs of (among others) Mr. 
McDaniel, Lula McDaniel, Otis McDaniel, and friends, family a~d business 

acquaintences; telegraa~ from Am~a Roosevelt to Mr. McDaniel expressing 

sonow at the death of Hattie McDaniel, October 30, 1952; preview 

invitation for CAI~17AINS COUI~A_GEOUS, March 23, 1937; clippings 

for THE HARVEY GIRLS (1946) and JOE PALOOKA, CHAMP 
(1946); telegram from John Dales, Jr., Screen Actors Guild, to Mr 

McDaniel relaying message of condolence by Gen. Dwight D. Eisenhower, 

October 31, 1952; reviews for GENTLEMAN JOE PALOOKA (1946), 

SECRET SERVICE INVESTIGATOR (1948) and I WONDER WttO’S 

KISSING HER NOW (1947); memo from Berne [Davis] m~d Mary. 

[Astor] inviting Mr. McDaniel m a wrap party; review tbr HEART OF 

VIRGINIA (1948); review lbr A GUY, A GAL AND A PAL (1945); 

review for AM I GUILTY? (1940). 

Note: 23 leaves. 

2.f-24 Negro Actors Guild of America, Inc. -- certificate 1952. 

contains: one 8xl 0 certificate of a resolution honoring the memotT of 

Hattie McDaniel, 1952. 

2.17-25 Periodical circa 1938. 

contains: TOPS (Recording the Achievements of the Negro Race), 

Volume 1, Number 2, undated [photocow]. 

2.f-26 Photographs 1900-1948. 

contains: 112 reference photocopies of photos of Hattie McDa~iel, Sam 

McDaniel, Etta McDaniel and t~mily members and tiiends. 

Note: Ret}rence photocopies of photographs held in the Photograph 

Archive. 

2.f-27 Program 1942. 

contains: Music Town Presents, "America~ Rhapsody," by Ruby Berkely 

Goodwin, Maym~ Theatre, September 27, 1942, 12 pages. 

Note: Program, with many advertisements tbr black businesses 



entertainers, including film FOUR SttAI,L DIE with Dorothy Dandridge. 

2.f-29 Vernon Nite Club -- flyer undated. 

contains: flyer, drawn by Edward Ingram, for Vernon, tke Nite Club of 

Los Angeles, ruth list of perfom~ers. 

Note: On reverse, written in pencil, are lyrics to "Walldn’ the Dog." 

Paramount Pictures contract summaries 

14.f- 1342 Kitt, Eartha (actress) 1957. 

contains: summary of agreement dated September 10, 1957. 

Gregory Peck papers 

52.t"-435 PORK CttOP ttILL -- casting 1957-1958. 

Lewis Miles¢one; 1959 (UnitedArtists, 1959) 

includes: agreement with Lynn StaJmaster, Maacch 18, 1958; letter from 

Estelle Melville of the Melville Studios, a children’s portrait galle .ry~ 

wondering if Gregory Peck roll cast her lazy son in recompense for her 

having been inundated at all hours by calls from aspiring actors who had 

dialled her number in their search for Melville Productions, March 15, 
1958; day player contracts for. among others, Phillip Ahn, Ivm~ Dixon, 

Beulak Quo; contracts tbr, among others, Robert Blake, James Edwards, 

Norman Fell, Haacry Guaacdino, Martin Landau, Gavin MacLeod, Hal 

Needham, George Peppard, Burt Remsen, Harry Dean Stanton, Woo@ 

Strode, and Rip Tom. 

l~Nton E. Pickman papers 

15.f-196 Reader reports and synopses -- scripts (T) 1941-1973. 

contains: (1) ’][’HE THUNDER OF GIANTS, reader repo~t by Sidney 

l?icker of a screen treatment by Charles K. Peck Jr., Januau 25, 1965; 

(2) "Thursday’s Child," reader report by Barbara Willard of a novel by 

DonaJd McCardle, June 12, 1941, 15 pages; (3) "Thursday’s Child," 

reader report by Ed Gemnson of an autobiography by Eartha Kitt, 

September 26, 1956, 4 pages; (4) "Thursday’s Child," reader report by 

Hazel Thurston of a novel by June Drummond, June 9, 1961, 4 pages; (5) 

"The Three Sirens," reader report by Edward Doyle of a novel by Irving 

Wallace, 18 pages; (6) TILT, reader report by G. Byron Sage of a 

screenplay by Pat Fiedler and Richard Bluel, March 5, 1971; (7) "The 

Tightrope Men," reader report by Ed Gerenson of a novel by Desmond 

Bagley, April 14, 1973, 5 pages; (8)"Time and Again~" reader report of a 

novel by Jack Finney; (9) "Time Must Have a Stop," two reader reports of 

a novel by Aldous Huxley, one by Patricia Gordon, May 15, 1944, 27 

pages, one by Beverly Chamow, September 11, 1944. 

17.f-227 Thursday’s Child-- miscellaneous 1957-1960. 
contains: brief production notes on an autobiography by Eartlm Kitt. 

Sidney Skolsky papers 

1 .f-20 Correspondence 1952-1974. 

contains: letters fm,n George W. Anderson, Ideal Publishing Corp., June 
13, 1974; Barbara Best, two undated; Pat Campbell, undated; Sammy 

Davis Jr., telegram, April 30, 1965; Lockwood Dory, NBC, April 22, 

1952; Robert J. Fitzgibbon, "Family Weekly." February 12, 1969; Mauu 

Foldam, September 9, 1972; David Golding, telegram, May 26, 1960; 

Sidney and Madeline Crreenberg, May 24, 1972; Joe Hoenig, July 24, 

1967; Em Kemp, March 21, 1955; Earl Lea£ undated; GeoffMiller. °%os 

Angeles Magazine," March 21, 1969; Maurice McEndree, Jmmary 13, 

1964; Peggy McNaughk April 2, 1959; Evelyn Pain, May 5, 1961; JmD" 

Pam, May 1, 1964; Random House (Jean Ennis), June 25, 1957; A. L. 

Rockett, March 21, 1955; l?aul San, ’~New York Post" October 28, 

1952, July 19, 1966, telegram, April 5, 1967, April 22, 1969; Julian 

Senior, MGM publicib~, undated; "Show" (Geraldine Krug), undated; 

Laru Swindell, Febrnau 23, 1973; "TV Radio Mirror" (Claim Safran), 
June 19, 1962; proposal from Skolsk?- to ’"This Week," JanuaU 28, 1969, 

and undated reply; Tonight (Bob Shayne), Augus~t 9, 1972; Rick Strauss, 
MW 30, 1959; Robert M. Weitman, MGM, MW 4, 1967; Irma 

Wei~man, December 12, 1961; Adam West, undated; Earl Wilson, July 

5, 1972; SoniaWolfson, May 6, 1964, October 1, 1964, November 24, 



1964, December 30, 1964, undated; unidentified (seven items). 

3~f-62 Tyn~lpes-- D 

contains: material on Vic Damone, Cesare Danov~, Ray Danton, Kim 

Darby, Bobby Darin, Hal David, Bette Davis, Clifton Davis, Mac Davis, 

Sammy Davis, Jr., Doris Day, Olivia de Havilland. 

4.f-74 Tyn~’pes-- K 

contains: material on Anna Karina, Dmany Kaye, Stacy Keach, Brian 

Keith, Gene Kelly, Arthur Kenne@, George Kennedy. Deborah Kerr, 

John Ken, Marion Key. Alan King, Eartha Kitt. Jack Klugman, Susan 

Kohner, Kris Kristofl~rso~, Hardy Kruger, Nancy Kwan. 

David I. Zeitlin papers 

2.17- [62] Davis, Sammy Jr. 

From: Regester, Charlene B [mailto:regester@email.unc.edu] 
Sent: Monday, August :iS, 20:t:t :t:40 PM 
To: Jenny Romero 
Subject: Film List for Upcoming Visit-Charlene P, egester 
Dear Jenny Romero: Thanks for assisting me in my inquiry regarding holdings at your library. As previously mentioned my work is on black entertainers primarily before J.960. I 
have provided a list of entertainers as well as a sampling of some of their films (since some have appeared in well over 300 films) to assist in your search to identify resources 
that I might have access to when I arrive on Sept. 29 through Sept. 2. I will be staying at the Avalon Hotel during this week and will provide more information closer to my 
departure. Currently, I teach at UNC-Chapel Hill, North Carolina and I am working on a second project. My first book was African American Actresses: The Struggle for 
Visibility, 1900-:L960 (20:t0). The second project will focus on men even though I will include a few women and the focus will be different. I greatly appreciate your assistance 
and will contact you again by phone to answer or ask any questions. Finally, thanks tremendously for helping me in this process as I have visited your library only once. Please 
let me know that you have received the attached material. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Sunday, August 28, 2011 11:41 AM 

jromero@oscars.org 

FW: Upcoming Visit/Flight Rescheduled for Monday Instead of Sunday-Charlene Regester 

From: Regester, Charlene B 

Sent: Saturday, August 27, 2011 12:41 PM 
To; Jenny Romero 
Subject; RE: Upcoming Visit!Flight Rescheduled for Monday Instead of Sunday-Charlene Regester 

Dear Jenny: This is to update you and let you know that due to the Hurricane on the East Coast my flight has been canceled and rescheduled for Monday instead of Sunday. 
Therefore, I will not arrive in LA until Monday. As a result, I need to change my 10 am appointment with Special Collections until Tuesday at 10am. Please let me know if this is 
possible and I will call the archive when I arrive in LA. I apologize for any inconvenience but we had no idea that we would be dealing with the impact of this hurricane. Thanks 
much for your assistance and please let me know that you have received this message. Sincerely, Charlene P, egester 

From: Jenny P,omero [jromero@oscars.org] 
Sent; Friday, August 19, 2011 11:23 AM 
To: Regester, Charlene B 
Subject; RE: Paper Collections P,equested for Upcoming Visit-Charlene P,egester 

Dear Charlene, 

Thank you for sending the list of material you would like to see. We’ll have these files ready for your visit on Monday, August 29 at 10 am. 

We’ll look forward to seeing you soon! 

Best, 

Jenny 

From; Regester, Charlene B [mailto:regester@email.unc.edu] 
Sent: Friday, August 19, 2011 7:26 AM 
To-" Jenny Romero 
Subject; RE: Paper Collections P,equested for Upcoming Visit-Charlene Regester 
Dear Jenny: After reviewing the list of papers housed in your special collections, I am requesting the following papers. Hopefully, I have included enough information for you to 
determine which files I would like to review. I greatly appreciate your assistance in this search and will explore some of the other resources mentioned when I arrive. 
The following paper collections requested are listed below: 
Jane Ardmore Papers 9.f-23 Davis, Sammy Jr. 
P,ichard Brooks Papers 38.f-16 and 39.f-35 The Professionals 
Valentine Davies Papers 16.f-106 Bojangles 1956 
Jack Hirshberg Papers 2 Davis, Sammy Jr. 
Hedda Hopper Papers 25 Twentieth Century-Fox 1944-1965; 13.f-514 Davis, Sammy Jr.; 22.f-897 Goldstein, Bob 1957-1965; 33.f-1398 Kitt, Eartha; 
Hattie and Sam McDaniel Papers 1.f-19 McDaniel, Sam; 1.f-20 McDaniel, Sam; 1.f-21 McDaniel Sam; 1.f-22 McDaniel, Sam; 2.f-23 McDaniel, Sam; 2.f-26 Photographs 1900- 

19’~; 
Paramount Pictures Contract Summaries 14.f-1342 Kitt, Eartha 
Gregory Peck Papers 52.f-435 Pork Chop Hill 
Milton E. Pickman Papers 15.f-196; 17.f-227 
Sidney Skolsky Papers 1.f-20 Correspondence 1952-1974; 3.f-62; 4.f-74 
David I. Zeitlin Papers 2.f-[62] Davis, Sammy Jr. 
As is evident, I was interested in most of the paper collections you provided on the list. If you are unclear about the ones indicated, you can let me know. Again, thanks 
tremendously and hope to see you or one of your co-workers when I arrive. Sincerely, Charlene Regester 

From: Jenny Romero [jromero@oscars~org] 
Sent; Wednesday, August 17, 2011 5:53 PM 
To-" Regester, Charlene B 
Subject-" RE: Film List for Upcoming Visit-Charlene Regester 

Dear Charlene, 

Thank you for sending me a list of the individuals who are most central to your research. I have included below a list of the special collections material that seems 

most relevant to your project. I did not search individual films because any production-related material we have would probably be peripheral to your study. Of 

course, as I mentioned on the phone, you are welcome to search our Manuscript Inventories database when you are here in the library and determine if there are 

other files you would like to see. I have put you down for a special collections appointment on Monday, August 29 at 10 am. When you have a chance, please let 

me know which files you would like to see from those listed below. 

We would also have information on your topic in our core collection. The core collection includes books, periodicals, scripts and clipping files. The clipping files 

include reviews and articles, publicity materials and photographs, and they are organized by production, biography and general subject. The biography clipping 

files would include files on most, if not all, of these individuals, and you may also find our subject files on Blocks ond Film and Blocks in Film helpful. Another 

resource which might be helpful for you would be our fan magazine holdings, which are quite extensive. In addition to the various published indexes, we have an 

in-house periodicals index database which includes indexing for many fan magazines not indexed elsewhere. The database and the fan magazines are available at 

the reference desk. The books, periodicals and screenplays, as well as well as information on many of our posters, are catalogued online at 

http:!/catalog.oscars.org Core collection materials are available without an appointment during regular library hours (Mondays, Thursdays and Fridays from lOam- 

6pro, and Tuesdays from lOam-Spin; we are closed Wednesdays and weekends). 

There is additional information about using the library on our website at http://www.oscars.org/libraryiusingihours-directions.html Please let me know if you 

have any questions. 

Best, 

Jenny 
Jenny Romero ¯ Special Collections Department Coordinator ¯ Margaret Herrick Library 

Academy of Motion Picture Arts and Sciences ¯ Tel 310-247-3036 ext. 2226 . Fax 310-657-5193 
www.oscars.org/library/, iromero@oscars org 



Jane Ardmore papers 

9.f-23 Davis, Sammy, Jr. 1973 - 1974. 

Richard Brooks papers 

38.f-16 THE PROFESSIONALS -- billing 1966. 

RichardBrooks; 1966 (Columbia Pictures, 1966) 
includes: brea£down of billing requilements; waiver for billing on screen 

signed by Ralph Bellamy, Lee Marvin and Woody Strode, Februao~ 10, 

1966. 

39.f-35 THE PROFESSIONALS -- legaJ~-contracts 1964-1966. 

RichardBl~oks," 1966 (Columbia Pictures, 1966) 
includes: signed agreement with Woody Strode, May 4, 1964; breakdown 

of actors salaries, 1965; signed agreements with stunt players; day player 

agreements. 

Valentine Davies papers 

16.t"-106 BOJANGLES 1956. 
contains: notes; step sheets, June 26, 1956, and July 2, 1956; 

correspondence with Marry Forkms, 1956; handwritten draft script; note 

fix3m Stepin Fetchit with copy of sheet music, "Dancin’ Bill Boja~lgles". 

Jack Hirshberg papers 

2 Davis, Sammy, Jr. 

Itedda Hopper papers 

25 Twenlieth Century- Fox 1944-1965. 

includes: draft column on THE FIGHTING LADY, circa 1944, 3 pages; 

fan mail including letter from reader to Hopper objecting to propaganda 

supporting Catholic Church and proteffting Ed Sullivan’s wmpathies 

towards Jews, Catholics, and blacks, circa March 2, 1955; fan mail 
regarding A MAN CAI.LED PETER including letter from reader to 

ttopper di~ussing sister-~a-law M~o attended Peter Maacshall’s church, 

March 4, 1955, 3 pages; news regarding Stephen Boyd, October 25, 

1956 [postmark]; letter from Bob Goldstein to Hopper di~ussing unlikely 
Ina~riage between Arthur Loew Jr. and Joan Collins, problems caused by 

Eaxt]~a Kitt. thoughts by Nulma]ly Johnson legarding his work on 

"Wandering Jew script," and house owned by Harold Hecht. July 30, 

1957; letter from Goldstein to Hopper discussing Lawlence Olivier being 

asked to take over as director of THE DEVIL’S DISCIPLE and Gia 

Scalds attempted suicide, August 12, 1958; letter from Hopper to 

Goldstein discussing Olivier, Jer~ XkTaid, and Thelma Cza]et-Heir, 

October 10, 1958; draft column on Peter Levathes, March 1961, 3 pages 

[unpublished?]; list of guests who attended p~:ty hosted by Spyros 

Skouras, August 3, 1961 ; letter from Sonia Wolt~n to ttopper di~ussing 

filming on location tbr STATE FAIR [1962] with mention of Sandra Dee 

visiting set, September 17, 1961,3 pages; letter from Frank McCarthy to 

Hopper discussing casting of PATTON, October 17, 1961, with attached 

photocopy of letter from African-American soldier to McCarthy who 

se:~zed under George Patton, September 6, 1961; letter from ’Feet Carle to 

Hopper discussing fihning on location for NINE HOURS TO lL~dVL~k, 

November 9, 1961, 2 pages; letter from Mark Robson to Hopper 

regarding NINE HOURS TO RAMA, December 30, 1961, 4 pages; 

letter from Bill Tmvilla to Peggy McNaught regarding his visit to diitErent 

regions in Africa including visit to Wamba, Kenya where Samuel G. Engel 
was filming TIlE LION [1962], Janus., 3, 1962, 2 pages; interview with 

Peter Levathes, January 23, 1962, 3 pages; draft column regarding 

International Cultural Center Ibr Youth in Jerns~]em which includes 

mention ofL~a Minnelli being in "Diau of Anne Fr~k," [1962], 2 pages; 

interview with Harold Rand, January 18, 1963, 3 pages; letter from Fred 

Hift to Hopper discussing MODESTY BLAISE and HOW TO STEAL A 

MILLION, Septe~nber 10, 1965. 

13.t"-514 Davis, Sammy, Jr. 1960-1964. 

includes: telegram from Samlny Davis, Jr., Septelnber 15, 1960; interview, 

April 3, 1964, 8 pages. 



22.f-897 Goldstem, Bob 1957-1965. 
includes: letter ti~m ttedda ttopper to Bob Goldstein discussing Arthur 

Loew failing to marry. Eartha Kitt, Joan Collins’ wish to maW Loew, and 
the wit of Nunnally Johnson, July 26, 1957; letter from Hopper to 

Golds~tein ruth mention of Robert Wagner and discussing Nunnally 

Johnson rewriting script for Masilyn Monroe’s upcoming fihn 

[SOMETHING’S GOT TO GIVE], Februau 9, 1962; letter fro,n 
Hopper to Goldstein discussing Elizabeth Taylor, Richard Burton, and 

Susan Strasberg, February 28, 1962. 

33.f- 1398 Kitt, Eartha 1954. 
contains: letter from Earth Kitt to Hedda Hopper explaining that she 

missed a performance at the Biltmore Theatre and the Mocmnbo due to an 

illness, February 15, 1954. 

Hattie and San~ McDaniel papers 

1.f-15 Committee for UniD- in Motion Pictures -- program 1944. 

contains: souvenir program for the First Annual Motion Picture Unity 

Award Assembly, sponsored by the Youth Council of the National 

Association tbr the Advancement of Colored People, Los Angeles, April 

23, 1944, 12 pages. 

1.f-16 McDaniel, Etta -- publici~ 1942. 
contains: one 7xl 0 newspaper portrait ficom TIlE CAI,IFORNIA 
EAGLE. 

1.f-17 McDaniel, Hattie -- childhood undated. 

contmns: "Elective Spelling Blanks" by Mrs. H. D. Abbott belonging to, 

and filled out by, Ms. McDaniel, 6th Grade. 

1.f-18 McDaniel, Hattie -- Christmas card undated. 
contmns: card with imprint of McDaniel and the Beulall show, ca. 1948- 

1950. 

1.f-19 McDaniel, San~ -- advertisement circa 1915. 

contmns: advertisement mounted on board with picture, "Compli,nents of 

Brown and McDaniel, Novelty Dancing Entertainers". 

1 .f-20 McDaniel, Sam -- contract 1952. 

contmns: signed agency contract between Sam (Deacon) McDaniel and 

Frank Ryan, July 11, 1952, 6 pages. 

1 .f-21 McDaniel, Sam -- ttillside CaA’e 1947. 
contains: folder from Hillside Cafe, Long Beach, Califomia, ruth 
photograph of Sam McDaniel and four other people, inscribed ’q’o the 
Deacon," October 31, 1947, with photograph of woman, captioned 
"Capri," pasted in. 

1 .f-22 McDaniel, Sam -- Price’s Foothill undated. 
contok~s: folder fro,n Price’s Foothill (resIaura~t), Signal Hill, California, 
with photograph of Sam McDaniel and club ownm; together with 5x7 
photograph of Stun McDaniel and five other people seated at table, early 
1950s. 

2.f-23 McDaniel, Sani -- scrapbook circa 1900-1952. 
contains: clippings mgaacding Mr. McDaniel; clippings about Hattie 
McDaniel and her death and funereal; photographs of(among others) Mr. 
McDaniel, Lula McDmliel, Otis McDaniel, and friends, fmnily and business 
acquaintences; telegram from Anna Roosevelt to Mr. McDaniel expressing 
sorrow at the death of Hattie McDaniel, October 30, 1952; preview 
invitation for CAPTAINS COURAGEOUS, March 23, 1937; clippings 
for THE HARVEY GIRLS (1946) and JOE PALOOKA, CHAMP 
(1946); telegram ficom John Dales, Jr., Screen Actors Guild, to Mr 
McDaniel relaying message of condolence by Gen. Dwight D. Eisenhower, 
October 31, 1952; reviews for GENTLEMAN JOE PALOOKA (1946), 
SECRET SERVICE INVESTIGATOR (1948) and I WONDER WttO’S 
KISSING HER NOW (1947); memo from Bette [Davis] and Mary. 
IAstor] inviting Mr. McDaniel to a wrap paW; review for HEART OF 



VIRGINIA (1948); review lbr A GUY, A GAL AND A PAL (1945); 

review tbr AM I GUILTY? (1940). 

Note: 23 leaves. 

2.f-24 Negro Actors Guild of America, Inc. -- certificate 1952. 

contains: one 8x10 certificate ofa resolntion honoring the memou of 

Hattie McDaniel, 1952. 

2.f-25 Periodical circa 1938. 
contains: TOPS (Recording the Achievements of the Negro Race), 

Volnme 1, Number 2, undated [photocop.v]. 

2.f-26 Photographs 1900-1948. 
contains: 112 reference photocopies of photos of Hattie McDaniel, Sam 
McDaniel, Etta McDaniel and family membem and friends. 
Note: Reference photocopies of photographs held in the Photograph 
Archive. 

2.f-27 Program 1942. 
contains: Music Town Presents, "American Rhapsody," by Ruby Berkely 
Goodwin, Mayan Theatre, September 27, 1942, 12 pages. 
Note: Program, with maw advertisements for Nack businesses and 
enter’miners, including tilm FOUR SttAI,L DIE with Dorothy Dandridge. 

2.f-29 Vernon Nite Clnb -- flyer undated. 
contains: flyer, drawn by EdwaM Ingram, for Vernon, tke Nite Club of 
Los Angeles, with list of perfom~ers. 
Note: On reverse, written in pencil, am lyrics to "Walkin’ the Dog." 

Parmnotmt Pictures contract smnmaries 

14.f- 1342 Kitt, Eartha (actress) 1957. 

contains: summary of agreement dated September 10, 1957. 

Gregory Peck papers 

52.t"-435 PORK CttOP ttILL -- casting 1957-1958. 

Lewis Miles¢one; 1959 (UnitedArtists, 1959) 

includes: agreement with Lynn Stolmaster, Maacch 18, 1958; letter from 

Estelle Melville of the Melville Studios, a children’s portrait galle .ry. 

wondering if Gregory Peck roll cast her lazy son in recompense for her 

having been inundated at all hours by calls from aspiring actors who had 

dialled her number in their search for Melville Pl~oductions, March 15, 
1958; day player contracts for. among others, Phillip Alan, Ivan Dixon, and 

Beulah Quo; contracts for. among others, Robert Blake, James Edwards, 

Norman Fell, Ha~ry Guaacdino, Mar’tin Landan, Gavin MacLeod, Hal 

Needham, George Peppard, Butt Remsen, Harry Dean Stanton, Woo@ 

Strode, and Rip Tom. 

l’v~ton E. Pickman papers 

15.f-196 Reader reports and synopses -- scripts (T) 1941-1973. 

contains: (1) ’][’HE THUNDER OF GIANTS, reader repo(t by Sidney 
l?icker of a screen treatment by Charles K. Peck Jr., Janaau 25, 1965; 

(2) "Thursday’s Child," reader report by Barba, a Willard of a novel by 
DonaJd McCardle, June 12, 1941, 15 pages; (3) "Thursday’s Child," 

reader report by Ed Gerenson of an autobiography by Eartha Kitt, 

September 26, 1956, 4 pages; (4) "Thursday’s Child," reader report by 

Hazel Thurston of a novel by Jnne Drummond, Jnne 9, 1961, 4 pages; (5) 

"The Three Sirens," reader report by Edward Doyle of a novel by Irving 

Wallace, 18 pages; (6) TILT, reader report by G. Byron Sage of a 

screenplay by Pat Fiedler and Richard Bluel, March 5, 1971; (7) "The 

Tightrope Men," reader report by Ed Gerenson of a novel by Desmond 

Bagley, April 14, 1973, 5 pages; (8)"Time and Again." reader report of a 

novel by Jack Finney; (9) "Time Mast Have a Stop," two reader reports of 

a novel by Aldous Huxley, one by Patricia Gordon, May 15, 1944, 27 

pages, one by Beverly Chamow, September 11, 1944. 

17.f-227 Thursday’s Child-- miscellaneous 1957-1960. 
contains: brief prodaction notes on an autobiography by Eartlm Kitt. 



Sidney Skolsky papers 

1 .f-20 Correspondence 1952-1974. 

contains: letters frotn George W. Anderson, Ideal PuNishing Corp., June 
13, 1974; Barbara Best, two undated; Pat Campbell, nndated; Sammy 

Davis Jr., telegram, April 30, 1965; Lockwood Do~,, NBC, April 22, 

1952; Robert J. Filzgibbon, "Family Weekly." February 12, 1969; Mauu 

Foldare, September 9, 1972; David Golding, telegram, May- 26, 1960; 

Sidney and Madeline Oreenberg, May 24, 1972; Joe Hoenig, July 24, 

1967; Em Kemp, March 21, 1955; Earl Lea£ undated; GeoffMiller. "I.os 

Angeles Mag~ine," March 21, 1969; Maurice McEndree, Jmmary 13, 

1964; Peggy McNaught, April 2, 1959; Evelyn Pain, May 5, 1961; Jerry 
Pam, May 1, 1964; Random House (Jean Ennis), June 25, 1957; A. L. 

Rockett, March 21, 1955; Paul San, "New York Post" October 28, 

1952, July 19, 1966, telegram, April 5, 1967, April 22, 1969; Julian 

Senior, MGM publicity, undated; ’°Show" (Geraldine Krug), undated; 
Larry Swindell, February 23, 1973; "TV Radio Mirror" (Claire Sailan), 

June 19, 1962; proposal from Skolslcy to "This Week," JanuaD, 28, 1969, 

and undated reply; Tonight (Bob Shayne), Augns~t 9, 1972; Rick Strauss, 

May-30, 1959; Robert M. Weitman, MGM, May-4, 1967; Irma 
Wei~man, December 12, 1961; Adam West, undated; Earl Wilson, July 

5, 1972; SoniaWolfson, May 6, 1964, October 1, 1964, November 24, 

1964, December 30, 1964, undated; unidentified (seven items). 

3~f-62 Tyntypes-- D 
contains: material on Vic Damone, Cesare Danova, RW Danton, Kim 
Da~-by, Bobby Darin, Hal David, Bette Davis, Clifton Davis, Mac Davis, 
Smnmy Davis, Jr., Doris DW, Olivia de Havilland. 

4.f-74 Tyn~’pes-- K 

contains: material on Anna Karina, DmaW Kaye, Stacy Keach, Brian 

Keith, Gene Kelly, Arthur Kennedy, George Kennedy, Deborah Kerr, 

Jolm Kerr, Marion Key, Alan King, Eartba Kitt, Jack Klugma~, S usan 

Kohner. Kris Kristofl}rson, Hardy Kruger, Nancy Kwan. 

David I. Zdtlin papers 

2.f- [62] Davis, Sammy Jr. 

From: Regester, Charlene B [mailto:regester@email.unc.edu] 
Sent; Monday, August 15, 20:t:t :t:40 PM 
To: Jenny Romero 
Subject; Film List for Upcoming Visit-Charlene Regester 
Dear Jenny Romero: Thanks for assisting me in my inquiry regarding holdings at your library. As previously mentioned my work is on black entertainers primarily before 1960. I 
have provided a list of entertainers as well as a sampling of some of their films (since some have appeared in well over 300 films) to assist in your search to identify resources 
that I might have access to when I arrive on Sept. 29 through Sept. 2. I will be staying at the Avalon Hotel during this week and will provide more information closer to my 
departure. Currently, I teach at UNC-Chapel Hill, North Carolina and I am working on a second project. My first book was African American Actresses: The Struggle for 
Visibility, 1900-:t960 (20:t0). The second project will focus on men even though I will include a few women and the focus will be different. I greatly appreciate your assistance 
and will contact you again by phone to answer or ask any questions. Finally, thanks tremendously for helping me in this process as I have visited your library only once. Please 
let me know that you have received the attached material. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Sunday, September 4, 2011 12:11 PM 

Jenny Romero <jromero@oscaxs.org> 

ILE: Thaaaks Tremendously-Charlene Regester 

Dear Jenny: Just wanted to thank you and your colleagues at the Library for all of the services provided during my recent visit. I received considerable information and realized 
that I may need to make a second or third trip next year. I really appreciate the assistance I received during my visit and would like to thank all of those who assisted me 

including the security guards who called a taxi for me every afternoon. Please make sure that everyone knows that I am very grateful for all of the support received. Sincerely, 
Charlene Regester 

From: Jenny Romero [jromero@oscars.org] 
Sent: Monday, August 29, 2011 1:06 AM 
To: Regester, Charlene B 
Cc: Barbara Hall 
Subject: RE: Upcoming Visit/Flight Rescheduled for Monday Instead of Sunday-Charlene Regester 

Dear Charlene, 

Thank you for letting us know. I have rescheduled your appointment for Tuesday, August 30 at 10 am. Safe travels! 

Best, 
Jenny 

From: Regester, Charlene B [regester@email.unc.edu] 
Sent: Saturday, August 27, 2011 9:41 AM 
To: Jenny Romero 
Subject: RE: Upcoming Visit!Flight Rescheduled for Monday Instead of Sunday-Charlene Regester 

Dear Jenny: This is to update you and let you know that due to the Hurricane on the East Coast my flight has been canceled and rescheduled for Monday instead of Sunday. 
Therefore, I will not arrive in LA until Monday. As a result, I need to change my 10 am appointment with Special Collections until Tuesday at 10am. Please let me know if this is 
possible and I will call the archive when I arrive in LA. I apologize for any inconvenience but we had no idea that we would be dealing with the impact of this hurricane. Thanks 
much for your assistance and please let me know that you have received this message. Sincerely, Charlene Regester 

From: Jenny Romero [jromero@oscars.org] 
Sent: Friday, August 19, 2011 11:23 AM 
To: Regester, Charlene B 
Subject: RE: Paper Collections Requested for Upcoming Visit-Charlene Regester 

Dear Charlene, 

Thank you for sending the list of material you would like to see. We’ll have these files ready for your visit on Monday, August 29 at :iO am. 

We’ll look forward to seeing you soon! 

Best, 

Jenny 

From: Regester, Charlene B [mailto:regester@email.unc.edu] 
Sent: Friday, August 19, 2011 7:26 AM 
To: Jenny Romero 
Subject: RE: Paper Collections Requested for Upcoming Visit-Charlene Regester 
Dear Jenny: After reviewing the list of papers housed in your special collections, I am requesting the following papers. Hopefully, I have included enough information for you to 
determine which files I would like to review. I greatly appreciate your assistance in this search and will explore some of the other resources mentioned when I arrive. 
The following paper collections requested are listed below: 
Jane Ardmore Papers 9.f-23 Davis, Sammy Jr. 
Richard Brooks Papers 38.f-16 and 39.f-35 The Professionals 
Valentine Davies Papers 16.f-106 Bojangles 1956 
Jack Hirshberg Papers 2 Davis, Sammy Jr. 
Hedda Hopper Papers 25 Twentieth Century-Fox 1944-1965; 13.f-514 Davis, Sammy Jr.; 22.f-897 Goldstein, Bob 1957-1965; 33.f-1398 Kitt, Eartha; 
Hattie and Sam McDaniel Papers 1.f-19 McDaniel, Sam; 1.f-20 McDaniel, Sam; 1.f-21 IVlcDaniel Sam; 1.f-22 McDaniel, Sam; 2.f-23 McDaniel, Sam; 2.f-26 Photographs 1900- 
1948; 
Paramount Pictures Contract Summaries i4.f-i342 l(itt, Eartha 
Gregory Peck Papers 52.f-435 Pork Chop Hill 
Milton E. Pickman Papers 15.f-196; 17.f-227 
Sidney Skolsky Papers 1.f-20 Correspondence 1952-1974; 3.f-62; 4.f-74 
David I. Zeitlin Papers 2.f-[62] Davis, Sammy Jr. 
As is evident, I was interested in most of the paper collections you provided on the list. If you are unclear about the ones indicated, you can let me know. Again, thanks 
tremendously and hope to see you or one of your co-workers when I arrive. Sincerely, Charlene Regester 

From: Jenny Romero [jromero@oscars.org] 
Sent: Wednesday, August 17, 20ii 5:53 PM 
To: Regester, Charlene B 
Subject: RE: Film List for Upcoming Visit-Charlene Regester 

Dear Charlene, 

Thank you for sending me a list of the individuals who are most central to your research. I have included below a list of the special collections material that seems 

most relevant to your project. I did not search individual films because any production-related material we have would probably be peripheral to your study. Of 

course, as I mentioned on the phone, you are welcome to search our Manuscript Inventories database when you are here in the library and determine if there are 

other files you would like to see. I have put you down for a special collections appointment on Monday, August 29 at :I0 am. When you have a chance, please let 

me know which files you would like to see from those listed below. 

We would also have information on your topic in our core collection. The core collection includes books, periodicals, scripts and clipping files. The clipping files 



include reviews and articles, publicity materials and photographs, and they are organized by production, biography and general subject. The biography clipping 

files would include files on most, if not all, of these individuals, and you may also find our subject files on Blacks and Film and Blacks in Film helpful. Another 

resource which might be helpful for you would be our fan magazine holdings, which are quite extensive. In addition to the various published indexes, we have an 

in-house periodicals index database which includes indexing for many fan magazines not indexed elsewhere. The database and the fan magazines are available at 

the reference desk. The books, periodicals and screenplays, as well as well as information on many of our posters, are catalogued online at 

http:!/catalog.oscars.org Core collection materials are available without an appointment during regular library hours (Mondays, Thursdays and Fridays from 10am- 

6pm, and Tuesdays from 10am-8pm; we are closed Wednesdays and weekends). 

There is additional information about using the library on our website at ~-h--t--t-~--j-~w-~--w-~--w-~:--~--s--c-~-a-~-s--.~-~-~-r-g/-]~Lb--r--a-~-r~y-/---u--s-~-n-g~£~[~!~]~9~E~-[ Please let me know if you 

have any questions. 

Best, 

Jenny 
Jenny Romero ¯ Special Collections Department Coordinator ¯ Margaret Herrick Library 

Academy of Motion Picture Arts and Sciences ° Tel 310-247-3036 ext. 2226 ° Fax 310-657-5193 

www o sc a rs. o rg/lib ra ry/° .[[ _o___m___e_ [_o__@__o__s__c__a__r_s_ ~__o_ [ ~. 

Jane Ardmore papers 

9.f-23 Davis, Sammy, Jr. 1973-1974. 

Richard Brooks papers 

38.t"-16 TIlE PROFESSIONALS -- billing 1966. 

RichardBrooks; 1966 (Columbia Picmres, 1966) 
iucludes: breakdown of billing requirements; wafiver for billiug on screen 

sigued by Ralph Bellamy, Lee Marvin and Woody Strode, February 10, 

1966. 

39.f-35 THE PROFESSIONALS -- legaJ-contracts 1964-1966. 

RichardBrooks; 1966 (Cohm~bia Pictures, 1966) 
includes: signed agreemeut with Woody Strode, May 4, 1964; breakdown 

of actors salaries, 1965; signed agremnents with staut players; day player 

agreements. 

Valentine Davies papers 

16.f-106 BOJANGLES 1956~ 

contains: notes; step sheets, June 26, 1956, and July 2, 1956; 

correspondence with Matty Forkins, 1956; handwritten draft script; note 

t?om Stepin Fetchit with coW of sheet music, "Dancin’ Bill Bojangles". 

Jack Hirshberg papers 

2 Davis, Sammy, Jr. 

Hedda Hopper papers 

25 Twentieth Century-Fox 1944-1965. 
includes: draft columu ou THE FIGHTING LADY, circa 1944, 3 pages; 
fan mail including letter from reader to Hopper objecting to propaganda 
supporting Catholic Church a~d protes~ting Ed Sullivau’s sympathies 
towards Jews, Catholics, and blacks, circa Maarch 2, 1955; fan mail 
regarding A MAN CALLED PETER including letter ~om reader to 
Hopper discussing sister-h-law who attended Peter Marshall’s church, 
March 4, 1955, 3 pages; news regarding Stephen Boy& October 25, 
1956 [postmark]; letter from Bob Goldstein to Hopper discussing unlikely 
marriage between Arthur Loew Jr. and Joan Collins, problems caused by 
Eartha Kitt, thoughts by Nunna]ly Johnson regarding his work on 
"Wandering Jew script," and house owned by Hayold Hecht, July 30, 
1957; letter ti-om Goldstein to Hopper discussing Lawrence Olivier being 
asked to take over as director of THE DEVIL’S DISCIPLE and Gia 
Scala’s attempted suicide, August 12, 1958; letter from Hopper to 
Goldslein discussing Olivier, Jeny Wal& m~d Thelma Czedet-Heir, 
October 10, 1958; draft column on Peter Levathes, March 1961, 3 pages 
[unpuNished?]; list of guesls who attended party hosted by Spyros 
Skouras, August 3, 1961; letter from Sonia Wolfson to Hopper discussing 
filming on location for STATE FAIR [1962] with mention of Smadra Dee 
visiting set. September 17, 1961, 3 pages; letter from Frank McCarthy to 
Hopper discussing casting of PATTON, October 17, 1961, with attached 
photocopy of letter [~om AfiJcm>America~ soldier to McCarthy who 
served under George Patton, September 6, 1961 ; letter from Teet Carle to 
Hopper discussing tilmiug on location tbr NINE HOURS TO RAMA, 



November 9, 1961, 2 pages; letter from Mark Robson to Hopper 

regarding NINE ttOURS TO RAMA, December 30, 1961, 4 pages; 

letter from Bill Travilla to Peggy McNaught regaxding his vi sit "to difl}rent 

regions in Alhca inclnding visit’to Wamba, Kenya where Smnuel G. Engel 

was filming THE LION [1962], Januea3~ 3, 1962, 2 pages; interview with 

Peter Levathes, January 23, 1962, 3 pages; draft column regarding 

Interuational Cultural Center for Youth in Jerusalem wl~ch includes 

mention ofLiza Minnelli being in "Diasy ofA~me Fras~" ]1962], 2 pages; 
interview with Harold Rand, Jmmm3z 18, 1963, 3 pages; letter fiom Fred 

Hifito Hopper discussing MODESTY BLAISE and HOW TO STEAL A 

MILLION, September 10, 1965. 

13.f-514 Davis, Sammy, Jr. 1960-1964. 

includes: telegram from Samtny Davis, Jr., Septetnber 15, 1960; interview, 

April 3, 1964, 8 pages. 

22.f-897 Goldstein, Bob 1957-1965. 

includes: letter from He&N Hopper to Bob Goldstein discussing Arft~ur 

Loew failing to maxry Eartha Kitt, Joan Collins’ wish to maan2y" Loew, 

the wit of Nunnally Johnson, July 26, 1957; letter from Hopper to 
Goldstein ruth mention of Robert Wagner and di~ussing Nmmally 

Johnson rem’iting ~ript for Mafilyn Moru’oe’s upcoming film 

[SOMETHING’S GOT TO GIVE], Februa~ 9, 1962; letter from 
Hopper to Goldstein discussing Elizabeth Taylor, Richard Burro, and 

Snsan Strasberg, February. 28, 1962. 

33.f- 1398 Kitt. Eartha 1954. 
contains: letter from Earth Kitt to Hedda Hopper explaining that she 

missed a performance at the Biltmore Theatre and the Mocmnbo due to an 

illness, February. 15, 1954. 

Hattie and Sam McDaniel papers 

l.f-15 Committee tbr Unity in Motion Pictures -- program 1944. 

contains: souvenir program tbr the First Annual Motion Picture Unity 

Award Assembly, sponsored by the Youth Council of the Nalional 

Association for the Advm~cement of Colored People, Los Angeles, April 

23, 1944, 12 pages. 

1.f-16 McDaniel, Etta -- publicity 1942. 

contains: one 7xl 0 newspaper portrait ficom TIlE CALIFORNIA 

EAGLE. 

l.f-17 McDmaiel, Hattie -- childhood undated. 
contains: "Elective Spelling Bla~ks" by Mrs. tE D. Abbott, belonging to, 

and filled out by, Ms. McDaniel, 6th Grade. 

l.f-18 McDaniel, Hattie -- Christmas card undated. 

contaans: card with imprint of McDaniel and the Beulah show, ca. 1948- 

1950. 

1.f-19 McDaniel, Sam -- advertisement circa 1915. 

contaans: advertisement mounted on board ruth picture, "Compliments of 
Brown and McDaniel, Novelty Dancing Entertainers". 

1 ,f-20 McDaniel, Sam -- contract 1952. 

contains: signed agency contract between Sam (Deacon) McDaniel and 

Frank Ryan, July 11, 1952, 6 pages. 

1 .f-21 McDaniel, Sa~ -- Hillside Ca£e 1947. 
contains: folder from Hillside Cafe, Long Beach, California, ruth 

photograph of Sam McDaniel and four other people, inscribed ’q~o the 

Deacon," October 31, 1947, with photograph of woman, captioned 

"Capri," pasted in. 

1 .f-22 McDaniel, Sam -- Price’s Foothill undated. 

contains: folder fiom Price’s Foothill (vestanrant), Signal Hill, California, 

with photograph of Sam McDaniel and club owner, together with 5x7 

photograph of Sam McDaniel and five other people seated at table, early 

1950s. 



2.f-23 McDaniel, Sam -- scrapbook circa 1900-1952. 

contains: clippings regarding Mr. McDaniel; clippings about Hattie 

McDaniel and her death and funeral; photographs of(among others) Mr. 

McDaniel, Lula McDaniel, Otis McDaniel, and friends, family and business 

acquaintences; telegram from Anna Roosevelt to Mr. McDaniel expressing 

sorrow at the death of ttattie McDaniel, October 30, 1952; preview 

invitation tbr CAPTA1NS COURAGEOUS, March 23, 1937; clippings 

for TIlE ttARVEY GIRLS (1946) and JOE PALOOKA, CttAMP 
(1946); telegran~ frmn John Dales, Jr., Screen Actors Guild, to Mr 

McDaniel relaying message of condolence by Gen. Dwight D. Eisenhower, 

October 31, 1952; reviews for GENTLEMAN JOE PALOOKA (1946), 

SECRET SERVICE INVESTIGATOR (1948) and I WONDER WHO’S 
KISSING HER NOW (1947); memo from Bette [Davis] and MmT 

[Astor] inviting Mr. McDaniel to a wrap party; review for HEART OF 

VIRGINIA (1948); review for A GUY, A GAL AND A PAL (1945); 

review for AM I GUILTY? (1940). 
Note: 23 leaves. 

2.f-24 Negro Actors Guild of America, Inc. -- certificate 1952. 

contains: one 8x10 certificate of a resolution honoring the memoD, of 

Hattie McDaniel, 1952. 

2.f-25 l?eriodical circa 1938. 

contains: TOPS (Recording the Achievements of the Negro Race), 

Volume 1, Number 2, undated [photocopy]. 

2.f-26 Photographs 1900-1948. 
contains: 112 reference photocopies of photos of Hattie McDaniel, Sam 
McDaniel, Etta McDaniel and family members and friends. 
Note: Reference photocopies of photographs held in the Photograph 
Archive. 

2.f-27 l?rogram 1942. 

contains: Music Town Presents, "American l~apsody," by Ruby Berkely 

Goodwin, Mayan Theatre, September 27, 1942, 12 pages. 

Note: Program, with many adveNsements for black businesses and 

entertainers, including film FOUR SHALL DIE with Dorothy Dandridge. 

2.f-29 Vernon Nite Club -- flyer undated. 

contains: flyer, drawn by Edwmd Ingrain, for Vernon, the Nite Club of 

Los Angeles, ruth list of performers. 

Note: On reverse, written in pencil, are lyrics to "Walkin’ the Dog." 

Paramotmt Pictures contract summaries 

14.f- 1342 Kitt, Eartha (actress) 1957. 
contains: summa~ of agreement dated September 10, 1957. 

Gregory Peck papers 

52.f-435 PORK CHOP HILL -- casting 1957-1958. 

Lewis 3/Iilestone; 1959 (Uniled Artisls, 1959) 
includes: agreement with Lynn Stalmaster, Maacch 18, 1958; letter from 

Estelle Melville of the Melville Studios, a children’s portrait galleD", 

won&ring if Gregory l?eck roll cast her lazy son in recompense for her 

having been inundated at all hours by calls fro,n aspiring actors who had 

dialled her number in their search for Melville Productions, Maxch 15, 
1958; day player contracts for, among others, Phillip Ahr~ Ivan Dixon, and 

Beulah Quo; contracts for, among others, Robert Blake, James Edwards, 

Norman Fell, Harry Gua~dino, Martin Landau, Gavin MacLeod, Hal 

Needham, George Peppard, Burt Remsen, HaW Dean Stanton, Woody 

Strode, and Rip Torn. 

Milton E. Pick~nan papers 

15.t"-196 Reader reports and synopses -- scripts (T) 1941-1973. 
contains: (1) TIlE T}RINDER OF GIANTS, reader report by Sidney 
Picker of a screen treatment by Charles K. Peck Jr., January 25, 1965; 
(2) "Thursday’s Child," reader report by Barba~ra Willard of a novel by 
Donald McCmdle, June 12, 1941, 15 pages; (3) "Thursday’s Child," 



reader report by Ed Gemnson of an autobiography by Eartha Kitt, 
September 26, 1956, 4 pages; (4) "Thursday’s Child," reader report by 
H~el Thurston of a novel by June Drmnmond, June 9, 1961,4 pages; (5) 
"The Throe Sirens," reader report by Edward Dwle of a novel by Irving 
Wallace, 18 pages; (6) TILT, reader report by G. Byron Sage of a 
screenplay by Pat Fiedler and Richard Bluel, March 5, 1971; (7) "The 
Tightrope Men," reader report by Ed Gemnson of a novel by’ Desmond 
Bagley, April 14, 1973, 5 pages; (8) "Time and Again," reader report of a 
novel by, Jack Finney; (9) "Time Must Have a Stop," two reader reports of 
a novel by Aldous Huxley, one by, Patricia Gordon, May 15, 1944, 27 
pages, one by Beverly Chamow, September 11, 1944. 

17.f-227 Thursday’s Child -- miscellaneous 1957-1960. 
contains: brief production notes on an autobiography by Em~tha Kitt. 

Sidney Skolsky papers 

1 .f-20 Correspondence 1952-1974. 
contains: letters from George W. Anderson, Ideal PuNishing Corp., June 
13, 1974; Barbara Best. two undated; Pat Campbell, undated; Sammy 
Davis Jr., telegram, April 30, 1965; Lockwood Doty, NBC, April 22, 
1952; Robert J. Fi~gibbon, "Family Weekly," February 12, 1969; MauU 
Foldare, September 9, 1972; David Golding, telegram, May 26, 1960; 
Sidney and Madeline Greenberg, MW 24, 1972; Joe Hoenig, July 24, 
1967; Em Kemp, March 21, 1955; Earl Lea£, undated; GeoffMiller, ’°Los 
Angeles Magazine," March 21, 1969; Maurice McEndme, January 13, 
1964; Peggy McNaught, April 2, 1959; Evelyn Pain~ May 5, 1961; Jerry. 
Pam, May 1, 1964; Random House (Jean Ennis), Jmm 25, 1957; A. L. 
Rockett, March 21, 1955; Paul San, "New York Post" October 28, 
1952, July 19, 1966, telegram, April 5, 1967, April 22, 1969; Julian 
Senior, MGM publici~, undated; "Show" (Geraldine Krug), undated; 
Law Swindell, Februau 23, 1973; "TV Radio Mirror" (Claim Safran), 
June 19, 1962; proposal t]com Skolsky m ’~Fhis Week," JanuaW 28, 1969, 
m~d undated reply; Tonight (Bob Shayne), August 9, 1972; Rick Strauss, 
May 30, 1959; Robert M. Weitman, MGM, May 4, 1967; Irma 
Wefizman, December 12, 1961; Adam West, undated; Earl Wilson, July 
5, 1972; Sonia Wolfson, May 6, 1964, October 1, 1964, November 24, 
1964, December 30, 1964, undated; unidentified (seven items). 

3£-62 TynUpes-- D 

contains: material on Vic Damone, Cesam Danova, Ray Danton, Kim 

Da~’by. Bobby Darin, tial David, Bette Davis, Clifton Davis, Mac Davis, 

Sa~mmy Davis~ Jr., Doris Day, Olivia de Havilland. 

4.f-74 Tyntypes-- K 

contains: materia] on Am~a Ka~-ina, Danny Kaye, Stacy Keach, Bfim~ 

Keith, Gene Kelly, Arthur Kenne@, George Kennedy, Deborah Kern 

Johi~ Kerr, Marion Key5 Alan King, Eartha Kitt, Jack Klugmm~, Susan 

Kohner, Kris Kristofi’erson, Hardy Kruger, Nancy Kwan. 

David I. Zeiflin papers 

2.f- [16211 Davi~ Sammy Jr. 

From: Regester, Charlene B [mailto:regester@email.unc.edu] 
Sent: Monday, August 15, 2011 1:40 PM 
To: Jenny Romero 
Subject: Film List for Upcoming Visit-Charlene Regester 
Dear Jenny Romero: Thanks for assisting me in my inquiry regarding holdings at your library. As previously mentioned my work is on black entertainers primarily before 1960. I 
have provided a list of entertainers as well as a sampling of some of their films (since some have appeared in well over 300 films) to assist in your search to identify resources 
that I might have access to when I arrive on Sept. 29 through Sept. 2. I will be staying at the Avalon Hotel during this week and will provide more information closer to my 
departure. Currently, I teach at UNC-Chapel Hill, North Carolina and T am working on a second project. My first book was African American Actresses: The Struggle for 
Visibility, 1900-1960 (2010). The second project will focus on men even though I will include a few women and the focus will be different. I greatly appreciate your assistance 
and will contact you again by phone to answer or ask any questions. Finally, thanks tremendously for helping me in this process as I have visited your library only once. Please 
let me know that you have received the attached material. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, September 7, 2011 2:02 PM 

Miller, Haeran <hrmiller@emaJl.unc.e&~ 

ILE: your travel reimbursement 

Dear Haeran: I will try to come during this time and if I cannot -- we can meet next week. Thanks for working with me. Sincerely, Charlene Regester 

From; Miller, Haeran 
Sent; Wednesday, September 07, 2011 1:24 PM 
To; Regester, Charlene B 
Subject; RE: your travel reimbursement 

Dear Chadene, 

That’s all right. [ jusl: cam~-:~ bacl~ from Battle I-tall. Agatha was on the ~#~one wRh you when I go~: there and she dh~n’t know I was ~:here unt~ she hung up the phone. 

Anyway, ~t ~ooks ~i~e I will wod~ h~ the Bs~:de I-tsl~ on th~s Friday. Most ~kely ~ wi~ be ~:here flom 7:30am [o ~O:OOam. W~ ~t wod~ for you? 

Thanks~ 

Hseran 

F~m= Regester, Charlene B 
Sent; Wednesday, September 07, 2015 1:04 PN 

To= Miller, Haeran 
Subject= RE: your travel reimbursement 
Dear Haeran: I did not receive the email until a~er I le~ the office. 3ust let me know when you w~ll be back in the office again and I will t~ ~ come by then. ~an~ again for 
all of your assis~nce. Sincerely, Charlene Regester 

From; Miller, Haeran 
Sent; Wednesday, September 07, 2011 8:50 AM 
To; Regester, Charlene B 
Subject; RE: your travel reimbursement 

Good morning Charlene, 

Most likely I will be there around :1.2:30pm after the faculty meeting today and please leave the receipts in my mailbo× in case I don’t see you. You also can talk to 

Agatha if you need spedSc assistance [or your reimbursement since she w~[I attend the meeting. 

Thanks, 

Hae~an 

E~= Reges~r, Charlene B 
Seat= Tuesday, September 06, 205~ 9:26 AM 

Te; Niller, Haeran 
Sabject= RE: your travel reimbursement 
Thank you. Nay see you tomorrow since we have a facul~ meeting during this time. Sincerely, Charlene Regester 

From; Miller, Haeran 
Sent; Tuesday, September 06, 2011 8:34 AM 
To; Regester, Charlene B 
Subject; RE: your travel reimbursement 

C-:ood morning ChafF:me, 

f am planning Lo be there tomorrow, Wednesday between 11:30am and 3:30prn. In case there is any change, ~ wil~ let you ~now, 

Thanks for letdng me know about your new Lrave~ reimbursement requesL 

Take care, 

Haeran 

~= Regester, Charlene B 
Seat= Tuesday, September 06, 205~ 8:32 AM 

To= Niller, Haeran 
Sabject; RE: your travel reimbursement 
Dear Haeran: Please let me know what day you will be in the office this week. [ just returned from California and would like to submit travel receip~ for this trip. [ will not 
make another trip until the Spring. Than~ much for your assistance. Sincerely, Charlene Reges~r 

From; Miller, Haeran 
Sent; Wednesday, August 31, 2011 1:43 PM 
To; Regester, Charlene B 
Subject-" your travel reimbursement 

Dear Charlene, 

I noticed they finally approved your travel reimbursement request and paid it as of today for $1,000. 

It seems like the Dean’s office has taken a lot longer time than usual to approve it. I was about to inquire about this unless it is paid today! 

Thank you for your patience. 

Haera~a Miller 

Acct. Tech 

Dept. of Public Policy 

Tel. 919.962.4854 

Fax. 919.962.5824 

Dept. of At~ica~ and Afro-Americana Studies 

Tel. 919.966.1295 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, September 13, 2011 10:21 AM 

Miller, Haeran <hrmille@email.unc.edu> 

AVAM Office Today 

Dear Haeran: Please let me know if you will be in the office today and the time. Thanks much. Sincerely, Charlene Regester 



Review for Journal of Film and Video 

Essay title: "Mantism: From Motion Picture to Motion Thinking" 

The essay "Mantism: From Motion Picture To Motion Thinking" is a very interesting essay that 

draws upon abstract concepts. Although the essay is interesting and innovative in that it proposes 

a new-way &thinking about cinema, it does not seem to me to be the kind of essay that should 

be published in the Journal of Film and Video. Ho~vever, while the Journal of Film and Video 

may not be appropriate for publication this does not mean that another journal that more 

appropriately addresses such topics would not be interested in publishing this piece. In fact, I 

think the essay has the potential to be published but not in the Journal of Film and Video. It is 

my impression that the Journal of Film and Video is more centrally focused on the production, 

development, and construction of cinematic representations and is less centrally focused on 

theoretical approaches as to how the cinema "speaks to the collective unconscious of Man" and 

"seeks a narrative life." 

Therefore, I am not recommending the essay for publication in the Journal of Film and Video. 

Ho~vever, I do recommend that the essay be submitted to a more appropriate journal. My 

comments on the specificities of the essay are quite limited because I feel that I don’t have the 

informed knowledge to adequately address if the writer has done an effective j ob of drawing 

upon theorists such as Foucault, Derrida, and others. 

Finally, since the ideas articulated in this work are so interesting and novel, the essay definitely 

essay has the potential to be published with another j ournal. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, September 20, 2011 11:21 AM 

Bliss, Jessa <jessa bliss@unc.edu"~ 

1~9;: CCO Revision Materials: AFAM 101 

Dear Jessa: Thanks for the update. I plan to take one of the instructional courses on Sakai but have not been able to do so yet. As soon as I do, I will then attempt to use the 
system for the on-line course in the Spring. Will let you know if I have any problems and will keep you abreast of my progress. Sincerely, Charlene Regester 

From-" Bliss, Jessa 
Sent; Tuesday, September 20, 2011 10:10 AM 
To-" Regester, Charlene B 
Subject; CCO Revision Materials: AFAM 101 

Hi Charlene, 

Hope you’re well! As you know, we’re fully migrating our CCO courses to Sakai, and AFAM 101 is already being conducted in Sakai for the fall semester. As I said 

before, one very prominent benefit for CCO courses is that students will only have one log-in; the Sakai site and the course Web pages coincide. 

Sakai 

Your spring course will be available through Sakai (https:/isakai.unc.edu), UNC’s preferred learning management system. When you log into Sakai, you will see 

that you now have access to the current semester’s AFAM 101 site (AFAM101.990.FA11). This will allow you to see the course from a guest’s view, but you will not 

be able to see some aspects of the course from the instructor’s perspective. As soon as the course shells are available for the spring semester, you will see 

everything from the instructor’s perspective. As you know, you also have access now to the Friday Center Faculty Sakai site, which will give you a quick tutorial on 

using the system and allow you to play with some of its features. 

Submitting Revisions 

Below are links to the Web pages for the course to base your revisions on. Please note: It is very important that you reference the files listed below rather that 

another version of the course you may find on the Web or files that have been passed on to you by previous instructors. You should refer to the Friday Center’s 

online Faculty Handbook for step-by-step instructions on how to submit your changes. If you have any questions about this process, I will be happy to help you. 

Course Files: 

Home Page: http://fridaycenter.unc.edu/ccoiafamlOlfalli 

Schedule: http;//frida¥center.unc:edu/cco/afam101fa11/schedule.html 

Lesson 2: http:i!fridaycenter.unc.edu!ccoiafam:[Olfall!lessonO2.html 

Lesson 3: http:/!fridaycenter.unc.edu!cco!afamlOlfal:[!lessonO3.html 

Lesson 4: http:iifridaycenter.unc.eduiccoiafamlO1fa11/lessanO4.html 

Lesson 5: http://fridaycenter.unc.edu/cco/afam101fallilessonO5.html 

Lesson 8: http:/!fridaycenter.unc.edu!cco!afamlOlfal:[!lessonOS.html 

Lesson 9: http:i!fridaycenter.unc.edu!ccoiafam:[Olfall!lessonOg.html 

Lesson 10: http:iifridaycenter.unc.eduiccoiafamlO1fa11/lessan10.html 

Lesson 11: http]//fridaycenter.unc.edu/cco/afam101fall/lessonll.html 

Again, please don’t hesitate to ask me any questions. I look forward to working with you again this semester! 

Jessa 

Jessa Bliss 

Communication Specialist!Instructional Designer 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 

Chapel Hill, NC 27599 

919.962.7974 

jessa@unc.edu 

fridaycenter.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, September 21,2011 1:35 PM 

tta~tlyn, Jonathan <ha~tJyn@unc.edu> 

I~E: Follow up appointment with Deans Ha~lyn and Andrews/URGENT 

Dear Dean Har~lyn: This is to inform you that I have no information on the two students (both not enrolled) in question. Sincerely, Charlene Regester 

From: Clarke, Tiffany D on behalf of Hartlyn, Jonathan 
Sent; Monday, September :19, 20:[:t 4:46 PM 
To; Regester, Charlene B 
Subject; Follow up appointment with Deans Hartlyn and Andrews/URGENT 

Dear Charlene, 

Bill Andrews and I would like to follow up with you, preferably this IiVednesd~y, regarding a few of the items that came up in our previous meeting. For this next 

meeting, please bring all the records you have regarding your grade rolls and grade changes for your courses and students during this time period. As before, 

please schedule this meeting through Tiffany Clarke at .t_c_]_a_.r_k_e_._~__._e_ .m_ _.a_~_!:u_n_.c__:._e_~_~. 

Thank you again for your patience and cooperation, 

Jonathan 

From: Clarke, Tiffany D On ~ehalf Of Hartlyn, Jonathan 
Sent; Friday, September 09, 20:t:t 4:08 PM 
To; Regester, Charlene B 
C¢; Clarke, Tiffany D 

Subject; Mtng w/Deans Hartlyn and Andrews next Tue or Thu/URGENT 
Importance: High 

Dear Charlene, 

I would like to verify some basic information about your courses. In order to do so, I ask you to schedule a 30 minute meeting with me on Tuesday, September 13 or 

Thursday, September 15. You may do so by contacting Tiffany Clarke (a)emaJl.unc.edu in the Dean’s office at your earliest convenience to determine a meeting time. 

Please bring with you a complete list of all courts you taught since you hmze been at UNC-Ctt, begi~ming with the Summer Session I of 2007 through to Summer 

Session II of2011. List all courses, including independent studie~ directed readings, honors coarses, and su~nmer school courses. 

Thank you, 

Jonathan 

Jonathan Hartlyn 

The University of North Carolk~a at Chapel Hill 

Senior Associate Dean for Social Sciences and 

Global Programs, College of Arts and Sciences 

Kenneth J. Reckford Professor of Political Science 

205 South Building, CB 3100 

Chapel Hill NC 27599-3t00 USA 

Email: hartlyn@unc.edu 

Office: 919 962..;LIB5 Fax: 919 962-.2408 

Tiffany Clarke 

Executive Assistant 

Office of the Dean 

College of Arts and Sciences 

UNC-Chapel Hill 

Campus Box 3100 

Chapel Hill, NC 27599-3100 

919/962 - 6903 

tclarke@email.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, September 23,2011 12:51 PM 

CPACK3 <CPACK3@store.unc.edu> 

I~E: A Message from Course Pack Publishing 

Dear Elizabeth: Please note that I will need to bring over a new syllabus for each course pack later in the semester. Sincerely, Charlene Regester 

From: CPACK3 [CPACK3@store.unc.edu] 
Sent: Friday, September 23, 2011 8:32 AM 
To: Regester, Charlene B 
Subject: Re: A Message from Course Pack Publishing 

Professor Regester, 

Thanks for your reorder! We’ll get that into the system as soon as possible. 

Best, 
Elizabeth DuVall 
Copyright Assistant 

On 9/20/11 2:12 PM, "Regester, Charlene B" <regester@emaiLunc.edu> wrote: 

To Whom It May Concern: This is to inform you that I will be teaching AFAM 276 in the Spring and will be using the same coursepack. Also, 
I will be teaching AFAM lOl and will same course pack as well. Sincerely, Charlene Regester 

From: CPACK3 [CPACK3@store.unc.edu] 

Sent: Monday, September 19, 2Oll 4:04 PM 
To: Regester, Charlene B 
Subject: A Message from Course Pack Publishing 

Professor Regester, 

Now" that the Fall semester is in fhll swing, I know it’s hard to fbcus on 
the coming Spring 2o12 semester. Fall Break is quickly approaching, and we 
here in Course Pack Publishing look even further ahead. We thank you for the 
opportunity to assist you and your students with previously producing your 
course pack. Your material from past semesters is on file and we are happy 
to make an}," changes or revisions that you may require. I am writing to see 
if you will be reordering your AFAM 276 course pack for the upcoming Spring 
term. 

Take note! If you place your order by Friday, October 14 th, your students 
will benefit by receiving a 5% discount on the final price of the course 
pack. Plus, as our way of saying "Thanlcs !" you will receive a $1o.oo Student 
Stores GiR Card after the start of the semester. 

I am aware that outside vendors have been contacting various professors 
concerning course pack publication. Please keep in mind that Student Stores 
is a not-fbr-profit operation. By law, all of our earnings go to 
scholarships. Student Stores has donated over $23,ooo,ooo.oo to 
undergraduate and graduate scholarships over the past 4 decades and we are 
proud to have contributed to that total. 

Also remember we offbr: 

*Convenient on campus location with course packs available nights and 
weekends. 
*On-Demand printing during business hours on all completed packs. We never 
sell out! 
*A completely in-house house operation: all production, copyright, printing, 
and binding are done in our Student Stores location. 
*Multiple payment options for your students including scholarships, 
deferments, student accounts, and financial aid cashier accounts. 

So to reorder your course packs simply reply to this email and I will 
respond on receipt of it within one business day. Or call me at 962-47o8 if 
you have any questions. For your convenience I have attached an order form 
and copyright clearance worlcsheet. Feel free to attach them to your reply to 
this email if needed. 

We look tbrward to hearing from you soon. 



Thank you, 

Chuck Sockell 

Course Pack Publishing Manager 

csockell@email.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, October 3, 2011 3:07 PM 

Benowi~, Jndith <benowi~@email.unc.edu> 

ILE: CCO Teaching in Spring 2012 

Dear Judith: I completed my contact information form some time ago. Do you want me to complete another one? Will check with my department to make sure they have 
received my contract. Thanks much for your assistance. Sincerely, Charlene Regester 

From: Benowitz, Judith 
Sent; Wednesday, September 21, 2011 10:21 AM 
To-" Regester, Charlene B; Barbara Anderson (bandersl@email.unc.edu); dale@littletreefarm.com 
Subject; CCO Teaching in Spring 2012 

I thought I had sent this message when Tim sent me his list of courses and instructor appointments for spring 2012, but in case I didn’t, 

I apologize! You’ve each been appointed to teach your usual course(s). 

Charlene: AFAM 101 

Barbara: AFRI 101 

Dale: AFRI 265 

If you’re teaching this fall, you already have the experience of teaching in Sakai so you’ II just be doing minor revisions for next spring. 

If you haven’t yet taught in Sakai, your instructional designer will be in touch with you about putting you in Sakai, reviewing the Sakai 

orientation that they have put together, and explaining how to revise your course materials. 

I’ II send new contracts to Charlene and Barbara for the new term just as soon as the required CE form is returned to su. tKristi Kremer, 

one of our payroll coordinators, sends that to your department to fill out and return and technically, you’re not supposed to sign the 

contract until that comes back to us, so I’ll email you when it has. 

The deadline for submitting minor revisions for the sprin9 is November 15th. No major revisions are allowed because of budget cuts--at 

least durin9 this fiscal year. Please check our online faculty handbook for information about revisin9 an existin9 course 

(..h...t..~..p.!../.../...f...r..[..d...q~...c...e...n...t...e...r.~.u...n...c..~..e.d...u.../...f...a...c...u..!.~.y..). You are all veterans at this so you probably don’t need to check but just in case. There may be 

some changes regardin9 how to use the Track Changes tool in Sakai! 

If you haven’t recently updated your contact information and have had any changes in address or telephone numbers, etc.,I’ve attached 

the template to this message. 

Thanks for continuing to teach these CCO courses! 

Judith 
Judith Benowitz 
Program Development Specialist 

Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive 

Chapel Hill, NC 27599 
CB# 1020 
919-962-6302 
"Let us be grateful to the people who make us happy; they are the charming gardeners who make our souls bloom." 
Marchel Proust 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, October 3, 2011 3:09 PM 

Buell, Agatha <abuell@email.unc.edw~ 

I~E: ONce EMy Moring 

Dear Agatha: Do you arrive early to the AFAM dept. on certain days -- I want to bring some flowers to the office and I want to make sure that someone will be in the office. I 
have to catch a ride because of parking so I need to make sure someone is in the office on the day I bring them. Thanks much and let me know when you get a chance. I will 

need to arrive around 7:45am if possible, if not I may have to work out another arrangement. Sincerely, Charlene Regester 

From-¯ Buell, Agatha 
Sent-" Monday, October 03, 2011 1:36 PM 
To: Regester, Charlene B 
Subject-" RE: Chair Selection - meetings with SAD Hartlyn 

Thanks Charlene, 
I w111 confirm the specific time and location n the coming days, 
Take care~ 
Agatha 

Agatha B~ell 
Business Officer 
Depar{me~t of P~fl~Jic Policy 
217 Abemeth), ttall, CB #3435 
Departme~t of Afric~ & A[?o-Americ~m Studies 
~09 B~Itle tIa~l. CB ~/3395 
University of North 
Chapel Hill, NC 27599 
p, 919.962.2788 
12 919,962.5824 

From: Regester, Charlene B 
Sent~ Friday, September 30, 2011 7:00 AM 
To: Buell, Agatha 
Subject; RE: Chair Selection - meetings with SAD Ha~lyn 
Dear Agatha: I could meet during the Monday, Tuesday or Wednesday time slot. Just let me know what works best as I have some flexibiliN. You can schedule me for a 
minu~ meeting but I have been here over 5 years and my meeting might e~end over the 15 minute period. Thanks much for your assis~nce. Sincerely, Charlene Reges~r 

From; Buell, Agatha [abuell@email.unc.edu] 
Sent: Thursday, September 29, 2011 3:44 PM 
To-" Faculty 
C¢; Gore, Travis 
Subject; [corefac3287] Chair Selection - meetings with SAD Har~lyn 

Dear All, 

During the week of October 10th, Senior Associate Dean Hartlyn would like to meet with all tenured, tenure-track and fixed-term faculty to discuss selection of the 

next Chairperson of the Department of African & Afro-American Studies. The specific focus of these short meetings is your feedback about what you would like to 

see in a new chair and!or specific suggestions about candidates. In order to facilitate the scheduling of these many meetings, I am working with his office to 

schedule appointments. The meetings will take place one-on-one in Battle Hall. Please RESPOND to rne~ via email~ to the below questions by Tuesday~ O~tober 4th 

at 5pro. 
1) Appointments are available at the times listed below. Please tell me AL~L of the times that you could be available for a short meeting. I will confirm next 

week which time you are actually scheduled for. 

2) SAD Hartlyn has requested 15 minute meetings with most faculty. However, if you have been here for 5+ years and would like to request a 30 minute 

meeting, that is possible. Would you like to request a 30 minute meeting or is 15 minutes okay? 

Possible Appointment times: 

Monday, 10/10: lOam-noon 

Tuesday, 10/11: lOam-l:3Opm 

Wednesday, 10/12: 3-6pm 

Friday, 10/14: lOam - 2:30pm 

Thanks! 

Agatha 

Agatha Buell 

Business Officer 

Depa:O~nent of Public Policy 

217 Abemethy }][all, CB #3435 

Depart~nent of ~4~i’ica~ & Af’ro-Atnerican Studies 

109 Battle Hall, CB #3395 

Universi .ty of North Carolina 

Chapel }][ill, NC 27599 

p. 919.962.2788 

f. 919.962.5824 

You are currently subscribed to corefac3287 as: ~egester(a)email.unc.edu. 

To unsubscribe click here: http://lists.unc.edu/u?id=43272326.cl 3fd075c60275af3854df3act-~lba253&n=T&l=corefac3287&o=29989467 

(It may be necessagr- to cut and paste the above URL if the line is broken) 



or send a blank emafil to leave-29989467-43272326,cl 3fdO75c60275aI3854dI3actktba253(tblistservamc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, October 4, 2011 4:58 PM 

Sally Crreene <sally@ibiblio.org> 

ILS: Showboat follow-up question 

Dear Sally: I assume that the event will be held at the Varsity Theater -- ~lease send me a reminder as the date approaches. Sincerely, Charlene Regester 

From: Sally Greene [sally@ibiblio.org] 
Sent: Tuesday, October 04, 2011 3:28 PM 
T(}: Regester, Charlene B 
Sul~ject: Re: Showboat follow-up question 

Charlene, 

We are very grateful to you! I know how much your protected leave time means. So we really appreciate your willingness to paxticipate on the panel. 

There will be three of yon, and we do want to have a lot of time for audience discussion, so we’d like for each panelist to speak for around 10 minntes one after the 

other, and then we will open it up to questions and discussion amongst the panelists. What we’re hoping for is a lot of discussion. The movie is 108 minutes long, so we 

won’t get s~rted on the discussion till say 8:15. I’ll be the moderator, and I’ll t~ to get us wrapped up by 9:15. 

Does that sound OK to you? 

I’ll send out a note to all three of you soon. We’ve got you from cinema stadies, Tim t~m music, and Greg from drama--a pretW good way to cover the waterfront! 

Thanks again so much tier doing this tbr us, 

And see you Thursday’. 

Sally 

On Tue, Oct 4, 2011 at 2:57 PM, Regester, Charlene B <regester~ema~l.unc.edn> wrote: 

Dear Sally: Yes, I will try to make the dinner on Thursday night. Also, the Oct. 27th deadline works better for me, I was just reluctant to commit since I am on leave but I 
will do so as a favor. Please let me know how long I will need to talk and as the deadline approaches, I can be more definitive about what my comments will be. Currently, I 
have been trying to meet a few deadlines so I have not yet had time to give this my undivided attention. Sincerely, Charlene Regester 
From: Sally Greene [sallv@ibiblio.or~l] 
Sent: Tuesday, October 04, 2011 2:05 PM 
To: Regester, Charlene B 
S..bject: Re: Showboat follow-up question 

Charlene, 

Have you had a chance to figure out if Oct. 27 will work tbr you? We hope so! We now have Tim Carter of the Music Department lined up, as well as Greg. Tim is 

writing a book on musical theater and is ve~ interested in Show Boat. The three of you together sounds like a really great combination. 

And while I have you, remember that we have Karen Cox on Dreaming of Dixie on Thursday night. Plea~ let us know if you can join us tier the lecture and the 

dimmer a~e~-vvard! 

Many thanks, 

Sally 

On Thu, Sep 29, 2011 at 1:58 PM, Sally Greene <sallv(~ibiblio.o~;~> wrote: 

Charlene, 

Thanks! This is really *exactly* what we’re interested in. The date is now Thursday, Oct. 27. Does that work lbr you and does it give you enough time? 

The movie will start at 6:30 p.m. 

We are showing the 1951 version, which I think is not tl~e one you are flfinking o£ Lisa tried several routes to get the 35mm version but could not. So i~s a DVD. 

One interesting angle with that version is tl~at Ava Gardner is a North Carolina native. 

Thanks so much for considering this, 

On Thu, Sep 29, 2011 at 1:51 PM, Regester, Charlene B <regester(~email.unc.edu-~ wrote: 

Dear Sally: Is the event still scheduled for October llth? -- I need to know to determine how much preparation time I would have. Also, I need to know what version 
you are planning to show -- so that I can screen the right version (I am assuming it is the one that includes Paul Robeson and Hattie McDaniel but please clarify). The 
length of time that I will need to prepare will be the determining factor. Finally, my contribution would include discussing the film, production, as well as how the film 
was received in the black community since my research focuses on black film history. You can let me know if this is what you are interested in. Hope to hear from you 
soon. Sincerely, Charlene Regester 



From: Sally Greene [sally@ibiblio.orcj] 
Sent-" Thursday, September 29, 20"11 "12:00 PM 
To-" Regester, Charlene 13 

Cc-" Lisa 13eavers; Di Maio, Dana 
Subject-" Showboat follow-up question 

Hi Charlene, 

I hope you are enjoying your leave time. Here’s an update on our "Showboat" event We have Greg Kable of the Departmem of Dramatic Art; this is 

person Kathy mentioned, her colleague who is an expert on musicals. We are also in conversation with Terry Rhodes, chair of the Music Department, who has 

her own special interest in the musical, and Tim Caxter, a music professor who is apparently working on a book on the American musical. (We asked Terry 

firs~t, m~d she says she will do it if Tim cannot, but she said Tim would be a better choice--wafiting on his resIx~nse.) 

We still would very much like one more panelist, one who could speak about the movie as a movie! I know you are on leave, but we wanted to see if we could 

talk you into being our movie person. Or if not, cm~ you recommend someone? 

Ma~y thanks, 

Sally 

Sally Cheene 

Associate Director 

http://uncsouth.org 

Com~cil Member 

UNC Center for the Study of the American South 

(919) 962-0553 

Chapel Hill Town Council 

http://sallygreene.o.rg (919) 260-4077 

Papers on SSRN at h~:/issrn.com/autho~1095473 

Sally Greene 

Associate Director 

http://unc~uth.org 

Council Me~nber 

UNC Center for the Study of the AmericaJ~ South 

(919) 962-0553 

Chapel Hill Town Council 

http://sall,/~reene.ora (919) 260-4077 

Papers on SSRN at http:/issm.com/autho~1095473 

Sally Greene 

Associate Director 

http://uncsouth.or~ 

Council Member 

UNC Center for the Study of the Alnerican South 

(919) 962-0553 

I Chapel Hill Town Council 
http://sallvgreene.org (919) 260-4077 

Papers on SSRN at http://ssm.com,’autho~1095473 

Sally Greene 

Associate Director 

http://uncsouth.or~ 

Cotmcil Member 

UNC Center for the Study of the Alnerican South 

(919) 962-0553 

Chapel Hill Town Council 

http://sallvgreene.ovg (919) 260-4077 



Papers on SSRN at http://ssm.com/autho~1095473 



FrOlll; 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, October 5, 2011 4:08 PM 

Sally Crreene <sally@ibiblio.org> 

I~E: Show Boat details 

Dear Sally: It will be about a week before I can send an introduction as I am trying to meet some deadlines. Hope that this will not be an inconvenience. Sincerely, Charlene 
Regester 

From: Sally Greene [sally@ibiblio.org] 
Sent: Wednesday, October 05, 2011 2:39 PM 
To: Carter, Tim~ Regester, Charlene B~ Kable, Gregory A 
Co: Lisa Beavers~ Di Maio, Dana 
Subject: Show Boat details 

Deaac Tim, Charlene, and Greg, 

Thank you all very much tbr agreeing to participate in our panel discussion after our showing of the movie Show Boat (1951 ) at the Varsity on Thursday, October 27. 

This is one of three films our Center will be shomng over the course of the academic year; we axe participating in the Ackland Art Museum’s Thursday night sefie~ 

along with other campus units. 

The film will s~mxt at 6:30 p.m. The panel discussion will take place in the theater immediately aflem,ard. With the movie being 108 minutes long, we expect the 
discussion will discuss aacound 8:15. We will aim to be finished by 9:15. 

I will be the moderator. I’ll introduce yon and ask you to speak for about 10 minutes each before we open it up to discussion. We are hoping for a good level of 
audience questions and discussion, even discussion amongst yourselves! Each of yon has a real expertis~ on a different angle on the musical and the movie versions, and 
our audience will benefit from the combination ofyonr contribntions. 

Please send me a few sentences of introduction if you would, along with any questions you have at this v~int, and we’ll go fiom them. 

Many thanks again, 

Sally 

Sally Greene 

Associate Director 

http://nncsouth.or~ I 

Conncil Member 

UNC Center for the Study of the American South 

(919) 962-0553 

Chapel Hill Town Conncil 
http:#sallygreene.ovg (919) 260-4077 

Papers on SSRN at http://ssm.com/autho~1095473 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, October 5, 2011 4:41 PM 

Morgm~, George Fredrick <gfinorgan@store.unc.edu-~ 

Spring Textbooks 

Dear George: In the Spring I will be teaching AFAM 101 and AFAM 276 -- therefore, I would like to order the same textbooks for these courses that I used in the Spring of 
201:t. Thanks much for your assistance and please let me know that you have received this email. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, October 6, 2011 3:47 PM 

Sully Crreene <sally@ibiblio.org> 

ILl:;: FW: Show Boat 

Dear Sally: Either version is fine with me but I would like to know soon so that I can begin to formulate my ideas. The deadline is fast approaching and I am swamped with 
work. If you use the earlier version I could adress the black performers Hattie McDaniel and Paul Robeson. If you use the later version, I could discuss how Lena Home was 
supposed to have assumed the role that Ava Gardner plays. It does not matter to me as I will try to produce something meaningful and interesting. Please let me know your 
final decision as soon as possible because these preparations take time. Sincerely, Charlene Regester 

From-" Sally Greene [sally@ibiblio.org] 
Sent; Thursday, October 06, 20:tl i0:27 AM 

To; Carter, -~m 
�::¢; Beavers, Lisa; Kable, Gregory A; Regester, Charlene B 
Subject-" Re: FW: Show Boat 

Thanks. First, yes your bio works just fine. 

At this point I’d like to broaden the conversation to inclnde Greg and Charlene. 

To Greg & Charlene: Tim has raised the interesting possibility of using the 1936 version of the movie, and he has a VHS tape "that may well be suitable tbr the VaJcsity 

(though we would want our Varsity contact to be sure of that first). Please see his note below. 

I will oilier that--having ~en only the 1951 version mysel f- -rm inclined to want to stick with the 1951 version because I’m a little nervous about the racial imagery of 

the earlier one. 

As Chaxlene will remetnber, we turned to Show Boat after we gave a full consideration to "Carolin~" the 1930s movie made from Paul G~eetfs play "House of 

Connally." We were veio~ interested in it, in using it as a springboard to discussion about racial issues, social issues, issues of the translation of play to Hollywood movie, 

etc .... until we actually sereened the fihn. The stereotypes were too mnch for ns. We decided that it would be an interesting film to show in a classroom context, along 

with a discussion of the play (which has two endings) and the interesting histo~ aronnd the whole sequence. But we felt that showing it on the Va~:si~ screen gave it a 
kind of legitimacy--it seemed we would be implying that we approved of the movie uncritically. 

I think we surely had "that experience in the back of our minds when we decided to go with the 1951 version. And it does sound like the 1951 version is worthy of 

discussion too (in part, as Tim points ou’g for the way it downplays the racial story). There’s also "the minor point of interest that Ava Gardner is them North Carolina 

(visit her museum in Smithtield!). 

So based on what I know, that’s my vote, but I’d be interested to hear what you all think, Greg and Charlene. 

Thanks so much to all of you. 

S~ly 

On Wed, Oct 5, 2011 at 5:20 PM, Tim Carter <cartert~email.unc.edu> wrote: 

Hi Sally: 

I can certainly bring in my VHS "tape and you can try. it out on whatever system you pret~r: it’s in as good a condition as any not-much-used (save for occasional 

teaching) VHS tape is. Obviously, the picture/sound quality is not as good as D’vq). I’ve no idea (although it might be worth asking the question) M~ether some A-V 
wizaJcd could transfer the VttS to DVD and clean up some of the background sound-track hiss in the process. 

As for the choice be~,een 1936 and 1951, I think ifs entirely up to you: you can get a sense of the differences from <http://en.wikipedia.oro,!wikiiShow Boat % 

281951 fihn%29>. The 1936 version speaks to concerns of the 1930s--just as the 1951 one does to the post-war late ’40s and early ’50s--and is closer to the 

1927 original Broadway version, though there are changes from it (see <http://en.wildpedia.o~p_/wi~Show Boat %281936 film%29 >), not least the omission of"In 

Dal~omey" (a so-called "Uncle Tom" number). 1936 hits much harder in terms of the race issues (1951 is heavily sanitized in this regard), and a stronger version both 

dramatically and musically. 

In either case, we would have to make clear in our discnssions that folks have not been shown the "original" "Show Boat": there is no real "authentici~" here in that 

sense--but then, the original "Show Boat" is pretty much unperIbrmable nowadays given that for all its good intentions at the time, it is proIbundly politically incorrect 

by any modern standards. But as I suggested in a prior email, the 1951 version is interesting in the context of 1951 --as much by what’s not there as by M~at is--and 

also in that of the by-now- s~tereotypical tbrmala of the MGM musical. 

Let me ki~ow what you prefer. 

I assmne, by the way, that the brief biographical note I sent you meets your more ~ecent request to the panelists for "a few sentences of introduction." If you need 

something else, just ask. 

Best, 



Tim 

On 10/5,/2011 3:54 PM, Sally Greene wrote: 

Well, this changes things! Tim, please confirm that your VHS is in good 
shape, and we’re hapw to go ruth 1936! I’ll be sure to let the other 

panelists know, of course. 

Thanks again, 

S~ly 

On Wed, Oct 5, 2011 at 3:14 PM, Beavers, Lisa <lbeavers~b~unc.edu 
<mail to: lbemTers(~ unc.edtr~> wrote: 

It looks like a VHS tape will play per Paul’s message below. 

*Fro~n:*VarsiU Theatre [~n~filto:vaxsity, onfraxtklin~gm~fil.com 

<mailto: vm~i~/o~ffraaaklin~)gm~l .com>] 

*Sent:* Tuesday, October 04, 2011 9:38 AM 

*To:* Beavers, Lisa 
*Subject:* Re: Show Boat 

Lisa, 

We can play VHS tape. It is composite video but looks decent. Mostly 

depends on how worn the VHS tape is. 

Regards, 

Paul 

Paul Shareshim~ 

(732)299-5728 <te1:%28732%29299- 5728> 

On Oct 3, 2011, at 10:35 PM, "Beavers, Lisa" <lbeavers(~a)unc.edu 

<mail to: lbemTers(~:unc.edtr~> wrote: 

Paul, 

Can you show VHS tape? One of panelists has that .... 

Thanks! 



Lisa 

On Oct 3, 2011, at 12:38, "Varsity Theatre" 

<w:rsitvonfi~JMin~gmail.com 

<mailto: v~rsit~’onfi~nklin(~ mnail.com>> wrote: 

I sent out some inquiries for the print (as it is not clear 

who wons the distribution) - that being sai& I would 

imagine if the 1951 is not available ~o be played on a 

platter, than neither would the 1936.2rod I do not see a DVD 

available for the 1936. 

I will let you know if ~ayone does have the print and if 

they will let it mn on a platter. 

Regards, 

Paul 

On Mon, Oct3, 2011 at 11:04 AM, Bemzers, Lisa 
<lbeavers~ unc.edu <mMto:lbeaversCa) unc.edu>> wrote: 

t)aul, 

Do you think that there might be a possibility of 

shomng the 1936 version of Show Boat instead of the 

1951 version? Would "there enough time to get a 35 mm 

film version in? And if not film, is there a DVD version 

avMable? 

Thank you’. 

Lisa 

The Center fbr the Study of the American South 

*at the Universi~ ofNo~lh C~colina at Chapel Hill* 

Office of Communications and Events 

410 East Franklin St., CB #9127 



Chapel Hill, NC 27599-9127 

Phone +1 919.962.0503 <tel:%2Bl %20919.962.0503> 1 Fax +1 

919.962.4433 <tel:%2B 1%20919.962.4433> 

lbeavers(~unc.eda <http://lbeavers(~unc.eda>l 

www.uncsoath.om <http:i/w~v.uncsoath.or~i> 

Facebook <http://wx~v.facebook.com/uncsonth>l Twitter 
<http:i/www.twitter.com/uncsouth>I Support the Center 

<http://www x~ncsouth.org/content!supporff> 

Sally Greene 

Associate Director I UNC Center tbr the Study of the American Sou’th 

http://uncsoath.or~ I (919) 962-0553 

Council Member] Chapel Hill Town Council 

http://saJl’¢~reene.ora ~ 

Papers on SSRN at http://ssrn.com/antho~1095473 

<htlp:i/hq.ssrn.com/GroupProcesses/RedirectClick.cfm?partid 1095473&corid 649&mni&5231&nrl http://ssm.comiautho~1095473> 

Sally (heene 

Associate Director 

http://uncsont]~.org 

Council Member 

UNC Center for the Study of the American South 

(919) 962-0553 

Chapel Hill Town Council 

http:i/sallvgreene.org (919) 260-4077 

Papers on SSRN at ht~p://ssm.com/autho~1095473 
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THE XXqLLIAM AND IDA FRIDAY 
CENTER FOR CONTINUING EDUCATION 
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q] NORTH CAROLINA 

a¢ CHAPEL HILL 

THE FIZIDAY CENTER 

CAMPUS BOX I020 

CHAPEl, HILL, NC 27599-1o2o 

Credit Programs for Part-time Students 
(919) 962-6302 

July 27, 2011 

Agreement to Revise and Teach a Course in Carolina Courses Online 

The purpose of this agreement is to detail the arrangements between Charlene Regester and the Friday 
Center for Continuing Education at the University of North Carolina at Chapel Hill to revise and teach 
AFAM 101,The Black Experience, in theFriday Center’s Carolina Courses Online (CCO) program It 
is expected that as a part of fulfilling this contract, course revisers and instructors will become familiar 
with Friday Center materials on the special nature of revising and teaching courses that are off‘ered online. 

Se me ster Revisions 
You will update links to external Web sites and revise course schedules as well as make any other 
changes you fred necessary before each new term in which you teach the course. These should be 
submitted electronically and according to the schedule provided by Credit Programs. You will work with 
an instructional designerfrom the Communication and Instructional Design staff‘who will incorporate 
your changes into the course Web pages. 

Ins truction and Payment 

You will be the instructorof record during the Spring 2012 semester and for any subsequent semesters 

as designated by the Department Chair. The designation of the instructorof record is the responsibility of 
the department; all instructors must have an academic appointment in the department. If you do not teach 

a CCO course in a semester and then return to teach a CCO course in the future semester, a new contract 

will be created. 

Your payment for revising and teaching the coursewill be S6150 per term The minimum enrollment 

needed to offer the course is sLx students by noon on the third day of class. If five or fewer students 

enroll, the course will be cancelled unless there is a compelling reasonto offer it. In summer, if a 
class has three or fewer students by 5:00 on the first day of classes, it will be cancelled. If we can, we 

will pay youthroughyourregular UNC payroll. If that isn’t possible, you’ll get a lump sumpayment 
in the middle of the semester and one when the course is over. 

Ins tructo r Re s ponsibilities 

1. Respond to student questions and inquiries in a prompt and encouraging manner, ideally 
within two to three days. 

2. Provide encouragement to the students to remain active in the course, to submit assignments 
regularly, and to ask questions whenevernecessary. 

3. Facilitate and monitor discussion forums in an active and ongoing way. This is a critical 

part of an instructor’s "presence" in an online course. 



4. Evaluate and provide written feedback on all student assignments, quizzes, and exams 

within a week after receiving them. 

5. Monitor, record, and maintain records on each student. 
6. Report final grades within 72 hours after the final exam, using the official ~Class Roll and 

Grade Report" form that Credit Programs will sendto you. 

7. Revise the course before each new semester (see ~Semester-to-Semester Revisions" above). 
8. Ensure compliance with departmental standards for course content, course requirements, 

examinations, grading, and course evaluation and University standards on academic 

integrity. This includes keeping course materials current. Credit Programs will inform you 

when new editions of textbooks are being published so thatyou can revise the course to 
coordinate with the most current texts. 

9. Inform Credit Programs when situations occurthat temporarily preventyou from fulfilling 

your instructional duties, such as vacations, conferences, or illnes s. 

Credit Programs Responsibilities 

1. Provide timely information and materials you need to revise and teach the course. 
2. Provide updates on changes in administrative processes that affect you or yourcourse. 
3. Make payment to you for teaching and revising your course as outlined inthis Course 

Revising and Teaching Agreement. 
4. Evaluate your performance by reviewing student evaluations and course Web sites. Please 

help us in this process by encouragingyour students to complete and submit the course 
evaluation form. 

Copyright and Ownership 

In accordance with the Copyright Policy of The University of North Carolina at Chapel Hill (effective 

date August 1, 2001), development of the course Web pages, exclusive of textbook materials (online or 
otherwise) is considered a "Directed Work." The Copyright Policy States that "The University shall own 

copyright in Directed Works. Where practicable in the estimation of the creator’s chair, and subject to 

any additional terms or limitations made necessary by University licensing agreements, the creator shall 
be granted a non-exclusive, non-transferable, royalty-free license to the work for the creator’s own 

educational or research use." The Copyright Policy can be reviewed at 

http://www.unc.edu/campus/policies/copyright%20policy%2000008319.pdf 

Te rmination of As s ignment 

This agreement remains in effect until terminated by you,your department, or Credit Programs. In 
order to assure the quality of our offerings, we must stipulate that repeated failure to fulfill the duties 
described in this contract constitutes grounds fortermlnating the contract. 

Both you and Credit Programs have the right to terminate this assignment by providing written 

notification to the other party no less than 60 days prior to termination date. Your assignment 

will be terminated it" the academic department awarding credit discontinues its approval of the 

offering or rescinds its approval of you as an instructor. 

If you are presently on payroll at UNC andyou leave UNC while still working for theFriday Center, 
please notify us immediately so that we can change your Friday Center payroll status and pay you in 
a timely manner when your work is complete. If you do not notify us, there could be delay in 
processingyourcheck and getting yourpayments to you. 



Signatures below by their authorized representative(s) signify acceptance of the terms indicated in the 
above agreement. 

Instructor Date 

Department Chair Date 

The Friday Center 

Associate Director, Credit Programs 

Date 7/27/11 

The Friday Center 
Program Development Specialist, Credit Programs 

Date 7/27/11 



Josephine Baker Critical Reader 

Reception and Perception 

"To Stockholm, with Love: The Critical Reception of Josephine Baker, 1927-35," by 

Ylva Habel, Film Histo~, Vol. 17 (2005): 125-138. 

"Of la Baker, I Am a Disciple": The Diva Politics of Reception" by Jeanne Scheper 

Camera Obscura 65, Volume 22, Number 2 (2007): 73-101. 

"Femininity, the Primitive, and Modern Urban Space: Josephine Baker in Berlin," Nancy 
Nenno in Women m the Metropo#s: Gender & Modernity in Weimar Culture (Berkeley: 
University of California Press, 1997). 

"Blackness as Symptom: Josephine Baker and European Identity," in Blackening Europe: 
the Aj?ican American Presence ed. By Heike Raphael-Hernandez (New York and 
London: Routledge, 2004), 35-52. 

"The New Woman and the New Empire: Josephine Baker and Changing Views of 
Femininity in Inte~ar France," by Tyler Stovall, Scholar and Feminist On-#he Issue 6.1 

-6~2: (Fall 2007/Spring 2008), 11-113. 

"The Construction of an Image and the Deconstruction of a Star--Josephine Baker 

Racialized, Sexualized, and Politicized in the African American Press, the Mainstream 
Press, and FBI Files," Charlene Regester Popular Music and Society 24.1 (Spring 2003): 
31-84. 

Dirty Dancing 

"Savage Dancer: Tout Paris Goes to See Josephine Baker," Ramsay Burr in Alien Bodies: 
Representations of ~/lodernity, "Race, "and Nation in Early Modern Dance (New York 
and London: Routledge, 1998). 

"A ’Saxaphone in Movement’: Josephine Baker and the Music of Dance," by Terfi J. 
Gordon, Nottingham French Studies, 43.1 (Spring 2004): 40-52. 

"Colonial, Postcolonial, and Diasporic Readings of Josephine Baker as Dancer and 

Performance Artist," Mae G. Henderson, Scholar and Feminist On-Line, Issue 6.1-6.2 
(Fall 2007/Spring 2009): 1-12~ 



Modernism, Primitivism, and Embodied Performance 

"An Intelligence of the Body: Disruptive Parody through Dance in the Early 
Performances of Josephine Baker," Michael Borshuk in Forecaast: Forum for European 

Contributions in African American Studies (2001). 

"Josephine Baker’s Hothouse," by Janet Lyon in Modernism, Inc.: Body, Memory, 
Capital ed. By Jani Scndura and Michael Thurston (New York: New York University 

Press, 2001), 29-43. 

"The Black Body" by Sieglinde Lemke in Primitivist Modernism: Black Culture and the 
Origins of Transatlantic Modernism (Oxford: Oxford University Press, 1998), 95-116. 

"Embodied Fictions, Melancholy Migrations: Josephine Baker’s Cinematic Celebrity," 

Terri Francis, A~[odern Fiction Studies, Vol. 51, no. 4 (Winter 2005): 824-845. 

"Josephine Baker and La Revue Negre: From Ethnography to Performance," Mae G. 
Henderson, Text and Performance Quarterly, vol. 23, No. 2 (April 2003): 1107-1133. 

Filmic Fictions and Narrative Desire 

"Uncanny Performances in Colonial Narratives: Josephine Baker in Princess Tam Tam" 

Elizabeth Coffman, Paradoxa, Vol. 3, No. 3-4 (1997): 

"Josephine Baker and Pierre Batcheff in La Sirene des tropiques," Studies tit French 

Cinema 8.3 (2008): 245-264. 

"Nationalizing and Segregating Performance: Josephine Baker and Stardom in Zouzou 
(11934)," Scott Balcerzak Post Script 26.1 (2006): 11-117. 

"Performing the Other: A Consideration of Two Cages," Mary Kate Kelly, College 

Literature, vol. 26, no. 1 (Winter 1999): 113-136. 

"A Colonial Princess: Josephine Baker’s French Films," The Colonial Unconscious: 

Race and Culture in lnterwar f+ance by Elizabeth Ezra (Ithaca: Cornell University Press, 

2000), 97-1128. 

The Architectural Imaginary 

"Radical Residences for Josephine and Tristan Txara." (Historic Architecture: Adolph 
Loos in Paris) Thomas S. Hines. Architectural Digest, April 11991 v48 n4 p 1104 (6) 



"A House for Josephine Baker," by Karen Burns in Postcolonial Space (s) eds Gulsum 
Baydar Nalbantoglu and Wong Chong Thai (New York: Princeton Architectural Press, 

1997), 53-72. 

"The Josephine Baker House: For Loos’ Pleasure" Fares el-Dahdah, Assemblage 26 

(1995): 72-87. 

"Skins, Tattoos, and Susceptibility," by Anlin Cheng, Representations, 108.1 (November 

2009): 98-119. 

Staging Civil Rights and Human Rights Globally 

"Josephine Baker, Racial Protest, and the Cold War," Mary L. Dudizak, The Journal of 
American History (September 1994): 543-570. 

"Adoptive Affinities: Josephine Baker’s Humanist International," by Jonathan Eburne, 
Scholar and Feminist Issue 6.1-6.2 (Fall 2007/Spring 2008): 1-11. 

"Josephine Baker and Utopian Visions of Black Paris," by Bennetta Jules-Rosette, 

Journal of Romance Studies, 5.3 (2005): 33-50. 

"Josephine Baker’s ’Rainbow Tribe’: Radical Motherhood in the South of France" by 
Matthew Pratt Gutefl, Journal of Women’s History, 21.4 (2009):38- 58. 

Additional Essays that will be included in Bibliography: 

"The Melancholic Influence of the Post colonial Spectral: Vera Mantero Summoning 
Josephine Baker," Andre Lepecki in Blackening Europe by RapHael-Hemand. 

"Josephine Baker and Paul Colin: African American Dance Seen through Parisian Eyes," 
by Karen C. C. Dalton and Henry Louis Gates, Jr. Critical Inqu#y 24 (Summer, 1998): 
903- 919. 

"Steel and Skin: Josephine Baker and the Architecture of Modern Vision," (unpublished 
essay) Anlin Cheng 

"Adolph Loos: House for Josephine Baker, Paul Groenendijk (The Netherlands; 1985) 



"The New Woman and the New- Empire: Josephine Baker and Changing Vie~vs of 
Femininity in Interwar France," by Tyler Stovall, Scholar and Feminist On-line. 

"Remembering the Jungle": Josephine Baker and Modernist Parody, Wendy Martin, in 
Prehistories of the Future: ~lhe Primitivist Project and the Culture of Modernism eds. 
Elazar Barkan and Roland Bush (Stanford University Press, 11995), 310-325. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, October 20, 2011 12:34 PM 

Layne, Priscilla Dionne <playne@email.unc.edu> 

ILE: Contacting You 

Dear Priscilla: Yes, I will meet you tomorrow and thanks for the reminder. Sincerely, Charlene Regester 

From: Layne, Priscilla Dionne 
Sent: Thursday, October 20, 2011 8:15 AM 
To: Regester, Charlene B 
Subject: RE: Contacting You 

Dear Charlene, 

I just wanted to remind you that we’re meeting tomorrow, Friday, at lpm at the Daily Grind. If the weather is cold, I guess we could meet inside. They have a few chairs by 
the window. 

See you then, 

Priscilla 

From: Regester, Charlene B 
Sent: Friday, October 07, 2011 12:04 PM 
To: Layne, Priscilla Dionne 
Subject: RE: Contacting You 

Dear Priscilla: Okay, this works for me -- let’s meet the Friday after you return from your conference at lpm at the Daily Grind. I think this is October 21, if so send me an 
email reminder. I look forward to seeing you then. Sincerely, Charlene Regester 

From: Layne, Priscilla Dionne 
Sent: Friday, October 07, 2011 11:46 AM 
To: Regester, Charlene B 
Subject: RE: Contacting You 

Dear Charlene, 

Thanks for your email. I remember you from my talk. I would love to meet sometime. And I am also on campus every day. Next week I’ll be gone for a conference, but 
afterwards my schedule is pretty open. I teach IVlWF from noon until 12:50pm. Could we possibly meet at the Daily Grind one afternoon at 1pro? 

Sincerely, 

Priscilla 

From: Regester, Charlene B 
Sent: Friday, October 07, 2011 8:10 AM 
To: Layne, Priscilla Dionne 
Subject: Contacting You 

Dear Priscilla: Glad to know that you have been hired in German Studies. I attended your talk last year and enjoyed your presentation. I do research on African Americans and 
cinema before 1950. Currently, T am on leave yet T am on campus everyday. If you want to meet one afternoon near the Davis Library, T will be glad to meet with you. The 
campus is large so it is difficult to meet others in addition to the fact that once school begins we are overwhelmed with work. Let me know if you want to meet with me for a 
short meeting. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, October 20, 2011 4:43 PM 

Sally Crreene <sally@ibiblio.org> 

I~E: bio for Show Boat panel? 

Dear Sally: I detected a typo -- but feel free to edit accordingly. Please send me a reminder as the date approaches. Also, please indicate how long we should talk -- I have 
about 15 minutes woth of material but was planning on 10 minutes but I can adjust my comments. Sincerely, Charlene Regester 

From: Sally Greene [sally@ibiblio.org] 
Sent: Thursday, October 20, 2011 2:57 PM 
To: Regester, Charlene B 
Subject: Re: No for Show Boat panel? 

Perfect. Thanks veqr’ much! 

Sally 

On Thu, Oct 20, 2011 at l:00 PM, Regester, Charlene B <regeste~email.unc.edu:~ wrote: 

Dear Sally: Charlene Regester, Associate Professor in African and African American Studies at UNC-CH, work on African American screen performers, race and cinematic 
representations, the construction of stardom, cinema history before the 1950s!60s, and black theaters!moviegoing. Recent publications include: African American Actresses: 
The Struggle for Visibility 1900-1960 (Bloomington: Indiana University Press, 2010). My courses include one that focuses on black film history and a freshman seminar that 
explores racial passing on screen in selected films (i.e. Imitation of Life, Kings Go Forth, Raintree County, Devil in a Blue Dress, Illusions) across various time periods. 
From: Sally Greene [sally@iNblio.org] 
Sent: Thursday, October 20, 2011 11:59 AM 
To: Regester, Charlene B 
Subject: bio for Show Boat panel? 

Hi Chaarlene, 

Thanks again for volunteering to be on the Show Boat panel’. One week fi~m today! My tnmno~y is that you said you’d send me a briefbio later, apologies if I just 

can’t find it, but I don’t seem to have it. Here’s what I have from Tim and Greg, if that helps as a model. 

Many thanlcs, 

Sally 

Tim Carter, David G. Frey Distinguished Professor of Music at UNC-Ctt, works on music in late Renaissance and early Baacoque Italy, Mozart’s operas, and 

American musical theater ofthe mid twentieth century, tte is the author of "Oklahoma!"TheMakingofanAmericanMusical (New Haven and London: Yale 

Universi~ Pres~ 2007), and has just completed a critical e&t~on of Paul Crreen and Kurt Wefll s musical play Johnny J( hnson (1936). In the spring 2012 

semester, he will be teaching at UNC an honors seminm on ’"][’he American Musical, 1927-52" (so, frown Show Boat to Singin’ in the Rain ). 

Grego~ Kable is a Senior Lecturer in the Department of Dramatic Art at UNC-Chapel Hill, where he teaches dramatic literature, theatre histo~, and performance 

courses and serves as an Associate Dramaturg for PlayMakers Reperto~ Company. He teaches a smninar on The American Musical for the Honors Program, has 

directed two dozen productions at UNC, including tnusicals ranging from Hair to Lloyd Webber to Sondheim, and is a graduate of the Yale School of Drama. 

Sally Greene 

Associate Director 

http://ancsouth.org 

Council Member 

UNC Center tbr the Study of the American South 

(919) 962-0553 

Chapel Hill Town Council 
http:i/sallygreene.o~g (919)260-4077 

/ Papers on SSRN at http:/7ssm.con~ autho~=1095473 

Sally Greene 

Associate Director 

http://uncsouth.or~ 

Council Member 

UNC Center for the Study of the Atnerican South 

(919) 962-0553 

Chapel Hill Town Council 
http:/isallygreene.org (919) 260-4077 

Papers on SSRN at http://ssm.conr’autho~1095473 





From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, October 21,2011 8:32 AM 

Miller, Haeran <hrmiller@emaJl.unc.e&~ 

I~E: Laptop Invento~ 

Dear Haeran: My laptop serial number is S!N L3-PO730 08/08 -- the brand name is lenovo R6:t Thinkpad Rseries. Will provide info from my laptop at home over the weekend. 
Sincerely, Charlene Regester 

From: Miller, Haeran 
Sent: Thursday, October 20, 201:t :t:48 PM 
To: Regester, Charlene B 
Subject: RE: Laptop Inventory 

Dear Charlene, 

Thanks for your email. 

It looks like UNC computers’ serial number starts with S/N and some alpha numeric numbers follow~ (i,e~ S!N M3-55805) 

Or in case you find anv tag number w~:h C’.o:xxx, tha~: would be usefu~ too. 

?hank you so rnuchl 

Haeran 

F~m= Reges~r, Charlene B 
Sent= Thursday, October 20, 20~ ~:4~ PN 

To; Miller, Haeran 
Subject= RE: Laptop Invento~ 
Dear Haeran: ~is is to let you know that I have ~o laptoes -- one on campus and one at home. I don’t know how to retrieve the serial number -- qui~ a few numbers on the 
back. Can you give me some guidance or direction? Sincerely, Charlene Regester 

From: Miller, Haeran 
Sent: Wednesday, October 19, 20:I:t :t2:40 PM 
To: Boyd, Lydia C; Caldwell, Kia L; Fall, Alassane; Hall, Perry A; Hildebrand, Reginald F; Janken, Kenneth R; Lambert, Michael C; Lee, Margaret Carol; Lisanza, Esther 
Mukewa; McMillan, -tim; Nyang Oro, Julius E; Nzongola-Ntalaja, Georges; Pier, David; Regester, Charlene B; Rucker, Walter C; SaNe, Eunice N; Seck, Mamarame; Selassie, 
Bereket H; Mutima, Sinamenye A 
~c: Buell, Agatha; Gore, Travis 
Subject: Laptop Inventory 

Dear All, 

The department is asked to maintain an inventory of ALL UNC-owned laptop computers and ANY laptop computers being used for university related business in 

order to protect our sensitive data. 

In case you have ANY laptop computer that is being used for university business, please let me have some information as below: 

* Primary User 

* Primary User ONYEN 

* Primary Loca~on 

* Manufacturer and Model 

* Serial Number 

It would be greatly appreciated if you could respond to me at your earliest convenience and please let me know if you have any questions. 

Thank you! 

Haeran Miller 

Acct. Tech 

Dept. of Public Policy 

Tel. 919.962.4854 

Fax. 919.962.5824 

Dept. of African and Afro-American Studies 

Tel. 919.966.1295 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Saturday, October 22, 2011 11:50 AM 

Layne, Priscilla Dionne <playne@email.unc.edu> 

l~W: IAAR Reception 

FYI and the thanks for the info. Will keep in touch. Sincerely, Charlene Regester 

From: Regester, Charlene B 
Sent: Saturday, October 22, 20:t:t i:t:46 AM 

To: Woodard, Harold 
Subject: FW: IAAR Reception 

From: Hildebrand, Reginald F 
Sent: Friday, October 21, 20:t:t :t:58 PM 
To: Regester, Charlene B; Caldwell, Kia L; Janken, Kenneth R; Hall, Perry A; Sable, Eunice N; m.gennarae@gmail.com; Jackson, Jerma A; Nzongola-Ntalaja, Georges; 
Selassie, Bereket H; McMillan, Tim; Porter, Robert S; Slocum, Karla; Shields, Tanya L; Tyson, Karolyn D; colemanJ@email.unc.edu; Terry, Jules M; Fisher, Rebecka Rutledge; 
Andrews, William L; ghinson@uedu; Maffly-Kipp, Laurie F; Agbe-Davies, Anna Sophia; Henderson, Mae G; Berger, Michele T; Carlton-La Ney, Iris B; Johnson, James H Jr 
Subject: IAAR Reception 

The Institute of African American Research will be hosting a reception for incoming scholars of African American Studies (broadly defined) on the Tuesday after we get back 
from break. Outside of a few brief, informal words of welcome and encouragement from Bill Ferris, there will not be a "program," just an opportunity to connect with some 
new folks and begin building a community. I hope that you will be able to come for some portion of the gathering. (More information below) 
All the Best, -Reg Hildebrand, Interim Director IAAR 

Dear Professor .............. , 

I am writing on behalf of the Institute of African American Research to invite you to a reception welcoming new members of the community of scholars doing research on 
some aspect of African American Studies (broadly defined.) The reception will be an opportunity to connect with colleagues you may not have known you had from across the 
campus as well as representatives from other research institutes and research support resources at UNC. 

Here are the event details: 

Institute of African American Research New Faculty Reception 
Tuesday, October 25th 4:30-6:30pm 
Pleasants Family Assembly Room, Wilson Library 
Hors d’oeuvres by Vimala’s Curyblossom Cafe 

Please let me know if you plan to attend so that I can get a sense of numbers. 

All best, 

Christopher J. Wells 
Program Coordinator, Institute of African American Research 
PhD Candidate, Musicology 
University of North Carolina at Chapel Hill 



[¥~m: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~JO UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Saturday, October 22, 2011 11:56 AM 

Miller, Haeran <hrmiller@emafil.unc.e&~ 

I~E: Laptop Invento~ 

Dear Haeran: The laptop that I have at home is an IBH Thinkpad - Type 2647-F26. The serial number is S!N 78 - KP89L 
Product ID 18701-OEH-0020075-14287 
Sincerely, Charlene Regester 

From: Hiller, Haeran 
Sent: Thursday, October 20, 2011 1:48 PH 
To: Regester, Charlene B 
Subject: RE: Laptop Inventory 

Dear 

Thanks ]:or your emaiL 

It looks like UNC computers’ serial number starts with 5/N and some alpha numeric numbers follow, 

Or in case you find m~y tag number w~th Cxxxxx, that would be useful too. 

Thank you so rnuch~ 

Haeran 

F~m: Reges~r, Charlene B 
Henri Thursday, Oc~ber 20, 20~1 l:41 PN 

T~: Hiller, Haeran 
Subject: RE: Laptop Inven~ 
Dear Haeran: ~is is to let you know that I have ~o [aptoes -- one on campus and one at home. I don’t know how to retrieve the serial number -- qui~ a few numbers on the 
back. Can you 9ire me some ~uidance or direction? Sincerely, Charlene Re,ester 

From: Hiller, Haeran 
Sent: Wednesday, October 19, 2011 12:40 PM 
To: Boyd, Lydia C; Caldwell, Kia L; Fall, Alassane; Hall, Perry A; Hildebrand, Reginald F; Janken, Kenneth R; Lambert, Michael C; Lee, Margaret Carol; Lisanza, Esther 
Hukewa; HcHillan, Tim; Nyang Oro, Julius E; Nzongola-Ntalaja, Georges; Pier, David; Regester, Charlene B; Rucker, Walter C; SaNe, Eunice N; Seck, Hamarame; Selassie, 
Bereket H; Hutima, Sinamenye A 
l::c: Buell, Agatha; Gore, Travis 

Subject: Laptop Inventory 

Dear All, 

The department is asked to maintain an inventory of ALL UNC-owned laptop computers and ANY laptop computers being used for university related business in 

order to protect our sensitive data. 

In case you have ANY laptop computer that is being used for university business, please let me have some information as below: 

* Primary User 

* Primary User ONYEN 

* Primary Location 

* Manufacturer and Model 

* Serial Number 

It would be greatly appreciated if you could respond to me at your earliest convenience and please let me know if you have any questions. 

Thank you! 

Haera~ Miller 

Acct. Tech 

Dept. of Public Policy 

Tel. 919.962.4854 

Fax. 919.962.5824 

Dept. of Ati’ica~ and ~’ro-Amefican Studies 

Tel. 919.966.1295 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, October 27, 2011 1:31 PM 

~Jly@ibiblio.o~ 

Topics Addressed for Showboat 

Dear Sally: This is to inform you that my talk on Showboat will address primarily: 
the production of the picture; roles of Julie (Ava Gardner) and Joe (William Warfield); the film’s racial politics; issues surrounding miscegenation; and the film’s reception in the 
press. This is not a film that I have worked on so I have had to do quite a bit of research but I think my comments will be entertaining and substantive. See you later today. 
Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, November 1,2011 4:15 PM 

Bliss, Jessa <jess%bliss@unc.edu~~ 

1~;: CCO Revision Materials: AFAM 101 

Dear Jessa: I have created my dates for the Spring 2012 AFAM 101 class and tried to enter them through the links attached to this email but I could not do so. Therefore, I am 
listing them below. If you need for me to enter them in another format just let me know. Also, if they seem incorrect please let me know. I look forward to working with you in 

the Spring. Keep in mind that I have not taught this course in at least a year, so I am a little rusty. Sincerely, Charlene Regester 
Lesson 1 Jan 9 -15 
Jan. 16 MLK Holiday 
Lesson 2 Jan 17-22 
Jan. 23 Essay 1 due 
Lesson 3 Jand 23-29 
Lesson 4 Jan 30- Feb 5 
Lesson 5 Feb 6-12 
Reading Week Feb 13-19 
Feb 20 Essay 2 due 
Lesson 6 Feb 20-26 
Lesson 7 Feb 27-Mar 2 
Mar 3-11 Spring Break 

Lesson 8 Mar 12 - 25 
Mar 26 Essay 3 due 
Lesson 9 Mar 26-Apr 1 
Lesson 10 Apr 2 - 8 
Apr 6 Good Friday 
Lesson 11 Apr 9 - 15 
Lesson 12 Apr 16 - 25 
Apr. 28 Essay 4 due 
Due Date 
Jan 23 Essay 1 
Feb 20 Essay 2 (Midterm) 
Mar 26 Essay 3 (Jubilee Paper) 
Apr 28 Essay 4 (Final Exam) 

From: Bliss, Jessa 
Sent= Tuesday, September 20, 2011 10:10 AM 
To= Regester, Charlene B 
Subject= CCO Revision Materials: AFAM 101 

Hi Charlene, 

Hope you’re well! As you know, we’re fully migrating our CCO courses to Sakai, and AFAM 101 is already being conducted in Sakai for the fall semester. As I said 

before, one very prominent benefit for CCO courses is that students will only have one log-in; the Sakai site and the course Web pages coincide. 

Sakai 

Your spring course will be available through Sakai (https://sakai.unc.edu), UNC’s preferred learning management system. When you log into Sakai, you will see 

that you now have access to the current semester’s AFAM 101 site (AFAMlO1.990.FA11). This will allow you to see the course from a guest’s view, but you will not 

be able to see some aspects of the course from the instructor’s perspective. As soon as the course shells are available for the spring semester, you will see 

everything from the instructor’s perspective. As you know, you also have access now to the Friday Center Faculty Sakai site, which will give you a quick tutorial on 

using the system and allow you to play with some of its features. 

Submitting Revisions 

Below are links to the Web pages for the course to base your revisions on. Please note: It is very important that you reference the files listed below rather that 

another version of the course you may find on the Web or files that have been passed on to you by previous instructors. You should refer to the Friday Center’s 

online Faculty Handbook for step-by-step instructions on how to submit your changes. If you have any questions about this process, I will be happy to help you. 

Course Files: 

Home Page: http:iifridaycen[er.unc.eduicco/afarnlO1fa11/ 

Schedule: http:/[~E!daycen[er.unc.ed~/cco[~fam~O:lfa~l/schedule.html 

Lesson 1: .-h--t--t-p--]/-~---f--r~.-d-.-a-~/.-c--e-.-n---t.-e--r-:.-u-.-n--c-..---e--d-.g~.~.~[~.~.~.~.~.~.~].~.9.~.~:.~.[ 

Lesson 2: !lttpL!!fr!daycenter.upc.edu!cco/afamlOlfalj!Z!essopO2_!~tm! 

Lesson 3: http:i!fridaycenter.unc.edu!ccoiafam:[Olfall!lessonOJ.html 

Lesson 4: http://fridaycenter.unc.edu/cco/a[am101fallilessonO4.html 

Lesson 5: http:iifridaycent_er.unc.eduiccoiafamlO1fa11/lessonOS.html 

Lesson 6: .h..~p..~.r1.d.~c...e.~n~e...r.:~n...c.~:.e...d.~c..~../~..a....m..1~..~?La.~?~?~!~e..~5~b~m.t 
Lesson 7: -h--t--t--p---~.-~-/--f-.-r--Ld---a--y--c--e---n--t---e--r--‘--u---n--c--:-e---d---u--/---c--c--9j---a--f--a----m---1---~---1--f--a--~-~-~-~:-~-~-~j. 

Lesson 8: http://fridaycenter.unc.edu/ccolafam;lO1fa11/lessonOS.html 

Lesson 9: http://fridaycenter.unc.edu/cco/afamlOlfal;l/lessonOg.html 

Lesson 10: http:llfridaycenter.unc.edulccola[am101fall/lessonlO.html 

Lesson 11: http:/ifr!daycen~er.unc.eduicco/afam101fa11/!esson11.htm! 

Lesson 12: ~h~t~t~p~/~f~r~d~a~c~e~n~t~e~£~u~n~c~:~e~d~u~c~c~o~/afam1~1fa11/~ess~n12.htm~ 

Again, please don’t hesitate to ask me any questions. I look forward to working with you again this semester! 

Jessa 

Jessa Bliss 

Communication Specialist!Instructional Designer 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 

Chapel Hill, NC 27599 



919.962.7974 

jessa@unc.edu 

fridaycenter.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Sunday, November 20, 2011 2:58 PM 

Staton, Tom <tstaton@email.unc.edu> 

I~E: 

Dear Torri: Please see if you can send in another format because I cannot access through this website. Good to hear that things are going well. I appreciate your keeping black 
cinema on your radar. Sincerely, Charlene Regester 

From: Staton, Torri 
Sent: Saturday, November 19, 201:~ :~2:49 PM 
To: Regester, Charlene B 
Subject: 

Hey Dr. Regester! 

I hope everything is going well! I just read this article and I thought you might find it interesting! 
Hope to hear from you soon. 

h ttp~//www~thegrio.c~m/b~ack-history/popu~ar-cu~ture/slidesh~ws-fi~ms-that-made-the-w~rst-impa~t-on-african-americans~php 

Torri Staton 
College Advisor- West Mecklenburg High School 
tstaton@email.unc.edu 

"Education is a better safeguard of liberty than a standing army."-Edward Everett 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Monday, November 28, 2011 9:09 AM 

Miller, Haeran <hrmiller@emaJl.unc.e&~ 

RE: OPctober 2011 Reports 

Dear Haeran: Please let me know what day you will be in the office because I need to submit receipts for video purchases. Thanks much. Sincerely, Charlene Regester 

From: Miller, Haeran 
Sent: Tuesday, November 22, 201:t :t0:27 AM 
To-" Regester, Charlene B 
Subject-" OPctober 2011 Reports 

Dear Charlene, 

This is a reminder for you to check InfoPorte for your accounts information. This is the link: https:/iinfoporte.unc~edu 

In case you have any questions, please let me know. 

Thank you! 

tIaerm~ Miller 

Acct. Tech 

Dept. of Public Policy 

Tel. 919.962.4854 

Fax. 919.962.5824 

Dept. of African a~d Afro-Americaaa Studies 

Tel. 919.966.1295 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, December 2, 2011 4:01 PM 

Library Media Resource Center <mrc@unc.edu> 

Scheduling Screening Room for Spring 2012 

To Whom It May Concern: This is to schedule a screening room on Wednesdays nights from 6-8pm for the Spring Semester for my AFAM 276 class. The following dates are 
being provided for this purpose. Your assistance is greatly appreciated. Sincerely, Charlene P, egester 

Jan. :18, 20:t2 (Wed) 6-8pm 
Jan. 25, 20:t2 (Wed) 6-Spm 
Feb. :t, 20:t2 (Wed) 6-8pm 
Feb. 8, 20:t2 (Wed) 6-8pro 
Feb. :iS, 20:t2 (Wed) 6-Spin 
No night screening for Feb. 22, 20:t2 
Feb. 29, 20:t2 (Wed) 6-8pro 
No night Screening for March 7, 20:t2 -- SPRING BREAK 
Mar. :14, 20:t2 (Wed) 6-Spm 
Mar. 2:t, 2012 (Wed) 6-8pm 
Mar. 28, 20:t2 (Wed) 6-8pm 
Apr. 4, 20:t2 (Wed) 6-Spin 
Apr. :t:t, 20:t2 (Wed) 6-8pm 
Apr. :t8, 20:t2 (Wed) 6-8pm 
Apr. 25, 20:t2 (Wed) 6-Spm 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <iO=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Tuesday, December 6, 20:l:l 2:03 PM 

Parker, Mary Lide <marylide_parker@unc.edu> 

RE: photo for new departmental website 

Okay. Sincerely, Charlene Regester 

From= Parker, Mary Lide 
Sent= Tuesday, December 06, 2011 12:10 PM 
To= Regester, Charlene B 
Subject= Re: photo for new departmental website 

Hi Charlene, 

That sounds great. I’ll meet you in Rm. 8026 at 2pm on Thursday. 

Thanks again, 

Ma~ Lide 

From: "Regester, Charlene B" <regester@email.unc.edu> 

Date: Tue, 6 Dec 2011 12:06:50 -0500 

To: "Parker, Mary Lide" <marylide_parker@unc.edu> 

Subject: RE: photo for new departmental website 

Dear Mary: Could we do it around lpm or 2pm on Thursday. Let me know if this works. Thanks for working with me and please note that I will meet with you in Davis Library - 
- I have a carrel on the 8th floor Room 8026. Sincerely, Charlene Regester 

From= Parker, Mary Lide 
Sent= Tuesday, December 06, 2011 10:58 AM 
To= Regester, Charlene B 
Subject= Re: photo for new departmental website 

Hi Charlene, 

Thursday this week is wide open for me. Is there a time on that day that works best for you? 

Thanks! 

Ma~y~ Lide 

From: "Regester, Charlene g" <regester@email.unc.edu> 

Date: Tue, 6 Dec 2011 10:50:02 -0500 

To: "Parker, Mary Lide" <marylide parker@unc.edu> 

Subject: RE: photo for new departmental website 

Dear Mary: Yes, I am on campus in Davis Library -- just let me know what day and time you would like to meet. Sincerely, Charlene Regester 

From= Parker, Mary Lide 
Sent= Tuesday, December 06, 2011 9:48 AM 
To= Regester, Charlene B 
Subject= photo for new departmental website 

Hi Charlene, 

I’m a photographer for the College of Arts and Sciences a~d I’ve been working with Eunice Sable m~d the Depaxhnent of African ~d Afro-American Studies to get 

updated photos of all the tenure track faculty for the new website. My records indicate that we still need a photo of you. Are you available any time during the next 

week or so to have your photo taken? It will only take about 5 minutes m~d I can meet you an?~where on ca~pus that is convenient for you. Just let me know your 

availabilib~. 

Thanks so much. 

Mary Lide 

Mary Lide Parker 9~9.962.9269 

Multimedia Producer 
College of Arts and Sciences 

The University of North Carolina at Chapel Hill 

205 South Building, CB #3100 

Chapel Hill, NC 27599-3100 

Web: http://college.unc.edu 

Facebook: http://www.facebook.com/UNC.College 

Twitter: http://m, itter.com/unccolle o~e 



YouTube: http://youtube.com/user/UNCCollege 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, December 8, 2011 2:51 PM 

Janken, Kenneth R <krjmaken@email.unc.edu~~ 

I~E: Website 

Dear Ken: Thanks tremendously for your very thoughtful reply and update. Truthfully, today was the first time I had ever even looked at the website. I really appreciate all of 
your hard work in this process and if you need my input in the future when the final webpage is proposed, please do not hestitate to contact me. Sincerely, Charlene Regester 

F~om: Janken, Kenneth R 
Sent: Thursday, December 08, 20:I:t 2:23 PM 
To: Regester, Charlene B 
Subject: RE: Website 

Dear Charle~e, 
] thiuk we are on llle same page or at least in the same chapter. I was not happy whh fl~e phou?s on fl~e o~d websi~e, eid~er. Should fl~e only Al~cau Amedcan image 

really be a s~ p~ayer? And mfless you know wha~ W~mgad Maathai looked ]ikc, you would no~ have known ~ha~ fl~e photo on fl~e left side of ~he b~mner was of a 

Nobel ]aureate. I fl~ought we had a s~ereob’ped Jook like mauy ofl~er AYAM det~rtment wcbsi~es. I spoke whh t~eg and Walter a~er a cumc~flum committee 

meefing~ and Ney had similar concerns. I didn’t haste time to ~¢ flm~@~ images, so when I revised ~he website ~ get rid ofcontradicioV and o~d iulbrmafion, I j~st 

eliminated the images alt~:~gefl~er. We c~m add them b~mk m at a later time. And ~:ally, I did not ~mt to make the decisions on my own. You am ~ight we need to 

think a[x~N oN visual m~age as wall. I like the i&a ofdispk@ng the images ofpeopleN~ings we w,)rk on (Du Boi~ White, Loga~ t ]ome, MNcolm, Aflicm~ musical 

ensembles~ Cor,)m~mtees, e,c.) as well as ofl~er m~por~mt people such [~;lla ]3aker aad Ida B. Wells. And I like the idea of displaying fl~e co~,ers of influential t~oks by 

m~d ablaut black people. And [ ’d go one Rt~her: we should pu~ the cm~ers ofou~ own ~oks up on the website s~mewhem~ A ~tu&nt in my Harlem Renaissance 

semh~ar emailed me yes~Na? she was aem~:hing for aomefl~ing rela~ed ~o Ne Red Sammeg and an a~ic[e of mine as well aa ~be White biograptV popped up; abe 

waa highly impressed, aa if abe had ~o~ fl~onght mt~ch a~ut her instructors as [xdng ~:ho~ara a~so, and she trod a N~:rertt appmcia~iou R~r t~s. So a little self-promotion 

mighl [~ eflbctive, too. 
1 think thai we should be ddibera~e iu our ~lection ofvisuN ma~.eriM once fl~e new websit~ becomes public. W~ ca~ ~a~ addling s~affarom~d the [~ghmh~g of the year. 

1’1~ ask Etmice how she wauts to supervise what goes on fl~e websile. 

Ke~meth R. 
ProR:ssor of Aflo.-?,~e~%ga~ Studies 

I)epa~tment of Afi~can and Afio-Ame~icml Studies 

109 Ba~le Hall, CB# 3395 
University of’Norfl~ C~’olina 

Ch apd H IL N( ....... ~..,-.. 3 

(9I 9) 962-1 fi 19 (~ ok’.e) 

(9I 9) 966<2694 (fax) 

Ravfb~d W. L.o~:an and the Dilemma of the Aflqcan-A~nerk:an I_l~tel~ecmal: 

Walter Wh~e. Mr. NAACP: 
httR;//uncpress.unc.edu/boo~/T-8059.hm~l 

From= Regester, Charlene B 
Sent= ~ursday, December 08, 2011 1:26 PN 
To= Janken, Kenneth R 
Subjett= Website 
Dear Ken: A~r reviewing the website I wanted to share my concern that the photos seemed to be dispropo~ionately African as opposed to a combination of African 
and Afro-American. Therefore, I would like to suggest that photos of both African as well as African American figures that we work on such as (Le. DuBois, Walter 
White, Lena Home, Miles Davis etc.) be used to reflect the varieN of research that we do rather than just random photos. If we are intending to transform ourselves, 
we also need to work on our image. Maybe we should not use photos at all but should display the book covers of the great wor~ produced by Africans and African 
Americans (book cover for Malcom X, book cover for ~ings Fall Apart, book for cover for Deborah Gray WhiP’s book on black women in slave~ as examples). You 
can let me know your thoughts. Please do no circulate widely unless you agree with this position -- if this is a moot point, please feel free to disregard. Sincerely, 
Charlene Regester 



From: 

Sent: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, December 9, 2011 9:40 AM 

Porter, Robert S <rporte@email.unc.edu> 

ILS: A couple of boxes of your things 

Dear Robert: Thanks for letting me know -- I will come over and pick up these materials in the next week. Sincerely, Charlene Regester 

From: Porter, Robert S 
Sent: Thursday, December 08, 2011 8:48 PM 
To-" Regester, Charlene B 
Subject-" A couple of boxes of your things 

Hi Charlene, 
As you know, Battle 104, my new office, used to be the AFAM!AFRI Department’s conference room. A lot of stuff was stored here too, including a couple of boxes that belong 
to you. I have placed them in the corner of my office, near the door. Your name is on both of them. Travis can let you in. 
Good luck on wrapping everything up this semester, and have a great winter break. 
Robert 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, December 12, 2011 12:21 PM 

Bliss, Jessa <jessa bliss@unc.edtr~ 

ILE: CCO AFAM 101: Sakai site ready for review 

Dear Jessa: This is to let you know that I hope to check on the course later this week. Have been swamped with work. Thanks for your assistance. Sincerely, Charlene 
Regester 

From-" Bliss, Jessa 
Sent; Monday, December 05, 2011 9:42 AM 
To-" Regester, Charlene B 
Subject: CCO AFAM 101: Sakai site ready for review 

Hi Charlene, 

Hope you had a nice weekend! 

The AFAM 3LO:[ Sakai course site is now available for your review. Please carefully review the site and let me know of any changes you have for the course, if 

everything looks in place, please send me an e-mail to that effect. You can log in here with your username and password: https:!!sakai.unc.edu!portal. Then select 

on the AFAMlO:l.990.SP:12 tab. To view the course from the students’ perspective, simply click on the drop-down menu on the upper-right side of the screen that 

says "Select Role." Then choose "student." 

The Essays section on Sakai is where students are directed to submit any written assignments. I would recommend going into "Edit" for each Assignment to see 

what settings are available, and to edit them so they work best for you. You can adjust time parameters, the number of submissions allowed, types of 

notifications, and so on. 

The course will be published and officially opened to students a few days before the spring semester begins. 

Thanks again, Charlene! Please let me know if you have any ques~ons or concerns. 

Jessa 

Jessa Bliss 

Communication Specialist/Instructional Designer 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

J.O0 Friday Center Drive, CB 

Chapel Hill, NC 27599 

919.962.7974 

jessa@unc.edu 

fridaycenter.unc.edu 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, December 15, 2011 4:45 PM 

Bliss, Jessa <jessa bliss@unc.edtr~ 

ILE: CCO AFAM 101: Sakai site ready for review 

Dear Jessa: This is to let you know that I checked all dates for my AFAM 101 course and they coincide with the dates that I gave you. I plan to print out each lesson to again 
check the lessons outlined with those used in the previous course. If I detect any errors, I will let you know but at this point everything seems to be correct. You can let me 
know if you need for me to pay close attention to anything else. Thanks much for your assistance. Since I have not used Sakai, I may have to call on you for your assistance in 
the Spring. Again, I really appreciate your working with me. Sincerely, Charlene Regester 

From: Bliss, Jessa 
Sent: Monday, December 05, 2011 9:42 AM 
To: Regester, Charlene B 
Subject: CCO AI=AM 101: Sakai site ready for review 

Hi Charlene, 

Hope you had a nice weekend! 

The AFAM 101 Sakai course site is now available for your review. Please carefully review the site and let me know of any changes you have for the course. If 

everything looks in place, please send me an e-mail to that effect. You can log in here with your username and password: https[!!sakai:unc.edu!portal. Then select 

on the AFAMlO1.990.SP12 tab. To view the course from the students’ perspective, simply click on the drop-down menu on the upper-right side of the screen that 

says "Select Role." Then choose "student." 

The Essays section on Sakai is where students are directed to submit any written assignments. I would recommend going into "Edit" for each Assignment to see 

what settings are available, and to edit them so they work best for you. You can adjust time parameters, the number of submissions allowed, types of 

notifications, and so on. 

The course will be published and officially opened to students a few days before the spring semester begins. 

Thanks again, Charlene! Please let me know if you have any questions or concerns. 

Jessa 

Jessa Bliss 

Communication Specialist!Instructional Designer 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 

Chapel Hill, NC 27599 

919.962.7974 

jessa@unc.edu 

fridaycenter.unc.edu 



AFAM 101 THE BLACK EXPERIENCE 
Instructor: Dr, Charlene Regester Spring 2012 
Class Time: T/Th 12:30-1:45 Office: 204 Battle 
Place: GA 105 Section: 2 Office Hours: Thurs, 2-Spin 

COURSE DESCRIPTION: 
AFAM 101 is designed to examine slavery from its inception to its virtual demise in North America in 1865. This 

examilkation explores slavery from its beginning, which can be traced to the Greek and Roman Empires, investigates the organization 
of the slave trade, analyzes the widespread development of slavery throughout the diaspora, interrogates the demise of slavery, and 
critiques the impact that slavery would have on American socie~7. 

Ancient slavery is examined to provide an understanding as to how slavery evolved. The ideological as well as political 
factors influencing the emergence of this institution arc explored. Arguments attempting to justil~� and legitimize the practice of slavery 
are introduced, debated, and examined. The organization and structure of the slave trade is introduced to reveal how this economic 
system of labor although capital producing, was similarly engaged in the exploitation of humans. Arguments regarding labor systems, 
capitalism, and business practices arc reviewed. 

Slavery’s widespread expansion in the sixteenth, seventeenth, and eighteenth centuries involved a variety of European powers 
who adopted this labor practice and competed for dominance in this trade. Institutions of slavery began to emerge throughout the 
diaspora and their existence in other parts of the world arc compared and contrasted to slavery as it evolved in North America. As 
slavery became more predominate in the American South, slaves adapted to and resisted the enslavement process leading them to 
develop unique religious and cultural practices that are explored in this course. 

The decline of slavery is examined to provide an understanding as to why slavery lost its popularity and wide appeal. The 
abolition of slavery is traced and issues surrounding its dissolution are explored. Those involved in the abolition of slavery including 
black and white abolitionists who employed a varie~ of strategies for dismantling slavery are explored in detail. This examination of 
slavery attempts to provide the tfistorical context within which slavery was introduced, developed, and ultimately ended while 
providing an understanding of the black experience prior to 1865. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Three 
exanfinations will be given di~ring the semester. These examinations will consist of two exams and one final exam which will 
collectively constitute 3/4’s of your grade. The reruaining part of your grade will consist of a paper which must be completed and 
submitted by the stated deadline. This paper must adhere to basic rules on academic style i.e. Chica~o Manual ofSryle orMLA 
tlandbook of Style. 
REQUIRED TEXTS 
Douglass, Frederick. Narrative of the Life of Frederick Douglass. Boston & New York: Bedford Books, 1993. 
Palmer, Colin. Passageways: An Interpretive History of Blaek America to 1863. Orlando: Harcourt & Brace Publishers, 1997. 
Walker, Margaret. Jubilee. New York: Bantam Books, [1966], 1999. 
SECONDARY TEXTS 
Franklin, John Hope and Evelyn Brooks Higginbotham. From Slavery to Freedom: A History of Ajhican Americans, Vol. I, Ninth ed. 

McGraw-Hill, 2011. 
Mullane, Deirdre ed. Crossing the Danger Water: Three Hundred Years of Ajhican-Ameriean Writing. New York: Anchor Books, 

1993. 
Thompson, Vincent. The Making ~ the Diaspora in the Americas 1441-1900. New York: Longman, 1987. 

White, Deborah. Ar’n ’t I A Woman? Female Slaves in the Plantation South. New York: Norton, 1987. 
COURSEPACK: In addition to the texts required for this course, a course pack has also been compiled and contains articles relevant 
to materials introduced in class. 
ASSIGNMENTS: 
1. Students arc required to read all assigned materials. 
2. Students are required to write a paper approximately 5-7 pages in length. This paper is due on or before March 15, 2012. 
GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 
A+ (98-100), A (94-97), A- (90-93), B+(87-89), B (83-86) B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ (67-69), D(63-66), D- 
(60-62), F (59 and below) 
EXAMS: There will be three schcduled examinations which must be taken on the dates specified. No make-ups will be given. 
ATTENDANCE: Class attendance is mandatory and will influence your final course grade. 
CLASS PARTICIPATION: Class participation is encouraged and will influence your final course grade. 
TECHNOLOGY: Laptops are allowed for notetaking purposes only. Please do not use your laptop for any other purpose. 

Cell phones, texting, and any other intrusive technological devices or practices are not allowed in class. 
HONOR CODE: All studems are required to adhere to the University’s honor code policies and procedures. Every studem 

enrolled in this course is expected to fully participate and observe the honor code. 

DISABILITIES POLICY: Students who may need accommodations based on disabilities 
should contact the instructor and the Department Ibr Disability Services (919) 
962-8300 in SASB North Building Suite 2126 disabilityservices.unc.edu 



WEEKLY CLASS SCHEDULE 

Week I 

Week II 

Week III 

Week IV 

Week V 

Week VI 

Jan. 10-Jan. 12 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 

Jan. 17- Jan. 19 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
"Old African Blasphemer" 

Jan. 24 - Jan. 26 
Organization and structure of the 

slave trade 
Impact of the slave trade on 

European and African Societies 
Middle Passage 

Jan. 31 - Feb. 2 
Evolution of slavery in Latin 

America 
Introduction to Racial Slavery in 

North America 
"Amistad" Part I 

Feb. 7 - Feb. 9 
Racial slavery in North America 
during the 17th century (Cont.) 
Indentured servitude vs. slavery 

FIRST EXAM 

Feb. 14- Feb. 16 
Development of Plantation 
Societies in the Americas 
Slave Community 

Week VII Feb. 21 - Feb. 23 
Slave Culture 
Linguistic Patterns 

Week VIII Feb. 28- Mar. 1 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Net~vorks 
Naming Patterns 
"Half Slave/Half Free" 

SPRING BREAK Mar. 5 - Mar. 9 

Week IX Mar. 13 - Mar. 15 
Slave Revolts 

PAPER DUE 

Week X Mar. 20 - Mar. 22 
Haitian Revolution 
Runaways/Maroons 

"Slave Resisters and Slave 
Catchers" 

SECOND EXAM 

Week XI Mar. 27 - Mar. 29 
Underground Railroad 
Legal Status of Free Blacks 

Week XII Apr. 3 -Apr. 5 
Free Blacks 
Schools 
Churches 

Week XIII Apr. 10- Apr. 12 
Newspapers 
Literary Societies 
"Glory" 

Week XIV Apr. 17- Apr. 19 
Mutual Aid Societies 
Abolition Movement 
Black Abolitionists 
White Abolitionists 

Week XV Apr. 24 
Course Evaluation 
Review for Final 

FINAL EXAM: THURSDAY, May 3, 2012 - 12 noon 



AFAM 101 COURSE OBJECTIVES 

The student should be able to master the fbllowing objectives after completing each of these units. 

Introduction to the Black Experience 
Examination of Ancient Slavery 
1. Name at least three reasons why it is importam to study the black experience. 
2. Identify and explain at least three myths popularized concerning Africa. 
3. Examine how race is defined. 
4. Identify at least three Ancient African Empires and describe characteristics of each. 

Slave Trade 
Organization and structure 
Middle Passage 
Impact of the Slave Trade 
1. Identify at least four major countries involved in the slave trade a~d describe their involvement. 
2. Describe the structure and organization of the slave trade. 
3. Name at least three reasons why Afiican societies were in conflict ruth one another leading to the enslavement of victims of watt’are. 
4. Describe the middle passage. 
5. Trace the development of the slave trade in its early phase. 

Racial Slavery in North America in the 17th Century 
1. Explain the difference between slavery and indentured servitude. 
2. Trace the development of racial slavery in North America, beginning with the arrival of the first Blacks. 

Plantation Societies 
Slave Community 
Folk Culture 
1. Identify and describe three types of slave plantations. 
2. Name the rank order system that existed within a plantation society and within the slave community. 
3. Describe how slaves performed traditional ceremonies a~d explain how West African practices influenced these ceremonies. 
4. Explain how ~rubilee depicts slave life a~d assess whether or not this is a~ accurate or inaccurate depiction. 

Slave Family 
Sur~’ival Strategies 
Marriage Ceremonies 
Kinship Networks 
Slave Religion 
1. Define fictive ldnship. 
2. Define exogamous unions and describe why slaves engaged in such unions. 
3. Describe how churches imposed moral sanctions on slaves who violated acceptable codes of conduct within the marriage institution. 
4. Describe how slaves were named m~d explain naming practices employed by slaves. 

S!ave Revolts 
Haitian Revolution 
Runaways 
Underground Railroad 
1. Identify active and passive forms of resistance to slavery. 
2. Name at least three major U.S. slave revolts and describe characteristics of each. 
3. Explain precipitating factors that led to the development of the Haitian Revolution. 
4. Identify at least three ways by which slaves resisted their condition to slavery. 
5. Name at least two tactics used by slaves to escape slavery’. 

Free Blacks 

Legal Status 

Abolition Movement 

1. Describe the legal status of tree blacks. 

2. Explain why free blacks were referred to as slaves without masters. 

3. Describe a~d cxplain the sigmficance of the Dred Scott Decision. 

4~ Provide examples of newspapers, schools, and mutual aid societies established by iYee blacks. 

5. Identify major arguments for and against slavery as advocated by slave supporters and abolitionists. 



AFAM 101 COURSE OBJECTIVES 

The student should be able to master the follomng objectives after completing each of these units. 

Introduction to the Black Experience 
Examination of Ancient SlaveD~ 
1. Name at least three reasons why it is important to study the black experience. 
2. Identify and explain at least three myths popularized concerning Africa. 
3. Exaamine how race is defined. 
4. Identit) at least three Ancient African Empires and describe characteristics of each. 

Slave Trade 
Organization and structure 
Middle Passage 
Impact of the Slave Trade 
1. Identify at least four major countries involved in the slave trade and describe their involvement. 
2. Describe the structure and organization of the slave trade. 
3. Name at least three reasons why African societies were in conflict with one another leading to tile enslavelnent of victims of warf~e. 
4. Describe the middle passage. 
5. Trace the development of the slave trade in its early phase. 

Racial SlaveD" in North America in the 17th CentuD~ 
1. Explain the difference between slave~’ and indentured seladtude. 
2. Trace the development of racial slave~ in North America, beginning with the arrival of the first Blacks. 

Plantation Societies 
Slave Community 
Folk Culture 
1. Identi~ and describe three ~pes of slave plantations. 
2. Name the ral~k order system that existed mthin a plantation society and within the slave community. 
3. Describe how slaves performed traditional ceremonies and explain how West African practices influenced these ceremonies. 
4. Explain how Jubilee depicts slave life and assess whether or not this is an accurate or inaccurate depiction. 

Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Slave Religion 
1. Define fictive kinship. 
2. Define exogamous unions and describe why slaves engaged in such unions. 
3. Describe how churches imposed moral sanctions on slaves who violated acceptable codes of conduct within the maa:riage institution. 
4. Describe how slaves were named and explain naming practices employed by slaves. 

Slave Revolts 
Haitian Revolution 
Runaways 
Underground Railroad 
1. Identi~ active and passive forms of resistance to slavery. 
2. Name at least three major U.S. slave revolts and describe characteristics of each. 
3. Explain precipitating t:actors that led to the development of the ttaitian Revolution. 
4. Identify at least three ways by which slaves resisted their condition to slavel3/. 
5. Name at least two tactics used by slaves to escape slavery. 

Free Blacks 
Legal Status 
Abolition Movement 
1. Describe the legal status of free blacks. 
2. Explain why free blacks were referred to as slaves without masters. 
3. Describe and explain the significance of the Dred Scott Decision. 
4. Provide examples of newspapers, schools, and mutual aid societies established by free blacks. 
5. Identi~ major arguments tbr and against slaveD~ as advocated by slave supporters and abolitionists. 





AFAM 276- THE AFRICAN AMERICANS IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester Spring 2012 Meeting 
Time: Tues. 3:30-6:20 
Office: 204 Battle Hall Meeting Place: 105 Gardner 
Office Hours: TH 2-Spin 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made significant contributions 

to filmmaking. The_y.haveparticipated as writers, directors, producers, act.o.rs, et.c. an.d have played a key role in 
thee development ot tiffs inclu,stry. Although African Americans have.contribut.e.cl to the growth and development 
o~.the cin.ema industry, rarel5 have th~eir efforts been recognized or their .contributions to the filmmaking 
inclust.ry been noted. Film histories otten exclude African Americans in their reporting of cinema history or 
provide minimal coverage of the African American and his involvement in this indust~T. Thus, AFAM 276 is a 
critical, historical, and theoretical.examination of African Americans in cinema from tile. 1900s to the prese..nt.. 
This examination will seek to analyze their role on screen; will explore how stereotypical representations of tlae 
African American developed; and will investigate the efforts of a number of African American actors and 
actresses who attempted to subvert t.hese re.present.a.tions. 

This examination is essential to unclerstancling the black experience in the United States. it is well 
known that the media is an integral part of American society and has often been credited with molding and 
shaping existing.attitudes regar~fing its ethnic and cultural diversity. Therefore, .examining the role of African 
Americans and tlaeir representations in cinema will serve to provide a better un~lerstanding of the black 
experience in American society and will serve to provide a better understanding of the cinema industry in 
sl~aping attitudes and influencing p~ublic opinions. 

African American cinema from the 1900s to 1910 is examined to iclentifv early black pioneers in tl~e 
motion picture industry and to reveal how blagks were initially portrayed on screen. The emergence of all-black 
cast films from 19110 to 11920 is examined to cletermine wl~y these filrfls developed and why audiences craved 
t.hese screenjma~es. The more sophisticated all-black cast,films produced from 1920 to 11930 are examined to 
cletermine wlay tl~ese fil~m~ s increased in popularity and wh~ blacl~ film stars began to emerge. African .American 
s~creen.images from 1%0 to 1940 are examined to reveal how the African American image began to claange 
trom that of" a subservient to a more assertive and humane individual. Re.presentations from 1940 to 1950 are 
examined to determine ho~v and why black entertainers particularly muslc~ans, began to dominate the screen 
image. Films produced from 1950 t6 1960 are examined to investigate how the integrationist era began to 
influence the African American screen image. Black screen ima~e,s from 1960 to 1970 are examined to 
determine how the resurgence of black pride influenced this newq5 formed image and how this resurgence of 
black pride led to the development of bIack exploitation films. Black exploitation films are examineg to 
dete.rmine how they gained popularity and later declined in public appeal among audiences as more 
sopiaisticated audiences began to demand more quality filing. African American representations from 1980 to 
1990 are examined to reveal how black comedians began to dominate the black screen image and to determine 
the impact a new generation of filmmakers stood to have on contemporary repr.esentation.s and audiences. The 
preponderance of’black filmmakers in the decade of the 1990s is examined to cletermine how they influenced 
andshap.ed filmmaking in thisperiod. T.he decade from 2000 to 2010 is explored to assess how blacks have 
fared wltl~ the Academy Awards and to cletermine how blackness is being reconfigured on screen in cinematic 
representations. The post 2010 era is interrogated to determine how post-racial attitudes are impacting 
representations of blackness on screen. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest 
speaker.s. Tw? examinations (a midterm and final exam) will be. given during the semester. Students are 
requirecl to submit two papers (7-9 pages in length) examining the representation of African Americans on 
screen in a pre-1950 an~ post 1950 period. These p~apers must be completed by the stated deadlines and must 
adhere to basic rules on academic style (i.e. MIA -I-Iimdbook of Style, Turabian, etc). 

TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in 

American Films. New York: Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Revresenting Blackness: £ssues in Film and Video. New Brunswick: Rut,~ers UP 1997. 
Regester, Charl ene. )l-f~ican American Actresses: The Strugglef!~r Visibility. Bloomington: ]~diana ~, 2010. 

SECONDARY TEXTS 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & 

Schuster (1988). ON RESERVE IN THE UNDE_RGRADUATE LIBRARY ,~ 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Brunswick: Rut=ers UP, 2000. ON 

RESERVE IN THE UNDERGR~DUATE LIBRARY 
Boswer, Pearl~ Jane Gaines, and Charles Musser. Oscar Micheaux andHis Circle. Bloomington: Indiana UP, 

2001. ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Cripps,~homas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford 

University Press (1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fit:e and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE 

UNDERGIL~DUATE LIBRARY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 



ASSIGNMENTS 

1. Students are required to read all assigned materials. 
2. Stud.ents are required, to view all films selected for this course. 
3. Students are required to write two papers (7-9 pages) due on February 21, 2012 (PAPER I) and April 3, 
2012 (PAPER I). 
4. Students are required to submit aone -page (non-graded) weekly critique of the film reviewed in class. 
Completing all weekly critiques will influence your-final course grade. 

GRADING: 

Paper I (25%), Paper H (25%), Mid-Term (25%), Final Exam (25%) 
A4(98-100),~A (94-97), A- (90-93), B+(87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (6~,-66), D- (60-62), F (59 and below) 

COURSEPACK: 

In addition to the text.s required for this course, a course pack also has been compiled and contains relevant 
articles to the materials introduced in class. 

EXAMS: 

There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 
make-up exams will be given. 

ATTENDANCE: 

Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 

Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 

On Wednesday, night from 6-8pro films will be shown in the Undergrad Library for extra credit and all students 
are encourageo to attend some of these screenings as your attendance will influence your final grade in the 
class. 

TECHNOLOGY: 

Laptops are allowed for note taking purposes only. Please do not use your laptop for any other p.urpose. Cell 
phones, texting, and any other introusive technological deivces or practices are not allowed in class. 

HONOR CODE: 

All students.are required to adhere to the University’s honor code polices andprocedures. Every Student 
enrolled in tiffs course is exptect of fully participate and observe the honor code. 

DISABILITIES POLICY: 

Students who ruav_need accommodatiar~ ba~ed o.n disabilitie~ha~ld 
lnstru~dr an~t "tSZ"D~i~ff~nS~hi’~’6¥ gl,ga35iliN S’drvlccs (939) g62~-8"3~10~ fr~ SASBhe 

contact t 

N oriti-Buildliig bmte~I26- ~tisaNhtyserv~ces.unc.e0u 



AFAM 276 COURSE OBJECTIVES: 
The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of "Birth of a Nation"/Early African American Pioneers in the 
Motion Picture Industry 

1. Identify early black pioneers in the motion picture industr37 and describe their efforts. 
2. Explore the underlying motivations as to why black filmma2~ers decided to pursue fihnmaking. 
3. Describe the impact of "Birth of a Nation" 
4. DetZne five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated ill their early screen 

portrayals. 
5. Compare and contrast the early screen representations of African Americans in all-black cast films m those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given Iris tremendous skill and talent. 
2. Describe images presented by all-black cast films; explain whether or not these films served a useful purpose for African American 

audiences; and discuss the impact of these films on black audiences. 
3. Identify Osca3: Micheaux; describe and discuss how black audiences responded to his work; explain why he is significant to the study of 

tile African American ill cinema. 
4..Identify and describe tile screen careers of at least 3 early black female film stars who were considered sex symbols. 
5. Explain why black subservient screen images were populai~zed and why these images lasted as long as they did. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of African AmericaJa entertainers in films. Explain why entertainers were recruited to appear in 

motion pictures. 
2. Discuss why some black film stars played roles which perpetuated stereotypical portrayals of African Americans duzing this period. 
3. Compare and con~ucast film reviews and critiques of black films in the black press to those in the mainstream press. Discuss whether or not 

these reviews are equitable in their treatnlent of black films. 
4. Describe how the portrayal of the African American changed ffonl the early 1900s m 1940s. 
5. Discuss Mly black western films were made and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena Horue and H~el Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeared primarily in all black-cast films in comparison to those who appeared in non-all black cast films. 
3. Explain the impact of integration on the representation of the African American in motion pictures. 
4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 
5. Identify themes characteristic of motion pictures produced in tile late 1950s and early 1960’s. Describe the significance of these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least 3 African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss the pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identify at least two black comedians who appeared ill a nunlber ofnlotion pictures made in the 1980s. Explain why tile motion 

pictures in which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding the "Color Purple" aJad describe the impact of this film on black audiences. 
3. Explain whether or not contemporary, black fihns perpetuate stereotypical portrayals of African Americans. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contemporas~’ black filmmakers and describe their contributions to the screen image of African Americans. Explore their 

strengths and weaki~esses. 
6. Conlpare and contrast the screen image of African Americans in contemporary films to their previous screen portrayals. 

White Bacldash Films of the 1990’s/Black-Black Exploitation Films 
1. Discuss why films produced in this decade have been referred to as white backlash films. 
2. Describe why films produced in tiffs decade have been categorized as black-black exploitation films. 
3. Identify parallels between black films produced in the 1970~s ruth those of the 1990~s. 
4. Explore why Henry. Louis Gates refers to films produced in this period as "Guiltsploitation’~ films. 
5. Identify how representations of race are transformed on the screen in the decade of the 1990~s in comparison to previous decades. 

Black Biopics in the decade of 2000-2010/Magical African Americans/Blacks and the Academy Awards 
1.Identi~" significant Black Biopics in this period. 
2.Describe and define the Magical African American Image that has permeated the black screen image in this period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black fihnmakers such as Tyler Perl~.~ and describe their impact relative to previous 
decades. 
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Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, December 19, 2011 3:40 PM 

AmeficaJ~ ttis~tofica] Review ~abrbooks@indi~a.edu> 

1),22: AHR Invitation to Review Book (ID: 25768) 

heddahopperbookreview[ 1 ] .doc 

Dear Jessica: Attached is the book review for Hedda Hopper’s Hollywood: Celebrity Gossip and American Conservatism by Jennifer Frost. Please note that I am willing to make 
any changes or revisions required. Thanks much for your assistance and for giving me an extension. Sincerely, Charlene Regester 

From: American Historical Review [ahrbooks@indiana.edu] 
Sent= Friday, December 16, 2011 9:15 AM 
To: Regester, Charlene B 
Subject: RE: AHR Invitation to Review Book ~ID: 25768) 

Dear Charlene, 

[ understand conflicting obligations and busy schedules. [ appreciate that you wahl to reread the book in order to wdLe the best review. We w~ft look for ~t to come 

in the next week or so. 

Best, 

Jessica 

dessica Smith 

Production Assistant 

American Historical Review 
914 E. Atwater Avenue 
Bloomington, IN 47401 

Phone: (812) 855-7609 
Fax: (812) 855-5827 
._a_b__r__b__o___q_k___s_@j__n__d__La___n__a__&_d__u_. 
hffp:flwww.a merica n historicalreview~orq 

From: Regester, Charlene B [mailto:regester@email.unc.edu] 

Sent= Thursday, December 15, 2011 4:03 PM 
To: American Historical Review 
Subject= RE: AHR Invitation to Review Book (ID: 25768) 
Dear Editor Coulter: This is to inform you that my review is well underway but I cannot send until the end of next week. I have gotten a little behind schedule as we are in the 
middle of exams and since I read the book some time ago, 1 decided to re-read to improve my review. Hope that this will work for you and thanks for working with me. 
Sincerely, Charlene Regester 

From: American Historical Review [ahrbooks@indiana.edu] 
Sent: Monday, September 19, 2011 10:56 AM 
To: Regester, Charlene B 

Co: AHR 
Subject: AHR Invitation to Review Book (ID: 25768) 

Dear Charlene Regester: 

The Editors of The American Historical Review invite you to review 

Jennifer Frost, Hedda Hopper’s Hollywood: Celebrity Gossip and American Conservatism. (American History and Culture.) New York: New York University 

Press. 20:1:1. Pp. xv, 28:1. ~;35.00. 

if you have not already agreed to review this for another scholarly journal. Please contact us by e-mail at ahrbooks@indiana.edu with the review ID # 

25768. Space limitations compel us to restrict this review to 800 words. The due date will be Thursday, December :15, 20:1:1. 

Please note that we will ask you to sign and return a copyright agreement before publishing the review. For further information about our book review and 

copyright policies, please see our web site. 

If you cannot review this book, we welcome suggestions of possible reviewers. 

Thank you for your attention to this invitation. 

Sincerely, 

Moureen Coulter 

Book Reviews Editor 

American Historical Review 
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JENNIFER FROST. Hedda Hopper’s Hollywood: Celebrity Gossip and American 
Conservatism. New York and London: New York University Press. 2011. Pages 281. 

Confronting the complexity, ambiguity, and contradictory personae of a politically 

predisposed movie gossip columnist for the Los Angeles 7~mes, Jennifer Frost employs a sincere 

yet thoroughly researched examination of Hedda Hopper’s rise and decline with precision and 

skill. Refusing to shy away from Hopper’s reputation as "’unpredictable and ruthless,’ ’cold- 

blooded,’ ’vicious,’ ’fascist,’" (p. 1) Frost launches her study of Hopper by establishing the 

controversial image that proliferated in the movie industry that Hopper herself fabri cated and 

manufactured, a testament to both her appeal and danger. The image that Hopper meticulously 

constructed as she sought to position herself among her contemporaries was distinguished by her 

conservative verbal politics and her flamboyant visual style, evinced most notably in the 

attention-grabbing hats she wore that were so widely known that the Rochester Museum of Arts 

and Sciences requested them for an exhibit. Despite the prominence of her hats as a marker of 

her identity, it was Hopper’s "nasty reputation [that] dominated her career, persists today, and 

overshadows her historical significance" (p. 1). Dismantling her contentious reputation to re- 

establish Hopper’s significance as a cultural icon and to some extent, a political icon who 

navigated the cinema indust~ while promoting her conservative vie~vs in a period that extends 

from 1938 to 1966, Frost attempts to re-position the power and influence of Hopper as both 

gossip columnist and American consew’ative. 

This work succeeds in accomplishing two goals. While it presents itself as a biography of 

Hopper, it also is a critique of how Hopper is contextualized within the pre- and post-World War 

II period of America’s socio-cultural history. The biographical interrogation of Hopper is 

reconstructed through the prism of the "larger historical contexts and processes" (p. 2) in 

addition to her relationship with her audience. Exploring Hopper’s political views, Frost refers to 

her as a libertarian who "embraced antistatism," (p. 35) aligned herself with conservatives who 

feared big government as a threat to personal liberty, and endorsed anti-Communism This led 

her to j oin J. Edgar Hoover of the FBI and the House Un-American Activities Committee in their 

"witch hunt" during the red scare targeting actors such as Paul Robeson and Larry Parks and 

studio executive Dore Schary, among others. 

In some eight chapters, Frost unveils the intricacies, idiosyncrasies, and verisimilitude of 

Hopper by positioning her next to contemporaries, most of whom she was in competition with 

such as Louella Parsons, Sheilah Graham, Jimmie Fidler, Sidney Skolsky, Edith Gwynne, Ed 

Sullivan, and Walter Winchell, demonstrating how Hopper sought to create her own style and 

establish appeal among her fans. Relying on Hopper’s gossip columns and a range of other 
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sources to both read Hopper’s intentions and interpret how fans responded to her, Frost unveil s 

the power and influence that Hopper wielded on shaping careers, exerted over studio executives, 

and deployed with political leaders and campaigns. 

Reflecting Hopper’s style and penchant for gossip, when Hopper interviewed James 

Roosevelt, son of President Franklin Delano Roosevelt, regarding his impending divorce, she 

was deemed by Time Magazine as having "’set a new record for the keyhole journalism’" (p. 17). 

This style ofj ournalism led Hopper to become more competitive with her rivals, influenced her 

to become more vigilant, caused her to be more candid, and may have led her to become more 

"’catty’" (p. 19). To gather material for her reports she had a convoy of foot soldiers, studio press 

agents, and social gatherings to provide her with the ammunition needed to fill her columns. 

Hopper employed "’words that wound or silence that kills’" (p. 29) and made conscious 

decisions about what to reveal and what not to conceal, leaving some in the Hollywood industry- 

fearing her wrath. 

Navigating the terrain of Hollywood in a period where her conservative views were not 

as widely welcome, Hopper was reminded that she was a gossip columnist and not a politician. 

Frost suggests that, "Hopper’s politics ... were primarily ideological -whereby long standing 

conservative ideas and beliefs determined the political positions she took - and she never 

wavered in her dedication to using her column in the interests of her political agenda" (p. 35). 

Regarding Hopper’s ambivalence related to her political, racial, and religious views, Frost 

suggests that Hopper was not above using racial epithets as she did when black athlete Jackie 

Robinson visited her home, an act that was in direct contrast to her support of black actor James 

Baskett, whom she supported to receive an Academy Award for his role in Sonlz of the South 

(1946). When she was accused of being anti-Semitic, Hopper defended herself and denounced 

this claim; yet when Louis B. Mayer, MGM production head, wanted her to use her influence to 

assist his daughters in obtaining admission to an exclusive private school that excluded Jews, she 

refused. 

Two campaigns that Hopper launched as an extension of her political views involved 

Lew Ayres, star of the anti-war picture All Quiet on the WesWrn Front (1930), who became a 

conscientious obj ector during World War II and whom she defended against the impending war, 

believing that fundamentally he had the right to refuse to go to war for religious or personal 

reasons. The second campaign Hopper launched was when she unleashed her reign of terror onto 

actor Charlie Chaplin, whom she mistakenly assumed was Jewish, viewed as an immigrant who 

earned millions in the U.S. but never became a US citizen - an act that she interpreted as 

dismissive, and whose sexual infidelities violated her own moral predisposition. 

Targeting entertainers in Hollywood was part and parcel of Hopper’s political agenda, yet 

her politics extended beyond this arena. Hopper’s political activism ranged from using her 

celebrity status to elevate the Republic Party, advocate for women’s rights, campaign for 
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Republican candidates, and construct ways by which to de-stabilize democratic opposition. Frost 

suggests that Hopper’s political interests may have been an extension of her own political 

aspirations. 

Frost ends the book coming full circle. In the beginning she reveals that Hopper herself 

had worked as an aspiring actress in the industry, yet toward the end of her career, Hopper 

managed to appear in a role as herself, a gossip columnist, in Szmset Botdevard (1950). This 

casting would not have occurred if she had not cultivated, crafted, and fashioned her reputation 

as a gossip columnist. 

The strengths of this work are that is succeeds without sounding pretentious in 

reconstructing the turbulent politics of Hopper, manages to unveil her contradictions obj ectively, 

and allows her personae to emerge without demonizing Hopper. As an historian, Frost grounds 

her work in film scholarship regarding spectatorship and reception studies. Most of all the work 

fills a void in the literature in terms of how gossip columni sts shaped the industry and influenced 

the lives and careers of Hollywood stars. What remains unresolved is whether or not Hopper was 

indeed an unsuccessful actress who turned to gossip columns to level the score with an industry 

from which she was alienated. Or was Hopper a frustrated divorcee who failed to create a life for 

herself after her marriage disintegrated and targeted those in the industry? Or was she a small 

hometown girl who was destined to make a name for her self at whatever cost in "blood" 

(destroying lives, imposing exile, naming names)? Or was Hopper not motivated by any 

particular interest other than becoming a renowned gossip columnist who by the end of her 

career may have had regrets for her predator style and scathing criticism which had destructive 

consequences? 
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AFAM 101 THE BLACK EXPERIENCE 
Instructor: Dr. Charlene Regester Spring 2012 
Class Time: T/Th 12:30-1:45 Office: 204 Battle 
Place: GA 105 Section: 2 Office Hours: Thurs. 2-Spin 

COURSE DESCRIPTION: 
AFAM 101 is designed to examine slavery from its inception to its virtual demise in North America in 1865. This 

examilkation explores slavery from its beginning, which can be traced to the Greek and Roman Empires, investigates the organization 
of the slave trade, analyzes the widespread development of slavery throughout the diaspora, interrogates the demise of slavery, and 
critiques the impact that slavery would have on American socie~7. 

Ancient slavery is examined to provide an understanding as to how slavery evolved. The ideological as well as political 
factors influencing the emergence of this institution arc explored. Arguments attempting to justil~� and legitimize the practice of slavery 
are introduced, debated, and examined. The organization and structure of the slave trade is introduced to reveal how this economic 
system of labor, although capital producing, was similarly engaged in the exploitation of humans. Arguments regarding labor systems, 
capitalism, and business practices arc reviewed. 

Slavery’s widespread expansion in the sixteenth, seventeenth, and eighteenth centuries involved a variety of European powers 
who adopted this labor practice and competed for dominance in this trade. Institutions of slavery began to emerge throughout the 
diaspora and their existence in other parts of the world arc compared and contrasted to slavery as ill evolved in North America. As 
slavery became more predominate in the American South, slaves adapted to and resisted the enslavement process leading them to 
develop unique religious and cultural practices that are explored in this course. 

The decline of slavery is examined to provide an understanding as to why slavery lost its popularity and wide appeal. The 
abolition of slavery is traced and issues surrounding its dissolution are explored. Those involved in the abolition of slavery, including 
black and white abolitionists, employed a varie~~ of strategies for dismantling slavery and are explored in detail. This examination of 
slavery attempts to provide the tfistorical context within which slavery was introduced, developed, and ultimately ended while 
providing an understanding of the black experience prior to 1865. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Three 
exanfinations will be given during the semester. These examinations will consist of two exams and one final exam which will 
collectively constitute 3/4’s of your grade. The reruaining part of your grade will consist of a paper which must be completed and 
submitted by the stated deadline. This paper must adhere to basic rules on academic style i.e. Chica~o Manual ofSryle orMLA 
tlandbook of Style. 
REQUIRED TEXTS 
Douglass, Frederick. Narrative of the Life of Frederick Douglass. Boston & New York: Bedford Books, 1993. 
Palmer, Colin. Passageways: An Interpretive Hi~ory of Black America to 1863. Orlando: Harcourt & Brace Publishers, 1997. 
Walker, Margaret. Jubilee. New York: Bantam Books, [1966], 1999. 
SECONDARY TEXTS 
Franklin, John Hope and Evelyn Brooks Higginbotham. From Slavery to Freedom: A History of Ajhican Americans, Vol. I, Ninth ed. 

McGraw-Hill, 2011. 
Mullane, Deirdre ed. Crossing the Danger Water: Three Hundred Years of Ajhican-Ameriean Writing. New York: Anchor Books, 

1993. 
Thompson, Vincent. The Making ~ the Diaspora in the Americas 1441-1900. New York: Longman, 1987. 

White, Deborah. Ar’n ’t I A Woman? Female Slaves in the Plantation South. New York: Norton, 1987. 
COURSEPACK: In addition to the texts required for this course, a course pack has also been compiled and contains articles relevant 
to materials introduced in class. 
ASSIGNMENTS: 
1. Students arc required to read all assigned materials. 
2. Students are required to write a paper approximately 5-7 pages in length. This paper is due on or before March 15, 2012. 
GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 
A+ (98-100), A (94-97), A- (90-93), B+(87-89), B (83-86) B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ (67-69), D(63-66), D- 
(60-62), F (59 and below) 
EXAMS: There will be three scheduled examinations which must be taken on the dates specified. No make-ups will be given. 
ATTENDANCE: Class attendance is mandatory and will influence your final course grade. 
CLASS PARTICIPATION: Class participation is encouraged and will influence your final course grade. 
TECHNOLOGY: Laptops are allowed for note taking purposes only. Please do not use your laptop for a~~ other purpose. 

Cell phones, texting, and any other intrusive technological devices or practices arc not allowed in class. 
HONOR CODE: All studems are required to adhere to the University’s honor code policies and procedures. Every studem 

enrolled in this course is expected to fully participate and observe the honor code. 

DISABILITIES POLICY: Students who may need accommodations based on disabilities 
should contact the instructor and the Department Ibr Disability Services (919) 
962-8300 in SASB North Building Suite 2126 disabilityservices.unc.edu 



WEEKLY CLASS SCHEDULE 

Week I 

Week II 

Week III 

Week IV 

Week V 

Week VI 

Jan. 10-Jan. 12 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 

Jan. 17- Jan. 19 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
Old AJhican Blasphemer 

Jan. 24 - Jan. 26 
Organization and structure of the 

slave trade 
Impact of the slave trade on 

European and African Societies 
Middle Passage 

Jan. 31 - Feb. 2 
Evolution of slavery in Latin 

America 
Introduction to Racial Slavery in 

North America 
Amistad Part I 

Feb. 7 - Feb. 9 
Racial slavery in North America 
during the 17th century (Cont.) 
Indentured servitude vs. slavery 

FIRST EXAM 

Feb. 14- Feb. 16 
Development of Plantation 
Societies in the Americas 
Slave Community 

Week VII Feb. 21 - Feb. 23 
Slave Culture 
Linguistic Patterns 

Week VIII Feb. 28- Mar. 1 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Net~vorks 
Naming Patterns 
Half Slave!ttalf Free 

SPRING BREAK Mar. 5 - Mar. 9 

Week IX Mar. 13 - Mar. 15 
Slave Revolts 

PAPER DUE 

Week X Mar. 20 - Mar. 22 
Haitian Revolution 
Runaways/Maroons 

Slave Resisters and Slave 
Catchers 

SECOND EXAM 

Week XI Mar. 27 - Mar. 29 
Underground Railroad 
Legal Status of Free Blacks 

Week XII Apr. 3 -Apr. 5 
Free Blacks 
Schools 
Churches 

Week XIII Apr. 10- Apr. 12 
Newspapers 
Literary Societies 
Glory 

Week XIV Apr. 17- Apr. 19 
Mutual Aid Societies 
Abolition Movement 
Black Abolitionists 
White Abolitionists 

Week XV Apr. 24 
Course Evaluation 
Review for Final 

FINAL EXAM: THURSDAY, May 3, 2012 - 12 noon 



AFAM 101 COURSE OBJECTIVES 

The student should be able to master the fbllowing objectives after completing each of these units: 

Introduction to the Black Experience 
Examination of Ancient Slavery 
1. Name at least three reasons why it is importam to study the black experience. 
2. Identify and explain at least three myths popularized concerning Africa. 
3. Examine how race is defined. 
4. Identify at least three Ancient African Empires and describe characteristics of each. 

Slave Trade 
Organization and structure 
Middle Passage 
Impact of the Slave Trade 
1. Identify at least four major countries involved in the slave trade a~d describe their involvement. 
2. Describe the sl~ucture and organization of the slave trade. 
3. Name at least three reasons why Afiican societies were in conflict ruth one another leading to the enslavement of victims of wart:are. 
4. Describe the middle passage. 
5. Trace the development of the slave trade in its early phase. 

Racial Slavery in North America in the 17th Century 
1. Explain the difference between slavery and indentured servitude. 
2. Trace the development of racial slavery in North America, beginning with the arrival of the first blacks. 

Plantation Societies 
Slave Community 
Folk Culture 
1. Identify and describe three types of slave plantations. 
2. Name the rank order system that existed within a plantation society and within the slave community. 
3. Describe how slaves performed traditional ceremonies a~d explain how West African practices influenced these ceremonies. 
4. Explain how ~rubilee depicts slave life a~d assess whether this is an accurate or inaccurate depiction. 

Slave Family 
Sur~’ival Strategies 
Marriage Ceremonies 
Kinship Networks 
Slave Religion 
1. Define fictive ldnship. 
2. Define exogamous unions and describe why slaves engaged in such unions. 
3. Describe how churches imposed moral sanctions on slaves who violated acceptable codes of conduct within the marriage institution. 
4. Describe how slaves were named m~d explain naming practices employed by slaves. 

S!ave Revolts 
Haitian Revolution 
Runaways 
Underground Railroad 
1. Identify active and passive forms of resistance to slavery. 
2. Name at least three major U.S. slave revolts and describe characteristics of each. 
3. Explain precipitating factors that led to the development of the Haitian Revolution. 
4. Identify at least three ways by which slaves resisted their condition to slavery. 
5. Name at least two tactics used by slaves to escape slavery’. 

Free Blacks 

Legal Status 

Abolition Movement 

1. Describe the legal status of tree blacks. 

2. Explain why free blacks were referred to as slaves without masters. 

3. Describe a~d cxplain the siginficance of the Dred Scott Decision. 

4~ Provide examples of newspapers, schools, and mutual aid societies established by iYee blacks. 

5. Identify major arguments for and against slavery as advocated by slave supporters and abolitionists. 



AFAM 101 COURSE OBJECT1N’ES 

I’he student should be able to master the follomng objectives after completing each of these units: 

Introduction to the Black Experience 
Examination of Ancient Slavery 
1. Name at least three reasons why it is important to study the black experience. 
2. Identify and explain at least three myths popularized concerning Africa. 
3. Examine how race is del-med. 
4. Identify at least three Ancient African Empires and describe chaJcacteristics of each. 
Slave Trade 
Organization and structure 
Middle Passage 
Impact of the Slave Trade 
1. Identify at least four major countries involved in the slave trade and describe their involvement. 
2. Describe the strocture and organization of the slave trade. 
3. Nan~e at least three reasons why African societies were in conflict with one another leading to the enslavement of 

victims of warfare. 
4. Describe file middle passage. 
5. Trace the development of the slave trade in its early phase. 
Racial Slavery in North America in the 17th Century 
1. Explain "the difference between slaver}, and indentured servitude. 
2. Trace the development of racial slavery in North America, beginning with the arrival of the t~st blacks. 
Plantation Societies 
Slave Community 
Folk Culture 
1. Identify and describe ttuee types of slave plantations. 
2. Name the rank order system that existed within a plantation society and within the slave community. 
3. Describe how slaves performed traditional ceremonies and explain how West African practices influenced these 

ceremonies. 
4. Explain how,rubilee depicts slave life and assess whether this is an accurate or inaccurate depiction. 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Slave Religion 
1. Define fictive kinship. 
2. Define exogamous unions and describe why slaves engaged in such unions. 
3. Describe how churches imposed moral sanctions on slaves who violated acceptable codes of conduct within the 

Inamage institution. 
4. Describe how slaves were named and explain naming practices employed by slaves. 
Slave Revolts 
Haitian Revolution 
Runaways 
Underground Railroad 
1. Identify active and passive forms of resistance to slave~. 
2. Name at least three major U.S. slave revolts and describe characteristics of each. 
3. Explain precipitating factors that led to tile development of the Haitian Revolution. 
4. Identify at least three ways by which slaves resisted their condition to slavery. 
5. Name at least two tactics used by slaves to escape slavery. 
Free Blacks 
Legal Status 
Abolition Movement 
1. Describe the legal status of free blacks. 
2. Explain why free blacks were referred to as slaves without masters. 
3. Describe and explain the significance of the Dred Scott Decision. 
4. Provide examples of newspapers, schools, and mutual aid societies established by free blacks. 
5. Identify major azguments for and against slavery as advocated by slave supporters and abolitionists. 
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From: Regester, Charlene B 

Sent: Tuesday, December 20, 2011 1:44 PM 

To: Janken, Kenneth R 
Subject: Syllabus AFAM 276 

Dear Ken: At-~ached is a copy of my AFAM 276 syllabus for the Spring. It is some four pages in length. Thanks much for your assistance. Sincerely, Charlene Regester 



AFAM 276- THE AFRICAN A~IERICANS IN CINEMA: 1900 TO THE PRESENT 
Spring 2012 

Dr. Charlene Regester Meeting Time: Tues. 3:30-6:20 
Office: 204 Battle Hall Meeting Place: 105 Gardner 
Office Hours: TH 2-Spm 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made significant contributions to filnunaking. They 

have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans ha:~re contributed to the growlh and development of the cinema industry, rarely have their efforts been recognized 
or their contributions to the filnunaking industry been noted. Film histories often exclude African Americans in their reporting of 
cinema history or provide minimal coverage of the African American and his involvement in this industry. Thus, AFAM 276 is a 
critical, historical, and "theoretical examination of African American cinema from lhc 1900s to the present and will require the use of 
film theory to interrogate this history. This examination will seek to analyze their role on screen; will explore how stereotypical 
representations of the African American developed; and will investigate the efforts of a number of African American actors and 
actresses who attempted to subvert these representations. 

This examination is essential to understanding the black experience in the Uuited States. It is well known that the media is an 
integral part of American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and 
cultural diversity. Thcrelbre, examining the cinematic representations of African Americans will serve to provide a belter 
understanding of the black experience in American society and cinema industry in shaping attitudes and i~ffluencing public opiuions. 

African American cinema from the 1900s to 1910 is examined to identify early black pioneers in the cinema industry and to 
reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 1910 to 1920 is examined to 
determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast films 
produced from 1920 to 1930 are examined to detenuine wl\v these films increased in populari~~ and w~ black film stars began to 
emerge. African American screen images from 1930 to 1940 are examined to reveal how the African American image began to 
change from that of a subservient to a more assertive and humane individnal. Representations from 1940 to 1950 are examined to 
determine how and w~~ black entertainers particularly musicians, began to dominate the screen ilnage. Fihns produced from 1950 to 
1960 arc examined to investigate how the integrationist era began to influence the African American screen image. Black screen 
images from 1960 to 1970 are examined to determine how the resurgence of black pride i~ffluenced this newly formed image and how 
this resurgence of black pride led to the development of black exploitation films. Black exploitation fihns are examined to determine 
how they gained popularity and later declined in public appeal among audiences as more sophisticated audiences began to demand 
more quality films. African American representations from 1980 to 1990 are examined to reveal how black comedians began to 
dominate the black screen image and to determine the impact a new generation of fihnmakers stood to have on contemporary 
representations and audiences. The preponderance of black filmmakers in the decade of the 1990s is examined to determine how they 
influenced and shaped filnunaking in this period. The decade from 2000 to 2010 is explored to assess how blacks have fared with the 
Academy Awards and to determine how blackness is being reconfigured on screen in cinematic representations. The post 2010 era is 
interrogated to determine how post-racial altitudes arc impacting representations of blackness on screen. 

The instructional method and media used in tlfis course will consist of lectures, texts, videos, and guest speakers. Two 
examinations (a midtenn and final exam) will be given during the semester. Students are required to submit two papers (7-9 pages in 
length) examiNng the representation of African Americans on screen in a pre-1950 and post 1950 period. These papers must be 
completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of Style or Chicago 
Manual of style, etc). 

TEXTS: 
Bogle, Donald. Toms, E?~ons, 3lulattoes, 3lammies, & Bucks: An Interpretive History of Blacks in American Films. New York: 

Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representing Blackness: Issues in Film and Video. New Brunswick: Rutgers UP, 1997. 
Regester, Charlene. A_[hican American Actresses: The Struggle for Visibility. B loomingtlon: Indiana UP, 2010. 

SECONDARY TEXTS: 

Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster (1988). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Brunswick: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. ()scar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON RESERVE 

IN THE UNDERGRADUATE LIBRARY 
Cripps, Tho~nas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford Uuiversity Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire andDesire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY" 

Green, J. Ronald. Straight Lick. Bloomingt:on: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 

2. Students are required to view all films selected for this course. 

3. Students are required to write t~vo papers (7-9 pages) due on February 21, 2012 (PAPER I) and April 3, 

2012 (PAPER II), 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 

Completing all weekly critiques will influence your final course grade. 

GRADING: 
Paper I (£5%), Paper Ii (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 

articles to the materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 

make-up exams ~vill be given. 

ATTENDANCE: 
Attendance is mandatory and ~vill influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Wednesday night from 6-8pro films will be shown in the Undergrad Library for extra credit. All students 

are encouraged to attend some of these screenings as your attendance will influence your final grade in the 

class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 

phones, texting, and any other intrusive technological deivces or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code polices and procedures. Every Student 

enrolled in this course is expected to fully participate and observe the honor code. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



January 10 
First Black Motion Picture Producers 
& Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900 - 1910 
Ethnic Notions 

January 17 
Emergence of All-Black Cast Films 
Rise of Black Film Stars 
1910 - 1920 
Hallelujah 

January 24 

Rise of Black Film Stars (Cont.) 
Paul Robeson 

Nina Mac McKinney 

Josephine Baker 

1920 - 1930 

Emperor Jones 

January 31 
Black Independent Filmmaker Oscar 

Micheaux 

Black Westerns 
Race MoviesIWithin Our Gates 

February 7 
Servants and Maids Dominate the 

Screen Image of African 
kanericans 

Hattie McDaniel 
Louise Beavers 
Stepin Fetchit (Lincoln Per~7) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of Life 

February 14 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940- 1950 
Intruder in the Dust 

TUESDAY WEEKLY SCHEDULE 
February 21 
Decline of All-Black Cast Films 
Impact of Integration 
1950- 1955 
No Way Out 

PAPER I D UE February 21 

February 28 
Rise of Black Film Stars 
Sidney iPoitier 

Ethel Waters 

Dorothy Dandridge 

1955 - 1960 

In the Heat of the Night/ 

?diD TERM EXAM 

SPRING BREAK 

March 13 
Impact of Sidney Poitier on the 

Portrayal of the African 

American Male Screen hnage 

Rise of Black Exploitation Films 

1960- 1965 

Cooley High 

March 20 
Impact of Black Exploitation Fihns 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grier 
1965 - 1970 
A Soldier’s Story 

March 27 
Decline of Black Exploitation Films 

Emergence of a New Wave of Black 

Filmmakers 

Gordon Parks 

Melvin Van Peebles 

1970- 1975 

Devil in a Blue Dress 

April 3 
Black Comedians Rise as Film Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1980- 1985 

Spike Lee as Producer, Director, & 
Actor 

Get on the Bus/He Got 
Game/Bamboozled/Do the Right 
Thing/Twenty-F~flh Hour/School 
Daze/ 

PAPER H DUE April 3 

Apil 10 
Introduction to the 1990s 
ContemporalT African American 

Filmmakers 
John Singleton 
1990s 
Boyz N the Hood 
Human Stain 

April 17 
Contemporary Representations of 
Race 

African American Cinema in the 
1990s 
Monster’s Ball/Inside Mun/ 
Ray/Hustle and Flow/Dream 
Girls/Last King of Scotland/Ddjgt 
vu/Taking of Pelham 123/American 
Gangster/Crash 

April 24 
Intro to iDecade of 2000 and Decade 

of 2010 
Blacks and the Academy Awards 

Black Superheroes 

Miracle at St. Anna/Blind 

Side/Precious/Book of Eli 

Course Evaluation 
Review for Final 

FINAL EXAMINATION: May 1, 2012 Tues. 4 pm 



AFAM 276 COURSE OBJECTIVES: 
The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of The Birth of a Nation/Early African American Pioneers in the 
Motion Picture Industry 

1. Identify early black pioneers in the motion picture industry and describe their efforts. 
2. Explore the underlying motivations as to why black filmma2~ers decided to pursue fihnmaking. 
3. Describe the impact of The Birth of a Nation. 
4, DetLne five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated in early screen portrayals, 
5, Compare and contrast the early screen representations of African Americans in all-black cast films m those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given Iris tremendous skill and talent. 
2. Describe images presented by all-black cast films. Explain whether or not these films selwed a useful purpose for African AmericaJa 

audiences and discuss "the impact of these films on black audiences. 
3. Identify Oscar Micheaux. Describe and discuss how black audiences responded to his work and why he is significant to "the stu@ of 

African American cinema. 
4..Identify and describe tile screen careers of at least ttuee early black felnale film stars who were considered sex symbols. 
5. Explain why black subservient screen images were popularized and why these images lasted as long as they did. 
6. Demonstrate that you can apply film theory to reading representations of African Americans on screen in tile pre-1950s period. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of African American entertainers in cinema. Explain why entertainers were recruited to appear in 

motion pictures. 
2. Discuss why some black film stars perpetuated stereotypical portrayals of African Americans during this period while others did not. 
3. Compare and contrast film reviews and critiques of black films in the black press to those in the mainslseam press. Discuss whether or not 

these reviews are equitable in their treatment of black films. 
4. Describe how the portrayal of the African A,nerican changed fiom the early 1900s to 1940s. 
5. Discuss Mly black western films were ,nade and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeased primarily in all black-cast films in comparison to those who appeased in non-all black cast films. 
3. Explain the impact of integration on the screen representations of African Alnericans. 
4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 
5. Identify the,nes characteristic of lnotion pictures produced in the late 1950s and early 1960’s. Describe the significance o f these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least three African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss the pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identity at least two black comedians who appeased in a number of motion pictures made in the 1980s. Explain why the pictures 

in which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding The Color Purple and describe the impact of tiffs film on black audiences. 
3. Explain whether or not contemporary, black fihns perpetuate stereotypical portrayals of African Americans. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contemporasy black filmmakers aa~d describe their contributions to the screen image of African Americaa~s. Explore their 

strengths aa~d weaki~esses. 
6. Compare and contrast the screen image of African Americans in contemporary films to their previous screen portrayals. 

White Bacldash Films of the 1990’s/Black-Black Exploitation Films 
1. Discuss why films produced in this decade have been referred to as white backlash films. 
2. Describe why films produced in tiffs decade have been categorized as black-black exploitation films. 
3. Identify parallels between black films produced in the 1970’s with those of the 1990’s. 
4. Explore why Hemy Louis Gates refers to films produced in "this period as "Guiltsploitation’~ films. 
5. Identify how representations of race are transformed on the screen in the decade of the 1990~s in COlnparison to previous decades. 

Black Biopics in the decade of 2000-2010/Magical African Americans/Blacks and the Academy Awards 
1.Identify significant Black Biopics in this period. 
2.Describe and define the Magical Africaa~ American Image that has permeated the black screen image in this period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black fillranakers such as Tyler Percy and describe their impact relative to previous decades. 
5. Demonstrate that you can apply film theou to reading race in conlemporaU representations 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, December 20, 2011 2:28 PM 

Bliss, Jessa <jess%bliss@unc.edtr~ 

ILE: CCO AFAM 10h Sakai site ready for review 

Dear Jessa: Thanks much for the directions. I successfully printed a copy in Foxfire today so I really appreciate your help. Have a good holiday and look forward to working 
with you in the Spring. Sincerely, Charlene Regester 

From-" Bliss, Jessa 
Sent; Monday, December 19, 2011 3:49 PM 
To: Regester, Charlene B 
Subject; RE: CCO AFAM 101: Sakai site ready for review 

Hi Charlene, 

Here’s how you can print the pages in lnternet Explorer: 

¯ Right dick on the main part of the screen (where the Essays or Lesson pages are). Go to "Print/’ 

¯ When the Printing box appears, did< on the "Options" tab. Then choose [he "Only the selec[ed frame’~ option. C~ick PHnL 

Th~s should do it. I would recommend trying the d~rections I sent you for Fkefox ff you still experience problems w~th Explorer. You can a~ways upgrade {for free) 

to the newest versions of the browsers, which does help with functionality. You can download the newest version of Firefox here: http:i!www.mozilla.org!en- 

US/firefoxinewi; and the newest versh:m of Explorer here: http:/!w~ndows.microsofLcorn/en-US/internet-.explorer/products/ie/home. 

Hope tMs he~ps~ 

Jess~ 

F~ BI~ss. 3essa 
~mt~ Monday. De~ember ~9. 20~ ~0;06 AM 
To~ Reges~r. ~hadene B 
~ubj~t~ RE: ~O AFAM ~0~; Sakai site ready for revie~ 

To print each ~esson, right dick on the ~esson page ~n SakN, and go to "This Frame" > "Open Frarne ~n New Tab" (or "Open Frame ~t~ New Wb~dow"). That ~esson 

pa~e wHi then appesr ~n a new frame/window, and you wi~ be a~e Lo print ~t as usual 

Please let me know ff this solves your proMem~ 

Hope you had a nice weekend. 

Jessa 

E~= Reges~r, Charlene B 
Sent= Friday, December ~6, 20~$ 4:29 PN 

Te= Bliss, 3essa 
$~bject= RE: COO AFAM [0[: Sakai site ready for review 
Dear 3essa: [ was a~empting to download the AFAN $05 course martials so that [ could review them in hard copy. [ am not good at reading on the computer screen. 
However, when [ a~empted to print it would not allow me to print all pages for each lesson. [t would only print one page that appeared in the window. If you have any 
suggestions, please let me know. ~he~ise, [ will give you a call on Monday to followup. Thanks much and hope to hear from you on Monday. Sincerely, Charlene Regester 

From-" Bliss, Jessa 
Sent; Monday, December 05, 2011 9:42 AM 
To-" Regester, Charlene B 
Subject: CCO AFAM 101: Sakai site ready for review 

Hi Charlene, 

Hope you had a nice weekend! 

The AFAM 10:[ Sakai course site is now available for your review. Please carefully review the site and let me know of any changes you have for the course. If 

everything looks in place, please send me an e-mail to that effect. You can log in here with your username and password: b__t__tR_s_[i_L’___s__a___k__a_!_:__u___n__c__.__e___d___u_/_R_o___r_t__a_J. Then select 

on the AFAMIO:I.990.SP:12 tab. To view the course from the students’ perspective, simply click on the drop-down menu on the upper-right side of the screen that 

says "Select Role." Then choose "student." 

The Essays section on Sakai is where students are directed to submit any written assignments. I would recommend going into "Edit" for each Assignment to see 

what settings are available, and to edit them so they work best for you. You can adjust time parameters, the number of submissions allowed, types of 

notifications, and so on. 

The course will be published and officially opened to students a few days before the spring semester begins. 

Thanks again, Charlene! Please let me know if you have any questions or concerns. 

Jessa 

Jessa Bliss 

Communication Specialist/Instructional Designer 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 

Chapel Hill, NC 27599 

919.962.7974 

jessa@unc.edu 

fridaycenter.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~JO UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, December 29, 2011 8:55 AM 

Rucker, Walter C <wrucke@email.unc.edu> 

ItS: Query about your 2012-13 Teaching Proposal 

Dear Waiter: Since I know you have to meet a deadline for the Fall just keep the schedule with me teaching AFAM 276 and AFAM 101. However, when school begins in 
January, I will look into 398 and will meet with you to follow up. I really appreciate your assistance in working with me. Sincerely, Charlene Regester 

From: Rucker, Walter C 
Sent= Friday, December 23, 2011 12:37 PM 
To= Regester, Charlene B 
Subject= RE: Query about your 2012-13 Teaching Proposal 

Charlene. 

Thanks for considering the request. The ma×imum enrollment for ~98 is :iS students and we should have some recent syllabi on file from Reg and Perry---though 

you should feel free to structure the course however you wish ~f you do dec~de to teach ~t. G~ven your research expertise, our majors could re~l~y benefit from 

someone who can ~tl[:rodu£:~ [hem [:o issues re~ated ~:o black women and gender Also, you should not feel oM~ged to agree to teach 398. We have a couple of 

Have a grea~ hog,day. 

Best, 

Wa~t~r 

~ ~egester, Charlene B 
$e~t~ Friday, December 2~, 20~ ~2:~ P~ 

Te~ Rucker, Walter C 
$~ject~ ~E: query about your 20~2-~ Teaching Proposal 
Dear Walter: Yes, ] might be interested but ] need to investigate what is required and what it involves before ] make a firm commitment. Thanks much for the 
recommendation. Have a good holiday. Sincerely, Charlene Regester 

From: Rucker, Walter C 
Sent= Thursday, December 22, 2011 11:09 AM 
To= Regester, Charlene B 
Subject= RE: Query about your 2012-13 Teaching Proposal 

D ~:_~ a r Charlene, 

Thanks for the clarification. For m-:~xt year, would you be interested in 1:caching AFAM 398 ~nstead of AFAM 1.0I? Sky, ply put, the curriculum cornm~ttee ~:hmks that a 

larger rotation o[: [:acuity teaching 398 wit[ be useful for our majors and Reg has agreed to relinquish his Fait section from this point forward. Given this possible 

schedule change (and need to create a new prep on short notice}, ~ woLdd grant you or anyone else w~[t~ng to take on the Fall 2012 section of AFAM ~98, a one--time 

exemption from teaching a section of AFAM :].0~ or AFAM :1.02. 

Let me know what you think when you can. Happy ho[idavs~ 

Best, 

WaiLer 

F~m= Regester, Charlene B 
Sent; Thursday, December 22, 20~ $~:00 AN 

Te= Rucker, Walter C 
Subject= RE: Query about your 2022-23 Teaching Proposal 

Dear Walter: I may have filled out the form incorrectly. The schedule that you proposed is correct. However, what I was a~mpting to do is ~ tw to stop teaching AFAM 101 at 

some point and instead ~ach ~o sections of AFAM 276. ~is probably will not be a possibiliN until they hire more s~ff but that was what I was a~empting to suggest. Sorw 

for the confusion. Have a good holiday. Sincerely, Charlene Regester 

From: Rucker, Walter C 
Sent= Wednesday, December 21, 2011 8:57 AM 
To= Regester, Charlene B 
Subject; Query about your 2012-13 Teaching Proposal 

Dear Charlene, 

I hope all is well. I have a quick question regarding your teaching proposal. Since you included information for three courses during Fall 2012, are you proposing to 

teach an overload that term or are you intending to teach one of your courses at the Friday Center? Any course overloads would have to be cleared by Eunice 

before I could schedule them. Also, Friday Center scheduling is a separate process and will be--in part--determined by Eunice, Kenneth, and I once the Friday 

Center forwards requests for courses and instructors to the departmenL Please clarify at your earliest convenience. 

Unless I hear from you otherwise, this is what I have for you for Fall 20:[2: 

BLACK EXPERIENCE I Regester TiTH ].0:45a 

I I I I BLACKS IN FILM 

Happy holidays and I look forward to catching up with you next term. 

Best, 

Walter 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, Janua~ 4, 2012 12:35 PM 

su~me@companioncamp.net 

Letter for Review 

PhyllisKlotmanLetter.doc 

Dear Susanne: Hope you have returned from your trip. Attached is a letter that I would like for you to review. Please let me know that you have received this material. 
Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, January 5, 2012 10:20 AM 

ttuelsbeck, Mary K <mhuelsbe@indiana.edu-~ 

1~9;: Phyllis Klotman honor 

PhyllisKlotmanLetterhead [ 1 ].doc 

Dear Mary: Attached is my letter of support to the room naming committee on behalf of Phyllis Klotman. If you need me to make changes or provide additional information, 
please let me know. I was glad to do this for Klotman. Please let me know that you have received this material. Sincerely, Charlene Regester 

From: Huelsbeck, Mary K [mhuelsbe@indiana.edu] 
Sent: Thursday, December 29, 2012:1.0:46 AM 
To: Regester, Charlene B 
Subject: RE: Phyllis Klotman honor 

Dear Charlene, 

no problem! Can you get it to me by the end of next week? 

Thanks! 

Mary 

From: Regester, Charlene B [regester@email.unc.edu] 
Sent: Thursday, December 29, 20:t:t 8:57 AM 
To: Huelsbeck, Mary K 
Subject: RE: Phyllis Klotman honor 

Dear Mary: Due to the holiday, I am a little behind in my schedule. Is it possible to give me a couple of days more to submit my letter for Dr. Phyllis Klotman? Please let me 
know because I do want to submit this letter on her behalf. Thanks for your assistance. Sincerely, Charlene Regester 

From: Huelsbeck, Mary K [mhuelsbe@indiana.edu] 
Sent: Wednesday, November 09, 201:[ 9:43 AM 
To: Regester, Charlene B 
Subject: RE: Phyllis Klotman honor 

Thanks Charlene---we really appreciate it! 

Maq 

From: Regester, Charlene B [mailto:regester@email.unc.edu] 
Sent: Tuesday, November 08, 20:~:[ 5:19 PM 
To: Huelsbeck, Mary K 
Subject: RE: Phyllis Klotman honor 
Dear Mary: Yes, I will submit the letter but contact Jane as well because she might really be pleased to do so. If you have more letters than you need, then that makes an even 
stronger case for why the room should be named in her honor. Finally, thanks for asking me and T will forward the letter by the stated deadline. Sincerely, Charlene Regester 

From: Huelsbeck, Mary K [mhuelsbe@indiana.edu] 
Sent: Tuesday, November 08, 20.t:l. 4:55 PM 
To: Regester, Charlene B 
Subject: RE: Phyllis Klotman honor 

Hi Charlene, 

Mark Reid has alr~:_~ady written a I~-_d:~:er and Jacqueline Bobo will be writing one. ~ d~d contact Mantbk~ D~awara - he is crazy [msy right now - and a few o~:hers who 

unfortunately have not responded. ~ th~nk ~t wouM be meaningful to the committee ~f they heard from someone who was ~nsp~red to work ~n the fieM because of 

Phy~s. If you want, ~ can ~W contact~n~ Jane Gables--~t’s up to yo~ --. we appredate your help e~d~er way. 

F~m: Regester, Charlene B [mailto:regester@email.unc.edu] 
Sent: Tuesday, November 08, 20~ 3:20 PM 

To: Huelsbeck, Ma~ K 
Su~ject: RE: Phyllis Klotman honor 
Dear Ma~: It is great to hear that you are honoring Dr. Klotman and I will be more than willing to submit a le~er on her behalf. However, ] think that some more renowned 
scholars should be con~c~d in this regard and people who knew her be~er than I did -- when I became associated with her she was nearing retirement. I recommend that 
you contact Mark Reid, ~ane Gaines, ~ackie Stewa~, Ed Guerrero, Manthia Diawara among others. But if you still want me to submit a le~er just let me know as she inspired 
me to work in this field. Sincerely, Charlene Regester 

From: Huelsbeck, Mary K [mhuelsbe@indiana.edu] 
Sent: Tuesday, November 08, 20:~I I~.:39 AM 
To: Regester, Charlene B 
Subject: Phyllis Klotman honor 

Dear Professor Resester, 
th My name is Mary Huelsbeck and I am the archivist at the Black Film Center!Archive at Indiana University. We are celebratin~ our 30 anniversary this year and as 

part of the celebration, we are tryin~ to have a room in the BFC!A named in honor of our founder Phyllis Klotman. To complete the dossier, we need to set three 

external letters of support; we were wonderin~ if you would be willin~ to write one of the letters. It should be addressed to the University Namin8 Committee and 

we would need it by December 29. If you cannot, no problem - we understand. 

Please let me know if you have any questions for me. Thank you. 

Sincerely, 

Mary 



Mary K. Huelsbeck 
Archivist 
Black Film Center/Archive 
Indiana University 

(812) 855-6041 



The University Naming Committee 
Room Naming for Phylli s Klotman 
University of Indiana 
Bloomington, Indiana 

December 30, 2011 

To The University Naming Committee: 

It is with great pleasure that I submit this letter of support on behalf of Dr. Phyllis 
Klotman who is being honored by having a room named in her honor at the Black Film Center 
Archive at Indiana University, Bloomington - an archive that she was instrumental in helping to 
formulate, shape, develop, and gain national recognition. My association with Klotman began 
when the Black Film Center Archive sponsored a conference in the early 1990s exploring the 
sacred and secular in black film history, and I was invited to present a paper on Oscar Micheaux. 
This conference to some extent was a momentous event and monumental occasion because 
rarely had such conferences been held that focused on the intersection between cinema and 
religion. That brought a wide range of scholars together for exchanging ideas and cinematic 
practices surrounding the sacred and secular. In fact, Charles Long, a scholar in religion who had 
previously taught at the University of North Carolina-Chapel Hill and whom I had known before 
the conference, was among many of the renowned scholars invited to this event. Other scholars 
participating in this conference included William Wiggins, Jr., Bettye Collier-Thomas, J. Ronald 

Green, John Howard, R. Drew- Smith, Gerald Davis, and Mellonee Burnim. In the aftermath of 
the conference the Black Film Center Archive published a collection of essays entitled In Touch 

With the Spirit: Black Relilzious and Musical Expression in American Cinema edited by Klotman 
and Gloria Gibson. This collection represented the beginning of evolving scholarship on black 
cinema and black film history particularly in a period where black cinema had lost some of its 
glow from the attention received in the 1970s with the publication of Thomas Cripps’ Slow £bde 

to Black, Donald Bogle’s Toms, Coons, Mulattoes, Mammies, and Bucks, and Henry Sampson’s 
Black in Black and White. It seems that Klotman was instrumental in re-centering the importance 
and significance of black cinema on the heels of these scholars not only with the establishment of 
the black film center archive but with her publications as well. 

Then later in the decade of the 1990s there was a resurgence of interest in the African 
American filmmaker Oscar Micheaux, a period spawned by the emergence of some of 
Micheaux’s silent films and that was eclipsed by a Micheaux conference at Yale University 
sponsored by its cinema studies program and involving Charles Musser. It was at this conference 
that I was reunited with Klotman because of her work on early cinema. Also, this conference 
resulted in the publication of a collection of essays on Micheaux entitled Oscar Micheaux and 

His Circle, edited by Pearl Bowser, Jane Gaines, and Charles Musser and published by Indiana 
University Press. As Klotman was very, involved in this conference and wrote an essay on the 
Norman Film Manufacturing Company and compiled a filmography for this company. At the 



same time, she was also engaged in compiling the filmography of black films (Volume I - 
published in 1979 and Volume II - published 1997), a filmography that did not exist in cinema 
studies until these volumes were published, it was her foresight and awareness of the paucity of 
resources available to researchers and film scholars that encouraged her to produce this work - a 
work that was long overdue. Therefore, she is regarded by her colleagues as breaking new 
ground in the field of cinema studies because of her capacity to recognize the value and 
importance of such work in shaping the evolution of film studies. Additionally, Klotman 
explored black literary figures working as screenwriters in the Hollywood cinema industry, such 

as Wallace Thurman, and published one of the most extensive discussions of his relationship to 
and work in the cinema industry to date. In this instance, she recognized the parallel shared 
between literature and cinema studies. Since the publication &this essay other scholars have 
built on her ideas, but she provided the foundation for this kind of research. Klotman later 
published the much needed volume on African American film/video makers of non-fiction black 
films that included essays by scholars such as Pearl Bowser, Clyde Taylor, Valefie Smith, 
Manthia Diawara, Houston Baker, Paul Arthur, Mark Baker, Janet Cutler, Elizabeth A. Hadley, 
Tommy Lott, Erika Muhammad and Klotman. Publishing this work further attested to her insight 
regarding voids in the literature and experiences that needed to be documented. 

Klotman has not only contributed to the field but she has also provided a guiding focus in 

terms of the direction that black film studies would take and identified visible absences that 
existed in both resources and literature. Most importantly, she helped to shape the field of black 
film studies and for that she deserves to be honored in this way. More than that she paved the 
way for a younger generation of scholars who follow in her footsteps, play a leading role in 
charting the pathway for cinema studies, or benefit from her research. She clearly emerges as a 
preeminent film scholar that many continue to emulate. She made black cinema vogue when 
many assumed that after the black exploitation era and aside from Spike Lee~ s contributions, 
there ~vasn’t much value or depth to the field of black cinema. In fact, my o~vn research has been 
influenced and informed by the work Klotman produced, evinced in the compilation of reference 
books documenting the black cinema experience designed to make rare and obscure documents 
more readily accessible and widely available to researchers. Klotman’s reference book forced 
film scholars to debate what constitutes a black film - a debate that is still ongoing in film 
studies in a more recent period of film history. She moved films studies from the margins to the 
center and having done so she provided opportunities for many in the field unsure and uncertain 

about the direction of their work. 
Her significance in encouraging film studies to become a valuable and viable discipline 

cannot be underestimated particularly in contemporary times - a period of economic instability 
when questions surface surrounding the validity of those in the humanities and designated fields 

of study in the arts. Klotman reassured us of the importance and viability of film studies as a 
discipline and stood by her conviction - a position that not all scholars are ~villing to publicly 

defend. 
Without a doubt, Klotman deserves to be honored by having a room named in her honor 

at the Black Film Center Archive for what she imparted to the field of black cinema. It is 
apparent that she was not only producing scholarship but that she was also an innovative thinker 
in the field who paved the way for a new generation of scholars. Cinema scholars ~vill be forever 
indebted to what Klotman contributed to this field of study. Her contribution extends beyond the 
professional and reflects her personal interest and investment in furthering this field of study, it 
is with great hope that the committee will recognize the work that Klotman has extended in 



producing scholarship, advancing the black film center archive, encouraging scholars interested 
in this field of study, and shaping the discourse of black film studies. She is highly revered by 
her colleagues, and it will be a great honor for many of us to visit the Black Film Center Archive 
knowing that Klotman is honored in this way. 

Sincerely, 

Charlene Regester, Ph.D. 
Associate Professor 
Department of African & Afro-American Studies 
109 Battle Hall, CB# 3395 
University of North Carolina, Chapel Hill 
North Carolina, 27599-3395 
regester@email.unc.edu 
(919) 966-5496 (office) 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, Jmmary 9, 2012 4:02 PM 

Bliss, Jessa <jess%bliss@unc.edtr~ 

RE: CCO AFAM 101 

Dear Jessa: I just received the message so it is working -- I may have done something wrong. Sorry to contact you but I am not familiar with Sakai even though I did take the 
introductory course. The more I work with Sakai the more I will become familiar with it and again thanks for responding to my queries as you give good directions. Sincerely, 

Charlene Regester 

From: Bliss, Jessa 
Sent: Monday, January 09, 2012 3:56 PM 
To: Regester, Charlene B 
Subject: RE: CCO AFAM 102 

Hi Charh:me, 

Sorry that you’re experiencing problems with this. I would double-check and make sure the rnessage is in your "Sent" folder on Sakai. Again, the message just 

might be delayed in sending. 1 would contact the HELP desk (9:lg-962-HELP) if it hasn’t gone through by the end of the day, 

Jessa 

From: Regester, Charlene B 

Sent: Monday, January 09, 2022 3:54 PM 

To: Bliss, Jessa 
Subject: RE: CCO AFAM 101 
Dear Jessa: Thanks for your quick reply. I will try again but I completed all of the steps you illuminated so I think I was doing it correctly but will try again. Sincerely, Charlene 
Regester 

From: Bliss, .]essa 
Sent: Monday, January 09, 2022 3:52 PM 
To: Regester, Charlene B 
Subject: RE: CCO AFAM 202 

Hi Charlene, 

I did not receive an e-rnail from you, and I should if you senL it to "Atl Participants/’ Did you recently send it? It rnighL just not have gone through yet. With ~t being 

the first day of classes, I know traffic ~s very Mgh on Saka~ today. 

~f you go ~nto the E-magi section on Sakai, you’H see a ~Sent" section. Your message should be ~ocated here ~f ~t was sent~ Either way, you can try resending it agah~. 

Just go [:o [:he E-.ma~l sectkm, sek~ct "Compose Message," select "AI~ Parth::~pants" in the To: bo>:, wrRe your subject and message, and ~:hen press "Send." A~so make 

sure the box ~s ched~ed for "Send a copy o[ t:h~s message to redpients’ emai] address(es)." Th~s w~ll ensure that students rece~w~ the message ~r~ 5akai as well as in 

their e-maiL 

Please let me know ~f you sti~ experience problems[ You rnight need to speak with the He~p desk if your messages continue to not go through. Either way, I’H be 

sure to ~et you know if I receive an e-ma~ from you. 

Jessa 

F~= Regester, Charlene B 
Sent= Nonday, 3anua~ 09, 20~2 3:45 PN 

To= Bliss, Jessa 
Subject= RE: CCO AFAM 101 
Dear 3essa: This is to let you know that I just tried to send an email to all participan~ in the AFAM ~0~ and I am not sure that it was received. Since I am new to Sakai, I may 
have a few more questions than ususal. Also, should I wait a few days before I download my class role? ~an~ for your assistance. Sincerely, Charlene Regester 

From: Bliss, .]essa 
Sent: Friday, January 06, 2022 2:42 PM 
To: Regester, Charlene B 
Subject: CCO AFAM 101 

Hi Charlene, 

The CCO AFAM 101 site is now available to students. Please let me know if you have any questions or concerns. 

Have a nice weekend! 

Jessa 

Jessa Bliss 

Communication Specialist/Instructional Designer 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 

Chapel Hill, NC 27599 

9:[9.962.7974 

jessa@unc.edu 

fridaycenter.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, January 12, 2012 8:33 AM 

Bliss, Jessa <jessa bliss@unc.edtr~ 

ILE: Class Roll for AFAM 101 

Dear Jessa: Thanks for the update. I assumed that I would need to go through Connect Carolina but I was not quite sure. I really appreciate your getting back with me as I 
know it is a busy time of the semester. Sincerely, Charlene Regester 

From: Bliss, Jessa 
Sent= Thursday, January :t2, 20:t2 8:27 AM 
To= Regester, Charlene B 
Subject= RE: Class Roll for AFAM 10:t 

Hi Charlene, 

Yes, you access/download your class rolls from Connect Carolina (using the same process as your on-campus course@ 

You can see your list of students in Saka~ through the Gradebook (go to the Gradebook and then d~ck on any assignment tit~e), or through the "S~te ~nfo" section, 

accessible v~a the left-hand sidebar, S~:e Info, howew~r., also ~is~:s al~ the coordinators (Friday Center Student: Services [o~ks) at~d Tech Support. Howew~r, the only 

wa~, to dow[~load your £:~ass roll is through Connect Carolina. 

Hope Lh~s he~ps! 

Jessa 

F~m: Regester, Charlene B 
Sent: Wednesday, Janua~ ll, 2012 4:04 PN 

To: Bliss, Jessa 
Subject: Class Roll for AFAN 10I 
Dear Jessa: When I Iogin to Sakaii -- will I be able to download my classrolls. I noticed that my rolls are showing up on Carolina Connect along with my regular classes but do I 
need to access the classrolls through this method instead? Please let me know whenever you have a chance. Than~ much. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, January 19, 2012 2:15 PM 

Me~, Winifred F <flceddie@email.unc.edtr~ 

ILE: films atthe MRC 

Dear Fred: Excellent! Thanks for the update. Sincerely, Charlene Regester 

From: Metz, Winifred F 
Sent: Thursday, January :t9, 20:t2 :t2:14 PM 
To-" Regester, Charlene B 
Subject; films at the MRC 

As I tnentioned the other day when I saw you, we’ve gotten in a number of films ~ecently I wa~lted to bring to your attention. A tEw were fihns you’d mentioned or 

requested directly and severa] a~e films I thought would be prudent to add to the collection on DVD. Please let me know if you have any questions or need further info. 

Best, 
Fred 

The Great Lie (1941) 
Operator 13 

Union depot 

Myma Loy and Willimn Powell Collection (Mmthattan Melodrama / Evelyn Prentice / Double Wedding / I Love You Again / Love Crazy) 

Burlesque in HMem (1949) 

Broken Strings (1940) 

Big Ti~ners (1945) 

Beware (1946) 

Blood of Jesus (1941) 
Duke is Tops (1938) 

DouNe Deal 

Di~’ GeNe From Harlem U.S.A. (1946) 

Dark Manhattan (1937) 
God’s Step Children 

Go Down Death! 

Gift in Room 20 (1942) 
Gm~g War (1940) 

tti De Ho (1947) 
Harlem Ri&s the Range (1939) 

Jivin’ In Be Bop (1946( 

Juke Joint (1947) 

Junction 88 (1947) 

Look-Out Sister! (1948) 
Lying Lips (1939) 

Mistaken IdentiU (1941 ) 

Murder in Harlem (1939) 

Moon Over ttarlem (1939) 

Paradise in Harlem (1939) 

Reet, Petite, m~d Gone (1947) 
Sepia Cinderella (1947) 

Sunday Sinner (1940) 

Swing (1938) 

The Black King (1932) 

Underworld (1937) 

and these Tyrone Power films: 

Cafe Metropole 

(lifts Dom~itoty 

Johm~y Atx~llo 

Daytime Wit~ 

Luck of the Irish 
Ill Never Forget You,’ 

hat Wonderful U~e 

Love Is News 

This Above All 

Second Honeymoon 

Winifred Foidham Melz 

Media Librarian & Head, Media Resources Center 
Undergraduate LibraD’ 

CB#3942 



University of North CaJcolina at Chapel Hill 

t?eddie@emaJl.unc.edu 

919.962.4099 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, Jmmary 23, 2012 8:29 AM 

Miller, Haeran <hrmiller@emaJl.unc.edu> 

ILE: InfoPorte One-on-One meeling 

Dear Haeran: Thursday works better for me because I am in class from 12:30 until 1:45 and 3:30 until 6:20 on Tuesday. See you on Thursday when I come over for my office 
hours from 2-5pm. Sincerely, Charlene Regester 

From: Miller, Haeran 
Sent= Monday, January 23, 2012 7:00 AM 
To= Regester, Charlene B 
Subject= RE: InfoPorte One-on-One meeting 

Dear Charlene, 

Yes, I’d like to meet with you individually. My work hour in the Battle Hall is I:[:30a --. 3:30p on Tuesdays and Thursdays. Only if Vou think you need th~s meeting, 

please let me know what day!thee will work for you. 

Thanks~ 

From: Regester, Charlene B 
Sent: Friday, ~anua~ 20, 2012 3:~ PM 

To: Miller, Haeran 
Subject: RE: InfoPo~e One-on-One meeting 
Dear Haeran: Did you want to meet with us as a group or individually? If so, let me know and I could schedule my meeting with someone else so that you don’t have ~ have so 
many different meetings. In the past I have accessed my account through this system so that I don’t know if I need this meeting. You can let me know when you have a 
chance. Sincerely, Charlene Regester 

From: Miller, Haeran 
Sent: Thursday, ~anuary ~9, 2012 2:27 PM 
To: Caldwell, Kia L; Boyd, Lydia C; Pier, David; Rucker, Walter C; Regester, Charlene B 
Subject: InfoPo~e One-on-One meeting 

Dear All, 

I hope you have become familiar with using Infoporte for any financial information about your funds. If you have not, I’d like to meet with you individually 

sometime next week in case you are unsure of how it works. Depending on how many accounts you have, it may take 30 minutes to :1 hour at the most. 

Please let me know when you’d like to meet, either at my office or yours, so I can go ahead and schedule everyone in. 

Thank you, 

aaeran 

Haera~ Miller 

Acct. Tech 

Dept. of Public Policy 

Tel. 919.962.4854 

Fax. 919.962.5824 

Dept. of Mi’ica~ and M’ro-Amefican Studies 

Tel. 919.966.1295 





From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, Jmmary 23, 2012 3:15 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Fihn For AFAM 276 

To Whom It May Concern: Please reserve Emperor Jones (:~933) for my AFAM 276 for tomorrow, January 24, 2012. The copy that I am looking for is located under my reserve 
list of videos. Thanks for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, Jmmary 23, 2012 4:18 PM 

Me~, Winifred F <flceddie@email.nnc.edtr~ 

ILE: Halleluj~Jt~ (1929) 

Dear Fred: Thanks as always. Sincerely, Charlene Regester 

From: Metz, Winifred F 
Sent-" Monday, January 23, 2012 3:29 PM 
To-" Regester, Charlene B 
Subject; Re: Hallelujah (1929) 

We have Etnperor Jones on DVD (65-DVD11400) and I’ve got Hallelujah on my order list right now (I took note, last time we spoke at the desk). 

I’ll let you know when HaJlelqiah is here. 

Best, 
Winified 

On Jan 23, 2012, at 3:11 PM, Regester, Charlene B wrote: 

Dear Fred: Can you find HalleluJah (1929) on DVD and Emperor Jones (1933)?. We have the VHS versions but I was looking for versions that are better in 
quality. Thanks much for your assistance. Sincerely, Charlene Regester 

Winifred Fordham Metz 
Media Librarian & Head, Media Resources Center 
Undergraduate Library 
CB#3942 
University of North Carolina at Chapel Hill 

freddie@email.unc.edu 
919.962.4099 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, Janua~ 24, 2012 8:32 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

I~W: allAffica.com: South Africa: 2012’s Worst Movie - Machine Gun P~eacher 

From: Joseph Jordan [jfjordan@email.unc.edu] 

Sent: Monday, January 23, 2022 5:25 plVl 
To; Sheila Smith McKoy; Natalie Bullock Brown; Yvonne Welbon; chandra guinn; Dante .lames; Regester, Charlene 13 
Subject; allAfrica.com: South Africa: 2022’s Worst Movie - Machine Gun Preacher 

One I hope we will not be considering .... 

http://aJl~£rica.com/stories/201201230642.htnd 

Joseph Jordan, Director 

Sonja Haynes Stone Center 

University of North Carolina at Chapel Hill 

(919) 962-9001 

ifiordan(~,email, u nc ed u 



F~om: 

Sent: 

Subject: 

Reges~er, Charlene B ,~gO=LVNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Tuesday, January 24, 2012 10:32 AM 

Library Media Resource Center ~mr@unc.edu> 

Reserve Film for AFAM 101 

To Whom It May Concern: Please reserve Old African Blasphemer for my AFAM 101 class for Thursday, January 26, 2012. Your assistance is greatly appreciated. Sincerely, 

Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, January 24, 2012 2:59 PM 

Bliss, Jessa <jessa bliss@unc.edtr~ 

ILS: Please Re-Post Essay 

Dear Jessa: Thanks much for the assistance. I had no idea that they were submitting the essays through Sakai. I will download and if I have trouble will let you know. 
Sincerely, Charlene Regester 
From; Bliss, Jessa 
Sent: Tuesday, January 24, 2012 2:43 PM 
To-" Regester, Charlene B 
Subject; RE: Please Re-Post Essay 

Hi Chadene~ 

It looks like 9 students have submitted their essays. Students are directed to submit their essays through Sakai, not through e-mail. If you go to the "Essays" section 

o[ S~kai, look in the "~niNew" cokmm ~or {~ssav 1 (:~i(:k on "9/9’~ and Vou’l~ see a ~ist of p~r~:~cipanl:s, with a~:tachmer~t symbois next to those who h~ve submitted 

thek essays (their status wi~i a~so say %Jrlgraded"). ~1: will say "No Submbsion" next to s~:udents who haven’t submitted thek essays yet (unless they ended up e- 

msH~ng their essays to you). 

You can access Lhe submitted essays by cl~ddng "Grade" benesLh each student’s name who has submitted the assignment. You will then see the attachment on the 

next screen. ~t is also time-stamped on when the student submitted the essay. 

If you wou~d like to change the directions so that students have to submit their future essays through e-mail (and not through Saka~), just let me know and ~ can 

make the r~ecessary ch~nges 

~’w~ reope~ed the Essay I ass~g~m~e~t to be available ~:hrough tomorrow, but let me k~ow ~ you don"t t~eed ~: to be avai]abh~ af[:er revk~wk~g the subm~sskms 

Thanks~ 

Jessa 

F~: Regester, Charlene B 
Se~[: Tuesday, 3anuary 2~, 2012 2:0~ PN 

To: Bliss, Jessa 
S~b]ee~: Please Re-Post Essay 
Dear Jessa: Thus far, [ have only received some ~o essays from AFAH ~0L At least some eight students pa~icipated in the discussion forum so [ expected more essays. 
Please reactivate the essay so that studen~ who may not have had time will have to complete the first essay. Than~ much. Sincerely, Chadene Regester 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, Janua~ 25, 2012 11:03 AM 

Bliss, Jessa <jessa bliss@unc.edu"~ 

1~: Downloaded Essays Successfully 

Dear Jessa: This is to let you know that I downloaded the essays successfully. However, I don’t think that I will grade them on the computer. I like to print them out and make 
comments on the hard copy. Once I have made comments, I will then email them my comments but I will enter their grade through Sakai. If this is inappropriate, please let 
me know. Also, I will email each student to let them know that I have received their essay -- some students have already been notified. Thanks much for your help in the 
process -- your instructions were great. Hope I lean how to navigate sakai. Sincerely, Charlene Regester 
From: Bliss, Jessa 
Sent: Tuesday, January 24, 2012 2:43 plVl 
To: Regester, Charlene B 
Subject: RE: Please Re-Post Essay 

Hi Charkme, 

It looks like 9 sLudents have subrnitted Lheir essays. StudenLs are directed Lo submit their essays through Sakai, not Lhroufih e-maiL ~f you go to the "Essays" section 

of Saka~, look h~ the "k~!New" coku~n for Essay :L Click on "9/9" and you’ll see ~ ~ist of participants, with attachment symbols next to those who have submitted 

thek essays (their status will a~so say "Ungraded"). k will say "No Submission" next to students who haven’t submitted thek essays yet (unless they ended up e- 

ma~Hng their essays to you). 

You can access ~:he st~bm~l:ted essays by cHddng "Grade" benea~:h each student"s name who has submitted the assignment. You will then see the attachment on the 

next screen. ~t is also tirne-sLamped on when the student submiLted the essay~ 

~[: you wou~d iike to change the directions so that students have to submit their fuLl, re essays through e-.ma~l (and not thro~gh Sakai), just iet me know aRd J carl 

make the necessary changes~ 

We reopened the Essay 1 assignment to be ava~aMe through tomorrow, but Jet me know ~f you don’t need ~t to be available after rev~ewh~g the subm~ss~ons~ 

Thanks~ 

~mm= Regester, Charlene B 
Se~t~ Tuesday, January 24, 20~2 2:04 PM 

Te~ Bliss, Jessa 
S~ject~ Please Re-Post Essay 
Dear Jessa: Thus far, 1 have only received some ~o essays from AFAM ~0L At least some eight students pa~icipated in the discussion forum so I expected more essays. 
Please reactivate the essay so that studen~ who may not have had time will have to complete the first essay. ThanB much. Sincerely, Charlene Regester 



Obituary Assignment 

Spring 2012 
Tuesday 3:30-6:20 

Deceased Person 

Joe Adams 

Marian Anderson 

Vivian Barber 

Willie Best 

Jules Bledsoe 

Clarence Brooks 

Roscoe Lee Brown 

Dai sy Buford 

Evelyn Bur~vell 

Ben Carter 

Sam Cooke 

Lawrence Chenault 

Tamara Dobson 

ivan Dixon 

Thomas Dixon 

D.W. Griffith 

Beulah Hall 

Place/Date of 
Death/Life Span 

(may still be living) 

2007 

18 December 1987? 

(may still be living) 

June 16, 1976 
( Kosciusko, Indiana) 

Place/Date of 

Student Assigned 



Deceased Person 

Monte Hawley 

Issac Hayes 

Cleo Hemdon 

Johnny Hudgins 

Frankie "Half Pint" Jackson 

George Johnson 

Robert Earl Jones 

Eartha Kitt 

Harry Levette 

Calvin Lockhart 

Aubrey Lyles 

Frankie Lymph 

Bernie Mack 

Curtis Mayfield 

B arb ara McNai r 

De~vey Pigmeat Markham 

Ethel Moses 

Ron O’Neal 

Gordon Parks 

Oscar Polk 

Death/Life Span 

2008 Memphis, TN 

September 7, 2006 
(New Jersey) 

March 29, 2007 
(Nassau, Bahamas) 
August 1932 

2007 

(might be living) 

January2004 

4 January1949 

Student Assigned 

Place/Date of 



Deceased Person 

George Randol 

Lillian Randolph 

Max Roach 

Sylvester Russell 

Hilda Simms 

Jimmie Smith 

Mamie Smith 

Edith Spencer 

John Sublett 

"Goose" Tatum 

Elizabeth (Libby) Taylor 

Blanche Thompson 

Ike Turner 

Madame C. J. Walker 

Ernest Whitman 

Frank Wilson 

Carl Wright 

Lester Young 

Death/Life Span 

16 September 1980; 
Arcadia, CA 

2007 

4 October 1930 

1946, New York 

Harlem Globetrotters 

1946(?); NY(?) 

Dec. 12, 2007 
San Marcos, CA 

25 May 1919; NY 

1954 Los Angeles, CA 

16 February 1956; NY 

2007 

15 March 1959; NY 

Student Assigned 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B --~gO=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Monday, January 30, 2012 3:04 PM 

Miller, Haeran <hrmiller@ema]l.unc.edu> 

ILE: charges on 1/20 

Dear Haeran: I will bring my receipts for these charges on Thursday. Sincerely, Charlene Regester 

From: Miller, Haeran 
Sent: Thursday, January 26, 2012 3:37 PM 
To: Regester, Charlene B 
Subject: charges on 1/20 

Dear Charlene, 

I noticed there were 6 of small charges to your account on 1/20/12. I am not sure exactly what they are, but the description shows as office supplies, but it can be 

copy costs. 

Anyway, these are the charges: 

1/20 59 
1/20 520.40 

1/20 520.25 

i/2o 5ii.ss 
i/2oSs.io 
1/20 53.15 

Total 569.45 

This was why my book balance didn’t match when I pulled your account before. 

And, the current balance is 52,951. I hope you are aware of these charges. 

Thanks! 

Haeran 

Haera~a Miller 

Acct. Tech 

Dept. of Public Policy 

Tel. 919.962.4854 

Fax. 919.962.5824 

Dept, of Afi’ica~ and 2di’o-Amefican Studies 

Tel. 919.966.1295 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B --~JO=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Monday, January 30, 2012 4:35 PM 

Miller, Haeran <hrmiller@emaJl.unc.e&~ 

ILE: Travel Money 

Dear Haeran: Thanks much because I have a conference coming up and will submit a proposal for grant funds to help pay for my attendance. Sincerely, Charlene Regester 

From: Miller, Haeran 
Sent: Monday, January 30, 2012 3:33 PM 
To: Regester, Charlene B 
Subject: RE: Travel Money 

Dear Chadene, 

H: Iool~s like you’ve spent ~:1,000 affeady to cow:_~r the expenses for your tr~ Lo BosLon for UFV~ in AugusL 20:1:1. "l’hanks~ 

H a era n 

F~m= Regester, Charlene B 
Sent= Monday, Janua~ 30, 2052 3:28 PN 

Te= Miller, Haeran 
Subject= RE: Travel Money 
Dear Haeran: Please let me know if I have any travel money remaining in the funds provided by the college. I need to know so that I can apply for a grant. ~an~ much. 
Sincerely, Charlene Regester 

From: Miller, Haeran 
Sent: Monday, January 30, 2012 3:11 PM 
To: Regester, Charlene B 
Subject: RE: charges on 1/20 

Dear Charfene~ 
That will work. Please teave them in my mailbox in case I am not there. Agatha will work sometime in Lhe afternoon on Tuesdays so ~ wJ~ be there Wednesday and 

early Friday th~s week. 

Thanks~ 

Ha era n 

F~m= Regester, Charlene B 
Sent; Monday, Janua~ 30, 2012 3:04 PM 

To= Miller, Haeran 
Subject= RE: charges on 1/20 
Dear Haeran: I will bring my receipts for these charges on Thursday. Sincerely, Charlene Reges~r 

From: Miller, Haeran 
Sent: Thursday, January 26, 2012 3:37 PM 
To: Regester, Charlene B 
Subject= charges on 1/20 

Dear Charlene, 

I noticed there were 6 of small charges to your account on :1/20/:12. I am not sure exactly what they are, but the description shows as office supplies, but it can be 

copy costs. 

Anyway, these are the charges: 

:1/20 59 

:1/20 $20.40 

1/20 $20.25 

:1/20 $:1:1.55 

:1/20 ~5.:10 

:1/20 S3.:1S 

Total ~;69.45 

This was why my book balance didn’t match when I pulled your account before. 

And, the current balance is ~2,95:1. I hope you are aware of these charges. 

Thanks! 

Haeran 

Haerm~ Miller 

Acct. Tech 

Dept. of Public Policy 

Tel. 919.962.4854 

Fax. 919.962.5824 

Dept. of African a~d Afro-Americaaa Studies 

Tel. 919.966.1295 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, Februa~ 1,2012 4:24 PM 

Woodard, Harold <harold woodard@nnc.edn~ 

ILE: athletics 

Dear Woodard: Yes, I will be more than glad to do so -- just let me know when because I will be traveling soon -- will be gone the last week of February and last week of 
March. Sincerely, Charlene Regester 

From: Woodard, Harold 
Sent: Wednesday, February 01, 2012 4:11 PM 
To: Regester, Charlene B 
Subject: RE: athletics 

Dr. RegesLer, 

Thank you very much for sharing this with me. I look forward to disctJssillg this (and other matters} with you soon. 

On another note, would you be w~h~g to jo~n a v~ew~ng and discussion of the movie, ~b_~__~ among my mostly first year Pogue Scholars? ~t wou~d ~ikely be on m 

IVlonday everdn8 and ~ would p¢ov~de food for ~:he o(:casb:)n. 

~ wok~ld be very mE, oh ir~ yOLEr debt~) 

~-~arold 

From= Reges~r, Charlene B 
Sent~ Wednesday, ~brua~ 01, 2012 2:50 PN 

To~ Woodard, HaroM 
Subject: ~: athletics 

From: Janken, Kenneth R [krjanken@email.unc.edu] 
Sent: Wednesday, February 01, 2012 12:06 PM 
To: Faculty 
Subject: [corefac3287] athletics 

Deaac Colleagues, 
I have been worldng ruth an informal group of folks across the College on issues Mated to the relationship bemeen athletics and the academic mission of the nniversi~. 
I’ve attached a statement that fl~is group crafted, which will be presented to the Chancellor at some poiut. If you would like to sign the statemeut, please let me know. 
Aim, if you have any reservations about the statement, I’d like to hear them, too. 
Regards, 
Kenneth 

Keimeth R. Janken 
Professor of Afro-AInerican Studies 
Depaxtment of African and Afro-American Studies 
109 Battle Hall, CB# 3395 
Univemi~ ofNortk Caacolina 
Chapel Hill, NC 27599-3395 
(919) 962-1519 (voice) 
(919) 966-2694 (fax) 
Click on a link for information abom my pnblications: 
http:,’i~wvwa mmss.e&~,’umpress/spr 97i.ianken.html 
htIp:i/uncpmss.mm.edtgbooka’T- 8059.html 
htlp:i/undpress,nd,edt~’book/P00780 

htIp:ihmdpress.nd.edtr’book/P00723 

You are currently subscribed to corefac3287 as: .__m_)g__e_~’_t__e_L(_a2__e_Lr_t_’_a_~_l_:__u_!)__c_:__e__d___t!. 

(It may be necessmy to cut and paste the above URL if the line is broken) 
or send a blank email to leave-30760032-43272326.c13fd075c60275af3854df3acfdba253~listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, February 3, 2012 4:18 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Resume Attached ~br Meeling 

CHARLENE B 2012 CV Document.doc 

Dear Eunice: Thanks again for the lunch meeting. I will bring a copy of my cv to my meeting but I thought I would send you a copy by email. If I detect errors, will bring a hard 
copy when I come to my meeting. Sincerely, Charlene Regester 



Faculty Name 
Barbara Anderson 
Lecturer, African and Afro-American Studies; Associate 
Director, African Studies Center 

Lydia Boyd 
Assistant Professor, African and Afro-American Studies 

Kia Caldwell 
Associate Professor, African and Afro-American Studies 

Donato Fhunsu 
Lecturer, African and African-American Studies 

Perry Hall 
Associate Professor, African and Afro-American Studies 
Reginald Hildebrand 
Associate Professor, African and Afro-A~nerican Studies 

Kenneth Janken 
Professor, African and Afro-American Studies; Director, 
Office of Experiential Education in the College of Arts 
and Sciences 

Joseph Jordan 
Associate Professor, African and Afro-American 
Studies; Director, Sonja Haynes Stone Center 
Michael Lambert 
Associate Professor, African and Afro-A~nerican 
Studies; Director, African Studies Center; Adjunct 
Associate Professor, Anthropology 
Margaret C. Lee 
Associate Professor, African and Afro-American Studies 
Dale McKinley 
Adjunct Associate Professor, African and African 
A~nerican Studies 

Tim McMillan 
Senior Lecturer, African and Afro-American Studies 

Research Interests 
Contemplation and rreflective practice in continuing 
professional education cross-disciplinary approaches to 
program pla~ming and development in African and 
African American studies, continuing professional 
education. 
sexnal abstinence and HIViAIDS prevention strategy 
among born-again Christian youth in Kampala, Uganda. 
Colonial era sexual health policies in Buganda; 
Pentecostal and charisraatic religious movements in sub- 
Saharan Africa; Christian popular culture and urban 
religious and youth sub-culture; Gender and sexnality; 
Health and healing; socio-cultural approaches to 
medicine; Visual anthropology; media and popular 
culture 
Intersection of race and gender; critical race theo~; race 
in Latin America and other areas of the African 
diaspora; black feminism; health; HIV/AIDS. 
Language mediation (translation and interpretation); 
religion, spirituali~ and literature, and the literatures of 
the African Diaspora in French, Spanish, English, and 
African languages (in Africa, Europe, and the 
Americas). 
1Music and Cultural Production; Theoretical 
Construction in African American Studies 
Emancipation in the New World; African American 
Social and Political Thought (Malcolm X, W.E.B. Du 
Bois, and Howard Thurman). 
20th Centnry African American History and Biography; 
History of the Civil Rights Movement and the 20t~ 
century struggle for civil rights; Black Power; African 
American intellectual history; History of African 
American political mobilization 
essays on Black and Native American interactions. 

Urban migration in Francophone West Africa (Senegal); 
Political violence, the press, and nationalism in Senegal; 
gender, negritude, transnational migration, and West 
African politics. 
Political Economy of the Black World; Africa and the 
international trade regime. 
Contemporary political econo~ny of South and Southern 
Africa; strategy and tactics of the African National 
Congress in South Africa; Southern African mass 
movements; democracy in the ’new’ South Africa, 
international social movement struggles; South African 
labor history; international political econo~ny; South 
Africa’s democratic transition since 1994. 
Construction of race in the United States from the ante- 
bellum to the present; Globalization of blackness; Race, 
memory, and memorialization; Comparative race theory 
(especially US, Kenya, Haiti, Japan, and Australia). 



Nathan Mogaka 
Alphonse Mutima Adjunct Assistant Professor, African 
and Afro-American Studies 

Julius Nyang’oro Professor and Chair, African and Afro- 
American Studies; Adjunct Professor, Political Science 

Georges Nzongola-Ntulaj a Professor, African and Afro- 
American Studies 

David Pier Assistant Professor, African and Afro- 
American Studies 

Robert Porter Lecturer 
Charlene Regesler 
Associate Professor, African and Afro-American Studies 
Eunice SaNe 
Associate Professor, African and Afro-American 
Studies; Associate Professor, International Studies 

Foreign language pedagogy; Motivation in foreign 
Language learning; Economic globalization and the role 
of Swahili as a regional language in Africa. 
Africa’s comparative political econon\y, the role of the 
State in national development, civil society and African 
democratization, governance issues in Africa in light of 
globalization and the discourse on democracy. 
Post- independence, state building in Africa. African 
political histou since 1955,Conflict in the Great Lakes 
Region, Democratic and developmental governance in 
Africa, Politics in DR Congo from 1885 to the present 

African music/aesthetics; Cultural production and 
politics in colonial and post-colonial Africa; Uganda; 
EthnomusicoloD’; Jazz and American music 
Reconstructions of "tradition" in neoliberal Uganda, 
Ugandan popular music. 

Mamarame Seck Assistant Professor, African and 
African-American Studies 
African Languages Coordinator, African Studies Center 

Bereket Selassie William E. Leuchtenburg Professor of African histou, law and politics 
African Studies, and Professor of Law 
Karla Slocum Assistant Professor, African and African- 
American Studies 

contributions of African Americans to American cinenm 
before 1950 
critical development studies; African Diasporic 
fornmtions in Canada and Europe; refugee studies and 
political econon\y of displacement; social movements; 
democracy, human rights and citizenship; feminist 
political econon\y; political economy of global cities; 
and cultural production. International political 
economy and International Relations Development 
Studies Social movements Political economy of 
cities History of ideas Intellectuals and social 
change Philosophies of human rights, ethics and 
justice Political ecology 
African language pedagogy; Wolof language and 
linguistics, Wolof Sufi discourse, Islam in Senegal, 
Islam in Africa and "the Diaspora,. 

globalization studies, social movements, gender, race, 
public anthropology, and the Caribbean region. 
Globalization, social movements, and banana 
production, in St. Lucia 



Faculty Name 
Barbara Anderson 
Lecturer, African and Afro- 
American Studies; Associate 
Director, African Studies Center 

Lydia Boyd 
Assistant Professor, African and 
Afro-American Studies 

Kia Caldwell 

Associate Professor, African and 
Afro-American Studies 

Donato Fhunsu 

Lecturer, African and African- 
American Studies 

Perry Hall 
Associate Professor, African and 
Afro-American Studies 
Reginald Hildebrand 
Associate Professor, African and 
Afro-American Studies 
Kenneth Janken 
Professor, African and Afro- 
American Studies; Director, Office 
of Experiential Education in the 
College of Arts and Sciences 

Joseph Jordan 
Associate Professor, African and 
Afro-American Studies; Director, 
Sonja Haynes Stone Center 
Michael Lambert 
Associate Professor, African and 
Afro-American Studies; Director, 
African Studies Center; Adjunct 
Associate Professor, Anthropology 

Teaching Areas 
Introduction to African Studies, The 
Black Experience; African Women: 
Changing Ideals and Realities. 

African ethnography and social 
histou; gender and sexuality; 
medical anthropology; visual 
anthropology; eflmographic film; 
urban Africa; religion; Uganda. 

Gender, race, and citizenship in the 
African diaspora; Race, culture, and 
politics in Brazil; Health and human 
rigNs. 

Popular Culture and Music, Black 
Freedom Movement, Black Power, 
History of Hip Hop 

African American Histo~7, Social 
and Political Thought, Religious 
Philosophy and Thought 
African American History, Civil 
Rights Movement, Harlem 
Renaissance, Black Leadership, 
Black Social and Political Thought 

African Diaspora in the Americas, 
Diaspora Art and Cultural Politics 

Ethi~ography of Africa, West Africa, 
Political conflict. 

Margaret C. Lee Southern African Politics, Regional 

Research Interests 
Contemplation and reflective 
practice in continuing professional 
education cross-disciplina~ 
approaches to program planning and 
development in African and African 
American studies, continuing 
professional education. 

sexual abstinence and HIV/AIDS 

prevention strategy among born- 

again Christian youth in Kampala, 

Uganda. Colonial era sexual health 

policies in Buganda. The popularity 

of Christian popular culture and 

other religious media in Kampala. 

Critical race theo~, black 
femiulsm(s), African diaspora 

studies, citizenship, and Mman 

rights. Black women and HIViAIDS 

in Brazil and the Uulted States. 

Language mediation (translation and 

interpretation); religion, spirituality 

and literature, and the literatures of 
"the African Diaspora in French, 

Spanish, EnglisK and African 

languages (in Africa, Europe, and 

"the Americas). 

Music and Cultural Production, 
Theoretical Construction in African 

American Studies 

Religious thought and history in the 

Emancipation ers. 

20~3~ Centuly African American 
History and Biograp~ 

essays on Black and Native 
American interactions. 

Urban migration in Francophone 
West Africa (Senegal); Political 
violence, the press, and nationalism 
in Senegal; gender, negritude, 
transnational migration, and West 
African politics. 
Africa and the international trade 



Associate Professor, African and 
Afro-American Studies 

Dale McKi~fley 
Adjunct Associate Professor, 
African and African American 
Studies 

Tim McMillan 
Seuior Lecturer, African and Afro- 
American Studies 

Nathan Mogaka 
Alphonse Mutima Adjunct Assistant 
Professor, African and Afro- 
A~nerican Studies 

Julius Nyang’oro Professor and 
Chair, African and Afro-American 
Studies; Adj unct Professor, Political 
Science 

Integration in Africa, African 
Political Economy, African and the 
Global System; The 21st Century 
Scramble for Africa. 
Sub-Saharan African history and 
society, the political economy of 
Sub-Saharan Africa and national 
liberation movements in Southern 
Africa. 

African Studies Survey;, African 
Belief Systems: Religion and 
Philosophy in Sub-Saharan Africa; 
Defining Blackness. 

Swahili language instruction; 
Elementary-advanced Swahili and 
Lingagla; roles of African 
Intellectuals in Central African 
Politics. 
Comparative Political Economy of 
Development; Africa in the Global 
System, The role of Law in National 
Development. Eastcrn and Southern 
African Affairs. 

Georges Nzongola-Ntalaja African Studies, St~Tey, Central 
Professor, African and Afro- Africa 
American Studies 
David Pier Assistant Professor, 
African and Afro-American Studies 

Robert Porter Lecturer 

Charlene Regester 

Eunice Sable Associate Professor, 
African and Afro-American Studies; 
Associate Professor, International 
Studies 

African Music; Politics of Cultural 
Production in Africa; History" and 
Culture of Uganda; 
Ethnomusicology; Jazz and Afro- 
American Art Music; Music of the 
Caribbean; Hip Hop and Popuiar 
Music of the U.S. 
The Black Experience Survey; 
African/African-American Linkages. 
African American History Survey, 
African American Cinema 
African political economy; human 
rights and social justice movements; 
and cultural production. 
International comparative political 
economy of development; 
globalization and transitions to 
democracy. 

regime. 

Contemporary political economy of 
South and Southern Africa; strategy 
and tactics of the African National 
Congress in South Africa; Southern 
African mass movements; 
democracy in the ’new’ South Africa, 
international social movement 
struggles; South African labor 
history; international political 
econon\v; South Africa’s democratic 
transition since 1994. 
Creation and activation of racial 
categories in the Uuited States. 
Colonial resistance in Kenya, Afro- 
American Religion, and racial 
categories in American 
consciousness. 

Foreign language pedago~; 
Motivation in foreign Language 
learning; Economic globalization 
and the role of Swahili as a regional 
language in Africa. 
Alrica’s comparative political 
economy, the role of the State in 
national development, civil society 
and African democratization, 
governance issues in Africa in light 
of globalization and the discourse on 
democracy. 
Post- independence African political 
history, state building in Africa. 

Reconstructions of "tradition" in 
neoliberal Uganda, Ugandan popular 
music, composition and 
improvisation techniques of African- 
American and African 
experimentalists. 

contributions of African Americans 
to American cinema before 1950 
Global political economy; critical 
development studies; African 
Diasporic formations in Canada and 
Europe; refugee studies and political 
economy of displacement; social 
movements; democracy, human 
rights and citizenship; feminist 



Mamarame Seck Assistant 
Professor, African and African- 
American Studies 
African Languages Coordinator, 
African Studies Cenler 

Wolof courses, Senegalese Society 
and Culture, and Introduction to the 
Languages of Africa. 

political economy; political 
econolny of global cities; and 
cultural production. 
African language pedagogy, Wolof 
language and ling~fistics, Wolof Sufi 
discourse, Islam in Senegal. 

Bereket Selassie William E. African HistoDT, Culture and African histol3T, law and politics 
Leuchtenburg Professor of African Politics, Introduction, Comparative 
Studies, and Professor of Law Constitutional Law 
Kafla Slocum Assistant Professor, 
African and African-American 
Studies 

globalization studies, social 
movements, gcnder, race, public 
anlhropology, and the Caribbean 
region. Globalization, social 
movements, and banana productim~ 
in St. Lucia 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~JO UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, February 6, 2012 9:59 AM 

Rucker, Walter C <wrucke@email.unc.edu> 

I~E: Substitute for my Class 

Dear Walter: Thanks for considering my request. Sincerely, Charlene Regester 

From: Rucker, Walter C 
Sent: Saturday, February 04, 2012 8:30 AM 
To: Regester, Charlene B 
Subject: RE: Substitute for my Class 

f thought further ~bout it and t probably can’t do ~:, My 5rs~: class ends at 12:15 (Phillips) leavk~g me just: er~ough th~e to get back to the office., have lunch, and prep 

~or r~y secot~t c~ass that st~rts at 2p (Cha~rnar~). ~ wish ~ (:oukt be oF more help, 

Best, 

Wa~[er 

h [tp:!!a~afam.unc.e&t/’people!/walter~.~ruc~or 

F~m; Reges~b ChaHene B 

~nt~ FHday, Febma~ 0~, 2012 2:1~ PM 

To; Rucke~, Wa~te~ C 
~bj~¢t~ Substitute fo~ my Class 

Dear Waiter: As previously noted, I will be a~end[ng ~ conference Feb 22-26 ~nd would like to know ~f you can show ~ film to my AFAM ~01 class on Thursday (~bma~ 23). 

The class meets from 12:~0 unN 1:45 [n 105 Gardner. I gene~a]]y hold office hours from 2-5 on tNs day but w~l be canceling my office hours as well ~an~ 

consMemt[on and [f you cannot work [t out, I do unde~s~nd. Sincerely, Charlene Regeste~ 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, February 6, 2012 10:00 AM 

Kapur, Geeta <gkapur@email.nnc.edu> 

ILS: Article for AI:AM 101 

Dear Geeta: Thanks much. Sincerely, Charlene Regester 

From-" Kaput, Geeta 

Sent: Friday, February 03, 20:12 10:27 PM 
To-" Regester, Charlene B 
Subject; Article for AFAM 101 

Dear Dr. Regester, 
It was so good to see you yesterday. I still cannot believe I am teaching in the same department that you teach in. It is such a privilege. I found these articles and thought you 
would find them interesting if not useful for your class. 
http://www.huNngtonpost.com/2012/O2/O:t/in-recently-discovered-le n 1247288.html?ref=mostpopular 
http://www.huffingtonpost.com/2012/O1/27/intelliclence-study-links-preiudice n 1237796.html?ref=mostpopular 

Wa rmest wishes, 
Geeta 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, February 7, 2012 10:46 AM 

Kapur, Geeta <gkapur@email.nnc.edu> 

I~E: Attending Conference 

Dear Geeta: Thanks again and I will leave the video on next Tuesday with Travis. Will send you a reminder next week. When I return, let me know when you will have time to 
meet for a lunch or dinner. Sincerely, Charlene Regester 

From: Kaput, Geeta 
Sent: Tuesday, February 07, 2012 I0:38 AM 
To: Regester, Charlene B 

Subject: RE: Attending Conference 

Dr. Regester, 
You can leave it with Travis and I will get it from him. He can also remind me about the class. I don’t have a mailbox or an office yet. You are welcome and it is my pleasure. 
Enjoy your time at the conference. 
Geeta 

From: Regester, Charlene B 
Sent: Tuesday, February 07, 2012 8:25 AM 
To: Kapur, Geeta 
Subject: RE: Attending Conference 

Dear Geeta: Thanks tremendously -- let me know what day during this week that you will be in the office so that I can either give you the video or leave in your mailbox. I will 
definitely treat you to lunch. Sincerely, Charlene Regester 

From: Kaput, Geeta 
Sent: Monday, February 06, 2012 6:01 PM 
To: Regester, Charlene B 
Subject: RE: Attending Conference 

Dr. Regester, I can show the film to your class on February 23. Geeta 

From: Regester, Charlene B 
Sent: Monday, February 06, 2012 i0:14 AM 
To: Kapur, Geeta 
Subject: RE: Attending Conference 

Dear Geeta: I have to attend a conference on February 23, 2012 -- I know you are working but is it possible if you could sub in my class -- all you would need to do is show a 
film -- the class meets from 12:30 - 1:45 (Thursday). If you cannot, I do understand but let me know soon as possible because you are now the fourth person I have contacted 
about covering for me. Thanks much and if you can, I will treat you. Sincerely, Charlene Regester 

From: Kaput, Geeta 

Sent: Friday, February 03, 2012 10:27 PM 
To: Regester, Charlene B 
Subject: Article for AFAM 101 

Dear Dr. Regester, 
It was so good to see you yesterday. I still cannot believe I am teaching in the same department that you teach in. It is such a privilege. I found these articles and thought you 
would find them interesting if not useful for your class. 
http://www.huNngtonpost.com/2012/O2/O1/in-recently-discovered-le n 1247288.html?ref=mostpopular 
http://www.huffinqtonpost.com/2012/O1/27/intelliqence-study-links-preiudice n 1237796.html?ref=mostpopular 

Wa rmest wishes, 
Geeta 



 Newsletter - Feb 2012 

This year’s Oscar nominations reflect a nostalgia for cinema’s past, with 

Welcome back and HAPPY NEW YEAR! In this edition of our newsletter, you’ll 
find information about a special offer for our two Oscar® nominees, a new 
film to commemorate African American tiistory month, and our brand new 
ALA Notable Children’s Video. 
We hope our films enrich the teaching process and make learning easier. 

////TWO O$CA{~ NOMIN ATK) 

Clooneyvs. Pitt? Meryl Streep vs. Viola Davis? The National Film Board of 
Canada vs. The National Film Board of Canada? 

That’s right. For the eighth time in Oscar history, the National Film Board of 
Canada has received two nominations in the same category--both SUNDAY 
and WILD LIFE were nominated this year for best animated short. You can 
purchase BOTH these animated gems for only $150 by calling 1-800-5~2- 
2164. This special Oscar offer is available only until the golden statues are 
handed to the winners on February 26, 2012. 



Long before he played Captain von Trapp in The Sound of’Music, Christopher 

Plummer, who was nominated last week for an Academy Award for his 

performance in Beginners, was a Shakespearean actor who learned the tricks 

of the trade on the stages of Stratford, Ontario. To see the great actor at work 

as he transforms himself into the character of Cyrano de Bergerac, watch our 

film, 30 MINUTES, MISTER PLUMMER. 

To buy 30 MINUTES, MISTER PLUMMER, click 

////ALA NOTABLE C~-{gLI)REN’S \’IDE ~ ~C I~ 

This year’s ALA Notable Children’s Videos have been announced. Our new 

animated fihn, PRIVATE EYES, about a young boy who’s never afraid of the 

dark, has been selected. Based on a children’s book, this 3D stereoscopic 

animated film takes you into the world of a visually impaired boy who has 

eyes everywhere. 

Our new ALA Notable Video is available for only $79. To purchase, click 

For the complete list of ALA Notable Videos for Children, click 

% 
To commemorate African American History month, we proudly announce the 

release of our new fihn, MIGHTY ~EROME. 

MIGHTY IEROME is the story of the rise, fall and redemption of Harry 

Jerome--track and field star and one of the greatest African American 

athletes--set against the backdrop of the civil rights movement. 

To purchase MIGHTY IEROME and other titles on African American history 

and culture, please go to nfb.ca/USeducation. 

Teaching children how to tell stories and use their imagination is never more 

important than during a long car drive[ 

Our new animated film, BIG DRIVE, is the story of a family road trip set in the 

early ~1970s. While their parents keep a steady watch on the road ahead, four 

restless sisters combine their lively imaginations and transform the drive into 

a whimsical adventure. Young children will learn the power of imagination 

and practice storytelling in new and creative ways. 

To purchase BIG DRIVE, please click 

20~2 is the Year of the Dragon; in ancient China, the celestial Dragon 

represented an emperor and power, To commemorate the Chinese New Year, 

which we celebrated on January 23, and to spark a discussion on Chinese 

culture and art, be sure to watch these two National Film Board of Canada 

films: 

THE FIRST EMPEROR OF CHINA 

An award-winning portrait of one of history’s fearless leaders. 

"An outstanding epic production.., classes will use this production to enhance 

their understanding of China’s history and effect on civilization."- School 

Library Journal 

"Handsomely staged... Beautifully fihned." - Video Librarian 





Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Tuesday, February 7, 2012 2:14 PM 

Smith, Stacie (Stt dent Stores) <SDSMITtt@store unc.edu> 

ILL: Bull’s HEad orders 

Dear Stacie: Thanks much. Sincerely, Charlene Regester 

From: Smith, Stacie (Student Stores) [SDSlVllTH@store.unc.edu] 
Sent: Tuesday, February 07, 20:/.2 i:t:55 AM 
To-" Regester, Charlene B 
Subject; Bull’s HEad orders 

HI, 

Looks like all but one of your recently placed special orders have arrived. They are on hold under your last name at the Bull’s Head sales desk and you may pick 

them up whenever it’s convenient for you. 

Thanks! 

The Bull’s Head 

Stacie D. Smith 

Bull’s Head Bookshop 

UNC Student Stores 

Our earnin~ls s~pport ~lraduate and under~lraduate UNC scholarships 

CB#1530 Daniels Bldg. 

Chapel Hill NC 27599 

93.9-962-5060 

To order books please e-mail: 

books@unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Tuesday, February 7, 2012 6:22 PM 

ttenderson, Mae G <hendersm@email. unc.edu> 

I~W: Lena Home 

33117444.pdf 

From: ephost@epnet.com [ephost@epnet.com] 
Sent: Tuesday, February 07, 2012 6:18 PM 
To: Regester, Charlene B 
Sut~iect: Lena Horne 

Record: 1 

Title: Lena Home’s [mpersona 

Authors:    Vogel, Shanel 

Source: Camera ©bscura; Jan2008, Vol 23 Issue 67, p10-45, 3@, 4Black 
and White Photographs 

Document Type: Essay 

Subject Terms: ESSAYS 
AFRICAN American singers 
REMO’It*;N~f4SS (Personality trait) 
MUSIC hails (Variety-theaters, cabarets, etc) 

Geographic Terms:    UNITED States 

People: HORNE, Lena, 1917-2010 

Abstract:    This essay characterizes African American singer Lena 
Horne’s aloofness as a studied performance impersona. It is suggested by 
the author that by displacing her self from discursive and 
representational systems, Horne ~vas able to maintain a subjective space 
for herself that allo~ved her to bracket the damage such systeras effect. 
The benefits of the aloofness Horne cultivated on the Jim Crow stage 
include the longevi~ of her career. It is noted that it allo~ved her to 
SUlwive the psychic damage and physical danger of segregated cabaret 
performance. 

Author Affiliations: 1Assistant professor of English, Indiana 
Universi~" 

ISSN: 02705346 

D©I: 10.1215/02705346-2007-022 

Accession Number:    33117444 

Persistent link to this record (Permalink): 
https://auth.lib.unc.edu/ezproxy auth.php?url http://search.ebscohost.co 
milogin.aspx?direct true&db f3h&AN 33117444&site ehost-live&scope site 
Cut and Paste: <a 
href "https://auth.lib.unc.edu,’ezprox3, auth.php?url http://search ebscoh 
ostcom/login.aspx?direct true&db f3h&AN 33117444&site ehost-live&scope 
site">Lena Home’s Impersona.</a> 

The link information above provides a persistent link to the article 
you’ve requested 

Persistent link to this record: Following the link above will bring you 
to the start of the article or citation 

Cut and Paste: To place article links in an external web document, 
simply copy and paste the HTML above, starting with "<a href~’ 

If you have an), problems or questions, contact Technical Support at 
http ://support epnet, com/c ontact/askus.php or call 800-758-5995 

This e-mail was generated by a user of EBSCOhost who gained access via 
the UNIV OF NORTH CAROLINA - CFL&PEL HE,L account Neitdaer EBSCO nor UNIV 
OF NORTH CAROLINA - CHAPEL HE, L is responsible for the content of this 

e-ma~l. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Thursday, February 9, 2012 2:28 PM 

Smith, S tacie (Stt dent Stores) <SDSMITt t@store.unc.e& > 

RE: New Book To Be Ordered 

Dear Stacie: Thanks for the update, T can wait until June to order it at that time. Thanks much. Sincerely, Charlene Regester 

From: Smith, Stacie (Student Stores) [SDSMITH@store.unc.edu] 
Sent: Thursday, February 09, 20:12 :t:t:52 AM 
To-" Regester, Charlene B 
Subject-" RE: New Book To Be Ordered 

Hi Charlene~ 

The pap~:_~rback of that c.:_~m~:_~s out in .lune. Can you wait or should [ order a hardcover? We’re happy to pre-order a copy o[ the paperbad~ and as soon as ~: comes 

in June we’il ernail you. 

Thanks for coming to the gufi’s Head[ 

Stacie 

F~m~ Regester, Charlene B [mailto:regester@email.unc.edu] 
Sent~ Wednesday, ~brua~ 08, 2012 3:23 PN 

To~ Smith, SNcie (Student Stores) 
Subjeet~ RE: New Book To Be Ordered 
Dear S~cie: ~anB for the orders recently received. However, I would like to order a book -- Margaret Mitchell’s Gone With the Wind by Ellen F. Brown and John Wiley, 
Taylor Trade Publishing, 2011. ~e paperback edition 978-1-58979-692-8. Thanks again, Sincerely, Charlene Regester 

From: Smith, Stacie (Student Stores) [SDSMITH@store.unc.edu] 
Sent-" Tuesday, February 07, 2012 :t1:55 AM 
To; Regester, Charlene B 
Subject; Bull’s HEad orders 

HI, 

Looks like all but one of your recently placed special orders have arrived. They are on hold under your last name at the Bull’s Head sales desk and you may pick 

them up whenever it’s convenient for you. 

Thanks! 

The Bull’s Head 

Stacie D. Smith 

Bull’s Head Bookshop 

UNC Student Stores 

Our earnings support graduate and undergraduate UNC scholarships 

CB#:[530 Daniels Bldg. 

Chapel Hill NC 27599 

9:19-962-5060 

To order books please e-maih 

.b__9_o_l_(_ s__@. _ u__n_.c_ ._.e__d__u_. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, February 9, 2012 4:10 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

FW: Proposed Classes 

From: Regester, Charlene B 

Sent: Friday, January 20, 2012 4:06 PM 
To; Rucker, Walter C 
Subject; Proposed Classes 

Dear Walter: The following classes are those that I could teach as they relate to cinema studies. Once they have been considered, I can proceed to create a course proposal. 
I. Black Women in Cinema - Examines screen representations of black women in an early period as well as contemporary period of cinema. Several new books have been 
published that could be used as texts (i.e. Mia Mask -- Black Divas on Screen, Bad Supermamas -- explores women in blaxploitation) 
IT. Black Film Directors -- Examines the style, technique, themes, and politics of a wide range of black filmmakers including: Oscar Micheaux, Spencer Williams, Charles 
Burne~, Gordon Parks, Melvin Van Peebles, Spike Lee, Julie Dash, Kasi Lemmons, John Singleton, Mario Van Peebles, Tyler Perry, and others. 

Ill. Research Methods in Black Cinema History -- Examines qualitative and quantitative research methods employed to reconstruct cinema history for the purpose of 
resurrecting a history seemingly ignored in film history 
IV. Cinematic Representations of Black Literature -- Examines literary works adapted to the screen i.e. Devil in a Blue Dress, Color Purple, Beloved, Human Stain, Waiting to 

Exhale, etc. 
V. Black Cinema and Genre -- Examines a range of genres such as musicals, film noir, westerns, black exploitation, war films, etc. to determine how black cinema strives to 
establish its own genre 
Of course I would have to give each of these more thought but at least this is a start. Also, these classes should not enroll large numbers of students and really should be 
restricted to about 25 students at the most. The research methods class would need to be even smaller. You can let me know your thoughts when you have a chance. Thanks 
much for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, February 13, 2012 12:14 PM 

Rucker, Walter C <wrucke@email.unc.edu> 

I~W: Attending a Conference 

From: Regester, Charlene B 

Sent: Mlonday, February 13, 2012 12:14 plVl 
To; SaNe, Eunice N 
Subject; Attending a Conference 

Dear Eunice: This is to let you know that I will not be on campus Feb. 23 because I will be attending a Far West Popular Culture Studies Conference. My class, AFAM 101 
which meets from 12:30 until 1:45 will be covered by Geeta l(apur. Also, I will not be holding office hours on this day. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, February 13, 2012 12:19 PM 

Kapur, Geeta <gkapur@email.nnc.edu> 

I~W: Attending a Conference 

From: Regester, Charlene B 

Sent: Mlonday, February 13, 2012 12:14 plVl 
To; SaNe, Eunice N 
Subject; Attending a Conference 

Dear Eunice: This is to let you know that I will not be on campus Feb. 23 because I will be attending a Far West Popular Culture Studies Conference. My class, AFAM 101 
which meets from 12:30 until 1:45 will be covered by Geeta l(apur. Also, I will not be holding office hours on this day. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, February 14, 2012 2:28 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

On line Class 

Dear Eunice: Currently, I am teaching an on line class for AFAM 101. I generally teach this course in the Fall but because I was on leave, I switched to teaching it this 
semester. I believe that I have been assigned to teach it again in the Fall of 2012. This is the third time that I have taught this course. We don’t really have a syllabus since the 
course is organized according to several lesson plans. I will make a copy of the lesson plans and leave them in your mailbox when I come over for my office hours this 
Thursday. Sincerely, Charlene Regester 



AFAM 276 PAPER I REQUIREMENTS 

This paper constitutes one-fourth of your grade and should reflect your best effort. This 
paper is an argumentative paper and should reflect your insight on the early black cinema 
experience as well as ingenuity in developing creative and unique ways of reading black 
cinema. The paper should be critical, analytical, historical, and theoretical. Please 
proofread all papers (no misspelled words). 

l) All papers should have a title, your full name, and PID number. 

2) Pages should be numbered and in correct order. 

3) Please do not print front and back - Only single-sided copies are acceptable. 

4) Papers should adhere to appropriate grammar styles as indicated by the Chicago 
Manual of Style or Modern Language Association. 

5) Papers should contain a correctly cited bibliography or works cited page. 

6) Original dark copies only. 

7) Preferred font-type and size includes: Times New Roman, Font-Size 12 (No italics) 

8) Please attach the 10 Newspaper articles to your paper with paper clips only (do not use 
staples as they are difficult to remove). All articles need to be correctly documented 
(Title, Month, Day, Year and page needs to be indicated on the back of each article). 

9) If you need to consult outside sources utilize the bibliography provided in the course 
pack. Please consult sources other than those provided on-line. 

10) Please check the correct spellings of all film titles, characters, and actors referred to 
in your paper. Consult internet movie data base. 



AFAM 276 PAPER I REQUIREMENTS 

This paper constitutes one-fourth of your grade and should reflect your best effort. This 
paper is an argumentative paper and should reflect your insight on the early black cinema 
experience as well as ingenuity in developing creative and unique ways of reading black 
cinema. Please proofread all papers (no misspelled words). The paper should be 
historical, theoretical, and critical. The paper should demonstrate your knowledge of the 
black cinema experience before 1950. 

1) All papers should have a title, your full name, and PID number. 

2) Pages should be numbered and in correct order. 

3) Please do not print front and back - Only single-sided copies are acceptable. 

4) Papers should adhere to appropriate grammar styles as indicated by the Chicago 
Manual of Style or Modern Language Association. 

5) Papers should contain a correctly cited bibliography or works cited page. 

6) Original dark copies only. 

7) Preferred font-type and size includes: Times New Roman, Font-Size 12 (No Italics) 

8) Please attach the 15 Newspaper articles to your paper with paper clips only (do not use 
staples as they are difficult to remove). All articles need to be correctly documented 
(Title, Month, Day, Year and page needs to be indicated on the back of each article). 

9) If you need to consult outside sources utilize the bibliography provided in the course 
pack. Please consult sources other than those provided on-line. 

10) Please check the correct spellings of all film titles, characters, and actors referred to 
in your paper. Consult internet movie data base. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, Februa~ 16, 2012 4:46 PM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

I~W: Broken link: Slave culture : nationaJist theo~ ~aad the foundations of Black America 

From: McLendon, Claire Lund 
Sent: Thursday, February 16, 20:12 4:25 PM 
To; Regester, Charlene B; Bliss, Jessa 
Subject; Broken link: Slave culture : nationalist theory and the foundations of Black America 

Hi, 
Due to a recent change in our ebook service subscription, we no longer have access to Slave culture : nationalist theory and the foundations of Black America. I’ve 

emailed Shauna Collier, the African American Studies subject librarian, to see if she can help us purchase a new copy of this ebook. Unfortunately, the only version 

available through our present ebook purchasing service is "single user only"; that is, only one person would be able to read the book at a time, creating a potential 

logjam for your students. 

in the meantime, if there’s a particular section (less than 25%) of this book that you want your students to access, we’d be happy to scan a photocopy or place a PDF 

on e-reserves. We’re very sorry about this. 

Best, 

Claire McLendon 

UL-Reserves 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, Februa~ 16, 2012 4:49 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Proposal for ’][’ravel Funds to SCMS Boston 

Conference%20Travel%20Gran¢~20ProposalSCMS2012[ 1 ].doc 

Dear Eunice: Attached is a copy of the proposal for travel funds submitted to the department to attend the Society for Cinema and Media Studies Conference being held in 
Boston in March of 2012. Thanks for your consideration. Sincerely, Charlene Regester 



Conference Travel Grant Proposal 
Executive Committee 
Department of African and African American Studies 

109 Battle Hall, CB# 3395 
University of North Carolina-Chapel Hill 

Dear Executive Committee: 
Attached is a proposal that I am submitting to be considered for travel to an upcoming 

conference, Society for Cinema and Media Studies, to be held in Boston, March 2012. Since I 
have exhausted my travel funds awarded by the college, I am submitting the following proposal 
in order to support my conference attendance. My paper entitled "Night of the Living Dead 
When the Repressed Returns: Reading Precious as a Horror Film" has been accepted for 
presentation. 

This paper explores Precious (2009), a film based on a black teenager who seeks to 
escape her oppressive conditions of parental abuse, incest, and illiteracy. The film takes on taboo 
subj ects such as failed motherhood that is monstrous and demonic; incest; pedophilia; and 
homosexuality, among others. The primary argument advanced by the paper is that the horror 
genre becomes one way by which to read these racialized representations, not to avoid any kind 
of critical engagement with the socio-political issues that created the dilemma witnessed on 
screen or to disregard a class analysis of the obstacles faced by a young black adolescent 
attempting to escape her condition or to dismiss the artist’s right to create art but to suggest that 
because of the way the story unfolds, the filmmaker drew upon the horror genre to convey the 
protagonist’s struggle as synonymous with a living nightmare. 

My examination explores how the film constructs monstrous mother(s), phallic mothers, 
and black motherhood; examines the depiction of incestuous father(s); and examines how the 
film constructs horror as it parallels other horror films. To conduct this examination, I draw upon 
the works of scholars such as Carol Clover, Barbara Creed, Marie-Helene Huet, Annette 
Brauerhoch, and bell hooks among others. More specifically, Precious is investigated to the 
extent that it parallels other horrors such as P,sycho (1960) -- a film that features a psychotic son 
who kills his mother and her former lover out of a fear of rej ection and because of hi s undying 
love for his mother, excavates her dead body and returns it to her rocking chair where he engages 
in role-playing to relive the relationship established with her. In comparison, Precious presents a 
monstrous mother who resembles a vampire, as vampires are characterized as "bodies without 
souls ... who [are] dead yet not dead: [she] is an Un-dead ... who manages to live thanks to the 
blood [she] sucks from the living..." and who remains virtually glued to her chair throughout 
much of the film from which she wields her monstrous acts. 

Conference Registration $135.00 
Round-trip Airfare $200.00 
Hotel (Boston Park Plaza Hotel) for 3 Nights at $176 per night - Conf. Rate $528.00 
Taxi (Boston airport to hotel/hotel to Boston Airport) $25.00 each way - total $50.00 

Total Cost: $913.00 
Amount Reqnested: $480.00 

Finally, thank you for considering this request and your review- of this proposal is greatly 
appreciated. Documents to accompany this proposal are attached. 
Sincerely, Charlene Regester; regester@email.unc.edu 



From: 

Sent: 

Subject: 

Regester, Charlene B -~JO=LrNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 
Thursdas~ Februa~ 16, 2012 4:54 PM 

McMillan, Tim <rind @email.unc.edu~ 

New Book Relevant to Blacks in North Carolina Class 

Dear Tim: In our conversation I failed to mention the new book, To Free a Family: The 3ourney of Mary Walker by Sydney Nathans (Harvard UP) -- which explores a black 

female slave who fled the Stagville Plantation. I thought this might be of interest to your Blacks in N.C. class. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, Febrnary 17, 2012 12:54 PM 

Kapur, Geeta <gkapur@email.nnc.edu> 

ILE: Video is in My Mailbox 

Dear Geeta: I heard about your work on the case involving a young woman wrongfully searched and the natioanl attention the case is receiving. I am so proud and keep up the 
good work. Will discuss further when I see you in person. Sincerely, Charlene Regester 

From: Kapur, Geeta 

Sent= Thursday, February 26, 2022 7:32 PM 
To= Regester, Charlene B 
Subject= RE: Video is in My Mailbox 

My dearest Dr. Regester, 
I have not and will not forget to pick up the video next week and show it to your class on Thursday. You are welcome and you don’t owe me a thing. Take care and have a 
great trip. 
Geeta 

From= Regester, Charlene B 
Sent= Thursday, February 26, 2022 3:23 PM 
To= Kapur, Geeta 
Subject= RE: Video is in My Mailbox 

Dear Geeta: The video that I want you to show to my class is located in my mail box in a brown envelop with your name -- Half Slave/Half Free. You can pick it up any time. 
Please don’t forget -- my class meets on Thursday, February 23, 2022 22:30 until 2:45. Finally, we will have lunch when I return as I really do appreciate your assistance. 
Sincerely, Charlene Regester 

From= Kaput, Geeta 
Sent= Tuesday, February 07, 2022 6:57 PM 
To= Regester, Charlene B 
Subject= RE: Attending Conference 

Dr. Regester, 
That sounds great. Enjoy your trip. I look forward to meeting you once you get back and you don’t owe me anything for this. 
Geeta 

From= Regester, Charlene B 
Sent= Tuesday, February 07, 2022 20:45 AM 
To= Kapur, Geeta 
Subject= RE: Attending Conference 

Dear Geeta: Thanks again and I will leave the video on next Tuesday with Travis. Will send you a reminder next week. When I return, let me know when you will have time to 
meet for a lunch or dinner. Sincerely, Charlene Regester 

From= Kaput, Geeta 
Sent= Tuesday, February 07, 2022 20:38 AM 
To= Regester, Charlene B 
Subject= RE: Attending Conference 

Dr. Regester, 
You can leave it with Travis and I will get it from him. He can also remind me about the class. I don’t have a mailbox or an office yet. You are welcome and it is my pleasure. 
Enjoy your time at the conference. 
Geeta 

From= Regester, Charlene 13 
Sent= Tuesday, February 07, 2012 8:25 AM 
To= Kaput, Geeta 
Subject: RE: Attending Conference 

Dear Geeta: Thanks tremendously -- let me know what day during this week that you will be in the office so that I can either give you the video or leave in your mailbox. I will 
definitely treat you to lunch. Sincerely, Charlene Regester 

From: Kapur, Geeta 
Sent= Monday, February 06, 2022 6:02 PM 
To= Regester, Charlene B 
Subject= RE: Attending Conference 

Dr. Regester, I can show the film to your class on February 23. Geeta 

From= Regester, Charlene 13 
Sent= Monday, February 06, 2012 20:24 AM 
To= Kapur, Geeta 
Subject= RE: Attending Conference 

Dear Geeta: I have to attend a conference on February 23, 2022 -- I know you are working but is it possible if you could sub in my class -- all you would need to do is show a 
film -- the class meets from 22:30 - 2:45 (Thursday). If you cannot, I do understand but let me know soon as possible because you are now the fourth person I have contacted 
about covering for me. Thanks much and if you can, I will treat you. Sincerely, Charlene Regester 



From: KapuG Geeta 

Sent; Friday, February 03, 2012 10:27 P~4 
To; Regester, Charlene B 
Subject-" Article for AFAM 101 

Dear Dr. Regester, 

It was so good to see you yesterday. I still cannot believe I am teaching in the same department that you teach in. It is such a privilege. I found these articles and thought you 
would find them interesting if not useful for your class. 
http://www.huffmgtonpost.com/2012/O2/O1/in-recently-discovered-le n 1247288.html?ref=mostpopular 
http://www.huffingtonpost.com/2012/O1/27/intelligence-study-links-preiudice n 1237796.html?ref=mostpopular 

Wa rmest wishes, 
Geeta 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, February 20, 2012 4:37 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Video for AFAM 276 

To Whom It May Concern: Please reserve No Way Out (1950) with Sidney Poitier for my AFAM 276 class for February 21 (Tuesday). Thanks much. Sincerely, Charlene 
Regester 



AFAM 101 THE BLACK EXPERIENCE 
Instructor: Dr, Charlene Regester Spring 2012 
Class Time: T/Th 12:30-1:45 Office: 204 Battle 
Place: GA 105 Section: 2 Office Hours: Thurs, 2-Spin 

COURSE DESCRIPTION: 
AFAM 101 is designed to examine slavery from its inception to its virtual demise in North America in 1865. This 

examilkation explores slavery from its beginning, which can be traced to the Greek and Roman Empires, investigates the organization 
of the slave trade, analyzes the widespread development of slavery throughout the diaspora, interrogates the demise of slavery, and 
critiques the impact that slavery would have on American socie~7. 

Ancient slavery is examined to provide an understanding as to how slavery evolved. The ideological as well as political 
factors influencing the emergence of this institution arc explored. Arguments attempting to justil~� and legitimize the practice of slavery 
are introduced, debated, and examined. The organization and structure of the slave trade is introduced to reveal how this economic 
system of labor although capital producing, was similarly engaged in the exploitation of humans. Arguments regarding labor systems, 
capitalism, and business practices arc reviewed. 

Slavery’s widespread expansion in the sixteenth, seventeenth, and eighteenth centuries involved a variety of European powers 
who adopted this labor practice and competed for dominance in this trade. Institutions of slavery began to emerge throughout the 
diaspora and their existence in other parts of the world arc compared and contrasted to slavery as it evolved in North America. As 
slavery became more predominate in the American South, slaves adapted to and resisted the enslavement process leading them to 
develop unique religious and cultural practices that are explored in this course. 

The decline of slavery is examined to provide an understanding as to why slavery lost its popularity and wide appeal. The 
abolition of slavery is traced and issues surrounding its dissolution are explored. Those involved in the abolition of slavery including 
black and white abolitionists who employed a varie~ of strategies for dismantling slavery are explored in detail. This examination of 
slavery attempts to provide the tfistorical context within which slavery was introduced, developed, and ultimately ended while 
providing an understanding of the black experience prior to 1865. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Three 
exanfinations will be given di~ring the semester. These examinations will consist of two exams and one final exam which will 
collectively constitute 3/4’s of your grade. The reruaining part of your grade will consist of a paper which must be completed and 
submitted by the stated deadline. This paper must adhere to basic rules on academic style i.e. Chica~o Manual ofSryle orMLA 
tlandbook of Style. 
REQUIRED TEXTS 
Douglass, Frederick. Narrative of the Life of Frederick Douglass. Boston & New York: Bedford Books, 1993. 
Palmer, Colin. Passageways: An Interpretive History of Blaek America to 1863. Orlando: Harcourt & Brace Publishers, 1997. 
Walker, Margaret. Jubilee. New York: Bantam Books, [1966], 1999. 
SECONDARY TEXTS 
Franklin, John Hope and Evelyn Brooks Higginbotham. From Slavery to Freedom: A History of Ajhican Americans, Vol. I, Ninth ed. 

McGraw-Hill, 2011. 
Mullane, Deirdre ed. Crossing the Danger Water: Three Hundred Years of Ajhican-Ameriean Writing. New York: Anchor Books, 

1993. 
Thompson, Vincent. The Making ~ the Diaspora in the Americas 1441-1900. New York: Longman, 1987. 

White, Deborah. Ar’n ’t I A Woman? Female Slaves in the Plantation South. New York: Norton, 1987. 
COURSEPACK: In addition to the texts required for this course, a course pack has also been compiled and contains articles relevant 
to materials introduced in class. 
ASSIGNMENTS: 
1. Students arc required to read all assigned materials. 
2. Students are required to write a paper approximately 5-7 pages in length. This paper is due on or before March 15, 2012. 
GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 
A+ (98-100), A (94-97), A- (90-93), B+(87-89), B (83-86) B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ (67-69), D(63-66), D- 
(60-62), F (59 and below) 
EXAMS: There will be three schcduled examinations which must be taken on the dates specified. No make-ups will be given. 
ATTENDANCE: Class attendance is mandatory and will influence your final course grade. 
CLASS PARTICIPATION: Class participation is encouraged and will influence your final course grade. 
TECHNOLOGY: Laptops are allowed for notetaking purposes only. Please do not use your laptop for any other purpose. 

Cell phones, texting, and any other intrusive technological devices or practices are not allowed in class. 
HONOR CODE: All studems are required to adhere to the University’s honor code policies and procedures. Every studem 

enrolled in this course is expected to fully participate and observe the honor code. 

DISABILITIES POLICY: Students who may need accommodations based on disabilities 
should contact the instructor and the Department Ibr Disability Services (919) 
962-8300 in SASB North Building Suite 2126 disabilityservices.unc.edu 



WEEKLY CLASS SCHEDULE 

Week I 

Week II 

Week III 

Week IV 

Week V 

Week VI 

Jan. 10-Jan. 12 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 

Jan. 17- Jan. 19 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
"Old African Blasphemer" 

Jan. 24 - Jan. 26 
Organization and structure of the 

slave trade 
Impact of the slave trade on 

European and African Societies 
Middle Passage 

Jan. 31 - Feb. 2 
Evolution of slavery in Latin 

America 
Introduction to Racial Slavery in 

North America 
"Amistad" Part I 

Feb. 7 - Feb. 9 
Racial slavery in North America 
during the 17th century (Cont.) 
Indentured servitude vs. slavery 

FIRST EXAM 

Feb. 14- Feb. 16 
Development of Plantation 
Societies in the Americas 
Slave Community 

Week VII Feb. 21 - Feb. 23 
Slave Culture 
Linguistic Patterns 

Week VIII Feb. 28- Mar. 1 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Net~vorks 
Naming Patterns 
"Half Slave/Half Free" 

SPRING BREAK Mar. 5 - Mar. 9 

Week IX Mar. 13 - Mar. 15 
Slave Revolts 

PAPER DUE 

Week X Mar. 20 - Mar. 22 
Haitian Revolution 
Runaways/Maroons 

"Slave Resisters and Slave 
Catchers" 

SECOND EXAM 

Week XI Mar. 27 - Mar. 29 
Underground Railroad 
Legal Status of Free Blacks 

Week XII Apr. 3 -Apr. 5 
Free Blacks 
Schools 
Churches 

Week XIII Apr. 10- Apr. 12 
Newspapers 
Literary Societies 
"Glory" 

Week XIV Apr. 17- Apr. 19 
Mutual Aid Societies 
Abolition Movement 
Black Abolitionists 
White Abolitionists 

Week XV Apr. 24 
Course Evaluation 
Review for Final 

FINAL EXAM: THURSDAY, May 3, 2012 - 12 noon 



AFAM 101 COURSE OBJECTIVES 

The student should be able to master the fbllowing objectives after completing each of these units. 

Introduction to the Black Experience 
Examination of Ancient Slavery 
1. Name at least three reasons why it is importam to study the black experience. 
2. Identify and explain at least three myths popularized concerning Africa. 
3. Examine how race is defined. 
4. Identify at least three Ancient African Empires and describe characteristics of each. 

Slave Trade 
Organization and structure 
Middle Passage 
Impact of the Slave Trade 
1. Identify at least four major countries involved in the slave trade a~d describe their involvement. 
2. Describe the structure and organization of the slave trade. 
3. Name at least three reasons why Afiican societies were in conflict ruth one another leading to the enslavement of victims of watt’are. 
4. Describe the middle passage. 
5. Trace the development of the slave trade in its early phase. 

Racial Slavery in North America in the 17th Century 
1. Explain the difference between slavery and indentured servitude. 
2. Trace the development of racial slavery in North America, beginning with the arrival of the first Blacks. 

Plantation Societies 
Slave Community 
Folk Culture 
1. Identify and describe three types of slave plantations. 
2. Name the rank order system that existed within a plantation society and within the slave community. 
3. Describe how slaves performed traditional ceremonies a~d explain how West African practices influenced these ceremonies. 
4. Explain how ~rubilee depicts slave life a~d assess whether or not this is a~ accurate or inaccurate depiction. 

Slave Family 
Sur~’ival Strategies 
Marriage Ceremonies 
Kinship Networks 
Slave Religion 
1. Define fictive ldnship. 
2. Define exogamous unions and describe why slaves engaged in such unions. 
3. Describe how churches imposed moral sanctions on slaves who violated acceptable codes of conduct within the marriage institution. 
4. Describe how slaves were named m~d explain naming practices employed by slaves. 

S!ave Revolts 
Haitian Revolution 
Runaways 
Underground Railroad 
1. Identify active and passive forms of resistance to slavery. 
2. Name at least three major U.S. slave revolts and describe characteristics of each. 
3. Explain precipitating factors that led to the development of the Haitian Revolution. 
4. Identify at least three ways by which slaves resisted their condition to slavery. 
5. Name at least two tactics used by slaves to escape slavery’. 

Free Blacks 

Legal Status 

Abolition Movement 

1. Describe the legal status of tree blacks. 

2. Explain why free blacks were referred to as slaves without masters. 

3. Describe a~d cxplain the sigmficance of the Dred Scott Decision. 

4~ Provide examples of newspapers, schools, and mutual aid societies established by iYee blacks. 

5. Identify major arguments for and against slavery as advocated by slave supporters and abolitionists. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, February 21,2012 10:01 AM 

Regester, Chaxlene B <regester@email.unc.edu> 

ILE: Video Equipment in Classroom 

Dear Geeta: This is just a reminder regarding my class on Thursday. Also, I hope that you can use the equipment in the classroom. If you come a few minutes early, Tim 
McMillan meets in the class right before my class and he can show you how to use the equipment. Sincerely, Charlene Regester 

From: Regester, Charlene 13 
Sent: Friday, February 17, 2012 12:53 PM 
To: Kaput, Geeta 
Subject: RE: Video is in My Mailbox 

Dear Geeta: I heard about your work on the case involving a young woman wrongfully searched and the natioanl attention the case is receiving. I am so proud and keep up the 
good work. Will discuss further when I see you in person. Sincerely, Charlene Regester 

From: Kapur, Geeta 
Sent: Thursday, February 26, 2022 7:32 PM 
To: Regester, Charlene B 
Subject: RE: Video is in My Mailbox 

My dearest Dr. Regester, 
I have not and will not forget to pick up the video next week and show it to your class on Thursday. You are welcome and you don’t owe me a thing. Take care and have a 
great trip. 
Geeta 

From: Regester, Charlene B 
Sent: Thursday, February 26, 2022 3:23 PM 
To: Kapur, Geeta 
Subject: RE: Video is in My Mailbox 

Dear Geeta: The video that I want you to show to my class is located in my mail box in a brown envelop with your name -- Half Slave/Half Free. You can pick it up any time. 
Please don’t forget -- my class meets on Thursday, February 23, 2022 22:30 until 2:45. Finally, we will have lunch when I return as I really do appreciate your assistance. 
Sincerely, Charlene Regester 

From: Kaput, Geeta 
Sent: Tuesday, February 07, 2022 6:57 PM 
To: Regester, Charlene B 
Subject: RE: Attending Conference 

Dr. Regester, 
That sounds great. Enjoy your trip. I look forward to meeting you once you get back and you don’t owe me anything for this. 
Geeta 

From: Regester, Charlene B 
Sent: Tuesday, February 07, 2022 20:45 AM 
To: Kapur, Geeta 
Subject: RE: Attending Conference 

Dear Geeta: Thanks again and I will leave the video on next Tuesday with Travis. Will send you a reminder next week. When I return, let me know when you will have time to 
meet for a lunch or dinner. Sincerely, Charlene P, egester 

From: Kaput, Geeta 
Sent: Tuesday, February 07, 2022 20:38 AM 
To: Regester, Charlene B 
Subject: RE: Attending Conference 

Dr. Regester, 
You can leave it with Travis and I will get it from him. He can also remind me about the class. I don’t have a mailbox or an office yet. You are welcome and it is my pleasure. 
Enjoy your time at the conference. 
Geeta 

From: Regester, Charlene 13 
Sent: Tuesday, February 07, 2012 8:25 AM 
To: Kaput, Geeta 
Subject: RE: Attending Conference 

Dear Geeta: Thanks tremendously -- let me know what day during this week that you will be in the office so that I can either give you the video or leave in your mailbox. I will 
definitely treat you to lunch. Sincerely, Charlene Regester 

From: Kapur, Geeta 
Sent: Monday, February 06, 2022 6:02 PM 
To: Regester, Charlene B 
Subject: RE: Attending Conference 

Dr. Regester, I can show the film to your class on February 23. Geeta 

From: Regester, Charlene 13 



Sent: Monday, February 06, 2012 10:.t4-AM 
To: Kapur, Geeta 
Subject: RE: Attending Conference 

Dear Geeta: I have to attend a conference on February 23, 20:~2 -- I know you are working but is it possible if you could sub in my class -- all you would need to do is show a 
film -- the class meets from :~2:30 - :~:45 Ohursday). If you cannot, I do understand but let me know soon as possible because you are now the fourth person I have contacted 

about covering for me. Thanks much and if you can, T will treat you. Sincerely, Charlene Regester 

From: Kapur, Geeta 
Sent: Friday, February 03, 2012 10:27 PM 
To: Regester, Charlene B 
Subject: Article for AFAM :~0:~ 

Dear Dr. Regester, 
It was so good to see you yesterday. T still cannot believe T am teaching in the same department that you teach in. Tt is such a privilege. I found these articles and thought you 
would find them interesting if not useful for your class. 

httD://www.hu~nqtonl~ost.com/20:~2/O2/O:~/in-recentl¥-discovered-le n :~247288.html?ref=mostpoDular 
http://www.huffingtonpost.com/2012/O1/27/intelligence-study-links-preiudice n :~237796.html?ref=mostpopular 

Wa rmest wishes, 
Geeta 



AFAM 276 PAPER I REQUIREMENTS 

This paper constitutes one-fourth of your grade and should reflect your best effort. This 
paper is an argumentative paper and should reflect your insight on the early black cinema 
experience as well as ingenuity in developing creative and unique ways of reading black 
cinema. Please proofread all papers (no misspelled words). The paper should be 
historical, theoretical, and critical. The paper should demonstrate your knowledge of the 
black cinema experience before 1950 or 1960. 

1) All papers should have a title, your full name, and PID number. 

2) Pages should be numbered and in correct order. 

3) Please do not print front and back - Only single-sided copies are acceptable. 

4) Papers should adhere to appropriate grammar styles as indicated by the Chicago 
Manual of Style or Modern Language Association. 

5) Papers should contain a correctly cited bibliography or works cited page. 

6) Original dark copies only. 

7) Preferred font-type and size includes: Times New Roman, Font-Size 12 (No Italics) 

8) Please attach the 15 Newspaper articles to your paper with paper clips only (do not use 
staples as they are difficult to remove). All articles need to be correctly documented 
(Title, Month, Day, Year and page needs to be indicated on the back of each article). 

9) If you need to consult outside sources utilize the bibliography provided in the course 
pack. Please consult sources other than those provided on-line. 

10) Please check the correct spellings of all film titles, characters, and actors referred to 
in your paper. Consult internet movie data base. 



AFAM 276 PAPER I REQUIREMENTS 

This paper constitutes one-fourth of your grade and should reflect your best effort. This 
paper is an argumentative paper and should reflect your insight on the early black cinema 
experience as well as ingenuity in developing creative and unique ways of reading black 
cinema. Please proofread all papers (no misspelled words). The paper should be 
historical, theoretical, and critical. The paper should demonstrate your knowledge of the 
black cinema experience before 1950 or 1960. 

1) All papers should have a title, your full name, and PID number. 

2) Pages should be numbered and in correct order. 

3) Please do not print front and back - Only single-sided copies are acceptable. 

4) Papers should adhere to appropriate grammar styles as indicated by the Chicago 
Manual of Style or Modern Language Association. 

5) Papers should contain a correctly cited bibliography or works cited page. 

6) Original dark copies only. 

7) Preferred font-type and size includes: Times New Roman, Font-Size 12 (No Italics) 

8) Please attach the 15 Newspaper articles to your paper with paper clips only (do not use 
staples as they are difficult to remove). All articles need to be correctly documented 
(Title, Month, Day, Year and page needs to be indicated on the back of each article). 

9) If you need to consult outside sources utilize the bibliography provided in the course 
pack. Please consult sources other than those provided on-line. 

10) Please check the correct spellings of all film titles, characters, and actors referred to 
in your paper. Consult internet movie data base. 



AFAM 276 PAPER I REQUIREMENTS 

This paper constitutes one-fourth of your grade and should reflect your best effort. This 
paper is an argumentative paper and should reflect your insight on the early black cinema 
experience as well as ingenuity in developing creative and unique ways of reading black 
cinema. Please proofread all papers (no misspelled words). The paper should be 
historical, theoretical, and critical. The paper should demonstrate your knowledge of the 
black cinema experience before 1950 or 1960. 

1) All papers should have a title, your full name, and PID number. 

2) Pages should be numbered and in correct order. 

3) Please do not print front and back - Only single-sided copies are acceptable. 

4) Papers should adhere to appropriate grammar styles as indicated by the Chicago 
Manual of Style or Modern Language Association. 

5) Papers should contain a correctly cited bibliography or works cited page. 

6) Original dark copies only. 

7) Preferred font-type and size includes: Times New Roman, Font-Size 12 (No Italics) 

8) Please attach the 15 Newspaper articles to your paper with paper clips only (do not use 
staples as they are difficult to remove). All articles need to be correctly documented 
(Title, Month, Day, Year and page needs to be indicated on the back of each article). 

9) If you need to consult outside sources utilize the bibliography provided in the course 
pack. Please consult sources other than those provided on-line. 

10) Please check the correct spellings of all film titles, characters, and actors referred to 
in your paper. Consult internet movie data base. 



AFAM 276 PAPER I REQUIREMENTS 

This paper constitutes one-fourth of your grade and should reflect your best effort. This 
paper is an argumentative paper and should reflect your insight on the early black cinema 
experience as well as ingenuity in developing creative and unique ways of reading black 
cinema. Please proofread all papers (no misspelled words). The paper should be 
historical, theoretical, and critical. The paper should demonstrate your knowledge of the 
black cinema experience before 1950 or 1960. 

1) All papers should have a title, your full name, and PID number. 

2) Pages should be numbered and in correct order. 

3) Please do not print front and back - Only single-sided copies are acceptable. 

4) Papers should adhere to appropriate grammar styles as indicated by the Chicago 
Manual of Style or Modern Language Association. 

5) Papers should contain a correctly cited bibliography or works cited page. 

6) Original dark copies only. 

7) Preferred font-type and size includes: Times New Roman, Font-Size 12 (No Italics) 

8) Please attach the 15 Newspaper articles to your paper with paper clips only (do not use 
staples as they are difficult to remove). All articles need to be correctly documented 
(Title, Month, Day, Year and page needs to be indicated on the back of each article). 

9) If you need to consult outside sources utilize the bibliography provided in the course 
pack. Please consult sources other than those provided on-line. 

10) Please check the correct spellings of all film titles, characters, and actors referred to 
in your paper. Consult internet movie data base. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, February 27, 2012 9:18 AM 

Morgan, George (Student Stores) <GFMORGAN@store.unc.edu> 

1~: Summer Orders 

Dear George: This is to inform you that I will be using the same texts for this summer’s courses as I used for the previous summer. If you need for me to provide specific titles, 
let me know. Thanks for ther reminder. Sincerely, Charlene Regester 

From: Morgan, George (Student Stores) [GFMORGAN@store.unc.edu] 

Sent; Wednesday, February 22, 20:t2 :t:27 PM 
To: Regester, Charlene B 
Subject; Summer Orders 

Professor Regester, 

Please pardon the intrusion. This is a friendly reminder that, according to our records, we have not yet received the book order(s) for your course AFAM 101, section 

002 and AFAM 276, section 001, for Summer Session I, 2012. The deadlhle for these submissions is this coming Friday, February 24, 2012. 

The result of your submission allows Student Stores to offer students the best monetary value for the ever increasing prices on re,books. We work to lower the cost of 

course materials to students, both at the time of purchase (by having as large a selection of used textbooks as tx~ssible) a~d at buyback (by paying students the highest 

price possible for their books). We would be unable to accomplish this goal without your course adoption requests. The earlier we have adoptions, the earlier we cm~ 

go to wholesale book companies to buy short supply used textbooks tbr resale, increasing the number ofu~d titles to sell. And, the eaxlier the adoption, the more 

frequently we can pay students fl~e Nghest price at buyback, 50% of retail, which also increases the number of used titles to sell. 

At UNC Student Stores, we are proud to be a part of the UNC Cmnpus Communi~. All earnings go to student scholarships. 
You can place your order in one of 6 easy ways: 

1) Use the Student Stores website: 

2) Fax your orderto: 962-3334 

3) Email: 

Textbook Office textbook(d uuc~edu 

George Morgan g_l_~_m__2 ~g_a_!!(~_~t_o_Le_:__u_!Lc_:__e_~__u_. 

Frank Bellamy ~eHamy@email.unc.edu 

4) Send your order by campus m,~l to the Course Materials Depart~nent at Campus Box #1530 

nd 
5) Stop by the Textbook Office, 2 floor, Student Stores 

6) Reply to this reminder. 

Regards, 

Student Stores 

ht~p:i/www.store.unc.edu/ 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, February 27, 2012 9:19 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

ILE: Craver grant 

Dear Eunice: Thanks to both you and the committee for funding my proposal to the Society for Cinema and Media Studies Conference in Boston. Sincerely, Charlene Regester 

From-" SaNe, Eunice N 
Sent: Wednesday, February 22, 20:t2 1::t:t PM 
To-" Regester, Charlene B 
~:c: Miller, Haeran; Buell, Agatha 
Subject; Craver grant 

Dear Charlene, 

I am pleased to let you know that following a review of your proposal, the Executive Committee has agreed to offer you a Craver grant at the level of $99:t.00. The grant will 
support your travel to a conference in Boston to deliver your paper titled ’Night of the Living Dead When the Repressed Returns: Reading Precious as a Horror Film’. 
Congratulations! 

Best wishes, 
Eunice 

Eunice SaNe, Ph.D 
Chair, Department of African and Afro-American Studies 
Associate Professor, Department of African and Afro-American Studies and Curriculum in Global Studies 
University of North Carolina at Chapel Hill 

:109 Battle Hall, #3395 
Chapel Hill, 27599-3395 
Tel. 919-962-234:1 
Fax 9.t9-962-2694 



AFAM 101 THE BLACK EXPERIENCE 
Instructor: Dr, Charlene Regester Spring 2012 
Class Time: T/Th 12:30-1:45 Office: 204 Battle 
Place: GA 105 Section: 2 Office Hours: Thurs, 2-Spin 

COURSE DESCRIPTION: 
AFAM 101 is designed to examine slavery from its inception to its virtual demise in North America in 1865. This 

examilkation explores slavery from its beginning, which can be traced to the Greek and Roman Empires, investigates the organization 
of the slave trade, analyzes the widespread development of slavery throughout the diaspora, interrogates the demise of slavery, and 
critiques the impact that slavery would have on American socie~7. 

Ancient slavery is examined to provide an understanding as to how slavery evolved. The ideological as well as political 
factors influencing the emergence of this institution arc explored. Arguments attempting to justil~� and legitimize the practice of slavery 
are introduced, debated, and examined. The organization and structure of the slave trade is introduced to reveal how this economic 
system of labor although capital producing, was similarly engaged in the exploitation of humans. Arguments regarding labor systems, 
capitalism, and business practices arc reviewed. 

Slavery’s widespread expansion in the sixteenth, seventeenth, and eighteenth centuries involved a variety of European powers 
who adopted this labor practice and competed for dominance in this trade. Institutions of slavery began to emerge throughout the 
diaspora and their existence in other parts of the world arc compared and contrasted to slavery as it evolved in North America. As 
slavery became more predominate in the American South, slaves adapted to and resisted the enslavement process leading them to 
develop unique religious and cultural practices that are explored in this course. 

The decline of slavery is examined to provide an understanding as to why slavery lost its popularity and wide appeal. The 
abolition of slavery is traced and issues surrounding its dissolution are explored. Those involved in the abolition of slavery including 
black and white abolitionists who employed a varie~ of strategies for dismantling slavery are explored in detail. This examination of 
slavery attempts to provide the tfistorical context within which slavery was introduced, developed, and ultimately ended while 
providing an understanding of the black experience prior to 1865. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Three 
exanfinations will be given di~ring the semester. These examinations will consist of two exams and one final exam which will 
collectively constitute 3/4’s of your grade. The reruaining part of your grade will consist of a paper which must be completed and 
submitted by the stated deadline. This paper must adhere to basic rules on academic style i.e. Chica~o Manual ofSryle orMLA 
tlandbook of Style. 
REQUIRED TEXTS 
Douglass, Frederick. Narrative of the Life of Frederick Douglass. Boston & New York: Bedford Books, 1993. 
Palmer, Colin. Passageways: An Interpretive History of Blaek America to 1863. Orlando: Harcourt & Brace Publishers, 1997. 
Walker, Margaret. Jubilee. New York: Bantam Books, [1966], 1999. 
SECONDARY TEXTS 
Franklin, John Hope and Evelyn Brooks Higginbotham. From Slavery to Freedom: A History of Ajhican Americans, Vol. I, Ninth ed. 

McGraw-Hill, 2011. 
Mullane, Deirdre ed. Crossing the Danger Water: Three Hundred Years of Ajhican-Ameriean Writing. New York: Anchor Books, 

1993. 
Thompson, Vincent. The Making ~ the Diaspora in the Americas 1441-1900. New York: Longman, 1987. 

White, Deborah. Ar’n ’t I A Woman? Female Slaves in the Plantation South. New York: Norton, 1987. 
COURSEPACK: In addition to the texts required for this course, a course pack has also been compiled and contains articles relevant 
to materials introduced in class. 
ASSIGNMENTS: 
1. Students arc required to read all assigned materials. 
2. Students are required to write a paper approximately 5-7 pages in length. This paper is due on or before March 15, 2012. 
GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 
A+ (98-100), A (94-97), A- (90-93), B+(87-89), B (83-86) B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ (67-69), D(63-66), D- 
(60-62), F (59 and below) 
EXAMS: There will be three schcduled examinations which must be taken on the dates specified. No make-ups will be given. 
ATTENDANCE: Class attendance is mandatory and will influence your final course grade. 
CLASS PARTICIPATION: Class participation is encouraged and will influence your final course grade. 
TECHNOLOGY: Laptops are allowed for notetaking purposes only. Please do not use your laptop for any other purpose. 

Cell phones, texting, and any other intrusive technological devices or practices are not allowed in class. 
HONOR CODE: All studems are required to adhere to the University’s honor code policies and procedures. Every studem 

enrolled in this course is expected to fully participate and observe the honor code. 

DISABILITIES POLICY: Students who may need accommodations based on disabilities 
should contact the instructor and the Department Ibr Disability Services (919) 
962-8300 in SASB North Building Suite 2126 disabilityservices.unc.edu 



WEEKLY CLASS SCHEDULE 

Week I 

Week II 

Week III 

Week IV 

Week V 

Week VI 

Jan. 10-Jan. 12 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 

Jan. 17- Jan. 19 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
"Old African Blasphemer" 

Jan. 24 - Jan. 26 
Organization and structure of the 

slave trade 
Impact of the slave trade on 

European and African Societies 
Middle Passage 

Jan. 31 - Feb. 2 
Evolution of slavery in Latin 

America 
Introduction to Racial Slavery in 

North America 
"Amistad" Part I 

Feb. 7 - Feb. 9 
Racial slavery in North America 
during the 17th century (Cont.) 
Indentured servitude vs. slavery 

FIRST EXAM 

Feb. 14- Feb. 16 
Development of Plantation 
Societies in the Americas 
Slave Community 

Week VII Feb. 21 - Feb. 23 
Slave Culture 
Linguistic Patterns 

Week VIII Feb. 28- Mar. 1 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Net~vorks 
Naming Patterns 
"Half Slave/Half Free" 

SPRING BREAK Mar. 5 - Mar. 9 

Week IX Mar. 13 - Mar. 15 
Slave Revolts 

PAPER DUE 

Week X Mar. 20 - Mar. 22 
Haitian Revolution 
Runaways/Maroons 

"Slave Resisters and Slave 
Catchers" 

SECOND EXAM 

Week XI Mar. 27 - Mar. 29 
Underground Railroad 
Legal Status of Free Blacks 

Week XII Apr. 3 -Apr. 5 
Free Blacks 
Schools 
Churches 

Week XIII Apr. 10- Apr. 12 
Newspapers 
Literary Societies 
"Glory" 

Week XIV Apr. 17- Apr. 19 
Mutual Aid Societies 
Abolition Movement 
Black Abolitionists 
White Abolitionists 

Week XV Apr. 24 
Course Evaluation 
Review for Final 

FINAL EXAM: THURSDAY, May 3, 2012 - 12 noon 



AFAM 101 COURSE OBJECTIVES 

The student should be able to master the fbllowing objectives after completing each of these units. 

Introduction to the Black Experience 
Examination of Ancient Slavery 
1. Name at least three reasons why it is importam to study the black experience. 
2. Identify and explain at least three myths popularized concerning Africa. 
3. Examine how race is defined. 
4. Identify at least three Ancient African Empires and describe characteristics of each. 

Slave Trade 
Organization and structure 
Middle Passage 
Impact of the Slave Trade 
1. Identify at least four major countries involved in the slave trade a~d describe their involvement. 
2. Describe the structure and organization of the slave trade. 
3. Name at least three reasons why Afiican societies were in conflict ruth one another leading to the enslavement of victims of watt’are. 
4. Describe the middle passage. 
5. Trace the development of the slave trade in its early phase. 

Racial Slavery in North America in the 17th Century 
1. Explain the difference between slavery and indentured servitude. 
2. Trace the development of racial slavery in North America, beginning with the arrival of the first Blacks. 

Plantation Societies 
Slave Community 
Folk Culture 
1. Identify and describe three types of slave plantations. 
2. Name the rank order system that existed within a plantation society and within the slave community. 
3. Describe how slaves performed traditional ceremonies a~d explain how West African practices influenced these ceremonies. 
4. Explain how ~rubilee depicts slave life a~d assess whether or not this is a~ accurate or inaccurate depiction. 

Slave Family 
Sur~’ival Strategies 
Marriage Ceremonies 
Kinship Networks 
Slave Religion 
1. Define fictive ldnship. 
2. Define exogamous unions and describe why slaves engaged in such unions. 
3. Describe how churches imposed moral sanctions on slaves who violated acceptable codes of conduct within the marriage institution. 
4. Describe how slaves were named m~d explain naming practices employed by slaves. 

S!ave Revolts 
Haitian Revolution 
Runaways 
Underground Railroad 
1. Identify active and passive forms of resistance to slavery. 
2. Name at least three major U.S. slave revolts and describe characteristics of each. 
3. Explain precipitating factors that led to the development of the Haitian Revolution. 
4. Identify at least three ways by which slaves resisted their condition to slavery. 
5. Name at least two tactics used by slaves to escape slavery’. 

Free Blacks 

Legal Status 

Abolition Movement 

1. Describe the legal status of tree blacks. 

2. Explain why free blacks were referred to as slaves without masters. 

3. Describe a~d cxplain the sigmficance of the Dred Scott Decision. 

4~ Provide examples of newspapers, schools, and mutual aid societies established by iYee blacks. 

5. Identify major arguments for and against slavery as advocated by slave supporters and abolitionists. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, February 27, 2012 3:27 PM 

Bliss, Jessa <jessa bliss@unc.edtr~ 

ILE: Grades for Essay 2 - AFAM 101 

Dear Jessa: Thanks and yes, I saw the check marks but was not certain since I am still a little uncomfortable with Sakai. I only use the program for this class and when you 
teach only once a year it seems that you never really gain command -- I need to use it every day in order to really be proficient in using this system. Maybe by the next time I 
teach the course my usage will improve. Sincerely, Charlene Regester 

F~om-¯ Bliss, Jessa 
Sent-" Monday, February 27, 2022 3:23 PM 
To: Regester, Charlene B 
Subject-" RE: Grades for Essay 2 - AFAM 202 

Hi Charh:_m~:~, 

Yes, it looks like you saved and released your grades/comments, so students should receive them. If you look ir’~ the Essay 2 Submissions, Lhere are checkmarks in 

the "Release" column. 

Hope that helps! 

.Jessa 

I~rom: Regester, Charlene B 
9e111:; Monday, February 27, 2022 2:56 PM 

To: Bliss, Jessa 
$,,bject." Grades for Essay 2 - AFAM 202 
Dear Jessa: T returned grades for AEAM 202 Essay 2 today. Zs it possible to check and see if the students received my comments and their grades on this essay. 1 hit the save 
and release button but T am still not sure if they were actually sent. T gave them a letter grade but will convert to a numerical grade later. Thanks much for your assistance. 
Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Monday, February 27, 2012 4:31 PM 

AmeficaJ~ ttis~tofica] Review ~abrbooks@indi~a.edu> 

ILE: Copy-Edited Review for April 2012 Issue 

150A.doc 

Dear Jessica: Attached is the proof for the book review submitted to your journal. I only made one correction and that is -- long standing should have a hyphen between long 
and standing. It is indicated on the attached proof. Thanks for your assistance in this matter. Please let me know that you have received this material. Sincerely, Charlene 
Regester 

From: American Historical Review [ahrbooks@indiana.edu] 
Sent-" Tuesday, February 2:1, 2022 3:22 PM 
To; Regester, Charlene B 
Subject: Copy-Edited Review for April 20~.2 Issue 

G reetings ! 

Attached is a cover letter from Moureen Coulter as well as your copyedited review. Once you have finished looking over your review and made corrections, please 

return the file via e-mail to me at .a_._h_.r__b_o__o._k__s_~_[_n_.d__[.a__.n__a_._e_._d_..u_. 

Thank you in advance for your prompt attention. 

Sincerely, 

Jessica 

Jessica Smith 
Production Assistant 

American Historical Review 
914 E. Atwater Avenue 
Bloomington, IN 47401 

Phone: (812) 855-7609 
Fax: (812) 855-5827 

hit p://vcww.a merica n hiNoricalreview.or~l 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, February 28, 2012 2:48 PM 

Cashion, Jody W <jody cashion@unc.edu> 

I~E: hNuiry Regaxding Pay for On-line Ins~tmctors Spring Semester 

Dear Jody: Thanks much. Sincerely, Charlene Regester 

From: Cashion, Jody W 
Sent; Tuesday, February 28, 20:t2 2:16 PM 
To; Regester, Charlene B 
Subject; RE: Inquiry Regarding Pay for On-line Instructors Spring Semester 

I don’t know about this Charlene so I forwarded your inquiry to our payroll personnel. You should hear from someone soon. 

jody cashlon 

,student ,services Asslsta nt 

Ca~ollna Co~rses online 

FF[day CenteF fo~ Contlnu[ng Ed~catlon 

Phone/at9-962-5304 

l i’~’i 
Description 1 
Description 

From; Regester, Charlene B 

Sent; Tuesday, February 28, 20:t2:1:t:35 AM 
To; Cashion, Jody W 
Subject; RE: Inquiry Regarding Pay for On-line Instructors Spring Semester 
Dear Jody: Hope you are the right person to contact but I wanted to know if as an instructor for an on-line class this semester (Spring 20:t2), will we receive part of our 
payment in our end of the month check (Feb. 29) since we are normally paid only once of month. Thanks for your assistance. Sincerely, Charlene Regester 

From; Cashion, Jody W [jody_cashion@unc.edu] 
Sent; Monday, February 27, 2012 4:43 PM 
To: CCO faculty & staff 
S,,bject; [ccofac] Instructors teaching online courses in Summer 2012 

To: Instructors teaching Summer Carolina Courses Online 
The Friday Center Staff is in the process of putting summer instructor information in the payroll system. Please reply to this email 
with your mailing address and your phone number for the summer. If you expect to have a temporaw address, please let us know 
that as well. 
Also, If you are a Teaching Assistant, please let us know when you expect to graduate. 
Thank you for your prompt response in this matter 

jody C.ashlon 

student services Asslstant 

CarroLl na CouFses 

FFiday CenteF fo;~ Continuing Education 

Phone 9~:~ 62-.5304 

jody cash[on@u~c.edu 

Description 

<li> -- You are cmrently subscribed to 

</ul > 
ccofac as: <a href’’!.r.t.2aj~t.£i~#~1~.e..r.~.~.t.~!:.u..&c.:.e-d..t.1’~r..e..~e..~..m..!:@.e..r.~.~.t.~]:.t.~.~£:~[~2~>. To unsubscribe send a blank <br> 

ema~l to <;a hre~’’.n..).a..j.1~;~x:e..:..3...~9.6..~3..~.!)...2..-..~.!)..‘.3..8-4-4..~!)..~.8..~.a..4-6..~e-3-6-d-8..e-7.~.~.~]~.~1~.~@1i#~Z~1’~1~~.: 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, February 28, 2012 5:47 PM 

Sparks, Sherry <sherrysparks@unc.edu> 

ILE: hNuiry Rega~rding Pay for On-line Inslmctors Spring Semester 

Dear Sherry: Thank you very much. Sincerely, Charlene Regester 

From: Sparks, Sherry 
Sent: Tuesday, February 28, 2022 3:30 PM 
To-" Regester, Charlene B 
Subject-" FW: Inquiry Regarding Pay for On-line Instructors Spring Semester 

Hi Chadene~ 

Your paynlents for spring CCC) will be on Feb 29th and on 

~SO7S~ each (~efore tax). 

Please ~et rne know ~: you have any questions or cornments~ 

Thank you, 

Sherry Sparks 

Payroll Coordinator 

The WH[iam and Ida Friday Center for Continuing Education 

UNC-- Chapel 

Phone: 

Fax: 9:19-962-5549 

Ema]k sherrvsparks@unc.edu 

F~: Cashion, ~ody W 
Senti Tuesday, Februa~ 28, 20~2 2:~6 PM 
Te: SparB, Sherry 
Subject~ ~: ]nqui~ Regarding Pay for On-line Instructors Spring Semester 

this is for ~ou. 

CaYollna CouYses Online 

F~iday Cente~ fo~ Continuing Education 

Phone91~-~ 62-5304 

jody cashion@u nc.edu 

D~scription 

F~m: Regester, Charlene B 
Sent: Tuesday, Februa~ 28, 2012 ~1:3~ AN 
To~ Cashion, Jody W 
Subject: RE: Inqui~ Regarding Pay for On-line Instructors Spring Semester 
Dear 3ody: Hope you are the right person to conNct but I wanted to know if as an instruc~r for an on-line class this semester (Spring 2012), will we receive part of our 
payment in our end of the month check (~b. 29) since we are normally paid only once of month. Thanks for your assis~nce. Sincerely, Charlene Regester 

From-" Cashion, Jody W [jody_cashion@unc.edu] 
Sent; Monday, February 27, 2022 4:43 PM 
To-" CCO faculty & staff 
Subject; [ccofac] Instructors teaching online courses in Summer 2022 

To: Instructors teaching Summer Carolina Courses Online 
The Friday Center Staff is in the process of putting summer instructor information in the payroll syste,n. Please reply to this email 
with your mailing address and your phone number for the summer. If you expect to have a temporal, address, please let us know 

that as well. 
Also, If you are a Teaching Assistant, please let us know when you expect to graduate. 
Thank you for your prompt response in this matter 

jody cashion 

student se~vlces Assistant 

Ca~ollna Courses OnLine 

FYiday CenbeY fo~ Cont[nulng Education 

Phone91~-~ 62-5304 

jody cashiom@unc.edu 

Description 

<ul> 



--~li> -- You are currently subscribed to 

--~/ul> 

ccofac as: <a breD" .r.~.~.t.i.!~?.:~.r.~.e.~.e.~.t..e..r~.~.e..~.r.t2.a.i~:..u..r.t~.c.:.e.$~..~’~r...‘~e4.e.~s.‘.t..e..r..(‘a-~e..gt.2a..i.~.:.u..1).c..:.e...d..t.~.:~)!~.1>. To unsubscfibe seM a blank <bl~> 

emafil to <~a hreD"mafilto:le~rve-30963202-20384470.87a466e36d8e79t2ea16919b6417cc286(a)listserv.unc.edu’~->leave-30963202- 



AFAM 101 JUBILEE PAPER 

SPRING 2012 

PAPER REQUIREMENTS 

This paper constitutes one-fourth of your grade and should reflect your best effort. This 
paper is an argumentative paper and reflects your ability to critique the novel Jubilee by 
Margaret Walker. Select one angle or idea from the novel that you find intriguing or 
fascinating and utilize this as the basis for constructing an argument about the novel. 
Consult materials introduced in class lectures, readings, historical sources or documents 
for developing this paper. Your paper will be judged on the strength of your argument, 
support provided for the argument developed, quality of writing and level of research 
provided to support and substantiate your views, etc. Please proofread all papers (no 
misspelled words). The paper should be 5 pages in length. 

1) All papers should have a title page, with your full name, and PID number. 

2) Pages should be numbered and in correct order. 

3) Please do not print front and back - Only single-sided copies are acceptable. 

4) Papers should adhere to appropriate grammar styles as indicated by the Chicago 
A4anual of S~’le or A~[odern Language Association Manual of Style. 

5) Papers should contain a correctly cited bibliography or works cited page. 

6) Papers should be typed and double-spaced; original dark copies only. 

7) Preferred font-type and size includes: Times New Roman, Font-Size 12 (No Italics 

unless used for titles) 

8) You are required to examine this novel only and are responsible for the first two parts 

of the novel. 

9) If you need to consult outside sources utilize the bibliography provided in the course 
pack. Please consult sources other than those provided on-line. 

10) Please check the correct spellings of all character names, authors, etc. referred to in 
your paper. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, March 14, 2012 2:49 PM 

Smith, Holly A <hasmith@ema~l.~mc.e&~ 

1~9;: RSVP for Dimmer on 3/20 

Dear Holly: Yes, I do plan to attend the dinner but I will be late arriving at the exhibit because I have a class that does not end until 6:20pm. Sincerely, Charlene Regester 

From: Smith, Holly A 
Sent: Wednesday, March :t4, 2012 2:2:t PM 
To-" Smith, Holly A 
Subject; RSVP for Dinner on 3/20 

Hi Everyone, 

I hope everyone is doing well. We’re looking forward to hopefully seeing everyone at the opening reception and program for the exhibit "Southern Roots, Enduring Bonds: 
African American Families in North Carolina" on Tuesday, March 20th at 5:00pro. 

Hopefully everyone got a separate invitation to a dinner that will be held immediately following the program at 7pm. The invitation is attached. If everyone could let me know 
by tomorrow morning at 10am whether you’ll be able to make the dinner, that would be great. 

I hope to see many of you on next Tuesday! 

Holly Smith 
African American Materials Specialist 
Southern Historical Collection 
CB# 3926, Wilson Library 
University of North Carolina at Chapel Hill 
Chapel Hill, NC 275:t4-8890 
Telephone: 9.t9-962-:I345/FAX: 919-962-3594 

hasmith@email.unc.edu 
http://www.lib,u nc.edu!mss!shc!index, html 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, March 15, 2012 4:46 PM 

Pero/tMI <hallpa@ema~l.unc.edu~ 

1@2: Draft of Hislory for Depart~nent 

HistouAfiJca~tAtnerica~ Studies Depart~nent.docx 

Dear Peltry: Attached is a preliminary draft of the histoly that I have compiled to date You will note that a lot of my reformation focuses on the Stone Center since it is intimately connected 
to the AFAM Department. Also, I did not have access to AFAM documents since I have not selv’ed in an adminstrative capaci~ Currently, I am still working on this history so please note 
that all ]’acts will need to be double-checked as well as dates. 

It is my suggestion that we be given an opportunity to continue this process over the Summer for research purposes. While I understand that we have to provide something to the 
committee, ] see this as the nucleus ]k~r a much more representative document that needs more time and development to construct ~[you do not see this document as part of a larger and 
more representative document then I would like to keep my notes for such a project. 

It is also my recommendation that once the facts have been assembled, we should contact other historians in the department who could provide feedback from the perspective of historians 
in assembling this data 

Sincerely, Charlene Regester 

From: Perry Hall [hallpa@email unc edu] 
Sent: Monday, March 12, 2012 8:28 PM 
Subject: Re: Plarming committee 

Dear Charlene 

Thank you ]k~r your message Please note that we are all bus?’, and ] 
myself will also be traveling during that period Thus I would 
appreciate it if, like all of us, you would put the date in your 
calendar since I may or may not have time or remember to send a reminder 

’]?hank you 
Perry 

On 3/12/2012 12:55 PM. Regester, Charlene B wrote: 
> Please send a reminder two or tl~ee days before this meeting because I will be traveling. Sincerely-, Charlene Regester 
> 

> From: Perry Hall [hallpa@eraail.unc.edu] 
> Sent: Monday, March 12, 2012 12:40 PM 
> To: Regester, Charlene B 
> Subiect: Re: Platming cormnittee 
> 

> BTW 
> 

> The next meeting is scheduled for April 19, 3:30 
> 

> Perry 
> 

> On 3/12/2012 10:39 AM, Regester, Charlene B wrote: 
> 

>> Dear Perry: Did not check tW email until this morning so I had no idea that we had a meeting planned for today. Therefore, I will not be in attendance since we did not get a rerainder. 
Please notify me ahead of time so that I can make arrangements to attend the next meeting. Sincerely, Charlene Regester 
>> 

>> 

>> From: Perry Hall [hallpa@emaih~mc.edu] 
>> Sent: Sunday, March 11, 2012 12:23 PM 
>> To: Nzongola-Ntalaja, Georges; Regester, Charlene B; Mcbflllan, Tim; Pier, David; Hall, Perry A 
>> Subject: Plauning committee 
>> 

>> Deal- Cormnittee Members 
>> 

>> As a reminder, our committee meets tomorrow at 11. 
>> 

>> Our main concern }vill be to share progress reports regarding our 
>> respective tasks }vhich Georges and I }vill repolt in turn at the next 
>> Executive Con~mittee meeting. 
>> 

>> We’ll meet in the conference room if possible; I’ll check in the 
>> morning. Otherwise, rll ask Georges to donate his office. 
>> 

>> See you then 
>> 

>> Perry 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Sunday, March 18, 2012 2:10 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

I~E: Invitation - am evening with our Majors at the Carrboro Arts Center 

Dear Eunice: Yes, I did receive this email and the one regarding the lunch with the speaker. However, the speaker’s talk is during my class on Tuesday which meets from 
22:30 until 2:45. Also, I just received the email about the department faculty meeting from last week -- I don’t know why me email was delayed. Finally, I received your 
meeting about your upcoming email with the Deans -- if I have any new research essays to report, I will let you know. Thanks for making sure that I am getting the emails, I 
really appreciate your assistance and support. Sincerely, Charlene Regester 

From-" Sahle, Eunice N 
Sent; Saturday, March 27, 2022 3:32 PM 
To; Regester, Charlene B 

�::¢; Gore, Travis 
Subject-" FW: Invitation - an evening with our Majors at the Carrboro Arts Center 

Dear Charlene, 

As I mentioned, Travis and I checked the names on the departmental listserve and yours is there. Thus I am not sure why you are not receiving emails from the department’s 
listserve. 

At any rate, I am forwarding emails that I have sent in the last little while just in case. 

Please confirm receipts of all the emails that I am forwarding. If I do not hear from you, I will assume you are not receiving the emails at which point I will ask a specialist 
from OASTS to review our listserve for any technical problems. 

Best wishes, 
Eunice 

From: SaNe, Eunice N 
Sent; Tuesday, March 23, 2022 6:28 PM 

To: afriafa m@listserv.unc.edu 
C¢: Gore, Travis 
Subject-" Invitation - an evening with our Majors at the Carrboro Arts Center 

Dear Colleagues, 

I would be delighted if you joined our majors and I on Monday J.9~ at the Arts Center in Carrboro to watch a performance of the award-winning play Blood Knot by the Tony 
Award- winning South African playwright, Athol Fugard who will be visiting UNC next week. 

To ensure we have enough tickets, kindly RSVP to Travis and I by tomorrow, Wednesday March 25th !)~..~=~.~..f).~}..~.~[}.~.!.’~= Our majors would be vep! delighted if you 

attended this performance. If you decide to be there on Monday, please note that we will meet at the Arts Center in Carrboro at 
~ ~Athol Fugard’s Blood Knot is the story of two South African brothers whose lives are twisted by the madness of apartheid. The New York Times describes the 

play as "a contemporary classic.., both a deeply human experience and a symbolic statement." The powerflfl allegorical story continues to resonate deeply in a 

world still unable to deal openly with issues of race and wracked by seismic shifts in response to social injustice from the Arab Spring to Occupy Wall Street. 

Featuring J. Alphonse Nicholson and Lucius Robinson, and directed by Joseph MegelY ~ 

Best wishes, 
Eunice 

Eunice SaNe, Ph.D 
Chair, Department of African and Afro-American Studies 
Associate Professor, Department of African and Afro-American Studies and Curriculum in Global Studies 
University of North Carolina at Chapel Hill 

209 Battle Hall, #3395 
Chapel Hill, 27599-3395 
Tel. 929-962-2342 

Fax 929-962-2694 





January 10 
First Black Motion Picture Producers 
& Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900 - 1910 
Ethnic Notions 

January 17 
Emergence of All-Black Cast Films 
Rise of Black Film Stars 
1910 - 1920 
Hallelujah 

January 24 

Rise of Black Film Stars (Cont.) 
Paul Robeson 

Nina Mac McKinney 

Josephine Baker 

1920 - 1930 

Emperor Jones 

January 31 
Black Independent Filmmaker Oscar 

Micheaux 

Black Westerns 
Race MoviesIWithin Our Gates 

February 7 
Servants and Maids Dominate the 

Screen Image of African 
kanericans 

Hattie McDaniel 
Louise Beavers 
Stepin Fetchit (Lincoln Per~7) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of Life 

February 14 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940- 1950 
Intruder in the Dust 

TUESDAY WEEKLY SCHEDULE 
February 21 
Decline of All-Black Cast Films 
Impact of Integration 
1950- 1955 
No Way Out 

PAPER I D UE February 21 

February 28 
Rise of Black Film Stars 
Sidney iPoitier 

Ethel Waters 

Dorothy Dandridge 

1955 - 1960 

In the Heat of the Night/ 

?diD TERM EXAM 

SPRING BREAK 

March 13 
Impact of Sidney Poitier on the 

Portrayal of the African 

American Male Screen hnage 

Rise of Black Exploitation Films 

1960- 1965 

Cooley High 

March 20 
Impact of Black Exploitation Fihns 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grier 
1965 - 1970 
A Soldier’s Story 

March 27 
Decline of Black Exploitation Films 

Emergence of a New Wave of Black 

Filmmakers 

Gordon Parks 

Melvin Van Peebles 

1970- 1975 

Devil in a Blue Dress 

April 3 
Black Comedians Rise as Film Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1980- 1985 

Spike Lee as Producer, Director, & 
Actor 

Get on the Bus/He Got 
Game/Bamboozled/Do the Right 
Thing/Twenty-F~flh Hour/School 
Daze/ 

PAPER H DUE April 3 

Apil 10 
Introduction to the 1990s 
ContemporalT African American 

Filmmakers 
John Singleton 
1990s 
Boyz N the Hood 
Human Stain 

April 17 
Contemporary Representations of 
Race 

African American Cinema in the 
1990s 
Monster’s Ball/Inside Mun/ 
Ray/Hustle and Flow/Dream 
Girls/Last King of Scotland/Ddjgt 
vu/Taking of Pelham 123/American 
Gangster/Crash 

April 24 
Intro to iDecade of 2000 and Decade 

of 2010 
Blacks and the Academy Awards 

Black Superheroes 

Miracle at St. Anna/Blind 

Side/Precious/Book of Eli 

Course Evaluation 
Review for Final 

FINAL EXAMINATION: May 1, 2012 Tues. 4 pm 



AFAM 276- THE AFRICAN AMERICANS IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester Spring 2012 Meeting 
Time: Tues. 3:30-6:20 
Office: 204 Battle Hall Meeting Place: 105 Gardner 
Office Hours: TH 2-Spin 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made significant contributions 

to filmmaking. The_y.haveparticipated as writers, directors, producers, act.o.rs, et.c. an.d have played a key role in 
thee development ot tiffs inclu,stry. Although African Americans have.contribut.e.cl to the growth and development 
o~.the cin.ema industry, rarel5 have th~eir efforts been recognized or their .contributions to the filmmaking 
inclust.ry been noted. Film histories otten exclude African Americans in their reporting of cinema history or 
provide minimal coverage of the African American and his involvement in this indust~T. Thus, AFAM 276 is a 
critical, historical, and theoretical.examination of African Americans in cinema from tile. 1900s to the prese..nt.. 
This examination will seek to analyze their role on screen; will explore how stereotypical representations of tlae 
African American developed; and will investigate the efforts of a number of African American actors and 
actresses who attempted to subvert t.hese re.present.a.tions. 

This examination is essential to unclerstancling the black experience in the United States. it is well 
known that the media is an integral part of American society and has often been credited with molding and 
shaping existing.attitudes regar~fing its ethnic and cultural diversity. Therefore, .examining the role of African 
Americans and tlaeir representations in cinema will serve to provide a better un~lerstanding of the black 
experience in American society and will serve to provide a better understanding of the cinema industry in 
sl~aping attitudes and influencing p~ublic opinions. 

African American cinema from the 1900s to 1910 is examined to iclentifv early black pioneers in tl~e 
motion picture industry and to reveal how blagks were initially portrayed on screen. The emergence of all-black 
cast films from 19110 to 11920 is examined to cletermine wl~y these filrfls developed and why audiences craved 
t.hese screenjma~es. The more sophisticated all-black cast,films produced from 1920 to 11930 are examined to 
cletermine wlay tl~ese fil~m~ s increased in popularity and wh~ blacl~ film stars began to emerge. African .American 
s~creen.images from 1%0 to 1940 are examined to reveal how the African American image began to claange 
trom that of" a subservient to a more assertive and humane individual. Re.presentations from 1940 to 1950 are 
examined to determine ho~v and why black entertainers particularly muslc~ans, began to dominate the screen 
image. Films produced from 1950 t6 1960 are examined to investigate how the integrationist era began to 
influence the African American screen image. Black screen ima~e,s from 1960 to 1970 are examined to 
determine how the resurgence of black pride influenced this newq5 formed image and how this resurgence of 
black pride led to the development of bIack exploitation films. Black exploitation films are examineg to 
dete.rmine how they gained popularity and later declined in public appeal among audiences as more 
sopiaisticated audiences began to demand more quality filing. African American representations from 1980 to 
1990 are examined to reveal how black comedians began to dominate the black screen image and to determine 
the impact a new generation of filmmakers stood to have on contemporary repr.esentation.s and audiences. The 
preponderance of’black filmmakers in the decade of the 1990s is examined to cletermine how they influenced 
andshap.ed filmmaking in thisperiod. T.he decade from 2000 to 2010 is explored to assess how blacks have 
fared wltl~ the Academy Awards and to cletermine how blackness is being reconfigured on screen in cinematic 
representations. The post 2010 era is interrogated to determine how post-racial attitudes are impacting 
representations of blackness on screen. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest 
speaker.s. Tw? examinations (a midterm and final exam) will be. given during the semester. Students are 
requirecl to submit two papers (7-9 pages in length) examining the representation of African Americans on 
screen in a pre-1950 an~ post 1950 period. These p~apers must be completed by the stated deadlines and must 
adhere to basic rules on academic style (i.e. MIA -I-Iimdbook of Style, Turabian, etc). 

TEXTS 
Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in 

American Films. New York: Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Revresenting Blackness: £ssues in Film and Video. New Brunswick: Rut,~ers UP 1997. 
Regester, Charl ene. )l-f~ican American Actresses: The Strugglef!~r Visibility. Bloomington: ]~diana ~, 2010. 

SECONDARY TEXTS 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & 

Schuster (1988). ON RESERVE IN THE UNDE_RGRADUATE LIBRARY ,~ 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Brunswick: Rut=ers UP, 2000. ON 

RESERVE IN THE UNDERGR~DUATE LIBRARY 
Boswer, Pearl~ Jane Gaines, and Charles Musser. Oscar Micheaux andHis Circle. Bloomington: Indiana UP, 

2001. ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Cripps,~homas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford 

University Press (1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fit:e and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE 

UNDERGIL~DUATE LIBRARY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 



ASSIGNMENTS 

1. Students are required to read all assigned materials. 
2. Stud.ents are required, to view all films selected for this course. 
3. Students are required to write two papers (7-9 pages) due on February 21, 2012 (PAPER I) and April 3, 
2012 (PAPER I). 
4. Students are required to submit aone -page (non-graded) weekly critique of the film reviewed in class. 
Completing all weekly critiques will influence your-final course grade. 

GRADING: 

Paper I (25%), Paper H (25%), Mid-Term (25%), Final Exam (25%) 
A4(98-100),~A (94-97), A- (90-93), B+(87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (6~,-66), D- (60-62), F (59 and below) 

COURSEPACK: 

In addition to the text.s required for this course, a course pack also has been compiled and contains relevant 
articles to the materials introduced in class. 

EXAMS: 

There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 
make-up exams will be given. 

ATTENDANCE: 

Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 

Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 

On Wednesday, night from 6-8pro films will be shown in the Undergrad Library for extra credit and all students 
are encourageo to attend some of these screenings as your attendance will influence your final grade in the 
class. 

TECHNOLOGY: 

Laptops are allowed for note taking purposes only. Please do not use your laptop for any other p.urpose. Cell 
phones, texting, and any other introusive technological deivces or practices are not allowed in class. 

HONOR CODE: 

All students.are required to adhere to the University’s honor code polices andprocedures. Every Student 
enrolled in tiffs course is exptect of fully participate and observe the honor code. 

DISABILITIES POLICY: 

Students who ruav_need accommodatiar~ ba~ed o.n disabilitie~ha~ld 
lnstru~dr an~t "tSZ"D~i~ff~nS~hi’~’6¥ gl,ga35iliN S’drvlccs (939) g62~-8"3~10~ fr~ SASBhe 

contact t 

N oriti-Buildliig bmte~I26- ~tisaNhtyserv~ces.unc.e0u 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDI130HF23SPDLT)/CNRECIPIENTS/CN CHARLENE B REGESTER (REGESTER)> 

Tuesday, March 27, 2012 8:54 AM 

ttopkin~ Cynthia ~cynthia hopkins@unc.edu> 

AVAM 101 Exam-Disability Services 

AFAM101EXIISpfing2012.doc 

Dear Cynthia: Attached is a copy of the AFAM :tO:t exam scheduled for one of my students who will be taking the exam through your service on Thursday. I attempted to 
upload the exam through the faculty test drop forwarded by Jim Kessler but could not access the link. Therefore, I am sending a copy of the exam to you. Please let me know 
that you have received this material. Also, I will attempt to forward a copy of the exam to Kessler. Thanks much for your assistance in this matter. Sincerely, Charlene 
Regester 



AFAM 276 REGESTER 

SPRING 2012 

GUIDELINES FOR PAPER II 
As part of the course requirements, each student is required to submit a second paper. Your paper should critically examine 
any topic related to the intersection of race and cinema in the post-1960 period. The topics below are provided to assist you 
in developing your final paper. This paper should be 7-9 pages in length and must adhere to the following guidelines. The 
paper has to demonstrate your ability to apply "theoretical concepts. It should be argumentative, reflect your ability to 
critically read race in cinema, and demonstrate that you have consuhed a variety of sources including: class lectures, 
assigned reading materials, course pack, reserve reading material, videos on reserve at the Media Resources Center, etc. 
Consult journal articles, books, documents, etc. and do no limit your search to maiterials provided exclusively on-line. This 
paper constitutes one-fourth of your grade and should reflect your best effort. 

1) Select a ~notion picture that has been re-made and exanaine how these versions co~npare to or 
differ from each other in their representation of African Americans on the screen. 
The Defiant Ones (Sidney Poitier & To~\v Curtis)/Fled (Laurence Fishburne); 
A Time to Kill (Samuel Jackson)i To Kill a Mockingbird; 
Cry the Beloved Country (Sidney Poitier, Canada Lee)/Cry the Beloved Country (James Earl Jones); 
Shaft (1971, Richard Roundtree)iShaft (2000, Sa~nuel L. Jackson); 
King Kong (1933)/King Kong (2005); 
Guess Who’s Coming to Dinner (1967)/Guess Who (2005) 

2) Examine how African American physicians historically have been transformed on screen in films such as No 
Way Out, Guess Who’s Coming to Dinner, Eve’s Bayou etc. Assess whether or not the screen image 
has improved or deteriorated. 

3) Examine the construction of race in films involving serial killers (i.e. Summer of Sam, Kiss the Girls, Seven). 
4) Select an actor or actress and develop a guiding argument that will allow you to examine his/her body of works 

with respect to how they have been transformed on screen (Denzel Washington, Angela Bassett, Laurence 
Fishburne, Whoopi Goldberg, Samuel Jacksork Morgan Freeman, Jada Pinkett, Vivica Fox, Alfre Woodard, Halle 
Berry, Will Smith, Cuba Gooding, Terence Howard, Forest Whitaker, etc.) 

5) Examine how the African American family has been presented on screen from the 1960s to the present (i.e. Once 
Upon a Time When We Were Colored, A Raisin in the Sun, The Preacher’s Wife, Eve’s Bayou, Crooklyn, 
Inkwell, Soul Food, Beloved, Color Purple, Precious, etc. ) 

6) Examine how African Americans in the military have been presented on the screen (i.e.Glory, A Soldier’s Story, 
Tuskegee Airmen, Buffalo Soldiers, Courage Under Fire, Crimson Tide, Three Kings, Miracle at St. Anna, 
Red Tails) 

7) Assess how institutions of higher learning have been depicted on screen (i.e. School Daze, 
Higher Learning, Great Debaters, etc.) 

8) Examine how interracial relationships have been reconstructed on screen (i.e. Guess 
Who’s Coming to Dinner, One Potato, Two Potato, Jungle Fever, Body Guard, Jackie Brown, 
Bulworth, Mississippi Masala, One False Move, Monster’s Ball, Something New, Shadowboxer, Black 
Snake Moan, Lakeview Terrace, Four Brothers). 

9) Explore the relationship between rap artists and cinema (Ice Cube, Ice Tea, Queen Latifah, 
Tupac, Hea~3~ D, Will Smith, Mos Def. Snoop Dog, Fif~" Cents, Ludacris, Xzibit, Outkast, Bow Wow, Nelly, Eve, 
Conunon) 

10) Examine how black militancy has been transformed on the screen (i.e. Panther, Malcolm X). 
11) Examine the evolution of black horror films in cinema (i.e. Blacula, Tales from the Hood, 

Def by Temptation, To Sleep with Anger, Last Vampire in Brooklyn, Scream Blacula Scream, Candyman) 
12) Assess how black male camaraderie has been transformed on screen and discuss how black 

masculinity is presented in these films (i.e. Cooley High, Boyz in the Hood, Juice, New Jack City, Menace II 
Society, Get on the Bus, Five Heartbeats, The Best Man, The Wood, Life, Baby Boy, Drumline, The 
Brothers, Idlewild, Barbershop, etc. ) 

13) Compare and contrast the black detective to the white detective (i.e. Shaft vs. James Bond, Seven, Enemy of the 
State, True Crime, Kiss the Girls, Man on Fire, High Crimes, Inside Man, D~j~ vu, Shaft, The Taking of 
Pelham, 123, etc.) 

14) Examine Black/White Buddy Films (i.e. Danny Glover, Eddie Murphy, Keenan Wayans, 
Morgan Freeman -- Lethal Weapon I, II, III, IV, Shawshank Redemption, Seven, Beverly Hills 



{PAGE } 

Cops, The Last Boy Scout, Kiss the Girls, Money Train, Pulp Fiction, Training Day, Miami Vice, The 
Taking of Pelham 123, Shawshank Redemption, Safe House) 

15) Explore Black Love as reconstructed in cinema (i.e. Lady Sings the Blues, A Warm 
December, Poetic Justice, Higher Learning, Love Jones, Boomerang, A Thin Line 
Between Love and Hate, Jason’s Lyric, What’s Love Got To Do With It, Waiting to 
Exhale, Love Jones, How Stella Got Her Groove Back, The Preacher’s Wife, Why Do Fools 
Fall in Love, What’s Love Got To Do With It, Love and Basketball, Disappearing Acts, Why Did I Get 
Married, Why Did I Get Married II, Deliver Us From Eva, Boomerang, etc.) 

16) Examine the evolution of the drug dealer on screen (Superfly, New Jack City, Juice, Menace II Society, Boy z 
’n theHood, Sugar Hill, Hustle and Flow, American Gangster) 

17) Examine black westerns in cinema (i.e. Buck and the Preacher, Posse, Wild Wild West) 
18) Examine black female camaraderie as transformed on the screen (i.e. Set It Off. Waiting 

to Exhale, Soul Food, How Stella Got Her Groove Back, Dream Girls). 
19) Critically examine the works of a contemporary black filmnmker (i.e. Spike Lee, Bill Duke, Forest Whitaker, Julie 

Dash, Mario Van Peebles, John Singleton, F. Gal3, Gray, Robert Townsend, Kasi Lemons, Carl FrankliI~ Lee 
Daniels, Tyler Pen3,, Euzhan Palcy). Explore the impact of Iris/her works on the African American screen image 
and spectators. 

20) Examine black bio-films or bio-pics (Malcolm X, Dorothy Dandridge Story, Hu rricane, All, Ray, Last King of 
Scotland, Cadillac Records). 

21) Explore fihns that attempt to examine the issue of transgressing racial difference (i.e.Watermelon Man, Soul Man, 
White Man’s Burden, True Identity, Bulworth, Human Stain, Devil in a Blue Dress) 

22) Compare and contrast black exploitation films to "hood" films produced in the early 1990s (Boyz N the Hood, 
Menace II Society, Juice, Sugar Hill, New Jack City, Straight Out of Brooklyn). 

23) Examine African American histo~ when transformed on screen (Rosewood, Ghosts of Mississippi, Malcolm X, 
The Tuskegee Airmen, Josephine Baker Story, Mississippi Burning, Lean On Me, Glory, Amistad, Dorothy 
Dandridge, Medgar Evers Story, Four Little Girls, The Last King of Scotland, RedTails) 

24) Examine the African American athlete when transformed on screen (Cooley High, Cornbread Earl and Me, Boyz 
n’ the Hood, He Got Game, Hurricane, Jerry Maguire, All, Remember the Titans, Any Given Sunday) 

25) Examine the African American novel when transformed on the screen (Devil in a Blue 
Dress, Beloved, Waiting to Exhale, Color Purple, Once Upon A Time When We 
Were Colored, Knock On Any Door, Native Son, How Stella Got Her Groove Back, I Know 
Why the Caged Bird Sings, Their Eyes Are Watching God, Disappearing Acts, Precious) 

26) Examine the black male/female as a gangster/criminal (i.e. Hoodlum, Rage in Harlem, Jaclde Brown, 
Set It Off, New Jack City, Menace to Society, Boy z N the Hood, Hurricane, True Crime, Green Mile, Life, 
Idlewild, Hustle and Flow, Shadowboxer, American Gangster) 

27) Examine black presidents/leaders (Mandela and DeKlerk, Malcolm X, Head of State, Deep Impact, The Last King 
of Scotland) 

28) Examine the representation of African American athletes in documenta~ films (Hoop 
Dreams, When We Were Kings, Jim Brown: All American Athlete). 

29) Examine black father/son relationships (i.e. Boy z N the Hood, He Got Game, Baby Boy, John Q, Pursuit of 
Happyness, etc.). 

30) Examine the construction of race - whflcncss/blackness (i.e. Bulworth, Jaclde Brown, 
Summer of Sam, American History X, Bamboozled, Remember the Titans, Crash, Lakeview Terrace, Black 
Snake Moan, Shadowboxer, The Help). 

31) Examine the neutralization of blackness in cinema (i.e. Deep Blue Sea, Bone Collector, Pelican Brief, Man on Fire, 
The Help). 

32) Examine black superheroes (i.e. Hancock, Seven Pounds, Book of Eli, Catwoman) 
ALL PAPERS MUST ADHERE TO THE FOLLOWING GUIDELINES: 

1) Title page that includes the title of paper, full 
name, PID number 
2) Typed and Double-Spaced/Times New Roman 
Style Preferred 
3) Adhere to basic rules on Grammar and Style 
4) Contain Footnotes or Endnotes (Parenthetical 
Documentation is acceptable) 

5) Include Bibliography 
6) Legible, Near Letter Quality or Better (Original Dark 
Copies) 
7) Pages shouhl be Numbered and in Correct Order 
8) Please do not print paper on front and back 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, April 2, 2012 12:36 PM 

Nzongola-Ntalaja, Georges <~ongola@email.nnc.edu-~ 

1~: F~Jl Schedule Teaching Gaps 

Dear Georges: I prefer to meet on Wednesday and Thursday (at the times specified) Will meet on Friday if necessa~z. Hope to hear from you soon. Sincerely, Charlene Regester 

From: Nzongola-Ntalaja, Georges 
Sent: Monday, April 02, 2012 12:33 PM 
To: Caktwell, Kia L; Regester, Charlene B; McMillan, Tim; Jal~en, Kelmeth R 
Subject: Fall Schedule Teaching Gaps 

Dear Kia, Charlene, Tim and Kemaeth, 

In response to Eunice’s request that ~ve submit our recommendations on filling teaching gaps for the Fall 2012 semester as soon as possible, I ~vould like to know- whether it is possible for us 
to meet this week Assuming that ~ve ~vould need to take today and tomorro~v to study the matter, would it be possible to schedule a meeting at one of these three time slots? 

Wednesday, April 4 at 9:30 am 

Thursday, April 5 at 3:30 pm 

Friday, April 6 at 10 am 

Best regards, 

Georges 

Georges Nzongola-Ntal~tia 

Professor of African Studies 

Department of African and Afro-American Studies 

University of North Carolina at Chapel Hill 

201 Battle Hall, Campus Box 3395 

Chapel Hill, NC 27599-3395 

USA 

Tel.. ~ 1 919 599 9839 



Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Monday, April 2, 2012 4:37 PM 

McMillan, Tim <tjml@email.unc.edu"~ 

I~W: E-book addition notification AFAM101 CCO Spring 2012 

From: Library Reser’~es Reading 
Sent: Monday, April 02, 2012 4:33 PM 
To: Regester, Charlene B 
Subject: E-book addition notification ~’AM101 CCO Spring 2012 

])ear Instructor, 

We have added an E-book link to the online course reserves page for AFAM101 CCO Spring 2012, specifically Stuckey’s Slave culture: nationalist theory and the foundations of Black 
America. You can access it via the online course reserves page (at http:i,~eres lib.unc.edu/eresicourses aspx?page=Pm&cid~1564) or through the UNC online card catalog system (at 
http:i,search lib.unc.edu/search?R=UNCb7062149) A th; ugh [’or copyright reas; ns online course reserves pages are only accessible during the semester their corresponding class is 

taught, E-books can be accessed at aW time through the UNC online card catalog system 

’]?hank you, 

UL Reserves 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, April 4, 2012 4:59 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Films for AFAM 276 

To Whom It May Concer: Please reserve Shadowboxer (DVD 4186) for my screening tonight at 6pro. 
For my AFAIVl 10:t class on Thursday, April 5, 20:t2, please reserve Flight to Freedom 01HS 5870). I will pick up both films at 5:30pro later today. Thanks much for your 
assistance in this matter. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, April 5, 2012 4:29 PM 

Janken, Kenneth R <krjmaken@email.unc.edtr> 

ILE: [a£ri~l~n] Update on am item I menlioned in the las~ meeting 

Dear Ken: Thanks for the info and yes, I did receive this email. Sincerely, Charlene Regester 

From; Janken, Kenneth R 
Sent: Thursday, April 05, 2012 4:25 PM 
To-" Regester, Charlene B 
Subject; FW: [afriafam] Update on an item I mentioned in the last meeting 

Dear Chafle,~e, 
Please Jet me l,a~o,a that you mceis ed this emaiL It was go~d to talk with you l,)day. 

Regards, 

Kenneth 

Kenneth R. Jaaken 

Pro~2:~or of Aft’o- Amecicat~ Studies 

Dep~rtmet~ of Aft~ca~ and Afto- Ame~c~m St~dies 

109 Ba~t]e t ]a]L CtB~ 3395 
l 5~five~ity ofNorN C.aro~h~a 

Chapel Hill NC. 2759%3395 

(9I 9) 962- l sl9 ~ voice) 

(919) 966-2694 

/ 

ht~p?/) uncpress.unc .eda/~oks/T- 8059.html 

h~p://undpress.nd.edu/bool~PO0780 

h~p://undpress.nd.edu/bool~PO0723 

From= SaNe, Eunice N [mailto:eunice@email.unc.edu] 
Sent= Thursday, April 0S, 20~2 11:49 AN 
To~ Depa&ment lisNe~ 
Subject= [afriafam] Update on an item I mentioned in the last meeting 

Dear Colleagues, 

At our last meeting, I indicated that Chairs would soon be meeting with the Chancellor to discuss a range of urgent matters concerning high education and in general the role 
of the University in the contemporary world. 

Below is a piece that will serve as one of the entry points in the meeting next week. I thought I would share the piece with you and also remind you to send me any ideas that 
you think I should share from our unit focusing on contemporary debates on high education. 

Shortly, I will be en route to Canada for my family’s Easter celebration so I wish you all and your families a restful and great long weekend! 

Best wishes, 
Eunice 

You are cunenfly subscribed to afriafam as: _k__~a__4~_k__e__!~@_e__n__)__a_~!:_u__!~_c_:_e_d__p_.. 

To unsubscfibe click here: ._h__t_t_ p_ ]J_!_i_~ _Ls_:_tLr_Lc_:__e__d___t_t.~...u.~..).i..d.....~3...2..-.3..(.}.~.~{.).(.!.~.~3.s~..c.~4..~}.).Z.8~a..d..~.8..c~e..c~d~8..~e..2.c.:a..~..d..6..:a~d~.~2~!~1~r~3~..2..2..2.2..‘.32. 
(It may be necessary to cut and paste the above URL if the line is broken) 

or send a blank email to leave-31227237-32361600.53dc46978ad38cecd86egcafd6adlb74,@]istserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, April 6, 2012 3:02 PM 

Perry tMI <hallpa@em~l.unc.edu~ 

I~E: Co~nmittee Report and Meeting 

Dear PeT: Yes, I can meet at this time -- I had previously indicated that I could meet any time on Monday or Wednesday Sincerely, Charlene Regester 

From: Perry Hall [hallpa@email.unc.edu] 
Sent: Friday, April 06, 2012 6:27 AM 
To: Hall, Pero~ A 
Cc: Nzongola-Ntalaja, Georges; Mutima, Sinamenye A; Regester, Charlene B; McMillan, Tim; Pier, David; Hall, Perry A 
Subject: Re: Conzmittee Report and Meeting 

Charlene 

Evewone except you has responded to say they can meet on Wed Apr 18 at 
9am. Can you meet at tJ~at time? 

On 4/5/2012 4:58 PM; Perry Hall wrote: 
(;an everyone meet on Wed. Apr 18 at 9 am. ? 

Perry 

On 4/5/2012 10:44 AM, Nzongola-Ntalaja, Geurges wrote: 
>> I can make it un Monday, April 16 anytime ~[’ter 11 am, and on 
>> Wednesday, April 18 anytime befure 12 noun. 
>> Geurges 
>> 

>> Geurges Nzungula-Ntalaja 
>> Professor of African Studies 
>> Department o:[’African and Afru-American Studies 
>> University uf North Carulina at Chapel Hill 
>> 201 Battle Hall, Campus Box 3395 
>> Chapel Hill, NC 27599-3395 
>> USA 
>> Tel ~ 1 919 599 9839 
>> 

>> Frum: Perry Hall [hallpa@email.unc.edu] 
>> Sent: Thursday, April 05, 2012 8:57 AM 
>> To: Nzongola-Ntalaja, Georges; Mutima, Sinamenye A; Regester, 
>> Charlene B; McMillan, Tim; Pier, David; Hall, Perry A 
>> Subject: Cormnittee Report and Meeting 
>> 

>> Colleagues 
>> 

>> Charlene has indicated that she cannot meet on Tue. Apr. 17. Please let 
>> us know- xvhich times on Mon and Wed @r 16 and 18 you can meet. I will 
>> set up a doodle poll later. I don’t have time right now. 
>> 

>> Perry 
>> 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, April 6, 2012 3:12 PM 

Nzongola-Ntalaja, Georges <~ongola@email.nnc.edu-~ 

ILE: Draft report on our meeting today 

Dear Georges: Revie~ved both versions of the report and I am in agreement ~vith the ~vay our discussion was presented. Sincerely, Charlene Regester 

From: Nzongola-Ntalaja, Georges 
Sent: Thursday, April 05, 2012 5:18 PM 
To: Janken, Kenneth R; McMillan, Tim; Regester, Charlene B; Caldwell, Kia L 
Subject: Draft report on our meeting today 

Dear colleagues, 

Attached please find the draft report of our meeting this afternoon. Once I receive your comments and an~mendments, I will send the final and revised report to Ennice. 

Best regards, 

Georges 

Georges Nzongo[a-Ntal~ia 
Professor of African Studies 
Department of African and Afro-American Studies 
University of North Carolina at Chapel Hill 
201 Battle Hall, Campus Box 3395 
Chapel Hill, NC 27599-3395 
USA 

Tel.. +1 919 599 9839 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, April 9, 2012 6:17 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve DVD for AI:AM 276 

To Whom It May Concern: For my AFAM 276 class that meets April :tO, 20:t2 (Tuesday), I would like to reserve the Human Stain. I plan to pick up the DVD tomorrow prior to 
my class that meets at 3:30. Your assistance in this matter is greatly appreciated. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, April 12, 2012 8:24 AM 

Rucker, Walter C <wrucker@email.unc.edu> 

ILE: Meeting Regarding Fail Schedule 

Dear Walter: Yes, I can walk over to the Campus Y to meet you. Will come around 3:15 when your class ends. Sincerely, Charlene Regester 

From: Rucker, Walter C 
Sent: Thursday, April 12, 2012 8:12 AM 
To-" Regester, Charlene B 
Subject-" RE: Meeting Regarding Fall Schedule 

Sinc~-_~ w~-_~ ~re meetit~g tod~w., is il: possibh:_~ to meet ~: the Cameras Y? My ck~ss ~t Chapman ends at 3:15p ~txt ~ wouM rather rK~t wMk N~ the w~y b~ck to Battle when 

my ci~r ~s parked at Cobb Oeck R ~s e%~edally diffk:ult ~:h~s rht~rs. s~t~ce my p~m:r~er norm~dly pk:ks up my son from school on my te~;(:hh~g days but she will be i~way 

st s conference at NorLhwestern for the rest of this week. 

Let me know K th~s works for you. 

Best, 

Wa~ter 

D7 B~t~,b 

Ch,~p,~l I51], NC ~75599-355K~ 

From= Rucker, Walter C 
Sent= Monday, April 09, 2012 11:~ AM 

T~= Re,ester, Charlene B 
Ce= SaNe, Eunice N (eunice@email.unc.edu) 
Subject= RE: Heetin~ RegarNn~ Fall Schedule 

Dear 
That works 

I look [:orward [o ca[thing up and addressing your concerns. 

Best, 

WaKer 

W ali, er R~cker 

A{ricm~ ~r Alr,::~-.~%memc~n S~ud~e~ 

F~m~ Re,ester, Charlene B 
N~Btl Monday, April 09, 2012 ~1:39 AN 
T~ Rucker, Walter C 
Subjeet~ RE: Neetin~ Re~ardin~ Fall Schedule 
Dear WaiSt: I have a meetin9 in the depa~ment on Wed. at 9am. -- when the meetin~ is over we could meet then. If not I will t~ ~ catch you on Thursday around 3:30 
because I have office hours from 2-Spin. See you then. Sincerely, Charlene Re,ester 

From-" Rucker, Walter C 
Sent: Monday, April 0% 2012 10:29 AM 
To; Regester, Charlene B 
Subject; RE: Meeting Regarding Fall Schedule 

W~-’_~ can meet this week to discuss [ul:~.~re sch~-:~duling. I would ~)refer Tues (9-.I(}a), Wed.., (91~-10:30a}, or Thurs, (9.-3.0a} [[ possible, Thursday at 3:30 (:oukt wofk but we 

couMn’~: meet [or too ~or~g. My partner w~H be at Northwestern ~nd ~ would have t:o ~)~ck up my son from s(:hoo~ by Sp 
Let me know wha[ works and weql meet before the end of this week. 

Best, 

Waiter 

A{ricm~ ~r Alr,::~-.,%memc~n S~ud~es 



lattp:,//a~’io[om.tmc ¢~clu! people~ walter-c.~rt~cker 

From: Regester, Charlene B 

Sent: Thursday, April 05, 2012 2:50 PM 

To: Rucker, Walter C 
Subject: Meeting Regarding Fall Schedule 
Dear Walter: Whenever you have a chance I would like to discuss my schedule for the Fall. I am teaching some 3 days a week and will have nearly 100 students~ It seems that 
since I have such a large enrollment it would be easier for me if my classes had been scheduled on ~vo days Tues!-lhurs. or Mon/Wed. Please let me know when we can meet 
to discuss this as I know that these classes have already been scheduled for the Fall but 3[ would like to meet to discuss future arrangements. Thanks much for your assistance. 
Sincerely, Charlene Regester 



RACE~ 

Tears of ~rief: Tracy Martin, father of Trayvon, speaks at a ralty aboutthe death of his son, 

Is Obama " It Worse? 
An exclusive Newsweek poll reveals the  persistence 

of America’s stark racial divide, 

ONCE UPON a time, millions of people 
seemed to believe that electing Barack 
Obama.president would automatically 

improve race relations in America. Ja- 

son Wilhite, m] African-American from 
Charleston, S.C., was one of them. ~[ did a 
jig around the house I was so h~ppy,." Wil- 
bite says. "I thougoht Americans really had 
made progress in how they viewed black 
people as a whole." His assessment now? 

"Man, did [ read that wrong," 
Wilhite isn’t "alone. Nearly four years 

into the Age of Obama, many Americans 

are coming to the conclusion that choos- 
Lag a btaek man as commander in chief 
has done little to ~eed up racial progress 

or soothe racial tensions. In fact, some 
even suspect that Obama’s presence in 
the OvalOffice may be slowing us down- 

and pushing us thrther apart, 

A new Newsweek poll, puts this re- 
markable shift in gark relief for the first 

thne. Bad~ tt~ 2008, 82 percent of Ameri- 
cans told Pew Research Center that they 

expected race relations to get.better as a 
result of Obama’s election; only 9 percent 

~nticlpated a decline. But today that 

43-point gap has vanished. According to 
the Newsweek survey, only 32 percent of 

Americans now think that race relations 
have improved since the president’s ina:u- 
guration; roughly the same number (~0 

4O ] NEWSWEEK 

percent) believe they have gotten worse. 
Factor in those who say nothing has 
ch,anged and the result is staggering: 
nearly 60 percent of Americans m’e now 

. convinced that race relations have either 

. deteriorated or stagnated under Obama. 
Whites are especiaIly critie~ of Obama’s 

approach: a majority- (51 percent) actually 

believe he’s been unhelpful in bridging 

the eotmtry’s rati!! divide. Even, blacks 
have concluded, by a 20-point margin, 
that race relations have not improved on 
Obama’s watch. 

The question now is why. It is no stwprlse 

that race s~.l divides America; it 
vided us since the first settlers landed on 



our shores. (Even in 1969, in .the wake of 
landmark civil-rightS legislation, 59 per- 
cent of blacks told Newsweek that ~e 
pace of change was too slow.) And it is no 
surprise t1~t AfricanTAmerieans axe fed- 
ing particularly pessimistic after a reces~ 
sion that drove black tmemploymen~ as 
high as 16.7 percent, The surprise is that 
one of the most encouraging signs of racial 
progress in our na~lo~’s history, the elec- 
t~on of an African-American president, 
now seems to b¢ deepening our divisions 
rather than diminishing them..But per- 
haps that shouldn’t be so sh0ck~g either. 
What the Newsweek poll reveals-and 
what a review of recent history reiterates- 
is that Obaama didn’t create the rnisunder- 
standings anO resentments that complicate 
a controversy like Trayvort Martin’s death. 
He’~ just the spark that sets them ore " 

In other words, it’s not him. It’S us. De- 
spite t_he powerful symbolism of Obama’s 
election, blacks and whites are still Iiving 
in two different worlds,      ¯ 

At the heart of America’s persisteat racial 
divide is a ftt~damental disagreement over 

the. f~equency and severity of: dis~- 
tton against Afl~ean-Amerieans~ When 
asked, vast majorities-89 percent 0fbtaeks 
and 80 percent of wl~tes-agree that racial 

stereotyping still occurs in America today that other people fear them ~ome or all of 
But ask how racial stereotyping aetually.aZ- the time; only 10 percent of whites can 
leers.people’s lives, and blacks and Whites empathize. BIaeks .are four times more 
no longer see eye to eye. Seventy percent of likely than whites to say they have been 
wNtes, for exaxnple, thira that bIaeks have unfairly stopped-by police, and twice as 
an equal shot at affordable housLrzg; drily likely to say they have been insulted, 
35 percent of blacks say the sarfle. Seventy threatened, or attacked because of their 
percent of whites be_liege that the two races skin color. Of course you’re going to sns~ 
receive equal treatment in the job market; " peet that racism is mak~g otlaer people’s 

¯ a mere 25 percent of blacks.concur, And lives harder-that it got Trayvort Martin 
wine more than 80 percent of white pe0-. shot or skewed the job market-when it 
pie say the cops and courts usually or al- has so.often had the same effect on you.. 
ways treat blacks the same as whites, that 4I had no idea that what we’d fought for 
number doesn’t even clear 80 percent hithe’S0sand’60swouldstilIneedtobe 
amoIlg African-Americans. It’s no wonder, fought for .today;." Rep.. James Ctyburn 
then, tahat blacks are twice as liRely as tells NetVsweek. But ~ is the dilemma 
whites (82 percent versus 38 percent) to say Obamainherited; a w51te America eager 
that race played a role in the shooting of " robe convinced that racism is a thing of 
Trayvon Martin. They are simpIy more the past anda biaqk America still pain- 
11Relythanwhitestostfll~eeraeeasafae- fully aware that it is not. . 
tot in how people are treated, period. So how is Obama’s presence in ~e Oval 

The reason for this divide is siraple but 0fflee driving us farther apart? By push~ 
often overlooked: most blacks know how ing all of this racial mistmderstanding out 
it feels to ex-perience racism; most w~tes onto tile polit~cal playing field, where it is 
do not. Ace0rding to the Newsweek polt, amplified and distorted by the polarizing 
74 percent of blacks have personNIy, felt £orees ofpartisanstgp: ¯ : 
they were being discriminated against Consider ~e events of Mardq 23. Before 

because of their race; oNy 31 percent of that day the right and teft seemed to agree 
whites have ever felt the same wa3 FortY~ tl}3t Trayv0.n Martin’S death was a tragedy 
five Percent of blacks, meanwhile,, sense and that political posturing was verboten. 

APRIL 16, 20!2 { 41 



RACE 

Rep. Allen West (R=Fla,) called police in 

action "an outrage," Senate Minority 

Leader Mirth McConnel] (R-K~:) said he 
was ’°glad". the shooting was "being inves- 
tigated." NaHonaI Review editor Rich 
Lowry went so far as to write an essay 
headttned "AI Sharpton ~s Pdght." 

Then Obama decided to weigh in. ~If I 
had a son," he said, "he’d took like Tray- 

yon.- According. to a senior aide to the 
Congressional Black Caucus, Obama had 
~planned to say those words for days, and 

he knew the impact they’d have. He was 
really giving a wink and nod to black peo- 
ple that said, ’~ feet your pain,’ He can’t 
talk openly about race because it pisses 
too many people off," 

But even Obama’s wink-and-rtod ap- 

proach wasn’t subtte enough to forestall 

another flare-up. As soon as his Tmyvon 

remarks hit the wires, conservatives pulled 

a 180, abandoning the muted comRy of the 
past few weeks in favor of apoplectic out 
rage. MAchetle Malkin qui&dy accused the 
president of "pour[ing] gas on the fire." 
Prick Santorum said Obama was "seiz[ing] 

upon this horrfftc thing where families are 
suffering and inject[lug] ... divisive rheto- 
ric." Newt Gingrich asked whether Obama 

would be "OK" if "a white ... had been 
shot" because "it didn’t look llke him." And 

so on. According to the Newsweek poll, a 
majority of whites now disapprove of 

Obama’s handling of the Martin tragedy. 
There may be rio way out of this rut. 

Whenever a race controversy goes national, 
Obama seems to feel compelled to com- 

ment-wbach makes sense, because he is 

Never at_-_ue with a 
a gun, man 

BY WALTER MOSLEY 

black. Whenever Obama co~ranents on 
race, Republicans seem to feel compelled 

to object-which makes sense, because 
that’s how they react to everything he 

does. Liberals accuse conservatives of 

racism; conservatives accuse liberaIs of 
playing the race card. Everyone feeIs 

more clivided than before. 

And yet these frustrating, feuds won’t 
last forever. In the long run, the mere fact 

of a President Obama-a brown face 

¯ alongside all those chalky portraits in our 
history books-will begin to have its own 
effect. White children will look at black 
children differently. Black children will 

look at themselves differently. And that, 
one hopes, wilt be more than enough to 

make up for whatever growing pains 

We’re experiencing right now. nw 

PRETTY FAR back in the 20th century,, 

when the American government was 
waging an immoral war on Vietnam and 

conduet~g illegal campaigms against 
Martin Luther King Jr., Malcolm X. and 

the Black Panthers, along with supporting 
unfair practices against everyone from 

Native Americans to women m rnJgrant 
farm workers-back then i used to get 

stopped by the police on a regular basis. 
I remember one time I was walking 

down this lonely road with a white 
friend. We both had long hair and were 

feeling no pain. It was nighttime, and the 
desert air felt good to us. A police cruiser 

pulled up out of nowhere, it seemed. A 

Ng policeman got out and pointed his 
!~istol at my groin. He said, "Why did you 
break into r_hat building over there?" 

What was I supposed to say? My father 
always toId me, "Never argue with a man 

with a gun." Never argue with a 
policeman, for float matter. 

t claimed innocence while imagining 
explosive castratLon. 

My friend calmly said that he attended 
the nearby college and that we had been 
together all night. He didift show any ID 

nor did he say what we had been doing. 

But he was white and that was that. The 
police left us alone, and I, still feeling 
pretty good, continued on my walk with 

my friend. 
That was 42 years ago. ~t wasn’t the last 

time I wa~ s~opped, tt wasn’t the last 

time I had a gtm pulled on me. I have 
never carried a gun. 

It seeras like a lot has changed since 

way back then. 

42 NEWSWEEK 



Back then the easeof a young black 
man getting gunned down on the streets 
of America would not, as a rule, have 
made the national news. This, I suppose, 
is a hopeful sign, an indication that even 
a young so called black man can be 

considered to have rights, and might, in 

some rare moments, take the role of 
victim in the eyes of the omnipresent 

(but not omniscient) media, 
Back then the governor of a Southerh 

state would not have talked about seeking 
justice for some nonwtdte teenager 

walMng the streets of a gated community. 

This too, on the surface, seems like the 
kind of social change one would expect in 

a nation tlnat has so recently elected its 
first nonwhite president. 

Back then freedom marchers had to go 

to the site of the crime or injustice to 
march in front of the homes and 
businesses of the people who denied the 
tights of others. Today you can maxch in 
New York or California to show your 

feelings to the peoples of Florida. This 
demonstrates how the media can allow 
every, day citizens a platform to express 
their outrage and even knIluence 

decisions made by high flying officials 

and their executors. 
Back then people believed in the 

concepts of racial inferioriN the weaker 
sex, and that ownership increased the 
moral and political value of the owner. 

The Trayvon Martin case shows us, at 

[east. on the surface of things, that justice 

can be called for by anyone with some 
hope of a repN 

FLASH POINT 

Speed Trap 

Los Angeles police brutally beat Rodney King after pulling him over for speeding. 
Their acquittal sparked tiers that left 53 dead and caused $1 billion in damage, 

George ZJmmerman, as, interchangeably, 
white, hag-white and t’m21f-Hispanic, or 
Hispanic. All these terms have their roots 

drenched in the lifeblood of racism. 
What does the word "Hispanic" mean? 

Does it mean that a Peruvian (wtdch 
some sources say is the home of origin of 
George Zimmerman’s mother) carmot be 

wNte? Are people born in Spain not 

white? Are Peruvians and Puerto Paeans 
the same race? What should we call 
Brazilians -Portuganics? 

7hen we must ask the taboo question: 
what is white? TrOs term gained forceful 

To cal!,a man a ’white man’ is racist 
terrninolo mf in itself, 

Things seem better, but there are 

serious cracks in 1.he veneer of our 
progress. Injustices such as the one 
committed against Trayvon Martin have 
reared their ugly heads since before 

Ermaett Tfll’s murder in 1955. We have to 
remember that the recognition of an 
injustice and public outrage will change 

nothing unN we understand, completely, 

~e issues that bring about these over,is. 
In order to acNeve this understanding 

we have to deal with exactIy whom and 
what we are calling mcia. Most news 
outlets identify the accused kgier, 

meaning in America when Christian 
European mort fou~nd themselves 
between the indigenous peoples (that 
they slaughtered) and Africans (whom 
they enslaved), These so-caJ_led white 
men’s ancestors didrt’t cor~sider them- 
selves ozm pandemic race. In the old days 
Vikings werefft the same race as Greelcs, 
Piers didn’t think they came from the 
same blood as Scots, To cat1 a mm~ a 
"white man" is racist ten~qinolo~ m 
RseK Terrooinotogy perpetrated and 
promoted by the media. 

So is race just a matter of self-identtfi- 

cation or people identifying you as part 
of an ethnic group because of their 

estimation of your appearance? Probably. 

But even hdre, in the fiction of our 
minds, we must deal with fl~e fallout 
from arbitrary racial identifl cation. 

If George Ztmmerrnan didn’t ttfink of 

hirrtsdf as a white man, does that mean 

he could not have committed a crime 
based on race-interpretation? And even 

ffhe was free of racism, does that mean 
that the handling of the case does not 
!~ve racist overtones? 

Is George Zimmerman’s race a pivotal 
question in the slaughter of Trayvon 
Martin? If he, Zimmerman, were a 

so-coiled white man, would 1u,vtice ever 
seriously consider indicting him? If he 
were a so-called bNck man, would this 
no longer be a case of racism? K 
someone of our president’s racial 

configuration shot Mar~n, would the 
nation, fueled by the medaa, be up in 

arms? Would the liadonal media even 
cover such a crime’? 

I don’t believe so. 
There are solid reasons (but not excuses) 

for these oversights and exclusions. We 
often look upon the Nee that represems 
the enemy and focus our rage or~ the 

perceived characteristics of Nat visage. In 
reality mcM prejudaee is a centuries-old 
system of ownership-based justice and 
v~rtu~tlly unconscious cultural bigot.~y. 

Preem~cept~ons, l~alsc identifiers, and 

lessons in history that have gaps wider 



RACE 

than the Grand Canyon make up the 
fo~mdation for this solitary crime that, in 
my opinion, has been so misconstrued. 

qhe crime is an unarmed man-child 
shot down in the streets of America when 
the admitted shooter is allowed to walk 
free. The crime is a nation of possible 
Ftorida vacationers who have to march in 
protest in order to get the tourism-based 
state to mm Rs eye toward justice. Ttte 
crime is a corporate-owned media that 
picks and chooses among the cases for. 
whaeh it will open the floodgates of 
national opinion. The crime is the 
everyday citizen of America in the 21st 
century using archaic and inaectwate 
terms suet¢ as white and black rather than 
fellow American. The crime is a broadhr 
media that has convinced our citizens 
that they are in such imminent danger 
that they fed it necessary to vote for 
legisIation such as Stand Your Ground. 

And so much goes unreported and 
~mseen: the daily deaths ofirmocent 
children in Afghanistam the rapes, 
brutalities, and routine htwniliattons 
visited upon the rndllions of ore: citizens 
cycling in and out of the prison system; 
the mentally ill, aged, and orphaned 
citizens who no longer have a voice or 
maybe never had one. 

The tragedy of Trayvon Martin 
represents all of this and more. If we can 
see this injustice as the underpinning for 

a systemic transferred- 

ON THE IPAD 

Watch Walter 
Mosley dissect 

how America 

defines race. 

tion in which we might 
Waly open up the 
media and investigate 
our racial, cutmral, and 
economic assumptions, 
then we wilt have 
crossed that great 

divide fi’om the sexist, classist, and racist 
20th century into a world where young 
men. lil<e Mm-tin aren’t in danger from 
the l~ar foisted upon us by the very 
systems tha now pretend to seek jusfice. 

The leg~d system does not care about 
Trayvon or what happened to h,m. 
DoJlar signs fueJ the media coverage and 
motivate the Republican governor. 

Now and again a case like this incites 
the public so rnueh that we step forth 
and say, ’*This is wrong." But we mu~ be 
aware that this injustice is part and 
parcel to everything we (falsely) believe 
and therefore everything we are, and 
are not. The Trayvon Martii~ killing is 
the tip of the iceberg and we am the 
ill fated Titu~ic. ~w ¯ 

If I Had a Son 

Zimmerman 

SO MANY s~ories of racial intimida- 

tion in America involve a zoutine 
encounter with the police. It is as if 
the police have not shaken offthe 
taint of their history of enforcing 

the laws of segregation. Even today 
such enconn~ers are full of implica- 
tion, both real and imagined, and 
often in, ply an insult. But is lids 
always to do with race, or ~s the 
insult found in the frapartial slap of 
a~tho~ity, by its very nature bigoted 

and bullying? 
Driving down a back road on Cape 

Cod on a ~uty evening khree yea~s ago 
I saw ar~ tmweigome blue flash in my 
rearview mirror, After t pulled over, 

the cop approached my expensive car 
on foot. I knew wha~ he wanted. 
Unable to reach my registration in 
my glove compartment, ! undid my 
seat belt and popped open th~ glove 
box, and at that moment the cop was 
at my window, in a defensive 
posture, as though he thought 1 
might be reaching for a gun. 

His shriek startted me. "Put your 
hands on the steering wheel! Forty in 
a 3o-mile an-hourzone! And you’re 
not wearing a seat beltV 

As I explained that I had been 
wearing it, and took it offso I 
could reach my registration, he 
screamed again. 

FLASH POINT 

Shooting Up the Subway 

On Dec. 22,1984, in New York, Bernhard Goet"z shot four young black men 

he belleved were planning to mug him, A jury acquitted the man dubbed the 
"subway vi~lante" of all char~es except i~Iegal possession of a firearm. 

44 N F-WSWEEK 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, April 13, 2012 10:40 AM 

Me~, Winifred F <flceddie@email.nnc.edtr~ 

l~W: Resend with links--Upcoming local events ofinteres~t 

From: Lundeen, Liz [elundeen@email.unc.edu] 
Sent: Tuesday, April 03, 20:12 12:2:1 PM 
To; African American History Workshop 
Subject; [afam] Resend with links--Upcoming local events of interest 

Please disregard previous email--it does not include links. 

Hi all, 

I wanted to pass along news of some upcoming events in Durham that might be of interest: 

:t) See the following link for a list of events associated with Bull City Soul Revival, including a talk TONIGHT by Professor Mark Anthony Neal on "Soul and the American 
Imagination." 

www.durhamcountylibrary.orcl/bcsr.php 

2) Take a look at the Full Frame Documentary Film Festival list (April :t2-:tS"), which includes a tribute to Stanley Nelson and the world premiere of the film, Jesse Owens. 

http://www.fullframefest.orq/films/film list cateqory.php 

Best, 
Liz 

<li> -- You are currently subscribed to 

afa~n as: <a href "mailto:regeste@email.unc.edu">regeste@emaJd.nnc.edu</a:~.<br> 

To unsub~ribe click here: http:i/lists.unc.edtr’u?id 5383356.1210a5a0009220deaf6bl 2atgccTa5bd&n T&I afam&o 31211325 or send a blank email to <a 

href "ma~lto:leave- 31211325- 5383356.1210a5a0009220deaf6b 12af9cc7a5bd@listse~w.unc.edu">leave- 31211325- 

5383356.1210a5 a0009220deaf6b 12af9cc7a5bd@listserv.unc.edu<i~> 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, April 13, 2012 1:30 PM 

su~me@companioncamp.net 

Review Course Advertisement 

AFAM 101CourseAdveNsement.doc 

Dear Susanne: Whenever you have a chance would you review the short advertisement that I have created for a course I plan to teach this summer. Thanks much for your 
assistance. Sincerely, Charlene Regester 



AFAM 101: The Black Experience to 1865 

Interested in knowing why Harriet Tubman supported John Brown in his attack against slavery, 

while those such as Frederick Douglass abandoned Brown or why Soj ourner Truth was accused 

of being a man rather than a woman, then enroll in AFAM 101, First Summer Session. This 

course examines slavery from its beginning through its demise in the United States in 1865. It 

will interrogate the acquisition of slaves, organization of the transatlantic slave trade, traumatic 

experience of the middle passage, development of racial slavel5" in North America, resistance to 

slavery, rise of the free black population and how they attempted to reconstitute themselves, 

abolitionists who emerged to forefront of the movement, and developments that led to the 

eruption of the Civil War. A variety of methods and media will be employed to provide an 

engaging and lively discussion of these events. 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, April 13, 2012 3:20 PM 

Janken, Kenneth R <krjanken@email.unc.edtr~ 

ILS: Summer School class enrollment 

AFAM 101CourseAdveNsement.doc 

Dear Janken: Attached is an advertisement created to be used to promote my course. Please feel free to edit if necessary. Thanks much for your assistance. Sincerely, 
Charlene Regester 

From-" Janken, Kenneth R 
Sent-" Thursday, April 12, 2012 2:53 PM 
To-" Regester, Charlene B 
Subject: Summer School class enrollment 

Dear Charlene, 

Your section of AFAIVl 101 in the summer session does not right now have sufficient enrollment to keep the conrse on the books. Of course, there is still time for 

students to sign up, but as our department’s summer ~hool admiNstrator, I’d like to do a little advertising. I propose the Ii~llomng: 

¯ You announce to your classes that you are teaching AFAM 101 in the smnmer. 

¯ Please send me a blurb of a few sentences about the course if you have one from your syllabns, that would be perfect and I will use it in an email to onr 

majors and also to the BSM s~ they can send an email blast to their members. 

I will also email students who are waitlisted for AFAM 101 lbr the Fall semester. 

Would you please send me the atx~ve material no later than Monday morning? I will then compile intbrmation about your course and other low- enrollment courses 

and do the advertising I described. 

Sincereb; 
Kenneth 

Kenneth R. Janken 

Professor of Afro-American Studies 

Department of Al~ican and Afro-American Studies 

109 Battle Hall, CB# 3395 
University of North Caxolina 

Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (thx) 
Click on a link lbr inibnnation about my publications: 

/ / / !~.1~:..&~%:.w...~um~.~.e.~.~.~u~p.~£~.P.~.:~9..~7..:~1~ke.~h..t..~1~ 
_l!t_!r?_~£)_Lr_Lc_press.unc .ed tt/books/T - 8059.html 

/ ) http;ciu!]dpress, nd. edu, book’~ 00723 



AFAM 101: The Black Experience to 1865 

Interested in knowing why Harriet Tubman supported John Brown in his attack against slavery, 

while those such as Frederick Douglass abandoned Brown or why Soj ourner Truth was accused 

of being a man rather than a woman, then enroll in AFAM 101, First Summer Session. This 

course examines slavery from its beginning through its demise in the United States in 1865. It 

will interrogate the acquisition of slaves, organization of the transatlantic slave trade, traumatic 

experience of the middle passage, development of racial slavel5" in North America, resistance to 

slavery, rise of the free black population and how they attempted to reconstitute themselves, 

abolitionists who emerged to forefront of the movement, and developments that led to the 

eruption of the Civil War. A variety of instructional methods and media will be employed to 

provide an engaging and lively discussion of these historical events. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Saturday, April 14, 2012 12:02 PM 

Janken, Kenneth R <krjmaken@email.unc.edtr~ 

Revised Version of Ad for AFAM 101 

AFAM%20101ConrseAdvertisement[ 1 ].doc 

Dear Janken: Attached is a copy of the revised version of the ad for AFAM I01. Again, please feel free to edit. Sincerely, Charlene Regester 



AFAM 101: The Black Experience to 1865 

Interested in knowing why Harriet Tubman supported John Brown in his attack against slavery, 

~vhile some such as Frederick Douglass abandoned Brown, or why Soj ourner Truth was accused 

of being a man rather than a woman? Then enroll in AFAM 101, First Summer Session. This 

course examines slavery from its beginning through its demise in the United States in 1865. It 

will interrogate the acquisition of slaves, organization of the transatlantic slave trade, traumatic 

experience of the middle passage, development of racial slavel5" in North America, resistance to 

slavery, rise of the free black population and how they attempted to reconstitute themselves, 

abolitionists who emerged to the forefront of the movement, and developments that led to the 

eruption of the Civil War. A variety of methods and media will be employed to provide an 

engaging and lively discussion of these events. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <iO=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Monday, April :16, 20:12 9:25 AM 

Layne, Priscilla Dionne <playne@email.unc.edu> 

RE: SCMS 

Dear Priscilla: Sorry I missed your talk -- just opened my email. Had I known earlier, I certainly would have attended. Hope all went well. Sincerely, Charlene Regester 

From: Layne, Priscilla Dionne 
Sent: Sunday, April 15, 2012 1:06 PM 
To: Regester, Charlene B 
Subject: Re: SCMS 

Dear Charlene, 

In case you are Iree this evening, I’m giving a talk on an Afro German singer from the 1950s~ I would have told you earlier, but I had to leave town unexpectedly on Thursday 
and I wasn’t sure if I’d make it back in time. Now I’m back in Chapel Hill, so I will definitely be giving the talk. I hope to see you there. 

Sincerely, 

Priscilla 

Sunday, 15 April 2012 

5:00-7:00 pm, UNC Institute for the Arts and Humanities, Hyde Hall 

PRISCILLA LAYNE (UNC-Chapel Hill) 
Leila Negra and the Struggle for a Black German Identity 
(in conjunction with the Department of Germanic and Slavic Languages 

and Literatures} 

Born in 1930, Marie Neiar is a Black German fermer actress and singer known by the stage nameLeila Negra. During the Third Reich, Nejar narrowly escaped Nazi 
persecution by acting in propaganda films. Following VVerld ~fb~3r II, she was marketed as a pop singer, perferming caricatures of Black femininity that appealed to German 
desires for exoticism during the economic wonder. Despite facing a lifetime of racial discrimination, Nejar claims to have always regarded the world from the perspective of a 
whi~e person. This presentation offers a close reading of NejaCs autobiography and her song lyrics in order to address interrelating questions about race, gender, performance 
and identity in postwar Germany and interrogate what might have led to the disconnect between Nejar’s selfoperception and society’s perception of her. 
PRISCILLA LAYNE is an Assistant Professor of German at the UNC Chapel Hill. She is currently working on her book, tentatively entitled Music, Mimicry and Black 
Masculinity: Resistance in Postwar German Culture. 

Refreshments and drinks will be served after all seminars. 
Please register with Stephen ~ilder (~[[~[!#.~[@.~![t~,.~.#) in a timely fashion, 

For more information on the NCGS Series 
Sponsored by 

Carolina Seminars 
The Car~)lina-Duke Ph.D. Program in German Studies 

The UNC-Chapel Hill Institute for the Arts and Humanities 

The UNC-Chapel Hill Program in the Humanities and Human Values 
The UNC Center for European Studies 

TheUNC Depa~ment of Histoe! History 

The UNC Department of Germanic and Slavic Languages and Literatures 

The Duke Center fer European Studies 

The Duke Depadments of Germanic Languages and Literatures 

The Duke Depadment of H~stoP/ 

From: "Regester, Charlene B" <regester@email.unc.edu> 

Date: Thu, 22 Mar 2012 08:31:43 -0400 

To: Priscilla Layne <playne@email.unc.edu> 

Subject: RE: SCMS 

Dear Priscilla: Good to know that you have already arrived in Boston and good luck on your paper. I will not leave Chapel Hill until Thursday night so I will miss Thursday’s 
sessions. Tf you want to get together while in Boston call me on my cell (919) 260-1925. ~ will be in attendance on Friday and Saturday and unfortunately will not be able to 
attend your session but hope all goes well. Hope to see you in Boston. Sincerely, Charlene Regester 

From: Layne, Priscilla Dionne 
Sent: Wednesday, March 21, 2012 10:15 PM 
To: Regester, Charlene B 
Subject: SCNS 

Dear Charlene, 

I just arrived in Boston this afternoon and have been making some last minute changes to my paper. I found you in the program and will try to make it to your panel on 

Saturday. ~ noticed you’ll be discussing ~Precious~, Actually, T’m on a panel tomorrow evening with two people also presenting on ~Precious~. 1’11 be talking about obesity and 
disability, among other targets of discrimination, in a German film. 3[ hope you can make it. 



Sincerely, 

Priscilla 

Priscilla Layne 

Assistant Professor 

Departi’r!~:,nt of: Geri’r!anic anc~ $~avk: L.angua~es and I_~te~al:ures 

404 Dey Ha]I~ C8#3160 

Urfivers~t:~, o[ Nort:h Ca~o~h-~ a[ Chape~ I-~] 

Chapel H~I~, NC 2:z~99-,3160 

Ema~]: playne@email.unc.edu 

Tel: (510} 7.W-3888 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, April 16, 2012 9:28 AM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Video for AFAM 276 

To Whom It May Concern: Please reserve Cadillac Records (DVD) for my AI=AM 276 class that meets tomorrow Tuesday April 17 from 3:30 until 6:20pro. Thanks much for 
your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, April 16, 2012 10:40 AM 

Rucker, Walter C <wrucke@email.unc.edu> 

RE: Spring Course Schedule 

Dear Walter: Usually, my office hours are on Thursday from 2-Spin but we will have our department meeting I believe during this time. Maybe we could meet after the 
meeting on Thursday. If not, we could also meet on Wednesday anytime from 11am until 5pro because I show films on Wednesday night from 6-Spin at the Undegrad library. 
Just let me know. Sincerely, Charlene Regester 

F~om-¯ Rucker, Walter C 
Sent-" Monday, April 16, 2012 10:35 AM 
To: Regester, Charlene B 
Subject-" RE: Spring Course Schedule 

Hey Ch a rh:_m e, 

No problem and I wokdd have panicked in your siLuation. 

If possible, I would like to call you in the next few days to follow-up with some of the ~tems we briefly mentioned ~ast week~ I a~readv have your number but let 

me know what day/thee works best for. 

Best, 

F~m= Reges~r, Charlene B 
Se~t= Monday, April 16, 2012 10:33 AM 

To= Rucker, Walter C 
Subject= RE: Spring Course Schedule 
Dear Walter: ~an~ for your prompt reply -- I was beginning to panic. Again, I appreciate you working with me. Sincerely, Charlene Regester 

From." Rucker, Walter C 
Sent: Monday, April 16, 2012 10:31 AM 
To: Regester, Charlene B 
Subject-" RE: Spring Course Schedule 

De~r Charlene~ 

We have not keyed in t:he Spring 201.3 5(:hsdu~e, ~Azhat you are seeing on Connec~:Carohna ~s the schedule flom Spring 2012 being used as a scheduling ~:ern~late by 

the Registrar’s O[fice [or Spring 20~3. Tray,s and I w~l~ not be workin8 on the Spring 20~3 schedule until eaHy next week. In the meantime, we still have your’ 

scheduling requests and--as far as ~ know--no changes to your course requesLs are ant~dpated. 

Best, 

Walter 

Associ~te I:’r~&~ssor ~r" Asso( i~a~e Cl~mr 

F~m= Reges~r, Charlene B 

Sent= Nonday, April 16, 2012 10:28 AN 

To= Rucker, Walter C 
Subject= Spring Course Schedule 

Dear Walter: I checked the schedule on line for Spring 2013 and it has me teaching AFAN 101 -- I have Nught thg course ~o semesters in a row (Spring 2012 and Fall 

2012). I was told that ~ was required to teach it oNy once a year. Please check the Spr~ng Schedule on my behalf. Hopefully, I will not have to teach AFAN 101 in the Spring if I 

teach it in the Fall. In the Spring of 2013, I would like to teach my freshman seminar AFAN 051 and AFAN 276 ~uesday~ursday). Please let me know if this is possible. I 

realize that ~ have to carw the load for those who are on leave but I think some mistakes are being made. I really appreciate your assis~nce in the mager. Sincerely, Charlene 

Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER (REGESTER)> 

Monday, April 16, 2012 11:37 AM 

Caldwel], Kia L <klcaMwe@email.unc.edu> 

I~W: This month on City Cinematheque: RESEND 

Dear Kia: Thought this information might be of some use -- although these screenings take place at Cuny since they are Brazilian, I thought the titles were of interest. Sincerely, 
Charlene Regester 

From: CUNY TV [cunytv@cunytv.ccsend.com] on behalf of CUNY TV [film@cuny.tv] 
Sent: Monday, April 16, 2012 11:05 AM 
To: Regester, Charlene B 
Subject: This month on City Cinematheque: RESEND 

You’re receiving this email because of your relationship with CUNY TV. Please confirm your continued 
interest in receiving email from us. 
You may unsubscribe if you no longer wish to receive our emails. 

CITY CINEMATHEQUE 
Brazilian Films of the 21st Century April - Nay 2012 

The best in world cinema is showcased in City Cinematheque. 
Hosted by Professor 3erry Carlson and co-produced 
with the Department of Media and communication Arts .~iI logo 
of The City College, CUNY, each film is followed by 
lively discussion with scholars, film professionals and 
critics. 

Saturday & Sunday nights at 9:00 PM, repeated the following Friday night 

at 12:00 Midnight. Hosted by Jerry Carlson. 

Whoops! Due to a technical glitch, ti~is email appears to have gone out to 
of our viewers, We are sending it again and we apologize for any 

inconvenience, if you are receiving this for the second time, please accept 
our additional apologies, 

April 14-15/20                      I ::~ Margarette’s Feast 
(2002/Brazil, 80 min., b&w, silent, comedy I 
drama; intertitles in Portuguese with         I 

English subtitles) Dir.: Renato Falcao. Cast: 
Hique Gomez, Carmen Silva, Jefferson 
Silveira. The star plays the stereotypical 
little-guy-against-the-world in a pitch-      I 
perfect blend of tragedy and comedy. The I 

film makes dazzling use of exhilarating     I 
Brazilian music, intentionally under-lit 
photography, exuberant acting styles and a cast of characters spanning 
the social spectrum that would be the envy of Dickens or Balzac. Distrib.: 
Lee Krugman Associates, for The Global Initiative. Discussion guest: Amy 
Chazkel, Queens College. 

April 21-22/27 

(2004/Brazil-Chile-France, 102 min., color, 
drama, in Portuguese with English 

subtitles) Dir.: Lucia Nurat. Cast: Caco 
Ciocler, Flavio Bauraqui, Werner 
Schunemann, Antonio Pompeo, Naria Flor. 
The story of two men, Niguel, white and 
middle-class, and Jorge, a black favela- 
dweller, and their friendship over the decades, first as boys, then renewed 
during a lengthy incarceration, and finally when they meet as adults when 
Niguel is a government official and 3orge is a drug-dealer and they 
discover their lives have more in common than they ever realized. 
Distrib.: Lee Krugman Associates, for The Global Initiative. Discussion 
guest: C. Daniel Dawson, cultural historian. 

April 28-29/Meg 4 i.~.i Cinema,Aspirins, andVultures 

(2005/Brazil, 99 min., color, drama, in 
Portuguese and German with English 

subtitles) Dir.: Narcelo Gomes. Cast: 
Peter Ketnath, Joao Niguel, Veronica 
Cavalcanti. In August 1942 in 
Northeastern Brazil, a German aspirin 
salesman named Johann meets up with a 
Brazilian drifter named Ranulpho and the two become friends. Johann 
passes along some of his job skills to Ranulpho, but when they hear on 
the radio that Brazil has joined the war against Germany, Johann faces a 
series of dilemmas. Distrib.: Lee Krugman Associates, for The Global 
Initiative. Discussion guest: Charles Nartin, Queens College. 



~i Mutum 

(2007/Brazil-France, 86 min., color, 
drama, in Portuguese with English 
subtitles) Dir.: Sandra Kogut. Cast: 
Thiago da Silva Mariz, Maria .luliana 
Souza de Oliveira, Wallison Felipe Leal 
Barroso. Thiago is a sensitive and 
imaginative boy living on a small, 
hardscrabble farm in a remote region of 
Brazil. A poetic adaptation of the Brazilian short story, "Campo Geral," 
focusing on minute details of rural life to tell a bittersweet story of one 
boy’s coming-of-age amidst events both great and small. Distrib.: Lee 
Krugman Associates, for The Global initiative. Discussion guest: Sandra 
Kogut, director. 

May 12-13/18 ::X:: The Tenants 

(2009/Brazil, 103 min., color, drama, in 
Portuguese with English subtitles) Dir.: Sergio 
Bianchi. Cast: Marat Descartes, Ana Carbatti, 
Claudia Mello, Fernando Alves Pinto. Valter, a 
hard-working family man in a poor 
community in Sao Paulo has to share the 
house his family built with the ex-wife of his 
next-door neighbor. When she rents out her 
share of the house to a band of small-time 
criminals, life becomes unbearable for Valter 
and his family, as the new tenants entertain a steady stream of shady 
characters and stay up playing music all night. Discussion guest: Ivone 
Nargulies, Hunter College. Distrib.: Lee Krugman Associates, for The 
Global ~nitiative.I. Discussion Guest: Carlos Riobo. The City 
College/CUNY. Distributor: Artmattan Productions, NYC. 

About CUNY T~ 
CUNY TV, Channel 75, is )art of the City University of New York serving 
the five boroughs of New York City with educational, cultural and public 
affairs programs. The station’s mission is to extend the academic and 
intellectual richness of the University beyond the campuses and to offer 
New Yorkers a haven for life long learning experiences through television. 
emaih film@cuny.tv 
phone: 212-817-7575 
web: CUNY TV 

Forward entail 

This em~il w~s sent to regester@email.unc.edu by filrn@cuny.tv 
Update Profile/Email Address Instant removalwith SafeUnsubscribef" Privacy Policy. 

CUNYTV :: 365 Fifth Ave :: Suite 1400 :: New York NY 10016 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 17, 2012 10:37 AM 

Janken, Kenneth R <krjmaken@email.unc.edu~~ 

1~;: Summer School 

Dear Ken: I have a meeting in Battle at 9am but I plan on arriving around 8:30am. If we don’t meet tomorrow, we can meet on Thursday after the Faculty meeting. Sincerely, 
Charlene Regester 

From; Janken, Kenneth R 
Sent; Tuesday, April 27, 20:t2 9:26 AM 
To; Regester, Charlene B 
Subject; RE: Summer School 

Dear Charle~e, 
O a We .l aesd ay I’ n i ~ c ass t ntil 11 ~nd have a meeting after ~hat tlnfil I What time will } :~u k e h~ Battle l:lall? 

Kenneth 

Kennetl~ R..la~ken 
Proli~ssor of Afro- A~nerican Studies 

Dep~u’m~en~ of Al~cm~ and Afro- Amefic~m Studies 

109 Ba~de t ~alL Ct3~ 3395 

Chapd Hill NC 27599--3395 

(919) 962-.1519 (voice) 

(919) 966-.2694 
Click on a link R~r in~L~rmation atx~ut my 

h~://u~vw~um~s~edu/umpmss/spr 97/ianken.html 

h~p:/iuncpress.unc.edu/k~o~iT- 8059.Nml 

h~p://undpress.nd.edu/bool¢PO0780 

htlwTundpress.nd.ed~’b( 

Fmm~ Regester, Charlene 
Sent~ Tuesday, April 17, 2012 9:23 AM 
To~ Janken, Kenneth R 
Subjeet~ RE: Summer School 
Dear Ken: Thanks for the followup on my course. It is okay with me if you keep the class at llam, I just want to make sure that I have enough studenN to offer the class. I will 
do a bit of adve~ising as well. Regarding if I would have students at 9:4S, no I don’t know this for a fact and neither has anyone indicated that they would like to take the class 
at that time -- I just thought having more than one section at the same time would result in the following problem that we are experiencing. Also, I was unaware that we are 
offering more sections this summer than in previous summers. On Wednesday, I have a meeting in the office so I will check ~ see if you are in your office and we can discuss 
further in person. ~an~ for the update. Sincerely, Charlene Regester 

From; Janken, Kenneth R 
Sent; Tuesday, April 27, 20:t2 9:03 AM 
To; Regester, Charlene B 
Subject; RE: Summer School 

Dear Charlene, 
Travis talked ~i~h the summer school ala)tl~ moving your class, and I ~hen talked with Tras’is a bit more abo~tt the iss~e. One thing he discovered is that we arc ofl~:dng 

one more sectio~ of AI"AM I 0l h~ Ne first snmmer session than ae did last }ear. So the real iss~e may not be that there are gvo sections at the same ti me as that there 

are three sections instead o~ two. We came to the conclusk~n ~hat i~ wonld be bet~er to keep the c~ass a~ 11:30 ~nd trans~br some of the smde~ts ~:rom the other 11:30 

class to you~. Tha~ way the fi)ur people st ~ e ~ ~ cd ~ your c ass c~ n s~ay ~ ~he ~e a ~d fl~e~ sn’~ a danger of ]osi~g them if fl~ey have ~mothcr 9:45 class or other 

] sent your adve~isemen~ to our m~ors and minor% and ~ater rods), I’]~ se~d it ~o students who are on the AFAM 10I waiting lists l~r No ~:a~ semester. 

Do you know fi~r a Ihct fl~a[ there are studenN interested in taking your class at 9:45? Do you know how ma~@~ 

D,) y~u ~ant to talk ab~ ~ut tk~s [hce to [hce? It nfight be e~ie, that exchanging em~uls. 

Kenneth 

" Kenneth R.. anken 

Pr ~fessor of Aft ~-American S~tldies 

Depa~mertt ofAfi:ican a~d A~h>American Studies 

109 Battle Hall. CB/~ 3395 

Chape~ t {ii~, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 96(:;-2(:;94 (~x) 
Click on a link fi~r inlSrmation snout my puNicationa: 

~ttp;~’/wwwazmass~u/~rnpNss,~pr ~Td ~ken.html 

~1 

F~m~ ~egester, Charlene B 
Sent: Tuesday, April 17, 2012 8:46 AN 



To: .~anken, Kenneth R 
Subject: Summer School 
Dear 3anken: Please let me know if you were able to change the time of the AFAM :[01 class for Summer Session I. I just checked the summer school schedule and the :[1:30 

class is getting more and more students, while my class has not increased in enrollment. On the computer, it still displays two classes at i:[:30. In order for students to add my 
class they need to see the course being offered at 9:45am. I know it might take a few days to do this but I want to be sure that it is in process. Also, if I teach at 9:45, 
hopefully I can still meet in :[05 Gardner. Give me an update on this whenever you have a chance. Please note that I forwarded an advertisement for this course as well and 
before I can circulate the ad to my students, I would like to know the time. Thanks much and hope to hear from you soon. Sincerely, Charlene Regester 



Political Protest and Conflict in Contemporary Africa 
(AFRI 368) 

Professor Michael Lambert mlambert@unc.edu) 

Much of the news coverage on Africa has focused on outbreaks of political conflict on the continent. In this 

course we will look behind the often sensational coverage of these events in order to gain a deeper 

understanding of conflict in Africa. Through a case study approach, we will examine issues concerning these 

conflicts such as: the nature of and causes of these conflicts, the historical roots of these conflicts, the unfolding 

of peace and reconciliation in the affected areas, and the impact of these conflicts on the everyday lives of 

ordinary people. Among the cases studies we will be examining are the Lord’s Resistance Army and the 

recruitment of child soldiers in Uganda, the Congolese civil war, peace and reconciliation in Liberia and Sierra 

Leone, and land reform in Zimbabwe. This course is designed to be accessible to all students, from those with a 

strong background in African Studies to those for whom this will be their first exposure to the continent. This 

course has been modified to take full advantage of UNC’s Maymester format. We will explore audio visual 

materials that cannot be incorporated in a traditional class format and students will have the opportunity to 

select and examine an issue or situation presented by political conflict in Africa that is of particular interest to 

them. 

Fulfills requirements for Social Science (SS) and Beyond the North Atlantic World (BN) 

Maymester 2012 
May 15 -June 1, 2012 (9-12:15) 

3 credit hours in 3 weeks 
Contact UNC Summer School for details (http://summer.unc.edu) 



AFAM 101: The Black Experience to 1865 

Regester 

Summer Session I -- 2012 

Interested in knowing why Harriet Tubman supported John Brown in his attack against slavery, 

while some such as Frederick Douglass abandoned Brown, or why Soj ourner Truth was accused 

of being a man rather than a woman? Then enroll in AFAM 101, First Summer Session. This 

course examines slavery from its beginning through its demise in the United States in 1865. It 

will interrogate the acquisition of slaves, organization of the transatlantic slave trade, traumatic 

experience of the middle passage, development of racial slavel5" in North America, resistance to 

slavery, rise of the free black population and how they attempted to reconstitute themselves, 

abolitionists who emerged to the forefront of the movement, and developments that led to the 

eruption of the Civil War. A variety of methods and media will be employed to provide an 

engaging and lively discussion of these events. 



From: 

Sent: 

Subject: 

Regester, Charlene B -</O LNC EXCHANOEiOU~EXCHANC~E ADMrNISTRATIVE (~ROUP 

(FYDIBOHl=23SPDLT)iCN=RECIPIENTS/CN~CHARLENE B REGESTER (REGESTER)> 
Monday, April 23, 2012 2:28 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Video for AFAM 276 

Please reserve Taking Pelham :t23 for my AFAM 276 class tomorrow, April 24, 2013. My class meets from 3:30-6:20pm and I will come over on Tuesday to morning to pick up 

the video. Thanks much. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Wednesday, April 25, 2012 1:53 PM 

Me~, Winifred F <ffeddie@email.unc.edu> 

I~W: Powerful New Film on Rebuilding New Orleans 

From: Luisa Dantas [landofopp@joluproductions.com] 

Sent-" Wednesday, April 25, 2012 12:45 PP1 
To: Regester, Charlene B 
Subject-" Powerful New Film on Rebuilding New Orleans 

~kand of Opi:,ot~uni~?/ Ps. an imi:,o.4an~ :.~st? oF ~he N~w 

-Spike Lee, Fihnmaker 

~at can we learn from New Orleans’ post-Katrina experience? In 

the six years since it was almost destroyed, this beloved American 

city has fought to redefine itself politically, racially, culturally, and 

economically in ways that hold lessons for all of us. We’re writing to 

tell you about LAND OF OPPORTUNI~ a powerful new 

documenta~ that follows a diverse group of people through the first 

five years of the unprecedented reconstruction of New Orleans. 

Through the eyes of urban planners, community organizers, 

displaced youth, immigrant workers, and public housing residents, 

the film puts a face on pressing urban issues and reveals how the 

No~ of New Odeans is the No~ of urban America. 

:~r :n~,rdise:pilna:y elapses." 
-Emmanuel Dav~o, PhD., AsNs~t ~ote~or ~ ~ociology. V~anova ~nive~sity, 
Co-E~J~or, The Women of ~atti~a: How Gende~ Race, and Class Matfe: ia an 

American Dlsasler 

ADD L~ND OF OPPORTUNITY TO YOUR COLLECTION: 

Verit6-style, minimal narration, encourages critical thinking 
and analysis. 
Multiple intersecting storylines facilitates use across 
disciplines and issue areas. 

Diverse protagonists personify complex urban issues, 
including urban planning/redevelopment, affordable housing 
and immigration. 
Emphasizes the role of race, class and gender in disaster 
recovery, economic development and urban policy. 
Highlights the prominent role of African-American women in 
post-Katrina community organizing. 
Captures the contributions of Latino immigrant workers to the 
rapidly changing Gulf South. 
Already in use by educators in Urban Studies, Latin American 

Studies, Political Science, and Film and Media Studies. 

LAND OF OPPORTUNITY, 
please click here. 



"LAND OF OPPORTUNtTY is the best fitm available about the community- 
development challenges facing post-Katrina New Orleans But of course the real 

value of the film is that this process is not so unique after all. It is simply an 

exaggeration of the issues facing communities, residents and workers aft across 

America.. 
-Dr. Rob Olshanksy, Professor of Urban Planning, University of illinois, Champaign- 

Urban& Author, Clear as Mud: Ptanning for the Rebuilding of New Orleans 

"LAND OF OPPORTUNITY puts faces to the facts on the ground of post-Katrina 

New Orleans. Evocative and provocative, it is a compelling portrait of evacuatinn 

and return, race and citizenship, community and community organizing. Dantas’ 

film fottows a range of New Orteanians as they attempt to reclaim a normal 
existence -- access to t,~eir apartments, to electricity, to representation LAND 

OF OPPORTUNITY speaks volumes for the thousands displaced and silenced 

by government manipulation in post-Katrina New Orteans.. 

-Dr. Joel Dinerstein, Director of American Studies, Tulane University 

"LAND OF OPPORTUNITY joins a small List of documentaries essential to a 
auanced understanding of the continuing impact of Hurricane Katrina and the 

flooding of New Orleans. The film intervenes against forgetting by telling human 

stories of the lived experience of disaster capitalism..It is highly recommended 

for University Libraries and as a tex t for research and classroom teaching." 

-Dr. Bernard Cook, Director of Film and Media Studies, Georgetown University 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, April 26, 2012 11:26 AM 

Colon, Sonia <sonia colon@med.unc.edtr"~ 

ILS: Summer school suplies liszt 

Dear Sonai: Please order me another box of file folders, two packages of post-it notes, Box of pencils, box of paper clips, box of large binder clips, magic markers. Make sure I 
do not exceed the total. Thanks again. Sincerely, Charlene Regester 

From: Colon, Sonia 
Sent= Thursday, April 26, 2012 11:21 AM 
To= Regester, Charlene B 
Subject= Summer school suplies list 

Mrs. Regester 

Your total order is for $106.21. Please let me know if you want to add something else. 

Thank you 



FFOIIL" 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, May 1, 2012 8:54 AM 

Janken, Kenneth R <krjmaken@email.unc.edu:~ 

ILE: Proposed Classes 

Dear Ken: Thanks for responding to my email. I will submit a new list of proposed courses but it will have to be next week because I am giving an exam today and one on 
Thursday. I will submit the list by email and will provide a hard copy along with the previous correspondence in your box. Thanks again for your attention and cooperation in 
this matter. Sincerely, Charlene Regester 

F~om-¯ Janken, Kenneth R 
Sent; Monday, April 30, 2012 3:58 PM 
To: Regester, Charlene B 
Subject-" RE: Proposed Classes 

Dear Cimrlet~e, 
] do t~o~ remember receiving a~ email abou~ new co~rses yo~’d ]ikc lo dcvdop, and [ can’t fi~d flm~ emai~ awwhem in my acco~mt. So if you sen~ it k~ me, I mus~ have 

misplaced it so good flm~ [’1~ never tind it. So you di&~’t hear back ~?om the academic althirs committee because ~he committee did ~ot ac~ o~ k. Ifyo~fd like to se~d 

me a file ~ha~ Ji4s fl~e co~r~s aad has a sho~ blurb about ~hem, I can look a~ it circulate k k~ o~her fbJks m ~he academic aflhirs commil~ce and get back to you wifl~in a 

week or so of your ~dmg it k~ me. (Tlm~ timdme wou]d ~ikely be loaner if you se~t it belbre fi~ml grades are m.) For a@’ coupe we approve [br developme~, 
deaNine tbr submission of a s3,]]abus is August i. 

Let me l,l~o~ what you’d like t,) 

Kem~eth 

Kem~eth R, Janket~ 

Pr ~fessor of A~.:r >American Studies 

Departmer~l o.{’AfiTican atld Affo-America~ Steadies 
109 hague Ha~L CB# 3395 

Univemi*y of No~lh Carolina 

Chapd t ti~, NC 27599-3395 

(919) 962-1519 (voice) 

(9I 9) 966.-2694 (ihx 
Click on a lh~k ~i:~r inlbm~ation aNmt my publications: 

~ttp]/’~ncpress. uric.edu,’N~oks’T- 8059.html 
h~p:/,/undpress.nd, eduibook,’PO0 7 80 
h~p:/,/undpress.nd, eduibook,’PO0 7 23 

F~m~ Reges~r, Charlene B 
Sent~ Nonday, ~pri130, 2012 3:2S PN 
T~ Janken, Kenneth R 
Su~eet~ Proposed Classes 
Dear Professor 3anken: ~is is an inqui~ regarding classes proposed for the department. In Janua~ of 2012, I submi~d a list of some five courses that I could possibly 
in the future as they relate to cinema studies and race. ~t this point, I have not heard an~hing from the depa~ment. ~e proposed classes (I have a copy of the email if 
necessa~) included: 
l) Black Women in Cinema 
2) Black Film Directors 
3) Research Methods in Black Cinema 
4) Cinematic Represen~tions of Black Literature 
S) Black Cinema and ~enre 
Please give me an update whenever you have a chance. I would have proposed other courses but had hoped that we would receive some feedback in terms of the direction 
that the depa~ment wan~ to take. Then based on this feedback we could have proposed other courses or more courses relevant m this direction but I never received any 
information regarding a discussion. These discussions should engage the entire facul~ and not just one selected commJ~ee. It Js dishea~ening that some of the people in the 
depa~ment who have been here the longest are viRually being excluded from the conversation. I hope in the future that the depa~ment will be more sensitive and inclusive. 
Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, May 7, 2012 2:07 PM 

su~me@companioncamp.net 

Proposed Courses Attached 

Proposed Courses.doc 

Dear Susanne: Attached is the proposed courses document -- failed to include in previous email. Sincerely, Charlene Regester 



Proposed Courses 

Submitted by Charlene Regester 

Department of African & Afro-American Studies 

Black Cinema and the Southern Imaginary: This course is designed to interrogate 

representations of race in the South in a wide range of films. The class will investigate how the 

imagery of the south has been shaped, influenced, reinforced, and popularized by 

representations visibly evident in films such as Gone with the Wind, Jezebel, To Kill a 

Mockingbird, Sounder, Driving Miss Daisy, Eve’s Bayou, Mississippi Masalala and The Help 

among others. The class is designed to provide a chronological development of the history of 

these representations to determine how such images have changed over time, how they inform 

contemporary views of the south, and how the discourse on race in the South is shaped by these 

prevailing images. 

II. Research Methods in Black Film History: This class is designed to introduce students to 

qualitative and quantitative methods for conducting research on the black cinema experience. It 

will introduce them to a wide range of methods that can be employed i.e. Interviews, content 

analysis, searching for primary documents, etc. The purpose of the course is to expose students 

to a range of methodological approaches to conducting research in film history - skills 

introduced can be utilized for other research courses and serves as preliminary training for 

those interested in pursuing graduate studies. A number of texts related to research methods in 

the humanities and social sciences will be employed in the course. 

III. Black Women and Cinema: This course is designed to trace the development of black women 

from the early 1900s to the present. It will explore black actresses who appeared in both all- 

black casts films as well as those who appeared in mainstream Hollywood productions. The 

purpose is to the foreground the contributions of black women to the cinema industry, to assess 

how they constructed blackness on screen, and to evaluate how they participated in shaping the 

discourse on race. As the course explores some of the more well known black actresses in 

cinema, it will also attempt to explore some of those less well known. For example, the course 

will look at actresses such as Butterfly McQueen, Ruby Dee, Amanda Randolph, in addition to 

more well known actresses such as Josephine Baker, Louise Beavers, Hattie McDaniel, Lena 

Horne, Hazel Scott, among others. Moreover, the course will interrogate a more contemporary 

generation of black actresses i.e. Pam Grier, Tamara Dobson, Alfre Woodard, Halle Berry, etc. to 

determine how they are shaping the industry and provide racialized representations on screen. 

This class will employ a number of theoretical approaches (i.e. Bell Hooks, Judith Butler) for 

determining how black women are transformed on screen. Texts such as Mia Mask’s Divas on 



Screen and some of the new texts on black women in blaxploitation films among others, will be 

used. 

IV. Screen Adaptations of Writings on the Black Experience: This course is designed to examine 

literary works that have been adapted to the screen. A selected number of black writings 

transformed on screen will provide the basis for this course as it interrogates both what was 

retained and lost in the screen adaptation. The course intends to expose students to the 

differences between visual media and literary text to assess what can and cannot be visually 

represented. It will determine the strengths and weaknesses of these transformations and 

intends to teach critical thinking skills for reading both visual representations and literary texts. 

The class will interrogate such screen adaptations across a range of time periods that include 

both historical as well as contemporary adaptations, i.e. Devil in a Blue Dress, The Help, 

Precious, The Color Purple, etc. 

Race and Global Cinema: This course is designed to interrogate how blackness is constructed on 

screen in various regions of the world. The course examines how blacks are depicted on screen 

in Africa (i.e. South African cinema), Britain, France, Germany, West Indes, U.S. etc. for the 

purpose of denoting similarities and differences in terms of how the black experience is 

transformed on screen in the diaspora. Theoretical approaches to reading racialized 

representations will be employed to deconstruct these images. Michael Martin’s book on 

Cinemas of the Diaspora and Manthia Diawara’s work on African cinema among others would be 

used as texts for this course. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, May 8, 2012 12:18 PM 

Janken, Kenneth R <krjmaken@email.unc.edtr~ 

Courses Proposed 

Proposed%20Courses[1 ].doc 

Dear Professor Janken: Attached is a list of courses that I would like to propose to teach in the department. I will leave a hard copy of this list along with the original list that I 
submitted in January of 20:t2. Your review of this material is greatly appreciated. Please note that currently, I teach some 3 classes AFAN :t0:t, AFAN 276, and AFAM 05:tK. 

These are the only courses that I have taught for the last :tO years and would like to begin to teach something other than these three courses. Again, thanks for your 
consideration and I look forward to hearing from you. Sincerely, Charlene Regester 



Proposed Courses 

Submitted by Charlene Regester 

Department of African & Afro-American Studies 

Black Cinema and the Southern Imaginary: This course is designed to interrogate 

representations of race in the South in a wide range of films. The class will investigate how the 

imagery of the South has been shaped, influenced, reinforced, and popularized by 

representations visibly evident in films such as Gone with the Wind, Jezebel, To Kill a 

Mockingbird, Sounder, Driving Miss Daisy, Eve’s Bayou, Mississippi Masalala and The Help, 

among others. The class is designed to provide a chronological development of the history of 

these representations to determine how such images have changed over time, how they inform 

contemporary views of the south, and how the discourse on race in the South is shaped by these 

prevailing images. 

II. Research Methods in Black Film History: This class is designed to introduce students to 

qualitative and quantitative methods for conducting research on the black cinema experience. It 

will introduce them to a wide range of methods that can be employed, i.e., interviews, content 

analysis, searching for primary documents, etc. The purpose of the course is to expose students 

to a range of methodological approaches to conducting research in film history - skills 

introduced can be utilized for other research courses and serves as preliminary training for 

those interested in pursuing graduate studies. A number of texts related to research methods in 

the humanities and social sciences will be employed in the course. 

III. Black Women and Cinema: This course is designed to trace the development of black women 

from the early 1900s to the present. It will explore black actresses who appeared in both all- 

black cast films as well as those who appeared in mainstream Hollywood productions. The 

purpose is to the foreground the contributions of black women to the cinema industry, assess 

how they constructed blackness on screen, and evaluate how they participated in shaping the 

discourse on race. As the course explores some of the more well known black actresses in 

cinema, it will also attempt to explore some of those less well known. For example, the course 

will look at actresses such as Butterfly McQueen, Ruby Dee, Amanda Randolph, in addition to 

more well known actresses such as Josephine Baker, Louise Beavers, Hattie McDaniel, Lena 

Horne, Hazel Scott, among others. Moreover, the course will interrogate a more contemporary 

generation of black actresses i.e. Pam Grier, Tamara Dobson, Alfre Woodard, Halle Berry, etc. to 

determine how they are shaping the industry and provide racialized representations on screen. 

This class will employ a number of theoretical approaches (i.e. Bell Hooks, Judith Butler) for 

determining how black women are transformed on screen. Texts such as Mia Mask’s Divas on 



Screen and some of the new texts on black women in blaxploitation films among others, will be 

used. 

IV. Screen Adaptations of Writings on the Black Experience: This course is designed to examine 

literary works that have been adapted to the screen. A selected number of black writings 

transformed on screen will provide the basis for this course as it interrogates both what was 

retained and lost in the screen adaptation. The course intends to expose students to the 

differences between visual media and literary text to assess what can and cannot be visually 

represented. It will determine the strengths and weaknesses of these transformations and 

intends to teach critical thinking skills for reading both visual representations and literary texts. 

The class will interrogate such screen adaptations across a range of time periods that include 

both historical as well as contemporary adaptations, i.e. Devil in a Blue Dress, The Help, 

Precious, The Color Purple, etc. 

Race and Global Cinema: This course is designed to interrogate how blackness is constructed on 

screen in various regions of the world. The course examines how blacks are depicted on screen 

in Africa (i.e. South African cinema), Britain, France, Germany, West Indes, U.S. etc. for the 

purpose of denoting similarities and differences in terms of how the black experience is 

transformed on screen in the diaspora. Theoretical approaches to reading racialized 

representations will be employed to deconstruct these images. Michael Martin’s book on 

Cinemas of the Diaspora and Manthia Diawara’s work on African cinema among others would be 

used as texts for this course. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, May 8, 2012 2:50 PM 

Sockell, Charles W <c~ckell@email.unc.e&~> 

Coursepack for Smnmer School 

Dear Chuck: Currently, I will be teaching AFAM I0:t and AFAM 276 for Summer Session I and would like to use a coursepack. My enrollments are low for AFAM :t0:t and 
around 25 for AFAIVl 276. I have a new syllabus that I would need to add to each. Will send by email in the next day or so. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, May 8, 2012 3:04 PM 

Sockell, Charles W <c~ckell@email.unc.e&~> 

Syllabus for AI:AM 276 

BibliographyAFAM276May2012[1 ] (Autosaved).doc; 276-SUMSYL.012.doc 

Dear Chuck: Please include the syllabus for the AFAM 276 course pack. This syllabus includes the course objectves so you can remove the old course objectives. Also, please 
include the new bibliography and remove the old bibliography. Thanks much. Sincerely, Charlene Regester 
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AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: l:00-2:00pm Friday 

Summer 2012 
Meeting Time: 3:00-5:00pro M-TH 
Meeting Place: 105 Gardner 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significam comributions to fihmnaking. They 
have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contributed to the growth and development of the cinema industry, rarely have their efforts been recognized or 
their contributions to the filmnmking industry been noted. Fihn histories often exclude the African American in their reporting of 
cinema history or provide minhnal coverage of the African American and his involvement in this industry. Thus, AFAM 276 is a 
critical, historical, and theoretical examination of the African American in cinema 1¥om the 1900s to the present. This examination will 
seek to analyze their role in cinema; will explore how stereoUpical representations of African Americans developed; and will 
investigate the efforts of a number of African American actors and actresses who sought to overcome these representations. This 
examination is essential to understanding the black experience in the United States. It is well known that the media is an integral part of 
American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and cultural diversity. 
Therefore, examining the role of the African American and their representations in cinema will serve to provide a better understanding 
of the black experience in American society and will serve to provide a better understanding of the role of the media in influencing 
attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the cinema industry 
and to reveal how blacks were initially portrayed on the screen. The emergence of all-black cast films from 1910 to 1920 are examined 
to determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast films 
produced from 1920 to 1930 are examined to determine why these :films increased in popularity and why black film stars began to 
emerge. African American screen images in cinema from 1930 to 1940 are examined to reveal how the black image began to change 
from that of a subservient to a more assertive and humane individnal. Representations of African Americans from 1940 to 1950 are 
examined to determine how and wl\y black entertainers, particularly musicians, began to dominate the screen. Fihns produced from 
1950 to 1960 are examined to investigate how the integrationist em began to influence the black screen image. The African American 
screen image in films produced from 1960 to 1970 is examined to determine how the resurgence of black pride influenced these 
representations and how this resurgence led to the development of black exploitation films. Black exploitation films are examined to 
determine their impact, to assess their decline in populari’.ty, and to investigate the subsequent demand that :followed for more quality 
black fihns in the aftermath of these films. Black representations in films from 1980 to 1990 are examined to reveal how black 
comedians began to dominate the black screen image of this decade and to determine the impact new black film directors have on 
contemporary" representations of the African Americans in cinema. The emergence of "Hood Films" in the 1990s are explored to 
determine how they impacted contemporary representations of the black screen image. In the decade of 2000 through 2010, black 
cinematic represemations are examined to critique biopics, "the backlash to the "hood flints" of the 1990s, and the emergence of a new 
generation of fihnmaker and screen stars. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest speakers 
(when available). Two examinations will be given during the session which include a midtenn and final exam. Students are required to 
submit two papers (5 pages in length) examining the portrayal of the African American in motion pictures. These papers must be 
completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of Style, Turabia~ etc). 

TEXTS 
Bogle, Donald. Toms, Coons, A4ulattoes, A~’ammies, & Bucks: An Interpretive HistoO, of Blacks in American Films. (Fourth Edition) 

New York: Continuuni (2001). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smitk Valerie. Representing Blackness: Issues in Fihn and Uideo. New Jersey: Rutgers UP, 1997. 
Regester, Charlene. African American Actresses: The Struggle for UisibiliO; 1900-1960. Bloomington: Indiana UP, 2010. 
Cripps, Thomas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 
1. Students are required 
2. Students are required 
3. Students are required 
4. Students are required 

to read all assigned materials. 
to view all films selected for this course. 
to write two papers (5 pages) due on May 29, 2012 (PAPER I) and June 14, 2012 (PAPER II). 
to collect newspaper articles on microfilm for the first paper. 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant articles to the 
materials introduced in class. 



WEEKLY CLASS SCHEDULE 
SUMMER 2012 

GRADING: 

Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 

A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ (67-69), D (63-66), D- 

(60-62), F (59 and below) 

EXAMS: There will be two examinations (midterm and final) which must be taken on the date specified. 

ATTENDANCE: 

Attendance is mandatopy and will influence your final course grade. 

CLASS PARTICIPATION: 

Class participation is encouraged and will i~ffluence your final course grade. 

TECHNOLOGY: 

Laptops are allowed for note taldng purposes only. Please do not use your laptop for any other purpose. Cell phones, texting, and any 
other introusive technological deivces or practices are not allowed in class. 

HONOR CODE: 

All students are required to adhere to the University’s honor code polices and procedures. Every Student enrolled in this 
course is exptect of fully participate and observe the honor code. 

DISABILITIES POLICY: 

.Stu~den~ts who,m~,ay,qneed a~ccom~oda, a, tjoqs.,b.~ase~d oq disa~bjl,,i,ti~eg~sh~o~,l~d contact the 
knsrg,u.ctor~a~a ~[q~e, par, t~ent ior. t~saDm~ ~erwces [~1~) ~z-~auu in SASB North 
~uuamg ~mte z~z~ a~saDm~yserwces.unc.eau 

AFAM 276 COURSE OBJECTIVES: 

The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of "Birth of a Nation"/Early African American Pioneers in 
the Motion Pictu re Indu stry 
1~ Identify early black pioneers in the motion picture industry and describe "their efforts. 
2. Explore the underlying motivations as to why black fihnnmkers decided to pursue filnunaking. 
3. Describe the impact of "Birth of a Nation" 
4. Define five major stereotypes of blacks which developed and describe how these stereot-ypes were perpetuated in their early screen 
portrayals. 

5. Compare and contrast the early screen representations of African Americans in all-black cast films to those in 

non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 

1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given his tremendous skill and talent. 

2. Describe images presented by all-black cast films; explain whether or not these films served a useful purpose for African American 

audiences; and discuss the impact of these films on black audiences. 

3. Identify Oscar Michcaux; describe and discuss how black audiences responded to his work; explain why he is significant to the 

study of the African American in cine~na. 

4..Identify and describe the screen careers of at least 3 early black female film stars who were considered sex symbols. 

5. Explain why black subservient screen images were popularized and why "these images lasted as long as they did. 

~FINAL EXAMINATION: TUESDAY JUNE 19, 2012 3:00-6:00pm~ 



Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film 

Stars 
1. Identify and describe the involvement of African American entertainers in films. Explain why entertainers were recruited to appear 

in uiotion pictures. 

2. Discuss why some black film stars played roles which perpetuated stereotypical portrayals of African Americans during this period. 

3. Compare and contrast fihn reviews and critiques of black films in the black press to those in the mainstream press. Discuss whether 

or not these reviews are equitable in their treatment of black films. 

4. Describe how the portrayal of the African American changed from the early 1900s to 1940s. 

5. Discuss why black western films were made and describe their appeal. 

6. Describe the impact of’black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 

1. Explain w~r all-black cast films became less popular. 
2. Identify film stars who appeared primarily in all black-cast fihns in comparison to "those who appeared in non-all black cast films. 

3. Explain the impact of integration on the representation of the African American in motion pictures. 

4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 

5. Identify themes characteristic of" motion pictures produced in the late 1950s and early 1960’s. Describe the significance of these 

films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 

2. Identify at least four black exploitation films, describe their themes, and explain their impact. 

3. Identify at least 3 African American film stars who were popularized because of their role in black exploitation fihns. 

4. Describe the rise and subsequent decline of black exploitation films. 

5. Discuss the pros and cons of these fihns. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identify at least two black comedians who appeared in a number of motion pictures made in the 1980s. Explain why the 

motion pictures in which they appeared became box office successes. Describe their appeal. 

2. Discuss the controversy surrounding the "Color Purple" and describe "the impact of this film on black audiences. 

3. Explain whether or not contemporal3~ black films perpetuate stereotypical portrayals of African Americans. 

4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 

5. Identify other contemporary black fihnmakers and describe their contributions to the screen image of" African Americans. Explore 

their strengths and weaknesses. 

6. Compare and contrast the screen image of African Americans in contempom~ films to their previous screen portrayals. 

White Backlash Films of the 1990’s/Black-Black Exploitation Films 
1. Discuss why films produced in tiffs decade have been referred to as white backlash films. 

2. Describe why films produced in this decade have been categorized as black-black exploitation films. 

3. Identify parallels between black films produced in the 1970~s with those of the 1990~s. 

4. Explore why Henry Lo~fis Gates refers to films produced in this period as "Guiltsploitatio~’ films. 

50 Identify how representations of race are transformed on the screen in the decade of the 1990~s in comparison to previous decades. 

Black Biopics in the decade of 2000-2010LMagical African Americans/Blacks and the Academy Awards 
1.Identify significant Black Biopics in this period. 
2.Describe and define the Magical African American Image that has permeated the black screen image in this period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black filmmakers such as Tyler Perry. and describe their impact relative to previous decades. 



WEEKLY CLASS SCHEDULE 
SUMMER 2012 

Week I: May 15-17 

First Black Motion Picture Producers 
& Directors 
Reaction to "Etlmic Notions" 
Introduction of Stereotypes 
1900 - 1910 
Ethnic Notions 

Emergence of All-Black Cast Films 
Rise of Black Film Stars 
Ni~m Mac McKinney 
1910 - 1920 
Hallelujah 

Week II: May 21-24 

Rise of Black Fihn Stars (Com.) 
Paul Robeson 
Josephine Baker 
1920 - 1930 
Emperor Jones 

Black Independent Filnwaaker Oscar 
Micheaux 
Black Westerns 
Race Movies/WRhin Our Gates 

Servants and Maids Dominate "the 
Screen Image of African Americans 
Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry-) 
Eddie Rochester Anderson 
1930 - 1940 

Imitation of Life 
Emertainers as Fihn Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940- 1950 

Week III: May 29-31 

Decline of All-Black Cast Films 
hnpact of Integration 
1950 - 1955 
Intruder in the Dust 

(May 28-Holiday) 

**PAPER I DUE May 29** 

Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
No Way Out 

Impact of Sidney Poitier on the 

Portrayal of the African American 

Male Screen hnage 

Rise of Black Exploitation Films 

1960 - 1965 

Cooley High 

**MIDTERM EXAM* 

Week IV: June 4 - June 7 

Impact of Black Exploitation Films 
Emergence of Assertive African 
American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grier 
1965 - 1970 
A Soldier’s Story 

Decline of Black Exploitation Films 
E~nergence of a New Wave of Black 
Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
Devil in a Blue Dress 

Week V: June 11- Junel4 

**PAPER II DUE June 6 ** 

Black Comedians Rise as Film Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
1975-1985 
The Color Purple 
Significant Films 
1980 - 1985 
Boyz’n’the Hood 

Contemporaly" African American 
Fihnmakers 
Spike Lee as Producer, Director, & 
Actor/John Singleton 
1985 - 1990 
Do the Right Thing 
School Daze 
Bamboozled 
The Human Stain 

Re-emergence of Black Stars 

Denzel Washington 

Halle Berry 

1990-2000 

Monster’s Ball 

Training Day 

Cadillac Records 

Ray 

ContemporaD~ Representations, 2000 - 
2010 and Beyond 
New Generation of Fihnmakers 
Tyler Peny 
Crash 
Great Debaters 
Precious 
Taldng of Pelham 123 
Book of Eli 
Unstoppable 

~FINAL EXAMINATION: TUESDAY JUNE 19, 2012 3:00-6:00pm~ 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <iO:UNC EXCHANGE/OU:EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Tuesday, May 8, 20~L2 3:35 PM 

Sockell, Chuck (Student Stores) <CWSOCKELL@store.unc.edu> 

RE: Syllabus for AFAM :~01 

AFAM 101 -SUMSYLO12.doc 

Dear Chuck: Attached is the syllabus for AFAM 101. I really appreciate your help~ Sincerely, Charlene Regester 

From: Sockell, Chuck (Student Stores) [CWSOCKELL@store.unc.edu] 
Sent-" Tuesday, May 08, 2012 3:31 plVl 
To: Regester, Charlene B 
Subject-" Re: Syllabus for AFAM 276 

Thanks Charlene....we’ll take care of it’. 

Best, 

Chuck 

l:rom: "regester @ ernail.unc.edu" <regester@email.unc.edu> 

Date: Tue, 8 May 2012 15:04:25 -0400 

To: Chuck Sockell <.csockell@email.unc.edu> 

Subject: Syllabus for AFAM 276 

Dear Chuck: Please include the syllabus for the AFAM 276 course pack. This syllabus includes the course objectves so you can remove the old course objectives. Also, please 

include the new bibliography and remove the old bibliography. Thanks much. Sincerely, Charlene Regester 



AFAM 1 O1: THE BLA CK EXPERIENCE 

SU~IMER SESSION 12012 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: Friday l:00-2:00pm 

CO URSE DESCRIPTION 

Meeting Time: 11:30 -1:00 
Meeting PL: 105 Gardner 

This course traces the development of slaver3, from its beginning up to its emancipation in the United 
States in 1865 by critically examining issues surrounding race, racism, and the origins of slavery. Specifically, 
the beginning of slavery, expansion of slavery, and later decline of slavery are analyzed to determine the impact 
that slavery had on the African American experience before 1865. 

Initially, ancient slavery is investigated to provide the historical framework for assessing how slavery 
evolved and to deconstruct many of the factors that led to its widespread development. The expansion of slavery 
in the sixteenth, seventeenth, and eighteenth centuries is further investigated to analyze the motivations 
surrounding both the longevity and expansion of slavery" as many European powers became active participants 
in this trade. Of particular importance in this course is the evolution of slavery in the United States and the 
impact that thi s would have both internally and externally. An indepth view of the structure and organization of 
the slave trade is provided to enhance and facilitate a contemporary view of this experience. Finally, the decline 
of slavery in the nineteenth century- is explored to foster an understanding regarding its diminishing popular 
appeal as an economic labor system. Moreover, the abolitionist movement in both its structure and design is 
critiqued to interrogate how the centrality of this movement was instrumental to facilitating slavery’s demise. 
Leaders of this movement and the burgeoning free black population are treated in an effort to assess how free 
blacks attempted to improve their status and create a new life for themselves once free. Slave culture and life are 
centered in this examination to reveal how the African American experience figured into the larger American 
cultural experience prior to 1865. This examination of slavery- is a comprehensive examination and draws upon 
a variety of historial sources, documents, and visual representations to reconstruct this hi storical period. 

The instructional method and media used in this course will consist of lectures, texts, and videos. Three 
examinations ~vill be given during the summer session. These examinations will consist of two tests and one 
final as these three assignments constitute 3/4’s of your grade. The remaining part of your grade will consist of 
one paper, which must be completed and submitted by the stated deadline. This paper must adhere to the basic 
rules on academic style i.e. MLA Handbook of Style, Turabian, etc. 

TEXTS 

Palmer, Colin. Passageways: An Interpretive History of Black America to 1865. Harcourt Brace, 11993. 

Walker, Margaret. Jubilee Boston: Houghton Mifflin, 1966. 

Douglass, Frederick. Narrative of the Life of Frederick Douglass: An American Slave. Cambridge: Belknap 

Press, 1988 [1845]. 

SUPPLEAIENTAL TEXTS 

White, Deborah Gray. Arn ’n ’t l a Woman? Female Slaves in the Plantation South. New York: W. W. Norton & 

Co., 1999. 

RESERVE TEXTS 

Blassingame, John W. 7he Slave Community: Plantation Life in the Antebellum South. New York: Oxford 
University Press, 1972. (Reserve Reading) 

Mullane, Deirdre, ed. Crossing the Danger Water: Three Hundred Years ~?f African-American ~iting. New 

York: Anchor Books, 1993. (Reserve Reading) 



ASSIGNMENTS 

1. Students are required to read all assigned materials. 
2. Students are required to write a paper of approximately 5 pages in length. This paper is due on or 
before June 11, 2012 

GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 

A+ (98-100), A (94-97), A- (90-93), B+(g7-g9), B (83-86) B-(g0-g2), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D(63-66), D-(60-62), F (59 and below) 

EXAMS: There will be three scheduled examinations which must be taken on the dates specified. No make-ups 
will be given. 

ATTENDANCe: Class attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: Class participation is encouraged and will influence your final course grade. 

TECHNOLOGY: Laptops are allowed for note taking purposes only. Please do not use your laptop for any other 
purpose. Cell phones, texting, and any other intrusive technological devices or practices are not allowed in class. 

HONOR CODE: All students are required to adhere to the University’s honor code policies and procedures. 
Every student enrolled in this course is expected to fully participate and observe the honor code. 

DISABILITIES POLICY: Students who may need accommodations based on disabilities 

should contact the instructor and the Department for Disability Services (919) 962-8300 

in SASB North Building Suite 2126 disabilityservices.unc.edu 



WEEKLY CLASS SCHEDULE 

Week I 

Week II 

Week III 

May 15-18 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
Organization and structure of the 

slave trade 
Old Affican Blasphemer 
Sankofa 

May 21-25 
Impact of the slave trade on 
European and African Societies 
Middle Passage 
Racial slavery in North America 

during the 17th century 
Indentured servitude vs. slavery 
Development of Plantation 

Societies in the Americas 
Slave Community 
Amistad 

EXAM I 

May 28 Holiday 

May 29-June 1 
Slave Culture 
Linguistic Patterns 

Week IV 

Week V 

Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
Half Slave/Half Free 

June 4 - June 8 
Slave Religion 
Patterns of Resistance 
Slave Revolts 
Runaways 
Maroons 
Underground Railroad 
Legal Status of Free Blacks 
Slave Catchers/Slave Resisters 

EXAM II 

June ll- June l5 

June 11, 2012 - PAPER DUE 

Free Blacks 
Schools 
Mutual Aid Societies 
Abolition Movement 
Abolitionists 
Course Evaluation 
Review for Final Exam 
Flight to Freedom 
Glory 

FINAL EXAMINATION: Monday June 18, 2012 at 11:30 -2:30pm. 



Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, May 10, 2012 9:41 AM 

ttenderson, Mae G <hendersm@email.unc.edu> 

FW: Course Reviews 

From: bounce-31418730-50903677@listserv.unc.edu [bounce-31418730-50903677@listserv.unc.edu] on behalf of Reid, Dee [deereid@unc.edu] 
Sent: Friday, May 04, 2012 12:16 PM 

To: afdcan-and-afro-american-studies-faculty 

Subject: [african-and-afro-american-studies-faculty] [all-college-faculty] Course Reviews 

The enclosed message from Dean Gil is being sent to all faculty in the College of Arts and Sciences. 

### 

Dear Colleagues, 

In response to concerns about a sub-set of courses in the Department of African and Afro-American Studies, the Dean’s Office conducted two thorough reviews - 

one involving courses in the department, the other to assess College-wide independent study practices. Both reviews have been completed. 

The Department of African and Afro-American Studies is an integral and important part of the College of Arts and Sciences. The department’s talented and 

dedicated faculty make many contributions to the University’s research, teaching and service mission. The issues uncovered in the department relate to a sub-set 

of courses, a very small portion of the curriculum. The courses in question appear to be linked to two persons: one who left the University in 2009 and the other 

who will leave effective July 1, 2012. 

As a result of these reviews and follow-up actions, the policies of the department and the College have been strengthened to ensure consistent standards for 

academic excellence and integrity. 

Because many of the course issues occurred during summer sessions, the Summer School is also enacting new policies, practices and strategies to monitor summer 

teaching assignments. 

Department Review 

Two senior associate deans conducted a thorough review of courses in the Department of African and Afro-American Studies over a four-year period ending last 

summer. The deans interviewed more than 20 people and reviewed instructor course responsibilities, grade rolls and change-of-grade forms. The review revealed 

a number of courses that had been offered in independent study format with little or no faculty contact. The deans also found irregularities in the conduct of some 

independent study courses as well as unauthorized signatures on several grade forms. The overwhelming majority of these irregularities took place prior to the 

Fall 2009 semester. 

The courses in question involved both athletes and non-athletes, and there was no evidence that athletes were treated differently than the other students. 

The report recommends that academic credit and course grades assigned to students enrolled in these courses not be changed. There is no fair and consistent way 

to reconsider these students’ grades, especially since nearly three years have elapsed since the bulk of the irregularities described in the report took place. 

University policies do not require that student work be preserved for more than one year. 

The irregularities discovered through this review compromised the educational experience of some of our students, but they have ended. Under new 

departmental leadership and with support from the department faculty, new policies and procedures are now in place. We are confident that as a result, the 

department and the College will emerge stronger in teaching, research and service in this vital area of study. 

New College-Wide Independent Study Policies and Procedures 

A task force of the Administrative Boards has reviewed independent study practices across the College. We have accepted the task [orce recommendations and 

will begin implementing new policies in the fall. 

The Dean’s Office also has reviewed teaching assignments and independent study enrollments across the College and has found no significant problems beyond 

those identified in the departmental review mentioned above. 

In summary, we have taken these matters very seriously. We worked diligently to uncover the problems, and to ensure they are not ongoing or likely to recur. 

Excellence and integrity have always been at the heart of our academic mission as a leading public university. Upholding consistent standards is essential to that 

mission and to the success of all of our students. 

Sincerely, 

Karen M. Gil 

Dean 

¯ -- You are currently subscribed to 

<li> -- You are cnnently subscribed to 

african- and- afro- americaJ~- studies- facul~’ as: <a hre~"mailto:regeste@email.unc.edu">regeste@email.unc.edu<~/a;,. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, May 10, 2012 9:41 AM 

ttenderson, Mae G <hendersm@email.unc.edu> 

I~W: UNC post on repol~ts leviewing courses in African and Afro-American s~dies and independent s~ldies in the College of Arts and 

Sciences 

From: SaNe, Eunice N [eunice@email.unc.edu] 
Sent: Friday, May 04, 2012 4:25 PM 
To-" Department listserv 

Subject; [afriafam] UNC post on reports reviewing courses in African and Afro-American studies and independent studies in the College of Arts and Sciences 

Dear Colleagues, 

Please find below one of the pieces from the Dean’s office. I will be sending another piece shortly. 

Best wishes, 
Eunice 

From; Reid, Dee 
Sent-" Friday, May 04, 2012 4:21 PM 

To-" SaNe, Eunice N 
Subject; FVV: UNC post on reports reviewing courses in African and Afro-American studies and independent studies in the College of Arts and Sciences 

This link from UNC News Services goes to a short story providing context for the reports, links to both reports, a message from the dean to faculty, and statements from the 
chair of the University’s Board of Trustees and Chancellor Holden Thorp. 
http: //uncnews.unc.edu/content/view/5298/68/ 
Mike McFarland 
University Relations 
919-962-8593 
mike mcfarland@unc.edu 

You are currently subscribed to afriathm as: regester(i~email.unc,edu. 

To unsubscribe click here: http:/ilists.unc.edu/n?id 32361607.26892ffebebb2514dbed042dl 0c3de25&n T&I afriathm&o 31420292 

(It may be necessmy to cut and paste the above URL if the line is broken) 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, May 11, 2012 8:40 AM 

ttenderson, Mae G <hendersm@email.unc.edu> 

I~W: Link- N & O 

From: SaNe, Eunice N [eunice@email.unc.edu] 
Sent: Friday, May 22, 2022 8:23 AM 
To; Department listserv 
Subject; [afriafam] Link - N & O 

Here is the correct link to the story: 

http~//www.news~bserver.c~m/2~22/~5/2~/2~57~64/unc-chape~-hi~~-miqht-take-acti~n.htm~ 

Best wishes, 
Eunice 

You are currently subscribed to afriathm as: regester(a)emufil.tmc.edu. 

To unsubscribe click here: http:/ilists.unc.edt~u?id 32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriathm&o 31460693 

(It may be necessmy to cut and paste the above URL if the line is broken) 

or send a blank emafil to leave-31460693-32361607.26892ffebebb2514dbed042d 10c3de25,@]istserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, May 11, 2012 1:41 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Film for AFAM 276 

To Whom It May Concern: Please reserve Ethnic Notions (DVD) for AFAM 276 Tuesday, May ~.S, 2012. Your assistance is greatly appreciated. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, May 11, 2012 4:31 PM 

ttenderson, Mae G <hendersm@email.unc.edn> 

I~W: Chapter 6 of In the Space of a Song By Richard Dyer 

KIC000005.pdf 

FYI. Sincerely, Charlene Regester 

From: Kaput, Geeta 
Sent-" Friday, May 21, 2022 4:24 PM 
To-" Regester, Charlene B 
Subject: Chapter 6 of In the Space of a Song By Richard Dyer 

































IS CAR ~ii}SH A MUSICAL? 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, May 14, 2012 1:42 PM 

Janken, Kenneth R <krjanken@email.unc.edu,~ 

ILE: your proposed courses 

Dear Kenneth: Thanks for your quick review of the courses proposed. I will adhere to the recommendations provided and will possibly develop one or two of the courses to 
meet the August :t deadline. Will discuss further when I see you in person and again, thanks for your consideration. Sincerely, Charlene Regester 

From-" Janken, Kenneth R 
Sent; Monday, May :t4, 20:t2 i::t7 PM 
To: Regester, Charlene B 
Subject; your proposed courses 

Dear Charlene, 
Varions members of the academic affairs committee exchanged emails and otherwise communicated over the last week in reference to the courses your proposed. The 

consensns was that they would be a valuable addition to the department’s course ofl~rings. So please go ahead and work on them over the summer we’ll need a fully 

developed syllabus for each course you want to be considered by August 1. Here are a couple of things to keep in mind: 

1. You do not need to submit a syllabus tier the course on reseaxch methods in black film histo~, unless you want to. Rather than having this as a specific course, we 

concluded that this would best be taught as a section of the new research seminax, AAAD 395, which as time goes on will be taught by a va~ie~ of thculty members in 

both concentrations. If you choose to submit a ~llabus tier this course, it roll likely be used tbr gaining approval for the new AAAD 395. 

2. In order to manage the new-course pipeline, we may submit for approval only a couple of courses from each lhculty member a yeax. So if there axe two courses that 

you especially want to get stmnted teaching, make those a priority over the summer. 

3. Walter had this to say about Screen Adaptations of Writings on the Black Experience: "I wonder if we couldn’t create a topics-type course entitled something like 

’Afiican-A~nerican Lives in Fihn and Literature’ that would serve a broader cumcular purpose; the title proposed by Charlene seems both limited in scope and 

unwield~v." The committee hasn’t discussed this, but please consi&r his suggestion. 

I’m around this summer, so if you want to talk ruth me about the courses you propose, please do get in touch with me. 

Regards, 

Kenneth 

Kenneth R. Janken 

ProI~ssor of Afro-American Studies 

Department of Afi’ican and Al}o-American Studies 

109 Battle tlall, CB# 3395 
Umve~ity ofNoN~ Cmolina 

Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 
Click on a li~ for info~ation a~nt my publications: 

h~p:/7~vw.umass.eduhm~ p~ s~spr 9Tianken.html 

h~p:/,’uncp~ss.unc.edW~o~"l’- 8059.html 

h~p:/iundpress.nd.edu~’book,’P00780 

hltp://undpress.nd.ed~ibook,’PO0723 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, May 14, 2012 4:48 PM 

ttenderson, Mae G <hendersm@email.unc.edn> 

I~W: [poet .ryattechnc] Opportunity to be a part of SARAH LAWRENCE COLLEGE’S SUMMER SEMINAR FOR WRITERS 

Sarah Lawrence College Summer Seminar for WNers.pdf 

From: poetwattechnc-request@lists.gatech edu [poetryattechnc-request@lists.gatech.edu] on behalf of Denton, Travis W [travis denton@lcc.gatech.edu] 
Sent: Monday, May 14, 2012 2:42 PM 
To: travis denton 
Subject: [poetwattechnc] Opportunity to be a part of SARAtI LAWRENCE COI~LEGE’S SUMMER SE?,/f[NAR FOR ~VRI’I~;RS 

Hi Evep)~one-- 
I hope this note finds you well I wanted to share with you a great opportuni~ to stu@ your choice of poetry, fiction, non-fiction, graphic novel or young adult nnvel at Sarah Lawrence 
College’s Summer Seminar :[’or Vvh-iter’s. The Sun.her Seminar takes place June 24-29, 2012 This program is unique in that you’ll be able to ~mmerse yourself in your craft It provides you with 
a solid week of workshops which are taught by the top names in your chosen genre as well as craft talks, one on one conferences with your workshop leader as well as associate workshop 
faculty whose only job is to meet one on one with you and talk about your writing. ’]’here are also daily facul~ as well as workshop participant readings In short, this program provides you 
with a number of rare opportunities and it’s a fun place to be--great sense of community and opportunities to build relationships with other writers from across the country You and your 
work will leave this place changed 

I’ve attached an electronic brochure that should answer a lot of your questions. If you have questions about my experiences at the Surmner Serainar or how- the program works, please let me 
know. But if you have specific questions about the program itself, just contact the fi~lks at SLC. That itffo is on the brochure too. Also, THE DEADLINE TO APPLY HAS BEEN EXTENDED 
UNTIL _’v~kY 30, 2012--plen~" of tirae to raake up your mind. See you there. 

Only Good Things Always, 
Travis 

Travis Denton 

Associate Director, Poetry @ TECH 





The Conference 

Conferences are a unique aspect of the 

seminar. Once during the week, each 

workshop member will meet individually 

with his or her teacher for in-depth 

discussion of the student’s work. 

Supplemental Conferences 

In addition to the workshop 

conference, students may also 

sign up for conferences with 

guest faculty members who 

are available exclusively for 

this purpose. Students will be 

asked to send in work ahead 

of time. 

Workshops are non-competitive 

environments in which students are 

encouraged to take risks, generate 

new work, and reflect on work 

completed before the program. The 

emphasis is on each writer’s effort 

to discover a unique voice, explore 

subject matter, and engage craft 

elements necessary to bring vision 

to fruition. Workshops are limited 

to 12 participants. Each writer is 

given ample opportunity to present 

work for discussion. 

Readings, Lectures, and Soclol Events 

Though we’ve designed the seminar 

schedule to create significant 

stretches of time for students to read 

and write, we have also scheduled 

a number of readings, lectures, and 

panel discussions. These events enable 

participants to take advantage of our 

facuhy’s wide range of experience. 

There will also be a number of social 

events and several opportunities for 

participants to read from their work. 



provides published and unpublished adult writers 

the opportunity to exp~or÷ ~e~r 

Our fiaculty of acclaimed poets, graphic novelist, 

and fiction and nonfiction writers meet with 

Faculty members offer lectures, readings, and 

panel discussions so students and teachers can 

engage one another across topics and genres. 

Workshops embrace a non-competitive, supportive 

model designed to help participants discover their 

strengths as well as areas for further development 

and exploration. The seminar creates a community 

of writers, which enables participants to 

ffe~ idea~ in the company of people devoted to 

the calling and craft of writing. 



Fiction 
,h:~<:>~’~ :Sii’ilb<*~- is "~he author of 

the forthcoming FooIs (2013) 

and other works of fiction, 
including The Size of the World 

(finalist for Lo~ Angeles Times 

Fiction Prize), Ideas of Heaven 
(finalist for the National Book 
Award and the Story Prize) and 

Household Wr,rds (winner of 
the PEN/Hemingway Award). 

Her short stories have appeared 

in The Scribner Anthology of 

Contemporary Short Fiction, 

The 0. Henry Prize Stories, and 

Pushcart Prize collections. She is 
a recipient of a Literature Award 

from the American Academy 

of Arts and Letters and grants 

from National Endowment 

for the Arts and New York 

Foundation for the Arts. She 
teaches in the writing program 

at Sarah Lawrence College. 

ii"{i=~i::iiii?::" ~b::::.iii:I.::::.:; ia the author of 
the short story collection See 

Through; fiction in magazines 

and journals including Bomb, 

Post Road, McSweeney’s, Nerve, 

and Black Book as well as in 

anthologies including 110 

Stories: New Y~rk Writes After 
September 1l; Lost Tribe: New 

Jewish Fiction from the Edge; 

Found Magg<ine’s Requiem for a 

Paper Bag; and Tell: An Anthology 

of Expository Narrative. Recipient 

of a Henfiekt Prize, a UAS 
Explorations Prize and a Rotunda 

Gallery Emerging Curator gran~ 

for work with fiction and art, 

she ib the co-director of Pratt 

Institute’s XX~ritcrd Forum; editor 
at Pr~st Road magazine; curator of 

Barbes reading series, Brooklyn and 

f~under and president of Dainty 

Rubbish record company. She 

teaches in the writing program at 

Sarah Lawrence College. 

Graphic Novel 
$:;::::::’~ii~" :!?;~’:~?:’:::.ii::~:::~" is the author 
of the story collection Voodoo 

Heart. He writes a1~t original 

comic series fbr Vertigo called 

American Vampire that won both 

the Eisner and Harvey awards 

for 2010. He is the current writer 

on BATMAN and SWAMP 

THING for DC Comics. 

Young Adult Novel 
:~:.2iiii;ivi:;::~ ii!i:i~-’:::.ii:!:.~!::~iiii’s first novel, 

Notes on a Near-Life Experience, 

was the winner of the Delacorte 

Prize, a New York Public Library 

Best Book for Young Aduks, 

and a finalist in the 2007 SYBIL 

awards. Her second novel for 

young adults, Lies You Never 

Told Me, will be published next 

year. Olivia has been teaching at 

New York University since 2002, 

and has also taught creative 

writing at Sarah Lawrence 

College, NYU’s London Summer 

Program, and as a teaching artist 

it’t New "~\~rk City public schools 

through Teachers and Writers 

Collaborative. In addition to 

her writing for young adultb, 

Olivia has written picture book~ 

for Pearson Education, and her 

short fiction has appeared in 

Painted Bride Quarterly. 

Nonfiction 
.g::i:ii-i:r:: i~>":~!:::.{:iii<:i:~::i: is the author 

of About a Moumain and Halls 

of Fame and editor of The Next 
American Essay and The Lost 

Origins of the Essay. His new 

book, The L@span of a Fact, is a 

collaboration with a fac>checker 

about veracity in nonfiction, t {e 

teacheb creative writing at the 

University of Iowa in Iowa City, 

where he lives. 

.i;::i:ili;:di:i<.i:e.f :i:>:’:ii’:ii’:r::ii::.:ii*{?, a native 

New "~\~rker, wrote the Freelance 
column for the Times Literary 

Supplement from 2003-2010. His 

feuilleton-style essayb currently 

appear in his column, "The 

Accidentalist," in Bookfi)rum. 
Greenberg is a frequent 

contributor to the New Y)rk 

Review of Books. His memoir 
Hurry Down Sunshine has been 

translated into 18 languages and 

was a 2008 Time magazine best 

book of the year. Beg, Borrow, 

Steal: A Writer’s Life appeared 

in 2009, 

Poetry 
’iiii’:::~:::.i:’r::<:~::~.~ ~.~:.*:~:~:: is the author of 

10 books, including New and 

Selected Poems (1975-1995), The 

Street of Clocks, The Cradle Place 
and most recently God Particles. 

The recipient of numerous 

awards, he is Poe>in-Residence 
at Sarah Lawrence College and 

Bourne Professor of Poetry at 

Georgia Tcch. He has two books 

forthcoming in 2012: From the 

Southland (nonfiction) and Child 
Made of Sand (poems). 

$~i::~:,~i.::.I’:~::::’<: :::::::::::::::::::::::: i~ the author 
of more than 35 books of poetry, 

fiction and nonfiction, including 

a recent book of poems, 

%~inter’s Journey, and a book of 

essays on poetry, Next Word, 

Better Wi,rd. His novel, The 
Burn Palace, will be published 

this year. His book Cemetery 

Nights won the Poetry Society 

of America’s 1987 Melville 

Cane Award. He has received 

a Guggenheim Fellowship and 

Three National Endowment for 
the Arts fbllowships. 

{)<:~::?"i<:~:a~:’:~<:~ ~..<::~.:<~::, co-teaching 

with Joseph Millar, published 

her fifth collection, The Book 
of Men. Her book of poems, 

Facts about the Moon, received 
the Oregon Book Award (short- 

listed, Lenore Marshall Poetry 

Prize). Laux authored several 
titles including What We Carry 

(finalist, National Book Critic’s 

Circle Award). Co-author 
of The Poet’s Companion: 

A Guide to the Pleasures of 
Writing Poetry, she received 

two Best American Poetry 

Prizes, a Pushcart Prize, two 
fellowships from The National 

Endowment fbr the Arts and a 

Guggenheim Fellowship. Her 

work has appeared in the Best 

of APR, The Norton Anthology 

of Contemporary Poetry and The 

Best of the Net. 





writing this summer. 
12o~, For those wishing to stay on campus, a number of 

prNate air-conditioned dormitory rooms with shared baths 

are available (on a firs>come, first-served basis) fbr the 
length of the seminar. A meal plan consisting of three meals 
daily plus Sunday dinner is included in the package fbr those 
students who choose to stay on campus. Two meal-plan~only 
options are available for commuter students only. 

Tuition ....................................................... $800 

Accommodation and Full Meal Plan ............. $450 

Meal Plan (Full daily) .................................. $225 

Meal Plan (Partial daily: lunch and dinner)... $200 

Application Fee ............................................ $25 

lro Apply In addition to 
the application fbrm, include 
a brief’ biographical sketch 
and a manuscript. 

Your name should be 
on each page of your 
manuscript and on your 
biographical sketch. 

A $25 nonrefundable 
application fee is required. 
Make checks payable to 
Sarah Lawrence College. 

All applications must be 
postmarked by April 16, 

2012. Notification e-mail 
will be sent by May 7. 
Registration material will be 
mailed by May 21. 
All ~fees must be received 
by June 4. 

~ar~a~r{p~ L~}~ Fiction 

and Creative Nonfiction 
Writers including Graphic 
Novel and Young Adult: 
One to two short pieces, or a 

brief section of a book. The 
manuscript should total no 

more than 20 pages and be 
double-spaced. Poets: Four to 
five poems. 

This sample is for admission 

purposes only. 

S~a~’~p~ A limited 
number of partial tuition 
scholarships will be avail- 
able. Indicate on your 
application that you would 

like to be considered and 
attach a letter describing 
your need. This letter 
should be separate from your 
biographical sketch. 

"You will be able to apply" fbr 

academic credit (optional) 
upon completion of the 
program. Application 

forms will be available at 
the registration desk ~vhen 
the program begins. An 
additional charge of $100 for 

one academic credit will be 
required. 

Sarah Lawrence College 

is a small coeducational 
college of the liberal arts 
and sciences, offering 
undergraduate as well as 
graduate degrees. Located 
just 30 minutes north of 

Midtown Manhattan on 
a wooded campus, Sarah 
Lawrence is nationally" 
renowned i~r rigorous 
academic standards fostered 
by small seminar classes and 

individual student-faculty 
confbrences. Long respected 

as a national leader in arts 
education, Sarah Lawrence 
recognizes the creative and 
performing arts as integral 

to a liberal arts education. 

This program is open to anyone 21 years of age or older. 

SLC 2724 1/12 



Application 

Address 

City 

State 

Day Phone 

Evening Phone 

E-mail Address 

Zip 

Cell Phone 

~ I am 21 years of age or older. 

Program for which admission is sought 

~ Poetry Z] Fiction ~ Creative Nonfiction 
~ Young Adult CI Graphic Novel 

Faculty Preference 

Students will be matched with instructors based on applications. While we cannot 
guarantee a specific workshop, we encourage you to express your preference below, 
which we will take into account. 

1 st Choice 

2nd Choice 

Do you require: 

~ Accommodation Package 

~ Partial Scholarship 

Meal Plan for Commuters 

Please mail this form with your $25 nonrefundable application fee 
(made payable to Sarah Lawrence ColJege) to: 

Debra Finkelstein, Director of’ College Events 
Sarah Lawrence College, 1 Mead Way, Bronxville, NY 10708-5999 

Questions? Please contact College Events at: 
Phone: (914) 395-2412 E-mail: collegeevents@sarahlawrence.edu 

For Office Use Only 



Summer Seminar for Writers 
June 24-29, 2012 

SARAH o LAWRENCE ¯ COLLEGE 

1 Mead Way, Bronxville, NY 10708-5999 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, May 15, 2012 10:57 AM 

Library Media Resource Center <mrc@unc.edu> 

Resel,~e Film for Class 

To Whom It May Concern: Please reserve the DVD version of Hallelujah (:1929) directed by King Vidor for my AFAm 276 class for Wednesday, May St6, 20:12. Thanks much for 
your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, May 15, 2012 2:28 PM 

Janken, Kenneth R <krjmaken@email.unc.edtr~ 

Syllabus for Classes Attached 

276-SUMSYL.012.doc; AFAM101-SUMSYL012.doc 

Dear Professor 3anken: Attached is a syllabus for both my AFAM 101 class and AFAM 276. Please note that the syllabus on each indicates that my office hours are on Friday 
from 1-2pro but unaware that we needed to schedule three hours for each class, I will announce in class that my office hours are from 1-Spin on Friday. If I need to schedule 
additional office hours, T can do so from 8:30 until 11:30am on Friday morning. Otherwise since one class meets from 11:30 until 1 and the other class meets from 3-Spin, 
aside from the prep time needed for these classes, I have no additional time to schedule office hours. You can let me know what you recommend. Thanks for your assistance. 
Sincerely, Charlene Regester 



AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: l:00-2:00pm Friday 

Summer 2012 
Meeting Time: 3:00-5:00pro M-TH 
Meeting Place: 105 Gardner 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significam comributions to fihmnaking. They 
have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contributed to the growth and development of the cinema industry, rarely have their efforts been recognized or 
their contributions to the filmnmking industry been noted. Fihn histories often exclude the African American in their reporting of 
cinema history or provide minhnal coverage of the African American and his involvement in this industry. Thus, AFAM 276 is a 
critical, historical, and theoretical examination of the African American in cinema 1¥om the 1900s to the present. This examination will 
seek to analyze their role in cinema; will explore how stereoUpical representations of African Americans developed; and will 
investigate the efforts of a number of African American actors and actresses who sought to overcome these representations. This 
examination is essential to understanding the black experience in the United States. It is well known that the media is an integral part of 
American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and cultural diversity. 
Therefore, examining the role of the African American and their representations in cinema will serve to provide a better understanding 
of the black experience in American society and will serve to provide a better understanding of the role of the media in influencing 
attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the cinema industry 
and to reveal how blacks were initially portrayed on the screen. The emergence of all-black cast films from 1910 to 1920 are examined 
to determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast films 
produced from 1920 to 1930 are examined to determine why these :films increased in popularity and why black film stars began to 
emerge. African American screen images in cinema from 1930 to 1940 are examined to reveal how the black image began to change 
from that of a subservient to a more assertive and humane individnal. Representations of African Americans from 1940 to 1950 are 
examined to determine how and wl\y black entertainers, particularly musicians, began to dominate the screen. Fihns produced from 
1950 to 1960 are examined to investigate how the integrationist em began to influence the black screen image. The African American 
screen image in films produced from 1960 to 1970 is examined to determine how the resurgence of black pride influenced these 
representations and how this resurgence led to the development of black exploitation films. Black exploitation films are examined to 
determine their impact, to assess their decline in populari’.ty, and to investigate the subsequent demand that :followed for more quality 
black fihns in the aftermath of these films. Black representations in films from 1980 to 1990 are examined to reveal how black 
comedians began to dominate the black screen image of this decade and to determine the impact new black film directors have on 
contemporary" representations of the African Americans in cinema. The emergence of "Hood Films" in the 1990s are explored to 
determine how they impacted contemporary representations of the black screen image. In the decade of 2000 through 2010, black 
cinematic represemations are examined to critique biopics, "the backlash to the "hood flints" of the 1990s, and the emergence of a new 
generation of fihnmaker and screen stars. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest speakers 
(when available). Two examinations will be given during the session which include a midtenn and final exam. Students are required to 
submit two papers (5 pages in length) examining the portrayal of the African American in motion pictures. These papers must be 
completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of Style, Turabia~ etc). 

TEXTS 
Bogle, Donald. Toms, Coons, A4ulattoes, A~’ammies, & Bucks: An Interpretive HistoO, of Blacks in American Films. (Fourth Edition) 

New York: Continuuni (2001). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smitk Valerie. Representing Blackness: Issues in Fihn and Uideo. New Jersey: Rutgers UP, 1997. 
Regester, Charlene. African American Actresses: The Struggle for UisibiliO; 1900-1960. Bloomington: Indiana UP, 2010. 
Cripps, Thomas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 
1. Students are required 
2. Students are required 
3. Students are required 
4. Students are required 

to read all assigned materials. 
to view all films selected for this course. 
to write two papers (5 pages) due on May 29, 2012 (PAPER I) and June 14, 2012 (PAPER II). 
to collect newspaper articles on microfilm for the first paper. 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant articles to the 
materials introduced in class. 



WEEKLY CLASS SCHEDULE 
SUMMER 2012 

GRADING: 

Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 

A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ (67-69), D (63-66), D- 

(60-62), F (59 and below) 

EXAMS: There will be two examinations (midterm and final) which must be taken on the date specified. 

ATTENDANCE: 

Attendance is mandatopy and will influence your final course grade. 

CLASS PARTICIPATION: 

Class participation is encouraged and will i~ffluence your final course grade. 

TECHNOLOGY: 

Laptops are allowed for note taldng purposes only. Please do not use your laptop for any other purpose. Cell phones, texting, and any 
other introusive technological deivces or practices are not allowed in class. 

HONOR CODE: 

All students are required to adhere to the University’s honor code polices and procedures. Every Student enrolled in this 
course is exptect of fully participate and observe the honor code. 

DISABILITIES POLICY: 

.Stu~den~ts who,m~,ay,qneed a~ccom~oda, a, tjoqs.,b.~ase~d oq disa~bjl,,i,ti~eg~sh~o~,l~d contact the 
knsrg,u.ctor~a~a ~[q~e, par, t~ent ior. t~saDm~ ~erwces [~1~) ~z-~auu in SASB North 
~uuamg ~mte z~z~ a~saDm~yserwces.unc.eau 

AFAM 276 COURSE OBJECTIVES: 

The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of "Birth of a Nation"/Early African American Pioneers in 
the Motion Pictu re Indu stry 
1~ Identify early black pioneers in the motion picture industry and describe "their efforts. 
2. Explore the underlying motivations as to why black fihnnmkers decided to pursue filnunaking. 
3. Describe the impact of "Birth of a Nation" 
4. Define five major stereotypes of blacks which developed and describe how these stereot-ypes were perpetuated in their early screen 
portrayals. 

5. Compare and contrast the early screen representations of African Americans in all-black cast films to those in 

non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 

1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given his tremendous skill and talent. 

2. Describe images presented by all-black cast films; explain whether or not these films served a useful purpose for African American 

audiences; and discuss the impact of these films on black audiences. 

3. Identify Oscar Michcaux; describe and discuss how black audiences responded to his work; explain why he is significant to the 

study of the African American in cine~na. 

4..Identify and describe the screen careers of at least 3 early black female film stars who were considered sex symbols. 

5. Explain why black subservient screen images were popularized and why "these images lasted as long as they did. 

~FINAL EXAMINATION: TUESDAY JUNE 19, 2012 3:00-6:00pm~ 



Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film 

Stars 
1. Identify and describe the involvement of African American entertainers in films. Explain why entertainers were recruited to appear 

in uiotion pictures. 

2. Discuss why some black film stars played roles which perpetuated stereotypical portrayals of African Americans during this period. 

3. Compare and contrast fihn reviews and critiques of black films in the black press to those in the mainstream press. Discuss whether 

or not these reviews are equitable in their treatment of black films. 

4. Describe how the portrayal of the African American changed from the early 1900s to 1940s. 

5. Discuss why black western films were made and describe their appeal. 

6. Describe the impact of’black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 

1. Explain w~r all-black cast films became less popular. 
2. Identify film stars who appeared primarily in all black-cast fihns in comparison to "those who appeared in non-all black cast films. 

3. Explain the impact of integration on the representation of the African American in motion pictures. 

4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 

5. Identify themes characteristic of" motion pictures produced in the late 1950s and early 1960’s. Describe the significance of these 

films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 

2. Identify at least four black exploitation films, describe their themes, and explain their impact. 

3. Identify at least 3 African American film stars who were popularized because of their role in black exploitation fihns. 

4. Describe the rise and subsequent decline of black exploitation films. 

5. Discuss the pros and cons of these fihns. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identify at least two black comedians who appeared in a number of motion pictures made in the 1980s. Explain why the 

motion pictures in which they appeared became box office successes. Describe their appeal. 

2. Discuss the controversy surrounding the "Color Purple" and describe "the impact of this film on black audiences. 

3. Explain whether or not contemporal3~ black films perpetuate stereotypical portrayals of African Americans. 

4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 

5. Identify other contemporary black fihnmakers and describe their contributions to the screen image of" African Americans. Explore 

their strengths and weaknesses. 

6. Compare and contrast the screen image of African Americans in contempom~ films to their previous screen portrayals. 

White Backlash Films of the 1990’s/Black-Black Exploitation Films 
1. Discuss why films produced in tiffs decade have been referred to as white backlash films. 

2. Describe why films produced in this decade have been categorized as black-black exploitation films. 

3. Identify parallels between black films produced in the 1970~s with those of the 1990~s. 

4. Explore why Henry Lo~fis Gates refers to films produced in this period as "Guiltsploitatio~’ films. 

50 Identify how representations of race are transformed on the screen in the decade of the 1990~s in comparison to previous decades. 

Black Biopics in the decade of 2000-2010LMagical African Americans/Blacks and the Academy Awards 
1.Identify significant Black Biopics in this period. 
2.Describe and define the Magical African American Image that has permeated the black screen image in this period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black filmmakers such as Tyler Perry. and describe their impact relative to previous decades. 



WEEKLY CLASS SCHEDULE 
SUMMER 2012 

Week I: May 15-17 

First Black Motion Picture Producers 
& Directors 
Reaction to "Etlmic Notions" 
Introduction of Stereotypes 
1900 - 1910 
Ethnic Notions 

Emergence of All-Black Cast Films 
Rise of Black Film Stars 
Ni~m Mac McKinney 
1910 - 1920 
Hallelujah 

Week II: May 21-24 

Rise of Black Fihn Stars (Com.) 
Paul Robeson 
Josephine Baker 
1920 - 1930 
Emperor Jones 

Black Independent Filnwaaker Oscar 
Micheaux 
Black Westerns 
Race Movies/WRhin Our Gates 

Servants and Maids Dominate "the 
Screen Image of African Americans 
Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry-) 
Eddie Rochester Anderson 
1930 - 1940 

Imitation of Life 
Emertainers as Fihn Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940- 1950 

Week III: May 29-31 

Decline of All-Black Cast Films 
hnpact of Integration 
1950 - 1955 
Intruder in the Dust 

(May 28-Holiday) 

**PAPER I DUE May 29** 

Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
No Way Out 

Impact of Sidney Poitier on the 

Portrayal of the African American 

Male Screen hnage 

Rise of Black Exploitation Films 

1960 - 1965 

Cooley High 

**MIDTERM EXAM* 

Week IV: June 4 - June 7 

Impact of Black Exploitation Films 
Emergence of Assertive African 
American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grier 
1965 - 1970 
A Soldier’s Story 

Decline of Black Exploitation Films 
E~nergence of a New Wave of Black 
Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
Devil in a Blue Dress 

Week V: June 11- Junel4 

**PAPER II DUE June 6 ** 

Black Comedians Rise as Film Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
1975-1985 
The Color Purple 
Significant Films 
1980 - 1985 
Boyz’n’the Hood 

Contemporaly" African American 
Fihnmakers 
Spike Lee as Producer, Director, & 
Actor/John Singleton 
1985 - 1990 
Do the Right Thing 
School Daze 
Bamboozled 
The Human Stain 

Re-emergence of Black Stars 

Denzel Washington 

Halle Berry 

1990-2000 

Monster’s Ball 

Training Day 

Cadillac Records 

Ray 

ContemporaD~ Representations, 2000 - 
2010 and Beyond 
New Generation of Fihnmakers 
Tyler Peny 
Crash 
Great Debaters 
Precious 
Taldng of Pelham 123 
Book of Eli 
Unstoppable 

~FINAL EXAMINATION: TUESDAY JUNE 19, 2012 3:00-6:00pm~ 



AFAM 1 O1: THE BLA CK EXPERIENCE 

SU~IMER SESSION 12012 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: Friday l:00-2:00pm 

CO URSE DESCRIPTION 

Meeting Time: 11:30 -1:00 
Meeting PL: 105 Gardner 

This course traces the development of slaver3, from its beginning up to its emancipation in the United 
States in 1865 by critically examining issues surrounding race, racism, and the origins of slavery. Specifically, 
the beginning of slavery, expansion of slavery, and later decline of slavery are analyzed to determine the impact 
that slavery had on the African American experience before 1865. 

Initially, ancient slavery is investigated to provide the historical framework for assessing how slavery 
evolved and to deconstruct many of the factors that led to its widespread development. The expansion of slavery 
in the sixteenth, seventeenth, and eighteenth centuries is further investigated to analyze the motivations 
surrounding both the longevity and expansion of slavery" as many European powers became active participants 
in this trade. Of particular importance in this course is the evolution of slavery in the United States and the 
impact that thi s would have both internally and externally. An indepth view of the structure and organization of 
the slave trade is provided to enhance and facilitate a contemporary view of this experience. Finally, the decline 
of slavery in the nineteenth century- is explored to foster an understanding regarding its diminishing popular 
appeal as an economic labor system. Moreover, the abolitionist movement in both its structure and design is 
critiqued to interrogate how the centrality of this movement was instrumental to facilitating slavery’s demise. 
Leaders of this movement and the burgeoning free black population are treated in an effort to assess how free 
blacks attempted to improve their status and create a new life for themselves once free. Slave culture and life are 
centered in this examination to reveal how the African American experience figured into the larger American 
cultural experience prior to 1865. This examination of slavery- is a comprehensive examination and draws upon 
a variety of historial sources, documents, and visual representations to reconstruct this hi storical period. 

The instructional method and media used in this course will consist of lectures, texts, and videos. Three 
examinations ~vill be given during the summer session. These examinations will consist of two tests and one 
final as these three assignments constitute 3/4’s of your grade. The remaining part of your grade will consist of 
one paper, which must be completed and submitted by the stated deadline. This paper must adhere to the basic 
rules on academic style i.e. MLA Handbook of Style, Turabian, etc. 

TEXTS 

Palmer, Colin. Passageways: An Interpretive History of Black America to 1865. Harcourt Brace, 11993. 

Walker, Margaret. Jubilee Boston: Houghton Mifflin, 1966. 

Douglass, Frederick. Narrative of the Life of Frederick Douglass: An American Slave. Cambridge: Belknap 

Press, 1988 [1845]. 

SUPPLEAIENTAL TEXTS 

White, Deborah Gray. Arn ’n ’t l a Woman? Female Slaves in the Plantation South. New York: W. W. Norton & 

Co., 1999. 

RESERVE TEXTS 

Blassingame, John W. 7he Slave Community: Plantation Life in the Antebellum South. New York: Oxford 
University Press, 1972. (Reserve Reading) 

Mullane, Deirdre, ed. Crossing the Danger Water: Three Hundred Years ~?f African-American ~iting. New 

York: Anchor Books, 1993. (Reserve Reading) 



ASSIGNMENTS 

1. Students are required to read all assigned materials. 
2. Students are required to write a paper of approximately 5 pages in length. This paper is due on or 
before June 11, 2012 

GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 

A+ (98-100), A (94-97), A- (90-93), B+(g7-g9), B (83-86) B-(g0-g2), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D(63-66), D-(60-62), F (59 and below) 

EXAMS: There will be three scheduled examinations which must be taken on the dates specified. No make-ups 
will be given. 

ATTENDANCe: Class attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: Class participation is encouraged and will influence your final course grade. 

TECHNOLOGY: Laptops are allowed for note taking purposes only. Please do not use your laptop for any other 
purpose. Cell phones, texting, and any other intrusive technological devices or practices are not allowed in class. 

HONOR CODE: All students are required to adhere to the University’s honor code policies and procedures. 
Every student enrolled in this course is expected to fully participate and observe the honor code. 

DISABILITIES POLICY: Students who may need accommodations based on disabilities 

should contact the instructor and the Department for Disability Services (919) 962-8300 

in SASB North Building Suite 2126 disabilityservices.unc.edu 



WEEKLY CLASS SCHEDULE 

Week I 

Week II 

Week III 

May 15-18 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
Organization and structure of the 

slave trade 
Old Affican Blasphemer 
Sankofa 

May 21-25 
Impact of the slave trade on 
European and African Societies 
Middle Passage 
Racial slavery in North America 

during the 17th century 
Indentured servitude vs. slavery 
Development of Plantation 

Societies in the Americas 
Slave Community 
Amistad 

EXAM I 

May 28 Holiday 

May 29-June 1 
Slave Culture 
Linguistic Patterns 

Week IV 

Week V 

Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
Half Slave/Half Free 

June 4 - June 8 
Slave Religion 
Patterns of Resistance 
Slave Revolts 
Runaways 
Maroons 
Underground Railroad 
Legal Status of Free Blacks 
Slave Catchers/Slave Resisters 

EXAM II 

June ll- June l5 

June 11, 2012 - PAPER DUE 

Free Blacks 
Schools 
Mutual Aid Societies 
Abolition Movement 
Abolitionists 
Course Evaluation 
Review for Final Exam 
Flight to Freedom 
Glory 

FINAL EXAMINATION: Monday June 18, 2012 at 11:30 -2:30pm. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, May 15, 2012 2:35 PM 

Janken, Kenneth R <krjmaken@email.unc.edtr~ 

Additiona] Material for AFAM 101 Syllabus 

101%20Course%20objectives[1].doc 

Dear Professor Janken: Attached are the objectives that I include in the coursepack which also contains a copy of the syllabus. Tf I need to attach to the syllabus, I can reprint 
the syllabus. Sincerely, Charlene Regester 



AFAM 101 COURSE OBJECT1N’ES 

I’he student should be able to master the follomng objectives after completing each of these units: 

Introduction to the Black Experience 
Examination of Ancient Slavery 
1. Name at least three reasons why it is important to study the black experience. 
2. Identify and explain at least three myths popularized concerning Africa. 
3. Examine how race is del-med. 
4. Identify at least three Ancient African Empires and describe chaJcacteristics of each. 
Slave Trade 
Organization and structure 
Middle Passage 
Impact of the Slave Trade 
1. Identify at least four major countries involved in the slave trade and describe their involvement. 
2. Describe the strocture and organization of the slave trade. 
3. Nan~e at least three reasons why African societies were in conflict with one another leading to the enslavement of 

victims of warfare. 
4. Describe file middle passage. 
5. Trace the development of the slave trade in its early phase. 
Racial Slavery in North America in the 17th Century 
1. Explain "the difference between slaver}, and indentured servitude. 
2. Trace the development of racial slavery in North America, beginning with the arrival of the t~st blacks. 
Plantation Societies 
Slave Community 
Folk Culture 
1. Identify and describe ttuee types of slave plantations. 
2. Name the rank order system that existed within a plantation society and within the slave community. 
3. Describe how slaves performed traditional ceremonies and explain how West African practices influenced these 

ceremonies. 
4. Explain how,rubilee depicts slave life and assess whether this is an accurate or inaccurate depiction. 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Slave Religion 
1. Define fictive kinship. 
2. Define exogamous unions and describe why slaves engaged in such unions. 
3. Describe how churches imposed moral sanctions on slaves who violated acceptable codes of conduct within the 

Inamage institution. 
4. Describe how slaves were named and explain naming practices employed by slaves. 
Slave Revolts 
Haitian Revolution 
Runaways 
Underground Railroad 
1. Identify active and passive forms of resistance to slave~. 
2. Name at least three major U.S. slave revolts and describe characteristics of each. 
3. Explain precipitating factors that led to tile development of the Haitian Revolution. 
4. Identify at least three ways by which slaves resisted their condition to slavery. 
5. Name at least two tactics used by slaves to escape slavery. 
Free Blacks 
Legal Status 
Abolition Movement 
1. Describe the legal status of free blacks. 
2. Explain why free blacks were referred to as slaves without masters. 
3. Describe and explain the significance of the Dred Scott Decision. 
4. Provide examples of newspapers, schools, and mutual aid societies established by free blacks. 
5. Identify major azguments for and against slavery as advocated by slave supporters and abolitionists. 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, May 15, 2012 5:09 PM 

media resources center <mrc@unc.edtr~ 

ILS: Act~JJy... 

Dear Katelyn: Yes, I might prefer the DVD version. As for the room, I will have to let you know once I determine if the Gardner room equipment is working tomorrow. Thanks 
very much for working with me. Sincerely, Charlene Regester 

From: media resources center [mrc@unc.edu] 
Sent: Tuesday, May 15, 2012 5:03 PM 
To: Regester, Charlene B 
Subject: Actually_. 

It looks like we do have a DVD cow of Old African Blasphemer that we made at some point (don’t tell anyone’s) that we could let you rise if that would be easier. Just 

let me know. 

Thanks! 

Media Resources Center 

RB. House Undergraduate Library 

mrcC~,unc.edu 

962-2559 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <iO=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Tuesday, May 15, 2012 5:11 PM 

Sockell, Chuck {Student Stores) <CWSOCKELL@store.unc.edu> 

RE: Syllabus for AFAM 101 

Dear Chuck: Thanks tremendously for delivering my course packs and I really appreciate your assistance. Sincerely, Charlene Regester 

From: Sockell, Chuck (Student Stores) [CWSOCKELL@store.unc.edu] 
Sent= Tuesday, May 08, 2012 3:42 PM 
To; Regester, Charlene B 
Subject; Re: Syllabus for AFAM 101 

You’re most welcome! If aW questions come up... don’t think they will but you never kmow.., we’ll be in touch. 

Regards, 

Chuck 

From: "regester@email.unc.edu" <regester@email.unc.edu> 

Date: Tue, 8 May 2012 15:35:04 -0400 

To: Chuck Sockell <cwsockell@store.unc.edu> 

Subject: RE: Syllabus for AFAM 101 

Dear Chuck: Attached is the syllabus for AFAM 101. I really appreciate your help. Sincerely, Charlene Regester 

From: Sockell, Chuck (Student Stores) [CWSOCKELL@. store.unc.edu] 
Sent= Tuesday, May 08, 2012 3:31 PM 
To; Regester, Charlene B 
Subject; Re: Syllabus for AFAM 276 

Thanks Charlene....we’ll take care of i!! 

Best, 

Chuck 

From: "regester@email.unc.edu" <regester@email.unc.edu> 

Date: Tue, 8 May 2012 15:04:25 -0400 

To: Chuck Sockell <csockell@email.unc.edu> 

Subject: Syllabus for AFAM 276 

Dear Chuck: Please include the syllabus for the AFAM 276 course pack. This syllabus includes the course objectves so you can remove the old course objectives. Also, please 
include the new bibliography and remove the old bibliography. Thanks much. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, May 16, 2012 10:38 AM 

Janken, Kenneth R <krjmaken@email.unc.edtr~ 

Updated Summer Syllabus 

AFAM101-SUMSYL012.doc 

Dear Professor Janken: Attached is the updated version of my summer syllabus for AFAM :tO:t where all of the component parts are assembled in one document. This is just 
for your records. Thanks much. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, May 21, 2012 8:31 AM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Video for AFAM 276 Class 

To Whom It May Concern: Please reserve Emperor Jones (1933) for my AFAM 276 class later today, Monday, May 2:t, 20:t2. I have a copy of this video on reserve so you will 
need to check my reserve list. Also, if you have a copy of this film on DVD, I would like to use this as well. Thanks much for your assistance. Sincerely, Charlene Regester 



AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: l:00-2:00pm Friday 

Summer 2012 
Meeting Time: 3:00-5:00pro M-TH 
Meeting Place: 105 Gardner 

COURSE DESCRIPTION 

African Americans have been involved in the cinema industry and have made significam comributions to fihmnaking. They 
have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contributed to the growth and development of the cinema industry, rarely have their efforts been recognized or 
their contributions to the filmnmking industry been noted. Fihn histories often exclude the African American in their reporting of 
cinema history or provide minhnal coverage of the African American and his involvement in this industry. Thus, AFAM 276 is a 
critical, historical, and theoretical examination of the African American in cinema 1¥om the 1900s to the present. This examination will 
seek to analyze their role in cinema; will explore how stereoUpical representations of African Americans developed; and will 
investigate the efforts of a number of African American actors and actresses who sought to overcome these representations. This 
examination is essential to understanding the black experience in the United States. It is well known that the media is an integral part of 
American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and cultural diversity. 
Therefore, examining the role of the African American and their representations in cinema will serve to provide a better understanding 
of the black experience in American society and will serve to provide a better understanding of the role of the media in influencing 
attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the cinema industry 
and to reveal how blacks were initially portrayed on the screen. The emergence of all-black cast films from 1910 to 1920 are examined 
to determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast films 
produced from 1920 to 1930 are examined to determine why these :films increased in popularity and why black film stars began to 
emerge. African American screen images in cinema from 1930 to 1940 are examined to reveal how the black image began to change 
from that of a subservient to a more assertive and humane individnal. Representations of African Americans from 1940 to 1950 are 
examined to determine how and wl\y black entertainers, particularly musicians, began to dominate the screen. Fihns produced from 
1950 to 1960 are examined to investigate how the integrationist em began to influence the black screen image. The African American 
screen image in films produced from 1960 to 1970 is examined to determine how the resurgence of black pride influenced these 
representations and how this resurgence led to the development of black exploitation films. Black exploitation films are examined to 
determine their impact, to assess their decline in populari’.ty, and to investigate the subsequent demand that :followed for more quality 
black fihns in the aftermath of these films. Black representations in films from 1980 to 1990 are examined to reveal how black 
comedians began to dominate the black screen image of this decade and to determine the impact new black film directors have on 
contemporary" representations of the African Americans in cinema. The emergence of "Hood Films" in the 1990s are explored to 
determine how they impacted contemporary representations of the black screen image. In the decade of 2000 through 2010, black 
cinematic represemations are examined to critique biopics, "the backlash to the "hood flints" of the 1990s, and the emergence of a new 
generation of fihnmaker and screen stars. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest speakers 
(when available). Two examinations will be given during the session which include a midtenn and final exam. Students are required to 
submit two papers (5 pages in length) examining the portrayal of the African American in motion pictures. These papers must be 
completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of Style, Turabia~ etc). 

TEXTS 
Bogle, Donald. Toms, Coons, A4ulattoes, A~’ammies, & Bucks: An Interpretive HistoO, of Blacks in American Films. (Fourth Edition) 

New York: Continuuni (2001). 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smitk Valerie. Representing Blackness: Issues in Fihn and Uideo. New Jersey: Rutgers UP, 1997. 
Regester, Charlene. African American Actresses: The Struggle for UisibiliO; 1900-1960. Bloomington: Indiana UP, 2010. 
Cripps, Thomas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 

ASSIGNMENTS 
1. Students are required 
2. Students are required 
3. Students are required 
4. Students are required 

to read all assigned materials. 
to view all films selected for this course. 
to write two papers (5 pages) due on May 29, 2012 (PAPER I) and June 14, 2012 (PAPER II). 
to collect newspaper articles on microfilm for the first paper. 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant articles to the 
materials introduced in class. 



WEEKLY CLASS SCHEDULE 
SUMMER 2012 

GRADING: 

Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 

A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ (67-69), D (63-66), D- 

(60-62), F (59 and below) 

EXAMS: There will be two examinations (midterm and final) which must be taken on the date specified. 

ATTENDANCE: 

Attendance is mandatopy and will influence your final course grade. 

CLASS PARTICIPATION: 

Class participation is encouraged and will i~ffluence your final course grade. 

TECHNOLOGY: 

Laptops are allowed for note taldng purposes only. Please do not use your laptop for any other purpose. Cell phones, texting, and any 
other introusive technological deivces or practices are not allowed in class. 

HONOR CODE: 

All students are required to adhere to the University’s honor code polices and procedures. Every Student enrolled in this 
course is exptect of fully participate and observe the honor code. 

DISABILITIES POLICY: 

.Stu~den~ts who,m~,ay,qneed a~ccom~oda, a, tjoqs.,b.~ase~d oq disa~bjl,,i,ti~eg~sh~o~,l~d contact the 
knsrg,u.ctor~a~a ~[q~e, par, t~ent ior. t~saDm~ ~erwces [~1~) ~z-~auu in SASB North 
~uuamg ~mte z~z~ a~saDm~yserwces.unc.eau 

AFAM 276 COURSE OBJECTIVES: 

The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of "Birth of a Nation"/Early African American Pioneers in 
the Motion Pictu re Indu stry 
1~ Identify early black pioneers in the motion picture industry and describe "their efforts. 
2. Explore the underlying motivations as to why black fihnnmkers decided to pursue filnunaking. 
3. Describe the impact of "Birth of a Nation" 
4. Define five major stereotypes of blacks which developed and describe how these stereot-ypes were perpetuated in their early screen 
portrayals. 

5. Compare and contrast the early screen representations of African Americans in all-black cast films to those in 

non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 

1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given his tremendous skill and talent. 

2. Describe images presented by all-black cast films; explain whether or not these films served a useful purpose for African American 

audiences; and discuss the impact of these films on black audiences. 

3. Identify Oscar Michcaux; describe and discuss how black audiences responded to his work; explain why he is significant to the 

study of the African American in cine~na. 

4..Identify and describe the screen careers of at least 3 early black female film stars who were considered sex symbols. 

5. Explain why black subservient screen images were popularized and why "these images lasted as long as they did. 

~FINAL EXAMINATION: TUESDAY JUNE 19, 2012 3:00-6:00pm~ 



Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film 

Stars 
1. Identify and describe the involvement of African American entertainers in films. Explain why entertainers were recruited to appear 

in uiotion pictures. 

2. Discuss why some black film stars played roles which perpetuated stereotypical portrayals of African Americans during this period. 

3. Compare and contrast fihn reviews and critiques of black films in the black press to those in the mainstream press. Discuss whether 

or not these reviews are equitable in their treatment of black films. 

4. Describe how the portrayal of the African American changed from the early 1900s to 1940s. 

5. Discuss why black western films were made and describe their appeal. 

6. Describe the impact of’black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 

1. Explain w~r all-black cast films became less popular. 
2. Identify film stars who appeared primarily in all black-cast fihns in comparison to "those who appeared in non-all black cast films. 

3. Explain the impact of integration on the representation of the African American in motion pictures. 

4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 

5. Identify themes characteristic of" motion pictures produced in the late 1950s and early 1960’s. Describe the significance of these 

films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 

2. Identify at least four black exploitation films, describe their themes, and explain their impact. 

3. Identify at least 3 African American film stars who were popularized because of their role in black exploitation fihns. 

4. Describe the rise and subsequent decline of black exploitation films. 

5. Discuss the pros and cons of these fihns. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identify at least two black comedians who appeared in a number of motion pictures made in the 1980s. Explain why the 

motion pictures in which they appeared became box office successes. Describe their appeal. 

2. Discuss the controversy surrounding the "Color Purple" and describe "the impact of this film on black audiences. 

3. Explain whether or not contemporal3~ black films perpetuate stereotypical portrayals of African Americans. 

4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 

5. Identify other contemporary black fihnmakers and describe their contributions to the screen image of" African Americans. Explore 

their strengths and weaknesses. 

6. Compare and contrast the screen image of African Americans in contempom~ films to their previous screen portrayals. 

White Backlash Films of the 1990’s/Black-Black Exploitation Films 
1. Discuss why films produced in tiffs decade have been referred to as white backlash films. 

2. Describe why films produced in this decade have been categorized as black-black exploitation films. 

3. Identify parallels between black films produced in the 1970~s with those of the 1990~s. 

4. Explore why Henry Lo~fis Gates refers to films produced in this period as "Guiltsploitatio~’ films. 

50 Identify how representations of race are transformed on the screen in the decade of the 1990~s in comparison to previous decades. 

Black Biopics in the decade of 2000-2010LMagical African Americans/Blacks and the Academy Awards 
1.Identify significant Black Biopics in this period. 
2.Describe and define the Magical African American Image that has permeated the black screen image in this period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black filmmakers such as Tyler Perry. and describe their impact relative to previous decades. 



WEEKLY CLASS SCHEDULE 
SUMMER 2012 

Week I: May 15-17 

First Black Motion Picture Producers 
& Directors 
Reaction to "Etlmic Notions" 
Introduction of Stereotypes 
1900 - 1910 
Ethnic Notions 

Emergence of All-Black Cast Films 
Rise of Black Film Stars 
Ni~m Mac McKinney 
1910 - 1920 
Hallelujah 

Week II: May 21-24 

Rise of Black Fihn Stars (Com.) 
Paul Robeson 
Josephine Baker 
1920 - 1930 
Emperor Jones 

Black Independent Filnwaaker Oscar 
Micheaux 
Black Westerns 
Race Movies/WRhin Our Gates 

Servants and Maids Dominate "the 
Screen Image of African Americans 
Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry-) 
Eddie Rochester Anderson 
1930 - 1940 

Imitation of Life 
Emertainers as Fihn Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940- 1950 

Week III: May 29-31 

Decline of All-Black Cast Films 
hnpact of Integration 
1950 - 1955 
Intruder in the Dust 

(May 28-Holiday) 

**PAPER I DUE May 29** 

Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
No Way Out 

Impact of Sidney Poitier on the 

Portrayal of the African American 

Male Screen hnage 

Rise of Black Exploitation Films 

1960 - 1965 

Cooley High 

**MIDTERM EXAM* 

Week IV: June 4 - June 7 

Impact of Black Exploitation Films 
Emergence of Assertive African 
American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grier 
1965 - 1970 
A Soldier’s Story 

Decline of Black Exploitation Films 
E~nergence of a New Wave of Black 
Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
Devil in a Blue Dress 

Week V: June 11- Junel4 

**PAPER II DUE June 6 ** 

Black Comedians Rise as Film Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
1975-1985 
The Color Purple 
Significant Films 
1980 - 1985 
Boyz’n’the Hood 

Contemporaly" African American 
Fihnmakers 
Spike Lee as Producer, Director, & 
Actor/John Singleton 
1985 - 1990 
Do the Right Thing 
School Daze 
Bamboozled 
The Human Stain 

Re-emergence of Black Stars 

Denzel Washington 

Halle Berry 

1990-2000 

Monster’s Ball 

Training Day 

Cadillac Records 

Ray 

ContemporaD~ Representations, 2000 - 
2010 and Beyond 
New Generation of Fihnmakers 
Tyler Peny 
Crash 
Great Debaters 
Precious 
Taldng of Pelham 123 
Book of Eli 
Unstoppable 

~FINAL EXAMINATION: TUESDAY JUNE 19, 2012 3:00-6:00pm~ 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, May 22, 2012 5:23 PM 

Goodletl, Clarissa <cgoodle@email.unc.edu> 

l~E: Copy of Loving Story Documenta~cy tbr Stone Center Program 

Dear Clarissa: Yes, I will be able to attend. Sincerely, Charlene Regester 

From= Goodlett, Clarissa 
Sent= Tuesday, May 22, 20:t2 3:2:t PM 
To= Regester, Charlene B 
Subject= RE: Copy of Loving Story Documentary for Stone Center Program 

We plan to screen the film at 7pro on Thursday evening. Car~ you make it on Thursday night? 

--Clarissa 

From= Regester, Charlene B 
Sent= Tuesday, May 22, 2012 1:18 PM 

To= Goodlett, Clarissa 
S,,bject= RE: Copy of Loving Sto~ Documentary for Stone Cen~r Program 
Dear Clarissa: Will this be during the day or at night?. Generally, I ~ach on Tuesday~hursday but hopefully I will be able to contribu~ to the panel assuming that you will have 
other expel. You need someone to comment on the legal precedent es~blished by the case and perhaps an historian who can speak to the history of miscegenation. I can 
only comment on the documen~ from the perspective of a film historian. 1 look fo~ard to this event and than~ for inviting me to contribute. Sincerely, Charlene Regester 

F~m= GoodieS, Clarissa 
Sent= Tuesday, May 22, 2012 ~:22 AM 
To= Regester, Charlene B 
Subject= RE: Copy of Loving Sto~ Documentary for S~ne Center Program 

Dr. Regester, 

One more thing. We’ve slotted Thursday, November I as the screeni~g date. Will this date work for you? 

-Clarissa 

From= Regester, Charlene B 

Sent= Tuesday, May 22, 2012 10:4-0 AM 

To= Goodlett, Clarissa 
Subject= RE: Copy of Loving Story Documentary for Stone Center Program 
Dear Clarissa: The copy that I was referring to is in the MRC of the Undergrad Library. All you need to do is contact them and they will reserve the DVD for you. 1 recommend 
that the sooner you do this -- probably the better. [ checked out the DVD for my own screening so perhaps 3ordan assumed that I owned the copy but it belongs to the MRC. 
Hope this helps. Sincerely, Charlene Regester 

FRom= Goodlett, Clarissa 
Sent= Tuesday, May 22, 2012 9:46 AM 
To= Regester, Charlene B 
Subject= Copy of Loving Story Documentary for Stone Center Program 

Dr. Regester, 

My name is Clarissa Goodlett and I am the Programs Manager at the Stone Center. I’m working to schedule the screening and discussion of the Loving Story 

Documentary as part of our Fall 2012 Diaspora Festival of Black and Independent film. 

I understand from Dr. Jordan that you have a copy of the documentary--would mind letting us borrow your copy for the screening? 

Thank you! 

Clarissa 

C~rissa 
Program and Pubfic Communications Officer, Sonja Haynes Stone Center 

The University of North Carolina at Chapel Hill 

P: 919.962.0395 F: 919.962.3725 

cgoodlet @email.unc.edu sonjahaynesstonectr.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, May 29, 2012 11:16 AM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Video 

To Whom It May Concern: Please reserve the DVD No Way Out (1950) for my AFAM 276 class for Wednesday, May 30, 2012. Your assistance is greatly appreciated. Sincerely, 
Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, May 30, 2012 9:35 AM 

Kapur, Geeta <gkapur@email.nnc.edu> 

EW: [a£ria~am] DTH 

From: Caldwell, Kia L [klcaldwe@email.unc.edu] 
Sent: Tuesday, May 29, 2012 8:04 PM 
To: Department listserv 
Subject: RE: [afriafam] DTH 

Dear Colleagues: 
In response to Eunice’s email, I am sending a link to the May 24, 2012 edition of the DTH. There is a cover story about the department and the editorial on the back page 
provides a context for the document that Eunice sent. I find this to be very disheartening. 
http://www.scribd.com/doc/94627128/The- Daily-Ta r- Heel-for-lVlay- 24- 20:t2 
Kia 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 9:t9-962-8225 
Fax: 9J.9-962-2694 
klcaldwe@email.unc.edu 
http://afriafam.unc.edu/ 

From: SaNe, Eunice N [eunice@email.unc.edu] 
Sent: Tuesday, May 29, 2012 3:45 PM 
To: Department listserv 
Subject: [afriafam] DTH 

Dear Colleagues, 

The Dean’s office has asked that I share the attached list of grade distributions by class!instructor that the University will share with the DTH today. 

Best wishes, 

Eunice 

You axe currently subscribed to afi{alZam as: klcaldwe,@~email.unc.edu. 
To unsubscribe clickhere: http://lists.unc.edu/u?id 32361596.blbSd999979bSaa9f457ab7f913aSf65&n T&I afriafam&o 31575604 
(It may be necessaW to cut and paste the above URL if the line is broken) 
or send a blank email to leave-31575604-32361596.bfbSd999979bSaa9f457ab7f913aSf65~listserv.nnc.edu 

You are currently subscribed to aNafam as: regester(&email.unc.edu. 
To unsnbscribe click hem: http://lists.unc.edu/u?i&32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriafam&o 31576712 
(It mW be neces~ry to cut aM paste the above URL if the line is broken) 

or send a blank email to leave-31576712-32361607.26892tt~bebb2514dbed042dl 0c3de25~b~listserv.unc.edu 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN~RECIPIENTS/CN CHARLENE B REGESTER (REGESTER)> 

Wednesday, May 30, 2012 1:37 PM 

Kapur, Geeta <gkapu~email.unc.edu> 

FW: Ia£ri~l~aml DTH 

CoW of AI~M and AFRI Grade Distribution Fall 2007 tl~-u Spring 2011-1.xlsx 

From: SaNe, Eunice N [eunice@email.unc.edu] 
Sent; Tuesday, May 29, 2022 3:45 PM 

To; Department listserv 
Subject~ [afriafam] DTH 

Dear Colleagues, 

The Dean’s office has asked that I share the attached list of grade distributions by class/instructor that the University will share with the DTH today. 

Best wishes, 

Eunice 

You are current|’y- subscribed to afriafam as: regester~)email.unc.edu. 

To unsubscribe click hew: http:iilists.unc.edvJu?i~32361607.26892ffebebb2514dbedO42dlOc3de25&n T&I=atiiafam&o 31575604 

(It may be necessa~ m cut m~d paste fl~e above URL iffl~e line is broken) 

or send a blank emaJl m leave-31575604-32361607.26892ffebebb2514dbed042dl 0c3 de25,~listserv.unc.edu 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, June 6, 2012 8:45 AM 

Library Media Resource Center <mrc@unc.edu> 

Videos Requested 

To Whom It May Concern: Please reserve the following videos for my AFAM 276 class -- 
The Human Stain will be needed June :t:t through June 
Cadillac Records will be needed June :t3 through June 
Your assistance is greatly appreciated. Sincerely, Charlene Regester 



The Sonja Haynes Stone Center For Black Culture and History 
The t5th Annual Diaspora Festival of Black and 

Independent Film 
*In Assocaiation With the Southern Black Film 

and Media Consortium - SBFMC 

7h~ B~ck~s~~ ~oment~ ~; Our D~ 
September 6 - October 23, 2012 

This year’s festival features films from France, Jamaica, Guadeloupe, 
the US, South Africa, Kenya, Canada and Ethiopia. All screenings 
take place in the Stone Center and are free of charge to the campus 
community and the general public. 

All evening screenings feature post-film discussion sessions with 
scholars, film professionals and artists as well as undergraduate and 
graduate commentators. Some screenings will be followed by 
conversations with directors. Please check listings for those specific 
dates, and follow us on facebook and Twitter for updates. 

The Diaspora Festival of Black and Independent Film is dedicated to 
bringing the best work by independent filmmakers to the Triangle 
region and to North Carolina. The Diaspora Festival is a proud 
participant in the Southern Black Film and Media Consortium and 
works closely with the other members of the group to keep film and 
media culture alive in the region. 



September 6 @ 7:00 PM ¯ Hitchcock Mu/tipurpose Room 

Elza / Le Bonheur d’Elza 
FrancelGuadeloupe 2011 

Director: Mariette Monpierre 
Drama ¯ 81 min. ¯ French w/English subtitles 

Elza (Le Bonheur d’Elza) is the story of a young girl of Caribbean 
descent living in Paris, who decides to take a trip to Guadeloupe to 
meet her father in order to come to terms with her past and be able to 
confront her future. Her childhood memory of the lovely father 
becomes blurrier as she encounters the real man living in an 
unknown world that begins to unfold in front of her° That descent into 
the past allows her to fully understand the implications of race, love 
and hate in our contemporary world. Guadelupean writer and director 
Mariette Monpierre conjures in her debut feature film a semblance of 
present day Antillean emigrants living in the West and the 
contradictions and realities they encounter when having to come back 
to their homeland° Helped by acclaimed Senegalese writer and 
filmmaker Mama Keita in the writing of the script, the director blends 
a variety of genres and cinematographic styles, as well as Creole 
rhythms, immersing us in a journey of self-discovery. 



September 20 @ 7:00 PM . Stone Center Auditorium 

The Girls in the Band 
US 2012 

Director: Judy Chaikin 
Documentary ¯ 60 rains ¯ English 

THE GIRLS IN THE BAND tells the poignant, untold stories of female jazz and 
big band instrumentalists and their fascinating, groundbreaking journeys from the 
late 30’s to the present day. These incredibly talented women endured sexism, 
racism and diminished opportunities for decades, yet continued to persevere, 
inspire and elevate their talents in a field that seldom welcomed them. Today a 
new breed of gifted young women are taking their rightful place in the world of 
jazz. 

*Discussion follows w/Director Judy Chaikin 



Sept. 25 @ 7:00 PM - An Evening of Prized Shorts 

Billy & Aaron 
USA/Canada 2010 

Director: Rodney Evans 
Drama/Short. 10 rain ¯ English 

"Billy was my right hand, my left hand, the eyes in the back of 
my head, my brainwaves in his head, and his brainwaves in 
mine"- Duke Ellington 

William Thomas Strayhorn, a.k.a. Billy, was a member of the Duke 
Ellington orchestra. Together they conducted music that became 
classics. Billy composed more then two hundred own works. He was 
open about his homosexuality in the homophobic jazz-scene in the 
1940s. He lived with his partner Aaron Bridgers for years. This short 
film is homage to Billy, in the form of a sensual, poetic love note. 



Pumzi 
Kenya 2009 

Director: Wanuri Kahui 
Sci-Fi ¯ 20 rain o English 

This short film is about futuristic Africa, 35 years after World War III 
’The Water War’. Asha is a curator at a virtual natural history 
museum in the Maitu Community located in the Eastern African 
territory. Outside of the community, all nature is extinct. When she 
receives a box in the mail containing soil, she decides to plant a 
seed in it. 

UMKHUNGO 
South Africa 2010 

Director: Matthew Jankes 
Horror/Drama o 28 rain ¯ Zulu English Sub-titles 

A disillusioned Johannesburg street thug rescues an orphaned child with 
uncontrollable supernatural powers. On the run, he must help the sickly 
boy master his gift before a superstitious family member finds them. 



Brooklyn Shakara 
USA 2011 

Director: Femi Agbayewa 
Comedy ¯ 23 rains ¯ English 

Director, Femi Agbayewa takes a light hearted look at what it means to 
marry well. Emeka Nwandu (played by HBO The Wire’s Gbenga 
Akinnagbe ) thinks he has his "American Dream" all figured out. He is in 
line for a promotion and his girlfriend, Jumoke, has agreed to marry him. 
Everything is going perfect until Jumoke’s father refuses to let her marry 
outside their ethnic group and Emeka’s boss puts a zany condition on the 
new promotion. A condition that will jeopardize the whole wedding if it 
does ever happen. As if these pressures weren’t enough, Emeka also has 
a big secret he’s been keeping from his bride to be. 



Sept. 26 @ 12:15 PM , Lunch and a Movie ¯ Hitchcock Rrn. 

Facing All 
US/Canada 2010 

Director: Pete lVicCormack 
Documentary ¯ 100 rain. English 

The life and career of Muhammad All as a fighter, a personality, a 
political activist, and a man. Boxers who fought him describe 
what led up to major fights and the matches themselves; they 
also offer personal revelations about their own lives: George 
Chuvalo’s family losses, George Foreman’s conversion, Ken 
Norton’s gratitude, Ron Lyle’s teaching, Earnie Shaver’s 
encounter with the Klan, and Joe Frazier’s good humor pack their 
own punch. The fighters talk about Ali’s quickness, cunning, and 
recuperative powers = and how fighting him changed their lives. 



September 27 @ 7:00 PM . Hitchcock Multipurpose Room 

Venus Noire 
France 2010 

Director: Abdellatif Kechiche 
Drama ¯ t59 rain ¯ FrenchlEnglishlAfrikaans w/English Subtitles 

Venus Noire is a 2010 French drama film directed by Abdellatif Kechiche. It is 

based on the life of Sarah Baartman, a Khoikhoi woman who was exhibited in 
Europe under the name "Hottentot Venus". ]~n ~.808, she left Southern Africa, 

then ruled by Dutch settlers, for Europe, following her boss Hendrick 

Caesar. Once in London her master turned manager exhibits her as a 
freak in a humiliating carnival show. After a series of troubles caused 

by their act, Caesar, Saartje head for Paris where once again, and 
against her will, she has to mimic savagery and expose her body, first 

in carnivals, then in the aristocratic salons of Paris, later on among the 

libertines and finally" in brothels where she ends up being a prostitute. 

]In the meantime, French anatomists will have taken an interest in her 
unusual anatomy and soon declare her the missing link from ape to 
man. :In :~8:[5 at age 27, she dies alone, of a combination of 

pneumonia and venereal disease 

*A discussion/roundtable follows this screening 



October 9 @ 7 PM o Hitchcock Multipurpose Room 

The Twilight Revolution 
Ethiopia/US 2007 

Director: Yemane L. Demissie 
Documentary ¯ 58 rain ¯ English/Amharic spoken ¯ English subtitles 

Ethiopia’s last emperor Haile Selassie (1892 - 1975) is to this day revered by the 
million-strong Rastafarian community. This documentary shows us the man 
behind the myth by describing the emperor and his regime through the eyes of 
people, who then held leading positions, or have worked closely with him. A 
moving and insightful portrait of a defining figure in African history. 

*Discussion Follows w/Director Yemane L. Demissie 



Oct. 11 @ 12:15 PM o Lunch and a Movie ¯ Hitchcock 

Elevate 
USA 2011 

Director: Annie Buford 
Documentary ¯ 81 rain ° French & Wolof w/English Subtitles 

ELEVATE follows four young men who make the cut, receive scholarships, and 
head off to the USA. Filmed over four years and across two continents, 
ELEVATE documents the daunting challenges they face, from the alienation that 
comes with being a seven foot tall Muslim at a Christian prep school (in an 
American culture rife with African stereotypes) to mastering English, adapting to 
aggressive American-style basketball.., and navigating the vagaries of high 
school, girls, and drivers ed. 

A heartwarming documentary that inspires without preaching, ELEVATE 
challenges the audience’s conception of Africa, America, and athletes-while 
putting a smile on their face at the same time. 



Oct. 23 @ 7:00 PM ¯ Hitchcock Mu/tipurpose Rm. 

FIRST RASTA / LE PREMIER RASTA 
France/Mauritius 2011 

Director: H~l~ne Lee 
82 rain * English / Jamaican spoken ° English subtitles 

Born in Jamaica in 1898, Leonard Percival Howell was a seaman, traveling 
the world between 1915 and 1930. Fighting wars, carrying refugees across 
the oceans, he was exposed to the various dreams and ideologies of his 
time. Back in Jamaica, he founded the community of Pinnacle, the first 
Rasta commune ever. This is where the Rasta philosophy and way of life 
came into being. A striking culture, born out of hardship and persecution, it 
would in time 



October 25 @ 7:00 pm ¯ Stone Center Auditorium 

The Rosenwald Schools 
US/2012 

*Attend this Special Fundraising event and Sneak Preview of The 
Rosenwald Schools scheduled for completion in late 2012 

Director: Aviva Kernpner ¯ English 

The Rosenwald Schools is a documentary (in final production phase) on the story 
of how businessman and philanthropist Julius Rosenwald joined with African- 
American communities in the South to build schools for them during the early 
part of the 20th century. Born in Springfield, Illinois; Julius Rosenwald, the son of 
German-Jewish immigrants, rose to become one of the wealthiest men in 
America. As the son of a German Jewish clothier, he naturally went into the 
family business as well, and then teamed up with Richard Sears to build Sears, 
Roebuck and Co. He became Sears President from 1908-1924 and was its 
chairman 1924-1932. 

Influenced by the social gospel espoused by Rabbi Emil Hirsch of Chicago Sinai 
Congregation, Rosenwald took a leadership role in establishing social services to 
meet the needs of some 100,000 impoverished Jewish immigrants who settled in 
Chicago at the turn of the 20th century; and later, in uniting the city’s splintered 
German and Eastern European Jewish communities. Rosenwald’s origins in 
Abraham Lincoln’s hometown foreshadow his similar liberal politics and concerns 
with justice for African-Americans. Rosenwald’s exposure to poverty and teeming 
masses of immigrants in New York City also influenced his views. All told, he 
gave away $63 million to various causes, which in today’s dollars is more than 
ten times that amount. 

Rosenwald’s philanthropy took a dramatic turn after reading accounts by African- 
American thinkers. Booker T. Washington approached Julius Rosenwald in 1912 
to assist in funding a program in line with Washington’s belief of self-help for 
African-American southerners that emphasized economic advancement through 
vocational education. Rosenwald spurred the establishment of 25 YMCA-YWCAs 
to serve African-Americans in cities across the U.S., including the Wabash 
Avenue YMCA in Chicago. (Existing Y’s at the time served only whites.) In 
addition, he established one of the nation’s first housing projects on Chicago’s 
South Side. Rosenwald’s greatest accomplishment is the establishment of 
challenge grants, seeded for the creation of more than 5,500 schools for poor, 
rural African-American children in southern states at a time when few received 
any public education. From 1915 to 1932, 660,000 rural southern African- 
American students benefited from this initiative. 



August 

8/13- 8/17 

8/21 : 

8/27 - 8/31 

*Other Fall Programming 

Fall 2012 Program Calendar 

Press Preview Film Festival: Girls in the Band, 
Pumzi, Twilight Revolution) 

Stone Center Welcome Back event - 
Caribbean Luncheon 

Press Preview- Nina Simone Exhibition 

September 

9/13 (Thursday): 

9/15 and 9/16 (Sat/Sun): 

October 

Exhibition Opening: 
Nina Simone: What More Can i Say? 

Theater Performance: 
Nina Simone: What More Can I Say? 
Script by by Howard Craft 

10/25: 

10/29 

10/30: 

November 

11/3 (Saturday): 

11/13: 

Education for Action: Social Justice 
Workshop Series Event (El Kilombo) 

Candidates Forum: Co-sponsored with 
League of Women Voters 

Sonja Haynes Stone Memorial Lecture: 
Beverly Guy-Sheftall 

Education for Action: Social Justice Workshop 
Series: (Warren County- Environmental 
Justice): "Thirty years since... 
Environmental Justice Then & Now" 

Education for Action: Social Justice Workshop 
Series Event: Duplin County and the REACH 
Organization (Black and Latino Farmers) 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, June 11, 2012 10:27 AM 

Library Media Resource Center <mrc@unc.edu> 

Reserve DVD 

To Whom It May Concern: Please reserve Boyz N The Hood, DVD version, for AFAM 276 June 11, 2012. I will come over later today to retrieve this film. Thanks much for your 
assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, June 19, 2012 8:57 AM 

Bliss, Jessa <jessa bliss@unc.edu"~ 

I~E: CCO AFAM 101: Revisions for fall 2012 (due July 15) 

Dear Jessa: Will provide dates as soon as possible -- just ending summer school so will work on this as soon as I get a chance. Sincerely, Charlene Regester 

From: Bliss, Jessa 
Sent: Tuesday, June 19, 2012 8:23 AM 
To: Regester, Charlene B 
Subject: CCO AFAM 101: Revisions for fall 2012 (due July 15) 

Hi Charlene, 

Hope you’re doing well! 

Below are links to the spring version of AFAM 101 from which to make your revisions for fall: one for the home page, one for the schedule, and one link for each 

lesson. If you have only dates and other easy-to-communicate changes, you can just send those to me in a Word document or in the body of an e-mail, per usual. 

No need to Track Changes. 

For more extensive or hard-to-communicate changes, please follow these instructions: 

To edit any lesson, click on its link above and open it in your browser. Then right-click, select Save Page, and save it to your computer. You can save it in 

pretty much any filetype -- .html, .docx, .mht -- doesn’t matter. Open Word, then open your saved file. Turn on Track Changes, and make your revisions. 

Send the file back to me as an attachment. 

Here are the links for AFAM 101: 

Home page: http:!/www.fridaycenter.unc.eduicco!afamlOlsp12! 

Schedule: http:!/www.fridaycenter.unc.edu/cco/afamlOlsp12!schedule.html 

http://www.fridaycenter.unc~eduicco/afarnlO1sp12!lessonOl.html 

http:iiwww~fridaycenter~unc.edu/ccoiafamlOlsp12ilessonO2.htrnl 

.b~t..t.p.~:.//~:.f.r-!~d...a.~..c.~e..~n...t..e..r.:~u...n...c.:~.e.~L~/~1~[~&~1 
http:iiwww.fddaycenter.unc.edu/cco!afam10:[sp12ilessonOS.html 

http://www.fddaycenter.unc.eduicco!afamlOlsp12!lessonO6.html 

http:iiwww~fddagcenter~unc.edu/ccoiafamlOlspl2ilessonO7.html 

htt~i//www.Mdavcenter.unc:edu[cco/a fa mlOlsR12/lessonOS.htm~ 

http:iiwww.fddaycenter.unc.edu/cco!afamlO:[spl2ilesson lO.html 

http://www.fddaycenter.unc.eduicco!afamlOlsp12!lesson l:Lhtml 

http:iiwww~fddagcenter~unc.edu/ccoiafamlOlspl2ilesson 12.html 

Thanks again, Charlene! 

Jessa 

Jessa Bliss 

Communication Specialist/Instructional Designer 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 

Chapel Hill, NC 27599 

919.962.7974 

jessa@unc.edu 

fridaycenter.unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, June 20, 2012 2:54 PM 

Janken, Kenneth R <krjmaken@email.unc.edu~~ 

FW: Contract for CCO AFAM 101 

CCO Template Revise and Teach Charlene Regeste~; AFAM 101, Fall 2012 pdf option.doc 

Dear Janken: Attached is a copy of the contract for the online class. We can either wait until Eunice returns or you can sign and return over the summer. I tried to insert my 
name in the document but I am not certain that it was saved. Thanks again for your assistance. Sincerely, Charlene Regester 

From= Benowitz, Judith 
Sent-" Tuesday, June 19, 2012 3:01 PM 
To; Regester, Charlene B 
Subject: Contract for CCO AFAM :t0:[ 

Hi Charlene, 

Attached is your contract to teach the COO AFAM 101 course this fall. When you and Eunice (or the Associate Chair if Eunice is still out 

of the country) sign the contract, please return it to me by campus mail or as a pdf file at your earliest convenience. 

Thanks very much! 

Judith 
Judith Benowitz 

Program Development Specialist 

University of North Carolina at Chapel Hill 

CB#1020 

Chapel Hill, NC 27599 

Tel: 919-962-6302 

Fax: 919-962-5549 

benowitz@email.unc.edu 

http://fridaycenter.unc.edu 

Mark Twain on Learning: 

Learning softeneth the heart and breedeth gentleness and charity. 

- The Prince and the Pauper 

Supposing is good, but finding out is better. 

- Mark Twain in Eruption; Mark Twain’s Autobiography 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, June 21,2012 11:56 AM 

Kapur, Geeta <gkapur@email.nnc.edu> 

I~W: DTH stoly and Dean’s Letter to the Editor 

From: SaNe, Eunice N [eunice@email.unc.edu] 
Sent: Thursday, June 21, 2012 9:09 AN 
To; Department listserv 
Subject; RE:[afriafam] DTH story and Dean’s Letter to the Editor 

Dear Colleagues, 

Please see below. 

Best wishes, 
Eunice 

From-" Reid, Dee 
Sent: Thursday, June 21, 2012 9:03 AN 

To; SaNe, Eunice N 
I::¢; Hartlyn, Jonathan 

Sul~ject; DTH story and Dean’s Letter to the Editor 

Dear Eunice, 

Enclosed is a link to a June 14 Daily Tar Heel story, which we felt a need to respond to because the editor did not include statements we provided to show the 

dean’s confidence in the department and ongoing commitment to its faculty members and students. The editor agreed to publish Dean Gil’s letter in today’s 

edition, enclosed below. 

Best wishes, 

Dee 

June 14 news story 

June 21, Letter to the Editor 

To the Editor 

I was disappointed that the June :14 story about the Department of African and Afro-American Studies left out important information the dean’s office provided 

regarding our confidence in the department and our ongoing commitment to its faculty members and students. I appreciate the opportunity to emphasize these 

points here. 

African and Afro-American Studies has been an integral and important part of the College of Arts and Sciences for more than four decades. The department’s 

talented and dedicated faculty members make many important contributions to the University’s research, teaching and service mission. The department has over 

90 undergraduate majors and many non-majors take its courses. The issues addressed in the department review relate to a very small portion of the curriculum. 

The department has an outstanding new chair, Professor Eunice Sahle. Under her leadership and with support from the department faculty, new policies and 

procedures are now in place. As a result, the department and the College of Arts and Science are stronger now in teaching, research and service in this vital area of 

study. 

Karen M. Gil 

Dean, College of Arts and Sciences 

To unsubscribe click here: l_!t_~p://lists.unc.edtr/u?i~32361607.26892ffebebb2514dbed042d10c3de25&n T&I afiJalTarn&o 31694675 

(It may be necessa~ to cut and paste the above URL if the line is broken) 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~/O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, June 21,2012 11:58 AM 

Janken, Kenneth R <krjmaken@email.unc.edu> 

I~E: Contract for CCO AFAM 101 

Dear Ken: Okay and thank you. Will do so later today. Sincerely, Charlene Regester 

From: Janken, Kenneth R 
Sent: Wednesday, June 20, 2022 2:56 PM 
To: Regester, Charlene B 
Subject: RE: Contract for CCO AFAM 202 

Dear Charle~e, 
You signatme did not appem m the fib. Plea~ l’~int it, sign it, and d~p it m my tx~x. FII send it on to the Friday Center, 

Kenneth 

Kenneth R. Ja~aken 

Prok:ssor of Afto- Amecic~m Studies 

Dep~rtmen~ of Afdca~ and Afro- Ame~c~m Studies 

109 Bat~b Hall, CB?~ 3395 
I hfive~sib, of NorM C.aro~ina 

Chape~ Hill NC 27599-3395 

(9I 9] 962- l s]9 ~ voice] 

(9I 9) 966-2694 
Click ~m a link ibr mtbrmafion a~ut my pt~Nicmi~ ms: 

/ 

[!~![Z?£)!r!_~press.unc .ed a/~oks/T - 8059.html 
/ http;ci~]dpress.nd.edu, book’~ 00780 

h~p://undpress.nd.eduibool~’P00723 

F~m: Reges~r, Charlene B 
Sent: W~dnesda~, June 
T~ Janken, ~enneth 
Subject: ~: Contract for CCO AFAM i0i 
Dear 3anken: A~ached is a copy of the contract for the online class. We can either wait until Eunice returns or you can sign and return over the summer. I tried to inse~ my 
name in the document but I am not cabin that it was saved. ~an~ again for your assistance. Sincerely, Charlene Regester 

From: Benowitz, Judith 
Sent: Tuesday, June 29, 2022 3:02 PM 
To: Regester, Charlene B 
Subject: Contract for CCO AFAM 202 

Hi Charlene, 

Attached is your contract to teach the COO AFAM 101 course this fall. When you and Eunice (or the Associate Chair if Eunice is still out 

of the country) sign the contract, please return it to me by campus mail or os a pdf file at your earliest convenience. 

Thanks very much! 

Judith 
Judith Benowitz 
Program Development Specialist 

University of North Carolina at Chapel Hill 

CB#1020 
Chapel Hill, NC 27599 
Tel: 919-962-6302 
Fax: 919-962-5549 
benowitz@email.unc.edu 

_h__tt__m_/!_L r_Ld_~_~_~_n__t ~_~:_u__n___c_:_~_d___u_ 
Mark Twain on Learning: 

Learning softeneth the heart and breedeth gentleness and charity. 

- The Prince and the Pauper 

Supposing is good, but finding out is better. 

- Mark Twain in Eruption; Mark Twain’s Autobiography 



Teaching and Research Opportunities in all 

Consider a U.S. Fulbright scholar grant in. 

Disciplines 

¯ Algeria ,Guinea 

¯ Benin ,Mali 

¯ Burkina Faso Morocco 

,Cameroon 

¯ CGte d’lvoire 

¯ Senegal 

,Tunisia 

¯ Democratic 

Repu blic of the .......... .............. 

Co ngo ............ .... 

Expand your scholarship into the literatures and cultures, or economic, political, anthropological, or 
technology issues of a Francophone African country. Explore according to your scholarly specializations. 

U.S. scholars of American Literature or Teaching English as a Foreign Language can lecture in English. 
Teach in French in other disciplines, including arts, education, humanities, social sciences, professional, 
and science disciplines. Scholars in all fields are welcome. In most countries, an award open in All Disci- 
plines is available. 

A Ph.D. or equivalent terminal degree, postdoctoral college or university teaching experience, and U.S. 
citizenship are required. 

For more information on opportunities in Francophone Africa, visit 

APPLICATIONS DUE AUGUST 1, 2012 

Contact Kari Miller, krniller@iie.org, 202-686-6238 or 
Alina Hamden, aharnden@iie.org, 202-686-4022 

*Must be a U.S. citizen to apply 



Examples of recent successful projects: 

Enhancing Information Access in 21st 
Century Morocco (Morocco) 
The College of New Jersey 

Biodiversity and Evolution of the 
Fish Fauna of the Upper Congo River 
Rapids (Democratic Republic of the 
Congo) 
The Academy of Natural Sciences of 
Philadelphia 

In Remembrance of Slavery: Tchamba 
Slave Spirits in Vodun Art and 
Thought (Benin) 
University of Illinois 

International Relations, Workshops on 
Curriculum Development; Assessing 
Tunisia’s Economic Privatization 
Program 
Seattle Central Community College 

African American Literature; Re- 
Routed Rhythms: An African Diasporic 
Exploration of Hip Hop Culture in 
Abidjan (C6te d’lvoire) 
Coppin State University 

American Literature and 
History: Literary and Cinematic 
Representations of North Africa, 
Writing the Natural World and 
the Expatriate Literary Experience 
(Algeria) 
Oregon State University 

Music and Curriculum Development; 
Creating a Notational System for the 
African Djembe (Guinea) 
Bemidji State University 

Let Me Hear Your Voice: The Lived 
Experiences of Individuals With 
Disabilities (Senegal) 
University of Wisconsin - Milwaukee 

Comparative international Refugee 
Law and Practice (Morocco) 
University of Tennessee - Knoxville 

Global Communication and Cultural 
identities in Algeria 
Denison University 

Gender Equity in the Law and 
Increases in Compulsory Schooling: 
Effects on Women, Girls, Households 
and Children (Turkey) 
Wayne State University 







Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, Jnly 5, 2012 2:54 PM 

Bliss, Jessa <jess%bliss@unc.edu~~ 

I~E: CCO AFAM 101: Revisions for fall 2012 (due July 15) 

Dear Jessa: Currently, I am compiling the dates requested for AFAM 101 on-line. I am not making major changes to this course for the Fall and therefore, will only provide the 
necessary dates. Please double check my dates since I was using a 2010 fall course guideline (as opposed to Spring 2012) since these dates were more likely to correspond 
with the upcoming fall. Please double check because using the old course guideline from 2010 was a little hard to folllow. If I have made any errors, please feel free to contact 
me. Note that I was a little unsure about the Final Exam date. Next week is better for me because the following week July 16-21st I will be on the west coast and will not 
respond to email until I return. Thanks again for all of your assistance and I hope that you will be able to review this next week. 
Dates provided for AFAM 101 On-Line submitted by C. Regester for Fall 2012: 
Lesson 1 August 21-26 
Lesson 2 August 27 - September 2 

Labor Day September 3 
Lesson 3 September 4 - September 9 

Essay 1 Due September 4 
Lesson 4 September 10 - September 16 

Lesson 5 September 17 - September 30 (Reading Week) 
Essay 2 (Midterm) Due September 30 

Lesson 6 October 1 - October 7 
Lesson 7 October 8 - October 14 
Lesson 8 October 15 - October 28 (Two Week Lesson) 

Fall Break October 17 - October 21 
Lesson 9 October 29 - November 4 

Lesson 10 November 5 - November 11 

Essay 3 (Jubilee Paper) Due November 5 

Lesson 11 November 12 - November 25 (Two Week Lesson) 
Thanksgiving Holiday November 21-23 

Lesson 12 November 26 - December 5 
Essay 4 (Final Exam) Due December 10 

Essay Due Dates 
Essay 1 September 4 
Essay 2 (Mid-Term) September 30 
Essay 3 (Jubilee Paper) November 5 
Essay 4 (Final Exam) December 10 

From: Bliss, Jessa 
Sent: Tuesday, June 19, 2012 8:23 AM 
To: Regester, Charlene B 
Subject; CCO AFAM 101: Revisions for fall 2012 (due July 15) 

Hi Charlene, 

Hope you’re doing well! 

Below are links to the spring version of AFAM 101 from which to make your revisions for fall: one for the home page, one for the schedule, and one link for each 

lesson. If you have only dates and other easy-to-communicate changes, you can just send those to me in a Word document or in the body of an e-mail, per usual. 

No need to Track Changes. 

For more extensive or hard-to-communicate changes, please follow these instructions: 

To edit any lesson, click on its link above and open it in your browser. Then right-click, select Save Page, and save it to your computer. You can save it in 

pretty much any filetype -- .html, .docx, .mht -- doesn’t matter. Open Word, then open your saved file. Turn on Track Changes, and make your revisions. 

Send the file back to me as an attachment. 

Here are the links for AFAM 101: 

Home page: http:!!www.fridaycenter.unc.edu/cco!afamlO:[sp12! 

Schedule: http:iiwww.fridaycenter.unc.edu/cco/a ram 101sp12ischedule.html 

h ttp ://www:fr!da yc e nter:unc, e d u/ccoia fatal 0 lsp12/!essonOl.htm/ 
h ~ ~ ~ ~ ~ ~:~f.r1g~.v.c...e...~t.~e..~r.:~.u.~m ~.d..~.c.c~.~.~ a...f..a.~.m..~ ~ ~ ~7 ~ ~ ~ :h1.m.~ 
http:iiwww.fridaycenter.unc.edt,iccoiafamlOlsp12!lessonO3.html 

http://www.fridaycenter.unc.edu/cco/a fa m lO:lspl 2/lessonO4.html 

ht[p://www.fridaycenter.unc~eduicco/afarnlO1sp12!lessonOS.html 

http:iiwww~fridaycenter~unc.edu/ccoiafamlOlsp12ilessonO6.htrnl 

.b.~L~:~f.r1~.v.c...e...~t.~e..~r.:~.u.~m~.d..#~.c.c~.~.~a...f..a.~.m..~E~7~z:h1~m~ 
h ttp :llwww~fr!da yc e nter~unc, e d ulccola fatal 0 lsp12/!esson08, htm/ 

http:iiwww.fridaycenter.unc.edu/cco!a fa m lO:[spl 2ilessonOg.html 

http://www.fridaycenter.unc~eduicco/afarnlO1sp12ilesson lO.html 

http:iiwww~fridaycenter~unc.edu/ccoiafamlOlsp12ilesson 11.htrnl 

.b.~L~:~f.~1~.v.c...e...~t.~e..~r.:~.u.~m~.d..~.c.c~.~.~a...f..a.~.m..~n~7~:~1~m~ 
Thanks again, Charlene! 

Jessa 

Jessa Bliss 

Communication Specialist!Instructional Designer 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 



Chapel Hill, NC 27599 

919.962.7974 

jessa@unc.edu 

fridaycenter.unc,edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, July 6, 2012 11:58 AM 

Judson Finley <jht?aley@ncsu.edu> 

I~E: SBFMC Meeting Update 

Dear Judson: Either one of these dates should work for me. Sincerely, Charlene Regester 
From; Judson Fraley [jhfraley@ncsu.edu] 
Sent: Friday, July 06, 20:1.2 i.t:5:t AM 
To; Bryon Turman; Regester, Charlene B; Dante James; Gwendolyn M. Bookman; Yvonne Welbon; Jordan, Joseph F; Natalie Bullock Brown; Chandra Guinn; Janella Sellars; 
aron.anderson@duke.edu 
Subject-" SBFMC Meeting Update 

Good Afternoon, 

As I continue to find a meeting time for the SBFMC Project, and in hearing tl~at Friday is NOT the preferred date during the summer, I would like to check eyeD,one’s 

availability for Tuesday, July 24 or ~Vednesday, July 25 between 1 lam and lpm? As of now, the meeting will be held here at NC State. Please respond at your earliest 

convenience so we cm~ solidif), a date ,soon. 

Judson H. Ft’~ley 

Adminifftmtive Ma:nager 
Afi-icm~ American Culture3 Center 

364 Witherspoon Student Center 

@ NC State University 

Campns Box 7318 

Raleigh, NC 27695-7318 

Telephone: (919) 515-5210 

Fax: (919) 515-5173 

judson ti~aJey~b~ncsu.edu 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, July 27, 2012 1:18 PM 

Kapur, Geeta <gkapur@email.unc.edu> 

l~W: [afriafam] Per5% message to the Facul~ Athletic Forum 

From: Barbara Anderson [b_anderson@unc.edu] 
Sent: Friday, July 27, 2022 22:07 PM 
To; Department listserv 
Cc-" Department listserv 

Subject-" Re: [afriafam] Perry’s message to the Faculty Athletic Forum 

Very well-put. Thm~k you, Perry, for representing the issues so cogently. And thin,ks to Reg and Bereket (m~d others) for drawing us back to healing reminders of who 

we are and what we do. Barbara 

On 7/27/2012 12:00 PM, SaNe, Eunice N wrote: 

Dear Colleagues, 

Our colleague Pern/has asked me to circulate the message below that he sent to the faculty athletic forum. His comments are in response 
to discussions about the FEC’s sub-committee report by members of the forum. 

Best wishes, 
Eunice 

Thankfully, the report does indeed "steer attention away from AFAM/AFRI specifically and more toward the systemic issues of concern to us 
all." Since many may not read the report closely or completely enough to appreciate this point, 1 would like to draw attention to and 
emphasized the following statements found in the report. 

¯ There was a clear finding that only the former chair Julius Nyang’oro and Deborah Crowder, a former staff 
member, had been involved in problems with courses in the department; (pp. 3-4) 

° These investigations have taken a major toll on morale in the Department of African and Afro-American 

Studies. Much collateral damage has been inflicted on faculty in that department who were not only entirely 
innocent of any wrongdoing, but also performing their duties with the high level of integrity we expect from 
our faculty. (p. 9) 

¯ There is an obvious need to reframe the problem of Nyang’oro’s misconduct as an administrative problem--not 
an issue of the entire department° The University needs to vocally offer full and consistent support to that 
departmenL (p. 11) 

The last point, regarding vocal support of the department, is especially important since (aside from iL~ tool on lhculty morale) one effect of having [~ned it 

as "problems in African a~d Afro-American Studies," is that political li~rces matagonistic to our field have taken license to disparage the entire department 

indeed the entire field to fl~e point that our very legitimacy is being questioned, even by some uNversity officials. 

Moreover, although the Deans and the Chancellor have made statements in support of the department, no thculty tx~dy (raN1 this report) has done so. 
Such silence reads loudly as consent, in the thce of the ongoing firestom~ whose flames would consume us. 

For more th~ forty years the program has embodied a historic commitment on the part of the Universi~ to expand its mission of knoMedge production 

and transmission to address constituencies and perspectives otherwise erased or absent. It would appear that this juncture provides m~ appropriate setting 

for reiteration of that commitment. 

You are currently subscribed to afriafam as: b anderson,@~nnc.edu. 

To nnsubscribe click here: http:/ilists.nnc.edt~’n?idM3306000.391cc33493a507bd3618tgec9a70cdea&n T&I afriafam&o 31870457 

(It may be necessmy to cut and pas~e the above URL if the line is broken) 

or send a blm~k email to leave-31870457-43306000.391 cc33493a507bd36f818ec9a70cdea(~:listserv, unc.edu 

Barbara Shaw Ai~dersoi~ 

Associate Director, African S~udies Center 

Lecturer, Department of African and Afro-~erican Studies 

African Studies Center, CB#’/582 

302Y FedEx Global Education Center 

University cf North Carolina 

Chapel Hill, NC 27599-7582 

(919) 962-1406 office 

(919) 843-2102 fax 

b anderson@unc, edu 

http :/ia frJ ca. ’lnc . ed’li 



You are currently subscribed to afriathm as: regester(~a)emafil.tmc.edu. 

To unsubscribe click here: ht’tp:/ilists.unc.edt~u?id 32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriathm&o 31870476 

(It may be neces~ry m cut and paste the abx~ve URL if the line is broken) 

or send a blank emafil to leave-31870476-32361607.26892ttEbebb2514dbed042dl 0c3de25~b]istserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, July 27, 2012 1:18 PM 

Kapur, Geeta <gkapur@email.unc.edu> 

VW: Pelry’s tnessage to the Faculty Athletic Forum 

From: SaNe, Eunice N [eunice@email.unc.edu] 
Sent: Friday, July 27, 2022 22:00 PM 
To; Department listserv 
Subject; [afriafam] Perry’s message to the Faculty Athletic Forum 

Dear Colleagues, 

Our colleague Perry has asked me to circulate the message below that he sent to the faculty athletic forum. His comments are in response to discussions 
about the FEC’s sub-committee report by members of the forum. 

Best wishes, 
Eunice 

Thankfully, the report does indeed "steer attention away from AFAM/AFRI specifically and more toward the systemic issues of concern to us all." Since 
many may not read the report closely or completely enough to appreciate this point, I would like to draw attention to and emphasized the following 
statements found in the report. 

¯ There was a clear finding that only the former chair Julius Nyang’oro and Deborah Crowder, a former staff member, had 
been involved in problems with courses in the department; (pp. 3-4) 

¯ These investigations have taken a major toll on morale in the Department of African and Afro-American Studies. Much 
collateral damage has been inflicted on faculty in that department who were not only entirely innocent of any 
wrongdoing, but also performing their duties with the high level of integrity we expect from our faculty. (p. 9) 

° There is an obvious need to reframe the problem of Nyang’oro’s misconduct as an administrative problem--not an issue of 
the entire department. The University needs to vocally offer full and consistent support to that department. (p. 11) 

The last point regarding vocaJ support of the department is especially important since (&side fi~om its tool on faculty morale) one effect of having framed it as "problems 

in Afiican and Afro-American Studies," is that political forces antagonistic to onr field have taken license to dispaxage the entire department indeed the entire field 

to the point that onr ve~ legilimacy is being ques~doned, even by some university officials. 

Moreover, aJthough the Deans mad the Chancellor have made statements in snpport of the department, no faculty body (until this report) has done so. Such silence 
reads loudly as consent, in the thce of the ongoing firestorm whose flames would consume us. 

For more tha~ tbrty years the program has embodied a historic commi~nent on the part of the University to expand its mission ofknoMedge production and 

transmission to address constituencies and perspectives otherwise era~d or absent. It would appear that this juncture provides an appropriate setting for reiteration of 

that commitment. 

You axe currently subscribed to aft-lab:am as: regester~ema~l.unc.edu. 

To unsubscribe click here: http:i/lists.unc.edw’u?i~32361607.26892ffebebb2514dbed042d 10c3de25&n T&I afriafam&o 31870457 

(It may be necessau to cut and paste the above URL if the line is broken) 

or send a blank email to leave-31870457-32361607.26892ffebebb2514dbed042dl 0c3de25(~listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O LFNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, August 1, 2012 3:14 PM 

Janken, Kenneth R <krjanken@email.unc.edtr> 

ILE: lettels left in my box 

Dear Ken: These letters are just copies for the department’s files. I have already forwarded both to the appropriate persons. Thanks for inquiring. Sincerely, Charlene 
Regester 
From: Janken, Kenneth R 
Sent: Wednesday, August 01, 2012 2::tl PM 
To-" Regester, Charlene B 
Subject; letters left in my box 

Dear Charlene, 

When I returned from C~2lifomia on Tuesday I saw two letters from you in my box. One to Dean May about a retroactive withdrawal and one concerning your teaching 

for the Friday Center. Are these just for the depaxttnent’s records, or do I need to keep a copy of each and send them on to the iutended recipient? 

Regards, 

Kenneth 

Kenneth R. Janken 

Professor of Afro-American Studies 
Depaxtmeut of African and AIh>American Studies 

109 Battle Hall, CB# 3395 
University of North Carolina 

Chapel ttill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 
Click on a link for infom~ation about my publications: 

/ / / ht~tp://~,~w: am ass:edt~’ urnpm sg/spr 97~]anken.html 
http://uncpmss.unc.edu/books:T- 8059.html 

http://undpress.nd.edu:bool¢PO0780 

http://undpress.nd.edu:bool¢PO0723 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, August 2, 2012 2:21 PM 

Bliss, Jessa <jessa bliss@unc.edtr~ 

ILE: CCO AFAM 101 site ready for review 

Dear Jessa: Will do so in the next few days. Leaving for Chicago on Wednesday so I will try to get this before I depart. Sincerely, Charlene Regester 

From: Bliss, Jessa 
Sent-" Thursday, August 02, 2022 20:29 AM 
To-" Regester, Charlene B 
Subject; CCO AFAM 202 site ready for review 

Hi Charlene, 

Hope you’re doing well! The AFAM 101 Sakai course site for Fall 20:12 is now available for your review. Please carefully review the site (AFAMIOI.990.FA:12) and let 

me know of any changes you have for the course, if everything looks in place, please send me an email to that effect. 

I rolled over the essay prompts from the previous semester. Please review them and check the settings/availability dates so they are to your liking. 

Thanks again, Charlene! Please let me know if you have any questions or concerns. 

Jessa 

Jessa Bliss 

Communication Specialist!Instructional Designer 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 

Chapel Hill, NC 27599 

9:~9.962.7974 

jessa@unc.edu 

fridaycenter~unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, August 3, 2012 2:53 PM 

Mulcahy, David M - (mmulcahy) <mmulcahy@email.arizona.edu~> 

I~E: UFVA Conf. Panel and Paper finaJ checldn 

Dear Tech People: I will be bring my PC laptop and would like to know if you will have the appropriate cable to accomodate a VGA port? Please let me know if this is possible 
really soon. Thanks much. Sincerely, Charlene Regester 

From-" Mulcahy, David M - (mmulcahy) [mmulcahy@email.arizona.edu] 
Sent; Thursday, August 02, 20:t2 7:56 PM 
To: Mulcahy Michael 
(::c: Francisco Menendez 
Subject-" UFVA Conf. Panel and Paper final checkin 

Howdy, 

Some final intb to clazitS, presentation processes tbr next week. 

1. All rooms to be used for Panel and Paper presentations are smart classrooms ruth AV and a dedicated mac laptop tbr internet, QuickTime playback of clips, 

Vimeo, Mediasilo, Keynote or ][bwerpoint and DVD playback. 

2. ’][’here will be a Columbia College Chicago tech ninja (a trained student worker) for each room, to help you get set up PRIOR to session sIartup. 

3. You can bring in your own laptops; if they are nmcs there will already be connectors available. If you are bringing in a PC laptop, please bring a VGA moNtor 

adaptor. 

Regis~ation for Chicago is running vmy high m~d the schedtfle is full ofintrigning topics. 

Best, 

-~ Michael 

Michael Mulcahy 
Associate Professor 
School of Theatre, Film and Television 
The University of Arizona 

Conference Vice-President, 2012-13 
University Film and Video Association 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, August 6, 2012 1:41 PM 

Bliss, Jessa <jessa bliss@unc.edtr~ 

ILE: CCO AFAM 101 site ready for review 

Dear Jessa: This is to let you know that I went into the site to check on the on-line class. It seems that some new formatting features have been provided. Also, I like the fact 
that you indicate that when students try to copy from word into sakai they need to access one of the icons. I checked the essays and Lessons 1-5; (these seem to be okay). Will 
check Lessons 5;-10 tomorrow. Also, I did not have the dates right in front of me to check for accuracy but plan to do so tomorrow. So at this point, it looks good. Thanks much 
for all of your assistance. Sincerely, Charlene Regester 

From: Bliss, Jessa 
Sent: Thursday, August 02, 2012 10:29 AM 
To: Regester, Charlene B 
Subject: CCO AFAM 101 site ready for review 

Hi Charlene, 

Hope you’re doing well! The AFAM 101 Sakai course site for Fall 2012 is now available for your review. Please carefully review the site (AFAM101.990.FA12) and let 

me know of any changes you have for the course. If everything looks in place, please send me an email to that effect. 

I rolled over the essay prompts from the previous semester. Please review them and check the settings/availability dates so they are to your liking. 

Thanks again, Charlene! Please let me know if you have any questions or concerns. 

Jessa 

Jessa Bliss 

Communication Specialist!Instructional Designer 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 

Chapel Hill, NC 27599 

919.962.7974 

jessa@unc.edu 

fridaycenter.unc.edu 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, August 13, 2012 2:01 PM 

Sockell, Charles W <c~ckell@email.unc.e&~> 

Coursepack for AFAM 276 and AFAM 101 

Dear Chuck: Currently, I am compiling a coursepack for AFAM :t01 and AFAM 276. AFAM :t0:t Fall coursepack will pretty much remain the same although I will need to bring 
over or send by email a new syllabus. Will do so in the next day or so -- I had planned to have it completed by this afternoon but it is taking longer than expected. Afam 276 
coursepack will be primarily the same, however, I wanted to add one new essay. Will bring over the syllabus and any new changes in the next day or so. Thanks again for all 
of your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, August 14, 2012 10:55 AM 

Sockell, Charles W <c~ckell@email.unc.e&~> 

AI~AM 101 Syllabus for Coursepack 

101-SYL.Falll2.doc; 101- SYL- SCH.Falll2.doc 

Dear Chuck: Attached is a syllabus for the AFAM 101 coursepack. The syllabus is in some two separate attachments and is some four pages in length. If you need to see me in 
person, I can come over later today. Will send the AFAIvl 276 materials in a separate message. Thanks for all of your support and assistance. Sincerely, Charlene Regester 



AFAM 101 THE BLACK EXPERIENCE 
Instructor: Dr. Charlene Regester Fall 2012 Section: 2 
Class Time: T/Th 9:30-10:45 Office: 204 Battle 
Place: GA 105 Office Hours: Th 11:00 a.m. -12 
COURSE DESCRIPTION: 

AFAM 101 is designed to examine slaver5, from its inception to its virtual demise in 

North America in 1865. This examination of slavery explores its beginning, which can be traced 

to the practice of slavery in Greek and Roman Empires, the organization of the slave trade, the 
widespread development of slavery throughout the diaspora, the demise of this institution, and 

the impact that slavery would have on American society. 

Ancient slavery is examined to provide an understanding as to how slavery evolved. The 

ideological as well as political factors influencing the emergence of this institution are explored. 

Arguments attempting to legitimize the practice of this institution are introduced, debated, and 

examined 
The organization and structure of the slave trade is introduced to reveal how this 

economic system of labor ~vhile capital producing, was similarly engaged in the exploitation of 

humans. Arguments regarding labor systems, capitalism, and business practices are reviewed. 
In the sixteenth, seventeenth, and eighteenth centuries, slavery became widespread 

throughout the diaspora. Slavery was a practice that a variety- of European powers engaged in and 

competed for dominance in this trade. Institutions of slavery began to emerge throughout the 

diaspora and their existence in other parts of the world are compared and contrasted to slavery as 

it evolved in North America. Slave religion, culture, and family are among those aspects of slave 

life that are treated in this course. 
The decline of slavery is examined to provide an understanding as to why slavery lost its 

popularity and appeal. The abolition of slavery is traced and issues surrounding its dissolution are 

explored. Free Blacks involved in the abolition of slavery and those who attempted to assert 

themselves following their enslavement, are explored in detail. This examination of slavery 

attempts to provide the historical context within which slavery was introduced, developed, and 

ultimately dissolved while providing an understanding of the black experience prior to 1865. 

The instructional method and media used in this course will consist of lectures, texts, 
videos, and guest speakers. Three examinations will be given during the semester. These 

examinations will consist of two tests and one final exam which will collectively constitute 3/4’s 

of your grade. The remaining part of your grade will consist of a paper which must be completed 

and submitted by the stated deadline. This paper must adhere to basic rules on academic style i.e. 

Chicago Manual of Style or MLA Handbook of Style. 

REQUIRED TEXTS 
Douglass, Frederick. Narrative of the Life of Frederick Douglass. Boston & New York: Bedford 

Books, 1993. 
Palmer, Colin. Passageways: An Interpre#ve Histoty of Black America to 1863. Orlando, 

Florida: Harcourt & Brace Publishers, 1997. 
Walker, Margaret. Jubilee New York: Bantam Books, 1966. 

SECONDARY TEXTS 
Blassingame, John W. The Slave Community: Plantation Life in the Antebelhtm South. New 

York: Oxford University Press, 1972. 

Franklin, John Hope and Evelyn Brooks Higginbotham I~om Slavery to k~eedom: A History of 

African Americans, Vol. I, Ninth ed. McGraw-Hill, 2011. 



Mullane, Deirdre, ed. Crossing the Danger Water: Three Hundred Years of Aj?ican-American 

!4O’iting. New York: Anchor Books, 1993. 

Thompson, Vincent. The Making of the Diaspora in the Americas 1441-1900. New York: 

Longman, 11987. 

White, Deborah. Ar ’n ’t l A Woman? Female Slaves in the Plantation South. New York: Norton, 
1987. 

COURSEPACK 
In addition to the texts required for this course, a course pack has also been compiled and 

contains articles relevant to material introduced in class. 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 

2. Students are required to write a paper approximately 5-7 pages in length. This paper is 

due on or before November 1, 2012. 

GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 

A+ (98-100), A (94-97), A- (90-93), B+(87-89), B (83-86) B-(80-82), C+(77-79), C (73-76), C- 

(70-72), D+ (67-69), D(63-66), D-(60-62), F (59 and below) 

EXAMS: There will be three scheduled examinations which must be taken on the dates 
specified. No make-ups will be given. 

ATTENDANCE: Class attendance is mandatory and will influence your final course 

grade. 

CLASS PARTICIPATION: Class participation is encouraged and will influence your 
final course grade. 

TECHNOLOGY: Laptops are allowed for note-taking purposes only. Please do not use 

your laptop for any other purpose. Cell phones, texting, and any other intrusive 

technological devices or practices are not allowed in class. 

HONOR CODE: All students are required to adhere to the University’s honor code 

policies and procedures. Every student enrolled in this course is expected to fully 

participate and observe the honor code. 

DISABILITIES POLICY: Students who may need accommodations 
based on disabilities should contact the instructor and the 
Department for Disability. Services (919) 962-8300 in SASB North 
Building Suite 2126 disabilityservices.unc.edu 



AFAM 101 COURSE OBJECTIVES 

The student should be able to master "the following objectives after completing each of these units. 

Introduction to the Black Experience 
Examination of Ancient Slavery 
1. Name at least three reasons why it is important to study the black experience. 
2. Identify and explain at least three myths populaxized concerning Africa. 
3. Examine how race is defined. 
4. Identit) at least three Ancient African Empires and describe characteristics of each. 

Slave Trade 
Organization and structure 
Mdddle Passage 
Impact of the Slave Trade 
1. Identi~ at least four major countries involved in the slave trade and describe their involvement. 
2. Describe the structure and organization of the slave trade. 
3. Name at least three reasons why African societies were in conflict with one another leading to the enslavement of victims of warfare. 
4. Describe the middle passage. 
5. Trace the development of the slave trade in its early phase. 

Racial Slavery in North America in the 17th Century 
1. Explain the difference between slave~ and indentured servitude. 
2. Trace the development of racial slavery in North America, beginning with the arrival of the first Blacks. 

Plantation Societies 
Slave Community 
Folk Culture 
1. Identify aJad describe three types of slave plantations. 
2. Name the rank order system that existed within a plantation society and within the slave community. 
3. Describe how slaves performed traditional ceremonies and explain how West African practices influenced these ceremonies. 
4. Explain how orubilee depicts slave life and assess whether or not this is an accurate or inaccurate depiction. 

Slave Family 

Survival Strategies 

Marriage Ceremonies 

Kinship Networks 

Slave Religion 

1. Defme fictive kinship. 

2. Define exogamous unions and describe why slaves engaged in such unions. 

3. Describe how churches imposed moral saa~ctions on slaves who violated acceptable codes of conduct within the marriage institution. 

4. Describe how slaves were named aad explain naming practices employed by slaves. 

Slave Revolts 
Haitian Revolution 
Runaways 
Underground Railroad 
1. Identify active and passive forms of resistance to slave~. 
2. Name at least three major U.S. slave revolts mid describe characteristics of each. 
3. Explain precipitating factors that led to the development of the Haitian Revolution. 
4. Identify at least three ways by which slaves resisted their condition to slaver},. 
5. Name at least two tactics used by slaves to escape slavery. 

Free Blacks 
Legal Status 
Abolition Movement 
1. Describe the legal status of free blacks. 
2. Explain why free blacks were referred to as slaves without masters. 
3. Describe and explain the significance of the [)red Scott Decision. 
4. Provide examples of newspapers, schools, a~d mutual aid societies established by free blacks. 
5. Identit) major arguments for and against slavery as advocated by slave supporters and abolitionists. 



Weekly Class Schedule 

Week I 

Week II 

Week III 

Week IV 

Week V 

Week VI 

Week VII 

Week VIII 

Aug. 21 - Aug. 23 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 

Aug. 28 - Aug. 30 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
"Old African Blasphemer" 

Sept. 4 - Sept. 6 
Organization and structure of the 

slave trade 
Impact of the slave trade on 

European and African Societies 
Middle Passage 

Sept. 11 - Sept. 13 
Evolution of slavery in Latin 

America 
Introduction to Racial Slavery in 

North America 
"Amistad" Part I 

Sept. 18 - Sept. 20 
Racial slavery in North America 

during the 17th century (Cont.) 
Indentured servitude vs. slavery 

FIRST EXAM 

Sept. 25 - Sept. 27 
Development of Plantation 
Societies in the Americas 
Slave Community 
"New York Burial Ground 
Project" 

Oct. 2 - Oct. 5 
Slave Culture 
Linguistic Patterns 

Oct, 9 - Oct, 11 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
"Half Slave/Half Free" 

Week IX Oct. 16 

Slave Religion 
Patterns of Resistance 
"Amistad" Part II 

Week X Oct, 23 - Oct, 25 
Slave Revolts 
Haitian Revolution 
Runa~vaysiMaroons 
"Slave Resisters and Slave 
Catchers" 

SECOND EXAM 

Week XI Oct, 30 - Nov, 1 
Underground Railroad 
Legal Status of Free Blacks 
"Flight to Freedom" 

PAPER DUE November 1 

Week XII Nov. 6- Nov. 8 
Free Blacks 
Schools 
Churches 

Week XIII Nov. 13 - Nov. 15 
Newspapers 
Literary Societies 
"Glory" 

Week XIV Nov. 20 
Mutual Aid Societies 
Abolition Movement 

Thanksgiving Holiday 

Week XV Nov. 27 - Nov.29 
Black Abolitionists 
White Abolitionists 

Week XVI Dec. 4 
Course Evaluation 
Review for Final Exam 

[Type text] Page { PAGE \* MERGEFORMAT } 

FINAL EXAM DECEMBER 11, 2012 TUESDAY 8AM 



[Type text] Page { PAGE \* MERGEFORMAT } 

FINAL EXA~I DECE~IBER 11, 2012 TUESDAY 8AM 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, August 14, 2012 11:37 AM 

Sockell, Charles W <c~ckell@email.unc.e&~> 

AI~AM 276 Syllabus for Coursepack 

AFAM°~20276%20COURSE%20OBJECTIVES[ 1].doc; Afatn276 Fall2012Mondaysched.doc; AFAM276%20Fall% 

2012Mondaysyllabus[ 1 ].doc 

Dear Chuck: Attached is the syllabus for AFAM 276 -- it is a total of four pages and is being sent in separate files. Also, I am adding some essays to the coursepack but since 
most of these can be accessed on line -- the only essay that I will copy and add to the coursepack is an essay by Richard Dyer in his new book In the Space of a Song: The 
Uses of Song in Film (Abingdon, Oxon; New York: Routledge, 20:t2). The essay is Chapter 6 -- Singing Prettily-Lena Home in Hollywood. Therefore, I am listing these essays 
on the readings for Unit VI -- the other units for the coursepack will remain the same. Thanks much for your assistance. If you need to contact me (9:t9) 260-:t925 (cell). 
Sincerely, Charlene Regester 



AFAM 276 COURSE OBJECTIVES: 
The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of The Birth of a Nation/Early African American Pioneers in the 
Motion Picture Industry 

1. Identify early black pioneers in the motion picture industry and describe their efforts. 
2. Explore the underlying motivations as to why black filmmaJ~ers decided to pursue filmmaking. 
3. Describe the impact of The Birth of a 
4, Define five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated in early screen portrayals, 
5, Compare and contrast the early screen representations of African Americans in all-black cast films m those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given Iris tremendous skill and talent. 
2. Describe images presented by all-black cast films. Explain whether or not these films selwed a useful purpose for African AmericaJa 

audiences and discuss "the impact of these films on black audiences. 
3. Identify Oscar Micheaux. Describe and discuss how black audiences responded to his work and why he is significant to "the stu@ of 

African American cinema. 
4..Identify and describe the screen careers of at least ttuee early black felnale film stars who were considered sex symbols. 
5. Explain why black subservient screen images were popularized and why these images lasted as long as they did. 
6. Demonstrate that you can apply film theory to reading representations of At}ican Americans on screen in the pre-1950s period. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of African American entertainers in cinema. Explain why entertainers were recruited to appear in 

motion pictures. 
2. Discuss why some black film stars perpetuated stereotypical portrayals of African Americans during this period while others did not. 
3. Compare and contrast film reviews and critiques of black films in the black press to those in the mainslseam press. Discuss whether or not 

these reviews are equitable in their treatment of black films. 
4. Describe how the portrayal of the African A,nerican changed fiom the early 1900s to 1940s. 
5. Discuss M~y black western films were ,nade and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeased primarily in all black-cast films in comparison to those who appeased in non-all black cast films. 
3. Explain the impact of integration on the screen representations of African Alnericans. 
4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 
5. Identify the,nes characteristic of lnotion pictures produced in the late 1950s and early 1960’s. Describe the significance o f these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least three African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss the pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identity at least two black comedians who appeased in a number of motion pictures made in the 1980s. Explain why the pictures 

in which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding The Color Purple and describe the impact of tiffs film on black audiences. 
3. Explain whether or not contemporary, black fihns perpetuate stereotypical portrayals of African Americans. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contemporaxy black filmmakers aJ~d describe their contributions to the screen image of African AmericaJ~s. Explore their 

strengths aJ~d weaki~esses. 
6. Compare and contrast the screen image of African Americans in contemporary films to their previous screen portrayals. 

Hood Films of the 1990’s/Guiltsploitation Films 
1. Explain how hood films dominated the decade of the 1990s and discuss the backlash to these films. 
2. Describe why films produced in tiffs decade have been categorized as black-black exploitation films. 
3. Identify parallels between black films produced in the 1970’s with those of the 1990’s. 
4. Explore why Hemy Louis Gates refers to films produced in "this period as "Guiltsploitation’’ films. 
5. Identify how representations of race are transformed on the screen in the decade of the 1990~s in COlnparison to previous decades. 

Black Biopics in the decade of 2000-2010/Magical African Americans/Blacks and the Academy Awards 
1.Identify significant Black Biopics in this period. 
2.Describe and define the Magical AfricaJ~ American Image that has permeated the black screen image in this period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black fillmnakers such as Tyler Perry and describe their impact relative to previous decades. 
5. Demonstrate that you can apply film theou to reading race in contemporaU representations 



August 27 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethnic Notions 

Holiday-Labor Day 

September 10 
Emergence of All-Black Cast 

Films 
Rise of Black Film Stars 
1910- 1920 
Hallelujah 

September 17 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
Emperor Jones 

September 24 
Black Independent Filmmaker 

Oscar Micheaux 
Race MovieslWithin Our Gates 

October 1 
Servants and Maids Dominate 

the Screen Image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of Life 

October 8 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke EIlington 
Cab Calloway 
1940 - 1950 
Intruder in the Dust 

MONDAY WEEKLY SCHEDULE 

October 15 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
No Way Out 

Fall Break 

October 22 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
In the Heat of the Night/ 
Shaft 

Paper I Due-Oct. 22 

October 29 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
Cooley High 

November 5 
Impact of Black Exploitation Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grief 
1965 - 1970 
A Soldier’s Story 

November 12 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
Devil in a Blue Dress 

November 19 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1980 - 1985 

Spike Lee as Producer, Director, 
& Actor 

John Singleton 
1985 - 1990 
Boyz N the Hood 

Thanksgiving Holiday 

November 26 
Introduction to the 1990s 
Contemporary African American 

Filmmakers 
Contemporary Representations 
of Race 
Get on the Bus/He Got 
Game/Bamboozled/Do the 
Right Thing/Twenty-Fifth Hour/ 
Monster’s Ball/Inside Man/ 
RaylHustle and FlowlDream 
GirlslLast King of 
ScotlandlDeja Vu 
Taking of Pelham 123 
Human Stain 

Paper II Due - Nov. 26 

December 3 
Intro to Decade of 2000 and 

Decade of 2010 
Blacks and the Academy Awards 
Black Superheroes 
Crash/A m erican 
Gangster/Shadowboxer/ 
Taking of Pelham 123/Miracle 
at St. Anna/Blind Side/Precious 
Book of Ell/Safehouse 

Course Evaluation 
Review for Final 

FINAL EXAMINATION: December 11, 2012, Tuesday 4pro 



AFAM 276- THE AFRICAN AMERICANS IN CINEMA: 1900 TO THE PRESENT 

FALL 2012 
Dr. Charlene Regester Meeting Time: Mon. 3:30-6:20 
Office: 204 Battle Hall Meeting Place: 105 Gardner 
Office Hours: TH ll-12oon 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made significant contributions to fihnmaking. They 

have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this indust~7. Although 
African Americans have contributed to the growth and development of the cinema industiy, rarely have their efforts been recognized 
or their contributions to the filmmaking industry been noted. Fihn histories often exclude African Americans in their reporting of 
cinema histou or provide minimal coverage of the African American and his involvement in this industu. Thus, AFAM 276 is a 
critical, historical, and theoretical examination of African American cinenm from the 1900s to the present and will require the use of 
fihn theou to interrogate "this histou. This examination will seek to analyze their role on screen; will explore how stereotypical 
representations of the African American developed; and will investigate the efforts of a number of African American actors and 
actresses who attempted to subvert these representations. 

This examination is essential to understanding the black experience in the United States. It is well known "that: the media is an 
integral part of American society and has often been credited with molding and shaping existing attitudes regarding its etlmic and 
cultural diversity. Therefore, examining the cinematic representations of African Americans will serve to provide a better 
tmderstanding of the black experience in American society and cinenm indusW in shaping attitudes and influencing public opinions. 

African American cinema from the 1900s to 1910 is examined to identify early black pioneers in the cinema industu and to 
reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 1910 to 1920 is examined to 
determine why these fihns developed and why audiences craved these screen images. The more sophisticated all-black cast films 
produced from 1920 to 1930 are examined to determine why these films increased in popularity and why black film stars began to 
emerge. African American screen images from 1930 to 1940 are examined to reveal how the African American image began to change 
from that of a subservient to a more assertive and humane individual. Representations from 1940 to 1950 are examined to determine 
how and why black entertainers particularly musicians, began to dominate the screen image. Films produced from 1950 to 1960 are 
examined to investigate how the integrationist era began to inflnence the African American screen image. Black screen images from 
1960 to 1970 are examined to determine how the resurgence of black pride influenced this newly formed image and how this 
resurgence of black pride led to the development of black exploitation films. Black exploitation films are examined to determine how 
they gained popularity and later declined in public appeal among andiences as more sophisticated andiences began to demand more 
quality fihns. African American representations from 1980 to 1990 are examined to reveal how black comedians began to dominate 
the black screen inmge and to determine the impact a new generation of filnunakers stood to have on contemporary representations 
and audiences. The preponderance of black filrmnakers in the decade of the 1990s is examined to determine how they influenced and 
shaped filmmaking in this period. The decade from 2000 to 2010 is explored to assess how blacks have :fared with the Academy 
Awards and to determine how blackness is being reconfigured on screen in cinematic representations. The post 2010 era is 
interrogated to determine how post-racial attitudes are impacting representations of blackness on screen. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Two 
examinations (a midterm and final exam) will be given during the smnester. Students are reqnired to submit two papers (7-9 pages in 
len ~h) examining "the representation of African Americans on screen in a pre- 1950 and post 1950 period. These papers must be 
completed by the stated deadlines and must adhere to basic roles on academic style (i.e. MLA Handbook of Style or Chicago 
Manual of style, etc). 

TEXTS: 

Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History ql’Blacks in American Films. New York: 

Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 

Smith, Valerie ed. Representing Blackness: Issues in Film and Video. New Brunswick: Rutgers UP, 1997. 

Regester, Charlene. AJbican American Actresses: ~e Struggle for Visibility. Bloomington: Indiana UP, 2010. 

SECONDARY" TEXTS: 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster (1988). ON 

RESER~rE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Brunswick: Rutgers UP, 2000~ ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON RESERVE 

IN THE UNDERGRADUATE LIBRARY 
Cripps, Thonms. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire and Desire. Chicago: U~fiversity of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBIL~RY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 

2~ Students are required to view all films selected for this course. 

3~ Students are required to write two papers (7-9 pages) due on October 22, 2012 (PAPER I) and November 

26, 2012 (PAPER II). 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 

Completing all weekly critiques will influence your final course grade. 

5. Students are required to submit an obituary for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 
articles to the materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 
make-up exams will be given. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Tuesday or Wednesday night from 6-8pm films will be shown in the Undergrad Library for extra credit. 

All students are encouraged to attend some of these screenings as your attendance will influence your final 

grade in the class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 

phones, texting, and any other intrusive technological deivces or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code polices and procedures. Every Student 

enrolled in this course is expected to fully participate and observe the honor code. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department ~br Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, August 14, 2012 11:50 AM 

Sockell, Charles W <c~ckell@email.unc.e&~> 

Unit VI for AFAM 276 Coursepack 

Rgst~Newunit6.doc 

Dear Chuck: Attached is Unit Vl for the AFAM 276 coursepack. As previously mentioned, the other units will remain the same. I don’t know if we will be able to obtain copyright 
clearance for the Richard Dyer essay but if not just leave in the coursepack and I may make copies for the class since the essay is short. Thanks again for all of your 
assistance. Sincerely, Charlene Regester 



UNIT VI NARRATIVIZING RACE: 
THE DECADE OF THE 1940s 

OVERVIEW 

Responding to the subservience that prevailed in the previous decade, Hollywood became 
more assertive in its treatment of race in the 1940s. Exhibiting a renewed interest in racial issues, 
Hollywood began to feature blacks in more prominent roles and began to directly confront racial 
issues on screen. Films that represent Hollywood’s renewed interest in race include: Home of the 
Brave (1949), Intruder #1 the Dust (1949), Lost Boundaries (1949, and Pinky (1949). While these 
films were designed primarily to influence the attitudes of white audiences through the 
promotion of racial tolerance, because of their superficial treatment of race, they may in fact 
have reinforced some of the racial attitudes that promoted racial intolerance. For example, the 
film Lost Boundaries (based on a true story) explores the dilemma of a black physician and his 
family who pass as white in the all-white town of Keenham, New Hampshire. In the primary 
roles, the film actually positions white actors, who masquerade as black. In this situation, white 
actors masquerading as black characters, are attempting to disguise their "blackness" in order to 
overcome racial ostracism. This multi-layered complexity complicates the film’s racial politics. 
The selection of white actors to assume these black roles was strategically devised to elicit 
sympathy from white audiences for the plight of this black family. Instead, however, it results in 
a non-authenticity, removing blacks from being centered in a narrative about themselves. 

There were other films produced in this 1940s period that did not feature white actors in 
black roles but were equally infused with racial politics as in Home of the Brave and b~truder in 
the Dust. In the former, the protagonist is blamed for the racial attitudes held by whites, and must 
undergo psychoanalytic treatment for a lifetime of racial alienation. In the latter film, the black 
protagonist, falsely accused of murder is only vindicated when he is assisted by a white 
youngster. Thus, each film in its own way, suggests either that blacks should be blamed for their 
racial victimization or that they can only escape such victimization when assisted by whites. 
These films, characterized as "problem films," reflected how Hollywood problematized race 
even when the industry was attempting to be progressive in promoting a new sense of white 
liberalism towards the blacks. Despite their failings, Hollywood was applauded for its genuine 
effort to re-position racial attitudes. 

However, Hollywood’s interest in race was not limited exclusively to developing more 
racialized narratives. Hollywood also aimed at capitalizing on the talent of black entertainers 
such as Louis Armstrong, Cab Calloway, Nat King Cole, Duke Ellington, Billie Holiday, Lena 
Home, Ethel Waters, etc. who were hired to add high-caliber entertainment to films. Some of the 
productions were all-black cast musicals -- Cabin in the Sl~ (1943) and Stormy Weather (1943) 
both featured black screen idol Lena Home. Home was one of the few black actresses to 
negotiate a contract stipulating that she would not assume subservient roles on screen. Her debut 
in cinema was an example of the dilemma faced by many black actresses. Working in an 
industry in which few roles were available to black actresses, they were often confined to one- 
dimensional parts. Nonetheless, Home utilized her celebrity and talent to advance the causes of 
African Americans. She became a political activist, a label she shared with Hazel Scott (former 
wife of Adam Clayton Powell, Jr.). 

ACTIVITIES 

1. Attend the class lectures. 
2. Read assigned material and selected supplementary material. 
3. View assigned/selected film(s). 

OBJECTIVES FOR COMPLETION OF UNIT VI 

At the completion of Unit VI, after attending the lectures, reading assigned/selected materials, 
and viewing assigned/selected film(s), each student should be able to: 

1. Compare and contrast African American representations in the 1940s to those of the 1930s. 
Examine whether or not the black screen image improved 



2. Identify at least two females characteristic of this decade and describe how their screen 
representation reflected the black screen image of the 1940s 

3. Given that black independent productions had reached their peak and were beginning to 
decline, describe the impact that the lack of all-black productions had on black audiences 

4. Identify at least two all-black musicals made by Hollywood during the 1940s. Describe their 
impact. Discuss their strengths as well as their weaknesses 

5. Identify at least two male entertainers and describe how their representations reflected the 
black screen image in the 1940s 

6. Identify, describe and discuss at least two Hollywood productions that attempted to address 
racial issues. Identify the complexities constructed by these visual representations. 

7. Describe the screen career &Lena Home. Discuss whv~ she became so popular. Identify 
obstacles that she confronted while pursuing her acting career 

8. Describe the screen career of Hazel Scott. Discuss how she was a parallel to Home 
9. Identify and describe at least two Hollywood productions which attempt to focus on racial 

injustice. Describe how black males are portrayed in these productions and discuss how they 
compare to previous screen representations of black males 

10. Examine how Arthur Knight defines black stardom, explore how black stars constructed 
stardom and delineate how stardom was constructed for these stars. Assess how black 
stardom differs from white stardom 

11. Evaluate Michele Wallace’s conceptualization of identification regarding black screen stars. 
Examine how she negotiated these representations 

READINGS 

Required Readings: 

Bogle, Donald. Chapter 5: "The Entertainers, the New Negroes, and the Problem People," Toms, 
Coons, Mulattoes, Mammies and Bucks 4th ed. (New York: Continuum, [1973], 2001), pp 117- 
158. 
Dyer, Richard. Chapter 6: "Singing Prettily: Lena Home in Hollywood," In the Space of a Song: 
The Uses of Song in Film (Abingdon, Oxon; New York: Routledge, 2012), pp 114-143. 
Knight, Arthur. "Star Dances: African American Constructions of Stardom, 1925-1960," in 
Classic Hollywood, Classic Whiteness, ed. Daniel Bernardi (Minneapolis, University of 
Minnesota Press, 2001), pp 386-414. 
Kydd, Elspeth. "The Ineffaceable Curse of Cain": Racial Marking and Embodiment in Pinl~," 
Camera Obscura 43 (2000), pp 95-121. 
Mack, Dwayne, "Hazel Scott: A Career Curtailed," The Journal of African American History7, 
vol. 91, no. 2 (Spring 2006): 153-170. http://www.jstor.org/stable/ 
Regester, Charlene. Chapter 6 "Lena Horne: Actress and Activist" and Chapter 7 "Hazel Scott: 
Resistance to Othering" in African American Actresses, 1900-1960, pp 174-243. 
Vogel, Shane. "Lena Horne’s Impersona," Camera Obscura 67, vol. 23, No. 1 (2008): 11-45. 
(On-line Journal) 
Wallace, Michele. "Race, Gender and Psychoanalysis in Forties Film" in Black American 
Cinema ed. Manthia Diawara (New York: Routledge, 1993), pp 257-271. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, August 14, 2012 12:27 PM 

Benom~, Judith <benowi~@email.unc.e&~ 

l~E: AFAM 101 Major Revision for for Summer 2013? 

Dear Judith: I think that it will be a course revision but again I will let you know as developments unfold. Will check on all of the details mentioned in your email. Sincerely, 
Charlene Regester 

From= Benowitz, Judith 
Sent= Tuesday, August 14, 2012 12:12 PM 
To= Regester, Charlene B 
Subject: RE: AFAM 101 Major Revision for for Summer 20137 

Thanks for your message, Charlene. Will [his be a to[ally new course or a major revision to the existing course? Eunice seemed to indicate [hat it wou~d be a major 

revision. The deadline for submitting al] materials for a new course or major revision for summer is March :1st and before that, we’d need a proposal and Eunice’s 

approva~ so that ~ couM put you on contracL f ~:h~nk tha~: ~?unk:e a~so sam that you and T~m both wouM wor~ on ~:he rev~skm., but you m~ght wan~: ~:o dar~fy that w~th 

Eunice and Tim. 

Cheers, 

.Judith 

P~o~Pom bevelopme~t 

Unwersi’ty of Nort"h Ccro~ina ct Chcpe~ Hil~ 

Chape~ Hill, NC 27~99 

Fax: 919-962-5549 

beno~iCz@emcH.unc.edu 

h~://fr~dcycente~.unc.edu 

"~mprovi~on i~ too good to 

F~m= Regester, Charlene B 

Sent~ Tuesday, August 14, 2012 12:02 

To= Benowi~, Judith; NcNillan, ~m 
Subjeet~ RE: AFAN 101 Major Revision for for Summer 20137 

Dear Judith: ~is is to inform you that I am ve~ much interested in revising the new course but since we have not yet met with the depa~ment regarding the guiding focus of 

the new course, it will be a li~le while before I can make a commitment to this project. However, as soon as I receive information regarding iN focus, I will notiN you of my 

interest in working on the course revision. S~ncerely, Charlene Regester 

From= Benowitz, Judith 
Sent= Monday, August 13, 2012 3:42 PM 
To= Regester, Charlene B; McMillan, Tim 
Subject= AFAM 101 Major Revision for for Summer 20137 

Hi Charlene and Tim, 

Eunice mentioned that she would be asking you both to revise the CCO AFAM 101 course most likely for next summer. She also mentioned 

that the course would have a new number. 

Our budget for doing major revisions for this fiscal year is limited to just 2-3 courses per semester across all departments, and our 

summer waitlist is pretty full already, so I thought I’d ask you both when you think you’d be submitting a proposal to do this. The sooner 

we have one, the sooner T can put you on contract for the work. 

When you have a moment, please let me know what your thoughts are on this. 

Cheers, 

Judith 

Judith Benowitz 

Program Development Specialist 

University of North Carolina at Chapel Hill 

CB#1020 

Chapel Hill, NC 27599 

Tel: 919-962-6302 

Fax: 919-962-5549 

benowitz@email.unc.edu 

http:/ / fridaycenter.unc.edu 

"Improvisation is too good to leave to chance." 

Paul Simon 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <iO=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Wednesday, August 15, 2012 $0:58 AM 

Sockell, Chuck {Student Stores) <CWSOCKELL@store.unc.edu> 

RE: Unit Vl for AFAM 276 Coursepack 

Dear Chuck: Will do so -- however, the copy that I have is not really that good -- wil try to bring the book. Sincerely, Charlene Regester 

From: Sockell, Chuck (Student Stores) [CWSOCKELL@store.unc.edu] 
Sent; Wednesday, August 15, 2012 10:32 AM 
To; Regester, Charlene B 
Subject; FW: Unit V1 for AFAM 276 Coursepack 

Charlene, 

We were able to clear the Dyer essay. If you have the original material let me know and we caJ~ come by mad pick it up or if you’re in the area drop it by. 

THANKS 

Chuck 

From: <Sockell>, Chuck Sockell <cwsockell@store.unc.edu> 

Date: Tuesday, August 14, 2012 3:50 PM 

To: "regester@email.unc.edu" <regester@email.unc.edu> 

Subject: Re: Unit Vl for AFAM 276 Coursepack 

Thanks Charlene._l’ll let you know closer to the start of class. 

Chuck 

From: <Regester>, "regester@email.unc.edu" <regester@email.unc.edu> 

Date: Tuesday, August 14, 2012 11:50 AM 

To: Chuck Sockell <csockell@email.unc.edu> 

Subject: Unit Vl for AFAM 276 Coursepack 

Dear Chuck: Attached is Unit VI for the AFAM 276 coursepack. As previously mentioned, the other units will remain the same. I don’t know if we will be able to obtain 
copyright clearance for the Richard Dyer essay but if not just leave in the coursepack and I may make copies for the class since the essay is short. Thanks again for all of your 
assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, Augnst 15, 2012 12:31 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Film for AFAM 276 

To Whom It May Concern: Please reserve the DVD version of Ethnic Notions for my AFAM 276 class for Monday August 27, 2012. Thanks much for your assistance. Sincerely, 
Charlene Regester 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, August 17, 2012 8:53 AM 

Janken, Kenneth R <krjm~ken@ema~l.unc.edtr~ 

Syllabus for AI~AM 276 

AFAM%20276%20COURSE%20OBJECTIVES[1].doc; AFAM276%20Fall%2012Mondaysyllabus[1].doc; Afam276 

Fall2012Mondaysched.doc 

Please note that my syllabus for AFAM 276 is some four pages in length. Also, the office hours were incorrectly reported on the copies made for the class but I will correct this 
in writing -- I had already printed the syllabus for the class before I detected the mistake. I will inform the class of the mistake but will not reprint because copying this material 
is expensive. You have the corrected version of the syllabus attached. Sincerely, Charlene Regester 



AFAM 276 COURSE OBJECTIVES: 
The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of The Birth of a Nation/Early African American Pioneers in the 
Motion Picture Industry 

1. Identify early black pioneers in the motion picture industry and describe their efforts. 
2. Explore the underlying motivations as to why black filmmaJ~ers decided to pursue filmmaking. 
3. Describe the impact of The Birth of a 
4, Define five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated in early screen portrayals, 
5, Compare and contrast the early screen representations of African Americans in all-black cast films m those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given Iris tremendous skill and talent. 
2. Describe images presented by all-black cast films. Explain whether or not these films selwed a useful purpose for African AmericaJa 

audiences and discuss "the impact of these films on black audiences. 
3. Identify Oscar Micheaux. Describe and discuss how black audiences responded to his work and why he is significant to "the stu@ of 

African American cinema. 
4..Identify and describe the screen careers of at least ttuee early black felnale film stars who were considered sex symbols. 
5. Explain why black subservient screen images were popularized and why these images lasted as long as they did. 
6. Demonstrate that you can apply film theory to reading representations of At}ican Americans on screen in the pre-1950s period. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of African American entertainers in cinema. Explain why entertainers were recruited to appear in 

motion pictures. 
2. Discuss why some black film stars perpetuated stereotypical portrayals of African Americans during this period while others did not. 
3. Compare and contrast film reviews and critiques of black films in the black press to those in the mainslseam press. Discuss whether or not 

these reviews are equitable in their treatment of black films. 
4. Describe how the portrayal of the African A,nerican changed fiom the early 1900s to 1940s. 
5. Discuss M~y black western films were ,nade and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeased primarily in all black-cast films in comparison to those who appeased in non-all black cast films. 
3. Explain the impact of integration on the screen representations of African Alnericans. 
4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 
5. Identify the,nes characteristic of lnotion pictures produced in the late 1950s and early 1960’s. Describe the significance o f these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least three African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss the pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identity at least two black comedians who appeased in a number of motion pictures made in the 1980s. Explain why the pictures 

in which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding The Color Purple and describe the impact of tiffs film on black audiences. 
3. Explain whether or not contemporary, black fihns perpetuate stereotypical portrayals of African Americans. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contemporaxy black filmmakers aJ~d describe their contributions to the screen image of African AmericaJ~s. Explore their 

strengths aJ~d weaki~esses. 
6. Compare and contrast the screen image of African Americans in contemporary films to their previous screen portrayals. 

Hood Films of the 1990’s/Guiltsploitation Films 
1. Explain how hood films dominated the decade of the 1990s and discuss the backlash to these films. 
2. Describe why films produced in tiffs decade have been categorized as black-black exploitation films. 
3. Identify parallels between black films produced in the 1970’s with those of the 1990’s. 
4. Explore why Hemy Louis Gates refers to films produced in "this period as "Guiltsploitation’’ films. 
5. Identify how representations of race are transformed on the screen in the decade of the 1990~s in COlnparison to previous decades. 

Black Biopics in the decade of 2000-2010/Magical African Americans/Blacks and the Academy Awards 
1.Identify significant Black Biopics in this period. 
2.Describe and define the Magical AfricaJ~ American Image that has permeated the black screen image in this period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black fillmnakers such as Tyler Perry and describe their impact relative to previous decades. 
5. Demonstrate that you can apply film theou to reading race in contemporaU representations 



AFAM 276- THE AFRICAN A~IERICANS IN CINEMA: 1900 TO THE PRESENT 

FALL 2012 
Dr. Charlene Regester Meeting Time: Mon. 3:30-6:20 
Office: 204 Battle Hall Meeting Place: 105 Gardner 
Office Hours: TH llam-2pm 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made siglfificant contributions to filmmaking. They 

have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contribnted to the growth and development of the cinema industry, rarely have their efforts been recognized 
or fl~eir contributions to the filnunaking industry been noted. Film histories often exclude African Americans in fl~eir reporting of 
cinema history or provide minimal coverage of the African American and his involvement in this industry. Thus, AFAM 276 is a 
critical, historical, and theoretical examination of African American cinema from the 1900s to the present and will require the use of 
film theory to interrogate this history. This examination will seek to analyze their role on screen; will explore how stereotypical 
representations of the African American developed; and will investigate the efforts of a number of African American actors and 
actresses who attempted to subvert these representations. 

Tiffs examination is essential to understanding the black experience in the United States. It is well known "that the media is an 
integral part of American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and 
cultural diversity. Therefore, examining the cinematic representations of African Americans will serve to provide a better 
tmderstanding of the black experience in American society and cinema industry in shaping attitudes and influencing public opi~fions. 

African American cinenra from the 1900s to 1910 is examined to identify early black pioneers in the cinema industry and to 
reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 1910 to 1920 is examined to 
determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast fihns 
produced from 1920 to 1930 are examined to determine why these films increased in popularity and why black film stars began to 
emerge. African American screen images from 1930 to 1940 are examined to reveal how the African American image began to 
change from that of a subservient to a more assertive and humane individual. Representations :from 1940 to 1950 are examined to 
determine how and w~7 black entertainers particularly musicians, began to dominate the screen image. Films produced from 1950 to 
1960 are examined to investigate how the integrationist era began to influence the African American screen image. Black screen 
images from 1960 to 1970 arc examined to determine how the resurgence of black pride influenced this newb’ formed finage and how 
this resurgence of black pride led to the development of black exploitation films. Black exploitation films are examined to determine 
how they gained popularity and later declined in public appeal among andiences as more sophisticated audiences began to demand 
more quali’~ fihns. African American representations :from 1980 to 1990 are examined to reveal how black comedians began to 
dominate the black screen image and to determine the impact a new generation of filnunakers stood to have on contemporary 
representations and audiences. The preponderance of black filmnmkers in the decade of the 1990s is examined to determine how they 
influenced and shaped filmmaking in "this period. The decade :from 2000 to 2010 is explored to assess how blacks have fared with the 
Academy Awards and to determine how blackness is being reconflgured on screen in cinematic representations. The post 2010 era is 
interrogated to determine how post-racial attitndes are impacting representations of blackness on screen. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Two 
examinations (a midtenn and final exam) will be given dnring the semester. Students are required to submit two papers (7-9 pages in 
len~h) examining the representation of African Americans on screen in a pre-1950 and post 1950 period. These papers nmst be 
completed by the stated deadlines and mnst adhere to basic rules on academic style (i.e. MLA Handbook of Style or Chicago 
Manual ~ style, etc). 

TEXTS: 
Bogle, Donal& 1Chins, Coons, 3lulattoes, 3lammies, & Bucks: An Interpretive History of Blacks in American Films. New York: 

Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representing Blackness: Issues in Film and Video. New Brunswick: Rutgers UP, 1997. 
Regester, Charlene. Ajhican American Actresses: The Struggle for Visibility. Bloomington: Indiana UP, 2010. 

SECONDARY TEXTS: 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster (1988). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Brunswick: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. ()scar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON RESERVE 

IN THE UNDERGRADUATE LIBRARY 
Cripps, Thmnas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire andDesire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 

2. Students are required to view all films selected for this course. 

3. Students are required to write two papers (7-9 pages) due on October 22, 2012 (PAPER I) and November 

26, 2012 (PAPER II). 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 

Completing all weekly critiques will influence your final course grade. 

5. Students are required to submit an obituary for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper H (25%), Mid-Term (25%), Final Exam (25%) 

A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 

(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
in addition to the texts required for this course, a course pack also has been compiled and contains relevant 

articles to the materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 

make-up exams will be given. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Tuesday or Wednesday night from 6-8pro films will be shown in the Undergrad Library for extra credit. All 

students are encouraged to attend some of these screenings as your attendance will influence your final grade in 

the class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 

phones, texting, and any other intrusive technological deivces or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code polices and procedures. Every Student 

enrolled in this course is expected to fully participate and obsew’e the honor code. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



August 27 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethnic Notions 

Holiday-Labor Day 

September 10 
Emergence of All-Black Cast 

Films 
Rise of Black Film Stars 
1910- 1920 
Hallelujah 

September 17 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
Emperor Jones 

September 24 
Black Independent Filmmaker 

Oscar Micheaux 
Race MovieslWithin Our Gates 

October 1 
Servants and Maids Dominate 

the Screen Image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of Life 

October 8 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke EIlington 
Cab Calloway 
1940 - 1950 
Intruder in the Dust 

MONDAY WEEKLY SCHEDULE 

October 15 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
No Way Out 

Fall Break 

October 22 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
In the Heat of the Night/ 
Shaft 

Paper I Due-Oct. 22 

October 29 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
Cooley High 

November 5 
Impact of Black Exploitation Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grief 
1965 - 1970 
A Soldier’s Story 

November 12 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
Devil in a Blue Dress 

November 19 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1980 - 1985 

Spike Lee as Producer, Director, 
& Actor 

John Singleton 
1985 - 1990 
Boyz N the Hood 

Thanksgiving Holiday 

November 26 
Introduction to the 1990s 
Contemporary African American 

Filmmakers 
Contemporary Representations 
of Race 
Get on the Bus/He Got 
Game/Bamboozled/Do the 
Right Thing/Twenty-Fifth Hour/ 
Monster’s Ball/Inside Man/ 
RaylHustle and FlowlDream 
GirlslLast King of 
ScotlandlDeja Vu 
Taking of Pelham 123 
Human Stain 

Paper II Due - Nov. 26 

December 3 
Intro to Decade of 2000 and 

Decade of 2010 
Blacks and the Academy Awards 
Black Superheroes 
Crash/A m erican 
Gangster/Shadowboxer/ 
Taking of Pelham 123/Miracle 
at St. Anna/Blind Side/Precious 
Book of Ell/Safehouse 

Course Evaluation 
Review for Final 

FINAL EXAMINATION: December 11, 2012, Tuesday 4pro 
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AFAM 276 COURSE OBJECTIVES: 
The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of The Birth of a Nation/Early African American Pioneers in the 
Motion Picture Industry 

1. Identify early black pioneers in the motion picture industry and describe their efforts. 
2. Explore the underlying motivations as to why black filmmaJ~ers decided to pursue filmmaking. 
3. Describe the impact of The Birth of a 
4, Define five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated in early screen portrayals, 
5, Compare and contrast the early screen representations of African Americans in all-black cast films m those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given Iris tremendous skill and talent. 
2. Describe images presented by all-black cast films. Explain whether or not these films selwed a useful purpose for African AmericaJa 

audiences and discuss "the impact of these films on black audiences. 
3. Identify Oscar Micheaux. Describe and discuss how black audiences responded to his work and why he is significant to "the stu@ of 

African American cinema. 
4..Identify and describe the screen careers of at least ttuee early black felnale film stars who were considered sex symbols. 
5. Explain why black subservient screen images were popularized and why these images lasted as long as they did. 
6. Demonstrate that you can apply film theory to reading representations of At}ican Americans on screen in the pre-1950s period. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of African American entertainers in cinema. Explain why entertainers were recruited to appear in 

motion pictures. 
2. Discuss why some black film stars perpetuated stereotypical portrayals of African Americans during this period while others did not. 
3. Compare and contrast film reviews and critiques of black films in the black press to those in the mainslseam press. Discuss whether or not 

these reviews are equitable in their treatment of black films. 
4. Describe how the portrayal of the African A,nerican changed fiom the early 1900s to 1940s. 
5. Discuss M~y black western films were ,nade and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeased primarily in all black-cast films in comparison to those who appeased in non-all black cast films. 
3. Explain the impact of integration on the screen representations of African Alnericans. 
4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 
5. Identify the,nes characteristic of lnotion pictures produced in the late 1950s and early 1960’s. Describe the significance o f these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least three African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss the pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identity at least two black comedians who appeased in a number of motion pictures made in the 1980s. Explain why the pictures 

in which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding The Color Purple and describe the impact of tiffs film on black audiences. 
3. Explain whether or not contemporary, black fihns perpetuate stereotypical portrayals of African Americans. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contemporaxy black filmmakers aJ~d describe their contributions to the screen image of African AmericaJ~s. Explore their 

strengths aJ~d weaki~esses. 
6. Compare and contrast the screen image of African Americans in contemporary films to their previous screen portrayals. 

Hood Films of the 1990’s/Guiltsploitation Films 
1. Explain how hood films dominated the decade of the 1990s and discuss the backlash to these films. 
2. Describe why films produced in tiffs decade have been categorized as black-black exploitation films. 
3. Identify parallels between black films produced in the 1970’s with those of the 1990’s. 
4. Explore why Hemy Louis Gates refers to films produced in "this period as "Guiltsploitation’’ films. 
5. Identify how representations of race are transformed on the screen in the decade of the 1990~s in COlnparison to previous decades. 

Black Biopics in the decade of 2000-2010/Magical African Americans/Blacks and the Academy Awards 
1.Identify significant Black Biopics in this period. 
2.Describe and define the Magical AfricaJ~ American Image that has permeated the black screen image in this period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black fillmnakers such as Tyler Perry and describe their impact relative to previous decades. 
5. Demonstrate that you can apply film theou to reading race in contemporaU representations 



AFAM 276- THE AFRICAN A~IERICANS IN CINEMA: 1900 TO THE PRESENT 

FALL 2012 
Dr. Charlene Regester Meeting Time: Mon. 3:30-6:20 
Office: 204 Battle Hall Meeting Place: 105 Gardner 
Office Hours: TH llam-2pm 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made siglfificant contributions to filmmaking. They 

have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contribnted to the growth and development of the cinema industry, rarely have their efforts been recognized 
or fl~eir contributions to the filnunaking industry been noted. Film histories often exclude African Americans in fl~eir reporting of 
cinema history or provide minimal coverage of the African American and his involvement in this industry. Thus, AFAM 276 is a 
critical, historical, and theoretical examination of African American cinema from the 1900s to the present and will require the use of 
film theory to interrogate this history. This examination will seek to analyze their role on screen; will explore how stereotypical 
representations of the African American developed; and will investigate the efforts of a number of African American actors and 
actresses who attempted to subvert these representations. 

Tiffs examination is essential to understanding the black experience in the United States. It is well known "that the media is an 
integral part of American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and 
cultural diversity. Therefore, examining the cinematic representations of African Americans will serve to provide a better 
tmderstanding of the black experience in American society and cinema industry in shaping attitudes and influencing public opi~fions. 

African American cinenra from the 1900s to 1910 is examined to identify early black pioneers in the cinema industry and to 
reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 1910 to 1920 is examined to 
determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast fihns 
produced from 1920 to 1930 are examined to determine why these films increased in popularity and why black film stars began to 
emerge. African American screen images from 1930 to 1940 are examined to reveal how the African American image began to 
change from that of a subservient to a more assertive and humane individual. Representations :from 1940 to 1950 are examined to 
determine how and w~7 black entertainers particularly musicians, began to dominate the screen image. Films produced from 1950 to 
1960 are examined to investigate how the integrationist era began to influence the African American screen image. Black screen 
images from 1960 to 1970 arc examined to determine how the resurgence of black pride influenced this newb’ formed finage and how 
this resurgence of black pride led to the development of black exploitation films. Black exploitation films are examined to determine 
how they gained popularity and later declined in public appeal among andiences as more sophisticated audiences began to demand 
more quali’~ fihns. African American representations :from 1980 to 1990 are examined to reveal how black comedians began to 
dominate the black screen image and to determine the impact a new generation of filnunakers stood to have on contemporary 
representations and audiences. The preponderance of black filmnmkers in the decade of the 1990s is examined to determine how they 
influenced and shaped filmmaking in "this period. The decade :from 2000 to 2010 is explored to assess how blacks have fared with the 
Academy Awards and to determine how blackness is being reconflgured on screen in cinematic representations. The post 2010 era is 
interrogated to determine how post-racial attitndes are impacting representations of blackness on screen. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Two 
examinations (a midtenn and final exam) will be given dnring the semester. Students are required to submit two papers (7-9 pages in 
len~h) examining the representation of African Americans on screen in a pre-1950 and post 1950 period. These papers nmst be 
completed by the stated deadlines and mnst adhere to basic rules on academic style (i.e. MLA Handbook of Style or Chicago 
Manual ~ style, etc). 

TEXTS: 
Bogle, Donal& 1Chins, Coons, 3lulattoes, 3lammies, & Bucks: An Interpretive History of Blacks in American Films. New York: 

Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representing Blackness: Issues in Film and Video. New Brunswick: Rutgers UP, 1997. 
Regester, Charlene. Ajhican American Actresses: The Struggle for Visibility. Bloomington: Indiana UP, 2010. 

SECONDARY TEXTS: 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster (1988). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Brunswick: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. ()scar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON RESERVE 

IN THE UNDERGRADUATE LIBRARY 
Cripps, Thmnas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire andDesire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 

2. Students are required to view all films selected for this course. 

3. Students are required to write two papers (7-9 pages) due on October 22, 2012 (PAPER I) and November 

26, 2012 (PAPER II). 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 

Completing all weekly critiques will influence your final course grade. 

5. Students are required to submit an obituary for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper H (25%), Mid-Term (25%), Final Exam (25%) 

A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 

(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
in addition to the texts required for this course, a course pack also has been compiled and contains relevant 

articles to the materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 

make-up exams will be given. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Tuesday or Wednesday night from 6-8pro films will be shown in the Undergrad Library for extra credit. All 

students are encouraged to attend some of these screenings as your attendance will influence your final grade in 

the class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 

phones, texting, and any other intrusive technological deivces or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code polices and procedures. Every Student 

enrolled in this course is expected to fully participate and obsew’e the honor code. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



August 27 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethnic Notions 

Holiday-Labor Day 

September 10 
Emergence of All-Black Cast 

Films 
Rise of Black Film Stars 
1910- 1920 
Hallelujah 

September 17 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
Emperor Jones 

September 24 
Black Independent Filmmaker 

Oscar Micheaux 
Race MovieslWithin Our Gates 

October 1 
Servants and Maids Dominate 

the Screen Image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of Life 

October 8 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke EIlington 
Cab Calloway 
1940 - 1950 
Intruder in the Dust 

MONDAY WEEKLY SCHEDULE 

October 15 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
No Way Out 

Fall Break 

October 22 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
In the Heat of the Night/ 
Shaft 

Paper I Due-Oct. 22 

October 29 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
Cooley High 

November 5 
Impact of Black Exploitation Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grief 
1965 - 1970 
A Soldier’s Story 

November 12 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
Devil in a Blue Dress 

November 19 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1980 - 1985 

Spike Lee as Producer, Director, 
& Actor 

John Singleton 
1985 - 1990 
Boyz N the Hood 

Thanksgiving Holiday 

November 26 
Introduction to the 1990s 
Contemporary African American 

Filmmakers 
Contemporary Representations 
of Race 
Get on the Bus/He Got 
Game/Bamboozled/Do the 
Right Thing/Twenty-Fifth Hour/ 
Monster’s Ball/Inside Man/ 
RaylHustle and FlowlDream 
GirlslLast King of 
ScotlandlDeja Vu 
Taking of Pelham 123 
Human Stain 

Paper II Due - Nov. 26 

December 3 
Intro to Decade of 2000 and 

Decade of 2010 
Blacks and the Academy Awards 
Black Superheroes 
Crash/A m erican 
Gangster/Shadowboxer/ 
Taking of Pelham 123/Miracle 
at St. Anna/Blind Side/Precious 
Book of Ell/Safehouse 

Course Evaluation 
Review for Final 

FINAL EXAMINATION: December 11, 2012, Tuesday 4pro 
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AFAM 101 THE BLACK EXPERIENCE 
Instructor: Dr. Charlene Regester Fall 2012 Section: 2 
Class Time: T/Th 9:30-10:45 Office: 204 Battle 
Place: GA 105 Office Hours: Th llam -2pro 
COURSE DESCRIPTION: 

AFAM 101 is designed to examine slaver5, from its inception to its virtual demise in 

North America in 1865. This examination of slavery explores its beginning, which can be traced 

to the practice of slavery in Greek and Roman Empires, the organization of the slave trade, the 
widespread development of slavery throughout the diaspora, the demise of this institution, and 

the impact that slavery would have on American society. 

Ancient slavery is examined to provide an understanding as to how slavery evolved. The 

ideological as well as political factors influencing the emergence of this institution are explored. 

Arguments attempting to legitimize the practice of this institution are introduced, debated, and 

examined 
The organization and structure of the slave trade is introduced to reveal how this 

economic system of labor ~vhile capital producing, was similarly engaged in the exploitation of 

humans. Arguments regarding labor systems, capitalism, and business practices are reviewed. 
In the sixteenth, seventeenth, and eighteenth centuries, slavery became widespread 

throughout the diaspora. Slavery was a practice that a variety- of European powers engaged in and 

competed for dominance in this trade. Institutions of slavery began to emerge throughout the 

diaspora and their existence in other parts of the world are compared and contrasted to slavery as 

it evolved in North America. Slave religion, culture, and family are among those aspects of slave 

life that are treated in this course. 
The decline of slavery is examined to provide an understanding as to why slavery lost its 

popularity and appeal. The abolition of slavery is traced and issues surrounding its dissolution are 

explored. Free Blacks involved in the abolition of slavery and those who attempted to assert 

themselves following their enslavement, are explored in detail. This examination of slavery 

attempts to provide the historical context within which slavery was introduced, developed, and 

ultimately dissolved while providing an understanding of the black experience prior to 1865. 

The instructional method and media used in this course will consist of lectures, texts, 
videos, and guest speakers. Three examinations will be given during the semester. These 

examinations will consist of two tests and one final exam which will collectively constitute 3/4’s 

of your grade. The remaining part of your grade will consist of a paper which must be completed 

and submitted by the stated deadline. This paper must adhere to basic rules on academic style i.e. 

Chicago Manual of Style or MLA Handbook of Style. 

REQUIRED TEXTS 
Douglass, Frederick. Narrative of the Life of Frederick Douglass. Boston & New York: Bedford 

Books, 1993. 
Palmer, Colin. Passageways: An Interpre#ve Histoty of Black America to 1863. Orlando, 

Florida: Harcourt & Brace Publishers, 1997. 
Walker, Margaret. Jubilee New York: Bantam Books, 1966. 

SECONDARY TEXTS 
Blassingame, John W. The Slave Community: Plantation Life in the Antebelhtm South. New 

York: Oxford University Press, 1972. 

Franklin, John Hope and Evelyn Brooks Higginbotham I~om Slavery to k~eedom: A History of 

African Americans, Vol. I, Ninth ed. McGraw-Hill, 2011. 



Mullane, Deirdre, ed. Crossing the Danger Water: Three Hundred Years of Aj?ican-American 

!4O’iting. New" York: Anchor Books, 1993. 

Thompson, Vincent. The Making of the Diaspora in the Americas 1441-1900. New York: 

Longman, 11987. 

White, Deborah. Ar ’n ’t l A Woman? Female Slaves in the Plantation South. New York: Norton, 
1987. 

COURSEPACK 
In addition to the texts required for this course, a course pack has also been compiled and 

contains articles relevant to material introduced in class. 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 

2. Students are required to write a paper approximately 5-7 pages in length. This paper is 

due on or before November 1, 2012. 

GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 

A+ (98-100), A (94-97), A- (90-93), B+(87-89), B (83-86) B-(80-82), C+(77-79), C (73-76), C- 

(70-72), D+ (67-69), D(63-66), D-(60-62), F (59 and below) 

EXAMS: There will be three scheduled examinations which must be taken on the dates 
specified. No make-ups will be given. 

ATTENDANCE: Class attendance is mandatory and will influence your final course 

grade. 

CLASS PARTICIPATION: Class participation is encouraged and will influence your 
final course grade. 

TECHNOLOGY: Laptops are allowed for note-taking purposes only. Please do not use 

your laptop for any other purpose. Cell phones, texting, and any other intrusive 

technological devices or practices are not allowed in class. 

HONOR CODE: All students are required to adhere to the University’s honor code 

policies and procedures. Every student enrolled in this course is expected to fully 

participate and observe the honor code. 

DISABILITIES POLICY: Students who may need accommodations 
based on disabilities should contact the instructor and the 
Department for Disability. Services (919) 962-8300 in SASB North 
Building Suite 2126 disabilityservices.unc.edu 



AFAM 101 COURSE OBJECTIVES 

The student should be able to master "the following objectives after completing each of these units. 

Introduction to the Black Experience 
Examination of Ancient Slavery 
1. Name at least three reasons why it is important to study the black experience. 
2. Identify and explain at least three myths populaxized concerning Africa. 
3. Examine how race is defined. 
4. Identit) at least three Ancient African Empires and describe characteristics of each. 

Slave Trade 
Organization and structure 
Middle Passage 
Impact of the Slave Trade 
1. Identi~ at least four major countries involved in the slave trade and describe their involvement. 
2. Describe the structure and organization of the slave trade. 
3. Name at least three reasons why African societies were in conflict with one another leading to the enslavement of victims of warfare. 
4. Describe the middle passage. 
5. Trace the development of the slave trade in its early phase. 

Racial Slavery in North America in the 17th Century 
1. Explain the difference between slave~ and indentured servitude. 
2. Trace the development of racial slavery in North America, beginning with the arrival of the first Blacks. 

Plantation Societies 
Slave Community 
Folk Culture 
1. Identify aJad describe three types of slave plantations. 
2. Name the rank order system that existed within a plantation society and within the slave community. 
3. Describe how slaves performed traditional ceremonies and explain how West African practices influenced these ceremonies. 
4. Explain how orubilee depicts slave life and assess whether or not this is an accurate or inaccurate depiction. 

Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Slave Religion 
1. Defme fictive kinship. 
2. Define exogamous unions and describe why slaves engaged in such unions. 
3. Describe how churches imposed moral saa~ctions on slaves who violated acceptable codes of conduct within the marriage institution. 
4. Describe how slaves were named aad explain naming practices employed by slaves. 

Slave Revolts 
Haitian Revolution 
Runaways 
Underground Railroad 
1. Identify active and passive forms of resistance to slaver},. 
2. Name at least three major U.S. slave revolts mid describe characteristics of each. 
3. Explain precipitating factors that led to the development of the Haitian Revolution. 
4. Identify at least three ways by which slaves resisted their condition to slavery. 
5. Name at least two tactics used by slaves to escape slavery. 

Free Blacks 
Legal Status 
Abolition Movement 
1. Describe the legal status of free blacks. 
2. Explain why free blacks were referred to as slaves without masters. 
3. Describe and explain the significance of the [)red Scott Decision. 
4. Provide examples of newspapers, schools, a~d mutual aid societies established by free blacks. 
5. Identit) major arguments for and against slavery as advocated by slave supporters and abolitionists. 



Weekly Class Schedule 

Week I 

Week II 

Week III 

Week IV 

Week V 

Week VI 

Week VII 

Week VIII 

Aug. 21 - Aug. 23 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 

Aug. 28 - Aug. 30 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
"Old African Blasphemer" 

Sept. 4 - Sept. 6 
Organization and structure of the 

slave trade 
Impact of the slave trade on 

European and African Societies 
Middle Passage 

Sept. 11 - Sept. 13 
Evolution of slavery in Latin 

America 
Introduction to Racial Slavery in 

North America 
"Amistad" Part I 

Sept. 18 - Sept. 20 
Racial slavery in North America 

during the 17th century (Cont.) 
Indentured servitude vs. slavery 

FIRST EXAM 

Sept. 25 - Sept. 27 
Development of Plantation 
Societies in the Americas 
Slave Community 
"New York Burial Ground 
Project" 

Oct. 2 - Oct. 5 
Slave Culture 
Linguistic Patterns 

Oct, 9 - Oct, 11 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
"Half Slave/Half Free" 

Week IX Oct. 16 

Slave Religion 
Patterns of Resistance 
"Amistad" Part II 

Week X Oct, 23 - Oct, 25 
Slave Revolts 
Haitian Revolution 
Runa~vaysiMaroons 
"Slave Resisters and Slave 
Catchers" 

SECOND EXAM 

Week XI Oct, 30 - Nov, 1 
Underground Railroad 
Legal Status of Free Blacks 
"Flight to Freedom" 

PAPER DUE November 1 

Week XII Nov. 6- Nov. 8 
Free Blacks 
Schools 
Churches 

Week XIII Nov. 13 - Nov. 15 
Newspapers 
Literary Societies 
"Glory" 

Week XIV Nov. 20 
Mutual Aid Societies 
Abolition Movement 

Thanksgiving Holiday 

Week XV Nov. 27 - Nov.29 
Black Abolitionists 
White Abolitionists 

Week XVI Dec. 4 
Course Evaluation 
Review for Final Exam 

[Type text] Page { PAGE \* MERGEFORMAT } 
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From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, August 17, 2012 9:14 AM 

Me~, Winifred F <l~eddie@email.unc.edtr~ 

FW: News about the Global Cinema Minor 

From: Brodey, Inger S [brodey@email.unc.edu] 

Sent: Wednesday, August 25, 2022 5:03 PM 
To; Cinema Faculty 
Cc-" Brodey, Inger S; Anna Morris; Riley, Samantha Michele 
Subject-" [cinemafac] News about the Global Cinema Minor 

::X:: htt p://globalcinema u nc. 

....... ed u/files/2012/03/Scre 

en-Shot-2012g)3433-at- 

3.09.57-PM.png 

Dem UNC Cinetna Faculty: 

I hope you will be happy to hear that the cinema minor for UNC has been reinvigorated with a new home, additional faculty, sitnplified requirements, and a new name! 

The Depaxtment of English and Compeaative Literature is excited to mmounce the new minor in Global Cinema. We are hoping to tb~m a new cotnmunity of cinetna 
students and facnlb’ around this minor, wNch continues to be interdisciplinary as well as mullicultural. 

The Global Cinema Minor is a five-course minor that enables students to explore the changing, global face of cinema in its aeslhetic, linguistic, hislorical, economic, 

literm% and social contexts. With its strong emphasis on the development of s~dents’ critical judgment and written expression, the minor aims to provide 

undergraduates with a foundation in the histoD, of cinema’s development across the world as well as current trends and developments in global film production. 

The minor requires one introductory film analysis course and one inta~ductory global cinema course, in addition to three electives from at least two depaxtments that 

are chosen from a list of more than 60 courses. This interdisciplinaxy approach grants students the freedom to create an individually charted course of study that aligns 

with their particular cinematic, cultural, or aesthetic interesls. Undergraduate students majoring in may academic unit are eligible. 

We hope you will al~ enjoy the new websites we have built tbr the Minor as well as for Global Cinema resources at [INC. For more information regarding the 

Global Cinema Mino~; please visit http://globalcinema.unc.edu. On this site you will also find a list of cinema courses being offered on campus in Fall 2012. And 
for information about Cinema resources available across all of the UNC-CH campus (including profiles of cinema thcul~, as well as i~ffo on rooms, collections, and 

campus film screenings), please see http://cinema.unc.edw. Don’t hesitate to let us know if you see any omissions. 

Please let tne know if you or your students have questions regarding the new mino~; or other questions about global cinema at UNC. If you know ofa s~dent 

considering expanding his or her studies to a major in cinema, you might consider Comparative Literature’s Film and Literature Track among the other great options at 

LINC: http:/ienglishcomplit.unc.edu/complit/undergmduateirequirementgtrack two. It builds on the same fotmdation as the Global Cinema Minor. 

All best wishes for an excellent new yeax! 

Sincerely, 

Inger S. B. Brodey 

Bank of America Honors Professor 

Director, Comparative Literature Program 

Associate Professor, Department of English and Comparative Literature 

Affiliate Faculty, Asian Studies and Global Studies 

Director, Global Cinema Minor 

University of North Carolina-Chapel Hill 

CB 3520 

Greenlaw Hall 211 

Chapel Hill, NC USA 27599 

brode¥@ad.unc.edu 

You are currently subscribed to cinema£ac as: re~ester,@.email.unc.edu. 
To unsnbscribeclickhere: http://lists.unc.edu/u?id 51481863.9b09ed07e80e15d96a0341656511bfSe&n T&I cinemafac&o 31966676 

(It may be necessa~ to cut and paste the above URL if the line is broken) 

or send a blank email to leave-31966676-51481863.9b09ed07e80el 5d96a034165651 lbfSe~listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, August 17, 2012 1:52 PM 

MRC <mrc@unc.edtr~ 

ILE: Scheduling Night Scleenings for FaJ12012 

I was attempting to schedule Room 207 but if this is not available on certain days then I will take 006. Thanks much. Sincerely, Charlene Regester 

From: MRC [mrc@unc.edu] 
Sent: Friday, August 17, 20:t2 10:28 AM 
To: Regester, Charlene B 
Subject: Re: Scheduling Night Screenings for Fall 2012 

Hi Ch~:rlene, 

Two things: 

For the "back up" on Wednesdays, did you want room 207 or room 006 (the one in the MRC)? 

Secondly, we had conflicts with room 207 on the following nights, where we needed to move you to room 205. 

September 

October 2 

October 16 
October 30 

Let us know if that’s a problem! 

On Aug 13, 2012, at 1:57 PM, Regester, Charlene B wrote: 

To Whom It May Concern: Currently, I would like to schedule night screenings for my AFAM 276 class from 6-8 on Tuesdays. (Room 207 Small Screening 
Room) These dates include the following: 
September 11 
September :t8 
September 25 
October 2 
October 9 
October :t6 
October 23 
October 30 
November 6 
November 13 
November 20 
November 27 
December 4 
As a back-up plan, I would also like to schedule a small screening room for Wednesday nights for AFAM 276, Fall 20:t2, 6-8pm 
August 29 
September 5 
September :t2 
September 
September 26 
October 3 
October 10 
October 24 
October 
November 7 
November ~4 
November 28 
December 5 
Your assistance is greatly appreciated. Sincerely, Charlene Regester 

Media Resources Center 
mrc@unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Sunday, August 19, 2012 12:19 PM 

Layne, Priscilla Dionne <playne@email.unc.edu> 

I;W: Film projection project 

From: Marina Uzunova [projectionists@caboosebooks.net] 
Sent-" Sunday, August :t9, 20:t2 5:40 AlVl 
To; Regester, Charlene B 
Subject; Film projection project 

Dear Charlene Regester, 

I’m writing to inform you o f a collaborative on-line oral history project we hope you wi 

Planetary Projection wiIl document, where possible in fl~eir own words, the work and experiences of tNe world’s fihn projectionists, today an 

endangered species. Accompanied by photographs of projecfionis[s at work, brief vi&~et[es will present some o f their views on ch~ema and their 

trade, its past, preseni and 

We’re lookh~g for projectionists to contribute ~o fl~e project. We’d be very grateflll for your help if you could put us in kmch with the projectionists 

you work wi~h or you know. 

Wf[h t~e, we hope to pub~sh a selection of the on-lh~e vignettes ~ book form. Please visit our websife at ~vw.caboosebooks.~et, where you wi~ fk~d 

a one-page PDF description of the projec[ you c~ ch’culate or posL You wi~ also ffl~d there a scholarly article on the fikn projecfiorfist h~ early cNema 

by Timothy Bamard; h~ its published English; French and Spanish versions. 

Already there are twenty lovely submissions by projectionists from the US, UK, DenmarM Brazil, Ireland, Macedonia, Argentina, 

Austria, Scotland, The Netherlands and Sou/h Africa. [~ffp:/iw~,~,.ca[~oosebooks.nef/pla~eIary~pro~ec[:lon More to come soon[ 

Planetary Projection is a project of caboose, an independeni scholarly film book publisher based h~ Montreal. In 2009 we pnblished an acclaimed new 

F.nglM~ translation of selections from Andr6 Bazin’s What is Cinema?, and h~ 2012 will be publishing the first-ever [~glish translation of.]ean-I ,uc 

Godard’s fntroducfion to a Frue flisfory qfCinema and Felevision; with countless additions and corrections to the French edition. 

Thank you for your h~terest and assistance, and we look forward 1o hearh~g frorn you or the projectionists you know and work with soon. 

Yours sh~cerely, 

Marh~a Uzunova 

Project Coordinator 

Planetary Projection 

caboose, Montreal 

projectionJsts(,<aboosebook s.n~,t 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, August 21, 2012 3:30 PM 

Kapur, Geeta <gkapur@email.nnc.edu> 

FW: Your talk at the facul~ diversi~ workshop 

From: Caldwell, Kia L 
Sent: Tuesday, August 21, 2012 3:00 PM 
To: Hildebrand, Reginald F; Regester, Charlene B 
C:c: SaNe, Eunice N 
Subject: RE: Your talk at the faculty diversity workshop 

Thanks, Reg. This is good to know. 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 919-962-8225 
Fax: 919-962-2694 
klcaldwe@email,unc,edu 

[ ~_ ~_/Z _a__f_r_i_a___~_a__t _n_ _ : _ _u_ _n_ _ _c_ : _e_ ._ _d_ _ _u_ Z 

From: Hildebrand, Reginald F 
Sent: Tuesday, August 21, 2012 1:58 PM 
To: Regester, Charlene B; Caldwell, Kia L 

Cc: SaNe, Eunice N 
Subject: FW: Your talk at the faculty diversity workshop 

Feedback from Cookie’s workshop. -Reg 

From: Bickford, Donna M 
Sent: Monday, August 20, 2012 5:34 PM 
To: Hildebrand, Reginald F 

Cc: Newsom, Cookie Elizabeth 
Subject: Your talk at the faculty diversity workshop 

Hi Reg: 

I just wanted to say that I thought your talk at the Faculty Diversity Workshop was powerful, insightful and moving, and I am so sorry that you and your colleagues 

are being treated so poorly. 

I was talking to a faculty colleague about the story(ies) you shared and her perspective was that many faculty might write in support!express their outrage but that 

they don’t know that you all are being interviewed by the SBI and!or ambushed by the media. 

I copied Cookie on this too in case there is some appropriate way to get the word out. It seemed like the Frampton faculty support was jump-started by one of his 

faculty friends so that might be an option??? 

Just my thoughts (and sympathy!) 

Donna 

Donna M. Bickford, Ph.D. 

Associate Director, Office for Undergraduate Research 

University of North Carolina at Chapel Hill 

220 Graham Memorial 

CB2800 

Chapel Hill, NC 27599-2800 

O: 919-843-7790 

F: 919-962-1548 

dbickford@unc.edu 

www.unc.edu!depts!our 

Where will your curiosity lead you? 



AFAM 276- THE AFRICAN A~IERICANS IN CINEMA: 1900 TO THE PRESENT 

FALL 2012 
Dr. Charlene Regester Meeting Time: Mon. 3:30-6:20 
Office: 204 Battle Hall Meeting Place: 105 Gardner 
Office Hours: TH llam-2pm 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made siglfificant contributions to filmmaking. They 

have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contribnted to the growth and development of the cinema industry, rarely have their efforts been recognized 
or fl~eir contributions to the filnunaking industry been noted. Film histories often exclude African Americans in fl~eir reporting of 
cinema history or provide minimal coverage of the African American and his involvement in this industry. Thus, AFAM 276 is a 
critical, historical, and theoretical examination of African American cinema from the 1900s to the present and will require the use of 
film theory to interrogate this history. This examination will seek to analyze their role on screen; will explore how stereotypical 
representations of the African American developed; and will investigate the efforts of a number of African American actors and 
actresses who attempted to subvert these representations. 

Tiffs examination is essential to understanding the black experience in the United States. It is well known "that the media is an 
integral part of American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and 
cultural diversity. Therefore, examining the cinematic representations of African Americans will serve to provide a better 
tmderstanding of the black experience in American society and cinema industry in shaping attitudes and influencing public opi~fions. 

African American cinenra from the 1900s to 1910 is examined to identify early black pioneers in the cinema industry and to 
reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 1910 to 1920 is examined to 
determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast fihns 
produced from 1920 to 1930 are examined to determine why these films increased in popularity and why black film stars began to 
emerge. African American screen images from 1930 to 1940 are examined to reveal how the African American image began to 
change from that of a subservient to a more assertive and humane individual. Representations :from 1940 to 1950 are examined to 
determine how and w~7 black entertainers particularly musicians, began to dominate the screen image. Films produced from 1950 to 
1960 are examined to investigate how the integrationist era began to influence the African American screen image. Black screen 
images from 1960 to 1970 arc examined to determine how the resurgence of black pride influenced this newb’ formed finage and how 
this resurgence of black pride led to the development of black exploitation films. Black exploitation films are examined to determine 
how they gained popularity and later declined in public appeal among andiences as more sophisticated audiences began to demand 
more quali’~ fihns. African American representations :from 1980 to 1990 are examined to reveal how black comedians began to 
dominate the black screen image and to determine the impact a new generation of filnunakers stood to have on contemporary 
representations and audiences. The preponderance of black filmnmkers in the decade of the 1990s is examined to determine how they 
influenced and shaped filmmaking in "this period. The decade :from 2000 to 2010 is explored to assess how blacks have fared with the 
Academy Awards and to determine how blackness is being reconflgured on screen in cinematic representations. The post 2010 era is 
interrogated to determine how post-racial attitndes are impacting representations of blackness on screen. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Two 
examinations (a midtenn and final exam) will be given dnring the semester. Students are required to submit two papers (7-9 pages in 
len~h) examining the representation of African Americans on screen in a pre-1950 and post 1950 period. These papers nmst be 
completed by the stated deadlines and mnst adhere to basic rules on academic style (i.e. MLA Handbook of Style or Chicago 
Manual ~ style, etc). 

TEXTS: 
Bogle, Donal& 1Chins, Coons, 3lulattoes, 3lammies, & Bucks: An Interpretive History of Blacks in American Films. New York: 

Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representing Blackness: Issues in Film and Video. New Brunswick: Rutgers UP, 1997. 
Regester, Charlene. Ajhican American Actresses: The Struggle for Visibility. Bloomington: Indiana UP, 2010. 

SECONDARY TEXTS: 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster (1988). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Brunswick: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. ()scar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON RESERVE 

IN THE UNDERGRADUATE LIBRARY 
Cripps, Thmnas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire andDesire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 

2. Students are required to view all films selected for this course. 

3. Students are required to write two papers (7-9 pages) due on October 22, 2012 (PAPER I) and November 

26, 2012 (PAPER II). 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 

Completing all weekly critiques will influence your final course grade. 

5. Students are required to submit an obituary for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper H (25%), Mid-Term (25%), Final Exam (25%) 

A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 

(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
in addition to the texts required for this course, a course pack also has been compiled and contains relevant 

articles to the materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 

make-up exams will be given. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Tuesday or Wednesday night from 6-8pro films will be shown in the Undergrad Library for extra credit. All 

students are encouraged to attend some of these screenings as your attendance will influence your final grade in 

the class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 

phones, texting, and any other intrusive technological deivces or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code polices and procedures. Every Student 

enrolled in this course is expected to fully participate and obsew’e the honor code. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



AFAM 276 COURSE OBJECTIVES: 
The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of The Birth of a Nation/Early African American Pioneers in the 
Motion Picture Industry 

1. Identify early black pioneers in the motion picture industry and describe their efforts. 
2. Explore the underlying motivations as to why black filmmaJ~ers decided to pursue filmmaking. 
3. Describe the impact of The Birth of a 
4, Define five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated in early screen portrayals, 
5, Compare and contrast the early screen representations of African Americans in all-black cast films m those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given Iris tremendous skill and talent. 
2. Describe images presented by all-black cast films. Explain whether or not these films selwed a useful purpose for African AmericaJa 

audiences and discuss "the impact of these films on black audiences. 
3. Identify Oscar Micheaux. Describe and discuss how black audiences responded to his work and why he is significant to "the stu@ of 

African American cinema. 
4..Identify and describe the screen careers of at least ttuee early black felnale film stars who were considered sex symbols. 
5. Explain why black subservient screen images were popularized and why these images lasted as long as they did. 
6. Demonstrate that you can apply film theory to reading representations of At}ican Americans on screen in the pre-1950s period. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of African American entertainers in cinema. Explain why entertainers were recruited to appear in 

motion pictures. 
2. Discuss why some black film stars perpetuated stereotypical portrayals of African Americans during this period while others did not. 
3. Compare and contrast film reviews and critiques of black films in the black press to those in the mainslseam press. Discuss whether or not 

these reviews are equitable in their treatment of black films. 
4. Describe how the portrayal of the African A,nerican changed fiom the early 1900s to 1940s. 
5. Discuss M~y black western films were ,nade and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeased primarily in all black-cast films in comparison to those who appeased in non-all black cast films. 
3. Explain the impact of integration on the screen representations of African Alnericans. 
4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 
5. Identify the,nes characteristic of lnotion pictures produced in the late 1950s and early 1960’s. Describe the significance o f these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least three African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss the pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identity at least two black comedians who appeased in a number of motion pictures made in the 1980s. Explain why the pictures 

in which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding The Color Purple and describe the impact of tiffs film on black audiences. 
3. Explain whether or not contemporary, black fihns perpetuate stereotypical portrayals of African Americans. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contemporaxy black filmmakers aJ~d describe their contributions to the screen image of African AmericaJ~s. Explore their 

strengths aJ~d weaki~esses. 
6. Compare and contrast the screen image of African Americans in contemporary films to their previous screen portrayals. 

Hood Films of the 1990’s/Guiltsploitation Films 
1. Explain how hood films dominated the decade of the 1990s and discuss the backlash to these films. 
2. Describe why films produced in tiffs decade have been categorized as black-black exploitation films. 
3. Identify parallels between black films produced in the 1970’s with those of the 1990’s. 
4. Explore why Hemy Louis Gates refers to films produced in "this period as "Guiltsploitation’’ films. 
5. Identify how representations of race are transformed on the screen in the decade of the 1990~s in COlnparison to previous decades. 

Black Biopics in the decade of 2000-2010/Magical African Americans/Blacks and the Academy Awards 
1.Identify significant Black Biopics in this period. 
2.Describe and define the Magical AfricaJ~ American Image that has permeated the black screen image in this period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black fillmnakers such as Tyler Perry and describe their impact relative to previous decades. 
5. Demonstrate that you can apply film theou to reading race in contemporaU representations 



August 27 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethnic Notions 

Holiday-Labor Day 

September 10 
Emergence of All-Black Cast 

Films 
Rise of Black Film Stars 
1910- 1920 
Hallelujah 

September 17 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
Emperor Jones 

September 24 
Black Independent Filmmaker 

Oscar Micheaux 
Race MovieslWithin Our Gates 

October 1 
Servants and Maids Dominate 

the Screen Image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of Life 

October 8 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke EIlington 
Cab Calloway 
1940 - 1950 
Intruder in the Dust 

MONDAY WEEKLY SCHEDULE 

October 15 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
No Way Out 

Fall Break 

October 22 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
In the Heat of the Night/ 
Shaft 

Paper I Due-Oct. 22 

October 29 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
Cooley High 

November 5 
Impact of Black Exploitation Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grief 
1965 - 1970 
A Soldier’s Story 

November 12 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
Devil in a Blue Dress 

November 19 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1980 - 1985 

Spike Lee as Producer, Director, 
& Actor 

John Singleton 
1985 - 1990 
Boyz N the Hood 

Thanksgiving Holiday 

November 26 
Introduction to the 1990s 
Contemporary African American 

Filmmakers 
Contemporary Representations 
of Race 
Get on the Bus/He Got 
Game/Bamboozled/Do the 
Right Thing/Twenty-Fifth Hour/ 
Monster’s Ball/Inside Man/ 
RaylHustle and FlowlDream 
GirlslLast King of 
ScotlandlDeja Vu 
Taking of Pelham 123 
Human Stain 

Paper II Due - Nov. 26 

December 3 
Intro to Decade of 2000 and 

Decade of 2010 
Blacks and the Academy Awards 
Black Superheroes 
Crash/A m erican 
Gangster/Shadowboxer/ 
Taking of Pelham 123/Miracle 
at St. Anna/Blind Side/Precious 
Book of Ell/Safehouse 

Course Evaluation 
Review for Final 

FINAL EXAMINATION: December 11, 2012, Tuesday 4pro 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, August 22, 2012 3:31 PM 

Kapur, Geeta <gkapur@email.unc.edu> 

I~W: Letter 

From: SaNe, Eunice N [eunice@email.unc.edu] 
Sent: Wednesday, August 22, 2022 3:29 plVl 
To; Department listserv 
Subject; [afriafam] Letter 

Dear Colleagues, 

As promised, please find below Dear~ Hartiyn~s letter to the DTH. 

Best wishes, 

Eun~ce 

# # # 
LETTER TO EDITOR 

Blaming African and Afro-American studies is wrong 
The statements in the August 22, 2022 letter that "an entire academic department" has been accused of "cheating" and that "multiple faculty members" committed "academic 
fraud" are inaccurate. They should not be the basis for unfairly tarnishing honorable faculty whose work is vital to the University’s academic mission. 
As co-author of the May 2, 2022 "Review of Courses in the Department of African and Afro-American Studies," I would like to remind your readers of several of our findings. 
Our review found significant academic irregularities in a sub-set of courses and grade forms, as well as lax departmental administrative oversight and practices which enabled 
other irregularities. These problems appear to be tied to two individuals, a former department chair and department administrator, who no longer work at the University. The 
problems we discovered have ended. We found no evidence that directly implicates other department faculty or staff in the creation of these courses, or in recording or 
changing student grades in them. 
Furthermore, we concluded that the vast majority of courses offered in the department were not compromised. The department has a new chair, governance structure and 
independent study policy. Its faculty members are engaged in important research and in providing students with an excellent education that will serve them well for years to 
com~, 

Jonathan Hartlyn 
Senior Associate Dean for Social Sciences and Global Programs 

You a~e currently subscribed to afiial?am as: regester(a)email.unc.edu. 

To unsubscribe click here: http:i/lists.unc.edtr’u?i~32361607.26892ffebebb2514dbedO42dlOc3de25&n T&I afiiafam&o 32010580 

(It may be necessau to cut and paste the above URL if the line is broken) 

or send a blank em~l to leave-32010580-32361607.26892ffebebb2514dbed042d10c3de25@listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, August 23, 2012 12:54 PM 

Layne, Priscilla Dionne <playne@email.unc.edu> 

FW: SBFMC press release 

InfiltratingHoll~vood820.pdf 

From: Dante James [djjames2@ncsu.edu] 
Sent: Thursday, August 23, 2012 12:45 PM 
To: Be/on D Turman; Regester, Charlene B; Gwendolyn M. Bookman; Yvonne Welbon; Natalie Bullock Brown; Chandra Guinn; Janella Sellars; aron.anderson@duke.edu; Toni 
Thorpe; judson_fraley@ncsu.edu; Jordan, Joseph F 
~:c: Sheila Smith McKoy 
Subject: SBFMC press release 

Hello, 
Attached is the press release for our Sept 29, 2012 "Spook" evenL We wanted to get something out the door quickly as the event is fast approaching. Please feel free 
tailor the release tbr your own institutional needs. Judson Fraley will be in touch soon with more details. 

Peace, 

Dante 

== 

Dante J. James 

Assistm~t Director Africaaa American Cultural Center 

NC State University 
355 Witherspoon Student Center 

Campns Box 7318 

Raleigh, NC 27695-7318 

Diiames2~ncsu.edu 
919-513-0960 



FOR IMMEDIATE RELEASE 

August 20, 2012 

N0cti~ Cac01ina StatgB lJniveR~it!¢ is a iand- 
grant university and a constituent msdtut~on 
of Th~ University of North Carolina 

Office of the Prevost 
Office for Institutional Equity & Diversity 
African American Cultural Center 

An Equal Opportunity/Affirmative Action Employer Campus Box 7318 
Raleigh, NC 27695-7318 

(919) 515-5210 (main) 
(919) 5i5-5i73 (fax) 
Email: aaculturalcenter@ncsu.edu 
http://www.ncsu.edu/aacc 

Infiltratiilg Holly3vood: The Rise mid Fall of the Spook Who Sat by the Door 

RALEIGH:, NC-’]The North Carolina Humanities Council has awarded North Carolina State University’s 

African American Cultural Center and the Afl’icana Studies Program a grant to present a fihn and 

humanities discussion of the documentary, Infiltrating Hollywood: The Rise and Fail of" the Spook Who Sat b), 

the Door (2011). This project is made possible by funding from the North Carolina Humanities Council, a 
statewide nonprofit and affiliate of the National Endowment for the Humanities. 

Iqfiltrating tlolIywood: 7-he Rise and Fail of the .Spook Who Sat b2" the Door is an independent documentary on 

the controversial 1973 film, The Spook Who Sat by the Door. The film, based on Sam Greenlee’s breakthrough 

novel, The Spook Who Sat b)’ the Door (1969), is widely hailed as a cult classic and one of the most important 

black productions of the era. The story f6cuses on a black man who was trained as a CIA agent. Greenlee 

used the word "spook" as a double entendre; the word was slang for "spy" and a term used to refer to Black 

Americans. The %pook;’ though trained as a government operative, eventually uses the racist perception 

of Black inferiority and successfully challenges the oppressive forces in his corn munity. Greenlee wrote a 

screenplay based on his novel and worked with actor, director and producer, Ivan Dixon, to produce the 

film. Dixon, who graduated from Lincoln Academy in Gaston County, NC and from North Carolina Central 

University in 1954, directed the film. 

b~filtrating Hollywood fbcuses on how Greenlee and Dixon used the film industry’s biased expectations of 

black-themed film s in the 1970s by cutting their dailies to look like a Blaxploitation in order to obtain from 

a maior distributor to finish the fihn. United Artists took the bait and was dismayed at the final production 

of the film; however, the company was bound by contract to release the film. Instead of images of pimps and 

prostitutes perpetuated by Hollywood during the 1970s, the film portrayed black people who were willing to 

fight for their beliefs to achieve freedom from oppression. 

7he North Carolina Humanities Council grant is a part of a unique %’iangle and Triad consortium -- the 

Southern Black Film and Media Consortium -- involving the NCSU African American Cultural Center; 

the NCSU Africana Studies Program; the UNC Sonja Haynes Stone Center f6r Black Culture and History; 

the Mary Lou Williams Black Cultural Center at Duke University; fihnimediaiAfricana Studies programs 
at Bennett College, University of North Carolina at Greensboro, Shaw University; St. Augustine’s Universit?5 

and North Carolina Central University; and the Hayti Heritage Center. The program is scheduled for 

September 29th, at 5:00PM at the Hayti Heritage Center and will feature the author, Sam Greenlee, as well 

as Dr. Joseph Jordan, Dir. Sonja Stone Center, Dr. Charlene Register (UNC), Dr. Yvonne Welbon (Bennett 

College), Dante lames, Asst. Director of the African American Cultural Center, and Dr. Shefla smith McKoy 

the director of the African American cultural center. 

The screening and discussion is the first event organized by Sou.thern Black Film & Media Consortium 

(SBFMC). "[1"~e SBFMC welcomes individuals, organizations, and institutions who are interested and/or 

engaged in the study, craft, production, critique, and distribution of film and media fbcused on African, 

African-American and African diaspora cultures and experience. The SBFMC also welcomes film enthusiasts 

and those interested in the aesthetics of film and media. 

~It~e screening and humanities discussion of, Iqfiltrating HoII),wood: The Rise and Fail of dw Spook Who Sat 

by the Door is free to the public. 7he Hayti Heritage center is located at 804 Old Fayetteville Street, Durham, 

an d NC. 

For more infbrmation call the Hayti Heritage center at 919--683--1709 or the NCSU African American 

cultural center at 919-515-1451. 



No~ti~ Carolina S~a~B lJnive~si~!/is a iand- 
grant university and a constituent H~st~b.lt~on 
of Th~ University of North Carolina 
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Raieigh, NC 27695-7318 

(919) 515-5210 (rnain) 
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Email: aaculturalcenter@ncsu.edu 
http://www.ncsu.edu/aacc 

Sam Greenlee 

7he Spook Who Sat by the Door 
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screenplay based on his novel and worked with actor, director and producer, Ivan Dixon, to produce the 

film. Dixon, who graduated from Lincoln Academy in Gaston County, NC and from North Carolina Central 

University in 1954, directed the film. 

b~filtrating Hollywood fbcuses on how Greenlee and Dixon used the film industry’s biased expectations of 

black-themed film s in the 1970s by cutting their dailies to look like a Blaxploitation in order to obtain from 

a maior distributor to finish the fihn. United Artists took the bait and was dismayed at the final production 

of the film; however, the company was bound by contract to release the film. Instead of images of pimps and 

prostitutes perpetuated by Hollywood during the 1970s, the film portrayed black people who were willing to 

fight for their beliefs to achieve freedom from oppression. 

7he North Carolina Humanities Council grant is a part of a unique %’iangle and Triad consortium -- the 

Southern Black Film and Media Consortium -- involving the NCSU African American Cultural Center; 

the NCSU Africana Studies Program; the UNC Sonja Haynes Stone Center f6r Black Culture and History; 

the Mary Lou Williams Black Cultural Center at Duke University; fihnimediaiAfricana Studies programs 
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and North Carolina Central University; and the Hayti Heritage Center. The program is scheduled for 

September 29th, at 5:00PM at the Hayti Heritage Center and will feature the author, Sam Greenlee, as well 

as Dr. Joseph Jordan, Dir. Sonja Stone Center, Dr. Charlene Register (UNC), Dr. Yvonne Welbon (Bennett 

College), Dante lames, Asst. Director of the African American Cultural Center, and Dr. Shefla smith McKoy 

the director of the African American cultural center. 

The screening and discussion is the first event organized by Sou.thern Black Film & Media Consortium 

(SBFMC). "[1"~e SBFMC welcomes individuals, organizations, and institutions who are interested and/or 

engaged in the study, craft, production, critique, and distribution of film and media fbcused on African, 

African-American and African diaspora cultures and experience. The SBFMC also welcomes film enthusiasts 
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From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, August 27, 2012 11:14 AM 

Clarke, Tiflhny D <tiflhny clarke@~mc.edu> 

l~E: [casdiversi~] Please RSVP for Spring Breald’ast 

Dear Tiff: This is to let you know that I generally teach on Tuesday and Thursday morning -- March 28th is on a Thursday so it depends on the time of my class and time of the 
breakfast. If it does not conflict with my class, I do plan to attend. Sincerely, Charlene Regester 

From: q~ff Clarke [tclarke@email.unc.edu] 
Sent= Sunday, August 26, 2022 9:40 PM 
To= Regester, Charlene B 
Subject= [casdiversibl] Please RSVP for Spring Breakfast 

Dear College Departmental Diversity Liaisons: 

As a follow-up to Pat’s email last week (see below), I write to ask that you reply by this Wed, Aug. 29th, if possible, with your RSVP 

for the March 28 breakfast. Although this date seems distant, we are concerned about the potential for conflicts with your teaching 

schedules and may need to reschedule depending on your replies, Suitable venues for this type of: event often become fully booked 

by mid-semester for next semester’, so ]f we opt to reschedule we’ll need to do so very soon, 

Thanks very much for your cooperation[ 

Tiff 

Executive Assistant 

Office of the Dean 

College of Arts and Sciences 

UNC Chapel Hill 
Campus Box 3500 
Chapel Hill, NC 27599 3100 
959/962 6903 
tclarke@emaihunc.edu 
~mm=Reid Dee [ma~lto:deere~d@unc.edu] 
Sent: Thwsda% AuRust 23~ 2012 1:36 PM 
’ro: CAS Dept Diversit5~ Liaisons 
Cc: Parker, Patricia S; Rhodes, Te~~ Ellen 
Su~ect: [casdiversiW] Looking forward to ow worNSave the date 

The enclosed message from Patdcia Parker is being sent to all Department Diversity kiaisons in the College, with attachments. 

### 

TO: Deoartment Diversity Uaisons 

FROM: Patdcia S. Parker 

Director of Faculty Diversity Initiatives for the College of Arts and Sciences 

SUBJECT: Looking forward to our work 

Dear Colleagues, 

It was great to meet you at the spring diversity reception. I am impressed and grateful that the College now has a Diversity Liaison in every academic 

department. {See list attached.) Thank you for your willingness to serve in this critical role as part of the Dean’s network of diversity leaders. I look forward 

to working with you to champion and enhance faculty diversity across the College. 

Our immediate goal is to develop a vision and strategy for fulfilling the recommendations of the 20~2 Deon’s F~cu/ty Diversity Tosk Force Final Report, 

which I attach for your information. Our long-term objective is to cultivate a culture that reflects College-wide commitment to, and accountability for, 

recruiting and retaining faculty from diverse cultural, intellectual, and geographical backgrounds. 

Getting Started 

Our approach will emphasize listening and learning. We will share best practices from the departments, the wider campus and the nation. We will listen 

to Chairs, other Diversity Liaisons, and colleagues as we develop a shared vision for the College. I encourage you to ~et started now by sharin~ news and 

ideas in several ways: 

Se nd d iversitv news to Dee Reid in the Dean’s Ol:’fice for posting on the College’s Diversi~" website. This is a great way to share s~ories about the 

achievements of diverse faculty or lessons learned ~om best practices and activities in your departanent, deereid@ unc.edu 

You may also send ideas to Dee for to~z~ics and speakers on faculty dive~ityi~itiatives. 

Pie a s e review data from your department’s a~mual dive~i~" ~t~ev (available from your ChaJ, r). 

Listen to colleagues and students to get a sense of the needs, chaJlenges and opportunities for recruiting and retaining facnlPi from diverse backgrounds. 

March 28 Breakfast 

l’m planning a visioning breakfast for March 28 that I hope you will be able to attend. We will meet from 9:00 to 11:30 a.m. at Hyde Hall. This will be a 

working session to assess the challenges and opportunities for increasing faculty diversity in the College, and to begin to build a compelling vision for 

moving forward with meaningful diversity initiatives. 

I will be on research leave this fall and will officially begin my duties as Director in January. During my absence, please feel free to contact Senior 

Associate Dean Terry Rhodes. I will look forward to working directly with you in the spring! Thank you again for your commitment to enhancing faculty 

diversity across the College. 

Best regards, 

Pat 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, August 27, 2012 11:28 AM 

Brazile, Joscelyne M <brazile@unc.edu> 

IZh;: Stone Center External Review - Pa~’dcipation Request 

Dear Joscelyne: Thanks for the invitation but I have a class that meets on Mondays from 3:30pm until 6:20pm. Sincerely, Charlene Regester 

From-" Brazile, Joscelyne M 
Sent: Friday, August 24, 2012 2:42 PM 
To-" Regester, Charlene B 
Subject-" Stone Center External Review - Participation Request 

Dear Dr. Regester, 

I hope this message finds you well. As you know, the Sonja Haynes Stone Center is in full swing and ready for another successful fall programming season. In addition 

to our traditional programs, we are also conducting ~J~ external review process, which will shape our strategic plan for the next 3-5 years. We are asking for your 

involvement in this process as a participant in a 90 tninute conversation with our e_xtemal review board. This board is comprised of profession~lls who 
knowledgeable abont our work and the field of Africa and African diaspora s~udies who, like us, have kept their fingers on the pnlse of this industry. 

We are asking you, our valued supporter, to join us on Monday, September 17 . As an Facull~" member participant, you will be meeting with our external review 

board over lunch from 3:00 p.m to 4:00 p.m.. During this time, you will be asked to share your thoughts on our body of work, the future of our programming aad 

purpose, and provide feedback on the types of things you believe the Stone Center should be doing moving tbrward. Please let us know if you are willing and available 

to participate in this process by Tuesday, September 4th at 5:00 p.m. 

We look lbn~’ard to heaJ-ing from you! 

Kind regards, 



Froln: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Tuesday, August 28, 2012 8:25 AM 

Metz, Winifred F <freddie@email.unc.edu> 

FW: Now Available from the Facets Label - Cuban Gay Rights and Bela Tarr 

From: Facets MuIU-Media [wholesale@facets.org] 
Sent-" Tuesday, August 28, 2012 7:01 AM 

To-" Regester, Charlene B 
Subject-" Now Available from the Facets Label - Cuban Gay Rights and Bela Tart 

Having trouble viewing this email? Click here 

Gay Rights is ma issne heard around the world, including Cuba. 
Free Havana FreeHavana paints a vivid picture of what it has been like to be 

gay in Cuba through the candid stories of six gay mad lesbian 

individuals. From the Batista era to the Revolution to the Mariel 
Boatlil?t to present day, Free Havana extx~ses the evolution of gay 

lit~ l]com a time when homosexuality was considered a punishable 

crime to current ettbrts to promote a greater acceptance of freedom 

of ,sexual orientation. 

View Free Havana clip 

[~:iI Order DVD 

Damnation 

One of the late philosopher Susm~ Sontag’s favorite films, this 

powerful work reveals the evolution of the cinematic method and 

dark metaphysical sVle that Hungarian auteur Bdla Ta~r made 

famous in Samantango and 14~erckmeisterHarmordes. Black and 

white images seem to float out of an endless drunken dream as a 

reclusive loner obsessively pursues his fo~rner lover. "Damnation is 

the ultimate film-noir, a deeply existential rumination on the 

miserableness of existence m~d the search for a meaning or a means 
of escape" (DVD Times). 

View Damnation clip [ ~i Order DVDi 



This email was sent to regester@email.unc.edu by wholesale@facets.orq 

Update ProfilefEn~ail Address i Instant removal with SafeUnsubscribeTM Privacy Policy. 

Facets Multi-Media, Inc. I 1517 W. Fullerton Ave. I Chicago I IL I 60614 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Tuesday, August 28, 2012 12:46 PM 

Me~, Winifred F <ti~eddie@email.unc.edu> 

I~W: Seven Yems After Katrina: Acclaimed Film Looks at Rebuilding New Orleans 

From: Luisa Dantas [Idantas@joluproductions.com] 
Sent: Tuesday, August 28, 2012 12:32 PM 
To: Regester, Charlene B 
Subject: Seven Years After Katrina: Acclaimed Film Looks at Rebuilding New Orleans 

- Dr Joel Dine~tein, Director of American Studies, Tulane University 

What can we learn from New Orleans’ post-Katrina experience? This 
week marks seven years since this beloved American city was 
almost destroyed, yet it has fought to redefine itself politically, 
racially, culturally, and economically in ways that hold lessons for all 
of us. We’re writing to tell you about LAND OF OPPORTUNITY, an 
award-winning documentary film that follows a diverse group of 
people through the first five years of the contentious rebuilding 
process in New Orleans. By intertwining the personal narratives of 
those on the frontlines of this unprecedented reconstruction effort, 
including urban planners, community organizers, displaced youth, 
immigrant workers and public housing residents, the film reveals how 
the story of this resilient city is the story of urban America. 

-Dr Bernard Cook, Director of Film and Media Studies, 
Georgetown University 

Verit6-style, minimal narration, encourages critical thinking 
and analysis. 
Multiple intersecting storglines facilitates use across 
disciplines and issue areas. 
Diverse protagonists personify complex urban issues, 
including urban planning/redevelopment, affordable housing 
and immigration. 
Emphasizes the role of race, class and gender in disaster 
recovery, economic development and urban policy. 
Highlights the prominent role of African-American women in 
post-Katrina community organizing. 
Captures the contributions of Latino immigrant workers to the 
rapidly changing Gulf South. 
Already in use by educators in several disciplines, including 
Urban Studies, Sociology, Latin American Studies, Political 

Science, and Film and Media Studies. 

(and use the code 2TESFQ to receive $10 off a DVD pu "c ;ase) 
You car~ also vie~ a ~aile~ of the ~ilrn here. 



"For those of us looking for films that open doors for students to witness 

community change at multiple scales...Land of Opportunity fits the bill 
Thoughtfully assembled with a sensitivity to the needs of educators, the film 

creates classroom opportunities for discussion and exploration that can truly 

advance our work." 

--Stephen Goldsmith, Director, Center for the Living City, 

Assistant Professor,Collage of Architecture and Planning, University of Utah 

"By hightighting a wide range of voices, the firm shows how everyday struggles in 

post-Katrina New Orleans and the diaspora are shaped by the intersections of 

race, class, gender, age and citizenship A gripping film that is highly 

recommended for interdisciplinary classes" 

--Dr. Emmanuel Davi~, Assistant Professor of Sociology, Villanova University, Co.- 

Editor, The Women of Katrina: How Gender, Rac& and Crass Matter in an 
Amertcan Disaster. 

"LAND OF OPPORTUNITY is the best film avaitable about the community- 

development challenges facing post-Katdna New Orleans. But of course the real 

value of the film is that this process is not so unique after all. It is simply an 
exaggeration of the issues facing communities, residents and workers aft across 

America." 

--Dr. Rob Olshanksy, Professor of Urban Planning, University of Illinois, 
Champaign-Urbana. Author, Clear as Mud: Planning for the Rebuilding of New 

Orleans. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, August 29, 2012 2:18 PM 

media resources center <mrc@unc.edu:~ 

I~E: MRC screening rooms for the semester 

Dear Katelyn: Yes, I have decided. Please reserve all screenings for Tuesday nights (not Wedenesday nights). Thanks much. I apologize for the delay in getting back with you 
but my class has met only once. Sincerely, Charlene Regester 

From: media resources center [mrc@unc.edu] 
Sent; Wednesday, August 29, 20:12 I::16 PM 
To: Regester, Charlene B 
Subject; MRC screening rooms for the semester 

Hi Charlene, 
Have yon decided which night you are going to have screenings for your AFAM 276 class fl~is semester’? We have an instructor in need of some rooms but we wanted 

to make sure you had enough time to decide which night was preferable for you. Let me know when you get a chance (if you have decided on a night). 

Thanks! 

Katelyn 

Media Resources Center 

RB. House Undergraduate Library 

mrcg~,unc.edu 

962-2559 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, Angust 30, 2012 1:54 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Videos/DVDs for AFAM 276 

To Whom It May Concern: This is reserve the DVD version of Hallelujah (1929) for AFAM 276 on Monday, September :t0, 20:t2. 
Please reserve the DVD version of Emperor Jones for AFAM 276 Monday, September :t7, 20:t2 
Thanks much for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, Angust 30, 2012 1:55 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve DVD for AI:AM 101 

To Whom It May Concern: Please reserve the DVD version of Old African Blasphemer for September 4, 20:t2 for my AFAM 10:t class. 
Your assistance is greatly appreciated. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, August 31,2012 8:00 AM 

media resources center <mrc@unc.edu> 

I~E: Reserve DVD for AFAM 101 

Dear Katelyn: Okay and thanks much. Sincerely, Charlene Regester 

From: media resources center [mrc@unc.edu] 
Sent-" Thursday, August 30, 2012 3:25 PM 
To-" Regester, Charlene B 
Subject; Re: Reserve DVD for AFAM 101 

Hi Charlene, 
Unfortunately, we still only have m~ "official" VHS of Old African Blasphemer. We do have m,o DVD copies that we have made oftl~e VHS but they aren’t the bes~, 

qualiD’. I ~zn more thm~ happy to book the VHS and let you take one of the DVDs to try. Please let me know if this will work. 

’I’h~ks! 

Katelyn 

Media Resources Center 

RB. House Undergraduate Library 

mrc@unc.edu 

962-2559 

On Aug 30, 2012, at 1:55 PM, Regester, Charlene B wrote: 

To Whom It May Concern: Please reserve the DVD version of Old African Blasphemer for September 4, 2012 for my AFAM 101 class. 
Your assistance is greatly appreciated. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Wednesday, September 5, 2012 5:12 PM 

Me~, Winifred F <fleddie@email.unc.edu:~ 

IfW: BACK TO SCHOOL Special Offer fiom Wo~nen Make Movies! 

From: University Film and Video Association [UFV~kLIST-L@I.ISTSfIRV.AMERICAN.EDU] on behalf of Women Make Movies Educate [educate@Wk/fM COM] 
Sent: Wednesday, September 05, 2012 4:49 PM 

To: UF VALIST-L@LISTSERV AME[<[CAN ~)U 
Subject: BACK TO SCttOOL Special Offer from Women Make Moviest 

tti fiveryone, 

wanted to pass on information about this great Back-to-School special that Women Make Mi~vies is offering now through September 30th. For a limited time, when buy any two films from 
WMM’s collection, you’ll receive a third one FREE! 

Below is a list of our **bestselling titles** fi-om the past three years, including award winners and films seen on broadcast TV You can view trailers and clips from these selections by 
following the URLs listed below. Or you can select any titles from our catalog of over 550 films here: <http://www.wmm.con’.,filmcatalo~/titleindex/browse titles.shtml> 

T[tE PRICE OF S*X 

**BROADCAST ON I)OCUMfINTARY C[tANNEL 

http ://www wtmn com/filmcatalo~/pa~esic 804.shtml 

PINK SARIS 

** BROADCAST ON tIBO 

http://w~vw ~vmm com/filmcatalo~/pa~esic789.shtml 

MAD[~ IN INDIA: SURROGACY 
** BR£)ADCAST ON PBS 
http://www wmm com/filmcatalog/pagesicSO5.shtml 

ORCH1DS: 1~~ INTERSEX AD\~NIVRE 
** BROADCAST ON SHO~Z,~FIME 
http ://w~wz.wmm.com/filmcatalogipagesic 802.shtml 

MOUNTAINS THAT TAKE \VING: ANGELA DAVIS & "~%N1 KOCHIYAMA **"HIGHL Y RECO?~rMENDED’’ B Y EMRO http ://www.wnm~. com/fihnCatalog/pages/c796.shtm1 

SINBY S1LENCE 

** BROAD(~’AST ON INWESTIGATION DISCOVERY 

http ://w~wz.wmm.com/filmcatalogipagesic759.shtml 

COVER GIRL CL~LTURE: A~,\L~J~Ei’~!NG THE MEDIA GENERATION 

** NEW 60 ML’,,rb’I"E SPECIAL EDITION[ 

http ://w~wz.wmm.com/filmcatalogipagesic761 .shtml 

SAY MY NAME 
**"EXHILIRATING" AUSTIN" CHRONICLE 
htt p ://waa~w.wmm. c om/filraCat alo p~?pap~es/c754, shtml 

AFRICA RISING: THE GP~SSROOTS MOVEMENT TO Eix~D FEMALE GENITAL MLrrlLATION **"HIGHLY RECOIk~4ENDED" BY EMRO 
http :i/xvww. wrcan, com/fihncataloa/pa~es/c 76 2.shtml 

PATSY MINK: AHEAD OF THE MAJORITY 
**"HIGHLY RECOIk£~IENDED’’ BY EMRO 
http :i/www. wrcan, com/fihncatalog/pages/c 7 58.shtml 

You can place your order directly through l~//NI’s Online Shopping Cart. During checkout, enter promo code LSCHOOL 12 and your discount ~vill be applied. For questions, email 
orders@wmm corr~ or call 2129250606 x360. 

***Cannot be used with 2012/2013 films Other exceptions may apply. Cam~ot be combined with any other offer. 

This special sale ends September 30, 2012, so place your order now! 

GENERAL ORDER~-G IN~’ORMATION 
All orders must be accompanied by an institutional purchase order or Prepayment. Payment may be made by institutional check, money order, or Visa and MasterCard. 

Women Make Movies * 462 Broadway #500LS * NY, NY * 10013 * orders@~vmm.com 
Tel: 212925.0606 x360 

View- ~¢~ s: 
NR~¥VRELEASES <http://v~vw.wrmncom/fllmcatalog/ne~v releases.shtml> 
CATALOG <http://ww~.wmm.col~’filmcatalo~/titleindex/browse titles.shtml> 
SPECIAL COLLECTIONS <http ://www wmm com/filmcatalo~/specialcollections shtml> 

Please let me know if you have any questions and thank you fbr your support! 

Sincerely, 

Olivia Newman 
Outreach Consultant 
Women Make Movies 



462 Broadway, Suite 500 

New Yofl;, NY 10013 

Direct: 212.925.0606 ×317 

Fax: 212.925.2052 

onewman@wmm coin 

Now celebrating our 40th anniversary,, Women Make Movies continues to achieve international recognition with Academy(r), Ewany(r) and Peabody nominations and awards, as well as at 
Cannes and Sun&race. From March 
2012 through March 2013, \:v2vflVi xvill be celebrating with 40 screenings and events in 40 international cities, including North America, Europe, South Aruerica, Asia and At~ica. To find out 
more about the 40th anniversary and hoxv you can suppolt us, visit xa~’w.wtmn.COl~/40for40. 

<http ://www.youtube. c or~gwmmr~¥c > 
<https://www.facebook.col~/WOl~erm~akemovies> 

Please consider the envirorm~ent before printing this email. 

This list at AU can be subscribed to by sending the following message to listserv@listsel~’.american.edu: 

subscribe LrFVALIST-L Full Name ( Full Name should be yurtr first and last name.) 

You can leave a list by sending the folloxving command to listserv@listser~,~.american.edu: 

signoff L~FVALIST-L 

Posting Messages: 

You can post messages to the list by sending an e-mail to UFVALIST-L@listserv.american.edu 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, September 6, 2012 8:30 AM 

Kapur, Geeta <gkapur@email.unc.edu> 

I~W: ImportaJ~t Facul~~ Council Meeting and Dept. Statement 

From: Caldwell, Kia L [klcaldwe@email.unc.edu] 
Sent: Wednesday, September 05, 20:12 5:54 plVl 
To: Department listserv 
Subject: [afriafam] Important Faculty Council Mleeting and Dept. Statement 

Dear Colleagues, 
As many of you may know, there will be an important Faculty Council meeting this Friday from 3-5 pm in the Hitchcock Room of the Stone Center. It is very important that as 

many of our faculty as possible attend this meeting as possible. One of the agenda items is a resolution by the Faculty Council in support of academic integrity in our 
department (here is a link to the agenda: http://facc~un.unc‘edu/facu~ty-c~unci~/meetinq-materia~s-2~:I2-:t3/september-7-2~:t2D‘ This resolution will likely be a major 
discussion item and there will also probably be faculty present who are very critical of our unit (to put it mildly). During today’s Chair’s Advisory Committee meeting, we 
decided that a statement from faculty in the department should be read during Friday’s meeting. I will circulate the statement via email tomorrow and am asking everyone to 
send your approvals of it by :t0 am Friday morning. If I don’t hear from you, your name will not be included on the statement. Please let me know if you have questions. 

Let’s continue to stand strong. 

Kia 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 9:t9-962-8225 
Fax: 919-962-2694 
klcaldwe@email.unc.edu 
http://afriafam.unc.edu/ 

From: SaNe, Eunice N [eunice@email.unc.edu] 
Sent: Friday, August 3:1, 20:t2 :t0:44 AM 
To: Department listserv 
Subject: [afriafam] UNC statement (NCAA) mentioning our department 

Dear Colleagues, 

The statement below will be going out shortly. I have been asked to give facul~~ a heads up. 

Best wishes, 

Eunice 

STATEMENT 

Friday, August 31, 2012 

University statement on NCzL~ role in re~4ew of academic issues 

In light of con’dnuing speculation about "the role of the NCAA in the review of academic issues in the Department of African and AIi~o-American Studies, the University 

of North Carolina at Chapel Hill is providing the following inli~rmation: 

"The University first notified the NCAA that it had identified potential academic issues involving student-athletes in Atfican and Afro-American Studies courses on 

August 24, 2011. We asked "the NCAA m join us in our investigation of these issues, and they agreed m do that. A member of the NCAA entbrcement staff’traveled 

to Chapel Hill several times in the thll of2011 and pexticipated throughout the investigation. 

With the NCAA enforcement s~taff; our internal working group of University Counsel Leslie Strolm~, Senior Associate Dean Jonathan Haxflyn and former facul~ 

athletics representative Jack Evans interviewed faculty and s~£f in the Depa~nent of African and Afro-American Studies, acade~nic support counselors and student- 

athletes who had taken multiple courses in the department. 
Based on the joint review, UNC and the NCAA staff concluded there were no violations of current NCAA rifles or student-athlete eligibili~ issues related to com~es 

in African and A~o-American Studies. As a result, the NCAA did not add any allegations or include this issue during the University’s appearance in October 2011 

before the Committee on Infractions. 

College of Arts and Sciences Dean Karen Gil subsequently commissioned a review of courses in African and Afro-American Studies. In Ma~; the Universi~ publicly 
issued that report and provided it to the NCAA. 

On Aug. 23, 2012, Universi~ Counsel Leslie Strohm and Senior Associate Dean Jonathan ttartlyn provided an update to the enforcement s~talt: The NCAA stall" 

reaffirmed to University officials that no NCAA roles appeared to have been broken. 

University officials will continue to keep the NCAA intbrmed aa developments warrant." 

Department of Athletics contacts: Steve Kirschner, (919) 962- 7258, ski~schne~)uncaa.unc.edu; Kevin Best, (919) 962- 8916, kbest(~uncaa.unc.edu 

You axe cunenfly subscribed to afriafam as: klcaldwe~)e~nail.unc.edu. 

To unsubscribe click here: http:/ilists.unc.edu/u?id 32361596.bfb5d999979b5aa9f457ab7fl)13a5f65&n T&I afriafam&o 32067828 
(It may be necessary to cut and paste the above URL if the line is broken) 

or send a blank email to leave-32067828-32361596.bfb5d999979b5aa9f457ab7f913a5f65(~listserv.unc.edu 



You are currently subscribed to afriathm as: regester(~a)emafil.tmc.edu. 

To unsubscribe click here: ht’tp:/ilists.unc.edt~u?id 32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriathm&o 32097077 

(It may be neces~ry m cut and paste the abx~ve URL if the line is broken) 

or send a blank emafil to leave-32097077-32361607.26892ffebebb2514dbed042d10c3de25,@]istserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, September 6, 2012 4:27 PM 

Caldwell, ILia L <klcaldwe@email.unc.edu> 

ILS: Dept. Statement for Faculty Council Meeting Tomorrow 

Dear Kia: This is to inform you that you have my support for the department resolution to be delivered to the Faculty Council. Sincerely, Charlene Regester 

From: Caldwell, Kia L [klcaldwe@email.unc.edu] 
Sent: Thursday, September 06, 20:t2 :tO: :t6 AM 
To-" Department listserv 
Subject; [afriafam] Dept. Statement for Faculty Council Meeting Tomorrow 

Dear Colleagues, 
I am sending the statement that will be read in response to the Faculty Council resolution regarding the department tomorrow. Please email me and Tim by noon tomorrow 

to approve the statement and grant us permission to include your name on the statement. We must hear from you via email by this deadline in order to include your name. If 
you sent an approval yesterday, an additional one will not be needed. 
Best regards, 
Kia 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 9:t9-962-8225 
Fax: 9:t9-962-2694 
klcaldwe@email.unc.edu 
http:!/afriafam.unc.edu! 

You are currently subscribed to afi~iafam as: regester~emaJl.unc.edn. 

To unsubscribe click here: http:i/lists.unc.edtr’u?i~32361607.26892ffebebb2514dbedO42dlOc3de25&n T&I afi-iafam&o 32101107 

(It may be necessa~ to cut mad paste the above URL if the line is broken) 

or send a blank emaJl m leave-32101107-32361607.26892ffebebb2514dbed042dl 0c3de25@listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, September 7, 2012 10:29 AM 

Layne, Priscilla Dionne <playne@email.unc.edu> 

I~W: C~Jl for Applications - The 2012 Cultural Bridges in Germany Confelence: "MulticulturgJsm - The 2012 Global Debate" (Berlin, 

November 6th - 9th, 2012) 

From: The Institute for Cultural Diplomacy [icdapplications@culturaldiplomacy.de] 
Sent: Thursday, September 06, 20:t2 5::t2 AM 
To-" Regester, Charlene B 

Subject; Call for Applications - The 20:t2 Cultural Bridges in Germany Conference: "Multiculturalism - The 2012 Global Debate" (Berlin, November 6th - 9th, 20:t2) 

- Call for Applications - 

"Multicu/turalism, the 2012 Global Debate: Strengthening Intercultural Relations through the Arts, Sports, Politics and the Economy" 
(Berlin, November 6th - 9th, 2012 - Held parallel to "23rd Anniversary to the fall of the Berlin Wall’) 

vwwv.cult u ral-bridges-ir!-germa ny.otg 
Dear Friends and Colleagues, 
On behalf of the Institute for Cultural Diplomacy, we are writing to bring to your attention our upcoming programs hosted by the ICD, in partnership with other leading 
institutions. We would be grateful if you could for¢~ard the inlormation below 1o anyone you feel might be interested in participating. 

"Multiculturalism, the 2012 Global Debate: Strengthening Intercultural Relations through the Arts, Sports, Politics and the Economy" 
(Berlin, November 6th = 9th, 2012 = Held parallel to "23rd Anniversary to the fall of the Berlin WaW) 

www.cult ural-bridges-inNermany.org 
Contemporary Germany consists of a diverse multicultural landscape of individuals whose origins stem flom every continent of the world, These multicultutN 

individuaisicommunNes beth live and work together, and as such the question of defining the German identity becomes a major question for the German public at large, in 

addition, new opportunities and challenges are faced in developing and maintaining international and intemultural relations both within the framework of the EU and 
internationally. On a global level, the question of multiculturalism is a growing issue and will be a main world focus for the next generations. Western countries are engaging 
with Multicultutalism policies on a significant basis and are continually amending and teinventing to fit the policies [o an ever changing world. 
The ICD recognizes the opportunity for Cultural Diplomacy to serve as a bridge between people of different cultures. The 2012 Cultural Bridges in Germany Conference will 
therefore focus on the potential for Cultural Diplomacy to further promote and strengthen multicultural relations both in Germany and worldwide. The application of these new 
practices of muNcultural dialogue and exchange will be analyzed during the Conlerence and will otfer a wide diversity of perspectives on the issue of cultural bridges in 
Germany and internationally. The Conference will consist of a series of simultaneous sessions of lectures, panel discussions, interactive toundtable discussions, seminars, 
group visits, excursion and cultural activities. 

The Conference will be held parallel to the "23rd Anniversary to the fall of the Berlin WaIF and the participants will be able to participate in the official ceremony and events 
which will be a unique opportunity to learn more about the history and contemporary context ol German unity. 

Forum Participants > 
Participation in the conference is open to governmental & diplomatic officials, academics & scholars, economists, journalists, artists, civil society practitioners, private sector 
representatives, young professionals and students as well as other interested individuals Irom across the wodd, 
If you would like to reserve a position and participate in the conference, please click HERE 

Forum ,Speakers > 
The speakers during the conference will include leading figures and experts from international politics (including head of states and ministers), academia, the diplomatic 
community, civil society, and the private sector. These speakers will include a number of individuals from the ICD Advisory Boar& To learn more about ~he ICD Advisor’}, Board 
please click HERE. 

Forthcoming Weeklong Seminars 2012 
(Weeklon9 Seminars, Berlin, September - November, 2012) 

WWW.CLflt U ra I-brid_qes-in~erma nv~or_q 
The Cultural Bridges in Germany Young Leaders Forums are networks of young individuals, who share an interest in strengthening German intercultural t~lations in addition to 
exploring the challenges and opportunities facing Germany, both domestically and internationally. The forums provide a platform for interdisciplinary discussion and exchange 
on salient issues concerning German culture, society and related political and economic subjects. At the international level, the program seeks to analyze the roles and 
responsibilities of Germany in the emerging new world order. Through these discussions and exchanges, the forums play a valuable role in strengthening t~lations between 
Germany’s cultural communities and between its international partners. 
The following Weeklong Seminars will take place during September - November, 2012: 

. The Italy Meets Germany Conference - ( Berlin, September 17th - 20th, 2012) 

® The Germany Meets Turkey Conference--. (Berlin, November 5th .--9th, 2012) 

® The Germany Meets Morocco Conference--. (Berlin, November 5th .--9th, 2012) 

® The Germanl/ Meets Greece Conference - {Bedin, November 5th - 9th, 201~)_ 

® __T__h___e____C___k~!_t__kE_a__[___B__r_[_d_9_es in German}!. Conference -.(.Berlin, November 7th - 1 lth, 2012) 

® I_h___e____U____K____M____e__e__t__s____G____e_r___m___a__n_y Conference - _.~erlin, November 7th - 1 lth, 2012_). 

® The Germanl/ meets Slovenia Conference -_(Berlin, November 7th - 1 lth, 2012) 

*Participants of the November 2012 weeklong Seminars will participate in international conference: ..T...h...e.~.--.2...~...1-..2.--..C.‘...q~.t...qr..a.J--..~.-.r~-.d..g.e.~...s.--[.n..--..G...e.~.r...m..-.a-n.y- 

Conference. 

**To apply, please click HERE 

The Institute for Cultural Diplomacy 
~ ,_o_-__u_! Lu__c’_a_ Ld_i p__Lo__r_[_t _a__o_’Z ,_o__r_ £1 
The Institute for Cultural Diplomacy is an international, not-for-profit, non-governmental organization with headquarters in Berlin, Germany< Over the past decade, the led has 

grown to become one of Eurepe’s largest independent cultural exchange organizations, whose programs facilitate interaction between individuals of all backgrounds from 
across the world. 
Thank you for your attention and for your cooperation in sharing the news of out upcoming programs. If you no longer wish [o receive emails Irom the ICD, please send us an 
email at info@culturaldipbmacy.ot~! indicating this. 
With warmest regards, 
Mark Donfried 



Director & Founder 
institute for Cultural Diplomacy (ICD) 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, September 7, 2012 6:23 PM 

Kapur, Geeta <gkapur@email.nnc.edu> 

l~W: Kia 

From: Lee, Margaret Carol [leemc@email.unc.edu] 

Sent: l~riday, September 07, 20:1.2 5:27 PM 
To; Department listserv 
Subject; [afriafam] 

Dear Colleagues 
Eor all of you who were not able to make the meeting, l(ia "made us proud". She got a standing ovation. It was really great! Thanks l(ia. 
Cheers, 
Margaret 

Yon a~e currently subscribed to ali-iaJ~am as: re~ester(a)email.unc.edu. 
To unsubscribe click here: http:i/lists.unc.edu/u?i~32361607.26892ffebebb2514dbed042d10c3de25&n T&] afi’iafam&o 32112961 
(It may be necessary to cut and paste the above URL if the line is broken) 

or send a blank em~l to leave-32112961-32361607.26892ffebebb2514dbed042d10c3de25(~)listserv.unc.edu 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, September 10, 2012 10:16 AM 

Kapur, Geeta <gkapur@email.unc.edu> 

FW: Majors - in the N & O 

From: SaNe, Eunice N [eunice@email.unc.edu] 
Sent: Sunday, September 09, 2022 7:52 PM 
To; Department listserv 
Subject; [afriafam] MaJors - in the N & O 

Dear Colleagues, 

Current and former majors in the department are featured in a story by Dan Kane of the N & O. In addition, one of Charlene’s course outlines is celebrated and Kia’s work on 
Friday is highlighted. 

Best wishes, 
Eunice 

You are currently subscribed to afi~iafam as: regester~emaJl.unc.edn. 

To unsubscribe click here: http:i/lists.unc.edtr’n?i&32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriafam&o 32120625 

(It may be necessary to cut and paste the above URL if the line is broken) 

or send a blank email to leave-32120625-32361607.26892ffebebb2514dbed042d10c3de25@listserv.nnc.edn 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, September 10, 2012 12:55 PM 

Kapur, Geeta <gkapur@email.unc.edu> 

I~W: David’s letter 

From: Caldwell, Kia L [klcaldwe@email.unc.edu] 
Sent: Monday, September 20, 2022 20:33 AM 
To: Department listserv 
Subject: RE:[afriafam] David’s letter 

Excellent letter, David! Thank you for your courageous words. 

Best, 
Kia 

Kia Lilly Caldwell, Ph.D. 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 
CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 929-962-8225 
Fax: 929-962-2694 
klcaldwe@email.unc.edu 
http://afriafam.unc.edu/ 

From: SaNe, Eunice N [eunice@email.unc.edu] 
Sent: Monday, September 20, 2022 9:34 AM 
To: Department listserv 
Subject: [afriafam] David’s letter 

Dear Colleagues, 

David’s letter submitted last week appears in today’s DTH. 

Best wishes, 
Eunice 

You axe currently subscribed to afi-ial?am as: klcaldwe~b~email.unc.edu. 

To unsubscribe click here: http:i/lists.unc.edtr’u?id 32361596.blb5d999979b5aa9f457ab7tgl 3a5f65&n T&I afriathm&o 32123797 

(It may be necessa~ to cut mad paste the above URL if the line is broken) 

or send a blank emaJl to leave- 32123797- 32361596.btb5d999979b5aa9t:457abTf913a5t~5(~a)li stserv.unc.edu 

You axe currently subscribed to afi’ia~am as: regester~email.unc.edu. 

To unsubscribe click here: http:i/lists.unc.edw’u?i~32361607.26892ffebebb2514dbedO42dlOc3de25&n T&I afriafam&o 32124304 

(It may be necessau to cut and paste the above URL if the line is broken) 

or send a blank email to leave-32124304-32361607.26892ffebebb2514dbed042d10c3de25(~listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, September 10, 2012 6:49 PM 

McMillark Tim <tjm 1 @email. unc.edtr~ 

I~E: Sako~ tro~fing 

Dear Tim: Yes, I might be interested in attending. Sincerely, Charlene Regester 

From: McMillan, Tim [tjm1@email.unc.edu] 
Sent: Monday, September i0, 2012 6:47 PM 
To: Department listserv 
Subject: [afriafam] Sakai training 

Hello all-- 

Could you reply to this message (directly to me t-jml@email.unc.edu ) if you are interested in attending a basic Sakai training? I’ll set something up once I see how many 
people are planning to come, It will most likely be from 11-noon on a Wednesday since we are almost all free then, 

Thanks 

Tim 

You aCe currently subscribed to afi-ial~am as: regester(a)email.unc.edu. 

To unsubscribe click here: http:i/lists.unc.edtr’u?i~32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriafam&o 32128281 

(It may be necessary to cut and paste the above URL if the line is broken) 

or send a blank em~il to leave-32128281-32361607.26892ffebebb2514dbed042d10c3de25(~)listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, September 11,2012 8:20 AM 

Kapur, Geeta <gkapur@email.unc.edu> 

l~W: [afriafa~] Lydia’s letter - 

From: Lee, Margaret Carol [leemc@email.unc.edu] 

Sent: Tuesday, September 11, 2012 8:01 AM 
To: Department listserv 
Subject: RE: [afriafam] Lydia’s letter - 

Great letter Lydia! 
Margaret 

From: SaNe, Eunice N [eunice@email.unc.edu] 
Sent: Tuesday, September 11, 2012 7:56 AM 
To: Department listserv 
Subject: [afriafam] Lydia’s letter - 

Dear Colleagues, 

The letter below which Lydia submitted recently is in today’s DTH. 

Best wishes, 
Eunice 

TO THE EDITORS: 

RE: "What’s in a Name?" 

The faculty in my department are tired of the insinuation that because one of our colleagues and one of our staff behaved unethically, we are all unethical professors who 
haven’t done our jobs. We as a faculty weren’t responsible for Nyang’oro and Crowder’s behavior, we don’t condone it, and we certainly don’t emulate it. It is shameful that 
Professor Nyang’oro led classes that required minimal academic work, and that a staff person seems to have, on several occasions, changed grades or submitted grade forms 
without professors’ approval. What happened is unconscionable. But it is not representative of an endemic problem in our department or our discipline. 

When you call for yet further reform of our department, you suggest that our collective work is at the root of this scandal. None of us who remain in the department had 
anything to do with it. Faculty who have dedicated their lives to this university and its students should not be branded as guilty by association. I see students lined up outside 
Reg Hildebrand’s office, across the hall from mine, waiting to talk more with him about a topic from class they found inspiring. I see students when they are invited into 
Barbara Anderson’s home to have dinner with a visiting scholar from Africa, or to Eunice Sahle’s house to celebrate the life of the first female African Nobel laureate. These 
are not faculty members who take their responsibilities to students’ intellectual development lightly. The dedication that my colleagues have shown to this university community 
should not be negated by the terrible misdeeds of two individuals. 

Lydia Boyd 
Assista nt Professor 
Department of African, African-American and Diaspora Studies 

You a~re cunvntly subscribed to afriafam as: lee~nc~em~l.unc.edu. 

To unsubscribe click here: http:/ilists.unc.eduiu?id 32361602.0f47d9cb54cb465aee30529a612e272c&~T&l afriafam&o 32130331 

(It may be necessmy to cut and paste the above URL if the line is broken) 

or send a blank ema~l to leave-32130331-32361602.0f47d9cb54cM65aee30529a6t2e272c,@Jistserv.unc.edu 
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(It may be necessary to cut and paste the above URL if the line is broken) 
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From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, September 11,2012 8:23 AM 

Kapur, Geeta <gkapur@email.unc.edu> 

FW: lafriafam] Open letter to the Daily Ta~ Heel 

From: Lee, Margaret Carol [leemc@email.unc.edu] 

Sent: Tuesday, September 11, 2012 7:05 AM 
To: Department listserv 
Subject: RE: [afriafam] Open letter to the Daily Tar Heel 

Excellent Perry!! 
Margaret 

From: Perry Hall [hallpa@email.unc.edu] 
Sent: Monday, September i0, 2012 9:37 PM 
To: Department listserv 
Subject: [afriafam] Open letter to the Daily Tar Heel 

Greetings colleagues, 

Please find attached (and embedded below) the "Open Letter to the Editors of The Daily Tar Heel" which I just submitted. 

I addition to seeking its publication tl~ere, I am seeking to circulate it through as many other chamMs and networks as possible. 

Share witl~ allies aJ~d friends if you care to. 

Th~s 

Peru./ 

Open Letter to the Editors of The Daily Tar Heel 

Dear Editors: 

The latest DTH article on the ongoing academic scandal - reporting on Friday’s Faculty Council meeting - continues 
the paper’s consistent practice of scapegoating the entire AFAM department as the locus of that scandal, and its use 
of the shoddiest tactics to accomplish that aim. Long after several published reports emphasized that none other than 
the two named parties were involved in the irregularities, today’s DTH article frames the meeting’s focus in terms of 
"the questions surrounding the University’s Department of African and Afro-American Studies." Indeed, for the entire 
summer, the DTH’s website’s updates of the scandal’s developments consistently referred to a "scandal-ridden 
department," and the "widespread academic fraud," alleged to exist there. 

To persist with such loose, gross exaggerations distorts the issues beyond recognition, and shows extreme 
irresponsibility on the part of those who penned these distortions. To combine this distortion with the pattern of 
reporting and emphasizing certain aspects of an event while minimizing and omitting others - which was blatantly 
the case in your report on the Council meeting - adds up to the reporting of an outright lie. 

After reporting on Chancellor Thorp’s report to the faculty, your story devotes 177 words (more than one-third of the 
491-word story) to the comments of History Professor Jay Smith, who was stridently critical of the administration’s 
handling of the problems. 

The fact that there is only one vague quote from Faculty Council Chair Jan Boxill (the very last words of the story), 
constitutes a gross violation of journalistic standards, if not a punishable offense. 

There was no reporting on the balanced report Chair Boxill presented regarding the issues, problems, and value of 
athletics in academia; no reporting on the fact that she presented to the faculty a resolution supporting the integrity 
of the Department of African and Afro-American Studies; no mention of the fact that AFAM Professor Kia Caldwell 
read a statement, and the names of all department faculty that signed it, that acknowledged and welcomed the 
resolution; no reporting of the fact that every faculty in the packed room stood to applaud and support the 
Department after her statement; and certainly no reporting on the simple, hard news fact that the resolution of 
support passed with apparent unanimity. 



The expressions of support from that representative group of faculty - the resolution and most especially the standing 
ovation - constituted a major event in this ongoing crisis. It was certainly welcomed by the AFAM department faculty, 
and has constituted a major boost in terms of their morale. It affirmed the value of that enterprise and signaled that 
we as a university community were ready to move on and continue to perfect and practice our mission. 

Your reporter was present, witnessed this important turn of events, and (that reporter or an editor) chose not to 
report it. 

That is an atrocity. 

In face of the gross lack of professional standards that the DTH has consistently displayed while covering this story, 
your recent editorial which ignored information presented to you by members of the department and 
presumptuously demanded "transparency" from the Department in order to "prove" (presumably to your editors) 
that standards were being upheld, stands as an absurd joke and a gross insult. 

Until your staff decides to clean up its own act and report the news instead of trying to shape it, the DTH will remain 
both a laughing stock, and a model for how journalism should NOT be practiced in a democracy. 

Perry A. Hall, Associate Professor 

Department of African and Afro-American Studies. 
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From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, September 11,2012 7:48 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Film for AFAM 276 

To Whom It May Concern: Please reserve Emperor Jones (1933) DVD version for my AI=AM 276 class to be shown on Monday September 17, 2012. Your assistance is greatly 
appreciated. If this request was previously submitted you can disregard this notice. Thanks much. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, September 12, 2012 12:16 PM 

Layne, Priscilla Dionne <playne@email.unc.edu> 

FW: Priscilla Layne - taJk today 

Dear Priscilla: Just received the announcement regarding your talk--probably won’t be able to make it but good luck. Sincerely, Charlene Regester 

From: Boyd, Lydia C [Icboyd@email.unc.edu] 
Sent: Wednesday, September 12, 2012 11:02 AM 
To-" Department listserv 
~c: Department listserv 
Subject; [afriafam] Priscilla Layne - talk today 

FYI - Priscilla Layne, an adjunct professor in onr department, is giving a talk today as past of the Women’s Studies regular colloquium series. Details below. 
Talk is at noon in the incubator room, Hyde Hall. 

September Luncheon Colloquium 

Policing and Transgressing the Borders of the Berlin Republic in Dorris D6rriels The Hairdresser (2OLO) 

Priscilla Dionne Layne 

Assistant Professor in the Depa~ment of Germanic and Slavic [ anguages and [ ~[eratures 

Set on the margins of what was once East Berlin, Doffs D6rr[e’s film ihe Hnirdr~sser follows female protagonist Kathi, an unemployed, single mother who is discriminated against because she is obese. Using the 

ana[yCics o~ inte rsectiona[ity and biopoweb this paper investigates D?5~rie’s fi[~TI as an example o [ the emerging ways bodies are policed in postunffication Get many. 

Priscilla Layne is an Assistant Professor in the DeparEme nt of Germanic and Slavic Languages and L[Eeratures at the 13 nivers[[y of Nor[h Caro[ina at Chapel Hill. She co mp[eted he r MA and PhD in German at the U n[vels[ty 

of Ca[ffor nia at Bet ke[ey~ She has p~esented papers at the German Studies Association and the Society [or Cinema and Media Studies~ She has also puNished essays on such topics as German hip hop, Rainer Weme~ 

Fassbinde!, and translation. She is currently working on a manuscript ent~[ed "Black Masks, Ge rman Rebels: M usic, Mimicry and Black M ascu[[n~y in Postwar German Cult ure." 

Lydia Boyd, PhD 
Assistant Professor 
Department of African and African American Studies 
109 Battle Hall, CB #3395 
UNC-Chapel Hill 
Iydia.boyd@unc.edu 

You axe currently subscribed to afi-ial?am as: regester(a)email.unc.edu. 
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(It may be necessa~ to cut mad paste the above URL if the line is broken) 
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Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, September 12, 2012 12:19 PM 

Ander, Katelyn <khande@email.unc.edu> 

I~E: Help with a libm~ project 

Dear Katelyn: Let’s meet at the Daily Grind But please send me a remindder Thursday morning. See you then. Sincerely, Charlene Regester 

From: Ander, Katelyn 
Sent: Wedaaesday, September 12, 2012 8:28 AM 
To: Regester, Charlene B 
Subject: Re: Help with a libraW project 

Hi Charlene, 
Next Thursday (Sept. 20) sounds great. Let’s plan for 2:15 to give you a few minutes to transition from your office hours If it is easier, I am happy to come to your office (just let me know the 
building and room number) but if you want to get out for a~vhile we can definitely meet at the Daily Grind. I’d like to do whatever is easier and/or more pleasant for you so please let me kno~v 
if you have a preference. 
Best, 
Katelyn 

On Sep 11, 2012, at 11:23 AM, Regester, Charlene B wrote: 

> Dear Katelyn: ’l’hursday afternoon works better ~2~r me. My ofl’ice hours end at 2pro so we could meet right a:Rer 2pm. Let me know when and where. Sincerely, Charlene Regester 
> 

> 

> From~ An~;r~ Kat~lvn 
> Sent: Tuesday, September 11, 2012 9:48 AM 
> To: Regester, Charlene B 
> SubJect: Re: Help w~th a libra%" project 
> 

> tti Charlene, 
> How about next Wednesday or Thursday al~emoon? A~er 2pro on either of those days would work best for me but I am totally flexible. Let me know if there is a time aro~d then that 
would work for you. 
> Thanks againt 
> K~telyn 
> 

> On Sep 4, 2012, at 5:00 PM, Regesmr, Charlene B wrote: 
> 

>> Dear Katelyn: Yes, I am willing to contribute to this efli~rt. Just let me l~ow when you would lNe to meet Afternoons are better for me. Sincerely, Charlene Regester 
>> 

>> 

>> From: ~der, Katelyn 
>> Sent: Tuesday, September 04, 2012 3:25 PM 
>> To: Regester, Charlene B 
>> Subject: Help with a library" project 
>> 

>> Hi Charlene, 
>> I ~ow you are extremely busy but I have a huge favor to ask if you have a bit of time to spare during the week. ~e library is c~rently working on its next 5-year Strategic Plan and the 
cot~ittee members (of which I am one) are c~rently intet~iewing campus co~uni~ members (13cul~, staff, students, town bol~o~vers) to get a better feel for what sorts of projects they 
are working on, how they use the libraries, what the libraries could do to be more helpful and relevam to them, etc. ~is is meant to be ve~ informal and should only take about 30 minutes 
(~mless you want to talk longert). I would love to buy you a &it~ at the Daily Grind or come over to yaw office if that is easier for you. Please just let me ~ow if you would be willitN to do 
this and if so, what days and times would work best. 
>> Thanks so mucht 

>> Katelyn 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, September 13, 2012 4:38 PM 

Graney, Brian Patrick <bpgraJ~ey@JndJa~a.edu> 

ILE: BFC/A project - letter ofcommittnent 

Lettefl~eadBlackFilmCenterArchiveNEHLetter.doc 

Dear Brian: Attached is the letter requested. Hope this helps. Sincerely, Charlene Regester 
From-" Graney, Brian Patrick [bpgraney@indiana.edu] 
Sent; Tuesday, September :tJ., 20:t2 S:0:t PM 
To; Regester, Charlene B 
Subject: BFC/A project - letter of commitment 

Dear Charlene, 
I’m preparing to submit the BFCiA proposal for internal review early next week. Can you provide me with a letter of commitment to the project? This should 
include the name of the project ("Representing Early Black Film Artifacts as Material Evidence in Digital Contexts") and the name of the grant program (Digital 
Humanities Start-Up Grant - Level I). 
Please send this to me by Monday, September 17, either by fax to 812-856-5832 or as an email attachment to bpgraney@indiana.edu. 
Thanks for your help with this. If you have any questions or want to discuss anything, please let me know. 
Best wishes, 
Brian 

Brian Orane’.y 

Archivist 

Black Film CenterLArchive 

Ir~diana University 

812855.6041 

www.indiana.edui--blb~ 

Froth," Regester, Charlene B [mailto:regester@email,unc,edu] 
Se~t~ Nonday, August 27, 20~2 ~:~0 AN 
T~ Graney, Brian Patrick 
8~jeCt~ RE: Pa~idpation in Black Film Cen~r/Archive project~ 
Dear Brain: Yes, ~ am ve~ much interested in participating in this project and as the date nears please provide more specific information regarding what ~ can best contribute 
to the conference in view of the focus and direction of the panel listed. ThanB for the invi~tion and ~ look fo~arding to working with you in the near future. Sincerely, 
Charlene Regester 

From: Graney, Brian Patrick [bpgraney@indiana.edu] 
Sent-" Monday, August 27, 2012 10:53 AM 
To-" Regester, Charlene B 
Subject; Participation in Black Film Center/Archive project? 

Dear Dr. Regester: 

The Black Film Center/Archive at Indiana University is developing a proposal for the current cycle of NEH Digital Humanities Start-Up Grants to hold a conference 

and workshop on issues of digital scholarship in early black-audience film studies in late 2013: 

In a 2011 article, Jacqueline Stewart proposed a challenging new avenue for the study of early black-audience motion picture film--an area marked by its 

scarcity of extant documentation--by identifying unmined evidentiary value in what "we can learn from the singularity of each print...and what any 

existing print might teach us about the circulation, exhibition, and content of movies in this under-documented film culture. Indeed, when we think of 

each print as a unique artifact, we are encouraged to reconsider what we think of as a film’s ’content.’" Reconsidering how we define the content of a film 

print beyond the audiovisual information recorded within the frame, encompassing all of its physical characteristics, markings, and structures as a material 

artifact, introduces a series of questions bearing on the representation of film as a digital object: 

¯ How must we reevaluate and amend current best practices for digitization of motion picture film which by design omit or obscure physical 

attributes of the original artifact? 
° What tools, such as tiled, multi-resolution image processors, might be turned to unconventional uses in representing original film artifacts as static 

images for close examination and study? 
¯ And how might this representation of film as a material object offer a conceptual bridge for integrating audiovisual media in digital platforms 

within a wider network of related visual and textual documentation? 

The Black Film Center/Archive (BFC/A) at Indiana University proposes in this Level I Digital Humanities Start-Up Grant to explore these questions by 

convening an interdisciplinary group of scholars, moving image archivists, and technology specialists in digital arts and humanities for a two-day 

conference and workshop to be held in Bloomington, Indiana, in November 2013. The conference program will engage participants in discussing and 

articulating the new methodologies and questions emerging through recent scholarship in early black-audience film studies and their broader application 

to other marginalized media cultures with rich histories of material practice, such as early cinema and experimental film. The workshop will continue the 

previous day’s agenda by establishing the technological groundwork necessary to enact these modes of inquiry, through reevaluation of existing best 

practices and capture technologies for digitization of original motion picture film artifacts; through demonstrations and assessments of existing open- 

source tools for presenting and analyzing moving image materials online; and through experimental approaches to integrating film among other forms of 

documentation in dynamic structures for discovery, presentation, and analysis. 

If this sounds of interest to you, I hope you might consider participating in the conference as a presenter. Copied below is a rough draft of the agenda for the first 

day of the conference. Many of the participants listed here--yourself included--are provisional and haven’t yet been contacted; confirmed so far are Jacqueline 

Stewart, Jan-Christopher Horak, Leah Kerr, Allyson Field, and Barbara Tepa Lupack, along with archivists, scholars, and technology developers here at IU. 

Please let me know if I can answer any questions or provide any additional information. Thank you for giving this your attention. I look forward to hearing from 

you. 

Best regards, 

Brian 

Brian Graney 

Archivist 



Black Film Center!Archive 

Indiana University 

812.855.6041 

www.indiana.edu!-~bfca 

Proposed Cm~ference Agenda, NEH Digital Htm~anities Start up Grant, Level I 
DAY ONE 

8:30 AM 9:00 AM: Coffee 

9:00 AM 9: 30 AM: Welcom e and h~troduction 

9:30 AM 11:00 3aM: Panel One: Generations of scholarship in the study of early black filna 

Hislories of early black audience film scholarship and die observed influence of past technological developments in access and presentation. 

Moderator: 

Greg Waller, DeparUnent of Co~xmmnication and Culture, Indiana Ulfiversity Bloominglon 

Panel: 

~latt Bernstein, Department of Fihn and Media Sludies, Emory Lhaiversily 

]. Ronald Green, Department of History of Art, Ohio State University 

Amy Turner, G. VVilliam Jones Fihn and Video Collection, Southern Methodist Lh~iversily 

Dana White, Graduate Institute of Liberal Arts, Emory Universily 

11:00 AM 11:15 AM: Break 

11:15 AM 12:45 PM: Panel Two: Reconceptualizing the film artifact as an object for study 

Examining the character of fihn works si~hCicant to earl3,- black audience film as they exist as fragments, versions, a~d varia~ts, and how they constitute material evidence apart 

from their thne based moving Rnage essence and within a network of related visual and tex/ual doctmxents. 

Moderato~ : 

Rachael Stoeltje, IU Film Archive, Indiana l[uiversity Bloomington 
Panel: 

]acqueline Stewart, School of Co~m~ica~ion, Nor thwes/ern UniversiD, 

Mike ~Iashon, Moving ]hnage Section, MBRS, Library of Congress 

Leah Kerr, Independent ~a’chivist 

J. Christopher Horak, UCIA Film and Television Archive, University of California Los Angeles 

12:45 PM 2:45 PM: Ltmch 

2:45 PM 4:15 PM: Panel Three: The Race ~lovie Circuit and the Web of Evidence 

The race movie circuit, a he,york of performers, producers, distributors, investors, theaters, and audiences, requires establishing relationships between bodies of extant materials 

held across archis,es, and means of presenting and discovering li~ked data geographically, chronologically, and thematically. 
Moderator: 

Barbara Klinger, DeparUnent of Col~tmm~icalion and Cullttre, Indiana l[uiversity Bloomington 
Panel: 

Allyson Field, School of Theater, Fihn, and Television, Lh~iversity of California Los ~M~geles 

Barbara Tepa Lupack, Independent Scholar 

CharleneRegester, DepartmentofAfficanandAffo American Studies, U~fiversityofNorthCarolina ChapelHill 

Natalia ~Natasha" Smith, Carolina Digital Library and ka-chives, Uadversity of North Carolina Chapel Hill 

4:15 PM 4:30 PM: B~eak 

4:30 PM 5:30 PM: Closing Roundtable 

Moderator: 

Yiichael T. Martin, Black Fihn Cenler/Archive, Iudiana Universily Blooming’ran 

8:00 PM: Evening Keynote 

Khalil Gibran Muhammad, Schomburg Center for Research in Black Culture, New York Public Library 

DAY TWO 

Workshop Agenda TBD 



September 17, 2012 

Representing Early Black Film Artifacts as Material Evidence in Digital Contexts 

To: National Endowment for the Humanities 
Reviewers for the Digital Humanities Start-Up Grant 

To Whom It May Concern: 

This letter is in support of the Black Film Center Archive/Indiana University that is 
submitting a proposal for the Level I Digital Humanities Start-Up Grant to hold a conference and 
workshop that addresses the digitization of motion pictures for the study of early black film. This 
conference is designed to assemble scholars in the field who will address: scholarship related to 
early black cinema; reconceptualizations of film artifact as an obj ect of study; and the race movie 
circuit as an unexplored archive. To facilitate this effort, I am submitting this letter of support for 
this proj ect. 

The importance of this project cannot be underestimated in view of the paucity of 
resources available to scholars and the impact that digital reproductions of these films are likely 
to have on continuing scholarship. As new technologies emerge, early black films are frequently 
ignored and neglected for restoration in this period of film history. Therefore, it is imperative 
that scholars share their views and expertise to shape and give direction to a little known area of 
study in dire need of resurrection and reconstruction. Several years ago a similar effort ~vas made 
to restore and locate the films of black filmmaker Oscar Micheaux and because of this collective 
effort, Micheaux films have been restored by the Library of Congress and are nov,, widely 
available to both scholarly and non-scholarly audiences. 

Supporting such a project will foster the collaboration and communication of scholars 
across a wide range of cinematic specializations and schools for the purpose of furthering the 
study of early black cinema. Much of the work that we do is limited to a certain extent because 
of a lack of adequate resources. Therefore, making these resources more widely available 
through digital means stands to expand the scholarship that is produced. 

Finally, my own work on early black films, film stars and theaters could be greatly 
improved if there were wider access to digital resources. Many of the scholars who have been 
invited to participate in this conference share a similar experience and would greatly benefit from 
the implementation of such a project. It is my expertise as a black cinema historian that I would 
contribute to this proj ect. Finally, this proj ect is one that is long overdue, deserving of funding, 
and one that I overwhelmingly support. If additional information is needed, please feel free to 
contact me in the near future. 



Sincerely, 

Charlene Regester, Ph.D. 
Associate Professor 
Department of African & African American Studies 
109 Battle Hall, CB# 3395 
University of North Carolina 
Chapel Hill, N.C. 27599-3395 





From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Friday, September 14, 2012 10:40 AM 

Kapur, Geeta <gkapur@email.nnc.edu> 

l~W: Radio Interview 

From: Caldwell, Kia L [klcaldwe@email.unc.edu] 
Sent: [~’riday, September 14, 2012 7:55 AM 
To: Department listserv 
Subject: [afriafam] Radio Interview 

Dear Colleagues, 
I did a radio inter~dew about the statement that was read last week and other matters related to the dept. earlier this week. The inter~dew will be broadcast along with inter~dews by Jan Boxi[1 

and members of the department’s student union tomorrow between 8:30 and 9:00 am on 97.9 FM This is a student-run show called "Carolina Connection.". A transcript of the program will 
probably be posted on the station’s website 

Best, 
Kia 

Kia Lilly Caldwell, Ph.D 

Associate Professor 

Afro-American Studies 

UNC-Chapel Hill 

CB ¢¢3395, 208 Battle Hall 

Chapel Hill, NC 27599 

Phone: 919-%2-8225 

Fax: 919-%2-2694 

klcaldwe@email.m~c.edu 

http :/iafriafam.unc.edu/ 

Froru: Sahle, Eunice N [eunice@eruail.~mc.edu] 
Sent: Tuesday, September 11, 2012 10:29 ~xSvi 
To: Department listserv 
Subject: [afriafam] L2",IC’s homcpage story- 

Dear Colleagues, 

I have been asked to let you know that the story on the homepage is now coraplete and reflects the geographies of our research interests. Both the print and online issues will have the ruap. 

Best wishes, 
Eunice 

You are currently subscribed to afriafam as: klcaldwe@email.uaac.edu<mailto:klcaldwe@email.unc.edu>. 

To uaasubscribe click here: http://lists uric edu~’u?id 32361596.bf~5d999979b5aagf457ab7g)13a5f65&n T&I afriafam&o 32131684 

(It may be necessal?,’ to cut and paste the above URL if the line is broken) 

or send a blank email to ~eaVe-32~3~684-3236~596.bIb5d999979b5aa9f457ab7~3a5f65@~istserv.unc.edu<mai~t~:~eaVe-32~3~684- 
32361596.bf~5d999979b5aa9f457ab7g) 13a5f65@listserv.unc.edu> 

-- You are cun-ently subscribed to afriafam as: regester@email.unc.edu. To unsubscribe 
click here: http:/71ists uric edu/u?id 32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriafam&o 32148896, or send a blank email to leave-32148896- 
32361607 26892ffebebb2514dbed 042dl 0c3de25@listserv.unc.edu. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, September 14, 2012 2:01 PM 

Kapur, Geeta <gkapur@email.unc.edu> 

l:W: UNC Names Panel Plam~ing Syste~n’s Futnre Direction 

From: Caldwell, Kia L [klcaldwe@email.unc.edu] 
Sent: Friday, September :t4, 20:t2 :t:I:58 AM 
To; Department listserv 
Subject; [afriafam] UNC Names Panel Planning System’s Future Direction 

I thought you’d would want to h~ow about this: 

http:!/~vx~¥.newsobserver, corn/2012/09/13/233 9480!unc -name s-panel-plannmg-sy stems.html 

UNC names panel plamaing system’s future direction 
The Associated Press 
Published in: Wire - North Carolina 

RAI,EIGH, N.C. North Carolina’s public university system is forging its future with a blue-ribbon panel marked by Republicans who now 
control "the General Assembly and budget purse-strings. 

The University of North Carolina said Thursday the panel will develop a five-year plan setting priorities, deciding spending priorities, and 
what will happen to academic programs on the 16 state university campuses. The 27-member board includes university system president 
Tom Ross and the two Republicans in top positions on the system’s Board of Governors. 

The panel also includes "the Republicans who lead the state House and Senate, the head of "the state’s chamber of conm~erce, and Art Pope, 
the retail-store magnate who has been a top funder of conservative causes and candidates. 

The panel also includes five university chancellors and "the COIDATIUllity college system’s president. 

You are currently subscribed to al~iafam as: regester(~emaiLunc.edu. 
To unsnbscribe click here: http://lists.unc.edu/u?i&32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriafam&o 32150376 
(It may be necessa~ to cut and paste the above URL if the line is broken) 
or send a blank email to leave-32150376-32361607.26892ffebebb2514dbed042d10c3de25(~listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, September 14, 2012 4:43 PM 

Graney, Brian Patrick <bpgraJ~ey@india~a.edu> 

l~E: BFC/A project - letter ofcommittnent 

Dear Brian: This is to let you know that when I downloaded the letter -- the letterhead did not print completely. If you need for me to reprint on letterhead (so that it is fully 
readable) just let me know as I am not very computer savvy and will have to get some help. Sincerely, Charlene Regester 

From: Graney, Brian Patrick [bpgraney@indiana.edu] 
Sent: Friday, September 14, 2012 3:24 PM 
To: Regester, Charlene B 
Subject: RE: BFC!A project - letter of commitment 

Thank you, Charlene! 

gesL 

Brian 

From: Regester, Charlene B [mailto:regester@email.unc.edu] 
Sent: Thursday, September 13, 2012 4:38 PM 
To: Graney, Brian Patrick 
Subject: RE: BFC!A project - letter of commitment 
Dear Brian: Attached is the letter requested. Hope this helps. Sincerely, Charlene Regester 
From: Graney, Brian Patrick [bpgraney@indiana.edu] 

Sent: Tuesday, September 11, 2012 5:01 PM 
To: Regester, Charlene B 
Subject: BFC!A project - letter of commitment 

Dear Charlene, 

l’m preparing to submit the BFC/A proposal for internal review early next week. Can you provide me with a letter of commitment to the project? This should 

include the name of the project ("Representing Early Black Film Artifacts as Material Evidence in Digital Contexts") and the name of the grant program (Digital 

Humanities Start-Up Grant - Level I). 

Please send this to me by Monday, September 17, either by fax to 812-856-5832 or as an email attachment to bpgraney@indiana.edu. 

Thanks for your help with this. If you have any questions or want to discuss anything, please let me know. 

Best wishes, 

Brian 

Brian Gran%,’ 

ArchMst 

Black Film Cen~eriArci~r,/e 

I~sdiarla Llrfivers~b~ 

812 8556041 

www.indiana.edui~bfca 

From: Reges~r, Charlene B [£?~_[[~_¢2Ecg_¢a~Z@_¢~a_[L~B_¢:~_~] 

Sent: Monday, August 27, 2012 11:10 AM 

To: @aney, Brian Patrick 

Subject: RE: Pa~idpation in Black Film Center/Archive project? 

Dear Brain: Yes, I am ve~ much interes~d in participating in this project and as the da~ nears please provide more specific information regarding what I can best contribu~ 

to the conference in view of the focus and direction of the panel listed. Than~ for the invi~tion and I look fo~arding to working with you in the near future. Sincerely, 

Charlene Regester 

From: Graney, Brian Patrick [bpgraney@indiana.edu] 
Sent: Monday, August 27, 2012 10:53 AM 
To: Regester, Charlene B 

Subject: Participation in Black Film Center!Archive project? 

Dear Dr. Regester: 

The Black Film Center/Archive at Indiana University is developing a proposal for the current cycle of NEH Digital Humanities Start-Up Grants to hold a conference 

and workshop on issues of digital scholarship in early black-audience film studies in late 2013: 

In a 2011 article, Jacqueline Stewart proposed a challenging new avenue for the study of early black-audience motion picture film--an area marked by its 

scarcity of extant documentation--by identifying unmined evidentiary value in what "we can learn from the singularity of each print._and what any 

existing print might teach us about the circulation, exhibition, and content of movies in this under-documented film culture, indeed, when we think of 

each print as a unique artifact, we are encouraged to reconsider what we think of as a film’s ’content.’" Reconsidering how we define the content of a film 

print beyond the audiovisual information recorded within the frame, encompassing all of its physical characteristics, markings, and structures as a material 

artifact, introduces a series of questions bearing on the representation of film as a digital object: 

¯ How must we reevaluate and amend current best practices for digitization of motion picture film which by design omit or obscure physical 

attributes of the original artifact? 

¯ What tools, such as tiled, multi-resolution image processors, might be turned to unconventional uses in representing original film artifacts as static 

images for close examination and study? 

° And how might this representation of film as a material object offer a conceptual bridge for integrating audiovisual media in digital platforms 

within a wider network of related visual and textual documentation? 

The Black Film Center/Archive (BFCiA) at Indiana University proposes in this Level I Digital Humanities Start-Up Grant to explore these questions by 

convening an interdisciplinary group of scholars, moving image archivists, and technology specialists in digital arts and humanities for a two-day 

conference and workshop to be held in Bloomington, indiana, in November 2013. The conference program will engage participants in discussing and 

articulating the new methodologies and questions emerging through recent scholarship in early black-audience film studies and their broader application 

to other marginalized media cultures with rich histories of material practice, such as early cinema and experimental film. The workshop will continue the 



previous day’s agenda by establishing the technological groundwork necessary to enact these modes of inquiry, through reevaluation of existing best 

practices and capture technologies for digitization of original motion picture film artifacts; through demonstrations and assessments of existing open- 

source tools for presenting and analyzing moving image materials online; and through experimental approaches to integrating film among other forms of 

documentation in dynamic structures for discovery, presentation, and analysis. 

If this sounds of interest to you, I hope you might consider participating in the conference as a presenter. Copied below is a rough draft of the agenda for the first 

day of the conference. Many of the participants listed here--yourself included--are provisional and haven’t yet been contacted; confirmed so far are Jacqueline 

Stewart, Jan-Christopher Horak, Leah Kerr, Allyson Field, and Barbara Tepa Lupack, along with archivists, scholars, and technology developers here at IU. 

Please let me know if I can answer any questions or provide any additional information. Thank you for giving this your attention. I look forward to hearing from 

you. 

Best regards, 

Brian 

Brian Graney 

Archivist 

Black Film Center/Archive 

Indiana University 

812.855.6041 

www.indiana.edui~.blca 

Proposed Conference Agenda, NEH Digital HuInanities Start up Grant, [~vel I 
DAY ONE 

8:30 AM 9:00 AM: Cot}~e 

9:00 AM 9 : 30 AM: Welcome and ln~’oduction 

9:30 AM 11:00 ~MM: Panel One: Generations of scholarship in the study of early black film 

Histories of early black audience fihn scholarship and d~e observe(| h~fluence of past technological developments in access and presentation. 

Moderator: 

Greg Waller, Department of Commmdcation and Cu|ture, Indi~aa University Bloomington 

Panel: 

Matt Bernstein, Deparnnent of Fihn and Media Studies, Emory University 

J. Ronald Green, Departuaent of History of Art, Ohio State Lhfiversi~ 

Amy Turner, G. "William Jones Fihn and Video Collection, Southern Methodist Lhdversily 

Dana White, Graduate hastitute of Liberal Arts, Emory Uni~ersi~" 

11:00 AM 11:15 AM: Break 

11:15 AM 12:45 PM: Panel Two: Reconceptualizing the film artifact as an obiect for study 

Examhahag fl~e character of Nm works significant to early black audience l~an as they exist as f?ag~nents, versions, and variamts, and how fl~ey constitute material evidence apart 

from their time based movh~g image essence and widdn a net~vork ofre|ated visual and textual documents. 

Moderator: 

Rachael Stoeltje, IU Fihn Archive, Indiana [hdversity Bloomington 

Panel: 

]acqueline Stewart, School of Communication, Northwestern University 

Mike Mashon, Movhag hnage Section, MBRS, Library of Congress 

Leah Kerr, hadependent Archivist 

J. Christopher Horak, UCLA Fihn and Television Archive, [hfiversity of California Los Angeles 
12:45 PM 2:45 PM: Ltmch 

2:45 PM 4:15 PM: Panel Three: The Race Movie Circuit and the Web of Evidence 

The race movie circuit, a nelwork of performers, producers, distribu/ors, investors, d~ealers, and audiences, requires est~blishir~g relationships bet-ween bodies of extant materials 

he|d across archives, and means of presenting and discoverh~g li~ked data geographically, chronologically, and thematicaBy. 
Moderator: 

Barbara Klinger, Department of Communication and Culture, Indiana ~hdversity Bloomington 

Panel: 

Allyson Field, School ofqt~eater, Film, and Television, [Inis~ersity of California Los Angeles 

Barbara Tepa Lupack, Independent Scholar 

Charlene Regester, Dep~u-Unent of~adrican and Afro :Mnerican Studies, Lhtiversity of North Carolina Chapel Hill 

Natalia "Natasha" Smith, Carolina Digital Library tad Archives, Ihfiversity of North Carolina Chapel 
4:15 PM 4:30 PM: Break 

4:30 PM 5:30 PM: Closing Roundtable 

Modera/or: 

Michael T. Mar tin, Black Film Center/Archive, hadiana Universi~, Bloomington 

8:00 PM: Evening Keynote 

Khalil Gibran Muhanmaad, Schombm’g Cenler for Research ha Black Cuhm-e, New York Public Library 

DAY TWO 

Workshop Agenda TBD 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <iO=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Tuesday, September :[8, 20~L2 8:29 AM 

Kapur, Geeta <gkapur@email.unc.edu> 

FW: FEC stmt on Thorp’s resignation; Called meeting of General Faculty TUESDAY 4pm 

20120917FECResolutionThorpFinal.pdf 

From= Faculty Governance 
Sent= Monday, September 17, 2012 11:13 PM 
To= General Faculty 
Subject= [generalfaculty] FEC stmt on Thorp’s resignation; Called meeting of General Faculty TUESDAY 4pro 

Monday, September 17, 2012 

To the General Facul~ 

Dear Faculty Colleagues, 

As you know, today (Monday), Chancellor Holden Thorp announced his intention to resign a,s our chancellor as of June 30 of next yeax. This afternoon, your Faculty 

Executive Cotnmittee tnet in emergency session ~o consider this dismaying announcement. The FEC unanimously approved the attached statement to be fo~-warded to 

Chancellor Thorp urging him to reconsider his decision. 

AdditionaJb; as per the procedures outlined in Article 1 of the Facul~" Code, I am calling a special meeting of the General Facul~ (that’s aJl of you) tomorrow 
afternoon that is, Tuesday, September 18, 2~12 -- at 4:0~ pm in the Nelson Mandela Auditorivan of the FedEx Global Education Center at 3~1 

Pittsboro St. 

The purpose of the meeting is to heay from members of the Facul~ Executive Committee mad me about this situation, to express strong facul~ support for Chancellor 
Thorp, and to consider a resolution l]com the entire facul~ urging the chancellor not to resign. 

I hope that you will attend and invite many of your colleagues to attend &s well. A large turnout of faculty is critical to the success of this event. 

With kind regards, 

Jan Boxill 
Chair of the Faculty 

¯ -- You are currently subscribed to 

generalt~ulty as: regesteKib~email.unc.edu. 

To unsubscribe click here: http:i/lists.unc.edtr/u?id 55209169.5839ac6d51510ac4c9823de128a864d4&n T&l genemlt?aculty&o 32162846orsendablm~kemail 

to leave- 32162846- 55209169.5839ac6d51"510ac4c9823de 128a864d4@listserv.unc.edu 



The UNC-Chapel Hill Faculty Executive Committee passed the following statement in 

emergency session, Monday, September 17, 2012. 

We the members of the UNC-Chapel Hill Faculty Executive Committee were dismayed to learn 

earlier today of Holden Thorp’s decision to resign as our chancellor as of June 30, 2013. We 

have worked closely with Chancellor Thorp for many months as he has dealt with the unfolding 

academic scandal emerging from the investigation into UNC athletics, and we have found the 

chancellor to be thoughtful, engaged with the faculty and its elected leadership, receptive and 

open, and highly responsive to faculty concerns about protecting the integrity of the 

university’s academic mission. In particular, Chancellor Thorp without hesitation supported the 

efforts of our own faculty subcommittee to dig deeper into the problems that may have 

contributed to the academic scandal. Thus, our own experience working with Chancellor Thorp 

has been entirely positive. 

In emergency session this afternoon, we observed that: 

The Council of Chairs in the College of Arts and Sciences today passed a resolution 

supporting Chancellor Thorp and urging him to reconsider his decision to resign. 

The Faculty Council and General Faculty, meeting on September 7, endorsed a strong 

resolution of support for the steps and actions Chancellor Thorp has taken in response 

to the revelations of recent months and the various studies and reports that have been 

undertaken. 

Chancellor Thorp is a devoted, accomplished member of Carolina’s faculty who has 

demonstrated, time and again, his understanding of, respect for, and support of the 

critical role of the faculty in Carolina’s success. 

Chancellor Thorp has been an approachable, accessible, sincere partner with faculty in 

our efforts to make Carolina better. 

Chancellor Thorp has demonstrated integrity, vision, thoughtfulness, and intelligence in 

considering the university’s challenges and has done his best to make informed, 

reasoned decisions under very difficult circumstances. 

In regularly seeking the counsel of the faculty’s elected and appointed representatives 

and in demonstrating that their advice makes a difference in his decision-making, 

Chancellor Thorp has shown himself to be a strong believer in shared governance of the 

university. 

In the flurry of coverage of these tumultuous events, Chancellor Thorp’s inspiring vision 

for an innovative, flexible, responsive university, and his many significant 

accomplishments (including shepherding us through the recent financial troubles while 

minimizing impact on faculty and students, championing academic freedom, and making 

a strong case for the university’s affordability and accessibility) have been overlooked 

and underemphasized. 

In sum, we believe that Chancellor Thorp has far exceeded expectations and stands as an 
example of exactly the kind of leadership that we--and all of public higher education--need at 



this time. We are convinced that all of his actions, including the sad announcement today, have 

been taken with the best interests of Carolina at heart. 

On behalf of the faculty, the Faculty Executive Committee respectfully requests that Chancellor 

Thorp reconsider his decision to resign. We believe that, despite the difficulties of the present 

moment, Holden Thorp remains the best person to lead our university through these 

challenging times. With the College’s Council of Chairs, we urge that UNC system President 

Ross, the UNC-Chapel Hill Board of Trustees, and the UNC System Board of Governors continue 

to provide the support the chancellor needs to remain in office. 

Signed, 

Members of the Faculty Executive Committee 

Jan Boxill, Chair of the Faculty (Philosophy, Committee Chair) 

Steven Bachenheimer (Microbiology and Immunology) 

Mimi Chapman (Social Work) 

Gregory Copenhaver (Biology) 

Jean DeSaix (Biology) 

Jo Anne Earp (School of Public Health) 

Joseph S. Ferrell, Secretary of the Faculty (School of Government) 

Michael Gerhardt (School of Law) 
Kevin Guskiewicz (Exercise and Sports Science) 

Laurie Maffly-Kipp (Religious Studies) 

Timothy McMillan (African and Afro-American Studies) 

Leslie Parise (Biochemistry) 

Shielda Rodgers (Nursing) 

Sarah Shields (History) 



FrOlll: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, September 18, 2012 3:18 PM 

a~hm276- lhll2012@lis~serv.~mc.edu 

FW: Undergraduates ruth children 

Childcoae resources for Uudergradaates.pdf 

From: Janken, Kenneth R [krjanken@email.unc.edu] 

Sent: Tuesday, September 18, 2012 11:26 AM 

To: Department listserv 

Subject: [afriafam] Undergraduates with children 

Dear Colleagues, 

I have seen an increase iu the uumber of uude~graduates mos¢ly women who have young childreu and who sometimes have childcare issues. I am attaching a 

document about childcare resources available to uude~graduates. The information comes from the Uudergraduate Reteution program iu the Office of Undergraduate 

Education. The program’s website is !!_t_t_[?:_~()’_~___u_d__e_n_L_%[_c__c_e_~:__u_!!_c_:__e__d_t_t_/_. Please pass on as needed. 

Regards, 

Kenneth 

Kenneth R. Janken 

Professor of Afro-American Studies 
Department of At~can and Affo-America3~ Studies 

109 Battle Hall, CB# 3395 
University of North C~olina 

Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 
Click on a link for intb~matiou about my publicatious: 

http:/,’uucpmss.t~nc.eduiboolc~’T- 8059.html 

http:/iundpress.nd.edu~’book,’P00780 

http:/iundpress.nd.edu~’book,’P00723 

You aye curre~Ny subscribed to at~aiZam as: regester(a)~email.uac.edu. 

To unsubscribe click here: http:i/lists.unc.edtr u?id=:32361607.26892tt}bebb2514dbed042d 10c3de25&n=:T&l =at?iafam&o=:32166132 

(It may be necessa~ to cut m~d paste fl~e above URL iffl~e line is broken) 

or send a blank emaJl m leave-32166132-32361607.26892ffebebb2514.dbed042d10c3de25,~;listserv.unc.edu 
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Ayt~da para b~scar ~arde~a 

Ayt~da para b~scar ~arde~a 

Ay~da papa b~sca~ g~a~der~a 

Ay~da para b~scar 

Ay~da para b~scar 

Ay~da papa b~sca~ 

Ay~da para b~sca~ 

Ay~da para b~sca~ 

Ay~da ~a~a b~sca~ g~a~der~a 

:::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::: 

:::::::::::::::::::::::::::::::::::::::::::::::::::: 

~::~::~::~::~i::::::::::::::::::::::::::::::: 



Services in Orange Counl:y a~e supported by the North Carolina 
Division of Ci]ild Deveiopment, Orange County Government, and 
University of North Ca!olina at Chapd 

Services in DurEar~ County ale supported by Durham’s Partnership 
ior Chi[dren a 5mart Start initiative, North Carolina Division oi Chi[d 
Development, United Way of the ¢~reater kiangle, and Durham County 
Govemmept. 

Services in Wake County are s_lpported by the Noith Carolina 
Division of Child Development, United Way of the Greate~ Triangie, 
Wake County },,rirart Sta!t, and the [,awn of Cary, 

Child Care Services Association does not recommend no~ endorse any 
child care program o~ provider, ar, d o~eis in~ormath:~n to the community 
wi:hout regard to the age, gendei~ ~ace, color, religior,, nations] origin, 
a~ectional orientation or disability of the seMce provider or the person 
seeking in’orrnation. 

.... 



Choosing the right child care provider can be a difficult 

decision .--- there are so many things to consider. 

A child may spend over 10,000 hours in a child care pro- 

gram during the preschool years° A good child care choice 

can make those hours rewarding, fun and safe for your 

child, and give you the security of knowing that your child 

is in a place where the potential for growth and develop- 

ment is greatest. 

When your child is a little older, a high-quality after-school 

or summer program may be what you need to keep your 

peace of mind and keep your child productively engaged. 

Child Care Services Association is the Triangle’s nonprofit 

child care resource and referral agency helping all families 

access affordable, high-quality child care for their children 

from birth through age 12. 

Referral counselors will listen to your family’s child care 

preferences, conduct a custom search for you, 
and provide details about the ...... : .... 

child care programs 

that meet your unique 
~ 

needs, o ~ .......... :~:~ ~ 

You can call, emai[ or visit ;~:~: ~ ..... 

tons about child care.                    : 

Quality care and how to find it 

Child care laws and rules in North Carolina 

How to find results of visits by inspectors and the state 
licensing agency 

Information about developmentally appropriate class- 
room practices and positive teacher-child interactions 

A detailed printout, listing 3-15 child care programs that 
are matched by such criteria as: quality ratings, type of care, 
location, tuition rates, vacancies, ability to meet a special 
need, and more 

Checklists to take with you when you visit child care facilities 
and tips for checking references 

Referrals to financial assistance sources 

Referrals to other resources such as NC Health Check/Health 
Choice health insurance program, voter registration, food 
stamps, WlC, tax credits and more 

Names and phone numbers of child care resource and 
referral agencies in nearby counties 

program, Joo~ for: 

National accreditation or higher 
than minimum licensing standards 
(3-5 stars in North Carolina) 

Teachers and directors with degrees 
in early childhood education or child 
development, or staff enrollment in 
college classes to earn credentials 
or degrees 

Low chlditeacher ratios and small 
group sizes 

Low teacher turnover 

Well-paid teachers with benefits 

Parent involvement 

Good health and safety practices 

Begin as early as possible. Many programs enroll months 
ahead or have long waiting lists. 

Call Child Care Services Association to speak with a re- 
ferral counselor about child care quality and standards, 
and get your customized list of child care programs to 
consider. 

Visit several child care programs (three or more) and 
spend at least an hour at each site. Use our checklists to 
guide you. 

Talk with other parents whose children are enrolled in 
the child care program you are considering. 

Ask a Child Care Services Association counselor to help 
you research the compliance history for each program 
that you are considering. 

Visit your favorite program again, without an appoint- 
ment and observe at a different 
time of day. 

Once you have enrolled your 
child, become an involved parent° 
Volunteer, drop in and visit your 
child, and talk regularly with your 
child’s teacher. 

A high-quality child care program 
welcomes and needs supportive 
parents. 



¯ Orange County has a lot of child care programs that offer 
their own scholarships or determine tuition using a sliding 

scale. Child Care Services Association (CCSA) has information 
about which programs provide assistance. However, do not 
hesitate to ask the child care facility if they can provide you 
with assistance. Even if they do not have a regular scholarhip 
fund or sliding scale, some centers or homes may be willing 
to help on an individual/emergency basis. 

For more information contact CCSA’s 
Child Care Referral Line at 
(855) EARLY-ED (855-327-5933) 

Quality child care is very expensive to provide. In a good 
program there are only a few children to each teacher. The 
environment is stimulating, with lots of fun, child-oriented toys 
and things to do, and lots of space for children to move around. 
Meals are nutritious. Well-trained and compensated teachers, 
toys and equipment, space, and food all cost money. Orange 
County has the highest rates for child care of any county in the 
state. In our society most of the responsibility of paying for 
child care falls on parents. All parents want the best child care 
that is available for their child.This brochure is designed to 
help you learn about subsidy programs in Orange County that 
may be able to help you. 

¯ All children, ages 0--5, with special needs can receive spe-- 
cial education services. If your child is under three years old 
with special needs, contact the Children’s Developmental 
Services Agency (CDSA). If you have a child who is or will be 
three years old soon, contact the public preschool in either 
the Chapel HilI-Carrboro or Orange County School System. 

For more information about services for children under the 
age of three, call CD5~4 at (919) 560-5600o 

For more information about services in Chape! Hill--Carrboro 
City Schools contact the Coordinator of Preschoof 

Disabilities at (919} 918-:~ 150 ~ 231 ~4. 

For more information about services in the 
Orange County Schools contact the 
Director of Exceptional Education Programs 

at (919) 245-zi006. 

Very few families can afford to pay more than 10% of their 
gross income for child care. When families have to pay more 
than 10% of their income for child care, they are having to 
make sacrifices in other important areas of their household 
budget.This means that if you are a single parent, receiving no 
additional child support, and your salary before taxes is $2,000 
per month, then it will be hard for you to afford more than 
$200 a month for child care. But everyone knows in Orange 
County, and in North Carolina, it is almost impossible to find 
any kind of child care that costs as little as $200 a month. 
Parents who have child care expenses and pay federal and/or 
state income taxes are eligible to receive child care assistance 
through the federal and state Child and Dependent Care Tax 
Credits. However, these credits are small, usually come as a 
one-time tax refund, and often don’t help pay the monthly 
child care bilkThat is why there are special programs to help 
parents pay for child care. 

CHILD CARE 
~ERVICES 

Association 

Child Care Services Association 
PO Boxg01 
ChapeIHilI, NC 27514 

919.967o3272 

www.childcareservices.org 

What’s 
available 
to help 
my fami(v 
pay for 
child care in 
Orange County’? 

C(.~A Scho~(~rship services in Oronge Coun ~/ ~re supported 

by the United Way of the Gre~ter #idngle, the University of North Carolina 

at CT~apel Hill, the Towns of Chapel Hill and Carrborq 

St. Thom~s More Cathofic Church, ~nd priw;te contributions. 



¯ Orange County Department of Social Services (DSS) 

manages the largest direct child care subsidy program avail- 
able to help low--income families (see the Ei[g[bilityTabie). 
Child care assistance through DSS is primarily available to 
families who are working. Priority is given to families who 
are receiving Temporary Assistance to Needy Families (TANF)o 
However, you may also qualify for assistance if you need child 
care to work, if your family is in crisis or if your child is develop- 
mentally delayed or has special needs. In some cases, parents 
attending a community college or undergraduate school are 
eligible° 

¯ The ~¢ Pre[~ Pro~ram is a state funded pre--kindergarten 
program for children who are 4 years old by August 31 and 
are at risk to start school with a disadvantage. Children are 
considered at risk if they have limited English proficiency, an 
identified disability, chronic health condition, developmental 

or educational need, or come from a Iowdncome or active 
duty military family. Priority is given to eligible children who 
have not been served in any other preschool or child care 
program. 

In Orange Count},, applications to enroll children in the NC 
PreK program are submitted to the participating child care 
centers.The NC PreK program runs on the school calendar, 
and care is available during school hours. Interested parents 
are encouraged to apply for fall enrollment in early summer; 
however, applications are accepted year round. 

¯ Child Care Services Association (CCSA) provides 

a private child care subsidy program for families in Orange 
County. Families receiving a CCSA scholarship are expected 
to pay for part of the cost of their child’s care. Fees are 
determined based on a percent of each family’s income. 

In order to receive a CCSA scholarship, parents must be work- 
ing, looking for work or enrolled in school Children must be 
enrolled in a 4- or 5-star child care program that is willing to 
participate. Most of the money is available to children who are 
residents of Orange County and age birth to five° But some 
funds are available for children whose guardians live or work 
in Orange County or who are schoolage. 

For more information on the D55 Child @re Subsidy 
Program call (919) 245-2808. 

¯ You may be able to offset some of your child care expenses 
by filing for federal and state tax credits. When filing your 
taxes, be sure to check your eligibility for the following credits. 

The Federal Chil~ Tax Credit (CTC) may reduce the federal 
income tax you owe by up to $1,000 for each qualifying child 
under the age of 17. 

The Federal Chilli and Dependent Care Tax Credit 
provides up to $2,100 in tax assistance to parents who pay 
for child care so they can work or look for work. This federal 
tax credit will also be used in determining the N¢ Child anal 
Depen¢lent Care Tax Credito Total expenses counted for 
the credit cannot be more than $3,000 for one dependent or 
$6,000 for two or more dependents. 

The Federal Earne~ income Tax Credit (EITC) provides up 
to $5,751 in tax assistance to working families with qualifying 

children and incomes of less than $49,078. 

state EITC of up to 3.4% of an individual’s federal EITCo 
This new credit will be available through 2012. 

For more information on Federal tax credits visit 
~w~oirsoejev, For more information on North Carolina 
tax credits visit ~w.~er.state.nc.us 

¯ Head Start and Early Hea¢! Start are available to 
serve families with very low incomes. Eligible families re- 
ceive free child care and a variety of other services designed 

to meet the medical, dental, nutritional and mental health 
needs of their children. Early Head Start serves children 
from infancy through two years old and gives special prior- 
ity to teen parents. Head Start serves children ages three 
and four. 

To get more #fforrnation on the NC PreK, Head Start or Early 
Head Start programs near you, contact Child @re 
5ervicesAssociation at (855) EA~LY-ED (855-327-5933) 
to ~peak to the family ~upport counselor. 

Maxim~Jm Income Eligibility Table* 

Family Maximum Maximum Maximum 
Size income for income for income for 

OSS CCSA LINC=CH 
subsidy scholarship scholarship 

Two g34,668 S43;682 ~50,000 

Three $42,816 $53,948 $ 56,000 

Four S50,976 $64,230 $62,160 

F[ve $59,136 $74,511 $67,133 

Six ! ~67,284 ! $84,778 ! $71,832 

*Definitions of income and family size vary among agencies. Please call for clarification. 

Scholarships are awarded based 
strictly on need, with low--income 
families receiving priority.The 
typical scholarship family earns 
about $20,000 per year, but income 

eligibility limits are set at 75% of 
median Orange County income 
(see the EligibilityTable). 

CCSA~s scholarship program is made possible by funding 
from United Way of the Greater Triangle, University of North 
Carolina at Chapel Hill, Town of Carrboro, Town of Chapel Hill, 
St. Thomas More, and private contributions. 

Scholarships funded through University of North Carolina at 
Chapel Hill are earmarked for students and eligible employees 
of the University° Income eligibility limits are set by the UNC 
Chancellor’s Child Care Advisory Council (see the Eligibility 

Table). 

For more information contact CC~A at 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, September 18, 2012 3:22 PM 

a~hm276- fall2012@listserv.~mc.edu 

Tonight’s Screening 

Dear AFAM 276: This is to remind you that we will have a screening tonight (6pm-8pm) in Room 205 of the undergrad library. Please attend if you can, however, I do 
understand that some of you have other obligations and cannot attend. Hope to see you then. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester. Charlene B --~JO UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, September 21, 2012 9:36 AM 

Benom~, Jndith <benowi~@email.unc.edtp 

RE: AFAM 101 Major Revision for for Summer 2013? 

Dear Judith: At this point we have not yet heard anything regarding how this class will be structured. I will let you know as soon as we received some information. Sincerely, 
Charlene Regester 

From: Benowitz, Judith 
Sent: Friday, September 21, 2012 9:16 AM 
To: McMillan, Tim; Regester, Charlene B 

(::c: Bisese, Anne; McDonnell, Carol B 
Subject: RE: AFAM 101 Major Revision for for Summer 20137 

Tim and Ch~wlene, 

1% followin9 up on our exdw.nge about revising AFAM ]0] for’ next summer. Do you have any infor’m~tion about the new version yet and 
wh~ revisions you miQht do~ 

l’l~ be out of the office on medical leave as of 10/8, so whde I’m out, you can contact Anne Bisese (abisese@emoiLunc.edu) who will be 

covering for me during my ~’ou*oge." You can copy Caro~ Mcbonndl on any messages during that *ime as well (cbmcdonn@ema&unc.edu). 

Cheers 

Judith BenowH’z 

6B#~020 

Chapel Hill, NC 27599 

Tek 9~9@62-6302 

F~x: 919-962-55~9 

~¢tp~Z/fEj~aycenter.unc.edu 

"One d~g gout I~fe w~H flash before your eyes~ Make sure it’s worth watcMngJ’-Unknown 

F~m~ NcNillan, Tim 
Sent~ Tuesday, August ~4, 20~2 2:26 PN 
Te~ Regester, Charlene B; Benowitz, Judith 
Subject= RE: AFAN ~01 Major Revision for for Summer 20~37 

Hi Judith (and Charlene)-- 
I second CharJene’s commen~ -- we have not yet seen a model syllabus for the "new version" of AFAN 101 so it will be hard to propose the revisions. We should have a more 
clear idea by the middle of September. 

Take care 
Tim 

From: Regester, Charlene B 
Sent: Tuesday, August 14, 2012 12:02 PM 

To: Benowitz, Judith; McMillan, Tim 
Subject: RE: AFAM 101 Major Revision for for Summer 2013? 

Dear Judith: This is to inform you that I am very much interested in revising the new course but since we have not yet met with the department regarding the guiding focus of 
the new course, it will be a little while before I can make a commitment to this project. However, as soon as I receive information regarding its focus, I will notify you of my 
interest in working on the course revision. Sincerely, Charlene Regester 

From: Benowitz, Judith 
Sent: Monday, August 13, 2012 3:42 PM 
To: Regester, Charlene B; McMillan, Tim 
Subject: AFAM 101 Major Revision for for Summer 2013? 

Hi Charlene and Tim, 

Eunice mentioned that she would be asking you both to revise the CdO AFAM 101 course most likely for next summer. She also mentioned 

that the course would have a new number. 

Our budget for doing major revisions for this fiscal year is limited to just 2-3 courses per semester across all departments, and our 

summer waitlist is pretty full already, so I thought I’d ask you both when you think you’d be submitting a proposal to do this. The sooner 

we have one, the sooner T can put you on contract for the work. 

When you have a moment, please let me know what your thoughts are on this. 

Cheers, 

Judith 
Judith Benowitz 

Program Development Specialist 

University of North Carolina at Chapel Hill 

CB#1020 

Chapel Hill, NC 27599 

Tel: 919-962-6302 



Fax: 919-962-5549 

"Improvisation is too good to leave to chance.~ 

Paul Simon 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, September 21, 2012 1:35 PM 

Kapur, Geeta <gkapur@email.nnc.edu> 

I~W: Trustees Letter and Blue Ribbon Panel 

From-" Caldwell, Kia L 
Sent-" Friday, September 2:1, 2012 1:1:25 AM 
To; SaNe, Eunice N; Shields, Tanya L; Williams, Lyneise E; Hildebrand, Reginald F; P, egester, Charlene B; Boyd, Lydia C; Pier, David; Hall, Perry A; overton@psafety.unc.edu; 
Alexander Craft, Renee Jacqueline; _lanken, Kenneth R; kslocum@email, edu (kslocum@email.unc.edu) 
Subject-" Trustees Letter and Blue Ribbon Panel 

Hi All, 
There is a letter in support of the Chancellor by former chairs of the Board of Trustees in today’s Herald-Sun. I~s in the print edition, but is hard to find online, so I’m sending a 
link: http://www.hera~dsun.c~m/view/fu~st~ry/2~222~53/artic~e-F~rmer-chairs-praise-~utg~inq-UNC-chance~r%E2%8~%99s-~eadership?instance=search results 
Also, here’s a story in the Independent about the Blue Ribbon Panel that has been formed for the UNC system: 
h ttp://www, in d ywee k. corn/in d ywee k/the-co n se rvative-bent-of-the-u n c-a dvisory-co m mittee-on- strateclic-direction s/Co nte nt?oid = 3 :t 52086 
Best, 
Kia 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 9:t9-962-8225 
Fax: 9:t9-962-2694 
klcaldwe@email.unc.edu 
http://afriafam.unc.edu/ 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, September 21, 2012 1:37 PM 

Kapur, Geeta <gkapur@email.unc.edu> 

FW: Important Article about Influence of UNC Donors 

From: Caldwell, Kia L [klcaldwe@email.unc.edu] 
Sent: Wednesday, September :tg, 20:12 :t0:39 PM 
To; Department listserv 
Subject; [afriafam] Important Article about Influence of UNC Donors 

htt~~//www.s~uthernstudies~~rq/2~:t2/~9/art-p~pe-trans~ates~d~~~ars-int~-in~uence-at-unc.htm~ 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 
CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 9:t9-962-8225 
Fax: 919-962-2694 
klcaldwe@email.unc.edu 
http: //afriafam.unc.edu/ 

You ~e currently subscribed to afi-ial?am as: regester(a)email.unc.edu. 

To unsubscribe click here: http:i/lists.unc.edw’u?i~32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriafam&o 32175846 

(It may be necessau to cut and paste the above URL if the line is broken) 

or send a blank em~l to leave-32175846-32361607.26892ffebebb2514dbed042d10c3de25~)listserv.unc.edu 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, September 21, 2012 1:37 PM 

Kapur, Geeta <gkapur@email.unc.edu> 

I~W: Important Article from NC Policy Watch 

From: Caldwell, Kia L [klcaldwe@email.unc.edu] 
Sent: Wednesday, September 19, 2012 9:52 plVl 
To; Department listserv 
Subject; [afriafam] Important Article from NC Policy Watch 

http : / / www. ncpol icywatch.com / 2012 /O9 /19 /the-real-threat-to-unc/ 

You are currently subscribed to afriathm as: regester(a)emafil.unc.edu. 

To unsubscribe clickhe~e: http:/ilists.unc.edu/u?id 32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriafam&o 32175717 

(It may be necessmy to cut and paste the above URL if the line is broken) 

or send a blank emafil to leave-32175717-32361607.26892ffebebb2514dbed042d10c3de25,@]istserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, September 24, 2012 8:31 AM 

Kapur, Geeta <gkapur@email.nnc.edu> 

I~W: Letter about Dept. in The Durhmn News 

From: Caldwell, Kia L [klcaldwe@email.unc.edu] 
Sent: Sunday, September 23, 20:t2:1:58 plVl 
To; Department listserv 
Subject; [afriafam] Letter about Dept. in The Durham News 

httr)://www.thedurhamnews.com/20:t2/og/22/2:t3243/vour-letters-sel~t-23.html 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 
CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 919-962-8225 
Fax: 9"19-962-2694 
klcaldwe@email.unc.edu 
http://afriafam.unc.edu/ 
¯ anc.edn 

You axe currently subscribed to afi-ia~am as: regester~emafil.unc.edu. 

To unsubscribe click here: http:i/lists.unc.edw’u?i~32361607.26892ffebebb2514dbedO42dlOc3de25&n T&I afriafam&o 32191181 

(It may be necessau to cut and paste the above URL if the line is broken) 

or send a blank em~fil to leave-32191181-32361607.26892ffebebb2514dbed042d10c3de25~)listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, September 24, 2012 5:31 PM 

Clarke, Tilthny D <tilthny clarke@~mc.edu> 

Prig: Faculty Mentoring Workshop Noon this Friday. 

Dear ~ffany: I cannot attend on Friday because I already have another event in which I am involved. Sincerely, Charlene Regester 

From: Clarke, Tiffany D [tiffany_clarke@unc.edu] 
Sent: Monday, September 24, 2012 4:12 PM 
To-" CAS Dept Diversity Liaisons 
Subject-" RE:[casdiversity] Faculty IVlentoring Workshop Noon this Friday. 

CAS Departrrlental Diversity Liaisons: 

Pat Parker asked me to forward the email below to you, regarding a faculty mentoring workshop this Friday, Sep. 2,. -’, and ~nv~te 

you to consider attending if your schedules allow. She would ~l<e to attend herself but a~read~ has committed to attend a divers[W 

conference ~n RNdgh at that t~me. 

~[ you can attend, there ~s a registration ~nk in the text o[ the ema[l below. P~ease d~rect any questions about the workshop to David 

K~e~ ~n khe Center [or Faculty Excellence, at 962-9972 or kie!~;unc.edu. 

K~nd regards, 

T~ff 

........ Original Message ........ 

Subject:Faculty Menloring Workshop Noon this Friday. 

Date:Mon, 24 Sep 2012 11:30:46 -0400 

From:Czerwinski, LauraAlise <laura czerwinski~unc.edu:- 

To:David Kid :~:Lq__e__lL~__u__r_Lc_:_e___@__2 

Please note there are still a few seats/eft for the following workshop in Carroll Hall, this Friday. 

Becoming a More Effective Mentor for Early Career Faculty: A panel of experienced mentors from across the campus will 
share lessons learned and facilitate a discussion. This session is designed for faculty members who want to think about how 
they might be more effective mentors. This panel will be a good orientation to the task of being a faculty mentor. 

Perspectives from the Humanities, Health Sciences, and Natural Sciences, will be shared by Professors Michele Berger, 
Women’s Studies; Susan Girdler, Psychiatry; and Darin Padua from Exercise and Sport Sciences. 

Lunch is served. 

Please pass this notice to a colleague you think might benefit, or sign up at: 

http :/Icfe.unc.edu/events.html 

If there are questions, please contact: 

David Kiel, Dr. P.H 
Leadership Coordinator 

Center tbr Faculty Excellence 

308 Wilson Library 

UNC Chapel Hill (919-962-9972) 

kiel~unc.edu 

You are receiving this note because in the past you have signed up for CFE programs on leadership or mentoring or have expressed an interest in these topics. If you would 

p~fer not to receive these notices just let us know via return email. 

You are currently subscribed to casdiversity as: regesler(~)emaiLunc.edu. 
To unsnbscribe click here: http://lists.unc.edu,’u?idM9927260.61689427b9e0c21da402dTaaf0b799c7&n ][&] casdiversity&o 32197393 
(It may be neces~ry to cut and paste the abxwe URL if the line is broken) 
or send a blank emaJl to leave-32197393-49927260.61689427bge0c21 da402d7~af0b799cT(a)listserv,m~c.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, September 25, 2012 8:58 AM 

Bliss, Jessa <jessa bliss@unc.edtr~ 

ILE: Grades for Essays AFAM 101 

Dear Jessa: Thanks for your prompt response - I was concerned because since I am not the most computer savvy I did not want the student to assume that I had not graded 
her work. I really appreciate your working with me. Sincerely, Charlene Regester 

From-" Bliss, Jessa 
Sent; Tuesday, September 25, 2012 8:50 AM 
To-" Regester, Charlene B 
Subject; RE: Grades for Essays AFAM 101 

Hi Charlene, 

Yes, this is correct. The student should be able to see her grade when going into the Assignments section. She simply needs to dick on Essay :1. and then scroll down 

to see the "Summary Comments" section, where you’ve included comments and her grade. She m~ght be Iooldng ~n the Gradebook for th~s information instead of 

the Assignn~en~:s section. 

~f she continues to ha~e proMems, f wouk~ haw~ her contact the He~p Desk (919.-9(52- HELP; he~p.unc ed~). 

Thanks~ 

.Jessa 

From: Regester, Charlene B 
Sent: Nonday, September 24, 2012 8:14 PN 

To: Bliss, Jessa 
Subject; Grades for Essays AFAM 101 
Dear Jessa: I received an email from a student who claimed that she did not receive my comments and grade for her first essay. I sent this information some time ago and I 
looked on Sakai and the information forwarded is listed in the essay section under save and release grades. The computer indicates that the grade was released to the 
student. Please let me know if I did not send appropriately -- all grades for all of my students were submitted in this manner. Thanks much for your assistance. Sincerely, 
Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, September 25, 2012 3:55 PM 

Morgm~, George Fredrick <bull s@email.unc .edtr~ 

Textbook Orders 

Dear George: In the Spring I will be teaching AFAM 051k and AFAM 276. Please order the textbooks used for this class in Fall 2012 and the last time that I taught AFAM 051k -- 
the books for AFAIVl 051k include Susan Courtney -- Hollywood Fantasies of Mliscegenation, Walter Moseley -- Devil in a Blue Dress, and Philip Roth -- The Human Stain. Thanks 
much. Sincerely, Charlene P, egester 



Tile Sonja Haynes Stone Center for Black Culture and Histo%, j 

"Venus Noire" screening 
toraorrow night at ypra + 
"The Spook ~,,~,,1~o Sat by 
the Door" with Sam 
Greenlee. 

Dear Friends, 

Please join us TOMORROW night, September 27 

for our Diaspora Festival of Black and Indepedent 

Film screening of "Venus Moire." Following the 

screening, stay for a panel discussion with Natalie 

Bullock Brown, St. Augustine’s College; Carol 

Magee, UNC at Chapel Hill; Charlene Regester, 

UNC at Chapel Hill, 

Venus Noire (Black Venus): The story of 

Saartjes or Sarah Baartman, a KhoiKhoi 

woman popularly, and pejoratively, known in 

Europe as the Hottentot Venus, Venus Moire 

highlights Baartmann’s struggle to maintain 

her humanity in the midst of the 

dehumanizing racism she experienced in 

Europe, and her tragic end in a land of 

strangers, 

Upcoming at the Stone 
Center... 

The Spook Who Sat by the Front Door with 

author Sam Greenlee: Hayti Heritage 

Center, Durham, NC 

Saturday, September 29, 2012, 5:00 - 

B:O0 p.m. Infiltrating Hollywood: The Rise 

and Fall of the Spook Who Sat by the Door 

(2011), directed by Christine Acham, is an 

independent documentary on the 

controversial 1973 film, The Spook Who Sat 

by the Door. The film, based on Sam 

Greenlee’s breakthrough 1969 novel, is 

widely hailed as a cult classic and one of the 

most important black productions of the era. 

(This event takes place at the Hayti Heritaqe 

center in Durham--not the Stone Center). 

Roxanne Ortiz: Race, Nations, Land Race, 

Nations, Land, Decolonization: Indigenous 

Resistance in the Americas. Monday, 

October 8 . 5:30 p.m. Hitchcock 

Multipurpose Room, Stone Center. 

Presented by UNC’s Department of Women’s 

Fall 2012 Program Agenda: 



and Gender Studies 

Twilight Revelations: Episodes in the Life 

and Times of Emperor Halle Selassie, 

Tuesday, October 9, 7pm, Hitchcock 

Room, Stone Center. Twilight Revelations 

explores key moments, both public and 

private, in the life and reign of the last 

Ethiopian Emperor, Haile Selassie. Following 

screening, film discussion with Director, 

Yemane Demisse and UNC Professor Bereket 

Selassie 



Tile Sonja Haynes Stone Center for Black Culture and Histo%, j 

"Venus Noire" screening 
toraorrow night at ypra + 
"The Spook ~,,~,,1~o Sat by 
the Door" with Sam 
Greenlee. 

Dear Friends, 

Please join us TOMORROW night, September 27 

for our Diaspora Festival of Black and Indepedent 

Film screening of "Venus Moire." Following the 

screening, stay for a panel discussion with Natalie 

Bullock Brown, St. Augustine’s College; Carol 

Magee, UNC at Chapel Hill; Charlene Regester, 

UNC at Chapel Hill, 

Venus Noire (Black Venus): The story of 

Saartjes or Sarah Baartman, a KhoiKhoi 

woman popularly, and pejoratively, known in 

Europe as the Hottentot Venus, Venus Moire 

highlights Baartmann’s struggle to maintain 

her humanity in the midst of the 

dehumanizing racism she experienced in 

Europe, and her tragic end in a land of 

strangers, 

Upcoming at the Stone 
Center... 

The Spook Who Sat by the Front Door with 

author Sam Greenlee: Hayti Heritage 

Center, Durham, NC 

Saturday, September 29, 2012, 5:00 - 

B:O0 p.m. Infiltrating Hollywood: The Rise 

and Fall of the Spook Who Sat by the Door 

(2011), directed by Christine Acham, is an 

independent documentary on the 

controversial 1973 film, The Spook Who Sat 

by the Door. The film, based on Sam 

Greenlee’s breakthrough 1969 novel, is 

widely hailed as a cult classic and one of the 

most important black productions of the era. 

(This event takes place at the Hayti Heritaqe 

center in Durham--not the Stone Center). 

Roxanne Ortiz: Race, Nations, Land Race, 

Nations, Land, Decolonization: Indigenous 

Resistance in the Americas. Monday, 

October 8 . 5:30 p.m. Hitchcock 

Multipurpose Room, Stone Center. 

Presented by UNC’s Department of Women’s 

Fall 2012 Program Agenda: 



and Gender Studies 

Twilight Revelations: Episodes in the Life 

and Times of Emperor Halle Selassie, 

Tuesday, October 9, 7pm, Hitchcock 

Room, Stone Center. Twilight Revelations 

explores key moments, both public and 

private, in the life and reign of the last 

Ethiopian Emperor, Haile Selassie. Following 

screening, film discussion with Director, 

Yemane Demisse and UNC Professor Bereket 

Selassie 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, September 27, 2012 5:01 PM 

Layne, Priscilla Dionne <playne@email.unc.edu> 

I~W: FORI~ff~_L NOTICE: Junior FaculD" Development Awaxds 

From: nobody@noti~ unc.edu [nobody@notffy.unc.edu] on behalf of no reply@unc.edu [no reply@unc.edu] 
Sent: Monday, September 24, 2012 8:40 PM 
To: Regester, Charlene B 
Subject: FORMAL NOTICE: Junior Faculty Development Awards 

TO: N0n-tenured Members of the Faculty 

FROM: Bruce W. Carney, Execuuve Vice Chancellor and Provost 
Chair, Committee on Facul~ Research and Study Leaves 

SUBJECT: Junior Facul~ Development Awards 

DATE: September 24, 2012 

The Umversity will accept applications this fall for Junior Faculty 
Development Awards paid from endowment income from The L’niversi~ of 
North Carolina at Chapel Hill Foundation. ~Ihe awards, up to the amount 
of $7,500, are to be expended during the period beginning January 1, 
2013, and ending December 31, 2013. 

The following terms apply to these awards: 

A. Applicants must be full-time, salaried faculty members without 
tenure and must not have been proposed for tenure prior to the 
application deadline date, Friday, October 19, 2012. Early career 

tenure-track and fixed-term facul~ members (lecttaers, research 
assistant professors, clinical assistant professors) may apply. 

B. Preference will be given first to persons holding the rank of 
Assistant Professor and then to persons holding the rank of Associate 
Professor. Individuals approaching a temae decision will be seen as 
receiving unique benefits from a Junior Faculty Development Award. 

C. Applicants in their second, third, or fourth year of sel~’ice at the 
time of their application will be given preference over applicants with 
fewer than two, or more than four, years’ selwice. 

D. No person who has previously received an award will be eligible for 
a second award. 

E. Money- from the award may not be used to provide release time from 
regular employment. For persons on nine-month contracts, the money may 
be used to provide suramer salary and fringe benefits; in this case the 
award will count as part of the one-third of base salaly limit allowable 
for summer salary. Stanmer salary will be subject to the usual 
deductions. Since the fringe benefit costs will be charged to the same 
account as the salary, the entire amount of the award cannot be paid as 
salary. 

F Funds from the awards may also be used for supplies, equipment, 
salaries of assistants (plus associated benefits), travel, or to assist 
with any other dimension of fa cult?- development. 

G. Under no circumstances will a faculty member on nine months’ service 
who uses the Jumor Faculty Development Award for summer salary be 
allowed to teach Summer School or selwe as an administrator in the 
Sun~rner School during the summer m the year of the award 

Applications should consist of the following items, 

A. a signed introductory letter to the Chair of the Committee on 
Faculty Research and Study Leaves; 

B. a curriculum vitae; 

C. a narrative description of the project to be undertaken. In no case 
should more than two pages be submitted; 

D. a brief proposed budget which cannot exceed $7,500. The budget 
should show the kinds of expenditures proposed (e.g, salary, fringe 
benefits, travel, equipment, etc), and should also indicate any other 
I~ds (e.g., NEH Sun~rner Fellowships, University Research Council a~vards, 
etc.) which will be used or which are available for the support of ~he 
project; 



E. a signed letter of endorsement J¥om the applicant’s department or 
curriculum chair or, in the case of non-departmentalized schools, the 
dean of the school. THIS LETTER SHOULD NOT BE IN(X,UI)ED WITH ’KfIE 
APP] ,ICATION PACKET, BUT StIOULD BE SUBMIT]"ED INREC~[I~Y TO T[tE PR~)VOST’S 
O b-FICE, CB#8000, ATTN: GORDON K) YNI~;R, OR EMAILED TO Gordon@unc.edu 

For Fall 2012, applications and related documents will be submitted 
online using the Sakai system Please submit a brie:[" email to 
JFDA.Provost@unc.edu requesting access to the Sakai site, and be sure to 
include your onyen and/or I~’iX-C email address. Once you have access to 
the site, you should upload the above documents as soon as possible. 
The coraplete application packet, as well as the letter of endorsement, 
must be received no later than 5:00 PM on Friday, October 19, 2012. 
Applications presented after that time will not be considered by the 
Comrnittee. 

Applications will be reviewed by the Corrm~ittee on Faculty Research and 
Stu@ Leaves. This Conm~ittee will be convened by the Provost’s Office. 
No written feedback on applications will be provided to individual 
applicants. 

Please contact Gordon Joyner in the Provost’s Office at Gordon@unc.edu 
or 962-7061 if you have any questions about or problems with the 
application process. 

(Junior Faculty Development Awards revised 9-24-2012) 

This email is sponsored by: Office of the Executive Vice Chancellor and 

Provost 



Tile Sonja Haynes Stone Center for Black Culture and Histo~, j 

"Twilight Revelations: 
Episodes in ttie Life and 
Times of Emperor Halle 
Selassie" screening Oct. 9 
at 7p:m + discussion witl~ 
f’flm director Yemane 
Demissie 

Deal" Friends, 

Please join us on Tuesday, October 9 at 7pro for 

our Diaspora Festival of Black and Indepedent Film 

screening of "Twilight Revelations: Episodes in the 

Life and Times of Emperor Haile Selassie." 

Following the screening, stay for a discussion with 

film director Yemane Demissie and UNC Professor 

Bereket Selassie. 

l~4filight Revelations explores key 

moments, both public and private, in the life 

and reign of the last Ethiopian Emperor, 

Halle Selassie. This documentary shows us 

the man behind the myth through the eyes 

of people, who then held leading positions in 

his government, or worked closely with him. 

An insightful portrait of a defining figure in 

African history. 

Upcoming at the Stone 
Center... 

The Spook Who Sat by the Front Door with 

author Sam Greenlee: Hayti Heritage 

Center, Durham, NC 

Saturday, September 29, 2012, 5:00 - 

8:00 p.m. Infiltrating Hollywood: The Rise 

and Fall of the Spook Who Sat by the Door 

(2011), directed by Christine Acham, is an 

independent documentary on the 

controversial 1973 film, The Spook Who Sat 

by the Door. The film, based on Sam 

Greenlee’s breakthrough 1969 novel, is 

widely hailed as a cult classic and one of the 

most important black productions of the era. 

(This event takes place at the Hayti Heritaqe 

center in Durham--not the Stone Center). 

Roxanne Ortiz: Race, Nations, Land Race, 

Nations, Land, Decolonization: Indigenous 

Resistance in the Americas. Monday, 

Fa~ 2012 Program Agenda: 



October 8 . 5:30 p.m. Hitchcock 

Multipurpose Room, Stone Center. 

Presented by UI’~C’s Department of Women’s 

and Gender Studies 

Grants Available to UNC at Chapel Hill 

Faculty for Innovative Projects in Art, 

Culture and Creativity: Grants of up to 

$4000 are available for UNC at Chapel Hill 

faculty who use their creative talents, 

knowledge and skills in African American and 

diaspora arts and culture to imagine novel 

approaches to contemporary issues. Sonja 

Haynes Stone Center Art, Culture and 

Creativity Grants supports innovation, 

imagination and artistic excellence that 

seeks pathways to a more just and 

sustainable future for all. Deadline is 

Friday, Oct. 5. For more info, check out the 

article on p___a__g__e____2_____o__f____o__L_LE___N__[L_e__s_’_t_£_n__#__s_ 

~!_~..w__.~_t #:_[.t__e_.r_ ~ 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Saturday, September 29, 2012 2:01 PM 

a~hm276- fall2012@listserv.~mc.edu 

FW: [afriafmn] Fwd: 2013 NCBS Student Essay Contest- Deadline Dec. 14, 2012 

From: Perry Hall [hallpa@email.unc.edu] 

Sent: Friday, September 28, 20:t2 3::t6 PM 
To; Department listserv 
Subject; [afriafam] Fwd: 20:t3 NCBS Student Essay Contest - Deadline Dec. :t4, 2012 

........ Original Message ........ 

Subject:2013 NCBS Student Essay Contest - Deadline Dec. 14, 2012 

Date:Fri, 28 Sep 2012 14:15:13 -0400 

From:NCBS Essay Committee <info~ncbsonline.o~g> 

Reply-To:<info(~ncbsonline.ora> 

To: <hallpa(~email.tmc.edu;, 

NCBS Student Essay Contest 2013 
Dear’ NCBS Students, 

Every year NCBS hosts a nationwide student essay contest. Graduate 
and undergraduate students from all over participate in this event. The 
winners are recognized and honored at ~he annual Student Luncheon, 
which is held during the conference. If you or ethers are interested in 
submitting an essay for the Student Essay Contest, please do so by 

Award Amounts 
U~DE~r~E~S 

1 st Place-S350.00 
2rid Place-S250.00 
3rd Place- $125.00 

G~ADUATE WINNERS 
1st Place- $450.00 
2nd Place- $350.00 
3rd Place- $225.00 

Winners nedfied by February L 20~’3 

National Council for Black Studies 
37th Annual Conference 

Indianapolis, In. 
March 13-16, 2013 

Click here for more information. 

ESSAY GUIDELINES: 

I. Essays should Iocus on any aspects of the Africana experience, 
i.e. art, educatien, histor,:i, literature, politics, psycholegy, secial 
issues, and policy issues. 

2. The essay must be typed in MicroSoft Word format, 12-18 pages in 
length, double- spaced witt~ one inch margins-left to right and -top 
to bottom. 

3. Students are asked to document sources by with either MLA or’ ~he 
APA s~yle guide. 

4. Submissions must be mailed to the address below. Faxed or 
electronic essays are not accepted. 

5. Cover’ sheet mus~ include: your name, mailing address, telephone 
number, email address, name of faculty adviser, name of the 

college you attend, and your class status (i.e., freshman, 
sophomore, junior, senior or graduate student}. 



Deadline: December 14, 201 
FAXED OR ELECTRONIC ESSAYS ARE NOT ACCEPTED! 

Send all essays to: 

National Office, NCBS 
Department of Afdcan & African-American Studies 

University of Cincinnati 

P.O. Box 210370 

Cincinna~, OH 45221-0370 
S~reet/Ovemight Address 

University of Cincinnati - French Hall West 

2815 Commons Way, room 3514 

Cincinna~, OH 45221-0370 

Sincerely, 

Georgene Bess Montgomery, 

NCBS Vice President 
Essay Contest Committee Chair 
National Council for Black Studies 

Forward ernail 

This email was sent to hallpa@email.unc.edu by j~fo@rlcbson[[nQ~o£e~ 
Update Profile/Email Address Instant removalwith SafeUnsubscribeT" Privao/Policy, 

NATIONAL COUNCIL FOR BLACK STUDIES :: National Council for Black Stu :: P.O. Box 210370 Cincinnati :: OH :: 45221-0370 

You are currently subscribed to afi~iafam as: regester~em~l.unc.edu. 
To unsubscribe click here: http:i/lists.unc.edtr/u?i~32361607.26892tt~bebb2514dbed042d10c3de25&n T&I ati-iafam&o 32220832 

(It may be necessa~ to cut mad paste the above URL if the line is broken) 

or send a blank emaJl to leave-32220832-32361607.26892ffebebb2514dbed042dl 0c3de25@listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, October 1, 2012 5:26 PM 

a~hm276- fall2012@listserv.~mc.edu 

FW: News about the Global Cinema Minor 

From: Brodey, Inger S [brodey@email.unc.edu] 

Sent: Wednesday, August 25, 2022 5:03 PM 
To; Cinema Faculty 
Cc-" Brodey, Inger S; Anna Morris; Riley, Samantha Michele 
Subject-" [cinemafac] News about the Global Cinema Minor 

::X:: htt p://globalcinema u nc. 

....... ed u/files/2012/03/Scre 

en-Shot-2012g)3433-at- 

3.09.57-PM.png 

Dem UNC Cinetna Faculty: 

I hope you will be happy to hear that the cinema minor for UNC has been reinvigorated with a new home, additional faculty, sitnplified requirements, and a new name! 

The Depaxtment of English and Compeaative Literature is excited to mmounce the new minor in Global Cinema. We are hoping to tb~m a new cotnmunity of cinetna 
students and facnlb’ around this minor, wNch continues to be interdisciplinary as well as mullicultural. 

The Global Cinema Minor is a five-course minor that enables students to explore the changing, global face of cinema in its aeslhetic, linguistic, hislorical, economic, 

literm% and social contexts. With its strong emphasis on the development of s~dents’ critical judgment and written expression, the minor aims to provide 

undergraduates with a foundation in the histoD, of cinema’s development across the world as well as current trends and developments in global film production. 

The minor requires one introductory film analysis course and one inta~ductory global cinema course, in addition to three electives from at least two depaxtments that 

are chosen from a list of more than 60 courses. This interdisciplinaxy approach grants students the freedom to create an individually charted course of study that aligns 

with their particular cinematic, cultural, or aesthetic interesls. Undergraduate students majoring in may academic unit are eligible. 

We hope you will al~ enjoy the new websites we have built tbr the Minor as well as for Global Cinema resources at [INC. For more information regarding the 

Global Cinema Minos; please visit http://globalcinema.unc.edu. On this site you will also find a list of cinema courses being offered on campus in Fall 2012. And 
for information about Cinema resources available across all of the UNC-CH campus (including profiles of cinema thcul~, as well as i~ffo on rooms, collections, and 

campus film screenings), please see http://cinema.unc.edw. Don’t hesitate to let us know if you see any omissions. 

Please let tne know if you or your students have questions regarding the new mino~; or other questions about global cinema at UNC. If you know ofa s~dent 

considering expanding his or her studies to a major in cinema, you might consider Comparative Literature’s Film and Literature Track among the other great options at 

LINC: http:/ienglishcomplit.unc.edu/complit/undergmduateirequirementgtrack two. It builds on the same fotmdation as the Global Cinema Minor. 

All best wishes for an excellent new yeax! 

Sincerely, 

Inger S. B. Brodey 

Bank of America Honors Professor 

Director, Comparative Literature Program 

Associate Professor, Department of English and Comparative Literature 

Affiliate Faculty, Asian Studies and Global Studies 

Director, Global Cinema Minor 

University of North Carolina-Chapel Hill 

CB 3520 

Greenlaw Hall 211 

Chapel Hill, NC USA 27599 

brode¥@ad.unc.edu 

You are currently subscribed to cinema£ac as: re~ester,@.email.unc.edu. 
To unsnbscribeclickhere: http://lists.unc.edu/u?id 51481863.9b09ed07e80e15d96a0341656511bfSe&n T&I cinemafac&o 31966676 

(It may be necessa~ to cut and paste the above URL if the line is broken) 

or send a blank email to leave-31966676-51481863.9b09ed07e80el 5d96a034165651 lbfSe~listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, October 2, 2012 8:24 AM 

a~hm276- fall2012@listserv.~mc.edu 

I~W: INFORIVL~kTIONAL: Carolina Parents Council Grant Application 

From: nobody@notify unc.edu [nobody@notil}’.unc edu] on behalf of parents@unc edu [parents@unc edu] 
Sent: Monday, October 01, 2012 9:54 PM 
To: Regester, Charlene B 
Subject: IN[~’ORMATIONAI,: Carolina Parents Council Grant Application 

Greetings, 

The Carolina Parents Council is pleased to announce that the 2013-2014 
grant application process is now open 

Each year, the Carolina Parents Council selects new and innovative 
programs/events for funding through the Parents Council Grant Fund. 
These funds consist of monies raised from Parents Council members of 
undergraduate students and emeritus members of the Council The Parents 
Council has granted substantial funding to several academic and student 
a]i?~irs departments for programs/events that contribute to the quality’ 
of’undergraduate student life and learning at Carolina. While grant 
awards from the Council can be given in varying amounts, the maximum 
amount for an award is $15,000. 

All grant applications must be submitted in full by November 1,2012 at 
5:00 p.m. If the applicant is a student working through a department 
or unit within the L’niversity, the department or unit must be the 
sponsor and oversee the grant application and any award if granted 
This specific grant process does not accept or review individual student 
or club group’s financial requests. 

For more information about the Parents Council Grant Application Process 
and to download the grant application document, please visit 
http :/insc pp.unc, edu/parents/get-involvediparent s-councih 

Applicatiuns can be made inm~ediately: 
*proposals are due by Nov. 1, 2012 
*applicant interviews will be scheduled for Friday, January 25, 2013 
*notifications are sent no later than Friday, March 8, 2013 
*funds will be made available on July 10, 2013 
*f~ds must be spunt by May- 16, 2014 

This is an excellent opportunity to support and etfiaance undergraduate 
student life at Carolina. 

This email is sponsored by the Office of New Student & Carolina Parent 
Programs. 

This email is sponsored by: New Student & Carolina Parent Programs 

"INFORMATIONAL:" email will only- be sent to those who have indicated 
that they- do ~vant to receive mass emaih To set your informational mass 
email preference, sign into MyUNC at http://m,v.unc.edu, and select 

"Update Personal Information". 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, October 2, 2012 11:06 AM 

Bliss, Jessa <jessa bliss@unc.edtr~ 

I~E: tSelimina~, Evaluations 

Dear Jessa: Thanks for the instructions and I will see if this works. Sincerely, Charlene Regester 

From: Bliss, Jessa 
Sent: Tuesday, October 02, 2012 8:51 AM 
To: Regester, Charlene B 
Subject: RE: Preliminary Evaluations 

Hi Charlene, 

The Friday Cent:er has already sent out [he evaluation ernail; Anne’s; message encourages thai ins;tructors; themselves encourage s~uden[s to cornpk?te them (so it 

wou~d need to come flom you}. You can s~mply Mghl~ght the message and press Con~:rol + C {or right dk:k > Copy)to copy and Con~:rol + V (or right dick > Paste) ~:o 

paste. 

A~so, to send an emsi~ out to a~l students in your course: 

* Go ~o "Ema~" ~n the Sakai s~te. 

* C~ck on "Compose Message/’ 

* Select "Studen~ Ro~e" in d~e "To" area. 

~ Enter a Subject I~ne. 

¢ Paste the messsge it~ ~:he Message area, 

~ Click "Send." 

Hope ~:Ms he~pM 

Jessa 

F~m= Regester, Charlene B 
Sent: Nonday, October 0~, 20~2 5:43 PN 

To= Bliss, Jessa 
Subjeet~ ~: Prelimina~ Evaluations 
Dear Jessa: First, than~ for forwarding the earlier email regarding how to access grades on their essay. Second, can you please fo~ard this email to students because again, 
I don’t know how ~ copy and paste and I dont have a list serv created for the online class. Sincerely, Charlene Regester 

From: Bisese, Anne [abisese@email.unc.edu] 
Sent: Monday, October 01, 2022 3:59 PM 
To: CCO faculty & staff 
Subject: [ccofac] Preliminary Evaluations 

Dear CCO Faculty, 

Please send the following message to your students encouraging them to complete the midterm evaluation. This evaluation helps us assess if we have provided 

the right kind of information to students to register and access their courses. 

Thanks, 

Anne 

Anne Bisese 

Distance Learning Program Assistant 

and Student Services 

Friday Center for Continuing Ndueation 

919-962-2645 

Dear COO Students, 

The Friday Center Staff encourages you to take a moment to let us know how your course is going so far. You can use the link to log on with your PID to complete a 

prel!minary evaluation. Responses and comments are anonymous. 

Please send us your feedback by 11:55 pm on October 2nd . We will combine your comments with those of your fellow students and share them with your 

instructor. 

Thanks! 

Friday Center Staff 

<ul > 

~di> -- You are currently subscribed to 
%/ul> 

ccofac as: -ca hre~"mail~:~:regester~emaiLunc~edn’bregested~)email~unc.edu<¢a>. To unsnbscfibe send a blank <br~ 

email to <a hre~"mailto:leave-32231126-20384470.87a466e36d8e79t2eaf6919b64f~:c286(~)listse~w.unc.edu’%leave-32231126- 

20384470.87M66e36d8e79t2eaf6919b64f~:c286(~listse~w.unc.edu</a> 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, October 2, 2012 3:42 PM 

a~hm276- fall2012@listserv.~mc.edu 

Screening Tonight from 6- 8pm 

This is to remind you that we will have a screening tonight from 6-Spin Room 207 of the Undergrad Library. Hope to see you if you can attend. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER (REGESTER)> 

Wednesday, October 3, 2012 10:09 AM 

at?~n276 - thll2012@lisl~rv .unc .e&~ 

bW: Origmni, Ani~ne, Kodachrome, Festifall, and More! 

From: Ackland Art Museum [esbowles@email.unc.edu] 
Sent-" Tuesday, October 02, 20:t2 10:0:t PM 
To-" Regester, Charlene B 
Subject-" Origami, Anime, Kodachrome, Festifall, and More! 

Having trouble viewing this email? Click here 

ACKLANDARTMUSEUM 

"Ffre atsd Waters The Apoc~£ypt[c Im~sgfi;atk)r~ of 
Hayao Miya~:aM" 
A Public Lecture by Susan Napier, Tufts UniversiW 

Thursday, 4 October, 5:30 PM 

Nelson Mandela Auditorium, Fed Ex Global Education Center 

UNC-Chapel 

~er the postwar period, an 

apocalyptic consciousness has 

pervaded Japanese culture -- from ~ts 

new retN~ons to ~ts arts -- ~n both 

hNh and popular culture. Japanese 

animation, h~ partlcutar, has many 

apocalyptic works, ~ts most Ood and 

provocative examples being ~n the 

films of director Hayao MiyazakL 

From Ns early film Nausica~ of the 

Valley of the Wind (1984) to h~s most 

recent work, Pongo (2008), MiyazaM 

has offered a w~de-ranging tapest~ of 

apocalyptic explorations. 

In th~s talk, Susan Napier (Tufts 

UNvers~ty, Japanese Language and 

L~terature) w~[[ dlscuss MiyazaM’s 

most important works and suggest that he ~s h~trodudng a new template 

for the end of humankind as an alternative to Western versions. 

Napier ~s the author of Anime [rom Akira to Princess Nononoke: 

E~eriencin9 Contemporaq Japanese Animation, as wet[ as From 

Impressionism to Anime: Japan as Fantasy and Fan Cult in the Western 

Imagination. 

FREE and open to the public. 

ACKLAND FILM FORUM:Gmwe of th~~. Fh"eft~es 
Thursday, 4 October, 7:00 PM 

**NOTE: Screening at the Nelson Mandela Auditorium, 

Fed Ex Global Education Center, UNC-Chapel Hill 

Susan Napier’s talk (see above) will be followed by a free screening of 

Isao Takahata’s 1988 film Grave o[ the Fire[lies. 

This animated wartime tragedy follows 

the struggles of a Japanese brother and 

sister living in Kobe during the final 

months of World War II. After their 

mother is kilted in an air raid, they find 

a temporary home w~th relatives, then 

are forced to make their home in an 

abandoned shelter. White their soldier 

father’s whereabouts and condition are 

unknown, the two must depend on each 

other to somehow stay alive, their only 

entertainment being the tight of evening 

firefhes. Roger Ebert catted Grave o]~ the 

Fire[lies "one of the greatest war films 

ever made." 

This is the first film in the Ackland Film Forum series "Aesthetics of 



the End: Cinema of Apocalypse in Japan" presented in connection 

with the Ackland’s Season of Japan. 

This screening is FREE and open to the public. 

ACKLAND FEM FORUM; Nosta~S]fa f’or the,..~ fs].ht 
Thursday, 4 October, 7:00 PM 

Varsity Theatre, 123 E. Franklin Street, downtown 

Chapel Hill 

At 10,000 feet above sea level, in Chile’s 

Atacama Desert -- the driest place on 

earth -- astronomers from ail over the 

world gather to observe the stars. The 

sky is so translucent that it allows them 

to see right to the boundaries of the 

universe. The Atacama is also a place 

where the harsh heat of the sun keeps 

human remains intact. Melding the 

celestial quest of the astronomers and 

the earthly quest of a group of women 

searching for body parts of loved ones, 

dumped unceremoniously by Pinochet’s 

regime, Nostalgia ]~or the Light (Patricio 

Guzm~n, 2010) is a gorgeous, moving, and deeply persona[ odyssey. 

This is the third of four films presented in the series "Celebrating 

Hispanic Heritage Month," organized by the Institute for the Study ol the 

Americas at UNCoChape[ Hill. 

This screening is FREE and open to the public. 

Ackland 
Film 
Forum 

See a list of all the Ackland Film Forum’s screenings 

on its webpage or on its NEW Facebook page! 

North Carolina Public Radio WUNC is the 

Official Media Sponsor of the Ackland 

Fi m Forum. 

A~I: £~dventures; Prints and 
Saturday, 6 October, 1:00-2:30 PM 

Designed for 6- to 9-year-oids, Art Adventures sessions 

provide kids with a ~uJded ~ew of art in the Ackland’s 

~a[[eries, followed by the opportunity to create take- 

home treasures in an adjacent art studio usin~ newly- 

Learned art-makin~ techniques. Materials are prodded. 

This month’s partidpants will look at modern Japanese 

prints on ~ew in the ~afferies and t~ the r hand at 

origami. 

MORNING SESSION: FULL 

AFTERNOON SESSION: 1:00 - 2:30 PM 

Free for Members, ~5 for non-members. 

Space is limited; RSVP to culbert@unc.edu or 919.962.3342. 

See Yo~ ~t Festif~! 
Sunday, 7 October, 12:00-6:00 PM 

This Sunday, the Ack[and Art Museum wiLL be one of the many 

local community organizations at Festifa[[, the biggest and best 

downtown event of the year! 

We’ll have lots of information about our not-to-be-missed art 

exhibitions, films, talks, tours, classes, and other programs for 

adults and kids. We’ll also have a make-your-own Japanese screens and scrolls table, as 

well as chalk and bubbles for kids of ail ages! See you there! 

TEA AT TWO + BOOK SIGNING: ~,~Iic MulJ, el- 
"Co~ors of Confinement:; Rare Co~o~" Photo~raphs o[ Japanese 

America~s ~r~carceratior~ ~~ World War ~" 
Wednesday, 10 October, 2:00 PM 

On selected Wednesdays, Tea at Two features a spedal guest speaker accompanied by 



refreshments and 

conversation. 

In 1942, Bill Manbo (1908-1992) and his family were forced from their HoUywood home 

into a Japanese American internment camp at Heart Mountain, Wyoming. While there, 

Manbo documented both the bleakness and beauty of his surroundings using 

Kodachrome fiim~ a technology then just seven years old. His images captured 

community celebrations and recorded his family’s struggle to maintain a normal life 

under the harsh conditions of racial imprisonment. Eric MuUer will discuss Manbo’s 

photographs and illuminate the tumultuous histot~l unfolding just beyond the camera’s 

lens. 

Eric L. Muller is Dan K, Moore Distinguished Professor in Jurisprudence and Ethics at the 

UNC School of Law and director of UNC-Chapel HiU’s Center for Faculty Excellence. He is 

author of American Inquisition: The Hunt for Japanese American Disloyalty in World 

War II and Free to Die for Their Country: The Story of the Japanese American Draft 

Resisters in World War II. 

Following Tea at Two, Eric Muller will be signing his book Colors of Confinement: 

Rare Kodachrome Photographs of Japanese American Incarceration in World War II 

at the Ackland Museum Store. 

Free to members / $10 for each non-member guest 

Pre-registration is required: acklandRSVP@ unc. edu or 919.843.3687. 



Sun 12:00 PM o 5:00 PM 

Through 

Saturday, 6 

October, 

select 

merchandise 

at the 

Ackland 

Museum 

Store will be 

discounted 

40% or 

more! 

Ackiand 

Members will 

receive an 

additional 

10% off sale 

)rices. 

MUSEUM 

STORE 

HOURS 

Mon, Tue, 

Wed: 10:00 

AM - 5:30 PM 

Thu 10:00 

AM - 8:30 PM 

Fri, Sat 

10:00 AM - 

5:30 PM 

LooMn~ 

Opening of A Japanese Market, Ackland Museum Store 

Thursday, 11 October, 10:00 AM 

Curator’s Seminar: Noh and Kabuki Theater Woodblock 

Prints from Storage 

Thursday, 11 October, 6:00 PM 

Second Friday Celebration, Ackland Museum Store 

Friday, 12 October, 6:00-9:00 PM 

Tour: "Perspectives on Japanese Painted Screens and Scrolls" 

Sunday, October 14, 2:00 PM 

The Ackiand’s exhibitions and pubUc programs are made 

possible by generous support from Ackiand Art Museum 

members and friends like you. 

Become a member of the Ackiand Art Museum! 

Find out more about membership benefits and how your 

membership dollars support our mission! 

Comments on the Ackiand’s e-news? Send an email to the 

editor. 

I kk6 Tanaka, Japanese, 1930-2002: The 5th Senkef Kanze Noh, 1958; co[or 

screen print. Merri[t C. Berman Co[tection. © Estate of Ikk6 Tanaka. 

Promotionat poster for Prfncess Mononoke (Dir. Hayao Miyazaki, 1997). 

Kasamatsu Shiro, Japanese, 1898-1991 : Seaweed Harvest, 1956; cotor 

woodcut. Gift of Dou£ and Otsa Eyre. 

Suhita Shirodkar: Fountafn, Los Gatos, 2012; watercotor and pen on 

paper. 

John Luster and Burritt "Bucky" Benson: HowNow, 2012. Part of CowParade North Carotina. 

Forward this email 

This email was sent to regeste, r@ernail,unc.edu by esbowles@emaiLunc.edu i 

Update Profije/Emajj Address Instant removal witil SafeUnsubscribeTM Privacy! Policy. 

Ackland A~t Museum, UNC - Chapel Hill :: 101 S. Columbia Street CB 3400 Chapel Hill NCi27599-3400 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, October 5, 2012 12:05 PM 

Janken, Kenneth R <krjmaken@email.unc.edtr> 

ILE: Summer school teaching 2013 

Dear Professor Janken: If possible, I would like to teach the following for First Session Summer School -- 
AFAIVl 276 at :tpm or 3pro 
AFAIVl :t0:t :t0:45 am (I am willing to teach at other times as well) 

Sincerely, Charlene Regester 

From; Janken, Kenneth R [krjanken@email.unc.edu] 
Sent; Friday, October 05, 2012 9:03 AM 
To; Department listserv 
Subject: [afriafam] Summer school teaching 20:t3 

Dear Colleagues, 
If you would like m teach summer school in 2013, please send me an email by October 17 that indicates the course you would like to teach, the session you’d like to 
teach, and the times you’d like to teach. It helps the plmming process if you are flexible as to the session and times you cm~ teach. So please indicate if you are willing to 
teach either session. 
As the summer school administrator, I will consult with Eunice to develop criteria for making the teaching assigmnents and will send them to you. 
Sincerely, 
Kenneth 

Kenneth R. Janken 
ProIEssor of Afro-America~ Studies 
Department of Afi’ican and Afico-America~ Studies 
109 Battle Hall, CB# 3395 
University of North C~acolina 
Chapel Hill, NC 27599-3395 
(919) 962-1519 (voice) 
(919) 966-2694 (fax) 
Click on a link for intbnnation about my publications: 
http]Twww.umass~du/umpress/spr 97/ianken.html 
http:/:uncpress.unc.eduiboolc~’T- 8059.html 
http:/iundpress.nd.edu:’book:P00780 
http:/iundpress.nd.edu:’book:P00723 

You aace currently subscribed to afi-iaihm as: regester(a)~email.uac.edu. 
To unsubscribe click here: h~tp://~ists.unc‘edtr‘u?id=3236~6~7.26892~ebebb25~4dbed~42d~c3de25&n=T&~=a~?iafam&~=3225363~ 
(It may be necessa~ to cut mad paste the above URL if the line is broken) 
or send a blank ema~l to leave-32253630-32361607.26892ffebebb2514dbed042dl 0c3de25(~ilistserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, October 8, 2012 1:21 PM 

a~hm276- fall2012@listserv.~mc.edu 

Guidelines for AFAM 276 Paper I 

Attached are guidelines for the first paper assignment. I will discuss these guidelines in more detail in class. Hopefully, you are thinking about potential paper topics. Please be 

reminded that we will meet in Davis Library right after class today so that you can receive instruction on how to use Microfilm. Sincerely, Charlene Regester 



Froln: 

Sent: 

To: 

Subject: 

Regester, Charlene B "-~;O~UNC EXCHANGEiOU=EXCHANOE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Monday, October 8 2012 1:34 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Video 

To Whom It May Concern: Please reserve Intruder in the Dust (31949) -- DVD version (14516) for my AFAM 276 class today at 3pm. I will come over and pick it up at 2:30 
Thanks for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, October 8, 2012 1:36 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Video-No Way Out 

To Whom It May Concern: Please reserve No Way Out (1950) --DVD version only for my AFAM 276 class for October 15, 2012 at 3pro. Thanks much for your assistance. 
Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, October 8, 2012 1:43 PM 

a~hm276- fall2012@listserv.~mc.edu 

Paper Guidelines Attached 

AFAM 276 PAPER I REQUIREMENTSFal12012.doc 

See Paper Guidelines Attached 



Tile Sonja Haynes Stone Center for Black Culture and Histo~, j 

"T~light Revelations" 
screen~r~g tomorrow at 
7pro ~4th fire director 
Ye:mane Demissie + 
Lunch and a Movie on Oct 
11 featuring "Elevate" 

Dear Friends, 

Please join us TOMMORROW night at 7pro and 

Thursday, October 11 at 12pro for two Diaspora 

Festival of Slack and Indepedent Film events. On 

Oct 9 we will screen "Twilight Revelations: 

Episodes in the Life and Times of Emperor Haile 

Selassie." Following the screening, stay for a 

discussion with film director Yemane Demissie and 

UNC Professor Bereket Selassie. This screening is 

co-sponsored by UNC’s African Studies Center. On 

Oct 11, join us for our popular "Lunch and a Movie"’ 

screening of "Elevate", co-hosted by the Kappa 

Omicron Chapter of Delta Sigma Theta Sorority and 

the Psi Delta Chapter of Omega Psi Phi Fraternity. 

Oct. 9, 7pro: Twilight Revelations explores 

key moments, both public and private, in the 

life and reign of the last Ethiopian Emperor, 

Haile Selassie. This documentary shows us 

the man behind the myth through the eyes 

of people, who then held leading positions in 

his government, or worked closely with him. 

An insightful portrait of a defining figure in 

African history. 

Oct. 11, 12pro: Elevate documents the 

extraordinary personal journeys of four 

particularly tall West African teenagers with 

big hearts, open minds, and NBA dreams 

from a basketball academy in West Africa to 

the high-pressure world of American prep 

schools. 

Fa~ 2012 Program Agenda: 





From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, October 9, 2012 8:28 AM 

Rowe, Beth L <bl@email.unc.e&~ 

ILS: Microforms 

Dear Beth: I sent this to my students and would like to thank you for the introductory session last night. Please note that I have some 40 students in the class -- I incorrectly 
stated 60 since I am teaching another class. When you are teaching 100 students, it is hard to keep things straight. Again, thanks for all of your assistance and if you encounter 
any problems please notify me by email. Sincerely, Charlene Regester 

P~om: Rowe, Beth L 
Sent: Monday, October 08, 2012 7:22 PM 
To: Regester, Charlene B 
Cc: Shomaker, Carolyn~ davis microforms students 
Subject: Microforms 

Good Evening Prot~ssor Regester, 

Thank you ve~ much tbr bringing some ofyour stadents by the Microlbrms a~-ea tonight I know that it made tbr a long attemoon but everyone was attentive and that 

always helps. 

The assignment is to capture 10 a~icles degdng ruth black fihn frown their assigned date period ruth the Chicago Daily Defender Fihn. They need to turn in haxd copies 

of the a~icles. Technically the assignment is due the Monday after Fall Break (10/22) but you would really prefer to have it done before FaJd Break (5pm on 

Wednesday the 17th). 

Here are the paNculars for using the Microforms Collection as a refresher for anyone who came or for anyone who hasn’t yet been by: 

1) The Microforms Collection is open the same as the Reference Desk hours 

Mon.-Thurs. 9am-9pm 
Fri. 9ran- 5pm 

Sat. lpm- 5pm 

Sun. lpm-5pm 
st During Fall Break, we will be open Thursday, 18th, 9am-5pm, Friday 19th, 9am-5pm, Closed Saturday and then Sunday 21 , lpm-5pm. 

2) Users must sign in at the Ret~rence Desk to use Microtbrms. They will be connected to the Microtbrms stafl~r on duty to determine if they need any help or not. 

Users must also sign in again to use the scanners. 

3) The Chicago Daily Defender Fihn has already been pulled and is on the Table (or might be on a ca~t) ready for use. Your s~dents can store their reel on the 
table/hold cart until done. When they are completely done, we ask that they put their reel on the Return Cart by the double doors. 

4) Please ask that they cotne in groups of 3 or less UNLESS they are prepared to share a machine. We might have other patrons who tnay also need to use the 

maclfines tbr their work. 

5) ~Ve have 4 reader/printers there is no charge for printing. They can print as many pages as needed we will recycle any unwanted/um~eeded pages. We have 3 

good scampers and they can e-mail the scan to themselves if it is only 1-2 pages; otherwise, they will need a flash drive. If they forget, they can use their ONE card at 

the Reference Desk and check out a flash drive (good for 3 business days at a time). 

6) We no longer have a Microforms Desk meaning that no one just sits in the Microforms area waiting for folks who need help. ~Ve do have a Microforms s~fl~r on 

du~, who will check every 15-30 minutes to see if an~l~ing is needed BUT students are also welcome to use the red phone to call tbr help. We absolutely don’t mind 

being called. 

7) Users must sign out at the Reference Desk when they are done. 

8) Students should always keep their valuables with them do not leave them unattended even downstairs, where is seems safe. 

Think that is it. Please let you students know that they can contact me directly with any questions/concerns. Please ask that all of them NOT wait until the Sunday 
before Fall Break ©. With this note to you, I am cowing our staff so that everyone knows this project is upon us. BLR 

Beth L. Rowe 

Regional Documents Librarian, Head of Documents Section 

Universib~ of North Carolina - CH 
CB #3922, Davis Librmy 

Chapel Hill, NC 27514- 8890 

919-962-1151 

blr(a)email.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, October 9, 2012 11:31 AM 

a~hm276- fall2012@listserv.~mc.edu 

Screening Tonight 6- 8pm 

Dear AFAM 276 Students: This is to remind you that we will have a screening tonight Room 207 Undergrad Library from 6-8pm. If your schedule permits, please attend. 
Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, October 10, 2012 10:28 AM 

a~hm276- fall2012@listserv.~mc.edu 

FW: reminder: 2013 NCBS Student Essay Contest - Deadline Dec. 14, 2012 

From: Hall, Perry A [HALLPA@EMAILUNC.EDU] 
Sent: Wednesday, October 10, 2012 9:37 AM 
To: Department listserv 
Subject: [afriafam] FW: reminder: 2013 NCBS Student Essay Contest - Deadline Dec. 14, 2012 

From: NCBS Essay Committee [mailto:info@ncbsonline.org] 
Sent: Wednesday, October 10, 2012 9:30 AM 
To: Hall, Perry A 
S,,bject: reminder: 2013 NCBS Student Essay Contest - Deadline Dec. 14, 2012 

NCBS Student Essay Contest 2013 
Dear NCBS Students, 

Every year NCBS hos~s a nationwk~e student essay con~est. Graduate 
and ur~dergradL~ate studer~ts fro~Js 
winners are recognized and honored at the annual Student Luncheon, 
which is held during ~he conference. If you or o~hets ate interested 
submitting an essay for the Student Essay C.)ntest, please do so by 
FrMay December 14, 20t2. 

Award Amounts 
UNDE~NERS 

Ist Place-S350 
2rid Place-S250.00 
3rd Place- $125.00 

GRADUATE WINNERS 

1st Place° $450.00 
2r~d Place- $350.00 
3rd Place- $225.00 

Winners nodded by Febr~my 

National Council for Black Studies 
37th Annual Conference 

Indianapolis, In. 
March 13-16, 2013 

Click here f0r~m0re inf0rmati0~_. 
ESSAY GUIDELINES: 

~. Essays should focus on an’~ aspects of the Africana experience, 

i.e. art, education, histop/, literature, politics, psychology, social 
issues, and policy issues. 

~. The essay mus~ be typed in MicroSoIl Word IorrnaL 12-I 8 pages in 

length, double- spaced witt~ one inch margins-left to right and -top 
to bottom. 

Students are asked to document sources by with either MLA or the 

APA style guide. 

Submissions must be mailed to the address below. Faxed or 
electronic essays are not accepted. 

Covet’ sheet mus~ include: your name, mailing address, telephone 

number, ema~ address, name of faculty advisor, name of the 
college you attend, and your c~ass status (i.e. fleshman, 
sophomore, juNor senior or graduale student}. 

Deadline: December 14, 2012 
FAX~D OR ~L~CTRONIC ESSAYS ARE NOT ACCEPTED~ 

Send all essays to: 

National Office, NCBS 

Depa~ment of Afdcan & African-American Studies 

Unive~i~ of Cincinnati 

P.O. Box 210370 

Cincinnati, OH 45221-0370 

S~eeWOvemight Address 

Universi~ of Cincinnati - French Hall West 



2815 Commons Way, room 3514 

Cincinnati, OH 45221-0370 

Sincerely, 

Geo[gene Bess Mentgome[y, 
NCBS Vice President 
Essay Contest Committee Chai[ 
National Counc~ for Black Studies                                  ~ ......................................................................... 

Update Profile/Email Address £nstan~ removalwith SafeUnsubscdbe" Privacy Policy, 
NATIONAL COUNCIL FOR B~CK STUDIES :: National Council for Black Stu :: P.O. Box 2~0370 Cincinnati :: OH :: 4522[-0370 

You are currently subscribed to al~iafam as: regester(~)emaiLunc.edu. 
To unsubscribe click here: htlp://lists,uuc.edt~u?id =32361607.26892ffebebb2514dbed04.2dl 0c3de25&u=T&l=afriaIiam&o=32275323 

(It may be neces~ry to cut and paste the abxwe URL if the liue is broken) 

or send a blank emafil to leave-32275323-32361607.26892ttEbebb2514dbed042d10c3de25(tblistserv,mac,edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, October 10, 2012 10:28 AM 

a2[hm276- fall2012@listserv.nnc.edu 

I~W: reminder: NCBS 2012-2013 - ANKH IVIPu’kT WEDJAU HONOR SOCIETY 

From: Hall, Perry A [HALLPA@EMAILUNC.EDU] 
Sent: Wednesday, October 10, 2012 9:36 AM 
To: Department listserv 
Subject: [afriafam] FW: reminder: NCBS 2012-2013 - ANKH MAAT WEDJAU HONOR SOCIETY 

From: NCBS Honor Society Committee [mailto:info@ncbsonline.org] 
Sent: Wednesday, October 10, 2012 9:30 AM 
To: Hall, Perry A 
S,,bject: reminder: NCBS 2012-2013 - ANKH MAATWEDJAU HONOR SOCIETY 

Having trouble viewing this email? Click here 

NCBS Member, 
Did you know NCBS has an 

Honor Society? The Ankh 

Maat Wedjau Honor Society is 

a n o n-secret, non-profiti 

organization whose purpose 

is the promotion of scholarly 

study, research, publication 

and other scholarly activity in 

the field of Africana Studies 
among students at academic 

institutions, and among 

academic professionals in the 

field of Africana studies. 

Students shall be nominated 

by a faculty member at their 

academic institution. The 

nominating faculty member 

must be affiliated with an 

Africana Studies, Pan African, 
Black Studies Department 

Program, or must have a 

demonstrated record of 

teaching a significant number 

of courses that focus on 
Africana peoples, and be 

member of the National 

Council for Black Studies. 

Scholar-Activists shall be 

nominated by members of 

the honor society. 

Nominations are accepted 

during the Fall semester and 

induction occurs in the Spring 

at the NCBS Annual Meeting. 

Students are required to pay 

an initiation fee of $25.00 and 

annual dues in order to 

remain an active, voting 
member of the Society. 



grade point average 
(or a~ 

~vera~:]e overati i~ all 



Forward to a colle~qua 

jnfo@ncbsonline.or~ 

This emaii was set4 to hallpa@email.urlc.edu by info@ncbsonline.orq 

NATIONAL COUNCIL FOP, BLACK STUDIES :: UC, AFST Dept. P.O. Box 210370 :: Cincinnati :: OH :: 45221-0370 

You axe cunently subscribed to afriafam as: _r2e_g_e_!t__e__t~2~_e___r_&%U_!:__tLn__c_’=_e___d___u_. 

(It may be necessm7 to cut and paste the above URL if the line is broken) 

or send a blank email to leave-32275317-32361607,26892ffebebb2514dbed042dI0c3de25,@]istserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, October 10, 2012 10:32 AM 

aJ~hm276- fall2012@lJstserv.~mc.edu 

I~W: FORI~gkL NOTICE: Voter Information for the November Election 

From: nobody@noti~ unc.edu [nobody@notify.unc.edu] on behalf of no reply@unc.edu [no reply@unc.edu] 
Sent: Tuesday, ©ctober 09, 2012 8:26 PM 
To: Regester, Charlene B 
Subject: FORMAL N©TICE: Voter [rfformation for the November Election 

[)ear Students, Faculty and Staff: 

Tuesday, November 6 is Election Day :for local, state and national 
elections. 

’]?he University of North Carolina at Chapel Hill encourages all faculW, 
staff and students to exercise their right to vote. ’l’he deadline to 
register to vote is 25 days before the election (October 12). 
Individuals who miss the registration deadline may register in person 
and vote at one-stop voting sites in the person’s county of residence 
during the early voting period. To register during the one-stop earl?’ 
w~ting period, the applicant must show acceptable proof of name and 
residence in the county 

For more information about registering to vote, your precinct locations, 
and the candidates and issues, please go to the NC. Board of Elections 
website at http://www.ncsbe.gov. 

An early voting site will be available 12~r all Orange County residents 
on the UNC campus. The location is the Rams Head Dining Hall, second 
floor. Voter parking will be available in the Rams Head Deck on Ridge 
Road. 

Early voting will be available: 
* Thursday, Oct. 18 - Friday, Oct. 19, frorrl noon to 7 p.m. 
* Saturday, Oct. 20, from 9 a.m. to 3 p.m. 
* Monday, Oct. 22 - Friday, Oct. 26, from noon to 7 p.m. 
* Monday, Oct. 29 - Friday-, Nov. 2, from noon to 7 p.m. 
* Saturday, Nov. 3, from 9 a.m. to 3 pan. 

As a reminder to faculty and staff, LrNC employees are prohibited by- law 
(N.C. General Statute 126-13 ) and L~!C Board of Governors’ policy from 
using the authority of their positions or from using state funds, 
supplies or vehicles to secure support for or to oppose any candidate, 
party or issue in an election. 

Among other things, federal and state laws and UNC policies prohibit LrNC 
employees from: permitting state facilities to be used free of charge 
for political rallies; using state vehicles to transport voters to the 
polls; or using state-owned equipment, state-funded postage, state 
letterhead or state-funded computer resources in service to a partisan 
political campaign. 

These prohibitions do not preclude personal communication, such as a 
private email to a family member or friend that references a political 
cartoon, comments on an issue or speaks to the relative merits of one or 
more candidates for elected of J2ice. That kind of incidental personal 
con~munication is permitted. However, UNC employees cannot use state 
equipment, resources or services, such as UNC computer networks, to 
con~mnnicate to a broader audience, with the evident intent to promote 
support for or to oppose the nomination or election of a candidate for 
governmental office or to promote support for or oppose an issue in an 
election By way of example, a University email listserv should not be 
used to disseminate campaign- or issue-related literature. 

The University takes seriously the right of each person on campus to 
express personal opinions on matters of public concern. We also take 
seriously our obligation to comply with federal and state laws and L,2"4C 
policies and to serve as responsible stewards of the public resources 
entrusted to us 

If you have questions, additional guidance is posted at 
http ://www.northcarolina. edu/le~al/sm/political/political.htm and 
http ://hr. unc. edu/p~icies-pr~cedures-guide~ines/spa-emp~vee-p~icies/emp~v ee-re~ati~ns/~LIT~CAL. 

This email is sponsored by: Office of the Chancellor 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, October 12, 2012 4:55 PM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

I~W: C~:rolina Courses Online - Spring 2013 course list aaad instructors 

CCO 2013 Spring Approvals.docm 

From: McDonnell, Carol B [cbmcdonn@email.unc.edu] 
Sent; Friday, October 12, 2012 4:01 PM 
To: CCO faculty & staff 
Subject-" [ccofac] Carolina Courses Online - Spring 2013 course list and instructors 

See attached 
Let me know if you have any questions. 

Carol /~ Donnell 

Student SenTices Manager 
Friday Center for Continuing Education 
University of North Caxolina at Chapel Hill 
CB#1020 
Chapel Hill NC 27599-1020 
9J~9-962- 
fax 919-962-5549 

l~daycente[’,tmc.edu/s torte s 

<ul> 

<li> -- You are currently subscribed to 

</ul> 

ccofac as: <a hre~"mailto:reges~te@etnail.unc.edu">regester@emafil.unc.edu</~>. To unsubscribe send a blank <bg> 

emafil to <a h~e~’’m~lto:~eave-32288954-2~38447~.87a466e36d8e79I2eaf69~9b64fcc286@~istserv.unc.edu’’>leave-32288954- 

20384470.87a466e36d8e79t2eaf0919b64fcc286@listserv.unc.edu</a:, 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <iO=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLT)/CN=RECIP~ENTS/CN=CHARLENE B REGESTER {REGESTER)> 

Monday, October 15, 20:12 9:_55 AM 

afam276-fal120:[2@listserv.unc.edu 

FW: Film Screening and Workshop 

Nowhere in Africa poster.pdf; Transnational German Film Workshop Poster.pdf 

From= Layne, Priscilla Dionne 

Sent= Monday, October 15, 2012 8:13 AM 
To= Regester, Charlene B 
Subject= Film Screening and Workshop 

Dear Charlene, 

I wanted to let you know abont a film screening we’re having of C~oline Link’s film *Nowhere in ~frica* on Monday, Oct. 29fl~. The film will be discnsscd by Erica 

Carter during ore Tmnsnational German Film workshop ne~ month. Here me a few posters ad~e~tising the events. Another film that might be of interest t~ you is 
*Niemandsland*~ a German film from 1931 st~mng Ati~can American actor Louis Douglas. This will al~ be discussed at the workshop by Jonathan Wipplinger~ an 

Assis~nt Pro~ssor at NC Stme who specializes in Black culture in Germany during the early 20th century. I hope to see you ~here. ]?lease spread the word’. 

Besk 

Priscilla 



Directed by Caroline Link (2001) 

2002 Winner of an Academy Award 

for Best Foreign Film 

Both epic and heartbreakingly inti- 

mate, Nowhere in Africa begns with 

a Jewish woman named Jet-tel Redlich 

fleeing Nazi Germany with her 

daughter Regina, to join her husband, 

Walter, on a farm in Kenya. At first, 

Jettel refuses to adjust to her new 

circumstances (she brought with her 

a set of china dishes and an evening 

gown), while Regina adapts readily to 

this new world, forming a strong 

bond with her father’s cook, an Afri- 
can named Owuor. But this is only 

the beginning of a series of up- 

footings, and as the surface of their 

lives is torn away, Walter and Jettel 

find they have li~le in common, and 

must--under tumultuous circum- 

stances--build their marriage anew. 

With incredible skill and passion, No- 

where in Africa manages to bring you 

fully into every change in this family’s 

life. A powerful, deeply moving film. 

-- Bret Fetzer       ~ 

This film will be discussed at the upcoming 
Transnational German Film Workshop, 



Workshop 

Thursday, 8 November and Friday, 9 November 2012 

UNC Chapel Hill ¯ Institute for the Arts and Humanities ¯ Hyde Hall 

This workshop seeks to not only discuss current trends in transnational German film, but also place more 
recent films in a longer historical trajectory. We will address questions such as, how have changing politics 
over the years had an influence on German filmmaking? How does exploring foreign places enable German 
filmmakers to address local issues? And how does filmmaking re-imagine Germany’s and Europe’s borders? 

Friday, 9 November 2012 

1:30 prn - Randall Halle (University of Pittsburgh) 

3:30 pm- .P¢g~’~el I: R(~ce ¢~d Europe(~ .Id~:.~’~¢i<g o Modera¢io~: Kata Gellen (Duke University) 

Jonathan Wipplinger (North Carolina State University) 

Susanne Rinner (UNC-Greensboro) 
R,g~c~gdi~~g Rg~&caL. f~ Votker Sd’dom~or// .. The Legend. of 

5:30 pm- .P~ml_9: Bord~r ~2 ~ o~- ~’~g o Mod~ r~io~. Ora Gelley (NC State University) 

¯ Claudia Becker (North Carolina Central University) 

Maggie McCarthy (Davidson College) 
Co,~fig~o’¢gfior~.s ¢g~d MMffcMf~nd Divf&~s ir¢ F¢gfih A.kfris The Edge of Hea.ve:~. 

Co-conveners: Carolina Seminars; German Embassy; UNC-Chapel Hill: Arts and Sciences Interdisciplinary 
Initiative, Center for European Studies, Center for Jewish Studies, Department of German and Slavic Languages 

and Literatures and Institute for the Arts and Humanities. 

For more information see: www.unc.ed~/ncgs 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, October 15, 2012 5:48 PM 

a~hm276- fall2012@listserv.~mc.edu 

FW: Archives Week Brown Bag, 10/22 @ 12p~n 

From: Smith, Holly A 

Sent: Monday, October 25, 2012 4:03 PM 
To; Hildebrand, Reginald F; Williams, Heather A; Perkins, Kathy A.; Fisher, Rebecka Rutledge; Janken, Kenneth R; Jackson, Jerma A; McMillan, Tim; Fee, Frank Edward; 
Regester, Charlene B; Williams, Kathy 
Subject-" Archives Week Brown Bag, 10/22 @ 12pm 

Good afternoon everyone, 

I would love to invite you and your students to a brown bag lunch in Wilson Library, focusing on discussing Civil Rights archival material. Please see below for more 

details, or visit the website for the Society of North Carolina Archivists for more information about Archives week: 
b__t 

__t ~__.’,:’L __w__ __w____w__: __n_ _c__a__ _r__c_ __hkv_! _s_ _t_ _s_ :9_ r_ d__ _2___0__~ __2_L ! _02 Ls_/__b_ r_ __o_ ~ _n__ :_ _b___a_ ~:_[ .u__ _n___c_ __h_: _t___w__ _e___n_ __t_! _e___t_ b:__c_ _e___n_ _t__u r_ ~ :_~ __o_ ft_ __h_ :__c_ _a__ _r__o__[kn- _a__:__c_!__v_!J: ~ )_g_b _t_ _s_: !__n_: _t___h_ __e_: _a__r__c- b_Lv___e___s :___m__~ __t__e_ r_! __aj__sz)_ _n__ :_ _t_ _h_ _ _e_ : r___e_ _a___d__! _n__g: r___o_ _9_ __m__: _a__ _n__ _d_:. 

._o___n_J_[__n___e_i_. Feel free to pass this along to others you think might be interested as well. I hope to see you all there! 

Holly Smith 

African American Materials Specialist 

Southern Historical Collection 

CB# 3926, Wilson Library 

University of North Carolina at Chapel Hill 

Chapel Hill, NC 27514-8890 

Telephone: 919-962-1345!FAX: 919-962-3594 

hasmith @email.unc.edu 

http:i!www.lib.unc.edu/mss/shc/index.html 

Society of North Carolina Archivists, Archive’s Week, October 22nd-28th, 2012 

"Journey’s to Justice: Civil Rights in North Carolina" 

Who: The Southern Historical Collection and the Triangle Research Libraries Network digitization grant "Content, Context, and Capacity." 

Where: University of North Carolina at Chapel Hill, Wilson Library, Pleasant’s Room 

When: Tuesday October 23rd, 12:00-1:00pm. 

What: Brown Bag Lunch Discussion on "Twentieth Century North Carolina Civil Rights in the Archives: Materials in the Reading Room and Online." Please bring your 

own lunch, but coffee and pastries will be included. 

While many people believe that archives’ main holdings are from centuries past, numerous collections from Wilson Library’s Southern Historical Collection feature 

unique materials from the 20th Century, including many fascinating materials related to North Carolina’s Civil Rights Movement and local struggles for racial, 

economic, social, and environmental justice. Digital projects create a rich archival world outside the confines of the physical reading room. The Triangle Research 

Library Network’s LSTA-funded grant "Content, Context, and Capacity: A Collaborative Large-Scale Digitization Project on the Long Civil Rights Movement in North 

Carolina" gives researchers free online access to dozens of digitized 20th century civil-rights era collections from NC State University, the University of North 

Carolina at Chapel Hill, North Carolina Central University, and Duke University. 



AFAM 276 PAPER I REQUIREMENTS 

This paper constitutes one-fourth of your grade and should reflect your best effort. This 
paper is an argumentative paper and should reflect your insight on the early black cinema 
experience as well as ingenuity in developing creative and unique ways of reading black 
cinema. Please proofread all papers (no misspelled words). The paper should be 
historical, theoretical, and critical. The paper should demonstrate your knowledge of the 
black cinema experience before 1950 or 1960. 

1) All papers should have a title, your full name, and PID number. 

2) Pages should be numbered and in correct order. 

3) Please do not print front and back - Only single-sided copies are acceptable. 

4) Papers should adhere to appropriate grammar styles as indicated by the Chicago 
Manual of Style or Modern Language Association. 

5) Papers should contain a correctly cited bibliography or works cited page. 

6) Original dark copies only. 

7) Preferred font-type and size includes: Times New Roman, Font-Size 12 (No Italics) 

8) Please attach the 10 to 15 Newspaper articles to your paper ~vith paper clips only (do 
not use staples as they are difficult to remove). All articles need to be correctly 
documented (Title, Month, Day, Year and page needs to be indicated on the back of each 
article). 

9) If you need to consult outside sources utilize the bibliography provided in the course 
pack. Please consult sources other than those provided on-line. 

10) Please check the correct spellings of all film titles, characters, and actors referred to 
in your paper. Consult internet movie data base. 



August 27 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethnic Notions 

Holiday-Labor Day 

September 10 
Emergence of All-Black Cast 

Films 
Rise of Black Film Stars 
1910- 1920 
Hallelujah 

September 17 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
Emperor Jones 

September 24 
Black Independent Filmmaker 

Oscar Micheaux 
Race MovieslWithin Our Gates 

October 1 
Servants and Maids Dominate 

the Screen Image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of Life 

October 8 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke EIlington 
Cab Calloway 
1940 - 1950 
Intruder in the Dust 

MONDAY WEEKLY SCHEDULE 

October 15 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
No Way Out 

Fall Break 

October 22 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
In the Heat of the Night/ 
Shaft 

Paper I Due-Oct. 22 

October 29 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
Cooley High 

November 5 
Impact of Black Exploitation Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grief 
1965 - 1970 
A Soldier’s Story 

November 12 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1970 - 1975 
Devil in a Blue Dress 

November 19 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1980 - 1985 

Spike Lee as Producer, Director, 
& Actor 

John Singleton 
1985 - 1990 
Boyz N the Hood 

Thanksgiving Holiday 

November 26 
Introduction to the 1990s 
Contemporary African American 

Filmmakers 
Contemporary Representations 
of Race 
Get on the Bus/He Got 
Game/Bamboozled/Do the 
Right Thing/Twenty-Fifth Hour/ 
Monster’s Ball/Inside Man/ 
RaylHustle and FlowlDream 
GirlslLast King of 
ScotlandlDeja Vu 
Taking of Pelham 123 
Human Stain 

Paper II Due - Nov. 26 

December 3 
Intro to Decade of 2000 and 

Decade of 2010 
Blacks and the Academy Awards 
Black Superheroes 
Crash/A m erican 
Gangster/Shadowboxer/ 
Taking of Pelham 123/Miracle 
at St. Anna/Blind Side/Precious 
Book of Ell/Safehouse 

Course Evaluation 
Review for Final 

FINAL EXAMINATION: December 11, 2012, Tuesday 4pro 



AFAM 276- THE AFRICAN A~IERICANS IN CINEMA: 1900 TO THE PRESENT 

FALL 2012 
Dr. Charlene Regester Meeting Time: Mon. 3:30-6:20 
Office: 204 Battle Hall Meeting Place: 105 Gardner 
Office Hours: TH llam-2pm 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made siglfificant contributions to filmmaking. They 

have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contribnted to the growth and development of the cinema industry, rarely have their efforts been recognized 
or fl~eir contributions to the filnunaking industry been noted. Film histories often exclude African Americans in fl~eir reporting of 
cinema history or provide minimal coverage of the African American and his involvement in this industry. Thus, AFAM 276 is a 
critical, historical, and theoretical examination of African American cinema from the 1900s to the present and will require the use of 
film theory to interrogate this history. This examination will seek to analyze their role on screen; will explore how stereotypical 
representations of the African American developed; and will investigate the efforts of a number of African American actors and 
actresses who attempted to subvert these representations. 

Tiffs examination is essential to understanding the black experience in the United States. It is well known "that the media is an 
integral part of American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and 
cultural diversity. Therefore, examining the cinematic representations of African Americans will serve to provide a better 
tmderstanding of the black experience in American society and cinema industry in shaping attitudes and influencing public opi~fions. 

African American cinenra from the 1900s to 1910 is examined to identify early black pioneers in the cinema industry and to 
reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 1910 to 1920 is examined to 
determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast fihns 
produced from 1920 to 1930 are examined to determine why these films increased in popularity and why black film stars began to 
emerge. African American screen images from 1930 to 1940 are examined to reveal how the African American image began to 
change from that of a subservient to a more assertive and humane individual. Representations :from 1940 to 1950 are examined to 
determine how and w~7 black entertainers particularly musicians, began to dominate the screen image. Films produced from 1950 to 
1960 are examined to investigate how the integrationist era began to influence the African American screen image. Black screen 
images from 1960 to 1970 arc examined to determine how the resurgence of black pride influenced this newb’ formed finage and how 
this resurgence of black pride led to the development of black exploitation films. Black exploitation films are examined to determine 
how they gained popularity and later declined in public appeal among andiences as more sophisticated audiences began to demand 
more quali’~ fihns. African American representations :from 1980 to 1990 are examined to reveal how black comedians began to 
dominate the black screen image and to determine the impact a new generation of filnunakers stood to have on contemporary 
representations and audiences. The preponderance of black filmnmkers in the decade of the 1990s is examined to determine how they 
influenced and shaped filmmaking in "this period. The decade :from 2000 to 2010 is explored to assess how blacks have fared with the 
Academy Awards and to determine how blackness is being reconflgured on screen in cinematic representations. The post 2010 era is 
interrogated to determine how post-racial attitndes are impacting representations of blackness on screen. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Two 
examinations (a midtenn and final exam) will be given dnring the semester. Students are required to submit two papers (7-9 pages in 
len~h) examining the representation of African Americans on screen in a pre-1950 and post 1950 period. These papers nmst be 
completed by the stated deadlines and mnst adhere to basic rules on academic style (i.e. MLA Handbook of Style or Chicago 
Manual ~ style, etc). 

TEXTS: 
Bogle, Donal& 1Chins, Coons, 3lulattoes, 3lammies, & Bucks: An Interpretive History of Blacks in American Films. New York: 

Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representing Blackness: Issues in Film and Video. New Brunswick: Rutgers UP, 1997. 
Regester, Charlene. Ajhican American Actresses: The Struggle for Visibility. Bloomington: Indiana UP, 2010. 

SECONDARY TEXTS: 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster (1988). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Brunswick: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. ()scar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON RESERVE 

IN THE UNDERGRADUATE LIBRARY 
Cripps, Thmnas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire andDesire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 

2. Students are required to view all films selected for this course. 

3. Students are required to write two papers (7-9 pages) due on October 22, 2012 (PAPER I) and November 

26, 2012 (PAPER II). 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 

Completing all weekly critiques will influence your final course grade. 

5. Students are required to submit an obituary for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper H (25%), Mid-Term (25%), Final Exam (25%) 

A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 

(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
in addition to the texts required for this course, a course pack also has been compiled and contains relevant 

articles to the materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 

make-up exams will be given. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Tuesday or Wednesday night from 6-8pro films will be shown in the Undergrad Library for extra credit. All 

students are encouraged to attend some of these screenings as your attendance will influence your final grade in 

the class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 

phones, texting, and any other intrusive technological deivces or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code polices and procedures. Every Student 

enrolled in this course is expected to fully participate and obsew’e the honor code. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, October 17, 2012 2:08 PM 

aJ~hm276- fall2012@lis~serv.~mc.edu 

I~W: Forum on the Five-Year Vision for UNC 

From: Caldwell, Kia L [klcaldwe@email.unc.edu] 
Sent: Wednesday, October :t7, 20:t2 :t2::I:t plVl 
To; Department listserv 
Subject; [afriafam] Forum on the Five-Year Vision for UNC 

Please distribute this version of the flyer and invite your students to attend. 

Forum u~ ff~e ~ive-Year Visiu~ ~i~r UNC 

Every five years, ~]~e UNC system is charged w~th deveh~ping a ~ive-year v~s~o~. The UNC I~ard uf Governurs has cunvened an Advisury Cummit~e on Stra~gic Directiuns 

tu pruv~de recommendations Ibr ~at [~ve-year pla~. Stude~k~, Neulty, and s~ll" are coming together tu bust a Ibrum tu highlight w hat we vMue most about uur university a~d 

what it should Iouk I~ke mo~’ing fi~rward. Sharing your unique experiences is cr~icM tu creatiug a visiun thug wurks ~br all. Please joi~ us on ’F~esday, Octuber 23 at 5:00 

PM in the SoR~a Haynes Stone Cenger. 



You axe currently subscribed to afiialZam as: Ng__e_~_t__e__r_(_a2__e__~__r_~j_a_i_l_:__u__r!_c_:__e__@_.. 

To unsubscribe click here: l_!t_~p://lists.unc.edtr/u?i~32361607.26892ffebebb2514dbed042d10c3de25&n T&I ati~afarn&o 32308132 

(It may be necessau to cut and paste the above URL if the line is broken) 

or send a blank email to leave-32308132-32361607.26892ffebebb2514dbed042d10c3de25(?~listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, October 17, 2012 5:01 PM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

EW: Spring 2013 Carolina Courses Online Registration 

Instructor Reg Memo.doc 

From: McDonnell, Carol B [cbmcdonn@email.unc.edu] 
Sent; Wednesday, October 17, 2012 3:10 PM 
To: CCO faculty & staff 
Subject-" [ccofac] Spring 2013 Carolina Courses Online Registration 

See attached 

Carol Mc Donnell 

Student Services Manager 
Friday Center tbr Continuing Education 
University ofNor’th Caxolina at Chapel Hill 
CB#1020 
Chapel Hill NC 27599-1020 
9!9-962-1105 
fax 919-962-5549 
Read our ~torJes at 
fr~daycenter.unc.edu/storie s 
<u]> 

<li> -- You are cmrently subscribed to 

</ul > 

ccofac as: <a href "tnailto:reges~te@email.unc.edu">regester,~em~l.unc.edu</a>. To unsubscribe send a blank <b~> 

em~l to <a lmef "mailt~:~eave-323~9~37-2~38447~.87a466e36d8e79~2eaf69~9b64fcc286@~istserv.unc.ed~’’ >leave-32309037- 

20384470.87a466e36d8e79t2eaf6919b64fcc286@listserv.nnc.edn</a> 



UNC 
TItE WILLIAM AND IDA FRIDAY 
CENTER FOR CONTINUING EDUCATION 

October 117, 2012 

Memo To: Instructors teaching Carolina Courses Online, Spring 2013 

~ff NORI°HI CAROLI~NA 

We will start registration ~ on October 22 [note that campus will not start registration 
classroom courses until Nov 6) 

Important information concerning registration: 

Students cannot register in ConnectCarolina for CCO. All students, including UNC-CH full- 
time students~ must officially register through the Friday Center web registration site. 
The site below contains the program and registration information as well as the list of courses: 
http:/iwww.fridaycenter.unc.edn/cpiccoicourses.html 

Your class roster can be seen at the Facnlty Center in ConnectCarolina. 

You must have access to the Faculty Center so that you will not have problems entering grades at 

the end of the term. 

SAKAI is used for these courses. All students may not be in Sakai immediately upon 
enrollment so use ConnectCarolina for accurate totals. 

Section numbers and the number of s~aces in each conrse ~all 3 are cross listed~ 
Section 990 - 10* spaces for UNC-CH full-time students 
Section 991- 15" spaces for off-campus students 
Section 992 - 1 space reserved for university employees 
*In special circumstances we will adjust: tiffs number depending on demand or thc instructor or their department’s preferences. 

Tuition: Students pay the University Cashier. Full-time students pay an addition tuition charge for these 
online courses. 

Waitlist: Once the sections are full, we let additional students waitlist with the Friday Center. They will be 
added if spaces become available. 

Permission to Enroll: Instructors do not need to give students permission to enroll during the regular 

registration period. Students need to register at the Friday Center site and be approved by our office. 

Late enrollment requests 
January 15, 2012 is the last day to register for classes. If students contact you to add late, you should make 
a decision based on whether there is still time to make up missed work~ We won’t add anyone after the last 
day unless you give permission in writing. 



Confirmin~ Registration to students 
Once students are enrolled, the Friday Center will send E-mail notifications and mail written confirmations 
to students. This includes how to access the course web site, how- to drop a course, the CCO handbook, and 
other important information such as how to pay tuition. 

Students who want to drop your course 
All students receive information from us about how to drop and withdraw. So if students discuss this with 

you, please refer them to us at the Friday Center or contact us. Students must notify us in writing (or email) 

to drop a course or withdraw from the term. The CCO web site also contains a withdraw form. 
http ://ffidaycenter.unc. edu/cp/cco/i ndex.htm 

Non-participatinll students 
Report these students to the Friday Center office. We will contact these students to resolve any problems. 

Grade Rosters 
You will submit your final course grades in the ConnectCarolina system. Our office will help you complete 
and submit grades if necessary. 

Onyens and UNC-CH email 
If students register late, some may experience a delay in accessing their course web sites. We urge new 

students to create their Onyens immediately so that our office can populate them into Sakai. Please refer 

students to our office if they have problems. 

Calendar and Deadlines for Spring 2013 Carolina Courses Online: 

Jan. 8 
Jan. 9 
Jan. 15 
Jan. 21 
Jan. 23 

March 8 
March 
March 18 
March 12 
March 29 
April 26 
Apt 30-May 7 

Last day to cancel your registration 
Courses begin; Late registration begins 
Last day to late register at 5 PM 
Holiday - Martin Luther King, Jr. Day 
Last day to drop one of your courses from your schedule and receive a refund 5 
PM. You must have other courses on your schedule. (Note: dropping ALL courses 
requires a withdrawal from the semester and follows a different prorated refund 
policy) 
Spring Break begins 5 PM 
Last day for undergraduates to drop a course (UNC-CH degree students) 
Classes resume at 8 am 
Last day to withdraw from the entire semester for any prorated refund 
Holiday 
Last day to withdraw - no tuition credit; Last day of classes 
Exams 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, October 22, 2012 5:44 PM 

ttenderson, Mae G <hendersm@email.unc.edn> 

VW: Nikld Giovm~ni at Duke this Wednesday 

From: Caldwell, Kia L [klcaldwe@email.unc.edu] 
Sent: Monday, October 22, 20:t2 5:03 PM 
To; Department listserv 
Subject; [afriafam] Nikki Giovanni at Duke this Wednesday 

This is an announcement that one of my students asked me to forward to the Pauli Murray email list. Ms. Giovanni, like Pauli Murray, uses words as powerful tools in her work 
for justice and equality. 

Nikki Giovanni is coming to speak on Wednesday, October 24. 
Ms. Giovanni will be speaking on intersectionality and the importance of collective action. 

NAACP’s Annual Speaking Engagement is highly anticipated and well attended by members of the Duke Community and beyond. This yearly event aims to encourage the 

undergraduate population to engage in meaningful discourse related to our organization’s overall mission. This year’s program will focus on the "new" civil rights issues of our 
time, including: LGBT rights, immigration, women’s rights, and the continued struggle for racial equality. We are honored to host American poet and activist Ms. Nikki Giovanni 
to share her wisdom on these subjects and how the arts can be used as one of many avenues to bridge the divide between the struggles that our respective communities face. 

In light of recent and important discussions about the intersections of race, sexuality, and gender we are confident that an address by Ms. Nikki Giovanni will shed light on the 
interconnectedness of all struggles for social equality and justice. Our program will aim to bridge the gaps between these varied movements and encourage an atmosphere of 
collectiveness and working together here on Duke’s campus. 

6:30pro to 7:00pm Reception 
7:00pro to 8:00pm Main Program followed by book signing 
Location: Von Canon Rooms A & B 

Barbara Lau 

Director, Pauli Murray Project 

www.oaulimurrayproiect.orq 

91 9/613-6167 

To build a better Durham the Pauli Murray Project engages a diversity of residents to lift up the vision 
and legacy of activist, scholar, feminist, poet, and Episcopal priest Pauli Murray in order to tackle enduring 
inequities and injustice in our community. 

To join our mailing list, please send your email to balauCNduke.edu 

Look for us on Facebook 

Office Address: 
Smith Warehouse, Bay 5, 1~ Floor 

114 S. Buchanan Blvd. 
Durham, NC 27708 

Mailing Address: 

Box 90403 

Durham, NC 27708 

You ~:e currently subscribed to al~iafam as: regester(~emaiLunc.edu. 

To unsubscribe click here: http:/ilists.unc.ed~lu?id 32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriathm&o 32328605 

(It may be neces~ry to cut and paste the abx~ve URL if the line is broken) 

or send a blank emaJd to leave-32328605-32361607.26892fl~bebb2514dbed042d10c3de25~b~listserv.unc.edu 



AFAM 101 THE BLACK EXPERIENCE 
Instructor: Dr. Charlene Regester Fall 2012 Section: 2 
Class Time: T/Th 9:30-10:45 Office: 204 Battle 
Place: GA 105 Office Hours: Th llam -2pro 
COURSE DESCRIPTION: 

AFAM 101 is designed to examine slaver5, from its inception to its virtual demise in 

North America in 1865. This examination of slavery explores its beginning, which can be traced 

to the practice of slavery in Greek and Roman Empires, the organization of the slave trade, the 
widespread development of slavery throughout the diaspora, the demise of this institution, and 

the impact that slavery would have on American society. 

Ancient slavery is examined to provide an understanding as to how slavery evolved. The 

ideological as well as political factors influencing the emergence of this institution are explored. 

Arguments attempting to legitimize the practice of this institution are introduced, debated, and 

examined 
The organization and structure of the slave trade is introduced to reveal how this 

economic system of labor ~vhile capital producing, was similarly engaged in the exploitation of 

humans. Arguments regarding labor systems, capitalism, and business practices are reviewed. 
In the sixteenth, seventeenth, and eighteenth centuries, slavery became widespread 

throughout the diaspora. Slavery was a practice that a variety- of European powers engaged in and 

competed for dominance in this trade. Institutions of slavery began to emerge throughout the 

diaspora and their existence in other parts of the world are compared and contrasted to slavery as 

it evolved in North America. Slave religion, culture, and family are among those aspects of slave 

life that are treated in this course. 
The decline of slavery is examined to provide an understanding as to why slavery lost its 

popularity and appeal. The abolition of slavery is traced and issues surrounding its dissolution are 

explored. Free Blacks involved in the abolition of slavery and those who attempted to assert 

themselves following their enslavement, are explored in detail. This examination of slavery 

attempts to provide the historical context within which slavery was introduced, developed, and 

ultimately dissolved while providing an understanding of the black experience prior to 1865. 

The instructional method and media used in this course will consist of lectures, texts, 
videos, and guest speakers. Three examinations will be given during the semester. These 

examinations will consist of two tests and one final exam which will collectively constitute 3/4’s 

of your grade. The remaining part of your grade will consist of a paper which must be completed 

and submitted by the stated deadline. This paper must adhere to basic rules on academic style i.e. 

Chicago Manual of Style or MLA Handbook of Style. 

REQUIRED TEXTS 
Douglass, Frederick. Narrative of the Life of Frederick Douglass. Boston & New York: Bedford 

Books, 1993. 
Palmer, Colin. Passageways: An Interpre#ve Histoty of Black America to 1863. Orlando, 

Florida: Harcourt & Brace Publishers, 1997. 
Walker, Margaret. Jubilee New York: Bantam Books, 1966. 

SECONDARY TEXTS 
Blassingame, John W. The Slave Community: Plantation Life in the Antebelhtm South. New 

York: Oxford University Press, 1972. 

Franklin, John Hope and Evelyn Brooks Higginbotham I~om Slavery to k~eedom: A History of 

African Americans, Vol. I, Ninth ed. McGraw-Hill, 2011. 



Mullane, Deirdre, ed. Crossing the Danger Water: Three Hundred Years of Aj?ican-American 

!4O’iting. New" York: Anchor Books, 1993. 

Thompson, Vincent. The Making of the Diaspora in the Americas 1441-1900. New York: 

Longman, 11987. 

White, Deborah. Ar ’n ’t l A Woman? Female Slaves in the Plantation South. New York: Norton, 
1987. 

COURSEPACK 
In addition to the texts required for this course, a course pack has also been compiled and 

contains articles relevant to material introduced in class. 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 

2. Students are required to write a paper approximately 5-7 pages in length. This paper is 

due on or before November 1, 2012. 

GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 

A+ (98-100), A (94-97), A- (90-93), B+(87-89), B (83-86) B-(80-82), C+(77-79), C (73-76), C- 

(70-72), D+ (67-69), D(63-66), D-(60-62), F (59 and below) 

EXAMS: There will be three scheduled examinations which must be taken on the dates 
specified. No make-ups will be given. 

ATTENDANCE: Class attendance is mandatory and will influence your final course 

grade. 

CLASS PARTICIPATION: Class participation is encouraged and will influence your 
final course grade. 

TECHNOLOGY: Laptops are allowed for note-taking purposes only. Please do not use 

your laptop for any other purpose. Cell phones, texting, and any other intrusive 

technological devices or practices are not allowed in class. 

HONOR CODE: All students are required to adhere to the University’s honor code 

policies and procedures. Every student enrolled in this course is expected to fully 

participate and observe the honor code. 

DISABILITIES POLICY: Students who may need accommodations 
based on disabilities should contact the instructor and the 
Department for Disability. Services (919) 962-8300 in SASB North 
Building Suite 2126 disabilityservices.unc.edu 



AFAM 101 COURSE OBJECTIVES 

The student should be able to master "the following objectives after completing each of these units. 

Introduction to the Black Experience 
Examination of Ancient Slavery 
1. Name at least three reasons why it is important to study the black experience. 
2. Identify and explain at least three myths populaxized concerning Africa. 
3. Examine how race is defined. 
4. Identit) at least three Ancient African Empires and describe characteristics of each. 

Slave Trade 
Organization and structure 
Middle Passage 
Impact of the Slave Trade 
1. Identi~ at least four major countries involved in the slave trade and describe their involvement. 
2. Describe the structure and organization of the slave trade. 
3. Name at least three reasons why African societies were in conflict with one another leading to the enslavement of victims of warfare. 
4. Describe the middle passage. 
5. Trace the development of the slave trade in its early phase. 

Racial Slavery in North America in the 17th Century 
1. Explain the difference between slave~ and indentured servitude. 
2. Trace the development of racial slavery in North America, beginning with the arrival of the first Blacks. 

Plantation Societies 
Slave Community 
Folk Culture 
1. Identify aJad describe three types of slave plantations. 
2. Name the rank order system that existed within a plantation society and within the slave community. 
3. Describe how slaves performed traditional ceremonies and explain how West African practices influenced these ceremonies. 
4. Explain how orubilee depicts slave life and assess whether or not this is an accurate or inaccurate depiction. 

Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Slave Religion 
1. Defme fictive kinship. 
2. Define exogamous unions and describe why slaves engaged in such unions. 
3. Describe how churches imposed moral saa~ctions on slaves who violated acceptable codes of conduct within the marriage institution. 
4. Describe how slaves were named aad explain naming practices employed by slaves. 

Slave Revolts 
Haitian Revolution 
Runaways 
Underground Railroad 
1. Identify active and passive forms of resistance to slaver},. 
2. Name at least three major U.S. slave revolts mid describe characteristics of each. 
3. Explain precipitating factors that led to the development of the Haitian Revolution. 
4. Identify at least three ways by which slaves resisted their condition to slavery. 
5. Name at least two tactics used by slaves to escape slavery. 

Free Blacks 
Legal Status 
Abolition Movement 
1. Describe the legal status of free blacks. 
2. Explain why free blacks were referred to as slaves without masters. 
3. Describe and explain the significance of the [)red Scott Decision. 
4. Provide examples of newspapers, schools, a~d mutual aid societies established by free blacks. 
5. Identit) major arguments for and against slavery as advocated by slave supporters and abolitionists. 



Weekly Class Schedule 

Week I 

Week II 

Week III 

Week IV 

Week V 

Week VI 

Week VII 

Week VIII 

Aug. 21 - Aug. 23 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 

Aug. 28 - Aug. 30 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
"Old African Blasphemer" 

Sept. 4 - Sept. 6 
Organization and structure of the 

slave trade 
Impact of the slave trade on 

European and African Societies 
Middle Passage 

Sept. 11 - Sept. 13 
Evolution of slavery in Latin 

America 
Introduction to Racial Slavery in 

North America 
"Amistad" Part I 

Sept. 18 - Sept. 20 
Racial slavery in North America 

during the 17th century (Cont.) 
Indentured servitude vs. slavery 

FIRST EXAM 

Sept. 25 - Sept. 27 
Development of Plantation 
Societies in the Americas 
Slave Community 
"New York Burial Ground 
Project" 

Oct. 2 - Oct. 5 
Slave Culture 
Linguistic Patterns 

Oct, 9 - Oct, 11 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
"Half Slave/Half Free" 

Week IX Oct. 16 

Slave Religion 
Patterns of Resistance 
"Amistad" Part II 

Week X Oct, 23 - Oct, 25 
Slave Revolts 
Haitian Revolution 
Runa~vaysiMaroons 
"Slave Resisters and Slave 
Catchers" 

SECOND EXAM 

Week XI Oct, 30 - Nov, 1 
Underground Railroad 
Legal Status of Free Blacks 
"Flight to Freedom" 

PAPER DUE November 1 

Week XII Nov. 6- Nov. 8 
Free Blacks 
Schools 
Churches 

Week XIII Nov. 13 - Nov. 15 
Newspapers 
Literary Societies 
"Glory" 

Week XIV Nov. 20 
Mutual Aid Societies 
Abolition Movement 

Thanksgiving Holiday 

Week XV Nov. 27 - Nov.29 
Black Abolitionists 
White Abolitionists 

Week XVI Dec. 4 
Course Evaluation 
Review for Final Exam 

[Type text] Page { PAGE \* MERGEFORMAT } 

FINAL EXAM DECEMBER 11, 2012 TUESDAY 8AM 
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FINAL EXA~I DECE~IBER 11, 2012 TUESDAY 8AM 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, October 23, 2012 5:16 PM 

a~hm276- fall2012@listserv.~mc.edu 

Screening Tonight 

Dear AFAM 276: This is to remind you that we will have a screening tonight from 6-8pro Undergrad library. Hope to see you then. Room 207 or 205. Sincerely, Charlene 
Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, October 24, 2012 11:33 AM 

Kapur, Geeta <gkapur@email.nnc.edu> 

I~W: Civil Rights events in Chapel Hill 

Fin~J program Civil Rights in CH.pdf, Summa~" program Civil Rights in CH.lxtf 

From: SaNe, Eunice N [eunice@email.unc.edu] 
Sent: Wednesday, October 24, 2012 9:45 AM 
To: Department listserv 
Subject: [afriafam] Civil Rights events in Chapel Hill 

Dear Colleagues, 

Attached is information concerning upcoming events on Civil Rights in Chapel Hill organized by various units on campus, students and the Marian Cheek Jackson Center. Please 
circulate it widely. 

Best wishes, 
Eunice 

You are cnrrently subscribed to al~riathm as: regester~a)ema~l.tmc.edu. 

To unsubscribe click here: http:/ilists.unc.ed~u?id 32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriathm&o 32337696 

(It may be necessmy to cut and paste the above URL if the line is broken) 

or send a blank ema~l to leave-32337696-32361607.26892ffebebb2514dbed042d10c3de25,@]istserv.nnc.edn 





~AMES ~’~ALLACE~ KEYNOTE ADDRESS, ~IlOTOG, RAPHIC ANGLES: 

NEWS PHOTOGRAPHY ~N THE NO~T~ CAROLINA CO.LLECT~ON 
5:00 p. m~ Reception ~nd exhibition at ~4~Ison Librar)~ P~vgr~m at ~l~on Library; P!e~s~nt~ Family Room, UNC Campus 

Photographer Jh~ Wallace shares ins]ghts from h]s career as a photo)ournal]st, which began ]n Chapel Hill 

when he was a student staff photographer tbr The Daily Tar Heel in the early 1960s. Photos of civil rights 

action ]n Chapel H]ll comprise his ~ew book Courage in the Moment: ~e Civil R]ghts Struggle, 1961-1964. 

For 25 years, Wallace served as director of Imaging and Photograph]c Serv]ces at the SmithsonJan Institution. 

Presented by the Center.for the Stud), of the American South as part of its 20!2-20!3 James A. Hutchins 

Lecture Series 

CONTINUING THE STRUGGLE: STUDENTS MAKING HISTORY Now W*TH PROFESSOR TiM McMILLAN 

t2:00 p.m. UNC Campus Y 

UNC students will discuss their role in making change on campus, across the street, and 

around the world today. What are UNC students’ particular rights, privileges, and respon- 

sibilities? What blocks or enables effective action today? What does it mean to be a student- 

activist? Tim McMi[lan, pro~i~ssor in the Department of African and Afro-American Stud- 

ies and leader of the Bla& and Blue historical tour of the UNC campus will facilitate and 

comment° We invite you to bring hmch. Light re~keshments will be served. 

Sponsored bY United with the Northside Community-NOW 

THESE ],4¢rERE REAL PEOPLE- THE THE CIVIL RIGHTS HISTORY PROIEC% A FILM SHOWING 

.3:00 p.m. ~e Love I-louse ~ I-tutchins Fo rum, UNC Campus 

In 2010, the Southern Oral History Program went- national, interviewing civil rights movement veterans [i’om Ca]iIbrnia to New 

York for the Civil Rights History Project. These interviews reveal a civil rights movement--diverse, complex, and deeply person- 

al-that persists to this day: The interview’s, recorded on video, will be available to the public this tall in the Library of Congress. 

Until then, w&-t like to share this short history of the movement through the voices of those who participated in it. Mandated by 

an Act of Congress in 2009, the Civil Rights History Project is a joint endeavor of the Smithsonian~ National Museum of AI>ican 

American History and Culture and the American Folklit~ (;enter in the Library of Congress. The video is approximately 26 min- 

utes long, and concessions (popcorn and soil. drinks) will be offered at the door. 

STILL WALKING FOR JUSTICE - A DURHAM TO CHAPEL HILL WALK 

TO COMMEI%iORA’I’E THE 65’rH ANNIVERSAR’g OF THE J-947 ~OURNE’2 OF I{ECONCILIATION 

10:00 a.m. Send-qffRal])’ in Durham, Corner @’~4~ Chapel Hill and Carrol! Streets 

3:30 p~ m. Welcome Rail)’ in G~ape! Hi!l, Corner qf N. Columbia and Rosemar), Streets 

Ni~e teams of women will be making the walk from the Pauli Murray Historic Marker in Durham to the 

Journey of Rcconciliation Historic Marker in Chapel Hill. ~e Journey of Reconciliation is considered 

the First Freedom Nde, when nine white a~d black men used ~on-violent direct action to test the 1946 

Supreme Court Ruling desegregating interstate bus travel. ~is walk is t~r the women that were not 

lowed to walk in 1947, as well as local women activists who devoted their lives to advancing equality a~d 

freedom. 

Led by’ the Pauli Murray Project and NBJC Ba),ard Rustin Centennial P~vject 

TIlE BLACK CHURCH AND ’FILE FREEDOM STRUGGLE 

WITH BISHOP THOMAS L HOYT ~Ro, SENIOR BISHOP OF THE CME CH~,RCH 

t:00 p.m. St, ~oseph CME Church 

~-~e Black church played an integral role in the civil rights movement during the 1960s. It provided 
both a safc space t6r rejuvenation as well as inspiration~ What is the role of the Black church today? 
}X%at stands should the church take on the continuing civil rights mo~ment? Local and visiting 
clergy will share testimony about their experiences in ministries of liberation and change. Please 
come join in one of the most crucial conversations that we can have at this moment in U~S. history: 
Light rct?cshments and int6rmal conversation to t611ow in the Fellowship Hall. 

7?~is e’~’ent has been made possible by’ a generous donation b), the Department of Religious Studies at 

LL\~’C and the support of Pastor La,/isha Williams and St. Joseph CME Church. 

CIVIL RIGHTS CELEBRATION DINNER: FEATURING SACRIFICIAL POETS AND COMMENTS BY ~SING AND RESILIENT LEADERS 

4:30 p.m Hargraves Recreation Center 

You are cordially invited to join us in honor of people fighting for rights across our history! We’ll eat great food and revel in 

justice made and yet to come. 

Presented b), the Southern Oral History Program at UNC 

WITNESS TO RIGHTS : AN iNTERACTIVE EXHIBIT OF PHOTOS BY ~IM WALLACE 

4:00 p~m. Exhibit Opening, 2nd floo~ St. loseph (ME Church 

Exhibit continues Saturday’ 11:00-3:00 and Sunda)’ ! 0:00-3:00 

Fifty years after the major civil rights action in Chapel Hill, Wallace returned to learn the names of the people featured in his 

photographs. Now the pictures are coming home again, and we need your help to tell their stories. Who or what do ,you rec- 

ognize in the photos? What were you or your father, mothei; sister, cousin, pastor, friend doing at the time a photo was taken? 

What do ,you think about what these pictures show? This exhibit needs ,your participation: please come listen, tell, write, reflect, 

and enjoy. Copies of Courage in the Moment will be on sale at a discounted rate, with a big thanks to Bull’s Head Bookstore. 

Presented b)~ the Maria;~ Cheek [ackso~ Center for Saving and Makings History 



JAMES WALLACE~ KEYNOTE ADDRESS~ 

PtlOTOGRAPtHC ANGLES: NEWS PI-~OTOGRAPtlY IN TI-~E NORTII CAROLINA COLLECTION 

5:0Opera. Reception and exhibition at ~Ison Librau~. Program at $~lson Library; Pleasants Family Room, UNC Campus 

Photographer Jim ~#~allace shares insights from his career as a photojournalist, which began in Chapel Hill when he was a student staff photographer 

tbr ~e Daily Tar Heel in the early 1960s. Photos of civil rights actio~ in Chapel Hill comprise his new book Courage in the Moment: ~e Civil ~ghts 

Struggle, 1961-1964~ For 25 years, Wallace served as director of Imaging a~d Photographic Services at the Smithsonian Institution. 

Presented b)’ the Center~br the Stu@ of the American South as part qf its 2012-2013 James A. Hutchins Lecture Series 

CONTINUING THE STRUGGLE: 

STUDENTS MAKING HISTORY Now 
WITH PROFESSOR TIM McMILLAN 

12:00 p, m. UNC Campus Y 

UNC students will discuss their role in making 

change on campus, across the street, and around 

the world today. What are UNC students’ par-- 

ticular rights, privileges, and responsibilities? 

What blocks or enables effective action today? 

What does it mean to be a student-activist? Tim 

McMillan, professor in the Department of Af-- 

rican and Afko-American Studies and leader of 

the Black and Blue historical tour of the UNC 

campus will facilitate and comment. We invite 

you to bring luncho Light refreshments will be 

served. 

Sponsored by United with the Northside 

Community-NOW 

TttESE I4rERE REAL PEOPLE- THE THE 

CIVIL RIGHTS HISTORY PRO~EC’I; A 

FILM SCREENING 

3:00 p.m. ~e Lo~/e House ~ Hutchins Forum, 

UNC Campus 

In 2010, the Souther~ Oral History Program 

went national, interviewing civil rights move- 

ment veterans from California to New ~rk for 

the Civil Rights History PrNect. Naese liner- 

views re~al a cNil rights mo~ment~diverse, 

complex, and deeply personal--t~at persists to 

this day. ~e video interviews will be available 

this fall i~ the Library of Congress. Until tbe~, 

we’d like to share these voices of those who par- 

ticipated i~ the movement. Mandated by an Act 

of Congress in 2009, the Civil ~ghts History 

Pro)ect is a joi~t endeavor of the Smithso~iads 

National Museum of A~Hcan American History 

a~d Culture and the America~ Folkli~ Center in 

the Library of Congress. Concessions (popcorn 

a~d so~ drinks) will be offered at the bal~ahour 

video. 

Presented b), the Southern Oral History 

Program at UNC 

V~rITNESS TO RIGHTS : AN INTERACTIVE 

EXHIBIT OF PHOTOS BY JIM !~’~rALLACE 

4:00 p.m. Exhibit Opening, 2nd floo~ S¢. Joseph 

CME Church 

Exhibit co~ztinues Saturday i i :00-3:00 a~zd 

Sunday I0:00-3:00 

Fifty years after the maior civil rights action 
in Chapel Hill, Wallace returned to learn the 
names of the people featured in his photo- 
graphs. Now the pictures are coming home 
again, and we need your help to tell their 
stories. Who or what do you recognize in the 
photos? What were you or your ~tther, mother, 
sister, cousin, pastor, friend doing at the time 
a photo was taken? What do you think about 
what these pictures show? Tais exhibit needs 
your participation: please come listen, tell, 
write, reflect, and enjoy. Copies of Courage in 
the Moment will be on sale at a discounted rate, 
with a big thanks to Bull’s Head Bookstore. 

Presented b)’ the Marian Che& Ja&son Center 
¢br Say’ins and Making History 

STILL WALKING FOR ~USTICE - 

A DURHAM TO CHAPEL HILL !�~rALK 

COMI~fEI~ORATING THE :~947 ~OURNEY OF RECONCILIATION 

10:00 a.m. Send-qff RalIy in Durham, Corner qf }K Chapel Hi!l and Carroll 

Streets 

3:30 p.m. VCelcome Rail), in Chapel Hill, Corner qf N. Columbia and Rose- 

mauv Streets 

Nine teams of women will be making the walk from the Pauli Murray 

Historic Marker in Durham to the Journey of Reconciliation Historic 

Marker in Chapel Hill. N~e Journey of Reconciliation is considered the 

First Freedom Ride, wbe~ ni~e white and black men used non-violent 

direct action to test the 1946 Supreme Court Ruling desegregating 

interstate bus travel N:fis walk is fbr the women that were not allowed to 

walk in 1947, as well as local women activists who devoted their lives to 

advancing equality and f?eedom. 

Led by the Pauli Murray Project and 

NBJC Bayard Rustin Centcnnia~ Project 

THE BLACK CHURCH AND THE FREEDOM STRUGGLE 

wrrH BISHOP THOMAS L. HOYT JR., SENIOR BISHOP OF THE CME 

CHURCH 

h O0 p, m. St, Joseph CME Church 

The Black church played an integral role in the civil rights movement dur- 

ing the 1960s. It provided both a safe space for rejuvenation as well as in- 

spiration. What is the role of the Black church today? What stands should 

the church take on the continuing civil rights movement? Local and vis- 

iting clergy will share testimony about their experiences in ministries of 

liberation and change. Please come join in one of the most crucial conver- 

sations that we can have at this moment in U.S. history. Light refreshments 

and informal conversation to follow in the Fellowship Hall. 

7his event has been made possible b), a generous donation b), the Depart- 

merit of Religious Studies at UNC and the support q~ Pastor Lm’isha Wil- 

liams and St. Joseph CME Church. 

CIVIL RIGHTS CELEBRATION DINNER: FEATURING SACRIFICIAL POETS AND COMMENTS BY RISING AND RESILIENT LEADERS 

4:30 p.m Hargraves Recreation (;enter 

You are cordially invited to join us in honor of people fighting for rights across our history[ We’ll eat great food and revel in justice made 

and yet to come° 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, October 25, 2012 12:10 PM 

Me~, Winifred F <flceddie@email.unc.edtr~ 

I~W: Latest Updates from Education Portal 

From: Sara Inman, Education-Portal.corn [sara@education-portal.corn] 
Sent: Thursday, October 25, 20:t2 11:5:1 AM 
To: Regester, Charlene B 
Subject: Latest Updates from Education Portal 

ProI~ssor Regester- 

We’ve listened to the feedback we’ve received ficom students and instructors and axe excited to aJmounce some updates to our collection of fi-ee educational videos: 

Final exams are now available! Students have asked us for more opportunities to assess how much they’ve learned, and we’re excited to announce that we’ve launched 
practice exams for psychology with maaay more to come! These exams axe a great free study tool for students who axe prepa~ng for midterms or finals, or want to 

assess prior knoMedge before enrolling in an advanced course. I hope you’ll check them out aaad let us know what you think. Topic-level exams are cotning next! 

Our collection of free online video resources continues to grow! We’ll be publishing videos in the natural sciences course this week (by the ti~ne you read this, it ~nay 

already be live) and humanities videos are coming sho~tly after. You cm~ see our full collection of free online educational videos here: http:i/education- 
portal.com/academy/course/index.html. 

Don’t see anything you can use in your instruction? Reply to this email mad let me know what kinds of videos you’d like to see! 

Looking for advice for how to use onr videos in your infftruction? Education Portal’s Instructor Grant winners Alexandra Lezo of Los Angeles Valley- College and 

Kathy- Johnson of NYU share how they’ve incorporated onr resonrces into their curriculum. Find out what worked, what they’d do differently next time, and what flrcir 
students thought of our videos! 

Please don’t hesitate to share your thoughts on our videos; it’s how we make them better! This resource is totally free tbr anyone to use and share, a~d we want to 

make it the best it can be. 

Best regards, 

Sam Inman 

Education Portal 

Our collections axe growing every day’. Here’s our progress so far: 

Mafl~: Algebra, College Mathematics, Precalcnlus, Calculns (252 videos) 

Science: Bioloas~, Chemisir,/(143 videos) 
Business: Management, Marketing, Infom~ation Systems (94 videos) 

Social Science: Economics, P~chologv, Educational Psvchology (203 videos) 
History: U.S. tiistory, Western Civilization (102 videos) 

Literature ~md Composition: English Literature, American Literature and Composition (84 videos) 

Spanish: coming soon! 

Natural Sciences: coming soon! 
Humanities: coming soon! 

To unsubscribe, click here 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, October 26, 2012 1:56 PM 

cymille~fiac.net 

Submitting a Proposal to tl~e Upcoming PCA!ACA 2013 Conference 

ProposalPCA2013 [ 1 ] .doc 

Dear Professor Miller: Attached is a proposal that I am attempting to the submit to the upcoming PCA!ACA 2013 conference. The proposal submitted coincides with the 
Film/History panel. However, if the proposal does not fit with your panel, please recommend more appropriate panels to which I can submit. Your review of this material is 
greatly appreciated. Additionally, I plan to submit to the PCA database website as well. Thanks for your consideration. 
Sincerely, Charlene Regester 
Associate Professor 
University of North Carolina-Chapel Hill 

reqester(@email.unc.edu 
(919) 260-1925 



Dangerous Minds and Wounded Bodies: 

The Black Soldier’s War Trauma Reconfigured as Racial Trauma in 

Home of the Brave (1949) and A Soldier’s" Story (1984) 

Black soldiers’ suffering from post-war trauma is centered in both Home of the Brave 

(1949) and A Soldier’s Story. As victims of war trauma, these soldiers suffer from racial trauma 

more than the ravages of war. Therefore, this paper intends to investigate the psychotic state that 

both black male protagonists endure to suggest how" the earlier film, made 35 years earlier, 

informs the latter one. Home of the Brave features a black male named Moss (played by James 

Edwards) who joins a special mission during World War II with some four white soldiers. After 

witnessing the death of his white friend, Moss develops a psychosomatic disorder that manifests 

in his inability to walk. The psychiatrist treating Moss discovers that he is really suffering from a 

lifetime of racial torment that has been proj ected onto him. In this instance, a black soldier is 

thrust into an all-white environ, unlike A Soldier’s Story where a black sergeant is thrust into an 

all-black environ, both of which play a role in the mental disintegration of the black soldier. A 

Soldier’s Story features Sergeant Waters (played by Adolph Caesar) who initially is seemingly 

murdered by white soldiers but is later discovered to be murdered by two black soldiers under his 

command because of his own internalized racial oppression that manifests in his desire for 

whiteness or white acceptability. This is taken to the extreme when Waters becomes instrumental 

in causing CJ (a black soldier, from the South, who becomes the target of Waters’ racial hatred 

for southern blacks) to commit suicide. In retaliation for CJ’s death, Waters is murdered by black 

soldiers who are resentful of his attacks on CJ and hold him responsible for his death, 

overbearing personality, and unending quest for whiteness. 

The two films are parallel in that both: 1 ) depict the black male who suffers from mental 

illness; 2) focus on male bonding in the military; 3) feature soldiers who are murdered and whose 

murder plays a role in the psychotic demise of the protagonists; 4) calls for a critique of Frantz 

Fanon’s views on psychoanalysis and race; 5) provide metaphors that speak to the film’s racial 

politics and 6) use flashback as a device to unravel the past. Though Home of the Brave is 

motivated by the desire to unveil the cause of Moss’s mental illness, A Soldier’s Stoly is a 

murder mystery that is motivated by the desire to determine who killed Waters, who, also suffers 

from mental illness. 

Black Male Psychosis 

In Home of the Bi~ve, while Moss suffers from years of racial torture, it is conceivable 

that he represents the castrated male. Freud suggests that "The patient is unable to remember all 



that is represented within him ... and thus fails to be convinced that the interpretation presented 

to him is the correct one. Instead, he is driven to repeat the repressed matter as an experience in 

the present, instead of remembering it as something belonging to the past." Freud adds that 

reproductions of the past are connected to infantile sexual life and the Oedipus complex. Thus, 

Moss is castrated or as Michael Rogin suggests, he is turned into "’half a man’" - a similar and 

yet also different position that he shares with Sergeant Waters. While Moss represents the 

castrated male, Waters represents the castrating male as he nearly emasculates the black soldiers 

over whom he commands with his continual reprimands, authoritative demands, and 

deprecations. Moreover, Waters personifies a father figure signified by his power and position 

but a father whose own insecurities and failings are eroding his sense of self- insecurities 

spawned by racism. As both films depict psychotic black males suffering from illnesses that are 

presented as self-induced, these films avoid directly targeting racial ostracism and alienation as 

the real cause for their mental demise. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE 
GROUP (FYDIBOHF23 SPDLT)/CN=RECIPIENTS/CN=CHARLENE B REGESTER 
(REGESTER)> 
Friday, October 26, 2012 1:57 PM 

Gore, Travis <stgore@email.unc.edu> 

FW: Info on Lecuture on Race, Religion, and Authenticity in American Islam 

Please send to department faculty. Sincerely, Charlene Regester 

F rom: 
Sent: Thursday, 6:57 PM 
To: Regester, Charlene B 
Subject: Info on Lecuture on Race, Religion, and Authenticity in American Islam 

Hello Dr. Regester, 

Here’s information about the event I talked about on Tuesday. 

Lecture on Race, Religion, and Authenticity in American Islam: 

As part of the Islam in the Global Context Speaker Series at UNC, doctoral student and author 
Michael Muhammad Knight will be speaking on The Nubian Islamic Hebrews (NIH), an African- 
American Islamic movement that grew to prominence in the 1970s and 80s, particularly in New York. 
This discussion will examine the NIH’s concerns with racial and religious authenticity in its claims to 
both superior Africanity and Islamic legitimacy over rival groups such as the Nation of Islam, Five 
Percenters, and both Afric 

an-American and transnational Sunni communities. 

Michael Muhammad Knight is the author of nine books, including a monograph on the Five Percenter 
movement, The Five Percenters: Islam, Hip-Hop, and the Gods of New York; an American Muslim 
travelogue, Blue-Eyed Devil; a hajj narrative, Journey to the End of Islam; and also the novel, The 
Taqwacores. He holds an MTS from Harvard University and is currently a doctoral student at the 
University of North Carolina at Chapel Hill. 

Please join us in FedEx Global Education Center Room 4003 on Nov. 1st at 6:30pm for this exciting 
lecture and light snacks and drinks. All are welcome. 



AFAM 101 JUBILEE PAPER 

FALL 2012 

PAPER REQUIREMENTS 

This paper constitutes one-fourth of your grade and should reflect your best effort. This 
paper is an argumentative paper and reflects your ability to critique the novel Jubilee 
authored by Margaret Walker. Select one angle or idea from the novel that you find 
intriguing or fascinating and utilize this as the basis for constructing an argument about 
the novel. Consult materials introduced in class lectures, readings, historical sources or 
documents for developing this assignment. Your paper will be judged on the strength of 
the argument, support provided for argument developed, quality of writing and level of 
research introduced to support and substantiate your views, etc. Please proofread all 
papers (no misspelled words). The paper should be 5 pages in length. 

1) All papers should have a title page, with your full name, and PID number. 

2) Pages should be numbered and in correct order. 

3) Please do not print front and back - Only single-sided copies are acceptable. 

4) Papers should adhere to appropriate grammar styles as indicated in the Chicago 
A4anual of S~’le or A~[odern Language Association Manual of Style. 

5) Papers should contain a correctly cited bibliography or works cited page. 

6) Papers should be typed and double-spaced; original dark copies only. 

7) Preferred font-type and size includes: Times New Roman, Font-Size 12 (No Italics 

unless used for titles) 

8) You are required to examine this novel only and are responsible for the first two parts 

of the novel. 

9) If you need to consult outside sources utilize the bibliography provided in the course 
pack. Please consult sources other than those provided on-line. 

10) Please check the correct spellings of all character names, authors, etc. referred to in 
your paper. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, October 26, 2012 3:26 PM 

Clarke, Tilthny D <tilthny clarke@~mc.edu> 

12,22: Diversity in Higher Education Seminar Nove~nber, 13 2012 

Dear ~ffany: I will be able to attend some of these events but I have class on Tuesday and show films on Tuesday afternoon. Sincerely, Charlene Regester 
From; Clarke, Tiffany D [tiffany_clarke@unc.edu] 

Sent: Friday, October 26, 2012 8:12 AM 
To; CAS Dept Diversity Liaisons 
Subject; [casdiversibl] FVV: Diversity in Higher Education Seminar November, 13 2012 

Dear College diversity liaisons: 

Please see the announcement below of a diversity seminar Nov, 23th, Terry Rhodes and Pat Parker in the Dean’s Office er~courage 

you all to atter~d if you are abte~ 

Kid regards, 
Tgff 

Diversity Education Seminar 

Tuesday, November 13, 2012 

8:00 a.m. Check-in ¯ Student Union Auditorium 

Diversity and Multicultural Affairs is pleased to announce the first in a series of seminars engaging national thought leaders in discussions based on 
the Chancellor’s 21st Century Vision through the lens of Diversity. 
"Diversity in Higher Education: Inclusive Excellence in the Academy" will feature a plenary keynote address given by Dr. Patricia Gudn, Nancy Cantor 
Distinguished Professor Emerita of Psychology and Women’s Studies at the University of Michigan. Following Dr. Gurin’s lecture, panelists Dr. Jeffrey 
Milem, Dr. Thomas Nelson Laird, Dr. Abigail Panter, and Professor Charles Daye will discuss the role of diversity in higher education. 
Starting at 2:00 p.m., two concurrent sessions will be held in Student Union Rooms 3408 and 3411: "Supporting Student Engagement from Multiple 
Angles" and "Leveraging Diversity in the Classroom." Participants will have the opportunity to engage in one of these sessions with Dr. Jeff Milem of 
the University of Arizona or Dr. Thomas Nelson Laird of Indiana University. 

Read more about the faculty and staff seminar 

Faculty and staff registration at http://go.unc.edu/So4i8 

2:00 pm ¯ Student Union Room 3206 

What does it mean to be (fill in the blank) at UNC? It means that you have a different experience of your environment based on how you self 
identify, and how others perceive your identity. Are you comfortable with the climate at UNC? Why, or why not? Join this dynamic intergroup 
dialogue for a candid, constructive discussion about the role student identity plays in developing the academic and social climate at UNC. 
This session will challenge you to examine your personal identity, how you express it, and how it is perceived by those around you. All students are 
invited to engage in this transformative discourse facilitated by staff from Diversity and Multicultural Affairs and Carolina Leadership Development. 
Read more about the student seminar 

Student registration at ht~p://tinyurl,com/Sr2gvbm/ 

[see attachment: "image001 .git~’, size: 26560 bytes] 

Attachinents: 

image001.~if 

This automatic notification message was sent by The University of Norfl~ Carolina at Chapel Hill (https:i/sakai:unc.edn,’po~l~J) from the Faculty Council site. 

You can modi~ how you receive notifications at My Workspace > Preferences. 

You are currently subscribed to casdiversity as: regesler(e-~email.unc.e&~. 

To unsubscribe click here: http:/ilists.unc.edu/u?id=49927260.61689427bge0c21 da402d7aaI~.)b799cT&n=:T&l=casdiversits,&o=32348146 

(It may be necessa~ to cut mad paste the above URL if the line is broken) 

or send a blank emaJl to leave-32348146-49927260.61689427b9e0c21 da~$02d7aaf0b799c7~;listserv.unc.edu 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, October 29, 2012 10:51 AM 

Kapur, Geeta <gkapur@email.nnc.edu> 

ANATOMY OF A SCANDAL.doc; ANATOMY OF A SCANDAL.pdf 

From: Hildebrand, Reginald F 
Sent: Monday, October 29, 2012 9:43 AM 
To: Regester, Charlene B 
Subject: 

Dear Charlene, 
Yes, I know you don’t have time to read this....but someday you might, and you might find some parts of it to be of some interest. It is my effort to try to make some sense out 
of what has been happening to our department. Writing it was a kind of therapy. 
All the Best, -Reg 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLT)/CN=RECIPIENTS!CN=CHARLENE B REGESTER (REGESTER)> 

Monday, October 29, 2012 10:55 AM 

Cynthia Miller <cymiller@tiac.net> 

RE: Submitting a Proposal to the Upcoming PCA/ACA 2013 Conference 

Dear Cindy: Thanks so much for your quick reply and hope to see you in the Spring. Sincerely, Charlene Regester 

From: Cynthia Miller [cymiller@tiac.net] 
Sent; Monday, October 29, 2012 7:39 AM 
To: Regester, Charlene B 
Subject; Re: Submitting a Proposal to the Upcoming PCA/ACA 2013 Conference 

Dear Charlene (ifI may), 

Thanks so much for your note. I think your paper is a temfic fit for the area! The system should seud you au automated acceptaJ~ce, but just in case it doesn’t, 

please know that I’ve accepted your abstract and look forward to hearing your paper. 

Registration/accommodation details are available on the PCA website, but please don’t hesitate to write if you have questions. 

My best, 

Cindy Miller 

..... Original Message ..... 

From: "Regester, Charlene B" 

Sent: Oct 26, 2012 1:55 PM 
To: "cymille@tiac.net" 

Subject: Submitting a Protx~sal to the Upcoming PCA/ACA 2013 Cont~rence 

Dear Professor Miller: Attached is a proposal that I am attempting to the submit to the upcoming PCA!ACA 2013 conference. The proposal submitted coincides with the 
Film!History panel. However, if the proposal does not fit with your panel, please recommend more appropriate panels to which I can submit. Your review of this 
material is greatly appreciated. Additionally, I plan to submit to the PCA database website as well. Thanks for your consideration. 
Sincerely, Charlene Regester 
Associate Professor 
University of North Carolina-Chapel Hill 

regester@email.unc.edu 
(919) 260-1925 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, October 29, 2012 11:04 AM 

a~hm276- fall2012@listserv.~mc.edu 

Second Paper Guidelines 

Afam 276 Paper IIFall2012.doc 

Dear AFAM 276 Students: Please be reminded that you will need two blue books for our exam later today. Also, attached is a copy of the second paper guidelines. See you this 
afternoon. Sincerely, Charlene Regester 



AFAM 276 

GUIDELINES FOR PAPER II 

REGESTER 
FALL 2012 

As part of the course requirements, each student is required to submit a second paper. Your paper should critically examine 
any topic related to the intersection of race and cinema in the post-1960 period. The topics below arc provided to assist you 
in developing your final paper. This paper shotfld be 7-9 pages in length and must adhere to the following guidelines. The 
paper has to demonstrate your ability to apply theoretical concepts to reading race on screen. It should be argumentative, 
reflect your ability to critically examine racialized screen representations, and demonstrate that you have consulted a 
variety of sources including: class lectures, assigned reading materials, course pack, rcselve reading material, dvds/videos 
(on reserve at the Media Resources Center), etc. In conducting research for this paper you need to cons~dt journal articles, 
books, documents, etc. and do no limit your search to materials provided exclusively on-line. This paper constitutes one- 
fourth of your grade and should reflect your best effort. 

1) Select a motion picture that has been re-made and examine how these versions compare to or 
differ from each other in their representation of African Americans or race on screen. 
The Defiant Ones (Sidney Poitier & To~\v Curtis)/Fled (Laurence Fishburne); 
A Time to Kill (Samuel Jackson)i To Kill a lVlockingbird; 
Cry the Beloved Country (Sidney Poitier, Canada Lee)/Cry the Beloved Country (James Earl Jones); 
Shaft (1971, Richard Roundtree)iShaft (2000, Samuel L. Jackson); 
King Kong (1933)/King Kong (2005); 
Guess Who’s Coming to Dinner (1967)/Guess Who (2005) 

2) Examine how African American physicians historically have been transformed on screen and assess whether or not the 
screen image has improved or deteriorated. 
No Way Out, Guess Who’s Coming to Dinner, Eve’s Bayou etc. 

3) Examine the construction of race in films involving serial killers, i.e. (Summer of Sam, Kiss the Girls, Seven). 
4) Select an actor or actress and develop a guiding argument that will allow you to examine his/her body of works 

with respect to how they have been transformed on screen (Denzel Washington, Angola Bassett, Laurence 
Fishburne, Whoopi Goldberg, Samuel Jackson, Morgan Freeman, Jada Pinkctt, Vivica Fox, Alfre Woodard, Halle 
Berry., Will Smith, Cuba Gooding, Terence Howard, Forest Whitaker, etc.) 

5) Examine how the African American family has been presented on screen from the 1960s to the present (i.e. Once 
Upon a Time When We Were Colored, A Raisin in the Sun, The Preacher’s Wile, Eve’s Bayou, Crooklyn, 
Inkwell, Soul Food, Beloved, Color Purple, Precious, etc. ) 

6) Examine how African Americans in the military have been presented on the screen (i.e.Glory, A Soldier’s Story, 
Tuskegee Airmen, Buffalo Soldiers, Courage Under Fire, Crimson Tide, Three Kings, Miracle at St. Anna, 
Red Tails) 

7) Assess how institutions of higher learning have been depicted on screen (i.e. School Daze, 
Higher Learning, Great Debaters, etc.) 

8) Examine how interracial relationships have been reconstructed on screen (i.e. Guess 
Who’s Coming to Dinner, One Potato, Two Potato, Jungle Fever, Body Guard, Jackie Brown, 
Bulworth, Mississippi Masala, One False Move, Monster’s Ball, Something New, Shadowboxer, Black 
Snake lVloan, Lakeview Terrace, Four Brothers). 

9) Explore the relationship between rap artists and cinema (Ice Cube, Ice Tea, Queen Latifah, 
Tupac, Heavy D, Will Sraith, Mos Def, Snoop Dog, Fifty Cents, Ludacris, Xzibit, Outkast, Bow Wow, Nelly, Eve, 
Coramon, etc.) 

10) Examine how black militancy has been transformed on the screen (i.e. Panther, Malcolm X). 
11) Examine the evolution of black horror films in cinema (i.e. Blacula, Tales from the Hood, 

Def by Temptation, To Sleep with Anger, Last Vampire in Brooklyn, Scream Blacula Scream, Candyman) 
12) Assess how black male camaraderie has been transformed on screen and discuss how black 

masculinity is presented in these films (i.e. Cooley High, Boyz in the Hood, Juice, New Jack City, lVIenace II 
Society, Get on the Bus, Five Heartbeats, The Best Man, The Wood, Life, Baby Boy, Drumline, The 
Brothers, Idlewild, Barbershop, etc. ) 



{PAGE } 

13) Compare and contrast the black detective to the white detective (i.e. Shaft vs. James Bond, Seven, Enemy of the 
State, True Crime, Kiss the Girls, Man on Fire, High Crimes, Inside Man, D~j5 vu, Shaft, The Taking of 
Pelham, 123, etc.) 

14) Examine Black/White Buddy Films (i.e. Danny Glover, Eddie Mnrp~r, Keenan Wayans, 
Morgan Freeman - (i.e. Lethal Weapon I, II, III, IV’, Shawshank Redemption, Seven, Beverly Hills 
Cops, The Last Boy Scout, Kiss the Girls, Money Train, Pulp Fiction, Training Day, Miami Vice, The 
Taking of Pelham 123, Shawshank Redemption, Safe House) 

15) Explore Black Love as reconstructed in cinema (i.e. Lady Sings the Blues, A Warm 
December, Poetic Justice, Higher Learning, Love Jones, Boomerang, A Thin Line 
Between Love and Hate, Jason’s Lyric, What’s Love Got To Do With It, Waiting to 
Exhale, Love Jones, How Stella Got Her Groove Back, The Preacher’s Wife, Why Do Fools 
Fall in Love, What’s Love Got To Do With It, Love and Basketball, Disappearing Acts, Why Did I Get 
Married, Why Did I Get Married II, Deliver Us From Eva, Boomerang, etc.) 

16) Examine the evolution of the drug dealer on screen (Superfly, New Jack City, Juice, Menace II Society, Boy z 
’n theHood, Sugar Hill, Hustle and Flow, American Gangster) 

17) Examine black westerns in cinema (i.e. Buck and the Preacher, Posse, Wild Wild West) 
18) Examine black female camaraderie as transformed on the screen (i.e. Set It Off, Waiting 

to Exhale, Soul Food, How Stella Got Her Groove Back, Dream Girls). 
19) Critically examine the works of a contemporary black filmmaker (i.e. Spike Lee, Bill Duke, Forest Whitaker, Julie 

Dash, Mario Van Peebles, John Singleton, F. Gary Gray, Robert Townsend, Kasi Lemons, Carl Frankli~ Lee 
Daniels, Tyler Pen),, Enzhan Palcy). Explore the impact of iris/her works on the African American screen image 
and spectators. 

2t)) Examine black bio-films or bio-pics (Malcolm X, Dorothy Dandridge Story, Hurricane, Ali, Ray, Last King of 
Scotland, Cadillac Records). 

21) Explore films that attempt to examine the issue of transgressing racial difference (i.e.Watermelon Man, Soul Man, 
White Man’s Burden, True Identity, Bulworth, Human Stain, Devil in a Blue Dress) 

22) Compare and contrast black exploitation films to "hood" films produced in the early 1990s (Boyz N the Hood, 
Menace II Society, Juice, Sugar Hill, New Jack City, Straight Out of Brooklyn). 

23) Examine African American histo~~ when transformed on screen (Rosewood, Ghosts of Mississippi, Malcolm X, 
The Tuskegee Airmen, Josephine Baker Story, Mississippi Burning, Lean On Me, Glory, Amistad, Dorothy 
Dandridge, Medgar Evers Story, Four Little Girls, The Last King of Scotland, RedTails) 

24) Examine the African American athlete when transformed on screen (Cooley High, Cornbread Earl and Me, Boyz 
n’ the Hood, He Got Game, Hurricane, Jerry Maguire, Ali, Remember the Titans, Any Given Sunday) 

25) Examine the African American novel when transformed on the screen (Devil in a Blue 
Dress, Beloved, Waiting to Exhale, Color Purple, Once Upon A Time When We 
Were Colored, Knock On Any Door, Native Son, How Stella Got Her Groove Back, I Know 
Why the Caged Bird Sings, Their Eyes Are Watching God, Disappearing Acts, Precious) 

26) Examine the black male/female as a gangster/criminal (i.e. Hoodlum, Rage in Harlem, Jackie Brown, 
Set It Off, New Jack City, Menace to Society, Boy z N the Hood, Hurricane, True Crime, Green Mile, Life, 
Idlewild, Hustle and Flow, Shadowboxer, American Gangster) 

27) Examine black presidents/leaders (Mandela and DeKlerk, Malcolm X, Head of State, Deep Impact, The Last King 
of Scotland) 

28) Examine the representation of African American athletes in documentary fihns (Hoop 
Dreams, When We Were Kings, Jim Brown: All American Athlete). 

29) Examine black father/son relationships (i.e. Boy z N the Hood, He Got Game, Baby Boy, John Q, Pursuit of 
Happyness, etc.). 

30) Examine the construction of race - wlfiteness/blackness (i.e. Bnlworth, Jackie Brown, 
Summer of Sam, American History X, Bamboozled, Remember the Titans, Crash, Lakeview Terrace, Black 
Snake Moan, Shadowboxer, The Help). 

31) Examine the neutralization of blackness in cinema (i.e. Deep Blue Sea, Bone Collector, Pelican Brief, Man on Fire, 
The Help). 

32) Examine black superheroes (i.e. Hancock, Seven Pounds, Book of Eli, Catwoman) 



{PAGE } 

ALL PAPERS MUST ADHERE TO THE FOLLOWING GUIDELINES: 

1) Title page that includes the title of paper, full 
name, PID number 
2) Typed and Double-Spaced/Times New Roman 
Style Preferred 
3) Adhere to basic rules on Grammar and Style 
4) Contain Footnotes or Endnotes (Parenthetical 
Documentation is acceptable) 

5) Include Bibliography 
6) Legible, Near Letter Quality or Better (Original Dark 
Copies) 
7) Pages should be Numbered and in Correct Order 
8) Please do not print paper on front and back 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, October 29, 2012 12:14 PM 

aJ~hm276- fall2012@listserv.nnc.edu 

I~W: Loving Sto~ Documental-- moved to Wednesday 

Loving StoD’ Flyer (wed).pdf 

From: Goodlett, Clarissa 
Sent: Monday, October 29, 2012 12:00 PM 
To: Regester, Charlene B 
Subject: RE: Loving Story Documentary-- moved to Wednesday 

Yes, we are definitely on for Wednesday, Sorry for the change-up. Make sure you let your students know that we will be feeding them. 1.01.. I’ve attached a flyer 

with the new date. 

--Clarissa 

F~: Reges~r, Charlene B 
~ent: Honday, October 29, 20~2 2~:55 AN 

To= GoodieS, Clarissa 
Subject= RE: Loving Sto~ Documen~-- moved to Wednesday 
Dear Clarissa: Yes, ] can do it on Wednesday but ] had planned to use the e~ra day to do some additional research but ] can work with the material that ] have collected thus 
far. Please let me know for sure so that ] can announce to studen~ in my class. Sincerely, Charlene Regester 

From: Goodlett, Clarissa 
Sent: Monday, October 29, 2012 11:49 AM 
To: Regester, Charlene B 
Subject: RE: Loving Story Documentary-- moved to Wednesday 

Hi Dr. Regester, 

We have a scheduling conflict on Thursday~ and we ne~-_~d to move the t.oving Stow documentary to Wednesday (Oct: 31) at 12pro. W~] you still be able to be there? 

--C~ar~ssa 

F~m= Regester, Charlene B 
Sent: Friday, October 26, 2012 10:01 AM 

To: GoodieS, Clarissa 
Subject: RE: Loving Sto~ Documen~ 
Dear Clarissa: Okay, I will be in a~ndance and than~ for the reminder. Sincerely, Charlene Reges~r 

From: Goodlett, Clarissa 
Sent: Thursday, October 25, 2012 5:14 PM 
To: Regester, Charlene B 
Subject: RE: Loving Story Documentary 

I forgot to attach the flyer for the event.,, 

-Clarissa 

From: Goodlett, Clarissa 
Sent: Thursday, October 25, 2012 5:02 PM 
To: Regester, Charlene B 
Subject: RE: Loving Story Documentary 
Hi Dr. Regester, 

Ju~.d: wan~:ed to send you a quick rernh~der about the Loving Story Documentary Screening on November ~. at 12~m~. We wH~ be screening the film at ~.2pm and 

providing k~nch, 

--C~afissa 

F~m: Reges~r, Charlene B 
Sent= Honday, 3une 25, 20~2 ~:20 PH 

Te= GoodieS, Clarissa 
$ubje¢t= RE: Loving Sto~ Documen~ 
Dear Clarissa: Yes, ] should be available since ] have a 9:30 class which will end long before ~2noon. Please send a reminder as the date nears. Sincerely, Charlene Reges~r 

From: Goodlett, Clarissa 
Sent: Monday, June 25, 2012 2:51 PM 
To: Regester, Charlene B 
Subject: RE: Loving Story Documentary 

Okay. Just let me know 

Thanks! 

Clarissa 

I=ro~: Regester, Charlene B 
Sent: Monday, June 25, 2012 2:51 PM 

Te: Goodlett, Clarissa 
Subject: RE: Loving Story Documentary 
Dear Clarissa: ~ will have to check my teaching schedule for the Fall. Sincerely, Charlene Regester 

From: Goodlett, Clarissa 
Sent: Monday, June 25, 2012 i:57 PM 
To: Regester, Charlene B 
Subject: RE: Loving Story Documentary 



Thanks for the quick respo~se. We are going, to move it to a lunch time event. It witl be the same day(Tuesday, November 1), just at 12pro i~stead of 7pro. Wilf you 

still be able to participate? 

~’ro~,a: Regester, Charlene B 
Sent: Monday, .]une 25, 2012 11:14 AM 

Te; Goodlett, Clarissa 
Subject: RE: Loving Story Documentary 
Dear Clarissa: It is really up to Dr..lordan as [ have no feelings one way or the other regarding when the film will be shown. [ will leave this decision up to you and will support 
whatever decision he makes. Sincerely, Charlene Regester 

From: Goodlett, Clarissa 
Sent: Monday, .lune 25, 2012 10:51 AM 
To: Regester, Charlene B 
Subject: Loving Story Documentary 

Dr. Regester, 

Wanted to check-in with you about the Loving Story Documentary. Looks like the film is making rounds again on HBO and Dr. Jordan was wondering if it might may 

more sense to show the film at a lunch time screening--part of one of our Lunch and Movie event during the Diaspora Film Festival? (Instead of the evening 

screening). What are your thoughts? 

-Clarissa 

Progrom end Pubfic Communicotions Officer, Sonja Haynes Stone Center 

The University of North Carolina at Chapel Hill 

P: 9~9.962.0395 F: 919.962.3725 





Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, November 5, 2012 9:44 AM 

Caldwell, ILia L <klcaldwe@email.unc.edu> 

ILS: African American and Diaspora Courses to be included in new curriculum tracks 

Dear Kia: This is to confirm that I still teach African American and Motion Pictures and would like to continue doing so. Sincerely, Charlene Regester 

From: Caldwell, Kia L 
Sent: Sunday, November 04, 2022 2:59 PM 
To-" Regester, Charlene B 
Subject-" African American and Diaspora Courses to be included in new curriculum tracks 

Dear Colleagues, 
The Academic Affairs Committee is developing tracks for the new curriculum. I am sending a list of courses below that we would like to include in Tracks for the African 

American and Diaspora Studies Concentration. We need to confirm whether these courses are still being taught by faculty in our department. Please reply by Tuesday, Nov. 6, 
indicating whether you will teach any of the courses listed below beginning spring 2023: 
The History of the Black Church and Social Change 
Diaspora Art and Cultural Politics 
African American Art Survey 
Black Arts and Aesthetics 
The African American in Motion Pictures 
The History of Hip Hop Culture 
Black Influences on Popular Culture 
20th-Century African Art 
Diaspora Art and Cultural Politics 
Blacks in Britain and British North America to 2833 
Emancipation in the New World 
African American Intellectual History 
Black Nationalism in the United States 

Best, 
Kia 
"The most common way people give up their power is by thinking they don’t have any." 
- Alice Walker 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
African and Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 929-962-8225 
Fax: 929-962-2694 
klcaldwe@email.unc.edu 
http:!/afriafam.unc.edu! 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, November 6, 2012 1:07 PM 

Sheila Smith McKoy <ssmckoy@ncsu.edu> 

ILE: FW: CDS NEWS: Documentary Essay Prize, SAF Event, Gordon Parks Exhibit, Full Fra~e Challenge, "Document" Online, and More 

Dear Sheila: Hope to see you then. Sincerely, Charlene Regester 

From: Sheila Smith McKoy [ssmckoy@ncsu.edu] 
Sent: Tuesday, November 06, 2012 i:05 PM 
To: Regester, Charlene B 
Subject; Re: FW: CDS NEWS: Documentary Essay Prize, SAF Event, Gordon Parks Exhibit, Full Frame Challenge, "Document"Online, and More 

Thin,ks, Charlene. I will be on campus next week to complete the Stone Center review. I am not sure when I will have titne off; but I hope to cormect with you while I 

am there. 

s 

On Tue, Nov 6, 2012 at 8:53 AM, Regester, Charlene B <regester~email.unc.edu> wrote: 

Dear Sheila: Just wanted you to know that Deborah Willis is giving a talk on Gordon Parks at Duke -- see below. Thought you might be interested. Sincerely, Charlene 
Regester 

From-" Center for Documentary Studies at Duke University [llmOduke.edu] 
Sent-" Monday, November 05, 2012 5:00 PM 
To: Regester, Charlene B 
$,,bject: CDS NEWS: Documentary Essay Prize, SAF Event, Gordon Parks Exhibit, Full Frame Challenge, "Document" Online, and More 

DOCUMENTARY ESSAY PRIZE I CDS Now Accepting Submissions for New Competition 

A reminder that submissions for the new CDS Documentary Essay Prize are being 

accepted through January 31, 2013. The prize honors the best in documentary photography 

and writing in alternating years; the first prize will be for writing. See How to Enter and FAQs 

STUDENT ACTION WITH FARMWORKERS EVENT / Nonprofit Returns to Its Roots for Final 

20th Anniversary Celebration 

Sunday, November 11, 2 p.m.-5 p.m. / Episcopal Farmworker Ministry / 2989 Easy Street, 

Dunn, North Carolina 

Above and below: Details from a mural created by North Carolina migrant and farmworker youth with the 

Beehive Design Collective. 

Join Student Action with Farmworkers for fnicios I Beginnings--a mural unveiling and final 

celebration of twenty years of growing farmworker activists. The event will be held at the 

Episcopal Farmworker Ministry in Dunn, North Carolina, where SAF’s first Into the Fields 

interns were placed in 1992. 

Participants in SAF’s Levante Leadership Institute, which uses theatre and arts to provide 

migrant and farmworker youth in rural North Carolina with opportunities to build self-esteem 

and develop leadership skills, will speak at the event, describing the process of creating the 

mural (with the Beehive Design Collective), which documents their own stories and the 

history of SAF. The celebration will feature childrens’ games, oral history recordings with 

StoryCorps, and food and music from the families of the farmworker youth. The celebration 

is open to the public Donations are welcome and volunteers needed. Click her~e for more 

information. 

, he Center for Documentary Studies Summer Migrant Project fed to the format founding of 

SAF in !992, establishing a new model for blending advocacy with documentary 

expression 

NEW CDS EXHIBIT CELEBRATES THE WORK OF GORDON PARKS I The Restraints: Open 

and Hidden 
Photograph from Life magazine photo essay The Restraints: Open and Hidden by Gordon Parks. 

The Restraints: Open and Hidden is an exhibition of work by iconic photographer Gordon 

Parks--a color photo essay of the same name that appeared in Life magazine in 1956. The 

piece sought to showthe magazine’s (largely white) audience that black people, even those 



living under segregation, lived full, rich, ordinary lives. The Restraints will be on view in the 

Lyndhurst Gallery at the Center for Documentary Studies from November t2, 2012, 

through March 2, 2913. The exhibit coincides with Duke University’s commemoration of the 

50th anniversary of the enrollment of African American students; for more information on the 

year-long series of events, beginning in January 2013, click here. 

Parks would have been one hundred years old on November 30, 2012 (he died in 2006, at 

93). As a young man during the Depression, he joined the Civil Conservation Corps, played 

semi-professional sports, and did various odd jobs until 1942, when he joined the Library of 

Congress’s Farm Security Administration (FSA) as the first [Julius] Rosenwald Fellow in 

photography. In 1948, he became the first African American to work as a staff photographer 

for Life magazine. In his twenty years at the influential publication, he sought to challenge 

stereotypes while still appealing to a larger audience, producing photo essays on a broad 

range of topics before embarking on his successful career as a film director (7~he Learning 

Tree and Shaft. among others). 

In a related event, free and open to the public, Deborah Willis will give a presentation on 

Gordon Parks at Duke’s Nasher Museum of Art on Friday, November 16, 2012, at 6 p.m.; 

reception to follow. Willis, chair and professor of photography and imaging at the Tisch 

School of the Arts at New York University, is a contributor to a five-book series. Collected 

Works: Gordon Parks, forthcoming in late fall 2012. Willis is judging the 2012 

CDS/Honickman First Book Prize in Photography, co-sponsored by the Center for 

Documentary Studies and the Honickman Foundation. 

FULL FRAME NOVEMBER CHALLENGE I Support the Festival, Win Prizes 
2012 Full Frame Documentary Film Festival. Photograph by Joel Mora. 

The Full Frame Documentary Film Festival has received a challenge from a generous 

donor: If the festival raises $10,000 in the month of November 2012, the donor will match it 

dollar for dollar. Help Full Frame put on its sixteenth annual festival--April 4-7, 2013--by 

making gifts between November 1 and November 30, 2012 

Click here to donate. 

Donate $1,000 or more ($84 a month for 12 months if you choose to pay monthly) and you’ll 

be eligible for First Team Benefit~i $120 or more ($10 a month/12 months), and you’ll be 

eligible to win Full Frame’s monthly and grand prizes. (Current monthly donors who 

increase their donations by any amount will also be entered to win the prizes.) Click here 

for more information. 

Full Frame is a program of the Center for Documentary Studies. 

FALL iSSUE OF DOCUMENTAVAILABLE ONLINE / Featuring the New CDS/UNC Press 

Book Colors of Confinement, Awards Updates, Exhibit News, and More 

View the most recent issue of Document, the CDS quarterly newsletter, online in a format 

that allows readers to turn the pages of a full-screen version of the publication Document 

features some of the best documentary work supported and produced by the Center for 

Documentary Studies. 

Click her___~e to read Document online. 

UPCOMING EVENTS 

Monday, November 5, 6:30 p.m./Free screening of Empty Quarter / MFA Carpentry Shop / 

1509 Campus Dr., Durham, North Carolina 

htt p://v,~tcw.cdspo rch. o rq!a rc h ives!15200 

Sunday, November 11, 2 p.m.-5 p.m./SAF mural unveiling and celebration / Episcopal 

Farmworker Ministry i 2989 Easy Street, Dunn, North Carolina 

htt p:/ivwvw cdspo rch. o rq/a rc h ives/15559 

Friday, November 16, 6 pro; reception to follow/Deborah Willis presentation on Gordon 

Parks / Nasher Museum of Art at Duke University / 2001 Campus Dr., Durham, North 

Carolina http://wvwv.cdsporch.orqiarchivesi15455 

UPCOMING EXHiBiTS AT CDS 

November 12, 2012, through March 2, 2013 / T,~e Restraints: Open and Hidden, Gordon 

Park’s Life magazine segregation series / Kreps Gallery, Center for Documentary Studies / 

1317 W PettigrewSt., Durham, North Carolina 

http://docu mentarystudies du ke edu/exhibits/u pcominq-exhibits#the-restraints 

November 19, 2012, through February 23, 2013 / Campaign for BraddockHospitaf (Save 

Our Community Hospital), photo-works by LaToya Ruby Frazier / Lyndhurst Gallery, Center 

for Documentary Studies/1317 W. Pettigrew St, Durham, North Carolina 

http://docu mentarystudies du ke edu/exhibits/u pcominq-exh/bits#cam paiqn4or-braddock- 

hospital 

MORE ABOUT CDS: 

CDS Website http://documentarystudies.duke.edu 
CDS Porch http://~zv.cdsporch.orq 

Friends ofCDS httl3:/!documentarvstudies.duke.edu/donate 

Upcoming Events httl3:!!documentarvstudies.duke.edu/events 

[his message sent to re,gester@email.unc.edu by IIm~,duke.edu 

Center for Decumen~8~? Si~:dies s[ Duke LIn~ve~si~v 

~ S I 7 W. Pa~t~,~rew Street 
O~d~;~m, NC 27705 

Unsubscribe i Update Profile, Email Address I Forward To A Friend 



Sent: 

To: 

Subject: 

Regester, Charlene B <iO=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Tuesday, November 6, 20~L2 3::14 PM 

CRACK3 <CPACK3@store.u nc.edu> 

RE: A Message from Student Stores Course Pack Publishing 

Dear Whitney: Yes, I do plan on using my 052K coursepack for the Spring as well as AFAIVl 276. I will be making a few changes to both of these but most of the materials 
enclosed will be used again. Thanks much for your assistance. Sincerely, Charlene Regester 

From= CRACK3 [CPACK3@store.unc.edu] 
Sent= Tuesday, November 06, 2022 2:08 PM 

To= Regester, Charlene B 
Subject= A Nessage from Student Stores Course Pack Publishing 

Professor Regester, 

Now that there’s a chill in the air, it’s difficult to focus on 
the upcoming Spring 2813 semester. But here in Course Pack Publishing we need to look ahead. 
We thank you for the opportunity toassist you and your students with previously producing your course pack. I 
am writing to see 
if you will be reordering your AFAM 51 course pack for the upcoming Spring term. We archived your material 
from past semesters so we have it at our fingertips. If you plan to completely reuse the material or if there 
are any changes or revisions you may require just let us know. 
Take note! We have extended our ~Early Bird" discount. If you place your order by Friday, November 16th, your 
students will benefit by receiving a 5% discount on the final price of the course pack. 
Please keep in mind that Student Stores is a not-for-profit operation. By law, all of our earnings go to 
scholarships. Student Stores has donated over $23,888,888.88 to undergraduate and graduate scholarships over 
the past 4 decades and we are proud to have contributed to that total. 
So, to reorder your course pack simply reply all to this email and we will respond on receipt of it within one 
business day. Feel free to give Chuck Socke11 a call at at 962-4788 if you have any questions. For your 
convenience I have attached an order form and a copyright clearance worksheet. 3ust attach them to your reply 
with your information to this email if needed or go to our website at .~ZZZ~_~_£#_g_£~_~=_~£_~_&~_~Z. to place 

your order. 
We look forward to hearing from yousoon. 
Thank you, 
Whitney Harris 
Student Stores Course Pack Publishing 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER (REGESTER)> 

Wednesday, November 7, 2012 10:58 AM 

at?~n276 - thll2012@lisl~rv .unc .e&~ 

l~vr: M~ke a Difference: Em~n a Master of Arts in Teaching Delivered Online Orfline 

F~om: UniversiLy of Southern California [rossier.admit@usc.edu] 
Sent-" Wednesday, November 07, 2012 6:05 AM 
To-" Regester, Charlene B 
Subject-" Make a Difference: Earn a Master of ArLs in Teaching Delivered Online Online 

Dear Charlene, 

To transform your students’ lives, you need to earn a master’s degree 

that can help you create positive learning environments where all 

students learn The University of Southern California Rossier School of 

Education now offers an online Master’s of Education in Advanced 

Instruction designed to help teachers like you make an even greater 

impact in your classroom. 

The Master’s of Education program blends face-to-face, online classes 

with field-based teaching experiences. As a USC Rossier online 

student, you will: 

Benefit from an academically rigorous curriculum identical to 

USC’s top-ranked on-campus program. 

Participate in live, interactive classes delivered online by USC 

faculty. 

Gain experience through field-based learning that can be 

implemented within your own classroom. 

Navigate all elements of the program, from matriculation to 

graduation, with the help of highly personalized student services. 

Become a teacher who transforms education. To learn more about the 

online Master’s of Education in Advanced Instruction, please request 

information here. 

Sincerely, 

USC Rossier Online Admissions 
Rossier School of Education 

University of Southern California 

Click here to learn more 

about USC Rossier and our 

innovative online programs, 

Visit: 

Roseie rOnline,use.ed u 

Phone: 

1,888.628.t872 



click here. 

UpdaLe your preferences Unsubscribe 







From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, November 12, 2012 8:37 AM 

Lauren Feilich <lgt:4@duke.edu> 

1~3~;: 

Dear Lauren: Professor Robert Allen who teaches in American Studies has looked at the Insurance (Sanborn) maps for the state of N.C. to identify other black theaters. You 
might be able to acces this material on line. Other than conducting interviews, I am unaware of any primary resources that might exist. Also, a masters thesis at UNC has been 
written on black theaters in NC and this might be helpful as well. Sincerely, Charlene Regester 

P~om: Lauren Feilich [Igf4@duke.edu] 
Sent: Saturday, November 10, 2012 9:27 plVl 
To: Regester, Charlene B 
Cc: Joshua Davis 
Subject: 

Hi Dr. Regester! 

My nmne is Lauren. I am a firs~t year student at Duke m~d cmrently enrolled in Joshua Davis’s writing coume on Dufl~am. For our final resemch papm; I ~an writing 

about the nature of segregation in theatres, the process of desegregalion, the D’pes of films shown in all-black and segregated theaters, etc. with a focus on the South 

and Durham specific~Jly. Your article From the Buzzard’s Roost has been m~ extxmnely helpful resource, but I was wondering if you had may suggeslions for fm~ther 

pmnary or secondau resources. 

Thanks so much for yonr time! 

Best, 
Lauren Feilich 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, November 12, 2012 8:38 AM 

a~hm276- fall2012@listserv.~mc.edu 

I~W: Spread tl~e Word! Campaign Researcher openings witl~ UNITE HERE 

Campaign Resemcher general announce~nent.doc; ~nessage-footer.txt 

From: Nancy IVlacLean [nancy.maclean@duke.edu] 
Sent: Saturday, November i0, 2012 9:06 AM 
To: spnc@duke.edu; class-center-list@duke.edu 
Subject: FW: Spread the Word! Campaign Researcher openings with UNITE HERE 

Hi all: if you know any students (or others} who might be interested in careers in the labor movement, please let them know about this opportunity, UNITE HERE 

does cutting-edge corporate research ~long with ~mpressive workerded org~mizing ~nd they do an e>:(:elkmt job of tn~kdng young peopk~ -NI very much ~n the 

spirit of E~Is Baker. P~ease he~p spread the word through your networ’ks. Thanks, Nancy 

F~m= OrgaNzing Beyond Barriers [maJJto:orgaNzingbeyondbarriers@uni~here,org] 
Sent= Friday, November 0% 2012 2:20 PN 
Tel Organizing Beyond Barriers 

Subject~ Spread the Word~ Campaign Researcher openings with UN~E HERE 

::~:: OBB 

Spread the Word[ Campaign Researcher openings with UNITE HERE 

We want to let you know that the union is hiring Campaign Researchers. We would like your help in getting the word out to people who have 

demonstrated commitment to fight for workers’ rights as well as experience in research. Ini~al assignments are in Atlan~c ~ity, N J, Boston, MA, Las 

Vegas, NV, and Los Angeles, CA. 

People who usually do well as Campaign Researchers are activists who are as comfortable digging into corporate research and understanding complex 

corporate actors as they are being in the field putting pressure on key players. Campaign Researchers develop strategy based on corporate analysis, and 

then campaign alongside community and political allies. Excellent communication skills - both written and verbal - are necessary. 

Check out the job description and link to our on-line application form here: 

Please spread the word~" 

Check us out on ~’ncehook 

Visit wwwamJtehe~e.org 

~ou would li~e 



UN:tTE HERE is a 

progressive labor union, 

wages and affordable 

health care for low wage 

hospitality workers, Our 

250,000 members work 
primarily in hotels, food 

service, casinos and 
gaming. 

We are known 

throughout the labor 

movement and 

progressive communities 

for our innovative and 

effective campaigns and 

impressive grassroots 

mobilization of workers 

and community allies to 

win justice for workers in 

the service-sector. 

Through organizing and 

winning good contracts, 

UNITE HERE members 

have made hundreds of 

thousands of traditionally 

low-wage jobs into good, 

family-sustaining, middle 

class jobs. UNITE HERE 

boasts a diverse 
membership - largely 

Latino and Asian 

immigrants and African 

Americans - with a 

majority being women. 

.]ob Openings: 

Union Campaign Researchers 

UNITE HERE is expanding the Research Department to support our 
nationwide organizing campaigns in the food service, gaming and 
casino, and hotel industries. We are hiring Campaign Researchers 
(aka Research Analysts) with initial assignments in several locations 
- including Atlantic City, Boston, Las Vegas, Oakland, and San 
Francisco. 

Campaign Researchers conduct industry, corporate, customer, and 
political research, analyze information for strategic opportunities, and 
develop and carry out campaigns focused on winning justice for low wage, 
primarily immigrant workers. Our campaigns both organize non-union 
workers, and secure improved standards for existing union members in the 
food service, gaming and casino, and hotel industries. 

3oh responsit~i~ities incl~de: 

Research companies using a wide variety of sources, including 
published databases, on-line and Internet sources as well as 
informational interviews with union, industry and financial sources. 

Conduct local and field research on companies and industries, 

Develop corporate analysis and adapt it for various audiences 
leadership & staff, workers, stockholders, the public) 

Develop and implement campaign strategies and tactics 

Develop expertise in certain key UN]:TE HERE industries 

]:nteract with workers on organizing and contract campaigns 

Work with UN:[TE HERE organizers, regional staff and elected leaders 

Desired 

BA Degree or relevant research and/or organizing experience (labor, 
political or community) 

Strong analytical, writing, computer and interpersonal skills 

Creativity, dedication, and motivation 

Willingness to travel and to work long and sometimes irregular 
hours and relocate as necessary 

Familiarity with database and word processing software 

Ability to effectively manage a workload with competing priorities 
and deadlines 

For more information: 

Visit ~,wA, v.unitehere.orgijobs, or contact Meg Robertson at 
mrobertson@unitehere.or9. To ~!V; Please complete on~line application at: 
htt~:iijobs.unitehe~e.orgianalystap~.~hp. 

Salary determined by experience. Excellent benefits, Women and People of Co,or 
are strongly encouraged to app~yo 





From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, November 13, 2012 3:38 PM 

a~hm276- fall2012@listserv.~mc.edu 

Screening Tonight 6- 8pro 

Please be reminded that we will have a screening tonight from 6-Spin at the Undergrad Library, Room 205/207. Hope to see you then. Sincerely, Charlene Regester 



FFOlll; 

Sent: 

To: 

Subject: 

Regester, Charlene B --~/O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYD1BOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Tuesday, November 13, 2012 3:40 PM 

Library Media Resource Center <mrc@unc.edu> 

Resel~,e Video Tonight -- Nov. 13 AFAM 276 

To Whom It May Concern: Please reserve the dvd Shadowbo×er for my screening tonight from 6-8pm, Room 205/207. Your assistance is greatly appreciated. Sincerely, 

Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, November 13, 2012 3:43 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Film for AFAM 276 

To Whom It May Concern: Please reserve the following dvds for my next three class meetings of AFAM 276: 

Human Stain for November "19 
Cadillac Records for November 26 
Red Tails for December 3 
Your assistance is greatly appreciated. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, November 15, 2012 2:04 PM 

a~hm276- fall2012@listserv.~mc.edu 

Screening Cm~celled Next Tuesday 

Dear AFAM 276 Students: This is to inform you that we will not have a night screening next Tuesday from 6-8pm. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Sunday, November 18, 2012 12:11 PM 

a~hm276- fall2012@listserv.~mc.edu 

I~W: s~dy abroad senegal 

flierstudyabroadsen.pdf 

From: Fall, Alassane [afall@email.unc.edu] 
Sent: Sunday, November 18, 2012 11:14 AM 
To: Department listserv 
Subject: [afriafam] study abroad senegal 

Dear Colleagues, 
I finally manage to attach the flier using the office computer. 
My apologies for" harassing" you with so many emails on a weekend. 
Thank you in advance for promoting the program 

Alassane 

You are currently subscribed to al~iafam as: regester(~email.unc.edu. 

To unsnbscribe click here: http://lists.unc.edu/u?i&32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriafam&o 32445105 

(It may be necessa~ to cut and paste the above URL if the line is broken) 

or send a blank email to leave-32445105-32361607.26892ffebebb2514dbed042d10c3de25(~listserv.unc.edu 



Join us for a Faculty-led summer study abroad program! 

The Study Abroad Office and the Department of African and Afro-American Studies are 
delighted to offer a summer study abroad program in Dakar, Senegal. The program is based 
in Dakar, the capital, which is a large, bustling, cosmopolitan city, located on the coast.of 
Senegal, with a population of approximately 1.8 million. In many ways, Dakar is a hub 
between Europe, the United States, and the rest of the African continent. The hustle and 
cosmopolitan flavor of Dakar are a sharp contrast to the rest of the country. A trip to the 
villages and towns within an hour’s drive of the city offers a completely different Senegalese 
experience. 

Participants will enrotl in two 3-credit UNC courses taught by an UNC professor: 

1- WOLO 401 Elementary Woiof [or] WOLO 403 Intermediate Wolof 
2- AFR! 190 002: Topics in African Studies: Senegalese Society and Culture 

The language course will be taught by UNC Professor Dr. Mamarame Seck with the assistance of 
an instructor from the partner institution WARC. Additional to the language course itself, each 
student will be matched with a local partner who will serve as a mentor in Wolof conversation 
throughout the program. Program related activities include weekend cultural excursions, 
journaling, written projects and debriefing seminars. Excursions and cultural enrichment activities 
will include a tour of Dakar and its cultural and touristic landmarks and a passage to Goree Island 
(UNESCO World Heritage site), the African Renaissance Monument and some outside of Dakar. 

For more in[ormation and to apply, visit the UNC-CH Study Abroad Officewebsite 

htt ohSt  d  abroadou co÷du GLO]gAL 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Sunday, November 18, 2012 12:19 PM 

Kapur, Geeta <gkapur@email.unc.edu> 

I~W: Hello 

From: SaNe, Eunice N [eunice@email.unc.edu] 
Sent: Saturday, November :1.7, 20:12 10:52 AM 
To; Department listserv 
Subject; [afriafam] Hello 

Dear Colleagues, 

The Dean’s office has asked me to alert you of an upcoming story in the N & O on our unit focusing on the period prior to 2006. Items the university expects to be included in 
the story are: 

a) Enrollments of Basket Ball players and shifts in post-2006 period 
b) Further exploration of links between our unit and spaces in the department of athletics. 

Best wishes, 
Eunice 

You are currently subscribed to afi~iafam as: regester~emaJl.unc.edn. 

To unsubscribe click here: http:i/lists.unc.edtr’n?i&32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriafam&o 32443672 

(It may be necessary to cut and paste the above URL if the line is broken) 

or send a blank email to leave-32443672-32361607.26892ffebebb2514dbed042d10c3de25,@]istserv.nnc.edn 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, November 19, 2012 10:40 AM 

aJ~hm276- fall2012@listserv.~mc.edu 

VW: Volunteers Needed for Winterfest! 

From: Gloria Howell [volunteer@unctv.org] 
Sent: Monday, November 29, 2022 10:28 AM 
To; Regester, Charlene B 
Subject; Volunteers Needed for Winterfest! 

Volunteer with UI’qC-IV & ioin the funl 

:;~i:il Volunt .... ith    .~:iI Volunt .... ith    ii.~.iI Volunt .... ith :~iI Volunt .... ith ~iI Volunt .... ith 

UNC-T’,/!               UNC-%/!                UNC-TV!                UNC-TV!               UNC-TV! 

............................................. I ~;ii [objeclObject] This holiday 
...... season, UNC-TV 

offers you an 
exciting 

alternative to crowded malls and long lines--volunteering for Winterfest 
2012! Join us in our RTP television studios from Sunday, November 25 
through Sunday, December 9. Volunteers are needed to answer phone 
calls from contributors who support UNC-TV’s programming. You’ll speak 
with interesting people, see some great programs, enjoy delicious food 
and help North Carolina’s statewide public television network reach our 
goals. To find out more or sign up now, please dick here, or simply send 
an email to volunteer¢cbunctv.org. A confirmation of your assignment will 
be made prior to the event. We look forward to seeing you! 
We are especially in need of people to volunteer with us on the following 
dates & times: 

November 26-28th 
6pm-1 l:30pm 

December 
7:30am-11:30am & 6pm-:Ll:30pm 

December 2rid 
7:30am-ll:30am, 10:30am-3:30pm & 6pm-ll:30pm 

December 4-5th 
6pm-11:30pm 
December 8th 
7:30am-11:30am & 6pm-11:30pm 
December 9th 
7:30am-11:30am, lO:30am-3:3Opm & 6pm-11:30pm 

Please feel free to share this information with your friends, family, co- 
workers and neighbors. We invite them to join us as well. it’s easy! To 
sign-up now, just ~i.qk...~:~. and fill out a short online form. 
I wish you the happiest of holidays and thank you in advance for your 
support! 
Warm Regards, 

:,~,; Gloria L. Howell 
....... UNC-TV Volunteer Services Director 

877-549-3222 

* Please note that a photo ID is required when volunteering with UNC-TV. 
Forward this message to a friend. 
Unsubscribe or change your preferences. 





Sent: 

To: 

Subject: 

Regester, Charlene B --~70=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Monday, November 19, 2012 11:04 AM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Video 

To Whom It May Concern: Please Reserve the following VHS When the Lion Wrote History (on Frederick Douglass) for my AFAM 101 class, November 20, 2012. I will pick it up 

later today. Thanks much for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Monday, November 19, 2012 6:03 PM 

a~hm276- fall2012@listserv.nnc.edu 

FW: MFA in Fihn at CCA: Create the Fihn Culture of the 21st CentuD" 

From: California College of the Arts [graduateprograms@cca.edu] 

Sent-" Mtonday, November :tg, 20:t2 4::t0 PM 
To; Regester, Charlene B 
Subject; MFA in Film at CCA: Create the Film Culture of the 21st Century 

Having trouble viewing this email? Click here 

ANNOUNCING A NEW MFA IN FILM PROGRAM AT 

CALIFORNIA COLLEGE OF THE ARTS 
In the fast-changing world of filmmaking, following is no longer an option. To build a 

successful filmmaking practice, today’s cinema artists must discover and invent new 

paths to success. 

CCA’s MFA in Film program prepares students to thrive as both artists and 

entrepreneurs. Our innovative curriculum and world-class faculty help today’s 

emerging filmmakers amplify their vision, discover new modes of expression, and 

build sustainable careers. 

PROGRAM LEADERSHIP AND FACULTY 

Try=time Academy Award winner Rob Epstein and underground film and media 

artist Brook Hinton lead an award-winning faculty of filmmakers and media artists 

who are passionate about the moving image as a living, evolving cultural force, 

APPLICATION DEADLINE: JANUARY 5, 2013 

CLASSES BEGIN FALL 2013 

APPLY NOW 

cca,edu/mfafilm 

About California College of the Arts 

Founded in 1907, California College of the Arts (CCA) offers 22 undergraduate and 11 graduate 

degree programs in the areas of fine arts, architecture, design, and writing. The college offers 

BFA, MFA, BArch, MArch, MBA, MAAD, and MAUDL degrees It has campuses in San Francisco 

and Oakland, and currently enrolls 1,950 full-time students. 

Email: graduateprograms@cca,edu 

This email was sent to regester@email.unc.edu by qraduatepror~rams@cca.edu 

Update Profile/Email Address i Instant removal with SafeUnsubscribeT" Privacy Policy. 

California College of the Arts I llll Eighth Street I San Francisco I CA I g4~.07 





From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, November 20, 2012 1:03 PM 

ssmckoy@ncsu.edu 

FW: NCBS 

From: Regester, Charlene B 
Sent: Tuesday, November 20, 2012 1:02 PM 
To: Joseph Jordan 
Subject: RE: NCBS 

Dear Joseph: Previously, you mentioned that you planned to present your research on Sidney Poitier -- so at this point I don’t know the exact focus of the panel But the only material that I 
have which I could present include: 1 ) Some work I have done on Precious -- Reading the film as tlorror and 2) Examining Black Male Psychosis in Home of the Brave (1949) and A Soldiers 
Story (1984). Let me know if either of these topics fit the panel’s focus. Hope this helps in your development of the proposal, tIave a good holiday. Sincerely, Charlene Regester 

From: Joseph Jordan [jfjordan@email.unc.edu] 
Sent: Tuesday, November 20, 2012 12:09 PM 
To: Sheila Smith McKoy; Regester, Charlene B 
Subject: NCBS 

Sheila/Charlene 

I am working on a draR abstract of what might be our panel for NCBS 13-16 March :focusing on each of our work re: film. I am proposing the three of us unless you can think of a fourth 
person. I will work on this over the next two days and hope to have something :finished by :friday. 

Let me know if you have ideas as I draft, particularly what your presentation would be, even if you only have thematic ideas at this point 

Joseph Jordan, Director 
Sonja Haynes Stone Center 
Universi~" of North Carolina at Chapel Hill 

(919) 962-9,)01 

jfjordan@email unc edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, November 20, 2012 4:00 PM 

Kapur, Geeta <gkapur@email.nnc.edu> 

l~W: Faculty Colloquium: Nadia E1-Shaarawi, Thurs., Nov. 29th from 3:30-4:45 p~n 

From-" Gore, Travis [stgore@email.unc.edu] 
Sent-" Tuesday, November 20, 20:t2 3:00 PM 
To; Department listserv 
Subject; [afriafam] Faculty Colloquium: Nadia EI-Shaarawi, Thurs., Nov. 29th from 3:30-4:45 pm 



You are currently subscribed to afriathm as: regester(i~em~il.tmc.edu. 

To unsubscribe click here: htIp:#lists.nnc.edtiu?id::323616()7.268921"l’ebebb25 l,~dbed042dl 0c3de25&n:::T&l:::afria[hm&o:::32,~54327 

(It may be neces~r?.~ to cut and paste the abx~ve URL if the line is broken) 

or send a blank emafil to leave-32454327-32361607.26892tiEbebb2514dbed042d 10c3de25~b~listser~,.nnc.edn 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, November 26, 2012 10:35 AM 

Janken, Kenneth R <krjmaken@email.unc.edtr> 

ILE: summer school 2013 

Dear Professor Janken: Thanks for your quick response. Sincerely, Charlene Regester 

From; Janken, Kenneth R 
Sent: Monday, November 26, 2012 9:43 AM 
To-" Regester, Charlene B; SaNe, Eunice N 
Subject; summer school 2013 

Dear Charlene, 
You are scheduled to teach AFAM 101 at 9:45 and AFAM 276 at 1:15 during the first summer session. 

More information to follow. Please caJl me if you have any questions. 

Regards, 

Kenneth 

Kenneth R. Janken 

Professor of Afro-Americma Studies 
Depaxtmeut of African and Ath>America~ Studies 

109 Battle Hall, CB# 3395 
University of North Carolina 

Chapel ttill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 
Click on a link for information about my publications: 

/ / / ht~tp://~,~w: um ass:edt~, urnpre sg/spr 97~’iwaken.html 

http://uncpress.unc.edu/books:T- 8059.html 

http://undpress.nd.edu:bool¢PO0780 

http://undpress.nd.edu:bool¢PO0723 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, November 26, 2012 10:44 AM 

a~hm276- fall2012@listserv.~mc.edu 

I~W: "UNC in Ghm~a: Socie~" and Culture" for Sam~ner 2013 (June 20-August 5), Depm~ment of AfricaJ~ & Afro-American Studies 

Ghana Study Abroad 2013 Flier.pdf 

From: Rucker, Walter C [wrucker@email.unc.edu] 
Sent: Sunday, November 25, 2012 9:30 AM 
To: Department listserv 
Subject: [afriafam] "UNC in Ghana: Society and Culture" for Summer 2013 (June 20-August 5), Department of African & Afro-American Studies 

Dear Colleagues, 

As many of you know, we have developed a new departmental study abroad to be based in Accra, Ghana beginning Summer 2013. Please distribute the attached 

flyer to any students you may know who have an interest in a program of this nature. The structure for this program is based, in part, on a similar short-term 

program I developed and directed at Ohio State University for a five-year period. 

The application deadline is Feb. 14, 2013 and Rodney Vargas--the Africa and Latin America Study Abroad Programs Director--and I will be hosting two information 

sessions for the Ghana program and other departmental study abroad opportunities in January. 

Thank you in advance. 

Best, 

Walter 

Walter Rucker 
Associate Professor 

Af?icaa~ & Afro-!~nerican Studies 

UNC-Chapel Hill 

107 Battle Hall 

Chapel Hill, NC 27599-3395 

You aJre cun~ntly subscribed to afriafam as: _r__e_~_e_}_t__e_!/~_e___r_~l_~__U_!:__kLn_9_:_e___d___u_. 

To unsubscribe click here: http:/ilists.unc.ed~/u?id 32361607.26892ffebebb2514dbed042dl 0c3de25&n T&I afriathm&o 32462557 

(It may be necessary to cut and paste the above URL if the line is broken) 

or send a blank email to leave-32462557-32361607.26892ffebebb2514dbed042d10c3de25,@]istserv.unc.edu 



Join us for a new Faculty-led summer study abroad program! 

We are delighted to offer this exciting new program that will be based for five weeks at the 
University of Ghana in Legon in addition to a week-long excursion in historic Cape Coast and 
EImina. The principal aim of this program is to provide an understanding of Ghana within a 
broad geographic, geopolitical, and historical context in an effort to assess and appreciate 
the various roles this small nation has played in movements, events, and processes that 
have had global implications. As part of their collective "re-awakening," West African nations, 

including Ghana, have been re-positioning themselves through efforts to engage in 
collaborative economic, political, and strategic initiatives. Combined, these various efforts 
have made West Africa--as a region--a player in contemporary global affairs. 

All students will take a total of 6 UNC-CH graded-credit hours for the program as follows: 
AFRI 190 Topics in African Studies: Ghana Society, History and Culture taught by UNC 

Professor Dr. Walter Rucker. AFRI 190 will focus on the slave trade, the creation of Black 
Atlantic identities and cultures, Pan-Africanism, African American and Caribbean expatriates 
in Ghana, and the modern diaspora of Ghanaians in the Atlantic World. The second course 
will be AFRI 522 West Africa: Society and Economy in the 20th Century taught by Dr. 

Akosua Darkwah, a sociology professor at the University of Ghana-Legon. This course 
introduces students to the larger theoretical debates as well as the empirical evidence about 
women in various sectors of the informal economies in Ghana as well as policy and 
programmatic responses to this phenomenon. 

This program is pending approval of the Administrative Board of the College of Arts and Sciences. 

For more information and to apply, visit the UNC-CH Study Abroad Office website        .     , 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, November 26, 2012 1:14 PM 

a~hm276- fall2012@listserv.~mc.edu 

Course Evaluations 

To Enrolled Students: Please complete the course evaluations for this course. These evaluations are necessary in making future deciisions regarding courses offered as well as 
kind of instruction received. Your assistance is greatly appreciated. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, November 26, 2012 3:21 PM 

Kapur, Geeta <gkapur@email.nnc.edu> 

l~’W: [ai’fi~l’mn] DTH Article 

From: Caldwell, Kia L [klcaldwe@email.unc.edu] 
Sent: Monday, November 26, 20:t2 :t:t:50 AM 
To; Department listserv 
Subject; [afriafam] DTH Article 

Dear Colleagues: 
Today’s DTH contains an article on the value of a liberal arts education. As you may know, this debate is being shaped by opponents of the liberal arts, both in North Carolina 
and nationally. Writing letters to the editor stressing the importance of the liberal arts would be a great idea, particularly in light of the strategic plan that is forthcoming for the 
UNC system. 

Here’s the article: http://www.dai~ytarhee~.c~m/artic~e/2~12/1:t/students-weigh-benets-~f-a-~ibera~-arts-deqree 
Best, 
Kia 
"The most common way people give up their power is by thinking they don’t have any." 

- Alice Walker 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
African and Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 9J.9-962-8225 
Fax: 9"19-962-2694 
klcaldwe@email.unc.edu 
http: //afriafam.unc.edu/ 

You a~:e currently subscribed to afi-ia~am as: regester~ema~l.unc.edu. 

To unsubscribe click here: http:i/lists.unc.edw’u?i~32361607.26892ffebebb2514dbedO42dlOc3de25&n T&I afriafam&o 32466229 

(It may be necessa~ to cut and paste the above URL if the line is broken) 

or send a blank email to leave-32466229-32361607.26892ffebebb2514dbed042d10c3de25(~listserv,unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, November 26, 2012 6:21 PM 

Kapur, Geeta <gkapur@email.unc.edu> 

l~W: Developments 

From: SaNe, Eunice N [eunice@email.unc.edu] 
Sent: Mlonday, November 26, 2022 4:04 plVl 
To; Department listserv 
Subject; [afriafam] Developments 

Dear Colleagues, 

Given recent developments in the public domain, there is an intensified interest on our department. In the coming days you may (or may not) receive a call or email from 
journalists linked to the program 60 minutes and New York ~mes who are following up on recent discussions in the media about past practices in our department. If you have 
questions about these calls or emails please get in touch with me. 

Best wishes, 
Eunice 

You axe currently subscribed to afi-ial?am as: regester(a)email.unc.edu. 

To unsubscribe click here: http:i/lists.unc.edw’u?i~32361607.26892ffebebb2514dbedO42dlOc3de25&n T&I afriafam&o 32468214 

(It may be necessau to cut and paste the above URL if the line is broken) 

or send a blank em~l to leave-32468214-32361607.26892ffebebb2514dbed042d10c3de25~)listserv.unc.edu 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, November 27, 2012 3:27 PM 

a~hm276- fall2012@listserv.~mc.edu 

I~W: Online resources to help your s~dents with fineds 

From: Stacy Redd, Education Portal [sredd@education-portal.com] 
Sent-" Tuesday, November 27, 20.t2 2:08 PM 
To; Regester, Charlene B 
Subject; Online resources to help your students with finals 

Prot~ssor Reges~ter: 

As your students begin to prepare for their final exams, I’d like to shaxe some of Education Portal’s free educational videos that can help them study sma~er: 

How to Write a Great Timed Essay 

Improving Retrieved of Me~nories: Mnemonic Devices 

Problem Solving Strategies 

In addition, we have over 800 free video lessons that cover a varie~’ of topics in history, science, moils, social science and E~Nlish. Our video lessons are modular, so 

students can focns on just the topics they need to review. Our videos are 100% free for anyone to use and share, and I hope you’ll pass them edong for yonr students to 

use as a textbook snpplement. 

You can view all of our available videos here: http://education-portal.com/academy/coursciindex.html. 
Don’t see your subj ect? Fill out fl~is tbrm and let us know which topics to tackle next’. 

Best regards, 

Stacy Redd 

Instructor 

Education Ported 

Check out our available video collections and share them with students and colleagues: 

His~to~: US His~tor~~ and Western Civilization (117 total videos) 

Math: College Algebra, College Mathematics, Precedculns, Calculus (284 total videos) 
Science: Bioloas~, Chemisq~ry, Natural Sciences (243 total videos) 

Social Science: Psychology, Educational Psychology, Sociology, Humanities (193 toted videos) 

English: English Literature, American Literature, College Composition (115 total videos) 

Business: Macroeconomics, Marketing, Management, Inlbrmation Systems (178 total videos) 

To unsubscribe, click here 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, November 27, 2012 3:29 PM 

a~hm276- fall2012@listserv.~mc.edu 

Screening Tonight 

Please be reminded that we have a screening tonight from 6-Spin. Hope to see you then. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester. Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Tuesday. November 27, 2012 3:30 PM 

at’am276 - l:all2012@listserv .unc .edu 

Lost Keys 

Someone from our class lost a set of keys in :tO5 Gardner yesterday. If you are in search of keys, they have been turned in to the main Economics office located on the same 

floor as our classroom in Gardner. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, November 27, 2012 6:30 PM 

ttildebmnd, Reginald F <hildebra@email.unc.edu> 

FW: CAU Du Bois Conference: SAVE THE DATE: Februmy 20-23, 2013 

CAUDu- BoisSaveDate:ipg 

From: Evans, Stephanie [sevans@cau.edu] 
Sent: Tuesday, November 27, 2012 3:03 PM 
To: Evans, Stephanie 
12c: Brock, Donna 
Subject: CAU Du Bois Conference: SAVE THE DATE: February 20-23, 2013 

Please forward to all lists. 

SAVE Tt--IIE DATE. 
FEBRUARY 20-23, 2013 

50TM ANNIVERSARY COMMEMOK&TIVE CONFERENCE 

W. E. B. DU BOIS AND THE WINGS OF 
The 2013 CAU Du Bois Conference website is now online at: !~p__:_JLw____w__w__:__c_:a__y:_~_d___y[_~_y_b___9_Ls_:__a__s__p_x__. 

Registration for conference attendance will open in December 2012. 

Confirmed Plenary Panelists Include: 

ATLANTA 

Dr. Anne Adams, Professor Emerita, Cornell University & former Director, Du Bois Memorial Centre for Pan-African Studies (Ghana} 

Dr. Derrick Alridge, University of Virginia 

Dr. Bernard Bell, Professor Emeriti, Pennsylvania State University 

Professor John Bracey, tJniversity of Massachusetts-Amherst 

Dr. Scot Brown, University of California-Los Angeles 

Dr. Sundiata Cha-Jua University of Illinois & National Council of Black Studies President 

Dr. Sheila Flemming-Hunter, ASALH President Emeri[a 

Dr. Evelyn Higginbotham, __H___a___r__v__a___r__d_____U____n_!__v__e___r__s_!_t_~ 

Dr. Gerald Home, ._U____n_!__v__e___r__s_j_t_-_g____o_[___H____o___u__s__t_-__o___n_ 

Dr. Joy James, Williams Colle8e 

Dr. Shelby Lewis, CAU Professor Emerita, Fulbright Vice Chair 

Dr. Layli Phillips Maparyan, Wellesley College 

Mr. Louis Massiah, Filmmaker, Scribe Video Center 

Dr. Marynell Morgan, CAU Alumna Empire State College 

Dr. Aldon Morris, Northwestern University 

Dr. Reiland Rabaka, University of Colorado 

Dr. Daryl Scott, Howard University & Association for the Study of African American Life and History President 

Dr. Bill Strickland, University of Massach!Jsetts-Amherst 

Dr. Janice Sumler-Edmond, Former CAU Faculty ..~J..~...u...s..t..~...n..:]...[!!.9...t.~.~...~.~...U....n.!y...e...r.s..~t.~. 

Dr. Nagueyalti Warren, _E___r__n___o___r~___U___n__!_v___e___r_,_s_!~y. 
Dr. 

Earl Wright II ._U__[3!__v___e__r__s__~__t_3L_9___f__~!__n___c_!__n___n_:_a__t_!. & ..A..].s..9...c..!...a..t...~..~....n.-.~.~-.B..[..a..c..[<.-.S..~.~.~.c.!..~..~.~..~!.s..t....s-..P..r...e..s..~..d...e....n..t- 

Dr. Tukufu Zuberi, University of Pennsy!van!a 

~check website for additional invited panelist updates 

Special Guests Include: 

Descendants of the Struggle Panelists: 

Arthur McFarlane, Great-grandson of Dr. W.E.B. Du Bois 

Michelle Duster, Great-granddaughter of Ida B. Wells 

A’Lelia Bundles, Great-granddaughter of Madam C.J. Walker 

Dr. Charlayne Drew Jarvis, Daughter of Dr. Charles Drew 

Professor Sonia Sanchez 

Reading poems by Dr. Du Bois 

with additional special guests...stay tuned! 

Dr. W. E. B. Du Bois wrote his most influential works in the 23 years he spent as a professor at Atlanta University. The year 2013 will mark the BOth 

anniversary of the passing of Dr. Du Bois. On his birthday in February, it is fitting that Clark Atlanta University (CAU) celebrate his life and scholarship. 

On February 20-23, 2013 CAU will convene national and international scholars for a four-day Du Boisian homage and birthday celebration. Here, in 

Atlanta, we will resituate the Du Bois legacy in the South--at the Historically Black College and University (HBCU) which is seldom recognized as the 

sustaining crucible of his genius and consciousness. We invite you to join us as we engage in an interdisciplinary and international introspection of the 

life, scholarship and activism of one of the most influential intellectuals of the 20th century. 

Over 140 panelists from 50 institutions will speak in 30 panel sessions. 

PARTICIPATING INSTITUTIONS 



¯ AUC Robert W. Woodruff Library 

¯ Augusta State University 

¯ Bennett College 

¯ Boston College 

¯ Bowdoin College 

¯ Canisius College 

¯ Clark Atlanta University 

¯ Clarion University 

¯ Colby College 

¯ College of Wooster 

¯ Coppin State University 

¯ Cornell University 

¯ Delaware County Community College 

¯ Emory University 

¯ Empire State College 

¯ Fairleigh Dickinson University 

¯ Guilford College 

¯ Harvard University 

¯ Horlivka State Pedagogical Institute of Foreign Languages (Ukraine) 

¯ Howard University 

¯ Johns Hopkins University 

¯ KennesawState University 

¯ Lehigh University 

¯ Liberty Specialist Institute, Koforidua (Ghana) 

¯ Massachusetts College of Liberal Arts 

¯ Memphis Theological Seminary 

¯ Morgan State University 

¯ Morehouse College 

¯ Morehouse School of Medicine 

¯ North Carolina State University 

¯ Northwestern University 

¯ Paine College 

¯ Pennsylvania State University 

¯ Plymouth University (UK) 

¯ Scribe Video Center 

¯ Spelman College 

¯ State University of New York-Buffalo 

¯ State University of New York-Empires State College 

¯ State University of New York-Old Westbury 

¯ State University of New York-Westchester Community College 

¯ Temple University 

¯ Texas A & M University 

¯ Trident Technical College 

¯ University of Akron- Ohio 

¯ University of California-lrvine 

¯ University of California-Los Angeles 

¯ University of Chicago 

¯ University of Cincinnati 

¯ University of Colorado 

¯ University of Houston 

¯ University of Illinois-Champaign-Urbana 

¯ University of Massachusetts-Amherst 

¯ University of North Carolina-Chapel Hill 

¯ University of Pennsylvania 

¯ University of San Diego 

¯ University of San Francisco 

¯ University of Southern California 

¯ University of Texas-Permian Basin 

¯ University of Virginia 

¯ Valdosta State University 

¯ Virginia Union University 

¯ Wellesley College 

¯ Winston-Salem State University 

¯ Williams College 

Conference Co-ch~irs: 

Dr. Carlton E~ Brown, Clark Atlanta University President 

Dr. Stephanie Y. Evans, AWH Department Chair 

We hope to see you this February in Atlanta! 

Dr. Stephanie Y. Evans 

Chair, Department of African American, Africana Women’s Studies & History (AWH) 

Clark Atlanta University 

200w McPheeters Dennis Hall 



sevans(Dca u.edu 

_www.cau.edu/du boi~,aspx 



clark Atlanta University 

~ Bo~ Legacy :~oje,ct 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, November 28, 2012 3:15 PM 

Kapur, Geeta <gkapur@email.nnc.edu> 

I~W: From Guardian Global development - Cotnment on DRC (Professor Georges Nzongola-Ntalaja) 

From: Sable, Eunice N [eunice@emaibunc.edu] 
Sent: Wednesday, November 28, 2012 3:00 PM 
To: Department listserv 
Subject: [afi’iafam] From Guardian Global development - Con~nent on DRC (Professor Georges Nzongola-Ntalaja) 

Dear Colleagues, 

Below is the latest piece from the Guardian from our own Georges. 

http://www.~uardian.co.uk/~lobal-development/povertv-matters/2012/novi28/con~olese-people-democratic-republic-con~o 

Many thanks Georges [’or contributing to critical public discourse on the DRC! On another note, we are also very grateful because this morning we found out that Alphonse’s nephews and 
nieces are safe and well in Goma after they went m~ss~ng last week 

Best wishes, 
Eunice 

-- You are currently subscribed to afi’iafam as: regester@email uric edu. To unsubscribe 
click here: http://lists.unc.edu/u?id 32361607 26892ffebebb2514dbed042d10c3de25&n T&I afi’iafam&o 32479042 or send a blank email to leuve-32479042- 
32361607.26892ffebebb2514dbed042d10c3de25@listserv unc.edu. 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, November 29, 2012 8:34 AM 

a~hm276- fall2012@listserv.~mc.edu 

Students Need a Note From the Dean in Order to Reschedule Final Exam 

This is to inform you that if you need to reschedule the final exam, you will need to get a note from the Dean of Student Advising. Please bring this note to class on Monday -- 
make a copy for my records as well as for yours. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, November 29, 2012 11:42 AM 

Janken, Kenneth R <krjanken@email.unc.edtr~ 

ILE: Univelsi~" policy on rescheduling final exams 

Dear Professor Janken: Thanks much for the information. Sincerely, Charlene Regester 

From; Janken, Kenneth R 
Sent: Thursday, November 29, 2012 i0:30 All 
To-" Regester, Charlene B 
Subject; RE: University policy on rescheduling final exams 

I thh~k y~u are t’~e ~) reschedule it y,)~r~]fi Yo~ have two choices. Fi~t~ y~u c~m schedtfle it tbr a time fl~at is corn enie~t fi~r you~ and in that ca~e you p~)ct~r the 

exam. Second, y~u can a~m~ge to ]la~e the ~tudent take the ex~ at the Accessibility Resom~:es & Ser~ ice oflice. }[e~ is the URL t]~r that office: 

~Ri~_{}R~9_~i~.?j:_g!!~:_~f£’_~ Folks there will pr,)ct~x~r the exam fi)r you and sc~d the exam back m y,)~L Yot~ can get the details tkom thong. 

Kenneth 

Kenneth R. Ja~aken 

Pro~:ssor of Afto- Amecic~n Studies 

Dep~rtmen~. of Aft~ca~ and Afro- Ame~can St~dies 

109 Battle t ~alk CB~ 3395 
l 5~five~ity ofNorN C.aro~ina 

Chapel Hill NC. 27599-3395 

(9I 9) 962- l sl9 ~ voice) 

(919) 966-.2694 
Click ~ a link ibr mI;)rmati, m a~ut my publica*i~ ~ns: 

/ 

http:/) uncpress.unc .edu/~oks/T- 8059.himl 

h~p://undpress.nd.eduibool~’P00780 

h~p://undpress.nd.eduibool~’P00723 

F~m: Regester, Charlene B 
Sent: Thursday, November 
T~ Janken, ~enneth 
$~bject: RE: Universi~ policy on rescheduling final exams 
Dear Ken: Quick question -- if the student has received a note from the Dean of Student Advising and they present the notice to you can we then re-schedule the exam or does 
the note have to be approved by the Depa~ment Chair as well. Thanks much for your assis~nce, Sincerely, Charlene Regester 

From: Janken, Kenneth R [krjanken@email.unc~edu] 
Sent: Wednesday, November 28, 2012 8:18 AM 
To; Department listserv 
Subject: [afriafam] University policy on rescheduling final exams 

Dear Colleagues, 

As the scmester rends down, I want to ~emind you about some of the University- policies on final examinations. Unless you have received permission from the chair of 

the department, your final examinalion must take place in class during the scheduled time. 

Students have to take the final exam during the scheduled exam period. There are exceptions to this, which are covered in the 2012-2013 Undergraduate Bulletin, pp. 

404-405 and attached to this email. Briefly summarized: ifa student cannot take the exam at the scheduled time, s/he must get an exam excuse either from Campus 

Health Services (in case of illness) or her/’his academic derek, which ti~r students in the College of Arts & Sciences is the associate dean tbr advising. Faculty members 

cannot schedule an alternate time lbr a student without an official examination excuse. 

Kenneth 

Kenneth R. Janken 

Professor of Afro-American Studies 

Dep~:rtment of Afi-ican and Afro-American Studies 

109 Battle Hall, CB# 3395 
University of North C~acolina 

Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 
Click on a link lbr intbrmation about my publications: 

ht tp://www, umass.edu/umpmsgspr 97~ianken.html 

http://uncpress.unc.edu/books/T- 8059.html 

ht tp;/iu!adpress.nd.edt gbook/P00780 

You are currently subscribed to afiJa~am as: N~_Le__r_(q2__e__Lr_~£_a_i!:__u__r!_c_:__e__~Lu_.. 

To unsubscfibe click here: ht14}:£1ists.unc.edtr"u?i&32361607.26892{~{Bbebb2514dbed042dl()c3de25&n T&I afiJafam&o 32476069 
(It may be necessau to cut and paste the above URL if the line is broken) 

or send a blank email to leave-32476069-32361607.26892ffebebb2514dbed042dl 0c3de25(g~)listserv.unc.edu 



Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, November 30, 2012 12:39 PM 

Clarke, Tilthny D <tilthny clarke@~mc.edu> 

ILE: IMt©RTANT: Change meeting lime with Demfs OlYice 

Dear ~ffany: I could meet at 11:15 because I have a 9:30 class. Please provide the building and room number where the meeting will be held. Thanks much for your 
assistance. Sincerely, Charlene Regester 

From-" Clarke, Tiffany D 
Sent; Friday, November 30, 2012 11:55 AM 
To-" Regester, Charlene B 
Subject: IMPORTANT: Change meeting time with Dean’s Office 

Professor Regester: 

Professor Sahle would like to meet with the committee after all the other AFAM faculty. To make this possible, I need to reschedule 

your appointment to an earlier time next Tuesday. Can you meet at 8:45 or between :[0:15 and 11:15? 

Thank you, and apologize for this inconvenience to you. 

Kind regards, 

Tiff 
Tiffany :C~arke 

Executive Assistant 

Office of the Dean 

College of Arts and Sciences 

UNC Chapel Hill 
Campus Box 3:~00 
Chapel Hill, NC 27599 3J.00 
933/962 6903 
tclarke@ernail.unc.edu 



Regester, Charlene B /JO=LINc EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

Frown: (FYD1BOHF23SPDLT)/’CN=REC1PIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Sent: 
Monday, December 3, 2012 11:04 AM 

To: 
Library Media Resoarce Center <mrc@unc.eda> 

Subject: Reserve DVD for AI~AM 276 

To Whom It May Concern: Please reserve Safe House (with Denzel Washington) for my AFAM 276 class today at 3:30. I will come by later today to pick up this dvd. Thanks 
much for your assistance. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, December 3, 2012 11:20 AM 

Library Media Resource Center <mrc@unc.edu> 

Reserve DVD for AI:AM 101 

To Whom It May Concern: This is a request to reserve Glory (dvd version) for my AFAM 101 class -- Tuesday, December 4, 2012. I will pick up this DVD later today. Thanks 
much for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, December 4, 2012 2:10 PM 

a~hm276- fall2012@listserv.~mc.edu 

Screening Tonight 

Please be reminded that we will have a screening tonight 207 Undergrad Library. This is your final opportunity to receive extra credit for the course. Hope to see you then. 
Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Tuesday, December 4, 2012 2:11 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Room for AFAM 101 Class 

To Whom It May Concern: This is to reserve Room 207 for my AFAM :t01 class on Monday December :tO, 20:t2 at :t2 noon. Thanks much for your assistance. Sincerely, 

Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, December 5, 2012 3:43 PM 

a~hm276- fall2012@listserv.nnc.edu 

FW: <<12/10 Deadline>> TEACH Charlotte Needs Excellent Teachers 

Charlotte OnePager final.pdf 

From: Camilla Robinson [camilla.roNnson@tntp.org] 
Sent; Wednesday, December 05, 2012 3::t8 PM 
To; Regester, Charlene B 
Subject-" <<12/10 Deadline>> TEACH Charlotte Needs Excellent Teachers 

Hello Charlene, 
I hope you’re doing well. I wanted to reach out to you about promoting TEACH Charlotte. Our application deadline is December 10 and we’re looking for partners to help find 
people who are interested in training to become teachers. I know that UNC is about to start the finals period, but it would be very helpful if you were able to post this 
information in your classroom, or share with your students. 

Did You Know? 
¯ Only 1 in 2 economically disadvantaged students in Charlotte with graduate high school 
¯ 88% of white students in Charlotte are on grade level in both math and reading 
¯ Only 52% of economically disadvantaged students are on grade level in both math and reading 

Be instrumental in changing these statistics. Charlotte students need a brighter future! 
TEACH Charlotte recruits, trains, and selects outstanding individuals to teach in high needs schools throughout Charlotte and i’m sure you personally know people who have 
the potential to become exceptional educators. I greatly appreciate your help in spreading the word about the work we’re doing to close the achievement gap by increasing the 
effectiveness of our public schools’ teaching staff. 
Here are five of the easiest ways you can help promote the December 10 application deadline for TEACH Charlotte: 

1. Send the attached info sheet. Help us spread the word to those who may be interested in joining the ranks of outstanding educators committed to increasing 

student achievement in Charlotte. 
2. Forward this email to three potential candidates. Many outstanding applications come directly from referrals - community leaders, professionals, college 

students, family and friends spreading the word about this accelerated route to the classroom. A personal recommendation from you might be the encouragement 
someone needs to apply. 

3. Connect with us on social media. We’re on facebook and twitter and we regularly add posts about our Participants and the work we’re doing to close the 
achievement gap= A simple share or retweet can go a long way in creating interest in our work. 

4. Visit TEACH Charlotte. Learn more about TEACH Charlotte Participants and reach out if you have any questions. 

5. Do you know someone who would make a great TEACH Charlotte Participant? Send us your referral today! 

Please take a few minutes to support TEACH Charlotte and help us deliver on the promise of quality education for a//children! 
Regards, 

.o__’_a__r_!)j_l_l_~_~_ Z _o___b_ j_O_ ~__o__n__ @! L~! p_&r_ g i t_g’_4_o__l_]_o__[N!;{_o__t!~_:9_r_g 
facebook i Iinkedin i twitter 



TEACH 

.,," .,,,\,,,,,’~ 

teach charlotte.o rg 



TEACH 

.,," .,,,\,,,,,’~ 

teach charlotte.o rg 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, December 6, 2012 1:28 PM 

Me~, Winifred F <flceddie@email.unc.edt~> 

EW: Permission to share our 938 video lessons for finals prep 

From: Stacy Redd, Education Portal [sredd@education-portal.com] 
Sent-" Thursday, December 06, 2012 12:18 PM 
To; Regester, Charlene B 
Subject; Permission to share our 938 video lessons for finals prep 

Prot~ssor Regester: 

It’s finals time m~d we wa~t to help stadents study smarter’. Education Portal has over 900 free online educational videos "that your students can use to supplement their 

finals preparation. 

Over a million students around the world are already using our videos to suppo~t their education. Our videos are completely free to use and share - no strings, no 

firewall - so please share them with your s~dents! 

Our video collection is growing every day. Here’s what’s available right now: 

His~y-: US History and Western Civilization (123 total videos) 

Math: College Algebra. College Mathematics, Precalculus, Calculus (295 total videos) 

Science: Bioloa>; Chemisar¢~, Natural Sciences. Genetics (257 total videos) 
Social Science: Psvcholo~-, Educational Psvchologs~, Sociology, Humm~ities (200 total videos) 

English: English Literatare, Amefica~ Literature, Comlx~sition (129 total videos) 

Business: Macroeconomics, Marketing, Ma~mgement, Intbrmation Systems (184 total videos) 

You can view our complete video collection here: http:/ieducation-portal.com/academy/course/index.html. 
If your students use our videos to successfully prepare for finals, you could be eligible for our $1000 Instructor Grm~t! Learn more here. 
If you don’t see the subject you teacl~ please fill out fl~is form to make a request. We’d love to hear from you. 
Best regards, 
Stacy Redd 
E&~cation Portal 

To unsubscribe, click here 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, December 10, 2012 10:47 AM 

Kapur, Geeta Nadia <gkapu@email.nnc.edu> 

ILS: Black in America CNN 

Dear Geeta: I saw this on television last night -- Dr. Darity was featured in the program. Sincerely, Charlene Regester 

From: Kaput, Geeta Nadia 
Sent: Sunday, December 09, 20:t2 8:23 PM 
To-" Regester, Charlene B 
Subject-" Black in America CNN 

Dear Dr. Regester: 

I thought you may want to share this with your students in AFAM :I0:t. http~//inamerica.b~~c~s.cnn.c~m/2~:~2/:~2/~9/b~ack-in-america-its-n~t-iust-ab~ut-the-c~~~r-~f-y~ur-skin/? 

hpt=hp cl 

Sincerely, 
Geeta 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, December 11,2012 5:38 PM 

u2[hm276- fall2012@listserv.~mc.edu 

FW: <<Deadline Extended to 12/17>> TEACH Chaffotte Needs Excellent Teachers 

Ch~:rlotte OnePager final.pdf 

From: Camilla Robinson [camilla.roNnson@tntp.org] 
Sent; Tuesday, December :[:~, 2012 3:47 PM 
To; Regester, Charlene B 
Subject-" < <Deadline Extended to :~2/:t7> > TEACH Charlotte Needs Excellent Teachers 

Dear Professor Regester, 

I’m hope you’re doing well. I know I’ve r~ached out a few times already, but the December 10 application deadline for TEACH Charlotte was extended to December 17th and 

we have an urgent need for high quality teachers. I’m hoping you can help spread the word to your students, even though some have already departed for winter break. 
As you may know, the achievement gap is pervasive throughout Charlotte. You may have even seen it at the collegiate level; students get a K-12 education, graduate with 
solid grades, get accepted into college, but just m~n’t adequately prepared to be successful 
That’s where you come in. I’ve already heard back from several professors at UNC saying that they support TEACH Charlotte, but we need even more seniors and alumni to 
apply to become excellent teachers. TEACH Charlotte works in partnership with the Charlotte Mecklenburg School District to recruit and train recent graduates and career 
changers who may not have experience in education, but do have the content knowledge to teach high-needs subjects across the board. We work to ensure that students in 
Charlotte have an excellent teacher every year that they’re in school so that they can become the next generation of doctors, lawyers, scientists, engineers, etc. We’re in the 
business of making dreams come true. 
Are you willing to lend a hand to spread the word about TEACH Charlotte? Here are two quick ways you can help: 

]. Post this information to your course website or email it directly to students. Help us spread the word to those who may be interested in joining the ranks of 

outstanding educators committed to increasing student achievement in Charlotte. 
2. Refer three potential candidates here. Many outstanding applications come directly from referrals. A personal recommendation from you might be the 

encouragement a student needs to apply. 
I understand that some of your students aren’t planning to stay in Charlotte after they graduate. TEACH Charlotte is part of TNTP’s national network of teacher recruitment and 
certification programs. I encourage you to share information about all of our programs with students who are thinking about relocating once they finish their degree. 
Arizona - Baltimore - Charlotte - Chica~lo - DC - Fort Worth - Georgia - Indiana - Memphis - Nashville - New Orleans - New York City - Philadelphia - Rhode island 
What do you think? Could you take a few minutes to support TEACH Charlotte and help us deliver on the promise of quality education for all children? Let me know if you have 

any questions or concerns. 

Best, 

c a mi Ila. r o b i n so n_@_t__n_t~_=_o_N i L e__a_ _c_h___c___h_a_r_!_o_t_t__e_=__o_ N 
[acebook :: linkedin :: twi~ter 



TEACH 

.,," .,,,\,,,,,’~ 

teach charlotte.o rg 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, December 12, 2012 3:59 PM 

a~hm276- fall2012@listserv.~mc.edu 

I~W: NCS Photo Contest and Concert celebrating FREEDOM’. Please forward 

Freedom Press Release.docx; RAL Freedom Flyer.pdf 

From: Kimberly Little [KLittle@ncsymphony.org] 
Sent: Wednesday, December 12, 2012 2:46 PM 

To: SaNe, Eunice N 
Subject: NCS Photo Contest and Concert celebrating FREEDOM! Please forward 

Dear Faculty and Staff at the University of North Carolina, 

Good afternoon. Please share the attached information with your students, regarding an exciting opportunity to celebrate unique ideas of freedom, brought to 

you by the North Carolina Symphony. 

The attached press release highlights the guidelines for entering the North Carolina Symphony’s "Freedom ! Student Photo Essay Contest." The contest is part of 

our Explorations: Freedom event, to honor the 150th Anniversary of the signing of the Emancipation Proclamation. The contest is open to students from the 

kindergarten through undergraduate level, and the deadline to enter is January 15, 2013. Please see the attached press release for more information regarding 

participation in the contest. We would love to have as many submissions from the university level as we can, so please do not hesitate to pass this information 

along. 

The culmination of Explorations: Freedom is a stunning multi-media concert event Freedom, at Meymandi Concert Hall in Raleigh on February 22 & 23. This event 

features the symphonic photochoreography of the acclaimed James Westwater, in a piece entitled "The Eternal Struggle", as well as Aaron Copland’s classic 

"Lincoln Portrait." The North Carolina Symphony also welcomes guest baritone Scott MacLeod and narrator David Hartman. 

We invite you to attend this amazing concert event at the reduced price of 50% off regular ticket prices. For staff and faculty, tickets are just $25 for best available 

seating. For students 26 and under with a valid Student ID, tickets may be purchased for ONI.Y $5! We feel that this program has enormous educational as well as 

entertainment value, and we do not want anyone at UNC to miss an opportunity to enjoy an evening with the North Carolina Symphony. Please share the attached 

flyer with your students and friends on campus. 

To purchase tickets at this reduced price, please call the North Carolina Symphony Box Office at 9:19.733.2750 or toll free 877.627.6724, and mention the promo code 

EXPLORE. Purchase yours today! 

Thank you for sharing this information. We encourage you to use this amazing performance as a learning tool for your students this coming semester. Please 

contact me if you have any questions. 

Thank you and Happy Holidays! 

Kimberly Little 

Group Sales & Promotions Coordinator 

North Carolina Symphony 

3700 Glenwood Avenue, Suite 130 

Raleigh, NC 276:12 

9:19.789.5505 

klittle@ ncsymphony~org 

www.ncsymphon%org 



S A Y S E A S 0 N 
FOR IAO/IEDIA TE RELEASE 

November 2 7, 2012 

CONTACT: Joe New berry, 919. 789.5484, jnew berry@ncsymphony, org 
Find press releases and downloadable photos at ncsymphony.org/media/ 

North Carolina Symphony Announces 
Special Freedom! Education Concert Feb. 21, 2013 

Freedom! Stndent Photo Essay Contest Deadline Jan. 15, 2013 

RALEIGH, N.C.--The North Carolina Symphony announced today the addition of a special 
interdisciplinary education concert as part of programming around Freedom., ~n which the 

th North Carolina Symphony honors the 150 anniversary of the Emancipation Proclamation. 

The education concert, specifically geared to middle and high school grades, will be held in 
Meymandi Concert Hall on Thursday, Feb. 211, 2013 at 10 a.m. The cost to attend is $5 per ticket. 
Reservations can be made at www.ncsymphony.orgifreedomeducationspecial. Students across 
the state are also invited to submit a photograph by Jan. 15, 2013, that they feel depicts the 
modem-day struggle for freedom, justice and equality in and around their own communities. 

In evening concerts in Fayetteville on Feb. 21, and in Raleigh on Feb. 22-23, the North Carolina 
Symphony will perform a program that features noted photochoreographer James Westwater’s 
evocative, multi-image photo essay, "The Eternal Struggle," set to Aaron Copland’s moving 
Lincoln Portrait and narrated by North Carolina Symphony radio broadcast voice and former 
Good Morning America host David Hartman. Through multi-disciplinary presentations, the 
North Carolina Symphony will examine the Civil War, the Lincoln Presidency, and the Civil 
Rights Movement. Other activities the week of the performances include pre-concert talks, 
master classes, post-concert Q&As, and a Soundbites concert that features Civil War-era brass 

band music. 

Submissions to the student photo contest may include people, places, objects or any other visual 
representation so long as the connection to the theme is clear. Because the subject matter of this 
photo is open to interpretation, if desired, students may also submit an accompanying 
explanation of their work, of up to 200 words. 

Any North Carolina student in grades K-12 and those enrolled in a full-time undergraduate 
program is eligible to participate. Prizes will be awarded in four categories: elementary, middle, 
high school and college. Winning submissions will be highlighted on the North Carolina 



Symphony website, www.ncsymphony.org, and at the February 21 education concert in addition 
to other prizes. An online application form and a full description of the prizes can be found at 
www.ncsymphony.orgifreedomeducationspecial. The deadline to submit a photo is Jan. 15, 
2013. 

For additional information about the North Carolina Symphony’s education programs, visit 
w~-.ncsymphony.orgieducation or contact Jessica Nalbone, Director of Education, at 
919.789.5461 or j nalbone@ncsymphony, org. 

Abont the North Carolina Symphony 
Founded in 1932, the North Carolina Symphony performs over 175 concerts annually to adults 
and students in more than 30 North Carolina counties. An entity of the North Carolina 
Department of Cultural Resources, the orchestra employs 65 professional musicians under the 
artistic leadership of Music Director and Conductor Grant Llewellyn and Resident Conductor 
William Henry Curry. 

Based in Raleigh’ s Meymandi Concert Hall at the Progress Energy Center for the Performing 
Arts, the Symphony performs about 60 concerts annually in the Triangle metropolitan area. It 
holds regular concert series in Fayetteville, New Bern, Southern Pines and Wilmington, and 
performs concerts in many North Carolina communities throughout the year. The North Carolina 
Symphony has one of the most extensive education programs of any U.S. orchestra, with 40 
education concerts performed statewide each year. 

For tickets, program notes, podcasts, musician profiles, the Symphony blog and more, visit the 
North Carolina Symphony website at w~’.ncsymphony.org, or call North Carolina Symphony 
Box Office at 919.733.2750 or toll free 877.627.6724. 

### 



NORTH CAROLINA 

SYMPHONY 
NNIV~$A~¥ 

North Cdro/ino 
~fymphony honors the 
l_~Oth onniversory of the 
signing of the Emoncipotion 
Prociomotion with 

mff "Exp!orotions: Fr~do , 

Concert PreviewTalk by 

William Henry Curry 

Quail Ridge Books & Music, Raleigh 

MOIN, FEB 18, 2013 I 6-gPM 

ncsymphony.org 

Podcast featuring interviews 

with narrator David Hartman and 

Resident Conductor William Henry 

Curry and baritone Scott MacLeod 

FRI, FEEl 22, 2013 I 1PM 
Seminar by Dr. Earnest Lamb 

with Scott MacLeod 
Shaw University, Raleigh 

2PM 

Masterclass with Scott MacLeod 
Shaw University, Raleigh 

Fill, FEB :22, 2013 I 7- 7:30PM 
Pre-concert lecture by 

Dr. Earnest Lamb 

West Pavilion, Meymandi Concert 

Hall, Raleigh 

Post-concert Q&A Panel 
Meymandi Concert Hall, Raleigh 

SAT, FEB 23, 1013 I 7 - 7:30PM 
Pre-concert lecture by 

Dr, Earnest Lamb 

West Pavilion, Meymandi Concert 

Hall, Raleigh 

Post<oncert Q&A Panel 
Meymandi Concert Hall, Raleigh 

North Corolind .f_ ymphony for the. culmination 

Vl,,’e.stwoterfs symphonic photochomogrophy The. Ete.rnd/ 
.S_truggie., ~nd Lincoln Portrait, norrdte.d by Dovid Hortmon. 

FRI/SAT, FEB 22-23,2013 I 8PM 
MEYMANDI CONCERT HALL, RALEIGH 

Student Tickets: $5 I Adult Tickets: $25 

50% Off of reguldr ticket prices ors 10 ~nd $50 

To purChaSe tickets, please call the 

North Carolina Symphony Box Office at 919,733o2750 or toil free 877o627.6724 

and mention the promo code EXPLORE 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, December 27, 2012 10:48 AM 

Kapur, Geeta <gkapur@email.unc.edu> 

I~W: Sophia Testa~nariam 

From: Selassie, Bereket H [bselassi@email.unc.edu] 
Sent: Wednesday, December 26, 20:~2 4:06 PM 
To: Department listserv 
Subject; RE:[afriafam] Sophia Testamariam 

Dear Colleagues, 
The venomous piece of writing ciculated about me in the UNC campus is the latest part of a smear campain that the writer has been perpetrating for a long time. She is a paid 
agent of the unelected leader of Eritrea against whom the UN Security Council has passed a resolution condemning him for supporting Islamic terrorists in Somlia. Sophia has 
declared in one public meeting in Washington that I am the author or instigator of the UN Resolution! 

Best wishes, 

Bereket 

Bereket Habte Selassie 
William E. Leuchtenburg Distinguished Professor of African Studies 
UNC-Chapel Hill 

From: SaNe, Eunice N [eunice@email.unc.edu] 
Sent: Wednesday, December 26, 20:~2 3:09 PM 
To: Department listserv 
Subject: [afriafam] Sophia Testamariam 

Dear All, 

I have responded to some of you in reference to the material sent by the above-cited individual. This is to let you know that Testamariam has circulated the email widely on 
campus. 

Best wishes, 
Eunice 

You axe currently subscribed to afi-ial?am as: bselassi(a)email.unc.edu. 

To unsubscribeclickhere: http:i/lists.unc.edw’u?id 32361610.83037494399b4b13b0db0fla2843d7f7&n T&I afriafam&o 32564637 

(It may be necessau to cut and paste the above URL if the line is broken) 

or send a blank email to leave- 32564637- 32361610.83037494399b4b 13b0db0fl a2843d7f7@listserv.unc.edu 

You are currently subscribed to al~iafam as: regester(~email,unc,edu. 

To unsnbscribe click here: http://lists,unc.edu/u?i&32361607,26892ffebebb2514dbed042d10c3de25&n T&I afriafam&o 32564681 

(It may be necessa~ to cut and paste the above URL if the line is broken) 

or send a blank email to leave-32564681-32361607.26892ffebebb2514dbed042d10c3de25(~listserv,unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, Janua~ 2, 2013 2:21 PM 

Sockell, Charles W <c~ckell@email.unc.e&~> 

Add Essay to AFAM 276 Course Pack 

Dear Chuck: Please add the essay below to Unit :t4 for the AFAM 276 coursepack. The essay is entitled 
"White P,adsm and Black Stereotypes in ’Magical Negro’ l=ilrns," by Matthew W. Hughey, Social Problems, vol. 56, no. 3 (August 2009): 543-577. 
Since the essay is rather long and to reduce the cost of the coursepack -- we can just list the website for the essay. 
http://www.jstor .org!sta ble!:t0. :t 525/sp. 2009.56.3.543 
Currently, working on coursepack and syllabus for AFAM 05:1 and will forward as soon as I can. Thanks much for your assistance and Happy New Year. Sincerely, Charlene 
P, egester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, Janua~ 2, 2013 4:19 PM 

Sockell, Charles W <c~ckell@email.unc.e&~> 

Course Pack for AFAM 051 

a£aa~ 051 syllabusspring 13 .doc; bibliographypassing forafam 51 [ 1 ].doc 

Dear Chuck: Attached is the syllabus and bibliogrpahy for AFAM 05:t to be included in the coursepack. Also, I would like to add the following essays. If these essays cannot be 
accessed on-line then I will bring them over at the beginning of next week. I will be out of town from Friday through Sunday. So, if you need to see me in person, I will check 
with you on Monday when I return. Thanks much for your assistance. 
Essays to be included: 
Gaines, Jane. "In-and-out-of-Race: The Story of Noble Johnson," in Women & Performance: A Journal of Feminist Theory, Issue 29, vol. :t5, no. :t (2005): 33- 
Gelder, Rachel. "Passing and Failing: Reflections on the Limitations of Showing the Passer in The Human Stain," in Women & Performance: A Journal of Feminist Theory, Issue 

29, vol. :[5, no. J. (2005): 293-3:1Z 
Moriel, Liora. "Passing and the Performance of Gender, Race, and Class Acts: A Theoretical Framework," in Women & Performance: A Journal of Feminist Theory, Issue 29m, 

Vol. :15, no. :t (2005): :t67-2:t0. 
Berrettini, Mark L. "Private Knowledge, Public Space: Investigation and Navigation in Devil in a Blue Dress," Cinema Journal, vol. 39, no. :t (Fall :t999): 74- 89. 
Sincerely, Charlene Regester 



SPRING 2013 
AFAM 051 - FRESHMAN SEMINAR 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: ll:00am-2:00pm TH 

Meeting Place: Hanes Hall 112 
Meeting Time: 9:30-10:45 T & TH 

TITLE: MASQUERADES OF BLACKNESS-REPRESENTING RACE IN CINEMA 
COURSE DESCRIPTION: 

This course is designed to investigate how race has been represented in cinema historically, with a 
particular focus on or interest in representations of race when blackness is masqueraded. Its intent is to launch 
an investigative inquiry into masquerades of blackness across various time periods, how we as spectators are 
manipulated by these cinematic constructions of race, and how" race is marked or coded. The course similarly 
seeks to engage discussion, promote debate, stimulate discourse, and facilitate critical readings of racial 
masquerades in screen representations. To accomplish this task, an historical overview of the masquerades of 
blackness in cinematic representations in some four historical periods will be explored: 

I. Pre & Post WWII Period (1930-1950) 
II. Civil Rights Era (1950-1960) 
III. Pre & Post Black Exploitation Period (1960-1970) 
IV. Post-Racial Era of Black Cinema (1980-2012) 

Films produced in these four periods will provide the foundation for interrogating representations of blackness 
to determine not only how cinema influences the socio-political dynamics of race but to investigate more 
importantly how" racial constructions have evolved over time. Moreover, it intends to deconstruct how racial 
masquerades continue to evolve and proliferate in contemporary cinema and discourse. Students will be 
introduced to theoretical concepts that will assist in reading how these racial masquerades are transformed on 
screen. While the course will primarily focus on racial masquerades other forms of masquerades such as 
gender and class masquerades will also be introduced. These obj ectives will be accomplished through weekly 
discussions, screenings, and reading assigned materials. 

Students will be required to view designated films, participate in weekly discussions, and conduct 
research to gather related literature (early newspaper articles and j ournal essays) that focus in particular on the 
films introduced in class and in general, on racial masquerade. They will be required to produce three short 
papers during the course of the semester. 

TEXTBOOKS: 
Primary Sources: 
Courtney, Susan. Holl)m~ood Fantasies of ~liscegenation: Spectacular Narratives of Gender and Race, 1903- 
1967 (Princeton: Princeton University Press, 2005). 
Mosley, Walter. Devil in a Bhte Dress (New York: Pocket Books, 1990). 
Roth, Philip. The Human Stain (New York: Vintage Books, 2000). 

Secondary Sources: 
Guerrero, Edward. Framing Blackness (Philadelphia: Temple University Press). 
Fischer, Lucy. Imitation of Life (New Brunswick: Rutgers University Press, 19911). 
Young, Lola. Fear of the Dark: Race, Gender and Sexua#ty in the Cinema (New York: Routledge, 1996). 



ASSIGNMENTS: 
1. Students are required to submit one-page (non-graded) weekly critiques of all films screened in class. 

Completing all weekly critiques will influence your final grade in the course. 
2. Students are required to submit three five page typed papers reflecting their understanding of materials 

introduced in class and reflecting their ability to critique cinematic representations of race. 
3. Students are required to view" all films screened in class. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), a (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 
articles to the materials introduced in class. 

PAPERS: 
Students are required to submit all papers at the scheduled deadline and papers should adhere to the guidelines 
provided. No late papers will be accepted unless approved by the instructor. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 
phones, texting, and any other intrusive technological devices or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code policies and procedures. Every Student 
enrolled in this course is expected to fully participate and observe the honor code. 

TAPING LECTURES: 
You are not allowed to tape lectures unless you have received the permission of the instructor. 

COPYRIGHT: 
Protected by common law copyrights law - copying is strictly forbidden. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



WEEKLY SCHEDULE 

Week I Jan. 10, 15- 17: Introduction to Representations of Blackness 
Read: Chapter 1, Hollywood Fantasies of Miscegenation, 119-34 
Read: New People: Miscegenation and A4ulattoes in the United States by Joel 

Williamson, 100-109. 
Read: Chapter I, Framing Blackness (Supplemental) 
Read: "Passing and the Performance of Gender, Race, and Class Acts: A Theoretical 
Framework," by Liora Mofiel, Women & Performance: A Journal of Feminist Theory, 

vol. 115, no. 29 (2005): 1167-210. 
View: Ethnic Notions 

Week II Jan. 22 - 24: Blacks Masquerading as White 
Read: "Imitation of Life: the Black Woman’s Double Determination as Troubling ’Other’" 
by Sandy Flitterman-Lewis, Imitation of Life, ed. Lucy Fischer (New Jersey: Rutgers 
University Press) 
Read: Chapter 1, Hollyw ood Fantasies of A4iscegenation, 143-163 
Read: "In-and-Out &Race: The story" &Noble Johnson," by Jane Gaines, 14/~omen & 
Perf!~rmance: A Journal of Feminist Theory, vol. 15, no. 29 (2005): 33-51. 

View: Imitation of Life (1934) 

Week Ill Jan. 29 - 31: Blacks Masqnerading as White 
Read: "Reading the Intersection of Race and Gender in Narratives of Passing" by Valerie 

Smith, Diacritics (Summer-Fall 1994): 43-57. 
Read: Chapter 2, Hollywood Fantasies of Miscegenation, 163-190 
Read: "Miss Em’s Voyeuristic Gaze of Pinky-White Desire for Blackness" by Regester, 
Popular Culture Review 

Read: "White Racism/Black Signs: Censorship and Images of Race Relations" by Cindy 
Patton, Journal of Communication 45.2 (Spring1995) 
Read: "’The Ineffaceable Curse of Cain’: Racial Marking and Embodiment in Pinky," by 
Elspeth Kydd, Camera Obscura 43 (2000) 

View: Pinky (1949) 

Week IV Feb. 5 - 7: Whites Masquerading as Black 
Read: Chapter 2 t~aming Blackness 

Read: Chapter 2, Hollywood Fantasies oJMiscegenation, 50-99 
Read: "Oppositional Gaze" by bell hooks 

View: Lost Boundaries (1949) 
PAPER I 

Week V Feb. 12 - 14: Whites Masquerading as Black 
Read Chapter 3, Hollywood Fantasies of Miscegenation, 103-123 
View: Kings Go Forth (1958) 

Week VI Feb. 19 - 21: Whites Masquerading as Black 
Read: "The Bodies Story" in f~;ire & Desire by Jane Gaines (Chicago: University of 
Chicago Press, 2001) 
Read: Chapter 3, Hollywood Fantasies oJMiscegenation, 124-141 
Read: Chapter 4, Hollywood Fantasies of Miscegenation, 142-167 

View: Raintree CounO’ (1957) (Part I) 



Week VII Feb. 26 - 28: Whites Masquerading as Black 
Read: Chapter 4, Hollywood Fantasies of Miscegenation, 167-190 

View: Raintree Count’ (1957) (Part II) 

Week VIII Mar. 5 - Mar. 7: Whites Masquerading as Black 
Read: "Miscegenation and the perils of passing films from the 1950s to 1960s" by Lola 
Young, Fear of the Dark: ’Race, ’ Gender and Sexua#ty in the Cinema (New- York: 
Routledge, 1996). 

View: Imitation of Life (1959) (Part 1) 
SPRING BREAK 

Week IX Mar. 19 - Mar. 21: Whites Masquerading as Black 
Read: "Lana’s ’Imitation’: Melodramatic Repetition and the Gender Performative," 

Genders 9 (Fall 1990) 1-18. 
Read: Chapter 5, Hollywood Fantasies of Miscegenation, 193-225 

Read: Devil in a Blue Dress, 1-50. 

View: Imitation of Life (1959) (Part 2) 

Week X Mar. 26 - Mar. 28: Blacks Transcending Blackness 
Read: Chapter 3 Framing Blackness 

Read: Chapter 5, Hollywood Fantasies of Miscegena#on, 226-249 

Read: Devil in a Blue Dress, 50-100. 
View: Band of Angels (1957) 

PAPER II 
Week XI Apr. 2 - Apr. 4: Blacks Transcending Blackness 

Read: "No One Knows You’re Black: Six Degrees of Separation and the Buddy Film 
Formula" by Jennifer L. Gillian in Cinema Journal 40.3 (Spring 2001) 

Read: Devil in a Blue Dress, 100-150. 
Read: "Private Knowledge, Public Space: Investigation and Navigation in Devil in a 
Blue Dress," by Mark L. Berrettini, Cinema Journal, vol. 39~ (Fall 1999): 74-89. 

View: Devil in a Blue Dress (1995) 

Week XII Apr. 9 - Apr. 11: Ambivalence of the Masquerade 
Read: Chapter 4 Framing Blackness 
Read: "Black is White/White is Black: Passing as a Strategy of Racial Compatibility in 
Contemporary Hollywood Comedy" by Mark Winokur in Unspeakable Images (Illinois: 
University of Illinoi s Press, 1991), ed. Lester Friedman 

Read: Devil in a Blue Dress’, 150-215. 
View: Six Degrees of Separation (1993) 

Week XIII Apr. 16 - Apr. 18: Ambivalence of the Masquerade 
Read: Chapter 5 t~aming Blackness 

Read: 7he Human Stain, 1-150 
Read: "Passing and Failing: Reflections on the Limitations of Showing the Passer in The 
Human Stain," by Rachel Gelder, Women & Perjbrmance 15.1 (2005): 293-312. 

View: White Man’s Burden (1995) 

Week XIV Apr. 23 - Apr. 25: Complicating the Masquerade 
Read: 7he Human Stain, 150-361 
COURSE EVALUATION 
APRIL 26 - LAST DAY OF CLASS 

View: Human Stain (2003) 
PAPER III !FINAL EXAM May 7, 2013 8am 
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SPRING 2013 
AFAM 051 - FRESHMAN SEMINAR 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: ll:00am-2:00pm TH 

Meeting Place: Hanes Hall 112 
Meeting Time: 9:30-10:45 T & TH 

TITLE: MASQUERADES OF BLACKNESS-REPRESENTING RACE IN CINEMA 
COURSE DESCRIPTION: 

This course is designed to investigate how race has been represented in cinema historically, with a 
particular focus on or interest in representations of race when blackness is masqueraded. Its intent is to launch 
an investigative inquiry into masquerades of blackness across various time periods, how we as spectators are 
manipulated by these cinematic constructions of race, and how" race is marked or coded. The course similarly 
seeks to engage discussion, promote debate, stimulate discourse, and facilitate critical readings of racial 
masquerades in screen representations. To accomplish this task, an historical overview of the masquerades of 
blackness in cinematic representations in some four historical periods will be explored: 

I. Pre & Post WWII Period (1930-1950) 
II. Civil Rights Era (1950-1960) 
III. Pre & Post Black Exploitation Period (1960-1970) 
IV. Post-Racial Era of Black Cinema (1980-2012) 

Films produced in these four periods will provide the foundation for interrogating representations of blackness 
to determine not only how cinema influences the socio-political dynamics of race but to investigate more 
importantly how" racial constructions have evolved over time. Moreover, it intends to deconstruct how racial 
masquerades continue to evolve and proliferate in contemporary cinema and discourse. Students will be 
introduced to theoretical concepts that will assist in reading how these racial masquerades are transformed on 
screen. While the course will primarily focus on racial masquerades other forms of masquerades such as 
gender and class masquerades will also be introduced. These obj ectives will be accomplished through weekly 
discussions, screenings, and reading assigned materials. 

Students will be required to view designated films, participate in weekly discussions, and conduct 
research to gather related literature (early newspaper articles and j ournal essays) that focus in particular on the 
films introduced in class and in general, on racial masquerade. They will be required to produce three short 
papers during the course of the semester. 

TEXTBOOKS: 
Primary Sources: 
Courtney, Susan. Holl)m~ood Fantasies of ~liscegenation: Spectacular Narratives of Gender and Race, 1903- 
1967 (Princeton: Princeton University Press, 2005). 
Mosley, Walter. Devil in a Bhte Dress (New York: Pocket Books, 1990). 
Roth, Philip. The Human Stain (New York: Vintage Books, 2000). 

Secondary Sources: 
Guerrero, Edward. Framing Blackness (Philadelphia: Temple University Press). 
Fischer, Lucy. Imitation of Life (New Brunswick: Rutgers University Press, 19911). 
Young, Lola. Fear of the Dark: Race, Gender and Sexua#ty in the Cinema (New York: Routledge, 1996). 



ASSIGNMENTS: 
1. Students are required to submit one-page (non-graded) weekly critiques of all films screened in class. 

Completing all weekly critiques will influence your final grade in the course. 
2. Students are required to submit three five page typed papers reflecting their understanding of materials 

introduced in class and reflecting their ability to critique cinematic representations of race. 
3. Students are required to view" all films screened in class. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), a (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 
articles to the materials introduced in class. 

PAPERS: 
Students are required to submit all papers at the scheduled deadline and papers should adhere to the guidelines 
provided. No late papers will be accepted unless approved by the instructor. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 
phones, texting, and any other intrusive technological devices or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code policies and procedures. Every Student 
enrolled in this course is expected to fully participate and observe the honor code. 

TAPING LECTURES: 
You are not allowed to tape lectures unless you have received the permission of the instructor. 

COPYRIGHT: 
Protected by common law copyrights law - copying is strictly forbidden. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



WEEKLY SCHEDULE 

Week I Jan. 10, 15- 17: Introduction to Representations of Blackness 
Read: Chapter 1, Hollywood Fantasies of Miscegenation, 119-34 
Read: New People: Miscegenation and A4ulattoes in the United States by Joel 

Williamson, 100-109. 
Read: Chapter I, Framing Blackness (Supplemental) 
Read: "Passing and the Performance of Gender, Race, and Class Acts: A Theoretical 
Framework," by Liora Mofiel, Women & Performance: A Journal of Feminist Theory, 

vol. 115, no. 29 (2005): 1167-210. 
View: Ethnic Notions 

Week II Jan. 22 - 24: Blacks Masquerading as White 
Read: "Imitation of Life: the Black Woman’s Double Determination as Troubling ’Other’" 
by Sandy Flitterman-Lewis, Imitation of Life, ed. Lucy Fischer (New Jersey: Rutgers 
University Press) 
Read: Chapter 1, Hollyw ood Fantasies of A4iscegenation, 143-163 
Read: "In-and-Out &Race: The story" &Noble Johnson," by Jane Gaines, 14/~omen & 
Perf!~rmance: A Journal of Feminist Theory, vol. 15, no. 29 (2005): 33-51. 

View: Imitation of Life (1934) 

Week Ill Jan. 29 - 31: Blacks Masqnerading as White 
Read: "Reading the Intersection of Race and Gender in Narratives of Passing" by Valerie 

Smith, Diacritics (Summer-Fall 1994): 43-57. 
Read: Chapter 2, Hollywood Fantasies of Miscegenation, 163-190 
Read: "Miss Em’s Voyeuristic Gaze of Pinky-White Desire for Blackness" by Regester, 
Popular Culture Review 

Read: "White Racism/Black Signs: Censorship and Images of Race Relations" by Cindy 
Patton, Journal of Communication 45.2 (Spring1995) 
Read: "’The Ineffaceable Curse of Cain’: Racial Marking and Embodiment in Pinky," by 
Elspeth Kydd, Camera Obscura 43 (2000) 

View: Pinky (1949) 

Week IV Feb. 5 - 7: Whites Masquerading as Black 
Read: Chapter 2 t~aming Blackness 

Read: Chapter 2, Hollywood Fantasies oJMiscegenation, 50-99 
Read: "Oppositional Gaze" by bell hooks 

View: Lost Boundaries (1949) 
PAPER I 

Week V Feb. 12 - 14: Whites Masquerading as Black 
Read Chapter 3, Hollywood Fantasies of Miscegenation, 103-123 
View: Kings Go Forth (1958) 

Week VI Feb. 19 - 21: Whites Masquerading as Black 
Read: "The Bodies Story" in f~;ire & Desire by Jane Gaines (Chicago: University of 
Chicago Press, 2001) 
Read: Chapter 3, Hollywood Fantasies oJMiscegenation, 124-141 
Read: Chapter 4, Hollywood Fantasies of Miscegenation, 142-167 

View: Raintree CounO’ (1957) (Part I) 



Week VII Feb. 26 - 28: Whites Masquerading as Black 
Read: Chapter 4, Hollywood Fantasies of Miscegenation, 167-190 

View: Raintree Count’ (1957) (Part II) 

Week VIII Mar. 5 - Mar. 7: Whites Masquerading as Black 
Read: "Miscegenation and the perils of passing films from the 1950s to 1960s" by Lola 
Young, Fear of the Dark: ’Race, ’ Gender and Sexua#ty in the Cinema (New- York: 
Routledge, 1996). 

View: Imitation of Life (1959) (Part 1) 
SPRING BREAK 

Week IX Mar. 19 - Mar. 21: Whites Masquerading as Black 
Read: "Lana’s ’Imitation’: Melodramatic Repetition and the Gender Performative," 

Genders 9 (Fall 1990) 1-18. 
Read: Chapter 5, Hollywood Fantasies of Miscegenation, 193-225 

Read: Devil in a Blue Dress, 1-50. 

View: Imitation of Life (1959) (Part 2) 

Week X Mar. 26 - Mar. 28: Blacks Transcending Blackness 
Read: Chapter 3 Framing Blackness 

Read: Chapter 5, Hollywood Fantasies of Miscegena#on, 226-249 

Read: Devil in a Blue Dress, 50-100. 
View: Band of Angels (1957) 

PAPER II 
Week XI Apr. 2 - Apr. 4: Blacks Transcending Blackness 

Read: "No One Knows You’re Black: Six Degrees of Separation and the Buddy Film 
Formula" by Jennifer L. Gillian in Cinema Journal 40.3 (Spring 2001) 

Read: Devil in a Blue Dress, 100-150. 
Read: "Private Knowledge, Public Space: Investigation and Navigation in Devil in a 
Blue Dress," by Mark L. Berrettini, Cinema Journal, vol. 39~ (Fall 1999): 74-89. 

View: Devil in a Blue Dress (1995) 

Week XII Apr. 9 - Apr. 11: Ambivalence of the Masquerade 
Read: Chapter 4 Framing Blackness 
Read: "Black is White/White is Black: Passing as a Strategy of Racial Compatibility in 
Contemporary Hollywood Comedy" by Mark Winokur in Unspeakable Images (Illinois: 
University of Illinoi s Press, 1991), ed. Lester Friedman 

Read: Devil in a Blue Dress’, 150-215. 
View: Six Degrees of Separation (1993) 

Week XIII Apr. 16 - Apr. 18: Ambivalence of the Masquerade 
Read: Chapter 5 t~aming Blackness 

Read: 7he Human Stain, 1-150 
Read: "Passing and Failing: Reflections on the Limitations of Showing the Passer in The 
Human Stain," by Rachel Gelder, Women & Perjbrmance 15.1 (2005): 293-312. 

View: White Man’s Burden (1995) 

Week XIV Apr. 23 - Apr. 25: Complicating the Masquerade 
Read: 7he Human Stain, 150-361 
COURSE EVALUATION 
APRIL 26 - LAST DAY OF CLASS 

View: Human Stain (2003) 
PAPER III !FINAL EXAM May 7, 2013 8am 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, Jmmary 7, 2013 11:23 AM 

Library Media Resource Center <mrc@unc.edu> 

Reserve DVD for AI:AM 051 

To Whom It May Concern: This is to inform you that I would like to reserve Ethnic Notions DVD for AFAM 052 for Thursday, January :tO. Will come over on Wednesday and pick 
up the DVD. Thanks much for your assistance. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <iO=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Monday, January 7, 20:13:1:1:53 AM 

Sockell, Chuck {Student Stores) <CWSOCKELL@store.unc.edu> 

RE: Revised Syllabus for AFAM 051 

afa mO51sylla busspring13edited.doc 

Dear Chuck: I will definitely try to reduce the cost so many of the essays I added -- we may just have to list the websites. Thanks for alerting me. Sorry, I forgot the 
attachment. Sincerely, Charlene Regester 

From: Sockell, Chuck (Student Stores) [CWSOCKELL@store.unc.edu] 
Sent: Monday, January 07, 2013 11:35 AM 
To: Regester, Charlene B 
C¢: CPACK5 
S,,bject: Re: Revised Syllabus for AFAM 051 

Charlene, 

The is not attachment here however I think we are good as Brad scamped the new material fiom the library you requested. However... some of the new material in the 

pack is coming back VERY expensive. I’ll get together the specifics later today and email you. 

ThaJ~Ls! 

Chuck 

From: <Regester>, "regester@email.unc.edu" <regester@email.unc.edu> 

Date: Monday, January 7, 2013 11:21 AM 

To: Chuck Sockell <csockell@email.unc.edu> 

Subject: Revised Syllabus for AFAM 051 

Dear Chuck: Attached is the revised essay for AFAM 051. If you need for me to come over in person today -- I can do so but just let me know by email. I have to leave around 
3pm because 1 am parked on a meter. Thanks much for your assistance. Sincerely, Charlene Regester 



SPRING 2013 
AFAM 051 - FRESHMAN SEMINAR 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: ll:00am-2:00pm TH 

Meeting Place: Hanes Hall 112 
Meeting Time: 9:30-10:45 T & TH 

TITLE: MASQUERADES OF BLACKNESS-REPRESENTING RACE IN CINEMA 
COURSE DESCRIPTION: 

This course is designed to investigate how race has been represented in cinema historically, with a 
particular focus on or interest in representations of race when blackness is masqueraded. Its intent is to launch 
an investigative inquiry into masquerades of blackness across various time periods, how we as spectators are 
manipulated by these cinematic constructions of race, and how" race is marked or coded. The course similarly 
seeks to engage discussion, promote debate, stimulate discourse, and facilitate critical readings of racial 
masquerades in screen representations. To accomplish this task, an historical overview of the masquerades of 
blackness in cinematic representations in some four historical periods will be explored: 

I. Pre & Post WWII Period (1930-1950) 
II. Civil Rights Era (1950-1960) 
III. Pre & Post Black Exploitation Period (1960-1970) 
IV. Post-Racial Era of Black Cinema (1980-2012) 

Films produced in these four periods will provide the foundation for interrogating representations of blackness 
to determine not only how cinema influences the socio-political dynamics of race but also to investigate more 
importantly how" racial constructions have evolved over time. Moreover, it intends to deconstruct how racial 
masquerades continue to evolve and proliferate in contemporary cinema and discourse. Students will be 
introduced to theoreti cal concepts that will assist in reading how these racial masquerades are transformed on 
screen. While the course will primarily focus on racial masquerades, other forms of masquerades such as 
gender and class masquerades will also be introduced. These obj ectives will be accomplished through weekly 
discussions, screenings, and reading assigned materials. 

Students will be required to view designated films, participate in weekly discussions, and conduct 
research to gather related literature (early newspaper articles and j ournal essays) that focus in particular on the 
films introduced in class and in general, on racial masquerade. They will be required to produce three short 
papers during the course of the semester. 

TEXTBOOKS: 
Primary Sources: 
Courtney, Susan. Holl)m~ood Fantasies of ~liscegenation: Spectacular Narratives of Gender and Race, 1903- 
1967 (Princeton: Princeton University Press, 2005). 
Mosley, Walter. Devil in a Bhte Dress (New York: Pocket Books, 1990). 
Roth, Philip. The Human Stain (New York: Vintage Books, 2000). 

Secondary Sources: 
Guerrero, Edward. Framing Blackness (Philadelphia: Temple University Press). 
Fischer, Lucy. Imitation of Life (New Brunswick: Rutgers University Press, 19911). 
Young, Lola. Fear of the Dark: Race, Gender and Sexua#ty in the Cinema (New York: Routledge, 1996). 



ASSIGNMENTS: 
1. Students are required to submit one-page (non-graded) weekly critiques of all films screened in class. 

Completing all weekly critiques will influence your final grade in the course. 
2. Students are required to submit three, five-page typed papers reflecting their understanding of 

materials introduced in class and reflecting their ability to critique cinematic representations of race. 
3. Students are required to view" all films screened in class. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), a (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 
articles to the materials introduced in class. 

PAPERS: 
Students are required to submit all papers at the scheduled deadline and papers should adhere to the guidelines 
provided. No late papers will be accepted unless approved by the instructor. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 
phones, texting, and any other intrusive technological devices or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code policies and procedures. Every student 
enrolled in this course is expected to fully participate and observe the honor code. 

TAPING LECTURES: 
You are not allowed to tape lectures unless you have received the permission of the instructor. 

COPYRIGHT: 
Protected by common law copyrights law - copying is strictly forbidden. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability" Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



WEEKLY SCHEDULE 

Week I Jan. 10, 15- 17: Introduction to Representations of Blackness 
Read: Chapter l, Hollywood t~bntasies of Miscegenation, 19-34 
Read: New People: Miscejzenation and ~4ulattoes in the United States by Joel 

Williamson, 100-109. 
Read: Chapter I, Framing Blackness (Supplemental) 
Read: "Passing and the Performance of Gender, Race, and Class Acts: A Theoretical 
Framework," by Liora Mofiel, Women & Performance: A Journal of Feminist Theory, 

vol. 115, no. 29 (2005): 1167-210. 
View: Ethnic Notions 

Week II Jan. 22 - 24: Blacks Masquerading as White 
Read: "Imitation of Life: the Black Woman’s Double Determination as Troubling ’Other’" 
by Sandy Flitterman-Lewis, Imitation of Life, ed. Lucy Fischer (New Jersey: Rutgers 
University Press) 
Read: Chapter 1, Hollyw ood Fantasies of ~4iscegenation, 143-163 
Read: "In-and-Out &Race: The story &Noble Johnson," by Jane Gaines, Women & 

Perf!~rmance: A Journal of Feminist Theory, vol. 15, no. 29 (2005): 33-51. 

View: Imitation of Life (1934) 

Week Ill Jan. 29 - 31: Blacks Masquerading as White 
Read: "Reading the Intersection of Race and Gender in Narratives of Passing" by Valerie 

Smith, Diacritics (Summer-Fall 1994): 43-57. 
Read: Chapter 2, Hollywood Fantasies of Miscegenation, 163-190 
Read: "Miss Em’s Voyeuristic Gaze of Pinky-White Desire for Blackness" by Regester, 
Popular Culture Review 

Read: "White Racism/Black Signs: Censorship and Images of Race Relations" by Cindy 
Patton, Journal of Communication 45.2 (Spfing1995) 
Read: "’The Ineffaceable Curse of Cain’: Racial Marking and Embodiment in Pinky," by 
Elspeth Kydd, Camera Obscura 43 (2000) 

View: Pinky (1949) 

Week IV Feb. 5 - 7: Whites Masquerading as Black 
Read: Chapter 2 t~aming Blackness 
Read: Chapter 2, Hollywood Fantasies oJMiscegenation, 50-99 
Read: "Oppositional Gaze" by bell hooks 
View: Lost Boundaries (1949) 

PAPER I 

Week V Feb. 12 - 14: Whites Masquerading as Black 
Read Chapter 3, Hollywood Fantasies of Miscegenation, 103-123 
View: Kings Go Forth (1958) 

Week VI Feb. 19 - 21: Whites Masquerading as Black 
Read: "The Bodies Story" in f~;ire & Desire by Jane Gaines (Chicago: University of 
Chicago Press, 2001) 
Read: Chapter 3, Hollywood Fantasies oJMiscegenation, 124-141 
Read: Chapter 4, Hollywood Fantasies of Miscegenation, 142-167 
View: Raintree CounO’ (1957) (Part I) 



Week VII Feb. 26 - 28: Whites Masquerading as Black 
Read: Chapter 4, Hollywood Fantasies of Miscegenation, 167-190 

View: Raintree Count’ (1957) (Part II) 

Week VIII Mar. 5 - Mar. 7: Whites Masquerading as Black 
Read: "Miscegenation and the perils of passing films from the 1950s to 1960s" by Lola 
Young, Fear of the Dark: ’Race, ’ Gender and Sexua#ty in the Cinema (New- York: 
Routledge, 1996). 

View: Imitation of Life (1959) (Part 1) 
SPRING BREAK 

Week IX Mar. 19 - Mar. 21: Whites Masquerading as Black 
Read: "Lana’s ’Imitation’: Melodramatic Repetition and the Gender Performative," 

Genders 9 (Fall 1990) 1-18. 
Read: Chapter 5, Hollywood Fantasies of Miscegenation, 193-225 

Read: Devil in a Blue Dress, 1-50. 

View: Imitation of Life (1959) (Part 2) 

Week X Mar. 26 - Mar. 28: Blacks Transcending Blackness 
Read: Chapter 3 Framing Blackness 

Read: Chapter 5, Hollywood Fantasies of Miscegena#on, 226-249 

Read: Devil in a Blue Dress, 50-100. 
View: Band of Angels (1957) 

PAPER II 
Week XI Apr. 2 - Apr. 4: Blacks Transcending Blackness 

Read: "No One Knows You’re Black: Six Degrees of Separation and the Buddy Film 
Formula" by Jennifer L. Gillian in Cinema Journal 40.3 (Spring 2001) 

Read: Devil in a Blue Dress, 100-150. 
Read: "Private Knowledge, Public Space: Investigation and Navigation in Devil in a 
Blue Dress," by Mark L. Berrettini, Cinema Journal, vol. 39~ (Fall 1999): 74-89. 

View: Devil in a Blue Dress (1995) 

Week XII Apr. 9 - Apr. 11: Ambivalence of the Masquerade 
Read: Chapter 4 Framing Blackness 
Read: "Black is White/White is Black: Passing as a Strategy of Racial Compatibility in 
Contemporary Hollywood Comedy" by Mark Winokur in Unspeakable Images (Illinois: 
University of Illinoi s Press, 1991), ed. Lester Friedman 

Read: Devil in a Blue Dress’, 150-215. 
View: Six Degrees of Separation (1993) 

Week XIII Apr. 16 - Apr. 18: Ambivalence of the Masquerade 
Read: Chapter 5 t~aming Blackness 

Read: 7he Human Stain, 1-150 
Read: "Passing and Failing: Reflections on the Limitations of Showing the Passer in The 
Human Stain," by Rachel Gelder, Women & Perjbrmance 15.1 (2005): 293-312. 

View: White Man’s Burden (1995) 

Week XIV Apr. 23 - Apr. 25: Complicating the Masquerade 
Read: 7he Human Stain, 150-361 
COURSE EVALUATION 
APRIL 26 - LAST DAY OF CLASS 

View: Human Stain (2003) 
PAPER III !FINAL EXAM May 7, 2013 8am 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <iO=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Tuesday, January 8, 2013 10:58 AM 

Sockell, Chuck {Student Stores) <CWSOCKELL@store.unc.edu> 

RE: AFAM 051 

Dear Chuck: Thanks much -- if in the future the students complain about the expense, I will have to eliminate some of the essays or provide websites. But for this semester, 
we will go with the current coursepack. Thanks for all your hard work. Sincerely, Charlene Regester 

From: Sockell, Chuck (Student Stores) [CWSOCKELL@store.unc.edu] 
Sent: Tuesday, January 08, 2013 10:37 AN 

To: Regester, Charlene B 
Subject: AFAM 051 

Hi Chaxlene, 

We are good to go with everything you requested including the new articles. It turned out much better than I expected as there is no roya]t.~ required with educational 

use and proper citation on those. So while the pack is la~rger and some royalties came in higher than in 2011 it wasn’t as bad as I had thought it could be.. It will be 

$72.95 to your stu&nts with $47.48 of that being the publisher requested royalties. 

So with your approw2l we’ll have this done today aaad will get you desk copy as per usual. 

Thanks! 

Chnck 

From: <Regester>, "regester@email.unc.edu" <regester@email.unc.edu> 

Date: Monday, January 7, 2013 11:52 AM 

To: Chuck Sockell <cwsockell@store.unc.edu> 

Subject: RE: Revised Syllabus for AFAM 051 

Dear Chuck: I will definitely try to reduce the cost so many of the essays I added -- we may just have to list the websites. Thanks for alerting me. Sorry, I forgot the 
attachment. Sincerely, Charlene Regester 

From: Sockell, Chuck (Student Stores) [CWSOCKELL@store.unc.edu] 
Sent: IVlonday, January 07, 2013 11:35 AN 
To: Regester, Charlene B 
Cc: CPACK5 
Subject: Re: Revised Syllabus for AFAM 051 

Charlene, 
The is not attachment here however I think we are good as Brad scmmed the new material ~om the libmo~ you requested. However... some of the new material in fl~e 

pack is coming back VERY expensive. I’ll get together the specifics later today and email you. 

Thanks! 

Chuck 

From: <Regester>, "regester@email.unc.edu" <regester@email.unc.edu> 

Date: Monday, January 7, 2013 11:21 AM 

To: Chuck Sockell <csockell@email.unc.edu> 

Subject: Revised Syllabus for AFAM 051 

Dear Chuck: Attached is the revised essay for AFAM 051. If you need for me to come over in person today -- I can do so but just let me know by email. I have to leave around 
3pm because I am parked on a meter. Thanks much for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, January 10, 2013 4:26 PM 

Janken, Kenneth R <krjmaken@email.unc.edtr~ 

Syllabus for AFAM 276 m~d AFAM 051 

a£am051 syllabusspring 13edited.doc; Athm276 Spring 13Tues sched.doc; AFAM276Spring2013TuesdaySyllabus[ 1 ].doc 

Attached is the syllabus for both AFAM 276 and AFAM 05:t. I think I detected some typos for my 276 syllabus but will correct before T distribute in class. Sincerely, Charlene 
Regester 



SPRING 2013 
AFAM 051 - FRESHMAN SEMINAR 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: ll:00am-2:00pm TH 

Meeting Place: Hanes Hall 112 
Meeting Time: 9:30-10:45 T & TH 

TITLE: MASQUERADES OF BLACKNESS-REPRESENTING RACE IN CINEMA 
COURSE DESCRIPTION: 

This course is designed to investigate how race has been represented in cinema historically, with a 
particular focus on or interest in representations of race when blackness is masqueraded. Its intent is to launch 
an investigative inquiry into masquerades of blackness across various time periods, how we as spectators are 
manipulated by these cinematic constructions of race, and how" race is marked or coded. The course similarly 
seeks to engage discussion, promote debate, stimulate discourse, and facilitate critical readings of racial 
masquerades in screen representations. To accomplish this task, an historical overview of the masquerades of 
blackness in cinematic representations in some four historical periods will be explored: 

I. Pre & Post WWII Period (1930-1950) 
II. Civil Rights Era (1950-1960) 
III. Pre & Post Black Exploitation Period (1960-1970) 
IV. Post-Racial Era of Black Cinema (1980-2012) 

Films produced in these four periods will provide the foundation for interrogating representations of blackness 
to determine not only how cinema influences the socio-political dynamics of race but also to investigate more 
importantly how" racial constructions have evolved over time. Moreover, it intends to deconstruct how racial 
masquerades continue to evolve and proliferate in contemporary cinema and discourse. Students will be 
introduced to theoreti cal concepts that will assist in reading how these racial masquerades are transformed on 
screen. While the course will primarily focus on racial masquerades, other forms of masquerades such as 
gender and class masquerades will also be introduced. These obj ectives will be accomplished through weekly 
discussions, screenings, and reading assigned materials. 

Students will be required to view designated films, participate in weekly discussions, and conduct 
research to gather related literature (early newspaper articles and j ournal essays) that focus in particular on the 
films introduced in class and in general, on racial masquerade. They will be required to produce three short 
papers during the course of the semester. 

TEXTBOOKS: 
Primary Sources: 
Courtney, Susan. Holl)m~ood Fantasies of ~liscegenation: Spectacular Narratives of Gender and Race, 1903- 
1967 (Princeton: Princeton University Press, 2005). 
Mosley, Walter. Devil in a Bhte Dress (New York: Pocket Books, 1990). 
Roth, Philip. The Human Stain (New York: Vintage Books, 2000). 

Secondary Sources: 
Guerrero, Edward. Framing Blackness (Philadelphia: Temple University Press). 
Fischer, Lucy. Imitation of Life (New Brunswick: Rutgers University Press, 19911). 
Young, Lola. Fear of the Dark: Race, Gender and Sexua#ty in the Cinema (New York: Routledge, 1996). 



ASSIGNMENTS: 
1. Students are required to submit one-page (non-graded) weekly critiques of all films screened in class. 

Completing all weekly critiques will influence your final grade in the course. 
2. Students are required to submit three, five-page typed papers reflecting their understanding of 

materials introduced in class and reflecting their ability to critique cinematic representations of race. 
3. Students are required to view" all films screened in class. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), a (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 
articles to the materials introduced in class. 

PAPERS: 
Students are required to submit all papers at the scheduled deadline and papers should adhere to the guidelines 
provided. No late papers will be accepted unless approved by the instructor. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 
phones, texting, and any other intrusive technological devices or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code policies and procedures. Every student 
enrolled in this course is expected to fully participate and observe the honor code. 

TAPING LECTURES: 
You are not allowed to tape lectures unless you have received the permission of the instructor. 

COPYRIGHT: 
Protected by common law copyrights law - copying is strictly forbidden. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability" Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



WEEKLY SCHEDULE 

Week I Jan. 10, 15- 17: Introduction to Representations of Blackness 
Read: Chapter l, Hollywood t~bntasies of Miscegenation, 19-34 
Read: New People: Miscejzenation and ~4ulattoes in the United States by Joel 

Williamson, 100-109. 
Read: Chapter I, Framing Blackness (Supplemental) 
Read: "Passing and the Performance of Gender, Race, and Class Acts: A Theoretical 
Framework," by Liora Mofiel, Women & Performance: A Journal of Feminist Theory, 

vol. 115, no. 29 (2005): 1167-210. 
View: Ethnic Notions 

Week II Jan. 22 - 24: Blacks Masquerading as White 
Read: "Imitation of Life: the Black Woman’s Double Determination as Troubling ’Other’" 
by Sandy Flitterman-Lewis, Imitation of Life, ed. Lucy Fischer (New Jersey: Rutgers 
University Press) 
Read: Chapter 1, Hollyw ood Fantasies of ~4iscegenation, 143-163 
Read: "In-and-Out &Race: The story &Noble Johnson," by Jane Gaines, Women & 

Perf!~rmance: A Journal of Feminist Theory, vol. 15, no. 29 (2005): 33-51. 

View: Imitation of Life (1934) 

Week Ill Jan. 29 - 31: Blacks Masquerading as White 
Read: "Reading the Intersection of Race and Gender in Narratives of Passing" by Valerie 

Smith, Diacritics (Summer-Fall 1994): 43-57. 
Read: Chapter 2, Hollywood Fantasies of Miscegenation, 163-190 
Read: "Miss Em’s Voyeuristic Gaze of Pinky-White Desire for Blackness" by Regester, 
Popular Culture Review 

Read: "White Racism/Black Signs: Censorship and Images of Race Relations" by Cindy 
Patton, Journal of Communication 45.2 (Spfing1995) 
Read: "’The Ineffaceable Curse of Cain’: Racial Marking and Embodiment in Pinky," by 
Elspeth Kydd, Camera Obscura 43 (2000) 

View: Pinky (1949) 

Week IV Feb. 5 - 7: Whites Masquerading as Black 
Read: Chapter 2 t~aming Blackness 
Read: Chapter 2, Hollywood Fantasies oJMiscegenation, 50-99 
Read: "Oppositional Gaze" by bell hooks 
View: Lost Boundaries (1949) 

PAPER I 

Week V Feb. 12 - 14: Whites Masquerading as Black 
Read Chapter 3, Hollywood Fantasies of Miscegenation, 103-123 
View: Kings Go Forth (1958) 

Week VI Feb. 19 - 21: Whites Masquerading as Black 
Read: "The Bodies Story" in f~;ire & Desire by Jane Gaines (Chicago: University of 
Chicago Press, 2001) 
Read: Chapter 3, Hollywood Fantasies oJMiscegenation, 124-141 
Read: Chapter 4, Hollywood Fantasies of Miscegenation, 142-167 
View: Raintree CounO’ (1957) (Part I) 



Week VII Feb. 26 - 28: Whites Masquerading as Black 
Read: Chapter 4, Hollywood Fantasies of Miscegenation, 167-190 

View: Raintree Count’ (1957) (Part II) 

Week VIII Mar. 5 - Mar. 7: Whites Masquerading as Black 
Read: "Miscegenation and the perils of passing films from the 1950s to 1960s" by Lola 
Young, Fear of the Dark: ’Race, ’ Gender and Sexua#ty in the Cinema (New- York: 
Routledge, 1996). 

View: Imitation of Life (1959) (Part 1) 
SPRING BREAK 

Week IX Mar. 19 - Mar. 21: Whites Masquerading as Black 
Read: "Lana’s ’Imitation’: Melodramatic Repetition and the Gender Performative," 

Genders 9 (Fall 1990) 1-18. 
Read: Chapter 5, Hollywood Fantasies of Miscegenation, 193-225 

Read: Devil in a Blue Dress, 1-50. 

View: Imitation of Life (1959) (Part 2) 

Week X Mar. 26 - Mar. 28: Blacks Transcending Blackness 
Read: Chapter 3 Framing Blackness 

Read: Chapter 5, Hollywood Fantasies of Miscegena#on, 226-249 

Read: Devil in a Blue Dress, 50-100. 
View: Band of Angels (1957) 

PAPER II 
Week XI Apr. 2 - Apr. 4: Blacks Transcending Blackness 

Read: "No One Knows You’re Black: Six Degrees of Separation and the Buddy Film 
Formula" by Jennifer L. Gillian in Cinema Journal 40.3 (Spring 2001) 

Read: Devil in a Blue Dress, 100-150. 
Read: "Private Knowledge, Public Space: Investigation and Navigation in Devil in a 
Blue Dress," by Mark L. Berrettini, Cinema Journal, vol. 39~ (Fall 1999): 74-89. 

View: Devil in a Blue Dress (1995) 

Week XII Apr. 9 - Apr. 11: Ambivalence of the Masquerade 
Read: Chapter 4 Framing Blackness 
Read: "Black is White/White is Black: Passing as a Strategy of Racial Compatibility in 
Contemporary Hollywood Comedy" by Mark Winokur in Unspeakable Images (Illinois: 
University of Illinoi s Press, 1991), ed. Lester Friedman 

Read: Devil in a Blue Dress’, 150-215. 
View: Six Degrees of Separation (1993) 

Week XIII Apr. 16 - Apr. 18: Ambivalence of the Masquerade 
Read: Chapter 5 t~aming Blackness 

Read: 7he Human Stain, 1-150 
Read: "Passing and Failing: Reflections on the Limitations of Showing the Passer in The 
Human Stain," by Rachel Gelder, Women & Perjbrmance 15.1 (2005): 293-312. 

View: White Man’s Burden (1995) 

Week XIV Apr. 23 - Apr. 25: Complicating the Masquerade 
Read: 7he Human Stain, 150-361 
COURSE EVALUATION 
APRIL 26 - LAST DAY OF CLASS 

View: Human Stain (2003) 
PAPER III !FINAL EXAM May 7, 2013 8am 



TUESDAY WEEKLY SCHEDULE 

January 15 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethnic Notions 

January 22 
Emergence of All-Black Cast 

Films 
Rise of Black Film Stars 
1910- 1920 
Hallelujah 

January 29 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
Emperor Jones 

February 5 
Black Independent Filmmaker 

Oscar Micheaux 
Black Westerns 
Race MovieslWithin Our Gates 

February 12 
Servants and Maids Dominate 

the Screen image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of Life 

February 19 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke EIlington 
Cab Calloway 
1940 - 1950 
Intruder in the Dust 

February 26 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
No Way Out 

PAPER I DUE February 26 

March 5 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
In the Heat of the Night/ 
Shaft 

MIDTERM EXAM 

SPRING BREAK 

March 19 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
Cooley High 

March 26 
Impact of Black Exploitation Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grief 
1965 - 1970 
A Soldier’s Story 

April 2 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebies 
1970 - 1975 
Devil in a Blue Dress 

April 9 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1980 - 1985 

Spike Lee as Producer, Director, 
& Actor 

John Singleton 
1985 - 1990 
Boyz N the Hood 

PAPER II DUE April 9 

Apil 16 
Introduction to the 1990s 
Contemporary African American 

Filmmakers 
Contemporary Representations 
of Race 
African American Cinema in the 
1990s 
Get on the Bus/He Got 
Game/Bamboozled/Do the 
Right Thing/Twenty-Fifth Hour/ 
Human Stain 
Monster’s Ball/Inside Man/ 
RaylHustle and FlowlDream 
GirlslLast King of 
ScotlandlDeja Vu 
Taking of Pelham 123 

April 23 
Intro to Decade of 2000 and 

Decade of 2010 
Blacks and the Academy Awards 
Black Superheroes 
Crash/A m erican 
Gangster/Shadowboxer/ 
American Gangster/Taking of 
Pelham 123/Miracle at St. 
Anna/Blind Side/Precious 
Book of Eli/Cadillac Records/ 
Safe House 

Course Evaluation 
Review for Final 

FINAL EXAMINATION: April 30 Tues. 4pro 



AFAM 276- THE AFRICAN AMERICANS IN CINEMA: 1900 TO THE PRESENT 

SPRING 2013 
Dr. Charlene Regester Meeting Time: Tues. 3:30-6:20 
Office: 204 Battle Hall Meeting Place: 105 Gardner 
Office Hours: TH llam-2pm 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made sigI~ficant contributions to filmmaking. They 

have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 

African Americans have contribnted to the growth and development of the cinema industry, rarely have their efforts been recognized 

or fl~eir contributions to the filnunaking industry been noted. Film histories often exclude African Americans in fl~eir reporting of 

cinema history or provide minimal coverage of the African American and his involvement in this industry. Thus, AFAM 276 is a 

critical, historical, and theoretical examination of African American cinema from the 1900s to the present and will require the use of 

film theory to interrogate this history. This examination will seek to analyze their role on screen; will explore how stereotypical 

representations of the African American developed; and will investigate the efforts of a number of African American actors and 

actresses who attempted to subvert these representations. 

Tiffs examination is essential to understanding the black experience in the United States. It is well known "that the media is an 

integral part of American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and 

cultural diversity. Therefore, examining the cinematic representations of African Americans will serve to provide a better 

tmderstanding of the black experience in American society and cinema industry in shaping attitudes and influencing public opi~fions. 

African American cinenra from the 1900s to 1910 is examined to identify early black pioneers in the cinenra industry and to 

reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 1910 to 1920 is examined to 

determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast fihns 

produced from 1920 to 1930 are examined to determine why these films increased in popularity and why black film stars began to 

emerge. Mrican American screen images from 1930 to 1940 are examined to reveal how the African American image began to 

change from that of a subservient to a more assertive and humane individual. Representations :from 1940 to 1950 are examined "to 

determine how and w~ black entertainers particularly musicians, began to dominate the screen image. Films produced from 1950 to 

1960 are examined to investigate how the integrationist era began to influence the African American screen image. Black screen 

images from 1960 to 1970 are examined to determine how the resurgence of black pride influenced this newly formed finage and how 

this resurgence of black pride led to the development of black exploitation films. Black exploitation films are examined to determine 

how they gained popularity and later declined in public appeal among andiences as more sophisticated audiences began to demand 

more quali’~ fihns. African American representations :from 1980 to 1990 are examined to reveal how black comedians began to 

dominate the black screen image and to determine the impact a new generation of filnunakers stood to have on contemporary 

representations and audiences. The preponderance of black filmnmkers in the decade of the 1990s is examined to determine how they 

influenced and shaped filmmaking in "this period. The decade :from 2000 to 2010 is explored to assess how blacks have fared with the 

Academy Awards and to determine how blackness is being reconflgured on screen in cinematic representations. The post 2010 era is 

interrogated to determine how post-racial attitndes are impacting representations of blackness on screen. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Two 

examinations (a midtenn and final exam) will be given dnring the semester. Students are required to submit two papers (7-9 pages in 

len~h) examining the representation of African Americans on screen in a pre-1950 and post 1950 period. These papers nmst be 

completed by the stated deadlines and mnst adhere to basic rules on academic style (i.e. MLA Handbook of Style or Chicago 

Manual of style, etc). 

TEXTS: 

Bogle, Donal& 1Chins, Coons, 3lulattoes, 3lammies, & Bucks: An Interpretive History of Blacks in American Films. New York: 

Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 

Smith, Valerie ed. Representing Blackness: Issues in Film and Video. New Brunswick: Rutgers UP, 1997. 

Regester, Charlene. Ajhican American Actresses: The Struggle for Visibility. Bloomington: Indiana UP, 2010. 

SECONDARY TEXTS: 

Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster (1988). ON 

RESERVE IN THE UNDERG1LADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Brunswick: Rutgers UP, 2000~ ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. ()scar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON RESERVE 

IN THE UNDERGRADUATE LIBRARY 

Cripps, Thmnas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire andDesire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 

Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 

2. Students are required to view all films selected for this course. 

3. Students are required to write two papers (7-9 pages) due on February 26, 2013 (PAPER I) and April 16, 

2013 (PAPER II). 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 

Completing all weekly critiques will influence your final course grade. 

5. Students are required to submit an obituary for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper [I (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 

articles to the materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 

make-up exams will be given. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Tuesday or Wednesday night from 6-8pro films will be shown in the Undergrad Library for extra credit. All 

students are encouraged to attend some of these screenings as your attendance will influence your final grade in 

the class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 

phones, texting, and any other intrusive technological deivces or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code polices and procedures. Every Student 

enrolled in this course is expected to fully participate and obsew’e the honor code. 

TAPING LECTURES: 
You are not allowed to tape lectures unless you have received the permission of the instructor. 

COPYRIGHT: 
Protected by common law copyrights law- copying is strictly forbidden. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department tbr Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, Janua~ 11, 2013 8:41 AM 

a2[hm276- fall2012@listserv.~mc.edu 

FW: <<1/28 Deadline Respond to Support>> TEACH Charlotte Needs Excellent Teachers 

Ch~mlotte OnePager final.pdf 

From: Camilla Robinson [camilla.roNnson@tntp.org] 
Sent; Thursday, January 10, 20:[3 5:2:~ PM 
To; Regester, Charlene B 
Subject-" << 1/28 Deadline - Respond to Support> > TEACH Charlotte Needs Excellent Teachers 

Hello Professor Regester, 

I’m hope you’re doing well. I know I’ve i~ached out a few times already, but our priority deadline application for TEACH Charlotte is coming up on January 28th and we have an 

urgent need for high-quality teachers in all subject areas. I’m hoping you can help spread the word to your students at UNC. 
Why TEACH Charlotte? 
I understand that your students have a multitude of potential opportunities post-graduation, so here are a few of the top ways our local and national programs stand out: 

TEACH Charlotte is highly selective, with a national acceptance rate across all programs of only 12% in 2012. We are focused on developing top talent for our 
partnering school districts, and not just filling a body in a classroom 
Participants receive hands on training and real-time coaching during their Pt~-Service Training, which allows them to practice concrete strategies befot~ working with 
students. Once they start summer sessions in the classroom, they get feedback immediately and are expected to incorporate that feedback into their lesson plan the 
very next day 

,, Our national network of programs (TNTP) partners with the Uncommon Schools, a pioneer in field of education, to make sure we are utilizing the most up to date 
training methods. Our Programs are not about pedagogy - we are about practice and giving people the skills and hands-on training that they need to be successful in 
the classroom 

,, We focus on supporting and encouraging long-term teachers, without any commitment requirements 
Educational inequity is a serious problem in Charlotte, but TEACH Charlotte works in partnership with the Charlotte Mecklenburg School System to recruit and train recent 
graduates and career changers who may not have experience in education, but do have the leadership skill and passion necessary to teach students in high-need areas. We 

work to ensure that students in Charlotte have an excellent teacher every year that they’re in school so that they can become the next generation of doctors, lawyers, 
scientists, engineers, etc. We’re in the business of making dreams come true. 
He~ are four of the easiest ways you can help promote the TEACH Charlotte Program: 

]. Send the attached info sheet. Help us spread the word to those who may be interested in joining the ranks of outstanding educators committed to increasing 

student achievement in Charlotte. 

2. Connect with us on social media. We’re on facebook and twitter and we regularly add posts about our Participants and the work we’re doing to close the 

achievement gap. A simple share or retweet can go a long way in creating interest in our work. 

3. Encourage students to attend ONE of our TWO informational sessions coming up: Wednesday, January 23 from 1-2pm Eastern 

(~t!1~!~i-/-‘~2‘-~-~-~i-~-t2Ln---e--e-L~-r-!g~-c-2!~!LeJ~i~-t~-e-r-~‘~!~) and Thursday, January 24 from 8-9pm Eastern (~-!~-t--p-!~i/-/--~-~[~-?-t-~-!Et£c-‘~1E!g~c-~-!E~!~-~s--t-~[/--~-4--!!~!~£~) 

4. Do you know someone who would make a great TEACH Charlotte participant? .T-a...k-e..1....m..!..n-u..t..e....t9.....s..e-n...d.....u-s..~9-u..[..r.~t.~[[~.!.~9~y~. 

I’m sure you have some students who aren’t interested in settling in Charlotte after they graduate. TEACH Charlotte is part of TNTP’s national network of teacher recruitment 

and certification programs. I encourage you to share information about all of our programs with students who are thinking about relocating once they finish their degree. 
_A___CLz__o__r_!__a_ - ._E}_’_a_!_t_k _n___o__r_~.- __O___h__a__r_!_o__!!__e_ - ._O__N_o__’_a_g_o_ - N - __F__o__r__l____W____o___rt_h. - __G__~__o_tgi_a_. - !_n___d_j_a__L~__a_ - N_e___m__p_hj! - ._N_s,_~__h__v_j!!_e__ - ._N__g_w_____O__r_!_e__’_a___n__s_’. - _N___e____aS____Y___o__r__k____C__.j_t_y - ._P__h N_d__~!p__ttt~_,_ - ._R__h__o__d__~_Na__t N 

Please let me know how you ate willing to support TEACH Charlotte, and help us deliver on the promise of quality education for all children! 
Best, 

f~cebook :: Iinkedin :: twitter 



TEACH 

.,," .,,,\,,,,,’~ 

teach charlotte.o rg 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, Janua~ 11, 2013 9:29 AM 

Janken, Kenneth R <krjmaken@email.unc.edtr~ 

AI:AM 276 Syllabus Corrected Version 

AFAM276Spring2013TuesdaySyllabus[ 1 ].doc 

Dear Professor Janken: Attached is a corrected copy of my AFAM 276 syllabus. On another note, if possible can you please send me a list of all courses with the new 
abbreviated department title and course number. I received my teaching schedule for 20:t3-20:14 but I have no idea what the new course numbers represent. Thanks much for 
your assistance. Sincerely, Charlene Regester 



AFAM 276- THE AFRICAN AMERICANS IN CINEMA: 1900 TO THE PRESENT 

SPRING 2013 
Dr. Charlene Regester Meeting Time: Tues. 3:30-6:20 
Office: 204 Battle Hall Meeting Place: 105 Gardner 
Office Hours: TH llam-2pm 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made significant contributions to fihnmaking. They 

have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contributed to the growth and development of the cinema industry, rarely have their efforts been recognized 
or their contributions to the fihmnaking industry been noted. Fihn histories often exclude African Americans in their reporting of 
cinema history or provide minimal coverage of the African American and his involvement in this industry. Thus, AFAM 276 is a 
critical, historical, and theoretical examination of African American cinema from the 1900s to the present and will require the use of 
fihn theory to niterrogatc "this history. This examination will seek to analyze their role on screen; will explore how stereotypical 
representations of the African American developed; and will investigate the efforts of a number of African American actors and 
actresses who attempted to subvert these representations. 

This examination is essential to understanding the black experience in the United States. It is well known "that: the media is an 
integral part of American society and has often been credited with molding and shaping existing attitudes regarding its etlmic and 
cultural diversity. Therefore, examining the cinematic representations of African Americans will serve to provide a better 
tmderstandnig of the black experience in American society and cinema industry in shaping attitudes and influencing public opinions. 

African American cinema from the 1900s to 1910 is examined to identify early black pioneers in the cinema industry and to 
reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 1910 to 1920 is examined to 
determine why these fihns developed and why audiences craved these screen images. The more sophisticated all-black cast films 
produced from 1920 to 1930 are examined to determine why these films increased in popularity and why black film stars began to 
emerge. African American screen images from 1930 to 1940 are examined to reveal how the African American image began to change 
from that of a subservient to a more assertive and humane individual. Representations from 1940 to 1950 arc examined to determine 
how and why black entertainers particularly musicians, began to dominate the screen image. Films produced from 1950 to 1960 are 
examined to investigate how the integrationist era began to inflnence the African American screen image. Black screen images from 
1960 to 1970 are examined to determine how the resurgence of black pride influenced this newly formed image and how this 
resurgence of black pride led to the development of black exploitation fiin~s. Black exploitation films are examined to determine how 
they gained popularity and later declined in public appeal among andiences as more sophisticated andiences began to demand more 
quality fihns. African American representations from 1980 to 1990 arc examined to reveal how black comedians began to dominate 
the black screen image and to determine the impact a new generation of filnunakers stood to have on contemporary representations 
and audiences. The preponderance of black filnunakers in the decade of the 1990s is examined to determine how they influenced and 
shaped filmmaking in this period. The decade from 2000 to 2010 is explored to assess how blacks have :fared with the Academy 
Awards and to determine how blackness is being reconflgured on screen in cinematic representations. The post 2010 em is 
interrogated to determine how post-racial attitudes are impacting representations of blackness on screen. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Two 
examinations (a midterm and final exam) will be given during the so,nester. Students are reqnired to submit two papers (7-9 pages in 
ion ~h) examining "the representation of African Americans on screen in a pro- 1950 and post 1950 period. These papers must be 
completed by the stated deadlines and adhere to basic roles on academic style (i.e. MLA Handbook of Style or Chicago Manual of 
Style, etc). 

TEXTS: 

Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History qJ’Blacks in American Films. New York: 

Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 

Smith, Valerie ed. Representing Blackness: Issues in Film and Video. New Brunswick: Rutgers UP, 1997. 

Regester, Charlene. AJ?ican American Actresses: lhe Struggle fi)r Visibility. Bloomington: Indiana UP, 2010. 

SECONDARY" TEXTS: 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster (1988). ON 

RESER~rE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Brunswick: Rutgers UP, 2000~ ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON RESERVE 

IN THE UNDERGRADUATE LIBRARY 
Cripps, Thonkas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire and Desire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBIL~RY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 
2~ Students are required to view all films selected for this course. 
3~ Students are required to write two papers (7-9 pages) due on February 26, 2013 (PAPER I) and April 16, 
2013 (PAPER II)~ 
4. Students are required to submit a one -page (non-graded) weeldy critique of the film reviewed in class. 
Completing all weeldy critiques will influence your final course grade. 
5. Students are required to submit an obituary for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 
articles in addition to the materials introduced in class~ 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 
make-up exams will be given. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Wednesday night from 6-8pm films will be shown in the Undergrad Library for extra credit. All students 
are encouraged to attend some of these screenings as your attendance will influence your final grade in the 
class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 

phones, texting, and any other intrusive technological deivces or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code policies and procedures. Ever5, Student 

enrolled in this course is expected to fully participate and observe the honor code. 

TAPING LECTURES: 
You are not allowed to tape lectures unless you have received the permission of the instructor. 

COPYRIGHT: 
Protected by common law copyrights law - copying is strictly forbidden. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, January 11, 2013 1:56 PM 

Janken, Kenneth R <krjm:ken@email.unc.edtr> 

ILE: AFAM 276 Syllabus Corrected Version 

Dear Professor Janken: Thanks tremendously. Sincerely, Charlene Regester 

From; Janken, Kenneth R 
Sent: Friday, January :t:t, 2013 9:38 AM 
To-" Regester, Charlene B 
Subject; RE: AFAM 276 Syllabus Corrected Version 

Dear Dr. Regester~ 

tlere is fl:e list: 

50 IAFAM 51~I Fh’s~-Y ear Sere h~ at: Defi~h~g gh~ck~ess (~. B~ac k~ess and ~hiteness as racial categories have e~sted h~ the United States tbm~ the earlie st 

colonial timex, but fl}eir meatmags have shifted and confi tree to slfifl. Over the semester we will a:{emp{ b define and mdefit}e blackness in fl}e United States 

51 ~AFAM g?~ ~ Fh’st--Year Seminar: Masquerade~ of Blacknes~ (3)~ I’bia co~r~ is designed to im’estiga~e has race has been represented in cinema 

with an emphasis on rcprcaentatio~as of race wl3e~a black~aess is masqt~craded. 

52 JAFRI 50] First-.Year Seminar: Kings, Presidents, a~d Generals: Africa’s Bm~p3 Road to Democracy (3)~ An h:t~dnc~iot~ to Aflica’a modem bisto~~ at~d 

pal i tics wi N a s~ciN fbc~s on ~)’~s of leadership involved in goven m~ental inb~itufions. 

89 [AFR[ 89~ First-Year Se~dnar: SpedN Topics (3). Special topics co~rse: content will vary e;~h semester. 

101 [A~NI 101] [atroduction to A~}’ica G). Introduction to the study of the ANcm~ contingent, ka poop]ca, history, a~d contempora~’ p~b[ema ofdevdopment in a 

globalized world, including a a~ey office Aft%an p;~s{, aocie*y and culture, at,d cot,tem~x?mry V~liticaL economic~ and social iss~es. 

130 [AFAM 1 ~}1~ [~m’oduc~ioa to Arric~ Americar~ a~d Diaspora Studies (3). The course *racks the contom~ ot’lit~, societies~ calmre~ and history m 

Atlm~c Aflican Dias[x~ra flom origins in Atlantic Afl%a to the p~esenL En]phasJs on fbrces that ha~e created A/~ican American al]d Afiica~ Diaspora peoples m North 

America. S~mth America a~d the Caribbean. 

dnfing Ne antd:elh~m t~dod sad co~athmit~g to the present day. 
200 [AFR126:~ ~ Gender and Sex~ali~~ in AtMca (WMST 200) O). Introducfiot~ to the study of gender at~d sexuali~~ ha Afi:icat~ ~cieties. Theoretical ques~h:ms 

relating ~o the croaa-culh~ral stt~dy of gender will [x:apthnaty ~bc~s. T~ pies inch~dc his~odcal~ctivea rune 5~dy ofkhasbipand famil? inAffica at~d the hnpactof 

colotfia~ism and other ~bmaa of socia~ change 

201 [AFR1262] The Literature of Afrk’a (3). An introduction to AfiJcan ~i~m~re. In addition to s~bstantive themes~ we will idenfi~’ m~jor stylistic characteristics of 

modem Afiican ~iterature win partic~da a~ention to the ways in wJfich AfiJcan ~angu~e, li~mmre, m~d traditional vaJues have aJt~cted modem wrking. 

210 [AFR1263] Afl’ican Belief Systems: Religion a~d PNlosophy in Sub-Saharan Africa (3). Prereq~dsite, AAAD 101. The rdafionsNp [v*ween religion and 

socie)~ in sub-Sahamn A[iica is e~plored tha~ugh eNnographic and historical ~eadings. The Ni~otic, Bant< and Wes~ A[i~can religious traditions arc examined m detail 

211 [AFR[ 2~ Aflica~ Art ~d (~fitm’e (3). Introduc*i m to the plastic arts of sub-Saharmx Atkica tNo~@~ study of their relationship to the lmma~ ~ alaea 

institatio~s, al?d modes ,)faeghetic expression of sdect tr~{itional m~d modem Afiicm~ societies~ 

212 {AFRI 265] AtS’ica i~ the GlobN System (g). Prerequisite, ~a~kD 101. A seminar that critically examinees fl~e his~ofic~d and theoretical basis office state’s 

cct~tmli~~ ha economic dcvrelopmea~ in Al?ican cotmtdes, kdeva~at case studies drawn fi:om s~d> Saharan Ai?ica 

214 {.A~N~ 480J Et~moN’aphy of At~’ica (3)~ By examinit~g cflmographic texts, stude~ats will ~ea:m abont topics in Afi:ican stt~dies s~cb as systems of tho:@-l~, 

ace~hetics, flae economy, i~:ditics, ~cial ocgat~izalion, identi~; and the lx?litics of represet~tation. 

231 [AFAM 192[ A~?ica~ American History since 1865 (g). Special emphasis on postemat~cipation dc~rclopmcata. 

232 [AFAM 26~] Black Wome~ i~~ America OVMST 266) (3). An examinatio~ of the mdivi&~N m:d col]ecfive experiences of black women in America 

s]m’ery to ~he pre~:t and the evdution of [~minist 

237 IAFAM 2871 Africa~ America~~ Art S~rvey (ARTH 287) (3). See ARTt ] 287 lbr description. 

240 IA~ AM 26 ~ ~ A~icaa American I,eadersNp Styles G). This cour:~ critically examines the idcologicN and programmatic ~esvmses of Nack leaders ~ 

socio-.gxqi~co.-economic problems of black people al?d places them in a historical context. 

pictares, explore the devdopme,~* of s*ereotypical p,)rtmyals, m~d im estiga*e the eflb,~s of Aflican American actors and ac*resses *o overc~ m~e these t-~trayals. 

252 [AFAM 252] Bh~chs h~ the West (3)0 An imerdisciplinaU coa~ designed to provide a b:~md s~uvey of the black expe~ience in the Ame~%as ~ith special 

emphasis o~a postcmancipafiot~ devdopmert~s 

254 [AFAM 2801 Blacks in Norfl~ Carolina (3). This camso is a~a ove~:dea o~flae Nack exwfict~ce in No~h Carolhm aith s~x:cial emphasis on Chat~l Hil~ and 

Wilmh~o~a. 

257 [AFAM 269] Black Nationalism in R~e United States O). This cour~ traces the evoh~tion of black txafionalism, bo~b as an idea and a moveme~al, fiom the era 
of the American Revo~Nion ~ its c~mcnt Af?ocentfic expressions. 

258 {A FAM 25Sl The Cbi~ Rights Move~ent (3). An examinatio~ of the s~r~gg~e by b]ack Ame:icans tbr social .j~stice since World War 11 ~md of the systemic 

259 [AFAM 259] Black Inductees on Popu~ar (5.dtm’e (3). This co~:se examines fl~e h:fluence of A~iican American expressive c~dture, partictdar]y V~pu~ar music, 
on American rt:aingmart: ctdtu~e. 

260 {AFAM 254] Blacks i~ La~-ir~ :~edca (3). The m~ofity ofpeople ofAflican de~ent in this hemisphere live in [ .aft:: Amen%a. This cotu~ ~il] explore va:ioas 

aspects of the black ex~,%nce i,~ I ~ati,~ America. 

278 JAFAM 278j Black Cari~be~~s i~l the U~fited States (3). This course *~il1 look at the exNi%nces of black Caiibbean immigrants m fl:e U~fited SiNes and 
acti~rities h~ :~bich ~bey 1~icipate., as :~ell as Ncir shiRmg sends o~ their identities, 

284 {AFAM 293] Contemporar} Perspec~ves on the At}ican Diaspora in the .~Mnericas O). An h:terdi~iplinaty s~t wey ofAP ca a- .lescen .kmt c~ nmt n ties ~ ~d 

the developme~at at~d expa~ssion of Afi:ica~"black idet~titiea h~ the cot~tc:<t of com~ting de.tit~itions of diaslx?ra. 

286 The AI}ican D~aspora i~ t~e Co~o~ia~ Americas, 1450-1800 (3). Explores Ne experiet~ces of Al:dcat~s in Et~rowan colo~ies in locations s~cl~ as colotfial 

Mexico. Brazil ~he Caribbean, and mam~at,d North America. I ,ecture m,d diac~ssion lb~na~ The m;{ior*hemes of inquiry inch~de ~abor~ lmv, get,dot, ctd*ure, and 

resis{ance, exploring ditt~ring ex~fiencea [v~sed at, gender. ~ocation. at,d rdigiot,. 



.290 {AFAM 190] Topks ~ .4.frka~, Afr~car~ American~ aad l)iaspo~a Studies {3)~ Sul2jec~ mu~er w~l va3 by h~tmc~or. Com~e deception avaJlaN~ from 

293 [AFAM 491] I~dh’~d~al ~nternsh~ps for M~Kjors a~d Minors (1 ~3). Students wo~ internships and develop, m coqjunct~on wilh a l~cu~ly su~w~r~ an 

;academic p~@ec~ rdatfiN k~ fl~eir internship ext~%nce. Pem~ission of~e dfiec~or ofa~&rgraduale s~udies requi~vd. 

298 [AFAM 304[ Blacks h~ British North America m 1833 (3). This course looks at blacks in the B~itish world m 1833, wifl~ particnlar attention or~ ~e 13 

500 CNa~res of HeNtt~ a~d Itealh~g h~ Aft’its (5). This coarse explores con*cmporary economic~ ~li*ical, and seem Factors influencing ~e heal~ sad ~elthm of 

Afi%a~ t-~oples. Emphasis is placed or~ an&rs~mNng the cn]tN’a] pers~x:c~ves that sha~x: r~on-Westem experiences of healt]~ dh~ase, m~d notions of spiritnaJ and 
~ysicN wdMxdng. Readings dmx~ from the .tMds of authm~4ogy., his~o~; and punic healfla. 

301 Co, temperaD’ CIN~a-,Af?iea Rela~o~s (3), The court: examines a~e contemv:~m~T relafiouship ka~tween China and Africa. This includes China and ANcds 

hismu; Chiua’a economic, trade., stm{egic., and .{b~eign pdicy ~owards A_{]Jca; as ~ell as 0ae relationship ~x:{~x, een China and the Africans who [h’e and work 
gO7 [AFRI 5401 2 lst,-Cenm~y Scramble Nr Aft’its O), Pcemqtdsitc. AAAD 101, Examines fl~e 214-cenmu globN competition R~r African resources and 

compares it > the 19th-cet,mU ":mrtmable £~r Africa F M~jor ucu?rs indade the F.urot~an Union, the I h,ited S m~s, and Chhm. 
315 IAFR~ 3681 Poli@N Protest and Conflict in Africa O). P~erequisite, ~AD 101. TNs course sarveys con~emporaU lb~ns of political co~Nic~ and prn~st 

Al~ca. The nuIure, cauls, and consequences of fl~ese conflicts will 1.~ examined. 

316 IAFR~ 3701 Policy Problems ia Africa (3). Prereqaisi~< AAAD 101. A course on policy making m African smms co~ceming &vdopment an3"or nther issues. 

dominant ~rucmms of F:~er in Afiica. 
319 [AFR[ 3531 Al?’icar~ Masq~mrade a~d RituN (ANTI[ 343, ARTH 353) (3). See ARTH 353 tb~ description. 

320 ~AFR[ 3201 Music of ADios (3). An fimodnction m A/Tican music ne~ a~d old, fbcnsmg on file conlinent~s distinclb, e tcclufi(g~es and cor~cepts, ~md on 

musical iniemcfious ,~ia} flae m4 of O}e :~orld. The politics of masic makhag in vadous hi4ofical settings ~x, il[ ~:~ e-xploc~d Prior masical experience is helpfi~l, but not 

requitvd. 

330 [AFAM 387] 20th-.Cenmry At>lean American Art (AKfH 387) (3). See ARTH 387 for description. 

331 [AFAM 3921 Aft@an America: Contemporary Issues (3). This cour~ will Nlow slu&rtts to research., anNy~,e, aud engage pressing ix)lidcal, ecouomic. 
social issues conffolNtig Nack people in NorN America and elsewhere m the 

332 Remembering Race and Shivery (3). The cour~ provk-tes at, ex~m~inalion of the ways flint ~he t~qst pla3s oat m t~e presen L Specifically tiffs coarse e~mmes 

memorial s, monume~ts, a~M m useums tha~ mmeml:~r m~d minven~ sJuveU and race m ~he United Sm~s and flm)ughout the rest of Ne DiasF)ra. 

340 [AFAM 340] Diaspora Art and C~flmra~ PdRics G). Examines the socioqx~kical Nmens~ot~s ofAfiJcan I)mspora art at~d caltum win a {~cus on African 

Ame~%m~s m ~e 2(ith century. 

341 JAFAM 4401 Lm~, m~d Sodeg (3). This course explows the ink,,see*ion of law m~d socie*al &velopments &awing tb)n~ the disciplines ofhistou, 

scier~c< a~tNopology, i~rninis* legal studies, ~md constitmional ]aw~ The themes of*he cour~ will say de~xu~ding on *he traning, m~amh intcm~s, and geograplficd 

concen~ation of the Facnky teaching the 
356 JAFAM 356] The History of Hip Hop (;~fl~re G). I~xamines Ne emergence and impac~ of Hip Hop music and cu]mre and its Noad influence in mainstream 

culture, as a global phen~:m~enon aud as a vehicle em[x~dymg fommfive i@as of its conslituent communities. 
385 JAFAM 371] Emandpatio~ i~ ~he New W~Nd (HIST 371) O). See HIST 37I fbr descfipfiou. 

386 [AFRI 430] Comparative Studies i~ C~flmre, Gender, and GlobN Forces (WMST 386) G). Proc~quisites., AAAD 101 and 130. Exaaainea participaF% 

developmen~ fl~eo~3 and practice in Africa a~M ~he United S rotes m Ne con~exl of other inte~we~Non strategies at~d with special atte~Non to culture and gender. 

387 HIV/AIDS ir~ AMes and the Diaspora (3). This course explores ~Be hisu~D, m~d cow,temperaU V4i~ics of HIV,’AIDS in Al}~can comnmnilies a~d ac~ss 

Diaspora. The difl~mN lra~eci~des of~he epi&mic on the co~Nnen~ in dae West, and in the Cm~bbean and l ,afin America will ~ cxpJorcd. 

395 [AFAM 395} ! ~ndergraduate Research Seminar (3). Pe~nission of Ne instnlclor [br ~onmr~iors. Su[2jec~ ms, mr m~I va3 wifla e~h msimck~r. Each cour~ wiJI 

co~mern it~]f with a sin@, m depth of some p~oblem in Ati%an, African Americas or diaspora studies. 

396 ~AFAM 396] k~depe~de~t Studies (3). Pemus~ion of the dimct~:~r of nnde,;~adaate studies. Independent ~tn@ p~*:~iects defined by student and [healb’ 

M~F~rs oNy. 

400 ~AFR[ 5801 The ChNle~ges of l)emocrafi~ G,a,en~~ce in Ai>ica (3). P~erequisite, ~%~%~kD 101. An iw-depth exaJr~i~latio~l of~er, ds and theoi{es on 

democratic govenmnce since the end offlae Co~d War:, together wi~h the implications offlae~: ~mnds and a~eodes for .Al:dca. 
401 Gha~Nan SealeD’ and C~flmre O). This course examines 4~e societies cultures, a~d hi4ou of Ghana. Emphasis on 4~e many forces couvet;itN b shape 

lives ofWes{ .Al:dcm~ peoples., :~iga a focus on Ghana This course also ofl~:rs op~x~mmities to assess issues arising from Ghangs role m o~e slas’e {fade t~ its 

poe~colonial condNon, 
402 Africam Med~a sad Film : Histo~T a~d PractKe O). This course explores lbmts of filmic and pl>t~graphic mp~vsen~a{ion of mid by AtiJcans. An introdactiot, 

key co~cep~s in socid fl~coU and their upplicatio~ ~o the fMd ofmedia studies and et~mogmphy is a primaU lbcas. 

a single mg~on or nmjor coanlU of file Afi%~m cor~tinenk with emphasis on contemt-~my issues. Regior~, county, and topics saU by semesler and in,Factor. 

414 JAFRI 4561 Se~mgNese Society a~d (7~ure 0), ’FlUs comse provides an o~ er~iew of SenegNe~ culture fllrough rues ies, lilemV wo~k~ mKl schola@ books 

and a~ticles. The cour~ ex~munes the geography, popu]atioa ethmc conw:~sitior~, thoughts arid religions be]ieN, m~s a~d mnsic, )qyg~m~5,. s~tus of~ omen, and the 

impac* of the tariqas or Sail orders on t-vople’s &Uly lives. 

419 [M:’RI 6001 Aft@an Studies Cofloquium (3), Prerequisite., AAAD 101. This cour~ will equip 4udents {o am[D,e cfi{ically cutfiug-edge issues couceming 

Afiica mda} tim)ugh readings, [ectmes, and rc~:a cd~ I"orjunio>’senk~r majom and 4u&ms wi0a inmrest iu Afiica. 

421 [AF’RI 421] Introductio~ to ~he LanN~ages of Ati’iea O)~ This cour~ is an int~)ducdon t~ flae languages of Africa No linguistics backgt~mnd is required. 

Topics inclu& classification., cha:ractefisdc linguistic features of ANcans lauguages, a~d a~eir role in flaeir tvswctive a~cie~ies. 

wd[ ~ the ]il~ and wo~k office mtdligcnkda. 

431 IAFAM 522~ [}uBds, Hm~-ard Thurman, amt Malcolm X G). Examines fl~e ideas of~hc ache]at W. ]L B. DuBois, fl~eologian Howard Thurmm5 ~md poJilica~ 

fl~eo~Js{ Malcdm X. Ms}or issues will be conceptt~a~ized l~>m fl~e distinct perspectives represented by ~hose leaders. 

432 ]AFAM 610[ Ve~acNar Traditions h~ At~ica~ :~nedcam M~sic (FOLK 610) (4). See FOLK 6I 0 ~1)~ description. 

450 [AI:AM 5601 The Harlem Rem6ssamce (3). This cour~ explores outstm~dfig themes office [ talem Rer~:dssm~ce tlw)ugh readings, p,ints and photographs, 

lecmm~ and class discussiorL 
451 ~AFAM 6971 ()r~ig, ~Ateracy, and Cultural Produc~h>m Afi’ica~ :Mnedcams arid Rafial ModemiO’ (3). Examines the dis ide [~twcen ]iter~:y- and 

omlib,-ba~:d modes of self-expression and culntval prodncdon, aud the efl~:cts offlxis {htdt line on flae ANcan American smuggle lbr inclnsion a~d ~d.t2dethfifion 

Uniled States. 
460 [AFAM 530J Race, Cu~t[~re~ and Politics in Brazil (3). Examines race, culture., and polilics in Bra, il from historical aad contemporaO’ pespecfives. Focuses 



fbmmt[ons~ con~ections, and movements ~zv~en Africa and [~s Aflam[c diaspora 

486 [AFR[ 453] Af~k’a ~ the A~erk~aa Im~atioa (ARTH 453) (3), See ARF]t 453 fbr description, 
487 Intellectual Cm’ren~s i~ Air, can a~d Afi’k~a~ D~aspora Saddles (3). P~roqtasile ~%~kAD 101 a~d ] 30. Permission office inslmctor fbr ~tu&nts lacking the 

prereqNsite. In ins seminar ~u&nts ~il] examine p~ima?, doctm~ents of engaged schola~l~ip ~ ntk~n by Af~icm~s and peoples ofAf~icm~ de~ent m the Americas, 

Eu~pe m~d dsewhcre m tl~e Ai~icm~ diasD~ra, 

488 [AFAM 422] I h~man Ri~)l~s ~md Demo~raW i~ Afl’~c~m Diaspora Comm~mifies (3). ’I’Ns comse examines how queNons of@moc~acy mK~ humm~ ~ghts 

bare been conceptualized in .Al:dcan Dias~x~ra communities in flae &nedca,~ and Euro~x:. 
489 [AFAM 421] Ali’ica~ Diaspora Tlmory a~d History O). Reqtfired preparations, a previous 100- or 200-1m~e~ AI"AM corpse. Yl~is course examines ~he cu~mcd 

and polilical formation of the ANcan Diaspora in 1he Americas aid Euro~ fl~:~m 1he 15a~ cet~mty lo file p~sent. Cour~ maerials fbcus ot~ 1he dm~elopmen{ of 

commuaJfies m Western Euro[x% flae Cadbix:an, Cenlral America, and Soulh America 

cou~iries in Afi%a and ~he ANcm~ Diaspora. 

691H [AFAM 691 Hl Honors Resem’ct~ [ O). Pem~ission office derailment Beginning ofme~iored rcsearc~ on an honors Nesis. Required ofN~ candi&ms ~br 

gr~luation wi~ l~ono~ m Ai~icm~ Atiican America~ arid Dias[~m studies. 
6921[ [AFAM 692H] Ho~ors Researd~ H O). Pem~issior~ office de~mr~en~. Completion of an honors ~esis under the direction ofa mem[~ of the l?aculb,. 

Reqtmed oleO] candidates/k~r gradualion wifl~ horrors m A/~icm~ Afiica~ Ame~ica~, and Dias[x~m studies, 

Kenneth 

Pr ~fessor of Aft >American Studies 

Depar~mert~. ol’AfiTican atld A~h>American Studies 
109 Bag~e HML CB# 3395 

Univemity of NoN~ Carolina 

Chapd t ti~, NC 27599-3395 

(919) 962-1519 (voice) 

(9I 9) 966-2694 (fi~x 
Click on a link fbr mlbnnation aNmt my publications: 

h~p://undpress.nd.eduibook/PO0780 

h~p://undpress.nd.eduibook/PO0723 

F~m; Repes~r, Charlene B 
~ent~ Kriday, Janua~ ~1, 2013 9:29 AN 
T~ Janken, Kenneth R 
S,[]~tt; t[tH 276 Syllabus Corrected Version 
Oear Professor Janken: ~ached is a corrected copy of my ~KAM 276 syllabus. On another note, if possible can you please send me a list of all courses with the new 
abbreviated department title and course number. I received my teachin9 schedule for 2013-2014 but I haw no idea what the new course numbers represent. ~an~ much for 
your assis~nce. Sincerely, Charlene Repester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, Jmmary 14, 2013 9:59 AM 

Kapur, Geeta <gkapur@email.unc.edu> 

I~W: Course and distinguished speakers series on race and the death penalty this setnes~ter 

From: SaNe, Eunice N [eunice@email.unc.edu] 
Sent: Sunday, January 23, 2023 3:20 plVl 
To; Department listserv 
Subject; [afriafam] Course and distinguished speakers series on race and the death penalty this semester 

Dem Colleagues, 

Please find below information of a course being taught by Frank Baumga~tner focusing on race and the death penal~" and a speakers series associated with the course. 

He would be grateful if you circulated the infom~ation to your s~dents. 

The course web site is here: 

http://~-w.unc .edu/. ~fbaum/teaching/POLI 195 Spl 3/poli195- sp 13-home.htm 

Speakers series, and the current list of speakers is listed here (more information on the speaJaers series will tbllow): 

http:i/~’w.unc.edtr/~tbaum/teachingiPOLI 195 Spl 3/Speakers.pdf 

Bes~t wishes, 

Eunice 

You are currently subscribed to al~iafam as: mgester(~email.unc.edu. 

To unsnbscribe click here: http://lists.unc.edu/u?i~32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriafam&o 32617231 

(It may be necessa~ to cut and paste the above URL if the line is broken) 

or send a blank email to leave-32617231-32361607.26892ffebebb2514dbed042dl 0c3de25(~listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, Jmmary 14, 2013 1:23 PM 

a~hm276- fall2012@listserv.~mc.edu 

I~W: Course and distinguished speakers series on race and the death penalty this se~nes~ter 

From: SaNe, Eunice N [eunice@email.unc.edu] 
Sent: Sunday, January 23, 2023 3:20 plVl 
To; Department listserv 
Subject; [afriafam] Course and distinguished speakers series on race and the death penalty this semester 

Dem Colleagues, 

Please find below information of a course being taught by Frank Baumga~tner focusing on race and the death penal~" and a speakers series associated with the course. 

He would be grateful if you circulated the infom~ation to your s~dents. 

The course web site is here: 

http://~-w.unc .edu/. ~fbaum/teaching/POLI 195 Spl 3/poli195- sp 13-home.htm 

Speakers series, and the current list of speakers is listed here (more information on the speaJaers series will tbllow): 

http:i/~’w.unc.edtr/~tbaum/teachingiPOLI 195 Spl 3/Speakers.pdf 

Bes~t wishes, 

Eunice 

You are currently subscribed to al~iafam as: mgester(~email.unc.edu. 

To unsnbscribe click here: http://lists.unc.edu/u?i~32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriafam&o 32617231 

(It may be necessa~ to cut and paste the above URL if the line is broken) 

or send a blank email to leave-32617231-32361607.26892ffebebb2514dbed042dl 0c3de25(~listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, January 14, 2013 3:56 PM 

a~hm276- fall2012@listserv.anc.edu 

l~W: Study, Urban Fihnmaldng in Montreal this Summer 

From: Champlain College Admissions [admission@champlain.edu] 

Sent-" Monday, 3anuan/14, 20:t3 3:01 PM 
To; Regester, Charlene B 
Subject; Study Urban Filmmaking in Montreal this Summer 

Having trouble viewing this email? Click here 

Dear Prol~ 
Anyone who loves the azt of film is also a student of it. Champlain College has created a new 

summer program that allows tilm lovers to tbrmally study the ar~g ~ience and business of 
filnm~aldng. 

Once again this tear, Champlain College Montreal will offer the Urban Indie Filmmaldng progrmn, 

a set of intensive immersion filmmaking courses for college s~dents and other aspiring filmmakers. 

This 10- week summer program will allow students 18 and older to converge in a @namic urlmn 
setting and collaborate on their respective individual projects as they learn the aesthetics, 

techniques and practice of fihnmaldng from beginning to end. 

The application deadline for the program is March 15, 2013. Space is limited to 20 students, 

so do encourage anyone serious about applying to do so as soon as possible. 

Throughout the program, students will work closely with each other ander my direction to develop 

a wide range of creative fihnmaking techniques and the business skills to manage the process. By 

the end of the program, all students will have: 

Applied their training from the screenwriting and cinematography intensive workshops to 
their own short fihn productions 

Written an original screenplay and directed the film 

Produced another stude~ffs film 
Learned efficient and effective use of IX~Sl- production soflwaa:e applications 

Designed sound for narrative and experimental effects 

Developed a production plan for managing a project from concept to completion 

Earned 12 undergradnate credits at Champlain College 

Organized aacound the indie filmmaking genre, the course content and approach is appropriate tbr 

the lull specmtm of filmmaJ~ers, from beginners to axtvanced fihn sludents. The first half of the 

program oIt}rs an all-levels screenwriting workshop and a session on guerrilla cinematography, 

where s~dents will learn to maI:e great shots on location using limited equipment. During the 

second halt; each student will produce a short film directed by a class,nate while they direct a 

screenplay they select frown those written in the first part of the program. 

Attached, you’ll find a flyer that covers some of the additional pasticulars of the pro~ra~, including 
tuition and housing costs, technical requirements (all shooting eqnipment will be provided, although 

ideally all s~adents will come prepared with laptops capable of handling video editing) and other 

relevant infommtion. 

If you know of any students or other film lovers who might be interested in the progran~, please 

pass along this information and encourage them to contact me directl at (802) 383-6685 or 

rbarracano(a) champlain.edu. 
Thank you in advance for your help. 

Rob Schmidt Barracano 

Director of Montreal Summer Film Progran~ 

Champlain College 

Clra~plab~ (:o~ege I 163 South Willard Sti Burlington VT 05401 800-570-5858 

A privaW, not-for-profit college, Champlain College has’ been teaddng professionals to 

succeed s#tce 1878 and has offered high-quality online degree programs s#tce 1993. We 

offer e~/~,t online graduate programs’ and one residential graduate program. Our residential 

campus is in the scenic Hill section of /~r/#~,g~on, ~ e~mo~L The Princeton Review has’ 

ranked Champlain College ai~o~g d~e ~[) c~)t~w~es in the U.S. in its’Best 377 Colleges: 2013 

Edition. 



T~is email was sent to regester@email.unc.edu by _a__d__m__[_s_s_’[_o__n___@__£.’_l’_La__n’__~p_[_a_[[~_~_e__d__u_ :. 

Update Profile/Email Address i Instant removal with SafeUnsubscribeTM Privacy Policy. 

Champlain College I 163 South Williard Street I Burlington I VT I 05401 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER REGESTER)> 

Tuesday, Janua~., 15, 2013 8:23 AM 

Me~, Winifred F <l~eddie@email.unc.edu?~ 

VW: Explore Black Histe~ & Culture on Video at Films.com 

From: Infobase Learning [Email-lVlanager@InfobaseLearning.com] 

Sent: Tuesday, January 15, 20:1.3 6:36 AM 
To; Regester, Charlene B 
Subject; Explore Black History & Culture on Video at Films.com 

To ensure receipt of our e-mails, please add email-manager@films.corn 

to your Contacts or Address Book. 

If you cannot view this e-mail, please go here. 

Enhance your African-American studies 
courses with video! 

Browse, search, and share programs in our new catalog online. 

~i African-American Studies 

Video Catalog 

Find nearly 200 video programs from the world’s most 
respected producers in our African-American Studies 
digital catalog, including more than 25 classic 
California Newsreel titles on black history and culture. 
Bookmark it for future browsing or visit Films.corn for 
the latest additions to our sociology content offerings. 

¯ Educational videos~ lectures1 and documentaries 

¯ Choose streaming or DVD format 

¯ Watch preview clips--try before you buy 
¯ Order with an institutional P.O. 
¯ 60-DAY SA~SFAC~ON GUA~NTEE 

p~Fchased fFOm O~F African-American Studies 

N;i FilmsOn Demand 

Infobase Learning ® 132 W. 31st Street, 17th Floor, New York, NY 10001 

Phone: 1-800-322-8755 ¯ Fax: 1-800-678-3633 ¯ E-mail: Order@InfohaseLearnin~!ocom 

::~,’.ided, 

If this e-mail has been forwarded to you by a friend or colleague, please qo here to 

sign up for our preferred customer mailing list. Thank you. 

II ,io~ ,;,,~)~i(i .~refer not io r~;(:~;iv~ Iu~th~!~!’ m~;~ s~,~t{~,~ I!’om .thi~ ~{m~t{m ~i~a~e Click Here 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, January 15, 2013 1:10 PM 

Me~, Winifred F <ficeddie@email.unc.edtr~ 

ILE: hazel scott!? 

Dear Fred: Yes, I am referring to Hazel Scott. Sincerely, Charlene Regester 

From; Metz, Winifred F 
Sent-" Tuesday, January 25, 2023 22:47 PM 
To-" Regester, Charlene B 
Subject; hazel scott!? 

are you t~Jlldng about Hazel Scott’??!’. 

wasn’t she the first Africm~ American womm~ to have her own TV show (early 1950s - didn’t mn long, but... ) 

also, didn’t she play in fihns with Lena Home? 

Winifred Fordham Metz 
Media Librarian & Head, Media Resources Center 
House Undergraduate Library 
University of North Carolina at Chapel Hill 

freddie@email.unc.edu 
919.962.4099 
http://www.lib.unc.eduihouse/mrc 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, January 15, 2013 2:11 PM 

Va~dermeer, Philip <vandenne@em~l. unc 

l~Jg: ~nee~dng - potential ~nusic program 

Dear Professor Vandermeer: Thanks much for your quick response to this request. Once the semester settles down a little, I look forward to meeting with you. Sincerely, 
Charlene Regester 

From: Vandermeer, Philip 
Sent: Tuesday, January 25, 2023 2:00 PM 
To: IVletz, Winifred F; Regester, Charlene B 
Co: Weiss, Steven M 
Subject: RE: meeting - potential music program 

Tharlks Wirlifred, and rlice to men-:d: you Dr. Reg~-:~ster. There ~re a number of ]ndivkk~als ~f~[:ereste{~ ]n Afri(:arl and A~ricarl.-~mer~can music on campus, k~dud]r~g ]n 

Lhe DepL of Mus~c~ David Garda works on the African d~aspora and CheHe R~vers (on maternity leave tNs semester) ~s sn African~st (both are ethnomus~co]o~sts). 

Steven Anderson and Jim Ketch are jazz composers and players, and David Pier (~n your own department) also works on ~azz. Steve Weiss, the Curator of the 

Southern ~olk~fe co]lection has a deep ~nterest ~n jazz and collects a lot of th~s materia~ in h~s special collection..Jazz ~s a ma~o~ foctJs of the Music Library as we]L 

Depet~d~t~g or~ ~:he locus of your program, there may very wel~ be it~terest Jr1 interdiscipiinaw ir~teractkm. Rt be happy to talk wi~:h you about: it sometime. 

Best, 

Phi~ Vsndermeer 

Phiiip Vandermeer 

Music Librarian and Adj. Associate Professor of Music 

M usic [ibrary 

Wi~sor~ t.ibrary, CB #3906 

University oF North CarolkH~ 

Chapel Hill, NC 27514 

vanderme@ema~Lunc.edu 

919-966-IlI3 

F~m~ Me~, Winifred F 
Sent~ Tuesday, January 15, 2013 12:50 PM 
Te~ Vandermeer, Philip; Regester, Charlene B 
Subject= meeting - po~ntial music program 

Hi PNI, 
I’m writing to in~oduce you to Dr. Charlene Regesteg a faculb~ mem~r here at ~C in the de~ment of A~ic~ and ~ro-Ameficaa Studies. She was in the Center 

earlier to~y pic~ng up a film and ~ was delighted to hear a~ut some of her latest rese~ch. During our chat. it came up tJmt Dr. Regester is really interested in hosting 

a program on campus related ~ tNs to highlight the lives and work of a son and his p~ents - one of who was ~ ~fic~ ~eficanj~z and classical pianist, singer. Dr. 

Regester is intems~d in meeting with you "~ discuss her idea a~d to see if there might be an opportunib~ of co]laN)ration wifl~ either the libra~ or [blks in the Music 

Depamnent. I don’t fl]ink she’s worked with anyone in the Music Depa~ment ~fore, so I though you’d be a great resource ~)r her in that regard as well. 

I’ve copied Dr. Regester on this emaJl, ~ you have her direct contact inIbunation. 

Best. 

Wim~d 

Winiffed Fordham Metz 
Media Librarian & Head, Media Resources Center 
House Undergraduate Libra~ 
Universi~ of North Carolina at Chapel Hill 

919.962.4099 
h~p://~.lib,unc.edu/house/mrc 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, January 15, 2013 2:18 PM 

Me~, Winifred F <l~eddie@email.unc.edu> 

1~3:;: tneeting - potential music program 

Dear Fred: I will be over to the library between 2:30 and 3pro before my next class and will follow up in person. Thanks so much for your assistance. Sincerely, Charlene 
Regester 

From: Metz, Winifred F 
Sent: Tuesday, January 15, 2013 2:16 PM 
To: Regester, Charlene B 

Subject: Re: meeting - potential music program 

What do you think’? 
I’m thinking, you should emaJl Phil back and cow both me and Steve Weiss (smweiss(&email.nnc.edu) and see when we can all meet to talk about this. 
I’d let Phil l, mow that yon have a long hisloU of working with the libraU (mainly Davis and the UL) and that yon’d really like to continue working with the libraU on this 
if IX~ssible... 
I forgot to mention the part about it being next Fall or Spring - so maybe you mention that as well. 

Winifred Fordham Metz 
Media Librarian & Head, Media Resources Center 
House Undergraduate Library 
University of North Carolina at Chapel Hill 

freddie@email.unc.edu 
919.962.4099 
http:i!www.lib.unc.eduihouseimrc 

On Jan 15, 2013, at 2:11 PM, Regestm; Charlene B wrote: 

From: Vandermeer, Philip 
Sent: Tuesday, January 15, 2013 2:00 PM 
To: Metz, Winifred F; Regester, Charlene B 

(:c: Weiss, Steven M 
Subject: RE: meeting - potential music program 

Thanks Winifred, and nice to meet 

the Dept, of Music. David Garcia works on the African d~aspora and Chede R~vers (on matern~tg ~e~ve th~s semester) is ~n African~st (both ~re ethnomus~co~og~sts). 

Steven Anderson and Jim Ketch are jazz composers and players., and Davh~ Pier On your own department) a~so works on ~azz. Steve Weiss, the Cura~:or o[ the 

Southern Folk~:e co~ection has a deep ~nterest ~n jazz and collects a ~ot of th~s materia~ in h~s speda~ collection. Jazz ~s a ms,or focus of the Music Library as we~L 

Depend~n~ on the focus of your program, there may very we[[ be ~nterest in interd~sdp[inary h~teract~on. I’d be happy to talk w~th you about it sometime. 

Best, 

Phi~ Va~dermee~ 

Philip Vandermeer 

M us~c Libra r~a n a nd Adj Assoda ~:e Professor of M us~c 

Music 

Wilson U~rary, CB #3905 

University of North 

Chapel ~, NC 27514 

vanderme@emaH.unc.edu 

9~9-.966-~3 

~= Me~, WiNfred 
Se~t~ Tuesday, January ~5, 2013 ~2:50 PN 
¯ e~ Vandermeer, Philip; Regester, Charlene 
S~bject~ meeting - potential music program 

tIi Phil, 

I’m writing to introduce you to Dr. Charlene Regestec a t~culty mem~r here at [~C in the deNrtment of At~can and Afro-American Studies. She was in the Center 

earlier to&y picMng up a film and I was delighted to hear a~ut some of her latest msemch. During our chat, it came up ~at Dr. Reges~er is really interested in hosting 

a program on campus related to tiffs m highlight the lives and work of a son and his pa, ents - one of M~o was an ~fican ~eficanj~z and cl~sicd piamsg singer. 

Dr. Regester is interested in meeting with you m discuss her i&a and m ~e if there ,night be an oppo~ni~" of collaboration ruth eNmr ~e librmy or fol~ in the Music 

Depa~,nent. I don’t ~ink she’s worked ruth anyone in the Music Depa~ment ~fore, so I though you’d be a groat resource for her in that mgaN as well. 

I’ve copied Dr. Regester on this email, m you have her direct contact information. 

Best, 

WiNed 

Winifred Fordham Metz 
Media Librarian & Head, Media Resources Center 



House Undergraduate Library 
University of North Carolina at Chapel Hill 

freddie@email.unc,edu 
919,962.4099 
http://www.lib.unc,eduihouse/mrc 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=REC1PIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Tuesday, Januars, 15 2013 6:14 PM 

Library Media Resource Center <mrc~{unc.edu> 

Reserve DVD for AI~’AM 276 

To Whom It May Concern: Please reserve Hallelujah (DVD) version, 1929 by King Vidor for my AFAM 276 class next Tuesday, January 22nd that meets from 3:30-6:20. Thanks 

much. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, Janua~ 16, 2013 2:32 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Summer School Online 

Dear Eunice: After discussing the class with Barbara she might be interested in teaching AFAM 101. When I discovered that the class extends for some :tO weeks, I decided 
that I am not interested in teaching this during the summer. You can let me know after conferring with Barabara on this matter. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, January 17, 2013 8:51 AM 

a~hm276- fall2012@listserv.~mc.edu 

I~W: SURF Info Session - January 29 at 5:30pro, Student Union Rm 3408 

SURF Information Session Agenda 1.29.2012.doc 

From: Janken, Kenneth R [krjanken@email,uncedu] 
Sent: Thursday, January 17, 2013 7:44 AM 
To: Department listserv 
Subject: [afriafam] FVV: SURF Info Session - January 29 at 5:30pm, Student Union Rm 3408 

Please ch~:ulate t,) y~nr stt~dents. 

Ke~meth R. J~mken 

ProR~ssor ot’Afl’o.-Ame~%a~ Studies 
Dep~rtmet~ of Afdcat~ and Afro- Ame~c~m Studies 

109 Battle Hall, CB# 3395 
l J ~iversi b’ of N orfl~ Card ma 

(919) 962-1519 (voice) 

(919) 96~%2~@4 (flax) 
(;lick on a link [br mlbrmation abx~ut my pu[tications: 

htq~x//wwwam~ass.e&~/mnpress,’spr 97i.ianken.hlml 

htlp:Suncpmss.mm.edtgbooks’T- 8059.html 

htlp:i/undpress.nd.edw book/P00780 

http://tmdpress.!~d.edu:/booldP00723 

From: Richard, Monica L 
Sent: Wednesday, January 16, 2013 2:46 PM 
Subject: SURF Info Session - January 29 at 5:30pro, Student Union Rm 3408 

Dear Director of Undergraduate Studies, 

Here’s something for you to know about and to share with students and faculty. 

Agenda attached. 

Thanks, 

Pat Pukkila, Professor of Biology and Associate Dean and Director 

Monica Richard, SURF Program Administrator 

SUMMER UNDERGRADUATE RESEARCH FELLOWSHIP (SURF) -INFORMATION SESSION 

Come hear an overview of the SURF Program 
Receive advice from former SURF recipients 
Learn how SU RF Peer Advisors can help you strengthen your research proposal 
Get expert advice from the Writing Center on crafting your proposal 

Tuesday, January 29,2013 

5:30 ~ 7:00 P.M. 

Rm 3408, FPG Student Union 

Fellowships: $3000 

Please share this opportunity with others 
Applications due February 28, 2013 

For more information: 

Web site: !~.t..~p~:../.Z‘.v2~.‘.v2~...w...:~.u~r.)..9.‘.:..e....d....u.../.~..e.j[2~L~.~.~.E!~.~D.~.4[~.[!~.~b.!~?.~.4~.~.E[~b.!Z~!. 

Email:our@unc.edu 

Sincerely, 



Pot PukkilG, Professor of Biology Gnd Associc~fe Dec~n ond Director 

Monico RichGrd, SURF Progr~sm Adminisfrofor 

You axe cunently subscribed to afriafam as: _ri_e_&_e__s__t__e_!2@_e___r_&~__U_!:__t_Ln__c_’_:_e_d_u_. 

To unsubscribe click he~e: ._h__t_t_ p_ ]_!’_l__i_~ _t__s_:_t_Lr_~_£ :__e__d___t_t_,/__u__’:)_Ld_____~_2-3-6___l__~_(_!__7_:__2___6___8_ 2 ~__l~_l~_e__b_e_b__b_2__~__l...4~d..b~e~d..~4.~.2.s~.~!~..~.£~.3~@~2.~.5~&..~.r.L~!~..&~.~.‘.a.~.n....&~..‘‘.a..r..n.~?~3~}~.1~ 

(It may be necessm7 to cut and paste the above URL if the line is broken) 

or send a blank email to leave-32636314-32361607.26892ffebebb2514dbed042dI0c3de25@listserv.unc.edu 



Tile Sonja Haynes Stone Center for Black Culture and Histo~, j 

Celebrate MLK Day at the 
Stone Center! 
Dear Friends, 

Join us on January 21 at 7pro in the Stone 

Center Auditorium, as we celebrate the legacy of 

Dr. lVlartin Luther King Jr. with our annual "He was 

a Poem, He was a Song" program. Community 

members, faculty, staff, and students will convene 

to explore Dr. King’s legacy through music, dance, 

poetry and spoken word. This event is part of 

UNC’s Annual MLK week celebration. 

The event is FREE and open to the public, There 

will be a reception immediately following the 

program. 

This year’s program will feature performances by: 

UNC Gospel Choir, Opeyo Dance Company, UNC 

Archordants, Taylor McLean and Louise Toppin 

(UNC Vocal Department), Harrison Chicas, Ebony 

Readers/Onyx Theatre (EROT), and UNC alum 

Darius Love. 

Check out the complete Spring 2013 program 

agenda to your right. For more information about 

our spring programs please visit our webs!re, 

email us at stonecenter@unc.edu or call 919-962- 

9001. 

La Sombra y el Esplritu: ~’omens’ Healing 

Rituals in the Diaspora, Bloodlines: The 

Work of Toni Scott opens February 7 

This spring, the Stone Center brings noted Los 

Angeles multi-media artist Toni Scott for its new 

exhibition, La Sombra y el Espiritu: Womens" Heafing 

Rituals in the Diaspora, Bloodlines: The Work of Toni 

Scott, 

Bloodlines is an all-encompassing large-scale 

installation on the subject of the African American 

journey from slavery to fl’eedom. It speaks of 

resilience and tragedy, hope and history. Scott 

uses painting, sculpture, and digital rendering in 

an "extraordinary fusion of forms and materials in 

this remarkable installation." 

The exhibition will open with a FREE reception and 

artist talk with Toni Scott on February 7 at 7pm at 

the Stone Center and run through April 26, 2013. 

Spring 2013 Program 

Agenda 



To RSVP to the reception, please email 

stonecenter@unc.edu or call 919-962-9001. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, January 17, 2013 11:55 AM 

Kapur, Geeta <gkapur@email.nnc.edu> 

From: Janken, Kenneth R 
Sent-" Friday, January 11, 2013 9:38 AM 
To; Regester, Charlene B 
Subject; RE: AFAM 276 Syllabus Corrected Version 

Dear Dr. Regester, 

tlere is fl~e list: 

50 [AFAM 5(II Fh’s~-Y ear Sere h~ at: Defi~fi~g gL~ckr~ess O~. B~ac kness and ~hiteness as rad al categories bare e~sted in the United States ti~m~ the earlie st 

col,)rual time£ but fl~ei~ meanings bare shifted and confinae to shift. Over the semester we ~qll attempt to define and redefine blackness m fl~e U~fited States~ 

51 [AFAM 51~ Fh’s~-Year Semh~ar: Masquerades of Blacla~ess (3). This cotm~ is designed to investigate bo~ race has been represented m cinema hist,)rically 

with an emphasis on ~ep~esen~tions of race when blackness is masqt~eraded. 

52 [AFRI 501 First-Year Seminar: Kings, President~, a~d Generals: Africa’s Bmnp3 Road to Democracy (3)~ An iat~dncfio[~ to Aflica’a modem t~]sto~~ and 

pd itics ~ifl~ a st~cia~ fi)c~s on bt~s ofleaderatfip involved in govemnaenml ms~it~tions 
89 [AFRI 891 First-.Year Seminar: Special Topics O). Special topics cot~rse: content wi]l vaO each semester 

101 [.A~R~ 101 ] hm:od~c~on to Afl’ica (3). hmodnc~ion to the st~.l:~ of the Afl~cm~ confi ~e~a~, ks peoples, l~isto~5’ a~d co~atemporaty p~:4z~lenas of devdopment in a 

globalized world, including a a~’ey office Aft%an p;~s{, society and culture, at,d cot,tenqx?mry V~liticaL economic~ and social issues. 

130 [AE&M 101~ [ntrod~cdo~ to African A~nerica~ and Diaspora Studies (3). The course tracks the contom~ of’]if~, societiea~ cu]mrea, and histoU in the 

Atlantic Al~can Dir~sfx~ra l?om origins in Atlantic Afi%a to ~he p~ese~t. Emphasis on fb~es that have crea~ed Al~ca~ American and Af)ican Diaspora peoples m North 

America South America, and the Caribbean. 

dnfing the antet~llmn ~fiod a~d c~ mfinaing to the present day. 

2(}0 [AFRI 261~ Ge~der arid Sex~aliO’ ~ At~ca (~VMST 20{0 (3). Int~.duction to the stt~dy ~f gender and sexu~dib’ in/M}%a~ a~cieties. Theoretical questions 

relNmg to the cross--cultara] stt~dy of gender ~ill Ix: a primaU tbcus. Topics include [~storical [~rsg~cfives ~m the stady of kinship and ihmily in Afi%a m~d the hnp~mt 

co]onia~ism and other ~brtns of socia~ change 

201 [AFR1262~ The Literatm’e of Ati’ica (3). An h}trodttctkm to A{Hcan ~keramre. ha addkh:m to stfl~atmative themes., we ~i~l ide~a{i{5" mqior s@istic cl~amcteristica of 

modem Afi:ican Hteramre ~id~ pa~icula:r a*~enfion to *he waTs ha which African ~anguage literature, m~d tmdkh:mal vak~es trove afl~:cted modern wrkmg. 

2] 0 [AFR[ 2631 African Belief Systems: Religion a~d Philosophy in Sub--Saharan ADios (3). Prerequisite. AAAD 101. The rdafionship [x~tween religion and 

socie)~ in sub-Sahamn Afi~ica is explored tha~ugh eNnographic and historical ~eadmgs. The Ni]otic, Bantu, and West Aft{can religious traditions are examined m detail 

211 [AFR[ 2~ Afrkan Art and (Nltm’e (3). Inlroduction to the plastic arts of sub- Saharan ANca @ough stu@ of their rdafiot~ship to the lmm~m 

mstitufions~ and modes ofaeahetic e~pressiot, of sdect ~radifional and modem Afiican socieIiea. 

212 [AFR1265] Aft’its in Ne GlobN System G). Prerequisite, A~%[) 1 ()I. A seminar that cdticN~y examines fl:~e histofica~ and theoretica] basis office s~ale’s 

centmliU in economic development in African cotmtfies. Rdeva~t case stt~dies drawn fiom sab-.Sabaran Ai~ica~ 

214 {AI~:R[ 4801 E~h~m~raphy of A~’ica (3). By examining ethnograp[~c k~xts, s~ndents will learn abont topics m Aliican stt~dies sach as @’gems ofthot~ght; 

aesthe*ics, fl~e economy, ~qifics, a~cial organization, identity, and the ~)li*ics of repmsentN~,m. 

231 [AFAM 102] Afl’ic~ American 1 [istoD’ sh~ce 1868 (3). Special emphasis on postema~cipation developments. 

232 {AFAM 266~ Black Wome~ k~ America (WMST 266) (3). A:n exammafiot~ o~the h~divi&ml at~d collective eN)edencea of black women ha Amedca from 
slaveU to ~t~e prep:at and the evdution of feminist conscioust~ess. 

237 {AFAM 287] AtHca~ America~ Art Sm’vey (ARTH 287) (3). See ARTH 287 R~r description. 

240 {AFAM 2671 A~?’ica~ American I .eadership S~’~es (3). This com~: crkically examines tl~e ideologica~ and programmatic rest~:mses o~ Nack leaders to Ne 

aocio-D@ico-ecot,omic pa~blems of Nack people and places ~hem in a histoficd cot,texL 

pictures, exp]ore the devdopment of s~ereob’pica~ portrayals, and investigate ~he eltb~s of Al~can American actors and actresses to overcome these V~traya~s. 

252 [AFAM 2521 B~acks in the Wes~ (3). An in~rdiscip]maU cour~ designed to pa>:ide a b~ad survey of the black experie~ce m Ne Americas win special 

emphasis on postemanci pation deve[opments~ 

254 [AFAM 280} Blacks h~ North Caro~k~a (3). Ilfis course is an overvim~ office black exl-vrience in N~rth Car~lina ,~ith s~cial emphasis on Cha~l 1{111 

257 ~AFAM 269] g~ack Na6onalism i~ the Urfited S~ates (3). This comse traces the e~olNion of black nationNism, both as an idea and a mo~ emem; ti’om the era 

ofti~e American Rev~ ~k~tJon l~ ~ its c~trent Afi’ocentdc expressions. 

258 [AFAM 258] The Civil Ri~ts Movement (3)~ An examhmtiot} of the s{mggle by black Americans fix: social fl~stice since World War II and oftl~e systemic 

re Spo n Se S 

259 [AFAM 2591 Blac~ Influences on Popular C~fltm’e (3). Tiffs co~rse examines flae h~flue~ace o~ Ai?ican Americas exp~vssive c~flture, particularly t~:q3u~ar music, 

260 [AFAM 2541 Blacks in Latia America (3). The m;~ofib’ ofpeop]e of Al~can de:ment in this hemisphere ]ire in [ .atin America. This cour~ wi]] explore various 

aspects of the Nack ex]~riet,ce in I .a~in Amen%a. 

278 [AFAM 278~ Black Caribbeans in the ( ~fited States (3), This course wi]] look at the ext~%nces of black CaJbbean immigrants m 1he l J~fited States and 
activities in which they parficipate~ as well as their shiRing sends of their identities. 

284 {AFAM 293] Con~emporaD, Perspectives on the ADican Diaspora h+ ~:be Americas (3). An h~terdi~iplina, y survey ofAtiican-.descendant comrmmi~es a~d 

the de~ elopment a~d exp,ess~,m ofAfi%a~"black iden~ties in the context of com[~tmg definitions of dias~)ra. 

286 The ADicar~ Diaspora i~ ~he Colo~fial Americas~ 1450-1800 (3). Explores the experiences ofAfricans in Et~rot-~m~ colonies m locations sach as colonial 

Mexico, Brazil, ~t}e Caribbean, mad mairdat}d Noctl~ America. I .ecture at}d disc~ssion lbrmat The mNor *heroes of inquiU inch~de laboc, law, derider, ctdkuTe, and 

resislance, exploring di.fli:ring ext~dencea I~ssed ot~ ge~ader, ~ocatkm, at~d rdigiot~ 

290 [AFAM 190] Topics in Afl{ca~, ADican .~Mnerica~, and Diaspora Steadies (3). Sui~ect rosier will vary by h}stmct£~r. Conise dee~;rip~ioia available 



deDartmeut 

293 [AFAM 491] Ir~dhidl~al Internships for Ma, iors a~d Minors (1-3). Students wo~ iutemships a~d develop, m cox!junction wi~h a l~ctdb, sut~wi~r~ an 

;academic px@ec~ rdatmg k~ fl~eir hdemship ext~x%ace. Pemxissioa of~e direcRw ofau&rgraduale s~udies requi~d. 

298 [AFAM 304~ B~acks in gHti~ North America m 1833 O). TNs course looks at blacks in ~he BrkisB world R~ 1833~ wifl~ t~rfictdar a~tcntioa ou ~he 13 

500 CNa~res of HeN~:t~ a~d Iteali~g i~ Afi’ica (5). This course explores con*cmporary economM D~li*ical, aud socM tSacmrs influe~cmg ~e heal~ aad ~elthm of 

Afi%a~ t-~oples. Emplmsis is placed or~ un&rs~mN~g the cu]tN’a] pers~x:c~ves that sha~x: r~on-Westem experiences oD~ealt]~ disease, m~d notions of spiritual and 

physic~ well-t~ing. Readings dra~ t~om lhe fidds ofaullw)[xqogy~ histou, ~md puMic health. 

301 Co~temporaD’ CIN~a-,Ai?iea Relators (3), The court: examines 4~e contemvxau relafiot~sl]ip k~tween China and Afl:ica, This includes China aud ANcds 

bismu; C}]itm’a ecouomic, trade., stm{egic., and .{b~eign pdicy ~oward8 A_{]7~ca:, as ~ell as 0ae relationship ~x:{ween China and tl]e Africans who live and work 
gO7 [AFRI 5401 2 lst,-Cenm~y Scramble Nr Afi’ica O), Pcemqtdsitc. AAAD 101, Examines file 214-cenmu globN competition R~r Aflxican resources and 

compares it to flae 19fl>cet}~U %~;ramble ~br A{Hca.’" Major actors include fl}e EuR~au Union, flae Utlited States, and China. 
315 [AFR~ 3681 PoliticN Protest and C~nflict in Afiica O). P~erequisite, ~A]) 101. TNs course sarveys con~emporaU lb~ns of political co~Nic~ and pro~st 

Al~ca. The nuIure, cau~a, and conaequences of fl~ese conflicts will 1.~ examined. 

316 [AFR~ 37~11 Policy Problems ia Africa (3). Prereqaisi~< AAAD 101. A course on policy making m African smms couceming &vdopment an3"or o~her issues. 

dominm?t ~frucmms o~~:~e, in Afiica. 
319 [AFR[ 3531 Al?’iear~ Masq~mrade a~d RituN (ANTI[ 343, ARTH 353) (3). See ARTH 353 tb~ description. 

32~1 ~AFR[ 3201 Music of Africa (3). An fimoductio~ m AtTican music ne~ a~d o14, ibcusmg o17 file cominem~s distinc~b,e mch~fi%~es and cor~cepts, ~md on 

m usic~ h~temctions witl~ the ,est oftl~e v~odd. T~e polices ofmtBic nuddng m various hist~x’ic~d settings will t~ explored. P~ior mtlsical experie~ce is helpli~l, but not 

re%~itvd. 
33(1 [AFAM 38~ 2Oth-.Ccnmry Al~iean American Art (ARTH 38~) (3). See ARTH 387 for descfiptiou. 

331 [AFAM 3921 Aft@an America: Contemporary Issues (3). This cour~ will Nlow slu&rtts 1~:~ research., anNy~,e, at}d eugage pressing ix)litical, ecot}omic. 

sociN issues coufro~Nt~g black people m North &nefica and else~q~ere m fie diaslx~ra. 

332 Remembering Race and Shivery (3). The cour~ provides au cx~maination of the ways flint ~he t~qst pla3s oat m ~he presen L Specifically flais coarse c~miues 

memo~dal s, monumcuta, a~M m useums tha~ mmcml:~r aud minven~ s]uveU and race m ~hc United Sm~s aad flm)ughout the rest of Nc DiasD)ra. 

340 [AFAM 340~ Diaspora Art a~d C~flmra~ PdRics G). F.xammes ~he socio-D~ifical Nmensious ofAflJcan Dmspora art aud calturc win a {Scus on 

Americans m fl~e 2(t~h centuU. 

341 JAFAM 44fl1 Lm~, m~d Sodeg (3). This course exp]ows the ink~isec$ion of]aw m~d socie$al &velopments &awing tb)m the disciplines ofhistoc,, 

scier~c< a~tNopology, i~rmnis* legal studies, ~md co~stitmional ]aw~ The themes of*he cot~r~ will say de~x:~dh~g on *he traning, m~amh intcmsfs, and 

concen~ation of the tXacuky teaching the 

356 {AFAM 356] The 1 [isto~’ of Hip Hop (.k~Rm’e (3). Examines the emerge~ce and re?pact ofl[ip Hop nmsic al?d cukuI~ and its broad fiOuence h~ mainstream 

cult~are, as a global phe,K~me~aon at~d as a vehicle em[x~dymg fommfive i@as of its cous{ituent communitiea. 
385 JAFAM 371] Emandpatio~ i~ ~he New W~Nd (HIST 371) O). See }lIST 37I fbr descfipiiot~. 

386 [AFRI 430~ Comparative Studies i~ C~flmre, Gender, and GlobN Forces (WMST 386) G). t)ro~%~isites,, AAAD 101 aud 130. Examine8 participaloO 

deve[opme~A flaeoU and practice in Africa artd the Uuited States iu Nc context of oilier inte~we~Non straegies at~d wifl] special alte~Non to c~[{ure m~d geu@r. 

387 HB:/AIDS ir~ AMca and the Diaspora (3). ’Ilfis course explores ~he lfisu?~T, aud coutcmporaU ~di~ics of HIV/AIDS in ANcan communities aud ac~)ss 

Diaspora. The difl~mN trajectories office epi&mic oa the co~Naeng in dae West, a~d in ~he Cm~bbean and l ,afin America will ~ explored. 

398 [AFAM 3951 ! ?~dergraduate Research Seminar (3). Pe~nission of Ne instnlclor [i)r uonmr~iors. Su[2~ec~ ma~mr m~t vaT wifla e~h iusimck)r. Each cour~ 

co,mere it~]f wi~ a sin@ m depth of some proNem in African, AflJcan American, or Naspora studies. 

396 }AFAM 396~ k~depe~de~t Studies (3). Pemus~ion of the dimct~:~r of uude,;~aduate studies. Indepe~de~t ~tudy p~:~iects deih~ed by student aud ihculty 

M~}ors oNy, 

democratm goverua~ce since the e~d of’the Cold War. logNher with the implicalions ofthe~e tre~ds and tl~eo~%s tb~ Africa. 

401 Gha~Nan SodeD’ and C~fltm’e 0). This course examinea fie socie~iea cultures, aid hi4oU of Gbaua. Emphasis on a}e many forces cotwet;itN b shape 

lives ofWes~ .Al:dcm~ peoples., :~iga a Focus ou Ghana T1]ia co~rse also ofl~:rs op~x~mities ~o assess issues arising fiom Ghangs role m o~e s]as’e {fade k~ its 

poe~co]onial condNon, 
402 Aflicm~ Media a~d Film : History a~d Praeti~e O). This course explores fom~s offihnic mid phog:~gmphic representa{ion o.f at}d by Africans. Au mtR~&mtiot} 

key coucep~s in socid fl~coU and their upplicatiou R) ~he fMd ofmedia studies aad e~mogmphy is a primaU lbcas. 

405 [AFR[ 4881 {:~*memporary AMca~ Ar~ (ARTH 488) G). See ART] { 488 lLr 

412 [AFRI 522] ReNo~al Seminar in A@iean Steadies O). Prerequisite, AAAD 101. Seminar lbcases on bisR)U, v)Jilic~ and ecouomic devdopmen~ chalJetges of 

a single region or major coant~T offlae AflJc~m coulinent, wi~h emphasia on contemVwa3 issues. Regiou, court,U, aad R)pics vaU b3 semester a~d instructor. 
414 JAFRI 4561 Se~mgNese Society a~d (X~I~m’e 0), T[~s comse provides an o~er~iew ofSenegNem cuku~e fllrough mos ies, lilemU woik~ aKl schola@ books 

and aticles. The cot~r~ ex~munes the geography, popu]atioa ethmc conw:~sitior~, thot~ghts arid religious be]ieN, rots a~d music, )qyg~m~5,. s~tus of~ omen, al?d the 

impac* oftl~e tariqas or Sufi orders on t-vople’s &Uly lives. 

419 {AI:R[ 60fl] Arrica~ Sa~dies Colloqt6um (3), Pmmqmsite, .~a£kD 101. This cour~ will equip smdenk, to aMyxe critically cuIling.-edge issues concerning 

ANca mda} flnot~gh readings, [ectmv~s, and rc~:a ~d~ Forjtmiov’senk~r majors mad 4adents with interest it} Aft{ca. 

421 [AFR] 421~ Introductio~ to ~he LanN~ages of Ati’iea G)~ Yb~s cour~ is an int~)duc~km k~ flae ]ang~ges of Africa No liugt~is{ics backgRm~ad is mqt~imd. 

Topics inclu& classification., cha:rac Rmsfic linguistic feat~ms of ANcaus lat~guages, aid 6eir role in flaeir tvswctive a~cie{ies. 

430 [AFAM 4(18] Ati’ica~ American h~teflecmal Hismr} (3)~ An e-xamina{ion of die pdncipa~ hat~]lecma~ trends in Nack ]Lib &rang die 19fla and 20fla ce~atudes as 

wd[ ~s the ]ilk and work oldie iutdligenkda. 

431 ]}AFAM 522~ DuBds, Hm~-ard ’l’hurma~, a~d Malcolm X G). Examines fl~e ideas of~he scho]ar W. E. 13. DuBois, fl~eologiaa Howard Thurmm5 ~md poJilica~ 

{heo~Js{ Malcdm X. Ma}or issues will be conceptt~a~ized l~>m ~he distinct perspectives represented by ~hose leaders. 

432 ]}AFAM 61 {q Vernac~flar Traditioa~ in A@ican/~erkan Music (FOLK 61 ~}) (4). See FOI ,K 610 [i)r description~ 

4N} [AFAM 56~}] The Harlem Rem6ssamce (3). This co~lr~ explores o~ltstm~dfiN themes office [ ta]em Rer~dssa~ce t]wmg~ readings, piints and p~omgraphs, 

[ecmm~ and class discussiorL 
451 [AFAM 697[ ()r~ity, ~Ateracy, and Cultural Produc~h>m Afi’k’a~ :~nedcams arid RaNal ModemiD’ (3). Exammos the dis i4e [~twcen ]iter~:y- 

o~dity-.ba~ed modes of se]f:.expros~ion and cukuIN pro&~ctioa a~d the dt~cts offf~s ~hu]t line on the AtHc~m American struggle ibr inck~sior~ a~d ~dl:-defini~o~ m 

Uni{ed Stak:s. 
460 [AEAM 5301 Race, Culture, and Pdifics i~ Brazil O). Exanmms race, cuRe, re., and poli{ics iu Bra’il from 1]is~ofical mid conmmporaU pempecfives. Focuses 

on dynamics of race, gender, class, at~d ha{ion iu shaping Brazilian ~ciN re]atkms. 



f~mmtions, connections, and movements ~lween Afii~a and i~s Aflamic diaspora 
486 {AFR~ 453} Af~k’a in tI~e A~edca~ ~m~i~at~o~ (ARTH 453) (3). See ARFH 453 £br description. 

bare been conceptna[~ed m Afiicml ])ias~> ~m commumt~es m tM Amefica~ and 
489 [AE~M 421] Al~’k~a~ Diaspora T~mory a~d [[[story (3). lZequired preparation, a presio~s 100- or 200-level AI"AM c.oume. 1"his co~rse examines 
and polilica~ formatkm of the African Diaspora in the Americas a~d Euro~ flora the 15fl} eet}mty to the p~esent Coura~ mamria~s fbcus or} the dmMopmenl of 
commuaifies m western Eum~m, the Cadbiman, Cenira~ America, and South America 
498 [AFR~ 416} Huma~ Rights, Co~s~t~tio~s, m~d .Pubfic Po[ky (3). Pmmquisiie. AAAD 101. Focusing on m~]or debates it} ih¢ di~iplit}es of philosophy, 

691H [AFAM 691 HI Honors Resem’c~ [ 13). Pemiission ofihe defwlmenl. Beghming ofmetilored ~esea~vh on an honors ~besis. Required ofa]~ candi&~cs 

692H [AFAM 692H] Ho~ors Researc~ H 0), Pemiission of the de~mnem, C~ mipletion of an honors fl~esis under the dimOion ofa mem[w of the 
Requi~ed offal candidates iLr gradualion wifl~ horrors m Ai~icm~ Afiicm~ Ame,icm~, and Dias[x~m s~udies, 
Kenneth 

Kem~eth R, Janket~ 
Pr ffessor of Aft >American Studies 
Depa~men{ ofAfiJcan atld Afro-American Studies 
109 Bagle fia11. CB/~ 3395 
Unive~ity of No~lh Carobna 
Chapd t ti~, NC 27599-3395 
(919) 962-1519 (voice) 
(919) 96(:;-2(:;94 
Click on a link fbr inlbmx~tion aNmt my publications: 

h~p://undpress.nd.eduibook,’P00723 
F~m= Regester, Charlene B 
$~= Friday, 3anuaw 11, 2013 9:29 RH 
T~= 3anken, Kenneth R 
Subject= ~FRM 278 Syllabus Corrected Version 
Dear Professor 3anken: ~gached is a corrected copy of my RFRM 278 syllabus. On another no~e, if possible can you please send me a list of all courses with the new 
abbreviated departmen~ ~itle and course number. I received my ~aching schedule for 2013-2014 but I have no idea wha~ ~he new course numbers represent. ~an~ much for 
your assis~nce. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, January 18, 2013 4:12 PM 

Kapur, Geeta <gkapur@email.unc.edu> 

I~W: Friday Center Pa~:alegal Certificate Program - Enroll Today 

From: Ferris, Bill Thomas [bferris@email.unc.edu] 
Sent: Friday, January 18, 20.13 4:09 PM 
To; inquiry list 
Cc-" Ritter, E Tyler 
Subject-" [enrichment] Friday Center Paralegal Certificate Program - Enroll Today 

i.~.i Description: cid:image001.jpg@01CD4890 FB9CCC20 

Dear past and prospective students, 

The enrollment period for our spring 2013 Paralegal Certificate Program is still open. Market demand for paralegals has grown significantly in the last thirty years, 

and is expected to continue growing in the future. While demand is rising, so is competition for the best jobs in the field. Through UNC-Chapel Hill’s Paralegal 

Certificate Program, you’ll be competitively positioned to step into the fast-growing paralegal job market with a certificate from one of the nation’s top public 

universities. 

Enroll 

Contact Jill Conrad at _c___o__n___r__a___d_j___@__,___e___n_!_a__[!:__u___n___c_:__e___d__u__ or call 919-962-2643 to reserve your seat in the course. Space is limited. We hope to see you or your associates there! 

¯ -- You are currently subscribed to 

em-ichment as: re~ester([~email.unc.edu To tmsubscribe send a blank email to leave- 32644515-40786625.b00774b194563cbb24e7b8btk:87a2f0f(r-~listserv.unc.edu 



Tile Sonja Haynes Stone Center for Black Culture and Histo~, j 

Celebrate MLK Day at the 
Stone Center I ONIGH I. 
Dear Friends, 

Join us tonight at 7pro in the Stone Center 

Auditorium, as we celebrate the legacy of Dr. 

Martin Luther King Jr. with our annual "He was a 

Poem, He was a Song" program. Community 

members, faculty, staff, and students will convene 

to explore Dr. King’s legacy through music, dance, 

poetry and spoken word. This event is part of 

UNC’s Annual MLK week celebration. 

The event is FREE and open to the public, There 

will be a reception immediately following the 

program. 

This year’s program will feature performances by: 

UNC Gospel Choir, Opeyo Dance Company, UNC 

Archordants, Taylor McLean and Louise Toppin 

(UNC Vocal Department), Herrison Chicas, Ebony 

Readers/Onyx Theatre (EROT), and UNC alum 

Darius Love. 

Check out the complete Spring 2013 program 

agenda to your right. For more information about 

our spring programs please visit our webs!to, 

email us at stonecenter.@unc.edu or call 919-962- 

9001. 

La Sombra y el Esplritu: ~’omens’ Healing 

Rituals in the Diaspora, Bloodlines: The 

Work of Toni Scott opens February 7 

This spring, the Stone Center brings noted Los 

Angeles multi-media artist Toni Scott for its new 

exhibition, La Sombra y el Esp/ritu: Womens" Hea/ing 

Rituals in the Diaspora, Bloodlines: The Work of Toni 

Scott, 

81oodlioes is an all-encompassing large-scale 

installation on the subject of the African American 

journey from slavery to fl’eedom. It speaks of 

resilience and tragedy, hope and history. Scott 

uses painting, sculpture, and digital rendering in 

an "extraordinary fusion of forms and materials in 

this remarkable installation." 

The exhibition will open with a FREE reception and 

artist talk with Toni Scott on February 7 at 7pm at 

the Stone Center and run through April 26, 2013. 

Spring 2013 Progra~ 

Agenda 



To RSVP to the reception, please email 

stonecenter@unc.edu or call 919-962-9001. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, January 22, 2013 1:53 PM 

Reid, Dee <deereid@unc.edu> 

ILE: Divelsity BreaJd’ast Reception March 28 

This is to inform you that I will not be able to attend the breakfast because I have a conference in Washington, D.C. scheduled during this time. Hopefully, I can meet with you 
at another time. Sincerely, Charlene Regester 

From: Reid, Dee [deereid@unc.edu] 
Sent: Tuesday, January 22, 2023 2:06 PM 
To-" CAS Dept Diversity Liaisons 
C¢: Parker, Patricia S; Cline, Alexis L 
Subject-" [casdiversity] Diversity Breakfast Reception March 28 

The enclosed message from Patricia Parker, Director of Faculty Diversity Initiatives in the College of Arts and Sciences, is being sent to all department Diversity Liaisons 

in the College. 

### 

Dear Colleagues, 

Greetings and best wishes for a successful spring term. I am eager to work with you to enhance faculty diversity across the College of Arts and Sciences. I’m writing 

now to remind you of our visioning breakfast set for March 28 at Hyde Hall in the University Room. We will meet from 9:00 to 11:30 a.m. 

This will be a working session to assess the challenges and opportunities for increasing faculty diversity in your areas and enhancing a climate of inclusiveness 

across the College. It’s also an opportunity for networking and sharing with faculty across the College. Together we will begin to envision and build a learning 

community for moving forward with meaningful diversity initiatives for the College. 

I also hope to meet with each of you individually some time before our March 28 breakfast meeting occurs, if possible. Please RSVP to Alexis Cline in the dean’s 

office (Alexis Cline@unc.edu) regarding your attendance at the breakfast, and to suggest several dates and times when you may be available to meet with me. 

Alexis will then follow up with you to finalize the best time for our individual meeting. We’d love to have your RSVP by January 

I look forward to seeing you. 

Best regards, 

Pat 

Patricia S. Parker, Ph.D. 

Associate Professor, Communication Studies 

Director of Faculty Diversity Initiatives in the College of Arts and Sciences 

919.962.2311 

You are cunenfly subscribed to casdiversi~ as: _ri_e_~_e___s_t__e_!2~2~_e___r_~L~Li_!:__tL_n__c_’_:_e___d_~. 

To unsubscribe click here: http://lists.unc.edt~/u?id~9927260.61689427b9e0c21da402d7aalOb799c7&n T&I casdiversity&o 32653456 

(It may be necessary to cut and paste the above URL if the line is broken) 

or send a blank email to leave-32653456-49927260.61689427b9eOc21 da402dTaaf0b799cT,@Jistserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, Janua~ 23, 2013 10:03 AM 

Janken, Kenneth R <krjmaken@email.unc.edu~> 

1~9;: Question Regarding Time for AFAM 276 Sunnner 

Dear Janken: Thanks much for changing the time but I assumed that because it is the film class -- those who have scheduled classes in the past knew that it was for some two 
hour during the summer and three hours during the regular semester. Sorry, if I put the wrong time but I was trying to conform with the times that were provided on the 

information received. Thanks for your assistance. Sincerely, Charlene Regester 

From: Janken, Kenneth R 
Sent-" Wednesday, January 23, 2013 7:41 AM 
To: Regester, Charlene B 
Subject-" RE: Question Regarding Time for AFAM 276 Summer 

Dear Charlet~e, 
] scheduled your co~rses based o~ ~he times you requested, Yo~r email t~ me back m Oct~ber said nothing about teaching AVAM 276 [i)r two hours a day a~d 

days per week, So I scheduled it fi)r a traditional time, Now ~ha~ ] am aware of your preferences and what will w(~rk ].~s~ f;)r fl~is c~ass, I wi]~ talk wi~h ~]havis abo~t 

getting it scheduled {~r M~]7~¥~[’h, 1 : 15- 3:15, 

Regard, 

Kem~eth 

Ke~meth R,, anken 

l"~ oii~sso~ of Af%-. American Studie s 

Depa~mert~ ofAfi:ican a~d A~%-Americaa Steadies 

109 Battle Hall. CB/~ 3395 

Unive~i~’ ofN oNa Carolh~a 

(919) 962-1519 (voice) 

(919) 96(:;-2(:;94 (lhx) 

~ttp;i/~wvwaN!Oss~d~/~ress,~pr ~7iiflnken.html 

~1 

F~ml Regester, Charlene B 
Sent~ Tuesday, January 22, 2013 5:22 PN 

T~ Janken, Kenneth R 
Subje~tl Question Regarding Time for AFAN 276 Summer 
Dear Professor Janken: A~er checking the summer schedule, I noticed that my AF~N 276 film class only meets for 1 hour and a half eve~ day, Previously, the class reek for 
~o hours four days a week which was designed to allow for easier screening of films, So my question is were you aware of this when you assigned the time or is this the way 
that the schedule is currently designed? Please let me know because the ~o hour slot works be~er but if it cannot be changed, I will have to adapt but it does not lend iNelf as 
well ~ screening films, Than~ much for your assistance, Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, Janua~ 23, 2013 12:14 PM 

McLendon, Claire Lurid <cmclendo@email.unc.edu-~ 

RE: 2011 conrsepack AFAM051 

Dear Claire: Since I don’t have a new copy of the coursepack in hardcopy form -- please put this copy back on reserves. Finally, thanks for all of your effort in adding my 
readings to e-reserves. Sincerely, Charlene Regester 

From: NcLendon, Claire Lund 
Sent: Wednesday, January 23, 2023 :t:t:06 AM 

To: Regester, Charlene B 
Subject: 201:t coursepack, AFAM051 

Professor, 

I wanted to check what you wanted us to do with the coursepack for AFAM051, Spring 201]. We’ve taken it out of its binding in order to scan it and post the 

readings online. What would you like us to do with the paper copy? We could put it in a binder and put it back in physical reserves, or we could return it to you via 

campus mail. Our preference would be to return the paper copy to you, but we’re happy to do whichever. 

Best, 

Claire McLendon 

U L Reserves 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, January 24, 2013 11:55 AM 

Library Media Resource Center <mrc@unc.edu> 

Reserve DVD for AI:AM 276 

To Whom It May Concern: Please reserve the DVD for Pinky (1949) for my AFAM 051 class scheduled for Tuesday, January 29. I will pick up the DVD on Monday January 28th. 
Thanks much for your assistance. Sincerely, Charlene Regeste 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, January 24, 2013 11:56 AM 

Library Media Resource Center <mrc@unc.edu> 

Reserve DVD for AI:AM 276 

To Whom It May Concern: Please reserve the DVD Emperor Jones (1933) for my AFAM 276 class on Tuesday, January 29. I will pick up this DVD on Monday, January 28th. 
Your assistance is greatly appreciated. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, Janua~ 25, 2013 10:59 AM 

Kapur, Geeta <gkapur@email.unc.edu> 

I~W: scholars petition to preserve the Racial Justice Act 

RJA scholars.doc; message- footer.txt 

From: Nancy IVlacLean [nancy.maclean@duke.edu] 

Sent: Friday, January 25, 2023 9:25 AM 
To: spnc@duke.edu; class-center-list@duke.edu 
Subject: FW: scholars petition to preserve the Racial Justice Act 

Dear colleagues, 

Tarrah {::allahan of NC Moral:oriunl is seeking the supporL of scholars throughout the state to s~gn the attached ~etter urg#~g the new ~egislal:ure not Lo repeN the 

Radal Jasdce Act. ~: you are w~H~ng to sign, please you’re your name and t~tle, where appropriate, TO HER: Tarrah~ncmoratorium.or£ Please also forward to 

co~feagues ~ike~y to oppose repeal Thank you. Her explanation ~s below. 

Dear Professor, 

Despite two favorable rulings under the NC Racial Justice Act by Superior Court Judge Gregory Weeks, we are hearing from the leadership at the General Assembly 

that they intend to fully repeal the Racial Justice Act in 20:13. 

We are working on an intensive media campaign to keep support for the Racial Justice Act in the press. We have drafted a much shorter letter (attached) and are 

asking those of you who supported the commutations letter to consider signing on to this one. 

Our goal would be to gather enough signatures to gain interest from the N&O so they might run a story about this; to that end, if you would be willing to speak to 

the press at that time, please let me know! 

Please respond to this email if you are willing to add your name to this letter. Thanks so much for all you do for North Carolina! 

Best, Tarrah Callahan 

++++++++++++++++++++++++++++++++++++++++++ 

Nancy Mackean 

William H. Chafe Professor of History and Public Policy 

Director, Center for the Study of Class, Labor, and Social Sustainability (the CLASS Center) 

http:!!sites.duke.eduidassi 

Mailing address: 

Department of History 

Box 907:19 

Duke University 

Durham, NC 27708 - 07:19 

Tarrah Callahan 

North Carolina Coalition for a Moratorium 

20:1 W. Main Street, Ste. 30:1 

Durham, NC 2770:1 



As professional historians and scholars across North Carolina, we are deeply 

concerned about our state’s civil rights legacy and the fairness of our capital punishment 
system. As such, we write to urge the North Carolina General Assembly to leave the Racial 

Justice Act intact. 

In 2009, the N.C. General assembly passed the Racial Justice Act, landmark legislation 

which empowered the courts of North Carolina to examine the impact of race on the death 

penalty. The law’s purpose was to determine whether race continues to be a "significant 
factor" in deciding which defendants are sentenced to death. In 2012, Superior Court Judge 

Gregory Weeks determined without a doubt that race does still infect capital punishment. 
Weeks found overwhelming evidence of racial discrimination in jury selection in all four 

cases tried under the Racial Justice Act. 

Now, we are facing a new Governor and legislative leaders who have suggested 

completely repealing the Racial Justice Act. In the eyes of the nation, North Carolina would 

be the state that was presented with clear evidence of racial bias in capital sentencing and 
chose to look away. Rather than working to eliminate the role of race in the death penalty, 

our lawmakers have signaled their intent to respond by repealing the law that uncovered 
the problem. This would be a tragedy not only for the defendants who will be executed, but 

also for the State of North Carolina. 

{PAGE \*MERGEFORMAT} 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER (REGESTER)> 

Saturday, January 26, 2013 9:06 AM 

~t?~n276 - thll2012@lisl~rv .unc .edu 

I~W: <<1/28 Application Deadline>> ’Fell Students About TEACH Charlotte Today 

F~om: Camilla Robinson [camilla.robinson@tntp.org] 

Sent-" Friday, 3anuary 25, 2013 4:35 PM 
To-" Regester, Charlene B 
Subject-" <<:[/28 Application Deadline>> Tell Students About TEACH Charlotte Today 

Having trouble viewing this email? Click here 

TEACH Charlotte Needs High Quality 
Teachers 
Edclcational inequi~>, is a serious probiem in Cisarlotte~ but TEACH Cha!io~e is 
working it’., part;~,ership v,,’ith the Charlotte Meckler’.,bu;g School System to recruit and 
~ra~n recent graduates and career char~gers who do not have experience or8 
degree ~n education (~nclud~ng ~censure programs), but do have the ~eadersh~p ski~ 
and passion necessary to teach students ~n h~gh~need areas. 
i’m sure you have taught st~dents that have what ~t takes to be an excei~ent teacher, 



and would be able to share the university knowledge they’ve obtained to inspire the 
~ext generation of [ewye,~s, docbrs, auSqors, engir~eers, ar’.,d morel 
Our priority deadline is January 28tH and we have oppoAunities for stucients from 
backgrounds. ieil your students about TEACH Charlotte today! 

Forward this email 

This eraail was sea~ to re~ester@email,tmc.edu b~ camill&robinsea@tntp~eN 

Update Profile/Email Address Instant iemeval with SafeUnsubscribe~’~’ Privacy Policy. 

TNTP PO Box 30035 :: Charlotte :: NC 28230 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Saturday, Jmmary 26, 2013 9:11 AM 

Anderson, Barbara S <barbara anderson@unc.edu-~ 

ILE: Goofed? 

Dear Barbara: Eunice contacted me again and I agreed to teach AF~A2vl 101 online because I assumed that you had already contacted her. Currently, I am wating to hear back from her so I 
would urge that you contact her to teach AFRI 101. It" this does not work for you, I am vely much willing to decline to teach AFAM 101 online. You can let me know the final verdict. 
Sincerely, Charlene Regester 

From: Anderson, Barbara S 
Sent: Friday, Janua~z 25, 2013 4:25 PM 
To: Regester, Charlene B 
Subject: Goofed? 

Hi there, Charlene I am afraid I may have goot?d. I forgot to email Eumce after our last conversation. Or did you change your mind about the CCO course? I am really fine with either AFAM 
or AFRI, just so long as I have one of them. Hope you are warm and safe! B 

Barbara Shaw Anderson 
Associate Director, African Studies Center 
Lecturer, Department of Afi’ican and Afru-American Studies 
African Studies Center, CB#7582 
3027 Fedt~;x Global Education (;enter 
University uf North Carulina 
Chapel Hill, NC 27599-7582 
(919) 962-1406 orifice 
(919) 843 -2102 fax 
b anderson@unc edu 

http://africa.unc.edu/ 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Saturday, Jmmary 26, 2013 9:18 AM 

Anderson, Barbara S <barbara anderson@unc.edu-~ 

I~W: Form - CCO Summer courses 

Sent to Judith -CCO Smnmer 2013.pdf 

Dear Barbara: To update previous email I did not realize that I had received this information. Therefore, in order to keep it from becoming confusing let’s leave it as indicated 
in the form attached. In the future, if we start this conversations earlier, I am willing to work with you. Sincerely, Charlene Regester 

From: SaNe, Eunice N 
Sent; Friday, January 25, 20.t3 1:08 PM 

To; Benowitz, Judith 
l:::c; Anderson, Barbara S; Regester, Charlene B; Howell, Tia N. 
Subject; Form - CCO Summer courses 

Dear Judith, 

Kindly see attached signed form pertaining to CCO Summer courses in the department. Thanks for working with us on these courses. 

Barbara and Charlene: 

If you have further questions kindly contact Judith. In addition, this is to confirm that ria has reviewed overload issues but if you have further questions about this matter 
please get in touch with her. 

Best wishes, 
Eunice 



Department of African and Afro-American Studies 
CCO Courses to be offered via the Friday Center 

Summer 2013 

Carolina Courses Online (CCO) 
CCO courses operate on the regular semester schedule, are totally online (asynchronous), and are offered 
during fall and spring semesters and over one summer session that spans both UNC summer sessions. 

Instructor Names* Email address 
Course Number and Name and PiD and Instructor Rank 

AFRI 101 Barbara Anderson b_anderson@unc.edu 

AFAM lO1 Charlene Regester regester@email.unc.edu 

*It would be helpful if you used the instructors’ official names associated with their PIDs. 

Note: If courses tend to enroll ten or fewer students each semester, please consider offering them 
just once a year. 

The potential impact of overload pay should be considered for any instructors who are full-time 
faculty members. Each time an instructor revises and teaches a course, they receive $5900 (for TAs) or 
$6150 (for faculty and others with PhDs). If they have recently authored the course, they receive an 
additional $4,000. If these amounts exceed the overload limit for any instructor, please contact us so that 
alternative arrangements can be discussed. 

Please sign below and remm to Anne Bisese or Judith Benowitz at the Friday Center (CB# 1020).by 
January. 1, 2013. By signing below, you affirm that these instructors have been or will be appointed to 

the appropriate rank within your department/school and meet the minimum requirements of the Southern 
Association of Colleges and Schools, our accrediting agency, for teaching the course or courses 
designated. 

Dean, Department Chair, or Associate Chair Date 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, Jmmary 28, 2013 3:05 PM 

Me~, Winifred F <flceddie@email.unc.edtr~ 

ILE: Films Needed 

Dear Fred: Thanks much and will keep you posted. Sincerely, Charlene Regester 

From: Metz, Winifred F 
Sent-" Monday, January 28, 2013 2:31 PM 
To-" Regester, Charlene B 
Subject-" Re: Films Needed 

It looks like rll be able to order a]l of them but "Thvee Penny Opera." I’ve got some etnails out to my colleagues across the country. - to see if they have any 

sugges~tions. 

Otherwise, look for these others in the collection soon! 
Hope you’ve doing well. 

Best, 
Winified 

Winifred Fordham Metz 
Media Librarian & Head, Media Resources Center 
House Undergraduate Library 
University of North Carolina at Chapel Hill 

freddie@email.unc.edu 
919.962.4099 
http://www.lib.unc.edu/house/mrc 

On Jan 28, 2013, at 1:47 PM, Regeste~; Charlene B wrote: 

Dear Fred: If possible can you see if you can locate the following films that are not in the MRC. They are being requested for research purposes. If you cannot locate then I 
will try to do so. Thanks much. Sincerely, Charlene Regester 

From: Hamilton, Scott Jr 
Sent; Monday, January 28, 2013 1:31 PM 
To; Regester, Charlene B 
Subject: Re: Films Needed 

The Five Pennies (features Danny Kaye and Louis Armstrong) No 
Ocean’s Eleven (Frank Sinatra and Sammy Davis, Jr.) Dvd13622 
Convicts Four (Sammy Davis, Jr.) No 
Robin and the Seven Hoods (Sammy Davis, Jr.) V928 
Sergeants Three (Sammy Davis, Jr.) No 
Porgy and Bess (1959 -- DVD version) Dvd12424 
Johnny Cool (1963 Sammy Davis, Jr.) No 
Threepenny Opera (1963 Sammy Davis, Jr.) No 

scott 

From: <Regester>, Charlene B <regester@email.unc.edu> 

Date: Monday, January 28, 2013 12:55 PM 

To: Scott Hamilton <shamilto@email.unc.edu> 

Subject: Films Needed 

Dear Scott: Please let me know if the MRC has any of the following films. Tf not, I may try to order. Thanks for your assistance. 

The Five Pennies (features Danny Kaye and Louis Armstrong) 

Ocean’s Eleven (Frank Sinatra and Sammy Davis, Jr.) 

Convicts Four (Sammy Davis, Jr.) 

Robin and the Seven Hoods (Sammy Davis, Jr.) 

Sergeants Three (Sammy Davis, Jr.) 

Porgy and Bess (1959 -- DVD version) 

Johnny Cool (1963 Sammy Davis, Jr.) 

Threepenny Opera (1963 Sammy Davis, Jr.) 



Sincerely, Charlene Regester 





From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER REGESTER)> 

Thursday, January 31,2013 11:43 AM 

Me~, Winifred F <flceddie@email.unc.edu> 

FW: NFB Education Newsletter - Janua~ 2013 

From: NFB Distribution [distribution@nfb,ca] 
Sent-" Thursday, January 31, 2013 10:34 AlVl 
To; Regester, Charlene B 
Subject; NFB Education Newsletter - 3anuary 2013 

As the first African American president is sworn into office a second 

time, the country is mesmerized by Daniel Day Lewis playing the 

president who abolished slavery. It’s Oscar time again. 

The National Film Board of Canada (NFB) has produced over 13,000 

films and won more than 5,000 awards, including 12 Oscars. With 72 

Academy Award nominations, more than any production company or 

organization outside of Hollywood, the NFB has made its mark on 

cinema history. 

In honor of Oscar, we’re offering a 25% discount on 10 films directed 

by our Oscar-nominated or Oscar-winning directors. To take advantage 

of this one-time special discount offer, call 1-800-542-2164 and use the 

code "USOSC" to purchase the titles listed below.. 

The animators of Oscar nominee ~I/~.&~’~. were also 

nominated for this lyrical film about the fragility of life and 

finding extraordinary joy in the ordinary. When the Day 

Breaks does for cinema what poetry does for language 

Shu~-~o Wang offered a ~r~o~a~ ~tiw on th~ Cu~t~r~ 
Revolution and the years that followed in SunNse Over 

Tiananmen Square In They Chose China, he aims his 

camera on an astonishing story of American soldiers who 

were in POW camps during the Korean War and chose 

~ommunist ~hina after they were set free. .......................................................................................................................................................................... 



The director of Oscar winner Ever’l! ~’MId brings a famous 

Jewish folk tale to life in this animated film about our tendency 

to romanticize what we don"t have. An insight into a modern 

existential problem. 

ARUBA 

Oscar-nominated Hubert Davis goes beyond the 

autobiographical Hardweed and shows us what it"s like 

to grow up in today"s inner city. 

LA SALLA 

Richard Condie’s The Biq S~it was an Oscar favorite, but he 

also received a nomination for this animated short that’s all 

about temptation. Can we all just do as we please or are 

there consequences to our actions? 

"La Salla, though beginning as deliciously wacky nonsense, 

eventually leads to serious philosophical questions (playfully 

posed, of course) Highly recommended"- Video Librarian 

Using the same technique she perfected in the Oscar- 

nominated Tt~e $#’eet, Caroline Leaf tells a tale based on 

the first chapter of Franz Kafka’s famous existential novella. 

~=IRo ~’@:RGU!-ER~S GIFT 

Oscar winner Beverly Shaffer’s *[[]L~#[.&.~:~gJ(, about a 

resilient young girl with spina bifida, moved audiences young 

and old. Shaffer’s artistry dazzles us again in this film about a 

beloved music teacher and his gifted student. 

RUN,~WAY 

Cordell Barker’s ~.~!~..~{#~,2~:#..#.~.£,~ and ~:~Z’#.&.~:~.]#.’~.f~.~.~:~. 

were nominated for Oscars, and his short Runaway is no 

less hilarious and astute. 

"There’s metaphorical heft to [this] springy animated 

comedy, an analysis of bailout-era economics via the 

demented trajectory of a class-segregated railway train."- 

Eye Weekly 

55 SOCKS 



Co Hoedeman’s Oscar winner The Sand Castle poignantly 

captured the ephemeral nature of all that is created In his 

new animated film about one family’s struggles during the 

Second World War, we see how tenacious and poetic the 

human spirit can be. 

PENGUINS BEHIND BARS 

The animator who created The Ter~de~" Ta#e of O#r~dere~a 

,~##,#.r~[A spoofs a Hollywood genre in this shockingly frank, 

no-holds-barred look at life inside a woman’s prison penguin 

style. 

Send your feedback to < ’,.~L~.!I~?.#.E[~..,/~b..[!:~I.~.[~ > The N FB respects the confidentialit~ of the information you submit. We 

never share information with third parties. To find out more, consult our 

You are registered with the following e-mail address: REGESTI=R@EIV’~ILUNC.I=DU. 

To unsubscribe, please ~[[£.i:~..[i~-..,~.~. or reply to this email with the word "unsubscribe". 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, January 31,2013 12:00 PM 

Kapur, Geeta <gkapur@email.unc.edu> 

I~W: Your JSTOR Citations 

Citations.v.~ 

From: regester@email.unc.edu [regester@email.unc.edu] 
Sent: Tuesday, January 29, 2013 6:03 PM 
To: Regester, Charlene B 
Subject: Your JST©R Citations 

JST©R CITATION LIST 

These citations have been sent to you 
regester@email unc edu 

Your use of the JST©R archive indicates your acceptance of JST©R’s Terms and Conditions of Use 

http://www jstor org/page/info/aboutipolicies/terms isp 

NL~IBER OF CITATIONS : 1 

Title: Liberating Lawyers: Divergent Parallels in "Intruder in the Dust" and "To Kill a Mockingbird" 
Author(s): Rob Atkinson 
Source: Dttke La~v Journal, Vol. 49, No. 3 (Dec., 1999), pp. 601-748 
Publisher(s): Duke University School of Law 
Stable URL: http:/iw~-~’.]stor.orgistable/1373084 
Abstract: Professor Atkinson hopes William Faulkner’s "Intruder in the Dust" ~vill replace Harper Lee’s "To Kill a Mockingbird" as our favorite story of la~3,-erly virtue. In both stories, a 
white male lawyer and his prot4g4 try to free a black man falsely accused of a capital crime. But belo~v these superficial similarities, Professor Atkinson finds fundamental differences. "To 
Kill a Mockingbird," with its father-knows-best attorney, Atticus Finch, celebrates la~’erly paternalism; "Intruder in the Dust," through its aristocratic black hero, Lucas Beauchamp, and 
his lay allies, challenges the rule of lawyers, if not law- itsel£ The first utges us to serve others in a ~vay that confirms our superiori~ in a systeru we have ruade in out own image; the second 
engages us in a dialogue ~vith those who ruay be able to help us make our corrmmn ~vorld better than we alone could ever have imagined. Beyond this coraparison, Professor Atkinson 
invites us to wonder why we prefer the mure cornforting tale to the more challenging. In his vie~v, the fault lies largely with contempurary legal education. Even as that education 
recormnends our using the la~v to liberate others, it fails to free us froru out own prejudices and preconceptions. Current calls for more skills training and doctrinal scholarship both reflect 
and exacerbate this failure. Although Professor Atkinson doubts that literature can lead us to eternal, transcendent values, he believes that it can open us to ne~v possibilities of personal 
virtue and social justice. Like the Socratic dialogues, "Intruder in the Dust" makes us exaruine out lives in dialogue with others. That, Professor Atkinson concludes, is both its principal 
lesson for us lawyers and its best claim for elevation in ottr canon. 

These records have been provided through JSTOR (http:iiwww. stor.org). 

If you have an), questions or need assistance using JSTOR, please contact JSTOR Support (http://;vw;v.jstor.org/action/showContactSupportForm) and let us know how we can help you 

For more information about JSTOR, please visit http ://about.jstor. org/ 

If you need additional assistance, please do not hesitate to contact JSTOR Support (http://www jstor org/action/showContactSupportForm). 

JSTOR Support 

support@j stor.org 

(888) 388-3574 

JSTOR is part of ITHAIZ,24, a not-fbr-profit organization helping the academic con~munity use digital technologies to preserve the scholarly record and to advance research and teaching in 
sustainable ways. 
Terms and Conditions (http:/i;vw;v.jstor.org/page/info/about/policiesiterms.jsp) I Privacy Policy (http:i/www.jstor.org/page/infoiabout/policiesiprivacyjsp) I Cookies 
(http:/iabout.jstor.org/cookies-use)I Accessibility (http://wwwjstororg/page/info/about/policies/accessibilitv.jsp) 

(c)2000-2012 ITHAKA. All Rights Reserved. JST©R(r), the JST©R logo, and ITFL4KA(r) are registered trademarks of ITHAKA 



JSTOR CITATION LIST 

These citations have been sent to you from: 

regester@email.unc.edu 

Your use of the JSTOR archive indicates your acceptance of JSTOR’s Terms and Conditions 

of Use 

http://www.jstor.org/page/info/about/policies/terms.jsp. 

NUMBER OF CITATIONS : 1 

Title: Liberating Lawyers: Divergent Parallels in "Intruder in the Dust" and "To Kill 

a Mockingbird" 

Author(s): Rob Atkinson 

Source: Duke Law Journal, Vol. 49, No. 3 (Dec., 1999), pp. 601-748 

Publisher(s): Duke University School of Law 

Stable URL: http:iiwww.jstor.org/stable/1373084 

Abstract: Professor Atkinson hopes William Faulkner’s "Intruder in the Dust" will 

replace Harper Lee’s "To Kill a Mockingbird" as our favorite story of lawyerly virtue. 

In both stories, a white male lawyer and his protA~ggA© try to free a black man falsely 

accused of a capital crime. But below these superficial similarities, Professor 

Atkinson finds fundamental differences. "To Kill a Mockingbird," with its father-knows- 

best attorney, Atticus Finch, celebrates lawyerly paternalism; "Intruder in the Dust," 

through its aristocratic black hero, Lucas Beauchamp, and his lay allies, challenges 

the rule of lawyers, if not law itself. The first urges us to serve others in a way 

that confirms our superiority in a system we have made in our own image; the second 

engages us in a dialogue with those who may be able to help us make our common world 

better than we alone could ever have imagined. Beyond this comparison, Professor 

Atkinson invites us to wonder why we prefer the more comforting tale to the more 

challenging. In his view, the fault lies largely with contemporary legal education. 

Even as that education recommends our using the law to liberate others, it fails to 

free us from our own prejudices and preconceptions. Current calls for more skills 

training and doctrinal scholarship both reflect and exacerbate this failure. Although 

Professor Atkinson doubts that literature can lead us to eternal, transcendent values, 

he believes that it can open us to new possibilities of personal virtue and social 

justice. Like the Socratic dialogues, "Intruder in the Dust" makes us examine our lives 

in dialogue with others. That, Professor Atkinson concludes, is both its principal 

lesson for us lawyers and its best claim for elevation in our canon. 

These records have been provided through JSTOR http:i/www.jstor.org) . 

If you have any questions or need assistance using JSTOR, please contact JSTOR Support 



(http:iiwww.jstor.org/action/showContactSupportForm) and let us know how we can help 

you. 

For more information about JSTOR, please visit http:/iabout.jstor.org/ 

If you need additional assistance, please do not hesitate to contact JSTOR Support 

(http:!iwww.jstor.org/actionishowContactSupportForm). 

JSTOR Support 

support@jstor.org 

(888) 388-3574 

JSTOR is part of ITHAKA, a not-for-profit organization helping the academic community 

use digital technologies to preserve the scholarly record and to advance research and 

teaching in sustainable ways. 

Terms and Conditions (http:/iwww.jstor.org!pageiinfoiaboutipoliciesiterms.jsp) 

Privacy Policy (http:iiwww.jstor.org/pageiinfoiaboutipolicies/privacy.jsp) I Cookies 

(http:iiabout.jstor.org!cookies-use)    I Accessibility 

(http://www.jstor.org/page/info/about/policies/accessibility.jsp) 

(c)2000-2012 ITHAKA. All Rights Reserved. JSTOR(r), the JSTOR logo, and ITHAKA(r) are 

registered trademarks of ITHAKAo 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, January 31,2013 4:30 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve DVDs for AFAM 276 & AFAM 051 

To Whom It May Concern: Please reserve the following DVDS 
AFAIVl 276 for Tuesday February 5, 20:t3 -- DVD version of Within Our Gates 65-DVD :t4323 
AFAIVl 05:t for Tuesday February 5, 20:t3 -- DVD version of Lost Boundaries 65-DVD :t5406 

Thanks much for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, February 5, 2013 8:46 AM 

Janken, Kenneth R <krjmaken@email.unc.edu~~ 

1~£: Testing Center 

Thanks for your quick reply. Sincerely, Charlene Regester 

From; Janken, Kenneth R 
Sent: Tuesday, February 05, 2013 8:34 All 
To-" Regester, Charlene B 
Subject: RE: Testing Center 

.h__t__t_p__]_/_~_Lc__c_e__~i_b__i!it_x=u__!!c__:_e_d__t_t_:’_~ There is a phone ]~umber b~ltom 1eli [9I 9--962--83(i 01 Call it m~d ask what you need to do to have the tblks there proctor m~ exam. 

Ke~meth R. J~mken 

ProR:ssor ot’Afl’o.-?~e~%a~ Studies 
Dep~rtmen~ of Aftica~ and Afro- Ame~c~m Studies 

109 t-~ attic Hall, CB~ 3395 

l J ~iversitS’ of N orfl~ C arol ma 
(,h ape~ [t IL N( ....... 

(9I 9) 962- l sl9 ~ voice) 

(9I 9) 966-2694 
(;lick on a link for inii)mmtion al:x)m my p~b~ica’dons: 

[!~y~_?[)’_~!rL~press.unc .ed a/~oks/T - 8059.html 

/ http:,/undpress, nd. edu, book’[ 0()723 

F~m: Re~es~r, Charlene B 
Sent; Tuesday, Februaw 05, 2013 8:32 AM 
To= Janken, Kenneth R 
Subject-" Testing Center 
Dear Professor Janken: Whenever you have a chance please fo~ard the number or email address to the testing center that will give exams to students who are Nking a 
make-up exam. You sent me this information some time ago but I did not keep a record. Than~ much for your assistance. Sincerely, Charlene Reges~r 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, February 5, 2013 11:01 AM 

Morgm~, Victoria (Student Stores) <vnmorgma@store.unc.edu> 

ILE: Course Textbook Adoption Reminder for AFAM 101 

Dear Victoria: For AFAM :t0:t -- I will be using the same texts that used Summer Session I 2012. Sincerely, Charlene Regester 

From: Morgan, Victoria (Student Stores) [vnmorgan@store.unc.edu] 
Sent: Tuesday, February 05, 20:t3 9:50 AM 
To-" Hildebrand, Reginald F; Regester, Charlene B; McMillan, Tim 
C¢-" Morgan, Victoria Nicole 
Subject; Course Textbook Adoption Reminder for AFAM 

Course Textbook Adoption Reminder 
For Summer Sessions 2013 
Dear Professor, 

Please pardon the intrusion. This is a friendly reminder that our recommended due date for ist and 2nd Summer Session 2013 textbook 

orders and ’No Text Needed’ notifications is February 22, 2013. 

Submitting your textbook request early is important because... 
-- It helps us locate and provide more used textbooks to students at a lower price. 

-- It allows us to give students more money fbr their textbooks when they sell them back to us at the end of the semester. 

Textbooks are expensive. We greatly appreciate your help in reducing the cost of textbooks for UNC students as much as possible. 

You can place your order in one of 5 easy ways: 

1) Use the Student Stores website: www.store.unc.edu 

2) Faxyour order: 919-962-3334 
3) Email: textbook@unc.edu (or reply to this reminder by filling in the blanks listed below) 

Instructor’s Name: 

Course: AFAM 101 (est. Chem 101) 

Sections: 

#Students: 

Author: 

IS[IN 13: 

Title: 

Edition: 

Publisher: 

[look style: {Paper/Hardcover) 

Choose: (Required Text or Optional Text) 

4) Campus Mail: Course Materials Department, C[I# 1530 
5) Stop bythe Textbook Office - Top Floor of LINC Student Stores 

Attached is an electronic Textbook Ordering Package for your convenience. 

Regards, 
Course Materials Department 
IJNC Student Stores 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, February 5, 2013 11:02 AM 

Morgm~, Victoria (Student Stores) <vnmorgma@store.unc.edu> 

1~9;: Course Textbook Adoption Reminder for AFAM 276 

Dear Victoria: For AFAM 276 - I will be using the same texts that I used Summer Session I 2012. Sincerely, Charlene Regester 

From: Morgan, Victoria (Student Stores) [vnmorgan@store.unc.edu] 
Sent: Tuesday, February 05, 2013 9:53 AM 
To-" Regester, Charlene B 
Co-" Morgan, Victoria Nicole 
Subject; Course Textbook Adoption Reminder for AFAM 276 

Course Textbook Adoption Reminder 

For Summer Sessions 2013 
Dear Professor, 

Please pardon the intrusion. This is a friendly reminder that our recommended due date for ist and 2nd Summer Session 20:13 textbook orders 

and ’No Text Needed’ notifications is February 22, 20:13. 

Submitting your textbook request early is important because... 

-- It helps us locate and provide more used textbooks to students at a lower price. 

-- It allows us to give students more money for their textbooks when they sell them back to us at the end of the semester. 

Textbooks are expensive. We greatly appreciate your help in reducing the cost of textbooks for UNC students as much as possible. 

You can place your order in one of 5 easy ways: 

1) Use the Student Stores ~vebsite: w~i.store.unc.edu 

2) Fax your order: 919-962-3334 

3) Email: textbook@unc.edu (or reply to this reminder by filling in the blanks listed below) 

Instructor’s Name: 

Course: AFAM 276 (est. Chem 101) 

Sections: 

#Students: 

Author: 

ISBN 13: 

Title: 

Edition: 

Publisher: 

Book style: (Paper!Hardcover) 

Choose: (Required Text or Optional Text) 

4) Campus Mail: Course Materials Department, CB# 1530 

5) Stop by the Textbook Office Top Floor of UNC Student Stores 

Attached is an electronic Textbook Ordering Package for your convenience. 

Regards, 

Course Materials Department 

UNC Student Stores 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN~RECIPIENTS/CN CHARLENE B REGESTER (REGESTER)> 

Tuesday, February 5, 2013 11:50 AM 

su~me@companioncamp.net 

Guidelines 

AFAM051PaperGuidelinesSpring2013.doc 

Dear Susanne: Please review the attached guidelines whenever you have a chance. Thanks much. Sincerely, Charlene Regeter 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, February 5, 2013 1:55 PM 

Janken, Kenneth R <krjmaken@email.unc.edtr~ 

ILE: additions to syllabuses for AVAM 51 & AFAM 276 

Dear Ken: Will review and make changes where appropriate and will try to return by the end of the week. Sincerely, Charlene Regester 

From: Janken, Kenneth R 
Sent: Tuesday, February 05, 2013 1:48 PM 
To-" Regester, Charlene B 
Subject-" additions to syllabuses for AFAM 51 & AFAM 276 

Dear Charlene, 
Part of my job as DUS is to review the department’s course syllabuses. It is in this capacity that I write to you about your syllabuses for Af’AM 51 a~d Af’AM 276. 

Do you deviate from your course syllabuses? If so, you need to include a statetnent to the effect that you may change assigned topics and readings or shuffle their 

order. In case you do occasionally tnodify the syllabus, I aan attuching a file on syllabus structure; point 8 has some suggested laaaguage for this. 

Eunice mid all chairs have to report to the dean of the college attesling that all course syllabuses comply with the structure in the file I’ve attached. If it is appropriate to 

include this language in your syllabns, please revise it and send me a cow NO LATER THAN FEBRUARY 13; of conrse, I roll welcome it early, too. If it is not 

appropriate, please let me know that, too, right away so I can put this matter to resL 

Sincereb; 
Kenneth 

Kenneth R. Ja~aken 

Professor of AIi-o- American Studies 

Depaxtment of African and Afro-Americana Studies 

109 Battle Hall, CB# 3395 
University of North C~xolina 

Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 
Click on a link for information about my pnblications: 

http:/iw~,w~umass~edu,’umpre ss:spr 97/ianken.html 

htlp:i/uncpress.mac.edtt,’books’T- 8059.html 
htlp://undpress.nd.edtr’book/P00780 

htlp://undpress.nd.edtr’book/P00723 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, February 5, 2013 2:01 PM 

Rowe, Beth L <bl@email.unc.edu> 

Assig~maent for AFAM 276 

Dear Beth: Attached is a copy of the year(s) and Newspaper for which students will be assigned. I will meet with them at 3:30 today and indicate that they need to come to the 
reference desk in Davis library to sign up for a time slot to collect articles in microfilm. Once they have signed up for a year of the Chicago Defender, I will then make a copy of 

the sheet for your records. Thanks for your assistance in this matter. Finally, attempted to attach the assignment but it did not load -- will resend later today. Sincerely, 
Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, February 5, 2013 5:38 PM 

aJhm051 @li stserv.unc.edu 

FW: AFAM051.001 Spring 2013 : Materials added to Course Reserves 

From: LibraW Reserves Reading 
Sent: Tuesday, Januapf 22, 2013 3:15 PM 
To: Regester, Charlene B 
Subject: AFAM051 001 Spring 2013 : ~/laterials added to Course Reserves 

Dear Instructor, 

We have processed the reserve materials you requested for AFAM051.001 Spring 2013, adding adding links Jk~r items that we did not already have. 

To view your electronic reserve items, click: 

http ://eres.lib uric. edu.libproxy lib.unc.edu/eresico ursepage.aspx?cid 3644 

(Please Note: The electronic items may not be viewable until a few days before the semester begins for copyright reasons.) 

You may also see the items by clicking on "Reserves" on the library homepage and searching for your course 

If there are any problems or inquiries regarding your reserves, please let us know 

Thank you, 

Resetwes Processing 

Undergraduate LibraW Reserves 
R.B. House Undergraduate Libra., CB# 3942 

reser~,~er eading@~mc, edu<raailto:reserve r eading (d~,,unc. edu> 

919.962 1355 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, February 5, 2013 6:48 PM 

Rowe, Beth L <bl@email.unc.edu> 

Student Microfilm Assigranent 

ChicagoDefenderSpring2013.doc 

Dear Beth: Attached is the assignment for my AI:AM 276 class. Will bring the signed list to the reference desk tomorrow. Sincerely, Charlene Regester 



NEWSPAPER ASSIGNMENT 
TUESDAY CLASS 

SPRING 2013 

CHICAGO DEFENDER (National Edition or City Edition) Call number 1-896 

1) January- June 1945 

2) July-December 1945 

3) January - June 1946 

4) July-December 1946 

5) January- June 1947 

6) July-December 11947 

7) January - June 1948 

8) July-December 1948 

9) January-June 1949 

10) July-December 1949 

11) January -June 1950 

12) July-September 1950 

13) October-December 1950 

14) January-March 1951 

15) April-June 1951 

16) July-September 1951 

17) October - December 1951 

18) January - March 1952 

19) April - June 1952 



20) July-September 1952 

21) October -December 1952 

22) January - March 1953 

23) April-June 11953 

24) July-September 1953 

25) October-December 1953 

26) January-March 1954 

27) April-June 1954 

28) July-September 1954 

29) October-December 1954 

30) January - March 1955 

31) April-June 1955 

32) July- September 1955 

33) October-December 1955 

34) January-March 1956 

35) April-June 1956 

36) July-September 1956 

37) January-March 1957 

38) April-June 1957 

39) July- September 1957 

40) October-December 1957 

41) January-March 1958 

42) April-June 1958 



43) July-September 1958 

44) October-December 1958 

45) January-March 1959 

46) April-June 1959 

47) July-September 1959 

48) October-December 1959 

49) January-March 11960 

50) April-June 1960 

51) July-September 1960 

52) October-December 1960 

53) January-March 1961 

54) April-June 1961 

55) July-September 1961 

56) October-December 1961 

57) January-March 1962 

58) April-June 1962 

59) July-September 1962 

60) October-December 1962 

61) January-March 1963 

62) April-June 1963 

63) July-September 1963 

64) October-December 1963 

65) January-March 1964 



66) April-June 1964 

67) July-September 1964 

68) October-December 1964 

69) January-March 1965 

70) April-June 1965 

71) July-September 1965 

72) October-December 1965 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <iO=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Wednesday, February 6, 20~_3 :[:26 PM 

Kapur, Geeta <gkapur@email.unc.edu> 

FW: Innocence, Racial Justice & The End of the Death Penalty: Free Speaker Series, Open to the public 

From= Caldwell, Kia L [klcaldwe@email.unc.edu] 
Sent= Wednesday, February 06, 20:[3 :[2:50 PM 
To= Department listserv 
Subject: [afriafam] Innocence, Racial Justice & The End of the Death Penalty: Free Speaker Series, Open to the public 

Please share this information with colleagues and s~al&nts. Thank you. 

You are currently subscribed to aNafam as: regester(&email.unc.edu. 
To unsubscribe click here: http:/,’lists.unc.edu/u?i&32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriafam&o 32724531 
(It mW be necesmr3~ m cut and paste tim abx~ve URL if tim liue is broken) 
or send a blank ema~l to leave-32724531-32361607.26892ttEbebb2514dbed042dl 0c3de25~listserv.unc.edu 



AFAM 276 COURSE OBJECTIVES: 
The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of The Birth of a Nation/Early African American Pioneers in the 
Motion Picture Industry 

1. Identify early black pioneers in the motion picture industry and describe their efforts. 
2. Explore the underlying motivations as to why black filmmaJ~ers decided to pursue filmmaking. 
3. Describe the impact of The Birth of a 
4, Define five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated in early screen portrayals, 
5, Compare and contrast the early screen representations of African Americans in all-black cast films m those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given Iris tremendous skill and talent. 
2. Describe images presented by all-black cast films. Explain whether or not these films selwed a useful purpose for African AmericaJa 

audiences and discuss "the impact of these films on black audiences. 
3. Identify Oscar Micheaux. Describe and discuss how black audiences responded to his work and why he is significant to "the stu@ of 

African American cinema. 
4..Identify and describe the screen careers of at least ttuee early black felnale film stars who were considered sex symbols. 
5. Explain why black subservient screen images were popularized and why these images lasted as long as they did. 
6. Demonstrate that you can apply film theory to reading representations of At}ican Americans on screen in the pre-1950s period. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of African American entertainers in cinema. Explain why entertainers were recruited to appear in 

motion pictures. 
2. Discuss why some black film stars perpetuated stereotypical portrayals of African Americans during this period while others did not. 
3. Compare and contrast film reviews and critiques of black films in the black press to those in the mainslseam press. Discuss whether or not 

these reviews are equitable in their treatment of black films. 
4. Describe how the portrayal of the African A,nerican changed fiom the early 1900s to 1940s. 
5. Discuss M~y black western films were ,nade and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeased primarily in all black-cast films in comparison to those who appeased in non-all black cast films. 
3. Explain the impact of integration on the screen representations of African Alnericans. 
4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 
5. Identify the,nes characteristic of lnotion pictures produced in the late 1950s and early 1960’s. Describe the significance o f these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least three African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss the pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identity at least two black comedians who appeased in a number of motion pictures made in the 1980s. Explain why the pictures 

in which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding The Color Purple and describe the impact of tiffs film on black audiences. 
3. Explain whether or not contemporary, black fihns perpetuate stereotypical portrayals of African Americans. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contemporaxy black filmmakers aJ~d describe their contributions to the screen image of African AmericaJ~s. Explore their 

strengths aJ~d weaki~esses. 
6. Compare and contrast the screen image of African Americans in contemporary films to their previous screen portrayals. 

Hood Films of the 1990’s/Guiltsploitation Films 
1. Explain how hood films dominated the decade of the 1990s and discuss the backlash to these films. 
2. Describe why films produced in tiffs decade have been categorized as black-black exploitation films. 
3. Identify parallels between black films produced in the 1970’s with those of the 1990’s. 
4. Explore why Hemy Louis Gates refers to films produced in "this period as "Guiltsploitation’’ films. 
5. Identify how representations of race are transformed on the screen in the decade of the 1990~s in COlnparison to previous decades. 

Black Biopics in the decade of 2000-2010/Magical African Americans/Blacks and the Academy Awards 
1.Identify significant Black Biopics in this period. 
2.Describe and define the Magical AfricaJ~ American Image that has permeated the black screen image in this period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black fillmnakers such as Tyler Perry and describe their impact relative to previous decades. 
5. Demonstrate that you can apply film theou to reading race in contemporaU representations 



AFAM 276 COURSE OBJECTIVES: 
The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of The Birth of a Nation/Early African American Pioneers in the 
Motion Picture Industry 

1. Identify early black pioneers in the motion picture industry and describe their efforts. 
2. Explore the underlying motivations as to why black filmmaJ~ers decided to pursue filmmaking. 
3. Describe the impact of The Birth of a 
4, Define five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated in early screen portrayals, 
5, Compare and contrast the early screen representations of African Americans in all-black cast films m those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given Iris tremendous skill and talent. 
2. Describe images presented by all-black cast films. Explain whether or not these films selwed a useful purpose for African AmericaJa 

audiences and discuss "the impact of these films on black audiences. 
3. Identify Oscar Micheaux. Describe and discuss how black audiences responded to his work and why he is significant to "the stu@ of 

African American cinema. 
4..Identify and describe the screen careers of at least ttuee early black felnale film stars who were considered sex symbols. 
5. Explain why black subservient screen images were popularized and why these images lasted as long as they did. 
6. Demonstrate that you can apply film theory to reading representations of At}ican Americans on screen in the pre-1950s period. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of African American entertainers in cinema. Explain why entertainers were recruited to appear in 

motion pictures. 
2. Discuss why some black film stars perpetuated stereotypical portrayals of African Americans during this period while others did not. 
3. Compare and contrast film reviews and critiques of black films in the black press to those in the mainslseam press. Discuss whether or not 

these reviews are equitable in their treatment of black films. 
4. Describe how the portrayal of the African A,nerican changed fiom the early 1900s to 1940s. 
5. Discuss M~y black western films were ,nade and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeased primarily in all black-cast films in comparison to those who appeased in non-all black cast films. 
3. Explain the impact of integration on the screen representations of African Alnericans. 
4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 
5. Identify the,nes characteristic of lnotion pictures produced in the late 1950s and early 1960’s. Describe the significance o f these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least three African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss the pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identity at least two black comedians who appeased in a number of motion pictures made in the 1980s. Explain why the pictures 

in which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding The Color Purple and describe the impact of tiffs film on black audiences. 
3. Explain whether or not contemporary, black fihns perpetuate stereotypical portrayals of African Americans. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contemporaxy black filmmakers aJ~d describe their contributions to the screen image of African AmericaJ~s. Explore their 

strengths aJ~d weaki~esses. 
6. Compare and contrast the screen image of African Americans in contemporary films to their previous screen portrayals. 

Hood Films of the 1990’s/Guiltsploitation Films 
1. Explain how hood films dominated the decade of the 1990s and discuss the backlash to these films. 
2. Describe why films produced in tiffs decade have been categorized as black-black exploitation films. 
3. Identify parallels between black films produced in the 1970’s with those of the 1990’s. 
4. Explore why Hemy Louis Gates refers to films produced in "this period as "Guiltsploitation’’ films. 
5. Identify how representations of race are transformed on the screen in the decade of the 1990~s in COlnparison to previous decades. 

Black Biopics in the decade of 2000-2010/Magical African Americans/Blacks and the Academy Awards 
1.Identify significant Black Biopics in this period. 
2.Describe and define the Magical AfricaJ~ American Image that has permeated the black screen image in this period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black fillmnakers such as Tyler Perry and describe their impact relative to previous decades. 
5. Demonstrate that you can apply film theou to reading race in contemporaU representations 



SPRING 2013 
AFAM 051 - FRESHMAN SEMINAR 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: ll:00am-2:00pm TH 

Meeting Place: Hanes Hall 112 
Meeting Time: 9:30-10:45 T & TH 

TITLE: MASQUERADES OF BLACKNESS-REPRESENTING RACE IN CINEMA 
COURSE DESCRIPTION: 

This course is designed to investigate how race has been represented in cinema historically, with a 
particular focus on or interest in representations of race when blackness is masqueraded. Its intent is to launch 
an investigative inquiry into masquerades of blackness across various time periods, how we as spectators are 
manipulated by these cinematic constructions of race, and how" race is marked or coded. The course similarly 
seeks to engage discussion, promote debate, stimulate discourse, and facilitate critical readings of racial 
masquerades in screen representations. To accomplish this task, an historical overview of the masquerades of 
blackness in cinematic representations in some four historical periods will be explored: 

I. Pre & Post WWII Period (1930-1950) 
II. Civil Rights Era (1950-1960) 
III. Pre & Post Black Exploitation Period (1960-1970) 
IV. Post-Racial Era of Black Cinema (1980-2012) 

Films produced in these four periods will provide the foundation for interrogating representations of blackness 
to determine not only how cinema influences the socio-political dynamics of race but also to investigate more 
importantly how" racial constructions have evolved over time. Moreover, it intends to deconstruct how racial 
masquerades continue to evolve and proliferate in contemporary cinema and discourse. Students will be 
introduced to theoreti cal concepts that will assist in reading how these racial masquerades are transformed on 
screen. While the course will primarily focus on racial masquerades, other forms of masquerades such as 
gender and class masquerades will also be introduced. These obj ectives will be accomplished through weekly 
discussions, screenings, and reading assigned materials. 

Students will be required to view designated films, participate in weekly discussions, and conduct 
research to gather related literature (early newspaper articles and j ournal essays) that focus in particular on the 
films introduced in class and in general, on racial masquerade. They will be required to produce three short 
papers during the course of the semester. 

TEXTBOOKS: 
Primary Sources: 
Courtney, Susan. Holl)m~ood Fantasies of ~liscegenation: Spectacular Narratives of Gender and Race, 1903- 
1967 (Princeton: Princeton University Press, 2005). 
Mosley, Walter. Devil in a Bhte Dress (New York: Pocket Books, 1990). 
Roth, Philip. The Human Stain (New York: Vintage Books, 2000). 

Secondary Sources: 
Guerrero, Edward. Framing Blackness (Philadelphia: Temple University Press). 
Fischer, Lucy. Imitation of Life (New Brunswick: Rutgers University Press, 19911). 
Young, Lola. Fear of the Dark: Race, Gender and Sexua#ty in the Cinema (New York: Routledge, 1996). 



ASSIGNMENTS: 
1. Students are required to submit one-page (non-graded) weekly critiques of all films screened in class. 

Completing all weekly critiques will influence your final grade in the course. 
2. Students are required to submit three, five-page typed papers reflecting their understanding of 

materials introduced in class and reflecting their ability to critique cinematic representations of race. 
3. Students are required to view" all films screened in class. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), a (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 
articles to the materials introduced in class. 

PAPERS: 
Students are required to submit all papers at the scheduled deadline and papers should adhere to the guidelines 
provided. No late papers will be accepted unless approved by the instructor. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 
phones, texting, and any other intrusive technological devices or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code policies and procedures. Every student 
enrolled in this course is expected to fully participate and observe the honor code. 

TAPING LECTURES: 
You are not allowed to tape lectures unless you have received the permission of the instructor. 

COPYRIGHT: 
Protected by common law copyrights law - copying is strictly forbidden. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability" Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



WEEKLY SCHEDULE 

Week I Jan. 10, 15- 17: Introduction to Representations of Blackness 
Read: Chapter l, Hollywood t~bntasies of Miscegenation, 19-34 
Read: New People: Miscejzenation and ~4ulattoes in the United States by Joel 

Williamson, 100-109. 
Read: Chapter I, Framing Blackness (Supplemental) 
Read: "Passing and the Performance of Gender, Race, and Class Acts: A Theoretical 
Framework," by Liora Mofiel, Women & Performance: A Journal of Feminist Theory, 

vol. 115, no. 29 (2005): 1167-210. 
View: Ethnic Notions 

Week II Jan. 22 - 24: Blacks Masquerading as White 
Read: "Imitation of Life: the Black Woman’s Double Determination as Troubling ’Other’" 
by Sandy Flitterman-Lewis, Imitation of Life, ed. Lucy Fischer (New Jersey: Rutgers 
University Press) 
Read: Chapter 1, Hollyw ood Fantasies of ~4iscegenation, 143-163 
Read: "In-and-Out &Race: The story &Noble Johnson," by Jane Gaines, Women & 

Perf!~rmance: A Journal of Feminist Theory, vol. 15, no. 29 (2005): 33-51. 

View: Imitation of Life (1934) 

Week Ill Jan. 29 - 31: Blacks Masquerading as White 
Read: "Reading the Intersection of Race and Gender in Narratives of Passing" by Valerie 

Smith, Diacritics (Summer-Fall 1994): 43-57. 
Read: Chapter 2, Hollywood Fantasies of Miscegenation, 163-190 
Read: "Miss Em’s Voyeuristic Gaze of Pinky-White Desire for Blackness" by Regester, 
Popular Culture Review 

Read: "White Racism/Black Signs: Censorship and Images of Race Relations" by Cindy 
Patton, Journal of Communication 45.2 (Spfing1995) 
Read: "’The Ineffaceable Curse of Cain’: Racial Marking and Embodiment in Pinky," by 
Elspeth Kydd, Camera Obscura 43 (2000) 

View: Pinky (1949) 

Week IV Feb. 5 - 7: Whites Masquerading as Black 
Read: Chapter 2 t~aming Blackness 
Read: Chapter 2, Hollywood Fantasies oJMiscegenation, 50-99 
Read: "Oppositional Gaze" by bell hooks 
View: Lost Boundaries (1949) 

PAPER I 

Week V Feb. 12 - 14: Whites Masquerading as Black 
Read Chapter 3, Hollywood Fantasies of Miscegenation, 103-123 
View: Kings Go Forth (1958) 

Week VI Feb. 19 - 21: Whites Masquerading as Black 
Read: "The Bodies Story" in f~;ire & Desire by Jane Gaines (Chicago: University of 
Chicago Press, 2001) 
Read: Chapter 3, Hollywood Fantasies oJMiscegenation, 124-141 
Read: Chapter 4, Hollywood Fantasies of Miscegenation, 142-167 
View: Raintree CounO’ (1957) (Part I) 



Week VII Feb. 26 - 28: Whites Masquerading as Black 
Read: Chapter 4, Hollywood Fantasies of Miscegenation, 167-190 

View: Raintree Count’ (1957) (Part II) 

Week VIII Mar. 5 - Mar. 7: Whites Masquerading as Black 
Read: "Miscegenation and the perils of passing films from the 1950s to 1960s" by Lola 
Young, Fear of the Dark: ’Race, ’ Gender and Sexua#ty in the Cinema (New- York: 
Routledge, 1996). 

View: Imitation of Life (1959) (Part 1) 
SPRING BREAK 

Week IX Mar. 19 - Mar. 21: Whites Masquerading as Black 
Read: "Lana’s ’Imitation’: Melodramatic Repetition and the Gender Performative," 

Genders 9 (Fall 1990) 1-18. 
Read: Chapter 5, Hollywood Fantasies of Miscegenation, 193-225 

Read: Devil in a Blue Dress, 1-50. 

View: Imitation of Life (1959) (Part 2) 

Week X Mar. 26 - Mar. 28: Blacks Transcending Blackness 
Read: Chapter 3 Framing Blackness 

Read: Chapter 5, Hollywood Fantasies of Miscegena#on, 226-249 

Read: Devil in a Blue Dress, 50-100. 
View: Band of Angels (1957) 

PAPER II 
Week XI Apr. 2 - Apr. 4: Blacks Transcending Blackness 

Read: "No One Knows You’re Black: Six Degrees of Separation and the Buddy Film 
Formula" by Jennifer L. Gillian in Cinema Journal 40.3 (Spring 2001) 

Read: Devil in a Blue Dress, 100-150. 
Read: "Private Knowledge, Public Space: Investigation and Navigation in Devil in a 
Blue Dress," by Mark L. Berrettini, Cinema Journal, vol. 39~ (Fall 1999): 74-89. 

View: Devil in a Blue Dress (1995) 

Week XII Apr. 9 - Apr. 11: Ambivalence of the Masquerade 
Read: Chapter 4 Framing Blackness 
Read: "Black is White/White is Black: Passing as a Strategy of Racial Compatibility in 
Contemporary Hollywood Comedy" by Mark Winokur in Unspeakable Images (Illinois: 
University of Illinoi s Press, 1991), ed. Lester Friedman 

Read: Devil in a Blue Dress’, 150-215. 
View: Six Degrees of Separation (1993) 

Week XIII Apr. 16 - Apr. 18: Ambivalence of the Masquerade 
Read: Chapter 5 t~aming Blackness 

Read: 7he Human Stain, 1-150 
Read: "Passing and Failing: Reflections on the Limitations of Showing the Passer in The 
Human Stain," by Rachel Gelder, Women & Perjbrmance 15.1 (2005): 293-312. 

View: White Man’s Burden (1995) 

Week XIV Apr. 23 - Apr. 25: Complicating the Masquerade 
Read: 7he Human Stain, 150-361 
COURSE EVALUATION 
APRIL 26 - LAST DAY OF CLASS 

View: Human Stain (2003) 
PAPER III !FINAL EXAM May 7, 2013 8am 



AFAM 051 COURSE OBJECTIVES: 
The student should be able to master the following objectives after completing the readings and screenings: 

Introduction to Representation of Blackness 
1. Identify at least five major stereotypes of African Americans that have circulated and been popularized in popular media. 
2. Describe the various forms of passing or masquerading. 
3. Explain the complexity of racial passing 
4. Define inadvertent passing mad explain how "this differs from other forms of passing 
5. Discuss why the mulatto is most often referenced when analyzing passing literature. 

Black Masquerades in Pre/Post World War II Cinema 
1. Identify the chaJcacters who engage in masquerading in Imitation of Life (1934) 
2. Explain whether or not other chaJcacters if the film also engage in passing and describe on what basis do they masquerade their 

identi~ 
3. Disucss "the screen career of Noble Johnson aa~d describe why he is significant to this stu@ of racial masquerade. 
4. Explain what Saa~@ Flittennan-Lewis means by the Black Woman’s Double Determination as Troubling Other 
5. Define Othemess mad describe how this theoretical concept is applicable to Imitation of Life (1934). 
6. Identify how blackness and whiteness are rnarked in the Irnitation of Life (1934).. 

White Masquerades in Pre/Post World War II Cinema 
1. Explain how white actors/actresses masquerade as black in films such as Pinky (1949) and Lost Boundaires (1949) 
2. Examine how Pinky compares to Peola and disxcuss their similaJcities a~ad differences 
3. Identify other characters in Pinky who also engage in masquerading their identity’. 
4. Explain why a~d how LosH?ouudaries is a more complicated film regarding racial masquerade. 
5. Discuss Susan Courh~ey’s crifique of Imitation of LiJb as it compares to her critique of Pinky. 
6. Explain how blackness is coded are marked in "these films. 

White Masquerades in the Civil Rights Era Cinema 
1. Explain why all-black cast films became less popular. 
2. Identify fihn stars who appeared primarily in all black-cast films in comparison to those who appeared in non-all black cast films. 
3. Explain the impact of integration on the representation of the Africaa~ American in motion pictures. 
4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 
5. Identify themes charactcrisfic of motion pictures produced in the late 1950s and early 1960’s. Describe the significance of these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least 3 African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss the pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identify at least two black comedian, s who appeared in a number of motion pictures made in "the 1980s. Explain why the motion 

pictures in Mlich they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy sunounding the "Color Purple" and describe tile impact of this fihn on black audiences. 
3. Explain Mlether or not conteInporaxy black films perpetuate stereotypical portrayals of African Americans. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contemporary, black filmmakers and describe their contributions to the screen image of African Americans. Explore their 

strengths and weaknesses. 
6. Compare and contrast the screen image of African American, s in contempora~ fillrtS to their previous screen portrayals. 

White Backlash Films of the 1990’s/Black-Black Exploitation Films 
1. Discuss why films produced in this decade have been refbrred to as white bacldash fihns. 
2. Describe why films produced in this decade have been categorized as black-black exploitation fihns. 
3. Identify parallels between black fihns produced in the 1970’s with those of the 1990’s. 
4. Explore why Henry Louis Gates refers to films produced in this period as ’~Guiltsploitation" films. 
5. Identify how representations of race axe traa~stbrmed on the screen in the decade of the 1990’s in comparison to previous decades. 

Black Biopics in the decade of 2000-2010/Magical African Americans/Blacks and the Academy Awards 
1.Identi:fy significant Black Biopics in tiffs period. 
2.Describe and define the Magical African American Image that has permeated the black screen image in lhis period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black filmmakers such as Tyler Perry. and describe their impact relative to previous 
decades. 



TUESDAY WEEKLY SCHEDULE 

January 15 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethnic Notions 

January 22 
Emergence of All-Black Cast 

Films 
Rise of Black Film Stars 
1910- 1920 
Hallelujah 

January 29 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
Emperor Jones 

February 5 
Black Independent Filmmaker 

Oscar Micheaux 
Black Westerns 
Race MovieslWithin Our Gates 

February 12 
Servants and Maids Dominate 

the Screen image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of Life 

February 19 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke EIlington 
Cab Calloway 
1940 - 1950 
Intruder in the Dust 

February 26 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
No Way Out 

PAPER I DUE February 26 

March 5 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
In the Heat of the Night/ 
Shaft 

MIDTERM EXAM 

SPRING BREAK 

March 19 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
Cooley High 

March 26 
Impact of Black Exploitation Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grief 
1965 - 1970 
A Soldier’s Story 

April 2 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebies 
1970 - 1975 
Devil in a Blue Dress 

April 9 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1980 - 1985 

Spike Lee as Producer, Director, 
& Actor 

John Singleton 
1985 - 1990 
Boyz N the Hood 

PAPER II DUE April 9 

Apil 16 
Introduction to the 1990s 
Contemporary African American 

Filmmakers 
Contemporary Representations 
of Race 
African American Cinema in the 
1990s 
Get on the Bus/He Got 
Game/Bamboozled/Do the 
Right Thing/Twenty-Fifth Hour/ 
Human Stain 
Monster’s Ball/Inside Man/ 
RaylHustle and FlowlDream 
GirlslLast King of 
ScotlandlDeja Vu 
Taking of Pelham 123 

April 23 
Intro to Decade of 2000 and 

Decade of 2010 
Blacks and the Academy Awards 
Black Superheroes 
Crash/A m erican 
Gangster/Shadowboxer/ 
American Gangster/Taking of 
Pelham 123/Miracle at St. 
Anna/Blind Side/Precious 
Book of Eli/Cadillac Records/ 
Safe House 

Course Evaluation 
Review for Final 

FINAL EXAMINATION: April 30 Tues. 4pro 
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From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, February 7, 2013 1:10 PM 

su~me@companioncamp.net 

Course 

AFAM051 COURSEOBJECTIVES.doc 

Dear Susanne: Please review the course objectives attached for errors. Thanks much for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, February 8, 2013 4:20 PM 

Cline, Alexis L <Alexis Cline@unc.edu-~ 

I~E: Schedule Meeting With Patricia Parker-Diversity Initiatives 

Dear Alexis: My office is located in 204 Battle Hall -- I assume that Parker will meet with me in my office. Sincerely, Charlene Regester 

From: Cline, Alexis L 
Sent; Friday, February 08, 2013 1:31 PM 
To; Regester, Charlene B 
Subject; RE: Schedule Meeting With Patricia Parker-Diversity Initiatives 

2/13 at 2:00 p.m. works. Where is your office? 

From; Regester, Charlene B 
Sent; Friday, February 08, 2013 1:27 PM 

To; Cline, Alexis L 
Sul~ject; RE: Schedule Meeting With Patricia Parker-Diversity Initiatives 
Dear Alexis: Either day works for me -- just let me know. Sincerely, Charlene Regester 

Cline, Alexis L 
Friday, February 08, 2013 12:42 PM 

Regester, Charlene B 
Subject; RE: Schedule Meeting With Patricia Parker-Diversity Initiatives 

Hi Charlene, 
How about Wednesday 2/13 or 2/20? Pat is fi~ee at 2:00 on both days? Just let me know what you prefer. 

Thanks 

Alexis 

From; Regester, Charlene B 
Sent; Thursday, February 07, 2013 1:35 PM 
To; Cline, Alexis L 
Subject; FW: Schedule Meeting With Patricia Parker-Diversity Initiatives 

From: Regester, Charlene B 
Sent: Thursday, February 07, 2013 1:34 PM 
To; Alexis 
Subject; Schedule Meeting With Patrida Parker-Diversity Initiatives 

Dear Alexis: As previously noted, I will not be able to attend the Diversity breakfast scheduled in March. However, I am attempting to schedule a meeting with Dr. Patricia 
Parker as the Diversity Representative for the Department of African & Afro-American Studies. For dates -- Wednesday(s) or Friday(s) work for me but I will be attending 
some 3 conferences during the month of March. Therefore, I think the end of February or beginning of April will be the best time for me to schedule this meeting. Thansk for 
your assistance. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, February 11,2013 9:10 AM 

Library Media Resource Center <mrc@unc.edu> 

Video Request for AFAM 051 

To Whom It May Concern: I would like to check out the DVD version of Kings Go Forth (:t957) for February 22, 2013 through February :t4, 2013. This DVD is being scheduled 
for AFAIVl 05:t. I will pick up the DVD later today. Thanks much for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, February 12, 2013 1:30 PM 

Me~, Winifred F <flceddie@email.nnc.edtr~ 

Article of Interest 

Dear Fred: We discussed Hazel Scott as one of the first women to have her own tv show -- but someone sent me an article that nearly explores this topic. I am giving you the 
reference and when I have a chance, will come by and let you preview the article. It is entitled, ’qhe Typhoid Marys of the Left": Gender, Race, and the Broadcast List 
Communication and Critical/Cultural Studies Journal, Feb. :I0, (year is not clear 200:t) 
http: //mc.manuscriptcentral.com/rccc 
Will discuss more when I see you in person. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, February 13, 2013 2:44 PM 

Dye, N. Jane <njdye@ou.edu> 

l~E: SCMS Open CaJ1 Panel Assignment 

Dear Jane: Yes, I will be more than glad to chair this panel. Hope to see you then. Sincerely, Charlene Regester 

From: Dye, N. Jane [njdye@ou.edu] 

Sent; Wednesday, February 23, 2023 2:16 PM 
To-" Regester, Charlene B 
C¢-" williamson.382@osu.edu; declue@usc.edu; sejoseph@siu.edu 
Subject; SCMS Open Call Panel Assignment 

Dear Charlene, 

You have been selected to chair this open call panel (below). If you are not able to chair the panel or will not be attending the conference, please contact our 

office as soon as possible. We will identify a new panel chair. The e-mail addresses of the other presenters have been provided below for your reference next to 

the affiliations, in case you wish to contact them for their bios and copies of the paper abstracts. I have copied them on this message, instructions for SCMS panel 

and workshop chairs are attached. When you and the other presenters arrive at the conference hotel, please check in at conference registration in the Drake room 

on the lobby level to pick up your name badge and conference program. The final version of the program will include the room names and a floor plan of the hotel 

meeting rooms. Presenters who have not registered and paid the registration fee will need to do that before they will receive their name badges and programs. 

Please let me know if you have any questions. Thank you for chairing this panel. 

Jane Dye 

SCMS Administrative Coordinator 

._o_~_f_Lc___e__@_c___n_!_s__t___u__dj__e__s_:__o__r~ 

J12: African American Representation and the Cinema 

Room: 
Chair: Charlene Regester (University of North Carolina-Chapel Hill - regester@email.unc,edu) 

Charles Williamson (Ohio State University - williamson.381@osu.edu), "Hattie of Hollywood: Film Stardom, Corporeality, and Eugenic Thought in Fan Magazine 

Fiction" 

Jennifer DeClue (University of Southern California - declue@usc.edu), "Images of Loving: Visualizing ’Miscegenating’ Bodies and Anti-Miscegenation Laws in the 

Documentary Film The Loving Story" 

Sharon Joseph (Southern illinois University - sejoseph@siu.edu), "Forgotten Legacy: Siegmund Lubin and African American Representations in Early Silent Film" 

Charlene Regester (University of North Carolina-Chapel Hill), "Black Male Psychosis and White Male Diagnosis: Home of the Brave (1949) and A .Soldier’s 5tory 

(1984)" 

Sponsors: African/African American Caucus and Oscar Micheaux Society 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, February 13, 2013 4:34 PM 

Nixon, Thomas J <tommy nixon@unc.edu-~ 

I~W: Black His~,ory Month: Free Access to Explore Civil Rights 

From: ProC~uest [proquestmai199@proquest.com] 

Sent: Monday, February ll, 20:[3 :[0:2:[ AM 
To: Regester, Charlene B 
Subject: Black History Month: Free Access to Explore Civil Rights 

Click here to view t:his email as a web page 

% ProQuestl 

Celebrate Black History Month 

with free access and trials of key ProQuest resources. 



~i: ProQuest2 

Celebrate the 50th Anniversary of the March on Washington with free resources that ProQuest 

is making available in celebration of Black History Month. 

Gain valuable insight--from first-hand accounts on slavery to the influence of activists and the 



NAACP to the Civil Rights Bill and its impact on history through present day. 

ACCESS THE FOLLOWING FOR FREE THROUGH FEBRUARY. 

ProQuest Historical NewspapersTM - Black Newspapers--The 

complete story with nine full-image titles that are and cross- 

searchable with other ProQuest Historical Newspapers, 

ProQuest Civil War Era, and with the Black Studies Center 

Access it free now. 

Black Studies Center-- Primary and secondary sources for 

Black or African American studies--including the only periodical 

resource focused exclusively on African and African American 

studies and the full Chicago Defender newspaper from first 

issue to 1975¯ Access it free now. 

books 

ProQuest Civil War Era--Comprehensive, full-image primary F---q 
source materials cover a vast range of topics that led to the 

abolitionist movement and emancipation¯ Access it free now. 

Explore topics including civil rights marches and riots, voting rights, Brown v. Board of Education, 

the NAACP’s influence, and more¯ Ask your librarian to siqn up for free trials of ProQuest History 

Vault modules: 

Black Freedom Struqgle in the 20th Century 

NAACP Papers Collections 

Slavery and the Law 

Southern Life and African American History, 

1775-1915 Plantations Records 

Plus, check out all of the ProQuest History Vault modules, LibGuides and Black History Month and 

other webinars. 

Gain additional insight from complementary resources: 

ProQuest African American Heritage--Groundbreaking digital resource that not 

only brings together records critical to African American family research, but also 

connects to a community of research experts. Access it free now. 

ebrary Black History Month resources 

Ask your librarian to sign up for free trials of: 

Black Abolitionist Papers--Unlike other abolitionist resources, it presents primary 

sources of Black activists in the global abolitionist movement, from1830-1865 

Colonial State Papers--Original manuscripts relating to England’s governance of, 

and activities in, the West Indies during the period of colonization between 1563 and 

1757¯ 

And, see our diversity databases: Ethnic Newswatch, African American Biographical Database, 

African American Poetry, Twentieth-Century African American Poetry, and more. 



~ii ProQuest3 

ProQuest, 789 E. Eisenhower Pkwy., Ann Arbor, MI 48108 

This is a commercial message. 

If you would prefer not to ~vceive further messages from this sender, please 

click on the follomng e-mail link and send a message ruth or mthout 

any text: 

Click here for e-n~l 

Yon will receive one Mdifiona1 e-mM message confirming your removal. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, February 13, 2013 4:36 PM 

Nixon, Thomas J <tommy nixon@unc.edu-~ 

I~W: Celebrate Black Histoo~ Month with Free Access to ProQuest Resources 

From: ProQuest [proquestmai199@proquest.com] 

Sent: Monday, February 04, 2013 11:31 AM 
To: Regester, Charlene B 
Subject; Celebrate Black History Month with Free Access to ProQuest Resources 

Click here to view t:his email as a web page 

% ProQuestl 

Celebrate Black History Month 

with free access and trials of key ProQuest resources. 



~i: ProQuest2 

There’s a lot to celebrate this year! It’s the 150th anniversary of the Emancipation Proclamation and 

the 50th anniversary of the March on Washington Plus, Barack Obama has been sworn in for his 

second term as President of the United States. 



Check out all of the FREE resources that ProQuest is making available in celebration of Black 

History Month. 

ProQuest History Vault--Explore the most well-known and unheralded events from the18th century 

through the 20th century¯ 

Ask your librarian to sign up for free trials of ProQuest History Vault Modules: 

Black Freedom Struqgle in the 20th Century 

NAACP Papers Collections 

Slavery and the Law 

Southern Life and African American History, t775- 

1915. Plantations Records 

Check out all of the ProQuest History Vault modules, LibGuides, and webinars. 

GET FREE ACCESS TO THE FOLLOWING RESOURCES DURING BLACK HISTORY MONTH. 

ProQuest Historical NewspapersTM - Black Newspapers--The 

complete story with nine full-image titles that are and cross- 

searchable with other ProQuest Historical Newspapers, 

ProQuest Civil War Era, and with the Black Studies Center 

Access it free now. 

Black Studies Center-- Primary and secondary sources for 

Black or African American studies--including the only periodical 

resource focused exclusively on African and African American 

studies and the full Chicago Defender newspaper from first 

issue to 1975. Access it free now 

books 

ProQuest Civil War Era--Comprehensive, full-image primary 

source materials cover a vast range of topics that led to the 

abolitionist movement and emancipation¯ Access it free now. 

ProQuest African American Heritaqe--Groundbreaking digital 

resource that not only brings together records critical to African 

American family research, but also connects to a community of 

research experts. Access it free now. 

Ask your librarian to sign up for free trials of: 

Black Abolitionist Papers--Unlike other abolitionist resources, it presents primary 

sources of Black activists in the global abolitionist movement, from1830-1865. 

Colonial State Papers--Original manuscripts relating to England’s governance of, 

and activities, in the West Indies during the period of colonization between 1563 and 

1757. 

Be sure to also check out our complementary ebrary Black History Month resources plus our 

diversity databases: African American Biographical Database, African American Poetry, Twentieth- 

Century African American Poetry, and more. 



~ii ProQuest3 

ProQuest, 789 E. Eisenhower Pkwy., Ann Arbor, MI 48108 

This is a commercial message. 

If you would prefer not to ~vceive further messages from this sender, please 

click on the follomng e-mail link and send a message ruth or mthout 

any text: 

Click here for e-n~l 

Yon will receive one Mdifiona1 e-mM message confirming your removal. 



From: 

Sent: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Thursday, February 14, 2013 l1:57 AM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Video 

To Whom It May Concern: Please reserve the DVD copy of Raintree County for my AFAM 05:t class to be shown on Feb. 26, 20:k3. I will pick up the DVD on Monday, Thanks 

much for your assistance. Sincerely, Charlene Regester 



FFOlll; 

Sent: 

To: 

Subject: 

Regester, Charlene B --~70=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)-> 

Thursday Februau 14, 2013 2:35 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Video 

To Whom It May Concern: Please reserve the DVD copy of Intruder in the Dust (:t949) -- if available on DVD for my AFAM 276 class for Tuesday, February 29, 2013. I will pick 

up the video on Monday. Thanks much for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, February 18, 2013 9:10 AM 

Nixon, Thomas J <tommy nixon@unc.edu-~ 

I~W: Free Access to Explore the Emancipation Proclamation 

From: ProC~uest [proquestmai199@proquest.com] 

Sent: Monday, February 18, 20.t3 8:01 AN 
To: Regester, Charlene B 
Subject; Free Access to Explore the Emancipation Proclamation 

Click here to view this email as a web page 

~: ProQuestl 

Celebrate Black History Month 

with free access and trials of key ProQuest resources. 



~i: ProQuest2 

Celebrate the 150th Anniversary of the Emancipation Proclamation with free access and trials 

of ProQuest resources during Black History Month. 

Gain valuable insight--from first-hand accounts before the Emancipation Proclamation and how it 



has changed history through present day. 

Complimentary access to the following resources through February: 

ProQuest Historical NewspapersTM - Black Newspapers--See 

the actual coverage of the Emancipation Proclamation on 

January 2, 1863 in the NewYork Daily Tribune and coverage of 

events that provide the complete story in eight more full-image 

titles that are cross-searchable with other ProQuest Historical 

Newspapers, ProQuest Civil War Era, and with the Black 

Studies Center. Access it free now. 

Black Studies Center-- Read Dr. Chad Williams’ (Brandeis 

University) essay on the historiography of African Americans 

and the Military to understand howthe Emancipation 

Proclamation fundamentally shaped the relationship of Blacks 

and the military. Access it free now 

ProQuest Civil War Era--Comprehensive, full-image primary 

source materials cover a vast range of topics that led to the 

abolitionist movement and emancipation Access it free now. 

ProQuest African American Heritaqe--Search records critical 

to African American family research in this groundbreaking 

digital resource. You may find records on ancestors dating back 

to the time of the Emancipation Proclamation. Access it free 

Explore slavery with key ProQuest History Vault modules: 

¯ Slavery and the Law 

¯ Southern Life and African American History~ 

t775-1915 Plantations Records 

Black Freedom Struq~qle in the 20th Century 

= NAACP Papers Collections _. siqn up for the webinar 

tomorrow, 11:00am ETandthewebinaronWomen 

during the Civil Rights Era, March 5, 11:00 a.m. ET 

Forward this message, and ask your librarian to sign up for free trials of ProQuest History Vault. 

Plus, see all of the ProQuest History Vault modules and LibGuides 

Explore tile issues relating to colonial plantations and slave trade in the West Indies between 1563 

and 1757 in Colonial State Papers. And see original written accounts of Emancipation 

Proclamation celebrations across the country from South Carolina to San Francisco, in rare 

publications in Black Abolitionist Papers. Ask your librarian to si~qn up for free trials. 

Be sure to also check out complementary ebrary Black History Month resources and our 

additional diversitv databases: Ethnic Newswatch, African American Biographical Database, 

African American Poetry, Twentieth-Century African American Poetry, and more. 



~ii ProQuest3 



From: Regester, Charlene B </O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=CHARLENE B REGESTER (REGES 

Sent: Tuesday, February 19, 2013 8:40 AM 

To: Kapur, Geeta <gkapur@email.unc.edu> 

Subject: FW: CBC READ-IN - THURSDAY 

Attach: CBC Read-In 20113 FINAL Flyer.pdf 

From: Stroman, Deborah L 
Sent: Tuesday, February :19, 20:13 8:29 AM 
To: Stroman, Deborah L 
Subject: CBC READ-IN - THURSDAY 

Good day. Two more days! We hope to see you at the Stone Center at 6:00 p.m on Thursday for this pan-university celebration of Black culture. The 
readers and performers are fired up and ready to go. ;) 

Readers include Drs. Joseph Jordan, Peggye Dilworth-Anderson, Maria DeGuzman; Martina Ballen, Camille Brooks, Vice-Chancellor Brenda Malone; and 

UNC students. 

Special performances by Herrison Chicas, Cadence (all-female a cappella group), Jennifer Evans, and Victory in Praise dancers. 

Special guests: Youth Ambassadors from the Duke School for Children 

The soul J:ood, caribbean, and A.fro-Latino cuisine is ready for your pleasure too. 

Bring a friend! 

Note: 

1. SAVE-THE-DATE: The Department of African and Afro-American Studies and the CBC will host a joint "Appreciation Reception" for the Chancellor 
and the Provost on April 30. (More details forthcoming) 

2. If you are NOT receiving Caucus emails regularly, you must be a dues-paying member. Join at www.unc.edu/cbc 

Respectfully, 

debby 

Deborah Stroman, Ph.D~ CLU 

Chair, Carolina Black Caucus 

www.unc.eduicbc 

cbcchair@unc.edu 919.843.0:3:36 

"Faith is learning to let God keep you steady and to be ruled less and less by #our emotions and circumstonces." (T Paris) 





COLENAN RESE.AF:4,CH GROUP 

Research Associate 

The Opportunity 

Established in 2003, Coleman Research Group, Inc. (CRG) manages the primary research and due diligence needs of 
institutional investors and large consulting firms across all industries globally. 

CRG connects analysts at the world’s leading asset managers, mutual funds, hedge funds, private equity firms, and 

management consultancies with members of our Executive Forum network of industry experts through telephone 
consultations, in-person meetings, and roundtable discussions. 

Proven Growth: CRG named Inc. 500/5000 Fastest Growing Company in 2010 & 2011 
Global Presence: 140+ employees in 5 offices worldwide in New York, Raleigh, London, Hong Kong, and Beijing 
High Profile Clients: 200+ client institutions and 3,000+ individual users worldwide including 10 ofthe top 20 
largest investment advisors, mutual funds, hedge funds, and private equity firms 

We are currently seeking entry-level applicants to join our research team based in Raleigh, NC. 

Research Associates identify and recruit the most relevant experts for our clients’ research projects. They are responsible 
for qualifying and assessing an expert’s fit for a project to ensure that we make the right expert match. Researchers 

specialize in an industry and are expected to monitor industry news, identify market trends, and establish valuable 

professional relationships with senior-level industry professionals. This is a great opportunity to get an introduction to the 

financial services industry. 

Responsibilities: 

¯ Conduct industry research to identify and recruit experts who match the needs of a client’s request 
¯ Contact professionals by way of cold-calling, email correspondence, industry and networking referrals, professional 

associations and other relationships 
¯ Communicate the value of joining the CRG Executive Forum to industry professionals 
¯ Work closely with Research Managers, Project Managers and Account Managers to ensure projects are prioritized 

and fulfilled in a timely manner 

Requirements: 

Bachelor’s degree required 
Foreign language skills are a plus, but not required (Spanish, French, German, Portuguese, Italian, Arabic, Russian, 
Chinese, Turkish) 
Exceptional verbal and written communication skills 
Excellent organizational and time-management skills 
Ability to work in a team atmosphere, but also manage projects independently 
Leadership qualities, positive energy, and the ability to adapt to change in a fast-paced environment 

Interested candidates should send a cover letter and CV to mpatterson@colemanrq.com. 

An Equal Opportunity Employer 

CRG employees are required to sign the Company’s standard non-compete agreement as a condition of accepting 

employment. 



Thank you for choosing Coleman P esearch Group. 

At CRG, we view ourselves as a critical extension of your 

research team, providing you with access to the most relevant 

industry sources, within a rigorous compliance framework. 

Our goal is to build a lasting relationship with you, so hearing 

your feedback is extremely important to me, Please feel free to 

reach out to me directly with any quest:ions or ideas you may 

have to make your experience better. 

Again, thank you for choosing CRG. We k;ok forward to working 

with you. 

Best Regards, 

CP G’s Global Offices 

NEW YOR~( 

120 West 45th Street 

25t~’ Floor 

New York, NY ::[0036 

United StaLes 

]-: +1--212--223-0:[85 

RALEtGH 

434 Fayetteville Street 

Suite 600 

Raleigh, NC: 27601 

Uni[ed S~a[es 

T: + ~--646-.35:1.-8693 

LONDON 

3 St. Helen% Place 

London EC3A 6AB 

United I<ir~gdorn 

T: +44-(0)--20-.7065-7000 

BEIJJING 

Suite 1106, ~ower ¢ 
gA, Guanghua Road 
Chaoyang District 

Bei.iing, China 

T: +86-10-6583-258:]. 

HONG KONG 

Suite 1406, Harcourt House 

39 Gloucester Road 

Wan C:hai 

Hon~ Kon~ SAR 

T: -~852-3421--~.949 



CRG empowers decisions through expert relationships. 

Over the past decade, we have built strong workinB relationships with aN of our cNents, directly connectinB them to 

primary industry sources to help them make their most important decisions. 

this means that we know them. We know how they work; we know their needs; we know their markets. We know 

how to find them the right experts. 

Put simply, our expertise is finding expertise. 

Our Proven Model 

Our Dynamic Network 

In this ever-evolving, global market, you need a dynamic network---, even expertise 
has a shelfqife. ! ~t estry Access 

Our targeted recruiting has custom built the industry’s largest hand-selected 

expert network. 

We know relevant relationships, not numbers matter most. So, we focus on 

finding current knowledge -. from within our rolodex and through new sources. 

Because one unique perspective can shape your entire thesis. 

Fresh Perspectives: We continuaNv refresh our network. 
~I ~I One new expert is recruited for every one consultation that occurs. 

Targeted Aim: We have the highest hit rate in the industry, 
.~,~.~ .~ of new experts we recruit will be selected for cfient consultations, 

C--LeveJ Executives 

Managing Directors 

Senior Managers 

Other’ k~dustry ProfessionaJs 



One-on-One Conversodons 

~. Use for due diligence, channel checks, idea generation, 

executive background checks and industry, education. 

In-Person ~eetings 
Arranged h~troductions 

~ CRG can arrange in-person meetings when you travel. 

HowWe Measure Up 

EXPERTISE 

5£% of our dient.s come from referrMs 

Industry Con~3rence Cove:rage 

~ Meet with CRG experts at industry conferences. 

~ndustry Surveys 

Customized Research 

~ Customized panef surveys for primary market research. 

Hosted Events 

CRG Event Series 

~ Interactive web events and small group meetings 

moderated by our team of experienced analysts. 

Compliance Tools 
Mon~ge Firm-Wide Usage 

1~ Onine management tools and advanced compfiance 

technology to enforce custom rules. 

.~5,429 projects ,si,%e incepdon 

EXECUTION 

4~ hours overoge turn~round time 

71% qf st~f[ in prqject fuI~iflment 

EXPERIENCE 

~ retention rote with our top client4 

20 years pioneering th~~. industry 

Coverage & Composition 

Our network is built on the expert relationships ond expert knowl~ dg~ O~ our speci~Azed, global research team, 

Our regional offices enable 

recruiting on a global scale. 

~ Experts in ].2.,0~.~9 cities 

]~ Projects in 94 countries 

~ Recruil:ing in ].8 languages 

From grc’z// to K~z~khst~n, 



Your C IG Account Management Team 

+1-646-.695.-4837 

mhoar colemanr .corn 

If you require further assistance, please contact Lauren Bainto., Director of Account Management: !Da!~go@co!£!’naBEl,£om I ÷:b-64.6--688--3323, 

CR~’s time-tested project manogement process efficiendy connects you with the most relevant primary sources. 

for you to,find g}~. best mot@. 

U, ~: 5cr~n expe, t~_ g ,"oug~ pbo.,+’.,e ,~,~~te,,"v,,’e*+~s to ensure they ean 

~nswer your question~_ end identey poter’,tiol eonflict:~_ q[ interest. 

We provide @~-’.t;siled i,,",,’te,%%’.t~v ,%.~tes to hdp you select on expert.I 
Our schedu#,ng teem cot~firrn~_ t/’}~ consult~tion. 

Consultotions occur within our compliance framework m~,d     I 

with      ,~ou to get]£edbock ~ 

Your CRG Relationship 

~ 
CRG flives you Ilobal access to all 

industries. 

CRG does not charIe to enter 
projects, view bios or to custom 

recruit experts. 

CRG schedules consultations for 

you and offers translation services 

when needed. 

CRG has an established compliance 

framework with your" firm. If you 

have any questions about these 

policies, please contact us. 



Froln: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Wednesday, February 20, 2013 3:01 PM 

Metz, Winifred F <freddie@email.unc.edu> 

FW: Now Available from the Facets Label - Von Trier, Sanders-Brahms, and Kazuo Hara 

From: Facets MuIU-Media [wholesale@facets.org] 
Sent; Wednesday, ~ebruary 20, 2013 11:57 AM 

To-" Regester, Charlene B 
Subject: Now Available from the Facets Label - Von Trier, Sanders-Brahms, and Kazuo Hara 

Having trouble viewing this email? Click here 

Medea Loosely adapted from the play by Euripides, Lars yon Triets ?~1edea 

is a haunting work of m~thic ~ealism. This brilliantly original 

exploration of the dark passions of a woman scorned unfolds in 

shimmering North Sea maxshlmads and gloomy subterra~ean 

passageways. Shot on video for Dmaish television, yon Trier went for 

a purl~sefully washed out, impressionistic visual style. 

View Medea clip 

Order DVD ] 

~:: Germany, Pale Mother A beautiful, painfully moving account of writer-director Helma 

Sanders-Brahms’s childhood, made to show her own daughter a 

vision of Germany beyond Hitler and the Holocaufft. ’][’he film 
traces the histo~ of Germany from an extremely personal and 

distinctly feminist Ix~int of view. 

View Germany, Pale 
...... Mother clip 

~iI Order DVD 



~:: The House Is Black A revelation of staggering force, lyrically composed by one of the 

20th century’s leading poets, Forough Farrokhzad. Her first and 

only film, it depicts the lives and bodies of people deformed by 

leprosy. This 1962 short was also a heavy influence on the work 

ofAbbas Kiamstami and Mohsen Makhmalba£ who called it "the 

best Iranian fihn." 

View The House Is 
Black clip 

~iI Order DVD 

.~i The Emperor’s Naked Army Marches 
On 

TNs absorbing documentary follows a veteran of Japan’s Vv%qI 

campaign in New Guinea as he ~arches ont those responsible 

the myslerious deaths of severa] soldiers in his unit. The tilm 

created such controversy in Japan npon release that no major 
distributor would ~ouch it. "The tnost amazing piece of 

fihnmaldng" (Michael Moore). 

View The Empero¢s 

Naked Army Marches 

On clip 

.~i Family Nest This impressive firs~ film by Hanga~an autear Bela Tazrr heralded 

tl~e arrival of one of late 20th century cinema!s most compelling and 

original voices~ Shot in a cinema verite slyle, the film captures the 

lives of an ordinary family in a cramped, one-room apartment in 

Communist-ruled Hungary. "Bracing’Y (Slant). 

View Family Nest clip 

This email was sent to regester@email.unc.edu by wholesale@facets.org 

._U_p__d__a__t_e___P__r_9_f_[heZE__m___a_[h_A__d__d__r__e_s_’_s. :. Instant removal with .S__a__f_e___U_t_!_s_L_tt2__-<_r_.’_rj~_e_.~ .P__r_Lv_’_a__C_~L_P__o_[[£~. 

Facets Multi-Media, Inc. I 1517 W. Fullerton Ave. I Chicago I IL I 60614 





From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, February 20, 2013 3:36 PM 

Library Media Resource Center <mrc@unc.edu> 

Resel,~e DVD for Screening Tonight from 6-8pm 

To Whom It May Concern: Please reserve Tamango (DVD) for my screening tonight, February 20, 20:1.3 from 6-Spin -- AFAM 276 class. Thanks much for your assistance. 
Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, February 21,2013 8:28 AM 

Patricia Parker <psparker@ad.unc.edu> 

I~E: ThaNe you 

Dear Patricia: This is to let you know that my colleague Walter Rucker has agreed to attend the breakfast in my absence He has been folavarded the appropriate information. Sincerely, 
Charlene Regester 

From: Patricia Parker [psparker@ad uric edu] 
Sent: Wednesday, FeblqaalT 20, 2013 11:56 PM 
To: Regester, Charlene B; Parker, Patricia S 
Subject: Thank you 

Dear Charlene, 

It was such a pleasure meeting ;vith you last week and discussing 
potential diversity initiatives in the Depaltment of African and 
Afru-American Studies. I’m sunT you wun’t be available tu come to the 
visioning brealc[’ast on March 28 However, I luok furward to cuntinuing 
our work together. I very much appreciate your wisdom and insights. 

Let me knuw how ! can support you in any way as we continue to define 
how best to maximize your role as Diversity Liaison ~2~r your department. 

With warm regards, 
Pat 

Patricia S Parker, Ph.D. 
UNC-Chapel Hill 
Associate Prufessor 
Con-anunication Studies & 
Director uf Faculty DiversW Initiatives 
College of Arts and Sciences 

(o) (919) 962-2311 
(f) (919) 962-3305 

Founder and Director 
The Ella Baker Women’s Center 
http://www, ellab akerwum ensc enter org 
Academic Leadership Prugram Fellow 

Kauffinan Faculty Fellow for Entrepreneurship 



Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Thursday Februar?/ 21, 2013 8:47 AM 

tteaderson, Mae G <hendersm@email.unc.edu> 

Home Sources 

Dear Mae: As a follow up to our discussion regarding the Baker collection -- I just wanted to update you on two sources that might provide additional information on Horne 
:l) Richard Dyer -- In the Space of a Song: The uses of song in film (New York: Routledge, 20:t2). Chapter entitled: Singing Prettily: Lena Home in Holl~ood Ohis source 

might provide some additional information needed). 
2) Some time ago I think I sent an essay published on Home in Camera Obscura; "Lena Horne’s Impersona," by Shane Vogel in Camera Obscura 67 vol. 23, no. :t. (2008) -- 

(my copy is very light so I hope the volume and year are correct) 
Both of these newer sources should provide enough information to add support to the narrative on Home. You might be able to access on line. 
In the meantime, I am working on the bibliography in terms of adding new sources that are relevant since the last update of the bibliography. 

Hope this helps. 
Sincerely~ Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Thursday, Februa~ 21, 2013 12:11 PM 

Regester, Chaxlene B <regester@emafil.unc.edu> 

I~W: EBSCOhost E-mail Result 

26363062.pdf 

From: Regester, Charlene B 
Sent: Wednesday, November 12, 2008 3:55 PM 
To: Henderson, Mae O 
Subject: Fwd: EBSCOhost E-mail Result 

..... Forwarded message from ephost@epnet.com ..... 
Date: 12 Nov 2008 15:19:07 -0500 
From: ephost@epnet.com 

Reply-To: ephost@epnet.com 
Subject: EBSCOhost E-mail Result 

To: regester@email unc.edu 

Record: 1 

TITLE:"Of la Baker, I Am a Disciple": The Diva Politics of 
Reception.AL~IORS:Scheper, Jearmel SOLJRCE:Camera Obscura; May2007, 
Vol. 22 Issue 65, p72-101, 30p, 2 illustrations, 4 bxvDOCUMENT 
T2~PE:ArticleSUBJECT TERMS:ENTERTAIN~ERS 
AFRICAN American womerfl~EVIEWS &AMP; PRODU(~’TS:PRIN(~’ESS Tam Tam (Film) 
ZOUZOU (Film)PEOPLE:B.~-~ER, JosephineABSTRACT:The article looks at how 
U.S. expatriate performer Josephine Baker’s image as both a sexualized 
African American wonran and a mother has been understood and deployed. 
Baker is best remembered for modern primitivism in costumed cabaret 
dances in fihns like "Princess Tam Tam" and "Zouzou." The author also 
examined her public performances on stage and screen. The ternr diva 
often have negative commtations to older women and African Anrerican 
female people but her expression of gender and race and her ability 
to give political salience to her performances.AUTHOR 
AFFILIATIONS: 1 University of 
HoustonIS SN:02705346L©I: 10.1215/02705346-2007-004ACCESSION 
NL~MBER:26363062PERSISTENT LINNI TO THIS REC’ORD 
(PERM~a~LINK):htto://search.ebscohost.corrglo~in.asox?direct true&db fah&AN 26363062&site ehost-live[1]CUT 
AND PASTE: <A 
hre~"http://search.ebscohost.co~rNogin.aspx?direct true&db fah&AN 26363062&site ehost-live">"Of 
la Baker, I Am a Disciple": The Diva Politics of 
Reception.</A>DATABASE: Film & Television Literature IndexFull Text 
Database: The link information above provides a persistent lil~k to 
the article you’ve requested 

Persistem link to this record: Following the link above will bring 
you to the start of the article or citation 

Cut and Paste: To place article lil~ks in an external web document, 
simply copy and paste the HTML above, starting with "<A HREF" 

If you have an?, problems or questions, contact Technical Support at 
http ://support epnet, com/c ontact/askus.php or call 800-758-5995 

This e-mail was generated by a user of EBSCOhost who gained access 
via the L~!IV OF NORTH C~A~ROLINA - CH~A2EL HILL account Neither EBSCO 
nor UNIV OF NORTH C~A~ROLINA - CHAPEL H~LL is responsible tbr the 
content of this e-mail. 

Linlcs: 

[1] 
http://searchebscohost.comilogin.aspx?direct true&db fah&AN 26363062&site ehost-live 

..... End forwarded message ..... 





The Diva PoJitics of Receptio  

Jeanne Scheper 

The US expatriate performerJosephiim Baker (~ 9o6-75), who 

lived primarily in France from 5925 ~o :~975 and became a French 

citizen in ~937, is best remembered tbr spectacles of modern 

primitiYism such as the costumed cabaret dances represet~ted it~ 

films like the ~9:,a° - extra~’aganza tShzces.s :l?~m :lain (dir. Edmond T. 

Gr&~ille, France) and Zo~tzo~t (dir. Marc All{?gret, France, 

Bt~t she also tamot~sly staged her priYate litk’ tk~r public cot~sump- 

tion, pertbrming a vast array of personae in mat~y ditt~ret~t loca- 

tions: as star of stage and film, as modernist mu.se, femme fatale, 

primitive savage, inmrnmional sp?~ ~ransnational antiracist ac~i~ 

isL at~d as an icon of motherhood. 

Born Freda McDonald, Baker fled poverty at~d traumatic 

memories of the violent 19~7 East St. I~ouis race riots by seekiilg 

work in the theater. At runes considered too, kmm, and too dark" 

tk~r chort~s lines, she let~ St. Louis to work as a dresser touring ot~ 

the Theater Owners Booking Association segregated circuit 

African American YaudeYil]e companies. Eventually she worked 

her way into the chorus as a comic pertbrmec and ultimamly she 

landed a role in Noble Sissle and Eubie Blake’s already popular 

Came~,*~ Ob.scura 65, Volume ~, Number 1 

DO~ 10.~ ~ 5/’o27053.t6-~oo7-oo.t ¢~) 2oo7 by (Tam~n’~ 

Published by Duke Umversity Press 
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and groundbreaking Sh.~£[/e Aloftg in 19sl. tlere Baker got her 

professional break and was q~ickly recruited to more principal 

roles, ewmmally being tapped to s~ar in an "all-Negro" sI~ow, La 

~vvue ~g-~ (~9z5-27). Caroline Dudley Reagan, a liberal white 

NewYorker and socialite, conceNed this show as a Ha,{em export 

for Europe. ArrNing in Paris at the height of la vqgue r~gr~, Baker 

acI~ieved a status, ~:andom, and recognition ~ha~ she was never able 

to translam into commercial success in the US. Even so, Baker 

became an iconic international figure, la Jos@hine or la Bake~; 

moving thro~gb the transatlantic c~lmral circuits that helped 

define popular ~:male stage and screen perfbrmers in the early 

twentieth cenmr~; a time when public pert?)rmances of the "pri- 

vate" self coalesced as obligatory and defining elements of ~k’male 

stardom. 

It~ Time (~oo3), a graphic piece tiom the parody series 

ttouse t0r Josephine Baker by contemporary architect Darell 

Wayne Fields, appropriates the t~m~ous 19~8 Adolf Loos design 

House for Josephine Baker and puts the architectural design 

under erasure witt~ a large red X, whose ink bleeds across a parodic 

Time magazine~      . cower. The standard red iiame of the magazine 

cover is taken up in the red of the X, with its echo of black militant 

resistance. The image of the hoarse has been pasted over familiar 

line sketches of Baker dancing naked or wearing a banana skirt or 

one of her o~her ~andeville ou[fits. But instead of being erased or 

covered ove~; these sketched figures seem to break tiee fkom the 

page. Baker’s dancing bo@ in motion seeps through the image of 

the house, as a series of her dancing ti?et seem tea@ to carry it oft~ 

As multiple dancing Bakers surround and overwImlm [he outer 

periphery tiaming the house, her mobilily strikes a marked con- 

trast with the solid and staid block of high modernist architecture 

designed to captivate tmr2 

in the [iAlowing pages, I examine the politics of Baker’s 

mobility and her complicated staging of race, sexuality; and nation- 

ality by interpreting her performances, on stage and screen as well 

as oft; through ~he lens of spec~m:orship and recep~:ion. I exam- 

ine the redeployment of Baker’s iconic status at three sites: the 

tsmous ~969 photograph of Baker’s eviction tiom her home Les 



Milandes in France; the full-length animated feature Les t@lettes 

de Bdl~will~: ( 77~e 7’}@Iel.s ojBdl~wil& dir. Sylvain Chomet, France/ 

Belgium!CanadaiUK, zoo3) in which Baker makes a brief appear- 

ance as a cartoon figure; and Madame Sara (dir. Karim Ainouz, 

Brazil, 2oo2), a fihn based on the memoirs of a legendary Brazil- 

ian drag performecJofio Francisco dos Santos, that treats Baker’s 

Pri~ce.ss Tam Tam as i~ was screened in :~ 93os Rio deJaneiro. These 

citations mark some of Baker’s contemporaw incarnations while 

contributing to a retrospecti~ por ttblio of Baker as a cultural icon 

and female star that sets her in motion rather than freezing her 

in ~he fkame. Using ~heories of disidentification, or "the critical 

recycling of toxic images,’’~ i examine how contemporary recita- 

tions introduce critical hindsight into the significations that Baker 

herself exhibited on stage. "Disidentification," defined by.Jos~ 

Esteban Mufioz as a perfbrmatiw: recitation, can be liberatory, fBr 

instance, when it critically recycles tired images or racist, sexist, 

and homophobic stereotypes. According to Mufloz, disidemifi- 

cation may also be a spectator practice, "a way of shuffling back 

and fbrth between recepiion anti production" (~5)- By looking at 

contemporary recitations of diva icon la Bake1; i examine Baker’s 

multiple and often conflicting perfbrmati~ embodiments of her 

own iconicity as modern primitive. 

’[hken together; ~hese competing and w~ry diff~:rent recep- 

tions retiame nostalgia for Bakec showing how nostalgia itself can 

be a risky yet powert~d af[~ctiv~ structure ~br recycling the past in 

order to imagine a future through cultural materials that hax~e an 

oppressive history. In this sense, modes of reception and fdndom 

work as prodnctive fbrms of aftbctive agency even as they partici- 

pate in oppressive circuits of voyeurism and performance. While 

Baker scholarship has effectively critiqued the colonizing ethno- 

graphic gaze and ~he racist male gaze thal entrap Baker in a prison 

house of primitivis~ discourse, much like the melancholy birdcage 

tiom whose perch she,sinoso, in Zoggzogg, it has had less to say, about 

Baker’s other m~diences, those who mW ha~’� viewed Baker’s home- 

sick birdcage lament fbr Haiti, fbr instance, fiom a ~ransnational, 

black diasporic, black fbminist, or queer perspective. As part of my 

discussion here i want to explore a certain queer fbminist nostalgia 



7(5 . Camera Obsc~ra 

tbr Baker whose bad-girl antics and daring performances of black 

hyperfemininity in the early par~ of ~he twentieth century antici- 

pate la[e twen[ieth-century self:marketers offi?male trouble such as 

Janet Jackson, Tina Turner, and Lil’ ~m.~ Baker is the progenitor 

thor perfiJrmances as mass marketable as those of megas[ar Jen- 

nifer Lopez and as commercially resistant as the cross-race, cross- 

gender displays of cult drag impresario Vaginal (Creme) Davis, 

who recemly staged a cabaret tribute night devoted to Baker at a 

Los Angeles bar renamed for another infamous ~wemieth-cenmry 

transatlantic dub diva, Bricktops.5 

Holding onto Baker as an icon of African American fi’mi- 

nism can be unsetding since she made her li~ing through the spec- 

tacle of the black fbmale body, on sta~eo, deploying racist tropes 

and perpetuating "Black Venus" narratives of primiti~ist exotic 

sexuality; while also pursuing the trappings of white stardom?5 ~i?t 

by, lookinoo [~as[ the desire, 1o .j" udoem Baker’s perfk~rmances either on 

their political efficacy or on their aesthetic merits, we may fhshion 

a critical methodology that moves beyond the persistent dichotomy 

of exercising or lacking agency: Is Baker a race woman or a race 

traitor? is she a pioneer of racial equality or a dnpe of the racist 

colonial gaze? Does she deploy resistant feminist camp aesthetics 

or does she remain complicit as an ot-dectified iJ~use of the mod- 

ernist male gaze? Is sire an indicator of the emerging modern 

era or a representativ~ of the passing Victorian colonial period? 

By examining her pertk~rmances as new and difierent audiences 

rework them, I constr~ct a politics of performance in wMch Baker 

moves throug~ various locations and identities in order to carve 

out a habitable space fior modernism’s Others, tk~r those bodies 

classified and contained through scientific racism’s pervasi~,e and 

gendered ideology as prir~zitive or devia’~z¢~and then rigorously 

excluded and exploited under European colonialism and Jim Crow 

segregation. 

Such tropes of diftL~rence, essential 1o apartheid logics as 

well as to "civilizing missions," were taken ~p and redeployed d~r- 

ing the European in~:erwar cultural vogue f?~r I~zrt ~@e by prac~:i- 

tioners off modernism such as Jean Cocteau, Gertrude Stein, and 

Pablo Picasso. ’lb this list i would add Paul Colin and josephine 

Baker, emphasizing their collaboration in the production of some 



of the most famous primitive images of Baker, namely; a series 

of hand-colored lithographs included in L~: tumulte ~oir (~9z7) 

and liner echoed in Fields’s It~ ~#~e. A~ times avant-garde artists 

such as the surrealists sought to undermine colonial thinking by 

revaluing the so-called primitiv~ as an antidote to the repressi~ 

edicts of"civilization." seeing access to the creative unconscious in 

Af~ican sculpture and religious artifacts.7 Nonetheless, they often 

retained troubling and essentialist t~mtasies about the primitive 

that took the form of racialized exoticisms. Even when artists and 

writers a~tempted through ~heir own experimentations to critique 

i~g)erialism and the destructive consequences of imagining civiliza- 

tion and.~r°°resso , through the violence of colonialism, they otlen 

repeated the representational logics that structured ideas of Euro- 

pean progress and modern civilization in relation to an imagined 

atavistic Afiican primitivism. Baker’s body became exactly such an 

aesthetic site fior exploring and expressing [he fkaught relationship 

of modernism and primitivism. And while Baker herself capitalized 

on such equations, she also refl~sed to be scripted in litany wa)’s. 

It is importan[ [o think [hrough a figure like Baker at this 

particular cultural moment. ~Ks ~oo6 marked bo[h the centenary 

of her birth and saw the production of new discourses of the "un- 

American," Baker’s life is a reminder of the cultural connections 

between the perceived dangers of entertainment anti the perceived 

danger of critiques of i~justice at home and abroad. Precisely 

because of Baker’s contradictory and multila~red deployment 

of race, gendec and nationality, I arg~m that we can productNely 

ref~ame our own nostalgia f6r he~; especially ai: this moment when 

a turn toward nostalgia might take its most conservative ff)rm as a 

turn away fiom current threats~imagined and otherwise~and 

toward an idealized ahistorical past, th~s erasing any progressive 

politics of perf6rmance. 

Instead, turning our critical gaze to multiple and other 

sites of reception allows us to remember the extent to which Baker 

prod~ced complexity within the limits of the historical spectac~- 

larization and commodification of t:he black ff~male body: Con- 

temporary receptions of Baker may criticize or rework her image, 

even as they explore the nostalgias associated with it, incorporat- 

ing what Linda tt~tcheon has termed "the necessary addition of 



irony to this nostalgic inheritance" of modernity:s Such receptions 

produce a range of performances, reminding us tha~ Baker herself 

produced a disrlq)md and disrupting narrative of black woman- 

hood. These receptions ask: Who is watching? Wha~ is at s~ake 

flmse difl~rem poims of reception? Wha~ happens if we refl~se ~o 

remember only one Bakec be tha~ Baker onsmge, Baker in ;he 

banana skirl Baker under FBI surveillance, or Baker very publicly 

evicted flom her home in France in ~969, an image she ensured 

would saturate tim global media? 

Each ske of reception no~ only works ~o identify" a particu- 

lar audience or consumer of Baker’s image hm also produces an 

interpretation of Baker that demonstrates the pertbrmafive side 

of reception. Each site not only produces meanings in excess of 

her original performances but also works to restore significations 

retroactively; allowing ~br los[ meanings or potentials m come into 

dialogic plaF: Raflmr than seeing such transhistorical exchanges 

as moments at which the present imposes or fixes its own criti- 

cal obsessions on the past, or as moments at which nostalgias for 

authentici[:y do the work of erasure, we migIu see such critical recy- 

clings as reinvenfions as well as restorations that both make visible 

and produce Baker’s own diva politics. 

Baker’s "Danse sauvage" from La r~ue ,t~g’,~: and her 

trademark [u[u of s[:yqized bananas~in which she first appeared 

in "Danse des bananas" tbr La f!)lie dujo~x’r at the Folies Berg{!re 

(19~6), deploying her other 

signature ll~ove, silly faces~ 

presen~ quinmssential exam- 

pies of the black ~km~ale 

flmcfioning as a liminal space 

in modernism for an imagi- 

naW encomuer between the 

primitive savagery of the jun- 

gle and tee civilized mode> 

nity of the cosmopolitan city. 
Josephine BakeFs audience as 

This encotlnter iS parodically xepxescnted in Les 
reversed in ~:he opening scenes (d i,. Sylvain Chomet, France/’Belgium/ 

of the animated tk’ature Les CanadaiUK, ~oo3) 



A ce{ro-toon repre,,eotatiot~ of 

Josephine gakec~s banana daocc in L~v 

lripl~ltes de Bd&~i~le. in a black- 

and-white retro toon-wkhin- 

a-toon opening, which 

homage to Disney animation 

of the x93os, Baker makes a 

Bevy Boop-like cameo danc- 

ing in her fhmous banana skirt 

to the musical accompaniment 

of p~ango Reinhardt. Her audi- 

ence is represented as a theater 

~illed with repetitions of the 

same white couple: a lecherous 

lkde old man accompanied by 

an exaggeratedly fat society 

woman in pearls. When Baker 

appears onstage to perform 

her banana dance~lannch- 

ing into a hallmark move in 

which she imitates an animal 

by dancing on all fbnrs~the 

crowd of identical geezers 

goes "bananas." They jump up from their seats and, "going ape," 

li~erally turn into a pack of monkeys, rushing the s~age after, as 

it turns out, not Baker but her bananas. Here whi~e male desire 

to devour the spectacle of primitivism in the fbrm of the black 

female bo@ onstage threatens to nndo its own social performance 

of decorum, exposing the inf=antile and sexual desires behind the 

civilizing mission: ~hat is, the drive [k)r natural resources imagined 

as d~e drive for the ~kmale body through the t~minization, posses- 

sion, and rape of colonial lands2 Of course, they are also stealing 

back Baker’s parodic phallic signifiers. As this scene illustrams, the 

process of incorporating tim Other always threatens the coherence 

of tim modern and the stabilky of the whim civilized masculinity it 

imagines, revealing its own miscegenous desires. 

In 193~, Baker was elected @men of the Colonies at the 

Exposition in Paris, an irony not missed by the Frend~ public, who 

decried Baker’s lack of claim to colonial su~jectbood. Celebra> 
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ing the colonies of North AIrica and their natural and cultural 

resources, the exposition was designed around faux dioramas that 

purported m display people in their native habi~au While Baker 

later had to relinquish her title, her music hall perfiormances consti- 

tuted a parallel world of display and commodification of the black 

bo@ ttowcvcr, as Mae G. [ ~enderson argues, Baker’s performances 

should perhaps be measured fbr their "distance fiom," rather than 

their repetition of; the ethnographic display of the black fk’male 

body epitomized by the historical exploitation of Sarah Baartman, 

also known as the IIottentot Vem~s.m Baker served as a transitional 

figure in the move f~om such nineteenth-century ethnographic 

spectacles of colonial dif[srence to mass-entertainment spectacles 

of imagined racial dit~krence. 2>rri Francis has fl~rther shown how 

"Baker’s popularib~ depended on the way Baker performed her 

own finne and ’fieedom.’ ,u~ Baker’s per[brmance of fieedom as an 

expatriate served to reinforce ideas of France as racially tolerant, 

smuring over the racial politics of French colonialism and assuag- 

ing colonial guilt while at the same time exposing the practices of 

[ JS racism. 

On stage and on fihn Baker repeatedly flmctioned as the 

primitive tbtish, posing as a unNersalized colonial suk~ject turned 

modernist muse. The aestheticized encounter of European 

ernism and its colonial other demands the other’s incorporation 

in[o the modern as i[s ok~jech Les ~’r@lettes de Bdlevill~’ disrupts this 

process of incorpora[ion, as it is impossible to locate a coherently 

modern figure. Whiteness is represented as atas"istic in the scene 

described above, with the coupk’s in the audience representing 

a queer comic trope abou[ the degeneration of white bourgeois 

marriage: the t~t lady’s excessive body implies the conple’s sexual 

d.ysflmction, while the small man represents impotence and sub- 

mission. This couple figures European civilization itself as exces- 

sive and degenerate. Similarly; [he protagonists, the fic[ionalized 

triplets, cleverly introduced as an act that shares the s[age wi[h 

Baker, represent the passing of vaudeville stage performance, pre- 

sented here in a ff~rrn I call ~:he nostalgic grotesque. 

The crisis of masculinity implied by ~:he grotesque male 

body is essential to the modern, representing an anxiety over the 



postcolonial status of patriarchy° As the fihn ironically turns the 

grotesque discourse of degeneration back onto the white male sub- 

ject ~hat produced ih it signals the inabilily of master narratives to 

comain the vitality of those subjects they attempt ~o control. The 

historical Baker’s dignity somehow remait~s imact in this scene as 

the retro-toon places white viewers uncomfortably in the vaudeville 

spectators’ seats, fbrced ~o come ~o terms with tImir own nostalgia 

or desire [br grotesque images of peribrming black bodies.~ In Les 

~{pZ~’t~’s & Bd*~,il& clearly the white gaze emerges as primitivizit~g, 

not the performance as primitive, as Baker’s audience turns into 

the very lhing i~ has f~earflflly pr(~ected onto her body. 

Baker herself capitalized on thejuxtaposition of primitive 

and civilized, as her perfbrmances as "natives" (with their jungle- 

theme costumes and animal associations) were set against public 

appearances in haute cou[ure evening wear. Feminists have long 

argued fbr Baker’s deliberate parodic deployment of primitMst 

tropes, finding resistance rather than acquiescence to exo[iciza- 

tion in her use of comic faces; her intentional "forgetting" of dance 

steps; her insistence on perfbrming "her own idiosyncratic moves"; 

and her abilib, to "manipulat[e] the com’emions of primitMsm 

to gain a considerable amount of comrol over her audietme.’u~ 

Phyllis Rose (albeit in problematic critical language that maps the 

grotesque back on to Baker) argues that Baker’s eye crossing "fimc- 

tioned like a magical gesture of self defense in a specifically erotic 

arena, i~ wards off the relentlessly erotic gaze of whoever might 

have been looking at her as. mythically, one warded off vampires 

by making ~he sign of the cross. Af1aid in some way of evoking 

undiluted sexual excitement, she thwarts the deeply provocative 

contact of eye with eye not.just by a~rting her owt~ eyes but by jam- 

ming them grotesquely up against one another.’q4 Interrogations 

of Baker’s agency continually return ~o such moments of comic 

interruption, unscripted improvisation, or feminist camp 

determination to question whether they prodnce new meanings 

and disrupt old paradigms. Contemporary critics and artists must 

confront all t[m wa}qs in which Baker and her oeuvre seem con- 

straitmd by racist US vaudeville performance com~mions, such as 

blacktsce, or haunted by traditions of etht~ographic spectacle, or 
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circmnscribed by the particular obsessions of modernist aesthetic 

primitivism, ttow do these ways of looking produce Baker? And 

what is Baker’s own contribution ~o [his fig~m~? 

The ~ext in Fields’s I~ 7~me reads "Notes on the Eviction of 

josephine Baker." With ~his caption placed below the Loos design 

Itou.se for Josephine Bake~; which is barred by the large red X, 

Fields exposes the historical irony of a modern house designed to 

captivate Baker but never btfilt as a home for her. tle also points 

to her later very public eviction flom Les Milandes, her comrrm- 

na] farm in France and the site where she staged the creation of 

her ideal f~amily, whom she called the "Rainbow ’[~ibe." But Baker 

can be viewed as having experienced nmnerous evictions. First, 

we might see her as evic[ed from the US, driven out by her experi- 

ence of racism and the images of white mobs of men and women 

a[tacking black people in the violent East St. I,ouis race riots that 

haunted memories of her childhood)5 Fields further describes 

Baker as evicted from the aesthetic and cultural legacy off tarlem: 

"The d~Kcrence between I,oos hou~ e and tlar]em is not one based 

on the obvious distinction be[ween house and city. The diff[~rence 

lies in how the two deal with blackness. Harlem has, aes[hefically 

speaking, moved on. it cominues to manutscture and expor[ black- 

ness on an unprecedented scale and does so without.Josephine’s 

assistance. ~lb pu[ it another way, Harlem prod~tces blackness while 

archi[ecmre merely associa[es with it~Harlem evicted.]osephine 

long ago, while architecture continues to seek her audience.’’~; 

While Itarlem may have evicted Baker, relegating her to a kind 

of shameflfi past, what is compelling is the f~ct that Baker herself 

participated in the staging of these evictions. 

in a photograph that received imernational circulation, 

we see Baker. at age sixty-two sitting on the back steps of her Les 

Milandes chateau in the rain, surrom~ded by bottles of Pettier, 

wearing only her housecoat and a cap, with a blanke[ across her lap 

and bare fket. Her home had been put up fbr auction, and knowing 

that the new owner planned to forcibly remove her, she contacted 

the press, and the cameras rolled. But mfiike Norma Desmond 

(Gloria Swanson), the deluded diva of S~tnset Bo~leva~’~l (dir. Billy 

Wilder, US, 195o), whose morbid expulsion flom ttollywood is 



staged as a grand entrance, Baker went kicking and scratching, 

resisting her eviction from the scene. The ?/’ear was 1909, and the 

image of Baker’s eviction demands to be viewed in the context of the 

civil rights mox,ement in the US. Baker~whose political response 

to American racism had been a self:imposed exile that provoked 

criticism for her absence from the US civil rights movement~ 

staged a particular image of her f~)rced eviction. While Harlem 

may have let go of hex; Baker’s s~aging of ~he eviction was designed 

to bring her closer ~o the quotidian experiences of tlaflem. 

in fact, as a ~,ocal critic of racial discrimination, Baker spoke 

out internationally about the lives of A~5ican Americans and other 

people of color in ~he US. As a figrmer member of France’s iigreign 

service and a spy figr the French resistance against the Nazis, Baker 

deployed her dNadom as a political wea.pon, given that it provided 

her with both a cover and i:he privilege of mobilily: Later she would 

draw explicit connec{ions between t~scism, apartheid, and racism 

in dit~rent national contexts. She spoke passionately about the his- 

tory of race riots in the US and wrote a column for a French paper 

about her experiences of discrimination in i:he US while traveling 

anonymously in the South. Using the moral au~:hority of a global 

perspecti~ and the publicity machine of a stm; Baker was able to 

shame America for its racism. Unsurprisingl?; the FBi and State 

Department perceived any discourse other than one of progress 

on race relations as a threat to national security and a tool of anti- 

American propaganda. As Baker became more outspoken, the US 

State Department became increasingly invested in domesticating 

her by making her a good sui~ject and holding her accountable to 

a citizenship that she had already r(~ected. Because her movements 

could not be restricted by revoking her passpor~ (she held a French 

one), there were more s~btle campaigns ~o discredit her at home 

and abroad. 

~Ik~llingly, the stNheading given to Baker’s files on the FBI 

Web site reads, "The ihmot~s nightclub entertainer was thot~ght 

to be invoNed in coummnist activities, howevec no evidence was 

ever fk)und that proved orbed’rise.’’ri The doublespeak of this sen- 

mnce re~,eals ~he FBi’s continued a~emp~ to scrip~ Baker as f0re~r 

under suspicion. Baker’s diva status necessi~amd a special t0rm of 
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repressive scrutiny. The US government did not simply engage in 

a passive spectatorship by collecting data; rather, its surveillance 

was aimed at defining the idemities of those i~ watched. The clip- 

pings in Baker’s files were meant to implicate her on the wrong 

side of the Cold War.~s ~Ks an archive, the 359 pages of FB[ files 

on Baker draw heavily on clippings from ~he commllnist ~%5~:Fs 

Dai~,, the black press, and translmions ofkems in ~:he international 

press, in an a[tempt to contain her mobility and political influence, 

the Stale Department strategically disseminated [his intbrmation 

abou.t Baker to foreign embassies and the US press, successfl~lly 

imerfbring with her ability ~o travel and speak ou~ al)ou~ racial 

discrimination. 

Ultimatel}; the FBI files on Baker ser~ as an ironic archi~. 

They show her as a captive of a kind of surveillance that attempted to 

neutralize her political critique by f>aming her as an un-American 

pro~ocateur and propagandist. But d~ey simultaneously document 

all the wa}~ she effectively escaped the bounds of US government 

cultural and political comrol. In attempting to create a portrait of 

extremism, these tiles instead depic~ a moderato, though~hl, and 

polkicalty engaged Baker who, as an expatriate, claimed license to 

critique US race relations through a transnational lens. Through 

the FBI files we can construct another set of Baker performances, 

namely, as a social act:ivist, a role fbr which sire is less often remem- 

bered. Nevertheless, I would argue alongside Mary Dudziak that 

the FBI and State Department interfbrence harmed Baker’s caree~; 

"denlying] her the role she sought for herself as a personal ambas- 

sador fbr equality" and creating ~he circmnstances under wI~ich 

Baker turned fiom tim public sphere of ~he stage to the private 

sphere of the f:amily to express her political voice (569). 

In ~9:%,~ Baker and her h~sbandJo Bouillon began selg 

consciously conducting a pseudoscientific experiment in multi- 

cultural harmony by adopting twelve children of difti:rent races 

and religions.~ Baker and Bot~illon wanted to demonstrate that 

their children co~ld grow and thrive together and become a fam- 

ily; a "Rainbow 1iibe" as she called them in response to white 

supremacy. Baker’s rainbow vision of domesticity stands in marked 

contrast 1o the domesticating marble hot~se designed fbr Baker by 



Loos, a zebra-print affair of black-and-white horizontal stripes that 

red,iced the idea of la Baker to race and redfaced race to a prison 

house of competing visual grounds of black and white. ’[i)gether 

gake~; Bouillon, and ~heir ~wel~,e children inhabited an experi- 

mental community a~ Les Milandes in which ~heir private lives were 

open to ~he p~blic ~hrough oftScia] tours and ~isi~ing ho~rs. I~ was 

also home ~oJorama, a wax museum f~amring tableaux of Baker’s 

lit~. Like other t~male stars of her era, she cultivated celebrity by 

staging the details of her private li[( t0r public consumption, 

parading in public with large exotic pets d~ring her early career 

to publicizing her love aft~irs in multiple and contradictory bit)- 

graphical pro!jeers, and finally to exhibiting her public construc- 

tion of the multiracial i:amily as a model United Nations. 

gall]i]y as multiracial spectacle became not only a way 

of producing politics through ~;he per~k)rmance of domesticity 

but also ikmctioned as a new tiame t0r la Baker, the di~a. 

ilv;, romantic coupling,, and the domestic represent exactly, those 

ends persistently thwarted in the narrative trajector?, of Baker’s 

films, in which she had white male costars. These limits reflect the 

combined cultural fk’ars of miscegenmion and sexual promiscuity 

prc~jected onto Baker as a leading la@ who represented both the 

New Woman and the New Negro. These racist cultural anxieties 

were exactly those tha~ Baker defied in her li[k~. The production 

of a multicultural f:amily by the diva became essential not only to 

reim,igorating Baker’s star status but, as it turned out, also to the 

end~rance of her life and legend: her unofficially adopted child 

(and male diva in his own right),Jean-Claude Baker, assumed the 

active guardianship of Baker’s legacy, writing a biography of his 

chosen mothec opening the restaurant ChezJos@hine, and sea- 

ting ~p a foundation in her memor}c 

The public dissemination of the s~aged "private" self 

emerges as an obligatory and defining element of twentieth- 

century t~male celebrity. And transnational adoption as the pub- 

lic performance of motherhood-as-philanthropy has e~olx,ed into 

a recurring contemporary motif of fi’male stardom. No~able 

examples include Mia Farrow, who in t973 began serially adopting 

children of diffcrem racial, ethnic, and national origins (also chil- 



86 . Camera Obsc~ra 

dren with a variety of difficult health needs), and Angelitxa.Jolie, 

who, after joining the [ ~N High Commissio~x for Refugees, adopted 

a son f}om Cambodia and more recently two children f~om dif: 

fbretxt comxtries, as well as made a point of giving birth to her 

biological child in Namibia. By im~oking these ~wo very diftbretxt 

actresses, I do not intend to co~xflate their inte~xtions, desires, or 

politics as adoptive parents. I do, howeven want ~o point ~o an area 

that remains to be fully explored by ~kminist criticism, that is, the 

celebrity of~:amily and especially the figure of the celebrily mother 

engaged in cross-cultural serial adoption. Celebrity performances 

of motherhood raise broader materialist ~minist concerns about 

the global traffic in children at~d the commodification of"dispos- 

able" bodies it~ the world ecot~omy. 

Baker was well aware that her p~blic performance of altr~- 

is~:ic motherhood reversed several important racialized ~:ropes: that 

of the black woman as a bad mother; that of the white woman as 

morally superior and thus fit to adopt, at~d finally, that ofthe black 

child as m~iversally needy or neglected. Baker as a black mother, 

and a wealthy one, t:o poor whim children, as well as to children 

of o~her races, produced an important rescripting of public dis- 

courses on race and motherhood. Baker peril)treed disidet~tifica- 

tion through the incorporation of "a moment, ot2ject, or s~ject 

that is not culturally coded to ’connect:’ with ~he disidentif}dng 

suk~ect.’’~° Baker undermitmd categories into which her body was 

t~ot seen to fit: f~male stardom, successful motherhood, at~d the 

nuclear unit seen as a prese,we of the white family. B~t I would 

argue tha~ Baker’s social per~brmances as mothec wifi?, and activist 

are as integral to understanding her cultural work as are her stage 

dances and fihn peril)finances. Baker’s stagit~g of the Rainbow 

Tribe turns out to be one of her most significant performances, 

and an important elemen~ of that perfbrmance is ~he collapse of 

the public-private divide. However; as a political critique of racial 

prqj udice, the Rainbow’Dibe reasserted a problematic racial essen- 

tialism: Baker expressed racist ideas abom the supposed predis- 

posit:ions of her children, seeing each child as having racialized 

propensities toward certain skills and talents. 



Despite the multiple ways in which Baker’s politics were 

domesticated by others--symbolically in the form of modernist 

arch it e c t ure, m ore literally by s tam-sp ons ore d s urveill an c e duri n g 

the McCarthy era~her pertk~rmances and her iconic diva status 

(whether on view in her s~age shows and films, or in receix, ing the 

Legion of Honor fl:om French president Charles de Gaulle, or in 

her role as ~he mother of the Rainbow Tribe) open up reception 

spaces of more progressi~,e critical possibilities. 25 conclude, i 

turn to queer appropriations of Baker in ordec again, to reimag- 

ine Baker’s own politics of performance. Baker’s late s~age career 

might easily be read as another tragic ending to the reign of a 

sex symbol threatened by the decay of her beauty~according ~o 

mainstream standards and ~uicklv chart ~ing aesthetic ~astes. ~ {ere 

i~ is important to note the way in which the term diva is some- 

times attached, with negative connotations, to the bo@ of older 

women, and especially to older black ~hmale stars, in a way that 

relegates them to the past. in defiance of such gendered scripts 

of female stardom, Baker continned on stage ~mtil the week of 

her death, perfk)rming primarily in the mode of high glamom; 

wearing costumes that evoked her most provocaiive and rew?aling 

early peri0rmances, tler costumes suggested nudity with the use 

of flesh-colored body stockings and f0rm-t?tting e~ening dresses 

that flattered her svelte body and enhanced her larger-than-liik~ 

image, which was literally augmented by the use of huge cabaret- 

s~yle fhather headdresses. Unabashedly exhibiting a periL)truer past 

her prime whose indomitable spirit refuses to conform to the limits 

of the body or social strictures, Baker’s perfi)rmances neatly lent 

themselves to camp appreciatkms of i:he diva. In fhct, fi)r her ~973 

return to Carnegie ttall in New kqork she was marketed explicitly 

to an American~gay audience .... ~ A foremother of fl-~e "bioqneen," 

Baker had a humorous appreciation f?)r the tools that made her 

fhmale stardom radiate, and she approached the construction of 

glamorous fhmininity on the stage with the same disruptix,e humor 

toward gender identity that had characterized her representation 

of race and fk~male primitivism in her early career.:~ 

Drawing attention to the per~0rmativity of identity catego- 

ries, Baker recycled the cultural fantasies attached to her person 
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and to her own mythology: tter queer appropriations of the con- 

sm~ctedness of gender and race went beyond the production of 

a high camp sensibility as "expressing what’s basically serious ~o 

you in terms of tim and artifice and elegance," to cite Christo- 

pher Isherwood’s ~954 definiti°n-~ [t was rather Baker’s ability to 

cannibalize oppressix,e forms that at times ga~e political salience 

to perf~rmances thin otherwise might appear retrograde. Here I 

am borrowing Maryse Condd’s fbrmulation for the amicolonial- 

ist tactics of Caribbean authors: "Cannibalism is what ~)n do to 

what yo~ love. You eat what you worship b~t also make tim of it.’’~ 

While Baker unabashedly sought the f~me and fi)rmne of a diva, 

she simultaneously understood all the ways in which see was not, 

as a black woman, meant to claim the space of glamom; wealth, 

or high art. She understood her own ~mcanny position and can- 

nibalized the tropes of stardom and negrophilia: she incorporm ed 

them, digested them, and recycled them to her own ends. Hence 

Baker’s own iconicity comes to lend itself to cannibalization, to a 

reworking of nostalgia for potentially liberatoQ~ redeployments. 

Karim Ainouz’s film Madame Sa~d is based on the mem- 

oirs ofjofio Francisco dos Santos (x9oo- x976), tee son oF slaves, 

a gay street fighter, a criminal, and a drag performer who spent 

twenty-seven of his seventy-six years in prison, becoming a legen& 

a~’ figure in the s~reets of Rio de Janeiro?5 The establishing shot 

of Mada~r~e Sara shows a badly beaten Dos Santos (Lfizaro Ramos) 

staring at the camera while a ~oice-o~er recounts his numerous 

social and criminal offenses, incl~ding (according to the subtitle 

translmion) the charge that he is a "passive pederast, who shaw?s 

his eyebrows and imitates women, even changing his own voice." 

tle is introduced to us in a long take that mimics a police mug shot. 

For Dos Santos, who makes a living as a petty criminal and a pimp, 

almost every space is impossible to inhabi~some~hing to which 

his bruised and bloo@ t~ce testifies. Through the character of 

Dos Santos, the film explores the legacy oFslavery in the aFtermath 

of abolition (~ 888), as well as Afro-Brazilian diasporic cultures of 

resistance and sn~’ival. 

Wc see the film’s first evocation of Baker as the camera pans 

across Dos Santos’s apartment to giimpse newspaper clippings of 



her tacked to the wall by his vanity table. Asked by a stranger if he 

is a fa.n of Baker, he responds. :’Of la Baker, I am a disciple." Dos 

Santos sees himself not as a f;an but as an initiam of la Baker. For 

him, Baker has something dMne to teach. Throngh Baker he can 

gain a measure of tYeedom by manitksting her performance and 

authorship of glamour, celebrib,, and female stardom. In short, he 

is giwm license to inhabit cultural spaces that have excluded his 

bod~; spaces that would otherwise prove toxic fbr him. While he is 

punished tear impersonating a white cabaret sta~; Dos Santos can 

inhabit la Baker’s esprit and vesm~ents with impunib,. 

Early in the film, the cabaret where he wo~s as a dresser fbr 

a white performer appears to oftkr some respite and opportuni[ies 

fbr creati~ fantasy; But this potential is shattered by the realization 

that his employers ha~’e no intemion of pa)’ing him for his work, 

and tha~ the woman he dresses is filled with contempt f?~r black 

people. She is especially contemptuous of his admiration oL and 

aspirations to, her line of work. When she comes into her dressing 

room to find Dos Santos wearing her costumes and queering the 

words of her perfbrmance, she is livid.~; He apologizes and effi~- 

sivety praises he~; trying [o explain his admira[ion for her ar[ by 

revealing that he has learned all the words to [he number. She is 

disgusted and cruelly rqjects his praise. IIe gives her his word that 

i~: will no~: hN~pen again, and when in return she verbally abuses 

him and dishonors "his word," he becomes enraged, rips her cos- 

tume, tears into her dressing room, and physically a[tacks her. 

The cabaret first appears in the second scene of the fillJ~, 

fbllowing the opening image of Dos Santos’s arrest. The ini~:ial shot 

in [he cabaret is of a blue beaded cur[ain over which we hear the 

soft and gravelly ugice of a chanteuse perfbrming the story of"The 

~,oo~ Nights," as glasses clink in the background. At a musical cue 

fiom the piano, the curtain is pulled back to reveal a close-~g~ of 

Dos Santos’s fhce emerging fiom the beads. Suddenly; the fihn cuts 

to two well-dressed men watching [he act from a cafd table, then 

back to Dos Santos lip-synching, then to another iJ~an standing 

and watching, ~:hen back to Dos Santos, creating circuits of visual 

exchange and a space that are coded as homosexual~ until we see 

a shot of a woman’s breas[s in a glittering costume. The fihn cuts 
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ambiguously between the woman’s body and Dos Santos, suturing 

th eir cabaret performances. When the camera finally pu.lls back to 

a space behind Dos Samos, we can see tha~, in *5c~, he is s~anding 

behind a beaded curtain at the back of the bar singing to himself 

and watching the woman per~brm onsmge. We realize that the 

film’s editing has momentarily allowed Dos Santos to realize his 

dream of being center stage. However; he is no~ the one actually 

singing and being watched by the male customers; the f~male per- 

fbrmer is.57 Later in the film we discover that it is not really the 

white star whose role Dos Santos wants to inhabit, but that of 

Baken 

The second occasion in which the film explicitly evokes 

Baker is when we see Dos Santos in a movie theater watching 

cess 7am 7am. What interests me most about Madame Satd is how 

ff represents Dos Samos’s disidenflfication with Baker’s primitiw? 

personae. Disidemiflcation in this scene suggests identifications 

across gender and nation that are less about performing a new 

identity or inhabiting an old one than about the possibility of per- 

fbrming agains~ a~g fixed identity altogether~perfbrming con- 

L~izaro Ramos as Dos Santos and Marcdlia Cartaxo as 

Laurita in a n’_.ovie theater watching Josephine Baker in 

l’ri~zcess" 7h~ 7h~. Still t~’on’_. Mada~ Sat~_~ (din Karim Ainottz, 

Brazil, ~oo~) 



Josephine Baker in 

fS’hzcsss 7hr, 7hm (din 

Edmo.ud T. Grdville, 

France, ~935) as 

shown in Kar]m 

Ainouz~s M, dame Said 

flicting identifies in order to explode each, or perff~rming a space 

of contradiction that enables new social ~ormadons. Mufioz argues 

that the r~ection of toxic notions of the self by minoritarian sub- 

jeers is not simply an individual rebellion but is part of ~he process 

of tile creation of "counterpublics~communities and relational 

chains of resis[ance that contest tile dominan[ public sphere."~8 

And it is this potential Dos Santos sees unfolding. 

Through such processes of disidenfificafion, Baker as a 

colonial exotic in Princess Tar, ~rn can be reworked by Dos Santos 

as a liberatory figure. Elizabeth Coftman has argued persuasively 

that "in Pr&ca~s lhm lhm, the gaze or camera perspective is white, 

masculine, anti.., ambivalently ’colonial.’ ,,~9 In this film, driven 

by a Pygmalion plot, Baker plays a universalized colonial sut~iect, 

Alwina, an anachronistic primiti~ living in the modern moment. 

She serves as a muse whose primitivism (blackness in the film is 

represented [hrough a conflation of nonwhi[e ethnicifies fkom 

Af1ican American to Aflican and Arab) becomes a conduit fbr the 

white colonial suk~ject, here a British author; to regain access to his 

creative ~mconscio~s. Seemingly"tamed"by the British author and 

his agent, Alwina is brought to Paris to test her skills at passing as 

"civilized." The scene we see Dos Santos watch is the final dance 

number and the moment at which Alwina fhils the test. 

} Iowever. as the character Alwina fails, the film allows the 

diva. la Baker, to break thro~@~ the character and appear "as her- 

self" in the film. Alwina, dressed in a satin gown, has been brought 

to an upscale Parisian nigt~tclub [o watch a Busby Berkeley-style 

dance number. In Madame Said, we see Dos Santos watching this 
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scene intently, and as a flicker of a smile appears on his face, the 

camera cu~s to Alwina at her table furiously drinking champagne 

while she passionately watches ~he stage, barely resisting the urge 

to dance. ~ the som~d ofzMfican drums and maracas grows more 

imense, a ~horoughly intoxicated Alwina ~akes ~o the stage, kick- 

ing off her shoes~one landing in an ice bucket and the o~her 

hi~ting an old man in ~he head. After a cut back ~o Dos Santos, we 

(and he) watch ~he ihmous sequence in Priestess ~ Yhm that cuts 

rapidty between Alwina-as-la Baker--who has torn her dress to 

gain the mobility to perform her own uniq~m diasporic ~ernacular 

dance~and tim image of an Afkican male drummer who seems 

completely foreign [o the nightclub scene, perhaps because the 

tL~otage appears to have been spliced in ~kom an ethnographic 

fillJ~. The so~md of the dr~m~beat soon overtakes the scene, signi- 

~}~ing Alwinaila Baker’s "return to A~kica" and ~he ~hilure of t[~is 

colonial ~i)~ Ii~ir La@ experimem. 

[n Madame Sa~d, as the editing camera work, and Baker’s 

dance in tSincess Yhm ?hm become increasingly energetic. ~he 

film cu~s ~o Dos Santos as he sinks imo his theater seat displa?~ 

ing an expression of imense pleasure. His sinking gesture marks a 

momen~ ofa pri~,a~e communion between di~,a and de~,otee. Inter- 

estingl?~ Madame Satd edits o~ a key plo~ elemen~ in Pri’~c~;s ~2~ 

Tam~he ~hct ~ha~ Alwina’s drinking is ~he result of a plot by tI~e 

wrimr’sjealous wifk~ who hopes to undo tmr tmsband’s experiment 

by exposing Alwina’s "ci~,ilized" appearance as a ihcade. But the 

wife’s plo~ fails when, like Dos San;os, the nightclub audience loves 

~he per~i~rmance, and Alwina emerges as a s~ac triumphing in a 

version of Baker’s original succg:s de scandale a~ the Th~fitre des 

Champs-Elysdes. But in Madame Sa~d, the shot of Dos Santos tucked 

into his seat and smiling gi~es u ay to images of the Alwina, la Baker 

dance se(pmnce. At the climax of this numbec the film cuts to Dos 

Santos standing befk~re a mirror; fl~lly made ~q~ and getting into 

character; af?er which he triumphantly takes the stage as the diva 

Jamacy. 

Despite his initial expulsion f~om the cabaret, and later 

fkom an upscale night:club, Dos Santos, taking a cue fiom la Bakec 



realizes his dream of becoming what he calls "an artiste" engaged 

in queer public performance before an audience of admirers. 

After his firs~ drag performance he confides ~o the owner of ~he 

bar, "When I was on stage, I was filled wi~h ecstatic joy." I,()()king at 

~he bar owner’s pictures of himself as a young boxing champ, Dos 

Samos ~ries to make the bar owner understand his own sense of ~ri- 

umph, implicitly juxtaposing ~he two realms for the public perfor- 

mance of gender: boxing and drag. Previously; we saw Dos Santos 

perform only privately in his shared apartment in a decaying urban 

building that is nonetheless portrayed as an idyllic rooftop escape. 

The apartment and, later, the Lapa bar [orlJ~ the key sites for Dos 

San~os’s own staging of diva resistance to state, (:lass, and social 

violence through the production of queer f~amily and cornmtmity. 

Taking center stage, so to speak, in the domestic sphere, e~en dur- 

ing long absences in prison, Dos Santos acts as both protector and 

pimp f~)r I,aurita (Marcdlia Cartaxo), her child, and ’[~bu (Flfivio 

Bauraqt~i), who together work [he s[reets to support tim Dos Santos 

hou.sehold. Within complexly gendered power @namics of matri- 

archal and patriarchal domestic violence, butchitemme control, 

and queer affilia~ions, Dos Santos cares fk)r and protects ~he finnil~; 

managing its survival in an infbrmal 

When he finalty talks the bar owner into allowing him 

fl~rther performances, he does so under the guise of heterosex, 

ual love~he will perfi)rm ost:ensibly in celebration of Laurita’s 

birthda~ The perfi)rmance he choreographs is in tSct an ac[ of 

mourning fbr the loss of his gay Io~,er, Rcnatinho, wt~o was killed 

in a hate crime. The realized performance, in which Dos Santos 

dramatically emerges onsmge as the divaJamac~; is not, I woul(t 

argue~    , a f~male impersonation. Ra[he~; i[ is a transnational drag 

perfi)rmance of queer male cross-identification with black f~male 

stardom. I want to suggest that Baker’s mobile diasporic diva ico- 

nicity grounds t:his perf?)rmance. Jamacy perfk)rms fi)r a queer 

mukiracial f~mily of f?iends, Io~,ers, and children, including pros- 

titutes and strangers who come [ogether at the local bar in Lapa. 

Like Baker’s. Dos Santos’s performance of the di~,a is framed by his 

own staging of finnily. Both divas imagined they ha(t the right to 
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have a family. Imagined family of Ikrs an idJlic space in which the 

domestic flmctions as a political imaginaW that exceeds the limita- 

tions of the nation-state, especially as ~he nadon-s~ate is imagined 

througt~ racial hierarchy and class immobilit> All this is realized 

by complicated diasporic transnatiot~al circulations of culture that 

bringJosephi~m Baker, an American expatriate in a Dench film, 

to a Brazilian audience. 

Dos Santos’s Baker-inspired drag performance becomes 

the centripetal [})rce for the formation and survival of a queer 

cotmterp~blic imagined as a space of radical freedom for new for- 

mad(ms of I~mily: class, sexuality, race, nationality, and gender. All 

this is a result of what Brett Farmer calls the "t~bulous sublimity 

of gay diva worship," understood as "a practice of resistant queer 

utopianism" and "of queer authorizatio~ and becoming" with its 

"disorganizadonal impulses" tha~ significamly move "toward bo~h 

subjective tiacture ar~d subjecti~ restoratiotL’’s° By paying atten- 

tion to Baker at multiple sites of recepdon~like those evoked in 

Las ~dpI~tt~s &: Bdl~ville, the Rainbow TribeiLes Mila~des evictio~ 

photo, and Madam Satd~we can break tiee ~}om the captivity nar- 

ratives of nostalgia, colonialism, and Black Venus eroticism that 

often fix Baker in reductive and reactionary tiames. By revealing 

her ability to move through and cannibalize paradoxical class, 

racial, national, and gender idemi~ies, Baker’s pertbrmances and 

diva iconici~y have ma~ked out potentially resistant and liberatory 

ps~vhic and cuhural spaces for maW a twemieth- and ~wet~y-firs> 

century Other. 



For their giiis of time and insig|~t, I than k Mm~rizia Boscagli, Karl 

Bryant, Dana Collins, TiffaW Willoughby Herard, Laura Holliday, 

Zia lsola, Kristin Koster, Fred Moten, and I L I.. T. Quan. Special 

thanks to Denise Ferreira da Silva for directing my attention to 

Jo~o Francisco dos Santos. Versions of this essW were presented at 

the School of Criticism and Theory (SCT) at Corrmll University 

(~oo4) at the annual meeting of the Modernist Studies Association 

(Vancouver, ~oo4), and for Dana Gollins and Dan Gee’s Creative 

KnowledgesiCultural Productions course at the University oflMissouri 

(Kansas City, :?005). I benefited greatly t~om these conversations 

and especially from the community of scholars in the "Literary’ 

Cannibalism" seminar at SCT led by the fierce intellect of Mawse 

CondO. For their astute editorial contributions, I owe muc[~ t|~anks 

to Alex Dory, Patty White, Sharon Willis, and the Camera Obscura 

editorial collective. 

Baker’s films also include the silent film I.a sir&~e de.~ lr*.q)ique.~ 

(,%vn c}i’the Tr@i~, dir. Mario Nalpas and Henri ~tiSvant, France, 

~9~7). Other archival footage includes Paris i~,}~s a Womar~ (dir. 

Greta Schiller. i JK, ~995); It’s Bla& E’~terlai~me~Z (dir. Star~ 

Lathan, US, ~oo2);Jazz (dir. Ken Bnrns, UK/US, 2ore); bttimate 

Porgrait:Jos@hine Baker (dir. Mark Israel, US, ~998); 77re Secreg 

gq&:rg’ei Ei;enslein (dir. Gian Carlo Bertelli, Switzerland, ~987); 

Ct~asi~g a Rai~bow: ~he L~ q/Jos@hine Baker (dir. Christopher 

Ralling, UK, ~986); Zdig (dir. Woody Allen, US, ~983). Kino 

recemly released a DVD of Zonzou with extra song selections 

and cornmentary: fl)s@kine Bake’s: Tke ~{~man (~oo5). There have 

also been~ ~ . " g ] " ~ and ficfionalized accounts a numb~ ofb~oora ~h~s 

of Baker’s 1K?:, h~duding the tbrthcomingfl~s@ine Baker 

and L~: Tke kon and tke ~5~g~ge (Champaign: 1 lniversity of Illinois 

Press, ~oo7) by the sociologist BenneuaJules.-Rosette. In English 

see Phyllis Rose,j(azz Cle@aZ~ (~NewYork: Doubleday, ~989); 

Stephen Papich, Reme’mberi~gJos~l)l~i~e: A I3iNr@hy 

Baker (Indianapolis: Bobbs-Merrill, ~976); Lynn Haney, Nahd 

at the ~>asZ: k Biography q/Jos@hine Baker (NewYork: Dodd Mead, 

~98~); Bryan Hammond and Patrick O’Conner, comps.,Jos@hine 

Baker (Boston: Bulfinch, ~991); and Billy ~flver andJulie 

Martin, Kihi{s Par£s: Ar*i.~ts and Love~x, ~9oo- ~Uos (New 

Abrams, ~989). In addition, Baker anthored and coanthored 
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a number of autobiographies, including Marcel Sauvage, Les 

~r:Zv~oires de.]os@hine Baher (Paris: t~ditions Correa, x949); and 

Josephirm Baker andJo Bouillon,Jose/~hi~.e (NewYork: Harper 

and Row, ~977)- More recently, see the invocation of Baker as 

Frida Kahlo’s lover in Frida (dir.Julie Taymor, US/Canada! 

Mexico, ~oo~). 

Darel] Wayne Fields also uses the double emendre of the word 

c@tiva~i~g° to describe Loos’s design: "The final composition 

is truly ’captivating’ but has little to do wit~ the wonderfi~lly 

complex person [k)rmally known as Freda McDonald who was 

born in St. Louis, Missouri, in 19o6" (haffe~world: Metr@olis 

as MeZa/)l~o~; organi zed by Thelma (;olden New Y~rk: St udio 

Museum of Harlem, ~Oal], 9~). 

Pe~)¢’ormance qi’Poli~ica (Minneapolis: University of Minnesota 

Press, ~999). 

As this piece goes to press, Beyoncd Knowles has performed a 

tribnte to Baker f~r Fashion Rocks at Radio City in consultation 

with Baker’s son Jean--Claude Baker, appearing onstage in a 

spa~kly versior~ of the banana skirt surrotmded by a chorus ot" 

similarly banana-skirted figures and even incorporating some 

of Baker’s signature choreographic moves. Interestingly’, the 

tribute was orchestrated to signal Beyoncd’s seriousness as a solo 

perfbrmer who was the author of her own moves, reinfbrcing 

Baker’s iconicity not only as a marker of success but as a sign of 

artistic authorship and innovation. Patricia Hill Collins in Bla& 

S~xual Pogtics: ~i~ica~ American.g (;e~deg a~d the New Racism (New 

York: Routledge, 2oo4) clearly sees Baker as part of a genealogy 

of"distinctive sexualized spectacles performed by Baarmmnn, 

Baker, Destiny’s Child, and [Jennit)r] I~opez [that] invoke sexual 

meanings that give shape to racism, sexism, class exploitation, 

and heterosexism. Each spectacle rna~ks the contradictions of 

Western perceptions of African bodies and of black women’s 

agency concerning the use of their bodies. Together they 

t>ame an invented discourse of Blach sea:ualits," (27-28 original 

emphasis). She allows Baker some degree of agency: "From 

[Baker’s] point of view, she escaped performing ubiquitous 

’mammy songs’" arid "er~sured that she was well compensated" 

(28). 
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The ADican American entrepreneur and entertainer Ada Smith 
was nicknamed "Bricktops" for her red hair, and she opened 
clubs on both sides of the A~]ar~tic by ~hat name. On Bricktops 

and Harlem cabaret culture, see Shane Vogel, "’When the 

Little Dawn Was Gray’: Cabaret Pertbrmance and fl~e Harlem 

Renaissar~ce" (PhD diss., New 5%rk University, 2004). 

On the fm~ction of the primitive narrative of the Black ~k~.nus in 

France, see T. Denean Sharpley--Whiting, Blad~ Venus: Sexualized 

&~vag’~:s, Primal k’ea~:~, arid tS-imitive Narratives in I~)~nch (Durham, 

NC: Duke University Press, ~999), ~o6. 

Mae (;wendolyn Henderson, ’Josephine Baker and La Reu,te 

N<gw< From Ethnography to Perfl)rmance," 7~:’x~ a~,d Per}b~mar~ce 

@arterl)~ 23 (~oo3): ~ 8. The t~.mous Merfil collection archives 

this relationship, displaying AtYican "artititcts" in separate but 

equal quarters with the famous surreal works ~hey inspired. 

Although it is praised for its liberal presentation of equality, 

the display often flails to acconnt tbr the difl>rence between the 

stares of cultural artifac~ and that of aesthetic artit~ct in ways 

that erase surrealism’s compliciD~ in colorfial practices. 

][,inda Hutcheon, ~’Irony, Nostalgia, and the Postmodern," 

Un iversity of Toronto Libraries, ~ 9 Jannary ~ 998, li brary 

.utoronto.caiutel/criticism/hutchinp.html. 

Where Sigmund Freud in 192(5 used the metaphor of the dark 

continent in a way that conflated femininiD~, race, and place, 

stating that "the sexual lit~ of adult women is a ’dark continent’ 

for psychology," here that conflation is reversed in such a way 

that colonialism figured as sexual lust is exposed as a desire tbr 

natural resources (it is the bananas, not the body, so to speak). 

Sigmund Freud, "The Question of Lay’ Analysis " in 77~e ~ta~dard 

Strachey and Anna Freud, 2d vols. (I,ondon: Hogarth and the 

Institute of Psycho-Analysis, ~953 - ~974), 2o:2 ~ 2 - ~3. 

Henderson, "Josephine Baker," 1~8. 

Terri Francis, "Embodied Fictions, Melancholy Migrations: 

Josephirm Baker’s Cirmmatic Celebrity," Modern Fictio~. St~di~:s 

(2005): 8~9. 

Cedric Robinson terms as z\},~grot)i[ia the phobic desire behind 

those collections of mammy figures, pickaninnies, and the other 

stock characters of Jim Crow racism that contirme to be recycled 
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in the I YS racist imaginaw. See Black M‘arxism: The M,ahir~g 

B~ach R,adic,a171~adition (,Chapel Hill: University of North Carolina 

Press, ~ooo). 

See Rose,J‘azz 

Primitivism and Diaspora: The Dance Per~brmances of 

Josephine Baker, Zora Neale Hurston, and Katherine 

Dunham," The‘a~Jo~r~.a155 (~°°3): 433-5°; Wendy Martin, 

"’Remembering the Jungle’: Josephine Baker and Modernist 

tl~e (Nlture o!’Moder~i.rm, ed. Elazar Barkan and Ronald Bnsh 
(Stanford, CA: Stanford UnNersity Press, ~995), 3~3; and 

Sharpley-Whiting, Bl‘ach 

~:t. Rose,.f!~zz Cle@,air‘a, m9. 

~5. Henry I~ouis Gates Jr., %n Interview with Josephine Baker and 

Jam es Baklwin," So~her~ Reviezv ~ ~ (~ 985): 597- 

16. 

19. 

Fields, h,ar!~:vn~vor!d, 9!3. 

Recently, the FBI has amended the accusatory tone of the 

subheading, which now reads, "The FBI records reflect that this 

t)mous African-American nightclub entertainer was accused of 

commnnistic a[tiliations." See Freedom of Intbrrnation Act Files, 

"Josephine Baker," foia.il?i.go,~;/tbiaindexijbakcr.htm (original 

text accessed ~, August ~ooa~; amended text accessed ~7 Angnst 

2006). 

For an analysis of the importance of US domestic race relations 

to US foreign relations during the Cold War and the perceived 

danger of Baker to I JS international standing, see Mary I, 

Dudzia k, "Josephine Bake,; Racial Protest, and the Cold Wa*;" 

.]ourr~,al o]’kmericar~ lIislo~, 8~ 0994): 543--7°. 

Jean-Claude Baker gives an unflattering composite sketch of 

I,es Milandes as a poorly managed profil-making scheme in 

his cleverly titled chapter "Lii~ Is a Cabaret at I ~es Milandes" 

in his celebrity biography of Baker, Jos(’~phine: 7?te ti~r~gU tie,art 

(New "~i~rk: Random } ][ouse, ’993). Jean-Claude currently owns 

the restm~rant ChezJos@hine in New’~-~rk, which he opened 

in ~986. And although he declares in 7’],e Itu~gr), IIear~, ’Tve 

never even been her fan" (×vii), a phrase he repeatedly invokes 

in public appearances, he remains the stannch steward of her 

legacy. See fl~e ChezJosdphine !,~eb site, www.che~josephine 

.corn (‘accessed 3 September 
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Mnfioz, Divid~t!,fications, 12. 

Rose,Jazz Cle@atra, 25o-55. 

The editors asked that I define this rather fluid colloquialism 

used in gender queer performance and drag communities. Bio 

signals a refi~.rence to a biologically born fi:rnale who performs 

t~mme drag. However, it can also refer to those who identit~ 

as womem or alternatively women or transgender people who 

identify as butch or masculine, when ~hey pertbrm hyper- 

femininib~. @~n has connotations oftim~inis{ camp as a rift on 

the male hornosexual queen and drag queen and challenges 

their proprietary claim on [>mine perfbrmance while also 

signaling the figure of the drag queen as a sonrce offkmme 

perfbrmance knowledge. 

Christopher Isherwood, The World in the Evening (NewY0rk: 

Noonday, a95 l), ~ ao, qtd. in Pamela Robertsom Guil{’~ Pieasu’~s: 

F~mirdst Camp./~om Mae ~,l~x~ ~o Madorma (Durham, NC: Duke 

[ Jniversity Press, ~996), 1. 

Maryse CondCZ.’s tbrmulation was explicated in her "I Aterary 

Cannibalism" seminar held at the School of Criticism and 

Theory, Cornell Universib’,July 2oo4. The concept is cited in 

I .ouise Yelin, "Globalizing Sul~ects," S~gns:.,Iournal oj Wom~ in 

Cu!tur~: and Society 29 (2oo3): 45o-5~. 

The title of the film ret)rences Dos Santos’s real-lif~ stage nan-m, 

which he took ti’om the 193o Cecil B. DeMille film Madom So,an 

(US), the story of a young wiih who wins back her husband’s 

afl)ctions by attending a costume ball on a Zeppelin disguised 

as "Madam Satan" and throwing om vamp lines like "Come 

now; these are baby games, who wants to go to hell with Madam 

Satan" and "If you come to hell with me, yon may find it heaven." 

These small slips, such as the word sultry becoming salty, turn 

into complete rewritings following the scene in which he watches 

Baker perform in Princess Tam 7am. Dos Santos creates his own 

pantheon d performance personae inclndingJamacy, the 

Queen of the Forest; the Shark; and the Wild Pussycat. In his 

elaborate mythology, he defines himself as "son oflansfi and 

Ognm" (West APcican orishas worshipped by slaves). 

Here the film reverses another important trope, that of the black 

voice appropriated by’ the white singer, so powerfully evoked in 

Julie l)ash’s fihn Illusions (US, ~98~), the story ofa blackwoman 



ioo ¯ Camera Obsct~ra 

hired to do voice-overs fi)r white starlets in the 194os. While 

Baker’s body has been the site of nmch critical attemkm, her 

voice has not arid deserves sustained attentiom 

Mufioz, Di.~ider~@icatiort.s, 146. Rita Fdski develops the idea 

of a "t~minist connterpublic sphere~’ in ~Politics, Aesthetics, 

and the Feminist Public Sphere," in Be):o~zd Feminist Aesthetics: 

f~mi~ist Lit~:rat~re and ,Social C,ha~g~ (Cambridge, MA: E[arvard 

University Press, x989). She writes~ ~The category of a feminist 

coumerpublic sphere provides a useflil means ~o theorizir~g 

the existence of an oppositional discursive space within 

contemporaW society grounded in gender politics, making it 

possible to examine the mecharfisms by which this collectivity 

is constituted, its political implications and effects, as well as 

its potential limitations" (x55). Lauren Berlant discusses ~the 

collapsing ~ff the political and ~he persorml into a world of 

public intimacy’~ (I auren Berlant, The @een qiA’meria~ G~)es to 

~i~hi~on Ci~¢: Exx<~,s o~z Sex artd C’itize~s!@ [Durham, NC: Duke 

University Press, ~997], ~), while also stating ~hat ’~there is no 

public sphere in the contemporary United States" {3). More 

recently, see Michael Warner, Publics a~zd Co~ter~ublics (New 

5%~rk: Zone, ~ooe), and the "Public Sentimems" special issue of 

S&F Ortlbte guest edited by Ann Cvetkovich and Ann Pelligrini, 

Schohzr a~zd Feminis~ On~i~e ~ (~oo3), barnard.columbia.edui 

sfbn lirmips!index.hmL 

Elizabeth Coffmar~, "Uncanny Performances in Cokmia] 

Narratives: Josephine Baker in Princess Ta’m Tam," Paradoxa 3 

(x997): 38L 

Breu Farmer, "The Fabulous Sublimity of Gay Diva Worship," 

(Tam~ra Obscu~:~, no. 59 (~°°5): ~7°, ~73, U7, ~83; original 

emphasis. 

Jeanne Scheper is a postdoctoral t)l]ow in Women’s Studies at the 

UniversiU of Houston, where she teaches ’Teminis t Approaches m 

Pertbrmance Studies" arid "Feminist Theories of the Arc]dve." She has 

published articles in Femir~ist Studies and }~m~er~ arid Pe~jbr~ar~ce. Her 

inte~,iew with David Wilson, ccgounder of ~he Museum o~jurassic 

’IT?:chnology ir~ I.os Angeles, appears in Other ~Sic~:s 3 (~°°7). She is 

currently revising her book manuscript, "Moving Pertbrmances." 



.Josephi ne Baker postcard, a~J~tographed tbr the author’s 

grandmother, ~975. Collection of the amhor 
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T he Swedish people demonstrate a longstand- 

ing fascination with the exotk; even if as a natbn 

~Hrnked when compared with wkh rnany other 

European countries. As a 12.-year--oid, the minor 
regent Karl XH kept a’biackamoor’ page in 1694 This 

seems ~o have set o[f a veritable craze for keeping 
black boys as pages or jesters arnong the Royal 
family and members of the court, a trend that lasted 
well over ~wo centuries, ~ One o[ the mos~ weli-docu- 
merited k~stances of a black presence on Swedish 

soil was FA.L.GA. Couchi (1750?----1822), who was 
taken as a boy from the Caribbean island of Saint 
Croix and given as a present to Queen Lovisa Uldka 
h~ 1760. He became the object of a Rousseau-like 
experiment in free upbringing by the doting Queen 
and her entourage, and quickly received the nick- 

name ’BadhY for his unru? behavbur? His life and 
adventures in and around the Swedish Royal Family 
were chronicled by M.J. Crusenstolpe in the six-vol- 

ume, Xhe Blackamoor, or The House of Holstein-Got- 
to,’p in Sweden (1840-44), where Badin appears at 

the margins of the narrative as a demonic and schem- 
ing court jesters 

Edvard Matz c~aims that many of the letters, 
memoirs and diaries of ~he eighteenth century ~estify 
~o an outspoken interest in ’blackamoores’ and ’Ne- 

groes’, especially in S~ockhoim They were brough~ 
~o the capital by transatlantic trading companies 
such as ~he East India Company, and became 
documented local sights.~ According to various 

counts and portrait paintings of these young blacks, 
~hey were frequently dressed in oriental, coiourfui 
costumes, and sported by their masters as exclusive 
possessions,s Frequently, ~hey were both the objects 

of, and providers of entertainment; one of Badin’s 
responsibilities, for exampie, was to handle laterna 
magica shows for the Queen’s guests.~ 

In an oft quoted passage in Black Skin, White 

Masks, Frantz Fanon describes his presence on 
French soil as hypervisuaiised. He imagined himself 
being doubled, even tripied by the way he was 
constantiy made to appear as an exception among 
the white Parisian majority.7 To draw an anachronis- 

tic parallel~ a similar hypervisibiHty may have framed 
these exceptional blacks’ daily experience, yet their 
spectacularised existence in Stockholm also en- 
tailed various degrees of independence and integra- 
tion into the social fabric of the city. They were, for 
example, baptized and in some cases married into 
Swedish families. Badin married ~wice, and enjoyed 
the protection of the Royal Family until his death in 
1822 During the following hundred years, more d~-- 
asporic blacks came to Stockholm but, since they 
were few in number, their presence remained excep-- 

tional and repea[ed~y visualised, first in pot[fairs and 
la[er in photographs and filmsa 

This essay takes the instance of Fanonian 
’overpresence’ as the point of departure for a disous-- 
sion o[ white fascina[ion with blackness as epi[o-- 
rnised by [he revue star Josephine Baker who was 
celebrated by S[ockholm audiences in the ~ate 1920s 
and early 1930s. In an essay on the cultural construc- 
tion and deconstruction of Baker’s star image, Char- 
lene Regester claims that the European audiences 



Fi~to 1. Sliil Ir0m 
La Sir~,r~e des 

(1927). 
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of the inter-war period craved biack cultural expres- 
sion, which was regarded as excitingly Other and 

reinvigorating: ’Literary figures, musicians, dancers, 
and singers - as long as they were African American 
and talented, they appealed to the European. Their 
"American-hess" coupled with their blackness cre- 
ated a cuitural fusion that was unique and irresistible 
to a European populace eager to fill a cuitural void.’9 

The cultural interest in Sweden certainly had an 
investment in ti~is craving for blackness as a revital- 
izing force. 

Elsewhere, I have argued that Stockholm’s 
late urbanization and the migration of workers to the 
city entailed a cultural climate in which modernity, 
both as vision and practice~ was constantly re-articu- 
lated.~° As I will demonstrate, Baker’s presence in 

Stocki~olm brought an added dynamic to this con- 
text. What makes Stockholm interesting as a site of 
reception is ti~at it was a comparatively small capital, 
both in size and population. Large--scale events, 
therefore, had a disproportionalely large in@act in 

the media. When ’l__a’ Baker first came to Stockholm 
in July 1928, her visil was so widely covered by the 
press that it was almost impossible Io ignore the 

event. 

My engagement with the ’local’ is necessarily 
relative since discussion of what may be defined as 
local revolves on distinctions between regional and 
national, and the continental and global. Guiliana 

Bruno, Annette Kuhn, Jan Oisson, Lauren Rabinovitz 
and Shelley Stamp have demonstrated that a double 
focus on the global and the local is a fruitful strategy 
for characterising the specificity of a given cultural 
context.~ Such a strategy also helps elucidate in 
what ways globally dominant media discourses may 
be reinterpreted or appropriated by locally defined 
practices and audiences at a given historical mo- 

ment. 
Mediated through ti~e continental and glamor- 

ous connotations of Paris, the reception accorded 
Baker in Stockholm brougi~t a range of textual and 
iconic representations of her blackness into play. 
Pi~otographs and images of Baker together witi~ a 
cornucopia of press reviews and programmes~ in- 
ciuding drawings and caricalures, rnost o[ ther-n 
produced in Ihe 1920s and 1930s, help reconstruct 
the discourse that attended her reception in Stock-- 

holm By juxtaposing the cor-nr’nentary that accor-n-- 
partied Baker’s perlormances on stage and in films 

with other types of imagery thai circulated in Stock-- 



holm, we can reconstruct the context of reception for 
Baker and establish to what degree it accords with 

her more general reception in the 1920s and early 
1930s. 

When Josephine Baker arrived h~ Stockholm ir~ the 
summer of 1928 as a star of the touring revue, Wien 

- Wien - Josephine, her fame preceded her arrival 

by at least a year. Swedish newspapers regularly 
passed on titbits of k~formation about her adventures 
~n different countries, as well as reports in the ~nter- 
nationa~~,,~oo,-moo concerning her alleged to 
If she ep~tomised ’The New Negro’ figure in the 

Harlem Renaissance and the Parisian culture of 
avant-garde negrophilia, her long awaited appear- 

ance in Stockholm seems to have been,~r~, ~oo~- 
ciated with a vaguely defined notion of 
’cosmopolitan’ glamour.~2 

Baker’s first film La Sir~ne des Tropiques (Si- 
ren o~"~h~e Tropics,. 1927, Fig. 1~, had its unexpected 
world premiere ~n Stockholm in early December 
1927, creating, according to the ~mpedal Film Thea- 
tre’s newspaper advertisement, ’Josephine Baker 
Fever in Town’ss ~1: ~he premiere o[ th~s film was 

unexpected for critics and audiences, her screen 
presence seems to have been much anticipated ~n 
many quarters. ’W~th a commendable swiftness’, 

critic Tot Burn obsewed: 

Imperial... has delivered a brand new film 
programme, ’Siren ol the Tropics’, whose bril- 

lianl star is the worid--famous muialta, 
Josephine Baker, the Parisians’ adored caba- 
ret idol par p~,f~rance. Here, she needs no 

further introduction eilher; audiences know her 
well through the weekly and daily press. ~4 

Burn goes on to commend Baker for her sen- 

suous charm and grotesque hurnour; indeed, her 
Papitou is the only enjoyable character in La Sirane 

des Tropiques, otherwise a poorly shot and poorly 
directed ’framework for a primitive genius’.~5 On this 

point, the other critics agreed. One anonymous 

wiiter noted that, contrary to American fiim narratives 
where she wouid have been cast as a marginai slave 
figure. Baker played the ieading part in this film. Her 
taient and radiant presence alone made the film 
worti~ seeing.~ 

What is striking in the reviews of the film is the 
critics’ almost unanimous pieasure in seeing Baker 
on screen~ and ti~eir deiight in her gracefui dance 

movements and comical contortions. The advertise- 
ment in the newspapers for the fiim’s premiere ac- 
cordingly emphasised her screen presence. 
claiming that she appeared ’just as in reality’.1’ Crit- 

ics called her ’agiie iike a cat’ or a iizard, an adorable 
creature with a face of India rubber. The premiere 

was packed and many people failed to gain admis- 
sion.is Running from December 1927 to mid-Juiy 

1928, La Sitgne des Tropiques was screened for an 
exceptionally iong period of time Ti~e fiim functioned 
as a long prelude or even foreplay to the real encoun- 

ter between artist and audience in the revue ~;~4;en - 
Wien-Josephine. As the premiere of the revue at the 
Oscarstea~ern approached, the film was still being 
screened in at least three inner ci~y film theatres.~’ 

A few weeks before the opening nigh~ the 
newspapers fueled public interest by informing read- 

ers of Baker’s tour which had created scandals 
throughou~ Europe Articles g~ve de~ai~s of ~he sth~k 
bombs that had been thrown at her h3 Budapest~ 

student protests agahqst her in Vienn{~, {~nd precau.- 
tions the Danish police had taken against the antiei-- 

p~ted indecent n~ture of her performance in 
Denmark.2° The questk~n w~s; would scanda~ also 

be ~nevitabie ~n Btockholm? A c~rtoon ~n Seciai.-De.- 
mokraten illustrated how the banana--clad and Char-- 
leston-dancing Josephine m~ght a~ect future f~shion 
in Stockholm, showing a population of men, women 

and children with leaves, ban~nas or ~e~thers around 
their waists (Fig. 2),~ 

Some time later, the diva arrived in the capital. 

The critic, Daniel Fallstr6m, described the s~grfifF 
canoe of the event by drawing attention to the ceieb- 

r~ties who attended the premiere: 

Apparently all of Stockholm had taken their 

cars or boats from their summer-houses to 
attend this premiere, which has been antici- 
pated with vivid interest. There [at Oscars- 
teatern] you could spot Prince Wiihelm, tanned 
and fit; and from your seat in the stalis you 
could nod at Stockhoim celebrities.2;’ 

Having seen Baker and having been charmed 
by her performance~ Fallstr6m later claimed that the 
fear that Baker was ’the most sedous danger to 
European culture’ could now be put to rest Instead, 
he found i~er to be an innocent giri~ dispiaying her 
natural taients in a generous and humorous manner~ 
all the while amusing herself as much as her audi- 
ence. Even when her movements ’transgressed the 

bounds of the aesti~etic towards the unaesthetic’~ 
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one had to forgive her as she was so ’childishly 
adorable’2s The reviewer in Socia!-Demokraten had 
seen more iibidinous responses from FS.Ilst6m and 
the Prince: ’Failstr6m appeared ..to languish and 
Prince Wili~elm licked his lips’.2"~ 

The reviewer for Dagens Nyheter saw in Baker 

a femaie Huckleber%, Finn whose mischievous tricks 
on members of the audienee eha.rmed ail those 
present. ’She’s got it. What is Ihe use of t..Ting to 
dissect the tricks of Ihis haiI-<;aste on stage? II does 

not matler from which corner of the world she comes, 
or what skin--eolour she has. You couid speak of 

Negro cuilure, but thai does not capture what r’nakes 

Josephine. She is her own iiltle culture ...,.25 The 
review is a signifieanl exar-nple of the way Stoekholr-n 
eritics were ambivalent in addressing questions of 

race. The statement that her skin colour was o[ no 
importance was not unusual, and appeared as a 
forn"~ of reservation against raciaiised discourse on 

blackness. In a way, the individualizing claim that 
Josephine was ’her own little culture’ simuitaneously 
evoked and dispiaced the ascribed significance of 

her skin colour. 
In Stockho!,~,~s Dagb!ad, the reviewer adopted 

an enthusiastic if somewhat distanced approach to 
the artist, writing that she had brought the house 

down. especially in the Jungie number where she 
performed i~er famous ’African’ dance and ciimbed 
the stage trees ciad only in a banana skirt. Yet, the 

reviewer found the entertaining qualities of her Oth- 
erness were shortqived: even if she was quite charm- 
ing, her eccentric and exotic esprit soon palled. The 
critic hoped, therefore, that Baker would only stay a 
fewweeks and refrain from opening a permanent bar 

in Stockhoim. as she had done in Paris with Chez 
Josephine. ’If cuiture cannot be saved altogether, let 

it at ieast breath freeiy for awhile. Excuse me, Count- 
ess!,;’6 

Across the board, critics demonstrated a 
marked fascination with Baker’s body and skin cop 
our. The agility of her body was compared with that 

of animals~ while the colour of her skin was almost 
invariabiy likened to chocolate. Adoration for herwas 
expressed ~hrough fragmentation, as when Sociai- 
Demokraten claimed tha~ ’Her eyes and teeth com- 
peted for the beauty prize’.2z A Fanonian reading of 

the impressions her body made on reviewers- a pair 
of gazelie iegs, roiling saucer eyes and awhite smile 
.... demonstrate how ~he white gaze exerted ~he power 
to ’cha[ter’ the blaek corporeal schema (here ~n a 

more literal than psyehoanaiytic sense) and pieee it 
together according to a ’racial, epidermal schema’.2s 

But as is well known, this fragn~er~tation was also an 
important feature of Baker’s pranks in whieh she 
wou~d expbit all prevalent black stereotypes to the 

fu% squinting her big eyes or arching her back to 
make her backside protrude in a eomicaliy ’African’ 
manner. In a biography of Baker, Phyllis Rose claims 

that the artist’s seif--stereotyping pranks were a k)rm 
of defence which spoke of a basic insecurity of 
appearance and self-presentation.;’9 

There is an interesting gender aspect to the 
doubleness of Baker’s star image, one that is not 
limited to this Iocai context. Phyllis Rose draws atten- 

tion to the fact that in the eariy stages of her career, 
Baker would often make her most stereotypical faces 
in giamorous costume: ’The cross-eyed, goofy, ster- 

eotypically blackface gdn would become a kind of 
signature, even when - most effectively when - she 
was g~amorousiy dressed, so that it seemed a 
parodic commem on her own beauty, on conven- 
tions of beauty, on the culture ~hat had made her 
famous/s° Aithough Baker was celebrated for her 

beauty, it was ciear that her looks did not correspond 
to Western norms. Her costumes, densely strewn 
with strass or sequins, must have filled contradictory, 

semiotic functions for the construction of Baker as a 
desirable feminine icon. As much as ~hey elevated 
her to the status of a sophisticated (white) prima 
donna in a convemional sense, ~hey simultaneously 



accentuated and ’textured’ her dark skin, as well as 
amplifying the bdliiancy of her eyes, teeth and hair. 
As Rose ciaims, the goofy pranks can be regarded 

as non-verbaiized comments on her construction as 
a star, but first and foremost, Baker’s stepping in and 

out of character translate as a way of drawing atten- 
tion to the possibiiity/impossibility of passing into ti~e 
realm of ideal wi~ite femininity. 

As might be expected~ the fascination with 
Josephine’s blackness surfaced in all kinds of im- 
age-based representations in the newspapers and 
publicity material that circuiated in Stockholm Many 
of the photos and drawings of her make her appear 

as various configurations along a Negroid,,’primitive 
- Parisian glamour ax‘is,s~ The mix of the two iconic 

discourses is most clearly illustrated in the Oscars- 
tea,tern revue programme where a triplet of glamor- 
ous photographs ol Baker in costume are framed by 

cor-nicaily.-drawn, iibidinous and Negroid caricalures 
that bareiy resemble her (Fig, 3). A figurative sc,hizo- 
phrenia characterises her appearance in the pro- 
gramme, as if she embodies beauty and Ihe beast 
all al once in several juxtaposed versions. 

The degree Io which Baker’s looks and agile 
body were considered not oniy beautiful, but spec- 

tacular in Europe is demonstrated by the diversity of 
photographs, poslcards, artworks, posters and cad- 
catures that depicted her.s2 hi Paris, Baker was 

indeed her own culture, not in the diminutive and 
srimordiai sense imagined by the critic ’~\b’, but 

sensationai manner: in her chateau, Les Milandes, 

she later had a wax museum built, the Jorama, 
depicting the various stages of her life.ss 

Baker’s varied appeai was exploited by herself 

as weil as by others as part ol her reception in 
Stockholm. During the sar-ne year in which L.a 
des X~opiques was released, she published an inter- 
view-based autobiography, Les tT}~.moir.s de 
Josephine Bai<er, co-written with Marcel Sauvage 

and richly illustrated by the artist Paui Coiin. The 
images from the book were among those that circu- 
lated in the Swedish press at the time of her arrival 
in Stockholm.s4 With her husband, Marquis Pepito di 

Abiati, she had iaunched severai Baker-endorsed 
products such as the popular hair-straightening wax,, 
Baker-Fix.s5 The same day as her opening night at 
Oscarsteatern, a Josephine-doli was advertised in 
the daiiy press. The doli was 60 cm high, bare- 
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chested, clad in the well-known banana skirt, and 
could be bought in the toy department at NK 

(Nordiska Kompaniet, Stockholm’s major depart- 

merit store). The advertisement for the doll was also 
addressed to adults: ’This funny doll is particularly 
amusing as an adornment sitting on the sofa. or as 
a car mascot.’36 Irl the same year, Stomatoi Tooth- 

paste produced an animated commercial short (Fig. 
4) in which Josephine Baker sung about white- 
toothed happiness (acquired ..through using ..the 
product) while wiggiing her banana skirt before 
crawling off stage on all fours with her backside high 
in the air.s’ 

A characteristic feature of Baker’s repre- 

sentation to which allusion was made in ..the reviews 
was ..the cultural-sexual ambivalence ascribed ..to her 
glamorously but scantily clad figuresa By this time, 

she had been a celebrated avant-garde icon for 

some time in Paris; her blackness as well as that of 
other African.-Amerksan artists, was ie demier Cfi.39 

Having seen the premiere of L.a revue n~.gre in 1925, 
dance critic Andr~ hevinson wrote: 

Certain of Miss Baker’s poses, back arched, 

haunches protruding, arms enlwined and up- 
lil:Ied in a phallic syr-nbol, had the compelling 

potency of Ihe finest examples of Negro sculp- 
ture. The plastics sense of a race ol sculptors 

came Io life and the frenzy o1: AIriean eros 
swept over the audience. It was no longer a 
grotesque dancing girl Ihat stood before tlsem, 

but the biackVenus that haunted Baudelairea° 

In Stockholm. critics did not pick up on the 
avant-garde significance of her blackness. Even if 
her skin colour did not pass unnoticed, the central 

question in the reaction of the press the week after 
the premiere at Oscarsteatern in Juiy 1928 was her 
semi-nudity. Since the turn of the century, debates 
concerning nudity and nakedness had been contro- 

versial issues in discourses on aesthetics, heaith and 
sexuality, and by the 1920s, the interest in (or disdain 

for) German K~)rper£uitur had given the issue new 
energy.4~ Baker’s semi-nudity was frequently 

couched in this discourse, although given a raciai 
slant. A heated debate over her performance, initi- 
ated by the daiiy paper Stock,9olms Dagb!ad, took 
place shortiy after the premiere of the revue. Readers 
were asked: ’Is Josephine a Danger ..to Cuiture? What 
Stockholmers Say’.42An unidentified ciipping, which 

includes a ietter from a ’Friend of Sound Entertain- 

ment’, reads: 

What do we Swedes have to do with this loudly 
advertised half-Negro prima donna, who cart- 

wheels and squints her eyes to make a poor 
person’s head spin. Don’t we have enough 
leg-shows and flirtation irl [Ernst] Roif’s and 

Karl Gerhard’s revues, which should make it 
unnecessary to import the pt]enomenor~ in its 
most provocative form, and on top of that, with 

a Negress as high priestess residing over the 
whole thing? ... is there no longer any prohibi- 
tion in Sweden against showing a woman’s 

entire torso?4s 

Another reader, sympathising with this view. 

wrote: 

Mr. Editor! My thanks ..to ’Friend of Sound 
Entertainment’. The Negro dance, Negro mu- 
sic and Negro humour that currently dominate. 
not only constitute dangers to our culture, but 
serve to testify that it has already been de- 
raiied. This is evident Io any person who is not 
yet a degenerale. If we adjust our tastes to 

those of the lower races, it will be the downfall 
of our cuitLJre.4~ 

A reader signing himseif as ’Unbiased Theo.- 
Iogian’. countered such an alarmist response by 
answering ’Friend’ in the following manner: 

If we admire a tree, an animal, a lake, we call 
this joy of nature. Why shouid our delight over 
the encounler with this deeply naturai human 
being be interpreted as a sign of the deprava- 
tion of our times? 

An individual artisl cannot appeal Io everyone 
at once. But those who have the capacity to 
iive in the present and to iove its art forms, and 
in the best cases, its deep sense of decorum, 
should be glad to have known Josephine 
Baker. the internationai stage revue’s most 

ioveabie child of nature.4s 

Another reader positive to Baker’s show 
ciaimed that a Lutheran and backwardqooking men- 
talky inhibited the Swedish audiences from enjoying 
entertainment that was ’continental’ and high-spir- 

ited: 

Swedes, I hope, are not ali missionaries, non- 
conformist Christians or temperance-dance 
advocates. Surely, there must also be people 
who have ti4e capacity to view beautiful 



women and filled goblets without crossing 

themselves or having a fit? Is it so incredibly 
dangerous to see an agile, well-built and 
healthy human body that we should need to 
cry out for help and call the police?~ 

The image of ’the continental’ was evoked by 
yet another Baker-iover~ ’Friend of Sound Thinking’, 

who gave vent to his annoyance at the adversaries’ 
talk of the degenerating effects of modern culture: 

Yet again the pathologically critical and ultra- 
conservative Swedish petty bourgeoisie has 
found a welcome object for its more or less 
ridiculous outpourings, now as always ad- 
dressed to a phenomenon belonging to tile 

realm of modern entertainment. ’Tile cultural 
danger’ this time is the dark-skinned prima 
donna who is a guest in our beautiful capital 
at the moment, bringing with her a breeze of 

the continent with its exclusive theatre world 
A visit to the Oscarsteatern should be enough 
to convince the mos~ fanatic opponent of ’Ne- 
gro culture, leg-shows and flirtation’ that these 

phenomena appeal ~o the discriminating 
Stockholm public. What sound--thinking per- 
son wit:is a sense of the aesthetks .--- yes, and 
maybe even the grotesque --qualities of cho- 
reographk) art couk~ be offended by the stir- 

ring and grace[ul dances perforn~ed by ~his 
dark-skinned child of nature? And when they 
are executed by an agile and well-shaped 
representative of das ewige We£)iiche, no mat- 

ter if she is of another race or temperament 

than ours, modern man surrenders uncondi- 
tionally.4z 

While defenders of moral standards claimed 

that Baker was a danger to Swedish culture as weii 

as sexual mores, her defenders saw in her an inno- 
cent child whose ’animal’ agility and ’naturainess’ 
were free of erotic innuendo If the former views 
demonstrated an openly racist slant, they often 
rected their attention towards the question of naked- 
ness rather than race. Regardless of the views 
expressed, the articles are interspersed with carica- 
tures of a dancing, topless Baker, or a photo of her 
in semi-close-up in a topless costume; in tile press, 

she dances on and cannot be contained. 

As stated in the introduction, Stockholm was 
(and still is) a reiativeiy smail capital. To a large 
extent, coverage of the media events could hardiy 

pass unnoticed by city-dwellers who went to the 
movies and regularly read the daily and weekly press 

in the 1920s and 1930s. Consequentiy, the signifi- 
cance of media events was readiiy grasped in a 
number of ways. A retrospective hypothesis is that 

the condensed iocai dynamic could make the repre- 

sentations of contemporary issues quite intense, 
particularlywhen articulated by Baker’s performance 
and culturai status. In this respect, Baker’s perform- 
ance impiies a reiativeiy intimate affair in a smali 
capital city. On the other hand, if a city can be said 
to harbour a collective psychology~ the manner in 
WiliCil some Stockhoimers responded indicates an 

inferiority complex with symptoms that were ex- 
pressed in response to, or outright rejection, of the 
signs of a distinctiy urban cuiture that occasionally 
offered an ’authentic’ modern and cosmopolitan 
form of entertainment~ Regardless of whether 
Baker’s presence was ceiebrated or berated in the 
lelter pages ol Stockholms Dagb/ad, popuiar re-- 
sponse ascribed Baker the power to infuse the iocal 
wilh all element o1: the ’conlinentai’, perhaps even 

the global. For some people, Baker epitomised a 
healthy and expansive local culture; Ior others, how-- 

ever, her presence implied the Ihreat of c~.Jlturai 
poisoning and Ihe lowering of eslablished vaiues. 

Six decades of stage and film criLicism relating Lo 
Josephine Baker’s reception ill Stockholm reveai a 
gradual readjusb~’,,ent of address. Whal is striking is 
the never-ending negotiation concerning her artistic 

capacities and looks (Fig. 5). In the initial phase, i.e. 
the period when Baker first came to Stockholm in 

-1928, the critics’ interest revolved around whether 
her stardom and her potential for creating scandal 
should be acknowledged or not. Even if she was 
more often praised than not, her artistic qualities 
were ascribed more to nature and spontaneity than 

to any particuiar skili (although the balance would 
shift towards the latter in her later career). The recur- 
rent, indirect question in the 1920s was: can Baker 

be acknowiedged as a star and, if so, wilat consti- 
tutes her stardom? In the entertainment magazine 

Scenen, the headline of a review read: ’What and 
who is the brown Josephine? A sensational diva- an 
impresario product- a stock-certificate - tile woman 
in Europe!’’e How and according to what culturai 

paradigm should iler high-spirited singing and danc- 
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ing be valued? In trying to answer this question, most 
critics were on thin ice since their familiarity with 
Parisian and African-American stage-based cuiturai 

output must have been iimited. 

When Josephine returned with stage revues in 

1932 and 1933, several critics commented on her 
artistic quality by recapitulating their first impression 
of her performance in 1928. Ail agreed that she had 
undergone a ..transformation tha..t had led her away 
from her former spirited ’savagery’. Depending on 
the significance they ascribed to this change, they 

related her talent to a mix of artistic deveiopmen..t and 
race ’Sminx’ in Stockhoims Dagbiad wrote: 

The advance publicity certainly did not lie: 
Josephine Baker has evolved incredibiy since 

she was here last. Then she was a little dark- 
skinned savage who swung in iianas with ba- 

nanas around her waist, stuck out her 
backside, rolled her eyes and squinted them 
so that her eyes reached ..the roo..t of the nose. 
Well, she can still perform those tricks, bu..t they 
are only glimpsed now and then, as a reminder 

ol her former self. Now she is, first and k)re- 
most, a serious ballad-singer, [ascinatin% vi- 
brant with ii[e and intensky She ~s wonderfully 
free of affectation. The crudely primkive has 
gone, but she ~s stil~ a captivating child of 
nature She sings her songs as if she sang 
them spontaneously, for the first time ..~ The 
I~[tle African with the delicate vok:e will surely 
draw many packed houses at the Chinateatern 

’ e 50 during her stay n ~re. 

In this review, as in most other reviews at the 
time, child metaphors abound together with aliu- 

sions to the degree to which Baker had either left 
behind or had kept her savagery.:~’ Dagens i’~,heter 

noted that her ’backside still retains those inimitabie 
faciai expressions’ as when she was here last.’°2 As 

earlier, ’chocolate’ is a constant anaiogy in descrip- 

tions of her: 

The chocoiate-brown prima donna from Ca- 
sino de Paris cannot complain about the way 
she has been received by our so-calied chilly 
country on her re.turn visit. The China audito- 
rium was packed from floor ..to ceiiing, and 
cheers rose in an even and inspiring cre- 

scendo from the diva’s entrance ..to her las..t 
fareweli wave wi..th a iong brown arm through 
the curtains .... [She] has not changed as 

drastically as the advance publicity had prom- 
ised. She still retains the same proportion of 
gamin temperament, but does not lavish it on 
the audience as ferociously ... Josephine’s 

strong and primordial temperament, further- 
more, aliows her to perform as a tragedienne 
to good effect. That, combined with her child- 
ish playfulness, her modern, reckless artistry 

and the musicality peculiar to her race, all 
make i..t abundantiy clear why she has such a 
sure grasp of her audience/ 

Such responses are typical of the positive 
reception Baker was accorded by some reviewers. 

For critics who were not so en..thusiastic~ Baker’s 
stardom was not simply questioned, it could be 
pulled to pieces at ..times. In Scenen, a columnist 
contradicted a very en..thusiastic review by ’Cather- 
ine’ in the same issue. The columnist hardly paid any 

attenlion to Baker’s performance, but ga.ve an acrid 
account of her way to ’success’. The article offered 
an entire micro--biography in a mocking tone: 

Philadelphia is her first stop She is employed 

at the Standard.-Thealre as a ’Nigger Girl’. The 
pay is 10 dollars per week ... After a few 
lasonths she pops up in New York. No agent, 
no theatre wants her. Everybody laughs at her, 

saying that she looks like a ’monkey’ 
a jingle--jangle ~heatre-<swner takes pity on her, 

and lets her play ~n a grotesque number. 

But not even here can she endure for long; it 
is always the same Then ,Josephine gets this 
spiendid idea: she will dance naked, or half-- 
naked, only clad in a girdle. Now her success 
is incredible. Her beautiful body is an attrac- 
tion and after a year, she earns 250 dollars a 

week. In i925. a good manager took her to 
Paris ... 

She dances the ’banana-dance’ and sings, 
’Yes, sir, that’s my baby’ ... the next day all of 
Paris sings the tune and the theatre is sold out 
for several weeks in advance. Josephine now 

earns a 1000 dollars aweek ... 

The rest of Europe starts to take an interest in 
her ... the metropolitan cities offer huge fees 

... a Negress is on her way to gaining world 
fame, and many think it remarkable ... 

She comes to Berlin ... they commend her 
well-performed songs in the revue, her agile 
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¯ ~Jeo not come. body, but the big success ~ff- o 

Munich, she is not even allowed to perform. 

But Josephine has big is a]s ...~4 

’H.S.’ goes on to account for the ways in which 

Baker succeeded in creating scandal but utterly 
failed to make artistic progress. Considerable space 

was devoted to her marriage to Marquis Pepito di 
Abiati which the reviewer regarded as a crafty career 
move when success did not come her way as quickly 
as si~e i~ad expected. Only towards the end of ,,the 

review did ’H.S.’ mention her recent show: 

And now a new Josephine conquers the world 

with new numbers but without bananas. Re- 
cently, you could see this in Stockholm. The 

audience would not leave, and when she fi- 
nally threw flowers to the enraptured audience 
from her dressing room, they practically fought 
over them 

Because the poor little Negress from Saint 
Louis is now a great artist and a rich wl~e.-~ 

Arthur Johnson, another critic who was scep- 

Iical aboul Baker’s talent, wrole about her in Fi/r~iour-. 
na!en, recalling his memory of her new--found 
stardom in Stockholm 1928 as a backdrop for evalu-- 
ating her artistic progress The tone is characterised 
by chilly banler: 

Well, here she is again, Ihe Swiss ohocoiate-- 
coloured Negro child! She who climbed like a 
monkey in the jungle of Ihe Oscarsteatern a 

couple of years ago, and became just as 
famous for Ihe string of perky bananas encir- 
cling her waist, has now grown famous for her 
new--born, Iiny soubretle voice. In those days 

[her perlormance] was nothing less Ihan pure 
Nigger joy, displaying the savage’s unwilling- 
ness to wear clothes, paired with the woman’s 
joy in showing our Lord’s Creation at its best. 

If you didn’t know that a Darkie is a child ruled 

by primitive impulses and a naive spontaneity, 
you can find that out here and now. At our 
latitude, such a happy invocation of being has 

never been seer] before. The aims and legs of 
the 23-year-old beauty whirled incessantly, as 
if in a celebratory hymn to life. When she stood 

on her head with her bottom in ,,the air, her 
spiritual side came to its fullest expression.5¢ 

Johnson initially praises Baker as the dainty, 
chocolate ’she-animal’ whose well-shaped body he 
had seen generously displayed at the Foiies-Ber- 
g~res in Paris. But since then, he claims, Paris has 
quickly grown tired of Baker. She has, nevertheless, 

responded to this mortification with intelligence and 
artistic flexibility, and has succeeded in making a 
comeback by refining and reconstructing her artistic 

persona with more lavish costume and a distinctly 
French singing technique. Fie goes on to refer to a 
friend he met in the vestibule of the Chinateatern after 
her premi6,re, who spoke delightedly of her as a new, 
coioured Sarah Bernhardt. Johnson~ finding the 
comparison somewhat amusing, observes: 

I cannot imagine a more exorbitant homage to 
the beauty’s newly fledged chansonette skills 

~, I can assure him that Sarah wili never have 
to turn under her simple stone slab ... for the 
sake of a Negress 

The joy of imitation runs in the blood of the 
savage, and even if it doesn’t take much 
thoughtlessness to forget that the art of acting 
is mere monkey tricks refined through the mil- 
iennia~ one must not mistake primitive drives 
with knowledge. It would be going too far, in 
celebrating the equatorial region, if you antici- 
pate that in the fullness of time Josephine will 
be able to handle more than the spirited lines 

of a chamber-maid 

In truth, with a good ear and an even keener 
eye, she has learned to imitate the charac- 
teristically French chansonette style which~ in 
and by itself, can be found everywhere. This 
said, there is no need to mention Mistinguett, 
which would be resorting to more violence 
than necessary Well, that is the Casino de 
Paris-Josephine of 1932~ who has grown more 
mimicaliy aware in the upper region as well, 
c’est tout.57 

The reviewer ends by paying a condescending 
tribute to one of her typicai comic stage postures on 
all fours: ’In all circumstances, here is the fitting and 
beautiful Swedish homage: the backside crowns Ihe 
Glory!’ 5s The irreverent mix of praise, eroticized 

fascination and raciaiised disdain running through 

Johnson’s article is interesting since it: illustrates how 
far he thinks Baker can evolve without overstepping 
the limits of her race’s alleged capacities. Among all 



the ’calculated’ turns of her career that ’H.S.’ and 
Johnsor~ ciaim to expose, her ambition to ’imitate’ 

and master the white chanson tradition was found to 
be the most provocative. This was a boundary she 
shouid not try to cross.’m As Regester has observed, 

Baker’s new voice created a watershed in the evaiu- 
ation of her talents. Despite the positions taken for 
or against her vocai technique, Baker’s voice was 
considered an appropriation of white culturai expres- 
sion, wi~ereby she attempted or actualiy succeeded 
in ,,transcending her eti~nicity,c° 

Critics negrophilicaily enamoured of Baker 
and ,,those not so fascinated by her adopt a simiiar 
vocabuiary on many occasions. I would ciaim ,,that 
their ri~etodc was premised on an inverted logic of 
agency In the iaudatory reviews discussed above, a 
significant factor in Baker’s success related ,,to i~er 
specific raciai traits. She had learnt to manage an 
inherited gift leavened with appropriate Western re- 
straint, partly by refining it, partly by reducing her 
former ’African’ reckiessness to a successfully at- 
tractive mix. Th~s made Baker appear as a slightly 
passive administrator of her talent. Critics such as 
Johnson and ’H.S’, on ~he other hand, inadvertedly 
a.ward Baker a surprising degree of agency and 
~ntel~igence, even when putting her down. She is 

described as business-minded, smart, and e~ther 
cynksaHy or naively capable of exploiting her (natural) 
attributes and I~mited talents to the full. Public rela- 
tions is a specifically sensitive spot for the critics; 
they despise the crass commercialism that was 
sorted on her star build-up. In drawing undeserved 
attention to herself, ’H.S.’ accused Baker of appear- 
ing seriously dishonourable. 

In due course, Stockholm critics would claim 
a certain amount of knowledge about the scope and 
cultural significance of Baker’s talents. To some 

extent, their response from 1932 onwards shows an 
underlying desire for her to stay sdmitive and child- 
~ike. Others saw the very change as an evidence of 
Baker’s evolution. Yet, the shared premise was that 
her race was a limitation ~o artistic perfection, a 
~endency which Charlene Regester likewise traces 
~he white Amedcan reception of Baker.6~ Drawing 

attention to ~he two critical camps may not add to our 
received knowledge concerning ~he interrelation of 
~he primitive and the modern, a dynamic in which 
Baker was located, bu~ i~ is interesting to no~e the 
unanimous remarks concerning her performance 
and star persona ~hat arose from both enthusiastic 
and critical parties. 

A few years later, the juxtaposition of Baker’s stage 
and screen persona makes yet another interesting 
phenomenon surface in the cdt~cs’ v~ews of her: on 
this occasion, even more distinct with regard to her 

looks. That her fame rested in the late 1920s as much 
on her grimaces and body movement as on her 

beauty and scanty costumes ~s c~eariy visible in the 
columns and the images that c~rculated of Baker. At 
this point she was neady always regarded as ador- 
able, regardless of how much she transgressed the 
norms of femininky with regard to luxury revues. She 
was constantly referred to as ~he chocolate- or caf@- 
con-ieche-coioured beauty, and during her Hfe, her 
body (later increasingly corseted) never stopped 
intriguing Swedish critics as an attraction in itself. In 
discussing Baker’s appeal as a un~versa~ ethnic 
Other in the Parisian music ha~l, Fa~imah Tob~ng 
Rony exemplifies how cdt~cs, commenting on her 
energetic performance and appearance, saw her 
fer-rfininity as both desirable and monstrous, neither 
entirely human nor animal She is described as fright-- 
ening and entks~ng, an unstoppable natura~ force,62 

For S[ockholm critics~ th~s dramatic ~n[erpre[a[~on ~s 
totally absenL her ’savagen!’ or ’grotesquedes’ are 

mostly perceived in corn~ca~ terms. 
When the f~hl~ Zo{# Zo#_~ came to Stockholm in 

January 1935, however, something interesting hap-- 
pened the moment cr~[kss had the opportunity [o 
compare her, by now, ~an%ar stage presence wkh 
her screen persona. After seeing the film, they sud- 
denly discovered that she was ’ugly’ which, however, 

did not seem to have lessened her charm. ’Eveo’ 
wrote: ’She plays a part and she does it ~n an excel- 

lent way. Her ugly and agile face can express both 
feeling and psychological motivation. She is tal- 

ented, Mademoiselle Baker’.es An uncredited writer 
in Vecko-Joumaien claims that ’one really likes this 

coloured woman with the ridiculous little face and the 
beautifully modeled legs’,64 while a reviewer in So- 

cial-Democraten discovered that she ’plays on’ her 
body, her voice, her ’rolling eyes’ and her ’tempera- 
ment’, ’alterna~eiy sad, ugly and w~thout make-up, 
aiterna~eiy fair and happy’.(m 

Part of the explanation for Baker’s perceived 
’ugliness’ on screen may be because critics d~d not 
respond well to the colour change she undem~vent 
between her appearance on stage and on screen. 
’Jerome’ found that Baker certainly had evolved, but 



that her skin colour was not flattered by the transition 
to ceiluioid. Furthermore, despite her vivacious tem- 
perament, he claimed that she iacked the acting 
abiiity to bring out amorous feelings for her male 
counterpart, Jean Gabin/~6 In a similar way, the critic 

writing for Dagens Nyheter connected Baker’s tem- 
perament and expression with her bodiiy appear- 

ance -’the lankiness of her body (with the comically 
accentuated backside)’ - and went on to express 
regret that ceiluioid did not do her coiour justice to 
the same extent as i~ does her ac~ing spiriL6z The 

reviewer in A~onbiadet maintained that excepting her 
songs, the star did not come out weil on fiim, and 
added ti~at this was hardly due to a lack of acting 
talent.6s 

As mentioned earlier, it seems as if critics 
found the most intriguing aspect of Baker’s screen 
persona to be her virtual presence; she appeared 
’just as in life’ before their very eyes. This counts for 
Zou Zou as well. In a way, the critics’ inclination to 
draw direct I~nks between the actual presence of 
Baker on stage and her screen presence shows tha~ 

~he fascination w~th her body was not an insignifican~ 

eiemen~ Moreover, this way of responding to the 
Iqled~LJm brings associations close to those o1: a 
much earlier period in the history of film when ini[iai 
encounters with the ’liveness’ of the moving ~mages 
were, at least in one well--known case, perceived as 
an uncanny s~mulacrum.69 In a similar manner, the 

loss of Baker’s desirable bronze colour ~n film may 
have translated as a loss of her organic life and of 
beauty. 

Apart from the loss of fidelity in Baker’s per- 
ceived skin tones, what may have sparked the 

change of opinion regarding Baker’s looks? A cross- 
reading of the reviews of the stage revue and of the 
film, Zou Zou indbates that medium specificity as 

well as the distance from which the spectator sat 
relative to the stage or screen may have played a 

significant role in how Baker’s irr~age was perceived. 
In the transition from the relatively long distance that 
separated critics and the stage artist in the revue to 

their facing a black and white close-up of Zou Zou in 

the film, some transformation had been effected: she 
had suddeniy grown in scale, had become someone 
else. In short, it would appear that Baker’s image had 
been transformed from one that was exciting, charm- 
ing and endearingly funny to one that was, poten- 
tialiy, monstrous. 

if Stookholm was a small and p~dph~ral c~t~ oi 

entertainment ~n the 1920s and 1930s, its audiences 
shared a common European fascination with black- 
ness. As demonstrated in the reception d~scourse 
surrounding Josephine Baker’s early film and stage 

career, the Stockholm critics’ interest in her black- 
ness was paired w~th a more general desire for things 
continental. Moreover~ her presence imported a new 
sense of international energy which initially upset 

traditional cultural values. 
In the critical reception accorded Baker’s 

stage and film work ~here is~ as we might an~icipate~ 
a fascination w~th Baker’s face and body, I would 

suggest, however, that ~his response to her perform- 
ances arose from ~heir fixation with her black pres.- 

ence rather than her capacity to satisfy an appetite 
for the exotic. Given that her early popularity can be 

characterised as a transatiantie and decidedly mod.- 
ern!pr~mitivis~ phenomenon, the critics’ endorse- 
ment of the phenomenon attests to the discourse in 
which they unders[ood her perl:ormanee and her 
blackness. If the Stockholm reception of Josephine 
Baker did not depart significantly from other Euro- 
pean responses to her stage and screen persona, 
Stockhoimers in the i920s and 1930s certainly had 

their own ’take’ on her. 
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The Diva PoJitics of Receptio  

Jeanne Scheper 

The US expatriate performerJosephiim Baker (~ 9o6-75), who 

lived primarily in France from 5925 ~o :~975 and became a French 

citizen in ~937, is best remembered tbr spectacles of modern 

primitiYism such as the costumed cabaret dances represet~ted it~ 

films like the ~9:,a° - extra~’aganza tShzces.s :l?~m :lain (dir. Edmond T. 

Gr&~ille, France) and Zo~tzo~t (dir. Marc All{?gret, France, 

Bt~t she also tamot~sly staged her priYate litk’ tk~r public cot~sump- 

tion, pertbrming a vast array of personae in mat~y ditt~ret~t loca- 

tions: as star of stage and film, as modernist mu.se, femme fatale, 

primitive savage, inmrnmional sp?~ ~ransnational antiracist ac~i~ 

isL at~d as an icon of motherhood. 

Born Freda McDonald, Baker fled poverty at~d traumatic 

memories of the violent 19~7 East St. I~ouis race riots by seekiilg 

work in the theater. At runes considered too, kmm, and too dark" 

tk~r chort~s lines, she let~ St. Louis to work as a dresser touring ot~ 

the Theater Owners Booking Association segregated circuit 

African American YaudeYil]e companies. Eventually she worked 

her way into the chorus as a comic pertbrmec and ultimamly she 

landed a role in Noble Sissle and Eubie Blake’s already popular 
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and groundbreaking Sh.~£[/e Aloftg in 19sl. tlere Baker got her 

professional break and was q~ickly recruited to more principal 

roles, ewmmally being tapped to s~ar in an "all-Negro" sI~ow, La 

~vvue ~g-~ (~9z5-27). Caroline Dudley Reagan, a liberal white 

NewYorker and socialite, conceNed this show as a Ha,{em export 

for Europe. ArrNing in Paris at the height of la vqgue r~gr~, Baker 

acI~ieved a status, ~:andom, and recognition ~ha~ she was never able 

to translam into commercial success in the US. Even so, Baker 

became an iconic international figure, la Jos@hine or la Bake~; 

moving thro~gb the transatlantic c~lmral circuits that helped 

define popular ~:male stage and screen perfbrmers in the early 

twentieth cenmr~; a time when public pert?)rmances of the "pri- 

vate" self coalesced as obligatory and defining elements of ~k’male 

stardom. 

It~ Time (~oo3), a graphic piece tiom the parody series 

ttouse t0r Josephine Baker by contemporary architect Darell 

Wayne Fields, appropriates the t~m~ous 19~8 Adolf Loos design 

House for Josephine Baker and puts the architectural design 

under erasure witt~ a large red X, whose ink bleeds across a parodic 

Time magazine~      . cower. The standard red iiame of the magazine 

cover is taken up in the red of the X, with its echo of black militant 

resistance. The image of the hoarse has been pasted over familiar 

line sketches of Baker dancing naked or wearing a banana skirt or 

one of her o~her ~andeville ou[fits. But instead of being erased or 

covered ove~; these sketched figures seem to break tiee fkom the 

page. Baker’s dancing bo@ in motion seeps through the image of 

the house, as a series of her dancing ti?et seem tea@ to carry it oft~ 

As multiple dancing Bakers surround and overwImlm [he outer 

periphery tiaming the house, her mobilily strikes a marked con- 

trast with the solid and staid block of high modernist architecture 

designed to captivate tmr2 

in the [iAlowing pages, I examine the politics of Baker’s 

mobility and her complicated staging of race, sexuality; and nation- 

ality by interpreting her performances, on stage and screen as well 

as oft; through ~he lens of spec~m:orship and recep~:ion. I exam- 

ine the redeployment of Baker’s iconic status at three sites: the 

tsmous ~969 photograph of Baker’s eviction tiom her home Les 



Milandes in France; the full-length animated feature Les t@lettes 

de Bdl~will~: ( 77~e 7’}@Iel.s ojBdl~wil& dir. Sylvain Chomet, France/ 

Belgium!CanadaiUK, zoo3) in which Baker makes a brief appear- 

ance as a cartoon figure; and Madame Sara (dir. Karim Ainouz, 

Brazil, 2oo2), a fihn based on the memoirs of a legendary Brazil- 

ian drag performecJofio Francisco dos Santos, that treats Baker’s 

Pri~ce.ss Tam Tam as i~ was screened in :~ 93os Rio deJaneiro. These 

citations mark some of Baker’s contemporaw incarnations while 

contributing to a retrospecti~ por ttblio of Baker as a cultural icon 

and female star that sets her in motion rather than freezing her 

in ~he fkame. Using ~heories of disidentification, or "the critical 

recycling of toxic images,’’~ i examine how contemporary recita- 

tions introduce critical hindsight into the significations that Baker 

herself exhibited on stage. "Disidentification," defined by.Jos~ 

Esteban Mufioz as a perfbrmatiw: recitation, can be liberatory, fBr 

instance, when it critically recycles tired images or racist, sexist, 

and homophobic stereotypes. According to Mufloz, disidemifi- 

cation may also be a spectator practice, "a way of shuffling back 

and fbrth between recepiion anti production" (~5)- By looking at 

contemporary recitations of diva icon la Bake1; i examine Baker’s 

multiple and often conflicting perfbrmati~ embodiments of her 

own iconicity as modern primitive. 

’[hken together; ~hese competing and w~ry diff~:rent recep- 

tions retiame nostalgia for Bakec showing how nostalgia itself can 

be a risky yet powert~d af[~ctiv~ structure ~br recycling the past in 

order to imagine a future through cultural materials that hax~e an 

oppressive history. In this sense, modes of reception and fdndom 

work as prodnctive fbrms of aftbctive agency even as they partici- 

pate in oppressive circuits of voyeurism and performance. While 

Baker scholarship has effectively critiqued the colonizing ethno- 

graphic gaze and ~he racist male gaze thal entrap Baker in a prison 

house of primitivis~ discourse, much like the melancholy birdcage 

tiom whose perch she,sinoso, in Zoggzogg, it has had less to say, about 

Baker’s other m~diences, those who mW ha~’� viewed Baker’s home- 

sick birdcage lament fbr Haiti, fbr instance, fiom a ~ransnational, 

black diasporic, black fbminist, or queer perspective. As part of my 

discussion here i want to explore a certain queer fbminist nostalgia 
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tbr Baker whose bad-girl antics and daring performances of black 

hyperfemininity in the early par~ of ~he twentieth century antici- 

pate la[e twen[ieth-century self:marketers offi?male trouble such as 

Janet Jackson, Tina Turner, and Lil’ ~m.~ Baker is the progenitor 

thor perfiJrmances as mass marketable as those of megas[ar Jen- 

nifer Lopez and as commercially resistant as the cross-race, cross- 

gender displays of cult drag impresario Vaginal (Creme) Davis, 

who recemly staged a cabaret tribute night devoted to Baker at a 

Los Angeles bar renamed for another infamous ~wemieth-cenmry 

transatlantic dub diva, Bricktops.5 

Holding onto Baker as an icon of African American fi’mi- 

nism can be unsetding since she made her li~ing through the spec- 

tacle of the black fbmale body, on sta~eo, deploying racist tropes 

and perpetuating "Black Venus" narratives of primiti~ist exotic 

sexuality; while also pursuing the trappings of white stardom?5 ~i?t 

by, lookinoo [~as[ the desire, 1o .j" udoem Baker’s perfk~rmances either on 

their political efficacy or on their aesthetic merits, we may fhshion 

a critical methodology that moves beyond the persistent dichotomy 

of exercising or lacking agency: Is Baker a race woman or a race 

traitor? is she a pioneer of racial equality or a dnpe of the racist 

colonial gaze? Does she deploy resistant feminist camp aesthetics 

or does she remain complicit as an ot-dectified iJ~use of the mod- 

ernist male gaze? Is sire an indicator of the emerging modern 

era or a representativ~ of the passing Victorian colonial period? 

By examining her pertk~rmances as new and difierent audiences 

rework them, I constr~ct a politics of performance in wMch Baker 

moves throug~ various locations and identities in order to carve 

out a habitable space fior modernism’s Others, tk~r those bodies 

classified and contained through scientific racism’s pervasi~,e and 

gendered ideology as prir~zitive or devia’~z¢~and then rigorously 

excluded and exploited under European colonialism and Jim Crow 

segregation. 

Such tropes of diftL~rence, essential 1o apartheid logics as 

well as to "civilizing missions," were taken ~p and redeployed d~r- 

ing the European in~:erwar cultural vogue f?~r I~zrt ~@e by prac~:i- 

tioners off modernism such as Jean Cocteau, Gertrude Stein, and 

Pablo Picasso. ’lb this list i would add Paul Colin and josephine 

Baker, emphasizing their collaboration in the production of some 



of the most famous primitive images of Baker, namely; a series 

of hand-colored lithographs included in L~: tumulte ~oir (~9z7) 

and liner echoed in Fields’s It~ ~#~e. A~ times avant-garde artists 

such as the surrealists sought to undermine colonial thinking by 

revaluing the so-called primitiv~ as an antidote to the repressi~ 

edicts of"civilization." seeing access to the creative unconscious in 

Af~ican sculpture and religious artifacts.7 Nonetheless, they often 

retained troubling and essentialist t~mtasies about the primitive 

that took the form of racialized exoticisms. Even when artists and 

writers a~tempted through ~heir own experimentations to critique 

i~g)erialism and the destructive consequences of imagining civiliza- 

tion and.~r°°resso , through the violence of colonialism, they otlen 

repeated the representational logics that structured ideas of Euro- 

pean progress and modern civilization in relation to an imagined 

atavistic Afiican primitivism. Baker’s body became exactly such an 

aesthetic site fior exploring and expressing [he fkaught relationship 

of modernism and primitivism. And while Baker herself capitalized 

on such equations, she also refl~sed to be scripted in litany wa)’s. 

It is importan[ [o think [hrough a figure like Baker at this 

particular cultural moment. ~Ks ~oo6 marked bo[h the centenary 

of her birth and saw the production of new discourses of the "un- 

American," Baker’s life is a reminder of the cultural connections 

between the perceived dangers of entertainment anti the perceived 

danger of critiques of i~justice at home and abroad. Precisely 

because of Baker’s contradictory and multila~red deployment 

of race, gendec and nationality, I arg~m that we can productNely 

ref~ame our own nostalgia f6r he~; especially ai: this moment when 

a turn toward nostalgia might take its most conservative ff)rm as a 

turn away fiom current threats~imagined and otherwise~and 

toward an idealized ahistorical past, th~s erasing any progressive 

politics of perf6rmance. 

Instead, turning our critical gaze to multiple and other 

sites of reception allows us to remember the extent to which Baker 

prod~ced complexity within the limits of the historical spectac~- 

larization and commodification of t:he black ff~male body: Con- 

temporary receptions of Baker may criticize or rework her image, 

even as they explore the nostalgias associated with it, incorporat- 

ing what Linda tt~tcheon has termed "the necessary addition of 



irony to this nostalgic inheritance" of modernity:s Such receptions 

produce a range of performances, reminding us tha~ Baker herself 

produced a disrlq)md and disrupting narrative of black woman- 

hood. These receptions ask: Who is watching? Wha~ is at s~ake 

flmse difl~rem poims of reception? Wha~ happens if we refl~se ~o 

remember only one Bakec be tha~ Baker onsmge, Baker in ;he 

banana skirl Baker under FBI surveillance, or Baker very publicly 

evicted flom her home in France in ~969, an image she ensured 

would saturate tim global media? 

Each ske of reception no~ only works ~o identify" a particu- 

lar audience or consumer of Baker’s image hm also produces an 

interpretation of Baker that demonstrates the pertbrmafive side 

of reception. Each site not only produces meanings in excess of 

her original performances but also works to restore significations 

retroactively; allowing ~br los[ meanings or potentials m come into 

dialogic plaF: Raflmr than seeing such transhistorical exchanges 

as moments at which the present imposes or fixes its own criti- 

cal obsessions on the past, or as moments at which nostalgias for 

authentici[:y do the work of erasure, we migIu see such critical recy- 

clings as reinvenfions as well as restorations that both make visible 

and produce Baker’s own diva politics. 

Baker’s "Danse sauvage" from La r~ue ,t~g’,~: and her 

trademark [u[u of s[:yqized bananas~in which she first appeared 

in "Danse des bananas" tbr La f!)lie dujo~x’r at the Folies Berg{!re 

(19~6), deploying her other 

signature ll~ove, silly faces~ 

presen~ quinmssential exam- 

pies of the black ~km~ale 

flmcfioning as a liminal space 

in modernism for an imagi- 

naW encomuer between the 

primitive savagery of the jun- 

gle and tee civilized mode> 

nity of the cosmopolitan city. 
Josephine BakeFs audience as 

This encotlnter iS parodically xepxescnted in Les 
reversed in ~:he opening scenes (d i,. Sylvain Chomet, France/’Belgium/ 

of the animated tk’ature Les CanadaiUK, ~oo3) 



A ce{ro-toon repre,,eotatiot~ of 

Josephine gakec~s banana daocc in L~v 

lripl~ltes de Bd&~i~le. in a black- 

and-white retro toon-wkhin- 

a-toon opening, which 

homage to Disney animation 

of the x93os, Baker makes a 

Bevy Boop-like cameo danc- 

ing in her fhmous banana skirt 

to the musical accompaniment 

of p~ango Reinhardt. Her audi- 

ence is represented as a theater 

~illed with repetitions of the 

same white couple: a lecherous 

lkde old man accompanied by 

an exaggeratedly fat society 

woman in pearls. When Baker 

appears onstage to perform 

her banana dance~lannch- 

ing into a hallmark move in 

which she imitates an animal 

by dancing on all fbnrs~the 

crowd of identical geezers 

goes "bananas." They jump up from their seats and, "going ape," 

li~erally turn into a pack of monkeys, rushing the s~age after, as 

it turns out, not Baker but her bananas. Here whi~e male desire 

to devour the spectacle of primitivism in the fbrm of the black 

female bo@ onstage threatens to nndo its own social performance 

of decorum, exposing the inf=antile and sexual desires behind the 

civilizing mission: ~hat is, the drive [k)r natural resources imagined 

as d~e drive for the ~kmale body through the t~minization, posses- 

sion, and rape of colonial lands2 Of course, they are also stealing 

back Baker’s parodic phallic signifiers. As this scene illustrams, the 

process of incorporating tim Other always threatens the coherence 

of tim modern and the stabilky of the whim civilized masculinity it 

imagines, revealing its own miscegenous desires. 

In 193~, Baker was elected @men of the Colonies at the 

Exposition in Paris, an irony not missed by the Frend~ public, who 

decried Baker’s lack of claim to colonial su~jectbood. Celebra> 
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ing the colonies of North AIrica and their natural and cultural 

resources, the exposition was designed around faux dioramas that 

purported m display people in their native habi~au While Baker 

later had to relinquish her title, her music hall perfiormances consti- 

tuted a parallel world of display and commodification of the black 

bo@ ttowcvcr, as Mae G. [ ~enderson argues, Baker’s performances 

should perhaps be measured fbr their "distance fiom," rather than 

their repetition of; the ethnographic display of the black fk’male 

body epitomized by the historical exploitation of Sarah Baartman, 

also known as the IIottentot Vem~s.m Baker served as a transitional 

figure in the move f~om such nineteenth-century ethnographic 

spectacles of colonial dif[srence to mass-entertainment spectacles 

of imagined racial dit~krence. 2>rri Francis has fl~rther shown how 

"Baker’s popularib~ depended on the way Baker performed her 

own finne and ’fieedom.’ ,u~ Baker’s per[brmance of fieedom as an 

expatriate served to reinforce ideas of France as racially tolerant, 

smuring over the racial politics of French colonialism and assuag- 

ing colonial guilt while at the same time exposing the practices of 

[ JS racism. 

On stage and on fihn Baker repeatedly flmctioned as the 

primitive tbtish, posing as a unNersalized colonial suk~ject turned 

modernist muse. The aestheticized encounter of European 

ernism and its colonial other demands the other’s incorporation 

in[o the modern as i[s ok~jech Les ~’r@lettes de Bdlevill~’ disrupts this 

process of incorpora[ion, as it is impossible to locate a coherently 

modern figure. Whiteness is represented as atas"istic in the scene 

described above, with the coupk’s in the audience representing 

a queer comic trope abou[ the degeneration of white bourgeois 

marriage: the t~t lady’s excessive body implies the conple’s sexual 

d.ysflmction, while the small man represents impotence and sub- 

mission. This couple figures European civilization itself as exces- 

sive and degenerate. Similarly; [he protagonists, the fic[ionalized 

triplets, cleverly introduced as an act that shares the s[age wi[h 

Baker, represent the passing of vaudeville stage performance, pre- 

sented here in a ff~rrn I call ~:he nostalgic grotesque. 

The crisis of masculinity implied by ~:he grotesque male 

body is essential to the modern, representing an anxiety over the 



postcolonial status of patriarchy° As the fihn ironically turns the 

grotesque discourse of degeneration back onto the white male sub- 

ject ~hat produced ih it signals the inabilily of master narratives to 

comain the vitality of those subjects they attempt ~o control. The 

historical Baker’s dignity somehow remait~s imact in this scene as 

the retro-toon places white viewers uncomfortably in the vaudeville 

spectators’ seats, fbrced ~o come ~o terms with tImir own nostalgia 

or desire [br grotesque images of peribrming black bodies.~ In Les 

~{pZ~’t~’s & Bd*~,il& clearly the white gaze emerges as primitivizit~g, 

not the performance as primitive, as Baker’s audience turns into 

the very lhing i~ has f~earflflly pr(~ected onto her body. 

Baker herself capitalized on thejuxtaposition of primitive 

and civilized, as her perfbrmances as "natives" (with their jungle- 

theme costumes and animal associations) were set against public 

appearances in haute cou[ure evening wear. Feminists have long 

argued fbr Baker’s deliberate parodic deployment of primitMst 

tropes, finding resistance rather than acquiescence to exo[iciza- 

tion in her use of comic faces; her intentional "forgetting" of dance 

steps; her insistence on perfbrming "her own idiosyncratic moves"; 

and her abilib, to "manipulat[e] the com’emions of primitMsm 

to gain a considerable amount of comrol over her audietme.’u~ 

Phyllis Rose (albeit in problematic critical language that maps the 

grotesque back on to Baker) argues that Baker’s eye crossing "fimc- 

tioned like a magical gesture of self defense in a specifically erotic 

arena, i~ wards off the relentlessly erotic gaze of whoever might 

have been looking at her as. mythically, one warded off vampires 

by making ~he sign of the cross. Af1aid in some way of evoking 

undiluted sexual excitement, she thwarts the deeply provocative 

contact of eye with eye not.just by a~rting her owt~ eyes but by jam- 

ming them grotesquely up against one another.’q4 Interrogations 

of Baker’s agency continually return ~o such moments of comic 

interruption, unscripted improvisation, or feminist camp 

determination to question whether they prodnce new meanings 

and disrupt old paradigms. Contemporary critics and artists must 

confront all t[m wa}qs in which Baker and her oeuvre seem con- 

straitmd by racist US vaudeville performance com~mions, such as 

blacktsce, or haunted by traditions of etht~ographic spectacle, or 
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circmnscribed by the particular obsessions of modernist aesthetic 

primitivism, ttow do these ways of looking produce Baker? And 

what is Baker’s own contribution ~o [his fig~m~? 

The ~ext in Fields’s I~ 7~me reads "Notes on the Eviction of 

josephine Baker." With ~his caption placed below the Loos design 

Itou.se for Josephine Bake~; which is barred by the large red X, 

Fields exposes the historical irony of a modern house designed to 

captivate Baker but never btfilt as a home for her. tle also points 

to her later very public eviction flom Les Milandes, her comrrm- 

na] farm in France and the site where she staged the creation of 

her ideal f~amily, whom she called the "Rainbow ’[~ibe." But Baker 

can be viewed as having experienced nmnerous evictions. First, 

we might see her as evic[ed from the US, driven out by her experi- 

ence of racism and the images of white mobs of men and women 

a[tacking black people in the violent East St. I,ouis race riots that 

haunted memories of her childhood)5 Fields further describes 

Baker as evicted from the aesthetic and cultural legacy off tarlem: 

"The d~Kcrence between I,oos hou~ e and tlar]em is not one based 

on the obvious distinction be[ween house and city. The diff[~rence 

lies in how the two deal with blackness. Harlem has, aes[hefically 

speaking, moved on. it cominues to manutscture and expor[ black- 

ness on an unprecedented scale and does so without.Josephine’s 

assistance. ~lb pu[ it another way, Harlem prod~tces blackness while 

archi[ecmre merely associa[es with it~Harlem evicted.]osephine 

long ago, while architecture continues to seek her audience.’’~; 

While Itarlem may have evicted Baker, relegating her to a kind 

of shameflfi past, what is compelling is the f~ct that Baker herself 

participated in the staging of these evictions. 

in a photograph that received imernational circulation, 

we see Baker. at age sixty-two sitting on the back steps of her Les 

Milandes chateau in the rain, surrom~ded by bottles of Pettier, 

wearing only her housecoat and a cap, with a blanke[ across her lap 

and bare fket. Her home had been put up fbr auction, and knowing 

that the new owner planned to forcibly remove her, she contacted 

the press, and the cameras rolled. But mfiike Norma Desmond 

(Gloria Swanson), the deluded diva of S~tnset Bo~leva~’~l (dir. Billy 

Wilder, US, 195o), whose morbid expulsion flom ttollywood is 



staged as a grand entrance, Baker went kicking and scratching, 

resisting her eviction from the scene. The ?/’ear was 1909, and the 

image of Baker’s eviction demands to be viewed in the context of the 

civil rights mox,ement in the US. Baker~whose political response 

to American racism had been a self:imposed exile that provoked 

criticism for her absence from the US civil rights movement~ 

staged a particular image of her f~)rced eviction. While Harlem 

may have let go of hex; Baker’s s~aging of ~he eviction was designed 

to bring her closer ~o the quotidian experiences of tlaflem. 

in fact, as a ~,ocal critic of racial discrimination, Baker spoke 

out internationally about the lives of A~5ican Americans and other 

people of color in ~he US. As a figrmer member of France’s iigreign 

service and a spy figr the French resistance against the Nazis, Baker 

deployed her dNadom as a political wea.pon, given that it provided 

her with both a cover and i:he privilege of mobilily: Later she would 

draw explicit connec{ions between t~scism, apartheid, and racism 

in dit~rent national contexts. She spoke passionately about the his- 

tory of race riots in the US and wrote a column for a French paper 

about her experiences of discrimination in i:he US while traveling 

anonymously in the South. Using the moral au~:hority of a global 

perspecti~ and the publicity machine of a stm; Baker was able to 

shame America for its racism. Unsurprisingl?; the FBi and State 

Department perceived any discourse other than one of progress 

on race relations as a threat to national security and a tool of anti- 

American propaganda. As Baker became more outspoken, the US 

State Department became increasingly invested in domesticating 

her by making her a good sui~ject and holding her accountable to 

a citizenship that she had already r(~ected. Because her movements 

could not be restricted by revoking her passpor~ (she held a French 

one), there were more s~btle campaigns ~o discredit her at home 

and abroad. 

~Ik~llingly, the stNheading given to Baker’s files on the FBI 

Web site reads, "The ihmot~s nightclub entertainer was thot~ght 

to be invoNed in coummnist activities, howevec no evidence was 

ever fk)und that proved orbed’rise.’’ri The doublespeak of this sen- 

mnce re~,eals ~he FBi’s continued a~emp~ to scrip~ Baker as f0re~r 

under suspicion. Baker’s diva status necessi~amd a special t0rm of 
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repressive scrutiny. The US government did not simply engage in 

a passive spectatorship by collecting data; rather, its surveillance 

was aimed at defining the idemities of those i~ watched. The clip- 

pings in Baker’s files were meant to implicate her on the wrong 

side of the Cold War.~s ~Ks an archive, the 359 pages of FB[ files 

on Baker draw heavily on clippings from ~he commllnist ~%5~:Fs 

Dai~,, the black press, and translmions ofkems in ~:he international 

press, in an a[tempt to contain her mobility and political influence, 

the Stale Department strategically disseminated [his intbrmation 

abou.t Baker to foreign embassies and the US press, successfl~lly 

imerfbring with her ability ~o travel and speak ou~ al)ou~ racial 

discrimination. 

Ultimatel}; the FBI files on Baker ser~ as an ironic archi~. 

They show her as a captive of a kind of surveillance that attempted to 

neutralize her political critique by f>aming her as an un-American 

pro~ocateur and propagandist. But d~ey simultaneously document 

all the wa}~ she effectively escaped the bounds of US government 

cultural and political comrol. In attempting to create a portrait of 

extremism, these tiles instead depic~ a moderato, though~hl, and 

polkicalty engaged Baker who, as an expatriate, claimed license to 

critique US race relations through a transnational lens. Through 

the FBI files we can construct another set of Baker performances, 

namely, as a social act:ivist, a role fbr which sire is less often remem- 

bered. Nevertheless, I would argue alongside Mary Dudziak that 

the FBI and State Department interfbrence harmed Baker’s caree~; 

"denlying] her the role she sought for herself as a personal ambas- 

sador fbr equality" and creating ~he circmnstances under wI~ich 

Baker turned fiom tim public sphere of ~he stage to the private 

sphere of the f:amily to express her political voice (569). 

In ~9:%,~ Baker and her h~sbandJo Bouillon began selg 

consciously conducting a pseudoscientific experiment in multi- 

cultural harmony by adopting twelve children of difti:rent races 

and religions.~ Baker and Bot~illon wanted to demonstrate that 

their children co~ld grow and thrive together and become a fam- 

ily; a "Rainbow 1iibe" as she called them in response to white 

supremacy. Baker’s rainbow vision of domesticity stands in marked 

contrast 1o the domesticating marble hot~se designed fbr Baker by 



Loos, a zebra-print affair of black-and-white horizontal stripes that 

red,iced the idea of la Baker to race and redfaced race to a prison 

house of competing visual grounds of black and white. ’[i)gether 

gake~; Bouillon, and ~heir ~wel~,e children inhabited an experi- 

mental community a~ Les Milandes in which ~heir private lives were 

open to ~he p~blic ~hrough oftScia] tours and ~isi~ing ho~rs. I~ was 

also home ~oJorama, a wax museum f~amring tableaux of Baker’s 

lit~. Like other t~male stars of her era, she cultivated celebrity by 

staging the details of her private li[( t0r public consumption, 

parading in public with large exotic pets d~ring her early career 

to publicizing her love aft~irs in multiple and contradictory bit)- 

graphical pro!jeers, and finally to exhibiting her public construc- 

tion of the multiracial i:amily as a model United Nations. 

gall]i]y as multiracial spectacle became not only a way 

of producing politics through ~;he per~k)rmance of domesticity 

but also ikmctioned as a new tiame t0r la Baker, the di~a. 

ilv;, romantic coupling,, and the domestic represent exactly, those 

ends persistently thwarted in the narrative trajector?, of Baker’s 

films, in which she had white male costars. These limits reflect the 

combined cultural fk’ars of miscegenmion and sexual promiscuity 

prc~jected onto Baker as a leading la@ who represented both the 

New Woman and the New Negro. These racist cultural anxieties 

were exactly those tha~ Baker defied in her li[k~. The production 

of a multicultural f:amily by the diva became essential not only to 

reim,igorating Baker’s star status but, as it turned out, also to the 

end~rance of her life and legend: her unofficially adopted child 

(and male diva in his own right),Jean-Claude Baker, assumed the 

active guardianship of Baker’s legacy, writing a biography of his 

chosen mothec opening the restaurant ChezJos@hine, and sea- 

ting ~p a foundation in her memor}c 

The public dissemination of the s~aged "private" self 

emerges as an obligatory and defining element of twentieth- 

century t~male celebrity. And transnational adoption as the pub- 

lic performance of motherhood-as-philanthropy has e~olx,ed into 

a recurring contemporary motif of fi’male stardom. No~able 

examples include Mia Farrow, who in t973 began serially adopting 

children of diffcrem racial, ethnic, and national origins (also chil- 



86 . Camera Obsc~ra 

dren with a variety of difficult health needs), and Angelitxa.Jolie, 

who, after joining the [ ~N High Commissio~x for Refugees, adopted 

a son f}om Cambodia and more recently two children f~om dif: 

fbretxt comxtries, as well as made a point of giving birth to her 

biological child in Namibia. By im~oking these ~wo very diftbretxt 

actresses, I do not intend to co~xflate their inte~xtions, desires, or 

politics as adoptive parents. I do, howeven want ~o point ~o an area 

that remains to be fully explored by ~kminist criticism, that is, the 

celebrity of~:amily and especially the figure of the celebrily mother 

engaged in cross-cultural serial adoption. Celebrity performances 

of motherhood raise broader materialist ~minist concerns about 

the global traffic in children at~d the commodification of"dispos- 

able" bodies it~ the world ecot~omy. 

Baker was well aware that her p~blic performance of altr~- 

is~:ic motherhood reversed several important racialized ~:ropes: that 

of the black woman as a bad mother; that of the white woman as 

morally superior and thus fit to adopt, at~d finally, that ofthe black 

child as m~iversally needy or neglected. Baker as a black mother, 

and a wealthy one, t:o poor whim children, as well as to children 

of o~her races, produced an important rescripting of public dis- 

courses on race and motherhood. Baker peril)treed disidet~tifica- 

tion through the incorporation of "a moment, ot2ject, or s~ject 

that is not culturally coded to ’connect:’ with ~he disidentif}dng 

suk~ect.’’~° Baker undermitmd categories into which her body was 

t~ot seen to fit: f~male stardom, successful motherhood, at~d the 

nuclear unit seen as a prese,we of the white family. B~t I would 

argue tha~ Baker’s social per~brmances as mothec wifi?, and activist 

are as integral to understanding her cultural work as are her stage 

dances and fihn peril)finances. Baker’s stagit~g of the Rainbow 

Tribe turns out to be one of her most significant performances, 

and an important elemen~ of that perfbrmance is ~he collapse of 

the public-private divide. However; as a political critique of racial 

prqj udice, the Rainbow’Dibe reasserted a problematic racial essen- 

tialism: Baker expressed racist ideas abom the supposed predis- 

posit:ions of her children, seeing each child as having racialized 

propensities toward certain skills and talents. 



Despite the multiple ways in which Baker’s politics were 

domesticated by others--symbolically in the form of modernist 

arch it e c t ure, m ore literally by s tam-sp ons ore d s urveill an c e duri n g 

the McCarthy era~her pertk~rmances and her iconic diva status 

(whether on view in her s~age shows and films, or in receix, ing the 

Legion of Honor fl:om French president Charles de Gaulle, or in 

her role as ~he mother of the Rainbow Tribe) open up reception 

spaces of more progressi~,e critical possibilities. 25 conclude, i 

turn to queer appropriations of Baker in ordec again, to reimag- 

ine Baker’s own politics of performance. Baker’s late s~age career 

might easily be read as another tragic ending to the reign of a 

sex symbol threatened by the decay of her beauty~according ~o 

mainstream standards and ~uicklv chart ~ing aesthetic ~astes. ~ {ere 

i~ is important to note the way in which the term diva is some- 

times attached, with negative connotations, to the bo@ of older 

women, and especially to older black ~hmale stars, in a way that 

relegates them to the past. in defiance of such gendered scripts 

of female stardom, Baker continned on stage ~mtil the week of 

her death, perfk)rming primarily in the mode of high glamom; 

wearing costumes that evoked her most provocaiive and rew?aling 

early peri0rmances, tler costumes suggested nudity with the use 

of flesh-colored body stockings and f0rm-t?tting e~ening dresses 

that flattered her svelte body and enhanced her larger-than-liik~ 

image, which was literally augmented by the use of huge cabaret- 

s~yle fhather headdresses. Unabashedly exhibiting a periL)truer past 

her prime whose indomitable spirit refuses to conform to the limits 

of the body or social strictures, Baker’s perfi)rmances neatly lent 

themselves to camp appreciatkms of i:he diva. In fhct, fi)r her ~973 

return to Carnegie ttall in New kqork she was marketed explicitly 

to an American~gay audience .... ~ A foremother of fl-~e "bioqneen," 

Baker had a humorous appreciation f?)r the tools that made her 

fhmale stardom radiate, and she approached the construction of 

glamorous fhmininity on the stage with the same disruptix,e humor 

toward gender identity that had characterized her representation 

of race and fk~male primitivism in her early career.:~ 

Drawing attention to the per~0rmativity of identity catego- 

ries, Baker recycled the cultural fantasies attached to her person 
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and to her own mythology: tter queer appropriations of the con- 

sm~ctedness of gender and race went beyond the production of 

a high camp sensibility as "expressing what’s basically serious ~o 

you in terms of tim and artifice and elegance," to cite Christo- 

pher Isherwood’s ~954 definiti°n-~ [t was rather Baker’s ability to 

cannibalize oppressix,e forms that at times ga~e political salience 

to perf~rmances thin otherwise might appear retrograde. Here I 

am borrowing Maryse Condd’s fbrmulation for the amicolonial- 

ist tactics of Caribbean authors: "Cannibalism is what ~)n do to 

what yo~ love. You eat what you worship b~t also make tim of it.’’~ 

While Baker unabashedly sought the f~me and fi)rmne of a diva, 

she simultaneously understood all the ways in which see was not, 

as a black woman, meant to claim the space of glamom; wealth, 

or high art. She understood her own ~mcanny position and can- 

nibalized the tropes of stardom and negrophilia: she incorporm ed 

them, digested them, and recycled them to her own ends. Hence 

Baker’s own iconicity comes to lend itself to cannibalization, to a 

reworking of nostalgia for potentially liberatoQ~ redeployments. 

Karim Ainouz’s film Madame Sa~d is based on the mem- 

oirs ofjofio Francisco dos Santos (x9oo- x976), tee son oF slaves, 

a gay street fighter, a criminal, and a drag performer who spent 

twenty-seven of his seventy-six years in prison, becoming a legen& 

a~’ figure in the s~reets of Rio de Janeiro?5 The establishing shot 

of Mada~r~e Sara shows a badly beaten Dos Santos (Lfizaro Ramos) 

staring at the camera while a ~oice-o~er recounts his numerous 

social and criminal offenses, incl~ding (according to the subtitle 

translmion) the charge that he is a "passive pederast, who shaw?s 

his eyebrows and imitates women, even changing his own voice." 

tle is introduced to us in a long take that mimics a police mug shot. 

For Dos Santos, who makes a living as a petty criminal and a pimp, 

almost every space is impossible to inhabi~some~hing to which 

his bruised and bloo@ t~ce testifies. Through the character of 

Dos Santos, the film explores the legacy oFslavery in the aFtermath 

of abolition (~ 888), as well as Afro-Brazilian diasporic cultures of 

resistance and sn~’ival. 

Wc see the film’s first evocation of Baker as the camera pans 

across Dos Santos’s apartment to giimpse newspaper clippings of 



her tacked to the wall by his vanity table. Asked by a stranger if he 

is a fa.n of Baker, he responds. :’Of la Baker, I am a disciple." Dos 

Santos sees himself not as a f;an but as an initiam of la Baker. For 

him, Baker has something dMne to teach. Throngh Baker he can 

gain a measure of tYeedom by manitksting her performance and 

authorship of glamour, celebrib,, and female stardom. In short, he 

is giwm license to inhabit cultural spaces that have excluded his 

bod~; spaces that would otherwise prove toxic fbr him. While he is 

punished tear impersonating a white cabaret sta~; Dos Santos can 

inhabit la Baker’s esprit and vesm~ents with impunib,. 

Early in the film, the cabaret where he wo~s as a dresser fbr 

a white performer appears to oftkr some respite and opportuni[ies 

fbr creati~ fantasy; But this potential is shattered by the realization 

that his employers ha~’e no intemion of pa)’ing him for his work, 

and tha~ the woman he dresses is filled with contempt f?~r black 

people. She is especially contemptuous of his admiration oL and 

aspirations to, her line of work. When she comes into her dressing 

room to find Dos Santos wearing her costumes and queering the 

words of her perfbrmance, she is livid.~; He apologizes and effi~- 

sivety praises he~; trying [o explain his admira[ion for her ar[ by 

revealing that he has learned all the words to [he number. She is 

disgusted and cruelly rqjects his praise. IIe gives her his word that 

i~: will no~: hN~pen again, and when in return she verbally abuses 

him and dishonors "his word," he becomes enraged, rips her cos- 

tume, tears into her dressing room, and physically a[tacks her. 

The cabaret first appears in the second scene of the fillJ~, 

fbllowing the opening image of Dos Santos’s arrest. The ini~:ial shot 

in [he cabaret is of a blue beaded cur[ain over which we hear the 

soft and gravelly ugice of a chanteuse perfbrming the story of"The 

~,oo~ Nights," as glasses clink in the background. At a musical cue 

fiom the piano, the curtain is pulled back to reveal a close-~g~ of 

Dos Santos’s fhce emerging fiom the beads. Suddenly; the fihn cuts 

to two well-dressed men watching [he act from a cafd table, then 

back to Dos Santos lip-synching, then to another iJ~an standing 

and watching, ~:hen back to Dos Santos, creating circuits of visual 

exchange and a space that are coded as homosexual~ until we see 

a shot of a woman’s breas[s in a glittering costume. The fihn cuts 
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ambiguously between the woman’s body and Dos Santos, suturing 

th eir cabaret performances. When the camera finally pu.lls back to 

a space behind Dos Samos, we can see tha~, in *5c~, he is s~anding 

behind a beaded curtain at the back of the bar singing to himself 

and watching the woman per~brm onsmge. We realize that the 

film’s editing has momentarily allowed Dos Santos to realize his 

dream of being center stage. However; he is no~ the one actually 

singing and being watched by the male customers; the f~male per- 

fbrmer is.57 Later in the film we discover that it is not really the 

white star whose role Dos Santos wants to inhabit, but that of 

Baken 

The second occasion in which the film explicitly evokes 

Baker is when we see Dos Santos in a movie theater watching 

cess 7am 7am. What interests me most about Madame Satd is how 

ff represents Dos Samos’s disidenflfication with Baker’s primitiw? 

personae. Disidemiflcation in this scene suggests identifications 

across gender and nation that are less about performing a new 

identity or inhabiting an old one than about the possibility of per- 

fbrming agains~ a~g fixed identity altogether~perfbrming con- 

L~izaro Ramos as Dos Santos and Marcdlia Cartaxo as 

Laurita in a n’_.ovie theater watching Josephine Baker in 

l’ri~zcess" 7h~ 7h~. Still t~’on’_. Mada~ Sat~_~ (din Karim Ainottz, 

Brazil, ~oo~) 



Josephine Baker in 

fS’hzcsss 7hr, 7hm (din 

Edmo.ud T. Grdville, 

France, ~935) as 

shown in Kar]m 

Ainouz~s M, dame Said 

flicting identifies in order to explode each, or perff~rming a space 

of contradiction that enables new social ~ormadons. Mufioz argues 

that the r~ection of toxic notions of the self by minoritarian sub- 

jeers is not simply an individual rebellion but is part of ~he process 

of tile creation of "counterpublics~communities and relational 

chains of resis[ance that contest tile dominan[ public sphere."~8 

And it is this potential Dos Santos sees unfolding. 

Through such processes of disidenfificafion, Baker as a 

colonial exotic in Princess Tar, ~rn can be reworked by Dos Santos 

as a liberatory figure. Elizabeth Coftman has argued persuasively 

that "in Pr&ca~s lhm lhm, the gaze or camera perspective is white, 

masculine, anti.., ambivalently ’colonial.’ ,,~9 In this film, driven 

by a Pygmalion plot, Baker plays a universalized colonial sut~iect, 

Alwina, an anachronistic primiti~ living in the modern moment. 

She serves as a muse whose primitivism (blackness in the film is 

represented [hrough a conflation of nonwhi[e ethnicifies fkom 

Af1ican American to Aflican and Arab) becomes a conduit fbr the 

white colonial suk~ject, here a British author; to regain access to his 

creative ~mconscio~s. Seemingly"tamed"by the British author and 

his agent, Alwina is brought to Paris to test her skills at passing as 

"civilized." The scene we see Dos Santos watch is the final dance 

number and the moment at which Alwina fhils the test. 

} Iowever. as the character Alwina fails, the film allows the 

diva. la Baker, to break thro~@~ the character and appear "as her- 

self" in the film. Alwina, dressed in a satin gown, has been brought 

to an upscale Parisian nigt~tclub [o watch a Busby Berkeley-style 

dance number. In Madame Said, we see Dos Santos watching this 
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scene intently, and as a flicker of a smile appears on his face, the 

camera cu~s to Alwina at her table furiously drinking champagne 

while she passionately watches ~he stage, barely resisting the urge 

to dance. ~ the som~d ofzMfican drums and maracas grows more 

imense, a ~horoughly intoxicated Alwina ~akes ~o the stage, kick- 

ing off her shoes~one landing in an ice bucket and the o~her 

hi~ting an old man in ~he head. After a cut back ~o Dos Santos, we 

(and he) watch ~he ihmous sequence in Priestess ~ Yhm that cuts 

rapidty between Alwina-as-la Baker--who has torn her dress to 

gain the mobility to perform her own uniq~m diasporic ~ernacular 

dance~and tim image of an Afkican male drummer who seems 

completely foreign [o the nightclub scene, perhaps because the 

tL~otage appears to have been spliced in ~kom an ethnographic 

fillJ~. The so~md of the dr~m~beat soon overtakes the scene, signi- 

~}~ing Alwinaila Baker’s "return to A~kica" and ~he ~hilure of t[~is 

colonial ~i)~ Ii~ir La@ experimem. 

[n Madame Sa~d, as the editing camera work, and Baker’s 

dance in tSincess Yhm ?hm become increasingly energetic. ~he 

film cu~s ~o Dos Santos as he sinks imo his theater seat displa?~ 

ing an expression of imense pleasure. His sinking gesture marks a 

momen~ ofa pri~,a~e communion between di~,a and de~,otee. Inter- 

estingl?~ Madame Satd edits o~ a key plo~ elemen~ in Pri’~c~;s ~2~ 

Tam~he ~hct ~ha~ Alwina’s drinking is ~he result of a plot by tI~e 

wrimr’sjealous wifk~ who hopes to undo tmr tmsband’s experiment 

by exposing Alwina’s "ci~,ilized" appearance as a ihcade. But the 

wife’s plo~ fails when, like Dos San;os, the nightclub audience loves 

~he per~i~rmance, and Alwina emerges as a s~ac triumphing in a 

version of Baker’s original succg:s de scandale a~ the Th~fitre des 

Champs-Elysdes. But in Madame Sa~d, the shot of Dos Santos tucked 

into his seat and smiling gi~es u ay to images of the Alwina, la Baker 

dance se(pmnce. At the climax of this numbec the film cuts to Dos 

Santos standing befk~re a mirror; fl~lly made ~q~ and getting into 

character; af?er which he triumphantly takes the stage as the diva 

Jamacy. 

Despite his initial expulsion f~om the cabaret, and later 

fkom an upscale night:club, Dos Santos, taking a cue fiom la Bakec 



realizes his dream of becoming what he calls "an artiste" engaged 

in queer public performance before an audience of admirers. 

After his firs~ drag performance he confides ~o the owner of ~he 

bar, "When I was on stage, I was filled wi~h ecstatic joy." I,()()king at 

~he bar owner’s pictures of himself as a young boxing champ, Dos 

Samos ~ries to make the bar owner understand his own sense of ~ri- 

umph, implicitly juxtaposing ~he two realms for the public perfor- 

mance of gender: boxing and drag. Previously; we saw Dos Santos 

perform only privately in his shared apartment in a decaying urban 

building that is nonetheless portrayed as an idyllic rooftop escape. 

The apartment and, later, the Lapa bar [orlJ~ the key sites for Dos 

San~os’s own staging of diva resistance to state, (:lass, and social 

violence through the production of queer f~amily and cornmtmity. 

Taking center stage, so to speak, in the domestic sphere, e~en dur- 

ing long absences in prison, Dos Santos acts as both protector and 

pimp f~)r I,aurita (Marcdlia Cartaxo), her child, and ’[~bu (Flfivio 

Bauraqt~i), who together work [he s[reets to support tim Dos Santos 

hou.sehold. Within complexly gendered power @namics of matri- 

archal and patriarchal domestic violence, butchitemme control, 

and queer affilia~ions, Dos Santos cares fk)r and protects ~he finnil~; 

managing its survival in an infbrmal 

When he finalty talks the bar owner into allowing him 

fl~rther performances, he does so under the guise of heterosex, 

ual love~he will perfi)rm ost:ensibly in celebration of Laurita’s 

birthda~ The perfi)rmance he choreographs is in tSct an ac[ of 

mourning fbr the loss of his gay Io~,er, Rcnatinho, wt~o was killed 

in a hate crime. The realized performance, in which Dos Santos 

dramatically emerges onsmge as the divaJamac~; is not, I woul(t 

argue~    , a f~male impersonation. Ra[he~; i[ is a transnational drag 

perfi)rmance of queer male cross-identification with black f~male 

stardom. I want to suggest that Baker’s mobile diasporic diva ico- 

nicity grounds t:his perf?)rmance. Jamacy perfk)rms fi)r a queer 

mukiracial f~mily of f?iends, Io~,ers, and children, including pros- 

titutes and strangers who come [ogether at the local bar in Lapa. 

Like Baker’s. Dos Santos’s performance of the di~,a is framed by his 

own staging of finnily. Both divas imagined they ha(t the right to 
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have a family. Imagined family of Ikrs an idJlic space in which the 

domestic flmctions as a political imaginaW that exceeds the limita- 

tions of the nation-state, especially as ~he nadon-s~ate is imagined 

througt~ racial hierarchy and class immobilit> All this is realized 

by complicated diasporic transnatiot~al circulations of culture that 

bringJosephi~m Baker, an American expatriate in a Dench film, 

to a Brazilian audience. 

Dos Santos’s Baker-inspired drag performance becomes 

the centripetal [})rce for the formation and survival of a queer 

cotmterp~blic imagined as a space of radical freedom for new for- 

mad(ms of I~mily: class, sexuality, race, nationality, and gender. All 

this is a result of what Brett Farmer calls the "t~bulous sublimity 

of gay diva worship," understood as "a practice of resistant queer 

utopianism" and "of queer authorizatio~ and becoming" with its 

"disorganizadonal impulses" tha~ significamly move "toward bo~h 

subjective tiacture ar~d subjecti~ restoratiotL’’s° By paying atten- 

tion to Baker at multiple sites of recepdon~like those evoked in 

Las ~dpI~tt~s &: Bdl~ville, the Rainbow TribeiLes Mila~des evictio~ 

photo, and Madam Satd~we can break tiee ~}om the captivity nar- 

ratives of nostalgia, colonialism, and Black Venus eroticism that 

often fix Baker in reductive and reactionary tiames. By revealing 

her ability to move through and cannibalize paradoxical class, 

racial, national, and gender idemi~ies, Baker’s pertbrmances and 

diva iconici~y have ma~ked out potentially resistant and liberatory 

ps~vhic and cuhural spaces for maW a twemieth- and ~wet~y-firs> 

century Other. 



For their giiis of time and insig|~t, I than k Mm~rizia Boscagli, Karl 

Bryant, Dana Collins, TiffaW Willoughby Herard, Laura Holliday, 

Zia lsola, Kristin Koster, Fred Moten, and I L I.. T. Quan. Special 

thanks to Denise Ferreira da Silva for directing my attention to 

Jo~o Francisco dos Santos. Versions of this essW were presented at 

the School of Criticism and Theory (SCT) at Corrmll University 

(~oo4) at the annual meeting of the Modernist Studies Association 

(Vancouver, ~oo4), and for Dana Gollins and Dan Gee’s Creative 

KnowledgesiCultural Productions course at the University oflMissouri 

(Kansas City, :?005). I benefited greatly t~om these conversations 

and especially from the community of scholars in the "Literary’ 

Cannibalism" seminar at SCT led by the fierce intellect of Mawse 

CondO. For their astute editorial contributions, I owe muc[~ t|~anks 

to Alex Dory, Patty White, Sharon Willis, and the Camera Obscura 

editorial collective. 

Baker’s films also include the silent film I.a sir&~e de.~ lr*.q)ique.~ 

(,%vn c}i’the Tr@i~, dir. Mario Nalpas and Henri ~tiSvant, France, 

~9~7). Other archival footage includes Paris i~,}~s a Womar~ (dir. 

Greta Schiller. i JK, ~995); It’s Bla& E’~terlai~me~Z (dir. Star~ 

Lathan, US, ~oo2);Jazz (dir. Ken Bnrns, UK/US, 2ore); bttimate 

Porgrait:Jos@hine Baker (dir. Mark Israel, US, ~998); 77re Secreg 

gq&:rg’ei Ei;enslein (dir. Gian Carlo Bertelli, Switzerland, ~987); 

Ct~asi~g a Rai~bow: ~he L~ q/Jos@hine Baker (dir. Christopher 

Ralling, UK, ~986); Zdig (dir. Woody Allen, US, ~983). Kino 

recemly released a DVD of Zonzou with extra song selections 

and cornmentary: fl)s@kine Bake’s: Tke ~{~man (~oo5). There have 

also been~ ~ . " g ] " ~ and ficfionalized accounts a numb~ ofb~oora ~h~s 

of Baker’s 1K?:, h~duding the tbrthcomingfl~s@ine Baker 

and L~: Tke kon and tke ~5~g~ge (Champaign: 1 lniversity of Illinois 

Press, ~oo7) by the sociologist BenneuaJules.-Rosette. In English 

see Phyllis Rose,j(azz Cle@aZ~ (~NewYork: Doubleday, ~989); 

Stephen Papich, Reme’mberi~gJos~l)l~i~e: A I3iNr@hy 

Baker (Indianapolis: Bobbs-Merrill, ~976); Lynn Haney, Nahd 

at the ~>asZ: k Biography q/Jos@hine Baker (NewYork: Dodd Mead, 

~98~); Bryan Hammond and Patrick O’Conner, comps.,Jos@hine 

Baker (Boston: Bulfinch, ~991); and Billy ~flver andJulie 

Martin, Kihi{s Par£s: Ar*i.~ts and Love~x, ~9oo- ~Uos (New 

Abrams, ~989). In addition, Baker anthored and coanthored 
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a number of autobiographies, including Marcel Sauvage, Les 

~r:Zv~oires de.]os@hine Baher (Paris: t~ditions Correa, x949); and 

Josephirm Baker andJo Bouillon,Jose/~hi~.e (NewYork: Harper 

and Row, ~977)- More recently, see the invocation of Baker as 

Frida Kahlo’s lover in Frida (dir.Julie Taymor, US/Canada! 

Mexico, ~oo~). 

Darel] Wayne Fields also uses the double emendre of the word 

c@tiva~i~g° to describe Loos’s design: "The final composition 

is truly ’captivating’ but has little to do wit~ the wonderfi~lly 

complex person [k)rmally known as Freda McDonald who was 

born in St. Louis, Missouri, in 19o6" (haffe~world: Metr@olis 

as MeZa/)l~o~; organi zed by Thelma (;olden New Y~rk: St udio 

Museum of Harlem, ~Oal], 9~). 

Pe~)¢’ormance qi’Poli~ica (Minneapolis: University of Minnesota 

Press, ~999). 

As this piece goes to press, Beyoncd Knowles has performed a 

tribnte to Baker f~r Fashion Rocks at Radio City in consultation 

with Baker’s son Jean--Claude Baker, appearing onstage in a 

spa~kly versior~ of the banana skirt surrotmded by a chorus ot" 

similarly banana-skirted figures and even incorporating some 

of Baker’s signature choreographic moves. Interestingly’, the 

tribute was orchestrated to signal Beyoncd’s seriousness as a solo 

perfbrmer who was the author of her own moves, reinfbrcing 

Baker’s iconicity not only as a marker of success but as a sign of 

artistic authorship and innovation. Patricia Hill Collins in Bla& 

S~xual Pogtics: ~i~ica~ American.g (;e~deg a~d the New Racism (New 

York: Routledge, 2oo4) clearly sees Baker as part of a genealogy 

of"distinctive sexualized spectacles performed by Baarmmnn, 

Baker, Destiny’s Child, and [Jennit)r] I~opez [that] invoke sexual 

meanings that give shape to racism, sexism, class exploitation, 

and heterosexism. Each spectacle rna~ks the contradictions of 

Western perceptions of African bodies and of black women’s 

agency concerning the use of their bodies. Together they 

t>ame an invented discourse of Blach sea:ualits," (27-28 original 

emphasis). She allows Baker some degree of agency: "From 

[Baker’s] point of view, she escaped performing ubiquitous 

’mammy songs’" arid "er~sured that she was well compensated" 

(28). 
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The ADican American entrepreneur and entertainer Ada Smith 
was nicknamed "Bricktops" for her red hair, and she opened 
clubs on both sides of the A~]ar~tic by ~hat name. On Bricktops 

and Harlem cabaret culture, see Shane Vogel, "’When the 

Little Dawn Was Gray’: Cabaret Pertbrmance and fl~e Harlem 

Renaissar~ce" (PhD diss., New 5%rk University, 2004). 

On the fm~ction of the primitive narrative of the Black ~k~.nus in 

France, see T. Denean Sharpley--Whiting, Blad~ Venus: Sexualized 

&~vag’~:s, Primal k’ea~:~, arid tS-imitive Narratives in I~)~nch (Durham, 

NC: Duke University Press, ~999), ~o6. 

Mae (;wendolyn Henderson, ’Josephine Baker and La Reu,te 

N<gw< From Ethnography to Perfl)rmance," 7~:’x~ a~,d Per}b~mar~ce 

@arterl)~ 23 (~oo3): ~ 8. The t~.mous Merfil collection archives 

this relationship, displaying AtYican "artititcts" in separate but 

equal quarters with the famous surreal works ~hey inspired. 

Although it is praised for its liberal presentation of equality, 

the display often flails to acconnt tbr the difl>rence between the 

stares of cultural artifac~ and that of aesthetic artit~ct in ways 

that erase surrealism’s compliciD~ in colorfial practices. 

][,inda Hutcheon, ~’Irony, Nostalgia, and the Postmodern," 

Un iversity of Toronto Libraries, ~ 9 Jannary ~ 998, li brary 

.utoronto.caiutel/criticism/hutchinp.html. 

Where Sigmund Freud in 192(5 used the metaphor of the dark 

continent in a way that conflated femininiD~, race, and place, 

stating that "the sexual lit~ of adult women is a ’dark continent’ 

for psychology," here that conflation is reversed in such a way 

that colonialism figured as sexual lust is exposed as a desire tbr 

natural resources (it is the bananas, not the body, so to speak). 

Sigmund Freud, "The Question of Lay’ Analysis " in 77~e ~ta~dard 

Strachey and Anna Freud, 2d vols. (I,ondon: Hogarth and the 

Institute of Psycho-Analysis, ~953 - ~974), 2o:2 ~ 2 - ~3. 

Henderson, "Josephine Baker," 1~8. 

Terri Francis, "Embodied Fictions, Melancholy Migrations: 

Josephirm Baker’s Cirmmatic Celebrity," Modern Fictio~. St~di~:s 

(2005): 8~9. 

Cedric Robinson terms as z\},~grot)i[ia the phobic desire behind 

those collections of mammy figures, pickaninnies, and the other 

stock characters of Jim Crow racism that contirme to be recycled 
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in the I YS racist imaginaw. See Black M‘arxism: The M,ahir~g 

B~ach R,adic,a171~adition (,Chapel Hill: University of North Carolina 

Press, ~ooo). 

See Rose,J‘azz 

Primitivism and Diaspora: The Dance Per~brmances of 

Josephine Baker, Zora Neale Hurston, and Katherine 

Dunham," The‘a~Jo~r~.a155 (~°°3): 433-5°; Wendy Martin, 

"’Remembering the Jungle’: Josephine Baker and Modernist 

tl~e (Nlture o!’Moder~i.rm, ed. Elazar Barkan and Ronald Bnsh 
(Stanford, CA: Stanford UnNersity Press, ~995), 3~3; and 

Sharpley-Whiting, Bl‘ach 

~:t. Rose,.f!~zz Cle@,air‘a, m9. 

~5. Henry I~ouis Gates Jr., %n Interview with Josephine Baker and 

Jam es Baklwin," So~her~ Reviezv ~ ~ (~ 985): 597- 

16. 

19. 

Fields, h,ar!~:vn~vor!d, 9!3. 

Recently, the FBI has amended the accusatory tone of the 

subheading, which now reads, "The FBI records reflect that this 

t)mous African-American nightclub entertainer was accused of 

commnnistic a[tiliations." See Freedom of Intbrrnation Act Files, 

"Josephine Baker," foia.il?i.go,~;/tbiaindexijbakcr.htm (original 

text accessed ~, August ~ooa~; amended text accessed ~7 Angnst 

2006). 

For an analysis of the importance of US domestic race relations 

to US foreign relations during the Cold War and the perceived 

danger of Baker to I JS international standing, see Mary I, 

Dudzia k, "Josephine Bake,; Racial Protest, and the Cold Wa*;" 

.]ourr~,al o]’kmericar~ lIislo~, 8~ 0994): 543--7°. 

Jean-Claude Baker gives an unflattering composite sketch of 

I,es Milandes as a poorly managed profil-making scheme in 

his cleverly titled chapter "Lii~ Is a Cabaret at I ~es Milandes" 

in his celebrity biography of Baker, Jos(’~phine: 7?te ti~r~gU tie,art 

(New "~i~rk: Random } ][ouse, ’993). Jean-Claude currently owns 

the restm~rant ChezJos@hine in New’~-~rk, which he opened 

in ~986. And although he declares in 7’],e Itu~gr), IIear~, ’Tve 

never even been her fan" (×vii), a phrase he repeatedly invokes 

in public appearances, he remains the stannch steward of her 

legacy. See fl~e ChezJosdphine !,~eb site, www.che~josephine 

.corn (‘accessed 3 September 
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Mnfioz, Divid~t!,fications, 12. 

Rose,Jazz Cle@atra, 25o-55. 

The editors asked that I define this rather fluid colloquialism 

used in gender queer performance and drag communities. Bio 

signals a refi~.rence to a biologically born fi:rnale who performs 

t~mme drag. However, it can also refer to those who identit~ 

as womem or alternatively women or transgender people who 

identify as butch or masculine, when ~hey pertbrm hyper- 

femininib~. @~n has connotations oftim~inis{ camp as a rift on 

the male hornosexual queen and drag queen and challenges 

their proprietary claim on [>mine perfbrmance while also 

signaling the figure of the drag queen as a sonrce offkmme 

perfbrmance knowledge. 

Christopher Isherwood, The World in the Evening (NewY0rk: 

Noonday, a95 l), ~ ao, qtd. in Pamela Robertsom Guil{’~ Pieasu’~s: 

F~mirdst Camp./~om Mae ~,l~x~ ~o Madorma (Durham, NC: Duke 

[ Jniversity Press, ~996), 1. 

Maryse CondCZ.’s tbrmulation was explicated in her "I Aterary 

Cannibalism" seminar held at the School of Criticism and 

Theory, Cornell Universib’,July 2oo4. The concept is cited in 

I .ouise Yelin, "Globalizing Sul~ects," S~gns:.,Iournal oj Wom~ in 

Cu!tur~: and Society 29 (2oo3): 45o-5~. 

The title of the film ret)rences Dos Santos’s real-lif~ stage nan-m, 

which he took ti’om the 193o Cecil B. DeMille film Madom So,an 

(US), the story of a young wiih who wins back her husband’s 

afl)ctions by attending a costume ball on a Zeppelin disguised 

as "Madam Satan" and throwing om vamp lines like "Come 

now; these are baby games, who wants to go to hell with Madam 

Satan" and "If you come to hell with me, yon may find it heaven." 

These small slips, such as the word sultry becoming salty, turn 

into complete rewritings following the scene in which he watches 

Baker perform in Princess Tam 7am. Dos Santos creates his own 

pantheon d performance personae inclndingJamacy, the 

Queen of the Forest; the Shark; and the Wild Pussycat. In his 

elaborate mythology, he defines himself as "son oflansfi and 

Ognm" (West APcican orishas worshipped by slaves). 

Here the film reverses another important trope, that of the black 

voice appropriated by’ the white singer, so powerfully evoked in 

Julie l)ash’s fihn Illusions (US, ~98~), the story ofa blackwoman 
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hired to do voice-overs fi)r white starlets in the 194os. While 

Baker’s body has been the site of nmch critical attemkm, her 

voice has not arid deserves sustained attentiom 

Mufioz, Di.~ider~@icatiort.s, 146. Rita Fdski develops the idea 

of a "t~minist connterpublic sphere~’ in ~Politics, Aesthetics, 

and the Feminist Public Sphere," in Be):o~zd Feminist Aesthetics: 

f~mi~ist Lit~:rat~re and ,Social C,ha~g~ (Cambridge, MA: E[arvard 

University Press, x989). She writes~ ~The category of a feminist 

coumerpublic sphere provides a useflil means ~o theorizir~g 

the existence of an oppositional discursive space within 

contemporaW society grounded in gender politics, making it 

possible to examine the mecharfisms by which this collectivity 

is constituted, its political implications and effects, as well as 

its potential limitations" (x55). Lauren Berlant discusses ~the 

collapsing ~ff the political and ~he persorml into a world of 

public intimacy’~ (I auren Berlant, The @een qiA’meria~ G~)es to 

~i~hi~on Ci~¢: Exx<~,s o~z Sex artd C’itize~s!@ [Durham, NC: Duke 

University Press, ~997], ~), while also stating ~hat ’~there is no 

public sphere in the contemporary United States" {3). More 

recently, see Michael Warner, Publics a~zd Co~ter~ublics (New 

5%~rk: Zone, ~ooe), and the "Public Sentimems" special issue of 

S&F Ortlbte guest edited by Ann Cvetkovich and Ann Pelligrini, 

Schohzr a~zd Feminis~ On~i~e ~ (~oo3), barnard.columbia.edui 

sfbn lirmips!index.hmL 

Elizabeth Coffmar~, "Uncanny Performances in Cokmia] 

Narratives: Josephine Baker in Princess Ta’m Tam," Paradoxa 3 

(x997): 38L 

Breu Farmer, "The Fabulous Sublimity of Gay Diva Worship," 

(Tam~ra Obscu~:~, no. 59 (~°°5): ~7°, ~73, U7, ~83; original 

emphasis. 

Jeanne Scheper is a postdoctoral t)l]ow in Women’s Studies at the 

UniversiU of Houston, where she teaches ’Teminis t Approaches m 

Pertbrmance Studies" arid "Feminist Theories of the Arc]dve." She has 

published articles in Femir~ist Studies and }~m~er~ arid Pe~jbr~ar~ce. Her 

inte~,iew with David Wilson, ccgounder of ~he Museum o~jurassic 

’IT?:chnology ir~ I.os Angeles, appears in Other ~Sic~:s 3 (~°°7). She is 

currently revising her book manuscript, "Moving Pertbrmances." 



.Josephi ne Baker postcard, a~J~tographed tbr the author’s 

grandmother, ~975. Collection of the amhor 
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T he Swedish people demonstrate a longstand- 

ing fascination with the exotk; even if as a natbn 

~Hrnked when compared with wkh rnany other 

European countries. As a 12.-year--oid, the minor 
regent Karl XH kept a’biackamoor’ page in 1694 This 

seems ~o have set o[f a veritable craze for keeping 
black boys as pages or jesters arnong the Royal 
family and members of the court, a trend that lasted 
well over ~wo centuries, ~ One o[ the mos~ weli-docu- 
merited k~stances of a black presence on Swedish 

soil was FA.L.GA. Couchi (1750?----1822), who was 
taken as a boy from the Caribbean island of Saint 
Croix and given as a present to Queen Lovisa Uldka 
h~ 1760. He became the object of a Rousseau-like 
experiment in free upbringing by the doting Queen 
and her entourage, and quickly received the nick- 

name ’BadhY for his unru? behavbur? His life and 
adventures in and around the Swedish Royal Family 
were chronicled by M.J. Crusenstolpe in the six-vol- 

ume, Xhe Blackamoor, or The House of Holstein-Got- 
to,’p in Sweden (1840-44), where Badin appears at 

the margins of the narrative as a demonic and schem- 
ing court jesters 

Edvard Matz c~aims that many of the letters, 
memoirs and diaries of ~he eighteenth century ~estify 
~o an outspoken interest in ’blackamoores’ and ’Ne- 

groes’, especially in S~ockhoim They were brough~ 
~o the capital by transatlantic trading companies 
such as ~he East India Company, and became 
documented local sights.~ According to various 

counts and portrait paintings of these young blacks, 
~hey were frequently dressed in oriental, coiourfui 
costumes, and sported by their masters as exclusive 
possessions,s Frequently, ~hey were both the objects 

of, and providers of entertainment; one of Badin’s 
responsibilities, for exampie, was to handle laterna 
magica shows for the Queen’s guests.~ 

In an oft quoted passage in Black Skin, White 

Masks, Frantz Fanon describes his presence on 
French soil as hypervisuaiised. He imagined himself 
being doubled, even tripied by the way he was 
constantiy made to appear as an exception among 
the white Parisian majority.7 To draw an anachronis- 

tic parallel~ a similar hypervisibiHty may have framed 
these exceptional blacks’ daily experience, yet their 
spectacularised existence in Stockholm also en- 
tailed various degrees of independence and integra- 
tion into the social fabric of the city. They were, for 
example, baptized and in some cases married into 
Swedish families. Badin married ~wice, and enjoyed 
the protection of the Royal Family until his death in 
1822 During the following hundred years, more d~-- 
asporic blacks came to Stockholm but, since they 
were few in number, their presence remained excep-- 

tional and repea[ed~y visualised, first in pot[fairs and 
la[er in photographs and filmsa 

This essay takes the instance of Fanonian 
’overpresence’ as the point of departure for a disous-- 
sion o[ white fascina[ion with blackness as epi[o-- 
rnised by [he revue star Josephine Baker who was 
celebrated by S[ockholm audiences in the ~ate 1920s 
and early 1930s. In an essay on the cultural construc- 
tion and deconstruction of Baker’s star image, Char- 
lene Regester claims that the European audiences 
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of the inter-war period craved biack cultural expres- 
sion, which was regarded as excitingly Other and 

reinvigorating: ’Literary figures, musicians, dancers, 
and singers - as long as they were African American 
and talented, they appealed to the European. Their 
"American-hess" coupled with their blackness cre- 
ated a cuitural fusion that was unique and irresistible 
to a European populace eager to fill a cuitural void.’9 

The cultural interest in Sweden certainly had an 
investment in ti~is craving for blackness as a revital- 
izing force. 

Elsewhere, I have argued that Stockholm’s 
late urbanization and the migration of workers to the 
city entailed a cultural climate in which modernity, 
both as vision and practice~ was constantly re-articu- 
lated.~° As I will demonstrate, Baker’s presence in 

Stocki~olm brought an added dynamic to this con- 
text. What makes Stockholm interesting as a site of 
reception is ti~at it was a comparatively small capital, 
both in size and population. Large--scale events, 
therefore, had a disproportionalely large in@act in 

the media. When ’l__a’ Baker first came to Stockholm 
in July 1928, her visil was so widely covered by the 
press that it was almost impossible Io ignore the 

event. 

My engagement with the ’local’ is necessarily 
relative since discussion of what may be defined as 
local revolves on distinctions between regional and 
national, and the continental and global. Guiliana 

Bruno, Annette Kuhn, Jan Oisson, Lauren Rabinovitz 
and Shelley Stamp have demonstrated that a double 
focus on the global and the local is a fruitful strategy 
for characterising the specificity of a given cultural 
context.~ Such a strategy also helps elucidate in 
what ways globally dominant media discourses may 
be reinterpreted or appropriated by locally defined 
practices and audiences at a given historical mo- 

ment. 
Mediated through ti~e continental and glamor- 

ous connotations of Paris, the reception accorded 
Baker in Stockholm brougi~t a range of textual and 
iconic representations of her blackness into play. 
Pi~otographs and images of Baker together witi~ a 
cornucopia of press reviews and programmes~ in- 
ciuding drawings and caricalures, rnost o[ ther-n 
produced in Ihe 1920s and 1930s, help reconstruct 
the discourse that attended her reception in Stock-- 

holm By juxtaposing the cor-nr’nentary that accor-n-- 
partied Baker’s perlormances on stage and in films 

with other types of imagery thai circulated in Stock-- 



holm, we can reconstruct the context of reception for 
Baker and establish to what degree it accords with 

her more general reception in the 1920s and early 
1930s. 

When Josephine Baker arrived h~ Stockholm ir~ the 
summer of 1928 as a star of the touring revue, Wien 

- Wien - Josephine, her fame preceded her arrival 

by at least a year. Swedish newspapers regularly 
passed on titbits of k~formation about her adventures 
~n different countries, as well as reports in the ~nter- 
nationa~~,,~oo,-moo concerning her alleged to 
If she ep~tomised ’The New Negro’ figure in the 

Harlem Renaissance and the Parisian culture of 
avant-garde negrophilia, her long awaited appear- 

ance in Stockholm seems to have been,~r~, ~oo~- 
ciated with a vaguely defined notion of 
’cosmopolitan’ glamour.~2 

Baker’s first film La Sir~ne des Tropiques (Si- 
ren o~"~h~e Tropics,. 1927, Fig. 1~, had its unexpected 
world premiere ~n Stockholm in early December 
1927, creating, according to the ~mpedal Film Thea- 
tre’s newspaper advertisement, ’Josephine Baker 
Fever in Town’ss ~1: ~he premiere o[ th~s film was 

unexpected for critics and audiences, her screen 
presence seems to have been much anticipated ~n 
many quarters. ’W~th a commendable swiftness’, 

critic Tot Burn obsewed: 

Imperial... has delivered a brand new film 
programme, ’Siren ol the Tropics’, whose bril- 

lianl star is the worid--famous muialta, 
Josephine Baker, the Parisians’ adored caba- 
ret idol par p~,f~rance. Here, she needs no 

further introduction eilher; audiences know her 
well through the weekly and daily press. ~4 

Burn goes on to commend Baker for her sen- 

suous charm and grotesque hurnour; indeed, her 
Papitou is the only enjoyable character in La Sirane 

des Tropiques, otherwise a poorly shot and poorly 
directed ’framework for a primitive genius’.~5 On this 

point, the other critics agreed. One anonymous 

wiiter noted that, contrary to American fiim narratives 
where she wouid have been cast as a marginai slave 
figure. Baker played the ieading part in this film. Her 
taient and radiant presence alone made the film 
worti~ seeing.~ 

What is striking in the reviews of the film is the 
critics’ almost unanimous pieasure in seeing Baker 
on screen~ and ti~eir deiight in her gracefui dance 

movements and comical contortions. The advertise- 
ment in the newspapers for the fiim’s premiere ac- 
cordingly emphasised her screen presence. 
claiming that she appeared ’just as in reality’.1’ Crit- 

ics called her ’agiie iike a cat’ or a iizard, an adorable 
creature with a face of India rubber. The premiere 

was packed and many people failed to gain admis- 
sion.is Running from December 1927 to mid-Juiy 

1928, La Sitgne des Tropiques was screened for an 
exceptionally iong period of time Ti~e fiim functioned 
as a long prelude or even foreplay to the real encoun- 

ter between artist and audience in the revue ~;~4;en - 
Wien-Josephine. As the premiere of the revue at the 
Oscarstea~ern approached, the film was still being 
screened in at least three inner ci~y film theatres.~’ 

A few weeks before the opening nigh~ the 
newspapers fueled public interest by informing read- 

ers of Baker’s tour which had created scandals 
throughou~ Europe Articles g~ve de~ai~s of ~he sth~k 
bombs that had been thrown at her h3 Budapest~ 

student protests agahqst her in Vienn{~, {~nd precau.- 
tions the Danish police had taken against the antiei-- 

p~ted indecent n~ture of her performance in 
Denmark.2° The questk~n w~s; would scanda~ also 

be ~nevitabie ~n Btockholm? A c~rtoon ~n Seciai.-De.- 
mokraten illustrated how the banana--clad and Char-- 
leston-dancing Josephine m~ght a~ect future f~shion 
in Stockholm, showing a population of men, women 

and children with leaves, ban~nas or ~e~thers around 
their waists (Fig. 2),~ 

Some time later, the diva arrived in the capital. 

The critic, Daniel Fallstr6m, described the s~grfifF 
canoe of the event by drawing attention to the ceieb- 

r~ties who attended the premiere: 

Apparently all of Stockholm had taken their 

cars or boats from their summer-houses to 
attend this premiere, which has been antici- 
pated with vivid interest. There [at Oscars- 
teatern] you could spot Prince Wiihelm, tanned 
and fit; and from your seat in the stalis you 
could nod at Stockhoim celebrities.2;’ 

Having seen Baker and having been charmed 
by her performance~ Fallstr6m later claimed that the 
fear that Baker was ’the most sedous danger to 
European culture’ could now be put to rest Instead, 
he found i~er to be an innocent giri~ dispiaying her 
natural taients in a generous and humorous manner~ 
all the while amusing herself as much as her audi- 
ence. Even when her movements ’transgressed the 

bounds of the aesti~etic towards the unaesthetic’~ 
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Fig. 2o Cartoon, 
’Surnrner Fashion 

~ la Josephine’, 
Social- 

Demokraten, 18 
July 1928. 

one had to forgive her as she was so ’childishly 
adorable’2s The reviewer in Socia!-Demokraten had 
seen more iibidinous responses from FS.Ilst6m and 
the Prince: ’Failstr6m appeared ..to languish and 
Prince Wili~elm licked his lips’.2"~ 

The reviewer for Dagens Nyheter saw in Baker 

a femaie Huckleber%, Finn whose mischievous tricks 
on members of the audienee eha.rmed ail those 
present. ’She’s got it. What is Ihe use of t..Ting to 
dissect the tricks of Ihis haiI-<;aste on stage? II does 

not matler from which corner of the world she comes, 
or what skin--eolour she has. You couid speak of 

Negro cuilure, but thai does not capture what r’nakes 

Josephine. She is her own iiltle culture ...,.25 The 
review is a signifieanl exar-nple of the way Stoekholr-n 
eritics were ambivalent in addressing questions of 

race. The statement that her skin colour was o[ no 
importance was not unusual, and appeared as a 
forn"~ of reservation against raciaiised discourse on 

blackness. In a way, the individualizing claim that 
Josephine was ’her own little culture’ simuitaneously 
evoked and dispiaced the ascribed significance of 

her skin colour. 
In Stockho!,~,~s Dagb!ad, the reviewer adopted 

an enthusiastic if somewhat distanced approach to 
the artist, writing that she had brought the house 

down. especially in the Jungie number where she 
performed i~er famous ’African’ dance and ciimbed 
the stage trees ciad only in a banana skirt. Yet, the 

reviewer found the entertaining qualities of her Oth- 
erness were shortqived: even if she was quite charm- 
ing, her eccentric and exotic esprit soon palled. The 
critic hoped, therefore, that Baker would only stay a 
fewweeks and refrain from opening a permanent bar 

in Stockhoim. as she had done in Paris with Chez 
Josephine. ’If cuiture cannot be saved altogether, let 

it at ieast breath freeiy for awhile. Excuse me, Count- 
ess!,;’6 

Across the board, critics demonstrated a 
marked fascination with Baker’s body and skin cop 
our. The agility of her body was compared with that 

of animals~ while the colour of her skin was almost 
invariabiy likened to chocolate. Adoration for herwas 
expressed ~hrough fragmentation, as when Sociai- 
Demokraten claimed tha~ ’Her eyes and teeth com- 
peted for the beauty prize’.2z A Fanonian reading of 

the impressions her body made on reviewers- a pair 
of gazelie iegs, roiling saucer eyes and awhite smile 
.... demonstrate how ~he white gaze exerted ~he power 
to ’cha[ter’ the blaek corporeal schema (here ~n a 

more literal than psyehoanaiytic sense) and pieee it 
together according to a ’racial, epidermal schema’.2s 

But as is well known, this fragn~er~tation was also an 
important feature of Baker’s pranks in whieh she 
wou~d expbit all prevalent black stereotypes to the 

fu% squinting her big eyes or arching her back to 
make her backside protrude in a eomicaliy ’African’ 
manner. In a biography of Baker, Phyllis Rose claims 

that the artist’s seif--stereotyping pranks were a k)rm 
of defence which spoke of a basic insecurity of 
appearance and self-presentation.;’9 

There is an interesting gender aspect to the 
doubleness of Baker’s star image, one that is not 
limited to this Iocai context. Phyllis Rose draws atten- 

tion to the fact that in the eariy stages of her career, 
Baker would often make her most stereotypical faces 
in giamorous costume: ’The cross-eyed, goofy, ster- 

eotypically blackface gdn would become a kind of 
signature, even when - most effectively when - she 
was g~amorousiy dressed, so that it seemed a 
parodic commem on her own beauty, on conven- 
tions of beauty, on the culture ~hat had made her 
famous/s° Aithough Baker was celebrated for her 

beauty, it was ciear that her looks did not correspond 
to Western norms. Her costumes, densely strewn 
with strass or sequins, must have filled contradictory, 

semiotic functions for the construction of Baker as a 
desirable feminine icon. As much as ~hey elevated 
her to the status of a sophisticated (white) prima 
donna in a convemional sense, ~hey simultaneously 



accentuated and ’textured’ her dark skin, as well as 
amplifying the bdliiancy of her eyes, teeth and hair. 
As Rose ciaims, the goofy pranks can be regarded 

as non-verbaiized comments on her construction as 
a star, but first and foremost, Baker’s stepping in and 

out of character translate as a way of drawing atten- 
tion to the possibiiity/impossibility of passing into ti~e 
realm of ideal wi~ite femininity. 

As might be expected~ the fascination with 
Josephine’s blackness surfaced in all kinds of im- 
age-based representations in the newspapers and 
publicity material that circuiated in Stockholm Many 
of the photos and drawings of her make her appear 

as various configurations along a Negroid,,’primitive 
- Parisian glamour ax‘is,s~ The mix of the two iconic 

discourses is most clearly illustrated in the Oscars- 
tea,tern revue programme where a triplet of glamor- 
ous photographs ol Baker in costume are framed by 

cor-nicaily.-drawn, iibidinous and Negroid caricalures 
that bareiy resemble her (Fig, 3). A figurative sc,hizo- 
phrenia characterises her appearance in the pro- 
gramme, as if she embodies beauty and Ihe beast 
all al once in several juxtaposed versions. 

The degree Io which Baker’s looks and agile 
body were considered not oniy beautiful, but spec- 

tacular in Europe is demonstrated by the diversity of 
photographs, poslcards, artworks, posters and cad- 
catures that depicted her.s2 hi Paris, Baker was 

indeed her own culture, not in the diminutive and 
srimordiai sense imagined by the critic ’~\b’, but 

sensationai manner: in her chateau, Les Milandes, 

she later had a wax museum built, the Jorama, 
depicting the various stages of her life.ss 

Baker’s varied appeai was exploited by herself 

as weil as by others as part ol her reception in 
Stockholm. During the sar-ne year in which L.a 
des X~opiques was released, she published an inter- 
view-based autobiography, Les tT}~.moir.s de 
Josephine Bai<er, co-written with Marcel Sauvage 

and richly illustrated by the artist Paui Coiin. The 
images from the book were among those that circu- 
lated in the Swedish press at the time of her arrival 
in Stockholm.s4 With her husband, Marquis Pepito di 

Abiati, she had iaunched severai Baker-endorsed 
products such as the popular hair-straightening wax,, 
Baker-Fix.s5 The same day as her opening night at 
Oscarsteatern, a Josephine-doli was advertised in 
the daiiy press. The doli was 60 cm high, bare- 
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chested, clad in the well-known banana skirt, and 
could be bought in the toy department at NK 

(Nordiska Kompaniet, Stockholm’s major depart- 

merit store). The advertisement for the doll was also 
addressed to adults: ’This funny doll is particularly 
amusing as an adornment sitting on the sofa. or as 
a car mascot.’36 Irl the same year, Stomatoi Tooth- 

paste produced an animated commercial short (Fig. 
4) in which Josephine Baker sung about white- 
toothed happiness (acquired ..through using ..the 
product) while wiggiing her banana skirt before 
crawling off stage on all fours with her backside high 
in the air.s’ 

A characteristic feature of Baker’s repre- 

sentation to which allusion was made in ..the reviews 
was ..the cultural-sexual ambivalence ascribed ..to her 
glamorously but scantily clad figuresa By this time, 

she had been a celebrated avant-garde icon for 

some time in Paris; her blackness as well as that of 
other African.-Amerksan artists, was ie demier Cfi.39 

Having seen the premiere of L.a revue n~.gre in 1925, 
dance critic Andr~ hevinson wrote: 

Certain of Miss Baker’s poses, back arched, 

haunches protruding, arms enlwined and up- 
lil:Ied in a phallic syr-nbol, had the compelling 

potency of Ihe finest examples of Negro sculp- 
ture. The plastics sense of a race ol sculptors 

came Io life and the frenzy o1: AIriean eros 
swept over the audience. It was no longer a 
grotesque dancing girl Ihat stood before tlsem, 

but the biackVenus that haunted Baudelairea° 

In Stockholm. critics did not pick up on the 
avant-garde significance of her blackness. Even if 
her skin colour did not pass unnoticed, the central 

question in the reaction of the press the week after 
the premiere at Oscarsteatern in Juiy 1928 was her 
semi-nudity. Since the turn of the century, debates 
concerning nudity and nakedness had been contro- 

versial issues in discourses on aesthetics, heaith and 
sexuality, and by the 1920s, the interest in (or disdain 

for) German K~)rper£uitur had given the issue new 
energy.4~ Baker’s semi-nudity was frequently 

couched in this discourse, although given a raciai 
slant. A heated debate over her performance, initi- 
ated by the daiiy paper Stock,9olms Dagb!ad, took 
place shortiy after the premiere of the revue. Readers 
were asked: ’Is Josephine a Danger ..to Cuiture? What 
Stockholmers Say’.42An unidentified ciipping, which 

includes a ietter from a ’Friend of Sound Entertain- 

ment’, reads: 

What do we Swedes have to do with this loudly 
advertised half-Negro prima donna, who cart- 

wheels and squints her eyes to make a poor 
person’s head spin. Don’t we have enough 
leg-shows and flirtation irl [Ernst] Roif’s and 

Karl Gerhard’s revues, which should make it 
unnecessary to import the pt]enomenor~ in its 
most provocative form, and on top of that, with 

a Negress as high priestess residing over the 
whole thing? ... is there no longer any prohibi- 
tion in Sweden against showing a woman’s 

entire torso?4s 

Another reader, sympathising with this view. 

wrote: 

Mr. Editor! My thanks ..to ’Friend of Sound 
Entertainment’. The Negro dance, Negro mu- 
sic and Negro humour that currently dominate. 
not only constitute dangers to our culture, but 
serve to testify that it has already been de- 
raiied. This is evident Io any person who is not 
yet a degenerale. If we adjust our tastes to 

those of the lower races, it will be the downfall 
of our cuitLJre.4~ 

A reader signing himseif as ’Unbiased Theo.- 
Iogian’. countered such an alarmist response by 
answering ’Friend’ in the following manner: 

If we admire a tree, an animal, a lake, we call 
this joy of nature. Why shouid our delight over 
the encounler with this deeply naturai human 
being be interpreted as a sign of the deprava- 
tion of our times? 

An individual artisl cannot appeal Io everyone 
at once. But those who have the capacity to 
iive in the present and to iove its art forms, and 
in the best cases, its deep sense of decorum, 
should be glad to have known Josephine 
Baker. the internationai stage revue’s most 

ioveabie child of nature.4s 

Another reader positive to Baker’s show 
ciaimed that a Lutheran and backwardqooking men- 
talky inhibited the Swedish audiences from enjoying 
entertainment that was ’continental’ and high-spir- 

ited: 

Swedes, I hope, are not ali missionaries, non- 
conformist Christians or temperance-dance 
advocates. Surely, there must also be people 
who have ti4e capacity to view beautiful 



women and filled goblets without crossing 

themselves or having a fit? Is it so incredibly 
dangerous to see an agile, well-built and 
healthy human body that we should need to 
cry out for help and call the police?~ 

The image of ’the continental’ was evoked by 
yet another Baker-iover~ ’Friend of Sound Thinking’, 

who gave vent to his annoyance at the adversaries’ 
talk of the degenerating effects of modern culture: 

Yet again the pathologically critical and ultra- 
conservative Swedish petty bourgeoisie has 
found a welcome object for its more or less 
ridiculous outpourings, now as always ad- 
dressed to a phenomenon belonging to tile 

realm of modern entertainment. ’Tile cultural 
danger’ this time is the dark-skinned prima 
donna who is a guest in our beautiful capital 
at the moment, bringing with her a breeze of 

the continent with its exclusive theatre world 
A visit to the Oscarsteatern should be enough 
to convince the mos~ fanatic opponent of ’Ne- 
gro culture, leg-shows and flirtation’ that these 

phenomena appeal ~o the discriminating 
Stockholm public. What sound--thinking per- 
son wit:is a sense of the aesthetks .--- yes, and 
maybe even the grotesque --qualities of cho- 
reographk) art couk~ be offended by the stir- 

ring and grace[ul dances perforn~ed by ~his 
dark-skinned child of nature? And when they 
are executed by an agile and well-shaped 
representative of das ewige We£)iiche, no mat- 

ter if she is of another race or temperament 

than ours, modern man surrenders uncondi- 
tionally.4z 

While defenders of moral standards claimed 

that Baker was a danger to Swedish culture as weii 

as sexual mores, her defenders saw in her an inno- 
cent child whose ’animal’ agility and ’naturainess’ 
were free of erotic innuendo If the former views 
demonstrated an openly racist slant, they often 
rected their attention towards the question of naked- 
ness rather than race. Regardless of the views 
expressed, the articles are interspersed with carica- 
tures of a dancing, topless Baker, or a photo of her 
in semi-close-up in a topless costume; in tile press, 

she dances on and cannot be contained. 

As stated in the introduction, Stockholm was 
(and still is) a reiativeiy smail capital. To a large 
extent, coverage of the media events could hardiy 

pass unnoticed by city-dwellers who went to the 
movies and regularly read the daily and weekly press 

in the 1920s and 1930s. Consequentiy, the signifi- 
cance of media events was readiiy grasped in a 
number of ways. A retrospective hypothesis is that 

the condensed iocai dynamic could make the repre- 

sentations of contemporary issues quite intense, 
particularlywhen articulated by Baker’s performance 
and culturai status. In this respect, Baker’s perform- 
ance impiies a reiativeiy intimate affair in a smali 
capital city. On the other hand, if a city can be said 
to harbour a collective psychology~ the manner in 
WiliCil some Stockhoimers responded indicates an 

inferiority complex with symptoms that were ex- 
pressed in response to, or outright rejection, of the 
signs of a distinctiy urban cuiture that occasionally 
offered an ’authentic’ modern and cosmopolitan 
form of entertainment~ Regardless of whether 
Baker’s presence was ceiebrated or berated in the 
lelter pages ol Stockholms Dagb/ad, popuiar re-- 
sponse ascribed Baker the power to infuse the iocal 
wilh all element o1: the ’conlinentai’, perhaps even 

the global. For some people, Baker epitomised a 
healthy and expansive local culture; Ior others, how-- 

ever, her presence implied the Ihreat of c~.Jlturai 
poisoning and Ihe lowering of eslablished vaiues. 

Six decades of stage and film criLicism relating Lo 
Josephine Baker’s reception ill Stockholm reveai a 
gradual readjusb~’,,ent of address. Whal is striking is 
the never-ending negotiation concerning her artistic 

capacities and looks (Fig. 5). In the initial phase, i.e. 
the period when Baker first came to Stockholm in 

-1928, the critics’ interest revolved around whether 
her stardom and her potential for creating scandal 
should be acknowledged or not. Even if she was 
more often praised than not, her artistic qualities 
were ascribed more to nature and spontaneity than 

to any particuiar skili (although the balance would 
shift towards the latter in her later career). The recur- 
rent, indirect question in the 1920s was: can Baker 

be acknowiedged as a star and, if so, wilat consti- 
tutes her stardom? In the entertainment magazine 

Scenen, the headline of a review read: ’What and 
who is the brown Josephine? A sensational diva- an 
impresario product- a stock-certificate - tile woman 
in Europe!’’e How and according to what culturai 

paradigm should iler high-spirited singing and danc- 
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ing be valued? In trying to answer this question, most 
critics were on thin ice since their familiarity with 
Parisian and African-American stage-based cuiturai 

output must have been iimited. 

When Josephine returned with stage revues in 

1932 and 1933, several critics commented on her 
artistic quality by recapitulating their first impression 
of her performance in 1928. Ail agreed that she had 
undergone a ..transformation tha..t had led her away 
from her former spirited ’savagery’. Depending on 
the significance they ascribed to this change, they 

related her talent to a mix of artistic deveiopmen..t and 
race ’Sminx’ in Stockhoims Dagbiad wrote: 

The advance publicity certainly did not lie: 
Josephine Baker has evolved incredibiy since 

she was here last. Then she was a little dark- 
skinned savage who swung in iianas with ba- 

nanas around her waist, stuck out her 
backside, rolled her eyes and squinted them 
so that her eyes reached ..the roo..t of the nose. 
Well, she can still perform those tricks, bu..t they 
are only glimpsed now and then, as a reminder 

ol her former self. Now she is, first and k)re- 
most, a serious ballad-singer, [ascinatin% vi- 
brant with ii[e and intensky She ~s wonderfully 
free of affectation. The crudely primkive has 
gone, but she ~s stil~ a captivating child of 
nature She sings her songs as if she sang 
them spontaneously, for the first time ..~ The 
I~[tle African with the delicate vok:e will surely 
draw many packed houses at the Chinateatern 

’ e 50 during her stay n ~re. 

In this review, as in most other reviews at the 
time, child metaphors abound together with aliu- 

sions to the degree to which Baker had either left 
behind or had kept her savagery.:~’ Dagens i’~,heter 

noted that her ’backside still retains those inimitabie 
faciai expressions’ as when she was here last.’°2 As 

earlier, ’chocolate’ is a constant anaiogy in descrip- 

tions of her: 

The chocoiate-brown prima donna from Ca- 
sino de Paris cannot complain about the way 
she has been received by our so-calied chilly 
country on her re.turn visit. The China audito- 
rium was packed from floor ..to ceiiing, and 
cheers rose in an even and inspiring cre- 

scendo from the diva’s entrance ..to her las..t 
fareweli wave wi..th a iong brown arm through 
the curtains .... [She] has not changed as 

drastically as the advance publicity had prom- 
ised. She still retains the same proportion of 
gamin temperament, but does not lavish it on 
the audience as ferociously ... Josephine’s 

strong and primordial temperament, further- 
more, aliows her to perform as a tragedienne 
to good effect. That, combined with her child- 
ish playfulness, her modern, reckless artistry 

and the musicality peculiar to her race, all 
make i..t abundantiy clear why she has such a 
sure grasp of her audience/ 

Such responses are typical of the positive 
reception Baker was accorded by some reviewers. 

For critics who were not so en..thusiastic~ Baker’s 
stardom was not simply questioned, it could be 
pulled to pieces at ..times. In Scenen, a columnist 
contradicted a very en..thusiastic review by ’Cather- 
ine’ in the same issue. The columnist hardly paid any 

attenlion to Baker’s performance, but ga.ve an acrid 
account of her way to ’success’. The article offered 
an entire micro--biography in a mocking tone: 

Philadelphia is her first stop She is employed 

at the Standard.-Thealre as a ’Nigger Girl’. The 
pay is 10 dollars per week ... After a few 
lasonths she pops up in New York. No agent, 
no theatre wants her. Everybody laughs at her, 

saying that she looks like a ’monkey’ 
a jingle--jangle ~heatre-<swner takes pity on her, 

and lets her play ~n a grotesque number. 

But not even here can she endure for long; it 
is always the same Then ,Josephine gets this 
spiendid idea: she will dance naked, or half-- 
naked, only clad in a girdle. Now her success 
is incredible. Her beautiful body is an attrac- 
tion and after a year, she earns 250 dollars a 

week. In i925. a good manager took her to 
Paris ... 

She dances the ’banana-dance’ and sings, 
’Yes, sir, that’s my baby’ ... the next day all of 
Paris sings the tune and the theatre is sold out 
for several weeks in advance. Josephine now 

earns a 1000 dollars aweek ... 

The rest of Europe starts to take an interest in 
her ... the metropolitan cities offer huge fees 

... a Negress is on her way to gaining world 
fame, and many think it remarkable ... 

She comes to Berlin ... they commend her 
well-performed songs in the revue, her agile 
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¯ ~Jeo not come. body, but the big success ~ff- o 

Munich, she is not even allowed to perform. 

But Josephine has big is a]s ...~4 

’H.S.’ goes on to account for the ways in which 

Baker succeeded in creating scandal but utterly 
failed to make artistic progress. Considerable space 

was devoted to her marriage to Marquis Pepito di 
Abiati which the reviewer regarded as a crafty career 
move when success did not come her way as quickly 
as si~e i~ad expected. Only towards the end of ,,the 

review did ’H.S.’ mention her recent show: 

And now a new Josephine conquers the world 

with new numbers but without bananas. Re- 
cently, you could see this in Stockholm. The 

audience would not leave, and when she fi- 
nally threw flowers to the enraptured audience 
from her dressing room, they practically fought 
over them 

Because the poor little Negress from Saint 
Louis is now a great artist and a rich wl~e.-~ 

Arthur Johnson, another critic who was scep- 

Iical aboul Baker’s talent, wrole about her in Fi/r~iour-. 
na!en, recalling his memory of her new--found 
stardom in Stockholm 1928 as a backdrop for evalu-- 
ating her artistic progress The tone is characterised 
by chilly banler: 

Well, here she is again, Ihe Swiss ohocoiate-- 
coloured Negro child! She who climbed like a 
monkey in the jungle of Ihe Oscarsteatern a 

couple of years ago, and became just as 
famous for Ihe string of perky bananas encir- 
cling her waist, has now grown famous for her 
new--born, Iiny soubretle voice. In those days 

[her perlormance] was nothing less Ihan pure 
Nigger joy, displaying the savage’s unwilling- 
ness to wear clothes, paired with the woman’s 
joy in showing our Lord’s Creation at its best. 

If you didn’t know that a Darkie is a child ruled 

by primitive impulses and a naive spontaneity, 
you can find that out here and now. At our 
latitude, such a happy invocation of being has 

never been seer] before. The aims and legs of 
the 23-year-old beauty whirled incessantly, as 
if in a celebratory hymn to life. When she stood 

on her head with her bottom in ,,the air, her 
spiritual side came to its fullest expression.5¢ 

Johnson initially praises Baker as the dainty, 
chocolate ’she-animal’ whose well-shaped body he 
had seen generously displayed at the Foiies-Ber- 
g~res in Paris. But since then, he claims, Paris has 
quickly grown tired of Baker. She has, nevertheless, 

responded to this mortification with intelligence and 
artistic flexibility, and has succeeded in making a 
comeback by refining and reconstructing her artistic 

persona with more lavish costume and a distinctly 
French singing technique. Fie goes on to refer to a 
friend he met in the vestibule of the Chinateatern after 
her premi6,re, who spoke delightedly of her as a new, 
coioured Sarah Bernhardt. Johnson~ finding the 
comparison somewhat amusing, observes: 

I cannot imagine a more exorbitant homage to 
the beauty’s newly fledged chansonette skills 

~, I can assure him that Sarah wili never have 
to turn under her simple stone slab ... for the 
sake of a Negress 

The joy of imitation runs in the blood of the 
savage, and even if it doesn’t take much 
thoughtlessness to forget that the art of acting 
is mere monkey tricks refined through the mil- 
iennia~ one must not mistake primitive drives 
with knowledge. It would be going too far, in 
celebrating the equatorial region, if you antici- 
pate that in the fullness of time Josephine will 
be able to handle more than the spirited lines 

of a chamber-maid 

In truth, with a good ear and an even keener 
eye, she has learned to imitate the charac- 
teristically French chansonette style which~ in 
and by itself, can be found everywhere. This 
said, there is no need to mention Mistinguett, 
which would be resorting to more violence 
than necessary Well, that is the Casino de 
Paris-Josephine of 1932~ who has grown more 
mimicaliy aware in the upper region as well, 
c’est tout.57 

The reviewer ends by paying a condescending 
tribute to one of her typicai comic stage postures on 
all fours: ’In all circumstances, here is the fitting and 
beautiful Swedish homage: the backside crowns Ihe 
Glory!’ 5s The irreverent mix of praise, eroticized 

fascination and raciaiised disdain running through 

Johnson’s article is interesting since it: illustrates how 
far he thinks Baker can evolve without overstepping 
the limits of her race’s alleged capacities. Among all 



the ’calculated’ turns of her career that ’H.S.’ and 
Johnsor~ ciaim to expose, her ambition to ’imitate’ 

and master the white chanson tradition was found to 
be the most provocative. This was a boundary she 
shouid not try to cross.’m As Regester has observed, 

Baker’s new voice created a watershed in the evaiu- 
ation of her talents. Despite the positions taken for 
or against her vocai technique, Baker’s voice was 
considered an appropriation of white culturai expres- 
sion, wi~ereby she attempted or actualiy succeeded 
in ,,transcending her eti~nicity,c° 

Critics negrophilicaily enamoured of Baker 
and ,,those not so fascinated by her adopt a simiiar 
vocabuiary on many occasions. I would ciaim ,,that 
their ri~etodc was premised on an inverted logic of 
agency In the iaudatory reviews discussed above, a 
significant factor in Baker’s success related ,,to i~er 
specific raciai traits. She had learnt to manage an 
inherited gift leavened with appropriate Western re- 
straint, partly by refining it, partly by reducing her 
former ’African’ reckiessness to a successfully at- 
tractive mix. Th~s made Baker appear as a slightly 
passive administrator of her talent. Critics such as 
Johnson and ’H.S’, on ~he other hand, inadvertedly 
a.ward Baker a surprising degree of agency and 
~ntel~igence, even when putting her down. She is 

described as business-minded, smart, and e~ther 
cynksaHy or naively capable of exploiting her (natural) 
attributes and I~mited talents to the full. Public rela- 
tions is a specifically sensitive spot for the critics; 
they despise the crass commercialism that was 
sorted on her star build-up. In drawing undeserved 
attention to herself, ’H.S.’ accused Baker of appear- 
ing seriously dishonourable. 

In due course, Stockholm critics would claim 
a certain amount of knowledge about the scope and 
cultural significance of Baker’s talents. To some 

extent, their response from 1932 onwards shows an 
underlying desire for her to stay sdmitive and child- 
~ike. Others saw the very change as an evidence of 
Baker’s evolution. Yet, the shared premise was that 
her race was a limitation ~o artistic perfection, a 
~endency which Charlene Regester likewise traces 
~he white Amedcan reception of Baker.6~ Drawing 

attention to ~he two critical camps may not add to our 
received knowledge concerning ~he interrelation of 
~he primitive and the modern, a dynamic in which 
Baker was located, bu~ i~ is interesting to no~e the 
unanimous remarks concerning her performance 
and star persona ~hat arose from both enthusiastic 
and critical parties. 

A few years later, the juxtaposition of Baker’s stage 
and screen persona makes yet another interesting 
phenomenon surface in the cdt~cs’ v~ews of her: on 
this occasion, even more distinct with regard to her 

looks. That her fame rested in the late 1920s as much 
on her grimaces and body movement as on her 

beauty and scanty costumes ~s c~eariy visible in the 
columns and the images that c~rculated of Baker. At 
this point she was neady always regarded as ador- 
able, regardless of how much she transgressed the 
norms of femininky with regard to luxury revues. She 
was constantly referred to as ~he chocolate- or caf@- 
con-ieche-coioured beauty, and during her Hfe, her 
body (later increasingly corseted) never stopped 
intriguing Swedish critics as an attraction in itself. In 
discussing Baker’s appeal as a un~versa~ ethnic 
Other in the Parisian music ha~l, Fa~imah Tob~ng 
Rony exemplifies how cdt~cs, commenting on her 
energetic performance and appearance, saw her 
fer-rfininity as both desirable and monstrous, neither 
entirely human nor animal She is described as fright-- 
ening and entks~ng, an unstoppable natura~ force,62 

For S[ockholm critics~ th~s dramatic ~n[erpre[a[~on ~s 
totally absenL her ’savagen!’ or ’grotesquedes’ are 

mostly perceived in corn~ca~ terms. 
When the f~hl~ Zo{# Zo#_~ came to Stockholm in 

January 1935, however, something interesting hap-- 
pened the moment cr~[kss had the opportunity [o 
compare her, by now, ~an%ar stage presence wkh 
her screen persona. After seeing the film, they sud- 
denly discovered that she was ’ugly’ which, however, 

did not seem to have lessened her charm. ’Eveo’ 
wrote: ’She plays a part and she does it ~n an excel- 

lent way. Her ugly and agile face can express both 
feeling and psychological motivation. She is tal- 

ented, Mademoiselle Baker’.es An uncredited writer 
in Vecko-Joumaien claims that ’one really likes this 

coloured woman with the ridiculous little face and the 
beautifully modeled legs’,64 while a reviewer in So- 

cial-Democraten discovered that she ’plays on’ her 
body, her voice, her ’rolling eyes’ and her ’tempera- 
ment’, ’alterna~eiy sad, ugly and w~thout make-up, 
aiterna~eiy fair and happy’.(m 

Part of the explanation for Baker’s perceived 
’ugliness’ on screen may be because critics d~d not 
respond well to the colour change she undem~vent 
between her appearance on stage and on screen. 
’Jerome’ found that Baker certainly had evolved, but 



that her skin colour was not flattered by the transition 
to ceiluioid. Furthermore, despite her vivacious tem- 
perament, he claimed that she iacked the acting 
abiiity to bring out amorous feelings for her male 
counterpart, Jean Gabin/~6 In a similar way, the critic 

writing for Dagens Nyheter connected Baker’s tem- 
perament and expression with her bodiiy appear- 

ance -’the lankiness of her body (with the comically 
accentuated backside)’ - and went on to express 
regret that ceiluioid did not do her coiour justice to 
the same extent as i~ does her ac~ing spiriL6z The 

reviewer in A~onbiadet maintained that excepting her 
songs, the star did not come out weil on fiim, and 
added ti~at this was hardly due to a lack of acting 
talent.6s 

As mentioned earlier, it seems as if critics 
found the most intriguing aspect of Baker’s screen 
persona to be her virtual presence; she appeared 
’just as in life’ before their very eyes. This counts for 
Zou Zou as well. In a way, the critics’ inclination to 
draw direct I~nks between the actual presence of 
Baker on stage and her screen presence shows tha~ 

~he fascination w~th her body was not an insignifican~ 

eiemen~ Moreover, this way of responding to the 
Iqled~LJm brings associations close to those o1: a 
much earlier period in the history of film when ini[iai 
encounters with the ’liveness’ of the moving ~mages 
were, at least in one well--known case, perceived as 
an uncanny s~mulacrum.69 In a similar manner, the 

loss of Baker’s desirable bronze colour ~n film may 
have translated as a loss of her organic life and of 
beauty. 

Apart from the loss of fidelity in Baker’s per- 
ceived skin tones, what may have sparked the 

change of opinion regarding Baker’s looks? A cross- 
reading of the reviews of the stage revue and of the 
film, Zou Zou indbates that medium specificity as 

well as the distance from which the spectator sat 
relative to the stage or screen may have played a 

significant role in how Baker’s irr~age was perceived. 
In the transition from the relatively long distance that 
separated critics and the stage artist in the revue to 

their facing a black and white close-up of Zou Zou in 

the film, some transformation had been effected: she 
had suddeniy grown in scale, had become someone 
else. In short, it would appear that Baker’s image had 
been transformed from one that was exciting, charm- 
ing and endearingly funny to one that was, poten- 
tialiy, monstrous. 

if Stookholm was a small and p~dph~ral c~t~ oi 

entertainment ~n the 1920s and 1930s, its audiences 
shared a common European fascination with black- 
ness. As demonstrated in the reception d~scourse 
surrounding Josephine Baker’s early film and stage 

career, the Stockholm critics’ interest in her black- 
ness was paired w~th a more general desire for things 
continental. Moreover~ her presence imported a new 
sense of international energy which initially upset 

traditional cultural values. 
In the critical reception accorded Baker’s 

stage and film work ~here is~ as we might an~icipate~ 
a fascination w~th Baker’s face and body, I would 

suggest, however, that ~his response to her perform- 
ances arose from ~heir fixation with her black pres.- 

ence rather than her capacity to satisfy an appetite 
for the exotic. Given that her early popularity can be 

characterised as a transatiantie and decidedly mod.- 
ern!pr~mitivis~ phenomenon, the critics’ endorse- 
ment of the phenomenon attests to the discourse in 
which they unders[ood her perl:ormanee and her 
blackness. If the Stockholm reception of Josephine 
Baker did not depart significantly from other Euro- 
pean responses to her stage and screen persona, 
Stockhoimers in the i920s and 1930s certainly had 

their own ’take’ on her. 
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Dear Mae: You mentioned that you had a copy of the bibliography for Baker but I don’t think you had one of the more updated versions. I will work from the one that I am 
sending to add any new sources discovered. Also, I don’t think that I sent you the updated table of contents and will send as well. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, Febrnary 22, 2013 1:05 PM 

ttenderson, Mae G <hendersm@email.unc.edn> 

Baker Table of Contents 

Baker Critical ReaderTable of Contents.doc 

See Attached Table of the Contents 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, Febrnary 22, 2013 3:19 PM 

Smith, Holly A <hasmith@emaJl 

I~E: Inquiry 

Okay -- see you then. Sincerely, Charlene Regester 

From= Smith, Holly A 
Sent= Friday, February 22, 2013 1:12 PM 
To= Regester, Charlene B 
Subject= RE: Inquiry 

Hi Charlene, 

10:30 on 2/25 works great We can meet: on the inside part of the Gdnd, in the bookstore if that: works well for you( it always seerns to haw? a [ittk~ more roorn (~)..,) 

Thanks Chariene~ Have a great wee~end, 

Holly Smith 

African American Materials Speda~ist 

Southern H~storical Collection 

CB# 3926, W~son Ubrary 

University o[ North Carolina ~;~: Chape~ 

Chapel Hill, NC 27554-8890 

Telephone: 919-962-.$345iFAX: 919--962-3594 

hasm~th@ema~Lunc~edu 

http:!!www.iib.unc.edu/mss!shc!indexJ~tml 

F~m= Regester, Charlene B 
Sent= Friday, Februa~ 22, 20~3 ~2:38 PN 
To= Smith, Holly A 
Subject; ~E: Inqui~ 
Dear Holly: ~ have a meeting on ~brua~ 25th at I~am but we could meet around i0:30am before the meeting or ~2: ~Spm after the meeting. Let me know if either of these 
times wor~ best for you and we can still meet at the Daily Grind. Sincerely, Charlene Regester 

From= Smith, Holly A 
Sent: Friday, February 22, 2013 10:41 AM 
To= Regester, Charlene B 
Subject: RE: Inquiry 

Hi Chariene, 

IL was great Lo see you yesterday! I hope you aiso enjoyed the Lalk. Would nexL Monday (Feb 25) or Friday (Mar 7) around :llarn either day work? 

Holiy Smith 

African American Materials Speda~st 

Sout:hern Hbtork:a~ CoHect:~on 

{::g# 392{5, W~bon Library 

UniversiW of NorLh Carolina at Chapei Hill 

Chapel Hi~< NC 27554--8890 

Telephone: 919-962q B45!FAX: 919-962-gB94 

hasm~th @ema~L unc.edu 

http:/iwwwJib.unc.eduimssishciindex.htrnl 

~= Reges~r, Charlene B 
$eat; Friday, February 22, 2053 $0:36 AN 
Te= Smith, Holly A 
$~bject= RE: [nqui~ 
Dear Holly: ~ w~ll not meet today at ~am but ~ will be on campus later so ~ could swing by your office or we could reschedule for another day. Sincerely, Charlene Regester 

From: Smith, Holly A 
Sent: Friday, February 15, 2023 3:46 PM 
To= Regester, Charlene B 
Subject= RE: Inquiry 

Sounds great Dr. Regester. Since it’s a good size class, I don’t mind meeting them in Graham Memorial. I would love to meet at the Daily Grind to tall<, would Friday 

be_: ~_2 sometime in the morning (maybe around I0:30 or 1lain) work? 

Holly Smith 

African American Materials Spedai~st 

Southern Historical Collection 

{::B# 392{5, W~bon Ubrary 

Univers~W of Nor~:h Carolina at Chapel H~H 

Chapel H~< NC 27S£4--8890 

Telephone: 919-.962-Ig45/FAX: 919-962-3594 

hasm~th@ema~Lunc.edu 

http:!iwwwJib.unc.eduimss!shciindex.html 

~= Reges~r, Charlene B 
$eBt~ Friday, Februa~ ~5, 20~3 3:36 PM 
Te~ Smith, Holly A 
5~ject= RE: Znqui~ 
Dear Holly: ~anks so much Br responding to my que~. The class is one hour and fifteen minutes. My class consis~ of some 2~ students. Zf you wanted to meet with them in 



the library, I could send an email and tell them where to meet or if you wanted to go to the classroom, 210 Graham Memorial -- you could do this as well. We could meet in 
person one day next week to confirm if you would like -- The Daily Grind. I really appreciate your assistance. The best day for me to meet of next week would be on 
Wednesday or Friday. Just let me now. Again, thanks for your assistance. Sincerely, Charlene Regester 

From: Smith, Holly A 
Sent-" Friday, February 15, 2013 3:15 PM 
To-" Regester, Charlene B 
Subject-" RE: Inquiry 

Hi Dr. Regester! It’s great to hear from you, Thank you for your email, I would love to talk to the class about resources in Wilson, Would you like me to come to the 

class~oom or haw~ them come here? (Depending on the size, we could mee~: h~ the seminar room ups~:airs here on the 4th ~loor). A~d how h:~l~ ~s the class? 

~-Iol~y Smith 

African American Materials Speda~st 

Southern Historica~ Collection 

CB# 3926, W~son Ubrar~, 

Unive~s~tv o[ North Ca~oi~na a~: Chape~ 

Chspel ~-{~f~, NC 27554-8890 

Telephone: 9~9-962-.$345iFAX: 9~9--962-3594 

hasm~th (~ema~Lunc~edu 

http:!!www.lib.unc.edu/mss!shc!~ndex.html 

From= Regester, Charlene B 
Sent= Friday, February ~5, 2053 ~0:59 AM 
To= Smith, Holly A 
Subject; Inqui~ 
Dear Holly: During the month of March on the 7th I will have to a~end a conference and because I teach a freshman seminar (9:30am), I was wondering if you could ~lk or 
present to my class regarding the African American paper collections housed in the library on campus. Please let me know if this is possible and if not, [ do understand. Hope 
to hear from you soon so that I can schedule an activi~ for my class. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, Febrnary 22, 2013 3:22 PM 

ttenderson, Mae G <hendersm@email.unc.edn> 

Bibliography 

Baker Comprehensive Bibliography Updated Feb2013[1].docx 

Dear Mae: See Bibliography attached -- at the end we included Filmography and Paper Collections. See you on Sunday. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, Febrnary 22, 2013 3:23 PM 

Sockell, Charles W <c~ckell@email.unc.e&~> 

Baker- Bibliography 

Baker Comprehensive Bibliography Updated Feb2013[1].docx 

Baker Bibliography is attached. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, Febrnary 22, 2013 3:25 PM 

Sockell, Charles W <c~ckell@email.unc.e&~> 

Baker-Table of Contents 

Baker Critical ReaderTable of Contents.doc 

Baker Table of Contents 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, Febrnary 22, 2013 3:26 PM 

ttenderson, Mae G <hendersm@email.unc.edn> 

Table of Contents 

Baker Critical ReaderTable of Contents.doc 

Table of Contents per our phone conversation today. 



Sent: 

To: 

Su~e~: 

A~ad~: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLT)iCN~RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Friday, Febrnary 22, 2013 3:26 PM 

Sockell, Charles W <c~ckell@email.unc.edu~> 

Baker-Timelme 

Baker Timeline.doc 

Attached is the Timeline for Bakers career 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, February 25, 2013 9:55 AM 

Nixon, Thomas J <tommy nixon@unc.edu-~ 

I~W: Free Access in Celebration of Women in Black History 

From: ProC~uest [proquestmai199@proquest.com] 

Sent: Monday, February 25, 20:~3 9:0:~ AN 
To: Regester, Charlene B 
Subject; Free Access in Celebration of Women in Black History 

Click here to view this email as a web page 

~: ProQuestl 

Celebrate Black History Month 

with free access and trials of key ProQuest resources. 



~i: ProQuest2 

Celebrate notable women in Black history with free access and trials of ProQuest resources 

during Black History Month, 

Explore the influence of key Blackwomen and the path to freedom ProQuest History Vault modules 



span topics from slavery in the 18th century to the founding of the National Association of Colored 

Women’s Clubs in the last decade of the 19th century to events of the last decade of the 20th 

century 

Black Freedom Struq~!le in the 20th Century 

NAACP Papers Collections 

Slavery and the Law 

Southern Life and African American Histow~ 

t775-1915 Plantations Records 
Rosa Parks and 

Dr. Martin Luther King, Jr 

Sign up for our webinars, including "Women during the Civil Rights Era," on March 5. Plus, 

check out all of the ProQuest History Vault modules and LibGuide% and ask your librarian to sign 

up for free trials. 

See the writings in Black Abolitionist Papers of activist Black women in the fight to abolish slavery, 

such as Mary Ann Shadd Cary--the first Black woman publisher in North America and the first 

woman publisher in Canada. And, explore the issues relating to colonial plantations and slave 

trade in the West Indies between 1563 and 1757 in Colonial State Papers. Ask your librarian to 

sign up for free trials. 

Access the following resources for free during Black History Month..and stay tuned for more as we 

celebrate Women’s History Month during March. 

ProQuest Historical NewspapersTM - Black Newspapers-- 

Read the poems that Gwendolyn Brooks, the first African 

American to win a Pulitzer Prize (1950), wrote as a teenager in 

the Chicago Defender (1934-37)--just one of the full-image 

titles that are cross-searchable with other ProQuest Historical 

Newspapers, ProQuest Civil War Era, and with the Black 

Studies Center Access it free now. 

For more works by G~vendolyn Brooks, see Twentieth-Century 

African American Poetry. 

Black Studies Center--Includes a scholarly overview on Black 

women’s history: written by Dr. Noliwe Rooks (Princeton 

University) On 71his They Stand. An Overview of Black Women’s 

Studies. Access it free now. 

ProQuest Civil War Era--Comprehensive, full-image primary 

source materials cover a vast range of topics that led to the 

abolitionist movement and emancipation. Access it free now. 

ProQuest African American Heritaqe--Search records critical 

to African American family research in this groundbreaking 

digital resource. Access it free now. 

car 

Be sure to also see the complementary ebrary Black History Month resources. Plus, our 

additional diversi~ databases: Ethnic Newswatch, African American Biographical Database, and 

more. 



~ii ProQuest3 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, February 25, 2013 12:50 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve DVD 

To Whom It May Concern: Please reserve the DVD version of No Way Out for my AFAM 276 class for February 26. Will pick it up later today. Thanks much. Sincerely, Charlene 
Regesgter 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, February 25, 2013 4:06 PM 

Caldwell, ILia L <klcaldwe@email.unc.edu> 

ILS: Course Proposal 

Dear Kia: I will have to look for what I sent but will try to do so. Sincerely, Charlene Regester 

From: Caldwell, Kia L 
Sent: Monday, Februap! 25, 2023 3:57 PM 
To-" Regester, Charlene B 
Subject-" Re: Course Proposal 

Dear Charlene, 

I roll spe~k with Kenneth about tiffs, since he was the chair of the Academic Aflhirs Committee when you submitted your proposals. Would you please send me what 

you submitted’? 

Thanks, 

Kia 

On Feb 25, 2013, at 3:13 PM, "Regester, Charlene B" <regester(~a)email.~mc.edu> wrote: 

Dear Kia: Some time ago, I submitted some proposed courses related to cinema which were approved preliminarily but was told that I would need to submit full 
proposal in August. Thus, I was a little confused by the recent email announcement. Are you asking us to re-submit previously proposed ideas or can I just 
submit the full course outline, syllabus, textbooks by the August deadline of the course that was already approved preliminarily. Hope to hear from you soon. 
Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER (REGESTER)> 

Tuesday, February 26, 2013 8:33 AM 

at?~n276spring 13@list~rv.unc.edu 

14]vr: There Is Still Time for Your Students to Learn How TEACH Charlotte Cai Piepare Them To Make A Diffelence 

F~om: TEACH Charlotte [camilla.robinson@tntp.org] 

Sent; Monday, February 25, 2013 6:30 PM 
To: Regester, Charlene B 
Subject; There Is Still Time for Your Students to Learn How TEACH Charlotte Can Prepare Them To Make A Difference 

Having trouble viewing this email? Click here 

Hello! You are receiving this email because many of the teachers that TEACH Charlotte has trained have 
graduated t:rom your University, and we are asking professors to spread the word to their seniors about 
our upcoming informational webinar on Thursday, February 28th. If you are not interested in receiving 
future emails, please click "unsubscribe". 
You may ._u___n__s_g__b__s___c_~_i:_q_e_. if: you no longer wish to receive our emails. 

ii~.4ia’ii.~:;9~,a i~-~= b,~.::.ih90~:;=~r~~@,~.::.t~E}y ii’;~’=:::.p:~=~~.::di t.~:.:= 

"1 stepped into my classroom on the first day of school, 

not anxious about whether I could do the job, but 

instead anxious about whether or not my students were 

ready to explore talents and abilities that they never 

previously knew existed] I~1 had to do it again, I would 

not have chosen a different route to take to become a 

teacher than TEACH Charlotte/TNTP" 

-NaToya Dingle, 20$2 Participant 

ht[ps://vwcwl .gotomee[ing.com/registeff755548393 

Forward this email 

rh~s emsil was sent to regester@emsii.unc,edu by £_a_t~i][_a_:_r__o__b_Ln__s__o__n__@__t_n__t_#__:_o__r_.q 

Update Profile/Email Address Instant removalwith SaFeUnsubscribeT" Privao/Policy, 

TEACH Charlotte :: PO Box 30035 Charlotte :: NC :: 28230 



Tile Sonja Haynes Stone Center for Black Culture and Histo%, j 

"Eslanda: The Large and 
Unconventional Life of 
Mrs. Paul Robeson" book 
talk with author Dr. 
Barbara Ransby TODAY at 
3:3opm. 

Dear Friends, 

Please join us TODAY (February 26) at 3:30pro 

at the Bullshead Bookshop for a book talk with Dr. 

Barbara Ransby, to discuss her new book about 

Eslanda Robeson. Dr. Ransby was recently 

featured on HSflBC’s Helissa Harris-Perry show 

and Democracy flow. 

This event is free and open to the public. Let us 

know you’re coming via #_ELa__[[ or _F___a__c_’_&_b___o_£__k_]. 

February 26, 3:30pro, Bullshead Bookshop (UNC 

campus) 

"Eslanda: The Large and Unconventional Life of 

Mrs. Paul Robeson" Book Discussion with author 

Barbara Ransby 

Eslanda "Essie" Cardozo Goode Robeson lived a 

colorful and amazing life. She was a woman of 

unusual accomplishment--an anthropologist, a 

prolific journalist, a tireless advocate of women’s 

rights, an outspoken anti-colonial and antiracist 

activist, and an internationally sought-after 

speaker. Yet historians for the most part have 

confined Essie to the role of Mrs. Paul Robeson, a 

wife hidden in the large shadow cast by her 

famous husband. In this masterful book, 

biographer Barbara Ransby refocuses attention on 

Essie, one of the most important and fascinating 

black women of the twentieth century. 

Barbara Ransby is an historian, writer and Iongtime 

activist. She is a Professor of African American 

Studies, Gender and Women’s Studies, and History 

at the University of Illinois at Chicago (UIC) where 

directs both the campus-wide Social Justice 

Initiative and the Gender and Women’s Studies 

Program. 

Also, don’t miss our next Diaspora Festival of 

Afro-Surrealist Film double feature of "Pumzi" 

and "Transfer", March 4 at 7pro, Formore info or 

Spring 2013 Program 

Agenda: 



to RSVP-- send an email to stonecenter~, unc.edu, or 

visit our facebook paqe, 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN CHARLENE B REGESTER (REGESTER)> 

Tuesday, February 26, 2013 2:56 PM 

aJhm276spring 13@list~rv.unc.edu 

Paper Guidelines for AI~AM 276 

AFAM 276 PAPER I REQUIREMENTSPRING2013.doc 

Please adhere to the following guidelines when developing your AFAM 276 paper due next week March [;th at class time. Sincerely, Charlene Regester 



AFAM 276 PAPER I REQUIREMENTS 

SPRING 2013 

This paper constitutes one-fourth of your grade and should reflect your best effort. This 
paper is an argumentative paper and should reflect your insight on the early black cinema 
experience as well as ingenuity in developing creative and unique ways of reading black 
cinema. Please proofread all papers (no misspelled words). The paper should be 
historical, theoretical, and critical. The paper should demonstrate your knowledge of the 
black cinema experience before 1950 or 1960. 

1) All papers should have a title, your full name, and P1D number. 

2) Pages should be numbered and in correct order. 

3) Please do not print front and back - Only single-sided copies are acceptable. 

4) Papers should adhere to appropriate grammar styles as indicated by the Chicago 
Manual of Style or Modern Language Association. 

5) Papers should contain a correctly cited bibliography or works cited page. 

6) Original dark copies only. 

7) Preferred font-type and size includes: Times New Roman, Font-Size 12 (No Italics) 

8) Please attach the 10 Newspaper articles collected on microfilm to your paper with 
paper clips only (do not use staples as they are difficult to remove). All articles need to be 
correctly documented (Title, Month, Day, Year and page needs to be indicated on the 
back of each article). 

9) If you need to consult outside sources utilize the bibliography provided in the course 
pack. Please consult sources other than those provided on-line. 

1 O) Please check the correct spellings of all film titles, characters, and actors referred to 
in your paper. Consult internet movie data base. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, February 26, 2013 6:18 PM 

Caldwell, Kia L <klcaldwe@email.unc.edu> 

ILE: Your Proposed Courses 

Dear Kia: I will leave a copy of the courses proposed that I sent to Janken some time ago in your box (on Thursday) and will let you know which ones I intend to develop. The 
titles might change a little once I complete the final syllabus. Sincerely, Charlene Regester 

From-" Caldwell, Kia L 
Sent; Tuesday, February 26, 2013 6:13 PM 
To-" Regester, Charlene B 
Subject: RE: Your Proposed Courses 

OK. That sounds fine. Can you send me the proposed titles, so we’ll have a record of what you’re planning to do? 

Best, 
Kia 

Kia Lilly Caldwell, Ph.D. 
Associate Professor 
African and Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 919-962-8225 
Fax: 919-962-2694- 

._k_ Lc__a_ Ld___w___e_@__e_ ~__a__[!:__u_ ~__c_:__e_~__u_ 
http:!/afriafam.unc.edu! 

From; Regester, Charlene B 
Sent: Tuesday, February 26, 2013 5:43 PM 

To-" Caldwell, Kia L 
Subject; RE: Your Proposed Courses 

Dear Kia: At this point, I do not have the syllabi for any of the listed classes but had planned to do so in the Fall. I will probably only submit one or two at the most for the 
proposed courses by early Fall. Sincerely, Charlene Regester 

From: Caldwell, Kia L 
Sent: Tuesday, February 26, 2013 5:21 PM 
To-" Regester, Charlene B 
Subject-" Your Proposed Courses 

Charlene, 
I am forwarding a memo that Kenneth originally sent to you in May 2012 regarding your new course proposals. If you are still interested in proposing these courses, please 
send the syllabi in the next couple of weeks (if they are ready). Otherwise, new courses that have gone through a preliminary review (which is the case for yours) will need to 
have a syllabi submitted in the fall. I will send the deadline to the department in the late spring!summer. 

Best, 
Kia 

Kia Lilly Caldwell, Ph.D. 
Associate Professor 
African and Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 919-962-8225 
Fax: 919-962-2694- 
klcaldwe~emaiL unc~edu 
http://afriafam.unc.edu/ 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER REGESTER)> 

Wednesday, February 27, 2013 12:01 PM 

Jane Gaines <jmg2196@columbia.edtr~ 

l~g: Hilton ~eservalion 

Dear Jane: Okay, yes I will give them your name at the desk. Let’s not cancel Saturday night until we arrive on Thursday -- please note that I am also leaving on Saturday 
morning. See you next week. Hope we don’t encounter a snow storm. Sincerely, Charlene Regester 

From-" Jane Gaines [jmg2:t96@columbia.edu] 
Sent; Tuesday, February 26, 2013 9:52 PM 
To-" Regester, Charlene B 
Subject; Fwd: Hilton reservation 

Charlene: I am arriving on Thurs. Ma~:ch 7 af[er 2:30 pm. If you’re arriving sooner will you leave my name as your roomate? I hesitate to call them as they might not 

believe me. Then, I am s~ying the pm of Saturday, March 9, with friends in Chicago so I won’t need it. If you’re returning, we should cancel the 9th ASAP/ 

Let me l~ow. See you ne~ week. jg 

........ Original Message ........ 

Subject:FW: Hilton Hotels & Resorts Confirmation #3499246699 

Date:Sat, 26 Jan 2013 22:38:19 +0000 

From:Regester, Charlene B 2£~.~5~!:~!~(~.~4.~2~!j.!:~j.’...~i:~!~:~2 

Dear Jane: Below is the reservation -- I did not reserve the room for more days even though I indicated that I might have. Hope this works with your schedule and I look 
forward to seeing you in March. Sincerely, Charlene Regester 

From: Hilton Hotels & Resorts Confirmed [hitto.qi:otels&~e9oP~s@re.~.hiitol~.com] 
Sent-" Thursday, January 03, 2013 10:32 AM 
To; Regester, Charlene B 
Subject: Hilton Hotels & Resorts Confirmation #3499246699 

Confirmation #: 3499246699 

Hotel Name: The Drake Hotel 

Hotel Address: 140 East Walton Place 

Hotel Phone: 312-787-2200 

Link: 

htt p://mobile, usa blen et com/mt/www1, hilton.com/en US/hi/index do 

<!- ECHO:BEGIN IMPRESSION -><IMG 

SRC="http://res2 hilton.com/webservices/echoengine/im~G 375545 0 1349681534gif" 

BORDER="0" WIDTH="1" 

HEIGHT="1"/><!- ECHO:END IMPRESSION 

Additional Charges: 



........................................................................................................................ 



To: 

Regester, Charlene B --~/O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT}/CN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 
Wednesday, February 27, 2013 3:51 PM 

al’am276_springl 3@list~rv.unc.edu 

Screening Tonight from 6- 8pro 

Please be reminded that we have a screening tonight from 6-Spin, Room 207 Undergrad Library. Also, your paper is due on Tuesday at class time. Please adhere to the paper 

guidelines previously provided. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, February 27, 2013 4:27 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve DVD for AI:AM 051 

Please reserve Band of Angels (DVD) for my AFAM 052 class to be shown February 28, 2013. Thanks much for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, February 27, 2013 4:31 PM 

aJ[hm276spring 13@list~rv.unc.edu 

Teach for A~nerica 

If anyone is interested in applying to Teach for America, please let me know in class next week. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, February 27, 2013 4:36 PM 

Diversi~ a~d Multicultuml Aflh~rs <~diversity@~mc.edu~ 

I~E: INFORMATIONAL: Diversi~ in Higher Education--A Se~ninar for Faculty and Staff" 

To YVhom It May Concern: Would love to attend but I have class on Tuesdays from 3:30 until 6:20pm. and therefore will not be able to attend. Sincerely, Charlene Regester 

From: nobody@notify.uric edu [nobody@notify unc.edu] on behalf of diversity@unc.edu [diversity@uric edu] 
Sent: Monday, Febmaly 25, 2013 9:06 PM 
To: Regester, Charlene B 
Subject: Ii’~FORMATIONAL: Diversity in Higher Educat~on--A Seminar for Faculty and Staff 

ACCESS AND ENGAGENNNT IN HIGHF~ EDUCATION 

Diversity and Multicultural Affairs at the Universi~ of North Carolina 
at Chapel Hill continues the Chancellor’s 21st Centuiy Vision on 
"Diversity in Higher Education," a three-part interactive series to 
engage schulars in cunversatiuns un the role of d~versity in education, 
access, and research. 

Registratiun is now upen fur the second 2012-2013 diversi~ seminar fur 
faculty and staff, "Diversity in Higher Education: Pathways to Access 
and Engagement :[’or Carolina Schulars." The registratiun can be accessed 
at http :/i~o.unc. edu/p6L9Z. 

The seminar will feature a panel and facilitated discussion on enhancing 
access and engagement and will pruvide a Jk~rum Jk~r networking with 
programs and units that strive to pruvide access and impact d~versity. 

Date, times, and mure informatiun abuut the seminar can be accessed 
through uur What’s New link on the Diversity and Multicultural Affhirs 
hume page at www.unc.edu/diversity. 

This email is sponsured by: Diversity and Multicultural Affairs 

"INFORMATIONAL:" email will unly be sent tu thuse who have indicated 
that they do want tu receive mass email. To set your irfformatiunal mass 
email preference, sign into MyUNC at http://my.unc.edu, and select 

"Update Personal Inlk~rmation". 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, February 28, 2013 8:23 AM 

Kapur, Geeta <gkapur@email.nnc.edu> 

l~W: Review 

From: Selassie, Bereket H [bselassi@email.unc.edu] 
Sent: Wednesday, February 27, 20:t3 7:54 PM 
To: Department listserv 
Subject; [afriafam] Review 

Cherished Colleagues, 

Some two months ago, you received a 48-page document claiming to be a review of my books, but was actually a scandalous attack on me. It came under the covering letter 
of one Sophia Tesfamariam, a woman who has made her career by defaming me, and is a paid agent of Eritrea’s president, Isaias Afwerki. My last book, Wounded NAtion 

seems to ahev wounded him, and teh "review" is areaction to it. 
All friends asked me not to respond to the scandalous attack, but some took it upon themselves to respond in my defense. They are the owner of Eritrea’s premier website, 
Aware.corn, and his colleagues. I am sending it as an attachment; but you may find a cleaner copy at the website itself, i.e., Aware.corn. 
fraternally, 

BHS 

Bereket Habte Selassie 

You are cnrrently subscribed to al~riathm as: regester~a)ema~l.tmc.edu. 

To unsubscribe click here: http:/ilists.unc.ed~u?id 32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriathm&o 32815645 

(It may be neces~ry m cut and paste the abx~ve URL if the line is broken) 

or send a blank emafil to leave-32815645-32361607.26892ffebebb2514dbed042d10c3de25,@Jistserv.nnc.edn 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER (REGF, STER)-~ 

Thursday, Febrnary 28, 2013 11:29 AM 

allhm276spring 13@list~rv.unc.edu 

FW: Fall 2013 Internship opportunities at the Southern Oral Histoly Program 

2013 Fall SOHP Internship Application.docx; SOHP Undergraduate Internship.pdf 

From: Janken, Kenneth R [krjanken@email.unc.edu] 
Sent: Thursday, February 28, 2023 11:23 AM 
To: Department listserv 
Subject-" [afriafam] FW: Fall 2013 Internship opportunities at the Southern Oral History Program 

])ear Colleagues 

l"]ea~ let y~ur interested students know of the oppo~unib, described below and in the attachments~ 

Kenneth 

" Kenneth R., anken 

Pr ~fessor of Aft ~-American 

Depa~mertt ofAfi:ican a~d A~o-America~a Steadies 

109 Battle Hall. CB/~ 3395 

L?nJve~iO’ ofN odh Carolh~a 
Chape~ t t[~, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 96(:;-2(:;94 (l~x) 
Click on a link fl~r infbrmation aNmt my pt~Nications: 

We wanted to let you know that we are now accepting applications for the Southern Oral History Program’s Undergraduate Internship. We’re hoping you 
can send this information along to interested students. Attached is a document explaining the components and benefits of the internship as well as the 
application for next Fall. 

Applications are due March 18th at 11 pm. Please feel free to email Elizabeth McCain and Joey Fink at ~9__~!£j_t3_t..e_.__r_~3#_~!jp__@.&r~a_i_[=_c_-f?_r.8. with questions. 

Thank you for your time, 

Joey Fink and Elizabeth McCain, SOHP Internship Coordinators 
<ul> 

~di> -- You are currently subscribed to 

</ul> 
his~ry- facul .ty as: <a href "mailto:k~ia~ken¢~)en~ail.unc.edu’~>l~]anke!l(~ernail.unc.edu<;/~. 

You are currently subscribed to afi~iafam as: regester(~-~email.unc.edu. 

To unsubscribe clickhere: http:iilists.tmc.edu,’u?id 32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriafam&o 32818038 

(It may be necessa~ to cut mad paste the above URL if the line is broken) 

or send a blank emaJl m leave-32818038-32361607.26892ffebebb2514.dbed042dl 0c3de25,~;liatserv.unc.edu 



Name: 

Email: 

PID: 

Phone Number: 

Address: 

Expected Date of 
Graduation: 

Please answer the following questions with one paragraph per question and type your answer directly on 
to this application form. 

Describe your interest in, exposure to, and experience with oral history. 

~&at do you think are the purposes and values of oral history? 

What about the SOHP (its projects, mission, or history) makes you want to intern with us? 

Which of the beats listed in the internship packet so~nds interesting to you ? i4,~af do you think you ~ilI learn 
thro~gh this beat ? ~’7~t skills ~nd experience do ya~ bring to the t~ble that wo~d be benqficid in this beat ? 
also ca~er beats to experience. ~Fnat skills do you have that migh~ be beng~Kial to the SOHP as a whole? (photo- 
video editing, writing skills, pe~formance etO 



SOHP interns receive 3 credit hours. Each intern must register through a university department 
for the course in that department that carries academic credit for external internships. Each department 
has different rules and guidelines for doing this, so we ask that each applicant identify the department 
they will register through (students often register through their major’s department). Be sure you 
understand that department’s protocol for internship credit and process for registering. If accepted to the 
SOHP internship program, you will need to make arrangements with the appropriate faculty and/or staff 
member in that department. 

Below, please identify the department through which you would register for internship cTedit if 

accepted and list the name and contact information for the faculty and/or staff member responsible for 
overseeing internships. (In some departments, there is one faculty or staff member responsible for 
overseeing all internship credit; in others, you will need to have a faculty member agree to serve as your 
advisor/director.) 

Department: 

Faculty and/or 

Staff Member and 
contact 

information: 
Briefly summarize 
the department’s 
protocol for 
undergraduates 
registering and 
receiving credit 

for external 
internships: 

Please complete this application (do not send additional attachments) and send it to 

sohpinternship@gmail.com by l~{ar~ll 18th a{ 11pro. 
Applicants will be notified of decisions by March 22"a. 

Questions or concerns can be directed to Joey Fink and Elizabeth McCain at 
sohpinternship@gmail.com or (919) 962-0455 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <iO=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Thursday, February 28, 20:13 $$:37 AM 

Sockell, Chuck {Student Stores) <CWSOCKELL@store.unc.edu> 

RE: Baker Revised Timeline 

Baker TimelineRevised.doc 

Attached is the revised timeline 

From: Sockell, Chuck (Student Stores) [CWSOCKELL@store.unc.edu] 
Sent: Thursday, February 28, 2013 9:21 AM 
To: Regester, Charlene B 
Subject: Re: Baker-Timeline 

Hi Charlene... thanks for flae additional attachments. Your table of contents show a~ "Introduction" but there does not seem to be a~ official one. What goes there? 

Tha~ks~ 

CHuck 

From: <Regester>, "regester@email.unc.edu" <regester@email.unc.edu> 

Date: Thursday, February 28, 2013 9:06 AM 

To: Chuck Sockell <csockell@email.unc.edu> 

Subject: Baker-TimeEne 

Attached is the timeline 
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Josephine Baker -Timeline 

1906 - Born June 3 to Carrie MacDonald [name is spelled differently depending on source] and 

Eddie Carson (never married); Baker’s birth name was Freda Josephine MacDonald 

19117 - July 2, Baker was eleven when East St. Louis witnessed one of the worst race riots in its 

hi story 

1921 - September, Josephine Baker married Will Baker in Camden, New Jersey 

1922 - Performed with Shuffle Along in Boston produced by Aubrey Lyles and Flournoy Miller 

1924 - Performed with In Bamville which later became ChocolaW Dandies produced by Noble 

Sissle and Eubie Blake; Poet, e. e. cummings wrote on Baker’s performance in this production 

1925 - Baker recruited to appear in La Revue Negre (appeared in a Coney Island scene) -- left 

the U.S. and goes to Paris; La Reww Negre tours Berlin 

1926 - Baker performs at The Folies Bergere appearing in a production La Folie du Jour -- 

Baker wears the banana skirt; she also performs The Charleston -- this dance may have 

influenced the French to wear shorter skirts; during this year Baker meets Pepito Abatino - he 

was responsible for Baker’s removal from the rue Pigalle to her own cabaret in the rue Fontaine 

1926 -November, Baker appears on the front cover of Le Theatre 

1926 -December records music for the first time 

1927 - January Siren of the Tropics premiered; June 1927 at the age of 21 she and Pepito 

Abatino were married; Baker faced some three lawsuits - the first one she was sued for 5,000 

francs for coats and furs valued at 285,000 francs in a case that was dismissed when she provided 

proof of having paid a considerable sum of the total; the second suit involved the Imperial which 

claimed that Baker was still under contract with their establishment and she had taken some of 

the staff when she departed and claimed some 300,000 francs -Pepito took control of her 

resources so that they could not sue for money not in her name; the third suit involved Marcel 

Sauvage who wrote her memoirs but because he implied that Baker had made some scandalous 

remarks about the war which drew opposition, he was required to remove certain phrases from 

other editions of his worlq Paul Colin provided lithographs of Baker for Sauvage’s book 

1927-11928 - Baker meets AdolfLoos, an architect who proposed designing a house for her 

which never materialized but the plans became famous; Loos died some five years later in 11933 

1927 - Magazine published for Chez Josephine; contained artwork, poems, fashions 
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1928 - Baker launched a European tour; Baker was refused a license to perform in Vienna; she 

appeared March 1, 11928 at a Viennese theater; in Yugoslavia a fan shot himself to death at the 

stage door; in Budapest a poet wrote "The Black Sun of the City of Light;" in Croatia - she faced 

opposition to those who shouted while she was being paid exorbitant sums of money, people 

were starving; in Stockholm - debates raged regarding whether or not she was a danger to the 

culture; in Oslo, she was applauded; in Copenhagen she was accused of indecency; in Berlin she 

faced resistance during the reign of Nazi terror as the shows producers were Jewish; 

1929 - Baker returns to Paris and attends the trial of Dr. Prieire, on trial for swindles with 

patients who claimed accident and sickness insurance--he was sentenced to two years in j all and 

Baker still under contract was forced to return to Munich, Germany; her last engagement was in 

Hamburg where the Nazis had not gained control of the theaters; 

The second half of the tour took her to Argentina, Brazil, Chile and Uruguay. In Buenos Aires, 

Baker became involved in a political battle when the President of the Republic j oined those who 

obj ected to her visit; declared that she was an anti-government figurehead; 

1929 - September, Siren of the Tropics premieres in New-York 

1929 - Baker and Pepito Abatino return to Paris but discover that the theatrical world has not 

been impacted so much by the stock market crash but moreso by the technological invention of 

sound in motion pictures; Baker and Pepito bought a house in Le Vesinet; a villa suburb on the 

west bank of the Seine (it was a 30 room mansion) - the property is named Le Beau-Chene; 

1930 - Baker negotiates a contract to appear at the Casino de Paris; she appears in Paris Qt¢i 

Rev,~e; Baker had photos published in Vogue and Vanily Fair. 

1931 - Baker was denied the opportunity to become "Queen of the Colonial Exposition" 

1932 - December, Baker opened in the new- revue at the Casino La Joie de Paris - she and 

Pepito Abatino start their own music publishing business; Baker appeared in Casino de Paris - 

dressed in top hat and tails to play a bandleader; 

1933-34 - Josephine and the Baker Boys went on tour; appearing in London; Holland, Greece, 

Turkey, Finland and Egypt. While in London, Baker was photographed for Harper’s Bazaar; 

The finale of their show-was always a j am session in which Baker appeared in top hat and tails, 

leading the orchestra in "The Soul of Jazz." 

1934 - Zouzo,¢, featuring Baker is released; Baker appears in La Creole and records music from 

this production; 
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1935 -Princess Tam 7’tm~ is released; Pepito Abatino negotiates a contract for Baker to appear in 

the ZiegfeldFollies in New York - with her becoming the first black girl to ever star in this 

edition &the production; Baker denied hotel accommodations when she arrived in New York. 

1936 - February, reports appeared in the press that Baker would open a Chez Josephine in New 

York; With the 1936-7 season, one of the actresses became ill and Ziegfeld Follies closed for a 

few weeks so Baker took the option to terminate her contract; Baker’s numbers for this 

production were not considered hits of the show; she returned to Paris in June 1936 - Pepito had 

returned much earlier in January signaling the end of their relationship; reports suggested that he 

was responsible for much of her success because of his business savvy and acumen. 

1937 - Pepito Abatino meets his untimely death; leaves all &his money to Baker; requests that 

his remains be buried at Chateau les Milandes - Baker’s country estate; 

1937 - June 3, Jean Lion (Jew-) proposes to Josephine Baker while flying; Lion had assisted 

Baker on her many flying exercises; during this period Baker was banned from Italy; 

1938 - Baker suffered a miscarriage 

1939 - Because of impending war many Europeans were fleeing to America; after engagements 

in England and Scandanavia Baker appeared in Argentina during the Summer of 1939; she 

returned to Europe with exotic birds and monkeys she had purchased on the tour; during this 

period Baker had taken a lease on Chateau des Milandes; 

1940 - 7he t+ench Way, Baker’s fourth film is completed and released; members of the Free 

French forces listened to Charles DeGaulle (President of France) in the hall of the chateau; the 

chateau was searched for weapons by German officers; 

December 6, 1940 - Baker returns to Spain; works on a revival of La Creole in North Africa; 

1941 - Spring, Baker made her third and final trip to Spain where she gave several 

performances; June 1941, she fell ill in Casablanca and remained there until 11942; 

1942 - December Baker recovers from illness in Casablanca; reports surface that Baker is dead; 

during the early days of the war she and Lion had obtained a divorce but she helped him secure a 

vi sa to travel to South America; During this period Josephine j oined the resi stance and she lent 

her money and energy to the cause of the Free French-she would be honored for her services; 

1943 - Baker followed the armies appearing in Algiers, Marrakech, Afadir, Fez, Tunis, Tripoli, 

Benghazi, Alexandria, Cairo, Jerusalem, Haifa, Damascus and Beirut; 

1945 - Baker was in London on VE Day April, 1945 where she appeared in a Victory at the 

Adelphi Theater. December of 1945 Baker convened with some of her comrades of war at the 

Milandes. 
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1946 - Baker is again afflicted with an illness and Jo Bouillon remains at her side; she received 

an operation; during this period Baker received the Medal of the Resistance with Rosette, She 

went to Brazil to convalesce; she made no recordings between 1944-1949; with her career 

spiraling do~vn~vard; 

1947- Baker performs in Mexico; appearing on radio; on June 3, 1947 she married Jo Bouillon 

despite the fact that some of her friends did not approve of the marriage; 

1948 - Baker was invited to speak at Fisk University in Nashville, Tennessee by the president; in 

April she returned to the Folies Bergere 

1950 - Baker appears in Italy and then goes to Havana, Cuba; she received an offer to appear at a 

night club in Miami-she agreed to perform only if audiences were mixed - she did appear and 

was well received by critics; she event sent President Truman a cable applauding him for her 

American reception; 

1951 - January, Jose Ferret and Richard Condon were planning a musical show in which Baker 

was scheduled to appear based on Haitian culture; Ernest Hemingway reportedly agreed to 

provide the outline; Baker secured a contract with Warner Brothers to appear in live shows in 

movie theaters across the continent; May 21, 1951 - Harlem declared a Josephine Baker day; 

June 1951 she visited the family of Willie McGee - black man facing the death penalty for 

allegedly raping a white woman and who was later executed; Baker cancels appearance for the 

NAACP in Atlanta after being refused accommodations by some three hotels; Baker ended her 

tour in Los Angeles; in 1951 while in Ne~v York she was refused service at the Stork Club and 

resulted in this establishment being protested and boycotted by the NAACP as well as her public 

conflict ~vith Walter Winchell; Baker was j oined in France by her mother, half-sister, and 

brother-in-law; her family worked to make Les Milandes a tourist attraction, restaurant, night- 

club, and hotel; Baker was detained en route from Mexico to Canada, immigration officials 

would not allow her to leave the airport; Baker is harshly criticized by Edith Sampson, a black 

attorney, for maligning the U.S. and praising France for its racial politics; 

1952 - Baker performs in Buenos Aires while still enraged by the events that occurred in the U.S. 

and made several anti-American remarks; Baker becomes an outspoken supporter of dictator 

Juan Peron; 

1953 - Baker begins the first of several adoptions; on a visit to Japan she came home with two 

orphans, Akio (Korean) and Janot (Japanese) 

1954-55 - Baker made several farewell performances in South America, Canada, and various 

European capitals; 
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1956- On April 10th Josephine had a farewell performance to Paris at the Olympia; this signaled 

the b egi nning of B aker’ s retirem ent from the stage th at occurred from 1956 until 1958; 

1957 - Baker and Jo Bouillon report that they are separating; She made many trips to lecture on 

her ideas about universal brotherhood; accepted the title as Ambassadress to UNICEF; Jean Lion 

died at the age of 47 of"Russian flu." 

1958 - Baker reports that she will make a film in Copenhagen and will return to the stage at the 

Casino de Pari s 

1959 - Baker’s mother, Carrie Macdonald dies; Baker reunited with Jo Bouillon and made 

several recordings with his new band; they quarreled about the declining finances needed to 

support Les Milandes and rearing the children; Baker adopts her tenth child - South American, 

Mara; In April Josephine Baker had been arrested in Caracas for attempted kidnapping; Baker 

engaged for rehearsals for Paris rues Amours at the Olympia; Baker adopts eleventh child named 

Noel; 

1960 - Baker sings on stage in the Netherlands; 

1961 - Baker received the Legion d’Honneur; 

1962 - Baker had a "Festival of Jazz and Twist" at Les Milandes 

1963 - In June a compulsory sale by auction of the chateau and its contents were threatened; 

during this same year Baker was feted in Paris for the Fete de Liberation - an event in which 

Langston Hughes attended; Baker went to Washington to attend the 1963 March on Washington; 

she gave four benefit concerts at Carnegie Hall; Baker remained in the U.S. when President 

Kennedy was assassinated; By 1963 Baker was some $400,000 in debt even though between 

1953 and 1963 she had at least $1.5million dollars. 

1964 - June Baker’s chateau became so desperate that the electricity, gas, and water had been cut 

off; July 25 Baker suffered the first of several heart attacks that would plague her for the rest of 

her life; 

1965 - Baker received help from King Hussan II of Morocco; 

1966- February, Baker endured another heart attack; In July Baker had been invited to a Tri- 
Continental Conference in Cuba; she received an invitation from Fidel Castro to j oin in the 13th 

anniversary of the Cuban revolution; 

1968 - Baker’s creditors joined forces to have her property foreclosed and the chateau was put 

up for auction; Baker tried to delay the auction; On January 20 she applied for a visa to go the 

U.S. to discuss plans for a musical on her life but the U.S. Embassy in Paris refused her because 

of her visits to Cuba and her attendance at the March on Washington; she would have to apply to 
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the U.S. and she contacted Robert Kennedy who intervened on her behalf; Baker went to New 

York to attend Robert Kennedy’ s funeral and took several of her children; she sewed the word 

France on each of their jackets for their arrival; In September, Baker’s eviction was delayed 

until December 1, 1968; Baker barricaded herself in the chateau; she physically assaulted the 

bailiff who came to evict her from her home; 

1968 - In February; the sale of Baker’s chateau officially occurred; Baker claimed the new 

owners refused to speak with her; while she barricaded herself in the kitchen - new reporters 

supplied her with food and cases of water. On March 12, some eight men hired by the new 

owners forced their way into the chateau and dragged Baker out of the house in her night gown, 

with a cap covering her head; a judge ruled that Baker could return to the residence until March 
15th; Baker collapsed and was taken to the hospital; 

1969 - Some two week after the eviction from her home and hospitalization Baker opened in a a 

cabaret at a restaurant in Paris - La Goulue; the establishment was renamed Chez Josephine; July 

25 Baker made an appearance in Monaco for the Red Cross Gala; Princess Grace was reunited 

with Baker and remembered her struggles at the Stork Club in New York; With the backing of 

the Red Cross, Princess Grace contrived to help Baker take the lease of a villa in Roquebrune; In 

September the children arrived by boat from Spain; Baker was considered for a Nobel Peace 

Prize 

1970s -Baker continued to perform at hotels, clubs, and at charity galas that took her all over 

Europe and once to Canada; 

1973 -Baker announces her new scheme of the "College of Brotherhood," Baker performed at 

Carnegie Hall; Baker went to Mexico where she was united with Robert Brady, an American 

artist, but their union was not considered legal; While performing in Copenhagen she suffered a 

heart attack and stroke that paralyzed part of her face; 

1974-In January and February, Baker was in New York and appeared at Raffles club; she 

launched a tour and stipulated that she would perform only to mixed audiences; she performed at 

the Palladium in London; she performed in South Africa; 

1975 - On April 8, 1975, Baker performs at the Bobino Theater and celebrities such as Princess 

Grace, Sophia Loren, Mick Jagger, Diana Ross, and Liza Minelli are in attendance. On April 12, 

1975 Baker dies after being hospitalized at Salpetriere Hospital; the procession passed in front of 

the Bobino Theater where she had performed; two weeks later a second funeral was held in 

Monte Carlo; 

1991 - HBO movie was made on Baker’s life; 

2001 - The city of Paris inaugurated a square in Montparnasse to pay tribute to Baker - Place 
Josephine Baker. One of two municipal squares in the City of Light to commemorate an African 
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American, the site honors not only Josephine as a stage performer but her philanthropic activities 
as well as service in the French Resistance during World War II. 
~www.soulofamerica.com~hine-ba kers-~html 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, February 28, 2013 11:40 AM 

ttildebrand, Reginald F <hildebra@email.unc.edu> 

FW: NFB Education Newsletter - February2013 

From: NFB Distribution [distribution@nfb,ca] 
Sent: Thursday, February 28, 2013 9:22 AM 
To-" Regester, Charlene B 
Subject-" NFB Education Newsletter - February2013 

During an interview on 60 Minutes, Tony and Academy Award-winning 

actor Morgan Freeman said the concept of Black History Month was 

"ridiculous I don’t want a black history month. Black history is American 

history." Freeman believes the only way to get rid of racism is to "stop 

talking about it." Many disagree. 

The National Film Board of Canada has produced many films about 

race, culture and identity. Instead of simply talking about race, through 

film, students can witness firsthand the testimonies and experiences of 

many African Americans whose stories can touch, move and inspire us. 

Harry Jerome’s life is one such testimony. 

MIGHTY JEROME is the story of the rise, fall and redemption of Harry 

Jerome--track and field star, and one of the greatest African American 

athletes--set against the backdrop of the civil rights movement. 

Through years of unparalleled political turbulence, racial conflict and his 

own personal challenges, Jerome kept his head down and ran-- 

becoming the fastest man on earth at the time. 

BETW[-EEN: L~VING IN THE HYPHEN 

Diversity is often simplistically defined as "one ethnicity + 

hyphen + American," but what if you don’t fit into an easy 

away from hyphens and "pure" bloodlines, towards a 

celebration of fluidity and hybridity, 

JADED 

What if white people were visible minorities--victims of 

workplace racism? This mockumentary uses role reversal 

to illustrate the realities of overt and systematic racism in 

the workplace. 



In North America blackness can still seem like a burden 

It can still brand its possessors as uncivilized, exotic and 

menacing. But it can also be prized, lusted after and viewed 

as a precious enhancement, like gold foil. This documentary 

highlights the social contradictions and conflicts that 

surround the issue of race 

HOW DOERS IT FEEL ............................................................... 

"Presents an alternative view of what it means to have a 

disability and illuminates the power of therapy through music 

and performance An inspirational and educational 

documentary for all audiences."- Library Journal 

Send your feedback to < :,~:~t.!L..~:.p.:~,..l::~:~: >. The N FB respects the confidentiality of the information you submit. We 

never share information with third parties. To find out more, consult our 

You are registered with the following e-mail address: REGESTI=R@EI~r~klL.UNC.EDU. 

To unsubscribe, please ~!!~:i~.~.[~.-" or reply to this email with the word "unsubscribe" 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, February 28, 2013 11:45 AM 

Caldwell, Kia L <klcaldwe@email.unc.edu> 

I~E: Dra£t Review Report 

Dear Kia: The report looks good but I wanted to bring your attention to a few details. 
i) Do you think our names should appear in alphabetical order in the document? 

2) You use "also" quite a bit and I would eliminate a few of these? 
3) Will our recommendations to him appear in writing? 
You do not have to respond to me -- just providing info. Sincerely, Charlene Regester 

From: Caldwell, Kia L 

Sent: Wednesday, February 27, 2013 7:28 PM 
To; Roberge, Paul T; Regester, Charlene B; Lambert, Michael C 

Subject: Draft Review Report 

Dear All, 
I am sending a draft of our committee report. I was able to devote some time to it today and completed the draft sooner than I expected. Please let me know if you have any 

suggestions for changes by noon on Friday, if possible. That way, I can incorporate them before sending the report to Eunice on Friday afternoon. 

Best, 
Kia 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
African and Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 919-962-8225 
Fax: 919-962-2694 

klcaldwe@email.unc.edu 
http://afriafam.unc.edu/ 



White Bodies and Black Souls: 

Reading Scarlett O’Hara and Rhett Butler as Black Characters in the Film Version of GWTW 

It is indisputable that two of the most fascinating characters in Gone with the Wind (1939) are the 

protagonists Scarlett O’Hara and Rhett Butler. As points of fascination and the subj ect of endless 

critiques, numerous scholars have suggested or hint at the fact that these characters are embodiments of 

blackness and as embodiments of blackness this explains why the film has enduring appeal. In fact, Linda 

Williams referred to the film as the "fihn lover’s guilty secret: the film we love but know we shouldn’t" 

because of its problematic racial representations and complicated politics (Linda Williams, Playing the 

Race Card, Princeton: Princeton University Press, 2001, 190). This essay then proposes that because the 

film allows primarily white spectators to engage in cross-racial desire through identification with 

characters constructed as black, this might explain the film’s endless fascination. Yet, in order to make 

this case, it is necessary to turn to the voluminous literature that first, explores white desire for blackness 

and second, gives credence to these characters as markers of blackness. 

White Desire for Blackness 

In order to evaluate or critique whiteness, according to Richard Dyer, it is necessaq7 to look 

toward its antithesis, blackness. He adamantly declares that to interrogate whiteness that which is non- 

white needs to be explored because "only non-whiteness can give whiteness any substance" (Dyer, 

"White," Screen, vol. 29, no. 4, Autumn 1988, 47). While it is not lny intent m examine whiteness 

necessarily by critiquing blackness, it is my intent to evaluate how the white characters in GWTWembody 

blackness. That whites historically recreated themselves through blackness is illmninated by Eric Lott in 

his discussion of black-face minstrelsy where he argues that "black-face ~vas the most visible part of a 

process by which black practices were appropriated and regulated in Jacksonian America" (Lott, Love & 

Theft, New York and Oxford: Oxford University Press, 1993, 40). h~ a similar vein, Baz Dreisinger 

affirms the appropriation of blackness by whites in her study on whites who passed as black and who 

engaged in "the slippage in which whites perceive themselves, or are perceived by others, as losing their 

whiteness [and are seen as] ... ’acquiring’blackness" (Dreisinger, Near Black, Amherst: University of 

Massachusetts Press, 2008, 2). While Dreisinger’s work focuses on whites passing as black or whites 

who became embodiments of the "White Negro," my argument instead posits that the white characters in 

GIUfWwere infused with blackness. Gwendolyn Audrey Foster in her discussion of whiteness as 

performative suggests that whites performed blackness in her assertion that white viewers/spectators and 

"heavily camouflaged actors ... are allowed ... to perform otherness, as well as other whiteness. In short, 

they are encouraged temporarily to leave whiteness behind and to engage in hybriditv..." (Foster, 

Perjbrming Whiteness, Albany: State University of New York Press, 2003, 11). This position has 

applicability to the argument advanced regarding the white characters who "perform blackness" in 

GWTW. Lending credence to these views Krin Gabbard whose work explores jazz musicians makes the 

claim that "it would be impossible to imagine the lives of white Americans without black Americans .... " 



(Gabbard, Black Magic, New Brunswick: Rutgers University Press, 2004, 6). He adds that "white culture 

has assigned black culturc a central role in its own self-definition" and his work examines "how white 

people represent African Americans in movies .... " (Gabbard, Black~Iagic, 7). These scholars among 

others give plausibility to the underlying assumption that the white characters in GWTWeither embody 

blackness, masquerade blackness, or are infused with "black" characteristics. 

Making specific reference to the characters in (TWT’Ware scholars such as Tara McPherson, 

Grace Elizabeth Hale, Linda Williams, Richard Dyer, and Joel Williamson, among others whose works 

will be investigated in a second section of the essay to demonstrate how the protagonists embody 

blackness. The remaining sections will attempt to demonstrate specifically how both Scarlett and Rhett 

becomes embodiments of blackness and as embodiments of blackness will be contrasted to Ashley and 

Melanie as signifiers of whiteness. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Sunday, March 3, 2013 2:27 PM 

aJhm276spring 13@list~rv.unc.edu 

I~W: INFORMATIONAL: 2013 CEES Fellowship Application Deadline E:~ended’. 

From: nobody@notil}’.unc.edu [nobody@notil},.unc.edu] on behalf ofnovitsky@email.unc.edu [novitsky@email unc edu] 
Sent: Friday, March 01,2013 8:20 PM 
To: Regester, Charlene B 
Subject: INF’ORN4~kTIONA[~: 2013 CEES Fellowship Application Deadline ][Lxtended[ 

Need funds to stu@ abroad or intern this summer? 

Carolina undergraduate and graduate students participating in study or 
internship abroad for the first time up to six months after graduation 
are eligible to seek a 2013 Carolina Experience Enrichment Fellowship 
Award 

Applications from exceptional non-traditional, Carolina Covenant, 
student parent, and transfer students are preferred 
during selection. 

To access more information, or to apply, visit our website at 
CEESunc.org or email us at ceesunc@gmail.com. All applicatinn materials 
are due by March 12th, 2013 at 11 pm 

The Carolina Experience E~ichment Scholarship (CEES) is managed by the 
Carolina Covenant G~ves Back, a student-run 
program affiliated with the Carolina Covenant 
(www.unc.edu/carolinacovenant) that formed out of the desire to ruake the 
miracle of the Covenant an even better gift for future scholars. Our 
Sel~’ice Ambassadors further hone leadership skills, forge lasting 
friendships, and network with local nonprofit and student organizations 
as they plan a marathon of selwice projects. We are proud to manage the 
CEES Fellowships and to further the founding raissinn of CEES to ampli~- 
the impact of 
students at home and across the globe. Year by year, that many more 
students who proudly trip over Chapel Hill’s bricks will walk away with 
the true Carolina experience, sense of global citizenship, and career 
preparedness valued highly by so many before them. Find out how you can 
support our efforts by visiting CEE Sunc. org today. 

This email is sponsored by: Carolina Covenant Gives Back 

"INFORMATIONAL:" email will only be sent to those who have indicated 
that they do want to receive mass email. To set your itfformational mass 
email preference, sign into MyUNC at htt~://mv.unc.edu and select 

"Update Personal Information". 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, March 5, 2013 1:39 PM 

Caldwell, ILia L <klcaldwe@email.unc.edu> 

ILS: AI~kM Courses and the New Curriculum 

Dear Kia: This is very much a needed discussion and I hope that all faculty who have taught this course will be allowed to particpate in this discussion. Sincerely, Charlene 
Regester 

From-" Caldwell, Kia L 
Sent; Tuesday, Mlarch 05, 2013 12:43 PM 
To-" Hall, Perry A; Hildebrand, Reginald F; Janken, Kenneth R; Regester, Charlene B; Rucker, Waiter C; lvlclVlillan, Tim 
Subject; AFAM Courses and the New Curriculum 

Dear Colleagues, 
As chair of the Academic Affairs Committee, I wanted to reach out to African Americanist and African Diaspora faculty and initiate a discussion about the new curriculum in 
relation to courses that have been taught for a while, such as AFAM1 101, and new courses such as AAAD 130 (Introduction to African American and African Diaspora Studies). 
As we begin to think about the content of AAAD 130, I think it would be worthwhile to consider which material from AFAM1 101 would be good to include in the new course. We 
might also want to consider whether another elective course could be offered by the department that would cover material similar to what has typically been taught in AFAM 
101. Mly personal experience teaching AFAM 101 has convinced me of the importance of the course material to students from a variety of majors. I think it would be a shame 
for us to lose the valuable knowledge offered by a course that has really become an institution at the university. 
I think there might be time to discuss some of these issues during the retreat. If not, perhaps we can schedule a time to meet in early April. 

Best, 
Kia 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
African and Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 

Phone: 919-962-8225 
Fax: 919-962-2694 
klcaldwe@email.unc.edu 
http://afriafam.unc.edu/ 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, March 6, 2013 8:37 PM 

Caldwell, ILia L <klcaldwe@email.unc.edu> 

ILS: Your New Course 

Dear Kia: Will try to do so but I am on my way to Chicago tomorrow, Indiana next Saturday, and the end of the month Washington, DC. In between these trips, I will try to 
leave a copy in your box or send by email. Have a good break. Sincerely, Charlene Regester 

From: Caldwell, Kia L 
Sent; Wednesday, March 06, 2023 5:20 PM 
To-" Regester, Charlene B 
Subject; Your New Course 

Hi Charlene, 
Would you please give me the description of your proposed "Black Women and Cinema" course as a separate document (without the other courses), when you have a chance? 
That way, I can just share that course with the Academic Affairs Committee. If would be fine to get it to me after Spring Break. 

Thanks, 
Kia 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
African and Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 929-962-8225 
Fax: 929-962-2694- 
klcaldwe@email.unc.edu 
http:!/afriafam.unc.edu! 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Sunday, March 10, 2013 9:00 AM 

Caldwell, Kia L <klcaldwe@emaJl.unc.edu> 

ILE: AFAM 101 Syllabi 

Dear Kia: I am in Chicago and our syllabi has previously been sent to Janken -- please get a copy from him that he already has on file. Sincerely, Charlene Regester 

From: Cald~ve11, Kia L 
Sent: Thursday, March 07, 2013 3:42 PM 
To: Porter, Robert S; Rucker, Walter C; Regester, Charlene B 
Cc: Sahle, Eumce N 
Subject: AFAM 101 Syllabi 

Dear Colleagues, 
Eunice has requested to receive all AFAM 101 syllabi by tomolTow, so they may be shared with the retreat facilitators. Please forward them to her directly 

Thanks, 

Kia 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Sunday, March 10, 2013 9:12 AM 

jmg2196@co umbia e& 

I~W: Adolph Reed on Django Unchained, ’][’he Help, and Cultural Politics 

SEE REVIEW OF DJANGO 

From: Cald;ve11, Kia L 
Sent: Friday, March 01, 2013 11:14 AM 
To: Regester, Charlene B 
Subject: FW: Adolph Reed on Django Unchained, The Help, and Cultural Politics 

Charlen e, 

thought you would be interested in this 

Best, 
Kia 

Kia Lilly Caldwell, Ph.D 

Associate Professor 

African and Afro-American Studies 

UNC-Chapel Hill 

CB ~3395, 208 Battle Hall 

Chapel t Ii[1, NC 27599 

Phone: 919-1%2-8225 

Fax: 919-%2-2694 

klcaldwe@email.unc.edu 

http :/iafriafam.unc.edu/ 

From: H-NET Discussion List for African American Studies [H-AFRO-AM@H-NET.MSU.EDLr] on behaff*of Abdul Alkalirnat [mcworter@lLL1NOIS.EDU] 
Sent: Thursday, February 28, 2013 8:59 AM 
To: H-~4FRO -AM@H-NET.MSU.EDU 
Subject: Adolph Reed on Django Unchained, The Help, and Cultural Politics 

From: k~varren@uchicago, edu 

Adolph Reed, Jr. "Django Unchained, or The Help: Ho~v ’Cultural 
Politics" is Worse Than No Politics at All, and Why." 

http:/hmnsite, org/ 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Sunday, March 10, 2013 9:16 AM 

Jordan, Joseph F <j~jordan@email.unc.edu> 

FW: Visiting Artis~t Ch~rlotte O’Neg~ 

Mama C - Visiting Artistjpg 

From: Hershfield, Joanne L 
Sent: Monday, February 25, 20:t3 5:49 PM 
Subject: Visiting Artist Charlotte O’Neal 

Announcing the upcoming visit of artist and musician 

Charlotte O’Neal - "Mama C" 
Film screening Mama C Urban Warrior in the African Bush 

- Tuesday March 19, 7:00-9:00 PM - 

Stone Center Hitchcock Multi-purpose Room 

Spoken-word and rnu.~io performance - Wednesday March 20, 

4:00 - 5:00 PM - Ackland Art Museum 
"Mama C: Urban Warrior in the African Bush" tells the story of Charlotte O’Neal-or Mama C as she is known-poet, musician, visual artist, spoken 

word artist and ex-member of the Kansas City Black Panther Party, Mama C, whose life was formed growing up in the artistically and politically 

vibrant atmosphere of the African American community in Kansas City, KS, has lived for past forty’ years in the Tanzanian village of Imbaseni, 

Mama C delivers a sparkling portrayal of Charlotte O’Neal, who arrived as a young Black Panther woman with her fugitive husband in Tanzania, and 

has matured into an artist, musician, and human rights activist based in Arusha, and open to the wodd...A treasure of a film Prof. Kathleen Cleaver, 

Emory Law School 

The events are sponsored by the Department of Women’s and Gender Studies, the Sonya Haynes Stone Center for Black Culture and History, the 

Department of Music, the Center for Global Initiatives, the Ackland Art Museum, the African Studies Center, and the NCSU African American Cultural 

Center. 





Charlene Regester Bio 

Charlene Regester, currently teaches as an Associate Professor in the Department of African and African 

American Studies, University of North Carolina-Chapel Hill. She is author of African American Actresses: 

The Struggle for Visibility, 1900-1960 (Bloomington: Indiana UP, 2010) and Black Entertainers in A[rican 

American Newspaper Articles, Vols. I and 2 (Jefferson: McFarland, 2010 and 2002). Recently, she co- 

edited with Mae Henderson The Josephine Baker- Critical Reader- (unpublished manuscript). She serves 

on the editorial board of the Journol oj~Film and Video and has published in a number of film studies and 

popular culture studies journals. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, March 14, 2013 2:03 PM 

sonia.colin@email.~mc.edu 

I~W: funding available for summer school books ~ supplies 

From: Regester, Charlene B 
Sent: Monday, March 11, 2013 9:22 AM 
To; Janken, Kenneth R 
Subject; RE: funding available for summer school books + supplies 

Dear Janken: This is to inform you that I have several books held under my name at the Bulls Head that I would like to purchase with the summer money. These books are 
currently being held under my last name. If you need the name of the books that I intend to purchase I can provide but it will take a me a few days because currently I am not 
on campus. Will send Sonia a copy of this message. Thanks much. Sincerely, Charlene Regester 

From: Janken, Kenneth R 
Sent: Thursday, March 07, 2013 12:23 PM 
Co-" Colon, Sonia; Howell, Tia N.; SaNe, Eunice N 
Subject-" funding available for summer school books + supplies 

Dear Colleagues teaching Sum~ner School, 

To assist your preparation for and teaching of summer school, there is $230 on hand for each of you to purchase books or other teaching technologies. Please contact 

Sonia Colon (~L2!)_i~:_c_’~?!~2__n_~2__n_)__e_d_:__u__~_c_:__e__d___t!) with your request, aaad coW me as well. Please do by the last of March so that we cm~ be sure that the tnoney will be 

available. 

Sincereb; 
Kenneth 

Ke~meth R. Ja~ken 

Professor of At?o-American Studies 

Depaxtment of African and Ath~-America~ Studies 

109 Battle Hall, CB# 3395 

Unive~si~ ofNortfi Caxolina 
Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 
Click on a link for information about my pnblications: 

http :/iww~,. umass .edtr’u mpres~’titleirayford- w- log~- m~d - d~emma- ~icm~- americm~- intellec~l 

h~p://uncpress.unc.edu/boo~:T- 8059.html 

h~p://undpress.nd.edu:boolCP00780 

http://undpress.nd.ed~’boo~PO0723 



CHARLENE REGESTER BIO 

Charlene Regester is an Associate Professor in the Department of African & African American 

Studies at the University of North Carolina-Chapel Hill. She is author of African American 

Actresses: The Struggle for Visibi#~’, 1900-1960 (Bloomington: Indiana University Press, 2010), 

Black Entertainers in African American Newspaper Articles: An Annotated 

Bib#ography, Volume I & II (Jefferson: McFarland Press, 2002 and 2010). She is co-editor with 

Mae Henderson of 7he Josephine Baker Critical Reader (unpublished manuscript). Regester 

serves on the editorial board of the Journal of Film and Video and her articles have appeared in 

F~lm History, F~lm Literature Quarterly, Journal of Film and Video, Popular Culture Review, 

Popular Music and Society, Screening Noir, Studies in American Culture, and ]he Western 

Joutwal of Black Studies among others. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, March 18, 2013 7:03 PM 

a2[hm276spring 13@list~rv.unc.edu 

Midterm Tomorrow 

Dear Students: Please be reminded that we will have our midterm tomorrow in class. It will last for :thour and :t5minutes. After the exam, we will see the second half of the 
film previously assigned. Please bring two blue books to the exam. The exam will cover everything from the beginning of class through the lecture on Sidney Poitier. Consult 
the course pack, assigned readings, textbooks, lectures, and films screened in class in preparation for the exam. Hope you had a good break and I look forward to seeing you 
tomorrow. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, March 19, 2013 12:39 PM 

aJhm276spring 13@list~rv.unc.edu 

Paper II Guidelines AFAM 276 

Afam 276 Paper IISpring2013.doc 

See attached Paper II guidelines for AFAM 276. Sincerely, Charlene Regester 



AFAM 276 

GUIDELINES FOR PAPER II 

REGESTER 
SPRING 2013 

As part of the course requirements, each student is required to submit a second paper. Your paper should critically examine 
any topic related to the intersection of race and cinema in the post-1960s period. The topics below are provided to assist 
you in developing your final paper. This paper should be 7-9 pages in length and must adhere to file following guidelines. 
The paper has to demonstra/te your ability to apply theoretical concepts to reading race on screen. It should be 
argumentative, reflect your ability to critically examine racialized screen representations, and demonstrate that you have 
consulted a variety of sources including: class lectures, assigned reading materials, course pack, rcselve reading ma/terial, 
dvds/videos (on reserv’e at the Media Resources Center), etc. In conducting research :for this paper you need to consult 
journal articles, books, documents, etc. and do no limit your search to materials provided exclusively on-line. This paper 
constitutes one-fourth of your grade and should reflect your best effort. 

1) Select a motion picture that has been re-made and examine how these versions compare to or 
differ from each other in their representation of African Americans or race on screen. 
The Defiant Ones (Sidney Poitier & To~\v Curtis)/Fled (Laurence Fishburne); 
A Time to Kill (Samuel Jackson)i To Kill a lVlockingbird; 
Cry the Beloved Country (Sidney Pottier, Canada Lee)/Cry the Beloved Country (James Earl Jones); 
Shaft (1971, Richard Roundtree)iShaft (2000, Samuel L. Jackson); 
King Kong (1933)/King Kong (2005); 
Guess Who’s Coming to Dinner (1967)/Guess Who (2005) 

2) Examine how African American physicians historically have been transformed on screen and assess whether or not the 
screen image has improved or deteriorated (i.e. No Way Out, Guess Who’s Coming to Dinner, Eve’s Bayou etc. 

3) Examine the construction of race in films involving serial killers, i.e. (Summer of Sam, Kiss the Girls, Seven). 
4) Select an actor or actress and develop a guiding argument that will allow you to examine his/her body of works 

with respect to how they have been transformed on screen (Denzel Washington, Angela Bassett, Laurence 
Fishburne, Whoopi Goldberg, Samuel Jackson, Morgan Freeman, Jada Pinkett, Vivica Fox, Alfrc Woodard, Halle 
Berry., Will Smith, Cuba Gooding, Terence Howard, Forest Whitaker, etc.) 

5) Examine how the African American family has been presented on screen from the 1960s to the present (i.e. Once 
Upon a Time When We Were Colored, A Raisin in the Sun, The Preacher’s Wile, Eve’s Bayou, Crooklyn, 
Inkwell, Soul Food, Beloved, Color Purple, Precious, etc. ) 

6) Examine how African Americans in the military have been presented on the screen (i.e.Glory, A Soldier’s Story, 
Tuskegee Airmen, Buffalo Soldiers, Courage Under Fire, Crimson Tide, Three Kings, Miracle at St. Anna, 
Red Tails) 

7) Assess how institutions of higher learuing have been depicted on screen (i.e. School Daze, 
Higher Learning, Great Debaters, etc.) 

8) Examine how interracial relationships have been reconstructed on screen (i.e. Guess 
Who’s Coming to Dinner, One Potato, Two Potato, Jungle Fever, Body Guard, Jackie Brown, 
Bulworth, Mississippi Masala, One False Move, Monster’s Ball, Something New, Shadowboxer, Black 
Snake lVloan, Lakeview Terrace, Four Brothers). 

9) Explore the relationship between rap artists and cinema (Ice Cube, Ice Tea, Queen Latifah, 
Tupac, Hea~3~ D, Will Smith, Mos Def. Snoop Dog, Fif~T Cents, Ludacris, Xzibit, Outkast, Bow Wow, Nelly, Eve, 
Colnmon, etc.) 

10) Examine how black militancy has been transformed on the screen (i.e. Panther, Malcolm X, Django). 
11) Examine the evolution of black horror films in cinema (i.e. Blacula, Tales from the Hood, 

Def by Temptation, To Sleep with Anger, Last Vampire in Brooklyn, Scream Blacula Scream, Candyman) 
12) Assess how black male camaraderie has been transformed on screen and discuss how black 

masculinity is presented in these films (i.e. Cooley High, Boyz in the Hood, Juice, New Jack City, iVIenace II 
Society, Get on the Bus, Five Heartbeats, The Best Man, The Wood, Life, Baby Boy, Drumline, The 
Brothers, Idlewild, Barbershop, etc. ) 

13) Compare and contrast the black detective to the white detective (ioe. Shaft vs. James Bond, Seven, Enemy of the 
State, True Crime, Kiss the Girls, Man on Fire, High Crimes, Inside Man, D~j~ vu, Shaft, The Taking of 
Pelham, 123, etc.) 



{PAGE } 

14) Examine Black/White Buddy" Films (i.e. Danny Glover, Eddie Mtu~l\,�’, Keenan Wayans, 
Morgan Freeman - (i.e. Lethal Weapon I, II, III, IV’, Shawshank Redemption, Seven, Beverly Hills 
Cops, The Last Boy Scout, Kiss the Girls, Money Train, Pulp Fiction, Training Day, Miami Vice, The 
Taking of Pelham 123, Shawshank Redemption, Safe House) 

15) Explore Black Love as reconstructed in cinema (i.e. Lady Sings the Blues, A Warm 
December, Poetic Justice, Higher Learning, Love Jones, Boomerang, A Thin Line 
Between Love and Hate, Jason’s Lyric, What’s Love Got To Do With It, Waiting to 
Exhale, Love Jones, How Stella Got Her Groove Back, The Preacher’s Wife, Why Do Fools 
Fall in Love, What’s Love Got To Do With It, Love and Basketball, Disappearing Acts, Why Did I Get 
Married, Why Did I Get Married II, Deliver Us From Eva, Boomerang, etc.) 

16) Examine the evolution of the drug dealer on screen (Superfly, New Jack City, Juice, Menace II Society, Boy z 
’n theHood, Sugar Hill, Hustle and Flow, American Gangster) 

17) Examine black westerns in cinema (i.e. Buck and the Preacher, Posse, Wild Wild West, Django) 
18) Examine black female camaraderie as transformed on the screen (i.e. Set It Off. Waiting 

to Exhale, Soul Food, How Stella Got Her Groove Back, Dream Girls). 
19) Critically examine the works of a contemporary black filmmaker (i.e. Spike Lee, Bill Duke, Forest Whitaker, Julie 

Dash, Mario Van Peebles, John Singleton, F. Gary Gray, Robert Townsend, Kasi Lemons, Carl Frankli~ Lee 
Daniels, Tyler Pen),, Euzhan Palcy). Explore the impact of iris/her works on the African American screen image 
and spectators. 

20) Examine black bio-films or bio-pics (Malcolm X, Dorothy Dandridge Story, Hu rricane, All, Ray, Last King of 
Scotland, Cadillac Records). 

21) Explore fihns that attempt to examine the issue of transgressing racial difference (i.e.Watermelon Man, Soul Man, 
White Man’s Burden, T~ae Identity, Bulworth, Human Stain, Devil in a Blue Dress) 

22) Compare and contrast black exploitation films to ’~hood" films produced in the early" 1990s (Boyz N the Hood, 
Menace II Society, Juice, Sugar Hill, New Jack City, Straight Out of Brooklyn). 

23) Examine African American histo~~ when transformed on screen (Rosewood, Ghosts of Mississippi, Malcolm X, 
The Tuskegee Airmen, Josephine Baker Story, Mississippi Burning, Lean On Me, Glory, Amistad, Dorothy 
Dandridge, Medgar Evers Story, Four Little Girls, The Last King of Scotland, RedTails, Django) 

24) Examine the African American athlete when transformed on screen (Cooley High, Cornbread Earl and Me, Boyz 
n’ the Hood, He Got Game, Hurricane, Jerry Maguire, All, Remember the Titans, Any Given Sunday) 

25) Examine the African American novel when transformed on the screen (Devil in a Blue 
Dress, Beloved, Waiting to Exhale, Color Purple, Once Upon A Time When We 
Were Colored, Knock On Any Door, Native Son, How Stella Got Her Groove Back, I Know 
Why the Caged Bird Sings, Their Eyes Are Watching God, Disappearing Acts, Precious) 

26) Examine the black male/female as a gangster/criminal (i.e. Hoodlum, Rage in Harlem, Jaclde Brown, 
Set It Off, New Jack City, Menace to Society, Boy z N the Hood, Hurricane, True Crime, Green Mile, Life, 
Idlewild, Hustle and Flow, Shadowboxer, American Gangster) 

27) Examine black presidents/leaders (Mandela and DeKlerk, Malcolm X, Head of State, Deep Impact, The Last King 
of Scotland) 

28) Examine the representation of African American athletes in documentary fihns (Hoop 
Dreams, When We Were Kings, Jim Brown: All American Athlete). 

29) Examine black father/son relationships (i.e. Boy z N the Hood, He Got Game, Baby Boy, John Q, Pursuit of 
Happyness, etc.). 

30) Examine the construction of race - whiteness/blackness (i.e. Bulworth, Jackie Brown, 
Summer of Sam, American History X, Bamboozled, Remember the Titans, Crash, Lakeview Terrace, Black 
Snake Moan, Shadowboxer, The Help). 

31) Examine the neutralization of blackness in cinema (i.e. Deep Blue Sea, Bone Collector, Pelican Brief, Man on Fire, 
The Help, Flight). 

32) Examine black superheroes (i.e. Hancock, Seven Pounds, Book of Eli, Catwoman, Django) 



{PAGE } 

ALL PAPERS MUST ADHERE TO THE FOLLOWING GUIDELINES: 

1) Title page that includes the title of paper, full 
name, PID number 
2) Typed and Double-Spaced/Times New Roman 
Style Preferred 
3) Adhere to basic rules on Grammar and Style 
4) Contain Footnotes or Endnotes (Parenthetical 
Documentation is acceptable) 

5) Include Bibliography 
6) Legible, Near Letter Quality or Better (Original Dark 
Copies) 
7) Pages shouhl be Numbered and in Correct Order 
8) Please do not print paper on front and back 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, March 19, 2013 3:58 PM 

Ritter, E Tyler <etritter@email.~mc.edtr~ 

ILS: Summer CCO Course Links 

Dear Tyler: Will do so in the next day or so. Thanks for providing this information so that I can get started on revisions. I look forward to working with you. Sincerely, Charlene 
Regester 

From-" Ritter, E Tyler 

Sent; Tuesday, March 19, 2013 3:44 PM 
To: Regester, Charlene B 
Subject; Summer COO Course Links 

Hi Charlene, 
Here are the links to the most recent AFAM 101 CCO pages. The deadline for submitting minor revisions for summer is April 15. Instructions for sending minor 

changes are at http://fridaycenter.unc.edu/faculty/revising.html#minor. It would be great if you could also verify that all external links are working on the course 

pages. 

Course Files: 

Home Page: http:/ifridaycenter.unc.eduiccoiafamlOlsp13/index.html 

Schedule: http://fridaycenter.unc.edu/cco/afamlOlsp13/schedule.html 

Lesson 1: http://fridaycenter.unc.edu/cco/afamlO1sp13!lessonOl.html 

Lesson 2: http://fridaycenter.unc.edu/cco!afam101sp13/lessonO2.html 

Lesson 3: http:/!fridaycenter.unc.edu!cco!afamlOlsp13!lessonO3.html 

Lesson 4: http:!!fridaycenter.unc.edu!cco!afamlOlsp13!lessonO4.html 

Lesson 5: http://fridaycenter.unc.edu/cco/afam101sp13ilessonOS.html 

Lesson 6: http:i/fridaycenter.unc.edu/ccoiafamlOlsp13/lessonO6.html 

Lesson 7: http://fridaycenter.unc.edu/cco!afam101sp13/lessonO7.html 

Lesson 8: http:!/fridaycenter.unc.edu/cco!afamlOlsp13/lessonOS.html 

Lesson 9: http:!!fridaycenter.unc.edu!cco!afamlOlsp13!lessonO9.html 

Lesson 10: http:i/fridaycenter.unc.edu/ccoiafam101sp13/lessonlO.html 

Lesson 11: http://fridaycenter.unc.edu/cco/afamlO1sp13ilessonll.html 

Lesson 12: http:/ifridaycenter.unc.eduicco/afamlO1sp13/lesson12.html 

We have a new senior instructional designer, Jakia Salam, who will be joining us mid-April. She will be working with you this semester, but you can send your 

revisions to my attention since she’ll still be getting settled around the time of the revision deadline. Let me know if you have any questions. I know that you will 

enjoy working with Jakia. 

Tyler Ritter 

Associate Director for Communication and Instructional Design 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 

Chapel Hill, NC 27599-1020 

Phone: 919-843-5836 

E-maih etritter@email.unc.edu 

fridaycenter.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, March 19, 2013 4:01 PM 

Smith, Holly A <hasmith@emaJ~l.~mc.e&~> 

ILS: See you tomorrow 

Dear Holly: Will see you at 12:30 in the bar area of the Carolina Inn because they offer a reasonable lunch and we can get in and out quickly. Sincerely, Charlene Regester 

From: Smith, Holly A 
Sent: Tuesday, March 12, 2013 10:46 AM 
To: Regester, Charlene B 
Subject: RE: Thanks 

Looking forward to it! 

Holly Smith 

Africi~n Arnericat~ Mat,-_~riMs Specialist 

Southern Historical Collection 

CB# 3926, Wilson Library 

Univers~tg of North Carolh~a at Chapel H~I 

Chapel H~, NC 27Bt4-8890 

Telephone: 9~.9-962-.1345/FAX: 9~.9.-9£52- 3594 

hesm~th @erna~Lunc.edu 

F~m: Regester, Charlene B 
Sent: Monday, March ll, 2013 12:49 PM 
To: Smith, Holly A 
Subject: RE: ~an~ 
Okay. Sincerely, Charlene Regester 

From: Smith, Holly A 
Sent: Monday, March 11, 2013 9:32 AM 
To: Regester, Charlene B 
Subject: RE: Thanks 

That souru:~s great Charlene. And I definitely don’t mind Car’o~h~a Inn, if that works for you~ 

Holly Smith 

African Arner~can Materials Speda~st 

Southern H~storica~ Collection 

CB# 3926, Wilson [.~brary 

University o[ North Ci~roi~ru~ a~: Chape~ 

Chapel Hi~, NC 275~4-8890 

Telephone: 919-962-.I345iFAX: 919--962-3594 

hasm~th@ema~Lunc~edu 

http:!!www.lib.unc.edu/mss!shc!~ndexJ]tml 

F~m= Regester, Charlene 
Sent~ Nonday, Narch 
Te~ Smith, Holly A 
Su~ject~ ~E: ~anks 
Dear Holly: Yes, we can schedule for this date and time-- Would you like to go to the Carolina Inn or if you have another suggestion let me know. I prefer that we meet 
somewhere in walking distance d the campus. Again, than~ for serving in my absence. Sincerely, Charlene Regester 

From: Smith, Holly A 
Sent: Monday, March 11, 2013 9:21 AM 
To: Regester, Charlene B 
Subject: RE: Thanks 

Hi Charlene, 

I hope you enjoyed the conference! It was my pleasure to tall< to the class, and that is very kind of you in terms of lunch. Would Weds Mar 20~h work for you? 

Maybe around I2:~07 Looking forward to ~t~ 

Holly Smith 

A[rk:an Amerh::ar~ M~teriaJs Speda~st 

Southern Historica~ Coflect~on 

CB# 3926, W~son L~brary 

University of North Carolina at Chape~ H~I 

Chapel ~-~, NC 27514.-8890 

Telephone:C q .. :~ "1 X c .- -~- _}1_. 962 g..~4~A ~. 919 _}6~: :_~594 

F~m~ Regester, Charlene B 
Senti Sunday, March 10, 2013 9:18 AM 
Te~ Smith, Holly A 
Subject~ RE: ~an~ 
Dear Holly: Than~ for presenting to my class during my absence. Will ~ke you to lunch the week we return a~r the break -- Monday, Wednesday, or Fridays work be~er for 
me. Let me know where you wouM like ~ go and a time. Again, than~ much. Sincerely, Charlene Regester 



From: Smith, Holly A 
Sent: Friday, February 22, 2013 1:12 PM 
To: Regester, Charlene B 
Subject: RE: Inquiry 

Hi Charlene, 

10:30 on 2/25 works great. We can meet on the inside part of the Grind.. in the bookstore if that worlds wel~ h:~r you( ~: always seems to have a Htde more room @,.) 

Thanks Chadene~ Haw~ a great weekend, 

Holly Smith 

African American Materials Speda~st 

Southern ~storica~ Collection 

CB# 3926~ WHson ~b~ary 

Univers~:y of Nor~:h Carolina at Chape~ HHI 

Chapel FHH~ NC 275:[4.-8890 

Telephone: 919-.962-Ig45/FAX: 919-962--3594 

hasm~th~ema~Lunc.edu 

http:!iwwwJib.unc.eduimss!shci~ndex.html 

~ Regester, Charlene B 
$eBt~ Friday, Februa~ 22, 20~3 ~2:38 PM 
Te~ Smith, Holly A 
~jeCt= RE: ]nqui~ 
Dear Holly: ] have a meeting on ~brua~ 2Bth at ~am but we could meet around ~0:30am before the meeting or ~2: ~5pm after the meeting. Let me know if either of these 
times worB best Br you and we can still meet at the Daily Grind. Sincerely, Charlene Regester 

From: Smith, Holly A 
Sent: Friday, February 22, 2013 10:41 AM 
To: Regester, Charlene B 
Subject: RE: Inquiry 

Hi Charlene, 

It was great to see you yesterday! I hope you also enjoyed the talk~ Would next Monday (Feb 25) or Friday (Mar 7} around :tiara either day work? 

Holly Smith 

African American Materials Specialist 

Southern Historical Collectkm 

CB# 3926, Wilson library 

University o~: North Carolina a[ Chape~ Hill 

Chapel H~H, NC 27514-8890 

Telephone: 9~9-962-t345/FAX: 9~9-962-3594 

hasmith@emaH.unc~edu 

http:i!www.lib.unc.edu/mss/shc/index.html 

~= Regester, Charlene B 
Sent= Friday, February 22, 20~3 ~0:36 AM 
Te~ Smith, Holly A 
~jeCt~ RE: Znqui~ 
Dear Holly: ] will not meet ~day at ~am but ~ will be on campus later so ] could swing by your office or we could reschedule for another day. Sincerely, Charlene Regester 

From: Smith, Holly A 
Sent: Friday, February 15, 2013 3:46 PM 
To: Regester, Charlene B 
Subject: RE: Inquiry 

Sounds great Dr. Regester. Since it’s a good size class, I don’t mind meeting them in Graham Memorial. 1 would love to meet at the Daily Grind to talk, would Friday 

D~:~c 22nd som~-_!th’~e in ~:he rnornk~g (maybe around 10:30 or l:[arn) work? 

Holly Smith 

African Americm~ Materials Spedalist 

Sovthern H~storica] Collection 

CB# 3926, WHson library 

University o[ North Carolina s~: Chapel I-Hii 

Chapel H~H~ NC 27514-8890 

Telephone: 929-962-.23~]SiFAX: 929--962-359~] 

hasm~th,:~emaH,vnc~edu 

http:!!www]ib.unc.edu/mss!shc!~ndex.html 

F~= Regester, Charlene B 
Sent= Friday, Februa~ 25, 2023 3:36 PM 
To= Smith, Holly A 
8~bject= RE: ]nqui~ 
Dear Holly: ~an~ so much for responding to my que~. The class is one hour and fifteen minutes. My class consis~ d some 24 students. ~f you wanted to meet with them in 
the library, ] could send an email and tell them where to meet or if you wanted ~ go to the classroom, 220 Graham Memorial -- you could do this as well. We could meet in 
person one day ne~ week to confirm if you would like -- ~e Daily Grind. ] really appreciate your assis~nce. The best day for me ~ meet of ne~ week would be on 
Wednesday or Friday. 3ust let me now. Again, than~ for your assistance. Sincerely, Charlene Reges~r 

From: Smith, Holly A 
Sent: Friday, February 15, 2013 3:15 PM 
To: Regester, Charlene B 
Subject: RE: Inquiry 

Hi Dr. Regester! It’s great to hear from you. Thank you for your email, I would love to talk to the class about resources in Wilson. Would you like me to come to the 

classroom or haw_~ them ~:ome here? (Depending on the size, we coukt mee~: in the seminar roorn upsl:airs here on the 4th ~loor). A~d how IO~lg 

Looking forward to talking [o you soon, 



~{~:~11~/Smith 

African American Materiafs Specialist 

Southern ~istorical Collection 

CB# 3!-)26, Wilson Library 

University of North Carolina at Chape~ H~I 

Chapel H~, NC 275:[4.-8890 

Telephone: 919-.962-~345/FAX 919-962--3594 

http:!iwwwJib.unc.eduimss!shci~ndex.html 

F~m~ Regester, Charlene B 
Sent~ Friday, February [5, 2013 [0:59 AN 
Te~ Smith, Holly A 
Subject~ [nquiW 
Dear Holly: During the month of Narch on the 7th I will have to a~end a conference and because I teach a freshman seminar (9:30am), I was wondering if you could ~lk or 
present to my class regarding the African American paper collections housed in the library on campus. Please let me know if this is possible and if not, I do understand. Hope 
to hear from you soon so that I can schedule an activ~ for my class. Sincerely, Charlene Reges~r 



From: 

Sent: 

Subject: 

Regester. Charlene B --~JO UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, March 20, 2013 3:45 PM 

C~lo~, Sonia <sonia colon@med.unc.edu~~ 

ILE: books from bull’s head bookshop 

From: Colon, Sonia 
Sent: Wednesday, March 20, 20:13 3:35 PM 
To; Regester, Charlene B 
Subject; books from bull’s head bookshop 

Hello Professor Regester 

Just to let you know your books arrived at Battle Hall building. Total cost S279.35, apply to your summer school "wish list" funds. 

Thank you, 

ii.~.iI old well banner 

Sonia Colon 
Accounting Technician 
Department of Public Policy 
919-962-4854 
Abernethy Hall, CB # 3435 
Chapel Hill, NC 27599-3485 
African & Afro-American Studies 
919-966-1295 
Battle Hall, CB # 3395 
Chapel Hill, NC 27599-3395 



Sent: 

To: 

Subject: 

Regester~ Charlene B C~O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYD1BOHF23SPDLT)iCN=RECIPIENTS/CN~CHARLENE B REGESTER (REGESTER)> 
Wednesday, March 20, 2013 4:01 PM 

a[hm276_spring 13@list~rv.unc.edu 

Screening Tonight from 6- 8pro 

Please be reminded that we have a screening tonight from 6-Spm in 207 Undergrad Library. You will receive extra credit if you attend and hope to see you then. Sincerely, 

Charlene Regester 



October 30 - November 2, 2013 

ASWAD 7th B~enn~a~ Conference: 
Sant:o Dom~ngo, Dominican Rep[~blh: 
October 30-November 2, 2013 

http://www.aswadiaspora.org/20:13_conference/confRegGenera120:13.html 



Book 

Rastafari in the New 

Millennium 

Author 

Michael Barnett, ed. 

http://www.syracuseunive 

rsitypress.syr.edu/spring- 

2012/rastafari- 

millennium.html 

Summary 

This book covers a wide 

range of perspectives, 

focusing not only on the 

movement’s nuanced and 

complex religious ideology 

but also on its political 

philosophy, cosmology, 

and unique epistemology. 

Drawing on new research 

and global developments, 

the contributors, many of 

whom are leading scholars 

in the field, reinvigorate 

the critical dialogue on the 

current state and future 

direction of the Rastafari 

movement. 



Book 

Left of Karl Marx: The Political Life of Black Communist 

Claudia Jones 

Author 

Carole Boyce Davies 

http://www.dukeupress.edu/Catalog/ViewProduct.php?pro 

ductid=12539 

Summary 

In "Left of Karl Marx", Carole Boyce Davies assesses the 

activism, writing, and legacy of Claudia Jones (1915-1964), a 

pioneering Afro-Caribbean radical intellectual, dedicated 

communist, and feminist. Jones is buried in London’s 

Highgate Cemetery, to the left of Karl Marx--a location that 

Boyce Davies finds fitting given how Jones expanded 

Marxism-Leninism to incorporate gender and race in her 

political critique and activism. 

Book 

Claudia Jones. Beyond Containment. Autobiographical 

Reflections, Essays, Poems 

Author 

Carole Boyce Davies, ed 

http://www.ayebia.co.uk/index.php?mact=Products, cntntO 

1,details,O&cntntO1productid=28&cntntO1returnid=15 

Summary 

A collection of the available work of Claudia Jones, divided 

into four main sections, each with an introductory section: 

Autobiographical reflections; Essays (divided into Race and 

Black Human Rights, Women’s Rights, Black Political 

Prisoners and the defense of Black Activism, The Caribbean 

and Caribbean Diaspora); Poetry and an afterword by Alrick 

X. Cambridge. 



Book 

Encyclopedia of the African Diaspora: Origins, Experiences 

and Culture (3 vols) 

Author 

Carole Boyce Davies, ed 

http://www.abc- 

clio.com/product.aspx?isbn=9781851097005 

Summary 

Five hundred years of relocation and dislocation, of 

assimilation and separation have produced a rich tapestry 

of history and culture into which are woven people, places, 

and events. This authoritative, accessible work picks out the 

strands of the tapestry, telling the story of diverse peoples, 

separated by time and distance, but retaining a 

commonality of origin and experience. Organized in A-Z 

sections covering global topics, country of origin, and 

destination country, the work is designed for easy use by all. 

Book 

Integrated But Unequal: Black Faculty in Predominately 

White Space 

Author 

Mark Christian 

http://www.africaworldpressbooks.com/servlet/Detail?no= 

902 

Summary 

This book is groundbreaking and unique. The emphasis is on 

Black faculty based in the US and UK working in 

predominately White universities. The scholars in this 

volume are all successful in their chosen fields, some are 

extremely successful. Yet they have reached the heights of 

victory in academia against tremendous odds, existing in 

Integrated but Unequal institutions of higher learning. They 

have overcome hurdles, the glass ceiling, and other 

impediments that have a historical reality related 



fundamentally to their human connections to African 

heritage. 

Book 

A Black Communist in the Freedom Struggle: the Life of 

Harry Haywood 

Author 

Dr. Gwendolyn Midlo Hall 

http://www.upress.um n.edu/book-division/books/a-black- 

communist-in-the-freedom- 

struggle?searchterm=HARRY+HA¥W 

Summary 

This is a condensed edition of the autobiography of Harry 

Haywood published in 1778 as Black Bolshevik. The new 

edition contains an introduction by the editor who is the 

widow of Haywood. It emphasizes the popular struggles, 

which have become part of silenced history partially as a 

result of the protracted period of Cold War history. 

Haywood’s beautifully written book tells wonderful stories 

beginning with the nadir through World War II. 

Book 

Black Morocco: A History of Slavery, Race and Islam 

Author 

Chouki El Hamel 

http://www.cambridge.org/us/knowledge/isbn/item692197 

2/?site_locale=en_US 

Summary 

Black Morocco: A History of Slavery, Race and Islam 

chronicles the experiences, identity, and achievements of 

enslaved black people in Morocco from the sixteenth 

century to the beginning of the twentieth century. Chouki El 

Hamel argues that we cannot rely solely on Islamic ideology 



as the key to explain social relations and particularly the 

history of black slavery in the Muslim world, for this 

viewpoint yields an inaccurate historical record of the 

people, institutions, and social practices of slavery in 

Northwest Africa. El Hamel focuses on black Moroccans’ 

collective experience beginning with their enslavement to 

serve as the loyal army of the Sultan Isma’il. By the time the 

Sultan died in 1727, they had become a political force, 

making and unmaking rulers well into the nineteenth 

century. The emphasis on the political history of the black 

army is augmented by a close examination of the continuity 

of black Moroccan identity through the musical and cultural 

practices of the Gnawa. 

Book 

Making Samba: A New History of Race and Music in Brazil 

Author 

Marc A. Hertzman 

http://www.dukeupress.edu/Catalog/ViewProduct.php?pro 

ductid=48428&viewby=title 

Summary 

In November :19:16, a young Afro-Brazilian musician named 

Donga registered sheet music for the song "Pelo telephone" 

("On the Telephone") at the National Library in Rio de 

Janeiro. This apparently simple act--claiming ownership of 

a musical composition--set in motion a series of events that 

would shake Brazil’s cultural landscape. Before the debut of 

"Pelo telephone," samba was a somewhat obscure term, 

but by the late 1920s, the wildly popular song had helped to 

make it synonymous with Brazilian national music. 

The success of "Pelo telephone" embroiled Donga in 

controversy. A group of musicians claimed that he had 

stolen their work, and a prominent journalist accused him 

of selling out his people in pursuit of profit and fame. 

Within this single episode are many of the concerns that 

animate Making Samba, including intellectual property 



claims, the Brazilian state, popular music, race, gender, 

national identity, and the history of Afro-Brazilians in Rio de 

Janeiro. By tracing the careers of Rio’s pioneering black 

musicians from the late nineteenth century until the 1970s, 

Marc A. Hertzman revises the histories of samba and of 

Brazilian national culture. 

Book 

Sojourning for Freedom: Black Women, American 

Communism, and the Making of Black Left Feminism 

Author 

Erik S. McDuffie 

http://www.dukeupress.edu/Catalog/ViewProduct.php?pro 

ductid=18633 

Summary 

Sojourning for Freedom portrays pioneering black women 

activists from the early twentieth century through the 

1970s, focusing on their participation in the U.S. Communist 

Party (CPUSA) between 1929 and 1956. Erik S. McDuffie 

considers how women from diverse locales and 

backgrounds became radicalized, joined the CPUSA, and 

advocated a pathbreaking politics committed to black 

liberation, women’s rights, decolonization, economic 

justice, peace, and international solidarity. McDuffie 

explores the lives of black left feminists, including the 

bohemian world traveler Louise Thompson Patterson, who 

wrote about the "triple exploitation" of race, gender, and 

class; Esther Cooper Jackson, an Alabama-based civil rights 

activist who chronicled the experiences of black female 

domestic workers; and Claudia Jones, the Trinidad-born 

activist who emerged as one of the Communist Party’s 

leading theorists of black women’s exploitation. Drawing on 

more than forty oral histories collected from veteran black 

women radicals and their family members, McDuffie 

examines how these women negotiated race, gender, class, 

sexuality, and politics within the CPUSA. In Sojourning for 

Freedom, he depicts a community of radical black women 



activist intellectuals who helped to lay the foundation for a 

transnational modern black feminism. 

Book 

Cheddi Jagan and the Politics of Power: British Guiana’s 

Struggle for Independence. 

Author 

Colin A. Palmer 

http://www.uncpress.unc.edu/browse/book_detail?title_id 

=1803 

Summary 

Colin Palmer, one of the foremost chroniclers of twentieth- 

century British and U.S. imperialism in the Caribbean, here 

tells the story of British Guiana’s struggle for independence. 

At the center of the story is Cheddi Jagan, who was the 

colony’s first premier following the institution of universal 

adult suffrage in 1953. 

Subtly analyzing the actual role of Marxism in Caribbean 

anticolonial struggles and bringing the larger story of 

Caribbean colonialism into view, Palmer examines the often 

malevolent roles played by leaders at home and abroad and 

shows how violence, police corruption, political chicanery, 

racial politics, and poor leadership delayed Guyana’s 

independence until 1966, scarring the body politic in the 

process. 



Book 

Modernity, Freedom and the African Diaspora: Dublin, New 

Orleans, Paris 

Author 

Elisa Joy White 

http://www.iupress.indiana.edu/prod uct_info.php?product 

s id=155602 

Summary 

The book investigates the contemporary African Diaspora 

communities in Dublin, New Orleans, and Paris and their 

role in the interrogation of modernity and social progress. 

Beginning with an examination of Dublin’s emergent African 

immigrant community, White shows how the community’s 

negotiation of racism, immigration status, and xenophobia 

exemplifies the ways in which idealist representations of 

global societies are contradicted by the prevalence of racial, 

ethnic, and cultural conflicts within them. Through the 

consideration of three contemporaneous events-the 

deportations of Nigerians from Dublin, the aftermath of 

Hurricane Katrina in New Orleans, and the uprisings in the 

Paris suburbs- White reveals a shared quest for social 

progress in the face of stark retrogressive conditions. 

Book 

THE AMERICANS ARE COMING 

Author 

Robert Trent Vinson 

http://www.ohioswallow.com/book/The+Americans+Are+C 

oming%21 

Summary 

For more than half a century before World War II, black 

South Africans and "American Negroes"--a group that 

included African Americans and black West Indians-- 

established close institutional and personal relationships 

that laid the necessary groundwork for the successful South 



African and American antiapartheid movements. Though 

African Americans suffered under Jim Crow racial 

discrimination, oppressed Africans saw African Americans as 

free people who had risen from slavery to success and were 

role models and potential liberators. Many African 

Americans, regarded initially by the South African 

government as "honorary whites" exempt from 

segregation, also saw their activities in South Africa as a 

divinely ordained mission to establish "Africa for Africans," 

liberated from European empires. The Jamaican-born 

Marcus Garvey’s Universal Negro Improvement Association, 

the largest black-led movement with two million members 

and supporters in forty-three countries at its height in the 

early 1920s, was the most anticipated source of liberation. 

Though these liberation prophecies went unfulfilled, black 

South Africans continued to view African Americans as 

inspirational models and as critical partners in the global 

antiapartheid struggle. The Americans Are Coming! is a rare 

case study that places African history and American history 

in a global context and centers Africa in African Diaspora 

studies. 

Book 

From the Bullet to the Ballot: The Illinois Chapter of the 

Black Panther Party and Racial Coalition Politics in Chicago 

Author 

Jakobi Williams 

http://uncpress.unc.edu/browse/book_detail?title_id=3255 

Summary 

In this comprehensive history of the Illinois Chapter of the 

Black Panther Party, Williams focuses on the life and violent 

death of Fred Hampton. Framing the story of Hampton and 

the ILBPP as a social and political history and using, for the 

first time, sealed secret police files in Chicago and 

interviews conducted with the often reticent former 

members of the ILBPP. Williams explores how Hampton 



helped develop racial coalitions between the ILBPP and 

other local activists and organizations. 

Williams also recounts the history of the original Rainbow 

Coalition, created in response to the Richard J. Daley 

Democratic machine, to show how the Panthers worked to 

create an antiracist, anti-class coalition to fight urban 

renewal, political corruption, and police brutality. 

Book 

Sojourner Truth’s America 

Author 

Margaret Washington 

Summary 

Organized chronologically into three distinct eras of Truth’s 

life, Sojourner Truth’s America examines the complex 

dynamics of her times, beginning with the transnational 

contours of her spirituality and early life as Isabella and her 

embroilments in legal controversy. Truth’s awakening 

during nineteenth-century America’s progressive surge then 

propelled her ascendancy as a rousing preacher and 

political orator despite her inability to read and write. 

Throughout the book, Washington explores Truth’s 

passionate commitment to family and community, including 

her vision for a beloved community that extended beyond 

race, gender, and socioeconomic condition and embraced a 

common humanity. For Sojourner Truth, the significant 

model for such communalism was a primitive, prophetic 

Christianity. 

Illustrated with dozens of images of Truth and her 

contemporaries, Sojourner Truth’s America draws a delicate 

and compelling balance between Sojourner Truth’s personal 

motivations and the influences of her historical context. 

Washington provides important insights into the turbulent 

cultural and political climate of the age while also 

separating the many myths from the facts concerning this 



legendary American figure. 

Book 

Archaeology of Atlantic Africa and the African Diaspora 

Author 

Edited by Akinwumi Ogundiran and Toyin Falola 

Summary 

A breakthrough volume in the study of the material culture 

of the slave trade. 

Book 

Diasporic Africa, A Reader 

Author 

Edited by Michael A. Gomez 

Summary 

"This sparkling mosaic of thought from the African Diaspora 

redraws the boundaries of relevant scholarship to the 

benefit of a wide array of students and scholars. A greatly 

needed volume." 

- Sterling Stuckey, Presidential Chair and Distinguished 

Professor Emeritus of History, University of California at 

Riverside 



Found . .  0!"Black Histo %, Month 

ASALH 
Association for the Study of African American kife and History 

March 2013 

Marking the sesquicentennial of the Emancipation Proclamation and the 50th anniversary of 

the March on Washington, the Association for the Study of African American Life and History 

invites papers, panels, and round-tables on these and related topics of black emancipation, 

freedom, justice and equality, and the movements that have sought to achieve these goals. 

Submissions may focus on the historical periods tied to the 2013 theme, their precursors and 

successors, and other past and contemporary moments across the breadth of African American 

history. 

The submission deadline is May 15, 2013! 

Scroll down and read through the Call for Papers to learn more. 

At the Crossroads oj~ Freedom: The Emancipation Proclamation and the March on 

Washington 

The year 2013 marks two important anniversaries in the history of African Americans and the 

United States. On January 1, 1863, the Emancipation Proclamation set the United States on the 

path of ending slavery. A wartime measure issued by President Abraham Lincoln, the 

proclamation freed relatively few slaves, but it fueled the fire of the enslaved to strike for their 

freedom. In many respects, Lincoln’s declaration simply acknowledged the epidemic of black 

self-emancipation - spread by black freedom crusaders like Harriet Tubman - that already had 



commenced beyond his control. Those in bondage increasingly streamed into the camps of the 

Union Army, reclaiming and asserting self-determination. The result, abolitionist Fredrick 

Douglass predicted, was that the war for the Union became a war against slavery. The actions 

of both Lincoln and the slaves made clear that the Civil War was in deed, as well as in theory, a 

struggle between the forces of slavery and emancipation. The full-scale dismantlement of the 

"peculiar institution" of human bondage had begun. 

In 1963, a century later, America once again stood at the crossroads. Nine years earlier, the 

U.S. Supreme Court had outlawed racial segregation in public schools, but the nation had not 

yet committed itself to equality of citizenship. Segregation and innumerable other forms of 

discrimination made second-class citizenship the extra-constitutional status of non-whites. 

Another American president caught in the gale of racial change, John F. Kennedy, temporized 

over the legal and moral issue of his time. Like Lincoln before him, national concerns, and the 

growing momentum of black mass mobilization efforts, overrode his personal ambivalence 

toward demands for black civil rights. On August 28, 1963, hundreds of thousands of 

Americans, blacks and whites, Jews and gentiles, Protestants and Catholics, marched to the 

memorial of Abraham Lincoln, the author of the Emancipation Proclamation, in the continuing 

pursuit of equality of citizenship and self-determination. It was on this occasion that Martin 

Luther King, Jr. delivered his celebrated "1 Have a Dream" speech. Just as the Emancipation 

Proclamation had recognized the coming end of slavery, the March on Washington for Jobs and 

Freedom announced that the days of legal segregation in the United States were numbered. 

For more Information please contact: 

Shawn Alexander, Academic Program Committee Co-Chair: slalexan@ku.edu 

Clarence Lang, Academic Program Committee Co-Chair: celang@ku.edu 

Kenton Rambsey, Academic Program Committee Coordinator: program@asalh.net 

All proposals must be submitted electronically HERE. Scheduling preference is given to full 

panels. Please CLICK HERE to read what constitutes a complete panel and other frequently 

asked questions (FAQs) about the submission process. 

*All program participants must be members of ASALH by May 15th. 

Click HERE to join ASALH or to renew your dues using our new Avectra system. For more 

information on Avectra contact us at help@asalh.net. 

http://cam paign.r20.constantcontact.com/render?llr=ikpbjacab&v=001d DyPakhdhureTKl_DaGSj4P0z5H 

QnnW35- 

clriZ55qkq6yZi79cwzjlLqGV3SWL4M FwbZC5qAwOEwDZkWPXp96YOi01m Ry5V7DdWyqA_qQ0q KXXAfdV0 

oduhZpO_BsYZ3V6kK58P85SlklvwlEryF7qje-h Ki5Sc3PWhV_TOUzwuW5N Efw2RxRmcvJul BIh7KZe- 



gcBLRIWj_PAkv8qJ RM m kVwxYynC8h5m0PjU PdYIvzwtM ladORgWOfoBnTTq0rl MaaWU PFsg_sglSSKnkN E 
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kwyIZYCAZQ-SajOyl_7x-2 KIY 

The Plight of Students of Color at PWIs: A Critical Reader 

Call for Papers Date: 2013-04-01 (in 12 days) 

Date Submitted:    2013-02-18 

Announcement ID: 201506 

I need submissions on the experiences of Asian Americans students at PWls. 

Call for Papers 

I am currently compiling articles/essays for an anthology titled The Plight of Students of 

Color at Predominantly White Institutions: A Critical Reader. After careful consideration, I 

have deemed it "cost prohibitive" to reproduce pieces. Submissions are needed in the 

following areas: (1) African American students at PWls; (2) Latina/o American students at 

PWls; (3) Native American students at PWls; and (4) Asian Pacific American students at PWls. 

The reader will be published and professionally edited by Kendall Hunt Publishing. Included 

articles will go through a peer-review and editing process and there is no guarantee that 

submitted works will be published. The reader will be published in the fall of 2013. 

Contributors will receive a free copy of the book and it will be available for classroom 

adoption in standard or eBook form. If you are interested in submitting a piece for 

consideration, please feel free to submit your manuscript to me at: 

rvrobertson@my.lamar.edu. The submission deadline is March 28, 2013. Please keep all 

submissions less than twenty five pages (including references) and in APA (American 

Psychological Association) citation style. Include with your submission the following: (1) your 

university affiliation; (2) contact information; (3) area(s) of intellectual concentration; (4) 

position and rank; and (5) brief bio. Unused manuscripts will be returned to the author(s). 

Please do not submit works that are already under consideration for publication or that have 



been previously published. 

Contact: 

Ray Yon Robertson, Ph.D. 

Associate Professor of Sociology 

Department of Sociology, Social Work and Criminal Justice 

Lamar University 

Beaumont, TX 77701 

rvrobertson@my.lamar.edu; (409) 880-8548 

Ray Yon Robertson, Ph.D. 

Associate Professor of Sociology 

Department of Sociology, Social Work and Criminal Justice 

Lamar University 

4400 Red Bird Lane 

Beaumont, TX 77710 

Email: rvrobertson@my.lamar.edu 

Scholars wanted to submit academic-based writings about the generation gap between 

younger and older African-Americans on the issue of racism in the United States. 

Call for Papers Date: 2013-04-30 

Date Submitted:    2013-02-22 

Announcement ID: 201678 

I am interested in compiling a series of essays from academics about the perceived 

generational gap between younger and older African-Americans on the issue of racism in the 

United States. Specifically, it is my observation that many older African-Americans view 

younger African-Americans as naive and blind to racism, while the younger cohort thinks their 

older counterparts are paranoid. 

To what degree do you see this generation gap as true, and what explanation would you 

provide for it? Reliance on academic sources in your explanation is expected, although you 



are certainly welcome and encouraged to augment those sources with anecdotal material of 

your own. 

John D Rich, Jr., Ph.D. 

Delaware State University 

Delaware Hall 252 

Dover DE 19901 

302-857-6667 

Email: jrich@desu.edu 

Michelle Obama Edited Book Volume Project 

Call for Papers Deadline: 2013-05-01 

Date Submitted: 2013-03-03 

Announcement ID: 201898 

Michelle Obama Book Project 

Call for submissions from African American women and girls 

In 2008 African American attorney Michelle Obama who received an AB from Princeton and a 

law degree from Harvard became the First Lady of the United States. Given the fact that only 

40 years before in their struggle for equality African Americans and the country experienced 

some of the worst race riots, Obama’s ascendance to the most powerful and visible position a 

woman could hold in the country represented progress. Her First Lady status also drew ire 

from those who wanted to maintain hegemonic norms and did not grasp or accept the idea of 

racial equality in the form of an African American First Lady. 

Michelle Obama’s ascendance as the First Lady remained unprecedented as a woman of 

power in U.S. history, especially given her unmistakable brown skin, her open discussion of 

her heritage as the descendant of slaves, and her modest working class background. 



Ultimately Michelle Obama’s story embodied the American Dream, the ideology of "pulling 

yourself up by your bootstraps." 

Given that the media never covered an African American First Lady she drew enormous 

attention. They featured affirming images of Obama on the cover of Black and white owned 

fashion magazines and on television. People also created websites such as Michelle O that 

followed and praised her fashion and style. The First Lady also faced a barrage of negative 

media representation and criticism. The New Yorker featured her on the cover as an Afro 

wearing masculinized terrorist, and the media used coded language that defined her as an 

"Angry Black woman." 

This interdisciplinary edited volume will explore African American women and girls’ visceral as 

well as intellectual response to Michelle Obama, as well as their response to the various 

representations of Obama. We will explore how the language and images used to depict 

Obama either affirmed, offended, represented or misrepresented her, and we will look at 

how this reflected and or impacted African American women and girls as a whole. Following 

in the tradition of early Black Studies publications we are accepting poems, artwork sent in a 

jpeg, essays (6,500 word maximum), short stories, and short plays (25 page maximum). Please 

send a 500 word abstract for the essay, short stories and short plays. We are accepting 

submissions from now until May 1, 2013. Please send submissions to 

firstladydepiction@gmail.com 

Editors 

Michelle Duster is an independent writer, speaker, and personal historian. She has written 

articles, essays and compiled two books that include the original writing of her great- 

grandmother, Ida B. Wells -journalist, civil rights activist and suffragist. Ida In Her Own 

Words (2008) and Ida From Abroad (20:10). She was also a contributor to the book In Spite of 

the Double Drawbacks: African American Women in History and Culture (20:12). She earned 

her A.B. in Psychology from Dartmouth College in Hanover, NH, and her M.A. in Media Studies 

from The New School in New York City. 

Dr. Paula Marie Seniors holds a BFA in Dance from the City College of New York, a MA in 

Musical Theater from New York University, and a MA and PhD in Ethnic Studies from the 

University of California, San Diego. She teaches in the Africana Studies and Sociology 

Departments at Virginia Tech. Seniors won the Letitia Woods Brown Memorial Prize from the 

Association of Black Women Historians for her book Beyond "Lift Every Voice and Sing:" The 

Culture of Uplift, Identity, and Politics in Black Musical Theater (2009). Seniors is currently 

working on the book manuscript "For Freedom Now:" African American Woman Radical 

Activists (:1957-:1990): Mae Mallory, the Monroe Defense Committee and African American 

Woman Sojourners of the Grenadian and Nicaraguan Revolution which examines the political 

lives of working class Mae Mallory, Mrs. Ethel Azalea Johnson, and Audrey Proctor. It explores 

why they chose radical activism, Maoism, Trotskyism, Cubanismo, and self-defense to 



promote civil rights. It also looks at why they aligned themselves with revolutionary 

governments in Tanzania, Nicaragua, and Grenada, linking the struggle for African American 

civil rights to international Revolutions. 

Dr. Rose C. Thevenin is an Associate Professor of History at Florida Memorial University, 

Division of Social Sciences, where she teaches African-American History, Black Women’s 

History and Caribbean History. She was born and raised in Port-au-Price Haiti. Her degrees 

includes a Ph.D in American History from Michigan State University, a Master of Arts degree 

in American History from the University of Miami. She is the Co-founder and Coordinator of 

Academic Institutions of the Florida Africana Studies Consortium (FLASC). She has served as 

the Chair of the Minority Affairs Committee and was a member of the John W. Blassingame 

Committee of the Southern Historical Association (SHA). She is the National Vice-Director of 

the Association of Women Historians (ABWH) and has published essays on the Black Panther 

Party. 

Paula Marie Seniors, PhD 

Africana Studies & Sociology 

Virginia Tech 

pseniors@vt.edu 

540 231 7205 

Email: firstladydepiction @gmail.com 

April 12 - 14 

Humanities 

"Remapping the Black Atlantic: Diasporic (Re)Writings of Race and Space," conference, DePaul 

University, Chicago. 

Contact: Center for Black Diaspora 

E-mail: diaspora2013@gmail.com 



Web site: http://las.depauloedu/diaspora/ConferenceAnnouncements/indexoasp 

Open: International 

The John W. Kluge Center at the Library of Congress is accepting nominations for the Henry A. Kissinger 

chair in foreign policy and international relations (Kissinger Scholar and Kissinger Lecturer)° The 

application deadline is November 1, in any given year. Nominators should allow enough time for 

nominees to prepare and submit the required materials by the deadline. Visit the Web site for details. 

Web site: http://www.loc.gov/Ioc/kluge/fellowships/nominations.html 

May 31, 2013: Social and behavioral sciences 

Accepting papers for new journal, International Journal of Economics and Social Science, in all social 

science disciplines including communication, education, sociology, political science, history, criminal 

justice, economics, social work, and cultural studies. We welcome new and established authors. 

Deadline is May 31, 2013. Send your manuscript to MustangJournals@aol.com 

Contact: Mustang Journals 

E-mail: mustangjournals@aol.com 

Web site: http://www.MustangJournals.com 

Open: Professional fields 

Articles for possible publication in The Journal of African Communications. 

Contact: Andy Alali, Department of Communications, California State University, 9001 Stockdale 

Highway, Bakersfield, Calif. 93311-1099 

E-mail: aalali@csub.edu 

Open: Humanities 

Submissions for possible publication in Southern Humanities Review. 

Contact: Editors, Southern Humanities Review, 9088 Haley Center, Auburn University, Ala. 36849-5202 

Web site: http://www.southernhumanitiescouncil.org 

Open: Humanities 

Proposals for possible publication in Black Women, Gender & Families, the journal of the National 

Council for Black Studies. 

Contact: Black Women, Gender, & Families, 1201 West Nevada, Urbana, Ill. 61801; (217) 333-7781, fax 

(217) 244-4809 



E-mail: bwgf-journal @ uiuc.edu 

Web site: http://www.bwgf.uiuc.edu 

Open: Humanities 

Papers for possible publication in Black Women, Gender, and Families, a semiannual journal published 

by the University of lllinois Press. Submission guidelines can be found on the Web site. 

Web site: http://www.press.uillinois.edu/journals/bwgf.html 

Open: Humanities 

Women, Gender, and Families of Color (WGFC) invites submissions for upcoming issues. WGFC is a new 

multidisciplinary journal that centers on the study of Black, Latina/o, Indigenous, and Asian American 

women, gender, and families. Within this framework, the journal encourages theoretical and empirical 

research from history, the social and behavioral sciences, and the humanities including comparative and 

transnational research, and analyses of domestic social, cultural, political, and economic policies and 

practices. The journal has a rolling submission policy and welcomes manuscripts, proposals for guest- 

edited special issues, and book reviews at any time. Manuscripts accepted for review receive an editorial 

decision within an average of 45-60. Visit the Web site for more details. 

Contact: University of lllinois Press 

Web site: http://www.press.uillinois.edu/journals/wgfc.html 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, March 20, 2013 5:32 PM 

Siedentop, Nicholas J <nicksiedentop@unc.edu> 

ILE: FYS 2013 Brochure - AAAD seminars 

Affican%2c%20African%20American°~2c%20and%20Diaspora%20Studies[ 1 ].doc 

In response to your queries for the Freshman Seminar -- I attempted to add the bio section needed for my course. As for the changes to the class description, I accept your 
suggestions. Attached are additions changes and I hope you can access the document. Please let me know if you have received this material. By the way -- our department is 
going to change the name -- however, in the document I left it as is because I am not certain when this name change will become permanent. Thanks for your assistance. 
Sincerely, Charlene Regester 

From; Siedentop, Nicholas J 
Sent: Wednesday, March 20, 2013 4:13 PM 
To-" McMillan, Tim; Regester, Charlene B; Selassie, Bereket H 
C¢: Siedentop, Nicholas J 
S,,bject; FYS 2013 Brochure - AAAD seminars 

Dear Professors McMillan, Regester, and Selassie, 

Students use the First Year Seminar (FYS) fall brochure during registration to select their FYS. Most parents also see the brochure and are quite impressed with our 

FYS offerings. If the information in the brochure is complete and accurate, students will understand the activities and goals of the FYS that they have enrolled in, 

and thus we increase the chances that each of our FYS will be a great experience for the students and for the instructor. 

it is useful to include the following components in your description of your FYS: 

describe your seminar in terms that a high school senior will understand 

,~ indicate why your seminar is exciting and interesting 

,~ describe what students will be doing and what you expect from them 

if your topic sounds complicated, assure students that no prerequisites are required 

The text for the 2013 brochure is attached. Please use "track changes" to update your course description and biography. We have already added some edits with 

our goals in mind. Undo any of our edits by reentering the original text if you do not agree with them. If you have any questions, contact me via e-mail 

(_r__e___z__n__!_c___k_~__u___n___c__.__e___d__u__) or phone (962-9720). The edits also include suggestions from our new Assistant Dean for First Year Seminars whose name will be announced 

soon ! 

~ To meet our printer’s deadline, please return your corrected copy as an email attachment to Nick Siedentop Inickmsiedentop@unc.edu) no later than Friday 

March 29, 2023° If your department has multiple FYS offerings, please look at your neighbors’ seminars but only make changes for your seminar. 

~ If you have no changes to make, please reply to Nick (nick...siedentop@uncoedu) with a quick message: "No changes needed." Your reply will confirm that 

we have your correct email address and that our edits are acceptable. 

We greatly appreciate your participation in crafting an excellent FYS that will help make the first year of college a wonderful experience for our first-year students. 

Thanks, 

Steve 

J. Steven Reznick 

Professor, Department of Psychology 

Associate Dean for First Year Seminars and Academic Experiences (through June 2013) 



AFRICAN, AFRICAN AMERICAN, AND DIASPORA STUDIES 

AAAD 50: Defining Blackness: National and International Approaches to African-American Identity 

SS, US 

Timothy McMillan 

TuTh, 9:30am - 10:45am 

America is an increasingly multicultural and diverse nation. And yet, the central concepts of race and 

diversity are often poorly defined. Racial categories have been used in the U.S. from the earliest colonial 

times, but their meanings have changed with every generation. What makes a person black in the 21st 

century is increasingly complex and a subject of much debate. In this seminar, we will focus on the 

creation of black identity in the U.S. and internationally. As we move beyond the lOth anniversary of the 

September ~.l.th attacks on the United States, how does race play a role in our personal lives, our 

national identity, and our international concerns? Position papers written in response to films, readings, 

and blogs; class discussion; and a final documentary project exploring race and society will be used to 

enhance and evaluate students’ understanding of the meaning of blackness in the U.S. and the larger 

global community. 

Timothy McMillan is senior lecturer in the Department of A,frican and A,fro-American studies. He received 

his Ph. D. in Anthropology,from UNC-Chapel Hill in i988. McMillan has taught A,fro-American studies, 

A,frican studies, and anthropology at UNC-Chapel Hill, at NC State, and at Humboldt State University. His 

research has included,fieldwork in Kenya; Haiti; Salem, MA; and Chapel Hil!, NC In 2007 he won the 

Tanner Award,for Excellence in Undergraduate Teaching and has won the Black Student Movement’s 

Hortense McClinton Faculty Award three times. Dr. McMillan is currently writing a book about race and 

remembrance at UNC, and often conducts a "Black and Blue" tour o,f campus. 

AAAD 51: Masquerades of Blackness 

VP, US 

Charlene Regester 

TuTh, 9:30 - 10:45am 

This seminar is designed to investigate how the concept of race has been represented in cinema 

historically, with a particular focus on, ~r intere.~,~ in~ representations of race when blackness is 

masqueraded. Its intent is to launch an investigative inquiry into how African Americans are represented 

on screen in various time periods, how we as spectators are manipulated by these cinematic 

constructions of race, and how race is marked or coded other than through visual representation. 

Students will view films that deal with "passing" from the various historical periods and will utilize 

theoretical concepts introduced in the assigned reading material to reedo~nreed racialized 

representations in these visual representations. Films selected for viewing include those from the pre- 

World War II Era, the Civil Rights Era, and the "Post-RaciaV’ era. Students will be required to write three 

papers that reflect their ability to apply theoretical concepts to reading racialized representions on 

screen in these three historical periods and that demonstrate their understanding of how racial 

masquerades have evolved over time. 

from the University, of North Carolina, Cbape! Hill. She is author ofA_/i’~c’a~ America~ Actresses: 

The S~m¢~gIe_/bt" ~SsibiIi~v, 1900-1960 (Bloomington: Indiana University Press, 2010 which was 



was nominaed by the press to the NA A CP Im age Awards) and editor of B/ac/c Emertamers 

A/Hcas Amesica~ z\,~:u’~s/)a/)er Asfic/es Voi. ] d~- // (Jefferson: McFaflm~d, 2002, 2010). She is 

on North Carolina Bookwatch with UNC-TV 2011 : WI~ ~rNC-tVM Radio <~The State of Things:" 

and Tnrner Movie Classics. Docmnentaries m which she has appeared include: ~Movies of 

Color: Black Southern Cinema," (2003 directed bY Tom Thurman), ~Beyond Tara: The 

Extraordinary life of Hattie McDanie]" (directed by Madi son Davis lacy 2001 ), and ~I’11 Make 

Me a World" ti~ 999 directed by Denise Greene a~d Samuel Pollard}. 

AAAD 52: Kings, Presidents, and Generals: Africa’s Bumpy Road to Democracy 

BN, CI 

Bereket Selassie 

TuTh, 2:00pm - 3:J.Spm 

This seminar is designed to introduce students to Africa’s modern history and politics. Starting with a 

brief, recent history of the continent, we will focus on the variety of systems of government in Africa 

and the challenges facing them. Traditional institutions, juxtaposed with modern institutions, will be 

discussed with a special focus on the types of leadership involved in such institutions. A major part of 

the seminar will pose questions such as: 

¯ What has been Africa’s record in the march toward democracy? 
° What are the obstacles to democratic transition and how have Africans tried to overcome such 

obstacles? 
° What are the roles of the constitutional systems and the forms of government in advancing 

democracy? 
° What is the role of leadership? 

° What difference does the type of leadership (monarchy, republican, etc.) make in the march toward 

Bereket Selassie is the Wifliam E. Leuchtenburg Professor of African Studies, and Professor of Law at 

UNC, Chapel Hill After over 20 years of engagement in government, law and diplomacy, Professor 

Selassie chose university teaching as a career. He has always enjoyed teaching, even when in 

government, and he has been engaged in ful!-time teaching for over 30 years. Professor Selassie’s roles 

in government service hove included serving as Attorney 5eneral and Associate Supreme Court Justice of 

Ethiopia, among other positions. More recently, he served as the Chairman of the Constitutional 

Commission of Eritrea (~994-1997), and he has been a senior consultant on the drafting of constitutions 

in Nigeria, lraq, and other countries. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, March 21, 2013 8:41 AM 

Caldwell, ILia L <klcaldwe@email.unc.edu> 

Course Description Attached 

Proposed%20Course-Black°~20Wo~nen%20in%20Cinema[ 1 ] .doc 

Dear Kia: Attached is a copy of my course description. If you need additional information, please let me know. I will leave a copy of the AFAM :tO:t syllabus in your box later 
today. Sincerely, Charlene Regester 



Proposed Course: Black Women in Cinema 

This course is designed to interrogate the diverse representations that black women have 
personified on screen, to investigate the intersectionality between their off screen lives and their 
on screen images, and to explore what and how they contributed to the cinema industry-. This 
examination will investigate both less well-known African American actresses in the early years 
of cinema as well as the more well-known actresses in a more contemporary" period. Students 
will study the contributions not only of actresses but African American women as directors or 
filmmakers who have attempted to cultivate their craft as well. Therefore, this class is a 
theoretical, critical, and historical examination of the myriad contributions that African 
American women have made to the cinematic experience. While the class is designed to employ 
a chronological approach it will also institute a thematic approach to unravel the contentious 
history that black women endured as they were often problematized because of their race, 
gender, and sexuality. The class will draw upon a variety of methods and media for introducing 
the diverse perspectives of these women that include lectures, screenings, readings, and research. 
In reconstructing the cinematic careers of these selected women, students will be required to 
conduct research to reconstruct their profiles as actresses and filmmakers. In reading how" these 
women constructed race on screen, theoretical approaches that draw upon the works of theorists 
such as Freud, Lacan, Fanon, Deleuze, and Sartre among others. The course intends to include 
women from the silent period, sound period, era of all-black-cast productions, black exploitation 
era, decade of Spike Lee films, and period of hood backlash films. Finally, black women as 
filmmakers (i.e. Eloyce Gist, Euzhan Palcy, Kasi Lemmons, Julie Dash among others) will be 
critically investigated to examine and document the contributions of these filmmakers to the 
black screen image. 
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Sent: 

To: 
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Friday, March 22, 2013 3:47 PM 

Kapur, Geeta <gkapur@email.unc.edu> 

I~W: [a~am] Monday, History Colloquium: Heather Thomppson, 

Tho~npson.pdf 

From: Adriane Lentz-Smith [adl16@duke.edu] 
Sent: Friday, March 22, 2013 2:00 PM 
To: African American History Workshop 
�::¢: African American History Workshop 

Subject: [afam] Monday, History Colloquium: Heather Thomppson, 

Monday March 25 Can-229 at 12 noon 1:30 pm 

Heather Thompson (History Department of African American Studies, Department of History, Temple University) 

"Attica, Attica, Attica! From The Possibilities of Prisoner Rebellion to the th-oblem of Ptmitive Justice Policy" 

Cookies and light refi-es!~ents will be served. 

Professor Thompson, leading historian of mass incarceration, is writing the fhst comprehensive histoiy office Attica Prison Rebellion of 
1971 and its legacy (Pantheon Books, forthcoming). Her articles on the sources and consequences of mass incarceration have appeared in 
the Journal of American Histow, Labor: Studies in Working-Class Histories of the Americas, Criminolog-y and Public Policy, Dissent, and 
the New Yolk Times. 

Professor Thompson will also lead a Itistory Colloquium Graduate Seminar "Mapping Mm-der mid Mayheln: The Historiml’s Dilemma," Monday Mmch ~5, Can 229 at 10 anl 11:30 mn 

Ill the eve~dng, she will take do a public talk oigaifized by the CLASS Center: 

"How Mass Incarceration Affects Us All - And What We Can Do About It" 

Followed by a panel on local and state efforts to address the crisis featuring Lynn Burke, formerly incarcerated and now an attorney; 
Daryl Atkinson, staff attorney at Southern Coalition for Social Justice and co-founder of the North Carolina Second Chance Alliance and; 
Depafis Gaddy, 
Executive Director of the Communi~ Success Initiative aM Criminal Justice Committee Chair for the NC NAACP. 

Bill Rowe of the North Carolina Justice Center will lnoderate. 

Location: FHI "Garage" at John Hope Franklin Humanities Institute, Smith Warehouse, Bays 4 & 5, Durham 
(114 S. Buchanan, near the cornel of Buchanan and Main, access from Maxwell Street). 
Near Main St. bus stop and easy parking. 

Sponsors: The CLASS (2;enter (Center for the Study of Class, Labor, and Social Sustainability-), fl~e Duke Center for Civic Engagelnent, 
the Duke 
Histol-y Department, the Duke Human Rights Center@FHI, and the San~brd School of Public Policy’ 

****** Please RSVP to CLASS-Center@duke.edu 

<ul> 

<li> -- You are cmrently subscribed to 

-~’ul > 

afa~ as: <a hreD"mailto:regeste@email.unc.edu">regeste~bemafil.unc.edu-~’a>.<b~> 

To unsub~ribe click here: http://lists.unc.edu/u?id 5383356.1210a5a0009220deaf6b12af9cc7a5bd&n T&I afam&o 32905217 or send a blank email to <a 

h~vD"mailto:leave-32905217- 5383356.1210a5a0009220deaf6bl2af9cc7a5bd@listserv.unc.edu">leave-32905217- 

5383356.1210a5 a0009220deaf6b 12af9cc7a5bd@listserv.unc.edu<~/a> 



20~ 2o~ 3 Hi~tery 
D~ke University 

Attica, Attica, Attica! 
From The Possibilities 
of Prisoner Rebellion 
to ~he Problem of 
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Journal of Film and Video 

Essay Reviewed: "Remnants of Colonial Mentalities in Hollywood (Western) Films about Africa: The 

Constant Gardene~’ 

Reviewer’s Comments: 

The essay "Remnants of Colonial Mentalities in Hollywood (Western) Films about Africa: The Constant 

Gardener" is not being recommended for publication. However, if appropriately revised, the essay might 

warrant publication in this journal. While the writer introduces some very relevant and interesting 

points, the essay needs to be more well researched and requires a much stronger and more thorough 

critique of the film. The analysis of the film seems to provide a rather surface examination. If this piece 

is to be published it needs a more detailed and substantive analysis. While I think the writer makes a 

in terms of how westernized ~ii~ic] constructions continue to stereotype Africa, I think good argument 

this argument needs to be made more convincingly. My second concern with the essay is that the ideas 

are not original - many scholars hold a similar position so the writer needs to address how his/her 

examination is novel or unique. Despite these weaknesses, the essay has merit and might warrant 

publication in this journal. However, the essay would need to be substantially revised by drawing upon 

other literature, needs to be more well written, and needs to be more thorough in its examination of 

The Constant Gardener. 

My specific comments are as follows: 

:2) The essay contains far too many typos and errors. 

2) The author did not provide the date of the film until much later in the essay. As a reader since I 

am not familiar with the film, it is essential to know when the film was produced and who 

directed the film. This is necessary information and should be provided in the introduction. The 

writer does eventually provide this information on page 3, but this needs to be introduced much 

earlier in the essay. 

3) In some instances, it seems that the writer repeats the same ideas as he/she does on the first 

page when he/she argues that Hollywood continues to produce the "colonial truth" about Africa 

but then articulates the same idea on the next page. 

4) The writer should check for inaccuracies -- i.e. the film King Solomon’s Mines is listed as King 

5olomon’s Mind (provide dates for these films). On another occasion Tarzan is mentioned but 

this is television and not cinema so if you include this you need to make this distinction or 

reference this in a footnote. These distinctions between cinema and television need to be 

clearly articulated. 

5) The paragraph where you mention western Hollywood films (i.e. The Last King oj:Scotland, Hotel 

Rwanda, Blood Diamond, etc) should be introduced much earlier in the essay. As many of these 



films are widely seen and readers are likely to be familiar with them, I would use these films in 

the first part of the essay as an avenue for introducing your central topic or argument. 

6) In the first part of the essay where you make the case for western perspectives of Africa that are 

transformed on screen, I suggest that you refer to the work of a number of scholars who have 

articulated such positions as Marianna Torgovnick among others. Also, you might refer to works 

such as Unthinking Eurocentrism (Ella Shohat and Robert Stam) and Empire ond Film (eds. Lee 

Grieveson and Colin McCabe). You need to ground the argument much more strongly in the 

literature that has been written on distorted representations of Africa in the western imaginary. 

7) Finally, while most westerners who screen such films are well aware that these productions are 

fabrications and therefore are not necessarily accurate, what would make your essay different is 

to develop a more original view or position as this is widely known. 

This essay is interesting and does make some important points. However, it needs to be more 

original, well written, and strongly grounded in the literature. If the writer revises, it might merit 

publication in the Journo! o.fFilm ond Video. As it stands, it contains far too many errors and 

inadequacies in order to be published. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, March 25, 2013 11:17 AM 

ttoward Melton II <h.meltonii@at~.net> 

l~L: Panel Proposal for "Unleashing the Black Erotic" 

Dear Gene: Yes, this works for me -- I am on the 8th floor Davis Library, Room 8026. Hope to see you then. Sincerely, Charlene Regester 

From: Howard Melton II [h.meltonii@att.net] 
Sent: Monday, March 25, 2013 11:04 AM 
To: Regester, Charlene B 
Subject: RE: Panel Proposal for "Unleashing the Black Erotic" 

Dear Dr. Regester, 

May I ~neet with you at 2pro to,no,row in your Davis office? 

Best, 

Gene 

--- On Thu, 3/21/13, Regester, Charlene B <regester~mai~ une edu> wrote: 

Frotn: Regester, Charlene B <regester@email.unc.edu> 

Subject: RE: Panel Proposal tbr "Unleashing the Black Erotic" 

To: "Howard Melton II" <h.meltonii@att.net> 
Date: Thursday, March 21, 2013, 8:33 AM 

Dear Gene: Yes, I would like to meet on Tuesday and the best times for me to meet will be from around 11 until 3pro as I have another class at 3:30. I have an office 
in Davis Library on the 8th Floor, Room 8026 so this is the best place to meet me. When you return from your trip let me know what time you would like to meet. Safe 
travels and see you when you return. Sincerely, Charlene Regester 

From: Howard Melton II [h.meltonii@att.net] 
Sent: Thursday, March 21, 2013 2:26 AM 
To: Regester, Charlene B 
Subject: RE: Panel Proposal for "Unleashing the Black Erotic" 

Dear Dr. Regester, 

Since I’~n on campus on Tuesdays, if you would like, I could meet you next Tuesday to collect a cow of the fihn m~d discuss the place in the video that you 

would like me to start the screening in Thursday’s class. 

rm traveling to Boston this morning a~d will be out of e-mail contact until Sunday evening. If you e-mail during the time I am away, I will be sine to reply when 

I get back to Raleigh on Sunday. 

All bes~, 

Gene 

--- On Wed, 3/20/13, Regester, Charlene B <regester@emai~ unc. edu> wrote: 

From: Regester, Charlene B <reges~te@etnail.unc.edu> 

Subject: RE: Pm~el Proposal for "Unleashing the Black Erotic" 

To: "Howard Melton II" <h.meltonii@att.net> 
Date: Wednesday, March 20, 2013, 12:29 PM 

Dear Gene: The class is a film class and they will be screening Band of Angels or Devil in a Blue Dress -- if we don’t finish the earlier film. The class is about 
passing films. So you can either show the second half of the film for my class and if you have concerns with the equipment one of my students can help you 
or you can present some of your own work as it relates to passing in film and literature. I won’t know for certain about the film until next Tuesday -- I could 
leave the film some place on campus for you or make arrangements for you to pick it up at the MRC (Undergrad Library). I greatly appreciate you serving in 
my capacity during my absence. I will reward you by taking you to lunch when I return. Thanks for working with me. Sincerely, Charlene Regester 

From: Howard Melton II [h.meltonii@att.net] 
Sent: Tuesday, March 19, 2013 11:30 PM 

To: Regester, Charlene B 

Subject: RE: Panel Proposal for "Unleashing the Black Erotic" 

Dear Dr. Regester, 



I am available on 28 March. What is the lesson plan for "that day? 

Best, 

Gene 

--- On Tue, 3/19/13, Regester, Charlene B <regester@emaiL une. edu> wrote: 

From: Regester, ChaJclene B <regester@email.nnc.edu> 
Subject: RE: Panel Proposal lbr "Unleashing the Black Erotic" 

To: "ttowaM Melton II" <h.meltonii@att.net> 
Date: Tuesday, March 19, 2013, 2:17 PM 

Dear Gene: Based on a recommendation from Mae Henderson, I need someone to substitute for my class while attending a conference. If possible, 
can you substitute during my absence on March 28, 20:t3 at 9:30am until :t0:4S 2:t0 Graham Memorial? If not, T do understand because of your busy 
schedule. Please let me know as soon as possible. Thanks much. Sincerely, Charlene Regester 

From: Howard Melton 11 [h.meltonii@att.net] 
Sent-" Friday, March IS, 2013 4:2:t PM 
To; Regester, Charlene B 
Subject-" RE: Panel Proposal for "Unleashing the Black Erotic" 

Many thmaks, Dr. Regester. I received all the documents yon sent. 

I think your presentation roll work well as part of the panel. I’ll keep you posted as we revise the panel proposal and proceed ruth 

submission. 

All best, and thanks again, 

aelle 

--- On Fri, 3/15/13, Regester, Charlene B <regester@emaiL unc. edu> wrote: 

From: Regester. Charlene B <regester@email.unc.edn> 

Snbject: RE: Panel Proposal for "UNeashing the Black Erotic" 

To: "Howard Melton II" <h.meltonii@atLnet> 
Date: Friday, March 15, 2013, 2:45 PM 

Dear Gene: Attached is my CV as I did not want to send in the previous email because I did not know if the computer would allow me to 
send so many attachments at one time. Sincerely, Charlene Regester 

From-" Howard Melton II [h.meltonii@att.net] 
Sent-" Sunday, March 10, 20J.3 2:47 PM 
To-" Regester, Charlene B 
Subject-" Panel Proposal for "Unleashing the Black Erotic" 

Dear Professor Regester, 

My name is Gene Melton, and I am working with Mae Henderson and Lamar Wilson on a panel proposal for the conference "Unleashing 

the Black Erotic: 
Gender and Sexuality--Passion, Power, and Praxis" to be held in Charleston, SC, this coming September. I have attached a copy of our 
draft proposal and the CFP for your review. 

We think that your contribution would balance the panel, and we would be delighted if you could join us. At this point, all we would need is 
a brief description (approx. 150 words) of what you would like to present, a brief bio, and a recent CV. These materials may be e-mailed to 

me at this address (h.meltonii@att.net). 

Please do let us know if you are interested. 

Thankyou, 

Gene 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, March 25, 2013 11:58 AM 

Rirter, E Tyler <etritter@email.~mc.edu> 

l~g: Summer CCO Course Lin~ (fixed) 

Dear Tyler: Thanks for letting me know. Hope to begin working on this in the next few days. I have to attend a conference in Washington, DC toward the end of the week but 
will keep you posted on my progress. Sincerely, Charlene Regester 

From: Ritter, E Tyler 
Sent: Monday, March 25, 2013 :ti:49 AM 
To: Regester, Charlene B 
Subject: RE: Summer CCO Course Links (fixed) 

Hi Charlene, 

There were some errors in the original URLs I sent you. The corrected links are below. 

Thanks! 

Froth: Regester, Charlene B 
Sent: Tuesday, March ~.9, 2013 3:B8 PM 
Te~ Ri~er, E Tyler 
8~jeCt~ RE: Summer COO Course Un~ 
Dear Tyler: WIll do so in the ne~ day or so. Thanks Br providing this ~nBrmation so that ] can get s~ed on revisions. ] look forward to working w~th you. Sincerely, Charlene 
Regester 

From: Ritter, E Tyler 
Sent: Tuesday, March :t9, 2013 3:44 PM 
To: Regester, Charlene B 
Subject: Summer COO Course Links 

Hi Charlene, 
Here are the links to the most recent AFAM 101 CCO pages. The deadline for submitting minor revisions for summer is April 15. Instructions for sending minor 

changes are at --h--t--t-p--;/-~f~-r)~-d-~-a--~--c---e--n-~-t--e-~-r~--u-~-n-~-c--~-e-~-d-~-u-/--t--a-~-c-~-u-!-t-~y-/--r---e--v-)~-s-Ln-~--h--t---m--~-#-~-n-~Ln---~--r_. It would be great if you could also verify that all external links are working on the course 

pages. 

Course Files: 

Home Page: http:i!fridaycenter.unc.edu/cco/a[am101sp13iindex.html 

Schedule: http:ii[ridaycen [er.unc.eduiccoiafam101sp13/schedule.h [ml 

Lesson 2: .h.~.t~.tR:././~Ld..a.y..c.~.e.~.n..t..e.~.r.....u..n...c...~.e.~.d.~.u./.c.~.c.9Z~9~2~p~2~9~E~b£~[ 

Lesson 3: http:i!fridaycenter.unc.edu!ccoiafam:lOlsp13!lessonO3.html 

Lesson 4: http:/!fridaycenter.unc.edu!cco!afamlOl.sp:13ilessonO4.html 

Lesson 5: http:iiffidaycen[er.unc.eduiccoiafamlOlsp13!lessonOmhtml 

Lesson 6: ~p~//frid~¥c~nter:~c:~du/ccoia~mlOlsp~3[!~o~Of!:htm! 

Lesson 7: .h..t..t.~..:./~f...r.Ld...a.y..c..e...n..t...e..r..:.u...n..c..:~e...d...u..~.c..c...~.Z.a..f.a....m...L~..~.s..~..~.3..~Le..s.~s..9..n.~..~:.b~.~.! 
Lesson 8: http:i!fridaycenter.unc.edu!ccoiafam:[Olsp13!lessonOg.html 

Lesson 9: http://fridaycenter.unc.edu/cco!afamlO:[sp:[3/lessonO9.html 

Lesson 10: http://fridaycenter.unc~edu/cco/a[amlO~sp13ilessonlO2~tml 

Lesson 11: http:iifridaycenter~unc.eduiccoiafam~Olsp13/lessonlLhtml 

Lesson 12: ~h~t~t~p~Zf~r~d~a~c~e~n~t~e~r~:~u~n~c~e~d~u~Zc~c~9~La~f~a~m~1~1~R~j~m] 

We have a new senior instructional designer, Jakia Salam, who will be joining us mid-April. She will be working with you this semester, but you can send your 

revisions to my attention since she’ll still be getting settled around the time of the revision deadline. Let me know if you have any questions. I know that you will 

enjoy working with ]akia. 

Tyler Ritter 

Associate Director for Communication and Instructional Design 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 

Chapel Hill, NC 27599-1020 

Phone: 919-843-5836 

E- mail: _e_ t___rLt _t._e_ r_~ e__m__aj_l_:._u_ .n_c_.;e__d_.u_. 

fridaycenter.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, March 26, 2013 11:23 AM 

SpmJll, April R <april spruJll@unc.edu:~ 

ILE: Travel Reimbursement 

Dear April: I will walk the form over and bring the report indicating that the form was faxed. Sthcerely, Charlene Regester 

From: Spmill, April R 
Sent: Tuesday, March 26, 2013 11:06 AM 
To: Regester, Charlene B 
Subject: RE: Travel Reimbursement 

Good morning, 

I was out yesterday, however, I’m not seeing anything on the fax machine Do you mind resending? 

Thanks, 
April 

April Renee Spruill 
Administrative Manager, Sor~ja Haynes Stone Center 
Phone: (919) 843-2668 iFax: (919) 962-3725 

..... Original Message ..... 
From: Regester, Charlene B 
Sent: Monday, March 25, 2013 11:23 AM 
To: Spruill, April R 
Subject: RE: Travel Reimbursement 

Dear April: ! sent the signed travel document by FAX on Friday afternoon. Please let me know the amount so that ! will know what to look for in my checking account because I have several 
travel funds for which I am being reimbursed Sincerely, Charlene Regester 

From: Spruill, April R 
Sent: Friday, March 22, 2013 12:03 PM 
To: Regester, Charlene B 
Cc: Jor&m, Joseph F 
Sut~iect: Travel Reimbursement 

IIello, 

Please sign the attached barcode sheet and return to me as soon as possible. It’s a travel reimbursement for the hotel expenses in Indianapolis. Even though Dr. Jordan paid for the hotel, 
you have to be reimb~trsed per University policy. After you receive the money, please pass along to Dr. Jordan. 

Thanks, 
April 

April Renee Spruill 
Administrative Manager, Sor~ia Haynes Stone Center 
Phone: (919) 843-2668 i Fax: (919) 962-3725 

..... Original Message ..... 

From: scanncr@unc.edu [mailto:scanner(~unc.edu] 
Sent: Friday, March 22, 2013 11:47 AM 
To: Spmill, April R 
Subject: 

This E-mail was sent from "R10772" (Aficio MP 4000B). 

Scan Date: 03.22.2013 11:46:55 (-0400) 

Queries to: scanner@unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, March 26, 2013 11:34 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Another Student Re Exmn 

Dear Eunice: Another student in my AFAM 05:t class indicated to me at the beginning of the semester that someone in her family was having surgery during our exam time. 
She wants to reschedule. Please let me know if she needs to go to the Dean’s office to obtain an excuse. Thanks for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <iO=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Wednesday, March 27, 20:13 3L3L:56 AM 

Klaiber, Gre8 <klaibers@email.unc.edu> 

RE: PCA/ACA conference DVD 

Dear Greg: Thanks much and see you later today. Sincerely, Charlene Regester 

From: Klaiber, Greg 
Sent; Wednesday, March 27, 20:[3 :[:[:27 AM 
To: Regester, Charlene B 
Subject; PCA!ACA conference DVD 

I have a DVD with the two video clips on it, You cma pick it up at your convenience. 

I hope you eNoy your conti~rence’, tlave fun in DC! 

greg 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, March 27, 2013 2:15 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Attending a Cont~rence 

Dear Eunice: I will not be in class on Thursday but I have a graduate student substituting for me during my absence because I will be attending a conference. Also, I will not 
hold office hours on Thursday for the same reason. See you when I return. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester~ Charlene B <4’O=LrNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDlBOHF23SPDLT)iCN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Wednesday March 27, 2013 2:16 PM 

athm276 springl 3@list~rv.unc.edu 

Screening tonight 6 - 8pro 

Dear AFAM 276 Students: This is to remind you that we will have a screening tonight from 6-Spm in Room 207 of the undergrad library. Hope to see you then, Sincerely, 

Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, April 1, 2013 1:44 PM 

aJhm276spring 13@list~rv.unc.edu 

Interested in Teach for America 

If any of you are interested in Teach for America, please see me so that I can refer you to this program. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, April 1, 2013 1:45 PM 

aJhm051 @li stserv.unc.edu 

Interested in Teach for America 

If any of you are interested in Teach for America, please let me know so that I can refer you to the program. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, April 1, 2013 2:20 PM 

katherine.bnrton@tandf.co.nk 

The Josephine Baker Critical Reader 

Letteroflnqui~forPublishers[ 1 ].docx 

Dear Editor Katherine Bruton: After attending the recently held PCA!ACA in Washington, DC, I met with your assistant who suggested that I send you an inquiry regarding a 
collection of essays that we (Mae Henderson and Charlene Regester) are attempting to publish entitled, The Josephine Baker Critical Reader. Attached is the letter of inquiry 
regarding this work. Please let me know if your press is interested in this work and I look forward to hearing from you in the near future. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, April 1, 2013 4:37 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve DVD 

To Whom It May Concern: Please reserve Devil in a Blue Dress (DVD) for my AFAM 276 class that meets from 3:30-6:20pm, April 2, 2012 (Tuesday). I will come over and pick 
up the video prior to meeting with my class. Your assistance is greatly appreciated. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, April 1, 2013 4:50 PM 

Janet.francendese@temple.edu 

Inqui~ Re Manuscript-The Josephine Ba]cer Critical Reader 

Letter%20to%20confim~%20receip~20ot%20Baker%20ms. [ 1 ].docx 

Dear Editor Francendese: Attached is a letter of inquiry regarding The Josephine Baker Critical Reader that we are interested in having considered for publication by your 
press. Your review of this inquiry is greatly appreciated. Hope to hear from you in the near future. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 2, 2013 8:19 AM 

Janet.francendese@temple.edu 

Thanks For Your Response to Mmmscript Submitted 

Dear Editor Francendese: Thanks for your response to the manuscript submitted entitled The Josephine Critical Reader. Please disregard the previous email inquiry which I 
sent before I received the returned manuscript in the mail yesterday afternoon. Sorry for the incovenience but again, thanks for considering our work and returning the 
manuscript. Your assistance is greatly appreciated. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 2, 2013 12:32 PM 

aJhm051 @li stserv.unc.edu 

FW: policy for final exa~s that axe not given in class 

From: Janken, Kenneth R [krjanken@email.unc.edu] 
Sent: Monday, April 01, 2013 10:01 AM 
To; Department listserv 
Subject; [afriafam] policy for final exams that are not given in class 

Deaac Colleagues, 

I write to remind you that if you ARE NOT plaJming to give a final exmn in claas during the ~heduled time (for example, you plan to have students write a final paper or 

a take-home final), you MUST have approval from the chair. And even if you do get this approval, you must have the exam due during the ~heduled exam period and 

not before (such as the last day of class). ’I’ha~k you for attending to this matter, if it applies to you. 

Regards, 

Kenneth 

Kenneth R. Janken 

Professor of Afro-American Studies 

Department of Al~ican and Afro-American Studies 

109 Battle Hall, CB# 3395 
University of North Carolina 

Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 ([~x) 
Click on a link for infom~ation about my publications: 

http://undpress.nd.edu/bool~PO0723 

You are currently subscribed to al~iafam as: regester(a)emaiLunc.edu. 

To unsnbscribe click here: http://~ists.unc.edw~u?id=3236~6~7~26892ffebebb25~4dbed~42d~c3de25&n=T&~=af~afam&~=32938424 

(It may be necesmry to cut and paste the above [JR[, if the line is broken) 

or send a blank email to leave-32938424-32361607.26892fl}bebb2514dbed042d10c3de25(a)listserv.m~c.edu 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 2, 2013 2:44 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve DVD for Wednesday Night Screening 

To Whom It May Concern: Please reserve Shadowboxer (DVD) for the AFAM 276 screening on Wednesday night (April 3, 2013) from 6-8pro. Thanks much for your assistance. 
Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 2, 2013 5:36 PM 

aJhm276spring 13@list~rv.unc.edu 

Screening Wednesday Night 6-8pm 

Please be reminded that we will have a screening tomorrow (April 3, 20:t3) from 6-8pm in 207 of the undergrad library. Hope that you can attend. Sincerely, Charlene 
Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, April 3, 2013 11:20 AM 

Janken, Kenneth R <krjmxken@email.unc.edtr> 

ILE: Fail 2013 schedule 

Dear Professor Janken: I did check the schedule and my schedule appears to be okay. Sincerely, Charlene Regester 

From: Janken, Kenneth R [krjanken@email.unc.edu] 
Sent: Wednesday, April 03, 2013 7:42 AM 
To: Department listserv 
Subject: [afriafam] Fall 2013 schedule 

Will you please take a few moments and go to Connect Caxolina to confim~ that the courses you are scheduled to teach are listed with the days/times oftl~e week that 

you were assigned by Eunice. If there is a discrepancy, please email me and cc Eunice. Regifftration begins today, and it is vital tl~at we promptly clear up may errors 

that may exis~t. 

Thank you for your attention to this. 

Kenneth 

Kenneth R. Janken 

Professor of Afro-Americma Studies 
Depaxtmeut of African and Ath>America~ Stadies 

109 Battle Hall, CB# 3395 
University of North Carolina 

Chapel ttill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 
Click on a link for infom~ation about my publications: 

ht~p://www, amass.edtt/umpre~iraytbrd- w-log~an- m~d- dilemnm- a£ric~m- arneric~m-inte!lectua] 

http://uncpress.unc.edu/books:T- 8059.html 

http://undpress.nd.edu:boolCP00780 

http://undpress.nd.edu:boolCP00723 

You are currently subscribed to afdathm as: regester(i~emailamc.edu. 

To unsubscribe click here: http://lists.unc.edu/u?id=32361607.26892ffebebb2514dbedO42dl 0c3de25&n=T&l=afdaIhm&o=32950233 

(It may be necessary to cut and paste the above URL if the line is broken) 

or send a blank email to leave-32950233-32361607.26892fl~bebb2514dbedO42dlOc3de25(tblistserv.mic.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, April 3, 2013 11:45 AM 

Ritter, E Tyler <etritter@email.~mc.edtr~ 

ILE: Revisions for Ho~ne Page AFAM 101 

Dear Tyler: Please see the comments below regarding revisions for Summer AFAM 10:t 
:I) All of the links work and are appropriate 

2) Please include the information provided from AFAM :t0:t Fall 20:t2 -- About the Instructor for C. Regester 
3) Please include the information provided from AFAM :t01 Fall 20:t2 -- Note from Instructor for C. Regester 
Will forward revisions for each unit separately because it allow me to keep things organized. Once the changes are made, please return so that I can double check. 
Thanks much for your assistance. Sincerely, Charlene Regester 

From-" Ritter, E Tyler 
Sent: Tuesday, March :19, 20:13 3:44 PM 
To-" Regester, Charlene B 
Subject: Summer COO Course Links 

Hi Charlene, 
Here are the links to the most recent AFAM 101 CCO pages. The deadline for submitting minor revisions for summer is April 15. Instructions for sending minor 

changes are at http:i/fridaycenter.unc.eduifaculty/revising.html#minor. It would be great if you could also verify that all external links are working on the course 

pages. 

Course Files: 

Home Page: http:!!fridaycenter.unc.edu/cco!afam101sp13!index.html 

Schedule: http:iifridaycenter.unc.edu/ccoiafam101sp13/schedule.html 

Lesson 1: http://fridaycenter.unc.edu/cco/afam101sp13ilessonO1.html 

Lesson 2: http:/ifridaycenter.unc.eduicco/afamlO1sp13!lessonO2.html 

Lesson 3:http://fridaycenter.unc.edu/cco/afaml01 sp13/lessonO3.html 

Lesson 4: http:/!fridaycenter.unc.edu!cco!afam101sp13!lessonO4.html 

Lesson 5: http:i/fridaycenter.unc.edu/ccoiafam101sp13/lessonOS.html 

Lesson 6: http://fridaycenter.unc.edu/cco/afam101sp13ilessonO6.html 

Lesson 7: http:/ifridaycenter.unc.eduicco/afamlO1sp13!lessonO7.html 

Lesson 8:http://fridaycenter.unc.edu/cco!afaml01 sp13/lessonOS.html 

Lesson 9: http:/!fridaycenter.unc.edu!cco!afam101sp13!lessonO9.html 

Lesson 10: http:/!fridaycenter.unc.edu!cco/afam101sp13!lesson10.html 

Lesson 11: http:i/fridaycenter.unc.edu/ccoiafam101sp13/lesson11.html 

Lesson 12: http://fridaycenter.unc.edu/cco/afam101sp13ilesson12.html 

We have a new senior instructional designer, Jakia Salam, who will be joining us mid-April. She will be working with you this semester, but you can send your 

revisions to my attention since she’ll still be getting settled around the time of the revision deadline. Let me know if you have any questions. I know that you will 

enjoy working with Jakia. 

Tyler Ritter 

Associate Director for Communication and Instructional Design 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 

Chapel Hill, NC 27599-1020 

Phone: 919-843-5836 

E-mail: etritter@email.unc.edu 

fridaycenter.unc.edu 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, April 3, 2013 12:21 PM 

Rirter, E Tyler <etritter@email.tmc.edu:~ 

I~E: Revisions AFAM 101 Summer Schedule 

Dear Tyler: Below are revisions for the Summer AFAm 102 Class Schedule 
Lesson 1 May 14- May 19 
Lesson 2 May 20 - May 26 
Holiday May 27, 2013 Memorial Holiday 
Essay 1 Due May 28, 2023 
Lesson 3 May 28 - June 2 
Lesson 4 June 3 - June 9 
Essay 2 Due June 10, 2013 
Lesson 5 June 10 - June 16 
Lesson 6 June 17 - June 23 
Lesson 7 June 24 - June 30 
Lesson 8 July 1-3, 5-7 
Holiday July 4, 2012 
Jubilee Paper Due July 8, 2013 
Lesson 9 July 8 - July 14 
Lesson 10 July 15 - July 23 
Last Day of Class July 23 
Final Exam Paper Due (Not sure the exact day that our exam is scheduled July 25 or July 26) 

From: Ritter, E Tyler 
Sent; Wednesday, April 03, 2013 22:07 PM 
To; Regester, Charlene B 
Subject-" Re: Summer CCO Course Links (fixed) 

Charlene, 

The weeks can span 7 days--we like to give our students weekend days as well as weekdays since many of them have full-time jobs. 

Tyler 

On Apr 3, 2013, at 11:58 AM, "Regester, Charlene B" <regester~emaJl.unc.edu> wrote: 

Dear Tyler: Whenever you have a chance I was working on the summer schedule but was unclear about the actual number of days in the week for which the 
students are responsible for completing assignments. During the year, I think the week extends from Monday to Sunday (or something like this). Please let me 
know when you have a chance so that I can assign the appropriate dates for each week. We may to look at a previous summer schedule. Sincerely, Charlene 
Regester 

From: Ritter, E Tyler 
Sent-" Tuesday, April 02, 2023 9:57 AM 
To-" Regester, Charlene B 
Subject: FW: Summer COO Course Links (fixed) 

Hi Charlene, 

Here are the corrected links again. 1 will be in the office until around 2 pm today and then traveling to a conference for the rest of the week. I can tall< 

in be~:ween sessions, though, if we don"t get ~ ch~mce to ta~k tod~y. ~f your changes are e~sy ~:o describe, ~ am ha~py to receive them m the form of an 

emsi~ or ~n s document. If they are scattered throughout s ~ot of the text, though, using the track changes will be important. 

Talk to you soon, 

Tvler R~tter 

Associate Dkector for Communication and Instructional Design 

The W~llk~m and ida Friday Center [or Continuing Educ~tion 

Un~versRy of North Carolina ~t Cha~el HHI 

~00 Friday Center Drive, CB ~020 

Chape~ Hi~l, NC 27599-~020 

Phone: 919-843-5836 

E-.m~l: etr~tter~gemaiLunc.edu 

fridaycenter.unc.edu 

~m= Ri~er, E Tyler 
$eBt~ Monday, March 2~, 20~3 ~:~9 AM 
Te~ Regester, Charlene B 
$~je¢t= RE: Summer COO Course LinB (fixed) 

H~ ChaHene~ 

There were some errors in the original U[~Ls t sent you. The correc~:ed lin]~s are below 

Th a n]~s ~ 

Tyler 

~ Regester, Charlene B 
$e~t= Tuesday, March ~9, 20~3 3:58 PM 
Te~ Ri~er, E Tyler 
$~je~t~ RE: Summer COO Course Lin~ 
Dear Tyler: Will do so in the n~ day or so. ~an~ for providing this inBrmation so that ~ can get s~ed on revisions. ] look fo~ard to working with you. 
Sincerely, Charlene Regester 



From: Ritter, E Tyler 
Sent: Tuesday, March 19, 2013 3:44 PM 
To-¯ Regester, Charlene B 
Subject-" Summer CCO Course Links 

Hi Charlene, 
Here are the links to the most recent AFAM 101 CCO pages. The deadline for submitting minor revisions for summer is April 15. Instructions for 

sending minor changes are at http:!ifridaycenter.unc.edu!faculty!revising.html#minor. It would be great if you could also verify that all external links 

are working on the course pages. 

Course Files: 

Home Page: ~.h..t..t.p~/.Lt.~!~.d..a.~y~.c..e.~.n..t.~.e..r.~.u.~.n..c.~:..e..d.~L~1~/j~:~!. 

Schedule: _h__L~_p___:_/_i__f_[ Ld~a~y~c~e~t~e~[~u~n~c~:~e~d~u~/~c~c~o~/~a~f~a~m~1~1~s~p~L1~3~ ~_~ ~ ~ 9_[~:h ~ ~ J. 

Lesson 1: http:!!fridaycenter.unc.edu!ccoiafamlOlsp13/lessonOl.html 

Lesson 2: http:!/fridaycenter.unc.edu/cco/afamlOlsp13ilessonO2.html 

Lesson 3: http:/!fridaycenter.unc.edu!cco/afamlOlsp13/lessonO3.html 

Lesson 4: http:/ifridaycenter.unc.eduicco/afarn101sp13ilessonO4.h[ml 

Lesson 6: http://fridaycenter.unc:edu/cco/afam101sp13/!essonO6~html 

Lesson 7: http:!/fridaycenter.unc.edu/cco/afamlOlsp13ilessonO7.html 

Lesson 8: http://fridaycenter.unc.edu/cco/afamlOlsp13/lessonOS.html 

Lesson 9: http:/ifridaycenter.unc.eduicco/afam101sp13ilessonOg.h[ml 

Lesson 12: http:!!fridaycenter.unc.edu!ccoiafamlOlsp13!lesson12.html 

We have a new senior instructional designer, Jakia Salam, who will be joining us mid-April. She will be working with you this semester, but you can 

send your revisions to my attention since she’ll still be getting settled around the time of the revision deadline. Let me know if you have any 

questions. I know that you will enjoy working with Jakia. 

Tyler Ritter 

Associate Director for Communication and Instructional Design 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 

Chapel Hill, NC 27599-1020 

Phone: 919-843-5836 

E-maih etritter@email.unc.edu 

fridaycenter,unc.edu 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, April 3, 2013 12:33 PM 

Ritter, E Tyler <etritter@email.nnc.edtr> 

I~E: Lesson 1 Summer AFAM 101 

Dear Tyler: See revisions for Lesson 1 AFAM 101 
1) The date should be changed to May 14 - May 19, 2013 
2) The links for this unit are working properly 
Sincerely, Charlene Regester 

From: Ritter, E Tyler 
Sent: Monday, March 25, 2013 11:49 AM 
To: Regester, Charlene B 
Subject: RE: Summer CCO Course Links (fixed) 

There were sortie errors in [he original U RI_3 [ sent you. The corrected ~inks are bekbw. 

Thanks~ 

Tyler 

F~m~ Regester, Charlene B 
Sent{ Tuesday, March ~9, 2013 3:58 PN 
To: Ri~er, E Tyler 
Subject: RE: Summer CCO Course Lin~ 
Dear Tyler: Will do so in the ne~ day or so. Thanks for providing this information so that I can get s~ed on revisions. I look forward to working with you. Sincerely, Charlene 
Regester 

From: Ritter, E Tyler 
Sent: Tuesday, March 19, 2013 3:44 plVl 
To: Regester, Charlene B 
Subject: Summer CCO Course Links 

Hi Charlene, 
Here are the links to the most recent AFAM :10:1 CCO pages. The deadline for submitting minor revisions for summer is April :15. Instructions for sending minor 

changes are at http:!/fridaycenter.unc.edu!facultyirevising.html#minor. It would be great if you could also verify that all external links are working on the course 

pages. 

Course Files: 

Home Page: ~.h..t..t.p..:j.j~f..rj~.d.~.a..~..c.£.n.~.t..e~r:~.u.~.n.~.c.~.e~d~u.[£~9Z~~L[E~J. 

Schedule: htt~;iifridaycen t e r.tmc:edp/ccoiafa m:101 sp 13/sch e dule.h t m! 

Lesson 1: http:/!fridaycenter.unc.edu!cco!afamlO:1sp:[3ilessonOl.html 

Lesson 2: http:iifridaycen[er,unc.eduiccoiafamlO1sp13!lessonO2.html 

Lesson 3: http://fridaycenter.unc,edu/cco/a fam10:1sp13ilessonO3.htrnl 

Lesson 4: .h.~t.~t.£../~r.Ld...a.-y..c.-e..-n..t...e.-r..:.u...n.-c..:-e..-d..-u..~.c.-c...~.Z.a..f.a.-..m..-L~..£s..p-~3../Le..s.~s..9~5~b1~[ 
Lesson ~ ~ .h...t..t.p.]Zf.r.~.d.~xc...e.~.t.~e..£:~u..~n..£:£.d.~.u.Zc...c.~Q~f.A.m..~..~.s.p.~{~Z~£~£~b~1 

Lesson 6: http:/!fridaycenter.unc.edu!cco!afam:10:1sp:[3ilessonO6.html 

Lesson 7: http:i!fridaycenter.unc.edu!ccoiafam:[Olsp:13!lessonO7.html 

Lesson 8: http://fridaycenter.unc.edu/cco/a[am:10:1sp:13ilessonOS.htrnl 

Lesson 9: http:/ifr!daycenter.unc.eduicco/afam:10:1sR:13ilessonO9.htm! 

Lesson :10: .h..t..t.£..//}..r1d...a.~y..c.~e..~n..t...e..r..:.u...n...c.:~e..~d...u../.c..c...~../.a..f.a....m...~.~..£s..p..~3..LLe.~s..~1~m[ 

Lesson :1:1: httpl/jfridaycenter.unc:edpjcco/afam:101sp13/!esson]:l::html 

Lesson :12: http:/!fridaycenter.unc.edu!cco/afamlO:1sp:[3ilesson:12.html 

We have a new senior instructional designer, Jakia Salam, who will be joining us mid-April. She will be working with you this semester, but you can send your 

revisions to my attention since she’ll still be getting settled around the time of the revision deadline. Let me know if you have any questions. I know that you will 

enjoy working with Jakia. 

Tyler Ritter 

Associate Director for Communication and Instructional Design 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

:100 Friday Center Drive, CB :1020 

Chapel Hill, NC 27599-:1020 

Phone: 9:19-843-5836 

E-mail: etritter@emaiMmc.edu 

fridaycenter.unc.edu 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, April 3, 2013 12:39 PM 

Rirter, E Tyler <etritter@email.~mc.edu> 

I~E: Lesson 2 AFAM 101 Summer 

Dear Tyler: Revisions for Lesson 2 are indicated below 
i) The date for lesson 2 May 20 - May 26, 2013 
2) Students are to be reminded that Essay 1 is due May 28, 2013 
3) Links are working appropriately 
Sincerely, Charlene Regester 

From; Ritter, E Tyler 
Sent: Monday, March 25, 2013 ii:49 AM 
To-" Regester, Charlene B 
Subject: RE: Summer COO Course Links (fixed) 

Hi Charlene, 
There were some errors in the original URI.s I sent you. The corrected links are below. 

Thanks! 

~yler 

From: Regester, Charlene B 
Sent; Tuesday, March 19, 2013 3:58 PM 
Te: Ritter, E Tyler 
Su~ject~ ~[: Summer COO Course Lin~ 
Dear Tyler: Will do so in the ne~ day or so. Thanks for providing this information so that I can get s~ed on revisions. I look forward to working with you. Sincerely, Charlene 
Regester 

From: Ritter, E Tyler 
Sent: Tuesday, March 19, 2013 3:44 PM 
To-" Regester, Charlene B 
Subject-" Summer COO Course Links 

Hi Charlene, 
Here are the links to the most recent AFAM 101 CCO pages. The deadline for submitting minor revisions for summer is April 15. Instructions for sending minor 

changes are at httl%//~E!d~ycen~[:uDc:gdu/~!~y/[~v!~)~g~htm!#m~o[. It would be great if you could also verify that all external links are working on the course 

pages. 

Course Files: 

Home Page: http:/ifddaycenter.unc.eduiccoiafamlO1sp13/index.html 

Schedule: ~;//~W~~/~1~~:~b~[ 

Lesson 1: b_~_~_;/i![[~_~_~_~_Eu~_G_~_~_ui~_~Z~_f~_m_~_~_~_~iJ_~2~9_~_~_~:b!m[ 

Lesson 2: http:i!fddavcenter.unc.edu!ccoiafam~[Olsp13!lessonO2.html 

Lesson 3: http:/!ffidaycenter.unc.edu!cco!afam1Olsp~[3ilessonO3.html 

Lesson 4: http:iifddavcenter,unc.eduiccoiafam~O1sp13!~essonO4.html 

Lesson 5: ht~//fri~c~nte[:~:~u/~co!a~mlO~sp~3/lessonO5.htrnl 
Lesson 6: ~/~[[~y~[:~9~G~9~[9~[p~/J~2[9~b1~[ 

Lesson 7: b~ii/fri ~wc~nteg~D~g~p/gcoia[~D!;~sp~3]~Z:~ 

Lesson 8: http:/!fridaycenter.unc.edu!cco!afamlOlsp:[3/lessonOS.html 

Lesson 9: http:iifridaycenter.unc.eduiccoiafamlO1sp13!~essonOg.html 

Lesson 10: http:iifddavcenter.unc.eduiccoiafamlO1sp13/lessonlO.html 

We have a new senior instructional designer, Jakia Salam, who will be joining us mid-April. She will be working with you this semester, but you can send your 

revisions to my attention since she’ll still be getting settled around the time of the revision deadline. Let me know if you have any questions. I know that you will 

enjoy working with Jakia. 

Tyler Ritter 

Associate Director for Communication and Instructional Design 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 

Chapel Hill, NC 27599-1020 

Phone: 919-843-5836 

E-maih ~[~ 9_[~_~ ~_~_[~:_~_~.G.~ 

fridaycenter.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, April 3, 2013 12:42 PM 

Ritter, E Tyler <etritter@email.~mc.edu> 

I~F2: Lesson 3 AFAM 101 Summer 

Dear Tyler: Revisions for Lesson 3 are indicated below 
1) Essay 1 is due May 28, 2013 
2) Date for this lesson is May 28 - June 2, 2013 
3) The links for this lesson are working appropriately 
Sincerely, Charlene Regester 

From: Ritter, E Tyler 
Sent: Monday, March 25, 2013 11:49 AM 
To: Regester, Charlene B 
Subject: RE: Summer CCO Course Links (fixed) 

Hi Charlene, 
There were some errors in the original URI.s I sent you. The corrected links are below. 

Thanks! 

Tyler 

From: Regester, Charlene B 
Sent: Tuesday, March 19, 2013 3:58 PM 
Te: Ritter, E Tyler 
Su~ject~ ~[: Summer COO Course Lin~ 
Dear Tyler: Will do so in the ne~ day or so. Thanks for providing this information so that I can get s~ed on revisions. I look forward to working with you. Sincerely, Charlene 
Regester 

From: Ritter, E Tyler 
Sent: Tuesday, March 19, 2013 3:44 PM 
To: Regester, Charlene B 
Subject: Summer CCO Course Links 

Hi Charlene, 
Here are the links to the most recent AFAM 101 CCO pages. The deadline for submitting minor revisions for summer is April 15. Instructions for sending minor 

changes are at http:J/~[!d~ycen~[,uDc:gduJ[~!~y/[~v!~)~g~htm!#rn[~R[. It would be great ff you could also verify that all external links are working on the course 

pages. 

Course Files: 

Home Page: http:/ifddaycenter.unc.eduiccoiafamlO1sp13/index.htm~ 

Lesson 1: ~;~[[~~9~[~p~9~:~b~[ 

Lesson 2: http:i!fridavcenter.unc.edu!ccoiafam:~OlsplJ!~essonO2.html 

Lesson 3: http:/!fridavcenter.unc.edu!cco!afamlOlsp:~BilessonOJ.html 

Lesson 4: httP:iifridavcenter.unc.eduiccoiafamlOlsplJ!~essonO4.html 

Lesson 5: ht~//fri~yc~nter:~:~u/~co!a~mlO~sp~3/lessonO5.htrnl 

Lesson 6: b~[[~[:~:~9~[~[~/~[9~D~:~b1~[ 

Lesson 7: 

Lesson 8: http:/!fridaycenter.unc.edu!cco!afamlOlsp:[3ilessonOS.html 

Lesson 9: http:iifridaycenter,unc.eduiccoiafamlO1sp13!~essonO9.html 

Lesson 10: http:iifddaycenter,unc.eduiccoiafam$O1sp13/lessonlO.html 

Lesson 12: 

We have a new senior instructional designer, Jakia Salam, who will be joining us mid-April. She will be working with you this semester, but you can send your 

revisions to my attention since she’ll still he getting settled around the time of the revision deadline. Let me know if you have any questions. I know that you will 

enjoy working with Jakia. 

Tyler Ritter 

Associate Director for Communication and Instructional Design 

The William and Ida Frida7 Center for Continuing [ducation 

Universit7 of North Carolina at Chapel Hill 

100 Frida7 Center Drive, OB 1020 

Chapel Hill, NO 27599-1020 

Phone: 919-843-5836 

E-mail: ~dt~_[@_n m_~_th_~_~.m.~u 
fridaycenter.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, April 3, 2013 12:45 PM 

Rirter, E Tyler <etritter@email.~mc.edu> 

I~E: Lesson 4 AFAM 101 Summer 

Dear Tyler: Revisions for Lesson 4 include the following 

2) Lesson 4 dates June 3 - June 9, 2020 
Sincerely, Charlene Regester 

From: Ritter, E Tyler 
Sent: Monday, March 2S, 2023 22:49 AM 
To: Regester, Charlene B 
Subject: RE: Summer CCO Course Links (fixed) 

Hi Cha rh:_m e, 

There were some errors in the original URLs I sent you. The corrected links are below. 

Thanks! 

Tyler 

From: Regester, Charlene B 

Sent: Tuesday, March 19, 2013 3:58 PM 
To: Ritter, E Tyler 
Subject: RE: Summer CCO Course Links 
Dear Tyler: Will do so in the next day or so. Thanks for providing this information so that 3[ can get star~ed on revisions. I look forward to working with you. Sincerely, Charlene 
Regester 

From: Ritter, E Tyler 

Sent: Tuesday, March 29, 2023 3:44 PM 

To: Regester, Charlene B 

Subject: Summer COO Course Links 

Hi Charlene, 
Here are the links to the most recent AFAM 101 CCO pages. The deadline for submitting minor revisions for summer is April 15. Instructions for sending minor 

changes are at h[tp:!/fridaycenter.unc.edu!facultyirevising.h[ml#minor. It would be great if you could also verify that all external links are working on the course 

pages. 

Course Files: 

Home Page: http://fridaycenter.unc.edu/cco/afamlOlsp:[3/index.html 

Schedule: http://fridaycenter.unc.edu/cco/afamlO1sp13/schedule.html 

Lesson 1: http://fridaycenter.unc.edu/cco/a[amlO1sp13ilessonO1.htrnl 

Lesson 2: http:/ifr!daycenter.unc.eduiccoiafamlO1sp13!lessor~O2.htm! 

Lesson 3: .h---t--t-P--~/--j--f--r-j~-d-~a--~Lc---e-~-n--t-~e--~:~u--~n---c-~-e---d-~-u-j--c---c-~9-/-~a--f--a--~-m--~-~-~--~I---s-p--~-3-j--!-e--s---s--~--~n---~---3-~-h--t---m---! 

Lesson 4: !~ttpL!!fr!daycenter.upc.edu!cco!afamlOlsp:[3ilessonO4.htm! 

Lesson 5: http:i!fridaycenter.unc.edu!ccoiafam:[Olsp13!lessonO5.html 

Lesson 6: http://fridaycenter.unc.edu/cco/a[am101sp13/lessonO6.htrnl 

Lesson 7: http:iifridaycen[er.unc.eduiccoiafamlO1sp13!lessonO7.html 

Lesson 8: -h.t..t.p.]/...f£Ld.~.a.1Lc..e.-.n...t~.e.£:~.u.~.n..c.-:..e..d.-.u./...c..c.~9./~.a.~-~-~-~Z!~-~-~b~! 

Lesson 10: http:/!fridaycenter.unc.edu!cco/afamlOlsp:[3ilessonlO.html 

Lesson 11: http:i!fridaycenter.unc.edu!ccoiafamlOlsp13/lessonll.html 

Lesson 12: http://fridaycenter.unc.edu/cco/a[am101sp13/lesson12.html 

We have a new senior instructional designer, Jakia Salam, who will be joining us mid-April. She will be working with you this semester, but you can send your 

revisions to my attention since she’ll still be getting settled around the time of the revision deadline. Let me know if you have any questions. I know that you will 

enjoy working with Jakia. 

Tyler Ritter 

Associate Director for Communication and Instructional Design 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 

Chapel Hill, NC 27599-1020 

Phone: 919-843-5836 

E-mail: etritter@email.unc.edu 

fridaycenter.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, April 3, 2013 12:49 PM 

Rirter, E Tyler <etritter@email.~mc.edu> 

ILS: Summer CCO Course Links (fixed) 

Dear Tyler: Revisions for Lesson 5 are indicated below 

1) Lesson 5 dates June 10 - June 16 
2) Essay 2 is due June 10, 2013 

(In Lesson 4 -- I may need to include a reminder that Essay 2 is due June 10, 2013). 

Sincerely, Charlene Regester 

From; Ritter, E Tyler 
Sent: Monday, March 25, 2013 11:49 AM 
To-" Regester, Charlene B 
Subject: RE: Summer CCO Course Links (fixed) 

Hi Charlene, 
There were some errors in the original URI.s I sent you. The corrected links are below. 

Thanks! 

~yler 

From: Regester, Charlene B 
Sent; Tuesday, March 19, 2013 3:58 PM 
Te: Ritter, E Tyler 
Su~ject~ ~[: Summer COO Course 
Dear Tyler: Will do so in the ne~ day or so. Thanks for providing this information so that I can get s~ed on revisions. I look forward to working with you. Sincerely, Charlene 
Regester 

From; Ritter, E Tyler 
Sent: Tuesday, March 19, 2013 3:44 PM 
To-" Regester, Charlene B 
Subject-" Summer CCO Course Links 

Hi Charlene, 
Here are the links to the most recent AFAM 101 CCO pages. The deadline for submitting minor revisions for summer is April 15. Instructions for sending minor 

changes are at httl%I/~[!d~ycen~[,u~c:~clu/f~!~y/[~v!~)~g.htm!#rn[~o[. It would be great if you could also verify that all external links are working on the course 

pages. 

Course Files: 

Home Page: http://fddaycenter.unc.edu/cco/afamlOlsp13/index.h~m~ 

Schedule: h~;//~W~~9/~1~~[ 

Lesson 1: b_~_~_;/i![[~_~_~_~_Eu~_G_~_~_ui~_~Z~_f~_m_~_~_~_~iJ_~2~9_~_~_~:b!m[ 

Lesson 2: http:i!fridaycenter.unc.edu!ccoiafam~[Olsp13!iessonO2.html 

Lesson 3: http:/!fridaycenter.unc.edu!cco!afam1Olsp~[3ilessonO3.html 

Lesson 4: http:iifridaycenter,unc.eduiccoiafam~O1sp13!lessonO4.html 

Lesson 5: ht~//fri~yc~nte[:~:~u/~co!a~mlO~sp~3/lessonO5.htrnl 

Lesson 6: ~_~_~_;~[~[[~_~_~_~_E~9_G_~_~_~[~_~9~_[~_~_~_[~_~_~J_~2[9_D_~_~=b!_~_[ 

Lesson 7: b~ii!fri ~gc~nteg~D~g~p!gcoia[~D~;~sp~3/~Z:~ 

Lesson 8: http:/!fridagcenter.unc.edu!cco!afamlOlsp:[3/lessonOS.html 

Lesson 9: httP:iifridaycen~er.unc.eduiccoiafamlO1sp13!~essonOg.html 

Lesson 10: http:iifrMaycen~er.unc.eduiccoiafamlO1sp13/lessonlO.html 

We have a new senior instructional designer, Jakia Salam, who will be joining us mid-ApriL She will be working with gou this semester, but you can send your 

revisions to my attention since she’ll still be getting settled around the time of the revision deadline. Let me know if you have any questions. I know that you will 

enjoy working with Jakia. 

Tyler Ritter 

Associate Director for Communication and Instructional Design 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 

Chapel Hill, NC 27599-1020 

Phone: 919-843-5836 
E-mail: ~[~ ~_[@~ ~_~_[~:_q_~.G.~ 

fridaycenter.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, April 3, 2013 12:53 PM 

Rirter, E Tyler <etritter@email.~mc.edu:~ 

1~9;: Summer CCO Course Links (fixed) 

Dear Tyler: Revisions for Lesson 6 are indicated below 
1) Please note that Lesson 6 and 7 are being combined for Lesson 6 
Therefore, you will need to merge the objectives, assignments, and discussion forum questions into one unit -- this is being done because I was told that summer school 
requires that we cover the same amount of material even though we have fewer weeks in the summer relative to the normal semester 

2) The dates for Lesson 6 June 17 - June 23, 2013 
Sincerely, Charlene Regester 

From-" Ritter, E Tyler 
Sent: Monday, March 25, 2013 11:49 AM 
To-" Regester, Charlene B 
Subject: RE: Summer COO Course Links (fixed) 

Hi Charlene, 
There were sorne errors in the original URLs I senL you. The corrected links are below. 

Thanks! 

Tyler 

From: Regester, Charlene B 
$ent~ Tuesday, Narch 19, 2013 3:58 PN 
To~ Ri~er, E Tyler 
Subject= RE: Summer COO Course Lin~ 
Dear Tyler: Will do so in the ne~ day or so. Thanks for providing this information so that I can get s~ed on revisions. I look forward to working with you. Sincerely, Charlene 
Regester 

From-" Ritter, E Tyler 
Sent; Tuesday, March 19, 2013 3:44 PM 
To: Regester, Charlene B 
Subject; Summer COO Course Links 

Hi Charlene, 
Here are the links to the most recent AFAM 101 CCO pages. The deadline for submitting minor revisions for summer is April 15. Instructions for sending minor 

changes are at ~h~~~t~t~R:~~~/~~f~~~r~!~~d~~a~~y~~c~~~e~~~n~~t~~~e~~r~~~~~u~~~n~~c~~~~~e~~d~~~u~~~~~f~~a~~~c~~u~~[~t~~//~~~r~~e~~~v~!~s~!~~n~g~~~~h~~~t~~~m~~!~~#~~~m~~!~~n~~9~~r.. It would be great if you could also verify that all external links are working on the course 

pages. 

Course Files: 

Home Page: http:!ifridaycenter.unc.eduiccoiafam:[Olsp13/index.html 

Schedule: htt_p:!/fridaycenter.unc.edu/cco/a fam101sp13ischedule.html 

Lesson 1: http:iifridaycent_er.unc.eduiccoiafamlO1sp13!lessonOl.html 

Lesson 3: !lttp://fr!daycenter.upc.edu/cco~lafamlOlsp~!3/lessonO3.htm! 

Lesson 4: http:i!fridaycenter.unc.edu!ccoiafam:[Olsp13!lessonO4.html 

Lesson 5: http://fridaycenter.unc.edu/cco/a[am101sp13ilessonOS.htrnl 

Lesson 6: http:iifridaycent_er.unc.eduiccoiafamlO1sp13!lessonO6.html 

Lesson 9: http:i!fridaycenter.unc.edu!ccoiafam:[Olsp13!lessonOg.html 

Lesson 10: http:i!fridaycenter.unc.edu!ccoiafamlOlsp13/lessonlO.html 

Lesson 11: http://fridaycenter.unc.edu/cco/a[am101sp13ilesson11.ht_ml 

Lesson 12: http:/ifr!daycenter:unc.eduicco/afam101s~13/lesson12.htm! 

We have a new senior instructional designer, Jakia Salam, who will be joining us mid-April. She will be working with you this semester, but you can send your 

revisions to my attention since she’ll still be getting settled around the time of the revision deadline. Let me know if you have any questions. I know that you will 

enjoy working with Jakia. 

Tyler Ritter 

Associate Director for Communication and Instructional Design 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 

Chapel Hill, NC 27599-1020 

Phone: 919-843-5836 

E-maih etritter(~email.unc.edu 

fridaycenter.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, April 3, 2013 1:20 PM 

Rirter, E Tyler <etritter@email.~mc.edtr~ 

FW: Revisions Lesson 7 AFAm 101 Summer 

From: Regester, Charlene 13 

Sent: Wednesday, April 03, 2023 2:25 PM 
To: Regester, Charlene B 
Subject: RE: Revisions Lesson 7 AFAm 202 Summer 

Dear Tyler: I think I made a mistake on the dates for this week -- the week should read June 24- June 30. I am getting a little confused so if I have made a mistake please 
correct on my behalf. Thanks much. Sincerely, Charlene Regester 

From: Regester, Charlene B 
Sent: Wednesday, April 03, 2023 22:56 PM 
To: Ritter, E Tyler 
Subject: RE: Revisions Lesson 7 AFAm 202 Summer 

Dear Tyler: Revisons for Lesson 7 are indicated below 
2) Dates for Lesson 7 July 2- July 3 and July 5 - July 7 
2) Holiday July 4, 2023 
3) Remind students that the Jubilee Paper is due July 8, 2023 
Sincerely, Charlene Regester 

From: Ritter, E Tyler 
Sent: Monday, March 25, 2023 22:49 AM 
To: Regester, Charlene B 
Subject: RE: Summer CCO Course Links (fixed) 

Hi Charlene, 

There were some errors in the original URLs I sent you. The corrected links are below. 

Thanks! 

Tvler 

I=rora: Regester, Charlene 13 
Sent: Tuesday, March 29, 2023 3:5;8 PM 
To: Ritter, E Tyler 
S,,bject: RE: Summer CCO Course Links 
Dear Tyler: Will do so in the next day or so. Thanks for providing this information so that I can get star~ed on revisions. I look forward to working with you. Sincerely, Charlene 
Regester 

From: Ritter, E Tyler 
Sent: Tuesday, March 29, 2023 3:44 PM 
To: Regester, Charlene B 
Subject: Summer COO Course Links 

Hi Charlene, 
Here are the links to the most recent AFAM :10:1 CCO pages. The deadline for submitting minor revisions for summer is April :15. Instructions for sending minor 

changes are at http:!/fridaycenter.unc.edu!facult¥irevising.html#minor. It would be great if you could also verify that all external links are working on the course 

pages. 

Course Files: 

Home Page: http:/~/fridaycepter.!mc~edu~!cco~/afamlO:1s~!3iindex~htm/ 

Schedule: http:iifridaycenter.unc.edu!ccoiafamlOlsp13!schedule.html 

Lesson 1: http://fridaycenter.unc,edu/cco/a[am101sp13ilessonO1.htrnl 

Lesson 2: http:iifridaycen[er,unc.eduiccoiafamlO1sp13!lessonO2.html 

Lesson 4: b~t~t~:~/ZLr~Ld~a~c~e~n~t~e~r~:~u~n~c~;~e~d~u~Z~c~c~Z~a~f~a~m~L~£s~p~L3~ZLe~9~B~9~¢~b~[ 
Lesson 5: http:i!fridaycenter.unc.edu!ccoiafam:[Olsp13!lessonO5.html 

Lesson 6: http:/!fridaycenter.unc.edu!cco!afamlOlsp:[3/lessonO6.html 

Lesson 7: http:iifridaycen[er,unc.eduiccoiafamlO1sp13!lessonO7.html 

Lesson 8: ht~p~//frid~¥c~nter:~c:~du/cco!a~mlO~sp~3/lessonOS.htrnl 

Lesson 9: b~t~t1~:~[[!~d~a~y~c~e~n~t~e~r~:~u~n~c~;~e~d~u~c~c~9~Z~a~m~J~2~9~B~b~[ 

Lesson i0: !~t:~pL!!fr!daycenter~upc.edu!cco~!afamlOls~!3ilesson:10.htn~! 

Lesson 1:1: http:i!fridaycenter.unc.edu!ccoiafam101spI3/lesson:11.html 

Lesson 12: http://fridaycenter.unc~edu/cco/a~am102sp:13ilesson:12~html 

We have a new senior instructional designer, Jakia Salam, who will be joining us mid-April. She will be working with you this semester, but you can send your 

revisions to my attention since she’ll still be getting settled around the time of the revision deadline. Let me know if you have any questions. I know that you will 

enjoy worldng with Jakia. 

Tyler Ritter 

Associate Director for Communication and Instructional Design 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 

Chapel Hill, NC 27599-:1020 

Phone: 9:19-843-5836 



E-mail: etri[[er @email.unc~edu 

fridaycenter,unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, April 3, 2013 1:20 PM 

Rirter, E Tyler <etritter@email.~mc.edu> 

FW: Lesson 8 AFAM 101 Summer 

From: Regester, Charlene 13 

Sent: Wednesday, April 03, 2013 1:18 PM 
To: Regester, Charlene B 
Subject: RE: Lesson 8 AFAM 101 Summer 

Dear Tyler: I may have made a mistake on the date of this week -- the correct date for lesson 8 should be July i-3 and July 5-7. Holiday July 4. Remind Students that Jubilee 
Essay is due July 8, 2013. Sincerely, Charlene Regester 

From: Regester, Charlene B 
Sent: Wednesday, April 03, 2013 i:05 PM 
To: Ritter, E Tyler 
Subject: RE: Lesson 8 AFAM 101 Summer 

Dear Tyler: P,evisions for Lesson 8 AFAM 101 are indicated below 
i) Dates for Lesson 8 July 8 - July 14 
2) Jubilee essay due July 8, 2013 
Sincerely, Charlene Regester 

From: Ritter, E Tyler 
Sent: Monday, March 25, 2013 11:49 AM 
To: Regester, Charlene B 
Subject: RE: Summer CCO Course Links (fixed) 

Hi Charlene, 

There were some errors in the original URI_s I sent you. The corrected links are below. 

Thanks! 

From: P,egester, Charlene B 
Sent: Tuesday, March 19, 2013 3:58 PM 

To: Ritter, E Tyler 
Subject: RE: Summer CCO Course Links 
Dear Tyler: Will do so in the next day or so. Thanks for providing this information so that I can get started on revisions. I look forward to working with you~ Sincerely, Charlene 
P, egester 

From: Ritter, E Tyler 
Sent: Tuesday, March 19, 2013 3:44 PM 
To: Regester, Charlene B 
Subject: Summer COO Course Links 

Hi Charlene, 
Here are the links to the most recent AFAM 101 CCO pages. The deadline for submitting minor revisions for summer is April 15. Instructions for sending minor 

changes are at --h--t--t-p--;L‘-~f--r)~-d-~-a--~--c---e--n-~-t--e-~-r~-u-~-n-~-c-:~-e-~-d-~-u-L‘--t--a-~-c-~-u-!-t-~-/--r---e--v-)~-s-Ln-~--h--t---m--~-#-~-n-~Ln---~--r_. It would be great if you could also verify that all external links are working on the course 

pages. 

Course Files: 

Home Page: http:!!fridaycenter.unc.edu/cco!afamlOlsp:[3iindex.html 

Schedule: http:ii[ridaycen [er,unc.eduiccoiafam101sp13/schedule.h [ml 

Lesson 1: ht~p~//fri~¥c~nter:~c:~du/cco!a~mlO~sp~3/lessonOl.htrnl 

Lesson 3: http~i/frida!!center.[mc.ed!~/ccoiafam~!Olsp13~/!essonO3~htm/ 

Lesson 4: http:/!fridaycenter.unc.edu!cco!afamlOlsp:[3/lessonO4.html 

Lesson 5: http:i!’fridaycenter.unc.eduiccoiafamlO1sp13!lessonOS.html 

Lesson 6: http://fridaycenter.unc.edu/cco/a[am101sp13/lessonO6.htrnl 

Lesson 9: http:/!fridaycenter.unc.edu!cco!afamlOlsp:[3/lessonO9.html 

Lesson 10: http:/!fridaycenter.unc.edu!cco/afamlOlsp:[3ilessonlO.html 

Lesson 11: http:iifridaycenter.unc.eduiccoiafamlO1sp13/lessonll.html 

Lesson 12: http~//fridaycenter.unc:edu/cco/afam101sp13/!esson12:html 

We have a new senior instructional designer, Jakia Salam, who will be joining us mid-April. She will be working with you this semester, but you can send your 

revisions to my attention since she’ll still be getting settled around the time of the revision deadline. Let me know if you have any questions. I know that you will 

enjoy working with Jakia. 

Tyler Ritter 

Associate Director for Communication and Instructional Design 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 

Chapel Hill, NC 27599-1020 

Phone: 919-843-5836 

E-mail: etritter~email.unc.edu 



fridaycenter.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, April 3, 2013 1:23 PM 

Rirter, E Tyler <etritter@email.~mc.edu> 

ILE: Lesson 9 AFAM 101 Summer 

Dear Tyler: Revisions for Lesson 9 for AFAM 101 include the following 
1) Dates for Lesson 9 July 8 - July 14, 2013 

2) Jubilee essay due July 8, 2013 

3) Lesson 9 should include lesson 10 of the previous AFAM 101 
Sincerely, Charlene Regester 

From; Ritter, E Tyler 
Sent: Monday, March 25, 2013 ii:49 AM 
To-" Regester, Charlene B 
Subject: RE: Summer COO Course Links (fixed) 

Hi Charlene, 
There were some errors in the original URI.s I sent you. The corrected links are below. 

Thanks! 

Tyler 

From: Regester, Charlene B 
Sent; Tuesday, March 19, 2013 3:58 PM 
Te: Ritter, E Tyler 
Su~ject~ ~[: Summer COO Course Lin~ 
Dear Tyler: Will do so in the ne~ day or so. Thanks for providing this information so that I can get s~ed on revisions. I look forward to working with you. Sincerely, Charlene 
Regester 

From: Ritter, E Tyler 
Sent: Tuesday, March 19, 2013 3:44 PM 
To-" Regester, Charlene B 
Subject-" Summer CCO Course Links 

Hi Charlene, 
Here are the links to the most recent AFAM 101 COO pages. The deadline for submitting minor revisions for summer is April 15. Instructions for sending minor 

changes are at httl%I/~[!d~ycen~[:u~c:~du/f~!~y/[~v!~)~g.htm!#rn[~o[. It would be great if you could also verify that all external links are working on the course 

pages. 

Course Files: 

Home Page: http://fddaycenter.unc.edu/cco/afamlOlsp~3/index.htm~ 

Schedule: h~;//~W~~9/~1~/~~[ 

Lesson 1: b_~_~_;/i![[~_~_~_~_Eu~_G_~_~_ui~_~Z~_f~_m_~_~_~_~iJ_~2~9_~_~_~:b!m[ 

Lesson 2: http:i!fridaycenter.unc.edu!ccoiafam~[Olsp13!iessonO2.html 

Lesson 3: http:/!fridaycenter.unc.edu!cco!afam1Olsp~[3ilessonO3.html 

Lesson 4: http:iifridaycenter,unc.eduiccoiafam~O1sp13!lessonO4.html 

Lesson 5: ht~//fri~yc~nte[:~:~u/~co!a~mlO~sp~3/lessonO5.htrnl 

Lesson 6: ~_~_~_;~[~[[~_~_~_~_E~9_G_~_~_~[~_~9~_[~_~_~_[~_~_~J_~2[9_D_~_~=b!_~_[ 

Lesson 7: b~ii!fri ~gc~nteg~D~g~p!gcoia[~D~;~sp~3/~Z:~ 

Lesson 8: http:/!fridagcenter.unc.edu!cco!afamlOlsp:[3/lessonOS.html 

Lesson 9: httP:iifridaycen~er.unc.eduiccoiafamlO1sp13!~essonOg.html 

Lesson 10: http:iifrMaycen~er.unc.eduiccoiafamlO1sp13/lessonlO.html 

We have a new senior instructional designer, Jakia Salam, who will be joining us mid-ApriL She will be working with gou this semester, but you can send your 

revisions to my attention since she’ll still be getting settled around the time of the revision deadline. Let me know if you have any questions. I know that you will 

enjoy working with Jakia. 

Tyler Ritter 

Associate Director for Communication and Instructional Design 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 

Chapel Hill, NC 27599-1020 

Phone: 919-843-5836 
E-mail: ~[~ ~_[@~ ~_~_[~:_q_~.G.~ 

fridaycenter.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, April 3, 2013 1:34 PM 

Ritter, E Tyler <etritter@email.nnc.edtr> 

I~E: Lesson 10 AFAM 101 Smnmer 

Dear Tyler: Below are revisions for Lesson 10 AFAM 101 
1) Dates for Lesson 10 July 15 - July 23, 2013 
2) Last day of class July 23, 2013 
3) This lesson should include lessons 11 and 12 from the previous AFAM 101 
4) Combine the readings, objectives, assignments, and discussion forums for these units 
5) Final Exam Paper is due July 25 or 26 ( not sure about the eact day -- please check this for me) 
Finally, if I have made any mistakes in the dates, please correct. If you have questions, please let me know as soon as possible. Thanks for working with me on this material. 
Sincerely, Charlene Regester 

From: Ritter, E Tyler 
Sent: Monday, March 25, 2013 11:49 AM 
To: Regester, Charlene B 
Subject: RE: Summer CCO Course Links (fixed) 

Hi Charlene~ 

There were some errors in the original t_][~[.s f sef~{ you. The correc[ed Hnks are beMw. 

Thanks~ 

Tyier 

F~m: Reges~r, Charlene B 

Nent{ Tuesday, Hatch 19, 2013 3:58 PN 

T~{ Ri~er, E Tyler 

Subject: RE: Summer CCO Course Lin~ 

Dear Tyler: WHI do so in the ne~ day or so. Thanks for providing this ~nformation so that I can get s~ed on revisions. I look forward to working w~th you. Sincerely, Charlene 

Regester 

From: Ritter, E Tyler 
Sent: Tuesday, March 19, 2013 3:44 PM 
To: Regester, Charlene B 
Subject: Summer CCO Course Links 

Hi Charlene, 
Here are the links to the most recent AFAM 101 CCO pages. The deadline for submitting minor revisions for summer is April 15. Instructions for sending minor 

changes are at http:iifridaycenter.unc.eduifaculty/revising.html#minor. It would be great if you could also verify that all external links are working on the course 

pages. 

Course Files: 

Home Page: --h--t--t~--~/-Z-t--r-Ld--a--y---c--e---n--t---e--r--.--u---n--c--.--e---d---u-L-c--c---~-Z-~-f--a----m--~--~--~-s-~--L-3-/-Ln---d---e--x-:b1m-! 
Schedule: _h___t__t E ~ J__/__f__r_ Ld___a__y__c___e___n__t__e___r_.___u__n___c__.__e___d___u_/_c___c__o__/__a___f__a___m____J:__O_L_l__s_ p___:L3_ Z _s__c___h___e__d___u__[_e__:__h__t___m__]. 

Lesson 1: http:i!fridaycenter.unc.edu!ccoiafam:[Olsp13!lessonO:Lhtml 

Lesson 2: http:/!fridaycenter.unc.edu!cco!afamlOlsp:[3ilessonO2.html 

Lesson 3: http:iifridaycenter.unc.eduiccoiafamlOlsp13!lessonO3.html 

Lesson 4: http://fridaycenter.unc.edu/cco/a[am101sp13ilessonO4.htrnl 

Lesson ~ ~ .h.~t.~t..p~:.[.~}..~Ld-a.~Ec.~e..~n..t-e.~...u-n.~c....~e..~d-u..~.c.~9Z~{~9~9~E~:b~[ 

Lesson 6: http~//fridaycenter.unc.edu/ccoiafam101sp13/!essonO6:htm/ 

Lesson 7: http:/!fridaycenter.unc.edu!cco!afamlOlsp:[3/lessonO7.html 

Lesson 8: http:iifridaycenter.unc.eduiccoiafamlO1sp13ilessonOS.html 

Lesson 9: http://fridaycenter.unc.edu/cco/a[am101splJilessonO9.htrnl 

Lesson 12: http:i!fridaycenter.unc.edu!ccoiafamlOlsplJ/lesson:12.html 

We have a new senior instructional designer, JaMa Salam, who will be joining us mid-April. She will be working with you this semester, but you can send your 

revisions to my attention since she’ll still be getting settled around the time of the revision deadline. Let me know if you have any questions. I know that you will 

enjoy working with Jakia. 

Tyler Ritter 

Associate Director for Communication and Instructional Design 

The William and Ida Friday Center for Continuing Education 

University of North Carolina at Chapel Hill 

100 Friday Center Drive, CB 1020 

Chapel Hill, NC 27599-1020 

Phone: 919-843-5836 

E-mail: etritter@email.unc.edu 

fridaycenter.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~JO UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, April 3, 2013 1:40 PM 

Colo~, Sonia <sonia colon@med.unc.edu~~ 

1),2;: Travel reimbursement 

Dear Sonia: Thanks much -- will do so on Thursday because I have office hours then. After I sign, I will return it to your box. I really appreciate your assistance. Sincerely, 
Charlene Regester 

From: Colon, Sonia 
Sent; Wednesday, April 03, 20:t3 1:38 PM 
To: Regester, Charlene B 
Subject; Travel reimbursement 

Hello Charlene 

Please find at your inbox at Battle Hall, the travel barcode page for your signature. 

Thank you, 

Sonia 

[ ii’~’iI old well b ..... 

Sonia Colon 
Accounting Technician 
Department of Public Policy 
919-962-4854 
Abernethy Hall, CB # 3435 
Chapel Hill, NC 27599-3485 
African & Afro-American Studies 
919-966-1295 
Battle Hall, CB # 3395 
Chapel Hill, NC 27599-3395 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, April 4, 2013 8:35 AM 

Library Media Resource Center <mrc@unc.edu> 

Reserve DVD for AI:AM 051 

To Whom It May Concern: Please reserve Six Degrees of Separation (DVD) for AFAM 051 for screening today April 4, 2013. Thanks much for your assistance. Sincerely, 
Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, April 4, 2013 11:49 AM 

Rucker, Walter C <wrucke@email.unc.edu> 

ILL: Agenda and materi~J,s for next weeks’ bre~Jdhsnt 

Okay and thank you. Sincerely, Charlene Regester 

From: Rucker, Walter C 
Sent: Thursday, April 04, 2013 9:28 AM 
To: Regester, Charlene B 
Subject: RE: Agenda and materials for next weeks’ breakfast 

Hey Charlene, 

f attended the breakfast last week and I have quite a few documents to haed off to you. [ probably won’t be [e the office for b:)ng today (I haw~ to prepare a qwz 

aAd ~ectur~ prep for my 2p dass)~ but~ w~J~ be sure to drop off th~ ~tem~ in your campus bo~. 

~ hope sl~ is we~l, 

Best, 

Walter 

Aliican & ~:o-:~erican Studies 

[ JNC-Cbapel 
1 (Y7 BaMe Hall 

Cb~pd H{11~ NC 27599-3395 

htq)s://sites.so%Ie.co]rusite/~kwaltem~cker’ 

F~m= Re~es~r, Charlene B 
Sent= Thursday, March 21, 2013 11:24 AN 

To= Rucker, Walter C 
Subject= ~: Agenda and materials for ne~ weeks’ brea#ast 

From: Cline, Alexis L [Alexis_Cline@unc.edu] 
Sent: Thursday, March 21, 2013 11:22 AM 
To: CAS Dept Diversity Liaisons 
Subject: [casdiversity] Agenda and materials for next weeks’ breakfast 

This message is being sent to all College of Arts and Sciences Diversity Liaisons on behalf of Dr. Patricia Parker, Director, Faculty Diversity Initiatives 

Dear Colleagues, 

Senior Associate Dean, Terry Rhodes, and I look forward to the Diversity Liaison Visionin~ Breakfast on Thursday, March 28, 2013, 9:00 a.m. to 11:30 a.m., in the 

University Room at Hyde Hall. Durin~ the past three months, I have had the pleasure to meet with many of you in one-to-one meetings and learn about the 

innovative diversity initiatives your units already have in place. The Breakfast will be an opportunity for all of us to convene in one space to share, learn, and 

network. 

I have attached a copy of our a~enda. Please note that several senior administrators representing the major initiatives supportin~ diversity and inclusion efforts 

across campus will be joinin~ us: Vice Chancellor for Research, Barbara Entwisle (Carolina Postdoctoral Program for Faculty Diversity), Executive Vice Provost, Ron 

Strauss (Target of Opportunity Hiring), Vice Provost for Diversity and Multicultural Affairs, Taffye Clayton, and Equal Employment Opportunity/ADA officer, Ann 

Penn. This will be a panel presentation with the opportunity for conversation, so please come with questions for the panelists. 

There are three documents that provide background for our work, which I would like for you to review before the Breakfast: 

1. Your unit’s response to the College’s 20~2 Diversity Survey 

2. The College of Arts and Sciences Diversity Task Force Report 

3. The University of North Carolina Diversity Plan Report 2009-10 

Please ask your unit chair for a copy of your unit’s 2012 Diversity Survey report. The other two documents are attached, and we will also have copies of these 

available in your packet of materials at the Breakfast. 

Thank you for servin~ your unit and the College in this capacity. I look forward to seein~ you next week and continuing our work to~ether. 

Best re~ards, 

Pat Parker 

E~ecut~v~ Ass~s~nt to the Dean 
University of North Carolina at Chape~ 
College of Arts & Sciences, Dean B OMce 
205 Soukh Building 
Chapel Hill, NC 27599 
(959) 962-3082 

You are cu~enfly subscribed to ca~iversity as: regesler(a~emaiL unc.edu. 

To unsubscfi~ click here: http:i/lists.unc.ed~u?id=49927260.61689427b9e0c2 lda4.02dTaaff)b799c7&n=T&l=casdiversity&o=32899130 

(It may be neces~ to cut m~d paste fl~e a&~ve URL iffl~e line is broken) 

or send a Nank em~l m leave-32899130-49927260.61689427b9e0c21 da402dT~lDb799c7@21istserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, April 4, 2013 1:53 PM 

fi~ip~eq ue s@i c.~bi.gov 

Locating FBI Files 

To Whom It May Concern: 
Currently, I am conducting research on African American entertainer Eartha l(itt (singer, dancer, and performer) who was invited to the White Hourse during :t970s when 
Lyndon B. Johnson served as US President. I would like to know if l(i~s I:BI l:iles are available for public review and if so, could these files be made available for research 
purposes. My work on l(i~ focuses on a chapter for a book length study that I am developing on African American entertainers in the pre-:t970s period that explores the 
intersectionality between their on-screen performances and off-screen lives. The reason for securing these files is to assess how her political views may have impacted her 
public personae or public profile and to provide the socio-political context associated with this period to determine how historical events shaped her views and ideology. If 
these files are available to researchers and scholars, please let me know so that I may have to access to these documents to enhance the quality of my own research. I have 
previously published a book on African American Actresses: The Struggle for Visibility, :t900-1960 (Bloomington: Indiana University Press, 20:t0). Your assistance and 
consideration are greatly appreciated. I look forward to hearing from you in the near future. 
Charlene Regester, Ph.D. 
Associate Professor 
Department of African & Afro-American Studies 
University of North Carolina-Chapel Hill 
Chapel Hill, N.C. 27599-3395 

(9:[9) 966-5496 (office) 
regester@email.unc.edu 



Sent: 

To: 

Subject: 

Regester, Charlene B <iO=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDlBOHF23SPDLT)iCN=RECIPlENTS!CN=CHARLENE B REGESTER (REGESTER)> 

Friday, April 5, 2013 1:52 PM 

Barbara Cline < Barbara.Cline@nara.gov> 

RE: Eartha Kitt 

Dear Barbara: Thanks so much for your response and for providing options regarding how T might obtain this information. T will locate the sources indicated that are accessible 
and I may investigate hiring a researcher which might be cheaper than trying to make a trip to Austin. Your assistance in this matter is greatly appreciated and if I have 
additional questions, T will let you know. Thanks again. Sincerely, Charlene Regester 

From." Barbara Cline [Barbara.Cline@nara.gov] 
Sent-" Friday, April 05, 2013 1:25 PH 
To." Regester, Charlene B 
Subject: Eartha Kitt 

Dear Ms. Regester: 

Your inqui~ has been given to me for reply. I understand "that our guide to materials in our holdings on Eartha Kitt has already been sent to you. This guide contains 

locations for all of the materials that we have identified on Eartha Kitt and the January 18, 1968 Women Doers Luncheon. 

You are welcome to conduct research in the collections listed in this guide. If you axe unable to conduct reseaxch in our Reading Room, you may order specific folders at 

a cost of $.30 per page, plus shipping and a $2.00 handling fee. Another option is to hire someone to conduct research on your behalf. A list of"Independent 

Researchers" is located on our website at: http://u~,.lbilibreas~.netJcollections/independent-researchers.html. 
There is one photograph of President Johnson spealdng with Ms. Kitt at the luncheon on our website: http://~wwv.lbilibrar~.nel/collections/photo-eaehive.html. The seriaJ 

number for the photograph is C8218-8. 

Another resource that is available is Mrs. Johnson’s published book A lghite House Diary. Mrs. Johnson kept an audio diao~ of her days as First Lady. When the 

Johnsons left the White House, Mrs. Johnson’s staff’transcribed the tapes, and Mrs. Johnson selected important days to publish in her book. On pages 620-624, Mrs. 

Johna~n writes abx) ut "the incident with Ms. Kitt at the hmcheon. 

Many of our oral histo~ interviews are available on our website or at the Miller Center at the University of Virginia Website addresses are on the attached "Useful Web 

Addresses." 

I hope that you find this intbrmation useful. Please let me know if you have any questions. 

Sincerely, 

Bmbam Cline, Archivist 

Lyndon B. Johnson Libra~ 

2313 Red River Street 

Austin, TX 78705 
Telephone: (512 ) 721- 0228 

Fax: (512) 721-0169 
E-mail: barbara.cline~nara.gov 

"llZhere Jlowers bloom, so does hope. "Lady Bird Johnson 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, April 8, 2013 10:52 AM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

ILS: Com~nencement Pl~aming meeting tomorrow 

Dear ~m: I have class on Tuesday morning at 9:30 but will need to make some preparations ahead of time so I don’t think I will be able to make this meeting. Sincerely, 
Charlene Regester 

From: McMillan, ~m 
Sent: Monday, April 08, 2023 9:34 AM 
To: Anderson, Barbara S; Regester, Charlene B; Hildebrand, Reginald F; Lee, Margaret Carol; SaNe, Eunice N 
Subject: Commencement Planning meeting tomorrow 

Dear commencement planning committee -- 

I would like to call a brief meeting tomorrow morning (that is Tuesday April 9) to discuss recent updates about our commencement ceremony and to gather feedback as this 
important date approaches. 

The meeting will be from 8:30-9 in Eunice’s office. I am sorry this is last minute but if you can make it we will be most appreciative. 

Thank you for all your hard work on the retreat planning and I am hoping to carry that positive energy on to graduation. 

Take care 

Tim 

Timothy J. McMillan 

Senior Lecturer 

Department of African and Afro-American Studies 

CB#3395 308 Battle Hall 

(919)537-3381 



FrK~rl: 

Sent: 

To: 

Subject: 

Regester, Charlene B <JO=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=RECIP1ENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Monday, April 8, 2013 4:48 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve DVD for AFAM 276 

To Whom It May Concern: Please reserve the DVD version of Cadillac Records for my AFAM 276 class that meets April 9, 20:t3 from 3:30-6:20. Your assistance is greatly 

appreciab~d. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, April 8, 2013 4:51 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve DVD for AI:AM 051 

To Whom It May Concern: Please reserve Human Stain DVD for my AI=AM 051 class that meets April 9 from 9:30-10:45am. I will come over on Tuesday morning and pick up 
the DVD. Your assistance is greatly appreciated. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 9, 2013 8:30 AM 

aJhm276spring 13@list~rv.unc.e&~ 

I~W: Summer Jobs to Impact Issues that Matter! : More times to Interview on Your Campus! 

From: Rachel Brown [rachel.brown@fundstaff.org] 

Sent: Monday, April 08, 2013 4:59 PM 
To; Regester, Charlene B 
Subject; Summer Jobs to Impact Issues that Matter! : More times to Interview on Your Campus! 

Fw: Summer Jobs to Impact Issues that Matter!: More times to IntersJew on Your Campus!!! 

Due to the am~ing respon~ to our initial ca~npus visit we are coming back to [INC Chapel ttill for more intb sessions and interviews! 

The Fund Ii~r the Public Interest is a national non-profit organization that works to build support tbr progressive organ~ations across the country,. We nm campaigns 

the Human Rights Campaign, USPIRG, and Enviromnent America. This sumtner we will be in over 50 cities, working and lobbying to help win environmental 

social j ustice campaigns. 

Currentb; we have paid positions open on our campaign statt’in each of our locations. We require that interested candidates are haxd workers and have excellent 
commnnication skills. 

As a member of our s~fl; you will fundraise, bnild membership for our pa~lner groups, educating and activating citizens on pressing issues. You roll also have the 

opIx~nity to organize press conferences and build coalitions with other non-profit organizations. While on stafl~ you gain knoMedge of pressing concerns our countL5~ 

is fiacing, learn how to effectively generate public support, and obtain a firm understanding of the tx~litical process. 

We will be holding interviews on [INC campus on April 9th through April 11th in the Student Union at 10am, 2pm, 4pm, and 6pm each day. Times m~d rooms are as 

tbllows: 

Tues. April 9th Room 3502 10am, 2pm, 4pm, and 6pm 

Wed. April 10th Room 3205 10am, 2pm, 4pm and Room 2518a 6pm 

Thurs. April 11th Room 3502 10am, 2pm, 4pm, and 6pm 

- Earn on average $4000-$6000 "this summer, working tbr something you believe in! 

- To find out more, call 1-800-75-EARTH, or visit www.iobsthatmatter.org 

PLEASE FORW!d~_D THIS MESSAGE TO MOTIVATED STUDENTS! 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 9, 2013 1:20 PM 

McMillan, Tim <tjml@email.unc.edu"~ 

1~:;: Com~nence~nent l?la~ing Com~nittee 

Dear Tim: The best time for me on April 19th is 3pro -- I already have a meeting scheduled at 1pro with someone who is coming from out of town to meet with me and I don’t 
want to reschedule this meeting because we have already rescheduled once. I could meet sometime in the morning from 9am until 12:30 on this day as well. I am really trying 
to make this next meeting. Sincerely, Charlene Regester 

From: McMillan, 
Sent: Tuesday, April 09, 2013 1:11 PM 
To: Regester, Charlene B 
Subject: RE: Commencement Planning Committee 

.h-t-t..~..~; L L ~ ~:...d.~Q~Q~d...z..£~..£ ~ ~ L 2..~ Z ~...s...~...~.c..~.~.a-~...e..~ ~ y.. 

See if that works ---I was able to do it and Margaret too. If you can’t just let me know if either 1-2 or 2-3 on Friday the I9ti~ work for you ¯ 

T i m 

From: Regester, Charlene B 
Sent: Tuesday, April 09, 2013 1:09 PM 

To: McMillan, Tim 
Subject: RE: Commencement Planning Committee 
Dear 11m: The link does not take me to the Doodle poll calendar so that z can enter the dates and times available. Please either re-send or tell me what do if I am doing 
something incorrectly. Sincerely, Charlene Regester 

From: McMillan, ~m 
Sent: Tuesday, April 09, 2013 1:03 PM 
To: SaMe, Eunice N; Anderson, Barbara S; Hildebrand, Reginald F; Lee, Margaret Carol; Regester, Charlene B 
Subject: Commencement Planning Committee 

Dear all 

Thanks for a productive meeting this morning. We have chosen Charles Watts Jr. as our commencement speaker and will be inviting a small group of distinguished 

guests (thanks for the wonderful letter Margaret.) Our next meeting will focus on logistics of the program, the menu, the invitations, and the certificates. We had 

preliminary discussions on these topics today and hope to finalize at the next meeting. 

To plan that meeting I have attached a link to a doodle poll. Please respond as soon as possible and I’ll schedule a time and place and get back to you. 

http://www.doodle.com/2w7hsb~.cw~apeg7v 
Take care 

Tim 

Timothy J. McMillan 

Senior Lecturer 

Department of African and Afro-American Studies 

CB#3395 308 Battle Hall 

(919)537-338:1 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 9, 2013 2:04 PM 

McMillan, Tim <tjml@email.unc.edu"~ 

1~9;: Com~nence~nent l?la~ing Com~nittee 

Dear Tim: Just wanted to let you know that I used a different computer and the link worked on this computer. It did not work on my laptop. Sorry for the inconvenience. 
Sincerely, Charlene Regester 

From: McMlillan, Tim 
Sent: Tuesday, April 09, 2013 1:11 PM 
To: Regester, Charlene B 
Subject: RE: Commencement Planning Committee 

http : / iwww, dood ].e, comi 2w7h s b£ct4 J.apeg7v 

See if thaI: works - f was able to do it and Margaret t.:_~o, tt you can’t just let me kn.:_~w it either ~.-.2 or 2-.?; on Friday the I9t~ work for you, 

T i rn 

From: Regester, Charlene B 
Sent; Tuesday, April 09, 2013 1:09 PM! 

To: McMillan, Tim 
Subject: RE: Commencement Planning Committee 
Dear Tim: The link does not take me to the Doodle poll calendar so that I can enter the dates and times available. Please either re-send or tell me what do if I am doing 
something incorrectly. Sincerely, Charlene Regester 

From: IVlcMillan, Tim 
Sent: Tuesday, April 09, 2013 1:03 PMI 
To: SaNe, Eunice N; Anderson, Barbara S; Hildebrand, Reginald F; Lee, Mlargaret Carol; Regester, Charlene B 
Subject: Commencement Planning Committee 

Dear all 

Thanks for a productive meeting this morning. We have chosen Charles Watts Jr. as our commencement speaker and will be inviting a small group of distinguished 

guests (thanks for the wonderful letter Margaret.) Our next meeting will focus on logistics of the program, the menu, the invitations, and the certificates. We had 

preliminary discussions on these topics today and hope to finalize at the next meeting. 

To plan that meeting I have attached a link to a doodle poll. Please respond as soon as possible and I’II schedule a time and place and get back to you. 

http:iiwww,doodleocomi2w7hsb±cw±apeg7v 

Take care 

Tim 

Timothy J. McMillan 

Senior Lecturer 

Department of African and Afro-American Studies 

CB#3395 308 Battle Hall 

(919)537-3381 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 9, 2013 4:50 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve DVD for AI:AM 276 

To Whom It May Concern: Please reserve Flight (DVD features Denzel Washington) for April 23, 20:t3 (Tuesday) AFAM 276 class. Your assistance is greatly appreciated. 
Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 9, 2013 4:58 PM 

aJ[hm276spring 13@list~rv.unc.edu 

Paper Due April 16 

Dear Students: Please be reminded that your paper is due next Tuesday at class time. Provide your email address on the cover page of your paper and be sure to include a 
works cited or bibliography page. Attach any relevant journal articles that you accessed to write your paper. Make sure that the paper conforms to all of the standards 

previously outlined with Paper I. 
A screening will held tomorrow night from 6-Spm in Room 207 of the undergrad library. We only have 2 or 3 more screenings so please try to attend. You will receive extra 
credit for attending the night screening. 
If you have questions regarding your paper you can come to the screening tomorrow or meet with me in my office on Thursday from :t:t-2pm 204 Battle Hall. 
Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, April 11, 2013 12:25 PM 

Ritter, E Tyler <etritter@email.~mc.edtr~ 

Online AFAM 101 

Dear Tyler: Please let me know if you received my changes to AI=AM J.O:!. and if you have any questions. Hope to hear from you soon. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER REGESTER)> 

Thursday, April 11, 2013 12:35 PM 

aJ[hm051 @li stserv.unc.edu 

FW: FYS Course EwJ~uations 

From: Reznick, Steve [reznick@email.unc.edu] 

Sent: Friday, March 22, 2013 11:21 AM 

To: The fysinstructors_spring2013 mailing list, 
Subject; [fysinstructors_spdng2013] FYS Course Evaluations 

First Year Seminar Instructors - I hope that your FYS are going great. FYS students will begin receiving email invitations on 4/17 to complete their online course 

evaluation form. Our recently designed FYS Course Evaluation Form has been very helpful for instructors, and particularly so if the participation rate is high. To 

accomplish this important goal, please schedule 15 minutes of class time during the final two weeks of class (as you did when we used the paper form), ask your 

students to bring their laptops, and devote that time to course evaluation, just as you would have done for a paper form. The system closes at midnight on 4/29. A 

tally of the evaluations will be sent to you and to your Department Chair. 

J. Steven Reznick 

Professor, Department of Psychology 

Associate Dean for First Year Seminars and Academic Experiences (through June 2013) 

HHMI Science Seminar Coordinator 

You are currently subscribed to fysinstructors spring2013 as: ._r__etg__e_~_e_~!’_a_i_l_=_UlLC_=_e__d_t!. 

To unsubscribe click here: htlp:i/lists.unc.ed~"u?id 56313715.b205145286f5117266e417d0ccebl lde&n T&I fysinsmzctors spfing2013&o 32904319 

(It may be necessa~ to cut and paste the above URL if the line is broken) 

or send a blank email to leave- 32904319- 56313715. b205145286f5117266e417d0cce b 11 de~listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, April 12, 2013 1:00 PM 

aJ[hm276spring 13@list~rv.unc.edu 

Paper II Due on Tuesday 

Dear AFAM 276 Students: This is to remind you that your Paper II is due in class on Tuesday, April 16th. Please adhere to the guidelines provided for Paper I and include your 
email address on the paper’s cover. The paper has to integrate theoretical concepts, include relevant literature, and reflect original ideas. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, April 15, 2013 2:45 PM 

aJhm276spring 13@listserv.unc.edu 

FW: Portuguese 385 in First Smnmer Session 

From: Caldwell, Kia L [klcaldwe@email.unc.edu] 
Sent: Monday, April 15, 2013 2:42 PM 
To; Department listserv 
Subject; [afriafam] Portuguese 385 in First Summer Session 

Colleagues: Please forward to students who might be interested. 
From Prof. Richard Vernon: 
I am teaching my Portuguese 385 course in the first summer session (9:15--:tI:45"). It covers literature from the Angola, Mozambique, and Cape Verde written in Portuguese, 
but in English translation, so all of the readings are in English. It satisfies the fine arts requirement. I was wondering if you could announce it to any of your students who might 
be interested. Below are the details: 

The literature of colonial, revolutionary, and post-colonial Luso-Africa (Guinea Bissau, Angola, S~o 
Tomd e Principe, and Hozambique) 

Though ]~or’,uguese was the £u-st European language to be writ~,en by Sub Saharan M~icans, Afi-ican wrirh~g ir~ Pot~ uguese is perhaps ~he last to be discovered outside ~he Portuguese speaking world. However, bo~h 
popular and scholarly inte*est in Lusophone Afiican nations is growing rapidly due h~ par~ to increased awareness of and interest in Afro B*azilian cultm~al dements stemming f}om A*~gola, ~he increasingly stable and 

rapidly growing economy of Mozambique, and cukm’al p*odnction by su& writers as best sdlJng Mia Cm~o and Jos~ Ednardo Agaalnsa. The course begins with literature from the period of the Portuguese 

discovery, of the lands ofthdr A~}ican colonies and quickly moves into the 20~}~ cm~tu~, when Lnso African literature became a represe~t ation of repression, a call to revolution, a refier~ion of the horrors of war, and 

finally an expression of a very complex identity. 

http://afriafam.unc.edu/ 

You a*e currently subscribed to afi{al:am as: mgester~ema~l.unc.edu. 
To unsubscribe click here: http:i/lists.unc.edu/u?i&32361607.26892ffebebb2514dbed042d10c3de25&n T&I affiafam&o 33000110 
(It may be necessaW to cut and paste the above URL if the line is broken) 
or send a blank ema~l to leave-33000110-32361607.26892ffebebb2514dbed042dl 0c3de25(~!listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 16, 2013 8:24 AM 

aJihm276spring 13@list~rv.unc.e&~ 

I~W: Central Park Five Documentary on PBS Tomonow 

From: Caldwell, Kia L [klcaldwe@email.unc.edu] 
Sent: Monday, April :iS, 20:t3 6:26 PM 
To; Department listserv 
Subject; [afriafam] Central Park Five Documentary on PBS Tomorrow 

Colleagues: 
A documentary about the Central Park Five rape case that led to the conviction of five African American and Latino youth in the late 1980s!early 1990s will be on PBS tomorrow 
night. There will also be a follow up discussion on PBS on Wednesday night. 
http://www, pbs.orcj/ken bu rns/centralpa rkfive/ 
Best, 
Kia 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
African and Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 

Phone: 9:t9-962-8225 
Fax: 9J.9-962-2694 

klcaldwe@email.unc.edu 

http:!/afriafam.unc.edu! 

You are currently subscribed to afi~iafam as: regester~email.unc.edn. 

To unsubscribe click here: http:i/lists.unc.ed~’n?i~32361607.26892ffebebb2514dbed042d10c3de25&n T&I afriafam&o 33001463 

(It may be necessary to cut and paste the above URL if the line is broken) 

or send a blank email to leave-33001463-32361607.26892ffebebb2514dbed042d10c3de25,@Jistserv.nnc.edn 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 16, 2013 9:05 AM 

Morgm~, George Fredrick <gfinorgan@store.unc.edu-~ 

Textbook Orders -- George Morgan 

To the Attention of George Morgan: 
Please order the same textbooks currently used in the Spring Semester 2013 for AI=AM 276 and AI=AM 051. The course numbers for these courses have since changed but the 

focus of these courses will remain the same. For the freshman seminar: Susan Courtney’s Hollywood Fantasies of Miscegenation (2005), Devil in a Blue Dress (1990), and The 
Human Stain (2000). For the black cinema course: Toms, Coons, Mulattoes, Mammies and Bucks (1989); African American Actresses: The Struggle for Visibility (2010); Black 
American Cinema (1993); and Representing Blackness (1997). Thanks much for your assistance. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, April 17, 2013 2:49 PM 

aJhm276spring 13@list~rv.unc.edu 

Screening Tonight 6- 8pro 

Please be reminded that we will have a screening tonight for AFAM 276 from 6-Spin, Room 207 undergrad Library. Hope to see you then. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, April 17, 2013 2:55 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

EW: Diversity education: Request your participation in a study. 

Do I need to complete this survey that was forwarded to me by those at East Carolina University? 

From: Megan Waggy [ecusurvey@qualtrics.com] 
Sent: Friday, April :t2, 20:13 :t0:40 AM 
To-" Regester, Charlene B 
Subject; Diversity education: Request your participation in a study. 

Subject: Request to fill out the enclosed sur~-ey about your experiences related to teaching an m~dergraduate level course with diversiU content. Yotw 

valuable response is kindly requested by May 3rd 2013. 

Dear colleague, 

We are contacting you to request yonr participation in a study to lea~n abont the effectiveness of diversi~ edncation at the undergraduate level from the perspective of 

faculty members engaged in such instructional efforts. We request your participation by completing a survey questio~maJre regm~ding your experiences in teaching an 

undergraduate diversi~ course. 

This study has been approved by our institution’s review board in the office for Human Research Integrity. The consent to participate in the study is included at the 

beginning of the survey. 

The survey link is provided below: 

Follow fltis link to fire Sur~-ey: 

Take the Survey 
Or coW and paste tire URL below into yonr internet browser: 

https:/iecu.qualNcs.com/~NQualNcsSurveyEngine/?O~SS 3K2k9bqVfdPTjzTODNQa87bDtas5Yp& 1 
Follow the link to opt out of future emails: 
(;lick here to unsubscribe 

Please note the link is developed uniquely tbr you and you will be able to participate only one time. While we encourage you to complete the survey utx~n initiation, you 

can save the information if neces~ry and complete the survey within up to 3 days of beginning to take the survey. 

The survey is being conducted as part of diversi~ education research eflbrt during time assigned to the Office for Equi~ and Diversity at East Carolina Universi~, 

Greenville, NC. We identified diversi~ course ins~tmctors lis~ted in your universi~"s catalog for the fall 2012 and spring 2013 semesters. We encourage you to discuss 

the invitation to pm~ticipate in this s~dy with your department chafir or ad~ninistrator. 

As an instructor of a course with diversi~ contenk you are uniquely positioned to contribute to this research eflbrt. By learning about your personal experiences, 

perspectives, practices, and recommendations the results of our project will be able to identify areas of efl’ective content and instrnction methods and areas where 

improvements can be made for undergraduate diversi~ conrse instruction. We hope to understand and disseminate befit practices in unde~gradnate diversiD’ education 

to prepare students to function more effectively in a diverse nation and a more globally connected world. 

Thank you in advance tbr your help tbr this project. Your valuable t~edback will be greatly appreciated. Please contact us if you have any questions regarding this 

study. 

Ve~ sincerely, 

Priti P. Desai PhD, MPH, CCLS Amy McMillan, DBA 

Principal Investigator Associate Professor, College of Business 

Assistant 1~ rofessor mcmillana~)ecu.edu 
Child Development and Family Relations Dept. 

East Carolina Universi~ Megan Waggy, BA 

Greenville, NC, 28590 Graduate Assistant 

desaip~ecn~edu waggs~m 12~,~s~mdents.ecu.edu 
252-328-2866 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, April 17, 2013 4:07 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Video for AFAM 051 

To Whom It May concern: Please reserve White Mlan’s Burdern (probably on VHS) for my AFAIVl 051 class tomorrow, April :iS, 20:t3. I will pick it up later today. Thanks much. 
Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, April 18, 2013 3:08 PM 

Regester, Chaxlene B <regester@emaJd.unc.edu> 

ILE: Cam you locate the follomng on DVD 

Dear Fred: Thank you. Sincerely, Charlene Regester 

From: Regester, Charlene B 
Sent: Thursday, April :iS, 2013 3:07 PM 

To: Metz, Winifred F 
Subject: RE: Can you locate the following on DVD 

From: Metz, Winifred F 
Sent: Thursday, April :t8, 20:~3 3:02 PM 
To: Regester, Charlene B 
Subject: Re: Can you locate the following on DVD 

I’ll look for it mad let you know. I’m also looking for a few others that Katelyn mentioned you’ve been using on VHS. 

I’ll update you soon. 

We’re currently out of budget - but I should be able to begin orders again next month. 

Best, 
Winifred 

Winifred Fordham Metz 
Media Librarian & Head, Media Resources Center 
House Undergraduate Library 
University of North Carolina at Chapel Hill 

freddie@email.unc.edu 
919.962.4099 
http:iiwww.lib.unc.eduihouse!mrc 

On Apr 18, 2013, at 2:41 PM, Regeste~; Charlene B wrote: 

Dear Fred: Currently, I use White Man’s Burdern in my AFAM 051 class and since this is now available only in VHS do you think that you can find this film on DVD as I will be 
using it in the Fall. Thanks much for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, April 19, 2013 11:13 AM 

Bisese, Anne <abisese@email.unc.edu> 

ILE: SU’I 3 Teaching Confirmation AFAM 101 

Okay and thank you. Sincerely, Charlene Regester 

From; Bisese, Anne 
Sent-" Friday, April 19, 20:13 i0:16 AM 
To-" Regester, Charlene B 
Subject; SU’:t3 Teaching Confirmation AFAIVl 

Dear Charlene, 

I’m forwarding this document at the request of Carol McDonnell. 

Best, 

Anne 

Anne Bisese 

Distance Learning Program Assistant 

and Student Services 

Friday Center for Continuing Education 

919-962-2645 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Saturday, April 20, 2013 11:34 AM 

Caldwell, ILia L <klcaldwe@email.unc.edu> 

ILE: AAAD 130 Meeting 

Dear Kia: Sorry for the oversight but the ii-12:30 time probably works best. However, I could make either meeting time but I need to know as soon as possible so that I don’t 
have conflicting events. Sincerely, Charlene Regester 

From: Caldwell, Kia L 
Sent: Friday, April 19, 2013 12:06 PM 
To: Regester, Charlene B 
Subject: RE: AAAD 130 Meeting 

Hi Charlene, 
The times I proposed were 10:30 to 12:00 or 11:00 to 12:30. Your email mentioned an 11:30 time. Can you let me know which of the times would work best for you and also 
whether both would be fine? 

Thanks, 
Kia 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
African and Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 919-962-8225 
Fax: 919-962-2694- 
klcaldwe@email.unc.edu 
http:!/afriafam.unc.edu! 

From: Regester, Charlene B 
Sent: Friday, April 19, 2013 11:09 AM 
To: Caldwell, Kia L 
Subject: RE: AAAD 130 Meeting 

Dear Kia: The 11:30 time works better for me. Sincerely, Charlene Regester 

From: Caldwell, Kia L 
Sent: Friday, April 19, 2013 10:41 AM 
To: Regester, Charlene B; Anderson, Barbara S; Hall, Perry A; 3anken, Kenneth R; Rucker, Walter C; Porter, Robert S; Hildebrand, Reginald F 

Co: SaNe, Eunice N 
Subject: AAAD 130 Fleeting 

Dear Colleagues, 
Since a doodle poll could become a little complicated, I thought it might be easier to see if everyone is available to meet next Wednesday from i0:30 to 12:00 or 11:00 to 

12:30. Please email me to confirm your availability. 
Our discussion will focus on developing core themes for AAAD 130 that everyone would build their syllabus around. Please also bring your suggestions for course topics, 

readings, and films to our meeting. 
Eunice supports the idea of having core themes as a way to ensure that all of our majors have core competencies regarding social, political, and cultural processes in African 

American and other African diaspora communities. 
Best regards, 
Kia 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
African and Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 919-962-8225 
Fax: 919-962-2694 
klcaldwe@emaiL unc.edu 
http://afriafam.unc.edu/ 

From: Caldwell, Kia L 
Sent: Thursday, April 18, 2013 2:38 PM 
To: Regester, Charlene B; Anderson, Barbara S; Hall, Perry A; .lanken, Kenneth R; Rucker, Walter C; Porter, Robert S; Hildebrand, Reginald F 

Co: SaNe, Eunice N 
Subject: Future AAAD 130 Curriculum Discussions 

Dear Colleagues, 
At the end of yesterday’s faculty meeting, Eunice asked Kenneth and I to follow up with faculty who will teach AAAD 130 to determine what our next steps should be. 

Yesterday, several faculty members expressed interest in meeting before the fall to discuss AAAD 130 in a bit more detail. In our small group discussion yesterday we talked 
about four key themes that the course could potentially focus on: Slavery; Abolition and Emancipation; Culture, religion, and spirituality; and the twentieth century black 
freedom struggle. In addition, race and gender (and class) could probably be woven throughout the course. 

Kenneth and I thought it might be useful to meet soon to discuss potential approaches and resources to teaching about these core themes in the course. In preparation for 
the meeting, we are asking everyone to bring a list of books, films and other resources that you think would be relevant to the themes outline above. I will send a doodle poll 
by the end of the day tomorrow to set up the meeting. 

Best, 



l(ia 

Kia Lilly Caldwell, Ph.D. 
Associate Professor 
African and Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 

Phone: 9~.9-962-8225 
Fax: 9:~9-962-2694- 
klcaldwe@emaiL unc~edu 
http://afriafam.unc.edu/ 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 23, 2013 1:35 PM 

Willia~ns, John A <jawilliams@store.~mc.edu> 

ILE: Please Older the Follomng BOOKS 

Dear John: When I have a chance, I will bring the brochure advertising this book over. Again, thanks for all of your help. Sincerely, Charlene Regester 

From= Williams, John A 
Sent= Tuesday, April 23, 2013 12:55 PM 
To= Regester, Charlene B 
Subject= RE: Please Order the Following BOOKS 

Charlene, 

Have ordered these books with the exception of#2 - Madam C. J. Walker Theater: An African American Historic 8uildin8 by Cordelia M. Manuel. I can’t 

seem to find an ISBN or a publisher for this. Do you have any more information on this? 

- john 

From= Regester, Charlene B 
Sent= Tuesday, April 23, 2013 9:01 AN 

To= Williams, John A 
Subject= Please Order the Following BOOKS 
Dear John: Whenever you have a chance, please order the following books and hold at the bookstore until I can come over and pick them up at one time. 
1) Contemporary Black American Cinema: Race, Gender, ... by Mia Mask (2012) 
2) Madam C. J. Walker Theater: An African American Historic Building by Cordelia M. Manuel 
3) Paul Robeson: American Ballad by Arnold H. Lubasch (Scarecrow Press, 2013) 
4) Perspectives on Percival Everett ed by Keith B. Nitchell and Robin G. Vander (Univ. of Mississippi Press, 2013) 
5) Hollywood Stardom by Paul McDonald (Wiley Nackwell, 2013) 
6) Spike Lee’s America by David Sterritt 0Niley Blackwell, 2013) 074-5-651826 
Please try to get these in the paper edition due to the cost. Your assistance is greatly appreciated. 
Sincerely, Charlene Regester 



Evaluation for AFAM 051 

The following evaluation is being provided to gather feedback on how I might improve the 

course. Please complete when you have a chance and submit in class or on the day of the 

Final Exam. Your feedback will be very helpful to revising the course. Keep in mind that I 

will be the only person reading your comments so I am looking for honest evaluations. You 

do not need to write your name on the evaluation. Thanks for your participation and I look 

forward to incorporating your opinions in the future development of this course. 

What did you like or enj oy about the class? 

What did you not like or enjoy about the class? 

What readings were most helpful for understanding the topics discussed? 

What readings were least helpful for understanding the topics di scussed? 

What films did you like? 

What films would you recommend eliminating? 

Did you find the reading groups effective? 

Did you learn from and enjoy the discussions? 

Did reading the novels that became films helpful for understanding the larger topic of racial 

passing? 

What specific recommendations do you have to improve the class? 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, April 25, 2013 11:32 AM 

aJ[hm276spring 13@list~rv.unc.edu 

AFAM 101 

If anyone is interested in AFAM lO:t -- I will be teaching this course first session summer school. If you are intersted in taking this course, please enroll in my section. 
Sincerely, Charlene Regester 



TUESDAY WEEKLY SCHEDULE 

January 15 
First Black Motion Picture 
Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethnic Notions 

January 22 
Emergence of All-Black Cast 

Films 
Rise of Black Film Stars 
1910- 1920 
Hallelujah 

January 29 
Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
Emperor Jones 

February 5 
Black Independent Filmmaker 

Oscar Micheaux 
Black Westerns 
Race MovieslWithin Our Gates 

February 12 
Servants and Maids Dominate 

the Screen image of African 
Americans 

Hattie McDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Perry) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of Life 

February 19 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke EIlington 
Cab Calloway 
1940 - 1950 
Intruder in the Dust 

February 26 
Decline of All-Black Cast Films 
Impact of Integration 
1950 - 1955 
No Way Out 

PAPER I DUE February 26 

March 5 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
In the Heat of the Night/ 
Shaft 

MIDTERM EXAM 

SPRING BREAK 

March 19 
Impact of Sidney Poitier on the 

Portrayal of the African 
American Male Screen Image 

Rise of Black Exploitation Films 
1960 - 1965 
Cooley High 

March 26 
Impact of Black Exploitation Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grief 
1965 - 1970 
A Soldier’s Story 

April 2 
Decline of Black Exploitation 

Films 
Emergence of a New Wave of 

Black Filmmakers 
Gordon Parks 
Melvin Van Peebies 
1970 - 1975 
Devil in a Blue Dress 

April 9 
Black Comedians Rise as Film 

Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1980 - 1985 

Spike Lee as Producer, Director, 
& Actor 

John Singleton 
1985 - 1990 
Boyz N the Hood 

PAPER II DUE April 9 

Apil 16 
Introduction to the 1990s 
Contemporary African American 

Filmmakers 
Contemporary Representations 
of Race 
African American Cinema in the 
1990s 
Get on the Bus/He Got 
Game/Bamboozled/Do the 
Right Thing/Twenty-Fifth Hour/ 
Human Stain 
Monster’s Ball/Inside Man/ 
RaylHustle and FlowlDream 
GirlslLast King of 
ScotlandlDeja Vu 
Taking of Pelham 123 

April 23 
Intro to Decade of 2000 and 

Decade of 2010 
Blacks and the Academy Awards 
Black Superheroes 
Crash/A m erican 
Gangster/Shadowboxer/ 
American Gangster/Taking of 
Pelham 123/Miracle at St. 
Anna/Blind Side/Precious 
Book of Eli/Cadillac Records/ 
Safe House 

Course Evaluation 
Review for Final 

FINAL EXAMINATION: April 30 Tues. 4pro 



AFAM 276- THE AFRICAN A~IERICANS IN CINEMA: 1900 TO THE PRESENT 

SPRING 2013 
Dr. Charlene Regester Meeting Time: Tues. 3:30-6:20 
Office: 204 Battle Hall Meeting Place: 105 Gardner 
Office Hours: TH llam-2pm 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made sigI~ficant contributions to filmmaking. They 

have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contribnted to the growth and development of the cinema industry, rarely have their efforts been recognized 
or fl~eir contributions to the filnunaking industry been noted. Film histories often exclude African Americans in fl~eir reporting of 
cinema history or provide minimal coverage of the African American and his involvement in this industry. Thus, AFAM 276 is a 
critical, historical, and theoretical examination of African American cinema from the 1900s to the present and will require the use of 
film theory to interrogate this history. This examination will seek to analyze their role on screen; will explore how stereotypical 
representations of the African American developed; and will investigate the efforts of a number of African American actors and 
actresses who attempted to subvert these representations. 

Tiffs examination is essential to understanding the black experience in the United States. It is well known "that the media is an 
integral part of American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and 
cultural diversity. Therefore, examining the cinematic representations of African Americans will serve to provide a better 
tmderstanding of the black experience in American society and cinema industry in shaping attitudes and influencing public opi~fions. 

African American cinenra from the 1900s to 1910 is examined to identify early black pioneers in the cinema industry and to 
reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 1910 to 1920 is examined to 
determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast fihns 
produced from 1920 to 1930 are examined to determine why these films increased in popularity and why black film stars began to 
emerge. African American screen images from 1930 to 1940 are examined to reveal how the African American image began to 
change from that of a subservient to a more assertive and humane individual. Representations :from 1940 to 1950 are examined "to 
determine how and w~ black entertainers particularly musicians, began to dominate the screen image. Films produced from 1950 to 
1960 are examined to investigate how the integrationist era began to influence the African American screen image. Black screen 
images from 1960 to 1970 arc examined to determine how the resurgence of black pride influenced this newly formed finage and how 
this resurgence of black pride led to the development of black exploitation films. Black exploitation films are examined to determine 
how they gained popularity and later declined in public appeal among andiences as more sophisticated audiences began to demand 
more quali’~ fihns. African American representations :from 1980 to 1990 are examined to reveal how black comedians began to 
dominate the black screen image and to determine the impact a new generation of filnunakers stood to have on contemporary 
representations and audiences. The preponderance of black filmnmkers in the decade of the 1990s is examined to determine how they 
influenced and shaped filmmaking in "this period. The decade :from 2000 to 2010 is explored to assess how blacks have fared with the 
Academy Awards and to determine how blackness is being reconflgured on screen in cinematic representations. The post 2010 era is 
interrogated to determine how post-racial attitndes are impacting representations of blackness on screen. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Two 
examinations (a midtenn and final exam) will be given dnring the semester. Students are required to submit two papers (7-9 pages in 
len~h) examining the representation of African Americans on screen in a pre-1950 and post 1950 period. These papers nmst be 
completed by the stated deadlines and adhere to basic rules on academic style (i.e. MLA Handbook of Style or Chicago Manual of 
Style, etc). 

TEXTS: 

Bogle, Donal& 1Chins, Coons, 3lulattoes, 3lammies, & Bucks: An Interpretive History of Blacks in American Films. New York: 

Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 

Smith, Valerie ed. Representing Blackness: Issues in Film and Video. New Brunswick: Rutgers UP, 1997. 

Regester, Charlene. Ajhican American Actresses: The Struggle for Visibility. Bloomington: Indiana UP, 2010. 

SECONDARY TEXTS: 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster (1988). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Brunswick: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. ()scar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON RESERVE 

IN THE UNDERGRADUATE LIBRARY 
Cripps, Thmnas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire andDesire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 

2. Students are required to view all films selected for this course. 

3. Students are required to write t~vo papers (7-9 pages) due on February 26, 2013 (PAPER I) and April 16, 

2013 (PAPER II). 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 

Completing all weekly critiques will influence your final course grade. 

5. Students are required to submit an obituary for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper [I (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 

articles in addition to the materials introduced in class. 

EXAMS: 
There will be t~vo scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 

make-up exams will be given. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Wednesday night from 6-8pro films will be shown in the Undergrad Library for extra credit. All students 

are encouraged to attend some of these screenings as your attendance will influence your final grade in the 

class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 

phones, texting, and any other intrusive technological deivces or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code policies and procedures. Every Student 

enrolled in this course is expected to fully participate and observe the honor code. 

TAPING LECTURES: 
You are not allowed to tape lectures unless you have received the permission of the instructor. 

COPYRIGHT: 
Protected by common law copyrights law- copying is strictly forbidden. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



AFAM 276 COURSE OBJECTIVES: 
The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of The Birth of a Nation/Early African American Pioneers in the 
Motion Picture Industry 

1. Identify early black pioneers in the motion picture industry and describe their efforts. 
2. Explore the underlying motivations as to why black filmmaJ~ers decided to pursue filmmaking. 
3. Describe the impact of The Birth of a 
4, Define five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated in early screen portrayals, 
5, Compare and contrast the early screen representations of African Americans in all-black cast films m those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given Iris tremendous skill and talent. 
2. Describe images presented by all-black cast films. Explain whether or not these films selwed a useful purpose for African AmericaJa 

audiences and discuss "the impact of these films on black audiences. 
3. Identify Oscar Micheaux. Describe and discuss how black audiences responded to his work and why he is significant to "the stu@ of 

African American cinema. 
4..Identify and describe the screen careers of at least ttuee early black felnale film stars who were considered sex symbols. 
5. Explain why black subservient screen images were popularized and why these images lasted as long as they did. 
6. Demonstrate that you can apply film theory to reading representations of At}ican Americans on screen in the pre-1950s period. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of African American entertainers in cinema. Explain why entertainers were recruited to appear in 

motion pictures. 
2. Discuss why some black film stars perpetuated stereotypical portrayals of African Americans during this period while others did not. 
3. Compare and contrast film reviews and critiques of black films in the black press to those in the mainslseam press. Discuss whether or not 

these reviews are equitable in their treatment of black films. 
4. Describe how the portrayal of the African A,nerican changed fiom the early 1900s to 1940s. 
5. Discuss M~y black western films were ,nade and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeased primarily in all black-cast films in comparison to those who appeased in non-all black cast films. 
3. Explain the impact of integration on the screen representations of African Alnericans. 
4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 
5. Identify the,nes characteristic of lnotion pictures produced in the late 1950s and early 1960’s. Describe the significance o f these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least three African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss the pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identity at least two black comedians who appeased in a number of motion pictures made in the 1980s. Explain why the pictures 

in which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding The Color Purple and describe the impact of tiffs film on black audiences. 
3. Explain whether or not contemporary, black fihns perpetuate stereotypical portrayals of African Americans. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contemporaxy black filmmakers aJ~d describe their contributions to the screen image of African AmericaJ~s. Explore their 

strengths aJ~d weaki~esses. 
6. Compare and contrast the screen image of African Americans in contemporary films to their previous screen portrayals. 

Hood Films of the 1990’s/Guiltsploitation Films 
1. Explain how hood films dominated the decade of the 1990s and discuss the backlash to these films. 
2. Describe why films produced in tiffs decade have been categorized as black-black exploitation films. 
3. Identify parallels between black films produced in the 1970’s with those of the 1990’s. 
4. Explore why Hemy Louis Gates refers to films produced in "this period as "Guiltsploitation’’ films. 
5. Identify how representations of race are transformed on the screen in the decade of the 1990~s in COlnparison to previous decades. 

Black Biopics in the decade of 2000-2010/Magical African Americans/Blacks and the Academy Awards 
1.Identify significant Black Biopics in this period. 
2.Describe and define the Magical AfricaJ~ American Image that has permeated the black screen image in this period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black fillmnakers such as Tyler Perry and describe their impact relative to previous decades. 
5. Demonstrate that you can apply film theou to reading race in contemporaU representations 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, April 29, 2013 12:11 PM 

Salam, Jakia <salamj @email. unc.edu> 

ILS: Re: AFAM101-Summer 2013 revisions/updates 

Dear Jakia: Okay, will review in the next few days as I am giving an exam tomorrow. Sincerely, Charlene Regester 

From: Salam, Jakia 
Sent: Monday, April 29, 2013 10:46 AM 
To-" Regester, Charlene B 
Subject-" Re: AFAM101-Summer 2013 revisions/updates 

Hi Charlene, 

I have set-up your AFAM 10:1 course in Sakai and updated and revised your course contents. 

Please go over the course and let me know if you have any questions. 

Instead of merging lesson sections, I have put same dates for the sections that you asked to merge. This will serve the same purpose and most of the instructors do 

this for their summer course. If sections are merged the pages will be very long and the students might get lost while scrolling the pages. 

I am looking forward to working with you this summer. 

Thanks, 

Jakia 

Jakia Satam 
Senior Instructional Designer 
The William and Ida Friday Center for Continuing Education 
University of North Carolina at Chapel Hill 
100 Friday Center Drive, CB 1020 
Chapel Hill, NC 27599-~L020 

Phone: 9:19-962-7974 .............................. 

Email: ._s__a_]__a___m__.[___@__e_m_a__[]_:__u__n___c_:__e___d___u_. 

fridaycenter.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, April 30, 2013 8:32 AM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

ILE: Graduation request 

Dear Tim: Unfortunately, T will not be able to do so because T may have to pick up my sister from the train station and I do not want to make any commitments. Will give an 
exam later today. Thanks for asking though, at least you are acknowledging my existence. Sincerely, Charlene Regester 

From-" McMillan, ~m 
Sent; Monday, April 29, 2013 2:34 PM 
To: Regester, Charlene B 
Subject: Graduation request 

Hi Charlene- 

Would you be willing to read the bios of our esteemed guests at graduation? 

Tim 

Timothy J. McMillan 

Senior Lecturer 

Department of African and Afro-American Studies 

CB#3395 308 Battle Hall 

(919)537-338:1 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, May 3, 2013 1:43 PM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

ILE: Graduation request 

Dear Tim: T don’t mind writing one for .]ackie Overton but I don’t know who she is -- if you could forward a little bit of info, I will write a bio for her. Sincerely, Charlene 
Regester 

From: McMillan, ~m 
Sent; Friday, May 03, 20J.3 :L:23 PM 
To: Regester, Charlene B 
Subject; Graduation request 

Hi Charlene- 

I hope grading is going well. As you know, we are recognizing a few people at graduation including Jackie Overton. Could you write a brief (a short paragraph) 

about Ms. Overton to be read when we present her certificate? Reg is writing the one for Rev. Campbell and Robert is writing the one for Ellie Kinnaird, so I 

thought you would be a good person for Jackie. Please let me know if you can do this, and enjoy finals! 

Tim 

Timothy J. McMillan 

Senior Lecturer 

Department of African and Afro-American Studies 

CB#3395 308 Battle Hall 

(919)537-3381 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, May 9, 2013 9:53 AM 

Library Media Resource Center <mrc@unc.edu> 

Reser~’e films for Summer School 

To Whom It May Concern: For my AFAM 276 class that meets next Tuesday, I would like to reserve the following DVDs. 
Ethnic Notions (DVD version) for Nay :t4th 

Hallelujah (:t929 -- King Vidor) DVD version May :tSth through the :17th 
Thanks much for your assistance. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, May 9, 2013 3:24 PM 

Sockell, Charles W <cwsockell@store.nnc.edu> 

Schedule for AFAM 276 

276- SUM.SCHED2013.doc 

Dear Chuck: Attached is only one page of the syllabus -- will send the other four pages shortly. Also, I want to add a few essays to the summer course pack that were used in 
the Spring. Thanks much. If necessary, I can come over to Student Stores tomorrow if you need to meet with me. Thanks much. Sincerely, Charlene Regester 



WEEKLY CLASS SCHEDULE 
Summer 2013 

Week h May 14-16 
First Black Motion Picture Producers 

& Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900 - 1910 
"Ethnic Notions" 

Emergence of All-Black Cast Films 
Rise of Black Film Stars 
1910 - 1920 
"Hallelujah" 

Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
"Emperor Jones" 

Week II: May 20-23 
Black Independent Filmmaker Oscar 

Micheaux 
Black Westerns 
"Race Movies"/"Within Our 

Gates" 

Se~wants and Maids Dominate the 
screen Image of African 
Americans 

Hattie iMcDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Per~y) 
Eddie Rochester Anderson 
1930 - 1940 
"Imitation of Life" 

Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940 - 1950 
"Intruder in the Dust" 

Week IIh May 28-30 
Decline of All-Black Cast Films 
Impact of Integration 
1950- 1955 

**PAPER I DUE May 28, 2013"* 

May 27 Holiday 

Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 

Impact of Sidney Poitier on the 
African American Male Screen 
Image 

Rise of Black Exploitation Films 
1960- 1965 
"No Way Out" 

**MIDTERM EXAM May 30** 

Week IV: June 3-6 
Impact of Black Exploitation Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grier 
1965 - 1970 
"Cooley High" 

Decline of Black Exploitation Films 
Emergence of a New Wave of Black 

Fihnmakers 
Gordon Parks 
Melvin Van Peebles 
1970- 1975 

Black Comedians Rise as Film Stars 
Richard Pryor 
1975 - 1980 
"A Soldier’s Story" 

Week V: June 10-13 
**PAPER II DUE June 19, 2003** 
Eddie Murphy 
Whoopi Goldberg 
Impact of "The Color Purple" 
1980- 1985 
Contemporary African American 

Filmmakers of the 1990s 
"Boy ’z’ in the Hood" 

"Devil in a Blue Dress" 
Spike Lee as Producer, Director, & 

Actor 
1985 - 1990 
"Get on the Bus" 
"Do the iRight Thing" 
"Bamboozled" 
"The Human Stain" 

ContemporalT Representations, 

2000-2010 

New Generation of Filmmakers 

Tyler PerD" 

"Crash" 

"Great Debaters" 
"Precious" 
"Training Day" 

"Book of Eli" 

"Taking of Pelham 123" 

"Unstoppable" 

"Cadillac Records" 
"Safeh ou se" 

"Flight" 

"Django" 

**FINAL EXAMINATION: TUESDAY June 18, 2013, 3:00pm-6:00pm ** 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, May 9, 2013 3:32 PM 

Sockell, Charles W <cwsockell@store.unc.edu> 

AI~AM 276 Syllabus 

276-SUMSYL.013.doc 

Dear Chuck: Attached is the syllabus. Will send unit changes but only a few will be changed -- I wanted to add some new essays. Sincerely, Charlene Regester 



AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Summer 2013 Session I 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: l:00-2:00pm Friday 

COURSE DESCRIPTION 

Meeting Time: 3:00-5:00pro M-TH 
Meeting Place: 105 Gardner 

African Americans have been involved in the cinema indust~7 and have made significant contributions to filmnraking. They 
have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this indust~;. Although 
African Americans have contributed to the growth and development of the cinema industry, rarely have their efforts been recognized 
or their contributions to the filmmaking indnst~ been noted. Fihn histories often exclude the African American in their reporting of 
cinema histop:T or provide minimal coverage of the African American and his involvement in this indnst~. Thus, AFAM 276 is a 
critical, historical, and theoretical examination of the African American in cinema from the 1900s to the present. This examination 
will seek to analyze their role in cinema; will explore how stereotypical representations of African Americans developed; and will 
investigate the efforts of a number of African American actors and actresses who sought to overcome these representations. This 
examination is essential to understanding the black experience in the United States. It is well known that the media is an integral part 
of American society and has often been credited with molding and shaping existing attitudes regarding its ethific and cultural 
diversity. Therefore, examining the role of the African American and their representations in cinema will serve to provide a better 
understanding of the black experience in American society and will serve to provide a better understanding of the role of the media in 
influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the cinema industry 
and to reveal how blacks were initially portrayed on the screen. The emergence of all-black cast films from 1910 to 1920 are 
exanfined to determine why these films developed and why audiences craved these screen images. The more sophisticated all-black 
cast films produced from 1920 to 1930 are examined to determine why these films increased in popularity and w~~ black fihn stars 
began to emerge. African American screen images in cinema from 1930 to 1940 are examined to reveal how the black image began to 
change from that of a subservient to a more assertive and humane individual. Representations of African Americans from 1940 to 
1950 are examined to determine how and why black entertainers, particularly musicians, began to dominate the screen. Fihns 
produced from 1950 to 1960 arc examined to investigate how file integrationist era began to influence the black screen image. The 
African American screen image in fihns prodilced from 1960 to 1970 is examined to determine how the resurgence of black pride 
influenced these representations and how this resurgence led to the development of black exploitation films. Black exploitation fihns 
are examined to determine their impact, to assess their decline in poptflarity, and to investigate the subsequent demand that followed 
for more quality black films in the aftermath of these fihns. Black representations in films from 1980 to 1990 are examined to reveal 
how black comedians began to dominate the black screen image of this decade and to determine the impact new black film directors 
have on contemporary representations of the African Americans in cinema. The emergence of "Hood Fihns" in the 1990s are 
explored to determine how they impacted contempora~ representations of "the black screen image. In the decade of 2000 fl~rough 
2010, black cinematic representations are examined to critique biopics, the backlash to the "hood films" of the 1990s, and the 
emergence of a new generation of filnunaker and screen stars. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest speakers 
(when available). Two examinations will be given during the session which include a midterm and final exam. Students are required 
to submit two papers (5 pages in lengt:h) examining the portrayal of the African American in motion pictures. These papers must be 
completed by the stated deadlines and mnst adhere to basic rules on academic style (i.e. MLA Handbook of Style, Turabian, etc). 

TEXTS 

Primary Texts: 

Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American 
Films. (Fourth Edition) New York: Continuum (2001). 

Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 

Smith, Valefie. Represen#ng Blackness’: Issues in Film and Video. New Jersey: Rutgers LIP, 1997. 

Regester, Charlene. Aj?ican American Actresses: 7he Strugg4e f!)r l/Tsibifity, 1900-1960. Bloomington: Indiana 
UP, 2010. 

Secondary Texts: 

Cripps, Thomas. Slow Fade to Black." The Negro in American Film, 1900-1942. New York: Oxford University 
Press (1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (5-7 pages) due on May 28, 2013 (PAPER I) and June 13, 2013 
(PAPER Ii). 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 

Completing all weekly critiques will influence your final course grade. 

5. Students are required to submit an obituary for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 
articles in addition to the materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 
make-up exams will be given. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 
phones, texting, and any other intrusive technological deivces or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code policies and procedures. Ever}, Student 
enrolled in this course is expected to fully participate and observe the honor code. 

TAPING LECTURES: 
You are not allowed to tape lectures unless you have received the permission of the instructor. 

COPYRIGHT: 
Protected by common law copyrights law - copying is strictly forbidden unless permission has been granted by 
instructor. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disabili~ Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



AFAM 276 COURSE OBJECTIVES: 

The student should be able to master the ibllowing objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of The Birth ofa Ntttion/Early African American Pioneers in the Motion 
Picture Industry 

1. Identify early black pioneers in the motion picture industry and describe their eftbrts. 
2. Explore the underlying motivations as m why black fihnmakers decided to pursue filnm~aking. 
3. Describe the impact of The Birth of a Nation. 
4. Define five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated in early screen portrayals. 
5. Compare and contrast the early screen representations of African Americans in all-black cast films to those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given his tremendous skill and talent. 
2. Describe images presented by all-black cast fihns. Explain whether or not these films served a useful purpose for African American audiences 

and discuss the impact of these films on black audiences. 
3. Identify Oscar Micheaux. Describe and discuss how black audiences responded to his work and why he is significant to the stu@ of African 

American cinema. 
4..Identify and describe the screen careers of at least three early black female film stars who were considered sex symbols. 
5. Explain why black subservient screen images were popularized and why these images lasted as long as they did. 
6. Demonstrate that you can apply film theory to reading representations of African Americans on screeu in the pre-1950s period. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of African American entertainers in cinema. Explain why entertainers were recruited to appear in motion 

pictures. 
2. Discuss why some black film stars perpetuated stereotypical portrayals ofAtYican Atnericans during this period while others did not. 
3. Compare a~ad contrast film reviews and critiques of black fihns in the black press to those in the mainstream press. Discuss whether or not these 

reviews are equitable in their treatment of black films. 
4. Describe how the portrayal of the African American changed from the early 1900s to 1940s. 
5. Discuss why black western films were made and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena ttome and ttazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeared primarily in all black-cast films in comparison to those who appeared in non-all black cast films. 
3. Explain the impact of integration on the screen representations of African Americans. 
4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 
5. Identify the~nes characteristic of~notion pictures produced in the late 1950s and early 1960’s~ Describe the significance of these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least three African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss the pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and idenfify at least two black comedians who appeared in a number of motion pictures made in the 1980s. Explain why the pictures in 

which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding The Color Purple and describe the impact of this fihn on black audiences. 
3. Explain whether or not contemporary" black films perpetuate stereo.typical portrayals of African Americans. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contempora~ black filmmakers and describe their contributions to the screen image of African Americans. Explore their strengths 

and weaknesses. 
6. Compare and contrast the screen image of AtYican Americans in contemporary films to their previous screen portrayals. 

Hood Films of the 1990’s/Guiltsploitation Films 
1. Explain how hood films dominated the decade of the 1990s and discuss the backlash to these films. 
2. Describe why’ films produced in this decade have been categorized as black-black exploitation films. 
3. Identify parallels between black films produced in the 1970’s with those of the 1990’s. 
4. Explore why ttenly Louis Gates refers to films produced in this period as "Guiltsploitation" films. 
5. Identify how representations of race are transfbm~ed on the screen in the decade of the 1990’s in comparison to previous decades. 

Black Biopics in the decade of 2000-2010/Magical African Americans/Blacks and the Academy Awards 
1 ~Identify significant Black Biopics in this period. 
2.Describe and define the Magical African American Inmge that has permeated the black screen image in this period. 
3. Discuss the contentious relationstdp between African Americans and the Academy Awards. 
4. Identify a new generation of young black filmmakers such as Tyler Perry’ and describe their impact relative to previous decades. 
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UNIT XIV TRANSGRESSING RACIAL DIFFERENCE AND 
COMMODIFYING BLACKNESS: 

THE DECADE OF 2000 

In this first decade of the 21 st century, the most significant development to occur 
in black film history has been the Academy Awards expanded recognition of African 
American actors. Recognition is occurring now" in categories in which black film 
actors had been ignored. Black actress Halle Berry, winning an award for her role in 
Monster’s Ball (2002) as best actress, became the first black female to achieve this 
status. At the same time, Denzel Washington, receiving an academy award for his role 
in Training Day (2002), became the first black male to receive an a~vard in the 
category of best actor since Sidney Poitier’s 1963 winning of this award for his role in 
Lilies of the Field Despite the fact that these accolades were noteworthy, the 
problematic representations of blackness of both Washington and Berry caused these 
awards to receive an ambivalent reaction within the African American community. 
Undeniably, African Americans were elated with the recognition bestowed on the 
black actors; the unsettling point was the roles the actors played--roles that were 
viewed with disdain by many blacks. 

As was true in decades of the 20th century, this first decade in the 21st seemingly 
has not escaped the racial politics that continue to plague and infuse the American 
socio-political culture. Despite the tremendous success of black actors such as Will 
Smith, Morgan Freeman, Halle Berry, Angela Bassett, Vivica Fox, Queen Latifa 
Samuel Jackson, and Denzel Washington, Hollywood is still offering only a limited 
number of roles to a virtual abundance of talented black actors. As affirmed by one 
Hollywood critic, blacks continue to be cast in one-dimensional representations that 
are merely derivations of previous stereotypes. In particular, this critic points to the 
emergence of the Magical African American Friend, citing Michael Clarke Duncan’s 
role in The Green Mile (1999). Other examples can be found in the reconstruction of 
The Bigot with a Heart of Gold, as Remember the Titans (2000), and Men of Honor 
(2000). 

Yet, this first decade of the 21st century is also witnessing dramatic productions 
that while returning to the past, are more focused on icons in the larger culture, as in 
the case of All (2001) based on the real life story ofMuhammad Ali and played by 
Will Smith. Such films will remain appealing among black audiences because they 
honor black history, so seldom explored in American cinema. 

It is predicted that race will continue to infuse the black screen image in this new 
millennium, and that black comedians as well as hip hop artists, because they 
commodify blackness, will continue to appeal to a new generation of audiences. 
However, at this writing it is perhaps too early to assess the gains and losses 
anticipated for this decade. It will be more interesting to assess the decade in its 
entirety, at its end. 

ACTIVITIES 

1. Attend the class lectures. 
2. Read assigned material and selected supplementary- reading. 
3. View assigned/selected film(s). 

OBJECTIVES FOR COMPLETION OF UNIT XIV 

At the completion of Unit XIII, after attending the lectures, reading the assigned/selected 
materials, and viewing assigned/selected film(s), each student should be able to: 



1. Discuss Halle Berry’s role in Monster’s Ball. Examine the film’s racial politics. 
Explain what you think is the reason she won the award for her role in this film 
2. Discuss Denzel Washington’s role in Training Day. Examine the film’s racial politics. 
Explain what you think is the reason he won the award for his role in the film 
3. Examine how hip hop artists impact the black screen image 
4. Explore the continuance of the black stereotype in contemporary screen representations 
5. Examine what a new generation of black filmmakers are contributing to cinema, that a 
previous generation did not or could not do 
6. Examine the phenomenon of transgressing one’s racial difference as appropriated by 
both black and white screen stars 

READINGS 

Required Readings: 

Carson, Tom. ~’Denzel’s Martyr Complex," Esquire Magazine (February 2000): 62+ 
Hughey, Matthew-W. "Cinethetic Racism: White Redemption and Black Stereotypes in 

~Magical Negro’ Films," Social Problems, vol. 56, no. 3 (August 2009), pp 543-577. 
On-line journal http:iiwww.j stor.org 

Yaquinto, Marilyn. "Denzel Washington: A Study in Black and Blue," in Black Camera 

(2010): 3-18. 



UNIT XII BLACK FILMMAKERS RE-APPROPRIATE BLACKNESS 

The decade of the 1990s witnessed a renewed interest in black cinema spawned by 
the emergence of a number of black filmmakers in addition to the arrival of black 
dramatic actors who created box-office appeal. However, despite these strides, 
Hollywood remained afflicted by its racial politics. As People Magazine reported in a 
cover story entitled, "Hollywood Blackout" (March 1996), the "continued exclusion of 
African Americans [is] a national disgrace." In this critique, the cinema industry was 
accused of excluding blacks from the Academy Awards, Academy of Motion Picture 
Arts and Sciences, Directors Guild, Writers Guild, and Local Member Unions; in 
addition, People reported on the excluding of blacks from financial opportunities ranging 
from salaries to financing films. Though many of the factors that influence these 
variables are not unique to race, blacks found themselves positioned in the exterior rather 
than interior of the industry. 

As blacks confronted these woes, a new generation of young black filmmakers 
emerged. They demonstrated both the viability and the marketability of black films. 
Many of these filmmakers, such as Julie Dash, F. Gary Gray, Spike Lee, Kasi Lemmons, 
John Singleton, Robert Townsend, Mario Van Peebles, and Forest Whitaker, managed to 
move from the margins to the center of the industry. 

In early 1990, John Singleton’ s Boyz’ N the Hood (1991) set a precedent in black 
filmmaking Because the urban inner city life of young blacks had been far too long 
ignored, Singleton managed to capture their plight in a heart wrenching narrative of the 
fragility of black life among those confined to the hood. This film resulted in a 
preponderance of Hood films i.e. New Jack City (1991), Menace II Society (1993), Set It 
Off(1996), etc. This new wave of black filmmakers exposed some of the more 
controversial aspects of African American life such as the rampant drag problems and 
gang wars, which plague the African American community. 

Yet, as the popularity for these films subsided, the black middle-class sought to 
articulate their voice in films such as Waiting to Exhale (1995), The BestMan (1999), 
Boomerang (1992), Love Jones (1997). Despite the class consciousness infused in these 
films, at times, they were just as detrimental as the hood films had been. However, the 
production of these films resulted in a number of new black faces transcending the screen 
and moving to the forefront in the industry- (e.g., Angela Bassett, Halle Berry, Morris 
Chestnutt, Laurence Fi shburne, Morgan Freeman, Cuba Gooding Jr., Whitney Houston, 
Samuel Jackson, Eddie Murphy, Will Smith, Wesley Snipes, Denzel Washington). 

Adding to the plethora of black screen representations that dominated this decade, a 
renewed interest in dramatizing black history resurfaced. Films such as Amistad (1997), 
Ghosts of A~[ississippi (1996), Hurricane (1999), A4alcolm X(1992), and Rosewood, 
found an audience eager to revisit the past--a past seldom visualized on the big screen. 
Finally, this decade witnessed a more sophisticated audience who became more critical in 
their viewing and rather than fall victim to the desire to see black screen images that 
could result in a resurgence of black exploitation films, audiences were no~v demanding a 
wide range of representations of black life. 

ACTIVITIES 

1. Attend the class lectures. 
2. Read assigned material and selected supplementary material. 
3. View assigned/selected film(s). 



OBJECTIVES FOR COMPLETION OF UNIT XII 

At the completion of Unit XII, after attending the lectures, reading the assigned/selected 
materials, and viewing assigned/selected film(s), the student should be able to: 

1. Identify at least four (male and female) contemporary black filmmakers 
2. Describe their similarities and differences as filmmakers 
3. Compare and contrast contemporary filmmakers to those of previous decades 
4. Assess whether or not criticisms of these new filmmakers are valid 
5. Explain how black films produced in the 1990s differ from those produced in previous 

decades 
6. Explore whether or not contemporary filmmakers are perpetuating distortions of the 

African American 
7. Explore how the African American male is reconstructed on screen in films produced 

in this decade 
8. Explore how the African American female is reconstructed on screen in films produced 

in this decade 
9. Examine how these contemporary films treat violence and sexuality 
10. Discuss the emergence of black women filmmakers and assess their studies of black 

life. 

READINGS 

Required Readings: 

Regester, Charlene. "The Feminization and Victimization of the African American 
Athlete in Boyz n ’the Hood, Cooley High, and Cornbread, Earl & Me," in Where the 
Boys Are: Cinemas of Masculinity and Youth, eds. Murray Pomerance and Frances 
Gateward (Detroit: Wayne State University Press, 2005), pp 333-349. 

Mask, Mia. "Goldberg’s Variations on Comedic Charisma," in Divas on Screen (Urbana: 
Univ3 ersity of Illinoi s Press, 2009), pp 105-140. 

Supplementary Readings: 

Guerrero, Ed. "Black Film in the 1990s," Framing Blackness (Philadelphia: Temple 
University Press, 1993), pp 157- 208. 



UNIT XI DE-STABILIZING BLACKNESS AND CLAIMING THEIR SPACE: 
THE DECADE OF THE 1980s 

According to Donald Bogle, the decade of the 1980s "was the age of Reagan and 
the yuppie, of the New Right and Moral Maj ority, of scandal s on Wall Street and of 
bands of the homeless wandering around the country, of punk and funk in the world of 
music, of New wave and neon, of campus protests against apartheid in South Africa, of 
the emergence of Third World powers, and of the rise of a new brand of politi cal 
conservatism" (Toms, Coons, Mulattoes, Mammies andBucks, 267-268). In the midst of 
this de-stabilizing turmoil, blacks emerged on screen continuing to claim their space. The 
de-stabilization of blackness occurred in films that provided black narratives but that 
were often articulated through white voices (e.g., Mississippi Burning, 1988; Glory, 
1989). The de-stabilization of blackness also was evident in black comedians who 
dominated the black screen image (e.g., Bill Cosby, Whoopi Goldberg, Eddie Murphy, 
and Richard Pryor), implying that blackness was synonymous with comedy. Added to 
this, buddy films (e.g, Beverly Hills" Cops, 1984, Beverly Hills" Cops II, 1987, Lethal 
Weapon, 1987) further fed into the de-stabilization of blackness because &the 
dependence of the dominant character on its (subordinate) Other. 

In this period, blacks were de-stabilized both overtly and covertly as they sought 
to claim their space in cinema. In the 1980s, de-stabilization was indicated in black 
narratives such as A Soldier’s Sto1~’ (1984) and The Color Purple (1985), as well as 
works produced by black filmmakers (e.g., Charles Burnett, Julie Dash, Spike Lee, 
Robert Townsend). The film 7he Color Purple represented how black women attempted 
to claim their space, while A Soldier’s Story represented how black men attempted to 
claim their space. 

7he Color Purple was perhaps one of the most controversial films since 7he Birth 
of a Nation. Based on the Pulitzer Prize winning novel by Alice Walker, The Color 
Purple created a storm of controversy largely because of its representation of black men; 
its endorsement of feminism; and its subtle reference to lesbianism. Less controversial, 
though equally significant because of its exposure of black male bonding, black male 
exploitation, black male psyche, white racism’s psychological impact on black male 
psyche, and the black soldier in America’s segregated militia, was A Soldier’s Sto~y. Both 
films collectively demonstrate how blacks sought to claim their space despite being 
marginalized or de-stabilized. 

ACTIVITIES 

1. Attend the class lectures. 
2. Read assigned material and selected supplementary material. 
3. View assigned/selected film(s) 

OBJECTIVES FOR COMPLETION OF UNIT XI 

At the completion of Unit XI, after attending the lectures, reading the assigned/selected 
materials and viewing the assigned/selected film(s), the student should be able to: 

1. Describe and di scuss the controversy surrounding 7he Color Pmple. Examine whether 
or not this criticism is valid 

2. Explore the reason African American comedians dominate the black screen image in 
this period and whether or not African American comedians are viewed as serious 
film stars 



3. Describe and discuss the strengths and weaknesses of A Soldiers Story. Examine how 
black masculinity is constructed in this film. Examine how race is constructed on 
screen 

4. Compare and contrast black comedian Eddie Murphy to Richard Pryor. Examine why 
Pryor has survived and assess whether or not Murphy will be able to survive as a 
black screen star 

5. Compare and contrast the 1980s with the 1970s. Explore what has been gained and 
loss for blacks in the film industry 

6. Examine how the black male has been constructed on screen in the 1980s 
7. Examine how the black female has been constructed on screen in the 1980s 
8. Describe and discuss the strengths and weaknesses of Spike Lee’s films 
9. Describe "organized forgetting" and demonstrate how it is relevant to the films 

produced in this period 
10. Identify an African American entertainer who in your estimation is one of the most 

significant blacks stars of the 1980s. Explain why you have selected this person and 
describe their impact on the black screen representation 

READINGS 

Required Readings: 
Bogle, Donald. Chapter 9: "The 1980’ s- Black Superstars and the Era of Tan," Toms, 
Coons, Mulattoes, Mammies, and Bucks 4th ed. (New York: Continuum, [1973] 2001) pp 
267-323. 
Berrettini, Mark. "Private Knowledge, Public Space: Investigation and Navigation in 

Devil in a Bhte Dress," Cinema Journal 39.1 (Fall 1999): 74-89. 
Bobo, Jacqueline. "Reading Through the Text: The Black Woman as Audience," in Black 
American Cinema, ed. Manthia Diawara (New York: Routledge, 1993), pp 272-287. 
Burgoyne, Robert. "Race and Nation in Glory," Quarterly Review of Film and Video 16, 

no. 2 (1997): 133-151. 
Guerrero, Ed. "The Black Images in Protective Custody," in Black American Cinema ed. 
by Manthia Diawara (New York: Routledge, 1993), pp 221-237. 
Kunz, Don. "Singing the Blues in A Soldiel~" Stoty," Literature Film Quarterly 19, No.3 

(11991): 27-34. 
Lott, Tommy. "A No-Theory of Contemporary Black Cinema," in Representing 
Blackness: Issues in Film and Video ed. Valerie Smith (New Brunswick: Rutgers 
University Press, 11997, pp 83-97. 
Peacock, John. "When Folk Goes Pop: Consuming the Color Purple" Film Literature 

Quarterly 19, No.3 (1991): 176-180. 
Wiegman, Robyn. "Black Bodies/American Commodities: Gender, Race, and the 
Bourgeois Ideal in Contemporary Film," in Unspeakable Images: Ethnicitv and the 
American Cinema, ed. Lester D. Friedman (Urbana: University &Illinois Press, 1991), 
pp 308-328. 
Winokur, Mark. "Black is White/White is Black: ’Passing’ As a Strategy of Racial 
Compatibility in Contemporary Hollywood Comedy," in Unspeakable Images: Ethnicitv 
and the American Cinema, ed. Lester D. Friedman (Urbana: University of Illinois Press, 
1991), pp 190-211. 

Supplementary Readings: 
Guerrero, Ed. Chapter 4: "Recuperation, Representation, and Resistance: Black Cinema 
through the 1980s," in Framing Blackness (Philadelphia: Temple University Press, 1993), 
pp 113-155. 



UNIT VI NARRATIVIZING RACE: 
THE DECADE OF THE 1940s 

OVERVIEW 

Responding to the subservience that prevailed in the previous decade, Hollywood became 
more assertive in its treatment of race in the 1940s. Exhibiting a renewed interest in racial issues, 
Hollywood began to feature blacks in more prominent roles and began to directly confront racial 
issues on screen. Films that represent Hollywood’s renewed interest in race include: Home of the 
Brave (1949), Intruder #1 the Dust (1949), Lost Boundaries (1949, and Pinky (1949). While these 
films were designed primarily to influence the attitudes of white audiences through the 
promotion of racial tolerance, because of their superficial treatment of race, they may in fact 
have reinforced some of the racial attitudes that promoted racial intolerance. For example, the 
film Lost Boundaries (based on a true story) explores the dilemma of a black physician and his 
family who pass as white in the all-white town of Keenham, New Hampshire. In the primary 
roles, the film actually positions white actors, who masquerade as black. In this situation, white 
actors masquerading as black characters, are attempting to disguise their "blackness" in order to 
overcome racial ostracism. This multi-layered complexity complicates the film’s racial politics. 
The selection of white actors to assume these black roles was strategically devised to elicit 
sympathy from white audiences for the plight of this black family. Instead, however, it results in 
a non-authenticity, removing blacks from being centered in a narrative about themselves. 

There were other films produced in this 1940s period that did not feature white actors in 
black roles but were equally infused with racial politics as in Home of the Brave and b~truder in 
the Dust. In the former, the protagonist is blamed for the racial attitudes held by whites, and must 
undergo psychoanalytic treatment for a lifetime of racial alienation. In the latter film, the black 
protagonist, falsely accused of murder is only vindicated when he is assisted by a white 
youngster. Thus, each film in its own way, suggests either that blacks should be blamed for their 
racial victimization or that they can only escape such victimization when assisted by whites. 
These films, characterized as "problem films," reflected how Hollywood problematized race 
even when the industry was attempting to be progressive in promoting a new sense of white 
liberalism towards the blacks. Despite their failings, Hollywood was applauded for its genuine 
effort to re-position racial attitudes. 

However, Hollywood’s interest in race was not limited exclusively to developing more 
racialized narratives. Hollywood also aimed at capitalizing on the talent of black entertainers 
such as Louis Armstrong, Cab Calloway, Nat King Cole, Duke Ellington, Billie Holiday, Lena 
Home, Ethel Waters, etc. who were hired to add high-caliber entertainment to films. Some of the 
productions were all-black cast musicals -- Cabin in the Sl~ (1943) and Stormy Weather (1943) 
both featured black screen idol Lena Home. Home was one of the few black actresses to 
negotiate a contract stipulating that she would not assume subservient roles on screen. Her debut 
in cinema was an example of the dilemma faced by many black actresses. Working in an 
industry in which few roles were available to black actresses, they were often confined to one- 
dimensional parts. Nonetheless, Home utilized her celebrity and talent to advance the causes of 
African Americans. She became a political activist, a label she shared with Hazel Scott (former 
wife of Adam Clayton Powell, Jr.). 

ACTIVITIES 

1. Attend the class lectures. 
2. Read assigned material and selected supplementary material. 
3. View assigned/selected film(s). 

OBJECTIVES FOR COMPLETION OF UNIT VI 

At the completion of Unit VI, after attending the lectures, reading assigned/selected materials, 
and viewing assigned/selected film(s), each student should be able to: 

1. Compare and contrast African American representations in the 1940s to those of the 1930s. 
Examine whether or not the black screen image improved 



2. Identify at least two females characteristic of this decade and describe how their screen 
representation reflected the black screen image of the 1940s 

3. Given that black independent productions had reached their peak and were beginning to 
decline, describe the impact that the lack of all-black productions had on black audiences 

4. Identify at least two all-black musicals made by Hollywood during the 1940s. Describe their 
impact. Discuss their strengths as well as their weaknesses 

5. Identify at least two male entertainers and describe how their representations reflected the 
black screen image in the 1940s 

6. Identify, describe and discuss at least two Hollywood productions that attempted to address 
racial issues. Identify the complexities constructed by these visual representations. 

7. Describe the screen career &Lena Home. Discuss whv~ she became so popular. Identify 
obstacles that she confronted while pursuing her acting career 

8. Describe the screen career of Hazel Scott. Discuss how she was a parallel to Home 
9. Identify and describe at least two Hollywood productions which attempt to focus on racial 

injustice. Describe how black males are portrayed in these productions and discuss how they 
compare to previous screen representations of black males 

10. Examine how Arthur Knight defines black stardom, explore how black stars constructed 
stardom and delineate how stardom was constructed for these stars. Assess how black 
stardom differs from white stardom 

11. Evaluate Michele Wallace’s conceptualization of identification regarding black screen stars. 
Examine how she negotiated these representations 

READINGS 

Required Readings: 

Bogle, Donald. Chapter 5: "The Entertainers, the New Negroes, and the Problem People," Toms, 
Coons, Mulattoes, Mammies and Bucks 4th ed. (New York: Continuum, [1973], 2001), pp 117- 
158. 
Dyer, Richard. Chapter 6: "Singing Prettily: Lena Home in Hollywood," In the Space of a Song: 
The Uses of Song in Film (Abingdon, Oxon; New York: Routledge, 2012), pp 114-143. 
Mack, Dwayne, "Hazel Scott: A Career Curtailed," The Journal of Afri can American Hi story, 
vol. 91, no. 2 (Spring 2006): 153-170. http://www.jstor.org/stable/ 
Regester, Charlene. Chapter 6 "Lena Home: Actress and Activist" and Chapter 7 "Hazel Scott: 
Resistance to Othering" in African American Actresses, 1900-1960, pp 174-243. 
Vogel, Shane. "Lena Horne’s Impersona," Camera Obscura 67, vol. 23, No. 1 (2008): 11-45. 
(On-line Journal) 



UNIT IV RE-POSITIONING BLACK INDEPENDENT FILMMAKER OSCAR 
MICHEAUX FROM THE MARGIN TO THE 
CENTER OF AMERICAN FILM HISTORY 

OVERVIEW 

Previous cinema histories often failed to recognize the achievements of independent 
black filmmaker Oscar Micheaux. Moreover, even in those instances when he was included, 
seldom was he thoroughly examined, critically investigated, or even deconstructed with a level 
of seriousness afforded to more popular mainstream filmmakers. This negligence in scholarship 
and disregard for his ~vorks was due in part to a paucity of available and accessible resources. 
Only in more recent years following the discovery of two of Oscar Micheaux’s silent films, 
Within Our Gates, 1919 (found in Madrid, Spain) and Symbol of the Unconquered, 1920 (found 
in Belgium) that Micheaux has been reconfigured, reconstructed, and re-positioned. 

The return of these films to the U.S. spawned a number of scholarly re-investigations, 
allowing Micheaux to be restored to his rightful place in cinema history. In addition, there has 
been a flurry of renewed critiques, the publication of the Oscar Micheaux Society Newsletter, 
The Oscar Micheaux Film Festival (held annually in Gregory, South Dakota), and a collection of 
essays on silent cinema entitled Oscar Micheaux andHis Circle (2001). This renewed interest in 
Micheaux the black filmmaker who operated at the turn of the 20th century, has also stimulated 
interest in all black filmmaking. Micheaux gave voice to black life in a world all too often 
segregated from white America. Micheaux remains unique in that he refused to curtail his 
critique of either blacks or whites both of whom were enveloped in and even crippled by their 
own politics. 

Oscar Micheaux, novelist and motion picture producer, remains one of the single largest 
producers of African American films. In 1904, following his career as a Pullman Porter, he 
moved to South Dakota and purchased several acres of land, becoming one of few blacks to own 
land in Gregory County. By 1913, Micheaux had published his first novel entitled, The 
Conquest: The Story of a Negro Pioneer: Despite the limited opportunities that were available to 
African Americans during a segregated era, Micheaux formed his own publishing company that 
later became a filmmaking enterprise. The Micheaux Book and Film Company allowed 
Micheaux to publish as many as seven novels and produce nearly fifty films between 1913 and 
1948. Micheaux died in Charlotte, North Carolina (on March 25, 1951), some two years after his 
last film was produced. 

Micheaux’s films can be divided into two periods, with the first extending from 1918- 
1929 and the second extending from 1930-1948. Although he became a controversial filmmaker 
his filmmaking career was affected by a lack of adequate financial resources, as Micheaux’s film 
company was forced to file for bankruptcy in the late 1920s. It is conceivable that this restricted 
his artistic freedom. 

Though few critiques of Micheaux’s works exist, he had a significant impact on the black 
community of his time, contributing to the existing body of African American literature and 
producing pictures that appealed to black audiences, providing an alternative to those previously 
produced by Hollywood. Micheaux’s efforts have been both commended and criticized. The 
criticisms resulted because he appropriated black middle-class values, insinuated that blacks 
were "responsible for their status in a destructive socioeconomic framework," and portrayed 
light-skinned blacks as heroes while dark-skinned blacks were depicted as villains. Despite these 
criticisms, Micheaux has emerged as one of the most significant black filmmakers in black film 
history. 

ACTIVITIES 

1. Attend the class lectures. 
2. Read assigned material and selected supplementary material. 
3. View assigned/selected film(s). 



OBJECTIVES FOR COMPLETION OF UNIT IV 

At the completion of Unit IV, after attending the lectures, reading the assigned/selected 
materials, and viewing assigned/selected film(s), each student should be able to: 

1. Identify and describe the literary and screen career of Oscar Micheaux 
2. Compare the works of Micheaux produced in the 1920s with those produced in the 1930s 
3. Identify major themes that emerge in Micheaux’s films 
4. Explore whether or not Micheaux was attempting to exploit black audiences 
5. Assess whether or not the criticisms of Micheaux’s works are valid 
6. Identify what Micheaux contributed to the black screen image that mainstream cinema failed 

to contribute 
7. Identify techniques employed by Micheaux as a filmmaker to facilitate the plot development 

in his films 
8. Explore how Micheaux constructed black masculinity on screen 
9. Explore how Micheaux constructed black femininity on screen 
10. Identify black actors and actresses who frequently appear in Micheaux films 

READINGS 

Required Readings: 

Gaines, Jane. "Fire and Desire, Race, Melodrama, and Oscar Micheaux," in Black American 
Cinema ed. Manthia Diawara (New York: Routledge, 1993), pp 49-70. 

Cripps, Thomas. "Oscar Micheaux: The Story Continues," in Black American Cinema ed. 
Manthia Diawara (New York: Routledge, 1993), pp 711-79. 

Bell Hooks. "Micheaux: Celebrating Blackness," Black Looks: Race and Representation, pp 133- 
145. 

Regester, Charlene. "Oscar Micheaux the Entrepreneur: Financing "]’he House Behind the 
Cedars," Journal of Film and Video, 49 No. 1-2 (Spring-Summer 1997): 12-27. 

Bogle, Donald. Toms, Coons, Mulattoes, Mammies, and Bucks 4th ed. (Ne~v York: Continuum 
[1973], 2001) Chapter 4: "The Interlude: Black Market Cinema," pp 101-116. 

Supplementary Readings: 

Bowser, Pearl and Louise Spence. "Identity and Betrayal: The Symbol of the Unconquered and 
Oscar Micheaux’s Biographical Legend" in The Birth of Whiteness, ed. By Daniel Bernardi 
(New Brunswick: Rutgers University Press, 1996), pp 56-80. 

Carby, Hazel. Race Men (Cambridge: Harvard University Press, 1998), pp 69-72. 
Creekmur, Corey. "Telling White Lies: Oscar Micheaux and Charles W. Chesnutt," in Oscar 

Micheaux and His Circle eds. Pearl Bowser, Jane Gaines, & Charles Musser ~Bloomington: 
Indiana University Press, 2001), pp 147-158. 

Wallace, Michele. "Oscar Micheaux’s Within Our Gates: The Possibilities for Alternative 
Visions," in Oscar Micheaux and His Circle eds. Pearl Bowser, Jane Gaines, & Charles 
Musser (Bloomington: Indiana University Press, 2001), pp 53-66. 

Regester, Charlene. "Black Films, White Censors: Oscar Micheaux Confronts Censorship in 
New York, Virginia, and Chicago" in Movie Censorship and American Culture ed. Frances 
Couvares (Washington, D.C.: Smithsonian, 1996), pp 159-186. 

Regester, Charlene. "Oscar Micheaux’s ~Body and Sold’: A Film of Conflicting Themes," In 
Touch with the Spirit: Conference Proceedings (Bloomington: Indiana University-Black Film 
Center/Archive, 1992), pp 59-71. 
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WEEKLY CLASS SCHEDULE 
Summer 2013 

Week h May 14-16 
First Black Motion Picture Producers 

& Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900 - 1910 
"Ethnic Notions" 

Emergence of All-Black Cast Films 
Rise of Black Film Stars 
1910 - 1920 
"Hallelujah" 

Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 
Josephine Baker 
1920 - 1930 
"Emperor Jones" 

Week II: May 20-23 
Black Independent Filmmaker Oscar 

Micheaux 
Black Westerns 
"Race Movies"/"Within Our 

Gates" 

Se~wants and Maids Dominate the 
screen Image of African 
Americans 

Hattie iMcDaniels 
Louise Beavers 
Stepin Fetchit (Lincoln Per~y) 
Eddie Rochester Anderson 
1930 - 1940 
"Imitation of Life" 

Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940 - 1950 
"Intruder in the Dust" 

Week IIh May 28-30 
Decline of All-Black Cast Films 
Impact of Integration 
1950- 1955 

**PAPER I DUE May 28, 2013"* 

May 27 Holiday 

Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 

Impact of Sidney Poitier on the 
African American Male Screen 
Image 

Rise of Black Exploitation Films 
1960- 1965 
"No Way Out" 

**MIDTERM EXAM May 30** 

Week IV: June 3-6 
Impact of Black Exploitation Films 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grier 
1965 - 1970 
"Cooley High" 

Decline of Black Exploitation Films 
Emergence of a New Wave of Black 

Fihnmakers 
Gordon Parks 
Melvin Van Peebles 
1970- 1975 

Black Comedians Rise as Film Stars 
Richard Pryor 
1975 - 1980 
"A Soldier’s Story" 

Week V: June 10-13 
**PAPER II DUE June 19, 2003** 
Eddie Murphy 
Whoopi Goldberg 
Impact of "The Color Purple" 
1980- 1985 
Contemporary African American 

Filmmakers of the 1990s 
"Boy ’z’ in the Hood" 

"Devil in a Blue Dress" 
Spike Lee as Producer, Director, & 

Actor 
1985 - 1990 
"Get on the Bus" 
"Do the iRight Thing" 
"Bamboozled" 
"The Human Stain" 

ContemporalT Representations, 

2000-2010 

New Generation of Filmmakers 

Tyler PerD" 

"Crash" 

"Great Debaters" 
"Precious" 
"Training Day" 

"Book of Eli" 

"Taking of Pelham 123" 

"Unstoppable" 

"Cadillac Records" 
"Safeh ou se" 

"Flight" 

"Django" 

**FINAL EXAMINATION: TUESDAY June 18, 2013, 3:00pm-6:00pm ** 



AFAM 276- THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

Summer 2013 Session I 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: l:00-2:00pm Friday 

COURSE DESCRIPTION 

Meeting Time: 3:00-5:00pro M-TH 
Meeting Place: 105 Gardner 

African Americans have been involved in the cinema indust~7 and have made significant contributions to filmnraking. They 
have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this indust~;. Although 
African Americans have contributed to the growth and development of the cinema industry, rarely have their efforts been recognized 
or their contributions to the filmmaking indnst~ been noted. Fihn histories often exclude the African American in their reporting of 
cinema histop:T or provide minimal coverage of the African American and his involvement in this indnst~. Thus, AFAM 276 is a 
critical, historical, and theoretical examination of the African American in cinema from the 1900s to the present. This examination 
will seek to analyze their role in cinema; will explore how stereotypical representations of African Americans developed; and will 
investigate the efforts of a number of African American actors and actresses who sought to overcome these representations. This 
examination is essential to understanding the black experience in the United States. It is well known that the media is an integral part 
of American society and has often been credited with molding and shaping existing attitudes regarding its ethific and cultural 
diversity. Therefore, examining the role of the African American and their representations in cinema will serve to provide a better 
understanding of the black experience in American society and will serve to provide a better understanding of the role of the media in 
influencing attitudes. 

The African American in cinema from the 1900s to 1910 is examined to identify early black pioneers in the cinema industry 
and to reveal how blacks were initially portrayed on the screen. The emergence of all-black cast films from 1910 to 1920 are 
exanfined to determine why these films developed and why audiences craved these screen images. The more sophisticated all-black 
cast films produced from 1920 to 1930 are examined to determine why these films increased in popularity and w~~ black fihn stars 
began to emerge. African American screen images in cinema from 1930 to 1940 are examined to reveal how the black image began to 
change from that of a subservient to a more assertive and humane individual. Representations of African Americans from 1940 to 
1950 are examined to determine how and why black entertainers, particularly musicians, began to dominate the screen. Fihns 
produced from 1950 to 1960 arc examined to investigate how file integrationist era began to influence the black screen image. The 
African American screen image in fihns prodilced from 1960 to 1970 is examined to determine how the resurgence of black pride 
influenced these representations and how this resurgence led to the development of black exploitation films. Black exploitation fihns 
are examined to determine their impact, to assess their decline in poptflarity, and to investigate the subsequent demand that followed 
for more quality black films in the aftermath of these fihns. Black representations in films from 1980 to 1990 are examined to reveal 
how black comedians began to dominate the black screen image of this decade and to determine the impact new black film directors 
have on contemporary representations of the African Americans in cinema. The emergence of "Hood Fihns" in the 1990s are 
explored to determine how they impacted contempora~ representations of "the black screen image. In the decade of 2000 fl~rough 
2010, black cinematic representations are examined to critique biopics, the backlash to the "hood films" of the 1990s, and the 
emergence of a new generation of filnunaker and screen stars. 

The instructional method and media used in this course will consist of lectures, texts, motion pictures, and guest speakers 
(when available). Two examinations will be given during the session which include a midterm and final exam. Students are required 
to submit two papers (5 pages in lengt:h) examining the portrayal of the African American in motion pictures. These papers must be 
completed by the stated deadlines and mnst adhere to basic rules on academic style (i.e. MLA Handbook of Style, Turabian, etc). 

TEXTS 

Primary Texts: 

Bogle, Donald. Toms, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American 
Films. (Fourth Edition) New York: Continuum (2001). 

Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 

Smith, Valefie. Represen#ng Blackness’: Issues in Film and Video. New Jersey: Rutgers LIP, 1997. 

Regester, Charlene. Aj?ican American Actresses: 7he Strugg4e f!)r l/Tsibifity, 1900-1960. Bloomington: Indiana 
UP, 2010. 

Secondary Texts: 

Cripps, Thomas. Slow Fade to Black." The Negro in American Film, 1900-1942. New York: Oxford University 
Press (1977). ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3. Students are required to write two papers (5-7 pages) due on May 28, 2013 (PAPER I) and June 13, 2013 
(PAPER Ii). 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 

Completing all weekly critiques will influence your final course grade. 

5. Students are required to submit an obituary for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 
articles in addition to the materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 
make-up exams will be given. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 
phones, texting, and any other intrusive technological deivces or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code policies and procedures. Ever}, Student 
enrolled in this course is expected to fully participate and observe the honor code. 

TAPING LECTURES: 
You are not allowed to tape lectures unless you have received the permission of the instructor. 

COPYRIGHT: 
Protected by common law copyrights law - copying is strictly forbidden unless permission has been granted by 
instructor. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disabili~ Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



AFAM 276 COURSE OBJECTIVES: 

The student should be able to master the ibllowing objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of The Birth ofa Ntttion/Early African American Pioneers in the Motion 
Picture Industry 

1. Identify early black pioneers in the motion picture industry and describe their eftbrts. 
2. Explore the underlying motivations as m why black fihnmakers decided to pursue filnm~aking. 
3. Describe the impact of The Birth of a Nation. 
4. Define five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated in early screen portrayals. 
5. Compare and contrast the early screen representations of African Americans in all-black cast films to those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given his tremendous skill and talent. 
2. Describe images presented by all-black cast fihns. Explain whether or not these films served a useful purpose for African American audiences 

and discuss the impact of these films on black audiences. 
3. Identify Oscar Micheaux. Describe and discuss how black audiences responded to his work and why he is significant to the stu@ of African 

American cinema. 
4..Identify and describe the screen careers of at least three early black female film stars who were considered sex symbols. 
5. Explain why black subservient screen images were popularized and why these images lasted as long as they did. 
6. Demonstrate that you can apply film theory to reading representations of African Americans on screeu in the pre-1950s period. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of African American entertainers in cinema. Explain why entertainers were recruited to appear in motion 

pictures. 
2. Discuss why some black film stars perpetuated stereotypical portrayals ofAtYican Atnericans during this period while others did not. 
3. Compare a~ad contrast film reviews and critiques of black fihns in the black press to those in the mainstream press. Discuss whether or not these 

reviews are equitable in their treatment of black films. 
4. Describe how the portrayal of the African American changed from the early 1900s to 1940s. 
5. Discuss why black western films were made and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena ttome and ttazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeared primarily in all black-cast films in comparison to those who appeared in non-all black cast films. 
3. Explain the impact of integration on the screen representations of African Americans. 
4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 
5. Identify the~nes characteristic of~notion pictures produced in the late 1950s and early 1960’s~ Describe the significance of these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least three African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss the pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and idenfify at least two black comedians who appeared in a number of motion pictures made in the 1980s. Explain why the pictures in 

which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding The Color Purple and describe the impact of this fihn on black audiences. 
3. Explain whether or not contemporary" black films perpetuate stereo.typical portrayals of African Americans. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contempora~ black filmmakers and describe their contributions to the screen image of African Americans. Explore their strengths 

and weaknesses. 
6. Compare and contrast the screen image of AtYican Americans in contemporary films to their previous screen portrayals. 

Hood Films of the 1990’s/Guiltsploitation Films 
1. Explain how hood films dominated the decade of the 1990s and discuss the backlash to these films. 
2. Describe why’ films produced in this decade have been categorized as black-black exploitation films. 
3. Identify parallels between black films produced in the 1970’s with those of the 1990’s. 
4. Explore why ttenly Louis Gates refers to films produced in this period as "Guiltsploitation" films. 
5. Identify how representations of race are transfbm~ed on the screen in the decade of the 1990’s in comparison to previous decades. 

Black Biopics in the decade of 2000-2010/Magical African Americans/Blacks and the Academy Awards 
1 ~Identify significant Black Biopics in this period. 
2.Describe and define the Magical African American Inmge that has permeated the black screen image in this period. 
3. Discuss the contentious relationstdp between African Americans and the Academy Awards. 
4. Identify a new generation of young black filmmakers such as Tyler Perry’ and describe their impact relative to previous decades. 



Sent: 

To: 

Subject: 

Regester, Charlene B <iO=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN=REClPlENTS!CN=CHARLENE B REGESTER (REGESTER)> 

Monday, May 13, 2013 12:25 PM 

Barbara Cline < Barbara.Cline@nara.gov> 

RE: Eartha Kitt 

Dear Barbara: This is to let you know that T received the materials ordered recently from the LB3 library. Thanks very much for your assistance in this matter. If I need additional 
information, I will let you know. Sincerely, Charlene Regester 

From: Barbara Cline [Barbara.Cline@nara.gov] 
Sent; Monday, April :[5, 2013 8:31 AM 
To; Regester, Charlene B 
Cc; Will Clements 
Subject: RE: Eartha Kitt 

Dear Charlene, 
Thank you tbr your reply. I will tell Will Clements to send you an e-mail with the tracking information when "the package is shipped. 
You will have all the citation inibrmation included with the photocopies on a "photocopy request tbm~" that includes the collection, tx)x number mad folder title. If you look 
on the back of this fob:m, you will find san~ples of citations from the LBJ LibmD" collections. 
I hope that you find the documents useful. Please keep in mind that these two files, the White House Central Files (WHCF) Name File and the White House Social Files 
(WHSF) Alphabetical File, are used as cross-references to other materials in the WHCF Subject File and other locations in the WHSF. 
Let me know if you have a~ay questions. 
Sincemly, 
Barbara Cline 
LBJ LibraD, 

>>> "Regester, Charlene B" <regeste@emaJl.unc.edu> 4/11/2013 3:50 PM 

Dear Barbara: Yes, the 314 pages for a total of $94.20 plus shipping is appropriate. Thanks for clarifying and making recommendations regarding these files. Please let me know 
when you ship the materials so that I can start looking for the package. Also, if [ quote from any of the documents in these files will the appropriate file name and number be 
provided. Some archives have a specific way that they would like to have their materials cited. Finally, 1 look forward to hearing from you in the near future. Sincerely, Charlene 
Regester 

From: Barbara Cline [Barbara.Cline@nara.gov] 

Sent-" Thursday, April ii, 2013 3:40 PM 
To-" Regester, Charlene B 
Subject-" RE: Eartha Kitt 

Dear Charlene: 
Before I place your order, I want to donble-check with you abont the White House Social File, Liz Carpenters Subject File. This collection contains "avo folders and 
they each have 125 pages, so that would be 250 pages, rather than the 125 pages we agreed upon. Please let me know if you want all 250 pages. My calcnlation is that 
your total order would be 314 pages x $.30 $94.20 + shipping and $2.00 handling. If that is acceptable, please let me know, and we will start your photocopy order. 
Best wishe~ 
Barbara Cline 
Archivist 
LBJ Library 
512-721-0228 

>>> "Regester, Charlene B" <regeste@emafil.unc.edu> 4/11/’2013 1:09 PM >-~> 

Dear Barbara: Thanks for providing the information on Eartha Kitt requested. At this point, I think I may have some copies made of the material needed. However, before I 
officially submit my request I would like to talk with you concerning the files so that I don’t copy more information or unnecessary information not directly related to my research. 
Tf you have time would you give me a call on my cell (919) 260-1925 and if not, T will try to return my call as I left a message on your phone today. Again, thanks for working 

with me and I really appreciate your assistance in this effort. Sincerely, Charlene Regester 

From: Barbara Cline [Barbara.Cline@nara.gov] 
Se~t." Friday, April 05, 2013 ~:25 PM 
To: Regester, Charlene B 
Subject-" Eartha Kitt 

Dear Ms. Regester: 

Your inquicf has been given to me for reply. I understand that our guide to materials in our holdings on Eea~tha Kitt has already been sent to you. This guide contains 

locations for all of the materials that we have identified on Eartha Kitt and the Janumy 18, 1968 Women Doers Luncheon. 

Yon are welcome to conduct research in the collections listed in this guide. If yon axe unable to conduct research in our Reading Room, you ,nay order specific folders at 

a cost of $.30 per page, plus shipping and a $2.00 handling fee. Another option is to hire so,neone to conduct research on your behalt~ A list of"Independent 

Researchers" is located on our website at: http://www.lbilibrarv.net/collections/independent-researchers.html. 

There is one photograph of President Johnson speaking ruth Ms. Kitt at the luncheon on our website: http:/iwww.lbilibmrv.net/collections/photo-archive.html. The serial 

nnmber for the photograph is C8218- 8. 

Another resonrce that is available is Mrs. Johnson’s published book, A 1Fhile Ho*gse Diary. Mrs. Johnson kept an audio diary of her days as First Lady. When the 
Johnsons left the White ttouse, Mrs. Johnso~is stafftranscribed the tapes, and Mrs. Johnson selected important days to pnblish in her book. On pages 620-624, Mrs. 

Johnmn writes abont the incident ruth Ms. Kitt at "the luncheon. 

Many of onr oral his~tory interviews are available on onr website or at the Miller Center at the Universi~ of Virginia. Website addresses are on the attached "Useful Web 

Addresses." 

I hope that you find this information useful. Please let me know if you have any questions. 

Si~merel> 



Ba~’bam Cline, Archivis~t 
Lyndon B. Jolmson LibraU 
2313 Red River Street 
Austin, TX 78705 
Telephone: (512) 721- 0228 
Fax: (512) 721-0169 
E-mail: barbara.cline~na~ra.gov 

"Where flowers bloom, so does hope. "Lady Bird Johnson 
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international documentary association 

POSITION ANNOUNCEMENT 

DIRECTOR OF EDUCATIONAL PROGRAMS 

The International Documentary Association (IDA) is seeking a Director of Educational 
Programs to oversee the operation and expansion of its educational and professional 
development programs serving documentary filmmakers at all professional levels. The 
Director of Educational Programs is responsible for conceptualizing, developing, and 
implementing IDA’s education curriculum to serve the needs of documentary 
filmmakers. The Director of Educational Programs will work closely with the Executive 
Director and the Programs and Events Manager. 

Duties and Responsibilities: 

Interface with Board, program staff and strategic partners to develop and 
implement a cohesive educational initiatives strategy. 

Develop ongoing comprehensive curriculum for new and existing educational 
programs. 

Oversee programming of Doc U, IDA’s ongoing series of seminars and 
workshops. 

Create co-sponsored programs with organizational partners in New York, 
Washington DC, and San Francisco. 

Develop and oversee distinct online learning opportunities for documentary 
filmmakers. 

Create program descriptions for use in promotion and fundraising. 

Develop strategies for new mentorship initiatives. 

Oversee integration of educational programs and content into the organization’s 
communications strategies. 

Provide ongoing evaluation, analysis and reporting to ensure program goals are 
being met. 

Ensure that educational programs are accessible and inclusive. 

Qualifications and Requirements: 

o Bachelor’s degree in Film, Media or Educational Fields; Master’s degree 
preferred. 

3470 Wilsb.,i,,"e Blvd,~ S~,dt<-,’,- 980 



¯ Strong understanding of the needs and best practices in the documentary education field. 

o Experience designing professional development curriculum. 

¯ Minimum 5+ years experience in a leadership role. 

o Strong organizational, writing, and research and skills. 

¯ Teaching and/or public speaking experience. 

o Media production or development experience. 

o Ability to work independently and as part of a team 

o Ability to balance multiple projects and effectively set priorities 

To apply please send a resume with cover letter to jobs@documentary.org by May 31, 2013. 

Please include DIRECTOR OF EDUCATIONAL PROGRAMS in subject line. No phone calls please. 

The International Documentary Association is an Affirmative Action/Equal Opportunity Employer. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, May 20, 2013 9:17 AM 

Library Media Resource Center <mrc@unc.edu> 

Request DVD for AI:AM 276 

Please provide a DVD copy of Emperor Jones (1933) for my AFAM 276 class that meets March 20, 2013 from 3-5pm. Thanks much. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, May 21, 2013 11:37 AM 

Sockell, Charles W <cwsockell@store.nnc.edu> 

I~E: AI~AM 276 

Dear Chuck: This is great -- I may come over on a Friday because I don’t have class then. I am not stare if I can come this Friday since I have a meeting. Also, if ~Vhitney wants to determine 
what is available through e-reserves I think she can do so on line. It is available through the undergrad libraw Thanks so much for working with me because the students really can no 
longer afford such an expensive coursepack. I appreciate all of your assistance. Sincerely, Charlene Regester 

From: Sockell, Charles W 
Sent: Tuesday, May 21, 2013 11:20 AM 
To: Regester, Charlene B 
Subject: FW: AFAM 276 

Hi Charlene, 

I had one of my folks here, ;Vhimey, go thin your AFAM 276 pack She did a 
great job finding what she could online 

The attached Word document is the ’]?able she created to show the texts 
AFAM 276 that can be ~2~und online. She counted the pages, and it looks 
like removing those will take out 233 impressions, Using these web links 
listed will eliminate either $50.74 up TO $59.17 fi-om the royalties cost 
(depending on what you decide to do about one of the texts-- it’s marked 
on the attachment) A rough guesstimate shows the pack coming down to 
around $75.00 fi’om the $140.00 You may have more alrea@ posted on 
reserve so when you have time we can talk about what you want to do going 
forward. 

Best, 

Chuck 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, May 21, 2013 11:39 AM 

Rowe, Beth L <bl@email.unc.edu> 

I~E: Newspaper Assigtm~ent 

Dear Beth: I might stop by before 1pro. Thanks for the info, I did not realize that the microforms closed at 5pro. Will let you know what I decide to do later today. Sincerely, 
Charlene Regester 

From: Rowe, Beth L 
Sent: Tuesday, May 21, 2013 9:33 AM 
To: Regester, Charlene B 
Co: Dalton, Robert S 
Subject-" RE: Newspaper Assignment 

Good Morning Charlet}e, 
] hate a~ ~ell you fl~is but the Summer t [ours l~i)r Microtbm~s’Relbrence are 9-5 Monday fl~a~ugh Friday (1-5 on SamMa3 s a~d 2-5 o~ Su~da?,:s). Wifl~ some advance 

notice. I might hm;e stil] been able to accommodate you but ~o~ thi~ week. So... I c~m explore getting penniaaion to stay after we c~ose new Tue~lay the 28~t~ (5-6) or 

you can tell your st~&nts k~ contact me mdividt~a~ly or m smNl groups of 2-3 and we can ~t times ~o work mfl~ d~em dumg fl~c week&~y hours. 
How man}, sludents a~ m the AFAM 27(~ class this lime? Cm~ 3,o~ send me the exact ~kssignme~g what ty~ ofarlicles need to be collected, ho~ many, can they be 

ti,m~ the sane nev~ ~paper. is them a ~pecit]c time period elc. 

If},o~ ~ant to ~top by and see me sometime t~day, I am as affable heft)re I pm ~r atler 3:30pro. 

I always erk~oy working ~ith you and yoN slude~gs and ho~ we can come up wi~h a plan tN~t ~oNs. Th~mks i~>r re~mhing out. 1 look t~>~a~aN t,) heanng back. BLR 

Befl~ L. Rowe 

R eg io~aal Docnme ~a I. i braria~. Head of Doc am e~t~ & Mi cro~:~rm s S ection 

Univeraity of Nora~ Carolina - CH 

CB ~3922, Davis Libm~T 
Chapel Hill NC. 27514.- 8890 

919-962-115I 

blr(t~email.unc.edu 

From= Regester, Charlene B 
Sent= Monday, May 20, 2013 S:22 PM 
T~= Rowe, Beth L 
Subject= Newspaper Assignment 
Dear Beth: Currently, I am teaching my AFAM 276 class and would like for my students to collect articles from an early black newspaper. If possible can you give them an 
introduction or demonstration for this assignment? ~ey indicated that they would like to do this on Tuesday (tomorrow) after class which ends at Spin but we could also 
arrange for Wednesday or Thursday -- the class does not meet on Friday. Please let me know if you are available for this purpose so that I can get them prepared for their 
upcoming paper assignment. ~anks much. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, May 21, 2013 4:23 PM 

Rowe, Beth L <bl@email.unc.e&~ 

I~E: Newspaper Assigtm~ent 

Okay -- see you tomorrow. Sincerely, Charlene Regester 

From; Rowe, Beth L 
Sent: Tuesday, May 2:t, 20:!.3 3:40 PM 
To-" Regester, Charlene B 
~:¢: Shomaker, Carolyn; Buckner, Candace Leigh 
S..bject; RE: Newspaper Assignment 

Thanks 12)r flx~ confirmation.. I ~qll ~ ~it a~ fl~e Re.tbtv:t}ce De~k tmtil 5:15 and ~t}en take everyone who has ahown t~p dox~nstairs Ihetv: may not be ~myot}e to w~it lbr 

s¢cays so p~ease reinforce wifl~ yo~u: smde~ts to ge~ here by 5:15. Thanks~ BLR 

P.S Caroly~a s~ill ~:~ on 4}e lookout tbr fl~e new~paper liar tomonow morning. 

Befl~ L, Rowe 
t~egio~aal ]7)ocume~ta I ,ibraria~, }lead oflT)ocume~ta & Micro~brms Section 

I hfive~sit3 of North Carolina - C.tt 

CB #3922. Da~4s Libra~T 

Chapel Hill NC. 27514- 8890 

919-.962-.1151 

Fmm~ Regester, Charlene B 
Sent~ Tuesday, May 21, 2013 3:37 PN 
To~ Rowe, Beth L 
Subje~t~ RE: Newspaper Assignment 
Dear Beth: My students would like to meet Wednesday afternoon aroun 5:15pro. I will leave the newspaper list at the reference desk. Than~ so much for your assistance. 
Sincerely, Charlene Regester 
Fmm~ Rowe, Beth L 
Sent~ Tuesday, May 21, 2013 9:33 AM 
T~ Regester, Charlene B 
Ce~ Dalton, Robert S 
Subje~t~ RE: Newspaper Assignment 

Good Morning Charier,e, 

] hate ~ ~ell you fl~is but the Summer t [ours ~i)r Microtbm~s’Relbrence are 9-5 Monday fl~a~ugh Friday (1-5 on Samrda3 s a~d 2-5 o~ Su~da?’:s). Wifl~ some advance 

notice, I might have still been able to acc,)mmodate you but not t~s week~ S~... l c~m explo~e getting pem~ssion t) stay after we close next Tue~tay the 28;t~ (5--6) or 

},ou can tell you~ stu&nts to c~ntact me individnally or m small groups of 2-.3 and we can ~t times to wo~k with them dnrmg file ~eel,&~y hours. 

How man}, sludents a~ m the AFAM 27(~ class this lime? Cm~ ),ou send me the exact ~kssigmne~g what ty~ ofarlides need to be collected, ho~ many, can thoy be 

flom the sane ~x~wspr~pec, is a~ere a ~pecific time period etc. 
]fyo~ wa~A ~o stop ~V and see me aometJme ~oday, ] am ~railable be~bre lpm or ~fler 3:30pro. 

] al~ys er~oy working wifla you and your s~den~s m~d hope we can come up with a plan flaa~ x~o~is. Yba~aks R~r roaching out. ] look ~rward k~ hearing b~ck. BI .R 

Befl~ L. Rowe 
t~egio~aal ])ocume~ta I ,ibraria~ Head ofl)ocume~la & Micro~brms Section 

I hfive~sit? of North Carolina - C.tt 

CB #3922. Da~4s Libra~T 

Chapel Hill NC. 27514- 8890 

919-.962-.1151 

Fmm~ Reges~r, Charlene g 
Sent~ Monday, May 20, 2013 5:22 PM 
To~ Rowe, Beth L 
Subje~t~ Newspaper Assignment 
Dear Beth: Currently, I am teaching my AEAN 276 class and would like for my students to collect articles from an early black newspaper. If possible can you give them an 
introduction or demonstration for this assignment? ~ey indicated that they would like ~ do this on Tuesday (tomorrow) a~r class which ends at 5pro but we could also 
arrange for Wednesday or Thursday -- the class does not meet on Friday. Please let me know if you are available for this purpose so that I can get them prepared for their 
upcoming paper assNnment. ~an~ much. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, May 22, 2013 1:16 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve DVDs for AFAM 276 

Please reserve the following DVD’s for my AFAM 276 class: 
Intruder in the Dust (:t949) -- reserve for May 28, 20:t3 
No Way Out (:t950) -- reserve for May 29 and May 30, 20:t3 
Your assistance in this matter is greatly appreciated. Sincerely, Charlene Regester 



AFAM 276 COURSE OBJECTIVES: 
The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of The Birth of a Nation/Early African American Pioneers in the 
Motion Picture Industry 

1. Identify early black pioneers in the motion picture industry and describe their efforts. 
2. Explore the underlying motivations as to why black filmmaJ~ers decided to pursue filmmaking. 
3. Describe the impact of The Birth of a 
4, Define five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated in early screen portrayals, 
5, Compare and contrast the early screen representations of African Americans in all-black cast films m those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given Iris tremendous skill and talent. 
2. Describe images presented by all-black cast films. Explain whether or not these films selwed a useful purpose for African AmericaJa 

audiences and discuss "the impact of these films on black audiences. 
3. Identify Oscar Micheaux. Describe and discuss how black audiences responded to his work and why he is significant to "the stu@ of 

African American cinema. 
4..Identify and describe the screen careers of at least ttuee early black felnale film stars who were considered sex symbols. 
5. Explain why black subservient screen images were popularized and why these images lasted as long as they did. 
6. Demonstrate that you can apply film theory to reading representations of At}ican Americans on screen in the pre-1950s period. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of African American entertainers in cinema. Explain why entertainers were recruited to appear in 

motion pictures. 
2. Discuss why some black film stars perpetuated stereotypical portrayals of African Americans during this period while others did not. 
3. Compare and contrast film reviews and critiques of black films in the black press to those in the mainslseam press. Discuss whether or not 

these reviews are equitable in their treatment of black films. 
4. Describe how the portrayal of the African A,nerican changed fiom the early 1900s to 1940s. 
5. Discuss M~y black western films were ,nade and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeased primarily in all black-cast films in comparison to those who appeased in non-all black cast films. 
3. Explain the impact of integration on the screen representations of African Alnericans. 
4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 
5. Identify the,nes characteristic of lnotion pictures produced in the late 1950s and early 1960’s. Describe the significance o f these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least three African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss the pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identity at least two black comedians who appeased in a number of motion pictures made in the 1980s. Explain why the pictures 

in which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding The Color Purple and describe the impact of tiffs film on black audiences. 
3. Explain whether or not contemporary, black fihns perpetuate stereotypical portrayals of African Americans. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contemporaxy black filmmakers aJ~d describe their contributions to the screen image of African AmericaJ~s. Explore their 

strengths aJ~d weaki~esses. 
6. Compare and contrast the screen image of African Americans in contemporary films to their previous screen portrayals. 

Hood Films of the 1990’s/Guiltsploitation Films 
1. Explain how hood films dominated the decade of the 1990s and discuss the backlash to these films. 
2. Describe why films produced in tiffs decade have been categorized as black-black exploitation films. 
3. Identify parallels between black films produced in the 1970’s with those of the 1990’s. 
4. Explore why Hemy Louis Gates refers to films produced in "this period as "Guiltsploitation’’ films. 
5. Identify how representations of race are transformed on the screen in the decade of the 1990~s in COlnparison to previous decades. 

Black Biopics in the decade of 2000-2010/Magical African Americans/Blacks and the Academy Awards 
1.Identify significant Black Biopics in this period. 
2.Describe and define the Magical AfricaJ~ American Image that has permeated the black screen image in this period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black fillmnakers such as Tyler Perry and describe their impact relative to previous decades. 
5. Demonstrate that you can apply film theou to reading race in contemporaU representations 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, Jnne 4, 2013 1:50 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve DVDs for AFAM 276 

To Whom It May Concern: Please reserve the following DVD’s for my AFAM 276 next week. 
The Human Stain -- reserve for June 
Cadillac Records -- reserve for June 
Flight -- reserve for June 
Thanks much. Your assistance is greatly appreciated. Sincerely, Charlene Regester 



Froln: 

Sent: 

To: 

Subject: 

Regester, Charlene B --~/O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Thursday, June 13, 2013 12:47 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve DVDs 

To Whom It May Concern: Please reserve the following DVDs for my AFAM 276 for research purposes. 

St. Louis Blues (:t958) 
Mark of the Hawk (1957) 
Thanks much. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, June 18, 2013 12:08 PM 

Library Media Resource Center <mrc@unc.edu> 

Reserve Videos 

To Whom It May Concern: This is to let you know that I would like to reserve two videos for research related to my AFAM 276 class. 
1) Pogy and Bess (1959) -- DVD 12424 
2) Sergeants Three (1962) -- DVD 15535 
Your assistance is greatly appredated. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, July 22, 2013 2:52 PM 

Lee, Margaret Carol <leemc@email.~mc.edu-~ 

ILS: Professional Activilies 

NewsletterAFAMSnmme~2013.doc.docx 

Dear Margaret: Please see the attached. Sincerely, Charlene Regester 

From: Lee, Margaret Carol 
Sent: Monday, July 22, 2023 12:05 PM 
To: Regester, Charlene B 
Subject: RE: Professional Activities 

Thanks! 

From: Regester, Charlene B 
Sent: Monday, July 22, 2023 22:04 PM 
To: Lee, Margaret Carol 
Subject: RE: Professional Activities 

Dear Margaret: I will attempt to pull something together but I was on the west coast when I received your earlier emails and when I returned had a number of things that have 
preoccupied my time. Will attempt to send something later today. Sincerely, Charlene Regester 
From: Lee, lvlargaret Carol 
Sent: Monday, July 22, 2023 22:4-8 AM 
To: Regester, Charlene B 

C¢: McMillan, Tim; Seck, Mamarame; SaNe, Eunice N 
Subject: Professional Activities 

Dear Charlene, 
I hope this note finds you doing well. T am writing to remind you to please submit your professional activities for the newsletter. I am in the final stage of editing the "Faculty 
Corner" and we plan to start typesetting the newsletter next week. 
All my best, 
Margaret 



Charlene Regester 

Publications: 
"Monstrous Mosther(s), Terrorizing Father(s), and Nightmarish Experiences: Reading Precious 

as a Horror Film," Journal off~;ilm and Video (forthcoming 2015). 

"Sylvia as a Wilting Flower and Lucy as a Broken Blossom: Examining Female Victimization in 

Ocar Micheaux’s Within Our Gates and D. W. Griffith’s Broken Blossoms," for Blackwell 
Companion to AJ?ican American Film ed. Mark Reid (Wiley-Blackwell, (forthcoming, 2013). 

Book Reviews: 
Hedda Hopper’s Hollywood: Celebrily Gossip and American Conservatism by Jennifer Frost 

(New York and London: New York University Press, 2011) for The American Historical Review, 

(2012). 

The Cinema and its Shadow: Race and Technology in Early Cinema by Alice Maurice 
(Minneapolis: University of Minnesota, 2013) for Choice Reviews (2013). 

Conference Panels and Papers 
"The Race Movie Circuit and the Web of Evidence" for "Representing Early Black Film 
Artifacts as Material Evidence in Digital Contexts," NEH funded proj ect, Black Film Center 
Archive, Indiana University, Bloomington, October 2013 (Invited panelist). 

"Dorothy Dandridge: ’Poised a Manicured Tootsie... and Commanded Blow Boy’: An 
Examination of Dandridge’s (Hyper) sexualization on Screen and in the African American and 
Mainstream Press," The College of Charleston’ s Avery Research Center and African American 
Studies Program 2013 Conference and Symposium, Charleston, South Carolina, September 18- 

21, 2013 (Invited). 

"Dangerous Minds and Wounded Bodies: The Black Soldier’s War Trauma Reconfigured as 
Racial Trauma in Home of the Brave (1949) and A Soldier’s Story (1984), Popular Culture and 
American Culture Association Conference, Washington, DC, March 27-March 31, 2013. 

"it’s a Low Down Dirty Shame:" An Examination of Black Male Psychosis in Home of the 

Brave (11949) and A Soldier’s Story (1984), National Council for Black Studies, Indianapolis, 

Indiana, March 16-17, 2013. 

"Black Male Psychosis and White Male Diagnosis: Home of the Brave (1949) and A Soldier’s 

Stoly (1984)," Society for Cinema and Media Studies, Chicago, March 6-10, 2013 -- paper 
presented and panel chair for: "African American Representation and the Cinema," Chicago, 

March 6-10, 2013. 

"Cinematic Moments of Masquerades-Crossing Racial, Gender, and Class Boundaries," 
University of Film and Video Association Conference, Columbia College, Chicago, August 8- 

11, 2012. 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, July 22, 2013 2:52 PM 

McMillark Tim <tjm 1 @email. unc.edu"~ 

I~W: Profession~J Activities 

NewsletterAFAMSnmme~2013.doc.docx 

From: Regester, Charlene B 

Sent: Monday, July 22, 2013 2:Sl PM 

To: Lee, Margaret Carol 
Subject: RE: Professional Activities 

Dear Margaret: Please see the attached. Sincerely, Charlene Regester 

From: Lee, Margaret Carol 
Sent: Monday, July 22, 2013 12:05 PM 
To: Regester, Charlene B 
Subject: RE: Professional Activities 

Thanks! 

From: Regester, Charlene B 
Sent: Monday, July 22, 2013 12:04 PM 
To: Lee, Margaret Carol 
Subject: RE: Professional Activities 

Dear Margaret: I will attempt to pull something together but I was on the west coast when I received your earlier emails and when I returned had a number of things that have 
preoccupied my time. Will at-tempt to send something later today. Sincerely, Charlene Regester 
From: Lee, Margaret Carol 
Sent: Monday, July 22, 2013 11:48 AM 
To: Regester, Charlene B 
I:::¢: McMillan, Tim; Seck, Mamarame; SaNe, Eunice N 
Subject: Professional Activities 

Dear Charlene, 
I hope this note finds you doing well. I am writing to remind you to please submit your professional activities for the newsletter. I am in the final stage of editing the "Faculty 
Corner" and we plan to start typesetting the newsletter next week. 
All my best, 
Margaret 



Charlene Regester 

Publications: 
"Monstrous Mosther(s), Terrorizing Father(s), and Nightmarish Experiences: Reading Precious 

as a Horror Film," Journal off~;ilm and Video (forthcoming 2015). 

"Sylvia as a Wilting Flower and Lucy as a Broken Blossom: Examining Female Victimization in 

Ocar Micheaux’s Within Our Gates and D. W. Griffith’s Broken Blossoms," for Blackwell 
Companion to AJ?ican American Film ed. Mark Reid (Wiley-Blackwell, (forthcoming, 2013). 

Book Reviews: 
Hedda Hopper’s Hollywood: Celebrily Gossip and American Conservatism by Jennifer Frost 

(New York and London: New York University Press, 2011) for The American Historical Review, 

(2012). 

The Cinema and its Shadow: Race and Technology in Early Cinema by Alice Maurice 
(Minneapolis: University of Minnesota, 2013) for Choice Reviews (2013). 

Conference Panels and Papers 
"The Race Movie Circuit and the Web of Evidence" for "Representing Early Black Film 
Artifacts as Material Evidence in Digital Contexts," NEH funded proj ect, Black Film Center 
Archive, Indiana University, Bloomington, October 2013 (Invited panelist). 

"Dorothy Dandridge: ’Poised a Manicured Tootsie... and Commanded Blow Boy’: An 
Examination of Dandridge’s (Hyper) sexualization on Screen and in the African American and 
Mainstream Press," The College of Charleston’ s Avery Research Center and African American 
Studies Program 2013 Conference and Symposium, Charleston, South Carolina, September 18- 

21, 2013 (Invited). 

"Dangerous Minds and Wounded Bodies: The Black Soldier’s War Trauma Reconfigured as 
Racial Trauma in Home of the Brave (1949) and A Soldier’s Story (1984), Popular Culture and 
American Culture Association Conference, Washington, DC, March 27-March 31, 2013. 

"it’s a Low Down Dirty Shame:" An Examination of Black Male Psychosis in Home of the 

Brave (11949) and A Soldier’s Story (1984), National Council for Black Studies, Indianapolis, 

Indiana, March 16-17, 2013. 

"Black Male Psychosis and White Male Diagnosis: Home of the Brave (1949) and A Soldier’s 

Stoly (1984)," Society for Cinema and Media Studies, Chicago, March 6-10, 2013 -- paper 
presented and panel chair for: "African American Representation and the Cinema," Chicago, 

March 6-10, 2013. 

"Cinematic Moments of Masquerades-Crossing Racial, Gender, and Class Boundaries," 
University of Film and Video Association Conference, Columbia College, Chicago, August 8- 

11, 2012. 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, July 26, 2013 11:17 AM 

Library Media Resource Center <mrc@unc.edu> 

Night Screening Room Requested AAAD 276 

To Whom It May Concern: Please book a screening room for my AFAM 276 (now AAAD 276) class in the Fall 20~.3 from 6-8pm on Wednesday nights. Below are the dates 
requested. Thanks much for your assistance. 
August 28, 20:13 
September 4, 20:t3 
September :I:[, 2013 
September :t8, 20:t3 
September 25, 20:t3 

October 2, 2013 
October 9, 20:t3 
October 23, 20:t3 
October 30, 20:t3 
November 6, 20:t3 
November :t3, 20:t3 
November 20, 20:t3 
December 4, 2013 
Again, thanks tremensously for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, July 31, 2013 10:17 AM 

Sockell, Charles W <cwsockell@store.unc.edu> 

ILE: Fall Coursepacks 

Dear Chuck: Yes, I would like for you to do this with both coursepacks -- however, on the 051 we read a lot of the essays in class and they need to have the essays in hand so 
I am less committed to paring down this coursepack and more committed to paring down the 276. It will be next week before, I will be able to bring in the updated changes to 

the coursepacks. Finally, thanks much for working with me. Sincerely, Charlene Regester 

From: Sockell, Charles W 
Sent-" Tuesday, July 30, 2013 5:02 PM 
To: Regester, Charlene B 
Subject-" Re: Fall Coursepacks 

Hi Charlene, 

Yes... we had looked at that option and we cm~ start putting that together. Are you interested in trying to pare down 051 ... we could look and see what we can do 
there aJso. If you like you cm~ email me "the updated parts and I can plug "them in as we are going along.., get a prooftbr you.., mad you can come by then. 

THANKS 

Chuck 

From: <Regester>, "regester@email.unc.edu" <regester@email.unc.edu> 

Date: Tuesday, July 30, 2013 2:52 PM 

To: Chuck Sockell <cwsockell@store.unc.edu> 

Subject: Fall Coursepacks 

Dear Chuck: As the fall semester approaches, I wanted to let you know that I will be using a coursepack for AFAIVl 051 (but it is now AAD -- new course number) and AFAM 
276 (now AAD and new course number). Will bring the updated syllabus for 051 and 276. As for 276 can we create a reduced coursepack with links to the essays as previously 
discussed and only include the units, bibliography, film lists in an actual coursepack? Let me know when you have a chance as I will be on campus intermittently between now 
and the beginning of school. Hope things are going well. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, August 1, 2013 9:31 AM 

Janken, Kenneth R <krjmaken@email.unc.edu~~ 

1~9;: Class Time Incorrect for Fall 

Dear Professor _lanken: Thanks for your prompt reply and sorry that I have bombarded you with so many questions in the last few days. I really appreciate your help. 
Sincerely, Charlene Regester 

From-" Janken, Kenneth R 
Sent; Thursday, August 02, 2023 9:20 AM 
To: Regester, Charlene B 
I:::¢: SaNe, Eunice N 
Subject-" RE: Class ~me Incorrect for Fall 

Dear Ci~arle~e, 
Fm tbrwa~ding yo~r email to F.unice~ who drew up fl~e sched~de. She can answer your questiou. 

Kenneth 

Dr. Kenueth R, Jaukeu 
Department ofAfficm~, Afiicm~ Ame~icm~, and ])kLspora Studies 

Chapel Hill, NC 27599--3395 

(919) 962- ] 5 lt:~ (voice) 

(919) 966-2694 (flax) 
Click ou a link R~r iu~brmation at~:~ut my p~fl?lications: 

h~:/,/w~sv.umass.edu/umpres~’tJtleiravfo~- w-log~- m~d- d~emma- ~Jcm~- ameficm~- Jntellec~l 
htlp:,/uncpress.uuc.edu, N~oks"T- 8059.h~ml 
htlp://undpress.nd.ed~"booWPO0780 
htlp://undpress.nd.ed~’b( c WP00 ~ ~3 

From= Regester, Charlene B 
Sent~ Thursday, August 0~, 2013 9:04 AM 
To= Janken, Kenneth R 
Su~ject~ Class ~me Incorrect for Fall 
Dear Professor Janken: Please let me know if the class time for my AFAM 276 class is incorrect. Previously when I have ~ught this class it meets from 3:30pm until 6:20pm 
(the day is correcg. However, the computer has the course listed from 3:00 - 6:20pm. Please let me know if this is correct in order for me to complete my syllabus. Thanks 
much for your assisNnce. Sincerely, Charlene Reges~r 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, August 1, 2013 9:52 AM 

SaNe, Eunice N <eunice@email.~mc.edu> 

I~E: Class Time Incorrect for Fall 

Dear Eunice: Thanks for your prompt reply. Sincerely, Charlene Regester 

From: SaNe, Eunice N 
Sent: Thursday, August 02, 2023 9:43 AM 
To-" Regester, Charlene B 

~:¢: Gore, Travis; Janken, Kenneth R 
Subject; RE: Class Time Incorrect for Fall 

Dear Charlene, 

We have called the Registrar’s office and they have corrected the error in the keyed time. Please note that if you questions about your schedule you should let me know. 

Best wishes for what remains of the summer break, 
Eunice 

From: Janken, Kenneth R 
Sent-" Thursday, August 01, 2023 9:20 AM 
To: Regester, Charlene B 

~:c; SaNe, Eunice N 
Subject-" RE: Class Time Incorrect for Fall 

Dear Charle~e, 
l ’m tbr’a a, ding y~ur email to i!k~r~ce, who &ew up the schedtde. She can ea,swer you~ q~estion. 

Kenneth 

Dr, Kenneth R, Jankcn 

Depa~men* o~ Ak?ican, Afcicat~ Amecicat~. and Diaspora St3Mies 

109 Battle Hall. CBT~ 3395 

(919) 962-1519 (voice) 
(919) 96(:;-2(:;94 (lhx) 
Click on a link [;)r in~brmaIion aNmt my p~d~)[ications: 
htlp:/iwww.umass.edu, umpres~title/rayfo~t- w-logan- aad- 4Mnma- african- american- intellec{~l 
Bttp2’/gncpress. unc.edu/N)oks/T- 8059.html 

F~i Regester, Charlene B 
Se~t~ Thursday, Augus~ 0~, 20~3 9:04 AM 

To~ 3anken, Kenneth R 
~je~tl Class ~me Incorrec~ for Fall 
Dear Professor 3anken: Please le~ me know if the class time for my AFAM 276 class is incorrect. Previously when I have ~ught this class it meets from 3:30pro unN 6:20pro 
(the day is correct). However, the computer has the course lis~d from 3:00 - 6:20pro. Please let me know if this is correct in order for me ~o comple~ my syllabus. Thanks 
much for your assis~nce. Sincerely, Charlene Reges~er 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, August 1,2013 1:22 PM 

Nzongola-Ntalaja, Georges <~ongola@email.unc.edu-~ 

New Course Syllabus Attached 

AAAD 230 Black Women in Cinema.docx 

Dear George: Attached is a copy of my syllabus for a new course on black women and cinema. I will bring the form to the department but may submit on Monday. However, if 
you need the form before this time, please let me know. If I make any changes, I will forward a revised version and if you need for me to make additional revisions, feel free 
to contact me. Thanks much for your assistance. Sincerely, Charlene Regester 



AAAD 230 Black Women in Cinema 

Instructor: Charlene Regester 
Meeting Place: 

Spring 2014 
Meeting Time: Monday 3:30-6:20pm 

This course is designed to interrogate the diverse representations that black women have personified on screen, 

to investigate the intersectionality between their off screen lives and their on screen performances, and to 
explore what and how they contributed to the cinema industry. This examination will investigate both less 
well-known African American actresses in the early years of cinema as well as the more well-known actresses 
in contemporary cinema. Though this investigation intends to explore primarily black actresses it will also 
illuminate the contributions of black women filmmakers who have contributed to the cinematic experience. 
The course begins with an examination of black women performers who were popularized on stage and who 
paved the way for those who made the transition to cinema. This introduction will provide the background for 
interrogating the emergence of black screen actresses who appeared on screen from the early 1900s to the 
present. Specifically, the contributions of black women will be evaluated according to: 1) who these women 
were; 2) what they contributed to the black screen image; 2) how they functioned on screen; 2) what kinds or 
racial representations did they provide; 3) how they subverted these racialized representations; 4) what did they 
contribute to black popular culture, etc. To identify and assess significant actresses in the last century of film 
history, actresses who emerge in each decade will be identified, their contributions to cinema will be examined, 
and the films in which they appeared will be introduced. This class is a theoretical, critical and historical 
examination of the myriad contributions that black women have made to the cinematic experience~ Moreover, 
theoretical concepts such as those advanced by Deleuze, Lacan, Freud, Fanon, and others will be introduced to 
serve as useful tools for analyzing how these women were positioned on screen. Additionally, this course 
intends to examine how the black female body became a trope for examining race, sexuality, and modernity. 
While the class is designed to employ a chronological approach it will also institute a thematic approach to 
unravel the contentious history that black women endured as they were often problematized because of the 
race, gender, and sexuality. Organizing thematics guiding this investigation include: a) Black Stage 
actresses/performers who Impacted Screen Actresses; b) Early silent screen Black Actresses c) Black Actresses 
as trans-Atlantic Icons; d) Black Actresses During the Flapper Age; e) Black Actresses as Subservients; f) 
Black actresses as Entertainers/Political Activists; g) Black Actresses as Symbols of Maternalism; h) Black 
Actresses as Sex Symbols; i) Black Actresses as Civil Rights Advocates; j) Black Actresses as 
Blackexploitiation Icons; k) Black Actresses as Stars and Cross-Over Artists; l) Black Actresses and 
Contemporary Representations of Blackness; and m) Black Women as Directors/Filmmakers. 

The instructional teaching method and media used in this course will consist of lectures, texts, 
videosidvdsifilms, and guest speakers. Two examinations (a mid-term and final) will be given during the 
semester. Students are required to submit two (7-9 page papers in length) examining some aspect of the black 
woman’s role in cinema. These papers must be completed by the stated deadlines and must adhere to basic 
rules on academic style (i.e. MLA Handbook of Style or Chicago Manual of Style, etc.). Students will be 
required to submit weekly critiques of class screenings and conduct research for developing assigned papers. 

Required Texts: 
Brown, Jayna. Babylon Girls’: Black Women Performers and the Shaping of the Modern (Durham: Duke 
University Press, 2008). 
Mask, Mia. Divas on Screen: Black Women m American l~Tlm (Urbana and Chicago: University of Illinois 

Press, 2009). 
Regester, Charlene. AJ~qcan American Actresses: The Struggle for Visibi#ty, 1900-1960 (Bloomington: Indiana 
University Press, 2010). 

Secondary Texts: 
Bobo, Jacqueline, ed. Black g/omen Film and Video Artists (New York: Routledge, 1998). 
Bogle, Donald. 7bins, Coons, Mulattoes, Mammies, & Bucks: An Interpretive History of Blacks in American 

t~Tlms (New York: Continuum, 11989). 
Bogle, Donald. Bright Boulevards, Bold Dreams: The Stoty of Black Holl)~wood. (New York: One World 

Ballantine Books, 2005). 



Bogle, Donald. Brown Sugar: Over One Hundred Years of America’s Black Female Superstars (expanded 

edition) (New York: Continuum, 2007). 
Dunn, Stephane. "Baad Bitches" and Sassy Supermamas: Black Power Action Films. (Urbana and Chicago: 
University of Illinois Press, 2008). 

ASSIGNMENTS: 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected and assigned for this course. 
3. Students are required to write two papers (7-9 pages) due on specified dates. 
4. Students are required to submit a one -page (non-graded) weekly critique of the film screened in class. Completing all weekly 
critiques will influence your final course grade. 
5. Students are required to submit an obituary for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 

A+ (98-100), A (94-97), A- (90-93), B+ (SY-S9), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below’) 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant articles in addition to the 
materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and onc final) that nmst be taken on the dates specified. No make-up exams will 
be given. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Wednesday night from 6-8pro films will be shown in the Undergrad Library for extra credit. All students are encouraged to attend 
some of these screenings as your attendance will influence your final grade in the class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell phones, texting, and any 
other intrusive technological devices or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code policies and procedures. Every Student enrolled in this course is 
expected to fully participate and observe the honor code. 

TAPING LECTURES: 
You are not allowed to tape lectures mfless you have received the permission of the instructor. 

COPYRIGHT: 
Protected by common law copyrights law - copying is strictly forbidden. 

SYLLABUS MODIFICATION: 
The instructor reserves the right to re-order or re-arrange assi~qunents, exam dates, films screened, or paper due dates where 
necessary. Students will be notified in class or by email in the event that such changes are made. 

DISABILITIES POLICY: 



Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



WEKLY SCHEDULE 

WEEK I - Black Stage Actresses Who Impacted Screen Actresses 
Early Silent Screen Actresses 
Madame Sul-Te-Wan 
Evelyn Preer 
Lucia Moses 

Screenings: Scar of Shame 

WEEK II - Black Actresses as Trans-Atlantic Icons 
Josephine Baker 

Screenings: Siren of the Tropics 

WEEK III - Black Actresses during the Flapper Age 
Nina Mae McKinney 

Screenings: Hallelujah 

WEEK IV - Black Actresses as Subse~v’ients 
Hattie McDaniel 
Louise Beavers 
Marietta Canty 
Butterfly McQueen 

Screenings: Gone with the Wind 

WEEK V - Black Actresses as Entertainers 
Lena Home 
Hazel Scott 

Screenings: Cabin in the Sky 

I Dood It 

WEEK VI - Black Actresses as Symbols of Maternalism 
Ethel Waters 
Claudia McNeal 

Screenings: Alember of the Wedding 

Pinky 

A Raisin in the Sun 

WEEK VII -Black Actresses as Sex Symbols 
Dorothy Dandridge 



Screenings: Tamango 

Carmen Jones 

WEEK VIII - Black Actresses as Civil Rights Advocates 

Ruby Dee 
Cicely Tyson 
Diaua Ross 

Screenings: Sounder 

Lady Sings the Blues 

WEEK IX - Black Actresses as Black Exploitation Icons 

Tamara Dobson 
Pare Grief 

Screenings: Foxy Brown 

WEEK X - Black Actresses as Stars and Cross-Over Artists 
Whoopi Goldberg 
Halle Berry 
Angela Bassett 

Screenings: Color Purple 

Waiting to Exhale 
Monster’s Ball 

WEEK XI- Black Actresses and Contemporary Representations of Blackness 
Queen Latifah 
Monique 
Jada Pinkett 

Screenings: Set It Off 

Precious 
The Help 

WEEK XII - Black Women as Filmmakers 

Euzhan Palcy 
Kasi Lemmons 
Julie Dash 

Screenings: Sugar Cane Alley 

Eve’s Bayou 

Daughters" of the Dust 



AAAD 230 COURSE OBJECTIVES: 

The student should be able to master the following objectives after completing each of these units: 

Introduction to Black Women in Cinema/Black Women Stage Performers Who Paved the Way for Black Women to 
Emerge on Screen 

1. Identify early black womcn stage pcrformers. 
2. Explore the obstacles they faced as performers encountering a male dominated arena. 
3. Describe and discuss their performance style. 
4. Explain what and how they contributed to black theater pertbrmance. 
5. Explore how they transported representations of blackness ttuoughout tile diaspora. 

Black Actresses as Silent Screen Pertbrmers and Trans-Atlantic Icons 
1. Identify some of the first silent screen black actresses such as Madame Sul-Te-Wan. 
2. Discuss the dilemma that black actresses (such as Sul-Te-Wan) who worked in the white male dominated Hollywood industry" 

faced. Examine how these actresses negotiated the politics of their racial representations on and off screen. 
3. Examine why Josephine Baker has been characterized as a Trans-Atlantic icon. Explore to what cxtent her screen 

representation coincided with her off screen life. Identify how she was utilized by the (primarily) French cinema industry’ in 
to construct representations of blackness. Examine how she is constructed as a colonial figure on screen and assess the 
implications of this representation. 

4. Identify how Baker constructed black sexqaality in her screen representations and explore how her politics intersected wittl her 
screen representations. 

5. Examine how Baker became an embodiment of the trans-Atlantic aa~d as a traveling body, discuss how she was forever in 
search of a home. 

6. Describe to what extent Baker was dually positioned in that she created the stereotype while at the same time subverted the 
stereotype. 

Black Actresses During the Flapper Age 
1. Identify and describe black women who emerged in what has been characterized as the flapper age. Explore how this period of 

feminism influenced the perfbi~nances of black screen actresses. 
2. Examine the contradictions ofNina Mae McKinney’s on screen performances with her off screen life. 
3. Describe how the black woman is doubly coded in Halleh,jah as both an object of desire and derision. 
4. Identify the strengths as well as weaknesses of McKinney~s characterization in Hallelujah. 
5. Identify black women who appeared in Oscar Micheaux’s fillrtS (i.e. lIZithi~t Our Gates or Body and Soul) and compare these 

women to those who appeared in Hollywood productions to determine what they contributed to the black screen image. 

Black Actresses as Subservients and Entertainers 
1. Identify black actresses who were populai~ed as subservients in Hollywood productions. 
2. Examine why these roles were popularized and explore why black subselvients were deemed necessa~~ to the construction of 

the white self. Describe the relationship that existed between the black maid and white mistress. Examine how the black 
subservient functioned on screen and provided personifications of blackness. 

3. Identify black actresses who appeared on screen primarily as entertainers. Examine why they emerged in the decade of the 
1940s. 

4. Explore why they viewed themselves as resistant entertainers who attempted to de~v "the social conscriptions imposed. Discuss 
how these artists saw themselves as political activists and how they sought to change the oppressive system they faced. 

5. Describe tile impact of black female entertainers such as Lena ttorue and ttazel Scott. 

Black Actresses as Symbols of Maternalism and Sexuality 
1. Identify black actresses who became symbols ofMaternalism a~ad assess how they constructed such representations on screen. 

Compare how these matriarchal figures were similar to or different from earlier representations of the black matriarch on 
screen. 

2. Discuss the contradictions associated with the black matriarch on and off screen. Explore how the black matriarch provided 
representations of blackness. 

3. Identify black actresses who became sex symbols and assess how they were constructed on screen. Examine how these women 
constructed race on screen. 

4. Describe to what extent they internalized these representations of themselves and discuss tile impact these representations had 
on tile black screen image. 

5. Discuss how their off screen lives impacted their own screen representations. 

Black Actresses as Civil Rights Advocates and Black Exploitation Icons 
1. Name and identify black actresses who assumed strong and defiant roles on screen in the decade of the 1960s and assess why 
these women have been characterized as Civil Rights advocates based on "their screen performances. 
2. Examine how and why these actresses conform to the social and political upheaval associated with the Civil Rights Era. 
3. Discuss how they were constructed on screen and analyze how they both confbml to as well as deviate from tile stereotype. 



4. Describe the implications of their representations for the black screen image. 
5. Identify fihns in which they appear and discuss why their films have been characterized as vehicles of the Civil Rights 

Movement. 
6. Identify actresses who represent Black Exploitation Icons. 
7. Define black exploitation films and discuss the political significance of these films in the period in which they were produced. 
8. Identify the strengths and wea2nesses of these films. 
9. Explain the appeal these films provided to non-black spectators and how audiences identified with these female protagonists 
10. Exan~ine how these black ac’ucesses were ambivalently constructed in that they both appealed to and repelled the patriarchal 

system in which they existed. 

Black Actresses as Stars and Cross-Over Artists 
1. Identify black actresses characterized as stars ill a later period of film histoly and assess how they constructed stardom. 
2. Discuss how they provided representations of blackness in their screen portrayals and examine what they contributed to the 

black screen image. 
3. Examine how the Color Purple provides a feminist critique of the black woman’s experience and explore audience reception to 

this film. 
4. Examine the complexity of the CoIorPurple as a film that promotes black feminism yet negates black masculinity. 
5. Identify how Whoopi Goldberg challenged one dimensional views of black women in her role in The CoIorPurple. 
6. Examine how black women such as Whoopi Goldberg and Halle BeiTy have become cross-over artists and assess what they 

have contributed to tile black screen image. 
7. Explain the controversy that erupted surrounding ttalle Being’s award winning per~bnnance in ,Monster’s Ball and discuss the 

implications of her role for black female sexuality on screen. 

Black Actresses and Contempora~ Representations of Blackness/Black Women Filmmakers 
1. Identify contemporary black actresses who have contributed to the black screen image and describe the impact of their 

representations. 
2. Assess to what extent the black actress has contributed to improving "the black screen image. 
3. Examine how black women attempt to liberate themselves from a masculimst discourse ill their screen representations and 

detemime if they are successful. 
4. Explain the complexity of the black woman’s representation in fihn such as Precious and discuss tile implications of these 

representations. 
5. Explore the implications of contemporary" representations of the black subservient in films such as The Helt) relative to her 

predecessors. 
6. Identify contemporary black women filmmakers and discuss how their representations of black women compare to those 

produced by Hollywood. 
7. Discuss the filmmaking style and technique of black women fihranakers, examine "the themes developed in their films, and 

explore their significance. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, August 5, 2013 9:30 AM 

Nzongola-Ntalaja, Georges <~ongola@email.unc.edu-~ 

ILE: New Course Syllabus Attached 

AAAD 230 Black Women in CinemaRevisedVersion.docx 

Dear George: Attached is a revised version of the proposed syllabus. Will bring the form later today -- within the next hour over to the depaltment. Sincerely, Charlene Regester 

From: Nzongola-Ntalaja, Georges 
Sent: Thursday, August 01,2013 4:47 PM 
To: Regester, Charlene B 
Sut~ject: RE: New Course Syllabus Attached 

Thanks, Charlene. Monday will be :fine for bringing in the form 
Georges 

Georges Nzongola-Ntalaja 
Professor of African Studies 
Department of African, African American, and Diaspora Studies 
Universi~ of North Carolina at Chapel Hill 
201 Battle Hall, Campus Box 3395 
Chapel Hill, NC 27599-3395 
USA 
Tel.              (cell), ~ 1 919 537 3210 (office) 

From: Regester, Charlene B 
Sent: Thursday, August 01, 2013 1:21 
To: Nzongola-Ntalaja, Georges 
Subject: New Course Syllabus Attached 

Dear George: Attached is a copy of my syllabus for a new course on black women and cinema I will bring the form to the department but may submit on Monday However, if you need the 
form before this time, please let me know. If I make any changes, I will forward a revised version and if you need for me to make additional revisions, feel free to contact me. That,s much for 
your assistance. Sincerely, Charlene Regester 



REVISED VERSION 

AAAD 230 Black Women in Cinema 

Instructor: Charlene Regester 
Meeting Place: 

Spring 2014 
Meeting Time: Monday 3:30-6:20pm 

This course is designed to interrogate the diverse representations that black women have personified on screen, 

investigate the intersectionality between their off-screen lives and their on-screen performances, and explore what and 
how they contributed to the cinema industry. This examination will investigate both less well-known African American 

actresses in the early years of cinema as well as the more well-kmown actresses in contemporary cinema. Although this 

investigation intends to explore pmnarily black actresses, it will also illuminate the contributions of black women 
filmmakers who have contributed to the cinematic experience. 

The course will begin with an examination of black women performers who were popularized on stage and paved the 

way for those who made the transition to cinema. This introduction will provide the background for interrogating the 
emergence of black screen actresses who appeared on screen from the early 1900s to the present~ Specifically, the 

contributions of black women will be evaluated according to: 1) who these women were; 2) what they contributed to the 

black screen image; 2) how they functioned on screen; 3) what kinds or racial representations did they provide; 4) how 

they subverted these racialized representations; 5) what they contributed to black popular culture, etc. To identi~ and 

assess significant actresses in the last century of film history, actresses who emerge in each decade will be identified, 
their contributions to cinema will be examined, and the films in which they appeared will be introduced. 

This class is a theoretical,, critical and historical examination of the myriad contributions that black women have made to 

the cinematic experience. Moreover, theoretical concepts such as those advanced by Deleuze, Lacan, Freud, Fanon, and 
others will be introduced to selwe as useful tools for analyzing how these women were positioned on screen. 
Additionally, this course intends to examine how the black female body became a trope for examining race, sexuality, 

and modernity. While the class is designed to employ a chronological approach it will also institute a thematic approach 

to unravel the contentious history that black women endured as they were often problematized because of the race, 
gender, and sexuality. Organizing thematics guiding this investigation include: a) Black Stage actresses/performers who 

Impacted Screen Actresses; b) Early silent screen Black Actresses c) Black Actresses as trans-Atlantic Icons; d) Black 

Actresses During the Flapper Age; e) Black Actresses as Subservients; f) Black actresses as Entertainers/Political 

Activists; g) Black Actresses as Symbols of Matemalism; h) Black Actresses as Sex Symbols; i) Black Actresses as Civil 
Rights Advocates; j) Black Actresses as Blackexploitiation Icons; k) Black Actresses as Stars and Cross-Over Artists; 1) 

Black Actresses and Contemporary Representations of Blackmess; and m) Black Women as DirectorsiFilmmakers. 

The instructional teaching method and media used in this course will consist of lectures, texts, videosidvdsifihns, and 
guest speakers. Two examinations (a mid-term and final) ~vill be given during the semester. Students will be required to 
submit two (7-9 page papers in length) examining some aspect of the black woman’s role in cinema. These papers must 
be completed by the stated deadlines and adhere to basic rules on academic style (i.e. MLA iHandbook of Style or 
Chicago Manual of Style, etc.). Students will be required to submit weekly critiques of class screenings and conduct 
research for developing assigned papers. 

Required Texts: 
Brown, Jayna. Babylon Girls’: Black Women Performers and the Shaping of the Modern (Durham: Duke University 

Press, 2008). 
Mask, Mia. Divas on Screen: Black Women in American Film (Urbana and Chicago: University of Illinois Press, 2009). 

Regester, Charlene. African American Actresses: The Struggle for I~?sibility, 1900-1960 (Bloomington: h~diana 
University Press, 2010). 

Secondary Texts: 
Bobo, Jacqueline, ed. Black Women Film and Video Artists (New York: Routledge, 1998). 

Bogle, Donald. 7bins, Coons, Mulattoes, ~ammies, & Bucks: An Interpretive History of Blacks in American Films (New 

York: Continuum, 1989). 
Bogle, Donald. Bright Boulevards’, Bold Dreams: The Story of Black Hollywood. (New York: One World Ballantine 

Books, 2005). 
Bogle, Donald. Brown Sugar: Over One Hundred Years of America’s Black Female Superstars (expanded edition) (New 

York: Continuum, 2007). 
Dunn, Stephane. "Baad Bitches" and Sassy Supermamas: Black Power Action Films. (Urbana and Chicago: University 

of Illinois Press, 2008). 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected and assigned for "this course. 
3. Students are required to write two papers (7-9 pages) due on specified dates. 
4. Students are required to submit a one -page (non-graded) weekly critique of the :film screened in class. Completing all weekly 
critiques will influence your final course grade. 
5. Students are required to submit an obituary, for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required [’or this course, a course pack also has been compiled and contains relevant articles in addition to the 
materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No make-up exams will 
be given. 

ATTENDANCE: 
Attendance is mandatory and will i~ffluence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will i~ffluence your final course grade. 

ADDITIONAL SCREENINGS: 
On Wednesday night from 6-8 pm films will be shown in the Undergrad Library for extra credit. All students are encouraged to 
attend some of these screenings as your attendance will influence your final grade in the class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell phones, texting, and any 
other intrusive technological devices or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code policies and procedures. Every Student enrolled in this course is 
expected to fully participate and observe the honor code. 

TAPING LECTURES: 
You are not: allowed to tape lectures unless you have received the permission of the instructor. 

COPYRIGHT: 
Protected by common law copyrights law - copying is strictly forbidden. 

SYLLABUS MODIFICATION: 
The instructor reserves the right to re-order or re-arrange assigmnents, exam dates, films screened, or paper due dates where 
necessary. Students will be notified in class or by email in the event that such changes are made. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



WEKLY SCHEDULE 

WEEK I - Black Stage Actresses Who Impacted Screen Actresses 
Early Silent Screen Actresses 
Madame Sul-Te-Wan 
Evelyn Preer 
Lucia Moses 

Screenings: Scar of Shame 

WEEK II - Black Actresses as Trans-Atlantic Icons 
Josephine Baker 

Screenings: Siren of the Tropics 

WEEK III - Black Actresses during the Flapper Age 
Nina Mae McKinney 

Screenings: Hallelujah 

WEEK IV - Black Actresses as Subse~v’ients 
Hattie McDaniel 
Louise Beavers 
Marietta Canty 
Butterfly McQueen 

Screenings: Gone with the Wind 

WEEK V - Black Actresses as Entertainers 
Lena Home 
Hazel Scott 

Screenings: Cabin in the Sky 

I Dood It 

WEEK VI - Black Actresses as Symbols of Maternalism 
Ethel Waters 
Claudia McNeal 

Screenings: Alember of the Wedding 
Pinky 

A Raisin in the Sun 

WEEK VII -Black Actresses as Sex Symbols 
Dorothy Dandridge 



Screenings: Tamango 

Carmen Jones 

WEEK VIII - Black Actresses as Civil Rights Advocates 
Ruby Dee 
Cicely Tyson 

Diana Ross 

Screenings: Sounder 

La@ Sings the Blues 

WEEK IX - Black Actresses as Black Exploitation Icons 

Tamara Dobson 
Pare Grief 

Screenings: Foxy Brown 

Coffj~ 

WEEK X - Black Actresses as Stars and Cross-Over Artists 
Whoopi Goldberg 
Halle Berry 
Angela Bassett 

Screenings: Color Purple 

Waiting to Exhale 
Monster’s Ball 

WEEK XI- Black Actresses and Contemporary Representations of Blackness 

Queen Latifah 
Monique 

Jada Pinkett 

Screenings: Set It Off 

Precious 
The Help 

WEEK XII - Black Women as Filmmakers 
Euzhan Palcy 
Kasi Lemmons 
Julie Dash 

Screenings: Sugar Cane Alley 

Eve’s Bayou 

Daughters" of the Dust 



AAAD 230 COURSE OBJECTIVES: 

The student should be able to master the following objectives after completing each of these units: 

Introduction to Black Women in Cinema/Black Women Stage Performers Who Paved the Way for Black Women to 
Emerge on Screen 

1. Identify early black womcn stage pcrformers. 
2. Explore the obstacles they faced as performers encountering a male dominated arena. 
3. Describe and discuss their performance style. 
4. Explain what and how they contributed to black theater pertbrmance. 
5. Explore how they transported representations of blackness ttuoughout tile diaspora. 

Black Actresses as Silent Screen Performers and Trans-Atlantic Icons 
1. Identify some of the first silent screen black actresses such as Madame Sul-Te-Wan. 
2. Discuss the dilemma that black actresses (such as Sul-Te-Wan) who worked in the white male dominated Hollywood industry" 

faced. Examine how these actresses negotiated the politics of their racial representations on and off screen. 
3. Examine why Josephine Baker has been characterized as a Trans-Atlantic icon. Explore to what cxtent her screen 

representation coincided with her off screen life. Identify how she was utilized by the (primarily) French cinema industry’ in 
to construct representations of blackness. Exalimle how she is constructed as a colonial figure on screen and assess the 
implications of this representation. 

4. Identify how Baker constructed black sexqaality in her screen representations and explore how her politics intersected wittl her 
screen representations. 

5. Examine how Baker became an embodiment of the trans-Atlantic aa~d as a traveling body; discuss how she was forever in 
search of a home. 

6. Describe to what extent Baker was dually positioned in that she created the stereotype while at the same time subverted the 
stereotype. 

Black Actresses During the Flapper Age 
1. Identify and describe black women who emerged in what has been characterized as tile flapper age. Explore how this period of 

feminism influenced the pelfbi~nances of black screen actresses. 
2. Examine the contradictions ofNina Mae McKinney’s on screen performances with her off screen life. 
3. Describe how the black woman is doubly coded in Halleh,jah as both an object of desire and derision. 
4. Identify the strengths as well as weaknesses of McKinnef s characterization in Hallelujah. 
5. Identify black women who appeared in Oscar Micheaux’s films (i.e. lIZithm Our Gates or Body and Soul) and compare these 

women to those who appeared in Hollywood productions to determine what they contributed to the black screen image. 

Black Actresses as Subservients and Entertainers 
1. Identify black actresses who were popula~ed as subse~vients in ttollywood productions. 
2. Examine why these roles were popularized and explore why black subselvients were deemed necessary to the construction of 

the white self. Describe the relationship that existed between the black maid and white mistress. Examine how the black 
subservient functioned on screen and provided personifications of blackness. 

3. Identify black actresses who appeared on screen primarily as entertainers. Examine why they emerged in the decade of the 
1940s. 

4. Explore why they viewed themselves as resistant entertainers who attempted to de~v "the social conscriptions imposed. Discuss 
how these artists saw themselves as political activists and how they sought to change the oppressive system they faced. 

5. Describe tile impact of black female entertainers such as Lena ttorne and ttazel Scott. 

Black Actresses as Symbols of Maternalism and Sexuality 
1. Identify black actresses who became symbols of Maternalism and assess how they constructed such representations on screen. 

Compare how these matriarchal figures were similar to or different from earlier representations of the black matriarch on 
screen. 

2. Discuss the contradictions associated with the black matriarch on and off screen. Explore how "the black matriarch provided 
representations of blackness. 

3. Identify black actresses who became sex symbols and assess how they were constructed on screen. Examine how these women 
constructed race on screen. 

4. Describe to what extent they internalized these representations of themselves and discuss tile impact these representations had 
on tile black screen image. 

5. Discuss how their off screen lives impacted their own screen representations. 

Black Actresses as Civil Rights Advocates and Black Exploitation Icons 
1. Name and identify black actresses who assumed strong and defiant roles on screen in the decade of the 1960s and assess why 

these women have been characterized as Civil Rights advocates based on their screen performances. 
2. Examine how and why these actresses conform to the social and political upheaval associated with the Civil Rights Era. 
3. Discuss how they were constructed on screen and analyze how they both confbml to as well as deviate t?om tile stereotype. 



4. Describe the implications of their representations for the black screen itnage. 
5. Identify fihns in which they appear and discuss why their films have been characterized as vehicles of the Civil Rights 

Movement. 
6. Identify actresses who represent black exploitation icons. 
7. Define black exploitation films and discuss the political significance of these fihns in the period in which they were produced. 
8. Identify the strengths and wea1~nesses of these films. 
9. Explain the appeal these films provided to non-black spectators and how audiences identified with these female protagonists 
10. Exan~ine how these black ac’ucesses were ambivalently constructed in that they both appealed to and repelled the patriarchal 

system in which they existed. 

Black Actresses as Stars and Cross-Over Artists 
1. Identify black actresses characterized as stars in a later period of film histoly and assess how they constructed stardom. 
2. Discuss how they provided representations of blackness in their screen portrayals and examine what they contributed to the 

black screen image. 
3. Examine how the Color Purple provides a feminist critique of the black woman’s experience and explore audience reception to 

this film. 
4. Examine the complexity of the CoIorPurple as a film that promotes black feminism yet negates black masculinity. 
5. Identify how Whoopi Ooldberg challenged one dimensional views of black women in her role in The CoIorPurple. 
6. Examine how black women such as Whoopi Ooldberg and Halle BeiTy have become cross-over artists and assess what they 

have contributed to file black screen image. 
7. Explain the controversy that erupted surrounding Halle Being’s award winning peribrmance in ~onsler’s Ball and discuss the 

implications of her role for black female sexuality on screen. 

Black Actresses and Contempora~ Representations of Blackness/Black Women Filmmakers 
1. Identify contemporary black actresses who have contributed to the black screen image and describe the impact of their 

representations. 
2. Assess to what extent the black actress has contributed to improving the black screen image. 
3. Exaimne how black women attempt to liberate themselves from a masculimst discourse ill their screen representations and 

detei~nine if they are successful. 
4. Explain the complexity of the black woman’s representation in fihn such as Precious and discuss tile implications of these 

representations. 
5. Explore the implications of contemporary" representations of the black subservient in films such as The Helt) relative to their 

predecessors. 
6. Identify contemporary black women filmmakers and discuss how their representations of black women compare to "those 

produced by Hollywood. 
7. Discuss the filmmaking style and technique of black women fihranakers, examine "the themes developed in their films, and 

explore their significance. 



AAAD 250 - THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

FALL 2013 
Dr. Charlene Regester Meeting Time: Mon. 3:30pm-6:20pm 
Office: 204 Battle Hall Meeting Place: I05 Gardner 
Office Hours: TH llam-2pm 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made significant contributions to filmmaking. They 

have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contribnted to the growth and development of the cinema industl?.; rarely have their efforts been recognized 
or their contributions to the filnunaking industry been noted. Film histories often exclude African Americans in their reporting of 
cinema histo~7 or provide minimal coverage of the African American and his involvement in this indust~’. Thus, AFAM 276 is a 
critical, historical, and theoretical examination of African American cinema from the 1900s to the present and will require the use of 
film theou to interrogate this history. This examination will seek to analyze their role on screen; will explore how stereotypical 
representations of the African American developed; and will investigate the efforts of a number of African American actors and 
actresses who attempted to subvert these representations. 

Tiffs examination is essential to understanding the black experience in the United States. It is well known "that the media is an 
integral part of American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and 
cultural diversity. Therefore, examining the cinematic representations of African Americans will serve to provide a better 
tmderstanding of the black experience in American society and cinema industry in shaping attitudes and i~ffluencing public opinions. 

African American cinenra from the 1900s to 1910 is examined to identify early black pioneers in the cinema indust~" and to 
reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 1910 to 1920 is examined to 
determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast fihns 
produced from 1920 to 1930 are examined to determine why these films increased in popularity and why black film stars began to 
emerge. African American screen images from 1930 to 1940 are examined to reveal how the African American image began to 
change from that of a subservient to a more assertive and humane individual. Representations from 1940 to 1950 are examined to 
determine how and w~7 black entertainers particularly musicians, began to dominate the screen image. Films produced from 1950 to 
1960 are examined to investigate how the integrationist era began to influence the African American screen image. Black screen 
images from 1960 to 1970 arc examined to determine how the resurgence of black pride influenced this newb’ formed finage and how 
this resurgence of black pride led to the development of black exploitation films. Black exploitation films are examined to determine 
how they gained popularity and later declined in public appeal among andiences as more sophisticated audiences began to demand 
more quality fihns. African American representations :from 1980 to 1990 are examined to reveal how black comedians began to 
dominate the black screen image and to determine the impact a new generation of filnunakers stood to have on contemporary 
representations and audiences. The preponderance of black filmnmkers in the decade of the 1990s is examined to determine how they 
influenced and shaped filmmaking in "this period. The decade :from 2000 to 2010 is explored to assess how blacks have fared with the 
Academy Awards and to determine how blackness is being reconflgured on screen in cinematic representations. The post 2010 era is 
interrogated to determine how post-racial attitndes are impacting representations of blackness on screen. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Two 
examinations (a midtenn and final exam) will be given dnring the semester. Students are required to submit two papers (7-9 pages in 
len~h) examining the representation of African Americans on screen in a pre-1950 and post 1950 period. These papers nmst be 
completed by the stated deadlines and mnst adhere to basic rules on academic style (i.e. MLA Handbook of Style or Chicago 
Manual ~ style, etc). 

TEXTS: 
Bogle, Donal& 1Chins, Coons, 3lulattoes, 3lammies, & Bucks: An Interpretive History of Blacks in American Films. New York: 

Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representing Blackness: Issues in Film and Video. New Brunswick: Rutgers UP, 1997. 
Regester, Charlene. Ajhican American Actresses: The Struggle for Visibility. Bloomington: Indiana UP, 2010. 

SECONDARY TEXTS: 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster (1988). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Brunswick: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. ()scar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON RESERVE 

IN THE UNDERGRADUATE LIBRARY 
Cripps, Thmnas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford Uuiversity Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire andDesire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 

2. Students are required to view all films selected for this course. 

3. Students are required to write two papers (7-9 pages) due on October 15, 2013 (PAPER I) and November 

26, 2013 (PAPER II). 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 

Completing all weekly critiques will influence your final course grade. 

5. Students are required to submit an obituary for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper 1I (25%), Mid-Term (25%), Final Exam (25%) 

A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 

(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
in addition to the texts required for this course, a course pack also has been compiled and contains relevant 

articles to the materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 
make-up exams will be given. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Wednesday night from 6-8pm films will be shown in the Undergrad Library for extra credit. All students 

are encouraged to attend some of these screenings as your attendance will influence your final grade in the 

class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 

phones, texting, and any other intrusive technological devices or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code polices and procedures. Every Student 

enrolled in this course is expected to fully participate and observe the honor code. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabili~services.unc.edu 



TUESDAY WEEKLY SCHEDULE 

August 20 
First Black Motion Picture Producers 

& Directors 

Reaction to "Ethnic Notions" 

Introduction of Stereotypes 

1900 - 1910 

Ethnic Notions 

August 27 
Emergence of All-Black Cast Films 

Rise of Black Film Stars 

1910 - 1920 

Hallelujah 

October 1 
Decline of All-Black Cast Films 

Impact of Integration 

1950- 1955 

No Way Out 

October 8 
Rise of Black Film Stars 
Sidney Poitier 

Ethel Waters 

Dorothy Dandridge 

1955 - 1960 

Cooley High 

November 12 

Introduction to the 1990s 

Contemporary African American 

Fihnmakers 

Get on the Bus/He Got 

Game/Bamboozled/Do the Right 

Thing/Twenty-Fifth Hour/ 

l~onster’s Ball/Inside ~an/ 

Ray/Hustle and Flow/Dream 

Girls/Last King of Seotland/Deja 

Vu 

Taking of Pelham 123 

Human Stain 

Holiday-Labor Day 

September 3 

Rise of Black Film Stars (Cont.) 
Paul Robeson 

Nina Mae McKinney 

Josephine Baker 

1920 - 1930 

Emperor Jones 

October 15 
lmpact of Sidney Poitier on the 

Portrayal of the African 

American Male Screen Image 

Rise of Black Exploitation Films 

1960- 1965 

A Soldier’s Story 

Paper I Due-Oct. 15 

Fall Break 

November 19 
Intro to Decade of 2000 

Blacks and the Academy Awards 

Black Superheroes 

Crash/American 

GangsterA$’h adowboxer/ 

Taking of Pelham 123/Miracle at 

St. Anna/Blind Side/Precious 

Book of Eli/Safehouse 

September 10 
Black Independent Filmmaker Oscar 

Micheaux 
Race Movies/Within Our Gates 

September 17 
Servants and Maids Dominate the 

Screen Image of African 

Americans 

Hattie McDaniels 

Louise Beavers 

Stepin Fetchit (Lincoln Per13£) 

Eddie Rochester Anderson 

1930 - 1940 

Imitation of Life 

September 24 
Entertainers as Film Stars 

Lena Home 

Bill Robinson 

Hazel Scott 

Duke Ellington 

Cab Calloway 

1940 - 1950 

Intruder in the Dust 

October 22 
Impact of Black Exploitation Films 

Emergence of Assertive African 

American Males & Females 

Jim Brown 

Richard Roundtree 

Pare Grief 

1965 - 1970 

A Soldier’s Story 

November 26 
Contemporary Representations of 

Race 

Decade of 2010 

Django 

Flight 

Red Tails 

Paper II Due - Nov. 26 

October 29 
Decline of Black Exploitation Films 

& a New Wave of Black 
Filmmakers 

Gordon Parks 
Melvin Van Peebles 
1970- 1975 
Devil in a Blue Dress 

Thanksgiving Holiday 

December 3 
Class Presentations 

Course Evaluation 

Review for Final 

The Butler 

VVhite House Down 

Novem ber 5 

Black Comedians Rise as Film Stars 

1980-85 & 1985-90 

Richard P~or, Eddie Murphy, 

Whoopi Goldberg 

Impact of The Color Purple 

Spike Lee - Director 

John Singleton - Director 

Boyz N the Hood 

FINAL EXAMINATION: December 12, 2013, Thursday 4pro 



AAAD 250 COURSE OBJECTIVES: 
The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of The Birth of a Nation/Early African American Pioneers in the 
Motion Picture Industry 

1. Identify early black pioneers in the motion picture industry and describe their efforts. 
2. Explore the underlying motivations as to why black filmma2~ers decided to pursue filmmaking. 
3. Describe the impact of The Birth of a 
4, Define five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated in early screen portrayals, 
5, Compare and contrast the early screen representations of African Americans in all-black cast films m those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given Iris tremendous skill and talent. 
2. Describe images presented by all-black cast films. Explain whether or not these films selwed a useful purpose for African AmericaJa 

audiences and discuss "the impact of these films on black audiences. 
3. Identify Oscar Micheaux. Describe and discuss how black audiences responded to his work and why he is significant to "the stu@ of 

African American cinema. 
4. Identify and describe the screen careers of at least ttuee early black felnale film stars who were considered sex symbols. 
5. Explain why black subservient screen images were popularized and why these images lasted as long as they did. 
6. Demonstrate that you can apply film theory to reading representations of At}ican Americans on screen in the pre-1950s period. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of African American entertainers in cinema. Explain why entertainers were recruited to appear in 

motion pictures. 
2. Discuss why some black film stars perpetuated stereotypical portrayals of African Americans during this period while others did not. 
3. Compare and contrast film reviews and critiques of black films in the black press to those in the mainslseam press. Discuss whether or not 

these reviews are equitable in their treatment of black films. 
4. Describe how the portrayal of the African A,nerican changed fiom the early 1900s to 1940s. 
5. Discuss M~y black western films were ,nade and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeased primarily in all black-cast films in comparison to those who appeased in non-all black cast films. 
3. Explain the impact of integration on the screen representations of African Alnericans. 
4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 
5. Identify the,nes characteristic of lnotion pictures produced in the late 1950s and early 1960’s. Describe the significance o f these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least three African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss the pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identity at least two black comedians who appeased in a number of motion pictures made in the 1980s. Explain why the pictures 

in which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding The Color Purple and describe the impact of tiffs film on black audiences. 
3. Explain whether or not contemporary, black fihns perpetuate stereotypical portrayals of African Americans. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contemporasy black filmmakers and describe their contributions to the screen image of African Americans. Explore their 

strengths and weaki~esses. 
6. Compare and contrast the screen image of African Americans in contemporary films to their previous screen portrayals. 

Hood Films of the 1990’s/Guiltsploitation Films 
1. Explain how hood films dominated the decade of the 1990s and discuss the backlash to these films. 
2. Describe why films produced in tiffs decade have been categorized as black-black exploitation films. 
3. Identify parallels between black films produced in the 1970’s with those of the 1990’s. 
4. Explore why Hemy Louis Gates refers to films produced in "this period as "Guiltsploitation’’ films. 
5. Identify how representations of race are transformed on the screen in the decade of the 1990~s in COlnparison to previous decades. 

Black Biopics in the decade of 2000-2010/Magical African Americans/Blacks and the Academy Awards 
1. Identify significant Black Biopics in tiffs period. 
2. Describe and define the Magical African American Image that has permeated "the black screen image in "this period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black fillmnakers such as Tyler Perry and describe their impact relative to previous decades. 
5. Demonstrate that you can apply film theoU to reading race in contemporaU representations 
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SPRING 2013 
AAAD 51 - FRESHMAN SEMINAR 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: ll:00am-2:00pm TH 

Meeting Place: Graham Memorial Room 213 
Meeting Time: 9:30am - 10:45am T & TH 

TITLE: MASQUERADES OF BLACKNESS-REPRESENTING RACE IN CINEMA 

COURSE DESCRIPTION: 

This course is designed to investigate how race has been represented in cinema historically, with a 
particular focus on or interest in representations of race when blackness is masqueraded. Its intent is to launch 
an investigative inquiry into masquerades of blackness across various time periods, how we as spectators are 
manipulated by these cinematic constructions of race, and how race is marked or coded. The course similarly 
seeks to engage discussion, promote debate, stimulate discourse, and facilitate critical readings of racial 
masquerades in screen representations. To accomplish this task, an historical overview of the masquerades of 
blackness in cinematic representations in some four historical periods will be explored: 

I. Pre & Post WWII Period (1930-1950) 
II. Civil Rights Era (1950-1960) 
III. Pre & Post Black Exploitation Period (1960-1970) 
IV. Post-Racial Era of Black Cinema (1980-2012) 

Films produced in these four periods ~vill provide the foundation for interrogating representations of blackness 
to determine not only how cinema influences the socio-political dynamics of race but also to investigate more 
importantly how racial constructions have evolved over time. Moreover, it intends to deconstruct how racial 
masquerades continue to evolve and proliferate in contemporary cinema and discourse. Students will be 
introduced to theoretical concepts that will assist in reading how these racial masquerades are transformed on 
screen. While the course will primarily focus on racial masquerades, other forms of masquerades such as 
gender and class masquerades will also be introduced. These obj ectives will be accomplished through weekly 
discussions, screenings, and reading assigned materials. 

Students will be required to view designated films, participate in weekly discussions, and conduct 
research to gather related literature (early newspaper articles and j ournal essays) that focus in particular on the 
films introduced in class and in general, on racial masquerade. They will be required to produce three short 
papers during the course of the semester. 

TEXTBOOKS: 
Primary Sources: 
Courtney, Susan. Hollywood Fantasies of Miscejzenation: Spectacular Narratives of Gender and Race, 1903- 
1967 (Princeton: Princeton University Press, 2005). 
Mosley, Walter. Devil in a Blue Dress (New York: Pocket Books, 1990). 
Roth, Philip. The Human Stain (New York: Vintage Books, 2000). 

Secondary Sources: 
Guerrero, Edward. Framing Blackness (Philadelphia: Temple University Press). 
Fischer, Lucy. Imitation of Life (New Brunswick: Rutgers University Press, 11991). 
Young, Lola. Fear of the Dark." Race, Gender and Sexuafty in the Cinema (New York: Routledge, 1996). 



ASSIGNMENTS: 
1. Students are required to submit one-page (non-graded) weekly critiques of all films screened in class. 

Completing all weekly critiques will influence your final grade in the course. 
2. Students are required to submit three, five-page typed papers reflecting their understanding of 

materials introduced in class and reflecting their ability to critique cinematic representations of race. 
3. Students are required to view all films screened in class. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), a (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 
articles to the materials introduced in class. 

PAPERS: 
Students are required to submit all papers at the scheduled deadline and papers should adhere to the guidelines 
provided. No late papers will be accepted unless approved by the instructor. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 
phones, texting, and any other intrusive technological devices or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code policies and procedures. Ever5, student 
enrolled in this course is expected to fully participate and observe the honor code. 

TAPING LECTURES: 
You are not allowed to tape lectures unless you have received the permission of the instructor. 

COPYRIGHT: 
Protected by common law copyrights law - copying is strictly forbidden. 

SYLLABUS MODIFICATION: 
The instructor reserves the right to re-arrange or re-order readings, assignments, films, and paper due dates 
where necessary. In the event that such changes are required you will be notified in class or by email. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



WEEKLY SCHEDULE 

Week I Aug. 20 - 22: Introduction to Representations of Blackness 
Read: Chapter l, Hollywood Pbntasies of Miscegenation, 19-34 
Read: New People: Miscejzenation and ~4ulattoes in the United States by Joel 

Williamson, 100-109. 
Read: "Passing and the Performance of Gender, Race, and Class Acts: A Theoretical 
Framework," by Liora Mofiel, Women & Performance: A Journal of Feminist Theory, 

vol. 15, no. 29 (2005): 167-210. 
View: Ethnic A!btions 
View: The Loving Story 

Week II Aug. 27-29: Blacks Masquerading as White 
Read: "Imitation of Life: the Black Woman’s Double Determination as Troubling 
’Other’" by Sandy Flitterman-Lewis, Imitation of Life, ed. Lucy Fischer (New Jersey: 
Rutgers University Press) 
Read: Chapter 1, HollywoodP’antasies of~4iscegenation, 34-49 
Read: "In-and-Out &Race: The story &Noble Johnson," by Jane Gaines, 14/~omen & 
Perf!~rmance: A Journal of Feminist Theory, vol. 15, no. 29 (2005): 33-51. 

Read: Chapter 4, Hollywood Fantasies of Miscegenation, 142-175 

View: Indtation of L~’e (1934) 

Week III Sept. 3- 5: Blacks Masquerading as White 
Read: "Reading the Intersection of Race and Gender in Narratives of Passing" by Valerie 
Smith, Diacritics (Summer-Fall 1994): 43-57. 
Read: Chapter 2, Hollywood Fantasies of Miscegenation, 50-76 
Read: "Miss Em’s Voyeuristic Gaze of Pinky-White Desire for Blackness" by Charlene 
Regester, Popular Culture Review 14.1 (2003): 67-85 
Read: "White Racism/Black Signs: Censorship and Images of Race Relations" by Cindy 
Patton, Journal of Communication 45.2 (Spring1995) 
Read: "’The Ineffaceable Curse of Cain’: Racial Marking and Embodiment in Pinky" by 
Elspeth Kydd, Camera Obscura 43 (2000) 
Read: Chapter 4, Hollywood Fantasies ofA4iscegenation, 175-190 
View: Pinky (1949) 

Week IV Sept. 10-12: Whites Masquerading as Black 
Read: Chapter 2, Holl)~vood Fantasies of~liscegenation, 76-99 
Read: "Oppositional Gaze" by bell hooks 

View: Lost Boundaries (1949) 
PAPER I 

Week V Sept. 17 - 19: Whites Masquerading as Black 
Read Chapter 3, Hollywood Fantasies of~kliscegenation, 103-123 
View: Kings Go Forth (1958) 

Week VI Sept. 24 - 26: Whites Masquerading as Black 
Read: "The Bodies Story" in Fire & Desire by Jane Gaines (Chicago: University of 
Chicago Press, 2001) 

Read: Chapter 3, Holl)~vood Fantasies of~liscegenation, 123-141 

View: Raintree Count), (1957) (Part I) 



Week VII Oct. 1 - 3: Whites Masquerading as Black 
View: Raintree County (1957) (Part II) 

Week VIII Oct. 8 - 10: Whites Masquerading as Black 
Read: "Miscegenation and the perils of passing films from the 1950s to 1960s" by Lola 
Young, Fear of the Dark: ’Race, ’ Gender and Sexua#ty in the Cinema (New- York: 
Routledge, 1996). 

View: Imitation of Life (1959) (Part 1) 

Week IX Oct. 15: Whites Masquerading as Black 
Read: "Lana’s ’Imitation’: Melodramatic Repetition and the Gender Performative," 

Genders 9 (Fall 1990): 1-18. 
Read: Chapter 5, Hollywood Fantasies of Miscegenation, 193-225 

Read: Devil in a Blue Dress (novel), 1-50. 
View: Imitation of Life (1959) (Part 2) 

FALL BREAK 

Week X Oct. 22 - 24: Blacks Transcending Blackness 
Read: Chapter 3 Framing Blackness 

Read: Chapter 5, Hollywood Fantasies of Miscegenation, 226-249 

Read: Devil in a Blue Dress (novel), 50-100. 
View: Band of Angels (1957) 

PAPER II 

Week XI Oct, 29 - 31: Blacks Transcending Blackness 
Read: "No One Knows You’re Black: Six Degrees of Separation and the Buddy Film 
Formula" by Jennifer L. Gillian in Cinema Journal 40.3 (Spring 2001) 

Read: Devil in a Bhte Dress, 1100-150. 
Read: "Private Knowledge, Public Space: Investigation and Navigation in Devil in a 
Blue Dress," by Mark L. Berrettini, Cinema Journal, vol. 39, (Fall 1999): 74-89. 

View: Devil in a Blue Dress (1995) 

Week XII Nov. 5 - 7: Ambivalence of the Masquerade 
Read: Chapter 4 f+aming Blackness 
Read: "Black is White/White is Black: Passing as a Strategy of Racial Compatibility in 
Contemporary Holly~vood Comedy" by Mark Winokur in Unspeakable Images (Illinois: 
University of Illinois Press, 1991), ed. Lester Friedman 

Read: Devil in a Blue Dress, 150-215. 
View: Six Degrees of Separation (1993) 

Week XIII Nov. 12 - 14: Ambivalence of the Masquerade 
Read: Chapter 5 Framing Blackness 

Read: The Human Stain (novel), 1-150 
Read: "Passing and Failing: Reflections on the Limitations of Showing the Passer in The 
Human Stain," by Rachel Gelder, Women & Performance 15.1 (2005): 293-312. 

View: White ~Ian’s Burden (1995) 

Week XIV Nov. 19 - 21: Complicating the Masquerade 
Read: The Human Stain (novel), 150-361 

View: The Human Stain (2003) 



WEEK XV Nov. 26: Gender Masquerades 
View: Boys Don’t Cry 

Thanksgiving Holiday 

WEEK XVI Dec. 3: Gender Masquerades 

LAST DAY OF CLASS 
COURSE EVALUATION 

PAPER III/FINAL EXAM December 10, 2013 Tnesday 8am 

AAADS1 COURSE OBJECTIVES: 

The student should be able to master the following objectives after completing the readings and screenings: 

introduction to Representation of Blackness 
1. Identify at least five major stereotypes of A~ican Americans that have circulated and been popularized in popular 

media. 
2. Describe various forms of passing or masquerading 
3. Explain the complexity of racial passing 
4. Define inadvertent passing and explain how "this differs from other forms of passing 
5. Discuss why the mulatto is most often referenced when analyzing passing literature 

Black 
1. 

2. 

4. 
5. 
6. 

Masquerades in Pre/Post World War II Cinema 
Identify- the characters who engage ill masquerading in imitation c~/Life (1934) 
Explain whether or not other characters if the film also engage in passing and describe on what basis do they 
masquerade their identity 
Discuss the screen career of Noble Johnson a~ad describe why he is significant to this study of racial masquerade 
Explain what Sa~ady Flitterman-Lewis means by the Black Woman’s Double Determination as Troubling Other 
Define Otherness and describe how this theoretical concept is applicable to Imitation of Life (1934) 
Identify’ how blackness and whiteness axe marked in the Imitation of Life (1934) 

White Masquerades in Pre/Post World War H Cinema 
1. Explain how white actors/actresses Inasquerade as black in fihns such as Pinky (1949) and Lost Boundaries (1949) 
2. Examine how Pinky compares to Peola and discuss their similarities and differences 
3. Identif.v other characters in Pinky who also engage in masquerading their identity 
4. Explain why and how Lost Boundaries is a more complicated film regarding racial masquerade 
5. Discuss Susan Courtney’s critique of Imitation of Lfe as it compares to her critique of Pinky 
6. Explain how blackness is coded axe marked in these films 

White 
1. 
2. 
3. 

Masquerades in the Civil Rights Era Cinema 
Examine how films produced in this period depict racial passing compared to those ill the previous era. 
Discuss how whites masquerading as black Inay have found these roles liberating 
Identify- characters attempting to pass in Kings Go Forth (1958), Ramtree County (1957),and Band c~[)4ngels(1957) 
and address how their masquerades are similar to and different from each other 
Define Gaze theory, and explain oppositional gaze 
Explain how g~e theou~ and otheriothemess are applicable to reading race in these films 

White 
1. 
2. 
3. 
4. 
5. 

Masquerades in the Pre Black Exploitation Era 
Compare the 1959 version of Imitation of Life to the 1934 version of this fillrt 
Discuss how tile mulatto character is constructed in both versions of Imitation c~/Life 
Describe how the mulatto is characterized as a tragic figure 
Identify how whiteness is constructed in tile hnitation oJ’L(/b (1959) 
Compare Jane Gaines~ discussion of miscegenation to Susa~a Courtney~s 

Black 
1. 
2. 
3. 
4. 
5. 
6. 
7. 

Masquerades in a Post Racial Era 
Identi~ films produced in this period that focus on racial masquerade 
Explain how the mulatto character is constructed in this period relative to other eras 
Examine how the mulatto character constructs her masquerade in Devil m a Blue Dress 
Discuss tile literature on Devil m a Blue Dress(L995) 
Examine the complexity of masquerading as manifested in this film 
Identify- how the passing character’s identity is constructed tiuough tile absent bo@ but present voice 
Discuss how the novel, Devil m a Blue Dress, compares to the film 



Ambivalence of the Masquerade in a Post Racial Era 
1. Examine wtV Six Degrees of separation (1993) complicates the racial masquerade with the sexual masquerade 
2. Discuss how Six Degrees of Separat,on complicates the masquerade 
3. Explore the literature on Six Degrees of Separation 
4. Compare the similaxities m~d differences between the passing characters in Six Degrees ofSeparation a~ad Devil m a 

Blue Dress 
5. Discuss how Six Degrees of Separat,on speaks to a post racial era 
6. Describe how gaze theoU and other/otherness are applicable "to reading race in Six Degrees of Separation 

Complicating the Racial Masquerade 
1. Explore how the protagonist masquerades his identity in The Ituman Slam (2003) 
2. Explain how the passing character in The Human Slam compares to other passing chaacacters 
3. Discuss how the novel, The Human Stare, compaxes to the fihn 
4. Describe how gaze theou and otheriotherness are applicable to reading race in The Human Slam 
5. Explain how the racial masquerade is complicated in The Human Stare 
6. Discuss whether or not the protagonist in The Human Slam is a tragic character 
7. Explain how this film is characteristic of films produced in "the post-racial era 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <iO=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Thursday, August 8, 203L3 3_0:02 AM 

Library Media Resource Center <mrc@unc.edu> 

RE: Films requested for AAAD 053_ & AAAD 250 

Dear Louise: Please see below new course numbers for my previous AFAM class, 

AFAM 101 will now be AAAD 130 
AFAM 276 is now AAAD 250 
AFAM 051 is now AAAD51 

Sincerely, Charlene Regester 

From= Library Media Resource Center 
Sent= Thursday, August 08, 2013 9:05 AM 
To= Regester, Charlene B 
Subject= Re: Films requested for AAAD 051 & AAAD 250 

Hi Charlene! 

With the change in course prefix from Af’AM to AAAD, we need to change your pennm~ent course reserve listings. 

Would you be so kind as to give us the new conrse numbers for these classes? 

AFAM101 

AFAM051 

AFAM276 

Thank you! 

-[,otd~ 

Media Resources Center 

u NC-Chapel Hill 

919-962-2559 

From: <Regester>, Charlene g <regester@email.unc.edu> 

Date: Wednesday, August 7, 2013 2:54 PM 

To: Louise Flinn <mrc@unc.edu> 

Subject: Films requested for AAAD 051 & AAAD 250 

To Whom It May Concern: Please reserve the following dvds for my AAAD 051 and AAAD 250 classes (old classes were AFAM 276 and AFAM 051): 

Need for August 20 -- Ethnic Notions 

Need for August 20 -- The Loving Story 

Thanks much for your assistance. Sincerely, Charlene Regester 
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To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, August 15, 2013 12:14 PM 

Janken, Kenneth R <krjmaken@email.unc.edtr~ 

Syllabus AAAD 051 

AAAD051 syllabu sFall 13edited[ 1 ].doc; AAAD051 bibliography [ 1 ] .doc 

Attached is a copy of the syllabus for AAAD for Fall 2013. If additional information is needed, please let me know. Thanks much. Sincerely, Charlene Regester 



FALL 2013 
AAAD 51 - FRESHMAN SEMINAR 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: ll:00am-2:00pm TH 

Meeting Place: Graham Memorial Room 213 
Meeting Time: 9:30am - 10:45am T & TH 

TITLE: MASQUERADES OF BLACKNESS-REPRESENTING RACE IN CINEMA 

COURSE DESCRIPTION: 

This course is designed to investigate how race has been represented in cinema historically, with a 
particular focus on or interest in representations of race when blackness is masqueraded. Its intent is to launch 
an investigative inquiry into masquerades of blackness across various time periods, how we as spectators are 
manipulated by these cinematic constructions of race, and how race is marked or coded. The course similarly 
seeks to engage discussion, promote debate, stimulate discourse, and facilitate critical readings of racial 
masquerades in screen representations. To accomplish this task, an historical overview of the masquerades of 
blackness in cinematic representations in some four historical periods will be explored: 

I. Pre & Post WWII Period (1930-1950) 
II. Civil Rights Era (1950-1960) 
III. Pre & Post Black Exploitation Period (1960-1970) 
IV. Post-Racial Era of Black Cinema (1980-2012) 

Films produced in these four periods ~vill provide the foundation for interrogating representations of blackness 
to determine not only how cinema influences the socio-political dynamics of race but also to investigate more 
importantly how racial constructions have evolved over time. Moreover, it intends to deconstruct how racial 
masquerades continue to evolve and proliferate in contemporary cinema and discourse. Students will be 
introduced to theoretical concepts that will assist in reading how these racial masquerades are transformed on 
screen. While the course will primarily focus on racial masquerades, other forms of masquerades such as 
gender and class masquerades will also be introduced. These obj ectives will be accomplished through weekly 
discussions, screenings, and reading assigned materials. 

Students will be required to view designated films, participate in weekly discussions, and conduct 
research to gather related literature (early newspaper articles and j ournal essays) that focus in particular, on 
films introduced in class and in general, on racial masquerade. They will be required to produce three short 
papers during the course of the semester along with weekly critiques (non-graded) of films screened in class. 

TEXTBOOKS: 
Primary Sources: 
Courtney, Susan. Hollywood Fantasies of Miscejzenation: Spectacular Narratives of Gender and Race, 1903- 
1967 (Princeton: Princeton University Press, 2005). 
Mosley, Walter. Devil in a Blue Dress (New York: Pocket Books, 1990). 
Roth, Philip. The Human Stain (New York: Vintage Books, 2000). 

Secondary Sources: 
Guerrero, Edward. Framing Blackness (Philadelphia: Temple University Press). 
Fischer, Lucy. Imitation of Life (New Brunswick: Rutgers University Press, 11991). 
Young, Lola. Fear of the Dark." Race, Gender and Sexuafty in the Cinema (New York: Routledge, 1996). 



ASSIGNMENTS: 
1. Students are required to submit one-page (non-graded) weekly critiques of all films screened in class. 

Completing all weekly critiques will influence your final grade in the course. 
2. Students are required to submit three, five-page typed papers reflecting their understanding of 

materials introduced in class and reflecting their ability to critique cinematic representations of race. 
3. Students are required to view all films screened in class. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), a (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 
articles to the materials introduced in class. 

PAPERS: 
Students are required to submit all papers at the scheduled deadline and papers should adhere to the guidelines 
provided. No late papers will be accepted unless approved by the instructor. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 
phones, texting, and any other intrusive technological devices or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code policies and procedures. Ever5, student 
enrolled in this course is expected to fully participate and observe the honor code. 

TAPING LECTURES: 
You are not allowed to tape lectures unless you have received the permission of the instructor. 

COPYRIGHT: 
Protected by common law copyrights law - copying is strictly forbidden. 

SYLLABUS MODIFICATION: 
The instructor reserves the right to re-arrange or re-order readings, assignments, films, and paper due dates 
where necessary. In the event that such changes are required you will be notified in class or by email. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



WEEKLY SCHEDULE 

Week I Aug. 20 - 22: Introduction to Representations of Blackness 
Read: Chapter 1, Hollywood Fantasies of Miscegenation, 119-34 
Read: New People: Miscejzenation and A4ulattoes in the United States by Joel 

Williamson, 100-109. 
Read: "Passing and the Performance of Gender, Race, and Class Acts: A Theoretical 
Framework," by Liora Mofiel, Women & Performance: A Journal of Feminist Theory, 

vol. 15, no. 29 (2005): 167-210. 
View: Ethnic ~Nbtions 
View: The Loving Story 

Week II Aug. 27-29: Blacks Masquerading as White 
Read: "Imitation of Life: the Black Woman’s Double Determination as Troubling 
’Other’" by Sandy Flitterman-Lewis, Imitation of Life, ed. Lucy Fischer (New Jersey: 
Rutgers University Press) 
Read: Chapter 1, HollywoodP’antasies of~4iscegenation, 34-49 
Read: "In-and-Out &Race: The story" &Noble Johnson," by Jane Gaines, 14/~omen & 
Perf!~rmance: A Journal of Feminist Theory, vol. 15, no. 29 (2005): 33-51. 

Read: Chapter 4, Holl3m:oodFantasies of Miscegenation, 142-175 

View: Indtation of L~’e (1934) 

Week III Sept. 3- 5: Blacks Masquerading as White 
Read: "Reading the Intersection of Race and Gender in Narratives of Passing" by Valerie 

Smith, Diacritics (Summer-Fall 1994): 43-57. 
Read: Chapter 2, Holl3m~ood Fantasies of Miscegenation, 50-76 
Read: "Miss Em’s Voyeuristic Gaze of Pinky-White Desire for Blackness" by Charlene 
Regester, Popular Culture Review 14.1 (2003): 67-85 
Read: "White Racism/Black Signs: Censorship and Images &Race Relations" by Cindy 
Patton, Journal of Communication 45.2 (Spring1995) 
Read: "’The Ineffaceable Curse of Cain’: Racial Marking and Embodiment in Pinky" by 
Elspeth Kydd, Camera Obscura 43 (2000) 

Read: Chapter 4, Hollywood P’antasies ofA4iscegenation, 175-190 
View: Pinky (1949) 

Week IV Sept. 10-12: Whites Masquerading as Black 
Read: Chapter 2, Holl)~vood Fantasies of A4iscegenation, 76-99 
Read: "Oppositional Gaze" by bell hooks 

View: Lost Boundaries (1949) 
PAPER I 

Week V Sept. 17 - 19: Whites Masquerading as Black 
Read Chapter 3, Holl)n~oodFantasies of~/liscegenation, 103-123 
View: Kings Go Forth (1958) 

Week VI Sept. 24 - 26: Whites Masquerading as Black 
Read: "The Bodies Story~" in Fire & Desire by Jane Gaines (Chicago: University of 
Chicago Press, 2001) 
Read: Chapter 3, Holl)~vood Fantasies of A4iscelzenation, 123-141 
View: Raintree County (1957) (Part I) 



Week VII Oct. 1 - 3: Whites Masquerading as Black 
View: Raintree Count’ (1957) (Part II) 

Week VIII Oct. 8 - 10: Whites Masquerading as Black 
Read: "Miscegenation and the perils of passing films from the 1950s to 1960s" by Lola 
Young, Fear of the Dark: ’Race, ’Gender and Sexua#ty in the Cinema (New-York: 
Routledge, 1996). 

View: Imitation of Life (1959) (Part 1) 

Week IX Oct. 15: Whites Masquerading as Black 
Read: "Lana’s ’Imitation’: Melodramatic Repetition and the Gender Performative," 

Genders 9 (Fall 1990): 1-18. 
Read: Chapter 5, Hollywood Fantasies of Miscegenation, 193-225 

Read: Devil in a Blue Dress (novel), 1-50. 
View: Imitation of Life (1959) (Part 2) 

FALL BREAK 

Week X Oct. 22 - 24: Blacks Transcending Blackness 
Read: Chapter 3 Framing Blackness 

Read: Chapter 5, Hollywood Fantasies of Miscegenation, 226-249 

Read: Devil in a Blue Dress (novel), 50-100. 
View: Band of Angels (1957) 

PAPER II 

Week XI Oct, 29 - 31: Blacks Transcending Blackness 
Read: "No One Knows You’re Black: Six Degrees of Separation and the Buddy Film 
Formula" by Jennifer L. Gillian in Cinema Journal 40.3 (Spring 2001) 

Read: Devil in a Bhte Dress, 1100-150. 
Read: "Private Knowledge, Public Space: Investigation and Navigation in Devil in a 
Blue Dress," by Mark L. Berrettini, Cinema Journal, vol. 39, (Fall 1999): 74-89. 

View: Devil in a Blue Dress (1995) 

Week XII Nov. 5 - 7: Ambivalence of the Masquerade 
Read: Chapter 4 f+aming Blackness 
Read: "Black is White/White is Black: Passing as a Strategy of Racial Compatibility in 
Contemporary Holly~vood Comedy" by Mark Winokur in Unspeakable Images (Illinois: 
University of Illinois Press, 1991), ed. Lester Friedman 

Read: Devil in a Blue Dress, 150-215. 
View: Six Degrees of Separation (1993) 

Week XIII Nov. 12 - 14: Ambivalence of the Masquerade 
Read: Chapter 5 Framing Blackness 

Read: The Human Stain (novel), 1-150 
Read: "Passing and Failing: Reflections on the Limitations of Showing the Passer in The 
Human Stain," by Rachel Gelder, Women & Performance 15.1 (2005): 293-312. 

View: White ~Ian’s Burden (1995) 

Week XIV Nov. 19 - 21: Complicating the Masquerade 
Read: The Human Stain (novel), 150-361 

View: The Human Stain (2003) 



WEEK XV Nov. 26: Gender Masquerades 
View: Boys Don’t Cry 

Thanksgiving Holiday 

WEEK XVI Dec. 3: Gender Masquerades 

LAST DAY OF CLASS 
COURSE EVALUATION 

PAPER III/FINAL EXAM December 10, 2013 Tnesday 8am 

AAADS1 COURSE OBJECTIVES: 

The student should be able to master the following objectives after completing the readings and screenings: 

Introduction to Representation of Blackness 
1. Identify at least five major stereo~Tpes ofAfficazl America~ls tilat have circulated and been popularized in popular 

media. 
2. Describe various forms of passing or masquerading 
3. Explain the complexity of racial passing 
4. Define inadvertent passing mad explain how "this differs from other forms of passing 
5. Discuss why the mulatto is most often referenced when analyzing passing literature 

Black 
1. 

2. 

4. 
5. 
6. 

Masquerades in Pre/Post World War II Cinema 
Identify- the characters who engage in masquerading in imitation c~/Life (1934) 
Explain whether or not other characters if the film also engage in passing and describe on what basis do they 
masquerade their identity 
Discuss the screen career of Noble Johnson a~ad describe why he is significant to this study of racial masquerade 
Explain what Sa~ady Flitterman-Lewis means by the Black Woman’s Double Determination as Troubling Other 
Define Otherness mad describe how this theoretical concept is applicable to Imitation of Life (1934) 
Identify’ how blackness and whiteness are marked in the Imitation of Life (1934) 

White Masquerades in Pre/Post World War H Cinema 
1. Explain how white actors/actresses Inasquerade as black in fihns such as Pinky (1949) and Lost Boundaries (1949) 
2. Examine how Pinky compares to Peola and discuss their similarities and differences 
3. Identif,v other characters in Pinky who also engage in masquerading their identity 
4. Explain why and how Lost Boundaries is a more complicated film regarding racial masquerade 
5. Discuss SusaJa Courtney’s critique of Imitation of Lfe as it compares to her critique of Pinky 
6. Explain how blackness is coded axe marked in these films 

White 
1. 
2. 
3. 

Masquerades in the Civil Rights Era Cinema 
Examine how films produced in this period depict racial passing compared to those in the previous era. 
Discuss how whites masquerading as black Inay have lbund these roles liberating 
Identify- characters attempting to pass in Kings Go Forth (1958), Ramtree County (1957),and Band c~[)4ngels(1957) 
and address how their masquerades are similar to and different from each other 
Define Gaze theory, aaad explain oppositional g~e 
Explain how g~e theou~ and otheriothemess are applicable to reading race in these films 

White 
1. 
2. 
3. 
4. 
5. 

Masquerades in the Pre Black Exploitation Era 
Compare the 1959 version of Imitation of Life to the 1934 version of this fillrt 
Discuss how tile mulatto character is constructed in both versions of Imitation c~/LiJ~ 
Describe how the mulatto is characterized as a tragic figure 
Identify how whiteness is constructed in tile Imitation oJ’Lo~ (1959) 
Compare Jaaae Gaines~ discussion of miscegenation to Susan Courtney’s 

Black 
1. 
2. 
3. 
4. 
5. 
6. 
7. 

Masquerades in a Post Racial Era 
Identi~ films produced in this period that focus on racial masquerade 
Explain how the mulatto character is constructed in this period relative to other eras 
Examine how the mulatto character constructs her masquerade in Devil m a Blue Dress 
Discuss tile literature on Devil m a Bhte Dress(1995) 
Examine the complexity of masquerading as manifested in this film 
Identify- how the passing character’s identity is constructed tiuough tile absent body but present voice 
Discuss how the novel, Devil in a Blue Dress, compares to the film 



Ambivalence of the Masquerade in a Post Racial Era 
1. Examine wtV Six Degrees of separation (1993) complicates the racial masquerade with the sexual masquerade 
2. Discuss how Six Degrees of Separat,on complicates the masquerade 
3. Explore the literature on Six Degrees of Separation 
4. Compare the similaxities m~d differences between the passing characters in Six Degrees ofSeparation a~ad Devil m a 

Blue Dress 
5. Discuss how Six Degrees of Separat,on speaks to a post racial era 
6. Describe how gaze theoU and other/otherness are applicable "to reading race in Six Degrees of Separation 

Complicating the Racial Masquerade 
1. Explore how the protagonist masquerades his identity in The Ituman Stain (2003) 
2. Explain how the passing character in The Human Slam compares to other passing chaacacters 
3. Discuss how the novel, The Human Stare, compaxes to the fihn 
4. Describe how gaze theou and otheriothemess are applicable to reading race in The Human Stare 
5. Explain how the racial masquerade is complicated in The Human Stare 
6. Discuss whether or not the protagonist in The Human Stare is a tragic character 
7. Explain how this film is characteristic of films produced in "the post-racial era 
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FALL 2013 
AAAD 51 - FRESHMAN SEMINAR 

Dr. Charlene Regester 
Office: 204 Battle Hall 
Office Hours: ll:00am-2:00pm TH 

Meeting Place: Graham Memorial Room 213 
Meeting Time: 9:30am - 10:45am T & TH 

TITLE: MASQUERADES OF BLACKNESS-REPRESENTING RACE IN CINEMA 

COURSE DESCRIPTION: 

This course is designed to investigate how race has been represented in cinema historically, with a 
particular focus on or interest in representations of race when blackness is masqueraded. Its intent is to launch 
an investigative inquiry into masquerades of blackness across various time periods, how we as spectators are 
manipulated by these cinematic constructions of race, and how race is marked or coded. The course similarly 
seeks to engage discussion, promote debate, stimulate discourse, and facilitate critical readings of racial 
masquerades in screen representations. To accomplish this task, an historical overview of the masquerades of 
blackness in cinematic representations in some four historical periods will be explored: 

I. Pre & Post WWII Period (1930-1950) 
II. Civil Rights Era (1950-1960) 
III. Pre & Post Black Exploitation Period (1960-1970) 
IV. Post-Racial Era of Black Cinema (1980-2012) 

Films produced in these four periods ~vill provide the foundation for interrogating representations of blackness 
to determine not only how cinema influences the socio-political dynamics of race but also to investigate more 
importantly how racial constructions have evolved over time. Moreover, it intends to deconstruct how racial 
masquerades continue to evolve and proliferate in contemporary cinema and discourse. Students will be 
introduced to theoretical concepts that will assist in reading how these racial masquerades are transformed on 
screen. While the course will primarily focus on racial masquerades, other forms of masquerades such as 
gender and class masquerades will also be introduced. These obj ectives will be accomplished through weekly 
discussions, screenings, and reading assigned materials. 

Students will be required to view designated films, participate in weekly discussions, and conduct 
research to gather related literature (early newspaper articles and j ournal essays) that focus in particular, on 
films introduced in class and in general, on racial masquerade. They will be required to produce three short 
papers during the course of the semester along with weekly critiques (non-graded) of films screened in class. 

TEXTBOOKS: 
Primary Sources: 
Courtney, Susan. Hollywood Fantasies of Miscejzenation: Spectacular Narratives of Gender and Race, 1903- 
1967 (Princeton: Princeton University Press, 2005). 
Mosley, Walter. Devil in a Blue Dress (New York: Pocket Books, 1990). 
Roth, Philip. The Human Stain (New York: Vintage Books, 2000). 

Secondary Sources: 
Guerrero, Edward. Framing Blackness (Philadelphia: Temple University Press). 
Fischer, Lucy. Imitation of Life (New Brunswick: Rutgers University Press, 11991). 
Young, Lola. Fear of the Dark." Race, Gender and Sexuafty in the Cinema (New York: Routledge, 1996). 



ASSIGNMENTS: 
1. Students are required to submit one-page (non-graded) weekly critiques of all films screened in class. 

Completing all weekly critiques will influence your final grade in the course. 
2. Students are required to submit three, five-page typed papers reflecting their understanding of 

materials introduced in class and reflecting their ability to critique cinematic representations of race. 
3. Students are required to view all films screened in class. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), a (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 
articles to the materials introduced in class. 

PAPERS: 
Students are required to submit all papers at the scheduled deadline and papers should adhere to the guidelines 
provided. No late papers will be accepted unless approved by the instructor. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 
phones, texting, and any other intrusive technological devices or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code policies and procedures. Ever5, student 
enrolled in this course is expected to fully participate and observe the honor code. 

TAPING LECTURES: 
You are not allowed to tape lectures unless you have received the permission of the instructor. 

COPYRIGHT: 
Protected by common law copyrights law - copying is strictly forbidden. 

SYLLABUS MODIFICATION: 
The instructor reserves the right to re-arrange or re-order readings, assignments, films, and paper due dates 
where necessary. In the event that such changes are required you will be notified in class or by email. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



WEEKLY SCHEDULE 

Week I Aug. 20 - 22: Introduction to Representations of Blackness 
Read: Chapter 1, Hollywood Fantasies of Miscegenation, 119-34 
Read: New People: Miscejzenation and A4ulattoes in the United States by Joel 

Williamson, 100-109. 
Read: "Passing and the Performance of Gender, Race, and Class Acts: A Theoretical 
Framework," by Liora Mofiel, Women & Performance: A Journal of Feminist Theory, 

vol. 15, no. 29 (2005): 167-210. 
View: Ethnic ~Nbtions 
View: The Loving Story 

Week II Aug. 27-29: Blacks Masquerading as White 
Read: "Imitation of Life: the Black Woman’s Double Determination as Troubling 
’Other’" by Sandy Flitterman-Lewis, Imitation of Life, ed. Lucy Fischer (New Jersey: 
Rutgers University Press) 
Read: Chapter 1, HollywoodP’antasies of~4iscegenation, 34-49 
Read: "In-and-Out &Race: The story" &Noble Johnson," by Jane Gaines, 14/~omen & 
Perf!~rmance: A Journal of Feminist Theory, vol. 15, no. 29 (2005): 33-51. 

Read: Chapter 4, Holl3m:oodFantasies of Miscegenation, 142-175 

View: Indtation of L~’e (1934) 

Week III Sept. 3- 5: Blacks Masquerading as White 
Read: "Reading the Intersection of Race and Gender in Narratives of Passing" by Valerie 

Smith, Diacritics (Summer-Fall 1994): 43-57. 
Read: Chapter 2, Holl3m~ood Fantasies of Miscegenation, 50-76 
Read: "Miss Em’s Voyeuristic Gaze of Pinky-White Desire for Blackness" by Charlene 
Regester, Popular Culture Review 14.1 (2003): 67-85 
Read: "White Racism/Black Signs: Censorship and Images &Race Relations" by Cindy 
Patton, Journal of Communication 45.2 (Spring1995) 
Read: "’The Ineffaceable Curse of Cain’: Racial Marking and Embodiment in Pinky" by 
Elspeth Kydd, Camera Obscura 43 (2000) 

Read: Chapter 4, Hollywood P’antasies ofA4iscegenation, 175-190 
View: Pinky (1949) 

Week IV Sept. 10-12: Whites Masquerading as Black 
Read: Chapter 2, Holl)~vood Fantasies of A4iscegenation, 76-99 
Read: "Oppositional Gaze" by bell hooks 

View: Lost Boundaries (1949) 
PAPER I 

Week V Sept. 17 - 19: Whites Masquerading as Black 
Read Chapter 3, Holl)n~oodFantasies of~/liscegenation, 103-123 
View: Kings Go Forth (1958) 

Week VI Sept. 24 - 26: Whites Masquerading as Black 
Read: "The Bodies Story~" in Fire & Desire by Jane Gaines (Chicago: University of 
Chicago Press, 2001) 
Read: Chapter 3, Holl)~vood Fantasies of A4iscelzenation, 123-141 
View: Raintree County (1957) (Part I) 



Week VII Oct. 1 - 3: Whites Masquerading as Black 
View: Raintree Count’ (1957) (Part II) 

Week VIII Oct. 8 - 10: Whites Masquerading as Black 
Read: "Miscegenation and the perils of passing films from the 1950s to 1960s" by Lola 
Young, Fear of the Dark: ’Race, ’Gender and Sexua#ty in the Cinema (New-York: 
Routledge, 1996). 

View: Imitation of Life (1959) (Part 1) 

Week IX Oct. 15: Whites Masquerading as Black 
Read: "Lana’s ’Imitation’: Melodramatic Repetition and the Gender Performative," 

Genders 9 (Fall 1990): 1-18. 
Read: Chapter 5, Hollywood Fantasies of Miscegenation, 193-225 

Read: Devil in a Blue Dress (novel), 1-50. 
View: Imitation of Life (1959) (Part 2) 

FALL BREAK 

Week X Oct. 22 - 24: Blacks Transcending Blackness 
Read: Chapter 3 Framing Blackness 

Read: Chapter 5, Hollywood Fantasies of Miscegenation, 226-249 

Read: Devil in a Blue Dress (novel), 50-100. 
View: Band of Angels (1957) 

PAPER II 

Week XI Oct, 29 - 31: Blacks Transcending Blackness 
Read: "No One Knows You’re Black: Six Degrees of Separation and the Buddy Film 
Formula" by Jennifer L. Gillian in Cinema Journal 40.3 (Spring 2001) 

Read: Devil in a Bhte Dress, 1100-150. 
Read: "Private Knowledge, Public Space: Investigation and Navigation in Devil in a 
Blue Dress," by Mark L. Berrettini, Cinema Journal, vol. 39, (Fall 1999): 74-89. 

View: Devil in a Blue Dress (1995) 

Week XII Nov. 5 - 7: Ambivalence of the Masquerade 
Read: Chapter 4 f+aming Blackness 
Read: "Black is White/White is Black: Passing as a Strategy of Racial Compatibility in 
Contemporary Holly~vood Comedy" by Mark Winokur in Unspeakable Images (Illinois: 
University of Illinois Press, 1991), ed. Lester Friedman 

Read: Devil in a Blue Dress, 150-215. 
View: Six Degrees of Separation (1993) 

Week XIII Nov. 12 - 14: Ambivalence of the Masquerade 
Read: Chapter 5 Framing Blackness 

Read: The Human Stain (novel), 1-150 
Read: "Passing and Failing: Reflections on the Limitations of Showing the Passer in The 
Human Stain," by Rachel Gelder, Women & Performance 15.1 (2005): 293-312. 

View: White ~Ian’s Burden (1995) 

Week XIV Nov. 19 - 21: Complicating the Masquerade 
Read: The Human Stain (novel), 150-361 

View: The Human Stain (2003) 



WEEK XV Nov. 26: Gender Masquerades 
View: Boys Don’t Cry 

Thanksgiving Holiday 

WEEK XVI Dec. 3: Gender Masquerades 

LAST DAY OF CLASS 
COURSE EVALUATION 

PAPER III/FINAL EXAM December 10, 2013 Tnesday 8am 

AAADS1 COURSE OBJECTIVES: 

The student should be able to master the following objectives after completing the readings and screenings: 

Introduction to Representation of Blackness 
1. Identify at least five major stereo~Tpes ofAfficazl America~ls tilat have circulated and been popularized in popular 

media. 
2. Describe various forms of passing or masquerading 
3. Explain the complexity of racial passing 
4. Define inadvertent passing mad explain how "this differs from other forms of passing 
5. Discuss why the mulatto is most often referenced when analyzing passing literature 

Black 
1. 

2. 

4. 
5. 
6. 

Masquerades in Pre/Post World War II Cinema 
Identify- the characters who engage in masquerading in imitation c~/Life (1934) 
Explain whether or not other characters if the film also engage in passing and describe on what basis do they 
masquerade their identity 
Discuss the screen career of Noble Johnson a~ad describe why he is significant to this study of racial masquerade 
Explain what Sa~ady Flitterman-Lewis means by the Black Woman’s Double Determination as Troubling Other 
Define Otherness mad describe how this theoretical concept is applicable to Imitation of Life (1934) 
Identify’ how blackness and whiteness are marked in the Imitation of Life (1934) 

White Masquerades in Pre/Post World War H Cinema 
1. Explain how white actors/actresses Inasquerade as black in fihns such as Pinky (1949) and Lost Boundaries (1949) 
2. Examine how Pinky compares to Peola and discuss their similarities and differences 
3. Identif,v other characters in Pinky who also engage in masquerading their identity 
4. Explain why and how Lost Boundaries is a more complicated film regarding racial masquerade 
5. Discuss SusaJa Courtney’s critique of Imitation of Lfe as it compares to her critique of Pinky 
6. Explain how blackness is coded axe marked in these films 

White 
1. 
2. 
3. 

Masquerades in the Civil Rights Era Cinema 
Examine how films produced in this period depict racial passing compared to those in the previous era. 
Discuss how whites masquerading as black Inay have lbund these roles liberating 
Identify- characters attempting to pass in Kings Go Forth (1958), Ramtree County (1957),and Band c~[)4ngels(1957) 
and address how their masquerades are similar to and different from each other 
Define Gaze theory, aaad explain oppositional g~e 
Explain how g~e theou~ and otheriothemess are applicable to reading race in these films 

White 
1. 
2. 
3. 
4. 
5. 

Masquerades in the Pre Black Exploitation Era 
Compare the 1959 version of Imitation of Life to the 1934 version of this fillrt 
Discuss how tile mulatto character is constructed in both versions of Imitation c~/LiJ~ 
Describe how the mulatto is characterized as a tragic figure 
Identify how whiteness is constructed in tile Imitation oJ’Lo~ (1959) 
Compare Jaaae Gaines~ discussion of miscegenation to Susan Courtney’s 

Black 
1. 
2. 
3. 
4. 
5. 
6. 
7. 

Masquerades in a Post Racial Era 
Identi~ films produced in this period that focus on racial masquerade 
Explain how the mulatto character is constructed in this period relative to other eras 
Examine how the mulatto character constructs her masquerade in Devil m a Blue Dress 
Discuss tile literature on Devil m a Bhte Dress(1995) 
Examine the complexity of masquerading as manifested in this film 
Identify- how the passing character’s identity is constructed tiuough tile absent body but present voice 
Discuss how the novel, Devil in a Blue Dress, compares to the film 



Ambivalence of the Masquerade in a Post Racial Era 
1. Examine wtV Six Degrees of separation (1993) complicates the racial masquerade with the sexual masquerade 
2. Discuss how Six Degrees of Separat,on complicates the masquerade 
3. Explore the literature on Six Degrees of Separation 
4. Compare the similaxities m~d differences between the passing characters in Six Degrees ofSeparation a~ad Devil m a 

Blue Dress 
5. Discuss how Six Degrees of Separat,on speaks to a post racial era 
6. Describe how gaze theoU and other/otherness are applicable "to reading race in Six Degrees of Separation 

Complicating the Racial Masquerade 
1. Explore how the protagonist masquerades his identity in The Ituman Stain (2003) 
2. Explain how the passing character in The Human Slam compares to other passing chaacacters 
3. Discuss how the novel, The Human Stare, compaxes to the fihn 
4. Describe how gaze theou and otheriothemess are applicable to reading race in The Human Stare 
5. Explain how the racial masquerade is complicated in The Human Stare 
6. Discuss whether or not the protagonist in The Human Stare is a tragic character 
7. Explain how this film is characteristic of films produced in "the post-racial era 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, August 15, 2013 12:33 PM 

Sockell, Charles W <cwsockell@store.unc.edu> 

Revised Syllabus for AAAD 250 

A/LA250%20Fall%2013Tuesdaysyllabus[ 1 ].doc 

Dear Chuck: Detected an error in the new syllabus with the course number. Attached is the revised version. Thanks again for your assistance. Sincerely, Charlene Regester 



AAAD 250 - THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

FALL 2013 
Dr. Charlene Regester Meeting Time: Mon. 3:30pm-6:20pm 
Office: 204 Battle Hall Meeting Place: I05 Gardner 
Office Hours: TH llam-2pm 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made significant contributions to filmmaking. They 

have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contribnted to the growth and development of the cinema industl?.; rarely have their efforts been recognized 
or their contributions to the filnunaking industry been noted. Film histories often exclude African Americans in their reporting of 
cinema histo~7 or provide minimal coverage of the African American and his involvement in this indust~’. Thus, AAAD 250 is a 
critical, historical, and theoretical examination of African American cinema from the 1900s to the present and will require the use of 
film theou to interrogate this history. This examination will seek to analyze their role on screen; will explore how stereotypical 
representations of the African American developed; and will investigate the efforts of a number of African American actors and 
actresses who attempted to subvert these representations. 

Tiffs examination is essential to understanding the black experience in the United States. It is well known "that the media is an 
integral part of American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and 
cultural diversity. Therefore, examining the cinematic representations of African Americans will serve to provide a better 
tmderstanding of the black experience in American society and cinema industry in shaping attitudes and i~ffluencing public opinions. 

African American cinenra from the 1900s to 1910 is examined to identify early black pioneers in the cinema indust~" and to 
reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 1910 to 1920 is examined to 
determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast fihns 
produced from 1920 to 1930 are examined to determine why these films increased in popularity and why black film stars began to 
emerge. African American screen images from 1930 to 1940 are examined to reveal how the African American image began to 
change from that of a subservient to a more assertive and humane individual. Representations from 1940 to 1950 are examined to 
determine how and w~7 black entertainers particularly musicians, began to dominate the screen image. Films produced from 1950 to 
1960 are examined to investigate how the integrationist era began to influence the African American screen image. Black screen 
images from 1960 to 1970 arc examined to determine how the resurgence of black pride influenced this newb’ formed finage and how 
this resurgence of black pride led to the development of black exploitation films. Black exploitation films are examined to determine 
how they gained popularity and later declined in public appeal among andiences as more sophisticated audiences began to demand 
more quality fihns. African American representations :from 1980 to 1990 are examined to reveal how black comedians began to 
dominate the black screen image and to determine the impact a new generation of filnunakers stood to have on contemporary 
representations and audiences. The preponderance of black filmnmkers in the decade of the 1990s is examined to determine how they 
influenced and shaped filmmaking in "this period. The decade :from 2000 to 2010 is explored to assess how blacks have fared with the 
Academy Awards and to determine how blackness is being reconflgured on screen in cinematic representations. The post 2010 era is 
interrogated to determine how post-racial attitndes are impacting representations of blackness on screen. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Two 
examinations (a midtenn and final exam) will be given dnring the semester. Students are required to submit two papers (7-9 pages in 
len~h) examining the representation of African Americans on screen in a pre-1950 and post 1950 period. These papers nmst be 
completed by the stated deadlines and mnst adhere to basic rules on academic style (i.e. MLA Handbook of Style or Chicago 
Manual ~ style, etc). 

TEXTS: 
Bogle, Donal& 1Chins, Coons, 3lulattoes, 3lammies, & Bucks: An Interpretive History of Blacks in American Films. New York: 

Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representing Blackness: Issues in Film and Video. New Brunswick: Rutgers UP, 1997. 
Regester, Charlene. Ajhican American Actresses: The Struggle for Visibility. Bloomington: Indiana UP, 2010. 

SECONDARY TEXTS: 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster (1988). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Brunswick: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. ()scar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON RESERVE 

IN THE UNDERGRADUATE LIBRARY 
Cripps, Thmnas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford Uuiversity Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire andDesire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 

2. Students are required to view all films selected for this course. 

3. Students are required to write two papers (7-9 pages) due on October 15, 2013 (PAPER I) and November 

26, 2013 (PAPER II). 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 

Completing all weekly critiques will influence your final course grade. 

5. Students are required to submit an obituary for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper 1I (25%), Mid-Term (25%), Final Exam (25%) 

A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 

(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
in addition to the texts required for this course, a course pack also has been compiled and contains relevant 

articles to the materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 
make-up exams will be given. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Wednesday night from 6-8pm films will be shown in the Undergrad Library for extra credit. All students 

are encouraged to attend some of these screenings as your attendance will influence your final grade in the 

class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 

phones, texting, and any other intrusive technological devices or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code polices and procedures. Every Student 

enrolled in this course is expected to fully participate and observe the honor code. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabili~services.unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, August 15, 2013 12:54 PM 

Janken, Kenneth R <krjmaken@email.unc.edtr~ 

Syllabus tbr AAAD 250 

AAA250%20Fall%2013Tuesdaysyllabus[1].doc; A~A~kD 250 Fall2013Tuesdaysched.doc; AAAD%20250%20COURSE% 

20OBJECTIVES2013[1].doc 

Dear Professor Janken: Attached is a copy of my syllabus for AAAD 250. If additional information is needed, please let me know. Sincerely, Charlene Regester 



AAAD 250 - THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

FALL 2013 
Dr. Charlene Regester Meeting Time: Mon. 3:30pm-6:20pm 
Office: 204 Battle Hall Meeting Place: I05 Gardner 
Office Hours: TH llam-2pm 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made significant contributions to filmmaking. They 

have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contribnted to the growth and development of the cinema industl?.; rarely have their efforts been recognized 
or their contributions to the filnunaking industry been noted. Film histories often exclude African Americans in their reporting of 
cinema histo~7 or provide minimal coverage of the African American and his involvement in this indust~’. Thus, AAAD 250 is a 
critical, historical, and theoretical examination of African American cinema from the 1900s to the present and will require the use of 
film theou to interrogate this history. This examination will seek to analyze their role on screen; will explore how stereotypical 
representations of the African American developed; and will investigate the efforts of a number of African American actors and 
actresses who attempted to subvert these representations. 

Tiffs examination is essential to understanding the black experience in the United States. It is well known "that the media is an 
integral part of American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and 
cultural diversity. Therefore, examining the cinematic representations of African Americans will serve to provide a better 
tmderstanding of the black experience in American society and cinema industry in shaping attitudes and i~ffluencing public opinions. 

African American cinenra from the 1900s to 1910 is examined to identify early black pioneers in the cinema indust~" and to 
reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 1910 to 1920 is examined to 
determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast fihns 
produced from 1920 to 1930 are examined to determine why these films increased in popularity and why black film stars began to 
emerge. African American screen images from 1930 to 1940 are examined to reveal how the African American image began to 
change from that of a subservient to a more assertive and humane individual. Representations from 1940 to 1950 are examined to 
determine how and w~7 black entertainers particularly musicians, began to dominate the screen image. Films produced from 1950 to 
1960 are examined to investigate how the integrationist era began to influence the African American screen image. Black screen 
images from 1960 to 1970 arc examined to determine how the resurgence of black pride influenced this newb’ formed finage and how 
this resurgence of black pride led to the development of black exploitation films. Black exploitation films are examined to determine 
how they gained popularity and later declined in public appeal among andiences as more sophisticated audiences began to demand 
more quality fihns. African American representations :from 1980 to 1990 are examined to reveal how black comedians began to 
dominate the black screen image and to determine the impact a new generation of filnunakers stood to have on contemporary 
representations and audiences. The preponderance of black filmnmkers in the decade of the 1990s is examined to determine how they 
influenced and shaped filmmaking in "this period. The decade :from 2000 to 2010 is explored to assess how blacks have fared with the 
Academy Awards and to determine how blackness is being reconflgured on screen in cinematic representations. The post 2010 era is 
interrogated to determine how post-racial attitndes are impacting representations of blackness on screen. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Two 
examinations (a midtenn and final exam) will be given dnring the semester. Students are required to submit two papers (7-9 pages in 
len~h) examining the representation of African Americans on screen in a pre-1950 and post 1950 period. These papers nmst be 
completed by the stated deadlines and mnst adhere to basic rules on academic style (i.e. MLA Handbook of Style or Chicago 
Manual ~ style, etc). 

TEXTS: 
Bogle, Donal& 1Chins, Coons, 3lulattoes, 3lammies, & Bucks: An Interpretive History of Blacks in American Films. New York: 

Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representing Blackness: Issues in Film and Video. New Brunswick: Rutgers UP, 1997. 
Regester, Charlene. Ajhican American Actresses: The Struggle for Visibility. Bloomington: Indiana UP, 2010. 

SECONDARY TEXTS: 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster (1988). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Brunswick: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. ()scar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON RESERVE 

IN THE UNDERGRADUATE LIBRARY 
Cripps, Thmnas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford Uuiversity Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire andDesire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 

2. Students are required to view all films selected for this course. 

3. Students are required to write two papers (7-9 pages) due on October 15, 2013 (PAPER I) and November 

26, 2013 (PAPER II). 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 

Completing all weekly critiques will influence your final course grade. 

5. Students are required to submit an obituary for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper 1I (25%), Mid-Term (25%), Final Exam (25%) 

A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 

(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
in addition to the texts required for this course, a course pack also has been compiled and contains relevant 

articles to the materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 
make-up exams will be given. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Wednesday night from 6-8pm films will be shown in the Undergrad Library for extra credit. All students 

are encouraged to attend some of these screenings as your attendance will influence your final grade in the 

class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 

phones, texting, and any other intrusive technological devices or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code polices and procedures. Every Student 

enrolled in this course is expected to fully participate and observe the honor code. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabili~services.unc.edu 



TUESDAY WEEKLY SCHEDULE 

August 20 
First Black Motion Picture Producers 

& Directors 

Reaction to "Ethnic Notions" 

Introduction of Stereotypes 

1900 - 1910 

Ethnic Notions 

August 27 
Emergence of All-Black Cast Films 

Rise of Black Film Stars 

1910 - 1920 

Hallelujah 

October 1 
Decline of All-Black Cast Films 

Impact of Integration 

1950- 1955 

No Way Out 

October 8 
Rise of Black Film Stars 
Sidney Poitier 

Ethel Waters 

Dorothy Dandridge 

1955 - 1960 

Cooley High 

November 12 

Introduction to the 1990s 

Contemporary African American 

Fihnmakers 

Get on the Bus/He Got 

Game/Bamboozled/Do the Right 

Thing/Twenty-Fifth Hour/ 

l~onster’s Ball/Inside ~an/ 

Ray/Hustle and Flow/Dream 

Girls/Last King of Seotland/Deja 

Vu 

Taking of Pelham 123 

Human Stain 

Holiday-Labor Day 

September 3 

Rise of Black Film Stars (Cont.) 
Paul Robeson 

Nina Mae McKinney 

Josephine Baker 

1920 - 1930 

Emperor Jones 

October 15 
lmpact of Sidney Poitier on the 

Portrayal of the African 

American Male Screen Image 

Rise of Black Exploitation Films 

1960- 1965 

A Soldier’s Story 

Paper I Due-Oct. 15 

Fall Break 

November 19 
Intro to Decade of 2000 

Blacks and the Academy Awards 

Black Superheroes 

Crash/American 

GangsterA$’h adowboxer/ 

Taking of Pelham 123/Miracle at 

St. Anna/Blind Side/Precious 

Book of Eli/Safehouse 

September 10 
Black Independent Filmmaker Oscar 

Micheaux 
Race Movies/Within Our Gates 

September 17 
Servants and Maids Dominate the 

Screen Image of African 

Americans 

Hattie McDaniels 

Louise Beavers 

Stepin Fetchit (Lincoln Per13£) 

Eddie Rochester Anderson 

1930 - 1940 

Imitation of Life 

September 24 
Entertainers as Film Stars 

Lena Home 

Bill Robinson 

Hazel Scott 

Duke Ellington 

Cab Calloway 

1940 - 1950 

Intruder in the Dust 

October 22 
Impact of Black Exploitation Films 

Emergence of Assertive African 

American Males & Females 

Jim Brown 

Richard Roundtree 

Pare Grief 

1965 - 1970 

A Soldier’s Story 

November 26 
Contemporary Representations of 

Race 

Decade of 2010 

Django 

Flight 

Red Tails 

Paper II Due - Nov. 26 

October 29 
Decline of Black Exploitation Films 

& a New Wave of Black 
Filmmakers 

Gordon Parks 
Melvin Van Peebles 
1970- 1975 
Devil in a Blue Dress 

Thanksgiving Holiday 

December 3 
Class Presentations 

Course Evaluation 

Review for Final 

The Butler 

VVhite House Down 

Novem ber 5 

Black Comedians Rise as Film Stars 

1980-85 & 1985-90 

Richard P~or, Eddie Murphy, 

Whoopi Goldberg 

Impact of The Color Purple 

Spike Lee - Director 

John Singleton - Director 

Boyz N the Hood 

FINAL EXAMINATION: December 12, 2013, Thursday 4pro 



AAAD 250 COURSE OBJECTIVES: 
The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of The Birth of a Nation/Early African American Pioneers in the 
Motion Picture Industry 

1. Identify early black pioneers in the motion picture industry and describe their efforts. 
2. Explore the underlying motivations as to why black filmma2~ers decided to pursue filmmaking. 
3. Describe the impact of The Birth of a 
4, Define five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated in early screen portrayals, 
5, Compare and contrast the early screen representations of African Americans in all-black cast films m those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given Iris tremendous skill and talent. 
2. Describe images presented by all-black cast films. Explain whether or not these films selwed a useful purpose for African AmericaJa 

audiences and discuss "the impact of these films on black audiences. 
3. Identify Oscar Micheaux. Describe and discuss how black audiences responded to his work and why he is significant to "the stu@ of 

African American cinema. 
4. Identify and describe the screen careers of at least ttuee early black felnale film stars who were considered sex symbols. 
5. Explain why black subservient screen images were popularized and why these images lasted as long as they did. 
6. Demonstrate that you can apply film theory to reading representations of At}ican Americans on screen in the pre-1950s period. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of African American entertainers in cinema. Explain why entertainers were recruited to appear in 

motion pictures. 
2. Discuss why some black film stars perpetuated stereotypical portrayals of African Americans during this period while others did not. 
3. Compare and contrast film reviews and critiques of black films in the black press to those in the mainslseam press. Discuss whether or not 

these reviews are equitable in their treatment of black films. 
4. Describe how the portrayal of the African A,nerican changed fiom the early 1900s to 1940s. 
5. Discuss M~y black western films were ,nade and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeased primarily in all black-cast films in comparison to those who appeased in non-all black cast films. 
3. Explain the impact of integration on the screen representations of African Alnericans. 
4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 
5. Identify the,nes characteristic of lnotion pictures produced in the late 1950s and early 1960’s. Describe the significance o f these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least three African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss the pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identity at least two black comedians who appeased in a number of motion pictures made in the 1980s. Explain why the pictures 

in which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding The Color Purple and describe the impact of tiffs film on black audiences. 
3. Explain whether or not contemporary, black fihns perpetuate stereotypical portrayals of African Americans. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contemporasy black filmmakers and describe their contributions to the screen image of African Americans. Explore their 

strengths and weaki~esses. 
6. Compare and contrast the screen image of African Americans in contemporary films to their previous screen portrayals. 

Hood Films of the 1990’s/Guiltsploitation Films 
1. Explain how hood films dominated the decade of the 1990s and discuss the backlash to these films. 
2. Describe why films produced in tiffs decade have been categorized as black-black exploitation films. 
3. Identify parallels between black films produced in the 1970’s with those of the 1990’s. 
4. Explore why Hemy Louis Gates refers to films produced in "this period as "Guiltsploitation’’ films. 
5. Identify how representations of race are transformed on the screen in the decade of the 1990~s in COlnparison to previous decades. 

Black Biopics in the decade of 2000-2010/Magical African Americans/Blacks and the Academy Awards 
1. Identify significant Black Biopics in tiffs period. 
2. Describe and define the Magical African American Image that has permeated "the black screen image in "this period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black fillmnakers such as Tyler Perry and describe their impact relative to previous decades. 
5. Demonstrate that you can apply film theoU to reading race in contemporaU representations 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, September 26, 2013 8:47 AM 

Janken, Kenneth R <krjmaken@email.unc.edtr~ 

ILE: Survey 

Dear Janken: Thanks for the update -- this is more explanatory. I will return to the survey and see if I can complete it based on how it is established and will do so before the 
deadline. Sincerely, Charlene Regester 

From: Janken, Kenneth R 
Sent: Wednesday, September 25, 2013 6:47 PM 
To: Regester, Charlene B 
Subject: RE: Survey 

Dear Charlene, 

Hmm. That is confusing. I was expecting that you would have to respond only to Now, not Before. At least that is what I was led to believe when I was told that I 

could select people to complete the survey who had not done so before. I’m not sure what to advise here. But here are ,some reference points. "Before" is through lafft 
Spring ~mester. "Now" is fi’om June until now. 

Thank you for doing this. My expectation is that your m~swers (which axe completely anonymous to me) will be highly valuable as I continue to work on leadership 

skills. 

Appreciatively, 

Kenneth 

Dr. Kenneth R. Janken 

Department of African, African American, and Diaspora Studies 

109 Battle Hall, CB# 3395 
University of North Caacolina 

Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 
Click on a link for intbnnation about my publications: 

http:/7vwvw.umass.edu/umpressispr 97/im~ken.html 
http://uncpress.nnc.edu/boolcs/T- 8059.html 

http:/iundpress.nd.edu/book/P00780 

http:/iundpress.nd.edu/book/P00723 

From: Regester, Charlene B 
Sent: Wednesday, September 25, 2013 6:18 PM 

To: Janken, Kenneth R 
Subject: Survey 

Dear Janken: I was asked to respond to a leadership survey for you and in the process of attempting to complete, it noted that I needed to provide a before and after 
assessment. This was confusing for me because I can only respond to what I know now and it seemed that I had to complete both par~s of the survey (before and after). If 
you have some additional insight regarding how to complete this survey instrument, please let me know. I am more than happy to complete but was a little unclear about how 
it was set up. I eagerly await your response and any direction that you can provide. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLT)/CN=RECIPIENTS!CN=CHARLENE B REGESTER (REGESTER)> 

Monday, September 30, 2013 12:58 PM 

Hildebrand, Reginald F <hildebra@emaiLunc.edu> 

RE: Upcoming Lecture 

Dear Reg: Please send me the info on Gena Rae McNeill’s upcoming lecture (place and time) because I don’t want to miss this as she supported me when I was doing research 
for my project. Thanks much. Sincerely, Charlene Regester 

From: Hildebrand, Reginald F 
Sent: Friday, September 27, 2013 6:14 AM 
To: Regester, Charlene B 
Subject: The Trials of Muhammad All - official movie website 

This was an excellent documentary film. Almost nobody was in the place where I saw it in Greensboro. In fact, my friend and I were the only people in the theater (a little place 
that shows independent/art films.) Also, Kenneth gave a GREAT talk yesterday afternoon. He obviously put a lot of work not only into his book, but also into making that 
presentation. Tt was very well done. -Reg 

The Trials of Muhammad Ali - official movie webMte playdates and trailers 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, October 3, 2013 2:23 PM 

Nzongola-Ntalaja, Georges <~ongola@email.unc.edu-~ 

Syllabus and Course Submission Form Attached 

Course Submission Form CAS units.doc; AAAD 230 Black Women in CinemaRevisedVersion.docx 

Dear George: Attached is a copy of my syllabus and the course submission form. Regarding the form, a few entries regarding how the course should be listed were unclear to 
me. The syllabus conforms to department requirements, however, I did not list my reading for each week because I provide a coursepack for my class as well. Please let me 
know if you need for me to make changes before the deadline. Sincerely, Charlene Regester 



COURSE SUBMISSION FORM 

Section 1 : Contact and Basic Course Information 

1. Instructor information: 

Name { FORMTEXT } 

Email address { FORMTEXT } 

Phone number { FORMTEXT } 

2. Submission Type: 

{ FORMCHECKBOX } New Course Proposal: Complete all applicable sections. 

{ FORMCHECKBOX } Course Revision Proposal: Fill out only items that need to be changed. 

Please note: Non-sponsor units in a cross-fist may only make changes to the catalog number. All other changes must come from 
the sponsor unit. Currently, a moratorium on establishing new cross-listings between courses is m effect. 

3. Subject code (e.g., ENGL, SPAN):/=CONTROL Forms.TextBox.1 \s } 
Forms.TextBox.1 \s } 

Catalog number: { CONTROL 

Section 2: Course Details 

1. Short Title/Description (ALL CAPITAL LETTERS; maximum of 30 characters, including spaces) 

{ CONTROL Forms.TextBox.1 \s} 

Note: This title appears on class rolls and student transcripts 

2. Long Course Title (Maximum of 100 characters, including spaces) 

{ CONTROL Forms.TextBox.l \s} 

Note: This title appears in the Undergraduate Bulletin, Graduate Record, and ConnectCarolina 

3. Long Description (Maximum of 50 words, excluding pre- and corequisite statements): 

{ CONTROL Forms.TextBox.1 \s~_ 

Note: This description appears in the Undergraduate Bulletin, Graduate Record, and ConnectCarolina. 

4. Any pre/corequisites for this course? (Prelcorequisites must be courses) { FORMCHECKBOX } Yes 
FORMCHECKBOX } No 

If the course has prerequisites, enter subject and catalog number(s): { CONTROL Forms.TextBox.1 \s } 

If the course has corequisites, enter subject and catalog numbers(s): { CONTROL Forms.TextBox.1 \s} 

Examples: MUSC 122, B/OL 101 and 101L; PS YC 101, and 222 or 230. Note: Pre/corequisites appear in the long course description 
in the Undergraduate Bulletin and ConnectCarollna. This information should also be included in the course description (see item #3). 

5. Is special preparation requiredlrecommended for this course? { FORMCHECKBOX } Yes { 
FORMCHECKBOX } No 

Note: This information should also be included in the course description (see item #3), following any pre/corequisites. 

6. Proposed effective term: {CONTROL Forms.TextBox.1 \s } 

Course revision requests must have a fall effective date. 

7. Course credit hour type is: 

Forms.TextBox.1 \s} Max hours: 

\* Arabic \* MERGEFORMAT } 

Year: { CONTROL Forms.TextBox.1 \s } 

{ FORMCHECKBOX} Fixed Enter hours: {CONTROL Forms.TextBox.1 

{ FORMCHECKBOX } Variable 
CONTROL Forms.TextBox.1 \s } 

Min hours: { CONTROL 

Page { PAGE 



Note: The number of class contact hours in organized instruction is one factor affecting the amount of credit earned. Courses must 
meet for a minimum of 750 minutes per semester for each hour of credit earned. (Example: a traditional 3 credit-hour course 
includes 42 class periods of 50 minutes each on MWF and 29 class periods of 75 minutes each on TTH. Final examinations, 
required in all undergraduate courses, provide an additional 180 minutes of instruction. MWF classes provide a total of 2280 
instructional minutes; TTH classes, a total of 2355 instructional minutes.) This ratio should be observed for organized instruction 
which excludes laboratory, independent study, special topics, and thesis research courses. 

8. Grading basis (select one): 

{ FORMDROPDOWN } 

9. Repeat for credit: { FORMCHECKBOX }Yes { FORMCHECKBOX} No 

Allow multiple enrollments within a single term: { FORMCHECKBOX } Yes { FORMCHECKBOX } No 

Total Units Allowed: { CONTROL Forms.TextBox.1 \s } Total completions allowed: { CONTROL 
Forms.TextBox.1 \s } 

10. Is this course included in a current proposal to establish or revise a major or minor? { 
FORMCHECKBOX }Yes { FORMCHECKBOX} No 

Note for undergraduate programs: The course must be approved by the Administrative Boards first before the revision to the major 
or minor can be approved. 

11. If permission to enroll is needed, please choose one statement below that best describes who gives 
permission: 

{ FORMDROPDOWN } 

Note: This information should also be included in the course description (see item #3), following any required!recommended 
preparation. 

12. Primary Component (lecture or lab) { CONTROL Forms.TextBox.1 \s } 

Graded component { FORMCHECKBOX } Yes { FORMCHECKBOX } No 

13. Will this course contain additional components? 
{ FORMCHECKBOX } Recitation Graded component { FORMCHECKBOX } Yes { FORMCHECKBOX } No 
{ FORMCHECKBOX } Included and contributes {CONTROL Forms.TextBox.1 \s } credit hour(s) 

{ FORMCHECKBOX } Lab Graded component { FORMCHECKBOX } Yes { FORMCHECKBOX } No 
FORMCHECKBOX } Included and contributes { CONTROL Forms.TextBox.1 \s } credit hour(s) 

{ FORMCHECKBOX } Separately numbered as {.CONTROL Forms.TextBox.1 \s } and 
contributes { CONTROL Forms.TextBox.1 \s } credit hour(s) 

14. Additional Course Request Details. (Maximum of 75 words): 

{ CONTROL Forms.TextBox.1 \s} 

Note: Please use this section to provide additional information about this course. For example, does the course restrict enrollment 
by student classification, by college, or major? 

15. Course Document - Please attach the course syllabus. 

Note: The syllabus should include a brief description of the course, basic and recommended texts (authors, title, year of 
publication), a list of principal topics covered, class schedule or course calendar, number of examinations, contact hours, 
work required of students, and the basis for determining the final grade. 

Continue to Section 3: General Education Requirements, if applicable. 

\* Arabic \* MERGEFORMAT } 
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Section 3: General Education Requirements - Complete Only_~licable 

Subject + catalog number: { CONTROL Forms.TextBox.1 \s } 

For revision requests: 

1. Does this course already fulfill General Education requirements? { FORMCHECKBOX } Yes 
FORMCHECKBOX } No 

2. If Yes, which ones: { CONTROL Forms.TextBox.1 \s } 

3. To request additional General Education requirements, complete the information below. 

For new courses, complete all applicable information below. 

Courses that meet General Education requirements must include in the course syllabus adequate information to 
permit the Curriculum Committee to assess course content against the criteria specified for each General 
Education category. The course syllabus should give evidence that the criteria have been met. (The criteria 
document is available at http://www.unc.edu/depts/uc/Faculty/GenEd_criteria.pdf). No more than two General 
Education designations, as the norm, will be approved for any new or revised course. 

Criteria applicable to all General Education courses: 

Course syllabus includes a final examination. (Foundations, First Year Seminars, and EE-only courses 
are an exception to this requirement) 
Course syllabus makes it clear that at least 10 pages of writing or the equivalent in intellectual labor are 
required. 

¯ For science, math, and performance courses, where little writing is typically assigned, the course requires 
the intellectual equivalent of at least 10 pages of writing outside of class. 

,, The course involves recitation meetings or allows for regular discussions in other ways. 
¯ For science and math courses, where regular discussions may not be appropriate, the course requires 

students to apply their acquired knowledge to challenging problems. 

Foundations 

{ FORMCHECKBOX } English Composition and 
Rhetoric (CR) 

{ FORMCHECKBOX } Foreign Language (FL) 

{ FORMCHECKBOX } Quantitative Reasoning (QR) 

{ FORMCHECKBOX } Lifetime Fitness (1 credit) 

{ FORMCHECKBOX } Philosophical and Moral 
Reasoning (PH) 

{ FORMCHECKBOX } Literary Arts (LA) 

Approaches 

A course can fulfill only one Approach. 

{ FORMCHECKBOX } Physical and Life Sciences: 

With lab? { FORMCHECKBOX } Yes (PX) { 
FORMCHECKBOX } No (PL) 

{ FORMCHECKBOX } Social and Behavioral 
Sciences 

nonhistorical (SS) 

{ FORMCHECKBOX } Social and Behavioral 
Sciences 

historical analysis (HS) 

{ FORMCHECKBOX } Visual and Performing Arts 
(vP) 
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Connections 

A course can fulfill up to two Connections 

{ FORMCHECKBOX }Communication intensive (CI) 

{ FORMCHECKBOX } Quantitative Intensive (QI) 

{ FORMCHECKBOX } U.S. Diversity (US) 

{ FORMCHECKBOX } Global issues (GL) 

{ FORMCHECKBOX } The World before 1750 (VVB) 

{ FORMCHECKBOX } North Atlantic World (NA) 

{ FORMCHECKBOX } Beyond the North Atlantic 
(BN) 

{ FORMCHECKBOX } Experiential Education (EE) 
[choose one below]: 

{ FORMDROPDOWN } 

Please remember to attach a course syllabus (see item #15 from section 2 above). 
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REVISED VERSION 

AAAD 230 Black Women in Cinema 

Instructor: Charlene Regester 
Meeting Place: 

Spring 2014 
Meeting Time: Monday 3:30-6:20pm 

This course is designed to interrogate the diverse representations that black women have personified on screen, 

investigate the intersectionality between their off-screen lives and their on-screen performances, and explore what and 
how they contributed to the cinema industry. This examination will investigate both less well-known African American 

actresses in the early years of cinema as well as the more well-kmown actresses in contemporary cinema. Although this 

investigation intends to explore pmnarily black actresses, it will also illuminate the contributions of black women 
filmmakers who have contributed to the cinematic experience. 

The course will begin with an examination of black women performers who were popularized on stage and paved the 

way for those who made the transition to cinema. This introduction will provide the background for interrogating the 
emergence of black screen actresses who appeared on screen from the early 1900s to the present~ Specifically, the 

contributions of black women will be evaluated according to: 1) who these women were; 2) what they contributed to the 

black screen image; 2) how they functioned on screen; 3) what kinds or racial representations did they provide; 4) how 

they subverted these racialized representations; 5) what they contributed to black popular culture, etc. To identi~ and 

assess significant actresses in the last century of film history, actresses who emerge in each decade will be identified, 
their contributions to cinema will be examined, and the films in which they appeared will be introduced. 

This class is a theoretical, critical and historical examination of the myriad contributions that black women have made to 
the cinematic experience. Moreover, theoretical concepts such as those advanced by Deleuze, Lacan, Freud, Fanon, and 
others will be introduced to selwe as useful tools for analyzing how these women were positioned on screen. 
Additionally, this course intends to examine how the black female body became a trope for examining race, sexuality, 
and modernity. While the class is designed to employ a chronological approach it will also institute a thematic approach 
to unravel the contentious history that black women endured as they were often problematized because of the race, 
gender, and sexuality. Organizing thematics guiding this investigation include: a) Black Stage actresses/performers who 
Impacted Screen Actresses; b) iEarly silent screen Black Actresses c) Black Actresses as trans-Atlantic Icons; d) Black 
Actresses During the Flapper Age; e) Black Actresses as Subservients; f) Black actresses as Entertainers/Political 
Activists; g) Black Actresses as Symbols of Matemalism; h) Black Actresses as Sex Symbols; i) Black Actresses as Civil 
Rights Advocates; j) Black Actresses as Blackexploitiation Icons; k) Black Actresses as Stars and Cross-Over Artists; 1) 
Black Actresses and Contemporary Representations of Blackmess; and m) Black Women as DirectorsiFilmmakers. 

The instructional teaching method and media used in this course will consist of lectures, texts, videosidvdsifihns, and 
guest speakers. Two examinations (a mid-term and final) will be given during the semester. Students will be required to 
submit two (7-9 page papers in length) examining some aspect of the black woman’s role in cinema. These papers must 
be completed by the stated deadlines and adhere to basic rules on academic style (i.e. MLA iHandbook of Style or 
Chicago Manual of Style, etc.). Students will be required to submit weekly critiques of class screenings and conduct 
research for developing assigned papers. 

Required Texts: 
Brown, Jayna. Babylon Girls’: Black Women Performers and the Shaping of the Modern (Durham: Duke University 

Press, 2008). 
Mask, Mia. Divas on Screen: Black Women in American Film (Urbana and Chicago: University of Illinois Press, 2009). 

Regester, Charlene. African American Actresses: The Struggle for I~?sibility, 1900-1960 (Bloomington: h~diana 
University Press, 2010). 

Secondary Texts: 
Bobo, Jacqueline, ed. Black Women Film and Video Artists (New York: Routledge, 1998). 
Bogle, Donald. 7bins, Coons, Mulattoes, ~lammies, & Bucks: An Interpretive History of Blacks in American Films (New 

York: Continuum, 1989). 
Bogle, Donald. Bright Boulevards’, Bold Dreams: The Story of Black Holl)m, ood. (New York: One World Ballantine 

Books, 2005). 
Bogle, Donald. Brown Sugar: Over One Hundred Years of America’s Black Female Superstars (expanded edition) (New 

York: Continuum, 2007). 
Dunn, Stephane. "Baad Bitches" and Sassy Supermamas: Black Power Action Films. (Urbana and Chicago: University 

of Illinois Press, 2008). 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected and assigned for "this course. 
3. Students are required to write two papers (7-9 pages) due on specified dates. 
4. Students are required to submit a one -page (non-graded) weekly critique of the :film screened in class. Completing all weekly 
critiques will influence your final course grade. 
5. Students are required to submit an obituary, for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required [’or this course, a course pack also has been compiled and contains relevant articles in addition to the 
materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No make-up exams will 
be given. 

ATTENDANCE: 
Attendance is mandatory and will i~ffluence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will i~ffluence your final course grade. 

ADDITIONAL SCREENINGS: 
On Wednesday night from 6-8 pm films will be shown in the Undergrad Library for extra credit. All students are encouraged to 
attend some of these screenings as your attendance will influence your final grade in the class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell phones, texting, and any 
other intrusive technological devices or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the U~fiversity’s honor code policies and procedures. Every Student enrolled in this course is 
expected to fully participate and observe the honor code. 

TAPING LECTURES: 
You are not: allowed to tape lectures unless you have received the permission of the instructor. 

COPYRIGHT: 
Protected by common law copyrights law - copying is strictly forbidden. 

SYLLABUS MODIFICATION: 
The instructor reserves the right to re-order or re-arrange assigmnents, exam dates, films screened, or paper due dates where 
necessary. Students will be notified in class or by email in the event that such changes are made. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



WEKLY SCHEDULE 

WEEK I - Black Stage Actresses Who Impacted Screen Actresses 
Early Silent Screen Actresses 
Madame Sul-Te-Wan 
Evelyn Preer 
Lucia Moses 

Screenings: Scar of Shame 

WEEK II - Black Actresses as Trans-Atlantic Icons 
Josephine Baker 

Screenings: Siren of the Tropics 

WEEK III - Black Actresses during the Flapper Age 
Nina Mae McKinney 

Screenings: Hallelujah 

WEEK IV - Black Actresses as Subse~v’ients 
Hattie McDaniel 
Louise Beavers 
Marietta Canty 
Butterfly McQueen 

Screenings: Gone with the Wind 

WEEK V - Black Actresses as Entertainers 
Lena Home 
Hazel Scott 

Screenings: Cabin in the Sky 

I Dood It 

WEEK VI - Black Actresses as Symbols of Maternalism 
Ethel Waters 
Claudia McNeal 

Screenings: Alember of the Wedding 
Pinky 

A Raisin in the Sun 

WEEK VII -Black Actresses as Sex Symbols 
Dorothy Dandridge 



Screenings: Tamango 

Carmen Jones 

WEEK VIII - Black Actresses as Civil Rights Advocates 
Ruby Dee 
Cicely Tyson 

Diana Ross 

Screenings: Sounder 

La@ Sings the Blues 

WEEK IX - Black Actresses as Black Exploitation Icons 

Tamara Dobson 
Pare Grief 

Screenings: Foxy Brown 

Coffj~ 

WEEK X - Black Actresses as Stars and Cross-Over Artists 
Whoopi Goldberg 
Halle Berry 
Angela Bassett 

Screenings: Color Purple 

Waiting to Exhale 
Monster’s Ball 

WEEK XI- Black Actresses and Contemporary Representations of Blackness 

Queen Latifah 
Monique 

Jada Pinkett 

Screenings: Set It Off 

Precious 
The Help 

WEEK XII - Black Women as Filmmakers 
Euzhan Palcy 
Kasi Lemmons 
Julie Dash 

Screenings: Sugar Cane Alley 

Eve’s Bayou 

Daughters" of the Dust 



AAAD 230 COURSE OBJECTIVES: 

The student should be able to master the following objectives after completing each of these units: 

Introduction to Black Women in Cinema/Black Women Stage Performers Who Paved the Way for Black Women to 
Emerge on Screen 

1. Identify early black womcn stage pcrformers. 
2. Explore the obstacles they faced as performers encountering a male dominated arena. 
3. Describe and discuss their performance style. 
4. Explain what and how they contributed to black theater pertbrmance. 
5. Explore how they transported representations of blackness ttuoughout tile diaspora. 

Black Actresses as Silent Screen Performers and Trans-Atlantic Icons 
1. Identify some of the first silent screen black actresses such as Madame Sul-Te-Wan. 
2. Discuss the dilemma that black actresses (such as Sul-Te-Wan) who worked in the white male dominated Hollywood industry" 

faced. Examine how these actresses negotiated the politics of their racial representations on and off screen. 
3. Examine why Josephine Baker has been characterized as a Trans-Atlantic icon. Explore to what cxtent her screen 

representation coincided with her off screen life. Identify how she was utilized by the (primarily) French cinema industry’ in 
to construct representations of blackness. Exalimle how she is constructed as a colonial figure on screen and assess the 
implications of this representation. 

4. Identify how Baker constructed black sexqaality in her screen representations and explore how her politics intersected wittl her 
screen representations. 

5. Examine how Baker became an embodiment of the trans-Atlantic aa~d as a traveling body; discuss how she was forever in 
search of a home. 

6. Describe to what extent Baker was dually positioned in that she created the stereotype while at the same time subverted the 
stereotype. 

Black Actresses During the Flapper Age 
1. Identify and describe black women who emerged in what has been characterized as tile flapper age. Explore how this period of 

feminism influenced the pelfbi~nances of black screen actresses. 
2. Examine the contradictions ofNina Mae McKinney’s on screen performances with her off screen life. 
3. Describe how the black woman is doubly coded in Halleh,jah as both an object of desire and derision. 
4. Identify the strengths as well as weaknesses of McKinney~s characterization in Hallelujah. 
5. Identify black women who appeared in Oscar Micheaux’s films (i.e. lIZithm Our Gates or Body and Soul) and compare these 

women to those who appeared in Hollywood productions to determine what they contributed to the black screen image. 

Black Actresses as Subservients and Entertainers 
1. Identify black actresses who were popula~ed as subse~vients in ttollywood productions. 
2. Examine why these roles were popularized and explore why black subselvients were deemed necessary to the construction of 

the white self. Describe the relationship that existed between the black maid and white mistress. Examine how the black 
subservient functioned on screen and provided personifications of blackness. 

3. Identify black actresses who appeared on screen primarily as entertainers. Examine why they emerged in the decade of the 
1940s. 

4. Explore why they viewed themselves as resistant entertainers who attempted to de~v "the social conscriptions imposed. Discuss 
how these artists saw themselves as political activists and how they sought to change the oppressive system they faced. 

5. Describe tile impact of black female entertainers such as Lena ttorne and ttazel Scott. 

Black Actresses as Symbols of Maternalism and Sexuality 
1. Identify black actresses who became symbols of Maternalism and assess how they constructed such representations on screen. 

Compare how these matriarchal figures were similar to or different from earlier representations of the black matriarch on 
screen. 

2. Discuss the contradictions associated with the black matriarch on and off screen. Explore how "the black matriarch provided 
representations of blackness. 

3. Identify black actresses who became sex symbols and assess how they were constructed on screen. Examine how these women 
constructed race on screen. 

4. Describe to what extent they internalized these representations of themselves and discuss tile impact these representations had 
on tile black screen image. 

5. Discuss how their off screen lives impacted their own screen representations. 

Black Actresses as Civil Rights Advocates and Black Exploitation Icons 
1. Name and identify black actresses who assumed strong and defiant roles on screen in the decade of the 1960s and assess why 

these women have been characterized as Civil Rights advocates based on their screen performances. 
2. Examine how and why these actresses conform to the social and political upheaval associated with the Civil Rights Era. 
3. Discuss how they were constructed on screen and analyze how they both confbml to as well as deviate t?om tile stereotype. 



4. Describe the implications of their representations for the black screen itnage. 
5. Identify fihns in which they appear and discuss why their films have been characterized as vehicles of the Civil Rights 

Movement. 
6. Identify actresses who represent black exploitation icons. 
7. Define black exploitation films and discuss the political significance of these fihns in the period in which they were produced. 
8. Identify the strengths and wea1~nesses of these films. 
9. Explain the appeal these films provided to non-black spectators and how audiences identified with these female protagonists 
10. Exan~ine how these black ac’ucesses were ambivalently constructed in that they both appealed to and repelled the patriarchal 

system in which they existed. 

Black Actresses as Stars and Cross-Over Artists 
1. Identify black actresses characterized as stars ill a later period of film histoly and assess how they constructed stardom. 
2. Discuss how they provided representations of blackness in their screen portrayals and examine what they contributed to the 

black screen image. 
3. Examine how the Color Purple provides a feminist critique of the black woman’s experience and explore audience reception to 

this film. 
4. Examine the complexity of the CoIorPurple as a film that promotes black feminism yet negates black masculinity. 
5. Identify how Whoopi Ooldberg challenged one dimensional views of black women in her role in The CoIorPurple. 
6. Examine how black women such as Whoopi Ooldberg and Halle BeiTy have become cross-over artists and assess what they 

have contributed to file black screen image. 
7. Explain the controversy that erupted surrounding Halle Being’s award winning peribrmance in ~onsler’s Ball and discuss the 

implications of her role for black female sexuality on screen. 

Black Actresses and Contempora~ Representations of Blackness/Black Women Filmmakers 
1. Identify contemporary black actresses who have contributed to the black screen image and describe the impact of their 

representations. 
2. Assess to what extent the black actress has contributed to improving the black screen image. 
3. Exaimne how black women attempt to liberate themselves from a masculimst discourse ill their screen representations and 

detei~nine if they are successful. 
4. Explain the complexity of the black woman’s representation in fihn such as Precious and discuss tile implications of these 

representations. 
5. Explore the implications of contemporary" representations of the black subservient in films such as The Helt) relative to their 

predecessors. 
6. Identify contemporary black women filmmakers and discuss how their representations of black women compare to "those 

produced by Hollywood. 
7. Discuss the filmmaking style and technique of black women fihranakers, examine "the themes developed in their films, and 

explore their significance. 
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Revised Course Submission Fotra & Syllabus 

Course Submissiou Form CAS units.doc; AAAD 230 Black Women in CinemaRevisedVersion.docx 

FYI Sincerely, Charlene Regester 
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{ FORMCHECKBOX } Variable 
CONTROL Forms.TextBox.1 \s } 

Min hours: { CONTROL 
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Note: The number of class contact hours in organized instruction is one factor affecting the amount of credit earned. Courses must 
meet for a minimum of 750 minutes per semester for each hour of credit earned. (Example: a traditional 3 credit-hour course 
includes 42 class periods of 50 minutes each on MWF and 29 class periods of 75 minutes each on TTH. Final examinations, 
required in all undergraduate courses, provide an additional 180 minutes of instruction. MWF classes provide a total of 2280 
instructional minutes; TTH classes, a total of 2355 instructional minutes.) This ratio should be observed for organized instruction 
which excludes laboratory, independent study, special topics, and thesis research courses. 

8. Grading basis (select one): 

{ FORMDROPDOWN } 

9. Repeat for credit: { FORMCHECKBOX }Yes { FORMCHECKBOX} No 

Allow multiple enrollments within a single term: { FORMCHECKBOX } Yes { FORMCHECKBOX } No 

Total Units Allowed: { CONTROL Forms.TextBox.1 \s } Total completions allowed: { CONTROL 
Forms.TextBox.1 \s } 

10. Is this course included in a current proposal to establish or revise a major or minor? { 
FORMCHECKBOX }Yes { FORMCHECKBOX} No 

Note for undergraduate programs: The course must be approved by the Administrative Boards first before the revision to the major 
or minor can be approved. 

11. If permission to enroll is needed, please choose one statement below that best describes who gives 
permission: 

{ FORMDROPDOWN } 

Note: This information should also be included in the course description (see item #3), following any required!recommended 
preparation. 

12. Primary Component (lecture or lab) { CONTROL Forms.TextBox.1 \s } 

Graded component { FORMCHECKBOX } Yes { FORMCHECKBOX } No 

13. Will this course contain additional components? 
{ FORMCHECKBOX } Recitation Graded component { FORMCHECKBOX } Yes { FORMCHECKBOX } No 
{ FORMCHECKBOX } Included and contributes {CONTROL Forms.TextBox.1 \s } credit hour(s) 

{ FORMCHECKBOX } Lab Graded component { FORMCHECKBOX } Yes { FORMCHECKBOX } No 
FORMCHECKBOX } Included and contributes { CONTROL Forms.TextBox.1 \s } credit hour(s) 

{ FORMCHECKBOX } Separately numbered as {.CONTROL Forms.TextBox.1 \s } and 
contributes { CONTROL Forms.TextBox.1 \s } credit hour(s) 

14. Additional Course Request Details. (Maximum of 75 words): 

{ CONTROL Forms.TextBox.1 \s} 

Note: Please use this section to provide additional information about this course. For example, does the course restrict enrollment 
by student classification, by college, or major? 

15. Course Document - Please attach the course syllabus. 

Note: The syllabus should include a brief description of the course, basic and recommended texts (authors, title, year of 
publication), a list of principal topics covered, class schedule or course calendar, number of examinations, contact hours, 
work required of students, and the basis for determining the final grade. 

Continue to Section 3: General Education Requirements, if applicable. 
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Page { PAGE 



Section 3: General Education Requirements - Complete Only_~licable 

Subject + catalog number: { CONTROL Forms.TextBox.1 \s } 

For revision requests: 

1. Does this course already fulfill General Education requirements? { FORMCHECKBOX } Yes 
FORMCHECKBOX } No 

2. If Yes, which ones: { CONTROL Forms.TextBox.1 \s } 

3. To request additional General Education requirements, complete the information below. 

For new courses, complete all applicable information below. 

Courses that meet General Education requirements must include in the course syllabus adequate information to 
permit the Curriculum Committee to assess course content against the criteria specified for each General 
Education category. The course syllabus should give evidence that the criteria have been met. (The criteria 
document is available at http://www.unc.edu/depts/uc/Faculty/GenEd_criteria.pdf). No more than two General 
Education designations, as the norm, will be approved for any new or revised course. 

Criteria applicable to all General Education courses: 

Course syllabus includes a final examination. (Foundations, First Year Seminars, and EE-only courses 
are an exception to this requirement) 
Course syllabus makes it clear that at least 10 pages of writing or the equivalent in intellectual labor are 
required. 

¯ For science, math, and performance courses, where little writing is typically assigned, the course requires 
the intellectual equivalent of at least 10 pages of writing outside of class. 

,, The course involves recitation meetings or allows for regular discussions in other ways. 
¯ For science and math courses, where regular discussions may not be appropriate, the course requires 

students to apply their acquired knowledge to challenging problems. 

Foundations 

{ FORMCHECKBOX } English Composition and 
Rhetoric (CR) 

{ FORMCHECKBOX } Foreign Language (FL) 

{ FORMCHECKBOX } Quantitative Reasoning (QR) 

{ FORMCHECKBOX } Lifetime Fitness (1 credit) 

{ FORMCHECKBOX } Philosophical and Moral 
Reasoning (PH) 

{ FORMCHECKBOX } Literary Arts (LA) 

Approaches 

A course can fulfill only one Approach. 

{ FORMCHECKBOX } Physical and Life Sciences: 

With lab? { FORMCHECKBOX } Yes (PX) { 
FORMCHECKBOX } No (PL) 

{ FORMCHECKBOX } Social and Behavioral 
Sciences 

nonhistorical (SS) 

{ FORMCHECKBOX } Social and Behavioral 
Sciences 

historical analysis (HS) 

{ FORMCHECKBOX } Visual and Performing Arts 
(vP) 
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Connections 

A course can fulfill up to two Connections 

{ FORMCHECKBOX }Communication intensive (CI) 

{ FORMCHECKBOX } Quantitative Intensive (QI) 

{ FORMCHECKBOX } U.S. Diversity (US) 

{ FORMCHECKBOX } Global issues (GL) 

{ FORMCHECKBOX } The World before 1750 (VVB) 

{ FORMCHECKBOX } North Atlantic World (NA) 

{ FORMCHECKBOX } Beyond the North Atlantic 
(BN) 

{ FORMCHECKBOX } Experiential Education (EE) 
[choose one below]: 

{ FORMDROPDOWN } 

Please remember to attach a course syllabus (see item #15 from section 2 above). 
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REVISED VERSION 

AAAD 230 Black Women in Cinema 

Instructor: Charlene Regester 
Meeting Place: 

Spring 2014 
Meeting Time: Monday 3:30-6:20pm 

This course is designed to interrogate the diverse representations that black women have personified on screen, 

investigate the intersectionality between their off-screen lives and their on-screen performances, and explore what and 
how they contributed to the cinema industry. This examination will investigate both less well-known African American 

actresses in the early years of cinema as well as the more well-kmown actresses in contemporary cinema. Although this 

investigation intends to explore pmnarily black actresses, it will also illuminate the contributions of black women 
filmmakers who have contributed to the cinematic experience. 

The course will begin with an examination of black women performers who were popularized on stage and paved the 

way for those who made the transition to cinema. This introduction will provide the background for interrogating the 
emergence of black screen actresses who appeared on screen from the early 1900s to the present~ Specifically, the 

contributions of black women will be evaluated according to: 1) who these women were; 2) what they contributed to the 

black screen image; 2) how they functioned on screen; 3) what kinds or racial representations did they provide; 4) how 

they subverted these racialized representations; 5) what they contributed to black popular culture, etc. To identi~ and 

assess significant actresses in the last century of film history, actresses who emerge in each decade will be identified, 
their contributions to cinema will be examined, and the films in which they appeared will be introduced. 

This class is a theoretical, critical and historical examination of the myriad contributions that black women have made to 
the cinematic experience. Moreover, theoretical concepts such as those advanced by Deleuze, Lacan, Freud, Fanon, and 
others will be introduced to selwe as useful tools for analyzing how these women were positioned on screen. 
Additionally, this course intends to examine how the black female body became a trope for examining race, sexuality, 
and modernity. While the class is designed to employ a chronological approach it will also institute a thematic approach 
to unravel the contentious history that black women endured as they were often problematized because of the race, 
gender, and sexuality. Organizing thematics guiding this investigation include: a) Black Stage actresses/performers who 
Impacted Screen Actresses; b) iEarly silent screen Black Actresses c) Black Actresses as trans-Atlantic Icons; d) Black 
Actresses During the Flapper Age; e) Black Actresses as Subservients; f) Black actresses as Entertainers/Political 
Activists; g) Black Actresses as Symbols of Matemalism; h) Black Actresses as Sex Symbols; i) Black Actresses as Civil 
Rights Advocates; j) Black Actresses as Blackexploitiation Icons; k) Black Actresses as Stars and Cross-Over Artists; 1) 
Black Actresses and Contemporary Representations of Blackmess; and m) Black Women as DirectorsiFilmmakers. 

The instructional teaching method and media used in this course will consist of lectures, texts, videosidvdsifihns, and 
guest speakers. Two examinations (a mid-term and final) will be given during the semester. Students will be required to 
submit two (7-9 page papers in length) examining some aspect of the black woman’s role in cinema. These papers must 
be completed by the stated deadlines and adhere to basic rules on academic style (i.e. MLA iHandbook of Style or 
Chicago Manual of Style, etc.). Students will be required to submit weekly critiques of class screenings and conduct 
research for developing assigned papers. 

Required Texts: 
Brown, Jayna. Babylon Girls’: Black Women Performers and the Shaping of the Modern (Durham: Duke University 

Press, 2008). 
Mask, Mia. Divas on Screen: Black Women in American Film (Urbana and Chicago: University of Illinois Press, 2009). 

Regester, Charlene. African American Actresses: The Struggle for I~?sibility, 1900-1960 (Bloomington: h~diana 
University Press, 2010). 

Secondary Texts: 
Bobo, Jacqueline, ed. Black Women Film and Video Artists (New York: Routledge, 1998). 
Bogle, Donald. 7bins, Coons, Mulattoes, ~lammies, & Bucks: An Interpretive History of Blacks in American Films (New 

York: Continuum, 1989). 
Bogle, Donald. Bright Boulevards’, Bold Dreams: The Story of Black Holl)m, ood. (New York: One World Ballantine 

Books, 2005). 
Bogle, Donald. Brown Sugar: Over One Hundred Years of America’s Black Female Superstars (expanded edition) (New 

York: Continuum, 2007). 
Dunn, Stephane. "Baad Bitches" and Sassy Supermamas: Black Power Action Films. (Urbana and Chicago: University 

of Illinois Press, 2008). 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected and assigned for "this course. 
3. Students are required to write two papers (7-9 pages) due on specified dates. 
4. Students are required to submit a one -page (non-graded) weekly critique of the :film screened in class. Completing all weekly 
critiques will influence your final course grade. 
5. Students are required to submit an obituary, for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required [’or this course, a course pack also has been compiled and contains relevant articles in addition to the 
materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No make-up exams will 
be given. 

ATTENDANCE: 
Attendance is mandatory and will i~ffluence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will i~ffluence your final course grade. 

ADDITIONAL SCREENINGS: 
On Wednesday night from 6-8 pm films will be shown in the Undergrad Library for extra credit. All students are encouraged to 
attend some of these screenings as your attendance will influence your final grade in the class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell phones, texting, and any 
other intrusive technological devices or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the U~fiversity’s honor code policies and procedures. Every Student enrolled in this course is 
expected to fully participate and observe the honor code. 

TAPING LECTURES: 
You are not: allowed to tape lectures unless you have received the permission of the instructor. 

COPYRIGHT: 
Protected by common law copyrights law - copying is strictly forbidden. 

SYLLABUS MODIFICATION: 
The instructor reserves the right to re-order or re-arrange assigmnents, exam dates, films screened, or paper due dates where 
necessary. Students will be notified in class or by email in the event that such changes are made. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



WEKLY SCHEDULE 

WEEK I - Black Stage Actresses Who Impacted Screen Actresses 
Early Silent Screen Actresses 
Madame Sul-Te-Wan 
Evelyn Preer 
Lucia Moses 

Screenings: Scar of Shame 

WEEK II - Black Actresses as Trans-Atlantic Icons 
Josephine Baker 

Screenings: Siren of the Tropics 

WEEK III - Black Actresses during the Flapper Age 
Nina Mae McKinney 

Screenings: Hallelujah 

WEEK IV - Black Actresses as Subse~v’ients 
Hattie McDaniel 
Louise Beavers 
Marietta Canty 
Butterfly McQueen 

Screenings: Gone with the Wind 

WEEK V - Black Actresses as Entertainers 
Lena Home 
Hazel Scott 

Screenings: Cabin in the Sky 

I Dood It 

WEEK VI - Black Actresses as Symbols of Maternalism 
Ethel Waters 
Claudia McNeal 

Screenings: Alember of the Wedding 
Pinky 

A Raisin in the Sun 

WEEK VII -Black Actresses as Sex Symbols 
Dorothy Dandridge 



Screenings: Tamango 

Carmen Jones 

WEEK VIII - Black Actresses as Civil Rights Advocates 
Ruby Dee 
Cicely Tyson 

Diana Ross 

Screenings: Sounder 

La@ Sings the Blues 

WEEK IX - Black Actresses as Black Exploitation Icons 

Tamara Dobson 
Pare Grief 

Screenings: Foxy Brown 

Coffj~ 

WEEK X - Black Actresses as Stars and Cross-Over Artists 
Whoopi Goldberg 
Halle Berry 
Angela Bassett 

Screenings: Color Purple 

Waiting to Exhale 
Monster’s Ball 

WEEK XI- Black Actresses and Contemporary Representations of Blackness 

Queen Latifah 
Monique 

Jada Pinkett 

Screenings: Set It Off 

Precious 
The Help 

WEEK XII - Black Women as Filmmakers 
Euzhan Palcy 
Kasi Lemmons 
Julie Dash 

Screenings: Sugar Cane Alley 

Eve’s Bayou 

Daughters" of the Dust 



AAAD 230 COURSE OBJECTIVES: 

The student should be able to master the following objectives after completing each of these units: 

Introduction to Black Women in Cinema/Black Women Stage Performers Who Paved the Way for Black Women to 
Emerge on Screen 

1. Identify early black womcn stage pcrformers. 
2. Explore the obstacles they faced as performers encountering a male dominated arena. 
3. Describe and discuss their performance style. 
4. Explain what and how they contributed to black theater pertbrmance. 
5. Explore how they transported representations of blackness ttuoughout tile diaspora. 

Black Actresses as Silent Screen Performers and Trans-Atlantic Icons 
1. Identify some of the first silent screen black actresses such as Madame Sul-Te-Wan. 
2. Discuss the dilemma that black actresses (such as Sul-Te-Wan) who worked in the white male dominated Hollywood industry" 

faced. Examine how these actresses negotiated the politics of their racial representations on and off screen. 
3. Examine why Josephine Baker has been characterized as a Trans-Atlantic icon. Explore to what cxtent her screen 

representation coincided with her off screen life. Identify how she was utilized by the (primarily) French cinema industry’ in 
to construct representations of blackness. Exalimle how she is constructed as a colonial figure on screen and assess the 
implications of this representation. 

4. Identify how Baker constructed black sexqaality in her screen representations and explore how her politics intersected wittl her 
screen representations. 

5. Examine how Baker became an embodiment of the trans-Atlantic aa~d as a traveling body; discuss how she was forever in 
search of a home. 

6. Describe to what extent Baker was dually positioned in that she created the stereotype while at the same time subverted the 
stereotype. 

Black Actresses During the Flapper Age 
1. Identify and describe black women who emerged in what has been characterized as tile flapper age. Explore how this period of 

feminism influenced the pelfbi~nances of black screen actresses. 
2. Examine the contradictions ofNina Mae McKinney’s on screen performances with her off screen life. 
3. Describe how the black woman is doubly coded in Halleh,jah as both an object of desire and derision. 
4. Identify the strengths as well as weaknesses of McKinney~s characterization in Hallelujah. 
5. Identify black women who appeared in Oscar Micheaux’s films (i.e. lIZithm Our Gates or Body and Soul) and compare these 

women to those who appeared in Hollywood productions to determine what they contributed to the black screen image. 

Black Actresses as Subservients and Entertainers 
1. Identify black actresses who were popula~ed as subse~vients in ttollywood productions. 
2. Examine why these roles were popularized and explore why black subselvients were deemed necessary to the construction of 

the white self. Describe the relationship that existed between the black maid and white mistress. Examine how the black 
subservient functioned on screen and provided personifications of blackness. 

3. Identify black actresses who appeared on screen primarily as entertainers. Examine why they emerged in the decade of the 
1940s. 

4. Explore why they viewed themselves as resistant entertainers who attempted to de~v "the social conscriptions imposed. Discuss 
how these artists saw themselves as political activists and how they sought to change the oppressive system they faced. 

5. Describe tile impact of black female entertainers such as Lena ttorne and ttazel Scott. 

Black Actresses as Symbols of Maternalism and Sexuality 
1. Identify black actresses who became symbols of Maternalism and assess how they constructed such representations on screen. 

Compare how these matriarchal figures were similar to or different from earlier representations of the black matriarch on 
screen. 

2. Discuss the contradictions associated with the black matriarch on and off screen. Explore how "the black matriarch provided 
representations of blackness. 

3. Identify black actresses who became sex symbols and assess how they were constructed on screen. Examine how these women 
constructed race on screen. 

4. Describe to what extent they internalized these representations of themselves and discuss tile impact these representations had 
on tile black screen image. 

5. Discuss how their off screen lives impacted their own screen representations. 

Black Actresses as Civil Rights Advocates and Black Exploitation Icons 
1. Name and identify black actresses who assumed strong and defiant roles on screen in the decade of the 1960s and assess why 

these women have been characterized as Civil Rights advocates based on their screen performances. 
2. Examine how and why these actresses conform to the social and political upheaval associated with the Civil Rights Era. 
3. Discuss how they were constructed on screen and analyze how they both confbml to as well as deviate t?om tile stereotype. 



4. Describe the implications of their representations for the black screen itnage. 
5. Identify fihns in which they appear and discuss why their films have been characterized as vehicles of the Civil Rights 

Movement. 
6. Identify actresses who represent black exploitation icons. 
7. Define black exploitation films and discuss the political significance of these fihns in the period in which they were produced. 
8. Identify the strengths and wea1~nesses of these films. 
9. Explain the appeal these films provided to non-black spectators and how audiences identified with these female protagonists 
10. Exan~ine how these black ac’ucesses were ambivalently constructed in that they both appealed to and repelled the patriarchal 

system in which they existed. 

Black Actresses as Stars and Cross-Over Artists 
1. Identify black actresses characterized as stars ill a later period of film histoly and assess how they constructed stardom. 
2. Discuss how they provided representations of blackness in their screen portrayals and examine what they contributed to the 

black screen image. 
3. Examine how the Color Purple provides a feminist critique of the black woman’s experience and explore audience reception to 

this film. 
4. Examine the complexity of the CoIorPurple as a film that promotes black feminism yet negates black masculinity. 
5. Identify how Whoopi Ooldberg challenged one dimensional views of black women in her role in The CoIorPurple. 
6. Examine how black women such as Whoopi Ooldberg and Halle BeiTy have become cross-over artists and assess what they 

have contributed to file black screen image. 
7. Explain the controversy that erupted surrounding Halle Being’s award winning peribrmance in ~onsler’s Ball and discuss the 

implications of her role for black female sexuality on screen. 

Black Actresses and Contempora~ Representations of Blackness/Black Women Filmmakers 
1. Identify contemporary black actresses who have contributed to the black screen image and describe the impact of their 

representations. 
2. Assess to what extent the black actress has contributed to improving the black screen image. 
3. Exaimne how black women attempt to liberate themselves from a masculimst discourse ill their screen representations and 

detei~nine if they are successful. 
4. Explain the complexity of the black woman’s representation in fihn such as Precious and discuss tile implications of these 

representations. 
5. Explore the implications of contemporary" representations of the black subservient in films such as The Helt) relative to their 

predecessors. 
6. Identify contemporary black women filmmakers and discuss how their representations of black women compare to "those 

produced by Hollywood. 
7. Discuss the filmmaking style and technique of black women fihranakers, examine "the themes developed in their films, and 

explore their significance. 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, October 3, 2013 2:42 PM 

Morgm~, George Fredrick <gfinorgan@store.unc.edu-~ 

ILS: Textbooks for A~A~A_D 250 

Dear George for AAAD 130: Please order the following texts-- 

Frederick Douglass, Narrative of the Life of Frederick Douglass: An American Slave 

Michael Gomez: Reversing Sail: A History of the African Diaspora 

Saidiya Hartman: Lose Your Mother: A Journey Along the Atlantic Slave Route 

Jamaica Kincaid: A Small Place 

Sincerely, Charlene Regester 

From= Morgan, George Fredrick 
Sent= Wednesday, October 02, 2013 i0:53 AM 
To= Regester, Charlene B 
Subject= RE: Textbooks for AAAD 250 

"[’harlk yot~, Professor R~:,gest~-:~r. 

Hop~:~ yot~r s~:,m~:_~st~:,r is going well. 

g 

From= Regester, Charlene B 
Sent= Wednesday, October 02, 2013 10:42 AM 
To= Morgan, George Fredrick 
Subject: Textbooks for AAAD 250 
Dear George: I will use the same textbooks for AAAD 250 currently being used for this semester. I will have to email you later regarding the AAAD 130 because this is a new 
course and 1 need to resolve the texts that I intend to use. I should email you no later than Friday. Hope this is not too late. Thanks much. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, October 4, 2013 11:36 AM 

Janken, Kenneth R <krjanken@email.unc.edu~~ 

ILE: Summer School 2014 teaching request 

Dear Janken: Regarding your request for Summer 2014 1 would like to teach AAAD 250 Monday-Thursday which generally meets in a 2 hour time slot from 3-Spin or :t-3pm 
First Session Only. I can teach second session but prefer First Session. Thanks for your consideration. Sincerely, Charlene Regester 

From-" Janken, Kenneth R [krjanken@email.unc.edu] 
Sent; Friday, October 04, 20:13 8:46 AM 
To: department listserv 
Subject; Summer School 20:t4 teaching request 

Deax Colleagues, 

If you axe interested in teaching during one of the m-o semester sessions in 2014, please send me an email with your request by the end of the day on Thursday, 

October 10. Please let me know which course you would like to teach, which session, and what times you can teach. The standard summer course is offered five days 

a week in the follomng time slots: 8- 9:30, 9:45-11:15, 11:30-1, and 1:15-2:45. Under exceptional circumstances, a nonstaJ~dmd afternoon schedule may be possible. 

Given the expected budget allocations, it is unlikely that anyone will be able to teach more than one Summer School course, but of course let me know if you want to 

teach two courses. Here are a couple of factors that Eunice and I will consider in setting the teaching assignments: 

:1. Faculty who have not taught recently or ti-equently in the summer ~hool program will receive extra consideration. 

2. Faculty willing to teach in either session have a better chance of working summer ~hi~ol, depending upon budget possibilities and curricular needs. More thnds 

may be available for the second summer session than for the first. It tnay be necessa~ to switch com5es to obtain balanced summer offerings. 

Courses that do not meet minimum enrollment of twelve students may be canceled. The Summer School has previously canceled comses that did not meet minimum 
enrollments; and is likely to do so again. 

Regards, 

Kenneth 

Dr. Kenneth R. Janken 

Department of African, African American, and Diaspora Studies 

109 Battle Hall, CB# 3395 
University of North Caxolina 

Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 
Click on a link for intb~mation about my publications: 

http:/iundpress.nd.edu~’book:P00780 

http:/iundpress.nd.edu~’book:P00723 

You are cnrrently snbscribed to aaad as: regester(r-~email.unc.e&~. 
To unsubscribe click here: http:/ilists.unc.edu’u?id=65646456.94d215e1724eabTc882d0cbffl ball bf&n=:T&l=aaad&o=33680458 

(It may be necessa~ m cut and paste fl~e above URL iffl~e line is broken) 

or send a blank emaJl m leave-33680458-65646456.94d215e1724eabTc882d0cbfflbaflbf,~;listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, October 21, 2013 9:38 AM 

Janken, Kenneth R <krjmaken@email.unc.edu~~ 

I~E: Thanks 

Dear Janken: Thanks so much for the information. Sorry it has taken me some time to get back with you. Hope you had a good break. Sincerely, Charlene Regester 

From: Janken, Kenneth R 
Sent: Friday, October :t8, 2013 1:05 PM 
To: Regester, Charlene B 
Cc: Demetriou, Cynthia 
Subject: RE: Question 

Dr. Kem~eth R Jm~ke~ 

Depamnent of African, Afiican American, and Di~q)ora Steadies 

Chapel Hill, NC 27599--3395 

(919) 962-.1519 (voice) 

(919) 966-2694 (flax) 

From: Regester, Charlene g 
Sent: Friday, October ~8, 20~3 ~:36 AM 
To: Janken, Kenneth R 
Subject: Question 
Dear Professor Janken: Currently, I am teaching a freshman seminar and in previous years we used to have ~ submit a mid-term grade for them to ale~ them of their 
progess. Do you know if we are still required to do this and if so, please let me know who I need to con~ct in order to submit these progress repots. ~an~ much and hope 
you have a good break. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <iO=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Monday, October 2:[, 20:[3 9:50 AM 

Sockell, Charles W <cwsockell@store.unc.edu> 

RE: Josephine Baker Critical Reader Mississippi UP 

JosephineBakerCriticaIReader_ INTRODUCTION_MISS UP.doc 

Dear Chuck: Attached is the revised version of the Josephine Baker Critical Reader. Will send the revised table of contents and notes to contributors in a separate email. We 

will need to have an electronic copy sent the editor of Mississippi University Press (Will provide his name and email in a separate message). 
In the revised version we have eliminated: 

a) Entire section on Dirty Dancing 

b) Essays in other sections but the table of contents will be a guide for determining which essays should remain included in the manuscript 

c) Tn the appendices we eliminated filmography and discography 

We would like one hard copy that I will come by and pick up. The electronic copy should be forwarded to the editor. If you have any questions send me an email or if you need 
for me to come over please let me know. 

Sincerely, Charlene Regester 

From= Sockell, Charles W 
Sent= Tuesday, October 15, 2013 2:4-4 PM 
To= Regester, Charlene B 
Co: STS - CPACK5 
Subject: Re: Josephine Baker Critical Reader Shortened Version 

Hi Charlene, 

Hapw to help you with this.., no problem. Just to let you know I am out of the office [br a few days the last of the month, the 28th, 29th, and 30th but I have cc’d 

Brad on this also. He is the one who does all the work here anyway! 

JUS~L seud it ~o us wheu you have things ready. 

Best, 

Chuck 

From: <Regester>, "regester@email.unc.edu" <regester@email.unc.edu> 

Date: Tuesday, October 15, 2013 2:29 PM 

To: Chuck Sockell <cwsockell@store.unc.edu> 

Subject: Josephine Baker Critical Reader Shortened Version 

Dear Chuck: Currently, we are submitting the Josephine Baker Critical reader as a shortened version to another press. Therefore, I wanted to know if you would create one 
hard copy of the shortened version and an electronic file that we could send electronically. We will not have the shortened version completed unN probably Nonday after the 
fall break. If this is possible, T will bring over or send by email the necessary parts. The main thing is that we will have: 

1) Revised Table of Contents 

2) Revised Contributor Notes 

3) Revised Introduction 

4) Some essays in each section will be eliminated and the entire section called "Dirty Dancing" has been deleted. In the appendix, the discography and filmography have been 
deleted. Everything else, including the bibliography remains the same. 

The Table of Contents will guide you as to what has been excluded. 

Please let me know if you will be willing to work with us on assembling this material Hope to hear from you soon. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <iO=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Monday, October 21[, 20113 $0:04 AM 

Sockell, Charles W <cwsockell@store.unc.edu> 

RE: Josephine Baker Revised Table and Notes for MissUP 

Baker_Contributors Notes_MissUP.docx; Baker_TableofContents_ MissUP.doc 

Dear Chuck: Attached are the Revised Contributor Notes and Revised Table of Contents. When the materials have been assembled please forward an electronic copy either to 

me or directly to the press. The editor is Craig Gill and his email address is: cgill@ihl.state.ms.us 

Thanks very much for your assistance in this process. Sincerely, Charlene Regester 

From-" Sockell, Charles W 
Sent-" Tuesday, October 15, 2013 2:4-4 PM 
To; Regester, Charlene B 
Co= STS - CPACK5 
Subject; Re: Josephine Baker Critical Reader Shortened Version 

Hi Chaxlene, 

Hapw to help you with this.., no problem. Just to let you know I am out of the otlice for a t~w days the last of the month, the 28th, 29th, and 30th but I hmTe cc’d 
Brad on this also. He is the one who does all the work here anyway! 

Jus~ send it to us when you have things ready. 

Best, 

Chuck 

From: <Regester>, "regester@email.unc.edu" <regester@email.unc.edu> 

Date: Tuesday, October 15, 2013 2:29 PM 

To: Chuck Sockell <cwsockell@store.unc.edu> 

Subject: Josephine Baker Critical Reader Shortened Version 

Dear Chuck: Currently, we are submitting the Josephine Baker Critical reader as a shortened version to another press. Therefore, I wanted to know if you would create one 
hard copy of the shortened version and an electronic file that we could send electronically. We will not have the shortened version completed until probably Monday after the 
fall break. If this is possible, I will bring over or send by email the necessary parts. The main thing is that we will have: 

1) Revised Table of Contents 

2) Revised Contributor Notes 

3) Revised Introduction 

4) Some essays in each section will be eliminated and the entire section called "Dirty Dancing" has been deleted. In the appendix, the discography and filmography have been 
deleted. Everything else, including the bibliography remains the same. 

The Table of Contents will guide you as to what has been excluded. 

Please let me know if you will be willing to work with us on assembling this material. Hope to hear from you soon. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, October 24, 2013 2:09 PM 

Janken, Kenneth R <krjmaken@email.unc.edu.~ 

ILE: Do you have Letterhead Template for Depaxtment 

Dear Professor Janken: Thanks tremendously. Sincerely, Charlene Regester 

From; Janken, Kenneth R 
Sent: Thursday, October 24, 2013 :t:36 PM 
To-" Regester, Charlene B 
Subject; RE: Do you have Letterhead Template for Department 

Altached is fl~e file. 

Kenneth 

Dr. Kenneth R~ Janken 
Depar~.met~t of Afi:ica~. Aflrican American, and Diaspora Studies 

109 Battle Hall, CB#~ 3395 
l J ~iversi b’ of N or~h C arol ma 

(,h apd H IL N( ....... ~... 

(9I 9) 902-1~19 ~’ voice) 

(9I 9) 966-2694 

From: Regester, Charlene B 
Sent: Thursday, October 24, 2013 1:33 PM 

To: Janken, Kenneth R 
SuNect: Do you have Letterhead Template for Department 
Dear Professor Janken: Currently, I am agemptin~ to Npe a leger and I need the new template for the depa~ment legerhead. ~e office did send me one over the Summer 
but I cannot use this because it ~eads me back to UNC’s website ~ a print s~le ~ulde. If you have a copy of the ~mpla~ that ~s accessible, can you please fo~ard. I apologize 
that I have had so many questions but I am t~n9 to s~y current and make sure that I abide by all appropriate procedures. ~an~ much. S~ncerely, Charlene Reges~r 



Moore Undergraduate Research Apprentice Program 
Announcement of Summer Student Fellowships 

May 25-July 31, 2014 

The Moore Undergraduate Research Apprentice Program (MURAP) is a paid 
summer internship designed to foster the entrance of talented students from 
diverse backgrounds within the humanities, social sciences, and fine arts into 
graduate school and faculty positions in U.S. colleges and universities. More 
broadly, the program seeks to increase the presence of minorities and others 
who demonstrate a commitment to eradicating racial disparities in graduate 
school and eventually in academic ranks. The program serves the related 
goals of providing role models for all youth and structuring campus 
environments so that they will be more conducive to improved racial and 
ethnic relations. MURAP aims to achieve its mission by identifying and 
supporting students of great promise and helping them to become scholars 
of the highest distinction. 

Each summer, the program brings to the University of North Carolina at 
Chapel Hill campus a cohort of 20 undergraduates (rising juniors and 
seniors) from colleges and universities in the U.S. for an intensive, ten-week 
research experience. With the guidance of a UNC faculty mentor with whom 
they will meet several times per week, students are expected to develop a 
20- to 25-page research project. In addition, all students must participate in 
the following components of the program: 1) a weekly 3-hour seminar where 
they will present and discuss their research with the entire cohort, 2) a GRE 
review course (2-hour sessions three times per week, with required 
assignments and tests), 3) three two-hour weekly workshops (Writing, 
Communication Skills, and Graduate Professional Development), 4) 
supplementary lectures, as scheduled, and a two-day academic conference 
on July 24-25. Also on the schedule are a Writing Clinic, available for four 
hours three times a week, and a variety of social events. 

Participants must submit to the MURAP administrative office by scheduled 
deadlines mentor-approved assignments related to their research papers 
(abstract, prospectus, first draft, final paper). Students who do not follow the 
guidelines of the program risk being dismissed and will forfeit any unpaid 
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portion of their stipends. A sample calendar of required activities and 
deadlines is available on our website. 

For their participation in the program, student fellows will receive 1) a 
stipend of $3500 (students holding Mellon Mays Undergraduate Fellowships 
will receive the summer stipend from their home institutions instead), 2) an 
allowance for meals of $1500, 3) any required books, 4) a travel allowance 
up to $500 to cover the cost of transportation to and from Chapel Hill, and 5) 
on-campus housing. 

PLEASE NOTE: 

1) Dr. Debra Skinner, Associate Director of UNC’s Center for Genomics and 
Society (CGS) and Adjunct Professor of Anthropology, will fund and serve as 
mentor to one additional student whose proposed research project is related 
to the ethical, legal, or social issues involving genetic research. She would 
be glad to receive inquiries from students who would like to hear more about 
the types of projects that would meet these requirements. Students with 
backgrounds in sociology, anthropology or philosophy would be strong 
candidates. For more information on research projects that would be 
relevant, please go to the CGS website 
(http://genomics.unc.edu/genomicsandsociety), or contact Dr. Skinner 
(debra.skinner@unc.edu). 

2) Rising seniors applying to MURAP should consider applying 
simultaneouslyto the Institute for Recruitment of Teachers (IRT), as their 
deadline for application is usually April 1. If selected for both our program 
and theirs, students will be allowed to join IRT’s Associate Program only. 
Through it participants will receive 1) valuable assistance and counseling 
during the graduate school application process, 2) fee-waivers when 
applying to consortium schools, and 3) help advocating for sufficient funding 
for advanced study. For more information consult 
http: / / www.a ndover.ed u / Su m merSession O utreach / I F ROTeac hers/Pages/d 
efault.aspx. 

Applying to MURAP 
APPLICA TION DEADLINE: February 7. 2014 

Program applicants should be mindful that MURAP offers an intensive 
research experience that requires a substantial commitment of time, 
intellectual resources and effort. Therefore, students may not be employed or 
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take classes while enrolled in the program and must remain in Chapel Hill 
during the ten weeks, Weekend travel is discouraged but may be permitted 
on occasion with approval from mentor and Director. Student fellows are 
selected based on a variety of factors that may include: 

Academic promise 
Serious intent to attain the PhD (as opposed to a 
professional degree) and become a college professor in one 
of our targeted fields 
Clarity and quality of statement of research interests (must 
describe intelligently, concisely and informatively one or 
more possible lines of investigation for the summer project 
and demonstrate your suitability to undertake it) 
Availability of an appropriate mentor 
Demonstrated commitment to increasing opportunities for 
underrepresented minorities 
Strength of faculty recommendations 
Class standing (all things being equal, seniors are normally 
given preference) 
Ability to partake in all required program components 

Applicants must be U.S. citizens or permanent residents, must have 
completed at least four semesters of undergraduate study, and must have at 
least one semester (or a minimum of 12 credit hours) of undergraduate work 
remaining when they enter HURAP. 

To apply to the program please see the instructions found on MURAP’s 
website murap.unc.edu beginning on November 4, 2013. For questions 
please contact Ms. Marissa Garcia, Program Coordinator, at murap@unc.edu. 
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Interested in a Research Internship that prepares you 

for a PhD in the 

Humanities, Social Sciences, or Fine Arts? 

Internship location." C~VC-Chapel Hill 

Applicants must be: 

-current sophomores or juniors 

-interested in obtaining a PhD in the Humanities, Social Sciences, 

-committed to diversi~ 

or Fine Arts 

Visit our website at murap.unc.edu 

Application deadline: Feb. 7, 2013. 
Summer 2014 program: May 25-July 31, 2014 



FrOlll; 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, November 7, 2013 11:18 AM 

Bardsley, Janice B <bardsley@email.unc.edu-~ 

ILE: Facul~ Review Class Visit 

Dear Jan: Esther Lisanze is giving an exam on Monday Nov. 11 for her 10am class -- the next potential days for meeting include Wednesday (November 13) at 10am or Friday (November 15) 
at 10am. Please let me know what works best for your schedule as I attempt to coordinate the class visit Thanks much. Sincerely, Charlene Regester 

From: Bardsley, Janice B 
Sent: Tuesday, November 05, 2013 9:11 AM 
To: Lee, Margaret Carol; Regester, Charlene B; Sahle, Eunice N 
Subject: Lecturer Review FolTlls froln Asian Studies 

Dear Charlene, Eunice, Margaret, 

Looking forward to meeting you tomorrow-. In cases these might be of interest, I am attaching some forms that we have developed in Asian Studies for lecturer reviews. We have lots of 
lecturers, so lots of reviews every year and ~ve’ve tried to simplify the process with forms. I also attach a document we made for lecturers about how to compile a dossier and statements of 
teaching, professional development, and service; this is titled How to Apply for Sr Lecturer, but it is applicable to all lecturer dossiers 

Cheers, 
Jan 

Jan Bardsley 

Associate Professor and Chair 

Department of Asian Studies 

Room 121 New West, tel: 919-%2-1534 

UNC-Chapel Hill 

President, Southeast Conference/Association of Asian Studies 
Co-editor with Laura Miller of Manners and ?,/hschief: Gender, Power, and Etiquette in Japan (UC Press, 2011 ) 



Swahili 401: Lesson Plan 11-13-2013 

Stage 1: 

I) Warm up 

II) Stating today’s lesson: Njia za Usafiri (Different Ways of Travelling) 

Objective of the Lesson: By the end of the lesson, students should be able to 

name different ways of travelling and state how they travel to different places. 

Stage 2: (What instructional activities will I use to meet the above objective?) 

The following instructional activities will be used to achieve the objective of the 

lesson: 

Activity 1: Pre-teaching vocabulary of the lesson 

Activity 2: Listening: Students will listen to the instructor as she reads the text 

Activity 3: Reading: Students will read the text 

Activity 4: Writing: students will write their own text on ways of travelling 

Activity 5: Speaking: Students will talk in pairs about ways of travelling 

Activity 6: Output: Students will share in front of the class how they go to 

different places. 

Stage 3: (How will I determine if the lesson’s objective has been met?) 

The students will write a paragraph on how they travel to different places. After 

writing they will share their information in pairs and before the entire class. 

Materials needed for this lesson: 

Pictures, written text, and online material (i.e. video). 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, November 11, 2013 10:49 AM 

Bardsley, Janice B <bardsley@email.unc.edu-~ 

ILS: Meetings for ~eview 

Dear Jan: On Wednesday November 20 -- we ~vill have just one meeting at 3pm and will combine all our obj ectives into this one meeting -- first half is to inter~dew candidate and second half 
vote on our recormnendation; assemble final materials for the report. It will be better to do this in one setting rather than have t~vo meetings. This Wednesday November 12 at 2pm -- we will 
develop questions and revie~v the various components of the report. Please note that Eunice indicated that I had not received all evaluations which I hope to receive by Wednesday so that 
I can circulate at our meeting. Hope to see you then. Sincerely, Charlene Regester 

From: Bardsley, Janice B 
Sent: Sunday, November 10, 2013 12:55 PM 
To: Regester, Charlene B 
Cc: Bardsley, Janice B 
Subject: Meetings for review 

Dear Charlene, 

I’m confirming that I can attend the meetings below for the review committee. I’m son?z about the scheduling mistake I made last week, so I want to make sure I get everything else down. 

Wed, Nov 20, 10-11 am [to make questions and to discuss drafts of our report sec tions] 

Wed, Nov 20, 2-3pro [to interview the candidate for reappointment; following the interview, we discuss and vote on our recommendation] 

At some point, we review and sign a :final draft. 

Cheers, 
Jan 

Jan Bardsley 
Associate Professor and Chair 
Department of Asian Studies 
Room 121 New West, tel: 919-962-1534 
UNC-Chape[ Hill 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, November 12, 2013 11:25 AM 

Me~, Winifred F <flceddie@email.unc.edtr~ 

ILS: DVD For Your Collection 

Dear Fred: Also last night on PBS they had an excellent documentary on president JFK -- I think that this might be in two parts and the second part will be aired next week. 
This would also be a useful teaching tool for those in history, political science, leadership, american culture, etc. Sincerely, Charlene P, egester 

From: Metz, Winifred F 
Sent: Tuesday, November 12, 2013 9:47 AM 
To: Regester, Charlene B 
S,,bject: Re: DVD For Your Collection 

will definitely bny this. my husbm~d watched this laser week while i was in charles~ton and DVR’ed it so I cotfld watch when I got back... 

Winifred Fordham Metz 

Media Librarian & Head, Media Resoumes Center 
University of North Carolina at Chapel Hill 

freddie~,email, unc,edu 
919-962-4099 

OnNov 7, 2013, at 9:00 AM, Regester, Charlene B wrote: 

Dear Fred: P,ecently on PBS American Masters they provided a 2 hour documentary on Jimi Hendrix. It was very informative and enlightening abut his contributions to rock 
music in the 1970s. Thus, I am recommending that you try to get a copy for your collection as it will be useful to people in music, cultural studies, african american studies, 
etc. A number of artists who came along at the same time are interviewed regarding his contributions to music including members of the Beatles. Sincerely, Charlene 
Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, November 13, 2013 1:34 PM 

Smith, Stacie D <sdsmith@store.~mc.edtr~ 

ILE: Bull’s Head 

Dear Stacie: Thanks for the update. Sincerely, Charlene Regester 

From: Smith, Stacie D 
Sent: Wednesday, November 13, 2013 12:45 PM 
To: Regester, Charlene B 
Subject: Re: Bull’s Head 

We have lots of copies of Courage in the Moment in stock. I am not there today but anyone at the counter cm~ grab a copy tbr you if you come in today, 

Thanks! 

Stacie 

Sent from my iPad 

On Nov 13, 2013, at 12:25 PM, "Regester, Charlene B" <.__m_tg__e_~_e__r(_a2__e__Lr_t_@_:__u_!)__c_:__e__d_t_g- wrote: 

Dear Stacie: Thanks for the message can you also order Courage in the Moment: The Civil Rights Struggle, 1961-1964 .... I will take either the paper or hard 
copy. Sincerely, Charlene Regester 

From: Smith, Stacie D 
Sent: Wednesday, November 13, 2013 9:52 AM 
To: Regester, Charlene B 
Subject: Bull’s Head 

Hello, 

The book you ordered, Richard E. Norman and Race Filmmaking, has arrived at the Bull’s Head Bookshop. We are holding the book under your last 

name at our sales desk and you may pick it up anytime. 

Thanks! 

The Bull’s Head 

Stacie D. Smith 

Bull’s Head Bookshop 

UNC Student Stores 

Our earnings support graduate and undergraduate UNC scholarships 

CB#1530 Daniels Bldg. 

Chapel Hill NC 27599 

919-962-5060 

To order books please e-maih 

books@unc.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, November 13, 2013 1:37 PM 

Jordan, Joseph F <j~jordan@email.unc.edu> 

FW: JOURNAL OF FILM & VIDEO - SPECIAL DOC ISSUE 

From: University Film and Video Association [UFVALIST-L@LISTSERV:AMERICAN:EDU] on behalf of Stephen Tropiano [journaloffilmandvideo@GMAILCOM] 
Sent: Tuesday, November 12, 2013 7:12 PM 

To: U FVALIST- L@ LISTSERV.AM ERICAN. EDU 
Subject: JOURNAL OF FILM & VIDEO - SPECIAL DOC ISSUE 

Journal of Film & Video Special Documentary Double Issue - Deadline 
extended! 

JOURNAL OF FILM & VIDEOSpecial Double IssueCurrent Issues in Documentary Production & StudiesGuest editors: 
Ben Levin & George Larke-Walsh 

Submission Deadline: January 15, 2014 

Publication Date: Fall/Winter 2015 

We invite articles that discuss production styles, aesthetics and consumption of contemporary documentary. We are 
especially interested in articles that address the following>Contemporary documentary screenwriting (creating stories 
through voice-over narratives, etc.).-Collaborative authorship and potential power imbalances between filmmakers and 
subjects in these situations.-Trends in narrative structuring through re-enactment and/or employing fictional tropes to 
create character types.-Documentary fandom (reality TV stars and/or star directors) and its impact on contemporary 
documentary. 

We are also interested in articles that address the effects of new technologies ad new modes of funding, distribution, 
and marketing on the production of contemporary documentaries:-How are newer image capturing devices (DSLR 
Cameras, cell phones, the Red camera, Black Magic cameras, etc.) affecting the conceptualization and production of 
documentaries?-How have Kickstarter, Facebook, etc. changed the way documentaries are being funded? What are the 
implications of obtaining financing via the Internet?-What is the impact of contemporary modes of distribution and 
marketing (YouTube, Netfiix, Vimeo, Facebook, Webpages, Blogs, etc.) on documentary production and dissemination? 

In addition, we are also interested in articles that discuss the teaching of contemporary documentary theory in the 
context of a documentary production program. 

The Journal of Film and Video is a blind, peer-reviewed journal. Please submit your essay electronically to Stephen 
Tropiano, editor, at .[ournaloffilmandvideo@gmail.com. Your name must not appear anywhere on your essay. When 
submitting your essay, please include in your e-mail the title of your essay and complete contact information (full name, 
mailing address, telephone number, fax number, and e-mail address). If you have any questions, feel free to email 
Stephen Tropiano at the above address or phone our office at .~.~.~.~.#.:#.#..~..:#..~..£.£. 

signoff Stephen Tropiano 
This list at AU can be subscribed to by sending the following message to listserv@listserv.american.edu: subscribe UFV,M, IST-L Full Name ( Full Naane should be 

your firsnt and last name.) You can leave a list by sending the following command to listserv@listserv.american.edu: signoffUFVALIST-L 0,Vrite this command in body 

ofemail with nothing else) Posting Messages: You can post messages to the list by sending an e-mail to UFV~M,IST-L@listse~w.american.edu 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, November 13, 2013 6:12 PM 

Jordan, Joseph F <j[jordan@email.unc.edu> 

EW: Participation in Black Film Center/Archive project’? 

From: Regester, Charlene B 
Sent: Monday, August 27, 2012 11:09 AM 
To-" Graney, Brian Patrick 
Subject-" RE: Participation in Black Film Center/Archive project? 

Dear Brain: Yes, I am very much interested in participating in this project and as the date nears please provide more specific information regarding what I can best contribute 
to the conference in view of the focus and direction of the panel listed. Thanks for the invitation and I look forwarding to working with you in the near future. Sincerely, 
Charlene Regester 

From: Graney, Brian Patrick [bpgraney@indiana~edu] 
Sent; Monday, August 27, 2012 10:53 AM 
To-" Regester, Charlene B 
$,,bject; ParticipaUon in Black Film Center!Archive project? 

Dear Dr. Regester: 

The Black Film Center!Archive at Indiana University is developing a proposal for the current cycle of NEH Digital Humanities Start-Up Grants to hold a conference 

and workshop on issues of digital scholarship in early black-audience film studies in late 2013: 

In a 2011 article, Jacqueline Stewart proposed a challenging new avenue for the study of early black-audience motion picture film--an area marked by its 

scarcity of extant documentation--by identifying unmined evidentiary value in what "we can learn from the singularity of each print._and what any 

existing print might teach us about the circulation, exhibition, and content of movies in this under-documented film culture. Indeed, when we think of 

each print as a unique artifact, we are encouraged to reconsider what we think of as a film’s ’content.’" Reconsidering how we define the content of a film 

print beyond the audiovisual information recorded within the frame, encompassing all of its physical characteristics, markings, and structures as a material 

artifact, introduces a series of questions bearing on the representation of film as a digital object: 

¯ How must we reevaluate and amend current best practices for digitization of motion picture film which by design omit or obscure physical 

attributes of the original artifact? 

¯ What tools, such as tiled, multi-resolution image processors, might be turned to unconventional uses in representing original film artifacts as static 

images for close examination and study? 

° And how might this representation of film as a material object offer a conceptual bridge for integrating audiovisual media in digital platforms 

within a wider network of related visual and textual documentation? 

The Black Film Center/Archive (BFCiA) at Indiana University proposes in this Level I Digital Humanities Start-Up Grant to explore these questions by 

convening an interdisciplinary group of scholars, moving image archivists, and technology specialists in digital arts and humanities for a two-day 

conference and workshop to be held in Bloomington, Indiana, in November 2013. The conference program will engage participants in discussing and 

articulating the new methodologies and questions emerging through recent scholarship in early black-audience film studies and their broader application 

to other marginalized media cultures with rich histories of material practice, such as early cinema and experimental film. The workshop will continue the 

previous day’s agenda by establishing the technological groundwork necessary to enact these modes of inquiry, through reevaluation of existing best 

practices and capture technologies for digitization of original motion picture film artifacts; through demonstrations and assessments of existing open- 

source tools for presenting and analyzing moving image materials online; and through experimental approaches to integrating film among other forms of 

documentation in dynamic structures for discovery, presentation, and analysis. 

If this sounds of interest to you, I hope you might consider participating in the conference as a presenter. Copied below is a rough draft of the agenda for the first 

day of the conference. Many of the participants listed here--yourself included--are provisional and haven’t yet been contacted; confirmed so far are Jacqueline 

Stewart, Jan-Christopher Horak, Leah Kerr, Allyson Field, and Barbara Tepa Lupack, along with archivists, scholars, and technology developers here at IU. 

Please let me know if I can answer any questions or provide any additional information. Thank you for giving this your attention. I look forward to hearing from 

you. 

Best regards, 

Brian 

Brian Graney 

Archivist 

Black Film Center/Archive 

Indiana University 

8128556041 

www.indiana.edu/-bfca 

Proposed Cm~[brence Agenda, NEH Digital Hmnanities Start up Grant, Level I 

DAY ONE 

8:30 AM 9:00 AM: Coffee 

9:00 AM 9:30 AM: Welcome and h~oduction 

9:30 AM 11:00 AM: Panel One: Generations of scholarship in the study of early black film 

Histories of early black audience film scholarship and the observed influence of past technological developments h~ access and presentation. 

Moderator: 

Greg Waller, Department of Cotrmmnication and C~flmre, Indiana lJniversity Bloomh~gton 

Panel: 

Matt Bernstein, Department of Fihn and Media Studies, Emory [hdversity 

][. Ronald Green, Deparm~ent of ttistory of.art, Ohio State l~Iniversity 

An~y Turner, G. William Jones Film and Video Collection, Soutttern Metlmdist Ihfiversity 

Dana White, Graduate h~stitute of Liberal Arts, Emory University 

11:00 AM 11:15 .KM: Break 

11:15 AM 12:45 PM: Panel Two: Reconceptualizing the film artifact as an object for study 



Examining tt~e character of film works si~aificant to early black audience film as they exist as fragments, versions, za~d variants, and ho~v tt~ey constitute material evk|ence apart 

fi’om their 6ane based movh~g image essence and ~vithh~ a network of related visual and textual doctm~ents. 

Moderator: 

Rachael Stoeltje, IU Film Archive, h~diana Lh~iversity Bloomhagton 
Panel: 

Jacqueline Stewart, School of Conm~m~ication, Northwestern University 

Mike Mashon, Movh~g hnage Section, MBRS, Library of Congress 

Leah Kerr, h~dependent Archivist 

J. Christopher Horak, IICLA Film and Television Archive, Utfiversity of California Los 3mgeles 

12:45 PM 2:45 PM: I,unch 

2:45 PM 4:15 PM: Panel Three: The Race Movie Circuit and the Web of Evidence 

’I]~e race movie circuit, a network of performers, producers, distributors, investors, theaters, and audiences, requires establishing relationships bet~veen bodies of extant materia|s 

held across archives, and means of presentit~g and discovering lh~ked data geographically, cln’onologically, and thematically. 
Modera/or: 

Barbara Klinger, Depza’t~nent of Connnm~ication and Culture, h~diana Lh~iversity Bloomh~gton 
Panel: 

Allyson Field, School of Theater, Film, and Television, Lh~iversity of California Los Angeles 

Barbara Tepa Lupack, Independent Scholar 

Charlene Regester, Depa~-tment of African and Afro American Studies, II~fiversity of North Carolina Chapel Hill 

Natalia "Natasha" Smith, Carolh~a Digital Library and Archives, Lh~iversity ofNorfl~ Carolh~a Chapel Hill 
4:15 PM 4:30 PM: Break 

4:30 PM 5:30 PM: Closing Roundtable 

Moderator: 

~lichael T. Martin, Black Film Center / 3a’chive, h~dia~a UniversiD, Bloomington 

8:00 PM: Evening Keynote 

Khalil Gibran Muharamad, Schombm’g (;enter for Research in Black Cultm-e, New York Public Library 

DAY TWO 

Workshop Agenda TBD 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, November 21,2013 2:23 PM 

Colon, Sonia <sonia colon@med.unc.edw~ 

I~E: sorry 

Dear Sonia: No problem, we can meet after the Thanksgiving Break. Have a good one if I don’t see you before then. Sincerely, Charlene Regester 

From: Colon, Sonia 
Sent: Thursday, November 21, 20:t3 J.2:58 PM 
To: Regester, Charlene B 
Subject: sorry 

Professor Regester 

I am sorry, the meeting with Professor Alassane took more time than anticipate. I will be at AAAD on Tuesday. 

Thank you 

Sonia Colon 
Aceounting Technician 

Public Policy Department - 962-4854 

Abernethy Hall, CB #3435 

(M. 8-5, T. 1-5, W.8-12, T. 1-5, F. 8-5) 

African, African -American & Dia,wora Studies- 966-1295 

Battle Hall, CB # 3395 

(T. 8-12, W. 1-5, T. 8-12, ) 



AAAD 250 

GUIDELINES FOR PAPER II 

REGESTER 
FALL 2013 

As part of the course requiremems, each studem is required to submit a second paper. Your paper should critically examine 
topics related to the intersection of race and cinema in the post-1960s period. The topics below are provided to assist you in 
developing your final paper. This paper should be 7-9 pages in length and must adhere to the following guidelines. The 
paper has to demonstrate your ability to apply theoretical concepts to reading race on screen. It should be argumentative, 
reflect your ability to critically examine racialized screen representations, and demonstrate that you have consulted a 
variety of sources including: class lectures, assigned reading materials, course pack, reserve reading material, dvdsivideos 
(on reserve at the Media Resources Center), etc. In conducting research for this paper you need to consult journal articles, 
books, documents, etc. and do no limit your search to materials provided exclusively on-line. This paper constitutes one- 
fourth of your grade and should reflect your best effort. 

1) Select a motion picture tlrat has been re-made and examine how these versions compare to or 
differ from each other in their representation of African Americans or race on screen. 
The Defiant Ones (Sidney Poifier & Tony Curtis)/Fled (Laurence Fishburne); 
A Time to Kill (Samuel Jackson)/To Kill a Mockingbird; 
C~7 the Beloved Country (Sidney Poitier, Canada Lee)/Cry the Beloved Country (James Earl Jones); 
Shaft (1971, Richard Roundtree)/Shaft (2000, Samuel L. Jackson); 
King Kong (1933)/King Kong (2005); 
Guess Who’s Coming to Dinner (1967)/Guess Who (2005) 

2) Examine how African American physicians historically have been transformed on screen and assess whether or not the 
screen image has improved or deteriorated (i.e. No Way Out, Guess Who’s Coming to Dinner, Eve’s Bayou etc. 

3) Examine the construction of race in films involving serial killers, i.e. (Summer of Sam, Kiss the Girls, Seven). 
4) Select an actor or actress and develop a guiding argument that will allow you to examine his/her body of works 

with respect to how they have been transformed on screen (Denzel Washington, Angela Bassett, Laurence 
Fishburne, Whoopi Goldberg, Samuel Jackson, Morgan Freeman, Jada Pinkett, Vivica Fox, Alfre Woodard, Halle 
Ber~, Will Smith, Cuba Gooding, Terence Howard, Forest Whitaker, etc.) 

5) Examine how the African American family has been presented on screen from the 1960s to the present (i.e. Once 
Upon a Time When We Were Colored, A Raisin in the Sun, The Preacher’s Wife, Eve’s Bayou, Crooldyn, 
Inkwell, Soul Food, Beloved, Color Purple, Precious, etc. ) 

6) Examine how African Americans in the milital2¢ have been depicted on screen (i.e.Glory, A Soldier’s Story, 
Tuskegee Airmen, Buffalo Soldiers, Courage Under Fire, Crimson Tide, Three Kings, Miracle at St. Anna, 
Red Tails) 

7) Assess how institutions of higher learning have been depicted on screen (i.e. School Daze, 
Higher Learning, Great Debaters, etc.) 

8) Examine how interracial relationships have been reconstructed on screen (i.e. Guess Who’s Coming to Dinner, One 
Potato, Two Potato, Jungle Fever, Body Guard, Jackie Brown, 
Bulworth, Mississippi Masala, One False Move, Monster’s Ball, Something New, Shadowboxer, Black 
Snake Moan, Lakeview Terrace, Four Brothers). 

9) Explore the relationship between rap artists and cinema based on a guiding argument (Ice Cube, Ice Tea, Queen Latifat~ 
Tupac, Hea~y~ D, Will Smith, Mos Def, Snoop Dog, Fifty Cents, Ludacfis, Xzibit, Outkast, Bow Wow, Nelly, Eve, 
Common, etc.) 

10) Examine how black militancy has been transformed on the screen (i.e. Panther, Malcolm X, Django). 
11) Examine the evolution of black horror films in cinema (i.e. Blacula, Tales from the Hood, 

Def by Temptation, To Sleep with Anger, Last Vampire in Brooklyn, Scream Blacula Scream, Candyman) 
12) Assess how black male camaraderie has been transformed on screen and discuss how black 

masculinity is presented in these fihns (i.e. Cooley High, Boyz in the Hood, Juice, New Jack City, Menace II 
Society, Get on the Bus, Five Heartbeats, The Best Man, The Wood, Life, Baby Boy, Drumline, The 
Brothers, Idlewild, Barbershop, etc. ) 
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13) Compare and contrast the black detective to the white detective (i.e. Shaft vs. James Bond, Seven, Enemy of the 
State, True Crime, Kiss the Girls, Man on Fire, High Crimes, Inside Man, D~j5 vu, Shaft, The Taking of 
Pelham, 123, etc.) 

14) Examine Black/White Buddy" Films (i.e. Danny Glover, Eddie Mtu~l\,�’, Keenan Wayans, 
Morgan Freeman - (i.e. Lethal Weapon I, II, III, IV’, Shawshank Redemption, Seven, Beverly Hills 
Cops, The Last Boy Scout, Kiss the Girls, Money Train, Pulp Fiction, Training Day, Miami Vice, The 
Taking of Pelham 123, Shawshank Redemption, Safe House) 

15) Explore Black Love as reconstructed in cineraa (i.e. Lady Sings the Blues, A Warm 
December, Poetic Justice, Higher Learning, Love Jones, Boomerang, A Thin Line 
Between Love and Hate, Jason’s Lyric, What’s Love Got To Do With It, Waiting to 
Exhale, Love Jones, How Stella Got Her Groove Back, The Preacher’s Wife, Why Do Fools 
Fall in Love, What’s Love Got To Do With It, Love and Basketball, Disappearing Acts, Why Did I Get 
Married, Why Did I Get Married II, Deliver Us From Eva, Boomerang, etc.) 

16) Examine the evolution of the drug dealer on screen (Superfly, New Jack City, Juice, Menace II Society, Boy z 
’n theHood, Sugar Hill, Hustle and Flow, American Gangster) 

17) Examine black westerns in cinema (i.e. Buck and the Preacher, Posse, Wild Wild West, Django) 
18) Examine black female camaraderie as transformed on the screen (i.e. Set It Off. Waiting 

to Exhale, Soul Food, How Stella Got Her Groove Back, Dream Girls). 
19) Critically examine the works of a contemporary black filmmaker based on a guiding argument provided (i.e. Spike 

Lee, Bill Duke, Forest Whitaker, Julie Dash, Mario Van Peebles, John Singleton, F. Gary. Gray, Robert Townsend, 
Kasi Lemons, Carl Franklin, Lee Daniels, Tyler Pew, Euzhan Palcy). Explore the impact of his/her works on the 
African American screen image and spectators. 

20) Examine black bio-films or bio-pics (Malcolm X, Dorothy Dandridge Story, Hurricane, Ali, Ray, Last King of 
Scotland, Cadillac Records). 

21) Explore films that attempt to examine the issue of transgressing racial difference (i.e.Watermelon Man, Soul Man, 
White Man’s Burden, True Identity, Bulworth, Human Stain, Devil in a Blue Dress) 

22) Compare and contrast black exploitation films to "hood" films produced in the early" 1990s (Boyz N the Hood, 
Menace II Society, Juice, Sugar Hill, New Jack City, Straight Out of BrooMyn). 

23) Examine African American histo~~ when transformed on screen (Rosewood, Ghosts of Mississippi, Malcolm X, 
The Tuskegee Airmen, Josephine Baker Story, Mississippi Burning, Lean On Me, Glory, Amistad, Medgar 
Evers Story, Four Little Girls, The Last King of Scotland, RedTails, Django) 

24) Examine the African American athlete when transformed on screen (Cooley High, Cornbread Earl and Me, Boyz 
n’ the Hood, He Got Game, Hurricane, Jerry Maguire, All, Remember the Titans, Any Given Sunday) 

25) Examine the African American novel when transformed on the screen (Devil in a Blue 
Dress, Beloved, Waiting to Exhale, Color Purple, Once Upon A Time When We 
Were Colored, Knock On Any Door, Native Son, How Stella Got Her Groove Back, I Know 
Why the Caged Bird Sings, Their Eyes Are Watching God, Disappearing Acts, Precious) 

26) Examine the black male/female as a gangster/criminal (i.e. Hoodlum, Rage in Harlem, Jackie Brown, 
Set It Off, New Jack City, Menace to Society, Boy z N the Hood, Hurricane, True Crime, Green Mile, Life, 
Idlewihl, Hu stle and Flow, Shadowboxer, American Gangster) 

27) Examine black presidents/leaders (Mandela anti DeKlerk, Malcolm X, Head of State, Deep Impact, The Last King 
of Scotland) 

28) Examine the representation of African American athletes in documentary fihns (Hoop 
Dreams, When We Were Kings, Jim Brown: All American Athlete). 

29) Examine black father/son relationships (i.e. Boy z N the Hood, He Got Game, Baby Boy, John Q, Pursuit of 
Happyness, etc.). 

30) Examine the construction of race - whiteness/blackness (i.e. Bulworth, Jackie Brown, 
Summer of Sam, American History X, Bamboozled, Remember the Titans, Crash, Lakeview Terrace, Black 
Snake Moan, Shadowboxer, The Help). 

31) Examine the neutralization of blackness in cinema (i.e. Deep Blue Sea, Bone Collector, Pelican Brief, Man on Fire, 
The Help, Flight). 

32) Examine black superheroes (i.e. Hancock, Seven Pounds, Book of Eli, Catwoman, Django) 
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ALL PAPERS MUST ADHERE TO THE FOLLOWING GUIDELINES: 

1) Title page that includes the title of paper, full 
name, PID number 
2) Typed and Double-Spaced/Times New Roman 
Style Preferred 
3) Adhere to basic rules on Grammar and Style 
4) Contain Footnotes or Endnotes (Parenthetical 
Documentation is acceptable) 

5) Include Bibliography 
6) Legible, Near Letter Quality or Better (Original Dark 
Copies) 
7) Pages shouhl be Numbered and in Correct Order 
8) Please do not print paper on front and back 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, December 2, 2013 1:03 PM 

Kapur, Geeta <gkapur@email.unc.edu> 

FW: N&O sto~ 

From: SaNe, Eunice N [eunice@email.unc.edu] 
Sent: Monday, December 02, 2013 12:40 PM 
To: department listserv 
Subject: N&O story 

You are currently subscribed to aaad as: Ng__e_~_t__e__r_(_a2__e__Lr_~j_a_i_l_:__u__r!_c_:__e__d___u_.. 

To unsubscribe clickhere: ht~tp://lists.unc.edu"u?id 65646456.94d215e1724eabTc882d0cbfflbaflbt~n T&l aaad&o 33941630 

(It may be necessa~ to cut and paste the above URL if the line is broken) 

or send a blank email to leave-33941630-65646456.94d215e 1724eab7c882d0cbffl bafl bE~listserv~unc.edu 



Announcement of Summer Faculty Fellowships 
Hay 27-July 31, 2014 

The Hoore Undergraduate Research Apprentice Program (HURAP) invites 
applications from faculty at the University of North Carolina at Chapel Hill 
who would like to serve as mentors in our ten-week summer 2013 program. 
HURAP strives to foster the entrance of talented students from diverse 
backgrounds within the humanities, social sciences, and fine arts into 
graduate school and eventually into faculty positions in colleges and 
universities in the U.S. At a broader level, the program seeks to increase the 
number of minorities, and others who demonstrate a commitment to 
diversity, who will pursue graduate work and hold faculty appointments 
within the academy. 

MURAP works to achieve its mission by identifying and supporting students of 
great promise and helping them to become scholars of the highest distinction. 
Through the program, rising juniors and seniors in college are introduced to 
the professional work of university scholars and teachers while learning 
about the opportunities and challenges of graduate studies in the humanities, 
social sciences, and fine arts. Under the guidance of a mentor, each MURAP 
student fellow works on a research project of his or her own design. 

Faculty fellows carry out two major roles: they 1) oversee two students in 
independent research projects from conception to completion and 2) help 
prepare their mentees for graduate school both by assisting them in 
identifying an area of interest and the programs that exist in that field, and 
by discussing aspects of the profession and the professor’s own interests as a 
teacher and researcher. Mentors who join the program are expected to 

meet with student advisees at least three times per week to provide 
regular and detailed feedback on students" projects and career 
attend a weekly three-hour seminar where students and mentors come 
together to present and discuss their work 
be present at the annual two-day HURAP academic conference from 
8am-5 pm on Thursday and Friday, 3uly 24-25, 2014 
be in residence in Chapel Hill throughout this period, with few 
exceptions 

The MURAP stipend, meant to free mentors from summer teaching so that 
they can devote themselves to their research and their mentorship, is $8000, 
subject to applicable deductions for benefits and taxes. Stipends will be paid 
in two lump-sum supplements to regular faculty salaries. 
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For faculty mentors, the program will begin on Tuesday, May 27 and 
conclude with a banquet on Wednesday, July 30 (students will arrive on 
Sunday, May 25 and depart on Thursday, July 31). 

To apply please submit the following materials electronically by Friday, 
January 24, 2014: 

1) 

2) 
3) 

4) 

A cover letter indicating your interest in serving as a mentor and 
your willingness and ability to meet the requirements listed above. 
A copy of your current curriculum vitae. 
A two-page description of your proposed research plan for the 
summer, including a list of research field/areas in which you would 
feel comfortable mentoring a student. 
A description of your previous experience serving as a research 
mentor for undergraduates as well as any professional activities 
that demonstrate your commitment to educational diversity. 

Former MURAP mentors are eligible and welcome to apply again. We also 
encourage applications from first-time applicants. Students will be applying 
from a wide range of undergraduate institutions and majors, and all of the 
successful applicants will have competitive academic records. Every effort 
will be made to match faculty fellows and student applicants whose research 
interests overlap but prospective mentors will have a final say on the choice 
of mentee. In order to ensure that we receive student applications from 
candidates whose fields and interests are compatible with mentorship 
applicants’, we suggest they forward the enclosed student announcement to 
students and peers, both locally and throughout the United States. 

Applications should be addressed to Prof. Rosa Perelmuter, MURAP 
Director, 305C Sonja Haynes Stone Center, Carolina Campus Box 3393, and 
emailed to murap@unc.edu. For more information about MURAP, please 
consult our website at http://www.unc.edu/depts/murap or contact our 
Program Coordinator, Ms. Marissa Garcia, at 962-6811 or at the email address 
above. 

Deadline for applications is 5:00 I~m on Friday, January 24, 2014, 
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Moore Undergraduate Research Apprentice Program 
Announcement of Summer Student Fellowships 

May 25-July 31, 2014 

The Moore Undergraduate Research Apprentice Program (MURAP) is a paid 
summer internship designed to foster the entrance of talented students from 
diverse backgrounds within the humanities, social sciences, and fine arts into 
graduate school and faculty positions in U.S. colleges and universities. More 
broadly, the program seeks to increase the presence of minorities and others 
who demonstrate a commitment to eradicating racial disparities in graduate 
school and eventually in academic ranks. The program serves the related 
goals of providing role models for all youth and structuring campus 
environments so that they will be more conducive to improved racial and 
ethnic relations. MURAP aims to achieve its mission by identifying and 
supporting students of great promise and helping them to become scholars 
of the highest distinction. 

Each summer, the program brings to the University of North Carolina at 
Chapel Hill campus a cohort of 20 undergraduates (rising juniors and 
seniors) from colleges and universities in the U.S. for an intensive, ten-week 
research experience. With the guidance of a UNC faculty mentor with whom 
they will meet several times per week, students are expected to develop a 
20- to 25-page research project. In addition, all students must participate in 
the following components of the program: 1) a weekly 3-hour seminar where 
they will present and discuss their research with the entire cohort, 2) a GRE 
review course (2-hour sessions three times per week, with required 
assignments and tests), 3) three two-hour weekly workshops (Writing, 
Communication Skills, and Graduate Professional Development), 4) 
supplementary lectures, as scheduled, and a two-day academic conference 
on July 24-25. Also on the schedule are a Writing Clinic, available for four 
hours three times a week, and a variety of social events. 

Participants must submit to the MURAP administrative office by scheduled 
deadlines mentor-approved assignments related to their research papers 
(abstract, prospectus, first draft, final paper). Students who do not follow the 
guidelines of the program risk being dismissed and will forfeit any unpaid 
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portion of their stipends. A sample calendar of required activities and 
deadlines is available on our website. 

For their participation in the program, student fellows will receive 1) a 
stipend of $3500 (students holding Mellon Mays Undergraduate Fellowships 
will receive the summer stipend from their home institutions instead), 2) an 
allowance for meals of $1500, 3) any required books, 4) a travel allowance 
up to $500 to cover the cost of transportation to and from Chapel Hill, and 5) 
on-campus housing. 

PLEASE NOTE: 

1) Dr. Debra Skinner, Associate Director of UNC’s Center for Genomics and 
Society (CGS) and Adjunct Professor of Anthropology, will fund and serve as 
mentor to one additional student whose proposed research project is related 
to the ethical, legal, or social issues involving genetic research. She would 
be glad to receive inquiries from students who would like to hear more about 
the types of projects that would meet these requirements. Students with 
backgrounds in sociology, anthropology or philosophy would be strong 
candidates. For more information on research projects that would be 
relevant, please go to the CGS website 
(http://genomics.unc.edu/genomicsandsociety), or contact Dr. Skinner 
(debra.skinner@unc.edu). 

2) Rising seniors applying to MURAP should consider applying 
simultaneouslyto the Institute for Recruitment of Teachers (IRT), as their 
deadline for application is usually April 1. If selected for both our program 
and theirs, students will be allowed to join IRT’s Associate Program only. 
Through it participants will receive 1) valuable assistance and counseling 
during the graduate school application process, 2) fee-waivers when 
applying to consortium schools, and 3) help advocating for sufficient funding 
for advanced study. For more information consult 
http: / / www.a ndover.ed u / Su m merSession O utreach / I F ROTeac hers/Pages/d 
efault.aspx. 

Applying to MURAP 
APPLICA TION DEADLINE: February 7. 2014 

Program applicants should be mindful that MURAP offers an intensive 
research experience that requires a substantial commitment of time, 
intellectual resources and effort. Therefore, students may not be employed or 
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take classes while enrolled in the program and must remain in Chapel Hill 
during the ten weeks, Weekend travel is discouraged but may be permitted 
on occasion with approval from mentor and Director. Student fellows are 
selected based on a variety of factors that may include: 

Academic promise 
Serious intent to attain the PhD (as opposed to a 
professional degree) and become a college professor in one 
of our targeted fields 
Clarity and quality of statement of research interests (must 
describe intelligently, concisely and informatively one or 
more possible lines of investigation for the summer project 
and demonstrate your suitability to undertake it) 
Availability of an appropriate mentor 
Demonstrated commitment to increasing opportunities for 
underrepresented minorities 
Strength of faculty recommendations 
Class standing (all things being equal, seniors are normally 
given preference) 
Ability to partake in all required program components 

Applicants must be U.S. citizens or permanent residents, must have 
completed at least four semesters of undergraduate study, and must have at 
least one semester (or a minimum of 12 credit hours) of undergraduate work 
remaining when they enter HURAP. 

To apply to the program please see the instructions found on MURAP’s 
website murap.unc.edu beginning on November 4, 2013. For questions 
please contact Ms. Marissa Garcia, Program Coordinator, at murap@unc.edu. 
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From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, December 16, 2013 1:15 PM 

Janken, Kenneth R <krjmaken@email.unc.edu~> 

I~E: Clarifications Reg~acding Grades 

Dear Professor Janken: Thanks much for your quick reply -- this is what I thought but I wanted to check to be sure. Sincerely, Charlene Regester 

From: Janken, Kenneth R 
Sent: Monday, December 16, 2013 1:12 PM 
To-" Regester, Charlene B 
Subject; RE: Clarifications Regarding Grades 

If they wo~dd ~ot ~.~ss the c~ mr~e e~en if they had ~tkcn tl~e final exam, fl~ey shotfld mceis e fl~e grade of FA. That is as pe~nane~t grc~e, which me,ms they we~ n~t at 

the tina[ exam b~t wotfld ~ot N~ve passed the c~ ml~e ~my~ ay. 

The grade of A]3 is ~sed fi)r stude~ts who do not sit tbr the fi~al exam but might ha~e passed the cot~rse if they had~ 

From what you have writtm~ t~:~ me, the stt~dents you &scribe sho~fld receive fl~e grade of FA. 

Kenneth 

Dr. Kem}etb R 
Depar~.ment of Afi:icm~. Afl:ican American, and Diaspora Steadies 
1(1t9 Ba~de t tall, CB~! 3395 
l Jnivemity of North Carolina 
Chapel Hill. NC 27599-3395 
(9I 9} 962-1~19 I’ voice} 

(919) 966-.2694 

From: Regester, Charlene g 

Sent: Monday, December 16, 2013:11:42 AM 

To: Janken, Kenneth R 

Subject: Clarifications Regarding Grades 

Dear Professor Janken: I have a few students appearing on my class roll who have never attended nor completed any assignments and who might have assumed that they 
dropped -- do I give them an AB or FA? Sorry for the email but this has still be unclear to me. Thanks for your assistance and I look forward to hearing from you. Sincerely, 
Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER REGESTER)> 

Wednesday, December 18, 2013 9:20 AM 

Janken, Kenneth R <krjmaken@email.unc.edtr> 

ILE: summer school 2014 

Dear Professor Janken: Thanks for the information. Sincerely, Charlene Regester 

From; Janken, Kenneth R 
Sent: Tuesday, December 17, 20:t3 :t2:22 PM 
To-" Regester, Charlene B 
Subject; summer school 20:t4 

Dear Charlene, 
Eunice and I have finalized the sunnner school schedule, m~d I am happy to report that you are on it to teach AAAD 250 in the first session on MTWR frotn 1:15 to 

3:15. In the new year you should receive a no~nination tbnn frown the Summer School office. 

Sincereb; 
Kenneth 

Dr. Kenneth R. Janken 

Department of Africar~ African American, and Diaspora Studies 

109 Battle Hall, CB# 3395 
University of North Carolina 

Chapel ttill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <iO=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPENTS/CN=CHARLENE B REGESTER (REGESTER)> 

Monday, January 6, 2014 $:48 PM 

Sockell, Charles W <cwsockell@store.unc.edu> 

RE: Changes to course packs 

AAA250%20Spring%2014Tuesdaysyllabus[1].doc; AAADSpring14Tues sched.doc 

Dear Chuck: Attached is the updated syllabus and weekly schedule for the AAAD 250. The bibliography and objectives will remain the same. As previously mentioned, I will not 
have a course pack for the AAAD 130 since this is my first time teaching the the class. Please let me know that you have received this material. Sincerely, Charlene Regester 

From: Sockell, Charles W 
Sent= Saturday, January 04, 2014 2:57 PM 
To= Regester, Charlene B 
Subject= Re: Changes to course packs 

Hi Chaxlene, 

Happy New Year to you! 

Not trying to bug you but ~naking sure I did not ~niss a~hing on your AiLA~D 250 pack for the spring. We axe working all weekend m~d of course roll be here all next 
week going forward. 

Chuck 

From: <Regester>, "regester@email.unc.edu" <regester@email.unc.edu> 

Date: Tuesday, December 31, 2013 8:41 AM 

To: Chuck Sockell <cwsockell@store.unc.edu> 

Subject: RE: Changes to course packs 

Dear Chuck: I will be teaching a new course AAAD 130 -- at this point I have not yet designed a coursepack and since this is my first time teaching, I may not create one until I 
know exactly how I intend to organize the course. Will keep you posted. Thanks much. Sincerely, Charlene Regester 

From= Sockell, Charles W 
Sent= Monday, December 23, 2013 10:57 AM 
To= Regester, Charlene B 
Subject= Changes to course packs 

Hi Ch~xlene, 

I wanted to touch base with you about the updated changes, syllabus, on your AAAD 250 class this semester. We are here today and then back on Friday for the 

duration. ~Vhen you have time just email them to me and we’ll get busy printing your pack. 

Is the AAAD 250 the only course you are teaching this semester? 

TttANKS’. 

Chuck 



AAAD 250 - THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

SPRING 2014 
Dr. Charlene Regester Meeting Time: Mon. 3:30pm-6:20pm 
Office: 204 Battle Hall Meeting Place: I05 Gardner 
Office Hours: TH llam-2pm 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made significant contributions to filmmaking. They 

have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contribnted to the growth and development of the cinema industl?.; rarely have their efforts been recognized 
or fl~eir contributions to the filnunaking industry been noted. Film histories often exclude African Americans in fl~eir reporting of 
cinema histo~7 or provide minimal coverage of the African American and his involvement in this indust~’. Thus, AAAD 250 is a 
critical, historical, and theoretical examination of African American cinema from the 1900s to the present and will require the use of 
film theou to interrogate this history. This examination will seek to analyze their role on screen; will explore how stereotypical 
representations of the African American developed; and will investigate the efforts of a number of African American actors and 
actresses who attempted to subvert these representations. 

Tiffs examination is essential to understanding the black experience in the United States. It is well known "that the media is an 
integral part of American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and 
cultural diversity. Therefore, examining the cinematic representations of African Americans will serve to provide a better 
tmderstanding of the black experience in American society and cinema industry in shaping attitudes and i~ffluencing public opiIfions. 

African American cinenra from the 1900s to 1910 is examined to identify early black pioneers in the cinema indust~" and to 
reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 1910 to 1920 is examined to 
determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast fihns 
produced from 1920 to 1930 are examined to determine why these films increased in popularity and why black film stars began to 
emerge. African American screen images from 1930 to 1940 are examined to reveal how the African American image began to 
change from that of a subservient to a more assertive and humane individual. Representations from 1940 to 1950 are examined to 
determine how and w~7 black entertainers particularly musicians, began to dominate the screen image. Films produced from 1950 to 
1960 are examined to investigate how the integrationist era began to influence the African American screen image. Black screen 
images from 1960 to 1970 arc examined to determine how the resurgence of black pride influenced this newb’ formed finage and how 
this resurgence of black pride led to the development of black exploitation films. Black exploitation films are examined to determine 
how they gained popularity and later declined in public appeal among andiences as more sophisticated audiences began to demand 
more quality fihns. African American representations :from 1980 to 1990 are examined to reveal how black comedians began to 
dominate the black screen image and to determine the impact a new generation of filnunakers stood to have on contemporary 
representations and audiences. The preponderance of black filmnmkers in the decade of the 1990s is examined to determine how they 
influenced and shaped filmmaking in "this period. The decade :from 2000 to 2010 is explored to assess how blacks have fared with the 
Academy Awards and to determine how blackness is being reconflgured on screen in cinematic representations. The post 2010 era is 
interrogated to determine how post-racial attitndes are impacting representations of blackness on screen. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Two 
examinations (a midtenn and final exam) will be given dnring the semester. Students are required to submit two papers (7-9 pages in 
len~h) examining the representation of African Americans on screen in a pre-1950 and post 1950 period. These papers nmst be 
completed by the stated deadlines and mnst adhere to basic rules on academic style (i.e. MLA Handbook of Style or Chicago 
Manual ~ style, etc). 

TEXTS: 
Bogle, Donal& 1Chins, Coons, 3lulattoes, 3lammies, & Bucks: An Interpretive History of Blacks in American Films. New York: 

Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representing Blackness: Issues in Film and Video. New Brunswick: Rutgers UP, 1997. 
Regester, Charlene. Ajhican American Actresses: The Struggle for Visibility. Bloomington: Indiana UP, 2010. 

SECONDARY TEXTS: 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster (1988). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Brunswick: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. ()scar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON RESERVE 

IN THE UNDERGRADUATE LIBRARY 
Cripps, Thmnas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire andDesire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 

2. Students are required to view all films selected for this course. 

3. Students are required to write two papers (7-9 pages) due on February 25, 2014 (PAPER I) and April 

2014 (PAPER II). 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 

Completing all weekly critiques will influence your final course grade. 

5. Students are required to submit an obituary for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
in addition to the texts required for this course, a course pack also has been compiled and contains relevant 

articles to the materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 

make-up exams will be given. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Wednesday night from 6-8pro films will be shown in the Undergrad Library for extra credit. All students 

are encouraged to attend some of these screenings as your attendance will influence your final grade in the 

class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 

phones, texting, and any other intrusive technological devices or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code polices and procedures. Every Student 

enrolled in this course is expected to fully participate and obsew’e the honor code. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



January 14 
First Black iMotion Picture Producers 
& Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900 - 1910 
Ethnic Notions 

January 21 
Emergence of All-Black Cast Films 
Rise of Black Film Stars 
1910 - 1920 
Hallelujah 

January 28 

Rise of Black Film Stars (Cont.) 
Paul Robeson 

Nina Mac McKinney 

Josephine Baker 

1920 - 1930 

Emperor Jones 

February 4 
Black Independent Fihnmaker Oscar 

Micheaux 

Black Westerns 
Race MoviesIWithin Our Gates 

February 11 

Se~wants and Maids Dominate the 

Screen Image of African 

Americans 

Hattie iMcDaniels 

Louise Beavers 

Stepin Fetchit (Lincoln Per~y) 

Eddie Rochester Anderson 

1930 - 1940 

Imitation of Life 

February 18 
Entertainers as Film Stars 

Lena Home 

Bill Robinson 

Hazel Scott 

Duke Ellington 

Cab Calloway 

1940 - 1950 

Intruder in the Dust 

February 25 
Decline of All-Black Cast Films 

TUESDAY WEEKLY SCHEDULE 
Impact of Integration 
1950- 1955 
No Way Out 

PAPER I D UE February 25 

March 4 
Rise of Black Film Stars 
Sidney iPoitier 

Ethel Waters 

Dorothy Dandridge 

1955 - 1960 

In the Heat of the Night 

3lID TERM EXAM 

SPRING BREAK 

March 18 
hnpact of Sidney Poitier on the 

Portrayal of the African 

American Male Screen Image 

Rise of Black Exploitation Films 

Documenta~ on Blaxploitation 

Gordon Parks 

1960- 1970 

Cooley High 

March 25 
Impact of Black Exploitation Fihns 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grier 
1970- 1980 
A Soldier’s Story 

April 1 
Decline of Black Exploitation Films 
Emergence of a New Wave of Black 

Filmmakers 
Gordon Parks 
Melvin Van Peebles 
1980- 1985 
Devil in a Blue Dress 

April 8 
Black Comedians Rise as Film Stars 
Richard P~yor 
Eddie Murphy 

Whoopi Goldberg 

Impact of The Color Purple 

1985 - 1990 

Spike Lee as Producer, Director 

John Singleton 

Boyz N the Hood 

Human Stain 

PAPER H D UE April 8 

Apil 15 
Introduction to the 1990s 

Contemporaly African American 

Filmmakers 

Contemporary Representations of 

Race 

Get on the Bus/He Got 

Game/Bamboozled/Do the Right 

Thing/Twenty-Fifth Hour/ 

Human Stain 

Monster’s Ball/Inside Man/ 

Ray/Hustle and Flow/Last King of 

Scothmd/Ddjgt vu/Taking of Pelham 

123/Flight 

April 22 
Intro to iDecade of 2000 and 2010 

Blacks and the Academy Awards 

Black Superheroes 

Crash/American 

GangsterAqh adowboxer/ 

American Gangster/Miracle at St. 

Anna/Blind Side/Precious 

Book of Eli/Cadillac Records/Safe 
House/Two Guns 

Course Evaluation 
Review for iFinal 

FINAL EXAMINATION: April 29 Tues. 4pro 



AAAD 130 
INTRODUCTION TO AFRICAN AMERICAN AND DIASPORA STUDIES 

Instructor: Dr. Charlene Regester 
Class Time: T/Th 9:30-10:45 
Place: GA 105 

Spring 2014 
Office: 204 Battle 
Office Hours: ll-12Th 

COURSE DESCRIPTION: 
AAAD 130 is designed to examine the history of Blacks in the Diaspora as Blacks of 

African descent found themselves living in other world regions as a result of the transatlantic 
slave trade. The African Diaspora has been defined by Michael Gomez as the shared experience, 
"history, contributions, victories, and struggles" as a result of"massive movements and 
extensive relocations, over long periods of time, resulting in the di spersal of Africans and their 
descendants throughout much of the world." Therefore, this course will attempt to interrogate 
this history starting with the beginning of the slavery from its inception to a more contemporary 
era. The course will be divided into what is characterized as: Before the Twentieth Century; 
During the Twentieth Century; and the Contemporary Era. 

Before the Twentieth Century will include the practice of slaver}, beginning with the 
Greek and Roman Empires, the organization of the slave trade, and the widespread development 

of slavery throughout the diaspora will be explored. Arguments legitimizing the practice of 
slavery will be introduced, debated, and examined. But more importantly how slavery evolved as 
blacks were shipped primarily to three prominent regions including the United States, Latin 
American and the Carribean will be examined to determine how slavery evolved in each of these 
regions. Specifically, cultural and religious practices will be investigated, legal restrictions will 
be interrogated, and slave resistance will be explored. As slavery dissolved, how former slaves 
reconstituted themselves socially, politically, and culturally will be investigated. 

During the Twentieth Century this course will examine the political, social, and cultural 
dynamics of blacks in the US, Latin America, and Carribean to assess how their experiences 
might have been shaped and influenced by each other. Specifically, cultural and political 
movements will be explored and black leaders instrumental in these movements will be assessed. 
Finally, contemporary issues that shape the black experience in these regions will be interrogated 
in view of the emergence of new leadership and intellectuals who emerge to articulate the 
struggles of blacks in the Diaspora. This examination of Blacks in the Diaspora is designed to 
provide an understanding of what the term African American means as well as convey the forces 
that have shaped the experiences of blacks in North America, South America, and the Carribean. 

The instructional method and media used in this course will consist of lectures, texts, 
videos, and guest speakers. Three examinations will be given during the semester. These 
examinations will consist of two tests and one final exam which will collectively constitute 3/4’s 
&your grade. The remaining part of your grade will consist of a paper which must be completed 
and submitted by the stated deadline. This paper must adhere to basic rules on academic style i.e. 
Chicago Manual of Slyle or MLA Handbook of Style. 

REQUIRED TEXTS 
Douglass, Frederick. Narrative of the Life of Frederick Douglass. Boston & New York: Bedford 

Books, 1993. 
Gomez, Michael. Reversing the Sail: A History of the African Dia,spora. Cambridge: Cambridge 

University Press, 2005. 



Hartman, Saidiya. Lose Your Mother: A Journey Along the Atlantic Slave Route. New York: 

Farrar, Straus and Giroux, 2007. 
Kincaid, Jamaica. A SmallPlace. New York: Farrar, Straus and Giroux, 2007. 

SECONDARY TEXTS 
Franklin, John Hope and Evelyn Brooks Higginbotham. f+om Slavery to Freedom: A History of 

African Americans, Vol. I, Ninth ed. McGraw-Hill, 2011. 
Thompson, Vincent. The Making of the Diaspora in the Americas 1441-1900. New York: 

Longman, 1987. 

White, Deborah. Ar ’n ’t I A Woman? Female Slaves in the Plantation South. New York: Norton, 
1987. 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to write a paper approximately 5-7 pages in length. The due date 

for this paper will be announced in class. 

GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 

A+ (98-100), A (94-97), A- (90-93), B+(87-89), B (83-86) B-(80-82), C+(77-79), C (73-76), C- 
(70-72), D+ (67-69), D(63-66), D-(60-62), F (59 and below) 

EXAMS: There will be three scheduled examinations which must be taken on the dates 
specified. No make-ups will be given. 

ATTENDANCE: Class attendance is mandatory and will influence your final course 
grade. 

CLASS PARTICIPATION: Class participation is encouraged and will influence your 
final course grade. 

TECHNOLOGY: Laptops are allowed for note-taking purposes only. Please do not use 
your laptop for any other purpose. Cell phones, texting, and any other intrusive 
technological devices or practices are not allowed in class. 

HONOR CODE: All students are required to adhere to the University’s honor code 
policies and procedures. Every student enrolled in this course is expected to fully 
participate and observe the honor code. 

DISABILITIES POLICY: Students who may need accommodations 
based on disabilities should contact the instructor and the 
Department for Disability Services (919) 962-8300 in SASB North 
Building Suite 2126 disabilityservices.unc.edu 



AAAD 130 COURSE OBJECTIVES 

The student should be able to master the follomng objectives after completing each of these units. 

Introduction to African American and Diaspora Studies 
Examin ation of Ancient Slavery 
1. Define and explain the meaning of Blacks in the Diaspora. 
2. Identify and explain at least three myths popularized concerning Attica. 
3. Examine how race is defmed. 
4. Discuss the Hametic Curse. 

Slave Trade 
Organiz ation and structure 
Middle Passage 
Impact of the Slave Trade 
1. Identify at least four major countries involved in the slave trade and describe their involvement. 
2. Describe the structure and organization of the slave trade. 
3. Describe the early years of slaver}, prior to the Atlantic Slave Trade. 
4. Describe the middle passage. 
5. Trace the development of the slave trade in its early phase. 

6. Describe what Saidiya Hartman’s perspective contributes to the slave experience. 

Racial Slaver.. in North America, Latin America, and the Carribean 
1. Explain the difference between slavery and indentured servitude. 
2. Trace the development of racial slavery, in North America, beginning with the arrival of the first Blacks. 
3. Describe how Latin American slavery was structured and organized. 
4. Describe how slaver}, in the Caaxibean was structured and organized. 

Plantation Societies 
Slave Community 
Folk Culture 
Slave Revolts 
Haitian Revolution 
1. Describe slave culture in ~he US, Latin America, and the CaJcribean. 
2. Compare plantation societies in each of these ttuee regions. 
3. Describe how slaves performed traditional ceremonies in these regions and explain how West African practices influenced 

these ceremonies. 
4. Explain how Frederick Douglass’ perception of slavery might differ from those enslaved in Latin America or the Carribean. 
5. Name at least two U.S. slave revolts and describe characteristics of each. 
6. Explain precipitating factors that led to the development of the Haitian Revolution. 
7. Identify a significant Latin American revolt. 

Jim Crow Era 
Emerging Black Leadership 
Harlem Renaissance 
Civil Rights Movement 
1. Describe the legal restrictions irnposed on US blacks in Jim Crow Era. 
2. Identify similar struggles assumed by blacks in twantieth Century in the Carribean. 
3. Describe civil rights struggles in Latin America. 
4. Discuss Pan-Africanism 
5. Identify prominent leaders in each of these regions who have been instrumental in staging these political movements. 

Contemporary. Period 
Black Leaders 
Black Culture and Arts 
Black Socio-Political Issues 
1. Identify contemporary issues confronting US blacks, Latin American blacks, and Carribean blacks. 
2. Name contemporary leaders in these ttuee regions and describe their political views. 
3. Identify similarities and parallels in the contemporary struggles faced across these regions. 
4. Identify cultural practices shared. 
5. Describe how blacks in these regions have fared in terms of global capitalism and its implications. 
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Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, Janua~ 8, 2014 3:33 PM 

Janken, Kenneth R <krjmaken@email.unc.edtr~ 

A~%~kD 130 Syllabus 

AAAD 130 SPRING2014Schedule.docx; AAAD130Afric~kmeric~DiasporaStudiesRevisedSpring2014.docx 

Dear Professor Janken: Attached is my syllabus for AAAD 130 which is being sent in two sections. This is my first time teaching the course so I plan to improve readings and 
topics addressed once I gain experience teaching this new course. Will send my other class syllabus (AAAD 250) by email later. Sincerely, Charlene Regester 



AAAD 130 SPRING2014 
WEEKLY SCHEDULE 

Week I Jan. 9 & 14 -16 
Introduction: African American and Diaspora Studies 
Ancient Slavery: Greek and Roman Slavery 
Definition of Diaspora 
Myths of Africa 

Week II Jan. 21 - Jan. 23 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 

"Old African Blasphemer" 

Week III Jan. 28 - Jan. 30 
Organization and structure of the slave trade 
Impact of the slave trade on European and African Societies 
Middle Passage 

Week IV Feb. 4 - Feb. 6 
Evolution of slavery in Latin America 
Racial Slavery in North America 
Slavery in the Carribean 

"Amistad" Part I 

Week V Feb. 11 - Feb. 13 
Racial slaver5, in North America 
Characteristics of Latin American Slavery 
Characteristics of Slavery in the Carribean 

"Amistad" Part II 

FIRST EXAM 

Week VI Feb. 18 - Feb. 20 
Development of Plantation Societies in the Americas 
Slave Community 

Week VII Feb. 25 - Feb. 27 
Slave Culture 
Linguistic Patterns 

"Twelve Years A Slave"/"Half Slave!Half Free" 



Week VIII Mar. 4 - Mar. 6 
Slave Resistance 
Haitian Revolts 
US Revolts 
Carribean Revolts 

"Slave Resisters/Slave Catchers"i"Glory" 

SPRING BREAK 

Week IX Mar. 18 - Mar. 20 
Reconstruction 
Emergence of New US Black Leadership 
Harlem Renaissance 
Black Leadership in Carribean 
Black Leadership in Latin America 

"Sugar Cane Alley" Part I 

Week X Mar. 25 - Mar. 27 
Black US Leadership (cont.) 
Carribean Black Leadership (cont.) 
Latin American Black Leadership (cont.) 

"Sugar Cane Alley" Part I 

SECOND EXAM 

Week XI Apr. 1 - Apr. 3 
Pan Africanism 
Civil Rights Movement 

PAPER DUE 

Week XII Apr. 8 - Apr. 10 
Contemporary Issues for US Blacks 
Contemporary Issues for Latin American Blacks 
Contemporary- Issues for Carribean Blacks 

Week XIII Apr. 15 - Apr.17 
Contemporary Issues for US Blacks 
Contemporary Issues for Latin American Blacks 
Contemporary Issues for Carribean Blacks 

Week XIV Apr. 22 - Apr. 24 
Course Evaluation 
Review for Final Exam 



AAAD 130 
INTRODUCTION TO AFRICAN AMERICAN AND DIASPORA STUDIES 

Instructor: Dr. Charlene Regester (regester@email.unc.edu) 
Class Time: T/Th 9:30-10:45 
Place: GA 105 

Spring 2014 
Office: 204 Battle 
Office Hours: ll-2Th 

COURSE DESCRIPTION: 
AAAD 130 is designed to examine the history of Blacks in the Diaspora as Blacks of 

African descent found themselves living in other world regions as a result of the transatlantic 
slave trade. The African Diaspora has been defined by Michael Gomez as the shared experience, 
"history, contributions, victories, and struggles" as a result of"massive movements and 
extensive relocations, over long periods of time, resulting in the di spersal of Africans and their 
descendants throughout much of the world." Therefore, this course will attempt to interrogate 
this history, starting with the beginning of the slavery from its inception to a more contemporary 
period. The course will be divided into what is characterized as: Before the Twentieth Century, 
During the Twentieth Century, and the Contemporary Era. 

Before the Twentieth Century will include the practice of slaver}, beginning with the 
Greek and Roman Empires, the organization of the slave trade, and the widespread development 

of slavery throughout the diaspora. Arguments legitimizing the practice of slavery will be 
introduced, debated, and examined. But more importantly how slavery evolved as blacks were 
shipped primarily to three prominent regions, including the United States, Latin American and 
the Caribbean will be examined. Specifically, cultural and religious practices will be 
investigated, legal restrictions will be interrogated, and slave resistance will be explored. As 
slavery dissolved, how former slaves reconstituted themselves socially, politically, and culturally 
will also be investigated. 

During the Twentieth Century the course will examine the political, social, and cultural 
dynamics of blacks in the US, Latin America, and Caribbean to assess how their experiences 
might have been shaped and influenced by each other. Specifically, cultural and political 
movements will be explored and black leaders instrumental in these movements will be assessed. 
Finally, contemporary issues that shape the black experience in these regions will be interrogated 
in view of the emergence of new leadership and intellectuals who emerge to articulate the 
struggles of blacks in the Diaspora. This examination of Blacks in the Diaspora is designed to 
provide an understanding of what the term African American means as well as convey the forces 
that have shaped the experiences of blacks in North America, South America, and the Caribbean. 

The instructional method and media used in this course will consist of lectures, texts, 
videos, and guest speakers. Three examinations will be given during the semester. These 
examinations will consist of two tests and one final exam which will collectively constitute three 
fourths of your grade. The remaining part of your grade will consist of a paper which must be 
completed and submitted by the stated deadline. This paper must adhere to basic rules on 
academic style i.e. Chicago Manual of Style or MLA Handbook of Slyle. 

REQUIRED TEXTS 
Douglass, Frederick. Narrative of the Life of Frederick Douglass. Boston & New York: Bedford 

Books, 1993. 
Gomez, Michael. Reversing the Sail: A History of the African Dia,spora. Cambridge: Cambridge 

University Press, 2005. 



Hartman, Saidiya. Lose Your Mother: A Journey Along the Atlantic Slave Route. New York: 

Farrar, Straus and Giroux, 2007. 
Kincaid, Jamaica. A SmallPlace. New York: Farrar, Straus and Giroux, 2007. 

SECONDARY TEXTS 
Franklin, John Hope and Evelyn Brooks Higginbotham. f+om Slavery to Freedom: A History of 

African Americans, Vol. I, Ninth ed. McGraw-Hill, 2011. 
Thompson, Vincent. The Making of the Diaspora in the Americas 1441-1900. New York: 

Longman, 1987. 

White, Deborah. Ar ’n ’t I A Woman? Female Slaves in the Plantation South. New York: Norton, 
1987. 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to write a paper approximately 5-7 pages in length. The due date 

for this paper will be announced in class. 

GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 

A+ (98-100), A (94-97), A- (90-93), B+(87-89), B (83-86) B-(80-82), C+(77-79), C (73-76), C- 
(70-72), D+ (67-69), D(63-66), D-(60-62), F (59 and below) 

EXAMS: There will be three scheduled examinations which must be taken on the dates 
specified. No make-ups will be given. 

ATTENDANCE: Class attendance is mandatory and will influence your final course 
grade. 

CLASS PARTICIPATION: Class participation is encouraged and will influence your 
final course grade. 

TECHNOLOGY: Laptops are allowed for note-taking purposes only. Please do not use 
your laptop for any other purpose. Cell phones, texting, and any other intrusive 
technological devices or practices are not allowed in class. 

HONOR CODE: All students are required to adhere to the University’s honor code 
policies and procedures. Every student enrolled in this course is expected to fully 
participate and observe the honor code. 

DISABILITIES POLICY: Students who may need accommodations 
based on disabilities should contact the instructor and the 
Department for Disability Services (919) 962-8300 in SASB North 
Building Suite 2126 disabilityservices.unc.edu 



AAAD 130 COURSE OBJECTIVES 

The student should be able to master the follomng objectives after completing each of these units. 

Introduction to African American and Diaspora Studies 
Examin ation of Ancient Slavery 
1. Define and explain the meaning of Blacks in the Diaspora. 
2. Identify and explain at least three myths popularized concerning Attica. 
3. Examine how race is defmed. 
4. Discuss the Hametic Curse. 

Slave Trade 
Organiz ation and structure 
Middle Passage 
Impact of the Slave Trade 
1. Identify at least four major countries involved in the slave trade and describe their involvement. 
2. Describe the structure and organization of the slave trade. 
3. Describe the early years of slaver}, prior to the Atlantic Slave Trade. 
4. Describe the middle passage. 
5. Trace the development of the slave trade in its early phase. 

6. Describe what Saidiya Hartman’s perspective contributes to the slave experience. 

Racial Slaver.. in North America, Latin America, and the Caribbean 
1. Explain "the difference between slavery and indentured servitude. 
2. Trace the development of racial slavery, in North America, beginning with the arrival of the first Blacks. 
3. Describe how Latin American slavery was structured and organized. 
4. Describe how slaver}, in the Caribbean was structured and organized. 

Plantation Societies 
Slave Community 
Folk Culture 
Slave Revolts 
Haitian Revolution 
1. Describe slave culture in the US, Latin America, and the CaJcibbean. 
2. Compare plantation societies in each of these ttuee regions. 
3. Describe how slaves performed traditional ceremonies in these regions and explain how West African practices influenced 

these ceremonies. 
4. Explain how Frederick Douglass’ perception of slavery might differ from those enslaved in Latin America or the Caribbean. 
5. Name at least two U.S. slave revolts and describe characteristics of each. 
6. Explain precipitating factors that led to the development of the Haitian Revolution. 
7. Identify a significant Latin American revolt. 

Jim Crow Era 
Emerging Black Leadership 
Harlem Renaissance 
Civil Rights Movement 
1. Describe the legal restrictions irnposed on US blacks in Jim Crow Era. 
2. Identify similar struggles assumed by blacks in Twentieth Century in the Caribbean. 
3. Describe civil rights struggles in Latin America. 
4. Discuss Pan-Africanism 
5. Identify prominent leaders in each of these regions who have been instrumental in staging these political movements. 

Contemporary. Period 
Black Leaders 
Black Culture and Arts 
Black Socio-Political Issues 
1. Identify contemporary issues confronting US blacks, Latin American blacks, and Caribbean blacks. 
2. Name contemporary leaders in these ttuee regions and describe their political views. 
3. Identify similarities and parallels in the contemporary struggles faced across these regions. 
4. Identify cultural practices shared. 
5. Describe how blacks in these regions have fared in terms of global capitalism and its implications. 
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AAAD 250 - THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

SPRING 2014 
Dr. Charlene Regester Meeting Time: Tues. 3:30pm-6:20pm 
Office: 204 Battle Hall Meeting Place: I05 Gardner 
Office Hours: TH llam-2pm 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made significant contributions to filmmaking. They 

have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contribnted to the growth and development of the cinema industl?.; rarely have their efforts been recognized 
or fl~eir contributions to the filnunaking industry been noted. Film histories often exclude African Americans in fl~eir reporting of 
cinema histo~7 or provide minimal coverage of the African American and his involvement in this indust~’. Thus, AAAD 250 is a 
critical, historical, and theoretical examination of African American cinema from the 1900s to the present and will require the use of 
film theou to interrogate this history. This examination will seek to analyze their role on screen; will explore how stereotypical 
representations of the African American developed; and will investigate the efforts of a number of African American actors and 
actresses who attempted to subvert these representations. 

Tiffs examination is essential to understanding the black experience in the United States. It is well known "that the media is an 
integral part of American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and 
cultural diversity. Therefore, examining the cinematic representations of African Americans will serve to provide a better 
tmderstanding of the black experience in American society and cinema industry in shaping attitudes and i~ffluencing public opiIfions. 

African American cinenra from the 1900s to 1910 is examined to identify early black pioneers in the cinema indust~" and to 
reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 1910 to 1920 is examined to 
determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast fihns 
produced from 1920 to 1930 are examined to determine why these films increased in popularity and why black film stars began to 
emerge. African American screen images from 1930 to 1940 are examined to reveal how the African American image began to 
change from that of a subservient to a more assertive and humane individual. Representations from 1940 to 1950 are examined to 
determine how and w~7 black entertainers particularly musicians, began to dominate the screen image. Films produced from 1950 to 
1960 are examined to investigate how the integrationist era began to influence the African American screen image. Black screen 
images from 1960 to 1970 arc examined to determine how the resurgence of black pride influenced this newb’ formed finage and how 
this resurgence of black pride led to the development of black exploitation films. Black exploitation films are examined to determine 
how they gained popularity and later declined in public appeal among andiences as more sophisticated audiences began to demand 
more quali’~ fihns. African American representations :from 1980 to 1990 are examined to reveal how black comedians began to 
dominate the black screen image and to determine the impact a new generation of filnunakers stood to have on contemporary 
representations and audiences. The preponderance of black filmnmkers in the decade of the 1990s is examined to determine how they 
influenced and shaped filmmaking in "this period. The decade :from 2000 to 2010 is explored to assess how blacks have fared with the 
Academy Awards and to determine how blackness is being reconflgured on screen in cinematic representations. The post 2010 era is 
interrogated to determine how post-racial attitndes are impacting representations of blackness on screen. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Two 
examinations (a midtenn and final exam) will be given dnring the semester. Students are required to submit two papers (7-9 pages in 
len~h) examining the representation of African Americans on screen in a pre-1950 and post 1950 period. These papers nmst be 
completed by the stated deadlines and mnst adhere to basic rules on academic style (i.e. MLA Handbook of Style or Chicago 
Manual ~ style, etc). 

TEXTS: 
Bogle, Donal& 1Chins, Coons, 3lulattoes, 3lammies, & Bucks: An Interpretive History of Blacks in American Films. New York: 

Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representing Blackness: Issues in Film and Video. New Brunswick: Rutgers UP, 1997. 
Regester, Charlene. Ajhican American Actresses: The Struggle for Visibility. Bloomington: Indiana UP, 2010. 

SECONDARY TEXTS: 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster (1988). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Brunswick: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. ()scar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON RESERVE 

IN THE UNDERGRADUATE LIBRARY 
Cripps, Thmnas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire andDesire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 

2. Students are required to view all films selected for this course. 

3. Students are required to write t~vo papers (7-9 pages) due on February 25, 2014 (PAPER I) and April 8, 

2014 (PAPER n). 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 

Completing all weekly critiques will influence your final course grade. 

5. Students are required to submit an obituary for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 

A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), O+ 

(67-69), D (63-66), D- (60-62), F (59 and below) 
COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 

articles to the materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 

make-up exams will be given. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Wednesday night from 6-8pro films will be shown in the Undergrad Library for extra credit. All students 

are encouraged to attend some of these screenings as your attendance will influence your final grade in the 

class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 

phones, texting, and any other intrusive technological devices or practices are not allowed in class. 

TAPING LECTURES: 
Students are not allowed to tape lectures without receiving permission from the instructor. 

COPYRIGHT: 
Protected by common law copyrights law - copying is strictly forbidden. 

SYLLABUS MODIFICATION: 
The instructor reserves the right to re-order or re-arrange assignments, exam dates, films screened, or paper due 

dates where necessary. Students will be notified in class or by email in the event that such changes are made. 

HONOR CODE: 
All students are required to adhere to the University’s honor code polices and procedures. Every Student 

enrolled in this course is expected to fully participate and observe the honor code. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability. Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



AAAD250 COURSE OBJECTIVES: 
The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of The Birth of a Nation/Early African American Pioneers in the 
Motion Picture Industry 

1. Identify early black pioneers in the motion picture industry and describe their efforts. 
2. Explore the underlying motivations as to why black filmma2~ers decided to pursue filmmaking. 
3. Describe the impact of The Birth of a 
4, Define five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated in early screen portrayals, 
5, Compare and contrast the early screen representations of African Americans in all-black cast films m those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given Iris tremendous skill and talent. 
2. Describe images presented by all-black cast films. Explain whether or not these films selwed a useful purpose for African AmericaJa 

audiences and discuss "the impact of these films on black audiences. 
3. Identify Oscar Micheaux. Describe and discuss how black audiences responded to his work and why he is significant to "the stu@ of 

African American cinema. 
4. Identify and describe the screen careers of at least ttuee early black felnale film stars who were considered sex symbols. 
5. Explain why black subservient screen images were popularized and why these images lasted as long as they did. 
6. Demonstrate that you can apply film theory to reading representations of At}ican Americans on screen in the pre-1950s period. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of African American entertainers in cinema. Explain why entertainers were recruited to appear in 

motion pictures. 
2. Discuss why some black film stars perpetuated stereotypical portrayals of African Americans during this period while others did not. 
3. Compare and contrast film reviews and critiques of black films in the black press to those in the mainslseam press. Discuss whether or not 

these reviews are equitable in their treatment of black films. 
4. Describe how the portrayal of the African A,nerican changed fiom the early 1900s to 1940s. 
5. Discuss M~y black western films were ,nade and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeased primarily in all black-cast films in comparison to those who appeased in non-all black cast films. 
3. Explain the impact of integration on the screen representations of African Alnericans. 
4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 
5. Identify the,nes characteristic of lnotion pictures produced in the late 1950s and early 1960’s. Describe the significance o f these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least three African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss the pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identify at least two black comedians who appeased in a number of motion pictures made in the 1980s. Explain why the pictures 

in which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding The Color Purple and describe the impact of tiffs film on black audiences. 
3. Explain whether or not contemporary, black fihns perpetuate stereotypical portrayals of African Americans. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contemporasy black filmmakers and describe their contributions to the screen image of Africma Americans. Explore their 

strengths and weakiaesses. 
6. Compare and contrast the screen image of African Americans in contemporary films to their previous screen portrayals. 

Hood Films of the 1990’s/Guiltsploitation Films 
1. Explain how hood films dominated the decade of the 1990s and discuss the backlash to these films. 
2. Describe why films produced in tiffs decade have been categorized as black-black exploitation films. 
3. Identify parallels between black films produced in the 1970’s with those of the 1990’s. 
4. Explore why Hemy Louis Gates refers to films produced in "this period as "Guiltsploitation’’ films. 
5. Identify how representations of race are transformed on the screen in the decade of the 1990~s in COlnparison to previous decades. 

Black Biopics in the decade of 2000-2010/Magical African Americans/Blacks and the Academy Awards 
1. Identify significant Black Biopics in tiffs period. 
2. Describe and define the Magical African American Image that has permeated "the black screen image in "this period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black fillmnakers such as Tyler Perry and describe their impact on the black screen image relative to 

other filnnnakers in previous decades. 
5. De,nonstrate that you can apply film theoU to reading race in contemporary representations. 



January 14 
First Black iMotion Picture Producers 
& Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900 - 1910 
Ethnic Notions 

January 21 
Emergence of All-Black Cast Films 

Rise of Black Film Stars 

1910 - 1920 

Hallelujah 

January 28 

Rise of Black Film Stars (Cont.) 
Paul Robeson 

Nina Mae McKinney 

Josephine Baker 

1920 - 1930 

Emperor Jones 

February 4 
Black Independent Fihnmaker Oscar 

Micheaux 

Black Westerns 
Race MoviesIWithin Our Gates 

February 11 

Se~wants and Maids Dominate the 

Screen Image of African 

Americans 

Hattie iMcDaniels 

Louise Beavers 

Stepin Fetchit (Lincoln Per~y) 

Eddie Rochester Anderson 

1930 - 1940 

Imitation of Life 

February 18 
Entertainers as Film Stars 

Lena Home 

Bill Robinson 

Hazel Scott 

Duke Ellington 

Cab Calloway 

1940 - 1950 

Intruder in the Dust 

TUESDAY WEEKLY SCHEDULE 

February 25 
Decline of All-Black Cast Films 

Impact of Integration 

1950- 1955 

No Way Out 

PAPER I D UE February 25 

March 4 
Rise of Black Film Stars 
Sidney iPoitier 

Ethel Waters 

Dorothy Dandridge 

1955 - 1960 

In the Heat of the Night 

I~ID TERM EXAM 

SPRING BREAK 

March 18 
hnpact of Sidney Poitier on the 

Portrayal of the African 

American Male Screen Image 

Rise of Black Exploitation Films 

Documenta~ on Blaxploitation 

Gordon Parks 

1960- 1970 

Cooley High 

March 25 
Impact of Black Exploitation Fihns 

Emergence of Assertive African 

American Males & Females 

Jim Brown 

Richard Roundtree 

Pam Grief 

1970- 1980 

A Soldier’s Story 

April 1 
Decline of Black Exploitation Films 

Emergence of a New Wave of Black 

Filmmakers 

Gordon Parks 

Melvin Van Peebles 

1980- 1985 

Devil in a Blue Dress 

April 8 
Black Comedians Rise as Film Stars 
Richard P~or 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1985 - 1990 

Spike Lee as Producer, Director 
John Singleton 
Boyz N the Hood 
Human Stain 

PAPER H D UE April 8 

Apil 15 
Introduction to the 1990s 

Contemporaly African American 

Filmmakers 

Contemporary Representations of 

Race 

Get on the Bus/He Got 

Game/Bamboozled/Do the Right 

Thing/Twenty-Fifth Hour/ 

Human Stain 

Monster’s Ball/Inside Man/ 

Ray/Hustle and Flow/Last King of 

Scothmd/Ddjgt vu/Taking of Pelham 

123/Flight 

April 22 
Intro to iDecade of 2000 and 2010 

Blacks and the Academy Awards 

Black Superheroes 

Crash/American 

GangsterAqh adowboxer/ 

American Gangster/Miracle at St. 

Anna/Blind Side/Precious 

Book of Eli/Cadillac Records/Safe 
House/Two Guns 

Course Evaluation 
Review for iFinal 

FINAL EXAMINATION: April 29 Tues. 4pro 
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Dear Professor Janken: Attached is the syllabus for AAAD 250 as it is being sent in separate documents. Sincerely, Charlene Regester 



AAAD 250 - THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

SPRING 2014 
Dr. Charlene Regester Meeting Time: Tues. 3:30pm-6:20pm 
Office: 204 Battle Hall Meeting Place: I05 Gardner 
Office Hours: TH llam-2pm 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made significant contributions to filmmaking. They 

have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contribnted to the growth and development of the cinema industl?.; rarely have their efforts been recognized 
or fl~eir contributions to the filnunaking industry been noted. Film histories often exclude African Americans in fl~eir reporting of 
cinema histo~7 or provide minimal coverage of the African American and his involvement in this indust~’. Thus, AAAD 250 is a 
critical, historical, and theoretical examination of African American cinema from the 1900s to the present and will require the use of 
film theou to interrogate this history. This examination will seek to analyze their role on screen; will explore how stereotypical 
representations of the African American developed; and will investigate the efforts of a number of African American actors and 
actresses who attempted to subvert these representations. 

Tiffs examination is essential to understanding the black experience in the United States. It is well known "that the media is an 
integral part of American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and 
cultural diversity. Therefore, examining the cinematic representations of African Americans will serve to provide a better 
tmderstanding of the black experience in American society and cinema industry in shaping attitudes and i~ffluencing public opiIfions. 

African American cinenra from the 1900s to 1910 is examined to identify early black pioneers in the cinema indust~" and to 
reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 1910 to 1920 is examined to 
determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast fihns 
produced from 1920 to 1930 are examined to determine why these films increased in popularity and why black film stars began to 
emerge. African American screen images from 1930 to 1940 are examined to reveal how the African American image began to 
change from that of a subservient to a more assertive and humane individual. Representations from 1940 to 1950 are examined to 
determine how and w~7 black entertainers particularly musicians, began to dominate the screen image. Films produced from 1950 to 
1960 are examined to investigate how the integrationist era began to influence the African American screen image. Black screen 
images from 1960 to 1970 arc examined to determine how the resurgence of black pride influenced this newb’ formed finage and how 
this resurgence of black pride led to the development of black exploitation films. Black exploitation films are examined to determine 
how they gained popularity and later declined in public appeal among andiences as more sophisticated audiences began to demand 
more quali’~ fihns. African American representations :from 1980 to 1990 are examined to reveal how black comedians began to 
dominate the black screen image and to determine the impact a new generation of filnunakers stood to have on contemporary 
representations and audiences. The preponderance of black filmnmkers in the decade of the 1990s is examined to determine how they 
influenced and shaped filmmaking in "this period. The decade :from 2000 to 2010 is explored to assess how blacks have fared with the 
Academy Awards and to determine how blackness is being reconflgured on screen in cinematic representations. The post 2010 era is 
interrogated to determine how post-racial attitndes are impacting representations of blackness on screen. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Two 
examinations (a midtenn and final exam) will be given dnring the semester. Students are required to submit two papers (7-9 pages in 
len~h) examining the representation of African Americans on screen in a pre-1950 and post 1950 period. These papers nmst be 
completed by the stated deadlines and mnst adhere to basic rules on academic style (i.e. MLA Handbook of Style or Chicago 
Manual ~ style, etc). 

TEXTS: 
Bogle, Donal& 1Chins, Coons, 3lulattoes, 3lammies, & Bucks: An Interpretive History of Blacks in American Films. New York: 

Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representing Blackness: Issues in Film and Video. New Brunswick: Rutgers UP, 1997. 
Regester, Charlene. Ajhican American Actresses: The Struggle for Visibility. Bloomington: Indiana UP, 2010. 

SECONDARY TEXTS: 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster (1988). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Brunswick: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. ()scar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON RESERVE 

IN THE UNDERGRADUATE LIBRARY 
Cripps, Thmnas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire andDesire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 

2. Students are required to view all films selected for this course. 

3. Students are required to write t~vo papers (7-9 pages) due on February 25, 2014 (PAPER I) and April 8, 

2014 (PAPER n). 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 

Completing all weekly critiques will influence your final course grade. 

5. Students are required to submit an obituary for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 

A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), O+ 

(67-69), D (63-66), D- (60-62), F (59 and below) 
COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 

articles to the materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 

make-up exams will be given. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Wednesday night from 6-8pro films will be shown in the Undergrad Library for extra credit. All students 

are encouraged to attend some of these screenings as your attendance will influence your final grade in the 

class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 

phones, texting, and any other intrusive technological devices or practices are not allowed in class. 

TAPING LECTURES: 
Students are not allowed to tape lectures without receiving permission from the instructor. 

COPYRIGHT: 
Protected by common law copyrights law - copying is strictly forbidden. 

SYLLABUS MODIFICATION: 
The instructor reserves the right to re-order or re-arrange assignments, exam dates, films screened, or paper due 

dates where necessary. Students will be notified in class or by email in the event that such changes are made. 

HONOR CODE: 
All students are required to adhere to the University’s honor code polices and procedures. Every Student 

enrolled in this course is expected to fully participate and observe the honor code. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability. Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



AAAD250 COURSE OBJECTIVES: 
The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of The Birth of a Nation/Early African American Pioneers in the 
Motion Picture Industry 

1. Identify early black pioneers in the motion picture industry and describe their efforts. 
2. Explore the underlying motivations as to why black filmma2~ers decided to pursue filmmaking. 
3. Describe the impact of The Birth of a 
4, Define five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated in early screen portrayals, 
5, Compare and contrast the early screen representations of African Americans in all-black cast films m those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given Iris tremendous skill and talent. 
2. Describe images presented by all-black cast films. Explain whether or not these films selwed a useful purpose for African AmericaJa 

audiences and discuss "the impact of these films on black audiences. 
3. Identify Oscar Micheaux. Describe and discuss how black audiences responded to his work and why he is significant to "the stu@ of 

African American cinema. 
4. Identify and describe the screen careers of at least ttuee early black felnale film stars who were considered sex symbols. 
5. Explain why black subservient screen images were popularized and why these images lasted as long as they did. 
6. Demonstrate that you can apply film theory to reading representations of At}ican Americans on screen in the pre-1950s period. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of African American entertainers in cinema. Explain why entertainers were recruited to appear in 

motion pictures. 
2. Discuss why some black film stars perpetuated stereotypical portrayals of African Americans during this period while others did not. 
3. Compare and contrast film reviews and critiques of black films in the black press to those in the mainslseam press. Discuss whether or not 

these reviews are equitable in their treatment of black films. 
4. Describe how the portrayal of the African A,nerican changed fiom the early 1900s to 1940s. 
5. Discuss M~y black western films were ,nade and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeased primarily in all black-cast films in comparison to those who appeased in non-all black cast films. 
3. Explain the impact of integration on the screen representations of African Alnericans. 
4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 
5. Identify the,nes characteristic of lnotion pictures produced in the late 1950s and early 1960’s. Describe the significance o f these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least three African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss the pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identify at least two black comedians who appeased in a number of motion pictures made in the 1980s. Explain why the pictures 

in which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding The Color Purple and describe the impact of tiffs film on black audiences. 
3. Explain whether or not contemporary, black fihns perpetuate stereotypical portrayals of African Americans. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contemporasy black filmmakers and describe their contributions to the screen image of Africma Americans. Explore their 

strengths and weakiaesses. 
6. Compare and contrast the screen image of African Americans in contemporary films to their previous screen portrayals. 

Hood Films of the 1990’s/Guiltsploitation Films 
1. Explain how hood films dominated the decade of the 1990s and discuss the backlash to these films. 
2. Describe why films produced in tiffs decade have been categorized as black-black exploitation films. 
3. Identify parallels between black films produced in the 1970’s with those of the 1990’s. 
4. Explore why Hemy Louis Gates refers to films produced in "this period as "Guiltsploitation’’ films. 
5. Identify how representations of race are transformed on the screen in the decade of the 1990~s in COlnparison to previous decades. 

Black Biopics in the decade of 2000-2010/Magical African Americans/Blacks and the Academy Awards 
1. Identify significant Black Biopics in tiffs period. 
2. Describe and define the Magical African American Image that has permeated "the black screen image in "this period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black fillmnakers such as Tyler Perry and describe their impact on the black screen image relative to 

other filnnnakers in previous decades. 
5. De,nonstrate that you can apply film theoU to reading race in contemporary representations. 



January 14 
First Black iMotion Picture Producers 
& Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900 - 1910 
Ethnic Notions 

January 21 
Emergence of All-Black Cast Films 

Rise of Black Film Stars 

1910 - 1920 

Hallelujah 

January 28 

Rise of Black Film Stars (Cont.) 
Paul Robeson 

Nina Mae McKinney 

Josephine Baker 

1920 - 1930 

Emperor Jones 

February 4 
Black Independent Fihnmaker Oscar 

Micheaux 

Black Westerns 
Race MoviesIWithin Our Gates 

February 11 

Se~wants and Maids Dominate the 

Screen Image of African 

Americans 

Hattie iMcDaniels 

Louise Beavers 

Stepin Fetchit (Lincoln Per~y) 

Eddie Rochester Anderson 

1930 - 1940 

Imitation of Life 

February 18 
Entertainers as Film Stars 

Lena Home 

Bill Robinson 

Hazel Scott 

Duke Ellington 

Cab Calloway 

1940 - 1950 

Intruder in the Dust 

TUESDAY WEEKLY SCHEDULE 

February 25 
Decline of All-Black Cast Films 

Impact of Integration 

1950- 1955 

No Way Out 

PAPER I D UE February 25 

March 4 
Rise of Black Film Stars 
Sidney iPoitier 

Ethel Waters 

Dorothy Dandridge 

1955 - 1960 

In the Heat of the Night 

I~ID TERM EXAM 

SPRING BREAK 

March 18 
hnpact of Sidney Poitier on the 

Portrayal of the African 

American Male Screen Image 

Rise of Black Exploitation Films 

Documenta~ on Blaxploitation 

Gordon Parks 

1960- 1970 

Cooley High 

March 25 
Impact of Black Exploitation Fihns 

Emergence of Assertive African 

American Males & Females 

Jim Brown 

Richard Roundtree 

Pam Grief 

1970- 1980 

A Soldier’s Story 

April 1 
Decline of Black Exploitation Films 

Emergence of a New Wave of Black 

Filmmakers 

Gordon Parks 

Melvin Van Peebles 

1980- 1985 

Devil in a Blue Dress 

April 8 
Black Comedians Rise as Film Stars 
Richard P~or 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1985 - 1990 

Spike Lee as Producer, Director 
John Singleton 
Boyz N the Hood 
Human Stain 

PAPER H D UE April 8 

Apil 15 
Introduction to the 1990s 

Contemporaly African American 

Filmmakers 

Contemporary Representations of 

Race 

Get on the Bus/He Got 

Game/Bamboozled/Do the Right 

Thing/Twenty-Fifth Hour/ 

Human Stain 

Monster’s Ball/Inside Man/ 

Ray/Hustle and Flow/Last King of 

Scothmd/Ddjgt vu/Taking of Pelham 

123/Flight 

April 22 
Intro to iDecade of 2000 and 2010 

Blacks and the Academy Awards 

Black Superheroes 

Crash/American 

GangsterAqh adowboxer/ 

American Gangster/Miracle at St. 

Anna/Blind Side/Precious 

Book of Eli/Cadillac Records/Safe 
House/Two Guns 

Course Evaluation 
Review for iFinal 

FINAL EXAMINATION: April 29 Tues. 4pro 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, Jmmary 13, 2014 10:12 AM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

ILS: A~%~d9 130 Course Revisions 

Dear ~m: Yes, I am currently teaching the class for the first time -- so this might very will be a good time to determine what works and what doesn’t work. We probably need 
to meet weekly but we first have to decide if we intend to meet the Summer School deadline or revise just for Fall. Whatever we decide we will need to contact the Friday 

Center as soon as possible. Sincerely, Charlene Regester 

From: McMillan, ~m 
Sent: Monday, January 13, 2014 10:07 AM 
To: Regester, Charlene B 
Subject: RE: AAAD 130 Course Revisions 

Hi Charh:,ne- 

I’ll be glad to work on this ---are you teaching AAAD 130 this term? Weql need to work out a syllabus that works well in the on-line environment ---I’m not very 

happy wkh one of my books right now. And Happy New Year. 

T~m 

F~= Regester, Charlene B 
Seat: Thursday, January 09, 20~4 4:~6 PN 

To= McMillan, Tim 
Subject= ~D 130 Course Revisions 
Dear Tim: Eunice suggested that I contact you regarding the revisions for ~D ~30 for Summer and Fall. If we decide to complete the revisions we need to noti~ Judith at the 
Friday Center as soon as possible. I look forward to hearing from you regarding revising this class. Sincerely, Charlene Regester 



Week I Jan. 9 & 14 -16 

AAAD 130 SPRING 2014 
WEEKLY SCHEDULE 

Introduction: African American and Diaspora Studies 
Ancient Slavery: Greek and Roman Slavery 
Definition of Diaspora 
Myths of Africa 

Readings: Gomez Chapter 1 
Gomez Chapter 2 
Gomez Chapter 3 

Week II Jan. 21 - Jan. 23 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 

"Old African Blasphemer" 
Readings: Gomez Chapter 4 

Gomez Chapter 5 
Week III Jan. 28 - Jan. 30 

Organization and structure of the slave trade 
Impact of the slave trade on European and African Societies 
Middle Passage 

Readings: Gomez Chapter 6 
Week IV Feb. 4 - Feb. 6 

Evolution of slavery in Latin America 
Racial Slaver?- in North America 
Slavery in the Carribean 

"Amistad" Part I 
Readings: Frederick Douglass Part I, 1-35 
Week V Feb. 11 - Feb. 13 

Racial slaver}, in North America 
Characteristics of Latin American Slavery 
Characteristics of Slavery in the Carribean 

"Amistad" Part II 
Readings: Frederick Douglass Part II, 36-70 

FIRST EXAM 

Week VI Feb. 18 - Feb. 20 
Development of Plantation Societies in the Americas 
Slave Community 

Readings: Hartman 1-50 
Week VII Feb. 25 - Feb. 27 

Slave Culture 
Linguistic Patterns 

"Twelve Years A Slave"/"Half Slave/Half Free" 
Readings: Hartman 50-100 



Week VIII Mar. 4 - Mar. 6 
Slave Resistance 
Haitian Revolts 
US Revolts 
Carribean Revolts 
"Slave Resisters/Slave Catchers"/"Glory" 

Readings: Hartman 100-150 

SPRING BREAK 

Week IX Mar. 18 - Mar. 20 
Reconstruction 
Emergence of New US Black Leadership 

Harlem Renaissance 
Black Leadership in Carribean 
Black Leadership in Latin America 

"Sugar Cane Alley" Part I 
Readings: Hartman 150-200 
Week X Mar. 25 - Mar. 27 

Black US Leadership (cont.) 
Carribean Black Leadership (cont.) 
Latin American Black Leadership (cont.) 

"Sugar Cane Alley" Part I 
Readings: Hartman 200-235 

SECOND EXAM 

Week XI Apr. 1 - Apr. 3 
Pan Africanism 
Civil Rights Movement 

PAPER DUE 

Week XII Apr. 8 - Apr. 10 
Contemporary Issues for US Blacks 
Contemporary Issues for Latin American Blacks 
Contemporary Issues for Carfibean Blacks 

Readings: Kincaid 1-35 
Week XIII Apr. 15 - Apr.17 

Contemporary Issues for US Blacks 
Contemporary Issues for Latin American Blacks 
Contemporary Issues for Carfibean Blacks 

Readings: Kincaid 35-73 
Week XIV Apr. 22 - Apr. 24 

Course Evaluation 
Review for Final Exam 

FINAL EXAM- Friday May 2, 2014 8am 



AAAD 130 
INTRODUCTION TO AFRICAN AMERICAN AND DIASPORA STUDIES 

Instructor: Dr. Charlene Regester (regester@email.unc.edu) 
Class Time: T/Th 9:30-10:45 
Place: GA 105 

Spring 2014 
Office: 204 Battle 
Office Hours: ll-2Th 

COURSE DESCRIPTION: 
AAAD 130 is designed to examine the history of Blacks in the Diaspora as Blacks of 

African descent found themselves living in other world regions as a result of the transatlantic 
slave trade. The African Diaspora has been defined by Michael Gomez as the shared experience, 
"history, contributions, victories, and struggles" as a result of"massive movements and 
extensive relocations, over long periods of time, resulting in the di spersal of Africans and their 
descendants throughout much of the world." Therefore, this course will attempt to interrogate 
this history, starting with the beginning of the slavery from its inception to a more contemporary 
period. The course will be divided into what is characterized as: Before the Twentieth Century, 
During the Twentieth Century, and the Contemporary Era. 

Before the Twentieth Century will include the practice of slaver}, beginning with the 
Greek and Roman Empires, the organization of the slave trade, and the widespread development 

of slavery throughout the diaspora. Arguments legitimizing the practice of slavery will be 
introduced, debated, and examined. But more importantly how slavery evolved as blacks were 
shipped primarily to three prominent regions, including the United States, Latin American and 
the Caribbean will be examined. Specifically, cultural and religious practices will be 
investigated, legal restrictions will be interrogated, and slave resistance will be explored. As 
slavery dissolved, how former slaves reconstituted themselves socially, politically, and culturally 
will also be investigated. 

During the Twentieth Century the course will examine the political, social, and cultural 
dynamics of blacks in the US, Latin America, and Caribbean to assess how their experiences 
might have been shaped and influenced by each other. Specifically, cultural and political 
movements will be explored and black leaders instrumental in these movements will be assessed. 
Finally, contemporary issues that shape the black experience in these regions will be interrogated 
in view of the emergence of new leadership and intellectuals who emerge to articulate the 
struggles of blacks in the Diaspora. This examination of Blacks in the Diaspora is designed to 
provide an understanding of what the term African American means as well as convey the forces 
that have shaped the experiences of blacks in North America, South America, and the Caribbean. 

The instructional method and media used in this course will consist of lectures, texts, 
videos, and guest speakers. Three examinations will be given during the semester. These 
examinations will consist of two tests and one final exam which will collectively constitute three 
fourths of your grade. The remaining part of your grade will consist of a paper which must be 
completed and submitted by the stated deadline. This paper must adhere to basic rules on 
academic style i.e. Chicago Manual of Style or MLA Handbook of Slyle. 

REQUIRED TEXTS 
Douglass, Frederick. Narrative of the Life of Frederick Douglass. Boston & New York: Bedford 

Books, 1993. 
Gomez, Michael. Reversing the Sail: A History of the African Dia,spora. Cambridge: Cambridge 

University Press, 2005. 



Hartman, Saidiya. Lose Your Mother: A Journey Along the Atlantic Slave Route. New York: 

Farrar, Straus and Giroux, 2007. 
Kincaid, Jamaica. A SmallPlace. New York: Farrar, Straus and Giroux, 2007. 

SECONDARY TEXTS 
Franklin, John Hope and Evelyn Brooks Higginbotham. f+om Slavery to Freedom: A History of 

African Americans, Vol. I, Ninth ed. McGraw-Hill, 2011. 
Thompson, Vincent. The Making of the Diaspora in the Americas 1441-1900. New York: 

Longman, 1987. 

White, Deborah. Ar ’n ’t I A Woman? Female Slaves in the Plantation South. New York: Norton, 
1987. 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 
2. Students are required to write a paper approximately 5-7 pages in length. The due date 

for this paper will be announced in class. 

GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 

A+ (98-100), A (94-97), A- (90-93), B+(87-89), B (83-86) B-(80-82), C+(77-79), C (73-76), C- 
(70-72), D+ (67-69), D(63-66), D-(60-62), F (59 and below) 

EXAMS: There will be three scheduled examinations which must be taken on the dates 
specified. No make-ups will be given. 

ATTENDANCE: Class attendance is mandatory and will influence your final course 
grade. 

CLASS PARTICIPATION: Class participation is encouraged and will influence your 
final course grade. 

TECHNOLOGY: Laptops are allowed for note-taking purposes only. Please do not use 
your laptop for any other purpose. Cell phones, texting, and any other intrusive 
technological devices or practices are not allowed in class. 

HONOR CODE: All students are required to adhere to the University’s honor code 
policies and procedures. Every student enrolled in this course is expected to fully 
participate and observe the honor code. 

DISABILITIES POLICY: Students who may need accommodations 
based on disabilities should contact the instructor and the 
Department for Disability Services (919) 962-8300 in SASB North 
Building Suite 2126 disabilityservices.unc.edu 



AAAD 130 COURSE OBJECTIVES 

The student should be able to master the follomng objectives after completing each of these units. 

Introduction to African American and Diaspora Studies 
Examin ation of Ancient Slavery 
1. Define and explain the meaning of Blacks in the Diaspora. 
2. Identify and explain at least three myths popularized concerning Attica. 
3. Examine how race is defmed. 
4. Discuss the Hametic Curse. 

Slave Trade 
Organiz ation and structure 
Middle Passage 
Impact of the Slave Trade 
1. Identify at least four major countries involved in the slave trade and describe their involvement. 
2. Describe the structure and organization of the slave trade. 
3. Describe the early years of slaver}, prior to the Atlantic Slave Trade. 
4. Describe the middle passage. 
5. Trace the development of the slave trade in its early phase. 

6. Describe what Saidiya Hartman’s perspective contributes to the slave experience. 

Racial Slaver.. in North America, Latin America, and the Caribbean 
1. Explain "the difference between slavery and indentured servitude. 
2. Trace the development of racial slavery, in North America, beginning with the arrival of the first Blacks. 
3. Describe how Latin American slavery was structured and organized. 
4. Describe how slaver}, in the Caribbean was structured and organized. 

Plantation Societies 
Slave Community 
Folk Culture 
Slave Revolts 
Haitian Revolution 
1. Describe slave culture in ~he US, Latin America, and the CaJcibbean. 
2. Compare plantation societies in each of these ttuee regions. 
3. Describe how slaves performed traditional ceremonies in these regions and explain how West African practices influenced 

these ceremonies. 
4. Explain how Frederick Douglass’ perception of slavery might differ from those enslaved in Latin America or the Caribbean. 
5. Name at least two U.S. slave revolts and describe characteristics of each. 
6. Explain precipitating factors that led to the development of the Haitian Revolution. 
7. Identify a significant Latin American revolt. 

Jim Crow Era 
Emerging Black Leadership 
Harlem Renaissance 
Civil Rights Movement 
1. Describe the legal restrictions irnposed on US blacks in Jim Crow Era. 
2. Identify similar struggles assumed by blacks in Twentieth Century in the Caribbean. 
3. Describe civil rights struggles in Latin America. 
4. Discuss Pan-Africanism 
5. Identify prominent leaders in each of these regions who have been instrumental in staging these political movements. 

Contemporary. Period 
Black Leaders 
Black Culture and Arts 
Black Socio-Political Issues 
1. Identify contemporary issues confronting US blacks, Latin American blacks, and Caribbean blacks. 
2. Name contemporary leaders in these ttuee regions and describe their political views. 
3. Identify similarities and parallels in the contemporary struggles faced across these regions. 
4. Identify cultural practices shared. 
5. Describe how blacks in these regions have fared in terms of global capitalism and its implications. 



Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, Janua~ 15, 2014 10:00 AM 

Kapur, Geeta <gkapur@email.unc.edu> 

I:W: Screening of New Video: North Carolina’s School-to-Pipeline 

message- footer.txt 

From: Nancy MacLean [nancy.maclean@duke.edu] 
Sent: Tuesday, January 14, 2014 8:58 PM 

To: class-center-list@duke.edu 
Subject: FW: Screening of New Video: North Carolina’s School-to-Pipeline 

You’re invited to join 

Youth Justice North Carolina (YJNC) 
for a panel discussion and screening of 

"North Carolina’s School-to-Prison Pipeline" 
a vivid portrayal of the devastating effects of laws, policies and practices 
that push youth out of school and into the juvenile and criminal systems 

produced by the 

Duke University Center for Documentary Studies 
Learn about YJNC, a new organization in NC 

Gain a better understanding of the school-to-prison pipeline 
Discuss solutions with community leaders and advocates 

January 23, 2014 from 7:00 to 8:30 pm 
Sanford School of Public Policy, Room 04 

201 Science Drive, Durham, NC 27708 
Parking in Science Drive lot and Bryan Center garage 

For more information: youthjusticenc(a_~,mail.com 
From: Christopher Hill [Ln___a_!J_t_Q_Lc___h_!JJ_@_D__Cj_U___s__tj__c__e_:__o__r_g] 
Sent: Thursday, January 02, 2014 10:19 AM 
To: sncf-scholar@duke.edu 
Subject: Screening of New Video: North Carolina’s School-to-Pipeline 
Dear SNCF, 
Please find attached m~ announcement about an exciting event. On January 23rd, Youth Jus~tice North Carolina and the Duke University Center for Docmnentary 

Studies ale hosting a screening of a new video ritled, North Carolina’s’ School-tod~rison Pipeline. The screening will be tbllowed by a prom discussion and 

conversation. I hope you will join us! 

Sincereb; 
Chris 
Clms~pher Hill 

Director, Education & Law Project 

North Carolina Jusrice Center 

224 South Dawson Street 
Raleigh, North Caxolina 27601 

(919) 856-2567 (office) 

(919) 856-2175 (fax) 

This message may contafin informarion that is confidential or legally privileged. If yon axe not the intended recipient, please immediately advise the sender by reply E-mail 

that this message has been inadvertently transmitted to you and delete this E-mail from your system. 



AAAD 250 - THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

SPRING 2014 
Dr. Charlene Regester Meeting Time: Tues. 3:30pm-6:20pm 
Office: 204 Battle Hall Meeting Place: I05 Gardner 
Office Hours: TH llam-2pm 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made significant contributions to filmmaking. They 

have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contribnted to the growth and development of the cinema industl?.; rarely have their efforts been recognized 
or fl~eir contributions to the filnunaking industry been noted. Film histories often exclude African Americans in fl~eir reporting of 
cinema histo~7 or provide minimal coverage of the African American and his involvement in this indust~’. Thus, AAAD 250 is a 
critical, historical, and theoretical examination of African American cinema from the 1900s to the present and will require the use of 
film theou to interrogate this history. This examination will seek to analyze their role on screen; will explore how stereotypical 
representations of the African American developed; and will investigate the efforts of a number of African American actors and 
actresses who attempted to subvert these representations. 

Tiffs examination is essential to understanding the black experience in the United States. It is well known "that the media is an 
integral part of American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and 
cultural diversity. Therefore, examining the cinematic representations of African Americans will serve to provide a better 
tmderstanding of the black experience in American society and cinema industry in shaping attitudes and i~ffluencing public opiIfions. 

African American cinenra from the 1900s to 1910 is examined to identify early black pioneers in the cinema indust~" and to 
reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 1910 to 1920 is examined to 
determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast fihns 
produced from 1920 to 1930 are examined to determine why these films increased in popularity and why black film stars began to 
emerge. African American screen images from 1930 to 1940 are examined to reveal how the African American image began to 
change from that of a subservient to a more assertive and humane individual. Representations from 1940 to 1950 are examined to 
determine how and w~7 black entertainers particularly musicians, began to dominate the screen image. Films produced from 1950 to 
1960 are examined to investigate how the integrationist era began to influence the African American screen image. Black screen 
images from 1960 to 1970 arc examined to determine how the resurgence of black pride influenced this newb’ formed finage and how 
this resurgence of black pride led to the development of black exploitation films. Black exploitation films are examined to determine 
how they gained popularity and later declined in public appeal among andiences as more sophisticated audiences began to demand 
more quali’~ fihns. African American representations :from 1980 to 1990 are examined to reveal how black comedians began to 
dominate the black screen image and to determine the impact a new generation of filnunakers stood to have on contemporary 
representations and audiences. The preponderance of black filmnmkers in the decade of the 1990s is examined to determine how they 
influenced and shaped filmmaking in "this period. The decade :from 2000 to 2010 is explored to assess how blacks have fared with the 
Academy Awards and to determine how blackness is being reconflgured on screen in cinematic representations. The post 2010 era is 
interrogated to determine how post-racial attitndes are impacting representations of blackness on screen. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Two 
examinations (a midtenn and final exam) will be given dnring the semester. Students are required to submit two papers (7-9 pages in 
len~h) examining the representation of African Americans on screen in a pre-1950 and post 1950 period. These papers nmst be 
completed by the stated deadlines and mnst adhere to basic rules on academic style (i.e. MLA Handbook of Style or Chicago 
Manual ~ style, etc). 

TEXTS: 
Bogle, Donal& 1Chins, Coons, 3lulattoes, 3lammies, & Bucks: An Interpretive History of Blacks in American Films. New York: 

Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representing Blackness: Issues in Film and Video. New Brunswick: Rutgers UP, 1997. 
Regester, Charlene. Ajhican American Actresses: The Struggle for Visibility. Bloomington: Indiana UP, 2010. 

SECONDARY TEXTS: 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster (1988). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Brunswick: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. ()scar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON RESERVE 

IN THE UNDERGRADUATE LIBRARY 
Cripps, Thmnas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire andDesire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 

2. Students are required to view all films selected for this course. 

3. Students are required to write t~vo papers (7-9 pages) due on February 25, 2014 (PAPER I) and April 8, 

2014 (PAPER n). 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 

Completing all weekly critiques will influence your final course grade. 

5. Students are required to submit an obituary for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 

A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), O+ 

(67-69), D (63-66), D- (60-62), F (59 and below) 
COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 

articles to the materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 

make-up exams will be given. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Wednesday night from 6-8pro films will be shown in the Undergrad Library for extra credit. All students 

are encouraged to attend some of these screenings as your attendance will influence your final grade in the 

class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 

phones, texting, and any other intrusive technological devices or practices are not allowed in class. 

TAPING LECTURES: 
Students are not allowed to tape lectures without receiving permission from the instructor. 

COPYRIGHT: 
Protected by common law copyrights law - copying is strictly forbidden. 

SYLLABUS MODIFICATION: 
The instructor reserves the right to re-order or re-arrange assignments, exam dates, films screened, or paper due 

dates where necessary. Students will be notified in class or by email in the event that such changes are made. 

HONOR CODE: 
All students are required to adhere to the University’s honor code polices and procedures. Every Student 

enrolled in this course is expected to fully participate and observe the honor code. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability. Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



January 14 
First Black iMotion Picture Producers 
& Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900 - 1910 
Ethnic Notions 

January 21 
Emergence of All-Black Cast Films 

Rise of Black Film Stars 

1910 - 1920 

Hallelujah 

January 28 

Rise of Black Film Stars (Cont.) 
Paul Robeson 

Nina Mae McKinney 

Josephine Baker 

1920 - 1930 

Emperor Jones 

February 4 
Black Independent Fihnmaker Oscar 

Micheaux 

Black Westerns 
Race MoviesIWithin Our Gates 

February 11 

Se~wants and Maids Dominate the 

Screen Image of African 

Americans 

Hattie iMcDaniels 

Louise Beavers 

Stepin Fetchit (Lincoln Per~y) 

Eddie Rochester Anderson 

1930 - 1940 

Imitation of Life 

February 18 
Entertainers as Film Stars 

Lena Home 

Bill Robinson 

Hazel Scott 

Duke Ellington 

Cab Calloway 

1940 - 1950 

Intruder in the Dust 

TUESDAY WEEKLY SCHEDULE 

February 25 
Decline of All-Black Cast Films 

Impact of Integration 

1950- 1955 

No Way Out 

PAPER I D UE February 25 

March 4 
Rise of Black Film Stars 
Sidney iPoitier 

Ethel Waters 

Dorothy Dandridge 

1955 - 1960 

In the Heat of the Night 

I~ID TERM EXAM 

SPRING BREAK 

March 18 
hnpact of Sidney Poitier on the 

Portrayal of the African 

American Male Screen Image 

Rise of Black Exploitation Films 

Documenta~ on Blaxploitation 

Gordon Parks 

1960- 1970 

Cooley High 

March 25 
Impact of Black Exploitation Fihns 

Emergence of Assertive African 

American Males & Females 

Jim Brown 

Richard Roundtree 

Pam Grief 

1970- 1980 

A Soldier’s Story 

April 1 
Decline of Black Exploitation Films 

Emergence of a New Wave of Black 

Filmmakers 

Gordon Parks 

Melvin Van Peebles 

1980- 1985 

Devil in a Blue Dress 

April 8 
Black Comedians Rise as Film Stars 
Richard P~or 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1985 - 1990 

Spike Lee as Producer, Director 
John Singleton 
Boyz N the Hood 
Human Stain 

PAPER H D UE April 8 

Apil 15 
Introduction to the 1990s 

Contemporaly African American 

Filmmakers 

Contemporary Representations of 

Race 

Get on the Bus/He Got 

Game/Bamboozled/Do the Right 

Thing/Twenty-Fifth Hour/ 

Human Stain 

Monster’s Ball/Inside Man/ 

Ray/Hustle and Flow/Last King of 

Scothmd/Ddjgt vu/Taking of Pelham 

123/Flight 

April 22 
Intro to iDecade of 2000 and 2010 

Blacks and the Academy Awards 

Black Superheroes 

Crash/American 

GangsterAqh adowboxer/ 

American Gangster/Miracle at St. 

Anna/Blind Side/Precious 

Book of Eli/Cadillac Records/Safe 
House/Two Guns 

Course Evaluation 
Review for iFinal 

FINAL EXAMINATION: April 29 Tues. 4pro 



AAAD250 COURSE OBJECTIVES: 
The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of The Birth of a Nation/Early African American Pioneers in the 
Motion Picture Industry 

1. Identify early black pioneers in the motion picture industry and describe their efforts. 
2. Explore the underlying motivations as to why black filmma2~ers decided to pursue filmmaking. 
3. Describe the impact of The Birth of a 
4, Define five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated in early screen portrayals, 
5, Compare and contrast the early screen representations of African Americans in all-black cast films m those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given Iris tremendous skill and talent. 
2. Describe images presented by all-black cast films. Explain whether or not these films selwed a useful purpose for African AmericaJa 

audiences and discuss "the impact of these films on black audiences. 
3. Identify Oscar Micheaux. Describe and discuss how black audiences responded to his work and why he is significant to "the stu@ of 

African American cinema. 
4. Identify and describe the screen careers of at least ttuee early black felnale film stars who were considered sex symbols. 
5. Explain why black subservient screen images were popularized and why these images lasted as long as they did. 
6. Demonstrate that you can apply film theory to reading representations of At}ican Americans on screen in the pre-1950s period. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of African American entertainers in cinema. Explain why entertainers were recruited to appear in 

motion pictures. 
2. Discuss why some black film stars perpetuated stereotypical portrayals of African Americans during this period while others did not. 
3. Compare and contrast film reviews and critiques of black films in the black press to those in the mainslseam press. Discuss whether or not 

these reviews are equitable in their treatment of black films. 
4. Describe how the portrayal of the African A,nerican changed fiom the early 1900s to 1940s. 
5. Discuss M~y black western films were ,nade and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeased primarily in all black-cast films in comparison to those who appeased in non-all black cast films. 
3. Explain the impact of integration on the screen representations of African Alnericans. 
4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 
5. Identify the,nes characteristic of lnotion pictures produced in the late 1950s and early 1960’s. Describe the significance o f these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least three African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss the pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identify at least two black comedians who appeased in a number of motion pictures made in the 1980s. Explain why the pictures 

in which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding The Color Purple and describe the impact of tiffs film on black audiences. 
3. Explain whether or not contemporary, black fihns perpetuate stereotypical portrayals of African Americans. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contemporasy black filmmakers and describe their contributions to the screen image of Africma Americans. Explore their 

strengths and weakiaesses. 
6. Compare and contrast the screen image of African Americans in contemporary films to their previous screen portrayals. 

Hood Films of the 1990’s/Guiltsploitation Films 
1. Explain how hood films dominated the decade of the 1990s and discuss the backlash to these films. 
2. Describe why films produced in tiffs decade have been categorized as black-black exploitation films. 
3. Identify parallels between black films produced in the 1970’s with those of the 1990’s. 
4. Explore why Hemy Louis Gates refers to films produced in "this period as "Guiltsploitation’’ films. 
5. Identify how representations of race are transformed on the screen in the decade of the 1990~s in COlnparison to previous decades. 

Black Biopics in the decade of 2000-2010/Magical African Americans/Blacks and the Academy Awards 
1. Identify significant Black Biopics in tiffs period. 
2. Describe and define the Magical African American Image that has permeated "the black screen image in "this period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black fillmnakers such as Tyler Perry and describe their impact on the black screen image relative to 

other filnnnakers in previous decades. 
5. De,nonstrate that you can apply film theoU to reading race in contemporary representations. 



AAAD 250 - THE AFRICAN AMERICAN IN CINEMA: 1900 TO THE PRESENT 

SPRING 2014 
Dr. Charlene Regester Meeting Time: Tues. 3:30pm-6:20pm 
Office: 204 Battle Hall Meeting Place: I05 Gardner 
Office Hours: TH llam-2pm 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made significant contributions to filmmaking. They 

have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans have contribnted to the growth and development of the cinema industl?.; rarely have their efforts been recognized 
or fl~eir contributions to the filnunaking industry been noted. Film histories often exclude African Americans in fl~eir reporting of 
cinema histo~7 or provide minimal coverage of the African American and his involvement in this indust~’. Thus, AAAD 250 is a 
critical, historical, and theoretical examination of African American cinema from the 1900s to the present and will require the use of 
film theou to interrogate this history. This examination will seek to analyze their role on screen; will explore how stereotypical 
representations of the African American developed; and will investigate the efforts of a number of African American actors and 
actresses who attempted to subvert these representations. 

Tiffs examination is essential to understanding the black experience in the United States. It is well known "that the media is an 
integral part of American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and 
cultural diversity. Therefore, examining the cinematic representations of African Americans will serve to provide a better 
tmderstanding of the black experience in American society and cinema industry in shaping attitudes and i~ffluencing public opiIfions. 

African American cinenra from the 1900s to 1910 is examined to identify early black pioneers in the cinema indust~" and to 
reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 1910 to 1920 is examined to 
determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast fihns 
produced from 1920 to 1930 are examined to determine why these films increased in popularity and why black film stars began to 
emerge. African American screen images from 1930 to 1940 are examined to reveal how the African American image began to 
change from that of a subservient to a more assertive and humane individual. Representations from 1940 to 1950 are examined to 
determine how and w~7 black entertainers particularly musicians, began to dominate the screen image. Films produced from 1950 to 
1960 are examined to investigate how the integrationist era began to influence the African American screen image. Black screen 
images from 1960 to 1970 arc examined to determine how the resurgence of black pride influenced this newb’ formed finage and how 
this resurgence of black pride led to the development of black exploitation films. Black exploitation films are examined to determine 
how they gained popularity and later declined in public appeal among andiences as more sophisticated audiences began to demand 
more quali’~ fihns. African American representations :from 1980 to 1990 are examined to reveal how black comedians began to 
dominate the black screen image and to determine the impact a new generation of filnunakers stood to have on contemporary 
representations and audiences. The preponderance of black filmnmkers in the decade of the 1990s is examined to determine how they 
influenced and shaped filmmaking in "this period. The decade :from 2000 to 2010 is explored to assess how blacks have fared with the 
Academy Awards and to determine how blackness is being reconflgured on screen in cinematic representations. The post 2010 era is 
interrogated to determine how post-racial attitndes are impacting representations of blackness on screen. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Two 
examinations (a midtenn and final exam) will be given dnring the semester. Students are required to submit two papers (7-9 pages in 
len~h) examining the representation of African Americans on screen in a pre-1950 and post 1950 period. These papers nmst be 
completed by the stated deadlines and mnst adhere to basic rules on academic style (i.e. MLA Handbook of Style or Chicago 
Manual ~ style, etc). 

TEXTS: 
Bogle, Donal& 1Chins, Coons, 3lulattoes, 3lammies, & Bucks: An Interpretive History of Blacks in American Films. New York: 

Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representing Blackness: Issues in Film and Video. New Brunswick: Rutgers UP, 1997. 
Regester, Charlene. Ajhican American Actresses: The Struggle for Visibility. Bloomington: Indiana UP, 2010. 

SECONDARY TEXTS: 
Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster (1988). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Brunswick: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. ()scar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON RESERVE 

IN THE UNDERGRADUATE LIBRARY 
Cripps, Thmnas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire andDesire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 
Green, J. Ronald. Straight Lick. Bloomington: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 

2. Students are required to view all films selected for this course. 

3. Students are required to write t~vo papers (7-9 pages) due on February 25, 2014 (PAPER I) and April 8, 

2014 (PAPER n). 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 

Completing all weekly critiques will influence your final course grade. 

5. Students are required to submit an obituary for a deceased entertainer. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 

A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), O+ 

(67-69), D (63-66), D- (60-62), F (59 and below) 
COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 

articles to the materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 

make-up exams will be given. 

ATTENDANCE: 
Attendance is mandatory and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Wednesday night from 6-8pro films will be shown in the Undergrad Library for extra credit. All students 

are encouraged to attend some of these screenings as your attendance will influence your final grade in the 

class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 

phones, texting, and any other intrusive technological devices or practices are not allowed in class. 

TAPING LECTURES: 
Students are not allowed to tape lectures without receiving permission from the instructor. 

COPYRIGHT: 
Protected by common law copyrights law - copying is strictly forbidden. 

SYLLABUS MODIFICATION: 
The instructor reserves the right to re-order or re-arrange assignments, exam dates, films screened, or paper due 

dates where necessary. Students will be notified in class or by email in the event that such changes are made. 

HONOR CODE: 
All students are required to adhere to the University’s honor code polices and procedures. Every Student 

enrolled in this course is expected to fully participate and observe the honor code. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability. Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



AAAD250 COURSE OBJECTIVES: 
The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of The Birth of a Nation/Early African American Pioneers in the 
Motion Picture Industry 

1. Identify early black pioneers in the motion picture industry and describe their efforts. 
2. Explore the underlying motivations as to why black filmma2~ers decided to pursue filmmaking. 
3. Describe the impact of The Birth of a 
4, Define five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated in early screen portrayals, 
5, Compare and contrast the early screen representations of African Americans in all-black cast films m those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given Iris tremendous skill and talent. 
2. Describe images presented by all-black cast films. Explain whether or not these films selwed a useful purpose for African AmericaJa 

audiences and discuss "the impact of these films on black audiences. 
3. Identify Oscar Micheaux. Describe and discuss how black audiences responded to his work and why he is significant to "the stu@ of 

African American cinema. 
4. Identify and describe the screen careers of at least ttuee early black felnale film stars who were considered sex symbols. 
5. Explain why black subservient screen images were popularized and why these images lasted as long as they did. 
6. Demonstrate that you can apply film theory to reading representations of At}ican Americans on screen in the pre-1950s period. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of African American entertainers in cinema. Explain why entertainers were recruited to appear in 

motion pictures. 
2. Discuss why some black film stars perpetuated stereotypical portrayals of African Americans during this period while others did not. 
3. Compare and contrast film reviews and critiques of black films in the black press to those in the mainslseam press. Discuss whether or not 

these reviews are equitable in their treatment of black films. 
4. Describe how the portrayal of the African A,nerican changed fiom the early 1900s to 1940s. 
5. Discuss M~y black western films were ,nade and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeased primarily in all black-cast films in comparison to those who appeased in non-all black cast films. 
3. Explain the impact of integration on the screen representations of African Alnericans. 
4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 
5. Identify the,nes characteristic of lnotion pictures produced in the late 1950s and early 1960’s. Describe the significance o f these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least three African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss the pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identify at least two black comedians who appeased in a number of motion pictures made in the 1980s. Explain why the pictures 

in which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding The Color Purple and describe the impact of tiffs film on black audiences. 
3. Explain whether or not contemporary, black fihns perpetuate stereotypical portrayals of African Americans. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contemporasy black filmmakers and describe their contributions to the screen image of Africma Americans. Explore their 

strengths and weakiaesses. 
6. Compare and contrast the screen image of African Americans in contemporary films to their previous screen portrayals. 

Hood Films of the 1990’s/Guiltsploitation Films 
1. Explain how hood films dominated the decade of the 1990s and discuss the backlash to these films. 
2. Describe why films produced in tiffs decade have been categorized as black-black exploitation films. 
3. Identify parallels between black films produced in the 1970’s with those of the 1990’s. 
4. Explore why Hemy Louis Gates refers to films produced in "this period as "Guiltsploitation’’ films. 
5. Identify how representations of race are transformed on the screen in the decade of the 1990~s in COlnparison to previous decades. 

Black Biopics in the decade of 2000-2010/Magical African Americans/Blacks and the Academy Awards 
1. Identify significant Black Biopics in tiffs period. 
2. Describe and define the Magical African American Image that has permeated "the black screen image in "this period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black fillmnakers such as Tyler Perry and describe their impact on the black screen image relative to 

other filnnnakers in previous decades. 
5. De,nonstrate that you can apply film theoU to reading race in contemporary representations. 
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How to Apply for Review for Promotion to Senior Lecturer 
in the Department of Asian Studies 

July 20, 2011 

Goals for Compiling the Dossier 
Keep in mind that your dossier must be concise and clear. It should be easily 
comprehensible--in format and content-- to those who do not know the language that 
you teach and also to those that are not familiar with language teaching. 

The dossier that you present for this promotion must be a highly condensed version of 
your years of work in the Department of Asian Studies. Your CV is a crucial document 
since it lists all your teaching experience and service. 

Your reflective statements on teaching and service should be well crafted essays. These 

essays outline your major goals and refer to specific points about your teaching and 
service to show how you have actively worked to reach these goals. Each one should be 
about two to three pages. 

You can consult the Center for Faculty Excellence at UNC-Chapel Hill for advice in 
organizing your dossier and statements. 

Format of the Dossier 
Present the dossier to the Department Chair in a folder with three items: 1) A CD of your 
dossier; 2) Hard copy of the Table of Contents of the CD; 3) Hard copy &your CV. 

Also include a letter to the Chair giving the names and contact information for t~vo 
experts that you would like to recommend as external reviewers of your dossier. 
Reviewers must themselves be full-time faculty at a peer institution who are at the rank 

of senior lecturer or above. 

Contents of the Dossier 
Make sure that your dossier includes all these items. It will be easiest for your reviewers 

to access if you have similar items together in one pdf; for example, the syllabus, sample 
group exercise or project, final exam for a 101 class may be grouped as a single pd£ Do 
not make one pdf of your entire file. 

Provide brief, simple English explanations for any materials in the target language you’re 
teaching. These should be noted directly on the document before the pdf is made. 

Do not include photos, letters from students, and letters from community members. You 

may quote from such letters in your reflective essays, however. 

The Department will include for reviewers a CD of your student evaluations for the past 
two years, a tabulation of the scores, and copies of peer reviews of your teaching. The 
Department’ s Senior Lecturer Review Committee will contact you about setting up a time 
for a teaching observation. 
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DOSSIER CONTENTS 
¯ Table of Contents: List of all materials pdfin the CD. 

Curriculum Vitae (C.V.) 
® Before making the pdf of your C.V. put the day’ s date at the top of 

the page. 
o Make sure your C.V. is up-to-date and that the pages are 

numbered. Do not include personal information such as birth date, 
photo, citizenship, country of origin, spouse or children 
information, or social security number. 
Order of categories to list on CV: 
Education [list all degrees, institutions and their locations, and the 
dates of completion for each degree]; 

~ Work experience [list positions, institutions, dates of employment]. 
o Awards [give full information: title of award, granting institution, 

date] 
® Publications [Author, title, [journal title, volume number] or 

publisher, date. 
o Academic presentations [Give title of paper, name of the 

association holding the conference, place, date] 
o Workshop attendance. [List title of workshop, location, date] 
o Grants and Fellowships [Course development awards can count 

here, too. List name of grant and group/institution that made the 
a~vard]. 

o Courses taught. [List catalogue number and title, for example, 
ARAB 101: Elementary Arabic I] 

o Service Activities. [You can divide your list of activities into three 
groups: Service to Department; University; Community; 
Profession]. You can list here short-term work assignments such as 
participating in making a national language test or translating for a 
radio program or visiting speaker. 

~ Professional Affiliations. 
Reflective Statements 

~ Teaching philosophy: Goals and Strategies 
o Evidence of service to the University, the profession, and the 

broader public 

Language Capsules 
~ Make one pdf for each semester of language that you teach and 

include relevant sample materials~ For example, for JAPN 101: 

Include syllabus, sample pair activity; sample group proj ect; 

sample assessments (quiz, midterm, final). 

Service 
Service should be documented on the C.V. You do not need a 

separate pdf for this. 
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Presentations and Publications 
o Evidence of continuing professional development is required. You 

may make pdfs of recent representative presentations. Make pdf of 

recent publication or excerpt of book (not entire book). Note that 

publications are not required for this promotion; extraordinary 

teaching and serv’ice are the crucial points. 

SEE BELOW FOR SAMPLE C.V. FORMAT 
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SAMPLE C~VoFOP, MAT 
Curriculum Vitae (January 4, 2011) 

Murasaki Jones 
Department of Asian Studies, 3New West, University of North Carolina at Chapel Hill, Chapel Hill, NC, 

27599-3267 Telephone: 919-962-xxxx Fax: 919-843-7817 E-maihiones@email.unc.edu 

Education 
M.A., East Asian Languages and Cultures, University of California, Berkeley, June, 1988. 

B.A., English Literature, International Christian University, Tokyo, Japan, May, 1985. 

Professional Experience 

Lecturer, Japanese Language, University of North Carolina, Chapel Hill, 1988-present. 

Lecturer, Japanese Language, California State University, Long Beach, 1986-1988 

Awards 
Smith Award for Excellence in Language Teaching, California State University, Long Beach, Nov. 1988. 

Master’s Thesis 
"Teaching Advanced Japanese through Popular Television Drama." Dr. Hikaru Genii, Director. 

Publications 
"Teaching Advanced Japanese through TV Drama." Journal o.fJapanese, vol. 12 (1988): 23-50. 

Presentations 
"Using TV Drama in the Advanced Japanese Classroom." Annual Meeting of the Association of Teachers 

of Japanese, Washington, DC, Mar. 3, 1988. 

Grants 
1989 Grant to develop conversational Japanese course, Center for Japanese Studies, UNC-Chapel Hill 

Courses Taught 

JAPN101-102: Elementary Japanese 

JAPN 203-204: Intermediate Japanese 

Service: Department of Asian Studies 

1988- present Coordinator, Japanese Placement Exam 

Service: University of North Carolina 

1989 Committee member, Japan Study Abroad Selection Committee 

Service: Community 

1990 Organizer, Japan Day for the Community 

Professional Affiliations 
Association of Teachers of Japanese 

Southeast Association of Teachers of Japanese 
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Reflective Statement: Teaching Philosophy 

This essay gives you an opportunity to show how you approach the various classes that you teach. 

Sample format 

Name 

Lecturer, Japanese Language 
Department of Asian Studies 
UNC-Chapel Hill 
Date 

Statement of Teaching Philosophy: 
Goals and Strategies for Teaching Japanese Language and Culture 

Introductory paragraph: Describe your major goals and strategies broadly. This may include 
three to five issues. In succeeding paragraphs, use each issue to form the topic sentence of the 
paragraph. For example, let’s say one of your maj or issues is to develop students’ proficiency 
in language through diverse class activities. 

First paragraph of the body of the essay: Topic sentence: "Engaging students through creative 
class activities develops their confidence and proficiency in Japanese." Follow this statement 
with representative examples. You may also want to show how you alter the activities 
depending on the level of instruction. Include these activities in the "language capsules" in 
your dossier. This enables reviewers to see specifically how your goals connect with your 
teaching strategies, and what some of these activities look like. 

Conclusion of the essay: You can use this last paragraph for discussing what your future 
teaching ambitions are. What would you like to experiment with? What kinds of professional 
development would help you achieve this? 
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Reflective Statement: Service 

This essay enables you to describe how your participation in service activities enhances your 
teaching and contributes to the department, university, community, and the profession. 

Sample format 

Name 

Lecturer, Japanese Language 
Department of Asian Studies 
UNC-Chapel Hill 

Date 

Statement of Service 

Introductory paragraph: Describe your main areas of service briefly. "My participation in the 
Japanese Program has led to sew’ice to the Department of Asian Studies, the local community, 
and to the profession of Japanese language teaching." 

First paragraph of the body of the essay: Topic sentence: "Actively participating in creating 
enrichment events is an important part of my service record." Describe the activities that 
required the most leadership or creativity from you. 

Succeeding paragraphs should highlight your other maj or areas of service, including special 
proj ects or events that you have led. Group your sew’ice activities into paragraphs according 

to type of service. This makes it easier for reviewers to get an idea of your strengths and 
interests. 

Conclusion &the essay: Summarize the key aspects of your service here. 
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SA~IPLE TABLE OF CONTENTS OF DOSSIER 
Each entry’ in the contents is a separate pdf and each subheading is a folder into which those 

files are grouped. 

Name 

Lecturer, Chinese Language 
Department of Asian Studies 
UNC-Chapel Hill 
Date 

TABLE OF CONTENTS 
DOSSIER 

1. Curriculum Vitae 
2. Reflective Statements: Teaching and SewTice 

Teaching Materials 
3. CHIN 101-102 Teaching Materials 
4. CHIN 203-204 Teaching Materials 

5. CHIN 305 Teaching Materials 
6. CHIN 490: Chinese Cinema (in Chinese) 
7. Special Project: Chinese New Year’s Celebration 

Professional Development through Conference Presentations 
8. "Teaching Characters in Beginning Chinese." Conference Paper, 2011. 
9. "Teaching Advanced Chinese through Cinema." Conference Paper, 2010. 

Publi cati ons 
10. "Using Cinema in Advanced Chinese Class." Journal of Teachers of Chinese, 201l 1. 
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Qualifications for Promotion to Senior Lecturer at UNC-Chapel Hill 
2011 

TEACHING 
In the Department of Asian Studies, the successful candidate for senior lecturer must command 
an expert knowledge of language pedagogy and demonstrate the ability to teach well at all levels 
(elementary through advanced) of the language program. The candidate’s professional a~vareness 
of current standards of language pedagogy should be evident in the teaching philosophy 
statement, syllabi, class activities, assessment tools, and use &technology. The candidate should 
also demonstrate annual attendance at least one conference or workshop related to language 
teaching. Peer observations of teaching should be consistently excellent. The following items 
related to teaching are considered helpful, but not required for promotion: University teaching 
award, Oral Proficiency Interview (OPI; certification offered by American Council on the 
Teaching of Foreign Languages [ACTFL]) or Simulated Oral Proficiency Interview (SOPI 

certification; offered by Center for Applied Linguistics [CAL}), and academic presentations 
related to pedagogy. 

SERVICE 
In the Department of Asian Studies, the successful candidate for senior lecturer must 
demonstrate a strong commitment to curriculum development, program management, effective 
service on departmental committees, and extracurricular activities appropriate to the mission of 
the Department and the University. The following items related to service are considered helpful 
but not required for promotion: outreach activities (presentations, workshops, events for local 
community groups and K-12 teachers); leading study abroad programs, and service on 
University committees. 

In the Department of Asian Studies, evidence of extraordinary service may include: a university 
service award, service as departmental undergraduate advising coordinator, service on the UNC 
Faculty Council and/or its subcommittees, service on university committees (such as Teaching 
Award Committee, Staff Award Committee, university search committees), chairing unit 
committees or task forces, membership on the advisory board of a professional j ournal, 
invitations for speaking engagements at other institutions of higher learning, service through 
Carolina Speakers Bureau. 
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Qualifications for Promotion to Senior Lecturer at UNC-Chapel Hill 
2011 

TEACHING 
In the Department of Asian Studies, the successful candidate for senior lecturer must command 
an expert knowledge of language pedagogy and demonstrate the ability to teach well at all levels 
(elementary through advanced) of the language program. The candidate’s professional a~vareness 
of current standards of language pedagogy should be evident in the teaching philosophy 
statement, syllabi, class activities, assessment tools, and use of technology. The candidate should 
also demonstrate annual attendance at least one conference or workshop related to language 
teaching Peer observations of teaching should be consistently excellent. The following items 
related to teaching are considered helpful, but not required for promotion: University teaching 
award, Oral Proficiency Interview (OPI; certification offered by American Council on the 
Teaching of Foreign Languages [ACTFL]) or Simulated Oral Proficiency Interview (SOPI 

certification; offered by Center for Applied Linguistics [CAL}), and academic presentations 
related to pedagogy. 

SERVICE 
In the Department of Asian Studies, the successful candidate for senior lecturer must 
demonstrate a strong commitment to curriculum development, program management, effective 
service on departmental committees, and extracurricular activities appropriate to the mission of 
the Department and the University. The following items related to service are considered helpful 

but not required for promotion: outreach activities (presentations, workshops, events for local 
community groups and K-12 teachers); leading study abroad programs, and service on 
University committees. 

In the Department of Asian Studies, evidence of extraordinary service may include: a university 
service award, service as departmental undergraduate advising coordinator, service on the UNC 
Faculty Council and/or its subcommittees, service on university committees (such as Teaching 
Award Committee, Staff Award Committee, university search committees), chairing unit 
committees or task forces, membership on the advisory board of a professional j ournal, 
invitations for speaking engagements at other institutions of higher learning, service through 
Carolina Speakers Bureau. 



FORM FOR REAPPOINTMENT REVIEW OF LECTURERS [Spring 2011] 

Lecturer’s Name: 

Year hired at UNC-Chapel Hill: 

Date of last review: 

Names of Review Committee Members: 

Review Committee’s Recommendation: 

__Recommend reappointment 

__Recommend with reservations [See page 3] 

__Do not recommend reappointment 

TEACHING OBSERVATIONS 
Give names and dates of three required observations. Note that two should take place in the 

first year and the third is linked to the review for reappointment: 
1. 

2. 
3. 

ASSESSMENT OF CLASSROOM TEACHING 
[] Excellent 
[] Satisfactory 
[] Needs improvement 

NARRATIVE COMMENT ON CLASSROOM TEACHING (no more than 150 words). 

CLASSES TAUGHT 

List classes taught, enrollments for each section, for the years since hiring or the last review: 

COU RSE EN ROLLM ENT TERM 

EX, JAPN :10:1, Sections (3) 20 x 3 = 60 Fall 20:10 
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STUDENT EVALUATIONS OF TEACHING 

[] Excellent 

[] Satisfactory 

[] Needs improvement 

NARRATIVE COMMENT ON STUDENT EVALUATIONS (no more than 150 words). 

PROGRAM PARTICIPATION 
Lecturer’s CV should list activities initiated and particular responsibilities (study abroad liaison, 

search committee, etc). Review committee assessment: 
[] Excellent 
[] Satisfactory 
[] Needs improvement 

NARRATIVE COMMENT ON PROGRAM PARTICIPATION (no more than 150 words). 

EVIDENCE OF PROFESSIONAL DEVELOPMENT 

Evidence of professional development is recorded on lecturer’s CV. Review committee 

assessment: 

[] Excellent 

[] Satisfactory 

[] Needs improvement 

NARRATIVE ON PROFESSIONAL DEVELOPMENT(no more than 150 words). 

{PAGE \*MERGEFORMAT} 



RECOMMENDATIONS 
If you endorse reappointment, but wish to offer suggestions for the lecturer’s continued 
development other than recorded above, comment here. If you have any reservations about 
the reappointment, please comment here. 
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Observer: 

Language Classroom Observation Form 

Date: 

Course: Section: 

Instructor: # of students present: 

1. The instructor had a clear lesson plan. 
2. The instructor planned activities to target specific teaching goals. 
3. The planned activities are appropriate for the students’ level. 
4. The plan was geared toward real/authentic language use. 
5. The instructor’s plan includes specific exercises for students to perform 
and allots time for each segment of the class. 
C CLASS PRESENTATION ~ND MANAGEMENT ] 4 ’. 3 [ 2 
1. Class started on time. 
2. The lesson was presented effectively. 
3. The lesson was presented clearly. 
4. There were smooth transitions between activities. 
5. The time allotted for activities was appropriate. 
6. Major points of teaching and activities were sequenced in a logical way. 
7. The amount of teacher talk and student talk was appropriate. 
8. The type and amount of teacher feedback was adequate. 
9. Cultural instruction was integrated into class activities. 
10. The activities/exercises chosen to achieve the obj ectives were effective. 
11. The instructor divided hi s or her attention among students appropriately. 
12. Student participation was focused on the task at hand. 
13. The instructor used the target-language appropriately. 
14. Audio-visual and other supplementary materials were used 
appropriately. 
15. The use of technology (power point, web materials)was appropriate 
given the material being presented. 
16. The instructor displays enthusiasm for teaching the target language. 
D CLASSROOMAT~OSPHERE ’.4’.3’.2 I’.N~ 
1. Student participation was active and lively. 
2. The class atmosphere was positive, open and accepting. 
3. The instructor was sensitive to students’ difficulties and abilities. 
4. The instructor treated students with respect while not allowing any 
disruptive behavior. 
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Record comments on the observation and any suggestions for the instructor here: 
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From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, Janumy 21,2014 9:20 AM 

SaNe, Eunice N <eunice@email.unc.edtv> 

1~:;: Pos~tdoctomJ com~nittee report for consideration by thcul~ on the 29 

Dear Eunice: Tomorrow works better for me and I can meet most anytime. However, if the weather is bad this will interfere with my meeting. Just let me know what time and 
we will try to meet then. Sincerely, Charlene Regester 

From= SaNe, Eunice N 
Sent= Tuesday, January 22, 2024 8:45 AM 
To= Regester, Charlene B 
Subject= Re: Postdoctoral committee report for consideration by faculty on the 29 

Dear Charlene, 

Of conrse and no worries. How about tomorrow? 

Best wishes, 

Eunice 

On Jan 21, 2014, at 8:38 AM, "Regester, Charlene B" <regester,~email.unc.edu> wrote: 

Dear Eunice: I cannot meet today because I have a 9:30 and my three hour class begins at 3:30. I need the time between these classes to prepare for the longer 
class. Sincerely, Charlene Regester 

From: SaNe, Eunice N 
Sent= Sunday, January 29, 2024 2:23 PM 
To= Regester, Charlene B 
Subject= Re: Postdoctoral committee report for consideration by faculty on the 29 

Dear Charlene, 

Thmlks for your mna~l. 

Is it possible to meet on Tuesday and what time would work for you? 

Best wishes and have a great MLK day, 
Em~ice 

On Jm~ 19, 2014, at 1 :l 6 PM, "Regester, Charlene B" <regeste(~email.unc.e&l> wrote: 

Dear Eunice: We will have our first meeting this Thursday so I will be in the office between 22am and 2pm could we meet during this time? Just let 
me know. Sincerely, Charlene Regester 

From= SaNe, Eunice N 
Sent= Friday, January 27, 2014 4:45 PM 
To= Regester, Charlene 13 
Subject= Postdoctoral committee report for consideration by faculty on the 29 

Dear Charlene, 

I hope you are doing well. 

Kindly let me know what time works from your end for a meeting to discuss the above-cited committee that you will chair. 

13est wishes and have a great weekend, 
Eunice 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, January 21, 2014 3:08 PM 

Willia~ns, Rona]d <rcw@emaJl.unc.edu> 

FW: Postdoc Meeting Ne~ Week 

From: Regester, Charlene B 
Sent: Tuesday, January 21, 2014 3:05 PM 
To: Lambert. Michael C 
Subject: RE: Postdoc Meeting Next Week 

Dear Mhke: Currently, I plan to meet with Eunice this week and she ~vill let me know if the applications are available for review As soon as I know-, I will let you know Prior to our meeting I 
will attempt to assemble some uf my thoughts and concerns regarding the department’s suppurt uf a pust-doc fellow Sincerely, Charlene Regester 

From:Lambert, Michael C 
Sent: Tuesday, January 21, 2014 2:20 PM 
To: Williams, Runald; Regester, Charlene B 
Sublect: RE: Pustduc Meeting Next Week 

Dear Charlene and Runald, I was wundering if we would be able to review the applications before uur meeting Du either ofyuu knuw if they are available in the main office? My wife 
dues this for Anth and she accesses the applications on line. But tu do this the prugram needs to give us authurization. 

Mike 

Michael Lambert, Ph.D 
Directur, At’rican Studies (;enter 
Assuciate Professor ufAfrican Studies and Anthrupulugy 
University uf North Carulina at Chapel Hill 
Campus Box 7582 
3026 Fec!t~;x Global Education (;enter 
Chapel tliH, NC 27599-7582 

From: Williams, Runald 
Sent: Thursday, January 16, 2014 1:45 PM 
To: Regester, Charlene B; Lambert, Michael C 
Subject: Postduc Meeting Next Week 

Dear Charlene and Michael, 

decided to save Charlene a task and go ahead and send this email to get us together for next week. 

This is confirming that we are meeting next Thursday, January 23 at 2PM to discuss the postdoc applications and logistics. 

Assuming it is available, let’s meet in the corfference lOOFll on the first floor. 

look fol~’ard to working with you all on this. 

Non 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=CHARLENE B REGESTER (REGESTER)> 
Nonday, January 27, 2014 2:00 PN 

McMillan, Tim <tjml@email.unc.edu> 

FVV: Call for Papers: 2014 Inclusive Museum Conference, Los Angeles, USA, 4-6 August 

From= The Museum Conference [Conference@onmuseums.com] 
Sent= Sunday, January 26, 2014 5:06 PM 
To= Regester, Charlene B 
Subject= Call for Papers: 2014- Inclusive Museum Conference, Los Angeles, USA, 4-6 August 

~ ¥ou~u~o 

Call for Papers 

The Seventh international Conference on the inclusive Museum will be held at The Autry National Center in 

Los Angeles, USA, from 4 - 6 August 2014. The conference is co-hosted in partnersh ip with The Autry 

National Center 

Proposals for paper presentations, poster sessions, workshops, focused discussions, or colloquia are 

invited, addressing museums through one of the following themes: 

Visitors 

Collections 

Representations 

The deadline for the current round in the call for papers is 13 February 2014. Please visit our website for 

more information on submitting your proposal, future deadlines, and registering for the conference. 

Presenters have the option to submit completed papers to the journal, The International Journal of the 

Inclusive Museum, If you are unable to attend the conference in person, you may still become a member of 

the community and submit to the journal collection for peer review and possible publication, upload an 

online presentation, and enjoy subscriber access to The International Journal of the Inclusive Museum, 

The Autry National Center & The Museum Conference 

The mission of the Autry is to bring together the stories of all peoples of the American West, connecting the 

past with the present to inspire a shared future Their mission is consistent with the conference’s common 

concern forthe future role of the museum and in particular how it can become more inclusive. This makes 

the Autry National Center the perfect venue for the 2014 Inclusive Museum Conference. 

We hope you will be able to join us in Los Angeles to participate in this interdisciplinary forum, and we look 

forward to receiving your proposal! 





From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, Janua~ 29, 2014 5:20 PM 

Janken, Kenneth R <krjmaken@email.unc.edu~~ 

I~E: summer school ch~ge 

Dear Ken: This should work okay. Thanks for the notification. T am still interested in discussing the research class with you but I will set a time that is convenient for the both of 
us. Sincerely, Charlene Regester 

From: Janken, Kenneth R 
Sent: Wednesday, January 29, 2014 9:54 AM 
To: Regester, Charlene B 
Subject: summer school change 

Dear Charlene, 

I had to adjust the time for AAAD 250 in the first summer session. It roll not be Monday, Tuesday, Wednesday, and Thursday from 3- 5pro. It turns ont that the earlier 

time of 1:15-3:15 is not a standard time for summer school classes. I apologize for not understanding this when 1 set the schedule and hope that the later time is still 

good for you. 

Sincerely, 

Kenneth 

Dr. Kenneth R. Janken 

Interim Director 
UNC Center for the Study of the American South 
Love House and Hutchins Forum 
CB# 9127, 410 E. Franklin Strect 
University of North Carolina 
Chapel Hill, NC 27599 
(919) 962-0523 

Professor 
Departrnent of African, African Atnerican, and Diaspora Studies 

109 Battle Hall, CB# 3395 Universi~" of North Carolina 
Chapel Hill, NC 27599-3395 
(919) 962-1519 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, February 7, 2014 3:21 PM 

Me~, Winifred F <flceddie@email.unc.edt~> 

ILE: at UCLA, too. 

Dear Fred: Thanks tremendously. Sincerely, Charlene Regester 

From: Metz, Winifred F 
Sent: Friday, February 07, 2014 :t:02 PM 
To: Regester, Charlene B 
Subject: Re: at UCLA, too. 

Hey Charlene, 

It looks like they hold a copy at UCLA as well. You’d need to make a research request in advance to view the film. Here is a link to their site: 

http://~wvw.cinema.ucla.edtv’education/m seamh- archive 

The film is held in their Mamie Cla~vton collection - consisting of over 450 fihn holdings related to African American histou and the portrayal of At?ican Americans in 

film and television... 

I’m attaching an excel sheet with listings for all 450 of their films - in case them are other Stepin Fetchit films you’d like to view while you are them. I’ve 
highlighted "Heaa’ts in Dixie." 

Hope this infonnation is helpful. 

Best, 
Winifred 

Media Librarian & Head, Media Resources Center 

[ niversity of North Carolina at Chapel Hill 

fl-eddie@email mtc.edu 

919-962-4099 

On Feb 6, 2014, at 10:53 AM, Winifred Metz wrote: 

Hey, 

I tracked a viewable copy- down at the Eastman House in Rochester. 

You’d need to make a viewing appoint in adva~ace - which you may do by phoning Jared at (585) 271-3361 extension 334. 

Or you can email them at Filmsgadieseenter~geh.org. 

I also have a call in to the Mamie Clayton Collection at UCLA to see if they have a viewable print. 

With the time difference, it might be a bit betbre they get back to me. 

Hope this helps. 
Best, 
Winifred 

Winifred Fordham Metz 

Media Librarian & Head, Media Resources Center 
University of North Carolina at Chapel Hill 

freddieg~,email unc.edu 
919-962-4099 

On Feb 6, 2014, at 9:00 AM, Regester, Charlene B wrote: 

Dear Fred: Currently, I am writing a book chapter on Stepin Fetchit and he appeared in Hearts in Dixie 1929. I have checked several sources to 
locate this film but it is not in circulation. Therefore, I would like to see what archive or film library might house a print of this film so that I can 

propose a grant to support my transportation to see this film. It is really important that I screen the film -- since it is important to my discussion. If 
possible, can you help me to locate this film i.e. Library of Congress, George Eastman House etc. Will discuss further when I see you in person. 
Thanks much for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, February 10, 2014 6:43 AM 

Lmnbert, Michael C <mlmnber@emM.unc.edu> 

IU:;: Dra£t Posl-Docs 

Dear Lambert: The document was forwarded to Ron but I have not heard from him. Also, I sent it to Eunice who will make some changes. Will let you know when the final 
draft is completed. Sincerely, Charlene Regester 

From-" Lambert, Michael C 
Sent; Sunday, February 09, 20:t4 8:30 PM 
To: Regester, Charlene B 
Subject; RE: Draft Post-Docs 

Charlene. Sorry it has taken me so long to get bad( to you on this, I think this looks good. Has Ron seen it. 

Mike 

Michael Lambert, Ph.D. 

Director, A[rk:an StLEd~es Center 

Assoda~e ~rofessor of Afrh::an Studies and Anthropology 

Univers~W of North Caro~b~a at Chapel H~I~ 

Campus Box 7582 

3026 FedEx GIobM [ducation Center 

Chapel H~IL NC 27599-7582 

~rom: Regester, Charlene B 

Sent: Monday, February 3, 2014 5:51 PM 

To: Lambert, Michael C 

SuNect: Draft Post-Docs 
See a~ached -- will work on writing and editing later. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, February 17, 2014 4:28 PM 

gfmorgan@store.unc.edu 

A~20 250 Summer Session I 

Dear George: For AAAD 250 I intend to use the same books that I used last Summer. 

Charlene Regester - African American Actresses: The Struggle for Visibility (Indiana UP, 2012) 
Donald Bogle - Toms, Coons, Mulattoe, Mammies, & Bucks (New York: Continuum) 
Manthia Diawara - Black American Cinema (New York: Routledge) 
Valerie Smith - Black Issues in Film and Video (New Brunswick: P, utgers UP) 

If you need more complete information for these titles you can let me know. Thanks much. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, February 18, 2014 8:20 AM 

Willia~ns, Rona]d <rcw@emaJl.unc.edu> 

ILS: Pos~t-Doc Revisions 

Dear Ron: This is reasonable so I will make the change in the final revisions. Sincerely, Charlene Regester 

From; Williams, Ronald 
Sent: Tuesday, February 18, 20:t4 7:40 AM 
To-" Lambert, Michael C 
C¢: Regester, Charlene B 
Subject; Re: Post-Doc Revisions 

Chaxlene and Michael, 

I only have one question about the document: 

In the second paragraph of the second page it says that the postdoc must be "unanimously agreed upon by tkculty in order to be officially accepted." I think that we 

may be being a bit ~mreasonable to expect to reach a ~manimous decision with a lhculty of 15. Could we not use simple majority or super majority? 

Ran 

On Feb 17, 2014, at 9:41 PM, Lambert, Michael C <mlambert(~)email.unc.edu> wrote: 

Charlene, 

Thank you for sending this to me. As for Eunice’s comments on 2. I think the depaxtment should make this recommendation to the committee that 

oversees this program. I mentioned it to my wife who is on the committee and she agrees that they shonld not solicit applications fi~om candidates for 

departments that do not have the funds or are otherwise not interested in the program. She will likely raise this with the post doc committee regardless. I 

personally see no problem with the lhculty of our department endorsing this position. 

As tbr her comment on 7. Candidates that we support should fit in our plans ti~r faculty expansion of the department. This need not mean that we make a 
commitment to hire the cm~didate. It just meaaas that the candidates skills should match possible directions in which the departanent might grow. 

I personally would like to see these items left open tbr the depart~nent discus~ notwithstanding Eunice’s reservations. 

Thank yon for your work on this. 

Mike 

Michael Lambert, Ph.D. 

Director, Afi-ican Studies Center 

Associate Professor of AtiJca~ Studies a~d Anthropology 

University ofNor~h CaJ;olina at Chapel ttill 

Campus Box 7582 

3026 FedEx Global Education Center 

Chapel Hill, NC 27599-7582 

On Feb 17, 2014, at 4:24 PM, "Regester. Charlene B" <regester~email.unc.edu> wrote: 

Dear Michael: Attached are the revisions that Eunice recommended for your draft. Currently, I am making changes and will provide revised version 
on Wednesday. Sincerely, Charlene Regester 

<With comments - Post Doctoral Fellowsl(3).docx> 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Thursday, Februa~ 20, 2014 3:17 PM 

Jordan, Joseph F <jtjordan@email.unc.edu> 

I;W: Grants available tbr University Fihn Festiwls 

From: University Film and Video Association [L,~’VALIST-L@LISTSERV.AMERICAN.EDU] on behalf of Olivia Newman [education@PRAGDA.COM] 
Sent: Thursday, February 20, 2014 11:15 AM 
To: UFV~4L IST-L@ISTSERV AMEtLICAN EDLT 
Subject: Grants available for University Film Festivals 

Dear Friends and Colleagues, 

We are happy to announce that SPANISH FILM CLUB (SFC) celebrates its first 
successful two years with a new deadline: MARCH 31, 2014. 

Twice a year, SPANISH FILM CLUB offers grants to help universities bring 
the very best in contemporary Spanish and Latin American cinema to 
campuses and to introduce students to the language and cultures of these 
territories. Professors all around the country are calling SFC "an oasis 
~n a cultural desert," "one of the best things to ever happen ll~r our 
community," and "a definite success!" 

Universities select a minunum of five films from a catalog of 35 titles to 
create a film festival on campus. Representing 19 countries, the films 
have been carefully selected by a team of experts and are backed by the 
most important festivals and film critics. SPANISH FILM CLUB also 
encourages the organization of virtual Q&As with filmmakers and provides 
all the necessary material ]2~r its promotion 

New films this cycle include award-winning titles like BAD HAIR, WHO IS 
DAYAN[ CRISTAL?, ETERNAL AMAZON, OPERATION E, WRINKLES, YVY MARAEY: LAND 
WFItIOUT EVIL, and 7 BOXES. Additional titles will be announced at the end 
of the montht 

To learn more about the program and apply to bring a SPANISH FILM CLUB 
festival to your campus, visit wavw.spanishfilmclub.com. 

Daniela 

Daniela Bajar 
Pragda 
302 Bedford Ave., # 136 
Brooklyn, NY 11249 

Pragda: wavw.pragda.com 
Spanish Film Club: w,~v.spanishfilmclub.cora 

This list at AU can be subscribed to by sending the following message to listserv@listsel~’.american.edu: 

subscribe UFVALIST-L Full Name ( Full Name should be yo~tr first and last name.) 

You can leave a list by sending the follo~ving command to listserv@listserv.american.edu: 

signoff L~FVALIST-L 

Posting Messages: 

You can post messages to the list by sending an e-mail to UFVALIST-L@listserv.american.edu 



Sent: 

Subject: 

Regester, Chariene B <iO=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTSiCN=CHARLENE B 

REGESTER (REGESTER)> 

Friday, February 21,2014 12:17 PM 

FW: Secie[y For Cinema and Media S[udies - Thank you for your order 

Dear Sonia: Attached is a copy of the registration fee paid to attend the SCMS conference in Seattle. Thanks much. Sincerely, Charlene Regester 

From: office@cmstudies.org [office@cmstudies.org] 
Sent; Monday, 3anuary 06, 20:~4 3:06 PM 
To; Regester, Charlene B 
Subject-" Society For Cinema and IV~edia Studies - Thank you for your order 

Dear Charlene Regesteq 

Confirmation for ti~e order placed on 1/6/2014 

Click here for a printable view of the order. 

-[he following is a description of the order: 

Order Number is: 504787;I4 

Ordered ! products (see below): 

Product Number: MX8U4R 

Product: "2014 Conference - Presenter, Non-Student Member- Charlene Regester 

Quantity: 1 

Price Each: $135 00 

-[otal Price: $13500 

Total: $t35.~0 

Thanks! 

Society For Cinema and Media Studies 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, Febrnary 21, 2014 12:21 PM 

Colon, Sonia <scolon@emaJl.unc.edu> 

FW: SCMS Acceptance Notice 

Dear Sonia: Attached is the letter of acceptance and title of my paper for the upcoming SCMS conference. Sincerely, Charlene Regester 

From: officeOcmstudies.org [office@cmstudies.org] 
Sent: Monday, November 18, 2013 12:02 PM 
To: Regester, Charlene B 
Subject: SCMS Acceptance Notice 

Dear Charlene Regester, 
On behalf of the 2014 Conference Program Committee for the Society for Cinema & Media Studies, I am pleased to inform you that your proposal 
(below) has been accepted. Congratulations! We look forward to your participation in our Society’s 54th annual conference March 19-23, 2014 in 
Seattle, VVashington 
Open Call Paper ID: 32137 

Title: ’1V~,~ll Carry’ Your Guilty Secret to My Grave:’ Scadett O’Hara and Rhett Butler as Embodiments of Blackness in GVWW 

Author: Charlene Regester 
Conferenee Registration (Deadline January t7, 2014 @ 5pro CT) 
To be included in the final printed program 
1. You must be or become an SCMS member (not a temporary member) and pay the membership fee by January 17, 2014 (5 pm CT) 
AND 
2. You must register and pay the conference registration fee by January 17, 2014 (5 pm CT) 
If both payments (membership AND registration) are not received on or before January 17, 2014 (5pro CT) your name, affiliation, and paper title or 
other information will not appear in the final printed conference program. This policy wil~ be strictly enforeedo No exceptions! 

To register for the eonferenee: https:iicmstudies.site-ymcom/?page=conf registration. 
Upon check-in at the SCMS registration desk at the conference hotel, you will receive a name badge and a conference program. 

Other important conference deadlines: 
Pane~, Paper or Workshop Corrections (Deadline Monday, January 6, 2014 @ 5pro CT) 

A preliminary draft of the program will be posted online in early December. Please send minor changes (in affiliation, order of presentations, or 
spelling corrections) to the SCMS Office at office@cmstudies.org. 
Note: We CANNOT accommodate changes in the scheduled day or time of panels and workshops or requests for substantive changes (changes 
in paper or panel topics). 

Conference Registration Refunds (Deadline Friday, February 7, 2014 @ 5pro CT) 

Refund requests must be made by e-mail only and will be processed at 80%. 

Hotel Reservation Information: https:i/cmstudies.site-ym.comi?pa,qe=travel hotel info 

Hote~ Reservation Cut-off (Deadline Nonday, February 24, 2014 @ 5pro CT) 

After this date, reservations will be accepted at the hotel’s prevailing rate, based on availability. Travel and hotel information is available on the 
SCMS website under Conference. 
For conference news and updates check the Latest News section of the SCMS website, SCMStudies on Facebook 
(https://www.facebook.com/SCMStudies}, or @SCMStudies on Twitter. 
Information about AV and the Society’s audiovisual policy is available at: https://cmstudies.site-ym.com/?page=confpolicies. 
We look forward to seeing you in Seattle! 
Sincerely, 

Angelo Restive 
2014 Conference Program Committee Chair 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Friday, Febrnary 21, 2014 1:00 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

ILS: THANKS 

Dear Eunice: Thanks much and I apologize for the late notice as I have been overwhelmed with work and exams. Sincerely, Charlene Regester 

From; SaNe, Eunice N 
Sent: Friday, February 2:t, 20:t4 12:43 PM 
To-" Regester, Charlene B 
Subject; RE: URC Grant Proposal Department Approval Needed Before Feb. 24th. 

Dear Charlene, 

Thanks for your email. 

The university sent it to me directly. I have reviewed your proposal and approved it. 

Best wishes, 
Eunice 

From: Regester, Charlene B 
Sent-" Friday, February 21, 20:~4 :ti:26 AM 
To: SaNe, Eunice N 
Subject-" URC Grant Proposal Department Approval Needed Before Feb. 24th. 

Dear Eunice: I just submitted a URC grant proposal but I need department approval. I am not sure how to get the form forwarded to you since it has to be submitted 
electronically. The deadline is Feb. 24, 20:t4 so I would really like to have this completed by the deadline. Please let me know what I need to do in order for you to review this 
document. My Reference ID number is 3858 so I don’t know if you need this number to review this online. Whenever you have a chance, I would really appreciate your 
assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, Februa~ 25, 2014 12:08 PM 

Me~, Winifred F <l~eddie@email.unc.edtv~ 

I~E: film list 

Dear Fred: Thanks tremendously -- this is the first time that I have seen this list. I will print and make multiple copies. I really appreciate your assistance and I had no idea I 
had so many. Sincerely, Charlene Regester 

From= Metz, Winifred F 
Sent= Tuesday, February 25, 2014 :t2:01 PM 
To= Regester, Charlene B 
Subject= film list 

Hi, 
Please find attached a spreadsheet with the call numbers listed for the films from yonr original list of items we hold in the collection. 

Things not higNighted a~e held in multiple formats here including DVD. 

Things highlighted in green are held only on VHS - most of them are out of print or not available -new- DVD. We’ll keep t~ying to get them... 

Things highlighted in yellow a~-e items we do not currently hold and have tried to purchase as recently as December 2013. We’ll keep these on our current searching list 

too. 

You’ll note that we currently hold the majority of the approx. 400 films listed. 

Let me know if you have any questions. 

Hope this is helpful. 

Best, 
Winifred 

Winified Fordham Metz 

Media Librarian & Head, Media Resources Center 

UniversiW of North Carolina at Chapel Hill 

freddie~em ail ~mc.edn 

919-962-409~919-962-4099 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester. Charlene B </O LFNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN CHARLENE B REGESTER (REGESTER)> 

Tuesday, Februa~ 25, 2014 12:19 PM 

ttopkin~ Cynthia ~cynthia hopkins@unc.edu> 

Exam Attached A.A~’d) 130 

AAAD 130 ExamISpringFinalVersion2014 Spring 2014.docx 

Dear Cynthia: The exam is attached to this email. Again, thanks for your assistance. Sincerely, Charlene Regester 



Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, February 25, 2014 6:50 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

I~W: Note from Chm~cellor Folt 

From-" Chancellor 
Sent: Tuesday, February 25, 2014 4:15 PM 
To-" Regester, Charlene B 
Subject-" Note from Chancellor Folt 

Dear Charlene, 

Thank you for your book] The topic is fascinating, and a wonderful addition to my library, Thank you again for sharing your work with me~ 

Best, 

Carol 

i.~.i unc mail signature 



AUTHOR TITLE 

A Hero Ain’t Nothing But a Sandwich (1977) Alice Childress 

A Lesson Before Dying Ernest Gaines 

A Time to Kill John Corishon 

All the Fine Young Cannibals (1960) Rosamond Marshall 

Along Came a Spider James Patterson 

Autobiography of Miss Jane Pittman 

Beloved Toni Morrison 

Bingo Long Traveling (1976) William Brashler 

Black Eye (1974) Jack Jeff 

Black Like Me John Howard Griffin 

Blackboard Jungle Evan Hunter 

Bone Collector Jeffery Deaver 

Brewster’s Millions (1985) George B McCutcheon 

Brian’s Song (1971) Sayers Coale 

Bright Road (1953) Mary Elizabeth Vroman 

Butler 

Case Man’s Valentine George Dawes Coreen 

Color Purple Alice Walker 

Come Back Charleston Blue Chester Himes 

Conrack (1974) Pat Conroy 

Cornbread, Earl, and Me (1975) Ronald L Fair 

Cotton Comes to Harlem Chester Himes 

Cry Freedom Donald Williams 

Devil in a Blue Dress Walter Mosley 

Dreamgirls Tom Eyen 

Disappearing Acts (HBO) Terri McMillan 

Foxes of Harrow 

Fried Green Tomatoes 

Glory Lincoln Kirstein 

Green Mile 

How Stella Got Her Groove Back Terri McMillan 

Human Stain 

I Know Why the Caged Bird Sings 

If He Hollers, Let Him Go 

Imitation of Life (1934) Fannie Hurst 

Intruder in the Dust William Faulkner 

Invisible Man Ralph Ellison 

Jackie Brown Elmore Leonard 

Kiss the Girls James Patterson 

Knock on Any Door Willard Motley 

Lady Sings the Blues William Dufty 

Malcolm X Alex Haley 

Man on Fire A.J, Quinnely 

Manchurian Candidate Richard Condon 



Mandingo Kyle Onstott 

Member of the Wedding (1952) Carson McCullers 

Native Son (1951) James Baldwin 

Once Upon a Time When We Were Colored Clifton Taulbert 

One Hundred Rifles (1969) Robert MacLeod 

Pelican Brief John Crisham 

Porgy and Bess (1959) Dubose Heywood 

Preacher’s Wife Robert Natham 

Queen Alex Haley 

Rage in Harlem (1991) Chester Himes 

Roots Alex Haley 

Sanders of the River (1935) Edgar Wallace 

Shaft (1971), Singleton version Ernest Tidyman 

Show Boat (1951) Edna Ferber 

Something of Value (1957) Robert Ruark 

Sounder (1972) William H Armstrong 

Taking of Pelham 1, 2, 3 John C. 

The Green Mile Steven King 

The Landlord (1970) Kristin Hunter 

The Learning Tree Gordon Parks 

The Lost Man (1969) Frederick L Greene 

The Piano Lesson Raymond Wilson 

The Spook Who Sat by the Door 

The Split (1968) Donald Westlake 

Their Eyes Were Watching God 

To Kill a Mockingbird (1962) Harper Lee 

To Sir, With Love (1966) E.R. Braithwaite 

Trick Baby (1973) Iceburg Slim 

Uncle Tom’s Cabin Harriet Beecher Stowe 

Waiting to Exhale Terri McMillan 

What Dreams May Come Richard Matheson 

Women of Brewster Place 





From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Wednesday, March 5, 2014 12:26 PM 

Rucker, Walter C <wrucke@email.unc.edu> 

I~E: Substitute Needed for A~’u~d3 130 

Dear Rucker: We can meet on Monday March :t7 right after your class if this works. Just let me know and indicate where you would like to meet. Sincerely, Charlene Regester 

From: Rucker, Walter C 
Sent: Wednesday, March 05, 2014 :t0:35 AM 
To-" Regester, Charlene B 
Subject-" RE: Substitute Needed for AAAD :tJ0 

Hey Charlene, 

f can cover for yot~ on both dates--March 20 and A~ril 17. We can meet early dt~ring the wee~ of March I7 ~:o d~scuss what: you want me ~:o do for yot~r March 20 class 

sessio~], 

As you may recall, I initially had a research and study ~eave for Lf~s semester but I had to resci~d ~t ~t~ the event I decided to leave ~t~ Fa~ 2014. W~th that said, I orfly 

[each on Mort. a~d Wed. (2--g:15) a~d ~"m flexiMe [hroughout [he rest of the week. ket me know what works for your schedule between March 17 and 19 and ~ will 

accommodate. 

Best, 

W a ~ ~: e r 

F~m= Reges~r, Charlene B 
Sent~ Tuesday, March 04, 2014 6:16 PM 

Te~ Rucker, Walter C 
Su~ject~ Substitute Needed for ~D ~30 
Dear Rucker: Hope you will still be able to cover my class during my absence while I a~end ~o upcoming conferences. We should meet prior to my depa~ure and during my 
absence I can schedule films that you can show. The class meets at 9:30am on ~ursday 105 Gardner. I will need you March 20, 2014 and April 17, 2014. Hope to hear from 
you soon so that I can make necessa~ arrangemenN. If you cannot cover just let me know so that I can get someone else. ~an~ much for your assistance. Sincerely, 
Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, March 11, 2014 9:02 AM 

Colon, Sonia <scolon@emaJl.unc.edu> 

1~95: chairs 

Dear Sonia: Two of these chairs would be excellent. I really appreciate your assistance. Thanks much. Sincerely, Charlene Regester 

From: Colon, Sonia 
Sent: Monday, March :tO, 20:t4 4:48 PM 
To: Regester, Charlene B 
Subject: chairs 

Hello Professor Regester 

Please see attached picture of the chairs I can get for you. Unfortunately, we don’t have options, since budget limitation. 

Thanks 

So~a Color~ 

Business Services Coo~dinator 

lJniversitj/ qf North Coro/h~o at C,~pd Hill 

Oep~:tment of African, A:}ic~ Amer;con, N Oiospon~ Studies. 

b:~9 8o~t~e Ho~# CB 173395 

CY~,oel t-til~, NC 2Z~99.-3395 

Fox: 9i9-962-26~ 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B --~JO UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, March 17, 2014 4:52 PM 

Murap <m urap@unc.edn> 

l~E: 2014 MURAP Mentor Fellowship 

Dear Marissa: Do you have a deadline for contacting these students because as mentioned to Dr. Perelmuter, I am headed out of town and won’t return until next Monday. 
Hope to hear from you soon. Sincerely, Charlene Regester 

From: Murap 

Sent: Monday, March 17, 2014 3:31 PM 

To: Regester, Charlene B 

Co: Perelmuter, Rosa 
Subject; 2014 MURAP Mentor Fellowship 

Dear Professor Regester: 
Congratulations on being selected as a 2014 MURAP mentor. Please refer to the attached acceptance letter for more information about your faculty mentorship. Also attached, 
you will find a sample email to use when contacting applicants and an evaluation form to rankthem. I have attached the application files of potential students you could mentor 
this summer. 
I welcome you to MURAP and look forward to working with you. 

Best, 

Marissa 

Marissa Garcia, Program Coordinator 
Moore Undergraduate Research Apprentice Program (MURAP) 
The University of North Carolina at Chapel Hill 

SoMa Haynes Stone Center 
150 South Road, 305C 
Campus Box 3393 
Chapel Hill, NC 27599-3393 

murap@unc.edu 

Phone 919-962-6811~919-962-6811 

About MURAP 
Project Coordinator 

PAS Project 

The UNvers~W of Noah Carolina at Chapel Hill 

Ea~ng D~sorders Program 

Depa~ment of PsycNat~y 

marissa qarcia@med.unc.edu 

Phone 919-966-735~919-966-7358 

Abou~ PAS Project 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, March 17, 2014 4:54 PM 

Lmnbert, Michael C <mlmnber@email.unc.edu> 

EW: [INFORMATIONAL] No~ninations for Postdoctoral Award for Research Excellence 

From: noreply@email unc.edu [no reply@email unc.edu] 
Sent: Monday, March 17, 2014 11:06 AM 
To: Regester, Charlene B 
Subject: [INFORIvIATIONAL] Nominations for Postdoctoral Award for Research Excellence 

MFI~MORANDUM 

TO: UNC- Chapel Hill Deans, Directors and Department Chairs 

FROM: Dr. SibbyAnderson-Thompkins, Director, OfficeofPostdoctoralAfihirs 

DATE: March 17, 2014 

RE: POST]-)OCTORA]~, AWARDS FOR R!~SEARCH ][~;XCE] L[~NC[~ 

The O~Nce of Pustdoctural Affairs is pleased to accept applications this spring fi~r Postductoral Awards :[’or Research Excellence. ’]?he awards, upen tu postdocs in all disciplines, are 
designed to recugnize research putential and to assist scholars with professiunal develupment needs, such as cunference travel, written materials, skills workshops, or uther activities that 
directly enhance the individual’s professiunal develupment, rlhe awards can fund up to $1000 in professional endeavurs and must be expended between July 1,2014 and June 30, 2015. 

We hope that yuu encourage your outstanding postducs tu submit applicatiuns. 

I The fulluwing terms apply tu the awards: 

A. Applicants must be full-time and fall into one of two Human Resources designatiuns: Postdoctoral FelluwiTrainee (Rank Cude 27), ur Pustductural Research Associate (Rank Code 28). 

B. Applicants must have at least one year remaining in their postdoc appointments at the time of applicatiun. 

C. Funds frum the awards may be used for books, travel to a curfference, skills workshops, or uther resources or activities that directly enhance the pustdoc’s professiunal develupment. 
Funds cannut be used to purchase cumputers or electrunic equipment 

D. The applicatiun deadline date is Friday, Miry 23, 2014 

II Applicatiuns should consist uf: 

A. A brief cuver letter (nu more than une page) un departmental letterhead addressed tu Dr Mark Heise, Chair uf the Pustductoral Awards fur Research Excellence Committee This letter 
should include a brief introduction to the application and short description of how the funds will be spent. 

B. A cm~ent curriculttm vitae. 

C. A research statement (no more than two pages) that describes the applicant’s research accompliskunents and future directions. The research statement should be structured similar to a 
research statement that you would submit when applying for a faculb- position. This narrative should broadly discuss the significance of your current work, and your research 
accomplisl’unentsicontributions as a postdoc at L~iX-C. Then provide details of your future research plans. Please note: evaluation of each candidate will be primarily based on one’s 
accomplishments as a postdoc at L~’~’C. 

D. A letter of endorsement frora the applicant’s mentor. This letter should be emailed to opa@unc.edu directly frora the mentor. 

All materials should be sent to opa@unc.edu and be received by 5:00 p.m. on Friday, May- 23, 2014. Applications presented after this tirae will not be considered. 

If you have questions, please contact Dr. Sibby Anderson-Thompkins at (919) 8434169. 

AN rNFOR2~IATION SESSION FOR THE RESEARCH AWARDS YVILL BE HELD ON APRIL 11, 2014 FROM 3:00PM~:00PM IN BONDURANT Crf) 10. 

This message is sponsored by: Office of Postdoctoral Aff:airs 

INFORMATIONAL cmail will only be sent to those who have indicated that they do want to receive mass emaih To set your itfformational mass email preference, sign into the LRqC 
Directory- at http:i/dir.unc.edu login with your Onyen, and select Update Personal Irtformation 



Sent: 

To: 

Subject: 

Regester. Charlene B --~70 UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, March 18, 2014 7:26 AM 

Lmnbert, Michael C <mlmnber@email.unc.edu> 

ILS: Pos~t-Doc Revisions 

Dear Michael: This revised version is appropriate and a good synthesis of what we proposed as a committee. Thanks for presenting in my absence as I have a 6 am flight 
tomorrow morning. If you need me later today, I will still be available. Sincerely, Charlene Regester 

From: Lambert, Michael C 
Sent: Monday, March 17, 2014 7:11 PM 

To: Regester, Charlene B 
l:::c: Williams, Ronald 
Subject: RE: Post-Doc Revisions 

Dear Charlene and Ron, 

I have worked up a final version of our Post-Doc policy that incorporates, I believe, Eunice’s comments. In light of her directions that this is an internal departmental document 
I left off the recommendation that Departments express their interest before applications are solicited (I might mention it as a side bar). As Charlene will not be at the faculty 
meeting on Wed I will present this to the faculty. 

Please let me know if you see anything that needs to be changed. 

Thanks in advance. 

Mike 

Michael Lambert, Ph.D. 
Director, African Studies Center 
Associate Professor of African Studies and Anthropology 
University of North Carolina at Chapel Hill 
Campus Box 7582 
3026 FedEx Global Education Center 
Chapel Hill, NC 27599-7582 

From: Lambert, Michael C 
Sent: Monday, March 17, 2014 2:22 PM 
To: Regester, Charlene B 
Cc: Williams, Ronald 
Subject: Re: Post-Doc Revisions 

Deed Charlene, I was wondering if we had a final draft of the Post-Doc policy? From the last meeting I understand that you will not be at the ~:aculty meeting this Wed. 

and Eunice suggested that I present it. Also, from her comments at the meeting I understand her desire to leave out any recommendations to the UNC cotnmittee that 

oversees the DiversityPost-doc program. 

Thanks, 

Mike 

Michael Lambert, Ph.D. 

Director, African Studies Center 

Asmciate Prot~ssor of Afi-ican Studies and AnthropoloD 

University of North Carolina at Chapel Hill 

Cmnpus Box 7582 

3026 FedEx Globa2[ Education Center 

Chapel Hill, NC 27599-7582 

On Feb 18, 2014, at 8:21 AM, "Regester, Charlene B" <regester~emafil.unc.edu> wrote: 

Dear Michael: I will try to allow for us to discuss these recommendations. Sincerely, Charlene Regester 

From: Lambert, Michael C 
Sent: Monday, February 17, 2014 9:41 PM 
To: Regester, Charlene B 

Cc: Williams, Ronald 
Subject: Re: Post-Doc Revisions 

Chaxlene, 

Thank you for sending this to me. As tbr E~mice’s comments on 2. I think the department should make this recommendation to the committee that 

oversees this program. I mentioned it to my wife who is on the committee and she agrees that they should not solicit applications ti-om candidates tbr 

departments that do not have the funds or are otherwise not interested in the program. She roll likely raise this with the post doc committee regardless. I 

person~2lly see no probletn with the faculty of our departtnent endorsing this position. 



As for her comment on 7. Candidates that we suppo~nt should fit in our plans for thculty expansion of the depmntment. ’][’his need not mean that we make a 
commitment to hire the candidate. It just means that the candidates skills should match possible directions in which the department might grow. 

I personally would like to see these items left open for the department discuss, notwiths*anding Eunice’s reservations. 

Thank you lbr your work on this. 

Mike 

Michael Lambert, Ph.D. 

Director, African Studies Center 
Associate Professor of African Studies and Anthiopology 

Universi~ of North Caacolina at Chapel Hill 

Campus Box 7582 

3026 FedEx Global Education Center 

Chapel Hill, NC 27599-7582 

On Feb 17, 2014, at 4:24 PM, "Regester, Charlene B" <mgester@email.unc.edu> wrote: 

Dear Michael: Attached are the revisions that Eunice recommended for your draft. Currently, I am making changes and will provide revised version 
on Wednesday. Sincerely, Charlene Regester 

<With comments - Post Doctoral Fellowsl(3).docx> 



From: 

Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Tuesday, March 18, 2014 11:50 AM 

Murap <m urap@unc.edn> 

I~E: 2014 MURAP Mentor Fellowship 

Dear Marissa: Thanks for your reply. Sincerely, Charlene Regester 

From: Murap 
Sent: Tuesday, March 18, 2014 9:44 AM 
To: Regester, Charlene B 
Subject: FW: 2014 M~,~,AP Mentor Fellowship 

Hi Dr. Regester, 
Even though the letter states a deadline of March 26th, we’re aware that you will be out of town all of this week. I ask that you send in the rankings by no later than Sunday, March 30th. I’ve 
told students that we will send out final decisions by no later than April 1st. 

Thanks, 
Marissa 

Frum: Regester, Charlene B 
Sent: Monday, March 17, 2014 4:52 PM 
To: Murap 
Subject: RE: 2014 MI2R~P Mentor Felluwship 

[)ear Marissa: Do you have a deadline lk~r cuntacting these students because as mentioned to Dr. Perelmuter, [ am headed out uf town and won’t return until next Munday. tIope to hear from 
you soon Sincerely, Charlene Regester 

Frum: Murap 
Sent: Monday, March 17, 2014 3:31 PM 
To: Regester, Charlene B 
Cc: Perelmuter, Rusa 
Subject: 2014 MIJRAP Mentor Fellowship 

Dear Professor Regester: 

Cungratulatiuns un being selected as a 2014 MURAP mentur. Please refer to the attached acceptance letter fur inure in]kmnation abuut your faculty mentorship. Alsu attached, you will find a 
sample email to use when contacting applicants and an evaluation furm to rank them I have attached the application :files of putential students you could mentur this sumaner. 

I welcume yun to MUR~XP and look forward to working with yuu. 

Best, 

Marissa 

Marissa Garcia, Program Coordinator 
Moore Undergraduate Research Apprentice Prograra (MURAP) 

The Univcrsity of North Carolina at Chapel Hill 

Sunja Haynes Stone Center 

150 South Road, 305C 

Campus Box 3393 

Chapel Hill, NC 27599-3393 

murap @unc. edu<mailto :murap~unc. edu> 

Phone 919-962-6811 [X]919-962-6811 

About ML~,~a.P<http :/imurap.unc. edu/> 

Project Coordinator 

PAS Project 

The Universi~z of North Carolina at Chapel Hill 

Eating Disorders Program 

Department of Psychiatry 

marissa~arcia @med.unc.edu<mailto :marissa garcia@med.unc.edu> 

Phone 919-966-7358[X]919-9(~5-7358 

About PAS Project<http://www.med unc.edu/psych/eatingdisorders/our-researchipas-201 cpromoviendo-una-alimentacion-saludable201 d> 
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Sent: 

To: 

Subject: 

Regester. Charlene B </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN CHARLENE B REGESTER(REGESTER)> 

Monday, March 24, 2014 10:34 AM 

ttardy, Stephanie <Stephanie.Hardy@ncdcr.gov> 

I~E: Stagville Film Lecture 

Dear Stephanie: Delaying your program works for me -- my preference would be for the Fall since I could ask my students to attend. However, I could do it as well during the 
summer (August preferred). You can let me know what you ultimately decide. Sincerely, Charlene Regester 

From: Hardy, Stephanie [Stephanie.Hardy@ncdcr.gov] 
Sent: Wednesday, March 19, 2014 3:13 PM 
To: ’Angela Lee’ 
Co: Regester, Charlene B 

Subject: RE: Stagville Film Lecture 

I just learned that the Full Frame Documentary Film Festival will be going on in Durham on April 5 so that will not be a good time for film enthusiasts. I think we should move 
push the film lecture back, perhaps to the summer or fall. Is there a month that works best for everyone? 

Stephanie Hardy 
Historic Site Manager 
Historic Stagville 
5828 Old Oxford Highway 
Durham, NC 27712 
Phone: 919.620.0120 
Fax: 919.620.0422 
stephanie.ha r dv@nc d c r ~_qov 

From: Angela Lee [mailto:alee@hayti.org] 
Sent: Friday, February 21, 2014 12:03 PM 
To: Hardy, Stephanie 
Subject: Re: Stagville Film Lecture 

that wi]] be great. 919-683-1709 ext. 25. 

On Fri. Feb 21, 2014 at 11:50 AM, Hardy, Stephanie <Stephanie.Hardy,.kbncdcr.gov> wrote: 

Will 12:30 work? Would you like for me to call your office? 

Stepl~anie Hardy 
Historic Site Manager 
Historic Stagville 
5828 Old Oxford Highway 
Durham, NC 27712 
Phone: .9_! .9_~_.6_ 2__0__~Q_1__.2__0. 
Fax: ._9_ J_ .9_~ .6__2_._0__~p_.4__.2__2_. 
_s_’L_e_p__h___a___~!]__e_~_[!_’_a__r___d_x_@_~! ~__d___q_[_~g__o__v__ 

From: Angela Lee [mailto:alee@hayti.org] 
Sent: Friday, February 21, 2014 11:10 AM 
To: Hardy, Stephanie 
Subject: Re: Stagville Film Lecture 

Stephanie: 

Hope all is well, and thanks tbr your email. 

I would be veu interested in having Ha~i involved in the lecture on April 5th. It would be great if you and I could discuss fl~e particulars and decide how we can work 

with Stagville. I have a full day today but if yon would like to at least tonch base by phone we could do that, then set another time to meet? I have a meeting at 11:30 

and another one at 1:00, and am leaving the office for an appointment at 3:00. If you have 5 or ten minutes around those limes, let me know. 

Thank you tbr reaching out and considering Ha.54~. 

Angela 

On Fri, Feb 21, 2014 at 9:34 AM, Hardy, Stephanie <Stephanie.Hardy(~)ncdcr.gov> wrote: 

Hi Angela, 
Historic Stagville is planning a film lecture to discuss the depiction of American slavery in movies and I was wondering if Hayti would like to be involved. Right now, the date is 

scheduled for April 5 and I have asked Charlene Regester, a film scholar who focuses on African Americans in film and has taught at both UNC and Duke. We want to 
capitalize on the success of "12 Years A Slave" since we get many questions at Stagville regarding the accuracy of the film. I was thinking that we could show clips (too more 
than five minutes long) from various movies about slavery and have a discussion and Q&A after each one. If Hayti is interested in co-sponsoring or hosting the event, please let 
me know. We would love to work with you. I look forward to hearing from you. 
Thanks! 
Stepl~anie Hardy 
Historic Site Manager 
Historic Stagville 
5828 Old Oxford Highway 
Durham, NC 27712 
Phone: 919.620.0120 
Fax: 919.620.0422 
stephanie.hardy@ncdcr.gov 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Hildebrand, Reginald F <hildebra@emaJl.unc.edu> 

Friday, October 4, 2013 2:32 PM 

Anderson, Barbara S <barbara anderson@unc.edtv*; McMillan, Tim <tjml @emml.unc.edu-~ 

Regester, ChaJ~lene B <reges~ter@emaJl.unc.edu> 

RE: AAAD 130 

A2~kD 130. sylS 13.doc 

Dear Barbara, 

Sounds like fun. I’ve just burned through all the time periods and places that I am competent to teach about...now I launch out into time periods that I know only casually and into 
geographic areas that I know only through post cards It will be great fun. 

I have found Gomez to be an adquate text_as far as I know it is the only available undergraduate text that attempts to introduce students to the whole range of material covered in 130. 
think he does a pretty good job with a very dil!ficult task. 

I no~v wish that I had not assigned Jamaica Kincaid. The book is good as a personal meditation on her disgust with tourists to the island ~vhere she grew up. She does not put much eflk)rt 
into illuminating the meaning of identity, culture and history for Antiquans themselves, and in that sense it is a very Eurocentric text. (Of course, I should have read it myself before I 
assigned it. At least it’s a very short and easy read.) 

That’s where things stand with me now. I am still grading the :first exam Still, I would be very glad., nay, I would be delighted to get together to talk about the course if you and Charlene 
think it might be useful at this juncture. Tell me where to show up. And we must also be sure to get together to talk about how things went when the semester is over 

All the Best, -Reg 

From: Barbara Anderson [b anderson@unc edu] 
Sent: Wednesday, October 02, 2013 10:12 
To: McMillan, Tim; Hildebrand, Reginald 
Cc: Regester, Charlene B 
Subject: AAAD 130 

Dear Tim and Reg, 
Charlene and I have been wishing ~ve could get together with the two of 
you to talk about ho~v AAAD 130 is going. Today I got a nudge from 
Textbooks about placing ray order for the spring. I am inclined to use 
Gomez’s Reversing Sail and either Edwidge Danticat’s Breath Eyes Memory 
or Malyse Conde’s I, Tituba. I wish I had short or accessible overview 
of the US in the 20th century. I ara wondering if there is any chance 
that we could all get together for a short conversation sometirr~e soon. 
Or perhaps you two could circulate your syllabus with corcancnts on what 
seems to be going well or not? Thoughts from Charlene’.’ Thanks. Barbara 

Barbara Shaw Anderson 
Associate Director, African Studies Center 
Lecturer, Department of African, African American, and Diaspora Studies 
African Studies Centcr, CB#7582 
3027 FedEx Global Education Center 
University of North Carolina 
Chapel Hill, NC 27599-7582 
(919) 962-1406 office 
(919) 843-2102 fax 
b anderson@unc.edu 

http : i/afri ca. unc. edui 



Office: 210 Battle Hall 
Office Hours: Wed. 9-12 
Fall 2013 

UNC-CH Prof. Hildebrand 
hildebra@email.unc.edu 

Introduction to African American and Diaspora Studies 

AAAD 130 

This course will introduce students to some of the ideas, events, individuals, and organizations 
that have played major roles in the ongoing process of shaping the contours of the history, 
cultures and identities of Africans in the Western hemisphere, from the landing of the first slave 
ships through the election ofBarack Obama as President of the United States. By its very nature, 
a course with a scope that is this broad cannot be comprehensive, but engaged students will 
develop a thoughtful understanding of the meaning and complexity of essential themes in the 
black experience. Much of the straightforward information will be delivered in lectures, but 
class discussions of complex issues will also be an important part of the course. Students will 
read and assess a textbook on the African Diaspora, a slave narrative, an extended essay by a 
writer from Antigua, and the memoir of a black professor from Columbia University who 
retraces the j ourney of her forebears across the Atlantic in an effort to understand the multi- 
faceted significance of that voyage. Particular attention will be paid to Pan African political and 
cultural developments like Negritude, the Universal Negro Improvement Association and the Pan 
African Conferences that were held between 11900 and 11945. We will view a film on black 
Martinique in the 1930s and also discuss segments of documentaries on the cultural and political 
significance of Muhammad Ali and Bob Marley. Haiti and Brazil will provide essential 
perspectives on the black experience. In addition, Ghana recurs as a site and a symbol, because 
it was a major entrepot for the slave trade, the nexus of Pan Africanism under Kwame Nkrumah, 
and it became the final resting place of W.E.B. Du Bois. Overall, it is the objective of this 
course to provide students with a basic framework for understanding the evolving meanings of 
the term A~ican American. 

The requirements include: two exams (20% & 25%), a cumulative final examination (30%), and 
a reflective book review. (4-6 pages, 25%) All students are encouraged and expected to 
participate in class discussions. 

The following books are required: 

Douglass, Frederick 
Gomez, Michael 
Hartman, Saidiya 
Kincaid, Jamaica 

Narrative of the Life of Frederick Douglass: An American Slave 
Reversing Sail: A History of the African Diaspora 
Lose Your Mother: A Journey Along the Atlantic Slave Route 
A Small Place 



October 

Schedule of Classes 
(subj ect to adjustment) 

August 20: Introduction to the Course 

22: Origins of the Slave Trade 
a. Gomez, chapter 4 

27: The Mechanics of the Slave Trade 

29: View: The Old African Blasphemer 

September 3: The Great Dispersal/Creation of the African Diaspora 
a. Gomez, chapter 5 

5: The Development of Slavery in North America 

-Cases of Virginia and South Carolina 
-Slavery in U.S. Constitution 

10: The Formation of ’Afro-American’ Cultures 

12: North American Antebellum Slave Community 
a. Gomez, chapter 6 

17: North American Antebellum Slave Community 
a. begin reading Douglass Narrative 

19: Discussion of The Narrative of the Life of Frederick Douglass 

24: Emancipation in the United States and Its Aftermath 

26: TBA 

1: **** First Exam**** 

3: The Haitian Revolution 
a. Gomez, chapter 6 

8: Emancipation Elsewhere in the Diaspora/Jamaica, Cuba and Brazil 
a. review Gomez 6 

10: Forcibly Roiling Back the Promise of Emancipation in U.S. 
The Nadir: The last decades of 19th Century through the beginnings of 20th 



November 5: 

7: 

15: Resurgent Radicalisms/Competing Philosophies 

W.EB. Du Bois and N.A.A.C.P.v. Marcus Garvey and U.N.I.A 
a. Gomez, chapter 7 

17: The Pan African Movement in the 20th Century 

a. review Gomez, chapter 7 (view film, Sugar Cane Alley) 

22: Negritude (Aime Caesar) and The Negro Renaissauce 
a. review Gomez, chapter 7 (view film, Sugar Cane Alley) 

24: Discussion of Sugar Cane Alley (Martinique), directed by Euzhan Palcy 

a. begin reading A Small Place 

29: Discussion of A Small Place (Antigua) by Jamaica Kincaid 

30: Black Brazil - Abdias do Nascimento, Benedita da Silva, Orfeu 

**** Second Exam **** 

Martin Luther King, Jr., U.S. Civil Rights Movement 1954-1965 
a. begin reading, Lose Your A4other, by Saidiya Hartman 

112: Malcolm X - Black Nationalism / Muhammad All in Africa 

14: INDEPENDENCE! In the Caribbean and Africa 

-Kwame Nkrumah and Ghanaian Nexus 

119: Bob Marley / Soul to Soul 
view and discuss segments of these two documentaries 

Roots, Afrocentricity, and Creolite 

Extended office hours re Hartman paper - no class meeting 

Concluding class and summary of themes of the course 
**** Hartman Papers due in class **** 

21: 

26: 

December 3: 

**** FINAL EXAM, THURSDAY, 12 DECEMBER 8AM **** 



ADDENDUM 
1. Attendance is expected, but ultimately is your responsibility. This is not the 4th grade. 

2. Students are encouraged to take notes in any way, or with any device, that will be 
effective and not distracting or disruptive. Computers are permitted and welcome. 
Watching students read or send emails, texts or other kinds of messages during class is 
annoying and a nuisance. It is also more obvious than you may think. You should not 
come to class on those days when you know that 75 minutes is going to be too long for you 
to pay attention. 

3. It is my responsibility as instructor to provide comments and clarity concerning grades. 
If the reason you received a grade is unclear, or seems unfair, you are encouraged to talk 
with me during office hours or at another time that may work better for your schedule. 

4. The lack of intellectual integrity will make this whole exercise a pointless useless waste 

of time. Your own sense of integrity should suffice, but we are all expected and required to 
adhere to the University’s Honor Code, and indicate so by signing the pledge on all work. 

For more information see honor.unc.edu 

5. Assignments and deadlines are subject to adjustment. Grading criteria and scales are 
not. 

6. Accommodations will be made for any documented disability. This is a routine matter 
with which students should feel comfortable. Confidentiality will be respected. 



From: 

Sent: 

To: 

Subject: 

Regester, Charlene B </O=UNC EXCHANGEiOU=EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLT)/CN=RECIPIENTS!CN=CHARLENE B REGESTER (REGESTER)> 

Tuesday, March 4, 2014 5:43 PM 

Hildebrand, Reginald F <hildebra@emaiLunc.edu> 

RE: The Trials of Muhammad All - official movie website 

From= Hildebrand, Reginald F 
Sent= Friday, September 27, 2013 6:14 AM 
To= Regester, Charlene B 
Subject= The Trials of Muhammad Ali - official movie website 

This was an excellent documentary film. Almost nobody was in the place where 3[ saw it in Greensboro. Tn fact, my friend and 3[ were the only people in the theater (a little place 
that shows independent/art films.) Also, Kenneth gave a GREAT talk yesterday afternoon. He obviously put a lot of work not only into his book, but also into making that 
presentation. 3[t was very well done. -Reg 

The Trials of Muhammad Ali - official movie website playdates and trailers 



Name: Signature: Date: 

Tutor Evaluation Fall 2010 
Tutoring is a major resource used by you, the student-athlete. Please provide your input on the j"ollowing 

questions. YourJ~eedback is valuable in improving our program. Thank you in advance j~or your comments. 

Course #1: 

I did NOT use a tutor for this course 

I DID use a tutor for this course 

If you had a tutor for this course, please answer the following questions: 

1. Tutor’s Name: 

2. What did you find helpful in your tutor sessions? 

3. What would you change about your tutor sessions? 

4. Did you receive or see anyone receive unauthorized assistance from the tutor? If yes, please explain. 

Course #2: 

I did NOT use a tutor for this course 

I DID use a tutor for this course 

If you had a tutor for this course, please answer the following questions: 

1. Tutor’s Name: 

2. What did you find helpful in your tutor sessions? 

3. What would you change about your tutor sessions? 

4. Did you receive or see anyone receive unauthorized assistance from the tutor? If yes, please explain. 



Name: Signature: Date: 



Sunday cancelled only mon night and t ansd th with jimmy 

Sent from my Verizon Wireless BlackBerry 

From: "Amy kleissler" <kleissle@uncaa.unc.edu> 

Date: Tue, 1 Feb 2011 18:20:04 0500 
To: Beth Bridger<bddgerb@uncaa.unc.edu>; Jaimie Lee<jaimielee@uncaa.unc.edu> 

Subject: Fwd: Re: Highsmith and Reddick 

keep them in the Sunday and the Monday, correct? 
Amy Ydeissler 
Academic Support Program for Student Athletes, Football 
UNC-Chapel Hill 
919-843-8635 o 
919-593-3033 c 
kleissle@uncaa.unc.edu 

> > > Beth Bridger 2/1/2011 3:59 PM > > > 

Beth 

Beth Bridger 

Associate Director/Learning Specialist 

Academic Support for Student Athletes 

UNC Chapel Hill 

(w) 919 843 5669 

(c) 919 619 8809 
bridgerb@u ncaa.u nc.edu 

>>> Brent Blanton 2tl/2011 3:37 PM >>> 

Monday at 8; they will join another group. As soon as I can get someone else on, Iwill split the group up. 

> > > Beth Bridger 2/1/2011 1:05 PM > > > 

what,they can’t even do 9pm on Sunday???? 

Can they go in with another session test next week! 

Beth 

Beth Bridger 

Associate Director/Learning Specialist 

Academic Support for Student Athletes 

UNC Chapel Hill 

(w) 919 843 5669 

(c) 919 619 8809 

bridgerb@u ncaa,u nc.edu 

> > > Brent Blanton 2/1/2011 11:49 AM > > > 
Have to cancel this one actually until I get another tutor Bomberger can’t take anymore hours. I’ll get back to you. 

Brent 

> > > Beth Bridger 01/31/11 6:09 PM > > > 

any chance at 2 times a week? 

Beth 

Beth Bridger 

Associate Director! Learning Specialist 

Academic Support for Student Athletes 

UNC Chapel Hill 

(w) 919 843 5669 

(c) 919 619 8809 

bridgerb@u ncaa,u nc,edu 

>>> Brent Blanton 1/31/2011 5:16 PM >>> 
Hi Amy, 

The guys’ tutorial has been scheduled for Sundays at 9 with Stephanie Bomberger over here on 3, Let me know if you have any questions or concerns, 

B 

Associate Director 
Academic Support Program for Student-Athletes 
University of North Carolina, Chapel Hill 
(919) 962.9536 ofc 
(919) 96z.Sz47 fix 
ht tp:i/tarh eelblue.cstv.com / 
North Box, Kenan Memorial Stadium 
PO Box 21z6, CB 31o7 
Chapel Hill, NC :z7599.3m7 



From: 

Sent: 

To: 

Subject: 

Attach: 

"Allison, Kim A" <kallison@email.unc.edu> 

Wednesday, April 6, 2011 9:02 AM 

Beth Bridget <bridgerb@uncaa.unc.edu>; Christopher Jerome Newsome 
<cjnewsom@email.unc.edu>; Marcus L Collins <collinsm@email.unc.edu>; Christina 
Perry <cp@unc.edu>; Frank S Kessler <fkessler@email.unc.edu>; Percival Guevarra 
<guevarra@email.unc.edu>; Harold Woodard <harold_woodard@unc.edu>; Jaimie Lee 
<jaimielee@uncaa.unc.edu>; Jennifer Townsend <jtownsend@uncaa.unc.edu>; 
Kimberly Town Abels <kabels@unc.edu>; Amy Kleissler <kleissle@uncaa.unc.edu>; 
Kym Orr <knorr@uncaa.unc.edu>; Kristen N Rademacher <krademacher@unc.edu>; 
Martha L Keever <Learnctr@email.unc.edu>; Mary C. Willingham 
<mwillingham@unc.edu>; Tia Overstreet <overstre@uncaa.unc.edu>; Robin C Blanton 
<rcb@email.unc.edu>; Robert Mercer <rmercer@uncaa.unc.edu>; Billie K Shambley 
<shambley@email.unc.edu>; Data M Slivka <slivka@email.unc.edu>; Theresa L 
Maitland <tmaitlan@email.unc.edu>; Tony Yount <tonyyount@uncaa.unc.edu>; Gigi 
Taylor <vgtaylor@ad.unc.edu>; VickiBehrens <vicki@unc.edu>; Spencer Welborn 
<welborn@uncaa.unc.edu>; Nate Yarbrough <yarbrough@uncaa.unc.edu> 

HR Employee Information 

TEXT.htm 

FYI 

M+ SecureStor Stored: total 443752bytes; 
Attachment Link: ~:ilarcNve02.uncaa.m~c.edui552457b~f663ed1864fg5d94d73020c 
File Name: 040511 HR Employee Information.pdf 
Expiry Date: Tue, 0-5 Jul 2011 09:01:41 -0400 
Size: 443752bytes 
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align="center"><span style="font-size: 14pt; font-family: Calibri,Helvetica,Arial,sans- 

serif;"><span style="font-size: 14pt;"><strong>Flyleaf Books <!strong><!span><span 

style="font-size: 12pt;"><span style="font-size: 14pt;"><strong><img style="text-align: 

left;" height="107" vspace:"5" border="0" name="ACCOUNT.IMAGE.I" width="262" 

alt="Flyleaf Logo" src="http:iiih.constantcontactocomifsO93illO2766528398iimgilojpg" 

align="left">Independent Booksellers<iimg><istrong></span><br />752 MLK Jr Blvd 

(Historic Airport Rd) &nbsp;<!span></span></p> 

<p style="text-align: center; margin-top: 0px; margin-bottom: 0px;" 

align:"center"><span style="font-size: 12pt; font-family: Calibri,Helvetica,Arial,sans- 

serif;">Chapel Hill, NC 27514<br /><span style="font-weight: bold;">Open 9am-9pm Mon- 

Sat, 10am-5pm Sun<ispan>&nbsp;&nbsp;<ispan><!p> 

<p style="text-align: center; margin-top: 0px; margin-bottom: 0px;" 

align="center"><span style:"font-size: 12pt; font-family: Calibri,Helvetica,Arial,sans- 



serif;">Next to Foster’s Market, Kitchen & Flying Burrito<br /><span style="font-size: 

14pt; font-weight: bold;">919.942.7373&nbsp;&nbsp; <a style="color: rgb(204, 204, 

204);" track="on" shape="rect" 

href~"htt~://r2~.rs6°net/tn.jsp?llr~~7vdabdab&et~~~~5~73~96366&s~942&e~~~~CMPyB~w7UTVnM 

eqdRiFHhHkJ9OO9olssxjEZ6OURev- 

gu9HxgoMcHhkDh83wlzVZPgqUMUGU9OT4mjCZN~nV24oy2RrY2jJIDW28AbgrB89PqpwHwFIFA==" 

linktype="link’’ target="_blank">flyleafbooks.com<ia><ispan><!span><ip> 

</div> 

<itd><itr><!table> 

<itd> 

<!tr> 

<tr> 

<td width:"100%" rowspan="l" colspan="3"> 

<itd> 

<itr> 

<tr> 

<td width="100%" rowspan=" 1" colspan="3"> 

<itd> 

</tr> 

<tr> 

<td style="background-image:none;background-repeat:repeat-y;background- 

color:#FFCC99;ih-name:;width:182px;" bgcolor="#FFCC99" valign="top" width="182" 

rowspan="l" colspan="l"> 

<table border="0" width="100%" cellspacing="0" cellpadding="5" 

id="content LETTER.BLOCK2"><tr><td style="color:#000000;font- 

family:Calibri,Helvetica,Arial,sans-serif;font-size:10pt;text-align: center;" 

rowspan:"l" colspan:"l" align="center"> 

<div><br /><div style="text-align: center;" align="center"> 

<div style="text-align: left;" align="left"> 

<p style="font-size: 12pt; margin-top: 0px; margin-bottom: 0px; text-align: center;" 

align="center"><strong><span style="text-decoration: underline;"><span style="color: 

rgb(0, 0, 0); text-decoration: underline;"><a style="color: rgb(0, 0, 0); text- 

decoration: underline;" track:"on" 

href~~~http://r2~.rs6.net/tn.js~?llr~~7vdabdab&et~~~~5~73~96366&s~942&e~~~~cMPyB~w7UTXHe 

zmDT6Krml3jD-ufPcGuLxDsSukjzGy72SmVF~~HIKU7XIgXWdzVhc4Dy~W~qA9p~-N6zBF~madGZN~XAAaK~G~B 

vjdRh~/US67mI5LDxXh-es6sRHUl2DBlgEsLLSJ4XWqSBp-5qDls~H8zE~@{dtFdAc5NyV~3z~h-HhjtcSQg==’’ 

shape="rect" linktype="link" target="_blank">APRIL</a><ispan> 

HIGHLIGHTS<ispan>&nbsp;</strong><!p> 



<p style="font-size: 10pt; margin-top: 0px; margin-bottom: 0px;"><a style="color: blue; 

text-decoration: underline;" track="on" 

href~"htt~://r2~.rs6°net/tn.jsp?llr~~7vdabdab&et~~~~5~73~96366&s~942&e~~~~CMPyB~w7UTVIs 

oXDUAy_unzHX7mjYn5IUsM_NOZuNNdwkULMQ2ZkzBmeCxbbLKzR-QvRvP41k_ZlfoRxoegpGCiqfdL- 

mEB5VdOrgEbS-u9Qts4QFOE0evuWORXNA2ekhdMw23qHn6Ip8t9DSJmQWDoijv- 

xlPhaCXk6R67n0AHnReqyGmYnbA==" shape="rect" linktype="link" target="_blank">click here 

for entire schedule<ia>&nbsp;<!p> 

<p style="font-size: 10pt; margin-top: 0px; margin-bottom: 0px;">&nbsp;</p> 

<strong><a style="color: blue; text-decoration: underline;" track="on" 

href~httP://r2~°rs6.net/tn.jsP?l~r~7vdabdab&et~5~73~96366&s~942&e~cMPyB~w7UTV q 

5dH4xpipIhigJOVsWRKlfzTOtsaCbP9RYTIJkwTg6- 

KtottKfJz5IAtPO4VMP2ryo_5NJvfSs60E9Tq962qJdSGw5GstNqtHmvhuH0jJ39aNKi- 

pWaLaCM3RUPxuXupWYwNsT-ypkjg5mMrwnlr33Pgw_vtyZE8i_jUwt6vFqaPQCXEyD7I" shape:"rect" 

linktype="link" target="_blank">4i6</a> Mark Childress</strong> <em>Georgia 

Bottoms<iem> (fiction)<br i><br i><strong><a style="color: blue; text-decoration: 

underline;" track:"on" 

href~~’http://r2~°rs6.net/tn.js~?llr~~7vdabdab&et=~~~5~73~96366&s~942&e~~~~cMPyB~w7UTWy6 

X~9mdP~g\~QWXc~4~qHj8NHrl-kcYM~Drt28t8~R3AJzjD98jxZu-4TGT8QGXlVqEL4~P4Pf-rcD9VwYpF342 

gIkMFJG9~hw5KANupYbnvO5Y25xmPLKIPmfmLyxpjA36k5GCkxeYB7sJiXwJlbaod- 

RmhuVkUbqdrLZdMQb7iBoX5v3GqmWhHQkHRxfLwLAfmBOlp2hp52xWtDT- 

LxdFcbgxItrN2wJGoXBO72a0QxESxHno" shape:"rect" linktype="link" target:"_blank">4i7<ia> 

Sheri Castle</strong>/ <em>The New Southern Garden Cookbook<iem><br i><br i><strong><a 

style="color: blue; text-decoration: underline;" track="on" shape="rect" 

href~~~httP://r2~.rs6.net/tn.js~?l~r=~7vdabdab&et=~~~5~73~96366&s~942&e~~~~cMPyB~w7UTUqv 

b2CtAYTZdHMIEc90yld96KMUscKkanbJsSxV-K3RmZBNQbnWXTJBaa72MZ5wVPgSvKy2hFJk- 

3rjLsu_HnKKMb6 qT EHz99bjQ-- 

puhJD8nQWzWERSUAE7BZJQiL8RiWu~%<~QrBENr~i4XcB58wI23XS4XKmK5M~F2Aq7d3s3S~vj~}~[65GecYx4h~ 

vVGLnAUMgBgcgUsOcIE265LROUIJNFJJH4=" linktype="link" target=’’ blank">4/8<ia> Sara 

Foster</strong> new cookbook:<em> Sara Foster’s Southern Kitchen<iem>!<br i><br 

i><strong><a style="color: blue; text-decoration: underline;" track="on" shape="rect" 

href~"htt~://r2~.rs6°net/tn.jsp?llr~~7vdabdab&et~~~~5~73~96366&s~942&e~~~~CMPyB~w7UTXJy 

dRo_qyV0n28ZB0kSkF3APzykScjdxu_G5eqKGROjsk O Qu2kqa- 

KtubPnnk~jZSeze9~cT~@~4Mnbah9EE6~cpJdBYkUkq9EU4JJwcezDPJ9qV~jskEMHDc-TJfnPvnctZhbp~in8xj 

FDgKDf5j-eWyuII0aleor5RdW3sk2uD OVJBM8GIAYnPx 8YnAzFaU- 

OilXmvL9fJjh E3HdjPltriy3KUzoU3ZbVl6Tux7jrkMfIQlI" linktype="link" 

target="_blank">4!9<!a> Andrea Reusing</strong> cookbook: <em>Cooking in the 

Moment<iem><br /><strong><br !><a style="color: blue; text-decoration: underline;" 

track="on" 

href~"htt~://r2~.rs6°net/tn.jsP?llr~~7vdabdab&et~~~~5~73~96366&s~942&e~~~~cMPyB~w7UTXjM 

uopxTY7E GLw3XvkSc-mRTDoNzWLFZZo- 

iN4c~dnimRl3x3cBaW2ckabzKmGErWNE3AZH~upHhyRIGTyMz~rmTWNp-j4s-TWd2J9sJlAzEAzWRxAa7ZrypvX 

UKn4TiH7muPel0zgIdkxSkO5aiPOkh614vTMOcHQ- 

l_iRPhKLQwcbLoWsBh7DQN3WalZhyg3268HtrP0oGQsAJqcgitxmjTe7CmVOeAQp7Jh_WnVg==" 

shape="rect" linktype="link" target=’’ blank">4ill<ia></strong> D<strong>avid Blevins & 

Michael Schafale<!strong>: <em>Wild North Carolina</em><br !><strong><br i><a 

style="color: blue; text-decoration: underline;" track="on" shape="rect" 

href~~~htt~://r2~.rs6.net/tn.jsp?llr~~7vdabdab&et~~~~5~73~96366&s~942&e~~~~cMPyB~w7UTUE~ 



G48X33hE~P-EuP~Y4Wnw7I4SWafQf22k8x~g4KpKwlxl-JNPH~F4yPjr-j~lEzTYI8tYNIxpkDFSBdcJIDT- 

D6e5IUpQ~-IEHPW7lg6sYEfhx-dMiLJecPBfmHSWdbjbEdVZkW~d3vUA~gYW5I~gdpUQsq79UBdxTng- 

hyZuQU~YXvfpv2RWyQGpxs7gtEvxnZuW6v~aqNmdVyqp4qS-27vu6jcEwfqHEVGLSP~cMtbDMTEr2vU" 

linktype="link" target="_blank">4/12<ia> An Evening with novelist Allan Gurganus & 

photographer Frank Hunter<!strong>, moderated by <strong>A Public Space</strong> lit 

mag Founder <strong>Brigid Hughes</strong> & Contributor <strong>Sam 

Stephenson<istrong><br i><strong><br i><a style:"color: blue; text-decoration: 

underline;" track="on" shape="rect" 

href~~~http://r2~°rs6.net/tn.jsp?llr~~7vdabdab&et~~~~5~73~96366&s~942&e~~~~cMPyB~w7UTV~Z 

-v5Ekx3AaCaMo9FI2g74 I P06GJkQPnxwi0kMiMSuE5gCLAwZzIWIOKwF-- 

-MxyeIL-TjMaDqufEgkVNZNUh~ETypfUdW2Sg~L~gdD~IUSRl~zJ4NPg9qe4jJ6c3XTZQU2GVsNV5JfRVeXjI3 

zIXDpalV--NO9GgIgOIvihvs2-ceXc6D" linktype="link" target="_blank">4i13<ia> Paolo 

Giordano</strong><em>&nbsp; The Solitude of Prime Numbers</em> <br i><br i><strong><a 

style="color: blue; text-decoration: underline;" track="on" 

href~~~http://r2~.rs6.net/tn.js~?llr~~7vdabdab&et~~~~5~73~96366&s~942&e~~~~cMPyB~w7UTWWu 

GI2Zhrh2FSRZ6DEzaOAI2nXuG92LKEIRpXG6R- 

3Vxn~JwZR62aLW~RFqUNxvF8AQQZ5~dxsyRkny%~tgAQKRmiU9vma-HeNdElTyBy3mN3~-PEF9mLFWpI~rQWh3 

SMuRdQI-UGOV XSINXdHRQBhNaK5msNKW5dEzvYTgiwbFPI4uMZ\~4" shape:"rect" linktype="link" 

target="_blank">4!15</a> Flyleaf Mad Science Club, for kids 5+</strong><br /><br 

/><strong><a style="color: blue; text-decoration: underline;" track="on" 

href~"htt~://r2~.rs6°net/tn.jsP?llr~~7vdabdab&et~~~~5~73~96366&s~942&e~~~~cMPyB~w7UTX~n 

nKiIasZjR-4TGpBjJWNGQBT3u-By~LVdXPf-llPZbg-IPwp7MDs~zdsy~f~4XxW57TmQy3wqZ~HfnJ6~3- 

ZhWtxo7BxDCYpcfDflhNnx7CXSlmgqxh3y3GwSTIQ HD TtWF6Y516G2NAvGmVdsa Eukk4c- 

dyx2DUjKD9_ClYyNoiDQYuvn-at5kmtd5vCs7XsKRU- 

Raz0slNOi6 0fK5QlhYG58MHnadBBzvUYglQp09yNN41H" shape="rect" linktype="link" 

target:"_blank">4i19<ia> AJ Mayhew<istrong>: <em>The Dry Grass of August</em> 

(fiction)<br i><br i><strong><a style:"color: blue; text-decoration: underline;" 

track="on" 

href~~~htt~://r2~~rs6~net/tn.jsp?llr~~7vdabdab&et~~~~5~73~96366&s~942&e~~~~cMPyB~w7UTWZi 

4mPEMh3vXCbLcSl~ua2LWjGmT-hSVQpq5U~Dqe~Y8mGyrZTnJTa~G9aBZWh~m2P3eZ8SxiwJk4apCTZrBAUXKG~ 

UGEiAoBIp6Xy5Y2dIkMviCJNj_n90RqomKAHg9I- 

o2y0h7MaViiIu2nlNjpEZIi3FOozGJMGmT3kqbJQiPiPSkPNWXUjXZPoGR dlfOcXXkITJAgH4eUMJuFkv71SQG 

PeolpD18=" shape="rect" linktype="link" target="_blank">4/20<ia>: Donald 

Davis,<istrong> storyteller (great family event)<br i><br i><strong><a style="color: 

blue; text-decoration: underline;" track="on" shape="rect" 

href~~~http://r2~°rs6.net/tn.jsp?llr~~7vdabdab&et~~~~5~73~96366&s~942&e~~~~cMPyB~w7UTVaH 

q2-FYggdhV-jMd~HPDWydjziMM~g6XRjr~SpPGch7Buf-h9wuuPQ85qIn~2-2d8E-~uRvfkIGw4~8wfze- 

RASIf5- 

vz~KHFl33UbNpJtBaVAIrSmuvxIWubxWlf7bs3M65PBxh-XmVf~aR2t~wx~3l7yHjy2Kr~hJ~Pfb~rEx- 

6Wk2OSr CX Sh%~phbsPsPK_n16hDI9FqnmEWiTB2sadR96FcDaE4- 

QOOJypUkjhTxjRcZQI6xZm_r5xETKgqGdpp-H2Fnot27YOdIrC0" linktype="link" 

target="_blank">4i21</a>: Lunch with the Authors:<istrong> meet Canadian mystery 

authors Vicki Delany & Elizabeth J. Duncan (Ticket $25 includes Foster’s lunch & 

Flyleaf gift certificate)<br i><br i><strong><a style="color: blue; text-decoration: 

underline;" track="on" 

href~httP://r2~°rs6.net/tn.jsP?l~r~7vdabdab&et~5~73~96366&s~942&e~cMPyB~w7UTV q 

5dH4xpipJcmD2TGWyfL14Qmpq9hSPeilOoZZNTiS3tcsMeByUSA- 



izyw_2KU4oivScvSb9ylxENySf5BrhFUN92F7wyjdL%~-YEFRfQtS_- 

twrEGgg8cnSebwBvd7bIeMwsKYv2dA~~cT3l5~JARxbULREgiRx~V82Qu~N6x~bqsevtGAHufzD~bwXvdbac~’’ 

shape="rect" linktype="link’’ target=’’ blank">4/27<ia> Michael Parker</strong> 

<em>Watery Part of the World&nbsp;<iem><span style="font-size: 

9pt;">(fiction)<ispan><span style="font-size: 12pt;"><strong><br !><br !><p 

style:"font-size: 10pt; margin-top: 0px; margin-bottom: 0px;"><strong><a style="color: 

blue; text-decoration: underline;" track="on" 

href~~’http://r2~°rs6.net/tn.js~?llr~~7vdabdab&et=~~~5~73~96366&s~942&e~~~~cMPyB~w7UTWy6 

Xll9mdP~gFNa5c0JM- 

~xjII~6A6MM~U33DIheENj~KRcSkLfH~qYnm~Z3v6qSUityNLhK7fDDG~3D~9va~xXjwz8z~VgeMEVsiQ~Tgqw3 

zcC9LYVZbrkv3K973WawAX9IsR79LTOHM- 9xwQCkHX- 

HwOug5rvT_tc7MzwFwzjAEWvSvfczc7FbCDQeoCJ90tiWyAkNMIZM3HuJtsRuiNqUuUD5C8mM=" 

shape="rect" linktype="link’’ target=’’ blank">4/28<ia><istrong> Charles 

Clotfelter<!p><istrong> 

<p style="font-size: 10pt; margin-top: 0px; margin-bottom: 0px;"><em>Big Time Sports in 

American Universities<iem></p> 

<p style="font-size: 10pt; margin-top: 0px; margin-bottom: 0px;"><em>&nbsp;<iem><ip> 

<p style="font-size: 10pt; margin-top: 0px; margin-bottom: 0px;"><strong><a 

style="color: blue; text-decoration: underline;" track="on" 

href~~~htt~://r2~.rs6.net/tn.jsp?llr~~7vdabdab&et~~~~5~73~96366&s~942&e~~~~cMPyB~w7UTUUk 

3FoGIY2hCjVBEASId4azo21NEc0No7BmSOnlxIhkAteUiPflJfLHfmdjRi7R-VPjU2wiNNMgY- 

JOR4bSQ9Djtz_ddBQ7kpTrLbTANA7X7yZm- 

1UOu0EzdBF3mk6izejLfQl9f3BUgdJjykarrMzCftMzneq0fhCiFSbxQy5Gw3YNvNr_WW- 

QflAt9JSMvFrst07N2AagDXDhI9p-sKHM3oMezWRIe0=" shape="rect" linktype="link" 

target="_blank">4i29</a> Jim Minick:<istrong> <em>Blueberry Years<!em>: organic farming 

memoir</p> 

<p style="text-align: center; margin-top: 0px; margin-bottom: 0px;" 

align="center"><span style="font-weight: bold; font-family: 

Calibri,Helvetica,Arial,sans-serif; font-size: llpt; color: rgb(51, 0, 51);"> .......... 

&nbsp;<ispan><ip> 

<ispan><idiv> 

</div><br i></div> 

<itd><!tr><itable><table border="0’’ width="100%’’ cellspacing="0’’ cellpadding="5"> 

<tr> 

<td style="color:#000000;font-family:Garamond, Times New 

RomanrTimesrserif;text-decoration:none;font-size:14pt;" rowspan="l" colspan="l" 

align="center"> 

<a shape="rect" 

href="http:iivisitoror20.constantcontact.comiemailojsp?m=l102766528398" 

target="_blank"><img vspace:"5" border="0" optionname="JMML_OPGRl" alt="Join Our 

Mailing List" 

src~’’htt~://img.c~nstantc~ntact.c~m/letters/images/~~~~~93~64665/j~mml-~~gr~-img~.gif~~ 

!></a> 

<itd> 

<itr> 

<itable><table border="0" width="100%" cellspacing="0" cellpadding="5" 

id:"content LETTER.BLOCK6"><tr><td style="color:#000000;font- 



family:Calibri,Helvetica,Arial,sans-serif;font-size:lOpt;text-align: left;" rowspan:"l" 

colspan="l" align="left"> 

<div style="color:#000000;font-family:Calibri,Helvetica,Arial,sans-serif;font- 

size:14pt;text-align: center;" align="center"><span style:"font-family: 

Calibri,Helvetica,Arial,sans-serif;"><b>Flyleaf Links:&nbsp;</b><!span></div> 

<p style="font-family: Calibri,Helvetica,Arial,sans-serif; text-align: center; margin- 

top: 0px; margin-bottom: 0px;" align="center">&nbsp;<a style="color: blue; font-weight: 

bold; text-decoration: underline;" track="on" shape="rect" 

href~~~http://r2~°rs6.net/tn.jsp?llr~~7vdabdab&et~~~~5~73~96366&s~942&e~~~~cMPyB~w7UTVnM 

eqdRiFHhHkJ9OO9olssxjEZ6OURev- 

gu9HxgoMcHhkDh83wlzVZPgqUMUGU9OT4mjCZNmXnV24oy2RrY2jJIDW28AbgrB89PqpwHwFIFA==" 

linktype="link" target="_blank">Our Web Site</a>&nbsp;<ip> 

<p style="font-family: Calibri,Helvetica,Arial,sans-serif; text-align: center; margin- 

top: 0px; margin-bottom: 0px;" align="center">&nbsp;<!p> 

<p style="margin-top: 0px; margin-bottom: 0px; text-align: center;" align="center"><a 

shape:"rect" 

href~~’http://r2~°rs6.net/tn.js~?llr~~7vdabdab&et~~~~5~73~96366&s~942&e~~~~CMPyB~w7UTVE2 

2xQLSTvd43uAb2izzFQpJiGczSh6SvLIGeN54VA9oinxfXXegDcK0bD7w- 

y3rW68wEQy9WgSCKAsbM4koCS_5SFig9KfHnC6ZaIAR63cQ==" target="_blank"><img border="0" 

alt="Follow me on Twitter" title:"Follow me on Twitter" 

src="https:iiimgssloconstantcontact.com/uiiimageslibtn_twit_lOO.png" /><ia> &nbsp;<ip> 

<p style="margin-top: 0px; margin-bottom: 0px; text-align: center;" 

align="center">&nbsp;<ip> 

<p style="margin-top: 0px; margin-bottom: 0px; text-align: center;" align="center"><a 

track:"on" 

href~~’http://r2~°rs6.net/tn.js~?llr~~7vdabdab&et~~~~5~73~96366&s~942&e~~~~CMPyB~w7UTVDp 

ik0PXiFd3Y- 

kMKrMF3M4wVZt4~RSDD8T2fNXJXcQZ-KajkSAE47Vy~AbAvJgwQxefQ5zhRPD3ieAPgSV~vwucH~~~jd9AzhQE~ 

Dtyu4N7xh9V64LaxlaiVU6XSn-rwgn9i13EXaUJWhwWT I2nJoqM572YyyRkn9upJziKw3Q== shape:"rect" 

linktype="facebook" target="_blank"><img border="0" alt="Find me on Facebook" 

src="https:iiimgssloconstantcontact.com/uiiimageslibtn_fbk_lOOopng’’ title="Find me on 

Facebook" i></a>&nbsp;<!p> 

<p style="margin-top: 0px; margin-bottom: 0px; text-align: center;" 

align:"center">&nbsp;<ip> 

<p style="margin-top: 0px; margin-bottom: 0px; text-align: center;" align="center"><a 

track="on" 

href~~~http://r2~°rs6.net/tn.jsp?llr~~7vdabdab&et~~~~5~73~96366&s~942&e~~~~cMPyB~w7UTWWD 

sSoE3eLq- 

hHZ3QIP PrR01EI5pEmzfMpuR450dRhyDDDo7Wf6aSSyZow7F7dkzcCGhJH4VBSURWQolLmoqXSNllmEzmMsas5 

9mHTIotPQ5JllwmjSqN" shape="rect" linktype="youtube" target="_blank"><img border="0" 

alt="View my videos on YouTube" 

src="https:i!imgssl.constantcontact.com/ui!imageslibtn_tube_100.png" title="View my 

videos on YouTube" i><ia>&nbsp;<ip> 

<p style="margin-top: 0px; margin-bottom: 0px; text-align: center;" 

align="center">&nbsp;</p> 

<p style="margin-top: 0px; margin-bottom: 0px; text-align: center;" align="center"><a 

track="on" 



href~~~http://r2~.rs6.net/tn.jsp?~~r~~7vdabdab&et~~~~5~73~96366&s~942&e~~~~~MPyB~w7UTU~h 

cjV3AQwbU6dmQ~~K~2u~NCMPMHrrMKW~iHSPAprMrGdFySwvX33v~7JfyMYt6aEx6L6VjCpN~X246~wX7wJi~t8 

84A3uHaDGZImO5-TJGeNqbnZoFXM6kCjSKYUyjM:" shape:"rect" linktype:"blog" 

target:"_blank"><img border:"0" alt:"Visit my blog" 

src="https:!/imgssloconstantcontact.comiui/imagesl!btn_blog_100.png" title="Visit my 

blog" !></a>&nbsp;<ip> 

<itd><!tr><itable><table border="0’’ width="100%’’ cellspacing="0’’ cellpadding="5" 

id="content LETTER.BLOCKI3"><tr><td style="color:#000000;font- 

family:Calibri,Helvetica,Arial,sans-serif;font-size:10pt;text-align: left;" rowspan="l" 

colspan:"l" align="left"> 

<div style="color:#000000;font-family:Calibri,Helvetica,Arial,sans-serif;font- 

size:14pt;text-align: center;" align="center"><span style:"font-family: 

Calibri,Helvetica,Arial,sans-serif;"><b>Special Event<br /><br /><ib></span><idiv> 

<p style="text-align: center; font-size: 14pt; margin-top: 0px; margin-bottom: 0px;" 

align="center"><b>Tues 4!12<span>&nbsp; <ispan>7pm-8:30pm<ib><ip> 

<p style="text-align: center; font-size: 14pt; margin-top: 0px; margin-bottom: 0px;" 

align="center">&nbsp;<ip> 

<p style="text-align: center; font-size: 14pt; margin-top: 0px; margin-bottom: 0px;" 

align="center">Flyleaf Books and <i>A Public Space</i> present<b> &nbsp;<ib><!p> 

<p style:"text-align: center; font-size: 14pt; margin-top: 0px; margin-bottom: 0px;" 

align="center"><b>&nbsp;<ib><ip> 

<p style="text-align: center; font-size: 14pt; margin-top: 0px; margin-bottom: 0px;" 

align="center"><b>An evening with novelist Allan Gurganus and photographer Frank 

Hunter&nbsp;<ib><ip> 

<p style="text-align: center; font-size: 14pt; margin-top: 0px; margin-bottom: 0px;" 

align="center"><b>&nbsp;</b><ip> 

<p style="text-align: center; font-size: 14pt; margin-top: 0px; margin-bottom: 0px;" 

align="center">Moderated by APS Founder & Editor Brigid Hughes and contributor Sam 

Stephenson.</p> 

<p style="text-align: center; margin-top: 0px; margin-bottom: 0px;" 

align="center">&nbsp;</p> 

<p style="text-align: center; margin-top: 0px; margin-bottom: 0px;" 

align:"center"><strong><a style="color: blue; text-decoration: underline;" track="on" 

shape:"rect" 

href~~’http://r2~.rs6.net/tn.js~?llr~~7vdabdab&et~~~~5~73~96366&s~942&e~~~~CMPyB~w7UTUE~ 

G48X33hE~P-EuP~Y4Wnw7I4SWafQf22k8x~g4KpKwlxl-JNPH~F4yPjr-j~lEzTYI8tYNIxpkDFSBdcJIDT- 

D6e5IUpQ~-IEHPW7~g6sYEfhx-dMiLJecPBfmHSWdbjbEdVZkWpd3vUA~gYW5I~gdpUQsq79UBdxTng- 

hyZuQUOYXvfpv2RWyQGpxs7gtEvxnZuW6vOaqNmdVyqp4qS 27vu6jCEwfqHEVGLSPocMtbDMTEr2vU" 

linktype="link" target="_blank">More Info<ia></strong><ip> 

<p style="text-align: center; margin-top: 0px; margin-bottom: 0px;" 

align="center">&nbsp;<ip> 

<itd><!tr><itable><itd> 

<td style="background-color:#000000;" bgcolor="#000000" width="l’’ 

rowspan="l" colspan="l"><img height="l" border="0" width="l" 

src="http:/!img.constantcontact.com!lettersiimages!spacer.gif" /><itd> 

<td style="width:414px;" valign:"top" width:"416" rowspan="l" colspan="l"> 

<table border="0" width="100%" cellspacing="0" cellpadding="0"> 



<tr> 

<td style="width:414px;’’ width:"416" rowspan="l’’ colspan="l"> 

<table style:"background-image:none;background-repeat:repeat- 

x;background-color:#FF0000;ih-name:;" bgcolor="#FF0000" border="0" width="100%" 

cellspacing="0’’ cellpadding="0"> 

<tr> 

<td height="l" rowspan="l" colspan="l" /> 

<!tr> 

<!table> 

<table style="margin-bottom:6px;" border:"0" width="100%" 

cellspacing="0" cellpadding:"5" id="content LETTERoBLOCK6"><tr><td 

style="color:#333333;font-family:Calibri,Helvetica,Arial,sans-serif;font- 

size:12pt;text-align: left;" rowspan="l" colspan="l" align:"left"><span style="font- 

family: Calibri,Helvetica,Arial,sans-serif;"><b>Dear ~ny,<ib><ispan> 

<div><br />&nbsp;This week we’re excited about the release of three gorgeous cookbooks 

from local chefs:<br i><ul><li>Thurs 4/7 7pm Sheri Castle presents <em>The New Southern 

Garden Cookbook</em></li><!ul><ul><li>Fri 4/8 7pm Sara Foster presents Sara Foster’s 

<em>Southern Kitchen</em><!li><iul><ul><li>Sat 4/9 2pm Andrea Reusing presents 

<em>Cooking In The Moment: A Year of Seasonal Recipes</em><ili><iul>We’re also very 

happy to report that <em>The Help</em> by Kathryn Stockett has finally released in 

paperback-- book clubs rejoice and yes, you can now put it on your list..o<br i><br 

/>Finally, we’re thrilled to be up for some "Best Of" awards. If you like what we do, 

please vote for us: <a style="color: blue; text-decoration: underline;" track:"on" 

shape:"rect" 

href~~’http://r2~°rs6.net/tn.js~?llr~~7vdabdab&et~~~~5~73~96366&s~942&e~~~~CMPyB~w7UTXEk 

vzRYmgOkuGFSnRfHhpleB7H9FuYnWeXO S1 ayGXblhWHFr4ykQUGpvi978-NRzZ70nlIbq- 

tjKHh4Q19xFPJQY Gv7uh93ACk2zaO9YqcJE6BkgR66fgMxmYNflUCrisQJqTiX2bmZVwRdJxCwveXNzBAEBXY= 

" linktype="link" target="_blank">Indy Best of the Triangle</a> and the <a 

style="color: blue; text-decoration: underline;" track="on" shape="rect" 

href~"htt~://r2~.rs6°net/tn.jsp?llr~~7vdabdab&et~~~~5~73~96366&s~942&e~~~~cMPyB~w7UTVbb 

6NkfwOlrOBoBmX9agQXFubPS3edGximBTqYLMRb0fc8ASTG6CiKqX91qvHp6pRAZbk4BsIyE- 

cXkL67kBhOFHfmH0tKwvCvrqlYpUMAyTH97gMAfQ-v0RHLpCgqjtoae97iRQtI0xJXUFsiRugT" 

linktype="link" target="_blank">Chapel Hill Magazine’s Best of Chapel Hill</a> in the 

Best Customer Service and Best Bookstore categories.<br i><br />Thanks for your 

business!<br i><p style="text-align: center; margin-top: 0px; margin-bottom: 0px;" 

align="center">&nbsp;</p><p style="text-align: center; margin-top: 0px; margin-bottom: 

0px;" align="center"><strong>Flyleaf Books <istrong><ip><p style="text-align: center; 

margin-top: 0px; margin-bottom: 0px;" align="center"><strong>Jamie Fiocco, Land Arnold, 

Sarah Carr &nbsp;<istrong></p><p style="text-align: center; margin-top: 0px; margin- 

bottom: 0px;" align="center"><strong>& Crew: Mike, Ana, Sally, Mollyr Miriam, Michael & 

Meagan &nbsp;<istrong><ip><p style="text-align: center; margin-top: 0px; margin-bottom: 

0px;" align:"center"><strong> 

<istrong><ip></div> 

<itd><itr><!table><itd> 

<itr> 

<tr> 



<td style="width:414px;" width:"416" rowspan="l" colspan="l"> 

<itd> 

<itr> 

<tr> 

<td style="width:414px;" width="416" rowspan="l" colspan="l"> 

<table style="background-image:none;background-repeat:repeat- 

x;background-color:#FF0000;ih-name:;" bgcolor="#FF0000" border="0" width="100%" 

cellspacing="0" cellpadding="0"> 

<tr> 

<td height="l" rowspan="l" colspan="l" /> 

<itr> 

<!table> 

<table style="margin-bottom:6px;" border="0" width="100%" 

cellspacing="0" cellpadding="5" id="content LETTER.BLOCK9"><tr><td 

style="color:#333333;font-family:Calibri,Helvetica,Arial,sans-serif;font- 

size:12pt;text-align: left;" rowspan="l" colspan="l" align="left"> 

<div style="text-align: center;" align="center"> 

<p style="color: rgb(0, 128, 0); margin-top: 0px; margin-bottom: 0px;"><strong>As 

always, if you can’t make an event, call us and we’ll have a copy signed for 

you:<istrong><ip> 

&nbsp; <br i><img style:"text-align: right;" 

src="http:iiih.constantcontact.comifsO93illO2766528398/imgi189.jpg" 

name="ACCOUNT.IMAGE.189" width="192" vspace:"5" border="0" alt="new southern garden 

cookbook2" align="right" height:"225" hspace="5">T<strong>hurs 4/7&nbsp; 

7pm<istrong><br i><strong>Sheri Castle discusses <em>The New Southern Garden 

Cookbook:</em></strong><em> Enjoying the Best from Homegrown Gardens, Farmers’ Markets, 

Roadside Stands, and CSA Farm Boxes<iem><br i>Sheri Castle is a food writer and cooking 

instructor based in Chapel Hill, N.C. <br /><br /><br /><br /><br /><strong><img 

style:"text-align: left;" height="206" vspace="5" border="0" name:"ACCOUNT.IMAGE.199" 

width:"166" alt="sara fosters southern kitchen cover" 

src="http:iiih.constantcontact.comifsO93illO2766528398/imgi199.jpg" align="left">Fri 

4iS&nbsp; 7pm<!img><!strong><br !><strong>Sara Foster presents her new cookbook: <br 

i><em>Sara Foster’s Southern Kitchen<iem><istrong><br />Sara Foster’s love of Southern 

fare began in her Granny Foster’s Tennessee kitchen. Sara is the founder and owner of 

Foster’s Market, the cheerful, country-style market/caf6s in Durham and Chapel Hill 

(Flyleaf’s neighbor), NC. Author of The Foster’s Market Cookbook and a contributing 

food editor for Cottage Living magazine, Sara previously worked as a chef for Martha 

Stewart’s catering company.<br i><br i><strong><img style="text-align: right;" 

src="http:iiih.constantcontact.comifsO93illO2766528398!imgi191.jpg" 

name="ACCOUNT.IMAGE.191" width:"170" vspace="5" border:"0" alt="cooking in the moment 

cover" align="right" height="211" hspace="5">Sat 4/9 2pm</img></strong><br 

/><strong>Andrea Reusing, chef/owner of Lantern Restaurant, </strong>presents her new 

cookbook (& samples)<strong> <em><br />Cooking In The Moment: A Year of Seasonal 



Recipes<!em><istrong><br />Andrea Reusing creates Asian flavors with local and seasonal 

ingredients at her acclaimed Chapel Hill restaurant Lantern, one of Gourmet’s Top Fifty 

Restaurants. A James Beard Award nominee, she serves on the boards of the Center for 

Environmental Farming Systems and the Chefs Collaborative.<br /> 

<br !><br !><!img><!div> 

<itd><!tr><itable><table style="margin-bottom:6px;" border="0" width="100%" 

cellspacing:"0" cellpadding="5" id="content LETTER.BLOCKII"><tr><td 

style="color:#333333;font-family:Calibri,Helvetica,Arial,sans-serif;font- 

size:12pt;text-align: left;" rowspan="l" colspan="l" align="left"> 

<div style="text-align: center;" align="center"> 

<p style:"margin-top: 0px; margin-bottom: 0px;"><b>Mon 4ill<span>&nbsp; <ispan>7pm- 

8pm</b><ip> 

<p style="margin-top: 0px; margin-bottom: 0px;"><b>David Blevins & Michael Schafale 

discuss <ib></p> 

<p style="margin-top: 0px; margin-bottom: 0px;"><i><b>Wild North Carolina: <span 

style:"font-family: &quot;Calibri&quot;,&quot;sans-serif&quot;;">Discovering the 

Wonders of Our State’s Natural Communities</span><ib></i><ip> 

<p style="margin-top: 0px; margin-bottom: 0px;"><i><b><span style="font-family: 

&quot;Calibri&quot;,&quot;sans-serif&quot;;">&nbsp;</span><!b></i><ip> 

<b><img style="text-align: left;" 

src="http:/iihoconstantcontact.com/fsO93/llO2766528398iimg/200ojpg" 

name="ACCOUNToIMAGEo200" width="214" vspace="5" border="0" alt="wild nc cover" 

align="left" height="194" hspace="5" /><ib><span style="font-size: llpt; line-height: 

115%; font-family: &quot;Calibri&quot;,&quot;sans-serif&quot;;">Celebrating the beauty, 

diversity, and significance of the state’s natural landscapes, <i>Wild North 

Carolina</i> provides an engaging, beautifully illustrated introduction to North 

Carolina’s interconnected webs of plant and animal life<!span><span style:"font-size: 

llpt; line-height: 115%; font-family: &quot;Calibri&quot;,&quot;sans-serif&quot;;">o<br 

/><br /><br /><br /><!span> <span style="font-size: llpt; line-height: 115%; font- 

family: &quot;Calibri&quot;,&quot;sans-serif&quot;;"><b>David Blevins</b><ispan><span 

style="font-size: llpt; line-height: 115%; font-family: &quot;Calibri&quot;,&quot;sans- 

serif&quot;;"> is a nature photographer and forest ecologist. <b>Michael Po 

Schafale</b> is a community ecologist for the North Carolina Natural Heritage 

Program.</span><br i><idiv> 

</td></tr><itable><table style:"margin-bottom:6px;" border="0" width="100%" 

cellspacing="0" cellpadding="5" id="content LETTER.BLOCKI9"><tr><td 

style="color:#333333;font-family:Calibri,Helvetica,Arial,sans-serif;font- 

size:12pt;text-align: left;" rowspan="l" colspan="l" align="left"> 

<div style="text-align: center;" align="center"><img style="text-align: left;" 

height="89" border="0" name:"ACCOUNT.IMAGE.I" width:"220" 

src="http:i!ihoconstantcontact.comifsO93illO2766528398/imgil.jpg" align="left"><span 

style:"font-family: Calibri,Helvetica,Arial,sans-serif;"><span style="font-size: 

12pt;"><span style="font-weight: bold;">Flyleaf Books <br />Independent 

Booksellers</span>&nbsp; <ispan><span style="font-size: 10pt;"><br />752 MLK Blvd (Old 

Airport Rd)<ispan><span style="font-size: 12pt;">&nbsp;&nbsp;<!span><span style="font- 

size: 10pt; font-weight: bold;"><span style:"font-size: 10pt;">Chapel Hill, NC&nbsp; 

27514</span>&nbsp; <ispan><span style="font-size: 10pt;"><br />Next to Foster’s 



Market<ispan><span style="font-size: 10pt;">, Kitchen &&nbsp; Flying 

Burrito<ispan><!span><br /><span style:"font-weight: bold; font-size: 14pt; font- 

family: Calibri,Helvetica,Arial,sans-serif;"><span style="color: rgb(102, 0, 

0);">Additional event parking across the street after 5pm weekdays and all day Sat & 

Sun<ispan><br !><br !>919o942.7373&nbsp;&nbsp;&nbsp; flyleafbooks.com<ispan><br !><span 

style:"font-weight: bold; font-family: Calibri,Helvetica,Arial,sans-serif;">Open 9am- 

9pm Mon-Sat, 10am-5pm Sundays<!span><br i><br /><span style="font-family: 

Calibri,Helvetica,Arial,sans-serif;">Shop Local. Read Global.<ispan><br /><iimg><idiv> 

<itd><itr><!table><itd> 

<itr> 

</table> 

<itd> 

</tr> 

<tr> 

<td width="100%" rowspan="l" colspan="3"> 

<table style="background-color:#FFCC99;" bgcolor="#FFCC99" border:"0" 

width="100%" cellspacing:"0" cellpadding="0"> 

<tr> 

<td height="l" rowspan="l" colspan="l" /> 

<itr> 

</table> 

</td> 

</tr> 

</table> 

<itd> 

<!tr> 

<tr> 

<td height="10" width="100%" rowspan:"l" colspan:"l"> 

</td> 

<!tr> 

</table> 

<itd> 

</tr> 

</table> 

<idiv> 

<div align="center" style="background-color:#ffffff;"> 

<table style="text-align:left;" border="0" cellpadding="0" cellspacing="0"> 

<tr> 

<td rowspan="l" colspan="l"> 

<div style="font-weight:bold;font-family:tahoma,sans-serif;font- 

size:Spt;color:#000000;background-color:#ffffff;padding-bottom:10px;"><font 

style="font-family:tahoma,sans-serif;font-size:Spt;color:#000000;" color:"#000000" 

size="l" face="tahoma,sans-serif"><a shape="rect" 

href~~~httP://ui.c~nstantc~ntact.c~m/sa/fwtf.js~?~lr~~7vdabdab&m~~~~2766528398&ea~k~eiss 

le%40uncaa.unc.edu&a=l105073196366’’ target="_blank">Forward email</a><ifont><idiv> 



<table style="font-family:tahoma, sans-serif;font-size:llpx;color:#2f2f2f;background- 

color:#ffffff;" border="0" width="619" cellspacing="0" cellpadding="0"> 

<tr> 

<td rowspan:"l" colspan:"l"><font style="font-family:tahoma,sans-serif;font- 

size:llpx;color:#2f2f2f;" color="#000000" size="l" face="tahoma,sans-serif"> 

<table border="0" width="100%"> 

<tr> 

<td valign="middle" width:"100" rowspan="l" colspan="l"><a shape="rect" 

href~htt~://visit~r~c~nstantc~ntact.c~m/d~?~un&m~HvhqTaTUEjaXF8bJeeVHVg%3D%3D&se~ 

01hclzeITW6qw%3D&t=001hh-mOXCvmVHjc3ZNu9Ibfg%3D%3D&llr=o7vdabdab" target="_blank"><img 

border="0" 

src~"http://img.c~nstantc~ntact°c~m/~etters/images/SafeUnsubscribe-F~~ter-L~g~-New.~ng~~ 

!></a> 

<itd> 

<td width="519" rowspan="l" colspan="l" align="right"><a shape="rect" 

href="http:!iwwwoconstantcontact.comiindex.jsp?cc:events02" target="_blank"><img 

border="0" src="http://img.constantcontact.com/lettersiimagesiCC_Footer_Logo_New.png" 

/><!a> 

<itd> 

<itr> 

</table><div>This email was sent to kleissle@uncaaounc.edu by <a style:"color:#0000ff;" 

shape:"rect" href:"mailto:info@flyleafbooks.com" 

target="_blank">info@flyleafbooks.com<ia> <span style="color: #bababa;"> I </span> 

&nbsp; <idiv> 

<div><a style:"color:#0000ff;" shape="rect" 

href~http://visit~r.c~nstantc~ntact.c~m/d~?p~&m~HvhqTaTUEjaXF8bJeeVHVg%3D%3D&se~ 

01hclzeITW6qw%3D&t=001hh-mOXC~VHjc3ZNu9Ibfg%3D%3D&llr=o7vdabdab" 

target="_blank">Update ProfileiEmail Address</a> <span style="color: #bababa;">l</span> 

Instant removal with <a style="color:#0000ff;" shape="rect" 

href~"http://visit~r°c~nstantc~ntact.c~m/d~?p~un&m~HvhqTaTUEjaXF8bJeeVHVg%3D%3D&se~ 

01hclzeITW6qw%3D&t=001hh-mOXO~VHjc3ZNu9Ibfg%3D%3D&llr=o7vdabdab" 

target="_blank">SafeUnsubscribe<ia>&trade; <span style="color: #bababa;">l<ispan> <a 

style="color:#0000ff;" shape="rect" 

href="http:!iui.constantcontact.com!rovingiCCPrivacyPolicyojsp" target="_blank">Privacy 

Policy<ia>o<idiv> 

<ifont><itd> 

<itr> 

</table> 

<div style:"font-family:tahoma,sans-serif;font-size:12px;color:#000000;background- 

color:#ffffff;padding-top: 12px;" align="left" id="LETTER.PHYSICALADDRESS"><font 

style:"font-family:tahoma,sans-serif;font-size:12px;color:#000000;" color="#000000" 

size="l" face="tahoma,sans-serif">Flyleaf Books<span style="color: #bababa;"> I 

</span>752 Martin Luther King Jr Blvd<span style="color: #bababa;"> I <!span>(Historic 

Airport Rd next to Foster’s Market & Flying Burrito)<span style="color: #bababa;"> I 

</span>Additional event parking across the street & next door<span style="color: 



#bababa;"> I <!span>Chapel Hill<span style="color: #bababa;"> I <!span>NC<span 

style="color: #bababa;"> I <ispan>27514<ifont><idiv> 

<itd> 

<itr> 

</table> 

<idiv><img 

src~’’htt~://r2~.rs6~net/~n.js~?~lr~7vdabdab&t~5~73~96366.~.~2766528398.942&ts=S~6 

02&o=http:iiui.constantcontact.comiimagesiplxlogif" height="l" width="l" /></body> 



Chapel Hill Transit (CHT) is conducting a Comprehensive Operational Analysis (COA) of its fixed-route bus 
system. The COA, a j oint effort of CHT and its funding partners, Town of Chapel Hill, Town of Carrboro and 
University of North Carolina at Chapel Hill, will lead to recommendations for service improvements for overall 
system efficiency and effectiveness. When completed later this year, the COA will serve as a guide for CHT 
and its partners, on near-term investments in public transportation in Chapel Hill and Carrboro. 

CHT will be hosting three workshops to provide information, answer questions and get feedback. The meetings 
will be held: 

Wednesday, April 20, 2011 
Chapel Hill Town Hall - Council Chambers 
405 Martin Luther King Jr. Blvd., Chapel Hill, NC 27514 5:00 p.m. to 7:00 p.m. 

Thursday, April 21, 2011 
UNC Campus - The Pit 
Outside entrance to Student Union 
10 a.m. to 2 p.m. 

Thursday, April 21, 2011 
UNC Hospitals 
NC Cancer Hospital Terrace Main Floor near Starbucks 
10 a.m. to 2 p.m. 

Carrboro Town Hall - Board Room 
301 W. Main St., Carrboro, NC 27510 
5:00 p.m. to 7:00 p.m. 

CHT wants to hear your ideas. Learn more by attending one of the meetings, or visiting the proiect website. 

If you are unable to attend one of the public workshops, there are several ways to share your thoughts and 
suggestions: 

1. Call CHT at (919) 969-4900, press 1 

2. Email us at coa@townofchapelhill.org 

3. Fax to 919-968-2840 (Attn: COA) 

4. Mail to 
CHT, Attn: COA 
6900 Millhouse Road, Chapel Hill, NC 
27516-8175 

Thank you, 

The Department of Public Safety 



As most o)~ou know~ April 1 through May 3] is Smar~Commute Challenge time in the Triangle] This is your chance 
test out a new life style and strengthen your wallet+ This year, there are more prizes to win then ever before. Find out 
all about it at www~SmartComm uteChallen+qe~or~q. You can take the Challenge there of course. 

It is SO beautiful out+ Come visit us at our table in person+ Check out the calendar below. It’s not to late to schedule 
your event or invite us out to discuss+your transportation options; Thanks for being parZ of the solution. 

25 

APRIL 

MONDAY TUESDAY                 WEDNESDAY THURSDAY 

Come take the Challenge at the Department of Public Safety anytime during normal business hours. 

FRIDAY 
15 

Pit 

llaomo oi pore 

18 19 20 21 22 

Sustainability Day Friday Center 
Polk Place and/or Pit 
10 aorno o2 pore, (TBD - stay 

tuned) 

llaomo -i 

Hospital Benefits Fair 

Children’s Hospital 

Lobby 

I0 aomo = 2 pomo 

University Closed 

MAY 

26 27 Annual Parking 28 29 

Coordinators Meeting 

Theater of D ramatic 

Arts 

9 aomo -12 Noon 

Chapel Hill and 

Pittsboro Carolina 

Breweries 

All Day 

Don’t for~aet to say 

you are therefor 

SmartCommute 

Challen~ae! 

Thank you, 

The Department of Public Safety 



From: 

Sent: 

To: 

Subject: 

Attach: 

"Allison, Kim A" <kallison@email.unc.edu> 

Wednesday, May 4, 2011 10:32 AM 

Beth Bridget <bridgerb@uncaa.unc.edu>; Christopher Jerome Newsome 
<cjnewsom@email.unc.edu>; Marcus L Collins <collinsm@email.unc.edu>; Christina 
Perry <cp@unc.edu>; Frank S Kessler <fkessler@email.unc.edu>; Percival Guevarra 
<guevarra@email.unc.edu>; Harold Woodard <harold_woodard@unc.edu>; Jaimie Lee 
<jaimielee@uncaa.unc.edu>; Jennifer Townsend <jtownsend@uncaa.unc.edu>; 
Kimberly Town Abels <kabels@unc.edu>; Amy Kleissler <kleissle@uncaa.unc.edu>; 
Kym Orr <knorr@uncaa.unc.edu>; Kristen N Rademacher <krademacher@unc.edu>; 
Martha L Keever <Learnctr@email.unc.edu>; Mary C. Willingham 
<mwillingham@unc.edu>; Tia Overstreet <overstre@uncaa.unc.edu>; Robin C Blanton 
<rcb@email.unc.edu>; Robert Mercer <rmercer@uncaa.unc.edu>; Billie K Shambley 
<shambley@email.unc.edu>; Data M Slivka <slivka@email.unc.edu>; Theresa L 
Maitland <tmaitlan@email.unc.edu>; Tony Yount <tonyyount@uncaa.unc.edu>; Gigi 
Taylor <vgtaylor@ad.unc.edu>; VickiBehrens <vicki@unc.edu>; Spencer Welborn 
<welborn@uncaa.unc.edu>; Nate Yarbrough <yarbrough@uncaa.unc.edu> 

HR Employee Information 

TEXT.htm 

FYI ..... 

Kim Allison 
Department Manager 
University of North Carolina at Chapel Hill 
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From: 

Sent: 

To: 

Subject: 

Attach: 

Jennifer Townsend <~jtownsend@tmcaa.unc.edu> 
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Amy Kleissler <kleissle@uncaa.tmc.edu> 

SwaNli study guide 

TgXTl’.htm; SwaNli- 401 and 402(Keri).docx 

Here is a list that someone in the SWAH 402 class last semester put together. Thought it might be helpful for you and your kids. 

Jenn 

Jenn To~vnsend 
Associate Director 
Academic Support Program for Student-Athletes 
University of Nolth Carolina, Chapel Hill 
919-%2-9538 
919-%2-8247 (fax) 



Greetings 
Hujambo 

-Sijambo 

Hamjambo 

-Hatujambo 

Hajambo 

-Hajambo 

Hawajambo 

-Hawajambo 

Habari... 
-gani 

-zenu 
-za asubuhi 

-za mchana 
-za jioni 

-za usiku 

-za shule 

-za masomo 

-za kazi 

-za leo 

-za hapa 

Njema!Nzuri 

Safi 

Barabara 

Salama 

Mambo 

-Poa 

U hali gani? (m hali gani?} 

-Mzima 
Shikamoo 

-Marahaba 

Hodi! 

-Karibu 

Introductions 
]ina lako ni nani? 
-]ina langu ni __, 

Unaitwa nani? 

-Ninaitwa __. 

Unatoka wapi? 

-Ninatoka __. 

Kwenu ni wapi? 

-Kwetu ni __. 

Are you fine? 

I am fine (no issues) 
Are you all fine? 

We are fine 

(He!she!it} 

(They} 

How are!is 
things 

What are your news 
morning 

afternoon 
evening 

night 

school 

studies 

work 

today 

here 

Good 

Clean 

Road 

Peaceful 

What’s up? 

Cool 

How are you? (How are you all?} 

Healthy 

I salute you 

I agree 

May I come in? 

Welcome (also karibu kiti- have a seat} 

What’s your name? 
My name is __. 
What’s your name? 
My name is __. 
Where are you from? 
I am from __. 

Where are you from? 
I am from __. 



Grammar 
Conjugating Positive/Negative 
Ni!Si Tu/Hatu 

U/Hu M/Ham 

A/Ha Wa/Hawa 

Tenses 
Present 

Ninakula!Ninajifunza 

Past 
Nilikula/Nilijifunza 

Future 

Sili/Sijufunzi 

Sikula/Sikujifunza 

Sitakula/Sitajifunza 

Sijala/Sijajifunza 

Nitakula/Nitajifunza 
Past Perfect 

Nimekula!Nimejifunza 
Habitual Tense 

Use "Hu" in front of conjugated verbs. 
Ex: Mimi hupiga mswaki kila siku. - I brush my teeth every day.; Watoto hupenda kusoma. 

A Tense 
same as "ha" tense but used more on East coast and with press 
Ex: Yeye apenda kandanda. - He loves soccer. 

Historical Tense 
"and then"...use "ka" 

Ex: Nilisafiri Florida, nikakimbia, halafu, nikasoma 
Subjunctive 

To use the subjunctive you take away the tense marker, and change the verb ending to "e" 

The subjunctive is used with the following: 

Ni lazima- It is necessary 

Ni adfadhali- It would be better 
Ni muhimu- It is important 

Kutaka- to want 

Kuambia- to tell 

Ili- in order to 

Commands in general 

Examples 

1) Ni lazima nicheze. - It is necessary that I play. 

2) Nicheze. - I should play 

3) Mama ananitaka nipike viazi.- Mother wants me to cook potatoes. 

4) Nipe pesa- Give me money 



"To Have" 

Nina Sina 

Nilikuwa na Sikuwa na 

Nitakuwa na Sitakuwa na 

"To Be" 

Kuna Hakuna 

Kulikuwa na Hakukuwa na 

Kutakuwa na Hakutakuwa na 

"To be located" 

Present- Nipo, Upo.. etc. 

Past- Nilikuwapo, Ulikuwapo..etc. 

Future- Nitakuwapo, Utakuwapo..etc. 

Sikuwapo, Hukuwapo..etc. 

Sitakuwapo, Hutakuwapo..etc. 

Possession words 
-angu- my 

-ako- your 

-ke- his/hers 
-tu- our 

-nu- your 

-ao- their 

*use w for most m/wa nouns but *y!z for certain m!wa nouns (mostly family, neighbor, friend; Exceptions: 

mume, mke, mjomba..others as well) 

Noun classes 
Class l&2- M-/wa- (animates-people and animals) 

*m- is for singular; wa- is for plural 

Adjectives 

*for adjectives which describe these singular nouns: if the adjective starts with ’e’ add ’w’ after the 

~IT[’ 

Ex: mtu + -ema= mtu mwema 
*for adjectives which describe these plural nouns: if the adjective starts with ’e’ only add w, not wa 

Ex: wasichana + -ema = wasichana wema 

*for numbers: 1-5 and 8 have prefixes (Ex: vvatu wawili) but 6, 7, and 9 do not (Ex: watu tisa) 

Possessives 
Use "w-" prefix for both singular and plural unless special case mentioned above; this includes 

animals 

Ex: mtoto wangu; watato wangu (my child, my children) 

Ex: mume wa dada (sister’s husband) 
Ex: mbwa wangu (my dog) 

Class 3&4- M-/mi- (plants and others..) 

*m- for singular; mi- for plural 

Adjectives 
Singular: m- 

Ex: mti mzuri (beautiful tree) 
Plural: mi- 

Ex: miti mipya (new trees) 

Subject Prefixes 
Singular: u- 

Plural: i- 
Possessives 



Singular: w- 
Plural: y- 

Class 5&6- ]i-!ma- (All plural nouns start with ma- while only some singular start with ji-) 

*ji- or other for singular; ma- for plural 

Adjectives 
Singular: no prefix 

Ex: duka zuri (good store) 

Plural: ma- 

Ex: maduka mabaya (bad stores) 

*Exception: colors and the word new take on either "j" or ’T’ prefix 

*When modifying plural nouns, for adjectives that start with a vowel, use just "m-" not "ma-" 

Ex: magari mengi (many cars) 

Subj ect Prefixes 
Singular: li- 

Plural: ya- 

Possessives 

Singular: 1- 

Plural: y- 

Class 7&8- Ki-/Vi- 
*ki for singular; vi- for plural 

*Use Ki-, Vi for adjectives, subject prefixes 
Possessives 

Singular: ch- 

Plural: vy- 

Locatives 
*Use the same beginning as the noun and add it to the following: 

-ko- for asking questions, general or cannot see 

-po- specific location 

-too- internal location 

-ni (at the end)- in/on, to/from, at 

Words that start with : 

Vy-> vi 
Ki- > ki 

Ka-> i 

Humans-> ni, u, yu, tu, m, wa 

Sentences with kuna 
Kuna nini mbele ya baba? 

--Pana __- there is __ (on a surface) 
Kuna nini katika kombe? 

--Kuna __- there is __ (inside something) 

***The only reason this is not "mna" is so we do not get it confused with the mna which means ’you all have’*** 

Object markers 
Ni- me 

Ku- you 

M-!mw- him/her 
Tu- us 

Wa..eni- you all 

Wa- them 



Ex: Mama ananipenda. - Mother loves me. 

Ex: Baba anakupenda. - Father loves you. 

*When you use object markers with monosyllabic verbs, lose the ku 

Ex: Baba wa Lulu amempa pesa. 

**To say "for/to" someone add "i’; if it ends in "ua" add "li" 

Ex: Mama anatupikia chakula. 
***For you all, if verb ends in "a" add "eni", if not, just add "ni" 

****If human object and other object are both there, keep only human 

Ex: Amenipa kitabu? Amenipa. 

Comparatives 

"Than" 
S. ni mrefu zaidi kuliko K. = S is taller than K. 

Zaidi- more 

Kuliko- than 

S. ni mrefu kupita K. = S is much taller than K. 

Kupita- much more than 

S. ni mrefu kushinda K. = S is much much taller than K. 

Kushinda- much much more than 

"As..as" 
S. ni mrefu sawa na K. = S is as tall as K. 
S. ni mrefu kama K. = S is as tall as K. 

Superlatives 
*use "-ote" 

Twiga ni wanyama mrefu kushinda wote. 



Verbs 
Kutoka 

Kuwa na 

Kuwa 

Kushika 

Kupika 

Kuoka 

Kukaa 

Kuja* 

Kupenda 

Kusema/Kuzungumza 

Kuuza 

Kununua 
Kunywa* 

Kula* 

Kuuliza 

Kujibu 

Kusoma 

Kufundisha 

Kujifunza 

Kusemehe 

Kufikiri 

Kujua 

Kuvaa 

Kuvua 

Kusafiri 

Kurudi 

Kuzaliwa 

Kusimama 

Kufanya 

Kuandika barua 

Kuhitaji 

Kwenda 

Kutia 

Kuweka 

Kufunga 

Kufungua 

Kuelewa 

Kutembea 

Kusogea 

Kuleta 

Kuchukua 

Kufurahi 

Kusikia 

Kusikiliza 

Kuona 

Kuchoka 

Kupumzika 

Kuamka 

Kuwasili 

Kupa* 

Kufanana 

Kucheka 

Kulipa 

Kusubiri 

to be from 

to have Nina, Sina, Una, Huna..etc. 
to be 

to hold 

to cook 

to bake 

to live/stay/sit ("na" for live/stay; "me"- sit) 

to come 
to love 

to speak 

to sell 

to buy 

to drink 

to eat 

to ask 

to answer 
to study 

to teach 

to learn 

to forgive 

to think 

to know 

to wear (if using "me") to put on (if using "ha") 

to undress 

to travel 

to come back/return 
to be born 

to stand/stop (use me) 

to do!make 
to write a letter 

to need 

to go 

to put 

to place 

to close/shut 
to open 

to understand 

to walk/stroll 
to move 

to bring 

to take!carry 

to be happy 

to hear 

to listen 

to see!feel 

to be tired (use me) 
to rest 

to wake 

to arrive 

to give 

to look like 

to laugh 

to pay 

to wait 



Kucheza 

Kucheza dansi 

Kucheza ngoma 

Kusikiliza muziki 

Kuangalia televisheni 

Kuchemsha chai 

Kutabasamu 

Kuomba 

Kuishi 

Kufua nguo 

Kuosha vyombo 

Kukausha 

Kukauka 

Kufuta 

Kuchana nywele 

Kutembelea 

Kuchukua 

Kusatisha 

Kunawa 

Kuoga 

Kuogelea 

Kukimbia 

Kupiga mswaki 

Kupiga simu 

Kuvuma 

Kuimba 

Kusomea 

Kupiga 

Kuumiza 

Kuumwa 
Kusumbu 

Kunyanyasa 

Kupanda 

Kushika 

Kuwaua 

Kuweza 

Kuwekea 

Kutegemea 

Kujitegemea 

Kutosha 

Kuoza 

Kupata 

Kulima 

Kuvua 

Kupanda 

Kutumia 

Kununulia 

Kuchelewa 

Kutengenezwa 

Kutafuta 

Kuwekosha 

Kunyesha 

Kufahamu 

Kuambia 

Kutolewa 

to play 

to dance 

to dance the African way 

to listen to music 

to watch TV 

to boil tea 

to smile 

to ask for/pray/beg 

to live 

to wash clothes 

to wash dishes 

to dry 

to be dry 

to erase 

to comb hair 

to visit 

to take away 

to clean 

to wash (body) 

to shower 

to swim 

to run 
to brush teeth 

to call on the phone 

to make a noise 

to sing 

to study at 

to hit 

to hurt 

to hurt (used w/body parts-Ex: Unaumwa nini? Ninaumwa kichwa) 

to bother 

to mistreat 

to climb, to rise 
to come down 

to kill 

to be able to 

to keep in 

to rely on, depend on 

to rely on oneself 

to be sufficient (use me) 
to rot 
to obtain 

to farm 

to fish 

to plant (also to climb) 

to use 

to pay for 

to be late 

to be made 

to look for 

to reserve 

to rain (Ilinyesha- it rained) 

to know someone 

to tell 

to be told 



Kusaida 

Kukata 

Kukosa 

Kufika 

Kupatikana 

Kukamua 

Kukuna 

Huwafundisha 

Kupoa 

Kuota 

Kuanguka 

Kukatika 

Kufungika 

Kufunguka 

Kunukia 

Kuvunjika 

Kuharibika 

Kujibika 

Kuwaza 

Kupitisha wa kati na 

Kupoteza 

Kujiburudisha pomoja na 

Kubeba 

to help 

to cut 

to error, mistake 
to arrive 

to be available 

to squeeze (Kukamuliwa- to be squeezed) 

to grate 
meant to teach 

to get cool (use me) 

to grow (use me) 

to fall down (use me) 

to be cut (use me) 

to be shut (use me) 
to be opened (use me) 

to smell nice (use me) 

to be broken (use me) 
to be destroyed!damaged/go rotten (use me) 

to be answered (use me) 
to ponder, think deeply 

to spend time with 

to waste time 

to relax, have fun 
to carry 



Vocabulary 

People (Watu) 

Mimi- me 

Wewe- you 
Yeye- he/she 

Sisi- we 

Ninnyi- you all 

Wao- they 

Babu- grandfather 

Bibi/nyanya- grandmother 

Baba- father 

Mama- mother 

Kaka- brother 

Dada- sister 

Mtu/watu- person/people 

Bwana- mister 
Bibi- miss 

Mtoto- child 

Mtoto mchanga- baby 

Mwanagu- my child 

Ndugu- sibling, relative 

Mzazi/Wazazi- Parent(s) 

Rafiki/Marafiki- friend(s) 
Mpenzi- boyfriend/girlfriend 

]irani- neighbor 

Mwalimu- teacher 

Mwanafunzi- student 
Mwanamichezo- athlete 

Msichana- young, unmarried woman 

Mvulana- young, unmarried man 

Mwanamke/Wanawake- woman/women 

Mwanamume/Wanaume- man!men 

Colors (rangi) 
-enye rangi nyingi 

Nyeupe- white 

Nyeusi- black 

Nyekundu- red 

Ya waridi- pink 

Ya samli- beige 

Ya buluu- blue 

Ya zambarau- purple 

Ya urujuani- violet 

Ya manjano- yellow 

Ya machungwa/manjano mabivu- orange 

Ya kijani/manjani/kijani kibichi- green 

Ya kahawia- brown 

-ya kahawia nyepesi- light brown 

-ya kahawia iliyoiva- dark brown 

Ya damu ya mzee- maroon 

Ya kijivu/majivu- grey 

Ya samawati- sky blue 

Ya hudhurungi- tan; mustard 

Mke/wake- wife/wives 

Mume/Wame- husband(s) 
Mchumba- fiancee 

Mwana/Wana- son(s)/daughter(s) 

Mjukuu/Wajukuu- grandchild/grandchildren 

Mzee/Wazee- old person/old people 

Mgeni/Wageni- visitor(s) 

Binamu- male cousin 

Bintiamu- female cousin 

Mpwa wa kike!kiumu- niece!nephew 

Shangazi- paternal aunt 

Mjomba- maternal uncle 

Mama mdogo- mother’s younger sister 

Mama mkubwa- mother’s older sister 

Baba mdogo- father’s younger brother 

Baba mkubwa- father’s older brother 

Shemeji- brother/sister in law 

Wifi- sister in law 

Mama wa kambo- step-mother 

Baba wa kambo- step-father 

Ndugu wa kunyouya- sibling because you were 

breast fed by same mother 

Wakulima- farmers 

Wachungaji- herders 

Wenyeji za miji- town dwellers 

Wavuvi- fishermen 

Mdudu- insect 

Mnyama- animal 

Time (Wakati) 
6 AM-12 PM --) asubuhi 

12 PM - 1 PM -> adhuhuri 

1 PM- 3:30 PM-) mchana 

3:30 PM - zf:30 PM --) alasiri 

J~:30 PM - 7 PM -) jioni 

7 PM - 2 AM --) usiku 

2 AM - zf AM --) usiku wa manane 
zf AM - 5 AM --) usiku 

5 AM - 6 AM --) alfajiri 

Dakika- minutes 

Robo- 15 min 

Nusu- half hour 

Kasorobo- J~5 min (technically minus 15) 



Numbers (Nambari) 
Sufuri- zero 

Moja- one 

Mbili- two 
Tatu- three 

Nne- four 

Tano- five 

Sita- six 

Saba- seven 

Nane- eight 

Tisa- nine 

Kumi- ten 

Kumi na moia- eleven 
Ishirini- twenty 

Thelathini- thirty 

Arobaini- forty 

Hamsini- fifty 

Sitini- sixty 

Sabini- seventy 

Themanini- eighty 

Tisini- ninety 

Mia moja- one hundred 

Elfu moja- one thousand 

Dates (tarehe) 
Leo- today 
]ana- yesterday 
]uzi- day before yesterday 
Kesho- tomorrow 
Kesho kutwa- day after tomorrow 
Mtondo- day after day after tomorrow 
Mtodogoo- day after day afterday after tomorrow 
Siku- day 
Wiki- week (siku za wiki- days of the week) 
Mwezi- month 
Mwaka/miaka- year(s) 
Wiki iliyopita/jana- last week 
Wiki ijayo/kesho- next week 
Mwezi uliopita/jana- last month 
Mwezi ujao/kesho- next month 
Mwaka uliopita/jana- last year 
Mwaka ujao/kesho- next year 
]umatatu- Monday 
]umanne- Tuesday 
]umatano- Wednesday 
Alhamisi- Thursday 
Ijumaa- Friday 
]umamosi- Saturday 
]umapili- Sunday 

Numbers for People!Animals 

Mmoja- one 

Wawili- two 

Watatu- three 

Wanne- four 

Watano- five 

Sita- six 

Saba- seven 

Wanane- eight 

Tisa- nine 

Kumi- ten 

Mwezi- month (mieze- months) 
Miezi miwili iliyopita- 2 months ago 

]anuari (mwezi na kwanza)- January 

Februari (mwezi na pili)- February 

Machi (mwezi na tatu)- March 
Aprili (mwezi na nne)- April 

Mei (mwezi na tano)- May 

]uni (mwezi na sita)- June 
]ulai (mwezi na saba)- July 

Agosti (mwezi na nane)- August 

Septemba (mwezi na tisa)- September 

Oktoba (mwezi na kumi)- October 
Novemba (mwezi na kumi na moja)- November 

Desemba (mwezi na kumi na mbili)- December 
Una miaka mingapi?- How old are you? 



Rooms and their contents 
Chumba- room 

Chumba cha kulala- bedroom 

Kitanda- bed 

Godoro- mattress 

Mto- pillow 

Shuka- bed sheets 
Blanketi- blanket 

Almari- dresser (almari yenye kioo- vanity} 

Feni- fan 

Televisheni- TV 

picha- picture 

Madarisha- windows (use mawfli if two windows} 
Taa- light 

Bafu- bathroom 

Bafu manyunyu- shower 

Pazia- shower curtain 

Choo- toilet 

Zulia dogo- small rug 

Sinki- sink 

Chumba cha kulia- dining room 

Meza- table 

Kiti/viti- chair!chairs (use vinne for zb chairs} 
Chungu cha maua- flower pot 

Baraza- living room 

Kochi- couch 

Kabati lenye televisheni- tv stand 

]iko- kitchen 

]iko/stovu- stove 
Kabati la vyombo- cupboard 
Friji- fridge 

Ofisi- office 

Kompy~ta- computer 

Dawati- desk 
Rafu yenye vitabu- bookshelf 

Ukata- wall 

Daraja!Madaraja- staircase or bridge 

Household/Everyday Items 
Kitu- thing 

Kijiko- spoon 

Mwiko- wooden serving spoon 

Upawa- ladle 

Kisu- knife 

Uma- fork 

Kitana- comb 

Kibweta- small box 

Sufuria- metal pot 

Kikaango- frying pan 

Mlungi- jar 

Mafiga- 3-stone kitchen 

Moto- fire 

]iko- stove 

]iko la mkaa- charcoal stove 
Kuni moto- firewood 

Ufagio- broom 

Kibago/stuli- stool 

Kigoda- traditional stool/chair for kitchen 

Vyombo- dishes 

Kikombe- mug 
Birika la chap tea kettle 

Kikombe cha chap teacup 

Kombe- bowl 

Bakuli- bowl with handles 

Kisahani- saucer 

Sahani- plate 

Sinia- platter 

Kinu na mchi- mortar and pestle 

Gilasi!bilauri- drinking glass 

Kiti- chair 

Kabati la vyombo- sideboard 
Saa ya mezani- clock/watch 

Kioo- mirror 

Sanduku- luggage 

Simu ya mkononi - cell phone 

Simu - phone 

Kadi ya mkopo - credit card 

Dawa/Madawa- medicine/drugs 

Beseni- basin 

Sabuni- soap 

Ubao wa ufalia- washboard 

Ndoo- bucket 

Kamba ya kuanikia- clothes line 

Vibanio- clothespins 



Market Items/Food 
Vyakula- Food plural 

Ndizi- Bananas 

Nanasi- Pineapple 

Zabibu- grapes 

Matufaa- apples 

Machungwa- oranges 

Mabalungi- grapefruits 

Maembe- mango 

malimau- lemons 

nazi- coconut 

Viazi- potatoes 

Kitunguu- onion 

Nyanya- tomato 

Slaisi ya mkate- slice of bread 

Maharage- beans 

Mahindi- corn 

Wali- rice 

--wali wa nazi- rice with coconut 

--tui- coconut milk 

--minazi- coconut trees 

Mchicha- spinach 

Kuku- chicken 

Nyama- meat (nyama ya ng’ombe- beef) 

Nyama ya nguruwi- pork 

Nyama ya kondoo- lamb 

Nyama ya mbuzi- goat 

Mboga- vegetables 

Mboga za kisamvu- vegetables with cassava leaves 

--mjani laini- soft leaves 

--muhugo- plant/root 

--kisamvu- ripe 

Sendwechi- sandwich 

Chipsi- French fries 

Mayai- eggs 

Unga- flour 

Sukari- sugar 

Chumvi- salt 

Pili- pepper 

Zao/mazao- produce 

Chakleti- chocolate 

Supu- soup 

Jibini- cheese 
Siagi- butter 

Mafuta- oil 

Mawesi- palm oil 

Asali- honey 

Tangawisi- ginger 

Ugali ya mtama- stiff porridge of millet 

---ya muhogo- of cassava 

Irio- mixture of beans, corn, and potatoes (impt food for 

Kikuyu) 

Matoke- type of banana plant (food of Uganda) 

Vinyawaji- beverages 

Maji- water 

Soda- soda 

Coka- coke 

Maziwa- milk 

--Maziwa na damu- milk and blood (impt for Wamasai) 

Kahawa- coffee 

Chai- tea 

Chai kavu- black tea (kavu=dry) 

Majani ya chai- tea leaves 

Mvinyo- wine 

Maji ya matunda- juice 
Biya/bia- beer 

Pombe- locally brewed beer 

Kikapu- basket 

Garini- cart 
Milo- meals 

Mkahawa- restaurant 

Chakula kikuu- major food 

Chamshakinywa/Chakula cha asubuhi- breakfast 

Chakula cha mchana- lunch 

Chakula cha jioni- dinner 

Mchanganyiko- mixture 

Pesa- money 

Senti- cents 
Shilingi- schilling 

Bei rahisi- inexpensive price 

Bei ghali- expensive price 

Kipanda cho husuka- what goes up must come down 

Soko- market 

Duka- shop 

Duka la dawa- pharmacy 



Means of transportation (vyombo vya 
usafiri)/Traveling words 
*all preceded by kwa 

Miguu- feet/legs 

Gari- car 

Basi- bus 

Baisikeli- bike 

Pikipiki- motorcycle 

Ndege- plane 

Boti/mashua- boat 
Meli- ship 

]ahazi!dau- dhow 
Ngalawa- canoe 

Gari moshi!treni- train 

Abiria- passengers 

Wasafiri- travelers 

Mzungu- white person 

Dereva wa basi- bus driver 

Mchuuzi wa matunda- fruit vendor 

Maji ya chupa- bottled water 

Mtaa- neighborhood 

Kijiji- village 

Mji- town 

]iji- city 

Mkoa/jimbo- region, province 

Wilaya- district 

Pwani- coast 

Ufuko- beach 

Nchi kavu- dry land 

Dunia- world 

Dunia nzima- whole world 

(ya) kaskazini- North 

(ya) mashariki- East 

(ya) kusino- South 

(ya) magharibi- west 

Hoteli/mahoteli- hotel(s) 
Mpokeaji- receptionist 

Ghorofa ya juu- top floor 

Ghorofa ya kwanza- first floor 

Chumba cha mtu moja- single room 

Classroom Words/Objects: 

kalamu - pen 

kifutio - eraser 
karatasi- piece of paper 

kitabu - book 

saa- clock/watch 
penseli - pencil 

daftari - notebook 

kiti - chair 

mlango - door 

meza - table 

dawati - desk 

ubao- chalkboard 

swali - question 

mtihani - test 
insha- term paper 

mkutano- meeting 

mfuko- bag/pocket 

gazeti!magazeti- newspaper(s) 

Kufanya utafiti- to do research 

shule ya msingi- primary school 

shule ya sekondari/upili- secondary school 

chuoni- university 



Academic subjects 
Masomo ya Kiafrika- African studies 

Akiolojia, Elimukale- Archaeology 

Usanifu majengo- architecture 

Bayolojia-Biology 

Botania- botany 

Biashara- business 

Kemia- chemistry 

Elimu ya mawasiliano- communication studies 

Masomo ya maendeleo- developmental studies 

Uchumi- economics 

Elimu- education 

Uhandisi- engineering 

Elimu ya hali ya mazingira-environmental studies 

Elimu ya usimamizi wa fedha- finance 

Sanaa- fine arLs 

Jiografia- geography 

Historia- history 

Sharia- law 

Elimu ya maktaba- library science 

Isimu (ya lugha)- ling~fistics 

Fasihi- literature 

Uongonzi, Manejimenti- management 

Hesabu- Math 

Uganga, udaktari- medicine 

Meteroloiia- meterology 

Muziki- music 

Lishe- nutrition 

Matibabu ya watoto- Pediatrics 

Falsafa- philosophy 

Fizikia- physics 

Sayansi ya mimea- plant science 

Elimu ya siasa- political science 

Saikolojia- psychology 

Dini- religion 

Sayansi- science 
Sayansi ya jamii- social science 

Upasuaji- surgery 

Sanaa za maonyesho- theater arts 

Mipango ya miji- urban planning 

Masomo ya wanawake- women’s studies 

Parts of the Body (Sehemu za mwili) 
Kichwa- head 

Nywele- hair 

Kipaji- forehead 

]icho/Macho- eye(s) 

Mboni ya jicho- eyeball 

Nyusi- eyebrow 

Ukope- eyelash 

Sikio!Masikio- ear(s) 
Ndewe- ear lobe 

Pua- nose 

Mdomo- mouth 

Meno- teeth 

Chavu- cheek 

Kidevu- chin 

Koo- throat 

Shingo- neck 

Zoloto- adam’s apple 

Kwapa/Makwapa- arm pit 

Mgongo/migongo- back(s) 

Kiuno!viuno- waist(s) 

Tako!Matako- Buttock(s) 
Bega/Mabega- shoulder 

Kifua/Vifua- chest 

Ubavu/Mbavu- rib 

Tumbo/tumbo- stomach 

Mkono/Mikono- arm(s)/hand(s) 
Kiganja/Viganja- hand(s) (technical term) 

Kiwiko/Viwiko- Elbow(s) 
Kidole/Vidole ch/vya mkono- finger(s) 

Kidole/Vidole gumba- thumb(s) 

Kifundo/Vifundo ch/vya mikono- wrist(s) 

Paja/Mapaja- Thigh(s) 

Mguu/Miguu- Foot/leg(s) 

Goti/Magoti- knee(s) 

Kisigino/Visigino- Heel(s) 

Kidole/Vidole ch/vya miguu- Toe(s) 

Wayo/Nyao- sole of foot 



Animals (Wanyama) 
Ndege- birds 

Tai- eagle/vulture 

Bundi- owl 

Kipungu- osprey 

Kasuku- parrot 

Mwewe- hawk 

Kunguru- crow 

Bata- duck 

Bata mzinga- turkey 

Bata wa bukini- goose 

Tausi- peacock 

Korongo- crane 

Mbuni- ostrich 

Mbwa- dog 

Paka- cat 

Panya- rat 

Chura/vyura- frog 

Popo- bat 

Nyani- baboon 

Kima- monkey 

Fisi- hyena 

Simba- lion 

Tembo/ndovu (Kenya)- elephant 

Faru- rhino 

Kiboko/viboko- hippo 

Nyangumi- whale 

Mamba- crocodile 

Twiga- giraffe 

*With animals, unless they belong to an obvious class 

based on their plural, use "w" for their possessives 

Ex: sungura wetu = our rabbit 

chura changu = my frog 

Kondoo- sheep 

Ng’ombe- cow 

Nguruwe- pig 

Punda- donkey 

Punda milia- zebra 

Farasi- horse 

Kuku- chicken 

Mbuzi- goat 

Mbweha- fox/jackal 

Sungura- rabbit 

Expressions with Nina, Una, Ana..etc. 

Habitats 

Porini- wildnerness/savanna 
Shambani/Mashambani- farm or countryside 

Nchi kavu- dry land 

Kichaka- bush 

Mitini- trees 

Pangoni- cave 

Mlima/milima- mountain(s) 
Majini- water 

Chemchemi- spring 

Mto/mito- river(s) 

Ziwa/maziwa- lake(s) 

Bahari- ocean/sea 
Kisima/visima- well/pond 

Weather 
Njaa- hunger 

Kiu- thirst 

Joto-heat 
Baridi- cold 

Furaha- happiness 

Uchovu- fatique 

Haraka- haste 

Hasira- anger 

Kazi- work 

Darasa- class 

Homa- fever 

Hali ya hewa i vipi?- How is the weather? 

Leo kuna    - Today there is/are __ 

Mawingu- clouds 

Upepo- windy 

Mvua- rain 

Jua- sun 
Theluji- snow 

Barafu- freezing 

Kimpunga- stormy 

Unuevunyevu- damp 

Ukunguukungu- foggy 

Ni kuzuri- beautiful 

Si kuzuri- ugly 



Prepositions 
Nje ya- outside of 

Ndani ya- inside of 

]uu ya- on top of 

Katika- in/on 
Chini ya- under 

Kati ya- between 

Baina ya- between 

Kati kati- in the middle 

Karibu ya- next to, near 

Mbali ya- far from 

Nyuma ya- behind 

Mbele ya- in front of 

na- with people 

pomoja ha- together with 

kwa- with things 

yenye- with (a person) 

wa- of 

Question/Answer Words: 
]e- to indicate a question 

Nani? - Who? 

Nini? - What? 

Lini - When? 

Wapi? - Where? 

Vipi? - How? 

Gani? - Which kind?/Which? 
Kwa nini? - Why? 

Ngapi - How many? 

Ndiyo- yes 

Siyo-no 

La!hapana- no 

Adjectives 
-ema- good 

-zuri- good/beautiful 

-baya- bad!ugly 

-kubwa- big/great 

-dogo- small 

-refu- tall 

-fupi- short 

-embamba- thin!slim 
-nene- fat (people) 

-nono- fat (animals) 
Sail- clean/pure 

-chafu- dirty 

-gumu- hard 

Laini- soft, smooth 
-ororo- soft/smooth/velvety 

-rembo- pretty/beautiful 

-pya- new 

-zee- old (people) 

-kuukuu- old (things) 

-pana- thick 

-bichi- raw 

-eupe- white 

-eusi- black 

-ekundu- red 

Tayari- ready 

Hodari- brave 

*Ordering adjectives 

- Wasichana wangu watano wazuri 

Possessive comes other modifiers 

Others- no particular order but put one with emphasis 

last 



Other words 
Haya/Sawa- okay 

Tafadhali- please 

Asante- thank you 

Samahani- sorry/excuse me 

Niwie radhi- excuse (literally- be a blessing to me) 

Pole- I sympathize 

Nimeshapoa- It’s okay (I have already cooled off) 

Huyu ni - this is (HIM, hii- also this?) 

Hawa ni - these are Hivi- also these?) 
Yule ni - that is 

Wale ni- those are (Haya- also those?) 

"0 of reference"-Huyo (that); Hao (those) 

--someone not there 

Specific 
Afya- health (for a sneeze) 

Subira- patience 

Pia- also 

Tu- only 

Lakini- but 

Pengine- maybe, possibly, perhaps 

Kwa- for/by/with (things) 

Na- and/with (people) 

Kama- if 

Kwa sababu/kwani/kwa kuwa- because 
Tena- again 

Mara kwa mara- often 

Bado- not yet, still 

Hata- up to, even 

Kama- if, as, like, such as, about, around 
Basi- that’s it 

Wala- nor 

Bilashaka- without a doubt 

Kwamba- that w/certainty(Alisema kwamba 

ananifamahu) 

Hapa- here 

Pale- there 

Hapo- there in relation to something 

General 
Huku 
Kule 
Huko 

Internal 

Humu 
Mle 

Humo 

Mpaka- until 

Mwisho- end 

Mwanzo- in the beginning 

Na kuanzia- beginning from 

Mwishowe- eventually 

Kwa mfano- for example 

Kama- that w/question/doubt (Je, alisema kama 

ananifamahu?) 

]ijulishe- introduce yourself 

Labeka- I’m here (female); Naam (male) 
Sivyo- isn’t it?/isn’t it so? 

Hamna shida(neno.tatizo/hakuna matata-no prob 

Kawaida- usual, custom, normal 
Kwa kawaida- generally 

Kwa hivyo- therefore 

Ili- in order to 

Sana- very 

Upesi- quickly 

Pole pole- slowly 

Lugha- language 

Taifa- nationality 

Karamuni- party 

Likizoni- vacation 

Burudani- relaxation 

Mahali- place 

Nafasi- opportunity 

Wakati- time 

Semehu- section 

Stories 
Hadithi- story 

Utoaji- teller 

Mwingi- knowledge 

Desturi- habits, customs 
Kabila- ethnic group 

Adabu- manners 

Maana- meaning 
Maisha- life 

Kwa urahisi- easily 

Ambavyo- that, which 

Aina- type 

Tofauti- different 

Mbalimbali- various 

Kadhaa- various, several 
Kila- each 
-ingine- many 

-ore- all 

Ubaya- wickedness 

Akili- smarts 

Ujinga- stupidity 

Mapenzi- love 

ChuM- hate 

Njia ya zamani- old ways 

Hapo kale palikuwa na-once upon a time there was 

Hukaa kimya- sit quietly 



From: 

Sent: 

To: 

Subject: 

"Blanton, Brent S" <blanton@uncaa.unc.edu> 

Friday, May 27, 2011 7:38 AM 

Amy Kleissler <kleissle@uncaa.unc.edu> 

RE: Building Tour 

Three down, two to go... 

Brent Blanton 
Associate Director 
Academic Support Program for Student-Athletes 
University of North Carolina, Chapel Hill 
(919) 962.9536 ofc I (919) 962.8247 fax 

~://tar~aeelblue,cstv~com! 

North Box 
Kenan Memorial Stadium 
POBox 2126, CB 3107 
Chapel Hill, NC 27515.3107 

..... Original Message ..... 
From: Amy Kleissler [mailto:kleissle~u~caa.tmc.edt~] 
Sent: Thursday, May 26, 2011 11:58 PM 
To: Blanton, Brent S 
Subject: Re: Building Tour 

OOOOO~ first come, first served, huh! ? I hope I’ve made the cut. let me know! 
A 

Amy Kleissler 
Academic Support Program for Student Athletes UNC-Chapel Hill 

C 

kleissle@uncaa.unc.edu 

>>> "Blanton, Brent S" 05/26/11 11:18 PM >>> 
We are tentatively scheduled to have another tour on Wednesday (two actually but the first is already booked). The first five to respond to 
flais email will get the final five spots for Wednesday at noon with Richie Grimsley. Should there be interest from more than five, we will 
schedule another tour on another day. Remember the rules on clothing and shoes. 

B 

Brent Blanton 
Associate Director 
Academic Support Program for Student-Athletes University of North Carolina, Chapel Hill 
(919) 962.9536 ofc ] (919) 962.8247 fax 
~~://tar?~.eelblt~e.cstv,com/ 

North Box 
Kenan Memorial Stadium 
POBox 2126, CB 3107 
Chapel Hill, NC 27515.3107 

[Description: smaller NC logo] 



From: Kane, Claire (Public Safety) [mailto:ckane@psafety.unc.edu] 
Sent: Monday, June 06, 2011 3:58 PM 
Subject: Chapel Hill Transit Public Input Sessions 

Parking Coordinators, please distribute this information: 

SERVICE ALERT (REMINDER): CHT Holds Public Input Sessions on Proposed Service Adjustments for 
FY12 

CHT will hold a series of public input sessions on its proposed service adjustments for fiscal year 2011/12: 

7Fuesday, June 7 
UNC Hospitals 
NC Cancer Hospital Terrace 
Main Floor near Starbucks 
11:00 a.m.- 1:00 p.m. 
Served by most CHT Routes 

Carrboro Elementary School Auditorium 
400 Shelton Street 
Carrboro, NC 27510 
6:00 p.m. - 7:30 p.m. 
Served by CW Route 

Wednesday, June 8 
UNC Campus 
The Pit - Outside entrance to Student Union 
11:00 a.m.- 1:00 p.m. 
Served by most CHT Routes 

Chapel Hill Town Hall 
Council Chambers 
405 Martin Luther King Jr. Boulevard 
Chapel Hill, NC 27514 
6:00 p.m. - 7:30 p.m. 
Served by G, N, NU, NS and T Routes 

For additional information on the proposed service adjustments and public input sessions please see the 
attachment to this email or visit www.chtransit.org. If you are unable to attend one of the public input sessions, 
you can submit comments by any of the following methods: 

1. Email to chtransit@townofchapelhill.org 
2. Call (919) 969-4900 and press 1 for customer service 
3. Fax to (919) 968-2840 
4. Mail to CHT, 6900 Millhouse Road, Chapel Hill, NC 27516-8175 

All comments received by 8:00 p.m. on June 8, 2011, will become part of the official public forum record and will 
be considered by CHT. 
For complete information about CHT services, schedules, route changes or directions to the nearest CHT stop, 
visit us at www.chtransit.org, email chtransit@townofchapelhill, org or call a CHT customer service representative 
at 919-969-4900. 
Thank you, 

The Department of Public Safety 



information for Employees 

Men’s Health Week/Month {contact: Benefits Services, 962-307:~} 
Men’s Health Week was created by Congress in :1994 to heighten awareness of preventable health problems and 

encourage early detection and treatment of disease among men and boys. This week expanded into Men’s Health 

Month celebrated in June to include Father’s Day. Men’s Health Week for 20:1:1 is June :13-:19. 

Observers of Men’s Health Week are sometimes seen wearing a blue ribbon as a symbol of their support for the fight 

against prostate cancer. However, problems affecting men’s health extend far beyond prostate cancer and other 

commonly recognized men’s illnesses. Physicians and men’s health activists mark Men’s Health Week with awareness 
campaigns to highlight additional health concerns such as diabetes, osteoporosis, family health, workplace accidents, 

and men’s higher likelihood of suicide or being a victim of homicide. 

On average, men live .5 years less than women. 

:1 in 2 men and :1 in 3 women will develop cancer in their lifetime. 

:1 in 6 men will get prostate cancer and approximately 28,000 men will die from the disease this year. 

Men die at higher rates from 9 of the top :10 causes of death. 

Men make up over 92% of workplace deaths. 

Here are the Top 7 threats to men’s health according to the Centers for Disease Control and Prevention and other 

leading organizations: 

1. Heart disease 
2. Cancer 

3. Accidents 

4. Chronic lower respiratory diseases 

5. Stroke 

6. Type 2 diabetes 

7. Suicide 

Lifestyle strategies that can dramatically reduce one’s chances of having one of the above include: 

Don’t smoke or use tobacco. 

Eat a healthy diet rich in vegetables; fruits; lean protein and whole grain. Limit sugar; saturated fats, and 

sodium. 

Get daily physical activity - :150 minutes per week. 

If you have a chronic condition such as diabetes, asthma, high cholesterol or blood pressure- work with your 

MD to keep it under control. 

Maintain a healthy weight- waistline should be under 40 inches measured at the level of one’s navel/belly 

button. Abdominal fat increases one’s risk for heart disease and diabetes. 

Limit alcohol to a maximum of two servings per day. 

Manage stress in healthy ways - consider the EAP resources available to you. 

Protect yourself from the sun to avoid over-exposure. 

Get your physical and recommended screenings. 

Motor vehicle accidents are the leading cause of accidental deaths among men- seatbelts and abiding by speed 

limits and not driving under the influence are key to vehicular safety. 

Drink plenty of water to stay hydrated and maintain cardiovascular and bladder health. 

Talk to your doctor about a daily baby aspirin regimen. 



~ If you have signs and symptoms of depression -- such as feelings of sadness or unhappiness and loss of interest 

in normal activities consult your doctor. Treatment is available. If you’re contemplating suicide, call for 

emergency medical help or go the nearest emergency room. 

Understanding health risks is one thing. Taking action to reduce your risks is another. Start with healthy lifestyle choices 

eating a healthy diet, staying physically active, quitting smoking~ getting regular checkups and taking precautions in 

your daily activities. The impact may be greater than you’l! ever know. 

Additional information can be found at: 

www.menshealthmonth.org 

http ://www. cd c.gov/m e n/n m hw/ 



From: Gautier, Janet E 
Sent: Thursday, June 16, 2011 8:47 AM 
To: Allison, Kim A; Bernhardt, Valerie M; Buell, Agatha; Coble, Katrina; Cox, Tammy L; Davis, Barbara Taylor; Durrett- 
johnson, Mellie; Eubanks, Shannon G; Finn, Kelly Carver; Fulenwider, C. Lindsay; Gautier, Janet E; Girod, Alice B; Harris, 
Deborah J; Harris, Lori; Henry, Gayle B; Hopper, Trent; Jones, Mary J; Kent, Adam S; Lof~in, Beverly; Markstein, Lara; 
McIver, Samelia; McNeil, Kathleen; Montgomery, Summer; Murphy, Maura J; Pope, Tonya; Ray, Nancy L; Richardson, 
Mark; Rogers, Charlotte H; Sauer, Beth H; Simmons-Cahan, Deborah A; Smith, Michael; Sorrell, Lynn; Stokes, Pamela D; 
Stolle, Carrie K; Strickland, Jamie Linens; Toscher, Hope; Turnbull, Jodie Ann; Turner, Carolyn L; Weaver, Cinnamon S; 
Whitling, Brian E; Williams, Susan Staples 
Subject: 

Department and School Managers, 
Jan Yopp, Dean of Summer School asked that | share the attached information with your department or 
school. 

Janet Edwards Gautier, Director 

Summer School 

CB 3340, 134 E Franklin St 
Chapel Hill NC 27599-3340 

(919) 966-4364 

fq+ SecureStor Stored; total 175087bytes; 

File Name 
UNC Summer Jazz Concert Series (2),pdf 

Expiry Date 
Wed~ S4 $ep 20~ 08:49 26 ~0400 

Size 
175087bytes 



From: 

Sent: 

To: 

Subject: 

Attach: 

"Blanton, Brent S" <blanton@uncaa.unc.edu> 
Friday, June 17, 2011 7:39 AM 

Amy Kleissler <kleissle@uncaa.unc.edu> 

This Morning’s Meeting 

TEXT.htm; image001 .j pg 

Hi Amy, 
Canwe meet at 10 instead of 11 today? If not, I’ll see you at 11. 

B 

Brent Blanton 
Associate Director 
Academic Support Program for Student-Athletes 
Center for Student Success and Academic Counseling 
Undergraduate Education 
College of Arts and Sciences 
University of North Carolina, Chapel Hill 
(919) 962-9536 ofcl (919) 962-8247 fax 
~ : / imrhee rb lue. cs~ v. com <~ : /Tmrhce lb l ue. c stv. com/> 

North Box 
Kenan Memorial Stadium 
PO Box 2126, CB 3107 
Chapel Hill, NC 27515-3107 

[Description: Description: smaller NC logo] 



From: 

Sent: 

To: 

Subject: 

Attach: 

"Blanton, Brent S" <blanton@uncaa.unc.edu> 
Thursday, June 23,2011 8:39 PM 

Amy Kleissler <kleissle@uncaa.unc.edu> 

E-copy of Manual 

TEXT.htm; image001 .j pg 

Hi Amy, 
Can you send me an electronic copy of the manual? I am going to create a sakai site, if not use the website, that will contain resources 
for tutors. There are a number of things in the manual that I think would be better on the site for reference. 

Thanks 
B 

Brent Blanton 
Associate Director 
Academic Support Program for Student-Athletes 
Center for Student Success and Academic Counseling 
Undergraduate Education 
College of Arts and Sciences 
University of North Carolina, Chapel Hill 
(919) 962-9536 ofcl (919) 962-8247 fax 
~n:i/~arheerb~e.cs~v ~com<~:iii~arheelbl~e.cs~v.comi> 

North Box 
Kenan Memorial Stadium 
PO Box 2126, CB 3107 
Chapel Hill, NC 27515-3107 

[Description: Description: smaller NC logo] 



From: Kane, Claire (Public Safety) [mailto:ckane@psafety.unc.edu] 
Sent: Thursday, June 30, 2011 4:06 PM 
Subject: All Lanes of 1-40 Closed at 15/501 

Parking Coordinators, please distribute this information: 

At the time of this notice, all lanes of 1-40 are shut down at 15-501 due to a car fire. 

Alternate routes to avoid the affected area of 1-40 eastbound: 
Pick up US-15/501 North to NC-54. Go right/east on NC-54, then pick up 1-40 eastbound 

Alternate routes to avoid the affected area of 1-40 westbound include: 
NC-54 west (exit 273). Turn left/south on US-15/501, then pick up NC-86 North (right turn) 
back to 1-40. 

Alternate routes to the Triad or Charlotte are as follows: 
US-1 south to US-64 west to US-421 north to 1-40/73/85 in Greensboro. 

Please check www.wral.com for the latest information. 

Thank you, 

The Department of Public Safety 































TUTOII FEEI)llACII FORM 

[] On Time 

























"I initially thought that I would have to know everything about the 
subject matter to be a good tutor... But I have since realized that I 
just have to model good student behaviors. Letting the tutee know 
how I would deal with a problem if I were in the class allows them 
to see and find new ways to interact with the class and the 
inIbrmation provided. This ultimately leads them to be better 
students and independent learners. I also see that the answer isn’t.. 
the most important point in our sessions. It is the process that gets 
us to the answer that is more important. So I see now that being a 
tutor doesn’t mean you are supposed to be an expert in the subject, 
but just a good student of the subject." Put the Pencil Down 



[] Working under a critical eye 

[] Expectations 

[] Working with a unique 
population 

[] Open communication and 
honesty with Academic 
Counselor and Tutor 
Coordinator 

[] How are you different 
from a subject tutor? 

[] Help staff monitor and 
move students through 
their objectives 



[] Responsibilities, pressures, 
motivations, and constraints 





Athletic Responsibilities [] 

[] Travel and practice 

[] Strength & conditioning 

[] Watching film 

[] Team meetings 

[] l[njury rehab 

[] Team success & ti~ilure [] 

[] ’off season’ is not time off 

[] Retaining schoDaship status 

Academic Responsibilities 

[] Class, studying, tutoring 

[] Relationships with professors 

[] Course& major selection 

[] Eligibility 

[] Measuring up 

Lif~ .Responsibilities 

[] Community service 

[] Professional development 

[] Expectations of family & 
friends 

[] Creating a life at college 





[] Academically At-Risk 

[] Underprepared for rigor of 
UNC 

[] First-Generation students 

[] Academic Probation 

[] Freshmen 

[] Leami1~g Disabled 

[] Previously diagnosed and 
needing continued structured 
support 

[] Newly diagnosed and needing 
more directed support and skill 
instruction 





Speak with the Tutor Coordinator [] 
and/or Academic Counselor: 

[] No question or concern too 
minor 

[] No problem too big 

[] Share your ideas & strengths 

ASPSA "in house" resources: 

[] Textbooks & approved 
worksh eets 

[] ~reaching resources such as 
books and videos 

[] Flashcards & re~Tiew games 

[] Just ask: [] 

[] Document camera or 
projector 

[] SmartBoard 

[] Mobile white board or office 
supplies 

Haa~dou~s and SAIO\I site: 

[] Academic skill development 
~vorksheets & tutorials 

[] Recognizing and supporting 
learning s@es & disabilities 



~ Be Prepared [] Know Th~s Student-Aflflete 
[] ~tbre your session, look 

over what the student has 
on the horizon 

[] Anticipate where the 
student sho.ld be moving 
toward 

There is much at play beneath 
d~eir surface---psychological, 
academic, and social needs & 
stressors 

Set the Agenda [] 
[] Student led goal sheet 
[] Knowing your student and 

your knowledge of college 
academics, what skills/tactics 
will the student need to have in 
play this week? 

-Wrap Up On a Positive Note 

[] Assess progress toward session 
goals 

[] Celebrate small victories 

[] iMake a plan tbr moving 
forward 



[] Typical sessions 

[] Initial meeting 

[] W~eekly meetings 

[] Trouble-Shooting 

[] Apathetic 

[] Unprepared 

[] Personalities 

[] Discouraged 



Due to the volume of material covered this week, it is understandable if not all 
of it has sunk in for you yet 

Be sure to include the student-athlete’s sport schedule when utilizing 
the academic planner 

Have student booM-hark Survey Monkey on their laptop: ?77777 



Explain your role to the student 

[] They will want to know why 
they are there 

[] They will want to iknow what 
you can do for them 

[] Put fbremost a~e ultimate 
goal of a successfhl, 
independent learner 

Beg~ to get a sense of your 
own approach to the process 

Get a conversation going 

[] How your strengths & 
experience might be able 
to help them. 

[] What have flaeir 
experiences been? 

Ha~,e the student begin to state 
some goals 

[] Get d~e student excited about 
d~e opportunities ahead 

[] Begin to tind your direction 
and purpose 



[] Unprepared [] Apatl~etic 

[] Lacks needed materials [] Only attends to academics 

[] Didn’t meet goals or lost inside ti~e classroom or tutor 

sheet sessions 

[] Puts at¢lz~t~e identity first 

[] Personalities [] Increased Effort but Little Gain 

[] Stubborn or willful 

[] Disruptive 

[] Defeatist 

Akin to a typical session with at-dsk students, I will ask the audience to pick one of the four that they want the veterans 

playing the LA and SA to act out (without a script!) - will give the audience a good sense of how a LA must be able to 

think quickly and clearly, remain patient and calm, be creative, and never lose their sense of humor or purpose. 



Our mission is to provide students with the 
opportunity to develop the sldlls necessary to succeed 
in college within a productive learning environment 
where these students feel that they can trust you - let 
themselves reveal to you their vulnerabilities. An 
environment where you can teach and support them. 
We seek to support the students as they achieve z-hdr 
goals for theil" education. 





From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu> 

Wednesday, August 24, 2011 10:21 PM 

Brent Blanton <blanton@uncaa.unc.edu> 
"-videos 

Brent, 
I am not sure if I should contact you or Kym on this.... 1) are the videos ready for viewing yet? I have some staff that could come in 
early tomorrow or Friday afternoon and since fb has already started study table, I wanted to see if I could get these people in. 

2) what will be the format? DVD? If so, then I would be able to corral people into my office and set it up for them on the big tv. 

let me know. 3 more today and interviewed another 3 who are going to let me know by Thursday. 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu> 

Friday, August 26, 2011 12:34 AM 

Brent Blanton <blanton@uncaa.unc.edu> 
"-make up training 

I may have goofed. In order to view the missed training sessions, are there only scheduled times when people can come in to view the 
videos? I thought they would be able to come into the office, use one of the computers (in my office, for example), sign onto Sakai, 
and watch the videos on there. Let me know. 

Sorry for the confusion, and most of all, thank you for all of your help --- you are a 





"I initially thought that I would have to know everything about the 
subject matter to be a good tutor... But I have since realized that I 
just have to model good student behaviors. Letting the tutee know 
how I would deal with a problem if I were in the class allows them 
to see and find new ways to interact with the class and the 
inIbrmation provided. This ultimately leads them to be better 
students and independent learners. I also see that the answer isn’t.. 
the most important point in our sessions. It is the process that gets 
us to the answer that is more important. So I see now that being a 
tutor doesn’t mean you are supposed to be an expert in the subject, 
but just a good student of the subject." Put the Pencil Down 



[] Working under a critical eye 

[] Expectations 

[] Working with a unique 
population 

[] Open communication and 
honesty with Academic 
Counselor and Tutor 
Coordinator 

[] How are you different 
from a subject tutor? 

[] Help staff monitor and 
move students through 
their academic 
objectives 



[] Responsibilities, pressures, 
motivations, and constraints 





Athletic Responsibilities 

[] Travel and practice 

[] Strength & conditioning 

[] Watching film 

[] Team meetings 

[] ]Injury rehab 

[] Team success & ti~ilure 

[] ’Off season’ is not time off 

[] Retaining scholaaship status 

Academic Responsibilities 

[] Class, studying, tutoring 

[] Relationships with protkssors 

[] Course& major selection 

[] Eligibility, 

[] Measuring up 

Life Respon siN1 ities 

[] Community service 

[] Professional development 

[] Expectations of family & 
friends 

[] Creating a "social" life at 
college 





[] Academically At-Risk 

[] Underprepared for rigor of 
UNC 

[] First-Generation students 

[] Academic Probation 

[] Freshmen 

[] Leami1~g Disabled 

[] Previously diagnosed and 
needing continued structured 
support 

[] Newly diagnosed and needing 
more directed support and skill 
instruction 





Speak with the Tutor Coordinator [] 
and/or Academic Counselor: 

[] No question or concern too 
minor 

[] No problem too big 

[] Share your ideas & strengths 

ASPSA "in house" resources: 

[] Textbooks & approved 
worksh eets 

[] ~reaching resources such as 
books and videos 

[] Flashcards & re~Tiew games 

[] Just ask: [] 

[] Document camera or 
projector 

[] SmartBoard 

[] Mobile white board or office 
supplies 

Haa~dou~s and SAIO\I site: 

[] Academic skill development 
~vorksheets & tutorials 

[] Recognizing and supporting 
learning s@es & disabilities 



~ Be Prepared [] Know Th~s Student-Aflflete 
[] ~tbre your session, look 

over what the student has 
on the horizon 

[] Anticipate where the 
student sho.ld be moving 
toward 

There is much at play beneath 
d~eir surface---psychological, 
academic, and social needs & 
stressors 

Set the Agenda [] 
[] Student led goal sheet 
[] Knowing your student and 

your knowledge of college 
academics, what skills/tactics 
will the student need to have in 
play this week? 

-Wrap Up On a Positive Note 

[] Assess progress toward session 
goals 

[] Celebrate small victories 

[] iMake a plan tbr moving 
forward 



[] Typical sessions 

[] Initial meeting 

[] W~eekly meetings 

[] Trouble-Shooting 

[] Apathetic 

[] Unprepared 

[] Personalities 

[] Discouraged 



Due to the volume of material covered this week, it is understandable if not all 
of it has sunk in for you yet 

Be sure to include the student-athlete’s sport schedule when utilizing 
the academic planner 

Have student booM-hark Survey Monkey on their laptop: ?77777 



Explain your role to the student 

[] They will want to know why 
they are there 

[] They will want to iknow what 
you can do for them 

[] Put fbremost a~e ultimate 
goal of a successfhl, 
independent learner 

Beg~ to get a sense of your 
own approach to the process 

Get a conversation going 

[] How your strengths & 
experience might be able 
to help them. 

[] What have flaeir 
experiences been? 

Ha~,e the student begin to state 
some goals 

[] Get d~e student excited about 
d~e opportunities ahead 

[] Begin to tind your direction 
and purpose 



[] Unprepared [] Apatl~etic 

[] Lacks needed materials [] Only attends to academics 

[] Didn’t meet goals or lost inside ti~e classroom or tutor 

sheet sessions 

[] Puts at¢lz~t~e identity first 

[] Personalities [] Increased Effort but Little Gain 

[] Stubborn or willful 

[] Disruptive 

[] Defeatist 

Akin to a typical session with at-dsk students, I will ask the audience to pick one of the four that they want the veterans 

playing the LA and SA to act out (without a script!) - will give the audience a good sense of how a LA must be able to 

think quickly and clearly, remain patient and calm, be creative, and never lose their sense of humor or purpose. 



Our mission is to provide students with the 
opportunity to develop the sldlls necessary to succeed 
in college within a productive learning environment 
where these students feel that they can trust you - let 
themselves reveal to you their vulnerabilities. An 
environment where you can teach and support them. 
We seek to support the students as they achieve z-hdr 
goals for theil" education. 





"I initially thought that I would have to know everything about the 
subject matter to be a good tutor... But I have since realized that I 
just have to model good student behaviors. Letting the tutee know 
how I would deal with a problem if I were in the class allows them 
to see and find new ways to interact with the class and the 
inIbrmation provided. This ultimately leads them to be better 
students and independent learners. I also see that the answer isn’t.. 
the most important point in our sessions. It is the process that gets 
us to the answer that is more important. So I see now that being a 
tutor doesn’t mean you are supposed to be an expert in the subject, 
but just a good student of the subject." Put the Pencil Down 



[] Working under a critical eye 

[] Expectations 

[] Working with a unique 
population 

[] Open communication and 
honesty with Academic 
Counselor and Tutor 
Coordinator 

[] How are you different 
from a subject tutor? 

[] Help staff monitor and 
move students through 
their academic 
objectives 



[] Responsibilities, pressures, 
motivations, and constraints 





Athletic Responsibilities 

[] Travel and practice 

[] Strength & conditioning 

[] Watching film 

[] Team meetings 

[] ]Injury rehab 

[] Team success & ti~ilure 

[] ’Off season’ is not time off 

[] Retaining scholaaship status 

Academic Responsibilities 

[] Class, studying, tutoring 

[] Relationships with protkssors 

[] Course& major selection 

[] Eligibility, 

[] Measuring up 

Life Respon siN1 ities 

[] Community service 

[] Professional development 

[] Expectations of family & 
friends 

[] Creating a "social" life at 
college 





[] Academically At-Risk 

[] Underprepared for rigor of 
UNC 

[] First-Generation students 

[] Academic Probation 

[] Freshmen 

[] Leami1~g Disabled 

[] Previously diagnosed and 
needing continued structured 
support 

[] Newly diagnosed and needing 
more directed support and skill 
instruction 





Speak with the Tutor Coordinator [] 
and/or Academic Counselor: 

[] No question or concern too 
minor 

[] No problem too big 

[] Share your ideas & strengths 

ASPSA "in house" resources: 

[] Textbooks & approved 
worksh eets 

[] ~reaching resources such as 
books and videos 

[] Flashcards & re~Tiew games 

[] Just ask: [] 

[] Document camera or 
projector 

[] SmartBoard 

[] Mobile white board or office 
supplies 

Haa~dou~s and SAIO\I site: 

[] Academic skill development 
~vorksheets & tutorials 

[] Recognizing and supporting 
learning s@es & disabilities 



~ Be Prepared [] Know Th~s Student-Aflflete 
[] ~tbre your session, look 

over what the student has 
on the horizon 

[] Anticipate where the 
student sho.ld be moving 
toward 

There is much at play beneath 
d~eir surface---psychological, 
academic, and social needs & 
stressors 

Set the Agenda [] 
[] Student led goal sheet 
[] Knowing your student and 

your knowledge of college 
academics, what skills/tactics 
will the student need to have in 
play this week? 

-Wrap Up On a Positive Note 

[] Assess progress toward session 
goals 

[] Celebrate small victories 

[] iMake a plan tbr moving 
forward 



[] Typical sessions 

[] Initial meeting 

[] W~eekly meetings 

[] Trouble-Shooting 

[] Apathetic 

[] Unprepared 

[] Personalities 

[] Discouraged 



Due to the volume of material covered this week, it is understandable if not all 
of it has sunk in for you yet 

Be sure to include the student-athlete’s sport schedule when utilizing 
the academic planner 

Have student booM-hark Survey Monkey on their laptop: ?77777 



Explain your role to the student 

[] They will want to know why 
they are there 

[] They will want to iknow what 
you can do for them 

[] Put fbremost a~e ultimate 
goal of a successfhl, 
independent learner 

Beg~ to get a sense of your 
own approach to the process 

Get a conversation going 

[] How your strengths & 
experience might be able 
to help them. 

[] What have flaeir 
experiences been? 

Ha~,e the student begin to state 
some goals 

[] Get d~e student excited about 
d~e opportunities ahead 

[] Begin to tind your direction 
and purpose 



[] Unprepared [] Apatl~etic 

[] Lacks needed materials [] Only attends to academics 

[] Didn’t meet goals or lost inside ti~e classroom or tutor 

sheet sessions 

[] Puts at¢lz~t~e identity first 

[] Personalities [] Increased Effort but Little Gain 

[] Stubborn or willful 

[] Disruptive 

[] Defeatist 

Akin to a typical session with at-dsk students, I will ask the audience to pick one of the four that they want the veterans 

playing the LA and SA to act out (without a script!) - will give the audience a good sense of how a LA must be able to 

think quickly and clearly, remain patient and calm, be creative, and never lose their sense of humor or purpose. 



Our mission is to provide students with the 
opportunity to develop the sldlls necessary to succeed 
in college within a productive learning environment 
where these students feel that they can trust you - let 
themselves reveal to you their vulnerabilities. An 
environment where you can teach and support them. 
We seek to support the students as they achieve z-hdr 
goals for theil" education. 





"I initially thought that I would have to know everything about the 
subject matter to be a good tutor... But I have since realized that I 
just have to model good student behaviors. Letting the tutee know 
how I would deal with a problem if I were in the class allows them 
to see and find new ways to interact with the class and the 
inIbrmation provided. This ultimately leads them to be better 
students and independent learners. I also see that the answer isn’t.. 
the most important point in our sessions. It is the process that gets 
us to the answer that is more important. So I see now that being a 
tutor doesn’t mean you are supposed to be an expert in the subject, 
but just a good student of the subject." Put the Pencil Down 



[] Working under a critical eye 

[] Expectations 

[] Working with a unique 
population 

[] Open communication and 
honesty with Academic 
Counselor and Tutor 
Coordinator 

[] How are you different 
from a subject tutor? 

[] Help staff monitor and 
move students through 
their academic 
objectives 



[] Responsibilities, pressures, 
motivations, and constraints 





Athletic Responsibilities 

[] Travel and practice 

[] Strength & conditioning 

[] Watching film 

[] Team meetings 

[] ]Injury rehab 

[] Team success & ti~ilure 

[] ’Off season’ is not time off 

[] Retaining scholaaship status 

Academic Responsibilities 

[] Class, studying, tutoring 

[] Relationships with protkssors 

[] Course& major selection 

[] Eligibility, 

[] Measuring up 

Life Respon siN1 ities 

[] Community service 

[] Professional development 

[] Expectations of family & 
friends 

[] Creating a "social" life at 
college 





[] Academically At-Risk 

[] Underprepared for rigor of 
UNC 

[] First-Generation students 

[] Academic Probation 

[] Freshmen 

[] Leami1~g Disabled 

[] Previously diagnosed and 
needing continued structured 
support 

[] Newly diagnosed and needing 
more directed support and skill 
instruction 





Speak with the Tutor Coordinator [] 
and/or Academic Counselor: 

[] No question or concern too 
minor 

[] No problem too big 

[] Share your ideas & strengths 

ASPSA "in house" resources: 

[] Textbooks & approved 
worksh eets 

[] ~reaching resources such as 
books and videos 

[] Flashcards & re~Tiew games 

[] Just ask: [] 

[] Document camera or 
projector 

[] SmartBoard 

[] Mobile white board or office 
supplies 

Haa~dou~s and SAIO\I site: 

[] Academic skill development 
~vorksheets & tutorials 

[] Recognizing and supporting 
learning s@es & disabilities 



~ Be Prepared [] Know Th~s Student-Aflflete 
[] ~tbre your session, look 

over what the student has 
on the horizon 

[] Anticipate where the 
student sho.ld be moving 
toward 

There is much at play beneath 
d~eir surface---psychological, 
academic, and social needs & 
stressors 

Set the Agenda [] 
[] Student led goal sheet 
[] Knowing your student and 

your knowledge of college 
academics, what skills/tactics 
will the student need to have in 
play this week? 

-Wrap Up On a Positive Note 

[] Assess progress toward session 
goals 

[] Celebrate small victories 

[] iMake a plan tbr moving 
forward 



[] Typical sessions 

[] Initial meeting 

[] W~eekly meetings 

[] Trouble-Shooting 

[] Apathetic 

[] Unprepared 

[] Personalities 

[] Discouraged 



Due to the volume of material covered this week, it is understandable if not all 
of it has sunk in for you yet 

Be sure to include the student-athlete’s sport schedule when utilizing 
the academic planner 

Have student booM-hark Survey Monkey on their laptop: ?77777 



Explain your role to the student 

[] They will want to know why 
they are there 

[] They will want to iknow what 
you can do for them 

[] Put fbremost a~e ultimate 
goal of a successfhl, 
independent learner 

Beg~ to get a sense of your 
own approach to the process 

Get a conversation going 

[] How your strengths & 
experience might be able 
to help them. 

[] What have flaeir 
experiences been? 

Ha~,e the student begin to state 
some goals 

[] Get d~e student excited about 
d~e opportunities ahead 

[] Begin to tind your direction 
and purpose 



[] Unprepared [] Apatl~etic 

[] Lacks needed materials [] Only attends to academics 

[] Didn’t meet goals or lost inside ti~e classroom or tutor 

sheet sessions 

[] Puts at¢lz~t~e identity first 

[] Personalities [] Increased Effort but Little Gain 

[] Stubborn or willful 

[] Disruptive 

[] Defeatist 

Akin to a typical session with at-dsk students, I will ask the audience to pick one of the four that they want the veterans 

playing the LA and SA to act out (without a script!) - will give the audience a good sense of how a LA must be able to 

think quickly and clearly, remain patient and calm, be creative, and never lose their sense of humor or purpose. 



Our mission is to provide students with the 
opportunity to develop the sldlls necessary to succeed 
in college within a productive learning environment 
where these students feel that they can trust you - let 
themselves reveal to you their vulnerabilities. An 
environment where you can teach and support them. 
We seek to support the students as they achieve z-hdr 
goals for theil" education. 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu’- 

Friday, August 26, 2011 9:13 PM 

Beth Bridger <bridgerb@uncaa.unc.edu>; Jem~ifer Townseud <jtowu~nd@uncaa.unc.edu-~; Robe(t Mercer <rmercer@uncaa.unc.edu> 

"~-soccer 

R,B & J-- 

Par for the course, I got to Fetzer and realized I left my phone on mv~ desk. To make matters worse, I don’t know- ¥our~ #’s bv~ heart . . what a gooIi I had to ditch ~vhen the 2nd bout of rain 

came --- scootering in the rain is not fun’. 

I’ll be at the office all day tomorrow working on the scheduling and then late Sunday afternoon with Brent Let me know if you need anything. 

I can’t thank you enough for your presentations tonight -- they were all fantastic and hit the mark perfectly!! This group of learning assistants is a fun group of very diverse, intelligent, 
experienced, and talented people. It ~vill be exciting to see them work togeth. The group activi~’ we did ended up looking like a football team meeting with the group feeding off one another’s 
idea s and laughing all the way Again, thank you for eye.thing I don’t need to tell you that I wouldn’t have even half the body of knowledge and experience I do without your teaching and 

mentoring me. 

En oy the rainy weekend. 
A 



From: 

Sent: 

To: 

Subject: 

Attach: 

"Blanton, Brent S" <blanton@uncaa.unc.edu> 
Saturday, September 3, 2011 10:46 PM 

Amy Kleissler <kleissle@uncaa.unc.edu> 

Schedules 

TEXT.htm 

Hi Amy, 
I’ve made PDFs of all schedules - there are 85 with working schedules right now. My plan is to send them out tomorrow by alphabet 
since there are so many and have them click on the schedule with their last name. I will also give them a hint about which facility they 
will tutor in but, if they have questions, to contact either of us (whoever has been their main contact to date). 

Let me know if you have any questions or concerns, 
B 



From: 

Sent: 

To: 

Subject: 

Attach: 

"Blanton, Brent S" <blanton@uncaa.unc.edu> 
Monday, September 12, 2011 5:47 PM 

Beth Lyons <emlyons@uncaa.unc.edu>; Kendra Hancock <khancock@uncaa.unc.edu>; 
Amy Kleissler <kleissle@uncaa.unc.edu>; Kym N Orr <orr@email.unc.edu>; Tony 
Yount <tonyyount@uncaa.unc.edu>; Spencer Welborn <welborn@uncaa.unc.edu> 

Writing Shifts 

TEXT.htm; image001 .j pg 

As promised... 
B 

Brent Blanton 
Associate Director 
Academic Support Program for Student-Athletes 
Center for Student Success and Academic Counseling 
Undergraduate Education 
College of Arts and Sciences 
University of North Carolina, Chapel Hill 
(919) 962-9536 ofc I (919) 962-8247 fax 
hllp:I/~arheelbl~e.cs~-v.com<h~p:t/larheelbl~o.cs~:.coml> 

North Box 
Kenan Memorial Stadium 
PO Box 2126, CB 3107 
Chapel Hill, NC 27515-3107 

[Description: Description: smaller NC logo] 

M+ SecureStor Stored: total 20713bytes; 
Attachment Link: h~p:iiarchive02.~mcaa.tmc.edtdT0c613047294c5eSafc4 ldlf519e786d 
File Name: Writing Shifts.docx 
Expiry Date: Sun, 11 Dec 2011 16:47:20 -0500 
Size: 20713bytes 



As promised... 

B 

Associate Director 

Academic Support Program for Student-Athletes 

Center for Student Success and Academic Counseling 

Undergraduate Education 

College of Arts and Sciences 

University of North Carolina, Chapel Hill 

(919) 962-9536 ofc I (919) 962-8247 fax 

http:]]tarheelblue.cstv.com 

North Box 

Kenan Memorial Stadium 

PO Box ZlZ6, CB 31o7 

Chapel Hill, NC z7515-31o7 

~ 
Descri 
ption: 
Descri 

f~+ SecureStor Stored: total 20713bytes; 

File Name Expiry Date 
Writinq Shifts.docx Sun 11 Dec 2011 16:47;20 -0500 

Size 
20713bytes 



One lane of Old Mason Farm Road will be closed from the intersection of Fordham Blvd 
(15-501) east of the Ronald McDonald House from Tuesday, September 13 - Tuesday, 
October 11 between 9 a.m. and 4 p.m. 

The road is scheduled to be widened and have a turning lane added at the Fordham Blvd 
intersection. Traffic control will be by flagmen permitting two way traffic at all times. 
Some traffic congestion can be expected at times. Please allow extra time. 

The transit stop by the Ronald McDonald House will be temporarily moved to the east. 

Thank you, 

The Department of Public Safety 



Please read, sign and date the attached confidential information policy form and return it to me by Friday, September 

16th. 

**Athletics - please give your completed form to Nate so that he can send everyone’s form at the same time. 

Thanks, 
Kim 

Kim Allison 

Department Manager 

University of North Carolina at Chapel Hill 

Ctr. for Student Success & Academic Counseling 

450 Ridge Road, Suite 2203 

SASB N., CB# 3106 

Chapel Hill, NC 27599-3106 

ph: 919-962-1046 

fx: 919-843-5341 

kallison@email.unc.edu 

/~4+ SecureStor Stored; total 19385bytes; 

File Name 
Confidential Information Policy (Underqraduate Education).docx 

Expiry Date 
Tue~ 13 Dec 2011 08 14;49 -0500 

Size 
19385bytes 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Saturday, September 17, 2011 11:26 AM 

rsewing@emml.unc.edu 

Rachel, 
Robert, Brent, and I met yesterday and I am thrilled with their idea for how you can help us with a big need we have! T~vo nights a week we could really use someone to run small groups to 
help students ~vork through their DRAM 116 reading -- are you interested? We only have one drama tutor this semester ~vhich means that we really need someone who could work with the 
OLYM students. My thought is two small groups (--6), twice a week. I can give you the rundown on the course, and some guidance on how to best facilitate the students learning the 
material. We alrea@ have worksheets, games, flashcards, etc that you are free to use Let me know your thoughts -- thanks’. 
A 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu> 

Sunday, September 18, 2011 5:40 PM 

Brent Blanton <blanton@uncaa.unc.edu> 
¯ -tonight 



Fi"om: 

Sent: 

To: 

Subject: 

Attach: 

Kendra Hancock <khancock@uncaa.unc.edu~ 

Monday, September 19, 2011 3:04 PM 

Amy Kleissler <kleissle@uncaa.nnc.edu> 

tutor emaJl list... 

TEXT.htm; Fo]I Tutor Elno~ls.x~sx 

Attached is the list of tutor emails.. 

The highlighted people have not started the tutoring process, they are going through the paper~vork and training process, we hope to have them start when ;ve get into the ne;v building 

Thanks, 
Kendra 

Kendra Hancuck 
Academic Support Program [’or Student-Athletes 
UniyersiW of Nurth Carolina at Chapel Hill 
(919) 843 -2306 
khancuck@uncaa, unc edu 
Ifyuu believe in your dreams, you can achieve them! 



Amy, 

Attached is the list of tutor emails... 

The highlighted people have not started the tutoring process, they are going through the paperwork and training process, we hope to have them start when we get into the 

new building. 

Thanks, 

Kendra 

Kendra Hancock 

Academic Support Program for Student Athletes 

University of North Carolina at Chapel Hill 

(919) 843 2306 

khancock@uncaa.unc.edu 

If you believe in your dreams, you can achieve them! 



Amy, 
If it is ok, T am going to wait and come to training before tutoring on my scheduled day, Tuesday 9 20 :~:~ instead of tonight Monday, T was hoping to come tonight but 
something has come up and tomorrow would be better for me to attend, 

Sorry for the late notice, 

Brent 

J. Brent Cooper, Ed.D. 

Doctorate of Educational Leadership 

UNC-Chapel Hill, 2008 

Master’s of School Administration 

UNC-Chapel Hill, 2004 

Bachelor’s of Education-Secondary Social Studies 

UNC-Chapel Hill, 1996 

T. 336.314.9700 



The Rising of the Moon 
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A                                    8 
iAuthor: 

Exposition: What is the background of the stow? How do you know about it? 

Exposition: for example: 

Sargent & policemen are searching for him 

Ireland at this time is divided between Catholics and Protestants 

, ,Setting: ’:name of town(s), descirbe the building or room the scenes are in 

’,a seaside quay or dock, in Ireland, just before the Irish Revolution 

there was a barrel at the center of the stage that the actors sat on 

. 
’,who is the protagonist (the character who undergoes a chan~e)? 

Characters: 

Ragged Man 

Policeman X 

Policeman B 

¯ . St.r.u.~.g!~..: ............................................................................................................................................................................. i~ w.h.a~..t.h~..~t0.[y...ab~?.u.t.? Wh. !.~ .t~.~. str.ug~.!.~ ..b.~.~.w~n.?. ............................................................................................................................................................ 

Struggle: 

Resolution of the story: 



Oedipus 
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A                                  B 
iAuthor: 

Exposition: What is the background of the story? How do you know about it? 

Exposition: 

¯ .Setting: .......................................................................................................................................................................... ;~name oftown(s)~ descirbe the bui!ding o~ room the scenes are !n ............................................... 
’,is there a significant prop used at any time in the play? 

Setting: 

. .......................................................................... .......................... 
~g~Q !S t~ pc£t~gpn~ (th~ ~r~e~ u~derg0es ~ ~ng~)? ........ 

Characters: 

Laius 

Jocosta/Iokaste 

Creon 

Tieresius 

Struggle: what is the story about? Who is the struggle between? 

Struggle: 

Resolution of the story; 



Medea 
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~6 
57 
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A                                  B 
Author: 

Exposition: What is the background of the stow? How do you know about it? 

Exposition: 

, ,Setting: ’~name of town(s), descirbe the building or room the scenes are in 

, , is there a significant prop used (think machene)? 

Characters: 
Jason 

Medea 

Chorus 

Creon 

Glauce 

Aegeus 

Resolution of the story: 



Lysistrata 
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34 
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A                                  B 
iAuthor: 

Exposition: What is the background of the story? How do you know about it? 

Exposition: 

::is there a significant prop being used? 

Setting: 

Characters: 
L ysistrata 

Kinesius 

Kleonike 

Chorus of Old h~en 

Chorus of Old Women 

Struggle: ’,what is the story about? Who is the struggle between? 

Struggle: 

Resolution of the story: 



Eve ry rn a n 
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A 

Type of play: 

Type: 

¯ . S#~ing: 

¯ . S.ett.i.n g.: ................................................................................................................................................................................................................................ 

Cha ra cte rs: 

Characters: 



Eve ry m a n 

B 
i Author: 

4 what was the purpose of this type of play in this time period? 
5 

6 
7 
8 
9 
10 
11 ~r~_i~’~ a ~ysi~a! s~g ~ ~ u~ ~u~ ~£~ ~£u]~ ~9~ e~!~!9~ th~ §~i~ .................... 
12 

13 
14 
15 
16 
17 
18 ea.~h...o.f...t.h.#. ~.h.a ~£t.e is..ia...~.h.~.. £.!.#y...re.#.Ee.~# at .a..#~.~...9~ a... #e.~o.a~.@ .!if#..h i.#t£.E~ ................................................................................. 

19 
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29 



Eve ry m a n 

A 
41 Plot/conflict: 
42 

43 Plot: 
44 
45 
46 
47 
48 
49 
50 Lesson or moral of the story: 



Eve ry m a n 

B 
41 what is the story about? 
42 

43 
44 
45 
46 
47 
48 
49 

50 



Midsummer Night’s Dream 
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A                                       B 
Author: 

Language: describe Iambic pentameter; which characters speak in verse? Which in prose? 

Language: 

Setting: the city and the forest, the grey world vs. the green world 

Characters: 
King Thesus 

Hippolyta 

Egeus 

Hermia 

Demetrius 

Lysander 

Helena 

Oberon 

Titania 

Puck 

Nick Bottom 

Plot or Struggle: what is the story about? Who is the struggle between? 

Resolution of the story: 



A Doll House 
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A 

Exposition: 

Exposition: 

¯ . Setting: ........................................................................................................................................................................ 

¯ . S.ett.i.n g.: .............................................................................................................................................................................. 

Cha ra cte rs: 

Characters: 
Nora Helmet 

Torva/d Helmer 

Krogs.tad .................................................................................................................................................................................... 

Kristine Linde 

Dr.Rank 

. S~uggle: ................................................................................... 

Resolution of the story: 



A Doll House 
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B 
Author: 

What is the background of the story? How do you know about it? 

.whe~e is the p!ay set? What kind 0f stage did this ha~e t0 be perf0rmed 0n? Why? ...................................................................................................................................................... 

what do they look like, age, motives, histories with one another? What kind of person are they? 

. 

!s th~ st0rY a b0 ? Who 
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A 

Exposition: 

Exposition: 

Cha ra cte rs: 

Characters: 
Amanda Wingfield 

Laura wingfie!d .................................................................................................................. 

~Tom...Wingfie!d .................................................................................................................. 

Jim o’connor 

Plot: 

Plot: 

The Glass Menagerie 



The Glass Menagerie 
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B 
Author: 

What is the background of the story? How do you know about it? 

it~ ~ptjyg~ ~i~tg[ig~ ~ i~ ....................................... 
,Who is an impoEtant person tha~ we nexer meet (! didn:t !ist his name be!ow~) ................................................................................................................................................. 

~h,a~, i,~ ~h,e,, a,,b,9, ,, W~a~,,~s,, e a~h,, ,a st,Eu~,~, !i,9,~ ,,~i~ h,~ ......................................................................................................................................................................................................... 



A 
Resolution of the story: 

The Glass Menagerie 



The Glass Menagerie 



1 

2 

3 

4 

6 

7 

8 
9 

10 

11 

12 

13 

14 

16 
17 

18 

19 

20 

21 

22 

23 

24 
25 

26 

27 

28 

29 

30 

31 

32 
33 

34 

35 

36 

37 

38 

39 

40 

41 

42 
43 

44 

45 

46 
47 

48 

49 
~0 

52 

53 

54 

56 

57 

A 

Background: 

Background: 

. Sett.in g.: .............................................................................................................................................................................. 

Cha ra cte rs: 

Characters: 
Willie Loman 

Linda Loman 

Biff Loman 

H~py Lo~an ....................................................................... 

Charley 

Bernard 

Ben 

Howard 

¯ ....................................................................................... 

. Struggle: ....................................................................................................................................................... 

Resolution of the story: 

Death of a Salesman 



Death of a Salesman 
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B 

Author: 

This play is realism, but what kind? How does the audience learn about the backcjround of the characters? 

.whe~e is the p!ay set? What kind 0f stage did this ha~e t0 be perf0rmed 0n? Why? 

what do they look like, age, motives, histories with one another? What kind of person are they? 

. 

. 



The Misanthrope 
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A 

Background: 

Background: 

Cha ra cte rs: 

Characters: 
Alceste 

Celimene 

Philinte 

Oron te 

Eliante 

Clitandre 

Arsinoe 

DuBois 

Struggle: 

, St~ugg!~ 

Resolution of the story: 



The Misanthrope 
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B 
Author: 

Describe the period of drama. 

.who is the PEotagonist (the character wh0 undergoes a change)? 

what is the story about? Who is the struggle between? 
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Exposition: 

Exposition: 

¯ . Setting: ........................................................................................................................................................................ 

¯ . S.ett.in g.! .............................................................................................................................................................................. 

Cha ra cte rs: 

Characters: 
Nora Helmet 

Torva/d Helmet 

K Og  ad 

Kristine Linde 

Dr.Rank 

¯ 

Resolution of the story: 

Mother Courage and Her Children 



Mother Courage and Her Children 
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B 
Author: 

What is the background of the story? How do you know about it? 

.whe~e is the p!ay set? What kind 0f stage did this ha~e t0 be perf0rmed 0n? Why? ...................................................................................................................................................... 

what do they look like, age, motives, histories with one another? What kind of person are they? 

. 
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A 

Exposition: 

Exposition: 

¯ . Setting: ........................................................................................................................................................................ 

¯ . S.ett.in g.! .............................................................................................................................................................................. 

Cha ra cte rs: 

Characters: 
Nora Helmet 

Torva/d Helmet 

K Og  ad 

Kristine Linde 

Dr.Rank 

¯ 

Resolution of the story: 

The Importance of Being Earnest 



The Importance of Being Earnest 
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B 
Author: 

What is the background of the story? How do you know about it? 

.whe~e is the p!ay set? What kind 0f stage did this ha~e t0 be perf0rmed 0n? Why? ...................................................................................................................................................... 

what do they look like, age, motives, histories with one another? What kind of person are they? 

. 
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A 

Exposition: 

Exposition: 

¯ . Setting: ........................................................................................................................................................................ 

¯ . S.ett.in g.! .............................................................................................................................................................................. 

Cha ra cte rs: 

Characters: 
Nora Helmer 

Torvald Nelmer 

K Og ,ad 

Kristine Linde 

Dr.Rank 

, 

Resolution of the story: 
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B 
Author: 

What is the background of the story? How do you know about it? 

.whe~e is the p!ay set? What kind 0f stage did this ha~e t0 be perf0rmed 0n? Why? ...................................................................................................................................................... 

what do they look like, age, motives, histories with one another? What kind of person are they? 

. 



True West 
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A 

Exposition: 

Exposition: 

¯ . Setting: ........................................................................................................................................................................ 

¯ . S.ett.in g.! .............................................................................................................................................................................. 

Cha ra cte rs: 

Characters: 
Nora Helmer 

Torvald Nelmer 

K Og ,ad 

Kristine Linde 

Dr.Rank 

, 

Resolution of the story: 



True West 
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B 
Author: 

What is the background of the story? How do you know about it? 

.whe~e is the p!ay set? What kind 0f stage did this ha~e t0 be perf0Emed 0n? Why? ...................................................................................................................................................... 

what do they look like, age, motives, histories with one another? What kind of person are they? 

. 
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A 

Exposition: 

Exposition: 

¯ . Setting: ........................................................................................................................................................................ 

¯ . S.ett.in g.! .............................................................................................................................................................................. 

Cha ra cte rs: 

Characters: 
Nora Helmet 

Torva/d Helmet 

K Og  ad 

Kristine Linde 

Dr.Rank 

¯ 

Resolution of the story: 

How I Learned to Drive 



How I Learned to Drive 
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B 
Author: 

What is the background of the story? How do you know about it? 

.whe~e is the p!ay set? What kind 0f stage did this ha~e t0 be perf0rmed 0n? Why? ...................................................................................................................................................... 

what do they look like, age, motives, histories with one another? What kind of person are they? 

. 
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Exposition: 

Exposition: 

¯ . Setting: ........................................................................................................................................................................ 

¯ . S.ett.in g.! .............................................................................................................................................................................. 

Cha ra cte rs: 

Characters: 
Nora Helmet 

Torva/d Helmet 

K Og  ad 

Kristine Linde 

Dr.Rank 

¯ 

Resolution of the story: 

A Raisin in the Sun 



A Raisin in the Sun 
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B 
Author: 

What is the background of the story? How do you know about it? 

.whe~e is the p!ay set? What kind 0f stage did this ha~e t0 be perf0rmed 0n? Why? ...................................................................................................................................................... 

what do they look like, age, motives, histories with one another? What kind of person are they? 

. 
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Exposition: 

Exposition: 

¯ . Setting: ........................................................................................................................................................................ 

¯ . S.ett.in g.! .............................................................................................................................................................................. 

Cha ra cte rs: 

Characters: 
Nora Helmet 

Torva/d Helmet 

K Og  ad 

Kristine Linde 

Dr.Rank 

¯ 

Resolution of the story: 
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B 
Author: 

What is the background of the story? How do you know about it? 

.whe~e is the p!ay set? What kind 0f stage did this ha~e t0 be perf0rmed 0n? Why? ...................................................................................................................................................... 

what do they look like, age, motives, histories with one another? What kind of person are they? 

. 



{PAGE } 

1. During the Middle &gee, what group was the driving force behind drama of 
the period? 

2. For what purpose did the Catholic Church use drama? 

3. Who were the actors during Medieval drama? ....................................................................................................... 

4. What were the three types of plays during the Middle Ages? ................................................ 

5. ~’\~at type of play dramatized stories from the Bible? 

6. ~’\~o ~,~’ote the morality plays? 

7. ~at is an allegou? 

8o What was the equivalent of modern day unions during the Medieval 
period? .......................................................................................................................................................................................... 

9. What were the fore" mystery play cycles? .............................................................................................................................. 

lO. Why is Et’.,eryman a mystew play? 

Shakespeare wrote three types of plays. %’ff~at were they? What type is A 
Midsummer Nilght } Drearn? ................................................................................................................................................................... 

12. During the age of Elizabethan drama, where were pla~ s fit st performed 
and why did this help the company of players to earn money? 



{PAGE } 

13o What was the name of the first theater in London and where was it? Why 
did. it have to be there? 

14o What was the name of the group that William Shakespeare was a 
shareholder in? .................................................................................................................................................................................................................. 

15o Which of the young Athenians is first affected by the love potion? ................................ 

16, Which man does Hermia’s father want her to marry? ............................................................................ 

17. ~’\~at does Oberon want that Titania refuses to give him? 

18, How does Puck prevent Demetrius and Lysmader from fighting? 

19, VChom does Demetrius love at the end. ofthe play? 

2o,What prank does Puck play on Bottom? 

Who first thinks of using the love potion on Titania? ............................................................................ 

Why is the flower whose juice Oberon seeks special? .................................................................................. 

Who blesses Theseus and Hippo134a with a magical charm at the end of the 
play? 

~’\’rho suggests that the audience consider whether the entire play has been 
a dream? 



Renaissance 

Drama was for entertainment, not to teach 

a lesson 

First time actors/playwrights make a living 

Ist building for theater: The Theatre 

Theater in the round so no 4th wall 

Plays were performed outside during the 

day, and were first performed in the 

courtyards of inns 

Plays had multiple plot lines going on at 

once 

Soliloquy and asides: one actor speaking 

alone, or an actor speaking to the audience, 

almost like telling a secret, while other 

characters on stage don’t see 

Shareholders the playwright and actors 

were investors in the acting company so 

they got a share of the profits if there were 

any. 

Companies were ’sponsored’ by a wealthy 

or royal person 

Groundling;s: the cheapest tickets were 1 

penny to stand on the ground in front of 

the state, these people were called 

groundlings 

Only male actors 

Plays now had music or dancing 

Masque: a play written to honor royalty 

Shakespeare often based his plays on old 

stories such as folk tales or Greek 
mythology. 

No Catholic Church involved 

Melodrama/Realism 

Sentimental stories with clear cut moral 

issues 

Stories that appealed to the emotional side 

of the audience 

Focus on the plot 

Rounded characters. In melodrama the 
good characters were very good, the bad 

characters were very bad, and justice was 

delivered in the end 

Stories were meant to appeal to Middle 

Class audiences 

Often about the struggle with materialism 

& capitalism 

Performed on a proscenium stage in order 
to have the imaginary 4th wall that the 

audience could look through as they 

watched the lives of the characters on 

stage. 

Gas and then electrical lights used 

The stories were told in chronological order 

because the audience was meant to be 
watching a real life 

Expressionism 

Naturalism was the most rigorous form of 

realism - Emile Zola 

These stories were less about what was 
going on in the outer lives of the 

characters, and more about what was going 

on inside of them emotionally. 

Psychological or spiritual stories 

Illustrated a distorted perspective of the 

truth or reality 

Because they were dealing with the world 

inside a character’s own head, the stories 

could often be dreamlike 

The stories could skip around or be 

condensed 



Pope Academics Center 
POLiCiES AND PROCEDURES 

FALL 2011 



Sunday 

- 5"OOpm to 

Monday-Thursday 

- 7"30am to 11:00pm 

Friday 

- 7"30am to 5:OOpm 



Parking Lot Entrance 

- Stairs/Elevator to 2nd floor 

Concourse Level, 3rd floor 

- Stairs/Elevator to 2nd floor 



Please be respectful of all academic sessions 
occurring in the building, Sessions occur during 
ALL hours of operation. 

Food and drink will be restricted to the reading 
rooms on either end of the building (not the 
lounge in front of the lobby) 

Please clean up your area after use (push in 
chairs, throw away trash, replace any moved 
furniture) 



Please be in the area designated by your academic counselor (2nd floor) 

No sessions may be completed in the Lounge Area 

No food or drink allowed during academic sessions 

Cell phones or similar electronic devices are prohibited during academic sessions 

Accessing non-academic websites during academic sessions is prohibited 

No sleeping 

Music may be listened to but only with the use of earphones 

Use of chewing tobacco is prohibited 

Leaving the Pope Academics Center during academic time will result in loss of 
study table hours for" that session 



Daytime Study Hours 
- Sign in/out in the STUDY HOURS LOG NOTEBOOK with the 

staff at the desk in the lobby of the Pope Academics Center 

Nighttime Study Hours 
- Sign in/out with staff in the Lobby of the Pope Academics 

Center by LEAVlNG/RETREIVlNG your UNC ONE CARD, 

- YOU MUST HAVE YOUR ONE CARD IN ORDER TO EARN 
NIGHTTIME STUDY HOURS 

You MUST stay on the 2nd floor to complete hours, in 
the area designated by your academic counselor 



, Be on-time to all tutor sessions 

Check in with staff on duty for location of tutor session 

~ Be prepared with books, notes, assignments, and computer 

Fill out GOAL sheet at beginning of session 

Fill out TUTOR SURVEY on COMPUTER at end of session 

Clean up area at the end of session (throw away trash, push in 
chairs, replace any moved furniture) 

~ No food or drinks allowed during tutor sessions 



From: 

Sent: 

To: 

Cc: 

Subject: 

Attach: 

"Blanton, Brent S" <blanton@uncaa.unc.edu> 
Monday, September 26, 2011 6:46 AM 

KLindekugel@chccs.kl 2.nc.us 

Amy Kleissler <kleissle@uncaa.unc.edu> 

Missed Punch 

TEXT.htm; image001 .j pg 

Hi Kim, 
You have a missed ptmch from Friday on the system. You clocked in at 3:24 but there is no clock out. When did you leave? I need 
to know this before I can approve your timesheet. 

Thanks and have a great Monday 
Brent 

Brent Blanton 
Associate Director 
Academic Support Program for Student-Athletes 
Center for Student Success and Academic Cotmseling 
Undergraduate Education 
College of Arts and Sciences 
University of North Carolina, Chapel Hill 
(919) 962-9536 ofc I (919) 962-8247 fax 
http:~;~tarheeIblue.cstv.com<http://tarheelblue.cstv.com/> 

North Box 
Kenan Memorial Stadium 
PO Box 2126, CB 3107 
Chapel Hill, NC 27515-3107 

[Description: Description: smaller NC logo] 



From: 

Sent: 

To: 

Subject: 

Attach: 

"Blanton, Brent S" <blanton@uncaa.unc.edu> 
Monday, September 26, 2011 11:01 AM 

Amy Kleissler <kleissle@uncaa.unc.edu> 
Room Assignment Spreadsheet 

TEXT.htm; image001 .j pg 

Here it is... Thank you!! 
B 

Brent Blanton 
Associate Director 
Academic Support Program for Student-Athletes 
Center for Student Success and Academic Counseling 
Undergraduate Education 
College of Arts and Sciences 
University of North Carolina, Chapel Hill 
(919) 962-9536 ofc I (919) 962-8247 fax 
~:/itarheelblue~cstv~com<~:,~’tarhee~Nue~cstwcomi> 

North Box 
Kenan Memorial Stadium 
PO Box 2126, CB 3107 
Chapel Hill, NC 27515-3107 

[Description: Description: smaller NC logo] 

M+ SecureStor Stored: total 94376bytes; 
Attachment Link: ~:iiarchive02.uncaa.unc.edai576dTb7473deace2967e307030dflb4b 
File Name: room assignments.xlsx 
Expiry Date: Sun, 25 Dec 2011 10:00:43 -0500 
Size: 94376bytes 



From: 

Sent: 

To: 

Cc: 

Subject: 

Attach: 

Frank Felicelli <frank.felicelli@orange.kl2.nc.us> 

Monday, September 26, 2011 5:20 PM 

Amy Kleissler <kleissle@uncaa.unc.edu> 

Brent Blanton <blanton@uncaa.unc.edu> 

Controversy in the ’borough 

TEXT.htm 

Hi Amy and Brent- 

Must be nice to view another person’s controversy and say... "hope they get 
through it". 

Well, Amy I think I told you about initiating single gender instruction in 
World History here at Cedar Ridge during my interview. That "innovation" 
somehow got by the Board believe it or not... And the Board Chair is madder 
than a hornet or so it seems. In any event, since this is "my baby" I am 
being compelled to present to the Board this Monday and I don’t think I will 
be able to make my tutoring on October 3. I am sorry to ask for the time 
off and if it means I could make up the sessions on Tuesday or Thursday I 
certainly will. 

Please advise and my apologies to both of you. 

Frank Felicelli, MS, NBCT 
World History, AP European History 
Cedar Ridge High School 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu> 

Tuesday, September 27, 2011 11:09 PM 

Brent Blanton <blanton@uncaa.unc.edu>; Beth Bridget <bridgerb@uncaa.unc.edu>; 
Beth Lyons <emlyons@uncaa.unc.edu>; Jaimie Lee <j aimielee@uncaa.unc.edu>; 
Jennifer Townsend <jtownsend@uncaa.unc.edu>; Kendra Hancock 
<khancock@uncaa.unc.edu>; Kym Orr <knorr@uncaa.unc.edu>; Tia Overstreet 
<overstre@uncaa.unc.edu>; Robert Mercer <rmercer@uncaa.unc.edu>; Tony Yount 
<tonyyount@uncaa.unc.edu>; Spencer Welborn <welborn@uncaa.unc.edu>; Wally 
Richardson <wricha@uncaa.unc.edu>; Nate Yarbrough <yarbrough@uncaa.unc.edu> 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu> 

Tuesday, September 27, 2011 11:31 PM 

Brent Blanton <blanton@uncaa.unc.edu>; Beth Bridger <bridgerb@uncaa.unc.edu>; 
Jaimie Lee <jaimielee@uncaa.unc.edu>; Jennifer Townsend 
<jtownsend@uncaa.unc.edu>; Kendra Hancock <khancock@uncaa.unc.edu>; Kym Orr 
<knorr@uncaa.unc.edu>; Tia Overstreet <overstre@uncaa.unc.edu>; Robert Mercer 
<rmercer@uncaa.unc.edu>; Tony Yount <tonyyount@uncaa.unc.edu>; Spencer Welborn 
<welborn@uncaa.unc.edu>; Wally Richardson <wricha@uncaa.unc.edu>; Nate 
Yarbrough <yarbrough@uncaa.unc.edu> 

"-out of the office 

This is a reminder that I will be out of the country this Thursday afternoon, September 29th, through this coming Monday, October 
4th. I will be in the office until 10:30AM this Thursday morning, and return to the office next Tuesday, October 5th. 
Thanks, 
Amy 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Stephen Blackwel! <sblackwell@chces.k12.nc.us> 

Friday, October 7, 2011 3:20 PM 

Amy Kleissler <kleissle@uncaa.nnc.edu> 

missing pay 

’I~NTf.htm 

i just approved my hours for the most recent pay period and the previous 
pay period. The problem is that when I tried to approve the hours for the 
training sessions there was no record of it. My understanding was that the 
tims system wasn’t set tap in time to approve the training period and the 
hours would be recorded by either you or Brent. I have yet to receive a 
check from UNC for any of the sessions. Could you check to see if my hours 
were recorded? I’m not worried about getting the check late but i do walrt 
tu get it. 
thank you re® much, 
steve biackwel[ 

All mail correspondence to and from the Chapel Hill- Carrburu 
Ci~" Schouls is subject to the Nurth Carulina Public Recurds 
Law, which may result in munitoring and disclusure tu third 
parties, including law enforcement 



From: 

Sent: 

To: 

Subject: 

Attach: 

"Blanton, Brent S" <blanton@uncaa.unc.edu> 
Tuesday, October 18, 2011 4:26 PM 

Kendra Hancock <khancock@uncaa.unc.edu>; Amy Kleissler 
<kleissle@uncaa.unc. edu> 

RE: evaluations 

TEXT.htm 

I’m only here until 11 so we can do it early 

From: Amy Kleissler [mailto:kleissle,~m~caa.~mc.ed~] 
Sent: Tuesday, October 18, 2011 4:21 PM 
To: Blanton, Brent S; Kendra Hancock 
Subject: evaluations 

Brent -- I am not sure if this is still on your plate.., if so, could the three of us meet at some point tomorrow (Wednesday) in order to 
plan out the upcoming evaluations we need to do of the tutorial/LA staff? Let me know -- I have to leave the office at 3PM. Thanks 
A 

Amy Kleissler 
Academic Support Program for Student Athletes, Football 
UNC-Chapel Hill 
919-843-8635 o 

;c 

kleissle@uncaa.unc.edu<maiho:kleissle~uncaa.u~c.edt~> 

Confidentiality Notice: This e-mail message, including any attachments, is for the sole use of intended recipient(s) and may contain 

confidential and privileged information. Any unauthorized review, use, disclosure or distribution is prohibited. If you are not the 
intended recipient, please contact the sender by reply e-mail and destroy all copies of the original message. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Kendra Hancock <khancock@uncaa.unc.edu> 

Friday, October 28, 2011 2:30 PM 

Amy Kleissler <kleissle@uncaa.~mc.edu> 

Tutor Evaluation Form approved by Brent :) 

TEXT.htm; Evaluation Sheet.docx 

Attached is the 100 point evaluation sheet that has been approved by Brent. 

I will be here on Sunday night briefly covering study hall for one of the FB monitors until she comes in, do you want me to try to plan some evaluations that night ~vhile I’m here? Then ~ve 
can map out the rest of the week each day as we print out the feedback forms and check-in sheets 

Thoughts, questions, concerns? 

[tope you enjoyed your Friday of college visits! :) 

Kendra 

Kendra Hancock 
Academic Support Program [’or Student-Athletes 
Universi~ of North Carolina at Chapel Hill 
(919) 962-914,5 
khancock@uncaa, unc edu 
If you believe in your dreams, you can achieve them! 



TUTOR/LEARNING ASSISTANT OBSERVATION 

Observer: Date: 

PROFESSIONALISM 

Creates good environment; demonstrates respect 

Dresses appropriately 
TUTORING SKILLS 

Asks student for goals/sets agenda for session 

Responds to questions in a succinct manner 

Uses leading questions; actively involves student 
Leads student to discovery 

Demonstrates superior knowledge of material 

Demonstrates eagerness to teach 

Uses proper learning technique for student-athlete 
STUDY SKILLS 

Suggests study techniques 
Gives basic guidance in managing course material 

Makes necessary referrals if needed (advisor, prof, etc) 
STUDENT INVOLVEMENT 

Student has necessary materials 

Student completes goal sheet prior to session. 

Student is engaged in the session 

Student completes tutor session survey on computer 
SUMMARY 

Summarizes tutoring session 

Encourages student to read ahead of class 

Helps student prepare for next session/new material 

Student/tutor goals for session accomplished 

5 4 3 2 1 NO Comments 





From: 

Sent: 

To: 

Bcc: 

Subject: 

Attach: 

"Mount Holyoke College, Office of Communicalions" <mhc2003@mtholyoke.edu> 

Tuesday, November 1,2011 3:30 PM 

Amy Byrne Kleissler <klei ssle@email.unc.edtr~ 

Amy Klei ssler <kleissle@uncaa. unc.edu> 

MHC Today: Women in Public Service Event December 15 

TEXT.htm 

If you are having trouble viewing this message, see it in your browser<http://clicks.~otoextinguisher.com/preview/? 
c=8165&~=223&p=6077dbgf7343d85c1856103cSc7067be&utm source=Fire%20En~ine%20RED&utm medium=email&utm campaign=November MtIC%2)’7~day> 

[MtIC Today - Connecting you with the news and events at Mount Holyoke College] 
November 2011 [feed] <http:/iwww mtholyoke edu/news/channels/22.rss>     [flickr] <http:/iwwwantholyoke.edu/go/:tlickr> [youtube] <http://wwwmtholyoke.edu/go/youtubenews> 
[twitter] <http:/iwww mtholyoke edu~/~o/twitter>     [facebook] <http://www.mtholyoke.edu/~o/facebook> 

News Update<http:i/www.mtholyoke.edu/news/channels/22istoriesi5683187>: A snowstorm on October .9-30 left most of the Pioneer Valley without power. ’]’he campus suffered extensive 
tree damage, but power has been restored, classes are back in session, and there have been no reports of injuries. You can see photos of the College after the storm 
here<http:/Twww:[]ickr.com/iphotosimhc/sets/72157627904851177/show/>. 

Around Campus 

[Princeton Review]<http://www.mtholvoke.edu/news/channelsi22/stories/5683181 > 

Women in Public Service Event December 15<http://www mthol¥oke edu/news/channels/22/stories/5683181> 
The U.S. State Department will host a December 15 colloquium to launch The Women in Public Service Ploiect a collaboration with MHC and the Sister colleges. 

Mountain Day Photo Gallew<http:/Avwa~.mtholgoke.edu/news/channelsi22/stories/5683149> 
With the pealing of the College bells at 7 am, President Lynn r asquerella declared Thursday, October 6, Mountain Day. See the 
photos<http://www.1ntholgoke.edv.’news/channels/22/stories/5683149>! 

Aidala Goes to Washington<http:i/~vw~v.mthol’coke.edu/news/channelsi22/storiesi5683175> 
Video: MHC’s Katherine Aidala traveled to the White House last month to meet President Obama and receive a Presidential Early Career Award for Scientists and Engineers. 

Salamon to Discuss Wendy Wasserstein Biography<http://www.mtholgoke.edv.’news/channelsi.2/stories/5683142 
As part of The fear of Wendy Wasserstein, New- York Times best-selling author Julie Salamon will discuss her critically acclaimed biography, Wendy and the Lost Boys, November 10 in 
Gamble Auditoriun~. 

Kristin Elmer’ 15 Earns Her Wings<htt’0://w~vw.mtholvoke.eduinewsichaunels/22/stories/5683153> 
Kristen Elrnnr ’15 had one more item on her "to do" list than most firsties before she came to Mount Holyoke this fall: She wanted to earn a pilot’s license. 

See more news from MHC<http ://www.mtholyoke.edu/news/channelsi22> 

Ne;vsmakers 

[ Joseph Ellis] <http ://w;vw latimes corrdnews/opiniordla-o e-ellis-mlk-20111019~0,7297429 story?track rss> 

LA Times: Ellis on Jefferson’s View<http://wv~v.latimes.cornJnews/opinion/la-oe-ellis-~r~-20111019 0.7297429.story?track~ss> 
Joseph J. Ellis, MHC’s Professor of Histoly’ on the Ford Foundation, brings the prescient words of Thomas Jefferson full circle in the October 19 Los Angeles Times. 

[Christ~pherBenfey]<http://~vww.n~times.c~m/2~/~/16/b~ks/revie~v/the-keats-br~thers-by-denise-gigante-b~k-reviewhtm~? r l&pagewanted all> 

Benfey Reviews Keats Biography for NYT<http://www nytimes.corn~’2011/10/16/b~ks/review/the-keats-br~thers-by-denise-gigante-b~k-review.htm~?~=1&pagewanted=a~> 
MHC’s Christopher Benfey revie;vs a new book by Denise Oigante, The Keats Brothers: The Life of John and George, for the New York Times Sunday Book Review-. 

[Andrew Reiter]<http://www.joILor~/2011/10/16/Ihiled-transitional-iustice-in-ea~-pt/#.TrAKW3Hle47> 

Reiter Featured in Journal of Foreign Relations<http://w~,;v.jotic org/2011/10/16/failed-transitional-iustice-in-e~vpt/# TrAKW3Hle47> 
In the Journal of Foreign Relations, Andrew G. Reiter, a ne;v assistant professor of politics, writes about bringing the Mubarak regime to justice in Egypt 

[ArtMuseumExhib~t]<http://articles.boston.comJ2011-10-23/ae/30313980 1 african-art-impressionist-trail-picture-book-art> 

MtlC Art Museum Noted in Boston Globe<http://articles boston.corn/2011-10-23/ae/30313980 1 african-art-impressionist-trail-picture-book-art> 
The Mount tlolyoke ~t Museum, part of the Museumsl 0 consortium, ~s a great place for regional travelers to visit this autumn, according to a special report in the Boston Globe. 

[~/2HC Gates] < http://chronicle.com/article/Top-Producers-of-US/129452/> 



Chronicle Ranks M[tC High in Fulbrlghts<http://chronicle.com/article/Top-Producers-of-US/129452/) 
With ten Fulbright wirmers for 2011-2012, Mount Holyoke ranks J2~urth among bachelor’s institutions, according to the Chronicle of Higher Education. (Subscription required.) 

See more MHC Newsmakers<http://wwwmtholyoke edu/news/channels/13> 

Upcoming Events 

Captain Charles Moore: "Plastic Ocean<http:i/www.mthol,/oke edu/news/channels/22istoriesi5683146>" 
November 7, 7:30 pro, Gamble Auditorium 

Hastorf Lecture: "Diversity and Citizenship Education in Multiculmral Nations"<https:/izebra.mtholyoke.eduiMasterCalendar/EventDetails.aspx? 

data hHr 80o3M7 J5k6aq 81-~UraasI3naXCrrmLuNoraJ~Kv35kWLh814kLhsUvO 1 kD0aUiPX> 
November 10, 4:15 pro, Hooker Auditorittm 

James Gustave Speth: "American Prospect" <http://www.mtholvoke.eduh~ewsichatmels/22/stories/5683144> 
November 10, 7:30 pro, Gamble Auditorittm 

Religion and the Public Square: "How Do We Talk?"<http://wa~w.mtholyoke.edu/wcl/howdowetalk.html> 
November 15, 7 pm, Gamble Auditorium 

Christmas Vespers at Motmt Holyoke<https:/izebra.mtholyoke.edu/MasterCalendar/EventDetails.aspx?data tKtrS0o3M7J61~SVH]pZZSSi6xU]iMa2kpEEs5Abq0sW%2fmeBC’voDiPzPuL% 
2bkCa%2fl nJX> 
December 4, 4 pm and 7 pm, Abbey Memorial Chapel 

Cl’uistraas Vespers in B~st~n<htt~s://secure.www.a~mnnic~nnecti~ns.c~tr~lc/I~ub/MH~/events/MH~231383~ .html> 
December 9, 8 pro, Old South Cl’mrch 

See all upcoming events<http:i/www.mtholyoke.edu/calendar/index.html> 

[N/fount Holyoke College] <http ://www.mtholyoke. edu/> 
Copyright ~ 2011 Motmt Holyoke College. i~KIC Today is published by the Office of Con~munications 

[http:/Tclicks.gotoextinguishercom/oi?c 8165&p 6077dbgf7343d85c1856103cSc7067be&t l&g 223] 
This message sent to kleissle@email unc.edu by mhc2003@mtholyoke.edu. 
Mount Holyoke College, Office of Commtmications 
50 College St. 
South Hadley, IVL/k 01075 

You opted in to this list fi’om: Mount Holyoke College 
Unsubscribe<http://clicksgotoextinguisher.col~’mana~ei?~ 223&c 8165&p 6077dbgf7343d85c1856103cSc7067be&l 0&utm sotu-ce Fire%20Engine% 
20RED&utm medium email&utm campaign November MHC%20Todav> 



From: 

Sent: 

To: 

Subject: 

Attach: 

"Blanton, Brent S" <blanton@uncaa.unc.edu> 
Monday, November 21,2011 10:49 PM 

Amy Kleissler <kleissle@uncaa.unc.edu> 
Finals Reviews: Initial Draft 

TEXT.htm; image001 .j pg 

Hi Amy, 
Attached is the initial draft of the finals reviews. These are not all-inclusive but cover the courses with a higher volume of student- 
athletes in them. If this passes muster, I will send it around to the tutors for their approval, along with a call for all others that cover 
the smaller sessions. 

Also, please calm my fears and tell me that LAs will not be required during finals. 

Thanks, 
B 

Brent Blanton 
Associate Director 
Academic Support Program for Student-Athletes 
Center for Student Success and Academic Counseling 
Undergraduate Education 
College of Arts and Sciences 
University of North Carolina, Chapel Hill 
(919) 962-9536 ofc I (919) 962-8247 fax 
~ :iita~ee~b~ue. cs~-v.com<~ :iita rhee~bh~e.c sJ~., comi> 

Loudermilk Center for Excellence 
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From: 

Sent: 

To: 

Cc: 

Subject: 

Attach: 

"Blanton, Brent S" <blanton@uncaa.unc.edu> 
Monday, December 5,2011 11:02 AM 

Beth Bridger <bridgerb@uncaa.unc.edu>; Beth Lyons <emlyons@uncaa.unc.edu>; 
Jennifer Townsend <jtownsend@uncaa.unc.edu>; Kym N Orr <orr@email.unc.edu>; 
Tony Yount <tonyyount@uncaa.unc.edu>; Spencer Welborn <welborn@uncaa.unc.edu> 

Kendra Hancock <khancock@uncaa.unc.edu>; Amy Kleissler 
<kleissle@uncaa.unc. edu> 

Updated Review Schedule 

TEXT.htm; image001 .j pg 

These will continue to come as tutors continue to update me after speaking with students. This is the latest... 
B 

Brent Blanton 
Associate Director 
Academic Support Program for Student-Athletes 
Center for Student Success and Academic Counseling 
Undergraduate Education 
College of Arts and Sciences 
University of North Carolina, Chapel Hill 
(919) 962-9536 ofc I (919) 962-8247 fax 
~:iimrheelb~e.cs~v.com<~:i7~arheelblue.cs~v.colrv’> 

Loudermilk Center for Excellence 
PO Box 2126, CB 3107 
Chapel Hill, NC 27515-3107 
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From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu> 

Thursday, December 15, 2011 10:28 PM 

Brent Blanton <blanton@uncaa.unc.edu> 
"-description 

I started to write down the things I could think of, but then realized that you probably have dozens more you could add! After you 
complete the list, then let me know what you can delegate to me or Kendm or anyone else. Let me know! 
thanks, 
A 

Tutor Coordinator Responsibilities 

o Establish relationships w/departments to recruittutors 

o Recruit monitors 
o Interview & hiring process 
o Monitor paperwork trail of each staff member fortraining/compliance accountability 

o Beginning of semester schedule 1200+ appointments 
o Tutorial program-related database management 

o Daily monitor of new tutoring requests 
o Respond to daily emails re tutoring issues 

o Manage & schedule room assignments 

o Coordinate running of study hall twice a week, andensure AC coverage remainder 
o Manage payroll system for tutorial staff 
o Plan for upcoming semester tutoring needs 
o Monitor tutor budget 

o Plan for & execute semester opening tutortraining 

o Plan & execute monthly/hi-semester tutortraining [Brad/Beth L??] 

o Daily printing & distribution of ff 
o Daily data entry from ff 
o Daily monitoring of ff to be aware of issuesneeding follow-up with staff 

o Photocopy and distribution of completed ff 

o Film observations each semester 
o Evaluation follow-up meeting w/tutor 

o End-of-semester coordination of paperwork,including any necessary separation letters 

o Work through process of CRLA certification [newperson] 



The University of North Carolina at Chapel Hill 

AUTHORIZATION FOR BACKGROUND CHECK FOR STAFF AND FACULTY 

TO BE COMPLETED BY THE CANDIDATE/APPOINTEE 

FIRST GIVEN MIDDLE MAIDEN LAST 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT 

SOCIAL SECURITY #* DATE OF BIRTH SEX RACE 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT 

*Your social security number is being requested by the University to conduct a residence history and criminal conviction background check 

consistent with University policy. You are not required to disclose your social security number; however, if you do not disclose your social 

security number you will not be considered for employment. 

Please list all names by which ’ou have been known, along with the dates each name was used: 

NAME DATES USED NAME DATES USED 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

NC DRIVERS LICENSE # 
(if required for position; 
not applicable for unpaid 
appointments) 

{ FORMTEXT 

} 

I have held an out-of-State drivers license that has been valid within 
the last 12 months. If the answer is yes, provide the following 
information: 

OUT OF STATE DRIVERS 
LICENSE # 

ISSUING 
{ FORMTEXT } STATE 

CURRENT RESIDENCE (street, city, state, zip): { FORMTEXT } 

IF CURRENT RESIDENCE IS NOT PERMANENT, 
GIVE PERMANENT RESIDENCE (If permanent { FORMTEXT } 
address is a non-U.S, address, include country): 

{    { 
FORM FORM 

CHECK CHEC 

BOX } KBOX 

Yes } No 

{ { 
FORM FORM 

CHECK CHEC 

BOX } KBOX 

Yes } No 

{ { 
FORM FORM 

CHECK CHEC 

BOX } KBOX 

Yes } No 

Are you currently an employee of the University of North Carolina at Chapel Hill? 

Have you ever lived or worked outside of North Carolina? If yes, complete page 2 of this form. 

{ 
FORM 

CHECK 

BOX } 
YES 

{ 
FORM 
CHECK 
BOX } 
NO 

{ 
FORMTEXT 

} 

Have you ever been convicted of an unlawful offense? If yes, list below the county, state, and date of the 

conviction and crime!offense for which you were convicted. Prayers for Judgment Continued (PJCs) and 

non-contested charges must be included, unless you have acted to expunge your record. If more space is 

needed, check here { FORMCHECKBOX } and attach additional pages. 

DATE    I LOCATION (county and state) I CRIME/OFFENSE I 

Rev (08-15-2011) Equal Opportunity Employer Page { PAGE } of { NUMPAGES } 



The University of North Carolina at Chapel Hill 
{ 
FORMTEX { FORMTEXT } { FORMTEXT } 
T} 
{ 
FORMTEX { FORMTEXT } { FORMTEXT } 
T} 
{ 
FORMTEX { FORMTEXT } { FORMTEXT } 
T} 
I hereby certify that all information I have provided on this Authorization is true and complete to the best of my knowledge and 
belief. I understand that electronic submission of my Authorization indicates my consent to the University’s verification of any 
information contained in this Authorization, including by obtaining a consumer report for employment purposes from a 
Consumer Reporting Agency. I understand that by admitting to a conviction for any unlawful offense, I will not be disqualified 
automatically from consideration for employment or unpaid appointment. I understand for employment that false or misleading 
information or documentation, or an omission or failure to include all relevant information, may result in rejection of my 
application, action up to and including termination if hired, and/or criminal prosecution. I understand the University complies 
with State law and is required to terminate me if false or misleading information is given in order to meet the requirements for 
the position for which I am hired. For unpaid volunteer, intern, or visiting scholar appointments, I understand that false or 
misleading information or documentation, or an omission or failure to include all relevant information, may result in not being 
appointed or termination of my affiliation with the University. 

Candidate/Appointee Signature Date 

Candidate section continued on next page 

Rev (08-15-2011) Equal Opportunity Employer Page { PAGE } of { NUMPAGES } 



The University of North Carolina at Chapel Hill 

AUTHORIZATION FOR BACKGROUND CHECK FOR STAFF AND FACULTY 

TO BE COMPLETED BY THE CANDIDATE/APPOINTEE 

CANDIDATES: If you have lived or worked outside of North Carolina, please list the States, dates lived or worked in those 

locations, cities, counties, and the name(s) used at those locations since you attained your majority (18 years or 

older). 

FIRST GIVEN MIDDLE LAST SOCIAL SECURITY # 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

LAST NAME(s) USED AT EACH STATE DATES (YR TO: YR) CITY COUNTY 
LOCATION (if different from above) 

{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 

TO BE COMPLETED BY THE DEPARTMENT OF PUBLIC SAFETY 

OTHER LOCATIONS DISCOVERED IN COURT SEARCH: 

LAST NAME(s) USED IN EACH STATE 
STATE DATES (YR TO: YR) CITY COUNTY 

(if different from above) 

Rev (08-15-2011) Equal Opportunity Employer Page { PAGE } of { NUMPAGES } 



The University of North Carolina at Chapel Hill 
{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 
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The University of North Carolina at Chapel Hill 

AUTHORIZATION FOR BACKGROUND CHECK FOR STAFF AND FACULTY 

FIRST GIVEN MIDDLE LAST SSN 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

TO BE COMPLETED BY HIRING/APPOINTING DEPARTMENT 
ENSURE THAT ALL SECTIONS ARE COMPLETELY FILLED BEFORE SUBMITTING TO BACKGROUND INVESTIGATOR. 
INCOMPLETE FORMS WILL BE RETURNED TO THE REQUESTING DEPARTMENT’S CONTACT TO BE COMPLETED. 
If a driver’s license check is required, please send or fax a legible copy of the candidate’s driver’s license to Background 
Investigations using the contact information below. 

Driving a motor vehicle (State-owned or personal/other) is required by hiring department to perform assigned 
duties. (If answer is yes, a driver’s license check is required.) 

If answer to above is yes, please indicate type of vehicle (choose all that apply). 

POSITION/APPOINTMENT TYPE: 

POSiAPPT TITLE: 

POS# (SPA ONLY): 

CONTACT NAME: 

DEPTiSCHOOL NAME AND NUMBER: 

CONTACT PHONE #: 

CB#: 

ACCOUNT # FOR FEE: 

OHR EMPLOYMENT CONSULTANT: 

{ FORMCHECKBOX } 
FACULTY 

{ FORMCHECKBOX } 
EPA NON-FACULTY 

{ FORMCHECKBOX } 
POST DOC 

{ FORMCHECKBOX } 
EPA TEMP 

{ FORMTEXT 

{ FORMTEXT 

{ FORMTEXT 

{ FORMTEXT 

{ FORMTEXT 

{ FORMTEXT 

{ FORMTEXT 

{ FORMTEXT 

¯ For SPA Permanent employees, Volunteers, Unpaid Interns, 
Consultant. 

° For Faculty, send this form to the Dean’s Office. 
° For EPA-NF, Temps and other persons, send this form to: 

Background Investigator 
UNC Public Safety 
AOB, Suite 2300, CB# 1620 
Chapel Hill, NC 27599 
Fax: 919-962-4279 
Phone: 843-4413 or 962-9768 

{ 
FORMCH 
ECKBOX 
} YES 
{ 
FORMCH 
ECKBOX 
} NO 

{ FORMCHECKBOX } 
STATE-OWNED 
{ FORMCHECKBOX } 
PERSONAL/OTHER 

{ FORMCHECKBOX } SPA PERMANENT 

{ FORMCHECKBOX } SPA TEMP 

{ FORMCHECKBOX } OTHER 

} 

} 
} 
} 
} 
} 
} 
} 
and Visiting Scholars, send this form to your Employment 

TO BE COMPLETED BY THE DEPARTMENT OF PUBLIC SAFETY 

DATE RECEIVED: { FORMTEXT } 

DATE RETURNED: { FORMTEXT } 

CHECKS COMPLETED: { 
FO EPLS/OIG 

{ 
Date check performed: FORMTE 

XT } 
{ No criminal conviction(s) found. 
F 
O 
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{ 
FO 
RM 
CH COURT SEARCH 
EC 
KB 
OX 
} 

FO 
RM 
CH NC DL CHECK 
EC 
KB 
OX 
} 

JOURNAL ENTRY#: 

DATE ENTERED: 

AMOUNT DUE: 

The University of North Carolina at Chapel Hill 
RM 
CH 
EC 
KB 
OX 
} 

FO 
RM 
CH SEX OFFENDER 
EC 
KB 
OX 
} 

FO 
RM 

CHAoC 
EC 
KB 
OX 
} 

{ 
FO 
R 
M 
C 
HE NO CS RESULTS 
C 
K 
B 
O 
x} 

{ 
FO 
RM 
CH 
EC CASTLE BRANCH* 
KB 
OX 
} 

FO 
RM 
CH OUT OF STATE DL 
EC 
KB 
OX 
} 

R 
M 
C 
H 
E 
C 
K 
B 
O 
X 
} 
{ 
F 
O 
R 
M 
C 
H 
E 
C 
K 
B 
O 
X 
} 
{ 
F 
O 
R 
M 
C 
H 
E 
C 
K 
B 
O 
X 
} 
{ 
F 
O 
R 
M 
C 
H 
E 
C 
K 
B 
O 
X 
} 
{ 
F 
O 
R 
M 
C 
H 
E 
C 
K 

Criminal issue(s) found; agree(s) with 
application. 

Criminal issue(s) found; do(es) not agree 
with application. 

Possible criminal record found; further 
review needed. 

Valid Driver’s License confirmed. 
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The University of North Carolina 
B 
O 
X 
} 
{ 
F 
O 
R 
M 
C 
H 
E 
C 
K 
B 
O 
X 
} 
{ 
F 
O 
R 
M 
C 
H 
E 
C 
K 
B 
O 
X 
} 
{ 
F 
O 
R 
M 
C 
H 
E 
C 
K 
B 
O 
X 
} 
{ 
F 
O 
R 
M 
C 
H 
E 
C 
K 
B 
O 
X 
} 
{ 
F 
O 

at Chapel Hill 

Driving record clear. 

Driving issue(s) found; agree(s) with 
application. 

Driving issue(s) found; do(es) not agree 
with application. 

Possible driving record found; further review 
needed. 

Charge made to the listed account. 
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* Federal and Out of State included. 

The University of North Carolina at Chapel Hill 
R 

M 

C 

H 

E 

C 

K 

B 

O 

X 

} 
INIT: { 
FORMTEXT } 

FILE#: { FORMTEXT } 
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Full Name: 

Last Name: 

First Name: 

Tracy Harris 

Harris 

Tracy 

Business 

Phone: 

962-7852 

E-mail: tuh@uncaa.unc.edu 



Full Name: 

Last Name: 

First Name: 

Tracy Harris 

Harris 

Tracy 

Business 

Phone: 

962-7852 

E-mail: tuh@uncaa.unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Friday, December 23, 2011 10:14 PM 

Bradley Bethel <bbethel@uncaa. unc.edu>; Wally Richaxd~n <wrich~uncaa. unc.edu> 

"~-Don’t read until after break 

Amy’s notes frown cont~rence.doc 

Hello~- 
Attached is a document I created for myself after attending the N4A Drive-ha conference in 2010. The notes focus primarily on commumcation skills, and thoughts on how NCSU runs their 
tutoring program I thought that perhaps some of NCSU’s practices might be food for thought for us as ~ve prepare for the spring and a new head coach. 
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Thoughts from the Drive-In Conference, April 30, 2010 
"serving students to the highest level possible" 

Workshop on Communication: [facilitator put these 4 images on screen, asking us to 

pick one] 

® A 
Z 

Squares: 

Circles: 

Triangles: 

Z’S: 

follow rules, are detailed oriented, structured. 
harmonizers, want people to be happy, want support 

are task driven, value competition, get right to the point 

think outside the box, are colorful/expressive/optimistic, brainstorm 

We must know what kind of person it is that we are trying to communicate to, 

and communicate in a manner that they are receptive with. 

Regarding your audience, keep in mind: 

® What has created his perceptions? 
¯ His peers & family, his life experiences, his culture 

We need to worry about how we are perceived because it can be more 

important than the actual facts that we are trying to portray. 

o How we can get them to respond will be based upon how they formed 

their beliefs of what we have said to them. 

o In order to be successful in our goals, we must know what our audience 

values. His values are what motivates him -put yoursel_j~in your students" 

shoes. 
¯ In the case of our unmotivated, at-risk students, he will not be 

motivated by long-term, intangible goals such as a college degree. 

May be motivated by: 

If you work for i hour and get 2 pages done to my 

satisfaction, I will be off your back. - advisors of his back, 

coach off his back, you can get a lower grade in that hard 

science you have to take next semester, etc. 

Intention of your message vs. how you & your message are perceived: 

o Squares can be seen as inflexible, critical, exacting & stubborn 

o Circles can be seen as wanting to be diplomatic and cooperative, but also 

as weak, people-pleasers. 

® Triangles can be perceived as cold, insensitive, & dominating 

o Z’s can be perceived as unrealistic, careless, disruptive, & emotional 



{PAGE } 

When dealing with coaches regarding at-risk students, remind them 

(diplomatically!) "this is who you recruited, then take them through the process 

of what you have provided this student. This is a conversation for Robert or John 

Blanchard to have. "You recruited this student. We have provided the extent of 

our services available to this student. You need to cough up the money to 

continue services for this student." 

What is happening at NC State: 

¯ BIG MESSAGE : All parties have bought into the program. This mandate comes 

from the top down - Provost, Athletic Director, Director, counselors, 

mentors/tutors. One message, one set of standards, one response. Everyone 

has to be strong and stick to their guns; no negotiation. Final responsibility is 

put back on the coach to manage his student - "you recruited him, you get him 

to follow our rules. If not, you will deal with him on your own." 

When there is an issue, the head of ASEP deals with it-one voice and avenue of 

communication. She is the one who is out on campus, forming relationships 

with departments and recruiting staff. One voice for all of athletics on this front. 

Policy (fall and spring Semester)/3-Point Policy (each summer session) 

1 no show = 1 point 

2 tardies (at least 15 minutes) = 1 point (or ½ pt per tardy) 

2 unprepared sessions = 1 point (or ½ pt per tardy) 

(Unprepared = Ifa tutor states this in a session report and/or an ASEP 

administrator observes) 

(A student is expected to bring syllabi and class materials (books, notes, 

etc) to each session or it will count as an unprepared session) 

Must cancel session more than 4 hours in advance to be in the clear- 

must get coach on board for this- meetings can’t pop up. If you are 

notified of doctor appointment, rehab or trainer session, etc. >4hrs in 

advance, it is excused. Otherwise, it isn’t. -> overall message is that 

student is responsible for thinking ahead, and the team staff must do the 

same. 

Should a student athlete reach 5 points, then the student athlete loses 

his/her privileges from the Academic Skills Enhancement Program for the 

rest of the semester. Should a student athlete reach 3 points in a summer 
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session, then the student athlete loses his/her privileges from the ASEP 

for the rest of the session. When this threshold is met, a meeting takes 

place between the student, coach, academic counselor, director of 

ASPSA, and athletic director. [it seemed as though they do this meeting 

at around 3 points actually as a real come-to-Jesus for coach and 

student). 

The 5-Point System has the full support of Provost, Academic Director, Academic 

Center Director, and the coaches. The message came from the top down, "this is 

what we are doing, and you will buy in." When a coach was resistant, it was the 

Director of ASPSA who then said to the coach, "we have rules. Your student- 

athlete is not complying with our rules. Would you like to provide money out of 

your budget to provide your own tutoring of this athlete?" The head of NCSU’s 

ASEP reported that some coaches, when confronted with this choice, began to 

provide the necessary money. (Kym says that Roy Williams does this?) 

There is no earning back of points within the semester - the student is 

simply doing what he/she was supposed to be doing in the first place. 

Each student is entitled to one warning per semester, but that is one 

warning across the board (not one for each type of infraction). 

Their tutors wear nametags much like ONE cards, displayed prominently. 

In order to get more help with all of the day-to-day minutia, the GA’s and 

interns all have to do time in academics on a regular basis - they are 

monitoring study hall - if they are going to learn college coaching, part of 

college coaching is academics © 

Physical set up of their study hall: "baseball rule" 
o No backs to the wall, no comfy chairs 

Computer screens are always in full view of monitor; students must 

ask to use computer. [Elon has seen a significant decrease in use of 

computers period since the firm crackdown on nonacademic 

websites. Less use of computers and greater use of books.] 

Monitors may not read or do their own work. Monitors/LA’s/tutors 

are not permitted to have phones or computers out. You are to lead 

by example, and are there to work. 

Thoughts for our study hall: 
¯ With all academically at-risk students (based upon high school or college 

performance), have them sign a contract similar to bounceback that clearly 
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states the radical consequences possible. NCSU does this in a meeting with the 

student, coach, academic advisor, and (Robert & Blanchard). 

They conduct workshops for tutors/mentors: 

o CommanicaHon Skills: Doyou work with students" who are not quite vocal? 

Would you like to know how you could read your students? In ~his training, 

you will learn how to pick up ~I1 ~,pes of communication cues and le~rn 

how to pull in/brmation you need)?om them to help them in sessions. 

Alternative Tutorin,g Methods (as forum on Sakaf): Does your student seem 
disinterested in the material bein~j covered? Can’~ seem to getyour student 
excited about the learning process? In this workshop, we discuss some of the 
creative tutoric9 activities that you and your peers" have used to chan~qe the 
atmosphere of the tu~orin8 session. Brin8 the 8ames, ~ools, idea.~ s~rategies 
~hat you have used to ~jet your students jumps~ar~ed and,qe~ ready ~o share 
in this open discussion! 

Best Practice.for Team Study Hail: Led by Wally and Coach Fedora. The 

purpose of this workshop is to review best practices for team stud~v hail and 
evaluate the reasoning behind these ideas. Special )bcus wilI be placed upon 

how to best prepare for stud)’ hall sessions, and dealing with difficult 

scenario& 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu; 

Monday, Januao~ 2, 2012 7:59 PM 

Bradley Bethel <bbethel@uncaa.unc.edu> 

"~-upcoming 

On my agenda f,ar the morning was to: 
1. enter LA spring availabili~ into the database 
2. double check that the color schedule we created thus far is accurate 
3. begin plugging in the appointments you and I discussed into the database 

Do you have anything else you would like to add to my to-do list? At some point I would love to get together with you so that we can talk about the trainings and workshops, etc. I’ve had a 
couple of ideas pop into my head over break. 

I was wondering if we should have a meeting with Wally/Tia/Jaimie re getting down to brass tacks about upperclassmen independent stu@ -- how it is going to be accomplished and ;vhen. 
From talking with Jaimie and Tia I have the feeling that it is being sort of turfed to you (and me as a subset of you), but I am not sure that stu@ hall in that sense is your responsibility? One 
thought I had ;vas this: other aca demic advisors such as Beth L, Beth B, and Jema each mn their own stu@ halls, and they’ run it themselves. For example, each of our counselors would pick 
a day/time ;vhen their own students who are mandated to study hall ;vould come into the AC, and spend X hours in an IS setting, with their advisor in attendance During that study hall 
session that advisor would be able to g~ve their students any necessary announcements, check in on assignment progress, make sure they are progressing, etc This would be separate iicom 
any’ PM duty- they have as study hall monitor during the week. Thoughts? 

Also, it is probably a good idea to set up a meeting with Brent to let him know of the new" plans as you and I need to begin to plan out the physical set up of the evening appointments -- I 
would think we desire the LA’s working in the smaller tutorial rooms rather than sharing the large classrooms as they have been. Brent may balk at this but 1 ) won’t we have fewer tutorial 
session appointments, and so therefore fewer room requests overall? 2) the larger classrooms of 2406 and 2408 would then be free for the students in IS (OL YM since FB will be in during the 
day?) to use, thus making the reading areas quieter. If~2~r any’ reason Wally/Jaimie/Tia have aW of their students attending at night ~2~r any type of IS situation, all of them would meet in the 
dedicated ~2~otball sturdy hall room. 



Full Name: 

Last Name: 

First Name: 

Tracy Harris 

Harris 

Tracy 

Business 

Phone: 

962-7852 

E-maih tuh@uncaa.unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Kendra Hancock <khancock@uncaa.unc.edu~ 

Wednesday, Jannary 4, 2012 12:08 PM 

Amy Kleissler <kleissle@uncaa.~mc.edu> 

Internship [,earning Agreement/ContracVEvaluation documents 

TEXT.htm; Intern Contract Fonn.doc; Learning Agreement.doc; SpAd onboarding checklist.doc; UNC Internship Guidebook.doc; 

Evaluation Timeline Internship Checklist.doc; Intern Evaluation.doc; Internship Experience EwJuation.doc; Supervisor Evaluation.doc 

Attached is the internship documents which define responsibilities and benefits for the employee (student) and the athletic department It is all located on the J drive in the Sport 
Administration Graduate Internship Folder 
I think I’m going to modify,! the documents to create my job description/working agreement for the Spring semester. Let me know if you have any questions. 

Thanks, 
Kendra 

Kendra ttancock 
Academic Support Program [’or Student-Athletes 
UniyersiW of North Carolina at Chapel Hill 
(919) 962-9146 
khancock@uncaa, unc edu 
If you believe in your dreams, you can achieve them! 



Appendix B - Internship Contract Form 

The University of North Carolina 

Sport Administration Graduate Program 

Intern Contract Form 

Internship Supervisor Information 

Department: 

Functional Area: 

Supervisor Name: 

Title: 

Address: 

City, State, Zip: 

Phone: Fax: 

Email: 

Internship Information 

Department: 

Internship Name: 

Internship Title: 

Internship Address: 

City, State, Zip: 

Phone: Fax: 

Intern UNCAA Email: 

Start Date: 

Stop Date: 

Hours/week: 

Holidays: 

Other: 

Please provide in writing and discuss the following elements with the intern: 

Internship Description: describe the primary responsibilities and duties of the intern (location, 

travel requirements, office/work space available and compensation) 

Benefits for Intern: what skills perspectives, contacts or other benefits can the intern expect to 

derive from the experience? 

~ Specific Expectations: what final set of "deliverables" do you expect to see? 

Skills: what special skills must the intern have in order to be competitive and successful 

throughout the experience? 

UNCAA Supervisor’s Signature: 

Intern’s Signature: 

Date: 

Date: 



Appendix C - Learning Agreement 

The University of North Carolina 

Sport Administration Graduate Program 

Learning Agreement 

The objectives to be gained through the internship experience differ based on the functional unit within the department. 

Due to this variance, a written contract between the intern and supervisor is a useful communication tool. Establishing 

learning goals ahead of time will help the intern gain more from the experience because s/he will better understand what 

and how s/he is learning from the internship. It also serves as the basis for mutual understanding and expectations between 

the intern and internship supervisors. It is important that an intern is clear about why s/he is pursing an internship while 

being flexible and open to opportunities that may arise during the internship. 

Learning Agreement Information 

Intern: 

Functional Unit: 

UNCAA Supervisor Name: 

Please review/complete the subsequent items as the basis for the Learning Agreement. 

[~ 1. Responsibilities Duties as prescribed Internship Contract. and of intern in the 

~] 2. Details of Supervision (describe how the intern will be guided, mentored, supervised to 

enhance the quality of the learning experience): 

l~ Establish Conference with intern 3. Bi-Weekly Supervisory 

Day of week: Mon Tues Wed Thurs Fri Time of day: 

Beginning on 

l~ 4. Identify possibilities for Outside Readings (books, newspapers, magazines, journals, 

websites): 

1~5.     Complete Learning Agreement on following page your UNCAA the the in consultation with 

Supervisor. It should include an intern’s mission, goals and action plans. What do you 

hope to gain from your internship experience? In short, what is your mission? What types 

of goal will you need to attain in order to accomplish the mission? How will the goals be 

achieved? 

6. Review Intern Evaluation and have the UNCAA Supervisor provide a reference point for 

the basis of evaluation as well as specific application to functional unit. 



UNCAA Supervisor’s Signature: 

Intern’s Signature: 

{ PAGE } 

Date: 

Date: 



Department of Exercise & Sport Science 

University of North Carolina at Chapel Hill 

ONBOARDING for Graduate Sport Administration Internship 

Name: Start date: 

Functional Unit: Supervisor: 

RS A¥ 

{ FORMCHECKBOX } Provide intern with Athletics Department Manual (see ]: drive). 

{ FORMCHECKBO× } Assign "mentor" within functional unit to answer general questions. 

{ FORMCHECKBOX } Review key 

policies. 

Anti-harassment ¯ Personal conduct standards 

Vacation and sick leave ¯ Progressive disciplinary actions 

Holidays ¯ Security 

Time and leave reporting ¯ Confidentiality 

Overtime ¯ Safety 

Performance reviews ¯ Emergency procedures 

Dress code ¯ Visitors 

E-mail and Internet use 

{ FORMCHECKBOX } Review 
general administrative 

procedures. 

:. Office/desk/workstation ¯ Telephones 
¯ Keys ¯ Building access cards 
¯ Mail (incoming and outgoing) ¯ Conference rooms 
¯ Shipping ¯ Expense reports 
¯ Business cards ¯ Office supplies 
¯ Purchase requests 

{ FORMCHECKBOX } Give introductions to staff of functional unit and key personnel during tour. 

{ FORMCHECKBOX }Tour of facilii ¯ Restrooms : ¯ Bulletin board i ¯ Kitchen 
¯ Mail rooms : ¯ Parking : ¯ Coffee/vendingmachines 
¯ Copy centers ¯ Printers :. Cafeteria 
¯ Fax machines ¯ Office supplies i ¯ Emergency exits and supplies 

POSITIONINEORMATIO 

{ FORMCHECKBOX } Introductions to functional unit and organizational chart. 

{ FORMCHECKBOX } Review job assignment, orientation and onboarding. 

{ FORMCHECKBOX } Review job description, performance expectations and evaluations (see Internship 

{ FORMCHECKBOX } Review job schedule and hours (see Internship Contract). 

{ FORMCHECKBOX } Review payroll timing, time cards (if applicable), and policies and procedures. 

{ FORIVlCHECKBOX } Hardware and software re " E-mail ¯ Microsoft Office System ¯ Databases 

. Intranet ¯ Data on shared drives ¯ Internet 



{ FORMCHECKBOX } Provide intern with Sport Administration Graduate Program Internship Guide 

and Manual. 

{ FORMCHECKBOX } Assign faculty supervisor to help reflect on the internship experience. 

P O S l T ION INF OR M ATI ON i 

{ FORMCHECKBOX } Complete Internship Contract with department supervisor: return to facult 

{ FORMCHECKBOX } Establish day and time for bi-weekly department supervisory conference. 

{ FORMCHECKBOX } Share Internship Guidebook with department supervisor, namely evaluatio 

{ FORMCHECKBOX } Conduct first bi-weekly department supervisory conference. 

{ FORMCHECKBOX } Conduct first monthly faculty supervisory conference. 

{ FORMCHECKBOX } Attend Sport Administration Leadership Seminars. 

INTrODUCtIONS AN ~OURS ~ 

{ FORMCHECKBOX } Give introductions to department staff and key personnel at State of Depal 

{ FORMCHECKBOX } Conduct "walk arounds" at the following facilities (if appropriate): Carmich 

Kenan Field House, Kenan Football Center, Ernie Williams Athletic Center, Smith Center, 

Eddie Smith Field House, Koury Natatorium 

P O $I ~ION INF OR M ATI ON ii 

{ FORMCHECKBOX } Complete Learning Agreement with department supervisory: return to fact 

{ FORMCHECKBOX } Establish day and time for faculty supervisory conferences. 

{ FORMCHECKBOX } Begin SpAd:~ shadowing. 



Sport Administration 
Graduate Internship 

Guide 

University of North Carolina 
Department of Exercise and Sport Science 

& Department of Athletics 
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UNC SPORT ADMINISTRATION GRADUATE INTERNSHIP PROGRAM 

Introduction 

The University of North Carolina Sport Administration Graduate Program requires the 

completion of a year-long internship in the UNC Department of Athletics during the second year of the 

two-year master’s degree program. In conjunction with this internship experience, students must also 

enroll in a reflective and active-learning evaluation seminar, EXSS 750/751, during both the fall and 

spring semesters of that same internship year. The internship, participation in EXSS 750/751, and the 

completion of a masters’ thesis during the second year, allows UNC Sport Administration graduates to 

engage in a unique metadiscrete experiential learning experience found nowhere else in United States 

higher education. UNC is truly the environment where college-sport research and hands-on practical 

experience come together; the UNC Sport Administration graduate program develops scholar- 

practitioners. 

UNC Sport Administration graduate students have the opportunity to complete their 

internship in one of the pre-eminent college athletic departments in the United States. The internship 

program is designed to provide students with practical experiences within functional areas within the 

UNC Athletic Department including: ticket office, athletic business office, sport marketing, Olympic 

sport operations, Smith Center operations, student-athlete development, football operations, Tar Heel 

Sports Marketing, Ram’s Club, and compliance/eligibility. 

The internship experience provides each student with an opportunity to gain practical college- 

sport management experience needed for success in the competitive intercollegiate athletics job 

market. Understanding that many sport administration careers are service-oriented, learning is 

enhanced by the opportunities for hands-on experience and maximized when qualified professionals 

provide supervision. 
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The internship experience is also designed to allow each student to grow professionally, 

identify their strengths and weaknesses, apply learned theory to practical situations, and gain an 

appreciation of the role, duties, and responsibilities that are a part of a college sport administrative 

career. To obtain these benefits the UNC Sport Administration graduate program requires its students 

to participate in an internship experience and fully cooperates with the UNC Athletic Department in 

providing qualified professional staff to help each student - and future young professional - reach their 

full potential. 

The Objectives 

At the conclusion of the internship, each student will have: 

1. Developed a concept of the integration of theory and practice; 

2. Gained knowledge and leadership experience; 

3. Had first-hand experience in varying capacities in leadership, supervision, and 

administration; 

4. Had first-hand experience in program, event, or facility development, operation and 

management; 

5. Gained knowledge of ineffective and effective professional areas and behaviors; 

6. Determined their degree of commitment to a college-sport career; and 

7. Developed and refined understanding of human relations and the ability to get along 

with people. 

The cooperative efforts of the UNC Sport Administration student, the UNC Sport 

Administration graduate faculty, and the UNC Athletic Department are directed towards making these 

objectives a reality. 
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UNC ATHLETIC DEPARTMENT CONSIDERATIONS 

By accepting a Sport Administration (SpAd) intern, the UNC Athletic Department is assisting in 

the preparation of future professionals in the field of college-sport administration by helping the UNC 

SpAd graduate program produce individuals better qualified for responsible positions. 

The UNC Athletic Department possesses a desire to participate in this educational process and 

is willing to cooperate with SpAd graduate program in developing and training these young 

professionals. Thus, the UNC Athletic Department will assign a qualified staff member to serve as the 

UNC Athletic Department Supervisor (UNCAA Supervisor) for each student during his or her entire 

internship experience. 

Benefits of Internship Program to the Profession 

The UNC SpAd Internship program provides SpAd graduate students with an in-depth 

insight into the operations of a college athletic department. Hence, they enter the 

field more aware of their roles and responsibilities, thus 

Providing a mechanism whereby the sport administration profession can screen future 

members prior to their full-time employment. 

Benefits of Internship Program to the UNC Athletic Department 

1. Contributes to the education and preparation of future professionals; 

2. Allows the UNC Athletic Department to broaden its base of service by utilizing the 

SpAd graduate student and SpAd program resources; 

3. Compares the department’s practices with student classroom learnings; 

4. Stimulates the UNC Athletic Department’s professional staff and strengthens the 

department’s in-service development program; and, 

5. Provides the department with an opportunity to evaluate prospective staff candidates 

for potential employment. 

Intern Placement 
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Placement of interns is the result of a formal process, including extensive consultation and 

collaboration between the UNC SpAd graduate faculty and UNC Athletic Department administration. 

UNC Athletic Department Intern Supervision 

It is requested that the UNCAA Supervisor or a designated representative conduct, at a 

minimum, bi-weekly (i.e., every two weeks) conferences with the intern to discuss definite means to 

gain desirable internship experiences and information not usually obtained in general staff 

conferences or while working on the job. These conferences should also help the intern understand 

the total concept of the department through the discussion of actual problems and situations in the 

functional area or department’s operation. In addition, assistance may be given to help the intern 

prepare the portfolio that the SpAd graduate program requires concerning the internship experience. 

Appropriate points of discussion (applicability depending on departmental scope and intern 

responsibilities) include the following functional area or departmental topics: 

Administration-The intern should study and observe in action the department’s policies, 

procedures and practices. This effort would include the legal status of the department, staff 

relations, budgeting and record-keeping procedures, personnel and supervisory practices, and 

general staff relations. 

Program Services -The intern should attempt to help plan, organize and manage a program of 

activities, events and/or services characteristic of the functional area involved, and be involved in 
helping to carry out those programs and services. 

Plannin~ and Facilities - The intern should gain practical experience in facility planning and 

operation. This effort would include experiences in long-range planning as well as the layout and 

operation of facilities and areas used in ongoing programs or events. 

Maintenance - The intern should be scheduled and assigned to various operations to provide a 

number of learning experiences in the area of maintenance management and operations. 

General Experiences - The intern should gain experience in managing public relations challenges, 

attend functional area or department meetings, work with committees, visit individuals in the 

department and the local community, and receive broad functional area and/or department 

experiences during the internship experience. 
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UNC Athletic Department Responsibilities 

The Department’s responsibilities are to: 

1. Appoint an Intern Supervisor to work directly with the intern(s); 

Promptly complete and return all reports on the intern to the appropriate SpAd 

Faculty Supervisor; 

Constructively evaluate the intern as if he or she was seeking employment in the 

department. (It is necessary for the SpAd Faculty Supervisor to receive all evaluations 

in a timely manner. These evaluations are an integral part of the curriculum in the 

EXSS 750/751 seminars.); 

Orient the other functional areas and/or department staff to the objectives of the 

internship and the staff’s role in the internship experience; 

Present the intern to the functional area and/or department staff in such a manner as 

to ensure high professional status; 

6. Assist in orienting the intern to the functional area and department; 

Plan and prepare meetings at least every other week between the Intern Supervisor 

and the intern at which time the specified outline material will be discussed as well as 

the intern’s performance; 

Provide a variety of experiences for the intern as appropriate for the functional area; 

and 

Recommend to the SpAd Graduate Coordinator that an intern be removed 

immediately when his or her performance or behavior is unsatisfactory and/or 

detrimental to the department. 
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INTERN CONSIDERATIONS 

Success depends on the intern’s realization and understanding of assigned responsibilities. 

The UNC Athletic Department has immense responsibilities and commitments to the University 

community (faculty, staff, and students) and state of North Carolina. The UNC Athletic Department 

seeks to maintain its outstanding reputation; the leadership will not tolerate inefficiency, 

irresponsibility or other actions that might negatively impact the department. During the internship 

experience, the intern becomes a functional part of the UNC Athletic Department. How the intern 

performs reflects the policies and standards of The University of North Carolina -its Athletic 

Department and Sport Administration Graduate Program. The intern’s growth as a future professional 

is dependent upon his or her degree of commitment to this unique experience. 

Intern Responsibilities 

Intern responsibilities include: 

1. Attend all individual and group meetings scheduled by the Coordinator and Intern 

Supervisors of the UNC Graduate Sport Administration Program; 

2. Attend and participate in all EXSS 750/751 seminar sessions; 

3. File all forms, fees, and reports on time to the appropriate recipients; 

4. Report to the UNC Athletic Department and UNCAA Supervisor on the date(s) 

specified by the department; 

5. Meet with your UNCAA Supervisor at least bi-weekly (i.e., every two weeks) to discuss 

progress and/or problems; 

6. Become intimately acquainted with the structure, operation, functions and policies of 

the UNC Athletic Department; 

7. Abide by UNC Athletic Department regulations, policies, and procedures; 

8. Be mindful and adhere to confidentiality and privacy regulations of all UNC Athletic 

Department materials, data, intellectual property, and discussion(s); 
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10. 

11. 

12. 

13, 

14. 

15. 

Support the UNC Athletic Department and its staff in any contacts with university 

faculty or staff, members of the general public, and/or client groups; 

Be properly groomed and appropriately dressed on all occasions. When in doubt, ask 

your UNCAA Supervisor; 

Conduct yourself, both on and off the job, in a professional manner; 

Use discretion in your personal life during your internship; 

Plan assignments and presentations well in advance; 

Promptly seek help from your UNCAA Supervisor for problems that may arise; 

Notify your UNCAA Supervisor as soon as it becomes evident that you will be unable 

to report to work. Email messages are not appropriate in this regard. 
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UNC SPORT ADMINISTRATION CONSIDERATIONS 

Benefits to the UNC SPORT ADMINISTRATION GRADUATE PROGRAM 

Provides SpAd faculty with information regarding each intern’s performance in a 

practical college-sport management situation; 

Provides the SpAd faculty with information necessary in guiding and counseling 

interns in the future; 

Provides the SpAd faculty with information on college sport administration "best 

practices" in order to keep abreast with the innovations and challenges of the 

professionals in the college-sport field; 

Provides the SpAd graduate program with contacts for future job placement of 

graduates; 

Provides an opportunity for the SpAd graduate program to measure the relevancy and 

timeliness of its curriculum; and 

Provides a "real life" business environment to apply theories, concepts, and templates 

and to receive legitimate business concerns of a highly successful athletic department. 

UNC Sport Administration Graduate Program Responsibilities 

The UNC Sport Administration Graduate Program role in the internship program is divided into 

three parts: (a) the overall supervision of the internship program, (b) the assignment of specific duties 

to SpAd faculty involved with the internship program, and (c) the forum for interns’ reflective 

evaluation of the internship experience. 

Overall UNC Sport Administration Supervisory Role (Dual Responsibilities of Graduate Program 

Coordinator and Faculty Supervisors): 

1. Approve each student’s placement that is best suited for his/her needs; 

2. Provide each student with information concerning his/her internship requirements 

and responsibilities; 

3. Prepare the student for his/her work with the UNC Athletic Department; 

{PAGE } 



Provide the UNC Athletic Department with information concerning its responsibilities 

as a participant in the UNC Sport Administration Internship Program; 

Interpret (when necessary) for the intern and the UNCAA Supervisor, the objectives 

and expectations of the internship program; 

Visit and observe the intern on site (where appropriate) at least two times during the 

Internship; 

Discuss the intern’s performance with the UNCAA Supervisor during each visit; 

Remove the intern from UNC Athletic Department when it is determined (after 

consultation with appropriate Department of EXSS and UNC Athletic Department 

Administration) that the intern should not remain in the UNC Sport Administration 

program; and 

Discuss with the intern his/her overall experience and performance. 

UNC Sport Administration Faculty Supervisors 

1. Provide a list of student assignments to which faculty supervisor is responsible for 

which student intern. 

2. Review the resume and the file of each student. 

3. Schedule visits far enough in advance to permit notification to the UNC Athletic 

Department. 

4. Prepare visitation schedules to allow ample time for each visit. 

5. Talk with the UNCAA Supervisor and intern during the visit. 

6. Report any problems to the UNC Sport Administration Graduate Program Coordinator. 

7. Prepare a brief report on each intern after each visit. 

8. Participate in the evaluation of interns and UNC Athletic Department. 

9. Present the organizational chart of internship experience to EXSS graduate student 

coordinator, SpAd faculty, and UNCAA supervisors. 
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Appendix A - Evaluation Timeline/Internship Checklist 

The University of North Carolina 

Sport Administration Graduate Program 

Evaluation Tirneline/Internship Checklist 

To support the quality of the internship experience, please complete and return all evaluations to 

EXSS Supervisor by the dates indicated below and conduct the following conferences at the prescribed 

times. 

Evaluation Forms Due Date 

To be completed by UNCAA Supervisor 

~ 
1 . Internship Contract 

2. Learning Agreement 

3. Mid-Year Evaluation of Intern 

4. Final Evaluation of Intern 

5. Bi-Weel<ly Supervisory Conferences 

To be completed by EXSS Supervisor 

~ 
6 . Fall On-Site Visit of Intern 

7. Mid-Year Meeting with Intern 

8. Spring On=Site Visit of Intern 

9. Final Meeting with Intern 

10. Monthly Supervisory Conferences 

To be completed by Intern 
11. Learning Agreement 

12. Mid-Year Self Evaluation 

13. Mid-Year Action Plan 

14. Mid-Year Internship Evaluation 

15. Mid-Year Supervisor Evaluation 

16. Final Self Evaluation 

17. Final Internship Evaluation 

18. Final Supervisor Evaluation 

19. Final Internship Portfolio 

20. Bi-Weekly UNCAA Supervisory Conferences 

21. Monthly EXSS Supervisory Conferences 

Week 2 of internship 

Week 4 of internship 

Week 16 of fall semester syllabus 

Week 15 of spring semester syllabus 

Every two weeks throughout internship 

Week 12 of fall semester syllabus 

Week 16 of fall semester syllabus 

Week 8 of spring semester syllabus 

Week 15 of spring semester syllabus 

Monthly throughout internship 

Week 4 of internship 

Week 16 of fall semester syllabus 

Week 2 of spring semester syllabus 

Week 16 of fall semester syllabus 

Week 16 of fall semester syllabus 

Week 15 of spring semester syllabus 

Week 15 of spring semester syllabus 

Week 15 of spring semester syllabus 

Week 15 of spring semester syllabus 

Every two weeks throughout internship 

Monthly throughout internship 
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Appendix B - Internship Contract Form 

The University of North Carolina 

Sport Administration Graduate Program 

Intern Contract Form 

Internship Supervisor Information 

Department: 

Functional Area: 

Supervisor Name: 

Title: 

Address: 

City, State, Zip: 

Phone: Fax: 

Email: 

Internship Information 

Department: 

Internship Name: 

Internship Title: 

Internship Address: 

City, State, Zip: 

Phone: Fax: 

Intern UNCAA Email: 

Start Date: 

Stop Date: 

Hours/week: 

Holidays: 

Other: 

Please provide in writing and discuss the following elements with the intern: 

Internship Description: describe the primary responsibilities and duties of the intern (location, 

travel requirements, office/work space available and compensation) 

Benefits for Intern: what skills perspectives, contacts or other benefits can the intern expect to 

derive from the experience? 

~ Specific Expectations: what final set of "deliverables" do you expect to see? 

Skills: what special skills must the intern have in order to be competitive and successful 

throughout the experience? 

UNCAA Supervisor’s Signature: 

Intern’s Signature: 

Date: 

Date: 
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Appendix C - Learning Agreement 

The University of North Carolina 

Sport Administration Graduate Program 

Learning Agreement 

The objectives to be gained through the internship experience differ based on the functional unit within the department. 

Due to this variance, a written contract between the intern and supervisor is a useful communication tool. Establishing 

learning goals ahead of time will help the intern gain more from the experience because s/he will better understand what 

and how s/he is learning from the internship. It also serves as the basis for mutual understanding and expectations between 

the intern and internship supervisors. It is important that an intern is clear about why s/he is pursing an internship while 

being flexible and open to opportunities that may arise during the internship. 

Learning Agreement Information 

Intern: 

Functional Unit: 

UNCAA Supervisor Name: 

Please review/complete the subsequent items as the basis for the Learning Agreement. 

[~ 1. Responsibilities Duties as prescribed Internship Contract. and of intern in the 

~] 2. Details of Supervision (describe how the intern will be guided, mentored, supervised to 

enhance the quality of the learning experience): 

l~ Establish Conference with intern 3. Bi-Weekly Supervisory 

Day of week: Mon Tues Wed Thurs Fri Time of day: 

Beginning on 

l~ 4. Identify possibilities for Outside Readings (books, newspapers, magazines, journals, 

websites): 

1~5.     Complete Learning Agreement on following page your UNCAA the the in consultation with 

Supervisor. It should include an intern’s mission, goals and action plans. What do you 

hope to gain from your internship experience? In short, what is your mission? What types 

of goal will you need to attain in order to accomplish the mission? How will the goals be 

achieved? 

6. Review Intern Evaluation and have the UNCAA Supervisor provide a reference point for 

the basis of evaluation as well as specific application to functional unit. 

{PAGE } 



UNCAA Supervisor’s Signature: 

Intern’s Signature: 
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Date: 



Appendix D - Evaluation of Intern by UNCAA Supervisor 

The University of North Carolina 

Sport Administration Graduate Program 

Intern Evaluation 

Intern: 

Supervisor: 

Date: 

Functional Unit: ~] Mid-term Evaluation 
~ Final Evaluation Self Supervisor 

PERFORMANCE AREA 

¯ Ability to organize and 

carry out task 

Score: 

Comments: 

LESS THAN ADEQUATE ADEQUATE MORE THAN ADEQUATE EXCELLENT 

1 2 3 

Has some difficulty organizing and 

carrying out assigned tasks. 

4 5 6 

Manages to organize and carry out 
most assigned task in a competent 
manner. 

7 8 

Very well organized and carries 
out assigned tasks in a 
professional manner. 

9 10 

Exceptionally well organized. 

Carries out assigned tasks in an 

exemplary manner. 

¯ Quality of Assigned Work Be ow expectat ons Needs Usua y exceeds i 
....... Meets expectations. Needs ..... i Consistently exceeds 
frequent instruction an(] expectauons. Nee(]s very    ~ 

some supervision. Quality of ......... i expectations. Work is always 
supervision. Work completed is umltea superwslon. WOrK IS i 

Score: _j] less than satisfactory, 
work is competent ...... 

o~ very gooa qual,~y. ~i of highest quality. 

Comments: 

¯ Time Management 

Score: 

Comments: 

Procrastinates much of the time. Average ability to manage time. Very efficient in managing i Exceptional ability to manage 
Does not complete most tasks in Some procrastination, but most time. All tasks are 

i time on tasks. Most work is 
a timely manner, task completed on time. completed on schedule, i completed ahead of schedule. 
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¯ Ability to Communicate 

Orally 

Score: 

Comments: 

1 2 3 4 5 6 7 8 

Has difficulty conveying 

information/ideas to individuals and 

groups. Does not seem to be 

comfortable with oral 

communication. 

Can competently express 

information/ideas to individuals 

and groups. Reasonably 

comfortable in most situations. 

Very effective in conveying 

information/ideas to individuals 

and groups. Comfortable during 

oral communications, 

9 10 

Exceptional ability to 
communicate information/ideas 
effectively to individuals and 
groups. Very comfortable and 
confident during oral 
communication. 

¯ Ability to Communicate 

in Written Format 

SCORE: 

Comments: 

1 2 3 

Below expectations. Has 

difficulty conveying 

information/ideas in writing. 

Numerous errors. 

4 5 6 

Can satisfactorily convey 

information/ideas in writing. 

Usually free of errors, 

7 8 

Very effective in conveying 

information/ideas in writing. 

Errors are rare. 

9 10 

Exceptional ability to 

communicate information and 

ideas in writing. Work is 

creative. 

1 2 3 4 5 6          7 8 9 10 

° Dependability & Sometimes fails to complete Can be counted on to have task 
Can always be counted on to 

have task completed. Is Exceptionally dependable and Responsibility             work. Requires a great deal of    completed when required. 
conscientious in              responsible in all 

supervision in order to produce    Sometimes needs some 
performance of all assigned    circumstances, 

duties. 

Comments: 

Initiative & Enthusiasm 

SCORE: 

1 2 3 7 8 

Must be pushed to get projects 

started and completed. Does 

not display enthusiasm for 

assigned work. 

4 5 6 

Usually enthusiastic about 

assigned work. Sometimes 

waits for assignments and 

projects rather than taking 

initiative. 

Self-starter. Makes the most 

of opportunities. 

Enthusiastic and requests 

additional responsibilities. 

9 10 

Consistently exceeds 
expectations in this area. 
Regularly requests opportunities 
to explore new assignments and 
projects. Makes the most of 
every opportunity. 
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Comments: 

Ability to Work with Others 

in the Organization 

SCORE 

Comments: 

’ Excephonallygood relahonsNps Usually gets along with people in Gets along with people in the Very good relationship with i " " 
with personnel at all levels 

the orgamzat~on. Rarely m~t~ates orgamzat~on. Usually ~mt~ates personnel at all levels of i ..... 
........................ i interaction is positive, 

contact wlm otner people ana contact wltn other personnel, contact, interaction is i _,~,4. ~÷: .... .~ .... :.;, ~ ÷~ 

could be more outgoing. Usually outgoing, positive and productive, i needs of others. 

E         2         3        4        5        6          7            8            9            10 
¯ Professional Appearance Needs to be reminded 

and Behavior frequently about appropriate 
Seldom needs to be reminded Appearance and behavior is 

of appropriate attire and always appropriate to the i exceptional and worthy of 
attire and behavior in the work . i ¯ .    . 

SCORE" ... behavior in the work setting, work setting, i emulation by others. 

Comments: 

¯ Ability to Accept and 
Almost always rejects or Always welcomes 

Utilize Suggestions to discounts suggestions to 
Usually accepts suggestions to 

suggestions to improve i Always welcomes and solicits 

improve Performance improve performance. Rarely, if 
improve performance. Usually 

performance. Makes a i suggestions to improve 
...... successful in utilizing ........ i performance. Exceptionally 

ever, attempts to Utilize                          .                                   concertea errort to utilize                  . , .... 
SCORE" . suggesnons. . i successru~ in m~s enaeavor. 

Comments: 

TOTAL SCORE 

Additional Evaluative Comments: 

Supervisor’s Signature: Date: 
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Appendix E - Evaluation of Internship Experience by Intern 

The University of North Carolina 

Sport Administration Graduate Program 

Internship Experience Evaluation 

Intern: Date: 

Supervisor: Functional Unit: 

~ Mid-Year Evaluation 

Final Evaluation 

Instructions: please rate the strengths and areas for improvement of the organization in terms 

of meeting your needs an in intern. Use the following scale: 

Excellent Good Adequate Poor Not at all    Not applicable 

5 4 3 2 i n/a 

ITEM: 

1. 

2. 

3. 

4. 

5. 

9. 

10. 

11. 

12. 

Accepted as a functional member of the staff. 

Fully aware of duties and responsibilities. 

Familiar with the functions and purposes of the functional unit placement. 

Provided relevant experiences in administration, supervision and leadership. 

Provided with professional growth experiences (e.g., training programs, 

seminars, other developmental activities). 

Provided assistance in meeting personal and professional goals and 

objectives. 

Able to obtain the resources essential to the preparation of sport 

management professionals. 

Provided with the opportunity to dialogue with other professionals. 

Provided with sufficient feedback on job performance 

Allowed the opportunity to test classroom theory in applied situations. 

Was willing to listen to intern’s suggestions or recommendations and 

discussed rationale for acceptance or rejection. 

OVERALL EXPERIENCE 

SCORE 

Additional Comments: 

Intern’s Signature: Date: 



Appendix F - Evaluation of UNCAA Supervisor by Intern 

The University of North Carolina 

Sport Administration Graduate Program 

UNCAA Supervisor Evaluation 

Intern: Date: 

Supervisor: Functional Unit: 

~ Mid-Year Evaluation 

Final Evaluation 

Instructions: please rate the quality of supervision the intern received at his/her functional unity 

during the internship. Use the following scale: 

Excellent Good Adequate Poor Not at all Not applicable 

5 4 3 2 1 n/a 

ITEM: SCORE 

I. Interested in your development. 

2. Willingness to discuss the full range of activities at the functional unit. 

3. Ability to respond to your problems and help you work toward solutions. 

4. Quality and timely supervisory conferences. 

5. Adequacy of arrangements made to orient you to the functional unit. 

6. Sensitivity to your needs in accomplishing your objectives. 

7. Expression of encouragement and sincerity. 

8. Understanding of philosophy and practices in the profession. 

9. Flexibility in arranging your tasks in light of changing situations within the 

functional unit and your increasing professional competencies. 

10. Openness to change, innovation, and new techniques. 

Additional Comments: 

Intern’s Signature: Date: 
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Appendix G -Template for UNCAA Supervisory Conference Prep 

The University of North Carolina 

Sport Administration Graduate Program 

UNCAA Supervisory Conference Prep Template 

Self Leadership 

1. How would you rate yourself as an intern in the past two weeks? 

More 
Less than Adequate 

than 
Excellent 

Ability to orsanize and carry out task 1 2 3 4 5 6 7 8 9 10 

Quality of assigned work :~ 2 3 4 5 6 7 8 9 :~0 

Time management 1 2 3 4 5 6 7 8 9 10 

Ability to communicate orally :~ 2 3 4 5 6 7 8 9 :~0 

Ability to communicate in written format :~ 2 3 4 5 6 7 8 9 10 

Dependability & Responsibility 1 2 3 4 5 6 7 8 9 10 

Initiative&Enthusiasm :1 2 3 4 5 6 7 8 9 :~0 

Ability to Work with Others in the Organization 1 2 3 4 5 6 7 8 9 10 

Professional Appearance and Behavior 1 2 3 4 5 6 7 8 9 10 

Ability to Accept and Utilize Suggestions to Improve Performance 1 2 3 4 5 6 7 8 9 10 

2. What went well? (highlights) 

3. What didn’t go so well? (concerns/challenges) 

4. How did you overcome the challenges or what might you do differently next time? (lessons) 

Team Leadership 

5. What work has your functional unit been engaged in during the past two weeks? How did 

your supervisor or management decide to pursue a particular course of action? How did the 

supervisor go about ascertaining them? 

6. What is expected of you in the next two weeks? Do you understand what you are 

responsible for? Do you have access to the appropriate resources in order to accomplish 

your work? 

7. What industry-wide current events are relevant to your functional unit? 

8. Observations/Comments: 
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Appendix A - Evaluation Timeline/Internship Checklist 

The University of North Carolina 

Sport Administration Graduate Program 

Evaluation Tirneline/Internship Checklist 

To support the quality of the internship experience, please complete and return all evaluations to 

EXSS Supervisor by the dates indicated below and conduct the following conferences at the prescribed 

times. 

Evaluation Forms Due Date 

To be completed by UNCAA Supervisor 

~ 
1 . Internship Contract 

2. Learning Agreement 

3. Mid-Year Evaluation of Intern 

4. Final Evaluation of Intern 

5. Bi-Weel<ly Supervisory Conferences 

To be completed by EXSS Supervisor 

~ 
6 . Fall On-Site Visit of Intern 

7. Mid-Year Meeting with Intern 

8. Spring On=Site Visit of Intern 

9. Final Meeting with Intern 

10. Monthly Supervisory Conferences 

To be completed by Intern 
11. Learning Agreement 

12. Mid-Year Self Evaluation 

13. Mid-Year Action Plan 

14. Mid-Year Internship Evaluation 

15. Mid-Year Supervisor Evaluation 

16. Final Self Evaluation 

17. Final Internship Evaluation 

18. Final Supervisor Evaluation 

19. Final Internship Portfolio 

20. Bi-Weekly UNCAA Supervisory Conferences 

21. Monthly EXSS Supervisory Conferences 

Week 2 of internship 

Week 4 of internship 

Week 16 of fall semester syllabus 

Week 15 of spring semester syllabus 

Every two weeks throughout internship 

Week 12 of fall semester syllabus 

Week 16 of fall semester syllabus 

Week 8 of spring semester syllabus 

Week 15 of spring semester syllabus 

Monthly throughout internship 

Week 4 of internship 

Week 16 of fall semester syllabus 

Week 2 of spring semester syllabus 

Week 16 of fall semester syllabus 

Week 16 of fall semester syllabus 

Week 15 of spring semester syllabus 

Week 15 of spring semester syllabus 

Week 15 of spring semester syllabus 

Week 15 of spring semester syllabus 

Every two weeks throughout internship 

Monthly throughout internship 



Appendix D - Evaluation of Intern by UNCAA Supervisor 

The University of North Carolina 

Sport Administration Graduate Program 

Intern Evaluation 

Intern: 

Supervisor: 

Date: 

Functional Unit: ~ Mid-term Evaluation 
~] Final Evaluation Self Supervisor 

PERFORMANCE AREA 

¯ Ability to organize and 

carry out task 

Score: 

Comments: 

LESS THAN ADEQUATE ADEQUATE MORE THAN ADEQUATE EXCELLENT 

1 2 3 

Has some difficulty organizing and 

carrying out assigned tasks. 

4 5 6 

Manages to organize and carry out 
most assigned task in a competent 
manner. 

7 8 

Very well organized and carries 
out assigned tasks in a 
professional manner. 

9 10 
Exceptionally well organized. 

Carries out assigned tasks in an 

exemplary manner. 

¯ Quality of Assigned Work Be ow expectat ons Needs Usua y exceeds i 
....... Meets expectations. Needs ..... i Consistently exceeds 
~requent instruction an(] expectauons. ~Mee(]s very    ~ 

some supervision. Quality of ......... i expectations. Work is always 
supervision. Work completed is umltea superwslon. WOrK IS i 

~ore: _jl less than satisfactory, 
work is competent ...... 

or very goo(] quauty, ii of highest quality. 

Comments: 

¯ Time Management 

Score: 

Comments: 

Procrastinates much of the time. Average ability to manage time. Very efficient in managing i Exceptional ability to manage 
Does not complete most tasks in Some procrastination, but most time. All tasks are 

i time on tasks. Most work is 
a timely manner, task completed on time. completed on schedule, i completed ahead of schedule. 



¯ Ability to Communicate 

Orally 

Score: 

Comments: 

1 2 3 4 5 6 7 8 

Has difficulty conveying 

information/ideas to individuals and 

groups. Does not seem to be 

comfortable with oral 

communication. 

Can competently express 

information/ideas to individuals 

and groups. Reasonably 

comfortable in most situations. 

Very effective in conveying 

information/ideas to individuals 

and groups. Comfortable during 

oral communications, 

9 10 

Exceptional ability to 
communicate information/ideas 
effectively to individuals and 
groups. Very comfortable and 
confident during oral 
communication. 

¯ Ability to Communicate 

in Written Format 

SCORE: 

Comments: 

1 2 3 

Below expectations. Has 

difficulty conveying 

information/ideas in writing. 

Numerous errors. 

4 5 6 

Can satisfactorily convey 

information/ideas in writing. 

Usually free of errors, 

7 8 

Very effective in conveying 

information/ideas in writing. 

Errors are rare. 

9 10 

Exceptional ability to 

communicate information and 

ideas in writing. Work is 

creative. 

1 2 3 4 5 6          7 8 9 10 

° Dependability & Sometimes fails to complete Can be counted on to have task 
Can always be counted on to 

have task completed. Is Exceptionally dependable and Responsibility             work. Requires a great deal of    completed when required. 
conscientious in              responsible in all 

supervision in order to produce    Sometimes needs some 
performance of all assigned    circumstances, 

duties. 

Comments: 

¯ Initiative & Enthusiasm 

SCORE: 

Comments: 

1 2 3 7 8 

Must be pushed to get projects 

started and completed. Does 

not display enthusiasm for 

assigned work. 

4 5 6 

Usually enthusiastic about 

assigned work. Sometimes 

waits for assignments and 

projects rather than taking 

initiative. 

Self-starter. Makes the most 

of opportunities. 

Enthusiastic and requests 

additional responsibilities. 

9 10 

Consistently exceeds 
expectations in this area. 
Regularly requests opportunities 
to explore new assignments and 
projects. Makes the most of 
every opportunity. 
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1 2 3 4 5 6 7 8 9 10 
¯ Ability to Work with Others Usually gets along with people in Gets along with people in the Very good relationship with Exceptionally good relationships 

in the Organization the organization. Rarely initiates organization. Usually initiates personnel at all levels of 
with personnel at all levels. 
Interaction is positive, 

contact with other people and contact with other personnel, contact. Interaction is .... ~. ~÷~ .... ~ .... ~ ..... ~^ 

Comments: 

¯ Professional Appearance 

and Behavior 

SCORE: 

Comments: 

1 2 3 

Needs to be reminded 

frequently about appropriate 

attire and behavior in the work 

setting. 

4 5 6 

Seldom needs to be reminded 

of appropriate attire and 

behavior in the work setting. 

7 8 9 10 

Appearance and behavior is 

always appropriate to the 

work setting. 

Appearance and behavior is 

exceptional and worthy of 

emulation by others. 

¯ Ability to Accept and 

Utilize Suggestions to 

Improve Performance 

SCORE: 

Comments: 

1 2 3 

Almost always rejects or 

discounts suggestions to 

improve performance. Rarely, if 

ever, attempts to utilize 

suggestions. 

4 S 6 9 10 

Usually accepts suggestions to 

improve performance. Usually 

successful in utilizing 

suggestions. 

7 8 

Always welcomes 

suggestions to improve 

performance. Makes a 

concerted effort to utilize 

suggestions. 

i Always welcomes and solicits 
suggestions to improve 

i performance. Exceptionally 
successful in this endeavor, 

TOTAL SCORE        I I 

Additionul Evuluative Comments: 

Supervisor’s Signature: Date: 
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Appendix E - Evaluation of Internship Experience by Intern 

The University of North Carolina 

Sport Administration Graduate Program 

Internship Experience Evaluation 

Intern: Date: 

Supervisor: Functional Unit: 

~ Mid-Year Evaluation 

Final Evaluation 

Instructions: please rate the strengths and areas for improvement of the organization in terms 

of meeting your needs an in intern. Use the following scale: 

Excellent Good Adequate Poor Not at all    Not applicable 

5 4 3 2 i n/a 

ITEM: 

1. 

2. 

3. 

4. 

5. 

9. 

10. 

11. 

12. 

Accepted as a functional member of the staff. 

Fully aware of duties and responsibilities. 

Familiar with the functions and purposes of the functional unit placement. 

Provided relevant experiences in administration, supervision and leadership. 

Provided with professional growth experiences (e.g., training programs, 

seminars, other developmental activities). 

Provided assistance in meeting personal and professional goals and 

objectives. 

Able to obtain the resources essential to the preparation of sport 

management professionals. 

Provided with the opportunity to dialogue with other professionals. 

Provided with sufficient feedback on job performance 

Allowed the opportunity to test classroom theory in applied situations. 

Was willing to listen to intern’s suggestions or recommendations and 

discussed rationale for acceptance or rejection. 

OVERALL EXPERIENCE 

SCORE 

Additional Comments: 

Intern’s Signature: Date: 



Appendix F - Evaluation of UNCAA Supervisor by Intern 

The University of North Carolina 

Sport Administration Graduate Program 

UNCAA Supervisor Evaluation 

Intern: Date: 

Supervisor: Functional Unit: 

~ Mid-Year Evaluation 

Final Evaluation 

Instructions: please rate the quality of supervision the intern received at his/her functional unity 

during the internship. Use the following scale: 

Excellent Good Adequate Poor Not at all Not applicable 

5 4 3 2 1 n/a 

ITEM: SCORE 

I. Interested in your development. 

2. Willingness to discuss the full range of activities at the functional unit. 

3. Ability to respond to your problems and help you work toward solutions. 

4. Quality and timely supervisory conferences. 

5. Adequacy of arrangements made to orient you to the functional unit. 

6. Sensitivity to your needs in accomplishing your objectives. 

7. Expression of encouragement and sincerity. 

8. Understanding of philosophy and practices in the profession. 

9. Flexibility in arranging your tasks in light of changing situations within the 

functional unit and your increasing professional competencies. 

10. Openness to change, innovation, and new techniques. 

Additional Comments: 

Intern’s Signature: Date: 



From: 

Sent: 

To: 

Subject: 

Attach: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Thursday, Januao~ 5, 2012 1:52 AM 

Kendra Hancock <khm~cock@uncaa.uuc.edtr~ 

"~-room ~heduling 

S 12 Master Room Schedule.xlsx 

endra, 
I asked brent about the possibility of adding something to the database that would keep track of room scheduling, but it is not possible, so I have made us a schedule chart that should help 
us keep track of the daily room assignments, and manage the demand vs. availabili~z. I have attached a copy of the document so that you can see it, but it is just a draI’t at this time. I have to 
fix the formatting, add in the daytime appointments football has planned, etc I can put it on the U drive so that ~ve both have access to it -- let me kno~v what you think. Thanks[ 
A 
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From: 

Sent: 

To: 

Subject: 

Attach: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Thursday, Januao~ 5, 2012 2:04 AM 

Kendra Hancock <khm~cock@uncaa.uuc.edtr~ 

"~-room ~heduling 

S 12 Master Room Schedule.xlsx 

endra, 
due to the fact that room assignments carmot be incorporated into the database, I put together (it is a draft) a chart where we can keep track of the daily room assignments. All of the 
sessions you see listed right now for football will be static for the entire semester. If you think it ~vould be helpful, we can store it on the U drive so that we can both access it Let me know 
what you think -- thanks! 
A 
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From: 

Sent: 

To: 

Subject: 

"Blanton, Brent S" <blanton@uncaa.unc.edu> 
Thursday, January 5, 2012 3:46 PM 

Amy Kleissler <kleissle@uncaa.unc.edu> 
RE: parking 

That’s one of those things we cannot get around unfortunately. No really good answer... 

..... Original Message ..... 
From: Amy Kleissler [mailto:kleissle~ancaa.ur~c.edu] 
Sent: Thursday, January 05, 2012 11:28 AM 
To: Blanton, Brent S; Bradley Bethel 
Subject: parking 

FYI to keep in mind to warn the learning assistant/tutorial staff that parking is very difficult during home games. 

what are the options on game nights? pay the game day cash rate to the basketball parking attendant at the Rams Deck? I know our 
parking lot and the Bell Tower lot at the other end of the stadium are restricted -- is Stadium Drive restricted? 

game day parking restrictions begin at 5PM no matter what time the tip off is: 

Tuesday, January 10th, 9PM tip off 
Thursday, January 26th, 7PM tip off 
Wednesday, February 8th, 9PM tip off 
Wednesday, February 29th, 7PM tip off 

Let me know your thoughts. Thanks, 
A 

Sent from my iPad 



Full Name: 

Last Name: 

First Name: 

Tracy Harris 

Harris 

Tracy 

Business 

Phone: 

962-7852 

E-mail: tuh@uncaa.unc.edu 



From: 

Sent: 

To: 

Bcc: 

Subject: 

Attach: 

Jennifer Townsend <jtownsend@uncaa.unc.edu> 

Sunday, January 8, 2012 4:54 PM 

Brent Blanton <blanton@uncaa.unc.edu>; Amy Byrne Kleissler 
<kleissle@email.unc.edu> 

Amy Kleissler <kleissle@uncaa.unc.edu> 

Comm 170 

TEXT.htm 

Do you know who our best COMM 170 tutor is? 

Jenn 

Jenn Townsend 
Associate Director 
Academic Support Program for Student-Athletes 
University of North Carolina, Chapel Hill 
919-962-9538 
919-962-8247 (fax) 



Fro|n: 

Sent: 

To: 

Subject: 

"Blanton, Brent S" <blanton@uncaa.unc.edu> 
Sunday, January 15, 2012 5:52 PM 

Beth Bridger <bridgerb@uncaa.unc.edu>; Jenn Townsend <jjtowns@email.unc.edu>; 
Amy Kleissler <kleissle@uncaa.unc.edu>; Kym Orr <knorr@uncaa.unc.edu>; Tony 
Yount <tonyyount@uncaa.unc.edu>; Spencer Welborn <welborn@uncaa.unc.edu> 

Tutorial Schedules 

Good evening, 
The appointments are scheduled for all students at 2.5 or below. Make sure to get the word out to your students so we begin the term 
well. Jenn, let me know if you need my help getting in touch with folks to set all of yours. 

Have a great holiday! 

B 



Fl’om: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Monday, January. 16, 2012 11:13 PM 

Bradley Bethel <bbethel@uncaa.unc.edu> 

Last thoughts for the night -- 

1 Mid-afternoon Tuesday I ~vill need to run home to check on the kids (no school tomorrow) but then I ~vill be back later afternoon and for study hall tomorrow night I can also do study 
hall at least Thursday night, probably Wednesday as well. 

2. Let’s iron out the system for printing documents for the LA’s and getting them to them We can put together an excel to keep track of designating one student in each LA session to be the 
"print & dehver" person for that session 

3. Work ~vith Brent for system to have all daily feedback forms for Learning Assistant sessions put in a specific place each morning, preferably ~vith the other materials LA’s need, and the 
box for the returning of completed ff. 

4. Let Brent know that (if LA’s are going to retrieve their feedback forms from the mail room or some other place) Raphael will not be checking in the Learning Assistants and handing out 
their fee 

5. or any classes that have multiple LAs, will we have multiple sets of books, or have the LA’s keep the textbooks at the office when not in use in sessions? If at work, then where to keep? 
Not too maW courses/sessions, but offthe top of my head I can think of AFAM 101, ttIST 151, EXSS 141, etc 



From: 

Sent: 

To: 

Bcc: 

Subject: 

Attach: 

<dstro@unc.edtc, 

Tuesday, February 21, 2012 2:08 PM 

Amy Klei ssler <kleissle@uncaa. unc.edu> 

EXSS 89 - Entrepreneurship 

TEXT.hm~ 



From: 

Sent: 

To: 

Bcc: 

Subject: 

Attach: 

<dstro@unc.edtc, 

Thursday, February 23, 2012 3:16 PM 

Amy Klei ssler <kleissle@uncaa. unc.edu> 

EXSS 89 - Entrepreneurship 

TEXT.hm~ 





FOR IMMEDIATE RELEASE 
Contact: 
Sadie Vo 
Youth Programs Coordinator 
Habitat for Humanity of Orange County, NC 
919-932-7077 x220 
svo@orangehabitat, or,,, 
www. shack-a-thon, corn 

Local students plan to sleep in cardboard boxes to raise awareness and funds for 
affordable housing 

CHAPEL HILL (February 27, 2012) - Habitat for Humanity of Orange County, NC is 
sponsoring its first Shack-a-thon event to be held overnight on the Southern Village 
Green, April 21-22, 2012. The fundraising and advocacy event is open to high school 
students and they are encouraged to sign up with their friends, clubs, youth groups, or 
sports teams. Students can register at www.firstgivingcorr~iorangehabitatishack-a-thon. 

"I think Shack-a-thon is going to be awesome! I’m involved because I feel like this is 
going to be something that people will remember for a long time," said Shea Neville, 
sophomore of Chapel Hill High School. "It’ s a really fun and different way for people to 
raise money to help their community." 

With the help of family and friends, students will raise $100 to purchase their lot on the 
Green and all funds raised will help build a home for a local family. On the day of the 
event students will have two hours to construct their overnight shelter from cardboard 
and tape. As the sun sets on the cardboard city, students will gather for an opening 
ceremony followed by a benefit concert featuring local bands. Habitat for Humanity of 
Orange County, NC is working with the Town of Chapel Hill Police Department and 
Market Street Association to ensure that this first-ever overnight event on the Green is 
safe and successful. 

Habitat for Humanity of Orange County, NC initiated this event as a part of their new 
youth initiative called Youth United. In its first year, the program received a $10,000 
matching grant from State Farm Insurance~>, the national corporate sponsor of Habitat’ s 
youth programs. The students involved in Youth United have raised $5,000 to date and 
hope that Shack-a-thon will ensure they not only meet the matching grant, but fully fund 
a youth-sponsored Habitat home. Individuals or organizations interested in sponsoring 
the event can contact Sadie Vo, Youth Programs Coordinator (svo@orangehabitat.org). 

Since 2007, State Farm has sew’ed as the national corporate sponsor of Habitat for 
Humanity’s youth programs, with a sponsorship commitment of more than $1.1 million 
in grants each year. Additionally, State Farm offices contribute more than $500,000 
annually to Habitat affiliates across the United States. 



About Habitat for Humanity of Orange County, NC 
Habitat for Humanity of Orange County changes lives by bringing together God’s 
people and resources to help families in need build and own quality affordable homes in 
safe and supportive communities. Habitat for Humanity is not a giveaway program. 
Habitat offers homeownership to Orange County families ~vho otherwise may not have 
the opportunity to purchase a home of their own. Since 1984, Habitat has constructed 
214 safe, affordable homes in Orange County. 

About State Farm® 
State Farm is the largest provider of car insurance in the U.S. and is a leading insurer in 
Canada. In addition to providing auto insurance quotes, their 17,800 agents and more 
than 66,000 employees serve 81 million policies and accounts- more than 79 million 
auto, home, life and health policies in the United States and Canada, and nearly 2 
million bank accounts. Commercial auto insurance, along with coverage for renters, 
business owners, boats and motorcycles, is also available. State Farm Mutual 
Automobile Insurance Company is the parent of the State Farm family of companies. 
State Farm is ranked No. 37 on the Fortune 500 list of largest companies. For more 
information, please visit http :iiw~’. statefarm com or in Canada 
http:iiwww.statefarmca 





Sent: 

To: 

Subject: 

Attach: 

William Richards <wrichards@chccs.kl2.nc.us> 

Tuesday, March 13, 2012 8:31 PM 

Amy Kleissler <kleissle@uncaa.~mc.edu> 

Re: TIMS 

TEXT.httn 

Yes, I do not have a pid 

Thanks. 

-WR 
On Mar 13, 2012 7:56 PM, "Amy Kleissler" <kleiss le@uncaa.unc, edu> wrote: 

Do you mean no ONYEN? You obtain you ONYEN by logging onto the uric ONYEN 
site, and using your PID, create an ONYEN and password Those are what you 
will hen use to log in and out o17 tiros. Let me know If you don’t have 
your P]D, Brent can look it up :For you and let you know. 
}tope this helps 

>A 

Sent :From my iPad 

On Mar 13, 2012, at 7:02 PM, "William Richards <wrichards@chccs k12 nc.us>" 
<wrichards@chccs.kl 2.nc us> wrote: 

Hey Am?’, 
You aren’t going to believe this, but ! still don’t have a TIMS login. Any 
ideas? 

Thanks, 
William Richards 

All mail correspondence to and from the Chapel }{ill- Can-boro 
City Schools is subject to the North Carolina Public Records 
Law, which may result in monitoring and disclosure to third 
parties, including law enforcement. 

All mail correspondcnce to and from the Chapel Hill- Carrboro 
City Schools is subject to the North Carolina Public Records 
Law, which may result in monitoring and disclos~tre to third 
patties, including law enforcement. 



From: 

Sent: 

To: 

Cc: 

Subject: 

Attach: 

"Allison, Kim A" <kallison@email.unc.edu> 

Tuesday, March 27, 2012 11:16 AM 

Bradley Bethel <bradley.bethel@unc.edu>; Beth Bridget <bridgerb@email.unc.edu>; 
CSSAC <cssac@unc.edu>; Beth Lyons <emlyons@uncaa.unc.edu>; Tony Yount 
<gyount@email.unc.edu>; Jaimie Alexis Samatha Lee <jaimielee@email.unc.edu>; Jenn 
Townsend <jjtowns@email.unc.edu>; Amy Kleissler <kleissle@uncaa.unc.edu>; Kym N 
Orr <orr@email.unc.edu>; Tia Overstreet <overstre@email.unc.edu>; Robert J Jr Mercer 
<rmercer@email.unc.edu>; Spencer Brooks Welborn <swelborn@email.unc.edu>; 
Wally Richardson <wricha@uncaa.unc.edu>; Writing Center 
<writing_center@unc.edu>; Nathan John Yarbrough <yarbro9@email.unc.edu> 

Christina Perry <cp@unc.edu>; Frank S Kessler <fkessler@email.unc.edu>; Kristen N 

Rademacher <krademacher@unc.edu>; Robin C Blanton <rcb@email.unc.edu>; Billie K 
Shambley <shambley@email.unc.edu>; Theresa L Maitland <tmaitlan@email.unc.edu> 

HR Employee Information 

TEXT.htm; 3-27-12_HR Employee Information.pdf 

FYI... 

Kim Allison 
Department Manager 
Ctr for Student Success & Academic Counseling 

450 Ridge Road, Suite 2203 

Campus Box #3106 
Chapel Hill, NC 27599-3106 

919-962-1046 (ph) 

919-843-5341 (fx) 

kallison@email.unc.edu 



HUMAN RESOURCES 

HR Inform ation for Em ployees 
Office of Human Resources 
Tuesday, March 27, 2012 

Mar. 
Mar. 
Apr. 
Apr. 
Apr. 
Apr. 
Apr. 
Apr. 
Apr. 
Apr. 
Apr. 
Apr. 
Apr. 
Jun. 

30: State Health Plan enrollment deadline 
30: OELD Award deadline 
3: Diversity & Leadership_ class 
4: Customer Service Skills class 
5: ULEAD information session, 10- 11 a.m., Davis Library 219 
6: Spring Holiday 
9: ULEAD information session, 2- 3 p.m., AOB 1 501C 
10: Advanced Communication Skills class 
11: Diversity in the Workplace for Supervisors class 
12: Effective Decision Makinq class 
12: Leading Chanqe in the Workplace class 
20: ULEAD nomination deadline extended 
23 & 25: Eat Smart, Move More, Weigh Less class sessions begin 
5: Carolina Blood Drive 

State Health Plan Enrollment Ends Friday 

FROM: Ashley Nicklis, Benefits & Work/Life Programs 
Office of Human Resources 

The State Health Plan’s annual enrollment will end this Friday, March 30. 

You do NOT need to do anything during annual enrollment if you are satisfied 
with the plan in which they are currently enrolled. If you take no action, you 
will remain on your current plan, along with any covered dependents. Any 
plan changes made during annual enrollment will become effective July 1, 
2012. 

Effective July 1,201 2, there will be a 5.3 percent premium rate increase. There will 
be no changes to copays, deductibles and coinsurance maximums. For detailed 
rate information, visit the State Health Plan website. 

Benefits staff will be available from 1-5 p.m. in the computer lab of the 
Administrative Office Building on Wednesday, March 28 and Friday, March 30. You 
can also call State Health Plan customer service at 888- 234- 241 6. Customer 



service hours have been extended from 8 a.m. to 8 p.m. throughout annual 
enrollment. 

ULEAD Q&A Sessions / Deadline Extended 

FROM: Kathy Bryant, HR Communications & Talent Development 
Office of Human Resources 

The Office of Human Resources will host question- and- answer sessions to explain 
the University Leadership Education & Development Program, also known as 
ULEAD, to interested managers: 

¯ Thursday, April 5, 10- 11 a.m., Davis Library 219 
¯ Monday, April 9, 2- 3 p.m., Administrative Office Building 1 501C 

Detailed information about ULEAD 201 2 and the application process is available 
online at http://hr.unc.edu/traininq- development/specialized- programs/u- 
lead/index.htm. The application deadline has been extended and applications will 
be accepted through April 20. 

ULEAD is an annual educational program for emerging University managers. It is 
composed of five core classes, a 360 leadership assessment, peer coaching, and 
team projects that are designed to have a significant impact on improving the 
effectiveness of our institutions. Class topics include Crucial Conversations, 
negotiation skills, leading change, strategic thinking, Appreciative Leadership, and 
the business of higher education. 

If you have questions about ULEAD, contact William Frey at 962- 9685 or at 
will_frey@unc.edu. 





CALL FOR PRESENTERS -- NCLCA WOWS (Webinar and Online Workshops) 

NCLCA Webinar and Online Workshops is looking for a presenter (or co-presenters) to give an online webinar 
on the topic of Curriculum and Program Development in learning and tutoring centers. If chosen, you can 

make connections with other learnmlz assistance professionals from across the country, share your expertise, 
add a fine to your resume and earn a nominal speaker’s fee (of $100 to $150 depending upon enrollmenO. 

The webinar portion of the series takes place at the time listed and is a real-time web-based presentation 
transmitted over the Internet using a conferencing software platform. The software is easy to use, and when you 
register you’ll be sent all the materials you need. The presentation will include a question and answer period. 
You’ll also have an opportunity to access a recording of the presentation after the training, so you can review it 
or even watch it for the first time if you were not able to attend during the session time. Registering for the 
webinar, automatically registers you for the online workshop. 

The online workshop portion was created to give participants and facilitators a discussion space after the 
webinar. The discussion space will be available for six weeks after the webinar so that you have an opportunity 

to access additional resources, reflect on discussion topics, ask questions that may arise after the webinar and 
converse with peers and the facilitators. 

Your proposal should include the following: 
A. Title 
B. Brief Description (No more than 75 words). 
C. Presentation Outline (Limited to no more than 250 words) 
D. Methods of Presentation 

The WEBINAR will all occur in a webconferencing service that allows the presenter to share his or her 
screen and either use a phone or computer microphone. So, you can use whatever platform or software 
program you are comfortable with. Please indicate what you intend to use (i.e. PC & PowerPoint, Apple 
& Keynote or PC & Prezi). 
The ONLINE workshop occurs in a wiki (webpage) space that the presenter needs to check to answer 
questions or post additional resources. 

CALL FOR PROPOSALS DEADLINE - Friday, June 1~t 

To apply, use the follo~ving Google Form: 
htt~s://d~s.g~g~e~m/~pread~heet/viewf~rm?f~rmkey~d~M~UFJB~XRibW9~d~Q~aM~N5N2 

c6MQ 



From: 

Sent: 

To: 

Bcc: 

Subject: 

"Hollida~; Tacy" <Tacy.Holliday@montgome~college.edu> 

Thursday, May 10, 2012 6:13 PM 

nclcamembership@gmml.com 

Amy Klei ssler <kleissle@uncaa. unc.edu> 

NCLCA Members: Professioual DevelopmenVPublicatiou Remiude~s 

Dear NCLCA iVlembers, 

* Newsletter Submissions: There is still time to contribute to NCLCA’s newsletter. Deadline is next week. See Laura Sanders’ letter which is at the end of this e-mail f,ar details. 
* Website: Conference Registration will be up soon for those of you who may want to register before the end of this fiscal year. 
* Member Only Area of the NCLCA Website: you can access it by going to www nclca.org<http://w~vw nclca.orgi> and using this login: nclca org and this password: temp123 
* Call for proposals for Webinar and Online Workshop Series (WOWS): Do you have a successful program or curriculum for your Learning Center/Tutoring Program? Would you like an 
opportuni~z to share the design with other professionals from the con’dort of your office? Consider submitting a proposal to present a ~vebinar about your program design/curriculum 
development: https://docs ~oo~le con’v’spreadsheet/viewform?forn’Nev dHiVlzUFJBZXRibW9odlllQWlaiVION5N2c6M©. 

Cheers, 

TaW Hulliday 

Membership Chair 

Natiunal Cullege Learning (;enter Assuciation 

Dear NCLCA Members, 

As the Publicatiuns Chair fur NCLCA, I would like tu invite you to contribute to the spring issue of our newsletter scheduled tu be distributed in late May. I know it is a buW time of year for 
all of us, but I am huping you can find a little time tu share yuur ideas 

In this edition, I wuuld like tu feature any web resources you have found helpful or any particularly guod tutor training tips yuu would like tu share. 
Your submissiuns can range from 1 sentence tu 500 words depending un how much time yuu have and huw much you have to say about the topic. 

Here are some standard newsletter sections yuu can also cuntribute to ifyuu prefer: 
--Big news frum our members Are yuu upemng a new facility’? Is sumething majur happening with your center? Du yuu have a learning center related positiun upen at yuur institution? 
Briefly tell us abuut it (50 wurds or less) 
--Information abuut yuur center :[’or our Campus Visit feature. Tell us about how it’s structured and the services it uffers. Tell us about the people whu wurk there (500 words) 
--Articles for the Practitiuner’s Curner. What do you du, and huw do you du it? (500 wurds max) 
--Reviews for Practitioner’s Corner. Provide a review era book, training materials, video, etc. relevant to our field to share with our n’~embelS. (250 words) 
--Articles for our tutor spotlight. Tell us about the outstanding tutors, consultants, and SI leaders that xvork in your center. (250 xvords) 
--Stories of student success. Tell us about one of the many students your center has helped. (250 words) 
--Words from our student workers. Let’s hear from the students that staff our centers. ~;~’nat do they have to say about the work we do? (250 words) 

This is a great opportunity to get a little experience in publishing and to share itfformation to help others. I would really like to have 10-20 of our members contribute to this edition to get 
some ideas started. Please email your submissions as Microsoft Word attachments to Laura.Sanders@valpo.edu<raailto:Laura.Sanders,@,valpo.edu> no later than May 16tl-~ and be sure to 
include your contact information and pictures if possible. 

I am looking forward to hearing all of your ideas and reading your work. 

Thank you, 
Laura Sanders 
NCLCA Publications Chair 
Assistant Dean for Student Success 
College of Engineering 
Valparaiso University 
219-454-5210 



From: 

Sent: 

To: 

Cc: 

Subject: 

Attach: 

"Allison, Kim A" <kallison@email.unc.edu> 

Friday, May 11, 2012 10:08 AM 

Bradley Bethel <bradley.bethel@unc.edu>; Beth Bridget <bridgerb@email.unc.edu>; 
CSSAC <cssac@unc.edu>; Beth Lyons <emlyons@uncaa.unc.edu>; Tony Yount 
<gyount@email.unc.edu>; Jaimie Alexis Samatha Lee <jaimielee@email.unc.edu>; Jenn 
Townsend <jjtowns@email.unc.edu>; Amy Kleissler <kleissle@uncaa.unc.edu>; Kym N 
Orr <orr@email.unc.edu>; Tia Overstreet <overstre@email.unc.edu>; Robert J Jr Mercer 
<rmercer@email.unc.edu>; Spencer Brooks Welborn <swelborn@email.unc.edu>; 
Wally Richardson <wricha@uncaa.unc.edu>; Writing Center 
<writing_center@unc.edu>; Nathan John Yarbrough <yarbro9@email.unc.edu> 

Christina Perry <cp@unc.edu>; Jim Kessler <jim_kessler@unc.edu>; Kristen N 

Rademacher <krademacher@unc.edu>; Robin C Blanton <rcb@email.unc.edu>; Billie K 
Shambley <shambley@email.unc.edu>; Theresa L Maitland <tmaitlan@email.unc.edu> 

2012-2013 Parking Permits 

TEXT.htm; uncblankapp.pdf 

By now you should have received your 2012-2013 Parking Permit Application, if not I’ve attached a blank application. 

The allocation for our units are: 
Craige Deck (CD) 
Smith Center (S11) 

Please send me your completed application by Friday, May 18th so that I can process your application. If you choose not to use one 
of our locations, please send me an email letting me know, that way I won’t be looking for your application. 

If you would like to enroll in the CAP (Commuter Alternative Program), you will be able to register online at 
www.dps.unc.edu<htt~:iiwww.d.ps.ul~c.eda> beginning July 16th - mark your calendars. 

Thanks, 
Kim 

Kim Allison 

Department Manager 
Ctr for Student Success & Academic Counseling 
450 Ridge Road, Suite 2203 

Campus Box #3106 
Chapel Hill, NC 27599-3106 

919-962-1046 (ph) 

919-843-5341 (fx) 

kallison@email.unc.edu 



UNC-CH Department of Public Safety University Employee Parkin~ Permit Application 
PID: 
Name: 

Employee Status: (Circle all that apply) 
Permanent Temporally Full-Time Part-Time Disabled 

Department Name: 

Department Number: Shop #: 

Work Schedule: 

Permit Zone Requested: List in order of preference. 

1.              2.               3. 

Post Doc/Fellow 

(days/hours) 

Payment Method: (Circle one) 
Cash    Check/MO Visa/MC Payroll    A J/Department Transfer 

Deduct Permit With Pre-Tax Status: (Circle one) Yes    No 

CAP Registrants -Online registration for CAP will begin 
July 15th at www.dps.unc.edu. 

NEW! Manage your parking account at 
www.dps.unc.edu, select Manage Parking 
Account to view or add vehicles, check 
waiting list position, view permit information 
and more. Please use this site to add vehicles 
to your account at this time. To remove 
vehicles, send an email to parking@unc.edu. 

Signature on this card certifies that I have indicated my preference ofpre-tax status and 
that all information on this application is correct. I accept responsibility for any UNC- 
CH violations that may occur with the vehicles associated with this registration. The 
Department of Public Safety reserves the right to operate according to The Ordinance 
Regulating Traffic and Parking on the Campus of the University of North Carolina at 
Chapel Hill. 

Signature Date 

Permit Assignment (coordinator use only) 
Zone 
Type:            Reg AM/PM NR/SR DIS 

DZ PMALG Afterhours MC MC2 
Waiting List Assignment: 
Total State Service Date: 

UNC-CH Department of Public Safety University Employee Parkin~ Permit Application 
PID: 
Name: 

Employee Status: (Circle all that apply) 
Permanent Temporally Full-Time Part-Time Disabled 

Department Name: 
Department Number: Shop #: 

Work Schedule: 

Permit Zone Requested: List in order of preference. 

1.              2.               3. 

Post Doc/Fellow 

(days/hours) 

Payment Method: (Circle one) 
Cash    Check/MO Visa/MC Payroll    A J/Department Transfer 

Deduct Permit With Pre-Tax Status: (Circle one) Yes    No 

CAP Registrants -Online registration for CAP will begin 
July 15th at www.dps.unc.edu. 

NEW! Manage your parking account at 
www.dps.unc.edu, select Manage Parking 
Account to view or add vehicles, check 
waiting list position, view permit information 
and more. Please use this site to add vehicles 
to your account at this time. To remove 
vehicles, send an email to parking@unc.edu. 

Signature on this card certifies that I have indicated my preference ofpre-tax status and 
that all information on this application is correct. I accept responsibility for any UNC- 
CH violations that may occur with the vehicles associated with this registration. The 
Department of Public Safety reserves the right to operate according to The Ordinance 
Regulating Traffic and Parking on the Campus of the University of North Carolina at 
Chapel Hill. 

Signature Date 

Permit Assignment (coordinator use only) 
Zone 
Type:            Reg AM/PM NR/SR DIS 

DZ PMALG Afterhours MC MC2 
Waiting List Assignment: 
Total State Service Date: 



From: 

Sent: 

To: 

Cc: 

Subject: 

Attach: TEXT.htm 

"Allison, Kim A" <kallison@email.unc.edu> 

Wednesday, May 16, 2012 8:55 AM 

Bradley Bethel <bradley.bethel@unc.edu>; Beth Bridget <bridgerb@email.unc.edu>; 
CSSAC <cssac@unc.edu>; Beth Lyons <emlyons@uncaa.unc.edu>; Tony Yount 
<gyount@email.unc.edu>; Jaimie Alexis Samatha Lee <jaimielee@email.unc.edu>; Jenn 
Townsend <jjtowns@email.unc.edu>; Amy Kleissler <kleissle@uncaa.unc.edu>; Kym N 
Orr <orr@email.unc.edu>; Tia Overstreet <overstre@email.unc.edu>; Robert J Jr Mercer 
<rmercer@email.unc.edu>; Spencer Brooks Welborn <swelborn@email.unc.edu>; 
Wally Richardson <wricha@uncaa.unc.edu>; Writing Center 
<writing_center@unc.edu>; Nathan John Yarbrough <yarbro9@email.unc.edu> 

Christina Perry <cp@unc.edu>; Frank S Kessler <fkessler@email.unc.edu>; Kristen N 
Rademacher <krademacher@unc.edu>; Robin C Blanton <rcb@email.unc.edu>; Billie K 
Shambley <shambley@email.unc.edu> 

Call for more Volunteers for Carolina Blood Drive! 

FYI... 

If you haven’t considered signing up to volunteer for the Carolina Blood Drive coming up on June 5th, from 7a.m. - 6p.m. at the Smith 
Center, please do so now. We need volunteers on all shifts to help our donors and specifically the first shift and the final shifts of the 
day - but volunteer spaces are available on all shifts. It takes -150 volunteers to make this drive run smoothly so we appreciate all 
those who have already signed up or who will. Many of you give blood and volunteer, others cannot give blood but still help out - 
regardless, the Carolina Blood Drive committee needs you if you are available. Go to 
www.unc.edu/blood<~:iiwww tmc.edu/$)iood> to sign up to volunteer (or donate!). If you have questions about volunteering, 
contact Beverly Fields, bcfields@email.unc.edu<maiho :bcfie~ds~emaiL ~mc.ed~> 
Thanks ! 
Katrina Coble 
Chair, Recruitment Carolina Blood Drive 
962-1801 

Katrina B. Coble, Business Manager 

Department of Computer Science 

CB# 3175, Sitterson Hall 

UNC-Chapel Hill 

Chapel Hill, NC 27599-3175 

962-1801, 962-1799 FAX 

"In everything give thanks-gratitude is the attitude that sets the altitude for living." 



National College Learning Center Association 

2012 NCLCA Summer Institute 
http:!!www.nclca.org 

The mission of NCLCA is to support 

learning center professionals as 

they develop and maintain learning 

centers, programs and services to 

enhance student learning at the 

post-secondary level. 

Institute l~lentors 

Johanna Dvorak, PhD 

July 8-11, 2012 Hyatt Regency. Greenville, South Carolina 

Making the Learning Center Work-- 

from Training to Assessment 

Presentation Summaries 

Dr. Dvorak will lead discussions on establishing and 

organizing a college tutoring program. The key components of 

budgeting, organizing space, staff, and training will be addressed. 

One session will concentrate on various types of tutoring set- 
Director of Panther Academic Support Services, University of Wisconsin- 

Milwaukee 

Dr. Dvorak served as President for NCLCAin 2004 and she was a mentor 

and presenter at the 2009 Institute. She has conducted 5 national webinars 

on tutor management, online tutoring, peer tutoring, and tutor training in 

the past 2 years. In addition to contributing to several tutoring publications, 

she authored a chapter in the upcoming CRLA Tutor Training Handbook on 

OnlineTutoring. Dr. Dvorak earned her PhD in Educational Leadership and 

Information Studies from University of Wisconsin-Milwaukee, her MEd at the 

University of Texas at Austin, and her BA at Drake University. 

"1 look forward to sharing my expertise, best practices and research on 

college tutoring programs and tutor training to help your students achieve 

academic success." 

Mark May, PhD 

Associate Professor of Communication, Clayton State University 

Dr. May earned his BA from The University of Akron, and his MA from 

Ohio University. He received his PhD in Organizational Communication from 

Ohio University. He is currently a tenured faculty member in the Communi- 

cation and Media Studies program at Clayton State University. Dr. May has 

made many presentations at regional and national conferences, including 

NCLCA, NACADA, NADE, CRLA and FYE, on topics related to communication 

and training peer tutors. He contributes regularly to a column on training 

that reaches 30,000 credit union employees. 

"It’s an honor to be invited back to the NCLCA Institute to facilitate 

discussion. There is no better way to learn than through an exchange of 

ideas and sharing of experiences with colleagues." 

Laura Sanders, MS 

Assistant Dean for Student Success, College of Engineering, Valparaiso 

University 

Ms. Sanders earned a BS in Physics and Physics Education, a BA in Math- 

ematics and Math Education, and an MS in Applied Optics. She has been a 

learning center professional in STEM-related academic support for over :15 

years. She is currently the Assistant Dean for Student Success and manages 

all the recruitment, retention, marketing and assessment programs for the 

College of Engineering. She has shared her work in numerous presentations 

and trainings at national and regional conferences on topics like unique tu- 

toring programs, learning styles, retention strategies, and best practices in 

assessment. She is currently serving on the NCLCA Executive Board in her 

second term as Publications Chair. 

"I’m happy to have the opportunity to help you unlock the secrets toa 

successful assessment plan. By carefully reviewing your programs, you can 

make improvements to set your students up for success." 

vices: group or individual tutoring, walk-in or scheduled appoint- 

ments, variations of tutoring services such as in-class tutoring, 

online tutoring, and combining tutoring with other services such 

as Supplemental Instruction, mentoring, and study groups. An- 

other session will address standards and guidelines for tutor 

training. Participants will learn various training formats and 

methods. She will help you put the key essentials of the tutoring 

program together in a format that works for your campus. 

Dr. May will describe strategies for achieving goals in 

learning centers by strengthening the organization, engaging in 

)ublic relations (advertising), developing the center’s leadership 

skills, improving interpersonal communication, and focusing com- 

munication skills of the tutors. He will demonstrate how to com- 

municate more effectively and provide you with the materials to 

enable you to offer similar workshops at your institution for eve- 

ryone from tutors and student employees to the director. The 

workshops will be relevant to learning center management, tu- 

toring, educational practice and learning center operations. 

Mark will also seek to answer questions about challenging situa- 

tions faced by learning center employees. Mark’s sessions will be 

highly interactive, making significant use of media and small 

groups activities and discussion. 

Ms. Sanders will focus on building and enhancing the 

components of a sustainable assessment plan for various aca- 

demic support programs. Participants will be encouraged to 

explore assessment methods based on the mission and goals of 

their learning center, as well as student achievement and tutor 

effectiveness. Examples of assessment tools will be provided and 

the sessions will be highly interactive, allowing participants with 

similar programs to share additional assessment methods that 

have been successful in their learning centers. Upon completion 

of these sessions, participants will have the tools necessary to 

implement an assessment plan and to summarize the results to 

support the effectiveness of the program. 

Small Group Format: Institute participants will be divided into 3 

groups. Each group will have an opportunity to interact with 

each of the mentors over the course of the institute. Participants 

should bring questions to share in the small group settings. 



Institute Tentative Schedule at a Glance 

Hyatt Regency Greenville 

Institute Registration 

NCLCA Members $675 
Includes Membership $725 

Non-members $775 

Register online at the NCLCA website: 

www. nclca.org/institute.htm 

Lodging 
The host hotel is the Hyatt Regency in Greenville, SC. 

Institute rates are $105 per night. Below is the URL for hotel 

reservations for the Institute. 

http://resweb.passkey.com/go/ 

nationalcollegelearningcenter 

For those who prefer to call, the number is 800-891-3797. 

Please make your own lodging reservations and mention 

that you are with the NCLCA Institute to get our rate. 

IMPORTANT: Deadline for hotel reservations to get the 

institute rate is June 10, 2012. 

Getting there ...... Flying 
You will fly into Greenville Spartanburg International Airport, 

which is located 14 miles from the Hyatt. Transportation to 

and from the airport will be provided (IF arrangements are 

made in advance). 

Driving Directions 
From Chattanooga and Atlanta: 

Take 1-24 East toward Atlanta / Knoxville. Merge onto 1-75 

South via Exit 185A toward Atlanta {crossing into Georgia). 

Take the 1-285 West / 1-285 East exit #259 toward Birming- 

ham / Tampa / Greenville / Augusta. Merge onto 1-285 East / 

GA-407 East via Exit 259B toward Greenville / Augusta. 

Merge onto 1-85 North via Exit 33B toward Greenville 

(crossing into South Carolina). Merge onto US-29 North via 

Exit 42, and then turn left onto Beattie Place. Hotel entrance 

is located on the left side on Beattie Place. 

From Columbia, SC: 

Take US-76 West, which becomes 1-26 West. Merge onto 1- 

385 North via Exit 51 on the left, toward Laurens / Green- 

ville. 1-385 North becomes Beattie Place. Hotel is located on 

the left side of Beattie Place. 

From Charlotte, NC: 

Take 1-85 South toward Gastonia (crossing into South Caroli- 

na).Merge onto 1-385 North via Exit 51 toward Downtown / 

Greenville. 1-385 North becomes Beattie Place. Hotel is locat- 

ed on the left side of Beattie Place. 

3:00 - 7:00 

7:00 - 9:00 

7:30- 8:30 

8:30- 10:15 

10:15 - 12:00 

12:15- 1:15 

1:15- 3:00 

3:00- 5:00 

6:00- until 

7:30- 8:30 

8:30- 10:15 

10:15 - 12:00 

12:15- 1:15 

1:15- 3:00 

3:00- 5:00 

6:00- until 

7:30 - 8:30 

8:30- 10:15 

10:15 - 12:00 

12:15 - 1:15 

1:15- 3:00 

3:00- 4:30 

4:30- 5:00 

Sunday, July 8, 2012 

Check- in 

Dinner on your own 

Monday, July 9, 2012 

Breakfast (provided) 

Session with Dr. Dvorak 

Session with Dr. May 

Lunch (provided) 

Session with Ms. Sanders 

Small group sessions with mentors 

Trip to tour Academic Success Center, Clemson 

University and Dinner at Seasons by the Lake 

Tuesday, July 10, 2012 

Breakfast (provided) 

Session with Dr. May 

Session with Ms. Sanders 

Lunch (provided) 

Session with Dr. Dvorak 

Small group sessions with mentors 

Dinner on Your Own 

Wednesday, July 11, 2012 

Breakfast (provided) 

Session with Ms. Sanders 

Session with Dr. Dvorak 

Lunch (provided) 

Session with Dr. May 

Small group sessions with mentors 

Institute summary and wrap-up 

The Class of 1956 

Academic Success 

Building is a state of 

the art facility that 

was completed in mid 

-March. The ASC 

began working with 

students in the center 

in late March. 

Seasons Restaurant 

is located at the 

Clemson University 

Conference Center 

and Inn. Situated on 

the shores of Lake 

Hartwell, it is a great 

place to dine and 

enjoy the view. 



"I worry about!get frustrated with some of my freshmen because they 
continually have negative attitudes, can’t appreciate their situation, or 
hate their life in general." 

By the time a student-athlete reaches the mid-semester, they are most often 
pretty wiped out, and this is especially true for the freshmen, to whom this level 
of commitment is significantly amped up from what they have been used to. In 
their high school they were the best-of-the-best, but at Carolina, everyone is the 
best-of-the-best. Between practices, strength and conditioning, and weight 
lifting, rout of season’ isn’t really a break for them. Physically, they are exhausted. 

Mental exhaustion is harder to see, but in many ways can be even more 
debilitating. Student-athletes don’t really have vacations anyrnore because of 
their practice and game schedules, so although they may get slight breaks in their 
routine, they never truly get to ~get away from it all’ the way the rest of us do. 
Injuries can be especially emotionally debilitating, and can bleed over into 
academics. No longer practicing or training, these students are now without their 
usual routine, they may feel separate from their friends, worried about the injury 
may affect their future plans - they may feel at sea without an anchor, with lots of 
time on their hands to worry. 

For freshman who are red-shirting their freshman year, they can feel 
especially pessimistic, as if they are being left behind. They came in as a group, 
have worked hard for months to become a successful unit, but are not allowed to 
follow through. This can feel like a very frustrating game of hurry-up-and-wait. 
Perhaps his roommate has become the newest star on the team, or is down after 
talking to his high school buddies at other schools, whose life always seems 
greener. 

To all this (TMI!) add in a few bad grades and you have one unhappy 
camper. This is one of those moments to try shaking up your routine a bit, and 
getting the student to focus on the possibilities the future holds, rather than 
dwelling on the misery of the here and now. For a red-shirred freshman 
footballer, remind him how his is getting faster and stronger, and will be that 
much more vital on the field next fall. As far as their courses go, talk about how 
this is actually a tremendous gift. Next year, and the years after, the courses will 
get steadily more difficult. He can actually turn this year to his advantage on the 
football field in the classroom now. With these introductory classes and less 
pressure, he can achieve better grades, that will help give him some padding in 
his gpa for times in the future when he may be stretched more thinly. In years to 
come, guys that he sees now playing will have much more stress in the classroom, 
and less ability to focus on football. That will be his time to shine if he can 
refocus and work now. 

"It is sad for me that I just work with sporadically different guys every 
Monday and I just feel all over the place because I have no background 
on them. I miss having specific guys and knowing exactly what thy have 
to do/when/how they work, etc." 



The intensity of summer school is great for mentoring because it intrinsically 
fosters a close relationship with your student because you meet everyday. 
Unfortunately during the regular semester so many things can interrupt that 
process such as class schedules, practice and game schedules, and all the 
other commitments that fill up our lives, making it harder to build that 
relationship. Please feel free to reach out to any of us if you have any 
questions, such as: 

What are this student’s strengths and weaknesses? 
Are there any tactics that have worked well in the past for this student? 



’~Iy frustration is with their test performance. My students haven’t been 
doing well on their tests and I’ve run out of ideas as far as helping them. I 
just don’t understand why they haven’t been doing decent on their tests." 

One thing you could try is to practice exams in your review sessions. This might 
help you determine whether your students might need help on test taking skills, 
or do they need more help with confronting the course material in a testing 
format. To make practice exams you could: 

See if there is a companion web site for the textbook. If there are multiple 
editions of the book, you can create a bank of questions compiled from all 
the pre~4ous editions. 
Use my friend Google and hunt on the internet for re’~4ew materials. I 
have found tremendous resources created by high school teachers. There 
is an AP course for just about everything these days, and most teachers 
have posted notes, outlines, flashcards, practice tests, etc. Be creative in 
your hunting. 
Some UNC professors have posted on the UNC Library website, under e- 
reserves, copies of their old exams. Using these will enable the student to 
get comfortable with a particular professor’s style. 
You could try working on skills to help the student get through the exam 

when the material is unfamiliar or confusing. There are all the ones you know 
such as cover the answers, read the question stem and form an answer in your 
head, then uncover the answers; this will help them not fall prey to misleading 
answers. Another idea is to teach them how to find connections between key 
vocabularies. For example, in drama, if the stem is asking about language, and 
the test includes Shakespeare, what are some key words that are mostly likely to 
be there in the correct answer? The student may not remember the difference 
between iambic pentameter and verse, but those will be buzz words to trigger his 
memory. Pull tricks out of your own hat - how have you gotten through tough 
exams? 

With the limited time I have with my students in our weekly sessions I feel 
as though we just scratch the surface, but that they learn that surface material 
well. The problem comes when the exams ask them to delve deeper into the 
material, or to relate different aspects of the material to one another in a single 
question. Remind yourself, and remind your students, that they will only be 
successful if they study outside of your sessions. You can only cover a small 
portion of the course material, but you are subconsciously teaching skills as well 
so although the student may not do well in this course, they have learned from 
you skills that they can build upon in the future. 
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1. Learning Disabilities ~ things to look for: You can’t diagnose, but you can be 
attuned to red flags such as: 

Students have uneven skill patterns - he may be good at reading, but 
really struggle with writing. He reads and understands what he has 
written, and he is well spoken, but is unable to get his thoughts down. 
This is not simply that he is a poor writer. It is almost as though he 
physically can’t get the thoughts in his brain to transmit to his hand. 

¯ He will most likely be able to voice his thoughts well. 

2o Language problems: the student sees things in a very black and white 
manner. He can’t understand the nuances of the language. In some 
circumstances this may be his background education. With guys such as these 
you can use an analogy to translate the concept to them, but some students 
with this LD will still not be able to understand. 

Visual-spatial: remember those games at the fair where you look at the 
picture made of dots and you see one picture, such as a vase of flowers, then 
you close one eye and you see an entirely different picture? This is an 
example of visual-spatial skills. Students who have this disability do not 
perceive the different images. 

We can help the students by making worksheets as simple as possible. For 
some we might add in pictures to jazz up the worksheet and make it more 
interesting for the general learning, but a student with visual-spatial LD 
will look at the worksheet and not be able to decide what they should be 
focusing on, the picture or the words, and their brain will not let this 
question go in order to focus on the learning. 

4. Symbol -learning: such as in science and language classes, a student is not 
able to associate s}~nbols with the piece of information that he needs to learn. 
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5. Conceptual difficulties: These are the most difficult to remediate. They do 
not understand cause and effect. 

For example, this is what is happening when you are dealing with students 
who can’t grasp the idea that if they don’t work ahead in the syllalous, they 
will be swamped later on. 

In schoolwork, they will understand many details about their reading, but 
they have great difficulty in finding the main idea. 

They have difficulty predicting where the story is going. 

They can’t figure out how details work together. We can help them learn 
to highlight (first and last sentence), skills to find main idea, but will never 
cleanly be able to help them in ways that we can for other disabilities. 

o Memory - immediate recall: can be a case of the student not paying attention 
(hello!) but there could possibly be a learning disability in the area of 
immediate recall. For example, you tell him that 5X6 = 3o. A minute later he 
cannot recall the 3o because his brain is stuck on inputting the information of 
5X6. 

° Working memory: it is crucial. A student who answers impulsively, says rude 
things, they speak before they think. With working memory problems have 
problems taking in information, brain figuring out how to use it, and then 
forming an answer. 

8. ADD/ADHD: Have you ever gotten stuck on a website that continually feeds 
you pop-ups, and the more you click to get rid of them, the worse it gets? This 
is how the brain of an ADD student’s brain takes in EVERYTHING. 

A student with ADD is constantly battling pop-ups. They hear the 
janitor in the hall, the air conditioning blowing, the light on the ceiling, 
whereas if I asked you if the air conditioning were on, you would have 
to stop and think about it. ADD students cannot ever stop their brain 
from taking in this stimuli, but they learn to cope. 

Imagine how tiring/pain in the neck it is to have to battle that 
everyday, all day. It gets old, it gets frustrating, it makes you want to 
give up, it makes you grumpy. If you have ever had a headache or 
stuffy nose that has gone on for days that you can’t get rid of, it is 
similar. You learn to deal with it, but it never goes away, and it isn’t 
helpful to your life. 



Thoughts on how to avoid cycle of fire drills each semester: 

Smaller groups, more frequently to promote consistency and aid memory - 
> what about moving some day sessions over to the KFC? Pro, convenient 
for them to squeeze in, they hate AC con: less about academics. 

[LS/Mar!j] Certain guys need more time: Ex. Terry or M3avan with 
writing. They can learn to be better writers but circumstances are forcing 
us to reinforce bad habits learned in high school - we push them along 
just to get them through. They are hearing skill tips from us, but time only 
allows us limited practice with such things as reading a paper aloud for 
clarity. They need more sessions on skills outside of class content. 

Learning Specialist can be effective if the person is able to focus on skill 
development outside of course content, with the goal of moving toward using 
skills in courses. 

"Things have to be taught, not caught." 
We think that we are teaching skills when we introduce them while 
working on course content, but at-risk learners do not pick up that quickly. 
We are working on too many skills at once. For example, read a 
paragraph in geology with a goal of picking up the main idea, that student 
is also working on decoding sounds and syllables, spelling, 
comprehension, processing, and memory. We are losing the forest 
through the trees. 

Elephant in room: if students would consistently do .q simple things a 
great deal of work/strife could be eliminated on both sides of the stadium, 
academies and coaching. 

Simple solutions: 
--> Put a GA/checker in certain classes full-time to stay in class and be a 
presence. It could be anybody but needs to be a person with backbone 
whoes glare will make them shape up. 
--> Cost effectiveness of tutor/LS time vs. checker. Illustrate how much of 
our time struggling with re-teaching material, and FB time with beat- 
downs, meetings, etc. would be saved if the students simply went to 
class, sat up front, and listened. 

Summer Bridge Thoughts: 
¯ Early in semester or in summer session, 3o minutes daily with high risk 

students. 
1. Sound phonemes 
9. Syllable types 

3. How to break words apart into syllables - will help you when you 
encounter new college vocab. [see common prefixes P47-48 is SLD] 

4. Spelling rules 



5. Parts of speech: learn vocab so they can put on paper what they truly want 
to communicate, and not limit themselves to what they can spell. 

6. Note taking: copying/dictation: create special note paper with red line? 
Do copying passage activity to determine how much your brain can hold 
comfortably at once. 

[copy this to mentor training] Skills to work on: 
¯ Memory for note taking: college will require greater capacity, and 

most students can pick up skills intuitively or by watching others. SLD 
students need to be taught and practice time and attention skills. 

¯ Copying down notes: This is done using easy passages in copying 
exercises so that they are only working on memory. Use passages where 
they won’t struggle with spelling or comprehension - perhaps work with 
Andre/Beth to come up with football related passage. Give them 1 minute 
to copy as much as they can, then count up all letters and punctuation 
marks to get # of letters they can copy. Next, do same activity with course 
level passage such as one from a textbook. Have student mark a dot (*) 
each time they glance at the board. At end count up again, then divide by 
number of dots they used. This is to assess how many letters they can 
comfortably hold in their head in order to write down --> ’chunks’. Try to 
take info from board into your head in small bites that make sense to you. 
Repeat silently before you write, then again as you write. In order to 
stretch your capacity, say the chunk in your head as you read it off the 
board, say it again just before you write, then as you write. 

¯ When you take notes, leave a blank space for what you missed to go back 
and fill in later. 

¯ When working on skills, use controlled complexity of material so only 
working on copying, not decoding or spelling. 

¯ Notes from dictation [how to listen for important points 
separate]: 

¯ Writing: proofing and editing is painful for these students because it is 
like writing another paper all over again. How do we get them to want to 
proof? 
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Thoughts from the Drive-In Conference, April 30, 2010 
"serving students to the highest level possible" 

Communication: ~facifitator put these 4 images on screen, asking us to pick one] 

Z 

Squares: 

Circles: 

Triangles: 

Z’S: 

follow rules, are detailed oriented, structured. 
harmonizers, want people to be happy, want support 

are task driven, value competition, get right to the point 

think outside the box, are colorful/expressive/optimistic, brainstorm 

We must know what kind of person it is that we are trying to communicate to, 

and communicate in a manner that they are receptive with. 

Regarding your audience, keep in mind: 

o What has created his perceptions? 
His peers & family, his life experiences, his culture 

We need to worry about how we are perceived because it can be more 

important than the actual facts that we are trying to portray. 

o How we can get them to respond will be based upon how they formed 

their beliefs of what we have said to them. 

® In order to be successful in our goals, we must know what our audience 

values. His values are what motivates him -put yourselj~in your students" 

shoes. 

In the case of our unmotivated, at-risk students, he will not be 
motivated by long-term, intangible goals such as a college degree. 

May be motivated by: 

If you work for I hour and get 2 pages done to my 

satisfaction, I will be off your back. - advisors of his back, 

coach off his back, you can get a lower grade in that hard 

science you have to take next semester, etc. 

Intention of your message vs. how you & your message are perceived: 

o Squares can be seen as inflexible, critical, exacting & stubborn 

o Circles can be seen as wanting to be diplomatic and cooperative, but also 

as weak, people-pleasers. 

® Triangles can be perceived as cold, insensitive, & dominating 

® Z’s can be perceived as unrealistic, careless, disruptive, & emotional 
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Learn to look at the situation from their perspective, and put your message in 

their language. "Treat others as they want to be treated." 

o Coach wants his guys on the field, training, watching film. He wants to 

concentrate on his own job and not be distracted. 

When you are giving feedback (to coaches or students alike) you need to address 

observed behavior only, and be specific. No generalizations - they are spoken 

with emotion and that lessens the credibility of your words. 

o For guys who are doing well, articulate to them and the coaches precisely 

what they are doing well. 

Do not deliver your message in a good-bad-good sandwich -- you don’t want 

them to lose your message. 

When dealing with coaches regarding at-risk students, remind them 

(diplomatically!) "this is who you recruited, then take them through the process 

of what you have provided this student. This is a conversation for Robert or John 

Blanchard to have. "You recruited this student. We have provided the extent of 

our services available to this student. You need to cough up the money to 

continue services for this student." 

Never assume the coach understands your vernacular, hears everything you say, 

or remembers anything from one conversation to the next. 

You don’t have to like or respect someone, but you have to be respectful of 

everyone. 

Tutoring program and handbook: 
(no one brought handbooks so we just got a comprehensive rundown of how 

NCSU has completely revamped their program since last August; see below for 

details) 

As tutors get certification, they qualify for raises; NCSU conducts minimum of 2, 

2hr training sessions. 

At both Duke and NCSU, head FB coach comes to all tutor/mentor trainings; not 

just to thank them, but actually engages in brainstorming sessions. 
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What is happening at NC State: 

¯ BIG MESSAGE : All parties have bought into the program. This mandate comes 

from the top down - Provost, Athletic Director, Director, counselors, 

mentors/tutors. One message, one set of standards, one response. Everyone 

has to be strong and stick to their guns; no negotiation. Final responsibility is 

put back on the coach to manage his student - "you recruited him, you get him 

to follow our rules. If not, you will deal with him on your own." 

¯ They have their mentoring/tutoring separated into its own program under the 

ASPSA called the ASEP (see details below). 

When there is an issue, the head of ASEP deals with it-one voice and avenue of 
communication. She is the one who is out on campus, forming relationships 

with departments and recruiting staff. One voice for all of athletics on this front. 

The athletic academic advisors take a secondary role to the main campus 

advisors; they set up study hall and coordinate academic plans. ASEP has the 

relationships with the faculty. 

Policy (fall and spring Semester)/3-Point Policy (each summer session) 

1 no show = 1 point 

2 tardies (at least 15 minutes) = 1 point (or ½ pt per tardy) 

2 unprepared sessions = 1 point (or ½ pt per tardy) 

(Unprepared = ifa tutor states this in a session report and/or an ASEP 

administrator observes) 

(A student is expected to bring syllabi and class materials (books, notes, 

etc) to each session or it will count as an unprepared session) 

Must cancel session more than 4 hours in advance to be in the clear- 

must get coach on board for this- meetings can’t pop up. If you are 

notified of doctor appointment, rehab or trainer session, etco >4hrs in 

advance, it is excused. Otherwise, it isn’t. --> overall message is that 

student is responsible for thinking ahead, and the team staff must do the 

same. 

Should a student athlete reach 5 points, then the student athlete loses 

his/her privileges from the Academic Skills Enhancement Program for the 

rest of the semester. Should a student athlete reach 3 points in a summer 

session, then the student athlete loses his/her privileges from the ASEP 

for the rest of the session. When this threshold is met, a meeting takes 

place between the student, coach, academic counselor, director of 

ASPSA, and athletic director. [it seemed as though they do this meeting 
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at around 3 points actually as a real come-to-Jesus for coach and 

student). 

The 5-Point System has the full support of Provost, Academic Director, Academic 

Center Director, and the coaches. The message came from the top down, "this is 

what we are doing, and you will buy in." When a coach was resistant, it was the 

Director of ASPSA who then said to the coach, "we have rules. Your student- 

athlete is not complying with our rules. Would you like to provide money out of 

your budget to provide your own tutoring of this athlete?" The head of NCSU’s 

ASEP reported that some coaches, when confronted with this choice, began to 

provide the necessary money. (Kym says that Roy Williams does this?) 

There is no earning back of points within the semester - the student is 

simply doing what he/she was supposed to be doing in the first place. 

Each student is entitled to one warning per semester, but that is one 

warning across the board (not one for each type of infraction). 

No member of the ASEP staff has contact with the student-athletes outside of 

scheduled sessions - in our case mentors and tutors - in any form: no e×change 

of phone numbers or email, no texting, no facebook friends. 

o this eliminates risk of emailing papers, mentors/tutors covering for 

student, or relationships where student manipulates or disrespects 

mentor/tutor. This lends credence to the position of the tutor/mentor. 

NCSU ASEP strives to recruit more adults - they want to create longevity and 

deep resources within their staff. They hire former teachers, retired 

professionals, former tutors who are now professionals, etc. - then they train 

them through a certified program - CRLA. Consequently, they will be able to 

hold tutors and mentors more accountable. 

Due to their reporting structure, tutor FF are sent in weekly, and go to the Main 

Campus (academic advising?) and not to the team academic advisors. 

Advantage is completely transparent procedures and practice; disadvantage is 

that academic advisor has little information on his students (MBB advisor 
relayed this practice). 

Utilize The Learning Center more? At NCSU they make the appointments for the 

student there so that they do not duplicate resources, and helps to maintain a 

very fluid relationship with the Main Campus support programs for all students - 

attempt to work against perception of student-athletes as separate and 

receiving special services. 

Their tutors wear nametags much like ONE cards, displayed prominently. 
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In order to get more help with all of the day-to-day minutia, the GA’s and 

interns all have to do time in academics on a regular basis - they are 

monitoring study hall - if they are going to learn college coaching, part of 

college coaching is academics © 

Rather than mail progress reports to professors, the students must 

personally take them to each professor. Hand it to him, and make an 

appointment/arrangements when to pick it up. Student then personally 

delivers it to their coach. 

Their system is not perfect and it is not smooth - the students still regularly 

pitch a fit, but the staff never backs down or compromises. However, this 

new system has greatly reduced the high-maintenance students to a few. 

Their system of students swiping ONE cards upon entering/leaving has 

eliminated all the disputes over lateness/attendance. 

During a typical day/night, NCSU typically has 100-130 tutor sessions 

taking place outside of structured study hall. 

Physical set up of their study hall: "baseball rule" 
o no backs to the wall, no comfy chairs 

computer screens are always in full view of monitor; students must 

ask to use computer. [Elon has seen a significant decrease in use of 

computers period since the firm crackdown on nonacademic 

websites. Less use of computers and greater use of books.] 

Independent study room arranged like classroom - monitors are 

constantly on the move and interacting with environment: talking to 

students or simply walking and observing. Monitors may not read or 

do their own work. Montors/mentors/tutors are not permitted to 

have phones or computers out. You are to lead by example, and are 

there to work. 

Thoughts for our study hall: 

From day :l, have firm phone policy of checking them in. no negotiation, no 

exceptions. 

No personal laptops; only use study hall computers, which will have restricted 

internet access - espn, scout, skype, facebook, etc. all blocked. They can create 

documents on computers provided and either email them to themselves at the 

end of the night, or copy onto a memory stick. 
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o If they need anything off their computer for the session such as notes, 

print them off before 7pro. If not, work without them. 

With all academically at-risk students (based upon high school or college 

performance), have them sign a contract similar to bounceback that clearly 

states the radical consequences possible. NCSU does this in a meeting with the 

student, coach, academic advisor, Robert & Blanchard. 
o You will need consequences to take place during this process so that they 

are acutely felt. 

¯ Less babysitting, more teaching 

My own random thoughts on our program: 
¯ Create a mini writing lab within the football study hall at night. I have had 

numerous mentors/tutors come to me over the year and express their 

nervousness in working with a student on writing. They are confronted with 

students whose writing skills are badly deficient, and they :1) feel inexperienced 

or ill trained to properly help the student, or 2) sense student is or may resort to 

dishonest practice outside of their sessions, and do not want to be associated 

with it. --> We could have one person whose sole role is writing. 

Recruitment of mentors/tutors, with an eye toward long term/consistency: we 

need to balance the energy and youth of undergrads, with the knowledge base 

and perspective/balance of an older person. We need staff that have the 

content knowledge and the ability to teach, re-teach, be creative, think on their 

feet, self-confidence, and perspective of life experience. 

o Retired teachers or people through The Friday Center 

o Students working on service-learning hours, both college and high school. 

HS students are young, but some are incredibly smart, mature, and 

engaging. For example, Chapel Hill High/East Chapel Hill have peer- 

mentoring programs that are well respected. 

o Work-study students 

o Morehead Scholars or any scholarship program that has a service 

learning component. 

o Approach other schools such as NCCU and look at their Dept of Ed or 

Dept of Counseling - NCSU now has a track within academic advising for 

athletics. 

How do we work against the mindset/attitude: "it’s not the Carolina way" - one 

of the most prominent aspects of "the Carolina way" is academic excellence. 

Provost/AD/Director need to be the tail that wags the dog, not the other way 

around. Need to have tough conversations: "If school stats go down due to your 

lack of involvement and quality of students you bring in, this brings the 

University bad publicity." 
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A closer look at NCSU: Within NCSU’s ASPSA they have their "Academic Skills 

Enhancement Program." This division runs all the mentoring/tutoring: 

www.ncsu.edu/aspsa/Tutoring.General_information,html 

The ASEP mission statement: The Academic Skills Enhancement Program 

promotes student accountability and provides student athletes with programs and 

services that improve academic skills in an efficient way. Their goal is to enhance 

academic skills through teaching study strategies, providing tutoring and academic 

mentoring within ASPSA’s facilities throughout the academic year and to provide 

appropriate guidance with diagnostic testing referrals to our student population. 

Some of their goals: Reduce number of no shows and schedule changes; Increase 
skills enhancement of student athletes; Retention of Academic Skills Enhancement 
Program staff; Reduce number of Academic Skills Enhancement Program staff and 
increase quality of employees; Increase number of returning Academic Skills 
Enhancement Program staff with CRLA certification. 

NCSU’s ASEP is a nationally certified program through The College 

Reading and Learning Association (CRLA) 

They conduct workshops for tutors/mentors: 
o A Day in the Mfe o_fa Student-Athlete: The purpose of’this workshop isfbr 

you to ~ain a better understandin~ of the student-athlete population~ We 

will discuss some of’the eli~ibility requirements that student-athletes are 

held too and walk you through the day of a student-athlete. The ~oal is to 

create awareness" of the obl(gations that: student-athletes have in addition 

to the academic demands in hopes that they m~v have more qf an 

understandin~.~ of some reasons behind tiredness, lack or focus, and other 
student rationale given that may some times hinder tutoring sessions. 

Owanization and Study Skills: Study and owanizationaI skills are essential 

as students move toward independent learnin,_q. Individuals with strong) 

study and organization skills are able to break down infbrmation more 

easily and use time more O~’ciently. In this workshop, we will discuss study 

skills and organization techniques that can be used to help students become 

independent learners. 

Communication Skills’: Do you work with students" who are not quite vocal? 

Would you like to know how you could read your students? In this trainin,g, 

you will learn how to pick up all types of communication cues and learn 

how to pull infbrmation you need.from them to help them in sessions. 
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Assessin9 and Changing Study Behaviors: The purpose of this workshop is 

to learn how to assess study behaviors and then incorporate strategies to 

teach students how to change their own stud), habits, 

Alternative Tutorin9 Methods: Does your student seem disinterested in the 

material being covered? Can’t seem to get your student excited about the 

learning process’? In this" workshop~ we discuss some of the creative tutoring 

activities that you and your peers have used to change the atmosphere of 

the tutoring session, Bring the games; tools; ideas, strategies that you have 

used to get your students jumpstarted and get ready to share in this open 

discussion! 

Best Practice for Team Study Halt: 7~he purpose of this workshop is to 
review best practices for team study hall, and evaluate the reasonin9 
behind these ideas. Special focus will be placed upon how to best prepare 
for study hail sessions, and dealing with di~(fi’cult scenarios. 

NCSU has an incredibly comprehensive website. 
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PASS Book ideas: 
¯ Phone numbers, addresses, and directions of departments they need to 

know: academic advising, cashier, registrar, writing center, housing 
¯ Chart out for them how each year will look as far as degree applicable hours, 

progress toward graduation, how higher level classes are different, how bad 
grades early will have snowball effect as the years progress. 

¯ What they need to anticipate each year - save your lab for spring, maybe 
math for summer, when you need to declare major, that declaring a major is 
not just a box you check - it sets you on a specific set of requirements 

¯ Pitfalls to avoid: holds due to parking, library books, etc.; GPA for moving off 
campus; pissing off your prof 

¯ What does it take to get on probation and what happens once you are there 
¯ When you start to slip, steps you can take - 
¯ What specifically is an honor violation; honor court and how it works [be 

explicit in examples, don’t assume they undertand] 
¯ [NCSU handouts] 

Teach mentors!tutors!SI that: 
Respect is earned, not demanded. 

your reach it will become. 

The more you demand it, the further from 

Earn it slowly: ask students in my sessions to stop doing __ behavior. They 

have 2 choices: they can close up their materials and sit there silently so that 
they don’t disturb the work of the rest of the group, or they can leave. In a 

quiet, pleasant voice let them know you will document, but that you are here 

for them when they want to work. 

Mentors are the soft place to land, like a favorite aunt. You get to have all the 

fun, but don’t have to deal with the discipline. Let Beth/Jaimie/Tia/Amy be 
the bad guys. 

Clamping down should be the last tool you use. Try stopping what you are 
doing and being silent until they stop. Engage him by asking him a question, 
ask him to come to the board, etc. Ask him to work in another room in his 
own. 

They need immediate goals within this session or within the week. Long 
term goals will come when you have a solid working relationship, and this 
takes time. 

Be self deprecating and honest. 

Listen to your student. Put yourself aside - your beliefs, your priorities, your 
judgements. Manage your emotions, take a deep breath or two, and begin 
your response by acknowledging his valid points. Ask questions for clarity, 
tell him what you are going to do, and follow up with him on your progress. 
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¯ Be prepared. 

o 

o 

We can give you the low down on your student’s background, but you 
need to getyour own feel for this student. Listen to him; what he says 
and how he says it. 

¯ His way may not be your way; your way may not always be the 
right way. 

¯ Be cognizant of what is going on in his world because it will 
effect how he perceives your message - game loss, personal 
issues, nervous about his academic preparedness, etc. 

You need to be one step ahead of him - know his classes and 
assignments. Be ready to guide him through the material [we have to 
be prepared to pay the mentors for roughly 15 min/session to do 
this preparation.] 

Let the student know that you are with him to be his guide & 
teacher, to help him. You may not know everything, but assure 
him that you will find the solutions together; you will not leave 
him high & dry to complete the unknown journey on his own. 

¯ Always give the student a chance to respond - become 
comfortable with silence - he may need time to respond. 

Training ideas: 
¯ In your role as mentor, the students are not your peers. They are you client. 

When they think of you as a peer, it is more difficult for them to respect you. 
It is not a familiar relationship role to them. 

¯ This is a professional role you are taking on. It may be your first experience 
with any type of ’office job,’ even though it may not feel like a ’professional 
job’ because you are working with students. Professional attire, professional 
demeanor, friendly but not a friend until your position in our program ends. 
Acknowledge this can be tough when students are opposite. 

This role may appear to be very laid back, and low maintenance, but in some 
ways, that is an illusion. A successful mentor leads and guides. You may be 
sitting there quietly while the student is working, but you are not babysitting. 
You are silently observing everything the does or does not do, ready to guide 
him to the correct path/behavior. You are asking him questions that get him 
to think about what he is doing so that he can problem solve for himself. You 
are there to silently observe what the student is doing, and come up with 
proactive methods you can approach in order to get the student to the end 
product (learning a subject, writing a paper, learning a skill, etc) - the best 
mentors do not tell, they engage in conversations with the student that, in a 
sense, silently manipulate the student into ending up at the conclusion you 
want him to ! 
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Train them earlier in the semester or provide them with more in-depth 

material to read - add to tutor handbook - what is it like to be a student 
athlete from their perspective? What is it like to struggle with LD issues? 

How do you recognize LD issues? What resources are out there for mentors? 

Helpful hints? 

Do star activity to illustrate what students with processing disorders deal 
with -- taking notes from the board, copying material for a book or internet 
for research. In order to illustrate what they are facing. Coping tactic - close 

eyes and visualize or vocalize in your head then copy down. Also encourage 
him. 

Go over learning disabilities using situations they might encounter with their 
students. [see ’LD thoughts for Beth’] 

Study Skills ideas 
Color code by class: it can be color coded in their binders, and then we use 
that color ink on board. If they are using a google cal they could color code as 

well. Don’t have to do this for all students, but with our ADD/ADHD guys 

offer to do this with them. 

In a group when they are reticent to speak up or admit they are stuck: 
appoint one person per day as the one who brings up a topic that they either 

have a question about, or they think the class could go over it again even if 

they know it; or they each have a stickie to anonymously ask a question - 
they all write one down no matter what. One other task is that they all look 

forward, and close to their chest they give a thumbs up, sideways, or down to 

indicate if they need to keep reviewing. 

Strategy to get through reading passages --> read the questions first to clue 
you into what you are looking for. 

Memory for note taking: college will require greater capacity, and most 
students can pick up skills intuitively or by watching others. SLD students 

need to be taught and practice time and attention skills. 

Copying down notes: This is done using easy passages in copying exercises 

so that they are only working on memory. Use passages where they won’t 
struggle with spelling or comprehension - perhaps work with Andre/Beth to 

come up with football related passage. Give them i minute to copy as much 

as they can, then count up all letters and punctuation marks to get # of letters 
they can copy. Next, do same activity with course level passage such as one 

from a textbook. Have student mark a dot (*) each time they glance at the 

board. At end count up again, then divide by number of dots they used. This 

is to assess how many letters they can comfortably hold in their head in 
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order to write down --> ’chunks’. Try to take info from board into your head 

in small bites that make sense to you. Repeat silently before you write, then 

again as you write. In order to stretch your capacity, say the chunk in your 
head as you read it offthe board, say it again just before you write, then as 

you write. 

When you take notes, leave a blank space for what you missed to go back and 

fill in later. 

When working on skills, use controlled complexity of material so only 
working on copying, not decoding or spelling. 

Notes from dictation [how to listen for important points separate]: 

Writing: proofing and editing is painful for these students because it is like 

writing another paper all over again. How do we get them to want to proof?. 

Reading: three read throughs: for main ideas, supporting details, and then 
terms. Encourage the mentors/students to use stickie notes to flag 

questions, write in margins 

in making matching tests, do not draw lines, and do not have more than 10- 

15 in either column. 

For vocabulary tests do matching 

for fill in the blank, give them a word bank. 

LDS thoughts: 
"Things have to be taught, not caught." 

We think that we are teaching skills when we introduce them while working 

on course content, but at-risk learners do not pick up that quickly. We are 

working on too many skills at once. For example, read a paragraph in 
geology with a goal of picking up the main idea, that student is also working 

on decoding sounds and syllables, spelling, comprehension, processing, and 

memory. We are losing the forest through the trees. 

Team meetings: 
Describe the situation in which the behavior occurs, and describe the impact 

on what he values. Coach stand up front, shoulder to shoulder with Beth, 

and deliver this message together: 

o You will fail class, you will not be playing, coach will make you sit out 
practice/game/no travel. 

® Acknowledge that he may talk with friends at other schools who are 

experiencing different realities - the bottom line is that this is not the 
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case at Carolina. Your academic advisors do not have any tricks up 
their sleeves that they are hiding from you that they can pull out at 
last minute to save you. Your coaches cannot save you in the 
classroom. Give explicit examples that they may not know - if 
someone like tall Mac is willing, have them describe the hell of the 
accusation; or Dwight/Shaun, the hell of spending every waking 
moment leading up to Christmas with your advisor. 

Differentiation 
training activity: on a note card, have each person write down one word as 
your goal for the semester with your student, or one word to represent a 
problem you are having. Line up with your cards in alpha order, turn and 
share your word with person next to you. Next, fold the line in half and 
match to share again. 

Robust instruction delivery: engage the students, be active; give them 
different paths to obtaining the knowledge. 



If you haven’t done so already and would like a parking permit for the upcoming Academic Year, please turn in your 

application as soon as possible. 

Thanks, 
K 

Kim Allison 
Department Manager 
University of North Carolina at Chapel Hill 

Ctr. for Student Success & Academic Counseling 
450 Ridge Road, Suite 2203 

SASB N., CB# 3106 
Chapel Hill, NC 27599-3106 

ph: 919-962-1046 

fx: 919-843-5341 

kallison@email.unc.edu 



From: Bryant, Kathy [mailto:kathy_bryant@unc.edu] 
Sent: Tuesday, July 05, 2011 12:13 PM 
To: Human Resources Facilitators 
Subject: [hrfac] HR Facilitator Digest: July 5, 2011 

TO: HR Facilitators 

FROM: Kathy Bryant, HR Communications & Talent Development 

There are no attachments [n todays d[gesto There [s one art[de for employees, included below 

ent[retyo 

Full text of all articles in the weekly digest is available in the attachments and at 

http:llhr.unc.edulnews-eventslitems. 

Upcoming Dates & Deadlines 

July :~4: Running Effective Meetings class 

July 20: Diversity in the Workplace class 

Aug° 2: Fundamental Communication Skills class 

Aug. :[0: Eat Smart, Move More, Weigh Less program begins 
Aug. 30: Tuition waiver form submission deadline for fall semester 

Information for Employees 

Eat Smart, Move More, Weigh Less Program 

Are you ready to meet a healthy, new YOU? Eat Smart, Move More, Weigh Less (ESMMWL) is a weight-management 

program through the NC Cooperative Extension Service and the NC Division of Public Health partnership, funded by the 
NC State Health Plan, which uses strategic lessons to inform, empower and motivate participants as they make choices 

about eating and physical activity. 

ESMMWL classes will be offered on campus this fall, beginning Aug. 10 and concluding Nov. 16. Details are as follows: 

¯ The weekly class will meet Wednesdays at 11:15 a.m. at Davis Library. 

¯ Each class is approximately 50 minutes, and all curriculum materials and equipment (including a personal 

journal and magazine} will be provided. 

¯ Cost is $30 and must be paid in full at the first class with a check or money order made out to NC Public 

Health Foundation. Cash will not be accepted. 

¯ Participants who attend at least 10 out of 15 sessions will receive a $25 refund at the end of the program. 

Limited spaces are available, and the program is expected to fill up quickly. To learn more or to participate in this 

session, please contact Michele Matz Hayslett at (919) 962-1151 or michele hayslett@unc.edu. Also visit: 

www.esm mweighless.com 



]?’or those ofyol~ sighting up tier CAP, please read,,. 

Registration for 2011-2012 is open tbr this year at the De~ment of ~blic Sal}ty website: 

http:Iiwww.dps.unc.edui 
There are three links in the center of the home page: one each for Universi~ employees, students and Hospi~l employees. 

Umversi~ employees will need the onyen ~ ~gin the C~) regisga~on process. The Hospi~l regisga~on p~e gives instructions for Hospi~l employees to get onto ~e 

site. ~1 groups need ~ supply ve~cle i~om~aion. 

A~c~ior~ to those r~o~ ow~dng a ~ieensed vehicle: Please postpone CAP regisWa~-ior~ a~d cheek back h~ a t~w days. Website *~4~ give rmfi~e when 
re~sn’afio~ process ~s ava~able. 

Need to ~ow: 

Occasion~-Use Pewits 

For those eligible, Occasional-Use Permits axe now available "only" online begimfing September 1st at DPS website. They will not be mailed with the CAP Welcome 
packet. Usage rules 

CAP Packet Shipping 

Allow 10 business days for shipping. If CAP credentials due to be received via mail are not received by Friday, August 12, temporary credentials will be issued in 

person at the appropriate Transportation office. 

CAP Vanpool & Carpool 

Vanpool & Carpool pasticipants may register for the CAP program 0nerchant program, prizes, etc.), but registration for the actual on-campus parking pecmit should 

have been processed through the departmental parking coordinator. 

Seconda~T UNC Park & Ride Permit 

Those receiving the GoPass, PX Pass or vanpool subsidies who also wm~t the UNC Park & Ride pel:mit valid for daily use: Purchase the permit in person at the 

appropriate parking office after Monday, August 8. 

Remote Employees 

Employees with remotely located offices (not on main campus) who choose daily UNC Park & Ride must register for this permit in person at the Depm~tment of l~blic 
Safety-, after August 8. 

CAP Registration Completed lndivJdu’,flly 

Each CAP participant completes their own registration. If an employee is out of town prior to the new permit year, it is their responsibili .ty to work with their 
departmental parking coordinator to insure their registration process is completed in time for the new permit year. 

Please call the Department of Public SafeU during normal business hours at (919) 962-3951 during normal business hours with addiliona] questions. 

Thank you, 

7"he Deparlment of Public ~5’aJbty 



From: 

Sent: 

To: 

Subject: 

Attach: TEXT.htm 

"Allison, Kim A" <kallison@email. unc. edu> 

Friday, July 29, 2011 11:05 AM 

Beth Bridger <bridgerb@email.unc. edu>; Christopher Jerome Newsome 
<cjnewsom@email. unc. edu>; Christina Perry <cp@unc. edu>; Beth Lyons 
<emlyons@uncaa.unc.edu>; Frank S Kessler <fkessler@email.unc.edu>; Percival 
Guevarra <guevarra@email.unc.edu>; Jaimie Alexis Samatha Lee 
<jaimielee@email.unc.edu>; Jennifer Townsend <jtownsend@uncaa.unc.edu>; Kimberly 
Town Abels <kabels@unc.edu>; Amy Kleissler <kleissle@uncaa.unc.edu>; Kristen N 
Rademacher <krademacher@unc.edu>; Martha L Keever <Learnctr@email.unc.edu>; 
Kym N Orr <orr@email.unc.edu>; Tia Overstreet <overstre@email.unc.edu>; Robin C 
B lanton <rcb@email.unc. edu>; Robert J Jr Mercer <rmercer@email.unc. edu>; Billie K 
Shambley <shambley@email.unc.edu>; Spencer Brooks Welborn 
<swelborn@email.unc. edu>; Theresa L Maitland <tmaitlan@email.unc. edu>; Tony Yount 
<tonyyount@uncaa.unc.edu>; Gigi Taylor <vgtaylor@ad.unc.edu>; VickiBehrens 
<vicki@unc.edu>; Nathan John Yarbrough <yarbro9@email.unc.edu> 

8/1 - 9/2: West Drive Closure Phase I 

FYI... 

West Drive will be closed to through traffic from Monday, August 1 through Friday, September 2 for the first phase of construction on 
the West Drive Overhead Pedestrian Bridge, to link the Cardinal Parking Deck with the Imaging Research Building (IRB). 

Motorists are asked to plan accordingly. Barricades will be placed at the northern end of West Drive, and a monitor will be on duty 
allowing access to PD Permit Holders only. 

Detoured traffic should use East Drive or Columbia Street to reach areas normally accessed via West Drive. To see a map of the affected 
area click here<~://~vww.dps.~c.edu/NewsI,mks/WestDriveWeb/WestDrive.~df>. 

PLEASE NOTE: West Drive will be open to through traffic for all UNC Home Football Games. 

Phase 2 of the proj ect will be Monday, October 31 through Friday, December 2 (for the installation of structural cross-beams), and the 
final phase will be in the spring of 2012. 

Call the Department of Public Safety during normal business hours at (919) 962-3951 with additional questions or concerns. 

Thank you, 

The Department of Public Safety 



FOR IMMEDIATE RELEASE 

Wednesday, August 10, 2011 

CHT to Implement Schedule Changes Beginning August 15, 2011 

To improve the financial sustainability of the transit system, Chapel Hill Transit (CHT) will be 

implementing schedule changes on Monday, August 15, 2011. CHT makes changes to its schedules two times 
a year in response to ridership trends, changing traffic patterns, popular destinations and growth in the area. 

These changes are made in January and August. 

Please see attachment for additional information or visit www.chtransit.org. 

For additional information, please contact: Brian M Litchfield, Assistant Director - Chapel Hill Transit, at 919- 
969-4908 or blitchfield(~townofchapelhill.or~. 

Within the Triangle Transit system, the 420 route to coming from Hillsborough is the only route directly serving 
UNC that is going to undergo timetable adjustments. For complete information, please visit: 

http ://www. gotriangle, org/go-local/partners/triangle-transit/TTaug2011 / 

Thank you, 

The Department of Public Safety 



From: 

Sent: 

To: 

Cc: 

Subject: 

Attach: 

"Allison, Kim A" <kallison@email.unc.edu> 

Wednesday, May 16, 2012 10:48 AM 

Bradley Bethel <bradley.bethel@unc.edu>; Beth Bridget <bridgerb@email.unc.edu>; 
Beth Lyons <emlyons@uncaa.unc.edu>; Tony Yount <gyount@email.unc.edu>; Jaimie 
Alexis Samatha Lee <jaimielee@email.unc.edu>; Jenn Townsend 
<jjtowns@email.unc.edu>; Amy Kleissler <kleissle@uncaa.unc.edu>; Kym N Orr 

<orr@email.unc. edu>; Tia Overstreet <overstre@email.unc. edu>; Robert J Jr Mercer 
<rmercer@email.unc.edu>; Spencer Brooks Welborn <swelborn@email.unc.edu>; 
Wally Richardson <wricha@uncaa.unc.edu>; Writing Center 
<writing_center@unc.edu>; Nathan John Yarbrough <yarbro9@email.unc.edu> 

Christina Perry <cp@unc.edu>; Kristen N Rademacher <krademacher@unc.edu>; 

RobinC Blanton <rcb@email.unc.edu>; Theresa L Maitland <tmaitlan@email.unc.edu> 

Parking Permit for 2012 - 2013 

TEXT.htm 

REMINDER 

If you haven’t done so already, please send me your completed application by Friday, May 18th so that I can process your application. 
If you choose not to use one of our locations, please send me an email letting me know, that way I won’t be looking for your 
application. 

The allocation for our units are: 
Craige Deck (CD) 
Smith Center (S11) 

If you would like to enroll in the CAP (Commuter Alternative Program), you will be able to register online at 
www.dps.unc.edu<h~l.p:i/www dps.tmc.edt~> beginning July 16th - mark your calendars. 

Thanks, 
Kim 

Kim Allison 
Department Manager 
Ctr for Student Success & Academic Counseling 
450 Ridge Road, Suite 2203 
Campus Box #3106 
Chapel Hill, NC 27599-3106 
919-962-1046 (ph) 
919-843-5341 (fx) 
kallison@email.unc.edu 
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A Midsummer Night’s Dream 
by William Shakespeare 
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Introduction 

Probably composed in 1595 or 1596, A Midsummer Night’s Dream is one of 

Shakespeare’s early comedies but can be distinguished from his other works in this group by describing it 

specifically as the Bard’s original wedding play. Most scholars believe that Shakespeare wrote A Midsummer 

Night’s Dream as a light entertainment to accompany a marriage celebration; and while the identity of the 

historical couple for whom it was meant has never been conclusively established, there is good textual and 

background evidence available to support this claim. At the same time, unlike the vast majority of his works 

(including all of his comedies), in concocting this story Shakespeare did not rely directly upon existing plays, 

narrative poetry, historical chronicles or any other primary source materials, making it a truly original piece. 

Most critics agree that if a youthful Shakespeare was not at his best in this play, he certainly enjoyed himself 

in writing it. 

The main plot of Midsummer is a complex contraption that involves two sets of couples (Hermia and 

Lysander, and Helena and Demetrius) whose romantic cross-purposes are complicated still further by their 

entrance into the play’s fairyland woods where the King and Queen of the Fairies (Oberon and Titania) preside 

and the impish folk character of Puck or Robin Goodfellow plies his trade. Less subplot than a brilliant 

satirical device, another set of characters--Bottom the weaver and his bumptious band of "rude 

mechanicals"--stumble into the main doings when they go into the same enchanted woods to rehearse a play 

that is very loosely (and comically) based on the myth of Pyramus and Thisbe, their hilarious home-spun 

piece taking up Act V of Shakespeare’s comedy. 

A Midsummer Night’s Dream contains some wonderfully lyrical expressions of lighter Shakespearean themes, 

most notably those of love, dreams, and the stuff of both, the creative imagination itself. Indeed, close scrutiny 

of the text by twentieth-century critics has led to a significant upward revision in the play’s status, one that 

overlooks the silliness of its story and concentrates upon its unique lyrical qualities. IfA Midsummer Night’s 

Dream can be said to convey a message, it is that the creative imagination is in tune with the supernatural 

world and is best used to confer the blessings of Nature (writ large) upon mankind and marriage. 

Back to Table of Contents 

Author Biography 

The details of William Shakespeare’s life are sketchy, mostly mere surmise based upon court or other clerical 

records. His parents, John and Mary (Arden), were married about 1557; she was of the landed gentry, and he 

was a yeoman--a glover and commodities merchant. By 1568, John had risen through the ranks of town 

government and held the position of high bailiff, which was a position similar to a mayor. William, the eldest 

son and the third of eight children, was born in 1564, probably on April 23, several days before his baptism on 

April 26 in Stratford-upon-Avon. Shakespeare is also believed to have died on the same date--April 23--in 

1616. 

It is believed that William attended the local grammar school in Stratford where his parents lived, and that he 

studied primarily Latin, rhetoric, logic, and literature. Shakespeare probably left school at age 15, which was 

the norm, to take a job, especially since this was the period of his father’s financial difficulty. At age 18 

(1582), William married Anne Hathaway, a local farmer’s daughter who was eight years his senior. Their 

first daughter (Susanna) was born six months later (1583), and twins, Judith and Hamnet, were born in 1585. 

Shakespeare’s life can be divided into three periods: the first 20 years in Stratford, which include his 
schooling, early marriage, and fatherhood; the next 25 years as an actor and playwright in London; and the 
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last five in retirement in Stratford where he enjoyed the moderate wealth gained from his theatrical successes. 

The years linking the first two periods are marked by a lack of information about Shakespeare, and are often 

referred to as the "dark years." 

At some point during the "dark years," Shakespeare began his career with a London theatrical company, 

perhaps in 1589, for he was already an actor and playwright of some note by 1592. Shakespeare apparently 

wrote and acted for numerous theatrical companies, including Pembroke’s Men, and Strange’s Men, which 

later became the Chamberlain’ s Men, with whom he remained for the rest of his career. 

In 1592, the Plague closed the theaters for about two years, and Shakespeare turned to writing book-length 

narrative poetry. Most notable were "Venus and Adonis" and "The Rape of Lucrece", both of which were 

dedicated to the Earl of Southampton, whom scholars accept as Shakespeare’s friend and benefactor despite a 

lack of documentation. During this same period, Shakespeare was writing his sonnets, which are more likely 

signs of the time’ s fashion rather than actual love poems detailing any particular relationship. He returned to 

playwriting when theaters reopened in 1594, and did not continue to write poetry. His sonnets were published 

without his consent in 1609, shortly before his retirement. 

Amid all of his success, Shakespeare suffered the loss of his only son, Hamnet, who died in 1596 at the age of 

11. But Shakespeare’s career continued unabated, and in London in 1599, he became one of the partners in 

the new Globe Theater, which was built by the Chamberlain’ s Men. 

Shakespeare wrote very little after 1612, which was the year he completed Henry VIII. It was during a 

performance of this play in 1613 that the Globe caught fire and burned to the ground. Sometime between 1610 

and 1613, Shakespeare returned to Stratford, where he owned a large house and property, to spend his 

remaining years with his family. 

William Shakespeare died on April 23, 1616, and was buried two days later in the chancel of Holy Trinity 

Church, where he had been baptized exactly 52 years earlier. His literary legacy included 37 plays, 154 

sonnets, and five major poems. 

Incredibly, most of Shakespeare’s plays had never been published in anything except pamphlet form, and 

were simply extant as acting scripts stored at the Globe. Theater scripts were not regarded as literary works of 

art, but only the basis for the performance. Plays were simply a popular form of entertainment for all layers of 

society in Shakespeare’s time. Only the efforts of two of Shakespeare’s company, John Heminges and Henry 

Condell, preserved his 36 plays (minus Pericles, the thirty-seventh). 
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Shakespeare’s Language 
Shakespeare’s language can create a strong pang of intimidation, even fear, in a large number of modern-day 

readers. Fortunately, however, this need not be the case. All that is needed to master the art of reading 

Shakespeare is to practice the techniques of unraveling uncommonly-structured sentences and to become 

familiar with the poetic use of uncommon words. We must realize that during the 400-year span between 

Shakespeare’s time and our own, both the way we live and speak has changed. Although most of his 

vocabulary is in use today, some of it is obsolete, and what may be most confusing is that some of his words 

are used today, but with slightly different or totally different meanings. On the stage, actors readily dissolve 

these language stumbling blocks. They study Shakespeare’s dialogue and express it dramatically in word and 

in action so that its meaning is graphically enacted. If the reader studies Shakespeare’ s lines as an actor does, 

looking up and reflecting upon the meaning of unfamiliar words until real voice is discovered, he or she will 

suddenly experience the excitement, the depth and the sheer poetry of what these characters say. 

Shakespeare’s Sentences 

In English, or any other language, the meaning of a sentence greatly depends upon where each word is placed 

in that sentence. "The child hurt the mother" and "The mother hurt the child" have opposite meanings, even 

though the words are the same, simply because the words are arranged differently. Because word position is 

so integral to English, the reader will find unfamiliar word arrangements confusing, even difficult to 

understand. Since Shakespeare’s plays are poetic dramas, he often shifts from average word arrangements to 

the strikingly unusual so that the line will conform to the desired poetic rhythm. Often, too, Shakespeare 

employs unusual word order to afford a character his own specific style of speaking. 

Today, English sentence structure follows a sequence of subject first, verb second, and an optional object 

third. Shakespeare, however, often places the verb before the subject, which reads, "Speaks he" rather than 

"He speaks." Solanio speaks with this inverted structure in The Merchant of Venice stating, "I should be 

still/Plucking the grass to know where sits the wind" (Bevington edition, I, i, 11.17-19), while today’s 

standard English word order would have the clause at the end of this line read, "where the wind sits." 

"Wind" is the subject of this clause, and "sits" is the verb. Bassanio’s words in Act Two also exemplify this 

inversion: "And in such eyes as ours appear not faults" (II, ii, 1. 184). In our normal word order, we would 

say, "Faults do not appear in eyes such as ours," with "faults" as the subject in both Shakespeare’s word 

order and ours. 

Inversions like these are not troublesome, but when Shakes-peare positions the predicate adjective or the 

object before the subject and verb, we are sometimes surprised. For example, rather than "I saw him," 

Shakespeare may use a structure such as "Him I saw." Similarly, "Cold the morning is" would be used for 

our "The morning is cold." Lady Macbeth demonstrates this inversion as she speaks of her husband: "Glamis 

thou art, and Cawdor, and shalt be/What thou art promised" (Macbeth, I, v, 11. 14-15). In current English word 

order, this quote would begin, "Thou art Glamis, and Cawdor." 

In addition to inversions, Shakespeare purposefully keeps words apart that we generally keep together. To 

illustrate, consider B assanio’s humble admission in The Merchant of Venice: "I owe you much, and, like a 

wilful youth,/That which I owe is lost" (I, i, 11. 146-147). The phrase, "like a wilful youth," separates the 

regular sequence of "I owe you much" and "That which I owe is lost." To understand more clearly this type 

of passage, the reader could rearrange these word groups into our conventional order: I owe you much and I 

wasted what you gave me because I was young and impulsive. While these rearranged clauses will sound like 

normal English, and will be simpler to understand, they will no longer have the desired poetic rhythm, and the 

emphasis will now be on the wrong words. 

As we read Shakespeare, we will find words that are separated by long, interruptive statements. Often subjects 

are separated from verbs, and verbs are separated from objects. These long interruptions can be used to give a 

character dimension or to add an element of suspense. For example, in Romeo and Juliet Benvolio describes 
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both Romeo’s moodiness and his own sensitive and thoughtful nature: 

I, measuring his affections by my own, 
Which then most sought, where most might not be found, 
Being one too many by my weary self, 
Pursu’d my humour, not pursuing his, 
And gladly shunn’d who gladly fled from me. (I, i, 11. 126-130) 

In this passage, the subject ’T’ is distanced from its verb "Pursu’d." The long interruption serves to provide 

information which is integral to the plot. Another example, taken from Hamlet, is the ghost, Hamlet’s father, 

who describes Hamlet’s uncle, Claudius, as 

...that incestuous, that adulterate beast, 

With witchcraft of his wit, with traitorous gifts-- 

O wicked wit and gifts, that have the power 

So to seduce--won to his shameful lust 

The will of my most seeming virtuous queen. (I, v, 11. 43-47) 

From this we learn that Prince Hamlet’ s mother is the victim of an evil seduction and deception. The delay 
between the subject, "beast," and the verb, "won," creates a moment of tension filled with the image of a 
cunning predator waiting for the right moment to spring into attack. This interruptive passage allows the play 
to unfold crucial information and thus to build the tension necessary to produce a riveting drama. 

While at times these long delays are merely for decorative purposes, they are often used to narrate a particular 
situation or to enhance character development. As Antony and Cleopatra opens, an interruptive passage 
occurs in the first few lines. Although the delay is not lengthy, Philo’s words vividly portray Antony’s 
military prowess while they also reveal the immediate concern of the drama. Antony is distracted from his 
career, and is now focused on Cleopatra: 

...those goodly eyes, 
That o’er the files and musters of the war 
Have glow’d like plated Mars, now bend, now turn 
The office and devotion of their view 
Upon a tawny front .... (I, i, 11.2-6) 

Whereas Shakespeare sometimes heaps detail upon detail, his sentences are often elliptical, that is, they omit 
words we expect in written English sentences. In fact, we often do this in our spoken conversations. For 
instance, we say, "You see that?" when we really mean, "Did you see that?" Reading poetry or listening to 
lyrics in music conditions us to supply the omitted words and it makes us more comfortable reading this type 
of dialogue. Consider one passage in The Merchant of Venice where Antonio’ s friends ask him why he seems 
so sad and Solanio tells Antonio, "Why, then you are in love" (I, i, 1.46). When Antonio denies this, Solanio 
responds, "Not in love neither?" (I, i, 1. 47). The word "you" is omitted but understood despite the confusing 
double negative. 

In addition to leaving out words, Shakespeare often uses intentionally vague language, a strategy which taxes 
the reader’s attentiveness. In Antony and Cleopatra, Cleopatra, upset that Antony is leaving for Rome after 
learning that his wife died in battle, convinces him to stay in Egypt: 

Sir, you and I must part, but that’s not it: 
Sir you and I have lov’d, but there’s not it; 
That you know well, something it is I would-- 
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O, my oblivion is a very Antony, 
And I am all forgotten. (I, iii, 11. 87-91) 

In line 89, "...something it is I would" suggests that there is something that she would want to say, do, or have 
done. The intentional vagueness leaves us, and certainly Antony, to wonder. Though this sort of writing may 
appear lackadaisical for all that it leaves out, here the vagueness functions to portray Cleopatra as rhetorically 
sophisticated. Similarly, when asked what thing a crocodile is (meaning Antony himself who is being 
compared to a crocodile), Antony slyly evades the question by giving a vague reply: 

It is shap’d, sir, like itself, and it is as broad as it hath breadth. 
It is just so high as it is, and moves with it own organs. 
It lives by that which nourisheth it, and, the elements once out of it, it transmigrates. (II, vii, 
11. 43-46) 

This kind of evasiveness, or doubletalk, occurs often in Shakespeare’ s writing and requires extra patience on 
the part of the reader. 

Shakespeare’s Words 
As we read Shakespeare’ s plays, we will encounter uncommon words. Many of these words are not in use 
today. As Romeo and Juliet opens, we notice words like "shrift" (confession) and "holidame" (a holy relic). 
Words like these should be explained in notes to the text. Shakespeare also employs words which we still use, 
though with different meaning. For example, in The Merchant of Venice "caskets" refer to small, decorative 
chests for holding jewels. However, modern readers may think of a large cask instead of the smaller, 
diminutive casket. 

Another trouble modern readers will have with Shakespeare’s English is with words that are still in use today, 
but which mean something different in Elizabethan use. In The Merchant of Venice, Shakespeare uses the 
word "straight" (as in "straight away") where we would say "immediately." Here, the modern reader is 
unlikely to carry away the wrong message, however, since the modern meaning will simply make no sense. In 
this case, textual notes will clarify a phrase’s meaning. To cite another example, in Romeo and Juliet, after 
Mercutio dies, Romeo states that the "black fate on moe days doth depend" (emphasis added). In this case, 
"depend" really means "impend." 

Shakespeare’s Wordplay 

All of Shakespeare’ s works exhibit his mastery of playing with language and with such variety that many 

people have authored entire books on this subject alone. Shakespeare’s most frequently used types of 

wordplay are common: metaphors, similes, synecdoche and metonymy, personification, allusion, and puns. It 

is when Shakespeare violates the normal use of these devices, or rhetorical figures, that the language becomes 

confusing. 

A metaphor is a comparison in which an object or idea is replaced by another object or idea with common 
attributes. For example, in Macbeth a murderer tells Macbeth that Banquo has been murdered, as directed, but 
that his son, Fleance, escaped, having witnessed his father’s murder. Fleance, now a threat to Macbeth, is 
described as a serpent: 

There the grown serpent lies, the worm that’s fled 
Hath nature that in time will venom breed, 
No teeth for the present. (III, iv, 11. 29-31) 

Similes, on the other hand, compare objects or ideas while using the words "like" or "as." In Romeo and 

Juliet, Romeo tells Juliet that "Love goes toward love as schoolboys from their books" (II, ii, 1. 156). Such 
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similes often give way to more involved comparisons, "extended similes." For example, Juliet tells Romeo: 

’Tis almost morning, 
I would have thee gone, 
And yet no farther than a wonton’s bird, 
That lets it hop a little from his hand 
Like a poor prisoner in his twisted gyves, 
And with silken thread plucks it back again, 
So loving-jealous of his liberty. (II, ii, 11. 176-181) 

An epic simile, a device borrowed from heroic poetry, is an extended simile that builds into an even more 
elaborate comparison. In Macbeth, Macbeth describes King Duncan’s virtues with an angelic, celestial simile 
and then drives immediately into another simile that redirects us into a vision of warfare and destruction: 

...Besides this Duncan 
Hath borne his faculties so meek, hath been 
So clear in his great office, that his virtues 
Will plead like angels, trumpet-tongued, against 
The deep damnation of his taking-off; 
And pity, like a naked new-born babe, 
Striding the blast, or heaven’s cherubim, horsed 
Upon the sightless couriers of the air, 
Shall blow the horrid deed in every eye, 
That tears shall drown the wind .... (I, vii, 11. 16-25) 

Shakespeare employs other devices, like synecdoche and metonymy, to achieve "verbal economy," or using 
one or two words to express more than one thought. Synecdoche is a figure of speech using a part for the 
whole. An example of synecdoche is using the word boards to imply a stage. Boards are only a small part of 
the materials that make up a stage, however, the term boards has become a colloquial synonym for stage. 
Metonymy is a figure of speech using the name of one thing for that of another which it is associated. An 
example of metonymy is using crown to mean the king (as used in the sentence "These lands belong to the 
crown"). Since a crown is associated with or an attribute of the king, the word crown has become a 
metonymy for the king. It is important to understand that every metonymy is a synecdoche, but not every 
synecdoche is a metonymy. This is rule is true because a metonymy must not only be a part of the root word, 
making a synecdoche, but also be a unique attribute of or associated with the root word. 

Synecdoche and metonymy in Shakespeare’s works is often very confusing to a new student because he 
creates uses for words that they usually do not perform. This technique is often complicated and yet very 
subtle, which makes it difficult of a new student to dissect and understand. An example of these devices in 
one of Shakespeare’s plays can be found in The Merchant of Venice. In warning his daughter, Jessica, to 
ignore the Christian revelries in the streets below, Shylock says: 

Lock up my doors; and when you hear the drum 
And the vile squealing of the wry-necked fife, 
Clamber not you up to the casements then... (I, v, 11. 30-32) 

The phrase of importance in this quote is "the wry-necked fife." When a reader examines this phrase it does 
not seem to make sense; a fife is a cylinder-shaped instrument, there is no part of it that can be called a neck. 
The phrase then must be taken to refer to the fife-player, who has to twist his or her neck to play the fife. Fife, 
therefore, is a synecdoche for fife-player, much as boards is for stage. The trouble with understanding this 
phrase is that "vile squealing" logically refers to the sound of the fife, not the fife-player, and the reader 
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might be led to take fife as the instrument because of the parallel reference to "drum" in the previous line. 

The best solution to this quandary is that Shakespeare uses the word fife to refer to both the instrument and the 

player. Both the player and the instrument are needed to complete the wordplay in this phrase, which, though 

difficult to understand to new readers, cannot be seen as a flaw since Shakespeare manages to convey two 

meanings with one word. This remarkable example of synecdoche illuminates Shakespeare’s mastery of 

"verbal economy." 

Shakespeare also uses vivid and imagistic wordplay through personification, in which human capacities and 

behaviors are attributed to inanimate objects. Bassanio, in The Merchant of Venice, almost speechless when 

Portia promises to marry him and share all her worldly wealth, states "my blood speaks to you in my veins..." 

(III, ii, 1. 176). How deeply he must feel since even his blood can speak. Similarly, Portia, learning of the 

penalty that Antonio must pay for defaulting on his debt, tells Salerio, "There are some shrewd contents in 

yond same paper/That steals the color from Bassanio’s cheek" (III, ii, 11. 243-244). 

Another important facet of Shakespeare’s rhetorical repertoire is his use of allusion. An allusion is a 

reference to another author or to an historical figure or event. Very often Shakespeare alludes to the heroes 

and heroines of Ovid’s Metamorphoses. For example, in Cymbeline an entire room is decorated with images 

illustrating the stories from this classical work, and the heroine, Imogen, has been reading from this text. 

Similarly, in Titus Andronicus characters not only read directly from the Metamorphoses, but a subplot 

re-enacts one of the Metamorphoses’ s most famous stories, the rape and mutilation of Philomel. Another way 

Shakespeare uses allusion is to drop names of mythological, historical and literary figures. In The Taming of 

the Shrew, for instance, Petruchio compares Katharina, the woman whom he is courting, to Diana (II, i, 1. 55), 

the virgin goddess, in order to suggest that Katharina is a man-hater. At times, Shakespeare will allude to 

well-known figures without so much as mentioning their names. In Twelfth Night, for example, though the 

Duke and Valentine are ostensibly interested in Olivia, a rich countess, Shakespeare asks his audience to 

compare the Duke’s emotional turmoil to the plight of Acteon, whom the goddess Diana transforms into a 

deer to be hunted and killed by Acteon’s own dogs: 

Duke: 

That instant was I turn’d into a hart, 

And my desires, like fell and cruel hounds, 

E’er since pursue me. [...] 

Valentine: 

But like a cloistress she will veiled walk, 

And water once a day her chamber round .... (I, i, 1. 20 ff.) 

Shakespeare’s use of puns spotlights his exceptional wit. His comedies in particular are loaded with puns, 

usually of a sexual nature. Puns work through the ambiguity that results when multiple senses of a word are 

evoked; homophones often cause this sort of ambiguity. In Antony and Cleopatra, Enobarbus believes "there 

is mettle in death" (I, ii, 1. 146), meaning that there is "courage" in death; at the same time, mettle suggests 

the homophone metal, referring to swords made of metal causing death. In early editions of Shakespeare’s 

work there was no distinction made between the two words. Antony puns on the word "earing," (I, ii, 11. 

112-114) meaning both plowing (as in rooting out weeds) and hearing: he angrily sends away a messenger, 

not wishing to hear the message from his wife, Fulvia: "...O then we bring forth weeds,/when our quick minds 

lie still, and our ills told us/Is as our earing." If ill-natured news is planted in one’s "hearing," it will render 

an "earing" (harvest) of ill-natured thoughts. A particularly clever pun, also in Antony and Cleopatra, stands 

out after Antony’s troops have fought Octavius’s men in Egypt: "We have beat him to his camp. Run one 

before,/And let the queen know of our gests" (IV, viii, 11. 1-2). Here "gests" means deeds (in this case, deeds 

of battle); it is also a pun on "guests," as though Octavius’ slain soldiers were to be guests when buried in 

Egypt. 
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One should note that Elizabethan pronunciation was in several cases different from our own. Thus, modern 

readers, especially Americans, will miss out on the many puns based on homophones. The textual notes will 

point up many of these "lost" puns, however. 

Shakespeare’s sexual innuendoes can be either clever or tedious depending upon the speaker and situation. 
The modern reader should recall that sexuality in Shakespeare’s time was far more complex than in ours and 
that characters may refer to such things as masturbation and homosexual activity. Textual notes in some 
editions will point out these puns but rarely explain them. An example of a sexual pun or innuendo can be 
found in The Merchant of Venice when Portia and Nerissa are discussing Portia’s past suitors using innuendo 
to tell of their sexual prowess: 

Portia: 
I pray thee, overname them, and as thou namest them, I will describe them, and according to 
my description level at my affection. 

Nerrisa: 
First, there is the Neapolitan prince. 

Portia: 
Ay, that’s a colt indeed, for he doth nothing but talk of his horse, and he makes it a great 
appropriation to his own good parts that he can shoe him himself. I am much afeard my lady 
his mother played false with the smith. (I, ii, 11. 35-45) 

The "Neapolitan prince" is given a grade of an inexperienced youth when Portia describes him as a "colt." 
The prince is thought to be inexperienced because he did nothing but "talk of his horse" (a pun for his penis) 
and his other great attributes. Portia goes on to say that the prince boasted that he could "shoe him [his horse] 
himself," a possible pun meaning that the prince was very proud that he could masturbate. Finally, Portia 
makes an attack upon the prince’s mother, saying that "my lady his mother played false with the smith," a 
pun to say his mother must have committed adultery with a blacksmith to give birth to such a vulgar man 
having an obsession with "shoeing his horse." 

It is worth mentioning that Shakespeare gives the reader hints when his characters might be using puns and 
innuendoes. In The Merchant of Venice, Portia’s lines are given in prose when she is joking, or engaged in 
bawdy conversations. Later on the reader will notice that Portia’s lines are rhymed in poetry, such as when 
she is talking in court or to Bassanio. This is Shakespeare’s way of letting the reader know when Portia is 
jesting and when she is serious. 

Shakespeare’s Dramatic Verse 

Finally, the reader will notice that some lines are actually rhymed verse while others are in verse without 

rhyme; and much of Shakespeare’s drama is in prose. Shakespeare usually has his lovers speak in the 

language of love poetry which uses rhymed couplets. The archetypal example of this comes, of course, from 

Romeo and Juliet: 

The grey-ey’d morn smiles on the frowning night, 

Check’ring the eastern clouds with streaks of light, 

And fleckled darkness like a drunkard reels 

From forth day’s path and Titan’s fiery wheels. 

(II, iii, 11. 1-4) 

Here it is ironic that Friar Lawrence should speak these lines since he is not the one in love. He, therefore, 
appears buffoonish and out of touch with reality. Shakespeare often has his characters speak in rhymed verse 
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to let the reader know that the character is acting in jest, and vice-versa. 

Perhaps the majority of Shakespeare’s lines are in blank verse, a form of poetry which does not use rhyme 
(hence the name blank) but still employs a rhythm native to the English language, iambic pentameter, where 
every second syllable in a line of ten syllables receives stress. Consider the following verses from Hamlet, and 
note the accents and the lack of end-rhyme: 

The sfngle find pect~liar lffe is btund 
With fill the strdngth and firmor 6f the mfnd (III, iii, 11. 12-13) 

The final syllable of these verses receives stress and is said to have a hard, or "strong," ending. A soft ending, 

also said to be "weak," receives no stress. In The Tempest, Shakespeare uses a soft ending to shape a verse 

that demonstrates through both sound (meter) and sense the capacity of the feminine to propagate: 

and thdn 116v’d thee 
And shtw’d thee fill the qufilitfes o’ th’ fsle, 
The frdsh sprfngs, brfne-pits, bfirren plfice and fdrtile. (I, ii, 11. 338-40) 

The first and third of these lines here have soft endings. 

In general, Shakespeare saves blank verse for his characters of noble birth. Therefore, it is significant when 
his lofty characters speak in prose. Prose holds a special place in Shakespeare’s dialogues; he uses it to 
represent the speech habits of the common people. Not only do lowly servants and common citizens speak in 
prose, but important, lower class figures also use this fun, at times ribald variety of speech. Though 
Shakespeare crafts some very ornate lines in verse, his prose can be equally daunting, for some of his 
characters may speechify and break into doubletalk in their attempts to show sophistication. A clever instance 
of this comes when the Third Citizen in Coriolanus refers to the people’ s paradoxical lack of power when 
they must elect Coriolanus as their new leader once Coriolanus has orated how he has courageously fought for 
them in battle: 

We have power in ourselves to do it, but it is a power that we have no power to do; for if he 
show us his wounds and tell us his deeds, we are to put our tongues into those wounds and 
speak for them; so, if he tell us his noble deeds, we must also tell him our noble acceptance of 
them. Ingratitude is monstrous, and for the multitude to be ingrateful were to make a monster 
of the multitude, of the which we, being members, should bring ourselves to be monstrous 
members. (II, ii, 11. 3-13) 

Notice that this passage contains as many metaphors, hideous though they be, as any other passage in 
Shakespeare’s dramatic verse. 

When reading Shakespeare, paying attention to characters who suddenly break into rhymed verse, or who slip 
into prose after speaking in blank verse, will heighten your awareness of a character’s mood and personal 
development. For instance, in Antony and Cleopatra, the famous military leader Marcus Antony usually 
speaks in blank verse, but also speaks in fits of prose (II, iii, 11. 43-46) once his masculinity and authority have 
been questioned. Similarly, in Timon of Athens, after the wealthy lord Timon abandons the city of Athens to 
live in a cave, he harangues anyone whom he encounters in prose (IV, iii, 1. 331 ff.). In contrast, the reader 
should wonder why the bestial Caliban in The Tempest speaks in blank verse rather than in prose. 

Implied Stage Action 
When we read a Shakespearean play, we are reading a performance text. Actors interact through dialogue, but 
at the same time these actors cry, gesticulate, throw tantrums, pick up daggers, and compulsively wash 
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murderous "blood" from their hands. Some of the action that takes place on stage is explicitly stated in stage 

directions. However, some of the stage activity is couched within the dialogue itself. Attentiveness to these 

cues is important as one conceives how to visualize the action. When Iago in Othello feigns concern for 

Cassio whom he himself has stabbed, he calls to the surrounding men, "Come, come:/Lend me a light" (V, i, 

11. 86-87). It is almost sure that one of the actors involved will bring him a torch or lantern. In the same play, 

Emilia, Desdemona’s maidservant, asks if she should fetch her lady’s nightgown and Desdemona replies, 

"No, unpin me here" (IV, iii, 1. 37). In Macbeth, after killing Duncan, Macbeth brings the murder weapon 

back with him. When he tells his wife that he cannot return to the scene and place the daggers to suggest that 

the king’s guards murdered Duncan, she castigates him: "Infirm of purpose/Give me the daggers. The 

sleeping and the dead are but as pictures" (II, ii, 11. 50-52). As she exits, it is easy to visualize Lady Macbeth 

grabbing the daggers from her husband. 

For 400 years, readers have found it greatly satisfying to work with all aspects of Shakespeare’s 
language--the implied stage action, word choice, sentence structure, and wordplay--until all aspects come to 
life. Just as seeing a fine performance of a Shakespearean play is exciting, staging the play in one’ s own 
mind’s eye, and revisiting lines to enrich the sense of the action, will enhance one’s appreciation of 
Shakespeare’s extraordinary literary and dramatic achievements. 
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Hermia--a young woman in love with Lysander but ordered by her father to marry Demetrius 

Helena--Hermia’s friend from childhood who is in love with Demetrius 

Lysander--the youth in love with Hermia 

Demetrius--the man chosen by Egeus for his daughter, Hermia, to marry despite her love for Lysander 

Egeus--Hermia’s father who insists upon his paternal right to choose her husband 

Theseus--the duke of Athens; engaged to Hippolyta 

Hippolyta--engaged to Theseus 

Philostrate--master of the revel (celebration for Theseus and Hippolyta’s wedding) 

Nick Bottom (the weaver)--manager of the play-within-a-play and portrays Pyramus in it; becomes the object 
of Titania’ s love 

Peter (the carpenter)--author and director of the play-within-the-play 

Francis Flute (the bellows mender)--unwillingly plays the role of Thisbe in the play-within-the-play 

Tom Snout (the tinker)--portrays a wall in the play-within-the-play 

Robin Starveling (the tailor)--portrays the moon in the play-within-the-play 
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Snug (the joiner)--portrays the lion in the play-within-the-play because he roars well 

Oberon--king of the fairies; married to Titania 

Titania--queen of the fairies; married to Oberon 

Robin Goodfellow (Puck)--a hobgoblin in Oberon’s service 

Peaseblossom, Cobweb, Mote, and Mustardseed--Titania’s fairies 
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Historical Background 

In order for the title to have any meaning for the contemporary student of Shakespeare’ s play, its origin must 
be explained. At the time the play was written, only three seasons were observed: autumn, winter, and 
summer--which included what we now consider spring and began in March. Therefore, the play, whose action 
takes place on the eve of May Day, actually is in midsummer as Shakespeare knew it. This was the time of 
year when animals were traditionally let out to pasture and the spirits of nature were thought to be abroad. The 
action takes place in the fairy wood, which may be what the "dream" part of the title refers, although it may 
refer to another common custom, the divining by midsummer dreams and flowers who one’s lover is or 
whether one’s lover is faithful, just as the characters in the play do. It was also customary on May Day (May 
lst) to greet the day with a sunrise service that includes songs to emphasize hope and cheerfulness. 

As was usual for a dramatist of his time, most of Shakespeare’s plays were not original. This is not to say he 
plagiarized, rather that plays were based on other, earlier works by masters such as the ones Shakespeare 
studied in grammar school: Ovid, Plautus, Terence, and Chaucer. For Shakespeare, the poetry and the event 
were much more important than the characters in his plays. There are several theories about this but the 
preponderant one is that Puck is the imagination’ s way of ordering the random. It could be said that Puck 
(from English rustic folklore) is the gateway between the imaginative elements and reality as we know it. 
Curiously enough, Bottom is the only human who can see the imaginative (fairy) elements. 

The play-within-the-play seems to be Shakespeare’s version of a dramatist and actor’s worst nightmare. 
Lines are forgotten, cues missed, conversation carried on between the actors and the audience, and the actors’ 
efforts laughed at. In addition, the audience loudly and freely carries on conversations during the production. 
It is also a parody of his own Romeo and Juliet which was written just prior to this play. Remembering that 
Shakespeare was both an actor and a dramatist may give us some insight into the behavior of actual audiences 
at the Globe. 

This particular play, commonly thought to have been commissioned for the wedding of Elizabeth Carey and 
Thomas, the Son of Henry, Lord Berkeley, is Shakespeare’s most fully articulated. We have the lovers who 
are either in love or out of it with no middle ground: Theseus and Hippolyta, Hermia and Lysander, and 
Helena and Demetrius, the fairy world, Puck as the gateway between the fantasy and real world, Bottom as 
the human "invited" into the fairy world, and the play within a play. This internal play, ending unhappily for 
its pair of lovers, serves to show the three happily united or reunited couples in the larger play just how lucky 
they are. Music was used extensively in the fairy scenes since they are in pentameter couplet and other free 
forms which are suitable for singing. In keeping with his progressive treatment of female characters (although 
played by young boys), Shakespeare makes a great deal of the distinction between Helena and Hermia by 
constantly referring to their opposite physical attributes and temperaments while making very little distinction 
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between their male lovers, Lysander and Demetrius. He is also careful to make apparent the distinction 
between the court and the craftspeople, except, of course, when Bottom is beloved by Titania. 

This play was first printed in The Quarto Edition in 1600, although the printing of plays was not encouraged 
since the thinking at that time was that no one would bother to actually attend the theater to see a play once 
they could read it instead. Licenses were granted to both the Globe and The Blackfriars permitting them to 
"reform" Shakespeare’s plays. Apparently they did because when Samuel Pepys saw the play for the first 
time, in its reformed version, in 1662, he was appalled by the play but loved the dancing (in the fairy scenes). 
In 1692, Thomas Betterton produced an operatic adaptation with music by Henry Purcell. 

Other musical adaptations in the eighteenth century were Richard Leveridge’s Comic Masque of Pyramus 
and Thisbe in 1716, J. F. Lampe’s revision of Leveridge’s production in 1745 as Pyramus and Thisbe, and 
Charles Johnson’s using the play within the play and As You Like It to produce Love in a Forest in 1723. In 
1755, new songs were introduced in the production of The Fairies which was abbreviated by George Colman 
in 1763 to become A Fairy Tale. 

In 1816, the acclaimed Convent Garden was the site for Frederick Reynold’s musical version. By the 
Victorian era, Mendelssohn’ s music became the focal point and the original text was cut heavily for 
Reynold’s production. This practice of musical productions as opposed the play Shakespeare wrote continued 
well into the twentieth century. 
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Summary 

Theseus and Hippolyta are to wed at the new moon, and Philostrate has been ordered to have a revel prepared 
for the wedding. Several local craftsmen agree to write and produce a play for the revel. Egeus brings his 
daughter, Hermia, to Theseus for judgment since he is convinced that her choice of husband, Lysander, has 
bewitched her into choosing him. According to Athenian law, a father may decide who his daughter marries; 
if she does not obey, she may be put to death or ordered to a nunnery for the rest of her life. As she is well 
aware, her father has chosen Demetrius. The craftsmen repair to the woods to rehearse at the same time that 
Lysander and Hermia meet there to plan their elopement. Hermia and Lysander confide in Helena, who has 
previously been jilted by Demetrius and wants to win him back. Helena, in turn, tells Demetrius of the young 
lovers’ meeting. 

Fairies have come from India to bless Theseus’ wedding and are haunting the same wood where the 
craftsmen and lovers plan to meet. Oberon is quarreling with Titania over her continued possession of a 
changeling; in retaliation for his wife’s actions, Oberon sends Puck to gather the flower necessary to make a 
love juice. This love juice will cause the one who has it squeezed into his/her eye while asleep to fall in love 
with the first being seen upon waking. Helena follows Demetrius into the wood as he attempts to find the 
lovers, thereby disturbing Oberon who then orders Puck to squeeze the love juice into the eye of the youth 
who disturbed him. Oberon describes Demetrius by his clothes, but Puck finds Lysander asleep near Hermia 
and thinks this is the youth Oberon meant. Puck anoints Lysander’s eye while Oberon does the same to 
Titania. When Helena, still following the unwilling Demetrius, finds Lysander, she wakes him and becomes 
the object of his love. While Lysander is pursuing Helena, Hermia awakens and searches for him. 

The craftsmen arrive in the haunted wood to rehearse. Puck is still nearby and plays a trick on Nick Bottom by 
putting an ass’s head on him. The others flee in terror, but Bottom remains singing to keep up his courage. 
His song awakens the anointed Titania, who immediately falls in love with him. Hermia happens upon 
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Demetrius and accuses him of murdering Lysander and then runs away. Demetrius is exhausted and falls 
asleep, whereupon Puck anoints his eyes. Lysander and Helena arrive quarreling, which wakes Demetrius 
who then falls in love with Helena. The two men begin competing for her love. Hermia hears the noise and 
joins them, only to accuse Helena of stealing Lysander’s love. The men go off to find a place to fight, and 
Helena, afraid of Hermia, runs away with Hermia in pursuit. Oberon orders Puck to make the four lovers sleep 
and reanoint Lysander as he sleeps, so that he will fall in love with Hermia once again. 

Titania continues her amorous pursuit of Bottom as the mismatched lovers fall asleep. Oberon gains 
possession of the changeling and removes the enchantment from his wife. He orders Puck to take the ass’s 
head off Bottom. As the sun rises, Hippolyta and Theseus enter the wood to hunt, see the sleeping lovers, and 
awaken them with hunting horns. Egeus brings his suite again, but Demetrius is now in love with Helena and 
leaves Hermia to Lysander. Theseus is so pleased at this that he invites each pair of rightly matched lovers to 
be wed during his own wedding. Bottom wakes up thinking the whole experience has been a dream. 

The craftsmen give their play, which they think is wonderful. At midnight, the lovers go to sleep and Oberon 
and Titania, with their fairies, take over the palace. They dance, sing, bless the sleepers, and leave. Puck 
remains to apologize and request applause from the audience. 

Estimated Reading Time 

Using The New Folger Library edition, reading will take approximately three hours (including the 

introductory and concluding material). Keeping in mind that readers will take more or less time, depending on 

what they choose to dwell upon and their reading rate. The time allotted for each section is as follows: 

introductory material--45 minutes; Act 1--20 minutes; Act II--30 minutes; Act III--55 minutes; Act IV--10 

minutes; Act V--10 minutes; concluding material--10 minutes. Because of the puns, double entendres, poetic 

description, and unfamiliar syntax, it is suggested you read the play itself at least twice. Readers should read 

the play once to familiarize themselves with Shakespeare’s use of the English language and then again read 

to better grasp the plot with its twists and turns and to firmly establish the role of each character in the plot. 
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Summary and Analysis 
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Act I, Scene 1 : Summary and Analysis 

New Characters: 
Theseus: duke of Athens; engaged to Hippolyta 
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Hippolyta: engaged to Theseus 

Egeus: Hermia’s father who insists upon his paternal right to choose her husband 

Lysander: the youth in love with Hermia 

Demetrius: the man chosen by Egeus for his daughter, Hermia, to marry despite her love for Lysander 

Hermia: a young woman in love with Lysander but ordered by her father to marry Demetrius 

Helena: Hermia’s friend from childhood who is in love with Demetrius 

Philostrate: the master of the revel (celebration for Theseus and Hippolyta’s wedding) 

Summary 
As Theseus awaits his wedding day, Egeus brings Hermia, Lysander, and Demetrius to Theseus, who agrees 
she must marry Demetrius or be sentenced to death or a nunnery since it is the father’s right to decide who 
his daughter will marry. Lysander has an aunt who lives out of Theseus’ jurisdiction, so the lovers agree to 
meet in the wood in order to plan their escape to the aunt’ s house. They tell Helena of their plans, but she is 
still in love with Demetrius and thinks if she tells him of her love he will no longer love Hermia. 

Analysis 
Plautus and Terence both strongly influenced Shakespeare’s writing. These Roman writers used typical 
characters for their new comedies; a young man (Lysander), a father who opposes the wishes of his child 
(Egeus), and a tricky slave (in this case, a non-human -- Puck). Shakespeare adhered to Plautus’ and 
Terence’ s three-part structure of play writing, which is composed of: part one - a situation which is the 
opposite of the "right" one is set up; part two - since it is not the usual situation, complications follow; and 
part three - the opening situation is "righted," usually through some gimmick in the plot. The plot is very 
much akin to contemporary soap operas in that the boy loves a girl, her father vetoes the match, and then the 
boy somehow wins the girl with the father’s approval. In line 136, Shakespeare clearly states his use of 
Plautus’ and Terence’s methods and succinctly foreshadows the moral of the entire play, "The true course of 
love never did run smooth." 

In this initial section of the three-part structure, the situation is set with the "wrong" person being chosen. 
Hermia is a headstrong young woman ready not only to risk her father’s wrath by choosing Lysander over 
Demetrius, but she also risks her life, since death is one of the possible punishments available to her father. 
Hermia is also willing to risk her sexual and sensual life since her father’s alternative punishment is 
banishment to a nunnery, which would mean no sex, pregnancy, childbirth, motherhood, or sensual pleasures. 
Demetrius also chooses the "wrong" person. He had once wooed Helena, but now courts Hermia, Helena’s 
close friend since childhood. Even Theseus seems to choose the "wrong" person since he won Hippolyta by 
waging war on her, however, they do truly seem to be happy that they are going to be wed and are impatient 
for the four days until the new moon. In addition, unlike the other couples, there are no other suitors to 
complicate their relationship. 
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Act I, Scene 2: Summary and Analysis 

New Characters: 
Peter Quince (the carpenter): author and director of the play-within-the-play 

Nick Bottom (the weaver): manager of the play-within-the-play and is Pyramus in it; becomes the object of 
Titania’ s love 

Francis Flute (the bellows mender): unwillingly plays the role of Thisbe in the play-within-the-play 

Snug (the joiner): portrays the lion in the play-within-the-play because he roars well 

Robin Starveling (the tailor): portrays the moon in the play-within-the-play 

Tom Snout (the tinker): portrays a wall in the play-within-the play 

Summary 

The craftsmen meet with Quince, the director, to assign the roles for the play--"The most lamentable comedy 

and most cruel death of Pyramus and Thisbe"--they are going to present at the revel in honor of Theseus’ and 

Hippolyta’s wedding during the new moon in four days. Bottom is to play the lover, Pyramus, although he 

would prefer to be Thisbe or the Lion and professes that he will make the audience cry. Flute is to play the 

lady, Thisbe, but is worried because he is growing a beard, however, this will be covered by a mask so it is not 

the problem he thinks it is. Starveling is to play Thisbe’s mother and the Moon. Snout is to be Pyramus’ 

father and the Wall. Quince will play Thisbe’s father. Snug, who is to be the Lion, is worried he will need 

more time to memorize his lines but he needs only roar. After some discussion of what beard Bottom should 

wear as his costume, the men agree to meet in the wood to rehearse since they would be too easily distracted 

or interrupted should they rehearse in the city. 

Analysis 
In this scene, we begin to differentiate the craftsmen from one another. Bottom, who predicts his 
extraordinary job of acting and states his preference for the "fun" parts, seems to be the clown of the group. 
Snug, worrying that he will not learn his part in time, seems well aware of his limitations. Flute, on the other 
hand, is the literalist wondering how he can play a woman if he is growing a beard. Quince is all business and 
reassuring as well, making certain each is comfortable with his role and ironing out any problems they may 
foresee with their parts. Starveling and Snout are perfectly acquiescent, asking no questions and making no 
comments. 
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Act II, Scene 1 : Summary and Analysis 

New Characters: 
Robin Goodfellow (Puck): a hobgoblin in Oberon’s service 

Oberon: king of the fairies; married to Titania 

Titania: queen of the fairies; married to Oberon 
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Summary 
Puck and one of the fairies come upon each other in the wood. The fairy ascertains that Puck is that spirit who 

is mischievous and plays all sorts of tricks on humans and animals alike. Oberon and Titania enter with their 

various attendants from opposite sides of the wood (stage), still deep in their quarrel about Titania’ s refusing 

to relinquish the changeling--a child secretly exchanged for another in infancy--she had brought from India 

with her since his mother had been her friend and died in childbirth. Each accuses the other of infidelities and 

each takes a turn at denying these accusations. Titania remarks that Nature is at odds with itself due to their 

argument and leaves her husband before the argument becomes even worse. Oberon vows to punish his wife 

and does so by sending Puck to find a certain flower called "love-in-idleness" with which to make a love 

juice. With this juice he intends to anoint the sleeping Titania’s eye so that when she awakens she will fall in 

love with the first creature she sees. His intention is not to remove the spell until she gives him the 

changeling. 

As Oberon awaits Puck’s return, Demetrius enters the wood with Helena in pursuit. Oberon, being invisible, 
is privy to Demetrius’ imploring Helena to leave him alone and Helena’s begging Demetrius to be with her 
in any capacity. When Puck returns with the flower, Oberon instructs him to anoint Demetrius--describing 
him by his Athenian clothing--with the love juice so that Demetrius will love Helena as she loves him. Puck 
promises to do as he is bid. 

Analysis 

Shakespeare uses the stage to make the point that Oberon and Titania are at opposite sides of this argument by 

having them enter from opposite sides of the stage. The accusations they make of each other, that Oberon has 

had an affair with Hippolyta and that Titania has had one with Theseus, are preposterous since they are both in 

Athens to bless and celebrate the wedding of these two people. Shakespeare pokes fun at the convention that 

the play begin with lovers choosing the "wrong" people, in addition to being an extremely good foil to show 

that Nature--meaning all of the natural world including the people in it--is at odds with itself since the king 

and queen of the fairies are arguing. This keeps with the Elizabethan idea that the elemental (fairy) kingdom is 

the creator and, hence, controller of nature--particularly the woods where fairies were thought to abide. 

Helena’s pursuit of Demetrius also begins Shakespeare’s use of devices to sort out the lovers so that they 
eventually achieve the love of the "right" people. Since this play is a love comedy, this use of an obstacle to 
delay the union of one of the heroes and one of the heroines is to be expected. What makes this part of the 
play something of a tragic comedy is that Demetrius had wooed, and won, Helena before Egeus chose him for 
a son-in-law and he fell in love with Hermia who (as we already know) is planning to elope with her own 
choice of husband, Lysander. 

In keeping with plot designs for New Comedy of the Romans, Plautus and Terence, we already have a 
complication to the first part. Not only has the situation been set with the young people choosing the "wrong" 
lovers, but now we begin to have mistaken identity. Puck anoints the eye of the youth in "Athenian 
garments" as directed, but it is the wrong youth. Shakespeare is moving into part two of the three-part 
structure: the complications of a situation which is opposite that of the "right" one. 
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Act II, Scene 2: Summary and Analysis 

Summary 
Titania enters the wood instructing her fairies to sing her to sleep. Just after they do, and leave, Oberon arrives 
and anoints her eye with the love juice so that she will love the first creature she sees upon waking. Lysander 
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and Hermia make their entrance and decide to sleep since they are so tired that Lysander has forgotten the 
way to his aunt’s house. He lays down next to Hermia but she suggests he move away since they are not yet 
married. He pretends to be insulted at this request, so she apologizes and rephrases it in such a way that he 
acquiesces. As they sleep, Puck enters and, thinking he has found the youth in "Athenian garments" who 
Oberon ordered him to anoint, applies the love juice to Lysander’s eye. 

Just as Puck leaves, Demetrius arrives with Helena in fast pursuit. Helena stops to catch her breath and sees 
Lysander, who she awakens. He immediately falls in love with her, but she is convinced he is mocking her. 
Helena believes Lysander is taunting her since she is obviously not the recipient of Demetrius’ love as she so 
desperately wants to be. Lysander rues every minute he’ s spent with Hermia, upon which Helena--still under 
the impression that Lysander is making sport of her--leaves in a huff. Lysander sees Hermia and, now loathing 
her leaves. Hermia awakens from a nightmare calling out his name only to find herself alone and sets out to 
find him. 

Analysis 
Here the plot thickens and twists. Oberon has set his plan for revenge on his wife into effect. Puck, thinking 
he is doing what he was ordered to, manages to alienate the "wrong" choice of husband for Hermia so that 
he, Lysander, is now in love with Helena. But Helena has been in love with Demetrius all along. 

Shakespeare changes the way he uses language when he has spells being cast or characters speaking while 
spell-bound. The cadence sounds more like song than poetry, and the spells were often sung since they were 
written in pentameter couplets and other free forms which easily lent themselves to song. In some versions of 
the play, dances were also introduced during the spell-casting scenes. This scene, in particular, opens with 
Titania commanding her fairies, "Come, now a roundel and a fairy song ... Sing me now asleep." 

The women are passive in this scene, with all of the action being performed by the men: Lysander being 
anointed and Oberon and Puck doing the anointing. The women passively react in this scene: Titania is 
anointed because Oberon has chosen to do this to her; Helena is now loved by Lysander and Hermia no longer 
loved by Lysander because of Puck’s annointment. There are no strong women left in the play at this point; 
even Hippolyta, a queen in her own right, is not an active character because of her love for her captor/fiancd. 

These men, who are the aggressors, have managed to thwart their own efforts. Oberon, trying to mend his 
marriage so that Nature will settle down (according to Titania), plays a terrible trick on his wife in order to 
win her love back. Puck, instead of helping Helena win Demetrius, disassociates the true lovers and aligns 
Lysander with an astonished Helena while Hermia is sure to be heartbroken. Shakespeare is now firmly 
entrenched in the second part of the three-part structure set up by Plautus and Terence: the complications of 
the first part. 
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Act III, Scene 1 : Summary and Analysis 

New Characters: 
Peaseblossom, Cobweb, Mote, and Mustardseed: Titania’s fairies 

Summary 
The craftsmen meet in the wood to rehearse their play. After finding the perfect setting for the rehearsal, 
Bottom cautions Quince that he will need two Prologues to the play so that the ladies will not be afraid due to 
the sword scene or the Lion. The logistics of the moonlight and the need to have someone play the Wall are 
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discussed and the rehearsal begins. This is when Puck (who is invisible), concerned that they are so near the 
sleeping Titania, makes his entrance to watch and cause mischief. Bottom exits on cue, and while he is 
"offstage" Puck replaces Bottom’s head with that of an ass. When it is Bottom’s cue to return, the other 
craftsmen,seeing his new head, run away in fright. Snout and Quince return separately, but quickly exit again 
after speaking a few words to Bottom. 

Bottom, frightened, sings to keep up his courage. His song wakes up Titania who falls in love with him since 
her eye had been anointed with the love juice and he is the first creature she sees upon awakening. She calls 
her fairies to attend to Bottom and he banters with them as each is introduced. 

Analysis 

Bottom’s clownish qualities come forth in full force here. Instead of being frightened by his new situation as 

Titania’ s lover, he quickly accepts it as something odd but something he can quickly adjust to and decides 

Titania is the strange one since she falls in love with him. The humor is in his instantaneous decision to fill the 

role of her beloved. This is the same man who cautioned that the ladies in the audience will need Prologues to 

prepare them from the sword scene and the Lion in the play. He now has implicitly reversed his position from 

one of insisting upon protection for the ladies to that of being the object from which a lady needs to be 

protected (although he seems unaware he has an ass’s head at this time). He soon discovers the lady simply 

doesn’t want protection. He is a stubborn man who refuses to give in to his fear at being alone in a haunted 

wood and he does not allow his friends to know he is afraid. He thinks they are playing a joke on him and he 

does not want them to know it has succeeded. 

His banter with the fairies is just shy of being rude and makes one wonder if they understand his sly 
near-insults in the name of humor. He is, however, careful not to be outrightly insulting and, in his peculiar 
manner, is actually paying tribute to the fairies’ powers as spirits. His interchange with Cobweb pulls into 
play the folklore that cobwebs will staunch the flow of blood when cut. He refers to Peaseblossom’ s 
"vegetable" relatives and he teases Mustardseed about the strength of mustard to sting the mouth. His wit is 
quick, hilariously funny if the point is understood, and clever in view of his present situation. He possesses all 
the attributes of a contemporary stand-up comic who plays the audience well. 
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Act III, Scene 2: Summary and Analysis 

Summary 

Puck reports to Oberon that he placed an ass’s head on Bottom and that Titania fell in love with Bottom 

because he was the first thing she saw when she awoke. Puck also reports that he anointed the eye of the youth 

in "Athenian garments." When Hermia and Demetrius enter, it becomes obvious to Puck and Oberon that 

Puck has mistakenly placed the love juice in Lysander’s eye, not Demetrius’. 

Hermia, finding all other explanations for Lysander’s disappearance unacceptable, harasses Demetrius for 
supposedly murdering Lysander. Demetrius attempts to convince her that he is even more deeply in love with 
her than he was before and more than Lysander could possibly ever be. Overwhelmed, Demetrius falls asleep 
when Hermia leaves in disgust. Oberon orders Puck to correct his mistake by finding Helena and then 
reanointing Demetrius’ eye, to make certain she is the one Demetrius falls in love with. As Demetrius sleeps, 
Oberon annoints his eye with the love juice. 

Helena appears pursued by the wooing Lysander. She is convinced he is scorning her with his vows of 
undying love and is very angry about this. Their arguing awakens the sleeping Demetrius who also begins to 
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woo the, by now, distraught Helena (the first creature he saw upon awakening after being reanointed with the 
love juice). Helena is sure the two men have concocted a scheme to make her feel foolish. Hermia joins her 
friends only to be told by Lysander that he is now in love with Helena, which dumbfounds Hermia. Helena, 
hearing Hermia deny Lysander’ s feelings, thinks Hermia is the third party to this elaborate scheme and rails 
at her longtime friend. Meanwhile, the two men decide the only way to settle who loves Hermia more is to 
fight a duel. The two men leave to find a spot for their duel. Hermia, beginning to believe Lysander, threatens 
Helena with bodily harm which causes Helena to run away. 

Puck entices Lysander and Demetrius into sleep by tricking them. Puck first pretends to be Demetrius, and 
then Lysander, in order to tire them out with their efforts to find each other. Helena, tired from running away 
from Hermia, also appears and falls asleep. Finally, Hermia enters and, tired from trying to find Lysander, 
falls asleep too. Puck creeps in, reanoints Lysander’s eye, and leaves. 

Analysis 

"Lord, what fools these mortals be!" exclaims Puck in this scene and so it seems since all the complications 

of the original premise for the play are now in place for the climax: Lysander loves the wrong woman; Puck 

has anointed the wrong man; Hermia is loved not at all and is in a rage at her childhood friend; and Helena is 

loved by both men--one who she doesn’t want and the other she does love but cannot believe he loves 

her--and she is fearful of the hatred of her childhood friend, Hermia. 

Innocent mistaken identity, in this case Puck’s mistaking Lysander for Demetrius since both were wearing 
"Athenian garments," is common in Shakespeare’s plays. What adds even more to Shakespeare’s humor in 
this scene is the fairies seeing the humans as interchangeable, whereas each humans feel themselves unique. 
While the situations may seem somewhat contrived to a modern audience, those watching the play when it 
was first performed surely accepted the error easily and enjoyed the unfolding of the plot. 

The range of emotions in just one scene is quite wide. Poor Hermia goes from being the beloved of Lysander 
to the woman scorned in, literally, the blink of an eye. In addition, Hermia fears for Lysander’ s life and feels 
hate for her best friend, Helena. In the same scene, Helena loses her best friend, the lover she pursues, and 
gained a lover she never wanted. Helena completely misconstrues the love of the two men as an elaborate joke 
meant to hurt her and is baffled as to how her friends could do this to her. Demetrius and Lysander seem not 
to question the changes in their feelings and are not as perplexed as the women. In addition, if you read 
carefully, you will see that in their arguments, Shakespeare manages to have the four young people sling 
racial insults at each other; while this was perfectly acceptable and expected in his time, today it is considered 
politically incorrect. 
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Act IV, Scene 1 : Summary and Analysis 

Summary 

Bottom makes several absurd requests of the fairies as he and Titania chatter about whether to eat or sleep. 

They choose to sleep. Oberon and Puck come upon them while they sleep as Oberon explains to Puck that he 

is now in possession of the changeling and will take the spell from Titania. He does so, wakes her, and she is 

instantly in love with her husband, Oberon, again and repulsed by the ass-headed Bottom whom she had so 

recently adored. Oberon orders Puck to take the ass’s head from Bottom and Puck complies as Titania causes 

Bottom, Helena, Hermia, Demetrius, and Lysander to fall far more deeply asleep than they already are. 
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Theseus, Hippolyta, and Egeus arrive accompanied by the sound of hunting horns which awakens the five 
sleepers, but not before the three new arrivals notice the sleepers and wonder why they are there. After 
Theseus has them awakened, he questions them to no avail. Lysander remembers he and Hermia were going 
to elope, but nothing more. Egeus is outraged to hear this and insists Theseus punish both Lysander and 
Hermia for disobeying his order that she marry Demetrius who now announces he no longer wants to marry 
Hermia since he realizes it is Helena he loves. Theseus, seeing a solution to the problem of having to punish 
Hermia, overrides Egeus and announces that the two couples will be married during his own marriage to 
Hippolyta. 

The two young couples are not certain if they dreamt what happened or if this was reality. As they compare 
their experiences, they agree the reality is that the duke, Hippolyta, and Egeus were there and ordered Hermia 
and Lysander, and Helena and Demetrius to join them at the temple. They intend to continue comparing their 
dreams on the way. Bottom awakes abruptly, thinking he is awaiting his cue during the rehearsal. He 
acknowledges that he is alone, and resolves to have Quince turn his "dream" into a ballad to sing at the end 
of the play the craftsmen will be presenting at the revel. 

Analysis 
As dictated by Plautus and Terence, Shakespeare reverses the opening situation and cleverly reunites each 
couple: Helena is once again beloved by Demetrius who she has never stopped pursuing; Hermia has her 
Lysander returned to her; Titania loves her Oberon again; and Theseus and Hippolyta will be married just as 
they planned except that they will have the other two couples marrying at their own wedding. Those who are 
not couples also have resolution of one kind or another: Bottom is delighted that he will have a dream for 
Quince to make a ballad about; Theseus finds a solution to his problem of either having to kill or banish his 
friend’s daughter; and Puck, having corrected his mistakes, is no longer in Oberon’s bad graces. 

It is apparent there is one dissatisfied, unresolved character in the play: Egeus. His daughter will neither marry 
the man he has chosen, Demetrius (because Hermia loves Lysander, and Demetrius is now in love with 
Helena), nor will she be punished by either banishment to a nunnery or death for breaking the Athenian law 
stating she must marry her father’s choice of husband. The duke, to whom he has brought Lysander, 
Demetrius, and Hermia for "justice," has declared that the two young couples share his own wedding. 
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Act IV, Scene 2: Summary and Analysis 

Summary 

The craftsmen regret the loss of Bottom, for only he could play the role of Pyramus. Without him, they cannot 

perform the play. Snug arrives to tell them that two other couples are also being married that night and, were 

they performing, they would have made their fortunes. Bottom arrives, refusing to tell them what has 

happened until later, but offering them advice on their roles for their play which has been chosen for the 

night’ s revel. 

Analysis 

It appears that while Bottom is clownish and egotistical, his friends truly like him and rue his 

disappearance--not only for his acting, but for who he is. Bottom is in all probability a lover, too, since 

Quince--an intelligent man and Bottom’s friend--inadvertently uses "paramour" or lover in his accolades to 

Bottom instead of the correct word, paragon, and is unaware of his error until corrected by Flute. Bottom, in 

turn, appears to truly care for his friends as is demonstrated by his deferring his own tale until after the play so 

that they may spend the rest of the day preparing (following his advice to the actors, of course, even though 
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Quince is the director) and his obvious happiness that it is theft play is chosen for the revel. 
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Act V, Scene 1 : Summary and Analysis 

Summary 

Hippolyta and Theseus think the lovers are telling them a fantasy rather than what really happened to them in 

the haunted wood. The lovers join them and Theseus asks Philostrate what entertainment is available to them 

during the three hours between theft wedding feast and bedtime. Theseus rejects one suggestion after another, 

deciding upon the craftsmen’s play. Philostrate tries to dissuade him from this choice by telling him it is 

inane, but Philostrate does have to admit he laughed until he cried when he saw how terrible it was. 

The craftsmen present their play much to the delight of their audience, who freely pass comments from one to 

another and discourse with the actors in the midst of theft play. The actors are complimented on their skills 

and asked questions as they act and the audience critiques and discusses the actors’ roles and intents 

throughout the play. At the finish of the play, Bottom asks Theseus if he would prefer the Epilogue or a dance. 

Theseus chooses the dance. The dance is performed, the players (actors) exit, and Theseus announces it is 

time for all to retire. 

Oberon, Titania, and the fairies take over the night intending to sing and dance until daybreak. But first, 
Oberon sends the fairies to bless each of the newly married couples and whatever children they might have. 
Puck remains behind to beg the audience’s forgiveness for any offense given and for theft applause. 

Analysis 

Shakespeare has neatly tied up all his loose ends by having the craftsmen present their play-within-the-play. 

The craftsmen’s play is a dramatist’s and actor’s worst nightmare: unexpected laughter, disparaging 

remarks, cues missed, lines forgotten, overacting, and loud comments by the audience. It also makes the point 

that the lovers--Demetrius and Helena (who were what we now call "off again, on again"), Hermia and 

Lysander (whose union was opposed by Hermia’s father), Theseus and Hippolyta (who met while leading 

opposing armies), and Oberon and Titania (who both had extramarital affairs)--have each other in the end, 

unlike the unfortunate Pyramus and Thisbe. In addition, it makes clear that the players, much as 

Shakespeare’s own company, owed allegiance to theft patrons and were thankful for the patronage. 
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Act I Commentary 

Scene i: A Midsummer Night’s Dream opens with two romantic conflicts. The first part of the scene features 
two famous characters from Greek mythology: Theseus, the hero who defeats the Minotaur in the labyrinth, 
and Hippolyta, Queen of the Amazons. Theseus, the "duke" or ruler of Athens, has just led his people to a 
defeat of the Amazons. In four days, Theseus will take Hippolyta as his wife as a spoil of the war, despite the 
fact that the Amazons, as devotees of the virgin goddess of the moon Diana, swear an oath of chastity. Even 
though this romantic/marital relationship has a very rocky beginning, Theseus demonstrates his impatience to 
marry Hippolyta and his intentions of good will. This first section of Scene 1 demonstrates a major theme in 
the play--love, whether romantic or marital, has its problems. These problems must be overcome in order to 
maintain a healthy relationship. 

The second section of Scene 1 introduces one of the major plot issues of the play. Ordinarily a love triangle 
like that of Hermia, Lysander, and Demetrius would cause a great deal of trouble just for the sake of love, but 
this is complicated further by Egeus’ staunch insistence that Hermia marry Demetrius despite her love for 
Lysander. This conflict highlights a key issue in parent-child relationships--the amount of control a parent 
should have over a child. By Athenian law, Egeus has the right to decide whom his daughter will marry. 
Egeus is shocked and angered by his daughter’s refusal to follow his wishes on the matter because she should, 
by both ancient Greek and Elizabethan societal standards, be governed by her father. However, Egeus 
completely disregards Hermia’s preferences and Demetrius’ reputation, which has been tarnished by the 
breaking of his oath to Helena. Theseus claims at this point that he cannot change the law, and he tells Hermia 
to choose between Demetrius, life as a nun, and death. Although Theseus upholds Egeus’ right to determine 
whom his daughter will marry, Theseus is clearly unhappy about the manner in which Egeus and Demetrius 
have handled the situation when he tells them that he has some "private schooling for them both" (1. 116). The 
action of the play also creates sympathy for Hermia and Lysander as well. 

The third part of the scene gives more information about the relationship between Hermia and Lysander, and 
introduces another important character, Helena. When Theseus leaves with Egeus, Demetrius, and Hippolyta, 
Hermia begins to cry over the situation. Lysander then reminds her that "The course of true love never did run 
smooth," meaning that she should accept the fact that there will be problems for their relationship to overcome 
(1. 134). Although things definitely look bad for the lovers, Lysander is able to keep his head. His calm 
approach to the problem soothes Hermia’s worries, and leads her to "teach our trial patience,/Because it is a 
customary cross" (11. 152-153). Because Lysander and Hermia are able to stay calm, they are capable of 
creating a plan to elope from Athens and still have plenty of money to survive. The problem with the plan, 
however, is that they reveal it to Helena. 

Helena is the symbol of everything that can go wrong with love. She pines, wails, and wastes away for 
Demetrius, who has spurned her several times over. Helena’s obsession with Demetrius makes her try to view 
everything through his eyes, including Hermia, and this obsession punishes Helena constantly. Love that it out 
of control or obsessive is punished throughout the play, and Helena is the first, but not nearly the last, 
example of it. During her lament, Helena gives a soliloquy discoursing on the nature of love, which she paints 
as blind. Love, according to Helena, does not see with the eyes, which tell the truth, but with the mind, which 
changes the truth to what the person wants. Therefore, everyone in love is blind, including Cupid himself. The 
eyes also have the power to make people fall in love with others. This is what Helena believes has occurred to 
transfer Demetrius’ love for her to Hermia. Although Helena recognizes that love makes no sense, she does 
not understand that this applies to herself as well. When Helena decides to tell Demetrius of the planned 
elopement of Hermia and Lysander, she brings misfortune and pain to herself when she should have simply let 
Lysander and Hermia go. Helena hopes to gain favor with Demetrius (or, at least, be near him for a while), but 
the pain and confusion that occurs in the wood is greatly attributable to Helena, without whom Demetrius 
would never have entered the wood in the first place. 
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Scene ii: After the tragedy and pain of love that occurs in the first scene, Shakespeare provides some comic 
relief. Here we are introduced to the "mechanicals"--the tradesmen who intend to stage a short play for 
Theseus’ wedding. By the end of the scene, it is clear that the mechanicals, though well intentioned, have no 
idea how to put on a play. In the beginning of the scene, Quince attempts to organize the men, but Bottom 
takes immediately takes over by telling Quince how to do everything. This is a major aspect of Bottom’s 
character--he pretends to be very knowledgeable and logical, but he is clearly lacking in both traits. One 
example of this is Bottom’s attempt to play Pyramus, Thisbe, and the lion all at the same time. He also claims 
that the story of Pyramus and Thisbe is "merry," even though the play is described as a "most lamentable 
comedy and most cruel death." The other players are no better off. Flute does not want to play Thisbe because 
he has a beard coming (and is afraid of being cast in a female role although young men always played the 
female roles in Shakespeare’s time), and Snug needs lines to play a lion when all he has to do is roar. The 
players are also frightened by the concept of being too realistic, and thus believe they would be hanged if the 
lion were to roar so well that it would scare the ladies. The mechanicals do not realize that their audience 
already knows that they are watching a work of fiction. Through the bumbling errors of the mechanicals, 
Shakespeare makes fun of his own profession. 

This scene also highlights an important point about language in the play. Because the mechanicals are 
"common folk" who are part of the lower class of society, they all speak in prose. This sets them apart from 
the "Athenians," or nobles, who speak in iambic pentameter. This class distinction through language will also 
be evident in the fairy world, where Oberon, Titania, and Puck speak in iambic pentameter, but the servant 
fairies often speak in a different meter. 
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Act II Commentary 

Scene i: As with most of Shakespeare’s plays, Act II of A Midsummer Night’s Dream brings further plot 
complications, this time in the woods outside of Athens (where Hermia and Lysander and the mechanicals are 
scheduled to meet). Scene 1 portrays the problems of the fairy world ruled by Titania and Oberon. The first 
two characters in the scene are Puck (Robin Goodfellow) and one of Titania’s fairies (speaking mainly in 
iambic tetrameter). Through them exposition is given as to the duties of attendant fairies, and, more 
importantly, the nature of the argument between Oberon and Titania. Oberon and Titania have been fighting 
since the beginning of midsummer about an Indian boy that Titania has taken into her train. Titania dotes on 
this child, who is the son of her late high priestess, and puts her love for him and his mother above her 
relationship with her husband. This is another comment on the nature of marriage in the play in that though 
there will be obstacles to overcome, married couples cannot favor someone else over their spouse if they hope 
to have a good relationship. Titania does this, as she explains to Oberon, for love of the priestess, but she will 
be punished for it. When the two meet in the wood, each accuses the other of having an affair with Theseus 
and Hippolyta and cannot come to a compromise. As a result, Oberon plots his revenge against Titania and a 
way to get the Indian boy by instructing Puck to go get the "love-in-idleness" flower, whose juice has the 
power to make someone fall in love with any living creature. The idea of this potion demonstrates another 
aspect of the love theme of the play--true love is not necessarily all-powerful. The love juice has the capacity 
to not only make someone fall in love with someone else, but it also has the power to turn someone away 
from true love. As with all of the other problems in the play, the juice of the love-in-idleness flower must be 
overcome if everything is to end happily. 

The problems of Helena and Demetrius also become more complex in this scene. Having told Demetrius 
about the elopement of Hermia and Lysander in an attempt to gain favor with him, Helena enters the scene 
chasing Demetrius, who clearly does not appreciate her more for the information. In fact, Demetrius insults 
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Helena several times because she insists on following him. Helena’s betrayal of her childhood friend and her 

refusal to think before acting cause her more pain as well as danger in this scene, because it is dangerous for 

women to wander in the woods unprotected. However, Oberon, who has been secretly watching the 

confrontation, orders Puck to find the "Athenian" in order to turn his love to Helena. Oberon’s purposes in 

doing this are not clear. While it seems that he has sympathy for Helena and believes that Demetrius’ 

treatment of her is overly cruel, Oberon’s comments about the situation are vague: "Fare thee well, nymph. 

Ere he do leave this grove,/Thou shalt fly him, and he shall seek thy love" (11. 245-246). Certainly Helena 

would like Demetrius to love her again, but not so much that she would need to run away from him. Of 

course, this will not be a problem until much later than Oberon anticipates, as Puck mistakenly uses the potion 

on Lysander first. 

Scene ii: In "the bank where the wild thyme grows," Titania is preparing to sleep for the night. The songs the 
fairies sing, as well as the spells they cast, are typically in iambic tetrameter (either in couplets or in 
alternating rhyme), which gives them a musical and magical quality. Once Titania sleeps, Oberon puts the 
juice on Titania’s eyes. The fact that this potion must be applied to the eyes correlates to Helena’s speech in 
Act I, scene 1, when she complains that love blinds people to reality. This is the exact effect of the love juice, 
whose application to the eyes renders the victim unable to see clearly. It should also be noted that this is the 
first example of scenes where at least one character is sleeping while the action of the scene occurs. The fact 
that a character sleeps brings the issue of dreams into question--are these actions actually occurring, or are we 
watching nothing more than the dreams of the characters who are sleeping? The "reality" of the scenes is also 
complicated by the title of the play itself. The play is a "dream" in terms of the reality of the audience, but 
plays usually are "real" to the characters in them. In this play, the playworld is called into question not only by 
those watching but by those living in it. This reality/dream dichotomy occurs throughout the play. 

After Oberon has cast his spell, Lysander and Hermia enter, having lost their way in the dark woods. They 
decide to sleep for the night and find their way in the morning. This exchange features an aspect of love not 
addressed previously in the play--sexual attraction. Lysander wants to sleep with Hermia, who he thinks will 
soon be his wife, but Hermia tells him to sleep further off in the interests of propriety. Although this is 
definitely the proper thing to do, Hermia’s formality leads to the confusion that follows. Puck, having been 
ordered to find an "Athenian" and make sure he falls in love with the maid with him, applies the love juice to 
Lysander’s eyes thinking that he must hate Hermia: "Pretty soul, she durst not lie/Near this lack-love, this 
kill-courtesy" (11. 76-77). If things had worked out the way Puck intended, Lysander would have seen Hermia, 
and the spell would not have made any difference. However, Helena enters, and Lysander sees her first. 
Despite his true love for Hermia, the love juice overwhelms his mind and turns his affections to Helena. 
Helena’s reaction to this is to believe that Lysander is mocking her because he has so quickly changed his 
preference, but she should be more than familiar with the idea of men changing their affections, as that is what 
occurred with Demetrius. However, Helena refuses once again to think about the situation because of her 
jealousy of Hermia and her obsession for Demetrius, and becomes angry about being teased. The two run off, 
leaving Hermia by asleep by herself and leaving the audience to question whether this may just be a dream (or 
nightmare) of Hermia’s. 
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Act III Commentary 

Scene i: Just when things seem to be at their most serious, the comedy returns. Close to Titania’s sleeping 
place, the mechanicals assemble to rehearse their play. They are still concerned about the lion, and Bottom 
brings up an additional worry that the ladies will not be able to cope with the fact that Pyramus kills himself 
with his own sword. The solution, given by Bottom, is to write prologues explaining the situation. This 
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theatrical convention, which Shakespeare himself utilizes upon occasion (including the epilogue at the end of 

this play), is made fun of through the mechanicals, who feel the need to explain everything through prologues 

instead of trusting to the intelligence of their audience. 

While the mechanicals bumble through their first rehearsal, Puck comes into the scene and decides to become 
an "actor" himself. When Bottom goes off stage, Puck transforms Bottom’s head into that of an ass. Although 
the rest of the mechanicals panic and run away, Puck has merely given Bottom a head that is a reflection of 
his character. Being the "ass" that he is, Bottom does not realize his transformation until after his own head 
has been restored. Shakespeare provides Bottom with plenty of references to asses in order to make the 
situation funnier. 

Bottom’s plight is not the end of the comedy in this scene, however. Under the influence of the love juice, 
Titania wakes when Bottom sings and instantly falls in love with him. Bottom’s response to Titania’s 
declaration of love reflects the main theme of the play: "And yet, to say the truth, reason and/love keep little 
company together nowadays. The more/the pity that some honest neighbors will not make them/friends" (11. 
130-133). Reason and love keep very little company in this play, which is the cause of all of the problems. 
Although Bottom is able to utter this perceptive comment, his foolishness keeps him from understanding 
anything else that goes on around him. 

Scene ii: Doting is punished further in this scene. Oberon is extremely happy about Puck’s account of Titania 
and Bottom, as well as the fact that Puck has supposedly successfully "latched" the Athenian’s eyes for 
Helena. However, Puck’s mistake quickly becomes evident as Hermia and Demetrius enter the scene. Hermia 
treats Demetrius very much like Demetrius treats Helena--with plenty of insults and sarcasm. Because 
Demetrius treats Helena this way, he should be prepared to receive Hermia’s insults, but the exchange upsets 
and tires him, and he goes to sleep. This brings up the reality/dream dichotomy once again and also gives 
Oberon time to put the potion on Demetrius’ eyes. Thus, part of the problem of the play is solved at this 
point--the original love triangle is over, and Demetrius is again in love with Helena. However, the interference 
of the fairies has caused another love triangle (Helena, Demetrius, and Lysander) to occur. When Helena 
enters the scene, she is once again punished for bringing Demetrius (and herself) into the woods in the first 
place because she believes that Demetrius and Lysander are mocking her. She even goes so far as to accuse 
Hermia of participating in this torment. If Helena were thinking, she would realize that Hermia wants nothing 
more than to elope with Lysander, and that such a game would be of no advantage in accomplishing that. 
However, Helena is as "blind" as the rest of the lovers. She is also hypocritical when she asks Hermia how she 
can participate in this teasing when they have always been such close friends. Helena accuses Hermia of 
betrayal when Helena has betrayed their friendship by bringing Demetrius into the woods in the first place. 

Meanwhile, Lysander and Demetrius fight over Helena in a similar manner to the way they fought over 
Hermia in Act I, scene 1, clearly showing that they are not thinking any more than Helena. Hermia is illogical 
as well--the insults of Lysander and Helena lead Hermia to believe that Lysander has turned against her 
because she is short. The parallel to Act I, scene 1 is further heightened when Helena and Hermia begin to 
fight. When everyone runs away at the end of the scene, Oberon is compelled to remedy the situation after 
blaming Puck for mistakes that are clearly Oberon’s. Because the actions of the fairies have led to the 
problem, Oberon orders Puck to fix the issue by applying the remedy to Lysander’s eyes so that he will love 
Hermia again. While Oberon is concerned enough about the situation to bother to fix it, he is still more 
interested in Titania, whom he will be tormenting while Puck is solving the humans’ problems. 
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Act IV Commentary 

Scene i: Most of the resolutions of the play occur in this scene. In the first part of the scene, Oberon reveals to 
Puck that Titania, consumed with her love for Bottom, has given Oberon the Indian boy. Thus Titania’s 
doting, now focused on Bottom, has lost her the one thing she has been fighting for since the beginning of the 
play. As a result, Oberon lifts the spell and takes Titania away from Bottom. Although Oberon has enough 
"mercy" to lift the spell, his anger has not quite abated. When Titania says that she has had a dream about 
being in love with an ass, Oberon is cruel enough to point out Bottom to her, clearly showing that it was no 
dream. However, Oberon tells Puck to make sure that the Athenian lovers see the night’s events as nothing 
more than a dream. Although Oberon implies that all is forgiven, the dispute between Oberon and Titania is 
not exactly forgotten. 

When dawn breaks, the fairies disappear, and the mortal world takes over once again. Theseus, Hippolyta, and 
Egeus come to the edge of the woods to observe the rites of May Day. Hippolyta makes reference to a 
mythological episode where she went hunting with Hercules and Cadmus. Her pleasure over the remembrance 
of the incident seems to spark a bit of jealousy from Theseus, who quickly states that his dogs are more 
musical than those of Hercules. This shows further complications in the relationship of Hippolyta and 
Theseus, and although they will wed, it is unlikely that they will ever have a successful marital relationship 
because of the circumstances surrounding their wedding. 

The Athenian nobles then discover the lovers, who have been asleep since the last scene. When Lysander 
recounts the night’s events, including the fact that he and Hermia had intended to elope, Egeus immediately 
demands that Lysander be executed, and appeals to Demetrius for support. However, as we already know, 
Demetrius now wants Helena, not Hermia, which gives Theseus the opportunity to countermand the law and 
declare that the two couples will be married in the same ceremony as himself and Hippolyta. This is an 
interesting contradiction to Theseus’ statements in Act I, scene 1, where he claims that he cannot go against 
the laws of Athens and allow Hermia to marry the man of her choice. Theseus’ order that Hermia marry 
Lysander in this scene is a violation of that assertion. 

Once all of the Athenians leave, Bottom awakens. It is only at this point that he realizes that he has spent the 
night with the head of an ass, but he believes it was a dream. He claims that anyone who talks about what he 
has dreamed is a fool, and yet this is exactly what Shakespeare does in showing Bottom’s adventures through 
the night. Shakespeare is again making fun of his profession here--plays sometimes have idiotic storylines. 
Bottom also shows himself to be a fool when he says that he will have Quince write a ballet of this dream 
(which he says only a fool will tell), which he will sing as an epilogue to Thisbe’s death. 

Scene ii: The other mechanicals, who have spent the night worrying about their "star" peformer, lament the 
loss of their friend, who they believe would have most certainly won the prize being offered for the wedding 
entertainment. However, "sweet bully Bottom" reappears, and at first says that he cannot tell his friends what 
has happened to him overnight because he would be "no true Athenian" (1. 18, 1.27). Then he says that he 
will not say a word about it. Bottom then takes over the play once again, and hands out strange orders in 
preparation for the play. 
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Act V Commentary 

Scene i: The beginning of the last scene gives one more glance at Theseus and Hippolyta. When Hippolyta 
notes that the events the lovers have told them are "strange," Theseus questions the validity of the story 
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despite the fact that all four lovers have told them exact same story. This short exchange demonstrates once 
again that these two do not see things in a similar way, which will make their marriage difficult. Theseus’ 
refusal to listen to Hippolyta’s opinions appears again when he orders that the mechanicals bring forth their 
play, despite the Philostrate’s warning that it is "nothing" and Hippolyta’s distaste for "wretchedness." 
Determined to have his own will, Theseus orders the play, which, as the audience as come to expect, unfolds 
disastrously. The mechanicals miss lines, talk to the audience directly, and have far too many prologues for 
one short scene. Most of the audience members (especially Hippolyta) take the opportunity to insult the 
mechanicals at every turn. By the end, even Theseus is forced to concede the silliness of the play. Once the 
mortals have gone to sleep, the fairies come to the palace in order to bless the marriage beds. This is a 
compromise on the part of Oberon and Titania, as they bless the bed of their former paramours. Puck also 
appears with a broom (traditionally associated with Robin Goodfellow) in order to clean up after the actors. 
After having made fun of the conventions of the prologue and epilogue through the mechanicals, Shakespeare 
gives Puck an epilogue to deliver to the audience written in iambic tetrameter couplets. Puck advises the 
audience that if they do not like the play, they should think of it as nothing more than a dream. This recalls 
one last time the issue of reality and dreams in the play. The suggestion that the audience should accept the 
play as unreal if they did not enjoy it correlates with the characters’ acceptance of the unpleasant events of 
Midsummer’s night as nothing more than a dream. However, if the audience does enjoy the play, then they 
should "Give [Puck} your hands, if we be friends," or applaud (1. 426). The advice here seems to be that 
unpleasant things should be remembered as only a dream, and good things remembered as reality. 
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Act I, Scene 1 : Questions and Answers 

Study Questions 
1. Why has Theseus ordered a revel? 

2. What does he promise Hippolyta? 

3. Why does Egeus bring Hermia, Lysander, and Demetrius to Theseus? 

4. Why does Theseus tell Hermia to come to terms with her father’s choice of husband for her? 
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5. What is Hermia’s decision? 

6. Why does Theseus lead Egeus and Demetrius away? 

7. What is Lysander’s plan? 

8. Why does Helena want to be like Hermia? 

9. Why do Hermia and Lysander tell Helena the plan? 

10. What does Helena intend to do with this information? 

Answers 
1. Theseus, Duke of Athens, has ordered a revel to celebrate his marriage to Hippolyta, Queen of the 
Amazons, who he won through battle. The marriage is to take place in four days when there is a new moon. 
He desires to "... Stir up the Athenian youth to merriments. Awake the pert and nimble spirit of mirth." 

2. Theseus promises Hippolyta that their marriage will be one of joy, unlike the warring he used to win her, by 
declaring, "...But I will wed thee in another key .... " 

3. Egeus brings Hermia, Lysander, and Demetrius to Theseus because he (Egeus) wants Hermia to marry 
Demetrius. Against Egeus’ will, Hermia wants to marry Lysander. Egeus wants Theseus to invoke the law 
requiring that a daughter marry the husband her father chooses for her or face the consequences: death or 
banishment to a nunnery. This is illustrated when Egeus says, "...I beg the ancient privilege of Athens .... " 

4. Theseus tells Hermia to come to terms with the husband her father has chosen for her or "...prepare to die 
for disobedience to your father’s will .... or on Diana’s alter to protest for aye austerity and single life." 

5. Hermia chooses to enter a nunnery rather than marry someone other than Lysander, who she feels is her 
true love. She protests, "So will I grow, so live, so die, my lord, ere I will yield my virgin patent up .... " 

6. Theseus leads Egeus and Demetrius away saying, "...But, Demetrius, come, and come Egeus, you shall go 
with me," in order to speak with them privately. This is also a device to allow the actors to leave the stage so 
that Lysander and Hermia may plot alone. 

7. Lysander’s plan is that Hermia and he will flee to his aunt’s house, in a place where, "...the sharp 

Athenian law cannot pursue..." them and where they may be married. 

8. Helena wants Hermia to, "...teach me how you look and with what art ..." because Demetrius loves Hermia 

and Helena wants his love for her own. She thinks that if only she were like Hermia, she could have his love. 

9. Hermia and Lysander tell Helena their plan because Helena complains to Hermia that Demetrius wants only 
Hermia. They reassure Helena that Hermia will no longer be available to Demetrius and, as Hermia promises, 
"... he shall no more see my face," since Hermia and Lysander are going to elope. 

10. Helena intends to tell Demetrius that Hermia is going to elope with Lysander in the hope that he will 
pursue them, only to realize it is Helena he really loves at which point Helena will "... have his sight thither 
and back again." 
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Act I, Scene 2: Questions and Answers 

Study Questions 
1. Why do the craftsmen meet? 

2. Why is Quince the one assigning the roles? 

3. What is Bottom’s reaction to his assigned role? 

4. What is Flute’ s misgiving about his assignment? 

5. Why does Bottom want to play Flute’s role? 

6. What is Snug’s worry? 

7. Why does Bottom want to play Snug’s role? 

8. What do Quince and Bottom caution about the role of the Lion? 

9. Why does Quince insist Bottom play Pyramus? 

10. Where arc the men to mcct next? 

Answers 
1. The craftsmen mcct to assign and discuss the roles they will have, "... to play in our interlude before the 
Duke and the Duchess on his wedding day at night." Quince wrote and is directing this play for Theseus’ and 
Hippolyta’s wedding, which is to bc held during the new moon, four days hence. 

2. Quince is the person assigning the roles because hc wrote the play with, "...every man’s name which is 
thought fit ..." for certain roles. As the director, it is his job to cast the actors in the parts for which they arc 
most suited--an easy job for him since hc is also the dramatist (playwright). 

3. Bottom’s reaction to his assigned role is that hc wants to know who Pyramus is and, when told, proclaims 
hc will have everyone crying with his portrayal of this lover who dies. To quote, "I will move storms; I will 
condole in some measure." 

4. Flute’s misgiving about his assignment is that he is growing a beard and women don’t have beards--so 
how can he play the part of a woman? As he protests, "Nay, faith, let not me play a woman. I have a beard 
coming." 

5. Bottom requests, "...let me play Thisbe, too," because he wants to wear the mask the character will be 
wearing and use a small voice, as Flute will have to do to portray a woman. 

6. Snug’s worry is that he will not have enough time to memorize his lines since he is, "slow of study" as he 
phrases it, and the play is to be in only four days. 

7. Bottom requests, "Let me play the lion too," so that he may roar as Snug will have to for this part. Bottom 
seeks the exciting or "fun" parts for himself, possibly giving us a hint as to his nature. 

8. Quince and Bottom caution the Lion not to frighten the ladies in the audience because, "...that were enough 
to hang us all." 
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9. Quince insists Bottom, "...must needs play Pyramus," because he has both the bearing and the face of this 

character. Remembering that Quince wrote the play with Bottom in mind for the role of Pyramus will also 

help explain Quince’s insistence on Bottom playing this particular role. 

10. The men are next to meet, "At the Duke’s Oak..." which happens to be in the haunted wood, although the 

craftsmen are not aware that the fairies are now in residence there. 
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Act II, Scene 1 : Questions and Answers 

Study Questions 
1. How did Puck earn his reputation? 

2. Why is Oberon angry with Titania? 

3. What is her argument with him? 

4. What is it Oberon sends Puck to find? 

5. How does Oberon intend to punish his wife? 

6. Why does Helena pursue Demetrius? 

7. Why does Demetrius want Helena to leave him alone? 

8. How is it that Oberon is able to overhear them? 

9. What does Oberon decide when Puck returns? 

10. How does Oberon instruct Puck to recognize Demetrius? 

Answers 
1. Puck earned his reputation as a hobgoblin by playing pranks, some mean, on both humans and animals as 
we can see by the fairy’s declaring, "...you are that shrewd and knavish sprite .... " The name Puck, which is 
not Robin Goodfellow’s actual name, means hobgoblin and often is used interchangeably with the 
hobgoblin’s actual name. 

2. Oberon is angry with Titania because she refuses to give up the changeling she has brought with her from 
India. While she has had many affairs, it is her insistence on keeping the boy that enrages her husband. 
Oberon, himself, declares, "I do but beg a little changeling boy..." and, more directly, "Give me that boy .... " 

3. Titania is angry with her husband because she does not want to give up the changeling and she feels Nature 
"From our debate, from our dissension..." is turning itself upside down. She maintains that if he would simply 
allow her to keep the boy the arguing would end and Nature would be able to return to normal. 

4. Oberon sends Puck around the world to find a flower called "love-in-idleness" with which to make a love 

juice. He is going to use this love juice in his plan to punish his wife for keeping the changeling and force her 

to relinquish the boy to him. 
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5. Oberon intends to punish his wife by anointing her eye with the love juice while she sleeps so that she will 
fall in love with the first creature she sees upon waking. He plans to release her from the spell only when she 
agrees to give him the changeling. 

6. Helena pursues Demetrius because she loves him and will "...follow thee and make a heaven of hell to die 

upon the hand I [Helena] love so well." Demetrius had wooed and won her before Egeus chose him as a 

son-in-law and before Demetrius fell in love with Hermia. Helena cannot accept that Hermia, who loves and 

is loved by Lysander, is also loved by Demetrius. 

7. Demetrius wants Helena to leave him alone because he is in pursuit of someone himself. He is looking for 

Hermia and Lysander so that, "The one I’ll stay; the other stayeth me," since he thinks he is in love with 

Hermia and, more importantly, Egeus has chosen him as Hermia’s husband. 

8. Oberon is invisible, so Helena and Demetrius speak freely in front of him since they do not know he is 
there. Oberon states that "I am invisible, and I will overhear their conference." 

9. When Puck returns, Oberon decides he will help Helena, "a sweet Athenian lady ...in love," by having 

Puck anoint Demetrius’ eye with the love juice just as he, Oberon, will be doing to his wife, Titania. Oberon 

hopes that Demetrius will fall in love with Helena as she is with Demetrius, whom Oberon calls "a disdainful 

youth." 

10. Oberon instructs Puck to recognize Demetrius by his "Athenian garments" and gives no further clue as to 

his identification. This is an excellent example of one of Shakespeare’ s devices to complicate the plot laid out 

in Act I. 
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Act II, Scene 2: Questions and Answers 

Study Questions 
1. What is it Oberon hopes Titania sees immediately upon 
wakening? 

2. Why does Lysander want to rest? 

3. Why does Hermia ask him to move further away to sleep? 

4. Why does Robin Goodfellow (Puck) anoint Lysander’s eye? 

5. What does Robin Goodfellow think Hermia’s reason is for sleeping so far removed from Lysander? 

6. Why does Helena stop chasing Demetrius? 

7. Why does Demetrius leave Helena alone in the wood? 

8. Why does Lysander profess his love for Helena? 

9. What is Helena’s reaction to Lysander’s protestations of love? 
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10. Why does Hermia awake? 

Answers 
1. Now that Oberon has anointed Titania’s eye with the love juice, she will fall in love with the first creature 
she sees upon waking from the sleep she had instructed the fairies to sing her into. The still angry Oberon 
hopes Titania will see some "vile thing" the moment she opens her eyes. 

2. Lysander wants to rest because Hermia is already "faint with wand’ring in the wood" in the attempt to 

reach his aunt’s house and he, frankly, has forgotten the way and needs to rest himself to remember the way. 

3. Hermia, who is running away to avoid her father’ s choice of husband in order to marry her own--a crime 

punishable by death or banishment to a nunnery--asks Lysander, "For my sake, my dear, lie further off yet. 

Do not lie so near," because it is unseemly for an unmarried couple to sleep together. 

4. Puck anoints Lysander’s eye because Oberon, being invisible at will, overheard Helena beseech Demetrius 

to love her and took pity on her. He sent Puck to anoint Demetrius’ eye so that he would love Helena since it 

is obvious she would be the first one he would see upon awakening because she keeps following him. Oberon, 

however, described Demetrius as the youth in "Athenian garments," which is also what Lysander is wearing. 

Not knowing this is the wrong person, Puck carries out Oberon’s order. 

5. Puck thinks Hermia is Helena and that she’s sleeping so far from Lysander, who he thinks is Demetrius, 
because she cannot bring herself to sleep any nearer to "this lack-love, this kill-courtesy." 

6. Helena stops chasing Demetrius because he has actually been running away from her and she is "...out of 

breath in this fond race," and needs to catch her breath. 

7. Demetrius leaves Helena alone in the wood "on thy peril," as he thinks, because she will not agree to stop 

following him and he simply wants to get away from her. 

8. Lysander professes his love for Helena because, after Puck anointed his eye with the love juice thinking he 
was Demetrius, Helena spies him in the wood and wakes him to ascertain if he is "dead or asleep" since she 
knew he and Hermia had planned to run away the night before. This makes Helena the first creature he saw 
when he awoke under the spell of the love juice. 

9. Helena’s reaction to Lysander’s pledge of love for her is to demand in anger, "When at your hands did I 

deserve this scorn?" She thinks he is mocking her since, as far as she knows, he and Hermia are presently in 

the act of eloping. She feels even worse because it is so obvious that Demetrius loves Hermia, too, even 

though he had once loved Helena. 

10. Hermia awakes because she has a nightmare about a serpent upon her breast. She calls for Lysander to 
help her, then realizes she is alone, with Lysander being, "Gone? No sound, no word?" 
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Act III, Scene 1 : Questions and Answers 

Study Questions 
1. Why does Quince feel their rehearsal spot is ideal? 
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2. Why does Bottom feel they need two Prologues to the play? 

3. How do they solve the problems of representing the moonlight and the Wall in their play? 

4. Why is Bottom alone when Puck changes his head to that of an ass? 

5. How is it that Bottom is alone when Titania awakes? 

6. Why hasn’t Bottom followed his friends from the wood? 

7. Why does Titania awake? 

8. What does Titania offer Bottom? 

9. What is his reaction to this offer? 

10. What part are the fairies to play in this? 

Answers 
1. Quince feels that the rehearsal spot in the wood is "a marvelous convenient place" for practicing their play 
because there is a fiat area, a green plot, to serve as the stage and shrubs (hawthorne) to represent the tiring 
house (dressing room). 

2. Bottom feels the craftsmen need "a device to make all well" --two Prologues (opening speeches) to the 

play--to warn the ladies of the audience that there will be a sword scene which is only acting, no one is really 

going to be hurt, and that the Lion is only an actor, not an actual savage beast who may harm them. 

3. The craftsmen solve the problems of the moonlight and the wall by checking the almanac and assuring 
themselves there will, indeed, be moonlight to shine through the window (casement) on stage the night of the 
play. "Some man or other must present Wall," is Bottom’s suggestion. This actor is to be loam covered and 
hold his fingers out between Pyramus and Thisbe, who are supposed to be speaking through a wall. 

4. Bottom is alone when Puck changes his head to that of an ass because Quince has the actors rehearsing with 
their stage directions, which are entrances and exits from the stage and the movements they are to make on the 
stage itself. Bottom has just had an exit cue (word in the script upon which a specified actor performs a 
predetermined action) and left the green plot serving as the rehearsal stage. 

5. Bottom is alone when Titania awakes because during Bottom’s exit, Puck--already annoyed that these 
humans are so close to the sleeping Fairy Queen--decided to play one of his wicked pranks. When Bottom 
re-enters the green plot with an ass’ s head instead of his own, his friends run in fright, crying "O monstrous 
O strange! We are haunted! Pray, masters, fly, masters! Help!" Although Quince and Snout each return for a 
moment to attempt to make Bottom understand what has happened, both run away again. 

6. Bottom hasn’t followed his friends from the wood because he doesn’t realize his head has been changed. 
He thinks their running away and Snout and Quince’s attempts to tell him he has changed are nothing more 
than a joke on him, " ...an attempt to make an ass of me, to fright me if they could." He refuses to run after 
them and be part of the joke. 

7. Titania awakes because Bottom is singing to keep up his courage. He will not admit it to his friends, but he 
is afraid to be in the wood by himself. He also sings because he wants his friends to hear it, "that they shall 
hear I am not afraid." 
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8. Titania offers Bottom the fairies to attend him, jewels, songs sung to lull him into sleep on a bed of pressed 

flowers, and the chance to, "purge thy mortal grossness so that thou shalt like an airy spirit go." 

9. Bottom’s reaction to this offer is to banter with the fairies in a clownish way which seems to signify 

acceptance. 

10. The four Fairies--Peaseblossom, Cobweb, Mote, and Mustardseed--are to, "Be kind and courteous to this 

gentleman [Bottom]," to attend to his every need, to fee him delicacies, and in all ways possible to make him 

more than comfortable and happy. 
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Act III, Scene 2: Questions and Answers 

Study Questions 
1. What is it Puck reports to Oberon? 

2. Why is Hermia following Demetrius? 

3. What is it Oberon realizes when he sees them together? 

4. How is this mistake to be rectified? 

5. Why won’t Helena accept Lysander’s advances? 

6. Why does she doubt the veracity of Demetrius’ protestations of love? 

7. Why do Hermia and Helena argue? 

8. Why do each of the young people leave? 

9. How does Puck manage to make Lysander and Demetrius sleep? 

10. Why do Helena and Hermia also fall asleep? 

Answers 
1. Puck reports to Oberon that he came upon the craftsmen "met together to rehearse a play" near the 
sleeping Titania and changed Bottom’ s head for that of an ass, then made certain Bottom was near Titania so 
that he was the first being she saw when she woke up and would she fall in love with him. Puck also mentions 
how frightened Bottom’ s friends were and that the eye of the youth in "Athenian garments" has also been 
anointed. 

2. Hermia is following Demetrius because she is convinced Demetrius, "...hath slain Lysander in his sleep..." 
Both men want to marry her. Theseus has ordered her to marry Demetrius, as Egeus desires, or face the 
nunnery or death. She and Lysander have run away to elope. She cannot think of another reason for Lysander 
to leave her sleeping, alone and unguarded, in the haunted wood other than that Demetrius must have killed 
Lysander. 
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3. When Oberon sees Hermia and Demetrius together, he realizes that while Demetrius is the youth he’d 
wanted Puck to anoint with the love juice, Hermia is not the maid he’d seen pursuing Demetrius; the maid he 
wanted to help by having the man she was pursuing fall in love with her. In his dismay, he cries to Puck, 
"What hast thou done?" 

4. The mistake is to be rectified by having Puck, "about the wood go swifter than the wind, and Helena of 
Athens look thou find," bringing her to Oberon, in the haunted wood. Once Helena is found Oberon and Puck 
will make Demetrius fall asleep and reanoint his eye so that he would fall in love with Helena, instead of 
Hermia. 

5. Helena will not accept Lysander’s advances because--as she says --"These vows are Hermia’ s." In 
addition, Lysander and Hermia just told her the previous night that they were eloping. Helena is in love with 
Demetrius, no one else. Hermia is both her best and childhood friend, and this seems like a case of mocking to 
her. She is hurt, bewildered, and angry about his advances. 

6. Helena doubts the veracity of Demetrius’ love because he had loved her once before and left. He has been 
in love with Hermia, as far as she knows, since he came to Athens so that Egeus could have Theseus force 
Hermia to marry him rather than face a nunnery or death. Helena suspects he is part of this cruel joke to mock 
her love of him. She is baffled at the two men’s behavior and wonders at them "...but you must join in souls 
to mock me too?" 

7. Hermia and Helena argue because Helena is convinced Hermia, her closest and oldest friend, is "...one of 
this confederacy..." to mock her. They are also arguing because Hermia is convinced Helena is scorning her 
by refusing Lysander’s love after somehow managing to make him fall in love with her (Helena) and, hence, 
out of love with herself (Hermia). 

8. Each of the young people leaves for a different reason. Helena, physically afraid of the smaller Hermia, 
comments to Hermia, "My legs are longer though, to run away," and does so. Hermia, incensed and 
devastated, pursues Helena. Demetrius and Lysander, losing all hope of convincing Helena which one of them 
loves her more, go off to find a location for the duel which will supposedly prove to Helena which one loves 
her more. 

9. Puck manages to trick Demetrius and Lysander and make them sleep by tiring them each out. He tricks 
each of them by pretending to be the other and throwing his voice, as each of them, hither, and yon. They 
keep running from here to there to find the other and are finally exhausted into sleep as Demetrius explains in 
saying, "Faintness constraineth me to measure out my length on this cold bed..." 

10. Hermia and Helena fall asleep because they, too, are exhausted. Hermia has been trying to catch Helena as 
Helena runs away from her. This after a night of nightmares for Hermia and running after Demetrius for 
Helena. Helena concisely states the situation when she murmurs, "Never so weary, never so in woe .... "before 
falling asleep. 
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Act IV, Scene 1 : Questions and Answers 

Study Questions 
1. What is it Bottom asks Peaseblossom, Mustardseed, and Cobweb to do? 
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2. What news does Oberon tell Puck? 

3. Why is Titania in love with her husband again? 

4. Why are Theseus, Hippolyta, and Egeus in the wood? 

5. Why does Theseus think the five sleeping people came to the wood? 

6. What does Lysander answer when questioned by Theseus? 

7. Why is Egeus so angry? 

8. Why won’t Demetrius marry Hermia as he had promised? 

9. What is Theseus’ decision? 

10. Why does Bottom want Quince to write a ballad? 

Answers 
1. Bottom asks Peaseblossom to scratch his head. He asks Cobweb to bring him the unbroken honey-bag of a 
red-hipped bumble-bee on top of a thistle (a type of flower). He then asks Mustardseed to help Cobweb 
scratch since Bottom, still unaware he has an ass’ head, ironically mentions, "And I am such a tender ass, if 
my hair do but tickle me, I must scratch," while thinking it’s time to get to a barber’s for a shave. 

2. Oberon tells Puck the news that Titania, Oberon’s wife and queen of the fairies, has given him the 
changeling once she fell in love with Bottom (due to the love juice). Now that he has the changeling she had 
previously refused to relinquish, he orders Puck to remove the spell from Titania’s eye and, "...take this 
transformed scalp from off the head of this Athenian swain..." 

3. Titania is in love with her husband, Oberon--king of the fairies --again because the spell was removed from 

her once she gave Oberon the changeling from India. "O! How my eyes do loathe his visage now !" she says 

of Bottom and has a difficult time understanding she had been in love with him while under the love-juice 

spell. 

4. Theseus, Hippolyta, and Egeus have come to the wood to hunt as a way of starting the May Day 
celebration. Theseus also wants Hippolyta to hear "the music of my hounds," since this was considered a sort 
of music at the time. 

5. Theseus thinks the five sleeping people-- Bottom, Lysander, Hermia, Helena, and Demetrius--came to the 
wood to begin the rites to celebrate May Day. He also reminds Egeus that this is the day Hermia is to "...give 
answer of her choice": to marry the man her father chose as her husband, be banished to a nunnery, or be put 
to death. 

6. When questioned by Theseus, Lysander answers that he really doesn’t know how he came to be in the 
wood, but he does remember that he and Hermia’s "intent was to be gone from Athens ...without the peril of 
the Athenian law -." 

7. Egeus is so angry because Lysander has just admitted he and Hermia are defying the Athenian law which 
demands that a daughter marry the man her father chooses for her. Elopement with another man is not one of 
the daughter’s options; therefore, Egeus now declares, "...I beg the law, the law, upon his head." 
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8. Demetrius will not marry Hermia as he promised because, "the object and the pleasure of mine eye, is only 

Helena," due to Oberon and the love juice’ s intervention. Oberon told Puck to make certain Helena was the 

first creature Demetrius saw when he awakened after Puck reanointed his eye with the love juice while 

Demetrius was sleeping. 

9. Theseus’ decision is that the two couples in love--Lysander and Hermia, and Demetrius and 

Helena--"...shall eternally be knit -," during his own wedding to Hippolyta. Egeus is not pleased with this 

decision but, since he came to his duke asking for a judgment, he cannot argue. 

10. Bottom wants Quince to write a ballad about his dream, as he clearly states when he simply says, "I will 

get Peter Quince to write a ballad of this dream." What he now thinks was a dream was really his experience 

while he had an ass’s head. Bottom would like to hear the ballad of this dream/experience presented at the 

end of the play the craftsmen are performing the night of the wedding ceremonies. 
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Act IV, Scene 2: Questions and Answers 

Study Questions 
1. How do the actors know Bottom has not yet returned? 

2. Why can’t they perform the play? 

3. What do his friends say are Bottom’s best qualities? 

4. What mistake does Quince make in referring to Bottom’s voice? 

5. What is Snug’s news? 

6. What is especially disappointing about not being able to present the play? 

7. What would Flute have demanded for Bottom? 

8. What is Bottom’s reaction upon finding his friends? 

9. Why won’t he tell them what has happened to him? 

10. What is his advice to his fellow actors? 

Answers 
1. The actors know Bottom has not yet returned because Robin Starveling went to his house, only to find, "He 
[Bottom] cannot be heard of." 

2. They can’t perform the play because there is not, "...a man in all Athens able to discharge Pyramus but he 
[Bottom] ." 

3. His friends say Bottom’ s best qualities are his wit (sense of humor), which is "the best wit of any 
handicraftsman in Athens," and his sweet voice. 
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4. The mistake Quince makes is in referring to Bottom’s voice as that of a "paramour" rather than 

"paragon." The humor in this is that a paramour is a lover, while a paragon is a model of excellence. The 

bawdy joke is that Quince is calling his friend a lover, rather than a role model. 

5. Snug’s news is that, "...there is two or three lords and ladies more married," that night. 

6. What is especially disappointing about not being able to perform that night is that with the additional 

couples being married, the craftsmen, "...had all been made men," from just this one night’s performance. 

This means they would have made enough money to live comfortable lives. 

7. Flute declares he would have demanded nothing less than six pence - quite a bit of money at that time - for 

Bottom’s performance or he’d "be hanged." 

8. Bottom’s reaction upon finding his friends is to ask the group in general why they are so sad. 

9. Bottom will not tell his friends what has happened to him because, since it is so fantastic, it will take a long 
time to tell and they need the time to prepare for their performance that night because their play has been 
chosen for the revel. Bottom saves his tale, for he would prefer, "no more words." 

10. Bottom’s advice to his fellow actors is as follows: prepare your costumes; review your parts; 
Thisbe--wear clean clothes; Lion--do not cut your fingernails so that they may somewhat resemble claws; and, 
"eat no onions nor garlic," before the performance. 
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Act V, Scene 1 : Questions and Answers 

Study Questions 
1. Why does Theseus doubt the reality of the story the lovers tell him? 

2. What are the choices for the revel? 

3. Why does Theseus choose the craftsmen’s play? 

4. What is the consensus of opinion about the Prologue? 

5. Why does Theseus command Demetrius to be silent? 

6. What is Hippolyta’s astute comment about the play? 

7. How does Robin Starveling defend the use of the lanthorn (lantern) in representing the moon? 

8. How does Pyramus die in the play-within-the-play? 

9. What does Oberon tell the fairies to do before they sing and dance all night? 

10. What two things does Puck ask from the audience before Shakespeare’s play ends? 
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Answers 
1. Theseus calls the story the lovers tell him, "More strange than true," because he thinks, "the lunatic, the 
lover, and the poet," are alike in their overblown imaginations. Hippolyta wonders if this is true since all of 
the four lovers tell the same story. 

2. The choices for the revel are a battle song sung by, "an Athenian eunuch [a castrated male] to the harp," an 

old play Theseus has already seen, another play he deems too serious for a wedding feast, and the craftsmen’s 

play. 

3. Theseus chooses the craftsmen’s play for several reasons. The first is he doesn’t care for the other choices 
for various reasons. The second is he is intrigued by the contradictory wording of the title: "A tedious brief 
scene of young Pyramus and his love Thisbe, very tragical mirth." He is also delighted that his craftsmen 
would honor him by attempting to push their brains to write a play and then their acting skills by presenting it. 

4. The consensus of opinion about the Prologue is that it was roughly and poorly delivered, but Lysander 
takes this as a morality lesson that, "it is not enough to speak, but to speak true," if one is to bother speaking 
at all. 

5. Theseus commands Demetrius to be silent because. "Pyramus draws near the wall," and he, Theseus, 
wants to hear if he and Thisbe do speak through the Wall (portrayed by Snout). 

6. Hippolyta’ s astute comment about the play is, "This is the silliest stuff that ever I heard." 

7. Starveling defends the use of the lanthorn in representing the moon by saying, "The lanthorn doth the 
horned moon present," three times and offering no other explanation. 

8. Pyramus dies in the play-within-the-play when he kills himself, proclaiming, "Out, sword, and wound the 

pap of Pyramus .... " He had found Thisbe’s bloodied mantle (cloak) and concluded the Lion killed her, which 

is not the case at all. Since, according to Pyramus’ thinking, she is dead and he is her love, he sees no reason 

to continue living. 

9. Oberon tells the fairies that before they sing and dance all night, they are to bless the newly married couples 
and whatever children these couples may have in the future so that they, the humans, "...ever shall be 
fortunate." 

10. The two things Puck asks of the audience before Shakespeare’s play ends are that they forgive the 
characters for any offense given and that they applaud or, "Give me your hands .... " 
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Themes 

In A Midsummer Night’s Dream romantic love is a salient, but ultimately subordinate theme. That love, and 

specifically romantic love leading to marriage, is a subject of the play that cannot be denied. This is a work 

that ends with the weddings of three couples (the four Athenian youths along with the city’s rulers, Theseus 

and his bride Hippolyta) and the reconciliation of fairyland’s married monarchs, Oberon and Titania. As for 

Shakespeare’s ideas about romantic love in this work, they embody much of what has been said about the 

topic over the ages. Love, according to Helena, is blind, irrational, and oft-times cruel. 
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Things base and vile, holding no quantity, 
Love can transpose to form and dignity. 
Love looks not with the eyes, but with the mind; 
And therefore is wing’d Cupid painted blind. 
(I.i.232-235) 

By the "mind" Helena plainly does not mean reason, but instead, something akin to imaginative fantasy. Love 
is symbolized by the myriad flowers that arise throughout the play’s text, fleeting and ephemeral, and it is 
most closely akin to the changing, bewitching moon. It is the "moon" or the "watery" moon of the summer 
Solstice that dominates the figurative language of the play. In the very first scene, we encounter Theseus 
counting the days to the wedding according to the replacement of the old moon by a new one, and we hear 
Egeus accusing Lysander "Thou hast by moonlight at her window sung" (30). Love is frequently equated in 
this play with madness and with being under the influence of the moon. Yet, at the same time, while Love is 
mad, it is not necessarily bad. In the reconciliation between Oberon and Titania and the mature relationship 
between Theseus and Hippolyta, Shakespeare provides positive, stable examples of love and marriage. 

Love, of course, triumphs in A Midsummer Night’s Dream. As a standard element of the comedy genre, the 
stock blocking character of the irate father, here Egeus, objects to his daughter’s choice of Lysander as her 
marriage partner and is, at first, supported by existing law (here that of Athens and its ruler, Theseus). 
Although Shakespeare uses this standard plot device, there is never any real tension along these lines, for the 
tandem sets of lovers are essentially protected from the long arm of paternal authority by the magic of the 
fairyland woods and its immortal denizens. After Puck’s mistakes are undone, the objections of Egeus fall by 
the wayside as Theseus is able to bend law and custom after all. This is a play that has no genuine narrative 
core but is concerned, instead, by the ribbons tied round the package. The plot is overwhelmed by the beauty 
of Shakespeare’s magical lyricism. For example, in Act II, scene i, Oberon speaks of his wife Titania’s sylvan 
sleeping quarters: 

I know a bank where the wild thyme blows, 
Where oxlips and the nodding violet grows, 
Quite over-canopied with luscious woodbine, 
With sweet musk-roses and with eglantine. 
(II.i.249-252) 

A Midsummer Night’s Dream is replete with such multisensory word pictures, bouquets of language flooding 
the audience and often taking the form of extended, sometimes overly-protracted, lists. 

A Midsummer Night’s Dream is a fantastic work in which the most active characters (the Athenian couples) 
fall asleep not once but twice. That being so, we might expect dreams and dreaming to loom large in this 
work; and, in fact, they do. The most noteworthy individual dream in the play belongs to Bottom, who 
awakens from his romance with Titania restored to his natural form and tells us: 

I have had a dream, past the wit of man to 
say what dream it was. Man is but an ass, 
if he go about to expound this dream. 

The eye of man hath not heard, the ear of 
man hath not seen; man’s hand is not able 
to taste, his tongue to conceive, nor his 
heart to report, what my dream was. 
(IV.i.205-214) 
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But more than just a dream-world, the realm that Shakespeare creates in A Midsummer Night’s Dream is the 

world of imagination. The inhabitants of the fairy woods invite us to follow them on a path of endless fantasy. 

When Puck asks one of Titania’s fairies where (s)he has been, the gentle spirit replies: 

Over hill, over dale, 

Through bush, through brier, 

Over park, over pale, 

Through flood, through fire, 

I do wander everywhere, 

Swifter than the moon’s sphere. 

(II.i.2-7) 

The fairies of Shakespeare’s comedy are found among those elements of nature that spark the human 
imagination, especially fire and, again, the moon. Consider further what Puck says while reveling in his sport 
with Bottom and the rude mechanicals: 

H1 follow you; H1 lead you about a round, 

Through bog, through bush, through brake, through brier; 

Sometime a horse I’ll be, sometime a hound, 

A hog, a headless bear, sometime a fire; 

And neigh, and bark, and grunt, and roar, and burn, 

Like horse, hound, hog, bear, fire, at every turn. 

(III.i. 106-111) 

Here again, sparks of imagination come to mind, Puck’s ability to transform himself into any number of things 
through the aid of the beholder’s susceptible mind working as the human imagination does. The final word on 
the imagination, however, belongs to Theseus, who remarks about the confusion that has transpired in the 
woods to his queen Hippolyta at the start of Act V: 

More strange than true. I never may believe 
These antic fables, nor these fairy toys. 
Lovers and madmen have such seething brains, 
Such shaping fantasies, that apprehend 
More than cool reason ever comprehends. 
The lunatic, the lover, and the poet 
Are of imagination all compact. 
(V.i.2-8) 

Lovers, madman, and creative artists share the same force, the inspiration of imagination and its ability to 
reach into what cool reason cannot grasp. 

It is by no means a coincidence that Theseus mention’s "poets" in the passage cited immediately above. This 
is, after all, a play that concludes with an original work of written art, the "Tragedy of Pyramus and Thisbe" as 
amended and performed by Bottom, Peter Quince, Snug, and their fellows. In their hands, the story of 
Pyramus’s love for Thisbe and its tragic ending is transmuted into a farce. In the first scene of Act III, Bottom 
comes up with a way to avoid scaring the audience with the sight of the hero’s death, saying to Quince: 

Write me a prologue, and let the prologue seem to say 
we will do no harm with our swords, and that Pyramus 
is not killed indeed; and for the more better assurance, 
tell them that I Pyramus am not Pyramus, but Bottom 
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the weaver. This will put them out of fear. 
(III.i.16-20). 

Incredibly, Quince does just that. The presentation of this absurdly amateurish but sincere piece in Act V of A 
Midsummer Night’s Dream allows the real characters, especially Theseus and Hippolyta, to issue comic but 
lenient critical comments upon the production, with Theseus saying of actors on stage and at large, "The best 
in this kind are but shadows; and the worst are no worse, if imagination amend them" (V.i.211-212). 

The play concludes as the rulers of fairyland bless the human marriages of the play, and Puck then speaks an 
epilogue that begins: 

If we shadows have offended, 
Think but this, and all is mended, 
That you have but slumbr’ed here 
While these visions did appear. 
And this weak and idle theme, 
No more yielding than a dream, 
Gentles, do not reprehend. 
(V.i.423-429) 

On one level a plea for patronly tolerance toward the light nature of A Midsummer Night’s Dream and, on 
another, a reinforcement of the "dream/imagination" nexus at the work’s bottom, the epilogue brings together 
the gossamer strands into a coherent whole. The play is about the power of creative imagination and its 
function of bringing the blessings of Nature (writ large) upon mankind and marriage. 
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Note on the Character Analysis 

Note: While the older couples in A Midsummer Night’s Dream have greater depth than the Athenian youths 
and their female mates, none of the characters in this play is truly three-dimensional. True, Theseus presides, 
but he is absent from the three central acts of the work, while the majestic Oberon and Titania are so caught 
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up in respectively causing and being victimized by the magic at hand that their characters are adumbrated. 

Above all, lyrical language and imagery is much more important in A Midsummer Night’s Dream than in 

virtually any of Shakespeare’s other works, including his other early comedies. 
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Bottom (Character Analysis) 

Nick Bottom, the weaver, first appears in I.ii, with the other mechanicals, or clowns (Quince, Snug, Flute, 
Snout, and Starveling), as they are sometimes called. It is often noted that the mechanicals’ names reflect their 
work. "Bottom," critics explain, refers to the bottom, or skein, around which yarn is wound. Bottom directs 
Quince to tell the group which play they will be performing and to tell everyone which parts they will be 
playing. Quince assigns the role of Pyramus to Bottom. Bottom seems enthusiastic about playing this part, and 
he volunteers also to play the role of Thisby and that of the lion. Quince convinces him, however, that he "can 
play no part but Pyramus" (I.ii.85). 

Bottom appears again in III.i as the group of mechanicals gathers in the wood to rehearse. He tells Quince that 
the play needs a prologue to explain that the dangers in the play (Pyramus drawing his sword to kill himself, 
and the lion) are not real. After the group decides that the moonshine by which Pyramus and Thisby meet and 
the wall which separates the lovers must be played by people, the group proceeds with their rehearsal. Bottom 
bungles his first line, and Quince corrects him. Flute, playing Thisby to Bottom’s Pyramus, doesn’t do much 
better, to Quince’s dismay. Puck, who has been watching, intervenes to change Bottom’s head into the head of 
an ass. When the others see this, they run off, frightened. Bottom thinks they are playing a trick on him, trying 
to scare him, so he begins singing to show them he is not afraid. His song is interrupted by Titania, who has 
just woken up, having been anointed with the love juice by Oberon. Titania swears she is in love with Bottom, 
a man with the head of an ass, and he replies "Methinks, mistress, you should have little reason for that" 
(III.ii. 142-43). When Titania tells Bottom that he is both wise and beautiful, he assures her that he is not. 
Nevertheless, he seems to accept her affection and follows her with little objection. 

Bottom is next seen seated upon Titania’s "flowery bed" as she caresses him, adorns his head with flowers, 
and kisses his "fair large ears" (IV.i.l-4). Bottom is busy instructing the fairies to fetch him honey and scratch 
his ears. When Bottom and Titania fall asleep, Oberon reverses the effect of the love juice on Titania. As 
Titania wakes up saying that she thought she had been in love with an ass, she sees Bottom lying next to her 
and exclaims "O, how mine eyes do loathe his visage now!" (IV.i.78). Puck then removes the ass’s head from 
Bottom. When Bottom awakens, he determines that he has had a "rare vision" (IV.i.205), and he vows to get 
Quince to write it down for him. He then finds his friends, and they leave for the palace to perform Pyramus 
and Thisby. 

Act V is comprised primarily of the performance of the Pyramus and Thisby play. Bottom, as Pyramus, and 
the rest of the group frequently misspeak their lines and mispronounce the names of the legendary lovers 
referred to in the play. Bottom also interacts with his audience (Theseus, Hippolyta, and the four young 
lovers). For example, when Theseus comments on the speech of the Wall, Bottom responds, telling him what 
is about to happen and that "You shall see it / fall pat as I told you" (V.i. 186-87). Although the onstage 
audience scoffs a bit at the performance (for example, Hippolyta says "This is the silliest stuff that ever I 
heard" [V.i.210]), as the performance progresses, they make some positive comments as well. Hippolyta, in 
fact, seems touched by Bottom’s performance: "Beshrew my heart, but I pity the man" (V.i.290) she says as 
Pyramus comes to think that his beloved Thisby is dead. As the play ends, with Bottom and Flute lying on the 
stage representing the dead Pyramus and Thisby, Demetrius comments that the Wall is left to help Moonshine 
and Lion bury the dead. Bottom then sits up and says, "No, I assure you, the wall is down that parted their 
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fathers. Will it please you to see the epilogue ... ?" (V.i.351-54). Theseus declines the epilogue. 

Bottom is considered by many commentators to be the central figure of the play. He is admired for his humor 
and his imagination. It has been noted that he seems to represent the common experience of humanity. 
Additionally, Bottom is the only character in the play who can see and interact directly with the fairy world. 
And when he wakes up and has been returned to his former self, he acknowledges that something has 
happened to him, and it would be foolish to try explain it: "I have had a most / rare vision. I have had a dream, 
past the wit of / man to say what dream it was. Man is but an ass, / if he go about to expound this dream" 
(IV.i.204-07). In fact, it is this speech, referred to as the awakening speech or soliloquy, that intrigues many 
critics. The speech is often argued to be indicative of Shakespeare’s acknowledgment of the possibility of 
spiritual life beyond our everyday existence. The speech is also said to demonstrate both nature’s and love’s 
inexplicability. Additionally, Bottom’s lively involvement in the Pyramus and Thisby performance has been 
cited as proof of Bottom’s ability to understand the imaginative process of art. This ability, some argue, sets 
Bottom apart from other mortals in the play who don’t seem to share this understanding. 
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Demetrius (Character Analysis) 

Demetrius first appears in I.i with Egeus, Hermia, and Lysander. Egeus speaks highly of Demetrius, calling 
him "my noble lord" (I.i.24), and telling Theseus that it is Demetrius who has his consent to marry Hermia, 
Egeus’s daughter. After Hermia has expressed her desire to marry Lysander, and the duke has outlined her 
choices (death, nunnery, or marriage to Demetrius), Demetrius asks Hermia to "Relent" and Lysander to "yield 
/ Thy crazed title to my certain right" (I.i.91-92). Lysander replies that Demetrius has in fact "Made love to ... 
Helena, / And won her soul" (I.i. 107-08). Theseus admits that he had heard of this and meant to speak to 
Demetrius about it. Nevertheless, he holds Hermia to her father’s will. It is not clear why Demetrius 
transferred his affections from Helena to Hermia, but Helena seems obsessed with getting him back. 

When Demetrius learns from Helena of Hermia’s and Lysander’s plans, he pursues his beloved, and Helena 
pursues him. Oberon overhears the conversation between Helena and Demetrius in which she repeatedly 
professes her love for him. After Demetrius discourages her, he runs off. Oberon then reveals his plan to have 
Puck anoint Demetrius’s eyes with the love juice, so that Demetrius will return Helena’s love. Puck instead 
finds Lysander and puts the juice of the flower on his eyes. As it happens, Helena, who has been chasing 
Demetrius but can pursue no longer, comes upon Lysander and wakes him. Lysander then falls in love with 
Helena. In an attempt to rectify the situation, Oberon places the love juice on Demetrius’s eyes, so that when 
he wakes he will indeed be in love with Helena. And this is exactly what happens. Demetrius and Lysander 
are now both in love with Helena; Hermia does not understand why Lysander now hates her; and Helena is 
convinced the three of them are playing a cruel joke on her. Oberon then arranges, with Puck’s assistance, to 
finally right what has gone wrong by placing an herb on Lysander’s eyes which will reverse the effects of the 
love juice, thus restoring Lysander’s love for Hermia. Once this transformation is complete, Theseus approves 
of both couples and announces that they will all be married. In the last act, Demetrius and the others comment 
on the Pyramus and Thisby play as it is being performed. 

Critics generally agree that the four young lovers are practically interchangeable; it is nearly impossible to 
distinguish one from the other. Some attribute this lack of characterization to Shakespeare’s own inexperience 
as a playwright. Most commentators, however, argue that this lack of individualization is central to the plot, 
that Shakespeare did this on purpose. The young Athenians may seem indistinguishable to the audience, but 
as objects of love to one another they are seen as sheer perfection. Arguably, it is the transformative power of 
love that makes four almost identical people seem so different and so wonderful in each other’s eyes. On the 
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other hand, Shakespeare may have painted the young lovers as he did in order to highlight the folly, 
capriciousness, and inconsistency of their love. 
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Helena (Character Analysis) 

In the first scene of the play, we are introduced to Helena’s problem: she desperately loves Demetrius, but he 
is in love with her friend Hermia. Both Lysander and Helena herself reveal that Demetrius was at one time 
involved with Helena. Lysander tells Theseus that Demetrius "Made love to ... Helena, / And won her soul" 
(I.i. 107-08). Helena says that before Demetrius looked upon Hermia, "He hail’d down oaths that he was only 
mine" (I.i.242-43). In an attempt to win back some of Demetrius’s affection, Helena tells him of Hermia’s plan 
to meet in the wood and elope with Lysander. According to Helena’s plan, Demetrius pursues Hermia, and 
Helena follows Demetrius. Continuing to scorn her, Demetrius runs off. In the midst of her pursuit, Helena 
comes upon the sleeping Lysander, who has mistakenly been anointed with the love juice by Puck. When 
Lysander wakes up and sees Helena, he falls in love with her instantly. Meanwhile, Demetrius has also been 
affected by the love potion and also falls in love with Helena. As the two men vie for Helena’s attention, 
Hermia appears and is completely confused by Lysander’s sudden scorn of her. Seeing all this, Helena 
becomes convinced that the others are mocking her. She asks Hermia if she has forgotten their friendship 
(III.ii.201-02), apparently forgetting that she herself betrayed the friendship by revealing Hermia’s plans to 
Demetrius. Soon, however, Puck and Oberon rectify the situation by reversing the affect of the love juice on 
Lysander, thereby removing his love of Helena and restoring his love for Hermia. Theseus announces that the 
couples will be wed. In Act V, Helena watches the Pyramus and Thisby performance and is later blessed, 
along with the others, by Oberon. 

Critics generally agree that the four young lovers are practically interchangeable; it is nearly impossible to 
distinguish one from the other. Some attribute this lack of characterization to Shakespeare’s own inexperience 
as a playwright. Most commentators, however, argue that this lack of individualization is central to the plot, 
that Shakespeare did this on purpose. The young Athenians may seem indistinguishable to the audience, but 
as objects of love to one another they are seen as sheer perfection. Arguably, it is the transformative power of 
love that makes four almost identical people seem so different and so wonderful in each other’s eyes. On the 
other hand, Shakespeare may have painted the young lovers as he did in order to highlight the folly, 
capriciousness, and inconsistency of their love. 
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Hermia (Character Analysis) 

Hermia’s dilemma is introduced early in the first scene of the play, as her father Egeus complains to the duke 
that she refuses to marry Demetrius. She maintains that she is in love with Lysander, who she argues is as 
worthy as Demetrius. Claiming that she does not know "by what power I am made bold" (I.i.59), she asks 
Theseus what will happen to her if she does not comply with her father’s wishes by marrying Demetrius. 
Theseus gives her two options: death or lifelong imprisonment in a nunnery. Remarking that she would rather 
live in a convent all her life than be with Demetrius, Hermia remains constant in her love of Lysander, and 
later quickly agrees to his plan to escape Athens and elope. As they are discussing this plan, Helena appears, 
lamenting that Demetrius loves Hermia. Hermia tells her friend to "Take comfort; he no more shall see my 
face; / Lysander and myself will fly from this place" (I.i.202-03). Helena uses this information in an attempt to 
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gain favor with Demetrius. 

When Lysander and Hermia become lost in the woods, he suggests they stop and rest, and Hermia virtuously 
insists that they do not lie next to one another. She awakens calling out to Lysander after dreaming that "a 
serpent eat [ate] my heart away, / And you sate smiling at his cruel prey" (II.ii. 149-50). When Lysander does 
not answer, Hermia fears the worst and sets out to find him. When she does, she is confused to find that he 
claims love for Helena and hatred of her. She asks: "What? Can you do me greater harm than hate? / Hate me, 
wherefore? O me, what news, my love! / Am not I Hermia? Are not you Lysander?" (III.ii.271-73) 

After the four lovers insult each other and nearly resort to physical violence against each other, Oberon and 
Puck resolve everything. Lysander’s love for Hermia is restored, and Theseus soon appears to give his 
blessing to the couple, much to Egeus’s dismay. In the last act, Helena watches the play about Pyramus and 
Thisby and is later blessed, along with the others, by Oberon. 

Critics generally agree that the four young lovers are practically interchangeable; it is nearly impossible to 
distinguish one from the other. Some attribute this lack of characterization to Shakespeare’s own inexperience 
as a playwright. Most commentators, however, argue that this lack of individualization is central to the plot, 
that Shakespeare did this on purpose. The young Athenians may seem indistinguishable to the audience, but 
as objects of love to one another they are seen as sheer perfection. Arguably, it is the transformative power of 
love that makes four almost identical people seem so different and so wonderful in each other’s eyes. On the 
other hand, Shakespeare may have painted the young lovers as he did in order to highlight the folly, 
capriciousness, and inconsistency of their love. 
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Hippolyta (Character Analysis) 

The play opens as Hippolyta and Theseus are discussing their upcoming marriage. Theseus comments that he 

woo’d thee [Hippolyta] with my sword, 
And won thy love doing thee injuries; 
But I will wed thee in another key, 
With pomp, with triumph, and with revelling. 
(I.i.16-19) 

Theseus is referring to the fact that he conquered Hippolyta in his war with the Amazons. Hippolyta’s only 
lines in this act are in response to Theseus’s comment that they will be wed in "Four happy days" (I.i.2). She 
says simply, in a few lines, that the time will pass quickly. Hippolyta does not appear again until IV.i. She 
accompanies Theseus and others on a hunt in the wood, and she fondly remembers a moment from her past as 
queen of the Amazons when she was hunting "with Hercules and Cadmus" (IV.i. 112). She comments on the 
musical quality of the baying of the hounds on that hunt, that she had "never heard / So musical a discord, 
such sweet thunder" (IV.i. 116-17). Theseus then praises his own hounds, when Egeus stumbles upon the four 
sleeping young lovers. 

Hippolyta appears again in Act V, first discussing with Theseus the story of the young lovers, commenting 
that it was "strange and admirable" (V.i.27). During the performance of "Pyramus and Thisby," Hippolyta 
makes various remarks throughout the play, sometimes scoffing ("This is the silliest stuff that ever I heard" 
[V.i.210]) and sometimes praising ("Well shone, Moon. Truly, the moon shines / with a good grace" 
[V.i.267-68]). In the end, she and Theseus are blessed, along with the other couples, by Oberon. 
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Many commentators see Hippolyta’s and Theseus’s relationship as providing a framework for the dramatic 

action of the play, given that the couple only appears in the beginning and the end of the play. Additionally, 

this relationship undergoes no change during the course of the play and arguably represents stability and 

consistency, in direct contrast to the somewhat capricious relationships of the young lovers. Some 

commentators, however, have observed Hippolyta’s relative silence throughout Act I of the play. They believe 

that this silence does not reflect Hippolyta’s happy acceptance of her marriage to Theseus. Rather, her 

reticence suggests that she has been coerced into the marriage (remember, she has been taken captive), and 

that she seems to regard it with resignation and sadness. 
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Lysander (Character Analysis) 

Lysander first appears in I.i with his love Hermia, her father Egeus, and his competitor for Hermia’s love, 
Demetrius. Egeus accuses Lysander of bewitching his daughter, of writing poems for her, exchanging love 
tokens with her, singing to her by moonlight at her window. After Hermia is given the choice of death or 
imprisonment in a convent if she refuses to marry Demetrius, Lysander pleads his own worth to Egeus: "I am, 
my lord, as well deriv’d as he, / As well possess’d; my love is more than his; / My fortunes every way as fairly 
rank’d" (I.i.99-101). Furthermore, he accuses Demetrius of having an affair with Helena, in order to 
demonstrate Demetrius’s inconsistency. None of this changes Egeus’s mind or Theseus’s decision. Lysander 
then proposes to Hermia that they flee Athenian law and secretly elope, and Hermia agrees to the plan. 

After losing their way in the wood, Lysander suggests to Hermia that they stop and rest and tries to convince 
Hermia to let him lie next to her: "One turf shall serve as pillow for us both, / One heart, one bed, two bosoms, 
and one troth" (I.ii.41-42). Hermia virtuously denies him this, so they sleep some ways apart from each other. 
At this point Puck appears and, mistaking Lysander for Demetrius, squeezes the juice of the flower on his 
eyes. When Helena, pausing in her pursuit of Demetrius, happens upon Lysander, she wakes him and he falls 
in love with her. Confused, she flees and he follows. Meanwhile, Demetrius has also been affected by the love 
potion and has also fallen in love with Helena. When the four Athenians find each other, Demetrius and 
Lysander are professing love for Helena and hatred for Hermia; Helena thinks they are all cruelly mocking 
her; and Hermia is confused by Lysander’s rejection of her and hurt by Helena’s verbal attacks. Before long, 
Oberon and Puck sort things out, and Lysander’s love for Helena is erased, and his love for Hermia restored. 
To Egeus’s dismay, Theseus approves of both couples and announces that they will be married. In Act V, 
Lysander comments on the performance of Pyramus and Thisby and is later blessed, along with the others, by 
Oberon. 

Critics generally agree that the four young lovers are practically interchangeable; it is nearly impossible to 
distinguish one from the other. Some attribute this lack of characterization to Shakespeare’s own inexperience 
as a playwright. Most commentators, however, argue that this lack of individualization is central to the plot, 
that Shakespeare did this on purpose. The young Athenians may seem indistinguishable to the audience, but 
as objects of love to one another, they are seen as sheer perfection. Arguably, it is the transformative power of 
love that makes four almost identical people seem so different and so wonderful in each other’s eyes. On the 
other hand, Shakespeare may have painted the young lovers as he did in order to highlight the folly, 
capriciousness, and inconsistency of their love. 
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Oberon (Character Analysis) 

Oberon, the king of the fairies, first appears in II.ii. He is arguing with his queen, Titania, over a changeling (a 
child exchanged by fairies for another) who she possesses and he desires. When she refuses to give up the 
changeling, Oberon devises a plan to steal it from her. He sends Puck off to find a certain flower whose juices, 
when squeezed on the eyes of Titania, will make her fall in love with the next creature she sees. Oberon plans 
to take the child when Titania is so spellbound. After outlining this plan, Oberon observes Helena’s pursuit of 
Demetrius and his scornful dismissal of her. Oberon decides to use the flower to make Demetrius love Helena, 
and instructs Puck to find a man wearing Athenian garments (Demetrius) and place the flower’s juice on his 
eyes. Meanwhile, Oberon finds the sleeping Titania and squeezes the flower on her eyelids, hoping that she 
will "Wake when some vile thing is near" (II.ii.34). 

Oberon next appears in III.ii. He listens to Puck’s report: Titania has fallen in love with a "monster" (III.ii.6) 
whom Puck has created. Puck then relates the tale of how he came upon Bottom and the others, and how he 
transformed Bottom. When asked about the Athenian, Puck replies that he has taken care of him as well. But 
Puck and Oberon almost immediately learn that Puck has not anointed Demetrius. Oberon resolves to fix the 
situation by placing some of the love juice on Demetrius’s eyes. The four lovers together, Oberon sees that he 
must reverse the effect of the love juice on Lysander. Assessing the mess, Oberon accuses Puck, "This is thy 
negligence. Still thou mistak’st, / Or else commit’st thy knaveries willfully" (III.ii.345-46). Puck denies that he 
purposefully placed the love juice on Lysander’s eyes instead of Demetrius’s. The two finally gather the lovers 
together and undo what Puck has done to Lysander, so that Lysander’s love for Hermia is restored. Soon after, 
Oberon reveals to Puck how Titania gave up the changeling to him. Instructing Puck to remove the ass’s head 
from Bottom, Oberon first restores Titania. The couple appears once more with the rest of the fairies and with 
Puck at the play’s end as Oberon blesses Theseus and Hippolyta, Lysander and Hermia, and Demetrius and 
Helena. 

Oberon is usually seen by audiences to be a benevolent spirit, and critics have noted that he is associated in 
the play with light and with dawn even though, as Puck reminds him, he is part of the fairy world, and his 
activity is limited to the night. When Puck says that they must work quickly to complete their plans because 
morning is approaching, Oberon replies: "But we are spirits of another sort. / I with the Morning’s love have 
oft made sport ..." (III.ii.388-89), and goes on to affiliate himself with the rising sun. Other critics have cited 
Oberon’s wish that Titania will awaken and fall in love with some "vile thing" (II.ii.34) as evidence that he 
does have some malevolent tendencies. 

Additionally, Oberon is typically associated with order in the play. He resolves the play’s disorder, and some 
critics note that this can only happen after his relationship with Titania is restored. It has also been argued that 
the reappearance of Oberon and the fairies at the play’s end emphasizes their divine power as they bless the 
mortals, and that this providential order contrasts with the ineffectual nature of the mortals. 
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Puck (Character Analysis) 

Puck, a sprite also known as Robin Goodfellow, first appears in II.ii as he and a fairy discuss the troubles 
Oberon and Titania are having. The fairy gives us some indication of Puck’s character as she describes how 
Puck "frights the maidens of the villagery" (II.ii.35) among other activities. When Titania refuses to give up 
the changeling Oberon wants, he comes up with a plan to steal the child, and enlists Puck’s aid in doing so. 
Puck’s first task is to retrieve the very special flower, which he does quickly. Meanwhile, Oberon has learned 
of the trouble between Demetrius and Helena, and he instructs Puck to use some of the flower on Demetrius 
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(described as wearing Athenian clothes) so that he may return Helena’s love. But Puck mistakes Lysander for 
Demetrius, and puts the juice on his eyes. Soon after, Puck comes upon Bottom, Quince, and the other 
mechanicals, who are rehearsing their play. He changes Bottom’s head into that of an ass, thereby scaring 
away the other members of the company, who he then proceeds to taunt and chase through the wood. Before 
long, Bottom and Titania find each other, and Puck reports all of this to Oberon in III.ii. 

At this time, Puck’s error (his mistaking Lysander for Demetrius) is revealed, and Oberon decides to place the 
juice of the flower on Demetrius’s eyes to rectify the situation. Puck is instructed to lead Helena toward 
Demetrius, which he does, and Lysander (now in love with Helena) follows. Puck is delighted at the 
entertainment that is to ensue as the four young lovers with mixed up emotions come together: "Shall we their 
fond pageant see? / Lord, what fools these mortals be!" (III.ii. 114-15). Oberon accuses Puck of deliberately 
causing all this trouble, an accusation which Puck denies. The two finally successfully resolve this situation 
the young lovers are in and the one involving Titania and Bottom. After Oberon has taken the changeling 
from Titania, she is released from her spell, and Bottom from his. 

Puck appears at the end of the play and offers an apology to the theater audience for the performance. "If we 

shadows have offended," he offers, "Think but this, and all is mended, / that you have but slumber’d here / 

While these visions did appear. / And this weak and idle theme, / No more yielding but a dream" (V.i.423-28). 

Puck is seen by some to be simply mischievous. Others view him as frightening and dangerous, noting that he 
is associated with darkness, whereas Oberon is associated with light and the dawn. In II.ii.382-87, Puck urges 
that he and Oberon work quickly, as their activities must take place under the cover of the night. Oberon’s 
reply contrasts with Puck’s speech, as he claims that they are "spirits of another sort" and that he (Oberon) 
"with the Morning’s love have oft made sport" (III.ii.388-89). Additionally, it has been noted that Puck can be 
seen not only as a spectator of the play’s dramatic situations but as a commentator and interpreter of the play’s 
action. Critics often cite Puck’s comment: "Shall we their fond pageant see? / Lord, what fools these mortals 
be!" (III.ii. 114-15) as evidence of this. 
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Theseus (Character Analysis) 

The play opens as Theseus and his bride-to-be, Hippolyta, are discussing their upcoming marriage. Theseus 
comments that he "woo’d thee [Hippolyta] with my sword, / And won thy love doing thee injuries" (I.i. 16-17), 
referring to the fact that he conquered Hippolyta in his war with the Amazons. But now they are to be married, 
and their discussion is interrupted by Egeus, who comes to Theseus for help in sorting out the affairs 
concerning Egeus’s daughter, Hermia. After hearing Egeus present his case, he points out to Hermia that she 
should be obedient to her father and that Demetrius "is a worthy gentleman" (I.i.52). Hermia asks Theseus 
how the law will affect her if she refuses to marry Demetrius, and Theseus outlines her options: death, or 
lifelong confinement to a nunnery. He advises her to abide by her father’s wishes but gives her several days to 
make her decision. 

Theseus does not appear again until IV.i, when he, Hippolyta, and Egeus find the four young lovers in the 
wood. When Theseus hears what they have to say and after Egeus demands that Lysander be punished for his 
attempted elopement of Hermia, Theseus announces that the couples will be married alongside him and 
Hippolyta. He goes back on his earlier decision to support Egeus in trying to force Hermia to marry 
Demetrius. As for Egeus’s request that Lysander be punished, Theseus simply says, "Egeus, I will overbear 
your will" (IV.i. 179). 
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As the last act opens, Theseus and Hippolyta discuss what has happened to the four young lovers, with 
Theseus attributing tales of fairies and the like to the imagination. Hippolyta responds that the lovers’ stories 
support each other, and that this made the combined image they painted "something of great constancy; / But 
howsoever, strange and admirable" (V.i.26-27). Theseus then requests to see "Pyramus and Thisby," despite 
Philostrate’s urging to the contrary. Throughout the play, Theseus and the others watching the performance 
comment on the actors’ abilities and interpretation of the tragedy. When everyone has gone off to bed, 
Theseus and Hippolyta, along with the other couples, are blessed by Oberon. 

Although Theseus has relatively few lines in the play, his role is often considered to be fairly major, for 
several reasons. Firstly, many commentators see Theseus’s relationship with Hippolyta as providing a 
framework for the dramatic action of the play, given that the couple only appears in the beginning and the end 
of the play. Additionally, this relationship undergoes no change during the course of the play and arguably 
represents stability consistency, in direct contrast to the somewhat capricious relationships of the young 
lovers. 

Perhaps more importantly, many critics believe that Shakespeare uses the character of Theseus to discuss the 
interlocking themes of imagination and art. Often cited in the discussion of this topic are two passages. The 
first is Theseus’s "lunatic, lover, poet" speech (V.i.2-27) in which Theseus says: 

The lunatic, the lover, and the poet 
Are of imagination all compact: 
One sees more devils than vast hell can hold; 
That is the madman: the lover, all as frantic, 
Sees Helen’s beauty in a brow of Egypt: 
The poet’s eye, in a fine frenzy rolling, 
Doth glance from heaven to earth, from earth to heaven; 
And as imagination bodies forth 
The forms of things unknown, the poet’s pen 
Turns them to shapes, and gives to airy nothing 
A local habitation and a name. 
Such tricks hath strong imagination. 
(V.i.7-18) 

The second is the later exchange with Hippolyta as they watch "Pyramus and Thisby": 

Hippolyta: This is the silliest stuff that ever I heard. 

Theseus: The best in this kind are but shadows; 
and the worst are no worse, if imagination amend them. 

Hippolyta: It must be your imagination then, and not theirs. 

Theseus: If we imagine no worse of them than they of 
themselves, they may pass for excellent men. 
(V.i.210-16) 

Some commentators have argued that both of these passages indicate that Theseus has a lack of aesthetic 
discrimination, that he cannot distinguish between superior or inferior art. And the "lunatic, lover, poet" 
speech, while seeming to acknowledge the power of the imagination, at the same time appears to discount the 
importance of imagination. However, others note that Theseus, especially in the second passage quoted above, 
seems to understand the importance of the audience’s imagination in understanding art. As some 
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commentators have summarized, Theseus realizes the importance of imagination to love and life, as long as it 

does not undermine reason and sanity. 
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Other Characters (Descriptions) 

Attendants 
Attendants appear in several scenes during the play, and are sometimes mentioned in the stage directions as 
"others" or as Theseus’s train. In IV.i, Theseus addresses attendants directly, instructing them to do various 
tasks. The attendants have no speaking parts. 

Cobweb 
Cobweb is one of Titania’s fairies. Cobweb is introduced to Bottom in III.i, and in IV.i, Bottom instructs 
Cobweb to kill a bumble bee and retrieve its "honey-bag" (IV.i. 10-13). 

Duke of Athens (Theseus, Duke of Athens) 
See Theseus 

Egeus 
Egeus is Hermia’s father. He appears in I.i, complaining to Theseus that his daughter will not marry 
Demetrius. Egeus explains to the duke that Lysander has "bewitch’d" (I.i.27) Hermia with his poetry and his 
moonlight serenades, among other things. Finally, Egeus comes to the point and makes his request of 
Theseus: "As she is mine," Egeus says, "I may dispose of her; / Which shall be either to this gentleman 
[Demetrius], / Or to her death, according to our law ... " (I.i.42-44). After Theseus gives Hermia another 
option, to enter a nunnery, he suggests she follow her father’s wishes and marry Demetrius. Later, in the 
company of Theseus and Hippolyta, Egeus finds his daughter sleeping in the wood. Nearby are Lysander, 
Demetrius, and Helena. When Lysander awakens and confesses that he and Hermia were in the process of 
fleeing Athens to elope, Egeus demands that Lysander be punished: "I beg the law, the law, upon his head" 
(IV.i. 155). But Theseus does not back him this time; instead, he insists that the two couples be wed alongside 
him and Hippolyta. 

Fairies 
The fairies appear in several scenes, primarily as attendants of Oberon and Titania. Four of the fairies are 
individually identified as Cobweb, Moth, Peaseblossom, and Mustardseed, and they serve Titania and later 
Bottom. In II.i, one unnamed fairy converses with Puck. In II.ii, Oberon and Titania appear, each attended by 
a train of fairies. Later in the same scene, several fairies sing Titania to sleep at her request. In III.i, the four 
named fairies appear to be introduced to Bottom, and they appear again in IV.i to do Bottom’s bidding 
(scratch his head and fetch honey). At the play’s end, the fairies appear, identified as Oberon’s and Hippolyta’s 
train, to sing and dance. 

Flute 
Francis Flute, a bellows-maker, is one of a group which is often referred to as the clowns, or the mechanicals. 
This group also includes Bottom, Quince, Snug, Snout, and Starveling. It is frequently noted that the names of 
these common laborers reflect the work that they do. "Flute," critics explain, suggests the fluted bellows of 
church organs that Flute would be likely to repair. In I.ii, Flute appears with the rest of the mechanicals, as 
Quince the carpenter is assigning the roles in the "Pyramus and Thisby" play. Quince assigns Flute the role of 
Thisby. Apparently unfamiliar with the play, Flute asks "What is Thisby? A wand’ring knight?" (I.ii.45), to 
which Quince replies that Thisby is the lady Pyramus is in love with. Flute objects, arguing that he’s got a 
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beard coming in. Quince will have none of it; he tells Flute to play the part wearing a mask, and that he may 

"speak as small as you will" (I.ii.50). Bottom offers to play the role of Thisby and offers a sampling of the 

voice he would use to do so. But Quince insists that Bottom is Pyramus and Flute is Thisby. 

Flute appears again in III.i rehearsing with the rest of the mechanicals and getting his lines wrong, much to 
Quince’s dismay. He runs off after Puck has given Bottom the ass’s head. In IV.ii, Flute seems overjoyed at 
Bottom’s return, and he praises profusely Bottom’s acting abilities. 

In V.i, Flute appears as Thisby. With the other players, Flute comically blunders his lines, frequently getting 

wrong the names of the classical references in the play. 

Goodfellow (Robin Goodfellow) 
See Puck 

King of the Fairies 

See Oberon 

Lion 
See Snug 

Moonshine 
See Starveling 

Moth 
Moth is one of Titania’s fairies. Moth is introduced to Bottom in Ill.i, and in IV.i, Moth appears with Cobweb, 
Mustardseed, and Peaseblossom, but unlike these other fairies, Moth is not asked to do Bottom’s bidding. 

Mustardseed 
Mustardseed is one of Titania’s fairies and is introduced to Bottom in III.i. In IV.i, Bottom instructs 
Mustardseed to help Cobweb in the scratching of Bottom’s head. (Cobweb, however, has been sent to fetch 
some honey for Bottom, and it is Peaseblossom who has initially been asked to scratch Bottom’s head.) 

Peaseblossom 

Peaseblossom is one of Titania’s fairies. Peaseblossom, along with the other named fairies, is introduced to 

Bottom in III.i. In IV.i, Bottom instructs Peaseblossom to scratch his head. 

Philostrate 
Philostrate is identified as Duke Theseus’s Master of Revels. In I.i, Theseus instructs Philostrate to "Stir up the 
Athenian youth to merriments" (I.i. 12) and generally to promote a festive atmosphere in Athens, in 
anticipation of the duke’s wedding to Hippolyta. Later, in V.i, Philostrate presents Theseus with a list of 
possible entertainments for the evening. When Theseus asks about the description listed for the ’Pyramus and 
Thisby’ play ("’A tedious brief scene of young Pyramus / And his love Thisby; very tragical mirth’" 
[V.i.56-57]), Philostrate explains the "tedious" and "tragic" nature of the performance. He also tells the duke 
that the play is to be performed by common working men "Which never labor’d in their minds till now" 
(V.i.72) and attempts to discourage the duke from seeing the play. Theseus, however, insists and instructs 
Philostrate to bring in the players. 

Prologue 
See Quince 
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Pyramus 
See Bottom 

Queen of the Fairies 
See Titania 

Quince 
Peter Quince, the carpenter, and belongs to the group which is often referred to as the clowns, or the 

mechanicals. This group also includes Bottom, Flute, Snug, Snout, and Starveling. It is frequently noted that 

the names of these common laborers reflect the work that they do. "Quince," critics explain, probably refers to 

a wedge-shaped block of wood used in carpentry. In I.ii, the mechanicals are assembled at Quince’s house, 

and, at Bottom’s direction, Quince is assigning the roles in the "Pyramus and Thisby" play. Quince assigns 

himself the role of Thisby’s father and answers questions about the play, making suggestions as to how 

various parts should be played. When Bottom volunteers to play parts other than the one he was assigned (that 

of Pyramus), Quince flatters Bottom until the latter agrees to play the part of Pyramus. When Bottom wants to 

play the lion’s part, for example, Quince argues that he will play it too well, and frighten all the ladies, and get 

himself and the rest of them hanged as a result. When all parts have been assigned, Quince arranges to have a 

rehearsal in the wood. 

The rehearsal takes place in III.i. As the men gather, Bottom brings up his concern that the violence in the 

play might frighten the female audience members. He suggests that a prologue be written explaining that the 

dangers in the play--Pyramus drawing his sword to kill himself, and the presence of the lion--are not real. 

Quince and the others agree on this solution, and he then brings up another concern: how will they represent 

the moonshine by which Pyramus and Thisby meet? It is agreed that they will use a person to represent the 

moonshine and another person to represent the wall which separates the lovers (since they "can never bring in 

a wall" [III.i.66]). As the group practices, Quince corrects the errors Bottom and Flute make in their lines. 

They are interrupted when Puck changes Bottom’s head into the head of an ass. In IV.ii, Quince seems 

dismayed at Bottom’s disappearance and says that there isn’t anyone in Athens who can play Pyramus like 

Bottom. When Bottom reappears, Quince expresses his relief and gladness: "Bottom! O most courageous day! 

O most happy hour!" (IV.i.27). In V.i, Quince reads the part of the Prologue. 

Robin Goodfettow 
See Puck 

Snout 

Tom Snout, the tinker, is a member of a group which is often referred to as the clowns, or the mechanicals. 

This group also includes Bottom, Flute, Quince, Snug, and Starveling. It is frequently noted that the names of 

these common laborers reflect the work that they do. "Snout," critics explain, may suggest a spout of a kettle, 

an item probably mended by the tinker. In I.ii, Snout appears with the rest of the mechanicals as Quince the 

carpenter is assigning the roles in the "Pyramus and Thisby" play. Quince assigns the role of Pyramus’s father 

to Snout. However, it is decided by the group in III.i that a person will have to play the wall which in the play 

separates Pyramus and Thisby. In V.i we learn that Snout plays the role of the Wall. Snout also appears in 

IV.ii, when Bottom returns from his interlude with Titania, but he does not speak. 

Snug 

Snug is one member of a group which is often referred to as the clowns, or the mechanicals. This group also 

includes Bottom, Quince, Flute, Snout, and Starveling. It is frequently noted that the names of these common 

laborers reflect the work that they do. "Snug," critics explain, suggests his work as a joiner, one who joined 

pieces of wood together to make furniture. In I.ii, Snug appears with the rest of the mechanicals as Quince the 

carpenter is assigning the roles in the "Pyramus and Thisby" play. Quince assigns Snug the role of the Lion. 
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Snug appears again in III.i rehearsing with the rest of the mechanicals, but he does not speak. He runs off after 

Puck has given Bottom the ass’s head. In IV.ii, Snug enters and announces to Quince, Flute, Snout, and 

Starveling that the duke has just come from the temple and that "there is two or three lords and ladies more 

married" (IV.ii. 15-17). 

In V.i, Snout appears as the Lion. When he comes on stage, he announces to the ladies that he is Snug the 
joiner so that they will not fear him. Of his performance, Demetrius comments "Well roar’d Lion" (V.i.265). 

Starveling 

Robin Starveling is one member of a group which is often referred to as the clowns, or the mechanicals. This 

group also includes Bottom, Quince, Flute, Snug, and Snout. It is frequently noted that the names of these 

common laborers reflect the work that they do. "Starveling," critics explain, suggests the proverbial skinniness 

of tailors. In I.ii, Starveling appears with the rest of the mechanicals as Quince the carpenter is assigning the 

roles in the "Pyramus and Thisby" play. Quince assigns Starveling the role of Thisby’s mother. However, it is 

decided by the group in III.i that a person will have to play the moonshine by which Pyramus and Thisby 

meet, and in V.i we learn that Starveling plays the role of Moonshine. Starveling also appears in IV.ii, when 

he suggests that Bottom, who still can’t be found, has been "transported" (IV.ii.4), or taken by the fairies. In 

V.i, when Starveling appears as Moonshine, he receives this accolade from Hippolyta: "Well shone, Moon. 

Truly, the moon shines with a good grace" (V.i.267- 68). 

Titania 

Titania, queen of the fairies, first appears in II.i when she and Oberon are arguing. Puck has already outlined 

their disagreement for us: Titania has a changeling (a child exchanged for another by the fairies) whom she 

adores. Oberon wants the boy for himself. Titania refuses to give the child to him. As part of a plan to steal 

the child from her, Oberon instructs Puck to fetch a certain flower. The juice of this flower, when squeezed on 

Titania’s eyes, will make her fall in love with whatever creature she first sees. 

Titania next appears in II.ii asking her fairies to sing her to sleep, which they do to Oberon’s advantage. He 
uses this opportunity to squeeze the juice on her eyes, and he hopes that when she wakes "some vile thing is 
near" (II.ii.34). The "vile thing" happens to be Bottom, who Puck has transformed from an ordinary man into 
a man with an ass’s head. As expected, Titania is in love. She praises Bottom and gives him several of her 
fairies to attend to him. In IV.i, we see Titania and Bottom seated together on her "flow’ry bed" where she is 
caressing him and kissing him (IV.i. 1-4). They fall asleep together, after which Oberon tells Puck that he has 
successfully retrieved the child. Oberon then releases Titania from the power of the potion. She awakens, 
saying she thought she’d been in love with an ass. When Oberon points out Bottom lying next, Titania says 
"O, how mine eyes do loathe his visage now!" (IV.i.78-79). In Act V, Titania appears with Oberon and the 
rest of the fairies as they bless the sleeping couples. 

Some commentators have noted that Titania, like Hippolyta, is ruled by her husband. Her defiance in not 
yielding the child to him does not get her very far, since Oberon gets what he wants in the end. Additionally, 
it has been observed that Titania’s rebellion against Oberon’s authority parallels Hermia’s rebellion against her 
father and Athenian law. Critics have also noted that order in the play is not restored until Oberon regains his 
relationship with Titania. 

Thisby 
See Flute 

Wall 
See Snout 
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Principal Topics 

Focusing on such issues as love, dreams, and reality, A Midsummer Night’s Dream has been regarded by 
critics as Shakespeare’s first mature comedy, a work which addresses fundamental questions about life. Since 
love triumphs at the end of the play, dispelling the chaotic magic of the night, the drama seems almost 
conventional. Thus a traditional reading of the play tends to emphasize the joyful outcome, regarding the 
supernatural elements as the natural background for a story which celebrates life. However, a rather different 
interpretation was suggested in 1961 by the eminent Polish scholar Jan Kott, who in his seminal Szekice o 
Szekspirze (Shakespeare, Our Contemporary) drew attention to the sinister undercurrents of this seemingly 
charming and gentle love story. Unlike earlier critics who only touched upon the dark side of A Midsummer 
Night’s Dream, Kott dismisses the romantic view of Shakespeare’s work, maintaining that the play essentially 
focuses on brutal eroticism and explores a range of violent sexual fantasies. Furthermore, Kott argues, love is 
debased by the interchangeability of objects of desire, reaching its lowest ebb in Titania’s erotic attraction to a 
beast. 

Kott’s reading of the play points to the battle of the sexes as a major topic. As feminist critics have observed, 
the tensions among the antagonists--such as Hermia and her father--do not stem from a blind urge to inflict 
pain, but reflect the efforts of a male-dominated society to safeguard its laws and values. Not only are the 
women in the play debased in love and treated as objects of desire and/or possession, but female bonds--such 
as the friendship between Hermia and Helena--are undermined by male suspicion, insecurity, and fear of 
possible exclusion from a world ruled by women such as Hip-polyta, the queen of a tribe of women warriors, 
who was defeated by Theseus and claimed as the spoils of war. Some critics maintain that this male anxiety 
reflects a dread of sexual powerlessness. As a result, the male characters feel secure only when they are able 
to divide and conquer their women. 

But the ambiguities of love, critics contend, do not exhaust the vast universe of Shakespeare’s comedy: A 
Midsummer Night’s Dream also attempts to grasp the elusive nature of reality. The boundaries between the 
real world, represented by the Athenians, and the supernatural world of Oberon and Titania are sometimes 
fluid, as evidenced by the many instances when a protagonist, such as Bottom, seems caught somewhere 
between the two levels of existence. According to some critics, Shakespeare, while describing both reality and 
fantasy as relative, identifies poetry as the lasting, imperishable result of the perilous journey through the 
fantastic worlds of apparitions, dreams, and nightmares. B ased on this understanding of the function of poetry 
in the drama, some critics contend that it is the playwright himself who directly imparts a sense of wonder to 
his audience, thus rendering the universe of his play meaningful and inspiring. In fact, Hippolyta 
acknowledges the audience’s aesthetic experience by declaring, 

But all the story of the night told over, 
And all their minds transfigur’d so together, 
More witnesseth than fancy’s images, 
And grows to something of great constancy; 
But, howsoever, strange and admirable. 
(V.i.23-7) 

Another remarkable feature closely associated to the theme of reality versus illusion in A Midsummer Night’s 
Dream is the work’s self-consciousness. In other words, the characters not only discuss the nature of drama 
but also comment indirectly on the play in which they perform. As critics explain, Shakespeare accomplishes 
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this by employing a well-known theatrical device: the play-within-the-play. The performance of "Pyramus 

and Thisby" can be interpreted as a triple parody: of itself, of A Midsummer Night’s Dream, and of theater as 

an aesthetic experience. 

The magic wand which conjures up Shakespeare’s world is, as critics generally agree, peerless poetic 
language. Finding the right type of language, metrical framework, allusion, and figure to fit every character 
and situation, Shakespeare enriches his play with memorable examples of literary virtuosity. For example, a 
character’s psychological changes are illustrated by variations in tone or meter. In addition, there are many 
moments when the characters’ eloquence soars high above the confines of dramatic discourse to the realm of 
pure poetry. The verbal brilliance of the play was particularly emphasized by Peter Brook’s seminal 1970 
Royal Shakespeare Company production, which focused on the text and drastically reduced the visual 
dimension by staging the dramatic action in a set resembling a white box. 

Rich, allusive, melodious, and multi-layered, Shakespeare’s dramatic poetry not only fully employs all of the 
resources of the English language but also conjures up the power of mythology. Within the complex 
mythological background of A Midsummer Night’s Dream, one finds interwoven strands of pre-Classical, 
Classical, Celtic, Anglo-Saxon, and Germanic folklore, particularly in the poet’s descriptions of the fairy 
world. Some of the supernatural figures Shakespeare introduces in the drama represent formidable archetypes 
which appear in different traditions under various names and form. Such a figure, according to scholars, is 
Diana, the triple goddess, who performs her celestial role as a moon divinity, lives on earth as the virginal 
Diana--the hunting deity (called Titania once by Ovid)--and haunts the underworld as the witch-goddess 
Hecate. The moon, one of the goddess’s domains, operates as a potent poetic symbol suggesting possible 
pathways connecting higher realms and our own world, which the Elizabethans called "sublunar" or "under 
the moon." In the last act, Theseus mentions "the lunatic, the lover and the poet" (V.i.7), using the 
"moon-word" "lunatic" to underline the connections between madness, love, and poetry. Critics who suggest 
an entirely different genealogy of Shakespeare’s fairy-world, however, argue that the Elizabethan fairies of A 
Midsummer Night’s Dream are not characters from folklore, but figures from literary and religious tradition. 
Tracing the origins of Shakespeare’s supernatural world in Arthurian legend and in the Christianized form of 
Cabala, a Jewish system of reading the Scriptures based on the mystical interpretation of words, these 
commentators identify the moon goddess as the Virgin Queen, or Elizabeth I. As a result, Shakespeare’s 
references to the lunar divinity could be understood as an homage to the existing cult of Queen Elizabeth. 
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What Fools They BemAn Analysis of Puck and Bottom 

A discussion of the two "fools" in A Midsummer Night’s Dream: Puck and Bottom. Examines their respective 
roles in the play and their observations about love and life. 
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Puck and Bottom are the two fools of A Midsummer Night’s Dream. Puck is a fool in the traditional sense of 

the word--it is his job to entertain Oberon, the fairy king, with his tricks and jokes. Bottom, however, is a fool 

in the contemporary sense of the word, as his stupidity often gets in the way of what he is trying to 

accomplish. However, both characters, despite their "foolishness," serve practical functions in the play and 

also make several intelligent observations about life and love. 

Bottom is the first of the fools to appear in the play. We first meet Bottom in Act I, scene ii, when the 
"mechanicals" (the tradesmen who plan to put on a play for the wedding of Theseus and Hippolyta) are first 
beginning to plan their performance. Although Peter Quince is the stage manager of the play, Bottom quickly 
takes over and offers more than his share of advice. Bottom begins by telling Quince how to call the roll and 
how to organize the actors. He then proclaims the play, Pyramus and Thisby, to be "a very good piece of work 
... and a/merry," although he is not even familiar enough with the play to recognize Pyramus’ role (11.13-14). 
All of this demonstrates an important aspect of Bottom’s character: he is often full of good advice, but he has 
no idea how to use it. Bottom is also convinced that he is a superb actor and can act any part. In fact, he 
becomes so excited about his acting prowess that he volunteers to take on every part in the play. By the end of 
the scene, it is clear that the mechanicals are hopelessly incapable of putting on a good play, and Bottom only 
complicates the situation further. 

Puck makes his entrance into the play in the next scene, Act II, scene i. It is Puck who explains the fight 
between Titania and Oberon, and his speech helps the fairy he is talking to recognize him. The fairy, who 
knows Puck’s reputation, goes on to list just a few of Puck’s pranks: 

... [Y]ou are that shrewd and knavish sprite 
Called Robin Goodfellow. Are not you he 
That frights the maidens of the villagery, 
Skim milk, and sometimes labor in the quern, 
And bootless make the breathless housewife churn, 
And sometime make the drink to bear no barm, 
Mislead night-wanderers, laughing at their harm? (11. 33-39). 

Puck cheerfully admits to all of these tricks and more. He also states that he plays these tricks, in part, to 
entertain Oberon and "make him smile" (1.44). It is this obedience to Oberon and his desire to play tricks on 
humans that lead Puck to gather the "love-in-idleness" flower whose juice creates the love spell that 
complicates the play. 

Puck’s desire to entertain both himself and his king as well as follow Oberon’s orders is what causes the main 
complications of the play, and it is also what leads him to his encounter with his human fool counterpart, 
Bottom. It is Oberon’s command that makes Puck use the love juice on Lysander, who Puck mistakenly 
believes is the "Athenian" to whom Oberon is referring to in Act II, scene i. While doing so, Puck 
demonstrates his sympathy for Hermia, who, unbeknownst to Puck, does not need it: 

This is he (my master said) 
Despised the Athenian maid; 
And here the maiden, sleeping sound 
On the dank and dirty ground. 
Pretty soul, she durst not lie 
Near this lack-love, this kill-courtesy, 
Churl, upon thy eyes I throw< 
All the power this charm doth owe... (11.72-70). 

What Fools They Be--An Analysis of Puck and Bottom 58 



Although he is following his master’s orders, Puck does indeed feel pity for Hermia, even though she is only a 
mortal. Puck, then, is more than just a "knavish sprite"--he is loyal and does have pity on occasion. 

Puck has no sympathy, however, for foolish mortals. When Puck and Bottom encounter each other in Act III, 
scene i, the "smart" fool, Puck, wins. Bottom begins this scene in much the same manner as Act I, scene ii: he 
is bossy and pretends to know more about acting and staging than he can actually demonstrate. Because of 
Bottom’s foolishness in this scene, Puck cannot resist playing a trick on him--Puck gives Bottom the head of 
an ass. Shakespeare drives the irony of this trick home with Bottom’s reactions to his friends’ exclamations: 

Snout: 0 bottom, thou art changed. What do I see on thee? 
Bottom: What do you see? You see an ass-head of your own, do you? [Exit Snout] 
Quince: Bless thee, Bottom, bless thee! Thou art translated. [Exit] 
Bottom: I see their knavery. This is to make an ass of me... (11.104-108). 

Bottom makes several more references to being an ass, even going so far as to note that his face has become 
very hairy, but because he is a fool, he never realizes that he is, indeed, an ass. Puck’s trick has an additional 
benefit when Titania awakes to Bottom’s terrible singing and falls instantly in love with him because of the 
potion. Puck’s delight in trickery and Bottom’s stupidity combine in this scene, then, to further the action of 
the play as well as to provide some extra comedy. 

Puck’s tricks do not always turn out so well, however. In Act III, scene ii, Oberon discovers that Puck has 
used the love juice on the wrong Athenian. As Puck points out to his master throughout the scene, Lysander 
should have seen Hermia first, which would not have altered his feelings at all. Puck does not know that 
Lysander first sees Helena while under the influence of the spell. Puck also reminds Oberon that the only 
description given to Puck was that the man wears "Athenian garments," which Lysander, as a native of 
Athens, wears. Oberon complicates the situation further by ordering Puck to find Helena and then using the 
love juice on Demetrius. Puck’s desire to trick humans creeps back out at this point, and he is determined to 
enjoy the problems that the love triangle between Demetrius, Lysander, and Helena will cause. Oberon, 
however, realizes that the situation will become violent, and orders Puck to prevent any battle between 
Demetrius and Lysander. Oberon also orders Puck to apply the remedy to the love juice to Lysander so that 
the couples can go back to Athens and live "happily ever after." Puck, who is not foolish enough to anger his 
king, reminds Oberon that day is quickly approaching, and then goes off to follow his master’s instructions. 
Although he plays foolish tricks to entertain Oberon, Puck is no fool--he knows what must be done, and he 
does so. 

Bottom, on the other hand, is still a fool by the time his experience in the woods has ended. He does manage 
to make an intelligent comment about Titania’s love for him in Act III, scene i. When Titania swears her love 
for the transformed Bottom, he replies: 

Methinks, mistress, you should have little 
reason for that. And yet, to say the truth, reason and 
love keep little company together nowadays. The more 
the pity that some honest neighbors will not make them 
friends (11. 129-133). 

After this insightful statement, Bottom gloats in his own ability to make clever remarks. Despite this 
"cleverness," Bottom never figures out what has happened to him. When he awakens in Act IV, scene i, he 
thinks he must have had a vision, as there is no possible way that he could have become an ass. His friends, 
who are no smarter than Bottom, then spend half of the next scene lamenting their friend, who, in their 
opinion, most certainly would have performed brilliantly for Theseus’ nuptial celebration. The comic idiocy of 
Bottom and his friends is epitomized in the Pyramus and Thisbe performance, but Theseus has mercy on the 
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mechanicals. 

Once the play is "notably discharged," Puck comes to "clean up" after the play. The fairies have come to 
Theseus’ palace to bless the married couples, which will make amends for the problems they have caused. 
Puck is featured one last time in the epilogue to the scene, where he tells the audience that if they do not enjoy 
the play, they should think of it as nothing more than a dream. If the audience does enjoy the play, they should 
give Puck "their hands," or applaud. Thus Puck is cleaning up for more than just the fairies in this last 
speech--he cleans up for the entire play as well. Both of the fools are necessary to this play. Puck’s tricks and 
his obedience to Oberon make Oberon’s goals and the happiness of the lovers possible. Bottom’s silliness 
provides for comedy for both the characters in the play and the audience, and it is his transformation that 
enables Oberon to obtain the Indian boy from Titania. Puck, Oberon’s fool, and Bottom, the fool of the play, 
both provide comedy and intelligent observations, which make them an integral part of A Midsummer Night’s 
Dream. 
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Love’s Course in A Midsummer Night’s Dream 

A discussion of the different conceptions and themes of love as presented through the different relationships 
seen in A Midsummer Night’s Dream. 

Romantic love appears in several different ways in A Midsummer Night’s Dream. Hermia and Lysander 
demonstrate young love, while Helena’s love is that of desperation. Demetrius’ love is fickle. Theseus gains 
his "love," Hippolyta, as a trophy of war. Titania and Oberon, married for ages, inflict pain and trickery on 
each other regularly. While there is no one common definition of love that suits all of the characters, the 
romantic relationships in this play all comply to one simple rule laid out by Lysander in Act I--the course of 
true love does not run smooth. 

The first romantic couple in the play is Theseus and Hippolyta. Theseus’ opening lines in the play demonstrate 
his impatience for his wedding day to come. However, Theseus and Hippolyta do not have a "normal" 
courtship. When Theseus defeated the Amazons, he took Hippolyta, the Amazon queen, as one of the spoils of 
the war. Taking a member of a conquered royalty as a wife was a common practice in European wars, and it is 
not, therefore, unusual that Theseus decides to take Hippolyta for his wife. This, however, creates two 
problems for Hippolyta. Not only does she have to marry the man who is responsible for the defeat of her 
people, but also, as an Amazon, Hippolyta is devoted to the goddess Diana and had intended to lead a chaste 
life. Because of the loss to Theseus, Hippolyta must sacrifice her lifestyle and her throne. Although he has no 
regard for Hippolyta’s sacrifices, he does not seem to hold any ill will towards his fiancde: 

Hippolyta, I wooed thee with my sword, 
And won thy love doing thee injuries; 
But I will wed thee in another key, 
With pomp, with triumph, and with reveling (11. 16-19). 

Although Theseus does not intend to treat Hippolyta badly, he does not seem to hold a great deal of respect 
for her opinion, either. When Hippolyta and Theseus discuss the lovers’ story in Act V, scene i, Hippolyta 
notes that even though the story is too fantastic to believe, all four lovers give the same information. Theseus, 
however, is still convinced that the events in the woods are nothing more than an "antique fable" (1. 3). 
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Theseus shows his disregard for Hippolyta’s opinion once again in Act V, scene i. Theseus, determined to hear 
the mechanicals’ play, ignores the Philostrate’s warning that no one will like it. Hippolyta tells Theseus that 
she cannot stand to watch the play if it is going to be wretched, and reminds Theseus that the Philostrate has 
already warned him that it would be. Theseus overrules her by declaring that the sincerity of the mechanicals 
and the duties of kindness and respect dictate that they watch the play. Of course, both Hippolyta and the 
Philostrate are correct--the play comes off terribly, and the lovers and Hippolyta ridicule the mechanicals 
throughout the performance. Even Theseus stops the mechanicals before the epilogue. While the marriage of 
Theseus and Hippolyta will succeed in the sense that they will most likely not divorce each other, the lack of 
love and respect between them will not lead to a happy relationship. 

The next romantic situation that appears in the play begins badly as well. Hermia and Lysander, who are in 
love with each other, cannot be together because of the wishes of Hermia’s father, Egeus, who wants his 
daughter to marry Demetrius. Athenian law gives Egeus the right to "dispose of her" as he pleases, and if 
Hermia does not marry Demetrius, she can be put to death. Egeus believes that the love Hermia bears for 
Lysander is nothing more than the product of witchcraft because Lysander has written Hermia love poems, 
serenaded her, and sent her many romantic presents. Egeus cannot conceive of the idea that his daughter has 
her own feelings that will not be dictated by his direction. Thus, to Egeus, love is simply the product of 
flattery and attention, and he has no regard for it. Theseus does offer Hermia another option--the life of a 
priestess of Diana, goddess of chastity, which is ironic considering that he took this option away from 
Hippolyta. Because Hermia is "made bold" by her love for Lysander, she states that she would rather be a nun 
than let her father dictate who she will love. Once Theseus, Egeus, and Demetrius leave, Lysander calms 
Hermia by reminding her that true love is destined to encounter obstacles. Hermia then realizes that these 
problems must then be borne with patience. For Hermia and Lysander, love means overcoming problems, but 
they both know that love can do so. After this realization, Lysander creates the plan that will allow the two of 
them to marry and be happy (without sacrificing any money, either). 

Egeus and Demetrius are not the only obstacles, however, to the happiness of Hermia and Lysander. In Act II, 
scene ii, Puck mistakenly uses the love juice on Lysander, and the love Lysander has sworn to Hermia 
suddenly dissipates in favor of the spell. It is important to note that although Hermia and Lysander have a 
strong, passionate, and physical love (as is evident when Hermia tells Lysander to sleep farther away from her 
so that she can keep her modesty before their wedding), their love is by no means invincible because the love 
potion overpowers it. The fact that true love cannot conquer all is an important theme in the play. Other 
factors always mitigate love, whether it is the desires of others (Egeus), the laws of the land, or magical 
powers. In order for true love to succeed, these problems must be acknowledged and overcome. 

In no other relationship is the need to deal with outside problems and people more evident than in that of 
Helena and Demetrius. Although Helena and Demetrius had once been betrothed, Demetrius breaks his oath 
to Helena and pursues Hermia. The first obstacle that this couple must overcome, then, is attraction to others. 
Demetrius, however, succumbs to this first problem and spurns Helena. At this point, Helena’s love becomes 
obsession. She needs to be near Demetrius, even though he says mean and spiteful things to her at every turn. 
She even betrays the trust of her best friend, Hermia, in order to gain his attention, despite the fact that if 
Hermia and Lysander are successful in their elopement, Demetrius will not be able to wed Hermia. Because of 
love, Helena has no pride, no loyalty, and no reason. When Helena regains these feelings due to Lysander’s 
declarations of love and Demetrius’ change of heart (both due to the potion), she is free of her obsession and 
can have a healthy romantic relationship again. 

The last pair of lovers who appear in the play are the king and queen of the fairies, Oberon and Titania. They 
differ from the other couples in the play not only in that they are immortal, but that they have been married for 
some time. Oberon and Titania have been married so long, in fact, that they have had several affairs and care 
more for their individual comfort and feelings than they do for their spouse. Their relationship has recently 
become a power struggle over an Indian boy who is the child of Titania’s deceased priestess. Although Titania 
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tries to make Oberon understand why she is keeping the child, Oberon is so determined to obtain the boy that 
he is willing to use the love potion to humiliate his wife into giving him the child. In this relationship, power, 
lust, and greed are the outside forces that have affected the love of Titania and Oberon, and they have chosen 
to follow their own desires instead of attempting to overcome the problems. 

Due to a well-timed trick from Puck, Oberon gets his wish. Titania, under the influence of the love potion, 
falls in love with Bottom, who has the head of an ass because of Puck’s spell. Like Helena, Titania spoils her 
love, no matter what idiotic statement Bottom may have to offer. However, Titania is under a spell, while 
Helena dotes by choice. Eventually Oberon does take pity on his queen (after she gives him the boy), and 
releases her from the spell. Not quite content with his revenge, Oberon makes certain that Titania knows she 
has not been dreaming by showing her that she was, indeed, in love with an ass. However, in an effort to 
create peace and harmony, Oberon suggests that they reconcile and bless the human lovers. 

A Midsummer Night’s Dream centers on love and loving, but it offers very few answers as to how to have a 
successful romantic relationship. Power, selfishness, and obsession clearly cause problems, but healthy love 
has problems, too. Helena notes the problems with love in Act I, scene i: 

Things base and vile, holding no quantity, 
Love can transpose to form and dignity. 
Love looks not with the eyes, but with the mind, 
And therefore is winged Cupid painted blind. 
Nor hath Love’s mind of any judgment taste; 
Wings, and no eyes, figure unheedy haste. 
And therefore is Love said to be a child, 
Because in choice he is so oft beguiled (11. 232-239). 

Because most of the characters in this play are so consumed by their love, they do not see the reality around 
them. It is only when the problems of the real world are successfully dealt with that true love can triumph. 
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The World of Fairies in A Midsummer Night’s Dream and Elizabethan England 

A discussion of the conception of fairies in Shakespeare’s time and their role in A Midsummer Night’s Dream. 

One of the most noticeable and entertaining elements of Shakespeare’s A Midsummer Night’s Dream is the 
presence of the fairies. Titania, Oberon, Puck, and the attendant fairies all affect the human beings in the 
woods, and provide glimpses into the fairy realm. Although Shakespeare applies several important aspects of 
the Elizabethan belief in fairies to A Midsummer Night’s Dream, Shakespeare alters the conception of fairies 
not only within the context of the play, but for all time. 

Fairies in Elizabethan England were of the same basic size and shape as humans. People were often mistaken 
for fairies because the size of a fairy was thought to be that of a short human, so there would be no noticeable 
difference in physical size. Since Elizabethan fairies looked like humans, they, of course, did not have wings. 
Elizabethan folk also thought that fairies were beautiful and of dark complexion, which reflected their 
association with wickedness. They often dressed in green due to their association with nature. Shakespeare, 
who was of course familiar with these ideas of fairies, presents the fairies of A Midsummer Night’s Dream as 
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beautiful and associated with nature, but this is where the physical similarities to Elizabethan folk beliefs 

ends. In the play, Shakespeare describes his fairies as tiny creatures with wings, and this is the first time in 

literature that fairies are described in this manner. It is not the last, as the poets and playwrights of his time 

adopted Shakespeare’s diminutive description of fairies. 

Shakespeare also alters the Elizabethan conception of the identity and behavior of fairies. One of the most 
striking aspects of Elizabethan fairy behavior was that fairies were linked closely with the home and the farm. 
Elizabethan fairies loved cleanliness enough to reward humans for keeping their homes clear of dirt and 
clutter, and they often punished messy people. They also needed humans for beef, bread, drink, and bath 
water, which people, fearful of fairy wrath, willingly supplied. What fairies wanted most, however, was milk 
and cream. Because of this, fairies were often associated with the dairy industry, and were frequently 
possessed herds of cattle because of their fondness for dairy. 

Fairy reward and retribution was often swift and significant because of their wickedness. The Elizabethans 
thought that fairies either were fallen angels, the souls of dead humans, or beings without souls that existed 
between Heaven and Hell. Because of this supernatural status, fairies had magical powers that they put to use 
for their own benefit. When humans followed fairy dictates, fairies were known to cure diseases, bring an 
abundance of food (including fairy bread, which was considered to be nearly divine), clean houses, protect, 
bring fortune, and tell the future. However, the foolish mortals who did not appease the fairies could suffer a 
variety of punishments. The most popular fairy punishment was pinching, which often left victims with blue 
bruises all over their bodies. Fairies were also known to create changelings (babies who were born one gender 
and changed to the other), to abduct both children and adults, blight crops, destroy livestock, and bring 
disease. The "commoners" of the Elizabethan period were afraid of fairies and tried to appease them. This 
representation of fairies as malicious beings is quite different from A Midsummer Night’s Dream, where 
fairies are harmless sprites who may play tricks on humans, but eventually help them without being bribed to 
do so. Titania cares for the Indian boy out of love for her priestess, and Oberon orders Puck to resolve the 
Athenians’ love situation without any kind of reward. Both rulers even bless the bridal beds at the end of the 
play. This beneficence is a far cry from the fear-inspiring fairies to which Shakespeare’s Elizabethan 
audiences were accustomed. 

One aspect of fairies that Shakespeare left intact was their enjoyments. Shakespeare’s fairies in A Midsummer 
Night’s Dream enjoy dancing and music, which was the favorite pastime of the fairies of Elizabethan folklore. 
Fairies were thought to dance in fairy circles, which humans were forbidden to see. Any person spying on 
fairy circles would be punished by pinching. Shakespeare’s correlation of fairies to night is also consistent 
with the folklore of his time. Although the fairy "hours" were midnight and noon and fairies were occasionally 
known to work magic in the day, the main time for fairies was night. Fairies were also active in the summer, 
and not known to appear after All Hallows’ Eve (Halloween). Shakespeare is consistent with this idea of "fairy 
time" in the play. 

Shakespeare departs again from the Elizabethan conception of fairies, however, when it comes to the 
characterizations of his fairies. While the idea of Oberon as the fairy king was familiar to the Elizabethans, the 
name of Titania for the fairy queen was not. Titania’s name was probably taken from Ovid’s Metamorphosis, 
which describes the fairy queen in a similar vein to the moon goddess Diana. Despite this difference, Titania’s 
train is consistent with the folklore--her time is from midnight to sunrise, she and her fairies sing and dance, 
she has jewels, and she has possession of a changeling. Shakespeare does add flowers to Titania’s image, 
which had not been previously associated with fairies. It should be noted that although Oberon was a familiar 
name to the Elizabethans, the fairy queen was considered to be the reigning monarch of the fairies. Oberon’s 
character in the play appears to be consistent with the folklore in the beginning, but changes significantly by 
the end of the play. When Oberon and Titania meet, Oberon’s anger over Titania’s refusal to give him the 
Indian boy has caused Oberon to take his frustrations out on the weather and on the humans around him. He 
also wants to use the love juice in order to make Helena run away from Demetrius. This lack of regard for 
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mortals is exactly what the Elizabethans would have expected from the fairy king. By the end of the play, 
however, Oberon orders Puck to cure Lysander while leaving Demetrius under the love spell. Oberon has 
changed from the stereotypical fairy into a benevolent one for no reason other than to avoid any further 
conflict. 

Another difference in the depiction of fairy characters is Robin Goodfellow, or Puck. Robin Goodfellow was a 
familiar figure to the Elizabethans. His laugh, sense of humor, and reputation as a prankster made him a 
popular folk character. He was not, however, a fairy, because his tricks were never fatal. Only practical jokes 
and humorous accidents were attributed to him. Robin Goodfellow was also a spirit of the home, and was 
often depicted with a candle and a broom because he loved to clean houses as a reward for bread and cream. 
(This is the reason why he is shown with a broom at the end of the play). While Shakespeare maintains Robin 
Goodfellow’s mischievous personality, he completely changes some significant facets of his character. As 
mentioned previously, Robin Goodfellow was not a fairy. Shakespeare not only makes him a fairy in A 
Midsummer Night’s Dream, but he also makes him Oberon’s jester and servant. The change of Robin 
Goodfellow’s name to Puck is also significant. A "puck" is a devil, not a joker, which directly contrasts Robin 
Goodfellow’s character not only in Elizabethan folklore but in the play as well. Robin has no interest in the 
humans in the play other than for sport, and he has no association with the home save for carrying the broom. 
Although A Midsummer Night’s Dream marks Robin Goodfellow’s first appearance on the English stage, only 
his sense of humor and prankish nature remain from the famous figure of Elizabethan folklore. 

Shakespeare, then, transforms the whole conception of "fairy" from wicked tricksters to harmless "shadows." 
Robin highlights this transformation in the epilogue to the play: 

If we shadows have offended, 
Think but this, and all is mended. 
That you have but slumb’red here 
While these visions did appear. 
And this weak and idle theme, 
No more yielding but a dream (V, i, 11. 412-417). 

For the first time, fairies are no longer to be feared but dismissed as nothing more than a dream. Because of 
the beauty of the fairy imagery and the immense popularity of both Shakespeare and the play, Shakespeare’s 
literary contemporaries perpetuated his descriptions of fairies given in A Midsummer Night’s Dream. The fact 
that we now see fairies as tiny, harmless creatures with wings and magical powers that live in the woods is 
due to this play. Although Shakespeare gives prominence to the Elizabethan folk belief of fairies by 
highlighting them in the play, he changes the popular idea of fairies in A Midsummer Night’s Dream from 
wicked spirits to shadows and dreams, a transformation which lasts to this day. 
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7. The Lovers 

Overviews 

Wolfgang Clemens, in the first excerpt, provides a general introduction to A Midsummer Night’s Dream, 

identifying and analyzing the play’s historical background, language, themes, dramatic structure, 

characterization, and literary significance. In the second excerpt, Jack Vaughn characterizes the comedy as an 

eminently poetic work, discussing Shakespeare’s language, with particular attention to eye imagery, such as 

the blindness of love. 

Wolfgang Clemen 

[Clemen provides a general introduction to A Midsummer Night’s Dream, identifying and analyzing the play’s 

historical background, language, themes, dramatic structure, characterization, and literary significance. 

Remarking that the transitory nature of love is the principal theme of the play, this critic praises 

Shakespeare’s masterful use of language, particularly images representing the contrast of light and darkness, 

to suggest the atmosphere of a fantastic dream world. Shakespeare’s language, Clemen maintains, is not only 

remarkably visual but also possesses a certain musical quality, clearly discerned in repetitive patterns of 

sounds and effects. Not only is A Midsummer Night’s Dream a great comedy, the critic concludes, but it also 

offers, using the device of the play-within-the-play, profound insights into the limitations of dramatic art.] 

A study of Shakespeare’s development as a dramatic artist shows that one of his supreme achievements during 
his "middle period" consists in combining heterogeneous elements in a single play. The dramas of 
Shakespeare’s predecessors all exist on a smaller scale, mostly adhering to one particular type and keeping 
within more limited resources of style and subject matter. However, even in his very first comedies, The Two 
Gentlemen of Verona, The Comedy of Errors, and Love’s Labor’s Lost, we see Shakespeare widening the 
scope of the dramatic genre to which these plays belong and introducing new elements taken over from other 
sections of the literary tradition of the past. A Midsummer Night’s Dream, then, which must have been written 
about 1595, combines for the first time totally disparate worlds into one unified whole; the sharp contrasts 
brought together there would have destroyed the play’s balance in the hands of any lesser playwright. For, 
indeed, it required Shakespeare’s genius to bring together Bottom and Puck, the crude realism of the artisans 
and the exquisite delicacy of the fairy world, the stylized and pointed repartee of the Athenian lovers and the 
dignified manner of Theseus and Hippolyta. What we find are contrasts on many levels, exemplified by 
diversified means. Yet Shakespeare strikes an equilibrium between these contrasts, reconciling and fusing the 
discordant factors within the organic body of his comedy. A Midsummer Night’s Dream, therefore, not only 
exhibits bold contrasts and divergent elements of plot, atmosphere, and character; it also illustrates the 
unifying power of the spirit of comedy and the poetic imagination. We further find that the play’s unity is 
reinforced by a subtle technique of counterpoint and juxtaposition, a skillful contrasting of different strands of 
plot, and the creation of an atmosphere full of illusion, wonder, and strangeness, all of which facilitate the 
many transitions occurring during the course of the play. 

Some facts about its origin and title may help us better to understand the particular nature of the play. A 
Midsummer Night’s Dream is clearly related to the practices of midsummer night, the night before June 24, 
which was the date of St. John the Baptist’s festival and hence connected with merry-making, various 
superstitions and folk customs, dances, pageants, and revels. More than any other night in the year, 
midsummer night suggested enchantment and witchcraft, something which Shakespeare has superbly 
embodied in his fairy world. To an Elizabethan audience, moreover, the play’s title would have immediately 
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called to mind the so-called "midsummer madness," which was a state of mind marked by a heightened 
readiness to believe in the delusions of the imagination that were thought to befall the minds of men after days 
of great summer heat. Thus, by means of his highly suggestive title, Shakespeare has firmly planted the 
dream-like action of his drama in the popular beliefs and customs of his time. Furthermore the title gives 
theatergoers and readers a clue as to how the work should be understood--namely, as an unrealistic creation of 
the imagination, a series of dream images containing all the contradictions and inconsistencies that dreams 
normally possess, but containing too their symbolic content Indeed, the dream-like character of what takes 
place is repeatedly alluded to. In Puck’s epilogue, for instance, the audience themselves are explicitly 
addressed: 

And this weak and idle theme, 
No more yielding but a dream, 
Gentles, do not reprehend ... 
IV. i. 427-29] 

In short, the play’s title makes significant allusion to the nature and meaning of the work, though it makes no 
reference to the period of time during which the events of the drama occur. In fact, the action takes place 
between April 29 and May 1, the latter date, being that of May Day, demanding of course particular 
celebrations, and for that reason it is perhaps a suitable day for the marriage of Theseus and Hippolyta. 

Now the wedding of the princely pair is not only the destination of the action; it is also the occasion for which 
the play itself was written. A Midsummer Night’s Dream was undoubtedly intended as a dramatic 
epithalamium [a bridal song] to celebrate the marriage of some aristocratic couple. (The attempts made to fix 
on a definite historical marriage, however, must remain conjectural.) Plays written for such festive occasions 
addressed themselves to an aristocratic audience. They were mostly performed on private stages rather than in 
public theaters and revealed an entirely different style of performance from the popular dramas. The 
relationship of A Midsummer Night’s Dream to the court masque--something which Act V, Scene i, line 40 
draws attention to--also comes in here. The masques formed a central part of the entertainments that were 
always given at court celebrations, and several noticeable features in A Midsummer Night’s Dream clearly 
relate to the genre of the court masque. The music and dances, the appearance of fairy-like creatures 
possessed of supernatural qualities, the employment of motifs involving magic and metamorphosis, and the 
vigorous stylization and symmetrical structure of some parts do indeed remind one of the court masque. 
Finally, the scenes with Bottom, Quince, and company may be compared to the anti-masque, which formed 
the burlesque and realistic counterpart performed together with the masque itself. 

In referring to the masque, one is only pointing out a single aspect of A Midsummer Night’s Dream. We must 

also remember that Shakespeare has similarly taken over stylistic and formal elements from his own early 

comedies, popular drama, the romantic play, and the mythological dream plays of John Lyly. Shakespeare has 

tapped many sources, but he has nevertheless been able to create an original and independent form of drama 

that includes skillful organization of plot--involving the manipulation of three subplots that run parallel to one 

another--as well as a rich suffusion of the whole by both the atmosphere of nature and that of magic. Between 

a descriptive and retrospective kind of dramatic method and one that makes us see the process of things in 

action Shakespeare has struck a perfect sense of balance. 

A study of the interrelation of the four plots reveals how their contrasts, juxtapositions, and dovetailing help to 
disclose the meaning of the drama. The play begins with a scene between Theseus and Hippolyta, who do not 
appear again until Act IV. In Act V their wedding is celebrated. The plot involving Theseus and Hippolyta can 
therefore be styled an "enveloping action" that provides the play with a definite framework and a firmly 
established temporal scaffolding; it stands outside the world of dream, enchantment, and love entanglements, 
suggesting the sphere of everyday reality out of which the events of the drama first develop and to which they 
then ultimately return. The section in Scene i with Egeus, Hermia, Lysander, and Demetrius relates the 
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Theseus-Hippolyta plot to that of the lovers, for Theseus himself appears as arbitrator in the love dispute and 
it will be on his wedding day that the harsh verdict he passes on Hermia is to take effect, should she not have 
changed her mind by that date. This verdict is the cause of Hermia and Lysander’s decision to flee into the 
wood near Athens, so that with this the events of the second and third acts have already been determined. The 
comic subplot, moreover, beginning in Scene ii with the gathering of the artisans to prepare themselves for 
rehearsal, is also announced in Scene i, insofar as we learn of the entertainments to be presented on Theseus’ 
wedding day. Theseus’ promise to woo Hippolyta "With pomp, with triumph, and with reveling" [I. i. 19] can 
also be understood as an allusion to the dramatic entertainments that are to come later. From the very 
beginning, then, our expectations are raised in connection with the wedding day, which is to bring with it the 
artisans’ play, the decision regarding the love dispute between the Athenian couples, and the festive marriage 
of Theseus and Hippolyta. 

If this were all that Shakespeare had given us, we would have had a comedy little different from his early 
ones. The plot connected with the fairies, however, with Oberon and Titania at its center, not only brings 
considerable complications into the course of the above-mentioned matters, but also adds to the whole drama 
a new feature that Shakespeare had never employed before. For the supernatural, which intervenes in the 
activities of the characters, turns their intentions upside down, and directs their actions. It is the fairies who 
are responsible for the confusion, and also for the final reconciliation, thus substituting enchantment and 
arbitrariness for the lovers’ own responsibility and power of will. Yet these influences also have repercussions 
on the fairies themselves, because Titania thereby falls in love with the ass-headed Bottom. 

Thus the world of the fairies is linked with that of the artisans, and we get those incomparably comic 
situations that are themselves the outcome of the fairies’ intervention. Finally, a link between the plots dealing 
with the fairies and Theseus emerges in the conversation between Oberon and Titania in which the fairy 
rulers’ earlier connections with Theseus and Hippolyta are recalled; and this is a moment that accelerates the 
pair’s mutual jealousy and estrangement. 

Since the fairies remain always invisible to the other members of the dramatis personae (only Bottom is 
ironically allowed the privilege of seeing Titania), and their deeds are accomplished without the knowledge of 
the other characters, Shakespeare has been able to achieve a highly dramatic effect of "double awareness." We 
as audience are aware of Puck’s magic juice and therefore look forward with pleasure to what might develop. 
We know even more than the usually omniscient Oberon, who does not realize till some time later the 
confusion that Puck has caused by mistake. This error on Puck’s part bears deeper significance, for it shows 
that even the fairies can err and that the influences they exert as supernatural agents in the play do not in the 
least answer to anything providential, but rather contain filaments of arbitrariness, self-deception, and folly. 

An insight into the peculiar nature of the fairy world in A Midsummer Night’s Dream helps us to understand 

the entire play, for although the fairies certainly possess supernatural qualities, they are nevertheless closely 

linked to the world of mankind and have their share of human frailties. Their capriciousness and irrationality, 

indicate which forces and qualities Shakespeare wanted us to see as conditioning and influencing human love 

relationships; for the haphazard and arbitrary game that love plays with the two Athenian couples appears as a 

projection of the irrationality, irresponsibility, and playfulness characterizing the nature of the fairies 

themselves. However, the fairies not only make other people behave in a way that corresponds, as it were, to 

their own fairy natures; they also strengthen and reinforce people’s latent tendencies. Previous to the fairies’ 

intervention, we learn from Demetrius that he has loved Helena before bestowing his affections on Hermia [I. 

i. 106-07, 242-43]; it is not for nothing that he is termed "spotted and inconstant man" [I. i. 110]. 

Shakespeare has interspersed his text with numerous illuminating hints referring to the fairies’ peculiar traits 
of character and sphere of existence, so that we are able to get a vivid picture of the type of creatures they are. 
Although the world of the fairies exhibits several characteristics common to popular belief and folklore 
tradition, it is to a considerable extent a new creation of Shakespeare’s own. This is particularly true when we 

Overviews 67 



think of Puck, whose descent from Robin Goodfellow or Hobgoblin, as he is called by one of the fairies when 

he first appears [II. i. 34,40], only accounts for one aspect of his being. If one examines the numerous 

statements that Puck utters about himself and that the other characters utter about him, one immediately 

realizes that Shakespeare has created a complex dramatic figure to whom is assigned a key position within the 

fabric of the play. Not only is Puck the comically rough and earth-bound goblin with his mischievous pranks, 

blunt speech, and intervention in day-to-day affairs; he is also a spirit closely linked with the elements, having 

command over supernatural powers and capable of moving at incredible speed. As "Oberon’s jester" he is 

close to the fools of Shakespeare’s later comedies, enjoying his own jests and possessing the gift of sharp, 

critical observation. Keeping this last point in mind, we see that Shakespeare has assigned him the role of 

spectator several times during the course of the play, and as such he comments on the action and aptly 

characterizes the people taking part. Hence it is he who, in view of the confusion he has caused among the 

lovers, cries out: 

Shall we their fond pageant see? 
Lord, what fools these mortals be! 
[II.ii. 114-15] 

Thus Puck becomes the interpreter of the play’s dramatic situations and intermediary between stage and 
audience as he places himself at a distance from events that have depended on and been influenced by him, 
and to which in the epilogue, significantly spoken by him, he is able to look back, as from a higher vantage 
point. Indeed, it is remarkable how many motives determining the play’s action derive from Puck, how many 
invisible wires he holds in his hand. Yet his interventions in the development of the plot are as much the result 
of a casual mood or mischievous whim as they are the result of premeditated instructions from his master, 
Oberon. This is shown, for instance, in the case of Bottom’s transformation in the first scene of Act III. It is a 
paradox of the dramatic action that Oberon’s well-meaning intention is turned into its opposite through Puck’s 
mistake [Lysander, instead of Demetrius, is anointed with the magic herb], so that the activity of the 
supernatural forces seems to be largely conditioned by error and coincidence. Still, it is precisely this 
fickleness and inconstancy of fate that Puck acknowledges in his laconic answer to Oberon when the latter 
reproves him for the mistake: "Then fate o’errules ... "[in. ii. 92]. With these words Puck gives utterance to a 
basic motif in the drama. 

It has often been stressed that in A Midsummer Night’s Dream Shakespeare wanted to portray the irrational 
nature of love, the shifting and unstable "fancy" that continually falls prey to illusion, regards itself as being 
playful and short-lived, and is accompanied by a certain irresponsibility; whereas in Romeo and Juliet, written 
during the same period, love appears in quite a different shape, as a fateful and all-consuming force making 
claims to absolute authority and demanding that the whole of the self be yielded up to it. 

But Shakespeare makes clear to us in several ways that the love between the Athenian couples is not rooted in 
actuality. Puck’s magic juice, operating as a supernatural medium, is of course only one of the means by 
which Shakespeare places the relationships of the four Athenian lovers outside of reality. The love 
entanglements occur during a night full of dreams and enchantment, of which only an imprecise picture 
afterward remains in the memory of those concerned. Furthermore, it is undoubtedly the poet’s deliberate 
intention (contrary to his practice in other plays of the same period) that the lovers should be so weakly 
characterized that it is impossible for us to retain them in our memory as real and differentiated human beings. 
We may likewise take it for granted that their symmetrical grouping and their appearance in pairs is the result 
of conscious stylization on Shakespeare’s part. And if the style of their dialogues, together with the handling 
of the verse, often seems to be flat, trite, and frankly silly, this neither signifies Shakespeare’s lack of skill nor 
justifies the contention that passages have been left in from an earlier version of the same play. Rather it gives 
evidence that Shakespeare intended the four lovers to be just what they are, puppets and not fully realized 
characters. Even the spectator to those scenes of confusion in the wood soon has no idea where he is or who 
precisely is in love with whom. 
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Above all, however, the dream-like atmosphere of such scenes accentuates our feeling that the four lovers 
appear to be quite removed from any criteria applicable to reality. "The willing suspension of disbelief" that 
[Samuel Taylor] Coleridge designated as one of the poet’s chief aims Shakespeare achieves by creating a 
world of illusion that manifests itself from the first scene onward. Dream world and reality merge 
imperceptibly, so that the persons concerned are not sure themselves in which sphere they move, nor whether 
what they have experienced has been imagination or truth. The idea that what has happened has been a dream, 
illusion, or "vision" is often expressed from various standpoints by the characters themselves. "Dream" is a 
key word in the drama, and the idea that everything is based on imagination is given frequent and subtle 
variation. The art with which Shakespeare shifts from the dream world to reality is unique. This is evident in 
the first scene of Act IV, where both the lovers and Bottom are depicted as awaking out of their dreams--a 
scene in which all four plots are brought together for the first time, whereby the mind of the spectator is made 
to see the boundaries separating them as being simultaneously nonexistent and yet firmly fixed. Finally, as if 
in a series of flashbacks, the incidents that have occurred during the night of dreams are lit up once again from 
a distance by means of Theseus’ famous speech describing "the lunatic, the lover, and the poet" as being "of 
imagination all compact" [V. i. 7-8]. These words refer once more to that faculty which lies behind not only 
dreams, but the poet’s own creations as well and under whose spell we, as spectators, have been kept during 
the whole course of the play; for we too have been enchanted, responding eagerly to the call of the poetry and 
accepting the play as an organism that conforms to its own rules, a world where strange and real things mingle 
in a curious way. 

The illusion of a dream sequence scurrying past is also enhanced by a sense of the forward surge of time. Not 
only is the passing of night into morning given expression through the shifting movement of light and dark 
within a series of superb images and subtle allusions: the impatience and longing with which the different 
characters look forward to the future are perceptible from the very start, thus making time flow in an 
anticipatory way. Again, the language of the play is rich in images and expressions indicating quick 
movement, lightness, and transitoriness, thereby contributing to the over-all atmospheric impression. How 
delicately and accurately the play’s particular atmosphere, together with its theme and leitmotifs, is rendered 
from the very beginning, an examination of the first scene of the play alone would show, although we can 
permit ourselves only a few observations here. 

The very first exchange between Theseus and Hippolyta conveys to us a two-fold awareness of time, from the 
standpoint of which we contemplate a time span that culminates in the wedding day, the date of which is fixed 
immediately at the outset. This emerges when Hippolyta’s "Four days will quickly steep themselves in night; / 
Four nights will quickly dream away the time" [L i. 6-8] is contrasted with Theseus’ "... but, O, methinks, how 
slow / This old moon wanes!" [I. i. 3-4]. During this initial dialogue Shakespeare skillfully puts us in tune 
with the moonlit scenes that follow by means of Theseus’ comparison of the "old moon" with "a stepdame, or 
a dowager / Long withering out a young man’s revenue" [I. i. 4-6]. In this scene alone "moon" and "night" 
each occur five times, "dream" three times. The lines just quoted also suggest the aristocratic world of the 
court, where a part of the action is to take place. A further element is introduced when, immediately 
following, we read these instructions to Philostrate: 

Stir up the Athenian youth to merriments, 
Awake the pert and nimble spirit of mirth ... 
[I. i. 13-14] 

Yet the entry of Egeus immediately afterward, leading in his daughter Hermia and, "full of vexation," 
bringing accusations against Lysander because the latter "hath bewitched the bosom of (his) child" Icf. I. i. 
22-3], ushers in the radically contrasting note of discord, deception, and trickery, something that is never 
missing in any Shakespearean comedy and is always present as an undercurrent In A Midsummer Night’s 
Dream; for the final state of harmony reached at the end of the play both in the world of the fairies and that of 
the court turns out to be a resolution of previously opposed forces, a reconciliation attained after former 

Overviews 69 



estrangement, and "the concord of this discord" [V. L 60). 

The main theme of the drama--namely, the transitoriness and inconstancy of love--is also anticipated in this 
first scene when Lysander describes love as: 

... momentary as a sound. 
Swift as a shadow, short as any dream, 
Brief as the lightning in the collled night. 
That, in a spleen, unfolds both heaven and earth, 
And ere a man hath power to say "Behold!" 
The jaws of darkness do devour It up: 
So quick bright things come to confusion. 
[I. i. 143-49] 

This passage is illuminating because it shows how Shakespeare not only bodies forth the themes and motifs of 
his drama in terms of action, but also gives them expression through imagery. In no other play of 
Shakespeare’s middle period do we find so much poetry and verse melody, or indeed nature imagery, with its 
references to plants, animals, and other natural phenomena; nature itself even enters the drama as a 
participating agent alongside the characters. A Midsummer Night’s Dream should therefore be apprehended as 
poetry and music, and not only be absorbed and endorsed by the eye and intellect as a connected series of 
actions. For the play’s language, by means of its images, its subtle allusions and suggestions, its verbal 
repetitions and rhythmic patterns, has built up a complex and finely varied tissue of ideas, impressions, and 
associations that constantly act on our powers of imagination and stimulate them to participate. The great 
range and delicacy of impact that poetic drama possesses, as opposed to prose drama, can be perfectly 
witnessed in A Midsummer Night’s Dream. 

The degree to which the language, with its proliferation of allusions, ironies, and ambiguities, creates the 
over-all dramatic effect is made clear by those prose scenes with the artisans, where the lyrical and poetic are 
completely lacking. Apart from suggesting a wealth of gestures, the language used by Bottom and company is 
rich in implications and evokes delightful misunderstandings; it gives expression to the artisans’ ludicrous 
ambition for higher things as well as to their rustic limitations. All this gives rise to that constant incongruity 
which is the prerequisite for great comedy--the incongruity existing between the basic natures of the 
characters and their pretensions. The scenes with Bottom, Quince, and company provide a comic and realistic 
contrast to the poetry of the fairies and the artificial and stylized love scenes of the Athenians. Thus the 
delicacy, polished bearing, and lightness inherent in all other sections of the play are counter-balanced by the 
uncouthness, the heavy solidity of everyday life, and a naive roughness that the artisans bring into the magical 
fairy world of the moonlit scenes. Puck, the shrewd onlooker, at one stage justly calls them "hempen 
homespuns." But Shakespeare has made far more out of this anti-masque than a merely amusing subplot filled 
with clown-like figures; during the course of the play one of them has come to be the most unforgettable 
character in the entire drama. For the lack of vitality and pronounced individuality noticeable in the other 
personages we are fully recompensed in Bottom, who has justly been described as the greatest comic creation 
in the dramatist’s early work. Abundantly endowed with remarkable qualities, Bottom is continually putting 
himself in a comic light. There are no features of his character that at one point or another do not lead to some 
ridiculous situation, some unforgettable moment of contrast or unintentionally provoked comparison. 
Bottom’s supreme satisfaction with himself and his sense of ease remain with him even in his transformed 
state, while his stage ambitions (he wants to play the part of the lion as well as that of Pyramus, Thisby and 
the tyrant) parody the profession of acting and yet at the same time form a characteristic trait that fits him 
remarkably well. That his ambitions are fulfilled even before the Pyramus and Thisby drama takes place, 
insofar as Bottom has to play the parts of both ass and lover, is significant, just as is the marked irony that 
Bottom alone, out of all the persons in the play, is permitted to come into contact with the fairies--though this 
encounter does not impress him in the least or signify for him any unusual experience. In Titania’s presence he 
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discards nothing at all of his own personality; the ass’s head, which with other people would have resulted in 
monstrous caricature, in his case is something that illuminates for us his real nature. 

If the story of the craftsmen forms a satirical counter-balance to the plot of the lovers, then it is also true to say 
that the drama of Pyramus and Thisby initiates a two-fold, even three-fold kind of awareness. For what we get 
in this parody of the love tragedy is an exaggerated depiction of the four lovers’ sentimentality, their 
highflown protestations of love, and their pseudo-solemnity--a depiction in the form of a flashback that they 
themselves are now able to contemplate as spectators, serenely calm and reconciled with one another. The 
lovers’ own relationships have likewise been a play that the fairies have found highly amusing, and these 
entanglements parallel the quarrel between Oberon and Titania, the quarrel from which the confusion among 
the lovers originated. 

"The play within the play," superbly worked out by Shakespeare, makes us particularly aware that the entire 
drama has indeed been a "play," summoned into life by the dramatist’s magic wand and just as easily made to 
vanish. When Puck refers in the first line of his epilogue ("If we shadows have offended" [V. i. 423]) not 
merely to the fairies, previously termed "shadows," but also to all the actors who have taken part, we realize 
that Shakespeare is once more making it clear to us that we have been watching a "magic-lantern show," 
something where appearance, not reality, is the operative factor. 

It is peculiarly ironic that Bottom, Quince, and company perform the tragedy of Pyramus and Thisby as an 
auspicious offering on behalf of the newly established love union, thereby, one might say, presenting the 
material of Romeo and Juliet in a comic and grotesque manner. Thus an exaggerated form of tragedy is 
employed so that the preceding scenes may be parodied as comedy. The play of Pyramus and Thisby parodies 
not only the torments of love, which the Athenian lovers can now look back on with serene calmness, but also 
the Senecan style of Elizabethan tragedy with its melodrama and ponderous conventions. Shakespeare 
parodies these conventions here by means of exaggeration or clumsy and grotesque usage--the too explicit 
prologue, for instance; the verbose self-explanation and commentaries; the stereotyped phrases for expressing 
grief; and the excessive use of such rhetorical devices as apostrophe, alliteration, hyperbole, and rhetorical 
question. 

Even the elements of comedy and parody in the Pyramus and Thisby performance appear in a two-fold light. 
Though they themselves are being mocked, the lovers smile at these awkward efforts on the part of the 
craftsmen, and Theseus even adds a highly suggestive commentary. 

In the craftsmen’s play, Shakespeare is also parodying the whole life of the theater. He calmly takes the 
shortcomings of all theatrical production and acting, drives them to absurd lengths, and holds them up for 
inspection. The lantern, which is supposed to represent the moon, makes us conscious of how equally 
inadequate Pyramus and Thisby are in their roles and suggests that such inadequacy may time and again have 
made its appearance on the Elizabethan stage. For those Elizabethan playgoers who viewed a play 
superficially, without using their own powers of imagination, much in Shakespearean drama must have 
remained completely unintelligible. It is at such narrow-minded theatergoers as these that Shakespeare is 
indirectly poking fun. And he enables us to see the limitations of his own stage, which had to portray a large 
world and create atmosphere without the elaborate scenery and technical equipment that we have today. 

But the very inadequacy of the artisans’ production gives emphasis to the true art of dramatic illusion and 
magic, as we have witnessed it in the preceding scenes, in which the evocative power of Shakespeare’s 
language, assisted by our imagination, enables us to experience moonlight and nighttime in the woods. 
Theseus himself makes this point when, in answer to Hippolyta’s remark, "This is the silliest stuff that ever I 
heard," [V. i. 210] he says: "The best in this kind are but shadows; and the worst are no worse, if imagination 
amend them." [V. i. 211-12]. (pp. xxiii-xxxvii) 
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Wolfgang Clemen, in an introduction to A Midsummer Night’s Dream by William Shakespeare, edited by 

Wolfgang Clemen, New American Library, 1987, pp. xxiii-xxxvii. 

Jack A. Vaughn 

[Vaughn outlines the narrative composition of A Midsummer Night’s Dream and presents a summary of the 

plot. Characterizing the comedy as an eminently poetic work, this critic discusses Shakespeare’s language, 

with particular attention to eye imagery, such as the blindness of love, which "suggests and reinforces 

thematic concerns about love, the principal subject of the comedy. "He then provides a brief historical 

overview of memorable productions of Shakespeare’s play, focusing on Peter Brook’s famous 1970 rendition. 

According to Vaughn, "through the visual austerity and actor-centered focus of his production, Brook was 

able to redirect the audience’s attention to Shakespeare’s text--to its lyricism, its imagery, its fantasy."] 

One could hardly imagine a more unlikely combination of comic plot materials than that of classical Greek 

mythology, English fairy lore, Italianate love intrigue, and Elizabethan amateur theatricals. Yet that is 

precisely the melange that Shakespeare concocted in A Midsummer Night’s Dream, the play that most critics 

agree is his first wholly satisfactory comedy. 

The virtue of the piece lies partly in Shakespeare’s successful blending of disparate plot elements into a 

unified whole, and partly in the poetic advances that he made here over his four previous comedies. In A 

Midsummer Night’s Dream Shakespeare wove the threads of four distinct actions into a tapestry of magical 

enchantments and courtly festivity, creating a complexity in multi-plotting far greater than that of any of his 

earlier comedies. And in its verse and imagery he achieved a successful union of poetry and drama--a 

considerable advancement over, for example, the mannered formalism and self-conscious badinage of Love’s 

Labor’s Lost.(p. 61) 

The impending marriage of the Athenian King Theseus to the Amazon Hippolyta constitutes the first thread of 

plot, one that forms a framing action for the entire play ... The opening and closing scenes of A Midsummer 

Night’s Dream are dominated by the royal couple. Theseus’ first-act decree that Hermia must comply with her 

father’s wishes and marry Demetrius, against her will, causes the lovers’ plot of Acts II-IV to come about. It is 

in order to escape the parental and royal edicts that Hermia and Lysander, followed by Demetrius and Helena, 

flee to the enchanted wood where they fall under the influence of the "watery moon" and the fairies’ spell. 

It is generally accepted that Shakespeare wrote this comedy in celebration of some noble marriage, although 

critics cannot agree on exactly which one. Thus, Theseus and Hippolyta serve as surrogates for the noble 

couple before whom the work is being played. They stand largely outside the action; the events of the plot 

happen for them, rather than to them. Therefore, after the opening scene we do not see them again until Act 

IV. They reappear only after all the confusions, transformations, and love madness have been set aright, and 

they preside over the play-within-a-play of "Pyramus and Thisbe" in Act V. Because A Midsummer Night’s 

Dream, like Love’s Labor’s Lost, was played before a courtly audience, the play-within-a-play is once again a 

royal-entertainment-within- a-royal-entertainment. 

The setting of our play, then, is technically ancient Athens, but this is (as in so many of Shakespeare’s 

"period" plays) of little consequence. Their names notwithstanding, the characters are, throughout, thoroughly 

English. This is especially true of the fairies, whose actions constitute a second major thread of the plot. 

The fairies--principally King Oberon, Queen Titania, and Robin Goodfellow (called Puck)~erive from native 

English folklore. They control the action of the play once it shifts to the enchanted wood, and their activities 

serve as the adhesive that binds the four subplots together. This is not to say, however, that they lack direct 

involvement or are themselves immune from magic. Titania--charmed into loving an ignorant weaver with the 

head of an ass--is as much a victim of enchantmerit as Lysander and Demetrius. Still, the fairies, particularly 

Oberon and Puck, exercise almost complete control over the Athenian lovers. 
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It is precisely because we know that the fairies are in control that we are able to enjoy the confusions and 
distress of the four lovers: Lysander, Hermia, Demetrius, and Helena. If a supernatural, external force is 
causing the entanglements, cannot it also untie them? Puck himself assures us, when the love madness is at its 
most confusing state, that "Jack shall have Jill, / Nought shall go ill; / The man shall have his mare again, and 
all shall be well" [III. ii. 461-63]. 

Puck is the most purely entertaining of the fairy band. His proper name, from traditional English fairy lore, is 
Robin Goodfellow, "puck" being a generic term for a mischievous sprite. Robin Goodfellow was known as a 
tricky but essentially harmless household spirit. At his first entrance, another fairy asks him: 

Are you not he 
That frights the maidens of the villagery; 
Skim milk, and sometimes labour in the quern 
And bootless make the breathless housewife churn; 
And sometime make the drink to bear no barm; 
Mislead night-wanderers, laughing at their harm? 
[III. i. 34-9] 

And Puck replies: 

Thou speak’st aright; 
I am that merry wanderer of the night ... 
And sometime lurk I in a gossip’s bowl, 
In very likeness of a roasted crab, 
And when she drinks, against her lips I bob 
And on her wither’d dewlap pour the ale. 
The wisest aunt, telling the saddest tale, 
Sometime for three-foot stool mistaketh me; 
Then slip I from her bum, down topples she, 
And "tailor" cries, and falls into a cough. 
[II. i. 42-54] 

Clearly, Robin Goodfellow evolved in fairy lore as a supernatural explanation for the many trivial mishaps 
and accidents so commonplace in domestic living. 

Puck is instrumental in the movement of the plot. It is he who mistakenly administers the love potion intended 
for Demetrius to Lysander, thinking him the "disdainful youth" Oberon has described. This sets in motion the 
love chain of cross-wooings that make up the central action of the comedy. It is also Puck who, out of pure 
mischief, transforms Bottom into an ass. 

In addition to his direct involvement in these plot complications, Puck serves as a raisonneur, or chorus 
figure. He observes the love madness of the Athenians as an outsider and comments on their folly, sometimes 
directly to the audience and sometimes to them through Oberon: 

Captain of our fairy band, 
Helena is here at hand; 
And the youth, mistook by me, 
Pleading for a lover’s fee. 
Shall we their fond pageant see? 
Lord, what fools these mortals be! 
[III. ii. 110-15] 
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The fairy king Oberon and his consort Titania, unlike Puck, maintain a certain royal bearing and dignity, the 
exception being Titania’s infatuation with the grotesque Bottom. They do not indulge in mischievous trickery, 
although their magic is potent. We first see them engaged in a jealous quarrel, exchanging accusations of 
infidelity. This lovers’ altercation and their wrangling over possession of the "little changeling boy" [II. i. 120] 
precipitate not only the enchantment of the Athenian mortals but also, as Titania states, a "progeny of evils" 
[II. i. 115] in the natural world: 

Therefore the winds, piping to us in vain, 
As in revenge, have suck’d up from the sea 
Contagious fogs; which falling in the land 
Have every pelting river made so proud 
That they have overborne their continents: 
The ox hath therefore stretch’d his yoke in vain, 
The ploughman lost his sweat, and the green corn 
Hath rotted ere his youth attain’d a beard; 
The fold stands empty in the drowned field, 
And crows are fatted with the murrion flock; ... 
And thorough this distemperature we see 
The seasons alter: hoary-headed frosts 
Fall in the fresh lap of the crimson rose, 
And on old Hiems’ thin and icy crown 
An odorous chaplet of sweet summer buds 
Is, as in mockery, set: the spring, the summer, 
The childing autumn, angry winter, change 
Their wonted liveries, and the mazed world, 
By their increase, now knows not which is which. 
[II. i. 88-114] 

It is in order to punish and torment Titania that Oberon drops the liquor of the "little western flower" [II. i. 
166] on her eyes, effecting the enchantment that causes her to fall in love with the "translated" Bottom. This 
flower, the same whose juices Puck mistakenly administers to Lysander, is thematically significant. Oberon 
tells us that it came into being when Cupid once "loosed his love-shaft smartly from his bow" [II. i. 159] at a 
"fair vestal" but missed his target: 

Yet mark’d I where the bolt of Cupid fell: 
It fell upon a little western flower, 
Before milk-white, now purple with love’s wound. 
And maidens call it love-in-idleness. 
[II. i. 165-68] 

It is the juice of love-in-idleness, then, that afflicts Lysander, Demetrius, and Titania (and indirectly Hermia, 

Helena, and Bottom). "Idleness" to the Elizabethans was nearly synonymous with "madness," and it is love 

madness that dominates the center of this comedy. Sudden passion and overwhelming desire replace rational 

love, as when Titania dotes on Bottom or Lysander abruptly switches courtship from one lady to another. 

The antidote to love-in-idleness is the juice of yet another flower, one that Oberon calls "Dian’s bud" (Diana 
being, of course, the goddess of chastity). When this antidote is applied to the eyes of the enchanted, their love 
madness is dispelled. The night’s "accidents" are remembered by the lovers as but "the fierce vexation of a 
dream" [IV. i. 69]. Titania, cured of the "hateful imperfection of her eyes" [IV. i. 63], is reconciled to Oberon 
and the two go with their fairy band to bless the nuptials at the Athenian palace. 
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The four lovers--and their chaotic night of love in idleness--constitute the third major thread of action in the 

comedy. As in The Taming of the Shrew and The Two Gentlemen of Verona, the source of these intrigues is 

Italianate romance ... But in A Midsummer Night’s Dream, Shakespeare gave the material the ultimate in 

complications, making Lysander’s prophetic observation that "the course of true love never did run smooth" 

[I. i. 134] the understatement of all time. 

Quartets of lovers were to become commonplace in Shakespeare’s comedies [Much Ado about Nothing, 
Twelfth Night, and As You Like It to name a few), but we never again find the elaborate variations of 
cross-wooing present here in our Athenian quartet. As the plot develops, we have five distinct states of affairs 
in the love intrigues: 

1. At some point before the play opens, Demetrius was betrothed to Helena, and Lysander and Hermia loved 
each other. 

2. As the play opens, Demetrius has shifted his affections and now loves Hermia, as does Lysander. Helena, 
still in love with Demetrius, is forsaken. 

3. In the wood, Puck mistakenly administers the love potion to the sleeping Lysander who awakes, sees 
Helena, and falls in love with her. Now Lysander loves Helena and Demetrius loves Hermia--the 
opposite of the original pairing or norm. 

4. Oberon administers the potion to Demetrius who, awaking, sees Helena and falls in love with her. Now 
both Demetrius and Lysander love Helena, and Hermia is forsaken--the reverse of situation 2. 

5. Puck administers the antidote to Lysander, who awakes and once more loves Hermia. Demetrius remains in 
love with Helena, and the original pairings once again prevail, bringing the plot full circle. 

It is somewhat atypical of Shakespeare that most of the plot complication is caused by an external force (the 

juice of love-in-idleness) and that the four lovers are simply ignorant victims, unaware of the cause of their 

distresses. But the force is a benevolent one, for although it makes the true lover (Lysander) love falsely it 

also causes the false lover (Demetrius) to return to true love. Upon finally waking and beholding Helena, 

Demetrius claims: 

To her, my lord, 

Was I betroth’d ere I saw Hermia: 

But, like in sickness, did I loathe this food; 

But, as in health, come to my natural taste, 

Now I do wish it, love it, long for it, 

And will for evermore be true to it. 

[IV. i. ~7~-76] 

Demetrius and Helena are reunited; Theseus consents (for no apparent reason) to the marriage of Lysander 

and Hermia; and three weddings are celebrated in the fifth act. 

Obviously the three threads of action considered thus far reinforce one another in their "nuptials" themes. In 

addition, the nuptial celebration extends beyond these three marriages to encompass the reconciliation of 

Oberon and Titania, a kind of remarriage. It is fitting, then, that our fourth thread of action, that of the "rude 

mechanicals," as Puck calls them, should deal with a love story: "The Most Lamentable Comedy, and Most 

Cruel Death of Pyramus andThisbe" [I. ii. 11-12], enacted by "bully Bottom" and his band. 

Overviews 75 



Shakespeare was undoubtedly well acquainted with the behind-the-scenes activities of amateur theatricals, 
and his delight in spoofing them is obvious. In the performance by Bottom and the other "hempen 
homespuns" he gives us a wonderfully entertaining subplot that provides most of the low comedy in A 
Midsummer Night’s Dream. So appealing are the mechanicals, in fact, that their plot was (and is, even today) 
frequently extracted and performed as a playlet in its own right. 

An amateur theatrical capped the closing scene of Love’s Labor’s Lost, but with "Pyramus andThisbe" we 
enjoy not only the performance [V, i] but also the selection and casting of the script [I, ii] and a rehearsal [III, 
i], including a hilarious discussion of stage props and settings. 

Our amateur Thespians (Bottom the weaver, Quince the carpenter, Snug the joiner, Flute the bellows-mender, 
Snout the tinker, and Starveling the tailor) choose for their play a love tragedy, a singularly inappropriate 
choice for a wedding celebration. This "very tragical mirth" [V. i. 57] of the deaths of Pyramus and Thisbe 
parodies Shakespeare’s own Romeo and Juliet (written probably a year earlier) and serves as a ludicrous 
counterpoint to the love entanglements of A Midsummer Night’s Dream. 

Bottom the weaver is one of Shakespeare’s finest clowns and a favorite with audiences whenever the play is 
performed. His portrait had been lightly sketched before in Launce (The Two Gentlemen of Verona) and 
Costard (Love’s Labor’s Lost). He serves, vis a vis the fairy spells and lovers’ fantasies, as a touchstone of 
prosaic reality. So lacking in creative imagination is this simple weaver that he transmutes the imaginative 
(the theater) into the hopelessly literal--the reverse of A Midsummer Night’s Dream’s world. Bottom is the 
antidote to the dream. 

In preparing the play [III, i], Bottom cannot conceive of an audience’s ability willingly to suspend its disbelief. 
He fears that "the ladies cannot abide" [III. i. 11-12] Pyramus’s killing himself and that the appearance of the 
lion will be "a most dreadful thing" [III. i. 31], the terror of which must be allayed by a prologue: 

Nay, you must name his [the actor’s] name, and half his face must be seen through the lion’s 
neck: and he himself must speak through, saying thus, or to the same defect,--"Ladies,"--or 
"Fair ladies,--I would wish you,"--or "I would request you,"--or "I would entreat you,--not to 
fear, not to tremble: my life for yours ..." And there indeed let him name his name, and tell 
them plainly he is Snug the joiner. 
[III. 1.36-46] 

The play calls for a moon; Bottom wants to know if the moon will shine the night they play. When Quince 
assures him that it will, the problem is solved: 

Why, then may you leave a casement of the great chamber window, where we play, open, and 
the moon may shine in at the casement. 
[III. i. 56-8] 

It is Bottom’s immunity to imagination that makes his transformation into an ass and subsequent encounter 
with the Queen of the Fairies so amusing. He is the only mortal in the play who has converse with the fairy 
world, and it doesn’t faze him in the least. When his fellows run away in terror at his "translated" form, he 
cannot conceive that he has changed; it must be a trick on their part: 

Why do they run away? 
This is a knavery of the in to make me afeard ... 
I see their knavery: this is to make an ass of me; 
to fright me, if they could. 
[III. i. 112-13, 120-21] 
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He is singularly unimpressed with Titania’s overtures of love toward him; he might as well be chatting with 
the village milkmaid. His introduction to her fairy attendants--Peaseblossom, Cobweb, Moth, and 
Mustardseed--occasions only some feeble jokes upon their names. They are of use to him only for scratching 
his hairy face and bringing him some hay. Presented with a unique opportunity to commune with the fairy 
world, he addresses himself to the supernatural as though it were the commonplace, just as he denigrates the 
fantasy world of the theater with practical considerations and reality. 

It is ironic that Bottom is the only one of the enchanted mortals who remembers his transformation. Upon 
awaking in the morning [IV, i], the four lovers can barely recall how they came to be in the enchanted wood, 
but Bottom seems to have a distinct, if unsettling, impression of his "dream": 

I have had a most rare vision. I have had a dream, past the wit of man to say what dream it 
was: man is but an ass, if he go about to expound this dream. Methought I was--there is no 
man can tell what Methought I was,--and methought I had,--but man is but a patched fool, if 
he will offer to say what methought I had. 
[IV. i. 204-10] 

For Bottom, clearly, the strange is best not tampered with. 

The language of A Midsummer Night’s Dream is richly varied and laden with imagery. The dialogue of its 
royal personages--Theseus, Hippolyta, Oberon, and Titania--is blank verse, although Oberon speaks in rhyme 
when discussing magical subjects. Puck’s spells are cast in a sing-song verse form, usually trochaic tetrameter. 
Nearly all of the Athenian lovers’ lines are rhymed, occasionally quite artificially so. The effect of this, 
especially at the height of enchantment and cross-wooing, is to prevent us from taking matters too seriously. 
The mechanicals speak prose, but their playlet is cast in doggerel and sing-song rhymes that parody medieval 
romance. 

A Midsummer Night’s Dream represents Shakespeare’s initial achievement, in comedy, in creating and 
sustaining patterns of poetic imagery that enhance the meaning and mood of the play. Although the subject of 
imagery here deserves extended treatment, a single example must suffice. 

Beginning with the opening scene, an image cluster based upon eyes, looking, and seeing is established. 
Loving Lysander against her father’s will, Hermia protests, "I would my father look’d but with my eyes" [I. i. 
56], to which Theseus replies, "Rather your eyes must with his judgement look" [I. i. 57]. Later in the scene, 
Hermia despairs of her father’s preference for Demetrius: "O hell! to choose love by another’s eyes" [I. i. 140]. 
Helena describes Hermia’s eyes as "lode-stars." And Hermia tells Lysander that they must "from Athens turn 
away our eyes" [I. i. 218] and "starve our sight / From lovers’ food till morrow deep midnight" [I. i. 222-23]. 
This eye imagery continues throughout the play in various forms. According to a count by Ralph Berry [in his 
Shakespeare’s Comedies], the word "eye" (including compounds and plurals) occurs sixty-eight times in the 
play, "see" is used thirty-nine times, and "sight" appears ten times. 

The eye imagery suggests and reinforces thematic concerns about love, the principal subject of the comedy. 
Put most simply, "Love is blind." But on a more complex level, the eyes are treated as the betrayers of 
judgment and of the rational. Conventionally, of course, love enters through the eyes, but in this comedy it is 
usually false love--love-in-idleness. Potions and antidotes are squeezed onto the eyes of the sleepers, causing 
them to see "with parted eye, / When every thing seems double" [IV. i. 189]. Even Titania cannot "see" how 
ugly Bottom is. 

In the first four acts of this comedy, love is a disordered condition of the imagination--a sort of romantic 
astigmatism. It is so, of course, because the flight to the wood and its fairy world is a retreat from the rational 
and ordered world of the Athenian court, where parental and societal authority prevails. When morning comes 
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and all the characters return to Athens, order is again restored and each lover returns to the correct beloved. 

Each lover now "sees" clearly. It is largely through the use of imagery like this that Shakespeare embodied in 

the language of A Midsummer Night’s Dream its thematic concerns about love, natural order, rational 

judgment, and creative fantasy. 

Possibly because of its intense appeal to the imagination, A Midsummer Night’s Dream has been one of 

Shakespeare’s more successful comedies on the stage, particularly in modern times. It was fashionable in the 

seventeenth and eighteenth centuries to play the work in adapted form. A 1661 version, for example, utilized 

only the mechanicals’ plot, as a "droll" or light entertainment called "The Merry Conceited Humours of 

Bottom the Weaver." David Garrick turned A Midsummer Night’s Dream into a full-scale opera in 1755, with 

some twenty songs and with lavish scenic spectacle. 

Shakespeare’s original text was more or less restored to the stage by Charles Mathews in his 1840 production, 

the one that introduced Felix Mendelssohn’s famous overture to the play. Other notable nineteenth-century 

mountings of the comedy were those of Samuel Phelps (who played Bottom) at Sadler’s Wells in 1853, of 

Augustin Daly in New York in 1887, and of F. R. Benson in 1889. All of these productions, typical of their 

time, emphasized lavish scenic spectacle, pageantry, and music in an attempt to render Shakespeare’s 

extravagant fantasy through concrete, visual opulence of the most literal kind. 

In our own century there have been two productions worth noting here for their opposing approaches to the 

realm of poetic fantasy. Max Reinhardt staged the play a number of times, leading to his 1935 film version for 

Warner Brothers. Reinhardt, in both the stage and the film versions, took literalism as far as it could go, 

trusting nothing to the imagination. Dozens of gossamer fairies with glittering wings skipped about on golden 

moonbeams, through a lush and detailed forest to an Athenian palace rivaling the Parthenon. Unfortunately, 

much of Shakespeare’s text was cut and what poetry remained seemed only to interfere with the visual effects. 

Reinhardt was as scrupulous in his approach to the magic of A Midsummer Night’s Dream as Bottom was in 

rendering the true tragedy of Pyramus and Thisbe. 

The other version earned world-wide critical acclaim as a breakthrough in Shakespearean stage production. It 

was staged by Peter Brook for the Royal Shakespeare Company at Stratford-upon-Avon in 1970 and 

subsequently toured America. Brook stripped away all preconceived notions about fairies and fantasy, 

throwing out production tradition accumulated over some three hundred years, and rendered his Athenian 

world in singularly Spartan terms. His setting was a pure white rectangular room with cushions for the actors 

to sit upon and ropes and trapezes for them to climb; his lighting was white, bright, and constant; his fairies 

wore uniforms suggesting jogging suits; and supernatural effects were replaced by full emphasis upon the 

actors’ voices and bodily movements, which included calisthenics and gymnastics. 

Through the visual austerity and actor-centered focus of his production, Brook was able to redirect the 

audience’s attention to Shakespeare’s text--to its lyricism, its imagery, its fantasy. Therein lay his success. If 

there is magic in A Midsummer Night’s Dream (and decidedly there is), it is the magic not of let’s-pretend 

sprites prancing about in gauze-and-glitter fairy suits, but of the English language, raised by the fertile 

imagination of its greatest poet to full suggestive power. (pp. 62-76) 

Jack A. Vaughn, "The Comedies: ’A Midsummer Night’s Dream’," in his Shakespeare’s Comedies, Frederick 

Ungar Publishing Co., 1980, pp. 61-76. 
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Gender and Sex Roles 

Describing A Midsummer Night’s Dream as similar to a fertility rite, Shirley Garner, in the first excerpt, 
discusses the sexual, psychological, and social implications of Shakespeare’s comedy. More than a simple 
celebration of erotic love, the play, Garner maintains, reflects certain attitudes characteristic of 
male-dominated societies. In the second selection, Jan Kott asserts that A Midsummer Night’s Dream is the 
most erotic of Shakespeare’s plays. 

Shirley Nelson Garner 

[Describing A Midsummer Night’s Dream as similar to a fertility rite, Garner discusses the sexual, 

psychological, and social implications of Shakespeare’s comedy. More than a simple celebration of erotic 

love, the play, Garner maintains, reflects certain attitudes characteristic of male-dominated societies. For 

example, a woman’s entire existence, particularly her sexual and emotional life, is controlled by a powerful 

male figure, as illustrated by Egeus’s almost incestuous possessiveness toward his daughter Hermia. Further, 

the extent of a woman’s sexual and emotional freedom, Garner argues, is determined by male desire. Thus 

conventional heterosexual love flourishes only if certain conditions, determined by the male protagonists, are 

satisfied. For example, a woman must sever all her emotional ties with other women to assuage her husband’s 

fears of possible rejection. As Garner concludes, "the male characters think they can keep their women only if 

they divide and conquer them. Only then will Jack have Jill; only then will their world flourish."] 

More than any of Shakespeare’s comedies, A Midsummer Night’s Dream resembles a fertility rite, for the 
sterile world that Titania depicts at the beginning of Act II is transformed and the play concludes with high 
celebration, ritual blessing, and the promise of regeneration. Though this pattern is easily apparent and has 
often been observed, the social and sexual implications of the return of the green world have gone unnoticed. 
What has not been so clearly seen is that the renewal at the end of the play affirms patriarchal order and 
hierarchy, insisting that the power of women must be circumscribed, and that it recognizes the tenuousness of 
heterosexuality as well. The movement of the play toward ordering the fairy, human, and natural worlds is 
also a movement toward satisfying men’s psychological needs, as Shakespeare perceived them, but its cost is 
the disruption of women’s bonds with each other. Regeneration finally depends on the amity between Titania 
and Oberon. As she tells him, their quarrel over possession of an Indian boy has brought chaos, disease, and 
sterility to the natural world: 

And this same progeny of evils 
from our dissension; 
comes 
From our debate. 
We are their parents and original. 
[II. i. 115-17] 

The story of the "lovely boy" is told from two points of view, Puck’s and Titania’s. Puck tells a companion 
fairy that Oberon is "passing fell and wrath" [II. i. 20] because Titania has taken as her attendant "a lovely 
boy, stolen from an Indian king" [II. i. 23]; he continues: 

She never had so sweet a changeling. 
And jealous Oberon would have the child 
Knight of his train, to trace the forests wild. 
But she perforce withholds the loved boy, 
Crowns him with flowers, and makes him all her joy. 
And now they never meet in grove or green, 
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By fountain clear, or spangled starlight sheen, 
But they do square, that all the elves for fear 
Creep into acorn cups and hide them there. 
[II. i. 23-31] 

Shortly afterward, when Oberon tells Titania that it is up to her to amend their quarrel and that he merely begs 
"a little changeling boy" [II. i. 120] to be his "henchman," she retorts, "Set your heart at rest. / The fairy land 
buys not the child of me" [II. i. 121-22]. Then she explains the child’s origin, arguing her loyalty to the child’s 
mother to be the reason for keeping him: 

His mother was a vot’ress of my order, 
And, in the spiced Indian air, by night, 
Full often hath she gossiped by my side, 
And sat with me on Neptune’s yellow sands, 
Marking the embarked traders on the flood; 
When we have laughed to see the sails conceive 
And grow big-bellied with the wanton wind; 
Which she, with pretty and with swimming gait 
Following--her womb then rich with my young squire 
Would imitate, and sail upon the land, 
To fetch me trifles, and return again. 
As from a voyage, rich with merchandise. 
But she, being mortal, of that boy did die; 
And for her sake do I rear up her boy, 
And for her sake I will not part with him. 
[II. i. 123-37] 

Both accounts affirm that the child has become the object of Titania’s love, but the shift in emphasis from one 

point of view to the other is significant. Puck describes the child as "stolen from an Indian king" [II. i. 22], 

whereas Titania emphasizes the child’s link with his mother, her votaress. Puck’s perspective, undoubtedly 

close to Oberon’s, ignores or suppresses the connection between Titania and the Indian queen, which, in its 

exclusion of men and suggestion of love between women, threatens patriarchal and heterosexual values. 

Titania’s attachment to the boy is clearly erotic. She "crowns him with flowers, and makes him all her joy" [II. 
i. 27-8], according him the same attentions as those she bestows on Bottom when, under the spell of Oberon’s 
love potion, she falls in love with the rustic-turned-ass. She has "forsworn" Oberon’s "bed and company" [II. i. 
62]. Whatever the child is to her as a "lovely boy" and a "sweet" changeling, he is ultimately her link with a 
mortal woman whom she loved. Oberon’s passionate determination to have the child for himself suggests that 
he is both attracted to and jealous of him. He would have not only the boy but also the exclusive love of 
Titania. He needs to cut her off from the child because she is attracted to him not only as boy and child, but 
also as his mother’s son. Oberon’s need to humiliate Titania in attaining the boy suggests that her love for the 
child poses a severe threat to the fairy king. 

Puck’s statement that Oberon wants the child to be "knight of his train" [II. i. 25] and Oberon’s that he wants 
him to be his "henchman" have led some critics to argue that the fairy king’s desires to have the boy are more 
appropriate than the fairy queen’s. Oberon’s wish to have the boy is consistent with the practice of taking boys 
from the nursery to the father’s realm so that they can acquire the character and skills appropriate to manhood. 
But Puck describes Oberon as "jealous," and his emphasis on the "lovely boy," the "sweet" changeling, and 
the "loved boy" [II. i. 23-7] suggests that Oberon, like Titania, is attracted to the child. There is no suggestion 
that Oberon wants to groom the child for manhood; he wants him rather "to trace the forests wild" [II. i. 25] 
with his fairy band. Those critics who attribute moral intentions to Oberon, arguing for his benevolent motives 
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in taking the boy from Titania, overlook that Oberon has no intention of returning him to his father, with 
whom he, as a human child, might be most properly reared. When we last hear of the boy, Titania’s fairy has 
carried him to Oberon’s "bower" [IV. i. 61]. 

Oberon’s winning the boy from Titania is at the center of the play, for his victory is the price of amity between 
them, which in turn restores the green world. At the beginning, Oberon and Titania would seem to have equal 
magical powers, but Oberon’s power proves the greater. Since he cannot persuade Titania to turn over the boy 
to him, he humiliates her and torments her until she does so. He uses the love potion not simply to divert her 
attention from the child, so that he can have him, but to punish her as well. As he squeezes the love flower on 
Titania’s eyes, he speaks a charm--or rather a curse--revealing his intention: 

What thou see’st when thou dost wake, 
Do it for thy truelove take; 
Love and languish for his sake. 
Be it ounce, or cat, or bear, 
Pard, or boar with bristled hair, 
In thy eye that shall appear 
When thou wak’st, it is thy dear. 
Wake when some vile thing is near. 
[II. 11.27-34] 

When Puck tells him that Titanla is "with a monster in love" [III. ii. 6], he is obviously pleased: "This falls out 
better than I could devise" [III, ii. 35]. 

Though the scenes between Titania and Bottom are charming and hilarious, Titania is made ridiculous. 
Whereas her opening speech is remarkable for its lyric beauty, and her defense of keeping the Indian boy has 
quiet and dignified emotional power, now she is reduced to admiring Bottom’s truisms and his monstrous 
shape: "Thou art as wise as thou art beautiful" [III. i. 147]. However enjoyable the scenes between her and 
Bottom, however thematically satisfying in their representation of the marriage of our animal and spiritual 
natures, Titania, free of the influence of Oberon’s love potion, says of Bottom, "O, how mine eyes do loathe 
his visage now!" [IV. i. 79]. By his own account, Oberon taunts Titania into obedience; he tells Puck: 

See’st thou this sweet sight? 
Her dotage now I do begin to pity: 
For, meeting her of late behind the wood, 
Seeking sweet favors for this hateful fool, 
I did upbraid her, and fall out with her. 
For she his hairy temples then had rounded 
With coronet of fresh and fragrant flowers; 
And that same dew, which sometime on the buds 
Was wont to swell, like round and orient pearls, 
Stood now within the pretty flouriet’s eyes, 
Like tears, that did their own disgrace bewail. 
When I had at my pleasure taunted her, 
And she in mild terms begged my patience, 
I then did ask of her her changeling child; 
Which straight she gave me, and her fairy sent 
To bear him to my bower in fairy land. 
And now I have the boy, I will undo 
This hateful imperfection of her eyes. 
[IV. i. 46-63] 
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Oberon gains the exclusive love of Titania and also possession of the boy to whom he is attracted. But his 
gain is Titania’s loss: she is separated from the boy and, in that separation, further severed from the woman 
whom she had loved. Oberon can offer ritual blessing at the play’s end because he has what he wanted from 
the beginning: Titania obedient and under his control and the beautiful Indian boy in his bower. 

Like the fairy king, the two men in power in the human world, Theseus and Egeus, want to attain the 
exclusive love of a woman and, also, to accommodate their homoerotic desires. In order to do so, they, like 
Oberon, attempt to limit women’s power, and their success or failure to do so affects their participation in the 
comic world. 

The opening of A Midsummer Night’s Dream puts Hippolyta’s subjugation in bold relief as Theseus reminds 
his bride-to-be: 

Hippolyta, I wooed thee with my sword, 
And won thy love, doing thee injuries; 
But I will wed thee in another key, 
With pomp, with triumph, and with reveling. 
[I. i. 16-19] 

Capturing Hippolyta when he defeated the Amazons, Theseus has abducted her from her Amazon sisters to 
bring her to Athens and marry her. Though most directors play Hippolyta as a willing bride, I once saw San 
Francisco’s Actors’ Workshop, following the cues of Ian Kott, bring her on stage clothed in skins and 
imprisoned in a cage. The text invites such a rendering, for almost immediately it sets her apart from Theseus 
by implying that she sides with Hermia and Lysander against Egeus and Theseus, when he sanctions Egeus’s 
authority. After Theseus tells Hermia to prepare to marry Demetrius or "on Diana’s altar to protest / For aye 
austerity and single life" [I. i. 89-90] and then beckons Hippolyta to follow him offstage, he undoubtedly 
notices her frowning, for he asks, "What cheer, my love?" [I. i. 122]. Shakespeare heightens her isolation by 
presenting her without any Amazon attendants. 

Though Theseus is less severe than Egeus, he is, from the outset, unsympathetic toward women. The first 
words he speaks, voicing the play’s first lines and first image, must be taken as a sign: the moon "lingers" his 
desires, he tells Hippolyta, "Like a stepdame, or a dowager, / Long withering out a young man’s revenue" [I. i. 
4-6]. He utterly supports Egeus as patriarch, telling Hermia: 

To you your father should be as a god, 
One that composed your beauties; yea, and one 
To whom you are but as a form in wax 
By him imprinted and within his power 
To leave the figure or disfigure it. 
[Ci. 47-51] 

As a ruler, he will enforce the law, which gives Egeus control over Hermia’s sexuality and embodies 
patriarchal order. Though he has heard that Demetrius has won Helena’s heart but now scorns her, and has 
meant to speak to him about it, "My mind did lose it" [I. i. 114]. A lover-and-leaver of women himself, he 
undoubtedly identifies with Demetrius and forgets his duty toward Helena. He exits inviting Egeus and 
Demetrius to follow and talk confidentially with him, suggesting his spiritual kinship with them. 

Whatever other associations Theseus had for Shakespeare’s audience, he was notorious as the first seducer of 
Helen. As early as Act II, Oberon recalls Theseus’s reputation as a deserter of women. When Titania accuses 
Oberon of infidelity, asking rhetorically why he was in Athens if not to see Hippolyta, "the bouncing Amazon, 
/ Your buskined mistress and your warrior love" [II. i. 70-1], he accuses her of loving Theseus: 
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Didst not thou lead him through the glimmering night 
From Perigenia, whom he ravished? 
And make him with fair Aegles break his faith, 
With Ariadne and Antiopa? 
[II. i. 77-80] 

It is significant that the woman whom he at last will marry is not traditionally feminine. She has been a 
warrior, and in her new role as the fiancee of the Athenian Duke, we see her as a hunter. Nostalgically, she 
recalls her past experiences: 

I was with Hercules and Cadmus once, 
When in a wood of Crete they bayed the bear 
With hounds of Sparta. 
Never did I hear Such gallant chiding; for, besides the groves, 
The skies, the fountains, every region near 
Seemed all one mutual cry. I never heard 
So musical a discord, such sweet thunder. 
[IV. i. 112-18] 

Her androgynous character appears to resolve for Theseus the apparent dissociation of his romantic life, the 
sign of which is his continual desertion of women who love him. 

Having found an androgynous woman, Theseus captures her and brings her home to be his wife. By 
conquering and marrying this extraordinarily powerful woman, he fulfills his need for the exclusive love of a 
woman while gratifying his homoerotic desires. Unlike Oberon, however, he finds satisfaction for his desires 
merged in one person. If we imagine Hippolyta played by a male actor who, though cast as a woman, dresses 
and walks like a man ("buskined mistress," "bouncing Amazon"), Hippolyta and Theseus must have looked 
more like homosexual than heterosexual lovers; Hippolyta’s androgynous appearance is further confirmed by 
the fact that in Renaissance fiction and drama men were occasionally disguised as Amazons, e.g., lovers, like 
Sidney’s Zeknane, in the Arcadia, who wished to be near his lady. Hippolyta, like Viola and Rosalind in 
disguise [in Twelfth Night and As You Like It], fulfills a male fantasy, and more happily so since she is not in 
disguise. Because Theseus’s romantic life is fortunately resolved once the young lovers have paired 
themselves off anew, with Demetrius loving Helena, he can sanction their preferences and ignore Egeus’s 
persistent demand that Hermia marry Demetrius. 

By insisting that Hermia marry Demetrius, Egeus hopes to keep his daughter rather than lose her and to have 
Demetrius near him as well. Shakespeare makes Egeus’s motives suspect by creating him foolishly comic, 
treating him more harshly than he does his other controlling and possessive fathers--Lear, Capulet [in Romeo 
and Juliet], Brabantio [in Othello], Shylock [in The Merchant of Venice], Prospero [in The Tempest]. Unable 
to make his daughter marry where he wishes, Egeus turns to the law to enforce his will. More outrageous than 
Brabantio, he turns Lysander’s courtship of his daughter into a series of crimes: Lysan-der has "bewitched the 
bosom" of Hermia, "stol’n the impression of her fantasy," "filched" her heart [I. i. 27-36]. As Shakespeare 
depicts the two lovers who compete over Hermia, he is careful to draw them so that Egeus’s choice is 
irrational and not in Hermia’s best interests. Lysander states his case before Theseus: 

I am, my lord, as well derived as he (Demetrius), 
As well possessed; my love is more than his; 
My fortunes every way as fairly ranked 
(If not with vantage) as Demetrius’; 
And, which is more than all these boasts can be, 
I am beloved of beauteous Hermia. 
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[I. i. 99-104] 

Lysander continues to accuse Demetrius of making love to Helena, who now "dotes in idolatry, / Upon this 
spotted and inconstant man" [I. i. 109-10]. His accusation is evidently founded, for Theseus confesses that he 
has "heard so much" [I. i. Ill] and Demetrius does not deny it or defend himself. Later, Demetrius admits that 
he was betrothed to Helena before he saw Hermia [IV. i. 172-73]. Egeus chooses badly for his daughter unless 
he wishes to keep her for himself, as I think he does. By insisting that she marry a man whom she does not 
love and one who may be unfaithful to her besides, if his present conduct is a gauge, Egeus assures that she 
will always love her father; that she will never really leave him. 

There are suggestions, as well, that Egeus has a particular affection for Demetrius. Shakespeare does not leave 
us to assume that Egeus’s preference for Demetrius is simply proprietary, i.e., since Hermia is his, he may give 
her as he chooses; or that it is simply an affirmation of male bonding, like Capulet’s demand that Juliet marry 
Paris, "And you be mine, I’ll give you to my friend" [Romeo and Juliet, III. v. 191]. Lysander’s sarcasm 
defines Egeus’s feeling for Demetrius: 

You have her father’s love, Demetrius; 
Let me have Hermia’s: do you marry him. 
[I. i. 93-4] 

And Egeus immediately affirms: 

True, he hath my love, 
And what is mine, my love shall render him. 
[I. i. 95-6] 

Even after Demetrius has fallen in love with Helena, Egeus continues to pair himself with him. When the 
lovers are discovered asleep in the forest coupled "right" at last and Lysander begins to explain what Theseus 
calls their "gentle concord," Egeus urges: 

Enough, enough, my lord; you have enough. 
I beg the law, the law, upon his head. 
They would have stol’n away; they would, Demetrius, 
Thereby to have defeated you and me, 
You of your wife and me of my consent, 
Of my consent that she should be your 
[IV. i. 154-59] 

Egeus would draw Demetrius back to him, realigning the original we against them. 

Egeus, then, has hoped to have the exclusive love of Hermia and to accommodate his homoerotic feelings by 
binding Demetrius to him. To give up Hermia and accept that Demetrius loves Helena would defeat him 
doubly. Consequently, he leaves the stage unreconciled. Had it been left to him to affirm the comic resolution, 
we would have none. 

Whereas the separation of Hippolyta and Titania from other women is implied or kept in the background, the 
breaking of women’s bonds is central in the plot involving the four young lovers. Demetrius and Lysander are 
divided at the outset, but the play dramatizes the division of Hermia and Helena. Furthermore, their quarreling 
is more demeaning than the men’s. And once Demetrius and Lysander are no longer in competition for the 
same woman, their enmity is gone. Hermia and Helena, on the contrary, seem permanently separated and 
apparently give over their power to the men they will marry. Once their friendship is undermined and their 
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power diminished, they are presumably "ready" for marriage. 

Hermia’s fond recollection of her long-standing and intimate friendship with Helena calls attention to Helena’s 
disloyalty, occasioned by the latter’s desire to win Demetrius’s thanks and to be near him. Telling her friend 
that she intends to run away with Lysander, Hermia recalls: 

And in the wood, where often you and 
I Upon faint primrose beds were wont to lie, 
Emptying our bosoms of their counsel sweet, 
There my Lysander and myself shall meet. 
[I. i. 214-17] 

Just as Helena breaks her faith with Hermia to ingratiate herself with Demetrius, so later she will believe that 
Hermia has joined with men against her. Deeply hurt, Helena chastizes Hermia: 

Is all the counsel that we two have shared. 
The sister’s vows, the hours that we have spent, 
When we have chid the hasty-footed time 
For parting us--O, is all forgot? 
All school days friendship, childhood innocence? 
We, Hermia, like two artificial gods, 
Have with our needles created both one flower, 
Both on one sampler, sitting on one cushion, 
Both warbling of one song, both in one key; 
As if our hands, our sides, voices, and minds, 
Had been incorporate. So we grew together, 
Like to a double cherry, seeming parted, 
But yet an union in partition, 
Two lovely berries molded on one stem; 
So, with two seeming bodies, but one heart; 
Two of the first, like coats in heraldry, 
Due but to one, and crowned with one crest. 
And will you rent our ancient love asunder, 
To join with men in scorning your poor friend? 
It is not friendly, ’tis not maidenly. 
Our sex, as well as I, may chide you for it, 
Though I alone do feel the injury. 
[III. ii. 198-219] 

In a scene that parallels in its central position Titania’s wooing of Bottom, the rupture of their friendship 
becomes final. They accuse and insult each other, with Hermia calling Helena a "juggler," "canker blossom," 
"thief of love," "painted maypole"; and Helena naming her a "counterfeit" and a "puppet" [III. ii. 282-96]. 
Their quarrel becomes absurd as it turns on Hermia’s obsession, taken up by both Lysander and Helena, that 
Lysander has come to prefer Helena because she is taller. Though no other women characters in Shakespeare’s 
plays come close to fighting physically, Hermia threatens to scratch out Helena’s eyes [III. ii. 297-98]. Her 
threat is serious enough to make Helena flee [III. ii. 340-43]. Lysander is made equally ridiculous in his 
abrupt change of heart; yet he and Demetrius are spared the indignity of a demeaning quarrel and leave the 
stage to settle their disagreement in a "manly" fashion, with swords. Even though Puck makes a mockery of 
their combat through his teasing, they are not so thoroughly diminished as Hermia and Helena. 
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In the course of the play, both Hermia and Helena suffer at the hands of their lovers. Betrothed to Helena, 
Demetrius deserts her for Hermia. When she pursues him, he tells her that she makes him sick [II. i. 212] and 
threatens to rape her [II. i. 214-19]. By doggedly following him, she maintains a kind of desperate power over 
him .... Consequently, he cannot sustain the image of the romantic rake, whose women pine and die, commit 
suicide, or burn themselves on pyres when he leaves them. Disappointed in his love for Hermia, he cannot get 
loose from Helena. Yet her masochism undercuts her power: 

I am your spaniel; and, Demetrius, 
The more you beat me, I will fawn on you. 
Use me but as your spaniel, spurn me, strike me, 
Neglect me, lose me; only give me leave, 
Unworthy as I am, to follow you. 
What worser place can I beg in your love-- 
And yet a place of high respect with me-- 
Than to be used as you use your dog? 
[II. i. 203-10] 

When Helena is in a position of positive power with both Lysander and Demetrius in love with her, she cannot 
take advantage of it because she assumes that she is the butt of a joke. And of course, in a sense, she is right: 
she is the victim of either Puck’s prank or his mistake. Hermia must also bear Lysander’s contempt. In the 
forest, he insists that he "hates" her [III. ii. 270, 281] and calls her outrageous names: "cat," "burr," "vile 
thing," "tawny Tartar," "loathed med’cine," "hated potion," "dwarf, .... minimus, of hind’ring knotgrass made," 
"bead," "acorn" [in. ii. 260-64, 328-30]. While both women protest their lovers’ treatment of them, neither can 
play Beatrice to her Benedick [in Much Ado about Nothing]. Both more or less bear their lovers’ abuses. 

After the four lovers sleep and awaken coupled as they will marry, Hermia and Helena do not reconcile. Once 
they leave the forest, they lose their voices. Neither of them speaks again. Recognizing that it is difficult for 
an actor to be on stage without any lines, as Helena and Hermia are for almost all of Act V, Shakespeare was 
undoubtedly aware that he was creating a portentous silence. Since Helena and Hermia are evidently married 
between Acts IV and V, their silence suggests that in their new roles as wives they will be obedient, allowing 
their husbands dominance. 

The end of A Midsummer Night’s Dream is as fully joyous as the conclusion of any of Shakespeare’s 
comedies. No longer angry with each other, Oberon and Titania bring blessing to the human world: 

Hand in hand, with fairy grace, 
Will we sing, and bless this place. 
[V. i. 399-400] 

Though Oberon calls up dark possibilities, he offers a charm against them. The prospect of love, peace, safety, 
prosperity is as promising as it ever will be. The cost of this harmony, however, is the restoration of 
patriarchal hierarchy, so threatened at the beginning of the play. This return to the old order depends on the 
breaking of women’s bonds with each other and the submission of women, which the play relentlessly exacts. 
Puck’s verse provides the paradigm: 

Jack shall have Jill; 
Nought shall go ill; 
The man shall have his mare again, 
and all shall be well. 
[fin. ii. 461-63] 
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If we turn to some of Shakespeare’s comedies in which women’s bonds with each other are unbroken and their 
power is left intact or even dominates, the tone of the ending is less harmonious or even discordant. In The 
Merchant of Venice, for example, where Portia is in control and she and Nerissa triumph over Gratiano and 
Bassanio, there is no ritual celebration. Portia directs the scene and carefully circumscribes her marriage with 
Bassanio to close out Antonio. When she and Nerissa reveal their identities as the doctor and the clerk, they 
make clear their extraordinary power to outwit and deceive, calling up women’s ultimate destructive power in 
marriage and love--to cuckold. The final moments of the play move toward reconciliation, but not celebration. 
The last line, a bawdy joke, is spoken by Gratiano, the most hate-filled character in the play, and reminds us 
of men’s fear of women and their need to control them: "While I live I’ll fear no other thing / So sore, as 
keeping safe Nerissa’s ring" [V. i. 306-07]. 

In Love’s Labor’s Lost, where the women remain together and in control, there is no comic ending. Echoing 
Puck, Berowne makes the point as he speaks to the King of Navarre: 

Our wooing doth not end like an old play; 
Jack hath not Jill. These ladies’ courtesy 
Might well have made our sport a comedy. 
[V. ii. 874-76] 

When the King replies, "Come, sir, it wants a twelvemonth and a day, / And then ’twill end," Berowne 
answers, "That’s too long for a play" [V. ii. 872-76]. The refrains of the closing songs call forth images of 
cuckolding and of "greasy Joan" stirring the pot. 

The pattern of these comic endings suggests that heterosexual bonding is tenuous at best. In order to be 
secure, to enjoy, to love--to participate in the celebration that comedy invites--men need to maintain their ties 
with other men and to sever women’s bonds with each other. The implication is that men fear that if women 
join with each other, they will not need men, will possibly exclude them or prefer the friendship and love of 
women. This is precisely the threat of the beautiful scene that Titania describes between herself and her 
votaress. This fear may be based partially on reality, but it is also partially caused by projection: since men 
have traditionally had stronger bonds with other men than with women and have excluded women from 
participation in things about which they cared most, they may assume that women, granted the opportunity, 
will do the same. Given this possibility or likelihood, Shakespeare’s male characters act out of a fear of 
women’s bonding with each other and a feeling of sexual powerlessness. The male characters think they can 
keep their women only if they divide and conquer them. Only then will Jack have Jill; only then will their 
world flourish. (pp. 47-61) 

Shirley Nelson Garner, "’A Midsummer Night’s Dream’: ’Jack Shall Have Jill;/Nought Shall Go Ill’," in 

Women’s Studies: An Interdisciplinary Journal, Vol. 9, No. 1, 1981, pp. 47-63. 

Jan Kott 
[In Kott’s view, A Midsummer Night’s Dream is the most erotic of Shakespeare’s plays. Rejecting the 

traditional interpretation of the play as a romantic love comedy, Kott focuses on the undercurrents of sexual 

violence and bestiality which in many ways determine the protagonists’ actions. Kott identifies the female 

characters as the principal victims of sadistic sexual behavior, noting their masochistic tolerance of their 

lovers’ cruelty. The confused lovers in A Midsummer Night’s Dream, with their brusque shifts from one object 

of affection to another, resemble exchangeable puppets. According to the critic, the protagonists are not 

depicted as individuals in Shakespeare’s play; rather, they are merely objects defined by their desires. What 

seemed to be a night of love, Kott concludes, was really a nightmare for the protagonists. "But that night, "he 

adds, "liberated them from themselves. They were their real selves in their dreams."] 
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The Dream is the most erotic of Shakespeare’s plays. In no other tragedy, or comedy, of his, except Troilus 
and Cressida, is the eroticism expressed so brutally. Theatrical tradition is particularly intolerable in the case 
of the Dream, as much in its classicist version, with tunic-clad lovers and marble stairs in the background, as 
in its other, operatic variation, with flowing transparent muslin and rope-dancers. For a long time theatres 
have been content to present the Dream as a Brothers Grimm fable, completely obliterating the pungency of 
the dialogue and the brutality of the situations. 

LYSANDER 

Hang off, thou cat, thou burr! 

Vile thing, let loose, 

Or I will shake thee from me like a serpent! 

HERMIA 

Why are you grown so rude? 

What change is this, Sweet love? 

LYSANDER 

Thy love? Out, tawny Tartar, out! 

Out, loathed med’cinel 

O hated potion, hence! 

[III. ii. 260-64] 

Commentators have long since noticed that the lovers in this love quartet are scarcely distinguishable from 
one another. The girls differ only in height and in the colour of their hair. Perhaps only Hermia has one or two 
individual traits, which let one trace in her an earlier version of Rosaline in Love’s Labour’s Lost, and the later 
Rosalind in As You Like It. The young men differ only in names. All four lack the distinctness and uniqueness 
of so many other, even earlier Shakespearean characters. 
The lovers are exchangeable. Perhaps that was his purpose? The entire action of this hot night.., is based on 
the complete exchangeability of love partners. I always have the impression that Shakespeare leaves nothing 
to chance. Puck wanders round the garden at night and encounters couples who exchange partners with each 
other. It is Puck who makes the observation: 

This is the woman; but not this the man. 
[III. ii. 42] 

Helena loves Demetrius, Demetrius loves Hermia, Hermia loves Lysander. Helena runs after Demetrius, 
Demetrius runs after Hermia. Later Lysander runs after Helena. This mechanical reversal of the objects of 
desire, and the interchangeabiliry of lovers is not just the basis of the plot. The reduction of characters to love 
partners seems to me to be the most peculiar characteristic of this cruel dream; and perhaps its most modern 
quality. The partner is now nameless and faceless. He or she just happens to be the nearest. As in some plays 
by [Jean] Genet, there are no unambiguous characters, there are only situations. Everything has become 
ambivalent. 

HERMIA 
... Wherefore? O me! what news, my love? 
Am not I Hermia? Are not you Lysander? 
I am as fair now as I was erewhile. 
[III. ii. 272-74] 

Hermia is wrong. For in truth there is no Hermia, just as there is no Lysander. Or rather there are two different 
Hermias and two different Lysanders. The Hermia who sleeps with Lysander and the Hermia with whom 
Lysander does not want to sleep. The Lysander who sleeps with Hermia and the Lysander who is running 
away from Hermia. (pp. 218-20) 
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If Love’s Labour’s Lost, the transparent comedy about young men who determined to do without women, is 
rightly considered to have been a play with a secret meaning to the initiated, how much more must this be true 
of the Dream. The stage and auditorium [of its first performance] were full of people who knew one another. 
Every allusion was deciphered at once. Fair ladies laughed behind their fans, men elbowed each other, 
homosexuals giggled softly. 

Give me that boy, and I will go with thee. 
[II. i. 143] 

Shakespeare does not show the boy whom Titania to spite Oberon has stolen from the Indian king. But he 
mentions the boy several times and stresses the point. For the plot the boy is quite unnecessary. One could 
easily invent a hundred other reasons for the conflict between the royal couple. Apparently the introduction of 
the boy was essential to Shakespeare for other, non-dramatic purposes. It is not only the Eastern page boy who 
is disturbing. The behaviour of all the characters, not only the commoners but also the royal and princely 
personages, is promiscuous: 

... the bouncing Amazon, 
Your buskin’d mistress and your warrior love .... 
[II. i. 70-1] 

The Greek queen of the Amazons has only recently been the mistress of the king of the fairies, while Theseus 
has just ended his liaison with Titania. These facts have no bearing on the plot, nothing results from them. 
They even blur a little the virtuous and somewhat pathetic image of the betrothed couple drawn in Acts I and 
V. But these details undoubtedly represent allusions to contemporary persons and events. 

I do not think it is possible to decipher all the allusions in the Dream. Nor is it essential. I do not suppose it 
matters a great deal whether we discover for whose marriage Shakespeare hastily completed and adapted his 
Midsummer Night’s Dream. It is only necessary for the actor, designer, and director to be aware of the fact 
that the Dream was a contemporary play about love. Both "contemporary" and "love" are significant words 
here. The Dream is also a most truthful, brutal, and violent play. (pp. 220-22) 

The metaphors of love, eroticism, and sex undergo some essential changes in A Midsummer Night’s Dream. 
They are completely traditional to start with: sword and wound; rose and rain; Cupid’s bow and golden arrow. 
The clash of two kinds of imagery occurs in Helena’s soliloquy which forms a coda to Act I, scene i. The 
soliloquy is about her intellectual capacities and for a while singles her out from the action of the play. It is 
really the author’s monologue, a kind of Brechtian "song" in which, for the first time, the philosophical theme 
of the Dream is stated; the subject being Eros and Tanatos. 

Things base and vile, holding no quantity, 
Love can transpose to form and dignity. 
Love looks not with the eyes, but with the mind; 
And therefore is wing’d Cupid painted blind 
[I. i. 232-35] 
(p. 223) 

Starting with Helena’s soliloquy Shakespeare introduces more and more obtrusively animal erotic symbolism. 
He does it consistently, stubbornly, almost obsessively. The changes in imagery are in this case only an 
outward expression of a violent departure from the Petrarchian idealization of love. 

It is this passing through animality that seems to us the midsummer night’s dream, or at least it is this aspect of 
the Dream that is the most modern and revealing. This is the main theme joining together all three separate 
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plots running parallel in the play. Titania and Bottom will pass through animal eroticism in a quite literal, 

even visual sense. But even the quartet of lovers enter the dark sphere of animal love-making: 

HELENA 

... I am your spaniel; and, Demetrius, 

The more you beat me, I will fawn on you. 

Use me but as your spaniel--spurn me, strike me .... 

[II. i. 203-05] 

And again: 

What worser place can I beg in your love ... 

Than to be used as you use your dog? 

[II. i. 208-10] 

Pointers, kept on short leashes, eager to chase or fawning upon their masters, appear frequently in Flemish 

tapestries representing hunting scenes. They were a favourite adornment on the walls of royal and princely 

palaces. But here a girl calls herself a dog fawning on her master. The metaphors are brutal, almost 

masochistic. 

It is worth having a closer look at the "bestiary" evoked by Shakespeare in the Dream. As a result of the 

romantic tradition, unfortunately preserved in the theatre through Mendelssohn’s music, the forest in the 

Dream still seems to be another version of Arcadia. But in the actual fact, it is rather a forest inhabited by 

devils and lamias, in which witches and sorceresses can easily find everything required for their practices. 

You spotted snakes with double tongue, 
Thorny hedgehogs, be not seen; 
Newts and blindworms, do no wrong, 
Come not near our Fairy Queen. 
[III. ii. 9-12] 

Titania lies down to sleep on a meadow among wild thyme, ox-lips, musk-roses, violets, and eglantine, but the 

lullaby sung by the fairies in her train seems somewhat frightening. After the creatures just quoted they go on 

to mention long-legged poisonous spiders, black beetles, worms, and snails. The lullaby does not forecast 

pleasant dreams. 

The bestiary of the Dream is not a haphazard one. Dried skin of a viper, pulverized spiders, bats’ gristles 
appear in every medieval or Renaissance prescription book as drugs to cure impotence and women’s 
afflictions of one kind or another. All these are slimy, hairy, sticky creatures, unpleasant to touch and often 
arousing violent aversion. It is the sort of aversion that is described by psychoanalytic textbooks as a sexual 
neurosis. Snakes, snails, bats, and spiders also form a favourite bestiary of Freud’s theory of dreams. Oberon 
orders Puck to make the lovers sleep that kind of sleep when he says: 

... lead them thus 
Till o’er their brows death-counterfeiting sleep 
With leaden legs and batty wings doth creep. 
[III. ii. 363-65) 

Titania’s fairies are called: Peaseblossom, Cobweb, Moth, Mustardseed. In the theatre Titania’s retinue is 
almost invariably represented as winged goblins, jumping and soaring in the air, or as a little ballet of German 
dwarfs. This sort of visual interpretation is so strongly suggestive that even commentators on the text find it 
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difficult to free themselves from it. However, one has only to think on the very selection of these names to 

realize that they belong to the same love pharmacy of the witches. 

I imagine Titania’s court as consisting of old men and women, toothless and shaking, their mouths wet with 
saliva, who sniggering procure a monster for their mistress. 

The next thing then she, waking, looks upon 
I Be it on lion, bear, or wolf, or bull. 
On meddling monkey or on busy ape. 
She shall pursue it with the soul of love. 
[III. i. 179-82] 

Oberon openly announces that as a punishment Titania will sleep with a beast. Again the selection of these 
animals is most characteristic, particularly in the next series of Oberon’s threats: 

Be it ounce or cat or bear, 
Pard, or boar with bristled hair ... 
[II. ii. 30-1] 

All these animals represent abundant sexual potency, and some of them play an important part in sexual 
demonology. Bottom is eventually transformed into an ass. But in this nightmarish summer night, the ass does 
not symbolize stupidity. From antiquity up to the Renaissance the ass was credited with the strongest sexual 
potency and among all quadrupeds was supposed to have the longest and hardest phallus. (pp. 224-27) 

The scenes between Titania and Bottom transformed into an ass are often played for laughs in the theatre. But 
I think that if one can see humour in this scene, it is the English kind of humour, "humeur noire" ["black 
comedy"], cruel and scatological, as it often is in [the works of Jonathan] Swift. 

The slender, tender, and lyrical Titania longs for animal love. Puck and Oberon call the transformed Bottom a 
monster. The frail and sweet Titania drags the monster to bed, almost by force. This is the lover she wanted 
and dreamed of; only she never wanted to admit it, even to herself. The sleep frees her from inhibitions. The 
monstrous ass is being raped by the poetic Titania, while she still keeps on chattering about flowers: 

TITANIA 
The moon, methinks, looks with a wat’ry eye; 
And when she weeps, weeps every little flower, 
Lamenting some enforced chastity. 
Tie up my love’s tongue, bring him silently 
[III. i. 198-201] 

Of all the characters in the play Titania enters to the fullest extent the dark sphere of sex where there is no 
more beauty and ugliness; there is only infatuation and liberation. In the coda of the first scene of the Dream 
Helena had already forecast: 

Things base and vile, holding no quantity, 
Love can transpose to form and dignity. 
[I. i. 232-33] 

The love scenes between Titania and the ass must seem at the same time real and unreal, fascinating and 
repulsive. They are to rouse rapture and disgust, terror and abhorrence. They should seem at once strange and 
fearful. 
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Come, sit thee down upon this now’ry bed, 
While I thy amiable cheeks do coy, 
And stick musk-roses in thy sleek smooth head, 
And kiss thy fair large ears, my gentle joy. 
[IV. i. 1-4] 

Chagall has depicted Titania caressing the ass. In his picture the ass is sad, white, and affectionate. To my 
mind, Shakespeare’s Titania, caressing the monster with the head of an ass, ought to be closer to the fearful 
visions of Bosch and to the grotesque of the surrealists. (pp. 228-29) 

The night is drawing to a close and the dawn is breaking. The lovers have already passed through the dark 
sphere of animal love. Puck will sing an ironic song at the end of Act III. It is at the same time a coda and a 
"song" to summarize the night’s experiences. 

Jack shall have Jill; Naught shall go ill; 
The man shall have his mare again, and all shall be well. 
[III. ii. 461-63] 

Titania wakes up and sees a boor with an ass’s head by her side. She slept with him that night. But now it is 
daylight. She does not remember ever having desired him. She remembers nothing. She does not want to 
remember anything. 

TITANIA 
My Oberon, what visions have I seen! 
Methought I was enamour’d of an ass. 

OBERON 

There lies your love. 

TITANIA 
How came these things to pass? 
O, how mine eyes do loathe his visage now! 
[IV. i. 76-9] 

All are ashamed in the morning: Demetrius and Hermia, Lysander and Helena. Even Bottom. Even he does 
not want to admit his dream: 

Methought I was--there is no man can tell what. 
Methought I was, and methought I had-- 
But man is but a patch’d fool if he will offer to say what methought I had. 
[IV. i. 207-11 ] 

In the violent contrast between the erotic madness liberated by the night and the censorship of day which 
orders everything to be forgotten, Shakespeare seems most ahead of his time. The notion that "life’s a dream" 
has, in this context, nothing of baroque mysticism. Night is the key to day! 

... We are such stuff 
As dreams are made on; ... 
[The Tempest, IV. i. 156-57] 
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Not only is Ariel an abstract Puck with a sad and thoughtful face; the philosophical theme of the Dream will 

be repeated in The Tempest, doubtless a more mature play. But the answers given by Shakespeare in A 

Midsummer Night’s Dream seem more unambiguous, perhaps one can even say, more materialistic, less bitter. 

The lunatic, the lover, and the poet 
Are of imagination all compact. 
IV. i. 7-8] 

The madness lasted throughout the June night. The lovers are ashamed of that night and do not want to talk 
about it, just as one does not want to talk of bad dreams. But that night liberated them from themselves. They 
were their real selves in their dreams, (pp. 233-35) 

Jan Kott, "Titania and the Ass’s Head," in his Shakespeare, Our Contemporary, translated by Boleslaw 
Taborski, 1964. Reprint by W. W. Norton & Company, 1974, pp. 213-36. 
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Between Fantasy and Reality 

In the first excerpt, George A. Bonnard’s principal thesis is that the worlds, fantastic and mundane, 
represented in the play, exist apart from each other, never meeting at any given point. In the second excerpt, 
Allardyce Nicoll asserts that the play clearly reflects the poet’s serious preoccupation with dreams and reality. 
In the final excerpt, David Richman discusses Shakespeare’s effective introduction of wonder into A 
Midsummer Night’s Dream. Language, the critic explains, is instrumental in creating wonderment, and the 
characters from the supernatural world identify themselves by their peculiar rhetorical devices and speech 
mannerisms. 

George A. Bonnard 

[In his discussion of A Midsummer Night’s Dream, Bonnard’s principal thesis is that the worlds, fantastic and 

mundane, represented in the play, exist apart from each other, never meeting at any given point. The 

inhabitants of the fairy world, the critic explains, are indeed ethereal in the sense that they lack true feelings 

and intelligence. But the dream world, Bonnard argues, although beyond the mortals’ comprehension, 

nevertheless strongly influences the entire realm of ordinary life. Although separated by a veritable social 

chasm, the Athenian aristocrats and the common players are all vulnerable to Oberon’s power by the very 

nature of their humanity. Yet this fairy kingdom is essentially a dream which appears whenever reason goes 

to sleep. Such illusions and dreams, Bonnard remarks, can be dangerous if they block our perception of 

reality, but there they nevertheless perform an important function in life, as the playwright eloquently 

demonstrates.] 

Shakespeare, as we all know, loved to bring together in the same play a variety of diverse and even 
incongruous elements. Of none of his plays is this truer than of A Midsummer Night’s Dream. It would be 
difficult to imagine a more fantastic combination of heterogeneous elements drawn from all kinds of sources. 
Chaucer gave him Theseus and Hippolyta and suggested the festivities that marked their wedding, as well as 
the idea of connecting with the story of the Duke of Athens and his fair captive another story of young men 
who are rivals in love. Ovid provided him with Pyramus and Thisbe. Out of a blend of classical 
reminiscences, notions derived from folklore, a literary and dramatic tradition he evolved his own fairy-world. 
To those borrowed elements he freely added others out of his personal experience. But whatever he chose to 
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use he altered to suit his purpose. His Theseus is wholly different from Chaucer’s. The love story of his young 
Athenians is a parody of the love story of Palamon and Arcite. Quince’s "Pyramus and Thisbe" is a ludicrous 
caricature of Ovid’s touching narrative. Oberon and Titania, elves and fairies, Puck himself are essentially 
different from the King and Queen and inhabitants of any traditional fairy land. And neither had Bottom and 
his friends exact prototypes in actual life nor was there ever such court performance of a play as theirs. The 
poet’s fancy holds undisputed sway over all his material. Whatever is, in the world of facts or fiction, is his to 
do what he likes with. But the originality of A Midsummer-Night’s Dream is not merely due to the manner in 
which Shakespeare used what he freely borrowed; it also lies in the combination itself of all those elements 
into a comedy. For there can be no doubt that he alone was responsible for bringing together the wedding of 
the Duke of Athens and the Queen of the Amazons, the story of young men in love with the same girl, the 
staging and acting of a tragedy by humble mechanics, and a fairy world. And he can hardly have done so 
merely for the sake of making sure that every one in his audience would be sure to get something to his taste, 
or simply because it amused him to concoct a successful hotch-potch. He must have had some definite 
purpose. To find out what that purpose may have been may not add to our enjoyment of the play. It may help 
us to a fuller understanding of it. I propose to try and bring it to light by briefly discussing first each of four 
main elements and then the structure of the comedy. 

Theseus, the Duke of Athens, and his captive Hippolyta whom he marries are no longer young people. As 
Oberon reminds Titania, Theseus has had a long and varied experience as a lover before conquering the 
Queen of the Amazons. And the long war Hippolyta has sustained against Theseus compels us to imagine her 
past her youth. There is something matter of fact about their union. There is no conventional love-making 
between them, they never even speak of their love. They remind us of Petruchio and Katharina in the latter 
part of The Taming of the Shrew. Not only do they stand for good honest human love shorn of any romantic 
nonsense, but what does Theseus tell his bride? 

Hippolyta, I wooed thee with my sword, 
And won thy love doing thee injuries. 
[I. i. 16-17] 

Could not Petruchio have addressed his wife in the same words? But one thing is certain: their deep 
happiness, the strong quiet joy they find in each other. Every word of Theseus bespeaks his satisfaction at 
having found a true mate at last, one that he feels sure will be a good wife to him, a helpful companion 
through life, one also that will know how to keep her place, as her silence proves when he discusses Hermia’s 
marriage with Egeus and the young lovers. Throughout that scene the Duke acts the sovereign judge of course 
and Hippolyta knows she has no business to interfere, which is not only tactful but highly sensible of her. And 
how full of common sense they are when they come upon the lovers asleep in the wood, when they watch the 
play performed in their honour! In fact, whenever they are present, the air we breathe is light, invigorating, 
and healthy; the atmosphere is clear, and in it all things appear in their true outlines and colours, in their due 
proportions and just relations; a wholly sane view of life seems to prevail. In their eyes, the fairy world does 
not exist. The King and Queen of the fairies may have come to Athens to bless their wedding: they are totally 
unaware of it. When they come to the wood with their hounds and huntsmen, their arrival is enough to restore 
sober reality to that scene of so many delusions, to chase all supernatural beings away. Neither Oberon, nor 
Titania nor the fairies, nor Puck can possibly meet them; they all vanish "into thin air"; and at the clear, shrill 
sound of the hunting-horns the lovers wake up, all their dreams at once dispelled. With Theseus and Hippolyta 
reality reasserts itself, and triumphs over a world from which reason had fled. But large-minded as he is, full 
of gentle forbearance for the limitations and absurdities of other people, the Duke is no enemy to imagination. 
He has no desire to suppress it or curb its activity, for he knows its value. He merely wishes it not to usurp the 
place of reality. For him there must be no confusion between its creations and the actualities among which we 
live. His outlook is as broad as can be, and eminently reasonable. Hippolyta’s is just as sensible, but narrower. 
Together they stand for experience, intelligent use of it, good sense and reason. 
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In full contrast to them, Shakespeare has placed his fairies, with their kingdom in that vague, dream-like East 
from which legends and myths and impossible stories seem to be forever coming, with their motion that takes 
no account of space and time, their love of the moon and her beams, their delight in the dusk and the twilight, 
that is in the season for dreams, whether one is awake or asleep. For the fairies are essentially the bringers of 
dreams to mortals, as Mercutio tells Romeo. And ... Shakespeare has given his fairies a character in harmony 
with their function. Just as in our dreams we lose all sense of responsibility, all moral impulse, so Oberon, 
Titania and all their subjects have no morality, no delicate feelings. Puck feels no compunction at the effects 
of his mischievousness, no sympathy for the affliction of the lovers: 

Shall we their fond pageant see? 
Lord, what fools these mortals be! ... 
Then will two at once woo one; 
That must needs be sport alone. 
[III. ii. 14-19] 

And again when Lysander and Demetrius, sword in hand, step aside to fight their quarrel out, and the comedy 
suddenly takes on a sinister aspect, Puck not only proclaims himself blameless but adds 

And so far am I glad it so did sort, 
As this their jangling I esteem a sport. 
[III. ii. 352-53] 

Or take Titania: on awaking from her delusion, she feels no regret, no shame; and there is no scene of 
reconciliation with her husband: her resentment makes her forsake him, and they make it up in a dance; there 
is no trace of a real feeling in her. And just as our fairies know no moral impulse, so they never think. They 
are exquisite, but brainless creatures. The means they use to exert their influence on men are strictly material: 
changing the lovers’ eyes, turning Bottom into an ass-headed monster, counterfeiting voices. Where they reign 
sense impressions, uncontrolled by reason or common sense, develop unchecked and fancy is allowed free 
play. No wonder that their life should be all given up to the pleasures of the senses. And because their senses 
must be for ever delighted, their desire is for all that is most choice, finest and pleasantest; singing and 
dancing best expresses their unchanging mood of thoughtless happiness. Were it not for that sense of beauty, 
they would form but an ugly little world, what with their heartlessness, their moral insensitiveness, their 
thorough materialism, their lack of brains. But their instinctive love of whatever pleases their delicate senses, 
their natural association with flowers and butterflies, nightingales and glow-worms, their hostility towards all 
repulsive creatures, spiders and bats, snakes and black-beetles, redeem them in our eyes and lend them a 
power of enchantment from which there is no escape. Still the atmosphere in which they live and move is, to 
men in their senses, disquieting, even oppressive. All the laws, moral and material, that govern the world of 
reality, have no existence in the dream-world of the fairies. In it therefore we no longer know where we are, 
we have lost our bearings, our sense of being in harmony with our eyes and lend them a power of 
enchantment from which there is no seem to hover on the brink of lunacy, we feel that at any moment some 
irresistible delusion, some overpowering image may seize hold on us. Helpless in the grip of lawless fancy, 
we feel driven here and there ... until Theseus and Hippolyta, models of human dignity, arrive unexpectedly 
and, by their mere presence, deliver us of the "nothings" that were tormenting us, and we can exclaim with 
Demetrius 

These things seem small and undistinguishable 
Like far-off mountains turned into clouds. 
[IV. i. 187-88] 

Dreams, says Mercutio, 
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are the children of an idle brain, 
Begot of nothing but vain fantasy, 
Which is as thin of substance as the air 
And more inconstant than the wind. 
[Romeo and Juliet, I. iv. 97-100] 

At no point do they really meet. But the two pairs of lovers and the simple-minded artisans waver between 
them and fall under the influence now of the one and now of the other. Sound sense and the delusions born of 
vain fantasy struggle for the possession of their souls, and in this they are alike. 

But in every other respect how far apart the lovers and the hard-handed men, Bottom and his companions, 
appear to be. The lovers belong to the upper ranks of Athenian society; Hermia’s father, Egeus, is admitted to 
the ducal presence whenever he likes, and addresses Theseus almost like an equal; the young man whom he 
wishes his daughter to marry is one of those young men whose doings cannot leave the sovereign indifferent; 
the Duke who had heard of Demetrius’ breach of faith with Helena had meant to speak to him about it; and no 
one thinks of disputing Lysander’s claim to be as well derived, as well possessed [I. i. 99-100] as his rival; 
they are courtiers all. After delivering his sentence on Hermia, Theseus bids Egeus and Demetrius come along 
with him. I must employ you in some business ... and co@r with you [I. i. 124-25]. No wonder therefore that 
Egeus should be in attendance on the Duke when, on the morning of his wedding-day, he goes hunting with 
his bride, that the two couples, at Theseus’ order, should be married in the same temple and at the same time 
as he and Hippolyta. Peter Quince and his friends stand at the other extremity of the social scale. Weaver, 
bellows-mender, tailor, tinker, theirs is the humblest class of respectable citizens. Between them and the court 
circles there is a gulf. Listen to Snug the joiner rushing in to tell the others that the Duke is coming from the 
temple: Masters, he exclaims, the Duke is coming from the temple, and there is two or three lords and ladies 
more married [IV. ii. 15-16]. His excitement is that of one whose only source of information is public rumour. 
And when they hear their play has been chosen and they must perform it before the Court, they tell one 
another, in a highly perturbed state of mind in which dismay mixes with elation, not to forget to put on clean 
linen, and Bottom adds: And, most dear actors, eat no onions, nor garlic, for we are to utter sweet breath [IV. 
ii. 42-3]. Clearly garlic and onions are articles of daily consumption with them, and clean linen an unusual 
experience. This contrast between the lovers and the artisans as regards their social status is carried out in 
their speech. Lysander and Demetrius, Hermia and Helena, are always made to use verse and even rhymed 
verse--they use blank verse when their feelings are roused--they are fond of conceits and quibbles, of delicate 
images, many of them exquisite poetry. Their language is the outcome of a refined education. Bottom, on the 
opposite, uses prose, in spite of his pretensions; for he is fond of big words, of words smacking of books and 
learning; but he neither knows their true form nor exactly what they mean, and his ridiculous misuse of them 
is evidence of his illiteracy. And his companions naturally speak good simple English prose. 

But however different they may be, our young aristocratic lovers and our poor mechanics all suffer from 
delusions. Imagination or fantasy makes fools of them all. They all enter the dream-world of the wood where 
the fairies have them at their mercy. But it is not by mere chance that they fall under their baneful influence. 
They are partly responsible for their misfortunes. For what is our poor uneducated artisans’ ambition to act a 
play, and act it in the presence of the Duke, but clear evidence that, for the time being, they have lost their 
common sense? What is Bottom making of himself if not an ass when he confidently proposes to take all the 
main parts in the tragedy? And as to the lovers, is not love and fancy one and the same thing in their eyes? 

What the brief examination of the four main elements of which our comedy is composed is perhaps enough to 
suggest, namely that the poet did not bring them together without some other purpose than merely to please 
his audience, an analysis of the structure of the play may bring out more plainly. As its title implies, A 
Midsummer-Night’s Dream is a dream, such a dream as one might dream on the very night when, according to 
popular superstition, every one was more or less threatened with lunacy. But it is not altogether a dream. It 
neither begins nor ends as such. It begins in a world in which people are not only wide awake, but quite 
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normal and it ends in the same matter-of-fact atmosphere. There is a definite entrance into the dream-world, 
and a no less definite coming out of it. Before we enter it, we are in the everyday world of realities to which 
the whole of the first act belongs. Still there already one is aware of a deviation from what might be called the 
straight line of common sense. So long as they are in the presence of Theseus and Hippolyta, how 
clear-headed, single-minded and sensible Hermia is, how reasonable Lysander, protesting of their right to get 
married against Egeus’ wish. Has not their attitude convinced the Duke that theirs is the kind of love that 
should not be opposed? What is the "private schooling" he says he has for both Egeus and Demetrius if not 
some remonstrance by which he means to persuade them to give up their foolish opposition? Does he not, by 
ordering them to come away with him, leave the lovers together free to plan their escape? But as soon as 
Hermia and Lysander find themselves alone, imagination reasserts its power over them and they prettily 
expatiate on the misfortunes that are bound to cross the course of true love, and decide to elope. Our grip on 
the actual seems to get loose. And this impression is deepened when suddenly Helena appears, complaining of 
her lover’s faithlessness; she it is that, in some of the most significant lines of the play, identifies love with 
imagination, the power to turn things into what they are not, the power that deprives one of all judgment: 

Things base and vile, holding no quantity 
Love can transpose to form and dignity. 
Love looks not with the eyes, but with the mind: 
And therefore is winged Cupid painted blind. 
Nor hath Love’s mind of any judgment taste ... 
[I. i. 232-36] 

In the next scene, in Quince’s little house where his friends have all met to receive their parts, we are still in 
wholly real surroundings, most realistically suggested. But how strongly does fantasy sway our amateur 
players ! Of their ability to act as well as the best professionals they have not the slightest doubt. Bottom in 
particular is already living in a world of dreams and delusions. So that, when the end of the first act is reached, 
we are ready to leave the world we know and enter another. And that other world is at once ushered in by the 
meeting and the dialogue of Puck and a Fairy. From this moment and throughout the long night that follows 
we remain in that strange unreal world where everything is different from what we are used to. We are in a 
wood, the wood that Lysander and Hermia were to cross on their way to the old dowager aunt’s house, the 
wood that the Athenian artisans had chosen as a quiet convenient place for their rehearsal, a real wood 
therefore, not far from Athens and the palace of the most reasonable of sovereigns--but the Fairies have taken 
possession of it and changed it into a haunted wood. Time within it is no longer what it is outside it: a few 
hours of a single night is all that lovers and mechanics seem to be there; but for them, so long as they are the 
victims of delusions, time indeed has stopped and when sanity is restored to them, we find that for Theseus 
and Hippolyta four days have elapsed. Just as the physical law of time is suspended in this dream-world, so 
has it nothing to do with measurable space: the wood has become illimitable; for the poor mortals that enter it, 
there is no coming out; they wander in it endlessly and never find an issue; they roam or rush hither and 
thither in it, only to lie down in the end, unutterably weary, and lose all consciousness in sleep. For the 2nd 
Act, the 3rd and the beginning of the 4th, that place outside time and space is the sole scene of the action, and 
whatever happens in that central part of the play can only be understood in reference to its illusory character. 
When Demetrius, pursued by Helena, mad, as he himself says, because he has long and vainly sought for 
Hermia and Lysander, wood within this wood [II. i. 192],--is not this quibble more than a mere pun?--appears 
at last, Oberon is present though invisible to them, and we cannot but connect his presence with their utterly 
unreasonable behaviour. Likewise, in the next scene, Lysander and Hermia seem to labour under some 
baneful influence; they have lost their way and rest they must. On awaking from his sleep, his eyes anointed 
by Puck with the juice of Love-in-idleness [II. i. 168], Lysander sees Helena and at once falls in love with her, 
forgetting Hermia. And like many a victim of delusion, he is fully persuaded that he is acting most 
reasonably: 
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The will of man is by his reason swayed 
And reason says you are the worthier maid... 
Reason becomes the marshal to my will, 
And leads me to your eyes ... 
[II. ii. 115-21] 

When it is the turn of the small band of Athenian artisans to come under the spell of the enchanted wood, they 
bring with them at first a breath of fresh air from the normal world. Their homely manners, their naive 
discussion of the problems of staging they must solve seem to dispel the distracting atmosphere in which 
Hermia has just dreamt her fearful dream and woke up to find it true. For a while they do not attract the 
fairies’ attention. The rehearsal begins ... and Bottom undergoes his monstrification. The dream-world, in the 
person of Puck, has suddenly reasserted itself. Frightened out of their wits, the simple-minded artisans scatter 
in all directions, while Bottom, alone unconscious of the accident which has turned him into an ass, wonders 
at their flight. He is the chief victim of Puck. And rightly so. For what is he when he advises Quince to 
explain in a prologue that they will do no harm with their swords, and that Pyramus is not killed indeed [III. i. 
18-191], when he shows how easily Snug may prevent the lion he is to impersonate from frightening the 
ladies? What is Bottom the stage-manager who does his best to destroy all illusion, but an ass? For if it be 
foolish to be, like Lysander and Demetrius, the slaves of mere images, it is no less foolish to reduce all life to 
a hard and narrow common sense. But ass-headed Bottom serves another purpose, too. He is used to 
emphasize the idea of the power of love to lead one astray by making things seem what they are not, that idea 
that Helena had expressed earlier in the play. Here it is the Queen of the Fairies herself, the mother of 
illusions, who is made to serve as an illustration of her own powers to seduce mortals: Titania, with her 
instinctive preference for whatever is most refined, most delicate, in love with the portly weaver, a rude 
unwashed fellow, the very antithesis of refinement and delicacy! 

And now what with Lysander pursuing Helena, Demetrius suddenly returning to his former love, Hermia 
doubly forsaken, Bottom transformed, Titania doting upon him, distraction reigns supreme in the haunted 
wood. How far such distraction can go is shown in the great scene of the 3rd Act, with the human passions in 
it rising to their climax in the deadly quarrel between the two young men, when the comedy assumes for a 
moment, as I said, almost a tragical aspect. But for a brief moment only, for Puck parts them, and sleep 
overcomes all the actors in that comedy of errors caused by the dotage of imaginary love. And in that sleep 
sense will be restored to them. The effect of Love-in-idleness will be corrected by anointing their eyes with 
Dian’s bud, love born of idle fancy replaced by love born of the heart, real enduring affection. With Oberon 
and Titania reconciled, the long night in the haunted wood comes to an end. The twittering of the morning 
lark is heard and in the growing light all the Fairies trip away in sober silence. At the sound of hunting-horns, 
Theseus and Hippolyta arrive and with them the world is fully restored to sanity. The lovers awake and their 
long errors appear but as idle dreams to them, and they are soon able to appreciate the full absurdity of the fate 
of Pyramus and Thisbe. 

In the first Act, as we have seen, if owing to the Duke and his bride the outlook is generally healthy, normal 
and sensible, Lysander and Hermia, despite the genuineness of the love that unites them, still preserve 
romantic notions ultimately derived from the medieval idealisation of love, Demetrius suffers from a worse 
delusion and the artisans really live already in the dream-world of those who, unaware of their limitations, are 
guilty of presumptuousness and are likely to make fools of themselves. In the last Act, with Demetrius cured 
of his sickness--the word is his--and married to Helena, with Lysander and Hermia man and wife, all trace of 
romantic nonsense has disappeared from the relations of the lovers towards one another. They have become 
sensible creatures as Theseus and Hippolyta were from the first. Reality has triumphed over unreality, the 
world of facts over the world of dreams, the right sort of love that leads to its natural consummation in 
marriage over the delusions of youthful fancy, a clear and firm apprehension of the actualities among which 
we must live over the vagaries of uncontrolled imagination. But if sense thus celebrates its victory over 
nonsense, illusions, dreams, fancies of all kinds cannot be suppressed but will sprout again and proliferate on 
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the slightest provocation. Let cool reason go to sleep, and there they are again. After our mortals have gone to 

bed, the Fairies reappear, and in the dark hall of the ducal palace dimly lighted by the glow of the wasted 

brands on the hearth, hold their revels. But they have not come without a definite purpose: they will bless the 

house and all its inmates. For if illusions and dreams and fancies can be harmful when they stand between 

man and reality, hindering him from seeing it, they are a blessing too, and Bottom the weaver would be a poor 

miserable creature if he could never leave his loom and believe himself a wonderful actor, and if they were 

not a blessing the poet would never have written A Midsummer-Night’s Dream to bring home to us his 

conviction that they should not be mistaken for reality, to weigh, as it were, the rival claims of imagination 

and sober vision and decide in favour of the latter while giving the former its due. (pp.68-79) 

George A. Bonnard, "Shakespeare’s Purpose in A Midsummer-Night’s Dream, "in Shakespeare Jahrbuch, Vol. 

92, 1956, pp. 268-79. 

Allardyce Nicoll 

[A Midsummer Night’s Dream, according to Nicoll, clearly reflects the poet’s serious preoccupation with 

dreams and reality. Shakespeare’s view of the problem of being and appearance, this critic maintains, is far 

from superficial, since he does not approach it as a paradox to be overcome. "Appearance and reality 

interplay in [A Midsummer Night’s Dream] like two themes in a symphony, rising and falling, changing 

shape, momentarily coalescing and then, once more separate, producing contrapuntal music. "But 

Shakespeare, Nicoll contends, for all his delight in ambiguities, approaches the puzzling world of fantasy in a 

level-headed manner. Nicoll concludes that the poet’s common sense, which is represented by Bottom, 

"embraces the imagination as well as the ordinary real."] 

The lyrical sonnet-like verse of Romeo and Juliet becomes more happily allied to content and mood in A 

Midsummer Night’s Dream. This, the first of Shakespeare’s great comedies, presents itself to us as a kind of 

amalgam of much that had gone before. The lovers’ changing affections give us the situation caused by 

Proteus’ inconstancy [in The Two Gentlemen of Verona]; the maze of errors reminds us of the comedy of that 

name, and even the world of Titania is anticipated there in Dromio’s 

O for my heads! I cross me for a sinner. 
This is the fairy land. O spite of spites! 
We talk with goblins, owls and sprites. 
[The Comedy of Errors, II. ii. 188-90] 

For the idea of the burlesque play-within-the-play Shakespeare turns to the masque of the worthies in Love’s 
Labour’s Lost, and perhaps even Romeo and Juliet inspires the choice of the Pyramus and Thisbe theme. It is 
all a tissue of earlier material, and all magnificently new spun. Within the framework provided by Theseus 
and Hippolyta are set the four lovers, the artisans and the fairies, all bound together by the theme of errors. 
Through the forest the lovers blunder their distracted way, the artisans not only rehearse a playlet of errors but 
themselves are carried into the maze. Oberon in his wisdom tries to set things right and only succeeds in 
making confusion worse confounded, while for Puck the creating of error is his spirit food. 

Here Shakespeare first clearly introduces another of his potent preoccupations--the concept of dream and 
reality; and with it he first boldly sets forth the contrast between seeming and being. From both, much of the 
inner quality of his later dramas, both comic and tragic, was to arise; both were to be the very stuff of his 
double vision, of his common-sense view of life, of his identification with the force of Nature. Appearance 
and reality interplay in these dramas like two themes in a symphony, rising and falling, changing shape, 
momentarily coalescing and then, once more separate, producing contrapuntal music. Nothing in this world of 
Shakespeare’s is so simple as at first glance it may appear. Gently the moonlight falls on us, and we think of 
the moon beloved of lovers; yet for Shakespeare the gentle loving moon is not all. If we hear Hippolyta, 
dreaming of her marriage to Theseus, saying 
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And then the moon, like to a silver bow 
New-bent In heaven, shall behold the night 
Of our solemnities, 
[I. i. 9-11] 

we listen also to Theseus’ chanting faint hymns to the cold fruitless moon and to Titania’s 

Therefore the moon, the governess of floods. 
Pale in her anger, washes all the air. 
That rheumatic diseases do abound. 
[II. i. 103-05] 

Like the lovers themselves we can but guess and wonder: 

Demetrius: These things seem small and indistinguishable. 
Like far-off mountains turned into clouds. 
Hermia: Methinks I see these things with parted eye. 
When everything seems double ... 
Demetrius: Are you sure That we are awake? 
It seems to me That yet we sleep, we dream. 
[IV. L 187-94] 

It is almost as though Shakespeare were deliberately invoking in these words the mood with which he wishes 
to invest us as we listen to his play--and perhaps that is precisely what he is attempting. His epilogue, at least, 
is consciously designed. 

If we shadows have offended. 
Think but this, and all is mended-- 
That you have but slumber’d here, 
While these visions did appear. 
And this weak and idle theme 
No more yielding but a dream. 
[V. i. 423-28] 

Yet the theme is not so idle, after all: looked at carefully it clearly shows the maturing Shakespeare at work. 
Various critics have pointed out that in Theseus we have, as it were, a level-headed commentator on the 
action, one who is never likely to mistake a bush for a bear. Beyond this, however, we must certainly go. We 
have just seen Oberon and Titania, and it is precisely these characters whose very existence Theseus would 
deny; we have just seen young lyric love, uniting with Nature’s force, triumph over man-made law, and it is 
precisely lyric love that Theseus would reject. Besides Theseus there is another level-headed 
character--Bottom; but Bottom has a fairy’s kisses on his lips. Shakespeare’s level-headedness, his sublime 
common sense, cannot be restricted within the ring of Theseus’ practicality: it embraces the imagination as 
well as the ordinary real. (pp. 104-06) 

Allardyce Nicoll, "Man and Society," in his Shakespeare, Methuen & Co. Ltd., 1952, pp. 100-32. 

David Richman 

[Richman discusses Shakespeare’s effective introduction of wonder into A Midsummer Night’s Dream. 

Language, the critic explains, is instrumental in creating wonderment, and the characters from the 

supernatural world identify themselves by their peculiar rhetorical devices and speech mannerisms. The 

obviously tragic element in the play, Richman observes, is the powerful, potentially devastating, rage 
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underlying the conflict between Oberon and Titania, a dream world confrontation with possibly dire 

consequences for the denizens of ordinary reality. In Richman’s opinion, no director captures the sense of 

wonder, power, and tragic rage better than Peter Brook, whose 1970 production of A Midsummer Night’s 

Dream expanded the feeling of wonder--natural in the dream realm--so it could affect the mortals in the play 

and even the audience.] 

[The] introduction of wonder into comedy is not original with Shakespeare. Elements of the marvelous can be 
found as far back as Aristophanes, preeminently in The Birds, and indeed can be traced even further back to 
the origins of comedy in ritual. In the relatively recent past of his own country, Shakespeare can find works 
for the stage that combine the comic with the wondrous, namely the medieval miracle plays and moralities. 
His immediate forerunners in comedy, [John] Lyly, [George] Peele, [Robert] Greene, and many lesser writers, 
often mix elements of the supernatural into their comedies. Although none of them evokes the sort of wonder 
that Shakespeare evokes in Twelfth Night, it can be argued that Peele, in The Old Wives’ Tale, and Greene, in 
Friar Bacon and Friar Bungay, are making serious attempts. (pp. 94-5) 

[Shakespeare’s] attempts to weave wonder into comedy reach their first complete success in A Midsummer 
Night’s Dream. The play is remarkable for many qualities, not the least of which is verse that gives full 
expression to the marvels the dramatist represents. The king and queen of Fairyland astonish their spectators 
with their language as well as their power. Titania’s attendants and even Puck are creatures of a different order 
from the contending sovereigns of fairyland, and the difference should be made clear in production. In 
Shakespeare’s time Oberon was played by an adult actor, Titania by the star boy, and the other fairies by 
children of lesser abilities. In a 1978 [Royal Shakespeare Company] production the attendant fairies were 
puppets, and in Peter Brook’s famous production, as well as in several others not so well known, all the fairies, 
including Oberon, became trapeze artists. 

The manner in which the fairies’ verse contrasts with the verse of their king and queen suggests differences of 
degree and kind. The fairies and Puck characteristically speak in tetrameter or pentameter couplets. They exult 
in and exalt the diminutive. Their verse is full of dewdrops, cowslips, long-legged spinners, and hedgehogs. 
The mischiefs in which Puck delights are typically farcical pranks--tempting lusty horses, humiliating old 
ladies, or spoiling the beer. Oberon and Titania speak mostly in blank verse that grows ever more majestic. In 
describing and enacting their continuing quarrel, the king and queen make clear that their discord is reflected 
in all sublunary nature. Shakespeare is here varying a rhetorical device that he uses throughout his career. But 
Titania and Oberon are not mortals like Romeo or Richard II, who imagine all nature to be participating in 
their grief and rage. Rather these are the very spirits of nature, the originals of natural turbulence. What they 
describe is not an imagined but an actual result of their anger. 

To express this turbulence, the playwright gives Oberon and Titania verse that employs striking rhythmic and 
figurative resources. The ear encounters inverted iambs and spondees, which force strongly stressed syllables 
into direct alignment with each other. There is also frequent enjambment and a flexible use of the caesura, 
which occurs often in the middle of a foot and occasionally in the middle of an inverted foot. The rhythm of a 
line like "Fall in the fresh lap of the crimson rose" [II. i. 108] has a two-fold effect: the juxtaposition of 
strongly stressed syllables forces the speaker to retard; accented syllables and the caesura, all occurring in 
surprising places, create an impression of emotional agitation. Moreover, the prosopopoeia [personification] 
and antonomasia [substitution of an epithet for a proper name] in these speeches invest the unseasonal 
prodigies with human passion and torment: 

The human mortals want their winter here; 
No night is now with hymn or carol blest; 
Therefore the moon, the governess of floods, 
Pale in her anger, washes all the air. 
That rheumatic diseases do abound. 
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And thorough this distemperature we see 
The seasons alter: hoary-headed frosts 
Fall in the fresh lap of the crimson rose; 
And on old Hiems’ thin and icy crown 
An odorous chaplet of sweet summer buds 
Is, as in mockery, set. The spring, the summer, 
The childing autumn, angry winter, change 
Their wonted liveries; and the mazed world, 
By their increase, now knows not which is which. 
And this same progeny of evils comes 
From our debate, from our dissension; 
We are their parents and original. 
[II. i. 101-17] 

A key to Titania’s speech can be found in a word near its end that Shakespeare typically charges with many 
meanings. The fairy queen speaks of "the mazed world," calling to mind her earlier reference to "the quaint 
mazes in the wanton green" [II. i. 99]. The world in its confusion has become literally and figuratively a maze, 
a labyrinth in which no right path can be found. But the word takes on also its second sense of, "amazed," that 
is, astonished, struck with wonder by the alterations. The speech in performance will stand or fall on the 
actress’s ability to convince the audience of her character’s astonishment and shame that she and Oberon are 
damaging the natural world. To be sure, they are engaged in a farcical love-brawl, but love that is capable of 
such effects is a great and terrible passion that evokes a Sidneyan admiration. The rage and power of Oberon 
and Titania stir potentially tragic responses. Peter Brook’s recognition and manipulation of these responses 
may constitute his famous production’s greatest achievements. 

No Shakespearean comedy offers wider scope to the imagination of directors, designers, and actors, and in no 
Shakespearean comedy is it more necessary to observe Bruno Walter’s admonition to select from among the 
limitless imaginative possibilities those essential to the play as a whole. Although many of the play’s scenes 
require spectacular visual display and startling or hilarious stage business, the second-act quarrel between 
Oberon and Titania must guide the audience to focus on language and passion. The director’s principal 
responsibility in this scene is to find actors who possess the talent to speak verse with beauty and power. 
Having found and worked with such actors, the director must insure that the scenery, lighting, and costumes 
aid the spectators’ response without competing for their attention. 

Peter Brook notes that certain of Shakespeare’s scenes--most often the prose scenes---can be "enriched by our 
own invention. The scenes need added external details to assure them of their fullest life." But Brook warns 
that passages in verse require a different sort of treatment. 

Shakespeare needs verse because he is trying to say more, to compact together more meaning. 
We are watchful. Behind each visible mark on paper lurks an invisible one that is hard to 
seize. Technically, we now need less abandon, more focus, less breadth, more intensity. 

Surely no director has given the supernatural elements in A Midsummer Night’s Dream a fuller and more 
astonishing life than Peter Brook. Yet, true to his own dictum, Brook stilled his acrobatic fairies during 
Oberon’s great speeches, and Alan Howard delivered those speeches unforgettably. I cannot now read or hear 
"I know a bank where the wild thyme blows" [II. i. 249] without recalling Howard’s slow, deliberate cadences. 

But Brook did not adhere to his own doctrine in staging Titania’s speech. Sarah Kestelman was an intensely 
sensual Titania. Her crimson feather bed was the only object of color in the stark white brightly lit set. But she 
gave the impression that she was nothing more than a sexually indulged creature who was somehow 
responsible for creating the problem that the charming and authoritative Oberon had to solve. In an interview 
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for the New York Times, Brook discussed the 

most extraordinary, demonic notion of Oberon having his queen fornicate with a physically 
repellent object, the ass. And why does Oberon do it? Not out of sadism, anger or revenge, 
but out of genuine love. It is as though in a modern sense a husband secured the largest 
truck-driver for his wife to sleep with to smash her illusions about sex and to alleviate the 
difficulties in their marriage. 

This assessment of the couple’s marital relations was reflected in Brook’s staging of their quarrel. While 
Titania spoke, Oberon stroked her leg. His action commanded the audience’s attention, drawing it away from 
her words. To the spectators, she seemed to be merely talking about the weather while Oberon generated the 
scene’s true erotic power. The sense of natural turbulence growing out of the fairies’ domestic discord was 
lost. More important, Sarah Kestelman’s Titania was diminished into a creature of sensuality without power. 
The effect was astonishing, but it was astonishment different in kind and quality from the wonder that arises 
out of Titania’s verse. Brook’s production was ruled by its Oberon and its Puck, but Titania’s scenes were less 
enriched by a sense of her magnitude than they could have been. 

Something of the wonder that Titania’s words create remain with her throughout the play. Although she is 
bewitched into a ridiculous amour, she never fully loses her original stature. Funny as they are, there is a 
peculiar power in her scenes with Bottom. Much of this power is drawn from her speeches in the second act, 
and some of it accrues from the astonishing manner in which Oberon introduces the magic herb that will bring 
about her dotage. Like his consort, he employs striking rhythmic and figurative devices: 

Thou rememb’rest 
Since once I sat upon a promontory, 
And heard a mermaid on a dolphin’s back 
Uttering such dulcet and harmonious breath 
That the rude sea grew civil at her song, 
And certain stars shot madly from their spheres 
To hear the sea-maid’s music. 
[II. i. 148-54] 

Oberon invests the herb with the power of the musk he is describing. The playwright diverts attention from 
the fact that the fairy king is actually playing a rather petty and cruel practical joke on his wife. The diversion 
by no means mitigates the laughter that the trick will bring about, but it suggests that the device and its 
accompanying laughter contain elements of wonder. Although what happens to Titania is similar in kind to 
what happens to the quartet of human lovers, it is raised to a greater order of magnitude. 

Even the human lovers, foolish, passionate, and ridiculous in their pain, are not untouched by wonder. When 
Theseus’s huntsman wakes them after they have been released from their enchantments, they are still 
enraptured by the fading memory of the dream they have shared. "Methinks I see these things with parted eye, 
/ When everything seems double" [IV. i. 188-89]. "And I have found Demetrius like a jewel, / Mine own, and 
not mine own" [IV. i. 191-92]. Lysander’s line to Theseus suggests to directors and actors how all four lovers 
should speak and act in this scene: "My lord, I shall reply amazedly,/Half sleep, half waking" [IV. i. 146-47]. 
After the jangling couplets and farcical stage business of their protracted quarrel, the lovers’ quiet scene of 
awakening possesses a startling beauty. 

Even Bottom is moved to wonder after his fashion at his night’s adventures. Twisting Biblical phrases about 
the wondrous works of God, he lists the particular incapacities of the various human senses and faculties to 
conceive or report his vision. The speech is funny, but if the actor plays it quietly and convinces the audience 
of the character’s genuine amazement, wonder will mix with the laughter. Bottom realizes that his dream is 
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good enough to be made into a ballad to grace the end of the tragedy that he and his companions plan to 
perform at the duke’s wedding. What better thing can come at the end of a tragedy than something that moves 
wonder? 

All five of the humans whose lives have been touched by love-in-idleness sense that they have traveled to 
terrain that lies on the far side of reason. Theseus maps and then dismisses this terrain in his famous speech 
toward the play’s end. But that speech takes on reverberations for the audience that go beyond his conscious 
intentions because the spectators have seen and dwelt for a time with the fairies, and he has not. Even in 
Brook’s production, in which Theseus dreamed himself into Oberon, Alan Howard’s Theseus gave the 
impression that his conscious mind was tendering a stringent warning to his half-conscious fantasies. The rich 
counterpoint between Theseus’s skepticism and the spectators’ memory of the magic can be strengthened in 
production if, while the actor is talking urbanely about lovers and madmen, his bearing and movement recall 
those of Oberon and the lighting subtly reminds the audience of the haunted grove. 

Albertus Magnus asserts that wonder can be called forth in one who is in suspense as to a cause, the 
knowledge of which will make him know instead of wonder. It follows from this assertion that reason can 
dispel wonder. If reason finds out the cause of a seeming miracle, then reactions proper to a miracle are no 
longer either necessary or possible. As Guildenstern argues in Tom Stoppard’s play [Rosencrantz and 
Guildenstern Are Dead]--which owes more than its plot to Shakespeare--the miraculous unicorn shrinks to a 
horse with an arrow in its forehead. Now Theseus is using his reason with just such an intent when he ascribes 
the lovers’ wonder to their amorous fancies. But Hippolyta speaks for the audience’s larger experience when 
she raises a caveat that Theseus never answers: 

But all the story of the night told over 
And all their minds transfigur’d so together 
More witnesseth than fancy’s images, 
And grows to something of great constancy 
But howsoever strange and admirable. 
[IV. i. 23-7] 

Her last word.., makes clear that she partakes of the lovers’ wonder. The playwright contrives his action and 
his verse so that the spectators share her response. (pp. 97-102) 

David Richman, "Introduction: Wonder," in his Laughter, Pain, and Wonder: Shakespeare’s Comedies and 

the Audience in the Theater, University of Delaware Press, 1990, pp. 89-120. 
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Language and Poetry 

The immense expanses created by Shakespeare’s extraordinary poetic imagination, Mark Van Doren asserts in 
this selection, are vast enough to house the fairy realms and the world of ordinary reality, including all the 
peculiar manifestations of either place. 

Mark Van Doren 

[The immense expanses created by Shakespeare’s extraordinary poetic imagination, Van Doren affirms, are 

vast enough to house the fairy realms and the world of ordinary reality, including all the peculiar 
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manifestations of either place. The critic then examines the dramatist’s ability to describe the separate and 

often quite dissimilar regions of the play’s universe by drawing on the rich resources of poetry. Particularly in 

the supernatural sphere, Shakespeare’s descriptions reach a remarkable geographic precision and undeniable 

suggestiveness. Referring to the playwright’s depiction of both worlds, Van Doren further observes that the 

"poetry of the play is dominated by the words moon and water. "As a result of their enormous allusive 

potential, these images engender an entire network of interlocking symbols which greatly enrich the text. In 

Van Doren’s opinion, this fundamental poetic symbolism affects the entire universe of the play. "Moon, " Van 

Doren concludes, "water, and wetflowers conspire to extend the world of A Midsummer Night’s Dream until it 

is as large as all imaginable life. That is why the play is both so natural and so mysterious."] 

A Midsummer Night’s Dream shines like Romeo and Juliet in darkness, but shines merrily. Lysander, one of 

the two nonentities who are its heroes, complains at the beginning about the brevity of love’s course, and sums 

up his complaint with a line which would not be out of place in Romeo and Juliet: 

So quick bright things come to confusion. 

[L i. 149] 

This, however, is at the beginning. Bright will come to clarity in a playful, sparkling night while fountains 

gush and spangled starlight betrays the presence in a wood near Athens of magic persons who can girdle the 

earth in forty minutes and bring any cure for human woe. Nor will the woe to be cured have any power to 

elicit our anxiety. The four lovers whose situation resembles so closely the situation created in The Two 

Gentlemen of Verona will come nowhere near the seriousness of that predicament; they will remain to the end 

four automatic creatures whose artificial and pretty fate it is to fall in and out of love like dolls, and like dolls 

they will go to sleep as soon as they are laid down. There will be no pretense that reason and love keep 

company, or that because they do not death lurks at the horizon. There is no death in A Midsummer Night’s 

Dream, and the smiling horizon is immeasurably remote. 

Robin Goodfellow ends the extravaganza with an apology to the audience for the "weak and idle theme" [V. i. 

427] with which it has been entertained. And Theseus, in honor of whose marriage with Hippolyta the entire 

action is occurring, dismisses most of it as a fairy toy, or such an airy nothing as some poet might give a local 

habitation and a name [V. i. 17]. But Robin is wrong about the theme, and Theseus does not describe the kind 

of poet Shakespeare is. For the world of this play is both veritable and large. It is not the tiny toy-shop that 

most such spectacles present, with quaint little people scampering on dry little errands, and with small music 

squeaking somewhere a childish accompaniment. There is room here for mortals no less than for fairies; both 

classes are at home, both groups move freely in a wide world where indeed they seem sometimes to have 

exchanged functions with one another. For these fairies do not sleep on flowers. Only Hermia can remember 

lying upon faint primrose-beds [I. i. 215], and only Bottom in the action as we have it ever dozes on pressed 

posies [III. i. 162], The fairies themselves--Puck, Titania, Oberon--are too busy for that, and too hard-minded. 

The vocabulary of Puck is the most vernacular in the play; he talks of beans and crabs, dew-laps and ale, 

three-foot stools and sneezes [II. i. 42-57]. And with the king and queen of fairy-land he has immense spaces 

to travel. The three of them are citizens of all the universe there is, and as we listen to them the farthest 

portions of this universe stretch out, distant and glittering, like facets on a gem of infinite size. There is a 

specific geography, and the heavens are cold and high. 

Oberon. 

Thou rememb’rest 

Since once I sat upon a promontory, 

And heard a mermaid on a dolphin’s back 

Uttering such dulcet and harmonious breath 

That the rude sea grew civil at her song, 

And certain stars shot madly from their spheres, 
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To hear the sea-maid’s music? 

Robin. 
I remember. 
Oberon. That very time I saw, but thou couldst not, 
Flying between the cold moon and the earth, 
Cupid all arm’d. A certain aim he took 
At a fair vestal throned by the west, 
And loos’d his love-shaft smartly from his bow, 
As it should pierce a hundred thousand hearts; 
But I might see young Cupid’s fiery shaft 
Quench’d in the chaste beams of the watery moon, 
And the imperial votaress passed on, 
In maiden meditation, fancy-free. 
Yet mark’d I where the bolt of Cupid fell. 
It fell upon a little western flower ... 
Fetch me that flower, the herb I shew’d thee once ... 
Fetch me this herb; and be thou here again 
Ere the leviathan can swim a league. 

Robin. I’ll put a girdle round about the earth In forty minutes. 

[III. i. 148-76] 

The business may be trivial, but the world is as big and as real as any world we know. The promontory long 
ago; the rude sea that grew--not smooth, not gentle, not anything pretty or poetical, but (the prosaic word is 
one of Shakespeare’s best) civil; the mermaid that is also a sea-maid; the direction west; and the cold watery 
moon that rides so high above the earth--these are the signs of its bigness, and they are so clear that we shall 
respect the prowess implied in Robin’s speed, nor shall we fail to be impressed by the news that Oberon has 
just arrived from the farthest steep of India [II. i. 69]. 

Dr. [Samuel] Johnson and [William] Hazlitt copied [Joseph] Addison in saying that if there could be persons 
like these they would act like this. Their tribute was to the naturalness of Shakespeare’s supernature. [John] 
Dryden’s tribute to its charm: 

But Shakespeare’s magic could not copied be; 
Within that circle none durst walk but he 

has an identical source: wonder that such things can be at all, and be so genuine. The explanation is the size 
and the concreteness of Shakespeare’s setting. And the key to the structure of that setting is the watery moon 
to which Oberon so casually referred. 

The poetry of the play is dominated by the words moon and water. Theseus and Hippolyta carve the moon in 
our memory with the strong, fresh strokes of their opening dialogue: 

Theseus. Now, fair Hippolyta, our nuptial hour 
Draws on apace. Four happy days bring in 
Another moon; but, O, me-thinks, how slow 
This old moon wanes! She lingers my desires, 
Like to a step-dame or a dowager 
Long withering out a young man’s revenue. 
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Hlppolyta. Four days will quickly steep themselves in night; 

Four nights will quickly dream away the time; 

And then the moon, like to a silver bow 

New-bent in heaven, shall behold the night Of our solemnities. 

[Li. 1-11] 

This is not the sensuous, softer orb of "Antony and Cleopatra," nor is it the sweet sleeping friend of Lorenzo 
and Jessica. It is brilliant and brisk, silver-distant, and an occasion for comedy in Theseus’s worldly thought. 
Later on in the same scene he will call it cold and fruitless [1.73], and Lysander will look forward to 

Tomorrow night, when Phoebe doth behold 
Her silver visage in the watery glass, 
Decking with liquid pearl the bladed grass. 
[Li. 209-11 ] 

Lysander has connected the image of the moon with the image of cool water on which it shines, and hereafter 
they will be inseparable. A Midsummer Night’s Dream is drenched with dew when it is not saturated with rain. 
A film of water spreads over it, enhances and enlarges it miraculously. The fairy whom Robin hails as the 
second act opens wanders swifter than the moon’s sphere through fire and flood. The moon, says Titania, is 
governess of floods, and in anger at Oberon’s brawls has sucked up from the sea contagious fogs, made every 
river overflow, drowned the fields and rotted the green corn: 

The nine men’s morris is fill’d up with mud, 
And the quaint mazes in the wanton green 
For lack of tread are undistinguishable. 
[II. i. 98-100] 

Here in the west there has been a deluge, and every object still drips moisture. But even in the east there are 
waves and seas. The little changeling boy whom Titania will not surrender to Oberon is the son of a votaress 
on the other side of the earth: 

And, in the spiced Indian air, by night, 
Full often hath she gossip’d by my side, 
And sat with me on Neptune’s yellow sands, 
Marking the embarked traders on the flood. 
[II. i. 124-27] 

The jewels she promises Bottom will be fetched "from the deep" [III.i. 161]. And Oberon is addicted to 
treading seaside groves 

Even till the eastern gate, all fiery-red, 
Opening on Neptune with fair blessed beams, 
Turns into yellow gold his salt green streams. 
[III. ii. 391-93] 

So by a kind of logic the mortals of the play continue to be washed with copious weeping. The roses in 
Hermia’s cheeks fade fast "for want of rain" [I. i. 130], but rain will come. Demetrius "hails" and "showers" 
oaths on Helena [I. i. 245], whose eyes are bathed with salt tears [II. ii. 92-3]; and Hermia takes comfort in the 
tempest of her eyes [II. i. 131). 
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When the moon weeps, says Titania to Bottom, "weeps every little flower" [III. i. 199]. The flowers of A 
Midsummer Night’s Dream are not the warm, sweet, dry ones of Perdita’s garden, or even the daytime ones 
with which Fidele’s brothers will strew her forest grave [in The Winter’s Tale]. They are the damp flowers that 
hide among ferns and drip with dew. A pearl is hung in every cowslip’s ear [II. i. 15]; the little western flower 
which Puck is sent to fetch is rich with juice; and luscious woodbine canopies the bank of wild thyme where 
Titania sleeps--not on but "in" musk-roses and eglantine. Moon, water, and wet flowers conspire to extend the 
world ofA Midsummer Night’s Dream until it is as large as all imaginable life. That is why the play is both so 
natural and so mysterious. 

Nor do its regions fail to echo with an ample music. The mermaid on the promontory with her dulcet and 
harmonious breath sang distantly and long ago, but the world we walk in is filled with present sound. 

Theseus. Go, one of you, find out the forester, 
For now our observation is perform’d, 
And since we have the vaward of the day, 
My love shall hear the music of my hounds. 
Uncouple in the western valley, let them go. 
Dispatch, I say, and find the forester. 
We will, fair queen, up to the mountain’s top 
And mark the musical confusion 
Of hounds and echo in conjunction. 

Hippolyta. I was with Hercules and Cadmus once, 
When in a wood of Crete they bay’d the bear 
With hounds of Sparta. Never did I hear 
Such gallant chiding; for, besides the groves, 
The skies, the fountains, every region near 
Seem’d all one mutual cry. I never heard 
So musical a discord, such sweet thunder. 

Theseus. My hounds are bred out of the Spartan kind. 
So flew’d, so sanded, and their heads are hung 
With ears that sweep away the morning dew; 
Crook-knee’d, and dew-lapp’d like Thessalian bulls; 
Slow in pursuit, but match’d in mouth like bells, 
Each under each. A cry more tuneable 
Was never holla’d to, nor cheer’d with horn, 
In Crete, in Sparta, nor in Thessaly. Judge when you hear. 
[IV. L 103-27] 

Had Shakespeare written nothing else than this he still might be the best of English poets. Most poetry which 
tries to be music also is less than poetry. This is absolute. The melody which commences with such spirit in 
Theseus’s fifth line has already reached the complexity of counterpoint in his eight and ninth; Hippolyta 
carries it to a like limit in the line with which she closes; and Theseus, taking it back from her, hugely 
increases its volume, first by reminding us that the hounds have form and muscle, and then by daring the 
grand dissonance, the mixed thunder, of bulls and bells. The passage sets a forest ringing, and supplies a play 
with the music it has deserved. 

But Shakespeare is still more a poet because the passage is incidental to his creation. The creation with which 
he is now busy is not a passage, a single effect; it is a play, and though this one contribution has been mighty 
there are many others. And none of the others is mightier than bully Bottom’s. 
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Bottom likes music too. "I have a reasonable good ear," he tells Titania. "Let’s have the tongs and the bones" 

[IV. i. 28-9]. So does he take an interest in moonshine, if only among the pages of an almanac. "A calendar, a 

calendar!" he calls. "Find out moonshine, find out moonshine" [III. i. 53-4]. When they find the moon, those 

Athenian mechanics of whom he is king, it has in it what the cold fairy moon cannot be conceived as having, 

the familiar man of folklore. Bottom and his fellows domesticate the moon, as they domesticate every other 

element of which Shakespeare has made poetry. And the final effect is parody. Bottom’s amazed oration 

concerning his dream follows hard upon the lovers’ discourse concerning dreams and delusions; but it is in 

prose, and the speaker is utterly literal when he pronounces that it will be called Bottom’s dream because it 

hath no bottom [IV. i. 216]. Nor is the story of Pyramus and Thisbe as the mechanics act it anything but a 

burlesque of Romeo and Juliet. 

O night, which ever art when day is not! ... 
And thou, O wall, O sweet, O lovely wall, 
That stand’st between her father’s ground and mine! 
Thou wall, O wall, 
O sweet and lovely wall. 
IV. i. 171-76] 

Shakespeare has come, even this early, to the farthest limit of comedy. The end of comedy is self-parody, and 
its wisdom is self-understanding. Never again will he work without a full comprehension of the thing he is 
working at; of the probability that other and contrary things are of equal importance; of the certainty that his 
being a poet who can do anything he wants to do is not the only thing to be, or the best possible thing; of the 
axiom that the whole is greater than the part--the part in his instance being one play among many thinkable 
plays, or one man, himself, among the multitude that populate a world for whose size and variety he with such 
giant strides is reaching respect. Bully Bottom and his friends have lived three centuries to good purpose, but 
to no better purpose at any time than the one they first had--namely, in their sublime innocence, their 
earthbound, idiot openness and charity of soul, to bring it about that their creator should become not only the 
finest of poets but the one who makes the fewest claims for poetry. (pp. 76-83) 

Mark Van Doren, "A Midsummer Night’s Dream," in his Shakespeare, Henry Holt and Company, 1939, pp. 
76-83. 
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Mythological Background 

In the first excerpt, Northrop Frye traces the literary sources of Shakespeare’s play, with particular emphasis 
on Classical--Greek and Roman--and early Elizabethan comedy. In the second excerpt, Frances Yates 
discusses the origins of Shakespeare’s fairy world, arguing that the "Elizabethan fairies are not ... 
manifestations of folk or popular tradition." 

Northrop Frye 

[Frye traces the literary sources of Shakespeare’s play, with particular emphasis on Classical--Greek and 

Roman--and early Elizabethan comedy. According to Frye, Shakespeare does not follow classical models 

closely, but relies instead on his English predecessors, especially in the treatment of supernatural elements. 

The critic then touches upon possible flattering references to Queen Elizabeth I in A Midsummer Night’s 

Dream, explaining that the references are purely textual, and that none of the characters can be associated 
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with the monarch. Frye also comments on the title of the play, observing that, as the medieval calendar had 

only three seasons, the eve of May Day, when the action of the comedy takes place, really is the middle of the 

summer, since that season starts in March. In his discussion of the fairy world, Frye identifies the poet’s 

sources in Classical, Celtic, Germanic, and Anglo-Saxon folklore and mythology. The dream world of the 

forest, Frye suggests, "has affinities with what we call the unconscious or subconscious part of the mind. "And 

only this part of our mind, Frye concludes, holds the key to this wonderful and mysterious play.] 

Elizabethan literature began as a provincial development of a Continent-centred literature, and it’s full of 
imitations and translations from French, Italian and Latin. But the dramatists practically had to rediscover 
drama, as soon as, early in Elizabeth’s reign, theatres with regular performances of plays on a thrust stage 
began to evolve out of temporary constructions in dining halls and courtyards. There was some influence from 
Italian theatre, and some of the devices in Twelfth Night reminded one spectator, who kept a diary, of Italian 
sources. There was also the influence of the half-improvised commedia dell’arte [Italian comedy of the 16th to 
the 18th centuries improvised from standardized situations and stock characters] .... Behind these Italian 
influences were the Classical plays from which the Italian ones partly derived. 

For tragedy there were not many precedents, apart from the Latin plays of Seneca, whose tragedies may not 
have been actually intended for the stage. Seneca is a powerful influence behind Shakespeare’s earliest 
tragedy, Titus Andronicus, and there are many traces of him elsewhere. In comedy, though, there were about 
two dozen Latin plays available, six by Terence, the rest by Plautus. These had been adapted from the Greek 
writers of what we call New Comedy, to distinguish it from the Old Comedy of Aristophanes, which was full 
of personal attacks and allusions to actual people and events. The best known of these Greek New Comedy 
writers was Menander, whose work, except for one complete play recently discovered, has come down to us 
only in fragments. Menander was a sententious, aphoristic writer, and one of his aphorisms ("evil 
communications corrupt good manners") was quoted by Paul in the New Testament. Terence carried on this 
sententious style, and we find some famous proverbs in him. such as "I am a man. and nothing human is alien 
to me." When we hear a line like "The course of true love never did run smooth" [I. i. 134] in A Midsummer 
Night’s Dream, familiar to many people who don’t know the play, we can see that the same tradition is still 
going strong. And later on, when we hear Bottom mangling references to Paul’s epistles, we may feel that 
we’re going around in a circle. 

New Comedy, in Plautus and Terence, usually sets up a situation that’s the opposite of the one that the 
audience would recognize as the "right" one. Let’s say a young man loves a young woman, and vice versa, but 
their love is blocked by parents who want suitors or brides with more money. That’s the first part. The second 
part consists of the complications that follow, and in a third and last part the opening situation is turned inside 
out, usually through some gimmick in the plot, such as the discovery that the heroine was kidnapped in 
infancy by pirates, or that she was exposed on a hillside and rescued by a shepherd, but that her social origin 
is quite respectable enough for her to marry the hero. The typical characters in such a story are the young man 
(adulescens), a heavy father (sometimes called senex iratus, because he often goes into terrible rages when 
he’s thwarted), and a "tricky slave" (dolosus seruus), who helps out the young man with some clever scheme. 
If you look at the plays of Moliere, you’ll see these characters over and over again, and the tricky servant is 
still there in the Figaro operas of Rossini and Mozart .... Often the roles of young man and young woman are 
doubled: in a play of Plautus, adapted by Shakespeare in The Comedy of Errors, the young men are twin 
brothers, and Shakespeare adds a pair of twin servants. 

In Shakespeare’s comedies we often get two heroines as well: we have Rosalind and Celia in As You Like It, 
Hero and Beatrice in Much Ado about Nothing, Olivia and Viola in Twelfth Night, Julia and Silvia in The Two 
Gentlemen of Verona, Helena and Hermia in this play. It’s a natural inference that there were two boys in 
Shakespeare’s company who were particularly good at female roles. If so, one seems to have been noticeably 
taller than the other. In As You Like It we’re not sure which was the taller one--the indications are 
contradictory--but here they’re an almost comic-strip contrast, Helena being long and drizzly and Hermia short 
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and spitty. 

Shakespeare’s comedies are far more complex than the Roman ones, but the standard New Comedy structure 
usually forms part of their actions. To use Puck’s line, the Jacks generally get their Jills in the end (or the Jills 
get their Jacks, which in fact happens more often). But he makes certain modifications in the standard plot, 
and makes them fairly consistently. He doesn’t seem to like plots that turn on tricky-servant schemes. He does 
have smart or cheeky servants often enough, like Lancelot Gobbo in The Merchant of Venice, and they make 
the complacent soliloquies that are common in the role, but they seldom affect the action. Puck and Ariel [in 
The Tempest] come nearest, and we notice that neither is a human being and neither acts on his own. Then 
again, Shakespeare generally plays down the outwitting and baffling of age by youth: the kind of action 
suggested by the title of a play of [Thomas] Middleton’s, A Trick to Catch the Old-One, is rare in 
Shakespeare. The most prominent example is the ganging up on Shylock in The Merchant of Venice that lets 
his daughter Jessica marry Lorenzo. Even that leaves a rather sour taste in our mouths, and the sour taste is 
part of the play, not just part of our different feelings about stage Jews. In the late romances, especially 
Pericles and The Winter’s Tale, the main comic resolution concerns older people, who are united or reconciled 
after a long separation. Even in this play, while we start out with a standard New Comedy situation in which 
lovers are forbidden to marry but succeed in doing so all the same, it’s the older people, Theseus and 
Hippolyta, who are at the centre of the action, and we could add to this the reconciling of Oberon and Titania. 

In the Roman plays there’s a general uniformity of social rank: the characters are usually ordinary 
middle-class people with their servants. The settings are also uniform and consistent: they’re not "realistic," 
but the action is normally urban, taking place on the street in front of the houses of the main characters, and 
there certainly isn’t much of mystery, romance, fairies, magic or mythology (except for farcical treatments of 
it like Plautus’s Amphitryon) ... [We know that the highbrows in Shakespeare’s time] thought that Classical 
precedents were models to be imitated, and that you weren’t writing according to the proper rules if you 
introduced kings or princes or dukes into comedies, as Shakespeare is constantly doing, or if you introduced 
the incredible or mysterious, such as fairies or magic. Some of Shakespeare’s younger contemporaries, notably 
Ben Jonson, keep more closely to Classical precedent, and Jonson tells us that he regularly follows nature, and 
that some other people like Shakespeare don’t. Shakespeare never fails to introduce something mysterious or 
hard to believe into his comedies, and in doing so he’s following the precedents set, not by the Classical 
writers, but by his immediate predecessors. 

These predecessors included in particular three writers of comedy, [George] Peele, [Robert] Greene and 
[John] Lyly. Peele’s Old Wives’ Tale is full of themes from folk tales; in Greene’s Friar Bacon and Friar 
Bungay the central character is a magician, and in his James IV, while there’s not much about the Scottish king 
of that name, there’s a chorus character called Oberon, the king of the fairies; in Lyly’s Endimion the main 
story retells the Classical myth of Endymion, the youth beloved by the goddess of the moon. These are 
examples of the type of romance-comedy that Shakespeare followed. Shakespeare keeps the three-part 
structure of the Roman plays, but immensely expands the second part, and makes it a prolonged episode of 
confused identity. Sometimes the heroine disguises herself as a boy; sometimes the action moves into a 
charmed area, often a magic wood like the one in this play, where the ordinary laws of nature don’t quite 
apply. 

If we ask why this type of early Elizabethan comedy should have been the type Shakespeare used, there are 
many answers, but one relates to the audience. A Midsummer Night’s Dream has the general appearance of a 
play designed for a special festive occasion, when the Queen herself might well be present. In such a play one 
would expect an occasional nattering allusion to her, and it looks as though we have one when Oberon refers 
to an "imperial votaress" in a speech to Puck. The Queen was also normally very tolerant about the often 
bungling attempts to entertain her when she made her progressions through the country, and so the emphasis 
placed on Theseus’s courtesy to the Quince company may also refer to her, even if he is male. But if there 
were an allusion to her, it would have to be nothing more than that. 
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Even today novelists have to put statements into their books that no real people are being alluded to, and in 
Shakespeare’s day anything that even looked like such an allusion, beyond the conventional compliments, 
could be dangerous. Three of Shakespeare’s contemporaries did time in jail for putting into a play a couple of 
sentences that sounded like satire on the Scotsmen coming to England in the train of James I, and worse 
things, like cutting off ears and noses, could be threatened. I make this point because every so often some 
director or critic gets the notion that this play is really all about Queen Elizabeth, or that certain characters, 
such as Titania, refer to her. The consequences to Shakespeare’s dramatic career if the Queen had believed 
that she was being publicly represented as having a love affair with a jackass are something we fortunately 
don’t have to think about. 

An upper-class audience is inclined to favour romance and fantasy in its entertainment, because the idealizing 
element in such romance confirms its own image of itself. And whatever an upper-class audience likes is 
probably going to be what a middle-class audience will like too. If this play was adapted to, or commissioned 
for, a special court performance, it would be the kind of thing Theseus is looking for at the very beginning of 
the play, when he tells his master of revels, Philostrate, to draw up a list of possible entertainments. One gets 
an impression of sparseness about what Philostrate has collected, even if Theseus doesn’t read the whole list; 
but however that may be, the Peter Quince play has something of the relation to the nuptials of Theseus that 
Shakespeare’s play would have had to whatever occasion it was used for. We notice that the reason for some 
of the absurdities in the Quince play come from the actors’ belief that court ladies are unimaginably fragile 
and delicate: they will swoon at the sight of Snug the joiner as a lion unless it is carefully explained that he 
isn’t really a lion. The court ladies belong to the Quince players’ fairyland: Shakespeare knew far more about 
court ladies than they did, but he also realized that court ladies and gentlemen had some affinity, as an 
audience, with fairyland. 

This play retains the three parts of a normal comedy that I mentioned earlier: a first part in which an absurd, 
unpleasant or irrational situation is set up; a second part of confused identity and personal complications; a 
third part in which the plot gives a shake and twist and everything comes right in the end. In the opening of 
this play, we meet an irrational law, of a type we often do meet at the beginning of a Shakespeare comedy: the 
law of Athens that decrees death or perpetual imprisonment in a convent for any young woman who marries 
without her father’s consent. Here the young woman is Hermia, who loves Lysander, and the law is invoked 
by her father, Egeus, who prefers Demetrius. Egeus is a senile old fool who clearly doesn’t love his daughter, 
and is quite reconciled to seeing her executed or imprisoned. What he loves is his own possession of his 
daughter, which carries the right to bestow her on a man of his choice as a proxy for himself. He makes his 
priorities clear in a speech later in the play: 

They would have stolen away, they would, 
Demetrius, 
Thereby to have defeated you and me: 
You of your wife, and me of my consent, 
Of my consent that she should be your wife. 
[IV. i. 156-59] 

Nevertheless Theseus admits that the law is what Egeus says it is, and also emphatically says that the law 
must be enforced, and that he himself has no power to abrogate it. We meet this situation elsewhere in 
Shakespeare: at the beginning of The Comedy of Errors, with its law that in Ephesus all visitors from 
Syracuse are to be beheaded, and in The Merchant of Venice, with the law that upholds Shylock’s bond. In all 
three cases the person in authority declares that he has no power to alter the law, and in all three cases he 
eventually does. As it turns out that Theseus is a fairly decent sort, we may like to rationalize this scene by 
assuming that he is probably going to talk privately with Egeus and Demetrius (as in fact he says he is) and 
work out a more humane solution. But he gives Hermia no loophole: he merely repeats the threats to her life 
and freedom. Then he adjourns the session: 
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Come, my Hippolyta--what cheer, my love? 
[I. i. 122] 

which seems a clear indication that Hippolyta, portrayed throughout the play as a person of great common 
sense, doesn’t like the set-up at all. 

We realize that sooner or later Lysander and Hermia will get out from under this law and be united in spite of 
Egeus. Demetrius and Helena, who are the doubling figures, are in an unresolved situation: Helena loves 
Demetrius, but Demetrius has only, in the Victorian phrase, trifled with her affections. In the second part 
we’re in the fairy wood at night, where identities become, as we think, hopelessly confused. At dawn Theseus 
and Hippolyta, accompanied by Egeus, enter the wood to hunt. By that time the Demetrius-Helena situation 
has cleared up, and because of that Theseus feels able to overrule Egeus and allow the two marriages to go 
ahead. At the beginning Lysander remarks to Hermia that the authority of Athenian law doesn’t extend as far 
as the wood, but apparently it does; Theseus is there, in full charge, and it is in the wood that he makes the 
decision that heads the play toward its happy ending. At the same time the solidifying of the 
Demetrius-Helena relationship was the work of Oberon. We can hardly avoid the feeling not only that 
Theseus is overruling Egeus’s will, but that his own will has been overruled too, by fairies of whom he knows 
nothing and in whose existence he doesn’t believe. 

If we look at the grouping of characters in each of the three parts, this feeling becomes still stronger. In the 
opening scene we have Theseus, Egeus, and an unwilling Hippolyta in the centre, symbolizing parental 
authority and the inflexibility of law, with three of the four young people standing before them. Before long 
we meet the fourth, Helena. In the second part the characters are grouped in different places within the wood, 
for the most part separated from one another. In one part of the wood are the lovers; in another are the 
processions of the quarrelling king and queen of the fairies; in still another Peter Quince and his company are 
rehearsing their play. Finally the remaining group, Theseus, Hippolyta and Egeus, appear with the sunrise. In 
the first part no one doubts that Theseus is the supreme ruler over the court of Athens; in the second part no 
one doubts that Oberon is king of the fairies and directs what goes on in the magic wood. 

In the third and final part the characters, no longer separated from one another, are very symmetrically 

arranged. Peter Quince and his company are in the most unlikely spot, in the middle, and the centre of 

attention; around them sit Theseus and Hippolyta and the four now reconciled lovers. The play ends; Theseus 

calls for a retreat to bed, and then the fairies come in for the final blessing of the house, forming a 

circumference around all the others. They are there for the sake of Theseus and Hippolyta, but their presence 

suggests that Theseus is not as supremely the ruler of his own world as he seemed to be at first. 

A Midsummer Night’s Dream seems to be one of the relatively few plays that Shakespeare made up himself, 

without much help from sources. Two sources he did use were tragic stories that are turned into farce here. 

One was the story of Pyramus and Thisbe from Ovid, which the Quince company is attempting to tell, and 

which is used for more than just the Quince play. The other was Chaucer’s Knight’s Tale, from which 

Shakespeare evidently took the names of Theseus, Hippolyta and Philostrate, and which is a gorgeous but 

very sombre story of the fatal rivalry of two men over a woman. So far as this theme appears in the play, it is 

in the floundering of Lysander and Demetrius after first Hermia and then Helena, bemused with darkness and 

Puck’s love drugs. [We know] of the relation of the original Pyramus and Thisbe story to Romeo and Juliet 

and the theme of the Knight’s Tale appears vestigially in that play too, in the fatal duel of Romeo and Paris. 

[We know] also of the role of the oxymoron as a figure of speech in Romeo and Juliet, the self-contradictory 

figure that’s appropriate to a tragedy of love and death. That too appears as farce in this play, when Theseus 

reads the announcement of the Quince play; 

Merry and tragical? Tedious and brief? 
That is hot ice, and wondrous strange snow! 
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How shall we find the concord of this discord? 
[v. i. 58-60] 

Why is this play called A Midsummer Night’s Dream? Apparently the main action in the fairy wood takes 

place on the eve of May Day; at any rate, when Theseus and Hippolyta enter with the rising sun, they discover 

the four lovers, and Theseus says: 

No doubt they rose up early to observe 
The rite of May. 
[IV. i. 132-33] 

We call the time of the summer solstice, in the third week of June, "midsummer," although in our calendars 
it’s the beginning of summer. That’s because originally there were only three seasons, summer, autumn and 
winter: summer then included spring and began in March. A thirteenth-century song begins "sumer is i-cumen 
in," generally modernized, to keep the metre, as "summer is a-coming in," but it doesn’t mean that: it means 
"spring is here." The Christian calendar finally established the celebration of the birth of Christ at the winter 
solstice, and made a summer solstice date (June 24) the feast day of John the Baptist. This arrangement, 
according to the Fathers, symbolized John’s remark in the Gospels on beholding Christ: "He must increase, 
but I must decrease." Christmas Eve was a beneficent time, when evil spirits had no power; St. John’s Eve was 
perhaps more ambiguous, and there was a common phrase, "midsummer madness," used by Olivia in Twelfth 
Night a play named after the opposite end of the year. Still, it was a time when spirits of nature, whether 
benevolent or malignant, might be supposed to be abroad. 

There were also two other haunted "eves," of the first of November and of the first of May. These take us 
back to a still earlier time, when animals were brought in from the pasture at the beginning of winter, with a 
slaughter of those that couldn’t be kept to feed, and when they were let out again at the beginning of spring. 
The first of these survives in our Hallowe’en, but May Day eve is no longer thought of much as a spooky time, 
although in Germany, where it was called "Walpurgis night," the tradition that witches held an assembly on a 
mountain at that time lasted much longer, and comes into Goethe’s Faust. In Faust the scene with the witches 
is followed by something called "The Golden Wedding of Oberon and Titania," which has nothing to do with 
Shakespeare’s play, but perhaps indicates a connection in Goethe’s mind between it and the first of May. 

In Shakespeare’s time, as Theseus’s remark indicates, the main emphasis on the first of May fell on a sunrise 
service greeting the day with songs. All the emphasis was on hope and cheerfulness. Shakespeare evidently 
doesn’t want to force a specific date on us: it may be May Day eve, but all we can be sure of is that it’s later 
than St. Valentine’s Day in mid-February, the day when traditionally the birds start copulating, and we could 
have guessed that anyway. The general idea is that we have gone through the kind of night when spirits are 
powerful but not necessarily malevolent. Evil spirits, as we learn from the opening scene of Hamlet are forced 
to disappear at dawn, and the fact that this is also true of the Ghost of Hamlet’s father sows a terrible doubt in 
Hamlet’s mind. Here we have Puck, or more accurately Robin Goodfellow the puck. Pucks were a category of 
spirits who were often sinister, and the Puck of this play is clearly mischievous. But we are expressly told by 
Oberon that the fairies of whom he’s the king are "spirits of another sort" [in. ii. 388], not evil and not 
restricted to darkness. 

So the title of the play simply emphasizes the difference between the two worlds of the action, the waking 
world of Theseus’s court and the fairy world of Oberon. Let’s go back to the three parts of the comic action: 
the opening situation hostile to true love, the middle part of dissolving identities, and the final resolution. The 
first part contains a threat of possible death to Hermia. Similar threats are found in other Shakespeare 
comedies: in The Comedy of Errors a death sentence hangs over a central character until nearly the end of the 
play. This comic structure fits inside a pattern of death, disappearance and return that’s far wider in scope than 
theatrical comedy. We find it even in the central story of Christianity, with its Friday of death, Saturday of 
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disappearance and Sunday of return. Scholars who have studied this pattern in religion, mythology and legend 
think it derives from observing the moon waning, then disappearing, then reappearing as a new moon. 

At the opening Theseus and Hippolyta have agreed to hold their wedding at the next new moon, now four 
days off. They speak of four days, although the rhetorical structure runs in threes: Hippolyta is wooed, won 
and wed "With pomp, with triumph and with revelling" [I. i. 19]. (This reading depends also on a reasonable, 
if not certain, emendation: "new" for "now" in the tenth line.) Theseus compares his impatience to the comedy 
situation of a young man waiting for someone older to die and leave him money. The Quince company 
discover from an almanac that there will be moonshine on the night that they will be performing, but 
apparently there is not enough, and so they introduce a character called Moonshine. His appearance touches 
off a very curious reprise of the opening dialogue. Hippolyta says "I am aweary of this moon: would he would 
change!" [V. i. 251], and Theseus answers that he seems to be on the wane, "but yet, in courtesy ... we must 
stay the time" [V. i. 254-55]. It’s as though this ghastly play contains in miniature, and caricature, the themes 
of separation, postponement, and confusions of reality and fantasy that have organized the play surrounding it. 

According to the indications in the text, the night in the wood should be a moonless night, but in feet there are 
so many references to the moon that it seems to be still there, even though obscured by clouds. It seems that 
this wood is a fairyland with its own laws of time and space, a world where Oberon has just blown in from 
India and where Puck can put a girdle round the earth in forty minutes. So it’s not hard to accept such a world 
as an antipodal one, like the world of dreams itself, which, although we make it fit into our waking-time 
schedules, still keeps to its own quite different rhythms. A curious image of Hermia’s involving the moon has 
echoes of this; she’s protesting that she will never believe Lysander unfaithful: 

I’ll believe as soon 
This whole earth may be bored, and that the moon 
May through the centre creep, and so displease 
Her brother’s noontide with th’Antipodes. 
[III. ii. 52-5] 

A modern reader might think of the opening of "The Walrus and the Carpenter." The moon, in any case, 
seems to have a good deal to do with both worlds. In the opening scene Lysander speaks of Demetrius as "this 
spotted and inconstant man" [I. i. 110], using two common epithets for the moon, and in the last act Theseus 
speaks of "the lunatic, the lover and the poet" [V. i. 7], where "lunatic" has its full Elizabethan force of 
"moonstruck." 

The inhabitants of the wood-world are the creatures of legend and folk tale and mythology and abandoned 
belief. Theseus regards them as projections of the human imagination, and as having a purely subjective 
existence. The trouble is that we don’t know the extent of our own minds, or what’s in that mental world that 
we half create and half perceive ... The tiny fairies that wait on Bottom--Mustardseed and Peaseblossom and 
the rest--come from Celtic fairy lore, as does the Queen Mab of Mercutio’s speech [in Romeo and Juliet], who 
also had tiny fairies in her train. Robin Goodfellow is more Anglo-Saxon and Teutonic. His propitiatory 
name, "Goodfellow," indicates that he could be dangerous, and his fairy friend says that one of his 
amusements is to "Mislead night-wanderers, laughing at their harm" [II. i. 39]. A famous book a little later 
than Shakespeare, Robert Burton’s Anatomy of Melancholy, mentions fire spirits who mislead travellers with 
illusions, and says "We commonly call them pucks." The fairy world clearly would not do as a democracy: 
there has to be a king in charge like Oberon, who will see that Puck’s rather primitive sense of humour doesn’t 
get too far out of line. 

The gods and other beings of Classical mythology belong in the same half-subjective, half-autonomous world. 
I’ve spoken of the popularity of Ovid’s Metamorphosesfor poets: this, in Ovid’s opening words, is a collection 
of stories of "bodies changed to new forms." Another famous Classical metamorphosis is the story of 
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Apuleius about a man turned into an ass by enchantment, and of course this theme enters the present play 
when Bottom is, as Quince says, "translated." In Classical mythology one central figure was the goddess that 
Robert Graves .... calls the "white goddess" or the "triple will." This goddess had three forms: one in heaven, 
where she was the goddess of the moon and was called Phoebe or Cynthia or Luna; one on earth, where she 
was Diana, the virgin huntress of the forest, called Titania once in Ovid; and one below the earth, where she 
was the witch-goddess Hecate. Puck speaks of "Hecate’s triple team" at the end of the play. References to 
Diana and Cynthia by the poets of the time usually involved some allusion to the virgin queen Elizabeth (they 
always ignored Hecate in such contexts). As I said, the Queen seems to be alluded to here, but in a way that 
kicks her upstairs, so to speak: she’s on a level far above all the "lunatic" goings-on below. 

Titania in this play is not Diana: Diana and her moon are in Theseus’s world, and stand for the sterility that 
awaits Hermia if she disobeys her father, when she will have to become Diana’s nun. 

Puck is contemptuous of Lysander’s lying so far away from Hermia, not realizing that this was just Hermia 
being maidenly. According to Oberon, Cupid was an inhabitant of this wood, and had shot his erotic arrow at 
the "imperial votaress," but it glanced off her and fell on a white flower, turning it red. The parabola taken by 
this arrow outlines the play’s world, so to speak: the action takes place under this red and white arch. One 
common type of Classical myth deals with a "dying god," as he’s called now, a male figure who is killed when 
still a youth, and whose blood stains a white flower and turns it red or purple. Shakespeare had written the 
story of one of these gods in his narrative poem Venus and Adonis, where he makes a good deal of the stained 
flower: 

No flower was nigh, no grass, herb, leaf, or weed, 
But stole his blood and seem’d with him to bleed. 
[1055-56] 

The story of Pyramus and Thisbe is another such story: Pyramus’s blood stains the mulberry and turns it red. 
In Ovid’s account, when Pyramus stabs himself the blood spurts out in an arc on the flower. This may be 
where Shakespeare got the image that he puts to such very different use. 

Early in the play we come upon Oberon and Titania quarrelling over the custody of a human boy, and we are 
told that because of their quarrel the weather has been unusually foul. The implication is that the fairies are 
spirits of the elements, and that nature and human life are related in many ways that are hidden from ordinary 
consciousness. But it seems clear that Titania does not have the authority that she thinks she has: Oberon puts 
her under the spell of having to fall in love with Bottom with his ass’s head, and rescues the boy for his own 
male entourage. There are other signs that Titania is a possessive and entangling spirit--she says to Bottom: 

Out of this wood do not desire to go; 
Thou shalt remain here, whether thou wilt or no. 
[III. i. 152-53] 

The relationship of Oberon and Titania forms a counterpoint with that of Theseus and Hippolyta in the other 
world. It appears that Titania has been a kind of guardian spirit to Hippolyta and Oberon to Theseus. Theseus 
gives every sign of settling down into a solidly married man, now that he has subdued the most formidable 
woman in the world, the Queen of the Amazons. But his record before that was a very bad one, with rapes and 
desertions in it: even as late as T.S. Eliot we read about his "perjured sails." Oberon blames his waywardness 
on Titania’s influence, and Titania’s denial does not sound very convincing. Oberon’s ascendancy over Titania, 
and Theseus’s over Hippolyta, seem to symbolize some aspect of the emerging comic resolution. 

Each world has a kind of music, or perhaps rather "harmony," that is characteristic of it. That of the fairy 
wood is represented by the song of the mermaid described by Oberon to Puck. This is a music that commands 
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the elements of the "sublunary" world below the moon; it quiets the sea, but there is a hint of a lurking danger 
in it, a siren’s magic call that draws some of the stars out of their proper spheres in heaven, as witches 
according to tradition can call down the moon. There is danger everywhere in that world for mortals who stay 
there too long and listen to too much of its music. When the sun rises and Theseus and Hippolyta enter the 
wood, they tall about the noise of hounds in this and other huntings. Hippolyta says: 

never did I hear 
Such gallant chiding; for, besides the groves, 
The Skies, the fountains, every region near 
Seem’d all one mutual ciy; I never heard 
So musical a discord, such sweet thunder. 
[IV. i. 114-18] 

It would not occur to us to describe a cry of hounds as a kind of symphony orchestra, but then we do not have 
the mystique of a Renaissance prince about hunting. Both forms of music fall far short of the supreme 
harmony of the spheres described in the fifth act of The Merchant of Venice. Oberon might know something 
about that, but not Puck, who can’t see the "imperial votaress." Neither, probably, could Theseus. 

So the wood-world has affinities with what we call the unconscious or subconscious part of the mind; a part 

below the reason’s encounter with objective reality, and yet connected with the hidden creative powers of the 

mind. Left to Puck or even Titania, it’s a world of illusion, random desires and shifting identities. With 

Oberon in charge, it becomes the world in which those profound choices are made that decide the course of 

life, and also ... the world from which inspiration comes to the poet. The lovers wake up still dazed with 

metamorphosis; as Demetrius says: 

These things seem small and undistinguishable, 
Like far-off mountains turned into clouds. 
[IV. i. 186-87] 

But the comic crystallization has taken place, and for the fifth act we go back to Theseus’s court to sort out the 
various things that have come out of the wood. 

Theseus takes a very rational and common-sense view of the lovers’ story, but he makes it clear that the world 
of the wood is the world of the poet as well as the lover and the lunatic. His very remarkable speech uses the 
words "apprehend" and "comprehend" each twice. In the ordinary world we apprehend with our senses and 
comprehend with our reason; what the poet apprehends are moods or emotions, like joy, and what he uses for 
comprehension is some story or character to account for the emotion: 

Such tricks hath strong imagination, 

That if it would but apprehend some joy, 

It comprehends some bringer of that joy. 

[V. i. 18-20] 

Theseus is here using the word "imagination" in its common Elizabethan meaning, which we express by the 
word "imaginary," something alleged to be that isn’t. In spite of himself, though, the word is taking on the 
more positive sense of our "imaginative," the sense of the creative power developed centuries later by 
[William] Blake and [Samuel Taylor] Coleridge. So far as I can make out from the OED [Oxford English 
Dictionary], this more positive sense of the word in English practically begins here. Hippolyta is shrewder and 
less defensive than Theseus, and what she says takes us a great deal further: 
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But all the story of the night, told over, 
And all their minds transfigur’d so together, 
More witnesseth than fancy’s images, 
And grows to something of great constancy; 
But howsoever, strange and admirable. 
[V. i. 23-7] 

Theseus doesn’t believe their story, but Hippolyta sees that something has happened to them, whatever their 
story. The word "transfigured" means that there can be metamorphosis upward as well as downward, a 
creative transforming into a higher consciousness as well as the reduction from the conscious to the 
unconscious that we read about in Ovid. Besides, the story has a consistency to it that doesn’t sound like the 
disjointed snatches of incoherent minds. If you want disjointing and incoherence, just listen to the play that’s 
coming up. And yet the Quince play is a triumph of sanity in its way: it tells you that the roaring lion is only 
Snug the joiner, for example. It’s practically a parody of Theseus’s view of reality, with its "imagination" that 
takes a bush for a bear in the dark. There’s a later exchange when Hippolyta complains that the play is silly, 
and Theseus says: 

The best in this kind are but shadows; 
and the worst are no worse, 
if imagination amend them. 
[V.i. 211-12] 

Hippolyta retorts: "It must be your imagination, then, and not theirs." Here "imagination" has definitely swung 
over to meaning something positive and creative. What Hippolyta says implies that the audience has a creative 
role in every play; that’s one reason why Puck, coming out for the Epilogue when the audience is supposed to 
applaud, repeats two of Theseus’s words: 

If we shadows have offended, 
Think but this, and all is mended. 
[V. i. 423-24] 

Theseus’s imagination has "amended" the Quince play by accepting it, listening to it, and not making fun of 
the actors to their faces. Its merit as a play consists in dramatizing his own social position and improving what 
we’d now call his "image" as a gracious prince. In itself the play has no merit, except in being unintentionally 
funny. And if it has no merit, it has no authority. A play that did have authority, and depended on a poet’s 
imagination as well, would raise the question that Theseus’s remark seems to deny: the question of the 
difference between plays by Peter Quince and plays by William Shakespeare. Theseus would recognize the 
difference, of course, but in its social context, as an offering for his attention and applause, a Shakespeare play 
would be in the same position as the Quince play. That indicates how limited Theseus’s world is, in the long 
run, a fact symbolized by his not knowing how much of his behaviour is guided by Oberon. 

Which brings me to Bottom, the only mortal in the play who actually sees any of the fairies. One of the last 
things Bottom says in the play is rather puzzling: "the wall is down that parted their fathers" [V. i. 351]. 
Apparently he means the wall separating the hostile families of Pyramus and Thisbe. This wall seems to have 
attracted attention: after Snout the tinker, taking the part of Wall, leaves the stage, Theseus says, according to 
the Folio: "Now is the morall downe between the two neighbours" [cf. V. i. 207]. The New Arden editor reads 
"mural down," and other editors simply change to "wall down." The Quarto, just to be helpful, reads "moon 
used." Wall and Moonshine between them certainly confuse an already confused play. One wonders if the 
wall between the two worlds of Theseus and Oberon, the wall that Theseus is so sure is firmly in place, 
doesn’t throw a shadow on these remarks. 
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Anyway, Bottom wakes up along with the lovers and makes one of the most extraordinary speeches in 
Shakespeare, which includes a very scrambled but still recognizable echo from the New Testament, and 
finally says he will get Peter Quince to write a ballad of his dream, and "it shall be called Bottom’s Dream, 
because it hath no bottom" [IV. i. 215-16]. Like most of what Bottom says, this is absurd; like many 
absurdities in Shakespeare, it makes a lot of sense. Bottom does not know that he is anticipating by three 
centuries a remark of Freud: "every dream has a point at which it is unfathomable; a link, as it were, with the 
unknown." When we come to King Lear, we shall suspect that it takes a madman to see into the heart of 
tragedy, and perhaps it takes a fool or clown, who habitually breathes the atmosphere of absurdity and 
paradox, to see into the heart of comedy. "Man," says Bottom, "is but an ass, if he go about to expound this 
dream" [IV. i. 206-07]. But it was Bottom the ass who had the dream, not Bottom the weaver, who is already 
forgetting it. He will never see his Titania again, nor even remember that she had once loved him, or doted on 
him, to use Friar Laurence’s distinction [in Romeo and Juliet]. But he has been closer to the centre of this 
wonderful and mysterious play than any other of its characters, and it no longer matters that Puck thinks him a 
fool or that Titania loathes his asinine face. (pp. 34-50) 

Northrop Frye, "A Midsummer Night’s Dream, "in his Northrop Frye on Shakespeare, edited by Robert 

Sandier, Yale University Press. 1986, pp. 34-50. 

Frances A. Yates 

[Yates discusses the origins of Shakespeare’s fairy world, arguing that the "Elizabethan fairies are not ... 

manifestations of folk or popular tradition. "According to this critic, the characters inhabiting the dream 

world of Shakespeare’s play stem from either Arthurian legend or the Christian variant of Cabala, a Jewish 

interpretation of the Scriptures based on the mystical value of words. In her further discussion of A 

Midsummer Night’s Dream, Yates focuses on the "imperial theme," explaining that the poet’s references to an 

"imperial votaress" who resists Cupid’s arrows should be viewed in the context of a cult of Queen Elizabeth L 

According to Yates, Shakespeare pictures Elizabeth as a Vestal Virgin whose triumph over Cupid affirms her 

exalted status.] 

Shakespearean fairies are related to the Fairy Queen [in Edmund Spenser’s The Faerie Queen] through their 

loyalty and through their fervent defence of chastity ... They are defenders of chastity, of a chaste queen and 

her pure knighthood. They are enjoined to perform a white magic to safeguard her and her order of 

knighthood from evil influences. 

These Elizabethan fairies are not, I believe, manifestations of folk or popular tradition. Their origins are 
literary and religious, in Arthurian legend and in the white magic of Christian Cabala. The use of fairy 
imagery in the queen cult was begun in the Accession Day Tilts [jousts], and relates to the chivalric imagery 
of the Tilts. As taken up by Spenser in The Faerie Queene, the fairy imagery was Arthurian and chivalric, and 
also an expression of pure white magic, a Christian Cabalist magic. 

The Shakespearean fairies emanate from a similar atmosphere: they glorify a pure knighthood serving the 
queen and her imperial reform. To read Shakespeare’s fairy scenes without reference to the contemporary 
build-up of the Virgin Queen as the representative of pure religion is to miss their purpose as an affirmation of 
adherence to the Spenserian point of view, a very serious purpose disguised in fantasy. 

The supreme expression of the Shakespearean fairyland is A Midsummer Night’s Dream. This play was first 
printed in 1600; it was probably written for a private performance at a wedding, perhaps in 1595 or 
thereabouts. 

This magical play about enchanted lovers is set in a world of night and moonlight, where fairies serve a fairy 
king and queen. Into the magic texture is woven a significant portrait of Queen Elizabeth I. 
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Oberon, the fairy king, describes how he once saw Cupid, all armed, flying between the cold moon and the 
earth: 

A certain aim he took 
At a fair vestal, throned by the West 
And loos’d his love shaft smartly from his bow, 
As it should pierce a hundred thousand hearts. 
But I might see young Cupid’s fiery shaft 
Quench’d in the chaste beams of the wat’ry moon, 
And the imperial votaress passed on, 
In maiden meditation, fancy free. 
[II. i. 157-64] 

Shakespeare’s picture of Elizabeth as a Vestal Virgin, a chaste Moon who defeats the assaults of Cupid, an 
’imperial votaress’, is a brilliant summing up of the cult of Elizabeth as the representative of imperial reform. 
A well-known portrait of Elizabeth presents the imagery in visual form. Elizabeth holds a sieve, emblem of 
the chastity of a Vestal Virgin; behind her rises the column of empire; the globe beside her shows the British 
Isles surrounded by shipping, alluding to her enthronement ’in the West’. It is a portrait of the Virgin of 
imperial reform, of which Shakespeare gives a verbal picture in the lines just quoted, using the same imagery. 
(pp. 148-49) 

[Both] the ’Sieve’ portrait and Shakespeare’s word-picture in the Dream are Triumphs of Chastity ... and the 
triumph refers both to purity in public life and in private life, to Elizabeth both in her public role as the 
representative of pure imperial reform, and in her private role as a chaste lady. It is exactly in such a role that 
Spenser presents Elizabeth, so he tells Raleigh in the letter to him published with The Faerie Queene. As 
Gloriana she isa most royal queen or empress, as Belphoebe she is a most chaste and beautiful lady. 
Shakespeare’s word-picture presents Gloriana-Belphoebe, the Virgin of pure Empire, enthroned by the West, 
the chaste lady who triumphs over Cupid. 

The appearance in the sky of the Dream of this Spenserian vision strikes the key-note of the magical-musical 
moonlight of the play. The moon is Cynthia, the Virgin Queen, and the words ’the chaste beams of the watery 
moon’ might also allude to Walter Raleigh’s cult of her as Cynthia Puns on ’Walter’, pronounced ’Water’, were 
usual in referring to Raleigh. Spenser was following Raleigh, so he says, in the ’Luna’ book of The Faerie 
Queene. Hence the allusions of the Shakespearean lines would be both to Elizabeth as Spenser’s 
Gloriana-Belphoebe, and also to Raleigh’s cult of her as Cynthia, adopted by Spenser. 

Thus the complex phenomenon which floats in the night sky of the Dream relates the play to the Spenserian 
dream-world, the Spenserian magical cult of the Imperial Virgin, with its undercurrent of Christian Cabala. 
(pp. 149-50) 

Frances A. Yates, "Shakespearean Fairies, Witches, Melancholy: King Lear and the Demons," in her The 
Occult Philosophy in the Elizabethan Age, 1979. Reprint by Ark Paperback 1983, pp. 147-57. 
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J.B. Priestly, in this excerpt, identifies Bottom as "the most substantial figure" in A Midsummer Night’s 
Dream, describing him as earthy, quick-witted, and emphasizing his ability to laugh at the inhabitants of the 
fairy world. 

J. B. Priestley 
[Priestley identifies Bottom as "the most substantial figure" in A Midsummer Night’s Dream, describing him 

as ear@, quick-witted, and emphasizing his ability to laugh at the inhabitants of the fairy world. Bottom’s 

humor, Priestley asserts, is not fully conscious; rather, he symbolizes a peculiarly English variety of a man of 

the people: ignorant, uncouth, but a brilliantly perceptive and profound humorist, ever ready to castigate the 

foibles of his fellow human beings, or, for that matter, supernatural creatures. Bottom, the critic remarks, is 

also a kind of comical everyman, a character symbolizing the irrepressible comical genius of humankind. 

Finally, he is also a poet, "wearing the head of an ass as we all must do at such moments, the beloved of an 

exquisite immortal.., coming to an hour’s enchantment while the moon climbs a hand’s breadth up the 

sky--and then, all ’stolen hence,’ the dream done and the dream left to wonder. "Bottom’s journey through the 

supernatural realm epitomizes "the destiny of poets, who are themselves also weavers. "] 

On any reasonable chronology of Shakespeare’s plays, Bottom is the first of his great comic figures. Once we 
are through the door of Peter Quince’s house, when all the company is assembled there, we are at last in the 
presence of one of the foolish Immortals; we come to celebrate a staggering feat of parturition, for here, newly 
created, is a droll as big as a hill. Before this, Shakespeare has shown us through a little gallery of amusing 
figures, but we have seen no one of the stature of "sweet bully Bottom" [IV. ii. 19]. In The Comedy of Errors, 
the two Dromios and the rest are nothing but odd curves in a whimsical design. The comedians of Love’s 
Labour’s Lost are well enough in their way; the picked and spruce Don Armado, Holofernes with his "golden 
cadence of poesy" [Love’s Labour’s Lost, IV. ii. 122], Sir Nathaniel and Moth, all capping one another’s 
fantastic phrases; but they are little more than quaint shadows that caper for an hour or so on the sunlit lawns 
of that park in Navarre and then flit out of mind when the sun goes down. In The Two Gentlemen of Verona, 
Speed and Launce (and the dog) are not so much individual creations as lively examples of an admired 
formula for comic relief, the Elizabethan equivalents of our crosstalk red-nosed gentry. Bottom is neither a 
curve nor a shadow nor a formula, but a gigantic individual creation, the first of the really great comic figures. 
(pp. 1-2) 

Bottom is easily the most substantial figure in the piece. This is not saying a great deal, because A Midsummer 
Night’s Dream has all the character of a dream; its action is ruled by caprice and moonlit madness; its 
personages appear to be under the spell of visions or to wall and talk in their sleep; its background is shadowy 
and shifting, sometimes breaking into absolute loveliness, purple and dark green and heavy with the night 
scent of flowers, but always something broken, inconsequent, suddenly glimpsed as the moon’s radiance frees 
itself for a little space from cloud and foliage; and the whole play, with its frequent talk of visions, dreams, 
imagination, antique fables and fairy toys, glides past like some lovely hallucination, a masque of strange 
shadows and voices heard in the night. The characters are on three different levels. There are first the 
immortals, who have nothing earthy in their composition and are hardly to be distinguished from the 
quivering leaves and the mist of hyacinths, tiny creatures spun out of cobwebs and moonshine. Then there are 
the wandering lovers, all poetry and imagination, driven hither and thither by their passionate moods. Lastly 
there is Bottom (and with him, of course, his companions), who is neither a flickering elf nor a bewildered 
passionate lover, but a man of this world, comfortably housed in flesh, a personage of some note among the 
artisans of Athens and, we have no doubt, in spite of certain unmistakable signs of temperament in him, a 
worthy dependable householder. We suspect that he has, somewhere in the background, a shrewish wife who 
spends her time alternately seeing through her husband and being taken in by him, for he is essentially one of 
those large, heavy-faced, somewhat vain and patronising men, not without either humour or imagination, who 
always induce in women alternating moods of irritation and adoration. Among his fellow artisans, Bottom is 
clearly the ladies’ man, the gallant. He it is who shows himself sensitive to the delicacy of the sex in the matter 
of the killing and the lion, and we feel that his insistence upon a prologue, "a device to make all well" [II. i. 
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16], is only the result of his delicacy and chivalry. Snout and Starveling, who hasten to agree with him, are 

simply a pair of whimpering poltroons, who have really no stomach for swords and killing and raging 

melodrama and are afraid of the consequences if they should startle the audience. But Bottom, we feel, has 

true sensibility and in his own company is the champion of the sex; he knows that it is a most dreadful thing 

to bring in the lion, that most fearful wild-fowl, among ladies, and his sketch of the prologue has in it the true 

note of artful entreaty: "Ladies, or, Fair Ladies,--I would wish you,--or, I would request you,--or, I would 

entreatyou,--not tojear, not to tremble: my life for yours [III. i. 39-42]". Such a speech points to both 

knowledge of the sex and long practice, and given friendly circumstances, the speaker might be a very 

dangerous man. We should like to see Bottom making love among his own kind; the result would have 

startled some of his critics. As it is, we only see him, crowned with an ass’s head, suddenly transformed into 

the paramour of the queen of the fairies, and even in a situation so unexpected, so remote from his previous 

experience, he acquits himself, as we shall see, very creditably. What would happen if one of the gentlemen 

who call friend Bottom "gross, stupid, and ignorant," let us say the average professor of English literature, 

suddenly found himself in the arms of a very beautiful and very amorous fairy, even if his head were not 

discoverable by immediate sight but only by long acquaintance to be that of an ass? He would probably acquit 

himself no better than would Snout or Starveling in similar circumstances, and Shakespeare took care to wave 

away his Snouts and Starvelings and called the one man to that strange destiny, that "most rare vision" [IV. i. 

205], who was worthy of the occasion. Bottom, as [William] Hazlitt said, is a character that has not had 

justice done him: he is "the most romantic of mechanics." 

Against the background of the whole play, which is only so much gossamer and moonlight, the honest weaver 

appears anything but romantic, a piece of humorous, bewildered flesh, gross, earthy. He is a trades-unionist 

among butterflies, a rate-payer in Elfland. Seen thus, he is droll precisely because he is a most prosaic soul 

called to a most romantic destiny. But if we view him first among his own associates, we shall see that he is 

the only one of them who was fit to be "translated." Puck, who was responsible for the transformation, 

described him as "the shallowest thick-skin of that barren sort" [III. ii. 13], the biggest fool in a company of 

fools; but Puck was no judge of character. Bottom, though he may be the biggest fool (and a big fool is no 

common person), is really the least shallow and thick-skinned of his group, in which he shows up as the 

romantic, the poetical, the imaginative man, who naturally takes command. We admit that he is conceited, but 

he is, in some measure, an artist, and artists are notoriously conceited. The company of such tailoring and 

bellows-mending souls would make any man of spirit conceited. Old Quince, who obviously owes his 

promotion to seniority and to nothing else, is nominally in charge of the revels, but the players have scarcely 

met together and Quince has scarcely had time to speak a word before it is clear that Bottom, and Bottom 

alone, is the leader. Quince ("Good Peter Quince" [I. ii. 8], as Bottom, with easy contempt and patronage, 

calls him) is nothing but a tool in the hands of the masterful weaver, who directs the whole proceedings, the 

calling of the roll of players, the description of the piece, the casting of the parts, and so forth, step by step. 

The other members of the company not having a glimmer of imagination, the artist among them, the man of 

temperament, takes charge. And he alone shows any enthusiasm for the drama itself, for the others are only 

concerned with pleasing the Duke; if they do badly, if they should, for example, frighten the ladies, they may 

be hanged, whereas if they do well, they may receive a little pension, (pp. 2-6). 

When the players are first met together and the parts are being given out, it is not just Bottom’s conceit that 

makes him want to play every part himself. Of all those present, he is the only one who shows any passion for 

the drama itself, the art of acting, the enthralling business of moving and thrilling an audience. The others are 

only concerned with getting through their several tasks in the easiest and safest manner, with one eye on the 

hangman and the other on the exchequer. But the creative artist is stirring in the soul of Bottom; his 

imagination is catching fire; so that no sooner is a part mentioned than he can see himself playing it, and 

playing it in such a manner as to lift the audience out of their seats. He is set down for the principal part, that 

of the lover, but no sooner has he accepted it, seeing himself condoling and moving storms ("That will ask 

some tears in the true performing of it: ifI do it, let the audience look to their eyes; I will move storms, I will 

condole in some measure" [I. ii. 25-8]), than he regrets that he cannot play a tyrant, for he is familiar with 
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Ercles’ vein and even shows the company how he would deal with it. Then when Thisbe is mentioned, he sees 
himself playing her too, speaking in a monstrous little voice. The lion is the next part of any importance, and 
though it consists of nothing but roaring, Bottom has no doubt that he could make a success of that too, by 
means of a roar that would do any man’s heart good to hear it, or, failing that, if such a full-blooded 
performance should scare the ladies, a delicately modulated roar that would not shame either a suckling dove 
or a nightingale. Even when he is finally restricted to one part, that of Pyramus, he alone shows an eagerness 
to come to grips with the details of the part, particularly in the matter of beards, undertaking as he does "to 
discharge it in either your straw-colour beard, your orange-tawny beard, your purple-in-grain beard, or your 
French-crown-colour beard, your perfect yellow" [I. ii. 93-6]. All this shows the eagerness and the soaring 
imagination of the artist, and if it shows too an unusual vanity, a confidence in one’s ability to play any 
number of parts better than any one else could play them, a confidence so gigantic that it becomes ridiculous, 
it must be remembered that vanity and a soaring imagination are generally inseparable. It is clear that a man 
cannot play every part, cannot be lover, tyrant, lady, and lion at once; but it is equally clear that every man of 
imagination and spirit ought to want to play every part. It is better to be vain, like Bottom, than to be dead in 
the spirit, like Snug or Starveling. If it is a weakness to desire to play lover, lady, and lion, it is a weakness of 
great men, of choice, fiery, and fantastic souls who cannot easily realise or submit to the limitations pressing 
about our puny mortality. The whole scene, with our friend, flushed and triumphant, the centre of it, is droll, 
of course, but we really find it droll because we are being allowed to survey it from a height and know that the 
whole matter is ridiculous and contemptible. These fellows, we can see, should never have left their benches 
to follow the Muses. But to the gods, the spectacle of Bottom, soaring and magnificent, trying to grasp every 
part, would be no more ridiculous than the spectacle of Wagner perspiring and gesticulating at Bayreuth: they 
are both artists, children of vanity and vision, and are both ridiculous and sublime. We can see how droll 
Bottom is throughout this scene because Shakespeare, having seated us among the gods, has invited us to 
remark the droll aspects of the situation; but to Flute and Starveling Bottom is a man to be admired and 
wondered at, and probably to Flute’s eldest son (that promising young bellows-mender), to whom he has 
condescended on one or two occasions, our droll weaver is the greatest man in the world, a hero and an artist, 
in short, a Wagner. We have but to seat ourselves again among the gods to see that "the best in this kind are 
but shadows" [V. i. 211], at once droll, heroic, and pitiful, capering for a little space between darkness and 
darkness. 

Once Bottom is metamorphosed, we no longer see him against the background of his fellow artisans but see 
him firmly set in the lovely moonlit world of the elves and fays, a world so delicate that honey-bags stolen 
from the bees serve for sweetmeats and the wings of painted butterflies pass for fans, and here among such 
airy creatures, Bottom, of course, is first glimpsed as something monstrous, gross, earthy. It would be bad 
enough even if he were there in his own proper person, but he is wearing an ass’s head and presents to us the 
figure of a kind of comic monster. Moreover, he is loved at first sight by the beautiful Titania, who, with the 
frankness of an immortal, does not scruple to tell him so as soon as her eyes, peering through enchantments, 
are open. A man may have the best wit and the best person of any handicraftsman in Athens and yet shrink 
from the wizardries of such a night, being compelled to wear the head of an ass, deserted by his companions, 
conjured into fairyland, bewilderingly promoted into the paramour of the fairy queen and made the master of 
such elvish and microscopic attendants as Peas-blossom and Cobweb and Moth. But Bottom, as we have said, 
rises to the occasion, ass’s head and all; not only does he not shrink and turn tail, not only does he accept the 
situation, he contrives to carry it off with an air; he not only rises to the occasion, he improves it. Now that all 
the whimsies under the midsummer moon are let loose and wild imagination has life dancing to its tune, this 
is not the time for the Bottom we have already seen, the imaginative, temperamental man, to come forward 
and dominate the scene, or else all hold upon reality is lost; that former Bottom must be kept in check, left to 
wonder and perhaps to play over to himself the lover and the lion; this is the moment for that other, honest 
Nick Bottom the weaver, the plain man who is something of a humorist, good solid flesh among all such 
flimsies and whimsies, madness and moonshine. Does the newly awakened lovely creature immediately 
confess that she is enamoured of him, then he carries it off bravely, with a mingled touch of wit, philosophy, 
and masculine complacency: "Methinks, mistress, you should have little reason for that: and yet, to say the 
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truth, reason and love keep little company together now-a-days; the more the pity that some honest neighbours 
will not make them friends. Nay, I can gleek upon occasion" [III. i. 142-46]. And we can see the ass’s head 
tilted towards the overhanging branches, as he gives a guffaw at his "gleeking" and takes a strutting turn or 
two before this astonishing new mistress. 

But nothing takes him by surprise in this sudden advancement. His tone is humorous and condescending, that 
of a solid complacent male among feminine fripperies. When his strange little servitors are introduced to him, 
the Duke himself could not carry it off better: "I shall desire you of more acquaintance, good Master Cobweb: 
if I cut my finger, I shall make bold with you"--then turning regally to the next: "Your name, honest 
gentleman?" Good Master Mustard-seed is commiserated with because "that same cowardly, giantlike ox-beef 
hath devoured many a gentleman of your House" [II. i. 182-93]: all are noticed and dispatched with the 
appropriate word; it is like a parody of an official reception, in the next scene, we discover him even more at 
his ease than before, lolling magnificently, embraced by his lady and surrounded by his devoted attendants, 
who are being given their various duties. "Monsieur Cobweb, good monsieur"--and indeed there was probably 
something very Gallic about this Cobweb--"get your weapons in your hand, and kill me a red-hipp’d 
humble-bee on the top of a thistle; and, good monsieur, bring me the honey-bag. Do not fret yourself too 
much in the action, monsieur; and, good monsieur, have a care the honey-bag break not. I would be loth to 
have you overflown with a honey-bag, signior" [IV. i. 10-16]. Bottom is clearly making himself at home in 
Elfland; he is beginning to display a certain fastidiousness, making delicate choice of a "red-hipp’d 
humble-bee on the top of a thistle." And if Puck won the first trick with the love philtre and the ass’s head, we 
are not sure that Bottom is not now winning the second, for every time he addresses one of his attendants he is 
scoring off Elfland and is proving himself a very waggish ass indeed. Even his remarks on the subject of 
music ("I have a reasonable good ear in music: let us have the tongs and the bones" [IV. i. 28-9]) and 
provender ("I could munch your good dry oats. Methinks I have a great desire to a bottle of hay: good hay, 
sweet hay, hath no fellow" [IV. i. 31-4]) have to our ears a certain consciously humorous smack, as if the 
speaker were not quite such an ass as he seems but were enjoying the situation in his own way, carrying the 
inimitable, if somewhat vulgar, manner of the great Bottom, pride of handicraftsmen, even into the heart of 
Faerie. 

If he shows no surprise, however, and almost contrives to carry off the situation in the grand manner, we must 
remember that he, like Titania, is only dreaming beneath the moon-coloured honeysuckle and musk roses; the 
enamoured fairy and all her attendant sprites are to him only phantoms, bright from the playbox of the mind, 
there to be huddled away when a sudden puff of wind or a falling leaf brings the little drama to an end; and so 
he acts as we all act in dreams, who may ourselves be "translated" nightly by Puck and sent on the wildest 
adventures in elfin woods for all we know to the contrary. When Bottom awakes, yawning and stiff in the 
long grass, his sense of wonder blossoms gigantically, and the artist in him, he who would play the tyrant, the 
lover, the damsel, and the lion, leaps to life: "I have had a most rare vision. I have had a dream,--past the wit 
of man to say what dream it was: man is but an ass, if he go about to expound this dream" [IV. i. 204-07]. So 
fiery and eager is that wonder and poetry in him which all the long hours at Athenian looms have not been 
able to wither away, as he stands crying in ecstasy in the greenwood, that we cannot be surprised that his 
style, which he very rightly endeavours to heighten for the occasion, should break down under the stress of it: 
"The eye of man hath not heard, the ear of man hath not seen, man’s hand is not able to taste, his tongue to 
conceive, nor his heart to report, what my dream was" [IV. i. 211-14], But no matter; the dramatic enthusiast 
in him now takes command: Peter Quince (whom we did not suspect of authorship) shall write a ballad of this 
dream, to be called Bottom’s Dream, and it shall be sung, by a newly resurrected Pyramus, at the end of the 
coming play; and off he goes, his head humming with plans, back to the town to put heart into his lads. There 
he plays Pyramus as Pyramus was never played before; takes charge of the whole company, does not scruple 
to answer a frivolous remark of the Duke’s, and finally speaks the last word we hear from the handicraftsmen. 
We learn nothing more of him, but perhaps when the lovers were turning to their beds and the fairies were 
dancing in the glimmering light, Bottom, masterful, triumphant, was at Peter Quince’s with the rest, sitting 
over a jug or two and setting his fellow players agape with his tale of the rare vision. There was a poet 
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somewhere in this droll weaver and so he came to a poet’s destiny, finding himself wearing the head of an ass 
(as we all must do at such moments), the beloved of an exquisite immortal, the master of Cobwebs and 
Peas-blossoms, coming to an hour’s enchantment while the moon climbs a hand’s-breadth up the sky--and 
then, all "stolen hence," the dream done and the dreamer left to wonder. Such is the destiny of poets, who are 
themselves also weavers. 

It is a critical commonplace that these Athenian clowns are very English, just as the setting that frames them is 
exquisitely English; and it follows very naturally that the greatest of them is the most English. There is indeed 
no more insular figure in all Shakespeare’s wide gallery than Bottom. A superficial examination of him will 
reveal all those traits that unfriendly critics of England and Englishmen have remarked for centuries. Thus, he 
is ignorant, conceited, domineering; he takes himself and his ridiculous concerns seriously and shows no 
lightness of touch; knowing perhaps the least, he yet talks the most, of all his company; he cannot understand 
that his strutting figure is the drollest sight under the sky, never for one instant realises that he is nothing but 
an ignorant buffoon; the soulless vulgarity of his conduct among the fairies smells rank in the nostrils of men 
of taste and delicacy of mind; in short, he is indeed the "shallowest thickskin of that barren sort" [III. ii. 13], 
lout-in-chief of a company of louts. But something more than a superficial examination will, as we have partly 
seen, dispose of much of this criticism, and will lead to the discovery in Bottom of traits that our friendly 
critics have remarked in us and that we ourselves know to be there. Bottom is very English in this, that he is 
something of a puzzle and an apparent contradiction. We have already marked the poetry and the artist in him, 
and we have only to stare at him a little longer to be in doubt about certain characteristics we took for granted. 
Is he entirely our butt or is he for at least part of the time solemnly taking us in and secretly laughing at us? 
Which of us has not visited some rural tap-room and found there, wedged in a corner, a large, round-faced, 
wide-mouthed fellow, the local oracle; and, having listened to some of his pronouncements, have laughed in 
our sleeves at his ignorance, dogmatism, and conceit; and yet, after staying a little longer and staring at the 
creature’s large, solemn face, a face perilously close to vacuity, have noticed in it certain momentary twinkles 
and creases that have suddenly left us a little dubious about our hasty conclusions? And then it has dawned 
upon us that the fellow is, in his own way, which is not ours nor one to which we are accustomed, a humorist, 
and that somewhere behind that immobile and almost vacuous front, he has been enjoying us, laughing at us, 
just as we have been enjoying him and laughing at him. It is an experience that should make us pause before 
we pass judgment upon Bottom, who is the first cousin of all such queer characters, rich and ripe personages 
who are to be found, chiefly in hostelries but now and then carrying a bag of tools or flourishing a paint-brush, 
in almost every corner of this England, which is itself brimmed with puzzling contradictions, a strange 
mixture of the heavy butt and the conscious humorist. Bottom is worlds away from the fully conscious 
humour of a Falstaff, but we cannot have followed him from Peter Quince’s house to the arms of Titania and 
seen him in Bank Holiday humour with his Cobwebs and Mustard-seeds, without noticing that he is 
something more than a rustic target. He is English, and he is conceited, ignorant, dogmatic, and asinine, but 
there stirs within him, as there does within his fellow workmen even now, a poet and humorist, waiting for the 
midsummer moon. And lastly, he is not dead, he has not left us, for I saw him myself, some years ago, and he 
had the rank of corporal and was gloriously at ease in a tumbledown estaminet near Amiens [in As You Like It 
], and there he was playing the tyrant, the lover, and the lion all at once, and Sergeant Quince and Privates 
Snug and Starveling were there with him. They were paying for his beer and I suspect that they were waiting, 
though obviously waiting in vain, to hear him cry once more: "Enough; hold or cut bow-strings" [I. ii. Ill], 
(pp. 8-19). 

J. B. Priestley, "Bully Bottom," in his The English Comic Characters, 1925. Reprint by Dodd, Mead and 

Company, 1931, pp. 1-19. 
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The Lovers 

In this excerpt, Frederick Boas considers the various groups of lovers in A Midsummer Night’s Dream, 

arguing that Shakespeare’s characterization of the couples is more whimsical than serious. 

Frederick S. Boas 

[Boas considers the various groups of lovers in A Midsummer Night’s Dream, arguing that Shakespeare’s 

characterization of the couples is more whimsical than serious. The critic first examines Theseus and 

Hippolyta’s relationship, maintaining that although the playwright illustrates Theseus as a brave soldier who 

wins Hippolyta with his sword, the Greek ruler ultimately displays a practicality that exhibits no grasp of 

aesthetic beauty. In addition, Boas notes that in contrast to the generally serene fortunes of Theseus and 

Hippolyta, the young lovers--Lysander, Hermia, Helena, and Demetrius--are "a troubled lot" due to their 

"purely human failings. " The similarity of the characters’shortcomings, the critic continues, reflects an 

ambiguous interchangeability from one figure to the next that contributes to the confusion of the comic 

entanglement in the Athenian wood. According to Boas, another pair of lovers--Oberon and Titania---add a 

dimension of rivalry and jealousy to love and relationships in A Midsummer Night’s Dream. The result of the 

fairy couples’ quarreling, the critic condends, is Oberon’s "masterpiece of revenge" when he magically 

transforms Bottom into an ass and makes him the object of Titania’s affection. The critic also explores the 

"Pyramus and Thisbe" episode (Act V, scene i), asserting that the play-within-the-play not only parodies love 

relationships in A Midsummer Night’s Dream, but also the stage conventions of Shakespeare’s day.] 

In its main plot [A Midsummer Night’s Dream] is akin to The Comedy of Errors, for in both cases a humorous 

entanglement is created out of mistakes. Already, however, Shakespere shows his extraordinary skill in 

devising variations upon a given theme, for here the mistakes are those of a night and not of a day, and instead 

of being external to the mind are internal ... As in The Comedy of Errors, also, the scene is nominally laid 

amid classical surroundings, but the whole atmosphere of the play is essentially English and Elizabethan. 

Thus Theseus, whose marriage with Hippolyta forms the setting of the story, is no Athenian ’duke,’ but a great 
Tudor noble. He is a brave soldier, who has wooed his bride with his sword, and, strenuous even in his 
pleasures, he is up with the dawn on May-morning, and out in the woods, that his love may hear the music of 
his hounds, ’matched in mouth like bells’ [IV. i. 123], as they are uncoupled for the hunt. He is a true Tudor 
lord also in his taste for the drama, as shown in his request for masques and dances wherewith to celebrate his 
marriage. He exhibits the gracious spirit common to all Shakespeare’s leaders of men in choosing, against the 
advice of his Master of the Revels, the entertainment prepared by Bottom and his fellows: 

I will hear that play 

For never anything can be amiss 

When simpleness and duty tender it; 

[V. i. 81-3] 

and though tickled by the absurdities of the performance, he checks more than once the petulant criticisms of 
Hippolyta, and assures the actors at the close, with a courteous double-entendre, that their play has been ’very 
notably discharged’ [V. I. 360-61 ]. But it has been urged that Theseus shows the limitations of nature which 
are found in Shakespere’s men of action. Though dramatic performances serve to while away the time, even at 
their best they are to him ’but shadows,’ and it is he who dismisses the tale of what the lovers have 
experienced in the wood as ’fairy toys,’ and is thus led on to the famous declaration that 

The lunatic, the lover, and the poet 

Are of imagination all compact. 
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[V. i. 7-8] 

Only the practical common-sense Theseus, it has been said, would think of comparing the poet or lover to the 
lunatic, and Shakespere, by putting such words into his mouth, shows by a side-stroke that the man of action 
fails to appreciate the idealist nature. But such an inference from the passage is hazardous: there is a sense in 
which Theseus’ statement is true, for the artist and the lover do collide, like the madman, with what ’cool 
reason’ chooses to term the realities of life. The eloquent ring of the words is scarcely suggestive of dramatic 
irony, while the description of the poet’s pen as giving to ’airy nothing a local habitation and a name’ [V. i. 
16-17], applies with curious exactness to Shakespere’s own method in A Midsummer Night’s Dream. 

Contrasted with the serene fortunes of Theseus and Hippolyta is the troubled lot of humbler lovers, due, in its 
origin, to purely human failings. The fickle Demetrius has shifted his affections from Helena to Hermia, 
whose father Egeus favours the match, but Hermia is constant to Lysander, while Helena still ’dotes in 
idolatry’ [I. i. 109] upon her inconstant wooer. The Athenian law as expounded by Theseus ... enforces upon 
Hermia obedience to her father’s wishes on pain of death or perpetual maidenhood. But Lysander suggests 
escape to a classical ’Gretna Green,’ seven leagues from the town, where the sharp Athenian law does not run, 
and fixes a trysting-place for the following night within the neighbouring wood. That Hermia should reveal 
the secret to Helena, and that she in her turn should put Demetrius on the fugitive’s track, merely to ’have his 
sight thither and back again’ [I. i. 251], is a transparently clumsy device for concentrating the four lovers on a 
single spot, which betrays the hand of the immature playwright. Within the wood the power of human motive 
is suspended for that of enchantment, and at a touch of Puck’s magic herb, Lysander and Demetrius are 
’translated,’ and ready to cross swords for the love of the erewhile flouted Helena. Thus all things befall 
preposterously, and reason holds as little sway over action as in a dream, though it is surely overstrained to 
find ... a definitely allegorical significance in the comic entanglement, the more so that the dramatic execution 
is at this point somewhat crude. Lysander and Demetrius are little more than lay figures, and the only 
difference between Helena and Hermia is that the latter is shorter of stature, and has a vixenish temper, of 
which she gives a violent display in the unseemly quarrel scene. But at last, by Oberon’s command Dian’s bud 
undoes on the eyes of Lysander the work of Cupid’s flower, and the close of the period of enchantment is 
broadly and effectively marked by the inrush at dawn of exuberant, palpable life in the shape of Theseus’ 
hunting party, whose horns and ’halloes’ reawaken the sleepers to everyday realities. But, as in The Errors, out 
of the confusions of the moment is born an abiding result. Demetrius is henceforward true to Helena: the 
caprice of magic has redressed the caprice of passion, and the lovers return to Athens ’with league whose date 
till death shall never end’ [in. ii. 373]. 

Deep reflective power and subtle insight into character came slowly to Shakespere, as to lesser men, but fancy 
has its flowering season in youth, and never has it shimmered with a more delicate and iridescent bloom than 
the fairy-world of A Midsummer Night’s Dream. Through woodland vistas, where the Maymoon struggles 
with the dusk, elf-land opens into sight, ethereal, impalpable, spun out of gossamer and dew, and yet strangely 
consistent and credible. For this kingdom of shadows reproduces in miniature the structure of human society. 
Here, as on earth, there are royal rulers, with courts, ministers, warriors, jesters, and, in fine, all the pomp and 
circumstance of mortal sovereignty. And what plausibility there is in every detail, worked out with an 
unfaltering instinct for just and delicate gradation! In this realm of the microscopic an acorn-cup is a place of 
shelter, and a cast snake-skin, or the leathern wing of a rear-mouse, an ample coat: the night tapers are 
honey-bags of humble-bees lit at the glow-worm’s eyes, and the fairy chorus, to whom the third part of a 
moment is a measurable portion of time, charm from the side of their sleeping mistress such terrible monsters 
as blindworms, spiders, and beetles black. 

Over these tiny creatures morality has no sway: theirs is a delicious sense life, a revel of epicurean joy in 
nature’s sweets and beauties. To dance ’by paved fountain or by rushy brook’ [II. i. 84], to rest on banks 
canopied with flowers, to feed on apricots and grapes, and mulberries, to tread the groves till the ’eastern gate 
all firey red’ [III. ii. 391 ] turns the green sea into gold--such are the delights which make up their round of 
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existence. In Puck, ’the lob of spirits,’ this merry temper takes a more roguish form, a gusto in the topsy-turvy, 
in the things that befall preposterously, and an elfin glee in gulling mortals according to their folly. With his 
zest for knavish pranks, for mocking practical jokes upon ’gossips’ and ’wisest aunts,’ this merry wanderer of 
the night is indeed a spirit different in sort from the ethereal dream fairies, and it is natural that Oberon’s 
vision of Cupid all armed should be hid from his gross sight. Moonlight and woodland have for him no spell 
of beauty, but they form a congenial sphere in which to play the game of mystification and cross-purposes. 
Thus his very unlikeness to the other shadows marks him out as the ally and henchman of Oberon in his 
quarrel with the fairy queen and her court. For the love troubles of mortals have their miniature counterpart in 
the jealousy of the elfin royal pair, springing in the main, as befits their nature, from an aesthetic rivalry for 
the possession of a lovely Indian boy, though by an ingenious touch, which unites the natural and supernatural 
realms, a further incitement is the undue favour with which Oberon regards the ’bouncing Amazon’ Hippolyta, 
balanced by Titania’s attachment to Theseus. And as the human wooers are beguiled by the power of Cupid’s 
magic herb, the fairy queen is in like manner victimized. But with correct instinct Shakespere makes her 
deception far the more extravagant. Fairyland is the world of perennial surprise, and it must be a glaringly 
fantastic incongruity that arrests attention there. But the most exciting canons of improbability are satisfied 
when Titania, whose very being is spun out of light and air and dew, fastens her affections upon the unpurged 
’mortal grossness’ of Bottom, upon humanity with its asinine attributes focussed and gathered to a head. To 
attack his queen in her essential nature, to make her whose only food is beauty lavish her endearments upon a 
misshapen monster, is a masterpiece of revenge on Oberon’s part. And so persuasive is the art of the dramatist 
that our pity is challenged for Titania’s infatuation, with its pathetically reckless squandering of pearls before 
swine, and thus we hail with joy her release from her dotage, her reconciliation with Oberon, and the end of 
jars in fairyland, celebrated with elfin ritual of dance and song. 

In designedly aggressive contrast to the dwellers in the shadow world is the crew of hempen homespuns 
headed by sweet bully Bottom. Among the many forms of genius there is to be reckoned the asinine variety, 
which wins for a man the cordial recognition of his supremacy among fools, and of this Bottom is a choice 
type. In the preparation of the Interlude in honour of the Duke’s marriage, though Quince is nominally the 
manager, Bottom, through the force of his commanding personality, is throughout the directing spirit. His 
brother craftsmen have some doubts about their qualifications for heroic roles, but this protean actor and critic 
is ready for any and every part, from lion to lady, and is by universal consent selected asjeune premier [lead 
player] of the company in the character of Pyramus, ’a most lovely gentleman-like man.’ Bereft of his services, 
the comedy, it is admitted on all hands, cannot go forward: ’it is not possible: you have not a man in all Athens 
able to discharge Pyramus but he’ [IV. ii. 7-8]. Fostered by such hero-worship, Bottom’s egregious 
self-complacency develops to the point where his metamorphosis at the hands of Puck seems merely an 
exquisitely fitting climax to a natural process of evolution. And even when thus ’translated,’ he retains his 
versatile faculty of adapting himself to any part; the amorous advances of Titania in no wise disturb his 
equanimity, and he is quite at ease with Peaseblossom and Cobweb. A sublime self-satisfaction may triumph 
in situations where the most delicate tact or the most sympathetic intelligence would be nonplussed. 

But Shakespere, in introducing his crew of patches into his fairy drama, had an aim beyond satirizing fussy 
egotism or securing an effect of broad comic relief. It is a peculiarity of his dramatic method to produce 
variations upon a single theme in the different portions of a play. Love’s Labour’s Lost is an instance of this, 
and A Midsummer Nights Dream is further illustration, though of a less obvious kind. For in the rehearsal and 
setting forth of their comedy, Bottom and his friends enter a debateable domain, which, like that of the fairies, 
hovers round the solid work-a-day world, and yet is not of it. There is a point of view from which life may be 
regarded as the reality of which art, and in especial dramatic art, is the ’shadow,’ the very word used by 
Theseus in relation to the workmen’s play. Thus in their grotesque devices and makeshifts these rude 
mechanicals are really facing the question of the relation of shadow to substance, the immemorial question of 
realism in art and on the stage. The classical maxim that ’Medea shall not kill her children in sight of the 
audience’ [Horace, in his Ars Poetica] lest the feelings of the spectators should be harrowed beyond 
endurance, finds a burlesque echo in Bottom’s solicitude lest the ladies should be terrified by the drawing of 
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Pyramus’ sword, or the entrance of so fearful a wildfowl as your lion. Hence the necessity for a prologue to 

say that Pyramus is not killed indeed, and for the apparition of half Snug the joiner’s face through the lion’s 

neck, and his announcement that he is not come hither as a lion, but is ’a man as other men are’ [III. i. 44]. 

Scenery presents further difficulties, but here, as there is no risk of wounding delicate susceptibilities, realism 

is given full rein. The moon herself is pressed into the service, but owing to her capricious nature, she is given 

an understudy in the person of Starveling carrying a bush of thorns and a lanthorn. It is only the hypercriticism 

of the Philistine Theseus that finds fault with this arrangement on the score that the man should be put into the 

lanthorn. ’How is it else the man in the moon?’ [V. i. 247-48]. 

The ’tedious belief scene of young Pyramus and his love Thisbe’ [V. i. 56-7], is more elaborated specimen of 
those plays within plays, of which Shakespere had already given a sketch in Love’s Labour’s Lost, and for 
which he retained a fondness in all stages of his career. It is a burlesque upon the dramas of the day, in which 
classical subjects were handled with utter want of dignity, and with incongruous extravagance of style. The 
jingling metres, the mania for alliteration, the far-fetched and fantastic epithets, the meaningless invocations, 
the wearisome repetition of emphatic words, are all ridiculed with a boisterous glee, which was an implicit 
warrant that, when the young dramatist should hereafter turn to tragic or classical themes, his own work 
would be free from such disfiguring affectations, or, at worst, would take from them only a superficial taint. 
And, ingenius which out of an incidental entertainment could frame the complex and gorgeous pagentry of A 
Midsummer Night’s Dream; and which, when denied, by the necessities of the occasion, an ethical motive, 
could fall back for inspiration on an enchanting metaphysic, not of the schools but of the stage, whose 
contrasts of shadow and reality are shot, now in threads of gossamer lightness, now in homelier and coarser 
fibre, into the web and woof of this unique hymeneal masque. (pp. 184-90) 

Frederick S. Boas, "Shakespeare’s Poems: The Early Period of Comedy," in his Shakespere and His 
Predecessors, 1896. Reprint by Charles Scribner’s Sons, 1902, pp. 158-96. 
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Selected Quotes 

Love can transpose to form and dignity. 
Love looks not with the eyes, but with the mind; 
And therefore is wing’d Cupid painted blind. 
Nor hath love’s mind of any judgment taste; 
Wings and no eyes figure unheedy haste: 
And therefore is love said to be a child, 
Because in choice he is so oft beguil’d 
(I, i) 

A Midsummer Night’s Dream is a play where the characters often meditate on the nature of love; while 
nothing they say is startingly original, Shakespeare’s lyricism can be profound. Here Helena touches on the 
impulsive and imaginitive nature of love, comparing it to the innocent, but not always reasoned, desires of a 
child. 

I know a bank whereon the wild thyme blows, 
Where ox-lips and the nodding violet grows; 
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Quite over-canopied with luscious woodbine, 
With sweet musk-roses, and with eglantine: 
There sleeps Titania sometime of the night, 
Lulled in these flowers with dances and delight 
(II, i) 

Shakespeare lyricism is evident throughout Midsummer Night’s Dream; this quote is a good example of the 
exuberant and magical poetry found in the play. Here Oberon is speaking about his wife Titania’s sleeping 
quarters. 

I will get Peter Quince to write a ballad of this dream: it shall be called Bottom’s Dream, 
because it hath no bottom; and I will sing it in the latter end of a play 
(IV, i) 

The fantasic nature of Midsummer Night’s Dream is puncuated by dreams and dreaming. Here Bottom 
awakens from his romance with Titania, and, after explaining the ineffability of his dream, makes a pun about 
the title of the dream, and the depth of its magic. 

Over hill, over dale, 
Thorough bush, thorough brier, 
Over park, over pale, 
Thorough flood, thorough fire, 
I do wander everywhere, 
Swifter than the moon’s sphere 
(II, i) 

Spoken by one of the fairy’s in the play, the quote is another example of the magical and fantastic nature of 
the play. The fairy is replying to Puck’s inquiry as to where she has been. 

Such tricks hath strong imagination, 
That, if it would but apprehend some joy, 
It comprehends some bringer of that joy; 
Or in the night, imagining some fear, 
How easy is a bush supposed a bear? 
(V, i) 

In the play’s final scene, Theseus remarks on the confusion that has transpired in the woods. His words touch 
on one of the play’s main themes, imagination, and its effects. How often does fear distort our senses, or even 
cause us to see things that don’t exist? 

If we shadows have offended, 
Think but this,--and all is mended,-- 
That you have but slumber’d here 
While these visions did appear 
(I, i) 

The beginning of the play’s epilogue, spoken by Puck. On the one hand, the quote is an acknowledgement on 
Shakespeare’s part that the play is "slight", on the other hand, it puncuates the fantastical, imaginative element 
of the play. 
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Suggested Essay Topics 

Act I, Scene 1 
1. How does the exposition in Act I, Scene i seem to support Lysander’s statement that, "The course of true 

love never did run smooth?" 

2. Helena tells Hermia, "My ear should catch your voice; my eye your eye .... " Considering Hermia’s present 

relationship and Helena’s past relationship with Demetrius, explain how this exemplifies Shakespeare’s use 

of the first part of Plautus’ and Terence’ s three-part method of writing comedic plays. 

3. How does Egeus’ statement (referring to Hermia), "And she is mine, and all my right of her I do estate 

unto Demetrius," demonstrate that Shakespeare is using this character to fulfill the role of the opposing father, 

which is a typical character in the New Comedy of Plautus and Terence? 

Act I, Scene 2 
1. Quince admonishes Bottom that if he were to have the part of the lion and roar too loudly, he "...would 

frighten the Duchess and the ladies that they would shriek .... "What does this tell us about the Elizabethan 

view of women? Validate your opinion with clues from the text. 

2. In talking about the beard to go with his costume, Bottom says, "...either your straw-color beard, your 

orange-tawny beard, your purple-in-grain beard, or your French-crown-color beard, your perfit yellow." In 

your opinion, and taking hints from his conversations with Quince, just how much experience has Bottom had 

with acting? 

3. The name of the play is "The most lamentable comedy and most cruel death of Pyramus and Thisbe." 

Considering that Bottom has already presented himself as something of a clown, why do you think it 

appropriate he play the lead in a play with this title? 

Act II, Scene 1 
1. How does Oberon’ s instructing Puck to anoint the eye of the youth in "Athenian garments" allow 

Shakespeare to introduce complications to the situation that is opposite of the "right" one? 

2. Considering they are the king and queen of the fairies, explain in your own words why Titania has "... 

forsworn his [Oberon’s] bed and company." 

3. "I love thee not; therefore pursue me not," demands Demetrius of Helena, but she will not desist. How can 

you explain her actions and Demetrius’ reactions in view of Plautus’ and Terence’ s plot structure for love 

comedies? 

Act II, Scene 2 
1. As Oberon, king of the fairies, carefully present an argument to your wife and queen, Titania, explaining 
why her past affairs (and yours) did not threaten your marriage but her insistence on keeping this changeling 
boy rather than conceding to your demands is a threat. 

2. Hermia, who is defying Athenian law and facing death or banishment to a nunnery in order to marry the 
man she loves rather than the man her father chose as her husband, is concerned when Lysander wants to 
sleep with her in the wood on their way to his aunt’s house to be married. She begs him, "Do not lie so 
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near." How may her fears concerning her pristine reputation as a maid (unmarried young woman) be justified 
at this point in the play? 

3. Helena is dumbfounded and hurt when she awakens Lysander in the wood and he professes his love for her, 
"Yet Hermia still loves you [Lysander]." Carefully, decide why she is dumbfounded and hurt that he would 
mock her so. Explain this, step by step, to the newly-besotted Lysander. Remember, he is under the spell of 
the love juice and will not be easily convinced. 

Act III, Scene 1 
1. Bottom thinks his friends are playing a trick on him, yet he maintains, "I will walk up and down here, and I 

will sing, that they shall hear I am not afraid." How is this consistent with his character as a sensitive, caring, 

intelligent, buffoon (clown)? 

2. Titania implores Bottom, "Out of this wood do not desire to go. Thou shalt remain here whether thou wilt 
or no." Explain her reasoning in assuming she can order Bottom to feel as she wants him to. 

3. As Puck begins his incantation (lines 107-113) to place a spell upon Bottom, what do you specifically 
notice about the last word in every other line and why do you think Shakespeare changes the way he uses 
language for spell-casting? 

Act III, Scene 2 
1. As a contemporary of Helena, how would you make each of your friends understand your feelings about 
what you consider their conspiracy "...to conjure tears up in a poor maid’s eyes with your [their] derision!" 
Remember to keep the situation the same as it is in the play, even though you are modernizing Helena’s 
communication methods. 

2. As Hermia, you have just lost your love to your best friend who you think has "stol’n my love’s heart 
from him .... " This would mean losing your best friend too. Which is the worse tragedy and why? Use not 
only your own feelings but validations from the play to prove your point. 

3. How is it possible that neither Lysander nor Demetrius took their loves’ feelings into account when each of 
these men decided who they would love, as demonstrated by Lysander’s confusion when asking, "Why 
should you think that I should woo in scorn?" You will need to carefully peruse the play for proof to support 
your opinion. 

Act IV, Scene 1 
1. As Egeus, what are your particular thoughts on being robbed of what you perceive as justice from the duke 
to whom you have said, "...My lord, you have enough. I beg the law, the law, upon his head." Be certain to 
include the Athenian law about a father choosing his daughter’s husband, your friendship with Duke Theseus, 
your great dislike for the cheating Lysander, your bewilderment with Demetrius’ change of heart, and your 
utter frustration at your daughter’s refusal to obey. 

2. Duke Theseus seems relieved at not having to punish Hermia, as he decrees to Egeus, "...I will overbear 
your will..." Considering he is the highest authority, how can you explain these unexpected feelings. Keep in 
mind that he, himself, is being married to Hippolyta that night. 

3. Bottom makes many references to his ass-like behavior without ever acknowledging that his head is now 
that of an ass. What are these references and how may they be interpreted as describing either the animal’s 
behavior or that of a person acting as an ass--that is, poorly or stupidly? Use the text as your resource material. 
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Act IV, Scene 2 
1. Bottom is actually making a jest when he directs his fellow actors to refrain from eating onions or garlic 
before the performance so that the audience will say their play, "is a sweet comedy." In reality, how is the 
play-within-the-play "a sweet comedy"? Use documentation from within the text. 

2. Upon waking, Bottom explains to himself, "I have had a dream past the wit of man to say what dream it 
was." How is this Shakespeare’ s way of having a human interpret the fairy world? Look for validations to 
correctly explain Bottom’s quote. 

3. Demetrius queries, "Are you sure that we are awake? It seems to me that yet we sleep, we dream." How is 

this an alternate explanation for a human’s visit to the fairy world of spells and being enchanted? Remember 

to include what would be absurd behavior on Demetrius’ part were he not under a fairy spell. 

Act V, Scene 1 
Suggested Essay Topics 
1. Theseus likens, "the lunatic, the lover, and the poet," in his explanation to Hippolyta of why he thinks the 
lovers are recounting a fantasy rather than what really happened to them in the haunted wood. Today, we 
often make the same comparison in our own ways. Examine your life, or that of someone you know, to prove 
either the truth or falsehood of this statement. Remember to keep referring to facts from the text to support 
your argument. 

2. As a modern audience member, how would you react to the comments of the audience in the 
play-within-the-play and their interaction with the actors as they were on stage? Use the text for specific 
examples to illustrate your opinion. 

3. In the play-within-the-play, Pyramus commits suicide when he thinks his love is dead. This is a common 
theme in plays (to wit, Shakespeare’ s own Romeo and Juliet). How is it possible that the one committing 
suicide does not verify the death of his/her lover before killing him/herself? Use the lovers in A Midsummer 
Night’s Dream as examples to illustrate your thoughts on this topic. 
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Sample Essay Outlines 

Topic #1 
It is only in the last few decades that the position of women in society has been reexamined. From reading 
Shakespeare’s plays, we have some information about their negative treatment in the 1500s and 1600s. What, 
precisely, was this negative treatment of women to which we no longer adhere? 

Outline 
I. Thesis Statement: In A Midsummer Night’s Dream, William Shakespeare demonstrates the negative 

treatment women received from society in the sixteenth and seventeenth centuries. 

II. Owned by Father 
A. Father has the right to choose daughter’s husband 
B. Failure of daughter to comply with father’s choice will lead to either death or banishment to a nunnery 

III. Unable to Choose Husband 

A. See II. 
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B. Hermia faces death or banishment be eloping with Lysander 
C. Hippolyta won in battle by Theseus 

IV. Friendships Dependent upon Mate 
A. Hermia hates Helena because Lysander loves Helena 
B. Helena wants to be like Hermia because Demetrius loves Hermia 

V. Hypocrisy in Sexual Values 
A. Hermia asks Lysander not to sleep so close to her in the wood since they are not yet married although they 
are in the act of eloping 
B. Although married, Oberon and Titania freely have affairs 

Topic #2 
People are commonly referred to as "ass" when they behave poorly or stupidly. How has William 
Shakespeare exemplified such behavior by having Robin Goodfellow (Puck) replace Nick Bottom’s head 
with that of the animal, an ass? 

Outline: 
I. Thesis Statement: In A Midsummer Night’s Dream, William Shakespeare demonstrates the appropriateness 

of certain animal labels to describe human behavior--to wit, Bottom’s having an ass’s head. 

II. The Qualities of Bottom’s Character Which are Similar to Those of the Animal, An Ass 
A. Stubbornness as he refuses to allow his friends to see his fear at being alone in the haunted wood 
B. Casual awareness of his sexuality when Titania courts him 
C. Coarse hair of which he complains to the fairies without realizing he possesses an ass’s head 

Ill. Bottom’s Denial of his Feelings 
A. Refuses to join his friends when they flee the haunted wood for fear they will know he realizes (or thinks 
he realizes) they are making a jest of him 
B. Whistles for courage rather than admit his fear when he finds himself in the haunted wood alone 
C. Thinks his experience was a dream while probably feeling it was real 

IV. Lack of Examination of New Situations 
A. Blindly accepts the role of Titania’s lover 
B. After being freed of Puck’s spell, doesn’t question why his body no longer has the lightness of a fairy’s 

V. Mocks Others 
A. Refers to a cobweb’s ability to staunch the flow of blood from a cut when introduced to Cobweb 
B. Asks Peaseblossom to remember him to his vegetable family members when introduced to him 
C. Refers to mustard’s ability to burn the mouth when introduced to Mustardseed 
D. Uses this mockery to pay tribute to the fairies’ attributes 

VI. Takes Advantage of Others 
A. Tells Mustardseed and Peaseblossom to scratch his face 
B. Sends Cobweb on a quest to find a particular kind of bee with a particular kind of honey on a particular 
flower and to bring the honey-bag back to him unbroken 

Topic #3 
In life, people will often experience trials and tribulations before they eventually arrive at their destination--be 
it with their career, relationship, or family. While Egeus and Hermia do not appear reconciled at the end of the 
play, each of the lovers are united or reunited with their true loves. 

Sample Essay Outlines 134 



Outline 

I. Thesis Statement: The characters in William Shakespeare’s A Midsummer Night’s Dream are successful, 

after many trials and tribulations, in acquiring their desired relationships. 

II. Hermia and Lysander 
A. Must go to Athens with Egeus for Duke Theseus’ decision 
B. Demetrius competes with Lysander for Hermia’ s hand in marriage and has Egeus’ approval 
C. Hermia and Lysander decide to defy the law and elope 
D. Their elopement is aborted 
E. Lysander is temporarily charmed into loving Helena 
F. Hermia accuses Helena of "stealing" Lysander’s love 

III. Helena and Demetrius 
A. Demetrius at one time loved Helena, but later left her 
B. Demetrius is in love with Hermia and has her father’s approval 
C. Helena is temporarily loved by Lysander when he is under the spell of the love juice 
D. Hermia accuses Helena of "stealing" Lysander’s love 

IV. Hippolyta and Theseus 
A. Theseus is the Duke of Athens 
B. Hippolyta is the Queen of the Amazons 
C. Theseus captured her in battle 

V. Titania and Oberon 
A. Each has extra-marital affairs 
B. Titania refuses to relinquish the changeling she’s brought with her from India 
C. Oberon places a spell on his wife 
D. Titania falls in love with an ass-headed human, Bottom 

Topic #4 
Friendship has a way of lasting despite misunderstandings, arguments, different opinions, and time. William 
Shakespeare demonstrates this via the ebb and flow of the four lovers’ relationships in A Midsummer Night’s 
Dream. 

Outline 
I. Thesis Statement: In A Midsummer Night’s Dream, William Shakespeare demonstrates the enduring 

quality of friendship 

II. Helena and Hermia 
A. Harmony as childhood friends and when Hermia tells Helena of her elopement so that Helena will be 
reassured that Hermia will no longer be available for Demetrius to marry 
B. Conflict in that Demetrius first loves Helena, then Hermia, then Helena again and also when Lysander is 
charmed into loving Helena 
C. Reconciliation when each is united with her proper love 

III. Lysander and Demetrius 
A. No initial contact nor feeling about each other 
B. Conflict in that both want to marry Hermia but Demetrius has Egeus’ approval to marry Hermia while 
Lysander has her love. Lysander plans to elope with Hermia. Both men jilt Hermia, loving Helena, while 
under the love-juice’s spell, which prompts them to plan a duel to win Helena’s hand 
C. Reconciliation when reunited with their chosen lovers 
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IV. Demetrius and Hermia 
A. Harmony when Demetrius had previously been wooing Hermia’s childhood friend, Helena 
B.Conflict in that Demetrius plans to marry Hermia (with her father’s approval) while she plans to elope with 
Lysander. Also conflict that he jilted Helena to woo Hermia 
C. Reconciliation, with the love juice’s help, when Demetrius falls in love with Helena again 

V. Lysander and Helena 
A. Harmony when Lysander plans to elope with Helena’s closest friend, Hermia, which would no longer 
allow Demetrius to marry Hermia 
B. Conflict when Lysander temporarily falls in love with Helena while under the love juice’s spell and, again, 
when Lysander calls Helena nasty names during her argument with Hermia 
C. Reconciliation when Lysander is reunited with Hermia and Helena with Demetrius 
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Modern Connections 

While there are many things in A Midsummer Night’s Dream that modern audiences enjoy about the play, the 

theme of love is one that many people, from Shakespeare’s original audiences to modern audiences, can relate 

to. 

The four young lovers in the play--Hermia, Lysander, Helena, and Demetrius--all seem to feel love very 
deeply, even before the fairies work their magic. For Lysander’s love, Hermia is willing to go against her 
father’s wishes (he wants her to marry Demetrius). Both Hermia and Lysander would rather run away and risk 
the punishment of Athenian law if they are caught. Helena, in love with Demetrius, betrays her friendship 
with Hermia with the hope of gaining a little of Demetrius’s favor. She hopes that in telling Demetrius of 
Hermia’s plan and her whereabouts, he will thank her, and that perhaps this attention will lead to something 
more. Demetrius has pursued Hermia into the wood and is almost insane from not finding her ("And here am 
I, and wode [mad] within this wood, / Because I cannot meet with Hermia" [II.i.192-93]). 

This love which seems so strong, however, is weak in two ways: for the men, it appears to be fickle; and for 
the women, it comes between them as lifelong friends. Lysander and Demetrius are both affected by the love 
potion of Oberon, applied by Puck to their eyelids. Lysander, who so deeply loved Hermia, suddenly loves 
Helena. Not only is he completely enamored with her, but he now violently despises Hermia. He "repent[s] / 
The tedious minutes" he has spent with her (II.ii. 111-12). Similarly, Demetrius, who had also loved Hermia 
and so venomously despised Helena ("I am sick when I do look on thee," he told her in II.i.212), suddenly 
refers to her as "goddess, nymph, perfect, divine" (III.ii. 137). The thing that transforms the affections of 
Lysander and Demetrius in the play is a magical potion; in real life, such seemingly deep emotions are also 
easily transformed, especially among the young. Like the young lovers in the play, young people in love today 
are still finding their own identities. Lysander, Demetrius, Helena, and Hermia, in fact, do not really seem to 
have any identifying characteristics. As young people are still finding out who they are, what appeals to them 
in a romantic sense is likely to change as they themselves change. 

Helena and Hermia, on the other hand, remain constant in the sense that they each love the same person 
throughout the play. However, they jeopardize their own friendship as they strive to hold on to the young men 
they love. Helena, as previously mentioned, betrays Hermia when she tells Demetrius of Hermia’s planned 
elopement to Lysander. Later, when Helena becomes convinced that Hermia is in on what she thinks is 
Lysander’s and Demetrius’s cruel joke, she accuses Hermia of betraying their friendship. She asks, "O, is all 
forgot? / All school-days’ friendship, childhood innocence?" (III.ii.201-02). Hermia denies that she has 
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scorned her friend, but becomes so increasingly dismayed by Lysander’s professed love for Helena, and hatred 
for her, and by Helena’s accusations, that she finally lashes back at Helena saying, "I am not yet so low / But 
that my nails can reach unto thine eyes" (III.ii.297-98). The bickering ceases when Hermia blames the whole 
confused mess on Helena, after which Helena runs off. How often is this scene replayed in modern times? Do 
today’s teenagers, and adults, let romantic relationships come between friendships? 

There is another example of love in the play: the bewitched love between Titania and the transformed Bottom. 
Titania falls in love with the ass-headed Bottom. Having fallen in love with and adored this creature, Titania 
awakens from this love, and from sleep, feeling a little foolish for having been so blinded by love: "O, how 
mine eyes do loathe his visage now!" (IV.i.77). Again, how many times is this scene replayed in modern 
times? Do people today fall in love with people who aren’t what they seem to be? And don’t we feel a little 
like Titania did when we see what they really are? 

The other romantic relationship in the play (aside from that of Pyramus and Thisby, portrayed by Bottom and 
company) is that of Theseus and Hippolyta. While we don’t really get to see the two interact very much during 
the course of the play, their relationship does not change, perhaps attesting to its stability. Critics have also 
maintained that the relationship between Theseus and Hippolyta represents love balanced by reason, in 
contrast to the inconstant, passionate love of the four young people. 

Shakespeare presents a variety of views about love in A Midsummer Night’s Dream, and it is not clear which 
conception of love he supports. Perhaps the point is that love is different things to different people and may 
affect us in any number of ways, depending on where we are in our lives. 
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FAQs 

1. Did Shakespeare have a specific reason for writing this play? 
2. How does the dream of the play begin? 
3. What part do Bottom and the other "rude mechanicals" have in the play? 
4. Why is there a fifth act to this play? 

Did Shakespeare have a specific reason for writing this play? 

A Midsummer Night’s Dream was probably written in 1596, making it the last of Shakespeare’s early 

comedies. Here he again explores the familiar themes art versus life, dreams versus reality within a stock 

comedy form of young couple(s) pitted against paternal authority. Shakespeare may have incorporated bits 

and pieces into A Midsummer Night’s Dream that he had written years before but was unable to fit into his 

other early comedies. Nevertheless, most historians believe that the occasion for both the play’s composition 

and of its dramatic complications is marriage. The general consensus is that A Midsummer Night’s Dream was 

commissioned for a performance at an aristocratic marriage at Whitehall or another of Elizabethan England’s 

great houses, as opposed to staging in a public theater. Although the play has its complications, it is, at 

bottom, a celebration of marriage and its poetics. Its text is permeated with references to moonlight, flowers, 

and birds, these image clusters creating an atmosphere conducive to nuptials. Unfortunately, we do not know 

the details of the particular wedding at which the play was probably first performed. 
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How does the dream of the play begin? 

In Act II of A Midsummer Night’s Dream we are immersed in the nocturnal realm of Oberon and Titania and 
we recognize at once that this enchanted forest of magic and mayhem is set apart from the daylight world of 
"Athens" under its reasonable ruler Theseus. The movement into the play’s dream world is both determined 
and arbitrary. It occurs as a result of discord within the daylight world of Athens when the old man Egeus 
appears to block the union of Hermia to her beloved Lysander, demanding the execution of the latter for 
"bewitching" his daughter. There is no real cause to Egeus’s opposition, no long-standing family feud. Indeed, 
when Lysander says of Egeus’s choice, Demetrius that "I am, my lord, as well derived as he" (I, i., 1.101), not 
only do first impressions appear to bear him out, subsequent events suggest that the two male youths are 
interchangeable. The dream occurs because of inevitable, unavoidable tensions in the waking world. 
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What part do Bottom and the other "rude mechanicals" have in the play? 

In the second scene that completes Act I, we are introduced to an extraordinary group of familiar but 
outlandish comical characters who have been enlisted to perform stage interlude as part of the entertainment at 
the impending marriage of Theseus and Hippolyta. Led by the carpenter/director Quince, their very 
names---Flute (a bellows maker), Snout (a tinker), Snug (a joiner), Starveling (a tailor), and Bottom (a 
weaver)--- denote their lesser status as "mechanical" tradesmen. Their station in society makes them fair game 
for gentle indignities of which they are characteristically unaware. Thus, Bottom finds himself is his own 
dream world, with his every wish ministered to by Titania and her fairy entourage, but he cannot sense the 
donkey’s head that Puck has placed upon him, even though he finds himself hungry for hay. Collectively, 
Bottom and his fellows have a gross weight to them that serves as a counterbalance to the airy quality of the 
fairy world and its inhabitants. 

Back to Section Index 
Back to Table of Contents 

Why is there a fifth act to this play? 

By end of Act IV, the narrative line of A Midsummer Night’s Dream is essentially played out. Oberon and 

Titania are reconciled in their quarrel over the changeling, the young couples are paired correctly (Hermia 

with Lysander and Helena with Demetrius), Theseus has over-ruled Egeus, and a triple wedding awaits. 

Indeed, Acts I through IV of A Midsummer Night’s Dream comprise a perfectly symmetrical pattern that 

moves from court to enchanted realm and then back to daylight world in which Theseus rules. The question 

naturally arises: Why is there a fifth act to the play. The short answer is that all of Shakespeare’s plays have 

five acts and that the playwright therefore simply appended an "extra" act to his story for the sake of 

uniformity. But Shakespeare could have done this by simply stretching the plot out. Instead, he chose to insert 

the staging of Pyramus and Thisbe by Quince, Bottom, and their fellows. At the end of Act IV, we are 

reminded that there is an unconcluded piece of business to be conducted when Bottom’s arrival for the 

hilarious staging of the play "outside" the play. Here, as in Romeo and Juliet, Shakespeare appears to have 

deliberately parted with convention, the addition of Act V being an experimental innovation in comic 
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structure, taking place beyond the proper boundaries of the play itself. 

~ Back to Section Index 
~ Back to Table of Contents 
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THROUGH practically a thousand years while the European theater was "dark" 
the Christian Church was unable to stamp out completely the festive element 
among the common people that manifested itself particularly at the spring 
planting time and the harvest season. It is probable, had not the church itself 
responded to the primitive desire of people to "act out" the stories of their lives, 
that secular drama would have sprung up in place of the Mystery, Miracle and 
Morality plays of the Middle Ages. 

It must be remembered, too, that everywhere the service of the church was 
conducted in Latin rendering it quite unintelligible to the masses of the people. If 
they were to be familiar with the stories of the Bible that knowledge must come to 
them through the medium of a portrayal of events in the life of Christ and of his 
saints. When the early attempts were made by the priests to act out the stories of 
the Christmas and Easter seasons, there was little or no national consciousness in 
continental Europe. It was, to all intents and purposes, one vast domain living 
under a feudal system and acknowledging a nominal allegiance first to 
Charlemagne and later to the "Holy Roman Emperor of the German people." 
There was, too, but one religion. This religious and political unity made it 
extremely easy for the ideas of the Mystery and Miracle plays to spread through 
the agency of the bards and troubadors that wandered from court to court of the 
feudal barons. 

At first only the priests took part in acting out the events from the lives of Christ 
and the saints and the portrayal took place in the Church proper. Later as the 
performances grew more elaborate and space became an important item the 
Mysteries and Miracles were pushed out into the courtyards of the churches and 
laymen began to take part in the acting. 

By the beginning of the twelfth century national boundaries were becoming more 
or less marked. England by its geographical position was isolated from the 
currents of thought that flowed through continental Europe, and there, as the 
people took over the responsibility for the acting of the sacred plays, it became 
the custom to turn individual incidents over to the guilds of the various crafts. 
Also, there arose a feeling of need to present, not only isolated incidents or 
groups of related incidents at Christmas and Easter, but the whole history of man 
from his creation to the day of judgment. The various incidents of this long story 
were divided among the guilds of a district, staged on wagons easily drawn from 
one place to another, and were presented in proper sequence at set stations 
throughout the district. This complete history enacted by the various guilds came 
to be referred to as a "cycle" and for further identification was referred to by the 
name of the district in which it was presented. Viewed from the light of modern 
times the four most important cycles were those of Chester, York, Coventry, and 
Towneley (also called Wakefield). That these eyries, even though religious in 
nature, took into account the popular love of comedy is evidenced by the fact that 
in the only surviving inddent of the Newcastle eyrie Noah’s wife is represented as 
a vixen. 
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About the same time, both in England and on the continent, the idea was 
conceived of representing the Virtues and Vices by name in the persons of actors, 
to afford the audience a "moral" lesson. From this grew the Moralities of which 
the most famous are the English Castell of Perseverance and Everyman ... the 
latter presumably an import from Holland. 

Both the Mystery and the Morality plays were often long winded and frequently 
dull. To relieve the tedium "interludes" were presented which were nothing more 
nor less than slapstick farces as a rule more distinguished for their vulgarity than 
their humor. Most of these farces came originally from France or Italy and dealt 
either with the subject of sex or digestion. At their best, however, they carry on 
the true tradition of the Greek comedy writers and the Roman Plautus and 
Terence. From these "interludes" (literally "between the games," which was their 
actual use in Italy) developed a swift moving farce that was acted independently 
of any other performance. The best and most famous of these farces of the Middle 
Ages is the French Farce of Pierre Pathelin. 
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1. When and where in the world did theater first begin? 

2. What do the Ragged Man and the Sergeant sit on and walk around during the play? 

3. The title The Rising of the Moon comes fi-om __ 

4. What makes a character the ’protagonist’? 

5. An explanation of what happens before the began is called the: 

6. Who was the author of The Rising of the Moon and where was she fi-om? 

7. What was the name of the theater that the author began in Ireland? 

8. What do you think the theme of The Rising of the Moon was? 

9. Which god did Athenian theatrical performances celebrate? 

10. How otten and why? 

11. Name one of the celebrations: 

12. Tell me four different things about the chorus: 
a. 

b. 
C. 

d. 

13. What is the difference between proskenion and skene? 

14. How was a methane used? 

15. Ancient Greek plays were about tragedies. What is peripetia and where do we see it 
in Oedipus? 
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During the Middle Ages, what group was the driving force behind drama of 
the period? 

For what purpose did the Catholic Church use drama? 

3. Who were the actors during Medievaldrama? 

4. ~Sat were the three types of plays during the Middle Ages? 

~Sat type of play dramatized stories from the Bible? 

Who WTOte the morality plays? 

~55at is an allegory? 

What was the equivalent of modern day unions during the Medieval 
period? 

9. ~5at were the four mystery play cycles? 

10, W~fhy is Everyman a mystery play? 

11. Shakespeare wrote three types of plays. ~5at were they? ~5at type is A 
Midsummer Night’s Dream? 

During the age of Elizabethan drama, where were plays tirst performed 
and why did this help the company of players to earn money? 
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13o What was the name of the first theater in London and where was it? ~5~y 
did it have to be there? 

14, What was the name of the group that ~rflliam Shakespeare was a 
shareholder in? 

15o ~¢xich of the young Athenians is first affected by the love potion? 

16. ~¢xich man does Hermia’s father want her to marry? 

17. What does Oberon want that Titania refuses to give him? 

18. How does Puck prevent Demetrius and Lysander from fighting? 

19. Whom does Demetrius love at the end of the play? 

2o.What prank does Puck play on Bottom? 

21. Who first thinks of using the love potion on Titania? 

22. Why is the flower whose juice Oberon seeks special? 

23. Who blesses Theseus and Hippolyta wSth a magical charm at the end of the 
play? 

24. Who suggests that the audience consider whether the entire play has been 
a dream? 



From: Amy Kleissler <kleissle@uncaa.unc.edu-- 

Sent: Thursday, 9:27 AM 

To: ~mc.edtr> 

Subject: Re: 

Attach: TEXFf.httn 

couldnDt tell me anything heDd learned from eit2aer 
Amy 

I spit tap my coffee when I read this! Classic!!! 

Student-Athlete Academic Support 
kleissleCa)uncaa uric. edu 

>>> @uric edu> 9:04 PM >>> 

Hotmail [5] has ever-gro*ving storage! I)on[5]t worry about storage limits Check it out. ( http://windowslive com/Tutoriab’tlotmail/Stora~e? 
ocid TXT TAGLM WL HM Tutorial Storage 062009) 



Drama 116 

Perspectives in Theatre 

Spring 20:!.0 

Stone Center --Room 103 

Section 001 

MWF 10 AM-IO:50 AM 

Section 002 

MWF 12 PM- 12:50PM 

Instructor: Kathryn H. Williams 

khwillia@email.unc.edu 

Office: The Center for Dramatic Art, Room 238 

Office Hours: Tuesday 11:30- 1:00 PM 

A survey of the interrelationships between acting, direction, designing, 
and playwriting through the study of major periods of theatrical 

expression, and representative plays. 

COURSE OBJECTIVE 
Theater is an important aspect in our world. What role does it play? Why do we as humans 

participate in it? When did it begin ? Why did it begin ? What does it take to put on a professional 

production ? What does the actor have to do ? We will explore these questions and more during 

this class. 

REQUIRED TEXTS and MATERIALS 
The Compact Bedford Introduction To Drama Sixth Edition. Lee A. Jacobus 

PLAYMAKERS REPERTORY COMPANY (PRC) PRIVILEGE CARD 

GRADING BREAKDOWN 

25%- Exam #1 

25%- Exam #2 

20%- Paper 

30%- Final 

GRADING SCALE 

100-94 A 

93-90 A- 

89-87 B+ 

86-83 B 

82-80 B- 

79-77 C+ 

76-73 C 

72-70 C- 

69-67 D+ 



66-63 D 

62-60 D- 

59-0 F 

REQUIRED PERFORMANCE A TTENDANCE 
You are required to attend two (2) PlayMakers Repertory Company (PRC) productions: 

1. A/I MySons January 27- Feb. :14 

2. The Importance of Beinq Earnest March 3- March 2:1 

All performances will be in the Paul Green Theater located in the Center for Dramatic Art 

located on the UNC campus. 

YOU ~7|LL BE TESTED ON BOTH PBODUCT|ONS 

EXAMINATIONS 

There will be two exams over the semester and one FINAL EXAM. These exams will be based on assigned 

reading, assigned plays, performances and class lectures (including videos and any guest artists) The 

format will include multiple choice, true or false and matching. The final exam will be cumulative. It will 

cover the entire semester. 

Bring a bubble sheet (scantron) with you to every class and for every exam. 

MAKE UP EXA~IS ~ILL ONLY i~E GIVEN ~71TH A VALID UN|VEI|S|TY 

EXCUSE. 

ATTENDANCE POLICY 

There are no basic attendance requirements due to the size of the class. But it is strongly recommended 

that you attend all classes. BONUS POINTS will be given randomly in the class in the form of POP 

QUIZZES. For this reason you MUST bring a bubble sheet to every class. 

PRIVILEGE CARDS 

See Blackboard under course documents 



You will write a 4-5 page CRITICAL ANALYSIS PAPER focusing on all the elements (acting, 

directing, lighting, costume, set, sound, etc. ) of PlayMakers Repertory Company’s production 

of Death of a Salesman. 

PAPER REQUIRMENTS 

No ’First Person’ 

Papers will be stapled, typed and double spaced. 

Papers must have a title page 

o It will include your name, your section number, your PID and signed 

UNC honor pledge- Failing to do this will result in a lower grade. 

Papers must include the date of the performance you attended-either on the title page or 
in the body of the paper. 

Late Papers will not receive full credit. Papers are considered late if not turned in by the end of 

your section on February 22. 10 points will be subtracted every day the paper is late. 

No Emailed a~papers- if you are ill with HIN1 I will allow you to e mail the paper. It will NOT be 

graded until a hard copy is received. Documentation from student health must be presented 

with hard copy or paper will be counted as late. 

PLEASE PROOFREAD YOUR PAPERS- - check for spelling, typo’s, punctuation and grammar. 

Your grade will suffer for mechanical errors. 

PLEASE READ- Writing about Drama in your text. Pages 1023-1032. 

An ’A’ paper will be outstanding in form and content. It will show original analytical thinking and exceptional 

effort. It will be well structured and flawlessly presented. It will show a strong understanding of the material. It 

will be focused, clear and coherent with a strong introduction and an effective conclusion. There will be no 

mechanical errors ( typos, all format guidelines, misspelled words and names, etc. ). An ’A’ paper will be 

grammatically correct 

A ’B’ paper will be significantly more than competent. It will be more descriptive than analytical and will reflect 

thoughtful understanding of the subject. It will be accurately proof read, reasonably well structured and 

competently written. It will with a few exceptions be well organized, well supported and have no grammatical 

errors. 

A ’C’ paper will have average execution. It will lack a clear focus, organization and coherence. The introduction and 

conclusion will be weak and either/both will be uninteresting. There will be distracting grammar and spelling 

errors. 

A ’D’ paper is substandard work. It will be poorly organized. The introduction and conclusion will be poorly written 

and the thesis will lack support. It will have many grammar, spelling and usage errors. 

An ’F’ paper is plagiarized or unacceptable work. It will be off assignment or mere summary and/or seriously have 

flaws in presentation or style. Plagiarized papers will be referred to the Honor Court 



Finally/take advantage of the writing center if ~/ou need help ,www.unc.edu/depts/wcweb 



Name 

Extra Credit Production Work for DRAM 

PID 

Play Position 

115, Spring, 2010 

DRAM 115,.__ 

(section #) 

Producer Date/Venue 
(Company) 

Briefly describe your responsibilities for this production. Attach copy of program. 

The student is currently enrolled in DRAM 115 and is eligible for extra credit upon the successful 

completion of some responsibility on a live theatrical production. The position can be anything from 

Producer/Director to Usher/House Manager. Unless the student was heavily involved in pre-production 

or rehearsal, it is assumed the job will be for the run of the show. Realizing not all positions get 

mentioned in a typical program or that a program is even used in some situations, please sign off on the 

form to indicate that the student did actually participate. No grading is required - simply an affirmation 

or denial of the participation. 

Name Date 

(Signature of supervisor indicating successful completion of responsibifities.) 



Department of Dramatic Art 
All Tickets free with Privilege Card 

A New Dress For Mona 
By Mark Perry 

January 29-February 2, 2010 
Directed by Joseph Megel 

Auditions: November 3-5, 2009 

The LAB! Theatre presents 
The Sunset Limited 

By Cormac McCarthy 
February 11-16, 2010 

Directed by Jeb Brinkley 
Auditions: November 22-23, 2009 

The LAB! Theatre presents 
Speech & Debate 
By Stephen Karam 

February 25-March 2, 2010 
Directed by Andrew Slater 

Auditions: January 19-21, 2010 

The Professional Actor Training Program & 
Department of Dramatic Art Undergraduate Productions present 

Macbeth 
by William Shakespeare 

April 16-20, 2010 

Director TBA 
Auditions: January 19-20, 2010 

Pauper Players presents,., 
I Love You Because 
By Ryan Cunningham and Joshua Salzman 
Very loosely based on Jane Austen’s Pride and Prejudice, ILYB is the story of how the methodical 
greeting card poet Austin and love-for-the-moment Marcy try against all odds not to fall in love 
with each other~ She’s on the rebound and has decided not to consider any date as relationship 
material for at least six months. He’s heartbroken after catching his girlfriend cheating and is 
determined to ~vrite the perfect love poem to win her back. Get your tickets at the door or the 
Carolina Union Box Office. 
Show Dates 
March 19, Friday, 8:00 PM 
March 20, Saturday, 2:00 PM 
March 211, Sunday, 2:00 & 8:00 PM 
March 22, Monday, 8:00 PM 
March 23, Tuesday, 8:00 PM 



Company Carolina is proud to announce that vve will producing 

Andrew Lloyd Webber’s 

CATS 
in Spring 2010. Directed by Jordan Coats. 

Please check back for specifics regarding auditions, which will take place in early/mid January 
following UNC-CH’s winter break. 
Thank you! 

Deep Dish Theater 

At University Mall 

AN IDEAL HUSBAND 

by Oscar Wilde, directed by Tony Lea 
February 12 - March 6 
The irrepressible wit of Oscar Wilde is in fine form with this story of a politician being blackmailed 
by a former lover. A delightful satire by a true comic genius. 



The DDA House Management Staff is looking for new members. House 
management is an easy way to get involved with Undergraduate 
Productions, and allows you to be involved with everything produced 
this semester. As a House Management Staff Mer~er you have the 
opportunity to plan lobby displays, develop the lobby bio board, 
distribute tickets to patrons, answer questions about Undergraduate 
Productions and usher audience mez~ers to their seats. 

If you are interested in applying please submit the attached 
application form to Josh Wolonick at wolonick@email.unc.edu by 5:00 pm 
on JANUARY 22nd. 

Thanks so muchl and Happy New Year. Please send any questions to Lee 
Storrow at lstorrow@emailounc.edu. 

Erin M. Hanehan 



Spring 2010 DDA House Management Staff Application 

Dear Applicant, 

The House Management staff is looking to expand. We want more creative and 
shining people to help us put people in seats for DDA and Lab! Shows. 
As a house manager, you will be responsible for getting people into the theatre. 
You will be working in the box office, selling tickets and concessions. You will 
count lots of money. You will help makes the bio boards for shows. You will talk 
with cast members and making sure that their family members and friends get 
reserved tickets. You will make sure the theatre is safe. You will get to work with 
a crew of dashing young men and beautiful women. You will get to see every 
show for free. You will get to go to the cast party. Nuff said. 

NAME 

YEAR 

MAJOR(S) 

1) What is one thing that would make you an outstanding house manager? 

2) What experience do you have in theater? If none (which is totally cool), 
why do you want to be a house manager? 

3) Name two things you do here at UNC that your really love to do and 
briefly explain each. 



4) What is one thing that you think distinguishes a great person from a 
person? 

5) Quick! Name your favorite movie and explain why in nine words. 

"Organization doesn’t really accomplish anything. Plans don’t accomplish anything, 
either. Theories of management don’t much matter. Endeavors succeed or fail because 
of the people involved. Only by attracting the best people will you accomplish great 
deeds." ~Colin Powell 



From: 

Sent: 

To: 

Subject: 

Attach: TEXT.htm 

Sherron Peace <stpeace@uncaa.unc.edu> 

Monday, March 1, 2010 9:07 AM 

Blanton, Brent <blanton@uncaa.unc.edu>; Bridger, Beth <bridgerb@uncaa.unc.edu>; 
Lee, Jaimie <jaimielee@uncaa.unc.edu>; Townsend, Jennifer 
<jtownsend@uncaa.unc.edu>; Kleissler, Amy <kleissle@uncaa.unc.edu>; Orr, Kym N. 
<knorr@uncaa.unc.edu>; Yount, Tony <tonyyount@uncaa.unc.edu>; Welborn, Spencer 
B. <welborn@uncaa.unc. edu> 

Tutor Schedule 

If you have rotors assisting student-athletes during the day that I am not aware of, please provide me with their 
schedules. 
Thank you, 
Sherron 



From: 

Sent: 

To: 

Subject: 

Attach: 

Brent Blanton <blanton@uncaa.unc.edu> 
Wednesday, April 21, 2010 1:28 PM 

Bridger, Beth <bridgerb@uncaa.unc.edu>; Lee, Jaimie <j aimielee@uncaa.unc.edu>; 
Townsend, Jennifer <jtownsend@uncaa.unc.edu>; Kleissler, Amy 
<kleissle@uncaa.unc.edu>; Orr, Kym N. <knorr@uncaa.unc.edu>; Overstreet, Tia 
<overstre@uncaa.unc.edu>; Maloy, Susan B. <sbmaloy@uncaa.unc.edu>; Yount, Tony 
<tonyyount@uncaa.unc.edu>; Welborn, Spencer B. <welborn@uncaa.unc.edu> 

PeopleSoft Investigation/"Training" 

TEXT.htm 

Knowing that there is still MUCH that we do not know about PeopleSoft, I think it a good idea that we meet as 
a group to go over things and discover exactly what we do not have service-/screen-wise and what we need to 
find and learn about particular applications. On Reading Day, Thursday April 29, we will meet in the 
Auditorium with the proj ector and our laptops to begin discovering. The applications that are missing will be 
more easily reported to Susan (she will run the program), and we will all be able to see in application what each 
of us has discovered. 

Please let me know if this presents a problem for you. We will meet at 9:30 before the tutor drop-in luncheon 
that runs from 11:30-1. 

Thanks, 
B 



From: 

Sent: 

To: 

Subject: 

Attach: 

Brent Blanton <blanton@uncaa.unc.edu> 

Wednesday, April 28, 2010 2:18 PM 

Bridger, Beth <bridgerb@uncaa.unc.edu>; Lee, Jaimie <j aimielee@uncaa.unc.edu>; 
Boxill, Jan <jmboxill@email.unc.edu>; Townsend, Jennifer 
<jtownsend@uncaa.unc.edu>; Kleissler, Amy <kleissle@uncaa.unc.edu>; Orr, Kym N. 
<knorr@uncaa.unc.edu>; Overstreet, Tia <overstre@uncaa.unc.edu>; Yount, Tony 
<tonyyount@uncaa.unc.edu>; Welbom, Spencer B. <welborn@uncaa.unc.edu> 

EXS S 141 Added to Review Schedule 

TEXT.htm; Finals Review Schedule.docx 

EXSS has been added on Friday at 5 in the Auditorium. Pass it on... B 



Sport Summer 09 Fall 09 Spring 2010 
Baseball 
W. Basketball 
M. Basketball 
Field Hockey 
W. Soccer 
M. Soccer 
W. Lacrosee 
M. Lacrosse 
Wrestling 
M. Tennis 
W. Tennis 
W. S&D 
M. S&D 

Mentors Summer 2009 Fall 2009 Spring 2010 
Football 
Olympic 



Dear Mentor: 

We, lcome to the staff of the Academic Support Program fi~r Student-Athle, te, s at the University of North Carolina. I 

am excited that you have joined us in our efforts to provide professional and high quality academic support to our 

student-athletes. 

Your job as a mentor carries with it a great amount of responsibility and challenge. Our students run the full gamut 
in terms of ability, motivation, and areas of interest. As a mentor you can help the students reach their full 
potential. However, please keep in mind that student-athletes neither gain special privileges nor lose basic rights. 
They arc: to do their own work and reap the consequences, positive or negative. Likewise, they do not forfeit their 
right to confidentiality regarding their academic pro~ess. The ethics and integrity which guide your own academic 
work fully apply here in the Academic Support Program for Student-Athletes. 

This handbook is desi~ed to help you understand our mentoring pro~am and to clarify, your role. Please read it 
thoroughly. If you have any questions, please: feel free to ask our mentor coordinator or any full-time staff member. 
They are available to assist you at any time. 

Over the years our program has become one of the finest in the country. A key ingredient to our success is having 
a staff of mentors committed to quali~T education. Ii appreciate your contributions to improving upon our tradition 
of academic excellence. 

Best wishes for an enjoyable and rewarding experience. 

Sincerely, 

Robert Mercer, Director 
Academic Support Program for Student-Athletes 

ACADEMIC CENTER HOURS OF OPERATION 

Fall/Spring 
Monday-Thursdays 
Fridays 
Sundays 

8:00am to 5:00pro & 7:00pro to 10:00pro 
8:00am to 5:00pro 
7:00pm to 10:00pro 

SUmlTter 

Monday-Thursdays 
Fridays 
Sundays 

9:00amto 4:00pm & 7:00pro to 10:00pro 
9:00am to 4:00pro 
Closed unless special session is scheduled in advance 

Mentor } tandbook 

} 
Page: { PAGE 



The Academic Support Program for Student-Athletes is administratively part of the Academic 
Services unit of the College of Arts and Sciences. The program serves as an educational resource to 
students who participate in varsity athletics at the University. 

We are committed to the true student-athlete concept, applying the same principles that have made 
superior athletes to develop superior students. A superior athlete is dedicated, hardworking, 
committed, and never misses practice. A student with the same qualities who never misses class will 
achieve the same high level of academic success. 

Staff members include: 

Robert Mercer 

Jenn Townsend 

Beth Bridqer 

Brent Blanton 

Tony Yount 

Spencer Welborn 

Kym Orr 

Jaimie Lee 

Tia Overstreet 

Dr. Jan Boxill 

Beth Lyons 

Nate Yarborouqh 

Director 

Associate Director 

Men’s Basketball, Women’s Swimming 

Associate Director/Learning Specialist 

Football 

Associate Director 

Women’s Basketball, Baseball, Women’s Soccer, Softball, Field Hockey, 
Women’s Tennis 

Academ ic Counselor 

Women’s Golf, Women’s Lacrosse, Volleyball, Gymnastics 

Academ ic Counselor 

Men’s Lacrosse, Wrestling, Men’s Soccer, Men’s Swimming, Men’s Golf 

Academ ic Counselor 

Men’s and Women’s Track & Field and Cross Country, Men’s Soccer, 
Gymnastics, Men’s Tennis, Rowing, Fencing 

Academ ic Counselor 

Football 

Academ ic Counselor 

Football 

Academ ic Counselor 

Women’s Basketball 

Learning Specialist 

Olympic Sports 

Office Manager 

Feel free to contact any of us if you have a question or concern about a student-athlete or the policies 
and procedures of the Academic Support Program for Student-Athletes. 
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MENTOR POLICIES and PROCEDURES 

Requirements 
Mentoring is similar to any other employment opportunity. As such, the following are required: 

¯ Follow the rules and regulations of the Academic Support Center for Student-Athletes 
¯ Arrive on time for all sessions. If you will be late, please call the Mentor Coordinator. 
¯ Be in the room assigned to you within the Academic Facility. 
¯ In the event you must miss a mentoring session, please inform the Mentor Coordinator so he 

or she can make alternative arrangements. 
¯ Work only the hours assigned or requested. The Mentor Coordinator assigns all mentor hours. 

Neither student nor mentors may make appointments for private sessions without the 
expressed approval of the Mentor Coordinator. 

Release and Dismissal 
A mentor may be terminated for any of the following reasons: 

1. Failure to uphold the general duties of a mentor as outlined in the handbook, including 
repeatedly failing to turn in feedback forms. 

2. Failure to observe the rules and regulations of the Academic Support Program for Student- 
Athletes. 

3. Failure to keep mentoring appointments. 
4. Violation of University policies regarding academic honesty. 
5. Disruptive behavior that calls unfavorable attention to the mentor as a representative of the 

Academic Support Program for Student-Athletes, the student-athletes, or the University. 

Confidentiality 
Mentors are to maintain confidentiality in all areas regarding student-athletes. You may discuss a 
student’s academic concerns only with the student and academic staff. You may not discuss the 
student’s academic concerns with other students, faculty, or members of the community or media. 
This would be a violation of the student’s right to privacy under the Buckley Amendment. Any 
question to the breach of a student’s confidentiality will result in termination of employment. 

No Shows 
Wait 30 minutes and then check in with the Mentor Coordinator to see if you should leave (or use 
best judgment). Make sure to document on your feedback form and record 30 minutes on your 
timesheet. 

Evaluations 
You will meet periodically with the Mentor Coordinator to evaluate the effectiveness of your mentor 
meetings. You will also be required to fill out an end of the semester evaluation form on your mentee 
and the mentor program. You are not personally evaluated by the grades of the students, but rather 
by your own performances in mentoring the students. 
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Parkinq 
Day: We will not provide parking tickets for daytime tutors. 
own parking expenses. 

You will be responsible for covering your 

Night: Mentors can park in the S-8 lot in front of the Kenan Field House after 5:00pm. No parking 
fines are issued after that time except during special events. It is a first come, first serve basis, so 
spots are limited. You can also park on Stadium Drive or any other eligible parking lots. We will not 
provide parking tickets for the Ram’s Head Parking Garage. 

Copies/Printinq 
Feel free to make copies on the copy machine that are academic related. Any questions as to what 
this includes, please ask the Mentor Coordinator. 

You may also take advantage of using our computer lab and free printing for feedback forms, 
academic related materials, etc. 

Weather 
Adverse Weather Hotline: 843-1234 
If we are experiencing bad weather or have the threat of bad weather, please call the Mentor 
Coordinator for details of the day’s meetings. If unable to reach, call 962-9536 after 5pm. A message 
regarding our plans for the evening operation of the building will be stated. 

Announcements 
Please check your email periodically for important notes and announcements from the Mentor 
Coordinator. 

Dress Code 
The Academic Center is a professional place of work. Even though you are working with students, 
our office is a place of business and a direct representation of the Athletic Department and University. 
Although formal business attire is not necessary, please abide by the following dress code: 

Acceptable: 
Teacher/Business/Sport Casual 

Not Acceptable: 
o Low cut (cleavage baring), midriff exposing shirts or dresses 
o Strapless shirts or dresses 
o High cut (rear-end baring) shorts, skirts, or dresses 
o Excessively torn or worn blue jeans 
o Clothes denoting inappropriate messages or Iogos 

Behavior 
Do not engage in "extra-curricular" activities with your mentee. 
Please refrain from using or allowing your mentee to use foul language. 
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A mentor relationship is a special one of trust and respect. Be sure to not "cross" these lines. 

Cell Phones/Non-Academic Websites 
These items are PROHIBITED during your mentor meetings. This includes mentees and mentors. 
On RARE occasions, a cell phone must be answered. As a mentor, please do this in a professional 
manner. Also, there are times when mentors are waiting to help mentees. Please DO NOT use this 
time to text message, access non-academic websites, or use headphones to listen to music. This is 
NOT the example we are trying to set for our student-athletes. 

NCAA/UNC Academic Honesty Policy Form 
As a mentor for the Academic Support Center for Student-Athletes, you are required to carefully read, 
sign, and date the NCAA/Academic Honesty Policy Form. The form provides guidelines that should 
be followed throughout your employment with the Academic Support Center. It is a statement 
indicating mentors will abide by all UNC and NCAA guidelines as articulated by the Academic 
Support Program for Student-Athletes. Failure to comply will result in immediate termination of 
employment. 

Pavment/Ti mesheets 

We use TIMS. All time worked is recorded through this time management system. Before you 
begin work, you must complete the 15 minute online training. 
http://www.unc.edu/finance/payroll/tim/tim_training.html 
You must print, sign, and turn in your certificate of completion before you start working. 

Pay rate is established on an hourly basis. No additional pay is granted for simultaneously 
tutoring a number of students during a given time period. No additional pay is granted for 
preparation time outside of your scheduled hours unless an academic counselor has 
requested your services for a special assignment. 

All time for tutoring must be stamped in and out on TIMS. Your times must be consistent with 
the Daily Tutoring Feedback Forms for that pay period; any irregularities in times will not be 
honored. Time cards without approvals cannot be submitted for payment, 

4. Time cards should be approved by noon on Friday of the pay period ending the following 
Sunday. If you tutor on Sunday, you must approve your timecard by 10pm that night. 

5. Paychecks will be issued only on a Direct Deposit basis; two weeks following the day time 
sheets were submitted. (See the Tutor Board in the resource room for Pay Schedule) 

SEE "TIPS FOR TIMS" REMINDER SHEET 
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TIPS for TIMS 

1. Don’t forget to stamp in and stamp out. Computers available (at 
Football) in Players’ Lounge (2nd floor), Tutor/Mentor computer 
by the copy machine on 5th floor, and in all counselors offices on 

5th floor. 

2. IMPERATIVE to LOG OFF not just X out of the screen. 

3. Approval once you APPROVE your time card, it is over!! All 
time cards must be approved by NOON on FRIDAY of the time 
period. **IF YOU WORK ON SUNDAY, you must approve 
your timesheet by 10pro on SUNDAY. 

4. IF YOU MESS UP 
a. Email Mentor Coordinator 

i. What the mess up is (forgot to punch in, forgot to 
punch out, etc) 

ii. Day 
iii. Date 
iv. Correction (Punch out at 9pro) 

5. If you mess up, get it fixed BEFORE you approve the time card 

Me, ntor ttandbook Page’, { PAGE 

} 



6. Check your email for password expiration notices, if password 
expires, you can’t stamp in/out. 

7. Eliminate errors!!! Remind yourself, check your timecard after 
each log in. 3 strikes and you are out! 

Feedback Forms 
You must complete and submit feedback forms electronically. (See Sample) You will not be paid for 
hours worked unless there is feedback corresponding to the recorded hours. They do not only serve 
as a record for hours worked but become a part of the student-athletes permanent file. Feedback 
forms need to be written for a "professional" audience. These will be read by academic staff 
members and coaches. Please be extremely detailed in your comments. Even if you have a face to 
face conversation with a staff member, you still need to submit a feedback form. Feedback forms are 
due by NOON the day following your meeting. The sooner the better. Feel free to utilize any of the 
computers in the academic center to complete your feedback form. 
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1. Fill out all hiring paperwork 

2. Call/email to SET UP AN APPOINTMENT to meet with 
Human Resources 

TRACY t-L,~RRIS 
962-7852 
tuh@uncaa.unc.edu 

You must MEET with her to submit your hid~paperwork. 
DON’T FORGET: 

PAPERWORK 
Social Security Card 
Driver’s License 
Voided Check 

3. Call/email to SET UP AN APPOINTMENT to meet with 
Compliance 

SUSAN ;NL~I~OY 
962-9892 
sbmaloy@uncaa.unc, edu 

You must MEET with her to go over NCAA Rules. DON’T 
FORGET: 

Tutor Handbook (NCA_A section) 
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4. On-Line TIMS training 

a. Print and sign Certificate of Completion 
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What is a Mentor? 

Although the concept of mentoring has been around for many years, everyone seems to have his or 
her own definition. Webster’s defines a mentor as a "trusted counselor or guide, a tutor or coach." 
The word "mentor" has its origins in Greek mythology. In the tale of Odysseus, when Odysseus went 
away on his famous 10 year odyssey, he entrusted his son, Telemachus, to his friend and advisor, 
Mentor. In Odysseus’ absence, Mentor served as guardian, teacher, and father figure to 
Telemachus. YOU ARE NOT A DISCIPLINARIAN!!! 

Purpose of the Mentor Program 

The Academic Support Program for Student-Athletes sees a need for academically at-risk student- 
athletes to receive extra help from one person to develop skills necessary to succeed in college. 

This program pairs an academically at-risk student-athlete with a skilled mentor to address general 
college survival skills as well as specific academic needs. The mentor provides guidance or advice 
by example and through practice to the mentee. Mentors will help to facilitate the student-athlete’s 
transition through challenging periods in their academic experience. The mentoring process, if it is to 
be successful, must be done with a high degree of enthusiasm, confidentiality, and unconditional 
positive regard for the mentee. 

Student-athletes could be identified as at-risk by the Academic Support Program for Student-Athletes’ 
staff for many reasons such as a poor high school academic background, a diagnosed learning 
disability, difficulty adjusting to the academic rigors of UNC-CH, etc. 

The purpose of this program is to introduce the at-risk student-athlete to the skills he or she will need 
to become a successful student at UNC-CH and to help the student-athlete to incorporate these skills 
into his or her individual learning style. The ultimate goal of the Academic Support Program for 
Student-Athletes is to produce independent, responsible, and confident learners. 

It is important to find your approach with your mentee. Not all mentees are the same, so not all 
strategies are universal. Use your "people" skills to find what works and what doesn’t. Will your 
student need constant "supervision" or is your mentee one that is good at taking direction and 
finishing tasks? "Typically" a friendly, laid back but structured, comforting environment can be one 
that is successful. 

Characteristics of a Mentor 
Listen to and communicate effectively with 
others 
Recognize excellence (or steps towards it) and 
encourage it 
Like to help others 
Recognize when others require support, direct 
assistance, or independence 
Teach, guide, coach, and be a positive role 
model 
Willingness to share knowledge, skill, and 
experience 
Challenge for positive change to occur 
Patience 

Enthusiasm 
Ability to take initiative 
Maintain confidentiality 
Sense of humor 
Willingness to learn 
Ability to interact with individuals of different 
social, cultural, economic, and 
educational backgrounds 
Organized, efficient time manager 
Responsible 
Reliable 
Work as part of a team 
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Mentoring a Student-Athlete 

It is important to understand what being a student-athlete at the Division I level of the National 
Collegiate Athletic Association is all about. 

+What issues do you anticipate encountering with your mentee? (also consider a student who 
is also academically underprepared for college) 

Some student-athletes lack the proper preparation for college work from high school. There are 
extreme demands on the time of a student-athlete with practice, travel, team meetings, and 
academics. There are also the pressures of winning and losing, eligibility concerns, family demands, 
and the list goes on. 

As you come to know your mentee, you will learn which pressures are causing which results. This 
can be a great breakthrough in formulating how to best work with your mentee. 

Example daily schedule: 
6-8am 

8-11 

11-12 

12-2 

230-6 

6-7 

7-10 

Weights 

Class 

Lunch/Break 

Tutor Sessions/Meetings at AC 

Practice/Film 

Dinner 

Study Table 
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MENTOR MEETINGS 
Mentors will meet with their mentee in duration and frequency designated by the Mentor Coordinator. 
The following section will guide you through working with a mentee: 

FIRST MEETING" 

Exchange contact information---A MUST!!! Emails, phone, everything! 

Get to know each other. Here are some good communication starters: 

Where are you from? Tell me about your family. 
What position do you play, how is practice going? Why did you pick UNC? 
What was high school like for you? How is it alike/different from college? 
Hardest/easiest class? 

Reiterate the attendance policy and how the mentee MUST contact you if they are going to 
miss/be late for a meeting. Also, just because they tell you they will be late or miss does NOT 
excuse them from the session. Please follow up with the counselor via FF or at study table. 
We need to avoid LATES/NO SHOWS at ALL COSTS!!! 

Explain your role--how you can help them throughout the course of the semester. 

Review your set meetings times for the week. You can explain meeting length depends on 
how much work they have for the week and how efficiently they complete assignments. Length 
will depend on sport/student as well. 

REQUIRE mentee to bring all syllabi, Academic Planner, 3-ring binder, and class materials to 
each meeting. This is ESSENTIAL!! 

Go over each syllabus. Make sure mentees have an understanding of: what their professor’s 
names are, grading system, when assignments are due, criteria of assignments, absence 
policy, late work policy, etc. NAMES especially. Feel free to hi-lite. 

With syllabi, note which days student will miss due to competition. Encourage student to 
speak with professor about these absences IN ADVANCE! 

Utilize syllabi to help students organize responsibilities (academic, athletic, and personal). Fill 
in time management devices (preferably in pencil in case of changes). Start with the monthly 
calendars for the whole semester. Mark in dates for tests, quizzes, projects, papers, 
presentations and even extra obligations such as game schedule and CREED meetings. 

Fill in those same dates in the weekly planning sheets. 

¯ Start on any assignments 
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"REGULAR" MEETINGS: 

1. Promote TIME MANAGEMENT 
Check the monthly calendar for important upcoming dates. Plan for each week. Go through each 
syllabus to plan and list readings and assignments for the week. Refer to the calendars and syllabi 
every meeting. 

2. Promote CLASS RESPONSIBILITY 
Check Blackboard and email for professor messages, announcements, and to access 
printouts/assignments for class. Stress the importance of class attendance, behavior in class, respect 
of professors/academic staff, encourage and motivate students to strive for improvement and 
excellence, always! Record and report any grades or teacher comments you actually see or hear. 

3. Promote PROFESSOR COMMUNICATION 
If your mentee has any questions or concerns about class/grades, facilitate how to communicate in 
person and via email to faculty/staff. 

4. Promote ORGANIZATION 
Spend 5-10 minutes organizing each section of the notebook and filing away any loose papers. 

5. Promote and facilitate DAILY WORK. 
Review class notes, lecture, and text materials every day. Check to make sure the student-athlete is 
taking notes in their classes. Go ahead and start on upcoming assignments. Do not neglect reading 
assignments in classes just because a paper is due. 

6. Promote ACADEMIC SKILLS through Daily Work. 
Record any progress or lack thereof made in the following areas that could be a red flag for learning 
deficiencies. 

a. 

b. 
C. 

d. 
e. 

f. 
g. 
h. 

Writing Skills 
Note Taking 
Test Taking 
Reading Comprehension 
Study Skills 
Stress Management 
Test Anxiety 
Any other deficiencies that may 
best academic work 

interfere with the student-athlete’s ability to do his/her 
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Note Takinq 

ACADEMIC SKILLS 

Test Takinq 

Readinq Textbooks 

Study Strateqies 

Motivation 
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+What issues would be of extreme concern when helping a student with a 
paper? What could be seen as a "gray area"? 

WRITING 
THINGS TO CONSIDER WHEN HELPING STUDENTS WITH WRITING. 

BASIC RULES." 

*IF YOU WRITE ON A STUDENT’S PAPER, IT IS NEVER TO CHANGE CONTENT! COMMENTS 

SHOULD BE DIRECTED TOWARDS GRAMMAR, CITING, AND QUESTIONS AS TO CONTENT, NEVER 
WRITING CONTENT FOR THE STUDENT. 

**PAPERS ARE NEVER TO BE EMAILED. You SHOULD NEVER BE ON A STUDENT’S 

COMPUTER. WRITTEN SUGGESTIONS SHOULD ALWAYS BE MADE ON HARD COPIES OF PAPERS 

OR AS A VERBAL COMMENT WHEN THE STUDENT IS WORKING. 

Topics that can be addressed during ~vriting assistance: 
1. Understanding the Prompt/Topic 

a. Do you understand all the terms in the prompt? 
b. What type of essay will you have to write? 
c. Do you know what the teacher is looking for? 

Research 
a. What type of sources do you need? 

i. Academic: journal article, newspapers, magazines (websites, .gov, .org, .edu) 
ii. Non-academic ¯ websites, Wikipedia 

b. Do you know how to find these types of sources? 
i. Academic Search Premiere 

ii. Search Terms 
iii. Abstracts 

c. Can you find the information you need in the sources’? 
i. Hi-light evidence to support your topic 

ii. Paraphrasing vs summarizing vs direct quotes 
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Outlining 
a. Whether they want to or not, they need to OUTLINE their papers, not just start Wping 
b. The level of your student dictates how much of this process you assist with 
c. Never bad to start ve~)~ detailed and see them develop throughout the semester 

hltroduction 
a. Attn grabbing first sentence 
b. History, background, explanations 
c. Thesis 

i. Topic 
ii. Stance 

iii. Reason 

5. Body Paragraphs 
a. Topic sentence for each paragraph 
b. Claim 
c. Evidence to support claim 
d. Explanation 
e. Summaw 
f. Always link to thesis 

Conclusion 
a. Review of main ideas/points 
b. Restate thesis 
c. Final thoughts, conclusions, for the future, more info on, future research 

Work Cited Page 
a. What type of citation does the teacher want? 
b. Follow St. Martins 
c. ABC order, single spaced, hanging indent 
d. T~" to avoid citation machines, not very reliable! 

Editing 
a. 

b. 
Read through multiple times 
Spelling, grammar 

i. Use coloredpen 
ii. Have student hi-light/check offcorrection is made 

Content 
Structure 
Spacing, title, header/footer 
Sometimes mistakes will be over~vhelming, work/focus on one thing at a time 
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Writin~ Tutor Tips/Techniques 

Ask questions, lots and lots of questions. This stimulates the student to think about the question and 
answer it. This can help with brain storming, understanding paper requirements, content, etc. Talk" 
through ideas and concepts for papers. Discussion helps ideas flow. Beware the student does not 
write down exactly what you say, have them put it in their own words. 

Use the white board to help the student brain storm, make sure they write it down on their own paper 

as well. 

Use colored pens when editing papers. Point out spelling/grammar/content/citing mistakes. With 
content, make sure all the ideas are the students. 

If you can, go to the library with them to show" them the ropes. 

If you have a complete paper and there are good paragraphs with bad order and structure, cut 
(literally) the paper apart to see if you can reorder and make better sense of the content. 

Read the students’ paper to them to catch mistakes. Make it look DIFFERENT to the writer. 
Backwards Ruler. 

Simply---Think about how you would help a peer. What techniques would you use with them? 
Would you write if for them? Is this paper their ideas/their voice? 

8. How will a student write in class vs the paper they turn if they have gotten help with? 

9. FURTHER DISCUSSION 

’Crisis’ Management 
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How will you handle the following? 
Unknown assignment or quiz 

Mentee didn’t do what you asked them to do from previous session 

Bad grade after a lot of time/work was spent 

Good grade after a lot of time/work was spent 

Continually on non-academic websites/won’t turn off cell phone/blasting music 

¯ Refuse to do work when work has to be done 

¯ You know they didn’t do work "individually" 

Several items due for different classes at the same time 

Unclear about what directions were given for particular assignments 

You over hear an interaction with another mentor/mentee that you feel is inappropriate or you 
have an interaction with a student who is not your mentee you feel is inappropriate. 

My mentee made the following comment. What should I do? How should I respond? 
¯ I hate this/I give up/I’m not going to do well anyways/The teacher just doesn’t like me. 

I’m done, I already did it. 

rm so tired. 

¯ See I didn’t study and I did just fine. 

¯ Jokes around/plays off a serious issue. 
TOP TIPS for Mentors: 
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It isn’t how much you know. It is how much they know you care. 
Get to know the kids, it helps build trust. Find out their morn and dad’s names, brothers and sisters, etc. Always threaten 
to call morn if they don’t listen to you! Be interested in their sport and other parts of their life. Don’t be all business all the 
time. Take a few minutes every session to see what’s up with them. Only let them complain for a few minutes. 

Maintain a professional relationship with the mentees; let them know that you have high expectations from the 
be.qinnin.q and create an environment where they are accountable for themselves, their work, and you. 

These kids do a lot of things wrong, but they also do a lot right. Remember to tell them how good they did when 
something goes well. 

IF POSSIBLE---Make sure they complete assignments that are due the next day before the end of a tutoring session, if 
you know they are going to have a difficult time actually completing it after they’ve left the building. 

DO NOT FORGET to switch contact information. Get more than one method (cell phone and email). Get their football 
number and let them know you want it so you can cheer for them at games. 

Never accept "1 did it already" for face value; ask to see the evidence! 

When trying to write papers, form outlines, or brainstorm ideas for things (i.e. presentations, papers), have the guys talk it 
out with you, but always have a pen or dry erase marker in hand to jot down ideas as they say them. This way, they can 
see all the ideas they came up with without having to try to recall them all from memory. Then, take these ideas and 
apply them to the outline or whatever it is you’re helping them with. 

Don’t create a situation where the guys are becoming too needy or dependent upon you. You want them to be 
accountable for their work and feel a sense of accomplishment. This sense of accomplishment leads to both 
confidence in themselves and motivation for future assignments/success. 

Be flexible! Plans can change quickly. Some things may not work getting the idea across. Be willing to go with it and try 
different things to get the info across to the guys. 

Always ask ’why’, Don’t just ask, "Does that make sense? Do you understand? They can tell you ’yes’ without having a 
clue why. Always, always, always ask ’why’, but also always be willing to take the time (and by time, sometimes it takes 
several minutes) to let them formulate and talk out their explanations until they come to whatever conclusion they reach 
themselves. You may have to prompt them a little by repeating something they just said and letting them finish or 
rephrase the thought, but make them explain it to you. BE PATIENT! 

Break down assignments in multiple ways, to ensure that each individual student understands what they have to do. (i.e. 
on the board, on their calendar, and/or in their notes). Don’t just tell them that we expect them to be organized; actually 
hold them accountable by checking their assigns/folders daily before they can leave. 

Never ever ever forget to be straight with the guys. Don’t sugar coat things. Due dates are due dates, and stuff has to get 
done. That’s just the way it is. Also, celebrate every achievement even if it is little. 

When you sense that your guys need a break and are losing attention to what they’re doing let them take a break and 
come back. Summer session is quite tedious. I think it might be a good idea to reward your guys for working hard by 
giving the last 5 or 10 min of every hour as a break. This might also eliminate urges to get on facebook or cell phones 
during "our time". 

Try to use a positive tone as much as possible when making corrections/suggestions. They are already self conscious so 
they need encouragement as much as possible 

Never fall for flattery. They usually want something. 
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ONE MORE TIMF... 
ENTO DOs and DO ’Ts 

Abide by all the rules set forth by the Academic Support Program for Student-Athletes 
The rules set forth in this handbook for the protection of the mentors, student-athletes, and 
staff of the program. Following the rules set by the program is essential to the success and 
integrity of the program. 

Never do any of the mentee’s work or work harder than the mentee. 
Do help assist the mentee with learning process and class assignments. 
Should a student-athlete make such a request, or if it appears he or she may be involved in 
inappropriate activities, please bring it to the IMMEDIA TE attention of the Mentor 
Coordinator. 

Never assume the student-athlete did it 
¯ Do ask to see "evidence" the student-athlete completed an assignment 

Never see or email the instructor in place of the student. 
Do talk to the Mentor Coordinator about possibly contacting or getting more information 
from a professor 

Do not discuss your mentoring sessions, including a student-athlete’s academic 
performance or grades, with anyone other than an Academic Support Program for 
Student-Athletes’ staff member. 

Do feel free to see or talk to the Mentor Coordinator with any questions, comments, or 
concerns regarding your mentee or the mentor program. 

Do not withhold information on your mentee from an Academic Support Program for 
Student-Athletes’ staff member. 

Please let the Mentor Coordinator know the "truth and nothing but the truth" when it comes 
to any part of your mentee’s academic performance or behavior (feedback forms included). 

7. Do not dress or act inappropriately in the Academic Center. 
¯ Please dress in a manner appropriate for a professional environment 
¯ Please abide by the rules set forth by the staff and this handbook. 
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From: 

Sent: 

To: 

Subject: 

Attach: 

Amy kleissler <kleissle@uncaa.unc.edu> 

Friday, August 27, 2010 1:45 PM 

Brent Blanton <blanton@uncaa.unc.edu> 

Re: update part 2 

TEXT.htm 

thanks brem, you too ! 
A 

>>> Brent Blanton 8/27/2010 1:43 PM >>> 
Thanks Amy; it’s out. Have a great weekend! B 

>>> Amy kleissler 8/27/2010 1:31 PM >>> 
Brent, 
Robert was just here with Steve Kirshner on speaker phone and we composed an email to send to all of the mentors/tutors/SI leaders. 
I have cc’ed you and sent it to everyone on my list. could you please forward it to the people on your list? Thank you so much. 
Amy 



Staffondut at Pone Box for OI m icS ortsStudy_Table 
Sun: Spencer 
Mon: Beth Lyons 
T/TH: Brent 
Wed: Kym 

Staff on duty at Kenan Football Center for Football Study Table 
Sun--rotating 
Mon: Amy 
T/TH: Beth 
Wed: Jaimie 

Spencer Welborn Brent Blanton Kym Orr 

Robert Mercer Director 

Jenn Townsend Associate Director, jtownsend@uncaa, unc.edu 

Men’s Basketball, Women’s Swimming, Softball 

Beth Bridqer Associate Director/Learning Specialist, bridgerb@uncaa.unc.edu 
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THE UNIVERSXTN 

q~ NORTH CAR©LXNA 

aS CHAPEL HXLL 

Dear Mentor: 

Welcome to the staff of the Academic Support Program for Student-Athletes at the University of North Carolina. I 
am excited that you have joined us in our efforts to provide professional, high quality academic support to our 
student-athletes. Our mentoring program is focused on our freshmen and academically at-risk students. 

Our mentors come from a varieU of disciplines and xvalks of life, all coming together to support our student- 
athletes. Our mentors may be professionals in the community, graduate students, or teaching fello~vs. Together, as 
a staff, xve xvork to support these students to become independent, confident, and successful learners. 

Your job as a mentor to student-athletes carries ~vith it a tremendous amount of responsibility and challenge. Our 
students run the full gamut in terms of ability, motivation, and areas of interest. As a mentor you can help the 
students reach their full potential. Ho~vever, please keep in mind that student-athletes neither gain special privileges 
nor lose basic rights. They are to do their o~vn ~vork and reap the consequences, positive or negative. Like,vise, 
they do not forfeit their right to confidentiality regarding their academic progress. The ethics and integrity that 
guide your o~vn academic ~vork, fully apply here in the Academic Support Program for Student-Athletes. You are 
responsible for all of the content in this manual so please read it thoroughly. If you have aW questions or concerns, 
please feel free to ask our mentor coordinator or any full-time staff member for they are available to assist you at 
any time. 

This handbook is designed to help you understand our mentoring program, the student-athletes you ~vill be ~vorking 
with, clarify your role, and provide you with a variety of resources for you to utilize throughout your time as 
mentor. While our program will provide you with a wide varietT of tangible supports such as graphic organizers and 
textbooks, please utilize one of your most valuable, yet intangible, resources - each other. Your daily work ~vith the 
students will provide you with insight and an opportunity to apply your talents as you teach new skills. As you learn 
from and support one another, you are modeling best practices for your students. Use this handbook as a resource 
to refer back to again and again in your work as a mentor. 

A key ingredient to our success is having a staff of mentors committed to qualitT education. I appreciate your 
contributions to improving upon our tradition of academic excdlence. 

Best ~vishes for an enjoyable and re,yarding experience. 

Sincerely, 

Academic Support Program for Student-Athletes 

*ADAPTED FROM THE UNC-CHAPEL ACADEMIC SUPPORT PROGRAM FOR STUDENT-ATHLETES 
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Robert Mercer 

Brent Blanton 

Director 

Associate Director, blanton@uncaa.unc, edu 
Women’s Basketball, Baseball, Women’s Soccer, Field Hockey, Women’s Tennis 

Beth Bridget Associate Director/Learning Specialist, bddgeD@uncaa.unc, edu 
Football 

Dr. Jan Boxill Academic Counselor,jmboxill@uncaa.unc.edu 
Women’s Basketball 

Amy Kleissler Mentor Coordinator, kMssle@uncaa.unc.edu 
Footballl 

Jaimie Lee Academic Couns dor,jaimielee@uncaa, unc. edu 
Football 

Beth Lyons Learning Specialist, Olympic Sports, em[yons@uncaa.unc.edu 

Academic Counsdor, knon@uncaa.unc, edu 
Men’s and Women’s Track & Field and Cross Country, Men’s Soccer, 
Men’s Gymnastics, Men’s Tennis, Ro~ving, Fencing 

Tia Overstreet Academic Counselor, overstre@uncaa.unc.edu 
Football 

Jenn To~vnsend Associate Director, jtownsend@uncaa.unc, edu 

Men’s Basketball, Women’s Swimming, Softball 

Spencer Welborn Academic Couns dot, wellborn@uncaa, unc. edu 
Men’s Lacrosse, Wrestling, Men’s Soccer, Men’s S~vimming, Men’s Golf 

Tony Yount Academic Counsdor, tonyyounl@uncaa.unc.edu 
Women’s Golf, Women’s Lacrosse, Volleyball, Women’s Gymnastics 

Nate Yarborough Office Manager,yarborough@uncaa.unc.edu 

Feel free to contact any member of the staff if you have a question or concern about a student-athlete, or the 
policies and procedures of the Academic Support Program for Student-Athletes. 

CONFiDENTiALiTY 
Mentors are to maintain confidentialitT in all areas regarding student-athletes. You may discuss a student’s academic 
concerns only ~vith the student and academic staff. You may not discuss the student’s academic concerns ~vith other 
students, facultT, or members of the community or media. This ~vould be a violation of the student’s right to 
privacy under the Buckley Amendment. 

AZ~ question to the breach of a student’s confidentiality will result in termination of employment. 
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The Academic Support Program for Student-Athletes is 
administratively part of the Academic Services unit of the 
College of Arts and Sciences. The program serves as an 
educational resource to students who participate in varsitT 
athletics at the University. Similar services are provided to the 
entire undergraduate communitT through The Learning Center 
and the Academic Success Program for Students with ADHD 
and LD. 

We are committed tO the true student-athlete concept, applying 
the same principles that have guided superior athletes, helping them to develop into superior students. A superior 
athlete is dedicated, hardworking, committed, accepts responsibility, and never misses practice. A student with the 
same values will achieve a similarly high level of academic success. Focusing on academically underprepared or at- 
risk student-athletes, the mission of our program is to provide students with the opportunity to develop the skills 
necessary to succeed in college. We seek to support the students as they achieve theirgoals for their education. 

A student-athlete may be identified for the mentoring program for a varietT of different reasons such as poor 
academic background, a demonstrated difficulty adjusting to college-level academics, or a diagnosed learning 
disabilitT. Utilizing Chickering and Gamson’s (1987) Seven Pdn@lesfor Good Practice in Undegraduate Education, we 
focus on active learning of subject material, communicating high expectations through goal setting, and a 
continuous flow of communication and feedback between the student, mentor, and academic staff. 

Paired with an identified student, mentors ~vork with the student to address a wide variety of academic issues such 

as time management, note taking, communicating ~vith professors, classroom behavior, and study skills. Using the 
student’s o~vn course content, the mentor is able to focus the student on developing and improving mathematics, 
reading, vocabulary, and writing skills. It is in this manner that the student ~vill then be able to incorporate these 
skills into his own individual learning s@e 

Before you begin to ~vork ~vith a student-athlete you must first participate in a number of training sessions. These 
training sessions will cover such topics as: 

¯ NCAA rules that govern working with student-athletes, given by the UNC Office of NCAA Compliance 
¯ UNC Honor Court procedures given, by the Assistant Dean of Students for Judicial Programs 
¯ Guidelines and techniques when working with students on writing skills, given by the Director of The 

Writing Center 

A common theme in all of these training sessions is the rules that govern our ~vork ~vith the student-athletes. As the 
he,vest part of our team, you are joining us here at ASPSA as ~ve ~vork in a veU unique, but clearly defined, 
environment in college athletics. We believe strongly in our mission for the student-athletes and ~vork hard to 
deliver it eveU day. These rules are here to help protect the University, the Program, the students, the staff, and 
most of all, you. 
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Characteristics of a Mentor 
¯ Listen to and communicate effectively with others 
¯ Recognize excellence (or steps toxvards it) and 

encourage it 
¯ Like to help others 
¯ Recognize xvhen others require support, direct 

assistance, or independence 
¯ Teach, guide, coach, and be a positive role model 
¯ Willingness to share knoxvledge, sldll, and experience 
¯ Challenge for positive change to occur 
¯ Patience 
¯ Enthusiasm 

¯ Abilib, to take initiative 
¯ Maintain confidentialib, 
¯ Sense of humor 
¯ Willingness to learn 
¯ Abilib, to interact xvith indNiduals of different social, 

cultural, economic, and 

educational backgrounds 
¯ Organized, efficient time manager 
¯ Responsible 
¯ Reliable 
¯ Work as part of a team 

These are precisely the characteristics that ~ve see in you! 

Mentoring is the ddiberate pairing of an experienced or skilled person ~vith a 
lesser-experienced or skilled person, for the purposes of teaching and modding 
desired behavior or practice (Newton, 2002). Mentors are people who 
understand and can teach at-risk students ~vhat it takes to survive and be 
successful in college. Mentors ~vork on the %vhole" picture: time 
management, organization, study strategies, textbook reading, note taking, test 
taking, and all aspects of the ~vriting process. 

As an academic mentor you are to provide guidance or advice through 
explanation, example, modeling, and action. As you help your student transition through challenging periods, you 
~vill need to be an ever-present source of encouragement and enthusiasm (Wlodko~vski, 2008). Our mission is to 
provide a productive learning environment ~vhere these vulnerable student-athletes feel that they can trust you. In 
building your mentoring relationship it is important for the students to feel comfortable revealing their 
vulnerabilities and ~veaknesses to you. They need to trust that ~ve ~vill teach and support them, not judge or shame 
them. As mentor you ~vill be there to cheer them on, cheer them up, and occasionally, kick them in the rear! 

’The process is like serving as a guide forpeople on a 
transformational journey. You can aid them in their 

search/or meaning and maste~ by discovering the goals, 
maps, andproficiencies they already have and then helping 
them cladjjy their goals and improve their maps so they can 

become their own guides" (Knox, 1986). 
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Establishing a mentoring relationship is veU much like establishing any other relationship in your life. It evolves 
over time. By demonstrating respect, trust, and interest in one another, you ~vill gain perspective on one another’s 
values and expectations. As your mentee gains ne~v kno~vledge and skills, they ~vill gain a sense of competence and 
independence. When they struggle, they ~vill seek you for guidance and support. In the early stages you and your 
mentee ~vill ~vork to become acquainted, and establish common interests, values, and goals. It is here that you ~vill 
begin to build one of the strongest elements of your relationship - trust. Explain your role as a source of 
information and guidance for the student. 

Communication is another vital element of the program because mentors are a primaU source of information 
bet~veen the mentee, coaches, and advisors. Assume nothing ~vith your student. From the outset you must be sure 
to establish clear expectations. Remember that not only are the skills you ~vill be ~vorking to foster ~vithin the 
student ne~v to them, but the entire concept of a mentoring rdationship may be foreign as ~vell. 

It is important to find your o~vn approach ~vith your mentee. Not all mentees are the same, so not all strategies are 
universal. Use your "people" skills to find what works and what doesn’t. Will your student need constant 
"supervision" or is your mentee one that is good at taking direction and finishing tasks? Typically a friendly, laid 
back, yet structured, comforting environment can be one that is successful. 

Sometimes it can be hard to find ~vhere the ~line of 
professionalism’ lies. This could be because the student- 
athlete you are ~vorking ~vith is dose to your o~vn age, or 
because you feel a connection to the student through 
shared interests. Ho~vever, you must be clear that in your 
role as mentor, the student-athletes are not your peers. As 
adults ~ve all develop maW such professional relationships 
over our lifetime. This is a professional role you are taking 
on. Just as you are teaching and modeling best practices in 
academics, in your relationship ~vith your mentee you ~vill 
be teaching and modeling ho~v to build and maintain a 
professional rdationship. If you ever have aW questions or 
concerns, please speak ~vith the mentor coordinator 
immediately. 

Mentors must be sensitive to the needs of their mentee, and attempt to tailor their delivery to best meet the needs 
of their mentee’s academic development (Wlodko~vski, 2008). When a student becomes ’stuck,’ mentors need to 
offer their mentees challenges and activities that ~vill stimulate academic gro~vth and push the student to stretch 
themselves. If the mentor is attuned to the levd of ability of the student, the activity can serve to motivate the 
student, but if the challenge is not ~vell-matched to the needs of the specific student, the student may become 
over~vhelmed. This can cause the mentee to lose faith in both themselves, and their mentor. Consequently, focus 
on small objectives that serve to build larger skills, and instill confidence. 

This role may appear to be casual and lo~v maintenance, but in many ~vays that is an illusion, for a successful 
mentor always leads and guides. Although you may find yoursdf sitting alongside your student ~vhile they are 
quietly ~vorking, you are not babysitting. You are silently observing everything that they do or do not do, ready to 
guide them through the skills you have taught them. Ask them questions that ~vill prompt them to solve the problem 
themselves. The best mentors do not tell. They engage in conversations ~vith the student that, in a sense, silently 
guides the student to use and manipulate the skills they have learned. 



Successful sales people have a number of qualities in common: they believe in their product, they are resilient, they 
are proactive problem-solvers, and they understand that thorough background kno~vledge is crucial to their success. 
They kno~v their product ~vdl, and they kno~v their client ~vdl: ~vhat his goals are, ~vhat motivates him, and ho~v he 
~vorks best. Successful sales people understand and accept that their client may look at any given situation 
differently than they themselves do, and they alter their methods of delivering service accordingly. As a mentor, 
you are a sales person, the command of academic skills is your product, and the student is your client. You have 
been selected to ~vork ~vith our mentoring program because of your thorough kno~vledge of the product; no~v you 
~vill need to thoroughly understand your client. 

Spending 40+ hours a ~veek involved in their sport and rdated activities (Gaston & Gayles, 2004)(Pinkney & Tebbe, 
2009), Division I collegiate student-athletes face demands that fe~v people outside the ~vorld of college athletics can 
fully appreciate. "The label of student-athlete says it all. A college student ~vho is also an athlete is asked to live t~vo 
roles and be t~vo people in one. No other college students are identified in this hyphenated ~vay - no others are 
pulled in t~vo completely different directions... No other students are asked to be one person for half the day and 
someone else the other half" (Sperber, 2000). Consider for a moment the pressures acting upon student-athletes at 
any given time: 

Athletic Responsibilities (Ferrante & Etzel, 2009)(Parham, 2009): 
~ Travel and practice 
~ Strength and conditioning workouts 
~ Watching film 
~ Team meetings 
~ InjuU rehabilitation 
~ Team success and failure 
~ Length of season -- ’off season’ is not time off 
~ Pressures of~vinning and losing 
~ Pressures of retaining scholarship status 

Academic Responsibilities: 
~ Class, study table, meetings ~vith counselors, and tutor sessions 
~ Relationship ~vith professors, facultT advisor, academic counselor, and tutors 
~ Course and major sdection 
~ EligibilitT and progress toward graduation 
~ Measuring up 
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Life Responsibilities: 
~ Community service and development opportunities 
~ Relationships ~vith family, friends and roommates 
~ Creating a life at college 

Even for the most mature and academically prepared freshman, adjustment to college life can be bumpy. 
"baggage" may also be a factor, heavily influencing their academic experience (Parham, 2009): 

~ Need to support family or children 
~ Poor self-perception 
~ Expectations from family that the student’s success will carU all of them. 
~ Expectations of coaches and public 

"Personal 

Taking into account these responsibilities and pressures, ~ve no~v have a completdy different appredation and 
perception of ~vhat being a student-athlete truly represents. 

Student-athletes must contend ~vith balancing 
their t~vo full-time roles of student and athlete 
(Street, 1999). Although they arrive on campus 
idealistic and optimistic about their impending 
academic experience, academically 
underprepared students often suffer under the 
weight of these pressures, and begin to detach 
themselves from their academics (Adler & 
Adler, 1985). You, as part of the Academic 
Success Program for Student-Athletes, are here 
to support them so that they can turn their 
idealism into reality. 

Being a Division I scholarship student-athlete may appear on the surface to be an idealized life of free education, 
public adulation, and profitable future, but in reality, there truly is no ’free lunch.’ 

A typical daily schedule for a student-athlete: 

6-8AM 

8-11 

11-12PM 

12-2 

230-6 

6-7 

7-10 

Weights 

Class 

Lunch/Break 

Tutor Sessions/Meetings at AC 

Practice/Film 

Dinner 

Study Table 
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Take a moment tO think back, ~vay back, to the first semester of your freshman 

year. Can you remember ~vhat it felt like to experience all the ’firsts’ - first time 
a~vay from home, first roommate, first time you didn’t have someone organizing 
your life, first time you ~vrote a check, and the first time you realized that any 
mistakes you made landed squarely on your shoulders alone? 

No,v, add in the complicating factors that being a student-athlete can present, and 
it is not difficult to grasp the importance of supporting these students at this most 
crucial time in their lives. 

The stresses of trying to balance athletic and academic demands have the potential 
to interfere with normal psychosocial devdopment (Chickering, 1993). If you 
sense your student-athlete struggling, one of the best things you can do is to be a 
sympathetic listener (Smart, 2006). Be open to listening to your mentee talk about 
what they are experiencing and feeling. If you have any questions or concerns, 
please share them ~vith the mentor coordinator directly. 
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A number of student-athletes lack the proper preparation for college ~vork (Hood, Craig, and Ferguson, 1992), 
arriving on campus their freshmen year at a significant disadvantage compared with their peers (American Institutes 
for Research, 1988). Many facultT members, often unfairly so, perceive student-athletes to be lacking in the 
academic skills needed to succeed (Hobneck, Mudge, and Turchi, 2003). These iudgments, no matter how subtle, 
leave a lasting impact upon the student (Sellers & Damas, 1996). 

As you come to kno~v your mentee, you ~vill learn ~vhich of the many pressures discussed above are causing ~vhich 
results. This can be a great breakthrough in formulating ho~v to best ~vork ~vith your mentee. It is not uncommon 
for students to be reticent to use the skills you have been teaching and modeling. Understand that this may not be 
happening because they have not retained ~vhat you have taught, but rather, is related to their belief that they are not 
capable of improving (Tebbe, 2007). 
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~NIT~AL ~’~ E ETING 

Some Things to Cover in Your First Meeting: 
Course Syllabus 

¯ Explain your role - this is a good ~vay to connect. The 
student ~vill ~vant to kno~v ~vhat you can do for them so 
describe your strengths and how you can utilize these skills 
to help them. 

¯ The student is probably going to wonder why they have to 
meet ~vith you. Explain how their academic performance is 
extremely important, as coaches believe they can be a key 
player on the team. This is extra help to get them 
acclimated to ~vhat it takes to be a D1 student-athlete. 

¯ Revie~v the syllabus tO identify requirements of the course, 
test dates, and assignment deadlines. 

¯ With syllabi, note ~vhich days ~vill be missed due to competition. Encourage them to speak ~vith professors 
about these absences IN ADVANCE! 

¯ Discuss use of tutoring surrounding these dates for test readiness, emphasizing that last-minute tutor 
sessions are useful only for cursoU revie~v. 

¯ REQUIRE mentee to bring all syllabi, planning devices, and class materials to each meeting. This is 
ESSENTIAL!! They should also have a 3-ring binder. You can help them get that organized and keep it 
organized throughout the semester. 

¯ Make sure your mentee has an understanding of: ~vhat their professor’s names are, grading system, ~vhen 
assignments are due, absence policy, late ~vork policy, etc. NAMES espedally. 

Student Involvement 
* Reiterate the attendance policy and ho~v your mentee MUST contact they advisor if they are going to 

miss/be late for a meeting. 
* Emphasize the importance of student involvement in the learning process: advance preparation, effective 

note taking, active listening, and class participation. Repeatedly remind students of the negative effects of 
procrastination and last minute efforts. 

* Involve the student in the discussion of material and explanation of problems. Your goals are to guide 
rather than teach, showy rather than tell, and question rather than lecture (Wlodko~vski, 2008). 

Get to Know One Another 
Where is your mentee from? Ask them to tell you about their family. 
What position does your mentee play? Ho~v is practice going? 
What does your mentee feel is their hardest class, ~vhy? Easiest? Why? 
What ~vas high school like for your mentee? Ho~v is it alike/different from college? 
Ho~v is your mentee handling their sport and school? What do they feel are the challenges? Ho~v are they 
handling those challenges so far? 
See ~vhat kind of organizational/time management tools your mentee is using. Can this be improved? Give 
suggestions. 
Inform him/her of your scheduled meeting times. 
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Promote time management 
* One of the best skills you can teach a student-athlete is to anticipate, a valuable life skill that they can apply 

across the academic, athletic, and social aspects of their life (Martin, 1991). So often for this age group, 
small, inconsequential tasks are not factored into the overall time commitment plan for the day (Stabeno, 
2004): anticipate that you need to go to the bank, get a ride to campus, or take your computer to ITS. Not 
fulfilling your responsibilities due to unplanned events is not an excuse that a coach or professor will accept. 

* One of the biggest struggles with freshmen student-athletes is understanding that study hall is not the only 
time in a day to crack the books. Using the block schedule worksheet in their PASS book, ask them to look 
for holes in their schedule that can be utilized. 

Promote class responsibility 
* Encourage and motivate your mentee to strive for improvement and excellence, al~vays! DistractibilitT is a 

plight of many of our student-athletes - talk through together the importance of sitting up front, away from 
friends, and avoiding distractions on the internet. 

Promote professor communication 
* For many academically underprepared students, going to see a professor can only mean one thing - 

TROUBLE! Learning the importance of establishing a relationship ~vith professors may take time ~vith your 
student. 

* Rehearse the meeting - describe what the office may look like, talk about what the student’s goals might be 
in going to see a professor, and brainstorm questions that the student ~vould like to discuss. Don’t forget to 
talk through what to do if the discussion doesn’t go according to plan. As their mentor, you are modeling 
resilience! 

Promote organization 
* Spend 5 minutes organizing their notebook, cleaning out their backpack, and 

filing a~vay any loose papers. Keeping the clutter to a minimum ~vill help them 
reduce distraction, and focus. 

Promote daily work 
* One of the best academic habits you can instill in the student you are ~vorking 

~vith is to review class notes and reading every day. Ease the transition by 
starting ~vith a focused activitT rather than a time limit. 

* Many underprepared students prefer to put off what they anticipate will be 
hard or discouraging work. Hands-on activities such as review games are a 
great way to ’sneak in’ the learning. 

Promote academic skills through daily work 
* Use their assignments to teach these skills as much you can. Be active - engage your student by being 

active yoursdf, and give them different paths to obtaining knowledge. If they are having a slow day, turn 
the tables on them by tossing them the chalk and having them get up at the board. 

Promote communication 
* Listen actively to the student--~vhat they are saying and ho~v they are saying it. 
* Ask open-ended questions that illicit conversation. Keep directions short and explicit. 
* Follo~v the student’s pace, slo~ving do~vn ifnecessaU. Reinforce positive academic behavior; give 

reassurance for efforts and improvements made. 
* Observe ho~v the student approaches a problem; this pinpoints ~vhere you need to begin ~vith the student. 
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The Academic P.A.S.S. Book (Promoting Academic Success of Student-Athletes) is an academic planner that 
the ASPSA has created to function as a comprehensive, yet manageable, resource for the student-athlete to carry 
~vith them at all times. As you walk through it ~vith your mentee during your initial meeting, you will see that it 
contains such things as the contact information for the athletic and academic support staffs, monthly and 
weekly calendars, a block schedule, and a section to track grades for each class. At the back there is a resource 
section ~vith information on proper citation format, and navigating the UNC on-line system, Connect Carolina. 

The responsibilitT falls upon you to keep on top of the progress your student is making. This means that your 
student is responsible for making the progress; you are responsible for kno~ving where they are in rdation 
to what they need to be accomplishing. This is the information you are communicating to the academic staff in 
your daily feedback forms and is, next to your work one-on-one ~vith your student, one of the most vital aspects 
of your job. By keeping the communication loop between the student, mentor, and academic staff flowing, we 
can better support the student-athlete and prevent him from falling through the cracks. 

Never trust the ~vord of the student ~vhen it comes to grades and assignments - make them sho~v you in their 
syllabi or on Blackboard. Always keep in mind that habits that are intuitive to you are not always present in the 
students you are ~vorking ~vith. Each session remember to follo~v a routine ~vith your student, checking 
Blackboard, email, and their PASS Book. The goal is that over the course of your working relationship these 
habits will become second-nature for your student, but that will not happen without repeated example, 
modeling, and practice (Martin, 1991). 

¯ Discuss the idea of setting objectives and 
goals as you go through the PASS Book 
together. 

Introduce the idea of "back planning" in 
order to allow plenty of time to complete 
assignments in advance of their due dates. 
This will help the student alleviate stress and 
provide the time necessary to use the 
academic skills they have learned (Ellis, 
1997). 

¯ Utilize syllabi to help students organize 
responsibilities (academic, athletic, and 
personal). 

¯ Using both the monthly and weekly calendars, mark in dates for tests, quizzes, projects, papers, 
presentations and even extra obligations such as game schedule and CREED meetings. 

Major assignments for the ~veek? Don’t simply ~vrite ’HIST 128 chapter 2 due Thursday.’ Using the concept 
of back planning, teach the student to break do~vn the reading into manageable chunks that can be achieved 
throughout the ~veek. Together, ~vrite do~vn veU specific tasks such as outline paper, go to libra~forjour~al 
a~icles on cell mutation, develop thesis, highlight a~icles, write notes on chapter 5, make chapter 7 PORT flashcards, etc. 
The syllabus ~vill tell your student what to do; you are teaching your student how to achieve it successfully. 

14 



"ACADEMIC CATCH PHRASES~ FOR THE STUDENT: WHAT WE MEAN WHEN WE SAY... 

Academic skills are not intuitive; they must be taught. Never assume that your student is fluent ~vith the 
vernacular of academics that we accept as second nature (Mercer & Mercer, 2005). 

"Go to class" 
Arrive to class a fe~v minutes before the scheduled start time in order to get 
your materials out and be ready to take notes. Some professors arrive early, 
some arrive late, but you should always act as if the professor will begin 
lecturing at the scheduled start time. 

Be prepared to take notes - on your laptop or ~vith pen and paper, 
~vhatever ~vorks best for you. Other than test days, al~vays be prepared to 
take notes. 

Look at your syllabus before class - ~vhatever reading assignment is listed 
on a particular day is ~vhat the professor expects you have to have read 
before class. 

Be smart ~vhen you pick your seat. Sit up front - the less you have bet~veen you and your professor, such as 
other students and their laptops, the less you have to distract you. You have plenty of time to be ~vith your 
teammates - you ~vill be less distracted of you sit by yourself. You ~vant the professor to kno~v your face for a 
good reason .... 

Let the professor kno~v your face for a good reason. Be attentive in class. Don’t be afraid to approach the 
professor after class to ask a question - asking a question sho~vs the professor you are trying to learn. 

Stay off the internet in class. It may seem like ’all the other students are doing it’ but like mom al~vays said, "you 
are not eveubody!" When you allo~v yoursdf to be distracted in class, it makes your studying outside of class 
t~vice as hard. 

Think of your backpack as a mobile desk - always make sure you have an extra pen/pencil, Scantron sheet, CPS 
clicker (if using), etc. 

"You have study hall tonight" 
Bring all materials you may need such as notes, textbooks, laptop, paper, etc. to ~vork on upcoming assignments. 

Take this opportunity to check for announcements on Blackboard. Print out anything you may need for 
upcoming classes such as ~vorksheets or Po~verPoint slides 
that the professor ~vill use in the upcoming lecture. Use these 
to take notes during the lecture. 

Come to study hall ~vith a plan of ~vhat you need from the 
session - have a to-do list for yourself. 

This is the perfect time to ask questions and get help. 
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"You have independent study" 
Bring all materials you may need such as notes, 
textbooks, laptop, paper, etc. to ~vork on upcoming 
as signments. 

Since you are required to be here, take advantage of the 
resources - a quiet room, textbooks, tutors, etc. - and get 
your ~vork done. Your life ~vill be much easier in the 
long-run: you ~vill be more relaxed because you have 
knocked out your ~vork, and less stressed because your 
coaches and advisors ~vill be off your back. 

can be ~vorking on upcoming reading assignments. 

There is al~vays something you can ~vork on. Even if you 
have completed all of your upcoming assignments, you 

"You have a (insert subject,) tutor session MW 10AM" 
Bring all materials rdevant to this class - notes, textbook, assignment you are ~vorking on. 

Come to the session ~vith a plan of ~vhat you need from the session - the tutor is there to support your learning 
of the subject, not to be your personal teacher. 

When you come to tutoring it is expected that you ~vill have been ~vorking on the course material outside of this 
session by paying attention in class, ~vorking on the reading, and meeting ~vith the professor. The tutor is here 
to help you ~vith problems you are encountering, clarifying concepts that are confusing you, ~vorking on reading 
assignments, or revie~ving for exams. 

"Check Blackboard" 

PW close attention to the announcements section on the first screen ~vhen you sign in. If the professor is posting 
an announcement, that means that it is veU important such as a change in reading or home~vork assignment, 
change in quiz/exam schedule, canceled class, etc. Professors mW not tell you these things in class because they 
expect you to check Blackboard. 

When looking at grades, pay attention to the total point value of each assignment - do not assume that each 
assignment is ~vorth 100 points. For example, a 68 points out of 100 may be passing, but if the assignment ~vas 
~vorth 150 points, that is an F. 

Double check that you are on top of any assignments. Take the extra minute to make sure you aren’t missing 
something. Professors ~vill not accept "I didn’t kno~v" or "I couldn’t find it" as an excuse. 
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(Hallahan, 2005)(Mercer & Mercer, 2005) 
Understanding their individual learning stTle ~vill not solve all the academic 
challenges for a struggling learner, but it ~vill hdp them understand ho~v they can be 
more successful ~vhen approaching their courses (Knox, 1986). Discuss learning 
stTles ~vith your student-athlete and help them figure out what their particular 
learning stTle is. In the Resources section of this manual you ~vill find a ~vebsite 
~vhere your student can respond to an on-line questionnaire that ~vill hdp them 
assess ho~v they best learn. 

VISUAL LEARNER 

A visual learner has to see the information to retain it. They ~vill respond ~vell to interaction and visuals. 
Incorporating pictures, multimedia, or illustrations on the board ~vill hdp engage them to the material. 

AUDITORY LEARNER 

An auditoU learner has to hear the information in order to retain it. Often it ~vill take auditoU learners longer to 
retrieve and recall information so it is important that you become comfortable ~vith silence (Fu, 2000). When the 
student hesitates to ans~ver, do not rush in to fill the space bet~veen you. By permitting the silence to gro~v you are 
allo~ving the student the time they need to form their thoughts, and thus sho~ving them that you are confident in 
their abilities! 

I~-dNESTHETIC LEARNER 

A tactile learner has to ~vrite things do~vn or do hands on activities in order to retain information. One tactic is to 
allo~v this student to pace the classroom as you both discuss the class material. 

~7~,*d~ ARE ]JEARNXNG 

A learning disabilitT is a broad term used to describe a number of different neurological conditions that "interfere 
~vith a person’s learning" (Har~vell, 2008). Learning disabilities, or as I prefer to call them, learning differences, 
rdate to listening, reading, ~vriting, speaking, reasoning, and mathematical calculation. Through a psycho- 
educational assessment, ~vhich examines the gap bet~veen achievement scores and calculated norms, it can be 
determined that, in their present learning environment, the student has not learned at the level that their brain is 
capable of learning. Although current US statistics show roughly 10% of the population as having a learning 
disabilitT (Hallahan, 2005), unfortunately maW student-athletes arrive as freshmen never having been properly 
diagnosed (Stabeno, 2004). 

At UNC all of our student-athletes are given a series of screening tests ~vhen they arrive as freshmen, and our 
Learning Specialist for further diagnostic testing refers those ~vith scores indicative of a disabilitT. The Learning 
Specialist ~vorks direcdy ~vith the student and LDS to ensure that the students are supported. 

When approaching working with students ~vith learning disabilities, remember the old adage, do not judge untilyou have 
walked a mile in his shoes. Consider ~vhat it must be like to live in a ~vorld ~vhere you feel as though you are the only 
one for ~vhom reading or ~vriting does not come easily. It is difficult to fathom the strength of character it must 
take a person to face that struggle each and eveU dW. If you have any questions or concerns ~vhen ~vorking ~vith 
your student-athlete, please speak ~vith the Learning Spedalist direcdy. 
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3. Find 

D/ HD AND %H~,~Yl° YO[: MAY SEE (Hallahan, 2005)(Mercer & 
Mercer, 2005) 

It is important to remember ~vhen ~vorking ~vith an LD student that ~vhat 
makes sense or seems obvious to the general learner, probably isn’t so 
straightforward for the LD student. Many weren’t given the time to really 
develop the skill ~vhen they ~vere younger so that they can do it on their o~vn 
no,v, and especially for LD students, it is a task they ~vill aRvays have to do no 

~ J -~ matter ,vhat level school they are in. Battling ADHD/ADD never goes a,vay, 
but they can learn skills that ~vill make coping easier. Like learning any skill, it 

takes some practice, and although oftentimes seems more efficient to cut corners, practicing such skills no~v ~vill 
make life easier for them in the long run. 

Often students ~vith AD/ADHD ~vill not see the relationship bet~veen one idea and another. This makes paper 
~vriting even harder for ADD/ADHD students. For example, some LD students ~vill not have a sense of~vhere to 
divide their ~vriting bet~veen paragraphs, and they ~vill not readily ’see’ ho~v the ideas in one paragraph flo~v into the 
next (Mooney, 2000). 

GENERAL TACTICS: 

¯ Keep it creative by playing games, or using tactile objects and media. 

¯ Set short-term goals, take breaks, and praise, praise, PRAISE! 

¯ Teach the student to find key ~vords and clues in test questions. 

This student ~vill have significant trouble completing tasks in a timely manner, especially ~vhen forced to 
work within time constraints. Back planning is espedally crucial for this student, but don’t only plan, hdp 
them keep on the schedule of completing small tasks as they progress. If you wonld normally plan 1 hour 
for an activity, allow 1.5 hours for this student. 

PAPER WRITING TACTICS WHEN WORKING WITH A STUDENT WITH ADD/ADHD : 

Use a highlighter to focus on important words or phrases in the prompt. If the prompt has more than one 
part, either use a different color highlighter, or number each element of the prompt. 

Brainstorm on the ~vhite board: this can be the most time consuming process ~vith the student, but ~vill help 
them be much more stir-sufficient in the end. This phase is often old school to most college students, but 
not to ADHD/ADD students. 

Getting thoughts from their head to the board/paper: Put questions on one side of the board to get them 
thinking, and leave space bet~veen to ~vrite in their ans~vers. Use different colored pens for this. Once this 
is done, talk together about ho~v they can form this conversation into a paper. Write their ideas on one half 
of the board, and use the other half for them to pare do~vn their ideas into a thesis. 

Depending upon the ability of the ~vriter, tU to only ~vork on a couple of things during each draft. For 
example, if your student is the king of run-on sentences or is a veU poor ~vriter, ~vork on sentence 
formation and leave the spdling/grammar for a later stage. The key is not to over~vhelm the student ~vith 
too much at once. Thro~v them a bone first -- Praise, praise, praise. The student ~vill be more likely to listen 
to you/~vant to ~vork if they feel invested in the process. 



(Ua ahan, 2005)( ercer &  ercer, 2005) 
Using a microphone tO dictate his thoughts, author Christopher Lee has ~vritten of his o~vn struggles ~vith learning 
disabilities: "For some of us @vith ~vritten language disabilities) spdling is impossible. Teachers and parents need to 
understand and accept this. It’s easy for people ~vithout learning difficulties to say to the person ~vho misspdls a 
~vord to look it up in a dictionaU. What they don’t understand is that using a dictionaU can be extremely difficult 
and sometimes impossible for someone ~vho does not recognize ~vords on paper. Distinguishing letters is extremdy 
difficult for me" (Lee & Jackson, 1992). There are a number of clues that can help you recognize a student ~vith 
visual perception problems: 

¯ The student ~vill have problems copying do~vn material correctly from a book or from the board. The 
student ~vill also lose their place ~vhile copying, and their ~vritten ~vork is messy. 

¯ The student ~vill experience difficultT getting thoughts do~vn on paper, ~vith sentence structure, and dra~ving 
out ideas. 

¯ Poor penmanship, spelling, and proofreading skills are also characteristics. 

TACTICS: 
¯ Couple ~vritten directions ~vith verbal explanations. 

Teach the student to copy key ~vords and definitions onto index 
cards. The process or re~vriting the information acts as 
reinforcement, and the flashcards can be used alone or to study 
~vith someone else. T~vo students can combine their flashcard 
sets to create interactive matching games. 

that if I concentrate so much on connecting 
the entire content" (Lee & Jackson, 1992). 

The student sees things in a veU black and ~vhite manner. 
They cannot understand the nuances of the language. In some 
circumstances this may be their background education. With 
students such as these it is helpful to use an analogy to translate 
the concept to them. 

Lee suggests finding a tactic to hdp the student distinguish the 
~vords, such as a device that deals ~vith the organization of the 
letters in the ~vords. "Even though I ~vould not be able to read 
the ~vords aloud, I can learn to recognize the differences in the 
~vords so that I can attach meaning to them .... I have learned 
~vords ~vith meaning ~vhen I read, I lose track of the meaning of 

¯ When ~vorking on reading assignments or studying, it ~vould be helpful for this student to read a sentence or 
t~vo, and then stop to paraphrase ~vhat they just read. It is a slo~v process, but it ~vill help their brain link the 
ideas into a concept that flo~vs. 
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READI~NG DISABILITIES AND %HAT Y©{2 MAY SEE (Hallahan, 2005)(Mercer & Mercer, 2005) 

Many problems arise for our struggling learners due to poor reading skills. They do not read effectively ~vhich 
causes them to become over~vhelmed and anxious. The skill of reading involves several aspects such as the ability 
to decode, and the ability to comprehend meaning from simple language. Decoding is the process ~vhereby your 
brain takes the letters ~vritten on the page in groupings that form ~vords, and translates that information. The brain 
goes through the same decoding process ~vith information received verbally. 

Students ~vith reading problems ~vill demonstrate poor phonemic a~vareness, oral language, verbal skills, letter 
kno~vledge, and print a~vareness (Har~vell and Jackson, 2008). These students ~vill be slo~v and labored in their 
approach to decoding, and ~vill exhibit poor accuraW in reading single ~vords. They ~vill often misidentify familiar 
~vords. They ~vill mispronounce common ~vords or may drop the final consonant off of ~vords. Each of these 
reading skills, phonemic a~vareness and decoding, act as stepping-stones to~vard successful reading, and the next 
stone in line is fluency. Once a student can decode, then he can reading more accurately and gain meaning from the 
language. When decoding becomes fluid, then accuracy and fluidity ~vill increase. If the student has problems ~vith 
decoding, then that student ~vill have difficulty ~vith comprehension. 

Students ~vho experience reading difficulties not only have to struggle to decipher a bunch of squiggles on a piece of 
paper, they also have to face the daily fear of being called on to read in class (Lee, 1992). Your relationship of trust 
~vith your student and the one-on-one setting provides a ~vonderful opportunity for your student to ~vork on 
developing and improving his reading skills. 

TACTICS: 
¯ One technique that ~vorks for reading is to read "back~vards and for~vards". 

o First, outline the reading assignment by going through and ~vriting do~vn all of the section headings 
and bolded ~vords. Each time you ~vrite something ne~v do~vn, circle back to ~vhat you have already 
~vritten and see if awthing matches. This hdps the student get a sense of ho~v one section of the 
reading links up ~vith another. 

o No,v, previe~v the reading by going for~vard through the text to see ~vhere else this ne~v vocabulaU is 
used. 

o At first this can feel like a veU long process, but it ~vill become more familiar, espedally as it begins 
to help him. Reading for this student is not fun; it ~vill al~vays be hard ~vork and often frustrating, 
but you can help build his confidence by helping him take control. 

PERCEPTUAL    AS©NING DISABILITIES AND WHAT YOU M~%" SEE (Hallahan, 2005)(Mercer & Mercer, 
2005) 

Student ~vho experience perceptual and/or perceptual-motor difficulties ~vill have problems ~vith hand~vriting. A 
student may avoid ~vriting, tire easily ~vhen ~vriting, blink or shake his head ~vhen ~vriting. The physical process of 
hand~vriting is slo~v and laborious, as if the student is dra~ving each letter individually. Their hand~vriting ~vill be 
messy and slow (Hart-~vell & Jackson, 2008). 



AUDiTOrY ~RO£ESSING DISAB~E~TIKS AND WHA~I YO~2 MAY SEE 

(Hallahan, 2005)(Mercer & Mercer, 2005) 

This student has difficuhT distinguishing the sounds of different letters from one another, espeeially ~vhen 
letters are combined. This makes it hard for the student not only to understand ~vhat a ~vord is, but it also 

prevents the student from making a mental image of the word. This student will most likely not be able to look 
up words in a dictionary. 

Because sound is so difficult for this student to process, their understanding is heavily influenced by the w~ 
someone says the sound. This student ~vill learn best if they are paired ~vith a student or mentor that does not 
have a sing-songy or other~vise veU distinguishable voice. 

If a student has problems ~vith memou, they ~vill have a difficult time recalling vocabulaU. If you think of your 
brain as an organized filing system, ~vith all the dra~vers neatly labeled and in alphabetic order, this student’s 
filing system ~vill not be as organized or easy for him to use. They ~vill kno~v the ~vord is in there, but they just 
cannot seem to find it. To some people the ~vord may be "on the tip of their tongue" but to this student it is 
much more serious problem. It ~vill cause the student to lose entire thoughts ~vhile searching. 

When listening to someone speak, the student’s brain may omit or add ~vords. One strategT is for the student to 
tU to predict in their mind ~vhat the speaker is saying, or to be satisfied ~vith only understanding the general idea 
of the speaker by using context dues. 

This student ~vill have a tough 
time in conversations - their 
brain is searching for meaning 
in each of the ~vords they 
hear, then focus on finding 
the ~vords in their brain filing 
cabinet that convey the 
meaning he ~vants. This can 
make them tired and anxious. 
Go slo~vly ~vith them. 

TACTICS: 
¯ Encourage your student to al~vays keep a pad of paper and pen ~vith them ~vhere they can jot do~vn thoughts 

as they occur to them, or tasks they need to perform. 

¯ Use a tape recorder in class instead of taking notes. 

¯ State information aloud, set it to a song, or create an acrostic. 
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These students have the intelligence to understand ~vritten material, but lack the tools in their brain to get to the 
information. This student will recognize individual letters, but when you start pairing them such as th, sh, ct, etc. the 
student ~vill start to have problems. The longer or more difficult the ~vords, the ~vorse the struggle for the student. 

This student’s brain ~vill stick in extra letters - ~vhere you see ’proud’ ~vritten on the page, this student ~vill see 
’pround’; or ’genetically’ and ’generally’ will look the same. Since words won’t look the same each time a student 
sees them, pround today-pnourd tomorro~v, drilling vocabulary ~von’t be successful with this student. 

Have you ever been ~vorking ~vith a student and become frustrated because he just can’t seem to remember a ~vord 
in the text that you have gone over repeatedly only minutes ago? This student is not lazy or not trying - this 
student has a problem ~vith visual processing. This student may not learn to pronounce ~vords, but he can learn to 
recognize them. 

Often such students ~vill recognize the ~vord if they hear it, but ~von’t al~vays be able to recognize it on paper. 

This student will have difficultT using a dictionaU because letters may appear differently. They might find the first 
t~vo letters, but the middle of the ~vord is obscure. Sounding out the ~vord doesn’t help because they cannot 
remember that ~vhen certain letters are put together they sound differently. This person does not misspell a ~vord 
the same way every time. Words they do spell correctly are most likely short, and they have seen them over and 
over. This student must learn to recognize ~vords, not learn to sound them out. 

The key to remembering ~vords is for the student to identify small pieces ~vithin a ~vord that they can use to trigger 
their memoU. For example, ~vhen I see ’angels’ and ’angles’ I tried to remember that angels are more important 
than angles (at least to this girl who hates math) so the letter E comes earlier in the word. Another example would 
be ~vhen a student can recognize the ~vord igneous by remembering that igne reminds them of a sho~v they sa~v on 
volcanoes. This is ho~v a student can make ~vords ’come alive’ and help them remember. 

Consequently, hearing the text and making pictures in their mind to associate with ~vhat they are hearing ~vill help 
them tremendously - this does not mean that they read it aloud (their brain would be doing all those steps). It ~vill 
be most beneficial for them to have the text read to them, or to use an audio book. They should follo~v along ~vith 
the text as they listen. Before beginning, put on the board a list of key vocabulaU that they ~vill need to recognize 
for tests. 

TACTICS: 
¯ Awtime this student is ~vorking ~vith graphics (charts, pictures, diagrams, flo~vcharts, etc) verbally explain 

them to him. This ~vill help them imprint the material in their brain. 

¯ Talk through assignments ~vith them out-loud and encourage them to do the same on their o~vn. Tall them 
that no one cares if they hear them talking to themselves, as long as they don’t hear them ans~vering back! 

¯ Copying do~vn material from the board ~vill be extremely difficult for this student. Strongly encourage them 
to print out copies of blackboard notes/presentations before class, and take advantage of the notes they are 
provided. For revie~v, read these aloud ~vith someone. 

¯ When they do have to copy from the board, encourage them to silently say to themsdves a short portion of 
each sentence or thought, then repeat it as they then ~vrite it do~vn. This ~vill help them keep their place in 
the copying process, and organize their thoughts. 



¯ Reading ~vill make them sleepy, lose their place or skip lines ~vhen reading. TU using a larger print book, or 
if ~vorking on a computer, enlarge the type. In a ~vord document tU enlarging the text to 125% or greater. 

One ~vay some students cope ~vith this problem is tO read enough ~vords in the sentence tO get the basic 
idea, and then use context dues. For example, the glance d.~guess technique: ~vhen you get to a tough ~vord, 
take a guess. If your guess ~vorks ~vith the context clues, great. If not, try another guess. You can see ho~v 
reading is an extremdy long process for this student because it involves many steps. 

These students have the intelligence to understand ~vritten material, but lack the tools in their brain to get to 

the information. Consequently, organizing ~vritten assignments ~vill not "make sense" to this student. Be 

patient and supportive as you teach the steps to organizing a paper - graphic organizers ~vill help. Work 

~vith the student continually until this ne~v organization process becomes a rote habit. 

We can help the students by making ~vorksheets as simple as possible. While ~ve might ordinarily add in 
pictures to jazz up a ~vorksheet and make it more visually interesting, a student ~vith visual-spatial LD ~vill 
look at the ~vorksheet and not be able to decide ~vhat they should be focusing on, the picture or the ~vords. 
Their brain ~vill not be able to let this question go in order to focus on the learning that needs to take place. 

¯ Reading/~vriting cursive for this student ~vill be difficult so encourage him to take notes, ~vrite papers, 
brainstorm/outline, etc. on his computer. 

¯ One ~vay some students cope ~vith this problem is tO read enough ~vords in the sentence tO get the basic 
idea, and then use context dues. For example, the glance ~.~guess technique: ~vhen you get to a tough ~vord, 
take a guess. If your guess ~vorks ~vith the context clues, great. If not, tU another guess. 



Assisting with Writing a Paper - Do’s and Don’ts 
~ ~:i h~u ~ id~ 

¯ 50% of the paper is ~vhat you do before you ~vrite 
¯ Review the assignment together on the syllabus and underline key 

points in the assignment. 
¯ Talk to the student about the main idea and ~vhat 3 points they 

~vant to make .... 
¯ Ask a series of questions until he/she has developed a thesis and an 

argument 
¯ Students should be taking notes during the brainstorming 

discussion rather than the tutor. Although the mentor may ~vrite 
on a separate sheet of paper (i.e. mapping, outlining), the mentor 
must keep the paper, and the student should leave ~vith his o~vn ~vritten copy of the notes from the 
session. 

2~ba’ ~ ~ssis~~ >>’f/h re’se>:rch 
¯ A mentor may go to the libraU ~vith the student to teach him/her ho~v to find research materials 

and point them in the right direction. 
¯ A mentor mW not check-out and/or provide libraU books or other research materials to the student 

for purposes of ~vriting a paper. 
¯ A mentor may teach a student ho~v to use the Infotrac and ho~v to choose the best articles rather 

than the first 3 on the list. 
¯ A mentor may teach a student ho~v to research a topic on the Internet by helping him/her to come 

up ~vith good search ~vords. 
¯ A student must take his or her o~vn notes on the research; ho~vever, a mentor may discuss the 

material. 
¯ A mentor may teach a student ho~v to use the libraW ~veb site for resources. 
¯ A mentor may help a student determine if the source is reliable for the assignment by teaching them 

strategies/skills on how to think critically about sources and analyze the research. 

used ~vithin a paragraph. 

Teach a student ho~v to structure a paper ~vith 
an outline. 

¯ Teach a student ho~v to skim the resource and 
put the material into their o~vn ~vords. 

¯ Have them talk about ~vhat they ~vant to say as 
they are ~vriting. Use a tape recorder if a 
student is having trouble remembering his 
thoughts. A mentor should never be writing 
on a student’s paper during any stage of the 
paper to change its content. 

¯ Have the student read ~vhat he/she has ~vritten 
out loud to see if it makes sense, and to listen 
for mistakes. 

¯ Teach them ho~v to properly site resources 
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¯ A mentor should NEVER type on a student’s computer. 

¯ A mentor should never take a pen to the student’s paper to alter its content that will 
ultimately turn a "D" paper into a "B" paper. 

¯ If you circle misspelled words or punctuation that Spell Check is unable to catch, use a 
colored pen and be sure to write your initials beside any markings on the paper. 

¯ Do not let a student drop off a paper for you to proofread and return in an hour. 

¯ Do not read papers from a student’s disk or laptop, only from printouts. 

¯ Do not accept papers from students via email. Should a student send you an email ~vith a paper 
attached, simply reply stating that you are not permitted to assist the student ~vith their paper that is 
sent dectronically. Please instruct them to bring a hard copy version (ONLY) of the paper to you 
during your mentoring hours. 

¯ Revie~v the structure of their paper to be sure that they have a good thesis and argument. 

¯ Revie~v their ~vorks sited according to the appropriate stTle manual. 

¯ In parts of the paper that do not flo~v, ask the student to talk about ~vhat he/she meant to say. 

¯ Have the student read the paper out loud and listen for mistakes. 

"WRITING IS A SERIES OF DECISIONS AND CHOICES" 
Top Ten Writing Reminders (UNC Writing Center) 

1. Mentors aren’t the teachers; mentors are READERS! 
2. Give opinions, suggestions, and reactions as a reader. 
3. Make the student a part of the process; it is too easy to just hand it over to you. 
4. You are not just a proofreader. 
5. Negotiate ~vith the student on ~vhat aspects of the ~vriting to ~vork on. 
6. Be the co-pilot. 
7. Break do~vn vocabulaU. 
8. When you ask a question, WAIT for the ans~ver. 
9. Use the students’ ideas and ~vords. 
10. "People in Hell ask for ice ~vater .... " 



FOSTERI~NG OOOD WRF~’I~NG SK~LLS (The Hill Center, 2009) 

Ask questions, lots and lots of questions. This stimulates the student to think about the prompt and ans~ver it. This 

can help ~vith brainstorming, understanding paper requirements, and content. Rather than tell or lead a student in 

the correct direction, prod their thinking by asking questions that ~vill help redirect and clarify their o~vn thinking. 

Use the ~vhite board tO help the student brainstorm, making sure they ~vrite it do~vn on their o~vn paper as ~vell. 
Before the student ever puts pen to paper, tU talking through the topic. Discussion hdps ideas flo~v. Let him do a 
brain dump of his ideas as ~vay to find clarity in his o~vn ideas. Talk through the outline and then have him ~vrite it 
do~vn. Be cautious that the student does not ~vrite do~vn exactly ~vhat you say; be sure they put it in their o~vn 
words. 

Use colored pens when editing papers to point out spelling/grammar/content/citing mistakes. With content, make 
sure all the ideas are the students. 

If you can, go to the libraU ~vith them to sho~v them the 
ropes. 

If you have a complete paper and there are good 
paragraphs ~vith bad order and structure, cut (literally) 
the paper apart to see if you can reorder and make better 
sense of the content. 

Read the students’ paper to them to catch mistakes. Make it look DIFFERENT to the ~vriter. Use the Back~vards 
Ruler approach to editing sentence by sentence, from the end of the paper to the beginning. 

Simply---Think about ho~v you ~vould help a peer. What techniques ~vould you use with them? Is this paper their 
ideas/their voice? It never hurts to have a fresh set of eyes on a paper if your student has been working on it for a 
long time. Encourage the student to ask another student or mentor to read it and give them feedback, or read it 
aloud to your student. 

It is up to the student to take or leave your suggestions. You are serving as someone to provide feedback, not as a 
grader. 

THE WRITING CENTER 

SASA NORTH, SUITE 127 
Writing_center@unc.edu 

ON CAMPUS RESOURCES 

The Writing Center provides free services to all students at UNC-Chapel Hill, 
through on-line tutoring, and 50 minute face-to-face sessions made by 
appointment. Writing Center tutors are available to help ~vith all stages of the 

~vriting process, from brainstorming and thesis development, to proper citation format. Their ~veb site has a ~vealth 
of materials that you can access such as handouts on ho~v to ~vrite an annotated bibliography, to demonstration 
videos on the ~vriting process. 



I~N THE CLASSROOM 

LISTENING 

Learning to be a good listener is a foundational skill that can hdp even the 
most struggling learner to realize some measure of success. In large 
freshmen seminars students struggle against numerous distractions such as 
difficultT hearing the professor, the activities of classmates, or a long- 
~vinded lecture. What are some of the differences bet~veen a bad listener 
and a good listener? 

A bad listener tunes Out uninteresting subjects, ~vhile a good listener 
focuses on ~vhat he can get out of the lecture. A bad listener tunes out if 
the deliveU is poor, ~vhile a good listener focuses on the content. A bad 
listener is easily distracted and daydreams, ~vhile a good listener avoids 
distractions, antidpates, and listens bet~veen the lines. A bad listener exerts 
no effort and fakes listening, ~vhile a good listener ~vorks hard to actively 
listen (Steil, 1983). 

Talk through with your mentee his classroom experiences, successes and failures, and brainstorm together ~vays in 
which he can improve his listening skills. Encourage your student to change where he sits in the classroom in order 
to minimize his distractions. Encourage him as ~vell to do his reading before class so that the lecture is familiar, 
have his materials organized before class, to sit up straight, and periodically shift positions to help him stay alert. 

Encourage your mentee to sit in the front of the class, and a~vay from friends. Afraid that this may encourage the 
professor to call on them, many ne~v students seek instead to hide in the back of the classroom, safely ensconced in 
a pack of teammates. Remind them that it is better to have the professor kno~v his face for a good reason - as the 
attentive young man ~vho is early to class - than for a bad reason - Rip Van Winkle in the back ro~v. When it 
comes time to grade your paper, ~vith the lee~vay that subjective grading provides, it is al~vays helpful to have a good 
rdationship ~vith your professor. 

TAKING NOTES 
Some struggling student-athletes have never been formally taught ho~v to 
take notes. Effective note taking is a learned skill, and no one particular 
stTle fits all students (Martin, 1991). The development of note-taking skills 
needs to be supported as your student learns this important skill. Use your 
sessions to expose him to various methods and provide formatted 
~vorksheets to reinforce his developing skills. Even if your student is not 
able to complete the entire reading assignment before class, looking over 
the material in preparation for the lecture ~vill help keep the student’s 

interest, and improve retention of the material. Share ~vith the student tactics that have ~vorked for you. He ~vill 
appreciate that you understand ~vhat he faces. 



As ~ve ~vork tO teach academic skills, ~ve are also al~vays looking for ~vays tO help the student find shorter, simpler 
~vays to achieve their goals. This does not mean short cuts but rather, ~vays in ~vhich the student can be more 
effective with the time he has. This is another opportunity for you to mentor by sharing your own experiences and 
strategies. Student-athletes thrive on competition. To capitalize on this, transform exam revie~v into a game such as 
bingo, trivial pursuit, or jeopardy. 

I~NHANCING MEMORY 

¯ When reviewing, give both written and oral directions. 

¯ Get together ~vith other mentor-student pairs so that the students can ~vork in small groups. Have students 
quiz one another, repeating aloud ~vhat they have learned. 

¯ Avoid over~vhelming your student. You ~vill ~vish to select only the most important facts that the student is 
required to remember, or provide some form of memory assistance such as a tape recorder or poster. 

se to ~ work W~en work 

suspect 

1terns are at the ~m~ time 

nclear about what directions were given for a particular 

¥~Sverhea~ an inter~etion wii~ another mentor/student that you feel is inappropriate 

interaction with a student who is not your student lS 
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Struggling students may also need to be explieitly taught test taking skills, and provided ample opportunities for 
modeling and practice. In addition to exploring tactics for attacking specific types of questions such as multiple 

choice or true/false, students ~vill also benet~t from practice tests using speeit~c course material. In the 

RESOURCES section of this manual you ~vill t~nd some examples of helpful test taking strate~es. To make 

practice exams to use ~vith your mentor you could: 

Together, look to see if there is a companion ~veb site for 
the textbook. If there are multiple editions of the book, 
you and your student can create a bank of questions 
compiled from all the previous editions. 

Utilize your ~veb bro~vser tO hunt on the Intemet for 
revie~v materials. There are tremendous resources 
created by high school teachers. There is an AP course 
for just about everything these days, and most teachers 
have posted notes, outlines, flashcards, practice tests, etc. 
Be creative in your hunting. 

¯ Some professors have posted, on the UNC Library ~vebsite, under e-reserves, copies of their old exams. Using 
these will enable the student to get comfortable with a particular professor’s style. 

Together, ~vork on skills to help the student get through the exam ~vhen the material is unfamiliar or confusing. 
There are all the tips you kno~v such as cover the ans~vers, read the question stem and form an ans~ver in your head, 
then uncover the ans~vers -- this ~vill help him not fall prey to misleading ans~vers. 

Another idea is to teach the student ho~v to find connections bet~veen key vocabularies. For example, in drama, if 
the stem is asking about language, and the test includes Shakespeare, ask a student to cull from his notes or 
textbook some vocabulary words that are associated ~vith Shakespeare and language, such as iambicpevtameter or 
prose. The student may not remember the difference between iambic pentameter and verse, but those ~vill be 
buzzwords to trigger his memory when he feels in over his head. 



We are ~vorking ~vith a myriad of issues ~vithin our large pool of student-athletes: 
challenges such as lack of motivation, learning disabilities, deficient skills, or physical 
fatigue. When you see any red flags such as a drop in grades, productivity, or attitude, 
hit the ’pause button’ and look to see if you can determine what is happening beneath 
the surface. Try to pass onto your student ~vhat has ~vorked for you, or ask ~vhat 
~vorked for them in high school, or ~vhat ~vorks for them in their sport. Try to parlay 
their feedback into habits they can utilize in their academics nosy. 

MOTIVATION: MID-SEMESTER BLAHS AND REASSESSING AFTER DISAPPOINTMENT 

By the time a student-athlete reaches the mid-semester, they are most often pretty ~viped out, and this is especially 
true for the freshmen, to ~vhom this level of commitment is significantly amped up from ~vhat they have been used 
to. In their high school they ~vere the best-of-the-best, but in college, eveuone is the best-of-the-best. Bet~veen 
practices, strength & conditioning, and ~veight lifting, even ’out of season’ isn’t really a break for student-athletes. 
Physically, they are exhausted. 

Mental exhaustion is harder to see, but in maW ~vays can be even more debilitating. Student-athletes don’t really 
have vacations awmore because of their practice and game schedules, so although they may get slight breaks in 
their routine, they never truly get to ’get a~vay from it all’ the ~vay the rest of us do. If your student hits a rough 
patch, they may begin to slide back into poor habits. 

Let your mentee kno~v you fed the same ~vay as they do sometimes. No, you can’t kno~v the pressures they face 
eveuday as a scholarship student-athlete, but neither can they fully understand ~vhat you face in your life unless you 
share some of yoursdf~vith them -- perhaps dra~ving parallels bet~veen your lives. At a minimum you are teaching 
them to look beyond themselves, but it also builds trust and understanding. When they feel more attached, they ~vill 
~vork harder (Harris, 1991). Take on a mindset that you & your mentee are turning a ne~v corner together: ne~v 
outlook, ne~v attitude, ne~v possibilities. 

Change up your routine: 
°:° Together, read over the disappointing test or paper. Does your mentee see ~vhat they need to do differently 

to improve their grade? What steps can they take to make that happen? 

Ask your mentee to tell you t~vo things they do and do not like about study hall, then brainstorm together 
on ho~v to capitalize on the ’likes.’ It may be something like "I get my PASS book riilled out." Perhaps 
make a goal to cross one additional item off tonight so that there is less to do Thursday night ~vhen they 
~vant to ~vatch football. 

°:° Give your mentee praise for accomplishments, big or small. For the student ~vho finally stayed off of 
Facebook, let them know you appreciate their efforts and will let their coach know. Even if they do not 
seem to care, it still matters to them on the inside. 

Have fun, stay firm, and find your o~vn comfort zone. Mentoring is a uniqudy ~vonderful position because 
you are combining aspects of your own personality with your love of teaching, and forming a personal 
rdationship with a student who needs you. Be confident and mold the role to be your own. 



INJURY AND RED SHIRTING 

Injuries can be especially emotionally debilitating, and can bleed over into academics. No longer practidng or 
training, these students are no~v ~vithout their usual routine, ~vith lots of time on their hands to ~vorU about their 
future. They may feel separate from their friends, and ~vorried about ho~v the injuU may affect their future plans. 

For freshman ~vho are red-shirting their freshman year, they can fed especially pessimistic, as if they are being left 
behind. They came in as a group, have ~vorked hard for months to become a successful unit, but are not allo~ved to 
follo~v through as a unit. This can feel like a frustrating game of huru-up-and-~vait. Perhaps their roommate has 
become the ne~vest star on the team, or they are emotionally do~vn after talking to their high school buddies at other 
schools, ~vhose lives al~vays seems greener. Add in a fe~v bad grades, and you have one unhappy camper on your 
hands. 

"Learning to navigate the physical as ~vell as emotional and psychological journey that characterizes the response to 
and recover from injuU can be quite challenging. Injuries are never predicted, always come at a ’bad’ time" 
(Parham, 2009). Your mentoring relationship can prove to be a comforting place ~vhere your student-athlete reds 
they can give voice to their fears: Will I everpl~ again? Will I lose my scholarship? Will my team reject me? If I can’tgo pm 
what am Igoing to do for the rest of my life? You ~vill not be able to ans~ver those questions, but in many ~vays, your 
simple act of listening can go a long ~vay to~vard the student sorting out their thoughts in their o~vn mind. 

This is one of those moments to tU shaking up your routine a bit, and getting the student to focus on the 
possibilities the future holds, rather than d~velling on the miseU of the here and no~v. For a red-shirred freshman, 
remind them ho~v they are getting faster and stronger through rehabilitation, and ~vill be that much more valuable 
on the fidd next fall. 

As far as their courses go, talk about ho~v this is actually a tremendous gift. As your mentee progresses to~vard 
graduation, the courses ~vill gro~v steadily more difficult. They can actually turn this year to their advantage, both in 
the classroom and on the field. With these introductoU classes and less pressure during the freshman or 
sophomore year, they can achieve better grades, that ~vill hdp give them some padding in their gpa for times in the 
future ~vhen they may be stretched more thinly. In years to come, teammates that they see no~v playing ~vill have 
much more stress in the classroom, and less abilitT to focus on their sport. That ~vill be their time to shine if they 
can refocus and ~vork no~v. 
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Yore° stude~t: Semester’: 

NOTES: 
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SEMESTER START-UP CHECK LIST 

CLASS HAS SYLLABI DOES NOT HAVE SYLLABI 

DEADLINE TO TURN IN BOOKS: 

TEXTBOOK CMECKE~ST 

CLASS HAS BOOK DOES NOT HAVE BOOK 

DEADLINE TO TURN IN BOOKS IF CLASS DROPPED: 

CLASS DROPPED CLASS ADDED RETURNED BOOKS TO 

COMPLIANCE? 
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GRADE TRACKER 

Class 1: Professor: Prof email: 

Date Assignment Points    Points Grade % of 
Earned Possible (#/Letter) Grade 

Verified 

Class 2: Professor: Prof email: 

Date Assignment Points    Points Grade % of Verified 
Earned Possible (#/Letter) Grade 



Class 3: Professor: Prof email: 

Date Assignment Points    Points Grade % of Verified 
Earned Possible (#/Letter) Grade 

Class 4: Professor: Prof email: 

Date Assignment Points    Points Grade % of Verified 
Earned Possible (#/Letter) Grade 



CONTACT SHEET 

Academic Staff 

Name 

Beth Bridger 

Amy Kleissler 

Jaimie Lee 

Tia Overstreet 

O~ce # 
843-5669 

843-8635 

843-6566 

843-4400 

Cell # 

919-619-8809 

919-593-3033 

919-619-2077 

919-434-4555 

Email 

bridgerb@uncaa.unc.edu 

kleissle@uncaa.unc.edu 

jaimielee@uncaa.unc.edu 

overstre@uncaa.unc.edu 

Professors/TAs/SI Leaders 
Student: 

Name Subject # Email 

Important Campus Phone Numbers 
Department Ojff~ce # 

Academic Advising 919-966-5116 

Campus Health Services 966-2281 

Career Services 962-6507 

Cashier’s Office 962-1368 

Computer Help Center 962-4357 

Counseling & Wellness 966-3658 

Financial Aid 962-8396 

Office of the Honor System 966-4084 

One Card Office 962-1385 

Public Safety (Parking) 962-3951 

Student Stores 962-5060 

University Registrar 962-3954 

Writing Center 962-7710 
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DATE: 

KEY CONTENT COVERED IN CLASSES TODAY: 

WHAT DOES MY STUDENT NEED TO ACCOMPLISH MOST TODAY? 

STRATEGIES TO USE: 

UPCOMING ASSIGNMENTS? To ACCOMPLISH BEFORE NEXT SESSION? 
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DATE: UPCOMING ASSIGNMENTS? 

SESSION SUMMARY: 

WHAT WORKED WELL? WHAT DIDN’T? WHY? 

STRATEGIES TO USE IN THE FUTURE: 

QUESTIONS FOR STAFF: 



DAILY LOG (adapted from UniversiD, of Michigan, LEAP) 

SKILLS S M T W R COMMENTS 

Organization and Time Management 

Checked PASS Book 

Checked Blackboard and Email 

Other 

Note Taking 

Reviexved Reading Notes 

Reviexved Class Notes 

Other 

Reading Skills 

Reviewed Strategies 

Worked on Comprehension 

Other 

Writing Skills 

Clarifying the Topic 

Thesis Construction 

Outlining 

Other 

Study Skills 

Reviewed Memory Techniques 

Mnemonics 

Acronyms 

Rhymes 

Other 

Test Preparation 

Multiple Choice 

Study and Test Strategies 

Essay Exams 

Study and Test Strategies 

Other 

Research Skills 

On the Internet 

On the LibraW Website 

In the LibraW 

Paraphrasing 

Citation 

Plagiarism 

Other 
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It isn’t how much you know. It is how much they know you care. 

Get to know the students; it helps build trust. Find out their mom and dad’s names, 
brothers and sisters, etc. Be interested in their sport and other parts of their life. Don’t 
be all business all the time. Take a few minutes every session to see what’s up with 
them. Only let them complain for a few minutes. 

Maintain a professional relationship with the mentees; let them know that you have high 
expectations from the be.qinnin.q and create an environment where they are 
accountable for themselves, their work, and you. 

Remember to congratulate and encourage the student when something goes well. Get 
their football number and let them know will be cheering for them at games. 

If you know they are going to have a difficult time actually completing it after they’ve left the building, if possible make sure 
they complete assignments that are due the next day before the end of a mentoring session,. 

Never accept "1 did it already" for face value; ask to see the evidence! 

When trying to write papers, form outlines, or brainstorm ideas for things (i.e. presentations, papers), have the students 
talk it out with you, but always have a pen or dry erase marker in hand to jot down ideas as they say them. This way, they 
can see all the ideas they came up with without having to try to recall them all from memory. Then, take these ideas and 
apply them to the outline or whatever it is you’re helping them with. 

Don’t create a situation where the guys are becoming too needy or dependent upon you. You want them to be 
accountable for their work and feel a sense of accomplishment. This sense of accomplishment leads to both 
confidence in themselves and motivation for future assignments/success. 

Be flexible! Plans can change quickly. Some things may not work getting the idea across. Be willing to go with it and try 
different things to get the info across to the students. 

Always ask ’why’, Don’t just ask, "Does that make sense? Do you understand? They can tell you ’yes’ without having a 
clue why. Always, always, always ask ’why’, but also always be willing to take the time (and by time, sometimes it takes 
several minutes) to let them formulate and talk out their explanations until they come to whatever conclusion they reach 
themselves. You may have to prompt them a little by repeating something they just said and letting them finish or 
rephrase the thought, but make them explain it to you. BE PATIENT! 

Break down assignments in multiple ways, to ensure that each individual student understands what they have to do. (i.e. 
on the board, on their calendar, and/or in their notes). Don’t just tell them that we expect them to be organized; actually 
hold them accountable by checking their assigns/folders daily before they can leave. 

Never ever, ever forget to be straight with the students. Don’t sugar coat things. Due dates are due dates, and stuff has 
to get done. That’s just the way it is. Also, celebrate every achievement even if it is little. 

When you sense that your guys need a break and are losing attention to what they’re doing let them take a break and 
come back. It can be a good idea to reward your students for working hard by giving the last 5 or 10 min of every hour as 
a break. 

Try to use a positive tone as much as possible when making corrections/suggestions. They are already self-conscious so 
they need encouragement as much as possible 

*FROM END-OF-SEMESTER MENTOR FEEDBACK FORMS, 2008-2010 
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Computer problems: www.its.unc.edu/its/index.htm 

Connect Carolina: www.my.unc.edu 

B~fl: ~v.webm~.uoc.edu 

B~bo~d: ~v.b~c~bo~d.uoc.edu 

Password/Onyen issues: ~v.onyen.unc.edu 

Self-test to determine learning swle: h~p://~v.dartmouth.edu/~acs~ls/success/index.ht~ 

Demonstration videos on note-ta~ng, study strategies, improving reading and retention: 

h~p://~v, dartmouth, edu/~ acs~ls/videos/index.html 

Demonstration videos on the ~iting process: h~p://~v.unc.edu/tfim/~vc/ 

How to cite for papers: ~v.lib.unc.edu, crick ~vrifing and citing, 

crick "citation budder" 

Birsh, J. R.. (2005). Multise,so~ eachi,g ~basic la,guage skills. Baltimore, MD: Paul H. Brookes Pub~s~ng Co. 

E~s, D. (1997). Becoming a master student. Ne~v York, NY: Houghton-Mifflin CompaW. 

FU, R. (2000). How to study. Fran~in Lakes, NJ: Career Press. 

Ha~vell, J. M., & Jackson, R. W. (2008). The complete lea~ing disabilities handbook. San Francisco, CA: Jossey-Bass. 

Lunsford, A. A. (2008). The s~ ma~in~ handbook. Boston, MA: Bedford/St. Ma~in’s. 

Mar~n, D. (1991). How to be a succes~ulstudent. San Anselmo, CA: Mar~n Press. 

Q~nn, p. O., Ratey, N. A., & Mai0and, T. L. (2000). Coaching college students with ad/hd. Washin~on, DC: 
Advantage Books. 
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READXNG TEXTBOOKS (The Hill Center Reading Program, 2009) 

For struggling students, reading textbooks can be intimidating, frustrating, and even exhausting. While students 
~vith learning disabilitT accommodations from the UniversitT may use recorded textbooks, taking turns reading 
aloud short sections of the assignment can be a useful tool. Follo~v through by revie~ving aloud the passages. Use 
this discussion as a jumping off point for the student to take notes using an outline format or stoU map. 

TEST TAKING 
The follo~ving tips are adapted from Fry (2000), Ellis (2007) and Har~vell (2008). 

¯ Create an organized study plan that includes daily 10-15 minute revie~vs of each subject, follo~ved by one 
hour ~veekly revie~vs. For the final, plan on a comprehensive revie~v of 2-5 hours, including breaks. 

Prepare physically, mentally, and emotionally to reduce test anxietT and improve performance. Your 
student has xvorked so hard all semester; noxv is his time to make a strong shoxving and push through the 
finish line! Encourage them to use the study strategies you have xvorked on, get enough sleep and good 
food, and take confidence in all that they have achieved thus far. Let tehm kno~v that test anxietT is normal, 
but hdp them relate it to the anxietT they may fed before a game. Associate turning the anxietT they may 
feel into a desire to beat the opponent (the exam), use their training (their work xvith you to improve their 
abilities), and prove they can be successful (high score). As their biggest fan, make sure you rexvard them 
after the exam xvith a big cheer - perhaps your oxvn rendition of "the xvave!" 

True-False Test Tips 
¯ Usually there are more true ans~vers than false on most tests. 

¯ If there is no guessing penaltT, then guess. You have a 50% chance of getting the right ans~ver. 

¯ Read through each statement carefully, and pay attention to the qualifiers and ke3~vords. 

¯ Qualifiers like "never, al~vays, and eveU mean that the statement must be true all of the time. Usually these tTpes 
of qualifiers lead to a false ans~ver. 

¯ Qualifiers like "usually, sometimes, and generally" mean that if the statement can be considered true or false 
depending on the circumstances. Usually these tTpes of qualifiers lead to an ans~ver of true. 

¯ If aW part of the question is false, then the entire statement is false but just because part of a statement is true 
doesn’t necessarily make the entire statement true. 

Short Answer Test Tips 

¯ Use flashcards, ~vriting the key terms, dates and concepts on the front and the definition, event, and 

explanations on the back. 

¯ TU to anticipate questions that ~vill be asked on the test and prepare for them. Usually ~vhat your instructor 
emphasizes in class ~vill be on the test. 

¯ TU not to leave an ans~ver blank. Sho~v your ~vork/~vrite do~vn your thoughts, even if you don’t get the 
exact ans~ver, partial credit is usually a~varded. 



¯ If you don’t kno~v the ans~ver, come back tO it after you finish the rest of the test and make an educated 
guess. Other parts of the test may give you clues to ~vhat the ans~ver may be. 

¯ If you can think up of more than one ans~ver for a question, ask the instructor ~vhat to do. 

¯ Read the question carefully and make sure that you ans~ver eveuthing that it asks for. 

¯ Some short ans~ver questions have multiple parts. 

Multiple Choice Test Taking Tips 
¯ Read the questions before you look at the ans~ver. 

¯ Come up ~vith the ans~ver in your head before looking at the possible ans~vers, this ~vay the choices given on 
the test ~von’t thro~v you off or trick you. 

¯ Eliminate ans~vers you kno~v aren’t right. 

¯ Read all the choices before choosing your ans~ver. 

¯ If there is no guessing penalty, al~vays take an educated guess and select an ans~ver. 

¯ Don’t keep on changing your ans~ver; usually your first choice is the right one, unless you misread the 
question. 

¯ In "all of the above" and "none of the above" choices, if you are certain one of the statements is true, don’t 
choose "none of the above" or if one of the statements is false, don’t choose "all of the above." 

¯ In a question ~vith an "all of the above" choice, if you see that at least correct statements, then "all of the 
above" is probably the answer. 

¯ A positive choice is more likely to be true than a negative one. 

¯ Usually the correct ans~ver is the choice ~vith the most information. 

~IMP~OVI~NG ME~,~O~Y (adapted from FU (2000), Har~vell (2008), and The Hill Center (2009). 
Acronyms: AAA (Automobile Association of America) 

Acrostics: ROYGBIV (the order of the colors in a rainbo~v: red, orange, yello~v, green, etc.) 

Chaining: Create a stoU or images ~vhere each ~vord you need to remember is linked to the next ~vord you need. 

Chunking: Group facts together. 

Image-Name Technique: Shirley Temple - her curly (rhymes ~vith "Shirley") hair around her temples 

Key Word Method: For foreign language - associate an English ~vord that sounds like the foreign ~vord. 

Mnemonics: Encode difficult-to-remember information in a ~vay that is much easier to remember. 

Rehearsal: Write or recite the material repeatedly. 



FINALS CHECK LIT (adapted from Ellis (1997), Fry (2000), and Martin (1991) 
Preparing students to go ask for help from the Professor or TA 
Organize notes, po~ver point presentations and study guides. 
Locate aW missing assignments. 
Use note cards to ~vrite do~vn questions. 
Be prepared to explain ho~v you have studied up to nosy. 
Be prepared to explain ~vhy you believe you are not performing ~vell. 
Be prepared to offer your o~vn solutions for change. 
Bring outline/thesis of final paper draft. 

Writing final papers/revising work for portfolio 

Examine past work/grades/comments. 

Rewrite introductions and topic sentences on revision work. 

Revise worst (not best) piece of work. 

Send professor outline of what you are trying to improve or write. 

Make an appointment with The Writing Center. 

Last test 

Plan ahead - allo~v enough time in your schedule in order to reduce stress. 
Study differently than before. 
Use po~ver point instead of note cards. 
Use poster board and cut and paste information/pictures/diagrams. 
Organize a study group and compare notes. 

Cumulative finals 
Organize notes, texts, and assignments. 
If you are missing something, recreate it if necessaU - reprint lecture notes, get book from the librau, etc. 



EDUCATION SESSION FOR DEPARTMENTAL TUTORS, MENTORS, a~d MONITORS REGARDING 
NCAA REGULATIONS (NCAA, 2010) 

Representative of Athletics Interests/Institutional Staff Member (Bylaw 13.02.12): 
An individual, independent agency, corporate entity or other organization that is known by the athletic 
administration to: 
¯ Have participated in promoting the institution’s athletics program 
¯ Have made financial contributions to the athletics department or booster organization 
¯ Be assisting or to have been requested by the athletics department staff to assist in the recruitment of prospects 
¯ Be assisting or to have assisted in providing benefits to enrolled student-athletes or their families 
By virtue of you being paid by the athletic department even if you work 2 hours a week, you are considered an 
institutional staff member. Institutional staff member includes an individual who performs work for the UniversitT 
or the Athletics Department, even if the individual is a student (e.g. student manager, student trainer) and/or does 
not receive compensation from the institution for performing such services. Once an individual is identified as such 
a representative, he/she retains this identity indefinitely. (Byla~v 13.02.13) Others considered in this categoU are 
coaches, professors, other students and student-athletes, secretaries, etc. 

Unethical Conduct (Bylaw 10.1) 

Unethical Conduct by a current or former institutional staff or a prospective or enrolled student-athlete member 

may include, but is not limited to, the following: 
¯ Refusal to furnish information relevant to an investigation of a possible violation 
¯ Knowing involvement in arranging for fraudulent academic credit or false transcripts for a prospective or an 

enrolled student-athlete 
¯ Knowing involvement in offering or providing a prospective or enrolled student-athlete an improper 

inducement or extra benefit, improper academic assistance or improper financial aid 
¯ Receipt of benefits by an institutional staff member for facilitating or arranging a meeting between a student- 

athlete and an agent, financial advisor or a representative of an agent or advisor. 

Academic Fraud and Academic Offense 
The differences bet~veen academic fraud and an academic offense determine ~vhether or not the incident must be 
reported to the NCAA or not. An institution is required to self-report a violation of Unethical Conduct if an 
institutional staff member (e.g. coach, professor, tutor, etc) is kno~vingly involved in arranging fraudulent academic 
credit for a prospect or an enrolled student-athlete. Examples of this ~vould be: 1.) if an institutional staff member 
is involved ~vith assisting a student-athlete in obtaining grade changes in course ~vork, especially if the grade change 
~vas unearned, or tTping a paper for a student-athlete; 2.) if a student-athlete receives improper academic assistance 
from an institutional staff member, regardless of credit obtained; and 3.) if an institutional staff member provides 
improper assistance to prospective or enrolled student-athletes in correspondence and/or online courses via 
~vriting papers, taking quizzes and finals, etc. 

An institution is also required to self-report a violation if a student-athlete kno~vingly becomes involved in arranging 
fraudulent academic credit. An example of this ~vould be if a student ~vere to purchase a term paper off the Internet 
and turns it in for course credit. (e.g. "Apex-Termpapers.com") Also if a student-athlete cheats, does not get caught 
and it is later determined that he/she cheated. 



Other examples are: 

¯ Signing a student-athlete’s name on an attendance sheet in a course ~vhere participation/attendance is part 

of the final grade. 
¯ Preparing and typing papers for student-athletes. 
¯ Obtaining a fraudulent medical excuse on behalf of a student-athlete for the purpose of obtaining 

extensions to take exams and contacting facnlty members in connection ~vith the extension. 

If a student-athlete commits an academic offense (e.g. cheating on a test, plagiarism on a term paper and gets 
caught) with no involvement of an institutional staff member, the institution is not required to report a violation; 
however, this incident as well as those above must be addressed through the UniversitT Honor Court system. An 
academic offense is considered academic fraud and must be reported to the NCAA if the offense results in an 
erroneous declaration of eligibility and the student-athlete subsequently competes at UNC. 

If you become aware of anything that appears to be unethical even if it is merely a rumor, we would like 

for you to make us aware. Any violation that goes unreported may cause huge problems in the future. 

The penalties will certainly be greater than if the self-report was made at the time of the incident. Keep in 

mind that cheating that does not provide enough assistance to enable a student-athlete to pass the course 

does not lessen the violation. Also, improper assistance provided to a student-athlete who is not 

specifically assigned to you does not diminish the seriousness of the violation. 

Extra Benefits (Bylaw 16.02.3) 
An extra benefit is any special arrangement by an institutional employee or a representative of the institution’s 
athletics interests to provide a student-athlete or the student-athlete’s relative or friend a benefit that is not expressly 
authorized by NCAA legislation. Receipt of a benefit by student-athletes and/or their relatives or friends is not a 
violation of NCAA legislation if it is demonstrated that the same benefit is generally available to all of the 
institution’s students or a particular segment of the student body. 

Bylaws and Interpretations of incidences that constitute an extra benefit: 

1. Writing and/or Typing a paper for a student-athlete or paying the tTping costs. 

2. Professor providing special study materials only to student-athletes. 

3. Providing old tests to student-athletes that have not been approved by the professor. Report to an Academic 
Support staff member to discuss the use of old tests/quizzes prior to using them in your tutor sessions. 

4. Professor offering special treatment to a student-athlete and providing a grade for eligibiliU purposes. 

5. Professor giving a grade that the student-athlete did not earn. 

6. Providing libraU books or other research materials to the student for purposes of ~vriting a paper. 

We are permitted to purchase textbooks for a student-athlete on scholarship. This does not include course 
supplies (e.g. calculators, notebooks, art supplies or other study materials not specified on the course syllabus). 
Students may come to you unprepared and you may want to help by providing them with a notebook and other 
materials that you thought would help them pass the course. This wonld not be permissible although you may 
certainly make a strong suggestion that they bring these materials to your next session. 



Providing student-athletes with CDs, zip drives, etc. in the computer lab is not permissible no matter ~vhat kind 
of a bind they are in with their course work. Another issue with CDs and zip drives could come up that borders 
on the line of academic fraud and that is, if a student turns a paper in to you on CD or through email and not a 
hard copy asking for you to proof it. Corrections may not be made directly on the document saved on the 
CD. Additionally, a tutor should NEVER type on a student’s computer. 

Use of a copy machine and/or fax machine is prohibited. Tutors and mentors must see the counselor on dutT 
to request the use of the fax and copy machines for any purpose. 

Printing long documents should be carefully monitored. 

An institutional staff member may not provide payment of any expenses (e.g. room, board, transportation etc.) 
for friends or relatives to visit a student-athlete at the institution ~vhere he or she is enrolled. 

12. 

13. 

14. 

An institution may not provide the student-athlete ~vith an automobile, under any circumstances. Tutors and 
mentors may not provide transportation to student-athletes for any reason, even if the student-athlete provides 
reimbursement of expenses. (A UniversitT student who is also a part-time employee of the athletic department 
and is an established family friend of a student-athlete may continue to provide transportation and occasional 
home meals to the student-athlete based on the individual’s preexisting relationship.) 

A student-athlete or the entire team in a sport may receive an "occasional meal" from an institutional staff 

member or booster/representative of athletics interests under the following conditions: 
¯ If provided by a booster, the meal must be provided in the booster’s home, on campus or at a facility that is 

regularly used for home competition. It may, however be catered. 
¯ If an institutional staff member provides the meal, it may be at a restaurant, but must be in the locale of the 

institution. 
¯ In either case, the booster or the staff member may provide reasonable local transportation to the student- 

athletes to attend the meal. 
¯ Meals must be restricted to infrequent and special occasions 
¯ Most importantly, the staff member or booster must notify the compliance office, receive 

permission to provide the meal, and complete the necessary paperwork. This must occur PRIOR to 

the meal. Failure to follow this policy could result in an NCAA extra benefits violation. 

A student-athlete may not receive a special discount, payment arrangement or credit on a purchase or a service 
from an institutional staff member or a representative of athletics interest. 

A student-athlete may not receive services (e.g. movie tickets, dinners, use of car, etc.) ~vithout charge. 

It is not permissible to allo~v a student-athlete to use a telephone or credit card for personal reasons ~vithout 
charge or at a reduced cost. A staff member may not make a charge on their personal credit card for which a 
student-athlete ~vill reimburse. 

17. 

18. 

An institutional staff member or representative of athletics interest may not provide a student-athlete ~vith a 
loan even if the student-athlete plans to repay the loan. 

An institutional staff member may not arrange for another individual to provide benefits for an enrolled 
student-athlete and/or their relatives and friends. 
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Online Courses and Exams 
It is against UNC and NCAA policy for an institutional staff member to assist a student-athlete or prospective 
student-athlete ~vith any online quizzes or exams. Some regularly enrolled courses at UNC have an online 
component, in ~vhich students may attend class each ~veek and take quizzes and exams online, but the course is not 
identified as a tTpical online course. With this in mind, if a student-athlete should request assistance with an online 
assignment, please be sure to ask them if the assignment will be graded before working with the student. A 
professor may authorize group work ~vith online assignments. If so, please ask for written verification before 
~vorking ~vith the student. Although, online course~vork can be accessed from an3~vhere, remember that 
institutional staff members (tutors, mentors, etc.) are asked NOT to ~vork ~vith student-athletes outside of the 
Academic Support Center for Student-Athletes. 

Additional Information 
Contact ~vith Student-Athletes Outside of the Academic Center - All tutoring and mentoring should be conducted 
in the Academic Center ONLY. Student-athletes should not be contacting tutors and mentors vial phone 
call, email, social networking sites, or text messaging to arrange additional academic assistance after 
hours outside of the Academic Center. NO tutoring/mentoring sessions may be conducted outside of the 
Academic Center. 

ComplimentaU Tickets - An institution may provide four complimentaU admissions per home and a~vay contests 
to a student-athlete in the sport in ~vhich he/she is participating. Ho~vever, admissions shall be provided only 
through a pass list for individuals designated by the student-athlete, and "hard tickets" shall not be issued. 

Gambling - Student-athletes and athletic department staff members may not participate in sports ~vagering activities 
or provide information to individuals involved or associated with any type of sports wagering activities concerning 
intercollegiate or professional athletics competition. 



Date 

Dear                  : 

As a former part-time member of our Academic Support Program for Student-Athletes, ~ve ~vould like to take this 
opportunitT to thank you for your service to our student-athletes and to our Program. We take great pride in the 
academic accomplishments of our student-athletes, and our tutorial program is a key component to this success. 

We strongly believe that only currently employed tutors/mentors should ~vork with our student-athletes. It is 
through monitoring and supervision that we are able to ensure the proper environment for them. As a result of 
your departure from our Program, we ask that you refrain from working with our student-athletes in an 
academic setting from this point forward, i.e. tutoring, mentoring, academic counseling, etc. 

We ~vould also like to remind you of some NCAA rules and regulations that still pertain to you even though you are 
no longer ~vorking ~vith us. You may remember from our training session that once you become an institutional 
staff member, you retain this identity indefinitely. Should you continue tutoring our student-athletes outside 
of our Academic Support Program, the eligibility of our student-athletes could be jeopardized. The 
follo~ving NCAA regulations have been provided for further clarification. 

Representative of Athletics Interests/Institutional Staff Member (Bylaw 13.02.13): 
An individual, independent agency, corporate entitT or other organization that is known by the athletic 
administration to: 
¯ Be assisting or to have assisted in providing benefits to enrolled student-athletes or their families 
By virtue of you being paid by the athletic department even if you work 2 hours a week, you are considered an 
institutional staff member. Institutional staff member includes an individual who performs work for the UniversitT 
or the Athletics Department, even if the individual is a student (e.g. student manager, student trainer) and/or does 
not receive compensation from the institution for performing such services. Once an individual is identified as such 
a representative, he/she retains this identit3.~ indefinitdy. (Bylaw 13.02.13) Others considered in this categoU are 
coaches, professors, other students and student-athletes, secretaries, etc. 

Thank you again for your time and dedication to the Academic Support Program for Student-Athletes. 

Sincerely, 

Robert Mercer 
Director of Academic Support for 
Student-Athletes 

Susan B. Maloy 
Assistant Athletic Director for Certification 
and EligibilitT 

*PROVIDED COURTESY OF UNC-CHAPEL HILL, DEPARTMENT OF ATHLETICS, OFFICE OF COMPLIANCE 



~./" NOP.TH CA,~OLINA 
COLLEGE OF ARTS AMD SCIENCES 

ACADEMIC SUPPORT PROGRAM 

FOR STUDXNT-ATHLET~$ 

STUDENT-ATIILETE DEVBLO~’MENT CENT£I~ 

CAMPUS BOX 

www.unc.edu 

Academic Honesty Policy 

Academic Center for Student-Athletes 

University of North Carolina 

Tutoring sessions are meant to be learning experiences. Tutors are encouraged to 
discuss subject matters with students in effort to ensure that they understand and 
appreciate the material. 

Tutors are not to do work for students, Examples of academic fraud, unacceptable 

tutoring practices and extra benefits include but are not limited to: 

writing or altering a paper for the student-athlete 

completing assignments for the student-athlete 

taking exams for the student-athlete 

any practice that presents the tutor’s work as the student’s 

conducting research for the student-athlete 

I attest to the fact that I have received training regarding NCAA and UNC 
academic assistance policies and regulations, specifically academic fraud 
and extra benefits. I fulIy understand my role as an institutional staff 
member and I will adhere to all NCAA, UNC and Academic Support Center 
policies. I understand that violating these policies would result in my 
termination. 

Print Name 

Signature Date 

Tutor Training 2010-2011 

*PROVIDED COURTESY OF THE UNC-CHAPEL ACADEMIC SUPPORT PROGRAM FOR STUDENT-ATHLETES 
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University of North Carolina at Chapel Hill 
Academic Support Program for Student Athletes 

Mentor Session Observation Form 

Mentor Name: 
Student Mentored: 

Date: 
Observer: 

1. Did the session start on time? 

2. Did the session appear to be organized and focused? 

3. Was the student prepared for the session? 

4. If ’no’ to question 3, how did the mentor handle the situation? 

YES/NO 

YES/NO 

YES/NO 

5. Did the mentor demonstrate knowledge of the students’ assignments? 

6. Did the mentor communicate effectively? 

7. Was there any grade or performance updates? 

8. Did the mentor go over important dates and assignments? 

9. Did the mentor follow an ’organized’ process of reviewing all 
course work for the evening? 

10. Did the mentor work on academic skill development when needed? 

11. What academic skills were covered in the session? 

Time Management Organization Writing Reading Note Taking 

12. Who was responsible for the direction of the session? 

YES/NO 

YES/NO 

YES/NO 

YES/NO 

YES/NO 

YES/NO 

Test Taking Study Skills 

STUDENT MENTOR EQUAL 

13. Did the mentor conduct themselves in a professional manner? YES/NO 

COMMENTS: 

*Adapted from University of Florida Tutorial Pro~am Presentation N4A Region II Conference 

51 



MI~DoSEMESTER HANDBOOK Q~:I~Z 

UNC-CH Academic Support Program for Student-Athletes 
Mid-Semester Handbook Quiz 

True or FalseWhen you time stamp out of TIMS at the end of your shift, you realize that the system never 
stamped you in. You should email Beth to let her kno~v the hours you ~vorked so that she can fix it for you. 
If the statement is false, please make a true statement: 

2. True or False When ~vorking ~vith your mentee it is good to ~vork on such skills as conducting research at 
the librau, even taking a field trip to the libraU. If your student does not have their ONEcard to check out 
books, you can check them out using your card. If the statement is false, please make a true statement: 

True or False A student asks you to make a photocopy of an assignment or paper before he/she hands it 
in. This is not OK, no matter ho~v short the document is or ho~v much of a hutU the student is in. If the 
statement is false, please make a true statement: 

4. True or False When ~vorking ~vith your mentee on a research paper, it is OK for you to do some of the 
research. If the statement is false, please make a true statement: 

5. True or False Tutoring and mentoring sessions can be scheduled by the student to take place outside of 
the Academic Center due to spacing issues. If the statement is false, please make a true statement: 

True or False When ~vorking ~vith a student ~vho has difficultT getting his/her thoughts on paper, during 
the brainstorming stage it is OK for the student speak his/her ideas ~vhile the mentor/tutor transcribes 
them onto the board. If the statement is false, please make a true statement: 

7. True or False Although you have a relationship ~vith a professor ~vho has your student in class, it is not 
OK for you to discuss this student ~vith the professor, even if the professor initiates the conversation or 
~vants to hdp. If the statement is false, please make a true statement: 

8. True or False It is perfectly OK to loan your memory stick or zip drive to a student ~vho needs to borro~v 
it. If the statement is false, please make a true statement: 



9. True or False If you are tutoring a class, leading an SI for a class, or taking the same class as a student, you 
are permitted to loan or make a copy of your class notes for a student. If the statement is false, please make 
a true statement: 

10. True or False It is not OK for you and your student to have contact outside of the Academic Support 
Program, even if it is for social purposes. If the statement is false, please make a true statement: 

PLEASE PRINT YOUR NAME: 

SIGNATURE: 

DATE: 
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Dear Mentor: 

We, lcome to the staff of the Academic Support Program fi~r Student-Athle, te, s at the University of North Carolina. I 

am excited that you have joined us in our efforts to provide professional and high quality academic support to our 

student-athletes. 

Your job as a mentor carries with it a great amount of responsibility and challenge. Our students run the full gamut 
in terms of ability, motivation, and areas of interest. As a mentor you can help the students reach their full 
potential. However, please keep in mind that student-athletes neither gain special privileges nor lose basic rights. 
They arc: to do their own work and reap the consequences, positive or negative. Likewise, they do not forfeit their 
right to confidentiality regarding their academic pro~ess. The ethics and integrity which guide your own academic 
work fully apply here in the Academic Support Program for Student-Athletes. 

This handbook is desi~ed to help you understand our mentoring pro~am and to clarify, your role:. Please read it 
thoroughly. If you have any questions, please: feel free to ask our mentor coordinator or any full-time staff member. 
They are available to assist you at any time. 

Over the years our program has become one of the finest in the country. A key ingredient to our success is having 
a staff of mentors committed to quality education. Ii appreciate your contributions to improving upon our tradition 
of academic excellence. 

Best wishes for an enjoyable and rewarding experience. 

Sincerely, 

Robert Mercer, Director 
Academic Support Program for Student-Athletes 

ACADEMIC CENTER HOURS OF OPERATION 

Fall/Spring 
Monday-Thursdays 
Fridays 
Sundays 

8:00am to 5:00pro & 7:00pro to 10:00pro 
8:00am to 5:00pro 
7:00pm to 10:00pro 

SUmlTter 

Monday-Thursdays 
Fridays 
Sundays 

9:00amto 4:00pm & 7:00pm to 10:00pm 
9:00am to 4:00pm 
Closed unless special session is scheduled in advance 
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The Academic Support Program for Student-Athletes is administratively part of the Academic 
Services unit of the College of Arts and Sciences. The program serves as an educational resource to 
students who participate in varsity athletics at the University. 

We are committed to the true student-athlete concept, applying the same principles that have made 
superior athletes to develop superior students. A superior athlete is dedicated, hardworking, 
committed, and never misses practice. A student with the same qualities who never misses class will 
achieve the same high level of academic success. 

Staff members include: 

Robert Mercer 

Jenn Townsend 

Beth Bridget 

Brent Blanton 

Tony Yount 

Spencer Welborn 

Kym Orr 

Jaimie Lee 

Tia Overstreet 

Dr. Jan Boxill 

Beth Lyons 

Amy Kleissler 

Nate Yarborouqh 

Director 

Associate Director, jtownsend@uncaa, unc. edu 

Men’s Basketball, Women’s Swimming, Softball 

Associate Director/Learning Specialist, bridgerb@uncaa.unc.edu 

Football 

Associate Director, blanton@uncaa.unc.edu 
Women’s Basketball, Baseball, Women’s Soccer, Field Hockey, Women’s Tennis 

Academ ic Counselor, tonyyount@uncaa, unc. edu 

Women’s Golf, Women’s Lacrosse, Volleyball, Gymnastics 

Academ ic Counselor, wellborn@uncaa, unc.edu 
Men’s Lacrosse, Wrestling, Men’s Soccer, Men’s Swimming, Men’s Golf 

Academ ic Counselor, knorr@uncaa, unc. edu 
Men’s and Women’s Track & Field and Cross Country, Men’s Soccer, 
Gymnastics, Men’s Tennis, Rowing, Fencing 

Academ ic Counselor, jaimielee@uncaa, unc. edu 

Football 

Academ ic Counselor, overstre@uncaa, unc. edu 

Football 

Academ ic Counselor, jmboxill@uncaa, unc. edu 

Women’s Basketball 

Learning Specialist, Olympic Sports, emlyons@uncaa.unc.edu 

Women’s Gymnastics 

Mentor Coordinator, kleissle@uncaa.unc.edu 

Footballl 

Office Manager, yarborough@uncaa, unc. edu 
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Feel free to contact any of us if you have a question or concern about a student-athlete or the policies 
and procedures of the Academic Support Program for Student-Athletes. 

MENTOR POLICIES and PROCEDURES 

Requirements 
Mentoring is similar to any other employment opportunity. As such, the following are required: 

¯ Follow the rules and regulations of the Academic Support Center for Student-Athletes 
¯ Arrive on time for all sessions. If you will be late, please call the Mentor Coordinator. 
¯ Be in the room assigned to you within the Academic Facility. 
¯ In the event you must miss a mentoring session, please inform the Mentor Coordinator so he 

or she can make alternative arrangements. 
¯ Work only the hours assigned or requested. The Mentor Coordinator assigns all mentor hours. 

Neither student nor mentors may make appointments for private sessions without the 
expressed approval of the Mentor Coordinator. 

Release and Dismissal 
A mentor may be terminated for any of the following reasons: 

1. Failure to uphold the general duties of a mentor as outlined in the handbook, including 
repeatedly failing to turn in feedback forms. 

2. Failure to observe the rules and regulations of the Academic Support Program for Student- 
Athletes. 

3. Failure to keep mentoring appointments. 
4. Disruptive behavior that calls unfavorable attention to the mentor as a representative of the 

Academic Support Program for Student-Athletes, the student-athletes, or the University. 
5. Unscheduled sessions and/or sessions outside of the Academic Center. 
6. Violation of University or NCAA policies regarding academic honesty. 

Confidentiality 
Mentors are to maintain confidentiality in all areas regarding student-athletes. You may discuss a 
student’s academic concerns only with the student and academic staff. You may not discuss the 
student’s academic concerns with other students, faculty, or members of the community or media. 
This would be a violation of the student’s right to privacy under the Buckley Amendment. Any 
question to the breach of a student’s confidentiality will result in termination of employment. 

No Shows 
Wait 30 minutes and then check in with the staff to see if you should leave (or use best judgment). 
Make sure to document on your feedback form and record 30 minutes on your TIMS timecard. 

Evaluations 
You will meet periodically with the Mentor Coordinator to evaluate the effectiveness of your mentor 
meetings. You will also be required to fill out an end of the semester evaluation form on your mentee 
and the mentor program. You are not personally evaluated by the grades of the students, but rather 
by your own performances in mentoring the students. 
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Parkinq 
Day: We will not provide parking tickets for daytime tutors. 
own parking expenses. 

You will be responsible for covering your 

Night: Mentors can park on campus after 5:00pm. No parking fines are issued after that time except 
during special events. It is a first come, first serve basis, so spots are limited. You can also park on 
Stadium Drive or any other eligible parking lots. We will not provide parking tickets for the parking 
garages or pay for DPS parking tickets. 

Copies 
All copies must be academic related and approved by a staff member. Any questions as to what this 
includes, please ask the Mentor Coordinator. 

You may also take advantage of using our computer lab and free printing for feedback forms, 
academic related materials, etc. Personal copying/printing is not permitted. 

Weather 
Adverse Weather Hotline: 843-1234 
If we are experiencing bad weather or have the threat of bad weather, please call the Mentor 
Coordinator for details of the day’s meetings. If unable to reach, call 962-9536 after 5pm. A message 
regarding our plans for the evening operation of the building will be stated. 

Announcements 
Please check your email periodically for important notes and announcements from the Mentor 
Coordinator. 

Dress Code 
The Academic Center is a professional place of work. Even though you are working with students, 
our office is a place of business and a direct representation of the Athletic Department and University. 
Although formal business attire is not necessary, please abide by the following dress code: 

Acceptable: 
¯ Teacher/Business/Sport Casual 

Not Acceptable: 
o Low cut (cleavage baring), midriff exposing shirts or dresses 
o Gym clothes such as mesh shorts, spandex leggings, etc. 
o Strapless shirts or dresses 
o High cut (rear-end baring) shorts, skirts, or dresses 
o Excessively torn or worn blue jeans 
o Clothes denoting inappropriate messages or Iogos 
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Behavior 
Do not engage in "extra-curricular" activities with your mentee. 
Please refrain from using or allowing your mentee to use foul language. 
A mentor relationship is a special one of trust and respect. Be sure to not "cross" these lines. 

Cell Phones/Non-Academic Websites/Music 
These items are PROHIBITED during your mentor meetings. This includes mentees and mentors. 
On RARE occasions, a cell phone must be answered. As a mentor, please do this in a professional 
manner. Also, there are times when mentors are waiting to help mentees. Please DO NOT use this 
time to text message, access non-academic websites, or use headphones to listen to music. This is 
NOT the example we are trying to set for our student-athletes. 

NCAA/UNC Academic Honesty Policy Form 
As a mentor for the Academic Support Center for Student-Athletes, you are required to carefully read, 
sign, and date the NCAA/Academic Honesty Policy Form. The form provides guidelines that should 
be followed throughout your employment with the Academic Support Center. It is a statement 
indicating mentors will abide by all UNC and NCAA guidelines as articulated by the Academic 
Support Program for Student-Athletes. Failure to comply will result in immediate termination of 
employment. 

Payment/Ti mesheets 

We use TIMS. All time worked is recorded through this time management system. Before you 
begin work, you must complete the 15 minute online training: http://finance.unc.edu/university- 
controller/time-information-management-tim/welcome, html 

Pay rate is established on an hourly basis. No additional pay is granted for simultaneously 
tutoring a number of students during a given time period. No additional pay is granted for 
preparation time outside of your scheduled hours unless an academic counselor has 
requested your services for a special assignment. No hours will be paid for unauthorized 
unscheduled sessions. 

All time for tutoring must be stamped in and out on TIMS. Your times must be consistent with 
the Daily Tutoring Feedback Forms for that pay period; any irregularities in times will not be 
honored. Time cards without approvals cannot be submitted for payment. 

Time cards should be approved by noon on Friday of the pay period ending the following 
Sunday. If you tutor on Sunday, you must approve your timecard by lOpm that night. If you 
do not approve your timecard, you will not be able to be paid, and these hours will be lost. 

5. Paychecks will be issued only on a Direct Deposit basis; two weeks following the day time 
sheets were submitted. (See the Tutor Board in the resource room for Pay Schedule) 
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If you run into an issue or problem with your timecard, please enter the information into the log 
next to the mentor computer on the 5th floor. Do not email the Mentor Coordinator. If it is 
not in the log, it will not get fixed. 

You can use the computers in the Academic Center, download TIMS onto your own computer, 
or Iogon from anywhere using https:l/unctim.unc.edulwfclapplicationslwtklhtmlless/Iogon.jsp. 

TIPS for TIMS 

1. Don’t forget to stamp in and stamp out. Computers available 
throughout the Academic Center. 

2. IMPERATIVE to LOG OFF not just X out of the screen. 

3. Approval once you APPROVE your time card, it is over!! All 
time cards must be approved by NOON on FRIDAY of the time 
period. **IF YOU WORK ON SUNDAY, you must approve 
your timesheet by 10pro on SUNDAY. If you do not approve 
your timecard, you will not be paid for these hours. 

4. IF YOU MESS UP - you must fill out the TIMS log by the 
computer/copier on the 5th floor of the Academic Center. 

5. If you mess up, get it fixed BEFORE you approve the timecard 

6. Check your email for password expiration notices, 
expires, you can’t stamp in/out. 

if password 

7. Eliminate errors!!! Remind yourself, check your timecard after 
each log in. We do not enjoy fixing mistakes! 
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TIMS APPROVAL DATES 
For Summer Sessions I and 2, 2011 

(Please approve your timecard by date listed) 

May 8th 

May 22nd 

June 5th 

June 19th 

luly 3~ 

July 17th 
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Feedback Forms 
You must complete and submit feedback forms electronically through www. tarheelblue.com. Click 
on Inside Athletics, scroll down to Student-Athlete Development, Academic Support Program for 
Student Athletes, and then Information for Student-Athletes. Please use the Individual Tutor Report 
feedback for one-on-one sessions, http://tarheelblue.cstv.com/genrel/110904aac.html 

Please see attached samples of typical mentor feedback forms. The appearance of the forms on 
www.tarheelblue.com will change slightly, but the relevant elements will remain. Please be thorough 
and prompt. Feedback forms need to be written for a "professional" audience. These will be read by 
academic staff members and coaches. Please be extremely detailed in your comments. 

You will not be paid for hours worked unless there is feedback corresponding to the recorded hours. 
They do not only serve as a record for hours worked but become a part of the student-athlete’s 
permanent file. Even if you have a face-to-face conversation with a staff member, you still need to 
submit a feedback form. Feedback forms are due by NOON the day following your meeting. The 
sooner the better. Feel free to utilize any of the computers in the academic center to complete your 
feedback form. This way you can complete your feedback form once your session is completed when 
the details are fresh in your mind, and clock out when you are done. 
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1. Fill out all hiring paperwork 

2. Call/email to SET UP AN APPOINTMENT to meet with 
Human Resources 

TRACY HARRIS 
962-7852 
tuh@uncaa.unc.edu 

You must MEET with her to submit your hiri~paperwork. 
DON’T FORGET: 

PAPERWORK 
Social Security Card 
Driver’s License 
Voided Check 

3. Call/email to SET UP AN APPOINTMENT to meet with 
Compliance 

SUSAN NLALOY 
962-9892 
s bmaloy@unc aa. unc. edu 

You must MEET with her to go over NC/b!/Ru/es. DON’T 
FORGET: 

Tutor Handbook (NCAA section) 

4. On-Line TIMS training at http://finance.unc.edu/university- 
controller/time-information-management-tim/welcome.html 
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What is a Mentor? 

Although the concept of mentoring has been around for many years, everyone seems to have his or 
her own definition. Webster’s defines a mentor as a "trusted counselor or guide, a tutor or coach." 
The word "mentor" has its origins in Greek mythology. In the tale of Odysseus, when Odysseus went 
away on his famous 10 year odyssey, he entrusted his son, Telemachus, to his friend and advisor, 
Mentor. In Odysseus’ absence, Mentor served as guardian, teacher, and father figure to 
Telemachus. YOU ARE NOT A DISCIPLINARIAN!!! 

Purpose of the Mentor Program 

The Academic Support Program for Student-Athletes sees a need for academically at-risk student- 
athletes to receive extra help from one person to develop skills necessary to succeed in college. 

This program pairs an academically at-risk student-athlete with a skilled mentor to address general 
college survival skills as well as specific academic needs. The mentor provides guidance or advice 
by example and through practice with the mentee. Mentors will help to facilitate the student-athlete’s 
transition through challenging periods in their academic experience. The mentoring process, if it is to 
be successful, must be done with a high degree of enthusiasm, confidentiality, and unconditional 
positive regard for the mentee. 

Student-athletes could be identified as at-risk by the Academic Support Program for Student-Athletes’ 
staff for many reasons such as a poor high school academic background, a diagnosed learning 
disability, difficulty adjusting to the academic rigors of UNC-CH, etc. 

The purpose of this program is to introduce the at-risk student-athlete to the skills he or she will need 
to become a successful student at UNC-CH and to help the student-athlete to incorporate these skills 
into his or her individual learning style. The ultimate goal of the Academic Support Program for 
Student-Athletes is to produce independent, responsible, and confident learners. 

It is important to find your approach with your mentee. Not all mentees are the same, so not all 
strategies are universal. Use your "people" skills to find what works and what doesn’t. Will your 
student need constant "supervision" or is your mentee one that is good at taking direction and 
finishing tasks? "Typically" a friendly, laid back but structured, comforting environment can be one 
that is successful. 

Characteristics of a Mentor 
Listen to and communicate effectively with 
others 
Recognize excellence (or steps towards it) and 
encourage it 
Like to help others 
Recognize when others require support, direct 
assistance, or independence 
Teach, guide, coach, and be a positive role 
model 
Willingness to share knowledge, skill, and 
experience 
Challenge for positive change to occur 
Patience 

Enthusiasm 
Ability to take initiative 
Maintain confidentiality 
Sense of humor 
Willingness to learn 
Ability to interact with individuals of different 
social, cultural, economic, and 
educational backgrounds 
Organized, efficient time manager 
Responsible 
Reliable 
Work as part of a team 
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Mentoring a Student-Athlete 

It is important to understand what being a student-athlete at the Division I level of the National 
Collegiate Athletic Association is all about. 

+What issues do you anticipate encountering with your mentee? (also consider a student who 
is also academically underprepared for college) 

Some student-athletes lack the proper preparation for college work from high school. There are 
extreme demands on the time of a student-athlete with practice, travel, team meetings, and 
academics. There are also the pressures of winning and losing, eligibility concerns, family demands, 
and the list goes on. 

As you come to know your mentee, you will learn which pressures are causing which results. This 
can be a great breakthrough in formulating how to best work with your mentee. 

Example daily schedule: 
6-8am 

8-11 

11-12 

12-2 

230-6 

6-7 

7-10 

Weights 

Class 

Lunch/Break 

Tutor Sessions/Meetings at AC 

Practice/Film 

Dinner 

Study Table 
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MENTOR MEETINGS 
Mentors will meet with their mentee in duration and frequency designated by the Mentor Coordinator. 
The following section will guide you through working with a mentee: 

FIRST MEETING" 

Get to know each other. Here are some good communication starters: 

Where are you from? Tell me about your family. 
What position do you play, how is practice going? Why did you pick UNC? 
What was high school like for you? How is it alike/different from college? 
Hardest/easiest class? 

Reiterate the attendance policy and how the mentee MUST contact the staff member on duty if 
they are going to miss/be late for a meeting. Please follow up with the counselor via FF or at 
study table if your mentee is a no-show or late. 

Explain your role--how you can help them throughout the course of the semester. 

Review your set meetings times for the week. You can explain meeting length depends on 
how much work they have for the week and how efficiently they complete assignments. Length 
will depend on sport/student as well. 

REQUIRE mentee to bring all syllabi, Academic Planner, 3-ring binder, and class materials to 
each meeting. This is ESSENTIAL!! Make copies of all of his syllabi for yourself. 

Go over each syllabus. Make sure mentees have an understanding of: what their professor’s 
names are, grading system, when assignments are due, criteria of assignments, absence 
policy, late work policy, etc. NAMES especially. Feel free to hi-lite. 

With syllabi, note which days student will miss due to competition. Encourage student to 
speak with professor about these absences IN ADVANCE! 

Utilize syllabi to help students organize responsibilities (academic, athletic, and personal). Fill 
in time management devices (preferably in pencil in case of changes). Start with the monthly 
calendars for the whole semester. Mark in dates for tests, quizzes, projects, papers, 
presentations and even extra obligations such as game schedule and CREED meetings. 

Fill in those same dates in the weekly planning sheets. 

Start on any assignments 
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"REGULAR" MEETINGS: 

1. Promote TIME MANAGEMENT 
Check the monthly calendar for important upcoming dates. Plan for each week. Go through each 
syllabus to plan and list readings and assignments for the week. Refer to the calendars and syllabi 
every meeting. 

2. Promote CLASS RESPONSIBILITY 
Check Blackboard and email for professor messages, announcements, and to access 
printouts/assignments for class. Stress the importance of class attendance, behavior in class, respect 
of professors/academic staff, encourage and motivate students to strive for improvement and 
excellence, always! Record and report any grades or teacher comments you actually see or hear. 

3. Promote PROFESSOR COMMUNICATION 
If your mentee has any questions or concerns about class/grades, facilitate how to communicate in 
person and via email to faculty/staff. 

4. Promote ORGANIZATION 
Spend 5-10 minutes organizing each section of the notebook and filing away any loose papers. 

5. Promote and facilitate DAILY WORK. 
Review class notes, lecture, and text materials every day. Check to make sure the student-athlete is 
taking notes in their classes. Go ahead and start on upcoming assignments. Do not neglect reading 
assignments in classes just because a paper is due. 

6. Promote ACADEMIC SKILLS through Daily Work. 
Record any progress or lack thereof made in the following areas that could be a red flag for learning 
deficiencies. 

a. 

b. 
C. 

d. 
e. 

f. 
g. 
h. 

Writing Skills 
Note Taking 
Test Taking 
Reading Comprehension 
Study Skills 
Stress Management 
Test Anxiety 
Any other deficiencies that may interfere with the student-athlete’s ability to do his/her 
best academic work 
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Note Takinq 

ACADEMIC SKILLS 

Test Takinq 

Readinq Textbooks 

Study Strateqies 

Motivation 
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UNC Honor Court Instrument of Student Governance 
Excerpt on Academic Dishonesty 

It shall be the responsibility of every student enrolled at the University of North Carolina to support the 
principles of academic integrity and to refrain from all forms of academic dishonesty including, but not 
limited to, the following: 

1. Plagiarism in the form of deliberate or reckless representation of another’s words, thoughts, or 
ideas as one’s own without attribution in connection with submission of academic work, whether 
graded or otherwise. 

2. Falsification, fabrication, or misrepresentation of data, other information, or citations in 
connection with an academic assignment, whether graded or otherwise. 

3. Unauthorized assistance or unauthorized collaboration in connection with academic work, 
whether graded or otherwise. 

4. Cheating on examinations or other academic assignments, whether graded or otherwise, including 
but not limited to the following: 

a. Using unauthorized materials and methods (notes, books, electronic information, telephonic or 
other forms of electronic communication, or other sources or methods), or 
b. Representing another’s work as one’s own. 

5. Violating procedures pertaining to the academic process, including but not limited to the 
following: 

a. Violating or subverting requirements governing administration of examinations or other academic 
assignments; 
b. Compromising the security of examinations or academic assignments; or 
c. Engaging in other actions that compromise the integrity of the grading or evaluation process. 

6. Deliberately furnishing false information to members of the University community in connection 
with their efforts to prevent, investigate, or enforce University requirements regarding academic 
dishonesty. 

7. Forging, falsifying, or misusing University documents, records, identification cards, computers, 
or other resources so as to violate requirements regarding academic dishonesty. 

8. Violating other University policies that are designed to assure that academic work conforms to 
requirements relating to academic integrity. 

9. Assisting or aiding another to engage in acts of academic dishonesty prohibited by Section 
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+What issues would be of extreme concern when helping a student with a 
paper? What could be seen as a "gray area"? 

WRITING 
THINGS TO CONSIDER WHEN HELPING STUDENTS WITH WRITING. 

B~IC RUL_~S: 
*IF YOU WRITE ON A STUDENT’S PAPER, IT IS NEVER TO CHANGE CONTENT! COMMENTS 

SHOULD BE DIRECTED TOWARDS GRAMMAR, CITING, AND QUESTIONS AS TO CONTENT, NEVER 
WRITING CONTENT FOR THE STUDENT. 

**PAPERS ARE NEVER TO BE EMAILED. 

***YOU SHOULD NEVER BE ON A STUDENT’S COMPUTER. WRITTEN SUGGESTIONS 
SHOULD ALWAYS BE MADE ON HARD COPIES OF PAPERS OR AS A VERBAL COMMENT WHEN THE 

STUDENT IS WORKING. IF A STUDENT IS WORKING ON THEIR COMPUTER, SIT NEXT TO THEM BUT 

DO NOT PUT YOUR HANDS ON THEIR KEYBOARD. 

Topics that can be addressed durin~ writing assistance: 
1. Understanding the Prompt/Topic 

a. Do you understand all the terms in the prompt? 

b. What type of essay will you have to write? 

c. Do you know what the teacher is looking for? 

Research 
a. What type of sources do you need? 

i. Academic: journal article, newspapers, magazines (websites, .gov, .org, .edu) 

ii. Non-academic ¯ websites, Wikipedia 

b. Do you know how to find these types of sources? 

i. Academic Search Premiere 

ii. Search Tern~s 

iii. Abstracts 

c. Can you find the inforn~ation you need in the sources? 

i. Hi-light evidence to support your topic 

ii. Paraphrasing vs summarizing vs direct quotes 
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Outlining 
a. Whether they want to or not, they need to OUTLINE their papers, not just start typing 
b. The level of your student dictates how much of this process you assist with 
c. Never bad to start ve~)~ detailed and see them develop throughout the semester 

hltroduction 
a. Attn grabbing first sentence 
b. History, background, explanations 
c. Thesis 

i. Topic 
ii. Stance 

iii. Reason 

5. Body Paragraphs 
a. Topic sentence for each paragraph 
b. Claim 
c. Evidence to support claim 
d. Explanation 
e. Summaw 
f. Always link to thesis 

Conclusion 
a. Review of main ideas/points 
b. Restate thesis 
c. Final thoughts, conclusions, for the future, more info on, future research 

Work Cited Page 
a. What type of citation does the teacher want? 
b. Follow St. Martins 
c. ABC order, single spaced, hanging indent 
d. T~" to avoid citation machines, not very reliable! 

Editing 
a. 

b. 
Read through multiple times 
Spelling, grammar 

i. Use coloredpen 
ii. Have student hi-light/check offcorrection is made 

Content 
Structure 
Spacing, title, header/footer 
Sometimes mistakes will be over~vhelming, work/focus on one thing at a time 

Mentor Handbook Page { PAGE \* MERGEFORMAT } 



Writin~ Rules of the Road - Tips for Success 

Ask questions, lots and lots of questions. This stimulates the student to think about the question and 
answer it. This can help with brainstorming, understanding paper requirements, content, etc. Talk" 
through ideas and concepts for papers. Discussion helps ideas flow. Beware the student does not 
write down exactly what you say have them put it in their own words. 

Use the white board to help the student brainstorm, make sure they write it down on their own paper 

as well. 

Rather than tell or lead a student in the correct direction, prod their thinking by asking questions that 
~vill help redirect and clarify their own thinking. 

Use colored pens when editing papers. Point out spelling/grammar/content/citing mistakes. With 
content, make sure all the ideas are the students. 

If you can, go to the library with them to show them the ropes. 

If you have a complete paper and there are good paragraphs with bad order and structure, cut 
(literally) the paper apart to see if you can reorder and make better sense of the content. 

Read the students’ paper to them to catch mistakes. Make it look DIFFERENT to the writer. 
Backwards Ruler. 

Simply---Think about how you would help a peer. What techniques would you use with them? 
Would you write if for them? Is this paper their ideas/their voice? 

Be conscious of how the student writes when he has received help versus how he writes when he is 
in class. Will the professor see it as consistent? 

10. It is up to the student to take or leave your suggestions. You are serving as someone 
to provide feedback, not as a grader. 

FURTHER DISCUSSION 
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’Crisis’ Management 

How will you handle the following? 
Unknown assignment or quiz 

,, Mentee didn’t do what you asked them to do from previous session 

Bad grade after a lot of time/work was spent 

Good grade after a lot of time/work was spent 

¯ Continually on non-academic websites/won’t turn off cell phone/blasting music 

¯ Refuse to do work when work has to be done 

You know they didn’t do work "individually" 

Several items due for different classes at the same time 

Unclear about what directions were given for particular assignments 

You over hear an interaction with another mentor/mentee that you feel is inappropriate or you 
have an interaction with a student who is not your mentee you feel is inappropriate. 

My mentee made the following comment. What should I do? How should I respond? 
I hate this/I give up/I’m not going to do well anyways/The teacher just doesn’t like me. 

I’m done, I already did it. 

¯ rm so tired. 

¯ See I didn’t study and I did just fine. 

Jokes around/plays off a serious issue. 
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TOP TIPS for Mentors: 

It isn’t how much you know. It is how much they know you care. 
Get to know the kids, it helps build trust. Find out their morn and dad’s names, brothers and sisters, etc. Always threaten 
to call morn if they don’t listen to you! Be interested in their sport and other parts of their life. Don’t be all business all the 
time. Take a few minutes every session to see what’s up with them. Only let them complain for a few minutes. 

Maintain a professional relationship with the mentees; let them know that you have high expectations from the 
be.qinnin.q and create an environment where they are accountable for themselves, their work, and you. 

These kids do a lot of things wrong, but they also do a lot right. Remember to tell them how good they did when 
something goes well. 

IF POSSIBLE---Make sure they complete assignments that are due the next day before the end of a tutoring session, if 
you know they are going to have a difficult time actually completing it after they’ve left the building. 

Get their football number and let them know you want it so you can cheer for them at games. 

Never accept "1 did it already" for face value; ask to see the evidence! 

When trying to write papers, form outlines, or brainstorm ideas for things (i.e. presentations, papers), have the guys talk it 
out with you, but always have a pen or dry erase marker in hand to jot down ideas as they say them. This way, they can 
see all the ideas they came up with without having to try to recall them all from memory. Then, take these ideas and 
apply them to the outline or whatever it is you’re helping them with. 

Don’t create a situation where the guys are becoming too needy or dependent upon you. You want them to be 
accountable for their work and feel a sense of accomplishment. This sense of accomplishment leads to both 
confidence in themselves and motivation for future assignments/success. 

Be flexible! Plans can change quickly. Some things may not work getting the idea across. Be willing to go with it and try 
different things to get the info across to the guys. 

Always ask ’why’, Don’t just ask, "Does that make sense? Do you understand? They can tell you ’yes’ without having a 
clue why. Always, always, always ask ’why’, but also always be willing to take the time (and by time, sometimes it takes 
several minutes) to let them formulate and talk out their explanations until they come to whatever conclusion they reach 
themselves. You may have to prompt them a little by repeating something they just said and letting them finish or 
rephrase the thought, but make them explain it to you. BE PATIENT! 

Break down assignments in multiple ways, to ensure that each individual student understands what they have to do. (i.e. 
on the board, on their calendar, and/or in their notes). Don’t just tell them that we expect them to be organized; actually 
hold them accountable by checking their assigns/folders daily before they can leave. 

Never ever ever forget to be straight with the guys. Don’t sugar coat things. Due dates are due dates, and stuff has to get 
done. That’s just the way it is. Also, celebrate every achievement even if it is little. 

When you sense that your guys need a break and are losing attention to what they’re doing let them take a break and 
come back. Summer session is quite tedious. I think it might be a good idea to reward your guys for working hard by 
giving the last 5 or 10 min of every hour as a break. This might also eliminate urges to get on facebook or cell phones 
during "our time". 

Try to use a positive tone as much as possible when making corrections/suggestions. They are already self conscious so 
they need encouragement as much as possible 

Never fall for flattery. They usually want something. 
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E ORE T! 

ENTO- DOs and DO ’Ts 
Abide by all the rules set forth by the Academic Support Program for Student-Athletes 

The rules set forth in this handbook are for the protection of the mentors, student-athletes, 
and staff of the program. Following the rules set by the program is essential to the success 
and integrity of the program. 

Never do any of the mentee’s work or work harder than the mentee. 
Do help assist the mentee with learning process and class assignments. 
Should a student-athlete make such a request, or if it appears he or she may be involved in 
inappropriate activities, please bring it to the IMMEDIA TE attention of the Mentor 
Coordinator. 

Never assume the student-athlete did it 
Do ask to see "evidence" the student-athlete completed an assignment 

Never see or email the instructor in place of the student. 
Do talk to the Mentor Coordinator about possibly contacting or getting more information 
from a professor 

Do not discuss your mentoring sessions, including a student-athlete’s academic 
performance or grades, with anyone other than an Academic Support Program for 
Student-Athletes’ staff member. 

Do feel free to see or talk to the Mentor Coordinator with any questions, comments, or 
concerns regarding your mentee or the mentor program. 

o Do not withhold information on your mentee from an Academic Support Program for 
Student-Athletes’ staff member. 

Please let the Mentor Coordinator know the "truth and nothing but the truth" when it comes 
to any part of your mentee’s academic performance or behavior (feedback forms included). 

Do not dress or act inappropriately in the Academic Center. 
Please dress in a manner appropriate for a professional environment. 
Please abide by the rules set forth by the staff and this handbook. 

8. Do not contact Student-Athletes or allow them to contact you. 
¯ Only communicate with the Student-Athletes outside of your session by going through the 

staff. 
¯ Never email the Student-Athletes. 
¯ Any feedback you give a Student-Athlete on paper writing must be directly on the paper 

and take place when you are together in your approved, scheduled session at the AC. 
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From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Friday, June 24, 2011 4:54 PM 

parking@unc.edu 

Re: UNC Public Sal~ Appeal Results (Out of the office) 

I will be out of the office until August 18,2011. If you ha~e any questions or concerns, please contact Beth Bridget ( bridgerb@uncaa.unc.edu ), or Brent Blanton (blanton@uncaa.unc edu) 
for matters concerning fall tutoring. 
Thank you. 
Am?’ 

>>> <parking@uaac.edu> 06/24/11 16:54 >>> 

Please open attachment ibr Appeal results 

IVI+ SecureStor Stored: total 53313bytes; 
Attachment Link: http://archive02.uncaa.uaac.edu/ab7545aTclb076607f6360efld653ce2 
File Name: nSwczr55smuq30ygi~.)165359386.pdf 
Expi~’ Date: Thu, 22 Sep 2011 16:54:02 -04.)0 
Size: 53313bytes 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@nncaa.unc.edu~ 

Tuesday, June 28, 2011 6:06 PM 

Joyce Dalgleish <joyced@uncaa.~mc.edtr~ 

Re: News & Ulxtates farm the Office of ttuman Resources (Out of the office) 

I will be out of the office until August 18, 2011. If you have any questions or concerns, please contact Beth Bridger ( bridgerb@uncaa.unc.edu ), or Brent Blanton (blanton@uncaa.unc edu) 
for matters concerning fall tutoring. 
Thank you. 
Am?’ 

>>> Joyce Dalgleish 06/28/11 18:05 >>> 

B elo~v and attached is information from the Office of Human Resources that you may find of interest Please share this with others in your area ~vho may not have access to emaih 

Thanks, 
Joyce 

DATES TO REMF)~//BER: 

July 4: University holiday - Independence Day 

Information for Employees 
Appointment of New Senior Director of Benefits and Work/Life Programs 
After cunducting a national search, effective yesterday, Jun 27, Ashley Nicklis was appointed as OHR[5~s new Senior Director nf Benefits and Worlc, Life Programs. 

Retirement Cuunseling (Contact: Benefits Services, 962-3071) 
Several of the Universi~"s uptiona[ retirement prugram providers and 403(b) supplemental retirement prugram providers are uffering individual cuunseling sessiuns tu UNC-Chapel Hill 
empluyees to discuss their retirement investments. A listing of available une-un-une retirement counseling dates can be found on the Benefits Education 
(http://hr.unc.edu/benefitsiSS DATA HR BENEFITS EDUCATION) web page. 

File NameExpiry DateSize 

062811 tJR Information fur Empluyees pdf ( http:i/archlve02.uncaa.unc.edu/e454dc73fa70fgd63679e4dfl~03e34d5 )Mon, 26 Sep 2011 13:29:44 -040075053bytes 



Fl’om: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@nncaa.unc.edu~ 

Tuesday, June 28, 2011 6:56 PM 

Kent Pennington <kp@nncaa.unc.edu> 

Re: patches patches patches (Out of the office) 

I will be out of the office until August 18,2011. If you have any questions or concerns, please contact Beth Bridger ( bridgerb@uncaa.unc.edu ), or Brent Blanton (blanton@uncaa.unc edu) 
for matters concerning fall tutoring. 
Thank you. 
Am?’ 

>>> Kent Pelmington 06/28/11 18:55 >>> 

OK, it is an unusual end-of-the-month patch Tuesday which does happen at times And there are many patches today including sel-,zice pack 1 for oftice 2010 Expect a reboot or two. Not 
really sure, due to the larger than expected number of patches (that we are required to push out to our workstations) 

thanks for your attention. 



Fl’om: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@nncaa.unc.edu~ 

Thursday, June 30, 2011 12:34 PM 

Amy Herman ~ischae@uncaa.unc.edu-~ 

Re: Compliance Newsletter - July, 2011 (Out of the oltice) 

I will be out of the office until August 18,2011. If you have any questions or concerns, please contact Beth Bridger ( bridgerb@uncaa.unc.edu ), or Brent Blanton (blanton@uncaa.unc edu) 
for matters concerning fall tutoring. 
Thank you. 
Am?’ 

>>> Amy Helrnan 06/30/11 12:34 >>> 

All, 

See attached for the July, 2011 edition of the Compliance Newsletter. 

Thanks, 

Am?’ Herman 
Associate AD for Compliance 

Universi~z of North Carolina 
Department of Athletics 
PO Box 2126 
Chapel tliH, NC 27515 

919.962.7853 (office) 

919962.6002 @ax) 

ajschae@uncaa.unc edu 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@nncaa.unc.edu~ 

Thursday, June 30, 2011 2:09 PM 

Kim A Allison <kallison@email.unc.edu> 

Re: FW: MAJOR CRASH CLOSES 1-85 1N BOTH DIRECTIONS IN ORANGE COUNTY (Out of the ottice) 

I will be out of the office until August 18,2011. If you have any questions or concerns, please contact Beth Bridger ( bridgerb@uncaa.unc.edu ), or Brent Blanton (blanton@uncaa.unc edu) 
for matters concerning fall tutoring. 
Thank you. 
Am?’ 

>>> "Allison, Kim A" <kallison@email.unc.edu> 06/30/11 14:08 >>> 

FYI 

From: Kane, Claire (Public Safe~’) [mailto:ckane@psafety.unc. edu] 
Sent: Thursday, June 30, 2011 1:37 PM 
Sulziect: \iAJOR CRASH CLOSES 1-85 LN BOTH DIRECTIONS ]N ORANGE COErNTY 

Parking Coordinators, please distribute this information received from the North Carolina Department of Transportation: 

FOR IMMEDIATE RELEASE 

June 30, 2011 

Contact: Communications Office, (919) 733-2522 

MAJOR CRAStt CLOSES 1-85 IN BOTtt DIRI:.CT[ONS IN ORANGE COUNTY 

R2,LEIGII - A multi-vehicle crash involving tractor trailers and automobiles has shut down 1-85 in both directions near the NC. 86 exit in ()range County, creating major backups. ’]]his is at 
mile marker 165 just north of the 1-85/I-40 split 

Northbound traffic is being &verted oli’the interstate by the NC. Highway Patrol at NC. 86 (Exit 165) 11owever, emergency crews expect to re-open the northbound lanes around 11:30 am 

Southbound traffic is being detoured off the highway at U S 70 (Exit 170) Motorists are being sent onto U.S. 70 West, then onto 1-85 Connector Link Road back to 1-85. The southbound 
lanes are expected to remain closed into the afternoon as crews will need to clean up a fuel spill caused by the crash. 

Motorists are urged to avoid the area The roadway is expected to be closed until at least this afternoon 

For real-time travel int’ormation at any time, call 511, visit wv,~,.ncdot gov/trave[ <https://apps. dot state.nc.us/pio/releases/a~nin/www.ncdot ~ovAravel> or follow N(X)O’]7 on Twitter at 
www.ncdot.gov/traveI/twitter. Another option is NCDOT Mobile, a phone-friendly version of the NCDOT webs]re. To access it, type "m.ncdot.gov" into the browser of your sma~phone. 
Then, bookmark it to save for futwe rel~rence. NCDOT Mobile is compatible with the ]Phone, An&old and some newer Black~e~)~ phones 

***NCDOT*** 

Thank you, 

The Department of Public Safety 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@nncaa.unc.edu~ 

Thursday, June 30, 2011 4:07 PM 

Stacey ttarris <shams@uncaa.unc.edu> 

Re: Fwd: All Lmaes of 1-40 Closed at 15/501 (Out of the ottice) 

I will be out of the office until August 18,2011. If you have any questions or concerns, please contact Beth Bridger ( bridgerb@uncaa.unc.edu ), or Brent Blanton (blanton@uncaa.unc edu) 
for matters concerning fall tutoring. 
Thank you. 
Am?’ 

>>> Stacey Harris 06/30/11 16:06 >>> 

>>> "Kane, Claire (Public Safe~)" <ckane@psafety uric edu> 6/30/2011 4:06 PM >>> 

Parking Coordinators, please distribute this information: 

At the time of this notice, all lanes of 1-40 are shut down at 15 -501 clue to a car fire. 

Alternate routes to avoid the affected area of 1-40 eastbound: 
Pick tap US-15/501 Nortfa to NC-54 Go right/east on NC-54, then pick up 1-40 eastbound 

Alternate routes to avoid the affected area o171-40 westbound include: 
NC-54 west (exit 273). Turn [eR/south on US-15/501, then pick up NC-86 North (right turn) back to 1-40 

Alternate routes to the Triad or Charlotte are as follows: 
US-I south to US-64 west to US-421 north to 1-40/73/85 in Greensboro. 

Please check www wrahcom [’or the latest information. 

Thank you, 

The Department of Public Safety 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Tuesday, July 5, 2011 9:21 AM 

Josh Boone <jboone@uncaa.unc.edu> 

Re: Mileage Rate Chm~ge (Out of the office) 

I will be out of the office until August 18,2011. If you have any questions or concerns, please contact Beth Bridger ( bridgerb@uncaa.unc.edu ), or Brent Blanton (blanton@uncaa.unc edu) 
for matters concerning fall tutoring. 
Thank you. 
Am?’ 

>>> Josh Boone 07/05/11 09:19 >>> 

Effective July 1,2011, the Internal Revenue Ser,Ace (IRS) has increased the business st~nndard mileage rate from 51 cents per mile to 55.5 cents per mile to reflect generally higher 
transportation costs compared to the prior year. Pursuant to state statute, the Office of State Budget and Management changed the allowable rate of reimbursement for travel on official 
business by state employees to be equal to the IRS rate. 
In processing travel reimbursement forms for trips that begin on or after July 1,2011, the allo~vable rate is 555 cents. For trips that began before July 1,2011, the rate is 51 cents. 
University travelers are obligated to use a State vehicle (if available) when the round trip exceeds 100 miles. The reimbursement rate is 30 cents per mile when an individual uses a personal 
car ~vhen a state car is available 
The dealer car rate will remain 25 cents per mile 

Please let me know if you have an?’ questions 

Joshua N Boone 
Athletic Business Office 
University of North Carolina 
PO Box 2126 
Chapel tliH, NC 27515 

Phone: 919-%2-5200 
Fax: 919-962-0667 
www tarheelblue.com 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu-~ 

Thursday, July 7, 20l 1 11:56 AM 

Shelly Streett <sjgreen@uncaa.unc.edtr~ 

Re: TV & Wall Mo~mt (Out of the oltice) 

I will be out of the office until August 18,2011. If you have any questions or concerns, please contact Beth Bridger ( bridgerb@uncaa.unc.edu ), or Brent Blanton (blantun@uncaa.unc edu) 

for matters concerning fall tutoring. 
Thank you. 
Am?’ 

>>> Shell?- Streett 07/07/11 11:55 >>> 

There is a TV (old and hearT) and wall mount available for ofi)ce use. Please note these were purchased with state funds 

First come first serve and the soccer staff does not dehver. 

Thanks, 

Shell?- Streett 
Olympic Sports 
University of North Carolina 
Department of Athletics 
O]Tice 919.962.5220 

Fax 919962.4038 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Tuesday, July 12, 2011 8:06 AM 

Larry Gallo ~athgallo@uncaa.unc.edu-~ 

Re: ACADEMIC CALENDARS ~- 2011 - 12 & 2012-13 (Out of the otlice) 

I will be out of the office until August 18,2011. If you have any questions or concerns, please contact Beth Bridger ( bridgerb@uncaa.unc.edu ), or Brent Blanton (blanton@uncaa.unc edu) 
for matters concerning fall tutoring. 
Thank you. 
Am?’ 

>>> Lar~- Gallo 07/12/11 08:05 >>> 

Colleagues: 

For your convenience, attached is an approved cop?’ of the next two years’ academic calendars (of most interest should be the recently approved 2012-13 academic calendar). 

Please feel free to share this information with whomever you believe necessary, including those in your work areas who may not have a Department of Athletics email account. 

This information is also posted on the University’s website under academic information. 

All the best, and I am hopeful that you are enjoying the summer. Thank you 

Larry Gallo, Jr. 



Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu; 

Tuesday, July 12, 2011 10:18 AM 

Susa~ Maloy <sbmaloy@~mcaa.unc.edu-~ 

Re: Statt’Meeting (Out of the otfice) 

I will be out of the office until August 18,2011. If you have any questions or concerns, please contact I3eth Bridger ( bridgerb@uncaa.unc.edu ), or Brent Blanton (blanton@uncaa.unc edu) 
for matters concerning fall tutoring. 
Thank you. 
Am?’ 

>>> Susan Maloy 07/12/11 10:17 >>> 

Hey Guys, 
I would like to get everyone together for a brief staff meeting to discuss matters related to eligibility certification, holds on accounts, past PTD ~vaivers, etc Would a normal staff meeting 
time next Tuesday, July 19 (@ 3:00pm) work for everyone? 

Thanks, 
Susan 

Susan Maloy 
Assistant Athletic Director for Certification and Eligibili~z 
UNC Depaltment of Athletics 

919-%2-9892 (office) 
919-962-8247 
sbmaloy@uncaa unc.edu 



Fl’om: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Wednesday, July 13, 2011 9:34 AIVl 

Da~a Gelin <dgelin@uncma.unc.edu> 

Re: Dept newsletter tier July (Out of the office) 

I will be out of the office until August 18,2011. If you have any questions or concerns, please contact Beth Bridger ( bridgerb@uncaa.unc.edu ), or Brent Blanton (blanton@uncaa.unc edu) 
for matters concerning fall tutoring. 
Thank you. 
Am?’ 

>>> Dana Gelm 07/13/11 09:28 >>> 

Hi all, 
The July issue of the department ne~vsletter is here: http://newsletters.athletics.unc.edu/DeptNewsletter Julyl 1 .pdf 
Hope you’re having a great month and enjoying the surmner! 
All the best, 
Dana 
Dana Gelin 
Associate Director of Athletic Communications 
University of Nolth Carolina 
P.O Box 2126 
Chapel Hill, NC 27515 
(919) 962-0083 
dgelin@uncaa.unc.edu 
www.tarheelblue.com 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Thursday, July 14, 2011 2:50 PM 

Chfsty Suits <csuits@uncaa.unc.edtr~ 

Re: I will be out July 18th - 28th (Out of the ottice) 

I will be out of the office until August 18,2011. If you have any questions or concerns, please contact Beth Bridger ( bridgerb@uncaa.unc.edu ), or Brent Blanton (blanton@uncaa.unc edu) 
for matters concerning fall tutoring. 
Thank you. 
Am?’ 

>>> Chris~z Suits 07/14/11 14:42 >>> 

Hello All, 

Hope evewone is having a great summer. 

I will be taking vacation next week July 18th and returning on Thursday July 28th the following week. If you need immediate assistance while I am away you can contact Kent at 
kp@uncaa.~c.edu. I will have limited access to email but I will check ~t as I can 

Please keep sending me yow mobile device forms, it is impoltant that we have these fo~s on file. 

ThaWs, 

C~is~- 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Sunday, July 17, 2011 2:46 PM 

Cricket Lane <cricke@uncaa.unc.edtr~ 

Re: Alcohol, Tobacco, mad Other Drugs Workshop - August or September (Out of the office) 

I will be out of the office until August 18,2011. If you have any questions or concerns, please contact Beth Bridger ( bridgerb@uncaa.unc.edu ), or Brent Blanton (blanton@uncaa.unc edu) 
for matters concerning fall tutoring. 
Thank you. 
Am?’ 

>>> Cricket Lane 07/17,’11 14:45 >>> 

Hi Coaches, 

I would like to schedule an alcohol/substance prevention workshop with your team before school starts or no later than end of September. I ~vill only need an hour and can be veiN flexible 
(i.e., your place, academics, early, late, etc) I only need first year student-athletes (unless you have others that need refresher). 

The workshop consists of some take-aways (they will be given a journal to assess their own behaviors and information on alcohol; and a brochure on effects of alcohol and marijuana on 
athletic performance). I would really like to get this information into the hands of student-athletes earl?’. 

Thanks, 
Cricket 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu-- 

Thursday, July 28, 2011 2:27 PM 

Pa~nela Higley <phigley@unc.edu> 

Re: (Out of the once) 

I will be out of the office until August 18,2011. If you have any questions or concerns, please contact Beth Bridger ( bridgerb@uncaa.unc.edu ), or Brent Blanton (blanton@uncaa.unc edu) 
for matters concerning fall tutoring. 
Thank you. 
Am?’ 

>>> "Higley, Pamela" <phigley@unc.edu> 07/28/11 14:26 >>> 

Regrettably, the KFC Staff Outing for tomorro~v has been cancelled Please accept our apologies for this late cancellation. Please advise an?- staff not included in this email. 

Pamela Holt-Higley 
919-962-9141 -office 
phigley@unc.edu 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Friday, July 29, 2011 2:49 PM 

Willie Scroggs <wscroggs@uncaa.unc.edu> 

Re: Golf Cart U~ (Out of the office) 

I will be out of the office until August 18,2011. If you have any questions or concerns, please contact Beth Bridger ( bridgerb@uncaa.unc.edu ), or Brent Blanton (blanton@uncaa.unc edu) 
for matters concerning fall tutoring. 
Thank you. 
Am?’ 

>>> Willie Scroggs 07/29/11 14:48 >>> 

It has been brought to nay attention that the use of "golf cart" type vehicles used in and around the Law School have been observed to be traveling in reckless manners. This has been 
reported to Public Safety. I ~vrite to warn and alert all users of these types of vehicles to be mindful and careful, drive slowly, obser~e all traffic and posted signs, and to use caution at all 
times anywhere on campus. These are not all-terrain vehicles and are subject to all the same restrictions and guidelines as an?’ motorized vehicle. The use does not extend to "joy-riding 
Please be careful. 

Willie Scroggs 

wscroggs@uncaa.unc edu 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Wednesday, August 3, 2011 12:33 PM 

Michael Perkius <mperkms@uncaa.uuc.edu> 

Re: Budget intbrmation on eprint tbr July 11-12 (Out of the office) 

I will be out of the office until August 18,2011. If you have any questions or concerns, please contact Beth Bridger ( bridgerb@uncaa.unc.edu ), or Brent Blanton (blanton@uncaa.unc edu) 
for matters concerning fall tutoring. 
Thank you. 
Am?’ 

>>> Machael Perkins 08/03/11 12:33 >>> 

All, 

Due to delays inputting the data into the University’s system, budget amounts will not be printed on your JL,~Y eprint statement for the 11-12 FY We are ~vorking ~vith Accounting 
Sel-,zices to make sure that budget amouaats will appear on your August printouts. Everyone should have already received approved budget letters for the 11-12 year, and this should not 
affect processing of an?- documents If you have not received your budget letter, or if you have questions, please contact me at 962-5155 or via email Thanks for your understanding. 

Mike 



Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@nncaa.unc.edu~ 

Wednesday, August 3, 2011 3:54 PM 

Dick Baddour <dbaddour@uncaa.unc.edu-~ 

Re: State Department Meeting (Out of the ottice) 

I will be out of the office until August 18,2011. If you have any questions or concerns, please contact Beth Bridger ( bridgerb@uncaa.unc.edu ), or Brent Blanton (blanton@uncaa.unc edu) 
for matters concerning fall tutoring. 
Thank you. 
Am?’ 

>>> Dick Ba ddour 08/03/11 15:54 >>> 

TO: Department of Athletics Employees 
FROM: Dick Baddour, Director of Athletics 
RE: STATE OF THE DEPARTMENT MEETING 

Our annual meeting and luncheon will be held on Monday, August 29, 2011 at 12:00 NOON Please RSVP to Kathy Griggs at kgriggs@uncaa unc edu by Wednesday, August 24th if you will 
be attending. 

Pending completion of construction, we are planning to conduct this meeting in THE CONCOURSE CLI~rB OF THE BLUE ZOi’~E If we are unable to use the Blue Zone, we will have the 
meeting on the 5th floor of the North Box of Kenan Memorial Stadium. ~en kno~vn, we shall send you an email to reform you of this meeting’s final location. 
This meeting affords us the opportunity’ to meet our newest staff members, inform you of the Department’s "what’s going on," and future plans We will also honor our Department’s 
employee(s) with the awarding of the annual Emie Williamson A~vard. 

I encourage ALI~ employees of the Department to attend this meeting Supep~isors of our Department’s units should be certain to inforn~,remind all of their employees of this meeting and 
luncheon, especially those who may not have a Department email account 
Thank you very much for your attention to his matter, and I look forward to seeing you on Monday, August 29th. 

Dick Baddour 

Director of Athletics 

The University of North Carolina 

P O Box 2126 

Chapel Hill, NC 27515 



Frolil: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu; 

Monday, August 8, 2011 4:19 PM 

Spencer Welborn <welbxm~@uncaa.unc.edu-~ 

Re: NCAA Divi sion I Degree - Completion Award 2012 on- line applica’tion notice. (Out of the ottice) 

I will be out of the office until August 18, 2011. If you have any questions or concerns, please contact Beth Bridger ( bridgerb@uncaa.unc.edu ), or Brent Blanton (blanton@uncaa.unc edu) 
for matters concerning fall tutoring. 
Thank you. 
Am?’ 

>>> Spencer Welbom 08/08/11 16:19 >>> 

FYI: 

Counselors - please read below and let me kno~v if you or your coaches have anyone interested I have sent an email to all coaches and assistant coaches as ~vell. 

Spencer B. Welborn 
Academic Counselor 
Academic Support for Student-Athletes 

North Box, Kenan Memorial Stadium 
PO Box 2126, CB 3107 
Chapel t lil[, NC 27599.3107 
919-843-2328 

welburn@uncaa unc.edu 
www.tarheeiblue.com 

( maiito :weib orn(~r!un c aa. unc. edu ) 

>>> "Reagan, Betty" <breagan@ncaa urg> 8/4/2011 2:48 PM >>> 

MEMORANDllJM 

August 4, 2011 

TO: Presidents andChancellurs ] 
Faculty Athletics Representatives ] [~] of NCAA Division I Member 
Senior Woman Administraturs ] Institutiuns 

FROM: Ellen Summers 
Librarian. 

SU[3JECT: 2011-12 NCAA Division I Degree-Completion Award Prugram 

The application for the NCAA Division I Degree-Completion Awards for the wintcrispring/surcaner 2012 is no~v available at w~vw.ncaa.org. 

To be considered for this award, the student-athlete must have completed eligibility at an NCAA Division I member institution; enrolled originally in or before JanualN 2007; exhausted 
institutional eligibility for athletics-related aid (five years) and be within 30 semester hours or 45 quarter hours of completing an undergraduate degree. 

All of the applications are reviewed by a committee of representatives from seven NCAA Division I member institutions. Funds ordinarily allow awards to be made to less than one-half of 
the applicants. Therefore, it is important to stress to your students that they must fill out the application completely and provide supporting documents in order to be considered for this 
award. 

The corapleted application and suppolting documents must be mailed to me at the national office and be postmarked no later than September 23. The corrm~ittee will make its decisions on 
funding by October 31. 

Please contact me at 317-917-6308 or es~trmners@ncaa.org, or Betty Reagan at 317-917-6367 or breagan@ncaa.org if you have questions about this a~vard or the application. 

ELS:br 

This email and any attactunents may contain NCAA confidential and privileged information. If you are not the intended recipient, please notify the sender immediately by return email, delete 
this message and destroy any copies. Any dissemination or use of this imformation by a person other than the intended recipient is unauthorized and may be illegal. 





"I initially thought that I would have to know everything about the 
subject matter to be a good tutor... But I have since realized that I 
just have to model good student behaviors. Letting the tutee know 
how I would deal with a problem if I were in the class allows them 
to see and find new ways to interact with the class and the 
inIbrmation provided. This ultimately leads them to be better 
students and independent learners. I also see that the answer isn’t.. 
the most important point in our sessions. It is the process that gets 
us to the answer that is more important. So I see now that being a 
tutor doesn’t mean you are supposed to be an expert in the subject, 
but just a good student of the subject." Put the Pencil Down 



[] Working under a critical eye 

[] Expectations 

[] Working with a unique 
population 

[] Open communication and 
honesty with Academic 
Counselor and Tutor 
Coordinator 

[] How are you different 
from a subject tutor? 

[] Help staff monitor and 
move students through 
their objectives 

Brief welcome from Robert will convey the seriousness of the world in which we work with SA’s, and set an enhanced 

professional tone for returning staff 



[] Responsibilities, pressures, 
motivations, and constraints 

Briefly, how is reality different from the public perceptions of SA’s? Give a glimpse of the world of Div I college athletics 

from the student-athlete perspective in order to stress the importance of: 

leaving all assumptions at the door 

being open and curious about the positive possibilities that lay in front of the staff member as they begin this work 

and finally, reiterate the confidentiality between student and LA, but allegiance to Academic Counselor 





Athletic Responsibilities [] 

[] Travel and practice 

[] Strength & conditioning 

[] Watching film 

[] Team meetings 

[] l[njury rehab 

[] Team success & ti~ilure [] 

[] ’off season’ is not time off 

[] Retaining schoDaship status 

Academic Responsibilities 

[] Class, studying, tutoring 

[] Relationships with professors 

[] Course& major selection 

[] Eligibility 

[] Measuring up 

Lif~ .Responsibilities 

[] Community service 

[] Professional development 

[] Expectations of family & 
friends 

[] Creating a life at college 





[] Academically At-Risk 

[] Underprepared for rigor of 
UNC 

[] First-Generation students 

[] Academic Probation 

[] Freshmen 

[] Leami1~g Disabled 

[] Previously diagnosed and 
needing continued structured 
support 

[] Newly diagnosed and needing 
more directed support and skill 
instruction 

Brief picture of the types of students LA’ s will be working with 





[] Speak with the Tutor [] 
CoorgJnator and/or Academic 
Counselor: 

[] No question or concern too 
minor 

[] No problern too big 

[] Share your ideas & strengths 

ASPSA "~n house" resources: 
[] Textbooks & approved 

worksh eets 

[] T~aching resources such as 
books and videos 

[] Flashcards & reuTiew games 

[] Just ask: [] 

[] Document camera or 
projector 

[] SmartBoard 

[] Mobile white board or office 
supplies 

Handouts and SAKAI site: 

[] Academic skill[ development 
worksheets & tutorials 

[] Recognizing and supporting 
learning s@es & disabilities 



~ Be Prepared [] Know Th~s Student-Athlete 
[] ~tbre your session, look 

over what the student has 
on the horizon 

[] Anticipate where the 
student sho.ld be moving 
toward 

Set the Agenda 

[] Student led goal sheet 

[] Combining your knowledge of 
your student and your 
knowledge of college 
acadernics, what skills/tactics 
will the student need to have in 
play this week? 

There is much at play beneath 
d~eir surface---psychological, 
academic, and social needs & 
stressors 

-Wrap Up On a Positive Note 

[] Assess progress toward session 
goals 

[] Celebrate small victories 

[] iMake a plan tbr moving 
forward 



or i~. sr~all gro~ps 

[] Typical sessions 

[] Initial meeting 

[] W~eekly meetings 

[] Trouble-shooting Challenging 
sessions 

[] Apathetic 

[] Unprepared 

[] Personalities 

[] Discouraged 



[] Have student bookmark 
Survey Monkey 

[] Include sport schedule 
in semester planning 



Explain your role to the student 

[] They will want to know why 
they are there 

[] They will want to iknow what 
you can do for them 

[] Put fbremost a~e ultimate 
goal of a successfhl, 
independent learner 

Beg~ to get a sense of your 
own approach to the process 

Get a conversation going 

[] How your strengths & 
experience might be able 
to help them. 

[] What have flaeir 
experiences been? 

Ha~,e the student begin to state 
some goals 

[] Get d~e student excited about 
d~e opportunities ahead 

[] Begin to tind your direction 
and purpose 



The ultimate end goal for one [] 
student m~7 be that she/he 
completes all her/his reading for a 
particular class, but remember all 
the small lessons that nmst taJce 
place b@~e that goal is a reality: 

[] Bringing book to sessions 

[] Ushag the glossary; chapter [] 

summaries, etc. 

[] How to effectively highlight 

[] How" to decipher difficult 
materiN 

Have big goals in mind, but 
remember that success is 
achieved through small, 
incremental steps over the long 
haul. 

Remember, your overall mental 
"to do list" for guiding this 
student to beco~rfing a successful 
independent learner is not 
accomplished in one session, 
one month., or often times, one 
semester. 



[] Unprepared [] Apatl~etic 

[] Lacks needed materials [] Only attends to academics 

[] Didn’t meet goals or lost inside the classroom or tutor 

sheet sessions 

[] Puts at¢lz~t,e identity first 

[] Personalities [] Increased Effort but Little Gain 

[] Stubborn or willful 

[] Disruptive 

[] Defeatist 

Akin to a typical session with at-risk students, I will ask the audience to pick one of the four that they want the veterans 

playing the LA and SA to act out (without a script!) - will give the audience a good sense of how a LA must be able to 

think quickly and clearly, remain patient and calm, be creative, and never lose their sense of humor or purpose. 



Our mission is to provide students with the 
opportunity to develop the sldlls necessary to succeed 
in college within a productive learning environment 
where these students feel that they can trust you - let 
themselves reveal to you their vulnerabilities. An 
environment where you can teach and support them. 
We seek to support the students as they achieve z-hdr 
goals for theil" education. 

[] THANK YOU! 





"I initially thought that I would have to know everything about the 
subject matter to be a good tutor... But I have since realized that I 
just have to model good student behaviors. Letting the tutee know 
how I would deal with a problem if I were in the class allows them 
to see and find new ways to interact with the class and the 
inIbrmation provided. This ultimately leads them to be better 
students and independent learners. I also see that the answer isn’t.. 
the most important point in our sessions. It is the process that gets 
us to the answer that is more important. So I see now that being a 
tutor doesn’t mean you are supposed to be an expert in the subject, 
but just a good student of the subject." Put the Pencil Down 



[] Working under a critical eye 

[] Expectations 

[] Working with a unique 
population 

[] Open communication and 
honesty with Academic 
Counselor and Tutor 
Coordinator 

[] How are you different 
from a subject tutor? 

[] Help staff monitor and 
move students through 
their academic 
objectives 



[] Responsibilities, pressures, 
motivations, and constraints 





Athletic Responsibilities 

[] Travel and practice 

[] Strength & conditioning 

[] Watching film 

[] Team meetings 

[] ]Injury rehab 

[] Team success & ti~ilure 

[] ’Off season’ is not time off 

[] Retaining scholaaship status 

Academic Responsibilities 

[] Class, studying, tutoring 

[] Relationships with protkssors 

[] Course& major selection 

[] Eligibility, 

[] Measuring up 

Life Respon siN1 ities 

[] Community service 

[] Professional development 

[] Expectations of family & 
friends 

[] Creating a "social" life at 
college 





"Where on the spectrum is your student. 

[] Academically At-Risk 

[] Underprepared for rigor of 
UNC 

[] First-Generation students 

[] Academic Probation 

[] Freshmen 

[] Motivation issues 

[] Students with Learning Disabilities 

[] Previously diagnosed and needing 
continued structured support 

[] Newqy diagnosed and needing more 
directed support and skill instruction 





Speak with the Tutor Coordinator [] 
and/or Academic Counselor: 

[] No question or concern too 
minor 

[] No problem too big 

[] Share your ideas & strengths 

ASPSA "in house" resources: 

[] Textbooks & approved 
worksh eets 

[] ~reaching resources such as 
books and videos 

[] Flashcards & re~Tiew games 

[] Just ask: [] 

[] Document camera or 
projector 

[] SmartBoard 

[] Mobile white board or office 
supplies 

Haa~dou~s and SAIO\I site: 

[] Academic skill development 
~vorksheets & tutorials 

[] Recognizing and supporting 
learning s@es & disabilities 



~ Be Prepared [] Know Th~s Student-Aflflete 
[] ~tbre your session, look 

over what the student has 
on the horizon 

[] Anticipate where the 
student sho.ld be moving 
toward 

There is much at play beneath 
d~eir surface---psychological, 
academic, and social needs & 
stressors 

Set the Agenda [] 
[] Student led goal sheet 
[] Knowing your student and 

your knowledge of college 
academics, what skills/tactics 
will the student need to have in 
play this week? 

-Wrap Up On a Positive Note 

[] Assess progress toward session 
goals 

[] Celebrate small victories 

[] iMake a plan tbr moving 
forward 

INTRODUCE GOAL SHEET 

It is important to set up a regular routine with your student - spend time on the "little things" 

such as time management 

Organization 

checking email 

blackboard 

From there, with the student use the goal sheet to graphically frame the direction that the session will take - as Marcia 

Toms spoke to yesterday, the student needs to define the goals and direction. Remember that this relationship, the LA- 

SA relationship, may be very new to the student, or they may lack confidence at first. This is where your expertise comes 

in- 



[] Typical sessions 

[] Initial meeting 

[] W~eekly meetings 

[] Trouble-Shooting 

[] Apathetic 

[] Unprepared 

[] Personalities 

[] Discouraged 



[] Have student bookmark 
Survey Monkey 

[] Include sport schedule 
in semester planning 



Explain your role to the student 

[] They will want to know why 
they are there 

[] They will want to iknow what 
you can do for them 

[] Put fbremost a~e ultimate 
goal of a successfhl, 
independent learner 

Beg~ to get a sense of your 
own approach to the process 

Get a conversation going 

[] How your strengths & 
experience might be able 
to help them. 

[] What have flaeir 
experiences been? 

Ha~,e the student begin to state 
some goals 

[] Get d~e student excited about 
d~e opportunities ahead 

[] Begin to tind your direction 
and purpose 



The ultimate end goal for one [] 
student m~7 be that she/he 
completes all her/his reading for a 
particular class, but remember all 
the small lessons that nmst taJce 
place b@re that goal is a reality: 

[] Bringing book to sessions 

[] Ushag the glossary; chapter [] 

summaries, etc. 

[] How to effectively highlight 

[] How" to decipher difficult 
materiN 

Have big goals in mind, but 
remember that success is 
achieved through small, 
incremental steps over the long 
haul. 

Remember, your overall mental 
"to do list" for guiding this 
student to beco~rfing a successful 
independent learner is not 
accomplished in one session, 
one month., or often times, one 
semester. 

Two points to highlight: 

don’t be afraid to take baby-steps 

It is OK to work through the assignment with them such as reading, making review materials, quizzing, discussing the 

material. 

Together walk through what the assignments are 

What are the most pressing assignments? 

What skills or tasks would you anticipate this activity requiring? 

Ask the student what their plan is - do you sense any "holes’ in their plan? [there may not be any holes which is fantastic!] 

Ask lots of questions, the best being, "why" or "show me" 

Allow the student time to work independently but be careful that they are not ducking something else. 





[] Unprepared [] Apatl~etic 

[] Lacks needed materials [] Only attends to academics 

[] Didn’t meet goals or lost inside ti~e classroom or tutor 

sheet sessions 

[] Puts at¢lz~t~e identity first 

[] Personalities [] Increased Effort but Little Gain 

[] Stubborn or willful 

[] Disruptive 

[] Defeatist 

LA must be able to think quickly and clearly, remain patient and calm, be creative, and always hold onto their sense of 

humor and purpose 



Our mission is to provide students with the 
opportunity to develop the sldlls necessary to succeed 
in college within a productive learning environment 
where these students feel that they can trust you - let 
themselves reveal to you their vulnerabilities. An 
environment where you can teach and support them. 
We seek to support the students as they achieve z-hdr 
goals for theil" education. 

This may sound strange to say, but I am so excited for all of you. Even for the returning staff, each semester this work 

brings something new, something challenging or thoughtful, something exciting. 

Good sessions inspire you and feed your drive to do this job well. 

And even better, disappointing sessions do the same thing - make us work even harder to increase our understanding 

and skill. 

Our department is here to support the SA through a collaborative process to become successful, independent learners. 

Your role has a special gift because not only will you be promoting their growth as students, but as future graduates of 

UNC. 

Thank you, and welcome to the program! 



Staffondut at Pone Box for OI m icS ortsStudy_Table 
Sun: Spencer 
Mon: Beth Lyons 
T/TH: Brent 
Wed: Kym 

Staff on duty at Kenan Football Center for Football Study Table 
Sun--rotating 
Mon: Amy 
T/TH: Beth 
Wed: Jaimie 

Spencer Welborn Brent Blanton Kym Orr 

Robert Mercer Director 

Jenn Townsend Associate Director, jtownsend@uncaa, unc.edu 

Men’s Basketball, Women’s Swimming, Softball 

Beth Bridqer Associate Director/Learning Specialist, bridgerb@uncaa.unc.edu 

Football 

Brent Blanton Associate Director, blanton@uncaa, unc. edu 

Women’s Basketball, Baseball, Women’s Soccer, Field Hockey, Women’s 
Tennis 

Tony Yount Academic Counselor, tonyyount@uncaao unc.edu 

Women’s Golf, Women’s Lacrosse, Volleyball, Gymnastics 

Spencer Welborn Academic Counselor, wellborn@uncaa, unc. edu 

Men’s Lacrosse, Wrestling, Men’s Soccer, Men’s Swimming, Men’s Golf 

Kym Orr Academic Counselor, knorr@uncaa.unc.edu 

Men’s and Women’s Track & Field and Cross Country, Men’s Soccer, 
Gymnastics, Men’s Tennis, Rowing, Fencing 

Jaimie Lee Academic Counselor, jaimielee@uncaa.unc.edu 



Football 

Tia Overstreet Academic Counselor, overstre@uncaa.unc.edu 

Football 

Dr. Jan Boxill Academic Counselor, jmboxill@uncaa, unc.edu 

Women’s Basketball 

Beth Lyons Learning Specialist, Olympic Sports, emlyons@uncaa.unc.edu 

Women’s Gymnastics 

Amy Kleissler Mentor Coordinator, kleissle@uncaa.unc.edu 

Footballl 

Nate Yarborouqh    Office Manager, yarborough@uncaa.unc.edu 



Study Table Monitor Duties 

Tutors will arrive at 6:50pm 

Student-Athletes will arrive at 7:00pm 

Student-Athletes should leave between 9 and :10pm--session "end" at the "say" of the tutor that all 

work is completed and mastery of skills is complete. You are done at 9pm. 

SPECIFIC DUTIES: 

1. Open front and middle outside entrance doors by 630pm! 

2. Open hallway doors to Academic Center and Study Rooms A, B, & C. 

3. Turn on all lights 

4. Open Staff Work Room 

5. Get red folder from "Football Study Table" Mailbox, check for announcements, follow ups, handouts 

6. Turn on Copy Machine 

7. Make sure Staff Work Room computer is on 

8. Open Computer Lab 

9. Check in with tutors (213A) --do they need anything (supplies?), any concerns/questions/problems? 

Were there any reminders for them in the folder? 

:10. Direct students to tutor rooms 

11. At approximately 7:05, go room to room and check attendance. S~uden~s will NOT mee~ as a g~oupi 

w he n ~hey come t o~heb u il din g i ~hey will go d i~ectly~o ~hei~ S e ssio n/d e signa~ e d ~oom s 

:12. While checking attendance, please pass along any messages/paperwork left for the students in the 

folder from the mailbox. 

:13. Put folder back in Football Study Table mailbox 

:14. Circulate around the building "as needed" to make sure things are running smoothly (approx every 30 

min) 

:15. After sessions conclude: 

a. Make sure students leave room neat and in order 

b. Turn off computer in Staff Work Room 

c. Turn off copy machine in Staff Work Room 

d. Leave red folder in mailbox 

e. Lock Staff Work Room 

f. Lock Computer Lab 

g. Turn off all lights 

h. Lock all doors: inside doors to Academic Center and Study Rooms, and outside doors 

Please either leave a note in red folder or email Beth with a rundown of the evening~** 

i. Problems/issues encountered 

j. Positives/negatives 

k. General comments 

Other Reminders 

¯ Please DO NOT let students make copies themselves 

¯ Remind tutors (and yourself) to STAMP IN and STAMP OUT at beginning and end of each 

session 

¯ Students should ONLY be in their designated session and designated room 

¯ If you see a student "off task"- chatting, internet surfing, etc. check in with him to see what is 

on his academic agenda for the evening. Usuallya gentle reminder like this is all it takes. 



TIMS 

Tutorial and downloading to your personal computer 

Sign in 

Log 

Approving 

htt p ://www. u nc. ed u/fi na n ce/payro I I/ti 

m/t r_st u_te m ps_sta m p. htm I#fu I I 

Click on VIEW ALL--25 MI 

TIPS for TIMS 

1. Don’t forget to stamp in and stamp out. Computers 

are available in the Kenan Football Center on the 5th 
floor and there are 2 computers in the Players 

Lounge 

2. IMPERATIVE to LOG OFF not just X out of the screen. 

3. Approval--once you APPROVE your time card, it is 
over!! All time cards must be approved by NOON on 
FRIDAY of the time period. **IF YOU WORK ON 



SUNDAY, you must approve your timesheet by lOpm 

on SUNDAY. 

4. IF YOU MESS UP 

a. Record it on the TIMS log: next to the sig:n-in 
computer on the 5th floor of KFC. 

i. What the mess up is (forg:ot to punch in, 

forg;ot to punch out, etc) 

ii. Day 

iii. Date 
iv. Correction (Punch out at 9pm) 

5. If you mess up, set it fixed BEFORE you approve the 

time card 

6. Check your email for password expiration notices, if 

password expires, you can’t stamp in/out. 

ARRIVAL 

Kenan Football Center handscan 

Sometimes I get the dreaded "denied" (Never fails that the first thought that goes through my head is, 

wait! Was I j~ired and they forgot to tell me?!" 

Feedback forms 

Goal sheets 

STAFF ON DUTY 

Sunday 



Monday 

Tuesday 

Wednesday 

Thursday 

TiPS for TIMS 

1. Don’t forget to stamp in and stamp out. Computers 

are available in the Kenan Football Center on the 5th 
floor and there are 2 computers in the Players 

Lounge 

2. IMPERATIVE to LOG OFF not just X out of the screen. 

3. Approval--once you APPROVE your time card, it is 
over!! All time cards must be approved by NOON on 
FRIDAY of the time period. **IF YOU WORK ON 
SUNDAY, you must approve your timesheet by 10pro 

on SUNDAY. 

4. IF YOU MESS UP 

a. Record it on the TIMS log next to the sign-in 

computer on the 5th floor of KFC. 

i. What the mess up is (forgot to punch in, 

forgot to punch out, etc) 



ii. Day 

iii. Date 

iv. Correction (Punch out at 9pm) 

5. If you mess up, get it fixed 

time card 

BEFORE you approve the 

6. Check your email for password expiration notices, if 

password expires, you can’t stamp in/out. 



Study Table Monitor Duties 

Tutors will arrive at 6:50pm 

Student-Athletes will arrive at 7:00pm 

Student-Athletes should leave between 9 and :10pm--session "end" at the "say" of the tutor that all 

work is completed and mastery of skills is complete. You are done at 9pm. 

SPECIFIC DUTIES: 

1. Open front and middle outside entrance doors by 630pm! 

2. Open hallway doors to Academic Center and Study Rooms A, B, & C. 

3. Turn on all lights 

4. Open Staff Work Room 

5. Get red folder from "Football Study Table" Mailbox, check for announcements, follow ups, handouts 

6. Turn on Copy Machine 

7. Make sure Staff Work Room computer is on 

8. Open Computer Lab 

9. Check in with tutors (213A) --do they need anything (supplies?), any concerns/questions/problems? 

Were there any reminders for them in the folder? 

:10. Direct students to tutor rooms 

11. At approximately 7:05, go room to room and check attendance. S~uden~s will NOT mee~ as a g~oupi 

w he n ~hey come t o~heb u il din g i ~hey will go d i~ectly~o ~hei~ S e ssio n/d e signa~ e d ~oom s 

:12. While checking attendance, please pass along any messages/paperwork left for the students in the 

folder from the mailbox. 

:13. Put folder back in Football Study Table mailbox 

:14. Circulate around the building "as needed" to make sure things are running smoothly (approx every 30 

min) 

:15. After sessions conclude: 

a. Make sure students leave room neat and in order 

b. Turn off computer in Staff Work Room 

c. Turn off copy machine in Staff Work Room 

d. Leave red folder in mailbox 

e. Lock Staff Work Room 

f. Lock Computer Lab 

g. Turn off all lights 

h. Lock all doors: inside doors to Academic Center and Study Rooms, and outside doors 

Please either leave a note in red folder or email Beth with a rundown of the evening~** 

i. Problems/issues encountered 

j. Positives/negatives 

k. General comments 

Other Reminders 

¯ Please DO NOT let students make copies themselves 

¯ Remind tutors (and yourself) to STAMP IN and STAMP OUT at beginning and end of each 

session 

¯ Students should ONLY be in their designated session and designated room 

¯ If you see a student "off task"- chatting, internet surfing, etc. check in with him to see what is 

on his academic agenda for the evening. Usuallya gentle reminder like this is all it takes. 



GETTING SETTLED - A PRIMER 

{PAGE 

ONYEN 

Once you have met with Tracy Harris, you will get a PID (your university personal ID number). 

Please send this to me as soon as you get it - I need to give it to lames Spurling so that you can be 

entered into the handscan security system for the Kenan Football Center. 

Using your PID you can set up a university email account if you want to, and set up your ONYEN 

(only name you’ll ever need). With your PID in hand, go to this website: 

https://onyen.unc.edu/cgi-bin/unc_id/services 

At the top of the screen you will click on "create and ONYEN." 

TIMS 

In order to sign in and out of TIMS (the university payroll system for recording the hours you work) 

you will need your ONYEN and password. As you saw during training, if for some reason TIMS is 

not working on the computer by the copy machine, please sign in and out on the TIMS log near the 

computer. [I tried re-installing the software, but the computer was still cranky.] Normally the 

student computer in my office is also available for you to use to sign in on. It also has been cranky 

lately, but keep 

If you bring your personal laptop to work with you, you may want to consider downloading the 

TIMS software onto your own computer: https://shareware.unc.edu/ Click on TIM Thinstall. Save 

the icon onto your desktop. 

I found it tough to remember to sign in and out of TIMS, but in order to get paid, you must! Look 

around my office and you will see that I have a note on my computer, my light switch, and even my 

office key, all in an effort to remember to sign in and out! If it will help, ask one of your co-workers 

to be your "TIMS buddy" - remind each other to sign in and out of each shift. 

Every two weeks I will send you a reminder that it is a TIMS approval week. By noon Friday of that 

week, or by 10PM Sunday if you work Sunday nights, please sign into TIMS, check your timecard for 

any inaccuracies, and click "approve." 

ACCESS to KFC 

Once your PID has been entered into the Kenan Football Center handscan system, you can set it up 

on your own. If I am in the office that night, grab me and ask me to help you, or else give a shout-out 

to your fellow learning assistants on-duty and see if one of them can help you. 

It is actually much easier than it seems. Go to the stairwell where you will find a handscan. It will 

prompt you to enter the last 5 digits of your PID. It will then ask you to place, and then remove, 

your palm onto the handscan. There is a diagram of a hand with the sensors that touch each finger. 



{PAGE 

If one of your fingers is not touching the sensors properly, you will see a red light that tells you 
which finger you need to move. I believe that it will askyou to re-place your hand three times as it 

stores the data on you. From here forward, each time you use the handscan it will prompt you to 

enter the last five digits, and place your palm. You will then hear the door lock click, indicating that 

you can now pull open the door. If you don’t hear the click, try removing your hand. Often that is 

what it takes to make it happy! Sometimes I get the dreaded "denied" (Never fails that the first 

thought that goes through my head is, Wait! Was I~’recl and they forgot to tell me?!’~) It usually 

means that the system is temporarily down. When this happens, simply try pulling the door - it is 

often unlocked when the system is down. 

ARRIVAL 

For working in the Pope Box, the monitor or AC staff member on duty will be there when you check 

in and give you your feedback forms for the night. For working at KFC, you will find your feedback 

forms on the counter on the 5th floor near the copy machine/sign-in computer. There will also be a 

display there to let you know where you will be working with your student. Unless otherwise told, 

expect that these room assignments will remain for the remainder of our time in KFC (until the 

beginning of October). If you have any questions, please feel free to ask either the Academic 

Counselor on duty or one of the monitors. 

Staff on duty at Kenan Football Center for Football Stud_g Table 
Sun: rotating 

Mon: ]aimie 
Tues: Tia 
Wed: Wally 
Thur: rotating 

KFC Monitors: 

Sun/Tue/Thur: 

Mon/Wed: 

Allison Agresti and Brooks Parham 

Steve Heesacker ("The Colonel") and Thomas Evins 

Staff on duty at Pope Box for Olympic Sports Study Table 
Sun: Spencer 
Mon: Beth Lyons 

T/TH: Brent 
Wed: Kym 

pencer Welborn Brent Blanton Kym Orr 



FEEDBACK FORMS 

{PAGE } 

Great job so far on your feedback forms! Remember to give details, not simply a statement such as 

"worked on chapter 2." What did you do with chapter 2? What questions or ideas did you work on 

with the student? Problems or success? Plans moving forward? 

GOAL SHEETS 

A new tool we have this semester is the Goal Sheet for all tutoring sessions. This is a new tool for 

students so you will need to spend time setting up this new habit. REMEMBER: this goal sheet is 

discussed together, but the student comes up with the goals, and the student writes down the goals. 

At the end of the session allow a few minutes to re-visit the goal sheet - what progress was made? 

You and the student then discuss plans moving forward. The student takes the goal sheet with 

them. In this way, the student is taking ownership of their own educational goals, and you are 

modeling the steps to independent learning. At the beginning of your next session together, revisit 

the goal sheet to see what progress has been made! 

TIPS for TIMS 

Don’t forget to stamp in and stamp out. Computers are available in the Kenan Football Center on the 5th floor and 

there are 2 computers in the Players Lounge 

IMPERATIVE to LOG OFF not just X out of the screen. 

Approval--once you APPROVE your time card, it is over!! All time cards must be approved by NOON on fRIDAY of 

the time period. **IF YOU WORK ON SUNDAY, you must approve your timesheet by 10pm on SUNDAY. 

IF YOU MESS UP 
Record it on the TIMS log next to the sign-in computer on the 5th floor of KFC. 

What the mess up is (forgot to punch in, forgot to punch out, etc) 

Day 

Date 
Correction (Punch out at 9pm) 

If you mess up, get it fixed BEFORE you approve the time card 

Check your email for password expiration notices, if password expires, you can’t stamp in/out. 



From: 

Sent: 

To: 

Subject: 

"Maitland, Theresa L" <tmaitlan@email.unc.edu> 

Monday, May 9, 2011 11:48 AM 

Billie Shambley <        @gmail.com>; Marcus L Collins <collinsm@email.unc.edu>; 
Christina Perry <cp@unc.edu>; Frank S Kessler <fkessler@email.unc.edu>; Freddie M 
Clark <fred_clark@unc.edu>; Percival Guevarra <guevarra@email.unc.edu>; Harold 
Woodard <harold_woodard@unc.edu>; Jim Kessler <jim_kessler@unc.edu>; Kim Abels 
<kabels@email.unc.edu>; Amy Kleissler <kleissle@uncaa.unc.edu>; Kristen N 
Rademacher <krademacher@unc.edu>; Martha L Keever <Learnctr@email.unc.edu>; 
Michael Highland <michael_highland@unc.edu>; Mary (2. Willingham 
<mwillingham@unc.edu>; Victoria D Behrens <pixie@ad.unc.edu>; Robin (2 Blanton 
<rcb@email.unc.edu>; Tiffany Bailey <tmbailey@email.unc.edu>; Gigi Taylor 
<vgtaylor@ad.unc. edu> 

Read and Write Gold Software 

Hi, 

Great news! I have heard from Greg Neville from IT and starting tomorrow any student who wants to order 
Read and Write Gold can go to their website and order a copy of the software. 

Since Michael is not here this summer we will all want to practice getting familiar with it so we can work with 
students who may have some questions about it. I installed it on Friday and have been playing with it. Pretty 
self explanatory. The training videos are great. 

Maybe we can all support each other if we have any problems figuring anything out. 

The plan is to continue piloting it during second summer session with targeted groups of students (Bridge, 
Covenant, Student Athletes). This will give IT and us a chance to work out the kinks before sharing it campus 
wide in the fall. IT’s website collects the emails of students who order software so we can do an evaluation with 
students who used it at the end of the summer. 

Here is what Greg had to say about how students can get it and get help for the technical aspects; 

Greg’s email: 
Theresa, 

We are ready to go on our end for the "Pilot", below is the URL that you can give to students that want to order 
the software. 

http://software.unc.edu/order 

Currently the products are not visible since the release date is not until tomorrow. 
Once I make it visible tomorrow if you click on "Accessibility" or "Texthelp" you will see Read&Write Gold 
10 for Windows and Read&Write Gold 4 for Mac. 

If students need help with the installation please have them either call 962-HELP or direct them to the Help 
Desk at the Undergraduate Library. 



Theresa E. Laurie Maitland Ph.D. 
Coordinator 
The Learning Center’s 
Academic Success Program for Students 
with LD/ADHD 2109 SASB North, 450 Ridge Road 
CB# 3447 
Chapel Hill, NC 27599-3447 
Phone: 919-962-9350 
Fax: 919-962-7227 
www.unc.edu/asp 

"The pessimist sees difficulty in every opportunity; the optimist sees opportunity in every difficulty." Winston 
Churchill 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Thursday, September 29, 2011 1:21 PM 

Cricket Lane <cricke@uncaa.uuc.edtr~ 

Re: October Carolina CREED Meeting (Out of the ottice) 

I will be out of the office until Tuesday, October 4th. If you have any questions or concerns, please contact Kendra Hancock or Brent Blanton 
Thank you 
Amy 

>>> Cricket Lane 09/29/11 13:20 >>> 

Coaches, 

Please make sure your first years are aware of our second Carolina CREED Meeting on Monday, October 3rd at 7pm on the 3rd floor of the Loudermilk Center. 
Thanks, 
Cricket 

C - Culture 
The Iceberg. The iceberg represents your leadership The 10% above the water is your skill. The 90% belo~v the water is your character It’s what’s below the surface that sinks the ship. 

Thermostat vs. Thermometer People are either thermometers or thermostats. They will merely reflect the climate around them, or they will set it Leaders develop values and principles to hve 
by, and set the pace for others 

Carolina CRF.EI) meetings are mandatory for all :first year student-athletes. Your coaches will receive attendance reports and will receive information to review these sessions with you. If you 
have any questions, contact me or your mentor. 



Fl’om: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Thursday, September 29, 2011 4:36 PM 

Stacey ttarris <sharris@uncaa.unc.edu> 

Re: Fwd: 9/30 - 10/7: Block of Northbouud Bus Lane on S. Columbia St. (Out of the office) 

I will be out of the office until Tuesday, October 4th. If you have any questions or concerns, please contact Kendra Hancock or Brent Blanton 
Thank you 
Amy 

>>> Stacey Harris 09/29/11 16:35 >>> 

>>> "Kane, Claire (Public Safety)" <ckane@psat?~z.unc.edu> 9/29/2011 4:34 PM >>> 

Parking Coordinators please distribute the following information: 

Attention Motorists and Transit Riders: 

Friday, September 30 through Friday, October 7, a 150-yard stretch of the farthest right-hand lane (bus lane) of northbound South Columbia Street will be temporarily closed just north of the 
Manning Drive intersection due to Dental School construction in that area. The bus stop at the Health Science Libraly will remain accessible by transit buses and will continue to be sel-,zed 
throughout the construction period. 

To see a map of the ~ffected area, please click here ( http:i/wva’< ~dps.unc.edu/NewsLinks/DentaiSchoulWeb/SuColLaneClosed pd[~) 

Call the Department of Public Safety at 962-3951 during normal business hours with uther questiuns ur concerns 

Thank yuu, 

The Department of Public Safe~" 



Fl’om: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Thursday, September 29, 2011 7:52 PM 

noueply@unc.edu 

Re: FORMAL NOTICE: PRM Report on Housekeeping Services (Out of the ottice) 

I will be out of the office until Tuesday, October 4th. If you have any questions or concerns, please contact Kendra Hancock or Brent Blanton 
Thank you 
Amy 

>>> "TholT), Holden" <holden thorp@unc edu> 09/29/11 19:41 >>> 

Dear Faculty and Staff: 

Earlier this year, the University contracted with PRM Consulting Group 
to assess the climate and culture in Housekeeping Services. This review 
followed a series of serious allegations of harassment, discrimination 
and unfair treatment in that department. 

We asked PRM to identify experiences that are contributing positively or 
negatively to the culture and climate in Housekeeping Services and to 
conduct one-on-one interviews with employees, managers and other 
leaders 

PR~I’s skilled team spent four months on campus. They conducted more than 
400 interviews, reviewed documentatiun and training materials, and then 
analyzed that information. 

We have now received the final report, and PRM pruvided an overview of 
the repurt tu Huusekeeping Services managers and staff earlier today. As 
expected, the repurt makes it clear that tlousekeeping Services has 
substantial issues that the University must address. Mure impurtantly, 
the report also uffers a host of recummendatiuns and potential action 
items that we can cunsider, un both a shurt- and lung-term basis. 

I am absolutely committed to making things right in Housekeeping 
Services. We have been wurking tu fix these prublems, but those sincere 
attempts have fallen shurt. After reviewing PR[\/r s recummendations and 
talking with seniur Umversity administraturs, we have develuped an 
action plan that incorpurates many uf PRM’s ideas, plus sume additional 
items that will demunstrate the seriuusness with which we take this 
report. Several steps that we will take immediately are uutlined beluw, 
and the complete list uf actiun steps will be posted un the website 
below in the near future We will alsu put in place a structure tu 
develop a longer-term plan guing forward. I am confident that these 
actions will have a posiuve impact un uur employees and the envirumnent 
in Housekeeping Services. 

We currently have a unique oppurtunity tu intruduce change in 
Huusekeeping Services leadership. Fur now, Lea Hult, the interim 
director of Housekeeping Services, ~vill continue in that role. The 
University will irmnediately begin recruiting for a permanent Director of 
Housekeeping Services and expects to hire that person as quickly as 
possible. We will also irmnediately begin recruiting for several vacant 
supervisory positions across the department. These changes will allow us 
to fill these leadership positions with skilled managers who fully 
understand the requirenrents and expectations of leaders in Housekeeping 
S Cl~,,ices. 

In addition, we will itlm~ediately take the following steps, which we 
believe are necessary and appropriate to address the findings of the PRM 
report: 

-- Establish an Advisory Cormnittee composed of a diverse group of 
Housekeeping Sel~,’ices employees from all three shifts, which will 
provide input to Housekeeping management on the progress being made, and 
offer recomnrendations to ensure that value and respect are prominent 
cornerstones of the department’s environment. 
-- Revise work assignment practices to ensure the fairness of pem~anent 
work assignments. 
-- Conduct a study of Housekeeping salary data to determine if 
unacceptable pay discrepancies exist. 
-- Conduct follow-up investigations, as ~varranted, into any activity 
disclosed to PRM that potentially constitutes m~lawful harassruent or 
discrimination, consistent with the PRM confidentiality statement, or 
based on other work environment issues disclosed in the report 
-- Review the recruitment process, including interview protocols, for 
all permanent Housekeeping Sel~Aces positions to ensure recruitments 
comply with University policy and that the individuals hired are the 
best qualified for those positions. 
-- Revise the recruitment and hiring processes for all temporary 
Housekeeping Sel-,zices employees 
-- Supplement the performance management process to allo~v employees to 
provide constructive, developmental f?edback for supervisors and 
management. This effort will begin with a pilot in Housekeeping 
Services. 
-- Develop team-building strategies to address cultural issues in the 



department, provide interpreters in meetings as necessary, and translate 
primary documents/policies into the three secondary languages widely 
found in ttousekeeping Services: Spanish, Burmese and Karen (a dialect of 
Burmese). 
-- Provide and require English as a Second Language (ESL) programs for 
current ttousekeeping Services employees without conversational English 
abili~. 
-- Implement a supervisory development program for al[ Facilities 
Services/Itousekeeping Services supervisors. 

I will work closely with Richard Mann, vice chancellor for finance and 
administration; his successor, Karol Gray; and Brenda Malone, vice 
chancellor for human resources, to ensure this plan is carried out 
successfully and in a tinrely way. Everyone involved knows how committed 
I ara to the success of this project. 

Undertaking this study and report was a voluntary act on the 
University’s part. We took this step because we wanted to get more 
itfformation and data about these reported issues through an impartial 
source. Now we have that irfformation, and the hard work begins. 

Change of this magnitude cannot happen overnight. It will take tinre, 
work and cormnitment to break the cycles of behavior that have developed 
in some areas of Housekeeping Services. We have the opportuni~ to make 
a fresh start in Housekeeping and reaffirra our commitraent to civili~, 
respect and fairness for all. 

To view the report, visit 
htt’0 :/ihr.nnc. edu/facultv-and-staff/l~rm-repo~t/index.htm. We will also 
post translated copies of the report in Burmese, Karen and Spanish as 
soon as possible. 

Sincerely, 

Holden Thorp 

This email is sponsored by: Office of the Chancellor 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Friday, September 30, 2011 3:59 PM 

Stephen Boyd <sboyd@uncaa.unc.edtr"~ 

Re: Cell Phones (Out of the office) 

I will be out of the office until Tuesday, October 4th. If you have any questions or concerns, please contact Kendra Hancock or Brent Blanton 

Thank you 
Amy 

>>> Stephen Boyd 09/30/11 15:58 >>> 

Athletic Department employees that have recently upgraded their cell phone and have NOT returned their old university issued cell phone needs to return these devices to the Business 
Office ASAP. The phones are deemed as state proper~ and needs to be processed via our department to comply ~vith the State of North Carolina MCD (Mobile Con~rnunication Device) 

regulations If there any questions or concerns you may contact me via email or phone. Thanks[ 

Stephen Boyd 
Processing Assistant 
Athletic Business Office 
University of Nolth Carolina 
PO Box 2126 
Chapel Hill, NC 27515 

Phone: 919-962-5225 

Fax: 919-962-0125 

919-962-0667 

www.tarheeIblue.com 



Fl’om: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Friday, September 30, 2011 8:49 PM 

no reply@unc.edu 

Re: FORMAl, NOTICE: Availability of2011 Security Report and Fire Safe~ Report (Out of the office) 

I will be out of the office until Tuesday, October 4th. If you have any questions or concerns, please contact Kendra Hancock or Brent Blanton 
Thank you 
Amy 

>>> "noreply@unc.edu" <noreply@unc edu> 09/30/11 20:29 >>> 

September 30, 2011 

SUBJECT: Availabili~z of Annual Security Report 

The 2011 Annual Security Repolt for The Universi~ of North Carolina at 
Chapel Hill is available online at 

http ://www. dps uric. edu/securitvreporti 

The Security Report includes statistics for the previous three years 
concerning reported crimes that occurred on campus, on certain 
properties owned or controlled by the Universi~z, and on public 
property 
adjacent to the campus The report also includes institutional 
policies 
concermng campus security, including crime reporting procedures, 
sexual 
assault response procedures, and other matters.In the report, you will 
also find information about the University’s drag and alcohol policies, 
and associated disciplinary sanctions; criminal sanctions for violation 
of drug and alcohol laws; information about the health risks of certain 
drugs and alcohol; and available substance abuse treatment options. 

Included with the Security Report is the Fire Safety Report, which 
includes statistics regarding fires that have occurred within campus 
housing over the past three years, m[’ormation about fire safety devices 
installed in each campus housing unit, and information about the 
University’s fire safety policies. 

You can access the report by clicking on the link above, or you may 
obtain a paper copy of the report upon request by contacting the Ol![’lce 
of University Counsel at 962-1219. 

This email is sponsored by: Chancellor 

This email is sponsored by: Office of the Chancellor 



Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Monday, October 3,2011 8:46 AM 

Amy Herman ~a.ischae@uncaa.unc.edu-~ 

Re: Compliance Newsletter - October, 2011 (Out of the oltice) 

I will be out of the office until Tuesday, October 4th. If you have any questions or concerns, please contact Kendra Hancock or Brent Blanton 
Thank you 
Amy 

>>> Amy Herman 10/03/11 08:46 >>> 

All, 

See attached for the October, 2011 edition of the Compliance Newsletter. 

Thanks, 

Amy Herman 
Associate AD for Compliance 

University of Nolth Carolina 

Department of Athletics 

PO Box 2126 

Chapel Hill, NC 27515 

919.962.7853 (office) 

919962.6002 @ax) 

ajschae@uncaa.unc edu 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Monday, October 3, 2011 8:51 AM 

Amy Byrne Kleissler <klei ssle@email.unc.edtr~ 

Re: Reminder: send out TIMS reminder @ Mon Oct 3 9am - 9:30am (Tutors/Mentors) (Out of the office) 

I will be out of the office until Tuesday, October 4th. If you have any questions or concerns, please contact Kendra Hancock or Brent Blanton 
Thank you 
Amy 

>>> Google Calendar <calendar-notification@google.com> 10/03/11 08:50 >>> 

more details D<https://www.google corn/calendar/event? 
action V~EW&eid cHJk~Td~bTBvYnQ4bjR2MG8xcXZw~Tk~1x‘~2hIMiA~‘cMTEwMD1x‘~yMTMwMDAwWiA2dHJmaW~2~Gt~‘~Nik4Z~.b~diI3Z~Bn> 
send out TIMS reminder 
When 

Mon Oct 3 9am D 9:30am Eastern Time 
Calendar 

Tutors/Mentors 
Who 

kleissle@emaihunc.edu- creator 

Invitation l?om GoogIe Calendar<https://www.google.com/calendar/> 

You are receiving this email at the account kleissle@email unc.edu because you set a reminder ~2~r this event on the calendar Tutors/Mentors. 

You can change your reminders :[’or specific events in the event details page in https:i/www.~ooglecom/calendar/. 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Monday, October 3,2011 8:54 AM 

Lee Snyder <1 snyde@uncaa.unc.edu> 

Re: Schedule (Out of the oltice) 

I will be out of the office until Tuesday, October 4th. If you have any questions or concerns, please contact Kendra Hancock or Brent Blanton 
Thank you 
Amy 

>>> Lee Snyder 10/03/11 08:54 >>> 

Attached is this week’s athletic schedule. Go Tar Heels! 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu-- 

Monday, October 3, 2011 4:30 PM 

LanT Gallo ~athgallo@uncaa.unc.edu> 

Re: Seasonal Flu Shot Clinics ~-A REMINDER! ~Out of the office) 

I will be out of the office until Tuesday, October 4th. If you have any questions or concerns, please contact Kendra Hancock or Brent Blanton 
Thank you 
Amy 

>>> Larry Gallo 10/03/11 16:30 >>> 

A RESvflNDER 

PLEASE BE CERTAIN THAT YOU COB’TACT THE APPROPRIATE PERSON AT THE FACILITY YOU INTEND TO GO TO GET YOUR FLU SHOT. THE CONTACT IikTORDL4TION IS 
BELOW 

TO KATHY GRIGGS AND JOD~:, B ARCHLrK ~-~ PLEASE GP, TE \4E A TOTAL NUMBER OF FOLKS THAT HAVE CONTACTED YOLVSIGik]ED UP TO GET A FLU SHOT IN YOUR 
FACILITY I ~VOU~,D LIKE TO FL4~E THIS NLSvlBER BY THE END OF THE YVORK DAY ON THURSDAY. OCTOBER 6TH 

LARRY GALLO, JR. 

Colleagues: 

Once again this year we *vill have two sites/clinics *vithin our Department’s facilities to administer the flu vaccine 

’]?here is no charge for those employees on the State Health Plan (StlP), or for employees who are insured through Blue Cross/Blue Shield (BCB S), Pearce and Pearce, Partners, Aetna, 
Humana Gold, SummaCare, Advantra Freedom, and Medicare Part B You must bring your health plan card and your UNC One Card ]D/valid lD/valid driver’s license to the site. Employees 
not on the listed plans can also get a flu shot by paying twen~-l’lve dollars ($25). 

’]?he seasonal flu vaccine protects against three influenza viruses that research indicates will be most common during the upcoming season. ’]?he 2011-2012 :flu vaccine 
(http://www cdc.~ov/flu/protect/w~ccine) will protect against 2009 Ill N1, and two other influenza viruses: an H3N2 virus and an influenza B virus. The viruses in the vaccine change each 
year based on international supCeillance and scientists’ estimations about which types and strains of viruses will circulate in a given year. About two weeks after vaccination, antibodies that 
provide protection against influenza virus infection develop in the bo@ 

The details are below and the flu shots will be aNninistered on a first come first serve basis. Also, we need a good estimate of the number of our staff members who want to receive a flu 
shot. Therefore, please contact the appropriate person at each site (identified below) to tell them of your desire to recmve a :flu shot. TO THE SUPERVISORS OF OUR INDIVIDUAL WORK 
UNITS ~-- please be certain that you make this opportunity known to all o:[’your employees, especially those who do not have a Department email account. You can poll all the individuals in 
your work unit, and then let the specific individual know the number o:[" folks who would like to get the flu shot (e.g., Oallo calls and tells the in&vidual .-. ":[’rom the staff in our administrative 
offices, we will have a total of 15 people getting the shot"). 

])ate: Thursday, October 13, 2011 

Site 1 ~ Kenan Football Center ~ Fi]ffh Floor -. Recruiting Facility 

9:00 AMto 12:00 Noon 

Please email your intentions to Jodie Barchuk barchuk@uncaa.unc.edu 

Site 2 ~ Ernie Williamson Athletics Center ~ first floor Educational Fotmdation Board Room (entrance is in the nrain foyer to the left of the Carolina Basketball Museum’s main entrance) 

1:00 PM to 4:00 PIvI 

Please email your intentions to Kathy Griggs kgriggs@uncaa.unc.edu 

ALL REQUESTS FOR THE FLU SHOT MUST BE RECEIVED BY EITHER JOD~E OR KATHY BY THL.~RSDAY, OCTOBER 6, 2011 (by 4:30 PM) 

Please be aware that parking at both sites will be a challenge. Therefore, please plan accordingly (car pool, walk, park either across the street from the EWAC or in the Manning Lot, etc.) 

Thank you fi~r your cooperation. I would also like to give special thatfi(s to both Dr. Dan Hooker and Jol-m Covely (L~N’C-CH Department of Environment, Health, and Safety) for their efforts 
and cooperation in making this convenient benefit available to our Department’s Staff. 

Take care, and have a great dayt 

LarlT Gallo, Jr. 
Sr. Associate Director of Athletics 



Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa~unc.edtr~ 

Monday, October 3, 2011 4:47 PM 

Shelley Johnson <shelljo@uncaa.unc.edtr’~ 

Re: Missing: Package ficom NCAA (Out of the office) 

I will be out of the office until Tuesday, October 4th. If you have any questions or concerns, please contact Kendra Hancock or Brent Blanton 

Thank you 
Amy 

>>> Shelley Johnson 10/03/11 16:46 >>> 

Hello all, 

All Points Bulletin - a "Michael" signed for a L’PS delivery on 9/29 for me (Shelley Johnson) from the NCAA. If you are said "Michael" or have the package in ?’our possession, please 

contact me. Thanks for your attention and help. 

Shelley Johnson 
Director, Carolina Leadership Academy 
Loudemailk Center, Kenan Stadium 
CB 3107 



you are invited to attend a very special event 
to say THANK you to our Learning Specialists! 

Specialist Pre-game Event, sponsored by UNCj’ootball 
on November 26th as UNC takes on Duke 

approximately I i/2 - 2 hours before kickoff 
on the 5th floor of the Kenan Football Center 

We will be gathering in one of the suites where a pre-game meal will be 
provided. 

I MUST receive your RSVp ASAP in order for you to be included. It is a truly 
rare event in a truly special facility, so I hope that you can join us. I look 

forward to hearing from you soon. 

We will be able to provide you with one (I) ticket to the game for yourself, plus 
one for a guest. The pre-game event is for staff only. Please let me know if you 

will need a ticket when you RSVp. 

Details to follow once I receive your RSVp 

Amy Kleissler 
kleissle@uncaa.unc.edu 

919-593-3033 



From: 

Sent: 

To: 

Subject: 

Attach: 

Amy Kleissler <kleissle@uncaa.unc.edu; 

Thursday, 11:18 AM 

@earthlink.uet 

RE: tinal exam review ~ssions 

’IF2XTI’.httn 

yes for tonight - rll be here, too. CEC should pump Valium through their soda machines 

Amy Kleissler 
Universi~ of North Carolina at Chapel Hill 
Academic Support Program for Student-Athletes, Football 

Loudelrnilk Center for Excellence 

344 R~dge Rnad, Campus Box 3107 

Chapel Hill, NC 27599 

919-843-8635 o 

c 

kleiss [e@uncaa.unc. edu 

Confidentiality Notice: This e-mail message, including any attachments, is [’or the sole use of intended recipient(s) and may contain confidential and privileged information. Any 
unauthorized review, use, disclosure or distribution is prohibited. If you are not the intended recipient, please contact the sender by reply e-mail and destroy all copies of the original 
message 
>>> "Bill Melega, MEd., NBPTS" ~)earthlink net> 6:53 PM >>> 
Amy - no problem 2,m I still on for tomorrow? If so I can drop my paper wwork off then. 

Melega 

..... Original Message ..... 
From: Amy Kleissler ( mailto:kleissle(hFuncaa.unc.edu ) 
To: Bill Melega @earthlink net ) 
Sent: 1:34:08 PM 
Subject: final exam review sessions 

Good to see you last night! I wanted to let you know that we are canceling the sessions we had scheduled with you for Tuesday, Dec 13 for HIST 
plans. Thank your 
Amy 

I will be in touch soon for the spring 

Amy Kleissler 
University of North Carolina at Chapel Hill 
Academic Support Program for Student-Athletes, Football 

Loudermilk Center for Excellence 

344 Ridge Road, Campus Box 3107 

Chapel Hill, NC 27599 

919-843-8635 o 

kleissle@uncaa.unc, edu 

Cotffidentiali~" Notice: This e-mail message, including any attachments, is for the sole use of intended recipient(s) and may contain confidential and privileged information. Any 
unauthorized review, use, disclosure or distribution is prohibited. If you are not the intended recipient, please contact the sender by reply- e-mail and destroy all copies of the original 
message. 



Fl’om: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Wednesday, February 8, 2012 9:43 AM 

Kendra ttancock <khm~cock@uncaa.unc.edtr~ 

Re: Tutors Parking tonight 

Thanks Kendra I’ve been communicating that to them over the past week steadily so I’m hoping they heed our warnings! 

cheers, 
A 

Sent from my iPad 

On Feb 8, 2012, at 9:35 AM. "Kendra Hancock" <khancock@uncaa.unc.edu> wrote: 

Brent and Am?-, 

You may want to remind the tutors and learning assistants that parking ~vill be a challenge tonight because of the basketball game to plan accordingly. 

Thanks, 
Kendra 

Kendra Hancock 
Academic Support Program for Student-Athletes 
Umversity of North Carolina at Chapel Hill 
(919) 962-9146 
khan cock@uncaa unc.edu 
Ifyuu believe in your dreams, yuu can achieve them! 



From: 

Sent: 

To: 

Subject: 

Attach: 

Amy Kleissler <kleissle@uncaa.unc.edu-- 

Friday, February 17, 2012 8:48 AM 

Eric Stoffregen <estoffregen@chccs.k12.nc.u~ 

Re: Tutor survey 

TEXTI’.httn 

Double check his email in case i am wrong, but my understanding is yes. Thanks for clarifying have a good weekend. 
A 

Sent from my iPad 
A 

On Feb 17, 2012, at 8:44 AM, "Eric StoItYegen <estof~icegen@chccs.k12.nc.us>" <estofIi-egen@chccs kl 2.nc us> wrote: 

> Good morning Amy and happy Friday, 
> 

> I was wondering if the tutor survey (on surveymonkey) Brent sent out earlier this week should be completed at the beginning of each of our sessions? [51 I asked ’ITia, and the other 
monitors, but the?" could not g~ve me a definitive answer. 
> 

> Thanks and have a great weekend. 
> 

> Eric 

> Eric Stoffi’egen 
> Science Instructor 
> Chapel Hill High School 
> estoffregen@chccs.kl 2nc us 
> (919~29-2106 x 1203 
> 

> All mail correspondence to and from the Chapel }{ill- Can-boro 
> City Schools is subject to the North Carolina Public Records 
> Law, which may result in monitoring and disclosure to third 
> parties, including law enforcement. 



Articular System 



Articular System: Joints 

Joints hold bones together 
but permit movement 

Point of contact 

- between 2 bones 

- between cartilage and 
Ariic,utating 

bone 

- between teeth and 
bo n es                           ~,~ Sy’~1OV~i 

Arthro[ogy = study of joints 
ca~i~a~e 

Kinesio[osy = study of 
motion 

Articut~t~n~ 
bone 



Classification of Joints 
Based on the presence/absence of a s~/novial (joint) 
cavity/and type of connecting tissue. 
Structural classification of joints are: 
- Fibrous 

- Cartilaginous 

- Synovia[ 

Functional classification based upon movement: 
-Immovable : synarthrosis 

- Slightly movable : amphiarthrosis 

- Freely movable : diarthrosis 



Fibrous Joints 
Lack a synovia{ cavity 

Bones he{d c{ose{y to~ether 
by fibrous connective tissue 

Litt{e or no movement 
(syn.arthroses or 
amphiarthroses) 

3 structura{ types 
- Sutures 
- Syndesmoses 
- Gomphoses 



Fibrous Joints: Sutures 
Thin layer of dense fibrous 
connective tissue unites 
bones of the skull 

Immovable (synarthrosis) 

If fuse completely in adults 
becomes a synostosis (i.e. 
frontal bone) 



Fibrous Joints: Syndesmosis 

Bones united by ligament 

Slightly movable (amphiarthrosis) 
Example" Anterior tibiofibu[ar ligament and Interosseous 
membrane 



Fibrous Joints: Gomphosis 

Periodontal 
!igamer~t 
(membrane) 

Root of 
[ooth 

(c} Gompho~is between ~ooth 

¯ Lisament holds cone-shaped peg in bony socket 
° Immovable (synarthrosis) 
° Example" Teeth in alveolar processes 



Cartitasinous Joints 

Lacks a synovia[ cavity 

Allows little or no movement 

Bones tightly connected by hyaline cartilage or 
fibrocarti[a~e 

2 types 

- Synchondroses 

- Symphyses 



Card[as~nous Joints: Synchondros~s 

Connectin8 material is hyatine carti[ase 
Immovabte (synarthrosis) 
Exampte: Epiphyseat prate (srowin8 bones) 
between ribs and sternum 

or joints 



Symphys~s 

Fibrocarti[a~e is 
connectin~l material 

Slishtly movable 
(amphiarthroses) 

Example:lntervertebra[ 
discs and pubic symphysis 

(b} Symphysis 



Genera[ Structure: 
1. Joint cavity 

¯ Separates articulating 
bones 

2. Articular cartilage 
o Reduces friction 
o Absorbs shock 

® Articular capsule 
Synovia[ membrane 

¯ Secretes synovia[ fluid 
containing slippery 
hya[uronic acid 

¯ Brings nutrients to 
articular cartilage 

Fibrous capsule 
° Provides stability 

Synovia[ Joints 

fluid) 

Fron~a~ 



® 

o 

o 

o 

Synovia[ fluid 
Separates articulating 
bones 
Joint lubrication 
Shock absorption 
Supply oxygen and 
nutrient to articular 
cartilage 

Accessory ligaments 
and discs 

Extracapsu[ar ligament 
Thickenings of fibrous 
capsule 

Intracapsu[ar ligament 
Inside the articular 
capsule 

Synovia[ Joints 

Fronta~ 



® Articular Discs 
(menisci) 

Subdivide the synovia~ 
cavity to aKow 

separate movements 

AKow Z bones of 
different shape to fit 
tightly 

Increase joint stability 

Synovia[ Joints 



Synov a[ Joint: Articular Capsule 

The articular capsule surrounds a diarthrosis, 
encloses the synovia[ cavity, and unites the 
articu[atin~l bones. 
The articular capsule is composed of two layers: 
- Outer fibrous capsule (which may contain ligaments) 

- Inner synovial membrane (which secretes a lubricating 
and joint-nourishing synovia[ fluid) 

The flexibility of the fibrous capsule permits 
considerable movement at a joint, whereas its ~Ireat 
tensile stren~Ith helps prevent bones from dis[ocatin~l. 
Other capsule features include ligaments and 
articular fat pads. 



Exampte of Synovia[ 

Artic~ 

Joint 
ANTERIOP 

Joint space is synovia[ joint cavity 

Articular cartilage covering ends of bones 

Articular capsule 



Bursae and Tendon Sheaths 
Bursae 
- Fluid-filled sac[iRe extensions of the joint capsule 

- Reduce friction between movin~l structures 
¯ skin rubs over bone 
¯ tendon rubs over bone 
¯ Lisament rubs over bone 

Tendon sheaths 
- Tube-like bursae that wrap around tendons at wrist 

and ankle where many tendons come to.~lether in a 
confined space 

Bursitis 
- Chronic inflammation of a bursa 



Nerve and rood Suppty 

Joint capsule and ligaments contain pain 
fibers and sensory receptors 
Blood supply to the structures of a joint are 
branches from nearby structures 
- Supply nutrients to at[ joint tissues except the 

articular cartilage which is supplied j~rom the 
synovial ~luid 



Common Joint Injuries 
Sprain: 
- Injury to the ligament/joint capsule 
- Twisting of joint that stretches or tears ligaments 
- Example: Ankle sprain 

Strain: 
- Injury to the muscle/tendon 
- Example: hamstring strain 

Dislocation 
- Bones are forces out of their normal positions at joint 
- Example: Shoulder dislocation 

Cartilage damage 
- Tearing of the cartilage 
- Example: Meniscus tear 



Types of Synovia[ Joints 

Planar joints 

Hinge joints 

Pivot joints 

Condyloid joints 

Saddle joints 

Bail-and-socket joints 

All types oj~ synovial joints are J~unctionally 
classified as diarthroses 



Planar Joint 
Bone surfaces are fiat or 
stightty curved 
Side to side movement onty 
Rotation prevented by 
[igaments 
Examptes: 

- Intercarpa[ or intertarsa[ 
joints 

- Sternoc[avicu[ar joint 
- Vertebrocosta[ joints 



Hinge Joint 
Convex surface of one bones fits 
into concave surface of 2nd bone 

Uniaxia[ [iRe a door hinge 

Examples: 

- Knee, elbow, ankle, IP joints 

Movements produced 

- Flexion = decreasing the joint 
angle 

- Extension = increasing the angle 

- Hyperextension = opening the 
joint beyond the anatomical 
position 



Pivot Joint 

C1 

02 

C3 

Rounded surface of bone 
articulates with ring formed by 
2nd bone [z ligament 

Monoaxia[ since it allows only 
rotation around longitudinal axis 

Examples: 

- Proximal radiou[nar joint 

¯ supination 
° pronation 

- At[anto-axia[ joint 

¯ turning head side to side 
~no~ 



Condytoid or Ettipsoidat Joint 

¯ Ovat-shaped projection fits into ova[ depression 
¯ Biaxiat = flex/extend or abduct/adduct is possibte 
¯ Examptes: 

,;~ - wrist and metacarpophatangea[ joints for digits 2 to 5 



Saddle Joint 

One bone saddled-shaped; other bone fits as a person would 
sitting in that saddle 

Biaxia[ 

- Circumduction allows tip of thumb travel in circle 

- Opposition allows tip of thumb to touch tip of other 
fingers 

[xampte: 

i~- trapezium of carpus and metacarpal of the thumb 



Bail and Socket Joint 

Bail fitting into a cuplike 
depression 

Mu[tiaxia[ 

- Flexion/extension 

- Abduction/adduction 

- Rotation 

Examples (only two!) 

- Shoulder joint 

- Hip joint 



Selected Joints of The Body 

Temporomandibu[ar Joint (TMJ) 

Shoulder joint (g[enohumera[) 
-Acromioc[avicular joint (AC Joint) 

-Sternoc[avicu[ar joint (SC Joint) 

Elbow joint 

Hip Joint 

Knee Joint 



Temporomandibutar Joint (TMJ) 
¯ Combined hinge and ptanar joint 

. Formed by the: 
- Condytar process of the mandibte 

- Mandibutar fossa and articutar tubercle of temporat bone 

¯ Movements inctude opening and dosing and protraction 
and retraction of the jaw. 

. Onty moveabte joint of at[ skutt joints 

. When distocation occurs, the mouth remains open. 



LATE~IAL 
LIGAMENT 

lateral 

medial 

Temporomandibutar 
Joint 

Synovia[ joint 

Articular disc 

G[iding above disc 

Hinge below disc 

Movements 
- depression 

- e[evation 

- protraction 

- retraction 



Shoulder Joint 
¯ Bail-and-socket joint formed by the head of the 

humerus and the g[enoid cavity of the scapula 
¯ Movements: 

- Flexion/extension 

- Abduction/adduct~on 

- Medial/lateral rotation 

- Circumduction 

° This joint shows extreme freedom of movement at the 
expense of stability. 

° Rotator cuff injury and dislocation (GH) or separated 
(AC) shoulder are common injuries to this joint. 



0 

Shoulder 
Joint 

Head of humerus 
and g[enoid 
cavity of scapula 

Bail and socket 

A[[ types of 
movement 



G[enohumera[ (Shoulder) Joint 

Articular capsule from g[enoid cavity to anatomical neck 

G[eno~d [abrum deepens socket 

Many nearby bursa (subacrom~a[) 



Supporting Structures at Shoulder: 
AC Joint 

Associated tigaments strengthen joint capsute 

Transverse humerat tigament hotds biceps tendon in 
ptace 



Rotator Cuff Muscles 
SU:r~ER~OR 

Attach humerus to sc~pu[~ 
Encircle the ~oint supportin~ ~he c~psu~e 
Hold he~d of humerus in socket 



Elbow Joint: Humerou[nar Joint 

Hinge joint formed by the trochtea of the 
humerus, the trochtear notch of the utna, and 
the head of the radius. 

Movements at this joint are flexion and 
extension of the forearm. 

Common pathotogies: 
- Tennis etbow (tatera[ epicondytitis) 

- Gotfer’s etbow (media[ epicondytitis) 

- Distocation of the radia[ head (common in youth) 



Articular Capsule of the 

lateral view 

Elbow Joint 

media[ view 

Radial annular ligament hold head of radius in place 

Co[[atera[ [igaments maintain integrity of joint 



Etbow Distocation 



Radial Dislocation 

R:adius (d~sbca~ed) 



Wrist Joints 
Bony At.t.a~lunen~.~ of_Mu.~:le.~ of Forearm 

Distat radioutnar joint 
- pivot 

- Supination/pronation 

Radiocarpat joint 
- condytoid/ettipsoida[ 

- Ftexion/extension 

- Abduction/adduction 

- Circumduction 



Hand Joints 
Intercarpa[ joints 
- G[~ding 

Carpometacarpa[ (CMC) 
- G[~din8 

¯ Metacarpopha[ansea[ (MCP) 
- Condyloid 

- "knuckles" 

- F[exionlextension 

- abductlonladduction 

¯ Interpha[angea[ (IP) 
- ~nse 
- Flexion/extension 



Wrist ~t Hand Joints 
Stability provided by [isaments 

Extrinsic [isaments: attach between carpal 
bones ~t radius or metacarpals 
- Ulnar co[lateral [i~lament 

- Radial co[lateral ligament 

Intrinsic [isaments: orisinate and insert on the 
carpal/metacarpal bones 
- Ulnar and radial co[lateral ligaments of the MCP, PIP, 

and DIP joints 



,adia[ Co[lateral 
Ligaments of Wrist 

Flexor Retinaculum Removed - Palmar View 

Lisament 

Space (of 

¯ Attaches from 
the radiat stytoid 
process to the 
scaphoid bone 
and a portion of 

~    the trapezium 
)i ulnads tendon 

bone 
Lunate bone (covered by, ligarr, err0 ,igom..~    ° Limits excessive 

utnar deviation 

"" Hamulu$ of hamate bone 



Ulnar Co[lateral 
Ligaments of Wrist 

Flexor P~etinaculum Removed - Palmar View 

Ligament 

¯ Attaches from 
Interosseous the u[nar sty{old 

process to the 
triquetra{ bone 
and the pisifoFm 
form 

Ulnar oollmer~l ligamer~t 

’pi ulnari~ tand,:,l~’out’ L~m~ts excessive 
u(Cral bone 

radial deviation l~n~e bone (oovered bg ligame~) 

~ Harr, ulum of hamal:e bone 

~"~’-- Palmar m~aoarpal ligaments 



Ftexor Retinacutum 
Ligaments of Wrist 

Carpal "Funnel - Palmar View 

/ 

profundus tendons 

Atso referred to as 
the transverse 
carpal ligament 

Attaches from the 
hook of hamate and 
pisiform (mediatty) 
to the tuber�re of 
the trapezium and 
tuberosity of the 
scaphoid (tateratty) 

Forms the roof of 
the carpat runner 



Carpal Tunnel 
Located on anterior 
surface of wrist 

Contents of tunne[ 
are contained by 
the flexor 
retinacu[um 

Anatomical 
structures of the 
carpal tunnel: 
- Median nerve 

- Finger flexors 

- Flexor po[[icis [ongus 



Hip Joint 
3 major areas: 
-Hip joint proper 

¯ Head of femur in acetabu[um 

- Sacroiliac joint 

- Symphysis pubis 
¯ Junction between pubic bones 



Hip Joint Proper 
o This bail-and-socket joint is formed by the head of the 

femur and the acetabu[um of the hip bone. 

o Sacrifices mobility for stability 
° Movements at this joint include: 

- Flexion/extension 

- Abduction/adduction 

- Circumduction 

- Media[ and lateral rotation of the thigh 

° This is an extremely stable joint due to the bones 
making up the joint and the ligaments and muscles. 



Hip Joint 

Head of femur and 
acetabutum of hip 
bone 
Bait and socket type of 
joint 
Art types of movement 
possibte 



Hip Joint Structures 

CAPSULE 

¯ Acetabu[ar [abrum 
¯ Lisament of the head of the femur 

i~" Articutar capsute 



HiD Joint Capsule 

::::::::::::::::::::::: 

::::::::::::::::::::::::::::: 

¯ Dense, strong capsule reinforced by ligaments 
-I[iofemora[ ligament 

- Ischiofemora[ ligament 

,~- Pubofemora[ ligament 



Hip Joint Ligaments 
¯ Itiofemora[ tigament: 

- One of stronsest tisaments in the body 

- From the AIIS to intertrochanteric fine 
- Prevents hyperextension 

¯ Pubofemorat tisament: 
- Pubic portion of acetabutar rim to neck of femur 

- Prevents excessive abduction 
¯ Ischiofemorat tisament: 

- Ischiat portion of acetabutar rim to neck of femur 

- Prevents hyperextension 

- Weakest of the three hip proper tisaments 

LL three limit media[ rotation of the hip*** 



Sacroiliac (SI) Joint 
Synovia[ (8[idins) 
Stability: 
- Ligaments 

¯ Anterior Sacroiliac 
¯ Posterior Sacroiliac 
¯ Sacrotuberous 
¯ Sascrosp~nous (Isch~a[ spine) 

¯ itiotumbar 

Movements: 
- Very limited but does occur! 

- Mostty 8tidin8 



Bones and Ligaments of Pelvis 

P o ste~ior View 

Po~erior (dor~al) 

lliolumbar ligamen 

perior iliao spine 

Gre~er soimio foremen 

Deep po~enor ~aorO¢ooo~’geal ligament 

Tendon of long head of bioep~ femod~ 



Bones and Ligamerd.s ofPelvis 

lip of ili~o cre~ 

Tubercle of ilia¢ ore~, 

Intermediate line of iliao 

Internal lip of iliao 

~edorinfedoriliac 

~rcu~te line 

,’P~’~terior longitudina! ligament 

pn:,montcrF 

ygeal 

ligament_< 

gament 

\Le-<ser sciatic foramen 

Iliopubic eminence/ 

Supedor pubic ramus--~ 

/ 
Pec’ten pubis (pecCineal line) .... 

"~’~ Pubic tube role 

\Ir, fedor pubic 

Obturator foremen 



Symphys s 

Cartilaginous - symphysis 

- Fibrocarti[aginous disc 

Stability: 

- Ligaments: 

¯ Superior pubic 

- Between pubic cresl 
° Arcuate pubic 

- Between inferior 
pubic rami 



Knee Joints 

Movements at this joint include flexion, 
extension, slight media[ rotation, and lateral 
rotation of the leg in a flexed position. 
Some common injuries are rupture of the 
media[ co[lateral ligament and a dislocation of 
the knee (the [aLter is not so common). 

This is the largest and most complex joint of 
the body and consists of three joints: 
- Tibiofemora[ ("true knee joint") 

- Pate[[ofemora[ 

- Proximal tibiofibu[ar 



Tibiofemora[ Joint 

iiiiii 

FibL~la 

TIB AL 

UGAMEN? 

Gliding joint between 
patella and femur 

Flexion, extension, and 
slight rotation of tibia 
on femur when knee is 
flexed 



Tibiofemorat Joint 

0 

0 

0 

Articutar capsute 
- mostty tiSs 8: tendons 

Laterat & mediat 
menisci = articutar 
discs 
Many bursae 
Vutnerabte joint 
Knee injuries damase 
tisaments & tendons 
since bones do not fit 
tosether wett 



External Views of Knee Joint 

Patella is part of joint capsule anteriorly 

Rest of articular capsule is extracapsular ligaments 

- Fibular (lateral) and tibial (medial) collateral ligaments 



Intracapsu[ar 

COLLATERAL 
LIGAMENT 

Structures of Knee 
¯ Nedia[ meniscus POSTERIOR 

osuCt~.Is: _ ~ - v ~¢shane4 

(PC[.} fi b roca rti [age 

Med~a~ co~dyt~-~ " katera[ meniscus 

MED A.. -- nearty circular 
¯ Posterior crudate 

TRANSVERSE tigament ~UGAMENT 

¯ Anterior cruciate 

TIBIA[_ 
C:OLLATERAL 
LIGAMENT 



Menisci 
¯ Fibrocartita~linous discs: 

- Shock absorbers 

- Provide stabitity 

- Compensate for tack of ~eometric congruity 

- Move with tibia in ftex/ext; with femur in rotation 

¯ Two at "knee joint" 

- Mediat meniscus 
¯ "C-shaped" 
¯ Stip from MCL 

- Latera[ meniscus 
¯ Near[y circutar 



Media[ and Lateral Menisci 



Pate[[ofemora[ 

Synovia[- saddle 
joint 

-Runs in 8roove 
between femora[ 
condyles 

Main movement: 
~[idin~ 

Provides increased 
putt for quadriceps 
musculature 



Pate[[ofemora[ Dysfunction 
"Runner’s / Jumper’s I~nee" 

Pate[Jar tracking / Pate[Jar Stress Syndrome 

-Weakness of media[ musculature 

-Excessive pu[[ of lateral musculature 

-Excessive tension in lateral stabilizing elements 
. Lateral retinacu[um 

o I[iotibia[ band 



Proximat Tibiofibutar Joint 

Synoviat vs. fibrous 

-Ptane or gtiding vs. 
syndesmosis 

Anterior View 



Trauma to the knee 
Anterior cruciate ~i~ament (ACL) ruptures are 
common 
- Females > ma~es 

Media~ co~atera~ ~i~ament (MCL)occur more 
frequently 

Media~ menisca~ tears occur more often than 
~atera~ 

The unhappy triad: 
- Injury to a~ three of these structures (ACL, MCL~ 

Med. Meniscus) 



Ankle Re~ion Joints 
2 Main Areas: 
- Ta[ocrura[ Joint - "ankle" 

¯ Talus, Fibula, Tibia 
- Distal Tibiofibu[ar Joint 



Ta[ocrura[ Joint 
"True Ankle Joint" 
Synovia[- hinge 
- Talus s~ts ~n mortise (distal t~b-fib) 



Talus: 
¯ Wide anterior 

¯ Sits in mortise when in 
neutral/dorsi flexion 

¯ Narrow posterior 
¯ Sits in mortise when 
in plantar flexion 



Ta[ocrura[ Joint 
Stability 

- Media[ Ligaments 

¯ Deltoid 

- Ant/Post 
tibiota[ar 

- Tibioca[canea[ 

- Tibionavicu[ar 
¯ Thicker & 

stronger than 
lateral ligaments 

- Muscular support 

Stability 

- Lateral Ligaments 

¯ Anterior Ta[ofibu[ar 
(ATF) 

¯ Ca[caneofibu[ar (CF) 
¯ Posterior Tatofibu[ar 

(PTF) 

- Muscular support 



talocalcaneal ligament 

Posterior process of talus 

(~chilles) 
:endon 

:out) 

Tube ~ of fi~"~ 
~b a s anterior tendon 

meta[aBal bone Tibialis po~erior tendon 

Plantar caIcaneonavicular (spring) ligament 



Lateral 

I:ibiofibuiar 
ligament 

Poste~or 
tibiofibul~r 

Superior 
peroneal 
rc-4inaoulum 

Posterior talofibular ligament (a 
oomponent of the lateral collateral 

Calcaneofibular ligamerr~ (a oomponent 
/if the lateraloollateral          ligament) 

A~terior ta[ofibu[ar ligament (a 

of the lateral collateral 

Dorsal talona~doular ligament 

Calcaneona~dcular part of bifup~-ate ligamerr~ 

Calcaneoouboid part of bifuroate ligament 

Dorsal ouboideonavioular ligamerr~ 

Dorsal ouneona~dcular ligaments 

~ Dorsa~ intep.-.uneifonT~ ligaments 

Dorsal taraornetatarsal ligaments 

/ 
Lateral talooaloaneal ligament 

Long 

Peroneus Iongus tendon 

Peroneus bre’,xis tendor 

Dorsal metatarsal lig 

Dorsal ouneocuboid ligament 

Cuboid bone 

Dorsal oaloaneocuboid ligament 



Tatocrurat Movement 

¯ Ptantarftexion 

¯ Dorsiftexion 

NOT INVERSION -EVERSION 



Distal Tibiofibu[ar Joint 

Fibrous - syndesmosis 

Stability: 
- Ligaments 

¯ Anterior Tibiofibu[ar Ligament 

¯ Posterior Tibiofibu[ar Ligament 

-Strong interosseous membrane 



Lateral 

I:ibiofibuiar 
ligament 

Poste~or 
tibiofibular 

Supeffor 
peroneal 
retinaoulum 

/ Posterior talofibular ligament (a 
oomponent of the lateral collateral 

Calcaneofibular ligamerr~ (a oomponent 
/~nf the lateral collateral ligament) 

/ Ac~tedor taiofibular ligament (a 
/oomponent of the lateral collateral 

Interosseous talooaloaneal ligament 

Dorsal talona~doular ligament 

Calcaneona~dcular part of bifun~-ate ligamerr~ 

Calcaneoouboid part of bifuroate ligament 

Dorsal ouboideonavioular ligamerr~ 

Dorsal ouneonaxdoular ligaments 

/ Dorsal inten.-.uneifonT~ ligaments 

Dorsal taraornetatarsal ligaments 

/ 
Lateral talooaloaneal ligament 

Long 

i°eroneus Iongus tendon 

Peroneus bre’,xis tendor 

Dorsal metatarsal lig 

Dorsal ouneocuboid ligament 

Cuboid bone 

Dorsal oaloaneocuboid ligament 



Other "Foot" Joints 
Subtatar: inversion/eversion (see below) 

Tarsometatarsa[: gliding 

Intertarsa[: gliding 

Metatarsophatangea[: ellipsoid (sup-pro) 

Interpha[angea[: flexion - extension 
- Toes 2-5: proximal & distal 



Ankle Injuries 
Sprains 
- Most common injuries in 

sports setting 
- Lateral (plantar 

flexion/inversion) more 
common than media[ 
(eversion) 

¯ Longer lateral 
ma[[eo[us 
Stronger media[ 
ligaments 
Shape of talus 



Arthroscopy Arthrop[asty 

Arthroscopy = examination of joint 
- instrument size of pencil 

- remove torn knee cartilages ~t repair [i~_laments 

- small incision only 

Arthrop[asty = replacement of joints 

- total hip replaces acetabu[um ~t head of femur 

- plastic socket ~t metal head 

- knee replacement common 



Hip Reptacement 



Osteoarthritis 
Degenerative joint disease 
- Aging, wear & tear 

Non-inflammatory -> no swelling 
- Only cartilage is affected not synovia[ membrane 

Deterioration of cartilage produces bone spurs 
- Restrict movement 

Pain upon awakening -> disappears with 
movement 



Endocrine System 



Endocrine System 

Endocrine system: 
- Regulation of body activities by re[easin.~l hormones 

Hormones: 
- Chemical messen~lers transported in blood from an 

endocrine 8land to a tarset orsan 



Endocrine vs. Nervous System 

Characteristic 

Mediator Molecu 

Nervous 

Nerve impulses 

Endocrine 

Hormones 

Cells Affected Muscles, glands, other Virtually all body cells 
neurons 

Time to onset of 

action 

Milliseconds Seconds- hours- days 

Duration of action Generally briefer Generally longer 



Homeostasis 

Condition of equilibrium (balance) in the body’s 
internal environment 

Endocrine system helps maintain the body 
homeostasis mostly through negative feedback 
system 



Negative Feedback System 
¯ Negative feedback system reverses a change in 

a contro[[ed condition 

Homeostasis 



Negative Feedback Control 

Negative feedback is seen when the 
output of a pathway inhibits inputs to 
the pathway. 

The heating system in your home is a 
simple negative feedback circuit. 
When the furnace produces enough 
heat to elevate temperature above 
the set point of the thermostat, the 
thermostat is triggered and shuts off 
the furnace (heat is feeding back 
negatively on the source of heat). 
When temperature drops back below 
the set point, negative feedback is 
gone, and the furnace comes back on. 

Anterior 
Pitui~ar~ 



Grands 
Exocrine ~Itands: 
- Secretion to ducts that carry the secretion into body 

cavities, tureen of or~lans, or outside of the body 

- Examptes: 
¯ Sudoriferous, sebaceous, mucous, disestive 

Endocrine ~Itands: 
- Secretion into extracettutar space for diffusion into the 

brood 



Endocrine Glands 

Endocrine 
- Pituitary 

- Thyroid 

- Parathyroid 

- Adrenal 

- Pineal 

(exclusive) 



Endocrine 
Orsans secretin8 
endocrine 8lands 

-Thymus 8land 

-Pancreas 

-Testes & ovaries 

-Kidneys 

-Stomach 

-Liver 

Glands 
hormones, but not exclusively 

-Smart intestine 

-Skin 

-Heart 

-Placenta 



Hormones 
More than 50 types in body 

Only affects target cells 

-Target cells have specific hormone receptors 

Hormone output controlled by: 
1. Input from nervous system 

2. Chemical change in blood 

3. Other hormones 

Amount released dependent on need 



Endocrine Receptors 

Distant target 



Hormone Functions 
1. Hetp regutate: 

, Composition & votume of interstitiat fluid 
¯ Metabotism & energy batance 
° Smooth & cardiac muscte contraction 

, Gtandutar secretions 
¯ Some immune system activities 

2. Controt growth & devetopment 

3. Contribute to reproductive processes 

4. Hetp estabtish circadian rhythms 



Specific Endocrine glands and 
Hormones 

5 types of endocrine cells & 
Pituitary glands ~ 7 hormones 
- Anterior pituitary 

- Posterior pituitary~-.-.’ ................ ,._~ Oxytocin & Antidiuretic hormone 

Thyroid gland    ~ Thyroid hormones (T3 & T4) & 
........................................................................... "~ Calcitonin 

Parathyroid gland ~ Parathyroid hormone 

Adrenat grand 
Pancreas 

Pineat g[an~ Others 

Steroid hormones & 
Catecholamines 

Insulin & Glucagon 

Melatonin 



Pituitary Gland 
Location: 
- Hypophysea[ fossa of se[[a turcica (sphenoid bone) 

Structure: 
- 0.5 inches in diameter 

- Suspended from hypotha[amus by infundibu[um 

- Anterior/posterior pituitary 

- Pars intermedia 



View 

~NFERIOR NASAL 
CONCHA 

~R 

PALATINE BONE 





Pituitary G and 

0 

"Master Gland": Controls other endocrine ~[ands 
Controlled by the hypotha[amus 
Hypotha[amus: 
- Major [ink between nervous and endocrine system 

- Receives input from various areas of brain 

- Sends signals to pituitary ~[and 

- "regulatory center" 

- Important roles in ]rowth, development, metabolism, 
homeostasis 



Pituitary Gland 

¯ Hypophysea[ Portal System 
-Anterior pituitary hormone secretion is 

re~lu[ated by the hormones released by the 
hypotha[amus." 

¯ P[exi (network of capillaries) 

¯ Portal veins 

-Hypotha[amus communicates with the 
posterior pituitary: 

¯ Hypotha[amohypophysea[ tract 





Pituitary G and 

Anterior pituitary 8land (adenohypophysis) 
- 75% of total mass 

-Synthesizes, stores ~t secretes hormones 

- Some are tropins or tropic hormones 
¯ Influence other endocrine 8lands 

Posterior pituitary ~lland (neurohypophysis) 
-Stores ~t releases hormones 

-Receives nerve impulses from hypotha[amus 



Anterior Pituitary 

1. Somatotrophs: 8rowth and metabolism (liver) 

Human 8rowth hormone (hGH) 

2. Thyrotrophs: 8overn thyroid 8land activity 

Thyroid-stimu[atin8 hormone (TSH) 

3. Gonadotrophs: affect ovaries and testes 

- Fo[[ic[e-stimu[atin8 hormone (FSH) 
- Lutenizin8 hormone (LH) 



Anterior Pituitary G~and 

4. Lactotrophs: mi{k production 

PFolactin (PRL) 
5. COFtiCOtFOphs: 

(mammary g[ands) 

Adrenocorticotropic hormone (ACTH) 
Me[anocyte-stimu[atin8 hormone (MSH) - skin 
pigmentation 



Posterior Pituitary Gland 

1. Antidiuretic Hormone (ADH) 
. Resutates water content 

¯ Decrease urine production (kidneys & arteriotes) 
¯ Water toss durin8 sweatin8 (sweat stands) 

2. Oxytocin (OT) 
¯ Tarset cetts: uterus & breasts 

. Uterus: smooth muscte contraction durin8 tabor 
¯ Breasts: mitk tet down from mammary stands 

- "Sucktin8 response" 



Thyroid Gland 
Location: 
-Inferior to larynx 

Structure: 
- "Butterfly" shaped 

-Lateral lobes (right & [eft) 

-Isthmus: connects lateral lobes 
¯ Sits directly anterior to trachea 

- trachea[ cartilages 2 - 4 or C6 [eve[ 

- Highly vascular 





Thyroid Gland 
Thyroid Hormones: 
-T3 (=triiodothyronine) & T4 (=thyroxine) 

¯ Oxygen & basat metabo[ic rate 
¯ Cettutar metabotism 
¯ Growth & devetopment 

Parafotticutar Cetts: 
- Catcitonin 

¯ Ca++ uptake by bone 



Re~iu[aUon of secreUon 
and acUons of the 
Thyroid hormones 

~ Low blood levels of T3 
and T4 or low metabolic 
rate stimulate release of 

~=~iii;i~i~ ........ Hypothalamus 

TRH, carried 
by hypophyseal 

portal veins to 

anterior pituitary, 

stimulates 

release of TSH 
by thyrotrophs 

TSH released into 
blood stimulates 
thyroid follicular ceils 

Thyroid 

Elevated 

T3 inhibits 
release of 
TRH and 
TSH 
(negative 
feedback) 

T3 and T4 
released into 
blood by 
follicular ce|[s 

Actions of Thyroid Hormones: 
Increase basal met~bo|ic rate 
Stimu|atesynthesis ofNa ]K ATPase 
increase body temperature (calorigertic effect) 



Parathyroid Glands 
¯ Location: 

-Attached to posterior surface of [atera[ robes 
of thyroid 

- 2 parathyroid grands per [atera[ robe 
¯ Superior ~t Inferior parathyroids 



SUPERIOR 
PARATHYROI O 
G LAND 

GLAND 



Parathyroid Glands 
Parathyroid hormone (PTH) 
-Produced by principat cetts 

-Resutate brood Ca++ and M8 ++ revers 
-Secretion controtted by the brood Ca++ fever 

, Increase number and activity of osteoctasts (bone 
destroyin8 cetts) 

¯ Promote formation of catcitriot in kindneys 
- Promote catdum absorption from the GI tract 





Adrenal Glands 
Location: 
- Superior to each kidney 

¯ Pyramlda[ shaped 

2 Regions: 
- Adrenat cortex 

¯ 80-90% of tota[ mass 

¯ Outer portion 

- Adrena[ medutta 
¯ Inner portion 



LEFT ADRENAL 
(SUPRARENAL) 
GLAND 



Adrena[ Cortex 
Produces essential steroid hormones 

Subdivided into 3 zones: 

- Outer (zona 8[omerulosa) 
¯ Minera[ocorticoids (a[dosterone) 

-Middle (zone fascicu[ata) 
¯ G[ucocorticoids (cortiso[, cortisone) 

-Inner (zona reticu[aris) 
¯ Gonadotropic hormones (mainly androgens) 



Adrenal  edu[[a 
Direct innervation from ANS 
- O.uick release of hormones 

- Sympathomimetic: mimic effects brought on by 
sympathetic division of ANS 

Consists of chromaffin ceils that secrete 
catecho[amines: 
- Epinephrine (adrenaline) 

- Norepinephrine (noradrena[ine) 



Pancreas 
Location: 
- Posterior ~ slightly inferior to stomach 

Structure: 
- 3 sections 

¯ Head: more inferior 
° Body: middle part 

¯ Tail: more superior (next to spleen) 

Both an endocrine and exocrine gland 





Pancreas 
Exocrine Tissue: 
- -99% of pancreatic celts are Acini cetts 

o Produce digestive enzymes that flow into GI tract 

Endocrine Tissue: 
- Scattered in tiny clusters among Acini celts 

- Istets of Langerhans (4 hormone secreting cetts) 
¯ Atpha ceils (20%) = gtucagon 

-brood sugar revers 

° Beta cetts (70%) = insutin 

-brood sugar revers 



Pinea[ Grand 
Location’. 
- Attached to roof of brain 

- Covered by pia mater 

Secretes me[atonin 
- Promotes steepiness Grand 
- Prays a rote in setting biotogicat crock 



Other Glands 
Thymus 
- Development of immune ceils 

Ovaries 
- Estro~len and pro~lesterone production 

- Re[axin 

Testes 

- Testosterone production 



Other Glands 
Gastrointestinal Tract (several hormones) 
- Communication b/w parts of disestive system 

o Food in duodenum hormonal release ~a[[ bladder 
contraction ~t production of bile in liver 

Kidneys 

- Erythropoeitin (EPO) RBC volume in blood 

Placenta (several hormones) 
- Maintain fetal health and prepare mother for birth 



Hormone Disorders 

¯ Hyposecretion: Not enough secretion 
° Hypersecretion: Too much secretion 



Disorders: Pituitary Gland 
Dwarfism 
- Hyposecretion of hGH 

- Premature ctosure of epiphyseat prates 

Giantism 
- Hypersecretion of hGH durin8 chitdhood 

- Abnormat increase in ton8 bone tensth 

Acromesaty 
- Hypersecreation of hGH durin8 adutthood 

- Thickenin8 of bones 
, Unabte to tensthen due to dosed epiphyseat prates 



A 22-year old man with: pituitary giantism 
shown beside his identical twin 
Figure ~ 8~22a Pril~cip~e$ of Anatomy and Physi:o|ogy~ 11/e 



Acromegaly 
(excess hGH during adulthood) 
Figure ~ 8-22b 



Cretinism 
- Hyposecretion of thyroid hormones during fetal life or 

infancy 

- Skeleton ~t brain fails to grow 

Grave’s disease 

- Hypersecretion of thyroid hormones 

- Continual growth of thyroid gland 

- More common in females, usually before age of 40 

o Exoptha[amos: edema behind eyes (eye protrusion) 
° Goiter: enlarged thyroid gland 

Disorders: Thyroid Gland 



Exophthalmos (excess thyroid 
hormones, as in Graves’ disease 

Goiter (enlargement of 
thyroid gland) 
Figure 1 ~-22d Principles of Anatomy an~ Physiology, 11/e 



Disorders: Pancreas 
Diabetes mettitus 
- Inability to produce or use insulin 

- Type l (insulin dependent) 
¯ Requires regular injections of insulin 

¯ Younger population (<20 yrs) 

- Type II (non-~nsu[in dependent) 
¯ "Adult onset" 
° Most common (90% of a[[ cases) 
° People over 35 yrs and overweight 
¯ Controlled via diet, exercise & weight loss 



Nervo_ s Syste- 

EXSS 175 - Human Anatomy 





Objectives 

¯ Discuss the anatomical structures and 
corresponding functions of." 
- Central nervous system (brain and spinal cord) 

- Crania[ nerves 

- Spinal nerves 

- Peripheral nerves 

- Sensory organs (our 5 senses) 

¯ Make clinical application to commonly seen 
injuries and ailments 



Functions of the Nervous System 
Sensory 

¯ senses changes in the internal and external 
environment 

Integrative 
° analyzes data 

¯ stores data 
¯ decides which stimuli are important 

Motor 
° responds to stimuli through muscular contractions or 

glandular secretion 



2 Principte Divisions 

~Centra[ Nervous System (CNS) 
[] Brain - ties above foramen magnum 
[] Spina[ Cord - ties betow foramen 

magnum 

~Periphera[ Nervous System (PNS) 
[] Crania[ nerves 
[] Spina[ nerves 
[] Periphera[ nerves 



The Neuron 



Functiona[ C[assification 
of Neurons 

~Afferent (Sensory) Neurons 

>Efferent (Motor) Neurons 

~Interneurons 
Neurons) 

(Association 



Typical 

¯ Nerve Cell 
¯ 3 main components 

- Dendrites 
- Cell Body (Soma) 

- Axon 

- Many axons make up a 
nerve 

Neuron 



Structural Classification of 
Neurons 

Axon: 

Myelin slneath 

Axon 

terminal 

(a) Muitipo~ar neuron (b) Bipolar neuron 

Dendritic 

Cell body 

Trigger zone 

Axon 

Myelin sheath 

Axon 
lerminal 

(c) U~;ipolar neuron 

Dendrites 

Trigger zone 

Axon 

Cell body 

Myelin sheath 

Axon 
terminal 



Dendrite 

Input to neuron 
>Branched processes emer81n8 

from cett body 
>Function: 

[] Conduct nerve imputses 
body 

[] Reta.y information from 
environment 

~Severat dendrites per 

"toward" cett 

externat 

neuron 





Axon 

Lons, thin, cylindrical 
process 
Joins ceil body at axon- 
hi[lock 
Function 
- Transmit nerve 

impulses to other 
neurons, muscle fibers, 
organs, or glands 

Communicates with 
other ceils via axon 
terminals 



Axon Terminals 

- Synaptic vesicle 

- Neurotransmitter 



Synapses 

b Junction 
or between 
effector 
gland) 

between 2 neurons 
neuron and 

(muscle, organ, or 



Presynaptic neuron 

Synaptic 

ated Ca2* 

sm 

NeiJ 
rece 

Ligand-g 
channel closed 

Postsynaptic neuron 

~ PostSynaptic 
potential 

ated 
open 

Nerve impulse 



Mye[ination 

Myelin Sheath 
- Multilayered 

lipid 

-Insulates axon 

-Increases nerve 
conduction 
velocity 

- Schwann cells 

Nodes of Ranvier 



Varying Degrees of My[ination 

Types 
- A-alpha: large, mye[inated, fast transmission 

(motor) 

- A-beta: large, mye[inated, fast, respond to touch 

- A-delta: small, slow, lightly mye[inated, respond 
to pain ~ temp. 

- C: very small, very slow, unmye[inated, respond to 
pain 

What happens when you 
your head? 

bump 



MuLtipLe Sclerosis (MS) 

~Deterioration of myelin sheath 
:~Sensory or motor neurons 
:~Neurons become ineffective 
:~/Vtusc[e atrophy 
:~ Decreased coordination 

~Current[y no cure 



Protection of the Central Nervous 
System 

[] Skeletal Protection 
,Skull 
[] Vertebral column 

[] Meninges 
¯ Layers of connective tissue 

[] Fat layer (ep~dura[ fat layer) 

[] Cerebrosp~na[ fluid 



Meninges 
~Dura Mater - outer layer 

~Arachnoid Mater - middle 
~Pia Mater - inner layer 

layer 



Dura Mater 

"Tough Mother" 

~Outermost tayer containing 
brood vessets and nerves 

many 

~_E_pidurat Space: between dura 
mater and vertebrat cotumn 

[] Contains fat layer 



Arachnoid Mater 

"Spider Mother" 

~Thin, spider-tike 
connective tissue 

layer of 

~Avascu[ar 

~Subdura[ 
[] Between 

space 
arachnoid and dura mater 



Pia Mater 

~"L~tt[e Mother" 

~High[y vascular inner layer 

>Provides nutrients and oxy~len 

>Subarachnoid 
Contains 

space 
cerebrospinal fluid 



Dura mater (2 

A~:achnoid 

~a mater 





Epidura[ vs. Subdura[ Hematomas 



Denticu~ate Li~laments 

~Extens~on of the p~a mater 

~Suspend 
sheath 

spinat cord in the dural 

>Protects cord 
disptacement 

from shock and 





View 

Transverse 
plane 

POSTERIOR 

Spinous process of 

Posterior (dorsal) root 
of spinal nerve 

Anterior (ventral) root 
of spinal nerve 

Transverse foramen -- 

space 

Superior articular 
facet of vertebra 

Posterior (dorsal} 
ramus of spinal nerve 

Spinal nerve 

Anterior (ventral) 
ramus of spinal nerve 

Vertebral artery in 
tr~n~v~r_~ f~ram~n 



Cerebrospinat Ftuid 
~Circu[ates throughout 
~C[ear, colorless liquid 

Functions 

subarachnoid 

[] Mechanical protection 

[] Chemical protection 

[] Circulates nutrients and waste 

space 





Meningitis 

>Bacteria or virus invades CSF 
~Causes inflammation of meninges 

(arachnoid and pia mater) 
>Occurs most often in infants and 

children 
~Comptications: 

loss of vision 
loss of hearing 
mental function disruption 
death 



Spinal Cord and Nerves 



Spinal Cord 
Distat brain to superior border of 2nd tumbar 
vertebra 

~ Cervicat entargement: Brachiat ptexus 

Lumbar entarsement: Lumbar ptexus 





Spinat Cord 
¯ Conus meduttaris 
¯ Cauda Equina 
¯ Fitum terminate 



,egions of Spinal Cord 
~Gray Matter 

~White Matter 
View 

Transverse 

plane 

Posterior median 

Posterior white column 

Posterior gray horn 

Lateral white column 

Gray commissure 

Central canal 

Anterior gray horn 

Anterior white column 

Anterior median 
fissure 

Transverse section of thoracic spinal cord 



Gray Matter 
)Receives and integrates info (spinal 

reflexes) 
~lnterneurons 

[] Posterior Horns 

[] Anterior Horns 

[] Lateral Horns 
[] 

and motor neurons 

Gray Commissure - cross bar of "H" 

Central Canal               ~"" 



White Matter 
/~ye[inated axons of motor and sensory neurons 
3 Major Columns containing "tracts": 

[] Posterior Columns - main sensory tracts 
[] Lateral Columns - motor, pain/temp, sensory 
[] Anterior Columns - motor, pain/temp, sensory 



Spinat Nerves 
~Connect CNS to PNS 

pairs 
~Pass through intervertebra[ foramen 
~Named for [eve[ where they exit the 

spina[ cord 
Above for cervical re,lion 
Below for all other re,lions of the spinal column 



Posterior view of entire spinal cord and portions of spinal nerves 

Figure 13-~2 Prin~:iples of Anatomy and Physiology, 11/e 

~ 2006 John Wile~" & 5ons 



Vi ew 

Typica[ Spina[ Nerves 

Transverse plane 

POSTERIOR 
process of 

vertebra 

muscles of back 

POSTERIOR ~ 
RAMUS 

ANTERIOR ~ 
RAMUS 

Denticulate ligament 

MENINGEAL BRANCH 

Subarachnoid s 

(contains CSF) 

Body of vertebra 

ANTERIOR 

(dorsal) root 

(dorsal) root 
ganglion 

Anterior (ventral) root 

Sympathetic ganglion 

Dura mater and arachnold 

Epidural space 
(contains fat and blood vessels) 







Ilioinguinal nerve 
Genitofem~r~ 
Lateral femer~ 

Obturato~ nerve 

pairs) 

nerve of thi~ 

Pudendal aerve 

Posterior view of entire spinal cord and portions of spinal nerves 

Figure 13-2 Principles of Anatomy and Physiology, 11 ie 

~ 2006 John Wile~ & Sons 

pair) 



Hypog 
(cranial nerve 

Lesser                   ~ 

Great ............. 
auricular 

Superior 
root of a nsa 
cervicalis 

inferior root 
ansa cervicalis 

C1 

Segmental branch 

C2 

-- To brachial plexus 

CS 

Suipraclavicular -- 

Roots 

Nerves 



Lateral 

Nerve to sub�lay|us 

Suprascapular 

Muscu|ocutaneous 

Axillary 

Lateral head 

Dorsal scapular 

I From: C4 

Superior ..... ~ 
trunk C5 

Median 

Roots 

Trunks 

Anterior division 

Posterior division 

Radial 

Medial 

M~ 

nerve of forearm 

Medial brachial cutaneous 
nerve of arm 

Middle trunk 

Long thoracic 
pectoral 

subscapu|ar 

Lower subscapular 

C6 

C7 

C8 

TI 

T2 

Figure 13.-7a Prlncipi~s o~ An~t~r~y ,~nd Physiology~ 11/e 
~ 20015 Johl~ Wi|ey & Sons 



Posterior cord 

cord 

Axillary nerve 

C5 

C8 

R~dial nerve 

DistributiOn of nerves from the brachial plexus 

Fig ure 13~7b Prin¢)p]es of Anatomy and Physiology, 11 ie 

~ 2006 Joh:~ Wiley & Sons 





Lumbar Plexus 

Femo[al 

(present in only about 

10% at the population) 

(a) O~igin of lure#a[ plexus 

1.1 

L2 

L3 

L4 

L5 

~ Ante riot division 



Supedor glutea~ 

Inferior 

Nerve to pirifermie 

Tibial 

S3 

$4 

$5 

i~" 
.~ Figure !3,!1 Tortore - PAP l~"e 



Functiona[ C[assification 
of Neurons 

~Afferent (Sensory) Neurons 

>Efferent (Motor) Neurons 

~Interneurons 
Neurons) 

(Association 



Right side of brain Left side of brain 

Brain 

receptor 

Spinal 
cord 

Lower motor neuron 

Key: 
~ Graded potentia~ 

--~ Nerve action potential 

1 ~ Muscle action potential 

Skeletal musc|es 

Figure 12-10 Princip|es of Anaton~ and Physiology~ 11/e 

2006 John Wiley & Sons 



Reflexes 

Reftex: responses to stimuti 
designed to maintain norma[ 
activity 
Necessary components: 

1. Receptor 
2. Sensory neuron 
3. Inte.~Iratin~ center 
4. Motor neuron 
5. Effector 



Types of Reflex Arcs 

~Monosynaptic 
Sensory neuron sends messa~le 
d~rectly to motor neuron 

>Po[ysynaptic Arc 
One or more interneurons involved 



Reflex Arc 

Interneuron 

~ S ENSORY NEURON 

(axon conducts impulses from 

receptor to integrating center) 

~ S ENSORY RECEPTOR 

(responds to a stimulus 

by producing a generato= 

or receptor potential) 

~} INTEGRATING CENTER 
(one or more regions within the CNS 
that relay impulses from sensory to 
motor neurons) 

O M OTOR NEURON 

(axon conducts impulses from 

integrating center to effector) 

O E FFECTOR 
(muscle or gland that 
responds to motor 
nerve impulses) 



~J~ Stretching stimulates 

SENSORY RECEPTOR 

(muscle spindle) 

EFFECTOR 

relieves the 
stretching 

Antagonistic 
muscles relax 

~} SENSORY 

NEURON 
excited 

To brain 

~} M OTOR 
NEURON 
excited 

Spinal 
Nerve 

~ W ithin INTEGRATING 
CENTER (spinal cord),    "Inhibitory 
sensory neuron activates interneuron 
motor neuron 

Motor neuron to 
antagonistic muscles 
is inhibited 



The rain 



rain 
~Largest and most complex 

part of Nervous System 

[] 

[] 

[] 

,eglons 
Brain Stem 
Diencephalon 
Cerebrum 

View 

Sagitta| 
plane 

Cerebellum 

POSTERIOR ....... ......... 

Sagitta| section, medial view 

Pituitary gland 

ANTERIOR 





~Medutta 

~Pons 

~Midbrain 

Brain Stem 
Ob[on~ata 



Medulla Ob[ongata 
~Entarged continuation of spinat cord 

[] Foramen magnum to pons 
~Cardiovascutar center 
~ Respiratory center 
~Coordination of swattowing, vomiting, 

sneezing, coughing 
~Origin of various crania[ nerves 



A AA 



Midbrain 
[] Short section b/w diencephaton 

and pons 

[] Provides main connection 
cerebrum and tower parts 
nervous system 

[] Origin of various crania[ nerves 

b/w 
of 





Diencepha[on 
~Tha[amus Hypotha[amus 

Sagittal 

plane 

View 
DIENCEPHALON: 

BRAINSTEM: 

Midbrain 

Medulla oblongata 

CEREBELLUM 

Spinal cord 

POSTERIOR 

Sagitta| section, medial view 

Pituitary gland 

ANTERIOR 



Thalamus 

>Relay center 
[] Sensory information to the cerebra[ cortex 

>Crude sensation 
[] Pain, temperature, and pressure 

~Location limited to communication 
with cerebra[ cortex 



Hypotha[amus 
>Inferior to the thalamus 
>Maintains homeostasis 
>Regulates emotions, hunge.r, 

t_emperature and Autonomic 
System: 

¯ Gland secretions (endocrine) 
¯ Heart Rate (CV) 
¯ Arterial Blood Pressure (CV) 

body 
Nervous 

Water and Electrolyte Balance (renal) 





Cerebrum 

~Larsest 
brain 

~Provides 
functions 

part of the mature 

higher brain 



Cerebra[ Functions 

~lnterpret~ng sensory ~mpu[ses 

~ln~t~at~n~ muscle movements 
~Stodn~ memory 
~Reason~ng 
~lnte[[igence 



Cerebrum 

~Cerebra[ Cortex 
[] Outer port~on of gray 

~Corpus Ca~osum 
[] Inner port~on of white 

matter 

matter 



Cerebra[ Cortex 

~Fotds 
~Sha[[ow 

~SU[CUS" 

ca[ted "gyri" 
grooves between 

~Deep ~rooves 
"fissure" 

between 

longitudinal fissure creates ri 
and left hemispheres 

ht 



ANTERIOR 

Cerebral 
cortex 

Cerebral 
white 
matter 

Longitudinal fissure 

iPrecentra| gyrus 

Centra| sulcus 

Postcentral gyrus 

Left hemisphere 

Superior view 

POSTER~IOR 

Frontal 
lobe 

lobe 

-- Occipital 
lobe 

Right hemisphere 



Corpus Cot[osum 
Deep white matter 

Maintains the body 
.......... ~, Midsagittal 

plane 

of the cerebrum 

View 

ASSOCIATION -- 
TRACTS 

Septum pellu¢idum 

Mammillary body 

POSTERIOR 

Cerebral cortex 

COMMISSURAL AND 
PROJECTION TRACTS 

COMMISSURAL TRACTS: 

ANTERIOR 
COMMISSURE 

ANTERIOR 

Medial view of tracts revealed by removing 
gray matter from a midsagittal section 



¯ ~ Fronta( 
¯ 2 Parieta~ 
¯ ~ Occipita~ 
¯ 2 Tempora~ 

Cerebra[ Lobes 



¯ ~ Fronta( 
¯ 2 Parieta~ 
¯ ~ Occipita~ 
¯ 2 Tempora~ 

Cerebra[ Lobes 



Frontal Lobe 
Anterior port~on of each cerebra[ hemisphere 

Posterior border: central su[cus 

Inferior border: lateral su[cus 



Frontal Lobe 
Precentra[ gyrus (Primary motor area) 

Frontal eye field area 

Motor speech area (Broca’s area) 



Parietal Lobes 
PosteMor to Frontal Lobe and central su[cus 

Postcentra[ Gyrus (pMmary somatosensory area) 

FRONTAL 

GU STAT©F;Y AREi~ 



Temporal Lobes 
Association Areas: 

[] Interpret sensory experiences 
[] Remember visual scenes, music and other 

complex sensory patterns 
[] Wernike’s area 

- Understanding speech 
- Differentiation of speech, music, and noise 

Sensory Areas: 
o Responsible for hearing 
¯ Pitch and rhythm 



FRO~qI’AL t~YE 

MAHY 



Occipital Lobe 

>Association Areas: 
[] combine visual images with other sensory 

experiences 
[] relates present to past visual experiences with 

recognition and evaluation of what is seen 

Sensory Area: 
¯ Primary Visual Area 

- Detects shape, color, movement 







What 
with a 

symptoms would you expect 
hit to the front of the head? 

eye movement, 
motor speech area 

and 

- Slurred speech, abnormal eye movements, sensitivity to light, 
coordination and balance issues 



Cerebra[ Hemisphere Dominance 

~Cross over effect 
[] Most spinal tracts cross over at medulla 
[] Left cerebra[ hemisphere - right side 
[] Right cerebra[ hemisphere - [eft side 

~ln most people - one side acts as 
a dominant hemisphere 

~90% of population is L hemisphere 
dominant for R s~de dominant 



Cerebra[ Hemisphere Dominance 

Left hemisphere 
[] Language 
[] Numericat/scientific skirts 
[] Sign tanguage 
[] Reasoning 

Right hemisphere 
[] Musicat/artistic awareness 
[] Space/pattern perception 
[] Imagination 
[] Mentat images of sight, sound, touch, taste, 

smet[ for comparison 



Cerebettum 

~Posterior to 

~lnferior to 

~2nd tarsest 
cerebrum 

>Separated 
by 

brain stem 
occipita~ ~obe 

mass in brain to 

from cerebrum 
transverse fissure 





Cerebettum 
Vermis: Centrat constricted area 

Hemispheres 



Cerebettum Functions 
~Comparison of intended motion and 

actuat events 
[] Sensory input to cerebellum integrated 

and sent to cerebral cortex for correction 
[] Inhibition or stimulation 
[] Results in coordination of movement 
[] No direct connection to motor neurons 

~Regutation of posture and batance 



Crania[ Nerves 

pairs 

Sensory, motor and 
mixed nerves 

Name as well as 
roman numeric 
numbers to identify 
the nerves 



On Otd Otympus’ Towering Tops 
Finn Viking _German Viewed 

Some Hops 



Crania[ Nerves 
I - Olfactory - On 

II- Optic - Old 

III - Ocu[omotor - Olympus 

IV- Troch[ear - Towering 

V- Trigemina[ - Top 

VI- Abducens - A 

VII- Facial - Finn 

VIII- Vestibu[ococh[ear - Viking 

IX- G[ossopharyngea[ - German 

X- Vagus - Viewed 

XI- Spinal Accessory- Some 

XII- Hypog[ossa[ - Hops 



llaLUS ~0 asuas ¯ 

aAJau/uosuas ¯ 



Optic (11) Nerve 

¯ Sensory nerve 
¯ Ganglion ceils in the 

retina of each eye 
join to form an 
optic nerve 

¯ Nerve of vision 



Ocu[omotor (III) Nerve 

Motor crania[ nerve 

Originates in the midbrain 
Suppty extrinsic eye muscles to con[rot: 

Movements of the eyebatt 
¯ Adduction 
¯ Downward 

- Movement of upper eyetid 

- Reaction to tight 



Troch[ear (IV) Nerve 

¯ Motor crania[ nerve 
¯ Smallest of the 12 

crania[ nerves 
¯ Origin: midbrain 

¯ Controls upward 
movement of the 
eyebatt. 



Trigeminat 
¯ Lar~lest crania[ nerve 
¯ Mixed nerve 

Three branches: 
optha[mic, maxi[[ary 
and mandibular. 

Deal with sensation of 
touch, pain and 
temperature. 

Motor axons supply 
muscles of 
mastication. 

(v) nerve 



Abducens (Vl)Nerve 

¯ Motor crania[ nerve 
¯ Originates from the 

pons 
¯ Cause abduction of 

the eyeball (lateral 
rotation) 



Facial (VII) Nerve 

¯ Mixed crania[ nerve 

Sensory portion 
extends from the 
taste buds of the 
anterior two-thirds 
of the tongue 

Motor portion arises 
from the ports and 
deal with facial 

i~ expression 



Vestibu[ococh[ear (VIII) Nerve 
Sensory crania[ 
nerve 

Originates in the 

inner ear 
Vestibular branch 
carries impulses for 
equilibrium 

Cochlear branch 
carries impulses for 
hearing 



G [ossopharyn~lea[ (IX) Nerve 

¯ Mixed crania[ nerve 

Sensory axons carry 
signa[s from the 
taste buds of the 
posterior one-third 
of the tongue 

Motor neurons arise 
from the medulla 
and deal with the 
release of 



(x) Nerve 
Mixed crania[ nerve 

. Distributed from the head and neck into 
the thorax and abdomen 

¯ Sensory neurons deal with a variety of 
sensations such as proprioception, and 
stretchin~l 
Motor neurons arise from the medulla and 
supply muscles of the pharynx, larynx, 
and soft palate that are involved in 
swa[[owin~ and vocalization 



Vagus (x) Nerve 

Medulla 
o~!er!gata 



Accessory (Xl) Nerve 

¯ Motor crania[ nerve 
¯ Divided into crania[ 

accessory and spinal 
accessory nerves 

¯ Suppties 
- Sternocteidomastoid 

- Trapezius 



Hypogtossa[ 
Motor craniat nerve 

Conduct nerve imputses 
swattowing 

ArltetlOr 

Nerve 

for speech and 

Medulla 

oblongata 

Poslerior 

(XII) NERVE 



eview 

~if you were concerned 
the integrity of crania[ 
IV, how would you test 

about 
nerve 
it? 

~lf someone 
swallowing 
crania[ nerve 
nerve is most 

is having trouble 
and you suspect a 

injury, what 
likely injured? 



Sensory Function 



Classification of 
Receptors 

General senses: somatic and 

Sensory 

Somatic-tactile, thermal, pain 
proprioceptive sensations 

Viscera[- provide information about 
conditions within internal organs 

viscera[. 

and 

Special senses-smell, taste, vision, 
hearing and equilibrium or balance 

Copyright 2009, John Wiley & Sons, 
Inc. 



Classification of 
Receptors based on 

Stimulus 
Mechanoreceptors 

Thermoreceptors 

Nociceptors 

Photoreceptors 

Chemoreceptors 

Osmoreceptors 

Sensory 
the type of 



Sensory ,eceptors in the Skin 
Nociceptor 
(pain receptor) 

Epidermis -- 
Merkel (tactile) disc 
(Type I cutaneous 

mechanorecepto[) 

Meissner corpuscle 
(corpuscle of touch) 

Dermis 

Subcutaneous layer 

Ruffini corpuscle 

(Type II cutaneous 

mechanoreceptor) 

Hair root plexus 

Pacinian (lamellated) 
corpuscle 



Thermal Sensations 

Thermoreceptors are 

Two distinct therma~ 

cold receptors- 

warm receptors- 

free nerve 

sensations: 

endings 

Copyright 2009, John Witey & Sons, 
Inc. 



Pain Sensations 

Protective 

Sensory receptors are nociceptors 

Free nerve endings 

Two types of pain: fast and slow 

Fast pain: acute, sharp or prick[in~ pain. 

Slow pain: chronic, burning, achin~l or 
throbbin~l pain 



Spinal 

MOTOR 

Ascending 
interneuron 

~ 
(flexor muscles) 
contract and 
withdraw leg 

Descending 
interneuron 

~ Within INTEGRATING CENTER 

SENSORY 
(spinal cord), sensory neuron 

NEURON 
activates interneurons in several 
spinal cord segments 

~}Stepping on tack stimulates 
SENSORY RECEPTOR (dendrites 
of pain-sensitive neuron) 



Proprioceptive Sensations 

Receptors are called mechanoreceptors. 
-Three types: muscle spindles, tendon organs 

and joint kinesthetic receptors 

Proprioception is: 
-Joint position sense 

- Kinesthesia 

- Force sense 

- Velocity sense 



Muscle Spindles 
Interspersed amon~ most skeletal muscle 
fibers and aligned parallel to them. 

Measure muscle stretchin~ 

Consists of intrafusa[ muscle fibers- 
specialized muscle fibers with sensory 
nerve endings and motor neurons ca[led 
~amma motor neurons 

Extrafusa[ muscle fibers- surroundin~ 
muscle fibers supplied by alpha motor 
neurons 



A Muscle Spindte and 
............ Organ 

a Tendon 

~ To CNS 



Tendon Organs 

Located at the junction of a tendon and a 
muscte 

Protect tendons and their associated 
muscles from damage due to excessive 
tension 

Consists of a thin capsute of connective 
tissue that enctoses a few tendon 
fascictes 

Copyright 2009, John Wiley 8~ Sons, 
Inc. 



A Muscle Spindte and 
............ Organ 

a Tendon 

~ To CNS 



Joint Kinesthetic .eceptors 

Found within or around the articular 
capsules of synovia[ joints 

Free nerve endings and Ruffini corpuscles 
in the capsules of joints respond to 
pressure 

Pacinian corpuscles respond to 
acceleration and deceleration of joints 
during movement 



Sensory Organs 



Olfactory 
Olfactory 

Epithelium and 
,eceptors 

Olfactory b~alb 

Olfactory bulP 

neUlX3~ 

(a) Sagi,~al view 

Superior 

nasa] 
concha 

Serous 

secrelion 

(b) Enlarged aspect of oifactory receptors 

Olfacto!¥ g~end 
(produces mucus) 

olfactory 
;eceptor 

Olfactory receptor 

Supporting cell 

Dendrite 

Olfactory hair 

Oriel’ant molecule 



Gustatory Pathway 

Rigu,’e i 7.0~Je "P~.rtOra - RAP 12/e 
O~py~tg:h~ ~ Joh,q W:i}ey and Sells, I~o. All rights 



Vision or 
Gamma X ra’s UV hqh’ared Micro- Radio- 

rays ~’ rays waves waves 

:::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::: ============================================================================================= 

Sight 

Visible light: 400- 
700 nm. 

(a} Electr0magnet!c spectrum 

Wavelength 

wave 

(b) An electromagnetic wave 

Copyright 2009, John Witey 8: Sons, 
Inc. 



Accessory 

Eyelash 

Structures of the Eye 

Lateral Lower eye~icl Media~ 
commissure commissure 

Palpebral Conjunctiva 
fissure (over sclera) 



Accessory Structures of the Eye 



The Lacrimal Apparatus 

F}gu[e 17o06 Tor~:o~a, PAP 1 
Copyright@ John Wiley and Sons. inc. All rights reserved, 



of the Eyeball 

~ Sclera 

body) 

MEDIAL 

muscle 

LATERAL 

Optic (1~} nerve 



.esponses of the Pupi[ to Light 

Pupil const:icts as           Pupil 
circular muscies of iris         I 
contract (parasympathetic) I 

Bright light Normal light 

Anterior ’views 

Pupil dilates as 
radial muscles of iris 
contract (sympathetic’~ 

Dim light 

Pupit is an opening in 
the center of the iris. 

Contraction of the 
circutar muscles of the 
iris causes constriction 
of the pupit. 

Contraction of the 
radiat muscles causes 
ditation of the pupit. 



Interior of the Eyeball 
Lens- 
- tack blood vessels, consists of a capsule with 

proteins (crystal[ins) in layers; transparent. 

Lens divides the eyeball into two cavities: 
anterior and posterior. 

¯ Anterior cavity- further divided into 
anterior and posterior chambers. Both 
are fitted with aqueous humor. 

Posterior cavity (vitreous chamber)-fi[[ed 
with vitreous body 



Cavities of the 
Sagittal plane ANTERIOR 

Cornea Anterior cavity: 

Anterior chamber 

Posterior chamber 

Scleral ven:ous sinus 

Anterior ciliary vein \ 

eonjl.~nctiva 

Eyebatt 

POSTERIOR 

Copyright 2009, John Wiley & Sons, 
Inc. 



Rods and Cones 

Named after the shapes of their outer 
sediments. 

Rod- 

Cones- three types: red, ~Ireen and blue. 

Outer sediment- contains photopi~Iments. 
Transduction of [i~lht ener~ly into receptor 
potential occurs here. 

Inner sediment- contains the nucleus, 
Gol~i complex and mitochondria. 



Structure of Rod and Cone 
Photoreceptors 



Color 

Color 

[indness and Nisht 
Blindness 

blindness- inherited inability to 
distinguish between certain colors. 
- Result from the absence of one of the three 

~ypes of cones. 

- Most common type: red-sreen color 
blindness. 

Night btindness 
deficiency. 

or Nyctatopia- vitamin A 

Copyright 2009, John Witey Oc Sons, 

Inc. 



Processin~ of Visuat Input 

Receptor potential in rods and cones~ 
~raded potentials in bipolar neurons and 
horizontal ce[[s~ nerve impulses in 
~an~[ion ce[[s---~ optic nerve~ optic 
chiasm~ optic tract---, tha[amus~ 
primary visual area of cerebra[ cortex in 
occipital lobe. 

Copyright 2009, John Wiley Oc Sons, 
Inc. 



Temporal 

half 

Visual field of 

left eye 

Nasal 

half 

Temporal -- 
retina 

retina 

Midbrain 

radiations 

Left eye and its pathways 

Visual field of 

right eye 

half half 

Right eye 

Nasal ....... remporal 
retina retina 

.... i; 

tract 

Lateral geniculate nucleus 

of the thalamus 

Right eye and its pathways 



Refraction Abnormalities and 
their Correction 

Nearsightedness 
objects seen clearly. 
in front of the retina. 
of concave lens. 

(myopia)- close 
Image is focused 
Correction- use 

Farsightedness (hyperopia)- distant 
objects seen clearly. Image is focused 
behind the retina. Correction- use of 
convex lens. 



Corrlea 

(a) Norma~ {emmetropic) eye 

Normal plane of focus Concave lens 

i I,;~=i ........................... ~ .................... ’ ........... , 

(b) Nears.ighted (myopic) eye~ (c) Nearsighted (myopic) eye, 
uncorrected                   corrected 

(d) FarsigMed (hype[opic}     (e) Farsighted (hyperopic) 
eye, uncollected              eye, corrected 



Anatomy of the Ear 

Cochlear b~anch 

Elastic 

Middle ear 
shO~ii~9 the thre~ prlhcipai regiot~s of the ear 



The Middle Ear and the 
Auditory Ossic[es 

Stapedius rn u.scie 

(a) ~:rbnte! see: ion showing Ioca~ior~ of auditory 

Copyright 2009, John Witey & Sons, 
Inc. 

y tube 



The Internal Ear 

~ External ear 

~ Middle ear 

A~lterior 

Posterior -- 

Lateral 

L4,TERAL 

Ampulla of -- 

Stapes in 
oval window 

Round window 

rinlh 
(cont~in:s perilymph) 

(contains endolymph) 

U[riale 

Vestibule 

Saccu~e 

Cochlea 

Cochlear 
duct 

MEDIAL 

Components o! the dght i~’4emal ea~’ 

Copyright 2009, John Wiley 8: Sons, 
Inc. 



Sound waves 

Malleus Incus Stapes vibrating Helicotrema 
in oval window 

Perilymph 

Cochlea 

External 
canal 

Tympanic 
membrane 

Secondary tympanic 
membrane vibrating 
in round window Middle ear Auditory tube 

tyro pani 
Scala 
vestibuli 

Basilar 
membrane 

Spiral organ 
(organ of Corti) 

Tectorial membrane 

Vestibular membrane 

Cochlear duct 
(contains endolymph) 



The Auditory Pathway 

Primary auditory area 
in cerebra~ cortex 

Medial geniculate 
nucleus in thalamus 

Cochlear branch of 
vestibc~locochlear 
(Viii) tlerve 

-- Lateral menisci 

-- Cerebellum 

CocNear nuclei 

in medulla 

oblongata 

Copyrisht 2009, John Witey 8: Sons, 
Inc. 



Physiology of Equilibrium 
Two types of equilibrium: 

Static- maintenance of the body position 
relative to the force of ~ravity. 

Dynamic- maintenance of body position 
(mainly head) in response to rotational 
acceleration and deceleration. 
-Receptors for equitibrium are hair cetts in the 

utricte, saccute and semicircutar canats and 
are cottectivety catted vestibutar apparatus. 



Equitibrium Pathway 

VentraJ posterior 

Vestibu!ar branch of 
veetibuloe,0chlear 
(VIII) nerve 

Vestibular 
ganglion 

IH~ nucleus 

Trochlear r~erve 

(IV) motor nucleLIs 

Vestibular 

r~uclei 

Spinal cord 

y nerve (XI) nucleus 

Vestibulasp~nal tract 



Two Divisions of PNS 

~Somatic Nervous System 
[] Voluntary 
[] Connections to skeletal muscle only 

bAutonomic Nervous System 
[] Involuntary 
[] Connections to smooth muscle, 

cardiac muscle, and ~ilands 



PNS 

~Autonomic 
(efferent): 

[] involuntary 
muscle 

motor neurons 

information to smooth 

¯ digestive system 
¯ respiratory system (bronchioles) 

cardiovascular system (heart, blood 
vessels) 
integumentary system (sweat glands) 



Autonomic Nervous 

~Regu[ates 
exciting 
effector 

¯ Cardiac 

¯ Smooth 

¯ Glands 

actions by 
or inhibiting 
site (tissue): 
muscle 

muscle 

System 

either 
their 



ANS .esponses 

>Responses include: 
changes in pupil size 

accommodation for near vision 

dilation of blood vessels 

adjust rate and force of heart beat 

movements of GI tract 

secretion of most glands 



ANS Divisions 

~2 Main Divisions of ANS: 

~Sympathetic- "excitation" 

bParasympathetic- "inhibition" 

Dual Innervation - one division 
stimulates or~lan to start or increase 
activity (exci[ation) while the other 
inhibits 



Sympathetic Division 
~Prepares body for emerge_ncy 

s~tutat~ons (expenditure ot energy) 
"Flight or F~ht" response 

~Counteracts parasympathetic 
effects 

>Can visuatize body 
occur: 

¯ Embarrassed 
¯ Frightened 
¯ Exercise 

chan~es that 



Parasympathetic Division 

~ ,e~lu[ates actions that conserve 
and restore body energy dur~n~l 
t~mes of rest and recovery 

~"Ener~y Conservation 
Restoration System 

and 

~"Rest and Regroup System" 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Amy Kleissler <kleissle@uncaa.unc.edu’- 

Tuesday, March 13, 2012 7:56 PM 

William Richards <wrichaxds@chccs.k12.nc.u~"~ 

Re: TIMS 

TEXTf.httn 

Do you mean no ONYEN? You obtain you ONYEN by logging onto the uric ONYEN site, and using your PID, create an ONYEN and pass~vord. Those are what you ~vill hen use to log in and 
out of tims Let me know. If you don’t have your PID, Brent can look it up for you and let you know. 
Hope this helps 
A 

Sent from my iPad 

On Mar 13, 2012, at 7:02 PiV~ "William Richards <~vrichards@chccs.kl 2.nc.us>" <wrichards@chccs kl 2 nc.us> wrote: 

> Hey Amy, 
> You aren’t going to believe this, but l still don’t have a TIMS login. Any ideas’? 
> 

> Thanks, 
> William Richards 
> 

> All mail correspondence to and from the Chapel Hill- Carrboro 
> City Schools is subject to the North Carolina Public Records 
> Law, which may result in momtoring and disclosure to third 
> parties, including law enforcement 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Amy Kleissler <kleissle@uncaa.unc.edu~ 

Tuesday, March 13, 2012 9:16 PM 

William Richards <wrichaJcds@chccs.k12.nc.u~~ 

Re: TIMS 

TENTI’.httn 

Brent can look that o for you. 
Thx 
A 

Sent Iicom my iPad 

On Mar 13, 2012, at 8:31 PM. "William Richards <wrichards@chccs kl2.nc us>" <wrichards@chccs.k12.nc.us> wrote: 

> Yes, I do not have a pid. 
> 

> Thanks 
> 

> -WR 
> 

> On Mar 13, 2012 7:56 PM. "Amy Kleissler" <kleissle@uncaa.unc.edu> wrote: 
> Do you mean no ONYEN? You obtain you ONYEN by logging onto the unc ONYEN site, and using your PlD, create an ONYEN and password. Those are what you will hen use to log in 
and out of tiros [SlLet me know. 151 If you don’t have your PID, Brent can look it up [’or you and let you know 
> Hope this helps 
>A 
> 

> Sent from my iPad 
> 

> On Mar 13, 2012, at 7:02 PM; "William Richards <wrichards@chccs.kl 2 nc.us>" <wrichards@chccs kl2.nc us> wrote: 
> 

>> Hey Am?’, 
>> You aren’t going to believe this, but I still don’t have a TIMS login. Any ideas? 
>> 

>> Thanks, 
>> William Richards 
>> 

>> All mail correspondence to and from the Chapel Hill- Carrboro 
>> City Schools is subject to the North Carolina Public Records 
>> Law, which nray result in monitoring and disclosure to third 
>> patties, including law- etfforcement. 
> 

> All mail COl~espondence to and from the Chapel Hill- Carrboro 
> City Schools is subject to the North Carolina Public Records 
> Law, ~vhich may result in nronitoring and disclosme to third 
> parties, including law- enforcement. 
> 
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From: 

Sent: 

To: 

Subject: 

Attach: 

Brent Blanton <blanton@uncaa.unc.edu> 
Friday, March 5, 2010 9:32 AM 

Bridger, Beth <bridgerb@uncaa.unc.edu>; Reynolds, Cynthia 
<cynthiar@uncaa.unc.edu>; Lee, Jaimie <jaimielee@uncaa.unc.edu>; Townsend, 
Jennifer <jtownsend@uncaa.unc.edu>; Kleissler, Amy <kleissle@uncaa.unc.edu>; Orr, 
Kym N. <knorr@uncaa.unc.edu>; Yount, Tony <tonyyount@uncaa.unc.edu>; Welborn, 
Spencer B. <welborn@uncaa.unc.edu> 

Fwd: Fwd: [connectcarolina-notice] Emergency Outage Notice - ConnectCarolina is 
currently down. 

TEXT.htm; Mail.msg 

Not that we have any services on it yet, but... 

........ Original Message ........ 
Subject:    Fwd: [connectcarolina-notice] Emergency Omage Notice - 
ConnectCarolina is currently down. 
Date: Fri, 5 Mar 2010 09:09:27 -0500 
From: Susan B. Maloy <sbmaloy@uncaa.unc.edu> 
To: Brent Blanton <blanton@uncaa.unc.edu> 

Hi Brent, 
Not sure if you all received this or not. If not, please pass it on in 
your office. 
Thanks, 
Susan 



From: 

Sent: 

To: 

Subject: 

Attach: 

"Rice, Roger M." <roger rice@unc.edu> 

Friday, March 5, 2010 9:07 AM 

Group, ConnectCarolina User <connectcarolina-notice@listserv.unc.edu>; Rice, Roger M. 
<roger rice@unc.edu> 

[connectcarolina-notice] Emergency Outage Notice - ConnectCarolina is currently down. 

TEXT.htm; Header 

** EMERGENCY ** 

** CONNECTCAROL1NA SYSTEM OUTAGE NOTICE ** 

The following change notice is in effect, I will follow up when the issue is resolved. PeopleSoft redirect pages have 
currently been put in place. 

Change Plan ID: 6481 

Change Plan Type: Planned 

Change Plan Status: Pending 

At approximately 8:30:00 AM on 3/5/2010, People Soft was taken out of production in order to troubleshoot a critical 
application issue. An approximate time to resolution is not currently available. We will update you when more 
information becomes available. Until then, there will be downstream impacts to users and applications dependent on 
Production PeopleSoft. 

We appreciate your cooperation and support as we continue to make ConnectCarolina more efficient for our users. 

Thanks, 

Roger M. Rice 
ConnectCarolina - Support Analyst 

919-843-8182 (office) 
roger rice@unc.edu<mailto:roger rice@unc.edu> 
http ://connectcarolina.unc.edu<http ://connectcarolina.unc.edu/> 

-- You are currently subscribed to connectcarolina-notice as: sbmaloy@uncaa.unc.edu.. To unsubscribe 
click here: http://~ists.unc.edu/u?id=2~353~76.e39f256d92~6~287587~3fb~797f9ca~&n=T&~=c~nnectcar~~ina- 

notice&o=26551957, or send a blank email to leave-26551957- 
20353076.e39f256d9216028758703fb0797f9cal @listserv.unc.edu.. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Susan B. Maloy <sbmaloy@uncaa.unc.edu> 

Tuesday, April 13, 2010 8:25 AM 

Blanton, Brent <blanton@uncaa.unc.edu>; Bridger, Beth <bridgerb@uncaa.unc.edu>; 
Lee, Jaimie <jaimielee@uncaa.unc.edu>; Townsend, Jennifer 
<jtownsend@uncaa.unc.edu>; Kleissler, Amy <kleissle@uncaa.unc.edu>; Orr, Kym N. 
<knorr@uncaa.unc.edu>; Overstreet, Tia <overstre@uncaa.unc.edu>; Mercer, Robert 
<rmercer@uncaa.unc.edu>; Welborn, Spencer B. <welborn@uncaa.unc.edu> 

Fwd: [student records_advisory] Screen 105 Equivalent 

TEXT.htm; [student records_advisory] Screen 105 Equivalent.msg 

Hello All, 
Please let me know whether or not you can access this information through the navigation that is attached. 

Thanks, 
Susan 



The University of North Carolina at Chapel Hill 

AUTHORIZATION FOR BACKGROUND CHECK FOR STAFF AND FACULTY 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

*Your social security number is being requested by the University to conduct a residence history and criminal conviction background check 
consistent with University policy. You are not required to disclose your social security number; however, if you do not disclose your social 
security number you will not be considered for employment. 

Please list all names by which ’ou have been known, along with the dates each name was used: 

N~M E DA~ES USED NAME DATES USED 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

GiVE PERMANENT RESIDEN 

{    { 
FORM FORM 

CHECK CHEC 

BOX } KBOX 

Yes } No 

{ { 
FORM FORM 

CHECK CHEC 

BOX } KBOX 

Yes } No 

{ { 
FORM FORM 

CHECK CHEC 

BOX } KBOX 

Yes } No 

{ FORMTEXT 

} 

{ FORMTEXT } 

{ FORMTEXT } 

Are you currently an employee of the University of North Carolina at Chapel Hill? 

Have you ever lived or worked outside of North Carolina? If yes, complete page 2 of this form. 

{ 
FORM 

CHECK 

BOX } 
YES 

{ 
FORM 
CHECK 
BOX } 
NO 

{ 
FORMTEXT 
} 

Have you ever been convicted of an unlawful offense? If yes, list below the county, state, and date of the 

conviction and crime/offense for which you were convicted. Prayers for Judgment Continued (PJCs) and 

non-contested charges must be included, unless you have acted to expunge your record. If more space is 

needed, check here { FORMCHECKBOX } and attach additional pages. 
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The University of North Carolina at Chapel Hill 
{ 
FORMTEX { FORMTEXT } { FORMTEXT } 
T} 
{ 
FORMTEX { FORMTEXT } { FORMTEXT } 
T} 
{ 
FORMTEX { FORMTEXT } { FORMTEXT } 
T} 
I hereby certify that all information I have provided on this Authorization is true and complete to the best of my knowledge and 
belief. I understand that electronic submission of my Authorization indicates my consent to the University’s verification of any 
information contained in this Authorization, including by obtaining a consumer report for employment purposes from a 
Consumer Reporting Agency. I understand that by admitting to a conviction for any unlawful offense, I will not be disqualified 
automatically from consideration for employment or unpaid appointment. I understand for employment that false or misleading 
information or documentation, or an omission or failure to include all relevant information, may result in rejection of my 
application, action up to and including termination if hired, and/or criminal prosecution. I understand the University complies 
with State law and is required to terminate me if false or misleading information is given in order to meet the requirements for 
the position for which I am hired. For unpaid volunteer, intern, or visiting scholar appointments, I understand that false or 
misleading information or documentation, or an omission or failure to include all relevant information, may result in not being 
appointed or termination of my affiliation with the University. 

Candidate/Appointee Signature Date 

Candidate section continued on next page 
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The University of North Carolina at Chapel Hill 

AUTHORIZATION FOR BACKGROUND CHECK FOR STAFF AND FACULTY 

~ BE ~bMP~E ~ B Di~X~EiAP~blN~EE 

CANDIDATES: If you have lived or worked outside of North Carolina, please list the States, dates lived or worked in those 

locations, cities, counties, and the name(s) used at those locations since you attained your majority (18 years or 

older). 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 
{ 
FORMTE { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
XT} 

A R ~T 0 UB~I A F E ~ 

OTHER LOCATIONS DISCOVERED IN COURT SEARCH: 

LAST NAME(s) USED IN EACH STATE 
STATE DATES (YR TO: YR) CITY COUNTY 

(if different from above) 
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The University of North Carolina at Chapel Hill 
{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 

{ 
FORMT { FORMTEXT } { FORMTEXT } { FORMTEXT } { FORMTEXT } 
EXT } 
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The University of North Carolina at Chapel Hill 

AUTHORIZATION FOR BACKGROUND CHECK FOR STAFF AND FACULTY 

ENSURE THAT ALL SECTIONS ARE COMPLETELY FILLED BEFORE SUBMITTING TO BACKGROUND INVESTIGATOR. 
INCOMPLETE FORMS WILL BE RETURNED TO THE REQUESTING DEPARTMENT’S CONTACT TO BE COMPLETED. 
If a driver’s license check is required, please send or fax a legible copy of the candidate’s driver’s license to Background 
Investigations using the contact information below. 

{ 
FORMCH 
ECKBOX 
} YES 

{ 
FORMCH 
ECKBOX 
} NO 

{ FORMCHECKBOX } 
STATE-OWNED 
{ FORMCHECKBOX } 
PERSONAL/OTHER 

{ FORMCHECKBOX } 

FACULTY 

{ FORMCHECKBOX } 
{ FORMCHECKBOX } SPA PERMANENT 

EPA NON-FACULTY 

{ FORMCHECKBOX } 
{ FORMCHECKBOX } SPA TEMP 

POST DOC 
{ FORMCHECKBOX } OTHER 

{ FORMCHECKBOX } 

EPA TEMP 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

~RR EMPEO~MEN~ CONSUL~AN~i { FORMTEXT } 

¯ For SPA Permanent employees, Volunteers, Unpaid Interns, and Visiting Scholars, send this form to your Employment 
Consultant. 

¯ For Faculty, send this form to the Dean’s Office. 
¯ For EPA-NF, Temps and other persons, send this form to: 

Background Investigator 

UNC Public Safety 

AOB, Suite 2300, CB# 1620 

Chapel Hill, NC 27599 

Fax: 919-962-4279 

Phone: 843-4413 or 962-9768 

.... ~O BE ~ ~E~ED ~PA E ~ P UB~I S AFET 

DATE RECEIVED: { FORMTEXT } 

DATE RETURNED: { FORMTEXT } 

CHECKS COMPLETED: { 
FO EPLS/OIG 

{ 
Date check performed: FORMTE 

XT } 
{ No criminal conviction(s) found. 
F 
0 
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{ 
FO 
RM 
CH COURT SEARCH 
EC 
KB 
OX 

( 
FO 
RM 
CH NC DL CHECK 
EC 
KB 
OX 

JOURNAL ENTRY#: 

DATE ENTERED: 

AMOUNT DUE: 

The University of North Carolina at Chapel Hill 
RM 
CH 
EC 
KB 
OX 

( 
FO 
RM 
CH SEX OFFENDER 
EC 
KB 
OX 

( 
FO 
RM 

CHAoC 
EC 
KB 
OX 

{ 
FO 
R 
M 
C 
HE NO CS RESULTS 
C 
K 
B 
O 
x) 

{ 
FO 
RM 
CH 
EC CASTLE BRANCH* 
KB 
OX 

( 
FO 
RM 
CH OUT OF STATE DL 
EC 
KB 
OX 

R 
M 
C 
H 
E 
C 
K 
B 
O 
X 
} 
{ 
F 
O 
R 
M 
C 
H 
E 
C 
K 
B 
O 
X 
} 
{ 
F 
O 
R 
M 
C 
H 
E 
C 
K 
B 
O 
X 
} 
{ 
F 
O 
R 
M 
C 
H 
E 
C 
K 
B 
O 
X 
} 
{ 
F 
O 
R 
M 
C 
H 
E 
C 
K 

Criminal issue(s) found; agree(s) with 
application. 

Criminal issue(s) found; do(es) not agree 
with application. 

Possible criminal record found; further 
review needed. 

Valid Driver’s License confirmed. 
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The University of North Carolina 
B 
O 
X 
} 
{ 
F 
O 
R 
M 
C 
H 
E 
C 
K 
B 
O 
X 
} 
{ 
F 
O 
R 
M 
C 
H 
E 
C 
K 
B 
O 
X 
} 
{ 
F 
O 
R 
M 
C 
H 
E 
C 
K 
B 
O 
X 
} 
{ 
F 
O 
R 
M 
C 
H 
E 
C 
K 
B 
O 
X 
} 
{ 
F 
O 

at Chapel Hill 

Driving record clear. 

Driving issue(s) found; agree(s) with 
application. 

Driving issue(s) found; do(es) not agree 
with application. 

Possible driving record found; further review 
needed. 

Charge made to the listed account. 
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* Federal and Out of State included. 

The University of North Carolina at Chapel Hill 
R 
M 
C 
H 
E 

C 

K 

B 

O 

X 

} 
INIT: { 

FORMTEXT } 

FILE#: { FORMTEXT } 
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HUMAN RESOURCES 

CONDITIONS OF EMPLOYMENT 

SPA TEMPORARY EMPLOYEE 

This confirms the offer of temporary employment extended to: 

With Personal Identification Number (PID#): 

Appointment Type Temporary 

Position ID: 

Hourly Pay Rate: 

With FLSA status of: Non-Exempt 

With an effective appointment date of: 

With this supervisor: 

In this department name: 

In this department number: 

In order to be employed with the University of North Carolina at Chapel Hill as a (University) Temporary Staff (SPA) Employee, 

you must agree to the following conditions of employment: 

1. I understand that any offer of employment is conditional pending the completion of the University’s required pre-employment background 

check. I understand a criminal conviction in and of itself does not disqualify me from employment at the University. I understand that in the 

event a criminal conviction record is discovered where I had not listed it on the employment application, I may be disqualified from 

employment in this position, and any other position at the University, for falsification of the employment application. I also understand that 

due to the nature of some criminal convictions, employment in certain positions at the University may be unavailable to me. I understand that 

in the event that thirty (30) calendar days have elapsed since the initiation of my criminal convictions check with the University’s Department 

of Public Safety, I may be allowed to begin work at the University with the understanding that my employment offer may be rescinded if the 

pre-employment background check when received discloses information that affects my selection. I understand that before a final decision 

would be made to rescind my appointment, I would have the opportunity to provide any exculpatory or explanatory information. 

2. I understand that, during my employment, I am required to report criminal convictions (whether misdemeanor or felony) within (5) five 

business days of the conviction or other covered criminal disposition, or at the first possible opportunity if I am incarcerated. I am required to 

report this information either to the Employee and Management Relations Department of the Office of Human Resources, or to my Supervisor 

or Department Head. I must provide to the University written documentation (for example, a written court record of the conviction or plea) 

that describes the criminal conviction(s) in question. If my position requires driving as a part of my regularly assigned duties, I am also 

required to notify the parties listed above, within the above timeframe, in the event I am found guilty of a traffic violation. I understand that a 

willful failure to report a criminal conviction under this policy or to cooperate with University authorities in regards to a reportable matter may 

subject me to disciplinary action, up to and including termination of University employment. Policy available at: 

http://hr.unc.edu/p~icies-pr~cedures-guide~ines/spa-emp~yee-p~icies/emp~yment/CCM3 025868 

3. Federal law requires each new employee to complete the "Employee Information and Verification" section of the U.S. Citizenship and 

Immigration Services (Form I-9) and to submit certain original documents for examination in order to verify and certify identification and 

employment eligibility. In compliance with N.C. law, the University verifies each individual’s legal status or authorization to work in the United 

States after hiring the individual using the Department of Homeland Security’s E-Verify Program. I understand that my employment will be 

terminated if I fail to comply with the employment authorization requirements or if it is determined that I am not authorized to work in the 
United States. 

4. State policy requires temporary staff employees to be at least 18 years of age, and State law requires the University 

to have these individuals indicate their compliance with the Federal Military Selective Service Act. Initial the appropriate response below. 

__ (initial) I certify that I am required to be and have registered with Selective Service, OR 

__ (initial) I certify that I am exempt from registering with Selective Service, OR 

__ (initial) I certify that I am required to be and have NOT registered with Selective Service. 

I understand that if l am not registered but am required to be, I MUST do so no later than 30 days from the appointment date indicated on this 

document in order to stay employed at the University. I understand that failure to comply with the registration requirement bars a person 

from State employment. 

5. I understand I am required to provide my Social Security Number so the University can satisfy its income-reporting and withholding obligations 

under North Carolina and federal laws. Unless this sentence is marked through and initialed by me, I voluntarily permit the use of my social 

security number for internal record keeping and information management operations. However, I understand I have been randomly assigned 

the personal identification number (PID) indicated on this document, which the University will use instead whenever possible. 

Employee’s Initials: Human Resources Rep Initials: 
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HUMAN RESOURCES 

CONDITIONS OF EMPLOYMENT 

SPA TEMPORARY EMPLOYEE 

11. 

12. 

13. 

14. 

15. 

I understand that the University requires employees to be paid by direct deposit into a bank or credit union account, and that pay stubs will be 

provided to me electronically through the University’s E-pay program. In order to satisfy this requirement, I understand I must present a 

voided check during my assigned Welcome to Carolina Orientation and complete the direct payroll deposit authorization (Form PR-8). IVlV 

signature below certifies I understand I will not receive a paycheck from the University until the appropriate payroll forms have been 

completed and submitted. 

I understand that the rules governing my work schedule, meal and break periods, time records, pay day, wage-hour status (for overtime 

purposes), and the policies covering equal employment opportunity, reporting an on-the-job injury, workplace violence, illegal drugs in the 

workplace, prohibited harassment and discrimination are available on the Office of Human Resources website, hr.unc.edu. Questions 

regarding these policies may also be addressed to the appropriate department within the Office of Human Resources using the HR Connect 

online tool, located at hrconnect.unc.edu. 

I authorize the University to withhold from my final paycheck the cost of any keys, uniforms, or other State-owned property I fail to return 

when my appointment ends. I also authorize the University to withhold from my final paycheck the amount of any other debt I owe to the 

University, subject to Wage-Hour requirements. 

I understand that I am required to comply with the University’s Department of Environment, Health and Safety (EH&S) policies and procedures 

regarding vaccinations, medical surveillance or other required safety training within the first 10 days of my employment. I further understand 

that if my position places me in a healthcare environment or if my duties involve healthcare, I also must complete the items outlined in the 

"EHS Conditions of Employment" document in accordance to the time frames and frequency specified. I understand that this document will be 

provided to me by my appointing department and that if I do not receive this document and my position places me in a healthcare 

environment or my duties involve healthcare, I can find information regarding these policies and procedures on the web at: 

http://www.ehs.unc.edu/manuals/ehsmanual/docs/5appendixb.pdf or from my supervisor, my departmental Human Resources Facilitator or 

Manager, or by contacting EH&S by telephone at 919-962-5507. 

I understand that to comply with University policy, if my position’s duties include engaging in University healthcare activities, I must disclose to 

my Department Head, Dean, Division Chief, the Office of Human Resources Employee & Management Relations Division or the Chair of the 

University’s AIDS Task Force if I am currently, or later become, infected with either the HIV or the Hepatitis B viruses. 

I understand that the University follows a "Smoke Free" policy and that smoking is not allowed within :~00 feet of all University facilities, both 

on and off campus. I also understand that smoking in state-owned vehicles is also prohibited. 

I understand that the only employee benefit programs in which I am eligible to participate are the voluntary 403(b) supplemental retirement 

and/or U.S. savings bonds programs. 

I understand that my appointment is for a period of twelve calendar months or less, if retained, from the date of my first work day at the 

University of North Carolina at Chapel Hill (University) and that if I work for the University for :~500 hours or more within a :~2-month period, 

my appointment must be terminated (effective no later than the last day of that :~2-month period). I understand that I will not be eligible to 

be re-hired by the University in a temporary appointment, through a temporary agency or as an independent contractor, for a minimum 

period of 31 days after the date my appointment was terminated. 

__ (initials) For retirees only. I understand that State policy allows me, as a retiree, to work longer than twelve consecutive months 
regardless of the number of hours I work, and that my initials beside this condition certify that I am retired, am not available for (or seeking) 

permanent work, and have benefits (like health insurance) through my retirement plan. 

I understand that in the event that I accept a permanent position with another North Carolina state agency or with another University 

department, I must inform my hiring department and terminate my temporary appointment. 

Employee’s Signature / Date Human Resources Representative Signature / Date 
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UNC Department of Athletics 
PAYROLL DATA SHEET FOR TEMPORARY/STUDENT EMPLOYMENT 

Indicate status: ( ) Non-Student ( ) Student Date Completed: / / 

Social Security #: 

Last First Middle 

Date of Birth 

Indicate Citizenship: 

Indicate Sex: 

( ) Female 

( ) Male 

) U. S. Citizen 
) Resident Foreign National 

[Alien Registration Card I- 151 # 
) Non-Resident Foreign National 

[Temporary Visa Type/Number 

Indicate Race (Circle one): 

1 = White (European, North African, Middle Eastern) 

2 = Black (Not Hispanic) 

3 = American Indian or Alaskan Native 

4 = Asian or Pacific Islander (Far East, Southeast Asia Islands) 

5 = Hispanic (Mexican, Puerto Rican, Cuban, Central American) 

Permanent Address: 
Street address 

City State Zip Code 

Telephone: (    ) 
Area code       Number 

FOR STUDENTS: ( ) Graduate ( ) Undergraduate 

School Address: 
Street address 

1 

1 

City State Zip Code 

Telephone: 
Number 

Are you currently working in another department on campus? If YES, please indicate name of 
department: 

( ) NO( ) YES 

Are you related to any UNC employee? ( ) No ( ) Yes 
If yes, indicate employee(s)’ name, relationship to you, department in which they work: 

Name Department Relationship 

In case of an emerRency, please list the name and number of someone you would want us to contact: 

NAME: TELEPHONE NUMBER: ( ) 

TO BE COMPLETED BY THE HIRING SUPERVISOR I 



Athletic Department work unit: 

Start Date: Rate of Pay: 

Account Number to be charged (ex: 19030): 

Department Number: 98 

Hours Per Week: 



From: 

Sent: 

To: 

Subject: 

Amy Kleissler <kleissle@uncaa.unc.edu-- 

Monday, October 3, 2011 8:51 AM 

Kleissler, Amy Byrne <kleissle@email.unc.edu> 

Re: Reminder: send out TIMS reminder @ Mon Oct 3 9am - 9:30am (Tutors, Mentors) (Out of the ottice) 

I will be out of the office until Tuesday, October 4th. If you have any questions or concerns, please contact Kendra Hancock or Brent Blanton 
Thank you 
Amy 

>>> Google Calendar <calendar-notification@google.com> 10/03/11 08:50 >>> 

more details d<https://w*vwgoogle.com/calendar/event? 

action VIEW&eid cHJk~Td~bTBvYn©4bjR2MG8xcXZw~Tk~‘WnfMjA~‘dxATEwMD~?U2~f~2~wMDAw¥ViA2dHJmaW~2~Gtr~¥~Njk4Z~\~b~NxdjI3Z~Bn> 
send out TIMS reminder 
When 

Mon Oct 3 9am 9:30am Eastern Time 
Calendar 

Tutors/Mentors 
Who 

kleissle@email.unc.edu - creator 

Invitation from Google Calendar<https://www.google.colrdcalendar/> 

You are receiving this email at the account kleissle@email unc.edu because you set a reminder for this event on the calendar Tutors/Mentors. 

You can change your reminders for specific events in the event details page in https:/i~vw~v.google corn/calendar/. 



Sent: 

To: 

Subje~: 

Kleissler, Amy Byrne ~kleissle@email.unc.edu> 

Wednesday, May 27, 2009 12:13 PM 

bridgerb@uncaa.unc.edu 

Prof Mutirna gave back the exams this morning - I am guessing that ;VBB 
did not do well because he directly faced them when he made his remarks 

:( 

He said that he helped people as much as he could with the grading, and 
that because the process of grading is so time consuming, he will not 
be able to do this again. He stressed that the class is worth 6 
credits and tl~,at it will be difficult to pass the class if having 
failed this exam you don’t radically change how you study Hopefully 
yesterday’s come-to-Jesus will coincide nicely with a new attitude for 

WBB :) 



From: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

mailer@doodle.com [mailer@doodle.com] 

mailer@doodle.com; Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Pgoodman] 

Summer School Administrative Board Meeting (Additional Date) [Doodle] 

Summer School Conference Room (#226), 134 E Franklin Street 

9/11/2012 1:00:00 PM 

9/11/2012 2:30:00 PM 

Busy 

Recurrence: (none) 

Initiated by Jeanette Jennings, Assistant to the Dean of Summer school 
Please reply to this poll with your availability for an additional proposed date for the 2012-13 summer 
school Administrative Board Meeting. We thank everyone for their prompt reply to this and the previous 
poll. Please comment or contact me directly with any questions or concerns. 

Participants: 

mkatz 
Deb Eaker-Rich 
Rob Bruce 
ehuber 
jyopp 

maffly 

lastra 
Bobbi owen 

http:!/doodle.com/s2vmvnnuv3dzgkzx 



To: Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob] 

Subject: 

Location: 

Drama Faculty Mtg 4-5pm (see note) 

CDA Rml05 

Start: 4/11/2011 7:40:00 PM 

End: 4/11/2011 9:20:00 PM 

Show Time As: Out of Office 

Twenty minutes travel time to and from CDA 

Note posted by Laurie: 
Let’s make this change, please. Our April faculty meeting will be Monday, April 11th at 4:00 p.m. Cookie Newsom, 

Director for Diversity Education and Assessment will lead us in a hands-on workshop called Diversity 101. See below: 

The Diversity Education Team Presents "Diversity lol" 

Diversity 101 is an introduction to a broad range of diversity topics, it is an interactive experience where issues of 

gender, sexual orientation and identity, race, ethnicity and socio-economic status, to name a few, are examined 

through various hands-on activities. Designed for the person who wants to learn more about diversity and the person 

who wants to discuss their ideas on diversity with other members of the campus community, DIV 101 is always an 

engaging experience. 

PRC’s presentation of Angels in America has raised awareness again of the challenges for members of our community in 

dealing with difference and "otherness." Although our department has consistently embraced and supported 

acceptance of diversity, professional guidance through this brief workshop should prove meaningful. 

Thanks, everyone who can attend, for your flexibility and participation. It should be a good meeting on which to end the 

year. 

Jeff 



To: Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob] 

Subject: 

Location: 

ConnectCarolina Checkpoint Meeting w/Dean Gil 

205 South Building 

Start: 10/11/2010 6:00:00 PM 

End: 10/11/2010 7:00:00 PM 

Show Time As: Busy 

"Agenda will be to spedficall¥ talk about activities occurring since last we visited and what will be impacting faculty 

the months to come° I would really like to solicit from each dean the best ways to reach their particular faculty 

members- what will and won t: work° 

Contact: Helene Davenport 6-5999 
of UNC Info Tech Services - Manning Dr. Called the meeting CarolinaConnect Checkpoint. Will update Karen on progress. 

posted by Stephanie 8-17-10 

Bob Blanchard (3-3986) sending agenda 
Posted by Jessica 9/23/10 updated 9/28/10 

Attendees: 
Jerri Bland 
Bobbi Owen 
Bill Andrews 
Tammy McHale 
Jonathan Hartlyn 
Karen Gil 



From: 

Sent: 

To: 

Subject: 

Blanchard, Bob <bob blanchard@unc.edu> 

Tuesday, September 28, 2010 10:03 AM 

Pasion, Jessica <jvpasion@email.unc.edu> 

FYI 

Jessica, also in attendance is Jerri Bland with Bobbi Owen. I don’t know if I sent this along last time. But here is the agenda points for discussion. If you could pass 

this along to Kare, Tammy, Bill and Jonathan I’d appreciate it. 

"Agenda will be to specifically talk about activities occurring since the last meeting and what will be impacting faculty in the months to come. I would really like to 

solicit from each dean the best ways to reach their particular faculty members -what will and won’t work." 

Thank you. 

B ob B la ~d~ard. 



From: 

Sent: 

To: 

Subject: 

Location: 

Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=CRIM MINS] 

9/7/2010 3:13:04 PM 

Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Crimmins]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tmchale]; Taylor, 

Geraldine [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Gtaylor]; Clemmons, Jason [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jclem] 

Search Committee for Executive Director of Business Operations 

South - 205 

Start: 9/10/2010 3:30:00 PM 

End: 9/10/2010 4:30:00 PM 

Show Time As: Busy 

Required 

Attendees: 

Owen, Bobbi A; McHale, Tammy J; Crimmins, Michael T; Taylor, Geraldine; Clemmons, Jason 

When: Friday, September 10, 2010 11:30 AM-12:30 PM (UTC-05:00) Eastern Time (US & Canada). 

Where: South - 205 

Note: The GMT offset above does not reflect daylight saving time adjustments. 



From: 

Sent: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Importance: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

9/16/2010 6:09:15 PM 

Feedback Connect Carolina Sessions 

Murphey 116 

9/29/2010 7:00:00 PM 

9/29/2010 8:30:00 PM 

Out of Office 

Low 

Hi please review and send your changes to me: 

--BEGIN-- 
You are invited to meet with the Office of the University Registrar and the ConnectCarolina team to assess Lessons 

Learned from the ConnectCarolina implementation of Student Records. This is the first of several sessions we will hold 

over the next few weeks to gather your feedback on the implementation. 

Wednesday, September 29, 3:00 pm to 4:30 pm 

Murphey 116 

Our goals for this session are: 

Providing a forum for two-way communication 

Discussing the changes we have already made or will be making in the near future 

Focusing on the incremental changes that can realistically be made to improve the system 

Gaining insight on what your priorities are for these changes 

While we will be looking at the past, we hope the focus will be on the future and what we can improve and do better 

moving forward. 

We will focus on: 
¯ Student Registration/drop-add/CTOPS 
¯ Course Catalog/Schedule of Classes 
¯ Faculty Access and Training 
¯ Staff Access and Training 
¯ Reporting and Data Access 

Questions to guide discussion are: 
¯ Knowing what you know now, what would you do differently (the top 2 or 3)? 
¯ What issues did you run into? 
¯ How were these resolved? 
¯ What issues are still outstanding? 
¯ What can we do short-term to help you with these issues? 
¯ Long-term, are the business processes you are using as efficient as they could be in the new environment? 

We look forward to seeing you on Sept. 29! 

--END-- 

As for distribution, I thought we were going to send it to all of our usual listservs (SRAG, schedulers, SISChat, registration, 

etc.) with the apology that you may receive this multiple times. 



Debra Beller 
Information Communication Specialist 
ConnectCarolina 
ERP, ITS 
University of North Carolina at Chapel Hill 
211 Manning Drive 
Chapel Hill, NC 27599 

PH: 919-843-0477 
Email: debra beller@unc.edu 

Web: http://connectcarolina.unc.edu 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=TCLARKE] 

9/20/2010 4:26:57 PM 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tclarke]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Crimmins, Michael T [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Crimmins]; Owen, 

Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Taylor, Geraldine [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Gtaylor]; Clemmons, Jason [/O--UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jclem] 

Search Committee for Asst Dean/Exec Director 

218 South 

9/24/2010 5:00:00 PM 

9/24/2010 6:00:00 PM 

Busy 

Required 

Attendees: 

McHale, Tammy J; Crimmins, Michael T; Owen, Bobbi A; Taylor, Geraldine; Clemmons, Jason 

Proposed interview 

schedule for Asst._ 



From: 

Sent: 

Subject: 

Attad~: 

Clarke, Tiffany D <tiffany clarke@unc.edu~, 

Thursday, September 23, 2010 5:28 PM 

Owen, Bobbi A <owenbob@unc.edtv~; Mcttale, Tmnmy J <tmchale@emaJl.unc.edu~; Crimmins, Michael T <crimmin@email.unc.edu>; 

Clemmon~ Jason <jclem@email.unc.edu>; Taylor° Geraldine <GTAYLOR@EM_AILIJNC.EDU> 

Goodman, Paula <pgoodman@etnail.unc.edu~ 

Proposed inte~wiew schedule for Asset. Dean candidates 

Interview schedule 

Attached is a proposed interview schedule for candidates for the Assistant Dean position. We can discuss this tomorrow at the meeting, but I’m sending it in 

advance if you’d like the chance to eyeball it before then. 

Also, please remember to send me your interview questions tomorrow a.m. 

Thanks! 

Tiff 



A 

1 Proposed interview schedule for candidates for Assistant Dean for Business Operations 

2 

3 Thu., Sep. 30-Fri., Oct. :1 (internal candidate only) 

4 Thu., 9/30 

5 

6 Fri., 10/1 

7 

8 

9 

10 

11 

12 

13 

14 

15 Mon., Oct. 4 

16 

17 

18 

19 

2O 

21 

22 

23 Mon., Oct. :1:1 

24 

25 

26 

27 

28 

29 

3O 

31 Tue., Oct. :12 and Wed., Oct. :13 (Internal candidate only) 

32 Tue., 10/12 

33 

34 

35 

36 

37 

38 

39 Wed., Oct. 13 

4O 

41 

42 Wed., Oct. :13 

43 

44 

45 

46 

47 

48 



1 
2 
3 
4 
5 9:OO-lO:OO a.m. 
6 
7 1:oo-2:oo p.m. 
8 2:00-2:30 p.m. 
9 2:30-3:00 p.m. 
io 3:00-3:45 p.m. 
ii 3:45-4:00 p.m. 
12 4:00-5:00 p.m. 
13 5:00-5:30 p.m. 
14 
15 
16 8:3o-9:15 a.m. 
17 9:15-1o:15 a.m. 
18 lO:15-1o:3o a.m. 
19 lO:3O-11:3o a.m. 
20 11:3o a.m.-12:3o p.m. 
21 12:3o-1:15 p.m. 
22 
23 
24 9:30-10:15 a.m. 
25 10:15-11:15 a.m. 
26 11:15-11:30 a.m. 
27 11:30 a.m.-12:30 p,m. 
28 12:30-1:30 p.m. 
29 1:30-2:15 p,m, 
3O 
31 
32 
33 11:15 a.m.-12:00 p,m. 
34 12:00-12:30 p.m. 
35 12:15-1:15 p.m. 
36 1:15-2:15 p,m, 
37 2:15-2:45 p,m, 
38 2:45-3:15 p,m, 
39 
40 3:00-4:00 p,m, 
41 
42 
43 9:15-10:00 a.m. 
44 10:00-11:00 a.m. 
45 11:00-11:15 a.m. 
46 11:15 a.m.-12:15 p,m. 
47 12:15-1:15 p.m. 
48 1:15-2:00 p,m, 



C 

1 

2 

3 

4 

5 SADs (Jonathan, Mike, Bill) 

6 

7 Lunch with Bobbi, others 

8 Break 

9 Tour Smith facility with Tammy 

10 Dean’s Office staff 

11 Break 

12 Search committee 

13 Wrap-up with Tammy 

14 

15 

16 Dean’s Office staff 

17 SADs 

18 Break 

19 Search committee 

20 Lunch with Bobbi, others 

21 Tour and wrap-up with Tammy 

22 

23 

24 Dean’s Office staff 

25 Search committee 

26 Break 

27 SADs 

28 Lunch (Bobbi checking to see if she can be available; if not, can have breakfast instead) 

29 Tour and wrap-up with Tammy 

30 

31 

32 

33 Dean’s Office staff 

34 Break 

35 Lunch with Bobbi, others (Bobbi will have Harold start the mtg.) 

36 Search committee 

37 Wrap-up with Tammy 

38 Tour of Smith facility (Tammy not available) 

39 

40 SADs 

41 

42 

43 Dean’s Office staff 

44 SADs 

45 Break 

46 Search committee 

47 Lunch with Bobbi, others 

48 Tour and wrap-up with Tammy 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=TCLARKE] 

9/20/2010 4:38:28 PM 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tclarke]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Taylor, 

Geraldine [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Gtaylor]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Clemmons, Jason [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jclem] 

Search Committee for Asst Dean/Exec Director 

South - 205 

9/22/2010 12:30:00 PM 

9/22/2010 1:30:00 PM 

Busy 

Required 

Attendees: 

Crimmins, Michael T; Owen, Bobbi A; Taylor, Geraldine; McHale, Tammy J; Clemmons, Jason 

Agenda for 

tomorrow’s Sear... 



Sent: 

To: 

Subject: 

Attadl: 

Clarke, Tiffany D <tiflhnyclarke@unc,edu~ 

Tuesday September 21, 2010 3:17 PM 
McttaJe, Tammy J ~,trachale@emai|.unc.edu~>; Crimmin~ Michael T <cnmmlns@email .unc.edu>; Owen, Bobb~ A <owentx~b@unc,edtp; 

Taylor, Geraldine <GTAYLOR@EMAII,MNC.EDLI>; Clemmons, Jason <jclem@ema~l 

Goodman, Paula <pgoodman@email.unc.edu> 

Agenda for tomorrow’s Semch Committee meeting 

Agenda, Search Committee Meeting Sep. 22.docx 

Attached is the proposed agenda for tomorrow’s meeting of the Search Committee for Asst. Dean/Exec. Director position (8:30am in 205 South). Please let me 

know if you have anything to add. 

Thanks, 

Tiff 



Meeting of the Search Committee for 

Assistant Dean for Business Operations/Executive Director for Arts and Sciences UBC 

Wednesday, September 22, 2010 

Room 205 South 

8:30-9:30 a.m. 

Agenda 

1. Outcome of informal reference checking by Bobbi and Tammy 

2. Create a list of essential skills/qualifications from which to develop interview 

questions 

3. Structure/process for in-person interviews 

a. Who to include 

b. Schedule for each candidate 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Importance: 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=TCLARKE] 

9/29/2010 11:55:15 AM 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tclarke]; McHale, Tammy J [/O--UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Crimmins, Michael T [/O=UNC 

EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN--Crimmins]; Taylor, 

Geraldine [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Gtaylor]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Clemmons, Jason [/O=UNC 

EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN--Jclem] 

Canceled: Telephone interviews with Asst. Dean/Exec. Director candidates 

South - 205 

9/29/2010 12:00:00 PM 

9/29/2010 1:30:00 PM 

Free 

High 

Required 

Attendees: 

McHale, Tammy J; Crimmins, Michael T; Taylor, Geraldine; Owen, Bobbi A; Clemmons, Jason 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Stadler, Stephanie C. [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=SSTADLER] 

10/13/2010 5:05:00 PM 

Stadler, Stephanie C. [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Sstadler]; Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kgil]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tmchale]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Hartlyn]; Andrews, William L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Wandrews]; Crimmins, Michael T [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Crimmins]; Owen, 

Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Riley, Wendy D [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Wriley]; Reid, Dee [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Deereid]; Farrell, 

Janet C. [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jcfarrel]; Pasion, Jessica [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jvpasion]; Pittman, Jan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jhpittma]; Payne, Ed 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Edpayne]; 

Greenway, Ryan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Rgreenwa]; Joyner, Gordon [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Gjoyner]; Faulkner, Betsy H [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Bhfaulkn]; Spurr, 

Kim Weaver [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Spurrk]; Goldston, Linda R [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Lgoldsto]; May, James W Jr [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jmay]; Clarke, 

Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tclarke]; Taylor, Geraldine [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Gtaylor]; Goodman, Paula [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman] 

Hold DO Holiday Luncheon 

Carolina CLUB 

12/14/2010 5:00:00 PM 
12/14/2010 7:00:00 PM 
Busy 

Required 

Attendees: 

Gil, Karen M; McHale, Tammy J; Hartlyn, Jonathan; Andrews, William L; Crimmins, Michael T; Owen, Bobbi A; Riley, 

Wendy D (wendy_riley@unc,edu); Reid, Dee; Farrell, Janet C,; Pasion, Jessica; Pittman, Jan; Payne, Ed; Greenway, 

Ryan; Joyner, Gordon; Faulkner, Betsy H; Spurt, Kim Weaver; Goldston, Linda R; May, James W Jr; Clarke, Tiffany D; 

Taylor, Geraldine; Goodman, Paula 



From: 

Sent: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

10/18/2010 5:16:32 PM 

Subject: ASPSA 

Location: Steele 3020 

Start: 11/5/2010 i:30:00 PM 

End: 11/5/2010 3:00:00 PM 

Show Time As: Busy 

Glynis Cowell-NO 

Steve Reznick-YES 
Lissa Broom -YES but leaving early 

Susan Maloy-YES 



From: 

Sent: 

To: 

Subject: 

Location: 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=TCLARKE] 

10/25/2010 5:31:29 PM 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tclarke]; Andrews, William L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews]; Crimmins, Michael T [/O=UNC 

EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Crimmins]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Hartlyn]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN--Owenbob] 

Reception and dinner with Chairs Leadership Program 

University Room, Hyde Hall 

Start: 12/14/2010 I0:30:00 PM 

End: 12/15/2010 I:30:00 AM 

Show Time As: Busy 

Required 

Attendees: 

Andrews, William L; Crimmins, Michael T; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A 

Please direct your RSVP to me with any dietary restrictions (Jonathan, I’ve got you covered!). 

Thanks, 

Tiff 

Invitation to dinner 

with the Chairs L... 



From: 

Sent: 

To: 

Subject: 

Balthrop, Bill <vwK@emafil.unc.edu~ 

Wednesday, October 20, 2010 2:45 PM 

Clarke, Tifl~ny D <tifl~ny clarke@unc.edu> 

Invitation to dinner with the Chairs Leadership group 

Tiffany: 

For the last couple of years, the Chairs Leadership Program hosted a dinner with participants in this program and several senior level administrators. We would like to repeat 
that event this fall so that the new chairs will have a chance to meet informally with this group. Accordingly, we would like to extend an invitation to the following individuals 
from the Dean’s office: 

Sr. Associate Dean Bill Andrews 
Sr. Associate Dean Michael Crimmins 
St. Associate Dean Jonathan Hartlyn 
St. Associate Dean Tammy McHale 
St. Associate Dean Bobbi Owen 
(I have contacted Jessica with Dean Gil’s invitation). 

The event will begin with a brief reception, beginning at 5:30, with dinner to follow at 6:15 on Tuesday, December 14th. 

The event will be held in the University Room at Hyde Hall. 

It is my understanding that Jeanine Simmons has already contacted you about their availability. 

If you could confirm that they will attend, we would be very appreciative. Also, please let us know if anyone has any dietary restrictions. Should you have any questions, please 
feel free to contact me at your convenience. 

Bill Balthrop 

Interim Director, Institute for the Arts and Humanities 
Facilitator, Chairs Leadership Program 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=OWEN BOB] 

10/28/2010 6:05:30 PM 

Demetriou, Cynthia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Cyndem] 

Retention Strategies 

Vincent Rizzi sales pitch 

11/2/2010 8:00:00 PM 

11/2/2010 8:30:00 PM 

Busy 

Required 

Attendees: 

Demetriou, Cynthia 

EducationDynam.. 

Retention Manag... 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

EducationDynamics Temn <~EducationDynamics@phocus.ca~ 

Friday, October 29, 2010 11:10 AM 

Goodman, Paula <pgoodman@email.unc.edtv~ 

Christian Hague <chague@phocus.ca> 

EducationDynamics Retention Management Progralns 

EducationDynmnics- Era~llment.pdf 

Deal Dean Owen, 
Thank you for your interest in learning more about EdncationDynamics’ retention management progrmns on November 2, 2010 at the newly updated time of 4:00 PM 

EST. As I explaJmed during our conver~tion, Vincent Ri;’zi our Vice-President of Educational Paxtnerships will be calling you m briefly di~uss how our programs can 

benefit your institution. Iftbr any rea~n you need to reschedule your meeting, please do not hesitate to contact me at: 866-779-5635. 

Sincerely, 

Nina 

Nina Roy 

Director of Educational Partuerships 

Tel: 866-779-5635 

EdncationDynamics 

Chart Your Course 

www.educafi ondynamics.com <<http:#www.educationdynamics.com>:~ 

Plea~ note our new maAling address: 

111 River Street, Suite 1201 

Hoboken, NJ 07030 

Abom EducationDynmnics 

EducationDynamics provides marketing and s~udent affairs pl~ofessionals the tools they need to meet their critical objectives in recruitment, enrollment yield and 

retention. The company has pulled together the best in content resonrces and propriet~ary technology applications all managed by a team of professionals with 

unparalleled experience in tl~e higher education field. Collectively, it is the only organization that delivers products and services ruth a proven track record for helping 

schools find, enroll and retain students. EducationDynamics currently helps more than 1,800 higher education institutions recruit, enroll and retain more S~aldents. 

Whether an institution is a not-liar-profit, for- profit, traditional, online, private, public, large or small, EducationDynan~ics has a portfolio of proven tools to maximize the 

interaction with prospective and current undergraduate and graduate students to drive student growth and retention. 

<<Educafi onDynamics- Enrollment. 

CONFIDENTIALITI~ 

Ce courriel est confidentiel et est destind ~. l’usage exclusifde son destinataire. II est strictement interdit de divnlguer, de distribuer ou de reproduire ce coumel. Si le 

destinataire ne pent ~tre joint on vous est inconral, nons vous prions de bien vouloir nous en informer immddiatement par courriel, et de ddtruire ce courriel et toute 

copie. Merci. 

CONFIDENTIAI,ITY 

This email message is confidential and is intended for the exclusive use of the addressee. Any other per~n is strictly prohibited t~m disclosing, distribnting or 
reproducing it. If the addressee cannot be reached or is unknown to you, please inform the sender by return email i~nmediately, delete this email message and des~troy 

all copies. Thank you. 



Fo~ a cor~sultatior% co[-~tact us 

201~377o3329 or Chart Your Course 



~i:i ~tBetween tackling search and other marketing efforts’ copy/ 

~.ii:~::: design execution and, of course, social media and new 

i~iiiiiiiiii 
technologies, you’re somehow expected to handle it all, with 

iiiiiiiii a tight budget, That’s why we provide full,service support to 
~iiiii:iiii!i help clients meet their goals, Read On for our success stones. 

-- John Mathew 
President of Enrollment Services It-~ our strategic planr~ing process, we share our knowledge and 

gain a deep understanding of yours, Each solution ~s designed to 

motivate studerrts and acceJerate the next step ~n the~ decision-. 

making process, ~de~~t~fy studerrt and parent objections, then 

rein ore them, 

Nothing is more critical than building and maintaining relevant, 

meaningful relationships whh each student~ SoL, rids easy, bLa 

obstacles J~ke ~ack of tk-t-~e, understaff;ng, evePchanging technology 

and reduced budgets are part of the everyday chaJ~enge of 

delivering targeted comm~_~r~cat[on, We he~p e~~ro~me~~t teams 

get around these obstacJes so they can focus on winning over the 

dght students, OL~r recommendations and se~v~ces are bL~t around 

sound p~k~rs of strategy, technology, content and execution that 

cons~stendy deliver resuhs, 

, 

The web is a constantly moving target, Our expertise in deploying 

tools to solve schools’ unique search, recruitment and y~e~d 

challenges he~ps ou~ c~ents avoid cosdy tr~a~ and e~~or p~tfa~s~ 

Our recommendations rely on years of data about what works 

and what doesn’t, vvhh a focus on making every touch point 

unique to the concerns, questions and preferences of each 

~nd~v~dua~ student and parent, 

Most vendors focus either on recommending actions or on 

fitting your challenges into their already-existing technology, 

From our hands-on d~scovery process to maMn9 data~drh,’en 

recommendations to execut~ng marketing campaigns, no one 

provides the h~-.se~v~ce support that we can~ Wh~e vve use proven 

sbateg~es to ~nc~ease stL~dent engagement and ROL ~f you are not 

hhdn9 you~ numbers, vve he~p change the sh~p’s d~ect~on and find 

the dght course, 



Technology alone cai-~not change studei-~ts’ hearts and mii-~ds, WhiJe we didn’t 
invent proven methods of changing consumer mindsets, vve did pe~’fect them 
for higher education by developing a li[ecycle o[ solutions that pull students 

ii-~to customized communicat[oi-~ streams during critical vvii-~dows of 

opportunity, "Decision acceleration" campaigns motivate students to 

[nquh’e, apply and enroll, 

Dep}oy accepted stude~~t checklist with 

automated ~emi~~de~s to complete tsext steps 

Develop academic and social }ntegtatiots 

opportunities \,vith}n o~~e place: orie~~tat}on, 

course schedules, social net\,votk}ng, 

roommate kx;~d:or, etc. 



x "Our goal was to increase interactivity 

UNI[V}~RS][TY students ~o connect w~th Qu~nn~p~ac~ We vvefe 

looMng ~or a mu~t~-.~aye~ed, non--s~at~c way to de~ver snippets 

information ~ang[ng f~om academic to ente~’ta[n~ng~ Ou~~ soh~t[on 

was designed to provide a fresh and new expeNence that our 

students 

Students more actively engaged between inquiry 

and application stages 

h-~c~eased applications by 17% 

Decreased d~rect mail costs 

Winner of 2009 Advertish-~g Admissions Award 

h-~creased admissions yield by 24% 

Inc,’eased enrollment from 1,666/o 15763 

[{stimated revenue return > $355,000 
TRoY 

UNIVERSITY 

34% higher enrollment among campaign participants 

"Because of the Admkted Student Prog~am, ou~ students are 

bette~ orierfled to campus~ the buy-.h-~ is there, and we a~e better 

positioned to engage them once they a~e here, Educat[onDynarv~cs 

got to know us; they became ingrained in our culture and put 

people on our proiect who appreciated that cultu~e,’~ 

reach prospective students in a format that 
is more favorable to them than pdnL We a~so knew that we had 
to enhance our webs~te to g~ve prospective students a more 
comprehensbe v~ew of what Wesbyan hasto offer and we have 
achieved that, We ~eceived calls from students who spent their 

weekends viewing the campus videos that EducationDynamics 
produced for us. ’~ 

t,k,f_÷sle),;~m 6biiege 

Increased inquiries by 58% 

Su~passed inquiry goal by 

Surpassed historica~ reco~d of inquiries by 

Increased number of applications by 

Increased number of deposits by 15% 

LOYOLA 
UfN[VERS][TY 
NEW ORLEANS 

"EducationDynamics makes our solutions unique 

to Loyola, but they are pretty much turn-.key, J don’t 

[save to create copy o~ con-~ent-------tha-~ has been 

helpful, Travel expenses a~e tight so parents and 

students can get a feel for our university without 

even stepping foot on campus [using Uscenesu’.]~ This is espeNally 

helpful for ou~" oubof-state and international prospective students, 

Our apps have increased by 

Wesleyan College 

Univel’si-l:y of MissouN 

Troy U 

Univetsky 

Siena CoIIege 

New ge~sey Instkute of TechnoIogy 

CaIifornia Baptist Unive~sity 

Unive~’sky of West Georgia 

Bowie State U n Wersity 

Hardh-~g U nive~’sitv 

}:uH 8a~ Un~wH’sky 

"-R-sc h ~s}ca ~ Ca~eer 

GRADUATE 

MaNst College 

New Yod( Law School 

RI.~S[I Ul~iyei-siI:y Medical School 

Quinnipiac University 

Ame~ican Universky of Antigua 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=TCLARKE] 

11/4/2010 12:53:53 PM 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tclarke]; Andrews, William L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN--Hartlyn]; McHale, 

Tammy J [/O--UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tmchale]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins] 

Prel~ame reception with Chancellor Thorp 

Chancellor’s Box 

11/13/2010 7:30:00 PM 

11/13/2010 8:30:00 PM 

Busy 

Required 

Attendees: 

Andrews, William L; Hartlyn, Jonathan; McHale, Tammy J; Crimmins, Michael T 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Hirth, Garrett Michael [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOMF23SPDLT)/CN=REClPIENTS/CN=GM H] 

11/11/2010 5:16:41 PM 
Mirth, Garrett Michael [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Gmh]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; East, Robyn C [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Reast]; Derickson, 

Christopher P [/O--UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Derickso]; Bland, Jerri [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jlbland]; Petree, Phyllis [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Ppetree]; Johns, 

Andy [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Ajohns]; Press, Dennis A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Dennis A Press (denpress)]; Stabile, Rel~ina 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Rstabile]; 

Turner, Dave [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Turnerjd]; Waddell, Stan Adolphus [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=WaddelIs]; Whisnant, Anne Mitchell [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Annewhis]; Williford, 

Lynn E [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Lewillif]; Seitz, Kevin Richard [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Krseitz] 

Institutional Data Governance Committee 

236 Bynum Hall 

11/15/2010 4:00:00 PM 
11/15/2010 5:00:00 PM 
Busy 

Required 

Attendees: 

Owen, Bobbi A; East, Robyn C; Derickson, Christopher P; Bland, Jerri; Petree, Phyllis; Johns, Andy; Press, Dennis A; 

Stabile, Regina; Turner, Dave; Waddell, Stan Adolphus; Whisnant, Anne Mitchell; Williford, Lynn E; Seitz, Kevin 

Richard 

UNC Data 

Governance Stu... 



From: 

Sent: 

To: 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=TCLARKE] 

11/17/2010 3:31:26 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob] 

Subject: Tammy McHale out of town 

Start: 12/1/2010 5:00:00 AM 

End: 12/4/2010 5:00:00 AM 

Show Time As: Free 



From: 

Sent: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

11/30/2010 3:39:31 PM 

Subject: ASPSA 

Location: Steele 3020B 

Start: 12/14/2010 7:30:00 PM 

End: 12/14/2010 9:00:00 PM 

Show Time As: Busy 



From: 

Sent: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

11/30/2010 3:39:31 PM 

Subject: ASPSA 

Location: Steele 3020B 

Start: 12/3/2010 i:30:00 PM 

End: 12/3/2010 3:00:00 PM 

Show Time As: Busy 



Job Title: 
Working Title: 
Job Category: 
Position Number: 
Salary Grade/Range: 
FT/PT: 
PermanentfTime Limited: 
Department Name: 
Department Number: 
Hiring Supervisor: 
Date First Posted: 
Closing Date: 
Location: 

Business Officer 
Human Resources Director 
Exec., Admin., Managerial 
0059974 
BAND II / $37,300 - $99,409 
Full Time 
Permanent 
Arts & Sciences Dean’s Office 
3201 
Tammy McHale 
11/!1/20!0 
12/08/2010 
UNC-Chapel Hil~ 

Minimum Education and Experience: 
Bachelor’s degree in business administration, public administration, or related business area; or equivalent combination of 
training and experience. All degrees must be received from appropriately accredited institutions. 

Essential Skills, Knowledge and Abilities: 
This position is being recruited at the Advanced level under the Career Banding program. The hiring range for this position 
is $66,535 - $83,044, and the salary grade equivalent is 77. 

The successful candidate will direct all human resource operations in the College of Arts and Sciences, providing expertise 
in faculty, non-faculty and staff policy and procedures, including all employees exempt from and subject to the State 
Personnel Act (i.e. all EPA and SPA positions and employees). The position will oversee recruitment and hiring, position 
classification, employee compensation, tenure and review procedures; performance management, etc. The position will 
also assist in the development of short and long term staffing plans and the development of faculty personnel guidelines. In 
addition, the successful candidate will provide counsel in benefits and employee relations. 

Preferred Qualifications: 
The ideal candidate will have experience in human resource management in institutions of higher education inctuding 
policy interpretation and application, project management, and personnel supervision. Candidates should exhibit the ability 
to work effectively and diplomatically with a wide range of people including University administrators, faculty, staff, and 
students; possess superior communication, presentation, and interpersonal skills; and have the capacity to inspire 
confidence. A relevant Baccalaureate degree and HR certification (PHR or SPHR) are preferred with a minimum of 4 years 
of directly related HR program development and personnel management experience demonstrating competencies needed 
to perform the work; or an equivalent combination of training and experience. This position requires considerable 
knowledge of the rules, regulations, and policies relating to UNC-Chapel Hill human resources, state of North Carolina and 
Federal guidelines. The College of Arts and Sciences (CAS) is the largest academic unit within the University and consists 
of 70 units including 42 academic departments and interdisciplinary curricula, and numerous centers, institutes and 
programs. The academic departments offer bachelors, masters and Ph.D. degrees. The College is divided into four 
divisions, which are overseen by three Senior Associate Deans. All academic departments and curricula are assigned to 
one of these four divisions Fine Arts, Humanities, Natural Sciences, and Social Sciences. Structural reorganization to 
enhance operational effectiveness in the Coltege has resulted in the merger of finance and HR functions of the Office of the 
Dean of the College of Arts & Sciences, Undergraduate Education, and the College of Arts & Sciences Office of 
information Services (OASIS). The HRDirector is the senior HR official for the College and has the primary responsibility 
and oversight for HR operations. 

Special Physical/Mental Requirements: 
None Listed. 

Position/Work Schedule Requirements: M-F 800 - 500 



From: 

Sent: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

12/23/2010 5:45:00 PM 

Subject: ASPSA 

Location: Steele 3020 

Start: 4/19/2011 6:00:00 PM 

End: 4/19/2011 7:30:00 PM 

Show Time As: Busy 



From: 

Sent: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

12/23/2020 5:45:00 PM 

Subject: ASPSA 

Location: Steele 3020 

Start: 3/29/2011 6:00:00 PM 

End: 3/29/2011 7:30:00 PM 

Show Time As: Busy 



From: 

Sent: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

12/23/2010 5:45:00 PM 

Subject: ASPSA 

Location: Steele 3020 

Start: 3/1/2011 7:00:00 PM 

End: 3/1/2011 8:30:00 PM 

Show Time As: Busy 



From: 

Sent: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

12/23/2010 5:45:00 PM 

Subject: ASPSA 

Location: Steele 3020 

Start: 2/15/2011 7:00:00 PM 

End: 2/15/2011 8:30:00 PM 

Show Time As: Busy 



From: 

Sent: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

12/23/2010 5:45:00 PM 

Subject: ASPSA 

Location: Steele 3020 

Start: 1/25/2011 7:00:00 PM 

End: 1/25/2011 8:30:00 PM 

Show Time As: Busy 





From." 

Sent: 

To: 

Subject: 

Faculty.Govemmace@smtpsrv0.isis.tmc.edu 

Wednesday, January 12, 2011 11:44 AIVI 

The li~cultycouncil mailing liszt <facultycouncil@lis~serv.unc.edu-~ 

[tbcultycouncil] Faculty Council THIS FRIDAY, January 14 

Dear Faculty Council Members, Speakers, and Other Colleagues, 

Just a reminder that the Faculty Council will meet THIS FRIDAY, January :t4th, from 3:00 to 5:00 p.m. in the Hitchcock Multipurpose Room at the Stone Center. I apologize that 
due to some issues with scheduling this particular meeting last year, a few of you may have had January 2:tst in your calendars for this meeting. But it is THIS FRIDAY, the 
14th. 

The agenda this month is a focused one, with a majority of the time devoted to the planned conversation with CIO Larry Conrad and his staff about the concerns and issues all 

of you raised last month regarding changes and challenges in information technology. You’ll note that Mr. Conrad and his staff have provided preliminary written responses to 
many of your issues; this document is linked from the agenda, which may be found at the following URL: 

http: //vwvw.unc.edu/faculty/faccoun/agendas/2010-11/A11F¢O l.shtml 

I will be adding the Appointments, Promotions, and Tenure Committee report before the end of the week and will let you know when that is available. 

Finally, if you cannot attend on Friday, please send an email to that effect to Charlotte I(ilpatrick in our office (Charlotte_Kilpatrick@unc.edu). 

Thank you! 

With kind regards, 

Anne 

Anne Mitchell Whisnant, Ph.D. 
Director of Research, Communications, and Programs 
Office of Faculty Governance 
UNC-Chapel Hill 

919-962- J.671 (office) 

¯ -- You are currently subscribed to 

facul .tycouncil as: tifli~nv cl~xke~unc.edu. To unsubscribe send a blank 

emakl to leave-28453236-35847112.46bc34395614eec14ca812edfab8544b~)listse~w.unc.edu 



From: 

Sent: 

To: 

Subject: 

Daughtridge, Meredith <mdaught@emafil.unc.edu~ 

Thursday, Janua~ 20, 2011 9:48 AM 

Pasion, Jessica <jvpasion@email.unc.edu> 

RE: 2011 Arts and Sciences Chair’s Retreat 

Great~ Thanks for sending me these updates, I have put a tentative hold on 9/23. 

Thanks. 

M er~-:.~it h 

From: Pasion, Jessica 
Sent: Thursday, January 20, 2011 9:43 AM 
To: Daughtridge, Meredith 
Subject: RE: 2011 Arts and Sciences Chair’s Retreat 

Hi Meredith, 

I know you cannot confirm a meeting this far in advance, but there has been an update to my room reservation request. I no longer need the room on: 

9/21 

9/22 

9/27 

9/28 

2/29 

But I would like to put a tentative hold on the University Room for 9/23, 7am-7pm, if possible. 

Thanks, 

Jessica 

Jessica Pasion 

Executive Assistant to the Dean 

University of North Carolina at Chapel Hill 

Colle~e of Arts & Sciences, Dean’s Office 

205 South Buildin~ 

Campus Box 3100 

Chapel Hill, NC 27599 

(919) 962-~165 

F~m: Daughtridge, Meredith 
Sent: Wednesday, October 06, 20~0 ~:09 AM 

To: Pasion, Jessica 
Subject: 2011 A~s and Sciences Chair’s Retreat 

Hi Jessica, 

I received your requests for the 20~1 Chairs retreat for September 20-22 and 27-29. We do not formally accept reservation requests until 6 months prior to the 

event, in order to confirm our own internal event dates. I will tentatively put those dates on our calendar, but please be sure to follow up in April to receive 

confirmation. 

Thanks] 

Meredith 

Meredith Daag~r~dge 

Events Coordinator 

Institute for the Arts and Humanities 

UnJversib~ of North Carolina 

Ofl%:e: (919) 962-0249 

Fax: {919) 962<[118 



From: 

Sent: 

To: 

Subject: 

Location: 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=TCLARKE] 

2/14/2011 3:54:19 PM 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tclarke]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Crimmins, Michael T [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN--Crimmins]; Andrews, 

William L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Wandrews]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN--Owenbob] 

Council of Chairs (lunch provided) 

271 Hamilton Hall 

Start: 2/14/2011 5:30:00 PM 

End: 2/14/2011 7:00:00 PM 

Show Time As: Tentative 

Required 

Attendees: 

Hartlyn, Jonathan; Crimmins, Michael T; Andrews, William L; McHale, Tammy J; Owen, Bobbi A 

COUNCIL OF CHAIRS 

Monday February 14 

12:30-2:00pm: ASSESSM ENT 

271 Hamilton Hall 

Discussion with Bill Andrews, Bobbi Owen, and Lynn Williford. 

Bill and Bobbi want to impress on the chairs the importance of assessment reporting to the University’s accreditation. 

Lynn Williford will make a presentation on how assessment reports should incorporate concrete changes that improve 

programs. Bobbi and Bill will engage the chairs about how they have used assessment as a means of taking positive 

steps to improve an aspect of their programs. 

Lunch provided. 



From: 

Sent: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

3/10/2011 4:55:33 PM 

Subject: 

Location: 

Fwd: Stone Center Reception & Roundtable-Amina Ali 

Hitchcock Multipurpose Room 

Start: 3/24/2011 2:00:00 PM 

End: 3/24/2011 4:00:00 PM 

Show Time As: Busy 

From: 

Sent: 

To: 

Subject: 

Bobbi Owen [owenbob@unc.edu] 
Monday, March 07, 2011 3:35 PM 

Goodman, Paula 
Fwd: Stone Center Reception & Roundtable-Amina All 

For my calendar. 
B. 

........ Original Message ........ 
Subject:    Stone Center Reception & Roundtable-Amina All 
Date: Mon, 7 Mar 2011 09:57:46 -0500 
From: Stone Center <paperlesspost@paperlesspost com > 
Reply-To: @gmail.com> 
To: <owenbob@unc.edu> 

Click invitation to RSVP 

This Invitation is intended for Bobbi Owen and was sent by Stone Center. Please paste the following 
link into a new browser window if you are having trouble viewing this card. 

http://www, paper!esspost, com/events/593664-1 cl 3476c/rep I ies/16647687-165b90d9 

http://www, paperlesspost.com/images/emails/line-top.png 
Add this event to your: I Goog/e Calendar I Outlook I iCal 

http://www, paperlesspost, com/im ages/em ails/em all Fad e. png 

Please join us in Welcoming 
Her Excellency Amina Salum Ali 

with a reception 
on March 23, 2011 at 5:00pm 

Followed by a 
Roundtable Discussion on 
March 24, 2011 at 10am 



in the Stone Center’s 
Hitchcock MultiPurpose Room 

150 South Road 
Chapel Hill, NC 

Please R.S.V.P. no later than March 15, 2011 

http://www, paperlesspost, com/im ages/em ails/em ail Fad e_flip, png 
http://www, paperlesspost, com/im ages/em ails/footer, png 

Create and send your own custom cards at http://www.paperlesspost.com. 

If you found this email in your junk/bulk folder, please add paperlesspost@#aper|essposLcom to your 
address book to ensure that you’ll receive all future Paperless Mail in your inbox. 

Paperless Post respects your privacy. To see how we treat your information, please review our 
Privacy Policy. 

Click here to stop receiving emails from Paperless Post. 

© 2011 Paperless Post, 151 West 25th St, 9th Floor, New York, NY 10001 



From: 

Sent: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

3/10/2011 4:55:33 PM 

Subject: 

Location: 

Fwd: Stone Center Reception & Roundtable-Amina Ali 

Hitchcock Multipurpose Room 

Start: 3/23/2011 9:00:00 PM 

End: 3/23/2011 ii:00:00 PM 

Show Time As: Busy 

From: 

Sent: 

To: 

Subject: 

Bobbi Owen [owenbob@unc.edu] 
Monday, March 07, 2011 3:35 PM 

Goodman, Paula 
Fwd: Stone Center Reception & Roundtable-Amina All 

For my calendar. 
B. 

........ Original Message ........ 
Subject:    Stone Center Reception & Roundtable-Amina All 
Date: Mon, 7 Mar 2011 09:57:46 -0500 
From:      Stone Center <paperlesspost@paperlesspost com > 
Reply-To: <       @gmail.com> 
To: <owenbob@unc.edu> 

Click invitation to RSVP 

This Invitation is intended for Bobbi Owen and was sent by Stone Center. Please paste the following 
link into a new browser window if you are having trouble viewing this card. 

http://www, paper!esspost, com/events/593664-1 cl 3476c/rep I ies/16647687-165b90d9 

http://www, paperlesspost.com/images/emails/line-top.png 
Add this event to your: I Goog/e Calendar I Outlook I iCal 

http://www, paperlesspost, com/im ages/em ails/em all Fad e. png 

Please join us in Welcoming 
Her Excellency Amina Salum Ali 

with a reception 
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From: 

Sent: 

To: 

Subject: 

Location: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

3/30/2011 4:21:13 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Andrews, William L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews]; Crimmins, Michael T [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Reid, 

Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid] 

A&S Foundation Board Meeting 

Finance & Audit in 205 South/Development & Communications and Nomination in 134 E. Franklin St. 

Start: 4/14/2011 8:00:00 PM 

End: 4/14/2011 I0:00:00 PM 

Show Time As: Busy 

Required 

Attendees: 

Andrews, William L; Crimmins, Michael T; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A; Reid, Dee 

4/13/11 

Attached, please find the seating chart and program for the Board dinner. 

Thanks, 
Jessica 

Seating Chart Dinner Program 

Spring 2011 .xlsx Spring 11 .doc 

THURSDAY~ APRIL 14, 2011: MEETINGS OF THE STANDING COMMITTEES AND DINNER 

4:00 PM FINANCE AND AUDIT DEAN’S CONFERENCE ROOM 

SOUTH BUILDING 205 

DEVELOPMENT AND COMMUNICATIONS A&S FOUNDATION CONFERENCE ROOM, 134 

EAST FRANKLIN STREET 

NOMINATING 

ARTS & SCIENCES FOUNDATION 

134 EAST FRANKLIN STREET 



6:30 PM RECEPTION AND DINNER 
THE OLD WELL ROOM 

THE CAROLINA INN 



ARTS & SCIENCES FOUNDATION BOARD OF DIRECTORS 

DINNER PROGIRAM 

THURSDAY, APRIL 14, 2011 

THE OLD WELL ROOM 
THE CAROLINA INN 

6:30 PM 

6:30 PM 

7:15 PM 

7:20 PM 

7:30 PM 

During Dessert: 

Cocktails 

Guest are seated 

Welcome: Jim Alexandre 

Dinner Se~’ice 

After dessert is served and as people are eating: 

Jim Alexandre calls on Karen Gil to make a few short remarks 

Karen Gil: brief remarks and introduction of faculty colleagues 

Final Remarks and Wrap-up: Jim Alexandre 



FFom: 

Sent: 

To: 

Subject: 

McHale, Tammy J <tmchale@email.unc.edu> 

Sunday, April 3, 2011 11:25 PM 

Pasion, Jessica <jvpasion@email.unc.edu>; Clarke, Tiffany D <titt?any~claxke@unc.edu> 

FW: Fall aJ~d Spring Board Meetings 

To c~lendar for SADs!me. 

Thanks. 

From: May, James W Jr 
Seat-" Thursday, March 31, 2011 4:10 PM 
To; McHale, Tammy J 
$,~bject; Fall and Spring Board Meetings 

Tammy: Left you a voice mail and gave you an incorrect date. 

Fall 20:11--October 28-29 

Spring 2012--April 26-27 

These are set on Jim and Karen’s calendar. I also left them on Loyal’s voice mail. Tina will send to the Board on Monday. Thanks, Jamie 

James W. May, Jr. 

St. Associate Dean and Executive Director 
The Arts and Sciences Foundation 
The College of Arts and Sciences 
The University of North Carolina at Chapel Hill 
134 East Franklin St[~et 
Chapel Hill, NC 27599-6115 
Telephone: 919.962.6183 



Figure: 

Sent: 

To: 

Subject: 

Attach: 

CoyneSmit~l, Tina <lina.coynesmith@unc.edu~ 

Tuesday, April 17, 2012 12:21 PM 

Pasion, Jessica <jvpasion@email.unc.edu> 

RE: A&S Foundation Board Agenda 

Schedule and Agenda Spring 2012 FINAL.docx 

Yup.----I arn in process 

Fina 
Director, A&S A;ll?u81 FtinfJ 
U NC College of Al~s & 
~34 ~ Franklin 

Office: 919962 1682 
Fax: 9199622531 
Email tc@~nc edc: 

F~m: Pasion, ]essica 
Sent: Tuesday, April ~7, 20~2 ~2:09 PM 
To: CoyneSmith, Tina 
Subject: A~ Foundation Board Agenda 

Hi Tina, 

Would you mind sending me a copv of the agenda for next week? I have draft, and would like to confirm ou~ DeaniSADs’ calendars. 

Thanks! 

Jessica 

Jessica Pasion 

Executive Assistant to the Dean 

University of North Carolina at Chapel Hill 

College of A~ts & Sciences, Dean’s Office 

205 South Building 

Campus Box 3~00 

Chapel Hill, NC 27599 

(9~9) 962-~65 



ARTS & SCIENCES FOUNDATION BOARD OF DIRECTORS MEETING 

SCHEDULE AND AGENDA; APRIL 26-27, 2012 

THURSDAY, APRIL 26, 2012: MIEETINGS OF THE STANDING COMIMITTEES AND DINNER 

FINANCE AND AUDIT 

DEVELOPMENT AND COMMUNICATIONS 

NOMINATING 

4:00 PM DEAN’ S CONEERENCE ROOM 
SOUTH B UILDING 205 

A&S FOUNDATION CONFERENCE 

ROOM, 134 EAST FRANKLIN STREET 

ARTS & SCIENCES FOUNDATION 
134 EAST FRANKLIN STREET 

6:30 PM DEAN’ S R£CEPTION AND DINNER THE GREAT ROOM 

TOP OF TIlE HILL 

FRIDAY, APRIL 27, 2012: PLENARY SESSION 
THE GREAT ROOM AT THE TOP OF THE HILL 

8:3 0 AM WELCOb,m AND CALL TO ORDER 

FAC ULT Y PRESENTATION 

HANDS-ON HUMANITIES: FIELDWORK, FOOD, AND ART 

9:15 AM INTRODUCTIONS AND APPROVAL OF THE MINUTES 

9:30 AM 

10:I5AM 

10:30 AM 

REPORT OF THE FINANCE AND AUDIT COMMITTEES 

REPORT OF TttE NOIvlINATING COMMITTEE 

REPORT OF THE DEVELOPMENT AND 

COMMUNICATIONS COMMITTEE 

BREAK 

CAPITAL CAMPAIGN PLANNING 

JIM ALEXANDRE 

BERNIE HERMAN, 

GEORGE B. TINDALL 

DISTINGUISHED PROFESSOR 

IN THE, COLLEGE OF ARTS & SCIENCES 

JIM ALEXANDRE 

LOYAL WILSON 

CATttY BRYSON 

MUNROE COBEY 

KAREN GIL 

JAMES MAY 

12:00 PM ANNOUNCEMENTS AND ADJOURNMENT JIM ALEXANDRE 



From: Pasion, Jessica [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=JVPASION] 

Sent: 4/4/2011 5:47:43 PM 

To: Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Andrews, William L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews]; Crimmins, Michael T [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Reid, 

Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; May, James W Jr [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jmay]; Faulkner, Betsy [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Bhfaulkn] 

CC: Pasion, Jessica [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jvpasion] 

Subject: SADs Summer Retreat 

Location: Hyde Hall, Incubator Room 

Start: 7/21/2011 12:30:00 PM 

End: 7/21/2011 9:00:00 PM 

Show Time As: Busy 

Required Andrews, William L; Crimmins, Michael T; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A; Reid, Dee; May, 

Attendees: James W Jr; Faulkner, Betsy 

SADs’ Summer Retreat 
AGENDA 

Thursday, July 21, 2011 

Hyde Hall, Incubator Room 

BREAKFAST Upon Arrival 

Opening Comments and Retreat Goals 

9:00am-9:15am Karen Gil 

Teaching More Credit Hours with Fewer Resources & Graduate Students and Instructional Budgets Bill Andrews 

Mike Crimmins 

Jonathan Hartlyn 

Bobbi Owen 

BREAK 10:45am-11am 



Campaign Planning Jamie May 

LUNCH Noon-l:OOpm (Sandwich buffet in hallway; eat in Incubator Room) 

Karen Gil 

BREAK 2:00pm-2::~Spm 

Diversity Report and Follow-up 

BREAK 3:15pm-3:30pm 

Jonathan Hartlyn 

Karen Gil 



Sent: 

To: 

Subject: 

Attach: 

Derickson, Christopher P <cderickson@nnc.edu> 

Monday, April 11, 2011 11:09 PM 

Owen, Bobbi A <owenbob@unc.edu-~ 

2012-2013 Academic Calendar (Proposal) 

AcadelnicCalenda:rsumlna~g2PDFinaJ 1 .xl~ 

Bobbi- 

As discussed, I’m sending you the proposed calendar for 20:~2-2013. The Calendar Committee meets on Wednesday, but I wanted to be sure that you saw a draft before we 
met. If anything stands out as a concern, just let me know. Found a way to avoid the dreaded Friday sta~ for Spring, but could not find a way to avoid having finals run 
through Friday in Fall, which has been the case since 2007. It could be worse, apparently finals were scheduled up until the Saturday before commencement in 2005 and 2006 
(yikes). 

Thanks for taking the time to meet. In the hopes that I’m done running through innumerable versions of the calendar, I should be able to get a statement to you tomorrow 
about the summer withdrawal guidelines for this summer. 

Take care. 

Chris 

Christopher Derickson 

Assistant Provost and University Registrar 

The University of Nort:h Carolina at Chapel 

3108 SASB North Campus Box 2100 

Chapel FH[], NC 27599--2~ 

T - 9:[9-962-8289 

F- 9:19-9~2- I655 



A B C 

Fall Semester 2003 2004 

Residence Halls Open Thu. Aug. 21 Thu. Aug. 19 

New Student Convocation Sun. Aug. 24 Sun. Aug. 22 

Summer Reading Program Mon. Aug. 25 Mon. Aug. 23 

Classes Begin for All Students Tue. Aug. 26 Tue. Aug. 24 

Last Day for Late Registration Tue. Sep. 2 Mon. Aug. 30 

Labor Day Mon. Sep. 1 Mon. Sep. 6 

8 

University Day                                                         Sun. Oct. 12                       Tue. Oct. 12                          9:30am to 12:30pm 

9 Classes Cancelled during ceremony 

10 Fall Break begins 5:00 P.M. Wed. Oct. 22 Wed. Oct. 13 

11 Classes Resume 8:00 A.M. Mon. Oct. 27 Mon. Oct. 18 

12 Thanksgiving Recess Wed. Nov. 26 Wed. Nov. 24 1.00 P.M. 

13 Classes Resume 8:00A.M. Mon. Dec. 1 Mon. Nov. 29 

14 Classes End Mon. Dec. 8 Mon. Dec. 6 

15 Reading Days Tue. Dec. 9 Wed. Dec. 10 Tue. Dec. 7 Sat. Dec. 11 

Exam Days                                     Begin Thu. Dec. 11                     End Wed. 
16 Dec. 17 i Begin Wed. Dec. 8 End Thu. Dec. 16 

17 Fall Commencement Sun. Dec. 21 Sun. Dec. 19 

18 Spring Semester 2004 2005 

19 Residence Halls Open Fri. Jan. 2 Fri. Jan. 7 

20 Classes Begin Wed. Jan. 7 Wed. Jan. 12 

21 Last Day for Late Registration Mon. Jan. 19 Mon. Jan. 17 

22 Holidy Tue. Jan. 13 Wed. Jan. 19 

23 Spring Break Begins 5:00 P.M. Fri. Mar. S Fri. Mar. 11 

24 Classes Resume 8:00 A.M. Mon. Mar. 15 Mon. Mar. 21 

25 Holiday Fri. Apr. 9 Fri. Mar. 25 

26 Classes End Fri. Apr. 23 Frio Apr. 29 

Reading Days 
27                                              Sat. Apr. 24                       Wed. Apr. 28     Sat. Apr. 30                       Thu. May 5 

Exam Days                                    i Begin Mon. Apr. 26                      End Tue. Begin Mon. May 2                       End Tue. May 
28                                                                     May 4                                              10 

29 Spring Commencement Sun. May 9 Sun. May 15 

30 First Summer Session 2004 2005 

31 Classes Begin Tue. May 11 Tue. May 17 

Wed. May 12                                       Wed. May 18 
32 Last Day for Late Registration 

33 Holiday Mon. May 31 Mon. May 30 

34 Classes End MM Fri. Juno 11 Fri. Jun. 17 

35 Reading Days/Classes End SSl Sat. Jun. 12 Sat. Jun. 18 

Exam Days                                     Begin Mon. Jun. 14                      End Tue. Begin Mon. Jun. 20                    End Tue. Jun. 
36                                                                    Jun. 15                                              21 

37 Second Summer Session 2004 2005 

38 Classes Begin Thu. Jun. 17 Thu. Jun. 23 

39 Last Dayfor Late Registration Fri. Jun. 18 Fri. Jun. 24 

40 Holiday Mon. Jul. 5 Mon. Jul. 4 

41 Classes End Tue. Jul. 20 Tue. Jul. 26 

42 Reading Days Wed. Jul. 21 Wed. Jul. 27 

i Begin Thu. Jul. 22 End Fri. Jul. 

43 Exam Days 23 Begin Thu. Jul. 28 End Frio Julo 29 

44 JBS 2/2009 



D G 

1 

2 2005 2008 

3 

4 Sun. Aug. 17 

5 Mon. Aug. 18 

6 Tues. Aug. 19 

7 Mon. Aug. 25 

Sun. Aug. 28 

Mon. Aug. 29 

Tue. Aug. 30 

Tue. Sep. 6 

Mon. Sep. 5 

ClassesHeld,$taffHoliday Mort. Sep. 1 

E F 

Academic Calendar Summary 
2006 2007 

Sun. Aug 20 Sun. Aug. :19 

Mon. Aug. 22 iVIon. Aug. 20 

Wed. Aug. 23 Tue. Aug. 21 

Tue. Aug. 29 Mon. Aug. 27 

iVIon. Sep. 4 
Mon. Sep. 3                        No Classes 

No Classes Held, Holiday                                Held, Holiday 

Fri. Oct. 12 10:00 A.M. to 

Thu. Oct. 12 9"30am to 12:30prn 1:00 P.M. 

Wed. Oct. 18 Wed. Oct. 17 

Mon. Oct. 23 Mon. Oct. 22 

Wed. Nov. 22 No Classes Held Wed. Nov. 21 No 
University Holiday, Nov. 23,24 classes Held University Holiday, Nov. 22,23 

Mon. Nov. 27 Mon. Nov. 26 

Wed. Dec. 6 Wed. Dec. 5 

Thu. Dec. 7 Wed. Dec. 13 Thu. Dec. 6 Wed. Dec. 12 

Dec. 8, 11, 12, 14, 15, 16 (F, M, Tu, Th, F, 

Sa) Dec. 7, 8, 10, 11, 13, 14 (F, Sa, M, Tu, Th, F) 

Sun. Dec. 17 Sun. Dec. 16 

2007 2008 

Wed. Jan 10 Wed. Jan. 9 

Mort. Jan. 15 Tue. Jan. 15 

Wed. Jan 17 Mort. Jan. 21 

Fri. Mar 9 Fri. Mar. 7 

Mon. Mar 19 Mort. Mar. 17 

Fri. Apr. 6 Fri. Mar. 21 

Fri. Apr. 27 Fri. Apr. 25 

Sat. Apr. 28 Wed. May 2 Sat. Apr. 26 Wed. Apr. 30 

Apr. 30, May 1, 3, 4, 7,8 

(M, Tu, Th, F, M, Tu) Apr. 28, 29, May 1, 2, 5, 6 (M, Tu, Th, F, M, Tu) 

Sun. May 13 Sun. May 11 

2007 2008 

Tue. May 15 Tue. May 13 

Wed. May 16 
Tue. May 13 (MM)     Wed. May 14 (SSI) 

Mon. May 28 Mort. May 26 

Fri. Jun. 15 Classes End/Exams MM Fri.May 30 

Sat. Jun. 16 Classes End SSI Fri. Jun. 13 

Jun. 16, 17 (M, 

Jun. 18, 19 (M, Tu) Tu) 

2007 2008 

Thu. Jun. 21 Thu. Jun. 19 

Fri. Jun. 22 Fri. Jun. 20 

Wed. Jul. 4 Fri. Jul. 4 

Tue. Jul. 24 Tue. Jul. 22 

Wed. Jul. 25 

Jul. 26, 27 (Th, 
F) Jul. 24, 25 (Th, F) 

Held, Holiday 

No Classes 

8 

Sun. Oct. 12 10:00 A.M. to 

9 Wed. Oct. 12 10:00 am to 1:00 pm 1:00 P.M. 

10 Wed. Oct. 19 Wed. Oct. 15 

11 Mon. Oct. 24 Mon. Oct. 20 

Wed. Nov. 23 Classes end 1pro University Wed. Nov. 26 No classes 

12 Holiday, Nov. 24,25 Held University Holiday, Nov. 22,23 

13 Mon. Nov. 28 Mon. Dec. 1 

14 Fri. Dec. 9 Wed. Dec. 3 

15 Sun. Dec. 11 Wed. Dec. 14 Thu. Dec. 4 Wed. Dec. 10 

16 Dec. 10, 12, 13, 15, 16, 17 (Sa, M, Tu, Th, F, Sa) Dec. 5, 6, 8, 9, 11, 12 (F, Sa, M, Tu, Th, F) 

17 Sun. Dec. 18 Sun. Dec. 14 

18 2006 2009 

19 

20 Wed. Jan. 11 Mon. Jan. 12 

21 Mort. Jan. 16 Fri. Jan. 16 

22 Wed. Jan. 18 Mort. Jan. 19 

23 Fri. Mar. 10 Fri. Mar. 6 

24 Mon. Mar 20 Mort. Mar. 16 

25 Fri. Apr. 14 Fri. Apr. 10 

26 Fri. Apr. 28 Mort. Apr. 27 

27 Sat. Apr. 29 Wed. May 3 Tues. Apr. 28, Fri. May 1, Tues. May 5 

28 May 1, 2, 4, 5, 8, 9 (M, Tu, Th, F, M, Tu) Apr. 29, 30, May 2, 4, 6, 7 (w, Th, Sa, M, W, Th) 

29 Sun. May 14 Sun. May 10 

30 2006 2009 

31 Tue. May 16 Tue. May 12 

Wed. May :17 
32                                                                                                                              Tue. May 12 (MM)    Wed. May :13 (SSl) 

33 Mon. May 29 Mon. May 25 

34 Fri. Jun. 16 Classes End/Exams MM Fri. May 29 

35 Sat. Jun. 17 Classes End SSI Fri. Jun. 12 

Jun. 15, 16 (M, 

36 Jun. 19, 20 (M, Tu) Tu) 

37 2006 2009 

38 Thu. Jun. 22 Thu. Jun. 18 

39 Fri. Jun. 23 Fri. Jun. 19 

40 Tue. Jul. 4 Fri. Jul. 3 

41 Tue. Jul. 25 Tue. Jul. 21 

42 Wed. Jul. 26 

43 Jul. 27, 28 (Th, F) Jul. 23, 24 (Th, F) 

44 



H I J 

2 2009 2010 

3 Sat. Aug. 22 Sat. Aug. 21 

4 Sun. Aug. 23 Sun. Aug. 22 

5 Mon. Aug. 24 Mon. Aug. 23 

6 Tues. Aug. 25 Tues. Aug. 24 

7 Mon. Aug. 31 Mon. Aug. 30 

Mon. Sep. 7 No Classes 

Held, Holiday 

Mon. Sep. 6 No Classes 

Held, Holiday 

Mon. Sep 5 

2011 

Sat. Aug. 20 

Sun. Aug. 21 

Mon. Aug. 22 

Tues. Aug. 23 

Mon. Aug. 29 

Holiday 
No Classes Held, 

8 

Mort. Oct. 12 10:00 A.M. to Tue. Oct. 12 9:30 A.M. to 

9 1:00 P.M. 12:30 P.M. Wed. Oct. 12 10:00 A.M. to 1:00 P.M. 

10 Wed. Oct. 21 Wed. Oct. 20 Wed. Oct. 19 

11 Mon. Oct. 26 Mon. Oct. 25 Mon. Oct. 24 

Wed. Nov. 25 No classes Wed. Nov. 24 No classes Wed. Nov. 23 No classes Held 

12 Held University Holiday, Nov. 26,27 Held University Holiday, Nov. 25,26 University Holiday, Nov. 24,25 

13 Mon. Nov. 30 Mon. Nov. 29 Mort. Nov. 28 

14 Wed. Dec. 9 Wed. Dec. 8 Wed. Dec. 7 

15 Thu. Dec. 10 Tue. Dec. 15 Thu. Dec. 9 Wed. Dec. 15 Thu. Dec. 8 Wed. Dec. 14 

16 Dec. 11,12,14,16,17,18 (F, Sa, M,W, Th, F) Dec. 10,11,13,14,16,17 (F, Sa, M,T, Th, F) Dec. 9,10,12,13,15,16 (F, Sa, M,T, Th, F) 

17 Sun. Dec. 20 Sun. Dec. 19 Sun. Dec. 18 

18 2010 2011 2012 

19 Sun. Jan. 10 Sun. Jan. 9 Fri. Jan. 6 

20 Mon. Jan. 11 Mon. Jan. 10 Mort. Jan. 9 

21 Fri. Jan. 15 Fri. Jan. 14 Fri. Jan. 13 

22 Mort. Jan. 18 Mort. Jan. 17 Mort. Jan. 16 

23 Fri. Mar. 5 Fri. Mar. 4 Fri. Mar. 2 

24 Mort. Mar. 15 Mort. Mar. 14 Mon. Mar. 12 

25 Fri. Apr. 2 Fri. Apr. 22 Fri. Apr. 6 

26 Wed. Apr. 28 Wed. Apr. 27 Wed. Apr. 25 

27 Thu. Apr. 29 Tue. May 4 Thu. Apr. 28 Wed. May 4 Thu. Apr. 26 Wed. May 2 

28 Apr. 30, May 1, 3, 5, 6, 7 (F, Sa, M, W, Th, F) Apr. 29, 30, May 2, 3, 5, 6 (F, Sa, M, T, Th, F) Apr. 27, 28, 30, May 1, 3, 4 (F, Sa, M, T, Th, F) 

29 Sun. May 9 Sun. May 8 Sun. May 13 

30 2010 2011 2012 

31 Tue. May 11 Tue. May 10 Tue. May 15 

32 Tue. May 11 (MM)    Wed. May 12 (SSI) Tue. May 10 (MM)    Wed. May 11 (SSI) Tue. May 15 (MM) Wed. May 16 (SSI) 

33 Mon. May 31 Mon. May 30 Mon. May 28 

Classes End/Exams MM Thu. May 26/Fri. May Classes End/Exams MM Thu. May 31/Fri. 

34 Classes End/Exams MM Thu. May 27 27 Jun. 1 

35 Classes End SSI Fri. Jun. 11 Classes End SSI Fri. Jun. 10 Classes End SSI Fri. Jun 15 

Jun. 14, 15 (M, Jun. 13, 14 (M, 

36 Tu) Tu)                          Jun. 18, 19 (M,T) 

37 2010 2011 2012 

38 Thu. Jun. 17 Thu. Jun. 16 Thu. Jun. 21 

39 Fri. Jun. 18 Fri. Jun. 17 Fri. Jun. 22 

40 Mon. Jul. 5 Mon. Jul. 4 Wed. Jul. 4 

41 Tue. Jul. 20 Tue. Jul. 19 Tue. Jul. 24 

42 

43 Jul. 22, 23 (Th, F) Jul. 21, 22 (Th, F) Jul. 26, 27 (Th, F) 

44 I 
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2 2012 

3 Sat. Aug. 18 

4 Sun. Aug. 19 

5 Mon. Aug. 20 

6 Tues. Aug. 21 

7 Mon. Aug. 27 

Mon. Sep 3 No Classes Held, 

Holiday 

8 

9 Fri. Oct. 12 10:00 A.M. to 1:00 P.M. 

10 Wed. Oct. 17 

11 Mon. Oct. 22 

Wed. Nov. 21 No classes Held 

12 University Holiday, Nov. 22,23 

13 Mon. Nov. 26 

14 Wed. Dec. 5 

15 Thu. Dec. 6 Wed. Dec. 12 

16 Dec. 7, 8, 10, 11, 13, 14 (F, Sa, M, T, Th, F) 

17 Sun. Dec. 16 

18 2013 

19 Fri. Jan. 6 

20 Wed. Jan. 9 

21 Tues. Jan. 15 

22 Mon. Jan. 21 

23 Fri. Mar. 8 

24 Mon. Mar. 18 

25 Fri. Mar. 29 

26 Fri. Apr. 26 

27 Mon. Apr. 29 Fri. May 3 

28 Apr. 30, May 1, 2, 4, 6, 7 (T, W, Th, S, M, T) 

29 Sun. May 12 

30 2013 

31 Tue. May 14 

32 Tue. May 14 (MM) Wed. May 15 (SSl) 

33 Mon. May 27 

Classes End/Exams MM Thu. May 30/Fri. 

34 May 31 

35 Classes End SSI       Fri. Jun 14 

36 Jun. 17, 18 (M,T) 

37 2013 

38 Thu. Jun. 20 

39 Fri. Jun. 21 

40 Thurs. Jul. 4 

41 Tue. Jul. 23 

42 

43 Jul. 25, 26 (Th, F) 

44 



From: 

Sent: 

To: 

Subject: 

Location: 

Conrad, Larry D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=LDCON RAD] 

4/17/2011 3:56:31 PM 

Conrad, Larry D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Ldconrad]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Goodman, Paula [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Pgoodman]; Bland, 

Jerri [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jlbland] 

Users Forum Discussion - Larry Conrad/Bobbi Owen/Jerri Bland 

104D South 

Start: 4/18/2011 5:30:00 PM 

End: 4/18/2011 6:00:00 PM 

Show Time As: Busy 

Required 

Attendees: 

Owen, Bobbi A; Goodman, Paula; jerri_bland@unc.edu 

I can meet at 1:30 in 104D South before the Summit meeting. 3 does not work. 

Bobbi 

On 4/15/2011 3:56 PM, Howell, Diane F. wrote: 

Good afternoon, 

Larry Conrad is requesting to meet with Bobbi this coming Monday (4/18) regarding the Users Forum. Jerri Bland will 

also be present. 

They would like to meet directly before, or preferably after, the 2:00 ConnectCarolina Summit meeting for a half hour. 

Would Bobbi be available at either 1:30 or 3:00 on Monday? 

Thanks! 

Diane Howell 

Executive Assistant 
Office of the Vice Chancellor of Information Technology Services 

and Chief Information Officer 
University of North Carolina, Chapel Hill 

211 Manning Drive, Chapel Hill, NC 27599 

CB: 3420 

Tel :919.962.1490 

Fax:919.445.4545 

mailto:diane_howell@unc.edu 



Fi~oill: 

Sent: 

To: 

Subjed: 

Gil, Karen M <kgil@email.unc.edu~ 

Monday, May 2, 2011 3:43 PM 

Pasion, Jessica <jvpasion@email.unc.edu> 

end of yea~ hmches 

Jessica 

Please arrange in June end of year meetings (over lunch) with each SAD individually -Jamie, Tammy, Jonathan, Bill, Mike, Bobbi, Dee. Please spread them out. 

Jamie and Tammy need to be in June, the others can happen in July if needed. 

Thanks 

Karen 

Karen M. Gil, Ph.D. 

Dean, College of Arts and Sciences 

Lee G. Pedersen Distinguished Professor of Psychology 

CB # 3100 
University of North Carolina at Chapel Hill 

Chapel Hill, NC 27599-3100 

919-962-3082 

919-962-1165 

919-962-2408 fax 

kgil@email.unc.edu 



September 14,2011 

MEMORANDUM 

TO: 

FROM: 

RE: 

Vice Chancellors, Deans, Directors and Department Chairs 

EBxr ~ 2: t iWv~ ~/~cren ecYh~ p ro~v~~(’~ 

University Day, Wednesday, October 12,2011 

University Day will be celebrated on Wednesday, October 12, at 11:00 a.m. in Memorial Hall. All 
members of the University community are invited to attend the celebration commemorating the 
laying of the cornerstone of Old East and the official founding of the University. To encourage 
University-wide participation in this important event, please ensure that your faculty and students 
are aware that classes are suspended between the hours of 10:00 a.m. and 1:00 p.m. 

The featured speaker will be Thomas W. Ross, President of the University of North Carolina 
system. A Greensboro native, Ross earned a bachelor’s degree in political science from 
Davidson College in 1972 and graduated with honors from the University of North Carolina at 
Chapel Hill School of Law in 1975. 

Since 1971, the University has awarded Distinguished Alumna and Alumnus Awards on this day. 
This year’s recipients are: 

Alan Bergman 
B.A. 1948 

Denise Jean Jamieson 
M.P.H. 1991 

Frederick Otto Mueller 
A.B. Educ. 1961, MEduc. 1964, Ph.D. 1970 

Linda Ellen Oxendine 
A.B. 1967 

Thomas Hart Sayre 
A.B. 1973 

Please encourage your faculty to march with their colleagues in the faculty procession. Academic 
regalia can be rented or purchased through Student Stores. Faculty will gather at the Old Well 
beginning at 10:30 a.m. In case of rain, participants will assemble in Phillips Hall. 

Members of the University’s staff are also urged to join the celebration and may, with permission 
from their supervisor, use work time to attend the ceremony. Please nominate two members of 
your staff to represent your unit in the procession. Nominations should be sent to 
forum office@unc.edu no later than Wednesday, October 6. 

Please notify Jane Smith in the Office of University Events (jane smith@unc.edu or 
962-0045) no later than Wednesday, October 6, regarding your participation. Additional 
information can be found on the web at www.unc.edu/universityd#y. Thank you. 



From: 

Sent: 

To: 

Subject: 

Thulrnan, Stephanie J <sthurman@email.unc.edu~ 

Tuesday, June 7, 2011 3:05 PM 

Hunt, Andrew <hunan@emaJl.unc.edu>; Ann RavenscrMt <An~Vaughn@unc.edu>; Rimer, Barbara K <brimer@unc.edu-~; Eatmon, 

Becky <eatmon@email.unc.edu>; Graves, Beth Thomas <graves@sog.unc.edu>; Bill Roper <bill roper@unc.edu>; Blouin, Robert A 

<Bob Blouin@unc.edu-~; Carney, Bruce William <bruce@unc.edu>; Carol Tre~lini <carol tresolini@unc.edu>; Cooper, Nelia Resendes 

<~esendes@etnail.unc.edu>; Caudill, Dm~a H <dmhedge@email.unc.edu>; Dean, James W Jr <james dean@unc.edu>; Zotnbar, Debora~h 

<zomb~x@email.unc.edt~,; Lewis, Faye T <flems@email.unc.edu>; Maxchionini, Ga~ <gary@ils.unc.edu>; Boger, Jack 

<jcboge@email.unc.edu>; Richman, Jack M--~jrichman@email.unc.edu>; Yopp, Jan Johnson <jan yopp@unc.edu>; Gautier, Ja~net E 

<gautie@email.unc.edu>; Folkerts, Jean --~jfolk@email.unc.edu>; Jenkins, Caxol G <carol jenldns@unc.edu:>; Jenna Gibbs 
<jagibbs@email.nnc.edu~; Bass, Jo <jbass@email.unc.edtc,; John Stamm <~johnstamm@dentist~y-.unc.edu>; Jones, Menessah 

<menessah~iones@dentist~.unc.edu;,; Gil, Karen M <kgil@emaiLunc.edu>; Lebbad, Ma~ Katherine Hamil <ktem.@emaiLunc.edu~; 

Swanson, Kristen M <swansok@email.nnc.edu>; Beale, S. Mae <maebeale@email.unc.edu~; Mitchell, Marie 
<mariemitchell@med.unc.edn>; Smith, Michael R <msmith@sog.unc.edtc,; Davis, Nancy K <nancy davi@unc.edu>; Pasion, Jessica 

~vpasion@email.unc.edu>; Ayers, Patricia <pphillip@email.unc.edu>; Mmm, Richard L <rlmann@unc.edu>; Roberts, Pamelia M 

<pare roberts@unc.edu>; Strauss, Ronald P. <ronstrauss@unc.edu-~; Michalak, Saxah C <smichal~email.unc.edu-~; Schuetlpelz, Erin 

C <ecs@unc.edu>; Thurman, Stepha~fie J <sthurma~@emml.unc.edu-~; Matson, Steve <smatson@bio.unc.edu>; Summers, Bonita A 

<basumme@email.unc.edu>; Sylvester, Su~n R. <ssylvest@emml.unc.edu’~; Eubanks, Trevaughn B <lbrown3@ema~l.unc.edu>; Willimn 

McDimanid <bmcd@unc.edu> 

Jane Weintraub (Jane.WeintrauN~bucstledu) 

2012 Deans’ Council mtg dates 

Hi everyone, 

I have the dates for the Deans’ Council meetings in 2012. All meetings will be scheduled 1:30-3:00pm in 105 South Building. Please add to your dean’s calendar. 

Thanks! 

Jan 5 

Feb 2 

Marl 

Apt 5 

May 3 

Jun 7 

No meeting in July 

No meeting in Aug 

Sept 6 

Oct 4 

Nov 1 

Dec 6 



From: 

Sent: 

To: 

Subject: 

Leloudis, James L <Mondi@unc.edu> 

Monday, June 20, 2011 1:05 PM 

Pasion, Jessica <jvpasion@email.unc.edu> 

Re: more re MESSAGE FROM JIM WINSTON 

Any of these would be fine. 

Sent from my iPhone 

On Jtm 20, 2011, at 12:02 PM, "Pasion, Jessica" <ivpasion,@~email.unc.edu> wrote: 

Dear Jim, 

Karen and Bobbi are available on: 

June 22nd at 11:30am 

June 28th at 11:30am 

June 30th at 2pm 

July ist at 2pm 

Do any of these options work for your schedule? 

Thanks, 

Jessica 

Jessica Pasion 

Executive Assistant to the Dean 

University of North Carolina at Chapel Hill 

College of Arts & Sciences, Dean’s Office 

205 South Building 

Campus Box 3100 

Chapel Hill, NC 27599 

(919) 962-1165 

From: Bobbi Owen [mailto:owenbob@unc.edu] 
Sent: Friday, ,tune 17, 2011 11:49 AM 

To: Pasion, ,1essica 
C¢: Leloudis, ,1ames L; Bobbi Owen 
Subject: Fwd: Re: more re MESSAGE FROM _11M WINSTON 

Hi Jessica - 
Will you sent us (Jim and me) up Ii~r 30 minutes with Karen? 

Thanks - 

Bobbi 

........ Origindl Message ........ 

Subject:Re: more re MESSAGE FROM JIM WINSTON 

Date:Fri, 17 Jun 2011 09:52:33 -0400 

From:Gil, Karen M <kgil~email.tmc.e&~> 

To:Leloudis, James L <lelondis,@~nnc.edu~-- 

CC:Owen, Bobbi A <owenbob(~unc.edu~-- 

Jim 

I am out of town right now. I talked wifl~ Jim W again right before I left. He seems satisfied for flae moment. Let’s talk when I get back. Would you and 

Bobbi set up a brief mtg next week or the week after? Thx 

Karen 

Karen M. Gil, Ph.D. 

Dean, College of Arts and Sciences 



Lee G. Pedersen Distinguished Professor of Psychology 

CB # 3100 

University of Nortk Carolina at Chapel Hill 

Chapel Hill, NC 27599- 3100 

919-962-3082 

919-962-1165 

919-962-2408 fax 

kgil@email.unc.edu 

On Jun 17, 2011, at 9:24 AM, "Leloudis, James L" <leloudi~)unc.edu> wrote: 

Karen, 

A bit of context is helpful here. N’~qJ has 450 students in their study center because they send a large first-year cohort who complete lwo 

semesters of coursework in London rather than New York. It’s cheaper than acquiring additional dormito~ space in Manhattan. The 

Chronicle did a short piece on this a year or so ago. Florida State’s program is open to stadents nationwide; those 500 who are there now 

am not all t?om Florida. 

Best, 

Jim 

Professor of Hifftory 

Associate Dean for Honors 

Director. The James M. Johnston Center for 

Undergraduate Excellence 

College of Arts and Sciences 

Visit Us on the Web: 

http:iA~’.honor~axolina.unc.edtv’ 

http:i/~’w,iohnstoncenter.unc.edtv’ 

<qmage003.jpg> 

From: Anna M. Goodin [mailto:AGoodin@omec~a-insurance.com] 
Sent: Thursday, 3une 16, 2011 :~:1:10 AM 
To: Gil, Karen M; Leloudis, 3ames L 
Subject: MESSAGE FROM 3IM WINSTON 

Karen and Jim, 

[)O you have a date for Alice Turner’s 2 week visit to Chapel tIill? I think your idea of the visit is very important 
for Alice and for the program at Winston House. She feels, I perceive, somewhat isolated and detached from the 
University and the visit to UNC will be invaluable to her. I would also hope she would have her "vision" of what can 
be done at Winston House with her so you can both have a chance to go over it with her. 

I hope you two have a good summer and I hope our paths will cross soon. 

Jim 

P.S. I am going back to London on Sept. 10a~ 30th. 

P.P.S. Ian Watkins called yesterday and said our neighbors N.Y.U. now have 450 students each semester and 
Florida State has 500 for summer school. 



From: 

Sent: 

To: 

Subject: 

Owen, Bobbi A <owenbob@unc.edu> 

Friday, June 17, 2011 11:49 AM 

Pasion, Jessica <jvpasion@email.unc.edu> 

Leloudis. James L <leloudis@unc.edu>; Bobbi Owen <owentx~b@email.unc.e&p 

Fwd: Re: more re MESSAGE FROM JIM WINSTON 

Hi Jessica - 
Will you sent us (Jim and me) up for 30 minutes with Karen? 

Thanks - 

Bobbi 

........ Original Message ........ 

Subje~t:Re: more re MESSAGE FROM JIM WINSTON 

Date:Fri, 17 Jun 2011 09:52:33-0400 

From:Gil, Karen M <kml~,em~l.unc.edu> 

To:Leloudis, James L <leloudis,@,unc.edu> 

CC:Owen, Bobbi A <owenbob(3)unc.edu> 

J~n 

I am om of town right now. I talked ruth Jim W again right before I left. He seems satisfied for the momem. Let’s talk when I get back. Would you and Bobbi set up a 

brief mtg nero week or the week a~ter? Tl~x 

Karen 

Karen M. Oil, Ph.D. 
Derek, College of Arts and Sciences 
Lee G. Pedersen Distinguished Professor of Psychology 

CB # 3100 

UnivelsiF ofNortfi C~xolina at Chapel Hill 

Chapel Hill, NC 27599- 3100 

919-962-3082 

919-962-1165 

919-962-2408fa~x 

kgil(a)em~hmc.e&~ 

On Jun 17, 2011, at 9:24 AM, "Leloudis, James L" <leloudig33unc.edu> wrote: 

A bit ol oonmx~ is he]l)iu] i]ere. )iY~) i]as gSO students hi ti]eir stud~~ center because ~hey send a lao.:e fh~s~-year cohort who 
conllJe~e b:,~o semesters of coursework ~n I,ondon rather Lhan b;cw York, it’s chea~er d]an acqu~r~r~g additional dormkory 
space in k,r[anhattam The (;h~:onicle did a sho~’t p~ece on ~]][s a year or so ago, [<lo~:kla ~tate’s program is ope~ to students 
nationwk~e; those 500 who are there now are not all from EloHda. 

Professor of }~iskory 
Associate Dean for ][ionors 
Director, The .lames ]’~4, Johnston3 (.;entei" for 
Undergraduate Excellence 
Coiiet;e of Arks and Sciences 

Visit Us on the Web: 
http://ww w.honorscarolina.unc.edu/ 
http://ww w.iohnstoncenter.unc.edu/ 

<image0()3 

From: Anna M. Goodin [mailto:AGoodin@omeqa-insurance.com] 
Sent-" Thursday, June 16, 201:t I:t::t0 AM 
To-" Gil, Karen M; Leloudis, James L 
Subject-" MESSAGE FROM JIM VVINSTON 

Naren and Jim, 

Do you have a date for Alice Turner’s 2 week visit to Chapel Hill? I think your idea of the visit is very important for Alice and 
for the program at Winston ltouse. She feels, I perceive, somewhat isolated and detached from the Universky and the visit to 
UiNC will be invaluable to her. I would also hope she would have her "vision" of what can be done at Winston House with her 



so you can both have a chance to mo over it with her. 

I hope you two have a mood summer and I hope our paths will cross soon. 

Jim 

P.S. I am moinm back to London on Sept. 10rt~ 30ttl. 

P.P.S. Ian Watkins called yesterday and said our neimhbors ELY.L-. now have 450 students each semester and Florida State 
has 500 for summer school. 



From: 

Sent: 

To: 

Subject: 

Location: 

Conrad, Larry D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=LDCON RAD] 

7/5/2011 7:15:12 PM 

Conrad, Larry D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Ldconrad]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Goodman, Paula [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Pgoodman]; 

Thurman, Stephanie J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Sthurman] 

Enterprise Applications Coordinating Committee Membership - Provost Carney, Larry Conrad, Bobbi Owen 

Provost Office 

Start: 7/27/2011 12:30:00 PM 

End: 7/27/2011 I:00:00 PM 

Show Time As: Busy 

Required 

Attendees: 

Owen, Bobbi A; Goodman, Paula; Thurman, Stephanie J 

Appointment is only reflecting a change as to location (in the Provost office) 

D:i.ar~e Hewel].. 

E x e c’@ t:. i ve A s s i s t a n t 

O£fice o£ the Vice Chancellor o£ Info~mat.ion 

a n d C~h i e 1£ I n J~’. o r mat J.. e n O :~ J~’. i e e r 

University ef No:rt:.h Carelina, Chapel_ Hill_ 

211 Manning Drive, Chapel Hill, NC 27599 

CB: 3420 

Tel: 919. 962. 1490 

]?ax: 919. 445.4545 

mailto:diane howell@unc.edu 

Technology Services 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Pasion, Jessica [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=JVPASION] 

7/18/2011 1:31:41 PM 

Pasion, Jessica [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jvpasion]; Faulkner, Betsy [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Bhfaulkn]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; McHale, 

Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tmchale]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Hartlyn]; Andrews, William L [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Wandrews]; 

Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Crimmins] 

SADs Meeting 

South - 205 

7/18/2011 7:00:00 PM 

7/18/2011 9:00:00 PM 

Busy 

Required 

Attendees: 

Faulkner, Betsy; Owen, Bobbi A (owenbob@unc.edu); McHale, Tammy J (tmchale@email.unc.edu); Hartlyn, 

Jonathan (hartlyn@unc.edu); Andrews, William L (wandrews@unc.edu); Crimmins, Michael T 

(crimmins@email.unc.edu) 

I believe Karen is out on Monday. However, it would be helpful if we could meet to discuss budget cuts scenarios. We 

need to decide between allocating more to departments and less to positions or vice versa. As part of this discussion, it 

would be helpful to hear from each of you, your top ’4’ (or so) position priorities (Bobbi - maybe one or two 

priorities?). I will provide a summary, at the meeting, of costs associated with allocating some of the trust funds hires 

(as you discussed at a previous SADs meeting), as well as some of the pending commitments (i.e. nonrenewals from 

prior years). I will also summarize any other commitments that I know about (e.g. hire for CPC Director). Each of these 

will require at least some positions to be allocated (and therefore will require funding for those allocations). 

Attached are two possible scenarios for discussion based on the budget reduction, enrollment increase and tuition 

allocation numbers that were communicated to me on Friday. We do not yet have a detailed memorandum with 

specifics, so for now, I am assuming we can use the budget increases to offset the budget reductions. 

It does not appear that we will be receiving any additional one-time funding, so we’ll need to factor that in, as well. We 

may want to use our equipment/renovation pool for some additional one-time allocations. 

Thanks. 

Tammy 

Budget Cut 1112 Monday SADs 

Final Implementa... 



From: 

Sent: 

To: 

Ce: 

Subject: 

Attach: 

McHale, Tammy J <tmchale@email.unc.edu> 

Sunday, Jnly 17, 2011 10:20 PM 

ttartlyn, Jonmhan <hartlyn@unc.edu>; Owen, Bobbi A <owenbo~unc.edu>; Andrews, Willimn L <wandrews@unc.edu>; Cfimmin~ 

Michael T <crimmin@email.unc.edu> 

Gil, Karen M <kgil@email.unc.edu:>; Pasion, Jessica <jvpasion@email.unc.edu>; Faulkner, Betsy <betsy@unc.edu:> 

Monday SADs 

Budget Cut 1112 Final Implementalion.pdf 

I believe Karen is out on Monday. However, it would be helpful if we could meet to discuss budget cuts scenarios. We need to decide between allocating more to 

departments and less to positions or vice versa. As part of this discussion, it would be helpful to hear from each of you, your tOlM’ (or so) position priorities 

(Bobbi - maybe one or two priorities?). I will provide a summary, at the meeting, of costs associated with allocating some of the trust funds hires (as you discussed 

at a previous SADs meeting), as well as some of the pending commitments (i.e. nonrenewals from prior years). I will also summarize any other commitments that I 

know about (e.g. hire for CPC Director). Each of these will require at least some positions to be allocated (and therefore will require funding for those allocations). 

Attached are two possible scenarios for discussion based on the budget reduction, enrollment increase and tuition allocation numbers that were communicated to 

me on Friday. We do not yet have a detailed memorandum with specifics, so for now, I am assuming we can use the budget increases to offset the budget 

reductions. 

It does not appear that we will be receiving any additional one-time funding, so we’ll need to factor that in, as well. We may want to use our 

equipment!renovation pool for some additional one-time allocations. 

Thanks. 

Tammy 

Tammy NcHale 
Sr Assoc Dean - Finance and Planning 

College of Ar’~ & Sciences 

C8 #3100, 205 South Building 
Chapel H~ NC 27599-3100 

(919) 962~1165 
fax: (919) 962-2~8 
moN~e: (919) 672-5929 



Budget Cut Scenarios for FY 11/12 

Net Budget Reductions 

i l. Budget Reductions 

Round 1 

I Round 2 

II. Budget Allocations 

I Enrollment 

Tuition 

Net Reduction 

Ways to Fund Budget Reduction 

I. Central Allocations 

I Funds from Prior Yrs and Increased Revenues 

Reduction of Budgets held for Salary Allocations 

ill. Retirements/Resignations 

Actual 10/11 Resignations/Retirements 

less New Hires per Year (10 @ $75K) 

II1. Round I Allocation to Divisions/Departments 

I Humanities & Fine Arts. 

Natural Sciences. 

I Social Sciences 

Undergraduate Education 

I OASIS 

III. Round II Allocation to Divisions/Departments 

I Humanities & Fine Arts. 

Natural Sciences. 

I Social Sciences 

Undergraduate Education 

OASIS 

Funding Reductions 

Net Left to Allocate 

Scenario 1 

3,004,921 

7,523,738 10,528,659 

3,425,427 

1,040,153 (4,465,580) 

6,063,079 

1,700,000 

440,000 (2,140,000) 

2,236,075 

Scenario 2 

3,004,921 

7,523,738 10,528,659 

3,425,427 

1,040,153 (4,465,580) 

6,063,079 

1,700,000 

440,000 (2,140,000) 

2,236,075 

(1,089,786) (1,287,931) 

562,2221 

653,006 

375,9811 

226,321 

113,929I    (1,931,459) 

258,5301 

300,275 

172,8891 

85,211# 

(6,063,079) 

562,222 

653,006 

375,981 

226,321 

113,929 (1,931,459) 

195,822 

227,442 

130,954 

64,543 

84,929 

(6,063,080) 

(1) 

Reduced from initial 

~lan of $127,563 

Budget Cut 1112 Final Implementation: Budget Cuts forl~dussion 7/15/2011 



Budget Cut Scenarios for FY 11/12 

Net Budget Reductions 

i l. Budget Reductions 

Round 1 

I Round 2 

II. Budget Allocations 

I Enrollment 

Tuition 

Net Reduction 

Ways to Fund Budget Reduction 

I. Central Allocations 

I Funds from Prior Yrs and Increased Revenues 

Reduction of Budgets held for Salary Allocations 

ill. Retirements/Resignations 

Actual 10/11 Resignations/Retirements 

less New Hires per Year (10 @ $75K) 

II1. Round I Allocation to Divisions/Departments 

I Humanities & Fine Arts. 

Natural Sciences. 

I Social Sciences 

Undergraduate Education 

I OASIS 

III. Round II Allocation to Divisions/Departments 

I Humanities & Fine Arts. 

Natural Sciences. 

I Social Sciences 

Undergraduate Education 

OASIS 

Funding Reductions 

Net Left to Allocate 

Scenario 1 

3,004,921 

7,523,738 10,528,659 

3,425,427 

1,040,153 (4,465,580) 

6,063,079 

1,700,000 

440,000 (2,140,000) 

2,236,075 

Scenario 2 

3,004,921 

7,523,738 10,528,659 

3,425,427 

1,040,153 (4,465,580) 

6,063,079 

1,700,000 

440,000 (2,140,000) 

2,236,075 

(1,089,786) (1,287,931) 

562,2221 

653,006 

375,9811 

226,321 

113,929I    (1,931,459) 

258,5301 

300,275 

172,8891 

85,211# 

(6,063,079) 

562,222 

653,006 

375,981 

226,321 

113,929 (1,931,459) 

195,822 

227,442 

130,954 

64,543 

84,929 

(6,063,080) 

(1) 

Reduced from initial 

~lan of $127,563 

Budget Cut 1112 Final Implementation: Budget Cuts forl~dussion 7/15/2011 



From: 

Sent: 

To: 

Conrad, Larry D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=LDCON RAD 

7/19/2011 7:48:00 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Blanchard, Bob [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Rrblanch]; Heck, Cynthia Maria [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Cynthia Marie Heck 

(cmheck)]; Brody, Matt [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Mbrody]; Carney, Bruce William [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Bruce]; Bland, Jerri [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jlbland]; McAuliffe, 

Samantha Lea [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Smcaulif]; Jones, Don Edward Jr [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Donje]; Eubanks, Trevaughn B [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tbrown3]; Gibbs, 

Jenna [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jagibbs]; Malone, Brenda Richardson [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Bmalone]; Hepp, Don [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Dhepp]; Broach, 

Jena Marie [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jbroach]; Thurman, Stephanie J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Sthurman]; Pinkney, Dwayne L [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Dpinkney]; 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Pgoodman]; Haring, Steve [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Srharing]; Seitz, Kevin R [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Krseitz]; Howell, 

Diane F. [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=DfhowelI] 

Subject: 

Location: 

ConnectCarolina Executive Steering Committee Meetings 

3020 Steele 

Start: 1/5/2012 2:00:00 PM 

End: 1/5/2012 3:30:00 PM 

Show Time As: Out of Office 

Recurrence: 

Required 

Attendees: 

Monthly 

Occurs every month on the first Thursday of the month from 9:00 AM to 10:30 AM effective 1/5/2012 until 

1/4/2013. (UTC-05:00) Eastern Time (US & Canada) 

Blanchard, Bob; Bland, Jerri; Broach, Jena Marie; Brody, Matt; Carney, Bruce William; Eubanks, Trevaughn B; 

Goodman, Paula; Hepp, Don; Howell, Diane F.; Jones, Don Edward Jr; Malone, Brenda Richardson; McAuliffe, 

Samantha Lea; Owen, Bobbi A; Pinkney, Dwayne L; Seitz, Kevin R; Thurman, Stephanie J; Gibbs, Jenna; Haring, Steve; 

Heck, Cynthia Maria 

Good morning, 

At our last ConnectCarolina Executive Committee meeting, it was decided to hold the meeting in a larger conference 

room and to extend the meeting to 1.5 hours. 

This revised recurring appointment reflects the change in time and location. The meetings will still be held the first 



Thursday of every month. 

Thanks, 

Diane 

Diane Howell 

Executive Assistant 

Office of the Vice Chancellor of Information Technology Services 

and Chief Information Officer 

University of North Carolina, Chapel Hill 

211 Manning Drive, Chapel Hill~ NC 27599 

CB: 3420 

Tel: 919. 962 o 1490 

Fax: 919o 445. 4545 

mailto:diane howell@unc.edu 



From: 

Sent: 

To: 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=TCLARKE] 

7/27/2011 9:18:41 PM 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tclarke]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Hartlyn]; Owen, 

Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Andrews, William L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews] 

Subject: SADs - take notes 4 Tam? 

Start: 7/28/2011 4:00:00 AM 

End: 7/29/2011 4:00:00 AM 

Show Time As: Free 

Required Crimmins, Michael T; Hartlyn, Jonathan; Owen, Bobbi A; Andrews, William L 

Attendees: 

Will someone take notes for Tammy at SADs meeting on J=Thursday, July 28th? She will be out of the office, 

Thanks! 

Tiff 



From: 

Sent: 

To: 

Pasion, Jessica [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=REClPIENTS/CN=JVPASION] 

7/28/2011 7:38:54 PM 

Pasion, Jessica [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Jvpasion]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Deereid]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Tmchale]; Owen, 

Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Owenbob]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Hartlyn]; Crimmins, Michael T [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Crimmins]; Andrews, 

William L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Wandrews] 

Subject: 

Start: 8/8/2011 4:00:00 AM 

End: 8/9/2011 4:00:00 AM 

Show Time As: Free 

New Faculty Orientation Handouts to Jessica P. by 8/8 

Required Reid, Dee (deereid@unc.edu); McHale, Tammy J (tmchale@email.unc.edu); Owen, Bobbi A (owenbob@unc.edu); 

Attendees: Hartlyn, Jonathan (hartlyn@unc.edu); Crimmins, Michael T (crimmins@email.unc.edu); Andrews, William L 

(wandrews@unc.edu) 

Please send any updates to your New Faculty Orientation handouts to me by Monday, August 8th. 

Thanks! 

Jessica P. 
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:I]~a~k You 
Thank you for your interest in reserving space in Hyde Hall. 

Someone from the Institute for the Arts and Humanities will try to contact you by e-mail within three 

business days. If you don’t hear from us, feel free to contact the Events Coordinator at (919) 962-0249 or 

iah@unc.edu. 

Your name 

Jessica Pasion 

Your e-mai~ address 

jvpasion @e mail.unc.edu 

Room(s) requested 

University Room** (please specify setup) 

* ~ncubator Setup Requested: 

** University Room Setup Requested: 

Banquet (maximum 56) 

Room Setup 

I authorize the IAH to request services from the UNC Housekeeping Movers Crew. I 

understand this will result in a minimum $80 fee for my group. 

Event start date and time: 

Aug 20, 2012 07:30 AM 

Event end date and time: 

Aug 20, 2012 05:30 PM 

Is the event public? 

No 

Number of people attending: 

50 

Department or organization hosting the event: 

CAS Dean’s Office 

Event Name: 

New Faculty Orientation 

Person in charge of this event: 

Jessica Pasion 

Is a Fellow of the institute making the request? 

No 

If yes, what is the requesting Fellow’s name: 

Is this event part of an IAH program? 

No 

If yes, which IAH program? 

Billing Contact 

Jessica Pasion 

Billing Address 

205 South Building 

CB 3100 

Phone 

9621165 

E-mail 

jvpasion @e mail,unc,edu 

http ://iah.unc.edu/about/reserve-hyde-hall/reservation-form 2/20/2012 
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Fax 

Department number: 

3201 

Will the event be catered? 

Yes 

if yes, who will cater the event? 

Picnic Basket 

Equipment needed: 

Microphone with podium (Universib/Room), Slide projector and screen (University 

Room) 

Special equipment or set up requests, if any: 

Do you p~an to serve a~coho~? 

No 

yes, which type? 

Will any guests be under age 2"~? 

No 

P~ease describe any specia~ furniture needs you have (table for caterer, program 
materials, etc.), if any: 

Will need 2-dft. tables at back for food plus lodft, table at side for beverages. Also, 1 - 

6ft. table outside of University Room for guest check-in. 

Anything else? Please tell us anything else you want us to know about your event, 
your request or your needs: 

have read and agree to abide by the Hyde Ha~l Use and Alcohol policies 

Yes 

http ://iah.unc.edu/about/reserve-hyde-hall/reservation-form 2/20/2012 



Fl’om: 

Sent: 

To: 

Subject: 

Faculty Governance 

Wednesday, August 10, 2011 12:00 PM 

The li~cultycouncil mailing list <facultycouncil@lis~scrv.unc.edu-~ 

[t~cultyco~mcil] Welcome m 2011-12 Facul~ Council: Important info, schedule, retreat 

Dear 2011-12 UNC-Chapel Hill Faculty Council Members, 

On behalf of the Office of Faculty Governance, I’d like to welcome you to the 2011-12 Faculty Council. Chair of the Faculty Jan Boxill, Secretary of the Faculty Joe 

Ferrell, Faculty Governance Executive Assistant Katie Turner, and I all look forward to working with you in the coming academic year. Our offices are located in 

rooms 200-204 Carr Building, and information on finding us may be found on our new website here. Come see us or call anytime! 

I apologize for the lengthy message below, but there is some important information we’d like to share about the Council’s work this year, and I urge you to read 

the following carefully. 

FACU LTY COUNCIL MEM BERSHIP: Faculty Council membership includes all those duly elected to the Council, along with the Chancellor, the Chair of the Faculty, the 

Secretary of the Faculty, and all members of both the Faculty Executive Committee and the Faculty Assembly Delegation. The complete Faculty Council roster for 

2011-12 is online here. 

FACULTY COUNCIL ROLE AND OPERATION: If you’re a little unclear about the role and operation of the Faculty Council, you can read about that in the Faculty Code 

o~ University Government, especially Article 2 ("The Faculty Council and the Faculty Executive Committee") and Appendix B (Rules of Procedure of the Faculty 

Council). We’ve also developed a list of Faculty Governance FAQs that you might find useful to review. 

MEETING SCHEDULE and SEPTEMBER RETREAT: Meanwhile, so you can make plans, I wanted to give you the meeting dates for the Council meetings. All meetings 

will be held in the Hitchcock Multipurpose Room atthe Stone Center from 3:00 to 5:00 p.m. on the dates below. 

Please note that the first listed date, September 9th, is a Faculty Council RETREAT that will help us get to know one another and discuss in a more informal setting 

how you would most like to see the Council do its work this year. To help us in planning for that event, you will soon receive a short email survey that asks for 

feedback about past experiences on the Council and future hopes and expectations. The September 9th retreat differs from the "orientations" we’ve organized in 

the past and is intended for all Council members, not just new members. Please let us know via the Doodle poll below if you CANNOT attend (no need for action if 

you CAN be there): 

The meeting dates are below (all meetings 3:00-5:00 p.m., Hitchcock Multipurpose Room, Stone Center). All meeting dates are also available on our Faculty 

Governance Google Calendar here. If you’d like instructions on how to access this calendar via Outlook (so you can copy and paste meeting dates into your 

personal Outlook calendar), please contact Katie Turner in our office (Katie [urner@unc.edu). 

¯ September 9, 2011 [RETREA~ 

¯ September 16, 2011 [FIRST TRUE FACULTY COUNCIL MEETING] 

¯ October 14, 2011 

¯ November 18, 2011 

¯ December 9, 2011 

¯ January 13, 2012 

¯ February 10, 2012 

¯ March 16, 2012 

¯ April 13, 2012 

GOING ON LEAVE: Are you going on leave in 2011-127 If you are going to be on leave for the entire 2011-12 year, please let me know right away, so that we may 

appoint an alternate member to serve in your place while you are away. We usually do not replace members who are going away only for one semester. 

FACULTY COUNCIL WEBPAGE: Finally, let me point you to the main page for the 20:[1-12 Council. Here is where all agendas, advance reading materials, and minutes 

for the year’s meetings will be posted. We’ll notify you via this listserv when things are ready for each meeting. You can also "like" our page on Facebook (search 

for UNC faculty governance) or follow us @uncfacgov on Twitter to get updates when the materials are posted. 

Thank you for your willingness to serve the university in this capacity! 

Best regards, 

Anne Whisnant 

¯ -- You are currently subscribed to 

facultycouncil as: tiitimy clarke.,~;unc.edu. To unsubscribe send a blank 

emaJl to leave-29634454- 35847112.46bc34395614eec 14ca 812 ed[~ab8544 b(a)list serv ,uuc. edu 



From: 

Sent: 

To: 

Subject: 

Location: 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=TCLARKE] 

8/29/2011 9:19:18 PM 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tclarke]; McHale, Tammy J [/O--UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Reid, 

Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Deereid]; Williams, Rebecca B [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=RbwilI]; Greenway, Ryan [/O=UNC 

EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Rgreenwa]; Lang, 

Andrew [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Alang] 

Data Retrieval Committee Meeting 

South - 205 

Start: 9/1/2011 7:00:00 PM 

End: 9/1/2011 8:00:00 PM 

Show Time As: Busy 

Required 

Attendees: 

McHale, Tammy J; Owen, Bobbi A; Reid, Dee; Williams, Rebecca B; Greenway, Ryan; Lang, Andrew 

Meeting requested by Tammy McHale and Andy Lang. I understand this to be the inaugural meeting of the 

’Data Retrieval Committee.’ 

My apologies to the Business Ops Staff - this meeting preempts your staff meeting at this time. 



From: 

Sent: 

To: 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=TCLARKE] 

9/1/2011 3:40:05 PM 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tclarke]; McHale, Tammy J [/O--UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Crimmins, Michael T [/O=UNC 

EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN--Crimmins]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Hartlyn]; Andrews, William L [/O--UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Gil, 

Karen M [/O=UNC EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=KI~il] 

Subject: Council of Chairs 

Location: 271 Hamilton 

Start: 9/12/2011 4:30:00 PM 

End: 9/12/2011 6:00:00 PM 

Show Time As: Busy 

Required 

Attendees: 

McHale, Tammy J; Crimmins, Michael T; Hartlyn, Jonathan; Andrews, William L; Owen, Bobbi A; Gil, Karen M 

Dean Steve Matson of the 6raduate School, discussinl~ tuition remission and admissions and entertaininl~ questions. Let 

me know if you want him to address other specific topics. 

[dptcrchairs] 

meetings of Cou..= 



From," 

Sent: 

To: 

Subject: 

Taylor. Beverly W <~btaylo@email.unc.edu~ 

Monday, August 29, 2011 6:44 PM 

ChaJ rs of Depa~menks and C urricula <dptcrchairs@list~rv. uuc.edu> 

Yaqub, Nadia <yaqub@email.unc.edtv~ 

[dptcrchairs] ~neetiugs of Couucil of Ch~firs 

Greetings! I hope the semester is off to a good start for you all. 

I’m sending the list of dates planned for our meetings this year. All will convene in 271 Hamilton on Mondays at 12:30. We may decide not to meet in April or May, 

but I’ve reserved the space just in case we want to discuss something. 

September 12-- Dean Steve Matson of the Graduate School, discussing tuition remission and admissions and entertaining questions. Let me know if you want him 

to address other specific topics. 

October lO--Becky Williams, Betsy Faulkner, Ryan Greenway and Scott Jackson, discussing InfoPort 

November 14 

January 23 

February 20 

March 19 

April 16 

May 7 

Please let me know if there are topics you want to discuss or people you would like to ask to speak with us. I think I could profit from talking with representatives 

of Disability Services, the EEO!AA office, and the University Counsel’s office about how to handle issues related to student health and confidentiality. Would any 

of you welcome a discussion on that topic? 

We don’t need to meet just for the sake of meeting. Please let me know topics we should take up and anyone on campus we should be talking with. 

All best wishes, 

Beverly 



From: 

Sent: 

To: 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=TCLARKE] 

9/1/2011 3:43:49 PM 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tclarke]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Hartlyn]; Andrews, 

William L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Wandrews]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Gil, 

Karen M [/O=UNC EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=KI~il] 

Subject: Council of Chairs 

Location: 271 Hamilton 

Start: 10/10/2011 4:30:00 PM 
End: 10/10/2011 6:00:00 PM 
Show Time As: Busy 

Required 

Attendees: 

Crimmins, Michael T; Hartlyn, Jonathan; Andrews, William L; McHale, Tammy J; Owen, Bobbi A; Gil, Karen M 

Becky Williams, Betsy Faulkner, Ryan Greenway and Scott Jackson, discussini~ InfoPort. 

[dptcrchairs] 

meetings of Cou... 



From," 

Sent: 

To: 

Subject: 

Taylor. Beverly W <~btaylo@email.unc.edu~ 

Monday, August 29, 2011 6:44 PM 

ChaJ rs of Depa~menks and C urricula <dptcrchairs@list~rv. uuc.edu> 

Yaqub, Nadia <yaqub@email.unc.edtv~ 

[dptcrchairs] ~neetiugs of Couucil of Ch~firs 

Greetings! I hope the semester is off to a good start for you all. 

I’m sending the list of dates planned for our meetings this year. All will convene in 271 Hamilton on Mondays at 12:30. We may decide not to meet in April or May, 

but I’ve reserved the space just in case we want to discuss something. 

September 12-- Dean Steve Matson of the Graduate School, discussing tuition remission and admissions and entertaining questions. Let me know if you want him 

to address other specific topics. 

October lO--Becky Williams, Betsy Faulkner, Ryan Greenway and Scott Jackson, discussing InfoPort 

November 14 

January 23 

February 20 

March 19 

April 16 

May 7 

Please let me know if there are topics you want to discuss or people you would like to ask to speak with us. I think I could profit from talking with representatives 

of Disability Services, the EEO!AA office, and the University Counsel’s office about how to handle issues related to student health and confidentiality. Would any 

of you welcome a discussion on that topic? 

We don’t need to meet just for the sake of meeting. Please let me know topics we should take up and anyone on campus we should be talking with. 

All best wishes, 

Beverly 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=TCLARKE] 

9/1/2011 3:44:59 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Andrews, William L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tmchale]; Crimmins, 

Michael T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Crimmins]; Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kgil]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Hartlyn] 

Council of Chairs 

271 Hamilton 

11/14/2011 5:30:00 PM 
11/14/2011 7:00:00 PM 
Busy 

Recurrence: (none) 

Required 

Attendees: 

Crimmins, Michael T; Hartlyn, Jonathan; Andrews, William L; McHale, Tammy J; Owen, Bobbi A; Gil, Karen M 

From: Taylor, Beverly W [...m....aj[t.Q.;.~.b..t...a.~y~[.q..r.@~.e.~..m-aj.~.:...u....n...c..:..e..d..~#] 
Sent: Friday, November II, 2011 3:43 PM 
To: Chairs of Depal~ments and Curricula 

Cc: wcchapma@unc.edu 
Subject [dptcrchairs] Honday meeting of Council of Chairs, 12:30 

Lunch, as usual, 

All best, 
Beverly 

[dptcrchairs] 

meetings of Cou... 



From," 

Sent: 

To: 

Subject: 

Taylor. Beverly W <~btaylo@email.unc.edu~ 

Monday, August 29, 2011 6:44 PM 

ChaJ rs of Depa~menks and C urricula <dptcrchairs@list~rv. uuc.edu> 

Yaqub, Nadia <yaqub@email.unc.edtv~ 

[dptcrchairs] ~neetiugs of Couucil of Ch~firs 

Greetings! I hope the semester is off to a good start for you all. 

I’m sending the list of dates planned for our meetings this year. All will convene in 271 Hamilton on Mondays at 12:30. We may decide not to meet in April or May, 

but I’ve reserved the space just in case we want to discuss something. 

September 12-- Dean Steve Matson of the Graduate School, discussing tuition remission and admissions and entertaining questions. Let me know if you want him 

to address other specific topics. 

October lO--Becky Williams, Betsy Faulkner, Ryan Greenway and Scott Jackson, discussing InfoPort 

November 14 

January 23 

February 20 

March 19 

April 16 

May 7 

Please let me know if there are topics you want to discuss or people you would like to ask to speak with us. I think I could profit from talking with representatives 

of Disability Services, the EEO!AA office, and the University Counsel’s office about how to handle issues related to student health and confidentiality. Would any 

of you welcome a discussion on that topic? 

We don’t need to meet just for the sake of meeting. Please let me know topics we should take up and anyone on campus we should be talking with. 

All best wishes, 

Beverly 



From: 

Sent: 

To: 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=TCLARKE] 

9/1/2011 3:46:13 PM 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tclarke]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Hartlyn]; Andrews, 

William L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Wandrews]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Gil, 

Karen M [/O=UNC EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kgil] 

Subject: Council of Chairs 

Location: 271 Hamilton 

Start: 1/23/2012 5:30:00 PM 

End: 1/23/2012 7:00:00 PM 

Show Time As: Busy 

Required 

Attendees: 

Crimmins, Michael T; Hartlyn, Jonathan; Andrews, William L; McHale, Tammy J; Owen, Bobbi A; Gil, Karen M 

N~w agenda iEf~ added ~23 (~om Be~l~ ~I~)We’ll hear from Todd Zakrajsek, Director of the Center for Faculty 

Excellence; Eric Muller, the new Faculty Director of the Center; and David Kiel, who will talk about last year’s survey 

regarding mentoring practices for early career faculty. 

[dptcrchairs] 

meetings of Cou... 



From," 

Sent: 

To: 

Subject: 

Taylor. Beverly W <~btaylo@email.unc.edu~ 

Monday, August 29, 2011 6:44 PM 

ChaJ rs of Depa~menks and C urricula <dptcrchairs@list~rv. uuc.edu> 

Yaqub, Nadia <yaqub@email.unc.edtv~ 

[dptcrchairs] ~neetiugs of Couucil of Ch~firs 

Greetings! I hope the semester is off to a good start for you all. 

I’m sending the list of dates planned for our meetings this year. All will convene in 271 Hamilton on Mondays at 12:30. We may decide not to meet in April or May, 

but I’ve reserved the space just in case we want to discuss something. 

September 12-- Dean Steve Matson of the Graduate School, discussing tuition remission and admissions and entertaining questions. Let me know if you want him 

to address other specific topics. 

October lO--Becky Williams, Betsy Faulkner, Ryan Greenway and Scott Jackson, discussing InfoPort 

November 14 

January 23 

February 20 

March 19 

April 16 

May 7 

Please let me know if there are topics you want to discuss or people you would like to ask to speak with us. I think I could profit from talking with representatives 

of Disability Services, the EEO!AA office, and the University Counsel’s office about how to handle issues related to student health and confidentiality. Would any 

of you welcome a discussion on that topic? 

We don’t need to meet just for the sake of meeting. Please let me know topics we should take up and anyone on campus we should be talking with. 

All best wishes, 

Beverly 



From: 

Sent: 

To: 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=TCLARKE] 

9/1/2011 3:49:13 PM 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tclarke]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Hartlyn]; Andrews, 

William L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Wandrews]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob] 

Subject: Council of Chairs 

Location: 271 Hamilton 

Start: 2/20/2012 5:30:00 PM 

End: 2/20/2012 7:00:00 PM 

Show Time As: Busy 

Required 

Attendees: 

Crimmins, Michael T; Hartlyn, Jonathan; Andrews, William L; McHale, Tammy J; Owen, Bobbi A 

Upda~eZi~o R esi n aB~#l soci D i#ecto# OffiCe of Research Developmen w illspeak a t hismeetingi pe~ Beyedy 

[dptcrchairs] FW: Council of 

meetings of Cou... Chairs agenda? 



From," 

Sent: 

To: 

Subject: 

Taylor. Beverly W <~btaylo@email.unc.edu~ 

Monday, August 29, 2011 6:44 PM 

ChaJ rs of Depa~menks and C urricula <dptcrchairs@list~rv. uuc.edu> 

Yaqub, Nadia <yaqub@email.unc.edtv~ 

[dptcrchairs] ~neetiugs of Couucil of Ch~firs 

Greetings! I hope the semester is off to a good start for you all. 

I’m sending the list of dates planned for our meetings this year. All will convene in 271 Hamilton on Mondays at 12:30. We may decide not to meet in April or May, 

but I’ve reserved the space just in case we want to discuss something. 

September 12-- Dean Steve Matson of the Graduate School, discussing tuition remission and admissions and entertaining questions. Let me know if you want him 

to address other specific topics. 

October lO--Becky Williams, Betsy Faulkner, Ryan Greenway and Scott Jackson, discussing InfoPort 

November 14 

January 23 

February 20 

March 19 

April 16 

May 7 

Please let me know if there are topics you want to discuss or people you would like to ask to speak with us. I think I could profit from talking with representatives 

of Disability Services, the EEO!AA office, and the University Counsel’s office about how to handle issues related to student health and confidentiality. Would any 

of you welcome a discussion on that topic? 

We don’t need to meet just for the sake of meeting. Please let me know topics we should take up and anyone on campus we should be talking with. 

All best wishes, 

Beverly 



From: 

Sent: 

To: 

Subject: 

FYI, regarding the Council of Chairs Meeting Monday. Regina is Assoc. Director, Office of Research Development. 

Clarke, Tiffany D -4’O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN RECIPIENTS/CN TCLARKE> 

Saturday, February 18, 2012 11:58 AM 

Crimmins, Michael T <crimmin@email.unc.edu>; Andrews, William L <wandrews@unc.edu>; McHale, Tmnmy J 

<tmchale@email.unc.edu>; Hartlyn, Jonathan <hartlyn@unc.edu> 

FW: Council of Chairs agenda? 

From: Taylor, Beverly W 

Sent: Friday, February 17, 2012 5:27 PM 
To: Clarke, Tiffany D 
Subject: RE: Council of Chairs agenda? 

Hi, Tiff-- 

The only thing that’s scheduled is a presentation by Regina Bartelone, Thanks for letting the SADS know. 

All best, 
Beverly 

From: Clarke, Tiffany D 
Sent: Friday, February 17, 2012 10:16 AM 
To: Taylor, Beverly W 
Subject: Council of Chairs agenda? 

Hi Beverly! 

I hope you are well. I’m wondering if there is an agenda for the Council of Chairs meeting on Monday that I can share with the 

SADs? 

Thanks, 

Tiff 
Tiffany 

Executive Assistant 

Office of the Dean 

College of Arts arld Sciences 

UNC Chapel Hill 

Campus Box 3100 

Chapel Hill, NC 27599 3100 
919/962 6903 
tc[arke@emai[.unc.edu 



From: 

Sent: 

To: 

CC: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=TCLARKE] 

9/1/2011 3:50:15 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Crimmins, Michael T [/O=UNC EXCHANGE/OU--EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Andrews, William L [/O=UNC 

EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN--Wandrews]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Hartlyn]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman]; Chapman, Whitney C [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=739bf269990c4894a4aceb2aO44c329f] 

Council of Chairs 

271 Hamilton 

3/19/2012 4:30:00 PM 

3/19/2012 6:00:00 PM 

Busy 

Recurrence: (none) 

Required 

Attendees: 

Crimmins, Michael T; Hartlyn, Jonathan; Andrews, William L; McHale, Tammy J; Owen, Bobbi A 

UPDATE3/I3i P l~senote t heAGENDAin Beverly’s email ~1 ow; 

From: Taylor, Beverly W [..m..~.a.J.[.tL.~..;..b...t...a.~y[..~.~.r..@.e-.m.~.a..~[:...u....n...c..:..e...d...u..] 
Sent: Tuesday, March 13, 2012 :[0:53 AM 
To: Chairs of Departments and Curricula 
Subject: [dptcrchairs] Reminder: Council of Chairs meeting on Monday, :[9 March 

Colleagues, we’ll be meeting on Monday at 12:30 in 271 Hamilton. 

See you there! 

Beverly 



From," 

Sent: 

To: 

Subject: 

Taylor. Beverly W <~btaylo@email.unc.edu~ 

Monday, August 29, 2011 6:44 PM 

ChaJ rs of Depa~menks and C urricula <dptcrchairs@list~rv. uuc.edu> 

Yaqub, Nadia <yaqub@email.unc.edtv~ 

[dptcrchairs] ~neetiugs of Couucil of Ch~firs 

Greetings! I hope the semester is off to a good start for you all. 

I’m sending the list of dates planned for our meetings this year. All will convene in 271 Hamilton on Mondays at 12:30. We may decide not to meet in April or May, 

but I’ve reserved the space just in case we want to discuss something. 

September 12-- Dean Steve Matson of the Graduate School, discussing tuition remission and admissions and entertaining questions. Let me know if you want him 

to address other specific topics. 

October lO--Becky Williams, Betsy Faulkner, Ryan Greenway and Scott Jackson, discussing InfoPort 

November 14 

January 23 

February 20 

March 19 

April 16 

May 7 

Please let me know if there are topics you want to discuss or people you would like to ask to speak with us. I think I could profit from talking with representatives 

of Disability Services, the EEO!AA office, and the University Counsel’s office about how to handle issues related to student health and confidentiality. Would any 

of you welcome a discussion on that topic? 

We don’t need to meet just for the sake of meeting. Please let me know topics we should take up and anyone on campus we should be talking with. 

All best wishes, 

Beverly 



From," 

Sent: 

To: 

Subject: 

Taylor. Beverly W <~btaylo@email.unc.edu~ 

Monday, August 29, 2011 6:44 PM 

ChaJ rs of Depa~menks and C urricula <dptcrchairs@list~rv. uuc.edu> 

Yaqub, Nadia <yaqub@email.unc.edtv~ 

[dptcrchairs] ~neetiugs of Couucil of Ch~firs 

Greetings! I hope the semester is off to a good start for you all. 

I’m sending the list of dates planned for our meetings this year. All will convene in 271 Hamilton on Mondays at 12:30. We may decide not to meet in April or May, 

but I’ve reserved the space just in case we want to discuss something. 

September 12-- Dean Steve Matson of the Graduate School, discussing tuition remission and admissions and entertaining questions. Let me know if you want him 

to address other specific topics. 

October lO--Becky Williams, Betsy Faulkner, Ryan Greenway and Scott Jackson, discussing InfoPort 

November 14 

January 23 

February 20 

March 19 

April 16 

May 7 

Please let me know if there are topics you want to discuss or people you would like to ask to speak with us. I think I could profit from talking with representatives 

of Disability Services, the EEO!AA office, and the University Counsel’s office about how to handle issues related to student health and confidentiality. Would any 

of you welcome a discussion on that topic? 

We don’t need to meet just for the sake of meeting. Please let me know topics we should take up and anyone on campus we should be talking with. 

All best wishes, 

Beverly 



Fl’om: 

Sent: 

To: 

Subject: 

McHale, Tammy J <tmchale@email.unc.edu> 

Sunday, April 3, 2011 11:25 PM 

Pasion, Jessica <jvpasion@email.unc.edu>; Clarke, Tiffany D <titt?any~laxke@unc.edu> 

FW: Fall aJ~d Spring Board Meetings 

To c~lendar for SADs!mm 

Thanks. 

From: May, James W Jr 
Sent: Thursday, March 31, 2011 4:10 PM 
To: McHale, Tammy J 
Subject: Fall and Spring Board Meetings 

Tammy: Left you a voice mail and gave you an incorrect date. 

Fall 20:ll--October 28-29 

Spring 2012--April 26-27 

These are set on Jim and Karen’s calendar. I also left them on Loyal’s voice mail. Tina will send to the Board on Monday. Thanks, Jamie 

James W. May, Jr. 

St. Associate Dean and Executive Director 
The Arts and Sciences Foundation 
The College of Arts and Sciences 
The University of North Carolina at Chapel Hill 
134 East Franklin Street 
Chapel Hill, NC 27599-6115 
Telephone: 919.962.6183 



From: 

Sent: 

To: 

Subject: 

Attach: 

CoyneSmit]~, Tina <lina.coynesmifl~@unc.edu~ 

Monday, September 19, 2011 1:10 PM 

Fredrickson, Barbara L <blf@unc.e&~ 

Gil, Karen M <kgil@emml.tmc.edu’q Pasion, Jessica <jvpasion@emml.unc.edu-~ 

Arts & Sciences Foundation Board of Directors Meeting 

Bio--Gusldewicz.docx; Bio- -Matt Redinbo.docx 

Wonderful news, Barbara! I am delighted that you can join us. I heard you speak a year ago July at the Development Retreat hosted by Carolina’s Office of 

University Advancement, and you were fantastic! I know our board will very much enjoy meeting you and hearing about your work. 

As Karen mentioned, I work with her to plan and run the board of directors meetings. By way of context, that the A&S Foundation Board of Directors is a group of 

the College’s most generous donors and loyal volunteers who serve as one group of advisors to the Dean. They are also tasked with helping to generate private 

support for the College. There are 29 directors on the board. 

The meeting will take place on October 29th (Saturday) from 8:00-12 in the Dowd/Harris Room on the ist Floor of the George Watts Hill Alumni Center. Your 

presentation is first, during a "working breakfast" from 8:30 to 9:15. It would be wonderful if you could arrive by 8:15. I am working on parking and will let you know 

more about that when I resolve it. 

Please send me the title of your talk, for inclusion on our agenda. Please also let me know if you’d like to use PowerPoint. If so, I’d love your presentation by 

October 26th, so I can load it on to the computer and have it ready to go for you Saturday morning. We also produce a board book for the directors. I am happy to 

include any printed slides or backup materials you wish to have. I need those materials by October 21st so that I have time to copy them and bind them in our 

book. 

I would also like to include a printed bio of you with a picture in the book. Will you please send me information about yourself as well as a photo that I can include. 

As an example, I have attached two sample biographies that I put together for prior meetings. 

One final item. The night before the meeting we will gather for a social dinner in the Great Room of Graham Memorial Hall. We’d love you and a guest to join us if 

you are able. Cocktails begin at 6:30 (on Friday, October 28th) and dinner will follow. It is a fun dinner, designed to allow our board to have social time together 

outside of all the meetings they will attend. The dinner will actually be a joint affair among the A&S Foundation Board, the Honors Advisory Board, and the 

Executive Committee of the University’s Women’s Leadership Council. I think we’ve invited you to this dinner in previous years. I hope you can make it this year! 

I’ll be back in touch to confirm all details as we get closer. This is going to be an outstanding and fun presentation for our board. Thank you so much for agreeing to 

speak, and do not hesitate to contact me with any questions. Tina 

TJna CoyneSmi[h 

U NC Coilege of Alts & Sciences 
134 E. FranMin Street 
Ci~apel Hill, NC 2751d 
Office: 9~9 962 !682 
Fax: 9~9 962 2531 
Emaik tc@unc.edu 
Web: college uric edu 

~= Fredric~on, Barbara L [mail~:blf@unc.edu] 
8e~t~ Wednesday, September ~% 20M ~2:37 PM 

Te~ Gil, Karen M 
~¢~ Tina CoyneSmith (tina_coynesmith@unc.edu) 
Subject: RE: 
We now conferred w~th my husband about our cNIdcare s~tuation and can confirm~ I look forward to it 

B a r b 

Bad:)ara L, Fredrickson, Phi). 
Ken~m I)is@~guisbed Pro@ssor 
Dh~ctor, Social Ps?’cho~ogy Doc[ora~ Program 

Dep~u’trnem of Psychology 

Da~ie } ]dl, CB 3270 
Urns e~sity of Nor@ Carolina at Clm~[ } Jill 
Chapel Hill, NC 27599 

TEL: 919-8,:13-009I 

FAX: 919-962-253? 

e-m~dl: blf,@unc.edu 

BOOK WEB PAGP’,: !Xt_}t~://www.Posifivit~,Ratio.com 

From: Gil, Karen N 
Sent: Wednesday, September .t4, 2011 .t0:22 API 

To: Fredrickson, Barbara L 
Cc: Tina CoyneSmith (tina_coynesmith@unc.edu) 
Subject: RE: 

B a r b 

Thank you, tNs wo@d be [errific and [he board wo@d love to hear from you. 

Please le[ us know by early Rext week since ~ w@ need to Hne someoRe ebe up if you cannot do ~t. 

Thanks again 

Karen 



Karen M. Gil, Ph.D. 

Dean, Colk!g~! oF Arts and Sdences 

Lee <3. Pedersen Disth~guished Professor of Psychology 

CB ~ 3~00 

Univers~t:~ of Nort:h Carolina a[ Chape~ Iq~] 

Ck~apel H~I~, NC 2759%3100 

919-962-3082 

9.19-962-I165 

919-962-.2408 fax 

kRil@email.unc.edu 

From: Fredrickson, Barbara L 
Sent: Tuesday, September 13, 2011 5:46 PM 

To: Gil, Karen M 
Cc: Tina CoyneSmith (tina_coynesmith@unc.edu) 

Subject: RE: 

Hi Karen, 

I’d be happy to .-- I have a general audience talk o1: that length ready to go. There’s a chance that my husband wilt be out ot: town that weekend, though, so I may 

need to line up childcare first, so let me look into that before we get too far along. 

B~rb 

From: ~il, Karen M 
Sent: Tuesday, September 13, 2011 1:57 PM 

To: Fredrickson, Barbara L 
¢c: Tina CoyneSmith (tina_coynesmith@unc.edu) 
Subject: 

Hi Barb 

Hope all is well! 

I am planning the upcoming Fall meeting of the Arts and Sciences Foundation and I hope you might be available to give a 30-40 minute talk on your work. At each 

board meeting, we usually spotlight one faculty member and his or her work. The foundation is made up of about 30 or so alumni and friends of the College as well 

as a few faculty members, but the audience would be a general audience. We think hearing from you on the latest in Positive Psychology would be terrific! 
th The board meetings on Saturday Oct 29 and the faculty presentation is at 8:30am or 9am. Would you be able to do this? I am copying Tina who can help with all 

logistics. 

Thanks Bara. Please let us know. 

Karen 

Karen M. Gil, Ph.D. 

Dean, College of Arts and Sciences 

Lee G. Pedersen Distinguished Professor of Psychology 

CB # 3100 

University of North Carolina at Chapel Hill 

Chapel Hill, NC 27599-3100 

919-962-3082 

919-962-2408 fax 

kgil@emaiLunc.edu 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=TCLARKE] 

10/31/2011 12:44:12 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Crimmins, Michael T [/O--UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN--Crimmins]; McHale, 

Tammy J [/O--UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tmchale]; Andrews, William L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Wandrews]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN--Hartlyn]; Reid, Dee 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; 

May, James W Jr [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=J may] 

CONFIRMED: IAH Chairs Leadership Program reception and dinner 

University Room, Hyde Hall 

12/8/2011 I0:30:00 PM 

12/9/2011 2:00:00 AM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Hartlyn, Jonathan; Andrews, William L; McHale, Tammy J; Owen, Bobbi A; Crimmins, Michael T; Gil, Karen M; May, 

James W Jr; Reid, Dee 

RE: Chairs RE: Chairs FW: Dinner on 

Leadership Progr... Leadership Progr=.. Thursday, Dece... 



From: 

Sent: 

To: 

Subject: 

Balthrop, Bill <vw~@emaJl.unc.edu~ 

Monday, October 31, 2011 12:27 PM 

Clarke, Tifl~ny D <tifl~ny clarke@unc.edu> 

Pasion, Jessica <jvpasion@email.unc.edu> 

RE: Ch~Jl~ Leadership Proglam Dinner 

Tiff and 3essica: 

Thanks for the quick response, Based on the returns we’ve had, the best date is Thursday, December 8. We’ll begin with a reception at 5:30 and have dinner served about 

6:00. 

Let me know if you need anything else. 

Thanks. 

Balthrop 

From-" Clarke, Tiffany D 
Sent: Monday, October 3:1, 20:t:t 8:50 AM 
To; Balthrop, Bill 
~c-" Balthrop, Bill; Pasion, 3essica 
Subject; RE: Chairs Leadership Program Dinner 

Hi Bill: 

I think you’ve done everything just right: contacting me for SADs’ availability is perfect, and inviting them and Karen to this event seems completely 

appropriate; I can’t think of anyone else in our office that would have more direct contact with department chairs than the SADs, but I will double check on 

that and let you know. I will make one small adjustment, and include Jessica Pasion, the Dean’s assistant, to speak definitively about Karen’s calendar. 

The SADs are available (as well as Karen, per her calendar, but let’s ask Jessica to confirm) Thursday evening, Dec. 8th. Although you didn’t mention Dec. 

9th (Friday), they are also all available that evening as well. Finally, all but Bobbi Owen are available on Tuesday, Dec. 6th. I have placed a hold for you all 

three evenings on their calendars. 

Please let me know when a date and time are confirmed. I assume the location will be Hyde Hall University Room? 

Thanks! 

Tiff 

..... Original Message ..... 

From: Bill Balthrop [mailto:vwb@email.unc.edu] 

Sent: Sunday, October 30, 20~ 3:02 PM 

To: Clarke, Tiffany D 

Cc: Balthrop, Bill 

Subject: Chairs Leadership Program Dinner 

Tiffany: 

Each year the IAH hosts a dinner for the participants in the Chairs Leadership Program (also known as the New Chairs Program) in December. 

We always invite the Dean and all of the St. Associate Deans. 

l’m not sure if the easiest way is to contact you and ask to check their calendars for the week of December 5-8 or whether they prefer that I contact them 

directly. 

Can you steer me in the best direction (I think we’ve invited them directly in the past, but always ended up hearing from you, as I recall). 

And, is there anyone else who should be invited from that office? We’re wanting to invite those folks who will have the most potential contact with 

department chairs. 

Thanks. 

Balthrop 



From: 

Sent: 

To: 

Subject: 

Balthrop, Bill <vwK@emaJl.unc.edu~ 

Monday, October 31, 2011 12:48 PM 

Clarke, Tilt~ny D <filt~ny clarke@unc.edu> 

RE: Chmrs Leadership Program Dinner 

Oops. Sorry. It will be in the University Room at Hyde Hall. Should that change, I will let you know. 

Thanks. 

Balthrop 

From: Clarke, Tiffany D 

Sent: Monday, October 31, 2011 12:44 PM 
To: Balthrop, Bill 

Cc: Pasion, Jessica 
Subject: RE: Chairs Leadership Program Dinner 

Is there a room confirmed yet? 

From: Balthrop, Bill 
Sent: Monday, October 31, 2011 12:27 PM 
To: Clarke, Tiffany D 
Cc: Pasion, Jessica 
Subject: RE: Chairs Leadership Program Dinner 
Tiff and Jessica: 

Thanks for the quick response. Based on the returns we’ve had, the best date is Thursday, December 8. We’ll begin with a reception at 5:30 and have dinner served about 
6:00. 

Let me know if you need anything else. 

Thanks. 

Balthrop 

From: Clarke, Tiffany D 
Sent: Monday, October 31, 2011 8:50 AM 
To: Balthrop, Bill 
Co: Balthrop, Bill; Pasion, .lessica 
Subject: RE: Chairs Leadership Program Dinner 

Hi Bill: 

I think you’ve done everything just right: contacting me for SADs’ availability is perfect, and inviting them and Karen to this event seems completely 

appropriate; I can’t think of anyone else in our office that would have more direct contact with department chairs than the SADs, but I will double check on 

that and let you know. I will make one small adjustment, and include Jessica Pasion, the Dean’s assistant, to speak definitively about Karen’s calendar. 

The SADs are available (as well as Karen, per her calendar, but let’s ask Jessica to confirm) Thursday evening, Dec. 8th. Although you didn’t mention Dec. 

9th (Friday), they are also all available that evening as well. Finally, all but Bobbi Owen are available on Tuesday, Dec. 6th. I have placed a hold for you all 

three evenings on their calendars. 

Please let me know when a date and time are confirmed. I assume the location will be Hyde Hall University Room? 

Thanks! 

Tiff 

..... Original Message ..... 

From: Bill Balthrop [mailto:vwb@email.unc.edu] 

Sent: Sunday, October 30, 2011 3:02 PM 

To: Clarke, Tiffany D 

Cc: Balthrop, Bill 

Subject: Chairs Leadership Program Dinner 

Tiffany: 

Each year the IAH hosts a dinner for the participants in the Chairs Leadership Program (also known as the New Chairs Program) in December. 

We always invite the Dean and all of the Sr. Associate Deans. 

I’m not sure if the easiest way is to contact you and ask to check their calendars for the week of December 5-8 or whether they prefer that I contact them 

directly. 

Can you steer me in the best direction (I think we’ve invited them directly in the past, but always ended up hearing from you, as I recall). 

And, is there anyone else who should be invited from that office? We’re wanting to invite those folks who will have the most potential contact with 

department chairs. 

Thanks. 

Balthrop 



From: 

Sent: 

To: 

Subject: 

Attach: 

Clarke, Tiflhny D -~’O UNC EXCHANGK/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN RECIPIENTS/CN TCLARKE> 

Tuesday, December 6, 2011 4:44 PM 

Chapman, Whimey C <wcchapma@email.unc.edu> 

I~W: Dinner on Thursda?~ December 8 

Guests at the 2011 Chairs Leadership Progra~.docx 

For JH’s cafendar on Thurs. 

From: Hartlyn, Jonathan 
Sent: Tuesday, December 06, 2011 4:42 PM 
T~: Clarke, Tiffany D 
Subject: FW: Dinner on Thursday, December 8 
.Jonathan Nartlyn 
The University Of North Carolina at Chape~ H~II 
SenR~r Associate Dean for So(:ia~ Sdences and 

GIo~a~ Pro~rarns, Coilege of Arts and Sciences 
Kenneth J. Reckford Professor of Pol~ticai Sdence 
205 South Building, CB 3100 
Chapel H~J~ NC 27599-3100 USA 

Erna~h hartlyn@unc.edu 
Office: 929 962-1265 Fax: 929 962-2408 

F~= Balthrop, Bill 
Sent= Tuesday, December 06, 205~ 4:$2 PN 
To= Carney, Bruce William; Strauss, Ronald P.; Tresolini, Carol P; Gil, Karen N; Andrews, William L; Ha~lyn, Jonathan; Crimmins, Michael T; McHale, Tammy 3; Nay, 3ames W 
Jr; Cone, Judith; Zakrajsek, Todd; Reid, Dee; WeJntraub, Jane; McGowan, 3ohn; Granda, Negan; Flanagan, Na~ F 
C¢= £[#_$~Z@_[[~_~_@EN#_G_¢#_M; SaNe, Eunice N 
Sabject; Dinner on Thursday, December 8 
Gmeting~ eye,one: 

FiBt, th~k you for joining us for the fou~h a~tml Senior AdmiNsgators ~d Chaim LeadersNp Program (CLP) Di~er. 

The pu~ose oftNs meeting is to help new chairs meet the Dean& Provost’s Office Leaders. and other membem of the Ca, olina administration who might t~ of 

assistance to them as they conduct deNKtmen~lAmivemity business. 

In the past, fl~is meeting has led to several im~Kmnt problem-solving convermtions because of a connection made "that night. We tNnk it is a wo~kwhile pu~)se to 

make ~e~ introductions in a convivial ~tting, ~) that when a problem or op~m~ity a~se& the chmm know who to caJl and who is on the other end office line. By the 

stone token, administra~)rs gain a sense of who the new chairs are and some of the issues they a,e Pacing. 

The CLP is a joint project of the College and the Institute for the A~s and Hummfifies (I~). The CLP is suppo~led by the Ruel Tyson Leadership Program 

Endowment, a gin ~om the Hyde Fa~fily Foun&tion. The I~ is ~mefing again ~is yea, m~ ~e Center for Faculb’ Excellence (CFE) in smNng ~e program. Dr. 

David ~el, (CFE) Leadership Coordinator sewes as my co-tRcilimmr. This yea, we aJso have hvo chmrs ~o,n fl~e School of DenfisW and one fro,n fl~e Gillings 

School ofGlo~l l~Nic HeaJth joining ~e rune chairs from ~e College. 

We will meet in the Universi~ Room at Hyde Hall for hors d’oeuvres and rune at 5:30. We encourage all to spend tNs time wid~ those they do not already ~ow. We 

will sewe Nnner ~ound 6:00. There will be assigned seating at the tables so as to mix the chairs among the other N~licipm~ts. We do not seat the chairs with their 

SADs, becau~ we also want to ma~mize cross-divisional contact. 
There are at least >~-o fi~a]s we will ob~n,e at tNs ga~efing. The flint fi~l is the IAH cus~m of having ~ assigned dimmer topic for each ~ble; ~con& we roll ask 

chairs m move to the adjacent "rubles for &s~. This rotation allows tbr a new round of ~q~intance m~d info~ation exchm~ge. At the end of the ~ssion we roll have 

a brief re~ out of the Nscussion t~om each ~ble. Our plm~ is to end the evemng close "~ 8:00. 

I have attached a list of atten&es and dries (but, not to wo~--we will have nametags as well, coded "~ indica~ table ~ssignments). 

We am looking forward to another eNoyable and mem~inglhl session a~d thm~ to all tbr attending. 

Best wishe~ 

Bill BaltNop, ~H Facul~ Director of the Chmrs LeadersNp Program 



Guests at the 2011 Chairs Leadership Program’s Senior Administrators Dinner 

Provost’s Office 

Bruce Carney, Executive Vice Chancellor and Provost 

Ron Strauss, Vice Provost and International Officer 

Carol Tresolini, Vice Provost for Academic Initiatives 

College of Arts and Sciences 

Karen Gil, Dean 

Bill Andrews, Senior Associate Dean, Fine Arts and Humanities 

Mike Crimmins, Senior Associate Dean, Natural Sciences 

Jonathan Hartlyn, Senior Associate Dean, Social Sciences and Global Programs 

Tammy McHale, Senior Associate Dean, Finance and Planning 

Jamie May, Executive Director, Arts and Sciences Foundation 

Dee Reid, Director of Communications 

School of Dentistry7 

Jane Weintraub, Dean 

Office of the Chancellor 

Judith Cone, Special Assistant to the Chancellor for Innovation and Entrepreneurship 

Institute for the Arts and Humanities 
John McGowan, Director 
Megan Granda, Executive Director 
Mary Flannigan, Director of Development 

Center for Faculty Excellence 
Todd Zakraj sek, Executive Director 

Participants, Chairs Leadership Program 
Jay Coble, Chair (Jan. 1), Curriculum for the Environment and Ecology; faculty member 

in the Department of Marine Sciences 
Larry Grossberg, Interim Chair, Department of Communication Studies 
Ashu Handa, Chair, Department of Public Policy 
Bernie Herman, Chair (Jan. 1), Department of American Studies 
Marc Lange, Chair, Department of Philosophy 
Lauren Patten, Chair, Department of Dental Ecology 
Paul Roberge, Chair, Department of Lingui stics 
Emile Rossouw, Chair, Department of Orthodontics 
Eunice Sahle, Chair (Jan. 1), Department of African and Afro-American Studies 



Anna Schenck, Director, Public Health Leadership Program and NC Institute for Public 
Health 

Nadia Yaqub, Interim Chair, Department of Asian Studies 

CLP Facilitators 
Bill Balthrop, Associate Director, Institute for the Arts and Humanities and Professor, 

Department of Communication Studies 
David Kiel, Leadership Coordinator, Center for Faculty Excellence 



From: 

Sent: 

To: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

11/14/2011 9:06:48 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

Subject: 

Location: 

ASPSA/Faculty Advisory Committee 

Loudermilk - with lunch 

Start: 12/14/2011 4:30:00 PM 

End: 12/14/2011 5:30:00 PM 

Show Time As: Busy 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Conrad, Larry D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=LDCON RAD] 

11/17/2011 7:14:21 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Carney, Bruce William [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Bruce]; Bland, Jerri [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jlbland]; Goodman, 

Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Pgoodman]; don_hepp@unc,edu; Broach, Jena Marie [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jbroach]; Jones, Don 

Edward Jr [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Donje]; Gray, Karol Kain [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Karol Kain Gray (kkgray)a15]; Brody, Matt 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Mbrody]; 

Eubanks, Trevau~hn B [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tbrown3]; Thurman, Stephanie J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Sthurman]; Malone, Brenda Richardson [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Bmalone]; Seitz, 

Kevin R [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Krseitz]; McAuliffe, Samantha Lea [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Smcaulif] 

Hepp, Don [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Dhepp] 

ConnectCarolina Finance Fit-Gap Review Session 

3020 Steele Bld~ 

2/1/2012 7:00:00 PM 

2/1/2012 I0:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Bland, Jerri; don_hepp@unc.edu; Carney, Bruce William; Thurman, Stephanie J; Gray, Karol Kain; Eubanks, 

Trevau~hn B; Malone, Brenda Richardson; McAuliffe, Samantha Lea; Seitz, Kevin R; Broach, Jena Marie; Brody, Matt; 

Jones, Don Edward Jr; Owen, Bobbi A; Goodman, Paula 

All, 

I apologize, but need to reschedule the Finance fit-gap review session from 1/27 to February 1St. 

All stakeholders are able to attend this meeting on 2/1, so anything you can do to accommodate the meeting will be 

appreciated. Otherwise, we are going to have to schedule toward the end of February, which is after the requested 

timeline. 

Thanks, 

Diane 

Diane Howell 

E x e e’d t :i. ve A s s :i. s t a nt 

C.~:i_--fice o:i:- the Vice C;hanceiior of In:~ormatr.iorl. Technology Services 



and Chi_el Information Oifi_cer 

University of North Carolina, Chapel Hill 

211 Manning Drive, Chapel. Hi..].].~ NC 27599 
CB ; 3420 
Tel: 919. 962. 1490 
Fax: 919~ 445. 4545 
mailto:diane howell@unc.edu 



From: 

Sent: 

To: 

CC: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Conrad, Larry D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=LDCON RAD] 

11/30/2011 2:19:21 PM 

Jones, Don Edward Jr [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Donje]; Howell, Diane F, [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=DfhowelI]; Thurman, Stephanie J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Sthurman]; Brody, 

Matt [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Mbrody]; Johnson, Megan Abbot Marshall [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Meganja]; Carney, 

Bruce William [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Bruce]; Malone, Brenda Richardson [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Bmalone]; Seitz, Kevin R [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Krseitz]; Blanchard, 

Bob [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Rrblanch]; Eubanks, Trevaughn B [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tbrown3]; Broach, Jena Marie [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jbroach]; Goodman, 

Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; McAuliffe, Samantha Lea [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Smcaulif]; Hepp, Don 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Dhepp]; 

Bland, Jerri [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jlbland]; Pinkney, Dwayne L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Dpinkney] 

Gray, Karol Kain [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Karol Kain Gray (kkgray)a15] 

ConnectCarolina HR Fit-Gap Review Session 

3020 Steele 

5/31/2012 1:00:00 PM 

5/31/2012 4:00:00 PM 

Out of Office 

Recurrence: 

Required 

Attendees: 

(none) 

Blanchard, Bob; Bland, Jerri; Broach, Jena Marie; Brody, Matt; Carney, Bruce William; Eubanks, Trevaughn B; 

Goodman, Paula; Hepp, Don; Howell, Diane F.; Johnson, Megan Abbot Marshall; Jones, Don Edward Jr; Malone, 

Brenda Richardson; McAuliffe, Samantha Lea; Owen, Bobbi A; Pinkney, Dwayne L; Seitz, Kevin R; Thurman, 

Stephanie J 

All, 

The Sponsor’s meeting to review the HR/Payroll fit-gap documents is being rescheduled from 4/10 to 5/31. The final 

report on the budget for the HR project will be presented during the regular Sponsors meeting on June 7. 

This was the only date that the Provost had available for a three-hour meeting within the requested timeframe. 

Thanks, 



Diane 

Diane Howell 

Executive Assistant 

Office of the --’vice Chancellor of Information Technology Services 

and Chief Information Officer 

University of North @arolina, Chapel Hill 

211 Manning Drive, Chapel Hill~ NC 27599 

CB: 3420 

Tel: 919. 962 o 1490 

Fax: 919o 445 ~ 4545 

mailto:diane howell@uncoedu 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

11/30/2011 5:43:24 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Cannon, Carolyn C. [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Carolyn C. Cannon (ccannon)] 

Meeting Owen/Cannon 

Steele 3011 

12/7/2011 7:30:00 PM 

12/7/2011 8:15:00 PM 

Busy 

Required 

Attendees: 

Cannon, Carolyn C. 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

12/1/2011 4:42:08 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Faulkner, Betsy I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Bhfaulkn]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Lang, Andrew [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alang]; Reid, Dee [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Crimmins, 

Michael T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; May, James W Jr [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jmay] 

SADs Meeting 

South - 205 

7/2/2012 7:00:00 PM 

7/2/2012 9:00:00 PM 

Tentative 

Recurrence: 

Required 

Attendees: 

Weekly 

Occurs every Monday from 3:00 PM to 5:00 PM effective 7/2/20:~2 until 6/24/20:~3. (UTC-05:00) Eastern Time (US & 

Canada) 

May, James W Jr; Lang, Andrew; Faulkner, Betsy; Owen, Bobbi A; McHale, Tammy J; Rhodes, Terry Ellen; Hartlyn, 

Jonathan; Crimmins, Michael T; Reid, Dee 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

12/1/2011 5:03:39 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Andrews, William L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, 

Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Owen, Bobbi A I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Reid, Dee [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Faulkner, 

Betsy [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Bhfaulkn]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins] 

SADs Meeting 

South - 205 

3/17/2011 7:00:00 PM 

3/17/2011 9:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

Weekly 

every Thursday from 3:00 PM to 5:00 PM 

Andrews, William L; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A; Reid, Dee; Faulkner, Betsy; Crimmins, 

Michael T 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

12/7/2011 9:58:22 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Andrews, William L I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Crimmins, 

Michael T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

Board of Trustees 

Carolina Inn 

3/21/2012 12:00:00 PM 

3/21/2012 9:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

Daily 

Occurs every day from 8:00 AM to 5:00 PM effective 3/21/2012 until 3/22/2012. (UTC-05:00) Eastern Time (US & 

Canada) 

Andrews, William L; Crimmins, Michael T; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A 

http ://www. u nc.ed u/d e pts/t ru stees/sched, html 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

12/7/2012 9:59:00 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Andrews, William L [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews]; 

Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, Jonathan I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn] 

Possible BOT 

4/25/2022 4:00:00 AM 

4/26/2012 4:00:00 AM 

Free 

Recurrence: 

Required 

Attendees: 

Weekly 

Occurs every weekday effective 4/25/2012 until 4/26/2012. There are 2 more occurrences. (UTC-05:00) Eastern 

Time (US & Canada) 

Andrews, William L; Crimmins, Michael T; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

12/7/2011 9:59:47 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Crimmins, Michael T [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; McHale, 

Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Andrews, William L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews] 

Board of Trustees 

Carolina Inn 

5/23/2012 12:00:00 PM 

5/23/2012 9:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

Weekly 

Occurs every weekday from 8:00 AM to 5:00 PM effective 5/23/2012 until 5/24/2012. There are 2 more 

occurrences. (UTC-05:00) Eastern Time (US & Canada) 

Andrews, William L; Crimmins, Michael T; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

12/7/2011 10:00:22 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Andrews, William L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews] 

Possible BOT 

6/27/2012 4:00:00 AM 

6/28/2012 4:00:00 AM 

Free 

Recurrence: 

Required 

Attendees: 

Daily 

Occurs every day effective 6/27/2012 until 6/28/2012. There are 2 more occurrences. (UTC-05:00) Eastern Time (US 

&Canada) 

Andrews, William L; Crimmins, Michael T; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A 

http ://www. u nc.ed u/d e pts/t ru stees/sched, htm l 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

12/7/2011 10:05:53 PM 

McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Owen, Bobbi A I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Crimmins, 

Michael T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)] 

Board of Trustees 

Carolina Inn 

7/25/2012 12:00:00 PM 

7/25/2012 9:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

Weekly 

Occurs every weekday from 8:00 AM to 5:00 PM effective 7/25/2012 until 7/26/2012. There are 2 more 

occurrences. (UTC-O5:O0) Eastern Time (US & Canada) 

Crimmins, Michael T; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A; Rhodes, Terry Ellen 

http ://www. u nc.ed u/d e pts/t ru stees/sched, html 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

12/7/2012 10:06:21 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Rhodes, 

Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Crimmins, Michael T [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins] 

Possible BOT 

8/22/2022 4:00:00 AM 

8/23/2012 4:00:00 AM 

Free 

Recurrence: 

Required 

Attendees: 

Weekly 

Occurs every weekday effective 8/22/2012 until 8/23/2012. There are 2 more occurrences. (UTC-05:00) Eastern 

Time (US & Canada) 

Crimmins, Michael T; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A; Rhodes, Terry Ellen 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

12/7/2011 10:06:58 PM 

McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Owen, 

Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)] 

Board of Trustees 

Carolina Inn 

9/26/2012 12:00:00 PM 

9/26/2012 9:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

Weekly 

Occurs every weekday from 8:00 AM to 5:00 PM effective 9/26/2012 until 9/27/2012. There are 2 more 

occurrences. (UTC-O5:O0) Eastern Time (US & Canada) 

Crimmins, Michael T; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A; Rhodes, Terry Ellen 

http:!/~w.unc.eduidepts/trustees/sched.html 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

12/7/2011 10:07:33 PM 

Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Hartlyn, Jonathan I/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Owen, 

Bobbi A I/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Crimmins, Michael T [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins] 

Possible BOT 

10/24/2012 4:00:00 AM 

10/25/2012 4:00:00 AM 

Free 

Recurrence: 

Required 

Attendees: 

Weekly 

Occurs every weekday effective 10/24/2012 until 10/25/2012. There are 2 more occurrences. (UTC-05:00) Eastern 

Time (US & Canada) 

Crimmins, Michael T; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A; Rhodes, Terry Ellen 

http ://www. u nc.ed u/d e pts/t ru stees/sched, htm l 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

12/7/2011 10:10:27 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

Board of Trustees 

Carolina Inn 

11/14/2012 i:00:00 PM 

11/14/2012 I0:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

Daily 

Occurs every day from 8:00 AM to 5:00 PM effective 11/14/2012 until 11/15/2012. There are 2 more occurrences. 

(UTC-05:00) Eastern Time (US & Canada) 

Crimmins, Michael T; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A; Rhodes, Terry Ellen 

http ://www. u nc.ed u/d e pts/t ru stees/sched, html 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

12/7/2011 10:10:53 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Crimmins, Michael 

T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

Possible BOT 

12/19/2012 5:00:00 AM 

12/20/2012 5:00:00 AM 

Free 

Recurrence: 

Required 

Attendees: 

Weekly 

Occurs every weekday effective 12/19/20~L2 until ~L2/20/2022. There are 2 more occurrences. (UTC-05:00) Eastern 

Time (US & Canada) 

Crimmins, Michael T; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A; Rhodes, Terry Ellen 



From: 

Sent: 

To: 

Subject: 

Location: 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=TCLARKE] 

12/8/2011 9:46:53 PM 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tclarke]; Crimmins, Michael T; Hartlyn, Jonathan; Andrews, William L; 

McHale, Tammy J; Owen, Bobbi A 

Faculty Council Meeting 

Hitchcock Rm/Stone Center 

Start: 12/9/2011 8:00:00 PM 

End: 12/9/2011 i0:00:00 PM 

Show Time As: Busy 

Required 

Attendees: 

Crimmins, Michael T; Hartlyn, Jonathan; Andrews, William L; McHale, Tammy J; Owen, Bobbi A 

Chancellor Holden Thorp and Professor Jan Boxill, Chair of the Faculty, presiding 

AGENDA 
~p~.d.~..a..t.~.e..~d..~.S-e-a.~.t..i...n..g~..A..~.r...r...a.~1g.e..~.e..~.t.~ 

3:00 Chancellor’s Remarks and Question Period 

¯ Chancellor Holden Thorp 

3:15 Provost’s Remarks and Question Period 

¯ Provost Bruce Carney 

3:25 Chair of the Faculty’s Remarks 

¯ Prof. Jan Boxill 
3:35 Discussion and Vote: ...R.....e...s....~..!...u.:.t..i...~..~....2....~.....1....~...-....7..........~...~..~..s...t...a...b....~..i...s....h...i...n..g..~.....C..~...a.....m...p...t.~..s...-..}..V...i....d....e.~...~.[.~....w.....~.......Y.....e....a...r...~..~.]..h....e.....m......e..?..~.~.:...~...2.....~... 
Carolina 

° Prof. Jan Boxill 

3:55 Discussion and Vote: Resolution 201l 1-8. On Revising the Grounds for Grade Appeals 

¯ Prof. Andrea Biddle 

4:00 Faculty Assembly Delegation Annual Report 

° Prof. Steve Bachenheimer 
4:10 .I::.’_a__c__t_~__l_.ty_ Executive Committee Annual Report 

° Prof. Jan Boxill 
4:20 Chancellor’s Advisory Committee Annual Report 

¯ Prof. Joy Renner 

4:25 Invited Guest 

¯     Dr. Gerri Williams, McNair Scholars Program 
Handout: McNair Scholars Program, Presentation: McNair Scholars Program 

4:35 Questions and Other Topics 
4:40 Closed Session: Vote: ~d~La_~.r_ .d__.K.J__d~_d_e__r___ .G_~_i.a_ .h_a_ .m___~_~__~.a_r__d__._n_._o_~i__n__e__e_. (Faculty Council members log in with 
ONYEN and pass~vord) 

¯ Prof. Joseph Ferrell, on behalf of the Honorary Degrees and Special Awards Committee 



4:45 Adjourn 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

12/9/2011 4:36:40 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Anderson, Allen L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=AIIen L Anderson (anderso7)]; Jones, Deborah J 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deborah J 

Jones (djjones)]; Lindemann, Erika [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Ulinde]; Pielak, Gary J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Gary J Pielak (pielak)]; Searles, Lillie L [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Lsearles]; Williams, 

Heather A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Heather A Williams (hawill)] 

Indep. Task Force 

Steele 3020 

1/12/2012 8:30:00 PM 

1/12/2012 9:30:00 PM 

Busy 

Required 

Attendees: 

Anderson, Allen L; Jones, Deborah J; Lindemann, Erika; Pielak, Gary J; Searles, Lillie L; Williams, Heather A 



Fi~om: 

Sent: 

To: 

Subje~: 

Attach: 

Clarke, Tilti~ny D <tilti~ny clarke@unc.edu~ 

Wednesday, December 14, 2011 3:11 PM 

Arts & Sciences Dea~’s Office <asdean~ffice@listserv.unc.edu> 

[asdeansottice] FW: 2011-2013 Academic Calendar 

2011-2013 Academic Calenda~rs (final).docx 

Just want to be sure everyone has a copy of the attached academic calendar as a handy reference document. If you prefer an 

efectronic reference, you may elect to bookmark the link befow: 

http://registrar.unc.edu/ccm/Rroups/public/@registrar/documents/content/ccm3 032395.pdf 

Thanks, 

T~ff 

From: Gil, Karen M 
Sent: Wednesday, April 27, 20:1~ 4:04 PM 
To: Clarke, Tiffany D; Pasion, Jessica 
Subject: FW: 20~1-20:~3 Academic Calendar 
Importance: High 

For ~:,veryone 

Karen M. Gil, Ph.D. 

Dean, Co ege of Arts and Sciences 

I.~e G. Pedersen lNstinguish~d F rofessor of F sychok~gy 

CB ~ 3100 

C~apel H~If, NC 27599-3100 

919-962-3082 

919-962-.I~.65 

919-962-.2408 fax 

kgil@email.unc.edu 

From: Thurman, Stephanie J 
Sent: Tuesday, April 26, 2011 12:57 PM 

To: Hunt, Andrew; Ann Ravenscraft; Rimer, Barbara K; Eatmon, Becky; Graves, Beth Thomas; Bill Roper; Blouin, Robert A; Carney, Bruce William; Carol Tresolini; Caudill, 
Dana H; Dean, James W Jr; Zombar, Deborah; Lewis, Faye T; Marchionini, Gary J; Boger, Jack; Richman, Jack M; Yopp, Jan Johnson; Gautier, Janet E; Folkerts, Jean; Jenkins, 
Carol G; Jenna Gibbs; Bass, Jo; John Stamm; Jones, Menessah; Gil, Karen M; Lebbad, Mary Katherine Hamil; Swanson, Kristen M; Beale, S. Mae; Mitchell, Marie; Smith, 
Michael R; Davis, Nancy K; Pasion, Jessica; Ayers, Patrida; Mann, Richard L; Roberts, Pamelia M; Strauss, Ronald P.; Michalak, Sarah C; Schuettpelz, Erin C; Thurman, 
Stephanie J; Matson, Steve; Summers, Bonita A; Sylvester, Susan R.; Eubanks, Trevaughn B; William McDiarmid 
C¢: Jane Weintraub Oane.Weintraub@ucsf.edu); Derickson, Christopher P; Kelly, Roberta Anne; Kirby, Brenda W 
Subject: 20:E[-2013 Academic Calendar 
Importance: High 

To members of the Deans’ Council: 

The attached Academic Calendar was approved today by the Vice Chancellors. 



Academic Calendar- The University of North Carolina at Chapel Hill 

THE UNIVERSITY OF NORTH CAROLINA 

AT 

CHAPEL HILL 

April 2011 

Memo: Deans 
Directors 
Department Chairs 
All University Employees 

From: Holden Thorp, Chancellor 

Academic Calendars 
2011-2012 and 2012-2013 

I have approved these calendars proposed by the 
Academic Calendar Comnfittee. 

The facuhy are encouraged to make reasonable 
accommodations for students requesting to miss 
class due to the observance of religious holidays. 
The website below is provided to assist faculty in 
identif},ing holidays. 

http://www.interfaithcalendar.org/ 

Some Summer School courses are off~red on a dif]~rent 

calendar. A list of longer and shorter courses with cl~fforent 

starting and ending dates is included in the Summer School 

Director), ofClasses. 

Copy to." 

All Deans, Directors, and Department Heads" are 

asked to post copies of this memorandum on their 

bulletin boards. 

The University Gazette 

7~he Daily Tar Heel 

Carolina ~eek 

Residence Halls Open Sat. Aug. 20 Sat. Aug. 18 

New Student Convocation Sun. Aug. 21 Sun. Aug. 19 

Summer Reading Program Mon. Aug. 22 Mon. Aug. 20 

Classes Begin for All Students Tues. Aug. 23 Tues. Aug. 21 

Last Day for Late Registration Mon. Aug 29 Mon. Aug. 27 

Labor Day 
Mon. Sep. 5 Mon. Sep. 3 

No Classes Held, Holiday No Classes Held, Holiday 
Wed. Oct. 12 Fri. Oct. 12 

University Day c~ass canceled during ceremony Class canceled during ceremony 
10:00 A.M. until 1:00 P.IVl, 10:00A.M until 1:00 P.M. 

Fall Break begins 5:00 P.M. Wed. Oct. 19 Wed. Oct. 17 

Classes resume 8:00 A.M. Mort. Oct. 24 Mon. Oct. 22 

Thanksgiving Recess Wed. Nov. 23 Wed. Nov. 21 
No Classes Held No Classes Held 

University Holiday, Nov. 24, 25 University Holidy, Nov. 22, 23 

Classes resume 8:00 A.M. Mon= Nov= 28 Mon. Nov. 26 

Classes End Wed. Dec. 7 Wed. Dec. 5 

Reading Days Thu. Dec. 8 Thu. Dec. 6 
Wed. Dec.14 Wed. Dec. 12 

Exam Days Dec.9,10,12,13,15,16 Dec. 7,8,10,11,13,14 
(F, Sa, M, T, Th, F) (F, Sa, M, T, Th, F) 

Fall Commencement Sun. Dec. 18 Sun. Dec. 16 

Residence Halls Open Fri. Jan. 6 Sun. Jan. 6 

Classes Begin Mon. Jan. 9 Wed. Jan. 9 

Last Day for Late Registration Fri. Jan. 13 Tues. Jan. 15 

Holiday Mon. Jan. 16 Mon. Jan. 21 

Spring Break begins 5:00 P.M. Fri. Mar. 2 Fri. Mar. 8 

Classes resume 8:00 A.M. Mon. Mar. 12 Mon. Mar. 18 

Holiday Fri. Apr. 6 Fri. Mar. 29 

Classes End Wed. Apr. 25 Fri. Apr. 26 

Reading Days Thu. Apr. 26 Mon. Apr. 29 
Wed. May 2 Thu. May 2 

Exam Days Apr. 27,28,30, May 1,3,4 Apr. 30, May 1,3.4,6,7 
(F, Sa, M, T, Th, F) (T, W, F, Sa, M, T) 

Spring Commencement Sun. May 13 Sun. May 12 

Classes Begin SSI and MM Tues. May 15 Tues. May 14 

Last Day for Late Registration MM Tues. May 15 Tues. May 14 

Last Day for Late Registration SSI Wed. May 16 Wed, May 15 

Holiday Mon. May 28 Mon. May 27 

Classes End/Exams MM Thu. May 31/Fri. June 1 Thu. May 30/Fri. May 31 

Classes End SSl Fri. June 15 Fri. June 14 

Exam Days SSI June 18, 19 June 17, 18 
(M, T) (M, T) 

Classes Begin Yhu. June 21 Yhu. June 20 

Last Day for Late Registration Fri. June 22 Fri. June 21 

Holiday Wed. July 4 Thu. July 4 

Classes End Tues. July 24 Tues. July 23 

Exams Days July 26, 27 July 25, 26 
(Th, F) (Th, F) 



From: 

Sent: 

To: 

Chapman, Whitney C [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=739BF269990C4894A4ACEB2A044C329F] 

12/14/2011 9:40:41 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman]; Clarke, Tiffany D [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke] 

Subject: Robertson Ethics Meeting 

Location: Bill’s Office 

Start: 12/19/2011 7:30:00 PM 

End: 12/19/2011 8:00:00 PM 

Show Time As: Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Clarke, Tiffany D; Owen, Bobbi A; Goodman, Paula 

Attendees: Bill Andrews, Bobbi Owen, Marc Lange 

RE: Meeting abt FW: meeting in RE: Canceled: 
the Robertson pr... early Sept Robertson Ethics... 



Fi~om: 

Sere: 

To: 

Subject: 

Clarke, Tilti~ny D <tilti~ny clarke@unc.edu; 

Monday, Jnly 25, 2011 5:08 PM 

Aiken, Jessica Y <jyaiken@email.unc.edu> 

FW: meeting in early Sept 

Piease sci~edule meeting for Bili (see below), 

Thanks, 

Tiff 

From: Andrews, William L 
Sent; Monday, July 25, 201:~ 5:0:~ PM 
To-" Clarke, Tiffany D 
Subject; meeting in early Sept 
Tiff, please schedule a meeting for Bobbi, Marc Lange, and me in early Sept. Half-hour. Topic: Robertson ethics course 

Thanksp 

E. Maynard ,~,dams Professor of English & Co~arative Literature 

Senior Assodate Oean for the F~ne A[’ts and mkHT~an~i:~es 
College of Arts & Sciences, CB #3100 

LJNC-C[~;~el Hil~ 27599-31.00 

Office: 919-962-9270 
College Offk:e: (~19-962-.l 1.65 

~ax: 9 ~9-9S2-.2408 



From: 

Sent: 

To: 

Subject: 

Aiken, Jessica Y </O IJNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN JYAIKEN> 

Monday, August 15, 2011 9:01 AM 

Lange, Marc B <mlange@email.unc.edu> 

Clmke, Tiflhny D <tiffany clarke@unc.edu>; Andrews, William L <wand~ews@unc.edu> 

RE: Meeting abt the Robertson program 

This will be great I have your meeting with Bill and gobbi scheduled for Tuesday, December 13th from l:l.:OOam ---l:l.:3Oam, here at g@’s office k~ 205 South 

Building, 

Thanks, 

F~m~ Marc Lange [mail~:mlan~e~email,unc,edu] 
Sent~ Fridag, August 12, 2011 5:26 PN 

To~ Aiken, Jessica Y 
Ce~ Clarke, Tlffang D; Andrews, William L 
Subjeet~ Re: Meeting abt the Robe~son program 

How about ll AM on Tuesdag, December 13th? Thanks, 

MBL 

Harc Lange 

Bo~^s~an and Gordon Gray Distinguished Professor 

Phiios}phy DeperLment Chair 

University of North Carolina at Chapel Hill 

CB#3i25 -- Caldwell Hall 

Chapel Hill, NC USA 27599-3125 

919 962.3324 (o) 

On 8/12/11 9:27 AM, Aiken, Jessica Y wrote: 

Hello Marc, 

I have listed the times that Bill Andrews and Bobbi Owen are available to meet with you in mid-December. Please let rne know which date and tirne work best for 

you, and I wi~ sched@e this meeting accord~r@y. 

Monday, Dec. :[2th:    ~0:30am --. :H:OOam; 2:00pro---3:00pro 

Tuesday, Dec. [[~th: 

Wednesday, Dec. :[4th: 9:00am --12:00pro; t:OOpm --- 3:4Spin 

Thursday, Dec. :[sth: 9:00am - ~ 0:45a~ 

Friday, Dec. I6~h: 9:~am .-- 

Best, 

Jess~ca 

F~m: Clarke, Tiffany D 
Sent: Tuesday, August 09, 2011 2:57 PN 

Te: Aiken, ]essica Y 
Subje¢t: ~: Meeting abt the RoberNon program 

P~ease set up meeting requested below, 

Thanks, 

Tiff 

Fmm~ Andrews, William L 
Sent~ Monday, August 01, 2011 4:25 PN 
To~ Clarke, Tiffany D 
Subjeet~ ~: Meeting abt the RoberNon program 

T~ff, when you get back, p~ease set up 8 meeting for M~rc, Bobbi, and me for mid-December 20I :[, ~s Marc requests, 

Thanks, 

WNiam L. Andrews 
E, Maynard Adams Professor of English & Comparative Literature 

Senio~ Assod~te Dean [or [he Fh-le Arts arid I-tun~an~[}es 

College of Arts & Sciences, CB ~3100 

UNGChapel Hil~ 27599-3100 

Of[ice: 919-.962-.9270 

College ()[rice: 919-962d.165 

Fax: 919-952-2408 

F~m= Marc Lange 
Sent~ Monday, August 01, 2011 1:47 PN 

Te~ Andrews, William L 
Subject~ Re: Meeting abt the Robe~son program 

Dear Bill, 

Once the course has concluded, I will have the definitive feedback on how valuable it was for the students, the teachers, and the Department. So I will be 

prepared to meet anytime from mid-December on. 



Thanks, 

Max 

Harc Lange 

Bo~ar~ and Gozdon Gray Distinguished Professor 

Philosophy Department Chair 

University of North Carolina at Chapel Hill 

CB#3125 -- Ca~dweli Hall 

Chapel Hill, NC USA 27599-3125 

919 962.3324 (o) 

On 8/1/11 12:56 PM, Andrews, William L wrote: 

Marc, Bobbi and I a@ree that we can wait until later for this meetin@, Please select a time when you think it would make sense to discuss Philosophy and the 

Robert:son progr~m, and t haw~ ~t set up for the three of 

William L. An~rews 
E. Maynard Adams Professor of English & Comparative Literature 

Senio~ Assodal:e Dean for the Fkm Arts and Humankk~s 
College of Arts & Sciences, CB #3~00 

UNC.-C~apel Hill 27599.-3100 

Office: 9~9-962-9270 

£olle~e Offk:e: 919~962d 165 

Fa~: 9 ~9-962-.2408 

F~ Marc Lange [mailto:mlan~e@email.unc.edul 
Se~ Saturday, July 30, 20[1 2:[9 PM 
T~ Andrews, William L 
S~b]eet~ Re: Meeting abt the Robe~son program 

Dear Bill, 

Thanks for ~ettin8 back to me. A~ain, I’m happy to meet, of course, but if the question is how willin~ Philosophy would be to offer this course under lower 

compensation or how much Philosophy would care if the course misrated, then the answer will depend heavily on how successful for the students and how 

satisfyin~ for the teachers the course turns out to be. I (and the teachers) won’t know any of that until nearer to the end of the semester. Wouldn’t it then make 

much more sense for us to meet then, when I can contribute sometNn8 useful? 

MBL 

Boo, nan and Gordon Gray Distinguished Professoz 

Philosophy Department Chair 

Univezsity of North Carolina aL Chapel HiM 

CB#3125 -- Ca] dwell Hall 

Chapel }{ill, NC USA 27599-3125 

919 962.3324 (o) 

On 7/30/11 12:13 PM, Andrews, William L wrote: 

Marc, maybe it would be better to wait, bu~ the main thin8 Bobbi and I wan~ed to tall< about is the policy ansfe~ We thousht we nl~sht as we~l find out about that as 

soon as we could. So questions ~ke to come up are: ~s the dept w~ng to continue offering the course based on the lowered compensatbn (down to ~30K from 

S40K afl:er 2011-2012}7 it’s my h~press~on that the Robert:son people have d~scussed running a s~m~iar ethk:s course through k:enan- Flagler (gobb~ may know rnore 

about: th~s) ~nste~d o~ PMIosophy Wo@d PM~osophy care if ~he course m~ra~ed to the B--School? ~a~so wanted ~or you ~md Bobb~ to meet ~md have an mil:h~ 

conversation about Lhe program, Philosophy’s stake in it, etc., since the Robertson Scholars program ~s really under her jurisdiction, not n~b~e~ She needs to know 

whsL you, as the deparLment chair, think about these matters. 

.............................................. 

WNiam L. Andrews 
E. Maynard Adams Professor of English & Comparative Literat:ure 

Senio~ Assodate Dean for the Fh~e Arts and Humanities 

Colk~e of A~ts &. Sciences, CB #B~.O0 
UNO-@aspel Hil~ 27~99--3100 

Office: 919-962-9270 

College Office: 9~9-.962--116~ 

Faro 91.9-962-2408 

~m= Marc Lange [ma~lto:mlange@emaiLunc.edu] 
8emt~ ~riday, July 29, 20M 5:~6 PM 

Te~ Andrews, William L 
8~bje¢t~ Fwd: Meeting with Bill Andrews 

Dear Bill, 

I just received the below about a meeting concerning the Robertson ethics course. Of course, I am happy to meet with you (and Bobbi Owen), but wouldfft it make 

more sens~ to wait until much later in the fall, or even after the course has concluded? We roll then have some idea of how the course has gone, how usefi~l it was to 

the Robert~)n students, and how eager Geoffis to teach it again. 

Cordia]ly, 
MBL 



Bowrr~an & Gordon Gray Distinguished Professor and 

Philosophy Department Chair 

University of Nerth Carolina at Chapel Hill 
CB#3125 -- Caldwell Hall 
Chapel Hill, NC USA 27599-3125 
919 962.3324 (o) 

........ Original Message ........ 

Subject:Meeting with Bill Andrews 

Date:Fri, 29 Jn12011 16:51:10 -0400 
From:Aiken, Jessica Y ._~:jy_£@___e__r£~_e_~!~_l_:__u__r!_c_:__ej__u__2 

To:Linage, Marc B 5__n!!£__n_g_e_[~i__el_n_~i!=_t_Ln__c_’=_e_d!~£ 

Hello Marc Lange, 

I am assisting with scheduling meetings for Bill Andrews. Bill would like to schedule a meeting with you and Bobbi Owen, early September, to discuss the 

Robertson ethics course. The meeting will be about a half-hour, here in 205 South Building. I have listed his availability for the first week of September below. 

Please let me know what date and time work best for you, and I will schedule accordingly. 

Wednesday, Sept. 7th: 3:15pm - 3:45pm 

Thursday, Sept. 8th:    2:0Opm - 3:00pro 

Friday, Sept. 9th:       Open (excluding 12noon-1pm for lunch) 

Best, 

Jessica A. 

Jessica Aiken 

Office Assistant 

University of North Carolina at Chapel Hill 

College of Arts & Sciences, Dean’s Office 

205 South Building 

Campus Box 3100 

Chapel Hill, NC 27599 

(919) 962-1165 



From: 

Sent: 

To: 

Subject: 

Chapmar~ ~Vhitney C </O UNC EXCHANGEiOU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN 739BF269990C4894A4ACEB2A044C329F> 

Wednesday, December 14, 2011 4:40 PM 

Lange, Marc B <mlange@email.unc.edn> 

ILE: Canceled: Robelntson Ethics Mtg on Thursday 

Thank you -I arn confirming this meeting with ~3ili and Bobbi for Monday, D :~cember 19~h at: 2:30pro h~ Bill’s offk:e. 

Whitney 

F~: Marc Lange [mailto:mlange@emaiLunc.edu] 
Sent: Wednesday, December 14, 2011 4:33 PM 
To~ Chapman, Whitney C 
Subject~ Re: Canceled: Robe~on Ethics Mtg on Thursday 

Can do 2:30 Monday Dec 19th. 

MBL 

Bo~r:an and Gordon Gray Distinguished P~ofessor 

Philosophy Department Chair 

University of North Carolina at Chapel Hill 
CB#3125 -- Caldwell Hall 
Chapel Hill, NC USA 27599-3125 
919 962.3324 (o) 

On 12/14/11 4:15 PM, Chapman, Whitney C wrote: 

Yes, sorry --- December 20ti~! 

Frera: Marc Lange [mailto:mlange@email.unc.edu] 
Sent: Wednesday, December 14, 2011 3:37 PM 
To: Chapman, Whitney C 
Subject: Re: Canceled: Robertson Ethics Mtg on Thursday 
Do you mean December 20th? 

MBL 

Marc Lange 
Bo~<ar~ and Go£don Gray Distinguished Professor 
Philosophv Department Chair 
Unive<sity of North Carollna at Chapel HI]I 
CB#3125 -- Caldwell Hall 
Chapel Hill, NC USA 27599-3125 
919 962.3324 (o) 

On 12/14/11 8:22 AM, Chapman, Whitney C wrote: 

M Elrc, 

, . ] , ( [h - That’s oka% Would 2:30prn on Mot day, E ecembe~ 19 work.~ Alternatively, we could also do lO:30arn on Tuesday, January 20ti~. 

Whitney 

Frera: Marc Lange [mailto:mlange@email.unc.edu] 
Sent: Tuesday, December 13, 2011 6:00 PM 
To: Chapman, Whitney C 
S~bject: Re: Canceled: Robertson Ethics Mtg on Thursday 
I’m sorry, but there is no time on Friday after 10:30 that is possible for me. Sorry for the inconvenience. 

MBL 

Marc Lange 
Bowman and Gordon Gray DistJE~guJshed Professor 
Philosophy Department Chair 
University of North Carolina at Chapel Hill 
CB#3125 -- Caldwel] Hall 
Chape] Hill, NC USA 27599-3125 
919 962.3324 (o) 

On 12/13/11 10:57 AM, Chapman, Whitney C wrote: 

Hi Marc, 

Unfl)rtunatel¥ ] have ~:o resched@e this meeting[ one more time, as some~:hmg has come up w~:h B~]l’s schedule, WouM you be ava~laMe from l:30pm--2pm on 

Friday (Dec 16)? Otherwise, woukt 3:15pm-3:45pm on Friday work for you? 



Best Regards, 

Whitney 

From: Chapman, Whitney C 
Sent: Friday, December 09, 20:[:[ 8::[1 AM 
To: Lange, Marc B 
Subject: RE: Rescheduling Your Meeting with Bill :[2/:[2 

Hi Marc, 

Thanks for your rep~y, We are confirmed for Thursday, December ~5th from 2:30pm-3pm ~n B~Ws office, I appredate your flexibility i~ resched@h~8 th~s~ 

Best, 

Whitney 

Senti Thursday, December 08, 20M 9:3~ PN 
To= Chapman, Whitney C 
$~bject= Re: Rescheduling Your Neeting with Bill ~2/~2 
Thursday Dec 25 2:30-3. 

Thanks, 

MBL 

Bowrr:an and Gordon Gray Distinguished Pzofessor 

Philosophy Department Chair 

University of North Carolina at Chapel Hill 
CB#3125 -- Caldwell Hail 
Chapel Hill, NC USA 27599-3125 
919 962.3324 (o) 

On 12/8/118:20 AM, Chapman, Whitney C wrote: 

Dear Professor Lange, 

Unfortunately something has come up and Bill needs to reschedule your meeting next Tuesday, at llam regarding the Robertson Ethics Course. Below is a list of 

alternative meeting times. Please let me know which would work best for your schedule. Once I have confirmed availability with Bobbi Owen, I will confirm the 

new meeting date and time. 

Thursday, Dec 15 2:30pm-3:OOpm 

Tuesday, Dec 20 lO:30am-ll:OOam 

Wednesday, Dec 2:1 lOam-:10:3Oam 

Best Regards, 

Whitney C. Chapman 

Administrative Assistant 

Office of the Dean 

College of Arts and Sciences 

UNC-Chapel Hill 

Campus Box 3:100 

Chapel Hill, NC 27599-3:100 

9:19/962-:1:165 

wcchapma @email.unc.edu 



From: 

Sent: 

To: 

Conrad, Larry D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=LDCON RAD 

12/21/2011 1:23:44 PM 

Conrad, Larry D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Ldconrad]; Blanchard, Bob [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Rrblanch]; Bland, Jerri [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jlbland]; Broach, 

Jena Marie [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jbroach]; Brody, Matt [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Mbrody]; Carney, Bruce William [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Bruce]; Eubanks, 

Trevaughn B [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tbrown3]; Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Pgoodman]; Gray, Karol Kain [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Karol Kain Gray 

(kkgray)a15]; Hepp, Don [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Dhepp]; Howell, Diane F, [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=DfhowelI]; Jones, Don Edward Jr [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Donje]; Malone, 

Brenda Richardson [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Bmalone]; McAuliffe, Samantha Lea [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Smcaulif]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Pinkney, 

Dwayne L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Dpinkney]; Seitz, Kevin R [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Krseitz]; Thurman, Stephanie J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Sthurman]; Heck, 

Cynthia Maria [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Cynthia Marie Heck (cmheck)] 

Subject: 

Location: 

ConnectCarolina Executive Steering Committee Meeting 

307 South 

Start: 4/12/2012 8:00:00 PM 

End: 4/12/2012 9:00:00 PM 

Show Time As: Busy 

Required 

Attendees: 

Blanchard, Bob; Bland, Jerri; Broach, Jena Marie; Brody, Matt; Carney, Bruce William; Eubanks, Trevaughn B; 

Goodman, Paula; Gray, Karol Kain; Hepp, Don; Howell, Diane F.; Jones, Don Edward Jr; Malone, Brenda Richardson; 

McAuliffe, Samantha Lea; Owen, Bobbi A; Pinkney, Dwayne L; Seitz, Kevin R; Thurman, Stephanie J; Heck, Cynthia 

Maria 

All, 

Am rescheduling the April 5 steering committee meeting to 4/:12 to follow the fit-gap review session. 

Diane 

]:) :i. a ne Xowe.]. ~l. 

:B x e c ~..:~t:: :i.v-e A. s s :i. s [:: a. :~-i t: 

C)f:£:i_ce of the V:i_c::e C]ha~}.ce]_]_.o:~:: o:£ }]:~}.fo:~::ma.tion !]?ec:hno]_o,t~.~_~/ 5e_T_vic:es 



and Chi_el Information Oifi_cer 

University of North Carolina, Chapel Hill 

211 Manning Drive, Chapel. Hi..].].~ NC 27599 
CB ; 3420 
Tel: 919. 962. 1490 
Fax: 919~ 445. 4545 
mailto:diane howell@unc.edu 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

1/18/2012 5:36:44 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Cannon, Carolyn C. [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Carolyn C. Cannon (ccannon)] 

Cannon/Owen Meeting 

Steele 3011 

1/30/2012 7:00:00 PM 

1/30/2012 7:30:00 PM 

Busy 

Required 

Attendees: 

Cannon, Carolyn C. 



From: 

Sent: 

To: 

Subject: 

Location: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

1/18/2012 7:48:34 PM 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman]; Demetriou, Cynthia [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Cyndem]; Holst, Laurie C [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Holst]; Lindemann, 

Erika [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Ulinde]; Menon, Geeta [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Geeta Menon (gmenon)]; Owen, Bobbi A 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; 

Powell, Candice Sheilds Fleming [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Candicef]; Siedentop, Nicholas J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Siedento] 

Paula- HR Meeting lpm-2:30pm 

AOB Suite 1500 

Start: 1/20/2012 5:00:00 AM 

End: 1/21/2012 5:00:00 AM 

Show Time As: Free 

Required 

Attendees: 

Demetriou, Cynthia; Hoist, Laurie C; Lindemann, Erika; Menon, Geeta; Owen, Bobbi A; Powell, Candice Sheilds 

Fleming; Siedentop, Nicholas J 

Hello Ladies, 

The Pre-Hearing conference has been scheduled for Friday, January 20, 2012 from 1:00pm until 2:30 pm. Please come 

to Suite 1500 and let the receptionist know that you are here to meet with Martha. If you have any questions, please 

contact me. 

Thank you for your flexibility!! 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

1/20/2012 5:18:21 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Demetriou, Cynthia [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Cyndem]; Goodman, Paula [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman]; Holst, 

Laurie C [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Holst]; Lindemann, Erika [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Ulinde]; Menon, Geeta [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Geeta Menon 

(gmenon)]; Powell, Candice Sheilds Fleming [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Candicef]; Siedentop, Nicholas J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Siedento]; Cannon, Carolyn C. [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Carolyn C. Cannon 

(ccannon)] 

Happy Spring Semester at Cold Stone! 

Cold Stone 

2/8/2012 7:00:00 PM 

2/8/2012 8:00:00 PM 

Busy 

Required 

Attendees: 

Demetriou, Cynthia; Goodman, Paula; Hoist, Laurie C; Lindemann, Erika; Menon, Geeta; Powell, Candice Sheilds 

Fleming; Siedentop, Nicholas J; Cannon, Carolyn C. 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOH F23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

1/31/2012 4:12:24 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Mercer, Robert J Jr (rmercer@uncaa.unc.edu) 

[rmercer@uncaa.unc.edu]; Woodard, Harold [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOH F23SPDLT)/CN=RECIPIENTS/CN=Hwoodard] 

Meeting Mercer/Woodard/Owen 

Steele 3011 

2/3/2012 3:30:00 PM 

2/3/2012 4:30:00 PM 

Busy 

Required 

Attendees: 

Mercer, Robert J Jr (rmercer@uncaa.unc.edu); Woodard, Harold 



From: 

Sent: 

To: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

2/2/2012 2:49:19 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

Subject: 

Location: 

Summer Bridge Strategy Meeting ( Strader, Collins, May, Cannon) 

TBD 

Start: 2/13/2012 7:00:00 PM 

End: 2/13/2012 8:00:00 PM 

Show Time As: Busy 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Required 

Attendees: 

Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=DEEREID] 

2/9/2012 3:11:05 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tmchale] 

Budget Proposals 

205 South 

2/9/2012 4:15:00 PM 

2/9/2012 4:45:00 PM 

Busy 

(none) 

Owen, Bobbi A (owenbob@unc.edu); McHale, Tammy J (tmchale@email.unc.edu) 

Meeting for 

Tammy, Bobbi a._ 



From: 

Sent: 

To: 

Subject: 

Reid, Dee z<leereid@unc.edn> 
Wednesday, FebmaU 8, 2012 1:01 PM 

Pasion, Jessica <jvpasion@email.unc.edu> 

Owen, Bobbi A <owenbob@unc.edu>; Tammy Mcttale <taanmy mchale@unc.edu> 

Meeting for Ta~uny, Bobbi and Dee re budget proposals 

Jessica, 

Would you please try to schedule a meeting for Tammy, Bobbi and I to discuss budget proposals, this week if at all possible. Karen has some good ideas for 

proposals that touch on Bobbi’s area (support for transfer students and expanding summer bridge, expanding FYS and Honors), as well as undergraduate research 

abroad, and global faculty. We’ll discuss goals, needs and costs. 

Thanks, 

Dee 

Dee Reid (919) 843-6339 

Director of CoK~aunications 

College of Arts and Sciences 

The Nniversity of North Carolina at Chapel Hill 
205 S>uth BLli]ding, CB #3100 

Chapel Hill NC 2/599-31@@ 

Web: http : !!colleqe.unc. edu 

Faoebook : htt> : //www. facebo >],::. co’iuNc. Col i ege 
Twitter : htt> : //twitter. com/uncco]]ec~e 

YouTube : htt~ : i/you tub6. co~t/ ~sex iUNCCc:, 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

2/10/2012 7:41:33 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Anderson, Allen L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=AIIen L Anderson (anderso7)]; Danie Heider 

[heider@email.unc.edu]; Jones, Deborah J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deborah J Jones (djjones)]; Lindemann, Erika [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Ulinde]; Pielak, Gary 

J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Gary J 

Pielak (pielak)]; Searles, Lillie L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Lsearles]; Williams, Heather A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Heather A Williams (hawill)] 

Indep. Study Task Force 

218 South 

2/23/2012 8:00:00 PM 

2/23/2012 9:00:00 PM 

Busy 

Required 

Attendees: 

Anderson, Allen L; Danie Heider; Jones, Deborah J; Lindemann, Erika; Pielak, Gary J; Searles, Lillie L; Williams, 

Heather A 



From: 

Sent: 

To: 

CC: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Pasion, Jessica [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=JVPASION] 

2/20/2012 5:10:28 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Crimmins]; Gil, Karen M [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kgil]; Andrews, 

William L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Wandrews]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tmchale]; Reid, Dee [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Deereid]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Hartlyn]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Terry Ellen Rhodes (rhodes)] 

Chapman, Whitney C [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=739bf269990c4894a4aceb2aO44c329f]; Clarke, Tiffany D [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tclarke]; Goodman, 

Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Pgoodman] 

Diversity Reception 

Anne Queen Room, Campus Y Building 

5/11/2012 i:00:00 PM 

5/11/2012 3:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

2/21/:12: 

(none) 

Gil, Karen M; Reid, Dee; Owen, Bobbi A; McHale, Tammy J; Andrews, William L; Hartlyn, Jonathan; Crimmins, 

Michael T; Rhodes, Terry Ellen 

Katie Turner confirmed room reservation. JVP 

RE: Special     RE: Announcing 

Request: Anne Q... your new appoint... 



Fl’om: 

Sent: 

To: 

Subject: 

Gil, Karen M <~kgil@email.unc.edu~ 

Monday, February 20, 2012 12:07 PM 

Pasion, Jessica <jvpa~sion@email.unc.edu>; Reid, Dee <deereid@unc.edu> 

RE: Announcing your new appointment 

Yes, please invite them all. 

Karen 

Karen M. Gil, Ph.D. 
Dean, College of Arts and Sciences 

Lee G. Pedersen Distinguished Professor of Psychology 

CB # 3100 

University of North Carolina at Chapel Hill 

Chapel Hill, NC 27599- 3100 

919-962-3082 

919-962-1165 

919-962-2408fax 

kgil@emNl.unc.edu 

..... Original Message ..... 

From: Passion, Jessica 
Sent: Monday, Februa~ 20, 2012 11:37 AM 

To: Gil, Karen M; Reid, Dee 

Subject: RE: Almouncing your new appointment 

Is this something you wotfld like all SAD to attend? 

Thanks, 

Jessica 

Jessica Passion 

Executive Assis~nt to the Dea~ 
Universi~ of North Carolina at Chapel Hill College of Arts & Sciences, Dean’s Office 

205 South Building 

Campus Box 3100 

Chapel Hill, NC 27599 

(919) 962-1165 

..... Original Message ..... 

From: Reid, Dee 
Sent: Monday, FebruaD’ 20, 2012 9:22 AM 

To: Parker, Patricia S 

Cc: Pasion, Jessica 
Subject: RE: Almouncing your new appointment 

Hi, Pat, 

Thanks for your good comments, which I roll incorporate. You’re right, it’s much clearer to leave out "consider" and just say "nominate" which I roll do. We’re hoping 

for a 9 am reception May 11, probably at Hyde Hall if available, rm copying Jessica Pasion, so she can let you know when date, time and place are confirmed. 

I’ll tell Ma~ Lide Parker to contact you for a photo, m~d once we have that. we’ll send out the letter and announcement, copy you, and post the mmouncemeut on the 

web as well. 

Best, 

Dee 

Dee Reid (919) 843-6339 

Director of Communications 

College of Arts and Sciences 



The UniversiU of North Ca, olina at Chapel tiill 

205 South Building, CB #3100 

Chapel Hill NC 27599-3100 

Web: http://college.unc.edu 

Facebook: http://www.t:acebook.co,n/UNC.College 

Twitter: http://~,itter.com/unccollege 

YouTube: http://youtube .com/user/~N CCollege 

..... Original Message ..... 

From: Pat Parker [mailto:pspmker@email.unc.edu] 

Sent: Friday, February 17, 2012 3:31 PM 

To: Reid, Dee 

Subject: Re: Armouncing >’our new appointment 

Hello Dee, 

Thmak you tbr your email. I’ve attached the memo a~d am~ouncement with a couple of changes and one commen~dquestion. 

I mn available May 11 tbr the reception--either morning or atiemoon is line. 

Please let Ma~ Lide Pmker lmow that she is welcome to contact me via email or phone to arrange to take a photo of me for the announcement. 

Best, 
Pat 

(919) 201-1376 

Reid, Dee wrote: 

:~ Dear Pat, 
> 

> I understand you will be the Director of Diversi~ Initiatives for the 

> College of Arts ~d Sciences. Congratulations’. I am working with Dema 

> Gil to publicize your appointment. The plan is to send a ~nemo to our 

> department chairs with the announcement, and also to ask them to 

> nominate their Department Diversi~ Liaisons. 
> 

> We will also send the mmouncement about you, with a photo, to all 

> facul~ in the College, and we will tx~st it on our web news page 

> our diversity web page, and share with university media. Mary Lide 

> Parker, our photographer, will be happy to contact you to take a 

> photo lbr thi~ if that’s okay with you. 
> 

> Please review the attached memo and a~nouncement tbr accuracy and any 

> other concerns, and return to me with any suggestions, corrections, 

> colnments, or questions. 
> 

> Dean Gil is hoping to have a reception for you and the Department 

> Liaisons to get acquainted later this spring. She’s thinking right 

> after exams, before faculty- leave for vacations, etc. Would you be 

> available on May 11, perhaps tbr a morning cottEe-and-bagel~biseuits 

> kind of reception? 

> I look forward to your response. 
> 

> Best wishes, 
> 

> Dee 



> Dee Reid (919) 843-6339 

> Director of Communicalions 
> 

> College of Arts and Sciences 
> 

> The University of North Carolina at Chapel Hill 
> 

> 205 South Building, CB #3100 
> 

> Chapel Hill NC 27599-3100 

> Web: http:/icollege.unc.edu <http://college.unc.edtr/> 

> Facebook: http:i/www.facebook.com/UNC.College 

> Twitter: http://twitter.comiunccollege 

> YouTube: http:i/youmbe.co~n/useriUNCCollege 

Patricia S. Parker 

Associate Professor 

The Universi~ of NoVth Carolina at Chapel Hill Department of Communication Studies 

115 Bingham, CB#3285 

Chapel Hill, NC 27599 

(o) (919) 962-2211 



Sent: 

To: 

Subject: 

Pasion, Jessica <:O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN JVPASION> 

Tuesday, Febrna~ 21, 2012 12:08 PM 

Turner, Katie <katie turner@unc.edu> 

l~E: S~ecial Request: Anne Queen Room Reser~’ation 

Katie, 

This is wonderful news! Thank you so much for allowing Dean Gil to host this reception in the Anne Queen Room- she will be thrilled. I will need to 

utilize the tables in the center of the room for catering, is there a problem if we need to rearrange the furniture slightly? We, of course, would put 

everything back to the standard layout. 

Best, 

Jessica 

Jessica Pasion 

Executive Assistant to the Dean 

University of North Carolina at Chapel Hill 

College of Arts & Sciences, Dean’s Office 

205 South Building 

Campus Box 3100 

Chapel Hill, NC 27599 

(919) 962-1165 

From: Turner, Katie 
Sent= Tuesday, February 21, 2012 12:04 PM 

To= Pasion, .lessica 
Subject= RE: Special Request: Anne Queen Room Reservation 

I have you on the cah:,ndar, Since you need earh/access to the room, I will try [:o mak~-_~ it early to campus to let you in in cas~-_~ the doors are k)cl~ed, How~:_~ver, in the 

event thai I don’[ get there early, you can access the room by going to The Nue Ram Caf~ (they open a[ 7:30arn) and taking the elevator up [o [he first floor. 

Good luck with the event! 

Best~ 

Katie Turner 

Off{ce of Faculty Governance 

204 Cart 13uitd{ng 

C8 9I.70 

Phoebe {91.9} 962-.22[46 

Fax (919) 962-.5479 

F~m= Pasion, ]essica 
Se~t= Nonday, Februaw 20, 2052 4:29 PN 

To= Turner, Katie 
Subject= Special Request: Anne ~ueen Room Rese~ation 
~mpo~nce= High 

Dear Katie, 

Dean Karen Gil in the College of Arts & Sciences would like to host a Diversity Reception on May $$th in the Anne Queen Room from 9am-ZZam. I 
understand that it is not policy to allow reservation prior to $:30pm on weekdays, but thought I’d check to see if an exception could be made for 

this event since classes will not be in session. We would need to get into the room early for catering to set up breakfast and then a bit after for 

cleanup, as indicated on the attached request form. 

Please let me know if this would be possible. 

Many thanks for your help! 

Jessica 

Jessica Pasion 

ExecuUve Assistant to the Dean 

UNversity of North Carolina at Chapel Hill 

College of Arts & Sciences, Dean’s Office 

205 South Building 

Campus Box 3~00 

Chapel Hill, NC 27599 

(9~9) 962-~65 



From: 

Sent: 

To: 

Subject: 

Location: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

2/21/2012 3:46:34 PM 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman]; Demetriou, Cynthia [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Cyndem]; Holst, Laurie C [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Holst]; Lindemann, 

Erika [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Ulinde]; Menon, Geeta [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Geeta Menon (gmenon)]; Owen, Bobbi A 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; 

Powell, Candice Sheilds Fleming [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Candicef]; Siedentop, Nicholas J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Siedento] 

SUBJECT: Alert Carolina Siren Test- Tuesday, February 28 

campus 

Start: 2/28/2012 5:00:00 PM 

End: 2/28/2012 6:00:00 PM 

Show Time As: Busy 

Required 

Attendees: 

Demetriou, Cynthia; Hoist, Laurie C; Lindemann, Erika; Menon, Geeta; Owen, Bobbi A; Powell, Candice Sheilds 

Fleming; Siedentop, Nicholas J 

From: Alert Carolina <no £ep!y@unc.edu> 

Sent: Tuesday, February 21, 2012 10:42 AM 

To: Goodman, Paula 
Subject: SUBJECT: Alert Carolina Siren Test -Tuesday, February 28 

SUBJECT: Alert Carolina Siren Test -Tuesday, February 28 

Dear Students, Faculty and Staff: 

The University will TEST the emergency sirens and text messages on Tuesday, February 28th, between noon and i p. m. 

We test the sirens each semester to make sure the equipment works. That equipment now includes the University’s 

sixth siren, which has been installed near the William and Ida Friday Continuing Education Center about three miles east 

of central campus. 

During the test, anyone outside on or near campus likely will hear the sirens. (The sirens are not designed to be heard 

inside or while you are in a vehicle.) The sirens will sound an alert tone along with a brief pre-recorded voice message. 

When testing is complete, a different siren tone and voice message will signal "All clear. Resume regular activities." 

The sirens sound only for a major emergency or an immediate safety or health threat such as: 

An armed and dangerous person on or near campus; 

A major chemical spill or hazard; 

A tornado warning for Orange County issued by the National Weather Service; or 

A different emergency, as determined by the Department of Public Safety. 

Then the University also sends a text message to cell phone users who registered their numbers in the online campus 

directory. In an emergency, the University will post safety-related announcements on the Alert Carolina website, along 

with updates. 



No action is required during the siren test. But we hope you have taken the time to review the poster, "What You Should 

Do For An Emergency Warning," that went up in all campus classrooms last month and is accessible on the Alert Carolina 

website, alertcarolina.unc.edu. 
The siren procedures are part of the University’s Emergency Notification System, which outlines a communications 

strategy that uses multiple ways to reach students, faculty and staff, as well as visitors, local residents, parents and the 

public. To support that system, we launched Emergency Notification Protocols last fall that inform the campus 

community using three different types of notifications - Emergency Warning (sirens), Timely Warning and Informational 

Message. We will let you know soon about additional changes to the notification protocols based on our review of 

events that have happened during the current academic year including actual siren activations for tornado warnings in 

Orange County last September. 

Also coming soon is a new mobile-friendly version of the Alert Carolina webpage to make it easier for people with 

mobile devices to access alertcarolina.unc.edu during an emergency. That website will anchor the University’s 

emergency communications. Details will be announced later. 

This email is sponsored by: Emergency Warning Committee 



From: 

Sent: 

To: 

Cc: 

Subject: 

Gil, Karen M <kgil@email.unc.edu> 

Saturday, February 25, 2012 3:31 PM 

Owen, Bobbi A <owenbob@unc.edu> 

Reid, Dee <deereid@unc.edu>; Owen, Bobbi A <owenbob@unc.edu>; Pasion, Jessica 
<jvpasion@email.unc.edu> 

Re: Independent Study Report - Draft 2-25-2012 

Bobbi 
You have done a great job moving this along. I would like for you, me and Dee to meet early in the week to talk 
about the draft. I have a few comments and questions. You may want to send it to the other Sads for review as 
well. 
Again, thank you foe all your work on this. 
I will ask Jessica to find a time for us to meet. 

Karen 

Karen M. Gil, Ph.D. 
Dean, College of Arts and Sciences 
Lee G. Pedersen Distinguished Professor of Psychology 

CB # 3100 
University of North Carolina at Chapel Hill 
Chapel Hill, NC 27599-3100 

919-962-3082 

919-962-2408 fax 
kgil@email.unc.edu 

On Feb 25, 2012, at 9:53 AM, "Bobbi Owen" <owenbob@unc.edu> wrote: 

Hi Dee - 

I know everyone is anxious for this report to be completed (myself 
included), so thanks for the call yesterday asking about its status. 
The committee met Thursday afternoon and I have now incorporated their 
comments into this newest version. They have agreed to review it over 
the weekend so an even newer iteration can be reviewed by the full 
Administrative Board on Tuesday afternoon at its meeting (it is on the 
agenda). I do not believe that they will take any action beyond review 
- although I will hope for general support. The task force is scheduled 
to meet again Thursday after which we should have a close-to-finished 
report (once I get all their comments incorporated). 

The key points are clear in this version and the comments in the margin 
should indicate where questions remain. Perhaps this version will allow 
you to begin drafting the remarks for Karen for the BOT meeting on March 
21-22. I will continue to provide iterations to you this week. I am 
not sending you all the attachments as they are lengthy. 

I am headed to the Parent’s Council meeting but will be back online in 
the middle of the afternoon. 



> Bobbi 

> Bobbi Owen 
> Senior Associate Dean for Undergraduate Education, and 
> Michael R. McVaugh Distinguished Professor of Dramatic Art 
> University of North Carolina at Chapel Hill 
> CB# 3504, 3011 Steele Building 
> 214 East Cameron Avenue 
> Chapel Hill, NC 27599-3504 
> Phone: 919 843-7773 
> FAX: 919 843-6557 
> 
> <DraftReport2-25-2012. docx> 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

3/2/2012 2:54:04 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Andrews, William L [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews]; 

Faulkner, Betsy [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Bhfaulkn]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Lang, Andrew [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alang]; May, James 

W Jr [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jmay]; 

McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins] 

SADs Meeting 

South - 205 

3/12/2012 7:00:00 PM 

3/12/2012 9:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

Weekly 

Occurs every Monday from 3:00 PM to 5:00 PM effective 3/12/2012 until 6/25/2012. (UTC-05:00) Eastern Time (US 

&Canada) 

Andrews, William L; Hartlyn, Jonathan; Crimmins, Michael T; McHale, Tammy J; Faulkner, Betsy; May, James W Jr; 

Lang, Andrew; Reid, Dee; Owen, Bobbi A 



From: 

Sent: 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=OWEN BOB] 

3/14/2012 8:11:05 PM 

Subject: 

Location: 

Student-Athlete Graduation 

Alumni Center 

Start: 5/2/2012 6:30:00 PM 

End: 5/2/2012 9:30:00 PM 

Show Time As: Busy 



From: 

Sent: 

To: 

Subject: 

Location: 

Pasion, Jessica [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=REClPIENTS/CN=JVPASION] 

3/16/2012 2:08:54 PM 

Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Deereid]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Owenbob]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Hartlyn]; Crimmins, 

Michael T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Crimmins]; Andrews, William L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Wandrews]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Tmchale] 

A&S Foundation Board Meeting of the Standing Committees 

South - 205 

Start: 4/26/2012 8:00:00 PM 

End: 4/26/2012 10:30:00 PM 

Show Time As: Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Andrews, William L; Crimmins, Michael T; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A; Reid, Dee 

THURSDAY, APRIL 26, 2012: MEETINGS OF THE STANDING COMMITTEES AND DINNER 

4:00 PM FINANCE AND AUDIT 

DEVELOPMENT AND COMMUNICATIONS 

NOMINATING 

DEAN’S CONFERENCE ROOM 

SOUTH BUILDING 20:5 

A&S FOUNDATION CONFERENCE ROOM, 134 
EAST FRANKLIN STREET 

ARTS & SCIENCES FOUNDATION 

134 EAST FRANKLIN STREET 

6:30 PM DEAN’S RECEPTION AND DINNER THE GREAT ROOM 

TOP OF THE HILL 

2012 04 26 fndt FW: Fall and 

brd agda.pdf Spring Board Me... 

3/30/2011: Per Jamie May. JVP 



FFom: 

Sent: 

To: 

Subject: 

McHale, Tammy J <tmchale@email.unc.edu> 

Sunday, April 3, 2011 11:25 PM 

Pasion, Jessica <jvpasion@email.unc.edu>; Clarke, Tiffany D <titt?any~claxke@unc.edu> 

FW: Fall aJ~d Spring Board Meetings 

To c~lendar for SADs!me. 

Thanks. 

From: May, James W Jr 
Seat-" Thursday, March 31, 2011 4:10 PM 
To; McHale, Tammy J 
$,~bject; Fall and Spring Board Meetings 

Tammy: Left you a voice mail and gave you an incorrect date. 

Fall 20:11--October 28-29 

Spring 2012--April 26-27 

These are set on Jim and Karen’s calendar. I also left them on Loyal’s voice mail. Tina will send to the Board on Monday. Thanks, Jamie 

James W. May, Jr. 

St. Associate Dean and Executive Director 
The Arts and Sciences Foundation 
The College of Arts and Sciences 
The University of North Carolina at Chapel Hill 
134 East Franklin St[~et 
Chapel Hill, NC 27599-6115 
Telephone: 919.962.6183 



ARTS ~� SCIENCES FOUNDATION BOARD OF DIRECTORS MEETING 

SCHEDULE AND AGENDA; APRIL 26-27, 2012 

THURSDAY, APRII, 26, 2012: MEETINGS OF THE STANDING COMMITTEES AND DINNER 

4:00 PM FINANCE ANq3 AUDIT DEAN’ S CONFERENCE ROOM 

SOUTH BUILDING 205 

DEVELOPMENT AND COMMUNICATIONS A&S FOUNDATION CONFERENCE 

ROOM, 134 EAST FRANKLIN STREET 

NOMINATING ARTS &; SCIENCES FObq’,IDATION 

134 EAST FRANKLIN STREET 

6:30 PM RECEPTION AND DINNER THE GREAT ROOM 

TOP OF THE HILL 

FRIDAY, APRIL 27, 2012: PLENARY SESSION 

THE GREAT ROOM, Top OF THE HILL 

8:30 AM WELCOME AND CALL TO ORDER JIM ALEXANDRE 

FACULTY PRESENTATION: 

9:15 AM INTRODUCTIONS AND APPROVAL OF THE MINUTES JIM ALEXANDRE 

9:30 AM 

10:15AM 

10:30AM 

10:45 AM 

ll:15AM 

!2:00 PM 

REPORT OF THE FINANCE AND AUDIT COMMITTEES 

REPORT OF THE NOMINATING COMMITTEE 

REPORT OF THE DEVELOPMENT AND 

COMMUNICATIONS COMMITTEE 

BREAK 

FUNDRAISING PLANS AND PRIORITIES 

STATE OF THE COLLEGE 

PAI"~L DISCUSSION 

ANNOUNCEMENTS AND ADJOURNMENT 

LOYAL WILSON 

CATHY BRYSON 

MUNROE COBEY 

JAMIE MAY 

KAREN OIL 

JIM ALEXANDRE 

Topics to Cover/Add: Capital Campaign (breakouts with work for them???) 



ARTS & SCONCES FOUNDATION BOARD OF DIRECTORS 

DINNER PROGRAM 

THURSDAY, APRIL 26, 2012 

THE GREAT ROOM AT TOP OF THE HILL 

6:30 PM 

6:30 PM 

7:15 PM 

7:20 PM 

7:30 PM 

During Dessert: 

Cocktails 

Guest are seated 

Welcome: Jim Alexandre 

Dinner Service 

After dessert is served and as people are eating: 

Faculty Guests 
Bill Little Award Presentation 
Reed Turchi (CSAS and Entrepreneurship) 



From: 

Sent: 

To: 

Subject: 

Location: 

Pasion, Jessica [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=JVPASION] 

3/16/2012 2:09:40 PM 

Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Crimmins]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Deereid]; Andrews, William L [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Wandrews]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Hartlyn]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tmchale]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob] 

A&S Foundation Board Reception & Dinner 

The Great Room; Top of the Hill 

Start: 4/26/2012 10:30:00 PM 

End: 4/27/2012 12:30:00 AM 

Show Time As: Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Andrews, William L; Crimmins, Michael T; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A; Reid, Dee 

THE GREAT ROOM AT TOP OF THE HILL 

6:30 PM Cocktails 

7:15 PM Guest are seated 

7:20 PM Welcome (Jim Alexandre) 

7:30 PM Dinner Service 

During Dessert: After dessert is served and as people are eating: 

Introduction of Faculty and Graduate Student Guests (Bill Andrews) 

Student Performance: North Mississippi Blues on Guitar and Cigar Box Guitar 

(Senior Reed Turchi, introduced by Bill Ferris) 

Recognition of CSAS board members present (Jim Alexandre) 

Recognition of ASF Board members rotating off (Jim Alexandre) 

Recognition of Outgoing CSAS Director Harry Watson (Karen Gil) 

(Ends by congratulating incoming CSA5 director) 

Bill Little Award Presentation (Karen Gil and Jim Alexandre) 

Closing (Karen Gil) 



Dinner Program Spring 2012 Board FW: Fall and 

Spring 12 FINAL .... Dinner Program Spring Board Me... 

3/30/2011: Per Jamie May. JVP 



FFom: 

Sent: 

To: 

Subject: 

McHale, Tammy J <tmchale@email.unc.edu> 

Sunday, April 3, 2011 11:25 PM 

Pasion, Jessica <jvpasion@email.unc.edu>; Clarke, Tiffany D <titt?any~claxke@unc.edu> 

FW: Fall aJ~d Spring Board Meetings 

To c~lendar for SADs!me. 

Thanks. 

From: May, James W Jr 
Seat-" Thursday, March 31, 2011 4:10 PM 
To; McHale, Tammy J 
$,~bject; Fall and Spring Board Meetings 

Tammy: Left you a voice mail and gave you an incorrect date. 

Fall 20:11--October 28-29 

Spring 2012--April 26-27 

These are set on Jim and Karen’s calendar. I also left them on Loyal’s voice mail. Tina will send to the Board on Monday. Thanks, Jamie 

James W. May, Jr. 

St. Associate Dean and Executive Director 
The Arts and Sciences Foundation 
The College of Arts and Sciences 
The University of North Carolina at Chapel Hill 
134 East Franklin St[~et 
Chapel Hill, NC 27599-6115 
Telephone: 919.962.6183 



ARTS & SCIENCES FOUNDATION BOARD OF DIRECTORS 

CENTER IFOR THE STUDY OF THE AMERICAN SOUTH BOARD 

DINNER PROGRAM 

THURSDAY, APRIL 26, 2012 

THE GREAT ROOM AT TOP OF THE HILL 
6:30 PM 

6:30 PM 

7:15 PM 

7:20 PM 

7:30 PM 

During Dessert: 

Cocktails 

Guest are seated 

Welcome (Jim Alexandre) 

Dinner Service 

After dessert is served and as people are eating: 

Introduction of Faculty and Graduate Student Guests (Bill Andrews) 

Student Performance: North Mississippi Blues on Guitar and Cigar Box Guitar 
(Senior Reed Turchi, introduced by Bill Ferris) 

Recognition of CSAS board members present (Jim Alexandre) 

Recognition of ASF Board members rotating off (Jim Alexandre) 

Recognition of Outgoing CSAS Director Harry Watson (Karen Gil) 
(Ends by congramla#ng incoming CSAS directo0 

Bill Little Award Presentation (Karen Gil and Jim Alexandre) 

Closing (Karen Gil) 



From: 

Sent: 

To: 

Subject: 

Attach: 

CoyneSmitla, Tina <lina.coynesmifl~@unc.eduv 

Friday, April 20, 2012 12:38 PM 

Gil, Karen M <kgil@email.unc.edu>; Andrews William L <wa~drew@unc.edtr~; Reid, Dee <deereid@tmc.edu-~ 

Pasion, Jessica <jvpasion@emaJl.unc.edu>; Clarke, Tilthny D <tiffany cla~;ke@nnc.edu-~ 

Spring 2012 Board Dimmer Program 

Dinner Progrmn Spring 12 FlNAL.docx 

Dear Karen, Bill, and Dee, 
Attached is the outline for next Thursday’s board dinner program. I will script Bill and Jim, and Dee will script Karen. Let me know if you need anything in 
particular. 

Thanks, Tina 

Tina CoyneSmith 

Director, A&S Annual Fund 
U NC College of Ar~s & Sciences 

134 E. Franklin Street 
Chapel Hill, NC 27514 

Office: 919.962.1682 
Fax: 919.962.2531 

Email: tc#),unc.ed u 
Web: college.unc.edu 

E~em~ore, Thin, ks. 
(Shakespeare) 



ARTS & SCIENCES FOUNDATION BOARD OF DIRECTORS 

CENTER IFOR THE STUDY OF THE AMERICAN SOUTH BOARD 

DINNER PROGRAM 

THURSDAY, APRIL 26, 2012 

THE GREAT ROOM AT TOP OF THE HILL 
6:30 PM 

6:30 PM 

7:15 PM 

7:20 PM 

7:30 PM 

During Dessert: 

Cocktails 

Guest are seated 

Welcome (Jim Alexandre) 

Dinner Service 

After dessert is served and as people are eating: 

Introduction of Faculty and Graduate Student Guests (Bill Andrews) 

Student Performance: North Mississippi Blues on Guitar and Cigar Box Guitar 
(Senior Reed Turchi, introduced by Bill Ferris) 

Recognition of CSAS board members present (Jim Alexandre) 

Recognition of ASF Board members rotating off (Jim Alexandre) 

Recognition of Outgoing CSAS Director Harry Watson (Karen Gil) 
(Ends by congramla#ng incoming CSAS directo0 

Bill Little Award Presentation (Karen Gil and Jim Alexandre) 

Closing (Karen Gil) 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

3/22/2012 8:28:46 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Cannon, Carolyn C. [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Carolyn C. Cannon (ccannon)] 

Cannon/Owen 

Steele 3011 

4/4/2012 4:30:00 PM 

4/4/2012 5:30:00 PM 

Busy 

Required 

Attendees: 

Cannon, Carolyn C. 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

3/27/2012 1:47:49 PM 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman] 

Fwd: Classroom Policy Steering Committee 

103 Campus Y 

3/27/2012 7:00:00 PM 

3/27/2012 8:00:00 PM 

Busy 

From: 

Sent: 

To: 

Subject: 

Attachments: 

Bobbi Owen <owenbob@ad.unc.edu> 
Monday, March 26, 20:12 5:19 PM 

Goodman, Paula 
Fwd: Classroom Policy Steering Committee 

Agenda 03.27.12.doc; 2012.02.28 CPSC minutes(CT).pdf 

For my calendar. 
Bobbi 

........ Original Message ........ 
Subject:    Classroom Policy Steering Committee 
Date: Mon, 26 Mar2012 15:33:37-0400 
From:      Hunt, Andrew <hunan@email.unc.edu> 
To: Runberg, Bruce L <Bruce Runberq@unc.edu>, Payne, Christopher A 
<Christopher Payne@unc.edu>, Bachman, Dianne L <dbachman@fac_unc~edu>, Bachman, Dianne 
(Facilities Planning) <Dianne.Bachman@faci|itie&unc.edu>, Crimmins, Michael T 
<crimmins@email.unc.edu>, Norwood, Roberta A <rakelly@email.unc.edu>, Piran, Abbas 
<abbas@fac.unc.edu>, Muller, Eric L <emuller@email.unc.edu>, Marinshaw, Ruth L 
<ruth@email.unc.edu>, Owen, Bobbi A <owenbob@unc.edu>, Platz, Gina B <g!na@emai|_unc:edu>, 
Dubose, Raymond E <Ray.DuBose@ener,qy.unc.edu> 
CC: Galvin, Debra H <debra ga!vin@unc_edu>, Burch, Cornelia F <cfburch@email.unc.edu>, 
Goodman, Paula <pgoodman@emaiLunc~edu>, Clarke, Tiffany D <tiffany clarke@unc~edu>, Irish, 
Caroline (Engineering Information Services) <Caroline.lrish@facilities.unc.edu>, Henshaw, Bob 
<bhenshaw@email.unc.edu>, Langelier, Patricia A. (Executive Director’s Office, Facilities Services) 
<Patricia.Lange!ier@facilities.unc.edu>, Deardorff, Duane L <duane.deardorff@unc_edu>, Cowell, 
Glynis S. <,qscowell@email.unc.edu>, Tresolini, Carol P <carol tresolini@med.unc.edu> 

Just a reminder of tomorrow’s Classroom Policy Steering Committee meeting: Tuesday, March 27, 3- 
4pm in 103 Campus Y. Attached are tomorrow’s agenda and the minutes from our last meeting. 



As an additional reminder, the CPSC is scheduled to meet the 4th Tuesday of each month at 3:00pm 
in 103 Campus Y through May. The next meeting dates are April 24th and May 22nd. 

Thanks! 

Andrew Hunt 
Office of the Executive Vice Chancellor and Provost 
The University of North Carolina at Chapel Hill 
104 South Building, CB# 3000 

Chapel Hill, NC 27599-3000 
phone: (919)962-2198 
fax: (919) 962-1593 
hunan@email.unc.edu 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

3/30/2012 12:46:13 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Lindemann, Erika [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Ulinde]; Siedentop, Nicholas J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Siedento] 

African and Afro-American Studies Discussion 

Steele 3011 

4/9/2012 3:00:00 PM 

4/9/2012 3:30:00 PM 

Busy 

Required 

Attendees: 

Lindemann, Erika; Siedentop, Nicholas J 



From: 

Sent: 

To: 

CC: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/2/2012 12:09:16 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Kramer, Lloyd S 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Lloyd S 

Kramer (Ikramer)]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Kier, William M. [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=BilIkier]; Woodard, Harold [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hwoodard]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Taylor, Beverly W [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Btaylor]; Aldrich, Howard E [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Howard E Aldrich 

(healdric)]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Carelli, Regina M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Regina M Carelli (rcarelli)]; Maffly-Kipp, Laurie F 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Maffly] 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke]; Workman, Jennifer [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jwork] 

Dean’s Advisory Committee 

South - 205 

9/10/2012 5:30:00 PM 

9/10/2012 7:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Aldrich, Howard E; Crimmins, Michael T; Hartlyn, Jonathan; Kier, William M.; Kramer, Lloyd S; McHale, Tammy J; 

Owen, Bobbi A; Rhodes, Terry Ellen; Taylor, Beverly W; Woodard, Harold; Carelli, Regina M; Maffly-Kipp, Laurie F 

2012-2013 Dean’s 

Advisory Commit... 

Discuss: 

Shared Services 

Budset Update 



From: 

Sent: 

To: 

Subject: 

Pasion, Jessica <,’O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN JVPASION> 

Monday, April 2, 2012 8:43 AM 

Aldrich, Howard E <ttowavd Aldrich@unc.edu>; Andrews, William L <wandrews@unc.edtv~; Crimmins, Michael T 
<crimmins@em~l.unc.edu>; HaxtJyn, Jonathan <hartlyn@unc.edu>; Kier. Willimn M. <billkie@bio.unc.edu~; Kran~er, Lloyd S 

<lkrame@emaJl.unc.edu>; Lysle, Donald T <dlysle@email.unc.edu>; McHale, Tmnmy J --~ttnchale@email.unc.edu>; Owen, Bobbi A 

<owenbob@nnc.edtt>; Rhodes~ Terry Ellen --~RHODES@email.unc.edu:>; Taylor~ Beverly W --~btaylo@email.unc.edu:>; Woodard, Harold 

<harold woodard@unc.edu> 

2012-2013 Dean’s Advisor,:’ Committee Meetings 

Dear Committee members, 

Below, please find the suggested dates for Dean’s Advisory Committee meetings during the 2012-2013 academic year; Karen would like to meet twice per 

semester. If you have prior commitments at any of these times, please let me know by Thursday, April 5th. All meetings will be held in 205 South building from 

1:30-3pm. 

Monday, September 10, 2012 

Monday, November 5, 2012 

Monday, February 4, 2013 

Monday, April 8, 2013 

Best, 

Jessica 

Jessica Pasion 

Executive Assistant to the Dean 

University of North Carolina at Chapel Hill 

College of Arts & Sciences, Dean’s Office 

205 South Building 

Campus Box 3100 

Chapel Hill, NC 27599 

(919) 962-1165 



From: 

Sent: 

To: 

CC: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/2/2012 12:42:38 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Lysle, Donald T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Donald T Lysle (dlysle)]; Taylor, Beverly W 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Btaylor]; 

Aldrich, Howard E [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Howard E Aldrich (healdric)]; Kier, William M, [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=BilIkier]; Crimmins, 

Michael T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Kramer, Lloyd S [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Lloyd S Kramer (Ikramer)]; Rhodes, Terry Ellen 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen 

Rhodes (rhodes)]; Woodard, Harold [/O=UNC EXCHANGE/OU=EXCHANGE ADMIN ISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hwoodard]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Andrews, William L I/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews]; McHale, 

Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke] 

Dean’s Advisory Committee 

South - 205 

11/5/2012 6:30:00 PM 

11/5/2012 8:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Aldrich, Howard E; Andrews, William L; Crimmins, Michael T; Hartlyn, Jonathan; Kier, William M.; Kramer, Lloyd S; 

Lysle, Donald T; McHale, Tammy J; Owen, Bobbi A; Rhodes, Terry Ellen; Taylor, Beverly W; Woodard, Harold 

2012-2013 Dean’s 

Advisory Commit... 



From: 

Sent: 

To: 

Subject: 

Pasion, Jessica <,’O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN JVPASION> 

Monday, April 2, 2012 8:43 AM 

Aldrich, Howard E <ttowavd Aldrich@unc.edu>; Andrews, William L <wandrews@unc.edtv~; Crimmins, Michael T 
<crimmins@em~l.unc.edu>; HaxtJyn, Jonathan <hartlyn@unc.edu>; Kier. Willimn M. <billkie@bio.unc.edu~; Kran~er, Lloyd S 

<lkrame@emaJl.unc.edu>; Lysle, Donald T <dlysle@email.unc.edu>; McHale, Tmnmy J --~ttnchale@email.unc.edu>; Owen, Bobbi A 

<owenbob@nnc.edtt>; Rhodes~ Terry Ellen --~RHODES@email.unc.edu:>; Taylor~ Beverly W --~btaylo@email.unc.edu:>; Woodard, Harold 

<harold woodard@unc.edu> 

2012-2013 Dean’s Advisor,:’ Committee Meetings 

Dear Committee members, 

Below, please find the suggested dates for Dean’s Advisory Committee meetings during the 2012-2013 academic year; Karen would like to meet twice per 

semester. If you have prior commitments at any of these times, please let me know by Thursday, April 5th. All meetings will be held in 205 South building from 

1:30-3pm. 

Monday, September 10, 2012 

Monday, November 5, 2012 

Monday, February 4, 2013 

Monday, April 8, 2013 

Best, 

Jessica 

Jessica Pasion 

Executive Assistant to the Dean 

University of North Carolina at Chapel Hill 

College of Arts & Sciences, Dean’s Office 

205 South Building 

Campus Box 3100 

Chapel Hill, NC 27599 

(919) 962-1165 



From: 

Sent: 

To: 

CC: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/2/2012 12:45:22 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; McHale, Tammy J 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; 

Aldrich, Howard E [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Howard E Aldrich (healdric)]; Andrews, William L [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews]; Taylor, 

Beverly W [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Btaylor]; Kier, William M. [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=BilIkier]; Kramer, Lloyd S [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Lloyd S Kramer 

(Ikramer)]; Lysle, Donald T I/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Donald T Lysle (dlysle)]; Woodard, Harold [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hwoodard]; 

Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn] 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke] 

Dean’s Advisory Committee 

South - 205 

2/4/2013 6:30:00 PM 

2/4/2013 8:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Aldrich, Howard E; Andrews, William L; Crimmins, Michael T; Hartlyn, Jonathan; Kier, William M.; Kramer, Lloyd S; 

Lysle, Donald T; McHale, Tammy J; Owen, Bobbi A; Rhodes, Terry Ellen; Taylor, Beverly W; Woodard, Harold 

2012-2013 Dean’s 

Advisory Commit... 



From: 

Sent: 

To: 

Subject: 

Pasion, Jessica <,’O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN JVPASION> 

Monday, April 2, 2012 8:43 AM 

Aldrich, Howard E <ttowavd Aldrich@unc.edu>; Andrews, William L <wandrews@unc.edtv~; Crimmins, Michael T 
<crimmins@em~l.unc.edu>; HaxtJyn, Jonathan <hartlyn@unc.edu>; Kier. Willimn M. <billkie@bio.unc.edu~; Kran~er, Lloyd S 

<lkrame@emaJl.unc.edu>; Lysle, Donald T <dlysle@email.unc.edu>; McHale, Tmnmy J --~ttnchale@email.unc.edu>; Owen, Bobbi A 

<owenbob@nnc.edtt>; Rhodes~ Terry Ellen --~RHODES@email.unc.edu:>; Taylor~ Beverly W --~btaylo@email.unc.edu:>; Woodard, Harold 

<harold woodard@unc.edu> 

2012-2013 Dean’s Advisor,:’ Committee Meetings 

Dear Committee members, 

Below, please find the suggested dates for Dean’s Advisory Committee meetings during the 2012-2013 academic year; Karen would like to meet twice per 

semester. If you have prior commitments at any of these times, please let me know by Thursday, April 5th. All meetings will be held in 205 South building from 

1:30-3pm. 

Monday, September 10, 2012 

Monday, November 5, 2012 

Monday, February 4, 2013 

Monday, April 8, 2013 

Best, 

Jessica 

Jessica Pasion 

Executive Assistant to the Dean 

University of North Carolina at Chapel Hill 

College of Arts & Sciences, Dean’s Office 

205 South Building 

Campus Box 3100 

Chapel Hill, NC 27599 

(919) 962-1165 



From: 

Sent: 

To: 

CC: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/2/2012 12:46:34 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Taylor, Beverly W [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Btaylor]; Kier, 

William M. [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Billkier]; Lysle, Donald T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Donald T Lysle (dlysle)]; Andrews, William L 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews]; Woodard, Harold [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hwoodard]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, 

Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Aldrich, Howard E 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Howard E 

Aldrich (healdric)]; Kramer, Lloyd S [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Lloyd S Kramer (Ikramer)] 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke] 

Dean’s Advisory Committee 

South - 205 

4/8/2013 5:30:00 PM 

4/8/2013 7:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Aldrich, Howard E; Andrews, William L; Crimmins, Michael T; Hartlyn, Jonathan; Kier, William M.; Kramer, Lloyd S; 

Lysle, Donald T; McHale, Tammy J; Owen, Bobbi A; Rhodes, Terry Ellen; Taylor, Beverly W; Woodard, Harold 

2012-2013 Dean’s 

Advisory Commit... 



From: 

Sent: 

To: 

Subject: 

Pasion, Jessica <,’O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN JVPASION> 

Monday, April 2, 2012 8:43 AM 

Aldrich, Howard E <ttowavd Aldrich@unc.edu>; Andrews, William L <wandrews@unc.edtv~; Crimmins, Michael T 
<crimmins@em~l.unc.edu>; HaxtJyn, Jonathan <hartlyn@unc.edu>; Kier. Willimn M. <billkie@bio.unc.edu~; Kran~er, Lloyd S 

<lkrame@emaJl.unc.edu>; Lysle, Donald T <dlysle@email.unc.edu>; McHale, Tmnmy J --~ttnchale@email.unc.edu>; Owen, Bobbi A 

<owenbob@nnc.edtt>; Rhodes~ Terry Ellen --~RHODES@email.unc.edu:>; Taylor~ Beverly W --~btaylo@email.unc.edu:>; Woodard, Harold 

<harold woodard@unc.edu> 

2012-2013 Dean’s Advisor,:’ Committee Meetings 

Dear Committee members, 

Below, please find the suggested dates for Dean’s Advisory Committee meetings during the 2012-2013 academic year; Karen would like to meet twice per 

semester. If you have prior commitments at any of these times, please let me know by Thursday, April 5th. All meetings will be held in 205 South building from 

1:30-3pm. 

Monday, September 10, 2012 

Monday, November 5, 2012 

Monday, February 4, 2013 

Monday, April 8, 2013 

Best, 

Jessica 

Jessica Pasion 

Executive Assistant to the Dean 

University of North Carolina at Chapel Hill 

College of Arts & Sciences, Dean’s Office 

205 South Building 

Campus Box 3100 

Chapel Hill, NC 27599 

(919) 962-1165 



From: 

Sent: 

To: 

Subject: 

Gil, Karen M <~kgil@email.unc.edu~ 

Wednesday, April 4, 2012 2:40 PM 

Reid, Dee ~<teereid@unc.edu:~; Pasion, Jessica <jvpasion@emml.unc.edu> 

Hartlyn, Jonathan <hartlyn@unc.edu>; Crimmins, Michael T <crimmins@email.unc.edu:~; Owen, Bobbi A <owenIx~b@unc.edu>; 

Andrews, William L <wandrews@unc.edu> 

Fwd: Article: Essay: Research universities mufti pay more attention to s~dent learning ] Inside Higher Ed 

Holden and Bruce are coming to the chairs bag lunch on Weds April 11 at 12 noon. Holden asked us to dislribute this article as background or the discussion. 

Would you please get a reminder out tomorrow with this reading? I also want to invite the Sads to join. Jessica we are pret~, tight inSteele building and if there are 5 or 

more extra people we might need a larger room. Would you see if the IAH is available and then get a veD bold reminder out about the change of location. 
Thank you 

Karen 

Karen M. Gil, Ph.D. 
DeaK College of Arts and Sciences 

Lee G. Pedersen Dis~tinguished Professor of Psychology 

CB # 3100 

University of North Carolina at Chapel Hill 

Chapel Hill, NC 27599- 3100 

919-962-3082 

919-962-2408thx 

kgil@emml.unc.edu 

Essay: Research universities must pay more attention to s~dent learning ] Inside Higher Ed 

http:i/ww~-.insidehighered .corn/views/2012/03/30/essay- re search- universities- mus~- pay- more - attention- student- leaming 

Jump to Navigation 

Saturday, March 31, 2012 

Home ~ Views 

Essay: Research universities must pay more attention to student learning 

Advertisement 

~Vhy Research Universities Must Change 

March 30, 2012 - 3:00am 

By 

ttunter R. Rawlings 

It is my view that most of us engaged in education at our nation’s leading re,arch universities focus our attention upon the wrong issues. These universities 

are wondrously complex institutions that del}’ easy analysis or unders~nding. We therefore tend to concentrate upon their most visible component~ such 

as scientific research, star professors, state-of-the-art facilities and technology; economic developmenk interuational impact, and football and basketball 

teams. 

It has become a clichd that Alnerican universities are the best in the world. This clafim, while valid in important dilnensions, can lead to complacency and 

neglect of serious pl~oblems. 

Much of our intemationa~ reputation is based upon two outstanding features of American universities: unrelenting commitment to an atmosphere of free and 

open inqui~, and excellence in scientific research. These twin advantages attract the best talent from around the world to American universities, not only 

to our graduate programs but increasingly to our undergraduate colleges as well. 

In other aspects of our enterprise, however, we find ourselves hard-pressed. Our funding model, first of all, is under severe duress. States have repeatedly 

reduced their support of public universitie~ most severely in the past five years, a disinvestmeut that now threatens to erode their quality and 
competitiveness. 

Some public universities have understandably attempted to ~nake up the deficit in state support by raising undergladuate tuition aggressively and increasing 

the proportion of out-of-slate students. But this strategy undermines the public mission of providing access, creates anger in the state, meets resistance in 



the legislature, and has now attracted the attention of the White House. As states have shifted the burden of paying tbr college from their general funds to 

students and their families, the perception has grown that higher education, once seen as a public good, has become a private interest. And these coping 

mechanisms, if continued, will lead to general deteriora’don in the quality of undergraduate education, the very part of our universities that depends most 

upon state support. 

At private universities, taition and fees plus room and board have, in solne cases, reached $55,000 per year. Although most s~ldents do not pay that full 

cofft, and though generous financial aid policies and endowment spending have actually brought down the real costs for the average student over the pas~t 

five years, a degree carrying a price tag of well over $200,000 creates automatic sticker shock in the public. It also raises real questions about whether 

we have been paying enough attention to holding down expenses. 

The airwaves are rife ruth predictions of disruptive change coming to the economic model of higher education. It is no wonder that parents paying and 

borromng for a college edncation steer their children rowan practical majors that seem to promise instant employment, and discourage them fiom 

studying the liberal arts and sciences in pursuit of a well-balanced e&tcation. A private interest in education today means a purely economic one. 

From this inversion of values flows our second problem: a redefinition of the purpo~ ofunde~raduate education. Fift.5, years ago, when I started college, 

there was a widely shared view in America that the purpo~ of a college education was to prepare s~tudents to become educated citizens capable of 

contributing to socie~. College was in the public interest because it gave graduates an understaaading of the world and developed their critical faculties. 

Today, many Americans believe that the sole purpose of going to college is to get a job any job. The governors of Texas and Florida are quite clear on 

this point, and draw the corollaries that college should be cheap and vocational, even when delivered at major research mriversities like the Universities of 

Texas and Florida. A nniversity education is more than ever seen as strictly ntilitarian. The reasons are clear: a) as more students and families pay a large 

share of the costs, they naturally want a ready return on their investment; b) the most desirable jobs in this highly competitive job market require a college 

degree; and c) the gap in lifefune eaxnings between college and high school degree holders is huge. 

Today, as many Americans hold a purely instrnmentalist view of undergradnate education, they want a detailed accounting of its value. Hence our third 

problem: close public scrutiny and political accountability. Parents want to know, what did nay daughter learn, and how does it contribute to her career? 

State legislatures waat to know: M~at is the graduation rate at our university? How many undergraduate students do facult.5, members teach? And much 

more. 

These questions put us in a~n uncomfortable position, because in some cases we do not know the answers, and in others we know the,n but do not like 

them. Many of us have eschewed the use of instruments assessing the value of general education, particularly at our major mriversities. We have, often for 

good reason, lacked confidence that such instruments are reliable measures of the value ofa resea~rch university education, particularly if they are based on 
a one- size- fiN- all approach. 

However, given the level of serutiny and skepticism in the public and in state houses, research universities need to take this issue seriously. 

The professionalization of the professoriate has been crucially beneficial for research and graduate training at many institutions, but at most la~e 

universities, it has been problematic for undergradnate education. Several recent studies, some flawed but still indica’dve, have revealed "that a significant 

percentage of students do not improve their critical thinking and writing much at all in the first t~vo years of college. This should come as no surprise, given 

the dearth of small classes requim~g active pa~cticipalaon and intellectual interaction. 

Too many students are adrift in a sea of courses having little to do with one another. Many courses, even at the upper division level, have no prerequisites, 

and many require no debate or public speaking or the writing of papers that receive close attention and conection. A student’s curriculum is a ,ndla~nge of 

courses drawn almost haphazardly fro,n dozens of discrete academic depaactments. And there is substantial evidence that students are fleeing dema~nding 

majors in favor of easier ones that have the added lure of appearing to promise immediate access to jobs. 

The combination of drastic state disinvestment in public universities, student careerism, and pedagogical failings of our own has serious consequences for 

the country. To take one significant exmnple, we now know that more than 50 percent of the s~dents starting college with a stated desire to major in 
science or engineering drop out of those majors before graduating. 

We can no longer blan~e this problem entirely on "the nation’s high schools. A substantial bx~dy of resea~-ch demonstrates conclusively that the problem is 

frequently caused by poor undergraduate teaching in physics, chemistry, biology, math, mad engineering, paxticularly in the freshman and sophomore years. 

Students are consigned to large lecture courses that ott}r almost no engage,nenk no monitoring, and little support and personal attention. The combination 

of poor high school preparation and uninspiring freshman a~nd sophomore pedagogy has p~aduced a stunning dearth of science and engineering majors in 

the U.S. Our country, now falls well behind countries like China and India in turning out graduates with strong quantitative skills. 

According to the Organisation for Economic Co-operation and Development, the U.S. in 2009 ranked 27th among developed nations (ahead of only 

Brazil) in the proportion of college s~dents receiving undergraduate degrees in science or engineering. As a result. Anrcrican s~dents are a dwindling 

proportion of our graduate enrollments in science and engineering. An administration report not only states that foreign s~dents are earning more than half 

ofU.S, doctoral degrees in engineering, physics, computer sciences, and economics but also estimates that the United States, under cnrrent assumptions, 

will in "the next decade under produce college graduates in STEM fields by one million. 

I fear the practical as well as intellectual consequences of these trends, ttowever, I am not a pessimist; I am a realist. In this, the 150th anniver~ry 5,ear of 

the Morrill Act, I think we can do something to reverse these trends, if we muster our collective will to do so. The anticipated report of the National 

Research Com~cil on the state of our research mriversities will, I hope, focus national attention on the proble,ns and opportunities confronting these vital 

institutions. 

But over time, the renewed public investment in higher education that our country needs is unlikely if we do not acknowledge our own sho~tcomings and 

begin to address them. First. we need to say loudly and clearly that improving nndergraduate education will receive our closest attention and best eltbrts. 

We need to alter faculty incentives by making undergraduate teaching at lea, st equal to research and graduate teaching in prestige, evaluation, and reward. 

And we need to do research-based teaching that takes account and advantage of the latest findings of cognitive science, which are extensive, on how 



students learn. In bfie£ they learn by doing, not by just listening m mmeone else; they learn by solving problems, not by passively absorbing concepts; 
they learn best in groups of peers working thfigs out together. 

Fortunately, some of our best universities are leading the way. Initiatives at such institutions as Johns Hopkins University, Stony Brook University, the 

Unive~sitw of Michiga~ Stanford, Yale, and others offer great encouragement. The remarkable thing about them is the acknowledgment by’ faculty that we 

need to focus much more attention on undergraduate education, and that we need to deliver it more efl}ctively than we have been doing. I find thesee 

exa~ples exhilaacating and promising. 

At the Association of American Universities, we hope to disseminate the findings of such research across our universities, both pnblic and private, and thus 
to stimnlate morn students to persist in their study of math and science and engineering. We have embarked on a five-year project led by top scientists and 
experts in science pedagogy designed to help science departments implement these new teaching methods. One of my hopes for the future of research 
nniversities is that s~dent learning will be at the center of faculty concern, reseamh will inform teaching, undergraduate classrooms will be places of 
mgaged, participatou learning, and a university education will be notj ust a means to an ent~-level job, but an invitation 1,~ a lit~time of learning. 

I am well aware of the ditficulty of changing those cultures. It will take a broad and deep effort to realize serious and sustainable gains. The stakes are 
high, not just tbr our universities but tbr the countu. In the global knowledge economy, an educated punic is essential not just to economic 
competitiveness but to national well-being. 

Bio 

Hzmter Rawli,zgs is presidem of the Association of American Universities. This article is adaptedJ?om a apeech delivered on February 2& 2012. 

at the De Lange Conference at Rice University. 
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° Associate or Full Professor - Computer Engineering (Tenure Track) 

30Mar 
New York, NY 
The City College of New York 

The City University of New York (CUNY) is the nation’s leading urban punic mfiversity serving more than 480,000 students in a wide range of 
educational programs at 24 colleges and institutions in New York City. 
Job ID: 5526 

Regular/Temporary: Regular 

° Instructor of English Composition-Fr Tenure-track 

30Mar 
Jamestown, NY 
Jamestown Community College 

Jamestown Commnnity College, a SUNY institution, is a comprehensive commtmity college with degree granting campuses in Jamestown and 
Olean, New York. 

Nursing Clinical Track - Pediatric 

30Mar 



Davenport, IA 

St. Ambrose University 

St. Ambrose University welcomes qualified cas~didates to apply tbr a lull time clinical track position in the Nursing Deparl~nent. The idea] candidate 

should have expertise in pediatric health ca:re. Nursing is one of the Universi~’s five health science depe~tments. 

¯ Director of Undergraduate Admissions 

30Mar 

Riverside, CA 

University of Calili)rnia Riverside 

The Director of Undergraduate Admissions is a strategic and dynmnic leader responsible for plm~ning and leading a broad based undergraduate 

admissions program that recruits, admits and enrolls an academically talented and diverse pool of California resident, domestic non-California 

resident, and 

Facu]D-, Lecturer,Teacher Education Generalist 

29Mar 

Orem, UT 
Utah Valley" Universits~ 

Utah Valley Universi~ is a student centered teaching institution dedicated to building communities of engaged learners. UVU is located in Orem, 

Uta]~ with satellite campuses in Wasatch County, and at the Provo Airport. 

Biological Sciences Instructor 

29Mar 
Tampa, FL 

Hillsborou~.h Community, Colle~.e 

Hill sborough Community College is a public, comprehensive multi-campus, state-supported community college located in the Tmnpa Bay area of 
Florida’s west coast. The College operates five campuses and one center to serve over 40,000 students. 

Featured Employers 

View All ~ 

(via Instapaper) 

Holden Thorp, Chancellor 

UniversiU of North Ca~colina at Chapel Hill 

Chapel Hill, NC 27514 

919-962-1365 



FFom: 

Sent: 

To: 

Subject: 

Attach: 

Derickson, Christopher P <cderickson@unc.edu> 

Thursday, April 5, 2012 2:05 PM 

Owen, Bobbi A <owenbob@unc.edu-~; Farmer, Stephen M <sfarmer@admissions.unc.edu>; Carney, Bruce William <bruce@unc.edu> 

Final Academic Calendar tbr 2013-2014 

2012-2014 Academic CaJ~endars final.docx 

All - 

The Calendar Committee met and approved the proposed calendar that I sent to you previously with one change and one proposed addition. 

The change, recommended by the two student representatives actually, was to make the second Saturday during exams in Spring 2014 a reading day. This was in 

recognition of not having a Saturday exam scheduled the first Saturday of the exam period and allowed us to end finals one day earlier, which was welcomed by 

Housing. This may be a good precedent for future calendar planning, but we’ll see. 

The suggestion was to add a brief statement and link to the additional calendars on the OUR website so that parents and others would be pointed more readily to 

additional calendar information if looking to plan vacations, trips, etc. 

Finally, the committee agreed to meet again in Fall to review the Factors Considered document and discuss any potential changes or additions to that document. 

I’ve made both changes to the attached document and am submitting the proposed final calendar to you before submitting to the Chancellor. Thanks for any 

feedback. 

Chris 

Christopher Derickson 

Assistant Provost and University Registrar 

The University of North Carolina at Chapel Hill 

3108 SASB North Campus Box 2100 

Chapel Hill, NC 27599-2100 

T - 919-962-8289 

F- 919-962-1655 



Academic Calendar- The University of North Carolina at Chapel Hill 

THE UNIVERSITY OF NORTH CAROLINA 

AT 

CHAPEL HILL 

April 2012 

Memo: Deans 
Directors 
Department Chairs 
All University Employees 

From: Holden Thorp, Chancellor 

RE: Academic Calendars 
2012-2013 and 2013-2014 

I have approved these calendars proposed by the 
Academic Calendar Conunittee. 

The faculty are encouraged to make reasonable 
accormnodations for students requesting to miss 
class due to the observance of religious holidays. 
The website below is provided to assist faculty in 
identifying holidays. 

http:iiwww.interfaithcalendar.orgi 

Some Summer School courses are qffered on a different 

calendar. A list of longer and shorter courses with d~fferent 

starting and ending dates is included in the Summer School 

Directory of (Tlasses, 

For all official registration and exam schedules, please see the 
University Registrar’s website: 

http://registrax.unc.edu/AcademicCalendar/index.htm 

Copy to," 

All Deans, Directors, and Department Heads’ are 

asked to post copies ofthis memorandum o~ their 

bulletitt boards. 

The University ()azette 
77w Daily Tar Heel 
Carolina ~Veek 

Residence Halls Open Sat. Aug. 18 Sat. Aug. 17 

New Student Convocation Sun. Aug. 19 Sun. Aug. 18 

Summer Reading Program Mon. Aug. 20 Mon. Aug. 19 

Classes Begin for All Students Tues. Aug. 21 Tues. Aug. 20 

Last Day for Late Registration Mon. Aug 27 Mon. Aug. 26 

Labor Day 
Mon. Sep. 3 Mon. Sep. 2 

No Classes Held, Holiday No Classes Held, Holiday 
Fri. Oct. 12 

University Day c~ass canceled during ceremony Sat. Oct. 12 
10:00 A.M, until 1:00 P.M, 

Fall Break begins 5:00 P.M. Wed. Oct. 17 Wed. Oct. 16 

Classes resume 8:00A.M. Mon. Oct. 22 Mon. Oct. 21 

Thanksgiving Recess Wed. Nov. 21 Wed. Nov. 27 
No Classes Held No Classes Held 

University Holiday, Nov. 22, 23 University Holiday, Nov. 28, 29 

Classes resume 8:00 A.M. Mon= Nov= 26 Mon. Dec. 2 

Classes End Wed. Dec. 5 Wed. Dec. 4 

Reading Days Thu. Dec. 6 Thu. Dec. 5 
Wed. Dec.12             Wed. Dec. 11 

Exam Days                       Dec.7,8,10,11,13,14       Dec. 6,7,9,10,12,13 
(F, Sa, M, T, Th, F) (F, Sa, M, T, Th, F) 

Fall Commencement Sun. Dec. 16 Sun. Dec. 15 

Residence Halls Open Sun. Jan. 6 Sun. Jan. 5 

Classes Begin Wed. Jan. 9 Wed. Jan. 8 

Last Day for Late Registration Tues. Jan. 15 Tues. Jan. 14 

Holiday Mon. Jan. 21 Mon. Jan. 20 

Spring Break begins 5:00 P.M. Fri. Mar. 8 Fri. Mar. 7 

Classes resume 8:00 A.M. Mon. Mar. 18 Mon. Mar. 17 

Holiday Fri. Mar. 29 Fri. Apr. 18 

Classes End Fri. Apr. 26 Fri. Apt. 25 

Reading Days Mon. Apr. 29 Wed. Apr. 30 
Thu. May 2 Sat. May 3 

Exam Days Apr. 30 May 1,3,4,6,7 Apr. 28,29 May 1,2,5,6 
(T, W, F, Sa, M, T) (M, T, Th, F, M, T) 

Spring Commencement Sun. May 12 Sun. May 11 

Classes Begin SSI and MM Tues= May 14 Tues. May 13 

Last Day for Late Registration MM Tues. May 14 Tues. May 13 

Last Day for Late Registration SSI Wed. May 15 Wed, May 14 

Holiday Mon. May 27 Mon. May 26 

Classes End/Exams MM Thu. May 30 / Fri. May 31 Thu. May 29 / Fri. May 30 

Classes End SSl Fri. June 14 Fri. June 13 

Exam Days SSI June 17, 18 June 16, 17 
(M, T) (M, T) 

Classes Begin Thu. June 20 Yhu. June 19 

Last Day for Late Registration Fri. June 21 Fri. June 20 

Holiday Thu. July 4 Fri. July 4 

Classes End Tues. July 23 Tues. July 22 

Exams Days July 25, 26 July 24, 25 
(Th, F) (Th, F) 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

4/16/2022 7:44:15 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Cannon, Carolyn C. [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Carolyn C. Cannon (ccannon)] 

Lunch 

Carolina Inn-Reservations in Bobbi’s Name 

4/18/2012 4:30:00 PM 

4/18/2012 5:45:00 PM 

Busy 

Required 

Attendees: 

Cannon, Carolyn C. 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Pasion, Jessica [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=JVPASION] 

4/18/2012 8:31:18 PM 

Pasion, Jessica [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jvpasion]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Crimmins]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Hartlyn]; Owen, 

Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tmchale]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kgil]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE 

GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Lang, Andrew [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Alang]; May, James VV Jr [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jmay] 

SADs Summer Retreat 

Incubator Room, Hyde Hall 

7/31/2012 12:00:00 PM 

7/31/2012 9:00:00 PM 

Busy 

Required 

Attendees: 

Crimmins, Michael T; Hartlyn, Jonathan; Owen, Bobbi A; McHale, Tammy J; Rhodes, Terry Ellen 

(RHODES@email.unc.edu); Gil, Karen M; Reid, Dee; Lang, Andrew; May, James W Jr 

RE: Two 

Reservation Req... 



FFom: 

Sent: 

To: 

Subject: 

Webster, Courtj~ey <wcourtne@email.unc.edu> 

Friday, April 20, 2012 10:03 AM 

Pasion, Jessica <jvpasion@email.unc.edu> 

RE: Two Reservation Reques~ts 

Hi ]essica, 

All of those dates are fine! I will ,go ahead and put them on hold for you in the calendar, and I’ll send you a formal confirmation ne×t week! [.et me know whether 

or" not y.:_~u’ll need (~/27 or 7/3~. or bo~:h -eRher w~y is line 

So~"W ~: ~:ook i~ few d~y~;~ t-lo~e everything i~; we~l, ~nd I bel~ew~ we go~: ~:he car~et taken c~re of, so t~o wo~~~es @ 

Cheers, 

Courtney 

F~m= Pasion, Jessica 
Sent= Friday, April 20, 20~2 9:22 AN 
Te; Webster, Courtney 
Subject= RE: Two Rese~ation Requests 

Hey Courtney, 

I’m just following up on my email from earlier in the week. Please let me know where we stand on these two reservations, particularly important is the 

Incubator Room on 6/27 or 7/3~. 

Thanks! 

Jessica 

Jessica Pasion 

Executive Assistant to the Dean 

University of North Caro[ina at Chapel Hill 

College of Arts & Sciences, Dean’s Office 

205 South Building 

Campus Box 3100 

Chapel Hill, NC 27599 

F~m= Pasion, Jessica 
Sent= Wednesday, April ~8, 20~2 5:~6 PN 
To= Webster, Courtney 
Subject= Two Rese~ation RequesN 

Hey Courtney, 

I submitted a reservation form last week for the University Room on September ~9th, and was wondering if you’d received the request? It is for the Chair’s 

Retreat and will actually require use of the room all day, plus a reception from 5-6pm that, in the past, has been held in the hallway of the Fellow Room 

and the patio. Is the space available? 

I will also be submitting a request to use the Incubator on either 6/27 or 7/31, all day. Is either of these dates better? 

Thanks! 

Jessica 

Jessica Pasion 

Executive Assistant to the Dean 

University of North Carolina at Chapel Hill 

College of Arts & Sciences, Dean’s Office 

205 South Building 

Campus Box 3~00 

Chapel Hill, NC 27599 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2012 9:06:06 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, 

Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Owen, Bobbi A I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid] 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke] 

A&S Foundation Board 

South - 205 

11/1/2012 7:30:00 PM 
11/1/2012 9:30:00 PM 
Busy 

Required 

Attendees: 

Crimmins, Michael T; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A; Rhodes, Terry Ellen; Reid, Dee 

FW: Fall 2012 A&S 

Board Meeting 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2012 9:07:06 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, 

Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Owen, Bobbi A I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid] 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke] 

A&S Foundation Board Dinner 

Chancellors ballroom west, Carolina Inn 

11/1/2012 i0:30:00 PM 

11/2/2012 i:00:00 AM 

Busy 

Required 

Attendees: 

Crimmins, Michael T; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A; Rhodes, Terry Ellen 

(RHODES@email.unc.edu); Reid, Dee 

FW: Fall 2012 A&S 

Board Meeting 



From: 

Sent: 

To: 

CC: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2012 9:07:21 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Reid, Dee [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Rhodes, 

Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Hartlyn, Jonathan I/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Crimmins, 

Michael T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins] 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke] 

A&S Foundation Board 

South - 205 

11/2/2012 12:00:00 PM 

11/2/2012 6:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

FW: Fall 2012 A&S 

Board Meeting 

(none) 

Crimmins, Michael T; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A; Rhodes, Terry Ellen; Reid, Dee 

Schedule and 

Agenda Fall 201 _. 



ARTS & SCIENCES FOUNDATION BOARD OF DIRECTORS MEETING 

SCHEDULE AND AGENDA; NOVEMBER 1-2, 2012 

THURSDAY, NOVEMBER 1, 2012: MEETINGS OF THE STANDING COMMITTEES AND DINNER 

3:00 PM NOMINATING 

3:30 PM FINANCE AND AUDIT 

DEVELOPMENT AND COMMUNICATIONS 4:00 PM 

ARTS & SCIENCES FOUNDATION 

134 EAST FRANKLIN STREET 

DEAN’S CONFERENCE ROOM 

SOUTtt BUILDING 205 

A& S FOUNDATION CONTERENCE 

ROOM, 134 EAST FRANKLIN STREET 

6:30 PM DEAN’ S RECEPTION AND DINNER CttANCELLOR’ S BALLROOM WEST 

CAROLINA INN 

FRIDAY, NOVEMBER 2, 2012: PLENARY SESSION 

8:30 AM WELCOME AND CALL TO ORDER 

FACULT Y PRESENTATION: 

GENOMICS FACULTY AND FACILITY 

9:15 AM 

9:30 AM 

10:15AM 

10:30 AM 

ll:I5AM 

11:45 AM 

12:00 PM 

INTRODUCTIONS AND APPROVAL OF THE MINUTES 

CONVERSATION WrITH THE DEAN 

AND STATE OF THE, COLLEGE UPDATE 

BREAK 

REPORT OF THE FINANCE AND AUDIT COMMITTEES 

REPORT OF THE NOMINATING COMMITTEE 

REPORT OF TttE DEVELOPMENT AND 

COIvlMUNICATIONS COMMITTEE 

RE-IMAGINING THE ANNUAL FUND 

CAPITAL CAMPAIGN 

ANNOUNCEMENTS AND ADJOURNMENT 

(GENOMICS SCIENCES BUILDING 1 0) 

JIM ALEXANDRE 

ALAIN LADERACH 

CHRISTINA BURCH 

MATT REDINBO 

JIM ALEXANDRE 

KAREN GIE 

LOYAL WILSON 

EMlVmTT HAYWOOD 

MUNROE COBEY 

TINA COYNESMITH 

SHANNON KENNEDY 

JIM ALEXANDRE 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Pasion, Jessica [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=JVPASION] 

4/19/2012 12:37:13 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tmchale]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kgil]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE 

GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Crimmins, Michael T [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Crimmins]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Hartlyn] 

2013 Spring Recognition Reception 

Hyde Hall 

4/23/2013 9:00:00 PM 

4/23/2013 10:30:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Crimmins, Michael T; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A; Rhodes, Terry Ellen; Gil, Karen M 

(kgil@email.unc.edu); Reid, Dee 

4/19/12: Location TBD (University Room, Hyde Hall). JVP 



From: 

Sent: 

To: 

CC: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

5/4/2012 2:03:38 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Reid, Dee 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; 

McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Owen, Bobbi A 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke] 

A&S Foundation Board Meeting 

The Great Room, Top of the Hill 

4/19/2013 12:00:00 PM 
4/19/2013 4:00:00 PM 
Busy 

Required 

Attendees: 

Crimmins, Michael T; Hartlyn, Jonathan; Reid, Dee; McHale, Tammy J; Rhodes, Terry Ellen; Owen, Bobbi A 

FW: Board Dates 

THE FRIDAY MEETING STARTS AT 8:00 A.M. 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Chapman, Whitney C [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=739BF269990C4894A4ACEB2AO44C329F] 

5/8/2012 7:59:11 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Andrews, William L [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews]; 

Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Pasion, Jessica [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jvpasion]; Clarke, Tiffany D [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke]; Gil, Karen 

M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; 

Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE 

GROUP (FYDIBOH F23SPDLT)/CN=RECIPIENTS/CN=Deereid] 

Faculty-Wide Reception for Bill Andrews 

Ackland Art Museum 

5/15/2012 8:30:00 PM 

5/15/2012 10:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Andrews, William L; Crimmins, Michael T; Hartlyn, Jonathan; Gil, Karen M; McHale, Tammy J; Owen, Bobbi A; Reid, 

Dee; Pasion, Jessica; Clarke, Tiffany D 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

5/16/2012 1:01:06 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, 

Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)] 

SADs Meeting 

South - 205 

8/30/2012 5:30:00 PM 

8/30/2012 6:30:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A; McHale, Tammy J (tmchale@email.unc.edu); Rhodes, Terry Ellen; Hartlyn, Jonathan 

(hartlyn@unc.edu); Crimmins, Michael T 

Manually entered 8/2/12 - 6/27/13 

F¥1 - in Spring 2012 SADs decided not to have Thursday meetings during the summer. This should be 

discussed each summer and the calendar adjusted accordingly. JVP 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

5/16/2012 1:01:50 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Crimmins, Michael 

T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Hartlyn, Jonathan I/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn] 

SADs Meeting 

South - 205 

9/13/2012 5:30:00 PM 

9/13/2012 6:30:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A; McHale, Tammy J (tmchale@email.unc.edu); Rhodes, Terry Ellen; Hartlyn, Jonathan 

(hartlyn@unc.edu); Crimmins, Michael T 

Manually entered 8/2/12 - 6/27/13 

F¥1 - in Spring 2012 SADs decided not to have Thursday meetings during the summer. This should be 

discussed each summer and the calendar adjusted accordingly. JVP 



From: 

Sent: 

To: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

5/16/2012 1:02:37 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)] 

Subject: SADs Meeting 

Location: South - 205 

Start: 9/21/2012 5:30:00 PM 

End: 9/21/2012 6:30:00 PM 

Show Time As: Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A; McHale, Tammy J; Rhodes, Terry Ellen; Hartlyn, Jonathan; Crimmins, Michael T 

I moved this SAD to accommodate another meeting. 

Alexis 

Manually entered 8/2/12 - 6/27/13 

F¥1 - in Spring 2012 SADs decided not to have Thursday meetings during the summer. This should be 

discussed each summer and the calendar adjusted accordingly. JVP 



From: 

Sent: 

To: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

5/16/2012 1:21:53 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Hartlyn, Jonathan 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; 

Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

Subject: SADs Meeting 

Location: South - 205 

Start: 10/25/2012 5:30:00 PM 

End: 10/25/2012 6:30:00 PM 

Show Time As: Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A; McHale, Tammy J; Rhodes, Terry Ellen; Hartlyn, Jonathan; Crimmins, Michael T 

UNC has a new Director of State Relations and her name is Jennifer Willis, she is coming to this meeting to meet Karen’s 

leadership team. 

Manually entered 8/2/12 - 6/27/13 

F¥1 - in Spring 20:12 SADs decided not to have Thursday meetings during the summer. This should be 

discussed each summer and the calendar adjusted accordingly. JVP 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

5/16/2012 1:26:26 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Crimmins, Michael 

T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

SADs Meeting 

South - 205 

1/10/2013 6:00:00 PM 

1/10/2013 7:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A; McHale, Tammy J; Rhodes, Terry Ellen; Hartlyn, Jonathan; Crimmins, Michael T 



From: 

Sent: 

To: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

5/16/2012 1:27:32 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Crimmins, Michael 

T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

Subject: SADs Meeting 

Location: South - 205 

Start: 1/17/2013 6:30:00 PM 

End: 1/17/2013 7:30:00 PM 

Show Time As: Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A; McHale, Tammy J; Rhodes, Terry Ellen; Hartlyn, Jonathan; Crimmins, Michael T 

Manually entered 8/2/12 - 6/27/13 

F¥1 - in Spring 2012 SADs decided not to have Thursday meetings during the summer. This should be 

discussed each summer and the calendar adjusted accordingly. JVP 



From: 

Sent: 

To: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

5/16/2012 1:28:09 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins] 

Subject: SADs Meeting 

Location: South - 205 

Start: 1/24/2013 9:00:00 PM 

End: 1/24/2013 i0:00:00 PM 

Show Time As: Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A; McHale, Tammy J; Rhodes, Terry Ellen; Hartlyn, Jonathan; Crimmins, Michael T 

Sorry, we had a conflict with the 2:00 p.m. timeslot; therefore, I moved it down to 4:00 p.m. 

Alexis 



From: 

Sent: 

To: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

5/16/2012 1:29:36 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Rhodes, 

Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

Subject: SADs Meeting 

Location: South - 205 

Start: 2/14/2013 6:30:00 PM 

End: 2/14/2013 7:30:00 PM 

Show Time As: Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A; McHale, Tammy J; Rhodes, Terry Ellen; Hartlyn, Jonathan; Crimmins, Michael T 

Manually entered 8/2/12 - 6/27/13 

F¥1 - in Spring 2012 SADs decided not to have Thursday meetings during the summer. This should be 

discussed each summer and the calendar adjusted accordingly. JVP 



From: 

Sent: 

To: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

5/16/2012 1:30:37 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, Jonathan I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn] 

Subject: SADs Meeting 

Location: South - 205 

Start: 2/22/2013 7:00:00 PM 

End: 2/22/2013 8:00:00 PM 

Show Time As: Busy 

Required 

Attendees: 

(none) 

Owen, Bobbi A; McHale, Tammy J; Rhodes, Terry Ellen; Hartlyn, Jonathan; Crimmins, Michael T 

Need to change this meeting to Friday due to Campaign Planning Meeting 



From: 

Sent: 

To: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

5/16/2012 1:31:25 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Rhodes, 

Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

Subject: SADs Meeting 

Location: South - 205 

Start: 2/28/2013 6:30:00 PM 

End: 2/28/2013 7:30:00 PM 

Show Time As: Busy 

Required 

Attendees: 

(none) 

Owen, Bobbi A; McHale, Tammy J; Rhodes, Terry Ellen; Hartlyn, Jonathan; Crimmins, Michael T 

Manually entered 8/2/12 - 6/27/13 

F¥1 - in Spring 2012 SADs decided not to have Thursday meetings during the summer. This should be 

discussed each summer and the calendar adjusted accordingly. JVP 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

5/16/2012 1:35:52 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins] 

SADs Meeting 

South - 205 

4/25/2013 6:00:00 PM 

4/25/2013 7:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A; McHale, Tammy J; Rhodes, Terry Ellen; Hartlyn, Jonathan; Crimmins, Michael T 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

5/17/2012 7:33:12 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Pittman, 

Jan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jhpittma]; Goldston, Linda R [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Lgoldsto]; Lincoln, Christian [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Clincoln]; Greenway, 

Ryan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Rgreenwa]; Lang, Andrew [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alang]; Gil, Karen M [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Reid, Dee 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; 

May, James W Jr [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jmay]; Chapman, Whitney C [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=739bf269990c4894a4aceb2aO44c329f]; Payne, 

Ed [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Edpayne]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Goodman, Paula [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Yurco, Laura Nicole [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Laura Nicole Yurco (Ibermel)]; Moye, Kevin 

Durand [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kmoye]; Farrell, Janet C. [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jcfarrel]; Wilshire, Collette [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=ColIette Wilshire 

(wilshire)]; Andrews, William L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews]; Williams, Becky [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=RbwilI]; Williams, Lachonya [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Lachonya Williams 

(Idwillia)]; Spurr, Kim Weaver [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Spurrk]; Parker, Mary Lide [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Mary Lide Parker (pmary)]; Wilkinson, Teresa T 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tsmith7]; 

McCoy, Gretchen L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=GIs0164]; Taylor, Geraldine [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Gtaylor] 

Staff Lunch for Bill Andrews- speaking 

Carolina Inn 

6/27/2012 4:00:00 PM 

6/27/2012 6:00:00 PM 

Busy 

~ecurrence: (none) 



Required 

Attendees: 

Pittman, Jan; Crimmins, Michael T; Gil, Karen M; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A; Reid, Dee; 

Clarke, Tiffany D; Farrell, Janet C.; Goodman, Paula; Greenway, Ryan; Payne, Ed; Wilkinson, Teresa T; Spurr, Kim 

Weaver; Taylor, Geraldine; Williams, Rebecca B; Lang, Andrew; May, James W Jr; Parker, Mary Lide; Moye, Kevin 

Durand; Lincoln, Christian; McCoy, Gretchen L; Wilshire, Collette; Yurco, Laura Nicole; Williams, Lachonya; Goldston, 

Linda R; Andrews, William L; Chapman, Whitney C 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=TCLARKE] 

5/23/2012 1:40:37 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Kreizman, Leslie M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Lkreizma]; Williams, Becky [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN--RbwilI]; Wilkinson, 

Teresa T [/O--UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tsmith7]; Pittman, Jan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jhpittma]; Gil, Karen M [/O=UNC 

EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kgil]; Ward, Penny 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crunchy]; 

Moye, Kevin Durand [/O--UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kmoye]; Farrell, Janet C. [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN--REClPIENTS/CN=Jcfarrel]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Goldston, 

Linda R [/O--UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Lgoldsto]; Lincoln, Christian [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN--REClPIENTS/CN=Clincoln]; Andrews, William L [/O--UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Hartlyn]; Yurco, Laura Nicole [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN--REClPIENTS/CN=Laura Nicole Yurco (Ibermel)]; Chapman, 

Whitney C [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=739bf269990c4894a4aceb2aO44c329f]; Payne, Ed [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Edpayne]; Williams, 

Lachonya [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Lachonya Williams (Idwillia)]; Parker, Mary Lide [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Mary Lide Parker 

(pmary)]; Wampole, Mark A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN--REClPIENTS/CN=Wampole]; Greenway, Ryan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Rgreenwa]; Crimmins, Michael T [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Crimmins]; Reid, Dee 

[/O=UNC EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Deereid]; 

Taylor, Geraldine [/O=UNC EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Gtaylor]; Spurt, Kim Weaver [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Spurrk]; McCoy, Gretchen L [/O--UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=GIs0164]; Goodman, 

Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman]; Wilshire, Collette [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Collette Wilshire (wilshire)]; Strizheus, Yulia 

[/O=UNC EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=19489c2defb34bd48c9796ae84816b65]; Pasion, Jessica [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jvpasion] 

Farewell/Welcome Reception 

205 South Building 

5/24/2012 7:00:00 PM 

5/24/2012 8:00:00 PM 

Busy 



Recurrence: (none) 

Required 

Attendees: 

Pittman, Jan; Andrews, William L; Crimmins, Michael T; Gil, Karen M; Hartlyn, Jonathan; McHale, Tammy J; Owen, 

Bobbi A; Reid, Dee; Chapman, Whitney C; Farrell, Janet C.; Goodman, Paula; Greenway, Ryan; Lincoln, Christian; 

McCoy, Gretchen L; Moye, Kevin Durand; Parker, Mary Lide; Pasion, Jessica; Payne, Ed; Wilkinson, Teresa T; Spurt, 

Kim Weaver; Taylor, Geraldine; Williams, Lachonya; Williams, Becky; Wilshire, Collette; Yurco, Laura Nicole; 

Wampole, Mark A; Kreizman, Leslie M; Ward, Penny; Strizheus, Yulia; Goldston, Linda R 

hope you will attend, to bid Jessica, Whitney and Gretchen farewell and to welcome Yulia and 

Linda! 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Conrad, Larry D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=LDCON RAD] 

5/30/2012 7:27:13 PM 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Pgoodman]; Heck, Cynthia Maria [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Cynthia Marie Heck (cmheck)]; Brody, Matt 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Mbrody]; 

Pinkney, Dwayne L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Dpinkney]; Bland, Jerri [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jlbland]; Gray, Karol Kain [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Karol Kain Gray 

(kkgray)a15]; Hepp, Don [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Dhepp]; Broach, Jena Marie [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jbroach]; Jones, Don Edward Jr [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Donje]; Swartz, 

Caitlin Lee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=34feeOf8ac404b76898bdOb68171daSa]; Howell, Diane F. [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=DfhowelI]; Owen, 

Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Thurman, Stephanie J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Sthurman]; Blanchard, Bob [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Rrblanch]; 

McAuliffe, Samantha Lea [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Smcaulif]; Seitz, Kevin R [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Krseitz]; Malone, Brenda Richardson [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Bmalone]; Carney, 

Bruce William [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Bruce]; Eubanks, Trevaughn B [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tbrown3] 

ConnectCarolina Steering Committee Meeting re: HR Implementation 

307 South Building 

6/5/2012 4:00:00 PM 

6/5/2012 5:30:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Blanchard, Bob; Bland, Jerri; Broach, Jena Marie; Brody, Matt; Carney, Bruce William; Eubanks, Trevaughn B; 

Goodman, Paula; Gray, Karol Kain; Heck, Cynthia Maria; Hepp, Don; Howell, Diane F.; Jones, Don Edward Jr; Malone, 

Brenda Richardson; McAuliffe, Samantha Lea; Owen, Bobbi A; Pinkney, Dwayne L; Seitz, Kevin R; Swartz, Caitlin Lee; 

Thurman, Stephanie J 

All, 

This is an additional meeting of the Steering Committee dedicated to discussion regarding the "big-bang" vs. phased HR 

implementation. 

Lunch will be provided. 



Thanks, 

Diane 

Diane Howell 

Executive Assistant 

Office of the Vice Chancellor of Information Technology Services 

and Chief Information Officer 

University of North Carolina, Chapel Hill 

211 Manning r~rive, Chapel Hill~ NC 27599 

CB: 3420 

Tel: 919.962o1490 

Fax~ 919.445o4545 

mailto : diane howell@unc, edu 



From: 

Sent: 

To: 

CC: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

6/12/2012 1:40:44 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; May, James VV Jr [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jmay]; Crimmins, Michael T [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; McHale, 

Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Lang, Andrew [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alang] 

Eitas, Carly I/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Ckristia]; Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke]; Goodman, Paula [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman]; 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489c2defb34bd48c9796ae84816b65] 

SADs (Rescheduled from 3-5) 

South - 205 

7/2/20:~2 5:30:00 PM 

7/2/2012 7:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Crimmins, Michael T; Hartlyn, Jonathan; Lang, Andrew; May, James W Jr; McHale, Tammy J; Owen, Bobbi A; Reid, 

Dee; Rhodes, Terry Ellen 



From: 

Sent: 

To: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

6/21/2012 7:02:32 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

Subject: 

Location: 

Ruth Marinshaw Reception 

Carolina Club 

Start: 6/28/2012 7:30:00 PM 

End: 6/28/2012 9:30:00 PM 

Show Time As: Busy 

FW: Invitation to 

Open House in H._ 



Fl’om: 

Sent: 

To: 

Subject: 

Hunt, Andrew <htman@email.unc.edu~ 

Thursday, June 21, 2012 3:00 PM 

Runberg, Bruce L <BruceRunberg@unc.edu-~; Payne, Christopher A <Christopher Payne@unc.edu>; Bachmml, Dianne (Facilities 

Planning) <Dianne.Bachman@thcilities.unc.edu-~; Bachman, Dimme L ~d "bachman@thc.unc.e&~>; Crimmins, Michael T 

<crimmins@emaiLunc.ed~; Norwood, Roberta A <rakelly@email.unc.edu-~; Piran, Abbas <abbas@lhc.unc.edu>; Muller, Eric L 

<emulle@emafil.unc.edu>; Owen, Bobbi A <owenbob@unc.edu:>; Platz, Gina B <gin@email.unc.edu>; Dubose, Raymond E 

<Ray.DuBose@energy.unc.edu>; Wu, Anna (Facilities Plam~ing) (Anna.Wu@facilities.unc.edu); Henshaw, Bob 

<bhenshaw@email.unc.edu> 

Galvin, Debra H ~<lebra~galvin@unc.edn>; Burcl~ Cornelia F <ciburch@email.unc.edu~; Goodman, Paula <pgoodman@email.unc.edu~; 

Clarke, Tillhny D <tilt’any clarke@unc.e&~>; Strizheus, Yulia ~ystrizh@email.unc.edn>; Irish. Caroline (Engineering Infommtion Services) 

<Caroline.Irish@facilides.unc.edu>; Langelier, Patricia A. (Executive Director’s Office, Facilities Services) 

<Patricia.Langelie@facilities.unc.edu>; Demdorlll Duane L <dnane.deardorff@unc.edu~; Cowell, Glynis S. <gscowell@ema~l.unc.e&~> 

FW: Invitation to Open House in Honor of Ruth Ma~inshaw 

Hi all, 

Please see the invitation below to celebrate Ruth Marinshaw’s service to the university and her retirement. Members of the Classroom Policy Steering Committee 

are invited to attend. 

Thanks, 

Andrew Hunt 

Office of the Executive Vice Chancellor and Provost 

The University of North Carolina at Chapel Hill 

104 South Building, CB# 3000 

Chapel Hill, NC 27599-3000 

phone: (919)962-2198 

fax: (919) 962-1593 

hunan@email.unc.edu 

From: Howe]], D~ane F. [maflto:d~ane howe~l@unc.edu.I 
Sent: Monday, lune ~, 20~2 3:22 PM 
To: ITS Mailing L~st 
SubJect: [its] In.ration to Open House in Honor of Ruth Marinshaw 

Please RSVP via return email if you are pla~ing to attend. 

Thanks, 



DiaRe 

Diane Howell 

Executive Assistant 

Office of the Vice Chan cellor of Information Technology Services 

and Chief Information Officer 

University of North Carolina, Chapel Hill 

211 Manning Drive, Chapel Hill, NC 27599 

CB: 3420 

Te1:919.962.1490 

Fax:919.445.4545 

mailto:diane howell@unc.edu 

...... End of Forwarded Message 



From: 

Sent: 

To: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOH F23SPDLT)/CN=REClPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

7/5/2012 3:47:33 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tmchale]; Wilshire, Collette [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=ColIette Wilshire 

(wilshire)] 

Subject: Service Center Meeting 

Location: South - 205 

Start: 7/17/2012 2:00:00 PM 

End: 7/17/2012 3:00:00 PM 

Show Time As: Busy 

Recurrence: 

Required 

Attendees: 

(none) 

McHale, Tammy J; Owen, Bobbi A (owenbob@unc.edu); Wilshire, Collette 

Attendees: Tammy, Bobbi, Collette 

Topic: Service Center 

Service Center 

meeting 



Sent: 

To: 

Subject: 

Strizheus, Ynlia -4’O IJNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN 19489C2DEFB34BD48C9796AE84816B65> 

Thursday, July 5, 2012 11:47 AM 

Wilshire, Collette <wilshire@email.nnc.edu-~; Owen, Bobbi A <owenbob@unc.edu-~ 

McHaJe, Tammy J <tmchale@email.unc.edu>; Clarke, ’][’ifl’aJ~y D ~-~tiffany clarke@unc.edu>; Goodmar~ Paula 

<pgoodman@email.unc.edu>; Haven, Ben <bhaven@emaJl.unc.edu> 

Service Center meeting 

Bobbi and Collette, 

Tammy has asked me to schedule a one-hour meeting regarding the service center at a time that is convenient for all. Based on everyone’s calendars I’ll be 

sending out an Outlook invite for the following time shortly: 

Tuesday, August 17 

lOam-llam 

I’ve reserved the South 205 conference room in case everyone would like to spread out. 

Best, 

Yulia 

Yulia Strizheus 

Adminis~:ratiw:~ Assist~ n~: 

C)~Tk:e o~ the Dean 

College of Arts and Sciences 

UNC--Chapel Hill 

Campus Box 3100 

Chapel Hill, NC 27599-3:1.CO 

919/962.-1_165 

yst rizh~ema!!_un c. e du 



From: 

Sent: 

To: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

8/1/2012 9:33:38 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Demetriou, Cynthia [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Cyndem]; Goodman, Paula [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman]; Haven, 

Ben [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Bhaven]; Lindemann, Erika [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Ulinde]; Menon, Geeta [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Geeta Menon 

(gmenon)]; Powell, Candice Sheilds Fleming [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Candicef]; Siedentop, Nicholas J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Siedento]; Morgan-Smith, Mary Margaret 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=D298aO5dd laO4bfc9f67b8366aa23clc] 

Subject: Celebration! 

Location: Steele 3020 

Start: 8/6/2012 4:00:00 PM 

End: 8/6/2012 5:00:00 PM 

Show Time As: Busy 

Required 

Attendees: 

Demetriou, Cynthia; Goodman, Paula; Haven, Ben; Lindemann, Erika; Menon, Geeta; Powell, Candice Sheilds 

Fleming; Siedentop, Nicholas J; Morgan-Smith, Mary Margaret 

Please see attached invitation. 

Cynthia2012.docx 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Howell, Diane F. [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=DFHOWELL] 

8/2/2012 4:53:29 PM 

Conrad, Larry D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Ldconrad]; Blanchard, Bob [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Rrblanch]; Bland, Jerri [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jlbland]; Broach, 

Jena Marie [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jbroach]; Brody, Matt [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Mbrody]; Carney, Bruce William [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Bruce]; Eubanks, 

Trevaughn B [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tbrown3]; Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Pgoodman]; Gray, Karol Kain [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Karol Kain Gray 

(kkgray)a15]; Hepp, Don [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Dhepp]; Howell, Diane F. [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=DfhowelI]; Jones, Don Edward Jr [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Donje]; Malone, 

Brenda Richardson [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Bmalone]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Pinkney, Dwayne L [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Dpinkney]; Seitz, 

Kevin R [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Krseitz]; Socola, Donna Marie [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Donna Marie Socola (socola)Ofe]; Thurman, 

Stephanie J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Sthurman]; Entwisle, Barbara [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Entwisle]; Johns, Andy [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Ajohns]; Goodman, 

Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman] 

ERP Executive Steering Committee Meeting 

105 South Building 

8/10/2012 12:30:00 PM 

8/10/2012 2:00:00 PM 

Busy 

Required 

Attendees: 

Blanchard, Bob; Bland, Jerri; Broach, Jena Marie; Brody, Matt; Carney, Bruce William; Eubanks, Trevaughn B; 

Goodman, Paula; Gray, Karol Kain; Hepp, Don; Howell, Diane F.; Jones, Don Edward Jr; Malone, Brenda Richardson; 

Owen, Bobbi A; Pinkney, Dwayne L; Seitz, Kevin R; Socola, Donna Marie; Thurman, Stephanie J; Entwisle, Barbara; 

Johns, Andy 

All, 

This additional committee meeting is being scheduled at the request of the sponsors during this morning’s (8/2) 

Executive Steering Committee meeting. 



Please note the location of this meeting is I05 South. 

Thanks, 

Diane 

Diane Howell 

~;xecutive Assistant 

Office of tP~e Vice Ch~-~nceiior of Information Technology Services 

and Chief Information Officer 

University of North Carolina~ Chapel Hill 

211 Manning Drive~ Ch~-~pel Hill, NC 27599 

CB: 3420 

Tel: 919. 962. 1490 

Fax: 919. 445 ~ 4545 

mailto:diane howell@uncoedu 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

8/3/2012 2:38:58 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; May, James W Jr [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jmay]; Lang, Andrew 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Alang]; 

Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Crimmins, Michael 

T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, Jonathan I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn] 

SADs 

South - 205 

8/13/2012 I:00:00 PM 

8/13/2012 2:30:00 PM 

Tentative 

Recurrence: 

Required 

Attendees: 

(none) 

Crimmins, Michael T; Hartlyn, Jonathan; Lan~, Andrew; May, James W Jr; McHale, Tammy J; Owen, Bobbi A; Reid, 

Dee; Rhodes, Terry Ellen 

Confirmation of change in meeting time to 9 a.m. 



From: 

Sent: 

To: 

Subject: 

Location: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

8/10/2012 3:31:09 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Ballen, Martina K [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Martina K Ballen 

(mballen)]; file, Vince [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Vincent Gregory llle (ille)8dO] 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke]; Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman] 

Athletics Proposal Discussion 

South - 205 

Start: 8/14/2012 5:00:00 PM 

End: 8/14/2012 6:00:00 PM 

Show Time As: Busy 

Recurrence: 

Required 

Attendees: 

(none) 

McHale, Tammy J; Owen, Bobbi A (owenbob@unc.edu); file, Vince; Ballen, Martina K 

Attendees: Tammy McHale, Bobbi Owen, Vince Ille, Martina Ballen 

RE: In town? 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

8/13/2012 6:03:19 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Rhodes, 

Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Crimmins, Michael T [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn] 

SADs (Position Authorizations) 

South - 205 

8/27/2012 1:00:00 PM 

8/27/2012 2:00:00 PM 

Tentative 

Recurrence: 

Required 

Attendees: 

(none) 

Crimmins, Michael T; Gil, Karen M; Hartlyn, Jonathan (hartlyn@unc.edu); McHale, Tammy J; Rhodes, Terry Ellen 

(RHODES@email.unc.edu); Owen, Bobbi A (owenbob@unc.edu) 

SADs Meeeting 

Re: Position Aut... 



From: 

Sent: 

To: 

Subject: 

Strizheus, Yulia -4’O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN 19489C2DEFB34BD48C9796AE84816B65> 

Monday, August 13, 2012 4:03 PM 

Gil, Ka~en M <kgil@email.~mc.edu>; Crimmins, Michael T <crimmins@emaJl.unc.edu>; tta~ctlyn, Jonathan <hartlyn@unc.edu2; Rhodes, 

TerD’ Ellen <RHODES@email.unc.edu>; McHale, Tmnmy J <tmchale@email.unc.edu2; Owen, Bobbi A <owenbob@unc.edu> 

Good,nan, Paula <pgoodman@email.unc.edu>; Clarke, Tiflhny D <tiff’any clarke@unc.edu>; Goldston, Linda R 

<linda goldston@unc.edu> 

SADs Meee~ing Re: Position Authorizations 

All, 

This email is to let you know that I have scheduled an additional SADs meeting Monday, August 27 specifically for the discussion of position authorizations. The 

meeting will be from 9am-lOam in the South 205 conference room. 

I am also working to schedule 30 minute meetings with Karen, Tammy, and each SAD later that day or the next, Tuesday. Look for those meeting to pop up on your 

calendar fairly soon. 

Bes% 

Yulia 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

8/14/2012 5:39:33 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Gil, Karen 

M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; 

Williams, Becky [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOH F23SPDLT)/CN=RECIPIENTS/CN=RbwilI] 

Position Authorizations Mtg: Karen, Tammy, Bobbi, Becky 

South - 205 

8/27/2012 6:00:00 PM 

8/27/2012 6:30:00 PM 

Tentative 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A (owenbob@unc.edu); Gil, Karen M; McHale, Tammy J; Clarke, Tiffany D; Williams, Becky 

RE: SADs 

Meeeting Re: Po... 



From: 

Sent: 

To: 

Subject: 

Strizheus, Ynlia <’O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN 19489C2DEFB34BD48C9796AE84816B65> 

Tuesday, August 14, 2012 1:38 PM 

Owen, Bobbi A <owenbob@unc.edu-~ 

Good,nan, Paula < pgoodman@ema]l.unc.edu>; Goldston, Linda R <linda goldston@unc.edu>; Clarke, Tiflhny D 

<tifl’a~y cb~rke@unc.edu> 

RE: SADs Meeeting Re: Position Authorizations 

Thank you Bobbi, I wilf schedule your individual position authorizations rneeting with I(aren and Tammy for Monday, August 27 from 2pm-2:~0pm. This will ekher 

give everyone a briet: break before gADs at 3pro or allow for’ extra time in case your meeting runs over’. 

Best, 

Y@ia 

From: Bobbi Owen [mailto:owenbob@unc.edu] 
Sent: Tuesday, August 14, 2012 ll:S6 AM 
To: Strizheus, Yulia 
(::¢-" Goodman, Paula 
Subject-" Re: SADs IVleeeting Re: Position Authorizations 

Looks ok to me. Either time. 

Bobbi 

On 8/14/2012 11:52 AM, Stdzheus, Yulia wrote: 

Good morning Bobbi, 

I’m trying to see which of the gADs are able to meet with Karen and Tammy Monday, August 27 to discuss position authorizations (as opposed to 

Tuesday, August 28). Tammy suggested you m~ght be one of the gADs ready to meet Monday~do you think a~: 30 minute mee~:h~g at 2pro or 2:30pm 

would workP ~ have checked and there does not appear [o be a ached@ins conflict [hat ~ can see. ~[: this works, your sched@e at South would be: 

Monday, August 27 

9amd0am: gADs Posit~on Authorizations Meeting 

2~m-2:~0pm {at 2:3~m-~m}: Position Authorizations meeting with you, Karen, and Tammy 

:’~Nr~-Spm: SADs 

~f thb ~.:?.:?ks okay ~ can send an Outlook inv~:e today 
Thanks Bobbi! 

Yulia 

F~m~ Strizheus, Yulia 
Sent~ Monday, August 13, 2012 4:03 PN 
To~ Gil, Karen N; trimming, Michael T; Ha~lyn, Jonathan (.b~_G!~_a~M_BS_~_~M); Rhodes, Terry Ellen (NN~B_~_~NM_~g~_~O_M.); NcHale, Tammy J; Owen, Bobbi A 

(owenbob~unc.edu) 
~e~ Goodman, Paula; Clarke, Tiffany D @ffany darke~unc.edu); Goldston, Linda R 

Su~jeet~ SADs Neeetin9 Re: Position Authorizations 

All, 

This email ~s to let you know that I have scheduled an additional gADs meeting NondaN August 27 specifically for the discussion of posit~on 

authorizations. The meeting will be from 9am-lOam in the South 205 conference room. 

I am also working to schedule 30 minute meetings with Karen, Tammy, and each SAD later that day or the next, Tuesday. Look for those meeting to 

pop up on your calendar fairly soon. 

Best, 

Yulia 

Bobbi Owen 

Senior Associate Dean ioz Undergraduate Education, and 

Hichael R. HcVaugh Distinguished Professo~ of Dramatic A~t 

University of North Carolina at Chapel Hill 
CB# 3504, 3011 Steele Building 
214 East Ca~’eron Avenue 
Chapel Hill, HC 27599-3504 
Phone: 919 843-7773 
FAX: 919 843-4775 



From: 

Sent: 

To: 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=OWEN BOB] 

8/14/2012 9:32:31 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob] 

Subject: ASPSA Advisory committee 

Location: Loudermilk 

Start: 8/16/2012 8:00:00 PM 

End: 8/16/2012 9:00:00 PM 

Show Time As: Busy 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

8/15/2012 2:48:11 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Greenway, Ryan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Rgreenwa]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn] 

Budget Meeting 

South - 205 

8/16/2012 3:30:00 PM 

8/16/2012 4:30:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Gil, Karen M; Owen, Bobbi A (owenbob@unc.edu); Hartlyn, Jonathan (hartlyn@unc.edu); Crimmins, Michael T; 

Rhodes, Terry Ellen (RHODES@email.unc.edu); Greenway, Ryan 

Attendees: Karen, Bobbi, Jonathan, Mike, Terry, Ryan 

RE: Budget news 
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<table border="0" width="95%"> 

<tr><td width:"100"><strong>From:<istrong> </td><td>Strizheus, Yulia &It;iO=UNC 

EXCHANGEiOU:EXCHANGE ADMINISTPATIVE GROUP 

(FYDIB~HF23SPDLT)/CN~RECIPIENTS/CN~~9489c2DEFB34BD48c9796AE848~6B65&gt;</td></tr> 

<tr><td width="100"><strong>Sent:<!strong> </td><td>Wednesday, August 15, 2012 10:47 

AM</td><!tr> 

<tr><td valign="top" width="100"><strong>To:<istrong> <itd><td>Gil, Karen M 

&lt;kgil@emailounc.edu&gt;</td><itr> 

<tr><td valign:"top" width:"100"><strong>Cc:</strong> <itd><td>Owen, Bobbi A 

&it;owenbob@unc.edu&gt;; Hartlyn, Jonathan &lt;hartlyn@unc.edu&gt;; Crimmins, Michael T 

&lt;crimmins@email.unc.edu&gt;; Rhodes, Terry Ellen &lt;RHODES@email.unc.edu&gt;; Tazmmy 

McHale (tammy mchale@unc.edu); Greenway, Ryan &lt;greenway@unc.edu&gt;; Clarke, Tiffany 

D &lt;tiffany_clarke@unc.edu&gt;; Goodman, Paula 

&lt;pgoodman@email.uncoedu&gt;<itd><itr> 

<tr><td valign="top" width="100"><strong>Subject:</strong> <itd><td>RE: Budget 

news<itd><itr> 



<!table> <hr color="#000000" size="2" noshade><br> 

<p><span class=rvts6>All,<ispan></p> 

<p><span class=rvts6><br><ispan></p> 

<p><span class=rvts6>I’ve scheduled this meeting for </span><span class=rvts7>tomorrow, 

Thursday, August 16 from ll:30am-12:30pm<ispan><span class=rvts6> in the 205 South 

conference room. Everyone is able to attend. I will adjust everyonebs calendars 

shortly.<ispan><ip> 

<p><span class=rvts6><br><!span></p> 

<p><span class=rvts6>Yulia</span></p> 

<p><span class:rvts6><br><ispan><!p> 

<p><span class=rvts6><br><ispan></p> 

<p><span class=rvts6> ..... Original Message ..... <ispan><br><span class:rvts6>From: Gil, 

Karen M <ispan><br><span class=rvts6>Sent: Wednesday, August 15, 2012 10:07 

A94</span><br><span class=rvts6>To: Clarke, Tiffany D; Strizheus, Yulia<ispan><br><span 

class:rvts6>Cc: Owen, Bobbi A; Hartlyn, Jonathan; Crizmnins, Michael T; Rhodes, Terry 

Ellen; Tammy McHale (tammy_mchale@unc.edu); Greenway, Ryan<ispan><br><span 

class=rvts6>Subject: RE: Budget news<ispan><!p> 

<p><span class=rvts6><br><!span></p> 

<p><span class:rvts6>Tiff or Yulia<ispan></p> 

<p><span class=rvts6>Would you please see if you can find a time that would work for 

me, Bobbi, Jonathan, Mike, and Terry to meet tomorrow morning -- after my meeting with 

the DTH reporters and at a time that will work for Mike since he’s coming in from 

vacation to do this. &nbsp;I’d like to have a preliminary discussion of the budget 

memo. &nbsp;If you can find a time for the group, that is best. &nbsp;If not, please 

schedule an individual time for me to meet with Mike and a group meeting for the rest 

of the group later Thurs or Fridayo<ispan><ip> 

<p><span class=rvts6>Ryan, if it is possible for you to attend, please do. &nbsp;It may 

be helpful for your to hear our discussion given Tazmmy is out the rest of the 

week.<ispan><ip> 

<p><span class=rvts6>Thank you.<ispan></p> 

<p><span class=rvts6>Karen <ispan><!p> 

<p><span class=rvts6><br><ispan></p> 

<p><span 

class=rvts6> < 

ispan><ip> 

<p><span class=rvts6>Karen Mo Gil, Ph.D.<!span><ip> 

<p><span class:rvts6>Dean, College of Arts and Sciences<ispan><!p> 

<p><span class=rvts6>Lee Go Pedersen Distinguished Professor of Psychology</span></p> 

<p><span class=rvts6><br><ispan></p> 

<p><span class=rvts6>CB # 3100</span><!p> 

<p><span class=rvts6>University of North Carolina at Chapel Hill Chapel Hill, NC 27599- 

3100<ispan><!p> 

<p><span class=rvts6><br><ispan><ip> 

<p><span class=rvts6>919-962-3082</span><!p> 

<p><span class=rvts6>919-962-1165</span><!p> 

<p><span class=rvts6>919-962-2408 fax<ispan><!p> 



<p><span class=rvts8>kgil@email.unc.edu</span><!p> 

<p><span 

class=rvts6> < 

ispan><ip> 

<p><span class=rvts6><br><!span><ip> 

<p><span class=rvts6> ..... Original Message ..... <!span><ip> 

<p><span class=rvts6>From: Crizmmins, Michael T<ispan><!p> 

<p><span class=rvts6>Sent: Wednesday, August 15, 2012 7:59 ~<ispan><ip> 

<p><span class=rvts6>To: Gil, Karen M<!span></p> 

<p><span class=rvts6>Subject: Re: Budget news</span><!p> 

<p><span class:rvts6><br><ispan><!p> 

<p><span class=rvts6>Karen:</span><ip> 

<p><span class=rvts6><br><ispan></p> 

<p><span class=rvts6>Yes, some GOOD news. &nbsp;I am coming in on Thursday morning for 

a meeting with a faculty candidate in the Med School (spouse of a biology candidate). 

If the initial budget meeting was Thursday morning, I could attend as well. &nbsp;No 

problem if that doesn’t work.</span></p> 

<p><span class=rvts6><br><!span></p> 

<p><span class=rvts6>Mike<!span></p> 

<p><span class:rvts6><br><ispan><!p> 

<p><span class=rvts6><br><ispan></p> 

<p><span class=rvts6><br><ispan></p> 

<p><span class=rvts6>Michael T. Crimmins<!span></p> 

<p><span class=rvts6>Senior Associate Dean for Natural Sciences University of North 

Carolina at Chapel Hill<!span><ip> 

<p><span class=rvts6><br><ispan><ip> 

<p><span class=rvts6>On Aug 14, 2012, at 2:51 PM, "Gil, Karen M" &lt;</span><span 

class=rvts8>kgil@email.unc.edu<ispan><span class=rvts6>&gt; wrote:<ispan><!p> 

<p><span class:rvts6><br><ispan><!p> 

<p><span class=rvts6>&gt; All<ispan><ip> 

<p><span class=rvts6>&gt; Good news on the budget priorities from the budget proposal. 

&nbsp;No salary instructions yet, but I have some information. &nbsp;I will ask Tiff or 

Yulia to find a time for us to get together before the end of the week. &nbsp;Tanm~y and 

Mike will be out, but we can at least think through the attached memo.<ispan><!p> 

<p><span class=rvts6>&gt; Karen<ispan><ip> 

<p><span class=rvts6>&gt; </span></p> 

<p><span class=rvts6>&gt; 

<ispan></p> 

<p><span class=rvts6>&gt; <ispan><ip> 

<p><span class=rvts6>&gt; Karen M. Gil, Ph.D.</span><ip> 

<p><span class=rvts6>&gt; Dean, College of Arts and Sciences</span><!p> 

<p><span class=rvts6>&gt; Lee G. Pedersen Distinguished Professor of 

Psychology<ispan><!p> 

<p><span class=rvts6>&gt; <ispan><ip> 

<p><span class=rvts6>&gt; CB # 3100<ispan><ip> 

<p><span class=rvts6>&gt; University of North Carolina at Chapel Hill Chapel Hill, NC 

27599-3100<ispan></p> 



<p><span class=rvts6>&gt; </span></p> 

<p><span class=rvts6>&gt; 919-962-3082<!span><ip> 

<p><span class=rvts6>&gt; 919-962-1165</span></p> 

<p><span class=rvts6>&gt; 919-962-2408 fax<ispan><ip> 

<p><span class=rvts6>&gt; <ispan><span class=rvtsS>kgil@emailounc.edu<ispan><!p> 

<p><span class=rvts6>&gt; 

<ispan><!p> 

<p><span class=rvts6>&gt; </span><ip> 

<p><span class=rvts6>&gt; </span></p> 

<p><span class=rvts6>&gt; </span></p> 

<p><span class:rvts6>&gt; ...... Original Message ..... <ispan></p> 

<p><span class=rvts6>&gt; From: </span><span class=rvtsS>scanner@uncoedu<ispan><span 

class=rvts6> <ispan><span class=rvtsS>[mailto:scanner@unc.edu]</span></p> 

<p><span class=rvts6>&gt; Sent: Tuesday, August 14r 2012 1:17 PM<!span></p> 

<p><span class=rvts6>&gt; To: Gil, Karen M<ispan><ip> 

<p><span class=rvts6>&gt; Subject: <!span><ip> 

<p><span class=rvts6>&gt; <ispan><ip> 

<p><span class=rvts6>&gt; This E-mail was sent from "RI0133" (Aficio MP 

3500) o<ispan><!p> 

<p><span class:rvts6>&gt; <!span><ip> 

<p><span class=rvts6>&gt; Scan Date: 08.14.2012 13:17:12 (-0400) Queries to: 

<ispan><span class=rvtsS>scanner@unc.edu<ispan><span class=rvts6> <ispan><ip> 

<p><span class=rvts6>&gt; &it;20120814131712078.pdf&gt;<!span><ip> 

</BODY><iHTML> 



From: 

Sent: 

To: 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=OWEN BOB] 

8/24/2012 5:49:50 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob] 

Subject: ASPSA search 

Location: 236 Bynum 

Start: 8/27/2012 8:00:00 PM 

End: 8/27/2012 8:30:00 PM 

Show Time As: Busy 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

8/29/2012 3:56:41 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Rhodes, 

Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Crimmins, Michael T [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins] 

Service Center Discussion 

South - 205 

9/7/2012 1:00:00 PM 

9/7/2012 2:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Tammy McHale; Crimmins, Michael; Hartlyn, Jonathan; Owen, Bobbi; Rhodes, Terry Ellen 



From: 

Sent: 

To: 

Subject: 

Location: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

8/31/2012 12:38:04 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; file, Vince [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Vincent Gregory file (ille)BdO]; McHale, Tammy J 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; 

Ballen, Martina K [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Martina K Ballen (mballen)] 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman]; Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke] 

ASPSA Meeting 

Loudermilk Center, 2nd floor, conference room 2203 

Start: 9/13/2012 1:30:00 PM 

End: 9/13/2012 2:30:00 PM 

Show Time As: Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A (owenbob@unc.edu); McHale, Tammy J; Ballen, Martina K; Ille, Vince 

My apologies! Please see the corrected time bek:;w: 

From: Strizheus, Yulia 
Sent: Friday, August 31, 2012 11:48 AM 
To: Owen, Bobbi A (owenbob@unc.edu); McHale, Tammy 3; Ballen, Martina K; Ille, Vince 
Cc: Clarke, Tiffany D (tiffany clarke@unc.edu); Goodman, Paula 
Subject: RE: Scheduled: bi-weekly September ASPSA meetings 

All, 

Unfortunately one of our attendees now has a scheduling conflict on September 12, so I have pushed the meeting back 

one day to: 

Thursday, September 13 

9i30~i0i30am 

Location: Loudermilk Center, 2nd floor, conference room 2203 
Backup location: South 205 conference room 

Best, 

Yulia 

RE: Scheduled: 

bi-weekly Septe... 



From: 

Sent: 

To: 

Subject: 

Strizheus, Yulia -4’O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN 19489C2DEFB34BD48C9796AE84816B65> 

Friday, August 31, 2012 11:50 AM 

Owen, Bobbi A <owenboh@unc.edu>; McHale, Tammy J <tmchale@email.unc.edu>; Ballen, MaNna K <mballen@email.unc.edu>; Ille, 

Vince <ille@emaJl.unc.edu> 

Clmke, Tiflhny D <fiflbny clarke@unc.edu>; God&nan, Paula < pgoodman@emaJl.unc.edu> 

RE: Scheduled: bi-weeldy September ASPSA meetings 

My apologies! Please see the corrected time below: 

From: Strizheus, Yulia 
Sent: Friday, August 31, 20!2:1:t:48 AM 
To-" Owen, Bobbi A (owenbob@unc.edu); McHale, Tammy .1; Ballen, MarUna K; Ille, Vince 
Cc-" Clarke, Tiffany D (tiffany_clarke@unc.edu); Goodman, Paula 
Subject-" RE: Scheduled: bi-weekly September ASPSA meetings 

All, 

Unfortunately one of our attendees now has a scheduling conflict on September 12, so I have pushed the meeting back one day to: 

Thursday, September 23 

9i3~0i30am 

Location: Loudermilk Center, 2nd floor, conference room 2203 

Backup location: South 205 conference room 

Best, 

Yulia 

From-" Strizheus, Yulia 
Sent." Friday, August 3:~, 2012 8:36 AN 
To: Owen, Bobbi A (owenbob@unc.edu)~ McHale, Tammy .1; Ballen, IVlarUna K; 1lie, Vince 
C¢: Clarke, Tiffany D (tiffany...clarke@unc.edu); Goodman, Paula 
Subject; Scheduled: bi-weekly September ASPSA meetings 

Good morning all, 

Sorry for the slow scheduling process, but i’ve finally hammered out the next two bi-weekly Athletics meetings for September. These times are as close to bi- 

weekly as I could get--and needless to say, everyone’s schedules are very full this time of year such that there are no common meeting times this coming Labor 

Day week. 

Here are the next two meeting dates, for which I will send out Outlook calendar invites: 

Wednesday, September 12 

10:30-11:30am 

Location: to be arranged somewhere in Athletics 

Backup location: South 205 conference room 

Monday, October 1 

1:30-2:30pm 

Location: South 205 conference room 

These meetings will alternate locations. Vince or Martina, what would be the best location on your side of campus for the next meeting? Do you know who I 

should contact to reserve a room? 

Best, 

Yulia 

Yulia Strizheus 

Administrative Assistant 

Of Sce of the Dean 

Coll~-_~ge of Arts and Sci~:_~nc~:_~a 

UNC--- Chapel Hill 

Campus Box 3~_00 

Chapel Hill, NC 27599-3:[b~ 

!-.1 :[9/962- :[ :1.65 

ystrizh g’a email,unc,edu 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

8/31/2012 12:38:58 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Ballen, Martina K [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Martina K Ballen 

(mballen)]; file, Vince [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Vincent Gregory llle (ille)8dO]; Clarke, Tiffany D [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke]; Goodman, 

Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman] 

ASPSA Meeting 

South - 205 

10/1/2012 5:30:00 PM 

10/1/2012 6:30:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A (owenbob@unc.edu); McHale, Tammy J; Ballen, Martina K; Ille, Vince; Clarke, Tiffany D; Goodman, 

Paula 

Good morning all, 

Sorry for the slow scheduling process, but I’ve finally hammered out the next two bi-weekly Athletics meetings for 

September. These times are as close to bi-weekly as I could get--and needless to say, everyone’s schedules are very full 

this time of year such that there are no common meeting times this coming Labor Day week. 

Here are the next two meeting dates, for which I will send out Outlook calendar invites: 

Wednesday, September 12 

10:30-11:30am 

Location: to be arranged somewhere in Athletics 

Backup location: South 205 conference room 

Monda¥i October 1 
ii30 2i30pm 

EO~i~ni SOU~h 205 ~onfe~ ~oom 

These meetings will alternate locations. Vince or Martina, what would be the best location on your side of campus for 

the next meeting? Do you know who I should contact to reserve a room? 

Best, 

Yulia 

Scheduled: 

bi-weekly Septe... 





From: 

Sent: 

To: 

Subject: 

Strizheus, Yulia -4’O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN 19489C2DEFB34BD48C9796AE84816B65> 

Friday, August 31,2012 8:36 AM 

Owen, Bobbi A <owenboh@unc.edu>; McHale, Tammy J <tmchale@email.unc.edu>; Ballen, MaNna K <mballen@email.unc.edu>; Ille, 

Vince <ille@emaJl. uuc.edu-~ 

Clmke, Tiflhny D <fiflbny clarke@unc.edu>; Good~n~n, Paula < pgoodman@emaJl.unc.edu> 

Scheduled: bi-weekly September ASPSA meetings 

Good morning all, 

Sorry for the slow scheduling process, but I’ve finally hammered out the next two bi-weeldy Athletics meetings for September. These times are as close to bi- 

weekly as I could get--and needless to say, everyone’s schedules are very full this time of year such that there are no common meeting times this coming Labor 

Day week. 

Here are the next two meeting dates, for which I will send out Outlook calendar invites: 

Wednesday, September 12 

10:30-11:30am 

Location: to be arranged somewhere in Athletics 

Backup location: South 205 conference room 

Monday, October 1 

1:30-2:30pm 

Location: South 205 conference room 

These meetings will alternate locations. Vince or Martina, what would be the best location on your side of campus for the next meeting? Do you know who I 

should contact to reserve a room? 

Best, 
gulia 

Yulia Strizheus 

Administrative Assis[ant 

Office of the Dean 

College of Arts and Sciences 

UNC-Chapel Hill 

C~mpus Box 3100 

Chapel Hill, NC 27599.-310/0 

919/952-1:165 

ystrizh @email.unc.edu 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

8/31/2012 5:51:46 PM 

Menon, Geeta [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Geeta Menon (gmenon)]; Haven, Ben [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Bhaven]; Owen, 

Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Lindemann, Erika [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Ulinde]; Demetriou, Cynthia [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Cyndem]; Siedentop, 

Nicholas J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Siedento]; Powell, Candice Sheilds Fleming [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Candicef] 

Alert Carolina Siren Test -Thursday, September 6 

CAMPUS 

9/6/2012 4:00:00 AM 

9/7/2012 4:00:00 AM 

Free 

Recurrence: 

Required 

Attendees: 

(none) 

Demetriou, Cynthia; Haven, Ben; Lindemann, Erika; Menon, Geeta; Owen, Bobbi A; Powell, Candice Sheilds Fleming; 

Siedentop, Nicholas J 

From: no £ep!y@unc.edu 

Sent: Wednesday, August 29, 2012 2:46 PM 

To: Goodman, Paula 
Subject: Alert Carolina Siren Test -Thursday, September 6 

Alert Carolina Siren Test -Thursday, September 6 

Dear Students, Faculty and Staff: 

The University will TEST the emergency sirens and text messages on Thursday, September 6th, between noon and 1 p. 

m. We test the sirens each semester to make sure the equipment works. 

During the test, anyone outside on or near campus likely will hear the sirens. (The sirens are not designed to be heard 

inside or while you are in a vehicle.) The sirens will sound an alert tone along with a brief pre-recorded voice message. 

When testing is complete, a different siren tone and voice message will signal "All clear. Resume regular activities." 

The sirens sound only for a major emergency or an immediate safety or health threat such as: 

An armed and dangerous person on or near campus; 

major chemical spill or hazard; 

tornado warning for the Chapel Hill-Carrboro area issued by the National Weather Service; or 

different emergency, as determined by the Department of Public Safety. 

The University also sends a text message to cell phone users who registered their numbers in the online campus 



directory. In an emergency, the University will post safety-related announcements on the Alert Carolina website, 

alertcarolina.unc.edu, along with updates. 

No action is required during the siren test. But we hope you have taken the time to review the poster, "What You Should 

Do For An Emergency Warning," now posted in all campus classrooms and accessible online, 

http://www.a~ert.unc.edu/externa~/c~ntent/d~cument/1395/1255639/1/A~ertC~assr~~m Poster.pdf. 

The sirens are part of the University’s Emergency Notification System and a communications strategy that uses multiple 

ways to reach students, faculty and staff, as well as visitors, local residents, parents and the public. To support that 

system, we launched Emergency Notification Protocols that inform the campus community using three types of 

notifications - Emergency Warning (sirens), Timely Warning and Informational Message. 

In a real emergency, we strongly encourage students and employees to use the American Red Cross Safe and Well List to 

let their parents and families know they are okay in the while keeping cell phone lines open for emergency calls. The 

Safe and Well list is especially helpful in communicating with family members who are outside the emergency area. 

You may also now access a mobile-friendly version of the Alert Carolina website to access alertcarolina.unc.edu during 

an emergency. Refer to 

http://m.alertcarolina.unc.edu/go/doc/1395/1319331/?sp=mobile. 



From: 

Sent: 

To: 

Lindemann, Erika [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=REClPIENTS/CN=U LIN DE] 

9/6/2012 6:56:05 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Owenbob] 

Subject: ENGL 100 

Location: 205 South 

Start: 9/11/2012 5:00:00 PM 

End: 9/11/2012 6:00:00 PM 

Show Time As: Busy 

Bobbi, l’m writing to confirm that Harold Woodard and Brad Bethel will be joining you, me, Jane, and Brad Hammer to 

discuss ENGL 100 issues on Tuesday, September 11, at 1:00 pm in your office. It’ll be snug, but the conference room is 
unavailable (Tammy’s Brown Bag Lunch). 

Best, 

Erika 



From: 

Sent: 

To: 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=OWEN BOB] 

9/9/2012 7:31:46 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob] 

Subject: ASPSA at 1:30 

Location: Lowdermilk 

Start: 9/14/2012 5:00:00 PM 

End: 9/14/2012 7:00:00 PM 

Show Time As: Busy 



From: 

Sent: 

To: 

CC: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

9/11/2012 2:44:48 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Parker, Mary Lide [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Mary Lide Parker 

(pmary)]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Gil, Karen M 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; 

Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins] 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke]; Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman] 

Distinguished Professors Reception 

Hyde Hall, University Room 

11/13/2012 i0:00:00 PM 

11/14/2o12 
Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Gil, Karen M; Crimmins, Michael T; McHale, Tammy J; Hartlyn, Jonathan (hartlyn@unc.edu); Rhodes, Terry Ellen; 

Owen, Bobbi A (owenbob@unc.edu); Reid, Dee (deereid@unc.edu); Parker, Mary Lide 

Distinguished 

professors recep... 



Sent: 

To: 

Subject: 

Clarke, Titthny D <tiffanyclarke@unc.edu~ 

Tuesday, September 11, 2012 10:33 AM 

St~heus, Yulia <ystrizh@emml.unc.edu> 

Dis~tingmshed professors reception 

Yulia, 

Will you please put the subject event on calendars of Karen, Mike, Tammy, JH, Terry, Bobbi (cc Paula G), Dee and Mary Lide, for 

Nov. 13th (Tuesday, I think), from 5-7pm at Hyde Hall? If Mary Lide asks, tell her I’m not sure she necessarily needs to be there but 

she did attend last year to take photos. 

Thanks, 

Tiff 
Tif fa ~ C~a~ke 

Executive Assistant 

Office of the Dean 

College of Arts and Sciences 

UNC Chapel Hill 

Carnpus Box 3100 

Chapel Hill, NC 27599-3100 

919/962 6903 

tclarke@email.unc,edu 



From: 

Sent: 

To: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

9/13/2012 12:42:28 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

Subject: 

Location: 

EPC subcommittee on Priority Registration 

Steele 3020 

Start: 10/23/2012 3:00:00 PM 

End: 10/23/2012 4:00:00 PM 

Show Time As: Busy 



From: 

Sent: 

To: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

9/13/2012 12:42:28 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

Subject: 

Location: 

EPC subcommittee on Priority Registration 

Steele 3020 

Start: 10/5/2012 2:00:00 PM 

End: 10/5/2012 3:00:00 PM 

Show Time As: Busy 



From: 

Sent: 

To: 

Subject: 

Location: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

9/14/2012 7:26:36 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

ASPSA Advisory Meeting - see note 

2nd Floor Loudermilk 

Start: 1/30/2013 1:15:00 PM 

End: 1/30/2013 2:45:00 PM 

Show Time As: Busy 

NOTE: 15 minutes before and 15 min after for travel 

From: Panter, A. T. 
Sent: Thursday, September 13, 2012 10:14 AM 
To: Abels, Kimberly Town; Janken, Kenneth R; McNeil, Genna Rae; p___a____n___t___e_r__@___u____n____c__:_e____d___u__; Parsons, Eileen R; Russell, Chloe; 
Salyer, Sherry L; Stephens, John D; Unah, Isaac 3; Broome, Lissa L; Ille, Vince; Owen, Bobbi A; Rennet, 3oy J; Woodard, 
Harold 
Cc: yarbrough@uncaa.unc.edu; Goodman, Paula; lee may@unc.edu 
Subject: ASPSA Advisory Committee 2012-2013 Dates 

Dear Committee Members, 

We’re looking forward to the upcoming year of ASPSA Advisory Meetings. Here are the dates: 

2. 
3. 
4. 

Tuesday September 25, 2012, 4pm 
Thursday December 6, 2012, 8:30am 
Wednesday January 30, 2013, 8:30am 
Thursday April 25, 2013, 4pm 

Our meetings will be held in the 2nd floor conference room in the Loudermilk Center. 

Our September 25th meeting will feature Associate Dean and Academic Advising Program Director Lee May, 
who will speak about her program’s efforts at the start of the 2012-2013 academic year. 

Please email me if you have any questions or suggestions (panter@unc.edu). 

I look forward to seeing you soon. 

best, 

Abigail 

Dr. A. T. Panter 
Bowman and Gordon Gray Distinguished Professor 
L. L. Thurstone Psychometric Laboratory 
Department of Psychology 
CB 3270 Davie Hall 



University of North Carolina 
Chapel Hill, NC 27599-3270 
panter~unc.edu 



From: 

Sent: 

To: 

Subject: 

Location: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

9/14/2012 7:29:41 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

ASPSA Advisory Meeting - see note 

Loudermilk 2nd Floor Conference Room 

Start: 9/25/2012 7:45:00 PM 

End: 9/25/2012 9:15:00 PM 

Show Time As: Busy 

NOTE: 15 minutes before and 15 min after for travel 

From: Panter, A. T. 
Sent: Thursday, September 13, 2012 10:14 AM 
To: Abels, Kimberly Town; Janken, Kenneth R; McNeil, Genna Rae; p____a____n___t__e__r__@__u____n____c__:_e____d___u__; Parsons, Eileen R; Russell, Chloe; 
Salyer, Sherry L; Stephens, John D; Unah, Isaac 3; Broome, Lissa L; Ille, Vince; Owen, Bobbi A; Renner, 3oy J; Woodard, 
Harold 
Cc: yarbrough@uncaa.unc.edu; Goodman, Paula; lee may@unc.edu 
Subject: ASPSA Advisory Committee 2012-2013 Dates 

Dear Committee Members, 

We’re looking forward to the upcoming year of ASPSA Advisory Meetings. Here are the dates: 

2. 
3. 
4. 

Tuesday September 25, 2012, 4pm 
Thursday December 6, 2012, 8:30am 
Wednesday January 30, 2013, 8:30am 
Thursday April 25, 2013, 4pm 

Our meetings will be held in the 2nd floor conference room in the Loudermilk Center. 

Our September 25th meeting will feature Associate Dean and Academic Advising Program Director Lee May, 
who will speak about her program’s efforts at the start of the 2012-2013 academic year. 

Please email me if you have any questions or suggestions (panter@unc.edu). 

I look forward to seeing you soon. 

best, 

Abigail 

Dr. A. T. Panter 
Bowman and Gordon Gray Distinguished Professor 
L. L. Thurstone Psychometric Laboratory 
Department of Psychology 
CB 3270 Davie Hall 



University of North Carolina 
Chapel Hill, NC 27599-3270 
panter~unc.edu 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Pittman, Jan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=JH PITTMA] 

9/19/2012 8:55:07 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Clarke, Tiffany D [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke]; Moye, 

Kevin Durand [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kmoye]; Wilshire, Collette [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=ColIette Wilshire (wilshire)]; Beattie, Kristen R 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kristen R 

Beattie (krbeatti)elO]; Wilkinson, Teresa T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tsmith7]; Flowers, Sabrina Dawn [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Flowersd]; Cline, Alexis L [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alexis Lynn Cline 

(alcline)24a]; May, James W Jr [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jmay]; Lincoln, Christian [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Clincoln]; Gil, Karen M [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Lang, Andrew 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Alang]; 

Spurt, Kim Weaver [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Spurrk]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Farrell, Janet C. [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jcfarrel]; Williams, 

Lachonya [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Lachonya Williams (Idwillia)]; Parker, Mary Lide [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Mary Lide Parker 

(pmary)]; Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489c2defb34bd48c9796ae84816b65]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Taylor, Geraldine [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Gtaylor]; Kennedy, Shannon [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Skennedy]; Greenway, Ryan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Rgreenwa]; Yurco, 

Laura Nicole [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Laura Nicole Yurco (Ibermel)]; Goodman, Paula [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman]; 

Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Goldston, Linda R [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Lgoldsto]; Payne, Ed [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Edpayne]; Reid, Dee 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; 

Williams, Becky [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=RbwilI] 

CAS Dean’s Office Holiday Luncheon 

Alumni Room, Carolina Inn 

12/12/2012 5:00:00 PM 
12/12/2012 7:00:00 PM 
Busy 



Recurrence: (none) 

Required 

Attendees: 

Crimmins, Michael T; Gil, Karen M; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A; Reid, Dee; Rhodes, Terry 

Ellen; Beattie, Kristen R; Clarke, Tiffany D; Cline, Alexis Lynn; Farrell, Janet C.; Flowers, Sabrina Dawn; Goldston, Linda 

R; Goodman, Paula; Greenway, Ryan; Lang, Andrew; Lincoln, Christian; Moye, Kevin Durand; Parker, Mary Lide; 
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Report of the Special Subcommittee of the Faculty Executive Committee 
July 26, 2012 

Executive Summary and Overview 

In this Report, the special subcommittee appointed by the Factflty Executive Committee 
(FEC) on May 14, 2012, sets forth its history, procedures, findings of fact, and 
recommendations. Unless stated otherwise, the Report obviously consists of the impressions, 
opinions, and judgments of the subcommittee. The first four parts of our Report describe the 
subcommittee’s work and the previous reports on academic misconduct prompting the 
subcommittee’s appointment. Part I describes the subcommittee’s charge. Part II summarizes 
the subcommittee’s procedures, including the names of 31 University officials whom it 
interviewed. Part Ili summarizes the findings of official reports ~omd recommendations made 
about the academic misconduct prompting the subcommittee’s appointment. Part IV sets forth 
the subcommittee’s findings, particularly the issues that it determined have not been addressed or 
left unclear by earlier reports. We have fotmd (1) no fault with or e.~rors in any of the official 
reports we reviewed; (2) an absence of systematic or regular communication between the athletic 
department and the University Faculty as a whole; (3) no set or clear criteria for appointing or re- 
appointing department chairs; (4) uncertainty over clustering in certain courses or majors 
(inq.luding the patterns of majors or courses taken by student-athletes); (5) uncertainty over the 
extent and quality of the interaction between the different sets of people formally authorized to 
give academic advice to students (including student-athletes); (6) a risk that the current ratio of 
students to advisors on campus will be uneven and may undermine progress toward graduation 
for many students; (7) a significant risk that, because of the special demands placed on them, 
students who are competing in Division I sports will face substantial impediments to being frilly 
integrated into the life of the University; and (8) a likelihood that, with so many different 
committees investigating the academic misconduct that is the subject of this report, there wil! be 
no authoritative, definitive resolution of the problem across the campus. Part V sets forth the 
subcommittee’s recommendations. These include (1) requiring all students to have their 
schedules signed offby advisors in Steele Building; (2) establishing more regular, systematic 
communication between advisors and counselors; (3) establishing and publicizing criteria for 
appointing or re-appointing department chairs; (4) identi~ing best practices at peer institutions 
for ensuring that students generally and athletes in particular are fully integrated into the life of 
the University; and (5) the Chancellor appointing an entity consisting of distinguished 
individuals from outside the University that will provide an independent, comprehensive analysis 
of the complicated relationship between athletics and academics at UNC, and propose 
recommendations ~br its management. We believe that these recommendations will help the 

¯ University to assure no repetition of the circumstances that prompted the appointment of this 
subcommittee. We also remain confident that the University administration is committed to 
addressing the issues arisi~ag from its goals of ensuring excellence in 28 Division I athletic 
programs and its academic mission. 

I. Subcommittee Charge 
Following release of the Report on Independent Studies in the College directed by Senior 

Associate Dean. for Undergraduate Education Bobbi Owen, and the Report on the African and 
Afro-American Studies Department by Senior Associate Deans Jonathan Hartlyn and Bill 
Andrews, a number of faculty communicated their concerns to the FEC that these reports did not 



fully explore all relevant issues. The FEC contemplated how to respond to concerns that more 
investigation might be necessary. Chair of the Faculty Council Jan Boxill then communicated 
the following to the FEC: 

"A~er significant discussion about what action the FEC might take, and with the Chancellor’s 
encouragement, we have formed a subcommittee to look further into these matters. Consisting 
of Professors Steven Bachenheimer (Microbiology and Immunology), Michael Gerhardt (Law 
School), and Laurie Maftly-Kipp (Religious Studies), the subcommittee will be charged with 
three primary tasks. FEC will then consider additional steps. 

The subcommittee will: 
1. Review all reports relevant to this situation, including the review of courses in African 

and Afro-American Studies, the report on Independent Studies in the College, and the 
20! 1 review of the Academic Support Program for Student Athletes (ASPSA), and meet 
with the authors of those reports to discuss their processes and findings. Review other 
relevant materials and summarize and characterize the work that has already been done, 
including new procedures or policies already put in place. 

2. Based upon this review and taking into account questions you and others have raised, 
identify questions or gaps in knowledge that remain regarding events, systeras, practices, 
or structures that might have allowed or facilitated the troubling breaches of academic 
integrity. The committee should focus in particular on those matters that have not been 
sufficiently addressed by procedures and policies already put into place. 

3. Create a plan for next steps. The subcommittee will consider what is necessary and 
feasible to investigate further in order to respond to the unanswered questions; and will 
make recommendations for other actions that need to be taken to reassure faculty and our 
commtmity that we fully understand the problem, and that appropriate safeguards are 
already or will be put in place to ensure the integrity of our academic offering to students 
and our academic standards going forward." 

II. Subcommittee Procedure 
Between May 21 and June 26, 2012, the special sub-committee met with thirty-one 

individuals fi’om across the university, including the authors of the reports, the Chancellor, the 
dean of the college of arts and sciences, the dean of the summer school, the director of athletics, 
the head football coach, a variety of faculty, and advisors in both the Loudermilk Center and 
Steele Building. ttere is a complete list of our interviews: 

Holden Thorp--Chancellor 
Karen Gil (Psychology)--Dean of the College of Arts and Sciences 
Bill Andrews (English and Comparative Literature, Senior Assoc. Dean-Fine Arts and 
Humanities), Jonathan Hartlyn (Political Science, Senior Associate Dean-Soc. Sciences) 
Bobbi Owen--(Dramatic Art) Senior Associate Dean for Undergraduate Education 
Harold Woodard--Assoc. Dean and Director of the Center for Student Success and Academic 
Counseling (CSSAC) 
Jan Yopp---(Journalism, Mass Communication.) Dean of theSummer School 
t~,arry Fedora--Head Football Coach, Corey Holliday Assoc. Athletic Director, Football 
Bubba Cunningham--Director of Athletics 
John Blanchard--Senior Associate Director of Athletics for Student-Athlete Services 
Robert Mercer--Director, Academic Support Program for Student Athletes (ASPSA) 



Wally Richardson-~-oAssoc. Director of ASPSA 
Jenn Townsend--Assoc. Director of ASPSA 
Brent Blanton ~-~Associate Director of ASPSA 
Amy Herman--Associate Athletic Director for Compliance 
Joy Renner--(Allied Health Sciences), incoming chair of the Faculty Committee on Atlhletics 

(FAC) 
Lissa Broome (Law, Faculty Representative to the NCAA and the ACC) and Steve Reznick 

(Psychology, Assoc. Dean for First Year Seminars)--past chairs of the FAC 
Athletics Refoma Group: 

Jay Smith (History), Perry Hall (African & Afro-American Studies), Lou Margolis (Maternal 
& Child Health), Andy Perrin (Sociology), Richard Kramer (Sociology, Acad. Advising) 

Richard Southa!l--(Exercise and Sports Science) Director of the College Sport Research 
Institute 

Kenneth Janken--African & Afro-American Studies 
Black Caucus members: 

Larry Campbell (Chemistry), Reg Hildebrand (African & Afro-American Studies), Valerie 
Ashby (Chemistry), Deborah Strohman (Exercise and Sports Science) 

Steve Farmer--Director of Undergraduate Admissions 
...... Student Body President 

III. Official Findings and Recommendations Prior to the Appointment of the 
Subcommittee 

Prior to the appointment of this subcommittee, the Hartlyn and Andrews (May 2, 20!2) 
and Owen (Apri! 10, 2012) reports identified and rectified problems that had allowed 
irregularities to occur in the College curriculum. They also made recommendations on how to 
avoid a repetition of the academic misconduct prompting the appointment of the subcommittee. 
The Academic Support Services for Student Athletes (ASPSA) report (September 1,2011) 
coincided with relocation of the ASPSA (https:iicssac.unc.edt~iathletic-counseling-program) to 
the Center for Student-Athlete Excellence (the Loudermilk Center) and also took note of the 
uncovering in 2010 of agent-related activities and instances of academic misconduct involving 
members of the football team. That report made recommendations about improving program 
evaluation, staffing and services of the ASPSAo These reports and recommendations are 
summarized below. 

A. Official Reports: 
With respect to Independent Study (IS) Courses: 

Guidelines have been developed to standardize terminology and administration across the 
college, including a standardized formal learning contract (contact time, hours, regular 
meeting schedule, review of IS by directors of tmder~ad studies); the use of separately 
numbered sections for individual faculty members (for informational purposes); limits on 
the number of IS per faculty member per term (2 each); regular courses not taught as IS 
without unusual circumstances; special topics courses do not count as IS and cannot be 
offered more than twice; better articulation of a variety of course numbers to designate 
service learning, special topics, and other courses; and the development of minimum 
guidelines across the college for IS that must still adhere to basic guidelines for all 
undergraduate courses. 

In the case of improper courses in African and Afro-American Studies: 
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There was a clear finding that only the former chair Julius Nyang’oro and Deborah 
Crowder, a former staffmember, had been involved in problems with courses in the 
department; with the appointment of a new chair, Eunice Sahle, departmental culture 
seems to have changed very much for the better, and a strong structure of governance has 
been put in place. Although the Hartlyn and Andrews Report stated that student-athletes 
had not received thvorable treatment compared to others, it should be noted that 
information has subsequently come to light that at least one of the phantom summer 
school courses put on the books by the former chair had only football players and one 
former player enrolled in it. 

With respect to the ASPSA Report: 
¯ It was recommended that the Faculty Advisory Committee to the ASPSA1 be revitalized 

and more involved with issues related to academic support, that evaluation of athletes’ 
progress be conducted in coordination with the Faculty Athletics Committee (FAC, 
_h~:iifaccoun.unc. edu/committees-2ielected- comrnittcesiathletics-comm itteei), that 
ASPSA take a stronger role in the admissions process, and that the tutoring staffbe 
augmented and separated from mentoring functions. The Faculty Advisory Committee 
has since been revitalized, one more tutor has been hired, and the ASPSA has phased out 
the hiring of undergraduate tutors (except in certain circumstances}. 

Additional measures that have been undertaken include the following: 
¯ The dean of the summer school has adopted policies and procedttres from the ()wen 

Report where appropriate, and now will remain in conversation with fl~e dean of the 
college on course policies and continue to report directly to the provost. 

¯ Each senior associate dean has reviewed teaching assignments for all faculty members in 
the Coltege over the three previous terms and the summer school. This review of 
teaching assignments will now occur regularly. 

° The Educational Policy Committee has initiated a study of university-wide policies for 
course syllabi. 
The new head football coach and director of athletics have stated their commitment to 
priorifizing educational time for student-athletes. 

° The incoming chair of FAC, Joy Renner, has been meeting with a large number of 
faculty, administrators, and students across campus and will be proposing changes to 
FAC that will strengthen its effectiveness in se~,ing as a liaison between the academic 
and athletic sides of campus. 

C. Additional Documents Reviewed by the Committee 

The advisory committee, consisting of tenure-track and fixed-term faculty, as well as some appropriate full-time 

professional staff (EPA non-faculty) members has been in place since the late 1980s. Committee members are 
appointed by tl~e Senior Associate Dean ~br Undergraduate Education to staggered terms. The current members are: 

Kim Abels, Writing Center (2011-2014); Kenneth Jankan, AFAM (2012-2015); Genna Roe McNeil, History (2011- 
2013); Abigail Panter, Psychology (2011-2014); Eileen Parsons, Education (2011-2014); Steve Reznick, 

Psycl~ology, Chair (2011-2012); Chloe Russell, Academic Advising Program (2011-2014); Sherry Salyer, EXSS 
(2011-2014); John D. Stephens, TAM, European Studies, Political Science (2011-2013); and Isaac Uriah, Political 
Science (2012~2015), Organizational support is provided by the Director of ASPSA, Robert Mercer, who is an ex 

officio (non-voting)member. The ex o.ff~cio (voting) members inctude: the Associate Dean and Director of the 
Center tbr Student Success and Academic Counseling (CSSAC), Harold Woodard; the Senior Associate Athletics 
Director for Student-Athlete Services, John Blanchard; the chair of the Faculty Athletics Conunittee, Joy Refiner; 

and the Senior Associate Dean Ibr Undergraduate Education, Bobbi Owen. 

4 



The subcommittee was provided with several documents describing athletics admissions. 
The first was prepared by the Advisory Committee on Undergraduate Admissions (December 
2005) that was chaired by Bernadette Gray-Little, then Dean of the College. It provides a 
framework for admission poilicies for student-athletes. The second outlines procedures used 
by the Subcommittee on Athletic Admissions in review!rig prospective student-athletes for 
admission ,and making recommendations to the Of£]ce of Undergraduate Admissions 
(January 2010). 

IV. Potential Gaps in Our Knowledge about Academic Misconduct on Campus, and Areas 
of Continuing Concern for the Faculty 

The subcormnittee has identified ~bur ,areas of continuing concern. We examine each of 
these in detail belo~vo 

A. Advising and Counseling 
Repeatedly, all the subcommittee members have been struck by the potential confusion of 

roles of the academic counselors in the Loudermilk Center (a group that serves student-athletes 
and reports to the College through Associate Dean Harold Woodard, but whose salaries are paid 
by the Athletics Department) and the academic advisors in Steele Building. We heard multiple 
accounts of how the two groups are or shoutd be related. From some, we ibeard that the main 
role of Loudermilk counselors is to ensure compliance with NCAA eligibility requirements and 
progress towards degrees. Others said that in practice, the relationship with student-athletes is 
much more complicated. The location of the Loudermilk Center, its convenient hours for 
athletes, and its much higher staffto student ratio make it difficult to imagine that athletes would 
feel encouraged to use Steele Building staff for their academic advising needs. Here are our 
main concerns about this system as it now functions: 

The last review of the Academic Support iProgram tbr Student Athletes (ASPSA Report) 
was headed up by Senior Associate Director John Blanchard m~d I)ean Owen. Given the 
likelihood of overlap in advising and counseling activities, we have wondered whether 
the program would benefit fi’om more active ihculty involvement, as well as periodic 
reviews undertaken independent from Athletics. 
We believe that the huge difference in staffing of advising between Steele and 
Loudermilk makes it very difficult for student-athletes to use the Steele advisers on a 
regular basis. The ratio of students to Steele Building advisors is over 500 to 1, about 
twice the national average (according to Dean Owen); thus it seems -anlikely that every 
student can meet with an advisor every semester, and in any event only first year students 
are required to have an advisor sign off on their classes, We are concerned that this 
makes it nearly impossible for student-athletes to receive the personalized attention their 
complicated schedules demand, and that all students are unlikely to receive even a 
minimal tevel of assistance. 
Our interviews indicated that some student-athletes have complained in exit interviews 
about receiving conflicting advice from Steele advisors and Loudermilk counselors. We 
heard different accounts about who could actually sign off on student £brms-~---~or indeed, 
if any oversight after the first year is even required. We also learned that a student can 
have a Loudermilk counselor register him/her for classes--but the student has to sign off 
on it. 



Robert Mercer, the director of the ASPSA, reports on advising issues to Dean Woodard 
of the College, but ihas an additional reporting line to John Blanchard in Athletics for 
issues related to resources. Both Mercer and Blanchard are paid by the Athletics 
Department. This reporting system is ambiguous, lacks clarity, and is likely not to be 
very productive. 
While there are several liaisons between Steele and Loudermilk (including Barbara 
Lucido, the Steele advisor who attends Mercer’s staff meetings), we believe that the 
structure itself lends a perception of equality to the enterprises that may not be desirable 
or work in the best academic interests of athletes. 
We received mixed reports about the usefulness and adequacy of the recently introduced 
online degree auditing and registration systems (it should be noted that these systems 
have not been fully implemented and have not yet reached their projected potential). For 
some counselors, by theh" own reports, paper forms are still the medium of choice. We 
also learned that the online registration system is cumbersome and difficult ~br students 
to navigate. There also appears to be some confusion by counselors as to whether 
summer school courses are a regular part of the worksheet ~br Steele Building advisors. 
The FAC only receives statistics on academic progress about student-athletes from the 
Athletics Depa~rtment, if at al! (sometimes the presence of media prevents this exchange); 
and they have no direct access to this information. In addition, they do not conduct exit 
interviews without a representative from Athletics being present. 

Why are these issues sun’ounding the advising system so important? Because theypoint to 
the place with the most potential to exploit structural weaknesses in the academic careers" of 
student-athletes. Currentl.y everyone in the university community works in a system of 
competing demands on these students, and therefore we should not be surprised that some 
people, often with the best of intentions, find ways to exploit the ambiguities. Here are examples 
from recent events that we believe bear this out: 

¯ Although we may never know ~br certain, it was our impression from multiple interviews 
that a department staff member managed to use the system to help players by directing 
them to enroll in courses in the African and Afro-American Studies Department that 
turned out to be aberrant or irregularly taught. We were told that athletes claimed they 
had been sent to J~lius Nyang’oro by the ASPSA. This raises ~he question of whetlher 
they could also have been sent to other departments by Loudermilk counselors. 

¯ It seems likely that someone in the African and Aft-o-American Studies Department 
called athletics counselors (who are professionally trained and hired by the College of 
Arts and Sciences) to tell them that certain courses would be available; it is less clear 
whether staff at the Loudermilk Center actually contacted departments to ask about the 
availability of classes (e.g., Nyang’oro’s Summer School class). While we do not know 
exactly what transpired, clearly there is considerable uncertainty in the relationship 
between academic departments and athletic counselors. Further, athletic counselors have 
been discouraged from contacting faculty or questioning decisions about pedagogy, i~’or 
example, in 2002 Robert Mercer and John Blanchard met with the FAC to discuss the 
teaching of IS courses, and were told that faculty members have great latitude to teach 
courses as they see fit. Counselors, then, concluded that it is not their responsibility to 
question decisions made within academic units about specific courses. In practice, 
athletic counselors are left in a difficult position with less than complete knowledge or 
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authority about the specific requirements for courses. We believe that this leaves too 
much of the bnrden for the selection of classes and knowledge abont courses on 
individual student-athletes. 

B. Departmental Supervision and Faculty Conduct 
The reports on independent Study Courses and on African and Afro-American Studies 

suggested reforms that will make it more difficult for some of the recent aberrations to be 
repeated. That said, we are under no illusions that any set of rules and regulations can 
completely prevent the exploitation of a system that depends, in large measure, on the good will 
and responsible conduct of faculty members in a wide range of disciplines, instead, we think the 
better approach is not simply to fill bureaucratic holes but to address the problems systemically, 
and to recognize that they are intrinsically and perhaps inevitably linked to the coexistence of a 
variety of academic cultures with a commitment to high-level athletics. 

Looked at broadty, then, we see the need £br closer interaction and better communication 
between faculty and other parts of campus. Faculty must better grasp the particular challenges 
faced by various types of students (not just. student-athletes, but also students with other sorts of 
circumstances that make the everyday navigation of a large university difficult), ,and they must 
be given greater say in the decisions regarding admission and advising of ~hose students once 
they have matriculated. 

C. A Campus with Two Cultures 
One might expect that the goal of the Athletics Department in m~mnting successful athletic 

teams, and that of the faculty in carrying out the educational mission of the University, can give 
rise to "Two Cultures" that work at cross-purposes. However, our interviews with AD 
Cunningham, head coach Fedora and members of the ASPSA staff revealed a wet!-articulated 
appreciation oft he demands of the cultures of athletics and academics that have to be 
internalized by our student-athletes. From faculty members, this understanding seemed less 
evident. To our dismay there is increased distrust between ASPSA staff and faculty, especially 
since the revelations of academic misconduct. We heard from severa! staff members in Athletic 
Advising that they had been cautioned not to contact l~culty to discuss course offerings for fear 
of being seen as trying to influence faculty with regard to student em’ollment and pedagogy, and 
to let all communication run only through the associate directors at the Loudermilk Center. 
Conversely, some faculty reportedly are openly disapproving of having m~y student-athletes 
enroll in their courses; many more t?aculty have little knowledge of how the Athletics Department 
is run, and have no contact with either counselors or coaches. From the student-athlete 
perspective, a highly structured schedule and more specialized support systems in the 
Loudermilk Center leave thegn with few active incentives to join in the academic life of their 
fellow students on campus. Some specific observations include: 

To the subcommittee, the conflicts and gaps created by the two cultures does not seem to 
be so acute between student-athletes in general and others on campus, but principally 
between men’s tbotball and basketball players au~d other student~. This is, in a sense, not 
a problem with athletics per se, but with particular revenue sports. Because of the size of 
the team, the football program presents the most obvious point of continuing concern: 
this is where one finds the largest gaps with other students in terms of time spent on 
academics, academic preparation, and the ability to integrate into the life of the campus. 
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The new AD and head football coach have expressed a desire to have informal faculty 
counselors. This is an important step toward ensuring that more interaction occurs 
between faculty and athletics. At this point, we do not know how their inter!ocutors wilt 
be chosen. We hope that this would include many faculty who ,are not invested in certain 
outcomes but who are willing to learn about the unique probleras of students who 
participate in Division I athletics. We are also unsure how all coaches’ continuing or 
heighte!aed commitment m the educational experiences of their athletes can be monitored.¯ 
It is critical that communication across different parts of the university be encouraged and 
the obvious barriers to such communication lessened. 

The guidelines and procedures set in place by the Office of Undergraduate Admissions 
guarantees ! 40 recurring recommendations (recruiting slots) to the Athletics Department, of 
which no more than 25 ("committee cases") may fal! below a threshold that requires review of 
their credentials and circumstances by a subcommittee of the Advisory Committee on 
Undergraduate Admissions (h_St_tp:iithccoun.unc.eduicommittees-2ia~Rgjnte~ d~.: " 
_c.o_~i~te~i~N._de__rgraduate-admissions-committee/). The number of committee cases has 
declined since the adoption of the 2005 framework for admissions. Over the past six years the 
number of committee cases has been distributed among 5 or 6 progams and fluctuated between 
14 and 21 in number, though the majority in each year invotved potential recruits by fo.otball, 
and men’s and women’s basketball. The Athletics Depamnent each year receives an additional 
20 incentive recommendations for students "who would significantly improve the average 
academic profile of our recruited athletes", and review of these applications would take the same 
form that all applicants to IYNC would receive. The 2010 Report of the Advisory Committee on 
Undergraduate Admissions lays out very clearly the procedures to be used by the Athletics 
Department in presenting recurring and incentive recommendations. 

According to Stephen Farmer, his office and the Athletics Department ihave increased 
efforts to discourage teams from presenting candidates that represent exceptionally high risks in 
terms of their ability to succeed academically at UNC. There is evidence that these efforts are 
working. In addition his office is accumulating data on the academic performance of admitted 
students so that looking forward, they will have an improved basis for assessing and managing 
risk. 

We have identified several issues based on our review of athlete admissions: 

While the number of "committee cases" is trending downward, it is unclear whether the 
caliber of students titling the other 120 or so recurring recommendation S!ots is 
improving or declining. In addition it is not clear what oversight mechanisms are in place 
that might alter the distribution of recurring slots to reward academic success among the 
various teams. 
While the overall quality of undergraduate applications to UNC has gotten much better 
we are concerned that the profile of the "committee cases" has stayed about the same. 
This leads the subcommittee to conclude that there is a widening preparation gap between 
some groups of student-athletes and other matriculated students. 
The Office of Undergraduate Admissions receives and reviews recommendations from 
the subcommittee with regard to admitting students who come under the "committee 
case" procedures. It appears that Admissions can override decisions of the subcommittee, 
though a recommendation by the subcommittee has never been overruled since Farmer 
has been director. What criteria or influences would be used in such cases? 



D. Need for Institutional Transparency Regarding Athletics 
We were struck in general by the lack of sharing of information about athletics, athletic 

advising, and the relationship between athletics and academics, to various constituencies across 
the campus, including the faculty. The investigations that have already taken place are fine as far 
as they go, but they have had different, quite circlunscribed charges and ihave been directed by 
the people with the most investment in particular areas. We also heard reports, although we were 
not informed directly, about several additional investigations within various units. Most 
recently, there appears to be another example of duplication of efforts with an investigation 
initiated by UNC System President Tom Ross and undertaken by the Board of Governors. The 
result is, on the one hand, a sense of over-investigation by those called in for continual 
questioning, and on the other hand, little sense that the faculty and administration as a whole 
have a clear grasp of the larger issues at stake. Indeed this sub-committee report may also be 
subject to such criticism. The piecemeal statements of the university in response to each new 
report ends up being imperfect, because none deals comprehensively with the larger issues, nor 
has the time been taken to confront constructively and proactively the systemic issues around 
athletics and academics. We believe two ireanediate concerns about faculty morale stem from 
this: 

These investigations have taken a major toll on morale in the Department of African and 
Afro-American Studies. Much collateral damage has been inflicted on ~hculty in that 
department who were not only entirely innocent of any wrongdoing, but also performing 
their duties with the high level of integrity we expect from oar Ii~culty. 
A Substantial number of faculty have been left feeling that they have no say in academic 
decisions taking place at the university, especially with regard to student-athletes. A 
significant number of our faculty are also concerned that revenue athletics are seriously 
compromising the academic mission of the university. They have expressed a desire for 
thefollowing: 1) more explicit monitoring of athletics by faculty; 2) no oversight by 
athletic advising on courses; 3) a study of athletes’ course selections over a longer period 
(e.g., 10 years); and 4) a broader, systematic approach to addressing iss~aes of athletes as 
students. Generally, they call for an external review of athletic advising, independent of 
the Athletic Department, as well as more forthright statements from the administration 
about the compromises made to host Division I athletics at UNC. 

V. Subcommittee Recommendations 
We take as our guideline for making recommendations two documents: first, the mission 

statement of the university; and second, the list of principles compiled by the Athletics Reform 
Group, which we take to be a sound statement of principles. 

Mission Statement 
Our mission statement provides that, 

The University of North Carolina at Chapel Hilt, the nation ~ first public university, serves" 
North Carolina, the United States, and the world through teaching, research, and pubtic 
service. We embrace an unwavering commitment to e,vcellenee as one of the worM’s great 
research universities. 

Our mission is to serve as a center for research, scholarship, and creativity and to teach a 
diverse communiO/ of undergraduate, graduate, and professionat students to become the next 
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generation of leaders. Through the efJbrts of our exceptional faculty and stq[f and with 

generous support from North Carolina "s citizens, we invest our knowledge and resources to 
enhance access to learning and to foster the success and prosperity of each rising 
generation. We also extend knowledge-based services and other resources of the University 
to the citizens of North Carolina and their institutions to enhance the quality of life for all 
people in the State. 

With lux, libertas--light and liberty--as its founding principles, the University has charted a 
bold course of leading change to improve society and to help solve the world ~" greatest 
problems. 

We believe that in considering any act!on taken with respect to the admission of student-athletes, 
their advising, and ensuring that they have the meaningful opportunity to progress toward 
graduation at this University, this Mission Statement should always be kept in mind and never 
compromised. 

A~letics Ref_o_rm Group Statement of Principles: 
Institutional Openness. The University should cor~vnt openly the many conflicts created by 
its commitment to winning in the athletic arena. The University must commit itself to honest, 
open, regular conversation about the divergent imperatives, and competing values, that drive 
athletic and academic success. All data needed to understand the athletics department, and 
to address the issues rai.~’ed by its operations, should be readily available. 

Educational Re,~ponsibility. The University should commit itself to providing a rigorous and 
meaningful education to every student. Atl students shouM be integrated fully into the IiJb of 
the campus, and they should be welt prepared for life after college. All students--those 

who participate in sports and those who do not--should be permitted and encouraged to take 
full advantage of the rich menu of educational opportunities available at UNC. 

Mission Consistency. Athletics must be integrated into the common enterprise of the 
University. Faculty committees and administration must be empowered to oversee athletics 

and ensure that it supports and remains in alignment with the University’s core missions. 
times of hardghip, the University must consistently work to preserve these core missions, 
even ifsuch preservation comes at the expense of athletic success. 

With these principles in mind, we recommend the following: 

A. Advising and Counseling 

E’~ery student should have ma academic advisor in Steele Building sign offon courses 
every semester. V~hile we understand from Associate Dean Owen and others that this 
suggestion might be unrealistic, we believe that a full, candid discussion about the risks 
arising from the present student to advisor ratio would be extremely beneficial for our 
faculty, the administration, and our students. 
The director of the Academic Support Program for Student Athletes should only be 
reporting to the associate dean and director of academic services in the College of Arts 
and Sciences. 

There should be clearer lines of accountability for academic advisors and counselors. 
Academic advising should be done in Steele mad okayed by Loudermiik counselors, not 
the other way around. These are both important units but they do not have identical 
functions at this University. 
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We encourage greater resources be put into both athletic counselors and academic 
advisors. 
There should be regular auditing of student registrations/transcripts. There must be, for 
example, regulm" monitoring of the clustering of student-athletes into particular majors 
and courses as well as any anomalies in data. There are many valid reasons why students 
might cluster in courses or majors, but academic deans need to ensure that there are 
legitimate reasons for any patterns found. We are not sure that Tar Heel Tracker 
presently provides an adequate system for auditing students’ general progress towards 
meeting the requirements for graduation. 

Departmental Supervision and Faculty Conduct 
There should be regular oversight of department chairs’ teaching activities (including 
summer school), as well as auditing of all teaching loads across CCO, summer school, 
and the regular academic year. Deans should share data on clustering of any kind and be 
in touch regularly. 

¯ ¯ There is an obvious need to reframe the problem of Nyang’oro’s misconduct as an 
administrative problem--not an issue of the entire department. The University needs to 
vocally offer full and consistent support to that department. 
There should be a widely publicized set of criteria for evaluating the performance of 
department chairs. This is an area where it would be useful to see what best practices can 
be adopted here. 

¯ To improve communication and increase transparency, we propose regular publication of 
status reports to the faculty detailing progress on implementation of all recommendations. 

C. A Campus Mth Two Cultures 
¯ The ASPSA’s FAC members need independent access to course enrollment and grade 

stats on student-athletes; currently the committee .is more advisory, but perhaps we need 
to change the charge to make it more of a watchdog. We have been encouraged to learn 
that incoming FAC chair Joy Renner is seeking changes in the organization of the 
committee to better reflect its role in oversight of student-athletes and in its advisory 
capacity to the Chancellor. For example, while the FAC does an exit survey, someone 
from the Athletics Department is always present, diminishing the value of these surveys. 
The Committee’s charge is voluminous and unrealistically all encompassing with regard 
to the campus intercollegiate athletics program. We encourage the committee to better 
target its efforts, to issues related to the academic experience of student-athletes. 

¯ We propose that a partnership between the Department of Athletics and the College be 
established to look for ways of integrating athletes into campus life "beyond the game." 

° A closer partnership between faculty and officials within the Athletic Department would 
facilitate opportunities to talk privately and not in the press. One salutary outcome would 
be an increased focus on what is going right with student-athletes and not just what is 
going wrong, 

° We also encourage the academic advising program in the College to better publicize the 
fact that certain programs seated in the Loudermitk Center, e.g. supplemental instruction, 
are available for all undergraduate students, and that these programs be enumerated on 
the ASPSA Web page. 



We encourage the FAC to form a partnership with AD Curmingham to seek some 
transparent assurance that all team coaches are adhering to the idea of promoting the 
educational aspirations of student-athletes. 
We encourage the Office of Undergraduate Admissions to develop clear guidelines and 
rationales for reversing decisions of the subcommittee with regard to admission of 
students considered under the "committee case" procedures. 

D. Need for Institutional Transparency Regarding Athletics 
We believe that the cumulative effect of the proliferation of committees with limited charges 

to examine discrete areas of institutional governance has been more confusing than clarifying, 
and that their conclusions and recommendations will be viewed at best as not comprehensive and 
at worst self-serving. Further, the repeated revelations in area newspapers of information not 
previously or clearly reported in the University’s official statements and reports on academic 
fraud involving athletes on campus undermine the University’s assurances of the 
comprehensiveness of these reports. We believe that the best and most credible approach is for 
the Chancellor to commission an outside entity or commission to examine the state of academics 
and athletics at Carolina. We recommend the appointment of an independent panel, composed of 
individuals outside the university with experience in higher education administration that will be 
charged with the task of looking broadly at athletics and academics, it is our hope that such a 
panel of distinguished experts will both highlight what we are doing right and identify areas of 
deficiencies in organization and procedure, point to best practices that can be brought to bear on 
these deficiencies, encourage buy-in by all parts of the University community in solutions, and 
create a path forward towards implementation. 

We believe tt~e following questions could usefully be addressed by an outside commission: 

Is it possible to mount competitive temns that meet most of our educational expectations 
for student-athletes? Being in a NCAA Division I school entails certain kinds of 
compromises to successfully meld academics and athletics. This does not make us 
tmique as an institution; every school faces this. The tremendous majority of Division I 
athletes never go pro, so how do we approach our responsibilities to care about them both 
as students and members of society following their collegiate athletic careers. 
What is the goal of admitting student-athletes to UNC? Is it to ensuxe they have a 50% 
chance to graduate? To make sure that no one fails? Precise goals have not been 
clarified. What would it mean during the recruiting and admission phases to do this 
right? 
Is it reasonable to expect that student-athletes not cluster in courses and majors? Why or 
why not? Is clustering an inherently a bad thing? If not, in what cases is it suspect? 
How can we encourage student-athletes to look broadly at options for majors? How can 
coaches, academic counselors, academic advisors and the faculty participate in this goal? 
Why is there a separate center for snpport of athletes? We are aware that other schools 
do not follow this scheme. What are the risks of continuing this scheme? Does it 
structurally segregate athletes even further? Is it inherently confusing to have advisors, 
academic counselors, and learning specialists in various locations, reporting to different 
people? Despite the construction of an impressive center for academic suppo~ for 
student-athletes, are resources housed in the Loudermilk Center trader staffed and under 
funded? 
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How can we affirmatively integrate student-athletes into the broader undergraduate 
academic culture? What would it take to provide national leadership on this issue? What 
can the faculty actuatty do to achieve this goal, and ihow can.they be better equipped to 
aid in the education ofali students? 
NCAA roles have real unintended consequences in the choice of a major, and in steering 
student-athletes to a narrower range of electives than their non-student athlete peers. 
What will be required in order to have honest conversations abom these tradeoffs and 
how they affect the academic culture of the university? 

Conclusion 
The purpose of this Report is not to find fault with, or criticize, any of the officials who 

have investigated the academic misconduct that has troubled this campus for more than a 
year. Instead, we wish to focus attention on several issues that we believe still confront the 
University pertaining to the complicated relationship between our commitment to excellence in 
28 Division I athletic programs and our standing as one of the nation’s premier academic 
institutions. No doubt, grappling with these issues will not be easy. But, we believe tlhat tlhe 
University should at the very least give more careful consideration to best practices at peer 
institutions addressing similar issues and, based on that analysis, devise significant steps to fulfill 
the University’s commitments in athletics and to protect its academic mission. 

Respectfully submitted, 
Steven Bachenheimer (Microbiology and Immunology) 
Michae! Gerhardt (Law) 
Laurie F, Maffly-Kipp (Religious Studies) 



From: 

Sent: 

To: 

CC: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

10/4/2012 12:32:28 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; file, Vince 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Vincent 

Gregory file (ille)8dO]; Ballen, Martina K [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Martina K Ballen (mballen)] 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman] 

ASPSA Meeting 

Loudermilk 2203 

10/25/2012 2:30:00 PM 

10/25/2012 3:30:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

McHale, Tammy J; Owen, Bobbi A (owenbob@unc.edu); Clarke, Tiffany D (tiffany_darke@unc.edu); file, Vince~ 

Ballen, Martina K 

2012 ASPSA 

Meeting Schedule 



From: 

Sent: 

To: 

Subject: 

Strizheus, Ynlia -4’O IJNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN 19489C2DEFB34BD48C9796AE84816B65> 

Thursday, October 11,2012 8:36 AM 

Ille, Vince <ille@email.unc.edu>; BaJlen, Martina K <mballen@email.unc.edu>; Owen, Bobbi A *a~wenbo~unc.edu>; McHale, Tammy J 

<tmchale@email.unc.edu> 

Clmke, Tiflhny D <tiflb~y clarke@unc.edu>; Good~n~, Paula < pgoodman@emoJl.unc.edu> 

2012 ASPSA Meeting Schedule 

Martina, Vince, Bobbi, and Tammy, 

Below is the schedule for all remaining ASPSA meetings in 2012: 

Thursday, October 25 

10:30-11:30am 

Loudermilk 2203 

Tuesday, November 6 

9-10am 

South 205 

Tuesday, November 20 

9-10am 

Athletics--hopefully Loudermilk 2203 

Monday, December 3 

11am-12pm 

South 205 

Monday, December 17 

11am-12pm 

Athletics--hopefully Loudermilk 2203 

I’ll send Outlook calendar invites shortly. Martina, would you be able to secure a meeting location again at Loudermilk for the November 20 and December 17 

meetings? 

Cheers, 

Yulia 

From: Strizheus, Yulia 
Sent; Monday, October 08, 2012 9:24-AN 
To: Ille, Vince; Ballen, Ma~tina K; Owen, Bobbi A (owenbobCc~unc.edu); McHale, Tammy J 
~:¢: Clarke, Tiffany D (.t_Lff__a___n_~___c_!_a___r__k_e_~Ln___c_~_e_d_~0; Goodman, Paula 
Subject; next ASPSA meeting with Bobbi 

All, 

I’ve scheduled the next ASPSA meeting for Thursday, October 25 from 10:30-1~.:30am. This meeting lags a week behind the expected hi-weekly meeting schedule, 

unfortunately, but I hope to resume the bi-weekly schedule at the start of November. 

Martina, would you be able to secure the conference room 2203 in Loudermilk again? 

Best, 

Yulia 

Yuiia St~izheus 

Administrative Assistant 

Office of the Dean 

Coll~-’_~ge o[ Arts and Sci~-’_~n c~-’_~s 

UNC--- Chapel Hill 

Campus Box 3[[00 

Chapel Hill, NC 27599-3:[t,~ 

9 I9/962- :[ :1.65 

ys[rizh@emaiLunc.edu 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

10/11/2012 12:39:34 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; file, Vince [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Vincent Gregory file (ille)SdO]; Ballen, Martina K 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Martina K 

Ballen (mballen)]; Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman]; Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

ASPSA Meeting 

South 205 

12/3/2012 4:00:00 PM 

12/3/2012 5:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

McHale, Tammy J; Owen, Bobbi A (owenbob@unc.edu); file, Vince; Ballen, Martina K; Clarke, Tiffany D 

(tiffany_clarke@unc.edu); Goodman, Paula 

2012 ASPSA 

Meeting Schedule 



From: 

Sent: 

To: 

Subject: 

Strizheus, Ynlia -4’O IJNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN 19489C2DEFB34BD48C9796AE84816B65> 

Thursday, October 11,2012 8:36 AM 

Ille, Vince <ille@email.unc.edu>; BaJlen, Martina K <mballen@email.unc.edu>; Owen, Bobbi A *a~wenbo~unc.edu>; McHale, Tammy J 

<tmchale@email.unc.edu> 

Clmke, Tiflhny D <tiflb~y clarke@unc.edu>; Good~n~, Paula < pgoodman@emoJl.unc.edu> 

2012 ASPSA Meeting Schedule 

Martina, Vince, Bobbi, and Tammy, 

Below is the schedule for all remaining ASPSA meetings in 2012: 

Thursday, October 25 

10:30-11:30am 

Loudermilk 2203 

Tuesday, November 6 

9-10am 

South 205 

Tuesday, November 20 

9-10am 

Athletics--hopefully Loudermilk 2203 

Monday, December 3 

11am-12pm 

South 205 

Monday, December 17 

11am-12pm 

Athletics--hopefully Loudermilk 2203 

I’ll send Outlook calendar invites shortly. Martina, would you be able to secure a meeting location again at Loudermilk for the November 20 and December 17 

meetings? 

Cheers, 

Yulia 

From: Strizheus, Yulia 
Sent; Monday, October 08, 2012 9:24-AN 
To: Ille, Vince; Ballen, Ma~tina K; Owen, Bobbi A (owenbobCc~unc.edu); McHale, Tammy J 
~:¢: Clarke, Tiffany D (.t_Lff__a___n_~___c_!_a___r__k_e_~Ln___c_~_e_d_~0; Goodman, Paula 
Subject; next ASPSA meeting with Bobbi 

All, 

I’ve scheduled the next ASPSA meeting for Thursday, October 25 from 10:30-1~.:30am. This meeting lags a week behind the expected hi-weekly meeting schedule, 

unfortunately, but I hope to resume the bi-weekly schedule at the start of November. 

Martina, would you be able to secure the conference room 2203 in Loudermilk again? 

Best, 

Yulia 

Yuiia St~izheus 

Administrative Assistant 

Office of the Dean 

Coll~-’_~ge o[ Arts and Sci~-’_~n c~-’_~s 

UNC--- Chapel Hill 

Campus Box 3[[00 

Chapel Hill, NC 27599-3:[t,~ 

9 I9/962- :[ :1.65 

ys[rizh@emaiLunc.edu 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

10/11/2012 12:39:54 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Ballen, 

Martina K [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Martina K Ballen (mballen)]; Goodman, Paula [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman]; file, 

Vince [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Vincent Gregory file (ille)SdO] 

ASPSA Meeting 

Loudermilk 2203 

12/17/2012 4:00:00 PM 

12/17/2012 5:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

McHale, Tammy J; Owen, Bobbi A (owenbob@unc.edu); file, Vince; Ballen, Martina K; Clarke, Tiffany D 

(tiffany_clarke@unc.edu); Goodman, Paula 

2012 ASPSA 

Meeting Schedule 



From: 

Sent: 

To: 

Subject: 

Strizheus, Ynlia -4’O IJNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN 19489C2DEFB34BD48C9796AE84816B65> 

Thursday, October 11,2012 8:36 AM 

Ille, Vince <ille@email.unc.edu>; BaJlen, Martina K <mballen@email.unc.edu>; Owen, Bobbi A *a~wenbo~unc.edu>; McHale, Tammy J 

<tmchale@email.unc.edu> 

Clmke, Tiflhny D <tiflb~y clarke@unc.edu>; Good~n~, Paula < pgoodman@emoJl.unc.edu> 

2012 ASPSA Meeting Schedule 

Martina, Vince, Bobbi, and Tammy, 

Below is the schedule for all remaining ASPSA meetings in 2012: 

Thursday, October 25 

10:30-11:30am 

Loudermilk 2203 

Tuesday, November 6 

9-10am 

South 205 

Tuesday, November 20 

9-10am 

Athletics--hopefully Loudermilk 2203 

Monday, December 3 

11am-12pm 

South 205 

Monday, December 17 

11am-12pm 

Athletics--hopefully Loudermilk 2203 

I’ll send Outlook calendar invites shortly. Martina, would you be able to secure a meeting location again at Loudermilk for the November 20 and December 17 

meetings? 

Cheers, 

Yulia 

From: Strizheus, Yulia 
Sent; Monday, October 08, 2012 9:24-AN 
To: Ille, Vince; Ballen, Ma~tina K; Owen, Bobbi A (owenbobCc~unc.edu); McHale, Tammy J 
~:¢: Clarke, Tiffany D (.t_Lff__a___n_~___c_!_a___r__k_e_~Ln___c_~_e_d_~0; Goodman, Paula 
Subject; next ASPSA meeting with Bobbi 

All, 

I’ve scheduled the next ASPSA meeting for Thursday, October 25 from 10:30-1~.:30am. This meeting lags a week behind the expected hi-weekly meeting schedule, 

unfortunately, but I hope to resume the bi-weekly schedule at the start of November. 

Martina, would you be able to secure the conference room 2203 in Loudermilk again? 

Best, 

Yulia 

Yuiia St~izheus 

Administrative Assistant 

Office of the Dean 

Coll~-’_~ge o[ Arts and Sci~-’_~n c~-’_~s 

UNC--- Chapel Hill 

Campus Box 3[[00 

Chapel Hill, NC 27599-3:[t,~ 

9 I9/962- :[ :1.65 

ys[rizh@emaiLunc.edu 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

10/23/2012 4:44:01 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Rhodes, 

Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Hartlyn, Jonathan I/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn] 

SADs Meeting 

205 South Bulding 

11/1/2012 2:00:00 PM 

11/1/2012 3:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A (owenbob@unc.edu); Crimmins, Michael T; Hartlyn, Jonathan (hartlyn@unc.edu); McHale, Tammy J; 

Rhodes, Terry Ellen 



From: 

Sent: 

To: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

10/29/2012 5:45:31 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

Subject: 

Location: 

Subcommittee on Priority Registration 

205 South 

Start: 11/27/2012 3:30:00 PM 

End: 11/27/2012 5:00:00 PM 

Show Time As: Busy 



From: 

Sent: 

To: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

11/7/2012 4:27:02 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

Subject: Eileen Parsons for Lunch 

Location: Steele 3011 

Start: 12/7/2012 5:15:00 PM 

End: 12/7/2012 7:15:00 PM 

Show Time As: Busy 

African American status UNC 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

11/12/2012 1:20:07 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke]; Ballen, Martina K [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Martina K Ballen 

(mballen)]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; llle, Vince [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Vincent Gregory file (ille)SdO]; Goodman, Paula 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman] 

ASPSA Meeting 

South - 205 

11/26/2012 10:00:00 PM 

11/26/2012 11:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

file, Vince; Ballen, Martina K; McHale, Tammy J; Owen, Bobbi A (owenbob@unc.edu); Goodman, Paula; Clarke, 

Tiffany D (tiffany_clarke@unc.edu) 

RE: Please 

respond: ASPSA_. 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Conrad, Larry D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=LDCON RAD] 

12/10/2012 8:15:05 PM 

Conrad, Larry D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Ldconrad]; Malone, Brenda Richardson [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Bmalone]; Carney, 

Bruce William [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Bruce]; Thurman, Stephanie J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Sthurman]; Socola, Donna Marie [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Donna Marie Socola 

(socola)Ofe]; Gray, Karol Kain [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Karol Kain Gray (kkgray)a15]; Eubanks, Trevaughn B [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tbrown3]; Kielt, 

Chris [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Christopher L. Kielt (kielt)e52]; Bland, Jerri [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jlbland]; Blanchard, 

Bob [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Rrblanch]; Boudler, Laurie [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Laurie Jean Boudler (boudler)3f9]; Bradley, Vicki 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Vbradley]; 

Brody, Matt [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Mbrody]; Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Pgoodman]; Hepp, Don [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Dhepp]; Howell, 

Diane F. [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=DfhowelI]; Jones, Don Edward Jr [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Donje]; Kiser, Jena Marie [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jbroach]; Kozel, 

Mark R [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Mark R Kozel (mkozel)]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Pinkney, 

Dwayne L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Dpinkney]; Seitz, Kevin R [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Krseitz]; Sipe, Karen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=E95cdSO442f24ebc9cfce3d7053fb7a5] 

ERP Executive Steering Committee Meeting 

105 South 

12/12/2012 1:00:00 PM 

12/12/2012 2:30:00 PM 

Out of Office 

Recurrence: 

Required 

Attendees: 

Monthly 

the second Wednesday of every 1 month from 8:30 AM to 9:30 AM 

Malone, Brenda Richardson; Carney, Bruce William; Thurman, Stephanie J; Socola, Donna Marie; Gray, Karol Kain; 

Eubanks, Trevaughn B; Kielt, Chris; Bland, Jerri; Blanchard, Bob; Boudler, Laurie; Bradley, Vicki; Brody, Matt; 

Goodman, Paula; Hepp, Don; Howell, Diane F.; Jones, Don Edward Jr; Kiser, Jena Marie; Kozel, Mark R; Owen, Bobbi 

A; Pinkney, Dwayne L; Seitz, Kevin R; Sipe, Karen 



All -The ERP Steering Committee originally scheduled for this afternoon is being rescheduled to Wednesday, 12/12, 

from 8:00 a.m. to 9:30 a.m. Please note that this meeting will be held in 105South. 

Thanks. 

D i. a n e H o w e 1 _~_. 
Executive Assistant 

Off:i. ee of the V:i. ce Chaneel.ie::,-.: o:f£ InJR)rmatic~n 
and Ch:i.e:~ InformatJ_.on O:N~:i.cer 
University o£ North Carolina, Chapel Hill 
211 Mannir~g Drive~ C3hapel Hill, NC 27599 

CB : 3420 
Tel: 919. 962. 1490 
Fax: 919. 445 ~ 45~5 

mailto:diane howell@unc.edu 

T e e]’~:Il.o.], ogy Serviees 



From: 

Sent: 

To: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

1/7/2013 3:58:52 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

Subject: ASPSA - Carolina Inn 

Start: 1/14/2013 i:30:00 PM 

End: 1/14/2013 4:00:00 PM 

Show Time As: Busy 



From: 

Sent: 

To: 

Subject: 

Location: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

1/24/2013 5:59:50 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS ICN=Owenbob] 

2U’s Semester Online 

105 South Building 

Start: 2/7/2013 8:30:00 PM 

End: 2/7/2013 9:30:00 PM 

Show Time As: Busy 

Recurrence: (none) 

Required 

Attendees: 

Owen, Bobbi A (owenbob@unc.edu 

Participants include: Bruce Carney, Ron Strauss, Jim Dean, Karen Gil, Tammy McHale, Susan Cares and possibly Bobbi 

Owen if she’s available. 



From: 

Sent: 

To: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

1/29/2013 8:50:27 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

Subject: 

Location: 

ASPSA Director reporting 

I04D South Bldg, 

Start: 2/6/2013 1:30:00 PM 

End: 2/6/2013 2:30:00 PM 

Show Time As: Busy 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

2/6/2013 2:45:55 PM 

Siedentop, Nicholas J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Siedento]; Powell, Candice Shields Fleming [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Candicef]; Menon, 

Geeta [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Geeta Menon (gmenon)]; Demetriou, Cynthia [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Cyndem]; Haven, 

Ben [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Bhaven]; Lindemann, Erika [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Ulinde]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

INFORMATIONAL MESSAGE FROM ALERT CAROLINA: Alert Carolina Siren Test -Tuesday, February 12 

2/12/2013 5:00:00 PM 

2/12/2013 6:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Demetriou, Cynthia; Haven, Ben; Lindemann, Erika; Menon, Geeta; Owen, Bobbi A; Powell, Candice Shields Fleming; 

Siedentop, Nicholas J 

From: Alert Carolina <no reply@unc.edu> 
Sent: Tuesday, February 05, 2013 2:45 PM 

To: Goodman, Paula 
Subject: INFORMATIONAL MESSAGE FROM ALERT CAROLINA: Alert Carolina Siren Test -Tuesday, 

February 12 

INFORMATIONAL MESSAGE FROM ALERT CAROLINA: Alert Carolina Siren Test -Tuesday, February 12 

Dear Students, Faculty and Staff: 

The University will TEST the emergency sirens and text messages on Tuesday, February 12th, between noon and 1 p. m. 
We test the sirens each semester to make sure the equipment works. 

During the test, anyone outside on or near campus likely will hear the sirens. (The sirens are not designed to be heard 

inside or while you are in a vehicle.) The sirens will sound an alert tone along with a brief pre-recorded voice message. 

When testing is complete, a different siren tone and voice message will signal "All clear. Resume regular activities." 

The sirens sound only for a major emergency or an immediate safety or health threat such as: 

An armed and dangerous person on or near campus; 

A major chemical spill or hazard; 

A tornado warning for the Chapel Hill-Carrboro area issued by the National Weather Service; 

A different emergency, as determined by the Department of Public Safety. 



The University also sends a text message to cell phone users who registered their numbers in the online campus 

directory. In an emergency, the University will post safety-related announcements on the Alert Carolina website, 

alertcarolina.unc.edu, along with updates. 

No action is required during the siren test. But we hope you have taken the time to review the poster, "What You Should 

Do For An Emergency Warning," posted in all campus classrooms and accessible online, 

http://www.a~ert.unc~edu/externa~/c~ntent/d~cument/1395/1255639/1/A~ertC~assr~~mP~ster.pdf . 

The sirens are part of the University’s Emergency Notification System and a communications strategy that uses multiple 

ways to reach students, faculty and staff, as well as visitors, local residents, parents and the public. To support that 

system, we launched Emergency Notification Protocols that inform the campus community using three types of 

notifications - Emergency Warning (sirens), Timely Warning and Informational Message. 

In a real emergency, we strongly encourage students and employees to use the American Red Cross Safe and Well List to 

let their parents and families know they are okay in the while keeping cell phone lines open for emergency calls. The 

Safe and Well list is especially helpful in communicating with family members who are outside the emergency area. 

You may also now access a mobile-friendly version of the Alert Carolina website during an emergency at 

http://m.alertcarolina.unc.edu/ 

About Informational Messages: The University sends an Informational Message to inform the campus community about 

a situation that is not an emergency, but is expected to be of significant interest to the campus. An Informational 

Message is one of three tiers of communication under the University’s revised emergency communications plan. 

Emergency Warning refers to a siren activation for a significant emergency. And a Timely Warning is issued if there is a 

continuing danger AND notification will not compromise law enforcement efforts. Sponsored by the UNC Department of 

Public Safety 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=TMCHALE] 

2/6/2013 4:47:14 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman] 

Bobbi and Tammy 

Bobbi’s office 

2/6/2013 8:00:00 PM 

2/6/2013 8:30:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A 



From: 

Sent: 

To: 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=OWEN BOB] 

2/6/2013 6:25:22 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob] 

Subject: Holden Thorp 

Location: His office 

Start: 2/7/2013 5:30:00 PM 

End: 2/7/2013 6:00:00 PM 

Show Time As: Busy 

ASPSA director 



From: 

Sent: 

To: 

CC: 

Subject: 

Location: 

Clarke, Tiffany D [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=TCLARKE] 

2/15/2013 7:42:38 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Crimmins, Michael T [/O=UNC EXCHANGE/OU--EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Kennedy, Shannon [/O=UNC EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Skennedy]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU--EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU--EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN--Tmchale] 

Eitas, Carly [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Ckristia] 

Meet w/Dir of Capital Gifts finalist 

South 105 (Chancellor’s conference room) 

Start: 2/18/2013 3:00:00 PM 

End: 2/18/2013 3:45:00 PM 

Show Time As: Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Hartlyn, Jonathan; McHale, Tammy J; Crimmins, Michael T; Rhodes, Terry Ellen; Owen, Bobbi A; Kennedy, Shannon 

2013021514364_. 2013021514351._ 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=TMCHALE] 

2/18/2013 4:02:25 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

Bobbi and Tammy 

TM’s office 

2/18/2013 7:30:00 PM 

2/18/2013 8:00:00 PM 

Busy 

Recurrence: (none) 

Required 

Attendees: 

Bobbi Owen (owenbob@unc.edu) 



From: 

Sent: 

To: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

2/18/2013 8:40:46 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

Subject: ASPSA 

Location: Loudermilk 

Start: 2/25/2013 7:30:00 PM 

End: 2/25/2013 8:30:00 PM 

Show Time As: Busy 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Pittman, Jan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=JH PITTMA] 

2/20/2023 9:59:08 PM 

Pittman, Jan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jhpittma]; Crimmins, Michael T; Gil, Karen M; Hartlyn, Jonathan; McHale, 

Tammy J; Owen, Bobbi A; Reid, Dee; Rhodes, Terry Ellen; Beattie, Kristen R; Clarke, Tiffany D; Cline, Alexis Lynn; 

Farrell, Janet C,; Flowers, Sabrina Dawn; Goldston, Linda R; Goodman, Paula; Greenway, Ryan; Hubbard, Allison 

Karpy; Lincoln, Christian; Middleton, Geri L; Moye, Kevin Durand; Payne, Ed; Schwarz, Anne C; Smith, Teresa T; Spurr, 

Kim Weaver; Strizheus, Yulia; Taylor, Geraldine; Wilfong-Rogers, Iris; Williams, Lachonya; Wilshire, Collette; Yurco, 

Laura Nicole; Lawrence, Beth 

Service Appreciation Awards 

South - 205 

4/10/2013 I:00:00 PM 
4/10/2013 2:00:00 PM 
Busy 

Required 

Attendees: 

Crimmins, Michael T; Gil, Karen M; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A; Reid, Dee; Rhodes, Terry 

Ellen; Beattie, Kristen R; Clarke, Tiffany D; Cline, Alexis Lynn; Farrell, Janet C.; Flowers, Sabrina Dawn; Goldston, Linda 

R; Goodman, Paula; Greenway, Ryan; Hubbard, Allison Karpy; Lincoln, Christian; Middleton, Geri L; Moye, Kevin 

Durand; Payne, Ed; Schwarz, Anne C; Smith, Teresa T; Spurr, Kim Weaver; Strizheus, Yulia; Taylor, Geraldine; 

Wilfong-Rosers, Iris; Williams, Lachonya; Wilshire, Collette; Yurco, Laura Nicole; Lawrence, Beth 

This event is to acknowledge the service of several of our staff. Pastries and coffee will be served. 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Cline, Alexis L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=ALEXIS LYN N CLIN E (ALCLIN E)24A] 

2/21/2013 1:39:54 PM 

Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Hartlyn, Jonathan I/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Owen, 

Bobbi A I/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

SADs Meeting 

South - 205 

5/9/2013 8:00:00 PM 

5/9/2013 9:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A; McHale, Tammy J; Rhodes, Terry Ellen; Hartlyn, Jonathan; Crimmins, Michael T 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Importance: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

2/22/2013 2:17:31 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

Parent Council- Spring 2013- Saturday 

Carolina Inn 

3/1/2013 9:30:00 PM 

3/1/2013 i0:00:00 PM 

Busy 

High 

~,, 
~’&4;.......... 

Parents Council 

Spring 2013 Mee... 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

3/28/2013 1:27:16 PM 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489c2defb34bd48c9796ae84816b65]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Gil, Karen 

M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kgil]; 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Sahle, Eunice N [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Eunice N Sahle (eunice)]; Andrews, William L 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews]; Yopp, Jan Johnson [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jyopp]; Cline, Alexis L [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alexis Lynn Cline 

(alcline)24a] 

Bobbi Owen Lunch Meeting 

South - 205 

4/1/2013 3:00:00 PM 

4/1/2013 5:00:00 PM 

Busy 

Required 

Attendees: 

Hartlyn, Jonathan (hartlyn@unc.edu); Gil, Karen M; Owen, Bobbi A (owenbob@unc.edu); Sahle, Eunice N; Andrews, 

William L; Yopp, Jan Johnson; Cline, Alexis L 

RE: Schedule 



From: 

Sent: 

To: 

Cc: 

Subject: 

Strizheus, Yulia </O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLr)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65> 

Thursday, March 28, 2013 9:25 AM 

Owen, Bobbi A <owenbob@unc.edu>; Gil, Karen M <kgil@email.unc.edu>; Sahle, Eunice N <eunice@email.unc.edu>; Andrews, William L 
<wandrews@unc.edu>; Yopp, Jan Johnson <jan_yopp@unc.edu> 

Hartlyn, Jonathan <hartlyn@unc.edu> 

RE: Schedule 

Everyone has confirmed their availability for a lunch meeting on Monday, April 1st at 11am. Jonathan has suggested setting aside two hours for this discussion just in 

case. I’ve reserved the 205 South conference room, and will send an Outlook invite shortly. 

Please let me know which of the following Panera boxed lunches you prefer: 

1. Bacon Turkey Bravo 

Smoked turkey, Applewood-smoked bacon, smoked Gouda, lettuce, tomatoes & our signature dressing, on our Tomato Basil. 

2. Chicken Ceasar 

All-natural pepper-mustard chicken with our Caesar dressing, Asiago-Parmesan cheese, tomatoes, lettuce, red onions on our Three Cheese bread. 

3. Napa Almond Chicken Salad 

Made with all-natural, antibiotic-free chicken, diced celery, seedless grapes, almonds & our special dressing, on our Sesame Semolina. Served with lettuce & 

tomato. 

4. Italian Combo 

Oven-roasted beef, smoked turkey breast, ham, salami, Swiss, peperoncini, lettuce, tomatoes, onions & our special sauce, on Ciabatta. 

5. Asiago Roast Beef 

Oven-roasted beef, smoked cheddar, lettuce, tomatoes, onions & our horseradish spread, on Asiago Cheese demi. 

Best, 

Yulia 

..... Original Message ..... 

From: Hartlyn, Jonathan 

Sent: Wednesday, March 27, 2013 5:47 PM 

To: Owen, Bobbi A; Gil, Karen M; Sable, Eunice N; Andrews, William L; Yopp, Jan Johnson 

Cc: Strizheus, Yulia 

Subject: RE: Schedule 

Yulia, Please arrange a time for Eunice, Bill (if available) and I to meet with Bobbi sometime Monday am. I propose Monday 11am; 2nd choice 9am or 9:30am (I have 

an appointment 10 to lO:30am). 

Jan, please advise regarding your preference -- together or alone. 

Thanks, Jonathan 

Jonathan Hartlyn 

The University of North Carolina at Chapel Hill Senior Associate Dean for Social Sciences and 

Global Programs, College of Arts and Sciences Kenneth J. Reckford Professor of Political Science 

205 South Building, CB 3100 

Chapel Hill NC 27599-3100 USA 

Emaih hartlyn@unc.edu 

Office: 919 962-1165 Fax: 919 962-2408 

..... Original Message ..... 

From: Bobbi Owen [mailto:owenbob@unc.edu] 

Sent: Wednesday, March 27, 2013 5:40 PM 

To: Hartlyn, Jonathan; Gil, Karen M; Sahle, Eunice N; Andrews, William L; Yopp, Jan Johnson 

Cc: Owen, Bobbi A 

Subject: Schedule 



From: 

Sent: 

To: 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=OWEN BOB] 

4/4/2013 12:08:16 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob] 

Subject: ASPSA meeting 

Location: Loudermilk 

Start: 5/8/2013 3:30:00 PM 

End: 5/8/2013 5:00:00 PM 

Show Time As: Busy 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/9/2013 9:06:20 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Reid, Dee [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid] 

Arts and Sciences Foundation Board Meeting 

TBD 

11/8/2013 6:00:00 PM 

11/9/2013 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Hartlyn, Jonathan (hartlyn@unc.edu); Rhodes, Terry Ellen; Guskiewicz, Kevin M; Reid, Dee (deereid@unc.edu); 

Owen, Bobbi A (owenbob@unc.edu); McHale, Tammy J 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/9/2013 9:06:57 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Guskiewicz, 

Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; McHale, Tammy J I/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Rhodes, 

Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)] 

Arts and Sciences Foundation Board Meeting 

TBD 

11/9/2013 i:00:00 PM 

11/9/2013 7:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Reid, Dee (deereid@unc.edu); Rhodes, Terry Ellen; Hartlyn, Jonathan (hartlyn@unc.edu); Guskiewicz, Kevin M; 

McHale, Tammy J; Owen, Bobbi A (owenbob@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/9/2013 9:07:48 PM 

Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Reid, Dee 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; 

Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Owen, Bobbi A 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

Arts and Sciences Foundation Board Meeting 

TBD 

4/24/2014 5:00:00 PM 

4/24/2014 11:30:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Hartlyn, Jonathan (hartlyn@unc.edu); Rhodes, Terry Ellen; Reid, Dee (deereid@unc.edu); McHale, Tammy J; 

Guskiewicz, Kevin M; Owen, Bobbi A (owenbob@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/9/2013 9:08:24 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Rhodes, 

Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Reid, Dee I/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; 

Gusldewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)] 

Arts and Sciences Foundation Board Meeting 

TBD 

4/25/2014 12:00:00 PM 

4/25/2014 6:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; Reid, Dee (deereid@unc.edu); Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); 

McHale, Tammy J; Owen, Bobbi A (owenbob@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/11/2013 12:16:17 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, 

Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Cline, Alexis L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=AIexis Lynn Cline (alcline)24a] 

CHAIRS’ RETREAT 

University Room, Hyde Hall 

10/9/2013 12:00:00 PM 

10/9/2013 9:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

McHale, Tammy J; Rhodes, Terry Ellen; Owen, Bobbi A; Hartlyn, Jonathan; Reid, Dee; Guskiewicz, Kevin M; Cline, 

Alexis L (Alexis_Cline@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/16/2013 12:46:43 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kgil]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Guskiewicz, 

Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; McHale, Tammy J I/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Reid, Dee 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; 

Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Cline, Alexis L [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alexis Lynn Cline 

(alcline)24a]; Lang, Andrew I/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alang]; Kennedy, Shannon [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Skennedy] 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489c2defb34bd48c9796ae84816b65] 

New Faculty Orientation - begins at 9:30 a.m. 

Hyde Hall, University Room 

8/19/2013 i:00:00 PM 

8/19/2013 6:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A; Hartlyn, Jonathan; Guskiewicz, Kevin M; McHale, Tammy J; Reid, Dee; Rhodes, Terry Ellen; Cline, 

Alexis L; Lang, Andrew; Kennedy, Shannon 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/16/2013 12:57:36 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; 

Kennedy, Shannon [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Skennedy]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; 

Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Cline, Alexis L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alexis Lynn Cline (alcline)24a]; Lang, Andrew [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alang] 

Breakfast beings at 9:00 a.m. SADS summer retreat 

Hyde Hall, Fellows Room 

7/31/2013 12:00:00 PM 

7/31/2013 9:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Hartlyn, Jonathan; Owen, Bobbi A; Kennedy, Shannon; Reid, Dee; McHale, Tammy J; Guskiewicz, Kevin M; Rhodes, 

Terry Ellen; Cline, Alexis L; Lang, Andrew 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 12:39:57 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Kennedy, Shannon [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Skennedy]; Guskiewicz, Kevin M [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz 

(gus)]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Lang, Andrew [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alang]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Rhodes, 

Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Hartlyn, Jonathan I/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn] 

SADs meeting 

205 South 

7/1/2013 7:00:00 PM 

7/1/2013 9:00:00 PM 

Tentative 

Recurrence: 

Required 

Attendees: 

(none) 

Reid, Dee (deereid@unc.edu); Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); 

McHale, Tammy J; Owen, Bobbi A (owenbob@unc.edu); Lang, Andrew; Kennedy, Shannon 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 12:45:46 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Kennedy, Shannon 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Skennedy]; 

Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Lang, Andrew I/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alang]; Hartlyn, 

Jonathan I/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Reid, Dee I/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid] 

SADs meeting 

205 South 

7/15/2013 7:00:00 PM 

7/15/2013 9:00:00 PM 

Tentative 

Recurrence: 

Required 

Attendees: 

(none) 

Reid, Dee (deereid@unc.edu); Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); 

McHale, Tammy J; Owen, Bobbi A (owenbob@unc.edu); Kennedy, Shannon; Lang, Andrew 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 12:46:21 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Hartlyn, Jonathan I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Guskiewicz, Kevin M [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz 

(gus)]; Kennedy, Shannon [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Skennedy]; Lang, Andrew [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alang] 

SADs meeting 

205 South 

7/22/2013 7:00:00 PM 

7/22/2013 9:00:00 PM 

Tentative 

Recurrence: 

Required 

Attendees: 

(none) 

Reid, Dee (deereid@unc.edu); Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); 

McHale, Tammy J; Owen, Bobbi A (owenbob@unc.edu); Kennedy, Shannon; Lang, Andrew 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 12:47:01 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE 

GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Guskiewicz, Kevin 

M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M 

Guskiewicz (gus)]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; 

Kennedy, Shannon [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Skennedy]; Lang, Andrew [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alang] 

SADS meeting 

205 South 

7/29/2013 5:30:00 PM 

7/29/2013 7:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Reid, Dee; Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A; Kennedy, 

Shannon; Lang, Andrew 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 12:47:33 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Kennedy, Shannon [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Skennedy]; 

Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Lang, Andrew I/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alang]; Rhodes, 

Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Reid, Dee [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn] 

SADs meeting 

205 South 

8/5/2023 7:00:00 PM 

8/5/2013 9:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Reid, Dee (deereid@unc.edu); Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); 

McHale, Tammy J; Owen, Bobbi A (owenbob@unc.edu); Kennedy, Shannon; Lang, Andrew 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 12:48:08 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Kennedy, Shannon [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Skennedy]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Lang, Andrew [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=AIang]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE 

GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; 

Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)] 

SADs meeting 

205 South 

8/12/2013 7:00:00 PM 

8/12/2013 9:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Reid, Dee (deereid@unc.edu); Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); 

McHale, Tammy J; Owen, Bobbi A (owenbob@unc.edu); Kennedy, Shannon; Lang, Andrew 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 12:49:32 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Kennedy, Shannon [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Skennedy]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Lang, Andrew [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alang]; Guskiewicz, 

Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (~us)]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn] 

SADs retreat 

205 South 

8/19/2013 7:00:00 PM 

8/19/2013 9:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Reid, Dee (deereid@unc.edu); Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); 

McHale, Tammy J; Owen, Bobbi A (owenbob@unc.edu); Kennedy, Shannon; Lan~, Andrew 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 12:50:47 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Hartlyn, Jonathan 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; 

Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Reid, Dee I/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; McHale, 

Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

Classes begin 

8/20/2013 4:00:00 AM 

8/21/2013 4:00:00 AM 

Free 

Recurrence: 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; Owen, Bobbi A (owenbob@unc.edu); Hartlyn, Jonathan (hartlyn@unc.edu); Guskiewicz, Kevin 

M; McHale, Tammy J; Reid, Dee (deereid@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:05:55 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; McHale, Tammy J 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; 

Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Hartlyn, Jonathan I/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Reid, Dee 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid] 

New Student Convocation 

8/18/2013 4:00:00 AM 

8/19/2013 4:00:00 AM 

Free 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); McHale, Tammy J; Reid, Dee 

(deereid@unc.edu); Owen, Bobbi A (owenbob@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:06:51 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Guskiewicz, Kevin 

M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M 

Guskiewicz (gus)]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Reid, Dee 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid] 

Last Day for Late Registration 

8/26/2013 4:00:00 AM 

8/27/2013 4:00:00 AM 

Free 

Required 

Attendees: 

Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); Owen, Bobbi A 

(owenbob@unc.edu); McHale, Tammy J; Reid, Dee (deereid@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:07:32 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE 

GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Guskiewicz, Kevin 

M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M 

Guskiewicz (gus)]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

University Day 

10/12/2013 4:00:00 AM 

10/13/2013 4:00:00 AM 

Free 

Required 

Attendees: 

Reid, Dee (deereid@unc.edu); Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); 

Owen, Bobbi A (owenbob@unc.edu); McHale, Tammy J 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:08:31 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Reid, Dee [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; McHale, Tammy J 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

Fall break begins 

10/16/2013 4:00:00 AM 

10/21/2013 4:00:00 AM 

Free 

Required 

Attendees: 

Rhodes, Terry Ellen; Reid, Dee (deereid@unc.edu); Hartlyn, Jonathan (hartlyn@unc.edu); Guskiewicz, Kevin M; 

McHale, Tammy J; Owen, Bobbi A (owenbob@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2023 1:08:55 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Guskiewicz, Kevin 

M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M 

Guskiewicz (gus)]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, 

Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

Classes resume 

10/21/2023 4:00:00 AM 

10/22/2023 4:00:00 AM 

Free 

Required 

Attendees: 

Rhodes, Terry Ellen; Guskiewicz, Kevin M; Reid, Dee (deereid@unc.edu); Hartlyn, Jonathan (hartlyn@unc.edu); 

Owen, Bobbi A (owenbob@unc.edu); McHale, Tammy J 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:10:23 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Guskiewicz, 

Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; McHale, Tammy J I/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

Classes resume 

12/2/2013 5:00:00 AM 

12/3/2013 5:00:00 AM 

Free 

Recurrence: 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); McHale, Tammy J; Owen, Bobbi A 

(owenbob@unc.edu); Reid, Dee (deereid@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:11:06 PM 

McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Reid, Dee I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; 

Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn] 

Classes end 

12/4/2013 5:00:00 AM 

12/5/2013 5:00:00 AM 

Free 

Recurrence: 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); McHale, Tammy J; Owen, Bobbi A 

(owenbob@unc.edu); Reid, Dee (deereid@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:13:38 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; McHale, Tammy J 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; 

Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Reid, Dee I/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Hartlyn, 

Jonathan I/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn] 

Exam day 

12/6/2013 5:00:00 AM 

12/7/2013 5:00:00 AM 

Free 

Recurrence: 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); McHale, Tammy J; Owen, Bobbi A 

(owenbob@unc.edu); Reid, Dee (deereid@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:14:09 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Rhodes, Terry Ellen 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen 

Rhodes (rhodes)]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

Exam days 

12/9/2013 5:00:00 AM 

12/11/2013 5:00:00 AM 

Free 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; Hartlyn, Jonathan (hartlyn@unc.edu); Guskiewicz, Kevin M; Owen, Bobbi A 

(owenbob@unc.edu); McHale, Tammy J; Reid, Dee (deereid@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:15:40 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; McHale, Tammy J I/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Hartlyn, 

Jonathan I/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn] 

Residence halls open 

I/5/2014 5:00:00 AM 

I/6/2014 5:00:00 AM 

Free 

Recurrence: 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; Reid, Dee (deereid@unc.edu); Owen, Bobbi A (owenbob@unc.edu); Guskiewicz, Kevin M; 

McHale, Tammy J; Hartlyn, Jonathan (hartlyn@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:18:39 PM 

@wen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Hartlyn, Jonathan 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; 

McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Reid, Dee [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid] 

University Spring Break 

3/10/2014 4:00:00 AM 

3/17/2014 4:00:00 AM 

Free 

Required 

Attendees: 

(none) 

McHale, Tammy J; Reid, Dee (deereid@unc.edu); Rhodes, Terry Ellen; Owen, Bobbi A (owenbob@unc.edu); 

Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlynOunc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:20:05 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Reid, Dee [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; 

Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; McHale, Tammy J I/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

Spring Holiday 

4/18/2014 12:00:00 PM 

4/18/2014 9:00:00 PM 

Out of Office 

Recurrence: 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; McHale, Tammy J; Owen, Bobbi A (owenbob@unc.edu); Hartlyn, Jonathan (hartlyn@unc.edu); 

Guskiewicz, Kevin M; Reid, Dee (deereid@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2023 1:20:35 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Reid, Dee [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; McHale, Tammy J 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

Classes end 

4/25/2014 4:00:00 AM 

4/26/2014 4:00:00 AM 

Free 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); Owen, Bobbi A 

(owenbob@unc.edu); McHale, Tammy J; Reid, Dee (deereid@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:21:02 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Rhodes, Terry Ellen 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen 

Rhodes (rhodes)]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Reid, Dee I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn] 

Reading Day 

4/30/2014 4:00:00 AM 

5/1/2014 4:00:00 AM 

Free 

Recurrence: 

Required 

Attendees: 

(none) 

McHale, Tammy J; Rhodes, Terry Ellen; Reid, Dee (deereid@unc.edu); Hartlyn, Jonathan (hartlyn@unc.edu); 

Guskiewicz, Kevin M; Owen, Bobbi A (owenbob@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:21:25 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Guskiewicz, Kevin M [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz 

(gus)] 

Reading Day 

5/3/20:~4 4:00:00 AM 

5/4/20~.4 4:00:00 AM 

Free 

Recurrence: 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); McHale, Tammy J; Reid, Dee 

(deereid@unc.edu); Owen, Bobbi A (owenbob@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:22:28 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Hartlyn, Jonathan 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; 

Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Reid, Dee 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid] 

Exam days 

4/28/2014 4:00:00 AM 

4/30/2014 4:00:00 AM 

Free 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); McHale, Tammy J; Owen, Bobbi A 

(owenbob@unc.edu); Reid, Dee (deereid@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:22:56 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Rhodes, Terry Ellen 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen 

Rhodes (rhodes)]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Reid, Dee [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid] 

Exam days 

5/1/2014 4:00:00 AM 

5/3/2014 4:00:00 AM 

Free 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); McHale, Tammy J; Owen, Bobbi A 

(owenbob@unc.edu); Reid, Dee (deereid@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:23:24 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Guskiewicz, Kevin M [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz 

(gus)] 

Exam Days 

5/5/2024 4:00:00 AM 

5/7/2014 4:00:00 AM 

Free 

Recurrence: 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); McHale, Tammy J; Owen, Bobbi A 

(owenbob@unc.edu); Reid, Dee (deereid@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:25:28 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Reid, Dee [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Rhodes, Terry Ellen 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen 

Rhodes (rhodes)] 

Spring Commencement 

5/11/2014 4:00:00 AM 

5/12/2014 4:00:00 AM 

Free 

Recurrence: 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; Owen, Bobbi A (owenbob@unc.edu); Guskiewicz, Kevin M; Hartlyn, Jonathan 

(hartlyn@unc.edu); McHale, Tammy J; Reid, Dee (deereid@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:26:12 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Guskiewicz, Kevin M [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz 

(gus)]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Hartlyn, Jonathan 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn] 

First Summer Session begins 

5/13/2014 4:00:00 AM 

5/14/2014 4:00:00 AM 

Free 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); McHale, Tammy J; Owen, Bobbi A 

(owenbob@unc.edu); Reid, Dee (deereid@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Start: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:27:35 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Hartlyn, Jonathan 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; 

McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Reid, Dee I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)] 

Second Summer Session classes begin 

6/19/2014 4:00:00 AM 

6/20/2014 4:00:00 AM 

Free 

Recurrence: 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; Hartlyn, Jonathan (hartlyn@unc.edu); Guskiewicz, Kevin M; McHale, Tammy J; Owen, Bobbi A 

(owenbob@unc.edu); Reid, Dee (deereid@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:28:07 PM 

Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Rhodes, 

Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Guskiewicz, Kevin M [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz 

(gus)]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

Classes end for first summer session 

6/13/2014 4:00:00 AM 

6/14/2014 4:00:00 AM 

Free 

Recurrence: 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); McHale, Tammy J; Owen, Bobbi A 

(owenbob@unc.edu); Reid, Dee (deereid@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

4/18/2013 1:28:44 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Hartlyn, Jonathan 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; 

McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Reid, Dee I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Guskiewicz, Kevin M [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz 

(gus)] 

Classes end for second summer session 

7/22/2014 4:00:00 AM 

7/23/2014 4:00:00 AM 

Free 

Recurrence: 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; Guskiewicz, Kevin M; Reid, Dee (deereid@unc.edu); Owen, Bobbi A (owenbob@unc.edu); 

Hartlyn, Jonathan (hartlyn@unc.edu); McHale, Tammy J 



From: 

Sent: 

To: 

Subject: 

Location: 

Kielt, Chris [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=CHRISTOPHER L. KIELT (KIELT)E52] 

4/19/2013 2:03:10 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

Bobbi Owen/Chris Kielt re: EACC 

3011 Steele (Bobbi’s office) 

Start: 5/7/2013 12:30:00 PM 

End: 5/7/2013 1:30:00 PM 

Show Time As: Busy 

Recurrence: (none) 

Required 

Attendees: 

owenbob@unc.edu 

Diane Howell 

F, x e c ut ire A s s i s t a n t 

Office of the Vice Chancellor of Inform.ation 

and C.hief Information Officer 

UnJ.versi%y of North Ca.rolina~ Chapel Hill 

211 Manning Drive, Chapel Hill, NC 27599 

CB: 3~20 

Tel : 919. 962. 1490 

Fax: 919~ 445,4545 

mailto:diane howell@unc.edu 

T e c hn o i o g y S e r vi c e s 



From: 

Sent: 

To: 

Pittman, Jan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=JH PITTMA] 

4/23/2013 1:34:57 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Wilfong-Rogers, Iris [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wilfongr]; Strizheus, Yulia [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489c2defb34bd48c9796ae84816b65]; Diallo, Ashante N. [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Ashante N. Diallo 

(adiallo)]; Kennedy, Shannon [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Skennedy]; Wilshire, Collette S. [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=ColIette Wilshire (wilshire)]; Clarke, Tiffany D 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tclarke]; 

Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Gil, Karen M 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=K~il]; 

Spurt, Kim Weaver [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Spurrk]; Greenway, Ryan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=R~reenwa]; Goldston, Linda R [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=L~oldsto]; Lyles, Geri 

L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Gmiddlet]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Wilkinson, Teresa T [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tsmith7]; Cline, 

Alexis L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alexis Lynn Cline (alcline)24a]; Lincoln, Christian [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Clincoln]; Yurco, 

Laura Nicole [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Laura Nicole Yurco (Ibermel)]; Payne, Ed [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Edpayne]; Flowers, 

Sabrina Dawn [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Flowersd]; Beattie, Kristen R [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kristen R Beattie (krbeatti)elO]; Hubbard, Allison 

K [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=AIIison 

Karpy Hubbard (akhubbar)695]; Moye, Kevin Durand [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kmoye]; Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=P~oodman]; Williams, Lachonya [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Lachonya Williams 

(Idwillia)]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Lawrence, Beth [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=CSeeSSc722b148249a2cSbaf3e327647]; 

Crimmins, Michael T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; Lang, Andrew [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alan~]; Farrell, Janet C. [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jcfarrel]; Schwarz, 

Anne C [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Cavitt]; Clayton, Justin [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Justin Woody Clayton (jwclay)bbf]; Edwards, 

Deborah W [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Dedwards]; Ma~uire, Holly [/O=UNC EXCHANGE/OU=EXCHANGE 



Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hmaguire]; Kinsey, Nadine [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Nadine Kinsey 

(kinsey)]; Kingery, Angela S [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Akstuart]; Taylor~ Geraldine [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Gtaylor] 

Thank You Breakfast 

CHANGE LOCATION: Alumni Room, Carolina Inn 

4/24/2013 12:30:00 PM 

4/24/2013 2:00:00 PM 

Tentative 

Recurrence: (none) 

Required 

Attendees: 

Crimmins, Michael T; Gil, Karen M; Hartlyn, Jonathan; McHale, Tammy J; Owen, Bobbi A; Reid, Dee; Rhodes, Terry 

Ellen; Beattie, Kristen R; Clarke, Tiffany D; Cline, Alexis L; Diallo, Ashante N.; Farrell, Janet C.; Flowers, Sabrina Dawn; 

Goldston, Linda R; Goodman, Paula; Greenway, Ryan; Hubbard, Allison K; Kennedy, Shannon; Lang, Andrew; 

Lawrence, Beth; Lincoln, Christian; Lyles, Geri L; Moye, Kevin Durand; Payne, Ed; Schwarz, Anne C; Wilkinson, Teresa 

T; Spurr, Kim Weaver; Strizheus, Yulia; Taylor, Geraldine; Wilfong-Rogers, Iris; Williams, Lachonya; Wilshire, Collette 

S.; Yurco, Laura Nicole; Edwards, Deborah W; Kinsey, Nadine; Clayton, Justin; Maguire, Holly; Kingery, Angela S 

Due to circumstances beyond our control, our breakfast will now be held in the Alumni Room, Carolina Inn. This is the 

same room where we held our Holiday Luncheon in December. 

Jan 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

5/3/2013 4:01:13 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Crimmins, Michael T 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Crimmins]; 

Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Hartlyn, 

Jonathan I/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Textor, Laurie J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Laurie J Textor 

(ljtextor)6fO] 

Position Authorization Review with Tammy 

105 South Conference Room 

6/17/2013 6:00:00 PM 

6/17/2013 8:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Guskiewicz, Kevin M; Crimmins, Michael T; Rhodes, Terry Ellen; McHale, Tammy J; Hartlyn, Jonathan; Owen, Bobbi A; 

Textor, Laurie J 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

5/13/2013 6:41:42 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Guskiewicz, Kevin 

M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M 

Guskiewicz (gus)]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

Council of Chairs Meeting - Chancellor Folt will attend this meeting 

Hamilton Hall 271 

10/14/2013 4:30:00 PM 

10/14/2013 6:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan; Owen, Bobbi A; McHale, Tammy J 



From: 

Sent: 

To: 

CC: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

5/20/2013 6:54:09 PM 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489c2defb34bd48c9796ae84816b65]; Gil, Karen M; McHale, Tammy J; 

Textor, Laurie J; Owen, Bobbi A (owenbob@unc.edu) 

Goodman, Paula; Cline, Alexis L 

Karen/Tammy/Laurie/Bobbi re: position authorizations 

South - 205 (Bobbi might have to call in, depending on her vacation schedule) 

7/8/2013 5:00:00 PM 

7/8/2013 5:45:00 PM 

Tentative 

Required 

Attendees: 

Gil, Karen M; McHale, Tammy J; Textor, Laurie J; Owen, Bobbi A (owenbob@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Location: 

Farmer, Stephen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=SM FARMER] 

5/22/2013 6:51:56 PM 

May, Lee Y [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Mayl]; Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman]; Oldham, Ann B. [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Aoldham]; Brown, 

Michelle [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Michelle J.D. Brown (mbrown3)a5a]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

ASPSA and AAP 

UGA - Jackson Hall - Lobby Conference Room 

Start: 5/30/2013 I:00:00 PM 

End: 5/30/2013 1:45:00 PM 

Show Time As: Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A; Goodman, Paula; May, Lee Y; Oldham, Ann B.; Brown, Michelle 

..... Original Message ..... 

From: Bobbi Owen [mailto:owenbob@unc.edu] 

Sent: Tuesday, May 21, 2013 5:24 PM 

To: Goodman, Paula; Pyecha, Missy; Oldham, Ann B. 

Cc: Farmer, Stephen M; Brown, Michelle; May, Lee Y; Owen, Bobbi A 

Subject: Meeting request 

Missy, Paula and Ann- 

I know you are trying to get Michelle, Steve, Lee and me together and write to ask if it could be relatively soon, as in next 

week. 
It would be helpful for us to talk about how the AAP will be working 

with ASPSA. I will do all I can to be available. 

Bobbi 

Bobbi Owen 

Senior Associate Dean for Undergraduate Education, and Michael R. McVaugh Distinguished Professor of Dramatic Art 

University of North Carolina at Chapel Hill CB# 3504, 3011 Steele Building 

214 East Cameron Avenue 

Chapel Hill, NC 27599-3504 

Phone: 919 843-7773 

FAX: 919 843-4775 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

6/3/2013 7:20:40 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; McHale, Tammy J I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Owen, 

Bobbi A I/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Ashby, Valerie S [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Ashby]; Herman, Bernie [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Blherman]; Lysle, 

Donald T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Donald T Lysle (dlysle)]; Woodard, Harold [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hwoodard]; Aldrich, 

Howard E [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Howard E Aldrich (healdric)]; Taylor, Geraldine [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Gtaylor]; Sahle, 

Eunice N [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Eunice N Sable (eunice)] 

Deans’ Advisory Committee 

205 South Conference 

9/17/20:13 5:30:00 PM 

9/17/20:13 7:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

McHale, Tammy J; Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); Owen, Bobbi A 

(owenbob@unc.edu); Ashby, Valerie S; Herman, Bernie; Lysle, Donald T; Woodard, Harold; Aldrich, Howard E; 

Taylor, Geraldine; Sahle, Eunice N 

This will be the first meeting of the Deans’ Advisory Committee 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

6/10/2013 2:40:40 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Rhodes, Terry Ellen 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen 

Rhodes (rhodes)]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Owen, Bobbi A I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn] 

Board of Trustees 

9/26/2013 12:00:00 PM 

9/26/2013 4:00:00 PM 

Busy 

Required 

Attendees: 

(none) 

Guskiewicz, Kevin M; Rhodes, Terry Ellen; McHale, Tammy J; Owen, Bobbi A (owenbob@unc.edu); Hartlyn, Jonathan 

(hartlyn@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

6/10/2013 2:42:03 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Rhodes, Terry Ellen 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen 

Rhodes (rhodes)]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Owen, Bobbi A I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

Board of Trustees 

3/26/2014 5:00:00 PM 

3/26/2014 10:00:00 PM 

Busy 

Required 

Attendees: 

(none) 

Guskiewicz, Kevin M; Rhodes, Terry Ellen; Hartlyn, Jonathan (hartlyn@unc.edu); Owen, Bobbi A 

(owenbob@unc.edu); McHale, Tammy J 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

6/10/2013 2:42:28 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Rhodes, Terry Ellen 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen 

Rhodes (rhodes)]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Hartlyn, Jonathan I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

Board of Trustees 

3/27/2014 12:00:00 PM 

3/27/2014 5:00:00 PM 

Busy 

Required 

Attendees: 

(none) 

Guskiewicz, Kevin M; Rhodes, Terry Ellen; McHale, Tammy J; Hartlyn, Jonathan; Owen, Bobbi A 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

6/10/2013 2:44:51 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; McHale, Tammy J I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Guskiewicz, Kevin 

M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M 

Guskiewicz 

Board of Trustees 

5/22/2014 12:00:00 PM 

5/22/2014 8:30:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

McHale, Tammy J; Owen, Bobbi A (owenbob@unc.edu); Hartlyn, Jonathan (hartlyn@unc.edu); Rhodes, Terry Ellen; 

Guskiewicz, Kevin M 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

6/10/2013 2:49:37 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; McHale, Tammy J I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; 

Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Rhodes, 

Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)] 

Board of Trustees Meeting 

9/24/2014 12:00:00 PM 

9/24/2014 9:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

McHale, Tammy J; Owen, Bobbi A (owenbob@unc.edu); Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); 

Rhodes, Terry Ellen 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

6/10/2013 2:50:01 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; McHale, Tammy J I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; 

Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn] 

Board of Trustees Meeting 

9/25/2014 12:00:00 PM 

9/25/2014 9:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

McHale, Tammy J; Owen, Bobbi A (owenbob@unc.edu); Guskiewicz, Kevin M; Rhodes, Terry Ellen; Hartlyn, Jonathan 

(hartlyn@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=KGIL] 

6/10/2013 2:50:53 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Kgil]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Hartlyn, Jonathan 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Hartlyn]; 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Tmchale]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)] 

Board of Trustees Meeting 

7/23/2014 12:00:00 PM 

7/23/2014 8:30:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); Owen, Bobbi A (owenbob@unc.edu); McHale, Tammy J; 

Rhodes, Terry Ellen 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

6/10/2013 2:51:19 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; McHale, Tammy J I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Owen, 

Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Rhodes, Terry Ellen 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen 

Rhodes (rhodes)] 

Board of Trustees Meeting 

7/24/2014 12:00:00 PM 

7/24/2014 8:30:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

McHale, Tammy J; Hartlyn, Jonathan (hartlyn@unc.edu); Owen, Bobbi A (owenbob@unc.edu); Guskiewicz, Kevin M; 

Rhodes, Terry Ellen 



From: 

Sent: 

To: 

Subject: 

Sta rt: 

End: 

Show Time As: 

Cline, Alexis L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=ALEXIS LYN N CLIN E (ALCLIN E)24A] 

6/10/2013 2:51:33 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Owen, Bobbi A (owenbob@unc.edu); Guskiewicz, Kevin M; McHale, 

Tammy J; Hartlyn, Jonathan (hartlyn@unc.edu); Rhodes, Terry Ellen 

Board of Trustees 

5/21/2014 12:00:00 PM 

5/21/2014 8:30:00 PM 

Busy 

Recurrence: (none) 

Required 

Attendees: 

Owen, Bobbi A (owenbob@unc.edu); Guskiewicz, Kevin M; McHale, Tammy J; Hartlyn, Jonathan (hartlyn@unc.edu); 

Rhodes, Terry Ellen 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=KGIL] 

6/14/2013 2:08:57 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Kgil]; McHale, Tammy J I/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Tmchale]; Reid, Dee [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Deereid]; 

Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Hartlyn]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Owenbob] 

9:30 a.m. - 11:30 a.m. Chancellor Folt and Provost Dean "Meet the College" 

Fellows Room 

10/4/2013 1:00:00 PM 

10/4/2013 4:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

McHale, Tammy J; Reid, Dee; Guskiewicz, Kevin M; Rhodes, Terry Ellen; Hartlyn, Jonathan; Owen, Bobbi A 

schedule of 

meetings w! Cha... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Thulrnan, Stephanie J <sthurman@email.unc.edu~ 

Monday, June 17, 2013 1:27 PM 

Mitchell, Marie <mariemitchell@med.uuc.edu>; Caudill, Dana tt <dmhedge@emml.unc.edu-~; Yopp, Jan Jolmson <jma yopp@unc.edu>; 

Zombar, Detx~rah ~zombar@email.unc.edu-~; Auderson, LaChaun <lachaun anderson@kenan-flagler.unc.edu>; Summers, Bonita A 

<basumme@email.unc.edtr~; Lewi~ Faye T <flewi@ema~l.unc.edu>; Ayers, Patricia <pphillip@emaJl.unc.edu>; Pittman, Rachel 

<~jpittma@email.uuc.edu>; Grave~ Beth Thomas <graves@sog.unc.edu>; Flanagar~ Margo <tnflm~ag@emafil.unc.edu>; Lebbad, Kathy 

Hamil <kterry@e~nafil.unc.edu:>; Beale, S. Mae <maebeale@emafil.unc.edu:>; Cline, Alexis L <Alexis Cline@unc.edu>; Sylvester, Susan R. 

<ssylvesl@etnafil.unc.edu>; Eatmon, Becl~l <eatmon@em~fil.uuc.edu> 

Wilkinson, Patti D <pattiw@unc.edu> 

schedule of meetings w/Chancellor aud Provost 

Chancellor Carol Folt a~d Provost Jim Dean.docx 

Everyone, thanks so much for your help scheduling these meetings (schedule attached). Please scroll thru the list and confirm that the time I have scheduled for 

your dean/unit matches what you indicated would work. Any briefing materials associated with your visit should be delivered to the Chancellor/Provost one week 

prior to their meeting date. The format that we envision for these meetings should include interaction with faculty and students (we realize this is not applicable 

to certain units that do not have either). Beyond that, the design of the visit is up to each dean/Assoc provost aka Sarah. I appreciate your flexibility and 

responsiveness to this request. 

Stephanie Thurman 

Office of the Executive Vice Chancellor and Provost 

:104 South Building, CB# 3000 

phone: (919) 962-4511 

fax: (919) 962-1593 

sthurman @email.unc.edu 



Chancellor Carol Folt and Provost Jim Dean 

Schedule of Visits with Deans: 
Bill Roper 

Tuesday, August 20, 1:30-3:30pm 

School of Medicine 

4030 Bondurant Hall 

Jack Richman 
Thursday, August 22, 9:30-11:30am 

School of Social Work 
302 Tate-Turner-Kuralt Building 

325 Pittsboro Rd 

Jan Yopp 
Friday, August 23, 9:00-11:00am 

Summer School 

134 E. Franklin Street, Room 200 

Sarah Michalak 
Monday, August 26, 9:30-11:30am 

University Libraries 

203 Davis Library 

Jack Evans 

Tuesday, August 27, 2:30-4:30pm 

4030 Kenan-Flagler Business School 

McColl Building 

Jack Boger 

Friday, August 30, 1:30-3:30pm 

School of Law 

5101 Van Hecke-Wettach Hall 

Steve Matson 
Tuesday, September 3, 1:30-3:30pm 

Graduate School 
214 Bynum Hall 

Bill McDiarrnid 
Friday, September 20, 9:30-11:30am 

School of Education 
101 Peabody Hall 

Susan King 
Friday, September 20, 2:30-4:30pm 

School of Journalism and Mass Communication 

117 Carroll Hall 



Mike Smith 
Monday, September 23, 1:30-3:30pm 

School of Government 
2118 Knapp-Sanders Building 

Jane Weintraub 
Monday, September 30, 1:30-3:30pm 

School of Dentistry 

1617 Koury Oral Health Sciences Building 

Kristen Swanson 
Wednesday, October 2, l:00-3:00pm 

School of Nursing 

107 Carrington Hall 

Barbara Rimer 
Wednesday, October 2, 3:15-5:00pm 

Gillings School of Global Public Health 

170 Rosenau Hall 

Karen Gil 
Friday, October 4, 9:30-11:30am 

College of Arts and Sciences 

205 South Building 

Gary Marchionini 

Monday, October 7, 2:00-4:00pm 

School of Information and Library Science 

100 Manning Hall 

Bob Blouin 
Wednesday, October 9, 9:30-11:30am 

Eshelman School of Pharmacy 

100C Beard Hall 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

7/1/2013 4:16:10 PM 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489c2defb34bd48c9796ae84816b65]; Gil, Karen M [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Owen, Bobbi A 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; 

McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Textor, Laurie J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Laurie J Textor (ljtextor)6fO]; Goodman, Paula 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman]; Cline, Alexis L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=AIexis Lynn Cline (alcline)24a] 

Karen/Bobbi/Tammy/Laurie re: PosAuth 

South - 205 

7/16/2013 6:00:00 PM 

7/16/2013 7:00:00 PM 

Busy 

Required 

Attendees: 

Gil, Karen M; Owen, Bobbi A (owenbob@unc.edu); McHale, Tammy J; Textor, Laurie J; Goodman, Paula; Cline, Alexis 

L 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

7/18/2013 3:47:26 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Hartlyn, Jonathan 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; 

Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; McHale, Tammy J I/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Kennedy, 

Shannon I/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Skennedy]; Lang, Andrew [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=AIang]; Reid, Dee I/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Owen, 

Bobbi A I/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

SADS Meeting 

South - 205 

5/19/2014 5:30:00 PM 

5/19/2014 7:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Rhodes, Terry Ellen; Hartlyn, Jonathan (hartlyn@unc.edu); Guskiewicz, Kevin M; McHale, Tammy J; Kennedy, 

Shannon; Lang, Andrew; Reid, Dee (deereid@unc.edu); Owen, Bobbi A (owenbob@unc.edu) 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

7/18/2013 3:48:09 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kgil]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Reid, Dee [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Kennedy, 

Shannon [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Skennedy]; Lang, Andrew [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alang]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Rhodes, 

Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Guskiewicz, Kevin M [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz 

(gus)]; McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

SADs meeting 

South - 205 

5/12/2014 7:00:00 PM 

5/12/2014 9:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A (owenbob@unc.edu); Reid, Dee (deereid@unc.edu); Kennedy, Shannon; Lang, Andrew; Hartlyn, 

Jonathan (hartlyn@unc.edu); Rhodes, Terry Ellen; Guskiewicz, Kevin M; McHale, Tammy J 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

7/18/2013 3:51:01 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kgil]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Kennedy, Shannon [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Skennedy]; Lang, 

Andrew [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=AIang]; Reid, Dee [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE 

GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Hartlyn, Jonathan 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; 

Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

SADs meeting 

South - 205 

6/2/2014 5:30:00 PM 

6/2/2014 7:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A (owenbob@unc.edu); Kennedy, Shannon; Lang, Andrew; Reid, Dee (deereid@unc.edu); Rhodes, 

Terry Ellen; Hartlyn, Jonathan (hartlyn@unc.edu); Guskiewicz, Kevin M; McHale, Tammy J 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

7/18/2013 3:51:40 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kgil]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Reid, Dee [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Kennedy, 

Shannon [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Skennedy]; Lang, Andrew [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alang]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; McHale, Tammy J 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

SADs meeting 

South - 205 

6/9/2014 7:00:00 PM 

6/9/2014 9:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A (owenbob@unc.edu); Reid, Dee (deereid@unc.edu); Kennedy, Shannon; Lang, Andrew; Rhodes, 

Terry Ellen; Hartlyn, Jonathan (hartlyn@unc.edu); Guskiewicz, Kevin M; McHale, Tammy J 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

7/18/2013 3:52:10 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kgil]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Reid, Dee [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Deereid]; Kennedy, 

Shannon [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Skennedy]; Lang, Andrew [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alang]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; McHale, Tammy J 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

SADs meeting 

South - 205 

6/16/2014 5:30:00 PM 

6/16/2014 7:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Owen, Bobbi A (owenbob@unc.edu); Reid, Dee (deereid@unc.edu); Kennedy, Shannon; Lang, Andrew; Rhodes, 

Terry Ellen; Hartlyn, Jonathan (hartlyn@unc.edu); Guskiewicz, Kevin M; McHale, Tammy J 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

7/22/2013 7:12:02 PM 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489c2defb34bd48c9796ae84816b65]; Gil, Karen M [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Hartlyn, 

Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)]; Rhodes, Terry Ellen 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen 

Rhodes (rhodes)]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Cline, Alexis L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alexis Lynn Cline (alcline)24a] 

McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

Distinguished Professorships Reception 

Hyde Hall: University Room 

11/19/2013 9:00:00 PM 

11/19/2013 Ii:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Gil, Karen M; Hartlyn, Jonathan (hartlyn@unc.edu); Guskiewicz, Kevin M; Rhodes, Terry Ellen; Owen, Bobbi A 

(owenbob@unc.edu); Cline, Alexis L 



From: 

Sent: 

To: 

Subject: 

Location: 

Kielt, Chris [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=CHRISTOPHER L. KIELT (KIELT)E52] 

7/25/2013 1:33:05 PM 

Kielt, Chris [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Christopher L. Kielt (kielt)e52]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

Bobbi Owen/Chris Kielt re: Perporting, et. al. 

Bobbi’s office - 3011 Steele 

Start: 8/1/2013 12:15:00 PM 

End: 8/1/2013 12:45:00 PM 

Show Time As: Busy 

Required 

Attendees: 

owenbob@unc.edu 

Diane Howell 

F, x e c ut ire A s s i s t a. n t 

C)ff:i_ce of t:he V:i_ce Chanceiio:r of Information 

and C.hief Information Officer 

UnJ.vers:k-ty of North Ca:roli:rla~ Chapel Hill 

211 Hanning Drive, Chapel Hill, NC 27599 

CB: 3620 

Tel: 919. 962. 1490 

Fax: 9:]_ 9 ~ 445. 4545 

mailto:diane howell@unc.edu 

T e c h n o i o g y S e r_ v i c e s 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Recurrence: 

Required 

Attendees: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

9/4/2013 3:54:37 PM 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489c2defb34bd48c9796ae84816b65]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Owen, 

Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob] 

2:30pm--Jonathan/Bobbi phone call 

Jonathan calls Bobbi 

9/4/2013 6:30:00 PM 

9/4/2013 7:00:00 PM 

Busy 

(none) 

Hartlyn, Jonathan (hartlyn@unc.edu); Owen, Bobbi A (owenbob@unc.edu) 

RE: FW: Turkish 

instruction via Sk... 



From: 

Sent: 

To: 

Subject: 

Strizheus, Ynlia -4’O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN 19489C2DEFB34BD48C9796AE84816B65> 

Wednesday, September 4, 2013 11:54 AM 

Owen, Bobbi A <owentx~b@unc.edu:~; Hartlyn, Jonathan <hartlyn@unc.edu> 

Goodtnan, Paula <pgoodman@etnail.unc.edu> 

RE: FW: Turkish instruction via SI~ peiSakai? (Asian Studies) 

Bobbi and Jonathan, I’ve scheduled time for yon to talk at 2:15pm today. 

Bobbi--Jonathan says he’ll call you. 

Best, 

Yulia 

..... Original Message ..... 

From: Bobbi Owen [mailto:owenbob@unc.edu] 
Sent: Wednesday, September 04, 2013 10:45 AM 

To: Hartlyn, Jonathan; Strizheus, Yulia 
Subject: Re: FW: Tnrkish ins/ruction via Skype/Sakai? (Asian Studies) 

Talking would be good. 

I roll be here except from 1-2. 

I am asking Y~dia to make us a specific time by cc’ing this message. 

Bobbi 

On 9/3/2013 5:40 PM, Hartlyn, Jonathan wrote: 

> Bobbi, Fyi, I’ll call you tomonow. Thanks, Jonathan 
> 

> Jonathan Ha~lyn 

> The UniversiU of North Carolina at Chapel Hill SeNor Associate Dean 

> for Social Sciences and 

> Global Programs, College of Arts and Sciences Kenneth J. Recld’ord 

> ProtEs~r of Political Science 

> 205 South Building, CB 3100 

> Chapel ttill NC 27599-3100 USA 

> Email: ha~tlyn@unc.edu 

> ONce: 919 962-1165 Fax: 919 962-2408 
> 

> 

> 

Original Message ..... 

> From: Bardsley, Janice B 

> Sent: Tuesday, September 03, 2013 5:39 PM 

> To: Harflyn, Jonathan 
> Cc: McHale, Tammy J; Texk~r, Laurie J; Hams, Lori 

> Subject: Turkish instruction via Skype/Sakai? (Asian Studies) 

> Dear Jonathan, 
> 

> This is a question about covering TURK 203: Intermediate Turkish taught by Dr. Zufilka~ who wants to return to Turkey for one ~nonth or more due to family illness. 
> 

> There are two students in this class; both have experience with Turkish and are excellent stadents. One needs it for her Global Studies major. Dr. Zufilka:r proposes 

teaching the conrse during her absence by giving the s~adents course work, speaking ruth them by SKYPE, and keeping up with them digitally. Is this possible or do 

we need to hire a Turkish substitute instmctoc or use some other means? We have no other Tnrkish instructor on stalt~ 
> 

> Dr. Zufilka~ is also teaching two content courses. It appears we can hire a doctoral candidate to teach these. 
> 

> I’d be glad to telephone you if that’s easier. 

> Best, 
> Jan 
> 

> 

> Jan Bardsley 

> Associate Professor and Chair 

> Department of Asian Studies 

> Room 121 New Wesk tel: 919-962-1534 



UNC-Chapel Hill 

President, Southeast Cont~rence/Association of Asian Studies Co-editor 

with ][.aura Miller of Mmmers and Mischiel~ Gender, Power, ~d 
Etiquette in Japan (UC Press, 2011) 

Bobbi Owen 
Senior Associate Dean for Undergraduate Education, and Michael R. McVaugh Distinguished Professor of Dramatic Art Universi~ of North Carolina at Chapel Hill 

CB# 3504, 3011 Steele Building 
214 East Cameron Average 

Chapel Hill, NC 27599-3504 

Phone: 919 843-7773 

FAX: 919 843-4775 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

9/9/2013 2:52:58 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kgil]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale] 

Position Allocations 

Karen’s office 

9/9/2013 3:00:00 PM 

9/9/2013 3:30:00 PM 

Busy 

Recurrence: (none) 

Required 

Attendees: 

Owen, Bobbi A; McHale, Tammy J 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

9/10/2023 3:04:10 PM 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Pgoodman]; Castrejon, Leslie [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Castrejo]; Chong, Christine [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Chongcd]; 

Demetriou, Cynthia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Cyndem]; Fisher, Annice E [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Fisherae]; Haven, Ben [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Bhaven]; Huerta, 

Carmen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Chuerta]; Krome-Lukens, Anna [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Anna Krome-Lukens (annaM)]; Lindemann, Erika 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Ulinde]; 

Menon, Geeta [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Geeta Menon (gmenon)]; Morgan-Smith, Mary Margaret [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=D298aOSddlaO4bfc9f67b8366aa23clc]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Owenby, 

Jennifer [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jowenby]; Partier, A. T. [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Abigail T Panter (partier)]; Powell, Candice 

Shields Fleming [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Candicef]; Siedentop, Nicholas J [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Siedento] 

Siren Test (Alert Carolina) See below 

UNC 

9/17/2013 4:00:00 AM 

9/18/2013 4:00:00 AM 

Free 

Recurrence: 

Required 

Attendees: 

(none) 

Castrejon, Leslie; Chong, Christine; Demetriou, Cynthia; Fisher, Annice E; Haven, Ben; Huerta, Carmen; Krome- 

Lukens, Anna; Lindemann, Erika; Menon, Geeta; Morgan-Smith, Mary Margaret; Owen, Bobbi A; Owenby, Jennifer; 

Panter, A. T.; Powell, Candice Shields Fleming; Siedentop, Nicholas J 

Dear Students, Faculty and Staff: 

The University will TEST the emergency sirens and text messages on Tuesday, September 17, between noon and 1 p. m. 

We test the sirens each semester to make sure the equipment works. 

During the test, anyone outside on or near campus likely will hear the sirens. (The sirens are not designed to be heard 

inside or while you are in a vehicle.) The sirens will sound an alert tone along with a brief pre-recorded voice message. 

When testing is complete, a different siren tone and voice message will signal "All clear. Resume regular activities." 

The sirens sound only for a major emergency or an immediate safety or health threat such as: 

An armed and dangerous person on or near campus; 



A major chemical spill or hazard; 

A tornado warning for the Chapel HilI-Carrboro area issued by the National Weather Service; or 

A different emergency, as determined by the Department of Public Safety. 

The University also sends a text message to cell phone users who registered their numbers in the online campus 

directory. In an emergency, the University will post safety-related announcements on the Alert Carolina website, 

alertcarolina.unc.edu, along with updates. 

No action is required during the siren test. But we hope you have taken the time to review the poster, "What You Should 

Do For An Emergency Warning," posted in all campus classrooms and accessible online, 

http://www.a~ert.unc.edu/externa~/c~ntent/d~cument/1395/1255639/1/A~ert~~assr~~mP~ster.pdf. 

The sirens are part of the University’s Emergency Notification System and a communications strategy that uses multiple 

ways to reach students, faculty and staff, as well as visitors, local residents, parents and the public. To support that 

system, we launched Emergency Notification Protocols that inform the campus community using three types of 

notifications - Emergency Warning (sirens), Timely Warning and Informational Message. 

In a real emergency, we strongly encourage students and employees to use the American Red Cross Safe and Well List to 

let their parents and families know they are okay in the while keeping cell phone lines open for emergency calls. The 

Safe and Well list is especially helpful in communicating with family members who are outside the emergency area. 

You may also now access a mobile-friendly version of the Alert Carolina website during an emergency at 

http://m.alertcarolina.unc.edu/ 

About Informational Messages: The University sends an Informational Message to inform the campus community about 

a situation that is not an emergency, but is expected to be of significant interest to the campus. An Informational 

Message is one of three tiers of communication under the University’s revised emergency communications plan. 

Emergency Warning refers to a siren activation for a significant emergency. And a Timely Warning is issued if there is a 

continuing danger AND notification will not compromise law enforcement efforts.Sponsored by the UNC Department of 

Public Safety. 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Oldham, Ann B. [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=AOLDHAM] 

9/11/2013 12:19:45 PM 

May, Lee Y [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Mayl]; Caldwell, Andrea L; Bobbi Owen (owenbob@unc.edu); Welborn, 

Spencer 

Update student athlete advising 

3011 Steele Building 

9/17/2013 2:00:00 PM 

9/17/2013 3:00:00 PM 

Busy 

Recurrence: (none) 

Required 

Attendees: 

Caldwell, Andrea L; Bobbi Owen (owenbob@unc.edu); Welborn, Spencer 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Herman, Bernie [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=BLH ERMAN] 

9/17/2013 5:15:27 PM 

Herman, Bernie [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Blherman]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kevin M Guskiewicz (gus)]; Lysle, Donald T 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Donald T 

Lysle (dlysle)]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Taylor, Geraldine [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Gtaylor]; Woodard, Harold [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Hwoodard]; Gil, 

Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kgil]; Sahle, Eunice N [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Eunice N Sahle (eunice)]; McHale, Tammy J 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tmchale]; 

Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Hartlyn]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Ashby, Valerie S 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Ashby]; 

Aldrich, Howard E [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Howard E Aldrich (healdric)] 

Deans’ Advisory Committee 

205 South Conference 

9/17/2013 5:30:00 PM 

9/17/2013 7:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Guskiewicz, Kevin M; Lysle, Donald T; Owen, Bobbi A; Taylor, Geraldine; Woodard, Harold; Gil, Karen M; Sable, 

Eunice N; McHale, Tammy J; Hartlyn, Jonathan; Rhodes, Terry Ellen; Ashby, Valerie S; Aldrich, Howard E 

This will be the first meeting of the Deans’ Advisory Committee 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

10/11/2013 1:10:55 PM 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489c2defb34bd48c9796ae84816b65]; Guskiewicz, Kevin M [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz 

(gus)]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Cable, Jaye E [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jaye Ellen Cable (jecable)] 

Kevin, Bobbi, Jaye re: CEE and Insitute for Environment (South - 205) 

Kevin’s 205 South office 

10/14/2013 8:00:00 PM 
10/14/2013 8:30:00 PM 
Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Guskiewicz, Kevin M; Owen, Bobbi A (owenbob@unc.edu); Cable, Jaye E 

RE: conflict with 

today’s meeting 



From: 

Sent: 

To: 

Subject: 

Strizheus, Yulia -4’O IJNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN 19489C2DEFB34BD48C9796AE84816B65> 

Friday, October 11, 2013 9:10 AM 

Cable, Jaye E <jecable@email.unc.edu>; GuskJewicz, Kevin M <gus@email.unc.edu-~; Owen, Bobbi A <owenh~b@unc.edu> 

ILE: conflict with today’s meeting 

Atl, I’1f re-send the Outlook invite for 4--Spin on Monday, October :14. 

Yulia 

From: Cable, Jaye E 
Sent; Friday, October 11, 2013 9:04 AM 

To; Guskiewicz, Kevin M; Owen, Bobbi A 
Cc; Strizheus, Yulia 
Subject; RE: conflict with today’s meeting 

Kevin and Bobbi, 
I’m open from 2-3 and 4-5 on Monday. Either works, but prefer the latter timeslot if possible. 
Jaye 

Jaye E. Cable 
Chair, Curriculum for Environment and Ecology 
Professor, Department of Marine Science 
CB-3300, 4202H Murray Hall 
UNC-Chapel Hill 
Chapel Hill, NC 27599 
919-843-3468 
]ecable@email,unc,edu 

From: Guskiewicz, Kevin M 
Sent; Friday, October 11, 2013 8:23 

To; Owen, BobN A 
Co: Cable, Jaye E; Strizheus, Yulia 
Subject: RE: conflict with today’s meeting 

Bobbi, 

Thanl~s. t will w~;il: 1:.:> hear [rorn Jaye about her availability. 

Kevin 

From; BobN Owen [mailto:owenbob@unqedu] 
Sent; Friday, October 11, 2013 8:16 AM 

To; Guskiewicz, Kevin M 
Co; Cable, Jaye E; Strizheus, Yulia 
Subject; Re: conflict with today’s meeting 

Today is not possible but Monday between 2-5 is open for me. 

Bobbi 

On :10/:1:1/20:13 7:59 AM, Guskiewicz, Kevin M wrote: 

Bobbi and Jaye, 

I have a conflict at 2pro today. Do you have any flexibility in your schedule this mornin~ between 9:30-:1:1:00 or Monday afternoon between 2:30-5pm? 

I apologize for the short notice. 

Kevin 

Kevin Guskiewicz, PhD, ATC 

Kenan Distinsuished Professor, Exercise and Sport Science 

Senior Associate Dean, Natural Sciences 

University of North Carolina at Chapel Hill 

Bobbi Owen 

Senior Associate Dea[z [or UndergraduaLe Education, and 

Michael R. HcVaugh Distinguished Professor oi Dramatic Art 

University of North Carolina at Chapel Hill 

CB# 3504, 301] SLeele BuildJ[zg 

214 East Cameron Avenue 

Chapel Hill, NC 27599-3504 

Phone: 919 843-7773 

FAX: 919 843-4775 



From: 

Sent: 

To: 

Subject: 

Location: 

Pittman, Jan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=JH PITTMA] 

10/15/2013 3:31:53 PM 

Pittman, Jan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jhpittma]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Guskiewicz, Kevin M [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz 

(gus)]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)] 

Managers’ Award Luncheon - Give Remarks-Stay for Lunch 

North Grand Ballroom, Carolina Inn 

Start: 11/6/2013 5:00:00 PM 

End: 11/6/2013 7:00:00 PM 

Show Time As: Tentative 

Recurrence: 

Required 

Attendees: 

(none) 

Guskiewicz, Kevin M; Hartlyn, Jonathan; Rhodes, Terry Ellen; Owen, Bobbi A 

I have placed a hold on each of your calendars for our Managers’ Award Luncheon on Wednesday, November 6, 2013. I 

need one of you to give brief opening remarks before our luncheon begins. Tammy will follow you and announce the 

award winner. I decided this morning that depending on the award winner, maybe the SAD that oversees that unit 

could give the remarks. Terry did this last year (on a moment’s notice) and coincidently the winner was from Dramatic 

Art. 

Let me know if you would prefer me to come up with another way of doing this. 

Thanks. 

Save the Date 

2013.pdf 
Jan 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Goodman, Paula [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=PGOODMAN] 

10/21/2013 1:35:31 PM 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Dawson, Alice C [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Adawson] 

Study Abroad 

Steele 3011 

10/22/2013 3:30:00 PM 

10/22/2013 4:00:00 PM 

Busy 

Required 

Attendees: 

Dawson, Alice C 



From: 

Sent: 

To: 

Subject: 

Attach: 

SaNe, Eunice N <eunice@email.unc.edu~ 

Saturday, November 26, 2011 9:22 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Hello 

chairsmanual.doc 

see a~ached 
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INTRODU ION, 
{HYPERLINK \l "_TABLE OF CONTENTS" \o "to Table of Contents"} 

Because a Chair’s life tends to be rich in incident, we have prepared this manual as a kind of life 
raft. No matter how well your predecessor may have prepared you to step into the office, as a 
new chair you will find yourself peppered by questions from many quarters. Many questioners 
will clearly assume you should know the answers, or will take malicious pleasure in pretending to 
think that, while enjoying your uncertainty. In such cases, delay your response, and check your 
Chair’s Manual. Sometimes - rarely, of course - an experienced Chair will be surprised to find 
she or he has forgotten some bureaucratic process, or that the deans have again changed the 
rules. In those cases, too, the manual should allow you to stay afloat until rescue arrives. In 
short, the manual aims primarily to be a place to look first, and it will often refer you to 
Department, College, or University documents that inform you more fully. 

Navigating the Manual 

This manual is best viewed with the paragraph marker in Microsoft Word clicked 
"off." Move the cursor over any of the entries on the Table of Contents page. Clicking the 
mouse will take you to that section in the manual. Any"blue" text in the manual is a hyperlink to 
additional information. To help you navigate further, we have added ~4 at each section heading 
which will take you back to the Table of Contents. 

Click on a hypedink that takes you to another place in the manual. When you have finished 
reading that information, simply hold down the ALT key and press the LEFT ARROW (not the 
Backspace) on the keyboard. That will return you to the hypedink where you were reading. 

We have provided website addresses for those chairs who may prefer using the paper copy of 
the manual: 

Tenure Regulations({ HYPERLINK 
"http ://fa cu Ityperson nel. u n c.ed u/ccm/g rou ps! pu bl ic! @ h r! @facu Itypl/docu ments! 
policyiccm l_017546.pdf’ }) 

Faculty Handbook ({ HYPERLINK 
"http://www.unc.edu/faculty/faccoun/handbook~index.shtmF }) 

Faculty Code ({ HYPERLINK 
"http://www. u nc.ed u/faculty/faccou n/code/index.shtmF }) 

Business Manual ({HYPERLINK"http://financepolicy.unc.edu/index.htm"}) 

{ XE "Trustee Regulations" }{ XE "Faculty Code" }{ XE "Faculty Handbook" }The Dean’s team 
plans to improve this document continuously, and no doubt current chairs and deans will have 
improvements to suggest once you’ve had a moment to peruse this latest version. Please send 
your suggestions to Dee Reid ({ HYPERLINK "mailto:deereid@email.unc.edu" }). 

{PAGE } 



CALENDAR OF IMPORTANT DATES 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

Here is a month-by-month guide to typical activities on which Chairs and Deans must 
collaborate. Schedules do vary somewhat, but this list provides a general sense of the rhythm of 
the year. For most matters that require some action on your part, the Dean’s Office will notify 
you of what is needed, and by when. 

3ULY 
Your term as Chair begins officially on July 1St, so be sure to schedule a vacation! 

Instructions for FacuRy { HYPERLINK \1 "_SALARY_INCREASES" }. Once the 
North Carolina legislature makes a decision on salary increases for state employees, the 
Office of the President forwards written instructions for completion of the Annual Review 
Process (ARP, previously the BD-119), the form for awarding these increases to 
permanent EPA employees. Your administrative manager will have already worked out 
most of the details before these final instructions are received. Because there is usually 
speculation early in the summer regarding what the raises might be, it is a good idea to 
have studied your colleagues’ annual reports in order to have a preliminary plan that 
requires only final adjustments when the instructions and deadlines arrive. Be sure your 
administrative manager and Senior Associate Dean know how to reach you when you’re 
out of town during the summer. 

New Faculty Orientation. The Dean’s Office often has difficulty reaching new faculty 
as they relocate to Chapel Hill. We send Chairs copies of our invitation letters; please be 
sure new faculty attend. Those who do attend find this event useful not only because 
they learn a lot and meet the deans, but because they also begin getting to know faculty 
in other disciplines. This orientation is for new tenure-track faculty at all ranks.{ XE 
"Orientation:new faculty" } 

{HYPERLINK \1 "_Committee_Schedules_and_Deadlines f"} for Arts & 
Sciences Advisory Committee (ASAC) Reviews. This chart is to serve as a guide in 
the review and decision-making process for tenure track appointments. 

Faculty search authorizations are announced. 

SEPTEMBER 

4° Chairs" Retreat. This event, sometimes held off-campus, has proven useful not only 
for new chairs, foF whom it is essential, but for expeFienced chairs who leaFn fFom each 
otheF, receive updates on changes and impending challenges, and gather useful 
Feminders of buFeaucFatic obligations,{ XE "RetFeat:chairs" } 

First Year Seminar descriptions for the subsequent academic year are due at the Office of 
Undergraduate Curricula. 

Expect the following information, invitations and demands to reach your office this 
month: 

Schedule for Mandatory Reviews for Reappointments and Promotions 

Requests (in odd calendar years) for Undergraduate Research Term Professorships 

Requests (in odd calendar years) for nominations for Distinguished Professorships [to 
retirement] (effective July 2012) 

Requests (in odd calendar years) for nominations for ~HYPERLINK \1 
" BOWMAN AND GORDON GRAY DISTINGUISHE"~ 

Request for { HYPERLINK \l "_CONFLICTS OF INTEREST" } 
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Identify courses for Spring Semester to be evaluated by Carolina Course Evaluation 
previously called Carolina Course Review, 

Reports from faculty who had {HYPERLINK \I "_Faculty_Member_Obligations"} 
assignments in the previous Spring Semester are due. 

Instructional Budget and Faculty Workload Reporting. The system requires detailed 
information on one-time salary-savings, teaching assignments for TA’s and fixed term 
faculty for the current year, and instructional spending (primarily from state funds). 

Your application for funds for equipment, renovation, and other non-personnel needs for 
the next fiscal year will be requested. 

OCTOBER 

~:o { HYPERLINK \I "_SUMMER_SCHOOL" } will contact you for proposed summer session 
offerings. 

Course submissions and program change proposals for the following year are due at the 
Office of Undergraduate Curricula by October 15. 

~ 

Contract renewal, promotion and tenure documents are due. Adjustments to this 
timetable can occur only in consultation with yOUr Senior Associate Dean. 

{ HYPERLINK \1 "_PERFORMANCE_MANAGEMENT_SYSTEM" }. A mid-point evaluation 
of SPA staff. The Chair should evaluate and meet with each SPA employee s/he directly 
supervises. These reviews are optional. 

o:~ { HYPERLINK \I "_PHASED_RETIREMENT" } applications due. 

~AI~UAI~Y 

Nominations for {HYPERLINK \1 "_RESEARCH_AND_STUDY_ASSIGNMENTS"} for 
upcoming fiscal year due. 

F~BRUAR¥ 
Nominations for Professors and Teaching Assistants for Summer School due to the 
Summer School Office, 

FOr appointments with tenure OF on the tenure track, this is the last chance for a person 
appointed as of July I to receive all of the necessary approvals. See { HYPERLINK \I 
"_ASAC_SCHEDULE" }. 

Equal Opportunity Hiring Goals. The Equal Opportunity Office requires us to estimate 
annually the number of faculty we anticipate hiring. The Dean’s Office will ask for your 
best guess. 

You are invited to request new faculty positions, including the return of previously 
vacated positions. 

Chairs hold {HYPERLINK \I "_UNTENURED_FACULTY_ANNUAL"}. 
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÷ 

List of retiring faculty and faculty who have received honors to be recognized at end of 
year at A&S Spring Faculty Meeting due. 

Low-Productivity Review (in even calendar years). Programs with low enrollments are 
required by General Administration to justify their existence despite low enrollment and 
degree-conferred numbers. 

Reports from faculty who had {HYPERLINK \I "_Faculty_Member_Obligations"} 
assignments in the previous Fall Semester are due. 

Departmental Annual Report due. See CAS website: { HYPERLINK 
"https: / / apps.college.unc.edu/ cocoon/ oasis-apps/ car/login .xml" }. 

Chairs notify faculty who are due for renewal, promotion, and post-tenure review during 
the following year. See { HYPERLINK \I "_NOTIFICATION" }. 

Recommendations for salary merit increases should be prepared now, though they will 
fall due in July, August, or later, depending on when the N.C. Legislature makes its final 
decision. 

Chairs conduct { HYPERLINK \1 "_ANNUAL_EVALUATION OF EPA NON-FACULT" }. 

This is the time to recruit external evaluators for following year’s tenure and promotion 
reviews. Top people are often overbooked by September. 

{ HYPERLINK \1 "_EXTERNAL_ACTIVITIES_FOR_PAY" }. 

{HYPERLINK \I "_WPPR" \o "To WPPR"} for SPA Staff. The Chair must evaluate and 
have a discussion with each SPA employee s/he directly supervises. The evaluation of 
the departmental manager should be discussed with the Dean’s Office prior to meeting 
with the manager. These reviews are mandatory. 

{ HYPERLINK \I "_Post_Tenure_Review_Lists and Report"} due. 

{ HYPERLINK \1 "_FACULTY_TEACHING_LOAD_REPORT" }. The Office of Institutional 
Research may contact the department to clarify data being compiled on teaching 
workloads. 
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THE DEAN’S OFFICE: 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

Dean l<:aren Gil assumed the administrative role to lead the College with the assistance of six 
Senior Associate Deans. Three of these officers have line authority in three divisions of the 
College: Mike Crimmins, Dean for Mathematical, Computational, Physical, and Biological 
Sciences; Bill Andrews, Dean for Fine Arts and Humanities; and Jonathan Hartlyn, Dean for 
Social and Behavioral Sciences. The chart below reflects the departmental assignments for this 
troika of Senior Associate Deans. 

Two Senior Associate Deans have primary responsibility for College-wide areas: Bobbi Owen, 
Senior Associate Dean for Undergraduate Education, and Tammy McHale, Senior Associate 
Dean for Finance and Planning. The three "divisional" Senior Associate Deans also have 
responsibilities for matters that concern the College as a whole: Andrews (in consultation with 
Bobbi Owen, Eric Mlyn, and Jay Smith) for curricular matters and the Robertson Scholars 
Program, Gil for faculty development, Clegg for technology and space, and McHale for finance 
and personnel across the College. 

In addition, Jarnie Hay, Senior Associate Dean for Program Development, leads the College’s 
private fundraising efforts as Executive Director of the Arts and Sciences Foundation; Dee Reid, 
Director of Communications, is the one to contact when seeking publicity for a new development 
or achievement in your department or for assistance in responding to calls from the news media; 
and Andrew Lang, Director of the Office of Arts and Sciences Information Systems, can help 
you with computer and electronic communication needs. 

As Chair, you should remember to think of your Senior Associate Dean as your primary care 
provider. If you do not know whom to call for advice on particular matters, start with "your" 
senior associate dean. 
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Speak to your Senior Associate Dean first about all matters on which you need to 
consult. He or she will refer you elsewhere if necessary, but will be able to answer most 
of your questions and make the decisions you need to have made. Often he or she will 
involve Senior Associate Dean McHale on questions of budget and personnel. 

Here are a few topics on which you will certainly want to consult your Senior Associate 
Dean: 

{PAGE } 



¯ requests to fill new or vacant positions 

° recruitment processes for new faculty members 

¯ salary and other compensation for new faculty 

° whether to hire replacements for colleagues on leave 

¯ arrangements for faculty who wish to retire 

° constructing counter-offers to retain faculty 

¯ anything about which you are unsure 

You may consult the Dean at any time. However, it is important for you to realize that 
all decisions by the Dean’s Office are made in a collaborative manner, with the Dean 
actively engaged in those collaborations. To consult your Senior Associate Dean is to 
consult the Dean. In cases where the Dean needs to be immediately involved, the 
Senior Associate Dean will be sure that happens. 

{ XE "Academic Programs" }All undergraduate academic programs within the College 
have been reorganized as of January 1999 under Senior Associate Dean for 
Undergraduate Education, Bobbi Owen (843-7773). For information regarding specific 
undergraduate programs, please contact the following offices: 
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{ XE "College logo" }{ XE "Logo, college" }Only one logo, the UNC College of Arts & 
Sciences logo, may be used on your website. You may not create your own program 
logo using pieces of the UNC logo (OF any other image) and you may not use a 
competing logo. (There are a few exceptions, including the units in the new { 
HYPERLINK 
’’http://g~~bal~unc~edu/index.php?~pti~n=c~m-c~ntent&view=artic~e&id=31&Itemid=37’’ 
}, which will follow guidelines for using the new UNC Global logo.) 

It is still possible to maintain a unique design and prominently display the name of your 
program across the top, but you are required to incorporate the UNC College logo 
somewhere on the front of your website, and link the logo back to the College homepage 
at { HYPERLINK "http:iicollege.unc.edu" }. You may choose to put the official UNC 
College logo at the top of the page as part of your website banner, or elsewhere on the 
homepage. 

Be sure the words, "The University of North Carolina at Chapel Hill," appear spelled out in 
full somewhere on your homepage. 

Many departments are already using the UNC College logo correctly on their websites. 
Some good examples are: { HYPERLINK "http://www.unc.edu/depts/geog/" } and { 
HYPERLINK "http:iisociology.unc.edui" } (where you will see the logo at the top) and { 
HYPERLINK "http://www.chem.unc.edu/" }, { HYPERLINK 
"http://www.unc.edu/ccjs/index.html" }, { HYPERLINK "http://www.math.unc.edu/" }, { 
HYPERLINK "http://music.unc.edu/" } and the College’s own website (where the logo 
appears at the bottom). 

You may obtain a reproducible digital image of the official UNC College of Arts & Sciences 
logo from University Design Services online at: { HYPERLINK 
"http://www.unc.edu/design/web/resources_logosdownload.php?logo=cas" }. 

Scroll to the bottom of the page to download any of the UNC College Iogos, available in 
blue, black and white lettering. Please be sure you obtain the UNC College logo (and not 
the University of North Carolina logo that does not reference the College). 

{PAGE } 



If your website uses a content management system supported by OASIS, you may wish 
to call on their staff to help you incorporate the UNC College logo. 

The College supports the University’s core values encouraging diversity and equal 
educational and employment opportunities throughout the University community, These 
values are articulated in the University’s { HYPERLZINK 
"http://www,unc,edu/campus/policies/nondiscrim.html" \t" blank" } and by the office of 
{HYPERLINK"http;!Zwww, unc, ed ujdiversity!i" \t [’_blan k"} 
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OFFICE OF THE CHAIR 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

{ XE "Chair:selection guidelines" }During the semester previous to the one in which the chair’s 
term expires, the Senior Associate Dean shall notify in writing all tenure track faculty in the unit 
and provide them with the guidelines to be followed in selecting a successor or reappointing an 
incumbent chair. 

The authority to nominate a chair to the Chancellor rests with the Dean of the College. 
Therefore, the following procedures are designed not to elect but to recommend possible chairs 
for the Dean’s consideration. The Dean is not bound by the recommendations, but the collective 
and individual advice of the faculty and the recommendation of the Senior Associate Dean will 
assist the Dean in making an appointment that is in the best interests of both the unit and the 
College. 

Following procedures developed by its faculty, the department, program or curricula, 
the unit shall present to the appropriate Senior Associate Dean the names of three to five 
faculty who are, in their colleagues’ collective judgment, particularly suitable to be 
considered for appointment to the position of Chair. 

The recommendations may be based upon a secret, written straw poll provided to all 
tenure-track faculty members in the unit. The purpose of the poll is to identify 
candidates for whom there is substantial support, and whose qualifications may be the 
focus of individual meetings with the Senior Associate Dean. 

The polling will normally be administered by an executive, advisory or personnel 
committee of the unit acting independently of the Chair, and the recommended 
names and votes sent forward to the Senior Associate Dean. In the event that a unit 
lacks such a committee, the Chair shall arrange for one of appropriate size to be elected 
by the tenure-track faculty of the unit for the purpose of administering the poll. 
Committees may, if they wish, include fixed-term faculty in the balloting. If they do so, 
the ballots of tenure-track faculty and fixed-term faculty should be reported separately. 
Care must be taken, however, to ensure that individual votes remain confidential. 

The committee responsible for conducting the poll shall notify its colleagues of the results 
and invite them to provide to the Senior Associate Dean individually any additional 
information they believe to be relevant to the selection process. That information 
may be provided in writing or in a meeting with the Senior Associate Dean. 
Please remember that written communications become part of a faculty member’s 
permanent file, and, under certain circumstances, may be read by the faculty member. 

The Senior Associate Dean also has the option of requesting individual meetings with 
members of the faculty to discuss the outcome of the poll and to provide an opportunity 
to receive additional, pertinent information. Such meetings are completely confidential. 

Chair Selection without Poll 

In the event that the faculty of a unit would prefer not to conduct a poll and would 
prefer instead to identify potential candidates in individual meetings with the Senior 
Associate Dean, the department chair must notify the Senior Associate Dean of this 
decision. The Senior Associate Dean will then arrange for meeting times to be 
scheduled. This would probably be the appropriate procedure to follow in a 
small department or curriculum where the number of possible final 
candidates will be less than the three to five possible in larger units. 
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{ XE "Administrative Supplement:chairs" }At the time a Chair’s five-year term ends, the 
administrative supplement will be removed. 

{ XE "Travel:chairs" }Department and Curricula Chairs receive $2,000 in travel funds. 
These funds are not limited to trips for scholarly travel. In this case, the purpose of the 
travel may also be to conduct departmental business, such as the recruitment of faculty 
or placement of graduate students. The Chair may allocate their funds to someone else 
if the other faculty member is traveling for "department-related" business. 

The Dean’s Office does not need to approve the Chair’s travel unless s/he is using 
{HYPERLINK "https://college.unc.edu/intranet/TravelReg"}. The department manager’s 
signature is sufficient for processing through University offices. 

{xe "Leaves:chairs"}{xe "Research and Study Assignments:chairs"}After a Chair 
completes a five-year term, he/she receives priority for a one semester Research and 
Study Assignment (RSA) from the department’s annual RSA allocation in accordance with 
the University’s policy on Research and Study Leaves (on the Faculty Personnel website 
at {HYPERLINK "http://facultypersonnel.unc.edu/faculty-policies- 
procedures/compensation-and-pay/CCM1_017237"}). If the department has allocated all 
of its RSA s for that academic year, the Dean’s Office will provide an additional RSA 
allocation to the outgoing Chair. In terms of calculating eligibility for a future RSA, the 
outgoing Chair will not be eligible for another RSA for five years. If the Chair chooses to 
combine a RSA with another internal or external competitive award to allow for a full- 
year RSA, the Dean’s Office will support that request. 

The Chair: 
{ XE "Chair:duties" } 

¯ Prepares the departmental budget. 

¯ Administers departmental personnel policies, including annual and other required 
faculty evaluations. 

¯ Makes recommendations fOr appointments, salary increases, promotions, and tenure. 

¯ Prepares COUrSe offerings and assigns teaching duties. 

¯ Formulates educational policies. 

¯ Maintains instructional facilities. 

¯ Leads fundraising for the department or curriculum. Because such "development" 
work is important, and because most of us are untrained for it, we have included a 
separate section, { HYPERLINK \1 "_DEVELOPMENT" }, about it. 

As Chair, your bureaucratic duties represent only part of your task. Most of your work 
concerns human issues: your colleagues’ sense of their place in the department and the 
University, their need to be valued, their desires for material and other support for 
ambitious plans, etc. Listening constitutes a significant part of your job. Responding 
immediately, directly, and forthrightly to difficult issues is extremely important. Such 
issues include: 
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{ XE" Harassment and Discrimination:poicy" }If you or any of your staff receive a 
harassment or discrimination complaint, the most important thing to do is to give it 
IMMEDIATE ATTENTION, Your primary aim must be to confront the issue, and to do so 
in an even-handed manner, which is fair both to the complainant and to the accused, 
When you receive such a complaint, immediately review the document entitled "Policy on 
Prohibited Harassment and Discrimination of the University of North Carolina at Chapel 
Hill." ({ HYPERLINK "http://www.unc.edu/campus/policies/harassanddiscrim.pdf" } ). 
Contact Leslie Strohm, University Counsel, 962-1219. 

Many potential harassment situations could be averted if everyone were to read the 
University’s "Policy Concerning Improper Relationships Between Students and 
Employees" {HYPERLINK "http://hr.unc.edu/policies-procedures-guidelines/spa- 
employee-policies/employee-relations/IMPROPER-RELATIONS"}). Be sure your new 
colleagues read this document. 

{ XE "Confidentiality:privacy issues" }Faculty have the right to examine their personnel 
files although some items, e.g., letters of recommendation solicited prior to employment, 
must be removed first. Because every item placed in a personnel file is available to that 
individual, and any correspondence that bears on the status of any employee of the 
department or curriculum should be placed there, the Chair must always anticipate the 
possibility that he or she will need to explain statements that have been placed in the 
file. This includes any handwritten notes recorded during conversations as well as 
marginalia on letters and memoranda. Cavalier remarks must be avoided. 

Any request by a colleague for access to his or her personnel files must be directed to 
Leslie Strohm, University Counsel, Bank of America, Ste 300B, CB#9105 (962-1219). 
The Chair must not turn over personnel files to anyone requesting them. Only 
the University Counsel’s office may do this. 

{ XE "Faculty Grievance" }{ XE "Grievance:Faculty" }Whenever possible, Chairs should 
try to resolve faculty grievances within their units. Senior Associate Deans can be 
helpful, and should be consulted early when conflicts are brewing. If a grievance cannot 
be resolved to the mutual satisfaction of the faculty member and the Chair, the faculty 
member should be referred to the Faculty Grievance Committee. 

The {HYPERLINK "http://www.unc.edu/faculty/faccoun/committees/FGCMain.shtml"} is 
an elective standing committee of the faculty authorized to hear, mediate, and advise in 
grievance cases. If any faculty member feels that he or she has a grievance, he or she 
may petition the Faculty Grievance Committee for redress. Disagreement about fair 
treatment in regard to salaries and leaves are among the issues that come before this 
body. The Chair of the Faculty Grievance Committee will meet with the aggrieved party 
to discuss the primary complaint informally. During that meeting, the Chair will 
determine whether the complaint falls within the Committee’s jurisdiction, the 
appropriateness of formal grievance proceedings, and whether a settlement can be 
reached without formal proceedings. If the Chair appoints a subcommittee, the faculty 
member may file a petition that outlines the specific grievance, provides supporting facts 
and circumstances, name(s) of the person(s) against whom the grievance is directed, the 
dates, and the proposed remedies. 

For more information on Faculty Grievance, see {HYPERLINK 
"http ://www. northca rolina, ed u/content ph p/lega I/pol icyma n ua I/u ncpol icyma n ua 1_100_1. 
htm"} (2007), Section 607 or contact the Chair of the Faculty in the Office of Faculty 
Governance at 962-1671. 
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Appeals 

The faculty member filing a grievance has ten working days after receipt of a decision in 
which he or she may file a petition for review by the next highest responsible body, 
namely, the Chancellor, the President, the Board of Trustees, or the Board of Governors. 
A simple written notice of appeal is all that is required within the ten-day period. The 
Chancellor or the President will establish a detailed schedule for the submission of 
relevant documents. 

E-mail communication is neither secure nor protected and may become known to others 
for whom it was not intended. It is easily forwarded to a wider audience. Never use e- 
mail for what you believe to be confidential matters. Keep in mind that you have no 
control over dissemination of your message once you send it. Finally, e-mail that 
includes information about official University business may be considered part of the 
public record, i.e., subject to perusal by the news media and the courts. 

The Chair’s recommendations should be consistent with the faculty salary increase policy, 
which his or her department has approved. That document will describe how to weigh 
various sorts of achievements, including promotion, scholarly publications, etc. The Chair 
is under no obligation to give all members of the department a merit raise. As with all 
personnel actions, the Chair must be entirely aware that all of his or her choices have the 
potential to become public knowledge and may require detailed justifications. See the 
section in this manual on { HYPERLINK \I "_SALARY_INCREASES" }. 

{ XE "Competitive Offers" }{ XE "Retention Offers" } The College considers the 
retention of its outstanding faculty among its highest priorities. Departmental chairs 
should pay close attention to the career trajectories of their highest-achieving faculty, 
advising them to inform the chair about inquiries these faculty may receive concerning 
attractive positions at other institutions. When notified, the chair should keep the 
relevant senior associate dean current about such inquiries. 

It is the Chair’s responsibility to advise the College on whether and how to respond to 
competitive offers made to our faculty by other institutions. If the Chair plans to respond 
to an offer, before proposing a response he or she must have a copy of the written offer 
in hand or, if the offer is made electronically, a copy of the email from the outside 
institution to which is attached a copy of the electronic version of the offer letter. To 
authorize the retention offer, a signed offer on institutional letterhead will be needed for 
the paperwork that must be forwarded to the Provost Office. 

Faculty members who receive outside offers should understand that the College 
considers a variety of factors in deciding whether a counteroffer is warranted, and if it is 
warranted, the terms of a counteroffer, The most important of these factors are: 

The value of the faculty member to the future of his or her home unit 
and to the University; 

The quality of the institution that has extended the offer to the UNC-CH 
faculty member; 

The likely effect that a counteroffer would have on equity and morale 
within the faculty member’s home unit; and 

Whether the College has counter offered a previous outside offer, and if 
so, how recently, Ordinarily the College will not consider a response to 
more than one offer in a five-year period, 
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As soon as a colleague informs you of an imminent offer, you should begin by evaluating 
how important this colleague is to the needs and priorities of your unit. That analysis will 
determine how aggressively you wish to respond to the outside offer. If you are eager to 
retain the faculty member in question, and need help in approximating the level of salary 
and other perquisites the competing institution proffers, consult your Senior Associate 
Dean. If he or she agrees that an aggressive counteroffer should be made, and that the 
department needs the Dean’s assistance to make it, the College will propose a cost- 
sharing arrangement in which the department normally provides up to fifty percent of the 
salary resources required. If a research fund is also part of the retention agreement, the 
department may be expected to share the costs of that fund too. 

Sample Retention Offer Letter 

Retention letters normally offer 1) an adjustment of a faculty member’s salary and 2) 
funding for a fixed period of time to support the faculty member’s research and/or 
teaching. A retention letter template can be found at { HYPERLINK 
"http://college.unc.edu/intranet/offer_letter_templates" } 

Modeled on the IAH’s { HYPERLINK "http://iah.unc.edu/programs/leadership- 
programs/academic-leadership" } (ALP), the CLP offers first-time and reappointed chairs 
a year of monthly confidential { HYPERLINK "httP:iiiah.unc.eduiaboutiunique- 
model/unique-model" \0 "Unique Model" } in which they can share ideas, identify best 
practices and explore important issues related to the important roles they play within the 
university. 

Topics for discussion may include the chair’s role in mentoring and evaluating new 
faculty, developing incentives and rewards for faculty productivity, strategic leadership 
and departmental goal setting, dealing with difficult interactions, developing new 
departmental resources and encouraging a collegial climate. 

The CLP incorporates a mentoring component by including in each class a mix of 
returning and newly appointed chairs. Like the ALP, each CLP group has the option of 
meeting on its own after the completion of the initial year, thus forming a continuing 
support group for chairs. 

For more information, see the IAH website: { HYPERLINK 
"httP:iiiah.unc.eduiprogramsileadership-programsichairs-leadership" }. 

{ XE "Chair:termination" }The chancellor may terminate a chair’s appointment before 
the term expires upon recommendation of the dean who consults with the assembled 
voting faculty of the department before making that recommendation. A chair’s 
appointment is terminated only for good cause shown and the chair is entitled to a 
specification of the reasons. The chair has the right to appear in person before the 
Advisory Committee to present his or her perspective on the situation. In exceptional 
cases requiring immediate action, the chancellor may suspend a chair’s appointment 
pending the dean’s consultation with the departmental faculty. (Faculty Code, 6-3, 2008) 
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SPA. EMPLOYEES 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

The support staff for the unit will most likely be SPA (Subject to the Personnel Act) employees. 
Depending on the level of responsibility and autonomy, some SPA classifications may be exempt 
from recording time worked. These are usually dept manager, computer programmer and 
research technician positions that are not paid for time worked over 40 hours per week. 

For more information about the State Personnel System, see the Office of State Personnel 
website: { HYPERLINK"http://www.osp.state.nc.us/manuals/index.htm" } 

{ XE "Performance Review:SPA:evaluations" }{ XE "WPPR" \t "See Performance Management 
System" }The {HYPERLINK "http://hr.unc.edu/policies-procedures-guidelines/spa-employee- 
policiesiPerformance-management/index.htm"} review applies to all permanent SPA employees 
who are regularly scheduled to work 20 hours or more each workweek. Its purpose is to provide 
communication and support that help employees succeed. Although there is a relationship 
between performance evaluation process and determining employee eligibility for performance 
increases and bonuses, the program’s primary focuses are managing employee performance 
towards successful achievement of the expectations in the work plans and organizational goals. 

To have employees succeed, they must: 

be aware of their principal functions, 

understand the level of performance expected, 

receive timely feedback about their performance, 

have opportunities for education, training and development 

receive performance ratings and rewards in a fair and consistent manner. 
{ XE "Performance Review:manager’s" } 

Manager’s Performance Review 

The Chair is encouraged to solicit input from the Dean’s Office before 
conducting the manager’s performance review. A copy of the signed review 
should be sent to the Dean’s Office. 

The University’s official work planning cycle normally begins 3une 1 and ends May 31. Shorter (or 
longer) cycles may be allowed for the evaluation of performance, depending on the employee’s 
entry-on-duty date. The WPPR cycle has three elements: work planning, managing performance, 
and appraisal. 

The purpose of a work planning conference is to come to an understanding of the 
principal functions and the levels of performance expected for "Good" performance. (See 
the Performance Management - North Carolina Ratings Scale for definitions of 
performance ratings on the {HYPERLINK "http://hr.unc.edu/form-finder/performance- 
mgmt-forms/index.htm"}.) Employee input is encouraged. Management retains the 
authority and responsibility for determining the content of the work plan.{ XE 
"Performance Review:SPA:NC Rating Scale" } 
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Every work plan must include a development plan that lists employee activities designed 
to provide additional knowledge, skills and abilities needed to maintain or improve 
performance. Development activities are recommended for all employees, and may be 
suggested by either the supervisor or the employee. If there are no development 
activities, a statement such as "No activities at this time" must be written on the 
development plan worksheet. The development plan must be initialed and attached to 
the work plan. 

Development activities are mandatory if performance of a principal function or the overall 
evaluation is rated as "Below Good" or "Unsatisfactory" as of the interim review, annual 
review, or other significant period during the work cycle; or the employee must acquire a 
new body of knowledge or skill in order to maintain performance at or above the "Good" 
level. 

Supervisors may conduct an interim review for each covered employee near the middle 
of the cycle. Effective June 1, 2009, this review is no longer a requirement. For new 
SPA employees who begin work with less than four months remaining in the cycle, the 
interim review is optional, at the department’s discretion. Informal performance 
discussions are strongly recommended if no interim review is conducted. 

During the interim review, the supervisor and employee discuss progress toward 
achieving the performance expectations described in the work plan. A rating is assigned 
for each principle function. Corrective action is initiated for any performance expectation 
or overall evaluation documented at the "Below Good" or "Unsatisfactory" level, and 
recorded on the development plan. The overall evaluation must be discussed, but does 
not have to be recorded. In the event the employee declines to sign, the supervisor may 
add the comment, "Employee declined to sign" and proceed with the signature process. 

A performance rating is assigned for each principal function based on the comparison 
between the performance expectation and the employee’s actual performance. An 
overall evaluation is assigned. As with the interim review, the annual performance 
review interview is intended to be a dialogue between the supervisor and the employee. 
The employee should be encouraged to respond to the supervisor’s assessments and to 
add comments to the form, {HYPERLINK "http://hr.unc.edu/form-finder/performance- 
mgmt-forms/index.htm"}. The employee, supervisor, and next higher level supervisor 
sign and date the "Performance Review." In the event the employee declines to sign, 
the supervisor may add the comment, "Employee declined to sign," and proceed with the 
signature process. The employee is given a copy of the completed and signed Form HR- 
100 which includes all comments, signatures, and notification of the appeals process. 

Determining the overall evaluation is an important decision. There is no simple 
mathematical formula with combinations of some number of functions rated at one level 
and other functions rated at other levels dictating a specific overall evaluation, The 
determination of the appropriate overall evaluation requires consideration of all available 
performance information and the application of sound judgment on the part of 
management. 
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An employee should not maintain an overall evaluation of "Below Good" for more than 
six months (one-half of the cycle). This six-month period can begin at any time during 
the cycle after the supewisor advises the employee that performance deficiencies exist, 
and outlines in the development plan the steps to be taken to restore performance to at 
least the "Good" level. Corrective action can include training, job restructuring, 
employee transfer to another position, demotion, or other actions appropriate for the 
circumstances. If the employee fails to correct the deficiencies so that performance 
reaches at least the "Good" level, the supervisor must rate the employee’s performance 
as "Unsatisfactory." Discuss performance problems with the Dean’s Office before 
contacting Counseling Services. 

If an employee maintains an overall evaluation of "Unsatisfactory" for six months or does 
not reach the "Good" level, the supervisor should begin corrective, progressive 
disciplinary action immediately following the end of the six months, if an employee 
receives two consecutive overall evaluations of "Below Good" and/or "Unsatisfactory," at 
least six months apart, the second such evaluation requires the issuance of a formal oral 
warning. Contact Human Resources Counseling Service at 962-2656 for assistance or 
further information about disciplinary actions. 

In addition to employee performance issues, matters of employee conduct also should be 
considered when determining the overall evaluation. Depending on the nature of the 
conduct, an overall evaluation may be raised or lowered from the level that would have 
been assigned absent the conduct. In order to be able to vary the overall evaluation on 
the basis of personal conduct, management must be able to document a relationship 
between the conduct and the performance of the individual or to the larger organization. 

For additional information about the performance evaluation process and the possible 
impact of conduct in determining the overall evaluation, contact your Human Resources 

Generalist (main # 962-2656) or Human Resources Administration at 962-3894. 

No information may be added to the performance review form (or to the work plan or 
transfer form) without the employee’s knowledge. Changes to the forms must be 
initialed and dated by the employee, supervisor, and next higher level supervisor. 
Performance reviews are confidential, The forms will be maintained by the 
department for three years and then destroyed. 

Following the performance review, work plans are revised or rewritten for the next cycle. 
If principal functions and performance expectations remain unchanged from the previous 
cycle, make a new copy of the work plan and obtain new signatures and current dates. 
The principal functions, performance expectations, and activities on the development 
plan should be updated throughout the cycle as significant changes occur. 

{ XE "Overtime:SPA employees" }Non-Exempt employees earn time-and-one half for all 
hours work in excess of 40 hours in a workweek. An employee must actually work over 
40 hours to earn overtime compensation. The supervisor must ensure that funds are 
available before authorizing overtime work. 
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Management should give as much advance notice as possible of the need to work 
overtime so that employees can make any arrangements necessary to enable them to 
perform the overtime work. 

Some work units may require occasional mandatory overtime as a 
condition of employment. Such a requirement must be explained to 
job candidates during the interview and selection process. 

Paid time which is not worked (coded hours such as sick leave, vacation leave, and 
holidays) does not count as work time for the purpose of determining employee 
entitlement to overtime compensation. For more information, see the HR web site: 
{ HYP ERLT N K "http ://h r. u nc. ed u/pol icies-proced u res-g u idelines/spa-em ployee- 
pol icies/wage-hou r-pol icies/CCM 1_018228"}. 

{ XE "Compensatory Time:SPA employees" }If overtime pay is not possible due to 
budgetary constraints (or for other reasons), Compensatory Time Off is a second option 
for compensating employees for overtime. Compensatory time off is paid time off for 
one-and-one-half times the amount of time worked beyond 40 hours in a workweek. For 
example, an SPA non-exempt employee who works 44 hours is owed 6 hours of 
compensatory time off. The maximum number of comptime hours an employee may 
carry is 240 (160 hours of work x 1.5); excess overtime must be paid. Management 
considers existing workloads and staffing requirements, and availability of funds to make 
a decision as to which of the compensation options will be used. 

II{II:I:~!~:: !! {{{!! ~ii{{i i::~ When the compensatory time option is selected, the time off must be 
scheduled by the supervisor. Every effort should be made to 
accommodate the preference of the employee when scheduling 
compensatory time off. 

SPA exempt employees can earn compensatory time at straight time off in special cases. 
See the University policy on the Human Resources web page: {HYPERLINK 
"http ://h r. u nc.ed u/pol icies- proced u res-g u idelines/spa-em ployee-pol icies/wage-hou r- 
policies/CCM 1_018228"}. 

Along with the responsibility of supervising office staff is the responsibility of looking at their 
position responsibilities from time to time. Has the employee been given more responsibilities, 
autonomy, tasks, etc. that might indicate the person is working at a level higher than the position 
is classified? The Dean’s Office can provide guidance in assessing whether a position warrants 
review and when it was last reviewed. It is possible that once one position is identified for study 
there may be others. Maintaining equity within the department and, as much as possible, within 
the College is important not only from the standpoint of fairness but for its budgetary 
implications. 

The University instituted a new system of {HYPERLINK "http://hr.unc.edu/classification- 
compensation/index.him"}, a compensation management and position classification system that 
was first introduced by North Carolina’s Office of State Personnel (OSP) in 2004 on a pilot basis. 
Career banding greatly reduces the number of classification titles used, while increasing the size 
of our salary ranges. The banding system, with defined levels of position competencies, 
encourages employees to develop their skills and knowledge in order to grow within their position 
or to advance to other positions. Overall, the organization is better able to recruit and retain a 
talented and diverse workforce with a pay system which is tied to the labor market and which 
rewards employees for developing the knowledge, skills and abilities required in their position. 
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{ XE "Reclassifications:SPA employees" }{ XE "Job Reclassifications:SPA employees" } 
The career banding system encourages employees to develop their skills and knowledge 
in order to grow within their position or to advance to other positions. If there has been 
sufficient change in duties that might warrant a review of the position, review the 
general guidelines for the classification at the following website: { HYPERLINK 
"http://hr.u nc.ed u/classification-compensation/index.htm" }. 

An SPA employee should be in the position 12 months before requesting 
study of the position. 

{ XE "Salary Increases:SPA employees" }{ XE "In-Range Salary Adjustments:SPA 
employees" }It is the policy of the University of North Carolina at Chapel Hill, within the 
availability of funds, and consistent with state law and policy to grant in-range salary 
adjustments to recognize job change of employees in permanent positions who are 
satisfactorily accomplishing work goals, to establish equitable salary relationships, and/or 
to respond to labor market conditions. Only permanent full-time or permanent part-time 
employees or employees with a permanent time-limited appointment are eligible for 
increases under this policy. It is College policy to evaluate and administer all SPA salary 
adjustments under College guidelines. 

Departmental requests for in-range salary adjustments are based on one of these three 
criteria" 

¯ Equity salary adjustments improve salary relationships within the unit or across 
College. Percent qualifying salary must be below 92% to be considered and 
greater inequities are given higher priority. 

¯ Retention salary adjustments retain valued staff and save on replacement costs 
and must include a written offer (not emai0. These are given a 24-hour 
turnaround on processing. The effective date depends on payroll deadlines. 

° Additional duties or increased level or scope of responsibilities salary adjustments 
cover significant job changes which do not warrant a reclassification. These are 
usually temporary, no longer than six months duration, and may not be used as 
a substitute for reclassification. 

Department heads shall set an overall priority list of potential in-range adjustments for 
their departments. Decisions shall be based on organizational priorities, budget 
considerations, other priorities considering other salary administration decisions (such as 
hiring, reclassification, or promotion), and fairness within the overall employee 
population of the department and the College. In-range adjustments shall be based on 
the understanding that some exceptional situations may arise which require in-range 
adjustments to employees or employee groups not on the departmental priority list. 
Every proposed in-range adjustment will be reviewed by the Dean’s Office for final 
approval before forwarding the proposed adjustment to the Program Administrator to 
ensure compliance with the provisions of State and University policies. 
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COM, PLIANCE ISSUES 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

Effective October I, 2005, in accord with the recommendation of the University’s task 
force reviewing the University’s Conflict of Interest Policy, the annua~ conflict of 
interest form filing requirement for all EPA faculty and nonfaculty employees was 
suspended and ~ecific conflict of interest disclosure requirement has been 
instituted. 

An online system is to be used by UNC-Chapel Hill Principal Investigators in submitting 
applications to the UNC-CH Office of University Counsel. 

For each University research project (sponsored or unsponsored), the Project-Specific Conflict of 
Interest Disclosure form must be timely filed with the Office of University Counsel for each 
University employee, student or trainee involved in the design, conduct or reporting of the 
research project for whom one or more of the answers posed in the disclosure form is "yes." 

The University PI is obligated to ensure that any potential conflict of interest that exists in 
relation to the research project is reported as required by this University policy. 

The complete policy and forms may be accessed at the following website: { HYPERLINK 
"http://coi.unc.edu/index.cfm" }. 

{ XE "External Activities for Pay" }The University of North Carolina and its constituent institutions 
seek to appoint and to retain, as faculty and other professional staff members, individuals of 
exceptional competence in their respective fields of professional endeavor. Because of their 
specialized knowledge and experience, such persons have opportunities to apply their 
professional expertise to activities outside of their University employment, including secondary 
employment consisting of paid consultation with or other service to various public and private 
entities. Through such practical, compensated applications of their professional qualifications, 
University employees enhance their own capabilities in teaching and research. Participation of 
faculty and other professional staff members in external professional activities for pay, typically in 
the form of consulting, is an important characteristic of academic employment that often leads to 
significant societal benefits, including economic development through technology transfer. Such 
external professional activities for pay are to be undertaken only if they do not: 

Create a conflict of commitment by interfering with the obligation of the 
individual to carry out all primary University duties in a timely and effective 
manner; or 

Create a conflict of interest vis-a-vis the individual’s status as an employee of the 
University; or 

Involve any inappropriate use or exploitation of University resources; or 

Make any use of the name of the University of North Carolina or any of its 
constituent institutions for any purpose other than professional identification; or 

Claim, explicitly or implicitly, any University or institutional responsibility for the 
conduct or outcome of such activities. 

If the department has no external activities for pay, a memorandum on letterhead stationery to 
the dean stating that there were no activities is required. An email message from the Chair is 
also acceptable. 

The complete policy may be viewed at the following website: { HYPERLINK 
’’http://intranet.n~rthcar~lina.edu/d~cs/~egal/p~licymanua~/3~~.2~2~1%5BR%5D.pdf’’ }. 
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The form is available at the Faculty Personnel website: { HYPERLINK 
"http://facultyperson nel. u nc.ed u/faculty-related-forms/faculty-person nel-forms/index, htm" }. 
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FACULTY 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

The most important work as Chair is to hire, lead, manage, evaluate, promote, and provide 
opportunities for the faculty. This chapter provides an overview of important features of those 
tasks. Essential reading for thinking about these matters includes: 

Unit faculty personnel policies 

Trustee Policies and Regulations Governing Academic Tenure in the University of 
North Carolina at Chapel Hill (2004) ({ HYPERLINK 
"http :iifa cu Ityperson nel. u n c.ed uiccmig rou psi pu bl ici @ h ri @facu ItyPlidocu mentsi 
policyiccml_017546.pdf’ } ) 

EPA Equal Employment Opportunity Plan ({ HYPERLINK 
"http://www. u nc.ed u/depts/eooada" }) 

unit policy statement concerning annual merit salary increases 

Your unit’s personnel policies will in most cases state more completely the information provided 
here. This section is a brief overview of the categories of faculty, with some notes suggesting 
matters to which chairs should give special attention. Faculty have either a nine-month or 
twelve-month service period. In both cases, their salary is paid in twelve monthly installments. 

{ XE "Twelve-Month Appointments:definition" }Twelve-month service appointments may begin 
at any time during the year when the service begins. 

{ XE "Nine-Month Appointments:definition" }Nine-month service appointments begin with the 
opening of the Fall semester and continue through commencement exercises each Spring. If a 
nine-month faculty member begins service in the Fall semester, the payroll dates are July 1 
through June 30. If a nine-month faculty member begins service in the Spring Semester, the 
payroll dates are January 1 through December 31. If a faculty member chooses to resign or 
retire before the opening of the Fall Semester or Spring Semester the resignation date or the 
retirement date is typically June 30 or December 31. Any deviation from the usual resignation or 
retirement date will require review and approval by the Dean. 

For more information, see the Faculty Personnel web site: { HYPERLINK 
"http://facultyperson nel. u nc.ed u/faculty-policies-proced u res/faculty-a ppointments/index, htm" }. 

Only in extreme circumstances when your unit is unable meet the College and University 
Schedule for EPA Personnel Actions’ deadline for new tenure-track appointments, it is possible 
with prior approval from your respective Senior Associate Dean to extend an offer of a "visiting" 
appointment to the proposed faculty member. For example, an appointment as Visiting Associate 
Professor effective July 1, 2009 could be made. On January 1, 2010 the Associate Professor 
appointment would become effective. The visiting status does not affect salary. Although faculty 
with visiting status do not typically receive benefits, in those extreme circumstances, a special 
request can be made for the faculty member to receive benefits. The offer letter should include 
wording that indicates this arrangement. 

{ XE "Tenure Track:definitions" }Units in the College bestow tenure in recognition of a 
variety of achievements: evidence of success and further potential in research and 
scholarship, success in and commitment to teaching, evidence of service to the 
department or curriculum, to the College, and to the broader public. The level of 
demand in each area varies somewhat unit to unit. Nonetheless, exceptional 
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achievement in those areas is necessary. The tenure track ranks are: Professor, 
Associate Professor, Assistant Professor, and Instructor with Special Provision. 

Professor. Either promotion to or initial appointment to the rank of professor confers 
permanent tenure. The department chair must include a post-tenure review in 
consultation with the assembled full professors of the department or curriculum. 

Associate Professor. Initial appointment to the rank of associate professor is ordinarily 
for a probationary term of five years. Initial appointment to the rank of associate 
professor is generally without tenure. No less than 12 months before the end of this 
probationary appointment, a decision shall be made and communicated in writing to the 
associate professor as to whether he or she will be reappointed. In any case where an 
associate professor has served five years in that rank and acquires permanent tenure in 
that rank, a review must be made not less frequently than every five years (in 
conjunction with the post-tenure review) to determine his or her qualifications for 
promotion. The department chair’s review must be in consultation with the assembled 
full professors of the department or curriculum. The Chair must report negative 
decisions, with supporting reasons, to the Dean’s Office. 

Assistant Professor, Initial appointment to the rank of assistant professor is for a 
probationary term of four years. No less than 12 months before the end of this term, the 
unit must have completed a review of assistant professors and inform them in writing 
whether they will be reappointed after the current term ends. 

Instructor with Special Provision. Some newly hired faculty members may be given 
the rank of instructor "with special provision," if they have not yet completed the 
requirements for the Ph.D. Upon conferral of the specified academic degree, the 
instructor will be re-appointed at the rank of assistant professor. When that occurs, the 
effective date of the appointment at the rank of assistant professor will be retroactive to 
the effective date of the current appointment as instructor, or to July 1 or January 1 
immediately preceding the conferral of the degree. If the conferral of the degree does 
not take place within the first year, an instructor with special provision may be 
reappointed (for three additional one-year appointments) if supported by the Chair and 
the Senior Associate Dean. See {HYPERLINK "https://facultypersonnel.unc.edu/faculty- 
policies-procedures/faculty-appointments/tenure-appts/CCM1_017198"} at the Faculty 
Personnel website.{ XE "Instructor with Special Provision"} 

For more information on hiring tenured and tenure track faculty, see the Faculty 
Personnel web site: {HYPERLINK "http://facultypersonnel.unc.edu/faculty-policies- 
procedures/faculty-appointments/tenure-appts/CCM I_017193"}. 

For a quick review of documents required for initial appointments, see the { HYPERLINK 
\I "_Standard_Order_for" }. 

{ XE "Fixed-Term Appointments" }{ XE "Appointments:fixed term" }Fixed-term faculty 
members make significant contributions to the instructional mission of the University. In 
the College of Arts and Sciences, 18.5% of the full-time faculty have fixed-term 
appointments. As undergraduate enrollments increase in the College, demand for fixed- 
term faculty will grow inevitably. To ensure the quality of the undergraduate educational 
experience, it is in the College’s best interest to recruit, maintain, and support the best 
faculty - tenure track/tenured and fixed-term - available. 

Fixed-term faculty appointments made at the ranks of lecturer, senior lecturer, adjunct, 
clinical, or research (assistant, associate) professor, and professor of the practice are 
possible titles for fixed-term appointments. The department chair may independently 
appoint such faculty for one year. For periods longer than one year, he or she must 
consult and report a vote of the department or curriculum’s eligible voting faculty, in 
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accordance with the unit’s personnel guidelines. Fixed-term faculty appointments are 
appropriate for individuals who possess sound qualifications for teaching, research, 
academic administration, or public service, but for whom none of the tenure-track 
professorial ranks is appropriate because of a unit’s special programmatic needs or 
budgetary exigencies in a particular unit. 

The appointment may be for a fixed term of one to five years. The appropriate 
Senior Associate Dean must approve fixed-term appointments. 

Because College-wide policies and procedures for the promotion of fixed-term faculty 
other than lecturers have not yet been formulated, reviews of fixed-term faculty other 
than lecturers (e.g., clinical or research) whom their unit colleagues deem eligible for 
promotion proceed from the unit to the Dean’s office according to the personnel policies 
and procedures of the units in which the fixed-term faculty member is appointed. Unit 
recommendations for the promotion of fixed-term faculty other than lecturers are 
reviewed by the appropriate Senior Associate Dean. The Dean retains final authority on 
the promotion of all fixed-term faculty in the College. 

Promotion of a lecturer to senior lecturer 

{ XE "Promotions:lecturer" }In November of 2009, an ad hoc faculty committee charged 
by the Dean submitted a report [{ HYPERLINK "https:iicollege.unc.eduiintranetiFixed- 
Term%20Report" &] recommending College- and department-level policies and 
procedures governing the lecturer and senior lecturer ranks. The committee’s 
recommendations focus on the full-time (1 FTE), salaried lecturers and senior lecturers 
hired through a search or waiver. These faculty currently comprise roughly 70% of the 
full-time fixed-term faculty contingent in the College. 

In response to this report, various aspects of which are still under consideration, Dean Gil 
has engaged the College in developing unit-specific policies and procedures for the 
promotion of lecturers and senior lecturers. These promotion policies and procedures will 
be implemented so that any promotions authorized by the Dean will commence 3uly 1, 
2010. Policies and procedures on promotion of eligible lecturers to senior lecturer will be 
predicated on the following criteria. 

Lecturers eligible for consideration for promotion to senior lecturer must have a minimum 
of six consecutive years’ full-time (i.e., 1 FTE) service as a lecturer in the appointing unit. 
The candidate must present demonstrable evidence of extraordinary teaching and service 
to the appointing department, beyond that which is expected of a lecturer, in accordance 
with standards of extraordinary teaching and service defined by the unit in which the 
candidate is appointed. 

Effective July 1, 2010, lecturers promoted to senior lecturers receive a $3,000 salary 
increase at the next annual raise process (ARP) effective July 1. These increases are 
subject to legislative and Board of Governors approvals. For January promotions, the 
increase will be effective the following July. These increases will be added to the 
department salary increase allotment as designated commitments to the promoted 
faculty. 

Senior Lecturer is defined as follows as of July 1, 2010: 

A 1.0 FTE appointment, with benefits, for one to five years, subject to renewal 
A doctorate or terminal master’s degree or documented evidence of competency 
according to established University credentialing requirements 
Teaching for and service to the appointing unit, as stipulated by that unit 
Eligibility for annual raises based, normally, on appointment on the unit’s permanent 
budget 
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A Senior Lecturer has the following rights and responsibilities, as of July 1, 2010: 

¯ Voting rights in those areas of departmental decision-making accorded fixed-term 
faculty, consistent with a stated unit policy on faculty voting rights 

¯ Office space 
¯ Eligibility to apply for College travel grants and course development grants allocated 

to tenure-track or tenured faculty 
¯ Eligibility for a CCI Computer according to established schedules of delivery 
¯ Salary proportional to accomplishments and service beyond those of a Lecturer 

Promotion of a senior lecturer to master lecturer 

Senior lecturers eligible for consideration for promotion to master lecturer must have a 
minimum of six consecutive years’ full-time (i.e., 1 FTE) service as a senior lecturer in the 
appointing unit. The candidate must present demonstrable evidence of distinguished 
teaching and distinguished service to the appointing department, beyond that which is 
expected of a senior lecturer, in accordance with standards of distinguished teaching and 
service defined by the unit in which the candidate is appointed. 

Effective July 1, 2012, senior lecturers promoted to masterr lecturer receive a $5,000 
salary increase at the next annual raise process (ARP) effective July 1. These increases 
are subject to legislative and Board of Governors approvals. For January promotions, the 
increase will be effective the following July. These increases will be added to the 
department salary increase allotment as designated commitments to the promoted 
faculty. 

Master Lecturer is defined as follows as of July 1, 2012: 

¯ A 1.0 FTE annual appointment, with benefits, for up to five years, subject to 
renewal. 

¯ A doctorate or terminal master’s degree or documented evidence of competency 
according to established University credentialing requirements. 

o Teaching for and service to the appointing unit, as stipulated by that unit. 
¯ Eligibility for annual raises based, normally, on appointment to the unit’s permanent 

state budget. 

A Master Lecturer has the followin~hts and responsibilitiesLas of July I 2012: 

° Voting rights in those areas of departmental decision-making accorded fixed-term 
faculty, consistent with a stated unit policy on faculty voting rights. 

° Eligibility to apply for College travel grants and course development grants allocated 
to tenure-track or tenured faculty. 

° Salary proportional to accomplishments and service beyond those of a Senior 
Lecturer. 

o Upon appointment to Master Lecturer, a one-time $5,000 professional development 
fund, to be expended within 5 years. 

° Upon appointment to Master Lecturer and based on a written project proposed by 
the Master Lecturer and approved by her or his unit chair, a 50% reduction in the 
Master Lecturer’s teaching and/or administrative responsibilities for one semester. 

o Eligibility for a CCI computer according to established schedules of delivery. 
° Office space. 
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With the University facing continuing budgetary uncertainties, the foiiowing guidelines for 
new fixed-term faculty hires and for fixed-term faculty who are eligible for reappointment 
will be in effect for FY 2010-2011. 

These guidelines do not supersede the terms of appointment contracted for 
current fixed-term faculty, 

According to Trustee policies, the prefix-qualifier "adjunct" is to be used only with the 
ranks of Instructor or one of the Professor ranks. This term is used most often in cases 
where individuals hold a primary appointment in another department, institution, or 
business establishment. An individual could not be appointed as an "adjunct lecturer." 
For more information on hiring fixed-term faculty and documents required, see Fixed 
Term Appointments at the Faculty Personnel website. {HYPERLINK 
"hLtp ://fa cu Ityperson nel. u n c.ed u/facu Ity-pol icies-proced u res/facu Ity-a ppoi ntments/fixed - 
term-appts/index.htm"}. 

Standard Order for Salaried Fixed Term Appointments 

Salaried Fixed Term Appointments 50% or Greater 
(using Research/Clinical/Adjunct Modifiers and for 

Lecturer and Senior Lecturer Appts) Initial 
Appt 

Reappt 
at Same 
Rank 

Promotion 
to a Higher 
Rank 

Add’l 
(Joint) 
Appt 

Standard Order: 
1. AP2 
2. Recommendation letter from the Dean to the Provost or 
from Chair endorsed by the Dean outlining duties and 
responsibilities. 
3. School/Department Promotions committee report if 
available 
4. Full Curriculum Vita 
5. Outside letters of recommendation (at least two)* 
6 Teaching documentation at least including the following: 

(a) reflective statement 
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(b) teaching activities: List courses taught each 
semester for the past three years and the number of 
students taught by section. Give the names of graduate 
students supervised and thesis titles and completion dates 
for degree work since employment at UNC-CH. 
Undergraduate honors projects should be included as 
well. 

(c) teaching evaluations: Summaries should be 
provided showing quantitative data which evaluates the 
teaching effectiveness. (Do not include individual student 
evaluation sheets or grade sheets.) 

(d) peer evaluations 
7. Any additional information or material that the school 
would like to put fonNard but which is not duplicative of the 
above. 
8. AP2a 
9. EEO Approvals (via EPA RecruitmentWeb) 
10. I-9 Form with approved EEV verification # (to EEV 

Coordinators in HR Workforce Planning & 
Compensation) 

1 1. Tax Cards (send directly to Payroll) 
12. CAS Criminal Conviction Check Authorization [Appointee 

should send form in sealed envelope t~arked 
"confidential" to the appropriate Dean’s Office,] 

13. Recommendation for Joint Appt (if applicable) 
14..Hiring Credential Checks [OP1] (keep in dept office) 

{ XE "Visiting Appointments" }{ XE "Appointments:visiting" }If it is necessary to make 
appointments for less than one year, the prefix "visiting" should be added to the 
appropriate rank designation. All visiting faculty will be appointed for no more than one 
year at a time and for a maximum of two years. The modifier"Visiting" must be given to 
any faculty who will hold more than a half-time position for which a search is not done. 
The { HYPERLINK 
"http :iifa cu Ityperson nel. u n c.ed uiccmig rou psi pu bl ici @ h ri @facu Ityplidocu mentsi pol icyicc 
m1_017546.pdf" } state: 

Persons other than regular members of the faculty may be appointed as visiting 
members of the faculty with rank designations, prefixed by the word "Visiting," 
appropriate to their status in their regular employment. Such appointments shall be 
for a term of not more than one year. One successive appointment for a term of not 
more than one year may be made. Appointments are made in accordance with the 
procedures for appointment of an instructor. During such terms of appointment the 
visiting faculty member may not be suspended, discharged or terminated except 
upon the grounds and by the procedures provided respectively in Sections 3 and 6 
hereof. 

The Tenure Regulations permit one visiting appointment and one successive 
reappointment, thus a maximum of two successive appointments, not to exceed one year 
each. There should be a minimum of one semester’s absence from the University payroll 
with a visiting appointment before another visiting appointment may be obtained. 

The EPAWeb system does not allow "visiting" to be used as a rank 
modifier. "Visiting" may be used in the working title; however, the current 
rank in the Payroll system needs to be a fixed term appointment, i.e., 
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adjunct assistant professor, for the faculty member to receive benefits 
prior to BOT approval. Once the tenure-track appointment is approved, 
the "adjunct" modifier is removed. 

::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::: 

{ XE "Non-Salaried Appointments" }{ XE "Appointments:non-salaried" }These ranks are 
used to appoint individuals from other institutions or the community who contribute to 
the department’s program without compensation. These appointments should never be 
used solely to enable individuals to apply for grants, The paperwork required for non- 
salaried adjunct appointments is the same as for other fixed-term appointments, See 
{HYPERLINK "http:iifacultypersonnel,unc,eduifaculty-policies-proceduresifaculty- 
appointments/fixed-term-appts/CCM1_017185"} at the Faculty Personnel website for 
more information, A faculty vote is required for any appointment greater than 12 
months, From the Tenure Regulations: 

Each initial appointment with permanent tenure or for a fixed or probationary term 
longer than one year, each promotion in rank, and each reappointment of an 
instructor, assistant professor or associate professor shall be initiated by 
recommendation of the chairman of the department concerned after consultation 
with the assembled full professors of that department. 

{ XE "Non-Salaried Appointments:benefits" }The non-salaried employee should be 
advised of the following conditions in accepting the appointment, He or she: 

¯ is not eligible for worker’s compensation 

° is a non-voting member of the faculty 

¯ can receive no benefits 

Non Salaried Fixed Term 
(for Research/Clinical/Adjunct) 

Standard Order: Attach to EPA Web 
action 

AP2 

AP2a 

Full Curriculum Vita 

Recommendation letter from Chair or 
Division to the Dean outlining duties and 
responsibilities. 

School/Department Promotions 
committee report (if available) 

CAS Criminal Convictions Check 

I-9 Form with approved EEV verification # 
(to EEV Coordinators in HR 
Workforce Planning & 
Compensation) 

Initial 
Appt Reappt Promotion 

Secondary 
(Joint) 
Appt 
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Tax Cards and Payroll Deposit Form (if 
switched to salaried; send 
directly to Payroll) 

Recommendation for Joint Appt (if 
applicable) 

OP1 (keep in dept office) 

{ XE "Joint Appointments" { XE "Appointments:joint" }}Joint appointments may be 
made in which the faculty member holds a faculty rank in more than one department. 
Joint appointments may take one of three forms, as noted below: 

Full Joint: Tenure-Track or Tenured Faculty in More Than One Unit 

A full joint appointment means that the tenure-track faculty member has a tenure-track 
appointment in at least two units, e.g., associate professor in Mathematics and a joint 
appointment as associate professor in Statistics and Operations Research. Tenure 
reviews for the faculty member must be coordinated with both units. 

Tenure-Track Faculty with Fixed-Term Rank in Another Unit 

This fixed-term joint appointment means the tenure-track faculty member has a primary 
tenure track or tenured appointment but also holds a fixed-term academic appointment 
in another unit, e.g., associate professor in Mathematics and a joint appointment as 
research associate professor in Statistics and Operations Research. 

Fixed-Term Faculty with Fixed-Term Rank in Another Unit 

This fixed-term joint appointment means the faculty member holds a primary faculty 
appointment as a fixed-term faculty member, e.g., research associate professor in 
Mathematics. In addition, s/he holds another fixed-term appointment, e.g., research 
associate professor in Statistics and Operations Research. Both titles are fixed-term 
ranks. 

Appointments Between Schools or Departments 

{ XE "Joint Appointments:form" }{ XE "Appointments:joint:form" }Joint appointments 
between schools or departments should clearly indicate that they are dependent upon 
the continuation of the primary or base unit appointment. If a faculty member’s funding 
in one unit or primary appointment in the base unit ends, the joint appointment ends. If 
one of the two units wishes, it may reappoint the person in a fixed term, non-salaried 
capacity. Junior faculty should fully understand the expectations placed on them by both 
departments and understand that both departments will review them. Joint 
appointments for nine-month faculty are effective January I or July 1, 

A fill-in form may be accessed at the Faculty Personnel website: { HYPERLINK 
"http://facultypersonnel.unc.edu/faculty-related-forms/faculty-personnel- 
forms/index.him" }. For additional information on joint appointments, see the 

{HYPERLINK 
"http :iifa cu Ityperson nel. u n c.ed uiccmig rou psi pu bl ici @ h ri @facu Ityplidocu mentsi pol icyicc 
m1_017546.pdf"}. 

{ XE "Joint Appointments:with other institutions" }{ XE "Appointments:joint:other 
institutions" }It is this institution’s position that a faculty member cannot 
simultaneously hold two permanent positions, one at the University of North 
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Carolina at Chapel Hill, and one at another institution because both appointments imply 
continuous service and a full-time obligation to a single institution. If a faculty member 
is temporarily on leave without pay from one of the institutions, the problem remains. 

{ XE "Joint Appointments:guidelines" { XE "Appointments:joint:guidelines" }}These 
guidelines apply only to special appointments that are specifically authorized as "full" 
joint appointments with regular obligations in more than one academic unit. The 
purpose of these appointments is to encourage interdisciplinary and cross-disciplinary 
cooperation in the College of Arts and Sciences and the University. All participating units 
and the joint appointee must agree to the conditions in writing before the appointment 
can be approved by the College. 

¯ Tenure will be located in a single department or curriculum, the home unit. 

° For a joint appointment in a secondary unit, the chairs of the home unit and the 
secondary or joint unit must agree, and the faculty of the secondary unit must 
take a formal vote of approval as with any other appointment. 

¯ The rank held will be the same in both units, but permanent tenure will only be 
awarded in the home unit. 

° The joint appointee’s salary will be divided between the two units, and annual 
salary increases will be determined by the chairs of each unit on the portion of 
salary they administer. 

¯ If the joint appointee generates release time through grant, fellowship, or other 
support, the unit in which the release time is applied will receive the salary 
savings that come from the grant or fellowship. These funds will be used to 
support the instruction or services normally provided by the faculty member. 

° In matters of reappointment and promotion, review committees shall be made 
up of faculty in both the home and secondary units, and their recommendations 
shall be made to both chairs. It is the responsibility of the chairs of both units to 
make clear to the joint appointee the requirements and expectations for 
reappointment and promotion and to monitor the progress of the faculty member 
providing guidance and encouragement where needed. 

¯ Annual reviews and post-tenure reviews of joint faculty shall be undertaken 
jointly by both units as determined by the unit chairs. 

¯ In the event that the secondary unit elects not to continue the joint appointment, 
the faculty member’s line remains with the home unit and all shared resources 
will be moved to the respective contributors. If the home unit wishes to retain 
the faculty member, it may request authorization to do so and the resources to 
replace the contribution of the secondary unit. 

¯ In the event the home unit elects not to reappoint or promote and award tenure 
to a faculty member who has a joint appointment, the line will become vacant 
and returned along with its resources to the College. In other words, the home 
unit may not assume that it will retain the position and be authorized to conduct 
another search. The resources provided by a non-College unit will be retained 
by that unit. 

APPROVAL FOR FACUL~ APPOinTmenTS 

{ XE "Appointments:levels of review" }{ XE "Appointment Review Table:tenure track" }New 
appointments, reappointments, and promotions require approval from the College of Arts & 
Sciences. All appointments in the College require the approval of the Senior Associate Dean. 
That approval will itself require validation by a series of subsequent committees and boards 
outlined in the chart that follows. In addition to the Dean of the College of Arts & Sciences, the 
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Chair of each division serves on the Arts and Sciences Advisory Committee (ASAC), which is 
charged with the review of all new tenure-track assistant professor appointments and all 
appointments that confer tenure in the College. Divisions are as follows: 

Fine Arts 
Humanities 
Basic and Applied Sciences 
Social Sciences 

The ASAC Committee advises the Dean on personnel actions. The Dean recommends personnel 
actions to the Executive Vice Chancellor and Provost. 

:::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::: 
:::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::: 
:::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::: 
:::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::: 
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*Cannot be approved in months where meetings are held by mail ballot. 
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College of Arts & Sciences 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

Tenure Track Review Schedule 2011-2012 
Committee Schedules and Deadlines for EPA Personnel Actions 

{ XE "ASAC Schedule" ~ 

Submit Dossiers 
for 

July1 Promotion 
to Assoc or Ful~ 

July1 Asst Prof 
Reappointments 

July1 
New Hires 

Jan 1 Reappts 
& Promotions 

CAS 
Submittal 
Deadline 

04-I8-11 

05-I8-11 

None 

07-I8-11 

08-22-11 

09-I9-11 

I0-I4-11 

I1-II-11 

I2-05-11 

01-I2-12 

02-09-12 

03-I5-12 

04-I2-12 

05-I7-12 

None 

None 

08-I6-12 

09-I3-12 

Provost 

06-06-11 

07-04-11 

08-01-11 

09-05-11 

10-03-11 

10-31-11 

11-28-11 

01-02-12 

01-30-12 

03-05-12 

04-02-12 

05-07-12 

06-04-12 

07-02-12 

08-06-12 

09-04-12 

09-24-12 

10-29-12 

APT Sub- 
Committee 

07-06-11 

08-03-11 

08-31-11 

10-05-11 

10-26-11 

11-22-11 

01-04-12 

02-01-12 

02-29-12 

04-04-12 

05-02-12 

06-06-12 

07-03-12 

08-01-12 

09-05-12 

10-03-12 

10-24-12 

11-28-12 

APT 

07-13-11 

08-10-11 

09-07-11 

10-12-11 

11-02-11 

11-30-11 

01-11-12 

02-08-12 

03-07-12 

04-11-12 

05-09-12 

06-13-12 

07-11-12 

08-08-12 

09-12-12 

10-10-12 

10-31-12 

12-05-12 

Departments must submit dossiers bythe deadlines listed above. P~ease submit dossiers when readyeven if early. 
To request an exception to a deadline, departments should contact their Senior Associate Dean. 

BOT dates in parentheses indicate meetings not regularly scheduled in which a mail ballot is used. 
*Tentative -Due to varying teaching and administrative schedules, ASAC meeting dates may need to be adjusted. This will not 
change submission deadlines. 

Please note: Post-tenure review dossiers are not submitted for committee routing and approval. Departments will be asked to 
complete post-tenure review reports for submission to the Dean’s Office in May of each year. 

08/03/’1 

BOT 

07-28-11 

(08-25-11) 

09-22-11 

(10-27-11) 

11-17-11 

(12-15-11) 

01-26-12 

(02-23-12) 

03-22-12 

(04-26-12) 

05-24-12 

(06-28-12) 

07-26-12 

(08-23-12) 

09-27-12 

(10-25-12) 

11-15-12 

(12-20-12) 
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College of Arts & Sciences 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

Senior/Master Lecturer Review Schedule 2011-2012 
Committee Schedules and Deadlines for EPA Personnel Actions 

Deadline to 
Submit Dossiers 

for 
Fall reviews for 

Senior Lecturer 
Spring reviews for 
promotion to Senior 
Lecturer or      ~ 
Master Lecturer 

CAS Submittal 
Deadline 

Sr. Lecturer 
Committee 

~BD 

Departments must submit dossiers by the deadlines listed above. P~ease submit 
dossiers when ready even if ear~y. 

EPA NONii-FACULTY 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

EPA Non-Faculty employees represent a special group of research, instructional and senior 
administrative personnel who play a vital role in the accomplishments of the University. Positions 
within the University that are covered under the {HYPERLINK "http:iihr.unc.eduiPolicies- 
procedures-guidelines/epa-non-faculty-policies/index.htm"} are not subject to most provisions of 
the State Personnel Act. This permits flexibility in hiring, assignment of professional duties, 
allocation of workload, salary, and other matters deemed critical for efficient and responsible 
accomplishment of instructional, research and administrative objectives. 

Refer to the EPA Non-Faculty Human Resources website for more information on this group of 
employees: {HYPERLINK "http://hr.u nc.ed u/policies-procedures-guidelines/epa-non-faculty- 
policies/index, htm" }. 

{ XE "EPA Non=Faculty:establishing a position" }To establish an EPA Non-Faculty position, units 
should follow the guidelines at the {HYPERLINK "http:iihr.unc.eduiPolicies-procedures- 
guidelines/epa=non=faculty-policies/epa-nf=classification/CCM1_028443"} website for using the 
EPAWeb Position Management System for creating or modifying EPA Non-Faculty positions. 

To establish a new EPA non-faculty position or propose reclassification of an existing SPA position 
to EPA non=faculty status, departments must submit a { HYPERLINK 
"http;iihrisguide.unc.eduZepa-pos-mgmtilessonsiCreate New Position.html" } action using the {. 

HYPERL:][NK "http:iihrisguide.unc.eduiepa-pos-mgmtiindex.html" } in the EPAWeb Personnel 
Action System. The position creation process must be used both for permanent full- and part- 
time positions and temporary positions, regardless of FTE. 

Departments should consult the EPA Non-Faculty classification guidelines to assist in determining 
whether a proposed position satisfies basic EPA non-faculty classification guidelines. If not, the 
SPA classification process should be pursued instead of the request process described in these 
guidelines. {HYPERLINK "http:iihr.unc.eduiPolicies-procedures=guidelinesiepa-non=faculty- 
polidesiepa-nf-classificationiCCM1 028439"} to view these guidelines. 
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Any existing vacant EPA non-faculty position (full- or part-time) last approved six 
(6) years ago or greater from the time it was vacated is subject to mandatory re- 
review of EPA status. 

{ XE "At Will Appointments" }{ XE "Appointments:at will" }Beginning June, 2009, University 
policy requires that all EPA Non-Faculty position appointments be "at will." EPA Non-Faculty 
positions previously appointed with a fixed term will be converted to "at will" upon 
reappointment. Exceptions to this requirement may be requested with proper documentation, 
i.e., the { HYPERLINK "http://hr.unc.edu/form-finder/epa-forms/index.htm" }. 

Link: { HYPERLINK"http://hr.unc.edu/policies-procedures-guidelines/epa-non-faculty- 
policies/epa-nf-appointment/CCM1_018172" } 

ADD~:ONAL FIXi~D:~T~RN APPOINTF~I~NT FOR I~PA NON~FACUL~ 
ENPLOYEES 

{ XE "EPA Non-Faculty:additional fixed-term appointment" }An employee in an EPA Non-Faculty 
position may teach courses at UNC-Chapel Hill provided they are given a non-salaried 
appointment as Lecturer. If the teaching assignment is for one semester only, the title is 
"Visiting Lecturer." Assuming that the employee is in a full-time EPA Non-Faculty position whose 
regular duties do not include teaching, the payment for teaching would be handled through the 
{HYPERLINK \I "_OVERLOADS_I"} mechanism and a lump sum payment. The amount of the 
overload should be no more than 20% of the employee’s current annual base salary. 

This secondary fixed-term appointment should be added in the EPAWeb as a Secondary 
Appointment. The primary title should not be changed in any way. Indicate in the 
Comments section of the EPAWeb action that the appointment is "visiting." Do not click 
"Yes" in the Visiting box as this would affect the employee’s benefits. 

A~UAL I~VALUATIOF~ OF EPA NO~FACUL~ I~IHPLOYE~$ 

{ XE "EPA Non-Faculty:annual evaluations" }{ XE "Evaluations:EPA Non-Faculty" }By action of 
the Board of Trustees, a system of annual written performance evaluations for EPA Non-Faculty 
employees has been instituted for the University. Each EPA Non-Faculty employee must receive 
a written annual performance evaluation, which must be discussed with him or her by the 
supervisor or chair. The evaluation must be placed in the employee’s personnel file, and the 
employee may comment in writing if he or she chooses. Anecdotal reports suggest that these 
evaluations have not consistently conformed to these requirements. Please be reminded that we 
have no discretion in this regard. Evaluations must be measured against standards defined for 
the position duties and expectations for performance. These standards can serve a useful 
purpose in your administrative area. A fill-in form is available at the HR website: { HYPERLINI( 
"http:llhr.unc.edulform-finderlperformance-mgmt-formslindex.htm" }. For EPA 
Non-Faculty employees with appointment end dates, the review must take place four months 
prior to that appointment end date. 

~...~ ..... In the event that the contract is not renewed, employees who have been 

~C~ j~:i employed less than one year must receive a 30-day written notice and 
\\:~i;~ \~ employees with more than one year’s employment must receive a 90=day 
~.~/’= notice. For more information, see OHR; {HYPERLINK 

"http://hr.unc.edu/policies-proced ures-guidelines/epa-non-faculty- 
policies/index.htm"}. 
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HIRING 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

FACULTY ME~E~ 

Position Authorization 

{ XE "Searches:hiring a new faculty member" }{ XE "Position authorizations" 
}Searches for new faculty may begin only after the Senior Associate Dean has 
approved the search in writing. The Dean’s Office invites requests for positions in 
March, and allocation decisions ideally are made by late Spring. However, these 
decisions are often delayed due to budget uncertainty at the State level. The 
authorization from the Dean’s Office will state the rank, the specialty, and the 
maximum salary that can be provided for the new faculty member. The Dean’s 
Office will allocate a maximum of $4,000 for recruitment expenditures for each 
advertised faculty search and $2,000 for lecturer positions if funded by the Dean’s 
Office (as opposed to your instructional budget). 

In order to present a successful request for a position allocation, the Chair must 
present a convincing case for the position and justify it in relation to current and 
expected enrollments and to the unit’s strategic plan. The Dean and Senior 
Associate Deans consider all requests for positions in the context of the broad goals 
and needs of the College. No unit has a "right" to a particular position or number of 
positions. The exception to this statement is that unit recommendations that result 
in denial of tenure or non-reappointment of a tenure-track faculty member 
automatically re-confer the position to the department. 

Position Allocations and the "Williamson" Rule 

{ XE "Williamson Rule" }The Dean’s Office has recently reviewed the "Williamson" 
rule and its application. As with all policies, the application of this policy is subject 
to the College’s strategic goals. 

In the following three situations, departments will be allowed to retain the position, 
unless the necessary funding is simply unavailable. If the resources are not 
available in the year after the faculty member leaves, the position will be placed at 
the top of the College’s priority list and will be allocated as soon as funding does 
become available. 

Although the return of such positions is guaranteed, departments will need to 
submit a request for it, stating how it will be used and the preferred rank. The 
position need not be used to hire a new colleague who has the same research 
specialization as the person who left. The rank of the returned position will be 
determined by the Dean’s Office and may not necessarily be at the same rank as the 
person leaving. 

Decision not to confer tenure: If a department makes the 
decision not to confer tenure to an assistant or associate professor, 
his or her position will be reallocated to the department. If the 
reallocated position is made in time for the department to hire a new 
faculty member with no gap in service between the nonrenewal and 
the new hire, the department will not receive the $25K one-time 
allocation in their instructional budget. Tf there is at least a one year 
gap in service, the department will receive a one-time allocation of 
$25K (as is the case for other resignations and full retirements). 
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Nonreview: If a faculty member resigns before the department 
renders its decision on renewal or promotion to tenure through a 
formal review process, the position might still be returned to the 
department. The department must be able to provide written 
evidence that the faculty’s performance was below expectations at 
the time of review. Such evidence could include the reappointment 
letter and the chair’s annual review letters which indicate areas in 
which the probationary faculty member appears to be falling short of 
the department’s standards for reappointment or promotion. 

Position not filled: If a department has been allocated a position 
and the search is not successful, the position allocation will continue 
into the subsequent year. This renewal will apply for a maximum of 
two (2) additional years giving departments three years for a 
successful search. 

{ XE "Searches:targeted hires" }{ XE "Targeted Hiring" }In 2000-2001, Chancellor 
Moeser initiated a targeted hiring program. It aims to enable the University to increase 
the excellence as well as the demographic and intellectual diversity of its faculty by 
recruiting top people, at whatever rank and wherever located. 

Permission to pursue such targets of opportunity results from a competitive process. 
Departments or curricula that know of exceptional people are invited, at any time, to 
discuss such a hire with their Senior Associate Dean. If he or she agrees to support the 
proposal, the deans as a group will discuss the candidate’s qualifications in the context of 
overall hiring priorities, potential enrollments, and other matters. The assembled 
Senior Associate Deans must review any targeted hire request before approval 
and submission to the Provost Office. If the Dean accepts the proposal, s/he will 
present it to the Provost. The number of positions available for such hiring is small, and 
the competition is intense. If the Provost grants permission to proceed with the search, 
his/her office will provide the funding - on the condition that the funding be returned to 
the Provost’s Office at the end of four years. The College will take the returned position 
from the department or curriculum that made the targeted appointment, unless College 
priorities, the quality of the department or curriculum, its centrality to the University’s 
mission, or similar factors allow that unit to retain the position. A copy of the fill-in form 
is available at the College website: { HYPERLINK 
"https://college.unc.edu/intranef~!targeted-hire-form.dot" }. 

the candidate. 

Forms Required 

{ XE "Targeted Hiring:forms required" }In addition to the Targeted Hiring Form, a 
targeted hire requires the same personnel paperwork as does any tenured/tenure-track 
or fixed-term appointment. Refer to the {HYPERLINK \1 "_Standard_Order_for"} and 
begin by entering data about the position in EPA RecruitmentWeb. The only difference, 
in addition to the targeted hiring form, is the EEO process. The EEO requires a Waiver 
Request to be completed in the EPA RecruitmentWeb system. A waiver request letter 
addressed to the EEO Officer, currently Ann Penn, is attached to this Waiver Request. 
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The terminology used in the request (with the vote of the faculty) should include the 
following statement: 

"This is to request a waiver of advertising and search requirements 
under the special search policy for certain EPA appointments to 
appoint..." 

For more information on special search requirements, see the Equal Opportunity/ADA 

website:{ HYPERLINK 
’’h~tp://www~unc~edu/depts/e~~ada/f~rms/Special-Search-P~~icy-EPA-App~-~ct-2~~8~d 
OC" }, 

{ XE "Spousal Hiring Program" }The University’s Spousal Hiring Program was suspended 
indefinitely in 2009. 

{ XE "Nepotism:policy" }Consistent with the principle that University employees and 
prospective employees shall be evaluated on the basis of individual merit, without 
reference to considerations of race, sex, religion, handicap, age, national origin, or any 
other factors not involving personal professional qualifications and performance, the 
following restrictions, designed to avoid the possibility of favoritism based on family 
relationship, shall be observed with respect to institutional personnel who are not subject 
to the State Personnel Act, 

Related persons shall not serve concurrently within the institution in any case where one 
such relative would occupy a position having responsibility for the direct supervision of 
the other relative. 

With respect to proposed employment decisions which would result in the concurrent 
service of related persons within the same academic department (or other comparable 
institutional subdivision of employment), a relative may not be employed if the 
professional qualifications of other candidates for the available position are demonstrably 
superior to those of the relative. 

With respect to the concurrent service of related persons within the same academic 
department (or other comparable institutional subdivision of employment), neither 
relative shall be permitted, either individually or as a member of a faculty or as a 
member of a committee of a faculty, to participate in the evaluation of the other relative. 

The following relationships are sufficiently immediate to invoke the prohibitions against 
concurrent service of related persons: 

¯ Parent and child 

° Brothers and sisters 

¯ Grandparent and grandchild 

° Aunt and/or uncle and niece and/or nephew 

¯ First cousins 

° Stepparent and stepchild 

¯ Stepbrothers and stepsisters 

° Husband and wife 

¯ Parent-in-law and child-in-law 

° Brothers-in-law and sisters-in-law 

¯ Guardian and ward 
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¯ Persons engaged in amorous relationships; an amorous relationship exists when, 
without the benefit of marriage, two persons voluntarily have a sexual union or 
are engaged in a romantic courtship (e.g., dating or engaged to be married) that 
may or may not have been consummated sexually. 

The complete policy can be read in the UNC Policy Manual, ({ HYPERLINK 
"http :/ i intranet.northcarolina.edu/ docs/legal/ policymanual/ 3OO. 4.2.pdf" }). 

Sample Nepotism Letter 

{ XE "Nepotism:sample letter to EEO" }A letter addressed to the EO0 Office certifying 
the working relationship between the proposed employee and the other relative needs to 
be reviewed by the Dean’s Office who will forward it to the EO0 Office for final approval. 

The following is suggested wording for the letter: 

This is to notify you that (name) who is being recommended for a (title) 
(re)appointment in the (unit name) effective (date) through (date) is the 
(relation) of (related employee). This appointment will not result in a relative 
supervising or having any influence over the other relative’s employment, salary 
administration or other related management, personnel considerations, or in any 
other violation of the subject policy on nepotism. (Name of proposed employee) 
is being supervised by (name, title). 
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Recruitment 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

{ XE "Searches:recruitment" }When beginning a search, be especially careful to observe all 
guidelines provided by the Equal Opportunity Office (see {HYPERLINK 
"http://www.unc.edu/depts/eooada/univreports.html"} in the EPA Equal Opportunity Plan, p. 
13). It is important to ask questions, and to establish a cooperative, consultative relationship 
with the officers in that department (966-3576). Their guidelines require the submission of a 
sequence of reports concerning the recruitment plan, the process of recruitment, and its 
conclusion in the EPA RecruitmentWeb system. These reports offer a useful step by step guide 
to documenting the search process. At every stage, it is important to record the demographic 
characteristics of the applicant pool, and especially reasons for dropping individual applicants 

from further consideration. For additional information, see the {HYPERLINK 
"http://www.unc.edu/depts/eooada/"}. 

To assist the department in the search process, we have created a {HYPERLINK 
"https://college.unc.edu/intranet/faculty_search_checklist.dot"}. The fill-in form is available on 
the College website.{ XE "Faculty Search :checklist for" } 

{ XE "Affirmative Action:tenure track requirements" }{ XE "Equal Opportunity 
Requirements:tenure track appointments" }{ XE "Recruitment:equal opportunity requirements" 
}Send Recruitment Plan (EOF-1) to Linda Goldston (Dean’s Office, College of Arts & Sciences) for 
review and final approval by the Senior Associate Dean. Attention is placed especially on the 
composition of the search committee, the proposed advertisement for the position, and the unit’s 
efforts to reach a diverse pool of applicants. After approving the EOF-1, the Dean’s Office will 
forward it to the EOO Office. 

{ XE "Intercampus Recruitment" }{ XE "Recruitment:intercampus" }{ XE "Searches:intercampus 
recruitment" }Each campus of the University of North Carolina is challenged to hire employees 
with the knowledge, skills and abilities needed to accomplish the strategic goals of a campus, 
department or work unit. In some instances, the person best suited for a position on one 
campus is currently employed at another campus of the University. In those instances, it is the 
obligation of those involved in the consideration of an intercampus recruiting decision to balance 
the welfare of the University as a whole, the wishes of the particular appointee, and the effect 
the decision will have on the two institutions directly concerned. In competing for talented 
people each campus is expected to adhere to human resource practices that meet generally 
accepted ethical standards. 

The recruiting campus may, simultaneously with notifying the campus at which the appointee is 
currently employed, tender an offer to the candidate. The campus at which the appointee is 
currently employed may, within five days of the notice, request the terms of the offer. If a 
request for terms is not made within the five-day period, then after that time, the recruiting 
campus may finalize a contract. 

For more information, read Regulation 300.2.7, "Regulation on Recruitment of Employees from 
Other Campuses Within the University of North Carolina" at the General Administration website 
({ HYPERLINK ’’http://int~anet.n~rthcar~~ina.edu/d~cs/~ega~/p~~icymanua~/3~~.2~7%5B~%5D.pdf’’ 

}). 

{ XE "Advertising" }{ XE "Recruitment:advertising" }Any faculty position that extends more than 
one year and is more than half-time must be advertised. For more information, see the Faculty 
Personnel website for {HYPERLINK "httP:iifacultypersonnel.unc.eduifaculty-policies- 
procedures/recruitment-and-selection/CCM1_017145"}. The advertisement should include the 
following: 
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¯ application procedure and deadline 

° description of the position and its minimum requirements 

¯ name and address to whom inquiries should be made 

° EOO statement: "The University of North Carolina is an Equal 
Opportunity/Affirmative Action Employer" 

For positions funded and allocated by the Dean’s Office a maximum of $4,000 will be 
provided to help departments pay recruitment expenditures, including advertising, for 
tenured/tenure-track positions, $2,000 for a fixed-term position, and $1,000 for tenured 
or tenure-track targeted hires. If the position comes from the Dean’s Office, i.e., not 
from instructional budget, the Dean’s Office will provide $2,000 for advertising for 
lecturers. Depending on the advertising media, the budget could be exhausted in 
advertising before any candidates are invited to campus. 

Recruitment expenses for positions funded by the instructional budget or other 
department resources are the responsibility of the department. In addition, recruitment 
expenses for special faculty allocations, such as targeted or Bowles hires, are the 
responsibility of the department. 

Sample Letter: Advertising a Position 

Dear Colleague: 
{ XE "Advertising:sample letter" } 
The Department of Classics of the University of North Carolina has been authorized to search for 
an entry-level person whose teaching and research interests lie primarily in the areas of Medieval 
Latin and literature and whose background includes a strong foundation in classical Latin. Please 
see the enclosed announcement for further particulars and full details. I write to ask if you know 
of one or more suitable candidates. These might be recent PhDs, or students who finished their 
degree some time ago and have now acquired teaching experience. If you do know of persons 
who would be interested in this position, please give them a copy of the announcement and 
encourage them to write Professor 3ones, chair of the search committee, or to contact Professor 
Jones or me if they have questions. Please also post this announcement. 

The Department of Classics at Chapel Hill has at present fifteen full-time faculty including four 
who specialize in Latin literature and history. Although we have a rich tradition of post-classical 
and medieval studies here--Jane Doe, John Doe, and Jack Jones have all been members of the 
Department--we currently have no one working in Medieval Latin. The Department cooperates 
closely with the Departments of Art, History, English, and Religious Studies, all of which have 
medievalists, as well as with the Department of Linguistics and with Duke University. Duke has 
recently hired a medievalist/palaeographer, and we expect that medieval studies will continue to 
flourish here. The Department of Classics has traditionally been one of the strongest 
departments in the University, enjoying good institutional support from the dean of the college 
and the university administration. Davis Library, our research library, maintains a very strong 
collection in ancient and medieval studies, and the seminar room devoted to Epigraphy and 
Palaeography is a particularly fine facility. 

I will be most grateful for any help you can give us in identifying appropriate candidates and 
encouraging them to contact us. In the meantime, best wishes for a pleasant fall semester. 

Sincerely, 

Chair 
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{ XE "Searches:search committee" }Chairs should appoint search committees in writing. Letters 
appointing colleagues to these committees must include a statement to the effect that, by 
accepting the appointment, the individual agrees to support the University’s commitment to 
affirmative action. Membership on the search committee is contingent on support of this policy. 
To further emphasize the importance of the University’s commitment to affirmative action, all 
hiring supervisors, search committee chairs and members must complete the { HYPERLINK 
"http://www.unc.edu/depts/eooada/sct/index.htm"\t .... } before beginning the search process 
for any EPA recruitment. 

Candidates should be given a list of required documents fOr application for faculty positions. 
Using the {HYPERLINK "http://facultypeFsonnei.unc.edu/n/CCM1_017329"} from the Faculty 
Personnel web site as a guide fOr the minimum requirements, the Chair may wish to request 
additional documents OF examples of past work. 

Criminal Conviction Checks are conducted only at the time of a faculty member’s initial 
appointment. These checks are intended to assure that we do not appoint individuals to faculty 
positions with prior criminal convictions who pose an unacceptable risk to the University or its 
employees, students, and visitors. 

The {HYPERLINK "httP:iifacultypersonnel.unc.eduifaculty-related-formsifaculty-personnel- 
forms/index.htm"} is available at the Office of Human Resources website. 

For more information, see the {HYPERLINK "httP:iihr.unc.eduiPolicies-procedures- 
g uidelinesispa-employee-policiesirecruitment-a nd-selectioniBGCKFAQ" } document. 

The University’s Appointment, Promotion, and Tenure Committee approved a { HYPERLINK 
"http :iifa cu Ityperson nel. u n c.ed uifac u Ity-pol icies-proced u resifacu Ity-a ppoi ntmentsiten u re- 
appts/CCM1_017202" } with the following guidelines as they relate to outside letters of 
evaluation: { XE "Dossier" } 

Outside letters of evaluation constitute an important part of the appointment, 
promotion, and tenure packet. A minimum of four letters of evaluation is 
req u ired: 

associate and full professors: 
¯ all four from outside the institution, ideally, from {HYPERLINK 

"http://www.carnegiefoundation.org/dassifications/index.asp?key= 
63&search_flag =true&ref=783&start=783&BASIC2005= 15"}; all 
from individuals independent of the candidate; not be from 
individuals who have been directly involved with a candidate, e.g., a 
collaborator, mentor, previous co-worker, former dissertation chair, 
etc., but may be from individuals who know the candidate through 
professional interaction, e.g., reviewed the candidate’s publications 
or served on review committees together. 

¯ two of the four from a list of names provided by the candidate 
¯ two of the four from individuals selected by the Department Chair, 

as appropriate 

assistant professors and instructors with special provision: 
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¯ four letters, preferably from outside the institution, preferably from 
RU/VH institutions 

¯ may include letters from mentors and other individuals more closely 
connected to the candidate may provide letters of evaluation 

These requirements for independent outside letters of evaluation apply to all 
appointment, promotion, and tenure decisions. 

The purpose of these letters is to provide an independent and unbiased assessment 
of the individual’s national and international reputation. Therefore, the request from 
the Department Chair to prospective writers of outside letters of evaluation should be 
phrased neutrally and should not solicit an affirmative response or recommendation. 

In addition to the minimum four required independent letters, any number of 
additional letters from any source may also be submitted. These may be from 
individuals within the institution with whom the candidate has collaborated or from 
former colleagues, collaborators, mentors or other individuals connected with the 
candidate. 

All letters of evaluation that are received must be made an official part of any 
appointment, promotion, and tenure package and must be part of the evaluation 
process of the candidate under consideration. 

In the appointment/promotion packet, each outside letter should have a designation 
in its upper right hand corner indicating whether the writer of the letter was 
suggested by the candidate or was chosen by the Department Chair. 

Mark the location of these letters in the appointment packet for reviewers to easily 
locate 

In the course of collecting the appropriate documents for an ASAC review, the Dean’s 
Office sometimes receives recommendation letters not on institutional letterhead 
with signatures and/or copies of emails constituting reference letters. The Executive 
Vice Chancellor & Provost Office has requested that their office receive signed 
orkjinal documents on institutional letterhead before the entire review process has 
been completed to add to the faculty member’s permanent file. 
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STA~I)AR~ ORI)~R FOR T~RUR~ TRACK INITIAL APPOINTHENT$ 

Initial Appointment 

Ass~ Prof 
Assoc    Full or Assoc Tenure Track (TT)          ASAC o~.s~ro. 

Prof w/o      Prof w/ 
TT* Tenure Tenure 

~ ~F "~f~n~r~ ~r~r’inifi~l f~n=ir~ fr~ 

AP2 2 ~ ~ ~ 
Full Curriculum Vita (with page numbers 

and dated) 
Personal 
Education 
Professional experience 
a) Honors 

b) Bibliography (show author order) 
c) Books & chapters( incl pgs) 

d) Refereed papers/articles (incl pg & mark 
w/asterisk (*)) 

e) Refereed unpublished oral presentations &/or 

0    abstracts 
g) Other unrefereed works( incl book reviews) .    2    . ~1~ 

~ 
~1~ 

, 
~1~ 

Grants (PI or co-PI, amount, dates, agency, etc.) 
Professional service 

Recommendation letter from the Dean to the 
Provost or from Chair endorsed by the Dean. 
[mark with tab] 
School/Department Promotions Committee 
report (if available) 

Outside letters of recommendation (at least 
four, include all letters received, not a selected 
subset) [mark with tab] 
Any additional information or materials that the 
school would like to submit but which is not 
duplicative ofthe above, e.g., support info on 
clinical service, and/or administrative duties. 
Requirements Not Part o~ the Standard 
Or de r(include with Origin a/s) 

Copy of EPAWeb Action (or ATF Form) 

AP2a 

EEO Approval 

I-9 Form with approved EEV verification # (to 
EEV Coordinators in HR Workforce 
Planning & CompensaHon) 

Tax Cards & Payroll Direct Deposit (To Payroit) 

CAS Crim Check Form (Faculty Appointee 
Authorization for Criminal Conviction Check). 
[Appointee should send form in sealed 
envelope addressed to UNC Public Safety 
marked "confidential" to the appointing 
dept.] 

Recommendation for Joint Appt( if applicable) 

OP1 (keep in dept office) 

SUPPLEF’~ENTAL GUIDE FOR SUBMISS][ON OF APPOINTMENT DOC$ 
Effective March, 2010, the following hard copy materials are required to be submitted 
to the Dean’s Office: 

, set of original documents (to be provided later to the Provost’s Office) 

~ one set of copies (to be maintained in the Dean’s Office files) 
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On ~ of the origina~ documents, inc}ude the following in this o~der; 

o One copy of the EPA Web form 

¯ :If applicable, the EEO Approval, AP-2a for Faculty, and Recommendation for Joint 
Appointment form 

¯ New hires: a copy of the Chair’s signed "offer" letter to the prospective new faculty 
member 

° Post-it note marked "Originals" on the first page of the packet 

¯ Staple any document that is more than one page and use a binder clip for all 

For the co~ied set: 
° DO INOT STAPLE AINY PAGES OR IJSE PAPER CLIPS; submit using a binder clip 

(This is the packet that will be used to scan the documentation and to save as a pdf 
file for upload and retrieval by all reviewers.) 

¯ All pages must be singled sided; no double-sided pages will be accepted 

For both sets of documentation: 

° Don’t use notebooks or cover pages or place blank paper between documents within 
a tab section 

¯ Tab dividers with printed labels or labels that are affixed to tabs marked as follows 
are required: 

° Curriculum Vitae 
¯ Chair/Dean Letters - add a signature line on the Chair’s recommendation letter 

following the Chair’s signature as follows: 

APPROVED: DATE: 
Karen M. Gil, Dean 

° Committee Report (when applicable) 

¯ External Letters - place solicitation letter first behind tab (when applicable) 

° Teaching Documentation (when applicable) 

¯ Other (when applicable) 

o l~se binder cliOs for both Oackets 

Place AP-2 in front of CV tab in both packets. The AP-2 does NOT need a separate 
tab. 
Section 12: For the current appointment use original begin date and scheduled end 
date; for the proposed appointment use the anticipated begin date and scheduled 
end date 

Section 13 and 14: List first initial and last name 

New and existing joint appointments should be included on the AP-2 form and on 
EPA Web action 

Degree conferra~ and employment dates on A~-2 form and CV ~ho~d be 

Dates o~ AP-2 form a~d ~ ~A Web should be consistent 

Dossier Sections: 

° Curriculum Vitae 

° include both research and teaching statements 
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¯ Make sure CV is up-to-date and complete (i.e., all joint appointments included) 
with date of last revision and pages numbered. 

¯ Do not include personal information such as birth date, country of origin, spouse 
or children information. 

¯ Refereed a~oti¢les must be denoted by asterisk (*) or listed under a separate 
heading labeled as such. If the asterisk is used, include "* = Refereed Articles" 
in the publications section. If there are no refereed articles, the CV must state 
"No Refereed Articles." 

¯ Staple the CV, research and teaching statements together in that order 

ASAC/Chair letters (including departmental review committee reports) 

¯ Recommendation with begin date and scheduled end date (if applicable) should 
be explicitly stated (i.e., promotion to Associate Professor with tenure effective 
July 1, 2010; reappointment to a second term as Assistant Professor effective 
July 1, 2010 through June 30, 2013). 

¯ If recommendation is for early promotion, the Chair’s letter should so indicate 
with appropriate justification. 

External Letters must be labeled - "Candidate Selected" or "Chair or Committee 
Selected" 

Teaching Documentation (including peer and student evaluation summaries) 

Other Documentation (i.e., letters from current or former colleagues) 

~oint Appointments 

¯ Tenure track/tenured (full) joint appointments: 

¯ Each department should simultaneously be carrying out a review. The secondary 
unit submits the appropriate paperwork to the base appointment department. 
The complete packet is reviewed by ASAC. (See the Original Complete Tenure 
Track Standard Order Table at the { HYPERLINK 
"http ://fa cu Ityperson nel. u n c.ed u/facu Ity-pol icies-proced u res/facu Ity- 
appointments/forms-and-templates/index.htm" } website for the required 
documents.) 

¯ The secondary department to which the faculty member is being recommended 
for appointment in the tenure track or with tenure is required to vote on that 
appointment. The primary department is NOT required to vote on the 
joint appointment in the secondary department. 

° The secondary Department Chair does NOT need to include in his/her letter the 
primary department’s original vote for a tenure track or tenured appointment. 

° The Department Chair’s letter recommending the faculty member’s candidacy 

for a joint appointment should include the signature (concurrence) of the 
Chair/Dean of the primary department/school and the signature (concurrence) of 
the Chair/Dean of any other Department/School who has granted a tenure track 
or tenured appointment to the faculty member. 

° Effective August, 2010, there is no requirement to seek outside letters of 
recommendation for a joint appointment. 

° A~ach ~ th~ E~A Web actio~ A copy of the Department Chair’s 
recommendation letter with the signatures of the Chairs of all other units that 
have already granted tenure to the faculty member in their department and a 
joint appointment form with the signatures of all relevant Department 
Chairs/Deans. 

¯ Fixed term joint appointments; 

¯ Secondary department should simultaneously review for appointment, 
reappointment or promotion. Ideally, the secondary Chair’s recommendation 
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letter is included in the dossier for the tenure track/tenured appointment, but 
may be processed separately. If the joint fixed term appointment paperwork is 
not included in the dossier, it must be attached to the relevant EPA Web action. 
It is not a requirement that fixed term secondary appointment documentation be 
reviewed by ASAC. The AP-2 form and EPA Web form should include all such 
appointments. 

¯ The College discourages faculty holding simultaneous joint fixed term 
appointments at different ranks. 

Refer to the following link on the Faculty Personnel website for additional tips for promotion and 
tenure practices: { HYPERLINK"http://facultypersonnel.unc.edu/faculty-policies- 
procedures/faculty-appointments/tenure-appts/CCM1_017195" }. 

{ XE "Searches:campus visits" }{ XE "Campus Visits" }Send or (preferably) email to your SAD 
the curriculum vitae of candidates for tenured positions who are to be invited to campus. The 
Chair will need the SAD’s approval before issuing invitations to visit the campus. The aim of 
these discussions is to keep the Dean informed about ways the candidates reflect the unit’s 
strategic plan and allows the Dean to provide any suggestions or support that might help in 
achieving a successful recruitment. 

Arrange meetings between the SAD and the finalists when they are visiting campus. Provide the 
SAD with curriculum vitae and letters of recommendation before that meeting. 

Provide to the appropriate SAD the selected candidate’s complete file before sending a written 
job offer. These files should include: 

Offer letter 

Search committee’s report to the faculty 

Candidate’s application letter 

Curriculum vita 

Four letters of recommendation 

Chair’s recommendation letter to the Dean 

{ XE "Visitors’ Center:website" }Departments should provide candidates with information about 
the town, the region, area schools, anything that highlights the attractions of the Triangle and 
the University. The UNC-CH Visitors’ Center ({ HYPERLINK "httP:iiwww.unc.eduideptsivisitor" 
}) has links to all points of interest for someone considering a move to the area. If the candidate 
would like to review the benefits available as a UNC-Chapel Hill employee, direct the individual to 
{ HYPERLI N K "http ://h r. u nc. ed u/benefits/index, htm"}. 

{ XE "Credentials Verification" }Before inviting candidates to campus, be sure to verify 
candidates’ credentials: call the institution to verify that the person has the degree he or 
she claims to have, or if ABD, actually is or has been an enrolled student as claimed. Our 
accrediting agency, the Southern Association of Colleges and Schools, found a few years 
ago that two senior administrators in major universities did not possess the PhDs on 
which they had built their careers. Accreditors now typically check credentials 
assiduously while visiting campuses. 

To aid in credentials verification, the Provost’s Office has designed one form, the OP-1, 
used for verifying information by telephone, email or for mailing to the institution for 
completion. The form is available at the Human Resources website ({ HYPERLINK 
"http://facultypersonnel.unc.edu/faculty-related-forms/faculty-personnel- 

forms/index.htm" }). 
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The Chair should meet with all candidates at the end of their visits, and hold preliminary 
discussions about salary level and other matters which may become part of a compensation 
package. After an initial telephone discussion, the Chair should have the administrative manager 
complete the final EO0 information in EPA RecruitmentWeb { HYPERLINK 
"httP:ilwww.unc.eduideptsieooadai" }and write a letter to the candidate requesting "permission 
to nominate" him or her for the position. 

If the department is considering an offer to a foreign national, contact International Student & 
Scholar Services (962-5661) as soon as is feasible to confirm that the appropriate dialogue is 
taking place between the candidate and department about procuring the appropriate visas for 
permanent employment. 

The academic Senior Associate Dean and Director of Personnel must 
approve the offer letter, along with other required documentation as 
referenced in the template, before it is sent to the selected candidate. 

A copy of the letter signed by the Chair should be forwarded to the Dean’s Office and a final copy 
signed by the candidate should follow. A copy of the unit’s personnel policy should be sent with 
the letter. The official offer letter is generated by the Executive Vice Chancellor & Provost Office 
after receiving approval from the Board of Trustees and, where appropriate, the Board of 
Governors. The Board of Trustees must approve all new tenure-track and tenured appointments, 
and the Board of Governors must also approve those appointments of tenured faculty to state 
matching distinguished professorships. 

{ XE "Recruitment:sample letter paragraphs" }Offer letter templates can be found at { 
HYPERLINK "httP:iicollege. u nc.ed uiintra net/offer_letter_templates" }. Select the a ppropriate 
letter and applicable paragraphs for the appointment you are offering. The letter should include 
a cc to your Senior Associate Dean and Becky Williams, Director of Human Resources. 

(THE FOLLOWING IS NOT A PART OF THE OFFER LETTER AND SHOULD BE SENT IN AN EMAIL 
MESSAGE AS INDICATED IN THE OFFER LE-KER.) 

AP-2 Recommendation for EPA Personnel Action { HYPERLINK 
"httP:iifacultyperson nel.unc.eduiniCCM 1_01727 

AP-2a Faculty Appointee Certifications and { HYPERLINK 
Conditions of Employment "http://facultypersonnel.unc.edu/n/CCM1_01727 

NC-4 North Carolina NC-4 Withholding Form { HYPERLINK 
"http://www.dornc.com/downloads/nc-4. pdf" } 

W-4 Federal W-4 Withholding Form { HYPERLINK "http://www.irs.gov/pub/irs- 
pdf/fw4.pdr" }: 

PR-8a Direct Deposit Authorization Form           { HYPERLINK 

"http://financepolicy.unc.edu/ccm/idcplg?Idc 
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Authorization for Criminal Convictions Check HR Facilitator will provide customized College 
form in hard copy accessed through the College 
Intranet. 

{ XE "Carolina Computing Initiative"{ XE "Computers:Carolina Computing Initiative" 
}}Through the Carolina Computing Initiative, the Dean’s Office will provide a high- 
quality Lenovo desktop or laptop computer for new tenure-track faculty and other new, 
incremental faculty positions allocated by the Dean’s Office. If the candidate has 
additional computing requirements, responding to those demands will need to be 
negotiated between the Chair and the Dean, if the department cannot satisfy them with 
its own funds. The {HYPERLINK 
"https://college.unc.edu/intranet/CCI%20Order%20Form_"} for requesting the computer 
choice is located at the College of Arts & Sciences Intranet website. Details about each 
computer model are available at { HYPERLINK "http:iicci.unc.eduidepartment- 
purchase/laptops/index.htm" }. Candidates may request a Mac computer in lieu of the 
PC computer in this program. This is an additional cost on the part of the department 
when computers are upgraded. CAS will add $500 to the startup package to allow for 
the basic upgrade; however, future upgrade costs become the responsibility of the 
department. 

{ XE "Searches:foreign nationals" }In cases where there is a possibility that your unit may wish 
to appoint a foreign national, contact the UNC-Chapel Hill International Student & Scholar 
Services ({ HYPERLINK "http:iioisss.unc.edui" }, 962-5661) before beginning the search for 
advice concerning the documentation required. The International Student & Scholar Services has 
the appropriate application materials. All foreign nationals must possess the following: 

¯ completed visa application 

° an appointment letter from the University of North Carolina at Chapel Hill 

¯ valid passport 

° proof of funding from UNC-Chapel Hill 

¯ proof of English proficiency 

° certificate of eligibility issued by the International Student & Scholar Services 
at UNC-Chapel Hill 

Be aware that when foreign nationals arrive in Chapel Hill, they should "check-in" at the 
International Student & Scholar Services where they may be requested to complete several forms 
(I-20 or IAP-66, 1-94, PR 100). They will also need to obtain the following:{ XE "North Carolina 
Driver’s License:website" }{ XE "Social Security Card:website" }{ XE "One Card:website" }{ XE 

"ONYEN:website" }{ XE "PID Number:website" } 

Social Security Number ({ HYPERLINK "http://ssa.gov/ssnumber/" }) 

North Carolina Driver’s License ({HYPERLINK "http://www.ncdot.org/dmv"}) 

Bank Account 

PID number ({ HYPERLINK "http://www.pid.unc.edu/" }) 

ONYEN ({ HYPERLINK "https://onyen.unc.edu/cgi-bin/unc_id/services" }) 
"Onyen" is the name for the identifier you use to gain access to various 
electronic resources on campus. Although it is a word, you can think of it as 
an acronym for the "only name you’ll ever need." 

UNC One Card ({ HYPERLINK "httP:iiwww.onecard.unc.edui" }) 
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{ XE "Start-Up Packages" }Part of the negotiated contract between a prospective faculty 
member, the department chair and the applicable Senior Associate Dean involves a start-up 
package funded partially by the department, the Dean’s Office and the Provost Office depending 
on the amount of the requested start-up funds. Funds are generally limited and allocated only as 
absolutely necessary to make a successful hire. Generally, start-up funds are used over a period 
of three years and the allocation and expenditures each year will match the spreadsheet sent to 
the Dean’s Office; funds will not carryover year-to-year but changes in yearly distribution will be 
considered if requested prior to December 31st of the fiscal year. 

Example: 

Professor Jones will be a new faculty member in the Art Department. His negotiated start-up 
package is $13,000. The following is a breakdown of how those costs are shared between his 
department, the Dean’s Office and the Provost Office. 

Using the formula for the Social Sciences, Humanities/Fine Arts: 

The first $2,000 is paid by the Dean’s Office. The next $8,000 is shared 50/50 with the Dept and 
Dean’s Office. Of the remaining $3,000, 20% comes from the Dept. 

{ XE "Research funds:start-up packages" }{ XE "Moving Expenses" \t "See Start-Up Packages" 
}The sta~-up package is to cover the following expenses: 

¯ moving 

¯ equipment 

¯ research funds 

¯ laborato~ renovation 

¯ graduate student or postdoc suppo~ (only in the sciences to bridge funding 
from grants) 
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New assistant professors receive a minimum of $6K in start-up funds for research to be spent 
over three years. 

The amount allocated to moving expenses is dependent on the current location of the candidate, 
family needs, and rank. Typical allocations are noted below: 

Assistant Professor 
$3,000 - 5,000 1 Associate Professor 5,000 - 7,000 

Full Professor 7,000 - 10,000 

{ XE "Online Orientation :faculty" }{ XE "Benefits:enrollment for" }{ XE "Orientation:benefits 
enrollment" }New employees should be informed of the Human Resources { HYPERLINK 
"http://www.newemployeeorientation.unc.edu" } designed to guide the new employee through 
explanations of programs, services, policies, and benefits offered by UNC-Chapel Hill. The Dean’s 
Office sends a one-page guide with fixed-term faculty and EPA non-faculty appointment letters. 
For more information on enrollment of benefits, see the Human Resources website on { 
HYPERLINK "http://hr.unc.edu/benefits/benefits-enrollment/index.htm" }. 

,~ Enrollment for health insurance must be done within 30 days of the date of .... .    employment, 
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REVIEW OF TENURE T C:K FACUL  
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

Before beginning a review, read the unit’s personnel policy document and the {HYPERLINK 
"http ://fa cu Ityperson nel. u n c.ed u/ccm/g rou ps! pu bl ic! @ h r! @facu Itypl/docu ments! pol icy/ccm 1_017 
546.pdf’} in The University of North Carolina at Chapel Hill (July 1994). Review the Faculty 
Personnel website for the required documents for reappointment and promotion packet 
submissions: {HYPERLINK "http://facultypersonnel.unc.edu/faculty-policies-procedures/faculty- 
appointments/tenure-appts/index.htm"}. 

No recommendation for a promotion or reappointment which under the provisions of the Tenure 
Regulations will confer permanent tenure may be initiated until the faculty member has been in 
the active employment of the University for at least 18 months. No such recommendation may 
be initiated which would have an effective date later than 18 months after its initiation. 

NOTifiCATiON 

Untenured assistant and associate professors must be notified in writing at least three months 
prior to the start of the scheduled review. Tenured associate professors must be notified in 
writing at least six months prior to the start of the scheduled review because that scheduled 
review also constitutes the University’s post tenure review which requires six months’ notice. The 
notification should include the requirements for the dossier the faculty member must submit for 
evaluation.{ XE "Dossier:for tenure track appointment review" }{ XE "Promotions:dossier" } 

{ XE "Tenure Track:documents required: dossier" }{ XE "Reviews:tenure track dossier" }The 
Appointments, Promotion and Tenure Committee of the University has an excellent guide for 
completing an effective dossier for review for faculty promotions and tenure. Please refer to this 
guide at the Faculty Personnel website: {HYPERLINK "http://facultypersonnel.unc.edu/faculty- 
pol icies-proced u res/facu Ity-a ppoi ntments/ten u re-a ppts/CCM 1_017202"}. 

L~E’~S OF RECOMMeNDATiON 

Outside letters of evaluation constitute an important part of the appointment, promotion, and 
tenure packet. A minimum of four letters of evaluation is required: 

all four from outside the institution 
all from individuals independent of the candidate 
two of the four from a list of names provided by the candidate 
two of the four from individuals selected by the Department Chair, as appropriate. 

Ideally, all of the letters should come from individuals at {HYPERLINK 
"http ://www.ca rneg iefou ndation .org/dassifications/in dex.asp? key= 63&sea rch_fla g =true&ref=78 
3&start=783&BASIC2005=15"}. The purpose of these letters is to provide an independent and 
unbiased assessment of the individual’s national and international reputation. Therefore, the 
request from the Department Chair to prospective writers of outside letters of evaluation should 
be phrased neutrally and should not solicit an affirmative response or recommendation. 

The letters may not be from individuals who have been directly involved with the candidate, e.g., 
collaborator, mentor, previous coworker, former dissertation chair, etc., but may be from 
individuals who know the candidate through professional interactions, e.g., having reviewed the 
candidate’s publications or served on review committees together. 

If the best reviewer is from a university that is not a {HYPERLINK 
"http ://www.ca rneg iefou ndation .org/classifications/in dex.asp?key= 63&sea rch_fla g =true&ref= 78 
3&start=783&BASIC2005= 15"}, the Dean’s Office will accept a letter of justification from the 
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Chair explaining the choice. The goal is to get the person who will give the best, most 
discriminating review. 

These requirements for independent outside letters of evaluation apply to all appointment, 
promotion, and tenure decisions except those at the initial Assistant Professor level. For the 
latter, it is appropriate, indeed essential, for mentors and other individuals more closely 
connected to the candidate to provide letters of evaluation. 

In addition to the minimum four required independent letters, any number of additional letters 
from any responsible source may also be submitted. These may be from individuals within the 
institution with whom the candidate has collaborated or from former colleagues, collaborators, 
mentors, or other individuals connected with the candidate. 

All letters of evaluation that are received must be made an official part of any appointment, 
promotion, and tenure package and must be part of the evaluation process of the candidate 
under consideration. In the appointment/promotion packet, each outside letter should have a 
designation in its upper right hand corner indicating whether the writer of the letter was 
suggested by the candidate or was chosen by the Department Chair. 

In the course of collecting the appropriate documents for an ASAC review, the Dean’s 
Office sometimes receives recommendation letters not on institutional letterhead 
with signatures and/or copies of emails constituting reference letters. The Executive 
Vice Chancellor & Provost Office has requested that their office receive signed 
original documents on institutional letterhead before the entire review process has 
been completed to add to the faculty member’s permanent file. 

Sample Letter: Outside Evaluator 

Dear: 

Thank you for agreeing to evaluate          ’s materials for us. My colleagues and I really 
appreciate your readiness to take on this important task in the midst of many other demands. As 
I mentioned, we will need your report during the second or third week in (date) in order to meet 
the Dean’s Office deadline. 

The Department of             is reviewing his(her) qualifications for promotion from 
(current rank) to (new rank) with tenure to be effective --/--/--. The Department will base its 
recommendation concerning Dr.        primarily on the value of his/her contributions in 
research, teaching, and service. I write to seek your opinion about Dr.      ’s worthiness for 
this promotion. To aid in your review of his/her qualifications and contributions, his/her 
curriculum vita and his/her most recent and, according to him/her, most important publications 
are enclosed. 

With respect to scholarly activity, we are particularly interested in placing Dr.      ’s work in a 
national context. We would value, therefore, your evaluation of the importance of his/her area of 
study and of the significance of his/her contributions to it. We are also interested in your opinion 
of his/her stature relative to his/her peers nationally. Departmental guidelines state that "a 
candidate for full professor should have made significant contributions in the field beyond those 
expected of an associate professor with tenure. As a scholar or artist, the candidate should have 
a record of sustained research and high quality publication, or sustained artistic creativity, and 
distinctive achievements sufficient to have gained significant recognition in the field." 

We are also very interested in any assessment you are able to make about the quality of Dr. 
__’s teaching and professional service contributions. These areas are understandably more 
difficult to assess than scholarship, but any evaluative comments you may be able to provide 
would be appreciated. In addition, we would benefit from having your thoughts concerning Dr. 
__’s interpersonal skills, organizational citizenship, and other such intangibles. 
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Please provide your opinion about whether you would recommend Dr. __ for this promotion. 
Please also explain the reasons for your opinion. As a final request, include your relationship to 
Dr.       Under current policies of this institution, peer evaluations, such as that being 
requested from you, are regarded as confidential within limitations imposed by law. They are for 
limited use within the University. However, North Carolina state law provides that such written 
evaluations become part of the personnel file of the individual. As such, they become open by 
petition to the faculty member about whom they are written. 

Thanks again for agreeing to give us the benefit of your time and expertise. 

Sincerely, 

(name of chair) 

{ XE "Reviews:committee composition" }Tenure proceedings are "initiated by recommendation 
of the chairman of the department concerned after consultation with the assembled [full] 
professors of that department" ( Trustees’Policies and Regulations Governing Academic Tenure, 
May, 2004, p. 5): 

Each initial appointment with permanent tenure or for a fixed or probationary term 
longer than one year, each promotion in rank, and each reappointment of an 
instructor, assistant professor or associate professor shall be initiated by 
recommendation of the chairman of the department concerned after consultation 
with the assembled full professors of that department. [See Section 7.d.]* Each such 
recommendation shall be based upon considerations of the demonstrated professional 
competence and the potential for future contribution of the faculty member, and of the needs 
and resources of the institution, Initial appointments to terms not exceeding one year may be 
initiated by the department chairman acting on his or her own initiative, Each such 
recommendation shall then be reviewed in accordance with prescribed procedures for the 
particular action, which procedures shall provide for final approval by a designated authority, 
Final authority for approving any action which confers permanent tenure is in the President 
and Board of Governors unless by that Board delegated, Final authority for approving all other 
actions above enumerated is in the Board of Trustees unless delegated, 

* JAil provisions hereof requiring that a department chairman consult with the assembled full 
professors of the department shall apply only with respect to personnel recommendations 
initiated by the department chairman after the effective date.] 

Any committee charged with voting on a recommendation of conferral of tenure must 
include at least four full professors. Subcommittees that review research, teaching, etc. and 
provide their findings to the committee in charge may be smaller. If an appointing unit has 
fewer than four full professors, a standing advisory committee shall advise the Chair in personnel 
matters. Although the recommendation from the assembled full professors is obligatory, 
departmental practice varies as to whether other ranks are included. When they are, such as 
when tenured associate professors vote on the promotion of assistant professors, the 
departmental vote must be reported by rank, and must list the number of votes in support and 
opposition, as well as any abstentions. 

No faculty member may vote on another faculty member of the same rank. 

{ XE "Reviews:assistant professors" }{ XE "Mandatory Reviews:assistant professors" }Initial 
appointment to the rank of assistant professor is for a probationary term of four years. No less 
than 12 months before the end of this term, the assistant professor must be notified in writing 
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whether s/he will be recommended for a second probationary term of three years or not 
reappointed. Annually the Dean’s Office will send a summary list of all faculty in your unit along 
with the dates on which each must undergo the third-year review. 

The committee should review the assistant professor’s scholarship, teaching, and service. For 
this review, they may read and consider works in progress as well as publications. Outside 
letters of evaluation are not required. It is a University requirement that the "assembled full 
professors" of the unit meet to discuss and vote upon the committee’s recommendations. Most 
units include tenured associate professors as well as full professors when making review 
decisions. Chairs should record and report the vote of the faculty by rank. The faculty’s vote is 
advisory to the Chair, who decides what to recommend to the College regarding reappointment. 

Assistant professors are reviewed during their sixth year for promotion to associate professor 
with tenure, nonreappointment, or (under exceptional circumstances) reappointment at the rank 
of assistant professor. 

The following points need to be considered: 

If the Chair does not recommend reappointment at the end of the initial or second 
probationary term, the assistant professor must be notified IN WRITING of the 
Chair’s recommendation at least one year before his or her current term ends. 
Faculty have the right to an administrative conference with the Chair and, if 
necessary, with the Dean of the College. 

¯ If the assistant professor receives permanent tenure at that same rank, he or she 
must be reviewed for promotion at least every fifth year after the conferral of tenure. 

{ XE "Reviews:associate professors" { XE "Mandatory Reviews:associate professors" }}Initial 
appointment to the rank of associate professor is often for the probationary term of five years. 
No less than 12 months before the end of this term, the associate professor must be notified in 
writing whether he or she will be reappointed with tenure, promoted to professor, or 
recommended for nonreappointment. If the associate professor will not be reappointed at the 
end of the five-year term, the Chair must notify him or her at least one year before the current 
term ends. 

{ XE "Promotions:with post-tenure review" }When an associate professor has completed five 
years and has been reappointed at the same rank with tenure, he or she must be reviewed for 
possible promotion to professor every five years. This is a requirement of the UNC-Chapel Hill 
Trustees, ({ HYPERLINK 
"http ://fa cu Ityperson nel. u n c.ed u/ccm/g rou ps/pu bl ic/@ h r/@facu Itypl/docu ments/pol icy/ccm 1_017 
546.pdf’ }) and the legislatively mandated { HYPERLINK \1 "_POST-TENURE_REVIEW" }. The 
latter has no relation to the promotion process. 

Tenured associate professors must undergo review both for possible promotion to full professor 
and to meet the post-tenure review requirement of the University. Since the University’s Tenure 
Regulations were revised, effective July 1, 2004, it has been possible for promotion reviews and 
post-tenure reviews for tenured associate professors to take place simultaneously. 

Post-tenure review and review for promotion to full professor are carried out simultaneously. 
Every five years, associate professors with tenure must have a full internal review that 
constitutes their required post-tenure review. If the faculty member wishes to be considered for 
promotion to full professor at that time, then external recommendation letters are solicited as 
part of that review. If the faculty member does not wish to be reviewed for possible promotion 
at that time, only the internal review is carried out. 

{ XE "Reviews:chair’s decision" }The Chair may decide to accept or reject the advice given by 
the assembled full professors. The candidate’s complete dossier must be forwarded to the Dean 
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with a letter either recommending or denying tenure. Besides reporting the vote of the faculty, 
the Chair’s letter should highlight factors concerning teaching, scholarship, and service that most 
influenced the recommendation. (A { HYPERLINK \I "_Sample_Promotion_and_Tenure Review" 

} follows.) 

Whether the recommendation is positive or negative, the Chair’s letter, together with the dossier, 
goes to the College of Arts and Sciences Advisory Committee (ASAC). ASAC comprised of the 
chairs of the four College divisions (Humanities, Fine Arts, Sciences, and Social Sciences) plays an 
important role in the process. Its primary purpose is to ensure that departments adhere to 
rigorous standards. Note: The chairs of the Divisions are elected at the same time and through 
the same process as Faculty Council elections in March each year. 

Regardless of the decision, the Chair should communicate that decision in writing to the faculty 
member with an offer to meet with the faculty member to discuss the review. At that meeting, if 
it is a negative decision, the candidate should be informed of the nature and structure of the 
appeals process. The unit’s personnel document describes this process. 

{ XE "Promotions:salary increases" }{ XE "Salary Increases:promotions" }Effective July 1, 2010, 
assistant professors promoted to associate professors with tenure receive a $5,000 salary 
increase at the next annual raise process (ARP) effective July 1. Associate professors promoted 
to full professors receive an $8,000 salary increase at the next ARP. These increases are subject 
to legislative and Board of Governors approvals. For January promotions, the increase will be 
effective the following July. These increases will be added to the department salary increase 
allotment as designated commitments to the promoted faculty. 

One of the most important documents in the files of people being considered for tenure and 
promotion is the department chair’s letter to the dean. These letters should contain specific 
factual information and thorough though not voluminous explanations of the recommended 
actions. Letters that highlight significant features of the supporting documentation are most 
effective. Here is a checklist of the kinds of information to include. For more information, review 
the document, "{HYPERLINK "http://facultypersonnel.unc.edu/faculty-policies- 
proceduresifaculty-appointmentsitenure-apptsiCCM1_017202"}" on the Faculty Personnel 
website { XE "Reviews:sample letter to Dean" }{ XE "Promotions:letter to Dean" } 

Factual Information 

Name of person being recommended. 
Identification of the action being recommended, including tenure recommendation 
Effective date. NOTE: If the promotion or reappointment confers tenure, the letter should 
identify if the action is early or on time. (The Chancellor’s Advisory Committee defines 
"early" as anything less than seven years as Assistant Professor or less than five years as 

Associate Professor at UNC-CH.) 
Vote of the full professors. The following wording should be included in the body of the 
letter: In consultation with the assembled full professors, ~X members were 
present, XX voted for promotion and XX voted against. The negatives votes are 
explained as follows .... . [~he lette~ should include 
a n~ p l aria ~i o no ~an~ n e g a ~i ve y ot e s ia b s ten ~i o ns o~ a b s e n ¢ e s o ~’¢ o ~ing facul~ m e mb e~ s i 
State whethe~ ~oting i~ clos~ (se~et ballot) o~ openi] 
Notice of contingency on the availability of funds (if applicable) or other contingency (such as 
attainment of terminal degree, visa). 
Report of the opinion of the assembled full professors, preferably including whether or not 
the opinion is unanimous. 
Description of current or expected duties (new appointments). 
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For joint appointments, the percentage of contribution in each department and the rank in 
each department. 

Explanation of the Recommendation 
Identification of the areas (research, teaching, and/or service) on which the recommendation 
is being based: 

Resea rc h 
Identification of substantive or methodological areas of research interest, including any 
special information about the interest area ("highly competitive," "new," "not yet well 
d eft n ed," etc.). 
Summary of refereed and other publications. 
Critical assessment of the special significance, if any, of any contributions to the literature. 
Identification and explanation of possible weaknesses in the research record, including 
weaknesses in the discipline itself. 
Reference to significant comments, pro and con, in letters of recommendation. 
Mention of any particularly impressive aspects of the candidate’s research training. 
Identification of honors received for research. 

Teaching 
o Overview of what is (or, in the case of new appointments, is to be) and to whom it is (or is to 

be) taught. 
Assessment of quality of teaching and basis for judgment including summary of any 
evaluative methods used. 

o Reference to significant comments, pro and con, in letters of recommendation. 
o Mention of any particularly impressive aspects of the candidate’s background in preparation 

for teaching. 
~ Identification of teaching honors and awards. 

Service 
~ Identification of notable service activities. 
o Reference to significant comments, pro and con, in letters of recommendation. 
~ Honors or awards for services performed. 

Other 
~ Comments on interpersonal skills. 
o Comments on organizational citizenship. 

{ XE "Deferring a Review" }{ XE "Reviews:deferring" }{ XE "Promotions:reviews deferred" }If a 
tenured faculty member wishes to defer his/her promotion review, the Chair should receive this 
communication in writing with an up-to-date curriculum vita. The department personnel 
committee must still review the deferral request and carry out the required post tenure review. 
Outside letters of recommendation are not required when the review has been deferred. Both 
classroom observation and student evaluations are required. 

While the individual should have made significant contributions in the field, the department 
should remain very much concerned that every faculty member shows promise of continuing 
achievement in all three areas, teaching research and service. As a scholar, artist, or creative 
performer, the individual should have a record of sustained research and high quality publication, 
or sustained artistic creativity, and distinctive achievements sufficient to have gained significant 
recognition in the field. The individual should have a demonstrated commitment to continued 
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excellence in teaching and should have a record of service that demonstrates the capacity for 
constructive contributions to the department and the University. 

When the faculty member defers a scheduled review for promotion, there is no guarantee that 
s/he will be reviewed before the next scheduled review (five years later). 

Two sets of the following documents should be forwarded to the Dean’s Office:{ XE "Deferral of 
Promotion Review:tenured associate professors" } 

Copy of the faculty member’s written request to defer review for promotion with the 
Chair’s approved signature 

Separate letter from the Chair to the Dean reporting the faculty vote if the department’s 
personnel policies require faculty approval of a deferral for promotion review 

Current curriculum vita (teaching and research statements are not required; include if 
available) 

The department needs to report the outcome of the internal review on the annual post tenure 
review (PTR) summary report required by the Dean’s Office each year. Anyone with a deficiency 
will require a development plan which will need to be included with the PTR summary. 

For more information, see: { HYPERLINK "http://facultypersonnel.unc.edu/faculty-policies- 
procedures/reviews-and-performance/CCM1_017246" }. 

Faculty members who hold probationary assistant or associate professor appointments may find 
that they are not ready for the mandatory review for promotion and tenure due to any number of 

circumstances. The { HYPERLINK 
"httP:iiwww.unc.eduifacultyifaccounidocumentsitenureitenure.shtml" } state: 

For reasons of health, requirements of childbirth or child care, or similar 
compelling circumstances, a faculty member holding a probationary term of 
appointment at the rank of assistant professor or associate professor may 
request a written memorandum of amendment extending the term of the current 
appointment and thereby the maximum probationary period with no resulting 
change in normal employment obligations, in order to provide the faculty 
member additional time to demonstrate fully his or her professional qualifications 
for reappointment or permanent tenure. Extensions under this subsection (iii) 
may be granted in increments not to exceed 12 months, up to a maximum of 24 
months (including any extensions that may have been granted under subsection 
(ii), above). [Amended May 20, 2004.] 

Any request pursuant to the above must be initiated not later than 24 months before the end of 
the term to which it is to apply and must be approved by the Executive Vice Chancellor & 
Provost. A second request for 12 months following the initial request (of 12 months) requires the 
same paperwork. 

For more information, see: {HYPERLINK "http://facultypersonnel.unc.edu/faculty-policies- 
proced u resifacu Ity-a ppoi ntmentsiten u re-a pptsiCCM 1_017200"}. 

If a tenured associate professor, with the concurrence of the department, wishes to be 
considered for review for early promotion before his/her scheduled five-year review, an out-of- 
cycle review may take place. 

{ XE "Reviews:faculty member’s request" }If the faculty member requests a full outside review 
and the department personnel committee believes that not enough has been done to warrant 
consideration for promotion, the Chair has the right to recommend denying the request on the 
advice of the committee which must give its reasons for recommending denial in their personnel 
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report to the department. The Chair will in turn communicate these reasons to the faculty 
member in writing. 

PROBLI~MATIC PROMOTION AND TENURE DECISIONS 

{ XE "Reviews:problematic decisions" }{ XE "Promotions:problematic decisions" }Chairs should 
avoid sending forward to the College for resolution problematic recommendations for tenure 
and/or promotion of tenured faculty to a higher rank. A noticeably divided vote is the usual 
symptom of such cases. A tepid sounding recommendation from the Chair also suggests a 
problematic or weak recommendation. 

The Arts & Sciences Advisory Committee may judge that the candidate’s achievements do not 
meet the requirements in the unit’s written guidelines. Chairs should not expect the Dean’s 
Office to resolve difficult decisions for them. If, however, the Chair decides after careful 
deliberation to support tenure and/or promotion in a problematic case, it is essential that the 
Chair address candidly in his or her letter of recommendation the reasons for the negative votes 
and/or apparent departure from the unit’s tenure and promotion guidelines. Chairs should keep 
in mind that both the Arts & Sciences Advisory Committee and the Dean of the College must be 
persuaded that the case for promotion and/or tenure is both justified and defensible before the 
Dean will endorse the recommendation and send it forward to the Chancellor’s Advisory 
Committee for final approval. 

!! !!!ii! !!!ii: ii~: Please note that the Chair’s letter announcing a negative decision to ! !i! the candidate, together with the entire file of materials the faculty 
and Chair used to arrive at their decision must be forwarded to the 
Dean’s Office. Although this is not a University requirement, the 
Dean’s Office normally needs these documents if the candidate 
appeals the Chair’s decision. 

Be aware that units that apply rigorous standards will not be punished by the loss of a position. 
When tenure is denied, an authorization to search for replacement will follow. There is no need 
to support weak candidates out of fear that your unit will lose the position if you deny that 
candidate tenure. 

UNTENURED FACULTY ANNUAL REVIEW 

Chairs must perform evaluations of untenured assistant and associate professors every year. 
These evaluations are especially important for setting goals, clarifying expectations, and 
providing the mentoring young faculty often find helpful. After meeting with the untenured 
faculty, the Chair must write a report of the evaluation, provide a copy to the faculty member in 
question, and place one in his or her personnel file.{ XE "Reviews:untenured faculty:annual 
reviews" }{ XE "Junior Faculty:annual reviews" }{ XE "Untenured Faculty:annual review" } 

The evaluation should provide a clear assessment of the faculty member’s work that year as 
scholar, teacher, and university citizen. It should be clear about goals on which the untenured 
professor and the chair agree. It should not explicitly comment on or venture a prediction 
regarding any later decision to grant tenure to the faculty member. On the contrary, the 
evaluation should include a disclaimer that reads something like this: "This evaluation is not an 
indication of the likelihood of a positive or negative recommendation regarding tenure but rather 
summarizes and assesses the activities in which you have been engaged for the past year." The 
Dean’s Office should be notified when these reviews are completed. A fill-in form is available at 
the College website: { HYPERLINK "https://college.unc.edu/intranet/annual-eval-untenured- 
faculty.doc" }.{ XE "Reviews:untenured faculty:form" } 

{ XE "Reappointments:letters to assistant professors" }The Chair should write a letter to the 
faculty member drawing on the committee report and faculty discussion after there is a face-to- 
face meeting with the faculty member. Any letter communicating a nonreappointment should be 
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discussed with the Senior Associate Dean and reviewed by Leslie Strohm, University Counsel 
Office ({ HYPERLINK "mailto:strohm@email.unc.edu" }, 962-1219). 

REVIEW 

{ XE "Post-Tenure Review" }{ XE "Reviews:post-tenure" }Since 1997, post-tenure review has 
been mandated by General Administration on orders from the Board of Governors in response to 
a directive of the NC Assembly that a system of periodic review of the performance of tenured 
faculty be implemented. Each department has a set of post-tenure review policies. Follow those 
documents in carrying out your post-tenure reviews. Be aware that this review applies to faculty, 
not administrators. Department chairs and members of your department who hold administrative 
posts above the Chair level are reviewed while in office through a variety of administrative 
mechanisms. 

Department chairs, senior associate deans, and deans become subject to 
departmental post-tenure review only after their administrative service ends. 
That review should occur one year after the chair or higher administrator 
leaves administration and returns to teaching and research as his or her 
primary responsibility. Curricula chairs should be reviewed as scheduled. 
Department chairs are exempt while holding this administrative appointment 
as they are responsible for overseeing the post tenure review process. 
Curricula chairs are not exempt from review while holding an administrative 
appointment because this review is conducted by the home department and 
no conflict exists. 

We should highlight two sections of the post-tenure review policy that have been built into your 
department’s policy. These paragraphs come from General Administration’s "Framework for 
Implementation of the Trustee Policy for Review of Tenured Faculty": 

H. A faculty member whose overall performance has been found to show substantial 
deficiencies and for whom a development plan has been recommended will have the right 
to appeal the findings of the Post-Tenure Review Committee and the recommendation for 
a development plan to the dean or next higher level administrative officer beyond the unit 
head, whose decision shall be final. 

I. In the case of a faculty member who fails to complete a development plan successfully 
and whose performance continues to be deficient, the unit head should notify the dean, 
who will consider whether grounds for dismissal or other disciplinary action exist under 
the "Trustee Policies and Regulations Governing Academic Tenure". Dismissal or severe 
sanction may be imposed only in accordance with and on the grounds stated in the 
"Trustee Policies and Regulations Governing Academic Tenure". I am confident that you 
and your colleagues will devise a plan that permits a fair, periodic review of tenured 
faculty that meets the Board of Governor’s guidelines while protecting faculty rights under 
the current tenure policies sanctioned by the Board of Trustees. 

The Dean’s Office believes that the reviews are tending to confirm what we already know - that 
the vast majority of our faculty are able, productive and valuable colleagues whose performance 
justifies the tenure that they enjoy. There are exceptions, however, and it is important that the 
reviews be seriously undertaken. 

Once the reviews have been conducted with each faculty member, keep a copy of the 
committee’s report in the person’s personnel file. Unless he or she is judged to need 
improvement, the Chair does not need to send anything to the Dean’s Office. Each year 
you will provide the Dean’s Office with an update of who has been reviewed. If the 
faculty member needs a development plan, a copy of that development plan should be 
forwarded to the Dean’s Office with the department’s report. If a faculty member is 
under a development plan, you are required to provide the status of that 
faculty member each year on the report form, A fill-in form is available at the 
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College website: { HYPERLINK "https:iicollege.unc.eduiintranetiPost-tenure-review- 
annual-report.doc" } 

The Chair may revise the proposed list of faculty to be reviewed to balance the workload 
of promotion reviews, searches, etc., falling in the same year as several post-tenure 
reviews. Forward the revised list to the Senior Associate Dean. 

{ XE "Post-Tenure Review:proposed retirement" }If a faculty member scheduled for 
post-tenure review indicates his/her intention to retire within the next year, he/she may 
request in writing to the Chair a deferral of the review. In the report that is sent to the 
Dean’s Office (and forwarded to the Provost’s Office), please explain why the faculty 
member is not being reviewed by indicating, "contemplating retirement." Ask that the 
Chair be kept informed as to any changes in retirement plans. 

If a faculty member is "contemplating retirement," the Chair may send the faculty 
member a letter indicating "it would be helpful for long range planning purposes if you 
could let me know by the end of the academic year xxxx-xx of your decision about 
retirement (a two-year lead), but no later than the end of xxxx-xx (a one-year lead)." 
The faculty member cannot be held to those dates, but if his or her plans change and the 
retirement is postponed, a review must be scheduled as soon as possible. 

{ XE "Post-Tenure Review:following chaired position review" }If a faculty member was 
recently reviewed for a distinguished chaired position but was not reviewed by a 
committee of peers in the unit, that review could serve as the foundation of his/her 
scholarly and professional excellence and simply add on to it the review of teaching, 
service, etc. in conformity with what would be done for other post-tenure reviews. Add 
this statement to the unit’s policy document on post-tenure review. 

{ XE "Post Tenure Review:with promotion reviews" }Effective July 1, 2004, the Tenure 
Regulations were revised to allow promotion reviews and post tenure reviews for tenured 
associate professors to take place together. This change eliminates the double work of 
reviewing for promotion in the fourth year of a five-year appointment followed a year 
later by a post tenure review (scheduled every five years). The Dean’s Office should 
have a copy of a description of the plan and procedures the Chair intends to follow in 
accordance with the guidelines from the Provost’s Office. The faculty member to be 
reviewed simultaneously for promotion and post-tenure should be notified that both 
reviews would take place. 

In Fall 2006 the College revised its policy so that post-tenure review and review for 
promotion to full professor are combined as one review on a five-year schedule for each 
tenured associate professor. Every five years, associate professors with tenure must 
have a full internal review that constitutes their required post-tenure review. If the 
faculty member wishes to be considered for promotion to full professor at that time, then 
external recommendation letters are solicited as part of that review. If the faculty 
member does not wish to be reviewed for possible promotion at that time, only the 
internal review is carried out. When the faculty member defers consideration for 
promotion while having the scheduled post-tenure review, there is no guarantee that 
they will be reviewed for promotion before their next scheduled review (five years later). 

Remember that in merging PTR with a mandatory promotion review, the review process 
may need to be modified to bring it into conformity with the PTR requirements, 
particularly those dealing with identified weaknesses and how they will be corrected and 
monitored to avoid a penalty. In such cases, there would need to be a contract and 
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schedule for improvement to meet the PTR guidelines as described in the Provost’s 
memo. 

{ XE "Post-Tenure Review:classroom and student evaluations" }Classroom observation 
and student evaluations should be included as part of the post-tenure review. 

{ XE "Post-Tenure Review:appeals" }{ XE "Appeals:post-tenure review" }A faculty 
member whose overall performance has been found to show substantial deficiencies and 
for whom a development plan has been recommended will have the right to appeal the 
findings of the Post Tenure Review Committee and the recommendation of a 
development plan to the dean or next higher level administrative officer beyond the unit 
head, whose decision shall be final. The Faculty Grievance Committee would review any 
appeal not resolved at the Dean’s Office level, 
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SA RY IN’CREASES 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

The College requires that every unit have a written policy detailing how salary increase decisions 
are made. Chairs should formulate their salary increase policies collaboratively, and in language 
that every faculty member can readily understand. Once the salary policy has been set, the 
Chair must strictly adhere to these guidelines. 

{ XE "Salary Committees" }{ XE "Salary Increases:salary committees" }Many units have 
established salary committees to advise the Chair. The Dean’s Office considers such committees 
useful and urges (but does not require) that all units establish one. Salary committees help to 
communicate the criteria for salary adjustments more effectively than the Chair alone can do and 
they enable a broader range of faculty members know in detail what their colleagues are 
achieving. Periodically, the faculty as a whole should discuss the salary increase criteria that 
apply in their department or curricula. It is important to remember that such discussions and 
committees advise the Chair. Only the Chair possesses the administrative authority to set 
salaries. When a committee exists, the Chair must be prepared to justify divergence from its 
recommendations. 

{ XE "Salary Increases:promotions" }Effective July 1, 2010, assistant professors promoted to 
associate professors with tenure receive a $5,000 salary increase at the next annual raise process 
(ARP) effective July 1. Associate professors promoted to full professors receive a $8,000 salary 
increase at the next ARP. These increases are subject to legislative and Board of Governors 
approvals. For January promotions, the increase will be effective the following July. These 
increases will be added to the department salary increase allotment as designated commitments 
to the promoted faculty. 

{ XE "Salary Increases:annual reviews" }Annual reviews should be the determiner of merit. As 
we all know, inequities arise for a variety of reasons. Chairs should take a comprehensive look 
each year to determine the outliers at the low end of the salary scale. If a low salary is justified 
because of poor performance, the Chair should consider ways to provide professional 
development, encouragement and opportunities. 

Efforts to make overall salary adjustments must address a broad range of problems: salaries 
below external market value; salaries below internal market value; lack of reward for meritorious 
performance for several years; salary compression and inversion; and inequities that affect either 
individuals or entire groups. 

Although external market forces result in different minimum salaries needed to attract and retain 
faculty in different disciplines, we should seek to sustain a rational "internal market" that rewards 
faculty for both the research and creative activities valued by the external market and for 
valuable institutional contributions that may not be valued externally. Among these institutional 
contributions are those critical to the teaching mission (both undergraduate and graduate) and 
the service mission of the University. The weight put on these activities will vary somewhat from 
department to department, as do the missions of the sixteen UNC campuses. 

{ XE "Salary Increases:administrative supplements" }{ XE "Administrative Supplements" }A 
faculty member who is given an administrative appointment at the request of the department 
chair, the dean or the provost may receive a supplement for their administrative work. Any 
supplement paid becomes part of the faculty member’s total salary (but not their base salary) 
during the period of the appointment. 
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GRAMT 

{ XE "Salary Increases:grant supplements" }{ XE "Grant Supplements" }A faculty member may 
work on a grant during the summer and receive additional compensation for this work, up to 
one-third of their base salary (excluding any administrative supplements). These payments are 
paid at the end of each summer month. (Funds paid for summer teaching fall into this category, 

as well.) 
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FACULTY DEVELOPMENT OPPORTUN’ITIES  
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

Designation of a named professorship is the process by which an existing faculty member is 
awarded an honorary title and salary supplement. The purpose of these professorships is to 
acknowledge excellence in research or creative activity and a demonstrated commitment to 
undergraduate and/or graduate education on the part of mid-career faculty. 

{ XE "Professorships:permanent" }{ XE "Professorships:term" }"Permanent" endowed chairs 
continue throughout the career of recipients while "term" chairs will be awarded for a single five- 
year term and are not renewable. Recipients receive an annual salary supplement and a 
research fund during their tenure as a named professor. Nominations are solicited from 
departments each Fall Semester for either distinguished professorships (to retirement) or for 
distinguished term professorships. The nominations will follow the normal personnel reviews in 
the College and Provost Office. 

The University now has more than 200 endowed professorships. In the College, this number 
includes more than 40 professorships established by donors and supplemented with state funds 
from the Distinguished Professors Endowment Trust Fund, which was established by the N.C. 
General Assembly in 1985 to provide grants for endowed professorships. In many cases, the 
funds provide for more than one professorship, as with the various Kenan and Johnston 
Professorships. The exact number that may be awarded in any year varies, depending upon the 
value of the individual funds. 

Requests for nominations to Distinguished Professorships in the College of 
Arts & Sciences are solicited in the Fall Semester with an effective date the 
following July, 

Professorship funds are controlled by the unit awarding the faculty member the prestigious 
professorship, i.e., Office of the Provost; Dean’s Office, College of Arts and Sciences; and by 
individual departments. 

Most of these are permanent professorships (allocated until retirement of the faculty member). 
The Office of the Provost solicits nominations every other year. The Provost also has a very 
limited number of term professorships (allocated for a limited number of years and then 
removed). The term professorships in the Office of the Provost are generally restricted to a 
specific discipline. 

Salary 
¯ These permanent professorships generally pay fixed salary supplements which 

are added to the base salary of the faculty member when they are selected. 
¯ The salary supplement depends on the endowment funding the professorship 

(amounts are determined by the Office of the Provost). 
¯ Raise dollars are not allocated annually on this portion of the base salary; 

however, the Office of the Provost periodically provides lump sum increases to 
those supplements and when they do so, we ask that department chairs take 
those dollars into consideration when allocating additional raises. 

Research Funds 
¯ Amounts vary depending on the particular professorship. 
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¯ The Office of the Provost does not allow any carryover of these funds. If they 
are not spent, they are returned to the fund (without exception). 

¯ Overspent funds must be repaid. 

The Dean’s Office has a mixture of permanent and term professorships. We solicit nominations 
for the permanent professorships every other year (on opposite years from the Office of the 
Provost solicitations). 

There are two types of term professorships. The Bowman and Gordon Gray Distinguished 
Professorships (BGG) are awarded to recognize those faculty who have excelled in teaching. 
Other term professorships are awarded to recognize excellence in scholarship or undergraduate 
research. Those professorships carry various names, depending on funding sources. 

° We solicit nominations for BGG at the same time as our permanent professorships (every 
other year). 

¯ Nominations for the other term professorships are made at the same time as the Office 
of the Provost makes their solicitation for permanent professorship nominations every 
other year (on a cycle opposite of those for the BGG). 

° Both term professorship types are for five (5) years. 

Salary 
° Permanent Professorships 

Provide an increase in the faculty member’s base salary of $10,000; this amount 
was increased from $8,000 for the first time in 2008. 

Raise dollars are provided each year on this portion of the base salary; this is 
generally done using state raise pool dollars, rather than trust funds. 

The Dean’s Office also swaps state funds with trust funds, when the 
professorship can support additional salary. These swaps are used to hire 
additional faculty. 

° Term Professorships 
The term professorships provide a salary supplement (as opposed to a base 
salary increase) of $6,000. BGG provides a $10K supplement. 

No increases are allocated on these funds because they are treated as 
administrative supplements, rather than base salary. 

Research Funds 
Although the Dean’s Office generally does not allow research funds to carryover, 
if there is a unique circumstance in a given year, we try to work with the faculty 
member to allow for larger expenditures the following year. This should be 
requested only in unusual cases and requires written justification. 

Overspent funds must be repaid and are automatically deducted from the 
following year’s budget. We expect managers to monitor the budgets to prevent 
over-expenditu re. 

° Permanent Professorships 
Permanent professorships provide a research fund of $10,000 (increased in 2008 
from $5,000). 

¯ Term Professorships 

{PAGE } 



Term professorships provide a research fund of $5,000 (increased in 2008 from 

$3,000). 

BGG provides $5,000; there has been no increase in this amount because there 
are other benefits of BGG professorships. 

Generally, the guidelines for department professorship funds follow the Dean’s Office guidelines, 
but departments may request exception to those guidelines if warranted. 

U~D~RGRADUAT~ ~DUCAT~ZOM 

{ XE "Professorships:term, research and undergraduate education" }The Distinguished Term 
Professorships in Research and Undergraduate Education recognize tenured faculty who are 
making outstanding contributions to undergraduate education at UNC-Chapel Hill. These 
professorships are designed to support and expand undergraduate research opportunities in all 
disciplines across the College. In April, 2006, UNC-Chapel Hill completed the SACS Reaffirmation 
process and developed the associated Quality Enhancement Plan ("Making Critical Connections"). 
An important part of this plan is the funding of at least four new Term Professorships (one in 
each of the four divisions in the College of Arts and Sciences) to foster a culture of 
undergraduate research at UNC-Chapel Hill. 

Distinguished Term Professors of Research and Undergraduate Education will receive a $6,000 
annual salary stipend and a $5,000 annual project fund during the term of her or his 
appointment. The project fund may be used to defray expenses associated with (but not limited 
to) activities such as modifying existing courses to add a research component, creating one or 
more new courses to teach research methodologies, traveling with undergraduate students to 
professional meetings, and developing programs to increase the number of mentors for 
undergraduates through collaborations with faculty colleagues, graduate students, postdoctoral 
fellows, staff, alumni, and members of the community. 

Each Distinguished Term Professor will teach a normal load. However, if the term professor 
creates and teaches a new course or courses, the College will allocate up to $10,000 annually to 
compensate the term professor’s home department so that her or his regular course offerings 
may continue to be offered while he or she holds the professorship. 

Solicitation for nominations for this professorship is made at the same time as requests for other 
term professorships in the College. 

{ XE "Professorships:held by department/curriculum" }Full-time senior faculty in the College may 
be nominated by their unit chairs for a named professorship held by the unit in which the 
nominee holds an appointment. In these cases, whether the professorship is permanent or for a 
limited term, the following procedure governs submission of a nomination to the Dean. The unit 
chair will form a review committee of at least four senior faculty from the unit or from the unit’s 
faculty advisory committee for the purpose of making a recommendation to the chair. Whenever 
possible this review committee will consist of faculty who themselves hold named professorships, 
to avoid possible conflict of interest. Having received the committee’s recommendation, the unit 
chair will prepare a dossier for the nominee to be submitted to the Dean’s Office. 

The nomination dossier should contain: 

A letter of nomination from the unit chair, noting the review committee’s role 
and vote in selecting the nominee 
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o 

o 

AP2 

The nominee’s current curriculum vitae 

{HYPERLINK "http://facultypersonnel.unc.edu/n/CCM1_017284"} (not 
required if effective date occurs at the Annual Raise Process, i.e., 3uly 1) 

Copy of the EPA Web action 

Evidence of independent scholarly evaluation of the nominee’s research and 
publications. Ordinarily, this evidence will consist of four letters from 
scholars outside UNC-CH whom the department chair has asked to evaluate 
the nominee’s research and publications, The chair’s request for such 
evaluations should follow the Sample Letter: Outside Evaluator 
model in the Chair’s Hanual. The chair’s personal view of the 
nominee or circumstances under which the nomination has arisen 
(such as retention or outside offers) should not appear in letters of 
request for external evaluation, 

On those occasions when time constraints require a speedier evaluation, the 
unit chair may submit other evidence that attests to the importance of the 
nominee’s scholarship, e.g., book reviews, lists of citations of the nominee’s 
scholarship, and evaluative statements from outside scholars via email. 

{ XE "Research funds:defined" }Research funds may support scientific, scholarly or artistic 
efforts to offset the costs for collecting pilot data, research-related travel, research equipment or 
supplies, graduate student support, books or professional organization membership fees. While 
this is not an exhaustive list, research funds must support research efforts. 

While equipment and other purchases made from professorship funds are available for use in 
research and teaching activities, tangible items are considered the property of the University of 
North Carolina at Chapel Hill. 

Any allocation of research funds for student salaries needs to take into account the benefits on 
those salaries (e.g., in-state tuition and health insurance). 

Distinguished professors with access to these funds are not eligible for Arts & Sciences travel 
funds. 

{ XE "Professorships:Bowman & Gordon Gray" }These awards are made possible by the 
generosity of the late Mr. Bowman Gray and Mr. Gordon Gray, former President of the University, 
and members of the Gray families. They are designed "to promote the quality and effectiveness 
of teaching" at the University of North Carolina at Chapel Hill. These professorships seek to fulfill 
their donors’ intentions, and, at the same time, bestow special recognition on college faculty 
members for their distinguished undergraduate teaching. 

The terms of the professorships are as follows: 

any tenured associate or full professor in the college is eligible 

the awards are for five years and are non-renewable 

the supplementary stipend for each is $10,000 annually; with a $3,000 research 
fund 

during the term of the professorship, the recipient is called Bowman and Gordon 
Gray Professor. 

eligible for one semester leave during term 

eligible for $10,000 teaching and technology award 
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All chairs of departments and curricula are invited to submit names of not more than two 
professors. Individual college faculty are also invited to nominate a colleague. To be eligible for 
consideration, a nominee must be neither a Bowman and Gordon Gray Professor (since 2000) nor 
the holder of another distinguished chair to retirement. Nominations are forwarded to the 
Selection Committee who review the nominations, make arrangement for classroom visits, and 
subsequently reduce the list of nominees to a final number. The Dean of the College of Arts & 
Sciences recommends to the Executive Vice Chancellor & Provost the names of those selected. 

{ XE "Professorships:Frey Foundation" }The Frey Foundation, with State assistance, has 
endowed a visiting professorship for campus visits and public lectures by prominent leaders in 
public service, international affairs, and the arts, including high-level governmental officials and 
policymakers, distinguished diplomats, senior military officers, and eminent journalists, writers, 
artists, musicians, directors, and performers. Leading scholars who have held prominent roles in 
the public service arena may also be eligible. Distinguished visitors will share their insights, 
knowledge and experience with undergraduates, graduate students, the university community 
and the general public. 

Suggestions may be forwarded at any time to Dee Reid ({ HYPERLINK 
"mailto:deereid@email.unc.edu" }), Director of Communications, in the Dean’s Office. 

{ XE "Associate Professor Support Program" }This program is designed to encourage the timely 
progress of each newly-tenured associate professor toward promotion to full professor. 

Beginning July 1, 2006, every faculty member in the College, once she or he has been 
promoted to associate professor with tenure, will be eligible to participate in a start-up 
program for newly-tenured associate professors. Any former assistant professor in the 
College who earns promotion to associate professor (with tenure) beginning July 1, 2006 
will be eligible for this program. Faculty who were hired from other institutions to come 
to Carolina as associate professors are not eligible for this program, as such hires from 
the outside ordinarily receive start-up funding attached to their offer of employment. 

The support program will include: 

a guaranteed Research and Study Leave Assignment (RSA) within the first five 
years of the associate professor’s tenure. The timing of this RSA will be 
governed by the College’s standard eligibility rules for RSA. Assistant 
professors who postpone their junior faculty research leaves until the 
last year of their probationary term or the first year of their tenure as 
associate professor may not receive their associate professor RSA 
within the first five years of their tenure as associate professors. In all 
cases, normal eligibility rules for RSA apply to these RSA allocations, 
which are drawn from the department’s regular RSA pool. 

a $6,000 one-time allocation to enhance the faculty member’s research and/or 
teaching to be spent during the first five years of her or his tenure as associate 
professor; associate professors will be eligible for the research support in the fall 
after their promotion.{ XE "Research funds:promoted associate professors 
program"} 

an opportunity to participate in an ongoing interdisciplinary faculty seminar, 
designed for associate professors under the direction of a senior faculty member. 

{PAGE } 



The Dean’s Office will ask the newly-appointed associate professors to complete a form 
to be subsequently signed by the department chair and sent to the Dean’s Office. This 
form will ask for the following information: 

a brief (one to two paragraph) summary of how their research fund will assist 
them with their scholarship; 

when they would like to take their RSA; 

whether they wish to participate in an interdisciplinary faculty seminar designed 
expressly for associate professors. Although every newly-appointed associate 
professor is encouraged to participate in the one-semester, research-oriented 
faculty seminar, no one is obliged to do so. 

Example: Professor Jones receives notice from the UNC Board of Governors in the 
summer of 2008 that she has been promoted to associate professor with 
tenure. The College allocates a $6,000 one-time stipend to Jones, 
available from January 1, 2009 through December 31, 2013. 

Associate Professor Jones received a Research and Study assignment in 
the fall semester 2005, while she was an assistant professor. Jones will be 
eligible for her Research and Study assignment as associate professor in 
the spring semester 2011. Should her unit’s teaching needs be such that a 
Research and Study assignment would not be advisable for her in the 
spring 2011, her chair is required to reserve for her a Research and Study 
assignment no later than the final semester of her fifth year of tenure as 
an associate professor, i.e., the spring 2013. 

The Dean’s Office will establish new departmental accounts for each of the one-time 
stipends. 

The purpose of the seminar is to allow participants to share their research with an 
interdisciplinary group of associate professors. A seminar under the auspices of the 
associate professor support program will be offered one semester of each academic year 
under the direction of a senior faculty member named by the Dean, 

LEAVES 

{ XE "Leaves:number allowed" } { XE "Leaves:number allowed" } A UNC-Chapel Hill faculty 
member may have up to four successive one-semester leave assignments, cumulative for a 
period of two years or, a faculty member may have two successive one-year leave assignments. 

No faculty member may have more than two consecutive years of leave from the University for 
any reason, no matter what the source of support (University policy). 

Salary savings resulting from leaves without pay, funded leaves, grant buy-outs and other fund 
transfers compensating the unit for faculty teaching time will be retained fully by the units. 
These salary savings can be used in a given fiscal year, or can be accumulated from year to year 
in order to even out available leave savings. 

All requests for leave must be approved by the Dean of the College of Arts & Sciences in 
consultation with the appropriate Senior Associate Dean. Provost approval may also be required 
in certain circumstances. 
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All administrative appointments and associated supplements will be removed during the 
semester of a Research and Study Assignment (RSA). Because RSAs are expensive and 
valued investments in faculty research, anyone who holds an administrative position for 
which he or she receives an administrative supplement must cease to perform that 
administrative work and should not be paid the supplement while on RSA. A temporary 
substitute appointed to the position should receive the associated supplement. 

{ XE "Leaves:criteria" }The Chair should consider - all other things being equal - 
requests for research leaves in the following order of priority: 

¯ without pay subsidized by an outside source (NEH, Guggenheim, Mellon, etc.) 

° without pay subsidized by another institution in order to have the faculty 

member teach at/for that institution. 

° with pay from a non-state University source, e.g., Kenan or Pogue. 

¯ with partial pay subsidized by an outside source (i.e., in which the University 
makes up the difference between the outside support and the faculty member’s 
current salary). 

¯ with pay, i.e., research and study assignments and reduced teaching loads. 

The Chair should also consider the following: 

° Needs and resources of the department, especially continuity of graduate and 
undergraduate teaching. 

¯ Time since last research leave or assignment 

° Seniority 

¯ Quality of the project to be undertaken and faculty member’s ability to carry it 
out 

¯ Leave time required (normally, research leaves are one or two semesters) 

° Timeliness of the project, apropos the faculty member’s career 

¯ Performance as a faculty member (scholarship/creative activity, teaching and 

service) since last leave 

¯ Evidence of attempts for joint funding 

° University service 

Any UNC-Chapel Hill faculty member who receives either a competitive research leave or 
a research and study assignment (RSA) is obligated to return to the University and 
complete one full year of service. However, a faculty member who receives a funded 
research leave following another leave may accept the award and fulfill the one full year 
of service following that second leave. Upon completion of either a research leave or an 
RSA, the faculty member must file a report on the work done with the unit head, dean, 
and Committee on Faculty Research and Study Leaves within three months following the 
completion of the research leave. 

Faculty are strongly encouraged to apply for external fellowships, such as Guggenheim, ACLS, 
NEA, NEH, NHC, as well as internal fellowships, such as department-based Research and Study 
Assignments, semester leaves from the Institute for the Arts and Humanities (IAH), fellowships 
in the Global Research Institute, fellowships in Medieval and Early Modern Studies, and Provost’s 
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Office leaves (i.e. Kenan, Pogue, Reynolds). Chairs should be alert for these announcements and 
be sure that this information is communicated to their faculty in order for them to meet the 
appropriate deadlines. At the same time, as explained further below, there is a maximum 
amount of supplemental top-up salary funding the College will provide over a five-year period 
and it is important that Chairs and department faculty be aware of this policy. 

{ XE "Leaves:supplemental funding" { XE "Supplemental Funding:for research leaves" 
}}Fellowship winners may apply to the College, with their unit Chair’s support, to bring 
the award up to full base salary. To receive this top-up, the fellowship must usually pay 
half of the fellow’s base salary for either a semester or a full year’s leave. A fellowship 
that provides less than 50% of the fellow’s base salary may require the combining of 
another internal or external research leave with the fellowship. A fellowship that 
provides less than 25% of the fellow’s base salary will not be eligible for top up unless it 
is combined with another internal or external research leave. It is important to bear in 
mind that the College will agree to top up external fellowships to full salary for research 
awards only. The external fellowship must be nationally or internationally competitive 
and prestigious, such as those listed above. The total amount of salary a faculty member 
may receive during a research leave year may not exceed his or her academic base 
salary in the year in which the faculty member has the research leave. 

Although the College applauds colleagues who win fellowships that include a teaching 
component elsewhere (such as certain Fulbright awards), we cannot provide top-up 
funds for these types of fellowships. In these cases, the faculty member will receive only 
the support provided by the fellowship itself. 

Departments are expected to fund any top-up of a research award by using the salary 
sources already budgeted for that faculty member. The remaining salary savings must 
then be transferred to the department’s instructional budget for use in hiring faculty and 
graduate students to support departmental teaching. 

The maximum total top-up the College will provide over a five-year period is 
150% of an individual’s permanent base salary. The following considerations 
apply to the determination of what constitutes 150% of salary. 

Internal Research Leaves 

A Research and Study Assignment (RSA) counts as a 50% top-up. A fellowship from the 
IAH that provides a semester’s course release counts as a 50% top-up. 

Internally-funded Research leaves which provide at least $50,000 for the semester (i.e. 
the Provost’s Office Kenan, Pogue, Reynolds leaves or the College Bowman and Gordon 
Gray leaves) will not be included in the 150% top-up maximum. 

Top-ups of internally-funded research leaves which provide less than $50,000 for the 
semester will be included in the 150% top-up maximum. 

External Research Leaves 

All top-ups of an externally funded research leave (regardless of the funding amount) will 
be included in the calculation of the 150% top-up maximum. The College encourages 
fellowship winners to consider whether it is to their advantage to elect direct payment of 
their external fellowship stipends from the granting agency. However, faculty who 
receive a top-up of more than the normally expected maximum of 50% of their salary 
(after deducting any associated university benefit costs from the fellowship), must 
receive their fellowship stipends directly if the granting agency allows this option. These 
faculty will be eligible to continue their University benefits by arranging with the Benefits’ 
Office to pay their portion of the benefits costs each month, although their retirement 
contribution will be made on a post-tax basis. 
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Funds paid from the external fellowship through the University to the faculty member will 
increase the salary top-up amount because the benefits associated with those salary 
funds will be charged to the fellowship. This pass-through of funding will also reduce the 
funds available to the department in their instructional budget. 

Eligibility for Research Leaves from the Provost’s Office 

Any full-time salaried member of the University faculty is eligible to apply unless fewer 
than five years have elapsed since the applicant’s return from a research leave, e.g., 
Kenan, Pogue, and Reynolds, funded by the Provost’s Committee on Faculty Research 
and Study Leaves. 

Preference for these research leaves will be given to applicants who have tenure and 
who have not had an off-campus assignment during the previous three years. 
Individuals holding fixed-term appointments will generally be considered as less 
competitive. Length and distinction of the service of the applicant may be recognized by 
the Committee in making its recommendations for research leave awards, but the quality 
of the research proposal itself will be the paramount consideration. The Committee will 
be influenced by the research experience of the applicant and the prospect that work 
done during the assignment will make a significant research contribution or, in the case 
of proposals dealing with the creative arts and letters, creative contribution. The 
Committee may also consider the contribution the research is likely to make in furthering 
the career of the faculty member and the research interests of the University. 

Proposals dealing with creative activity and study by artists, musicians, and writers will 
be considered together with proposals for scholarly research. 

{ XE "Leaves:research and study assignments" }{ XE "Research and Study 
Assignments:tenured faculty" }{ XE "Research and Study Assignments:untenured 
faculty" } These assignments are awarded to initiate projects that could subsequently 
win funded research support, or to complete projects that can reasonably be expected to 
be finished within a semester. Nominations for RSA are due in 3anuary each year. This 
schedule allows the Chair to know, before assigning College-funded RSA, how many 
faculty already will have received funded leaves such as the Kenan, the Pogue, the 

Institute for Arts & Humanities, and others. 

Untenured Faculty 

No earlier than the year following his or her first full year of service, each untenured 
assistant professor and each untenured associate professor is eligible for a one-semester 
RSA. An appropriate occasion during which to discuss the timing of such RSA is at the 
end-of-year annual review, which you will have with each untenured faculty member. Be 
sure to consult with your Senior Associate Dean when arranging such an assignment for 
the subsequent academic year. These assignments must be carefully coordinated with 
other research leaves you approve for your faculty. 

Tenured Faculty 

Each tenured faculty member who has been at the University for at least five years and 
has not had an RSA in the past five years is eligible to apply to the department chair for 
a one-semester RSA. New faculty who come with tenure may apply for RSA as early as 
their second year, and take that semester’s assignment in their third year. If the tenured 
faculty member has received a junior faculty development assignment, he or she will not 
be eligible to apply for another RSA until five additional years of service have been 
completed. 
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Example: Professor Joe Smith receives an RSA for the Fall 
Semester (July 1, 2010 through December 31, 2010). He is not 
eligible for another RSA until January 1, 2016. 

Leave Calculations 

Dean’s Office Allocations 

The Dean’s Office will notify the Chair during the Fall Semester of the department’s 
leave allocation based on a formula of one RSA allocation for every seven tenure- 
track faculty in the unit. 3unior faculty RSAs must be given first from this allocation. 
The Dean’s Office views the number of faculty and RSA allocations as deposits and 
withdrawals from department’s "faculty bank account." 

Example: Dept A has 16 tenure-track faculty. Each year, 16 faculty units are 
deposited into the "bank." For each RSA, the Dean’s Office draws 7 
faculty"units." In year one, the department would receive two RSA 
allocations. The remaining "units" stays in the "bank" until the allocation 
the following year when another 16 units are added (unless the number of 
faculty changed). The department can still only be allocated two 
assignments, but the "bank" will now have four units. Once the extra 
units accumulate to five or more, it is possible to have an 
additional leave granted and incur a deficit in the bank. 

# Tenure- 
Track 

# RSA 
Faculty      RSA 

Allocations 
during Fall Allocation 

(times 7) of the prior 

year 

Ending BeginningBalance 
Deposit Withdrawal 

Balance 

FY 2005/06 0 16 2 (14) 2 

FY 2006/07 2 16 2 (14) 4 

FY 2007/08 4 16 3 (21) (1) 

FY 2008/09 (1) 16 2 (14) 1 

FY 2009/10 1 16 2 (14) 3 

FY 2010/11 3 16 3 (21) (2) 

FY 2011/12 (2) 16 2 (14) 0 

FY 2012/13 0 16 2 (14) 2 

FY 2013/14 2 16 2 (14) 4 
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Chair’s Nominations 

The Chair will solicit written applications each of which include a description of the 
research or development project. Because no additional funds are provided for RSA, 
they must be managed within the existing department budget. Before making a 
nomination, be sure that enough sections of necessary courses for the coming year 
will be staffed. The Chair writes the Senior Associate Dean nominating faculty for 
these assignments. In this communication, the Chair must include how teaching, 
research or service responsibilities will be covered during each faculty member’s 
assignment. 

Dean’s Office Approval of Nominations 

The Senior Associate Dean approves these nominations in writing. If it is in the best 
interest of the unit not to award all of the assignments allocated on a given year, one 
assignment may be carried forward to the next fiscal year. The department must 
make this request in writing at the time they submit their written nominations. 

Additional information on Research & Study Assignments may be found on the 
Faculty Personnel website at: { HYPERLINK 
"http://facultypersonnel.unc.edu/faculty-policies-procedures/compensation-and- 
pay/CCM1_017237" ~-. 

Leave/Assignment Notification Form 
The {HYPERLINK "httP:iifacultypersonnel.unc.eduifaculty-related-formsifaculty- 
personnel-forms/index.him"}_ is completed for leave awards. A fill-in form is 
available at the Faculty Personnel website 

Staffing 

{ XE "Leaves:staffing workloads" }The staffing issues raised by the funded outside 
research assignment or grants can usually be solved with the reallocation of the 
instructional budget funds freed up by the award. For example, if a colleague whose 
base salary is $50,000 receives an award of $30,000 from the National Endowment for 
the Humanities, the unit continues to pay the difference to maintain the base salary. 
Benefits must also be paid from the $30,000 grant if the grant accounting runs through 
the University. Therefore, the instructional budget will have approximately $25,000 
($30,000 less the benefits’ costs on the salary) which can be reallocated. The Dean’s 
Office maintains a spreadsheet to assist in these net salary/benefit calculations. Contact 
Tammy McHale ({ HYPERLINK "mailto:tmchale@email.unc.edu" }_) for assistance. 

It should be noted that this "top up" of the faculty member’s salary is only for a 
prestigious external or internal research award that pays a substantial sum. It is not 
available for awards that invite the fellowship holder to teach at and be paid by a 
foundation or another institution, e.g., Fulbright teaching fellowships. 

P~A$O~AL 

Faculty may take personal leave for various reasons as approved by the Dean of the College of 
Arts & Sciences and the Provost’s Office in consultation with the University Office of Human 
Resources. You may review specific leave policies at { HYPERLINK 
"http://facultypersonnel.unc.edu/faculty-policies-procedures/leave/index.htm" 

Please note: Faculty are unable to request a personal leave to accept employment elsewhere 
according to The University of North Carolina’s Conflict of Commitment Policy administered by 
General Administration which can be viewed at { HYPERLINK 
"http ://fa cu Ityperson nel. u n c.ed u/ccm/g rou ps/pu bl ic/@ h r/@facu Itypl/docu ments/pol icy/ccm 1_017 
542.pdf" }. 
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If you have faculty in your department who have expressed interest in doing a faculty 
exchange with another faculty member at another institution, the Dean’s Office will work 
with your department to facilitate this activity, 

To documenttheexchange, the ~llowingactionsand/ordocumentswillneedtobe 
comple~d: 

Complete an EPAWeb Leave action (leave type - Off-Campus 
Assignment) for the UNC-Chapel Hill faculty member. 
Complete a { HYPERLINK 
"https://college.unc.edu/intranet/facexchmou" } and attach the signed 
document to the EPAWeb Leave action. 
Complete an EPAWeb New Appointment action for the exchange visitor 
as an adjunct faculty member at UNC-Chapel Hill at $0 salary. This will 
require all of the usual paperwork (including the criminal convictions 
check) for a faculty appointment where a faculty member may award 
grades and to cover the University from any liability. Attach a copy of 
the signed Memorandum of Understanding to this action as well. 

For more information on non-salaried appointments, see the Faculty Personnel website: 
{ HYPERLINK "http://facultypersonnel.unc.edu/faculty-policies-procedures/faculty- 
a ppointments/fixed-term-a ppts/CCM 1_017185" }. 

{ XE "Awards:junior faculty development" }A memorandum with complete proposal 
instructions is sent to all non-tenured faculty at the beginning of the Fall Semester 
seeking applications. 

Eligibility 

Applicants must be full-time, salaried faculty members without tenure and must not have 
been proposed for tenure prior to the application deadline. 

Preference is given first to persons holding the rank of Assistant Professor and then to 
persons holding the rank of Associate Professor. Individuals holding fixed-term 
appointments will generally be considered as less competitive. 

Proposed budgets cannot exceed $7,500. 

Terms of the Award 

Money from the award may not be used to provide release time from regular 
employment. For persons on nine-month contracts, the money may be used to provide 
summer salary and fringe benefits; this source of funds will count as part of the one-third 
allowable for faculty members on nine months’ service. Summer salary will be subject to 
the usual deductions. Since the awards are required to cover fringe benefit costs, the 
entire amount of an award cannot be paid as salary. Funds from the awards may also be 
used for supplies, equipment, salaries of assistants, travel, or to assist with any other 
dimension of faculty development. 

Nine-month faculty who use the Junior Faculty Development Award 
;!!!! i:ii for summer salary are not allowed to teach Summer School or serve 

as an administrator in the Summer School during the summer in the 
year of the award. 
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Faculty Fellows Program 

The rationale for the Faculty Fellows Program is three-fold: to recruit quality faculty to 
the College; to retain the best teachers, scholars and artists; to renew the teaching 
commitment of our faculty. This is achieved by providing a setting for the exchange of 
new ideas through collaborative work with colleagues from various disciplines and all 
ranks. 

The Institute for the Arts and Humanities offers UNC-CH faculty members a semester- 
long fellowship to work on projects for publication, exhibition, composition, and 
performance, and a weekly seminar/luncheon to exchange ideas with 8-12 other Fellows 
from various disciplines. 

+;+During the faculty member’s term of assignment at the Institute, departmental 
committee work should be suspended or kept to the barest minimum. The 
faculty member should not teach any courses during the semester of the IAH 
fellowship. 

There are two Faculty Fellows Fellowships: 

Academic Leadership Program 

The ideal candidate for the Academic Leadership Program is a tenured faculty member 
who is interested in, currently involved with, or has recently completed, some period or 
project involving significant leadership service to the University. We are looking for a mix 
of senior and younger faculty for the group. Colleagues need not be in official or formal 
positions of leadership in the University to be nominated for this program. Nominations 
and self-nominations are welcome. 

Chairs" Leadership Program 

Modeled on the IAH’s { HYPERLINK "http://iah.unc.edu/programs/leadership- 
programs/academic-leadership" } (ALP), the CLP offers first-time and reappointed chairs 
a year of monthly confidential { HYPERLINK "http:iiiah.unc.eduiaboutiunique- 
model/unique-model" \o "Unique Model" } in which they can share ideas, identify best 
practices and explore important issues related to the important roles they play within the 
university. 

Topics for discussion may include the chair’s role in mentoring and evaluating new 
faculty, developing incentives and rewards for faculty productivity, strategic leadership 
and departmental goal setting, dealing with difficult interactions, developing new 
departmental resources and encouraging a collegial climate. 

The CLP incorporates a mentoring component by including in each class a mix of 
returning and newly appointed chairs. Like the ALP, each CLP group has the option of 
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meeting on its own after the completion of the initial year, thus forming a continuing 
support group for chairs. 

For more information on any of these fellowship opportunities, contact the 
Institute for Arts and Humanities ({ HYPERLINK "http:iiwww.iah.unc.edui" 
}_, 962-0249) or drop by their offices in Hyde Hall. 

{ XE "University Research Council Grants" }The University Research Council (URC) of the 
University of North Carolina at Chapel Hill administers a Small Grant program for faculty 
and professional librarians at UNC-CH, Two types of grants are available: 

Research grants support the scientific, scholarly or artistic efforts of faculty. They may 
be used for costs such as collecting pilot data, research-related travel, research 
equipment or supplies, or the costs of smaller-scale projects. The Council encourages the 
use of URC grants as a stepping stone to extramural support. 

Publication grants help pay the costs of publishing scientific, scholarly or artistic work. 
They may be used to pay for such things as photographs, drawings, figures or tables, or 
permissions to reprint. 

The maximum URC award is $5,000. A faculty member may submit only one URC 
proposal each semester -- either research or publication. 

Eligibility: Applicants must be full-time members of the UNC-CH faculty in the tenure, 
tenure-track, or research professorial or clinical ranks, or be professional librarians in the 
analogous librarian ranks. Adjunct professors are not eligible for URC grants, nor are 
lecturers, instructors, or others of non-professional rank. Preference is given to less 
senior applicants only for the purpose of breaking ties. 

Deadlines: Proposals are reviewed twice a year, in fall and spring. Faculty members 
are sent an announcement in advance of each deadline. For more information and 
application forms, go to: { HYPERLINK "http://research.unc.edu/red/internal.php" }_. 

OV~RILOADS 

{ XE "Overloads" } 
Overload Policy for Academic Affairs: 

Overloads are additional duties undertaken by an EPA employee within the University that are 
beyond the employee’s regular responsibilities. Overloads are not carried out within the unit in 
which any part of his or her regular appointment lies and are not within the reasonable scope of 
such responsibilities. 

The activity has a beginning and an ending date rather than being continuing in nature. If the 
activity is for a continuing period of time (over several semesters, for example), the activity may 
not be considered an overload. 

An overload activity must be approved in advance and in writing by both the head of the unit 
where the regular appointment lies and the dean of that unit as well as by the head of the unit 
where the overload is proposed to take place and the dean of that unit. If, in the judgment of 
either unit head or either dean, the activity interferes with the individual’s primary responsibilities 
or creates a conflict of interest, approval shall not be granted. Overload activity proposed to be 
undertaken within the unit where any part of the regular appointment lies will be presumed to 
violate condition #1 above unless approval for the overload is granted by Provost wherein the 
regular appointment lies and the overload is proposed to take place. 
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Compensation for an overload is paid as a one-time payment, with appropriate tax, social 
security, and other deductions. 

For a 12 months’ employee, the total of one-time payments to that individual for overloads 
during any fiscal year shall be limited to 20% of the individual’s current annual salary. (effective 
July 1, 2008) 

For a faculty member on a nine-month appointment, the total of one-time payments to that 
individual during any fiscal year shall be limited to 25% of the individual’s current nine-months’ 
(base) salary. (effective July 1, 2008) Additional information regarding Summer Session is 
available from the Office of the Provost. 

Where an overload activity is undertaken pursuant to this policy, it is not "External Professional 
Activity for Pay" pursuant to the Board of Governors’ Policy on that subject, and accordingly, no 
"Notice of Intent to Engage in External Professional Activity for Pay" must be filed. 

The written approval document described in #3 above must accompany the one-time payment 
request for the one-time payment to be processed. 

The approval document must describe any other overload activities for which the individual has 
been paid in the two years preceding the starting date of the proposed activity. 

Additional information may be obtained from the Office of the Provost (962-8322). 

This Policy is effective August 15, 1989. 

{ XE "Overload Form" }A fill-in Overload Form is available at the Faculty Personnel website: { 
HYPERLI N K "http ://fa cu Ityperson nel. u n c.ed u/fac u Ity-pol icies-proced u res/com pen sation -a nd- 
payiCCM1_017161" }. 

~":;~:"~ Payment should generally occur at the end of the activity, but may be paid in 
i ~ i installments with the last payment at the end of the activity. In calculating the amount 

~ of overload payment, use the base salary excluding any administrative supplements. 

The Office of the Provost must approve overloads in the same department as base 
department. 

Policy: { HYPERLINK"https://college.unc.edu/intranet/TravelReg" }. 

Application Form: { HYPERLINK "https://college.unc.edu/intranet/Travel%20Appl" }. 
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Resignation and Retirernent 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

{ XE "Resignations:faculty" }When faculty members decide to resign or retire, they must notify 
the Chair in writing, giving the effective date of their resignation. The Chair will discuss the 
matter with the appropriate Senior Associate Dean. Nine-month faculty typically resign their 
appointments on December 31, May 31 or June 30. Any deviation from the usual retirement or 
resignation date would be exceptional and will require review and approval by the Dean. Faculty 
retiring on May 31 will receive a one-month salary payout in their final paycheck for the June 
payroll period. 

{ XE "Phased Retirement" }{ XE "Retirement:phased" }The State of North Carolina established a 
phased retirement system in 1997-98. In order to be eligible, a faculty member must the 
following criteria: 

tenured full-time faculty member 

at least five years of service at UNC-Chapel Hill 

at least 62 years old for TSERS members (increase in minimum age for 
participation for TSERS members becomes effective for faculty who first enter 
phased retirement beginning in the 2008-09 academic year) or 

at least 59 1/2 years old for ORP participants 

This plan gives faculty the right to retire at one-half pay for one half time work for a period of up 
to three years. Units differ on what"one-half time" means. This typically includes at least a half- 
time teaching load, scholarship and continued service to the department, college and university. 
Half-time salary is one half of a faculty member’s base salary rate for the fiscal year immediately 
preceding the fiscal year in which the Phased Retirement Plan is implemented for that individual. 
It does not include supplements for administrative assignments, overloads, summer school or 
similar payments to which the faculty member is not legally entitled. Consult your unit’s own 
policies; and, if in doubt about the norms, consult your Senior Associate Dean. 

Clearly, phased retirement has serious implications for units’ instructional budgets. The Dean’s 
Office will return one half the phased retiree’s salary to the unit’s instructional budget for the 
duration of the partial retirement period, limited (as noted above) to no more than three years -- 
to be used to pay the faculty member for their service during this period. We will continue to 
provide limited support to compensate for lost instructional capacity due to retirements and 
resignations only on the basis of demonstrated departmental need. If a retirement or resignation 
in your unit presents a significant teaching shortfall that cannot be met with other resources, 
please consult your SAD. 

It is the Chair’s responsibility to outline the expected duties of the faculty member during the 
phased retirement period. Specific duties should be attached to the application for phased 
retirement. The following is an example of responsibilities: 

o 

o 

Teach two courses in the academic year, as assigned by the Chair. If all 
teaching is to occur in the Spring Semester and there is an early departure, 
the faculty member may need to return to the University a portion of the 
salary that was paid to him/her during the year; 

Engage in research and scholarship in his/her field of expertise; 

Participate in seminars and scholarly discussions in the department with 
faculty, postdoctoral associates, and graduate students in his/her field of 
expertise; 
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Serve when requested as a member of doctoral dissertation committees for 
graduate students in the department; and 

Carry out departmental administrative committee assignments as determined 
by the Chair, not to exceed one-half of the normally-expected responsibilities 
of full-time senior faculty members. These assignments may include (but 
are not limited to) faculty search committees and graduate examination 
committees. 

More information on retirement, phased retirement or end of employment may be found at the 
Faculty Personnel website: {HYPERLINK "httP:iifacultypersonnel.unc.eduifaculty-policies- 
proced u res/retirement/index, htm" }. 

Phased Retirement Timeline: { HYPERLINK "http://facultypersonnel.unc.edu/n/CCM3_015206" 

}. 
Documents required for EPAWeb: 

¯ EPAWeb End of Employment 
° Signed General Release 
¯ EPAWeb New Employment (for Phased Retirement) 
° Attach appointment letter 

{ XE "Retirement:break in sewice" }Effective November 1, 2005, retirees must have a six month 
break in service before returning to state employment. This break in service does not apply to: 

¯ participants in the University of North Carolina Phased Retirement Program 
¯ retirees with the Optional Retirement Plan (ORP) 

{ XE "Re-employed Retirees" }{ XE "Retirement:re-employed retirees" }A faculty member may 
choose to fully retire and negotiate a part-time contract with the Chair instead of entering the 
phased retirement program. The salary, FTE, and length of contract are determined by the 
Chair. Whereas the phased retirement program guarantees half-time pay for three years, this 
part-time contract could be for less salary and time as well as possibly a year-to-year contract. 
Faculty hired under this arrangement retain their faculty rank, but are considered 
temporary employees with no benefits. 

FULL 

{ XE "Retirement:faculty" }Effective November 1, 2005, retirement means the termination of 
employment and the complete separation from active service. A retirement allowance may only 
be granted upon retirement of a member. 

iii iiiiiiii~iii~"~: !! !!!!! ~ii!!! I~:~: In order for a member’s retirement to become effective in any month, 
the member must render no service, including part=time, temporary, 
substitute, or contractor service, at any time during the six months 
immediately following the effective date of retirement. 

{ XE "Retired Faculty:PhD Committees" }Fully retired faculty members may serve on PhD 
committees, but only after successful nomination through the fixed term graduate faculty 
process: { HYPERLINK"httP:iigradschool.unc.eduiacademicifaculty_designat.html" }. The 
faculty member must use his or her UNC Onyen to access the online nomination form and must 
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attach to the online submission an electronic file of a current CV. No additional official 
appointment or duties are required for a retired faculty member to serve on a PhD committee. 
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TEACH’ING  
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

The quality of faculty at the University of North Carolina at Chapel Hill is ensured through careful 
decision-making in academic departments, as well as several types of review dictated by state 
law, policies of the University of North Carolina system and the UNC-Chapel Hill Board of 
Trustees, campus guidelines, and provisions of the {HYPERLINK 
"http://www.unc.edu/faculty/faccoun/code/Code2OO5.htm"}. Specific guidelines include these 
standards from SACS to which the University is required to adhere: 

~eachi n g discipline o~ a m as~e~’s 
degree with a conCentration in,he 

teachi n g discipline (m in ~8 grad 
Semeste~hoO~sintheteaCbing 

O discipline) At least25 ~/oo~t be 
d i~ipline ~ou~se h o u~sine a ~ h 
undergraduate majo~ a~e ~augh~ b~ 
facul~ members holding ~he terminal 
d eg~e ~ b e ea~ n e 
doctorate in ~he diScipline 

BaCcalaUreate Courses ~he ~eachi~g discipline o~ a rela~ed 
d i~ipli~e~ 

SACS states that degrees must be earned at institutions with "regional accreditation" such as 
provided by SACS. This list also includes Western Association of Colleges and Schools (WACS) 
and Middle States, etc. This specification means that those degrees - mainly distance education 
ones - that come from entities with accreditation from national organizations are not appropriate. 
Examples: Yes to distance education degrees from Penn State (accredited by Middle States); No 
to the University of Phoenix (accredited by the Higher Learning Commission). 

{ XE "Teaching Load" }Typically, research-active faculty in the College of Arts and Sciences 
teach two courses per semester. In some of the science departments, the load is somewhat 
lower. Faculty who do not maintain active research programs should normally teach more 
courses than faculty who are active in scholarly research and produce regular publications. 
Team-taught courses may count as one half of a course for each faculty member involved. 
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{ XE "Teaching:buy outs" }{ XE "Budgets:buy outs"}Units may permit faculty to "buy out" of 
their teaching responsibilities (for up to 50 percent of their course assignments per year). For 
additional guidance for course buy-outs, see { HYPERLINK \1 "_Course_Buy-Outs_for" } 
appended to this Manual. 

{ XE "Minimum Course Enrollment" }{ XE "Overloads:course minimums" }All courses in the 
College of Arts and Sciences should carry a minimum enrollment of at least 10 students, except 
for graduate seminars numbered 600-999, which may enroll as few as five students. Courses 
that do not meet these minimums should be taught as overloads, that is, in addition to the 
faculty member’s regular course assignments. Faculty whose courses do not enroll the minimum 
faculty should be assigned an additional course. If this assignment is not possible in the 
semester of the overload, then an additional course should be assigned the following semester. 

{ XE "Teaching:evaluations" }{ XE "Evaluations:teaching" }{ XE "Reviews:classroom and 
student evaluations" }Because quality teaching is important to the College, and a focus of 
increasing attention by outside forces, all teaching evaluations done in the College will have an 
impact on the quality evaluations the Dean’s Office makes of all its units. Resources follow 
quality. 

All tenured and tenure-track faculty teaching in the College of Arts & Sciences must have their 
students write teaching evaluations for at least one course each semester. We strongly 
encourage greater frequency. 

All untenured faculty must also have their teaching reviewed through class visits by tenured 
faculty. Their observers should evaluate both the substance of the classes as well as the 
teaching style of the faculty member being observed. The Chair should give a copy of the 
written evaluation to the faculty member. At a minimum, peer evaluation must occur during the 
period when the untenured faculty member is being evaluated for reappointment or promotion. 

{ XE "Teaching:teaching load report" }Previously, the North Carolina Legislature required annual 
teaching load reports. This report had three purposes: 

monitor annual teaching workloads by defining the standard load and its 
exceptions 

describe who is actually teaching students enrolled in courses each unit 
provides 

measure how many student credit hours of instruction each unit 
supplies. The Chair is responsible for compiling this information on 
behalf of his or her unit. 

General Administration no longer requires this particular report. It has been replaced with the 
National Study of Instructional Costs and Productivity (Delaware Study). The Office of 
Institutional Research on campus compiles most of the data centrally. However, that office may 
need to contact departments to collect data missing from the Registrar’s files and to confirm 
faculty appointment arrangements. 

HIRIF]G TEACRIING ASSISTANTS 

{ XE "Teaching Assistants:credentials" }Teaching assistants are generally appointed by 
departments, based upon their assessment of the students’ qualifications during the admissions 
process and after matriculation in graduate study. See { HYPERLINK \I 
"_HIRING_GRADUATE_STUDENTS_AND POSTDE" } for employment guidelines. The University 
of North Carolina Board of Governors has adopted policies on the training, monitoring, and 
evaluation of graduate teaching assistants ({~HYPERLINK 
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’~http://w~w,n~rthcar~ina~edu/p~icy/index,php?pg=d~&id= 394&f~rmat=pdf&in~ine=1~’} of The 
Code of the University of North Carolina). These policies have a number of critical features, 
including the following requirements: 

Undergraduate Courses: The graduate teaching assistant must have demonstrated 
competence in the subject matter that the graduate teaching assistant will be teaching 
(including appreciation for theory and practice in the subject matter, appreciation for 
teaching and learning, command of the language of instruction, and an appreciation for 
the culture of the American university classroom). 

For those with primary responsibility for teaching a course for credit or 
assigning final grades (as opposed to those with more limited 
responsibilities), the teaching assistant must: 

have earned at least 18 graduate semester hours in the teaching 
discipline 

have a "B" average overall and no grade lower than "B" in the teaching 
discipline 

be under the direct supervision of a faculty member experienced in the 
teaching discipline 

, receive regular in-service training 

, be regularly evaluated. 

¯ Teaching assistants must be provided contracts that outline educational requirements, 
job requirements and duties, and the basis for their teaching evaluation. 

Teaching assistants must be provided with relevant information, formal training and 
evaluation programs through individual departments, individualized mentoring, campus- 
wide programs (such as those provided through The Graduate School or the Center for 
Teaching and Learning), or external professional development opportunities. 

i 
Teaching post-baccalaureate/graduate professional courses is 
generally not allowable. Hust provide very strong rationale for 
assignment. 

In accordance with the guidelines issued by the Office of the Provost in 1996 (see The 
Professional Development of Graduate Teaching Assistants at UNC-Chapel Hill), the 
{HYPERLINK "http://cfe.unc.edu/teaching/tas.html" \t "pdfview"} has developed a 
comprehensive program for the training and supervision of graduate teaching assistants. 
Services consist of both centrally-sponsored workshops and department-specific training 
sessions and consultations. 

At the beginning of each academic year, the CFE conducts its Annual Graduate Teaching 
Assistantship (GTA) Workshop, a day-long teaching workshop for all graduate teaching 
assistants (GTAs) new to the University of North Carolina at Chapel Hill. This workshop 
provides new GTAs with essential information about teaching at Carolina, a review of 
approaches to teaching, and special topics associated with teaching in specific 
environments. 

Throughout the year, the CFE also conducts a series of open-enrollment workshops to 
provide additional opportunities for GTAs to learn about teaching topics and to form 
support networks among other GTAs and faculty with similar interests and learning 
needs. The CFE also conducts department-specific workshops or classes to enrich or 
supplement departmental GTA programs. 
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CFE staff address the needs of individual GTAs through one-on-one consultations by 
advising GTAs in ways to apply more general guidelines and approaches to their own 
classes. Some of the activities include syllabus and lesson plan development, using 
course management software, accommodating different learning styles, grading 
assignments, developing tests, using small groups, and understanding diversity. 

CFE annually compiles data from each academic unit that employs teaching assistants, as 
required by the University of North Carolina General Administration. These annual 
reports document compliance with the guidelines and describe actions taken to enhance 
and improve the training of teaching assistants in the unit. 

{HYPERL]~NK 

{ HYPERLINK "http://cfe.unc.edu/teaching/tas.html" } 
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ASSESSM, EN’,T AND PROCESS 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

{ XE "Assessment Plan" }The College began implementing an on-going process in 2004-05 to 
document how each unit measures student learning outcomes and uses the results for 
improvement. As a first step, plans were created for all degree programs, at all levels, in the 
College as well as for support units. These plans can be changed, and should be, as results are 
incorporated. The process has three components: creating a plan, evaluating the elements, and 
incorporating change as needed. 

As this process develops, additional information and resources will be available in this document. 
Currently, there are templates for creating plans and reports as well as some general 
information. 

For more information, go to the Institutional Research website: {HYPERLINK 
"http :iioi ra. u n c.ed u/institutional-effectiveness/u n it-level-assessment/"}. 
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CURRICULUM 
{HYPERLINK \l "_TABLE OF CONTENTS" \o "to Table of Contents"} 

{ XE "Curriculum:changes" }The culture of a research-intensive university like ours guarantees 
that course offerings and major programs change frequently, reflecting the dynamic nature of 
our faculty’s work. Hence, every year, the Chair will receive an invitation to propose new 
courses, modifications in courses, new majors or minors, modifications to majors or minors, and 
course deletions. 

{ XE "Courses:adding, deleting or revising" }The ConnectCarolina course request approval 
system (CRAS) permits departments and curricula to request that courses be added, revised, OF 
inactivated annually. So that updated course information can be included in the Undergraduate 
Bulletin and Graduate Record, the annual deadline for these submissions is October 15. CRAS is 
an electronic curriculum management tool that facilitates making these changes to the 
ConnectCarolina course catalog. Every unit in the College has at least one designated course 
submitter and approver with access to CRAS. Further information about the system is available 
at http://regweb.unc.edu/faculty/CRAS.php. 

After collecting relevant information about a new course or course revision, submitters will log in 
to ConnectCarolina, then go to Curriculum Management, then to UNC Course Requests, then to 
Course Requests (instructions are available at { HYPERLINK 
"http:iiregweb.unc.eduifacultyiCRAS.php" }). Depending on the type of transaction requested-- 
adding, revising, or inactivating a course--the submitter provides the necessary information, then 
clicks "Submit." To avoid confusion on students’ transcripts, a course number cannot be reused 
until five years have elapsed since the course last was taught. 

When proposing any new course, please provide a syllabus in addition to the requested course 
information. If the course also is intended to fulfill one or more undergraduate General 
Education requirements, the syllabus must include a description of the course, reading 
assignments, information about how the final grade will be determined, a calendar of meetings, 
and evidence that the course includes at least ten pages of writing and a final assessment. Final 
assessments are required in all undergraduate courses and are regarded as instructional contact 
hours. A complete syllabus enables faculty review committees to make a fair and informed 
decision about whether the course meets the criteria for inclusion in the curriculum. To learn 
more about those criteria, please see the "General Education Criteria" on the web page of the 
Office of Undergraduate Curricula ({ HYPERLINK 
"httP:iiwww. u nc.ed uideptsiuciGen Ed_criteria.pdf" }). 

Once the course request is submitted, it is routed electronically to the unit’s authorized approver, 
who must log in to ConnectCarolina, review the information, and insure that correct 
documentation (course syllabus or approval document) is attached. When the approver clicks 
"Approve," the submission is forwarded to the relevant faculty review committees, the Curriculum 
Committee of the Administrative Boards and the Administrative Board of the Graduate School. 
The Curriculum Committee reviews all requests pertaining to courses numbered 50-699. The 
Administrative Board of the Graduate School reviews courses numbered 700 and above. The 
final stop is the Office of the University Registrar, which approves the transaction and uploads it 
to the ConnectCarolina course catalog. The unit’s submitter will receive email confirmation when 
the course catalog has been updated. Please note that course information can change at any 
point in this process, as each review may bring a slightly different perspective to the course. 
New courses generally become effective no sooner than the semester following their submission; 
revision requests become effective with the fall semester following their submission. 
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{ XE "Courses:curriculum changes" }Units wishing to make changes in course requirements for a 
major or minor must submit the request on departmental stationery to the Associate Dean for 
Undergraduate Curricula (CB# 3504, 3014 Steele Bldg). This letter, signed by the Chair, should 
provide a detailed description and justification of the proposed revision. Attached to the letter 
should be a document showing the before-and-after changes that will need to be made to the 
text in the Undergraduate Bulletin. 

Though students and faculty members find websites convenient sources of information about 
courses and curricula, they are often out of date and inaccurate. The University recognizes only 
the ConnectCarolina course catalog as the canonical source for course information. The 
Graduate Record and Undergraduate Bulletin are the only authoritative sources for information 
about requirements for majors, minors, programs, and degrees. Departments and curricula are 
strongly advised to link their websites to the electronic editions of the Recordand Bulletin for 
current information about courses and curricular requirements. 

{ XE "Academic Program Review" }General Administration requires programs with low 
enrollments to periodically justify their existence despite low enrollment and degree-conferred 
numbers. The Dean’s Office is provided with data compiled by the University’s Office of 
Institutional Research. 

A moratorium on cross-listing courses remains in effect while the 
process undergoes review. Please contact Bobbi Owen ({ 
HYPERLINK "mailto-’owenbob@unc,edu" }) or Erika Lindemann 
({HYPERLINK "mailto;ulinda@email.unc.edu"}) with questions. 
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Procedures for Establishiing Degree Programs withiin 
the College of Arts andi Sciences 

{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

{ XE "Undergraduate Degree Program:establishing" }Only departments and curricula may offer 
degrees so this process can be concurrent with creating a curriculum OF department (see below). 
The approval process includes review by General Administration so the complete process could 
take from 6 to 18 months. Some reviews have taken more than two years. 

1. Confer with the Dean of the College of Arts and Sciences via relevant Senior 
Associate Dean to obtain authorization to seek approval. 

2. Submit a formal request to Associate Dean for Undergraduate Curricula. The request 
must include the College-based form "Proposal for a New Degree" which follows this 
section. 

3. Administrative Boards consider proposal. Their review will center on the general 
parameters of the proposal, looking for duplication and overlap with other degrees 
and/or tracks within degrees and consistency with other majors in terms of 
requirements, pre-requisites, and courses. The length of time between beginning 
the GA process and final approval can be extensive and so the proposal returns to 
the Administrative Boards (see below) for final approval before the degree can be 
offered. If approved, authorization will be provided to 
individual/department/curriculum to continue with General Administration process. 

4. Submit"Notification of Intent to Plan a New Undergraduate, Master’s, or C.A.S. 
Program" with Provost Office approval to the UNC System’s General Administration 
(~HYPERLINK "http:!!www. northcarolina.ed uZaa~!annin~!deQFees!index.ht 
[Appendix A]. (Three to six months required.) 

5. Submit"Request for Authorization to Establish a New Degree Program" with 
Chancellor’s Office approval to the UNC System’s General Administration. 
({HYPERLINK "http:iiwww.northcarolina.eduiaa....planningidegFeesiindex.htm"}) 
[Appendix C]. (Three to six months required.) 

6. Once the "Request for Authorization to Establish a New Degree Program" has been 
approved by the UNC System’s General Administration, the proposal returns to the 
same process of review (in the divisions and by the Administrative Boards) as other 
curricular matters during curriculum change process (October 15). 

7. The Administrative Boards consider proposal for specific degree requirements. This 
review will be very specific concerning requirements, pre-requisites, and courses. 
Proposals for new courses, revisions of existing courses, etc. will be considered at 
this time. 

If approved, the following offices are notified by the Office of Undergraduate 
Education to make the change with an effective date: 

¯ Office of Undergraduate Curricula on behalf of the department 
or curriculum: Complete the Department Update Form located in 
the University’s Organizational File: { HYPERLINK 
"http ://oi ra. u n c.ed u/images/stories/pla n n in g/addtRsrc/depa rtment%20u 
pdate%20form.pdf" } [to change telephone directory, departmental 
materials, Undergraduate Bulletin, Graduate Record, mail service, and 
the Office of Sponsored Research (if appropriate), ITS, etc.] 

¯ Dean’s Office [to approve Department Update Form, for press release, 
notify OASIS] 
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Academic Advising Program [to amend form used to declare majors and 
minors] 
Graduate School 
Reg i st ra r 
Provost Office [Institutional Research, etc.] 
General Administration 

RROGRA~ 
Confer with the Dean of the College of Arts and Sciences via relevant Senior 
Associate Dean to obtain support to seek approval.{ XF "[vIinoF Program:establishing" 
} 
Write a letter containing all requirements and parameters (see appendix for definition 
and guidelines) to the Associate Dean fOr Undergraduate Curricula, during CUFFiCUIUm 
change process (October 15 deadline). The request will follow the same process of 
review (in the divisions and by the Administrative Boards) as other curricular matters 

Administrative Boards consider proposal. 

If approved, the following offices are notified by the Office of Undergraduate 
Education to make the change with an effective date: 

¯ Department or curriculum (to change, departmental materials, website, 
Undergraduate Bu//etin, etc.) 

° Registrar 
¯ Academic Advising Program (to amend form used to declare majors and 

minors) 

{ XE "Graduate Degree Program:establishing" }Only departments and curricula may offer 
degrees so this process can be concurrent with creating a curriculum or department. The 
approval process includes review by General Administration so the complete process could take 
from six to nine months. Some reviews have taken more than a year. 

Follow the process for UG degree programs #1, #2, #3, 

AND, 
Follow the process outlined by the Graduate School, located at { HYPERLINK 
~~~~..h.~..E..p.~;/./.g.r.~.a....d~..s...c.~.h....~....~].~.~.u..~~~..c..~..e...d.~..u./.p...~..[Lc.j~..e.~.s./.~.n...e...w....d.~.e.g~.r..e.~e...~.~.h...t.~..m..[’~~~~}..~ and in particular the PDF 
document, Developing New Graduate Degree Programs at UNC Chapel Hill, at 
{HYPERLINK "http://gradschool.unc.ed u/pdf/UNC- 
CHAcademicProgramDevelopmentProcess-June2009.pdfl’}. 

{ XE "Graduate Certificate Program:establishing" }Note that undergraduate certificates do not 
exist in the College of Arts and Sciences. 

Follow the guidelines established by the Graduate School, at { HYPERLINK 
"http://gradschool.unc.edu/academic/certificates.html" }, paying particular attention 
to the PDF document, Guidelines for Certificate Degree Programs, at {HYPERLINK 
"http ://g radschool, u nc. ed u/pdf/G u idelinesforCertificates20100422, pdf~’ }_. 

The Graduate School and Provost Office must approve all certificate programs. 

The approval process includes review by General Administration so the complete process could 
take from six to nine months.{ XE "Changing the Name of Degree Program:guidelines" } 

° Confer with the Dean of the College of Arts and Sciences via relevant Senior 
Associate Dean to obtain authorization to seek approval. 
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Submit a formal request to the Associate Dean for Undergraduate Curricula during 
curriculum change process (October 15). The request follows the same process of 
review (in the divisions and by the Administrative Boards) as other curricular matters 

{ XE "Undergraduate Degree Program:discontinuing" }The approval process includes review by 
General Administration so the complete process could take from six to nine months. 

Confer with the Dean of the College of Arts and Sciences via relevant Senior 
Associate Dean to obtain authorization to seek approval. 

Submit a formal request to Associate Dean for Undergraduate Curricula, during 
curriculum change process (October 15). The request will follow the same process of 
review (in the divisions and by the Administrative Boards) as other curricular 
matters; 
Administrative Boards consider proposal, 

If approved, the following offices are notified by the Office of Undergraduate 
Education to make the change with an effective date: 

¯ Office of Undergraduate Curricula on behalf of the department or 
curriculum: Complete the Department Update Form located in the 
University’s Organizational File: { HYPERLINK 
"http :iioi ra. u n c.ed u/images/stories/pla n n in giaddtRsrcidepa rtment%20u pdat 
e%20form.pdf’ } [to change telephone directory, departmental materials, 
Undergraduate Bulletin, Graduate Record, mail service, and the Office of 
Sponsored Research (if appropriate), ITS, etc.] 

¯ Dean’s Office [to approve Department Update Form, for press release, 
notify OASIS] 

¯ Academic Advising Program [to amend form used to declare majors and 
minors] 

¯ Graduate School 
¯ Reg i st ra r 
¯ Provost Office [Institutional Research, etc.] 

Follow General Administration procedures: {HYPERLINK 
"http://www.northcarolina.edu/aa_planning/degrees/Appendix D (Discontinue_Degr 
ee).doc"}. 

{ XE "Graduate Degree program:discontinuing" }The approval process includes review by 
General Administration so the complete process could take from six to nine months. 

Confer with the Dean of the College of Arts and Sciences via relevant Senior 
Associate Dean for support. 

Submit a formal request to the Graduate School. 

Follow General Administration procedures: {HYPERLINK 
"httP:iiwww.northcarolina.eduiaa_planningidegreesiAppendix D (Discontinue_Degr 
ee).doc"}. 
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UNC-Chapel Hill College of Arts and Sciences 

Proposal for a New Degree 
{ XE "New Degree Program:outline" } 

This phase in the process is internal to the College and precedes the General Administration 
procedure for establishing new degree programs as outlined in Administrative Memorandum 406. 

II. 

III, 

IV. 

Description and Justification for the Degree Program 

A. Describe the proposed degree program including educational objectives. 

B. Explain how the proposed degree program fits into the College of Arts and Sciences and 
the University. 

C. Discuss potential program duplication and program competitiveness. How is the 
proposed new program distinct from similar ones in the University? Are there similar 
programs offered elsewhere in North Carolina at public and/or private institutions? 

D. What is the impact on existing undergraduate and/or graduate academic programs on 
campus? What is the potential student demand? 

Program Requirements and Curriculum 

A. Provide the total hours and number courses required including pre-requisites. 

B. Provide information about required grades 

C. List existing courses by title and number indicating those that are required. List and 
describe new courses that will be proposed. 

Faculty (if applicable) 

A. Estimate the need for new faculty for the proposed program. If the teaching 
responsibilities for the proposed program will be absorbed in part or in whole by the 
present faculty, explain how this will be done without weakening existing programs. 

B. If the employment of new faculty requires additional funds, explain the source of 
funding. 

Facilities and Equipment 

A. Describe facilities available for the proposed program. 

B. Describe the effect of this new program on existing facilities and indicate whether they 
will be adequate, both when it begins and during subsequent years. 

C. Discuss any information technology services needed and/or available. 

D. Discuss sources of financial support for facilities and equipment. 

V= 

VI, 

Administration 

A. Describe how the proposed program will be administered. Where will the responsible 
individuals be located? What are their responsibilities? To whom will they report in the 
College? 

B. Explain any inter-departmental or inter-unit administrative plans. 

Budget 

A. Provide estimates of the additional costs required to implement the program and identify 
the proposed sources of the additional required funds. 

B. Tdentify EPA and SPA positions using appropriate titles and levels. 

C. Identify any larger or specialized equipment and any unusual supplies requirements. 
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VII. 

VIII. 

Timetable 

Provide a timeline for the proposal. 

Miscellaneous 

Provide any related information that could be helpful in the decision-making process. 

Effective 07/17/06 
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SUM, HER SCHOOL 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

TEACHING LOAD 

{ XE "Teaching :summer teaching load" }Faculty members may apply to teach a maximum of two 
courses (or seven credit hours) for the Summer School. Two courses may be taught in the same 
Summer Session or a faculty member may choose to teach one in the First Summer Session and 
one in the Second Summer Session. In special cases, the Chair may request that a faculty 
member be allowed to teach an additional course; the Chair must consult with the Dean of the 
Summer School, Jan Yopp ({HYPERLINK "mailto:jim_murphy@unc.edu"}), 134 East Franklin 
Street, CB 3340, 6-4364). Courses are assigned based on the scope of the unit summer course 
offerings, size of budget allocated to the unit by the Summer School administration, and potential 
enrollment in courses to be offered. Because Summer School is receipt supported, the courses 
planned must attract students. 

{ XE "Summer School:planning courses" }The Summer School office will prompt the Chair to 
begin planning for Summer School course offerings in October. Courses that are closed to many 
students during the fall and spring semesters, due to over-enrollment, are likely to be successful 
during the summer. Courses especially designed to attract entering first-year students should be 
offered in the Second Session because the public school calendar overlaps with the First Session. 

Typical Calendar: 

October 17 
October 20 

February 10 

March 10 

Units are notified of their instructional budget allocations 
Departments prepare course schedules and submit them to the 
Registrar 
Instructor Nomination and Teaching Assignment Forms are due 
to the Summer School 
Employment offers are mailed to faculty by the Summer School 

{ XE "Maymester" }{ XE "Summer School:Maymester" }The Summer School now offers an 
opportunity to teach a course in a compacted time frame called the Maymester. Courses are 
offered for three weeks, meeting 9:00 - 12:15 or 1:15 - 4:30 each day. Registration for 
Maymester courses is a First Summer Session registration and the final exam is held on the last 
day of class. Students may register for another course taught during the usual First Summer 
Session time frame. 

{ XE "Summer School:salaries" }Total summer school payments cannot exceed one third of the 
nine-month faculty member’s base teaching salary. Administrative stipends (object code 1114) 
are to be excluded when determining the base salary for summer salary calculations. A teaching 
stipend (object code 1314) should be included in the base rate. Summer School payments to 12- 
month EPA employees must be on an {HYPERLINK \1 "_OVERLOADS_I" \o "to Overloads"} 
basis, not to exceed 20% of the base salary in a calendar year. 
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STUDENTS 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

S?U~? R~COR~S 

{ XE "Student Records:confidentiality" }{ XE "Student Records:Family Educational Rights 
and Privacy Act" }{ XE "Family Educational Rights and Privacy Act" }{ XE 
"Confidentiality:student records" }Student records maintained by the University are 
considered confidential, with the exception of standard directory information (and 
students may request that their directory information remain confidential). The Family 
Educational Rights and Privacy Act maintains that any student who is, or has been, 
in attendance at UNC-Chapel Hill has the right to inspect and review his or her education 
records. Unless students have signed a waiver, even their parents may not have access 
to the student’s records! 

There are some items students cannot see. These include the financial records of his/her 
parents or confidential letters and statements of recommendation that were placed in 
his/her file after January 1, 1975, if the student has waived the right -- as is often done 
during the application process -- to inspect those recommendations. For more 
information on these policies, see the following website: {HYPERLINK 
"httP:iiregweb.unc.eduiresourcesiferpa.php"} 

For further information on these matters, contact the University Counsel’s office (962- 

1219). 

{ XE "Student Conduct:Honor Code" }A significant number of difficulties can be avoided if Chairs 
and faculty meet their obligations toward the campus codes that govern student behavior. See 
the Student Judicial Governance website: {HYPERLINK "httP:iiinstrumentunc.edui"}. The 
codes in question are: 

{ XE "Honor Code" }Every student at the University must obey and support the 
enforcement of the Honor Code, which prohibits lying, cheating, or stealing when these 
actions involve academic processes or University, student, or academic personnel acting 
in an official capacity. As faculty, we have the obligation to be clear about what 
constitutes plagiarism, to define what it means "to give or receive unauthorized aid" on 
assignments and examinations, to provide grades only on work submitted with the honor 
pledge. These obligations appear in Faculty Handbook, (pages 67-69). The Handbook is 
available on-line at { HYPERLINK 
"httP:iiwww. u nc.ed uifacultyifaccou n/ha nd bookitoc, htm" }. 

{ XE "Campus Code" \t "See Faculty Handbook, p. 6%69" }Students must also abide by the 
Campus Code, which requires that each student "conduct him or herself so as not to 
impair significantly the welfare or the educational opportunities of others in the University 
community." See the Faculty Handbook (pages 67-69). 

{ XE "Honor Code:violations" }{ XE "Student Conduct:violations" }Faculty must report possible 
violations and should confront students about possible violations prior to notifying the Student 
Attorney General. If a faculty member is unsure about whether a situation needs to be reported, 
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he or she may consult with the Judicial Programs Officer (966-4044) or the Student Attorney 
General (966-4084). 

As an integral component of the College’s strategy of internationalization, the Study 
Abroad Office provides access to a wide portfolio of academic programs abroad that 
reflect and support the intellectual, financial and cultural needs of the College’s diverse 
student body. The Office offers more than 300 study abroad programs in more than 70 
countries. It establishes and administers programs with UNC faculty in collaboration with 
other academic units on campus; it coordinates student exchange agreements with 
appropriate foreign universities; and it manages academic partnerships with foreign 
universities and study abroad organizations. To these ends, the Office assumes 
responsibility for providing the following: 

A professional student advising service 
Expert assistance to faculty in the design and administration of study abroad 
programs 
Thorough orientation for study abroad students 
Coordination among relevant academic and administrative units on and off campus. 

Each program is expected to meet the College’s high academic standards and to 
integrate with the College’s curriculum. 

The Study Abroad Office is located on the second floor of the FedEx Global Education 
Center. All programs and relevant procedures are detailed on the Office’s website: 

{ HYPERLINK "http://studyabroad.unc.edu" }. 

The significance of issues of legal liability and the management of risk with respect to 
study abroad programs has increased substantially since the events of September 11, 
2001. In the immediate aftermath of those events, the Study Abroad Office received 
phone calls from parents seeking assurances about the safety and security of their sons 
or daughters whose identity and location were unknown to the Office. It became clear 
that these students were participating in study abroad programs that were not formally 
recognized by any of the offices that were at that time responsible for administering 
academic programs abroad (the Study Abroad Office, the Department of Romance 
Languages and the Summer School). University Counsel confirmed that the University is 
legally liable for students’ welfare and academic experience while abroad if their study is 
in any way supported and approved by the institution. 

It is therefore essential that all UNC-CH students studying abroad do so under conditions 
whereby logistical arrangements (e.g., housing, health care, security, insurance, etc.) 
meet specified standards. This management of risk is most effectively ensured if 
students participate in programs formally approved and administered by a central office. 
Honors study abroad programs and Burch Field Research Seminar programs have always 
been administered cooperatively by the Honors Program and the Study Abroad Office. 
Thus, while academic responsibility for these programs is with the Honors Program, they 
are administered cooperatively and students apply to participate in them, and are 
advised, through the Study Abroad Office. Since September 2001, the Study Abroad 
Office has assumed administrative responsibility for the study abroad programs in Seville 
and Montpellier, while academic responsibility remains within the Department of 
Romance Languages on the same model as that evident in the case of the Honors 
Program. Collaboration with the Summer School, which has continued throughout this 
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period to offer study abroad program abroad largely independently of the College, is 
being pursued. 

The College requires that all study abroad programs (whether they are led by UNC 
faculty, are offered by other educational institutions, including other US universities, or 
are agreements with foreign universities for student exchange) be approved via an 
administrative procedure involving the Study Abroad Advisory Committee and the 
Administrative Board of the College. Proposals are first considered by the Faculty 
Advisory Committee: the Committee may reject a proposed new program, require 
revision or approve without revision. Only when the Advisory Committee recommends 
that a program be approved for the award of academic credit is it then considered by the 
Administrative Board of the College. From beginning to end, the process takes a 
minimum of a semester and sometimes two or more semesters, depending upon when 
an academic unit in the College initiates the procedure. Only when a program has been 
approved by the Administrative Board of the College may it be advertised to students. 
Bearing in mind that the study abroad application cycle takes place in the semester 
before the student studies abroad, proposals for new programs must be prepared 
at least a year before a student can participate in that specific program. 

This procedure ensures that UNC credit is granted only for programs that have been 
previously approved academically by an academic department, curriculum or program in 
the College, and the Administrative Board of the College (the committee that approves all 
on-campus courses and programs). This ensures that the program meets the academic 
standards of the College. This procedure allows the Study Abroad Office to review all the 
risk management and liability issues arising from the operation of the program before the 
program is offered to students. 

Following approval by the Administrative Board, a new program is listed along with all 
other programs on the Study Abroad Office website. Students may apply for 
participation via the on-line application procedure, following a one-on-one advising 
process. Bearing in mind that the College is legally liable for students when they study 
abroad with College approval, this procedure ensures that all students leave the US 
prepared to study abroad (including the possession of visas, medical insurance and so 
on) and that the Study Abroad Office has a complete and accurate list of all College 
students studying abroad in the event that safety and security concerns require that 
students be contacted to offer information and advice in situations where their safety 
may be compromised (e.g. as was necessary following the Madrid bombings in March 
2004 and the London bombings in July 2005). 

The Study Abroad Office offers a wide range of approved study abroad programs 
throughout the world. However, given the large and diverse undergraduate student body 
and students widely-variable academic interests, it is inevitable that occasions arise when 
a student’s specific academic objectives cannot be met from the existing portfolio of 
programs. 

The Office recognizes that academic departments, curricula and programs may wish to 
directly encourage and assist their majors to pursue specific individual academic 
objectives in a study abroad program that has not been approved. For this reason, the 
Study Abroad Office operates a petition procedure that allows a student to request 
permission to participate in a program that has not been approved for the award of 
academic credit. The procedure requires that the student obtain support for the 
submission of the petition from the relevant academic unit. The Study Abroad Office 
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reviews the program to ensure that it meets appropriate safety and security standards. 
Not all petitions are approved. 

The deadline for submitting petitions is early in the semester preceding the 
intended course of study, To discuss the petition process, the student should make 
an appointment with the Associate Director of Advising in the Study Abroad Office (962- 
7002). 

There are two avenues by which foreign students may study in the College as undergraduates. 
First, a very small number of foreign students are admitted to the College as full-time, degree- 
seeking students. These students are, in effect, in a similar status to that of an ’out of state’ 
undergraduate student, with the key exception that they have been admitted to the US as a 
foreign student and must have the relevant formal visa status. The Office for International 
Student and Scholar Services ensures that these (and indeed all) foreign students obtain the 
correct visa and continue to meet the legal requirements of entry to the US as a student. It also 
provides a number of support services for such students: {HYPERLINK "httP:iioisss.unc.edu~"}. 

Second, as a result of student exchange agreements with foreign universities that are 
administered by the Study Abroad Office, approximately 100 students annually are admit-Led as 
non-degree or visiting students. In order to sustain their visa status as students, they are 
required to be full-time students, maintaining a full course load (12 credits per semester) during 
the one or two semesters of their admission to the College. For further information about the 
status and admission procedures governing these exchange students, see {HYPERLINK 
"httP:iistudyabroad.unc.ed uiincomingi?CFID=242633&CFFOKEN =24264003"}. 

{ XE "Hiring Students:employee codes" }{ XE "Postdoctoral Students:hiring" }{ XE "Graduate 
Students:hiring" }EPA students and postdegrees are considered temporary appointments. 
Because these appointments are temporary, they do not qualify as permanent employees in the 
SPA classification system or as EPA Non-Faculty. Using the SPA employment system (or hourly 
payroll) is not acceptable because students hired as SPA temporaries will be viewed as 
individuals receiving temporary employment not as student employees. 

For more information, see {HYPERLINK "http://hr.unc.edu/polides-procedures-guidelines/epa- 
non-faculty-policiesistudent-policies-guidelinesiindex.htm"}. 

The {HYPERLINK "http://www.unc.edu/ops/"} can provide assistance to all postdoctoral 
students. Their website includes policy information on expectations, evaluations, compensation, 
leave and grievances. For more information on documents required for hiring graduate students, 
see {HYPERLINK "http://hr.unc.edu/policies-procedures-guidelines/epa-non-faculty- 
policies/student-policies-guidelines/index.htm"} and for postdegree students, see the faculty 
Personnel website: {HYPERLINK"http:iihr.unc.eduiPolicies-procedures-guidelinesiepa-non- 
faculty-policies/student-policies-g uidelines/CCM 3_015477" }. 

Code Definition 

2O 

Title 

Graduate Student 
(Graduate Assistant) 

A graduate student, enrolled as a full-time 
student in accordance with their program of 
study, who performs support functions, and 
is not a Teaching Assistant or Research 
Assistant as defined below. 
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21 

22 

23 

26 

Teaching Assistant 

Instructional Assistant 

Teaching Associate 

Teaching Fellow 

Senior Teaching Fellow 

Research Assistant 

Predoctoral Fellow/Trainee 

Undergraduate Assistant 

A graduate student, enrolled full-time in 
accordance with their program of study, 
who regularly teaches a class or classes; 
supervises recitation sections; has full 
responsibility of a course, or leads 
discussions sections; or grades papers and 
exams; or supervises a laboratory section or 
sections; under the supervision of a 
member of the graduate faculty. 

A graduate student primarily involved in 
assisting an instructor of a course. In this 
capacity, the Assistant would rarely give a 
formal presentation to the class and 
although some assessment of work may be 
performed, the instructor has the 
responsibility of assigning grades. 

A graduate student involved in some 
classroom, recitation, or laboratory teaching 
but do not have the full responsibility of a 
class as described for a Teaching Fellow. 

A graduate student with full responsibility 
for a section of a multi-section course, or, 
less commonly, a freestanding course. 
These Fellows have primary responsibility 
for teaching a course for credit and/or for 
assigning final grades. 

A graduate student who may coordinate the 
activities of other Teaching Assistants or 
have full responsibility for a course including 
curricular design. 

A graduate student, enrolled full-time in 
accordance with their program of study, 
and is engaged in research activities directly 
related to their program of study under the 
supervision or in collaboration with a 
member of the graduate faculty. 

A graduate student enrolled full-time in 
accordance with their program of study, 
who holds a sponsored fellowship or 
traineeship, and receives a stipend or 
training payment (e.g. NSF Fellowship, NIH 
Training Grants, or Graduate School 
Fellows). 
An undergraduate student, enrolled full- 
time in accordance with their baccalaureate 
program of study, and is engaged in a work 
assignment (e.g. Tutors, Athletic Interns, 
Athletic Managers, Outreach Counselors). 
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28 

Postdoctoral Fellow/Trainee 

Postdoctoral Research 
Associate 

An individual with an earned doctorate, who 
holds a sponsored postdoctoral fellowship 
or traineeship, who is engaged in 
postdoctoral continuing education and/or 
training through research for a fixed period 
of time not holding a faculty appointment, 
but no more than five years, and receives a 
stipend or training payment. 

An individual with an earned doctorate, who 
is engaged in postdoctoral continuing 
education and/or training through research 
for a fixed period of time not holding a 
faculty appointment, but no more than five 
years, and receives compensation for 
services performed. 
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ELIGIBILITY TO TEACH G DUATE STUD EN, TS 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

{ XE "Graduate Faculty:eligibility to teach grad courses" }All tenured and tenure track faculty at 
the ranks of assistant, associate and full professor are automatically members of the Graduate 
Faculty. Instructors generally shall not be appointed to the Graduate Faculty. 

Other persons may be appointed to the Graduate Faculty for fixed term membership; these 
appointees may include: faculty emeriti, clinical or research professors, scholars from other 
institutions, independent scholars, and practitioners. They shall be appointed for terms not 
greater than five years in length, though such terms may be renewed indefinitely. 

Nominations for fixed-term appointments shall be forwarded by deans or by department or 
program chairs, and must include an indication that the prospective appointee has been reviewed 
by the school, department or program in question and found to have appropriately high 
qualifications. Any restrictions the nominating unit wishes to place on the appointee’s service 
should be specified by the program to the appointee at the time of the nomination. 

Complete the Recommendation for Fixed Term Appointment located at the Graduate 
Faculty Designation website: {HYPERLINK "http://cfx3.research.unc.edu/fixed_term_faculty/"} 
along with a current curriculum vita, to have a non-tenured track UNC faculty member, or an 
individual outside the University, appointed to the Graduate School faculty. 

The Chair’s office submits the packet of information to the Graduate School for the faculty 
member. Once a faculty member has been approved to participate as either a full or limited 
member of the Graduate Faculty, he or she may: 

teach courses numbered 100 or higher 

supervise master’s research and direct a master’s thesis 

supervise doctoral research and direct a dissertation 

{PAGE } 



BUDGETS 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

State budgets consist primarily of four components: 

permanent faculty and EPA non-faculty salary lines allocated by the Dean’s Office 
instructional budget to hire fixed term faculty and graduate teaching assistants 
permanent SPA staff salaries 
nonpersonnel 

A set of Budget Principles and Priorities have been written to form the basis for the College’s 
budgetary decisions. These guidelines are included as an { HYPERLINK \l 
"_Budget_Principles_and" } to this Manual. 

Your instructional budget consists of a "permanent" allocation from the Dean’s Office plus any 
salary savings resulting from leaves without pay, funded leaves, grant buy-outs and other fund 
transfers compensating the unit for faculty teaching time. The salary savings can be used in the 
same fiscal year that they are generated or they can be retained fully by the units and expended 
in future years. 

Starting July 1, 2011, the Dean’s Office will hold back a portion of all permanent instructional 
budgets each year and will reallocate those funds to units based on overall instructional needs, 
taking into account College priorities and shifting enrollments. The amount to be held back for 
fiscal year 2011/2012 will be 1.5%. This amount may change over time. 

The instructional budget should be used to pay teaching assistants, fixed-term, and 
visiting faculty. As noted under Budget Priorities below, these funds must be used, first, 
to meet course demands for undergraduates. The Chair and faculty members must work 
out priorities and manage budgets accordingly. Such funding should not be used to 
support faculty or graduate student research. 

When setting priorities, keep in mind that you must provide adequate staffing for (1) 
basic skills courses and perspective courses that meet General College and Arts & 
Sciences curricular requirements, (2) courses required for majors, (3) other courses that 
enhance curricula and attract enough students to justify their being taught in a given 
semester. Be attentive to enrollment patterns, and avoid scheduling courses that have 
very low enrollments. In general, undergraduate courses that enroll fewer than ten 
students should be cancelled, and the instructor reassigned for the current or a future 
semester. Graduate student classes should normally have a minimum enrollment of five. 

Typically, research-active faculty in the College of Arts and Sciences teach two courses 
per semester. In some of the science departments, the load is somewhat lower. Faculty 
who do not maintain active research programs should normally teach more courses than 
faculty who are active in scholarly research and produce regular publications. 

If enrollment in a course is less than five (graduate course) or ten (undergraduate 
course), the course should be considered an overload and the professor should be 
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assigned an additional course. If reassignment is not possible in the current semester, it 
should be deferred to a following semester. 

{ XE "Budgets:buy outs"}Units may permit faculty to "buy out" of their teaching 
responsibilities (for up to 50 percent of their course assignments per year). The 
minimum buy out rate is 20% of the annual base salary or $20,000 per course 
(whichever is lower). For additional guidance for course buy-outs, see { HYPERLINK \1 
"_Course_Buy-Outs_for" } appended to this Manual. 

{ XE "Position Funding Reversion" }{ XE "Salary Reversion" }{ XE "Position 
Reversion:EPA Non-Faculty positions" }We will continue to provide limited support to 
compensate for lost instructional capacity due to retirements and resignations only on 
the basis of demonstrated departmental need. If a retirement or resignation in your unit 
presents a significant teaching shortfall that cannot be met with other resources, please 
consult your SAD. 

The Dean’s Office will ’revert’ the highest state funded position salary that was available 
in the prior five-year period, rather than the state salary at the time of retirement. In 
most cases, it should be the same amount. However, if the department began paying 
part of the salary from nonstate sources and moved the state budget to other faculty, 
position dollars will have decreased. Departments will be responsible for replenishing 
those position dollars at the time of retirement. The state salaries are reallocated during 
the position authorization process during the summer. 

{ XE "Budgets:trust funds" }{ XE "Trust Funds" }Units also may have trust funds under their 
control. You will receive reports at least annually, summarizing the amounts available in each 
endowed or expendable fund. When allocating these resources, units must adhere to the 
restrictions placed on the funds by the donor(s). The Dean’s Office provides an annual training 
session for managers (which Chairs may also attend) on the management of these funds. 

One important but often neglected area of potential additional budget resources comes from 
investment of the cash held in these funds. The University has a money-market system that 
allows units to accrue interest on their investments (recently, this interest has been from 3% to 
5%). If the unit would like to participate in the system, write a letter (or send an email) to 
Accounting Services explaining how much money to invest. There is a minimum initial 
investment of $1,000. The unit should keep at least three months’ worth of initial expenditures 
in cash. Subsequent investments can be of any magnitude. Money can be moved in and out of 
the money market quickly on a monthly basis. Investments and withdrawals are accounted for 
retroactively to the 1st of the month in which the request is received by Accounting Services. 

{ XE "Contracts and Grants" }{ XE "Budgets:contracts and grants" }Faculty may have contracts 
and grants funded from sources outside of the University. Those funds are usually linked to 
specific activities that the faculty member has agreed to do in exchange for financial support in 
accomplishing those tasks. Those activities may be in the form of a federal research grant, 
humanities grant, or contract. These are not funds for use by the Chair to support other unit 
shortfalls. If the grant or contract funding includes salary support, the unit instructional budget 
may benefit by a reduction of expenditures in those funds, which could be used to support other 
salary needs provided the funds and FTEs work out. 

{ XE "Routing Proposals" }In an effort to assist our faculty in obtaining research grants 
and to streamline the process, the Dean’s Office of the College of Arts and Sciences does 
not require that grant proposals be routed through the Dean’s Office, except when the 

{PAGE } 



Dean’s Office is being asked to provide cash matching or cost sharing; or when the 
department chair or center director is the principal investigator. 

Cash Hatching/Cost Sharing 

{ XE "Budgets" }{ XE "Budgets:cost sharing" }{ XE "Budgets:cash matching" }{ 
XE "Cash Matching" }{ XE "Cost Sharing" }If there is a cash matching or cost 
sharing commitment on the part of the Dean’s Office, this commitment will need to 
be summarized and approved in writing prior to final submission of the grant. This 
does not need to occur at the same time as the routing of the proposal. Attach the 
written approval to the proposal when it is submitted to the {HYPERLINK 
"http://research.unc.edu/osr/"}. 

For more information and the fill-in form about cost sharing, see Request for Cost 
Sharing in External Funding: { HYPERLINK 
"http://research.unc.edu/offices/sponsored-research/forms/index.htm" }. [You may 
be prompted to login to research.unc.edu. It is unnecessary; click"cancel" and the 
form will appear.] 

Chair/Director as Principal Investigator 

The other exception that will continue to require formal routing to the dean for 
signature occurs when the principal investigator or project director on the grant 
reports directly to the dean, e.g., a department chair or center director. The 
University requires one level of academic review for all grant proposals, and for 
those who report directly to the dean, we will continue to provide that review and 
approval function. 

{ XE "Overhead Receipts" \t "See Facilities & Administrative Funds" }{ XE "F&A Funds" }Funds 
requested for a grant or contract are the direct costs for conducting the project. There are 
associated "indirect" costs that the University incurs in the course of managing these outside 
funded projects. Most agencies, not all, have a written agreement with the University of North 
Carolina at Chapel Hill for a negotiated rate that the granting agency will allow the University to 
charge for this cost of doing business. At the end of the first budget year, the University 
will return to the unit administering the grant or contract 15.6% of those indirect 
funds. There are some restrictions on the use of these funds. 

See {HYPERLINK "http://research.unc.edu/n/CCMl_030807"}. 
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DEVELOPMENT 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

On October 16, 1975, Frank Borden Hanes SF. ’42, and chairman of the Tar Heel 100 Committee 
on the Arts and Sciences, offered a resolution recommending the creation of the Arts and 
Sciences Foundation. In its early days, the foundation’s board served as advocate for the College 
and initiated planning for a campaign. In February 1983, the board recommended the 
appointment of an executive director and staff and the beginning of a five-year fundraising 
program that raised $22.2 million for the College. 

The Carolina First campaign ending December 31, 2007, raised more than $387 million for 
faculty, students, buildings and programs in the College. Gifts of all sizes made a difference. For 
details on the campaign, see the Spring 2008 issue of the Arts and Sciences magazine at { 
HYPERLINK "httP:iicollege.unc.eduimagazine" }. 

The {HYPERLINK "http://college.unc.edu/foundation"} calls upon unit Chairs to help in strategic 
planning, preparation of proposals, and personal solicitations. Chairs are asked to lend their 
knowledge and expertise in efforts to reach individuals, corporations and foundations. Many 
programs have untapped development potential, usually successful former students who have 
never been approached. Alumni make donations to the University, first and foremost, because 
they are asked; but major gifts require sustained cultivation and stewardship, and academic 
departments and curricula are central to this process. Chairs need to keep in mind their top 
donors and prospects and seek out ways to involve these individuals in departmental activities. 
Because chairs are closer to the academic programs they represent, they are usually the most 
persuasive and effective advocates for these programs. The most effective contacts are 
personal. Developing donor support takes a sustained commitment from the Chai~, not a staff 
person. 

Chairs play a leading role in development work for their programs and the College of Arts and 
Sciences. The first step in defining this role is to meet with Executive Director of the Arts and 
Sciences Foundation, James W. May, Jr. (2-6183, { HYPERLINK "mailto:james.may@unc.edu" }), 
or with the Foundation’s Director of Capital Gifts Shannon Kennedy (2-6182, { HYPERLINK 
"mailto:shannon.kennedy@unc.edu" }). In close coordination with the Senior Associate Deans 
and assigned Foundation staff, the Executive Director and the Director of Capital Gifts will 
oversee fundraising within Fine Arts and Humanities, Social and Behavioral Sciences, Natural 
Sciences and Mathematics, and Undergraduate Education. 

Fundraising priorities defined by the Dean’s office during the Carolina First campaign remain in 
effect and include annual support of at least $55 million for: endowed professorships, faculty 
support, undergraduate scholarships, graduate fellowships, new facilities, programs to enhance 
undergraduate education, and unrestricted giving to the College. 

THE ADVANTAGE OF A STRATEGIC PLAN 

Programs with a strategic plan or case statement detailing the rationale for resources enjoy a 
distinct advantage in attracting private funding. Because the philanthropic environment is 
increasingly competitive, donors are most responsive to substantive and well-defined requests 
that are cast within a departmental and College framework. Foundation staff are readily 
available to offer suggestions regarding how best to present and market academic priorities to 
prospective donors. But the priorities themselves must be developed by Chairs in consultation 
with the Dean’s Office..{ XE "Donors:strategic plan" } 

The department or curriculum should have a strategic plan that identifies what value it adds to 
the College; what constituents it serves, and how well; why it is distinctive; where it would like to 
be in five years; what it will need to get there; and why anyone outside of it should care whether 
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it succeeds or not. Private gifts to individual departments or programs--and the fund-raising 
efforts of the faculty members who head them-can make a crucial difference at public 
universities. Such gifts recruit or retain outstanding faculty, help offset variations in state funds, 
support innovative research, and help protect important programs during budget shortfalls. 

The strategic plan should include the need for endowed funds, which provide a steady stream of 
income in perpetuity, and expendable funds, which provide immediate resources for a defined 
purpose. 

Always consult with the Arts and Sciences Foundation prior to contacting a prospective major 
donor. This helps forestall multiple solicitations of the same potential donors. Multiple 
approaches may irritate or confuse their recipients, who perceive them as a sign that the 
University doesn’t have its house, and its priorities, in order.{ XE "Donors:managing gifts" } 

Chairs are asked to assist in the identification and cultivation of donors, the preparation of 
proposals, and the solicitation of gifts. When approaching foundations or corporations for 
support of College programs, chairs and Foundation staff will work closely with Mark Meares, 
Director of Corporate and Foundation Relations for Academic Affairs in the Office of University 
Adva ncement. 

Truly great proposals require listening, interaction, and cultivation. They are based on 
knowledge of a donor’s interests and motivation, targeted to a clear need or opportunity, 
reflective of the College’s needs and culture, thoroughly researched, attractive and well-written, 
and delivered to the right person. Departments and curricula must use funds as the donors 
intended, and program budgets must therefore be established and followed. The Arts and 
Sciences Foundation needs to know immediately of any problem in fulfilling donors’ intentions. 

The Dean of Arts and Sciences is president of the Arts and Sciences Foundation Board of 
Directors. Its fundraising, communication and stewardship programs are conducted within 
University-wide guidelines. 

Vice Chancellor for University Advancement Matthew Kupec provides administrative leadership for 

the broader University’s development program. As one of about 20 University constituencies that 

funds a development operation, the College of Arts and Sciences is best served by a cooperative 

partnership between its Foundation and the Office of University Advancement. In addition, the 

College funds several important services provided by the Office of University Advancement, 

including gift acknowledgement, prospect research, planned giving consultation, and Annual Fund 

direct mail/phone program. 
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Gift 
Acknowledgment 

Stewardship 

The Arts and Sciences Foundation acknowledges unrestricted gifts of all 
amounts to the Annual Fund and restricted gifts of $100 or more to the 
College and all of its departments, curricula and programs. 

Department managers in the College can easily access a current 
database of gifts to their departments. For access to the secure site, 
contact the Arts and Sciences Foundation at 962-0108. The manager 
will then be connected with the department’s designated capital gifts 
officer. 

Letters from faculty are often the most effective means of thanking 
donors for gifts to their departments, and we encourage chairs and 
faculty to write to donors. For assistance with salutations or gift details, 
please contact the Arts and Sciences Foundation. 

All Gifts to the $100 - $500 - $10,000 
Annual Fund $499 $9,999 or more 
Letter from Card from Letter from Letter 
Director of the executive the executive from the 
Annual Fund director director dean 

Recognition 
o Honor- Roll, Fall issue of the Arts and Sciences magazine. Dean’s 

Circle and higher gift societies only. 

Under $2,000 
Gift receipt 

$2,000 & up 
Gift receipt and Chancellor’s 
acknowledgement 

(Pledges $10,000 & up) 

Young alumni to 10 years since 
graduation receive Chancellor’s letters 
for gifts of $250 or more, depending on 
class year. 

The Arts and Sciences Foundation provides annual updates on the usage 
of nearly 700 endowed and expendable funds that support the College 
of Arts and Sciences. Each spring through the Dean’s office’s Annual 
Report system, Departments provide the Foundation with usage 
information on funds that support professorships, graduate fellowships, 
scholarships, awards, lectures and programs. In addition to the 
Foundation’s stewardship reports, letters from department chairs and 
faculty to individual donors are encouraged. (Please send a copy of your 
letter to the Arts and Sciences Foundation so that we may reference it in 
our reports.) 
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Solicitations 

Budget 

Communications 

Donors particularly value their relationships with College faculty. In fact, 
such relationships form the foundation for most successful development 
efforts. However, chairs and departmental faculty should coordinate 
solicitations through the Executive Director of the Arts and Sciences 
Foundation or the appropriate Senior Associate Dean. Such coordination 
will prevent the multiple and uncoordinated solicitation of potential 
donors. 

Chairs should use department funds for publications, direct mail, travel 
and events. If chairs or faculty are asked to travel on behalf of the 
Foundation or to host Foundation events, expenses will be assumed by 
the Arts and Sciences Foundation. 

The Arts and Sciences Foundation Director of Communications, Del 
Helton (2-8216, { HYPERLINK "mailto:del.helton@unc.edu" }), is 
available to consult with Chairs regarding development-related 
communications for Web sites, brochures, departmental newsletters, 
direct mail appeals, proposals for private funding, and event programs 
and invitations. 
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Procediures for Establiishing a New Depa ment or: 
Curric ulurn wiithin  the  Colliege of and Sciences 

{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

{ XE "New Department:establishing" }{ XE "New Curriculum:establishing" }These guidelines are 
also followed when merging two academic units and thereby creating a new one. This process is 
not to be confused with establishing a new degree. Those guidelines follow this section. 

Confer with the Dean of the College of Arts and Sciences via relevant Senior 
Associate Dean to obtain authorization to initiate a change. 

Write a letter containing the formal request to the Associate Dean for Undergraduate 
Curricula, during curriculum change process (October 15 deadline. The request will 
follow the same process of review by the Administrative Boards as other curricular 
matters; 

Administrative Boards consider proposal. 

If approved, the following offices are notified by the Office of Undergraduate 
Education to make the change with an effective date: 

¯ Office of Undergraduate Curricula on behalf of the department or 
curriculum: Complete the Department Update Form located in the 
University’s Organizational File: { HYPERLINK 
"http :iioi ra. u n c.ed u/images/stories/pla n n in giaddtRsrcidepa rtment%20u pdat 
e%20form.pdf’ } [to change telephone directory, departmental materials, 
Undergraduate Bu#etin, Graduate Record, mail service, and the Office of 
Sponsored Research (if appropriate), ITS, etc.] 

¯ Dean’s Office [to approve Department Update Form, for press release, 
notify OASIS] 

¯ Graduate School 
¯ Registrar 
¯ Provost (Institutional Research, etc.) 
¯ General Administration 

Confer with the Dean of the College of Arts and Sciences via relevant Senior 
Associate Dean to obtain authorization to make a change.{ XE "Changing Name of 
Department:guidelines" }{ XE "Changing the Name of a CuFriulum:guidelines" } 

Write a letter containing the foFmal request to the Associate Dean for Undergraduate 
Curricula, during cuFriculum change process (October 15deadline. The request will 
follow the same process Of review by the Administrative Boards as other CUrricular 
matters; 
Administrative Boards consider proposal. 

If approved, the following offices are notified by the Office of Undergraduate 
Education to make the change with an effective date: 

¯ Office of Undergraduate Curricula on behalf of the department or 
curriculum: Complete the Department Update Form located in the 
University’s Organizational File: { HYPERLINK 
"http :iioi ra. u n c.ed u/images/stories/pla n n in giaddtRsrcidepa rtment%20u pdat 
e%20form.pdf’ } [to change telephone directory, departmental materials, 
Undergraduate Bu#etin, Graduate Record, mail service, and the Office of 
Sponsored Research (if appropriate), ITS, etc.] 
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Dean’s Office [to approve Department Update Form, for press release, 
notify OASIS] 
Graduate School 
Reg i st ra r 
Provost Office [Institutional Research, etc.] 
General Administration 

{ XE "Discontinuing a Department or Curriculum" }This generally occurs with the merger of two 
units and therefore mainly consists of notification once the establishment of a new unit is 
completed. 

If approved, the following offices are notified by the Office of Undergraduate 
Education to make the change with an effective date: 

Office of Undergraduate Curricula on behalf of the department or 
curriculum: Complete the Department Update Form located in the University’s 
Organizational File: { HYPERLINK 
"http ://oi ra. u n c.ed u/images/stories/pla n n in g/addtRsrc/depa rtment%20u pdate%20fo 
rm.pdl~’ } [to change telephone directory, departmental materials, Undergraduate 
Bulletin, Graduate Record, mail service, and the Office of Sponsored Research (if 
appropriate), ITS, etc.] 
Dean’s Office [to approve Department Update Form, for press release (as 
appropriate), notify OASIS] 
The department or curriculum will remove materials from the website and notify the 
University webmaster to make changes on the official website. 

The Dean’s Office will notify the following offices to make the change with an 
effective date: 

a. Graduate School 
b. Registrar 
c. Provost Office (Institutional Research, etc.) 
d. General Administration 
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Procedures for Establiiishing a Center or Institute 
within the College, of and Sciences 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

{ XE "Centers and Institutes:establishing" }Proposals for the establishment of a Center or 
Institute within the College of Arts and Sciences should be submitted to the Dean. Generally, 
Centers and Institutes should seek among other things, to: 

¯ promote interdisciplinary and muEidisciplinary cooperation 

° produce high quality work; generate funding opportunities to support their staff 
and faculty research 

° support departments and curricula in their efforts to attract and retain 
outstanding faculty and students. 

Proposals will be evaluated by the College of Arts and Sciences’ Committee on Centers, which will 
consist of two Senior Associate Deans (a divisional SAD plus the Senior Associate Dean for 
Finance & Planning), a current Center director, and two experienced faculty members who are 
not currently Center directors. 

Each proposal should contain: 

The name of the proposed Center/Institute, along with the name of the 
proposed Director and his/her term. 

A statement of purpose and rationale for establishing the Center. This statement 
should indicate clearly why the Center is needed, its specific objectives and 
goals, how it relates to the College’s and University’s instructional and research 
missions, and how/why it is distinctive from other units (including Centers) in the 
College and the University. 

A roster of potential participants and an indication of the kinds of activities in 
which these potential participants are likely to engage. Participants in a Center 
must come from more than one department. Please provide evidence that this 
group of faculty is likely to come together collaboratively more often as a result 
of being affiliated with the Center. Statements of interest or endorsement from 
potential Directors and faculty participants would be helpful. 

A description of the proposed unit’s responsibility structure, including any 
proposed advisory or policy boards. Please include an organization chart 
showing the internal organization of the proposed unit and its relationship to 
existing units. 

The relationships between Centers and departments or other units at UNC- 
Chapel Hill should be clearly discussed. For example, Centers that expect to 
support their activities from a share of F&A receipts that would otherwise go to 
departments or other units must obtain clear agreement to do so from all 
concerned parties. Also, if space is to be allocated partially or completely for 
conferences, staff support, etc., agreement from the host units must be obtained 
in advance. 

A proposed budget that is needed to initiate Center activities as well as budget 
projections for the next four years. This budget must be justified carefully, with 
requests tied closely to proposed activities, and should recognize that the 
College’s resources are already stretched very thin. Therefore, the proposal 
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must include a plan for generating support of the Center and its activities from 
external in addition to internal sources. The proposal should also include a 
statement of operating needs such as equipment and library resources, and a 
description of immediate space needs and projections of future space needs. 

All proposals to establish a Center should identify clear milestones and metrics to 
be used to evaluate its success and its progress, including objective and 
subjective criteria. 

Centers that are approved by the College will be asked to produce an annual report of their 
activities. Each Center will also be reviewed every five years by the College. This review will 
address, among other things, the question of whether the existence of the Center is still justified, 
or whether it should be phased out, combined with other units, etc. 
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APPENDICES 

College of Arts and Sciences 

{ XF "Budget Principles and Priorities" } 
College Mission Statement 

The academic mission of the College of Arts and Sciences is to create new knowledge and 
discover solutions to pressing problems, educate graduate and undergraduate students and 
promote their academic success, and contribute meaningfully to the state, nation and world. We 
fulfill this mission through teaching, research, and creative work that advance scholarship, inform 
and inspire undergraduate and graduate students, and enhance the quality of life of communities 
beyond our campus. 

Back_qrou nd 

American higher education faces a number of pressing issues driven by the global economic 
situation. To meet the challenges, we must uphold our stature as a leading research university, 
preserve excellence in education, and ensure success for an increasingly diverse student body. 
The College of Arts and Sciences is committed to recruiting and retaining outstanding scholars by 
providing them the resources necessary for them to excel in teaching, scholarship, and creative 
work. The College is equally committed to attracting the best undergraduate and graduate 
students by providing them an excellent education that prepares them for leadership and success 
in an ever-changing world. Facing enrollment increases and declining budgets, our challenge is 
to preserve as much as possible Carolina’s treasured undergraduate experience of small-class 
and other opportunities for extensive faculty-student interaction. Under similar financial 
pressures, the College also aims to sustain the quality of our strongest graduate programs. 

The following budget principles will form the basis for the College’s budgetary decisions relative 
to state funds. Although these principles will serve as guidelines, the College recognizes the need 
for flexible and strategic application of these principles to budget decisions. 

Core Principles 

1. The College budgeting strategies for allocations or reductions should reflect our mission 
and fundamental commitments. 

2. The College should strive for efficient use of its resources. 
3. The College budget should be presented in a way that is accessible and understandable 

by the College community. 
4. In making budget decisions, the College team composed of the Dean and the Senior 

Associate Deans will seek regular consultation from a Dean’s Advisory Committee of 
department chairs and other academic leaders in the College. The team will also consult 
when possible with the wider College community. 

5. The leadership team in the College of Arts and Sciences, headed by the Dean, is 
responsible for final budget decisions. 

Funding Priorities 

Consistent with our core principles, the College’s funding priorities remain: an excellent 
education for all students and support for faculty excellence in teaching and scholarship. These 
priorities are interlocked; excellence for one is inseparable from excellence for the other. To 
maintain these priorities, resources for academic staff, services for students, infrastructure for 
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faculty and student research, and instructional technology must be deployed strategically and 
efficiently. 

Budget Reduction Principles 

1. Budget reduction plans will be, wherever possible, proactive rather than reactive, 
anticipating and implementing expected future reductions rather than waiting for final 
notification of imposed cuts. 

2. Planned strategies for cost savings will have preference over ad hoc budget reductions, 
hiring freezes, or across-the-board budget cuts. 

3. New initiatives in teaching and research will be considered strategically in light of existing 
budget commitments and College funding priorities. 

4. The following principles will guide the College’s funding priorities: 

Faculty: The College is committed to recruitment and retention of a world-class faculty. 
During periods of declining budgets, faculty recruitment and retention will be governed 
by strategic application of the College’s funding priorities, such as limiting faculty 
recruitment in order to offset budget reductions. Because salary reductions through 
furloughs or permanent salary reductions will lead to serious retention problems, such 
reductions will be considered only in worst-case scenarios. Temporary salary reductions 
are preferred over permanent reductions. 

Undergraduate Education: Persistent enrollment growth accompanied by declining 
budgets will affect the College’s ability to provide a traditional small-class Carolina 
undergraduate educational experience. In response to this challenge, the College’s 
preferred strategies include increasing class size (lectures, recitations, and lab sections) 
and effective use of fixed-term faculty, visiting faculty, and graduate teaching assistants. 

Graduate Programs: The viability of departmental graduate programs will depend, in 
large part, on their sustainability at a level of funding sufficient to ensure professional 
quality and an appropriate critical mass of students. 

Staff: Consolidation of staff services and unit administration through measures such as 
networks or collaborations among staff in service centers will be examined and 
implemented if cost-savings or increased effectiveness can be achieved. 

Services for Students: Funding vital academic support services for students is critical to 
maintaining Carolina’s reputation for excellence. This goal requires helping students 
succeed academically, navigate curricular requirements, and access services that 
enhance learning so as to increase retention and graduation rates. 

Research Infrastructure and Support: Expenditures to support research and scholarship 
will be consistent with merit, performance, and sponsored research activities. 

Instructional Technology Support: Expenditures for instructional technology will be 
allocated according to the degree to which they enhance instructional delivery and 
student learning. 

Bud e~e~xpansion Principles 

1. Budget allocations should be aligned with the College’s priorities of scholarship, teaching, 
and service. 

2. Strengthening core academic units is a top priority. 
3. Enrollment increase funds should be used first to accommodate the increased costs of 

instruction where growth in enrollments has occurred. Meeting commitments to increase 
student retention and graduation rates is also important. 
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4, Investment in cross-College and interdisciplinary strategic initiatives will be strongly 
considered insofar as the anticipated outcomes will enhance faculty research and/or 
teaching and are consistent with the College’s priorities. 
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Research Usually not more than 50% of Must be set and applied consistently year by year across all faculty in each unit. 

(typically employing 
external grant funds) 

course assignments for a year or 
more than one course per 
semester. 

Faculty are expected to be available 
for other faculty responsibilities 
(advising, committee work, etc.) on 
campus. 

A higher rate for a buy-out of a second course is permissible if applied consistently. 

Minimum buy-out rate for research active faculty: 
¯ Departments with standard four course load: 20% or $20,000 of annual base 

salary plus benefits per course (whichever is lower). 
¯ If three (3) course load: 22.5% or $25,000 of annual base salary plus 

benefits per course (whichever is lower). 
° If two (2) course load: 25% or $30,000 plus benefits per course (whichever 

is lower). 

Internal Have a variety in the University and Minimum College requirement: 
Competitive the College. ° Semester leave: $40,000 plus benefits 

Leaves ° One-course buy-out: $20,000 or 20% plus benefits, whichever is lower 

CURS, $17,500 plus benefits in 2011/12 and $20,000 plus benefits in 2012-13. 

No change for the IAH or for those already paying higher. 

Administrative To support departments when Assignment Outside the College: 
Assignment faculty are appointed to ¯ $20,000 or 20% plus benefits per course; (2009/10: Provost reduced it to 

administrative positions. These $15,000 plus benefits per course, citing fiscal exigency) 
only apply to buyouts requested of o Semester buy-out rate: $40,000 (or 40%) plus benefits per term 

(course support to the Dean’s Office or Provost, 
departments) associated with secondary Assignment in the College: 

appointments. ¯ 2009/10:$10,000 plus benefits per course 
¯ 2010/11:$12,500 plus benefits per course 
° Goal: By 2011/12:$15,000 plus benefits per course; ($60,000 for full buy- 

outs) 
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Course 
Reallocation 

(Off Campus) 

Teaching for 
Another Unit on 
Campus 
(instead of home 
department; distinct 
from cross-listing of 

cou rses) 

Maintaining same teaching course 
load, but for another unit 

Same course load, typically will be 
approved for one course per year 
maximum, and not on a regular 
basis. 

2010/11 Off-Campus Assignment (one semester): 
¯ $20,000 plus benefits to home department (typically for 2 courses) 

2011/12:$25,000 plus benefits per semester (interim step to Goal) 

Goal by 2012/13:$30,000 plus benefits per semester. 

Same rate whether inside or outside the College: 
¯ $15,000 plus benefits per course. 
o No rates are involved when courses are cross-listed 
¯ Separate policies are in place regarding individual faculty members who have 

joint teaching obligations across more than one unit. 

Term              For faculty who prepare new       Research and Undergraduate Education 
Professorships in    courses or have course release, o Rate for 2010/11: Home department allocated up to $15,000 annually to 
College cover regular courses if new one(s) offered. 

Bank of America Honors 
¯ Rate for 2010/11: Home department allocated $15,000 while professor is 

offering additional Honors courses. 
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INDEX 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

Microsoft Word does not retain linked index entries once the Index is updated with 
changes. To move from the Index to the specific page needed, double click on 
the page number in the ~ower left corner of the Word screen. A box will pop 
up prompting you to enter the page number you wish. Click "go to" and "close." 

{ INDEX \e .... \h "A" \c "2" \z "1033" 
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INTRODU ION, 
{HYPERLINK \l "_TABLE OF CONTENTS" \o "to Table of Contents"} 

Because a Chair’s life tends to be rich in incident, we have prepared this manual as a kind of life 
raft. No matter how well your predecessor may have prepared you to step into the office, as a 
new chair you will find yourself peppered by questions from many quarters. Many questioners 
will clearly assume you should know the answers, or will take malicious pleasure in pretending to 
think that, while enjoying your uncertainty. In such cases, delay your response, and check your 
Chair’s Manual. Sometimes - rarely, of course - an experienced Chair will be surprised to find 
she or he has forgotten some bureaucratic process, or that the deans have again changed the 
rules. In those cases, too, the manual should allow you to stay afloat until rescue arrives. In 
short, the manual aims primarily to be a place to look first, and it will often refer you to 
Department, College, or University documents that inform you more fully. 

Navigating the Manual 

This manual is best viewed with the paragraph marker in Microsoft Word clicked 
"off." Move the cursor over any of the entries on the Table of Contents page. Clicking the 
mouse will take you to that section in the manual. Any"blue" text in the manual is a hyperlink to 
additional information. To help you navigate further, we have added ~4 at each section heading 
which will take you back to the Table of Contents. 

Click on a hypedink that takes you to another place in the manual. When you have finished 
reading that information, simply hold down the ALT key and press the LEFT ARROW (not the 
Backspace) on the keyboard. That will return you to the hypedink where you were reading. 

We have provided website addresses for those chairs who may prefer using the paper copy of 
the manual: 

Tenure Regulations({ HYPERLINK 
"http ://fa cu Ityperson nel. u n c.ed u/ccm/g rou ps! pu bl ic! @ h r! @facu Itypl/docu ments! 
policyiccm l_017546.pdf’ }) 

Faculty Handbook ({ HYPERLINK 
"http://www.unc.edu/faculty/faccoun/handbook~index.shtmF }) 

Faculty Code ({ HYPERLINK 
"http://www. u nc.ed u/faculty/faccou n/code/index.shtmF }) 

Business Manual ({HYPERLINK"http://financepolicy.unc.edu/index.htm"}) 

{ XE "Trustee Regulations" }{ XE "Faculty Code" }{ XE "Faculty Handbook" }The Dean’s team 
plans to improve this document continuously, and no doubt current chairs and deans will have 
improvements to suggest once you’ve had a moment to peruse this latest version. Please send 
your suggestions to Dee Reid ({ HYPERLINK "mailto:deereid@email.unc.edu" }). 
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CALENDAR OF IMPORTANT DATES 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

Here is a month-by-month guide to typical activities on which Chairs and Deans must 
collaborate. Schedules do vary somewhat, but this list provides a general sense of the rhythm of 
the year. For most matters that require some action on your part, the Dean’s Office will notify 
you of what is needed, and by when. 

3ULY 
Your term as Chair begins officially on July 1St, so be sure to schedule a vacation! 

Instructions for FacuRy { HYPERLINK \1 "_SALARY_INCREASES" }. Once the 
North Carolina legislature makes a decision on salary increases for state employees, the 
Office of the President forwards written instructions for completion of the Annual Review 
Process (ARP, previously the BD-119), the form for awarding these increases to 
permanent EPA employees. Your administrative manager will have already worked out 
most of the details before these final instructions are received. Because there is usually 
speculation early in the summer regarding what the raises might be, it is a good idea to 
have studied your colleagues’ annual reports in order to have a preliminary plan that 
requires only final adjustments when the instructions and deadlines arrive. Be sure your 
administrative manager and Senior Associate Dean know how to reach you when you’re 
out of town during the summer. 

New Faculty Orientation. The Dean’s Office often has difficulty reaching new faculty 
as they relocate to Chapel Hill. We send Chairs copies of our invitation letters; please be 
sure new faculty attend. Those who do attend find this event useful not only because 
they learn a lot and meet the deans, but because they also begin getting to know faculty 
in other disciplines. This orientation is for new tenure-track faculty at all ranks.{ XE 
"Orientation:new faculty" } 

{HYPERLINK \1 "_Committee_Schedules_and_Deadlines f"} for Arts & 
Sciences Advisory Committee (ASAC) Reviews. This chart is to serve as a guide in 
the review and decision-making process for tenure track appointments. 

Faculty search authorizations are announced. 

SEPTEMBER 

4° Chairs" Retreat. This event, sometimes held off-campus, has proven useful not only 
for new chairs, foF whom it is essential, but for expeFienced chairs who leaFn fFom each 
otheF, receive updates on changes and impending challenges, and gather useful 
Feminders of buFeaucFatic obligations,{ XE "RetFeat:chairs" } 

First Year Seminar descriptions for the subsequent academic year are due at the Office of 
Undergraduate Curricula. 

Expect the following information, invitations and demands to reach your office this 
month: 

Schedule for Mandatory Reviews for Reappointments and Promotions 

Requests (in odd calendar years) for Undergraduate Research Term Professorships 

Requests (in odd calendar years) for nominations for Distinguished Professorships [to 
retirement] (effective July 2012) 

Requests (in odd calendar years) for nominations for ~HYPERLINK \1 
" BOWMAN AND GORDON GRAY DISTINGUISHE"~ 

Request for { HYPERLINK \l "_CONFLICTS OF INTEREST" } 
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Identify courses for Spring Semester to be evaluated by Carolina Course Evaluation 
previously called Carolina Course Review, 

Reports from faculty who had {HYPERLINK \I "_Faculty_Member_Obligations"} 
assignments in the previous Spring Semester are due. 

Instructional Budget and Faculty Workload Reporting. The system requires detailed 
information on one-time salary-savings, teaching assignments for TA’s and fixed term 
faculty for the current year, and instructional spending (primarily from state funds). 

Your application for funds for equipment, renovation, and other non-personnel needs for 
the next fiscal year will be requested. 

OCTOBER 

~:o { HYPERLINK \I "_SUMMER_SCHOOL" } will contact you for proposed summer session 
offerings. 

Course submissions and program change proposals for the following year are due at the 
Office of Undergraduate Curricula by October 15. 

~ 

Contract renewal, promotion and tenure documents are due. Adjustments to this 
timetable can occur only in consultation with yOUr Senior Associate Dean. 

{ HYPERLINK \1 "_PERFORMANCE_MANAGEMENT_SYSTEM" }. A mid-point evaluation 
of SPA staff. The Chair should evaluate and meet with each SPA employee s/he directly 
supervises. These reviews are optional. 

o:~ { HYPERLINK \I "_PHASED_RETIREMENT" } applications due. 

~AI~UAI~Y 

Nominations for {HYPERLINK \1 "_RESEARCH_AND_STUDY_ASSIGNMENTS"} for 
upcoming fiscal year due. 

F~BRUAR¥ 
Nominations for Professors and Teaching Assistants for Summer School due to the 
Summer School Office, 

FOr appointments with tenure OF on the tenure track, this is the last chance for a person 
appointed as of July I to receive all of the necessary approvals. See { HYPERLINK \I 
"_ASAC_SCHEDULE" }. 

Equal Opportunity Hiring Goals. The Equal Opportunity Office requires us to estimate 
annually the number of faculty we anticipate hiring. The Dean’s Office will ask for your 
best guess. 

You are invited to request new faculty positions, including the return of previously 
vacated positions. 

Chairs hold {HYPERLINK \I "_UNTENURED_FACULTY_ANNUAL"}. 
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÷ 

List of retiring faculty and faculty who have received honors to be recognized at end of 
year at A&S Spring Faculty Meeting due. 

Low-Productivity Review (in even calendar years). Programs with low enrollments are 
required by General Administration to justify their existence despite low enrollment and 
degree-conferred numbers. 

Reports from faculty who had {HYPERLINK \I "_Faculty_Member_Obligations"} 
assignments in the previous Fall Semester are due. 

Departmental Annual Report due. See CAS website: { HYPERLINK 
"https: / / apps.college.unc.edu/ cocoon/ oasis-apps/ car/login .xml" }. 

Chairs notify faculty who are due for renewal, promotion, and post-tenure review during 
the following year. See { HYPERLINK \I "_NOTIFICATION" }. 

Recommendations for salary merit increases should be prepared now, though they will 
fall due in July, August, or later, depending on when the N.C. Legislature makes its final 
decision. 

Chairs conduct { HYPERLINK \1 "_ANNUAL_EVALUATION OF EPA NON-FACULT" }. 

This is the time to recruit external evaluators for following year’s tenure and promotion 
reviews. Top people are often overbooked by September. 

{ HYPERLINK \1 "_EXTERNAL_ACTIVITIES_FOR_PAY" }. 

{HYPERLINK \I "_WPPR" \o "To WPPR"} for SPA Staff. The Chair must evaluate and 
have a discussion with each SPA employee s/he directly supervises. The evaluation of 
the departmental manager should be discussed with the Dean’s Office prior to meeting 
with the manager. These reviews are mandatory. 

{ HYPERLINK \I "_Post_Tenure_Review_Lists and Report"} due. 

{ HYPERLINK \1 "_FACULTY_TEACHING_LOAD_REPORT" }. The Office of Institutional 
Research may contact the department to clarify data being compiled on teaching 
workloads. 
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THE DEAN’S OFFICE: 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

Dean l<:aren Gil assumed the administrative role to lead the College with the assistance of six 
Senior Associate Deans. Three of these officers have line authority in three divisions of the 
College: Mike Crimmins, Dean for Mathematical, Computational, Physical, and Biological 
Sciences; Bill Andrews, Dean for Fine Arts and Humanities; and Jonathan Hartlyn, Dean for 
Social and Behavioral Sciences. The chart below reflects the departmental assignments for this 
troika of Senior Associate Deans. 

Two Senior Associate Deans have primary responsibility for College-wide areas: Bobbi Owen, 
Senior Associate Dean for Undergraduate Education, and Tammy McHale, Senior Associate 
Dean for Finance and Planning. The three "divisional" Senior Associate Deans also have 
responsibilities for matters that concern the College as a whole: Andrews (in consultation with 
Bobbi Owen, Eric Mlyn, and Jay Smith) for curricular matters and the Robertson Scholars 
Program, Gil for faculty development, Clegg for technology and space, and McHale for finance 
and personnel across the College. 

In addition, Jarnie Hay, Senior Associate Dean for Program Development, leads the College’s 
private fundraising efforts as Executive Director of the Arts and Sciences Foundation; Dee Reid, 
Director of Communications, is the one to contact when seeking publicity for a new development 
or achievement in your department or for assistance in responding to calls from the news media; 
and Andrew Lang, Director of the Office of Arts and Sciences Information Systems, can help 
you with computer and electronic communication needs. 

As Chair, you should remember to think of your Senior Associate Dean as your primary care 
provider. If you do not know whom to call for advice on particular matters, start with "your" 
senior associate dean. 
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Speak to your Senior Associate Dean first about all matters on which you need to 
consult. He or she will refer you elsewhere if necessary, but will be able to answer most 
of your questions and make the decisions you need to have made. Often he or she will 
involve Senior Associate Dean McHale on questions of budget and personnel. 

Here are a few topics on which you will certainly want to consult your Senior Associate 
Dean: 
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¯ requests to fill new or vacant positions 

° recruitment processes for new faculty members 

¯ salary and other compensation for new faculty 

° whether to hire replacements for colleagues on leave 

¯ arrangements for faculty who wish to retire 

° constructing counter-offers to retain faculty 

¯ anything about which you are unsure 

You may consult the Dean at any time. However, it is important for you to realize that 
all decisions by the Dean’s Office are made in a collaborative manner, with the Dean 
actively engaged in those collaborations. To consult your Senior Associate Dean is to 
consult the Dean. In cases where the Dean needs to be immediately involved, the 
Senior Associate Dean will be sure that happens. 

{ XE "Academic Programs" }All undergraduate academic programs within the College 
have been reorganized as of January 1999 under Senior Associate Dean for 
Undergraduate Education, Bobbi Owen (843-7773). For information regarding specific 
undergraduate programs, please contact the following offices: 
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{ XE "College logo" }{ XE "Logo, college" }Only one logo, the UNC College of Arts & 
Sciences logo, may be used on your website. You may not create your own program 
logo using pieces of the UNC logo (OF any other image) and you may not use a 
competing logo. (There are a few exceptions, including the units in the new { 
HYPERLINK 
’’http://g~~bal~unc~edu/index.php?~pti~n=c~m-c~ntent&view=artic~e&id=31&Itemid=37’’ 
}, which will follow guidelines for using the new UNC Global logo.) 

It is still possible to maintain a unique design and prominently display the name of your 
program across the top, but you are required to incorporate the UNC College logo 
somewhere on the front of your website, and link the logo back to the College homepage 
at { HYPERLINK "http:iicollege.unc.edu" }. You may choose to put the official UNC 
College logo at the top of the page as part of your website banner, or elsewhere on the 
homepage. 

Be sure the words, "The University of North Carolina at Chapel Hill," appear spelled out in 
full somewhere on your homepage. 

Many departments are already using the UNC College logo correctly on their websites. 
Some good examples are: { HYPERLINK "http://www.unc.edu/depts/geog/" } and { 
HYPERLINK "http:iisociology.unc.edui" } (where you will see the logo at the top) and { 
HYPERLINK "http://www.chem.unc.edu/" }, { HYPERLINK 
"http://www.unc.edu/ccjs/index.html" }, { HYPERLINK "http://www.math.unc.edu/" }, { 
HYPERLINK "http://music.unc.edu/" } and the College’s own website (where the logo 
appears at the bottom). 

You may obtain a reproducible digital image of the official UNC College of Arts & Sciences 
logo from University Design Services online at: { HYPERLINK 
"http://www.unc.edu/design/web/resources_logosdownload.php?logo=cas" }. 

Scroll to the bottom of the page to download any of the UNC College Iogos, available in 
blue, black and white lettering. Please be sure you obtain the UNC College logo (and not 
the University of North Carolina logo that does not reference the College). 
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If your website uses a content management system supported by OASIS, you may wish 
to call on their staff to help you incorporate the UNC College logo. 

The College supports the University’s core values encouraging diversity and equal 
educational and employment opportunities throughout the University community, These 
values are articulated in the University’s { HYPERLZINK 
"http://www,unc,edu/campus/policies/nondiscrim.html" \t" blank" } and by the office of 
{HYPERLINK"http;!Zwww, unc, ed ujdiversity!i" \t [’_blan k"} 
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OFFICE OF THE CHAIR 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

{ XE "Chair:selection guidelines" }During the semester previous to the one in which the chair’s 
term expires, the Senior Associate Dean shall notify in writing all tenure track faculty in the unit 
and provide them with the guidelines to be followed in selecting a successor or reappointing an 
incumbent chair. 

The authority to nominate a chair to the Chancellor rests with the Dean of the College. 
Therefore, the following procedures are designed not to elect but to recommend possible chairs 
for the Dean’s consideration. The Dean is not bound by the recommendations, but the collective 
and individual advice of the faculty and the recommendation of the Senior Associate Dean will 
assist the Dean in making an appointment that is in the best interests of both the unit and the 
College. 

Following procedures developed by its faculty, the department, program or curricula, 
the unit shall present to the appropriate Senior Associate Dean the names of three to five 
faculty who are, in their colleagues’ collective judgment, particularly suitable to be 
considered for appointment to the position of Chair. 

The recommendations may be based upon a secret, written straw poll provided to all 
tenure-track faculty members in the unit. The purpose of the poll is to identify 
candidates for whom there is substantial support, and whose qualifications may be the 
focus of individual meetings with the Senior Associate Dean. 

The polling will normally be administered by an executive, advisory or personnel 
committee of the unit acting independently of the Chair, and the recommended 
names and votes sent forward to the Senior Associate Dean. In the event that a unit 
lacks such a committee, the Chair shall arrange for one of appropriate size to be elected 
by the tenure-track faculty of the unit for the purpose of administering the poll. 
Committees may, if they wish, include fixed-term faculty in the balloting. If they do so, 
the ballots of tenure-track faculty and fixed-term faculty should be reported separately. 
Care must be taken, however, to ensure that individual votes remain confidential. 

The committee responsible for conducting the poll shall notify its colleagues of the results 
and invite them to provide to the Senior Associate Dean individually any additional 
information they believe to be relevant to the selection process. That information 
may be provided in writing or in a meeting with the Senior Associate Dean. 
Please remember that written communications become part of a faculty member’s 
permanent file, and, under certain circumstances, may be read by the faculty member. 

The Senior Associate Dean also has the option of requesting individual meetings with 
members of the faculty to discuss the outcome of the poll and to provide an opportunity 
to receive additional, pertinent information. Such meetings are completely confidential. 

Chair Selection without Poll 

In the event that the faculty of a unit would prefer not to conduct a poll and would 
prefer instead to identify potential candidates in individual meetings with the Senior 
Associate Dean, the department chair must notify the Senior Associate Dean of this 
decision. The Senior Associate Dean will then arrange for meeting times to be 
scheduled. This would probably be the appropriate procedure to follow in a 
small department or curriculum where the number of possible final 
candidates will be less than the three to five possible in larger units. 
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{ XE "Administrative Supplement:chairs" }At the time a Chair’s five-year term ends, the 
administrative supplement will be removed. 

{ XE "Travel:chairs" }Department and Curricula Chairs receive $2,000 in travel funds. 
These funds are not limited to trips for scholarly travel. In this case, the purpose of the 
travel may also be to conduct departmental business, such as the recruitment of faculty 
or placement of graduate students. The Chair may allocate their funds to someone else 
if the other faculty member is traveling for "department-related" business. 

The Dean’s Office does not need to approve the Chair’s travel unless s/he is using 
{HYPERLINK "https://college.unc.edu/intranet/TravelReg"}. The department manager’s 
signature is sufficient for processing through University offices. 

{xe "Leaves:chairs"}{xe "Research and Study Assignments:chairs"}After a Chair 
completes a five-year term, he/she receives priority for a one semester Research and 
Study Assignment (RSA) from the department’s annual RSA allocation in accordance with 
the University’s policy on Research and Study Leaves (on the Faculty Personnel website 
at {HYPERLINK "http://facultypersonnel.unc.edu/faculty-policies- 
procedures/compensation-and-pay/CCM1_017237"}). If the department has allocated all 
of its RSA s for that academic year, the Dean’s Office will provide an additional RSA 
allocation to the outgoing Chair. In terms of calculating eligibility for a future RSA, the 
outgoing Chair will not be eligible for another RSA for five years. If the Chair chooses to 
combine a RSA with another internal or external competitive award to allow for a full- 
year RSA, the Dean’s Office will support that request. 

The Chair: 
{ XE "Chair:duties" } 

¯ Prepares the departmental budget. 

¯ Administers departmental personnel policies, including annual and other required 
faculty evaluations. 

¯ Makes recommendations fOr appointments, salary increases, promotions, and tenure. 

¯ Prepares COUrSe offerings and assigns teaching duties. 

¯ Formulates educational policies. 

¯ Maintains instructional facilities. 

¯ Leads fundraising for the department or curriculum. Because such "development" 
work is important, and because most of us are untrained for it, we have included a 
separate section, { HYPERLINK \1 "_DEVELOPMENT" }, about it. 

As Chair, your bureaucratic duties represent only part of your task. Most of your work 
concerns human issues: your colleagues’ sense of their place in the department and the 
University, their need to be valued, their desires for material and other support for 
ambitious plans, etc. Listening constitutes a significant part of your job. Responding 
immediately, directly, and forthrightly to difficult issues is extremely important. Such 
issues include: 
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{ XE" Harassment and Discrimination:poicy" }If you or any of your staff receive a 
harassment or discrimination complaint, the most important thing to do is to give it 
IMMEDIATE ATTENTION, Your primary aim must be to confront the issue, and to do so 
in an even-handed manner, which is fair both to the complainant and to the accused, 
When you receive such a complaint, immediately review the document entitled "Policy on 
Prohibited Harassment and Discrimination of the University of North Carolina at Chapel 
Hill." ({ HYPERLINK "http://www.unc.edu/campus/policies/harassanddiscrim.pdf" } ). 
Contact Leslie Strohm, University Counsel, 962-1219. 

Many potential harassment situations could be averted if everyone were to read the 
University’s "Policy Concerning Improper Relationships Between Students and 
Employees" {HYPERLINK "http://hr.unc.edu/policies-procedures-guidelines/spa- 
employee-policies/employee-relations/IMPROPER-RELATIONS"}). Be sure your new 
colleagues read this document. 

{ XE "Confidentiality:privacy issues" }Faculty have the right to examine their personnel 
files although some items, e.g., letters of recommendation solicited prior to employment, 
must be removed first. Because every item placed in a personnel file is available to that 
individual, and any correspondence that bears on the status of any employee of the 
department or curriculum should be placed there, the Chair must always anticipate the 
possibility that he or she will need to explain statements that have been placed in the 
file. This includes any handwritten notes recorded during conversations as well as 
marginalia on letters and memoranda. Cavalier remarks must be avoided. 

Any request by a colleague for access to his or her personnel files must be directed to 
Leslie Strohm, University Counsel, Bank of America, Ste 300B, CB#9105 (962-1219). 
The Chair must not turn over personnel files to anyone requesting them. Only 
the University Counsel’s office may do this. 

{ XE "Faculty Grievance" }{ XE "Grievance:Faculty" }Whenever possible, Chairs should 
try to resolve faculty grievances within their units. Senior Associate Deans can be 
helpful, and should be consulted early when conflicts are brewing. If a grievance cannot 
be resolved to the mutual satisfaction of the faculty member and the Chair, the faculty 
member should be referred to the Faculty Grievance Committee. 

The {HYPERLINK "http://www.unc.edu/faculty/faccoun/committees/FGCMain.shtml"} is 
an elective standing committee of the faculty authorized to hear, mediate, and advise in 
grievance cases. If any faculty member feels that he or she has a grievance, he or she 
may petition the Faculty Grievance Committee for redress. Disagreement about fair 
treatment in regard to salaries and leaves are among the issues that come before this 
body. The Chair of the Faculty Grievance Committee will meet with the aggrieved party 
to discuss the primary complaint informally. During that meeting, the Chair will 
determine whether the complaint falls within the Committee’s jurisdiction, the 
appropriateness of formal grievance proceedings, and whether a settlement can be 
reached without formal proceedings. If the Chair appoints a subcommittee, the faculty 
member may file a petition that outlines the specific grievance, provides supporting facts 
and circumstances, name(s) of the person(s) against whom the grievance is directed, the 
dates, and the proposed remedies. 

For more information on Faculty Grievance, see {HYPERLINK 
"http ://www. northca rolina, ed u/content ph p/lega I/pol icyma n ua I/u ncpol icyma n ua 1_100_1. 
htm"} (2007), Section 607 or contact the Chair of the Faculty in the Office of Faculty 
Governance at 962-1671. 
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Appeals 

The faculty member filing a grievance has ten working days after receipt of a decision in 
which he or she may file a petition for review by the next highest responsible body, 
namely, the Chancellor, the President, the Board of Trustees, or the Board of Governors. 
A simple written notice of appeal is all that is required within the ten-day period. The 
Chancellor or the President will establish a detailed schedule for the submission of 
relevant documents. 

E-mail communication is neither secure nor protected and may become known to others 
for whom it was not intended. It is easily forwarded to a wider audience. Never use e- 
mail for what you believe to be confidential matters. Keep in mind that you have no 
control over dissemination of your message once you send it. Finally, e-mail that 
includes information about official University business may be considered part of the 
public record, i.e., subject to perusal by the news media and the courts. 

The Chair’s recommendations should be consistent with the faculty salary increase policy, 
which his or her department has approved. That document will describe how to weigh 
various sorts of achievements, including promotion, scholarly publications, etc. The Chair 
is under no obligation to give all members of the department a merit raise. As with all 
personnel actions, the Chair must be entirely aware that all of his or her choices have the 
potential to become public knowledge and may require detailed justifications. See the 
section in this manual on { HYPERLINK \I "_SALARY_INCREASES" }. 

{ XE "Competitive Offers" }{ XE "Retention Offers" } The College considers the 
retention of its outstanding faculty among its highest priorities. Departmental chairs 
should pay close attention to the career trajectories of their highest-achieving faculty, 
advising them to inform the chair about inquiries these faculty may receive concerning 
attractive positions at other institutions. When notified, the chair should keep the 
relevant senior associate dean current about such inquiries. 

It is the Chair’s responsibility to advise the College on whether and how to respond to 
competitive offers made to our faculty by other institutions. If the Chair plans to respond 
to an offer, before proposing a response he or she must have a copy of the written offer 
in hand or, if the offer is made electronically, a copy of the email from the outside 
institution to which is attached a copy of the electronic version of the offer letter. To 
authorize the retention offer, a signed offer on institutional letterhead will be needed for 
the paperwork that must be forwarded to the Provost Office. 

Faculty members who receive outside offers should understand that the College 
considers a variety of factors in deciding whether a counteroffer is warranted, and if it is 
warranted, the terms of a counteroffer, The most important of these factors are: 

The value of the faculty member to the future of his or her home unit 
and to the University; 

The quality of the institution that has extended the offer to the UNC-CH 
faculty member; 

The likely effect that a counteroffer would have on equity and morale 
within the faculty member’s home unit; and 

Whether the College has counter offered a previous outside offer, and if 
so, how recently, Ordinarily the College will not consider a response to 
more than one offer in a five-year period, 
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As soon as a colleague informs you of an imminent offer, you should begin by evaluating 
how important this colleague is to the needs and priorities of your unit. That analysis will 
determine how aggressively you wish to respond to the outside offer. If you are eager to 
retain the faculty member in question, and need help in approximating the level of salary 
and other perquisites the competing institution proffers, consult your Senior Associate 
Dean. If he or she agrees that an aggressive counteroffer should be made, and that the 
department needs the Dean’s assistance to make it, the College will propose a cost- 
sharing arrangement in which the department normally provides up to fifty percent of the 
salary resources required. If a research fund is also part of the retention agreement, the 
department may be expected to share the costs of that fund too. 

Sample Retention Offer Letter 

Retention letters normally offer 1) an adjustment of a faculty member’s salary and 2) 
funding for a fixed period of time to support the faculty member’s research and/or 
teaching. A retention letter template can be found at { HYPERLINK 
"http://college.unc.edu/intranet/offer_letter_templates" } 

Modeled on the IAH’s { HYPERLINK "http://iah.unc.edu/programs/leadership- 
programs/academic-leadership" } (ALP), the CLP offers first-time and reappointed chairs 
a year of monthly confidential { HYPERLINK "httP:iiiah.unc.eduiaboutiunique- 
model/unique-model" \0 "Unique Model" } in which they can share ideas, identify best 
practices and explore important issues related to the important roles they play within the 
university. 

Topics for discussion may include the chair’s role in mentoring and evaluating new 
faculty, developing incentives and rewards for faculty productivity, strategic leadership 
and departmental goal setting, dealing with difficult interactions, developing new 
departmental resources and encouraging a collegial climate. 

The CLP incorporates a mentoring component by including in each class a mix of 
returning and newly appointed chairs. Like the ALP, each CLP group has the option of 
meeting on its own after the completion of the initial year, thus forming a continuing 
support group for chairs. 

For more information, see the IAH website: { HYPERLINK 
"httP:iiiah.unc.eduiprogramsileadership-programsichairs-leadership" }. 

{ XE "Chair:termination" }The chancellor may terminate a chair’s appointment before 
the term expires upon recommendation of the dean who consults with the assembled 
voting faculty of the department before making that recommendation. A chair’s 
appointment is terminated only for good cause shown and the chair is entitled to a 
specification of the reasons. The chair has the right to appear in person before the 
Advisory Committee to present his or her perspective on the situation. In exceptional 
cases requiring immediate action, the chancellor may suspend a chair’s appointment 
pending the dean’s consultation with the departmental faculty. (Faculty Code, 6-3, 2008) 
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SPA. EMPLOYEES 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

The support staff for the unit will most likely be SPA (Subject to the Personnel Act) employees. 
Depending on the level of responsibility and autonomy, some SPA classifications may be exempt 
from recording time worked. These are usually dept manager, computer programmer and 
research technician positions that are not paid for time worked over 40 hours per week. 

For more information about the State Personnel System, see the Office of State Personnel 
website: { HYPERLINK"http://www.osp.state.nc.us/manuals/index.htm" } 

{ XE "Performance Review:SPA:evaluations" }{ XE "WPPR" \t "See Performance Management 
System" }The {HYPERLINK "http://hr.unc.edu/policies-procedures-guidelines/spa-employee- 
policiesiPerformance-management/index.htm"} review applies to all permanent SPA employees 
who are regularly scheduled to work 20 hours or more each workweek. Its purpose is to provide 
communication and support that help employees succeed. Although there is a relationship 
between performance evaluation process and determining employee eligibility for performance 
increases and bonuses, the program’s primary focuses are managing employee performance 
towards successful achievement of the expectations in the work plans and organizational goals. 

To have employees succeed, they must: 

be aware of their principal functions, 

understand the level of performance expected, 

receive timely feedback about their performance, 

have opportunities for education, training and development 

receive performance ratings and rewards in a fair and consistent manner. 
{ XE "Performance Review:manager’s" } 

Manager’s Performance Review 

The Chair is encouraged to solicit input from the Dean’s Office before 
conducting the manager’s performance review. A copy of the signed review 
should be sent to the Dean’s Office. 

The University’s official work planning cycle normally begins 3une 1 and ends May 31. Shorter (or 
longer) cycles may be allowed for the evaluation of performance, depending on the employee’s 
entry-on-duty date. The WPPR cycle has three elements: work planning, managing performance, 
and appraisal. 

The purpose of a work planning conference is to come to an understanding of the 
principal functions and the levels of performance expected for "Good" performance. (See 
the Performance Management - North Carolina Ratings Scale for definitions of 
performance ratings on the {HYPERLINK "http://hr.unc.edu/form-finder/performance- 
mgmt-forms/index.htm"}.) Employee input is encouraged. Management retains the 
authority and responsibility for determining the content of the work plan.{ XE 
"Performance Review:SPA:NC Rating Scale" } 
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Every work plan must include a development plan that lists employee activities designed 
to provide additional knowledge, skills and abilities needed to maintain or improve 
performance. Development activities are recommended for all employees, and may be 
suggested by either the supervisor or the employee. If there are no development 
activities, a statement such as "No activities at this time" must be written on the 
development plan worksheet. The development plan must be initialed and attached to 
the work plan. 

Development activities are mandatory if performance of a principal function or the overall 
evaluation is rated as "Below Good" or "Unsatisfactory" as of the interim review, annual 
review, or other significant period during the work cycle; or the employee must acquire a 
new body of knowledge or skill in order to maintain performance at or above the "Good" 
level. 

Supervisors may conduct an interim review for each covered employee near the middle 
of the cycle. Effective June 1, 2009, this review is no longer a requirement. For new 
SPA employees who begin work with less than four months remaining in the cycle, the 
interim review is optional, at the department’s discretion. Informal performance 
discussions are strongly recommended if no interim review is conducted. 

During the interim review, the supervisor and employee discuss progress toward 
achieving the performance expectations described in the work plan. A rating is assigned 
for each principle function. Corrective action is initiated for any performance expectation 
or overall evaluation documented at the "Below Good" or "Unsatisfactory" level, and 
recorded on the development plan. The overall evaluation must be discussed, but does 
not have to be recorded. In the event the employee declines to sign, the supervisor may 
add the comment, "Employee declined to sign" and proceed with the signature process. 

A performance rating is assigned for each principal function based on the comparison 
between the performance expectation and the employee’s actual performance. An 
overall evaluation is assigned. As with the interim review, the annual performance 
review interview is intended to be a dialogue between the supervisor and the employee. 
The employee should be encouraged to respond to the supervisor’s assessments and to 
add comments to the form, {HYPERLINK "http://hr.unc.edu/form-finder/performance- 
mgmt-forms/index.htm"}. The employee, supervisor, and next higher level supervisor 
sign and date the "Performance Review." In the event the employee declines to sign, 
the supervisor may add the comment, "Employee declined to sign," and proceed with the 
signature process. The employee is given a copy of the completed and signed Form HR- 
100 which includes all comments, signatures, and notification of the appeals process. 

Determining the overall evaluation is an important decision. There is no simple 
mathematical formula with combinations of some number of functions rated at one level 
and other functions rated at other levels dictating a specific overall evaluation, The 
determination of the appropriate overall evaluation requires consideration of all available 
performance information and the application of sound judgment on the part of 
management. 
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An employee should not maintain an overall evaluation of "Below Good" for more than 
six months (one-half of the cycle). This six-month period can begin at any time during 
the cycle after the supewisor advises the employee that performance deficiencies exist, 
and outlines in the development plan the steps to be taken to restore performance to at 
least the "Good" level. Corrective action can include training, job restructuring, 
employee transfer to another position, demotion, or other actions appropriate for the 
circumstances. If the employee fails to correct the deficiencies so that performance 
reaches at least the "Good" level, the supervisor must rate the employee’s performance 
as "Unsatisfactory." Discuss performance problems with the Dean’s Office before 
contacting Counseling Services. 

If an employee maintains an overall evaluation of "Unsatisfactory" for six months or does 
not reach the "Good" level, the supervisor should begin corrective, progressive 
disciplinary action immediately following the end of the six months, if an employee 
receives two consecutive overall evaluations of "Below Good" and/or "Unsatisfactory," at 
least six months apart, the second such evaluation requires the issuance of a formal oral 
warning. Contact Human Resources Counseling Service at 962-2656 for assistance or 
further information about disciplinary actions. 

In addition to employee performance issues, matters of employee conduct also should be 
considered when determining the overall evaluation. Depending on the nature of the 
conduct, an overall evaluation may be raised or lowered from the level that would have 
been assigned absent the conduct. In order to be able to vary the overall evaluation on 
the basis of personal conduct, management must be able to document a relationship 
between the conduct and the performance of the individual or to the larger organization. 

For additional information about the performance evaluation process and the possible 
impact of conduct in determining the overall evaluation, contact your Human Resources 

Generalist (main # 962-2656) or Human Resources Administration at 962-3894. 

No information may be added to the performance review form (or to the work plan or 
transfer form) without the employee’s knowledge. Changes to the forms must be 
initialed and dated by the employee, supervisor, and next higher level supervisor. 
Performance reviews are confidential, The forms will be maintained by the 
department for three years and then destroyed. 

Following the performance review, work plans are revised or rewritten for the next cycle. 
If principal functions and performance expectations remain unchanged from the previous 
cycle, make a new copy of the work plan and obtain new signatures and current dates. 
The principal functions, performance expectations, and activities on the development 
plan should be updated throughout the cycle as significant changes occur. 

{ XE "Overtime:SPA employees" }Non-Exempt employees earn time-and-one half for all 
hours work in excess of 40 hours in a workweek. An employee must actually work over 
40 hours to earn overtime compensation. The supervisor must ensure that funds are 
available before authorizing overtime work. 
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Management should give as much advance notice as possible of the need to work 
overtime so that employees can make any arrangements necessary to enable them to 
perform the overtime work. 

Some work units may require occasional mandatory overtime as a 
condition of employment. Such a requirement must be explained to 
job candidates during the interview and selection process. 

Paid time which is not worked (coded hours such as sick leave, vacation leave, and 
holidays) does not count as work time for the purpose of determining employee 
entitlement to overtime compensation. For more information, see the HR web site: 
{ HYP ERLT N K "http ://h r. u nc. ed u/pol icies-proced u res-g u idelines/spa-em ployee- 
pol icies/wage-hou r-pol icies/CCM 1_018228"}. 

{ XE "Compensatory Time:SPA employees" }If overtime pay is not possible due to 
budgetary constraints (or for other reasons), Compensatory Time Off is a second option 
for compensating employees for overtime. Compensatory time off is paid time off for 
one-and-one-half times the amount of time worked beyond 40 hours in a workweek. For 
example, an SPA non-exempt employee who works 44 hours is owed 6 hours of 
compensatory time off. The maximum number of comptime hours an employee may 
carry is 240 (160 hours of work x 1.5); excess overtime must be paid. Management 
considers existing workloads and staffing requirements, and availability of funds to make 
a decision as to which of the compensation options will be used. 

II{II:I:~!~:: !! {{{!! ~ii{{i i::~ When the compensatory time option is selected, the time off must be 
scheduled by the supervisor. Every effort should be made to 
accommodate the preference of the employee when scheduling 
compensatory time off. 

SPA exempt employees can earn compensatory time at straight time off in special cases. 
See the University policy on the Human Resources web page: {HYPERLINK 
"http ://h r. u nc.ed u/pol icies- proced u res-g u idelines/spa-em ployee-pol icies/wage-hou r- 
policies/CCM 1_018228"}. 

Along with the responsibility of supervising office staff is the responsibility of looking at their 
position responsibilities from time to time. Has the employee been given more responsibilities, 
autonomy, tasks, etc. that might indicate the person is working at a level higher than the position 
is classified? The Dean’s Office can provide guidance in assessing whether a position warrants 
review and when it was last reviewed. It is possible that once one position is identified for study 
there may be others. Maintaining equity within the department and, as much as possible, within 
the College is important not only from the standpoint of fairness but for its budgetary 
implications. 

The University instituted a new system of {HYPERLINK "http://hr.unc.edu/classification- 
compensation/index.him"}, a compensation management and position classification system that 
was first introduced by North Carolina’s Office of State Personnel (OSP) in 2004 on a pilot basis. 
Career banding greatly reduces the number of classification titles used, while increasing the size 
of our salary ranges. The banding system, with defined levels of position competencies, 
encourages employees to develop their skills and knowledge in order to grow within their position 
or to advance to other positions. Overall, the organization is better able to recruit and retain a 
talented and diverse workforce with a pay system which is tied to the labor market and which 
rewards employees for developing the knowledge, skills and abilities required in their position. 
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{ XE "Reclassifications:SPA employees" }{ XE "Job Reclassifications:SPA employees" } 
The career banding system encourages employees to develop their skills and knowledge 
in order to grow within their position or to advance to other positions. If there has been 
sufficient change in duties that might warrant a review of the position, review the 
general guidelines for the classification at the following website: { HYPERLINK 
"http://hr.u nc.ed u/classification-compensation/index.htm" }. 

An SPA employee should be in the position 12 months before requesting 
study of the position. 

{ XE "Salary Increases:SPA employees" }{ XE "In-Range Salary Adjustments:SPA 
employees" }It is the policy of the University of North Carolina at Chapel Hill, within the 
availability of funds, and consistent with state law and policy to grant in-range salary 
adjustments to recognize job change of employees in permanent positions who are 
satisfactorily accomplishing work goals, to establish equitable salary relationships, and/or 
to respond to labor market conditions. Only permanent full-time or permanent part-time 
employees or employees with a permanent time-limited appointment are eligible for 
increases under this policy. It is College policy to evaluate and administer all SPA salary 
adjustments under College guidelines. 

Departmental requests for in-range salary adjustments are based on one of these three 
criteria" 

¯ Equity salary adjustments improve salary relationships within the unit or across 
College. Percent qualifying salary must be below 92% to be considered and 
greater inequities are given higher priority. 

¯ Retention salary adjustments retain valued staff and save on replacement costs 
and must include a written offer (not emai0. These are given a 24-hour 
turnaround on processing. The effective date depends on payroll deadlines. 

° Additional duties or increased level or scope of responsibilities salary adjustments 
cover significant job changes which do not warrant a reclassification. These are 
usually temporary, no longer than six months duration, and may not be used as 
a substitute for reclassification. 

Department heads shall set an overall priority list of potential in-range adjustments for 
their departments. Decisions shall be based on organizational priorities, budget 
considerations, other priorities considering other salary administration decisions (such as 
hiring, reclassification, or promotion), and fairness within the overall employee 
population of the department and the College. In-range adjustments shall be based on 
the understanding that some exceptional situations may arise which require in-range 
adjustments to employees or employee groups not on the departmental priority list. 
Every proposed in-range adjustment will be reviewed by the Dean’s Office for final 
approval before forwarding the proposed adjustment to the Program Administrator to 
ensure compliance with the provisions of State and University policies. 
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COM, PLIANCE ISSUES 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

Effective October I, 2005, in accord with the recommendation of the University’s task 
force reviewing the University’s Conflict of Interest Policy, the annua~ conflict of 
interest form filing requirement for all EPA faculty and nonfaculty employees was 
suspended and ~ecific conflict of interest disclosure requirement has been 
instituted. 

An online system is to be used by UNC-Chapel Hill Principal Investigators in submitting 
applications to the UNC-CH Office of University Counsel. 

For each University research project (sponsored or unsponsored), the Project-Specific Conflict of 
Interest Disclosure form must be timely filed with the Office of University Counsel for each 
University employee, student or trainee involved in the design, conduct or reporting of the 
research project for whom one or more of the answers posed in the disclosure form is "yes." 

The University PI is obligated to ensure that any potential conflict of interest that exists in 
relation to the research project is reported as required by this University policy. 

The complete policy and forms may be accessed at the following website: { HYPERLINK 
"http://coi.unc.edu/index.cfm" }. 

{ XE "External Activities for Pay" }The University of North Carolina and its constituent institutions 
seek to appoint and to retain, as faculty and other professional staff members, individuals of 
exceptional competence in their respective fields of professional endeavor. Because of their 
specialized knowledge and experience, such persons have opportunities to apply their 
professional expertise to activities outside of their University employment, including secondary 
employment consisting of paid consultation with or other service to various public and private 
entities. Through such practical, compensated applications of their professional qualifications, 
University employees enhance their own capabilities in teaching and research. Participation of 
faculty and other professional staff members in external professional activities for pay, typically in 
the form of consulting, is an important characteristic of academic employment that often leads to 
significant societal benefits, including economic development through technology transfer. Such 
external professional activities for pay are to be undertaken only if they do not: 

Create a conflict of commitment by interfering with the obligation of the 
individual to carry out all primary University duties in a timely and effective 
manner; or 

Create a conflict of interest vis-a-vis the individual’s status as an employee of the 
University; or 

Involve any inappropriate use or exploitation of University resources; or 

Make any use of the name of the University of North Carolina or any of its 
constituent institutions for any purpose other than professional identification; or 

Claim, explicitly or implicitly, any University or institutional responsibility for the 
conduct or outcome of such activities. 

If the department has no external activities for pay, a memorandum on letterhead stationery to 
the dean stating that there were no activities is required. An email message from the Chair is 
also acceptable. 

The complete policy may be viewed at the following website: { HYPERLINK 
’’http://intranet.n~rthcar~lina.edu/d~cs/~egal/p~licymanua~/3~~.2~2~1%5BR%5D.pdf’’ }. 
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The form is available at the Faculty Personnel website: { HYPERLINK 
"http://facultyperson nel. u nc.ed u/faculty-related-forms/faculty-person nel-forms/index, htm" }. 
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FACULTY 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

The most important work as Chair is to hire, lead, manage, evaluate, promote, and provide 
opportunities for the faculty. This chapter provides an overview of important features of those 
tasks. Essential reading for thinking about these matters includes: 

Unit faculty personnel policies 

Trustee Policies and Regulations Governing Academic Tenure in the University of 
North Carolina at Chapel Hill (2004) ({ HYPERLINK 
"http :iifa cu Ityperson nel. u n c.ed uiccmig rou psi pu bl ici @ h ri @facu ItyPlidocu mentsi 
policyiccml_017546.pdf’ } ) 

EPA Equal Employment Opportunity Plan ({ HYPERLINK 
"http://www. u nc.ed u/depts/eooada" }) 

unit policy statement concerning annual merit salary increases 

Your unit’s personnel policies will in most cases state more completely the information provided 
here. This section is a brief overview of the categories of faculty, with some notes suggesting 
matters to which chairs should give special attention. Faculty have either a nine-month or 
twelve-month service period. In both cases, their salary is paid in twelve monthly installments. 

{ XE "Twelve-Month Appointments:definition" }Twelve-month service appointments may begin 
at any time during the year when the service begins. 

{ XE "Nine-Month Appointments:definition" }Nine-month service appointments begin with the 
opening of the Fall semester and continue through commencement exercises each Spring. If a 
nine-month faculty member begins service in the Fall semester, the payroll dates are July 1 
through June 30. If a nine-month faculty member begins service in the Spring Semester, the 
payroll dates are January 1 through December 31. If a faculty member chooses to resign or 
retire before the opening of the Fall Semester or Spring Semester the resignation date or the 
retirement date is typically June 30 or December 31. Any deviation from the usual resignation or 
retirement date will require review and approval by the Dean. 

For more information, see the Faculty Personnel web site: { HYPERLINK 
"http://facultyperson nel. u nc.ed u/faculty-policies-proced u res/faculty-a ppointments/index, htm" }. 

Only in extreme circumstances when your unit is unable meet the College and University 
Schedule for EPA Personnel Actions’ deadline for new tenure-track appointments, it is possible 
with prior approval from your respective Senior Associate Dean to extend an offer of a "visiting" 
appointment to the proposed faculty member. For example, an appointment as Visiting Associate 
Professor effective July 1, 2009 could be made. On January 1, 2010 the Associate Professor 
appointment would become effective. The visiting status does not affect salary. Although faculty 
with visiting status do not typically receive benefits, in those extreme circumstances, a special 
request can be made for the faculty member to receive benefits. The offer letter should include 
wording that indicates this arrangement. 

{ XE "Tenure Track:definitions" }Units in the College bestow tenure in recognition of a 
variety of achievements: evidence of success and further potential in research and 
scholarship, success in and commitment to teaching, evidence of service to the 
department or curriculum, to the College, and to the broader public. The level of 
demand in each area varies somewhat unit to unit. Nonetheless, exceptional 
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achievement in those areas is necessary. The tenure track ranks are: Professor, 
Associate Professor, Assistant Professor, and Instructor with Special Provision. 

Professor. Either promotion to or initial appointment to the rank of professor confers 
permanent tenure. The department chair must include a post-tenure review in 
consultation with the assembled full professors of the department or curriculum. 

Associate Professor. Initial appointment to the rank of associate professor is ordinarily 
for a probationary term of five years. Initial appointment to the rank of associate 
professor is generally without tenure. No less than 12 months before the end of this 
probationary appointment, a decision shall be made and communicated in writing to the 
associate professor as to whether he or she will be reappointed. In any case where an 
associate professor has served five years in that rank and acquires permanent tenure in 
that rank, a review must be made not less frequently than every five years (in 
conjunction with the post-tenure review) to determine his or her qualifications for 
promotion. The department chair’s review must be in consultation with the assembled 
full professors of the department or curriculum. The Chair must report negative 
decisions, with supporting reasons, to the Dean’s Office. 

Assistant Professor, Initial appointment to the rank of assistant professor is for a 
probationary term of four years. No less than 12 months before the end of this term, the 
unit must have completed a review of assistant professors and inform them in writing 
whether they will be reappointed after the current term ends. 

Instructor with Special Provision. Some newly hired faculty members may be given 
the rank of instructor "with special provision," if they have not yet completed the 
requirements for the Ph.D. Upon conferral of the specified academic degree, the 
instructor will be re-appointed at the rank of assistant professor. When that occurs, the 
effective date of the appointment at the rank of assistant professor will be retroactive to 
the effective date of the current appointment as instructor, or to July 1 or January 1 
immediately preceding the conferral of the degree. If the conferral of the degree does 
not take place within the first year, an instructor with special provision may be 
reappointed (for three additional one-year appointments) if supported by the Chair and 
the Senior Associate Dean. See {HYPERLINK "https://facultypersonnel.unc.edu/faculty- 
policies-procedures/faculty-appointments/tenure-appts/CCM1_017198"} at the Faculty 
Personnel website.{ XE "Instructor with Special Provision"} 

For more information on hiring tenured and tenure track faculty, see the Faculty 
Personnel web site: {HYPERLINK "http://facultypersonnel.unc.edu/faculty-policies- 
procedures/faculty-appointments/tenure-appts/CCM I_017193"}. 

For a quick review of documents required for initial appointments, see the { HYPERLINK 
\I "_Standard_Order_for" }. 

{ XE "Fixed-Term Appointments" }{ XE "Appointments:fixed term" }Fixed-term faculty 
members make significant contributions to the instructional mission of the University. In 
the College of Arts and Sciences, 18.5% of the full-time faculty have fixed-term 
appointments. As undergraduate enrollments increase in the College, demand for fixed- 
term faculty will grow inevitably. To ensure the quality of the undergraduate educational 
experience, it is in the College’s best interest to recruit, maintain, and support the best 
faculty - tenure track/tenured and fixed-term - available. 

Fixed-term faculty appointments made at the ranks of lecturer, senior lecturer, adjunct, 
clinical, or research (assistant, associate) professor, and professor of the practice are 
possible titles for fixed-term appointments. The department chair may independently 
appoint such faculty for one year. For periods longer than one year, he or she must 
consult and report a vote of the department or curriculum’s eligible voting faculty, in 
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accordance with the unit’s personnel guidelines. Fixed-term faculty appointments are 
appropriate for individuals who possess sound qualifications for teaching, research, 
academic administration, or public service, but for whom none of the tenure-track 
professorial ranks is appropriate because of a unit’s special programmatic needs or 
budgetary exigencies in a particular unit. 

The appointment may be for a fixed term of one to five years. The appropriate 
Senior Associate Dean must approve fixed-term appointments. 

Because College-wide policies and procedures for the promotion of fixed-term faculty 
other than lecturers have not yet been formulated, reviews of fixed-term faculty other 
than lecturers (e.g., clinical or research) whom their unit colleagues deem eligible for 
promotion proceed from the unit to the Dean’s office according to the personnel policies 
and procedures of the units in which the fixed-term faculty member is appointed. Unit 
recommendations for the promotion of fixed-term faculty other than lecturers are 
reviewed by the appropriate Senior Associate Dean. The Dean retains final authority on 
the promotion of all fixed-term faculty in the College. 

Promotion of a lecturer to senior lecturer 

{ XE "Promotions:lecturer" }In November of 2009, an ad hoc faculty committee charged 
by the Dean submitted a report [{ HYPERLINK "https:iicollege.unc.eduiintranetiFixed- 
Term%20Report" &] recommending College- and department-level policies and 
procedures governing the lecturer and senior lecturer ranks. The committee’s 
recommendations focus on the full-time (1 FTE), salaried lecturers and senior lecturers 
hired through a search or waiver. These faculty currently comprise roughly 70% of the 
full-time fixed-term faculty contingent in the College. 

In response to this report, various aspects of which are still under consideration, Dean Gil 
has engaged the College in developing unit-specific policies and procedures for the 
promotion of lecturers and senior lecturers. These promotion policies and procedures will 
be implemented so that any promotions authorized by the Dean will commence 3uly 1, 
2010. Policies and procedures on promotion of eligible lecturers to senior lecturer will be 
predicated on the following criteria. 

Lecturers eligible for consideration for promotion to senior lecturer must have a minimum 
of six consecutive years’ full-time (i.e., 1 FTE) service as a lecturer in the appointing unit. 
The candidate must present demonstrable evidence of extraordinary teaching and service 
to the appointing department, beyond that which is expected of a lecturer, in accordance 
with standards of extraordinary teaching and service defined by the unit in which the 
candidate is appointed. 

Effective July 1, 2010, lecturers promoted to senior lecturers receive a $3,000 salary 
increase at the next annual raise process (ARP) effective July 1. These increases are 
subject to legislative and Board of Governors approvals. For January promotions, the 
increase will be effective the following July. These increases will be added to the 
department salary increase allotment as designated commitments to the promoted 
faculty. 

Senior Lecturer is defined as follows as of July 1, 2010: 

A 1.0 FTE appointment, with benefits, for one to five years, subject to renewal 
A doctorate or terminal master’s degree or documented evidence of competency 
according to established University credentialing requirements 
Teaching for and service to the appointing unit, as stipulated by that unit 
Eligibility for annual raises based, normally, on appointment on the unit’s permanent 
budget 
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A Senior Lecturer has the following rights and responsibilities, as of July 1, 2010: 

¯ Voting rights in those areas of departmental decision-making accorded fixed-term 
faculty, consistent with a stated unit policy on faculty voting rights 

¯ Office space 
¯ Eligibility to apply for College travel grants and course development grants allocated 

to tenure-track or tenured faculty 
¯ Eligibility for a CCI Computer according to established schedules of delivery 
¯ Salary proportional to accomplishments and service beyond those of a Lecturer 

Promotion of a senior lecturer to master lecturer 

Senior lecturers eligible for consideration for promotion to master lecturer must have a 
minimum of six consecutive years’ full-time (i.e., 1 FTE) service as a senior lecturer in the 
appointing unit. The candidate must present demonstrable evidence of distinguished 
teaching and distinguished service to the appointing department, beyond that which is 
expected of a senior lecturer, in accordance with standards of distinguished teaching and 
service defined by the unit in which the candidate is appointed. 

Effective July 1, 2012, senior lecturers promoted to masterr lecturer receive a $5,000 
salary increase at the next annual raise process (ARP) effective July 1. These increases 
are subject to legislative and Board of Governors approvals. For January promotions, the 
increase will be effective the following July. These increases will be added to the 
department salary increase allotment as designated commitments to the promoted 
faculty. 

Master Lecturer is defined as follows as of July 1, 2012: 

¯ A 1.0 FTE annual appointment, with benefits, for up to five years, subject to 
renewal. 

¯ A doctorate or terminal master’s degree or documented evidence of competency 
according to established University credentialing requirements. 

o Teaching for and service to the appointing unit, as stipulated by that unit. 
¯ Eligibility for annual raises based, normally, on appointment to the unit’s permanent 

state budget. 

A Master Lecturer has the followin~hts and responsibilitiesLas of July I 2012: 

° Voting rights in those areas of departmental decision-making accorded fixed-term 
faculty, consistent with a stated unit policy on faculty voting rights. 

° Eligibility to apply for College travel grants and course development grants allocated 
to tenure-track or tenured faculty. 

° Salary proportional to accomplishments and service beyond those of a Senior 
Lecturer. 

o Upon appointment to Master Lecturer, a one-time $5,000 professional development 
fund, to be expended within 5 years. 

° Upon appointment to Master Lecturer and based on a written project proposed by 
the Master Lecturer and approved by her or his unit chair, a 50% reduction in the 
Master Lecturer’s teaching and/or administrative responsibilities for one semester. 

o Eligibility for a CCI computer according to established schedules of delivery. 
° Office space. 
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With the University facing continuing budgetary uncertainties, the foiiowing guidelines for 
new fixed-term faculty hires and for fixed-term faculty who are eligible for reappointment 
will be in effect for FY 2010-2011. 

These guidelines do not supersede the terms of appointment contracted for 
current fixed-term faculty, 

According to Trustee policies, the prefix-qualifier "adjunct" is to be used only with the 
ranks of Instructor or one of the Professor ranks. This term is used most often in cases 
where individuals hold a primary appointment in another department, institution, or 
business establishment. An individual could not be appointed as an "adjunct lecturer." 
For more information on hiring fixed-term faculty and documents required, see Fixed 
Term Appointments at the Faculty Personnel website. {HYPERLINK 
"hLtp ://fa cu Ityperson nel. u n c.ed u/facu Ity-pol icies-proced u res/facu Ity-a ppoi ntments/fixed - 
term-appts/index.htm"}. 

Standard Order for Salaried Fixed Term Appointments 

Salaried Fixed Term Appointments 50% or Greater 
(using Research/Clinical/Adjunct Modifiers and for 

Lecturer and Senior Lecturer Appts) Initial 
Appt 

Reappt 
at Same 
Rank 

Promotion 
to a Higher 
Rank 

Add’l 
(Joint) 
Appt 

Standard Order: 
1. AP2 
2. Recommendation letter from the Dean to the Provost or 
from Chair endorsed by the Dean outlining duties and 
responsibilities. 
3. School/Department Promotions committee report if 
available 
4. Full Curriculum Vita 
5. Outside letters of recommendation (at least two)* 
6 Teaching documentation at least including the following: 

(a) reflective statement 
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(b) teaching activities: List courses taught each 
semester for the past three years and the number of 
students taught by section. Give the names of graduate 
students supervised and thesis titles and completion dates 
for degree work since employment at UNC-CH. 
Undergraduate honors projects should be included as 
well. 

(c) teaching evaluations: Summaries should be 
provided showing quantitative data which evaluates the 
teaching effectiveness. (Do not include individual student 
evaluation sheets or grade sheets.) 

(d) peer evaluations 
7. Any additional information or material that the school 
would like to put fonNard but which is not duplicative of the 
above. 
8. AP2a 
9. EEO Approvals (via EPA RecruitmentWeb) 
10. I-9 Form with approved EEV verification # (to EEV 

Coordinators in HR Workforce Planning & 
Compensation) 

1 1. Tax Cards (send directly to Payroll) 
12. CAS Criminal Conviction Check Authorization [Appointee 

should send form in sealed envelope t~arked 
"confidential" to the appropriate Dean’s Office,] 

13. Recommendation for Joint Appt (if applicable) 
14..Hiring Credential Checks [OP1] (keep in dept office) 

{ XE "Visiting Appointments" }{ XE "Appointments:visiting" }If it is necessary to make 
appointments for less than one year, the prefix "visiting" should be added to the 
appropriate rank designation. All visiting faculty will be appointed for no more than one 
year at a time and for a maximum of two years. The modifier"Visiting" must be given to 
any faculty who will hold more than a half-time position for which a search is not done. 
The { HYPERLINK 
"http :iifa cu Ityperson nel. u n c.ed uiccmig rou psi pu bl ici @ h ri @facu Ityplidocu mentsi pol icyicc 
m1_017546.pdf" } state: 

Persons other than regular members of the faculty may be appointed as visiting 
members of the faculty with rank designations, prefixed by the word "Visiting," 
appropriate to their status in their regular employment. Such appointments shall be 
for a term of not more than one year. One successive appointment for a term of not 
more than one year may be made. Appointments are made in accordance with the 
procedures for appointment of an instructor. During such terms of appointment the 
visiting faculty member may not be suspended, discharged or terminated except 
upon the grounds and by the procedures provided respectively in Sections 3 and 6 
hereof. 

The Tenure Regulations permit one visiting appointment and one successive 
reappointment, thus a maximum of two successive appointments, not to exceed one year 
each. There should be a minimum of one semester’s absence from the University payroll 
with a visiting appointment before another visiting appointment may be obtained. 

The EPAWeb system does not allow "visiting" to be used as a rank 
modifier. "Visiting" may be used in the working title; however, the current 
rank in the Payroll system needs to be a fixed term appointment, i.e., 
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adjunct assistant professor, for the faculty member to receive benefits 
prior to BOT approval. Once the tenure-track appointment is approved, 
the "adjunct" modifier is removed. 

::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::: 

{ XE "Non-Salaried Appointments" }{ XE "Appointments:non-salaried" }These ranks are 
used to appoint individuals from other institutions or the community who contribute to 
the department’s program without compensation. These appointments should never be 
used solely to enable individuals to apply for grants, The paperwork required for non- 
salaried adjunct appointments is the same as for other fixed-term appointments, See 
{HYPERLINK "http:iifacultypersonnel,unc,eduifaculty-policies-proceduresifaculty- 
appointments/fixed-term-appts/CCM1_017185"} at the Faculty Personnel website for 
more information, A faculty vote is required for any appointment greater than 12 
months, From the Tenure Regulations: 

Each initial appointment with permanent tenure or for a fixed or probationary term 
longer than one year, each promotion in rank, and each reappointment of an 
instructor, assistant professor or associate professor shall be initiated by 
recommendation of the chairman of the department concerned after consultation 
with the assembled full professors of that department. 

{ XE "Non-Salaried Appointments:benefits" }The non-salaried employee should be 
advised of the following conditions in accepting the appointment, He or she: 

¯ is not eligible for worker’s compensation 

° is a non-voting member of the faculty 

¯ can receive no benefits 

Non Salaried Fixed Term 
(for Research/Clinical/Adjunct) 

Standard Order: Attach to EPA Web 
action 

AP2 

AP2a 

Full Curriculum Vita 

Recommendation letter from Chair or 
Division to the Dean outlining duties and 
responsibilities. 

School/Department Promotions 
committee report (if available) 

CAS Criminal Convictions Check 

I-9 Form with approved EEV verification # 
(to EEV Coordinators in HR 
Workforce Planning & 
Compensation) 

Initial 
Appt Reappt Promotion 

Secondary 
(Joint) 
Appt 
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Tax Cards and Payroll Deposit Form (if 
switched to salaried; send 
directly to Payroll) 

Recommendation for Joint Appt (if 
applicable) 

OP1 (keep in dept office) 

{ XE "Joint Appointments" { XE "Appointments:joint" }}Joint appointments may be 
made in which the faculty member holds a faculty rank in more than one department. 
Joint appointments may take one of three forms, as noted below: 

Full Joint: Tenure-Track or Tenured Faculty in More Than One Unit 

A full joint appointment means that the tenure-track faculty member has a tenure-track 
appointment in at least two units, e.g., associate professor in Mathematics and a joint 
appointment as associate professor in Statistics and Operations Research. Tenure 
reviews for the faculty member must be coordinated with both units. 

Tenure-Track Faculty with Fixed-Term Rank in Another Unit 

This fixed-term joint appointment means the tenure-track faculty member has a primary 
tenure track or tenured appointment but also holds a fixed-term academic appointment 
in another unit, e.g., associate professor in Mathematics and a joint appointment as 
research associate professor in Statistics and Operations Research. 

Fixed-Term Faculty with Fixed-Term Rank in Another Unit 

This fixed-term joint appointment means the faculty member holds a primary faculty 
appointment as a fixed-term faculty member, e.g., research associate professor in 
Mathematics. In addition, s/he holds another fixed-term appointment, e.g., research 
associate professor in Statistics and Operations Research. Both titles are fixed-term 
ranks. 

Appointments Between Schools or Departments 

{ XE "Joint Appointments:form" }{ XE "Appointments:joint:form" }Joint appointments 
between schools or departments should clearly indicate that they are dependent upon 
the continuation of the primary or base unit appointment. If a faculty member’s funding 
in one unit or primary appointment in the base unit ends, the joint appointment ends. If 
one of the two units wishes, it may reappoint the person in a fixed term, non-salaried 
capacity. Junior faculty should fully understand the expectations placed on them by both 
departments and understand that both departments will review them. Joint 
appointments for nine-month faculty are effective January I or July 1, 

A fill-in form may be accessed at the Faculty Personnel website: { HYPERLINK 
"http://facultypersonnel.unc.edu/faculty-related-forms/faculty-personnel- 
forms/index.him" }. For additional information on joint appointments, see the 

{HYPERLINK 
"http :iifa cu Ityperson nel. u n c.ed uiccmig rou psi pu bl ici @ h ri @facu Ityplidocu mentsi pol icyicc 
m1_017546.pdf"}. 

{ XE "Joint Appointments:with other institutions" }{ XE "Appointments:joint:other 
institutions" }It is this institution’s position that a faculty member cannot 
simultaneously hold two permanent positions, one at the University of North 
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Carolina at Chapel Hill, and one at another institution because both appointments imply 
continuous service and a full-time obligation to a single institution. If a faculty member 
is temporarily on leave without pay from one of the institutions, the problem remains. 

{ XE "Joint Appointments:guidelines" { XE "Appointments:joint:guidelines" }}These 
guidelines apply only to special appointments that are specifically authorized as "full" 
joint appointments with regular obligations in more than one academic unit. The 
purpose of these appointments is to encourage interdisciplinary and cross-disciplinary 
cooperation in the College of Arts and Sciences and the University. All participating units 
and the joint appointee must agree to the conditions in writing before the appointment 
can be approved by the College. 

¯ Tenure will be located in a single department or curriculum, the home unit. 

° For a joint appointment in a secondary unit, the chairs of the home unit and the 
secondary or joint unit must agree, and the faculty of the secondary unit must 
take a formal vote of approval as with any other appointment. 

¯ The rank held will be the same in both units, but permanent tenure will only be 
awarded in the home unit. 

° The joint appointee’s salary will be divided between the two units, and annual 
salary increases will be determined by the chairs of each unit on the portion of 
salary they administer. 

¯ If the joint appointee generates release time through grant, fellowship, or other 
support, the unit in which the release time is applied will receive the salary 
savings that come from the grant or fellowship. These funds will be used to 
support the instruction or services normally provided by the faculty member. 

° In matters of reappointment and promotion, review committees shall be made 
up of faculty in both the home and secondary units, and their recommendations 
shall be made to both chairs. It is the responsibility of the chairs of both units to 
make clear to the joint appointee the requirements and expectations for 
reappointment and promotion and to monitor the progress of the faculty member 
providing guidance and encouragement where needed. 

¯ Annual reviews and post-tenure reviews of joint faculty shall be undertaken 
jointly by both units as determined by the unit chairs. 

¯ In the event that the secondary unit elects not to continue the joint appointment, 
the faculty member’s line remains with the home unit and all shared resources 
will be moved to the respective contributors. If the home unit wishes to retain 
the faculty member, it may request authorization to do so and the resources to 
replace the contribution of the secondary unit. 

¯ In the event the home unit elects not to reappoint or promote and award tenure 
to a faculty member who has a joint appointment, the line will become vacant 
and returned along with its resources to the College. In other words, the home 
unit may not assume that it will retain the position and be authorized to conduct 
another search. The resources provided by a non-College unit will be retained 
by that unit. 

APPROVAL FOR FACUL~ APPOinTmenTS 

{ XE "Appointments:levels of review" }{ XE "Appointment Review Table:tenure track" }New 
appointments, reappointments, and promotions require approval from the College of Arts & 
Sciences. All appointments in the College require the approval of the Senior Associate Dean. 
That approval will itself require validation by a series of subsequent committees and boards 
outlined in the chart that follows. In addition to the Dean of the College of Arts & Sciences, the 
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Chair of each division serves on the Arts and Sciences Advisory Committee (ASAC), which is 
charged with the review of all new tenure-track assistant professor appointments and all 
appointments that confer tenure in the College. Divisions are as follows: 

Fine Arts 
Humanities 
Basic and Applied Sciences 
Social Sciences 

The ASAC Committee advises the Dean on personnel actions. The Dean recommends personnel 
actions to the Executive Vice Chancellor and Provost. 
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*Cannot be approved in months where meetings are held by mail ballot. 
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College of Arts & Sciences 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

Tenure Track Review Schedule 2011-2012 
Committee Schedules and Deadlines for EPA Personnel Actions 

{ XE "ASAC Schedule" ~ 

Submit Dossiers 
for 

July1 Promotion 
to Assoc or Ful~ 

July1 Asst Prof 
Reappointments 

July1 
New Hires 

Jan 1 Reappts 
& Promotions 

CAS 
Submittal 
Deadline 

04-I8-11 

05-I8-11 

None 

07-I8-11 

08-22-11 

09-I9-11 

I0-I4-11 

I1-II-11 

I2-05-11 

01-I2-12 

02-09-12 

03-I5-12 

04-I2-12 

05-I7-12 

None 

None 

08-I6-12 

09-I3-12 

Provost 

06-06-11 

07-04-11 

08-01-11 

09-05-11 

10-03-11 

10-31-11 

11-28-11 

01-02-12 

01-30-12 

03-05-12 

04-02-12 

05-07-12 

06-04-12 

07-02-12 

08-06-12 

09-04-12 

09-24-12 

10-29-12 

APT Sub- 
Committee 

07-06-11 

08-03-11 

08-31-11 

10-05-11 

10-26-11 

11-22-11 

01-04-12 

02-01-12 

02-29-12 

04-04-12 

05-02-12 

06-06-12 

07-03-12 

08-01-12 

09-05-12 

10-03-12 

10-24-12 

11-28-12 

APT 

07-13-11 

08-10-11 

09-07-11 

10-12-11 

11-02-11 

11-30-11 

01-11-12 

02-08-12 

03-07-12 

04-11-12 

05-09-12 

06-13-12 

07-11-12 

08-08-12 

09-12-12 

10-10-12 

10-31-12 

12-05-12 

Departments must submit dossiers bythe deadlines listed above. P~ease submit dossiers when readyeven if early. 
To request an exception to a deadline, departments should contact their Senior Associate Dean. 

BOT dates in parentheses indicate meetings not regularly scheduled in which a mail ballot is used. 
*Tentative -Due to varying teaching and administrative schedules, ASAC meeting dates may need to be adjusted. This will not 
change submission deadlines. 

Please note: Post-tenure review dossiers are not submitted for committee routing and approval. Departments will be asked to 
complete post-tenure review reports for submission to the Dean’s Office in May of each year. 

08/03/’1 

BOT 

07-28-11 

(08-25-11) 

09-22-11 

(10-27-11) 

11-17-11 

(12-15-11) 

01-26-12 

(02-23-12) 

03-22-12 

(04-26-12) 

05-24-12 

(06-28-12) 

07-26-12 

(08-23-12) 

09-27-12 

(10-25-12) 

11-15-12 

(12-20-12) 
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College of Arts & Sciences 
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Senior/Master Lecturer Review Schedule 2011-2012 
Committee Schedules and Deadlines for EPA Personnel Actions 

Deadline to 
Submit Dossiers 

for 
Fall reviews for 

Senior Lecturer 
Spring reviews for 
promotion to Senior 
Lecturer or      ~ 
Master Lecturer 

CAS Submittal 
Deadline 

Sr. Lecturer 
Committee 

~BD 

Departments must submit dossiers by the deadlines listed above. P~ease submit 
dossiers when ready even if ear~y. 

EPA NONii-FACULTY 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

EPA Non-Faculty employees represent a special group of research, instructional and senior 
administrative personnel who play a vital role in the accomplishments of the University. Positions 
within the University that are covered under the {HYPERLINK "http:iihr.unc.eduiPolicies- 
procedures-guidelines/epa-non-faculty-policies/index.htm"} are not subject to most provisions of 
the State Personnel Act. This permits flexibility in hiring, assignment of professional duties, 
allocation of workload, salary, and other matters deemed critical for efficient and responsible 
accomplishment of instructional, research and administrative objectives. 

Refer to the EPA Non-Faculty Human Resources website for more information on this group of 
employees: {HYPERLINK "http://hr.u nc.ed u/policies-procedures-guidelines/epa-non-faculty- 
policies/index, htm" }. 

{ XE "EPA Non=Faculty:establishing a position" }To establish an EPA Non-Faculty position, units 
should follow the guidelines at the {HYPERLINK "http:iihr.unc.eduiPolicies-procedures- 
guidelines/epa=non=faculty-policies/epa-nf=classification/CCM1_028443"} website for using the 
EPAWeb Position Management System for creating or modifying EPA Non-Faculty positions. 

To establish a new EPA non-faculty position or propose reclassification of an existing SPA position 
to EPA non=faculty status, departments must submit a { HYPERLINK 
"http;iihrisguide.unc.eduZepa-pos-mgmtilessonsiCreate New Position.html" } action using the {. 

HYPERL:][NK "http:iihrisguide.unc.eduiepa-pos-mgmtiindex.html" } in the EPAWeb Personnel 
Action System. The position creation process must be used both for permanent full- and part- 
time positions and temporary positions, regardless of FTE. 

Departments should consult the EPA Non-Faculty classification guidelines to assist in determining 
whether a proposed position satisfies basic EPA non-faculty classification guidelines. If not, the 
SPA classification process should be pursued instead of the request process described in these 
guidelines. {HYPERLINK "http:iihr.unc.eduiPolicies-procedures=guidelinesiepa-non=faculty- 
polidesiepa-nf-classificationiCCM1 028439"} to view these guidelines. 
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Any existing vacant EPA non-faculty position (full- or part-time) last approved six 
(6) years ago or greater from the time it was vacated is subject to mandatory re- 
review of EPA status. 

{ XE "At Will Appointments" }{ XE "Appointments:at will" }Beginning June, 2009, University 
policy requires that all EPA Non-Faculty position appointments be "at will." EPA Non-Faculty 
positions previously appointed with a fixed term will be converted to "at will" upon 
reappointment. Exceptions to this requirement may be requested with proper documentation, 
i.e., the { HYPERLINK "http://hr.unc.edu/form-finder/epa-forms/index.htm" }. 

Link: { HYPERLINK"http://hr.unc.edu/policies-procedures-guidelines/epa-non-faculty- 
policies/epa-nf-appointment/CCM1_018172" } 

ADD~:ONAL FIXi~D:~T~RN APPOINTF~I~NT FOR I~PA NON~FACUL~ 
ENPLOYEES 

{ XE "EPA Non-Faculty:additional fixed-term appointment" }An employee in an EPA Non-Faculty 
position may teach courses at UNC-Chapel Hill provided they are given a non-salaried 
appointment as Lecturer. If the teaching assignment is for one semester only, the title is 
"Visiting Lecturer." Assuming that the employee is in a full-time EPA Non-Faculty position whose 
regular duties do not include teaching, the payment for teaching would be handled through the 
{HYPERLINK \I "_OVERLOADS_I"} mechanism and a lump sum payment. The amount of the 
overload should be no more than 20% of the employee’s current annual base salary. 

This secondary fixed-term appointment should be added in the EPAWeb as a Secondary 
Appointment. The primary title should not be changed in any way. Indicate in the 
Comments section of the EPAWeb action that the appointment is "visiting." Do not click 
"Yes" in the Visiting box as this would affect the employee’s benefits. 

A~UAL I~VALUATIOF~ OF EPA NO~FACUL~ I~IHPLOYE~$ 

{ XE "EPA Non-Faculty:annual evaluations" }{ XE "Evaluations:EPA Non-Faculty" }By action of 
the Board of Trustees, a system of annual written performance evaluations for EPA Non-Faculty 
employees has been instituted for the University. Each EPA Non-Faculty employee must receive 
a written annual performance evaluation, which must be discussed with him or her by the 
supervisor or chair. The evaluation must be placed in the employee’s personnel file, and the 
employee may comment in writing if he or she chooses. Anecdotal reports suggest that these 
evaluations have not consistently conformed to these requirements. Please be reminded that we 
have no discretion in this regard. Evaluations must be measured against standards defined for 
the position duties and expectations for performance. These standards can serve a useful 
purpose in your administrative area. A fill-in form is available at the HR website: { HYPERLINI( 
"http:llhr.unc.edulform-finderlperformance-mgmt-formslindex.htm" }. For EPA 
Non-Faculty employees with appointment end dates, the review must take place four months 
prior to that appointment end date. 

~...~ ..... In the event that the contract is not renewed, employees who have been 

~C~ j~:i employed less than one year must receive a 30-day written notice and 
\\:~i;~ \~ employees with more than one year’s employment must receive a 90=day 
~.~/’= notice. For more information, see OHR; {HYPERLINK 

"http://hr.unc.edu/policies-proced ures-guidelines/epa-non-faculty- 
policies/index.htm"}. 
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HIRING 
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FACULTY ME~E~ 

Position Authorization 

{ XE "Searches:hiring a new faculty member" }{ XE "Position authorizations" 
}Searches for new faculty may begin only after the Senior Associate Dean has 
approved the search in writing. The Dean’s Office invites requests for positions in 
March, and allocation decisions ideally are made by late Spring. However, these 
decisions are often delayed due to budget uncertainty at the State level. The 
authorization from the Dean’s Office will state the rank, the specialty, and the 
maximum salary that can be provided for the new faculty member. The Dean’s 
Office will allocate a maximum of $4,000 for recruitment expenditures for each 
advertised faculty search and $2,000 for lecturer positions if funded by the Dean’s 
Office (as opposed to your instructional budget). 

In order to present a successful request for a position allocation, the Chair must 
present a convincing case for the position and justify it in relation to current and 
expected enrollments and to the unit’s strategic plan. The Dean and Senior 
Associate Deans consider all requests for positions in the context of the broad goals 
and needs of the College. No unit has a "right" to a particular position or number of 
positions. The exception to this statement is that unit recommendations that result 
in denial of tenure or non-reappointment of a tenure-track faculty member 
automatically re-confer the position to the department. 

Position Allocations and the "Williamson" Rule 

{ XE "Williamson Rule" }The Dean’s Office has recently reviewed the "Williamson" 
rule and its application. As with all policies, the application of this policy is subject 
to the College’s strategic goals. 

In the following three situations, departments will be allowed to retain the position, 
unless the necessary funding is simply unavailable. If the resources are not 
available in the year after the faculty member leaves, the position will be placed at 
the top of the College’s priority list and will be allocated as soon as funding does 
become available. 

Although the return of such positions is guaranteed, departments will need to 
submit a request for it, stating how it will be used and the preferred rank. The 
position need not be used to hire a new colleague who has the same research 
specialization as the person who left. The rank of the returned position will be 
determined by the Dean’s Office and may not necessarily be at the same rank as the 
person leaving. 

Decision not to confer tenure: If a department makes the 
decision not to confer tenure to an assistant or associate professor, 
his or her position will be reallocated to the department. If the 
reallocated position is made in time for the department to hire a new 
faculty member with no gap in service between the nonrenewal and 
the new hire, the department will not receive the $25K one-time 
allocation in their instructional budget. Tf there is at least a one year 
gap in service, the department will receive a one-time allocation of 
$25K (as is the case for other resignations and full retirements). 
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Nonreview: If a faculty member resigns before the department 
renders its decision on renewal or promotion to tenure through a 
formal review process, the position might still be returned to the 
department. The department must be able to provide written 
evidence that the faculty’s performance was below expectations at 
the time of review. Such evidence could include the reappointment 
letter and the chair’s annual review letters which indicate areas in 
which the probationary faculty member appears to be falling short of 
the department’s standards for reappointment or promotion. 

Position not filled: If a department has been allocated a position 
and the search is not successful, the position allocation will continue 
into the subsequent year. This renewal will apply for a maximum of 
two (2) additional years giving departments three years for a 
successful search. 

{ XE "Searches:targeted hires" }{ XE "Targeted Hiring" }In 2000-2001, Chancellor 
Moeser initiated a targeted hiring program. It aims to enable the University to increase 
the excellence as well as the demographic and intellectual diversity of its faculty by 
recruiting top people, at whatever rank and wherever located. 

Permission to pursue such targets of opportunity results from a competitive process. 
Departments or curricula that know of exceptional people are invited, at any time, to 
discuss such a hire with their Senior Associate Dean. If he or she agrees to support the 
proposal, the deans as a group will discuss the candidate’s qualifications in the context of 
overall hiring priorities, potential enrollments, and other matters. The assembled 
Senior Associate Deans must review any targeted hire request before approval 
and submission to the Provost Office. If the Dean accepts the proposal, s/he will 
present it to the Provost. The number of positions available for such hiring is small, and 
the competition is intense. If the Provost grants permission to proceed with the search, 
his/her office will provide the funding - on the condition that the funding be returned to 
the Provost’s Office at the end of four years. The College will take the returned position 
from the department or curriculum that made the targeted appointment, unless College 
priorities, the quality of the department or curriculum, its centrality to the University’s 
mission, or similar factors allow that unit to retain the position. A copy of the fill-in form 
is available at the College website: { HYPERLINK 
"https://college.unc.edu/intranef~!targeted-hire-form.dot" }. 

the candidate. 

Forms Required 

{ XE "Targeted Hiring:forms required" }In addition to the Targeted Hiring Form, a 
targeted hire requires the same personnel paperwork as does any tenured/tenure-track 
or fixed-term appointment. Refer to the {HYPERLINK \1 "_Standard_Order_for"} and 
begin by entering data about the position in EPA RecruitmentWeb. The only difference, 
in addition to the targeted hiring form, is the EEO process. The EEO requires a Waiver 
Request to be completed in the EPA RecruitmentWeb system. A waiver request letter 
addressed to the EEO Officer, currently Ann Penn, is attached to this Waiver Request. 
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The terminology used in the request (with the vote of the faculty) should include the 
following statement: 

"This is to request a waiver of advertising and search requirements 
under the special search policy for certain EPA appointments to 
appoint..." 

For more information on special search requirements, see the Equal Opportunity/ADA 

website:{ HYPERLINK 
’’h~tp://www~unc~edu/depts/e~~ada/f~rms/Special-Search-P~~icy-EPA-App~-~ct-2~~8~d 
OC" }, 

{ XE "Spousal Hiring Program" }The University’s Spousal Hiring Program was suspended 
indefinitely in 2009. 

{ XE "Nepotism:policy" }Consistent with the principle that University employees and 
prospective employees shall be evaluated on the basis of individual merit, without 
reference to considerations of race, sex, religion, handicap, age, national origin, or any 
other factors not involving personal professional qualifications and performance, the 
following restrictions, designed to avoid the possibility of favoritism based on family 
relationship, shall be observed with respect to institutional personnel who are not subject 
to the State Personnel Act, 

Related persons shall not serve concurrently within the institution in any case where one 
such relative would occupy a position having responsibility for the direct supervision of 
the other relative. 

With respect to proposed employment decisions which would result in the concurrent 
service of related persons within the same academic department (or other comparable 
institutional subdivision of employment), a relative may not be employed if the 
professional qualifications of other candidates for the available position are demonstrably 
superior to those of the relative. 

With respect to the concurrent service of related persons within the same academic 
department (or other comparable institutional subdivision of employment), neither 
relative shall be permitted, either individually or as a member of a faculty or as a 
member of a committee of a faculty, to participate in the evaluation of the other relative. 

The following relationships are sufficiently immediate to invoke the prohibitions against 
concurrent service of related persons: 

¯ Parent and child 

° Brothers and sisters 

¯ Grandparent and grandchild 

° Aunt and/or uncle and niece and/or nephew 

¯ First cousins 

° Stepparent and stepchild 

¯ Stepbrothers and stepsisters 

° Husband and wife 

¯ Parent-in-law and child-in-law 

° Brothers-in-law and sisters-in-law 

¯ Guardian and ward 
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¯ Persons engaged in amorous relationships; an amorous relationship exists when, 
without the benefit of marriage, two persons voluntarily have a sexual union or 
are engaged in a romantic courtship (e.g., dating or engaged to be married) that 
may or may not have been consummated sexually. 

The complete policy can be read in the UNC Policy Manual, ({ HYPERLINK 
"http :/ i intranet.northcarolina.edu/ docs/legal/ policymanual/ 3OO. 4.2.pdf" }). 

Sample Nepotism Letter 

{ XE "Nepotism:sample letter to EEO" }A letter addressed to the EO0 Office certifying 
the working relationship between the proposed employee and the other relative needs to 
be reviewed by the Dean’s Office who will forward it to the EO0 Office for final approval. 

The following is suggested wording for the letter: 

This is to notify you that (name) who is being recommended for a (title) 
(re)appointment in the (unit name) effective (date) through (date) is the 
(relation) of (related employee). This appointment will not result in a relative 
supervising or having any influence over the other relative’s employment, salary 
administration or other related management, personnel considerations, or in any 
other violation of the subject policy on nepotism. (Name of proposed employee) 
is being supervised by (name, title). 

{PAGE } 



Recruitment 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

{ XE "Searches:recruitment" }When beginning a search, be especially careful to observe all 
guidelines provided by the Equal Opportunity Office (see {HYPERLINK 
"http://www.unc.edu/depts/eooada/univreports.html"} in the EPA Equal Opportunity Plan, p. 
13). It is important to ask questions, and to establish a cooperative, consultative relationship 
with the officers in that department (966-3576). Their guidelines require the submission of a 
sequence of reports concerning the recruitment plan, the process of recruitment, and its 
conclusion in the EPA RecruitmentWeb system. These reports offer a useful step by step guide 
to documenting the search process. At every stage, it is important to record the demographic 
characteristics of the applicant pool, and especially reasons for dropping individual applicants 

from further consideration. For additional information, see the {HYPERLINK 
"http://www.unc.edu/depts/eooada/"}. 

To assist the department in the search process, we have created a {HYPERLINK 
"https://college.unc.edu/intranet/faculty_search_checklist.dot"}. The fill-in form is available on 
the College website.{ XE "Faculty Search :checklist for" } 

{ XE "Affirmative Action:tenure track requirements" }{ XE "Equal Opportunity 
Requirements:tenure track appointments" }{ XE "Recruitment:equal opportunity requirements" 
}Send Recruitment Plan (EOF-1) to Linda Goldston (Dean’s Office, College of Arts & Sciences) for 
review and final approval by the Senior Associate Dean. Attention is placed especially on the 
composition of the search committee, the proposed advertisement for the position, and the unit’s 
efforts to reach a diverse pool of applicants. After approving the EOF-1, the Dean’s Office will 
forward it to the EOO Office. 

{ XE "Intercampus Recruitment" }{ XE "Recruitment:intercampus" }{ XE "Searches:intercampus 
recruitment" }Each campus of the University of North Carolina is challenged to hire employees 
with the knowledge, skills and abilities needed to accomplish the strategic goals of a campus, 
department or work unit. In some instances, the person best suited for a position on one 
campus is currently employed at another campus of the University. In those instances, it is the 
obligation of those involved in the consideration of an intercampus recruiting decision to balance 
the welfare of the University as a whole, the wishes of the particular appointee, and the effect 
the decision will have on the two institutions directly concerned. In competing for talented 
people each campus is expected to adhere to human resource practices that meet generally 
accepted ethical standards. 

The recruiting campus may, simultaneously with notifying the campus at which the appointee is 
currently employed, tender an offer to the candidate. The campus at which the appointee is 
currently employed may, within five days of the notice, request the terms of the offer. If a 
request for terms is not made within the five-day period, then after that time, the recruiting 
campus may finalize a contract. 

For more information, read Regulation 300.2.7, "Regulation on Recruitment of Employees from 
Other Campuses Within the University of North Carolina" at the General Administration website 
({ HYPERLINK ’’http://int~anet.n~rthcar~~ina.edu/d~cs/~ega~/p~~icymanua~/3~~.2~7%5B~%5D.pdf’’ 

}). 

{ XE "Advertising" }{ XE "Recruitment:advertising" }Any faculty position that extends more than 
one year and is more than half-time must be advertised. For more information, see the Faculty 
Personnel website for {HYPERLINK "httP:iifacultypersonnel.unc.eduifaculty-policies- 
procedures/recruitment-and-selection/CCM1_017145"}. The advertisement should include the 
following: 
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¯ application procedure and deadline 

° description of the position and its minimum requirements 

¯ name and address to whom inquiries should be made 

° EOO statement: "The University of North Carolina is an Equal 
Opportunity/Affirmative Action Employer" 

For positions funded and allocated by the Dean’s Office a maximum of $4,000 will be 
provided to help departments pay recruitment expenditures, including advertising, for 
tenured/tenure-track positions, $2,000 for a fixed-term position, and $1,000 for tenured 
or tenure-track targeted hires. If the position comes from the Dean’s Office, i.e., not 
from instructional budget, the Dean’s Office will provide $2,000 for advertising for 
lecturers. Depending on the advertising media, the budget could be exhausted in 
advertising before any candidates are invited to campus. 

Recruitment expenses for positions funded by the instructional budget or other 
department resources are the responsibility of the department. In addition, recruitment 
expenses for special faculty allocations, such as targeted or Bowles hires, are the 
responsibility of the department. 

Sample Letter: Advertising a Position 

Dear Colleague: 
{ XE "Advertising:sample letter" } 
The Department of Classics of the University of North Carolina has been authorized to search for 
an entry-level person whose teaching and research interests lie primarily in the areas of Medieval 
Latin and literature and whose background includes a strong foundation in classical Latin. Please 
see the enclosed announcement for further particulars and full details. I write to ask if you know 
of one or more suitable candidates. These might be recent PhDs, or students who finished their 
degree some time ago and have now acquired teaching experience. If you do know of persons 
who would be interested in this position, please give them a copy of the announcement and 
encourage them to write Professor 3ones, chair of the search committee, or to contact Professor 
Jones or me if they have questions. Please also post this announcement. 

The Department of Classics at Chapel Hill has at present fifteen full-time faculty including four 
who specialize in Latin literature and history. Although we have a rich tradition of post-classical 
and medieval studies here--Jane Doe, John Doe, and Jack Jones have all been members of the 
Department--we currently have no one working in Medieval Latin. The Department cooperates 
closely with the Departments of Art, History, English, and Religious Studies, all of which have 
medievalists, as well as with the Department of Linguistics and with Duke University. Duke has 
recently hired a medievalist/palaeographer, and we expect that medieval studies will continue to 
flourish here. The Department of Classics has traditionally been one of the strongest 
departments in the University, enjoying good institutional support from the dean of the college 
and the university administration. Davis Library, our research library, maintains a very strong 
collection in ancient and medieval studies, and the seminar room devoted to Epigraphy and 
Palaeography is a particularly fine facility. 

I will be most grateful for any help you can give us in identifying appropriate candidates and 
encouraging them to contact us. In the meantime, best wishes for a pleasant fall semester. 

Sincerely, 

Chair 
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{ XE "Searches:search committee" }Chairs should appoint search committees in writing. Letters 
appointing colleagues to these committees must include a statement to the effect that, by 
accepting the appointment, the individual agrees to support the University’s commitment to 
affirmative action. Membership on the search committee is contingent on support of this policy. 
To further emphasize the importance of the University’s commitment to affirmative action, all 
hiring supervisors, search committee chairs and members must complete the { HYPERLINK 
"http://www.unc.edu/depts/eooada/sct/index.htm"\t .... } before beginning the search process 
for any EPA recruitment. 

Candidates should be given a list of required documents fOr application for faculty positions. 
Using the {HYPERLINK "http://facultypeFsonnei.unc.edu/n/CCM1_017329"} from the Faculty 
Personnel web site as a guide fOr the minimum requirements, the Chair may wish to request 
additional documents OF examples of past work. 

Criminal Conviction Checks are conducted only at the time of a faculty member’s initial 
appointment. These checks are intended to assure that we do not appoint individuals to faculty 
positions with prior criminal convictions who pose an unacceptable risk to the University or its 
employees, students, and visitors. 

The {HYPERLINK "httP:iifacultypersonnel.unc.eduifaculty-related-formsifaculty-personnel- 
forms/index.htm"} is available at the Office of Human Resources website. 

For more information, see the {HYPERLINK "httP:iihr.unc.eduiPolicies-procedures- 
g uidelinesispa-employee-policiesirecruitment-a nd-selectioniBGCKFAQ" } document. 

The University’s Appointment, Promotion, and Tenure Committee approved a { HYPERLINK 
"http :iifa cu Ityperson nel. u n c.ed uifac u Ity-pol icies-proced u resifacu Ity-a ppoi ntmentsiten u re- 
appts/CCM1_017202" } with the following guidelines as they relate to outside letters of 
evaluation: { XE "Dossier" } 

Outside letters of evaluation constitute an important part of the appointment, 
promotion, and tenure packet. A minimum of four letters of evaluation is 
req u ired: 

associate and full professors: 
¯ all four from outside the institution, ideally, from {HYPERLINK 

"http://www.carnegiefoundation.org/dassifications/index.asp?key= 
63&search_flag =true&ref=783&start=783&BASIC2005= 15"}; all 
from individuals independent of the candidate; not be from 
individuals who have been directly involved with a candidate, e.g., a 
collaborator, mentor, previous co-worker, former dissertation chair, 
etc., but may be from individuals who know the candidate through 
professional interaction, e.g., reviewed the candidate’s publications 
or served on review committees together. 

¯ two of the four from a list of names provided by the candidate 
¯ two of the four from individuals selected by the Department Chair, 

as appropriate 

assistant professors and instructors with special provision: 

{PAGE } 



¯ four letters, preferably from outside the institution, preferably from 
RU/VH institutions 

¯ may include letters from mentors and other individuals more closely 
connected to the candidate may provide letters of evaluation 

These requirements for independent outside letters of evaluation apply to all 
appointment, promotion, and tenure decisions. 

The purpose of these letters is to provide an independent and unbiased assessment 
of the individual’s national and international reputation. Therefore, the request from 
the Department Chair to prospective writers of outside letters of evaluation should be 
phrased neutrally and should not solicit an affirmative response or recommendation. 

In addition to the minimum four required independent letters, any number of 
additional letters from any source may also be submitted. These may be from 
individuals within the institution with whom the candidate has collaborated or from 
former colleagues, collaborators, mentors or other individuals connected with the 
candidate. 

All letters of evaluation that are received must be made an official part of any 
appointment, promotion, and tenure package and must be part of the evaluation 
process of the candidate under consideration. 

In the appointment/promotion packet, each outside letter should have a designation 
in its upper right hand corner indicating whether the writer of the letter was 
suggested by the candidate or was chosen by the Department Chair. 

Mark the location of these letters in the appointment packet for reviewers to easily 
locate 

In the course of collecting the appropriate documents for an ASAC review, the Dean’s 
Office sometimes receives recommendation letters not on institutional letterhead 
with signatures and/or copies of emails constituting reference letters. The Executive 
Vice Chancellor & Provost Office has requested that their office receive signed 
orkjinal documents on institutional letterhead before the entire review process has 
been completed to add to the faculty member’s permanent file. 
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STA~I)AR~ ORI)~R FOR T~RUR~ TRACK INITIAL APPOINTHENT$ 

Initial Appointment 

Ass~ Prof 
Assoc    Full or Assoc Tenure Track (TT)          ASAC o~.s~ro. 

Prof w/o      Prof w/ 
TT* Tenure Tenure 

~ ~F "~f~n~r~ ~r~r’inifi~l f~n=ir~ fr~ 

AP2 2 ~ ~ ~ 
Full Curriculum Vita (with page numbers 

and dated) 
Personal 
Education 
Professional experience 
a) Honors 

b) Bibliography (show author order) 
c) Books & chapters( incl pgs) 

d) Refereed papers/articles (incl pg & mark 
w/asterisk (*)) 

e) Refereed unpublished oral presentations &/or 

0    abstracts 
g) Other unrefereed works( incl book reviews) .    2    . ~1~ 

~ 
~1~ 

, 
~1~ 

Grants (PI or co-PI, amount, dates, agency, etc.) 
Professional service 

Recommendation letter from the Dean to the 
Provost or from Chair endorsed by the Dean. 
[mark with tab] 
School/Department Promotions Committee 
report (if available) 

Outside letters of recommendation (at least 
four, include all letters received, not a selected 
subset) [mark with tab] 
Any additional information or materials that the 
school would like to submit but which is not 
duplicative ofthe above, e.g., support info on 
clinical service, and/or administrative duties. 
Requirements Not Part o~ the Standard 
Or de r(include with Origin a/s) 

Copy of EPAWeb Action (or ATF Form) 

AP2a 

EEO Approval 

I-9 Form with approved EEV verification # (to 
EEV Coordinators in HR Workforce 
Planning & CompensaHon) 

Tax Cards & Payroll Direct Deposit (To Payroit) 

CAS Crim Check Form (Faculty Appointee 
Authorization for Criminal Conviction Check). 
[Appointee should send form in sealed 
envelope addressed to UNC Public Safety 
marked "confidential" to the appointing 
dept.] 

Recommendation for Joint Appt( if applicable) 

OP1 (keep in dept office) 

SUPPLEF’~ENTAL GUIDE FOR SUBMISS][ON OF APPOINTMENT DOC$ 
Effective March, 2010, the following hard copy materials are required to be submitted 
to the Dean’s Office: 

, set of original documents (to be provided later to the Provost’s Office) 

~ one set of copies (to be maintained in the Dean’s Office files) 
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On ~ of the origina~ documents, inc}ude the following in this o~der; 

o One copy of the EPA Web form 

¯ :If applicable, the EEO Approval, AP-2a for Faculty, and Recommendation for Joint 
Appointment form 

¯ New hires: a copy of the Chair’s signed "offer" letter to the prospective new faculty 
member 

° Post-it note marked "Originals" on the first page of the packet 

¯ Staple any document that is more than one page and use a binder clip for all 

For the co~ied set: 
° DO INOT STAPLE AINY PAGES OR IJSE PAPER CLIPS; submit using a binder clip 

(This is the packet that will be used to scan the documentation and to save as a pdf 
file for upload and retrieval by all reviewers.) 

¯ All pages must be singled sided; no double-sided pages will be accepted 

For both sets of documentation: 

° Don’t use notebooks or cover pages or place blank paper between documents within 
a tab section 

¯ Tab dividers with printed labels or labels that are affixed to tabs marked as follows 
are required: 

° Curriculum Vitae 
¯ Chair/Dean Letters - add a signature line on the Chair’s recommendation letter 

following the Chair’s signature as follows: 

APPROVED: DATE: 
Karen M. Gil, Dean 

° Committee Report (when applicable) 

¯ External Letters - place solicitation letter first behind tab (when applicable) 

° Teaching Documentation (when applicable) 

¯ Other (when applicable) 

o l~se binder cliOs for both Oackets 

Place AP-2 in front of CV tab in both packets. The AP-2 does NOT need a separate 
tab. 
Section 12: For the current appointment use original begin date and scheduled end 
date; for the proposed appointment use the anticipated begin date and scheduled 
end date 

Section 13 and 14: List first initial and last name 

New and existing joint appointments should be included on the AP-2 form and on 
EPA Web action 

Degree conferra~ and employment dates on A~-2 form and CV ~ho~d be 

Dates o~ AP-2 form a~d ~ ~A Web should be consistent 

Dossier Sections: 

° Curriculum Vitae 

° include both research and teaching statements 
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¯ Make sure CV is up-to-date and complete (i.e., all joint appointments included) 
with date of last revision and pages numbered. 

¯ Do not include personal information such as birth date, country of origin, spouse 
or children information. 

¯ Refereed a~oti¢les must be denoted by asterisk (*) or listed under a separate 
heading labeled as such. If the asterisk is used, include "* = Refereed Articles" 
in the publications section. If there are no refereed articles, the CV must state 
"No Refereed Articles." 

¯ Staple the CV, research and teaching statements together in that order 

ASAC/Chair letters (including departmental review committee reports) 

¯ Recommendation with begin date and scheduled end date (if applicable) should 
be explicitly stated (i.e., promotion to Associate Professor with tenure effective 
July 1, 2010; reappointment to a second term as Assistant Professor effective 
July 1, 2010 through June 30, 2013). 

¯ If recommendation is for early promotion, the Chair’s letter should so indicate 
with appropriate justification. 

External Letters must be labeled - "Candidate Selected" or "Chair or Committee 
Selected" 

Teaching Documentation (including peer and student evaluation summaries) 

Other Documentation (i.e., letters from current or former colleagues) 

~oint Appointments 

¯ Tenure track/tenured (full) joint appointments: 

¯ Each department should simultaneously be carrying out a review. The secondary 
unit submits the appropriate paperwork to the base appointment department. 
The complete packet is reviewed by ASAC. (See the Original Complete Tenure 
Track Standard Order Table at the { HYPERLINK 
"http ://fa cu Ityperson nel. u n c.ed u/facu Ity-pol icies-proced u res/facu Ity- 
appointments/forms-and-templates/index.htm" } website for the required 
documents.) 

¯ The secondary department to which the faculty member is being recommended 
for appointment in the tenure track or with tenure is required to vote on that 
appointment. The primary department is NOT required to vote on the 
joint appointment in the secondary department. 

° The secondary Department Chair does NOT need to include in his/her letter the 
primary department’s original vote for a tenure track or tenured appointment. 

° The Department Chair’s letter recommending the faculty member’s candidacy 

for a joint appointment should include the signature (concurrence) of the 
Chair/Dean of the primary department/school and the signature (concurrence) of 
the Chair/Dean of any other Department/School who has granted a tenure track 
or tenured appointment to the faculty member. 

° Effective August, 2010, there is no requirement to seek outside letters of 
recommendation for a joint appointment. 

° A~ach ~ th~ E~A Web actio~ A copy of the Department Chair’s 
recommendation letter with the signatures of the Chairs of all other units that 
have already granted tenure to the faculty member in their department and a 
joint appointment form with the signatures of all relevant Department 
Chairs/Deans. 

¯ Fixed term joint appointments; 

¯ Secondary department should simultaneously review for appointment, 
reappointment or promotion. Ideally, the secondary Chair’s recommendation 
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letter is included in the dossier for the tenure track/tenured appointment, but 
may be processed separately. If the joint fixed term appointment paperwork is 
not included in the dossier, it must be attached to the relevant EPA Web action. 
It is not a requirement that fixed term secondary appointment documentation be 
reviewed by ASAC. The AP-2 form and EPA Web form should include all such 
appointments. 

¯ The College discourages faculty holding simultaneous joint fixed term 
appointments at different ranks. 

Refer to the following link on the Faculty Personnel website for additional tips for promotion and 
tenure practices: { HYPERLINK"http://facultypersonnel.unc.edu/faculty-policies- 
procedures/faculty-appointments/tenure-appts/CCM1_017195" }. 

{ XE "Searches:campus visits" }{ XE "Campus Visits" }Send or (preferably) email to your SAD 
the curriculum vitae of candidates for tenured positions who are to be invited to campus. The 
Chair will need the SAD’s approval before issuing invitations to visit the campus. The aim of 
these discussions is to keep the Dean informed about ways the candidates reflect the unit’s 
strategic plan and allows the Dean to provide any suggestions or support that might help in 
achieving a successful recruitment. 

Arrange meetings between the SAD and the finalists when they are visiting campus. Provide the 
SAD with curriculum vitae and letters of recommendation before that meeting. 

Provide to the appropriate SAD the selected candidate’s complete file before sending a written 
job offer. These files should include: 

Offer letter 

Search committee’s report to the faculty 

Candidate’s application letter 

Curriculum vita 

Four letters of recommendation 

Chair’s recommendation letter to the Dean 

{ XE "Visitors’ Center:website" }Departments should provide candidates with information about 
the town, the region, area schools, anything that highlights the attractions of the Triangle and 
the University. The UNC-CH Visitors’ Center ({ HYPERLINK "httP:iiwww.unc.eduideptsivisitor" 
}) has links to all points of interest for someone considering a move to the area. If the candidate 
would like to review the benefits available as a UNC-Chapel Hill employee, direct the individual to 
{ HYPERLI N K "http ://h r. u nc. ed u/benefits/index, htm"}. 

{ XE "Credentials Verification" }Before inviting candidates to campus, be sure to verify 
candidates’ credentials: call the institution to verify that the person has the degree he or 
she claims to have, or if ABD, actually is or has been an enrolled student as claimed. Our 
accrediting agency, the Southern Association of Colleges and Schools, found a few years 
ago that two senior administrators in major universities did not possess the PhDs on 
which they had built their careers. Accreditors now typically check credentials 
assiduously while visiting campuses. 

To aid in credentials verification, the Provost’s Office has designed one form, the OP-1, 
used for verifying information by telephone, email or for mailing to the institution for 
completion. The form is available at the Human Resources website ({ HYPERLINK 
"http://facultypersonnel.unc.edu/faculty-related-forms/faculty-personnel- 

forms/index.htm" }). 
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The Chair should meet with all candidates at the end of their visits, and hold preliminary 
discussions about salary level and other matters which may become part of a compensation 
package. After an initial telephone discussion, the Chair should have the administrative manager 
complete the final EO0 information in EPA RecruitmentWeb { HYPERLINK 
"httP:ilwww.unc.eduideptsieooadai" }and write a letter to the candidate requesting "permission 
to nominate" him or her for the position. 

If the department is considering an offer to a foreign national, contact International Student & 
Scholar Services (962-5661) as soon as is feasible to confirm that the appropriate dialogue is 
taking place between the candidate and department about procuring the appropriate visas for 
permanent employment. 

The academic Senior Associate Dean and Director of Personnel must 
approve the offer letter, along with other required documentation as 
referenced in the template, before it is sent to the selected candidate. 

A copy of the letter signed by the Chair should be forwarded to the Dean’s Office and a final copy 
signed by the candidate should follow. A copy of the unit’s personnel policy should be sent with 
the letter. The official offer letter is generated by the Executive Vice Chancellor & Provost Office 
after receiving approval from the Board of Trustees and, where appropriate, the Board of 
Governors. The Board of Trustees must approve all new tenure-track and tenured appointments, 
and the Board of Governors must also approve those appointments of tenured faculty to state 
matching distinguished professorships. 

{ XE "Recruitment:sample letter paragraphs" }Offer letter templates can be found at { 
HYPERLINK "httP:iicollege. u nc.ed uiintra net/offer_letter_templates" }. Select the a ppropriate 
letter and applicable paragraphs for the appointment you are offering. The letter should include 
a cc to your Senior Associate Dean and Becky Williams, Director of Human Resources. 

(THE FOLLOWING IS NOT A PART OF THE OFFER LETTER AND SHOULD BE SENT IN AN EMAIL 
MESSAGE AS INDICATED IN THE OFFER LE-KER.) 

AP-2 Recommendation for EPA Personnel Action { HYPERLINK 
"httP:iifacultyperson nel.unc.eduiniCCM 1_01727 

AP-2a Faculty Appointee Certifications and { HYPERLINK 
Conditions of Employment "http://facultypersonnel.unc.edu/n/CCM1_01727 

NC-4 North Carolina NC-4 Withholding Form { HYPERLINK 
"http://www.dornc.com/downloads/nc-4. pdf" } 

W-4 Federal W-4 Withholding Form { HYPERLINK "http://www.irs.gov/pub/irs- 
pdf/fw4.pdr" }: 

PR-8a Direct Deposit Authorization Form           { HYPERLINK 

"http://financepolicy.unc.edu/ccm/idcplg?Idc 
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Authorization for Criminal Convictions Check HR Facilitator will provide customized College 
form in hard copy accessed through the College 
Intranet. 

{ XE "Carolina Computing Initiative"{ XE "Computers:Carolina Computing Initiative" 
}}Through the Carolina Computing Initiative, the Dean’s Office will provide a high- 
quality Lenovo desktop or laptop computer for new tenure-track faculty and other new, 
incremental faculty positions allocated by the Dean’s Office. If the candidate has 
additional computing requirements, responding to those demands will need to be 
negotiated between the Chair and the Dean, if the department cannot satisfy them with 
its own funds. The {HYPERLINK 
"https://college.unc.edu/intranet/CCI%20Order%20Form_"} for requesting the computer 
choice is located at the College of Arts & Sciences Intranet website. Details about each 
computer model are available at { HYPERLINK "http:iicci.unc.eduidepartment- 
purchase/laptops/index.htm" }. Candidates may request a Mac computer in lieu of the 
PC computer in this program. This is an additional cost on the part of the department 
when computers are upgraded. CAS will add $500 to the startup package to allow for 
the basic upgrade; however, future upgrade costs become the responsibility of the 
department. 

{ XE "Searches:foreign nationals" }In cases where there is a possibility that your unit may wish 
to appoint a foreign national, contact the UNC-Chapel Hill International Student & Scholar 
Services ({ HYPERLINK "http:iioisss.unc.edui" }, 962-5661) before beginning the search for 
advice concerning the documentation required. The International Student & Scholar Services has 
the appropriate application materials. All foreign nationals must possess the following: 

¯ completed visa application 

° an appointment letter from the University of North Carolina at Chapel Hill 

¯ valid passport 

° proof of funding from UNC-Chapel Hill 

¯ proof of English proficiency 

° certificate of eligibility issued by the International Student & Scholar Services 
at UNC-Chapel Hill 

Be aware that when foreign nationals arrive in Chapel Hill, they should "check-in" at the 
International Student & Scholar Services where they may be requested to complete several forms 
(I-20 or IAP-66, 1-94, PR 100). They will also need to obtain the following:{ XE "North Carolina 
Driver’s License:website" }{ XE "Social Security Card:website" }{ XE "One Card:website" }{ XE 

"ONYEN:website" }{ XE "PID Number:website" } 

Social Security Number ({ HYPERLINK "http://ssa.gov/ssnumber/" }) 

North Carolina Driver’s License ({HYPERLINK "http://www.ncdot.org/dmv"}) 

Bank Account 

PID number ({ HYPERLINK "http://www.pid.unc.edu/" }) 

ONYEN ({ HYPERLINK "https://onyen.unc.edu/cgi-bin/unc_id/services" }) 
"Onyen" is the name for the identifier you use to gain access to various 
electronic resources on campus. Although it is a word, you can think of it as 
an acronym for the "only name you’ll ever need." 

UNC One Card ({ HYPERLINK "httP:iiwww.onecard.unc.edui" }) 
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{ XE "Start-Up Packages" }Part of the negotiated contract between a prospective faculty 
member, the department chair and the applicable Senior Associate Dean involves a start-up 
package funded partially by the department, the Dean’s Office and the Provost Office depending 
on the amount of the requested start-up funds. Funds are generally limited and allocated only as 
absolutely necessary to make a successful hire. Generally, start-up funds are used over a period 
of three years and the allocation and expenditures each year will match the spreadsheet sent to 
the Dean’s Office; funds will not carryover year-to-year but changes in yearly distribution will be 
considered if requested prior to December 31st of the fiscal year. 

Example: 

Professor Jones will be a new faculty member in the Art Department. His negotiated start-up 
package is $13,000. The following is a breakdown of how those costs are shared between his 
department, the Dean’s Office and the Provost Office. 

Using the formula for the Social Sciences, Humanities/Fine Arts: 

The first $2,000 is paid by the Dean’s Office. The next $8,000 is shared 50/50 with the Dept and 
Dean’s Office. Of the remaining $3,000, 20% comes from the Dept. 

{ XE "Research funds:start-up packages" }{ XE "Moving Expenses" \t "See Start-Up Packages" 
}The sta~-up package is to cover the following expenses: 

¯ moving 

¯ equipment 

¯ research funds 

¯ laborato~ renovation 

¯ graduate student or postdoc suppo~ (only in the sciences to bridge funding 
from grants) 
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New assistant professors receive a minimum of $6K in start-up funds for research to be spent 
over three years. 

The amount allocated to moving expenses is dependent on the current location of the candidate, 
family needs, and rank. Typical allocations are noted below: 

Assistant Professor 
$3,000 - 5,000 1 Associate Professor 5,000 - 7,000 

Full Professor 7,000 - 10,000 

{ XE "Online Orientation :faculty" }{ XE "Benefits:enrollment for" }{ XE "Orientation:benefits 
enrollment" }New employees should be informed of the Human Resources { HYPERLINK 
"http://www.newemployeeorientation.unc.edu" } designed to guide the new employee through 
explanations of programs, services, policies, and benefits offered by UNC-Chapel Hill. The Dean’s 
Office sends a one-page guide with fixed-term faculty and EPA non-faculty appointment letters. 
For more information on enrollment of benefits, see the Human Resources website on { 
HYPERLINK "http://hr.unc.edu/benefits/benefits-enrollment/index.htm" }. 

,~ Enrollment for health insurance must be done within 30 days of the date of .... .    employment, 
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REVIEW OF TENURE T C:K FACUL  
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

Before beginning a review, read the unit’s personnel policy document and the {HYPERLINK 
"http ://fa cu Ityperson nel. u n c.ed u/ccm/g rou ps! pu bl ic! @ h r! @facu Itypl/docu ments! pol icy/ccm 1_017 
546.pdf’} in The University of North Carolina at Chapel Hill (July 1994). Review the Faculty 
Personnel website for the required documents for reappointment and promotion packet 
submissions: {HYPERLINK "http://facultypersonnel.unc.edu/faculty-policies-procedures/faculty- 
appointments/tenure-appts/index.htm"}. 

No recommendation for a promotion or reappointment which under the provisions of the Tenure 
Regulations will confer permanent tenure may be initiated until the faculty member has been in 
the active employment of the University for at least 18 months. No such recommendation may 
be initiated which would have an effective date later than 18 months after its initiation. 

NOTifiCATiON 

Untenured assistant and associate professors must be notified in writing at least three months 
prior to the start of the scheduled review. Tenured associate professors must be notified in 
writing at least six months prior to the start of the scheduled review because that scheduled 
review also constitutes the University’s post tenure review which requires six months’ notice. The 
notification should include the requirements for the dossier the faculty member must submit for 
evaluation.{ XE "Dossier:for tenure track appointment review" }{ XE "Promotions:dossier" } 

{ XE "Tenure Track:documents required: dossier" }{ XE "Reviews:tenure track dossier" }The 
Appointments, Promotion and Tenure Committee of the University has an excellent guide for 
completing an effective dossier for review for faculty promotions and tenure. Please refer to this 
guide at the Faculty Personnel website: {HYPERLINK "http://facultypersonnel.unc.edu/faculty- 
pol icies-proced u res/facu Ity-a ppoi ntments/ten u re-a ppts/CCM 1_017202"}. 

L~E’~S OF RECOMMeNDATiON 

Outside letters of evaluation constitute an important part of the appointment, promotion, and 
tenure packet. A minimum of four letters of evaluation is required: 

all four from outside the institution 
all from individuals independent of the candidate 
two of the four from a list of names provided by the candidate 
two of the four from individuals selected by the Department Chair, as appropriate. 

Ideally, all of the letters should come from individuals at {HYPERLINK 
"http ://www.ca rneg iefou ndation .org/dassifications/in dex.asp? key= 63&sea rch_fla g =true&ref=78 
3&start=783&BASIC2005=15"}. The purpose of these letters is to provide an independent and 
unbiased assessment of the individual’s national and international reputation. Therefore, the 
request from the Department Chair to prospective writers of outside letters of evaluation should 
be phrased neutrally and should not solicit an affirmative response or recommendation. 

The letters may not be from individuals who have been directly involved with the candidate, e.g., 
collaborator, mentor, previous coworker, former dissertation chair, etc., but may be from 
individuals who know the candidate through professional interactions, e.g., having reviewed the 
candidate’s publications or served on review committees together. 

If the best reviewer is from a university that is not a {HYPERLINK 
"http ://www.ca rneg iefou ndation .org/classifications/in dex.asp?key= 63&sea rch_fla g =true&ref= 78 
3&start=783&BASIC2005= 15"}, the Dean’s Office will accept a letter of justification from the 
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Chair explaining the choice. The goal is to get the person who will give the best, most 
discriminating review. 

These requirements for independent outside letters of evaluation apply to all appointment, 
promotion, and tenure decisions except those at the initial Assistant Professor level. For the 
latter, it is appropriate, indeed essential, for mentors and other individuals more closely 
connected to the candidate to provide letters of evaluation. 

In addition to the minimum four required independent letters, any number of additional letters 
from any responsible source may also be submitted. These may be from individuals within the 
institution with whom the candidate has collaborated or from former colleagues, collaborators, 
mentors, or other individuals connected with the candidate. 

All letters of evaluation that are received must be made an official part of any appointment, 
promotion, and tenure package and must be part of the evaluation process of the candidate 
under consideration. In the appointment/promotion packet, each outside letter should have a 
designation in its upper right hand corner indicating whether the writer of the letter was 
suggested by the candidate or was chosen by the Department Chair. 

In the course of collecting the appropriate documents for an ASAC review, the Dean’s 
Office sometimes receives recommendation letters not on institutional letterhead 
with signatures and/or copies of emails constituting reference letters. The Executive 
Vice Chancellor & Provost Office has requested that their office receive signed 
original documents on institutional letterhead before the entire review process has 
been completed to add to the faculty member’s permanent file. 

Sample Letter: Outside Evaluator 

Dear: 

Thank you for agreeing to evaluate          ’s materials for us. My colleagues and I really 
appreciate your readiness to take on this important task in the midst of many other demands. As 
I mentioned, we will need your report during the second or third week in (date) in order to meet 
the Dean’s Office deadline. 

The Department of             is reviewing his(her) qualifications for promotion from 
(current rank) to (new rank) with tenure to be effective --/--/--. The Department will base its 
recommendation concerning Dr.        primarily on the value of his/her contributions in 
research, teaching, and service. I write to seek your opinion about Dr.      ’s worthiness for 
this promotion. To aid in your review of his/her qualifications and contributions, his/her 
curriculum vita and his/her most recent and, according to him/her, most important publications 
are enclosed. 

With respect to scholarly activity, we are particularly interested in placing Dr.      ’s work in a 
national context. We would value, therefore, your evaluation of the importance of his/her area of 
study and of the significance of his/her contributions to it. We are also interested in your opinion 
of his/her stature relative to his/her peers nationally. Departmental guidelines state that "a 
candidate for full professor should have made significant contributions in the field beyond those 
expected of an associate professor with tenure. As a scholar or artist, the candidate should have 
a record of sustained research and high quality publication, or sustained artistic creativity, and 
distinctive achievements sufficient to have gained significant recognition in the field." 

We are also very interested in any assessment you are able to make about the quality of Dr. 
__’s teaching and professional service contributions. These areas are understandably more 
difficult to assess than scholarship, but any evaluative comments you may be able to provide 
would be appreciated. In addition, we would benefit from having your thoughts concerning Dr. 
__’s interpersonal skills, organizational citizenship, and other such intangibles. 
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Please provide your opinion about whether you would recommend Dr. __ for this promotion. 
Please also explain the reasons for your opinion. As a final request, include your relationship to 
Dr.       Under current policies of this institution, peer evaluations, such as that being 
requested from you, are regarded as confidential within limitations imposed by law. They are for 
limited use within the University. However, North Carolina state law provides that such written 
evaluations become part of the personnel file of the individual. As such, they become open by 
petition to the faculty member about whom they are written. 

Thanks again for agreeing to give us the benefit of your time and expertise. 

Sincerely, 

(name of chair) 

{ XE "Reviews:committee composition" }Tenure proceedings are "initiated by recommendation 
of the chairman of the department concerned after consultation with the assembled [full] 
professors of that department" ( Trustees’Policies and Regulations Governing Academic Tenure, 
May, 2004, p. 5): 

Each initial appointment with permanent tenure or for a fixed or probationary term 
longer than one year, each promotion in rank, and each reappointment of an 
instructor, assistant professor or associate professor shall be initiated by 
recommendation of the chairman of the department concerned after consultation 
with the assembled full professors of that department. [See Section 7.d.]* Each such 
recommendation shall be based upon considerations of the demonstrated professional 
competence and the potential for future contribution of the faculty member, and of the needs 
and resources of the institution, Initial appointments to terms not exceeding one year may be 
initiated by the department chairman acting on his or her own initiative, Each such 
recommendation shall then be reviewed in accordance with prescribed procedures for the 
particular action, which procedures shall provide for final approval by a designated authority, 
Final authority for approving any action which confers permanent tenure is in the President 
and Board of Governors unless by that Board delegated, Final authority for approving all other 
actions above enumerated is in the Board of Trustees unless delegated, 

* JAil provisions hereof requiring that a department chairman consult with the assembled full 
professors of the department shall apply only with respect to personnel recommendations 
initiated by the department chairman after the effective date.] 

Any committee charged with voting on a recommendation of conferral of tenure must 
include at least four full professors. Subcommittees that review research, teaching, etc. and 
provide their findings to the committee in charge may be smaller. If an appointing unit has 
fewer than four full professors, a standing advisory committee shall advise the Chair in personnel 
matters. Although the recommendation from the assembled full professors is obligatory, 
departmental practice varies as to whether other ranks are included. When they are, such as 
when tenured associate professors vote on the promotion of assistant professors, the 
departmental vote must be reported by rank, and must list the number of votes in support and 
opposition, as well as any abstentions. 

No faculty member may vote on another faculty member of the same rank. 

{ XE "Reviews:assistant professors" }{ XE "Mandatory Reviews:assistant professors" }Initial 
appointment to the rank of assistant professor is for a probationary term of four years. No less 
than 12 months before the end of this term, the assistant professor must be notified in writing 
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whether s/he will be recommended for a second probationary term of three years or not 
reappointed. Annually the Dean’s Office will send a summary list of all faculty in your unit along 
with the dates on which each must undergo the third-year review. 

The committee should review the assistant professor’s scholarship, teaching, and service. For 
this review, they may read and consider works in progress as well as publications. Outside 
letters of evaluation are not required. It is a University requirement that the "assembled full 
professors" of the unit meet to discuss and vote upon the committee’s recommendations. Most 
units include tenured associate professors as well as full professors when making review 
decisions. Chairs should record and report the vote of the faculty by rank. The faculty’s vote is 
advisory to the Chair, who decides what to recommend to the College regarding reappointment. 

Assistant professors are reviewed during their sixth year for promotion to associate professor 
with tenure, nonreappointment, or (under exceptional circumstances) reappointment at the rank 
of assistant professor. 

The following points need to be considered: 

If the Chair does not recommend reappointment at the end of the initial or second 
probationary term, the assistant professor must be notified IN WRITING of the 
Chair’s recommendation at least one year before his or her current term ends. 
Faculty have the right to an administrative conference with the Chair and, if 
necessary, with the Dean of the College. 

¯ If the assistant professor receives permanent tenure at that same rank, he or she 
must be reviewed for promotion at least every fifth year after the conferral of tenure. 

{ XE "Reviews:associate professors" { XE "Mandatory Reviews:associate professors" }}Initial 
appointment to the rank of associate professor is often for the probationary term of five years. 
No less than 12 months before the end of this term, the associate professor must be notified in 
writing whether he or she will be reappointed with tenure, promoted to professor, or 
recommended for nonreappointment. If the associate professor will not be reappointed at the 
end of the five-year term, the Chair must notify him or her at least one year before the current 
term ends. 

{ XE "Promotions:with post-tenure review" }When an associate professor has completed five 
years and has been reappointed at the same rank with tenure, he or she must be reviewed for 
possible promotion to professor every five years. This is a requirement of the UNC-Chapel Hill 
Trustees, ({ HYPERLINK 
"http ://fa cu Ityperson nel. u n c.ed u/ccm/g rou ps/pu bl ic/@ h r/@facu Itypl/docu ments/pol icy/ccm 1_017 
546.pdf’ }) and the legislatively mandated { HYPERLINK \1 "_POST-TENURE_REVIEW" }. The 
latter has no relation to the promotion process. 

Tenured associate professors must undergo review both for possible promotion to full professor 
and to meet the post-tenure review requirement of the University. Since the University’s Tenure 
Regulations were revised, effective July 1, 2004, it has been possible for promotion reviews and 
post-tenure reviews for tenured associate professors to take place simultaneously. 

Post-tenure review and review for promotion to full professor are carried out simultaneously. 
Every five years, associate professors with tenure must have a full internal review that 
constitutes their required post-tenure review. If the faculty member wishes to be considered for 
promotion to full professor at that time, then external recommendation letters are solicited as 
part of that review. If the faculty member does not wish to be reviewed for possible promotion 
at that time, only the internal review is carried out. 

{ XE "Reviews:chair’s decision" }The Chair may decide to accept or reject the advice given by 
the assembled full professors. The candidate’s complete dossier must be forwarded to the Dean 
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with a letter either recommending or denying tenure. Besides reporting the vote of the faculty, 
the Chair’s letter should highlight factors concerning teaching, scholarship, and service that most 
influenced the recommendation. (A { HYPERLINK \I "_Sample_Promotion_and_Tenure Review" 

} follows.) 

Whether the recommendation is positive or negative, the Chair’s letter, together with the dossier, 
goes to the College of Arts and Sciences Advisory Committee (ASAC). ASAC comprised of the 
chairs of the four College divisions (Humanities, Fine Arts, Sciences, and Social Sciences) plays an 
important role in the process. Its primary purpose is to ensure that departments adhere to 
rigorous standards. Note: The chairs of the Divisions are elected at the same time and through 
the same process as Faculty Council elections in March each year. 

Regardless of the decision, the Chair should communicate that decision in writing to the faculty 
member with an offer to meet with the faculty member to discuss the review. At that meeting, if 
it is a negative decision, the candidate should be informed of the nature and structure of the 
appeals process. The unit’s personnel document describes this process. 

{ XE "Promotions:salary increases" }{ XE "Salary Increases:promotions" }Effective July 1, 2010, 
assistant professors promoted to associate professors with tenure receive a $5,000 salary 
increase at the next annual raise process (ARP) effective July 1. Associate professors promoted 
to full professors receive an $8,000 salary increase at the next ARP. These increases are subject 
to legislative and Board of Governors approvals. For January promotions, the increase will be 
effective the following July. These increases will be added to the department salary increase 
allotment as designated commitments to the promoted faculty. 

One of the most important documents in the files of people being considered for tenure and 
promotion is the department chair’s letter to the dean. These letters should contain specific 
factual information and thorough though not voluminous explanations of the recommended 
actions. Letters that highlight significant features of the supporting documentation are most 
effective. Here is a checklist of the kinds of information to include. For more information, review 
the document, "{HYPERLINK "http://facultypersonnel.unc.edu/faculty-policies- 
proceduresifaculty-appointmentsitenure-apptsiCCM1_017202"}" on the Faculty Personnel 
website { XE "Reviews:sample letter to Dean" }{ XE "Promotions:letter to Dean" } 

Factual Information 

Name of person being recommended. 
Identification of the action being recommended, including tenure recommendation 
Effective date. NOTE: If the promotion or reappointment confers tenure, the letter should 
identify if the action is early or on time. (The Chancellor’s Advisory Committee defines 
"early" as anything less than seven years as Assistant Professor or less than five years as 

Associate Professor at UNC-CH.) 
Vote of the full professors. The following wording should be included in the body of the 
letter: In consultation with the assembled full professors, ~X members were 
present, XX voted for promotion and XX voted against. The negatives votes are 
explained as follows .... . [~he lette~ should include 
a n~ p l aria ~i o no ~an~ n e g a ~i ve y ot e s ia b s ten ~i o ns o~ a b s e n ¢ e s o ~’¢ o ~ing facul~ m e mb e~ s i 
State whethe~ ~oting i~ clos~ (se~et ballot) o~ openi] 
Notice of contingency on the availability of funds (if applicable) or other contingency (such as 
attainment of terminal degree, visa). 
Report of the opinion of the assembled full professors, preferably including whether or not 
the opinion is unanimous. 
Description of current or expected duties (new appointments). 
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For joint appointments, the percentage of contribution in each department and the rank in 
each department. 

Explanation of the Recommendation 
Identification of the areas (research, teaching, and/or service) on which the recommendation 
is being based: 

Resea rc h 
Identification of substantive or methodological areas of research interest, including any 
special information about the interest area ("highly competitive," "new," "not yet well 
d eft n ed," etc.). 
Summary of refereed and other publications. 
Critical assessment of the special significance, if any, of any contributions to the literature. 
Identification and explanation of possible weaknesses in the research record, including 
weaknesses in the discipline itself. 
Reference to significant comments, pro and con, in letters of recommendation. 
Mention of any particularly impressive aspects of the candidate’s research training. 
Identification of honors received for research. 

Teaching 
o Overview of what is (or, in the case of new appointments, is to be) and to whom it is (or is to 

be) taught. 
Assessment of quality of teaching and basis for judgment including summary of any 
evaluative methods used. 

o Reference to significant comments, pro and con, in letters of recommendation. 
o Mention of any particularly impressive aspects of the candidate’s background in preparation 

for teaching. 
~ Identification of teaching honors and awards. 

Service 
~ Identification of notable service activities. 
o Reference to significant comments, pro and con, in letters of recommendation. 
~ Honors or awards for services performed. 

Other 
~ Comments on interpersonal skills. 
o Comments on organizational citizenship. 

{ XE "Deferring a Review" }{ XE "Reviews:deferring" }{ XE "Promotions:reviews deferred" }If a 
tenured faculty member wishes to defer his/her promotion review, the Chair should receive this 
communication in writing with an up-to-date curriculum vita. The department personnel 
committee must still review the deferral request and carry out the required post tenure review. 
Outside letters of recommendation are not required when the review has been deferred. Both 
classroom observation and student evaluations are required. 

While the individual should have made significant contributions in the field, the department 
should remain very much concerned that every faculty member shows promise of continuing 
achievement in all three areas, teaching research and service. As a scholar, artist, or creative 
performer, the individual should have a record of sustained research and high quality publication, 
or sustained artistic creativity, and distinctive achievements sufficient to have gained significant 
recognition in the field. The individual should have a demonstrated commitment to continued 
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excellence in teaching and should have a record of service that demonstrates the capacity for 
constructive contributions to the department and the University. 

When the faculty member defers a scheduled review for promotion, there is no guarantee that 
s/he will be reviewed before the next scheduled review (five years later). 

Two sets of the following documents should be forwarded to the Dean’s Office:{ XE "Deferral of 
Promotion Review:tenured associate professors" } 

Copy of the faculty member’s written request to defer review for promotion with the 
Chair’s approved signature 

Separate letter from the Chair to the Dean reporting the faculty vote if the department’s 
personnel policies require faculty approval of a deferral for promotion review 

Current curriculum vita (teaching and research statements are not required; include if 
available) 

The department needs to report the outcome of the internal review on the annual post tenure 
review (PTR) summary report required by the Dean’s Office each year. Anyone with a deficiency 
will require a development plan which will need to be included with the PTR summary. 

For more information, see: { HYPERLINK "http://facultypersonnel.unc.edu/faculty-policies- 
procedures/reviews-and-performance/CCM1_017246" }. 

Faculty members who hold probationary assistant or associate professor appointments may find 
that they are not ready for the mandatory review for promotion and tenure due to any number of 

circumstances. The { HYPERLINK 
"httP:iiwww.unc.eduifacultyifaccounidocumentsitenureitenure.shtml" } state: 

For reasons of health, requirements of childbirth or child care, or similar 
compelling circumstances, a faculty member holding a probationary term of 
appointment at the rank of assistant professor or associate professor may 
request a written memorandum of amendment extending the term of the current 
appointment and thereby the maximum probationary period with no resulting 
change in normal employment obligations, in order to provide the faculty 
member additional time to demonstrate fully his or her professional qualifications 
for reappointment or permanent tenure. Extensions under this subsection (iii) 
may be granted in increments not to exceed 12 months, up to a maximum of 24 
months (including any extensions that may have been granted under subsection 
(ii), above). [Amended May 20, 2004.] 

Any request pursuant to the above must be initiated not later than 24 months before the end of 
the term to which it is to apply and must be approved by the Executive Vice Chancellor & 
Provost. A second request for 12 months following the initial request (of 12 months) requires the 
same paperwork. 

For more information, see: {HYPERLINK "http://facultypersonnel.unc.edu/faculty-policies- 
proced u resifacu Ity-a ppoi ntmentsiten u re-a pptsiCCM 1_017200"}. 

If a tenured associate professor, with the concurrence of the department, wishes to be 
considered for review for early promotion before his/her scheduled five-year review, an out-of- 
cycle review may take place. 

{ XE "Reviews:faculty member’s request" }If the faculty member requests a full outside review 
and the department personnel committee believes that not enough has been done to warrant 
consideration for promotion, the Chair has the right to recommend denying the request on the 
advice of the committee which must give its reasons for recommending denial in their personnel 
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report to the department. The Chair will in turn communicate these reasons to the faculty 
member in writing. 

PROBLI~MATIC PROMOTION AND TENURE DECISIONS 

{ XE "Reviews:problematic decisions" }{ XE "Promotions:problematic decisions" }Chairs should 
avoid sending forward to the College for resolution problematic recommendations for tenure 
and/or promotion of tenured faculty to a higher rank. A noticeably divided vote is the usual 
symptom of such cases. A tepid sounding recommendation from the Chair also suggests a 
problematic or weak recommendation. 

The Arts & Sciences Advisory Committee may judge that the candidate’s achievements do not 
meet the requirements in the unit’s written guidelines. Chairs should not expect the Dean’s 
Office to resolve difficult decisions for them. If, however, the Chair decides after careful 
deliberation to support tenure and/or promotion in a problematic case, it is essential that the 
Chair address candidly in his or her letter of recommendation the reasons for the negative votes 
and/or apparent departure from the unit’s tenure and promotion guidelines. Chairs should keep 
in mind that both the Arts & Sciences Advisory Committee and the Dean of the College must be 
persuaded that the case for promotion and/or tenure is both justified and defensible before the 
Dean will endorse the recommendation and send it forward to the Chancellor’s Advisory 
Committee for final approval. 

!! !!!ii! !!!ii: ii~: Please note that the Chair’s letter announcing a negative decision to ! !i! the candidate, together with the entire file of materials the faculty 
and Chair used to arrive at their decision must be forwarded to the 
Dean’s Office. Although this is not a University requirement, the 
Dean’s Office normally needs these documents if the candidate 
appeals the Chair’s decision. 

Be aware that units that apply rigorous standards will not be punished by the loss of a position. 
When tenure is denied, an authorization to search for replacement will follow. There is no need 
to support weak candidates out of fear that your unit will lose the position if you deny that 
candidate tenure. 

UNTENURED FACULTY ANNUAL REVIEW 

Chairs must perform evaluations of untenured assistant and associate professors every year. 
These evaluations are especially important for setting goals, clarifying expectations, and 
providing the mentoring young faculty often find helpful. After meeting with the untenured 
faculty, the Chair must write a report of the evaluation, provide a copy to the faculty member in 
question, and place one in his or her personnel file.{ XE "Reviews:untenured faculty:annual 
reviews" }{ XE "Junior Faculty:annual reviews" }{ XE "Untenured Faculty:annual review" } 

The evaluation should provide a clear assessment of the faculty member’s work that year as 
scholar, teacher, and university citizen. It should be clear about goals on which the untenured 
professor and the chair agree. It should not explicitly comment on or venture a prediction 
regarding any later decision to grant tenure to the faculty member. On the contrary, the 
evaluation should include a disclaimer that reads something like this: "This evaluation is not an 
indication of the likelihood of a positive or negative recommendation regarding tenure but rather 
summarizes and assesses the activities in which you have been engaged for the past year." The 
Dean’s Office should be notified when these reviews are completed. A fill-in form is available at 
the College website: { HYPERLINK "https://college.unc.edu/intranet/annual-eval-untenured- 
faculty.doc" }.{ XE "Reviews:untenured faculty:form" } 

{ XE "Reappointments:letters to assistant professors" }The Chair should write a letter to the 
faculty member drawing on the committee report and faculty discussion after there is a face-to- 
face meeting with the faculty member. Any letter communicating a nonreappointment should be 
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discussed with the Senior Associate Dean and reviewed by Leslie Strohm, University Counsel 
Office ({ HYPERLINK "mailto:strohm@email.unc.edu" }, 962-1219). 

REVIEW 

{ XE "Post-Tenure Review" }{ XE "Reviews:post-tenure" }Since 1997, post-tenure review has 
been mandated by General Administration on orders from the Board of Governors in response to 
a directive of the NC Assembly that a system of periodic review of the performance of tenured 
faculty be implemented. Each department has a set of post-tenure review policies. Follow those 
documents in carrying out your post-tenure reviews. Be aware that this review applies to faculty, 
not administrators. Department chairs and members of your department who hold administrative 
posts above the Chair level are reviewed while in office through a variety of administrative 
mechanisms. 

Department chairs, senior associate deans, and deans become subject to 
departmental post-tenure review only after their administrative service ends. 
That review should occur one year after the chair or higher administrator 
leaves administration and returns to teaching and research as his or her 
primary responsibility. Curricula chairs should be reviewed as scheduled. 
Department chairs are exempt while holding this administrative appointment 
as they are responsible for overseeing the post tenure review process. 
Curricula chairs are not exempt from review while holding an administrative 
appointment because this review is conducted by the home department and 
no conflict exists. 

We should highlight two sections of the post-tenure review policy that have been built into your 
department’s policy. These paragraphs come from General Administration’s "Framework for 
Implementation of the Trustee Policy for Review of Tenured Faculty": 

H. A faculty member whose overall performance has been found to show substantial 
deficiencies and for whom a development plan has been recommended will have the right 
to appeal the findings of the Post-Tenure Review Committee and the recommendation for 
a development plan to the dean or next higher level administrative officer beyond the unit 
head, whose decision shall be final. 

I. In the case of a faculty member who fails to complete a development plan successfully 
and whose performance continues to be deficient, the unit head should notify the dean, 
who will consider whether grounds for dismissal or other disciplinary action exist under 
the "Trustee Policies and Regulations Governing Academic Tenure". Dismissal or severe 
sanction may be imposed only in accordance with and on the grounds stated in the 
"Trustee Policies and Regulations Governing Academic Tenure". I am confident that you 
and your colleagues will devise a plan that permits a fair, periodic review of tenured 
faculty that meets the Board of Governor’s guidelines while protecting faculty rights under 
the current tenure policies sanctioned by the Board of Trustees. 

The Dean’s Office believes that the reviews are tending to confirm what we already know - that 
the vast majority of our faculty are able, productive and valuable colleagues whose performance 
justifies the tenure that they enjoy. There are exceptions, however, and it is important that the 
reviews be seriously undertaken. 

Once the reviews have been conducted with each faculty member, keep a copy of the 
committee’s report in the person’s personnel file. Unless he or she is judged to need 
improvement, the Chair does not need to send anything to the Dean’s Office. Each year 
you will provide the Dean’s Office with an update of who has been reviewed. If the 
faculty member needs a development plan, a copy of that development plan should be 
forwarded to the Dean’s Office with the department’s report. If a faculty member is 
under a development plan, you are required to provide the status of that 
faculty member each year on the report form, A fill-in form is available at the 
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College website: { HYPERLINK "https:iicollege.unc.eduiintranetiPost-tenure-review- 
annual-report.doc" } 

The Chair may revise the proposed list of faculty to be reviewed to balance the workload 
of promotion reviews, searches, etc., falling in the same year as several post-tenure 
reviews. Forward the revised list to the Senior Associate Dean. 

{ XE "Post-Tenure Review:proposed retirement" }If a faculty member scheduled for 
post-tenure review indicates his/her intention to retire within the next year, he/she may 
request in writing to the Chair a deferral of the review. In the report that is sent to the 
Dean’s Office (and forwarded to the Provost’s Office), please explain why the faculty 
member is not being reviewed by indicating, "contemplating retirement." Ask that the 
Chair be kept informed as to any changes in retirement plans. 

If a faculty member is "contemplating retirement," the Chair may send the faculty 
member a letter indicating "it would be helpful for long range planning purposes if you 
could let me know by the end of the academic year xxxx-xx of your decision about 
retirement (a two-year lead), but no later than the end of xxxx-xx (a one-year lead)." 
The faculty member cannot be held to those dates, but if his or her plans change and the 
retirement is postponed, a review must be scheduled as soon as possible. 

{ XE "Post-Tenure Review:following chaired position review" }If a faculty member was 
recently reviewed for a distinguished chaired position but was not reviewed by a 
committee of peers in the unit, that review could serve as the foundation of his/her 
scholarly and professional excellence and simply add on to it the review of teaching, 
service, etc. in conformity with what would be done for other post-tenure reviews. Add 
this statement to the unit’s policy document on post-tenure review. 

{ XE "Post Tenure Review:with promotion reviews" }Effective July 1, 2004, the Tenure 
Regulations were revised to allow promotion reviews and post tenure reviews for tenured 
associate professors to take place together. This change eliminates the double work of 
reviewing for promotion in the fourth year of a five-year appointment followed a year 
later by a post tenure review (scheduled every five years). The Dean’s Office should 
have a copy of a description of the plan and procedures the Chair intends to follow in 
accordance with the guidelines from the Provost’s Office. The faculty member to be 
reviewed simultaneously for promotion and post-tenure should be notified that both 
reviews would take place. 

In Fall 2006 the College revised its policy so that post-tenure review and review for 
promotion to full professor are combined as one review on a five-year schedule for each 
tenured associate professor. Every five years, associate professors with tenure must 
have a full internal review that constitutes their required post-tenure review. If the 
faculty member wishes to be considered for promotion to full professor at that time, then 
external recommendation letters are solicited as part of that review. If the faculty 
member does not wish to be reviewed for possible promotion at that time, only the 
internal review is carried out. When the faculty member defers consideration for 
promotion while having the scheduled post-tenure review, there is no guarantee that 
they will be reviewed for promotion before their next scheduled review (five years later). 

Remember that in merging PTR with a mandatory promotion review, the review process 
may need to be modified to bring it into conformity with the PTR requirements, 
particularly those dealing with identified weaknesses and how they will be corrected and 
monitored to avoid a penalty. In such cases, there would need to be a contract and 
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schedule for improvement to meet the PTR guidelines as described in the Provost’s 
memo. 

{ XE "Post-Tenure Review:classroom and student evaluations" }Classroom observation 
and student evaluations should be included as part of the post-tenure review. 

{ XE "Post-Tenure Review:appeals" }{ XE "Appeals:post-tenure review" }A faculty 
member whose overall performance has been found to show substantial deficiencies and 
for whom a development plan has been recommended will have the right to appeal the 
findings of the Post Tenure Review Committee and the recommendation of a 
development plan to the dean or next higher level administrative officer beyond the unit 
head, whose decision shall be final. The Faculty Grievance Committee would review any 
appeal not resolved at the Dean’s Office level, 
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SA RY IN’CREASES 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

The College requires that every unit have a written policy detailing how salary increase decisions 
are made. Chairs should formulate their salary increase policies collaboratively, and in language 
that every faculty member can readily understand. Once the salary policy has been set, the 
Chair must strictly adhere to these guidelines. 

{ XE "Salary Committees" }{ XE "Salary Increases:salary committees" }Many units have 
established salary committees to advise the Chair. The Dean’s Office considers such committees 
useful and urges (but does not require) that all units establish one. Salary committees help to 
communicate the criteria for salary adjustments more effectively than the Chair alone can do and 
they enable a broader range of faculty members know in detail what their colleagues are 
achieving. Periodically, the faculty as a whole should discuss the salary increase criteria that 
apply in their department or curricula. It is important to remember that such discussions and 
committees advise the Chair. Only the Chair possesses the administrative authority to set 
salaries. When a committee exists, the Chair must be prepared to justify divergence from its 
recommendations. 

{ XE "Salary Increases:promotions" }Effective July 1, 2010, assistant professors promoted to 
associate professors with tenure receive a $5,000 salary increase at the next annual raise process 
(ARP) effective July 1. Associate professors promoted to full professors receive a $8,000 salary 
increase at the next ARP. These increases are subject to legislative and Board of Governors 
approvals. For January promotions, the increase will be effective the following July. These 
increases will be added to the department salary increase allotment as designated commitments 
to the promoted faculty. 

{ XE "Salary Increases:annual reviews" }Annual reviews should be the determiner of merit. As 
we all know, inequities arise for a variety of reasons. Chairs should take a comprehensive look 
each year to determine the outliers at the low end of the salary scale. If a low salary is justified 
because of poor performance, the Chair should consider ways to provide professional 
development, encouragement and opportunities. 

Efforts to make overall salary adjustments must address a broad range of problems: salaries 
below external market value; salaries below internal market value; lack of reward for meritorious 
performance for several years; salary compression and inversion; and inequities that affect either 
individuals or entire groups. 

Although external market forces result in different minimum salaries needed to attract and retain 
faculty in different disciplines, we should seek to sustain a rational "internal market" that rewards 
faculty for both the research and creative activities valued by the external market and for 
valuable institutional contributions that may not be valued externally. Among these institutional 
contributions are those critical to the teaching mission (both undergraduate and graduate) and 
the service mission of the University. The weight put on these activities will vary somewhat from 
department to department, as do the missions of the sixteen UNC campuses. 

{ XE "Salary Increases:administrative supplements" }{ XE "Administrative Supplements" }A 
faculty member who is given an administrative appointment at the request of the department 
chair, the dean or the provost may receive a supplement for their administrative work. Any 
supplement paid becomes part of the faculty member’s total salary (but not their base salary) 
during the period of the appointment. 
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GRAMT 

{ XE "Salary Increases:grant supplements" }{ XE "Grant Supplements" }A faculty member may 
work on a grant during the summer and receive additional compensation for this work, up to 
one-third of their base salary (excluding any administrative supplements). These payments are 
paid at the end of each summer month. (Funds paid for summer teaching fall into this category, 

as well.) 
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FACULTY DEVELOPMENT OPPORTUN’ITIES  
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

Designation of a named professorship is the process by which an existing faculty member is 
awarded an honorary title and salary supplement. The purpose of these professorships is to 
acknowledge excellence in research or creative activity and a demonstrated commitment to 
undergraduate and/or graduate education on the part of mid-career faculty. 

{ XE "Professorships:permanent" }{ XE "Professorships:term" }"Permanent" endowed chairs 
continue throughout the career of recipients while "term" chairs will be awarded for a single five- 
year term and are not renewable. Recipients receive an annual salary supplement and a 
research fund during their tenure as a named professor. Nominations are solicited from 
departments each Fall Semester for either distinguished professorships (to retirement) or for 
distinguished term professorships. The nominations will follow the normal personnel reviews in 
the College and Provost Office. 

The University now has more than 200 endowed professorships. In the College, this number 
includes more than 40 professorships established by donors and supplemented with state funds 
from the Distinguished Professors Endowment Trust Fund, which was established by the N.C. 
General Assembly in 1985 to provide grants for endowed professorships. In many cases, the 
funds provide for more than one professorship, as with the various Kenan and Johnston 
Professorships. The exact number that may be awarded in any year varies, depending upon the 
value of the individual funds. 

Requests for nominations to Distinguished Professorships in the College of 
Arts & Sciences are solicited in the Fall Semester with an effective date the 
following July, 

Professorship funds are controlled by the unit awarding the faculty member the prestigious 
professorship, i.e., Office of the Provost; Dean’s Office, College of Arts and Sciences; and by 
individual departments. 

Most of these are permanent professorships (allocated until retirement of the faculty member). 
The Office of the Provost solicits nominations every other year. The Provost also has a very 
limited number of term professorships (allocated for a limited number of years and then 
removed). The term professorships in the Office of the Provost are generally restricted to a 
specific discipline. 

Salary 
¯ These permanent professorships generally pay fixed salary supplements which 

are added to the base salary of the faculty member when they are selected. 
¯ The salary supplement depends on the endowment funding the professorship 

(amounts are determined by the Office of the Provost). 
¯ Raise dollars are not allocated annually on this portion of the base salary; 

however, the Office of the Provost periodically provides lump sum increases to 
those supplements and when they do so, we ask that department chairs take 
those dollars into consideration when allocating additional raises. 

Research Funds 
¯ Amounts vary depending on the particular professorship. 
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¯ The Office of the Provost does not allow any carryover of these funds. If they 
are not spent, they are returned to the fund (without exception). 

¯ Overspent funds must be repaid. 

The Dean’s Office has a mixture of permanent and term professorships. We solicit nominations 
for the permanent professorships every other year (on opposite years from the Office of the 
Provost solicitations). 

There are two types of term professorships. The Bowman and Gordon Gray Distinguished 
Professorships (BGG) are awarded to recognize those faculty who have excelled in teaching. 
Other term professorships are awarded to recognize excellence in scholarship or undergraduate 
research. Those professorships carry various names, depending on funding sources. 

° We solicit nominations for BGG at the same time as our permanent professorships (every 
other year). 

¯ Nominations for the other term professorships are made at the same time as the Office 
of the Provost makes their solicitation for permanent professorship nominations every 
other year (on a cycle opposite of those for the BGG). 

° Both term professorship types are for five (5) years. 

Salary 
° Permanent Professorships 

Provide an increase in the faculty member’s base salary of $10,000; this amount 
was increased from $8,000 for the first time in 2008. 

Raise dollars are provided each year on this portion of the base salary; this is 
generally done using state raise pool dollars, rather than trust funds. 

The Dean’s Office also swaps state funds with trust funds, when the 
professorship can support additional salary. These swaps are used to hire 
additional faculty. 

° Term Professorships 
The term professorships provide a salary supplement (as opposed to a base 
salary increase) of $6,000. BGG provides a $10K supplement. 

No increases are allocated on these funds because they are treated as 
administrative supplements, rather than base salary. 

Research Funds 
Although the Dean’s Office generally does not allow research funds to carryover, 
if there is a unique circumstance in a given year, we try to work with the faculty 
member to allow for larger expenditures the following year. This should be 
requested only in unusual cases and requires written justification. 

Overspent funds must be repaid and are automatically deducted from the 
following year’s budget. We expect managers to monitor the budgets to prevent 
over-expenditu re. 

° Permanent Professorships 
Permanent professorships provide a research fund of $10,000 (increased in 2008 
from $5,000). 

¯ Term Professorships 
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Term professorships provide a research fund of $5,000 (increased in 2008 from 

$3,000). 

BGG provides $5,000; there has been no increase in this amount because there 
are other benefits of BGG professorships. 

Generally, the guidelines for department professorship funds follow the Dean’s Office guidelines, 
but departments may request exception to those guidelines if warranted. 

U~D~RGRADUAT~ ~DUCAT~ZOM 

{ XE "Professorships:term, research and undergraduate education" }The Distinguished Term 
Professorships in Research and Undergraduate Education recognize tenured faculty who are 
making outstanding contributions to undergraduate education at UNC-Chapel Hill. These 
professorships are designed to support and expand undergraduate research opportunities in all 
disciplines across the College. In April, 2006, UNC-Chapel Hill completed the SACS Reaffirmation 
process and developed the associated Quality Enhancement Plan ("Making Critical Connections"). 
An important part of this plan is the funding of at least four new Term Professorships (one in 
each of the four divisions in the College of Arts and Sciences) to foster a culture of 
undergraduate research at UNC-Chapel Hill. 

Distinguished Term Professors of Research and Undergraduate Education will receive a $6,000 
annual salary stipend and a $5,000 annual project fund during the term of her or his 
appointment. The project fund may be used to defray expenses associated with (but not limited 
to) activities such as modifying existing courses to add a research component, creating one or 
more new courses to teach research methodologies, traveling with undergraduate students to 
professional meetings, and developing programs to increase the number of mentors for 
undergraduates through collaborations with faculty colleagues, graduate students, postdoctoral 
fellows, staff, alumni, and members of the community. 

Each Distinguished Term Professor will teach a normal load. However, if the term professor 
creates and teaches a new course or courses, the College will allocate up to $10,000 annually to 
compensate the term professor’s home department so that her or his regular course offerings 
may continue to be offered while he or she holds the professorship. 

Solicitation for nominations for this professorship is made at the same time as requests for other 
term professorships in the College. 

{ XE "Professorships:held by department/curriculum" }Full-time senior faculty in the College may 
be nominated by their unit chairs for a named professorship held by the unit in which the 
nominee holds an appointment. In these cases, whether the professorship is permanent or for a 
limited term, the following procedure governs submission of a nomination to the Dean. The unit 
chair will form a review committee of at least four senior faculty from the unit or from the unit’s 
faculty advisory committee for the purpose of making a recommendation to the chair. Whenever 
possible this review committee will consist of faculty who themselves hold named professorships, 
to avoid possible conflict of interest. Having received the committee’s recommendation, the unit 
chair will prepare a dossier for the nominee to be submitted to the Dean’s Office. 

The nomination dossier should contain: 

A letter of nomination from the unit chair, noting the review committee’s role 
and vote in selecting the nominee 
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o 

o 

AP2 

The nominee’s current curriculum vitae 

{HYPERLINK "http://facultypersonnel.unc.edu/n/CCM1_017284"} (not 
required if effective date occurs at the Annual Raise Process, i.e., 3uly 1) 

Copy of the EPA Web action 

Evidence of independent scholarly evaluation of the nominee’s research and 
publications. Ordinarily, this evidence will consist of four letters from 
scholars outside UNC-CH whom the department chair has asked to evaluate 
the nominee’s research and publications, The chair’s request for such 
evaluations should follow the Sample Letter: Outside Evaluator 
model in the Chair’s Hanual. The chair’s personal view of the 
nominee or circumstances under which the nomination has arisen 
(such as retention or outside offers) should not appear in letters of 
request for external evaluation, 

On those occasions when time constraints require a speedier evaluation, the 
unit chair may submit other evidence that attests to the importance of the 
nominee’s scholarship, e.g., book reviews, lists of citations of the nominee’s 
scholarship, and evaluative statements from outside scholars via email. 

{ XE "Research funds:defined" }Research funds may support scientific, scholarly or artistic 
efforts to offset the costs for collecting pilot data, research-related travel, research equipment or 
supplies, graduate student support, books or professional organization membership fees. While 
this is not an exhaustive list, research funds must support research efforts. 

While equipment and other purchases made from professorship funds are available for use in 
research and teaching activities, tangible items are considered the property of the University of 
North Carolina at Chapel Hill. 

Any allocation of research funds for student salaries needs to take into account the benefits on 
those salaries (e.g., in-state tuition and health insurance). 

Distinguished professors with access to these funds are not eligible for Arts & Sciences travel 
funds. 

{ XE "Professorships:Bowman & Gordon Gray" }These awards are made possible by the 
generosity of the late Mr. Bowman Gray and Mr. Gordon Gray, former President of the University, 
and members of the Gray families. They are designed "to promote the quality and effectiveness 
of teaching" at the University of North Carolina at Chapel Hill. These professorships seek to fulfill 
their donors’ intentions, and, at the same time, bestow special recognition on college faculty 
members for their distinguished undergraduate teaching. 

The terms of the professorships are as follows: 

any tenured associate or full professor in the college is eligible 

the awards are for five years and are non-renewable 

the supplementary stipend for each is $10,000 annually; with a $3,000 research 
fund 

during the term of the professorship, the recipient is called Bowman and Gordon 
Gray Professor. 

eligible for one semester leave during term 

eligible for $10,000 teaching and technology award 
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All chairs of departments and curricula are invited to submit names of not more than two 
professors. Individual college faculty are also invited to nominate a colleague. To be eligible for 
consideration, a nominee must be neither a Bowman and Gordon Gray Professor (since 2000) nor 
the holder of another distinguished chair to retirement. Nominations are forwarded to the 
Selection Committee who review the nominations, make arrangement for classroom visits, and 
subsequently reduce the list of nominees to a final number. The Dean of the College of Arts & 
Sciences recommends to the Executive Vice Chancellor & Provost the names of those selected. 

{ XE "Professorships:Frey Foundation" }The Frey Foundation, with State assistance, has 
endowed a visiting professorship for campus visits and public lectures by prominent leaders in 
public service, international affairs, and the arts, including high-level governmental officials and 
policymakers, distinguished diplomats, senior military officers, and eminent journalists, writers, 
artists, musicians, directors, and performers. Leading scholars who have held prominent roles in 
the public service arena may also be eligible. Distinguished visitors will share their insights, 
knowledge and experience with undergraduates, graduate students, the university community 
and the general public. 

Suggestions may be forwarded at any time to Dee Reid ({ HYPERLINK 
"mailto:deereid@email.unc.edu" }), Director of Communications, in the Dean’s Office. 

{ XE "Associate Professor Support Program" }This program is designed to encourage the timely 
progress of each newly-tenured associate professor toward promotion to full professor. 

Beginning July 1, 2006, every faculty member in the College, once she or he has been 
promoted to associate professor with tenure, will be eligible to participate in a start-up 
program for newly-tenured associate professors. Any former assistant professor in the 
College who earns promotion to associate professor (with tenure) beginning July 1, 2006 
will be eligible for this program. Faculty who were hired from other institutions to come 
to Carolina as associate professors are not eligible for this program, as such hires from 
the outside ordinarily receive start-up funding attached to their offer of employment. 

The support program will include: 

a guaranteed Research and Study Leave Assignment (RSA) within the first five 
years of the associate professor’s tenure. The timing of this RSA will be 
governed by the College’s standard eligibility rules for RSA. Assistant 
professors who postpone their junior faculty research leaves until the 
last year of their probationary term or the first year of their tenure as 
associate professor may not receive their associate professor RSA 
within the first five years of their tenure as associate professors. In all 
cases, normal eligibility rules for RSA apply to these RSA allocations, 
which are drawn from the department’s regular RSA pool. 

a $6,000 one-time allocation to enhance the faculty member’s research and/or 
teaching to be spent during the first five years of her or his tenure as associate 
professor; associate professors will be eligible for the research support in the fall 
after their promotion.{ XE "Research funds:promoted associate professors 
program"} 

an opportunity to participate in an ongoing interdisciplinary faculty seminar, 
designed for associate professors under the direction of a senior faculty member. 
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The Dean’s Office will ask the newly-appointed associate professors to complete a form 
to be subsequently signed by the department chair and sent to the Dean’s Office. This 
form will ask for the following information: 

a brief (one to two paragraph) summary of how their research fund will assist 
them with their scholarship; 

when they would like to take their RSA; 

whether they wish to participate in an interdisciplinary faculty seminar designed 
expressly for associate professors. Although every newly-appointed associate 
professor is encouraged to participate in the one-semester, research-oriented 
faculty seminar, no one is obliged to do so. 

Example: Professor Jones receives notice from the UNC Board of Governors in the 
summer of 2008 that she has been promoted to associate professor with 
tenure. The College allocates a $6,000 one-time stipend to Jones, 
available from January 1, 2009 through December 31, 2013. 

Associate Professor Jones received a Research and Study assignment in 
the fall semester 2005, while she was an assistant professor. Jones will be 
eligible for her Research and Study assignment as associate professor in 
the spring semester 2011. Should her unit’s teaching needs be such that a 
Research and Study assignment would not be advisable for her in the 
spring 2011, her chair is required to reserve for her a Research and Study 
assignment no later than the final semester of her fifth year of tenure as 
an associate professor, i.e., the spring 2013. 

The Dean’s Office will establish new departmental accounts for each of the one-time 
stipends. 

The purpose of the seminar is to allow participants to share their research with an 
interdisciplinary group of associate professors. A seminar under the auspices of the 
associate professor support program will be offered one semester of each academic year 
under the direction of a senior faculty member named by the Dean, 

LEAVES 

{ XE "Leaves:number allowed" } { XE "Leaves:number allowed" } A UNC-Chapel Hill faculty 
member may have up to four successive one-semester leave assignments, cumulative for a 
period of two years or, a faculty member may have two successive one-year leave assignments. 

No faculty member may have more than two consecutive years of leave from the University for 
any reason, no matter what the source of support (University policy). 

Salary savings resulting from leaves without pay, funded leaves, grant buy-outs and other fund 
transfers compensating the unit for faculty teaching time will be retained fully by the units. 
These salary savings can be used in a given fiscal year, or can be accumulated from year to year 
in order to even out available leave savings. 

All requests for leave must be approved by the Dean of the College of Arts & Sciences in 
consultation with the appropriate Senior Associate Dean. Provost approval may also be required 
in certain circumstances. 
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All administrative appointments and associated supplements will be removed during the 
semester of a Research and Study Assignment (RSA). Because RSAs are expensive and 
valued investments in faculty research, anyone who holds an administrative position for 
which he or she receives an administrative supplement must cease to perform that 
administrative work and should not be paid the supplement while on RSA. A temporary 
substitute appointed to the position should receive the associated supplement. 

{ XE "Leaves:criteria" }The Chair should consider - all other things being equal - 
requests for research leaves in the following order of priority: 

¯ without pay subsidized by an outside source (NEH, Guggenheim, Mellon, etc.) 

° without pay subsidized by another institution in order to have the faculty 

member teach at/for that institution. 

° with pay from a non-state University source, e.g., Kenan or Pogue. 

¯ with partial pay subsidized by an outside source (i.e., in which the University 
makes up the difference between the outside support and the faculty member’s 
current salary). 

¯ with pay, i.e., research and study assignments and reduced teaching loads. 

The Chair should also consider the following: 

° Needs and resources of the department, especially continuity of graduate and 
undergraduate teaching. 

¯ Time since last research leave or assignment 

° Seniority 

¯ Quality of the project to be undertaken and faculty member’s ability to carry it 
out 

¯ Leave time required (normally, research leaves are one or two semesters) 

° Timeliness of the project, apropos the faculty member’s career 

¯ Performance as a faculty member (scholarship/creative activity, teaching and 

service) since last leave 

¯ Evidence of attempts for joint funding 

° University service 

Any UNC-Chapel Hill faculty member who receives either a competitive research leave or 
a research and study assignment (RSA) is obligated to return to the University and 
complete one full year of service. However, a faculty member who receives a funded 
research leave following another leave may accept the award and fulfill the one full year 
of service following that second leave. Upon completion of either a research leave or an 
RSA, the faculty member must file a report on the work done with the unit head, dean, 
and Committee on Faculty Research and Study Leaves within three months following the 
completion of the research leave. 

Faculty are strongly encouraged to apply for external fellowships, such as Guggenheim, ACLS, 
NEA, NEH, NHC, as well as internal fellowships, such as department-based Research and Study 
Assignments, semester leaves from the Institute for the Arts and Humanities (IAH), fellowships 
in the Global Research Institute, fellowships in Medieval and Early Modern Studies, and Provost’s 

{PAGE } 



Office leaves (i.e. Kenan, Pogue, Reynolds). Chairs should be alert for these announcements and 
be sure that this information is communicated to their faculty in order for them to meet the 
appropriate deadlines. At the same time, as explained further below, there is a maximum 
amount of supplemental top-up salary funding the College will provide over a five-year period 
and it is important that Chairs and department faculty be aware of this policy. 

{ XE "Leaves:supplemental funding" { XE "Supplemental Funding:for research leaves" 
}}Fellowship winners may apply to the College, with their unit Chair’s support, to bring 
the award up to full base salary. To receive this top-up, the fellowship must usually pay 
half of the fellow’s base salary for either a semester or a full year’s leave. A fellowship 
that provides less than 50% of the fellow’s base salary may require the combining of 
another internal or external research leave with the fellowship. A fellowship that 
provides less than 25% of the fellow’s base salary will not be eligible for top up unless it 
is combined with another internal or external research leave. It is important to bear in 
mind that the College will agree to top up external fellowships to full salary for research 
awards only. The external fellowship must be nationally or internationally competitive 
and prestigious, such as those listed above. The total amount of salary a faculty member 
may receive during a research leave year may not exceed his or her academic base 
salary in the year in which the faculty member has the research leave. 

Although the College applauds colleagues who win fellowships that include a teaching 
component elsewhere (such as certain Fulbright awards), we cannot provide top-up 
funds for these types of fellowships. In these cases, the faculty member will receive only 
the support provided by the fellowship itself. 

Departments are expected to fund any top-up of a research award by using the salary 
sources already budgeted for that faculty member. The remaining salary savings must 
then be transferred to the department’s instructional budget for use in hiring faculty and 
graduate students to support departmental teaching. 

The maximum total top-up the College will provide over a five-year period is 
150% of an individual’s permanent base salary. The following considerations 
apply to the determination of what constitutes 150% of salary. 

Internal Research Leaves 

A Research and Study Assignment (RSA) counts as a 50% top-up. A fellowship from the 
IAH that provides a semester’s course release counts as a 50% top-up. 

Internally-funded Research leaves which provide at least $50,000 for the semester (i.e. 
the Provost’s Office Kenan, Pogue, Reynolds leaves or the College Bowman and Gordon 
Gray leaves) will not be included in the 150% top-up maximum. 

Top-ups of internally-funded research leaves which provide less than $50,000 for the 
semester will be included in the 150% top-up maximum. 

External Research Leaves 

All top-ups of an externally funded research leave (regardless of the funding amount) will 
be included in the calculation of the 150% top-up maximum. The College encourages 
fellowship winners to consider whether it is to their advantage to elect direct payment of 
their external fellowship stipends from the granting agency. However, faculty who 
receive a top-up of more than the normally expected maximum of 50% of their salary 
(after deducting any associated university benefit costs from the fellowship), must 
receive their fellowship stipends directly if the granting agency allows this option. These 
faculty will be eligible to continue their University benefits by arranging with the Benefits’ 
Office to pay their portion of the benefits costs each month, although their retirement 
contribution will be made on a post-tax basis. 
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Funds paid from the external fellowship through the University to the faculty member will 
increase the salary top-up amount because the benefits associated with those salary 
funds will be charged to the fellowship. This pass-through of funding will also reduce the 
funds available to the department in their instructional budget. 

Eligibility for Research Leaves from the Provost’s Office 

Any full-time salaried member of the University faculty is eligible to apply unless fewer 
than five years have elapsed since the applicant’s return from a research leave, e.g., 
Kenan, Pogue, and Reynolds, funded by the Provost’s Committee on Faculty Research 
and Study Leaves. 

Preference for these research leaves will be given to applicants who have tenure and 
who have not had an off-campus assignment during the previous three years. 
Individuals holding fixed-term appointments will generally be considered as less 
competitive. Length and distinction of the service of the applicant may be recognized by 
the Committee in making its recommendations for research leave awards, but the quality 
of the research proposal itself will be the paramount consideration. The Committee will 
be influenced by the research experience of the applicant and the prospect that work 
done during the assignment will make a significant research contribution or, in the case 
of proposals dealing with the creative arts and letters, creative contribution. The 
Committee may also consider the contribution the research is likely to make in furthering 
the career of the faculty member and the research interests of the University. 

Proposals dealing with creative activity and study by artists, musicians, and writers will 
be considered together with proposals for scholarly research. 

{ XE "Leaves:research and study assignments" }{ XE "Research and Study 
Assignments:tenured faculty" }{ XE "Research and Study Assignments:untenured 
faculty" } These assignments are awarded to initiate projects that could subsequently 
win funded research support, or to complete projects that can reasonably be expected to 
be finished within a semester. Nominations for RSA are due in 3anuary each year. This 
schedule allows the Chair to know, before assigning College-funded RSA, how many 
faculty already will have received funded leaves such as the Kenan, the Pogue, the 

Institute for Arts & Humanities, and others. 

Untenured Faculty 

No earlier than the year following his or her first full year of service, each untenured 
assistant professor and each untenured associate professor is eligible for a one-semester 
RSA. An appropriate occasion during which to discuss the timing of such RSA is at the 
end-of-year annual review, which you will have with each untenured faculty member. Be 
sure to consult with your Senior Associate Dean when arranging such an assignment for 
the subsequent academic year. These assignments must be carefully coordinated with 
other research leaves you approve for your faculty. 

Tenured Faculty 

Each tenured faculty member who has been at the University for at least five years and 
has not had an RSA in the past five years is eligible to apply to the department chair for 
a one-semester RSA. New faculty who come with tenure may apply for RSA as early as 
their second year, and take that semester’s assignment in their third year. If the tenured 
faculty member has received a junior faculty development assignment, he or she will not 
be eligible to apply for another RSA until five additional years of service have been 
completed. 
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Example: Professor Joe Smith receives an RSA for the Fall 
Semester (July 1, 2010 through December 31, 2010). He is not 
eligible for another RSA until January 1, 2016. 

Leave Calculations 

Dean’s Office Allocations 

The Dean’s Office will notify the Chair during the Fall Semester of the department’s 
leave allocation based on a formula of one RSA allocation for every seven tenure- 
track faculty in the unit. 3unior faculty RSAs must be given first from this allocation. 
The Dean’s Office views the number of faculty and RSA allocations as deposits and 
withdrawals from department’s "faculty bank account." 

Example: Dept A has 16 tenure-track faculty. Each year, 16 faculty units are 
deposited into the "bank." For each RSA, the Dean’s Office draws 7 
faculty"units." In year one, the department would receive two RSA 
allocations. The remaining "units" stays in the "bank" until the allocation 
the following year when another 16 units are added (unless the number of 
faculty changed). The department can still only be allocated two 
assignments, but the "bank" will now have four units. Once the extra 
units accumulate to five or more, it is possible to have an 
additional leave granted and incur a deficit in the bank. 

# Tenure- 
Track 

# RSA 
Faculty      RSA 

Allocations 
during Fall Allocation 

(times 7) of the prior 

year 

Ending BeginningBalance 
Deposit Withdrawal 

Balance 

FY 2005/06 0 16 2 (14) 2 

FY 2006/07 2 16 2 (14) 4 

FY 2007/08 4 16 3 (21) (1) 

FY 2008/09 (1) 16 2 (14) 1 

FY 2009/10 1 16 2 (14) 3 

FY 2010/11 3 16 3 (21) (2) 

FY 2011/12 (2) 16 2 (14) 0 

FY 2012/13 0 16 2 (14) 2 

FY 2013/14 2 16 2 (14) 4 
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Chair’s Nominations 

The Chair will solicit written applications each of which include a description of the 
research or development project. Because no additional funds are provided for RSA, 
they must be managed within the existing department budget. Before making a 
nomination, be sure that enough sections of necessary courses for the coming year 
will be staffed. The Chair writes the Senior Associate Dean nominating faculty for 
these assignments. In this communication, the Chair must include how teaching, 
research or service responsibilities will be covered during each faculty member’s 
assignment. 

Dean’s Office Approval of Nominations 

The Senior Associate Dean approves these nominations in writing. If it is in the best 
interest of the unit not to award all of the assignments allocated on a given year, one 
assignment may be carried forward to the next fiscal year. The department must 
make this request in writing at the time they submit their written nominations. 

Additional information on Research & Study Assignments may be found on the 
Faculty Personnel website at: { HYPERLINK 
"http://facultypersonnel.unc.edu/faculty-policies-procedures/compensation-and- 
pay/CCM1_017237" ~-. 

Leave/Assignment Notification Form 
The {HYPERLINK "httP:iifacultypersonnel.unc.eduifaculty-related-formsifaculty- 
personnel-forms/index.him"}_ is completed for leave awards. A fill-in form is 
available at the Faculty Personnel website 

Staffing 

{ XE "Leaves:staffing workloads" }The staffing issues raised by the funded outside 
research assignment or grants can usually be solved with the reallocation of the 
instructional budget funds freed up by the award. For example, if a colleague whose 
base salary is $50,000 receives an award of $30,000 from the National Endowment for 
the Humanities, the unit continues to pay the difference to maintain the base salary. 
Benefits must also be paid from the $30,000 grant if the grant accounting runs through 
the University. Therefore, the instructional budget will have approximately $25,000 
($30,000 less the benefits’ costs on the salary) which can be reallocated. The Dean’s 
Office maintains a spreadsheet to assist in these net salary/benefit calculations. Contact 
Tammy McHale ({ HYPERLINK "mailto:tmchale@email.unc.edu" }_) for assistance. 

It should be noted that this "top up" of the faculty member’s salary is only for a 
prestigious external or internal research award that pays a substantial sum. It is not 
available for awards that invite the fellowship holder to teach at and be paid by a 
foundation or another institution, e.g., Fulbright teaching fellowships. 

P~A$O~AL 

Faculty may take personal leave for various reasons as approved by the Dean of the College of 
Arts & Sciences and the Provost’s Office in consultation with the University Office of Human 
Resources. You may review specific leave policies at { HYPERLINK 
"http://facultypersonnel.unc.edu/faculty-policies-procedures/leave/index.htm" 

Please note: Faculty are unable to request a personal leave to accept employment elsewhere 
according to The University of North Carolina’s Conflict of Commitment Policy administered by 
General Administration which can be viewed at { HYPERLINK 
"http ://fa cu Ityperson nel. u n c.ed u/ccm/g rou ps/pu bl ic/@ h r/@facu Itypl/docu ments/pol icy/ccm 1_017 
542.pdf" }. 
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If you have faculty in your department who have expressed interest in doing a faculty 
exchange with another faculty member at another institution, the Dean’s Office will work 
with your department to facilitate this activity, 

To documenttheexchange, the ~llowingactionsand/ordocumentswillneedtobe 
comple~d: 

Complete an EPAWeb Leave action (leave type - Off-Campus 
Assignment) for the UNC-Chapel Hill faculty member. 
Complete a { HYPERLINK 
"https://college.unc.edu/intranet/facexchmou" } and attach the signed 
document to the EPAWeb Leave action. 
Complete an EPAWeb New Appointment action for the exchange visitor 
as an adjunct faculty member at UNC-Chapel Hill at $0 salary. This will 
require all of the usual paperwork (including the criminal convictions 
check) for a faculty appointment where a faculty member may award 
grades and to cover the University from any liability. Attach a copy of 
the signed Memorandum of Understanding to this action as well. 

For more information on non-salaried appointments, see the Faculty Personnel website: 
{ HYPERLINK "http://facultypersonnel.unc.edu/faculty-policies-procedures/faculty- 
a ppointments/fixed-term-a ppts/CCM 1_017185" }. 

{ XE "Awards:junior faculty development" }A memorandum with complete proposal 
instructions is sent to all non-tenured faculty at the beginning of the Fall Semester 
seeking applications. 

Eligibility 

Applicants must be full-time, salaried faculty members without tenure and must not have 
been proposed for tenure prior to the application deadline. 

Preference is given first to persons holding the rank of Assistant Professor and then to 
persons holding the rank of Associate Professor. Individuals holding fixed-term 
appointments will generally be considered as less competitive. 

Proposed budgets cannot exceed $7,500. 

Terms of the Award 

Money from the award may not be used to provide release time from regular 
employment. For persons on nine-month contracts, the money may be used to provide 
summer salary and fringe benefits; this source of funds will count as part of the one-third 
allowable for faculty members on nine months’ service. Summer salary will be subject to 
the usual deductions. Since the awards are required to cover fringe benefit costs, the 
entire amount of an award cannot be paid as salary. Funds from the awards may also be 
used for supplies, equipment, salaries of assistants, travel, or to assist with any other 
dimension of faculty development. 

Nine-month faculty who use the Junior Faculty Development Award 
;!!!! i:ii for summer salary are not allowed to teach Summer School or serve 

as an administrator in the Summer School during the summer in the 
year of the award. 
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Faculty Fellows Program 

The rationale for the Faculty Fellows Program is three-fold: to recruit quality faculty to 
the College; to retain the best teachers, scholars and artists; to renew the teaching 
commitment of our faculty. This is achieved by providing a setting for the exchange of 
new ideas through collaborative work with colleagues from various disciplines and all 
ranks. 

The Institute for the Arts and Humanities offers UNC-CH faculty members a semester- 
long fellowship to work on projects for publication, exhibition, composition, and 
performance, and a weekly seminar/luncheon to exchange ideas with 8-12 other Fellows 
from various disciplines. 

+;+During the faculty member’s term of assignment at the Institute, departmental 
committee work should be suspended or kept to the barest minimum. The 
faculty member should not teach any courses during the semester of the IAH 
fellowship. 

There are two Faculty Fellows Fellowships: 

Academic Leadership Program 

The ideal candidate for the Academic Leadership Program is a tenured faculty member 
who is interested in, currently involved with, or has recently completed, some period or 
project involving significant leadership service to the University. We are looking for a mix 
of senior and younger faculty for the group. Colleagues need not be in official or formal 
positions of leadership in the University to be nominated for this program. Nominations 
and self-nominations are welcome. 

Chairs" Leadership Program 

Modeled on the IAH’s { HYPERLINK "http://iah.unc.edu/programs/leadership- 
programs/academic-leadership" } (ALP), the CLP offers first-time and reappointed chairs 
a year of monthly confidential { HYPERLINK "http:iiiah.unc.eduiaboutiunique- 
model/unique-model" \o "Unique Model" } in which they can share ideas, identify best 
practices and explore important issues related to the important roles they play within the 
university. 

Topics for discussion may include the chair’s role in mentoring and evaluating new 
faculty, developing incentives and rewards for faculty productivity, strategic leadership 
and departmental goal setting, dealing with difficult interactions, developing new 
departmental resources and encouraging a collegial climate. 

The CLP incorporates a mentoring component by including in each class a mix of 
returning and newly appointed chairs. Like the ALP, each CLP group has the option of 
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meeting on its own after the completion of the initial year, thus forming a continuing 
support group for chairs. 

For more information on any of these fellowship opportunities, contact the 
Institute for Arts and Humanities ({ HYPERLINK "http:iiwww.iah.unc.edui" 
}_, 962-0249) or drop by their offices in Hyde Hall. 

{ XE "University Research Council Grants" }The University Research Council (URC) of the 
University of North Carolina at Chapel Hill administers a Small Grant program for faculty 
and professional librarians at UNC-CH, Two types of grants are available: 

Research grants support the scientific, scholarly or artistic efforts of faculty. They may 
be used for costs such as collecting pilot data, research-related travel, research 
equipment or supplies, or the costs of smaller-scale projects. The Council encourages the 
use of URC grants as a stepping stone to extramural support. 

Publication grants help pay the costs of publishing scientific, scholarly or artistic work. 
They may be used to pay for such things as photographs, drawings, figures or tables, or 
permissions to reprint. 

The maximum URC award is $5,000. A faculty member may submit only one URC 
proposal each semester -- either research or publication. 

Eligibility: Applicants must be full-time members of the UNC-CH faculty in the tenure, 
tenure-track, or research professorial or clinical ranks, or be professional librarians in the 
analogous librarian ranks. Adjunct professors are not eligible for URC grants, nor are 
lecturers, instructors, or others of non-professional rank. Preference is given to less 
senior applicants only for the purpose of breaking ties. 

Deadlines: Proposals are reviewed twice a year, in fall and spring. Faculty members 
are sent an announcement in advance of each deadline. For more information and 
application forms, go to: { HYPERLINK "http://research.unc.edu/red/internal.php" }_. 

OV~RILOADS 

{ XE "Overloads" } 
Overload Policy for Academic Affairs: 

Overloads are additional duties undertaken by an EPA employee within the University that are 
beyond the employee’s regular responsibilities. Overloads are not carried out within the unit in 
which any part of his or her regular appointment lies and are not within the reasonable scope of 
such responsibilities. 

The activity has a beginning and an ending date rather than being continuing in nature. If the 
activity is for a continuing period of time (over several semesters, for example), the activity may 
not be considered an overload. 

An overload activity must be approved in advance and in writing by both the head of the unit 
where the regular appointment lies and the dean of that unit as well as by the head of the unit 
where the overload is proposed to take place and the dean of that unit. If, in the judgment of 
either unit head or either dean, the activity interferes with the individual’s primary responsibilities 
or creates a conflict of interest, approval shall not be granted. Overload activity proposed to be 
undertaken within the unit where any part of the regular appointment lies will be presumed to 
violate condition #1 above unless approval for the overload is granted by Provost wherein the 
regular appointment lies and the overload is proposed to take place. 
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Compensation for an overload is paid as a one-time payment, with appropriate tax, social 
security, and other deductions. 

For a 12 months’ employee, the total of one-time payments to that individual for overloads 
during any fiscal year shall be limited to 20% of the individual’s current annual salary. (effective 
July 1, 2008) 

For a faculty member on a nine-month appointment, the total of one-time payments to that 
individual during any fiscal year shall be limited to 25% of the individual’s current nine-months’ 
(base) salary. (effective July 1, 2008) Additional information regarding Summer Session is 
available from the Office of the Provost. 

Where an overload activity is undertaken pursuant to this policy, it is not "External Professional 
Activity for Pay" pursuant to the Board of Governors’ Policy on that subject, and accordingly, no 
"Notice of Intent to Engage in External Professional Activity for Pay" must be filed. 

The written approval document described in #3 above must accompany the one-time payment 
request for the one-time payment to be processed. 

The approval document must describe any other overload activities for which the individual has 
been paid in the two years preceding the starting date of the proposed activity. 

Additional information may be obtained from the Office of the Provost (962-8322). 

This Policy is effective August 15, 1989. 

{ XE "Overload Form" }A fill-in Overload Form is available at the Faculty Personnel website: { 
HYPERLI N K "http ://fa cu Ityperson nel. u n c.ed u/fac u Ity-pol icies-proced u res/com pen sation -a nd- 
payiCCM1_017161" }. 

~":;~:"~ Payment should generally occur at the end of the activity, but may be paid in 
i ~ i installments with the last payment at the end of the activity. In calculating the amount 

~ of overload payment, use the base salary excluding any administrative supplements. 

The Office of the Provost must approve overloads in the same department as base 
department. 

Policy: { HYPERLINK"https://college.unc.edu/intranet/TravelReg" }. 

Application Form: { HYPERLINK "https://college.unc.edu/intranet/Travel%20Appl" }. 
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Resignation and Retirernent 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

{ XE "Resignations:faculty" }When faculty members decide to resign or retire, they must notify 
the Chair in writing, giving the effective date of their resignation. The Chair will discuss the 
matter with the appropriate Senior Associate Dean. Nine-month faculty typically resign their 
appointments on December 31, May 31 or June 30. Any deviation from the usual retirement or 
resignation date would be exceptional and will require review and approval by the Dean. Faculty 
retiring on May 31 will receive a one-month salary payout in their final paycheck for the June 
payroll period. 

{ XE "Phased Retirement" }{ XE "Retirement:phased" }The State of North Carolina established a 
phased retirement system in 1997-98. In order to be eligible, a faculty member must the 
following criteria: 

tenured full-time faculty member 

at least five years of service at UNC-Chapel Hill 

at least 62 years old for TSERS members (increase in minimum age for 
participation for TSERS members becomes effective for faculty who first enter 
phased retirement beginning in the 2008-09 academic year) or 

at least 59 1/2 years old for ORP participants 

This plan gives faculty the right to retire at one-half pay for one half time work for a period of up 
to three years. Units differ on what"one-half time" means. This typically includes at least a half- 
time teaching load, scholarship and continued service to the department, college and university. 
Half-time salary is one half of a faculty member’s base salary rate for the fiscal year immediately 
preceding the fiscal year in which the Phased Retirement Plan is implemented for that individual. 
It does not include supplements for administrative assignments, overloads, summer school or 
similar payments to which the faculty member is not legally entitled. Consult your unit’s own 
policies; and, if in doubt about the norms, consult your Senior Associate Dean. 

Clearly, phased retirement has serious implications for units’ instructional budgets. The Dean’s 
Office will return one half the phased retiree’s salary to the unit’s instructional budget for the 
duration of the partial retirement period, limited (as noted above) to no more than three years -- 
to be used to pay the faculty member for their service during this period. We will continue to 
provide limited support to compensate for lost instructional capacity due to retirements and 
resignations only on the basis of demonstrated departmental need. If a retirement or resignation 
in your unit presents a significant teaching shortfall that cannot be met with other resources, 
please consult your SAD. 

It is the Chair’s responsibility to outline the expected duties of the faculty member during the 
phased retirement period. Specific duties should be attached to the application for phased 
retirement. The following is an example of responsibilities: 

o 

o 

Teach two courses in the academic year, as assigned by the Chair. If all 
teaching is to occur in the Spring Semester and there is an early departure, 
the faculty member may need to return to the University a portion of the 
salary that was paid to him/her during the year; 

Engage in research and scholarship in his/her field of expertise; 

Participate in seminars and scholarly discussions in the department with 
faculty, postdoctoral associates, and graduate students in his/her field of 
expertise; 
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Serve when requested as a member of doctoral dissertation committees for 
graduate students in the department; and 

Carry out departmental administrative committee assignments as determined 
by the Chair, not to exceed one-half of the normally-expected responsibilities 
of full-time senior faculty members. These assignments may include (but 
are not limited to) faculty search committees and graduate examination 
committees. 

More information on retirement, phased retirement or end of employment may be found at the 
Faculty Personnel website: {HYPERLINK "httP:iifacultypersonnel.unc.eduifaculty-policies- 
proced u res/retirement/index, htm" }. 

Phased Retirement Timeline: { HYPERLINK "http://facultypersonnel.unc.edu/n/CCM3_015206" 

}. 
Documents required for EPAWeb: 

¯ EPAWeb End of Employment 
° Signed General Release 
¯ EPAWeb New Employment (for Phased Retirement) 
° Attach appointment letter 

{ XE "Retirement:break in sewice" }Effective November 1, 2005, retirees must have a six month 
break in service before returning to state employment. This break in service does not apply to: 

¯ participants in the University of North Carolina Phased Retirement Program 
¯ retirees with the Optional Retirement Plan (ORP) 

{ XE "Re-employed Retirees" }{ XE "Retirement:re-employed retirees" }A faculty member may 
choose to fully retire and negotiate a part-time contract with the Chair instead of entering the 
phased retirement program. The salary, FTE, and length of contract are determined by the 
Chair. Whereas the phased retirement program guarantees half-time pay for three years, this 
part-time contract could be for less salary and time as well as possibly a year-to-year contract. 
Faculty hired under this arrangement retain their faculty rank, but are considered 
temporary employees with no benefits. 

FULL 

{ XE "Retirement:faculty" }Effective November 1, 2005, retirement means the termination of 
employment and the complete separation from active service. A retirement allowance may only 
be granted upon retirement of a member. 

iii iiiiiiii~iii~"~: !! !!!!! ~ii!!! I~:~: In order for a member’s retirement to become effective in any month, 
the member must render no service, including part=time, temporary, 
substitute, or contractor service, at any time during the six months 
immediately following the effective date of retirement. 

{ XE "Retired Faculty:PhD Committees" }Fully retired faculty members may serve on PhD 
committees, but only after successful nomination through the fixed term graduate faculty 
process: { HYPERLINK"httP:iigradschool.unc.eduiacademicifaculty_designat.html" }. The 
faculty member must use his or her UNC Onyen to access the online nomination form and must 
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attach to the online submission an electronic file of a current CV. No additional official 
appointment or duties are required for a retired faculty member to serve on a PhD committee. 
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TEACH’ING  
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

The quality of faculty at the University of North Carolina at Chapel Hill is ensured through careful 
decision-making in academic departments, as well as several types of review dictated by state 
law, policies of the University of North Carolina system and the UNC-Chapel Hill Board of 
Trustees, campus guidelines, and provisions of the {HYPERLINK 
"http://www.unc.edu/faculty/faccoun/code/Code2OO5.htm"}. Specific guidelines include these 
standards from SACS to which the University is required to adhere: 

~eachi n g discipline o~ a m as~e~’s 
degree with a conCentration in,he 

teachi n g discipline (m in ~8 grad 
Semeste~hoO~sintheteaCbing 

O discipline) At least25 ~/oo~t be 
d i~ipline ~ou~se h o u~sine a ~ h 
undergraduate majo~ a~e ~augh~ b~ 
facul~ members holding ~he terminal 
d eg~e ~ b e ea~ n e 
doctorate in ~he diScipline 

BaCcalaUreate Courses ~he ~eachi~g discipline o~ a rela~ed 
d i~ipli~e~ 

SACS states that degrees must be earned at institutions with "regional accreditation" such as 
provided by SACS. This list also includes Western Association of Colleges and Schools (WACS) 
and Middle States, etc. This specification means that those degrees - mainly distance education 
ones - that come from entities with accreditation from national organizations are not appropriate. 
Examples: Yes to distance education degrees from Penn State (accredited by Middle States); No 
to the University of Phoenix (accredited by the Higher Learning Commission). 

{ XE "Teaching Load" }Typically, research-active faculty in the College of Arts and Sciences 
teach two courses per semester. In some of the science departments, the load is somewhat 
lower. Faculty who do not maintain active research programs should normally teach more 
courses than faculty who are active in scholarly research and produce regular publications. 
Team-taught courses may count as one half of a course for each faculty member involved. 
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{ XE "Teaching:buy outs" }{ XE "Budgets:buy outs"}Units may permit faculty to "buy out" of 
their teaching responsibilities (for up to 50 percent of their course assignments per year). For 
additional guidance for course buy-outs, see { HYPERLINK \1 "_Course_Buy-Outs_for" } 
appended to this Manual. 

{ XE "Minimum Course Enrollment" }{ XE "Overloads:course minimums" }All courses in the 
College of Arts and Sciences should carry a minimum enrollment of at least 10 students, except 
for graduate seminars numbered 600-999, which may enroll as few as five students. Courses 
that do not meet these minimums should be taught as overloads, that is, in addition to the 
faculty member’s regular course assignments. Faculty whose courses do not enroll the minimum 
faculty should be assigned an additional course. If this assignment is not possible in the 
semester of the overload, then an additional course should be assigned the following semester. 

{ XE "Teaching:evaluations" }{ XE "Evaluations:teaching" }{ XE "Reviews:classroom and 
student evaluations" }Because quality teaching is important to the College, and a focus of 
increasing attention by outside forces, all teaching evaluations done in the College will have an 
impact on the quality evaluations the Dean’s Office makes of all its units. Resources follow 
quality. 

All tenured and tenure-track faculty teaching in the College of Arts & Sciences must have their 
students write teaching evaluations for at least one course each semester. We strongly 
encourage greater frequency. 

All untenured faculty must also have their teaching reviewed through class visits by tenured 
faculty. Their observers should evaluate both the substance of the classes as well as the 
teaching style of the faculty member being observed. The Chair should give a copy of the 
written evaluation to the faculty member. At a minimum, peer evaluation must occur during the 
period when the untenured faculty member is being evaluated for reappointment or promotion. 

{ XE "Teaching:teaching load report" }Previously, the North Carolina Legislature required annual 
teaching load reports. This report had three purposes: 

monitor annual teaching workloads by defining the standard load and its 
exceptions 

describe who is actually teaching students enrolled in courses each unit 
provides 

measure how many student credit hours of instruction each unit 
supplies. The Chair is responsible for compiling this information on 
behalf of his or her unit. 

General Administration no longer requires this particular report. It has been replaced with the 
National Study of Instructional Costs and Productivity (Delaware Study). The Office of 
Institutional Research on campus compiles most of the data centrally. However, that office may 
need to contact departments to collect data missing from the Registrar’s files and to confirm 
faculty appointment arrangements. 

HIRIF]G TEACRIING ASSISTANTS 

{ XE "Teaching Assistants:credentials" }Teaching assistants are generally appointed by 
departments, based upon their assessment of the students’ qualifications during the admissions 
process and after matriculation in graduate study. See { HYPERLINK \I 
"_HIRING_GRADUATE_STUDENTS_AND POSTDE" } for employment guidelines. The University 
of North Carolina Board of Governors has adopted policies on the training, monitoring, and 
evaluation of graduate teaching assistants ({~HYPERLINK 
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’~http://w~w,n~rthcar~ina~edu/p~icy/index,php?pg=d~&id= 394&f~rmat=pdf&in~ine=1~’} of The 
Code of the University of North Carolina). These policies have a number of critical features, 
including the following requirements: 

Undergraduate Courses: The graduate teaching assistant must have demonstrated 
competence in the subject matter that the graduate teaching assistant will be teaching 
(including appreciation for theory and practice in the subject matter, appreciation for 
teaching and learning, command of the language of instruction, and an appreciation for 
the culture of the American university classroom). 

For those with primary responsibility for teaching a course for credit or 
assigning final grades (as opposed to those with more limited 
responsibilities), the teaching assistant must: 

have earned at least 18 graduate semester hours in the teaching 
discipline 

have a "B" average overall and no grade lower than "B" in the teaching 
discipline 

be under the direct supervision of a faculty member experienced in the 
teaching discipline 

, receive regular in-service training 

, be regularly evaluated. 

¯ Teaching assistants must be provided contracts that outline educational requirements, 
job requirements and duties, and the basis for their teaching evaluation. 

Teaching assistants must be provided with relevant information, formal training and 
evaluation programs through individual departments, individualized mentoring, campus- 
wide programs (such as those provided through The Graduate School or the Center for 
Teaching and Learning), or external professional development opportunities. 

i 
Teaching post-baccalaureate/graduate professional courses is 
generally not allowable. Hust provide very strong rationale for 
assignment. 

In accordance with the guidelines issued by the Office of the Provost in 1996 (see The 
Professional Development of Graduate Teaching Assistants at UNC-Chapel Hill), the 
{HYPERLINK "http://cfe.unc.edu/teaching/tas.html" \t "pdfview"} has developed a 
comprehensive program for the training and supervision of graduate teaching assistants. 
Services consist of both centrally-sponsored workshops and department-specific training 
sessions and consultations. 

At the beginning of each academic year, the CFE conducts its Annual Graduate Teaching 
Assistantship (GTA) Workshop, a day-long teaching workshop for all graduate teaching 
assistants (GTAs) new to the University of North Carolina at Chapel Hill. This workshop 
provides new GTAs with essential information about teaching at Carolina, a review of 
approaches to teaching, and special topics associated with teaching in specific 
environments. 

Throughout the year, the CFE also conducts a series of open-enrollment workshops to 
provide additional opportunities for GTAs to learn about teaching topics and to form 
support networks among other GTAs and faculty with similar interests and learning 
needs. The CFE also conducts department-specific workshops or classes to enrich or 
supplement departmental GTA programs. 
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CFE staff address the needs of individual GTAs through one-on-one consultations by 
advising GTAs in ways to apply more general guidelines and approaches to their own 
classes. Some of the activities include syllabus and lesson plan development, using 
course management software, accommodating different learning styles, grading 
assignments, developing tests, using small groups, and understanding diversity. 

CFE annually compiles data from each academic unit that employs teaching assistants, as 
required by the University of North Carolina General Administration. These annual 
reports document compliance with the guidelines and describe actions taken to enhance 
and improve the training of teaching assistants in the unit. 

{HYPERL]~NK 

{ HYPERLINK "http://cfe.unc.edu/teaching/tas.html" } 
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ASSESSM, EN’,T AND PROCESS 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

{ XE "Assessment Plan" }The College began implementing an on-going process in 2004-05 to 
document how each unit measures student learning outcomes and uses the results for 
improvement. As a first step, plans were created for all degree programs, at all levels, in the 
College as well as for support units. These plans can be changed, and should be, as results are 
incorporated. The process has three components: creating a plan, evaluating the elements, and 
incorporating change as needed. 

As this process develops, additional information and resources will be available in this document. 
Currently, there are templates for creating plans and reports as well as some general 
information. 

For more information, go to the Institutional Research website: {HYPERLINK 
"http :iioi ra. u n c.ed u/institutional-effectiveness/u n it-level-assessment/"}. 
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CURRICULUM 
{HYPERLINK \l "_TABLE OF CONTENTS" \o "to Table of Contents"} 

{ XE "Curriculum:changes" }The culture of a research-intensive university like ours guarantees 
that course offerings and major programs change frequently, reflecting the dynamic nature of 
our faculty’s work. Hence, every year, the Chair will receive an invitation to propose new 
courses, modifications in courses, new majors or minors, modifications to majors or minors, and 
course deletions. 

{ XE "Courses:adding, deleting or revising" }The ConnectCarolina course request approval 
system (CRAS) permits departments and curricula to request that courses be added, revised, OF 
inactivated annually. So that updated course information can be included in the Undergraduate 
Bulletin and Graduate Record, the annual deadline for these submissions is October 15. CRAS is 
an electronic curriculum management tool that facilitates making these changes to the 
ConnectCarolina course catalog. Every unit in the College has at least one designated course 
submitter and approver with access to CRAS. Further information about the system is available 
at http://regweb.unc.edu/faculty/CRAS.php. 

After collecting relevant information about a new course or course revision, submitters will log in 
to ConnectCarolina, then go to Curriculum Management, then to UNC Course Requests, then to 
Course Requests (instructions are available at { HYPERLINK 
"http:iiregweb.unc.eduifacultyiCRAS.php" }). Depending on the type of transaction requested-- 
adding, revising, or inactivating a course--the submitter provides the necessary information, then 
clicks "Submit." To avoid confusion on students’ transcripts, a course number cannot be reused 
until five years have elapsed since the course last was taught. 

When proposing any new course, please provide a syllabus in addition to the requested course 
information. If the course also is intended to fulfill one or more undergraduate General 
Education requirements, the syllabus must include a description of the course, reading 
assignments, information about how the final grade will be determined, a calendar of meetings, 
and evidence that the course includes at least ten pages of writing and a final assessment. Final 
assessments are required in all undergraduate courses and are regarded as instructional contact 
hours. A complete syllabus enables faculty review committees to make a fair and informed 
decision about whether the course meets the criteria for inclusion in the curriculum. To learn 
more about those criteria, please see the "General Education Criteria" on the web page of the 
Office of Undergraduate Curricula ({ HYPERLINK 
"httP:iiwww. u nc.ed uideptsiuciGen Ed_criteria.pdf" }). 

Once the course request is submitted, it is routed electronically to the unit’s authorized approver, 
who must log in to ConnectCarolina, review the information, and insure that correct 
documentation (course syllabus or approval document) is attached. When the approver clicks 
"Approve," the submission is forwarded to the relevant faculty review committees, the Curriculum 
Committee of the Administrative Boards and the Administrative Board of the Graduate School. 
The Curriculum Committee reviews all requests pertaining to courses numbered 50-699. The 
Administrative Board of the Graduate School reviews courses numbered 700 and above. The 
final stop is the Office of the University Registrar, which approves the transaction and uploads it 
to the ConnectCarolina course catalog. The unit’s submitter will receive email confirmation when 
the course catalog has been updated. Please note that course information can change at any 
point in this process, as each review may bring a slightly different perspective to the course. 
New courses generally become effective no sooner than the semester following their submission; 
revision requests become effective with the fall semester following their submission. 
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{ XE "Courses:curriculum changes" }Units wishing to make changes in course requirements for a 
major or minor must submit the request on departmental stationery to the Associate Dean for 
Undergraduate Curricula (CB# 3504, 3014 Steele Bldg). This letter, signed by the Chair, should 
provide a detailed description and justification of the proposed revision. Attached to the letter 
should be a document showing the before-and-after changes that will need to be made to the 
text in the Undergraduate Bulletin. 

Though students and faculty members find websites convenient sources of information about 
courses and curricula, they are often out of date and inaccurate. The University recognizes only 
the ConnectCarolina course catalog as the canonical source for course information. The 
Graduate Record and Undergraduate Bulletin are the only authoritative sources for information 
about requirements for majors, minors, programs, and degrees. Departments and curricula are 
strongly advised to link their websites to the electronic editions of the Recordand Bulletin for 
current information about courses and curricular requirements. 

{ XE "Academic Program Review" }General Administration requires programs with low 
enrollments to periodically justify their existence despite low enrollment and degree-conferred 
numbers. The Dean’s Office is provided with data compiled by the University’s Office of 
Institutional Research. 

A moratorium on cross-listing courses remains in effect while the 
process undergoes review. Please contact Bobbi Owen ({ 
HYPERLINK "mailto-’owenbob@unc,edu" }) or Erika Lindemann 
({HYPERLINK "mailto;ulinda@email.unc.edu"}) with questions. 
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Procedures for Establishiing Degree Programs withiin 
the College of Arts andi Sciences 

{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

{ XE "Undergraduate Degree Program:establishing" }Only departments and curricula may offer 
degrees so this process can be concurrent with creating a curriculum OF department (see below). 
The approval process includes review by General Administration so the complete process could 
take from 6 to 18 months. Some reviews have taken more than two years. 

1. Confer with the Dean of the College of Arts and Sciences via relevant Senior 
Associate Dean to obtain authorization to seek approval. 

2. Submit a formal request to Associate Dean for Undergraduate Curricula. The request 
must include the College-based form "Proposal for a New Degree" which follows this 
section. 

3. Administrative Boards consider proposal. Their review will center on the general 
parameters of the proposal, looking for duplication and overlap with other degrees 
and/or tracks within degrees and consistency with other majors in terms of 
requirements, pre-requisites, and courses. The length of time between beginning 
the GA process and final approval can be extensive and so the proposal returns to 
the Administrative Boards (see below) for final approval before the degree can be 
offered. If approved, authorization will be provided to 
individual/department/curriculum to continue with General Administration process. 

4. Submit"Notification of Intent to Plan a New Undergraduate, Master’s, or C.A.S. 
Program" with Provost Office approval to the UNC System’s General Administration 
(~HYPERLINK "http:!!www. northcarolina.ed uZaa~!annin~!deQFees!index.ht 
[Appendix A]. (Three to six months required.) 

5. Submit"Request for Authorization to Establish a New Degree Program" with 
Chancellor’s Office approval to the UNC System’s General Administration. 
({HYPERLINK "http:iiwww.northcarolina.eduiaa....planningidegFeesiindex.htm"}) 
[Appendix C]. (Three to six months required.) 

6. Once the "Request for Authorization to Establish a New Degree Program" has been 
approved by the UNC System’s General Administration, the proposal returns to the 
same process of review (in the divisions and by the Administrative Boards) as other 
curricular matters during curriculum change process (October 15). 

7. The Administrative Boards consider proposal for specific degree requirements. This 
review will be very specific concerning requirements, pre-requisites, and courses. 
Proposals for new courses, revisions of existing courses, etc. will be considered at 
this time. 

If approved, the following offices are notified by the Office of Undergraduate 
Education to make the change with an effective date: 

¯ Office of Undergraduate Curricula on behalf of the department 
or curriculum: Complete the Department Update Form located in 
the University’s Organizational File: { HYPERLINK 
"http ://oi ra. u n c.ed u/images/stories/pla n n in g/addtRsrc/depa rtment%20u 
pdate%20form.pdf" } [to change telephone directory, departmental 
materials, Undergraduate Bulletin, Graduate Record, mail service, and 
the Office of Sponsored Research (if appropriate), ITS, etc.] 

¯ Dean’s Office [to approve Department Update Form, for press release, 
notify OASIS] 
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Academic Advising Program [to amend form used to declare majors and 
minors] 
Graduate School 
Reg i st ra r 
Provost Office [Institutional Research, etc.] 
General Administration 

RROGRA~ 
Confer with the Dean of the College of Arts and Sciences via relevant Senior 
Associate Dean to obtain support to seek approval.{ XF "[vIinoF Program:establishing" 
} 
Write a letter containing all requirements and parameters (see appendix for definition 
and guidelines) to the Associate Dean fOr Undergraduate Curricula, during CUFFiCUIUm 
change process (October 15 deadline). The request will follow the same process of 
review (in the divisions and by the Administrative Boards) as other curricular matters 

Administrative Boards consider proposal. 

If approved, the following offices are notified by the Office of Undergraduate 
Education to make the change with an effective date: 

¯ Department or curriculum (to change, departmental materials, website, 
Undergraduate Bu//etin, etc.) 

° Registrar 
¯ Academic Advising Program (to amend form used to declare majors and 

minors) 

{ XE "Graduate Degree Program:establishing" }Only departments and curricula may offer 
degrees so this process can be concurrent with creating a curriculum or department. The 
approval process includes review by General Administration so the complete process could take 
from six to nine months. Some reviews have taken more than a year. 

Follow the process for UG degree programs #1, #2, #3, 

AND, 
Follow the process outlined by the Graduate School, located at { HYPERLINK 
~~~~..h.~..E..p.~;/./.g.r.~.a....d~..s...c.~.h....~....~].~.~.u..~~~..c..~..e...d.~..u./.p...~..[Lc.j~..e.~.s./.~.n...e...w....d.~.e.g~.r..e.~e...~.~.h...t.~..m..[’~~~~}..~ and in particular the PDF 
document, Developing New Graduate Degree Programs at UNC Chapel Hill, at 
{HYPERLINK "http://gradschool.unc.ed u/pdf/UNC- 
CHAcademicProgramDevelopmentProcess-June2009.pdfl’}. 

{ XE "Graduate Certificate Program:establishing" }Note that undergraduate certificates do not 
exist in the College of Arts and Sciences. 

Follow the guidelines established by the Graduate School, at { HYPERLINK 
"http://gradschool.unc.edu/academic/certificates.html" }, paying particular attention 
to the PDF document, Guidelines for Certificate Degree Programs, at {HYPERLINK 
"http ://g radschool, u nc. ed u/pdf/G u idelinesforCertificates20100422, pdf~’ }_. 

The Graduate School and Provost Office must approve all certificate programs. 

The approval process includes review by General Administration so the complete process could 
take from six to nine months.{ XE "Changing the Name of Degree Program:guidelines" } 

° Confer with the Dean of the College of Arts and Sciences via relevant Senior 
Associate Dean to obtain authorization to seek approval. 
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Submit a formal request to the Associate Dean for Undergraduate Curricula during 
curriculum change process (October 15). The request follows the same process of 
review (in the divisions and by the Administrative Boards) as other curricular matters 

{ XE "Undergraduate Degree Program:discontinuing" }The approval process includes review by 
General Administration so the complete process could take from six to nine months. 

Confer with the Dean of the College of Arts and Sciences via relevant Senior 
Associate Dean to obtain authorization to seek approval. 

Submit a formal request to Associate Dean for Undergraduate Curricula, during 
curriculum change process (October 15). The request will follow the same process of 
review (in the divisions and by the Administrative Boards) as other curricular 
matters; 
Administrative Boards consider proposal, 

If approved, the following offices are notified by the Office of Undergraduate 
Education to make the change with an effective date: 

¯ Office of Undergraduate Curricula on behalf of the department or 
curriculum: Complete the Department Update Form located in the 
University’s Organizational File: { HYPERLINK 
"http :iioi ra. u n c.ed u/images/stories/pla n n in giaddtRsrcidepa rtment%20u pdat 
e%20form.pdf’ } [to change telephone directory, departmental materials, 
Undergraduate Bulletin, Graduate Record, mail service, and the Office of 
Sponsored Research (if appropriate), ITS, etc.] 

¯ Dean’s Office [to approve Department Update Form, for press release, 
notify OASIS] 

¯ Academic Advising Program [to amend form used to declare majors and 
minors] 

¯ Graduate School 
¯ Reg i st ra r 
¯ Provost Office [Institutional Research, etc.] 

Follow General Administration procedures: {HYPERLINK 
"http://www.northcarolina.edu/aa_planning/degrees/Appendix D (Discontinue_Degr 
ee).doc"}. 

{ XE "Graduate Degree program:discontinuing" }The approval process includes review by 
General Administration so the complete process could take from six to nine months. 

Confer with the Dean of the College of Arts and Sciences via relevant Senior 
Associate Dean for support. 

Submit a formal request to the Graduate School. 

Follow General Administration procedures: {HYPERLINK 
"httP:iiwww.northcarolina.eduiaa_planningidegreesiAppendix D (Discontinue_Degr 
ee).doc"}. 
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UNC-Chapel Hill College of Arts and Sciences 

Proposal for a New Degree 
{ XE "New Degree Program:outline" } 

This phase in the process is internal to the College and precedes the General Administration 
procedure for establishing new degree programs as outlined in Administrative Memorandum 406. 

II. 

III, 

IV. 

Description and Justification for the Degree Program 

A. Describe the proposed degree program including educational objectives. 

B. Explain how the proposed degree program fits into the College of Arts and Sciences and 
the University. 

C. Discuss potential program duplication and program competitiveness. How is the 
proposed new program distinct from similar ones in the University? Are there similar 
programs offered elsewhere in North Carolina at public and/or private institutions? 

D. What is the impact on existing undergraduate and/or graduate academic programs on 
campus? What is the potential student demand? 

Program Requirements and Curriculum 

A. Provide the total hours and number courses required including pre-requisites. 

B. Provide information about required grades 

C. List existing courses by title and number indicating those that are required. List and 
describe new courses that will be proposed. 

Faculty (if applicable) 

A. Estimate the need for new faculty for the proposed program. If the teaching 
responsibilities for the proposed program will be absorbed in part or in whole by the 
present faculty, explain how this will be done without weakening existing programs. 

B. If the employment of new faculty requires additional funds, explain the source of 
funding. 

Facilities and Equipment 

A. Describe facilities available for the proposed program. 

B. Describe the effect of this new program on existing facilities and indicate whether they 
will be adequate, both when it begins and during subsequent years. 

C. Discuss any information technology services needed and/or available. 

D. Discuss sources of financial support for facilities and equipment. 

V= 

VI, 

Administration 

A. Describe how the proposed program will be administered. Where will the responsible 
individuals be located? What are their responsibilities? To whom will they report in the 
College? 

B. Explain any inter-departmental or inter-unit administrative plans. 

Budget 

A. Provide estimates of the additional costs required to implement the program and identify 
the proposed sources of the additional required funds. 

B. Tdentify EPA and SPA positions using appropriate titles and levels. 

C. Identify any larger or specialized equipment and any unusual supplies requirements. 
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VII. 

VIII. 

Timetable 

Provide a timeline for the proposal. 

Miscellaneous 

Provide any related information that could be helpful in the decision-making process. 

Effective 07/17/06 
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SUM, HER SCHOOL 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

TEACHING LOAD 

{ XE "Teaching :summer teaching load" }Faculty members may apply to teach a maximum of two 
courses (or seven credit hours) for the Summer School. Two courses may be taught in the same 
Summer Session or a faculty member may choose to teach one in the First Summer Session and 
one in the Second Summer Session. In special cases, the Chair may request that a faculty 
member be allowed to teach an additional course; the Chair must consult with the Dean of the 
Summer School, Jan Yopp ({HYPERLINK "mailto:jim_murphy@unc.edu"}), 134 East Franklin 
Street, CB 3340, 6-4364). Courses are assigned based on the scope of the unit summer course 
offerings, size of budget allocated to the unit by the Summer School administration, and potential 
enrollment in courses to be offered. Because Summer School is receipt supported, the courses 
planned must attract students. 

{ XE "Summer School:planning courses" }The Summer School office will prompt the Chair to 
begin planning for Summer School course offerings in October. Courses that are closed to many 
students during the fall and spring semesters, due to over-enrollment, are likely to be successful 
during the summer. Courses especially designed to attract entering first-year students should be 
offered in the Second Session because the public school calendar overlaps with the First Session. 

Typical Calendar: 

October 17 
October 20 

February 10 

March 10 

Units are notified of their instructional budget allocations 
Departments prepare course schedules and submit them to the 
Registrar 
Instructor Nomination and Teaching Assignment Forms are due 
to the Summer School 
Employment offers are mailed to faculty by the Summer School 

{ XE "Maymester" }{ XE "Summer School:Maymester" }The Summer School now offers an 
opportunity to teach a course in a compacted time frame called the Maymester. Courses are 
offered for three weeks, meeting 9:00 - 12:15 or 1:15 - 4:30 each day. Registration for 
Maymester courses is a First Summer Session registration and the final exam is held on the last 
day of class. Students may register for another course taught during the usual First Summer 
Session time frame. 

{ XE "Summer School:salaries" }Total summer school payments cannot exceed one third of the 
nine-month faculty member’s base teaching salary. Administrative stipends (object code 1114) 
are to be excluded when determining the base salary for summer salary calculations. A teaching 
stipend (object code 1314) should be included in the base rate. Summer School payments to 12- 
month EPA employees must be on an {HYPERLINK \1 "_OVERLOADS_I" \o "to Overloads"} 
basis, not to exceed 20% of the base salary in a calendar year. 
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STUDENTS 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

S?U~? R~COR~S 

{ XE "Student Records:confidentiality" }{ XE "Student Records:Family Educational Rights 
and Privacy Act" }{ XE "Family Educational Rights and Privacy Act" }{ XE 
"Confidentiality:student records" }Student records maintained by the University are 
considered confidential, with the exception of standard directory information (and 
students may request that their directory information remain confidential). The Family 
Educational Rights and Privacy Act maintains that any student who is, or has been, 
in attendance at UNC-Chapel Hill has the right to inspect and review his or her education 
records. Unless students have signed a waiver, even their parents may not have access 
to the student’s records! 

There are some items students cannot see. These include the financial records of his/her 
parents or confidential letters and statements of recommendation that were placed in 
his/her file after January 1, 1975, if the student has waived the right -- as is often done 
during the application process -- to inspect those recommendations. For more 
information on these policies, see the following website: {HYPERLINK 
"httP:iiregweb.unc.eduiresourcesiferpa.php"} 

For further information on these matters, contact the University Counsel’s office (962- 

1219). 

{ XE "Student Conduct:Honor Code" }A significant number of difficulties can be avoided if Chairs 
and faculty meet their obligations toward the campus codes that govern student behavior. See 
the Student Judicial Governance website: {HYPERLINK "httP:iiinstrumentunc.edui"}. The 
codes in question are: 

{ XE "Honor Code" }Every student at the University must obey and support the 
enforcement of the Honor Code, which prohibits lying, cheating, or stealing when these 
actions involve academic processes or University, student, or academic personnel acting 
in an official capacity. As faculty, we have the obligation to be clear about what 
constitutes plagiarism, to define what it means "to give or receive unauthorized aid" on 
assignments and examinations, to provide grades only on work submitted with the honor 
pledge. These obligations appear in Faculty Handbook, (pages 67-69). The Handbook is 
available on-line at { HYPERLINK 
"httP:iiwww. u nc.ed uifacultyifaccou n/ha nd bookitoc, htm" }. 

{ XE "Campus Code" \t "See Faculty Handbook, p. 6%69" }Students must also abide by the 
Campus Code, which requires that each student "conduct him or herself so as not to 
impair significantly the welfare or the educational opportunities of others in the University 
community." See the Faculty Handbook (pages 67-69). 

{ XE "Honor Code:violations" }{ XE "Student Conduct:violations" }Faculty must report possible 
violations and should confront students about possible violations prior to notifying the Student 
Attorney General. If a faculty member is unsure about whether a situation needs to be reported, 
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he or she may consult with the Judicial Programs Officer (966-4044) or the Student Attorney 
General (966-4084). 

As an integral component of the College’s strategy of internationalization, the Study 
Abroad Office provides access to a wide portfolio of academic programs abroad that 
reflect and support the intellectual, financial and cultural needs of the College’s diverse 
student body. The Office offers more than 300 study abroad programs in more than 70 
countries. It establishes and administers programs with UNC faculty in collaboration with 
other academic units on campus; it coordinates student exchange agreements with 
appropriate foreign universities; and it manages academic partnerships with foreign 
universities and study abroad organizations. To these ends, the Office assumes 
responsibility for providing the following: 

A professional student advising service 
Expert assistance to faculty in the design and administration of study abroad 
programs 
Thorough orientation for study abroad students 
Coordination among relevant academic and administrative units on and off campus. 

Each program is expected to meet the College’s high academic standards and to 
integrate with the College’s curriculum. 

The Study Abroad Office is located on the second floor of the FedEx Global Education 
Center. All programs and relevant procedures are detailed on the Office’s website: 

{ HYPERLINK "http://studyabroad.unc.edu" }. 

The significance of issues of legal liability and the management of risk with respect to 
study abroad programs has increased substantially since the events of September 11, 
2001. In the immediate aftermath of those events, the Study Abroad Office received 
phone calls from parents seeking assurances about the safety and security of their sons 
or daughters whose identity and location were unknown to the Office. It became clear 
that these students were participating in study abroad programs that were not formally 
recognized by any of the offices that were at that time responsible for administering 
academic programs abroad (the Study Abroad Office, the Department of Romance 
Languages and the Summer School). University Counsel confirmed that the University is 
legally liable for students’ welfare and academic experience while abroad if their study is 
in any way supported and approved by the institution. 

It is therefore essential that all UNC-CH students studying abroad do so under conditions 
whereby logistical arrangements (e.g., housing, health care, security, insurance, etc.) 
meet specified standards. This management of risk is most effectively ensured if 
students participate in programs formally approved and administered by a central office. 
Honors study abroad programs and Burch Field Research Seminar programs have always 
been administered cooperatively by the Honors Program and the Study Abroad Office. 
Thus, while academic responsibility for these programs is with the Honors Program, they 
are administered cooperatively and students apply to participate in them, and are 
advised, through the Study Abroad Office. Since September 2001, the Study Abroad 
Office has assumed administrative responsibility for the study abroad programs in Seville 
and Montpellier, while academic responsibility remains within the Department of 
Romance Languages on the same model as that evident in the case of the Honors 
Program. Collaboration with the Summer School, which has continued throughout this 
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period to offer study abroad program abroad largely independently of the College, is 
being pursued. 

The College requires that all study abroad programs (whether they are led by UNC 
faculty, are offered by other educational institutions, including other US universities, or 
are agreements with foreign universities for student exchange) be approved via an 
administrative procedure involving the Study Abroad Advisory Committee and the 
Administrative Board of the College. Proposals are first considered by the Faculty 
Advisory Committee: the Committee may reject a proposed new program, require 
revision or approve without revision. Only when the Advisory Committee recommends 
that a program be approved for the award of academic credit is it then considered by the 
Administrative Board of the College. From beginning to end, the process takes a 
minimum of a semester and sometimes two or more semesters, depending upon when 
an academic unit in the College initiates the procedure. Only when a program has been 
approved by the Administrative Board of the College may it be advertised to students. 
Bearing in mind that the study abroad application cycle takes place in the semester 
before the student studies abroad, proposals for new programs must be prepared 
at least a year before a student can participate in that specific program. 

This procedure ensures that UNC credit is granted only for programs that have been 
previously approved academically by an academic department, curriculum or program in 
the College, and the Administrative Board of the College (the committee that approves all 
on-campus courses and programs). This ensures that the program meets the academic 
standards of the College. This procedure allows the Study Abroad Office to review all the 
risk management and liability issues arising from the operation of the program before the 
program is offered to students. 

Following approval by the Administrative Board, a new program is listed along with all 
other programs on the Study Abroad Office website. Students may apply for 
participation via the on-line application procedure, following a one-on-one advising 
process. Bearing in mind that the College is legally liable for students when they study 
abroad with College approval, this procedure ensures that all students leave the US 
prepared to study abroad (including the possession of visas, medical insurance and so 
on) and that the Study Abroad Office has a complete and accurate list of all College 
students studying abroad in the event that safety and security concerns require that 
students be contacted to offer information and advice in situations where their safety 
may be compromised (e.g. as was necessary following the Madrid bombings in March 
2004 and the London bombings in July 2005). 

The Study Abroad Office offers a wide range of approved study abroad programs 
throughout the world. However, given the large and diverse undergraduate student body 
and students widely-variable academic interests, it is inevitable that occasions arise when 
a student’s specific academic objectives cannot be met from the existing portfolio of 
programs. 

The Office recognizes that academic departments, curricula and programs may wish to 
directly encourage and assist their majors to pursue specific individual academic 
objectives in a study abroad program that has not been approved. For this reason, the 
Study Abroad Office operates a petition procedure that allows a student to request 
permission to participate in a program that has not been approved for the award of 
academic credit. The procedure requires that the student obtain support for the 
submission of the petition from the relevant academic unit. The Study Abroad Office 

{PAGE } 



reviews the program to ensure that it meets appropriate safety and security standards. 
Not all petitions are approved. 

The deadline for submitting petitions is early in the semester preceding the 
intended course of study, To discuss the petition process, the student should make 
an appointment with the Associate Director of Advising in the Study Abroad Office (962- 
7002). 

There are two avenues by which foreign students may study in the College as undergraduates. 
First, a very small number of foreign students are admitted to the College as full-time, degree- 
seeking students. These students are, in effect, in a similar status to that of an ’out of state’ 
undergraduate student, with the key exception that they have been admitted to the US as a 
foreign student and must have the relevant formal visa status. The Office for International 
Student and Scholar Services ensures that these (and indeed all) foreign students obtain the 
correct visa and continue to meet the legal requirements of entry to the US as a student. It also 
provides a number of support services for such students: {HYPERLINK "httP:iioisss.unc.edu~"}. 

Second, as a result of student exchange agreements with foreign universities that are 
administered by the Study Abroad Office, approximately 100 students annually are admit-Led as 
non-degree or visiting students. In order to sustain their visa status as students, they are 
required to be full-time students, maintaining a full course load (12 credits per semester) during 
the one or two semesters of their admission to the College. For further information about the 
status and admission procedures governing these exchange students, see {HYPERLINK 
"httP:iistudyabroad.unc.ed uiincomingi?CFID=242633&CFFOKEN =24264003"}. 

{ XE "Hiring Students:employee codes" }{ XE "Postdoctoral Students:hiring" }{ XE "Graduate 
Students:hiring" }EPA students and postdegrees are considered temporary appointments. 
Because these appointments are temporary, they do not qualify as permanent employees in the 
SPA classification system or as EPA Non-Faculty. Using the SPA employment system (or hourly 
payroll) is not acceptable because students hired as SPA temporaries will be viewed as 
individuals receiving temporary employment not as student employees. 

For more information, see {HYPERLINK "http://hr.unc.edu/polides-procedures-guidelines/epa- 
non-faculty-policiesistudent-policies-guidelinesiindex.htm"}. 

The {HYPERLINK "http://www.unc.edu/ops/"} can provide assistance to all postdoctoral 
students. Their website includes policy information on expectations, evaluations, compensation, 
leave and grievances. For more information on documents required for hiring graduate students, 
see {HYPERLINK "http://hr.unc.edu/policies-procedures-guidelines/epa-non-faculty- 
policies/student-policies-guidelines/index.htm"} and for postdegree students, see the faculty 
Personnel website: {HYPERLINK"http:iihr.unc.eduiPolicies-procedures-guidelinesiepa-non- 
faculty-policies/student-policies-g uidelines/CCM 3_015477" }. 

Code Definition 

2O 

Title 

Graduate Student 
(Graduate Assistant) 

A graduate student, enrolled as a full-time 
student in accordance with their program of 
study, who performs support functions, and 
is not a Teaching Assistant or Research 
Assistant as defined below. 

{PAGE } 



21 

22 

23 

26 

Teaching Assistant 

Instructional Assistant 

Teaching Associate 

Teaching Fellow 

Senior Teaching Fellow 

Research Assistant 

Predoctoral Fellow/Trainee 

Undergraduate Assistant 

A graduate student, enrolled full-time in 
accordance with their program of study, 
who regularly teaches a class or classes; 
supervises recitation sections; has full 
responsibility of a course, or leads 
discussions sections; or grades papers and 
exams; or supervises a laboratory section or 
sections; under the supervision of a 
member of the graduate faculty. 

A graduate student primarily involved in 
assisting an instructor of a course. In this 
capacity, the Assistant would rarely give a 
formal presentation to the class and 
although some assessment of work may be 
performed, the instructor has the 
responsibility of assigning grades. 

A graduate student involved in some 
classroom, recitation, or laboratory teaching 
but do not have the full responsibility of a 
class as described for a Teaching Fellow. 

A graduate student with full responsibility 
for a section of a multi-section course, or, 
less commonly, a freestanding course. 
These Fellows have primary responsibility 
for teaching a course for credit and/or for 
assigning final grades. 

A graduate student who may coordinate the 
activities of other Teaching Assistants or 
have full responsibility for a course including 
curricular design. 

A graduate student, enrolled full-time in 
accordance with their program of study, 
and is engaged in research activities directly 
related to their program of study under the 
supervision or in collaboration with a 
member of the graduate faculty. 

A graduate student enrolled full-time in 
accordance with their program of study, 
who holds a sponsored fellowship or 
traineeship, and receives a stipend or 
training payment (e.g. NSF Fellowship, NIH 
Training Grants, or Graduate School 
Fellows). 
An undergraduate student, enrolled full- 
time in accordance with their baccalaureate 
program of study, and is engaged in a work 
assignment (e.g. Tutors, Athletic Interns, 
Athletic Managers, Outreach Counselors). 
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Postdoctoral Fellow/Trainee 

Postdoctoral Research 
Associate 

An individual with an earned doctorate, who 
holds a sponsored postdoctoral fellowship 
or traineeship, who is engaged in 
postdoctoral continuing education and/or 
training through research for a fixed period 
of time not holding a faculty appointment, 
but no more than five years, and receives a 
stipend or training payment. 

An individual with an earned doctorate, who 
is engaged in postdoctoral continuing 
education and/or training through research 
for a fixed period of time not holding a 
faculty appointment, but no more than five 
years, and receives compensation for 
services performed. 
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ELIGIBILITY TO TEACH G DUATE STUD EN, TS 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

{ XE "Graduate Faculty:eligibility to teach grad courses" }All tenured and tenure track faculty at 
the ranks of assistant, associate and full professor are automatically members of the Graduate 
Faculty. Instructors generally shall not be appointed to the Graduate Faculty. 

Other persons may be appointed to the Graduate Faculty for fixed term membership; these 
appointees may include: faculty emeriti, clinical or research professors, scholars from other 
institutions, independent scholars, and practitioners. They shall be appointed for terms not 
greater than five years in length, though such terms may be renewed indefinitely. 

Nominations for fixed-term appointments shall be forwarded by deans or by department or 
program chairs, and must include an indication that the prospective appointee has been reviewed 
by the school, department or program in question and found to have appropriately high 
qualifications. Any restrictions the nominating unit wishes to place on the appointee’s service 
should be specified by the program to the appointee at the time of the nomination. 

Complete the Recommendation for Fixed Term Appointment located at the Graduate 
Faculty Designation website: {HYPERLINK "http://cfx3.research.unc.edu/fixed_term_faculty/"} 
along with a current curriculum vita, to have a non-tenured track UNC faculty member, or an 
individual outside the University, appointed to the Graduate School faculty. 

The Chair’s office submits the packet of information to the Graduate School for the faculty 
member. Once a faculty member has been approved to participate as either a full or limited 
member of the Graduate Faculty, he or she may: 

teach courses numbered 100 or higher 

supervise master’s research and direct a master’s thesis 

supervise doctoral research and direct a dissertation 
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BUDGETS 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

State budgets consist primarily of four components: 

permanent faculty and EPA non-faculty salary lines allocated by the Dean’s Office 
instructional budget to hire fixed term faculty and graduate teaching assistants 
permanent SPA staff salaries 
nonpersonnel 

A set of Budget Principles and Priorities have been written to form the basis for the College’s 
budgetary decisions. These guidelines are included as an { HYPERLINK \l 
"_Budget_Principles_and" } to this Manual. 

Your instructional budget consists of a "permanent" allocation from the Dean’s Office plus any 
salary savings resulting from leaves without pay, funded leaves, grant buy-outs and other fund 
transfers compensating the unit for faculty teaching time. The salary savings can be used in the 
same fiscal year that they are generated or they can be retained fully by the units and expended 
in future years. 

Starting July 1, 2011, the Dean’s Office will hold back a portion of all permanent instructional 
budgets each year and will reallocate those funds to units based on overall instructional needs, 
taking into account College priorities and shifting enrollments. The amount to be held back for 
fiscal year 2011/2012 will be 1.5%. This amount may change over time. 

The instructional budget should be used to pay teaching assistants, fixed-term, and 
visiting faculty. As noted under Budget Priorities below, these funds must be used, first, 
to meet course demands for undergraduates. The Chair and faculty members must work 
out priorities and manage budgets accordingly. Such funding should not be used to 
support faculty or graduate student research. 

When setting priorities, keep in mind that you must provide adequate staffing for (1) 
basic skills courses and perspective courses that meet General College and Arts & 
Sciences curricular requirements, (2) courses required for majors, (3) other courses that 
enhance curricula and attract enough students to justify their being taught in a given 
semester. Be attentive to enrollment patterns, and avoid scheduling courses that have 
very low enrollments. In general, undergraduate courses that enroll fewer than ten 
students should be cancelled, and the instructor reassigned for the current or a future 
semester. Graduate student classes should normally have a minimum enrollment of five. 

Typically, research-active faculty in the College of Arts and Sciences teach two courses 
per semester. In some of the science departments, the load is somewhat lower. Faculty 
who do not maintain active research programs should normally teach more courses than 
faculty who are active in scholarly research and produce regular publications. 

If enrollment in a course is less than five (graduate course) or ten (undergraduate 
course), the course should be considered an overload and the professor should be 
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assigned an additional course. If reassignment is not possible in the current semester, it 
should be deferred to a following semester. 

{ XE "Budgets:buy outs"}Units may permit faculty to "buy out" of their teaching 
responsibilities (for up to 50 percent of their course assignments per year). The 
minimum buy out rate is 20% of the annual base salary or $20,000 per course 
(whichever is lower). For additional guidance for course buy-outs, see { HYPERLINK \1 
"_Course_Buy-Outs_for" } appended to this Manual. 

{ XE "Position Funding Reversion" }{ XE "Salary Reversion" }{ XE "Position 
Reversion:EPA Non-Faculty positions" }We will continue to provide limited support to 
compensate for lost instructional capacity due to retirements and resignations only on 
the basis of demonstrated departmental need. If a retirement or resignation in your unit 
presents a significant teaching shortfall that cannot be met with other resources, please 
consult your SAD. 

The Dean’s Office will ’revert’ the highest state funded position salary that was available 
in the prior five-year period, rather than the state salary at the time of retirement. In 
most cases, it should be the same amount. However, if the department began paying 
part of the salary from nonstate sources and moved the state budget to other faculty, 
position dollars will have decreased. Departments will be responsible for replenishing 
those position dollars at the time of retirement. The state salaries are reallocated during 
the position authorization process during the summer. 

{ XE "Budgets:trust funds" }{ XE "Trust Funds" }Units also may have trust funds under their 
control. You will receive reports at least annually, summarizing the amounts available in each 
endowed or expendable fund. When allocating these resources, units must adhere to the 
restrictions placed on the funds by the donor(s). The Dean’s Office provides an annual training 
session for managers (which Chairs may also attend) on the management of these funds. 

One important but often neglected area of potential additional budget resources comes from 
investment of the cash held in these funds. The University has a money-market system that 
allows units to accrue interest on their investments (recently, this interest has been from 3% to 
5%). If the unit would like to participate in the system, write a letter (or send an email) to 
Accounting Services explaining how much money to invest. There is a minimum initial 
investment of $1,000. The unit should keep at least three months’ worth of initial expenditures 
in cash. Subsequent investments can be of any magnitude. Money can be moved in and out of 
the money market quickly on a monthly basis. Investments and withdrawals are accounted for 
retroactively to the 1st of the month in which the request is received by Accounting Services. 

{ XE "Contracts and Grants" }{ XE "Budgets:contracts and grants" }Faculty may have contracts 
and grants funded from sources outside of the University. Those funds are usually linked to 
specific activities that the faculty member has agreed to do in exchange for financial support in 
accomplishing those tasks. Those activities may be in the form of a federal research grant, 
humanities grant, or contract. These are not funds for use by the Chair to support other unit 
shortfalls. If the grant or contract funding includes salary support, the unit instructional budget 
may benefit by a reduction of expenditures in those funds, which could be used to support other 
salary needs provided the funds and FTEs work out. 

{ XE "Routing Proposals" }In an effort to assist our faculty in obtaining research grants 
and to streamline the process, the Dean’s Office of the College of Arts and Sciences does 
not require that grant proposals be routed through the Dean’s Office, except when the 
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Dean’s Office is being asked to provide cash matching or cost sharing; or when the 
department chair or center director is the principal investigator. 

Cash Hatching/Cost Sharing 

{ XE "Budgets" }{ XE "Budgets:cost sharing" }{ XE "Budgets:cash matching" }{ 
XE "Cash Matching" }{ XE "Cost Sharing" }If there is a cash matching or cost 
sharing commitment on the part of the Dean’s Office, this commitment will need to 
be summarized and approved in writing prior to final submission of the grant. This 
does not need to occur at the same time as the routing of the proposal. Attach the 
written approval to the proposal when it is submitted to the {HYPERLINK 
"http://research.unc.edu/osr/"}. 

For more information and the fill-in form about cost sharing, see Request for Cost 
Sharing in External Funding: { HYPERLINK 
"http://research.unc.edu/offices/sponsored-research/forms/index.htm" }. [You may 
be prompted to login to research.unc.edu. It is unnecessary; click"cancel" and the 
form will appear.] 

Chair/Director as Principal Investigator 

The other exception that will continue to require formal routing to the dean for 
signature occurs when the principal investigator or project director on the grant 
reports directly to the dean, e.g., a department chair or center director. The 
University requires one level of academic review for all grant proposals, and for 
those who report directly to the dean, we will continue to provide that review and 
approval function. 

{ XE "Overhead Receipts" \t "See Facilities & Administrative Funds" }{ XE "F&A Funds" }Funds 
requested for a grant or contract are the direct costs for conducting the project. There are 
associated "indirect" costs that the University incurs in the course of managing these outside 
funded projects. Most agencies, not all, have a written agreement with the University of North 
Carolina at Chapel Hill for a negotiated rate that the granting agency will allow the University to 
charge for this cost of doing business. At the end of the first budget year, the University 
will return to the unit administering the grant or contract 15.6% of those indirect 
funds. There are some restrictions on the use of these funds. 

See {HYPERLINK "http://research.unc.edu/n/CCMl_030807"}. 
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DEVELOPMENT 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

On October 16, 1975, Frank Borden Hanes SF. ’42, and chairman of the Tar Heel 100 Committee 
on the Arts and Sciences, offered a resolution recommending the creation of the Arts and 
Sciences Foundation. In its early days, the foundation’s board served as advocate for the College 
and initiated planning for a campaign. In February 1983, the board recommended the 
appointment of an executive director and staff and the beginning of a five-year fundraising 
program that raised $22.2 million for the College. 

The Carolina First campaign ending December 31, 2007, raised more than $387 million for 
faculty, students, buildings and programs in the College. Gifts of all sizes made a difference. For 
details on the campaign, see the Spring 2008 issue of the Arts and Sciences magazine at { 
HYPERLINK "httP:iicollege.unc.eduimagazine" }. 

The {HYPERLINK "http://college.unc.edu/foundation"} calls upon unit Chairs to help in strategic 
planning, preparation of proposals, and personal solicitations. Chairs are asked to lend their 
knowledge and expertise in efforts to reach individuals, corporations and foundations. Many 
programs have untapped development potential, usually successful former students who have 
never been approached. Alumni make donations to the University, first and foremost, because 
they are asked; but major gifts require sustained cultivation and stewardship, and academic 
departments and curricula are central to this process. Chairs need to keep in mind their top 
donors and prospects and seek out ways to involve these individuals in departmental activities. 
Because chairs are closer to the academic programs they represent, they are usually the most 
persuasive and effective advocates for these programs. The most effective contacts are 
personal. Developing donor support takes a sustained commitment from the Chai~, not a staff 
person. 

Chairs play a leading role in development work for their programs and the College of Arts and 
Sciences. The first step in defining this role is to meet with Executive Director of the Arts and 
Sciences Foundation, James W. May, Jr. (2-6183, { HYPERLINK "mailto:james.may@unc.edu" }), 
or with the Foundation’s Director of Capital Gifts Shannon Kennedy (2-6182, { HYPERLINK 
"mailto:shannon.kennedy@unc.edu" }). In close coordination with the Senior Associate Deans 
and assigned Foundation staff, the Executive Director and the Director of Capital Gifts will 
oversee fundraising within Fine Arts and Humanities, Social and Behavioral Sciences, Natural 
Sciences and Mathematics, and Undergraduate Education. 

Fundraising priorities defined by the Dean’s office during the Carolina First campaign remain in 
effect and include annual support of at least $55 million for: endowed professorships, faculty 
support, undergraduate scholarships, graduate fellowships, new facilities, programs to enhance 
undergraduate education, and unrestricted giving to the College. 

THE ADVANTAGE OF A STRATEGIC PLAN 

Programs with a strategic plan or case statement detailing the rationale for resources enjoy a 
distinct advantage in attracting private funding. Because the philanthropic environment is 
increasingly competitive, donors are most responsive to substantive and well-defined requests 
that are cast within a departmental and College framework. Foundation staff are readily 
available to offer suggestions regarding how best to present and market academic priorities to 
prospective donors. But the priorities themselves must be developed by Chairs in consultation 
with the Dean’s Office..{ XE "Donors:strategic plan" } 

The department or curriculum should have a strategic plan that identifies what value it adds to 
the College; what constituents it serves, and how well; why it is distinctive; where it would like to 
be in five years; what it will need to get there; and why anyone outside of it should care whether 
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it succeeds or not. Private gifts to individual departments or programs--and the fund-raising 
efforts of the faculty members who head them-can make a crucial difference at public 
universities. Such gifts recruit or retain outstanding faculty, help offset variations in state funds, 
support innovative research, and help protect important programs during budget shortfalls. 

The strategic plan should include the need for endowed funds, which provide a steady stream of 
income in perpetuity, and expendable funds, which provide immediate resources for a defined 
purpose. 

Always consult with the Arts and Sciences Foundation prior to contacting a prospective major 
donor. This helps forestall multiple solicitations of the same potential donors. Multiple 
approaches may irritate or confuse their recipients, who perceive them as a sign that the 
University doesn’t have its house, and its priorities, in order.{ XE "Donors:managing gifts" } 

Chairs are asked to assist in the identification and cultivation of donors, the preparation of 
proposals, and the solicitation of gifts. When approaching foundations or corporations for 
support of College programs, chairs and Foundation staff will work closely with Mark Meares, 
Director of Corporate and Foundation Relations for Academic Affairs in the Office of University 
Adva ncement. 

Truly great proposals require listening, interaction, and cultivation. They are based on 
knowledge of a donor’s interests and motivation, targeted to a clear need or opportunity, 
reflective of the College’s needs and culture, thoroughly researched, attractive and well-written, 
and delivered to the right person. Departments and curricula must use funds as the donors 
intended, and program budgets must therefore be established and followed. The Arts and 
Sciences Foundation needs to know immediately of any problem in fulfilling donors’ intentions. 

The Dean of Arts and Sciences is president of the Arts and Sciences Foundation Board of 
Directors. Its fundraising, communication and stewardship programs are conducted within 
University-wide guidelines. 

Vice Chancellor for University Advancement Matthew Kupec provides administrative leadership for 

the broader University’s development program. As one of about 20 University constituencies that 

funds a development operation, the College of Arts and Sciences is best served by a cooperative 

partnership between its Foundation and the Office of University Advancement. In addition, the 

College funds several important services provided by the Office of University Advancement, 

including gift acknowledgement, prospect research, planned giving consultation, and Annual Fund 

direct mail/phone program. 
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Gift 
Acknowledgment 

Stewardship 

The Arts and Sciences Foundation acknowledges unrestricted gifts of all 
amounts to the Annual Fund and restricted gifts of $100 or more to the 
College and all of its departments, curricula and programs. 

Department managers in the College can easily access a current 
database of gifts to their departments. For access to the secure site, 
contact the Arts and Sciences Foundation at 962-0108. The manager 
will then be connected with the department’s designated capital gifts 
officer. 

Letters from faculty are often the most effective means of thanking 
donors for gifts to their departments, and we encourage chairs and 
faculty to write to donors. For assistance with salutations or gift details, 
please contact the Arts and Sciences Foundation. 

All Gifts to the $100 - $500 - $10,000 
Annual Fund $499 $9,999 or more 
Letter from Card from Letter from Letter 
Director of the executive the executive from the 
Annual Fund director director dean 

Recognition 
o Honor- Roll, Fall issue of the Arts and Sciences magazine. Dean’s 

Circle and higher gift societies only. 

Under $2,000 
Gift receipt 

$2,000 & up 
Gift receipt and Chancellor’s 
acknowledgement 

(Pledges $10,000 & up) 

Young alumni to 10 years since 
graduation receive Chancellor’s letters 
for gifts of $250 or more, depending on 
class year. 

The Arts and Sciences Foundation provides annual updates on the usage 
of nearly 700 endowed and expendable funds that support the College 
of Arts and Sciences. Each spring through the Dean’s office’s Annual 
Report system, Departments provide the Foundation with usage 
information on funds that support professorships, graduate fellowships, 
scholarships, awards, lectures and programs. In addition to the 
Foundation’s stewardship reports, letters from department chairs and 
faculty to individual donors are encouraged. (Please send a copy of your 
letter to the Arts and Sciences Foundation so that we may reference it in 
our reports.) 
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Solicitations 

Budget 

Communications 

Donors particularly value their relationships with College faculty. In fact, 
such relationships form the foundation for most successful development 
efforts. However, chairs and departmental faculty should coordinate 
solicitations through the Executive Director of the Arts and Sciences 
Foundation or the appropriate Senior Associate Dean. Such coordination 
will prevent the multiple and uncoordinated solicitation of potential 
donors. 

Chairs should use department funds for publications, direct mail, travel 
and events. If chairs or faculty are asked to travel on behalf of the 
Foundation or to host Foundation events, expenses will be assumed by 
the Arts and Sciences Foundation. 

The Arts and Sciences Foundation Director of Communications, Del 
Helton (2-8216, { HYPERLINK "mailto:del.helton@unc.edu" }), is 
available to consult with Chairs regarding development-related 
communications for Web sites, brochures, departmental newsletters, 
direct mail appeals, proposals for private funding, and event programs 
and invitations. 
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Procediures for Establiishing a New Depa ment or: 
Curric ulurn wiithin  the  Colliege of and Sciences 

{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

{ XE "New Department:establishing" }{ XE "New Curriculum:establishing" }These guidelines are 
also followed when merging two academic units and thereby creating a new one. This process is 
not to be confused with establishing a new degree. Those guidelines follow this section. 

Confer with the Dean of the College of Arts and Sciences via relevant Senior 
Associate Dean to obtain authorization to initiate a change. 

Write a letter containing the formal request to the Associate Dean for Undergraduate 
Curricula, during curriculum change process (October 15 deadline. The request will 
follow the same process of review by the Administrative Boards as other curricular 
matters; 

Administrative Boards consider proposal. 

If approved, the following offices are notified by the Office of Undergraduate 
Education to make the change with an effective date: 

¯ Office of Undergraduate Curricula on behalf of the department or 
curriculum: Complete the Department Update Form located in the 
University’s Organizational File: { HYPERLINK 
"http :iioi ra. u n c.ed u/images/stories/pla n n in giaddtRsrcidepa rtment%20u pdat 
e%20form.pdf’ } [to change telephone directory, departmental materials, 
Undergraduate Bu#etin, Graduate Record, mail service, and the Office of 
Sponsored Research (if appropriate), ITS, etc.] 

¯ Dean’s Office [to approve Department Update Form, for press release, 
notify OASIS] 

¯ Graduate School 
¯ Registrar 
¯ Provost (Institutional Research, etc.) 
¯ General Administration 

Confer with the Dean of the College of Arts and Sciences via relevant Senior 
Associate Dean to obtain authorization to make a change.{ XE "Changing Name of 
Department:guidelines" }{ XE "Changing the Name of a CuFriulum:guidelines" } 

Write a letter containing the foFmal request to the Associate Dean for Undergraduate 
Curricula, during cuFriculum change process (October 15deadline. The request will 
follow the same process Of review by the Administrative Boards as other CUrricular 
matters; 
Administrative Boards consider proposal. 

If approved, the following offices are notified by the Office of Undergraduate 
Education to make the change with an effective date: 

¯ Office of Undergraduate Curricula on behalf of the department or 
curriculum: Complete the Department Update Form located in the 
University’s Organizational File: { HYPERLINK 
"http :iioi ra. u n c.ed u/images/stories/pla n n in giaddtRsrcidepa rtment%20u pdat 
e%20form.pdf’ } [to change telephone directory, departmental materials, 
Undergraduate Bu#etin, Graduate Record, mail service, and the Office of 
Sponsored Research (if appropriate), ITS, etc.] 
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Dean’s Office [to approve Department Update Form, for press release, 
notify OASIS] 
Graduate School 
Reg i st ra r 
Provost Office [Institutional Research, etc.] 
General Administration 

{ XE "Discontinuing a Department or Curriculum" }This generally occurs with the merger of two 
units and therefore mainly consists of notification once the establishment of a new unit is 
completed. 

If approved, the following offices are notified by the Office of Undergraduate 
Education to make the change with an effective date: 

Office of Undergraduate Curricula on behalf of the department or 
curriculum: Complete the Department Update Form located in the University’s 
Organizational File: { HYPERLINK 
"http ://oi ra. u n c.ed u/images/stories/pla n n in g/addtRsrc/depa rtment%20u pdate%20fo 
rm.pdl~’ } [to change telephone directory, departmental materials, Undergraduate 
Bulletin, Graduate Record, mail service, and the Office of Sponsored Research (if 
appropriate), ITS, etc.] 
Dean’s Office [to approve Department Update Form, for press release (as 
appropriate), notify OASIS] 
The department or curriculum will remove materials from the website and notify the 
University webmaster to make changes on the official website. 

The Dean’s Office will notify the following offices to make the change with an 
effective date: 

a. Graduate School 
b. Registrar 
c. Provost Office (Institutional Research, etc.) 
d. General Administration 
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Procedures for Establiiishing a Center or Institute 
within the College, of and Sciences 
{HYPERLINK \1 "_TABLE OF CONTENTS" \o "to Table of Contents"} 

{ XE "Centers and Institutes:establishing" }Proposals for the establishment of a Center or 
Institute within the College of Arts and Sciences should be submitted to the Dean. Generally, 
Centers and Institutes should seek among other things, to: 

¯ promote interdisciplinary and muEidisciplinary cooperation 

° produce high quality work; generate funding opportunities to support their staff 
and faculty research 

° support departments and curricula in their efforts to attract and retain 
outstanding faculty and students. 

Proposals will be evaluated by the College of Arts and Sciences’ Committee on Centers, which will 
consist of two Senior Associate Deans (a divisional SAD plus the Senior Associate Dean for 
Finance & Planning), a current Center director, and two experienced faculty members who are 
not currently Center directors. 

Each proposal should contain: 

The name of the proposed Center/Institute, along with the name of the 
proposed Director and his/her term. 

A statement of purpose and rationale for establishing the Center. This statement 
should indicate clearly why the Center is needed, its specific objectives and 
goals, how it relates to the College’s and University’s instructional and research 
missions, and how/why it is distinctive from other units (including Centers) in the 
College and the University. 

A roster of potential participants and an indication of the kinds of activities in 
which these potential participants are likely to engage. Participants in a Center 
must come from more than one department. Please provide evidence that this 
group of faculty is likely to come together collaboratively more often as a result 
of being affiliated with the Center. Statements of interest or endorsement from 
potential Directors and faculty participants would be helpful. 

A description of the proposed unit’s responsibility structure, including any 
proposed advisory or policy boards. Please include an organization chart 
showing the internal organization of the proposed unit and its relationship to 
existing units. 

The relationships between Centers and departments or other units at UNC- 
Chapel Hill should be clearly discussed. For example, Centers that expect to 
support their activities from a share of F&A receipts that would otherwise go to 
departments or other units must obtain clear agreement to do so from all 
concerned parties. Also, if space is to be allocated partially or completely for 
conferences, staff support, etc., agreement from the host units must be obtained 
in advance. 

A proposed budget that is needed to initiate Center activities as well as budget 
projections for the next four years. This budget must be justified carefully, with 
requests tied closely to proposed activities, and should recognize that the 
College’s resources are already stretched very thin. Therefore, the proposal 
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must include a plan for generating support of the Center and its activities from 
external in addition to internal sources. The proposal should also include a 
statement of operating needs such as equipment and library resources, and a 
description of immediate space needs and projections of future space needs. 

All proposals to establish a Center should identify clear milestones and metrics to 
be used to evaluate its success and its progress, including objective and 
subjective criteria. 

Centers that are approved by the College will be asked to produce an annual report of their 
activities. Each Center will also be reviewed every five years by the College. This review will 
address, among other things, the question of whether the existence of the Center is still justified, 
or whether it should be phased out, combined with other units, etc. 
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APPENDICES 

College of Arts and Sciences 

{ XF "Budget Principles and Priorities" } 
College Mission Statement 

The academic mission of the College of Arts and Sciences is to create new knowledge and 
discover solutions to pressing problems, educate graduate and undergraduate students and 
promote their academic success, and contribute meaningfully to the state, nation and world. We 
fulfill this mission through teaching, research, and creative work that advance scholarship, inform 
and inspire undergraduate and graduate students, and enhance the quality of life of communities 
beyond our campus. 

Back_qrou nd 

American higher education faces a number of pressing issues driven by the global economic 
situation. To meet the challenges, we must uphold our stature as a leading research university, 
preserve excellence in education, and ensure success for an increasingly diverse student body. 
The College of Arts and Sciences is committed to recruiting and retaining outstanding scholars by 
providing them the resources necessary for them to excel in teaching, scholarship, and creative 
work. The College is equally committed to attracting the best undergraduate and graduate 
students by providing them an excellent education that prepares them for leadership and success 
in an ever-changing world. Facing enrollment increases and declining budgets, our challenge is 
to preserve as much as possible Carolina’s treasured undergraduate experience of small-class 
and other opportunities for extensive faculty-student interaction. Under similar financial 
pressures, the College also aims to sustain the quality of our strongest graduate programs. 

The following budget principles will form the basis for the College’s budgetary decisions relative 
to state funds. Although these principles will serve as guidelines, the College recognizes the need 
for flexible and strategic application of these principles to budget decisions. 

Core Principles 

1. The College budgeting strategies for allocations or reductions should reflect our mission 
and fundamental commitments. 

2. The College should strive for efficient use of its resources. 
3. The College budget should be presented in a way that is accessible and understandable 

by the College community. 
4. In making budget decisions, the College team composed of the Dean and the Senior 

Associate Deans will seek regular consultation from a Dean’s Advisory Committee of 
department chairs and other academic leaders in the College. The team will also consult 
when possible with the wider College community. 

5. The leadership team in the College of Arts and Sciences, headed by the Dean, is 
responsible for final budget decisions. 

Funding Priorities 

Consistent with our core principles, the College’s funding priorities remain: an excellent 
education for all students and support for faculty excellence in teaching and scholarship. These 
priorities are interlocked; excellence for one is inseparable from excellence for the other. To 
maintain these priorities, resources for academic staff, services for students, infrastructure for 
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faculty and student research, and instructional technology must be deployed strategically and 
efficiently. 

Budget Reduction Principles 

1. Budget reduction plans will be, wherever possible, proactive rather than reactive, 
anticipating and implementing expected future reductions rather than waiting for final 
notification of imposed cuts. 

2. Planned strategies for cost savings will have preference over ad hoc budget reductions, 
hiring freezes, or across-the-board budget cuts. 

3. New initiatives in teaching and research will be considered strategically in light of existing 
budget commitments and College funding priorities. 

4. The following principles will guide the College’s funding priorities: 

Faculty: The College is committed to recruitment and retention of a world-class faculty. 
During periods of declining budgets, faculty recruitment and retention will be governed 
by strategic application of the College’s funding priorities, such as limiting faculty 
recruitment in order to offset budget reductions. Because salary reductions through 
furloughs or permanent salary reductions will lead to serious retention problems, such 
reductions will be considered only in worst-case scenarios. Temporary salary reductions 
are preferred over permanent reductions. 

Undergraduate Education: Persistent enrollment growth accompanied by declining 
budgets will affect the College’s ability to provide a traditional small-class Carolina 
undergraduate educational experience. In response to this challenge, the College’s 
preferred strategies include increasing class size (lectures, recitations, and lab sections) 
and effective use of fixed-term faculty, visiting faculty, and graduate teaching assistants. 

Graduate Programs: The viability of departmental graduate programs will depend, in 
large part, on their sustainability at a level of funding sufficient to ensure professional 
quality and an appropriate critical mass of students. 

Staff: Consolidation of staff services and unit administration through measures such as 
networks or collaborations among staff in service centers will be examined and 
implemented if cost-savings or increased effectiveness can be achieved. 

Services for Students: Funding vital academic support services for students is critical to 
maintaining Carolina’s reputation for excellence. This goal requires helping students 
succeed academically, navigate curricular requirements, and access services that 
enhance learning so as to increase retention and graduation rates. 

Research Infrastructure and Support: Expenditures to support research and scholarship 
will be consistent with merit, performance, and sponsored research activities. 

Instructional Technology Support: Expenditures for instructional technology will be 
allocated according to the degree to which they enhance instructional delivery and 
student learning. 

Bud e~e~xpansion Principles 

1. Budget allocations should be aligned with the College’s priorities of scholarship, teaching, 
and service. 

2. Strengthening core academic units is a top priority. 
3. Enrollment increase funds should be used first to accommodate the increased costs of 

instruction where growth in enrollments has occurred. Meeting commitments to increase 
student retention and graduation rates is also important. 
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4, Investment in cross-College and interdisciplinary strategic initiatives will be strongly 
considered insofar as the anticipated outcomes will enhance faculty research and/or 
teaching and are consistent with the College’s priorities. 
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Research Usually not more than 50% of Must be set and applied consistently year by year across all faculty in each unit. 

(typically employing 
external grant funds) 

course assignments for a year or 
more than one course per 
semester. 

Faculty are expected to be available 
for other faculty responsibilities 
(advising, committee work, etc.) on 
campus. 

A higher rate for a buy-out of a second course is permissible if applied consistently. 

Minimum buy-out rate for research active faculty: 
¯ Departments with standard four course load: 20% or $20,000 of annual base 

salary plus benefits per course (whichever is lower). 
¯ If three (3) course load: 22.5% or $25,000 of annual base salary plus 

benefits per course (whichever is lower). 
° If two (2) course load: 25% or $30,000 plus benefits per course (whichever 

is lower). 

Internal Have a variety in the University and Minimum College requirement: 
Competitive the College. ° Semester leave: $40,000 plus benefits 

Leaves ° One-course buy-out: $20,000 or 20% plus benefits, whichever is lower 

CURS, $17,500 plus benefits in 2011/12 and $20,000 plus benefits in 2012-13. 

No change for the IAH or for those already paying higher. 

Administrative To support departments when Assignment Outside the College: 
Assignment faculty are appointed to ¯ $20,000 or 20% plus benefits per course; (2009/10: Provost reduced it to 

administrative positions. These $15,000 plus benefits per course, citing fiscal exigency) 
only apply to buyouts requested of o Semester buy-out rate: $40,000 (or 40%) plus benefits per term 

(course support to the Dean’s Office or Provost, 
departments) associated with secondary Assignment in the College: 

appointments. ¯ 2009/10:$10,000 plus benefits per course 
¯ 2010/11:$12,500 plus benefits per course 
° Goal: By 2011/12:$15,000 plus benefits per course; ($60,000 for full buy- 

outs) 
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Course 
Reallocation 

(Off Campus) 

Teaching for 
Another Unit on 
Campus 
(instead of home 
department; distinct 
from cross-listing of 

cou rses) 

Maintaining same teaching course 
load, but for another unit 

Same course load, typically will be 
approved for one course per year 
maximum, and not on a regular 
basis. 

2010/11 Off-Campus Assignment (one semester): 
¯ $20,000 plus benefits to home department (typically for 2 courses) 

2011/12:$25,000 plus benefits per semester (interim step to Goal) 

Goal by 2012/13:$30,000 plus benefits per semester. 

Same rate whether inside or outside the College: 
¯ $15,000 plus benefits per course. 
o No rates are involved when courses are cross-listed 
¯ Separate policies are in place regarding individual faculty members who have 

joint teaching obligations across more than one unit. 

Term              For faculty who prepare new       Research and Undergraduate Education 
Professorships in    courses or have course release, o Rate for 2010/11: Home department allocated up to $15,000 annually to 
College cover regular courses if new one(s) offered. 

Bank of America Honors 
¯ Rate for 2010/11: Home department allocated $15,000 while professor is 

offering additional Honors courses. 
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Microsoft Word does not retain linked index entries once the Index is updated with 
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Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Unspecified Sender 

Thursday, July 12, 2012 7:02 PM 

Sent to De~xIJH-CHARLENE B 2012 CV Document.doc; Sent to DeanJH-Current CV - Eunice 2012.doc; Sent to DeanJH-Lee- 

CV2010.docx 



From: 

Sent: 

To: 

Subject: 

Attach: 

Kiel, David <kiel@email.unc.edu> 

Saturday, October 13, 2012 11:05 AM 

CLP 13 <cl~13@listserv.unc.edu> 

[c1~13] Follow up From Tuesdays Meeting. 

Strategies for the Academic Search.pdf; 070710- JHL-7848-acedemic-leadership-searches---evolving-best-practices OT0710.pdf; 

CLP2012-1 .pdf 

Given the interest in selection processes, James and I thought you might find some value in the following articles. Among other things they can be good for making sure you 
have covered all the procedural bases in your search. One of the articles is general and the other is based on medical school experiences but still should have relevance. 

David 

PS I am also attaching a second corrected Picture Roster (we had another mistake in one of the dept. titles, please use this one instead, sorry about the re-dos.) 

You me cmTently subscribed to c]p 13 as: eunice(~email.unc.edu. 

To unsubscribe click here: http:i/lists.unc.edtv’u?id 53262397.22efc4e6e27eflf6a77fga3293bcf3a6&n T&I clp 13&o 32291007 

(It may be necessa~ to cut and paste the above URL if the line is broken) 

or send a blank email to leave- 32291007- 53262397.22efc4e6e27efl f6a77fga3293bcf3a6~listserv.unc.edu 
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............................................................... Executive SummaU ............................................................... 

A successfhl search depends on a clearly understood set of principles ac- 

cepted by all who engage in the process. These principles include assump- 

tions of confidentiality, integrity, and the need to understand that all 

searches require recr@ting as well as assessing skills. This briefing conveys 

strategies ibr a snccessthl sesch incorporating these principles by taking 

t}~e reader t}~roug}~ eac}~ of its stages. It includes advice about wI~at should 

happe:n at t~~e important :meeti n g whereby t~~e search comrni tree is cMrged; 

strategies ff~r developi:ng and evaluating a wide and diverse pool of car@- 

dates; suggestions fbr record keeping and handling commuications with 

candidates and the academic unit; methods for c(mducting interviews, with 

sample questbns; and best practices fbr campus visits. Tk~e briefing con- 

dudes with strategies fbr negotiating with candidates. 

What ff@ows are my observations about what constitutes best practices in 

searches fbr both f).cu]ty members and academic administrators, from the 

decision concerning what to search ibr to the negotiations with the candi- 

date of choice. Not all of these observations will apply equally to all 

searches, given the range of disciplines in the academy, the diffk, rent kinds 

of institutions that conduct these searches, and the various cukures in 

which they take place~ Nonethdess, I believe that the principles that I dis- 

cuss are relevant fi)r all searches. The basic assumption that informs this 

briefing is tk~at every sear& needs to have settled principles and proce- 

dures and that all participants need to know what they are and agree to 

abide by them. 

Finally, no sear& can be called good if it is not conducted with 

tegrity~witb good sense, goodwill, and good flitb from all involved in the 
process, from those on the search committee to fac@ty and staff conducting 

interviews to the hiring administrator who charges the committee and ne- 

gotiates with the candidates. I am reminded of a dean who came into my 

rice fi~rious over the flct that a senior profbssor was undermining one of his 

searches by calling candidates he did not like and discouraging them from 

applying. ~:hen the dean confronted him, the profbssor apobgized and 

asked if there was a book that wo@d tell him how he was supposed to be- 

have on search committees. "Yes," the dean said, "it is called the Bible." 

Good advice, although if it had been available, I would like to think the 
dean might have also recommended this briefing on strategies *br the aca- 

demic search. 
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Be~)re the search begins, there must be agreement about the need to 

search and what is being searched for, For a f~culty position, fbr example, 

the search may be authorized to replace a colleague, but that does not net> 

essarily mean that it needs to replace that col]eague’s particular expertise 

and skills, Can the courses taught by the colleague be taught by others? 

Must they be taught at all? Should the seavch be ]~stead %r a 

member who would help the department in other ways, buildin~ on its 

strengths or addressing" its weaknesses? Similarly, be%re administrative 

searches are launched, thought needs to be given as to whether the pres- 

ent configuration of the position is the right one fbr the 

Because facuky hiring is an ongoing activity, fhcuhy searches should 

take a king-range view. Are there expected changes in the personnel over 

the next several years that should impact the searches of the current year? 

K the department has a long-range strategic plan, then that should be fac- 

tored in. A two- or three-year hirLng plan is often a usefffi strategy, partic- 

ularly when there are competing needs, and one that can help a chair satisfy 

political factions vying ~)r hiring in their areas. Is there the possibility of 

cluster hiring~several appointments ~n the same field to buUd an area and 

encourage strong candidates to join i~? These s~rategies of course must be 

discussed w~d~ and receh:e a commitment of support from the dean. 

Another issue that must be worked out in advance, again most likely 

with d~e dean, is at what rank to h~re. It shoukt be borne in mind that a~r- 

mative action issues arise if the advertised rank is %r an assistant profiessor 

but the department becomes i~terested in a candidate at tl~e associate level. 

If that is even a possibility, leave the ra~k %r the position open. Sometimes, 

if more than one position is being searched tbr, the dean, looking to her 

budget, can oflbr the department some flexibility wkhin parameters; 

example, ifd~e rank is left open, the dean ca~ oflbr tl~e option ofiilling both 

at the assistant or one at the senior rank, depending on the candidate pool. 

I also suggest that the dean assure the deparm~ent that K a search does 

not work out, it can be reopened the K)llowing year. Otherwise, depart- 

ments may tOel pressure to }fire weaker candidates because they are aft’aid 

oflosLng the line. What I would argue strongly against, however, is a dean 

or a department refusing to hire a second-choice candidate if the first 

choice gets away. "[’his year’s second choice may be better than next 3~ear’s 

first choice. Each candidate needs to be evaluated on his or her own merits. 

There are some difl:b.rences to consider between the ff)rmation of commit- 

tees for the hiring of facult3~ and the fbrmation of those fbr academic ad- 

ministrators. 
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Some faculty search committees are 

elected, but [ prei~r that the depart- 

ment chair choose both the committee’s 

members and its chair. The department 

chair should avoid selecting people who 

are dysfunctkmal when in d~e same 

room or who automatically clique up. 

The predse makeup of the committee 

depends on the nature and size of the 

faculty, but in ~eneral an appropriate 

size is fbur to six members. There 

should be a mix offhculty from diffbr- 

ent ranks and, to the degree possible, 

gender and race. The search commit- 

tee might also include a student ........ 

in departments with graduate pro- 

grams, prefbrably a graduate stu- 

dent------4br whom participating in the 

search can be a valuable educational 

experience. Students should under- 

stand that they are students first and 

that they will not be excused ifom 

classes or exams because of search 

activities. 

There are also cliff)fences between 

the structure of search committees 

for academic administrators who 

chair departments or programs and 

those created to search ibr academic 

administrators at the institutional 

level. 

In searchin g fbr a deparm~en t chair, the 

dean might either appoint the search 

committee or ask the department to 

elect the committee members. [ like the 

system whereby the department no:mi- 

na~es a slate of candidates, perhaps sev- 

eral fbr each rank, from which the dean 

selects, with the dean perhaps reserving 

the right to add to it if necessary ~o 

achieve appropriate balance and diver- 

sity. I a]so suggest that the dean up- 

point as a member of’ the committee a 

chair f~om a related department. The 

dean should appoint the search commit- 

tee ch ai r. 

College and university search commit- 

tees fbr administrators will probably be 

larger than department committees (al- 

though preferably not larger than ,9 or 

lO members). Members of these corn- 

mittees should be diverse and will usu- 

ally include fSculty, staff; and students. 

Where the number of departments or 

programs in a unK is small enough, it 

makes sense to draw from each of them, 

but not at the expense of swelling the 

committee beyond an efl)ctive size. As 

Marchese and Lawrence (2oo~) remind 
us, a search committee is not a con- 

stituent assembly with representative 

membership, like a fSculty senate, but 

rather "a specially fbrmed group adD~g 

o~, beka~f q/" &e instit~’tioF’ (p. 1~). I rec- 

ommend appointing to the committee 

an administrator from outside the 

unit--for example, an associate dean or 

other academic administrator with re- 

sponsibilities similar to those of" the 

position being fille& For high-level 

searches, it is usefhl to have somebody 

fi’om tile hiring administrator’s office 

staff the committee. 

In charging a search committee, the 

hiring acade:mic leader (e.g., depart- 

rnen~ chair, dean, prow)st) should 

clearly define d~e procedures lbr the 

search, inch~ding a desired time- 

table. The academic leader’s role 

should be made clear. Does he or she 

reserve the right to make the final 

decision on whom co interview aRer 

getting a list of recommendations 

from the committee? In fhculty 

searches, does the committee chair 

or the department chair contact can- 

didates to invite them to participate 

in preliminary interviews? Does the 

search committee or the department 

as a whole recommend who should 

receive the ofl~r? And does the de- 

partment chair make the final deci- 

sion as to whonl tO recommend to 

the dean, or does d~e chair simply 

%rward the department’s recom- 

mendation? [n some administrative 

searches, the search committee may 

actually be no more than a screening 

committee; £)r example, the presiden- 

tial search committee may hand its list 

of possible candidates to the trustee 

selection committee, after which the 

trustees i~terview and sdect the presi- 

dent. K these ground rules are not 

made dear at the start of the search, 

those who thought their recommenda- 

tions were decisions that were simply 

overruled by other constituencies or 

by the administration will ~#el bitter 

and betrayed. 

EftbctJve Practices fbr Academic Leaders Copyright ,~D ~007, Stylus Publishing, LLC Vohnne i, No. 5, May ’.2007 
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The academic bader should ~ive advice 

~r developing a wide and diverse pool 

of candidates, stressing the importance 

of seeking candidates who appreciate 

the value o~diversity and who can work 

well with others of difl>rent gender and 
ethnic backgrounds. [ .... ..... a~~’est that the 

committee be addressed by a college or 

university affirmative action or equal 

opportunity officer, or someone fFom 

the dean’s once wkh such responsibili- 

ties, who can discuss strategies fi)r di- 

versifying the pool; pitfalls ~o avoid, 

including asking inappropriate ques- 

tions of candidates; and institutional 

equal employment opportunity/affir- 

mative action procedures~ The officer 

should indicate what materials, such as 

the position announcement or the letter 

of off~r, :need to be reviewed by her of 

lice or by legal counsel. 

There are three basic principles tha~ 

all search committees shoukt be made 

aware of when being charged: 

1. The pris:c@[e q/ co~bgde~#ialiO,: From 

the charge meeting to the momen~ 

that the final list of candidates is 

made public, the academic leader 

and the commktee chair must stress 

the confidentiality of the search 

process~ At any sign that the princi- 

ple of confidentiality has been 

breached, the committee chair must 

address the issue again. Confiden- 

tiality is important because it 

what we promise our candidates, be- 

cause we can lose candidates (partic- 

ularly academic administrators) 

when it is breached, and because the 

entire search process can be dis- 

rnpted when members of a unit 

to exert pressure on the committee 

as a resu]t of breaks i n confidential- 

ity. Committee members should be 

told dmt only the committee chair 

speaks fbr the committee and that 

all questions, whether from col- 
leagues or the press, must be re- 
directed to the {;hair. 

The prb, c@le 9< i~ti~g’ri~/: The in- 

tegrity of the search requires that all 

candidates be treated the same. 

They must be evaluated by the same 

procedures and criteria. Friends of 

candidates should not call them 

with inside in%rmatiom All candi- 

dates must be sent the same materi- 

als~if a candidate asks fbr access to 

material that has not been supplied. 

either the request must be denied or 

all candidates must be given the 

same access to it. In addition, candi- 

dates must not be given misleading 

infbrmation or made promises that 

cannot be fulfilled. 

The pri~@ie 9/recr~dtme~b The com- 

mittee needs to be reminded that 

is not simply searching but that at 

every stage of the process it is also 

recrniti~g. Proi)ssional courtesy 

must be extended to candidates at 

all times, %r the sake of the reputa- 

tion of both the unit and the instku- 

tion; in the e~d the institution is not 

only choosing the individual, but 

the individual is also choosing the 

instituti 

ing handling the search and working 

with the committee (:an also be con- 

veyed at this meeting. At Penn State, 

we prepare guide]ines and materials fbr 

chairs of dean search committees and 

review them with these chairs at the 

premeeting, with the understanding 

that they will be shared wkh the com- 

mktee. These materials include sample 

position announcements, tbrm letters, 

review sheets, interview questions, and 

lists of the responsibilities of both the 

chair and the committee. 

It is necessary to keep care[ul records of 

every step of the search, ibr both legal 

reasons and organizational e~ciency. 

The institution’s equal oppommiU and 

nondiscrimination policies might also 

require a record of applicants that is 

broken down by race anti gender. At 

Penn State, we send each applicant an 

affirmative action data card to fill out 

and retnr~ to our human resources of 

fice~ We tell applicants that the intbr- 

mation is voluntary and used only fbr 

statistical purposes, and that such infbr- 

marion is kept confidential and will not 

be used to evaluate their qualifications 

fbr the position. Figure ~ presents a 

sample tracking record. 

Befbre the charge meeting, the aca- 

demic ]eader meets with the committee 

chair to go over procedures and de- 

velop an agenda. Other advice concern- 

Date of Acknowledge Preliminary Campus Outcome/i 
Name Application Application Interview i lnterviewi Reason Notified 

Source. From The Complete Academic Search Manual." A Systematic Approach to Successful and loclusive 

Hiriog (p. 6), by L A. Vicker and H. J. Royer, 2006, Sterling, VA: Stylus. Adapted with permission. 
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process. Ins~itw~ions skou~d devd@ oKen- 

tatio~ prog’mms to assist search committee 

n~embers i~ a varielv q/’!)ersonnd aclivi- 
ties, including crqiYing ~ job deser~?t~bn, 
interviewin~ teckniq.es, ~’esume reading; 

and evaluation (’credentials." (idn~er/(’an 
3ssociation 9/’Sh~e ColIeges and Univer- 
.@ies, 1.999, p. 17) 

After the committee is charged, its 

first order of business should include 

reviewing or creating the position de- 

scription, deciding where it should ap- 

pear, and brainstorming proactive ways 

to develop a pool of candidates. 

In some cases, the administrative oil 

rice creates the poskion description 

and sends it out even befbre ~he com- 

mittee convenes; ~n others, the admin- 

istrative office drafts it and then ~he 

commk~ee reviews i~; and in still oth- 

ers, the committee creates it and then 

the academic administrator reviews it 

Whoever has responsibility %r drai~- 

ing the positio~ description should 

study models *}ore past searches and 

those that appear %r similar positions 

in the Ckronzde q/lIigker Ed,wation. 

In listing credentials fbr the posi- 

tion, be care[ul not to fbrmu]ate them 

so as to exclude the exceptional candi- 

date. [ suggest language such as "Pre- 

ferred candidates will have . . ." or 

"Candidates should have . . ." for cre- 

dentials that are not absolutely re- 

quired. Do not say when applications 

will be closed--you do not want to 

c]ose out the great candidate who ap- 

pears aRer the dead]in< however, you 

could give a (late fbr when applications 

should be submitted fbr "best consid- 

era(iota" The usual statement says 

only when the review of applications 

will begin and that it will continue un- 

til the search is ended. 

Lesser known institutions or those 

in bsser known ]ocations may need to 

take special care in describing the na- 

ture of the institution anti tile desirabil- 

ity of its location. Be (;lear about what 

tile position entails anti about what an 

application should consist off such as a 

cover letter (and what it should 

dude), a CV, and references or ~ames of 
reIbrences with contact inIbrmatiom 

Include e-mail addresses and Web sites. 

Some institutions allow or encourage 

candidates to send applications or ex- 

pressions of interest via e-mail. 

The academic leader and/or the 

committee need to decide where to send 

the descriptkm. The Ckronic/e should be 

a given. So should appropriate journals 

or :newsletters, disciplinary- and diver- 

sity-R)cused job listings, and online 

job listings. Cost must be considered, 

because cost affects not only where de- 

scriptions should be placed but their 

size. One way of managing costs is to 

create a single notice ~)r mukiple posi- 

tions at a single institution. Some 

schools include a diflbrent code number 

in each published announcement fi)r ap- 

plicants to use in replying in order to 

track yields ibr *hture retbrence, using 

the resulting data to determine which 

placements are most cost-effbctive~ 

The positkm description should be 

sent to national organizations and to ad- 

ministrators at the appropriate level and 

institutions around the country. At the 

same time, it needs to be distributed 

ternally, to thcuky and student groups, 

administrative commktees such as the 

deans’ council and president’s councils, 

and the board of trustees, with invi- 

tations to nominate candidates. For 

faculty searches, all department mem- 

bers shoukt be encouraged to think of 

possible nominees ibr positions or of 

people who might be able to make rec- 

ommendations. 

The proactive search places special re- 

sponsibility on members of the search 

commhtee to nominate candidates. 

Some committees target junior fhculty 

members who have already begun to 

build a track record, sometimes seeking 

them out at confbrences and attending 

presentations of their papers. Targeted 

ihcuky, whether junior or senior, might 

be invited to campus to give a talk or 

serve on a dissertation committee. In 

administrative searches, committee 

members should not hesitate to seek out 

promising candidates in lesser positions 

at more prestigious sc} ools, or higher 

rank at less prestigious in s titu (ions. Un- 

less there are particular problems, aca- 

demic admin is(tutors have little interest 

in moving sideways fi’om a schoo] simi- 

lar to yours. Consider asking chairs of 

recent searches at other institutions 

suggestions for your poo]. A s~rong can- 

didate who turned them down may be 

more interested in what you have to of- 

fbr, and potential candidates whom they 

bypassed might be the right fit for you. 

Sometimes a candidate who was not 

available during one academic year ........ 

perhaps because he or she needed to 

complete a prqiect, or did not want to 

move a child completing a senior year 

in high school-------can be persuaded to be 

a candidate the fifllowing year. 

A word needs to be said about internal 

candidates in national searches. The 

same general procedures should be ap- 

p]ied fbr them as for externa] candi- 

dates--fi’om the evaluation of their 

app]h;ations ("courtesy interviews" 

waste everyone’s time and do no one a 

favor) to the interview procedures to 

the campus visit. (If external candidates 

are taken out to dinner, so should inter- 

nal candidates.) Internal candidates 
should not meet other candidates or at- 

tend their presentations. At the same 

time, however, it is important to be sen- 

sitive to the special situation of internal 

candidates. Those who do not reach the 

interview stage might get a phone (;all 
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rather than the fbrm letter sent to other 

candidates. And those who were inter- 

viewed but not ~nvited fbr a campus 

visit should he tokt befbre candidates 

are h~vited to campus. 

"~%~, more ~han a~Vone ebe, owe 

as to those whom j~ou ,:ntervi~. 

I~: wondered whether our i~::ia:.iob 
!~iica~ion !~ad been received, wheZher we 

we were a .finalist jg~ the ~osi~ion, 

w}~elher we had been selec#£ T}~ro~%ffmut 
~e kirb~gproc~ss, get bac+ Io ca~Midales 

a tin~@, nmnner "with i~/brmation about 
lhe slams U" lhe hiring" i~rocess or about 

your :tec#io~s~ Th~2’ "wdl ap~r:~cia# your 
courte.% and you and your delbartnient 
will earn re@edjbr /:’:e ?r~/~ssionalism 

After the initial invitation to apply fbr 

a position, unless they give you per- 

mission otherwise, candidates with of- 

fice staff who have access to their 

e-mail or o[~]ce mail should be con- 

(acted only by phone or by mail sent to 

their homes, ~n order to protect their 

privacy. The series of basic conlrnmli- 

cations wid~ candidates and potential 

candidates as the search progresses in- 

c]udes the fbllowing: 

Invilatzon ~o al~i){’~’. A %rm letter 

should be sent to potential candi- 

dates inviting them to apply. 

When com:mittee me:tubers know 

the candidate, or there is a sense 

that he or she might be difficult 

to impress, a phone call or per- 

sonal e-mail message might also 

he advisable. 

Request fbr prelimina~5, i~terviews. 

The person who will be heading 

preliminary interviews shou]d 

contact candidates hy phone 

rather than by e-mail or letter. 

P~ejecti;:n con~mu~,:icati:m. Candidates 

who do not make it to the stage of 

preliminary interviews can receive 

a %rm letter. Most candidates who 

receive a preliminary but not a 

campus interview may be in- 

(brined by letter, but candidates 

%r higher-level administrative 

searches should be (:ailed by the 

chair of fl~e committee. Candidates 

who receive campus interviews 

but are not chosen K~r the posi 

should be called by the hiring 

minis(razor aRer negotiations with 

the chosen candidate are final. 

Letters and calls to rejected candi- 
dates who received interviews should 

be appreciative, friendly, and car&u]. In 

cases in which reasons are given, they 

should be brief("We wanted somebody 

with more budgetary experience"), per- 

haps only general ("\Ve decided to go 

in another direction"), and professional 

(this would not be the place to blame 

the decision on departmental politics 

or an irrath)nal dean). In addhion, the)’ 
should not invite fiFther responses or 

argument. 

The principle of confidentiality means 

that the unit will not he aware of many 

of the details of the search as a pool of 

candidates is created anti reviewed. 

That is all the more reason fbr appro- 

priate communication at key moments 

in the process: 

The academic leader should in- 

fbrm the unit when a search com- 

mittee is fbrmed. 

The search committee, as one of its 

first acts, should send the position 

announcement to the unit’s mem- 

bers and call fbr nominations. 

For the fi~culty search, the com- 

mittee might at times he asked to 

report to the facu]ty in general 

terms, such as the number of ap- 

plications received to date and the 

timetable being %llowed. Admin- 

istrative searches require greater 

confidentiality, so the committee 

must not communicate with the 

unit until it is time to announce 

campus visits. 

The unit should be infbrmed 

about campus visits after arrange- 

ments have been made and dates 

set. A brief statement about the 

candidates should be shared with 

the unit, as well as the procedure 

fbr the interviews. Itineraries and 

vitas should be distributed before 

each candidate’s visit. 

When an appointment is made, 

the unit needs to be infbrmed as 

soon as possible so that it does 

not learn about it in the press. 

However, tbr administrative ap- 

pointments, it is often a courtesy 

to allow appointees to in%rm 

their staff or facnlty be%re mak- 

ing the decision public. 

\Vhen applications arrive, each should 

be assigned a nmnber. If candidates 

need to be rei)rred to lbr any reason in 

e-mail exchanges among committee 

members, only numbers should be 

used. Applications must be kept in a 

secure place. If committee members 

are allowed to remove app]h;ants’ files, 

there must he a sign-out sheet. Some 

search procedures do not allow com- 

mittee members to remove files, in or- 

der to avoid the risk of loss or breaches 

in confidentiality and to ensure that 

they are ahvays readily available when 

others want to review them. Explore 

with your human resources or in%r- 

marion technology once ways of plac- 

ing applications securely on the web, 
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with programs that preven t them from 

being downkmded or printed, so that 

committee members can also access 

them Kom their offices. 

In one of its early meetings, the com- 

mittee should discuss its criteria 

evaluating candidates and develop a 

fbrm for reviewing and discussing can- 

didates~ For faculty committees, these 

review sheets would cover such areas 

as educational background, scholarly 

promise or achievement, indications 

that the candidate would be a good col- 

league willing to participate in the var- 

ious thnctions of the department, and 

evidence that the candidate is prepared 

to teach the necessary courses and 

would teach them well. For adminis- 

trative positions the same criteria ap- 

ply, bnt tbr most the tbcus will be on 

categories that target leadership skills 

and experience. Review sheets shoukt 

conclude with an overall general rat- 

ing for the candidate, such as 1) no 

further consideration, ~) possible can- 

didate; and 3) strong candidate~ These 

are ratings used in a sample review 

sheet presented in figure 2, which was 

used tbr a dean search at Penn State 

There may not be enough in%rma- 

tion %r many of the items on the re- 

Candidate’s Name Candidate’s Number 

ACADEMIC AND PROFESSIONAL CREDENTIALS 
X Knowledge of own subject area 
X Appreciation of breadth of fields in the college 
X Visibilib’ and reputation in own field 
X Credentials appropriate for tenured professorship 

Excellent Acceptable 

Possible 

LEADERSHIP 
X Previous leadersi]ip record 
X Vision for tt]e college in education and research 
X intellectual values regarding learning and scholarship 
X Ability to attract top-quality faculty’, staff, and students 
X Personaiand professional integrity 
X Strong interpersonal skills 

ADNINISTRATIVE ABILiTiES 
X Academiciprofessionaiadministrative experience 
X Knowledge of strategic planning and management 

EXTERNAL RELATIONS 
X Fund-raising and external relations abilities 
X Social interaction skills 
X Developing!maintaining alumni and community relations 
X Knowledge of and experience in working with boards 

DiVERSiTY 
X Commitment to diversity and affirmative action 
X Ability to create positive climate for diversity 

CONNLINICATiON SI(iLLS 
X Ability to communicate both orally and in writing 
X Rapport with students 
X Rapport with staff 
X Rapport witi] faculty 

Overall EvahJation and Comments No Further 
Consideration 

T,#is review sheet is adapted from one used at Penn State in executive searches tor acaclemic adrninistrators, 

Unacceptable 

Strong 

Insufficient 
Information 
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view sheet when applications are first 

reviewed. However, additional infor- 

mation can be added as candidates 

move through the stages of the 

search: the checMng of re%rences, the 

preliminary interview, a~d the cam- 

pus visit. 

The evaluation process will extend 

over several meetings as applicatkms 

are received. [ suo’gest that the com- 

mittee as a whole separate candidates 

into tiers, such as the three overall 

evaluation categories in the sample 

review sheet (figure ~). The commit- 

tee can simplify its work by tallying 

how committee members evaluated 

each candidate on their review sheets 

heft)re beginning discussion. If most 

committee members believed that a 

candidate does not warran~ consider- 

ation, the~ the candidate does not 

~eed to be discussed at all. (Time can 
be saved if a tally is made by e-mail 

bdbre the meeting, rdbrri~g to ap- 

plicants only by ~nmber.) There need 

~ot be unanimity at this point, but at 

the same time, the decision should 

not be made by simple rn~jority. The 

ground rules might be, ~)r example, 

that candidates will be bypassed K)r 

discussion if all but two members 

(three tbr larger committees) think 

fi~rther consideratkm is not war- 

ranted. Committee members who feel 

strongly that this is a mistake should 

be given the opportunity ~o persuade 

the rest of the committee, but most 

ten d~ey will understand tt~at there 

not enough support %r the candidate 

and let the decision stand. 

The committee members are now 

ready to discuss the candidates they 

marked as possible or strong on their 

review sheets, with an understanding 

that these individual rankings may 

change aRer committee discussion. 

ter discussing each candidate, the com- 

mittee should decide in which of the 

two categories to place the candidate. 

It is also possible that after discussion 

some of these candidates might be 

moved to "no fln’ther consideration." 

These placements should be consid- 

ered preliminary in the early stages of 

the candidate review, allowing the op- 

portunity to revisit candidates as the 

search progresses~ ttowever, once the 

committee is certain of its list for no 

flJrther considerath)n, can did ates on the 

list should be in*brmed. 

Some committee members may say 

they are not interested in potentially 

strong candidates who do not seem 

suMciently interested in them. That is 

a selfLdei~ating attitude. Potential can- 

didates sometimes indicate ambiva- 

lence in declining to be considered. 

Ambivalence (;an be straightforwardly 

stated, but more oRen it is signaled by 

such statements as, "I am not inter- 

ested at this time" or "I am not certain 

I am ready to make such a move." 

Sometimes ambivalence results in si- 

lence-------that i& the potential candidate 

is interested enough to put the letter of 

invitation aside rather than ruiect it 

outright. Reluctant candidates some- 

times need to f~el strong interest by 

the searching Lnstitution be~)re tak- 

ing on the effbrt of bring a candidate. 

Good search committees do not take 

silence, or an ambivalent no, fbr an 

answer. A phone call f~om the con> 

mittee chair ~o signal that interest, 

speak more about the attractions of 

the position, and answer questions 

that may be behind the candidate’s 

reluctance can sometbJ~es pay sur- 

prising dividends. 

For most searches, pre]iminary inter- 

views are conducted, either by phone 

or in person, bdbre candidates are i~- 

vited to campus. Usually, between 8 

and I~ candidates should be inter- 

viewed, depending on the strength of 

the pool and the nature of the search 

(on the lower end for lSculV posi- 

dons~targeted senior sea:rches may 

involve only two or three candi- 

dates~and ideally on the higher end 

fbr academic administrators). ARer 
all the candidates have been reviewed, 

discussed, and evaluated, the committee 

should devdop a list f~om which tt~e fi- 

nal group of candidates wil be culled 

ibr preliminary interviews. This may 

involve first checking relbre~ces as nec- 

essary. I also suggest that if tenure 

upon or after appointment is a~ expec- 

tation, then a co~fidentia] read of the 

candidate’s chances of tenure should be 

obtained fi’om the appropriate academic 

Vo]ume ~2, No. 5, May’ if007 Copyright @ ~007, Stylus Publishing, LLC Efibctive Practices %~.’ Acaden’,ic Leaders 



16535-EPNL#2o5 5/14/07 8:54 PM Page 

leader befbre contin uing with his or her 

candidacy. 

Most faculty searches (:all for letters of 

ret?rence along with the application. 

ttowever, at this stage of the search, 

yon may wish to do some phone call 

checking. For example, yon might call 

the dissertation director to get a better 

sense of just what progress a candidate 

has made on his or her dissertation. 

Searches for senior fhculty or adminis- 

trative positions initially ask only lbr 

names and contact infbrmation fbr ref~ 

erences. You should not seek d~ese rei2 

erences until these candidates are on 

your short list, and only after you re- 

ceive the candidates’ approval. Do no~ 

hesitate to ask for additional refer- 

ences if you are not satisfied with the 

names you have been given. (It is a red 

flag if the immediate supervisor of an 

academic administrator has ~ot bee~ 

listed~) At some point, you will need to 

tell candidates d~at yon will be con- 

tacti~g people not on d~eir list, al- 

though in administrative searches at 

the higher levels that step may ~ot be 

taken until the end of the process, and 

then only by the hiring administrator. 

The advantage of the written recom- 

mendation is that the same file is read 

by everyone involved in the search~ 

all committee members and a]] admin- 

istrators. The advantage of the phone 

call is that questions can be pursued; 

moreover, people are more willing to 

express reservations when not putting 

them in writing. Of course, a commit- 

tee can choose to do both.-------ask %r a 

letter and indicate that it may be %l- 

lowed with a phone call Sometimes 

nncertainty about the wording i~ a let- 

ter can be cleared up by a phone call. 

One option is to seek letters for the 

committee review and then have the 

academic administrator make phone 

calls at the appropriate time. 

Those making phone calls should 

have a set of questions to be asked of 

all candidates. Frequently, people who 

have reservations about candidates are 

too "nice" to volunteer anything nega- 

tive, but they will answer questions 

honestly if asked, so you need to ask 

the right qnestions~ For example, I 

find that a good question to ask a fbr- 

mer supervisor is, %Vould you hire 

this person again?" Even a hesitant or 

evasive response is inK~rmative. On 

the other hand, the response you 

would like to get~"in a heartbeat"~is 
very reassurin g. 

Candidates’ credentials should be 

checked heft)re an offOr is made. It is 

easy enough to confirm candidates’ de- 

grees. Marchese and Lawrence (~oo~) 

also suggest checking the cmTent 

employment status of candidates: "A 

certain number of candidates are appli- 

cants because they are on their way out 

from wherever they are-------tbr whatever 

reason, you should know it" (p. 7~,). I 

know l)om experience that that is good 

advice. It wasn’~ until we were about to 

arrange a campus visit at Penn S~ate 
that we ~)und out that the candidate~ 

who had righdy claimed to be a dean 

when he had applied and had presented 

a letter of reference written by his 

provost~was no ]onger in o~ce. 

Not a]] searches have preliminary inter- 

views~ Some, particularly internal ones 

ibr which all of the candidates are 

known or those tbr which there are 

only a tbw candidates, go right to cam- 

pus interviews. Preliminary i~terviews 

can be by phone or in person. Often tl~e 

cost of travel argues ibr interviews to 

be held by phone or video confbrence. 

Phone interviews limit the nmnber of 

participants and the length of time that 

can be spent with any one candidate, 

but they are an efficient anti cost- 

effective method ~br screening candi- 

dates and moving the search fi)rward~ 

In many disciplines, there is a long- 

standing expectation that preliminary 

interviews ibr t~cnhy hires occur at dis- 

ciplinary conventions~ Some conven- 

tions have placement centers where 

interviews can be held. O~ten in~er- 

views ~ake place in a deparm}ent’s hotel 

suite. (I recommend against holding 

them in a small hotel room where can- 

didates must sit uncomibrtably and in- 

terviewers must arrange themselves on 

the hotel beds.) Interviewers in these 
settings may range fi’om all members of 

the search committee who can attend to 

only several members of the depar~- 

merit, pre~)rab]y inc]uding both the de- 

partmen~ and the search committee 

chairs. 

Preliminary interviews ibr academic 

administrators usually bring the can- 

didates ~;ace-to-face with the entire 

committee~ These are of~e~ known as 

"airport interviews," and although they 

sometimes take place at an airport ho- 

tel (aMine clubs also have rooms avail- 
able tbr such t)urposes), they are more 

likely to be held at a campus location. 

Because these interviews need to be 

coniidential, they should occur in a set- 

ting that ensures their privacy. 

When inviting candidates to the 

preliminary interview, the chair shoukt 

infi)rm them about the interview pro- 

cednres. Candidates need to be to]d if 

they will be expected to make a brief 

opening statement (no more than five 

minutes) concerning their i~terest in 

the position and what they would bring 

to it. They should also be sent in~brma- 

lion about the department or i~stitn- 

lion, including its strategic plan if one 

exists, and directions fbr finding other 
relevant intbrmation on the ~Veb. 
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The principles ibr conducting intere- 

views ibr both faculty and administra- 

tive positions are in many respects the 

same, but there are some differences as 

well, particularly in th e question s to be 

asked of the candidates. In any inter- 

view, however, just as there are good 

questions to ask, there are inappropri- 

ate questions that shou]d not be asked, 

particular]y those that are meant to re- 

veal the candidate’s race, national ori- 

gin, age, politica] affiliations, religious 

belietls, or family situation (unless 

brought up by the candidate). 

Faculty interviews, particularly if con- 

ducted by a small group of ~Scuhy 

members, will be more infbrmal than 

those conducted by large search corn- 

mittees for administrative positions. 

~Vhether the interview is by phone or 

in person, the members of th e interview 

team should agree on procedures, and 

each member should be assigned 

sponsibility fi)r opening the question- 

ing in a particular area. The questions 

should be designed to revea] how the 

candidate might fimction as a profes- 

sional~as a scholar, as a teacher, and as 

a colleague. 

Following are some common ques- 

tions to ask junior i~culty~ Some of 

these might be reibrmatted around ob- 

servations drawn fl’om the candidate’s 

vita~ Follow-up questions will be de- 

termined by the candidate’s responses~ 

Dissertation questions: \Vhat do 

you consider your main discover- 

ies. contributions, or insights? 

What were the major challenges 

that you fhced in writing it, and 

how did you mee~ them? Do you 

plan to publish parts of it? If so, 

what needs to be done to put them 

into publishable form? (Candi- 

dates who have not comp]eted 

their dissertations should be asked 

exactly what remains to be done.) 

F,ture researchp/.am With the dis- 

sertation behind you, what do you 

prqject fbr yourself as a fim~re re- 

search agenda? 

7?achi~,g: What teaching experi- 

ence have you had, and what have 

yon learned about teaching as a 

resuh of that experience? How 

would you go about structuring a 

survey course in our discip]ine? 

~Vhat conditions are necessary 

~br good teaching and learning, 

and what can you do as a ~eacher 

to create them? How would you 

deal with your students’ different 

learning styles? 

.D@artme~:t.fit and n~eeti~g depart- 

ment coll<gia~ or service expecta- 

tions: Our department has a 

number of committees, including 

a colloquia committee, a curricu- 

lum committee, a personnel com- 

mittee, and a graduate studies 

committee. Would any of these 

interest you and what might you 

bring to them? Did yon have any 

opportunities to become involved 

with governance issues as a grad- 

uate student? If so, what did you 

]earn from them? 

l<or candidaZes coming.fi’om instiZu- 

tions dff/brent in mission and settinK 

jkom yours: Ore’ institution and its 

setting are somewhat cliff)rent 

from what you have experienced. 

What adjustments do you think 

yon might need to make if you 

joined our department? 

A common set of base questions 

should be asked of all candidates com- 

peting fbr the same position, but some 

questions will necessarily be adjusted 

or diftk, rent fi)r senior ihculty members. 

For example, they might be asked: 

%Vhat roles do you think senior fhculty 

should play as mentors lbr junior lhc- 

u]ty?" Committee members shou]d ex- 

p]ore these candidates’ fbture profb.s- 

sional p]ans so that they" can determine 

whether they would not only bring 

reputation but also make ongoing con- 

tributions that would move the depart- 

ment ibrward. 

Some of the atbrementioned questions 

should also be asked of candidates fbr 

academic administrators, but a broader 

set of questions needs to be developed 

lbr them. EVe find that most interviews 

do not allow enough time fbr more than 
1~ or 8o suckt questions, but the con> 

mittee may wish to have a couple of 

other questions on hand. Reserve lO or 

15 minutes fbr the candidate to ask 

questkms at the end of the interview, 

both because you owe that to your can- 

didates and because you oRen learn the 

mos~ about them from the questions 

that they ask. 

Committee members should be told 

that ~ot all questions will be asked if it 

appears that the time reserved ~Br the 

candidate’s questions is running ont. 

Under no circumstances should an in- 

terview overrun its allotted time, be- 

cause that will set the whole interview 

schedule behind, and every interview 

should have the same disciplined struc- 

ture. The committee chair must func- 

tion as timekeeper with the tact and the 

strength ~o move things along as nec- 

essary. This means that he or she must 

step in at times when a committee 

member or even the candidate is pursu- 

ing a line of thought that threatens to 

disrupt the timetable and say some- 

thing like: "This is a great discussion, 

a~d we can come back to it later if we 

have time. Now, however, I wa~t us to 

move on so that we ca~ explore some 

other areas." 

Questions should be probing a~d ~ot 

so specific that they can be answered in 

a word or two or by repeating informa- 
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tion readily available on the vita. At the 

same time, questions should not be so 

open-ended that they allow the candi- 

date to go in any direction without ~iv- 

~ng the committee a sense of where he 

or she stands. And they should not be 

leading questions ti~at signal what re- 

sponse is expected. For example, rather 

than ask, "Do you agree with the goals 

of diversity?" ask, ’%~:hat strategies 

would you employ to increase diversity 

as you define itP" 

In our searches tbr deans and other 

senior administrators at Penn State, we 

devised a list of categories ~br ques- 

tions. Your committee may come up 

with diKcrent categories. It is a good 

idea to share questions prepared by 

previous search committees with the 

members of your committee as they 

develop their own questions. We have 

prepared lists of possible questions fbr 

each category garnered f)om a number 

of previous search committees, so com- 

mittee members need only to agree 

on which questions they like best, and 

then adjust them as necessary~ ttere 

are some suggested categories and 

questions: 

BzM.geZ: X,Vhat experience do you 

have in handling a budget, and 

what are the most difficult deci- 

sions you have had to make over 

budgetary matters or choices? 

How did you go about maMng 

those decisions? 

Curre~t ~ss~,~es: Can this unit play 

a role in the ongoing debate 

about ... ? 

F~draisi~g: What experiences 

have you had in fimdraising and 

how would you set fimdraising 

priorities? If you have experience 

with a m~or donor, what steps did 

you take to achieve results with 

that donor? 

DiversiZ~’: ~,Vhat strategies wou]d 

you employ to increase diversity 

and foster an inclush:e cultural at- 

mosphere at this unit? 

Strategic pla~m~: F’rom your past 

experience, what did you find 

works and doesn’t work in con- 

strncting and implementing a suc- 

cessthl strategic plan? In reading 

the strategic plan ti~at we sent 

yon, what did you fi~d of particu- 

lar i~terest or concern, and do you 

have any advice %r us concer~ing 

our planning eN~rts? 

I~c~¢@ &~ve~qm~em: How might you 

contribute to the preparation of 

tScnlty members lbr tenure and 

promotion and ibr success in their 

careers as scholars and as teachers? 

Stqg~2 What have yon done in pre- 

vious positions to support staff 

members and ensure that they un- 

derstand and feel part of the unit’s 

mi ssion? 

~te~atio~m/issues: What do you en- 

vision as the roles or purposes of 

internationalization tbr students 

and t~culty, and what are some 

ways to achieve their greater global 
awareness? 

Leaders’h@ iss,es: What is your ap- 

proach to leadership, and what 

have you done in your professional 

career that would give this con> 

mittee confidence that you could 

provide dynamic leadership? 

ManaKement slyle: ~Vhat is your 

management s~y]e and how is this 

style employed when working 

with other administrators (your 

peers), 5~culty, sta~; students, and 

business and community ]eaders? 

When was that style of manage- 

merit the most eflbctive? When 

was it the least efl)ctive? 

Outreach: Some claim that as our 

century leaves its iniSncy tl~e pub- 

lic service and outreach role of tl~e 

nniversity will be its central ob- 

ligation and that the culture of 

universities nmst reflect this ob]i- 

gation. Do you think this claim is 

validP If so, how should this unit 

react to it? 

K/sio~: \Ve are in a time of great 

intellectual excitement anti a time 

of significant change for higher 

education. VVhat do you see 

ahead? VChere would you like to 

see this unit go in the next 5 to 1o 

years, and what would you do to 

take it there? 

Each question on the list of interview 

questions should be assigned to a con> 

mittee member. The order in 

questions are asked should be deter- 

mined in advance. The scaffblding, how- 

ever, should not show. Interviewers 

should avoid saying, "I guess the next 

question is mine," anti then reading it as 

if they never saw it before. ~ather, they 

should assimi]ate the question and be 

ready to ac~iust its wording i~ light of 

previous responses, both to avoid ask- 

ing questions already answered and to 

give the interview a i}:eling of coherence 

and conversation~ Always remembering 

the principle of recruitment, committee 

members should never deliver questions 

in a hostile way or indicate incredulity 

at the responses. 

Committee members should have 

the opportunity to ask occasional %l- 

low-up questions. Such questions may 

be necessary ~o clari~y a candidate’s re- 

sponses, and they show that the com- 

mittee is engaged by the candidate’s 

responses. On the other hand, if too 

many fbllow-up questions are asked, 

will be impossible to ask the range of 

questions desired; thus, it is important 

to keep one or two committee members 

fi’om dominating the room with numer- 

ous tbllow-ups. The committee should 

discuss this issue in advance, with the 

understanding that the chair may have 

to limit or cut oKfbllow-up questions so 

dmt the interview can move ibrward. 
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Often the committee has some spe- 

cific question about a candidate or a 

concern that it feels needs to be aired. 

For example, the committee m~ght no- 

tice that in a recent move a candidate 

left a pyestigious institution %r a less 

p~estigious one, and %r what seemed 

like a lesser position. Did that signal 

that something had gone wron~ at 

the previous institution? Or was there 

a peribctly understandable reason, 

whethe~ persona] or proi~ssional, 

making such a move? A 

worded question regarding the matter 

could be added to the list and perhaps 

asked by the committee chair. [fa 

question is particularly sensitive, 

however, it probably should not be 

asked in the ~brmal setting of the 

terview with the whole committee, 

but in a more private conversation 

with the chair or the hiring adminis- 

trator. 

All interview committees should meet 

in advance to discuss tl~e procedures. 

To the extent possible, preliminary 

interviews should be scheduled close 

together over a cong~ressed period of 

time. The dine allotted for "airport 

terviews" should range ffrom 13o to 9o 

minutes, depending on the complex- 

ity of the search. Phone interviews 

should probably be no longer dmn an 

hour, and perhaps shorter. Time 

should be allowed between interviews 

so that committee members have a 

chance to take a break, absorb what they 

have heard and perhaps make a f~w 

notes, and share some first impressions. 

Interviewers should make sure that 

they have read through d~eir notes 

about the candidates and all of their ap- 

plication materials. They should not 

shuffle through papers or read vitas 

while candidates are being interviewed. 

One way ~o avoid such shuffling is to 

have the committee’s s ~aff assistant pre- 

pare a notebook ff)r each interviewer 

containing the application materia]s 

(including any nomination ]etters and 

letters of reference) for each candidate, 

in the order ofd~e interviews, with tabs 

ibr easy access. In addition, a copy of 

the list of questions to be asked should 

accompany the materials %r each can- 

didate. The first page of the notebook 

should have the interview schedule %r 

the candidates. Because d~ese note- 

books contain sensitive material, in- 

cluding letters of reference, they should 

be guarded carefidly and collected for 

shredding at the end of the interviews. 

For airport interviews, there should 

be a requirement that committee mem- 

bers arrive 15 to :~o minutes before the 

first interview. This will give them a 

chance to get organized, get them- 

selves a cup ofcoffk’e, and attend to any 

additional housekeeping. It will also 

give the chair time to present any new 

infbrmation about the candidates being 

interviewe& And not insignificantly, 

having this organizational period be- 

fbre the first inte:rview helps prevent 

the likelihood of committee members 

wandering in after an interview has al- 

ready started. 
The committee room should have 

drinks and perhaps snacks available ~r 

committee members during breaks. A 

ii’esh glass or bottle of water should be 

placed at the table where the candidate 

will be sitting. ~Ve suggest that candi- 
dates be asked to arrive at an area where 

they can be met (if on campus, prefbr- 

ably a lounge area where they are not 

likely to be seen by members in the unit 

not on the search committee) and then 
brought up to the committee room at 

d~e appointed time. This procedure 

avoids having the candidate wait out- 

side the interview room, perhaps 

overhearing some of the conversation 

and being met by the previous candi- 

date on the way out. 

The interview should begin with 

some p]easantries, introductions, and 

opening remarks about the position. 

The goal is to put the candidate at 

ease~ Describe the procedure that will 

be fbllowe& For example: "After you 

make a brief opening statement, we 

will be asking you a series of ques- 

tions fbr about (~o minutes, and then 

we will give you a chance to ask ques- 

tions of us." At the end of interviews, 

graciously d~ank the candidates and 

tell them when they might expect to 

hear fi’om you. 

Tile committee should decide on the list 

of candidates that it recommends fbr 

campus interviews as soon as possible 

after the last interview. "[’he list of can- 

didates will need to be presented to tile 

hiring administrator in the fbrm agreed 

upon, which may be a ranked or un- 

ranked list with or without written 

commentary~ Some administrators like 

to meet with the committee chair or the 

entire search committee. Some searches 

bring only the candidate of first choice 

to campus, which can save money and 
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effbrt if all works out. The disadvan- 

tages, though, are that most units want 

to be given some choice; that candk~ates 

may ~nterview differently on campus 

than they dk~ ~n the preliminaW inter- 

view; and that when multiple candidates 

have to be scheduled serially the speed 

of the process can be slowed markedly, 

particularly if the first candidate is made 

an offer and time dapses betbre it is 

turned down. I suggest bringing several 

candidates to campus visits to provide 

some options if some candidates do not 

work out or drop out of the search. 

"£Tve e~_j)e,’ienced som@* seardzes thal 

reaffirmed ~,E~’ ja’ith in human@, , , , 

7;,’~U’ve coordinaled nU Iravel and lrealed 

~:~z £{e visi/ing" royak)~. One even arm~ged 

,/br a g~fi basket to greet me in ~’ hotd 

room .... D~ri~g ~nZerviews, pe@k at 

Nose can,/msw have asked the r,id~t ques- 

tions and provided tkough~/h] answens to 

mina 7?9,"re been ca@i Zo ke@ me @- 

prised q/ lke p~vcess, lo maintain li~es q! 

commu~dcation, amt to @ok~z:e,/br any 

unear/)ected delqys. In sho~7; lt~,"ve done 

~ek’job~ " ~rozdowski, ~005, 

"Tke damage otkers do £~d ~ke candidvde ) 
presentaticm.~¢ b~gins wi#~ questions that 
are jbok;’fi, b~comprehensible, or so /ong~ 
winded and con~ple~ ~e3~ are zr@os~ib]e 
keep stmz~zt. But tke real trouble comes 
during d~us 9~}os#morlems .... J@ed dM 
pre@ we# zv#k lke first 12 quesKons 
clear~’ blew tke 18th. I cannot support 
him.’... (I don? see how he couM have re- 
sponded 1o Tim w#hout 

The campus visit is a time of both de- 

cision making and courtship, on behalf of 

both the institution and the candidate. 

All participants on the interview sched- 

ule should be prepared and on time. 

Even busy deans should not keep candi- 

dates waiting. Remember, during the 

visit the candidate is always evaluating 

you and file unit, ,just as you are always 

evaluating the candidate, so be carefifl 

not to say something fbolish or careless. 

Do not be dishonest about the position 

or the institutional situatkm~candi- 

dates appreciate straight talk. Every- 

one involved in campus interviews 

must understand that the candidate is 

seeking not only reasons to join the 

institution, but also reasons not to, so 

interview participants should not com- 

plain about the dean or colleagues or 

indulge in political grievances. 

Be sure to build in time to show the 

candidate the campus and the commu- 

nity, including areas of interest K~r 

housing. If candidates come with their 

parmers (as is usually the case ibr our 

dean candidates), be sure to plan a sepa- 

rate itinerary for them, giving them, 

too, a chance to meet people with whom 

they might share interests. If they ex- 

press special academic or job interests, 

meetings can he set up with appropriate 

people elsewhere in the institution or 

community who can address these con- 

cerns. You may not be able to fill all 

their time (and they may not want you 

to), but they should not fbd isolated or 

neglected-------5"ou will not get much help 

recruiting your candidate fi’om a de- 

pressed partner who has spent the day 

sitting alone in a hotel room~and I 

suggest that dinners include both the 

candidate and parmer. If the parmer is 

not invited to visit until after an ofl>r is 

made, then the cot@e should be hosted 

together throughout the visit. 

Points to consider in conducting 

campus visits are as fbllows: 

Arrangements and itineraries 

should be cardhlly worked out and 

as consistent as possible fbr all can- 

didates. For example, all external 

candidates should stay at the same 

*~cility if available; none should 

stay with a fi’iend in the unit. 

Itineraries should build in some 

breathing space. I am reminded of 

a candidate who was asked if 

there was any questkm that he 

wished he had been asked during 

his three-day visit. His reply was, 

"Yes. ’Would you like a break?’" 

suggest that candidates be given 

:4o to ~5 minutes of downtime be- 

%re they are to give a m~or pres- 

entation. 

Candidates should have the oppor- 

tunity to meet with students and 

staff~ Meetings should also be 

scheduled as appropriate with per- 

sonnel outside the unit, such as 

with people at the Benefits ONce, 

or, %r academic administrators 

!depending on the nature of the 

position), with administrators f)om 

such offtces as admissions, interna- 

tional programs, and financial aid. 

Candidates should be escorted be- 

tween interviews, either hy some- 

body generally assigned to the task 

or by a member of the previous 

interviewing gronp~ The escort 

should be listed o~ the itinerary~ 

Everybody i~volved in the inter- 

view process should be given a 

copy of the candidate’s vita; should 

be told when (I suggest within 

hours aRer the interview), how 

(e-mail is fine), and to whom feed- 
back should be sent (the depart- 

ment chair or hiring administrator). 

They should also be assured that 

their commen~s about candidates 

will be treated confidentially. 

Presentations of research are stan- 

dard in g~cnlty searches. When dif: 

ferent points of view are aired, 

they should never he contentions. 

It is important to guard against 

dismissing a candidate on the basis 

of a single misstatement or point 

of diffbrence. The presentation 

after all, only a single piece of evi- 

dence in the search process. 

Instead of o:r in addition to a re- 

search presenta fion, there might be 
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a teaching presentation, particu- 

larly in institutions where teaching 

is the primary concern. Candidates 

could be asked to present ~he~r 

~eachin~ philosophy or strategies, 

or to address how d~cy might teach 

a particular text of their choosinz, 

or to do both ~n a single presenta- 

[ion~ Solllet~les candidates are 

asked 1o teach a class. If so, they 

should be fhily apprised of the 

course syllabus and what to expect 

fh)m the students. 

Candidates %r admirfistrative po- 

sitions a~e also usually asked to 

make a presentation to the unit. 

It so, they should be told how 

king ~hey are expected to speak 

(I suggest no longer than 9o to 

ao minu~es) be%re ~aking ques- 

tions Kom those assembled. 

Groups of fimulty or staff mem- 

bers who are [o meet the candi- 

dates should be carefhl]y chosen, 

to ensure that there will be a 

good chemistry among everyone 

and the right in%rmation will be 

obtained. Difficult people who 

nonetheless need 1o meet the 

candidate should be placed in a 

group where they can do the 

least damage. 

You might wish tO consider 

having the candidate meet some 

groups largely lbr recruitment 

purposes. If you have a good group 

of young 5~culty, then perhaps you 

w~ll wish to arrange K)r your junior 

5culty candidate to have dinner 

w~th them~aKer all, in choosing 

your department the candidate is 

also choosing his or her next group 

of fi’iends. Women candidates may 

wish to meet other women in your 

unit, and candidates Kom undey- 

represented groups may enjoy see- 

ing otheys in your unit oy the 

larg’e~ institution who would give 

them a sense o~community. 

Administrative candidates will 

wish to meet those in similar posi- 

tions outside the unit, Dean candi- 

dates should have the opportunity 

to meet other deans, chair candi- 

dates to meet othe~ chairs, and so 

o~. These people are in the best 

position to a~swe~ some of the 

candidate’s questions, and their as- 

sessment of the candidate should 

be valued by the academic leade> 

Candidates should not be 

alone K)r meals, excq}t perhaps for 

breaki~st but not all meals need 

be conducted as interviews~and 

they should not be if partners are 

involved. Of course, all situations 

convey information to all parties in 

the campus inte~vlew settlng, and 

much can be learned about--and 

by--the candidate during a social 

dinner at the end of the day~ 

For the faculty search, I suggest 

that the chair become as involved 

with campus visits as he or she 

can, including picking up candi- 

dates at the airport and then tak- 

ing them back aider their visit. 

Chairs who develop a bond with 

candidates increase their chances 

of havin g offers accepted, 

After the campus visits, by whatever 

procedures the department or institu- 

tion uses, the appropriate academic ad- 

ministrator will make his or her hiring 

decision and negotiations will begin. 

Negotiations with the candidate can be 

straightibrward: the offer is made and 

accepted, and the contract is sent and 

returned. But they can also be difficult, 

particu]ar]y if the candidate has multi- 

ple oft)rs or a counteroffer. Some- 

dines you may have to o~)r a higher 

salary than you would like, par6cu- 

larly in light of other salaries in your 

unit That is a price yon may need to 

pay to recruit a superior candidate, 

with the hope that you can address 

issues of salary compression with 

raises in the coming years. As Fish 

[You know you are in] a~ unhappy 

department if’ the decision to hire 

turns even partly on the question of 

whether a potentM new colleague will 

be paid moFe than longtime depart- 

ment members .... The truth is that if 

this is not the case you’re not hiring or 

trying m hire the right people, who 

because they are the right people, will 

be commanding top-dollar prices in a 

market that is very diflbrent ~)om the 

market in place when you veterans 

first came aboard. (p~ 

Not all negotiations turn on salary, 

Some may depend on research or 

teaching support or start-up pack- 

ages. Some senior i~culty members 

can be moved if they are given oppor- 

tunities to build programs. I know a 

chair who had difficulty diversifying 

his department at the senior level 

til he promised a m~or protbssor in 

Al?ican American literature that hir- 

ing him wou]d be a commitment to 
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build a program through curriculum 

revision, graduate student recruk- 

merit, and additional hiring. No~ only 

did that professor join the depart- 

merit, but others soon joined him to 

help develop an African American lit- 

erature program that became a jewel 

of the department. Sometimes accept- 

ance depends on a partner hire ........ 

nearly 40 percent of academics have 

spouses in the profiession (tluggill & 

McAllister ~(:,0~, p. CS)~and the aca- 

demic leader may need to work with 

other units to make that possible. 

Some institutions make flmds avail- 

able lbr partner hiring across depart- 

ments or colleges to encourage such 

cooperation. Such hirings often have 

the added benefit of increasing gender 

diversity in one unit or another. These 

central opportunity fimds might also 

be made available to increase other 

Muds of diversity and help make at- 

tractive recruiting packages. 

Closing the deal may turn on a sin- 

gle issue that you cannot meet head-ore 

but that you can approach inventively~ 

Maybe you cannot replace the sabbati- 

cal leave that the f~culty member would 

be giving up to join you. but in recogni- 

tion of that sacrifice you can give her a 

reduced teaching assignment in her 

first two semesters. Maybe you do not 
have a corner once fbr that n ew chaired 

proibssor, but you can promise to line 

the walls of the o~ce you have with 

bookcases to house his impressive col- 

lection of journals. Maybe you cannot 

promise the candidate for dean a new 

building, even though it is sadly 

needed, but you can promise to make 

raising money fbr such a building a pri- 

ority of your institution’s devdopment 

plan. However, you should not make 

promises that the people you report to 

need to be aware of first or that you are 

not certain you will be able to meet. 

Candidates need to be given some 

time to make their decision; the usual 

guideline is two weeks. In addition, if 

some candidates were not accompa- 

nied by their partner on their earlier 

visit, you should invite them to return 

with their partner. Of course, it is 

important to be as gracious and as ac- 

commodating as you can in negotiat- 

ing with candidates and waiting fbr 

their response, but you should not 

let them unreasonably extend their 

timetables fbr responding to you, par- 

ticular]y if there are other candidates 

in whom you are interested and who 

are waiting to hear from you. 

There are fbw, if any, acts more ing~of 

rant to the success of academic leaders 

than the hiring that they do. Every 

stage of the academic search shou]d be 

careff~lly planned and thought out, with 

attention to both ends and means. The 

position being filled needs to be as- 

sessed according to fhture as well as 

present needs. Search committees need 

to be appropriately chosen and careiifliy 

charged, so that their members under- 

stand and agree to the procedures to be 

~)]]owed and what they need to do to 

achieve a successful search. Basic princi- 

ples need to guide the search, particu- 

larly those of integrity, confidentiality, 

and recruitment. The committee needs 

to be proactive in building a strong and 

diverse pool of candidates and strategic 

in its eva]uation of those who apply. It 

needs to be fi~lly prepared fbr the inter- 

view stages of the search, fbr both the 

preliminary interviews and the campus 

interviews, q~rough it al], the academic 

leader needs to take the m@~r role in 

overseeing the search and persuading 

the prefbrred candidate to accept the po- 

sition. The process is long and time- 

consuming, the rewards immeasurable. 
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the hirin g process 

Vicker, L. A., & Royer, It. J. (~00(s). 7)’~e 

co~¢)let~: ac~zd~:~,Jc search ~m~zM: d .Fstematk 
approad, lo s~a:ce.v~ff~ul arm ,:~.clusk.,e h’,.ri~. 

Sterling, VA: Stylus. 
This manual is an excellent step-by- 

step guide through the academic recruit- 
ing process. 
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Abstract: Conducting searches for new leadership at academic institutions is an important, 

often underappreciated, ongoing institutional commitment. Search committee rccruitment 

strategies and processes have evolved to attain a higher le~,el of consistency and equity in the 

recruitment of leadership. This trajectory toward °Best Pra.ctices’ is described herein. Institu- 

tional :leaders are now exploring alternate models, includir~g variants of centra.liza.tior~ of the 

search process, to address the challenges found in the traditional academic sea.rch model. Also 

described is a uniq~Je approach The (;ore Operations Administrative ~]-~arn for Sea.rches 

(C.O.A.’[:S0 which incorporates ’Best Practices’ iu academic searches, as well as building 

institutional ’sea.rc:h capacib". 

KeF~ords: recruitment, search committee, academic leadership 

introduction 
The search for a new leader at an academic institution is a propitious moment of great 

opportuuib:~,a In addition to the obvious ’end game’ of the successfi~l recrnitmem of a 

new leader, the whole search process itself (if conducted with rigor and skill ful intro- 

spectioa), presents a~ oppom~nity for a new direction and momentum fbr an academic 

departmentiu~fit for new resources, for the potential of new recruits once the leadership 

position is assumed, and for heightened national visibili~ for the institution.~ Table 1 

exemplifies the opportu~fities m~d benefits of an academic search. At face value, the 

search can lead to renewed attention and support for the department/institutional unit. 

A strong new leader can garnish new resources for the depamnent, with the expectation 

that s/he will recruit a cadre of talented new fiacul~.~ There is also the internal oppor- 

tunib" that the search presents the opportnnity for carefifi departmental iatrospectio~ 

(many institutions conduct an internal or exterual review of a department in advance 

of the search) and the opportunity for faculty who serve o~ the search committee to 

learn more about the department/institution t[u:ough this search process~ This can be 

a leadership opportunity for residems and medical students thereby also affirming 

the importance of education as a core institutional mission. Candidates, if treated 

well during the search process, can become ’goodwill anabassadors’ for the institu- 

tion. They will speak well of their experiences and they can be contacted later on for 

advice. This is a ve~, hmnan process. The search process also presents opportunities 

’for the unexpected’. For example, you might interview a caudidate for a position 

m~d later on s/he might become the top candidate for another positkm that you are 

filling subsequeatly. Thus, the search process has many opportunities that can benefit 

the institution and should be approached with business-like attention.~ in business, 

journal of Healthcare Leadership 2010:2 61-67 
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Table I Opportunities and benefits of an academic search 

New Chair/Center/Institute Director 

New direction/momenmrn for" department 

New resources for depa~ment 

New ~eadership for h-~st~tution 

New direction]momentum for mst~tution where needed 

Potential other recruitments 

National v~s~b~lity for institution 

New national ~ambassadors’ [or ~nst~tution 

Faculty ~dvancement through pm~icipation in search process 

Faculty and staff professional deve[opment 

Enhanced institut[ona~ morale 

Oppo~unities for ’the unexpected’ 

recruitment is considered as a premium activity; a process 

that is well documented and acknowledged.~ 5 

What are ’best practices’ 
in academic searches 
The Association of Americm~ Medical Colleges (AAMC) has 

been a leader in defining and disseminating ~Best Practices’ 

in academic searches//~ a The AAMC has provided three 

authoritative texts on this topic. The first text, ~The Success- 

ful Medical School Depm’tment C[mir: Sem’ch, Selection, 

Appointment, Transition’ (pnblished in 2007), presents an 

overview of the emire search process and details the steps 

involved in each phase of the search. 1 The second monograph, 

~Leadership Recruitment Practices inAcademic Medicine’,? 

describes current approaches and highlights that while the 

use of a search firm is variable across institutions° most 

institutions use a search committee. The monograph also 

highlights how alignment between the medical school Dean 

and the hospital C£O is crucial in the recruitmem of a new 

leader. The third monograph, ~Finding Top Talent: How to 

Search for Leaders in Academic Medicine’,~’ °&ills down’ 

on the details of academic search committees and searching. 

It provides explicit guidance on many aspects of the search 

process. The book defines how the actual process of the 

search is integral to the success of the recrnitment. In terms 

of ~Bcst Practices’, ten °C’s’ of searching arc articulated 

these represent core aspects that are common to successtS1 

searches. These are: 

* Continni~r 

* Con~rmr~ication 

* The Charge 

* Culture 

* Candidates (and their competence) 

* Chair of the search 

* Composition of the search committee 

~ Conduct 

* Confidentiality 

* Closure 

While institutions vary in the extent to which they adopt 

fbrmal processes, attention to these core elements of the 

process is required in order to achieve a success~M search. 

The stages of the search and the elements of each stage arc 

depicted in Figure 1~ 

Academic searches and the ro e 
of the search committee 
[nstitntions of higher education generally have guide- 

lines and polices for the search process and recruitment 

of faculty and leadership that address federal law (equal 

employmem opportunity and affirmative action)~ it’s com- 

mitment to diversity, development of the position announce- 

ment, recruitment resonrccs (eg, discipline-specific and 

professional journals and publications and organizations 

that reach minorities and women) and search committee 

formation and responsibilities.~’~ The composition of the 

search committee varies, but most often is comprised 

of 10 20 individuals.~)’~° Some institutions have explicit 

instructions as to the composition of the search commit- 

tee, including specification of the rmmber and distribution 

of faculty (eg, rank, department, school) to be selected to 

serve.~° Many search committees do not include faculty 

from the department that is searching for a new chair. 

The overarching model for institutional searches consists 

of the Best Practices noted above. Similarl}; institutional 

recruitmem practices within academic medicine have tra- 

ditionally followed an academic search model.~ While the 

general guidelines and polices for recruitment and sclec~ 

tion of faculty and leadership constitute Best Practices, the 

nuances of the practices, policies and guiding principles 

fbr recruitmem of new leaders are search committee driven 

and are influenced by the culture and existing leadership 

of a given institution. 

Search committees are a relatively recent development 

in academic searches. Prior to the 1970s, positions in higher 

education were chosen t[n’ough the personal knowledge 

of candidates. Academic and administrative positions in 

higher education were fu’st advertized nationally when The 

Chronicle of Higher Education began °Positions Available’ 

in 1970. Other profcssionM journals began to list advert- 

izements for positions over time. Now. most profcssional 

journals include advertizements for academic positions. 

][nitially~ search committees served in an advisory role to 

boards of trustees selecting new chief administrative posi- 

tions. Search committees evolved to meet several needs: 

journal of Healthcare Leadership 2010:2 
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Search committee 

Search firm 

Charge 

Position/Opportunity 

Ad and Specs 

National solicitation 

Initial candidate 

review 

Initial interviews/ 

Selection process 

On-site 1st interview 

> Notification 

)> Coordination 

> Content/Schedule 

> Information 

> Evaluation 

> Collation and review 

On-site subsequent 

interviews 

Collation and 

recommendation 

Return interview 

Negotiation 

Notification 

Information 

Candidate vision 

Strategic plan 

Announcement 

Aftercare 

Figure ~ Stages and Core Components of an Academic Search. 

federal and state legislation, a more participatoW approach 

and to enlarge the pool of qualified applicants. Over time 

search committees roles began to take on a more active role 

including recruiting candidates, checking refcrences and 

imcrvicwing.~ ~’~ 

The issues and complexity of the modern search pro- 

cess for an academic chair have been documented7’~ This 

increased complexity, balanced with the other demands 

on [5.cult2~ time, contributed to the substantial commitment 

of members of the search committee, in 2001~ Sheretz, 

estimated the cost of a typical national search for a depart~ 

mental ctmh" to be $63,000.~3 "][’he major component of the 

cost was faculty time involved in the search. Othcr expenses 

included advertising; transportation, and lodging, ttoffmeir 

questioned whether f’aculty was willing and/or able to put the 

time needed into searches. Biebuycka and Mallon speculated 

that external search consultants would replace search com- 

mittees as fi~.cul~" search committees were stressed by the 

time con~nitment of the search process.~ 

Malkm identified seven problems associated with the 

traditional academic search recr uitmem process. ~’ These prob- 

lems arc: 1) the search process does not sufficiently ad&ess 

what skill sets, characteristics and competencies the new 

leader is expected to possess prior to the stm-t of the search; 

21) the process of creating the search committee (eg, too large, 

composition and commitmem of committee membership) 

may impede the search process; 3) the understanding and 

interpretation of the Dean’s charge by committee members 

(eg, skill set of position an&/or role of search committee); 

4) the search process is o~en too passive; 5) scheduling of 

search committee meeth~gs and cm~didate interviews cart be 

slow and negatively impact the seea-ch process; 6) committee 

confidentiality breaches, internal and external to the institu- 

tion; and 7) the search process might not be conducted with 

a high level of professionalism typically seen in other areas 

and processes in academic medical cemers. 

As search committees have increased participation of 

woman and mh~ority faculty members in the sem’ch process, 

there was hope that there would be more academic leaders 

from these under represented groups. A 2002 report from 

the AAMC indicated the number of full time female medical 

school faculty members increased from 1995 to 2001 fFom 

25~5 to 2g°!~..4 Full professors who are wx~men increased 

from 10% to 12% during the same time period. Yet close to 

half of the medical students are women. On average there are 

only 21 women f~ll professors per medical school. [n 20011, 

female chah’s constituted approximately 8% of chair positions 

in basic science and clinical departmem. 

The 2009 AAMC report ’Leadership Recruitment 

Practices in Academic Medicine’ shows that most searches 



for departmental chairs arc still performed by fhculty search 

committees without the use of external search firms] A typi- 

cal search for departmental chairs and cemer directors has a 

mean duration of 11~ 8 months, 13.5 months and 9.9 months 

for a clinical chair, basic science chair and cemer director 

respectivdy. The duration of search ranged from 1 month to 

47 months. While the search committee is a core component 

in academic searches° medical schools that used external 

search f~’ms for clinical chairs [tad an average duration of 

search of 9!/). months ahnost 3 months shorter than those 

using search con~nittees alone~ tloweve~; the adoption of 

external search firms by medical schools vm’ies according to 

the type of academic recruitment~ Mallon and Corrice note 

that search firms ea-e used in sem-ches for 26%. 4% emd 6% 

for clinical chairs, basic science chairs aud cemer director 

searches respectively:"~ When surveycd, overall academic 

medical cemcrs use search committees for 85% of clinical 

searches and use external search firms for 26%. This sug- 

gests that in many instances search committees arc used in 

conj unction with external seaxvh firms. 

Search committees and institutional 
search processes 
At most institutions, the recruitment of a new leader involves 

forming a search committee, led by a chair who is most often 

chosen by the Dean or rclcvaut snpervisor.~° When the search 

is successfully completeck the search cmmnit~tee is disbanded. 

Typically, when another institutional search begins a new 

search chair m~d search committee will be constituted. This 

mW or more oi~en may not include participators from a 

prior search con~nittee,s’l° Thus, the commitmem to buildi,tg 

institutional ’search capaciW’ is variable. With new search 

committee members and a new chair appoimed on each 

occasion, there is limited opportunity to build ’institutional 

memory’ and to strive tBr consistency across searches over 

time. On the other ban& havirtg the same participants and/or 

’centralizing’ the search process has its owu considerable 

downsides lack of qualified expertise for repeated sem’ches, 

faculty over-commitment and search committee member 

burnout, excessive ’control’ of searchers, lack of apprecia- 

tion of the uniqueness of each search and its customer base, 

and considerable potential ’fixed’ costs inf?astructure. Some 

in stitutions achieve continuity by having the Chic f o f Staff as 

a ~permanent’ member of search committees. A staffmember 

h~ the Dean’s office may also provide a&nirtistrative support 

to search committees. Alteruativdy. some institutions have 

a dedicated ’recruitment office’ that runs the search m~d 

oversees the search committee. For most institutions, the 

search cmmnittee and the search process is temporary and 

it is administered out of the departmentinnit seeking a new 

leader, with the search committee bei,tg disbanded ortce the 

search is complete. 

Building institutional ’search 
capacity’: the medica  co  ege 
of georgia as an example 
The strategic tBci of recruiting, developing, and retaining 

senior leaders are constants in an academic health center 

(AHC) and are essential to stability, growth, and succession 

plmming. ’The Medical College of Georgia {MCG) School 

of Medicine (SOM) appointed its 28th permanem Dean 

(DDM), in July 2006. As the nation’s 10th longest stand- 

ing medical school, the SOM enjoyed a venerable 178-year 

history and a reputation tbr stability. Yet, during its first 

157 years, the position of dean or interim dean had turned 

over 25 times. Moreove,; the school’s most recent 20 years 

[tad been characterized h~ part by 12 turnovers in Dem~ or 

interim Dean. Further, an institutional program facilitating 

faculty early retirement 10 years ago resulted in significant 

faculty attrition that disproportionately impacted the SOM. 

Although education and research programs remained stable, 

uneven continuity in leadership had dimini shed not only the 

school’s ability to recruit outstanding fa culty and lead ership, 

but had also negatively affected its morale and culture. The 

new Dean (DDM) recognized the importance of leadership 

stability and in recruiting and retainirtg new talent. 

Acknowledging talent as the primary asset in a 

kmowledge-driven emerprize, the new Dem~ created a new 

SOM leadership position in 2007 dedicated not only to 

rebuilding organizational capabiliD~ to recruit leadership tal- 

ent, bm also to developing leadership skills in existing faculW. 

In addition, the Associate Dean for Leadership Development 

was charged with purposefully lirtking SOM h~itiatives with 

national initiatives of the AAMC. 

As a 2008 Fellow of the ~4MC Council of Demos, the 

inaugural Associate Dean for Leadership Development. the 

first author (PFB) studied strategies for successful leader- 

ship search and selection, and organizational best practices 

required to search and selection, including in*)’astructure 

and administrative processes. As one of seven members 

of the AAMC Leadership Search and Selection National 

Advisory Committee, the Associate Dean had direct access 

to innovative practices evolviug in AAMC institutions on 

a national level. Upon recruitment of an Office of the Dean 
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Chief of Staff(DD) in 2008 to build strategic planuing capa- 

bility, the Dean created a link between leadership develop- 

ment and strategic plmming. An early initiative of Associate 

Dean for Leadership Development/Chief of StaffPartnersNp 

was creation of the Core Operations Administrative Tcam 

for Search (COATS), chaired by the Associate Dean for 

Leadership Developmem. 

COATS is an organizational team charged with collabo- 

rating locally and nationally toward developing, implemem- 

ing, evaluating, and refining strategies tBr SOM leadership 

search m~d selection; best practice administrative processes 

that support not only search and selection strategies, but 

also the individual search committees charged with strategy 

implememation; metrics to evaluate quality assurance and 

ef~cacy of search strategies and support processes; and 

mechemisms to maintain innovation and continuo us improve- 

meat in SOM leadership search and selection. 

COATS philosophy, format, and 
responsibilities 
Central to the COATS management model is the philosophy 

that high-level search strategy is imerdcpendent with sup- 

porting administrative processes; and that optimal search 

coordination and outcomes require management of strategy 

and support activities as a whole. 

Accordingly, the charge of C?OATS is comprehensive 

and ranges from broad strategy development, execution, 

aud critical evaluation; through search detailing, inch|ding 

developmem of candidate briefings and institutional market- 

ing materials; strategic selection of candidate interviewers 

mid design of itineraries; and candidate visit logistics and 

concierge-quality service and hospitality. 

The COATS Team is chaired by the Senior Associate 

Dean for Leadership Development (PFB) and facilitated 

by a newly created position of Lea&rship Administrative 

Assistant (NDC); its composition i,~cludes both standing 

and rotating members and is based on the co-equal needs 

for stability and hmovation in institutiona! processes. ’Fable 

2 shows COATS Tcam composition. On average, COATS 

has comprised (in addition to the core members) of the Search 

Chair and co-Chairs of two searches that are ongoing, as 

well as the associated administrative assistams. The COATS 

approach has also evolved into providing institution-widc 

’consultations’ ~br searches. That is, the Chair of another 

search (eg, an Endowed Chair search rather thin1 a Depm’tmen- 

tal Chair search) cau seek support in conducting their search. 

Search Chairs and co-Chairs hold meeti,~gs of their search 

Table ~ COATS Team Composicion 

Standing members 

¯ SOM Senior Associate Dean for 

Leadership Development 

(COATS Chair) 

¯ Chief of Staff, Office of the 

SOM Dean 

¯ Leadership Administrative Assis~an~ 

Rotating members 

¯ Representing Active 

Leadership Search 

Committees: 

¯ Committee Chairs/ 

Co-Chairs 

¯ Committee Administr- 

ative Coordinators 

committee at a schedule that is dctermined by the seea-ch com- 

mittee. The *)’equency of meetings of the search committee 

typically varies according to the stage of the search. 

Standing members of COATS ensure institutional 

memory/continuity and transfer of knowledge, while rotat- 

ing members ensure the introduction of new perspectives/ 

im~ovation; and also develop the skill sets of promising 

faculty and administrators, thereby creating new value for 

the institution. 

interplay between COATS, 
the search committee and the 
search firm 
The emerging model used at the Medical College of Georgia 

School of Medicine to recruit institutional leadership encom- 

passes ’Best Practices’ of recruitment (meticulous attention 

to the ’10 Cs’ of conducting searctms mid to the process of 

the search) and also uses a search firm. COATS leadership 

maintains continuity over time with the search ~rm. This also 

facilitates the engagemem of the Search Chair,"co-Chair with 

the associate from the search firm. The benefits of a centralized 

search process are nmltiple. Significant attention to details 

and to the processes of the search is viewed as critical to a 

successful outcome; art active search process is everything/’ 

Considerable time and attention is given to identi~ing the 

skill set and competencies that the position will require. _Art 

identified group ofdivcrse (eg, racial/ethnic, gender and rank) 

faculty from varied departments are infi~sed into search com- 

mittees along with other faculty. Search committee members 

are educated about the relevant department (eg, stn~cture, 

fuimdons) and a depa,tmemal SWOT analysis is conducted 

to idemif}, its strengths aud challenges. SWOT analysis find- 

i,~gs are incorporated into the welcome letter, a review of 

the Medical School’s values, mission and strengths and the 

relevant department, sent to candidates prior to their first 

campus visit. The COATS committee pampers with the search 

committee and its Chair to develop an interview itinera~" 



that will provide candidates with an informative and candid 

view of the school and department as well as one that will 

ad&css candidate needs like partner and/or family regard- 

i~tg school visitations and meeting with real estate agems. 

Unlike traditional acadcmic searches, the centralized process 

ensures that the search process is consistent between search 

committees, is systematic, well coordinate& strategic and in 

line with the dean’s expectations a~d charge to the commit- 

tee. The centralized search process helps brand and message 

the values and culture of the institution both internally and 

externally. 

Progress and evolution of COATS 
COATS has evolved to a highl~r collaborative and structured 

team. The standing agenda of each weekly COATS meeting 

reviews piior week search committee and interview activities, 

iuc]udiag a debriefing and critical review of outcomes and 

recmmnendcd contingencies for improvement; prospective 

planning fbr each search aud candidate interview o~ wcekl2; 

montNy, and quarterly horizons; and discussion of ad hoc 

initiatives and projects. 

CO~FS faculty m~d support staffmcmbcrs share a single 

discussion of search strategy, methods, and detailing. Delib- 

erations are based o~ a high level of trust and often include 

content considered to be highly sensitive. This collective 

and inclusive approach has proven to be highly effective at 

identifying qualitative institutional dynamics and relation- 

ships unique to each search and candidate that may 

impact the search process. Considerable value is added to 

search and selection by creating an ongoing opportunity to 

manage potential opportunity and risk proactiveiy. Based on 

principles of learning organizations and the acknowledged 

value of tScul~’-administrator partnerships, the COATS plat- 

form ensures integ,qt}~ quality, consistenc}~ and timeliness of 

high opportuNe’/risk activities and personal interactions that 

directly influence an institution’s capability t~r recruitmem 

of outstanding t3cnlty and leaders, as well as its ’word of 

mouth’ reputation the equivalent of national marketing. 

Although this process is intuitive and may appear to be 

systematic, we do not yet have comparative outcomes across 

searches. Such data ~om recent searches is currently being 

compiled. Additionall2~ another broad outcome is the extent 

to which this process enhances the recruitment practices 

across departments aud iustitutioaal units. TN~s far. the focus 

has been on searctms at Chair and other lea&rship levels in 

our School of Medicine. It may be desirable to extend this 

to other schools withk~ our institution. TNs would be a more 

cost eftbctive use of personnel invo]ved in this process, l 

mately~ metrics such as ~better recruitments’ (it is presently 

nnclear what exact metric this might be), °shorter duration of 

searches’, and qess costly search’ would represem measur- 

able outcomes. It wxmld also be useiM to benchmark these 

against comparable searches at other institutions of similar 

profile. Irrespective of the methods chosen to support an 

academic search, wc recommend that institutional leader- 

ship ackrtowledge and h~vest in strategies that focus on the 

actual process ofthe search committee and ~ot just the fiual 

outcome of a successful recruitment. Process management 

across searches m~d over time does require some allocation 

of perso~mel as well as an h~stitutional co~m~itment to per- 

formancc improvement. Excellent resources alrea@ exist to 

support such efforts. 

Conclusion 
Searching ~br leaders in academics is a serious business. 

Apart from the considerable cost, this activity consumes 

considcraNe m~d ongoing institutional efforts. Defining and 

implememh~g processes that cart provide consistency across 

searches and that can inculcate Best Practices is a worthy and 

likely cost-e[~icieat endeavor. It also serves as a platform for 

institutional development m~d learning an aspiration of 

every academic institution. 
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CHAIRS LEADERSHIP PROGRAM 

2012-13 
Valerie Ashby 
Department of Chemistry 
CB: 3290 
ashby@email.unc,edu 
(919) 962-3663 

ROSTER 

Gina Carelli 
Department of Psychology 
CB: 3270 
rcarelli@email .unc.edu 
(919) 962-8775 

Chris Clemens 
Department of Physics and Astronomy 
CB: 3255 
clemens@physics,unc.edu 
(919) 962-3018 

Patrick Conway 
Department of Economics 
CB: 3305 
patrick_conway@unc,edu 
(919) 966-5376 

Evelyne Huber 
Department of Political Science 
CB: 3265 
ehuber@email,unc.edu 
(919) 962-3381 

Mark Katz 
Department of Music 
CB: 3320 
mkatz@email.unc.edu 
(919) 962-1039 

Roberto Quercia 
Department of City and 
Regional Planning 
CB: 3140 
quercia@email,unc.edu 
(919) 962-4766 

James Rives 
Department of Classics 
CB: 3145 
jbrives@email .unc.edu 
(919) 962-7191 

Paul Roberge 
Department of Linquistics 
CB: 3155 
ptr@email.unc.edu 
(919) 962-1192 

Eunice Sahle 
Department of African and 
Afro-American Studies 
CB: 3395 
eunice@email,unc.edu 
(919) 962-2341 

Harvey Seim 
Department of Marine 
Sciences 
CB: 3300 
hseim@email .unc.edu 
(919) 962-2083 

The Chairs Leadership Pro£ram is offered by the College of Arts and Sciences each year for new and reappointed chairs in partnership ~uith the h,stitute for 

the Arts and Humanities. The Center~br Facult~ Excellence assists IAH in presenting this pro£mm. 

~v .~ ~.~ ~ ,~,-’".~ 



From: 

Sent: 

To: 

Beattie, Kristen R [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=KRISTEN R BEATTIE (KRBEATTI)EIO] 

10/22/2012 1:09:57 PM 

Williams, Becky [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=RbwilI]; Wilshire, Collette [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=ColIette Wilshire (wilshire)]; Williams, Tia Howell 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=ThowelI]; 

SaMe, Eunice N [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Eunice N Sable (eunice)] 

Subject: 

Start: 10/29/2012 2:30:00 PM 

End: 10/29/2012 4:00:00 PM 

Show Time As: Tentative 

African and Afro American Studies PeopleSoft Transition Meeting 

Required 

Attendees: 

Williams, Becky; Wilshire, Collette; Williams, Tia Howell; Sahle, Eunice N 

Tia and Eunice, 
Where would you like to meet? Becky and Collette are willing to come to you if that is what you would prefer. 

Thanks! 



From: 

Sent: 

To: 

Beattie, Kristen R [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=KRISTEN R BEATTIE (KRBEATTI)EIO] 

10/22/2012 1:10:00 PM 

Beattie, Kristen R [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kristen R Beattie (krbeatti)e10]; Williams, Becky [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=RbwilI]; Wilshire, 

Collette [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=ColIette Wilshire (wilshire)]; Williams, Tia Howell [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=ThowelI]; Sahle, 

Eunice N [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Eunice N Sable (eunice)] 

Subject: 

Start: 10/29/2012 2:30:00 PM 

End: 10/29/2012 4:00:00 PM 

Show Time As: Free 

Importance: High 

Canceled: African and Afro American Studies PeopleSoft Transition Meeting 

Required 

Attendees: 

Williams, Becky; Wilshire, Collette; Williams, Tia Howell; Sahle, Eunice N 

Tia and Eunice, 
Where would you like to meet? Becky and Collette are willing to come to you if that is what you would prefer. 

Thanks! 



From: 

Sent: 

To: 

Subject: 

Attach: 

Sable, Eunice N <eunice@emaiLunc.edu~ 

Thursday, December 27, 2012 4:09 PM 

Department listserv ~atiJalhm@list~rv.unc.edu> 

[afriat?am] Course schedule (2013 -2014) 

Draft (Dec 27) - 2013-2014 course schedule.docx 

See attached 

You are currently subscribed to aJTrialhm as: eunice~emai].unc.edu. 
To unsubscribe click here: http://lists.unc.edtv’u?id 32361608.e87a91a5832319540e156ada770a798d&n T&I afriati~m&o 32566461 

(It may be neces~ry to cut and paste the abx~ve URL if the liue is broken) 

or send a blank emaJd to leave-32566461-32361608.e87a91 a5832319540el 56ada770a798d~b, listserv.unc.edu 



2013 Fall Course 
schedule 
*College of Arts and Sciences Research and Leave possibility (Caldwell) 

*Other possible leaves (Perry & McMillan- Senior faculty competitive internal leaves ) 

*Other possible leaves or fellowships (Rucker) 

#(Required coursed - new curriculum) 

Percentages (as University regulations) 

MONDAY 

8.00- 

9.00am 

Janken:AAAD 258 

Mutima: SWAH 

4O3 

9.00-9.50am 1.00-1.50am 

Lisanza: SWAH 401 

10.00am- 

10.50am 

Lisanza: SWAH 

401 

Mutima: SWAH 

4O4 

Donato: LGLA 

401 

Caldwell: 260 

12.00- 

3.00pm? 

Caldwell: 

460 

Donato: 

LG LA 403 

Mutima: 

SWAH 406 

TUESDAY 

8.00-9.15am 9.30-10.45am 11.00-12.15pm 12.30- 2.00-3.15pm 3.30- 

1.45pm 4.45 

Hildebrand: 

9.30am-10.45am 

(Anderson, Barbara 

- AAAD 286) 

(Rucker, Walter - 

AAAD 290) 

Caldwell, Kia 
AAAD 260 

10.00-10.50am 

40 

"~22~ :~;; ..... 
12.00-3.00pm 

WEDNESDAY 

thur 

LGLA 401 

10.00am- 

10.50am 

25 

8.00am-8.5Oam 

25 

WE 

Fhunsu, Donato: 

LGLA 401 

10.00am-10.50am 

25 

i~i;’2o’~" ....... 
8.00am-8.50am 

LGLA 401 

10.00am- 

10.50am 

25 

8.00am- 

8.50am 

25 

3.00- 

6.20pm 

Regester: 

AAAD 

25O 



25 

Regester, 

Charlene: 

AAAD 250 

3.00-6.20pm 

4O 

Bereket Selassie: 

AAAD 341 

AAAD 52 

Caldwell, Kia 

Fall, Alassane 

Fhunsu, Donato 

Hall, Perry 

Lydia, Boyd: 

AAAD 200 

AAAD 300 

AAAD 260 

Wolof 401 

Wolof 403 

AAAD [Review with 

Mamarame] 

LGLA 401 

LG LA 403 

"~2~ ~;~ ......... 

AAAD 231 

"~2~ i;; ......... 

T/Th:2-3.15pm 

T/Th:3.30- 
4.45pm 

W :12-3.00pm 

MWF: 10.00- 

10.50am 

MWF 10.00- 

10.50am 

MWF 9.00- 

9.50am 

MWF: 10.00am- 

10.50am 

MWF: 8.00am- 

8.S0am 

3.50pm 

T/Th: :11.00- 

:12.:15pm 

3.15pm 

T/Th: 2.00pm- 

3.15pm 

4O 

4O 

2O 

4O 

Jordan, Joseph AAAD 284 40 

Janken, Kenneth 

Lambert, Michael AAAD :10:1 

Lee, Margaret AAAD 101 

"~2~ ~;~ ......... 

Lisanza, Esther SWAH 401 25 

MWF: 10.00- 

10.50am 

T/Th: 11.00am- 
12.15pm ¯ ~..’~ ;;:. .... 
3.15pm 

MWF: 9.00- 

9.50am 

25 

25 

25 

25 

4O 

60 

60 

AAAD 201 



McMillan, Timothy 

Mutima, 
Sinamenye 

Nzongola-Ntalaja, 

Georges 

Pier, David 

Porter, Robert 

Rucker, Walter 

SWAH 401 

"s~i~’2o’~" ........ 

AAAD 50 

AAAD130 

AAAD 331 

SWAH 404 

SWAH 404 

SWAH 406 

LING 402 

AAAD 400 

"~2~ ~ ~; ......... 

AAAD 101 

AAAD 320 

AAAD 252 (Friday 

Center) 

AAAD 254 

AAAD 231 

AAAD 250 

AAAD 130 

AAAD 485 

"~2~ i;; ......... 

MWF: 10.00am- 

10.50am 

"~’:’~_’"" 
1.50pm 

T/Th: 9.30- 
10.45am 

T/Th: 2.00- 
3.15pm 

"~..’~ ;;:, .... 
4.45pm 

MWF: 11.00- 

11.50am 

MWF: 3.00- 

3.50pm 

MWF: 1.00- 

1.50pm 

MWF: 9.00am- 

9.50am 

T/Th: 2.00- 
3.15pm 

W: 3.00-5.50pm 

T/Th: 12.30- 

2.00pm 

2.00pm-3.15pm 

T: 6.00-9.00pm 

MW: 5.00- 

6.15pm 

MW: 3.30-4.45 

M: 3.00-6.20pm 

T/Th: 11.00am- 
12.15pm 

T/Th: 9.30am- 
10.45am 

¯ ~..’~ ~;;"". 
1.45pm 

W: 2.00-4.50pm 

20 

~0 

25 

20 

2O 

6O 

40 

~0 

20 

Sahle, Eunice AAAD 498 20 

Selassie, Bereket AAAD 341 M: 3.00-5.00pm 40 

AAAD 52 M/W: 9.30- 20 

10.45pm 



2014 SPRING 
SCHED! 
Faculty Course number 

Anderson, Barbara AAAD 130 

Boyd, Lydia AAAD 101 

AAAD 210 

Caldwell, Kia AAAD 232 

"~2~ ~ ......... 

Fall, Alassane 

Fhunsu, Donato 

Hall, Perry 

Wolof 401 

Wolof 403 

"~2~ "’~;~" ...... 
review 

Wolof needs with 

Mamarame 

LG LA 402 

LG LA 404 

"~22~ i;[ ......... 

AAAD 130 

"~2~ ~;; ......... 

Day and Time 

T/Th: 9.30am- 
10.45am 

T/Th: 2-3.15pm 

T/Th: 3.30- 
4.45pm 

T/Th: 9.30am- 
10.45am 

"~÷~..’~ ;;:, .... 
3.15pm 

MWF: 10.00- 

10.50am 

MWF: 9.00- 

9.50am 

AAAD 

AAAD 

AAAD 

AAAD 

214 

301 ¯ ~,~,~, ........ 

MWF: 10.00- 

10.50am 

MWF: 8.00am- 

8.50 

3.00pm-3.5Opm 

T/Th: 11.00am- 

12.15pm 

¯ ~..’~ ;;_". .... 
3.15pm 

T/Th: 2.00- 
3.15pm 

Jordan, Joseph 340 40 

Janken, Kenneth 

Lambert, Michael 40 

Lee, Margaret 

T/Th: 12.30pm- 

1.45pm 

T/Th: 11.00- 

12.15pm 

T/Th: 2.00pm- 

3.15pm 

Enrollment 

60 

60 

4O 

4O 

25 

25 

25 

2O 

6O 



Lisanza, Esther 

McMillan, Timothy 

Mutima, 
Sinamenya 

Nzongola-Ntalaja, 

Georges 

Pier, David 

Porter, Robert 

Rucker, Walter 

SWAH 402 

SWAH 402 

"s~’4"o’~" ........ 

AAAD 130 

AAAD 332 

"~2~ ~;1~ ......... 

[Review SWAH 

needs 

-Mutima and 

Mamarame) 

AAAD 316 

"~:~2~ ~, ......... 

AAAD 318 

"~2~ i;; ......... 

AAAD 258 (Friday 

Center) 

AAAD 298 

"~ ~ ......... 
AAAD 485 

"~:~:~ ~ ......... 

Sahle (Global Studies 

560)* 

MWF: 9.30- 

9.50am 

10.00am- 

1050am 

MWF: 9,00- 

9.50am 

MWF: 11.00am- 

11.50am 

1.50pm 

T/Th: 2.00- 
3.15pm 

W: 3.00pm- 

5.50pm 

T/Th: 12.30- 
1.45pm 

"T~..’~ ;;-". .... 
3.15pm 

6.00-9.00pm 

M/W: 5.00-6.15 

T/Th: 9.30am- 

10.45am 

"T~..’~L;;~:" 
12.30am 

25 

6O 

4O 

4O 

20 

4O 

4O 

40 

2O 



From: 

Sent: 

To: 

Subject: 

Attach: 

Roberge, Paul T ~-~ p Cr@~emall.unc.edu~ 

Thursday, January. 31, 2013 3:19 PM 

Sable, Eunice N <eunice@email.unc.edtr~ 

Sample letter recommending reapv)intment of assistant professor to second probationary term 

Sample reappointment letter.fir 

Dear Eunice, 

As per your request, I am sending to you a sample letter recommending reappointment of an assistant professor to a second probationary term. It is a heavily 

redacted version of I letter I wrote a while back. I don’t think there is any information that would identify the colleague under review or the colleagues who 

participated in the review, but I should be grateful if you would treat this sample with all due discretion. (Chair to chair: I know you will, but I also know that you 

understand why I have to say it anyway.) Be aware, too, that my writing style in this register is somewhat recognizable (so I am told). 

I miss attending the Chairs’ Leadership Program meetings, and I was very pleased for the opportunity to catch up with you after we had finished our discussion of 

Mamarame’s review. 

Be well and hang in there in the midst of our semester madness. I’m here if you need me. 

Best, as always, 

P. 

Paul T. Roberge 

Professor of Germanic Languages and Joint Professor of Linguistics 

Chair, Department of Linguistics 

University of North Carolina at Chapel Hill 

CB# 3160 441 Dey Hall 

Chapel Hill, NC 27599-3160 

USA 

+1919962-1192 (Department of Linguistics office) 

+1919 962-3708 (fax) 

E-mail: ptr~)email.unc,edu 

"Listen to the breeze. And when it rains, let your troubles wash way" -Chiwoneso 



S AMPLE S AMPLE S AMPLE S AMPLE 

Professor Karen M. Gil 
Dean 

Professor William Andrews 
Senior Associate Dean for Fine Arts and Humanities 

College of Arts and Sciences 
CB# 3100 205 South Building 

Dear Dean Gil and Dean Andrews, 

with this writing I recommend that NAME OF FACULTY MEMBER be appointed to a second 
probational5T term as assistant professor in the Department of Linguistics. The effective date of 
reappointment would be DATE, and the second term would run through DATE. 

The Linguistics Advisory Committee, the membership of which is appointed by the Dean, met 
together with colleagues in the department of superior rank on DATE to review FACULTY 
MEMBER’ S performance to date. The vote was unanimous in recommending reappointment. 
All four assembled full professors -- NAMES AND DEPARTMENTAL AFFILIATIONS -- 
were in favor. The following associate professors in Linguistics -- NAMES -- were present 
and strongly endorsed the recommendation to reappoint. 

Two members of the Linguistics Advisory Committee were unable to attend the meeting on 
DATE. NAME (DEPARTMENTAL AFFILIATION) is on leave this semester and is not in 
residence. S/he will not return from PLACE until the end of the month. NAME 
(DEPARTMENTAL AFFILIATION), who is also on leave this semester, was out of town for a 
conference. I did, however, consult with both colleagues per litteras, and they have indicated to 
me that they, too, support FACULTY MEMBER’ s reappointment. NAME was unable to attend 
our meeting due to a conflict. (S/he was to give a lecture at INSTITUTION that afternoon.) 
S/he has informed me (also per litteras) that s/he supports FACULTY MEMBER’s 
reappointment "with no reservation." 

As interim chair (as of January 1, 2011) and member of the Linguistics Advisory Committee, I 
concur fully with the judgment of my colleagues. It is my firm opinion that if FACULTY 
MEMBER is reappointed, s/he will continue to conduct significant research in AREAS OF 
SPECIALIZATION and contribute to both the department’s thriving undergraduate maj or and to 
the department’s graduate program. His/her expertise in SPECIAL COMPETENCIES AND 
FOCI will be of particular value for the combination BA!MA option, which has been approved 
by the Advisor5, Boards of the General College and the College of Arts and Sciences and by the 
Graduate School. This recommendation is based on criteria laid out in the department’s 
personnel document, which calls for "demonstrated excellence in teaching, concrete evidence of 
serious and original scholarship, and appropriate service to the department." 



As a demonstration of excellence in research, we looked to an impressive article in NAME OF 
PRESTIGIOUS JOURNAL (YEAR OF PUBLICATION), which is one of the most 
distinguished j ournals in our field and is arguably the leading j ournal in FACULTY MEMBER’S 
FIELD. Many seminal articles have appeared on its pages. Published by DISTINGUISHED 
UNIVERSITY PRESS, NAME OF JOURNAL is heavily refereed, and placement of an article 
therein assures that it ~vill be ~videly read. A short piece appeared in NAME OF PUBLISHED 
CONFERENCE PROCEEDINGS (DATE). This paper underwent the customary peer review 
process and was not simply included because it was presented orally at the meeting in PLACE. 
FACULTY MEMBERS’s rising standing in his/her field is evidenced by the invitation to 
contribute a chapter to the NAME OF HANDBOOK (NAME OF DISTINGUISHED 
UNIVERSITY PRESS), which s/he assures me will be ready for submission to the volume 
editors by the due date this month. A foundational work published by one of the world’s most 
distinguished university presses, the handbook will contain essays by globally renowned 
scholars. That FACULTY MEMBERS’ s name will be among them reflects well on him/her and 
on the University. FACULTY MEMBER awaits a decision from his/her submission to the 
journal NAME OF JOURNAL (cf. section 2 of the Research Statement), which is more 
specialized than NAME OF FIRST JOURNAL but is nonetheless extensively refereed and 
certainly a first-rate publication. 

FACULTY MEMBERS’s research statement is clear and well articulated, setting his/her work in 
the larger intellectual context. His/her research program promises important and original work 
in the area of .... BRIEF DESCRIPTION OF THE RESEARCH PROGRAM AND WHY IT 
MATTERS. 

In assessing teaching effectiveness, the Linguistics Advisory Committee took into account 
student and peer evaluations, alongside FACULTY MEMBER’s own statement of teaching 
philosophy ..... DESCRIPTION OF THE PROGRESS THAT THE FACULTY MEMBER HAS 
MADE AS A TEACHER AND STEPS (IF ANY) THAT PERSON IS TAKING OR NEEDS TO 
TAKE (E.G., CENTER FOR FACULTY EXCELLENCE) IN THE SECOND 
PROBATIONARY TERM. 

Our assessment of FACULTY ~,IEMBER’s service is positive. S/he has contributed to the 
department by serving as [LIST DEPARTNIENTAL, UNIVERSITY, AND EXTERNAL 
SERVICE FUNCTIONS AND WHY THEY ARE IMPORTANT]. 

The Linguistics faculty have found FACULTY MEMBER to be an extremely valuable colleague, 
and we all believe that s/he has the capacity to become an influential scholar in his/her field. I 
strongly endorse the recommendation of the Linguistics Advisory Committee for reappointment, 
and remain 

Very truly yours, 

Paul T. Roberge 



Professor of Germanic Languages and Joint Professor of Linguistics 
interim Chair, Department of Linguistics 

Tel. (919) 962-0326 
E-mail: ptr@email.unc.edu 

Approved:                                       DATE: 
Karen M. Gil, Dean 



From: 

Sent: 

To: 

Subject: 

Attach: 

Sable, Eunice N </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=EUNICE N SAHLE (EUNICE)> 

Friday, February 8, 2013 5:05 PM 

Ronald WilliaJns II <ronaldcmlliam@gmaJl.com> 

I~E: Contact 

Sent Dr. Ronald Williams.pdf 

From: Sahle, Eunice N 
Sent: Thursday, February 07, 2013 11:50 AM 
To: Ronald Williams II 
Subject: Contact 

Dear Ronald, 

I hope you are doing well. 

I tried to call this morning with no luck. At any rate, please call me at 919-962-2341. 

Best wishes, 
Eunice 



From: 

Sent: 

To: 

Subject: 

Attach: 

Sable, Eunice N </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN RECIPIENTS/CN EUNICE N SAHLE (EUNICE)> 

Wednesday, February 13, 2013 8:24 PM 

I~W: Nomination Letter 

Rona]d Williaa~s Signed Nomination Letter for UNC.pdf 

Dear 3onathan, 

Fyi and with thanks, 

Best wishes, 
Eunice 

From-" Ronald Williams TI [ronaldcwilliams@gmail,com] 
Sent; Wednesday, February 13, 2013 8:22 PM 
To; SaNe, Eunice N 
Subject-" Nomination Letter 

Dear Eunice, 

Thank you again for all of your efforts on my behalf. I am incredibly excited to be a part of the faculty in African and Afro-American Studies at Carolina and am immensely grateful for the 
opportunity. 

Per our conversation, I have signed the no~nination letter and attached it to this ~nessage. 

I’m sine we will be in touch in the coming weeks about issues pertinent to our arfiwJ~. 

Until then, my very best, 

Ron 



AFRI 101 - INTRODUCTION TO AFRICA - SPRING 2013 

Section 4 

Woollen Gym 0304, Tu/Th 3:30-4:45 PM 

Professor David Pier 

Office: 302 Battle Hall 
dpier@unc.edu 

Office Hours: Tu 11:45-1:45 PM, or by appointment 

OVERVIEW: This course is an introduction to African history and culture, which 
serves as a foundation for further studies of Africa and the world. It proceeds 
roughly chronologically, starting with attempts to describe deep history and cultural 
continuities, and proceeding up to impressions of the present. 

Besides learning about Africa, we will be studying "Africa." That is to say, we will be 
thinking critically about the different ways people have imagined a place called 
Africa in the past, and about how these imaginaries have shaped actual political, 
economic, and cultural developments, for better and worse. We will be reading texts 
of diverse kinds--from history, anthropology, and literature. 

LEARNING GOALS 

By the end of this course, students should be able: 

1. To recall, from the course readings and lectures, key historical information, and 
important anthropological theories, about Africa. 

2. To write critically about the challenges of representing Africa, and about other 
philosophical issues raised in the readings. 

3. To do a close reading of an African literary text--one that requires imaginative, 
yet historically grounded, interpretation. 

COURSE MATERIALS 

The following books should be purchased at UNC Student Stores or elsewhere. Note 
that you should have the latest edition; used copies on Amazon may be earlier 

editions. Please always bring the assigned reading to class, as you will need to 
reference specific passages during lectures and discussions. 

Grinker, Roy Richard, Stephen C. Lubkeman, and Christopher B. Steiner. 2010. 
Perspectives on Africa: A reader in culture, history, and representation, second 



AFRI 101 Syllabus - Page 2 

edition. Hoboken, N]: Wiley-Blackwell. [Referred to in schedule as PERSPECTIVES.] 

Amazon link 

Wright, Donald R. 2010. The World and a Very Small Place in Africa: A History of 

Globalization in Niumi, The Gambia, third edition. Armonk, NY: M.E. Sharpe. 
Amazon link 

Wainana, Binyavanga. 2011. One Day I Will Write about This Place: A Memoir. 

Minneapolis, MN: Graywolf. 

Additional readings will be posted on Sakai. 

GRADING 

Final grades will be determined as follows: 

Daily Quizzes 25% 

?wo 500-word Reading Response Papers 15% 

1600-word essay on One Day I Will Write about 15% 
This Place 

Midterm Exam 20% 

Final Exam 25% 

I use the following assessment scale for final course grades: 

A = 92.95- 100 

A- = 89.95 - 92.94 

B+ = 87.95 - 89.94 

B = 82.95- 87.94 

B- = ?9.95 - 82.94 

C+ = 77.95 - 79.94 

C = 72.95- 77.94 

C- = 69.95 - 72.94 

D+ = 67.95 - 69.94 

D = 62.95 - 67.94 

D- = 59.95 - 62.94 

F = 59.94 and below 

COURSE WORK AND GRADING 
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Approximately 860 pages of reading will be due over 16 weeks, for an average of 54 

pages per week. You will also be assigned a total of 10 pages of graded writing, in 
addition to the writing you will have to do on exams. Please take these workload 

factors into consideration as you decide whether this an appropriate course for your 

current schedule. 

~1. Daily Quizzes. Every day reading is due, there will be a short quiz (2-3 questions). 

The purpose of these quizzes is to ensure that students read consistently and 
carefully throughout the semester. 

The questions will be projected on the screen and you will answer using your cell 
phone or web-enabled device, using "Poll Everywhere." They will be on the reading 

that is due for that day, or on African geography (as will be explained in class). The 
questions are not designed to be difficult. If you have absorbed the basic 

information and argument of the reading~ you will likely find most of them easy. 

Quizzes will be taken at the beginning of class. If you are not in class by the time the 

quiz is finished, you will not be able to take the quiz, and will receive a "0" score for 

that day. 

If you are absent from class, you will not be able to take the quiz, and will receive a 

"0" score for that day. This is the case even if you have a legitimate excuse for being 

absent. There are no quiz makeups. 

At the end of the semester, I will drop your six lowest quiz grades when calculating 

your quiz average. On a day when no reading is due, there will be no quiz. 

Important: To take the quizzes, you will need to establish a Poll Everywhere account 

online. Instructions on how to do this are here: https:!!he!~.unc.edu~he/p~po//- 

evewwhere-faq! PLEASE NOTE that if you already have a Poll Everywhere account, 

you may need to edityour registration information, specifically including you PID 

number. This is required for syncing with Sakai. 

2. Two Reading Responses. Sign up for two days on the form that will be distributed. 

On each of those days, you should write a 500 word essay that summarizes the main 

points of the assigned reading for that day and raises questions that will stimulate 

class discussion. Your response should be posted on Sakai before class on the 
appropriate day. Please do not turn in printed copies. It is a good idea to focus on a 

single sentence, or perhaps two sentences, in the assigned reading that captured 

your interest. How did this sentence make you think about the topic differently? 
What questions or doubts did it raise for you? How does it relate to the author’s 

larger argument? 

2. Essay on One Day I Will Write about This Place. You will be assigned one chapter 
from Wainana’s memoir. Write a 1600-word essay about what is revealed in this 
chapter, and how it fits into the book’s narrative as a whole. This should read as a 
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coherent essay, with some kind of "thesis statement" appearing in the first 

paragraph or soon afterward, and subsequent paragraphs supporting and 
expanding upon your core interpretation. Your job is not just to write "what 

happens," but to try to answer "how" and "why" it happens. The questions below are 
intended as food for thought. Please do not simply answer them, one after the other. 

What does this particular chapter reveal about the narrator and his 
experience of his environment? Are there any sentences that are particularly 

revealing? Why did the author choose some particular words, or some 

particular style of expression, and not others? 

How does what is revealed in this chapter fit into the larger autobiographical 

narrative in the book? Are the impressions we get of the narrator here 

supported by sentences in earlier or later chapters? Alternatively, are they 

contradicted? Does this chapter represent a particular point in the 
development of the story? 

Are there any intentional ambiguities here? Aspects of these characters that 

resist explanation? As readers, what is our relationship to this narrator? Do 
we know him, trust him, sympathize with him? 

Throughout the text, Wainaina makes many references to African politics, 
history, and popular culture, often without explaining them. If there are any 
such references in your assigned chapter, you should do the minimal amount 
of research necessary to account for them within your interpretation. That 
said, this is not a research paper, but an interpretive essay. You will not be 
graded on your finding and citing of supplementary sources, but on your 
intellectual engagement with Wainana’s text. 
Some of Wainana’s details may be unimportant--perhaps included merely to 
provide color. Part of your task is to decide which details are important, and 
which are not, keeping in mind that literature is not an exact science! 

Finally, how do you interpret Waingana’s book as a whole? What did he set 

out to do, and to what degree does he succeed in doing it? How does this 
book fit into some of the larger topics we have been discussing in the course? 

A hi~th-quality essay will move ably between a ti~thtfocus on the details of the 

text, and large-scope interpretations. 

This essay must be printed out and handed in. No electronic submissions will be 
accepted. 

4. Midterm and Final Exams. These are timed, in-classroom exams. They include 

both multiple-choice and essay questions. Essays will count for 50-70% of each 
exam grade. Please bring bluebooks, but do not bring scantrons. 
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The Final Exam covers all course materials, including materials that were 

introduced before the Midterm. However, it will be skewed somewhat toward 
materials introduced after the Midterm. 

DISABILITY SERVICES 

Students who feel they may need accommodations based on the impact of a 

disability should contact the course instructor to discuss their needs. Students with 

documented disabilities should also contact the Department for Disability Services 
at 919-962-8300 in SASB North Building, Suite 2126 to coordinate necessary 

accommodations for exams and other in-class assignments. Please note that you do 
not need a doctor’s diagnosis of disability to request disability services. Visit the 

internet address of this office at disabilityservices.unc.edu for more information. 

PLAGIARISM 

At UNC, plagiarism is "the deliberate or reckless representation of another’s words, 

thoughts, or ideas as one’s own without attribution in connection with submission 
of academic work, whether graded or otherwise." 

The UNC honor code is here: 

http:!!honor.unc.edu !index.php?option=com content&view=article&id= 106:h on or 

syllabus&catid=43: facultycontent&Itemid= 148 

Please include and sign the following Honor Pledge on the midterm and final exam 

booklets: 

"On my honor, I have neither given nor received unauthorized aid on this 
assignment." 

CLASSROOM AND COMMUNICATIONS POLICIES 

Cell phones or laptops will be required for the class quizzes. When we are not taking 

the quizzes, please be considerate in your use of these devices. Messaging, or 

playing games during lectures is rude and distracting to me. 

University policy disallows eating in classrooms. Le~behind bits of food cause 
vermin problems. 

I prefer that students call me Professor Pier or Dr. Pier. 

Feel free to email me with questions. I may, however, ask you to come to my office 

hours to discuss your issue, rather than addressing it in an email response. 
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It is my policy not to change any grades once I have handed them back, except in 
clear cases of clerical error. 

This syllabus may be revised as the semester progresses. New revisions will be 

posted on Sakai, with an indicator of the date of revision. Please make sure you are 
consulting the most recent version of the syllabus. 

SCHEDULE OF CLASS TOPICS AND ASSIGNMENTS 

Readings are due on the day they are listed. 

PERSPECTIVES refers to the collection by Grinker et. al 

WRIGHT refers to The World and a Very Small Place in Africa 

UNIT 1: REPRESENTING "AFRICA" 

1Th 1/10 INTRODUCTION 

[in-class: Wainana, "How to Write about Africa"] 

2T 1/15 POSITIONS OF AFRICAN INTELLECTUALS 

Watch TEDTalk: "Chimamanda Adichie: The danger of a single story" 

http:!!www.ted.com!talks!lang!en!chimamanda adichie the danger of a sing!e_st 

ory.html 

and read Hountondji, "African Philosophy, Myth and Reality," PERSPECTIVES: 302- 

313 

2Th 1/17 EUROPEAN IMPERIAL DISCOURSE ABOUT AFRICA 

Comaroff and Comaroff, "Africa Observed: Discourses of the Imperial Imagination," 

(PERSPECTIVES: 2-40) 

3T 1/22 AFROCENTRISM AND ITS CRITICS 

"Introduction" PERSPECTIVES: 21-27 and 
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Diop, "The Meaning of Our Work," PERSPECTIVES: 44-47 and 

Appiah, "Europe Upside Down: Fallacies of the New Afrocentrism," PERSPECTIVES: 

48-51 

Jennell, Brittani, Alex 

3Th 1/24 "AFRICA" IN THE RECENT GLOBALIZATION IMAGINARY 

Ferguson "Introduction" to GlobalShadows, 1-23 [posted on SAKAI] 

Raul, Paige, Kirsten, Alex, Chasity 

UNIT 2: APPROACHES TO AFRICAN DEEP HISTORY 

4T 1/29 EARLIER ANTHROPOLOGICAL APPROACHES TO AFRICAN CULTURES 

Evans-Pritchard, "The Nuer, Time and Space" PERSPECTIVES: 71-82 

laelyn, Meghan, Anna, Matt M., Corinne 

4Th 1/31 PROBLEMS WITH THE "TRIBE" CONCEPT 

"Introduction," PERSPECTIVES 63-69 and 

Southall, "The Illusion of Tribe," PERSPECTIVES 83-93 

Brittani, John, Michael Hughes, Jessica, Victoria, Daijha, ChasiW, Kierra 

5T 2/5 ARCHEAOLOGY AND LINGUISTIC APPROACHES TO HISTORY 

Blench, "Language, History, and Archaeology in Africa" 3-30 [posted on SAKAI] 

Brenden, Nicole, Kendall 

5Th 2/7 ANCIENT EGYPT 

Mertz, "People of the Two Lands" 3-38 [posted on SAKAI] 

Destiny, Emily F., Tunu, Asma, Kirsten 
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6T 2/12 A RECONSTRUCTION OF WESTERN BANTU HISTORY 

Vansina, "Tradition: Ancient and Common," 71-100 [posted on SAKAI] 

Tunu, Anna, Paige, Matt M, Ben 

6Th 2/14 HUNTER-GATHERERS IN THE MODERN ERA 

"Introduction" and Turnbull "The Lesson of the Pygmies" and Grinker "Houses in 
the Rainforest" PERSPECTIVES 169-199 

Raul, John S., Connelly, Jessica, Emily Ann, Alex 

UNIT 3: SPIRITUALITY, ART, SOCIETY 

7T 2/19 Social Structure 

Kopytoff, "Ancestors as Elders in Africa," PERSPECTIVES: 314-321 

Ottenberg, "Humorous Masks and Serious Politics among the Afikpo Igbo," 

PERSPECTIVES: 335-347 

Johnathan A., Taylor L, Taylor H, Brooke, Luke, Asma, Meghan, Kathryn, Shelby 

7Th 2/21 TRADITIONAL MUSIC IN UGANDA 

No reading, listen to tracks posted on Sakai 

8T 2/26 MIDTERM EXAM 

UNIT 4: THE ATLANTIC SLAVE TRADE INTO COLONIALISM 

8Th 2/28 NIUMI BEFORE 1446 

WRIGHT, 3-37 

Holly, Lakeshia, Emily Ann, Darrin, Kiva 

9T 3/5 NIUMI 1446-1816 



WRIGHT 38-81 

Brenden, Sequaia, Kendall, Connelly, Alex 
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9Th 3/7 THE ATLANTIC SLAVE TRADE IN NIUMI 

WRIGHT 82-112 

Matt W. Mel~na, David, Corinne, Megan G. 

10T 3/12 NO CLASS, SPRING BREAK 

UNIT 5: COLONIALISM 

11T 3/19 THE COLONIAL PERIOD IN NIUMI 

WRIGHT 113-183 

Matt W., Melina, David, Megan K., Megan G., Taylor H., Kierra, Natalie 

11Th 3/21 WOMEN AND COLONIALISM 

Boserup, "The Economics of Polygamy" and 

van Allen, "Sitting on a Man" PERSPECTIVES: 389-408 

Jennell, Shanequa, Taylor L,, Deanna, Victoria, Daijha 

12T 3/26 COLONIAL DEVELOPMENT OR "UNDERDEVELOPMENT" OF AFRICA 

"Introduction" and 

Lugard, "The Dual Mandate in British Tropical Africa" and 

Rodney, "How Europe Underdeveloped Africa," PERSPECTIVES: 425-449 

Holly, Tamara, Lakeshia, Saniya, Matt G,, Kevin 

UNIT 6: AFTER COLONIALISM 

12Th 3/28 NIUMI AFTER 1965 
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WRIGHT 185-210 

Luke, Megan K, Deanna, D’chante, Patrick 

13T 4/2 NIUMI 1994-2009 

WRIGHT 211-268 

Sequaia, Natalie, D’chante, Alina, Ben 

13Th 4/4 HIV/AIDS 

Leclerc-Madlala "Virginity Testing: Managing Sexuality in a Maturing HIV/AIDS 
Epidemic," PERSPECTIVES 411-420 

Christina, Shah, Kathryn, Kevin, Matt G. 

14T 4/9 WAR IN RWANDA AND SIERRA LEONE 

"Introduction" and 

Richards, "Fighting for the Rainforest" and 

Taylor, "Sacrifice as Terror" PERSPECTIVES: 524-529; 543-568 

Christina, Destiny, Tamara, Brooke, Saniya 

14Th 4/11 GLOBALIZATION AND STRUCTURAL ADJUSTMENT 

Ferguson "Expectations of Modernity," PERSPECTIVES 595-608 

Nicole, Darrin, Jonathan A,, Patrick, Kiva, Moore, Alina 

1ST 4/16 ONE DAY I WILL WRITE ABOUT THIS PLACE 3-64 

15Th 4/18 ONE DAY I WILL WRITE ABOUT THIS PLACE 65-118 

16T 4/23 ONE DAY I WILL WRITE ABOUT THIS PLACE 119-181 

16Th 4/25 ONE DAY I WILL WRITE ABOUT THIS PLACE 182-253 

17T 4/30 4:00 FINAL EXAM, Paper due. 



Prof. Michael Lambert 
Department of African and Afro-American Studies 
Battle Hall 102 
919-962-1585 
Office Hours: TBA 

AAAD 487: Intellectual Currents in African and African Diaspora 
Studies 

This course is a comparative examination of original written works by Africans and 
peoples of African descent in the Americas, Europe and elsewhere in the African 
diaspora. The focus will be on primary sources that can be considered engaged 
scholarship. These works go beyond merely describing the African and Diaspora 
experience but strive to engage and change it. In addressing these authors we will 
seek to understand the historical context of the time in which they are writing, their 
analysis of the prevailing social environment, and their prescriptions for ameliorating 
existing conditions. Students will be expected to have completed AAAD 101 and 
AAAD 130 and have a strong background in African, African American, and Diaspora 
studies. 

Upon completion of this class students will be able to demonstrate an understanding of 
1) of the primary sources covered in this class; 2) the life and motivation of the authors 
of these primary sources; 3) the political, economic, and social conditions that 
motivated the authors to engage politically to bring about a transformation in the 
prevailing social environment. 

Course Requirements: All students are expected to attend all class meetings and to 
complete all assigned readings. Attendance and participation will be considered in 
assigning final grades. Your final grade will be based on the assignments listed below. 
Late papers will be penalized. 

1st Mid-term Exam 15% 
2nd Mid-term Exam 15% 
Final Exam 20% 
Presentation/Research Paper 30% 
Attendance and participation 20% 

Grading Scale A=93-100; A-=90-92; B+=88-89; B=83-87; B-=80-82; C+= 78-79; C= 73- 
77; C-=70-72; D+=68-69; D=63-67; D-=60-62; F=59 and below 

The Honor Code is, as always, in effect for this course. All students are required 
to visit honor.unc.edu and review UNC’s honor code. Any student suspected of 
willfully engaging in academic dishonesty and/or plagiarism will be referred to 
the honor court. 



Technology Policy: Students are allowed to use tablet computers and laptops in class. 
Use of this technology must be limited to course related activities. Students must be 
mindful that use of technology in the classroom is a privilege, not a right. Students who 
web-surf, check email, or otherwise engage in non-course related use of their computer 
or tablet will be penalized and lose their privilege to use technology in the classroom. 
All cell phones must be turned off. 

Readings and Attendance: As this is a discussion class, all students are expected to 
attend all class meetings and read each assigned text closely before class. Everyone 
will be expected to come to class fully prepared to discuss the assigned readings. 
Students will be evaluated on the degree to which they participate in discussions. 

Presentation and Research Paper: Each student will be required to open the 
discussion of one of the texts with a short presentation on the author/book to be 
discussed. This presentation will be the foundation for a 15 to 20 page research paper 
on the author. 

1s-t and 2na Mid-Term Exams: These will be essay form and will cover the assigned 
readings, discussion, lectures, and other materials that have been covered since the 
previous exam. 

Final Exam: The final exam will be essay format, comprehensive of the course, and 
based on the assigned readings, discussion, lectures, and other materials that will have 
been covered. 

Texts: The assigned texts will be available at the Student Book Store and on reserve 
in the Undergraduate Library. The texts which we will be using for this class are listed 
under each topic in the course schedule. 

Course Schedule This course will be taught as a seminar class with one 170 min 
meeting per week. 

Week 1 : Africa and the Making of the Black Atlantic. 
Walter Rodney, How Europe Underdeveloped Africa (1972, Washington, D.C.: Howard 
University Press). 
Paul Gilroy The Black Atlantic: Modernity and Double-Consciousness (1993, Harvard 
University Press) 

Week 2: Race and Knowledge 
Cheikh Anta Diop, The African Origins of Civilization (1983, Lawrence Hill & Co) 
Am ie Cesaire, Discourse on Coloniafism (2000, New York University Press) 

Week 3: Race and Political Mobilization 
Steve Biko, / Write What I Like (1986, Harper Collins) 
Albert Memmi, The Colonizer and the Colonized (1991, Beacon Press) 
Malcolm X and Alex Haley, The Autobiography of Malcolm X (2010, Penguin Books) 



Kwame Nkrumah, Towards Colonial Freedom (1962, London: Panaf) 

Week 4: Fanon and Post-colonialism 
Frantz Fanon, Black Skin White Masks (1991, Grove Press) 
Frantz Fanon, The Wretched of the Earth (1986, Grove Press) 

Week 5: First Mid-Term Exam 

Week 6: Intellectual Foundations of Pan-Africanism 
The Philosophy and Opinions of Marcus Garvey. Edited by Amy Jacques Garvey. 
(Routledge, 1978) 

Week 7: Slavery and Emancipation 
WEB DuBois, The Souls of Black Folks 
Frederick Douglass, Harriet Jacobs, Narrative of the Life of Frederick Douglass, an 
American Slave & Incidents in the Life of a Slave Girl (Modern Library, 2004) 

Week 8: Gender and Africa 
Mariama Ba, So Long a Letter (Heinemann; 2008) 
Buchi Emecheta, The Joys of Motherhood, (George Braziller Inc., 1980) 

Week 9: Gender and the Diaspora 
Ida B. Wells, The Memphis Diary of Ida B. Wells (Beacon Press, 1995) 
Shirley Wilson Logan, With Pen and Voice: a Critical Anthology of Nineteenth-Century 
African-American Women (Southern Illinois University Press, 1995) 

Week 10: Second Mid-Term Exam 

Week 11" Reading 20th African-American Experience (1) 
James Baldwin, The Fire Next Time (Vintage, 1992) 
Richard Wright, Nadve Son (Harper Perennial Modern Classics; 2005) 

Week 12: Reading 20th African-American Experience (2) 
Ralph EIlison, The Invisible Man (Vintage, 1995) 

Week 13: Feminism and African-American Experience 
Audre Lorde, Sister Outsider: Essays and Speeches (Crossing Press, 2007) 
bell hooks, Ain’t I a Woman: Black Women and Feminism (South End Press, 1999) 

Total Contact Hours: 2390 (13 170 min seminar meetings+ 1 180 min final exam) 

Topics and reading assignments, and their orders on the syllabus could be changed, 
but not matters related to grading. Notice of such changes will be by announcement in 
class (or email notice) or by changes to this syllabus posted on the course website. 

Accommodation of disabilities policy: Students who feel they may 



need accommodations based on the impact of a disability should 
contact the course instructor to discuss their needs. Students with 
documented disabilities should also contact the Department for 
Disability Services at 919-962-8300 in SASB North Building, Suite 
2126 to coordinate necessary accommodations for exams and 
other in-class assignments. Visit the internet address of this office 
at disabilityservices.unc.edu for more information. 



AFAM 101 THE BLACK EXPERIENCE 
Instructor: Dr. Charlene Regester Fall 2012 Section: 2 
Class Time: T/Th 9:30-10:45 Office: 204 Battle 
Place: GA 105 Office Hours: Th llam -2pro 
COURSE DESCRIPTION: 

AFAM 101 is designed to examine slaver5, from its inception to its virtual demise in 

North America in 1865. This examination of slavery explores its beginning, which can be traced 

to the practice of slavery in Greek and Roman Empires, the organization &the slave trade, the 
widespread development of slavery throughout the diaspora, the demise of this institution, and 

the impact that slavery would have on American society. 

Ancient slavery is examined to provide an understanding as to how slavery evolved. The 

ideological as well as political factors influencing the emergence of this institution are explored. 

Arguments attempting to legitimize the practice of this institution are introduced, debated, and 

examined 
The organization and structure of the slave trade is introduced to reveal ho~v this 

economic system of labor ~vhile capital producing, was similarly engaged in the exploitation of 

humans. Arguments regarding labor systems, capitalism, and business practices are reviewed. 
In the sixteenth, seventeenth, and eighteenth centuries, slavery became widespread 

throughout the diaspora. Slavery was a practice that a variety- of European powers engaged in and 

competed for dominance in this trade. Institutions of slavery began to emerge throughout the 
diaspora and their existence in other parts of the world are compared and contrasted to slavery- as 

it evolved in North America. Slave religion, culture, and family are among those aspects of slave 

life that are treated in this course. 

The decline of slavery is examined to provide an understanding as to why slavery lost its 
popularity and appeal. The abolition of slavery is traced and issues surrounding its dissolution are 

explored. Free Blacks involved in the abolition of slavery and those who attempted to assert 
themselves following their enslavement, are explored in detail. This examination of slavery 

attempts to provide the historical context within which slavery was introduced, developed, and 
ultimately dissolved while providing an understanding of the black experience prior to 1865. 

The instructional method and media used in this course will consist of lectures, texts, 
videos, and guest speakers. Three examinations will be given during the semester. These 

examinations will consist of two tests and one final exam which will collectively constitute 3/4’s 

of your grade. The remaining part of your grade will consist of a paper which must be completed 
and submitted by the stated deadline. This paper must adhere to basic rules on academic style i.e. 

Chicago Manual of Style or MLA Handbook of Style. 

REQUIRED TEXTS 
Douglass, Frederick. Narrative of the Life of Frederick Dou~lass. Boston & New York: Bedford 

Books, 1993. 
Palmer, Colin. Passageways: An Interpre#ve History of Black America to 1863. Orlando, 

Florida: Harcourt & Brace Publi shers, 1997. 
Walker, Margaret. Jubilee New York: Bantam Books, 1966. 

SECONDARY TEXTS 
Blassingame, John W. The Slave Community: Plantation Life in the Antebellum South. New 

York: Oxford University Press, 1972. 

Franklin, John Hope and Evelyn Brooks Higginbotham I~om Slavery to t~eedom: A History of 

African Americans, Vol. I, Ninth ed. McGraw-Hill, 2011. 



Mullane, Deirdre, ed. Crossing the Danger Water: Three Hundred Years of Aj~’ican-American 

!4O’iting. New York: Anchor Books, 1993. 

Thompson, Vincent. The Making of the Diaspora in the Americas 1441-1900. New York: 

Longman, 11987. 

White, Deborah. Ar ’n ’t l A Woman? Female Slaves in the Plantation South. New York: Norton, 
1987. 

COURSEPACK 
In addition to the texts required for this course, a course pack has also been compiled and 

contains articles relevant to material introduced in class. 

ASSIGNMENTS 
1. Students are required to read all assigned materials. 

2. Students are required to write a paper approximately 5-7 pages in length. This paper is 

due on or before November 1, 2012. 

GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 

A+ (98-100), A (94-97), A- (90-93), B+(87-89), B (83-86) B-(80-82), C+(77-79), C (73-76), C- 

(70-72), D+ (67-69), D(63-66), D-(60-62), F (59 and below) 

EXAMS: There will be three scheduled examinations which must be taken on the dates 
specified. No make-ups will be given. 

ATTENDANCE: Class attendance is mandatory and will influence your final course 

grade. 

CLASS PARTICIPATION: Class participation is encouraged and will influence your 
final course grade. 

TECHNOLOGY: Laptops are allowed for note-taking purposes only. Please do not use 

your laptop for any other purpose. Cell phones, texting, and any other intrusive 

technological devices or practices are not allowed in class. 

HONOR CODE: All students are required to adhere to the University’s honor code 

policies and procedures. Every student enrolled in this course is expected to fully 

participate and observe the honor code. 

DISABILITIES POLICY: Students who may need accommodations 
based on disabilities should contact the instructor and the 
Department for Disability Services (919) 962-8300 in SASB North 
Building Suite 2126 disabilityservices.unc.edu 



AFAM 101 COURSE OBJECTIVES 

The student should be able to master the fbllowing objectives after completing each of these units. 

Introduction to the Black Experience 
Examination of Ancient Slavery 
1. Name at least three reasons why it is important to study the black experience. 
2. Identit}" and explain at least tiuee myths populmized concerning Afiica. 
3. Examine how race is defined. 
4. Identify at least three Ancient African Empires and describe characteristics of each. 

Slave Trade 
Organization and structure 
Middle Passage 
Impact of the Slave Trade 
1. Identify at least four major countries involved in the slave trade and describe their involvement. 
2. Describe the structure and organization of the slave trade. 
3. Name at least three reasons why African societies were in conflict with one another leading to the enslavement of victims of warfare. 
4. Describe the middle passage. 
5. Trace the development of the slave trade ill its early phase. 

Racial Slave~ in North America in the 17th Centu~ 
1. Explain the difference between slavery and indentured servitude. 
2. Trace the development of racial slavery" in North America, begiiming with the arrival of the first Blacks. 

Plantation Societies 
Slave Communi~ 
Folk Culture 
1. Identity" and describe three types of slave plantations. 
2. Name the rank order system that existed within a plaJatation society" aJad within the slave community~. 
3. Describe how slaves performed traditional ceremonies and explain how West African practices influenced these ceremonies. 
4. Explain how J~tbilee depicts slave life and assess whether or not this is an accurate or inaccurate depiction. 

Slave Family 

Survival Strategies 

Marriage Ceremonies 

Kinship Networks 

Slave Religion 

1. Define fictive kinship. 

2. Define exogamous unions and describe why slaves engaged in such unions. 

3. Describe how churches imposed moral sanctions oil slaves who violated acceptable codes of conduct within tile mamage institution. 

4. Describe how slaves were named and explain naming practices employed by slaves. 

Slave Revolts 
Haitian Revolution 
Runaways 
Underground Railroad 
1. Identif,v active and passive forms of resistaJace to slavery. 
2. Name at least three major U.S. slave revolts and describe choxacteristics of each. 
3. Explain precipitating factors that led to the development of the ttaitian Revolution. 
4. Identif,v at least three ways by which slaves resisted their condition to slavery. 
5. Name at least two tactics used by slaves to escape slavery. 

Free Blacks 
Legal Status 
Abolition Movement 
1. Describe the legal status of free blacks. 
2. Explain why free blacks were referred to as slaves without masters. 
3. Describe and explain the significance of the Dred Scott Decision. 
4. Provide examples of newspapers, schools, aJad mutual aid societies established by free blacks. 
5. Identify major a~guments for and against slaver}, as advocated by slave supporters and abolitionists. 



Weekly Class Schedule 

Week I 

Week II 

Week III 

Week IV 

Week V 

Week VI 

Week VII 

Week VIII 

Aug. 21 - Aug. 23 
Introduction: Why study the Black 

Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 

Aug. 28 - Aug. 30 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
"Old African Blasphemer" 

Sept. 4 - Sept. 6 
Organization and structure of the 

slave trade 
Impact of the slave trade on 

European and African Societies 
Middle Passage 

Sept. 11 - Sept. 13 
Evolution of slavery in Latin 

America 
Introduction to Racial Slavery in 

North America 
"Amistad" Part I 

Sept. 18 - Sept. 20 
Racial slavery in North America 

during the 17th century (Cont.) 
Indentured servitude vs. slavery 

FIRST EXAM 

Sept. 25 - Sept. 27 
Development of Plantation 
Societies in the Americas 
Slave Community 
"New York Burial Ground 
Project" 

Oct. 2 - Oct. 5 
Slave Culture 
Linguistic Patterns 

Oct. 9 - Oct. 11 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
"Half Slave/Half Free" 

Week IX Oct. 16 
Slave Religion 
Patterns of Resistance 
"Amistad" Part II 

Week X Oct. 23 - Oct. 25 
Slave Revolts 
Haitian Revolution 
Runa~vaysiMaroons 
"Slave Resisters and Slave 
Catchers" 

SECOND EXAM 

Week XI Oct. 30 - Nov. 1 
Underground Railroad 
Legal Status of Free Blacks 
"Flight to Freedom" 

PAPER DUE November 1 

Week XII Nov. 6- Nov. 8 
Free Blacks 
Schools 
Churches 

Week XIII Nov. 13 - Nov. 15 
Newspapers 
Literary Societies 
"Glory" 

Week XIV Nov. 20 
Mutual Aid Societies 
Abolition Movement 

Thanksgiving Holiday 

Week XV Nov. 27 - Nov.29 
Black Abolitionists 
White Abolitionists 

Week XVI Dec. 4 
Course Evaluation 
Review for Final Exam 

[Type text]                                                                                  Page 1 
FINAL EXAM DECEMBER 11, 2012 TUESDAY 8AM 



Spring 2012 

Robert Porter 

rporter@email.unc.edu 

Class meetings: MW 4:00-5:15 

Office hours: Tuesday 2:30-5:30 in Battle 104 

AFAM 101: The Black Experience I 

This course explores the years before emancipation. The class looks at African American society and 

culture as well as the fight against slavery and oppression. Furthermore the course is in large part 

comparative in nature (see below). 

Learning objectives: After finishing this course, students should be able to 

1) Compare and contrast the experiences of men and women enslaved. 

2) Compare and contrast the anti-slavery and abolitionist world view 

3) Compare slavery in the United States with that of other countries 

4) List and describe the major milestones on the road to the U.S. Civil War, with particular reference of 

course to African Americans 

5) Identify major African American historical figures, significant events and important places. 

Attendance: Required. Students who miss more than three classes should expect to see this course 

grade lowered by 2/3 of a letter, unless of course they have a compelling reason, supported by 

documentation. I rarely see a student miss significantly more than three times, but any person who 

misses seven classes or more without a solid excuse should not expect to pass. I would recommend that 

you immediately drop this course if you have any tendency whatever to skip class. 

Technology in the classroom: Computers, laptops, cell phones and anything electronic should be off at 

all times, unless I specifically give permission for their use. 



Grading policy: Journal 1/3, midterm 1/3, final 1/3 

Grading scale: A=93-100, A- = 90-92, B+ = 88-89, B = 83-87. B- =80-82, C+=78-79, C=73-77, C-= 70-72, D+ 

= 68-69, D=60-67(the grade of D- does not exist at UNC-CH), F = below 60 

Academic dishonesty or plagiarism: Do not even think about it. Students suspected of any dishonesty 

will be turned over to Honor Court immediately. 

Honor code: Please see honor.unc.edu for more information on UNC-CH’s student-administered honor 

system. This university’s Honor Court here will adjudicate all cases involving academic dishonesty. It is 

not an option for a professor and student to deal with such a matter privately. Be sure always to sign 

the honor’s pledge on all work turned in for this course. 

Possible changes to syllabus: I reserve the right to make any and all possible changes to this syllabus. At 

the same time, I also promise to notify you of any such revisions. I further pledge to make no changes in 

the grading formula after the second week of class. 

Students with disabilities: Please do not hesitate to talk to me, because l’m eager to do all I can to help. 

The Department of Disability Services is too, and will go the extra mile, particularly for people with 

documented disabilities. For example, they give you extra time to complete exams. Disability Services, 

located at SASB North in Suite 2126, may be reached by phone at 962-8300. For more information see 

disabilityservices, unc.edu 

Journals: Students will keep diaries of this course (minimum 6000 words) that will contain original 

observations about most course readings, comments on relevant news items from this semester and 

thoughts about outside experiences in any way related to this course. (Note that I am not asking for 

copies of your class notes; this journal is a totally different enterprise.) Grading standards will be high. 

For an "A" you will not only faithfully adhere to all instructions, but your work will be written with style 

and flair. It will be exceedingly interesting and original, and will perhaps come close to being a solid first 

draft of a publishable piece. Most students should expect to fall in the "B" range. Such "B" quality 

journals will adhere to all directions and will be reasonably well written. "C" journals will follow most 



standards and will be written with some measure of competence. "D’ journals will represent only a 

partial effort to do what is required and will probably be written rather carelessly. 

Readings: 

U.S. Constitution 

Johnson and Smith, Africans in America 

White, Aren’t I a Woman 

Keckley, Behind the Scenes 

Bradford, The Moses of Her People 

Walker, Jubilee 

Brown, Narrative 

Douglass, Narrative 

Oakes, The Radical and the Republican 

Cooper, The Hanging of Angelique 

Prince, The History 

Cadet, Restavec 

January 9 Introduction; discussion of syllabus; course themes 

January 11 U.S. Constitution 

January 16 NO CLASS 

January 18 Johnson and Smith, Chp. 1-3 

January 23 Johnson and Smith Chp. 4-6 

January 25 Johnson and Smith Chp. 7-9 

January 30 Johnson and Smith Chp. 10-11 

February 1 White, Introduction and Chp. 1 

February 6 White, Chp. 2-3 



February 8 Keckley, Chp. I-3 

February 13 Writing workshop 

February 15 Walker, Part I HEAVY READING LOAD--PLAN AHEAD 

February 20 Bradford, entire book 

February 22 Box Brown, entire book 

February 27 Midterm 

February 29 Oakes, Chp. :1 

March 5 Spring Break 

March 7 Spring Break 

March 12 Group discussion 

March 14 Douglass, entire book 

March 19 Oakes Chp. 2 

March 2:10akes Chp. 3 

March 26 Oakes Chp. 4 

March 28 Keckley, rest of book 

April 20akes, Chps. 5 

April 40akes, Chp 6 

April 90akes Chp. 7 

April :1:1 Cooper, Chp I, XII, XIII and Epilogue 

April :16 Mary Prince (you need not read the editor’s introduction) 

April :18 Group discussion 

April 23 Cadet, through Chp. :1:1 

April 25 Course themes of AFAM :10:1: What does it all mean? 

May 4 at 4:00PM Final Exam--bring bluebooks 





AFRO-AMERICAN STUDIES 101, Section 1 
THE BLACK EXPERIENCE: Part 1 

Spring 2013 
Monday & Wednesday 9:30 - 10:45 am 

Genome Sciences Building GO 10 

Dr. iKia Caldwell 
Office: Battle Hall 208 
Office Hours: Wednesday 11:00 am-1:00 pm & Thursday 9:15-10:15 am 
Email: klcaldwe@email.unc.edu (weekdays only) 

COURSE DESCRIPTION: AFAM 101 examines the key people and events that shaped African- 
American life and culture from the initiation of the slave system to the Civil War and emancipation. 
Students will gain basic kalowledge of African-American history and develop the skills necessary to 
analyze African-American struggles for freedom, equality, and social justice. While most of the course 
materials will focus on the African-American experience in the U.S., we will also explore the experiences 
of African-descended communities in Latin America and the Caribbean. 

COURSE FORMAT: Class time will consist of lectures, discussions, slnall group work, and video 
screenings. The series AJ?icans m America will be used during several class sessions. The material 
contained in the videos will be covered in your extorts. If you wish to review the videos, they will be 
available in the Non-Print collection of the Undergraduate Library. 

REQUIREMENTS: 
Laptop and Electronics Policy - iLaptops and tablets (e.g. ipads) ~vill not be permitted in class for note 
taking. On designated days, students may utilize laptops or tablets to access course readings for limited 

periods of time during class. Cell phones and other electronics should be turned off during class. If you 

need to access these devices for emergency reasons (e.g., children, disabled relative), you must make 
arrangements with the instructor at the beginning of the semester. Anyone who disregards this policy will 

be given a verbal warning on the first offense and then will be asked to meet with the instructor before 
being allowed to return to class. 

Attendance - Your attendance at every class session is a requirement for successful completion of this 
course. Much of the material that will be covered in class is not in the textbook. It is your responsibility 

to get notes from a classmate if you must miss a class. Absence from more than 2 classes will result in a 
severe grade penalty for the attendance portion of your final grade. A pattern of late arrivals will also 
result in a grade penalty. 

Excused Absences - In the event of illness or a personal emergency, a request for an excused 

absence may be made. Requests should not be made by email. Requests must be made by 

submitting the excused absence form that is posted on sakai. 
Participation - Your class participation and attendance will be measured by frequent in-class exercises 

that will be done individually, in pairs, and in small groups. Despite the large size of our class, your 

participation in class discussions will be encouraged throughout the semester. IfI don’t kmow your name 

by the middle of the semester, you should consider increasing your participation in class. Ultimately, you 
will maximize your learning experience by participating in class and helping to create a dynamic 

classroom environment. 
Readings - All readings should be completed before the class session for which they are assigned. In 
order to maximize your learning experience in this course, you will need to complete all of your readings 

on time and come to class prepared to engage with the material that is being covered. Our in-class 

exercises will provide an opportunity for you to demonstrate your comprehension of the readings. You 

should bring copies of the textbook and other required readings to class. 



Deadlines - All assignments must be submitted on the due dates listed on the syllabus. Late work will 
not be accepted without prior permission from the instructor. 
Honor Code - The UNC Honor Pledge must be signed on all written assignments for this course. You 
should familiarize yourself with and follow the standards of honesty and academic integrity found in the 
UNC Honor Code (!_g__t_p_]__i_h_o_!!_o_r_:___u_!!_c__:__c_2d_u_). Possible Honor Code violations include plagiarism, giving or 
receiving unauthorized assistance during exams and in completing course assignments, and failing to 
report Honor Code violations lnade by other students. 
Accessibility Policy - If you will require special accommodations for this course, please inform me early 
in the semester. You may consult Accessibility Resources and Selwics at ..h..~1?.:../.../.~..c...c...e....s...s..i...b...i..~..i..t.~::....t.kn...c.......e....d...u... 
The departmem is located in SASB North Building, Suite 2126. They will coordinate necessary 
accommodations for exams and other in-class assignments. 

ASSESSMENT: 
Preparation, Attendance, and Participation 
Slavery and the University Paper 
Slavery and Contemporary Issues Paper 
Midtenn Exam 
Reading, Event, and Film Assignments (due throughout semester) 
Final Exam 

10% 

10% 

10% 
25% 

15% 

30% 

REQUIRED READINGS: 
Hine, Hine and iHarrold The African-American Odyssey: Volume One. 

Readings are contained in the textbook/electronic book and on the CD that comes with the 
textbook. I will also post the CD documents in the Resources folder on sakai. 

The electronic textbook may be purchased at: 
http:iiwww.coursesmart.comiIRi3715580/9780205011865 

Douglass, Frederick and Harriet Jacobs. Narrative of the L~b qflFrederick Douglass, An American Slave 

& Incidents’ in the Life of a 5’lave Girl. The Modem Library (2004 edition). 

Ebooks may be accessed through the UNC Library’s website. You should enter the title of the book. 
Reserves (eres) - Several readings will be placed on ereserve at the Undergraduate Library 
(http://eres.lib.unc.edu) 
Sakai - Additional course materials will be posted on Sakai (__h___t!___p__]__i__s_a_~__a__i_~_.__u__~_a___c___.__e____d___u__) 

ASSESSMENT SCALE: 
90-100 points = Exemplary = A (90-93 A-; 94-100 A) 
80-89 points = Very Good = B (80-83 B-; 84-86 B; 87-89 B+) 

74-49 points = Satisfactory = C (74-76 C; 77-79 C+) 

69-73 points = Needs Improvement = C- 
60-68 points = Needs Considerable Improvement = D 

59 and below = F 
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1/9 

Schedule of Classes 
(subject to adjustment) 

Week 1 
Course introduction 
Topic: Ancient African Kingdoms 
Reading Hine, Chapter 1; CD 1-3 

1/14 

1116 

Week 2 
Topic: European Exploration and the Slave Trade 

Reading: Thompson, "Slave Societies in the Americas" and Mattoso "To Be Sold into 
Slavery in Africa" (ereseve) 

Read and bring CD doc 2-2 to class 

Topic: Middle Passage 

Readings: Hine, Chapter 2; CD 2-3 

lhe Interesting Narrative of the Life of Olaudah Equiano, Chapter 2, p. 31-58 (Ebook) 

1/21 

1/23 

1/28 

1/30 

Week 3 
Martin Luther King Jr. Holiday - No Class 
Topic: Slavery in Latin America and the Caribbean 
Reading: Klein, "American Labor Demand" (ereserve) 

Mattoso, "In Brazil: Merchandise Like Any Other" (ereserve) 

Week 4 
Topic: Slavery in the American Colonies 

Readings: Hine, Chapter 3; CD 3-1, 3-3 

Video: AJ?icans in America, Part I 
Topic: African Americans and the Struggle for Independence, 1763-1783 

Reading: Hine, Chapter 4; CD 4-2, 4-3, 4-5 

Video: Africans in America, Part II 

214 

216 

Week 5 
Topic: African Americans in the New Nation, 1783-1820 
Reading: Hine, Chapter 5; CD 5-1, 5-2 
Jefferson, "Notes on the State of Virginia" (ereserve) 
Banneker, "Letter to Thomas Jefferson" (CD 4-6) 
Topic: Slave Resistance 
Reading: Genovese, "Slave Revolts" (ereserve) 
Thornton, "Resistance, Runaways, and Rebels" (ereserve) 

2/11 
Week 6 

Reading: Geggus, "The Haitian Revolution," read Part I, p. 5-29 (ereserve) 

Brin~ a copy of The Declaration of the R~ghts of Man to Class (on Sakai) 



2/13 Topic: The Cotton iKingdom 
Reading: Hine, Chapter 6; Listen to songs on CD for Chapter 6; Read CD 6-1, 6-5, 6-7 

2/18 
2/20 

2/25 
2/27 

Week 7 
Video: t,?ederick Douglass: When the Lion Wrote History 

Topic: Recovering the Human Face of Slavery through Slave Narratives 

Reading: Gates, "Not Gone with the Wind" (Sakai) 

Read two online slave narratives (link on Sakai) 
Video: Unchained Memories 

Week 8 
Reading: Hine, Chapter 7 & 8; CD 7-6, 7-7, 8-4, 8-5 

Midterm Exam 

3/4 

3/6 

Week 9 
Topic: Slave Families and Enslaved Women 

Reading: White, "iMen, Women, and Families" (sakai); Fox-Genovese "Slave Women" 
(sakai) 
Topic: Enslaved Women 

Reading: Jacobs, "The Trials of Girlhood" and "The Jealous Mistress" in Incidents’ in 
the Life of a Slave Girl (in book containing Narrative of the L~fe of t~?ederick Douglass; 

also available as ebook through library catalog) 

SPRING BREAK- MARCH 11-15 

3/18 

3/20 

3/25 

3/27 

Week 10 
Topic: African American Religion and Culture during Slavery 
Reading: Raboteau, "The Invisible Institution" (eresel~’e) 

Topic: Contemporary Perspectives on Slavery 

Reading: DeWolf, "Growing up White" (sakai); also review materials on 

_h__~p_]_!__t_r__~_c___e___~__o____ff_h_e_t__r_a_~_e___:__o___r_g (especially the background section) and on 

http://www.tracingcenter.org/ 

Video: Browne, Traces of the Trade 

Week 11 
Topic: 19th Century African American Intellectuals - Part I 
Reading: Selections by iMaria W. Ste~vart (ereserve) and listen to speech in Chapter 8 of 
CD; Selections by Sojourner Truth (ereserve); Douglass, "What to the Slave is the 
Fourth of July?" (internet link on sakai) 
ha-class discussion: "Slavery and the University Exhibit" 
Pa~er on "Slavery and the University" Exhibit is due ~see sakai for link to exhibit) 
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4/1 

4/3 

Week 12 
Topic: 19th Century African American Intellectuals - Part II 

Reading: David Walker, excerpt from The Appeal (CD 8-3); Martin Delany, "Condition 

and Destiny of Africans in the United States" (ereserve) 
Topic: Resistance to Slavery, 1833-1850 

Reading: Hine, Chapter 9; CD 9-1, 9-2, 9-4, 9-5 

4/8 

4/10 

Week 13 
Topic: Pro-slavery Arguments 
Reading: Stringfellow, "The Bible Argument"; North Carolina Supreme Court, "State v. 

Mann"; U.S. Supreme Court, "Dred Scott v. Sanford" (all on ereserve) 

Topic: The U.S. Disunites Over Slavery 
Reading: Hine, Chapter 10; CD 10-2, 10-3 

4/15 

4/17 

Week 14 
Topic: African-Americans in the Civil War 

Reading: Hine, Chapter 11 
Film: The M[assachusetts 54th Co!ored Infantry 

Topic: The Civil War and the Emancipation Proclamation 

Reading: Selection from Lincoln on Race and Slaveo~ (ebook); Selections on the U.S. 
Civil War; and the Emancipation Proclamation (Appendix of Hine textbook); CD 11-5, 

11-8 

4/22 

4/24 

Week 15 
Topic: Contemporary Perspectives on Lincoln and the Civil War 
Reading assignment will be posted on Sakai 

Paper on Slavery and Contemporary Issues is due 
Topic: SlaveD" and ContemporaD" Issues 
Reading: Darity, "Forty Acres and Mule in the 21st Century" (sakai) 

Final Exam    Friday, May 3 4:00 -7:00 pm 



AFRI 101: Introduction to Africa 

Fall 2012: T-Th 3:30-4:45 
Woollen 304 

Lydia Boyd, Ph.D. 
Office Hours: Tuesdays and Thursdays 11 am -1 pm 
Battle Hall 207 
lydia.boyd@unc.edu 

Introduction: This class provides a general introduction to African Studies, emphasizing 
contemporary scholarship from the fields of history, political science, and anthropology. 
Throughout the course we will grapple with questions concerning how Africa has been 
constructed as an area of study and interest by both outsiders and Africans themselves. 
What does it mean to be "African"? What unites the diverse peoples of such a vast 
continent? Moreover, how-has the identiU of"African" changed over the course of the 
20th century, through colonial rule and afterwards? Kinship, social organization, gender 
relations and artistic production will be addressed alongside broader questions about 
contemporary political life, health, poverty, and the problems of economic 
"development". While a range of geographic regions and communities will be addressed, 
no course is able to provide a comprehensive overview of ever}, part of the African 
continent. Emphasis will be placed on understanding the continent’s diversity., as well as 
the historical and cultural factors which unite peoples across the region. 

Course goals include the expectation that by the end of the semester students will be able 
to: demonstrate an understanding of the cultural and geographic diversity of the African 
continent; explain the complex hi storical and socio-political formations that have 
connected African societies with the rest of the world; understand the political, cultural, 
and historical roots of contemporary social challenges in several African societies. 

Course Texts: 

Roy Grinker, Stephen Lubkemann and Christopher Steiner. Perspectives on 

Africa: A Reader m Culture, Histoi~’ and Representation. 2rid Edition. Wiley- 

Blackwell. 2010. (Please note that the first edition of this reader is not identical to 
the second.) 

Helen Epstein. 1he Invisible Cure: Africa, 1he West, and the PTght Against AIDS. 

FSG. 2008. 

Helene Cooper. The House at Sugar Beach. Simon and Schuster. 2008. 



Other required readings will be available as PDFs on sakai. Please consult the 
syllabus for reading assignments. Occasional changes to the syllabus may be 

announced in class. 

Course Assignments: 

1) Discussion questions, attendance and participation (10%)~ Students are 
expected to complete all assigned reading and be prepared to participate in class 
discussions. In addition, students will sign-up to lead discussion for one day’s 
assigned readings. Discussion questions should be emailed to me no later than 
midnight the night before class. Other for-credit (ungraded) homework 
assignments are due during the term and count towards your participation grade. 
They may not be handed in late. See online handout for more information on how 

to ~vrite and submit discussion questions. 
2) Pop Quizzes (10%)During the semester there will be five unannounced quizzes at 

the beginning of class. The purpose is to evaluate whether you have kept up with 
the reading and grasped major concepts. Quizzes should take no more than 10 
minutes and most will consist of 4 or 5 questions on that day’s or recent days’ 
readings. The top four quiz grades will count, so students may miss one quiz and 
receive a zero with no penalty to their course grade. No accommodation is made 
for more than one missed quiz. There will be no make-ups given. 

3) Research Essay (20%) An 8-page research essay, focused on the analysis of a 
historical event or contemporary issue in African life, will be due at the end of the 
term. Topics and preliminary bibliographies are due October 16th. Final Paper 

due Nov. 27th~ Details discussed in class. 
4) Debate (15%). Each student will sign-up to participate in an in-class debate about 

an issue relating to African life. Topics generally correspond to the week’s focus. 
Debates require research, group preparation, and completion of a group 
bibliography to be handed in on the day of the debate. Details will be discussed in 

class~ 

5) Exams (20% midterm, 25% final exam)~ Midterm Exam: Oct. 9 Final Exam: 
Dec. 13. 

The following grading scale will be used for final course grades: 

B+ = 88-89 C+ = 78-79 D+ = 68-69 F = 59 and below 
A =93-100 B =83-87 C =73-77 D =63-67 
A- = 90-92    B- =80-82 C- = 70-72 D- = 60-62 

ATTENDANCE. A student who has six or more unexcused absences will have 10 
points automatically subtracted from her/his course grade. Excused absences require 
a doctor’s note or dean’s excuse. A student who misses more than eight classes will 
automatically fail the course. More than two missed classes will have a detrimental 
effect on your participation grade. It is your responsibility to sign the attendance sheet. 
Lateness may count as an absence at my discretion. 
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CLASSROOM AND COURSE POLICIES: 

Policy on Late and Missed Assignments: All assignments must be completed and 
turned in at the start of class on the day they are due. Research papers turned in late will 

be marked down 1/3 a grade (for example from B to B-) for each day late. There is no 
credit given for late participatory writing/homework assignments. No make-up exams 
will be administered without a verified medical or dean’s excuse, All requirements 
must be completed in order to pass the course~ 

Academic Integrity and Honor Code Violations: You are expected to follow 
UNC’s policies and guidelines on plagiarism and integrity. Proper citations must be 
included in your papers when you are using ideas and information from outside sources, 
including the internet. Acceptable citation formats include Chicago, MLA, and APA. 
Information about academic citation styles can be found on the UNC Library website: 

http:!/www.lib,unc.edu/instruct/citations! 

Instances of plagiarism and cheating are reviewed and sanctioned by the UNC Honor 
Court. Every student enrolled in this course is expected to fully participate and observe 
the honor code. Additional information about the UNC-Chapel Hill Honor Code can be 
found at honor.unc.edu. 

Use of Electronics in Class: Please turn off cell phones and other electronics. Use 
of la to corn uters is not allowed in the classroom exce t in cases of disabilitj~. 

Written work should be typed and printed out, not emailed, unless I specify other~vise. 

Accommodation of Disabilities: Students with documented disabilities should 
inform me and also contact the Department for Disability Services at 9119-962-8300 in 
SASB North Building, Suite 21126 to coordinate necessary accommodations for exams 
and other in-class assignments. Visit disabilityservices.unc.edu for more information. 
Exams taken in the disability center must be scheduled to start at the same time as the 
regularly scheduled exam unless permission for an alternate time/date has been granted 
by me. 

COURSE SCHEDULE: 

Week 1 - 

T - Aug. 21 - Introductions 

Th - Aug. 23 - Representations of Africa 

Binyavanga Wainaina. "How to Write about Africa". Granta 92. Winter 2005. 

(available online - link below) 
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__h__t_-_t__p: iiwww.granta, comiMagazin ei92iHow- to-Write-ab out-A fricaiPag_e_ - 

Comaroff and Comaroff. "Africa Observed: Discourses of the Imperial 
Imagination" (Reader, p.31) 

Week 2 

T - Aug. 28 - Representations, con’t: African Intellectuals’ Positions 

Hountondji, "African Philosophy, Myth and Reality" (Reader, p.302) 

Senghor, "Negirtude: A Humanism of the 20th Century" (Reader, p.477) 

Th - Aug. 30 - Geography, Trade, and Territory 

Oliver and Atmore, Medieval Africa, 1250-1800, 1-13 sakai 

Parker & Rathbone, African History, Ch. 4, "Africa and the World" sakai 

For further rgference: John Illiffe, Africans: The History of a Continent 
(Cambridge 2007) 

Week 3 

T - Sep. 4- Colonialism and its Impacts: Identity and Ethnicity 

Oliver and Atmore, AJ?ica since 1800, "The Scramble for Africa" Sakai 

Aidan Southall, "The Illusion of Tribe" (Reader, p.83) 

Th - Sep. 6 

Terence Ranger. "The Invention of Tradition in Colonial Africa" (Reader, p.450) 

Week 4 - Colonialism: Urbanization, Exchange and Value 

T- Sep. 11 Film Screening: BOROM SARRET. 1963. Ousmane Sembene. 

An Interview with Ousmane Sembene by Sada Niang, Contributions in Black 
Studies (1993) sakai 
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Th - Sep. 13: Money, Value, and Pre-colonialiColonial Economies 

Hutchinson, "The Cattle of Money and the Cattle of Girls among the Nuer" 

(Reader, 151)~ 

Week 5 -- Culture and Social Organization: Religion 

T- Sep. 18 

Marlene De Witte, "Money and Death: Funeral Business in Asante, Ghana" 

A.f!~ica (2003) Sakai 

Th- Sep. 20 

"Spirits and Selves in Northern Sudan: The Cultural Therapeutics of Possession 
and Trance," Janice Boddy Sakai 

Week 6 - Culture and Social Organization: Kinship and Gender 

T- Sep. 25 

Judith Van Allen, "Sitting on a Man" (Reader, p.399) 

Th - Sep. 27 

Adeline Masquelier, "How is a Girl to Marry without a Bed? Weddings, Wealth 
and Women’s Value" in Women and lslamic Revival m a West Aj?ican 7bwn (2009) 
Sakai 

Week 7 - Culture and Social Organization: Visnal Art, Music, and Expressive 
Culture 

T- Oct. 2 

Waterman, Christopher. 1990. "Our Tradition Is a Very Modern Tradition: 
Popular Music and the Construction of Pan-Yoruba Identity." Ethnomusicolo~zy, 34(4): 
367-379. sakai 

Th - Oct. 4 - Race, Class, and Region in the Media and Popular Culture: Egypt 
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Smith, Elizabeth. "Place, Class and Race in the Barabra Care: Nubian Urban 
Spaces and Media Identities." In Cairo Cosmopolitan: Politics, Culture, and 
Urban Space in the New Middle East sakai 

Smith, "In His Heart and Soul He’s Egyptian, the Nile Flows through His Veins": 
Bakkar as Egyptian and African. ((Tritical Interventions) sakai 

Week 8 

T- Oct. 9 

Th - Oct. 11 - Media Representations of War 

Susan Sontag, "Looking at War: Photography’ s View of Devastation and Death". 
The New Yorker. December 9 2002. Sakai 

Week 9 -The Liberian War: History, Memory, and Political Change 

T- Oct. 16 

Cooper, pp. 1-163 

Th - Oct. 118 NO CLASS (FallBreak) 

Week 10 

T- Oct. 23: Liberia, con’t 

Cooper, pp. 164-345 

Th - Oct 25: AIDS and Global Health in Africa 

Epstein Preface, Ch. 1-4 
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Week 11 -AIDS, con’t 

T- Oct. 30 

Epstein Ch. 7-10 

Th - Nov. 1 

Epstein Ch. 11-12 

Film: Pills, Profits, Protesls 

Week 12 -Contemporary Politics and Conflict: Rwanda 

T - Nov. 6 

Scott Strauss, "Background to the Genocide" from The Order of Genocide sakai 

Th - Nov. 8 

Peter Uvin, "Development Aid and Structural Violence: The Case of Rwanda" 

(Reader, 609) 

Week 13 - Politics, Con’t 

T - Nov. 13 

Jean-Francois Bayart, "The State in Africa: The Politics of the Belly" (Reader, 

629) 

Th - Nov. 15 

Mwenda, Andrew, "Uganda’s politics of foreign aid and violent conflict: the 
political uses of the LRA rebellion." sakai 

Week 14 - Natural Resources: Oil 

T - Nov. 20 

John Boye Ejobowah, "Who Owns the Oil: The Politics of Ethnicity in the Niger 
Delta of Nigeria" sakai 

Th - Nov. 22 

No Class -- Happy Thanksgiving 
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Week 15 - Understanding "Development" 

T - Nov. 27 Film Screening: ’°What are we doing here? Why Western Aid Hasn’t 
Helped Africa" (2008) 

Th - Nov. 29 

James Ferguson, "Expectations of Modernity: Myths and Meanings of Urban Life on the 
Zambian Copperbelt" (Reader, p.595) 

Week 16 - Transnational Connections: Contemporary Religion 

T - Dec. 4 

--Ruth Marshall-Fratani, "Mediating the Global and the Local in Nigerian 
Pentecostalism" Journa! of Religion in Aj?ica (1998) sakai 



Appropriate events include many of those hosted by one of UNC’s area studies centers, 
or Africa-related performances at Memorial Hall. Events at Duke and in the Chapel Hill 
community may also be considered. If you are unsure of the appropriateness an event, 
please consult me. Your short response paper (about 1 page) should include a description 
of the event, your evaluation of the event’s content, and how the event relates to the study 
of Africa. Due: Due: Within one week of event date. Assignment must be completed 
by Dec 4. 

African Studies Center/Global Center: 
http:i/africa.unc.edu/eventsidisplay_events.asp 

Stone Center for African-American Studies: 
http:!!sonj ahaynesstonectr.unc.edu!events!upcoming! 

Carolina Performing Arts - Memorial Hall (all student tickets $10): 
http:/iwww.carolinaperformingarts.orgiperformances/calendar 

In your review inclnde the date, location, and title of the event, and attach yonr 

ticket stub if applicable. 

Please let me know if you have ideas for campus events with Africa-related content 
which you would like to review or you think the class should be aware of. 

9 



Office: 210 Battle Hall 
Office Hours: 
Tue: 9-12 

UNC-CH Prof. Hildebrand 
hildebra@email.unc.edu 

Spring 2013 

THE BLACK EXPERIENCE 
Afro-American Studies I01 

This course will introduce students to some of the major personalities, 

events and institutions that have shaped the history and culture of Africans 

in the Americas from their arrival in the western hemisphere through 

emancipation. In addition to accumulating a basic body of information, 

students will also develop critical analyses of some of the major issues that 

confronted black America° You will also attempt to develop an empathetic 

understanding of the complex, diverse and resilient people who were slaves 

and free blacks. This survey course is interdisciplinary in approach and 

diasporic in perspective, although the major emphasis will be historical and 

the major focus will be on North ~erica. 

The requirements for the course include: two exams 20% & 25%), a cumulative 

final examination (30%), and one brief (4-6 pages) critical review (25%)° 

All students are encouraged to participate in class discussions. Thoughtful 

and consistent participation will have a positive impact on the way that 

students are evaluated. 

The following required books are available at the University Bookstore: 

Brent/Jacobs 
Douglass, Frederick 
Walker, Margaret 
Wright, Donald 

Incidents in the Life of a Slave Girl 
Narrative of the Life of Frederick Douglass 
Jubilee 
African ~nericans in the Colonial Era 

Schedule of Classes 
(subject to adjustment) 

Week of January 9 
i. INTRODUCTION TO THE COURSE 
2. WHO WERE THE PEOPLE WHO WERE SLAVES 

a. "Public Sale of Negroes" (handout) 
b. "Estate Sale: 85 Negroes" (handout) 

Week of January 14 
3. WHY WAS AFRICA ENSLAVED? 

a. Wright, 9-24 
4. INDUCTION INTO SLAVERY 

a. Wright, 25-61 
5. MAKING PEOPLE CHATTEL 

view "Old African Blasphemer" 

Week of January 21 
6. MARTIN LUTHER KING COMMEMORATION - NO CLASS MEETING 
7. CREATION OF THE DIASPORA/ 

SLAVERY OUTSIDE NORTH AMERICA 
8. THE DEATH & BIRTH OF A PEOPLE: 

BECOMING AFRO-AMERICAN 
a. Wright, iii-126 



Week of January 28 
SLAVERY IN THE NORTH AMERICAN COLONIES 
a. Wright, 62-ii0 

i0o "WE HOLD THESE TRUTHS TO BE SELF-EVIDENT" 
Blacks and the Forging of a New Nation 
ao Wright, pp. 172-222 

ii. Du Bois Conference, Thursday Jan 31st - Feb.2nd 

Week of February 4 
12. THE ANTEBELLUM SLAVE REGIME 
13. ANTEBELLUM SLAVE REGIME 
14. FIRST EXAM, FRIDAY, FEBRUARY 8 

Week of February ii 
15. SLAVERY AND THE HISTORIANS 

a. begin reading The Narrative of Frederick Douglass 
for discussion on February 18th 

16. WITHIN THE SLAVE COMMUNITY 
a. Wright, pp. 138-158 

17. WITHIN THE SLAVE COMMUNITY 

Week of February 18 
18. Discussion: The Narrative of Frederick Douglass 

Monday, February 18 
19. MORE ON DOUGLASS 
20. RESISTANCE:REFUGEES 

a. begin reading BrentiJacobs for discussion October 24 (chapters 

Week of February 25 
21. RESISTANCE: REBELS 
22. THE WOMEN WHO WERE SLAVES 
23. No class meeting continue reading Brent/Jacobs 

Week of March 4 
24. Discussion: Incidents in the Life of a Slave Girl 
25. Narratives of Slavery in North Carolina 
26. SECOND EXAM, FRIDAY MARCH 8 

(begin reading Jubilee over break) 

Week of March 18 
27. BLACK PEOPLE WHO WERE NOT SLAVES/ 

EMANCIPATION IN THE NORTHERN U.S. 
28. FREE BLACKS IN THE NORTH: CONDITIONS 

(continue reading Jubilee) 
29. "FREE" BLACKS IN THE NORTH: RESPONSES 

Week of March 25 

30. ~FREE" BLACKS IN THE NORTH: RESPONSES 
31. BLACK LEADERSHIP IN THE NORTH 

-Henry Highland Garnet: Radicalism or Rhetoric? 
-Frances Ellen Watkins Harper: Fighting on Two Fronts 

Week of April 1 
32. Northern Leadership: 

-David Walker 
-Martin R. Delany 



33. BLACKS IN THE SOUTH: 
A Little Space Between Two Worlds 

34. "FREE" BLACKS IN THE SOUTH: Limited Options 

Week of April 8 
35. Colonization & We Meet in Convention 
36. ABOLITION: BLACK AND WHITE 
37. Slavery and the Film Makers 

Week of April 15 
38. EMANCIPATION ELSEWHERE IN THE DIASPORA 
39. WAR OF LIBERATION 
40. EMANCIPATION IN THE U.S. 

Week of April 22 
41. THE MEANINGS OF FREEDOM 
42. T.B.A. 
43. SUMMARY AND REVIEW 

(Jubilee papers due in class, APRIL 26TH) 

**** FINAL EXAM, SATURDAY, MAY 4, 8AM **** 

JUBILEE ASSIGNMENT 

Houghton Mifflin Publishers has received a very promising manuscript by 
Margaret Walker. It is a historical novel that deals with slavery. The 
publishers like the story told in the novel and believe that it has the 
potential to become a best-seller. Still, before they publish it, they want 
to know whether Ms. Walker’s fiction is based on a solid understanding of what 
life was like for the people who were slaves. So, the publishers hire you as 
a historical consultant. Your job is to assess the historical accuracy of 
Jubilee, chapters 1-29. 

For the most part, does the book seem to be factually sound? What parts of 
Walker’s novel illuminate subtle, nuanced truths about the people who were 
slaves? What parts are misleading?    What is your evaluation of the way that 
she portrays relationships and values within the slave community? How well 
does she help readers understand and the significance and the complexity of 
African-~nerican culture? Are her depictions of the lives of slave women 
adequate and accurate? Are there things left out of the book that you think 
should have been included in order to convey an understanding of what it was 
like to be a slave? 

Obviously, you will not be able to cover everything in Jubilee. Concentrate on 
the parts of the novel that will allow you to make the points that you want to 
make most clearly and effectively. 

Conclude your evaluation with an overall recommendation to the publishers. On 
balance, do you conclude that the novel provides 



general readers with an accurate portrayal of slavery and the people who 
slaves? Or do you conclude that, on balance, the 
historical inaccuracies in Jubilee are so great that Dell ought not risk 
reputation by publishing it? 
Organize your paper however you see fit. You may be as creative, or as 
straightforward as you choose to be. 

4-6 pages, Due in Class, Friday, April 26 

were 

its 

ADDENDUM 

1. Attendance is expected, but ultimately is your responsibility. This is not the 4th grade. 

2. Students are encouraged to take notes in any way, or with any device, that will be effective and not 
distracting or disruptive. Computers are permitted and welcome. Watching students read or send emails or 
other kinds of messages during class is an annoying nuisance. Do not do that. 

3. It is my responsibility as instructor to provide comments and clarity concerning grades, ff the reason you 
received a grade is unclear, or seems unfair, you are encouraged to talk with me during office hours or at 
another time that may work better for your schedule. 

4. The lack of intellectual integrity will make this whole exercise a pointless, useless waste of time. Our own 
sense of integrity should suffice, but we are all expected and required to adhere to the University’s Honor 
Code, and indicate so by signing the pledge on all work. For further information see honor.unc.edu 

5. Assignments and deadlines can be subject to adjustment. Grading criteria and scales are not. 

6. Accommodations will be made for any documented disability. This is a routine matter with which students 

should feel comfortable. Confidentiality will be respected. 



Prof. Michael Lambert 
Offi ce: 3026 GEC 
Phone: 962-1585 
Email: ml ambert@unc.edu 

Fall Semester 2012 
10:00-10:50 MWF 

1005 GI obal Educati on Center 
Office Hours: MWF 11-12 and by appt. 

African Studies t01: I ntroduction to Africa 

Thi s course is desi gned to provi de you wi th a worki ng knowl edge of A fri c~ You will be abl e to apply thi s knowl edge i n 
i nterpreti ng current events in Africa as they are reported i n the national media This course will al so prepare you for more 
advanced courses in African Studi es, anthropology, and i nternational studies, among others. Some of the topics we will 
study duri ng thi s semester are the geography of Afri c& pre-col oni al sod eti es and ki ngdoms, col oni all sin, Afri can 
Nationalism, contemporary politics and economics, and African religious betiefs. Upon completion of this class students 
will be abl e to demonstrate an understandi ng of 1) the geography and physi cal features; 2) the hi stori cal condi ti ons under 
which contemporary African emerged; and 3) the I ongstandi ng economic and politi cal rel ati onshi ps that have existed 
between Afri ca and other regi ons of the worl d. 

Course Requirem~ All students are expected to attend all d asses and to compl ete all assi gned readi ngs Attendance 
and patti d pation will be consi dered i n assigni ng fi nal grades. Your fi nal grade will be based on the assi gnments l i sted 
bet ow. PI ease take note of the dates on whi ch the assi gnments are due. Late assi gnments will be penal i zed. 

Map Quiz (Sept. 10) 10% Final Exam (Dec. 14) 25% 
Fi rst Mid-Term (Oct. 8) 30% Attendance 5% 
Second M id-Term (Nov 15) 30% 

Grading ScaleA=93-100; A-=90-92; B+=88-89; B=83-87; B-=80-82; C+= 78-79; C= 73-77; C-=70-72; D+=68-69; D=63- 
67; D-=60-62; F=59 and bet ow 

M ap Qui z: Thi s i s a short eval uati on of your abili ty to i denti fy the nati ons and capi tal s of the A f ri can conti neat. So as to 
avoi d confusi on and mi si nformation pl ease refer to the l i st of member countries (current, suspended, and former) provided 
on the "A fri ca U ni on" Wi ki pedi a page. From there you can l i nk di rectly to the country page to learn name of the capi tal 
for each l i sted country. You can use Googl e maps to fi nd the I ocati on of the country. I nformati on from other sources 
mi ght not be consi dered correct for the purpose of this quiz. In order to receive full credit your spetli ng must be correct. 
Note that you must learn both the countries and their capitals 

Fi rst and Second M i d-Terms: These are tests desi gned to eval uate your knowl edge of the materi al s covered si nce the last 
quiz. 

Final Exam: Thefinal exam will becumulative. 

Attendance: CI ass sessi ons are an i mportant component of the course and attendance will be kept for each d ass. It is the 
responsi bill ty of each student to si gn the attendance sheet. I n order to recei ve credi t for attendance you must si gn the 
attendance sheet in d ass. Fal si fi cati on of the attendance sheet will be treated as a vi ol ati on of the honor code. 

It i s your responsi bility to make sure that I receive all of your assignments. PI ease note that U NC policy does not all ow 
facul ty to communi care with students concerni ng confi denti al issues vi a emai I as emai I is an i nsecure form of 
communication. All questions concerni ng grades must be address i n private duri ng office hours or through pri nted 
communi cati on. Thi s syllabus may be revi sed duri ng the semester at the di screti on of the i nstructor. 

The Honor Code is, as always, in effect for this cours~ All students are required to visit honor.un~edu and review 
UNC’s honor cod~ Any student suspected of willfully engaging in academic dishonesty and/or plagiarism will be 
referred to the honor court. 

Technolo~ Policy: Students are al lowed to use tablet computers and l aptops i n d ass. Use of thi s technology must be 
l i mired to course rel ated ~ti vi ti es. Students must be mi ndful that use of technol ogy i n the d assroom is a privil ege, not a 
right. Students who web-surf, check amai I, or otheewise engage in non-course ret ated use of thei r computer or tabl et will 



be penalized and Iosethelr privi l ege to use technology in thedassroom. All ceil phones must beturned off. 

Texts: The foil owl ng texts are avai l abl e at Student Store and/or on reserve at the undergraduate l i brary. 

Required: Africa, Phyllis Martin and Patrick O’Meara (Indian& 1995); ThingsFall Apart, ChinuaAchebe (Helnemann, 
1962); ~Not, Child, Ngugi WaThiongo (Helnemann, 1964); The ChallengeforAfrica, Wangari Maathai (Pantheon, 
2009); How Europe Underdeveloped Africa, Waiter Rodney (Howard University Press, 1981)--the UNC Student Store has 
purchased a new editi on of thi s book that is published by Black Classi c Press. The pages l i sted i n the syllabus match the 
Howard University Press. I will providethecorresponding pages for the Black Classic Press edition when I havea chance 
to revi ew it. If you wi sh to use the H oward U ni versity Press editi on you shoul d be abl e to fi nd used copi es through onli ne 
retailers. 

Cour~ Schedule" Topics and Readings 
I ntroduction (Aug 22) 

1) Looking at Africa (Aug. 24 - Sept. 3) 
Thi s secti on is desi gned to introduce you to the conti nent of Afri c~ We will exami ne some features of the physi cai and 
human geography of the African conti nent. We will ai so di scuss some preconcepti ons and stereotypes that we have 
concerni ng Afri ca so that we may overcome these stereotypes and vi ew Afri ca more obj ecti vel y. 
Readings: M artin and O’M eara: chs. 1, 2 

Sept. 7: M ap Quiz 

2) Pre-Colenial Societies and Andent Kingdoms(Sept. 5- 17) 
During this section you will learn about pre-coloniai Africa. Wewill begin by addressing the different types of societies 
that have fl ouri shed on the A fri can conti nent. We will exami ne the economi c activiti es undertaken by these sod eti es and 
the r sod ai organization. From there we will consider some of Afri ca’s pre-col oni ai ki ngdoms. You will learn what these 
ki ngdoms were, how they were governed, and why they rose to promi nence. We will touch on the issue of how these 
and ent ki ngdoms are currentl y rel evant to the Afri can di aspora 
Readings: M artin and O’M eara: chs. 4, 5, 6, 9, 10; Rodney: 33-70 

3) TheTripleHeritageof Religion (Sept. 19-26) 
Religion has been an important institution in defining African sodeties. Although most Africans are now Muslim or 
Chri sti an, the conti nent has its own ri ch tel i gi ous tradi ti ons. I n thi s secti on we will exami ne some of Afri ca’s reli gi ous 
traditions. Wewill look also at the i mp~---’t that Islam and Christianity have had on the continent. You will gain an 
appred ati on for these di fferent rel i gi ous tradi ti ons and the uni que expressi ons they have found i n A fri can sod eti es. 
Readinqs: M artin and O’M eara: ch. 5; Achobe, ThingsFall Apart (first haif) 

4) European Explorations (Sept 28- Oct. 5) 
Thi s secti on will exami ne the European’ di scovery’ of A fri ca i n the 1400s up to the parti ti on of A fri ca and the era of 
coloniaiism that began in thelate 1800s. Wewill exami ne the nature of interactions beb~veen Europeans and Africans 
duri ng thi s peri od with a sped ai focus on the era of the trans-Atl anti c sl ave trade. 
Readi nqs: Rodney 73-90 

October 5:1~ M id-Term 

5) The Colonial Experience (Oct 8 - Oct. 26) 
Thi s secti on expl ores one of the most important eras i n the hi story of the conti nent. At the end of thi s secti on you shoul d 
unde-stand whi ch of the European powers engaged i n col oni ai i sin, whi ch terri tori es these nati ons d ai med, why they 
embarked on i mperi al proj ects i n Afri c& the di fferent ways in whi ch European countri es admi ni stered thel r col oni es, the 
impact that coloniaiism has had on the people of Afric& and why colonialism came to an end. 
Readings: M artin and O’M eara: chs. 7, 21; Achebe, ThingsFafl Apart (second half); Rodney: 95- 145; 149-201; 205- 
281 

6) African Nationalism (Oct. 29- Nov. 9) 



African Nationalism was one unforeseen outcome of the colonial era In this section wewill examine how African 
Nati onal i sm devel oped and the ways by whi ch it was a response to the European domi nati on of the conti neat. We will 
develop an appreciation for different expression of African Nationalism, its connectionswith Pan-Africanism, and the role 
that A fri can N ati onal i sm pl ayed i n the achi evement of A fri can I ndepeadeace. 
Readings: Ngugi wa Thiongo: 14/e~ Not Child 

Nov. 9:2n~ M id-Term 

7) Post-Colonial Africa (Nov 12 - Dec. 5) 
I ndepeadeace di d not prove to be the sol uti on to A fri ca’s probl eros that many hoped it woul d be. I n thi s secti on we will 
exami ne some of the pol iti cal probl eros that A fri can nati ons have confronted si nce i ndepeadeace. You will devel op and 
understandi ng of the characteri sti cs of post-col oni al pol iti cal regi mes i n Afri ca and the challenges that Afri can nati ons have 
faced i n attempti ng to forge and mai ntai n democrati c forms of government. 
Readings: Martin and O’M eara: chs. 16, 18,19, 20; M aathai: Chs. TBA 

Final Exam (Dec. 14, 8am) 

Topi cs and readi ng assi gnmeats, and thel r orders on the syllabus coul d be changed, but not matters rel ated to gradi ng. 
Noti ce of such changes will be by announcement i n d ass (or emai I noti ce) or by changes to thi s syllabus posted on the 
course website. 

Accommodati on of di sabiliti es policy: Students who feel they may need accommodati ons based 
on the impact of a disability should cont~-’t the course instructor to discuss thei r nccds. Students 
with documented disabilities should also contact the Department for Disability Services at 919- 
962-8300 in SASB North Buildi ng, Suite 2126 to coordi nate necessary accommodati ons for 
exams and other in-class assignments. Visit the i nternet address of this office at 
disabilityservices.unc.edu for more information. 



The University of North Carolina at Chapel Hill 
Department of African and Afro-American Studies 

A FRI l O1 - Introduction to Africa 
Fall 2012 

Dr. Margaret C. Lee 

Office: 103 Battle Hall 
Office number: 919 537-3384 

Office Hours: Tues. 10:00 to 11:30 AM, 
Thurs. 10:45 to 12:15 PM and by appointment 

E-mail: leemc@email.unc.edu 

Syllabus 
Course Description 
This course provides an introduction to Africa. It is a survey course and therefore is 
designed to provide a general overview of the African continent. There are 54 countries 

in Africa, 48 of which are located in what is considered sub-Saharan Africa, and the 
course will focus on these 48 countries. With such a wide scope, it will only be possible 

to provide an introduction to the many issues related to Africa’s development. 

The course is divided into six parts. Part 1 examines Africa in historical and geographical 
perspective. Parts 2-4 seeks to provide an understanding of numerous factors that have 
contributed to Africa’s current marginalization within the global economy. Topics for 
discussion include Africa’s early civilizations; the European invasions and slavery; pre- 
colonial Africa; the 19th century scramble for Africa; and colonial rule. Part 5 of the 

course provides a brief overview of the struggle for independence, independence, and 
post-independence Africa. Topics for discussion, including those already mentioned, 
include African politics, international relations, economics, women, religion and 
HIViAIDS. In the final part of the course, students will be provided with an in-depth 
analysis of one African country - South Africa. 

Required Texts 
Achebe, Chinua. A Man of the People. Ne~v York: Anchor Books, 1989. 

B& Mariama. So Long a Letter. Oxford: Heinemann, 1989. 

Gordon, April A. and Donald L. Gordon, eds. Understanding Contemporary Africa, 
Fourth Edition. Boulder and London: Lynne Rienner, 2007. 

Rodney, Walter. How Europe Underdeveloped Africa. Washington, DC: Howard 
University Press, 1982 (on library reserve) 

Additional readings have been placed on electronic reserve or Sakai 

Course Requirements 
Students are required to attend class sessions and participate in class discussions. There 
will be a map quiz (25% of your grade); a critique of one African novel (10% of your 
grade); a two-page response to two movies (10% of your grade); a midterm (25% of your 
grade); and a final (30% of your grade). 

The first movie that students must review and write a two-page (double-spaced) response 
to is Amistad. It is a movie about the Transatlan#c slave trade and is available in the 



undergraduate library media resource center. The second movie is Sarafina, which is 
about apartheid South Africa. It is also available in the undergraduate library media 
center. Students are also required to write a two-page double-spaced response. All papers 
must be submitted to the professor on the date they are due. 

The novel to be critiqued is k4an of the People. It should be 5 pages, double-spaced and 
must be divided into the following sections: (1) Summary-; (2) Critique; and (3) 
Relevance to other class readings and discussions. This last section should include 

(a) class lectures; (b) class discussions; and (c) additional related assigned 
readings/documentaries. The second, novel So Long a Letter, will be discussed in class. 

Please note that a hard copy of all written assignments must be submitted to the 
professor. Email assignments will not be accepted. 

The midterm and final exams will be multiple-choice. 

Important Dates 
September 4 - Two page response to Amistad due 
September 13 - Map Quiz - ...h..t..t.p.]../.~.:.i..~..i..~..e:..2...~....e..g.r.~:...c-~-.m.]j..~.j.~..e..~[~.~.~.~.~.h~.~ 
October 19 - Midterm exam 
October 25 -- Two page response to documentary -" Powerplay: End of an Empire" 
November 23 - Two page response to Sarafina due 
December 2 - Extra credit one page response to movie on South Africa entitled Invictus 
(1point) 

December 16 - Final Exam, 12:00 PM 

Course Outline 
Introduction 
August 21 

Part 1 -Overview of Africa in Historical and Geographical Perspective 
August 23 
Gordon and Gordon, "Introduction," in Gordon and Gordon, pp. 1- 6 
Neff, Chapter 2, in Gordon and Gordon, pp. 7-22 

Part 2 - Early African Civilizations 
August 28 
Video, "Africa: A History Denied" (viewed in class) 
O’Toole, Chapter 3, in Gordon and Gordon, pp. 23-41 

August 30 
O’Toole (continued) 
Rodney, Chapter 2, pp. 33-48 (Library reserve) 
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Part 3 - European Invasions and Slavery 
September 4 
Amistad (view outside of class; two page response due) 
Rodney, Chapter 3, pp75-90 (Library reserve) 

September 6 
Rodney, Chapter 4, pp. 95-113 (Library reserve) 
O’Toole, pp. 41-43 

Part 4 - Pre-Colonial Africa/19th Century Scramble for Africa 
September 11 
O’Toole, pp. 44-51 
Rodney, Chapter 4, pp. 135-145 (Library reserve) 
Recommended 
Kevin Shillington, Chapters 21-22, in History of Africa. New York: St. Martin’s Press, 
1995 (electronic reserve) 

September 13 
Map Quiz 

September 18 
Colonial Rule 
Linguistic Groupings in Africa 
O’Toole, pp. 49-51 
Kevin Shillington, Chapters 23-25, in History of AJ~ica. New York: St. Martin’ s Press, 
1995 (electronic reserve) 

Part 5 - The Struggle for Independence, Independence and Post-Independence 
Africa 
September 20 
Politics 

O’Toole, pp. 51-53 
Gordon, Chapter 4, in Gordon and Gordon, pp. 55-83 

September 25 
Poftics (continued) 
Gordon, Chapter 4, in Gordon and Gordon, pp. 83-103 

September 27 
Poftics (continued) 
Documentary - "Nigeri a’ s Oil War" (viewed in class) 
Adam Nossiter, "Half a World From the Gulf, A Spill Scourge 5 Decades Old," in The 
New York Times, June 17, 2010 (electronic reserve) 



October 2 
Joseph and Gillies, "Nigeria’s Season of Uncertainty," Current History: Africa, May 
2010, pp. 179-185 
"Nigeria: Tiny steps of a giant nation," ]he Africa Report, December 20111-January 2012, 
pp. 185-186 (electronic reserve) 
" ’Why We Attacked the Churches’ - Boko Haram, Osun Dejonder, June 23, 2012 

(electronic reserve) 

October 4 
Politics (continued) 
Achebe - A Man of the People 

Class discussion of novel 

October 9 - Midterm Review 

October 11 -- Midterm 

October 18 - No class - Fall Break 

October 23 
International Relations 

The Cold War 
Documentary - Powerplay: End of an Empire 

Reading on the Cold War 

October 25 
Two page response to documentary on Powerplay: End of an Empire 
Schraeder, Chapter 6, in Gordon and Gordon, pp. 155-1173 

October 30 
HI V/A ID S 

GwinyayiA. Dzinesa, "HIViAIDS and human security," in Saunders et al, Region- 
Building in Southern AJ?ica: Progress, Problems and Prospects, London and New York: 

Zed Books; Cape Town, South Africa: Centre for Conflict Resolution, 2012, pp. 198-2114 

(electronic reserve) 
Guest Speaker, Professor Randy Cheek, African Analyst, National Defense 
University, Washington, 

October 30 
International Relations (continued) 
Schraeder, in Gordon and Gordon, pp. 155-173 
Jessica Piombo, "US Africa Policy: Rhetoric Versus Reality," Current History, Vol. 111, 
No. 745, May 2012, pp. 194-197 (electronic reserve) 
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November 1 
Economics 
DeLancey, Chapter 5, in Gordon and Gordon, pp. 109-125 

November 6 
Economics (continued) 
DeLancey, Chapter 5, in Gordon and Gordon, pp. 126-150 

November 8 
Economics (continued) 
Margaret C. Lee, "The 21 st Century Scramble for Africa," Journal of Contemporary 

African Studies, Vol. 24, No. 3, 2006, pp. 303-326 (electronic reserve) 

November 13 
Economics (continued) 
Fantu Cheru and Cyril Obi, "Introduction - Africa in the twenty-first century: strategic 
and development challenges," in Cheru and Obi (eds.), 7he Rise of China & India in 
Africa, 20110, pp. 11-9 (electronic reserve) 
Stephen Hayes, "Africa: China’s Growing Role in Africa - Implications for U.S. Policy," 
Testimony before the Senate Committee on Foreign Relations Subcommittee on African 

Affairs, November 1, 2011 (electronic reserve) 
Emily Dugan, "Economic growth stirs hope in Africa: Over the next five years, the 
continent will expand faster than any other," 7he Independent, June 10, 2010 

November 15 
Religion and Women 
Gordon, Chapter 10, in Gordon and Gordon, pp. 293-313 
Moyo, Chapter 11, in Gordon and Gordon, pp. 317-347 (recommended) 
Joshua Hammer, "Healing Powers," Newsweek, April 3, 2006 (electronic reserve) 
Gnest Speaker, Dr. Esther Acolatse, School of Divinity, Duke University 

November 20 
Women (continued) 
So Long a Letter 
Class discussion 

November 22 - No class, Thanksgiving 

Part 6 - Case Study of South Africa 
November 27 
Margaret C. Lee, "The Rise and Decline of the Settler Regimes of South Africa, Namibia, 
and Zimbabwe, in Margaret C. Lee and Karen Colvard, eds., Ur~nished Business m 

Southern A~ica, Pretoria, South Africa: Africa Institute of South Africa, 2003, pp. 1-20 

(electronic reserve) 
Two page response to Sarafina due 



December 29 
R.W. Johnson, "Zuma in Charge," in Current History, May 2010, pp. 200-204 

Need additional reading 
Extra credit - one page response to movie on South Africa entitled Invictus due (1 
points) 

December 4 
Final Review 

Final Exam 
December 11, 12:00 PM 



AAAD 13t) 

Introduction to African American and Diaspora Studies 

OVERVIEW: 

The purpose of this course will be to cover, in some detail, the contours of life, societies, cultures, and 
histoq7 in the Atlantic African Diaspora from origins in Atlantic Africa to the present. Emphasized in this 

course will be the various forces that have converged to create African American and African Diaspora 

peoples and that shaped their lives, communities, and cultures in North America, South America, and the 

Caribbean. As often as possible, guest lectures, music, sound clips, documentaries, and films will be 
utilized to provide additional perspectives and views. 

LEARNING OBJECTIVES: 
Upon completion of AAAD 130, students should be able to: 
o Identi~7 m~hs, stereotypes, and distortions about Africa, Africans, and African History.. 
o Discuss the formation of the Atlantic African Diaspora and the cultural, political, and intellectual 

movements that developed as a result of the dispersal of African peoples. 

o       Explain the critical roles that Africans and their American-born descendants played in shaping 

societies throughout the Alnericas. 

o       Demonstrate understandings of cultural, socio-political, and historical formations and 

intersections in the Black Atlantic. 

REOUIRED TEXTS: 
Each student is required to purchase a total of four books: 
°       Darlene Clark Hine, William C. Hine, & Stanley Harrold, The African-American Odyssey (5t~l 

edition) 
° Herbert S. Klein and Ben Vinson, III, African Slavery in Latin America and the Caribbean (2nd 

edition) 
° David Northrup, Atlantic Slave Trade (3rd edition) 
o JoAnn Gibson iRobinson, The Montgome~T Bus Boycott and the Women Who Started It 

In addition, students will be responsible for reading selections posted on the course Sakai site. 

REOUIRED WORK: 
During the term, there will be a map quiz; three objective multiple-choice tests; two readings quizzes; one 
ten-page essay; and a final exam. The final exam will include essays, short answers, and term identification 
sections and it will cover lectures and assigned readings from Spring Break to the end of the term. Failure to 
either complete the ten-page essay or to take the final exam will result in a failing course grade. Details of 
these assignments will be forthcoming. For all written work, students will be expected to write in a clear 
and organized manner. Also, students will need to demonstrate critical thinking and original perspectives in 
their work. 

The schedule established for lecture topics, reading assignments, and assignment due dates can be 
changed at the instructor’s discretion. However, matters related to the grading of assignments cannot by 
altered. Notice of all changes to the structure of the course will be made by announcement in class, via 
email notice, or alterations to the course syllabus posted on the course Sakai site. 



Attendance is mandatory in this course and is critical because test and exam material will be drawn from 
lectures and there will be a number of impromptu assignments during the term. Hence, attendance wil~l 
impact the final course grade. Given the number of students in this course, a sitting chart will be 
implemented. Student not in their seats within the first five minutes of class will be counted as absent. Any 
student arriving in class after attendance has been taken has the responsibility of noticing the instructor of 
their presence. In this case, they will be counted as late. All students will be allowed a total of three 
excused or unexcused absences (with three lates counting as one absence) during the term. For each 
additional absence, students will have--without exception--sevenand ahalf(7.5)points per day deducted 
from their final course grade. This is a significant penalty so please take this policy seriously. 

GRADING: 
Citizenship/In-Class Work: 15% 
Three Objective Tests: 30% (10% each) 
Map Quiz: 5% 

Two Readings Quizzes: 10% (5% each) 
Essay: 20% 
Final Exam: 20% 

GRADING RUBRIC 
Exceptional: 

Ve~ Good: 

100-93% = A Satisfacto~: 79-77% = C+ 
92-90% = A- 76-73% = C 
89-87% = B+ 72-68% = C- 
86-83% = B Insufficient: 67-63% = D 
82-80% = B- Failing: 62-0% = F 

STUDENTCONDUCT: 
Students are expected to be familiar with, and to abide by, the guidelines in the UNC-Chapel Hill Honor 
Code (http://honor.unc.edu). In addition students are not allowed to sleep, read newspapers, leave class 
early without permission, use cell phones (to text message, email, or talk), or hold off-topic conversations 
during the session. I am highly intolerant of this sort of behavior. In such cases, the instructor will ask 
students to leave the class and reserves the right to withdraw students from the course for frequent 
disruptions. At the very minimum, your "citizenship" grade will be reduced. See the "Citizenship" section 
below- for further details. 

In addition, any form of academic dishonesty or misconduct (e.g., cheating, plagiarism, unauthorized 
copying or collaboration, forging signatures on class rosters, etc.) will be directed to the UNC-Chapel Hill 
Undergraduate Honor Court and the Undergraduate Attorney General. Students found in violation of the 
UNC-Chapel Hill Honor Code may receive a failing course grade and are subject to academic probation, 
suspension, or expulsion from UNC-Chapel Hill. 

UNC-Chapel Hill has had a student-administered honor system and judicial system for over 100 years. The 
system is the responsibility of students and is regulated and governed by them, but faculty share the 
responsibility. Questions about student responsibilities under the honor code should be directed to the 
instructor or the office of the Dean of Students. Another useful resource is the Instrument of Student 
Judicial Governance. This document, adopted by the Chancellor, the Faculty Council, and the Student 
Congress, contains all policies and procedures pertaining to the student honor system. EveB~ student 
enrolled in this course is expected to fully participate and observe the honor code. Additional information 
about the UNC-Chapel Hill Honor Code can be found at http:iihonor.unc.edu. 

CITIZENSHIP: 
Citizenship, as a major component of the final grade, is a set of expectations, behavioral norms, and 
classroom protocols agreed to by all students enrolled in this course. What follows is a non-exhaustive list 
of a few of these expectations, norms, and protocols: 



1. Attendance and active participation in the class are mandatory. Students not paying attention or 
falling in sleep in class will be called upon by the instructor to respond to questions or comment on a 
matter directly related to the lecture or discussion. 
2. Students may not leave class early without prior permission from the instructor. Students who do leave 
early without prior permission will be marked as either "late" or "absent" for the day in the attendance 
records, depending on how much time was left in the class session. 
3. Students may not sleep in class or read newspapers, magazines, and other materials not directly 
related to the course material. Students caught sleeping will be held responsible for the entire 
class receiving impromptu class assignments or homework. 
4. Students may not use smartphones, cellphones, handheld gaming devices, tabletsiiPads, 
headphones, laptops, or similar electronic devices during the class session unless specifically 
authorized by the instructor. 

5. Students may not engage in activities that disrupt either their classmates or the instructor. 
6. Students are required to use their University email account when inquiring about course materials and 
other items related to the class. Due to federal restrictions (FERPA), the instructor may not send details 
about student grades for assignments or the course to a non-University email account. 
7. Students may not record video or audio of class lectures, discussions, or other in-class activities 
unless specifically authorized by the instructor. 
8. Students arriving after attendance has been taken must inform the instructor of their arrival to avoid 
being marked absent for the day. In this case, students will still be marked as "late" for the 
class session. 
9. Students may not have friends sit in their seats for the purposes of attendance. All parties caught 
t~ying to circumvent the attendance policy will receive a failing course grade. 
10. Assigmnents not uploaded or hand delivered to the instructor by posted due dates will not be 
accepted or graded. 
11. The only excused absences accepted for make-up exams and other work include absences for 
authorized University activities, religious observances required by the student’s faith, verified serious 
illness or injury, and the death of an immediate family member. Without exception, all 
absences will require verification from the Dean of Students before the instructor authorizes make-up 
work. 

STUDENTSWITH DISABILITIES: 
Students who feel they may need accommodations based on the impact 
of a disability should contact me to discuss their needs. Please contact 
the Department for Disability Services at 919-962-8300 in SASB North 
Building, Suite 2126 to coordinate test or exam accommodations. Visit 
the internet address of this office at http ://disabilityservices.unc.edu/for 
more information. 

SCHEDULE OFLECTURES ANDASSIGNMENTS: 

Week 1: Introduction and Overview. 
Myths, Stereotypes, and Distortions of Africa and Africans. 
Readings:                  Hine, Hine, & Harrold Ch. 1; Sakai selections--Larson, "Seven 
M)¢hs about Africa, Africans, and African History." Video Clips: "What 
Do You Know about Africa?" 



Week 2:     Atlantic Africa: Foreground and Background 
State Formation and Decline in the Western Sudan and West-Central Africa. Readings: 

Hine, Hine, & Harrold Ch. 1 

Week 3: 
Readings: 
Video Clips: 
READINGS 

The Atlantic Slave Trade: Origins and Contours. 
Hine, Hine, & Harrold Ch. 2; David Northrup, Atlantic Slave Trade 
"Wonders of the African World" 

QUIZ ONE on TUESDAY [Northrup] 

Week 4: Origins of Forced Labor in the Americas: Hispaniola, Brazil, and Virginia. 
Readings: Klein & Vinson Ch. 1-4; Hine, Hine, & Harrold Ch. 3-5 
Video Clips: "Black in Latin America" & "Slavery in the Making of America" 

MAP QUIZ on THURSDAY 

Week 5:     Antebellum Slavery in the US South: King Cotton. 
Slaver?, in Comparative and Helnispheric Perspective. 
Readings:                  Hine, Hine, & Harrold Ch. 6-8; Klein & Vinson Ch. 5-8; Sakai selections-- 
Van Den Berghe, "The African Diaspora in Mexico, Brazil, and the United 
States" 
Video Clips: "Africans in America" 
TEST ONE on THURSDAY 

Week 6: Emancipation, Civil War, and Reform: The End of Atlantic Slavery. 
Readings: Hine, Hine, & Harrold Ch. 9-15. 
Video Clips: "Slavery in the Making of America" 

Week 7:     Race and Racism: From Whitening (Brazil) to White Supremacy (US). 
The Black Nadir across the Black Atlantic, 1880s-1920s. Readings: 

Klein & Vinson Ch. 9-11. 
Video Clips: "Black in Latin America" 

Week 8:     Intellectual, Cultural, and Physical Resistance, I: Exodus, Emigration, the New Negro 
Movement, Negritude, and Negrissimo. 
Readings:                  Hine, Hine, & Harrold Ch. 16-18; Sakai Selections--Claude McKay, 
Langston Hughes, Zora Neale Hurston, W.E.B. Du Bois, Nicol~s Guilldn, 
Ida B. Wells-Barnett, A. Philip Randolph. 
Video Clips: "Ida B. Wells: A Passion for Justice" 
TEST TWO on TUESDAY 

Week 9: Intellectual, Cultural, and Physical Resistance, II: Black Nationalism, Pan-Africanism, and 
Socialism. 
Readings: Hine, Hine, & Harrold Ch. 18-19; Sakai Selections--Marcus Galazey, Elijah 
Muhammad, W.EB. Du Bois, A. Philip Randolph, Paul Robeson. 
Video Clips: "Marcus Galazey: Look for Me in the Whirlwind" and "Paul Robeson: Here 
I Stand" 

Week 10: The Inter-War Years, 1920s-1940s: Gender, Class, and Color. 
Readings: Sakai Selections--Ella Baker, Barbara Ransby, Paul Robeson, A. Philip 

Randolph, Elijah Muhammad. 



Week 11: Civil Rights and Citizenship in the Black Atlantic, I. 
Readings: Hine, Hine, & Harrold Ch. 21; Gibson, The Montgome~- Bus Boycott and 
the Women Who Started lt; Sakai Selections--Martin Luther King, Jr., 
Bayard Rustin, Rosa Parks, E.D. Nixon. 
Video Clips:                "Eyes on the Prize" 
READINGS QUIZ TWO on TUESDAY [Gibson] 

Week 12: 
Readings: 

Video Clips: 

Civil iRights and Citizenship in the Black Atlantic, II. 
Sakai Selections--Daisy Bates, Diane Nash, Ella Baker, Martin Luther 

King, Jr. 
"Eyes on the Prize" 

Week 13: Civil Rights and Citizenship in the Black Atlantic, III. 
Readings: Sakai Selections--Martin Luther King, Jr., Stokely Carmichael, John Lewis, 
Rev. Fred Shuttlesworth. 
Video Clips: "Eyes on the Prize" 
TEST THREE on THURSDAY 

Week 14: Black Power and Black iLiberation Movements. 
SNCC, the Black Panthers, and the Internationalization of Black Power. 
Readings:                  Hine, Hine, & Harrold Ch. 22-23; Sakai Selections--Robert F. Williams, 
Malcolm X, Stokely Cannichael (Kwame Ture), Huey P. Newton, Angela 
Davis, Elaine Brown 
Video Clips:                "All Power to the People" and "Eyes on the Prize" 

Week 15: Theorizing the Modem and Post-Modem Black Atlantic 
Readings: Sakai Selections--Angela Davis (Blues and Black Feminism), Nikki 
Giovanni, Paul Gilroy, Cornel West, W.E.B. Du Bois, John McWhorter 
Video Clips:                "Race: The Power of an Illusion" 
ESSAYS DUE BY MIDNIGHT on THURSDAY 

FINAL EXAM on SAT., 4-6p. 



AFRI 101-002: INTRODUCTION TO AFRICA 
The University of North Carolina at Chapel Hill 

Department of African and Afro-American Studies 
FALL 2012 

Tuesday and Thursday, 2:00-3:15 PM 
Phillips Hall, Room 0265 

Instructor: Professor Georges Nzongola-Ntalaja 
201 Battle Hall 
Office Hours: Tuesday and Thursday, 10:00 am to 12:00 noon; and by appointment 

COURSE OBJECTIVES AND OUTCOMES 

This course is an introduction to the study of the African continent, its peoples, history, and 
contemporary problems of development in a globalized world. It is designed to introduce 
students with little or no knowledge of Africa to the academic study of Africa in the social 
sciences and the humanities. The course consists of a survey of the African past, society and 
culture, and contemporary political, economic, and social issues. Students are expected to 
acquire the background necessary for doing well in upper level courses in African Studies. 

POLICIES GOVERNING THE COURSE 

All of the University’s policies regarding attendance, an appropriate learning environment, and 
the special needs of students ~vith documented disabilities ~vill be strongly enforced. In this 
regard, all of the students’ work, including exams, must conform to the University’s Honor 
Code, which has zero tolerance for plagiarism. The grading system will be consistent with the 
University’s Policy Memorandum on Grading, in which the value of each letter grade is defined. 
Students wishing to use laptops and tablet computers for purposes of taking notes in class are 
free to do so. 

COURSE OUTLINE 

Part One. The Geography of Africa 
Lesson 1: Physical Geography 
Lesson 2: Human Geography 

Part Two. African History 
Lesson 3: Introduction to African History 

Lesson 4: Africa before the Colonial Period 
Lesson 5: Colonial Africa 
Lesson 6: Africa since Independence 

Part Three. Africa in World Affairs 
Lesson 7: Africa in World Politics 
Lesson 8: Africa in the World Economy 
Lesson 9: Africa in World Culture 



REQUIRED TEXTBOOKS 

John Parker and Richard Rathbone, AFRICAN HISTORY: A VERY SHORT INTRODUCTION 
Chinua Achebe, A MAN OF THE PEOPLE 
Mariama Bfi, SO LONG A LETTER 

COURSE REQUIREMENTS 

Class attendance: 10% of the final grade 
Map Quiz (Thursday, Sept. 13): 10% of the final grade 
Mid-Term Exam (Take-home, papers due on Tuesday, Oct. 16): 40% of the final grade 
Final Exam (Saturday, Dec. 8): 40% of the final grade 

CLASS DISCUSSIONS AND REQUIRED READINGS 

Week 1 (Aug. 21): Introduction 

Weeks 1-2 (Aug. 23-30): Physical Geography 
Parker & Rathbone, Ch. 1, pp. 10-24 

Weeks 3-4 (Sept. 4-13): Human Geography 
Parker & Rathbone, Ch. 2 

Thursday, Sept. 13: MAP QUIZ 

Weeks 5-6 (Sept. 18-25): Introduction to African History 
Parker & Rathbone, Ch. 1 (pp. 1-10), 3 and 7 

Weeks 6-7 (Sept. 27 to Oct. 4): Africa before the Colonial Period 
Parker & Rathbone, Ch. 4 

Weeks 8-9 (Oct. 9-16): Colonial Africa 
Parker & Rathbone, Ch. 5-6 

Thursday, Oct. 18: FALL BREAK 

Weeks 10-11 (Oct. 23-30): Africa since Independence 
Georges Nzongola-Ntalaj a, "Africa after 50 Years of Independence" (In Sakai) 
Chinua Achebe, A MAN OF THE PEOPLE (for class discussion on Tuesday, Nov. 8) 

Weeks 11-12 (Nov. 1-8): Africa in World Politics 
ASR FORUM, "Africa in the Age of Obama," African Studies Review, Vol. 53, No. 2 
(September 2010), pp. 1-21. 
Georges Nzongola-Ntalaja, "Ensuring Peace and Security in Africa: Implementing the 
New Africa-EU Partnership - An African Perspective" (Available at the UL Reserve) 
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Weeks 13-14 (Nov. 13-20): Africa in the World Economy 
Georges Nzongola-Ntalaj a, "Development and Underdevelopment" (In Sakai) 
African Development Bank Group, Annual Development Effectiveness Review 2012: 

Growing African Economies Inchtsively, pp. 11-21. (See www. afdb.orgienidocumentsi3i; 
and look for the first PDF dated 30 May 20112) 

Thursday, Nov. 22: THANKSGIVING RECESS 

Weeks 15-16 (Nov. 27 to Dec. 4): Africa iu World Culture 
Roberta Smith, "Visual Culture Out of Africa," The New York Times, Friday, December 
3, 20110, pp. C25 and 30. 
Ned Sublette, 7he World that A4ade New Orleans: From Spanish Sih,er to Congo Square, 

Ch. 1, 7 and 10 (Available at the UL Reserve) 
Mariama Bfi, SO LONG A LETTER (for class discussion on Tuesday, Dec. 4) 

Tuesday, Dec. 4: Conclusion (in the last 30 minutes of the class session) 

Saturday, Dec. 8: FINAL EXAM (2-5 pm) 

SUGGESTIONS FOR FURTHER READING 

Cabral, Amilcar. Unity and Struggle: Speeches and W)qtings by Amilcar Cabral 

Diamond, Jared. Guns, Germs, and Steel: 7he t~btes of Human Societies 

Fanon, Frantz. The ~)~etched of the Earth 
Gordon, April A. and Donald L. Gordon, eds. Understanding Contemporary AJ~qca, 4th ed. 
Gordon, David M. Nachimti ’s Gift: Economy, Society, and Environment in Central Africa 
Lewis, David Levering. The Race to Fashoda: European Colonialism and African Resistance 

Matory, J. Lorand. Black Atlantic Religion: Tradition, 7~ansnationalism, and Matriarchy in the 

Afro-Brazilian CandombO 
Mudimbe, V.Y. The Idea of AJ~qca 
Nzongola-Ntalaj a, Georges. The Congo.from Leopold to Kabila: A People’s History 
Pirozzi, Nicoletta, ed. Ensuring Peace and Securi~’ in AJ~ica: Implementing the New Africa-EU 

Partnership 

Reader, John. Africa: A Biography of the Continent 
Rodney, Walter. How Europe Underdeveloped Aj}’ica 

Sen, Amartya. Development as" Freedom 
Shillington, Kevin, ed. Encyclopedia of A~ican History, 3 vols. 

Thomas, Clive Y. The Rise of the Authoritarian State in Peripheral Societies 
Vansina, Jan. Oral Tradition: A Study in Historical Methodology 

Walker, Keith L. Countet~odernism and Francophone Literary Culture 



hlstructor: 

Office Hours: 

Email: 

Phone: 

AFAM 101.04 The Black Experience Before 1865 

Spring 2013 IMWF @ 9am 105 Gardner 

Barbara Shaw Anderson 

Mondays 1 lam-noon, 3027 FedEx Global Ed. Building 

b anderson(?~unc.edu 

919.962.1406 

Course Description: This course is designed to introduce learners to the significant issues and themes in the 
academic field of African American History for the pre-1865 period. Students will develop in this course a clear 
understanding of the origins of the transatlantic slave trade, the institution of slavery in early America, 
and the subsequent development of African-American political thought, social and economic 
experience, and cultural expression. Course material will provide the opportunity to develop the critical- 
thinking skills necessary to understand our American past. 

Course Goals: Upon completion of AFAM 101, students should be able to: 

Demonstrate an understanding of socio-political, cultural, and historical formations of 
African American societies before 1865. 

Explain the critical roles that Africans and African Americans and others played in shaping 
significant political, economic, cultural, and intellectual dimensions of the British mainland 

colonies and then the United States. 
¯ Understand the differences and similarities amongst the various regions and societies of 

North America in this period. 

¯ Explore the historical roots of many of the challenges and possibilities facing African 
American society in the contemporary world. 

Course Requirements: All students are expected to attend all classes and to complete all assigned 

readings. Attendance and participation will be considered in assigning final grades. Your final grade 

will be based on the criteria listed below. Please take note of the Exam dates; students will only be 

permitted to make up a missed exam withprior approval of the instructor, it is your responsibility to 

make sure that I receive all of your assignments. There will be one quiz, two midterm exams, and one 

final exam. Exams will include essays and short answers, drawing heavily from course readings and 

from class material. 

Participation 10% 

Exam 1 (Feb. 8) 30% 

Exam 2 (Mar. 8) 30% 
Exam 3 (May 6) 30% 

(includes American History quiz) 

A = 92-100 B = 82-87 C =72-77 D = 62-67 

A- = 90-91 B- =80-81 C- = 70-71 D- = 60-61 

B+ = 88-89 C+ = 78-79 D+ = 68-69 F = 59 and below 



Attendance and Participation: Class sessions are an important component of the course and attendance 

will be kept for each class. More than 3 absences is considered excessive. It is the responsibility of 

each student to make sure that their attendance record is an accurate reflection of actual participation and 

is in compliance with the UNC honor code. In addition to attending class regularly, participation grades 

will be established based on the level of expressed engagement on the part of the student in weekly class 

discussions of the readings. 

Communication: Please note that UNC policy does not allow faculty to communicate with students 

concerning confidential issues via email, as email is an insecure form of communication. All questions 

concerning grades must be address in private during office hours or through printed communication. 

Use of technology in the classroom: NO CELLPHONE OR LAPTOP USE in the classroom at any 

time without prior approval from the instructor. 

Changes to the requirements: This syllabus may be revised during the semester at the discretion of the 

instructor. Topics and reading assignments, and their orders on the syllabus could be changed, but not 

matters related to grading. Notice of such changes will be by announcement in class (or email notice) or 

by changes to this syllabus posted on the course website at https://www.unc.edu/sakai/ 

Accommodations for Disabilities: Students who feel they may need accommodations based on the 

impact of a disability should contact the course instructor to discuss their needs. Students with 

documented disabilities should also contact the Department for Disability Services at 919-962-8300 in 

SASB North Building, Suite 2126 to coordinate necessary accommodations for exams and other in-class 

assignments. Visit the internet address of this office at _c__lj___s____a___b_j_~__i___tyservices.unc.edu for more information. 

Honor Code: UNC-Chapel Hill has had a student-administered honor system and judicial system for 

over 100 years. The system is the responsibility of students and is regulated and governed by them, but 

faculty share the responsibility. Questions about student responsibilities under the honor code should be 

directed to the instructor or the office of the Dean of Students. Another useful resource is the Instrument 

of Student Judicial Governance. This document, adopted by the Chancellor, the Faculty Council, and the 

Student Congress, contains all policies and procedures pertaining to the student honor system. Every 

student enrolled in this course is expected to fully participate and observe the honor code. Additional 

information about the UNC-Chapel Hill Honor Code can be found at honor.unc.edu. 

Required Texts: 

For Purchase: 

Donald Wright, African Americans in the Colonial Era, 3rd ed. (2010) 

Deborah Gray White, Ar ’n ’t 1 a Woman?. Female Slaves in the I lantation South 

Excerpts from the following books, which can be found also in print (for sale and in libraries): 

Olaudah Equiano, The Interesting Narrative of the Life of Olaudah Equiano 

http:iidocsouth.unc.eduinehiequianoliequiano 1.html 

Venture Smith, A Narrative of the Life and Adventures of Venture, a Native of AJ?ica 

http://docsouthxmc~edn/neh/venture/venture.html 



Bluett, Memoirs of the Life of Job Ben Solomon (Ayuba Suleman DiaNo) 

http://docsouth, u nc.ed u!neh/b/uett!b!uett.htm/ 

Charles Ball, Fifty Years in Chains 

http://docsouth.unc.edtdfpn/ball/ball.html 
Frederick Douglass, Narrative of the L{/b of Frederick Douglass 

!~..t..m.~../../...d...?...c:...s...~....u...t.!~.:.u~m.md....u.../.~.~.~.!£..d...~..~gka...s.:.s.../...d...~....~g.l..~.a...s...s..:..h..~Lm..~ 
Harriet Jacobs, Narrative of the Life of a Slave Girl 

http:iidocsouth.unc.eduifpniiacobsiiacobs.html 

David Walker, Walker’s Appeal, in Four Articles 

h:~.t.~ ....~.L.a....~..~.~-~..~:t.h....u....n....?.....e....a...t.£n....~..~.~.a..j..k....~..U.~.a..j..k.m,..~.:<.~m~ 

Other readings, as indicated in course schedule, will be available electronically. 

****NB: NO CELLPHONE OR LAPTOP USE 1N THE CLASSROOM AT ANY TIME 

WITHOUT PRIOR APPROVAL FROM THE INSTRUCTOR**** 

Course Schedule: 

January 9-11 Introduction 

January 14- February 6: Precolonial Africa and the Slave Trade 
J anuary 14-18 Africa 

Film: Caravans of Gold 

No Class January 21: MLK Day 

Janualw 23-25 Slave Trade; the Economic Dimensions and Structure 
American History Quiz (see Guide in Sakai) 
Wright, Ch. 1 
Bluett, Memoir of Job (Ayuba Suleman Diallo) 
Manning, "Why Africans? The rise of the Slave Trade to 1700," pp. 30-57, in 7he Slavery 

Reader, Routledge, 2003 
January 28-February 1 Slave Trade; the Human Dimensions 

Equiano, Ch. 1-5 
Venture Smith, Ch. 1 

February 4-6 Slave Trade 
AIA Website, Part 1 
Film: Terrible Transformation 

February 8 Exam 1 

February ll-March 8: Colonial America and the Foundations of African American Culture 
February 11-15 Origins and Development of Slaver3, in Early America 

Wright, Ch. 2 
Equiano, Ch. 5-7 
Film: Terrible Transformation (cont.) 

February 18-20 Colonial North America and the Foundations of African American Culture 
Wright, Ch. 3 
Stuckey, "Introduction: Slavery and the Circle of Culture," pp. 3-97 



February 25-March 1 Colonial Experience 
Venture Smith, Ch. 2-3 
AIA Website, Part 2 

[Drop Deadline: March 51 

March 4-6 Revolutionary America 

Film: Revolution! 
Wright, Ch. 4 

March 8 Exam 2 

March 11-15 SPRING BREAK 

March 18-April 26 The Antebellum Plantation South 
March 18-20 Antebellum Plantation South 

Film: Brotherly Love 
AIA Website Part 3 
Ball, fTfty Years in Chains 

No Class March 22 

March 25-27 Antebellum Culture and Identity 
D.G. White, Ch. 1-2 
Douglass, Narrative of the Life of f+ederick Douglass 
Stuckey (review) 

No Class March 29 (Good Friday) 

April 1-5 Family and Community under Slavery 
D.G. White, Ch. 3-5 
Jacobs, Incidents in the L~fe of a Slave Girl 
Blassingame 

April 8-12 Free Blacks before the Civil War 
Franklin, "Antebellum Free Blacks" in From Slavery to Freedom, pp. 159-183 

April 15-19 Resi stance 
Walker, Walker’s Appeal 
Film: Judgment Day 

April 22-26 Ending Slavery 
AIA Website Part 4 

May 6 (Monday) 8am FINAL EXAM 

NB: NO CELLPHONE OR LAPTOP USE IN THE CLASSROOM AT ANY TIME 

WITHOUT PRIOR APPROVAL FROM THE INSTRUCTOR. 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

3/28/2013 1:27:15 PM 

Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Owen, Bobbi A [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Sahle, 

Eunice N [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Eunice N Sable (eunice)]; Andrews, William L [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews]; Yopp, 

Jan Johnson [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jyopp]; Cline, Alexis L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=AIexis Lynn Cline (alcline)24a] 

Bobbi Owen Lunch Meeting 

South - 205 

4/1/2013 3:00:00 PM 

4/1/2013 5:00:00 PM 

Tentative 

Required 

Attendees: 

Hartlyn, Jonathan (hartlyn@unc.edu); Gil, Karen M; Owen, Bobbi A (owenbob@unc.edu); Sahle, Eunice N; Andrews, 

William L; Yopp, Jan Johnson; Cline, Alexis L 

RE: Schedule 



From: 

Sent: 

To: 

Cc: 

Subject: 

Strizheus, Yulia </O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLr)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65> 

Thursday, March 28, 2013 9:25 AM 

Owen, Bobbi A <owenbob@unc.edu>; Gil, Karen M <kgil@email.unc.edu>; Sahle, Eunice N <eunice@email.unc.edu>; Andrews, William L 
<wandrews@unc.edu>; Yopp, Jan Johnson <jan_yopp@unc.edu> 

Hartlyn, Jonathan <hartlyn@unc.edu> 

RE: Schedule 

Everyone has confirmed their availability for a lunch meeting on Monday, April 1st at 11am. Jonathan has suggested setting aside two hours for this discussion just in 

case. I’ve reserved the 205 South conference room, and will send an Outlook invite shortly. 

Please let me know which of the following Panera boxed lunches you prefer: 

1. Bacon Turkey Bravo 

Smoked turkey, Applewood-smoked bacon, smoked Gouda, lettuce, tomatoes & our signature dressing, on our Tomato Basil. 

2. Chicken Ceasar 

All-natural pepper-mustard chicken with our Caesar dressing, Asiago-Parmesan cheese, tomatoes, lettuce, red onions on our Three Cheese bread. 

3. Napa Almond Chicken Salad 

Made with all-natural, antibiotic-free chicken, diced celery, seedless grapes, almonds & our special dressing, on our Sesame Semolina. Served with lettuce & 

tomato. 

4. Italian Combo 

Oven-roasted beef, smoked turkey breast, ham, salami, Swiss, peperoncini, lettuce, tomatoes, onions & our special sauce, on Ciabatta. 

5. Asiago Roast Beef 

Oven-roasted beef, smoked cheddar, lettuce, tomatoes, onions & our horseradish spread, on Asiago Cheese demi. 

Best, 

Yulia 

..... Original Message ..... 

From: Hartlyn, Jonathan 

Sent: Wednesday, March 27, 2013 5:47 PM 

To: Owen, Bobbi A; Gil, Karen M; Sable, Eunice N; Andrews, William L; Yopp, Jan Johnson 

Cc: Strizheus, Yulia 

Subject: RE: Schedule 

Yulia, Please arrange a time for Eunice, Bill (if available) and I to meet with Bobbi sometime Monday am. I propose Monday 11am; 2nd choice 9am or 9:30am (I have 

an appointment 10 to lO:30am). 

Jan, please advise regarding your preference -- together or alone. 

Thanks, Jonathan 

Jonathan Hartlyn 

The University of North Carolina at Chapel Hill Senior Associate Dean for Social Sciences and 

Global Programs, College of Arts and Sciences Kenneth J. Reckford Professor of Political Science 

205 South Building, CB 3100 

Chapel Hill NC 27599-3100 USA 

Emaih hartlyn@unc.edu 

Office: 919 962-1165 Fax: 919 962-2408 

..... Original Message ..... 

From: Bobbi Owen [mailto:owenbob@unc.edu] 

Sent: Wednesday, March 27, 2013 5:40 PM 

To: Hartlyn, Jonathan; Gil, Karen M; Sahle, Eunice N; Andrews, William L; Yopp, Jan Johnson 

Cc: Owen, Bobbi A 

Subject: Schedule 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Cline, Alexis L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=ALEXIS LYN N CLIN E (ALCLIN E)24A] 

6/3/2013 7:20:38 PM 

McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Guskiewicz, Kevin 

M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M 

Guskiewicz (gus)]; Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Ashby, Valerie S [/O--UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Ashby]; Herman, 

Bernie [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Blherman]; Lysle, Donald T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Donald T Lysle (dlysle)]; Woodard, Harold 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hwoodard]; Aldrich, Howard E [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Howard E Aldrich (healdric)]; Taylor, Geraldine 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Gtaylor]; 

Sahle, Eunice N [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Eunice N Sahle (eunice)] 

Deans’ Advisory Committee 

205 South Conference 

9/17/2013 5:30:00 PM 

9/17/2013 7:00:00 PM 

Tentative 

Required 

Attendees: 

McHale, Tammy J; Rhodes, Terry Ellen; Guskiewicz, Kevin M; Hartlyn, Jonathan (hartlyn@unc.edu); Owen, Bobbi A 

(owenbob@unc.edu); Ashby, Valerie S; Herman, Bernie; Lysle, Donald T; Woodard, Harold; Aldrich, Howard E; 

Taylor, Geraldine; Sahle, Eunice N 

This will be the first meeting of the Deans’ Advisory Committee 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Olszanowski, Barbara L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=BARBARA L OLSZANOWSKI (BARBOSKI)431] 

6/20/2013 7:50:02 PM 

Lang, Andrew [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Alang]; Noel, Rob [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE 

GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Noel]; Sahle, Eunice N [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Eunice N Sahle (eunice)] 

Meeting to discuss various IT changes in African and Afro-American Studies 

Battle Hall 101 

6/24/2013 2:00:00 PM 

6/24/2013 2:30:00 PM 

Tentative 

Required 

Attendees: 

Lang, Andrew; Noel, Rob; Sahle, Eunice N 



From: 

Sent: 

To: 

Subject: 

Sable, Eunice N </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN RECIPIENTS/CN EUNICE N SAHLE (EUNICE)> 

Friday, September 6, 2013 11:03 AM 

Janken, Kenneth R <krjmaken@email.unc.edu.~ 

I~W: website - course requirements 

Dear Kermeth, 

I 

From: Boyd, Lydia C 
Sent: Friday, September 06, 2013 11:00 AM 
To: Gore, Travis 
Cc: Sable, Eunice N 
Sut~iect: website - course requirements 

Hi Travis (and Eunice), 
I was j ust looking something up on our website and I noticed that the new degree requirements are not included on our website on the page titled "Programs of Stu@". The website only 
lists the old AFR]JAFAM requirements. (There is an announcement about changes, and some notes about equivalency of courses on the "courses" page, but no inJ2~rmation on the new 
requirements.) 

We should probably list both pre-fall 2013 and post-[’all 2013 major and minor requirements on this page: 

http://afriafam unc. edu/Pro~rams%20og);20Study 

Also, the "title tag" for our website (the title that appears on the top of the web browser) has not been updated. It still includes the subtitle "Department of African and Afro-American 
Studies". ’]?hat should be updated with the new departmental name for each of the pages on our website. 

If we have a work/study student, we might consider having her or him go through the website and identit~y other typos or problems. If we have any resources available for it, our website 
could use a little TLC. 

best, 
Lydia 

Lydia Boyd, PhD 
Assistant Professor 
Department of African and African American Studies 
Battle Hall, CB #3395 
UNC-Chapel Hill 
lydia.boyd@unc.edu 



From: 

Sent: 

To: 

Subject: 

Sable, Eunice N </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN RECIPIENTS/CN EUNICE N SAHLE (EUNICE)> 

Friday, October 4, 2013 3:54 PM 

Katz, Mark <mka~@email.unc.edu> 

I~W: IB transfer 

Dear Mark, 

I hope you are doing well. 

Tia has been away since the date below and will not be in the office for a while. I leave the country on Sunday because of a death of someone dear to me in Kenya. 

From: Howell, Tia N. 
Sent: Friday, September 20, 20:t3 3:58 PM 

To-" Williams, Susan Staples 
(:¢: SaNe, Eunice N; Katz, Mark 
Subject: IB transfer 

Dear Susan, 

The Department of African, African American and Diaspora Studies will be able to transfer ~6000 from our instructional budget to the Music Dept. instructional 

budget as support for the MUSC286 Course. Please note that these funds are not intended for use to pay Mr. Livingston as an independent contractor, but for the 

support of the course. Instructional budget cannot be used to pay independent contractors. 

Thank you. 

~Tia 
Tia Nichelle Howell 

Business Officer 

UNC-Chapel Hill Department of Public Policy 

115 Abernethy Hall, CB# 3435 

Chapel Hil~ NC 27599-3435 

Phone: 919-962-2788; Fax. 919-962-5824 

Mort. lp-Sp, Tues., Wed.- 8:30a - 12p, Thurs. 8:30a - 12p, Fri. lp - 5p 

UNC-Chapel Hill DeparWtent of African, African American and Diaspora Studies 

109 Battle Hall, CB#3395 

Chapel Hil~ NC 27599-3395 

Phone: 919-966-1295, Fax. 919-962-2694 

Mort. 8:30a-12p, Tues., Wed. - lp - 5p; Thurs. lp-Sp, Fri. 8:30a - 12p 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Cline, Alexis L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=ALEXIS LYN N CLIN E (ALCLIN E)24A] 

10/22/2013 12:25:17 PM 

Bardsley, Janice B [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Janice B Bardsley (bardsley)]; Sable, Eunice N [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Eunice N SaMe 

(eunice)]; Ashby, Valerie S [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Ashby]; Woodard, Harold [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hwoodard]; Herman, Bernie [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Blherman]; Lysle, 

Donald T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Donald T Lysle (dlysle)]; Taylor, Beverly W [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Btaylor]; Aldrich, 

Howard E [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Howard E Aldrich (healdric)]; Sahl, Lars E [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Sahl] 

Deans Advisory Committee 

205 South 

12/3/2013 6:30:00 PM 

12/3/2013 8:00:00 PM 

Tentative 

Required 

Attendees: 

Rhodes, Terry Ellen; Owen, Bobbi A (owenbob@unc.edu); McHale, Tammy J; Hartlyn, Jonathan (hartlyn@unc.edu); 

Guskiewicz, Kevin M; Bardsley, Janice B; Sahle, Eunice N; Ashby, Valerie S; Woodard, Harold; Herman, Bernie; Lysle, 

Donald T; Taylor, Beverly W; Aldrich, Howard E; Sahl, Lars E 



From: 

Sent: 

To: 

Subject: 

Location: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

10/22/2013 7:49:20 PM 

SaMe, Eunice N [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Eunice N Sable (eunice)]; Lambert, Michael C [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Michael C Lambert 

(mlambert)]; Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489c2defb34bd48c9796ae84816b65] 

Wolof and African Languages Meeting-Jonathan, Mike, Eunice 

205 South conference room 

Start: 10/25/2013 3:00:00 PM 

End: 10/25/2013 4:00:00 PM 

Show Time As: Tentative 

Required 

Attendees: 

Sahle, Eunice N; Lambert, Michael C; Strizheus, Yulia 

benchmarking    African language    RE: Meeting:      RE: Meeting: 
african language.., benchmark.docx Wolof and Africa... Wolof and Africa... 

Mike will be coming from a class and will be a few minutes late. 



From: 

Sent: 

To: 

Subject: 

Lanklbrd, Sheri <slanld’o@email.unc.edu~ 

Tuesday, October 29, 2013 6:15 PM 

Gittemmn, DaJaiel P <~nielg@email.unc.edu-~ 

Textor, Lanrie J <ljtextor@email.unc.edn>; Sahle, Eunice N <ennice@email.unc.edu> 

RE: Howell PDC to be held at AOB in room 1501 C, PDC duration and questions 

The employee will most likely arrive at :].2:50pm, and we can start between :].2:50pm and Ipm. The duration will, in part, depend upon the number / nature of 

questions that you and Eunice have for the employee. 

As applicable, you will want to confirm that ~:he em#oyee knew about certain policies/procedures. You may a~so wan~: to ask questions regarding any d~screpandes 

noted ~n the meeting w~:h internal Audit. ~or example: 

You indicated that the emph:~vee did not have perm~ss~ot~ to adjust the pah~: cok)r for Aberna~:hy; however, the empk)yee ~ndicated ~:o ~nternal Audit tha~: 

you saw the "greens’~ and undersLood that certab~ rooms were to be pa~nLed a different color. You may wish to ask questions about this discrepancy. The 

employee a~so indicated that she knew, at some pob~t, that she needed to ca~ two additional contracLors for b~ds but fa~led to do so. She k~dicsLed that she 

ca~led University pah~th~g, but they d~d not come out and she did not submit a ticket. Why did she not submit a ticket? (She previously ~nd~cated that she 

was aware of the need to do so.) Why d~d she not secure three Mdders per policy?.) 

Da~ly deposit act: ff she was unable to initially dick on the ~h~k exp]ah~ing the Act, why d~dn’t she try again at a later t~me and/or ask the appropriate party 

for an exp~anath:m? The Da~lV Deposit Act ~s also noted on ~:he bottom of the transmittal form. Has the employee ever seen the Dai~y DeposR Act at the 

bottom of tMs lotto? If not, why d~d she not bother to read the document and/or ask any questRms as app]icaMe? 

Why did the employee wait (’,4) days to admit that she had forgotten to submit: ~:he tsh~r~: funds ~:o ~:he (:ash~er’s office per policy? Why did ~:he employee 

~nform you on (x) occasions Lhat the funds were ~n the Lrust accounL ff they were 

Tshirt sales: The empb:~vee acknowledged that she was aware ~:hat the correct procedure ~s to ~ssue receipts for cash, but adrmt~:ed that she dh~ noZ- use a 

receipt book {could not recall if she purchased a rece~pL book). Why didn’t Lhe employee purchase a receipt book if she was aware that this was the proper 

procedure? 

Personne~ ~ssues .-- she agreed that the lurnp sum payment was a standard practice [:or Barbara. Thought she submitted Lhe forms Lo Justin, but then said 

evidently she d~d not because Justin is quick at turning th~ngs around. So, when the employee didn’t receive notification from .Justin to receive / approve 

the lump sum payment, why d~dn’t the employee fo~ow-up w~th Justin to ensure that Barbara was pa~d correctlv? How does she organize her day so that 

she knows she ~s completing the tasks ~:hat need to be comple~:ed? (why d~dn’t she in~:~ate the reappo~ntment for Scott Breeze? If she wasn’t dear if Scott 

was a TA, etc. -then why dR~n"t she clarify th~s ~nformatkm? Why d~dn’t Scott Breeze rec:e~w~ a dkect deposR form ? 

R ~s sti~ unclear as ~:o why Debb~e approved check requests on ~:he days ~n questkm whereby the empk)yee allegedly worked partial days? If she was 

working from home, how did she arrange her time so that she could ensure any check requests wou~d be processed it~ a dme~y fasMon? 

These are lust a few questions that come to rn~nd at this tkne {not mandatory; may need to be articulated differently). 

Hope tMs he~ps, 

Shed 

F~m= Gi~erman, Daniel P 
Sent: Tuesday, October 29, 20~3 5:24 PN 
To= Lankford, Sheri 
C¢= Tenor, Laurie J; SaNe, Eunice N 
Subject= Re: Howell PDC to be held atAOB in room ~50~ C 

I can start at ~230 and need to leave at 330. 

Daniel P. Gitterman 

Thomas Willis Lambeth Distinguished Chair in 

Public Policy 

UNC-CH 

Sent from iphone 

On Oct 29, 2013, at 3:25 PM, "Lankford, Sheri" <~.!~j~.l.~2~.~.~3.!!.:!).!!5:..e...~.~!> wrote: 

* I was able to secure room 1501C for tomorrow’s f,’DC. This room is accessed via the AOB reception area. 

* Nicole inidatly sent an invite with Howetl Hall listed as the focadon. I’m noL sure ~f you would prefer that each PDC aLtendee update h~s/her 

Outlook calendar, or if you w~sh to have N~co~e send out an updated hw~te with the new location. 

P~esse ensure that the employee ~s aware that the PDC is being held sL AOB. 

PDC attendees: Dan, Eunice, Laurie, Sheri (and the employee, T~a Howell}. 

r~egards, 

Sheri 

F~m= Lankford, Sheri 
$ent~ Tuesday, Oc~ber 29, 2013 12:55 PN 
To~ Textor, Laurie J 
¢¢~ NcHale, Tammy ~; SaNe, Eunice N; Gi~erman, Daniel P; Dermody, Bob; Ca~r, Gena ~ 
Subject= RE: Howell PDC Notification- deadline Tuesday at noon 

kaurie, 

~t was my understanding that we were going to hold the PDC at Howell; however, ~ w~l~ check on the ~va~lab~tv of the conference rooms at AO8. 

S~nce additional ~nformat:ion was submit:ted to your office for revh~w, the time that the fina~ PDC not:~fication ~etter was submitted to E&Mr¢ changed 

from 8am Monday until t:odav, f had a PDC t:h~s morning, and wi~i be in another meeting a good part of this afternoon. 

~or a ~2:SOpm meetk~g on Wednesday, the PDC notification fetter would have to be ~ssued to the employee prior to lO:SOam it~ the morning. I can 

make revisions this evening if need be; however, ~ would I~ke to run the fina~ edits / recornmended changes by Gena as wefl. 

~ wi~ give you a cal~ after my upcoming meeth~g so that we can further d~sctlss the above detai~s. 

Regards, 

5heri 

F~m~ Tenor, Laurie J 



Sent’- Tuesday, October 29, 2013 8:56 AM 
To: Lankford, Sheri 
Cc-" McHale, Tammy 3; SaNe, Eunice N; Gitterman, Daniel P; Dermody, Bob; Carter, Gena 3 
Subject-¯ RE: Howell PDC Notification- deadline Tuesday at noon 
I would like I:o c.:_~nl:ac~ Ms, Howell today to h-:~t her know sh~-:~ ru-:~eds to report at :J.2:50 p.m, on Wednesday for a rneetk~ on campus Does anyone haw~ 

objecL~ons and SherL were you able to confirm a roorn? 

~rom: Lankford, SheM 

Sent; Monday, October 28, 2013 4:1~ PM 

To= Textor, Laurie J 

C¢; McHale, Tammy J; Sahle, Eunice N; Gitterman, Daniel P; Dermody, Bob; Carter, Gena J 

Subject= RE: Howell PDC Notification- deadline Tuesday at noon 

Importance: High 

ThaRk you fo~ the update. ~ know that there has been a lot of ~n~:ormat~oR to syRthesize. Fo~ the purposes of Wednesdsy~s PDC, I wi~ need to receive 

the fiRs~ drsfL o~: Lhe PDC notificat~oR ~etter from the College by noon tomorrow. ~ wH~ #e conducting a PDC Lornorrow morning ~:or another 

dep~rtment~ ~nd working w~th that department on a PDC decision ~etter. As such, ~ wH~ only have tomorrow ~fternoon to review and provide final 

edits / comments regarding Tia Howe~Fs notification letter. (~f e~ther of the departments uncovers additional information, then that ~nformat~on 

be rnmn~:amed m~:erna]ly for future reference as applk:ab~e ) 

Hope this helps, 

Sheri 
Shed Lankford, PHR 
Employee & Management Relations ConsL~tant 

The University of North Garoli~a st Chapel 

104 Ahport Drive: CB 1045 

UNC Chapel Hiii 

Chapel Hiii, NC 27599 

Phor/e: 919 843 

Fax: 919 962 8658 

CONF[DEN]£AU[Y NO~[CE: This e mall and any transmitted documents co~tair/private, privileged and co~fi~.ential information beIongi~9 to ti~e sender The information 

therein is soiely for tlne use of the addressee. ;f your receipt of this transmission has occurred as the result of an error, piease immediately ~otif:~’ us so we can arrange for the 

return of the documents In sLich circumstances, ~,ou are advised that ~OLI ma~l not disclose, copy, distribute or take an), other actio~ in reliance on tlne information transmitted. 

From-" Textor, Laurie 

SeBt-" Monday, October 28, 2013 3:17 PM 

To-" Lankford, Sheri 

C;¢; McHale, Tammy ~; SaNe, Eunice N; Gitterman, Daniel P; Dermody, Bob 

$~bject; Howell PDC Notification-tim rev (2) 

I am still working on this and have some edits and proofing to do. I just wanted to let you know I’ve included more in the document based on the 

latest issues from last night and this morning’s e-mails. VII keep at this and hope I finish soon. 

Regards, 

Laurie 



Assistant Dean for Human Resources 

Candidate Evaluation Form Based on Interview 

Interviewer: 

Candidate Name: 

Date: 

1. Do you think this person could succeed in this role? Please explain. 

2. Knowledge of University Human Resources: Did the candidate demonstrate an understanding of 

university faculty and staff personnel issues, policies and procedures? 

Weak Average Strong    __Outstanding No Opinion 

Did the candidate demonstrate adequate experience with team building as well as the personal 

character and interpersonal/people management skills to initiate and successfully shepherd processes 

through the various development stages? 

Weak Average Strong    __Outstanding No Opinion 

Assess the candidate’s presentation abilities: Was the presentation well done? Was the candidate able 

to clearly answer questions regarding his/her presentation? 

Weak Average Strong    __Outstanding No Opinion 

5. Overall impression - strengths, weaknesses, additional comments. 

Please return the completed form to Kim Killeen, CB 3100, CAS Dean’s Office, within 5 days of the 

interview. Thank you. 



Assistant Dean for Human Resources 

Candidate Evaluation Form Based on Interview 

Interviewer: 

Candidate Name: 

Date: 

1. Do you think this person could succeed in this role? Please explain. 

2. Knowledge of University Human Resources: Did the candidate demonstrate an understanding of 

university faculty and staff personnel issues, policies and procedures? 

Weak Average Strong    __Outstanding No Opinion 

Did the candidate demonstrate adequate experience with team building as well as the personal 

character and interpersonal/people management skills to initiate and successfully shepherd processes 

through the various development stages? 

Weak Average Strong    __Outstanding No Opinion 

Assess the candidate’s presentation abilities: Was the presentation well done? Was the candidate able 

to clearly answer questions regarding his/her presentation? 

Weak Average Strong    __Outstanding No Opinion 

5. Overall impression - strengths, weaknesses, additional comments. 

Please return the completed form to Kim Killeen, CB 3100, CAS Dean’s Office, within 5 days of the 

interview. Thank you. 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Barber, Stephen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=REClPIENTS/CN=STEPHEN BARBER (SGBARBER)] 

I/7/2014 3:00:35 PM 

Bartram, Jamie [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Jbartram]; Boxill, Jan [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Jeanette M Boxill (jmboxill)]; Claridad, Nathaniel 

Perdigon [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Claridad]; Cline, Alexis L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Alexis Lynn Cline (alcline)24a]; Coclanis, Peter A 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Coclanis]; 

Cone, Judith [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Jacone]; Cooper, Nelia Resendes [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Resendes]; Corker, Kari T [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Corker]; Ed Kerwin 

[ekerwin@owasa.org]; Hee, Carol Ann [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Chee]; Hornstein, Donald T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Dhornste]; Hulbert, Amelia [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Ahulbert]; Martin, 

lan Bebvon Kuwait [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Martin23]; McKee, Brent A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Bamckee]; Mitchell, Courtney J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Cjmitch1]; Nolan, 

Angela J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Anolan]; Pavelsky, Tamlin Muir [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Pavelsky]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Sahle, Eunice N [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Eunice N Sahle (eunice)]; Smith, Kennetha Ariel [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=REClPIENTS/CN=Kennetha Ariel 

Smith (kennetha)c31]; Strauss, Ronald P. [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Rstrauss]; Styers, Randall [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=RECIPIENTS/CN=Rstyers]; Villemain, Kyle [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF235PDLT)/CN=REClPIENTS/CN=KvilIema]; Yaqub, 

Nadia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Nadia Yaqub (yaqub)] 

Water Theme Steering Committee Meeting 

South Building Conference Room 105 

2/28/2014 7:30:00 PM 

2/28/2014 8:30:00 PM 

Tentative 

Required 

Attendees: 

Bartram, Jamie; Boxill, Jan; Claridad, Nathaniel Perdigon; Cline, Alexis L; Coclanis, Peter A; Cone, Judith; Cooper, 

Nelia Resendes; Corker, Kari T; Ed Kerwin; Hee, Carol Ann; Hornstein, Donald T; Hulbert, Amelia; Martin, lan Bebvon 

Kuwait; McKee, Brent A; Mitchell, Courtney J; Nolan, Angela J; Pavelsky, Tamlin Muir; Rhodes, Terry Ellen; Sable, 

Eunice N; Smith, Kennetha Ariel; Strauss, Ronald P.; Styers, Randall; Villemain, Kyle; Yaqub, Nadia 



From: 

Sent: 

To: 

CC: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

importance: 

Barber, Stephen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=STEPHEN BARBER (SGBARBER)] 

I/7/2014 3:00:37 PM 

Barber, Stephen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Stephen Barber (sgbarber)]; Bartram, Jamie [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jbartram]; Boxill, Jan 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jeanette M 

Boxill (jmboxill)]; Claridad, Nathaniel Perdigon [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Claridad]; Cline, Alexis L [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Alexis Lynn Cline (alcline)24a]; Coclanis, Peter A 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Coclanis]; 

Cone, Judith [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Jacone]; Cooper, Nelia Resendes [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Resendes]; Corker, Kari T [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Corker]; Ed Kerwin 

[ekerwin@owasa.org]; Hee, Carol Ann [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Chee]; Hornstein, Donald T [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Dhornste]; Hulbert, Amelia [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Ahulbert]; Martin, 

lan Bebvon Kuwait [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Martin23]; McKee, Brent A [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Bamckee]; Mitchell, Courtney J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Cjmitch1]; Nolan, 

Angela J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Anolan]; Pavelsky, Tamlin Muir [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Pavelsky]; Rhodes, Terry Ellen [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Terry Ellen Rhodes 

(rhodes)]; Sahle, Eunice N [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Eunice N Sable (eunice)]; Smith, Kennetha Ariel [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kennetha Ariel 

Smith (kennetha)c31]; Strauss, Ronald P. [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Rstrauss]; Styers, Randall [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Rstyers]; Villemain, Kyle [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=KvilIema]; Yaqub, 

Nadia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Nadia Yaqub (yaqub)] 

’Hee, Carol’ [Carol_Hee@kenan-flagler.unc.edu] 

Canceled: Water Theme Steering Committee Meeting 

South Building Conference Room 105 

2/28/2014 7:30:00 PM 

2/28/2014 8:30:00 PM 

Free 

High 

Required 

Attendees: 

Bartram, Jamie; Boxill, Jan; Claridad, Nathaniel Perdigon; Cline, Alexis L; Coclanis, Peter A; Cone, Judith; Cooper, 

Nelia Resendes; Corker, Kari T; Ed Kerwin; Hee, Carol Ann; Hornstein, Donald T; Hulbert, Amelia; Martin, lan Bebvon 

Kuwait; McKee, Brent A; Mitchell, Courtney J; Nolan, Angela J; Pavelsky, Tamlin Muir; Rhodes, Terry Ellen; Sable, 

Eunice N; Smith, Kennetha Ariel; Strauss, Ronald P.; Styers, Randall; Villemain, Kyle; Yaqub, Nadia 





From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

1/16/2014 9:22:09 PM 

McHale, Tammy J [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Williams, Lachonya [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Lachonya Williams (Idwillia)]; Gitterman, Daniel 

P [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Danielg]; 

Sahle, Eunice N [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Eunice N Sable (eunice)]; Edwards, Deborah W [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Dedwards] 

Personnel Transition Meeting 

TBD 

1/21/2014 8:30:00 PM 

1/21/2014 9:00:00 PM 

Tentative 

Required 

Attendees: 

McHale, Tammy J; Williams, Lachonya; Gitterman, Daniel P; Sahle, Eunice N; Edwards, Deborah W 

RE: 

TIME-SENSITIV... 



From: 

Sent: 

To: 

Subject: 

Strizheus, Yulia -4’O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN 19489C2DEFB34BD48C9796AE84816B65> 

Thursday, January 16, 2014 4:21 PM 

Gittennm~, Daniel P <da~ielg@ema~il.unc.edu>; Sahle, Eunice N <eunice@email.unc.edu"~ 

Edwards, Deborah W <~edwmds@email.unc.edu>; McH~Je, Tammy J <tmchaJe@email.unc.edu>; Williams, Lachonya 

<ldwillia@email.unc.edu> 

RE: TIME-SENSITIVE: mtg re: pe~so~mel transition and expectations 

All, 

This email confirms a meeting regarding the personnel transition and expectations for Sonia/Mary Leigh, which I’ve scheduled during the following timeframe: 

Tuesday, January 21 

3:30-4pm 

Meeting location to be determined 

I’ll send an Outlook invite shortly and will let you know as soon as I secure a room for the meeting. 

Best, 

Yulia 

From: Gitterman, Daniel P 
Sent; Thursday, January 16, 2014 3:36 PH 

To; SaNe, Eunice N 
(::¢: Strizheus, Yulia; Edwards, Deborah W 
Subject; Re: TIME-SENSITIVE: mtg re: personnel transition and expectations 

3:30 tues? 

Daniel P. Gitterman 

Thomas Willis Lambeth Distinguished Chair in 

Public Policy 

UNC-CH 

Sent from iphone 

On Jan 16, 2014, at 12:48 PM, "SaMe, Eunice N" <eunice@email.unc.edu> wrote: 

Dear Yulia, 

I can meet on Tuesday anytime between 3.00-5.00pm. 

Best wishes, 
Eunice 

From: Strizheus, Yulia 
Sent: Thursday, January 16, 2014 12:36 PM 
To: Gitterman, Daniel P; SaNe, Eunice N; Edwards, Deborah W 
Subject-" TIME-SENSITIVE: mtg re: personnel transition and expectations 

All, 

Can you let me know what your availability looks like during the following timeframes for a meeting regarding the personnel transition and 

expectations for Sonia/Mary Leigh? Tammy is hoping to have the meeting on Tuesday, but I’m including times for Friday just in case that is the only 

day that ends up working. 

Friday, January 17 

8-9am 

10-10:30am 

11:30am-12:30pm 

Tuesday, January 21 (preferred) 

3-5pm 

Best, 

Yulia 

Yulia Strizheus 

Office o[ ~:he Dean 

College of Arts and Sciences 

UNC --, Chapel Hitl 

Campus Box 3~00 

Chape~ HHI, NC 27599~31~ 

919/962-1165 

ystrizh @ernaH.unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Unspecified Sender 

Thursday, February 27, 2014 6:45 PM 

Ha~tlyn, Jonathan <h~xflyn@unc.edu> 

For March 1 

JH-Suggestions (for Feb. 28).docx; JH- Undergraduate Conference Abstracts.docx 

Dear 3onathan, 

As promised, please find attached material pertaining to March 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

3/28/2013 1:27:15 PM 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489c2defb34bd48c9796ae84816b65]; Hartlyn, Jonathan [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hartlyn]; Gil, Karen 

M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kgil]; 

Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Owenbob]; Sahle, Eunice N [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Eunice N Sahle (eunice)]; Andrews, William L 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Wandrews]; Yopp, Jan Johnson [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Jyopp]; Cline, Alexis L [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Alexis Lynn Cline 

(alcline)24a] 

Bobbi Owen Lunch Meeting 

South - 205 

4/1/2013 3:00:00 PM 

4/1/2013 5:00:00 PM 

Busy 

Required 

Attendees: 

Hartlyn, Jonathan (hartlyn@unc.edu); Gil, Karen M; Owen, Bobbi A (owenbob@unc.edu); Sahle, Eunice N; Andrews, 

William L; Yopp, Jan Johnson; Cline, Alexis L 

RE: Schedule 



From: 

Sent: 

To: 

Cc: 

Subject: 

Strizheus, Yulia </O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLr)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65> 

Thursday, March 28, 2013 9:25 AM 

Owen, Bobbi A <owenbob@unc.edu>; Gil, Karen M <kgil@email.unc.edu>; Sahle, Eunice N <eunice@email.unc.edu>; Andrews, William L 
<wandrews@unc.edu>; Yopp, Jan Johnson <jan_yopp@unc.edu> 

Hartlyn, Jonathan <hartlyn@unc.edu> 

RE: Schedule 

Everyone has confirmed their availability for a lunch meeting on Monday, April 1st at 11am. Jonathan has suggested setting aside two hours for this discussion just in 

case. I’ve reserved the 205 South conference room, and will send an Outlook invite shortly. 

Please let me know which of the following Panera boxed lunches you prefer: 

1. Bacon Turkey Bravo 

Smoked turkey, Applewood-smoked bacon, smoked Gouda, lettuce, tomatoes & our signature dressing, on our Tomato Basil. 

2. Chicken Ceasar 

All-natural pepper-mustard chicken with our Caesar dressing, Asiago-Parmesan cheese, tomatoes, lettuce, red onions on our Three Cheese bread. 

3. Napa Almond Chicken Salad 

Made with all-natural, antibiotic-free chicken, diced celery, seedless grapes, almonds & our special dressing, on our Sesame Semolina. Served with lettuce & 

tomato. 

4. Italian Combo 

Oven-roasted beef, smoked turkey breast, ham, salami, Swiss, peperoncini, lettuce, tomatoes, onions & our special sauce, on Ciabatta. 

5. Asiago Roast Beef 

Oven-roasted beef, smoked cheddar, lettuce, tomatoes, onions & our horseradish spread, on Asiago Cheese demi. 

Best, 

Yulia 

..... Original Message ..... 

From: Hartlyn, Jonathan 

Sent: Wednesday, March 27, 2013 5:47 PM 

To: Owen, Bobbi A; Gil, Karen M; Sable, Eunice N; Andrews, William L; Yopp, Jan Johnson 

Cc: Strizheus, Yulia 

Subject: RE: Schedule 

Yulia, Please arrange a time for Eunice, Bill (if available) and I to meet with Bobbi sometime Monday am. I propose Monday 11am; 2nd choice 9am or 9:30am (I have 

an appointment 10 to lO:30am). 

Jan, please advise regarding your preference -- together or alone. 

Thanks, Jonathan 

Jonathan Hartlyn 

The University of North Carolina at Chapel Hill Senior Associate Dean for Social Sciences and 

Global Programs, College of Arts and Sciences Kenneth J. Reckford Professor of Political Science 

205 South Building, CB 3100 

Chapel Hill NC 27599-3100 USA 

Emaih hartlyn@unc.edu 

Office: 919 962-1165 Fax: 919 962-2408 

..... Original Message ..... 

From: Bobbi Owen [mailto:owenbob@unc.edu] 

Sent: Wednesday, March 27, 2013 5:40 PM 

To: Hartlyn, Jonathan; Gil, Karen M; Sahle, Eunice N; Andrews, William L; Yopp, Jan Johnson 

Cc: Owen, Bobbi A 

Subject: Schedule 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Olszanowski, Barbara L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=BARBARA L OLSZANOWSKI (BARBOSKI)431] 

6/20/2013 7:50:03 PM 

Olszanowski, Barbara L [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Barbara L Olszanowski (barboski)431]; Lang, Andrew [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Alang]; Noel, Rob 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Noel]; 

SaMe, Eunice N [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Eunice N Sable (eunice)] 

Meeting to discuss various IT changes in African and Afro-American Studies 

Battle Hall 101 

6/24/2013 2:00:00 PM 

6/24/2013 2:30:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

Lang, Andrew; Noel, Rob; SaNe, Eunice N 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Herman, Bernie [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=BLH ERMAN] 

9/17/2013 5:15:27 PM 

Herman, Bernie [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Blherman]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kevin M Guskiewicz (gus)]; Lysle, Donald T 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Donald T 

Lysle (dlysle)]; Owen, Bobbi A [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Owenbob]; Taylor, Geraldine [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Gtaylor]; Woodard, Harold [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Hwoodard]; Gil, 

Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Kgil]; Sahle, Eunice N [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Eunice N Sahle (eunice)]; McHale, Tammy J 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Tmchale]; 

Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Hartlyn]; Rhodes, Terry Ellen [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Terry Ellen Rhodes (rhodes)]; Ashby, Valerie S 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Ashby]; 

Aldrich, Howard E [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Howard E Aldrich (healdric)] 

Deans’ Advisory Committee 

205 South Conference 

9/17/2013 5:30:00 PM 

9/17/2013 7:00:00 PM 

Tentative 

Recurrence: 

Required 

Attendees: 

(none) 

Guskiewicz, Kevin M; Lysle, Donald T; Owen, Bobbi A; Taylor, Geraldine; Woodard, Harold; Gil, Karen M; Sable, 

Eunice N; McHale, Tammy J; Hartlyn, Jonathan; Rhodes, Terry Ellen; Ashby, Valerie S; Aldrich, Howard E 

This will be the first meeting of the Deans’ Advisory Committee 



From: 

Sent: 

To: 

Subject: 

Location: 

Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=HARTLYN] 

10/21/2013 2:29:49 PM 

Hartlyn, Jonathan [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Hartlyn]; Sable, Eunice N [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Eunice N Sahle (eunice)]; Lambert, Michael C 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Michael C 

Lambert (mlambert)]; Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=19489c2defb34bd48c9796ae84816b65] 

Wolof and African Languages Meeting--Jonathan, Mike, Eunice 

205 South conference room 

Start: 10/25/2013 3:00:00 PM 

End: 10/25/2013 4:00:00 PM 

Show Time As: Busy 

Required 

Attendees: 

Sahle, Eunice N; Lambert, Michael C; Strizheus, Yulia 

benchmarking    African language    RE: Meeting:      RE: Meeting: 
african language=., benchrnark.docx Wolof and Africa.=. Wolof and Africa... 

Mike will be coming from a class and will be a few minutes late. 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=KGIL] 

10/22/2013 12:25:18 PM 

Gil, Karen M [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kgil]; Bardsley, Janice B [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Janice B Bardsley (bardsley)]; Sable, Eunice N 

[/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Eunice N 

SaMe (eunice)]; Ashby, Valerie S [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Ashby]; Woodard, Harold [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Hwoodard]; Herman, Bernie [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Blherman]; Lysle, 

Donald T [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Donald T Lysle (dlysle)]; Taylor, Beverly W [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Btaylor]; Aldrich, 

Howard E [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Howard E Aldrich (healdric)]; Sahl, Lars E [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Sahl]; Rhodes, Terry 

Ellen [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Terry 

Ellen Rhodes (rhodes)]; Owen, Bobbi A (owenbob@unc.edu) [owenbob@unc.edu]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Hartlyn, 

Jonathan (hartlyn@unc.edu) [hartlyn@unc.edu]; Guskiewicz, Kevin M [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Kevin M Guskiewicz (gus)] 

Deans Advisory Committee 

205 South 

12/3/2013 6:30:00 PM 

12/3/2013 8:00:00 PM 

Busy 

Required 

Attendees: 

Rhodes, Terry Ellen; Owen, Bobbi A (owenbob@unc.edu); McHale, Tammy J; Hartlyn, Jonathan (hartlyn@unc.edu); 

Guskiewicz, Kevin M; Bardsley, Janice B; Sahle, Eunice N; Ashby, Valerie S; Woodard, Harold; Herman, Bernie; Lysle, 

Donald T; Taylor, Beverly W; Aldrich, Howard E; Sahl, Lars E 



Assistant Dean for Human Resources 

Candidate Evaluation Form Based on Interview 

Interviewer: 

Candidate Name: 

Date: 

1. Do you think this person could succeed in this role? Please explain. 

2. Knowledge of University Human Resources: Did the candidate demonstrate an understanding of 

university faculty and staff personnel issues, policies and procedures? 

Weak Average Strong    __Outstanding No Opinion 

Did the candidate demonstrate adequate experience with team building as well as the personal 

character and interpersonal/people management skills to initiate and successfully shepherd processes 

through the various development stages? 

Weak Average Strong    __Outstanding No Opinion 

Assess the candidate’s presentation abilities: Was the presentation well done? Was the candidate able 

to clearly answer questions regarding his/her presentation? 

Weak Average Strong    __Outstanding No Opinion 

5. Overall impression - strengths, weaknesses, additional comments. 

Please return the completed form to Kim Killeen, CB 3100, CAS Dean’s Office, within 5 days of the 

interview. Thank you. 



Assistant Dean for Human Resources 

Candidate Evaluation Form Based on Interview 

Interviewer: 

Candidate Name: 

Date: 

1. Do you think this person could succeed in this role? Please explain. 

2. Knowledge of University Human Resources: Did the candidate demonstrate an understanding of 

university faculty and staff personnel issues, policies and procedures? 

Weak Average Strong    __Outstanding No Opinion 

Did the candidate demonstrate adequate experience with team building as well as the personal 

character and interpersonal/people management skills to initiate and successfully shepherd processes 

through the various development stages? 

Weak Average Strong    __Outstanding No Opinion 

Assess the candidate’s presentation abilities: Was the presentation well done? Was the candidate able 

to clearly answer questions regarding his/her presentation? 

Weak Average Strong    __Outstanding No Opinion 

5. Overall impression - strengths, weaknesses, additional comments. 

Please return the completed form to Kim Killeen, CB 3100, CAS Dean’s Office, within 5 days of the 

interview. Thank you. 



From: 

Sent: 

To: 

Subject: 

Location: 

Sta rt: 

End: 

Show Time As: 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489C2DEFB34BD48C9796AE84816B65] 

1/16/2014 9:22:11 PM 

Strizheus, Yulia [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=19489c2defb34bd48c9796ae84816b65]; McHale, Tammy J [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Tmchale]; Williams, 

Lachonya [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Lachonya Williams (Idwillia)]; Gitterman, Daniel P [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Danielg]; Sahle, 

Eunice N [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Eunice N Sable (eunice)]; Edwards, Deborah W [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Dedwards] 

Personnel Transition Meeting 

205 South conference room 

1/21/2014 8:30:00 PM 

1/21/2014 9:00:00 PM 

Busy 

Recurrence: 

Required 

Attendees: 

(none) 

McHale, Tammy J; Williams, Lachonya; Gitterman, Daniel P; SaMe, Eunice N; Edwards, Deborah W 

RE: 

TIME-SENSITIV._ 



From: 

Sent: 

To: 

Subject: 

Strizheus, Yulia -4’O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN 19489C2DEFB34BD48C9796AE84816B65> 

Thursday, January 16, 2014 4:21 PM 

Gittennm~, Daniel P <da~ielg@ema~il.unc.edu>; Sahle, Eunice N <eunice@email.unc.edu"~ 

Edwards, Deborah W <~edwmds@email.unc.edu>; McH~Je, Tammy J <tmchaJe@email.unc.edu>; Williams, Lachonya 

<ldwillia@email.unc.edu> 

RE: TIME-SENSITIVE: mtg re: pe~so~mel transition and expectations 

All, 

This email confirms a meeting regarding the personnel transition and expectations for Sonia/Mary Leigh, which I’ve scheduled during the following timeframe: 

Tuesday, January 21 

3:30-4pm 

Meeting location to be determined 

I’ll send an Outlook invite shortly and will let you know as soon as I secure a room for the meeting. 

Best, 

Yulia 

From: Gitterman, Daniel P 
Sent; Thursday, January 16, 2014 3:36 PH 

To; SaNe, Eunice N 
(::¢: Strizheus, Yulia; Edwards, Deborah W 
Subject; Re: TIME-SENSITIVE: mtg re: personnel transition and expectations 

3:30 tues? 

Daniel P. Gitterman 

Thomas Willis Lambeth Distinguished Chair in 

Public Policy 

UNC-CH 

Sent from iphone 

On Jan 16, 2014, at 12:48 PM, "SaMe, Eunice N" <eunice@email.unc.edu> wrote: 

Dear Yulia, 

I can meet on Tuesday anytime between 3.00-5.00pm. 

Best wishes, 
Eunice 

From: Strizheus, Yulia 
Sent: Thursday, January 16, 2014 12:36 PM 
To: Gitterman, Daniel P; SaNe, Eunice N; Edwards, Deborah W 
Subject-" TIME-SENSITIVE: mtg re: personnel transition and expectations 

All, 

Can you let me know what your availability looks like during the following timeframes for a meeting regarding the personnel transition and 

expectations for Sonia/Mary Leigh? Tammy is hoping to have the meeting on Tuesday, but I’m including times for Friday just in case that is the only 

day that ends up working. 

Friday, January 17 

8-9am 

10-10:30am 

11:30am-12:30pm 

Tuesday, January 21 (preferred) 

3-5pm 

Best, 

Yulia 

Yulia Strizheus 

Office o[ ~:he Dean 

College of Arts and Sciences 

UNC --, Chapel Hitl 

Campus Box 3~00 

Chape~ HHI, NC 27599~31~ 

919/962-1165 

ystrizh @ernaH.unc.edu 



From: 

Sent: 

To: 

Subject: 

Sable, Eunice N </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN RECIPIENTS/CN EUNICE N SAHLE (EUNICE)> 

Tuesday, April 24, 2012 3:38 PM 

ttildebrand, Reginald F <hildebra@email.unc.edu> 

ILE: Du Bois Conference 

From: Hildebrand, Reginald F 
Sent: Tuesday, April 24, 2012 3:34 PM 

To: SaNe, Eunice N 
Subject: Du Bois Conference 

Conference Name: W.E.B. Du Bois and the Problem(s) of the 21st Century 
Dates: January 31st through February 2rid 2013 

Location: Hitchcock Room, Stone Center 
Keynote Thursday January 31st: Prof. Nahum Chandler, UC Irvine (yet to be contacted), with respondent(s), (yet to be selected) "Known in particular as a scholar of the work 
of W.E.B. Du Bois, he has lectured throughout the United States, Europe and Japan over the past 20 years." -from Chandler’s bio 
Friday Panels: -Du Bois and Africa and Pan Africanism (to be organized by Georges, Joseph and Barbara) 

-Political Philosophy and Human Rights (to be organized by Rebecka and Bernie Boxill) 
-Du Bois on War and Peace (to be organized by Kenneth Janken) 
-Du Bois and the Politics of Art: (music, literature, painting) [Perry, Kathy, Charlene, Holly Smith] 

[rm still getting feedback from the group but we are considering having a performance of dramatic readings from works of Du Bois, by the BSM Ebony Readers, during lunch 
on Friday OR second keynote by Hortense Spillers ] 
Saturday: -Panel Du Bois and Activism (Rev. Willam Barber and Michelle Laws of the NAACP, and Amaju Dilahunt, labor organizer, moderated by State Senator Mickey 

IVlichaux) 
-Workshop for Public School Teachers (to be organized by Barbara Anderson and James Farrar) 



From: 

Sent: 

To: 

Subject: 

Sable, Eunice N </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN RECIPIENTS/CN EUNICE N SAHLE (EUNICE)> 

Wednesday, April 25, 2012 1:25 PM 

ttildebrand, Reginald F <hildebra@email.unc.edu> 

ILE: Du Bois Conference 

From: Hildebrand, Reginald F 

Sent: Tuesday, April 24, 20:12 3:34 PM 

To; SaNe, Eunice N 
Subject: Du Bois Conference 

Conference Name: W.E.B. Du Bois and the Problem(s) of the 21st Century 
Dates: January 3:tst through February 2rid 20:t3 

Location: Hitchcock Room, Stone Center 
Keynote Thursday January 3:tst: Prof. Nahum Chandler, UC Irvine (yet to be contacted), with respondent(s), (yet to be selected) "Known in particular as a scholar of the work 
of W.E.B. Du Bois, he has lectured throughout the United States, Europe and Japan over the past 20 years." -from Chandler’s bio 
Friday Panels: -Du Bois and Africa and Pan Africanism (to be organized by Georges, Joseph and Barbara) 

-Political Philosophy and Human Rights (to be organized by Rebecka and Bernie Boxill) 
-Du Bois on War and Peace (to be organized by Kenneth Janken) 
-Du Bois and the Politics of Art: (music, literature, painting) [Perry, Kathy, Charlene, Holly Smith] 

[I’m still getting feedback from the group but we are considering having a performance of dramatic readings from works of Du Bois, by the BSM Ebony Readers, during lunch 
on Friday OR second keynote by Hortense Spillers ] 
Saturday: -Panel Du Bois and Activism (Rev. Willam Barber and Michelle Laws of the NAACP, and Amaju Dilahunt, labor organizer, moderated by State Senator Mickey 

Michaux) 
-Workshop for Public School Teachers (to be organized by Barbara Anderson and James Farrar) 



From: 

Sent: 

To: 

Subject: 

Sable, Eunice N </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=EUNICE N SAHLE (EUNICE)> 

Tuesday, July 3, 2012 6:26 AM 

Edwards, Deborah W <dedwards@email.unc.e&~ 

Wilkinson, Teresa T <ts~nith7@em~l.uuc .edu> 

RE: Performance Evg~uation tbr Travis Gole 

Dear Debbie, 

Thankyou very for much for this email. 

I will back in the country on Sunday and thus in the office on Monday July 

P~om,, Edwards, Deborah W 
Sent-’ Monday, July 02, 2012 2:39 PM 

SaNe, Eunice N 
Wilkinson, Teresa T 

Subject-" Performance Evaluation for Travis Gore 

Professor Sahle, 
A performance evaluation must be completed for Travis as soon as possible. The overall rating needs to be sent to Teresa Wilkinson (tsmith7~:~emaiLunc.edu) and 

she will submit it to the Office of Human Resources. Attached please find the performance rating form and a copy of his mid-year review. 

Thank you, 

Debbie 



From: 

Sent: 

To: 

Cc: 

Subject: 

Unspecified Sender 

Monday, August 27, 2012 4:33 PM 

afriafam@listserv.unc, edu 

Gore, Travis <stgore@email.unc.edu> 

Adding students 

Dear Colleagues, 

Thanks so much for you emails pertaining to adding students to classes. I have reviewed them as they came through and 
things have moved smoothly on that front. 

A gentle reminder: Kindly do not send emails to Travis asking him to add students to your classes. I know I speak for all 
of us when I say we value Travis’ work and his contribution to the department. SThus, we need to mindful of this so that 
his duties 



From: 

Sent: 

To: 

Subject: 

Sable, Eunice N </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN RECIPIENTS/CN EUNICE N SAHLE (EUNICE)> 

Wednesday, October 31,2012 9:06 AM 

Janken, Kenneth R <krjanken@email.unc.edtr~; Owen, Bobbi A <owenbo~unc.edu-* 

Ha~ly~ Jonathan <harflyn@unc.edu> 

RE: Approved 

Dear Bobbi, 

Again many thanks for everything! 

I agree with Kenneth. Throughout this crisis, I have understood and accepted that when called upon, I have an ethical duty to justify our department’s teaching and research 
mission to individuals and groups outside our university space. That I to do so for folks I consider as colleagues, is vePl troubling and disheartening. 

The supportive responses at the faculty council meeting in September to our statement that Kia read on our behalf led me to believe that the mistrust from colleagues in other 
departments would end. Yesterday’s experience got me to thinking otherwise. 

Overall, even at the University of Toronto which I and others considered a demanding institution, I never experienced the disrespectful and dismissful tone that underpinned the 
questions and comments of some of the Board Members yesterday. 

Best wishes and thanks for all you do, 
Eunice 

P~om-¯ _lanken, Kenneth R 
Sent-" Wednesday, October 3:t, 20:t2 8:02 AM 
To: Owen, Bobbi A; SaNe, Eunice N 
Subject; RE: Approved 

Dear Bobbi, 
Thank you for guiding these changes through the approval pl~ocess. And thanlcs, too, to Erika and Nick Siedentop who were extraordinarily helpful in getting the 

propo~l into proper shape. The new major and minor requirements will make a positive dilt~rence in the education of our students and, I think, raise the scholarly and 

prot~ssional profile of the department. I agree with Eunice that your suplyort parlAcula~-ly at the meeting was both welcome and essential tbr the success of our project. 

Writing only tbr mysell~ I don’t think that I am being churlish when I also register my offense at the tone of several members of the administrative boa~-d at today’s 

meeting. I get it that some members felt they were preempted by the announcement to the Board of Governors that we were proposing a new name and curficnlum; put 

in the same sittmtion, I might have had a similar reaction. But Tyler Curtain’s comment that the name change amounted to a cover- up of corruption in my department -- 

and his suggeffdon that we do nothing until all the investigations were colnpleted -- was imperious. The suggestions offered by Steve Reznick and Gary Pielak for better 

nmnes (after Eunice explained the reasons for the name depart~nent facnlF favored) were presumptuous. Do they not think that their colleagues in ~ny department 

carefully considered matters before coming to a decision? Does not the issue of what we ca~l ourselves fall into the catego~ of faculty and departlnentaJ~ autonomy? Or 

is that only reserved for some departments and not others? In the half-hour discussion, I heard no principled objections to the proposed name change. What I 

experienced was an attempt to micromanage and punish a department (that is supIx~sedly equal to any other department on campus) that they regard as needing 

discipline. I was not aware that such was within the purview of administrative boards. I have been at other meetings of the administrative boards where curricular issues 

were discussed, and academic departments and their representatives were treated with respect and presumed to have integrity. This did not happen with Eunice and 

me. 

There is irony here, too. In my department the discussion of a new name came AFTER the di~ussion of a new curriculum. As you put it in a slightly different context, 

our name change grew organically out of our reflection about our research and teaching. And yet the administrative board members who had such problems with the 

name change had no questions at all about the new major and minor requirements. To me that is a sad commenta~. 

I’m sure you can appreciate that I am tired of having to defend Iny integrity, the legitimacy oflny wol~ and the work of my department. I did not expect to have to do 

it in front of faculty colleagues. That Eunice and I were challenged in this way makes ~ne both ang~ and sad. 

I wrote the paragraphs above right after I saw your email about the board’s approval of the name and curriculea changes. I decided not to send it right away, thinking 

that matters might look difl~rent to Ine in the morning. They do not, so I’m sending it now. How-ever, I want to re- emphasize my gratitude for the assistance you and 

your office have given AAAD (!) -- and the help you have offered me in my capacity as DUS. You have made my job easier and have helped me to serve my 

department better. 

Sincereb; 
Kenneth 

Ke~meth R. Janken 

Professor of AIi-o- American Studies 

Depaxtment of African and Afro-American Studies 

109 Battle Hall, CB# 3395 
University of North Carolina 

Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 
Click on a link for information about my publications: 

http:/iw~,w~umass~edu,’umpre ss:spr 97/ianken.html 

http:,~/uncpress.unc.edtt/l-x~oks’T- 8059.html 

http://undpress.nd.edtr’book/P00780 

http://undpress.nd.edtr’book/P00723 



From: Bobbi Owen [owenbob@unc.edu] 
Sent: Tuesday, October 30, 2012 5:00 PM 

To: Sahle, Eunice N; Janken, Kenneth R; Hartlyn, Jonathan; Gil, Kaxen M 
Subject: Approved 

Name, changes to major concentrations, and ch~ges to tninors approved. 

Letter for follow. 

Bobbi 

Bobbi Owen 

Senior Associate Dean for Undergraduate Education, and 

Michael R. McVaugh Dis~tinguished Professor of Dramatic Art 

University of North Carolina at Chapel Hill 

CB# 3504, 3011 Steele Building 

214 East Cameron Avenue 

Chapel ttill, NC 27599-3504 

Phone: 919 843-7773 

FAX: 919 843-4775 



From: 

Sent: 

To: 

Subject: 

Attach: 

Sable, Eunice N </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN RECIPIENTS/CN EUNICE N SAHLE (EUNICE)> 

T uesday, March 12, 2013 11 : 13 AM 

Williams Tia Howell <’da williams@unc.edu> 

I~W: AFAM Faculty Retreat 

20130111134146761 .pdf 

From: tlowell, Tia N. 
Sent: }:riday January 11, 2013 2:41 PM 
To: Sahle, Eunice N 
Sukject: FW: AFAM Faculty Retreat 

FYI. 

,-,Tia 

..... Original Message ..... 
From: Howell, Tia N. 
Sent: Friday, January 11, 2013 2:32 PM 
To: Young, Gall P 
Subject: FW: AFAM Faculty Retreat 

Dear Gail, 
I am forwarding a scatmed copy of the AFAM Faculb" retreat form. I will send the original in campus mail. 
-~Tia 

Tia N. Howell 
Business Officer 
The University of North Carolina at Chapel Hill Department of African and Afro-American Studies 
109 Battle Hall; CB#3395 
Chapel Hill, NC 27599-3395 
919-966-1295 

..... Original Message ..... 

From: scammr@unc.edu [ruailto:scammr,@,,unc.edu] 
Sent: Friday, January 11, 2013 1:42 PM 
To: Howell, Tia N. 
Subject: 

This E-mail was sent froru "RI0442" (Aficio MP 2510). 

Scan Date: 01.11.2013 13:41:46 (-0500) 
Queries to: scanner@tmc.edu 



THE WILLIAM AND IDA FRIDAY 

CENTER FOR CONTINUING EDUCATION 

Friday Center Contractual Agreement 

Return one copy of this form by 

12/26/2012 

Event #: 22260 
Coordinator: Gall Young 

Media Tech: 

To be eligible to use the Friday Center, your program must: 

have a clearly identifiable continuing education component. 
be related to the teaching, research and/or public service missions of the University. 
have a level of sponsorship, as defined below, of a recognized University unit. 

Programs must fall within one of the following categories: 

Sponsored Program: the primary responsibility for planning, conducting, and administering the program is held by a 
University administrative unit. 

¯ Co.sponsored Program: a recognized University administrative unit is jointly responsible, along with a non-University unit, 
for planning, conducting, and administering the program. 

¯ Hosted Program: a University administrative unit is responsible for assuring that all University guidelines for activities are 
met, but is not responsible for planning, conducting, or administering the program of a non-University unit. As a University 
administrative unit, the Friday Center may serve as a program host in accordance with the policies established for use of the 
Center. 

¯ See page 2 for additional contractual conditions* 

Please complete or correct the following information, 

Program title: AFAM Faculty Retreat 

Program date(s): From: 3/22/2013 To: 3/22/2013 
me t day I year me t day t year 

Category of program: (Please chock one only) F3 Sponsored [] Co-sponsored [] Hosted 

Estimated # of attendees: 25 

Educational objectives: 

Target audience: 

Department/Organization: 

Faculty Members 

African Afro-American Studies 

Program Website address (optional): 

I am authorized to act on behalf of this program, and I am authorized to reserve space and services forthe event as described in 
the estimate. I understand that charges will be made for the facilities and services described unless this reservation is cancelled 
in writing not less than forty-five (45) days prior to the program, t hereby certify that the proposed program meets the criteria 
specified above and will abide by the contractual agreement. 

State Tax ID #: 
U~ry acct #: 

Signature, authorized representative: 

Name: Dr. Eunice Sable 

6-68275 Secondary acct. #: 

E-maiJ address: eunice@email.unc.edu 

Emergency after hours phone number: 

date: 

phone: .~9’1.9_9~ 966-5496 

fax: (919) 962-2694 

Mobile: 

Signature of CE Director: date: 
Required for UNC Health Affairs Programs only 

Director or Associate Director 
for The Friday Center" 

Retain one copy of the Contractual Agreement for your records. 
Sign and return the second copy to: 

Conference Services 
The William and ida Friday Center for Continuing Education 
UNC-Chapel Hill, CB 1020 
Chapel Hill, NC 27599=1020 

Phone: 919-962-3000 Toll-free: 866-441-3683 Fax: 919=962-206~ 

For Office Use Only 

Date Out: 12/12/2012 By: 

Date Ree’d: By: 

CS Approval 
Date: 

Media Tech Assigned: 

By: 

By: 



From: 

Sent: 

To: 

Cc: 

Subject: 

Unspecified Sender 

Monday, June 17, 2013 4:36 PM 

Farrell, Janet C. <Janet Farrell@unc.edu> 

Haxflyn, Jonathan <hartlyn@unc.edu>; William~ Tia Howell <thowell@email.unc.edu> 

VI’R - form 

Dear Janet, 

Thanks for last week. As promised, please find attached the PqP, form. 

Best wishes, 
Eunice 



From: 

Sent: 

To: 

Subject: 

Attach: 

Sable, Eunice N </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN RECIPIENTS/CN EUNICE N SAHLE (EUNICE)> 

Sunday, October 13, 2013 1:02 PM 

I~W: Tiffs assessment form 

Sent to Aslm - Tia assessment form.doc 

From: Sahle, Eunice N 
Sent: Friday, May 32, 2023 20:45 All 
To: Handa, Sudhanshu 
Subject: Tia’s assessment form 

Hi Ashu, 

Please find attached the assessment form. My comments, additions/deletions are in red and blue. 

Best wishes, 
Eunice 



From: 

Sent: 

To: 

Subject: 

Sable, Eunice N </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)iCN RECIPIENTS/CN EUNICE N SAHLE (EUNICE)> 

Wednesday, JanuaD 22, 2014 11:43 AM 

Gitterman, Daniel P <danielg@ema~l.unc.edu>; McHale, Tammy J <tmchale@email.unc.edu> 

Williams, Lachonya <ldmllia,~!mnail.unc.edu>; Yurco, Laura <laura yurco@unc.edw,; Edwards, Deborah W <~edwards@email.unc.edu> 

RE: Business Services Coordinator 

Dear Dan, 

I discussed the road map set out by SAD Tammy McHale yesterday with SC this morning. As SAD McHale indicated, each of the Business Managers in our units will be the lead 
in their respective units and assist in the other unit. It was made clear that that SC will assist ML on financial matters as determined by ML. The latter would assist with HR in 
AAAD as mapped by SC. 

From: Gitterman, Daniel P 
Sent-" Wednesday, January 22, 2014 11:41 AM 

To-" Colon, Sonia; SaNe, Eunice N 
Ce; Williams, Lachonya; Yurco, Laura 
Subject: Business Services Coordinator 

Dear Sonia: 

I hope we have the opportunity to talk in persou later. As you know, your promotiou to Busiuess Services Coordinator has been approved. 
i~i~te~ and gupl~o~ ~v ~N~ ~d N~. In discussions with the College, we decided that it would be best if BOTtt Public Policy and AAAD EACH had one permn 

as the lead business/administrative person. Thus, you’re spending 75% rather than 50 % at AAAD. 

In a few emails this morning (to College Business Center and a faculty member), you wrote that you axe no "longer affiliated with Public Policy." I hope you understand 
that you are a Business Services Coordinator tbr both units: the lead business officer for AAAD at 75 % time and continue in Public Policy at 25 % time. 

Le’~s ,neet and clear up any misunderstanding. 

Thank you! 

Dan 

I have asked my facul~ to be sensitive to your time allocation and recognized that you are here less time. 

Daniel P. Gitterman 

Thomas 14Zillis Lambeth Distirtguished Chair in Public Policy 

Acting Chair and Director of Graduate Studies 
Department of Public Policy 
Universi~ of North Carolina at Chapel Hill 
Abemethy Hall (202b), CB #3435 
Chapel Hill, NC 27599-3435 

Senior Fellow, Global Research Institute 
FedF~x Global Education Center 
CB# 5145 
Chapel Hill, NC 27599- 5145 

Office: (919)-843-6407 

Fax: (919)-962-5824 
E-nmil: DaNelg@email.unc.edu 



FFom: 

Sent: 

To: 

Subject: 

Steiner, Niklaus Andveas <nsteiner@unc.edu~ 

Tuesday, November 2, 2010 10:45 AM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

RE: human fights 

Great, I look forward to seeing you there. 

I Director 
CENTER for GLOBAL INITIATIVES 
University of North Carolina at Chapel Hill 
301 Pittsboro St Ste 3007 I Campus Box 5145 
FedEx Global Education Center I Chapel Hill NC 27599-5145 
tel: +1 919 962 6855 I fax: +1 919 962 5375 I skype: niklaus_steiner 
L~_t_!p_L(_c_N:__u___n_#_,@__d___u_ I -h--t-~p~L/-[&c-~e---b--~--~k--~-c-~--E~&Ln-~-c--c-~.~[~-~-t-~/-Lt--w---~t-~e--r--~-c-~-~--r-D~£~£g~ 

Description: http:Ncgi.unc.edu/images/migration-horizontal.jpg 

CHECK OUT MY LATEST BOOK: http://amzn corn/0415772990 

From: SaNe, Eunice N 
Sent: Tuesday, November 02, 2010 10:41 AM 

To: Steiner, Niklaus Andreas 
Subject: RE: human rights 
Thanks Niklaus. 

I have registered and I will remind my students in 1NTS560 and Afri416 to register just in case they forgot. 

See you there. 
Eunice. 

From: Steiner, Niklaus Andreas 
Sent: Tuesday, November 02, 2010 10:34 AM 

To: SaNe, Eunice N 
Subject: human rights 

Hi Eunice, 

Given your interest in human rights, I want to make sure you saw this announcement about our anti-conference this Saturday. Also, please let your students know. 

Niklaus 

Description: cid:8DDBF3AC4085~4075-A 116-57D977F7C643 

Nov. 5, lOam-3pm 
FedEx Global Education Center, UNC-Chapel Hill 

303_ Pittsboro Street; Chapel Hill, NC 27516 

http:/!unc.edu!vhr I vhr@unc.edu I +3. 93_9 962 3094 
Join the Center for Global Initiatives and Dick 6ordon for this Third Annual Anti-conference to reflect, create, celebrate, and think about human rights. The day will 

include on-demand human rights t-shirt printing, collaborative art making and a free lunch by Vimala’s Curryblossom Caf& 

Reserve your FREE ticket here: http:/iunc.eduivhr 

~-~’~-~-~ "-~-~’~-"."~-~ ." ’~-’~--"., I Director 
CENTER for GLOBAL INITIATIVES 
University of North Carolina at Chapel Hill 
301 Pittsboro St Ste 3007 I Campus Box 5145 
FedEx Global Education Center I Chapel Hill NC 27599-5145 
tel: +1 919 962 6855 I fax: +1 919 962 5375 I skype: niMaus_steiner 

http://cgi.unc.edu I http://facebook.com/unccqi I http://twitter.com/unccgi 

i.~.i Description: http://cgi.unc edu/images/migration-horizontal.jpg 

CHECK OUT MY LATEST BOOK: http://arnzn com/0415772990 



From: 

Sent: 

To: 

Subject: 

African Studies, East Carolina University <SERSAS-L@LISTSERV.ECU.EDU> on behalf of 

Wilburn, Kenneth <’WILBURNK@ecu.edu;, 

Wednesday, November 3, 2010 10:57 PM 

SERSAS-L@LISTSERV.ECU.EDU 

SERSAS Dues m~d Affiliations, Jeremy Rich 

From: Jeremy Rich, Middle Tennessee State University <jrich@MTSU.EDU> 
Date: 3 November 2010 

I support continuing the trial for one more year, no~v that there’s Title VI l~ading for the spring COl~ference. Let’s revisit the issue after spring 2012. 

As to dues, for the raise to $40 annual membership and $20 registration l~es per conference: Rich, Azevedo, Harris, Kalinga, Mwaniki, Martin, Muiu, Davis, and Cobbe 

No:Parsons, Wilburn 

Unclear: Siegel (supports increase, but not to $40); M~ller. 

If adjustments need to be made to this tally, please respond. 

From: Joe Mailer, University uf Virginia <lcmTa@virginia edu> 
Date: 24 October 2010 

I dun’t know whether current issues (and membership) would be related to Armstead Robinson’s support ufthe group back in the late 80s/early 90s on the cundition that we meet annually 
here at the Wnndson Institute. The discussion was more ur less the same. I dun’t think there’s any definitive lessun to be learned, as it’s a trade-off The key has always been the [uca[ 
suppurt of the institution(s) hosting, to whatever degree we rutate amung our local sponsors. 

The convention of covering travel custs (at a numinal level) derived from the uriginal Furd grant that supported us in 1975-78. It’s really a token - nut efficacious in driving the dynamic of the 
group Jim Brown handled all of that as treasurer, fur years and years. I’d say that if dues have a purpuse, it would be in covering costs of importing a keynute speaker; but that undercut the 
participatopf base of the gruup: we present uur own work to one another. I made a first pass at what became my AHA presidential address at une ufthe meetings held here in Charluttesville. 

[Web Editor’s Nute: Jue Miller cu-founded SERSAS with Rutledge Dennis, presently of George Mason University. Joe’s draft ASA address, which he presented tu SERSAS, may be lk~nnd 
at: http://wwwecuedu~’afiicanisersasiimahapahtm Also, Jue’s draft "ttistory of SERSAS" may be accessed from: http://wwwecuedu/african/sersas/SersasHistory.htm] 

Frum: Jack Parson, The College of Charlestun <ParsonJ@cufc.edu> 
[)ate: 23 Octuber 2010 

Dear All, 

Thanks fur all the clarifications. ! know in recent years it has been difficult to come up with two really good venues, fall and spring, fur SfiRSAS The UF/UNC arrangement means that it will 
only be necessalN for SERSAS to organize one meeting a year and can do so as it pleases thus maintaining its independence and flexibility, h~ years when L’F is hosting it is extremely 
important to have a SERSAS meeting in a more central location since it will be difficult, as it has always been, for SERSASians to get to Gainesville. This arrangement provides two linked 
opportunities a year in the region and that’s fine. The Title VI nroney facilitates one of those and to that extent perhaps makes it more likely that people might participate in both meetings 
since some expense of one is covered. If in a particular year there are two venues seriously vying for SERSAS, have three meetings. Too bad fed. nroney can’t buy turkey wraps, chips and 
cookies! 

In the context of going forth with the arrangement, I agree with Ken in his wisdom rooted in a long historical memopy- of the organization that the dues should remain at $20 and if there are 
direct expenses at a particular meeting they should be primarily met through a registration fee. I still can’t see what the extra clues money would go for (largely thanks to Ken and his 
institution) except for things like a keynote speaker or expenses for such a person and that is actually not soraething that SERSAS has had as a central feature over the years. As I said in an 
earlier post, I am not sure what the budget is that higher dues raust cover. Ken is probably also right that we could do a better job collecting dues. I know that I usually cough up for a 
couple of years worth when I get to a raeeting so have no idea actually about whether I ara ahead or behind. 

So basically I am in agreement ~vith Mzee Wilburn. 

From: Todd Lee@, University of Florida, Oainesville <tlee@@ufl.edu> 
Date: 21 October 2010 

Thanks Ken. One minor error I noticed in ray earlier post: UF & L~-C wrote this as a proposed collaboration in our iNX4C budgets prior to the April meeting. We then kept it intact during the 
post-award budget revision period based on the discussions at UNC. Sorry, ray timeline for the weeks immediately before and after subraitting that proposal are still a bit foggyt ! 

From: Kenneth Wilbum, East Carolina University, Greenville, NC <wilbumk@ecu.edu> 
Date: 20 October 2010 

Todd Lee@’s thoughtful and persuasive posting prompts me to apologize to him for my oversight. I thought that I had added him to SERSAS-L as a consequence of our spring 2010 
meeting at Chapel Hilh Alas, I had not. I suspect some of our colleagues from Chapel Hill are also not aware of this conversation, thus they calmot express their views. I ask all of you again 
to review the separate posting I sent out over a week ago that lists all SERSAS-L subscribers. Please send me the name and email address of anyone who should be a part of this 
conversation. 

At our meeting in Chapel Hill I expressed some caution about the proposed alliance The autonomy of SERSAS was foremost in my mind then. I also wanted some of SERSAS’s longstanding 
leaders who could not attend that meeting to have the opportunity to express their views. We have now had a fairly good airing, although more views may be forthcoming--I hope so. 

SERSASians, after listening to eye.one I have come to support a trial period for the alliance. As our postings have revealed, there is the promise of a win-win alliance for both small and 
large institutions It; however, the alliance does not fulfill our collective expectations over the next year or two, ;ve can al;vays go our own ways After all, large or small, we do have the same 
goal--to learn from and promote understanding about Alicica and Africans We may be more efi~ctive if we j oin forces 

As to dues, perhaps we could keep them at $20, then have a registration l?e at our conferences to pay for local expenses. We can also be more elt’ective in collecting annual clues by using 



St~RSAS-L to remind members that dues are payable. Once a member pays, ! could add a "paid through 2011" note to that member’s entry on our membership page. Presently, no such 
notification is listed That way, everyone could keep up with their own dues. To view the rather outdated membership page, see: http://www.ecu.eduiafricanisersasiMembers htm 

Our online presence is free, thanks to the support we receive from East Carolina Our electronic publications are also free, and can be found at: 
http://www ecu.edu/african/sersas/RecentPapers.htm. [n the future I will convert published papers to .pc~ files, which is far easier than writing html by hand. Should we return to reading 
conference papers in advance of meetings, I could post them online at no cost as pdf files for conference participants and password protect them :[’or copyright purposes. 

I hope these points help us make the correct decisions 

From: Todd H. Lee@, Universib" of Florida, Gainesville <tleedy@afl.edu> 
Date: 20 October 2010 

Hi Tim, 

Ken just added me to the listsel~" yesterday, presumably to contribute to this conversation. It seems to me your summaries are essentially correct from what I remember but let me add a few 
clarifications and/or background info. 

UF and UNC budgeted support for a joint SERSAS/SEAN spring meeting in our recently funded Title VI applications. We wrote it in only following the discussions held last April at UNC. 
UF has supported SEAN through the same grant funds for the past 10 years. The idea for a j oint meeting at LRqC really came out of several discussions in fall 2009 when SERSAS seemed to 
be having difficulties getting conwnitments for hosting upcoming meetings. At the same time, LrF was looking at ways to re-energize SEAN and bringing the two groups together in some 
fashion seemed like a way to try something different than either had done recently as well as perhaps broaden both groups’ network of contacts. 

I xvill not speak for I~-C, but we at LrF felt that the proposal produced at the April LRqC meeting looked quite promising in that it did continue the rotational hosting of SERSAS while also 
absolving the SERSAS organizers from trying to corae up with two separate venues per year. It also met ottr priorities of expanding the potential participation in SEAN - which is really- more 
of an academic network than a formal organization (no dues, no listserv, no officers, etc). The rotation between I~F and LrNC seemed to satisfy a priority that emerged frora SEAN members 
over the past few years. Namely, that while SEAN had also rotated among smaller institutions (Valdosta State, Keunesaw State, Georgia Southern, Mercer, and others) for a number of years, 
members xvanted to hold the meeting in Oainesville on a semi-regular basis. Some want to stay an extra afternoon or overnight to use the library collection and others to take the opportunity 
to meet with colleagues in their areas of specialization. We felt that there might be a similar desire to be at L~N’C’ once every other year as well. We also assumed - perhaps wrongly - that 
holding some meetings at a Title VI iN7<C institution might broaden attendance overall, particularly from outside regular SERSAS and SEAN members. 

As far as the budget, the money is from federal grant funds so food is very difficult or even irapossible to include. In supporting SEAN, UF has historically- provided for participants’ hotel 
lodging al’~d also occasionally paid the travel & honorarium of a keynote speaker. Together with UNC, we can do something similar for a joint meeting and ~000 can go a long ;vay in this 
regard. Some other SEAN host institutions have managed to squeeze a meal out of their dean or provost’s office, but strange as it may be, this actually seems harder at the larger schools like 
LrF. Yet when comparing the cost of 1 or 2 hotel nights versus say, a lunch and a diemer, attendees probably come out ahead when hotel accommodation is covered instead of food. And it is 
not impossible that ;ve’ll be able to come up with some food dollars anyway. This varies year to year so SEAN has most typically used a modest $20 onsite registration to cover regular food 
costs 

If one looks at geographic factors, it may well be that in some years the spring meeting in Gainesville is beyond travel distance for some SERSAS members, and likewise the L~NC meeting 
may not dra;v as many SEAN regulars But there should certainly be some crossover so ;ve can each build on this (and the fall SERSAS meeting will continue to rotate as usual) 

As far as Title VI priorities are concerned, National Resource Centers are expected to interact with other institutions in their region in support of research and teaching about Africa - this 
technically falls under the "outreach "category of our mission. NRCs are also expected to collaborate with one another. How we propose to do this is really up to us. As the unly Aticica 
N-RCs in the southeast, LrF and UNC felt that cooperating to support a joint meeting between SEAN and SERSAS made sense in this regard. Yet it needs to be mutually beneficial and if the 
SERSAS membership feels that it will not be so, then LT will withdraw quite amicably. I should think UNC will feel the same way. 

hope this in some way helps with your deliberations. 

From: Jeremy Rich, M~ddle Tennessee State University qjrich@MTSU.EDU> 
Date: 20 October 2010 

Tim, both of your points are correct, as far as I know 

From: Tim Carmichael, College of Charleston, <carmichaelt@cofc.edu) 
[)ate: 19 October 2010 

To clarify: 

1. According to the dictates of Title V! funding, there is $4000 for one SERSAS/SEAN conference per year, to be hosted at Chapel Hill or Gainesville. No serious suggestion about how those 
funds will or might be distributed has been made. 

2. According to the dictates of Title VI funding, aside from $4000/year :[‘or the SERSAS/SEAN conference, there are no funds available to African Studies centers or projects at regional 
schools in the southeast other than Chapel Hill or Florida 

Please someone, if this impression is incorrect, explain why 1 am wrong Similarly, if it is correct, then please explain whether it is the result of Title VI requirements or UFL/UNC priorities. 

Presumably, the answer will be useful in shaping our collective thinking about the evotving SERSAS/SEAN relationship. 

From: Jeremy Rich, Middle Tennessee State UniversW <jrich@MTSU.EDU> 
[)ate: 19 October 2010 

As far as expenses, here they are per meeting: 

Food (anywhere from $500 at the low- end to $1,300 at the high end) 

Keynote speaker (John Mason, LrNC-Chapel Hill, Spring 2010) 

James Sraith graduate student paper prize - $100 

Space - this has not come up since at least 2007, as institutions that charge space have tended to find internal money to cover it. 



’]?he conference remains very cheap, but the trouble lies in the lack of dues. We usually collect $200-$300 at a typical meeting save at the UNC meeting m spring 2010. We collected $740 
there in dues, but this is highly unusual. With so little money coming in, SERSAS savings has had to cover the losses :[’or the last 3 meetings. 

From: Shannon Harris, King College <shvance@KING .][~;r)u> 

Date: 19 October 2010 

I guess we need to determine what SERSAS’ financial responsibilities/cost would be for the spring meetings at either L~N’C’ Chapel Hill or LrF. I know deep concern xvas expressed in Knoxville 
about the UNC - Chapel Hill costs that SERSAS incurred in 2010. If, however, food or whatever xvould be covered by- the $4000 provided by the Title VI centers, then that is another story. 

I think having a set place for raeetings in the spring with the Title VI schools has both benefits and costs that are not just financial in nature. Certainly, having a set place for nreetings brings 
about a considerable amount of consistency to the structure of SERSAS. It also provides SERSAS an opportunity to become better kmown by graduate students/faculty at these Title VI 
centers. And a certain nunrber of those graduate students will eventually be at jobs in snraller institutions, and they will possess a framework for the benefits a regional association like 
SERSAS can provide them in their professional career. And hopefully- they will participate in either SERSAS or another region’s equivalent. 

However, I wot~y about the fall nreetings suffering frora both attendance and importance because of the set consistency of the spring meetings. It could be a dangerous precedent that will 
weaken the nature of SERSAS in the long run. Perhaps we should give the Chapel Hill/UF nrodel one more academic year to see hoxv it works. So we could do a regional conference fall 2011 
and have SERSAS with SEAN at Chapel Hill in the spring of 2012 and see how it works. If the fall conferences continue to suffer as a result of this relationship, and we feel the natttre of 
SERSAS is being corapromised, then perhaps we should jettison the relationship to the Title VI schools. But I do feel that ave should ttTi the model at least tl’uough 2012 since the Title VI 
schools are willing to fund us (at *both* the fall and spring conferences, I assume, unless I misread). 

From: Jeremy Rich, Middle Tennessee State University <jrich@MTSU.EDU> 
Date: 19 October 2010 

Hi Tm~ - 

UNC and UF received 4000/year beginning in spring 2011 to fund the spring SERSAS/SEAN meeting. So the problems of spring 201 O’s meeting regarding the high cost should not occur 
again. 

I recognize Jack’s concerns and I shared them at the fall meeting, before Todd Leedy at UF informed me about the $4000/year funds paid for through Title VI. With Todd’s information in 
mind, the UNC/U~" meetings trouble me much less since ~ve will not be spending much, if any, of our own funds. 

What I would veQz much like to avoid is the selni-annual scramble to find a site for the conference. I have only been actively involved in SERSAS since 2007, and I have to say that the 
inconsistent attendance of our core membership as well as our organization’s inability to consistently bring in younger members worries me a great deal. So far, UNCiUF parmerships have 
not brought in new returning members, but it may take a few years for that to happen 

At this point, there is a strong maoority of people in favor of raising dues and cutting ties ~vith UF/U%’C. Would people still be in favor of the latter given that ~ve no longer have to worry 
about high expenses? One advantage for this would be to replenish SERSAS funds that could eventually be used to possibly cover keynnte speakers (only at the fall non-UF/UNC 
meetings) or help defray the travel costs of African-based scholars. 

From: Todd H. Lee@, Universit?’ of Florida, Gainesville <tleedy@ufl.edu> 
Date: 19 October 2010 

Following the recent aunouncement of the 2010-2014 cycle of US Dept. of Education funding for Title VI National Resource Centers, the Universi~z of Florida and the University of North 
Carolina - Chapel Hill are pleased to confirm that together ~ve have budgeted $4,000 per year to support a joint spring meeting of SERSAS and SEAN. At the moment, the plan - as discussed 
at the initial joint meeting at L~NC in April 2010 - is for this joint spring meeting to rotate bet~veen Gainesville and Chapel Hill beginning in 2011 We look forward to working with our SERSAS 
colleagues to make these events a continued success. The 2011 meeting has been set for 28-29 Januai~’ in Gainesville - a call ibr papers will be announced shortly. 

From: Jeremy Rich, Middle Tennessee State University- <jrich@MTSU.EDU> 
Date: 19 October 2010 

Hi everyone - 

I’m g~ving people another week or so to respond, and then I’ll tally up the votes on the fee increase and the relationship w/UNC and UF 

From: Tun Carmichael, College of Charleston <carmichael@cofc edu> 
Date: 19 October 2010 

did not attend the most recent SERSAS meeting, but I was at the one at Chapel Hill last spring when the whole arrangement with UFL/UNC was discussed I was against the proposal that 
SERSAS and SEAN be merged and meet joimly twice a year, once at UNC and once at UFL, or once a year at each of those two schools. Others have already written about the advantages 
of the S[gRSAS traveling model, which we all l,mow and appreciate 

When we articulated those reasons at Chapel tlill (expressing them as concerns), I found the UNC and UI~’L administrators present to be sympathetic and supportive of SERSAS continuing 
that model. In fact, I recall that the?" emphasized that their Title VI fanding mandates that they as recipients contribute to Area Studies more broadly, such as by supporting regional 
institutions and their programs, or at least by contributing to conference costs even if meetings do not take place at UNC or UFL 

In the end, I felt a reasonable and encouraging trim compromise was reached, in which SERSAS meets at reginnal colleges in the Fall, and in the Spring joins SEAN at (alternately) UFL or 
UNC That arrangement appeared to blend the interests of both constituencies since it would: 1 Allow SERSAS to travel in the Fall, 2 Enable SERSAS faculty and our institutions to benefit 
from UNC’s and U[VL’s Title VI funding, and 3. Foster more interactinns between all of us. 

It seemed at the time that everyone on both sides of the discussion thought the decision was :fine. To me, it seemed a fair working relatinnship for the future, at least for persons interested in 
tapping ~nto UNC/UFL’s federal funds to encourage African Studies broadly throughout the southeast. 

Did I cormpletely miss the boat in thinking l~VL and L%!C have money not only- to host a SERSAS/SEAN cortference each Spring, but also to assist a traveling SERSAS meeting each Fall? If 
that is indeed the case, did sonmthing occur at Knoxville to upset, undernrine or totally contradict my understanding of the trial agreement? 

I support the annual r~xembership fee increase. But I am not so quick to rqiect the trial relatinnship with UFLiUNC. If the Title VI folks are supposed to support us as a part of their federal 
grants, we should tell them how- they might do so more effectively. For noxv, a trial SERSAS/SEAN collaboration scents like a good beginning. 

Does anyone have a copy of the minutes from the Chapel Hill nreeting’.’ Are there any LrNC/UFL folks reading this discussion xvho can chime in? 



From: Guy Martin, Winston-Salem State University <martingu@wssu.edu> 
Date: 19 October 2010 

Thar~k you Jack for your 2 cents, worth much, much more!!! I agree with all the proposed changes, including raising the membership fee to $40.00. 

From: Jim Cobbe, Florida State University <jcobbe@fsu.edu> 
Date: 19 October 2010 

As someone who probably- hasn’t attended a SERSAS meeting in 20 years, but hopes to again soon, I also would be happy to pay $40/year to keep SERSAS afloat -- but like Jack Parson, 
wonder what the expenses are (and Jack, I’m shocked you have managed to retire before me! ). 

From: Jack Parson, Professor Emeritus of Political Science, The College of Charleston <ParsonJ@cofc.edu> 
Date: 18 October 2010 

Dear All, 

And here is my 2 cents that together with the other contributions adds up, by my calculation, to 26 cents enough fbr a bunch of emails but not enough to solve SERSAS’s financial problem 

First of all, I would echo the hear~z thank you to Jeremy and Ken for their leadership in person and virtually and thanks to Shalmon for taking on the Treasurer’s job and the coordinators in 
general for their ;vork. 

Second, I am sorry- I missed the Tennessee meeting It looked very interesting and I am sure it was. Full disclosure, my excuse was to take a six-year old granddaughter to the Texas State 
Fair; not a very- professional reason but one that was very satisfying and compatible with the permanent sabbatical I have awarded myself; otherwise known as retirement from teaching 
Unemployment is everything I hoped it would be and affords ample time fbr both scholarly pursuits and family fun. 

Speaking of continuing scholarly pursuits brings me to my 2 cents about SERSAS and dues/fees and collaborations I continue to hold the views that O;ven Kalinga attributed to me and 
reaflhrm with Aran MacKilmon that the original model of SERSAS served Africanists especially at smaller schools and programs very well and so nnless the connection with UNC and LT 
generated resources that serve that model and core constituency, it isn’t worth it and in the past as now did not generate more participation from those schools I really think it benefits the 
big schools by bringing regional scholars to their campuses to hear ;vhat research is going on without necessarily contributing to the enhancement of capacity or professional work of those 
regional scholars. The model of holding the meetings at smaller schools located within say 8 driving hours of the main constituency has historically been a means to support a regional 
ilffrastructure for African studies and Africanists in the Diaspora of Rls. Hosting SERSAS meetings has been pretty inexpensive and a way to highlight an Africanist presence for the 
connnunities in smaller campuses. So tying one meeting a year to a large school because for that meeting there are dedicated resources (though apparently not enough at Chapel Hill?) may 
reduce the value of SERSAS to scholars in the region. Historically we had pretty good participation from Chapel Hill, Duke in Durham and Emory in Atlanta though the distance to 
Gainesville always limited the possibilities of attendance. But that participation was very much driven by the desire of faculty at those places to be part of the cowanuni~. Over the years 
their own programs have grown to the point that there is not a similar need for them. However, it is my opinion that regionally, the need ~2~r SERSAS continues for scholars in diaspora of 
African studies. 

The emails have largely involved endorsing an increase in dues to $40 in order to increase revenue. This arises in part out of concern that the last two conferences have involved 
expenditures beyond the dues collected. What I am not sure of is what the expenses are that should be paid for by annual dues I am thinking that those expenses are break:[list/lunch items 
and reception drinks and :finger foods that are directly related to a specific venue. In my experience, direct meeting related expenses are met through meeting related revenue, i.e registration 
fees for a lneeting, not annual dues of the organization. Historically in SER SAS local institutions for the most part paid for lneeting related expenses. In addition, in the deep past there were 
expenses related to photocopying and mailing papers before the meetings and mailings with information about lneetings, etc When grant money finally ran out (and the abandonment of 
mileage allowances) in the really deep past there were some expenses not lneeting specific and nursing the treasury along with annual dues of $20 was fine. Now that we can do almost 
everything on-line for fi-ee that had to be paid ~2~r out of central funds in the past and assuming that meeting related expenses like ~2~od should be paid for through a registration fee for a 
meeting (more desirably locating meetings at institutions willing to defray the cost), why should dues be $40? I guess I am wondering what the budget is that creates the need for a certain 
dues structure I am not averse to raising dues but wonder what is the purpose’? 

This is a bit rambling so let me end by trying a specific reiteration: Recent experience linking to big programs reaffirms for me the need for a validity’ of the historical SERSAS model. Every 
generation seems to learn this through experience I know I did. ’]’he independent regional model works best when the meetings move around quite a bit and when faculty can get their 
school once in a while to pay for enough to provide breakfast/lunch at least The all-volunteer collective leadership of the organization combined with the use of electronic means minimizes 
the financial obligation of SERSAS itself and so $20 isn’t much, but I would think we need to know why more is actually needed. If the expenses are meeting specific, better to have a 
registration fee fi~r individual lneetings. 

My 2 cents--probably more like 99 cents I am looking forward to Gainesville in January 

From: Hunt Davis, University of Florida, Gainesville <hdavis@ufl.edu> 
Date: 18 October 2010 

I would be glad to pay dues at the $40 level as a ~vay to help sustain the excellent work that SERSAS does in sustaining a sense of community- araong Africanists in the region. 

From: Mueni Muiu, Winston-Salem State Universib" <muium@wssu.edu> 
Date: 14 October 2010 

I do agree. The $ 40.00 is reasonable. 

From: Nyaga Mwaniki, Western Carolina University <mwaniki@emaihwcu.edu> 
Sent: 11 October 2010 

Yes, let’s pull out of Florida and Chapel Hill arrangements. I think $40 membership fee is very reasonable. 

From: Aran MacKiimon, Universi~ of West Georgia <amackiim@westga.edu> 
Date: 11 October 2010 

agree ;vith the sentiments here. Upping the dues seems pelfectly reasonable. I would also affirm the good Dr Parson’s point about the essential nature of SERSAS as originally conceived-- 
it is, I believe, a sound model that can continue to serve the region well as we move through troubled economic times. That’s my 2 cents worth for the $ million model. 



From: Mario Azevedo, Jackson State Universi~z <mario.j azevedo@sums.edu> 
Sent: 11 October 2010 

(In reply to Owen Kalinga), I totally agree Thanks, Ken, for your effort. 

From: Owen Kalinga, NC State University <owenkalinga@ncsu.edu> 
Date: 7 October 2010 

Good afternoon: 

$40 a year is reasonable, and should help in sustaining a healthier bank balance As was discussed at the Knoxville conference, hosting institutions should as much as possible try to bear 
the cost of the conference, ~vhich really means providing food, basically something in the morning, lunch, and coffee/tea/water, if possible throughout. Most colleges and departments are 
happy to host SERSAS, and do not charge for conference venues. By the ~vay, the food was excellent at Knoxville, just as it was at the Friday reception at Ma~zville At UT it was prepared 
by members of the African Students Association. 

As Jack Parson said at one of the meetings last year, a major asset of the SERSAS is its nature, and that we need to keep it that way as much as possible, while exercising some flexibili~ at 
the same time. He went on to elaborate this with a few facts, including the one that Jeremy raises in his report i.e. the maturer in which smaller institutions play a role equal to, and times 
bigger than, the larger ones. This partly explains the success of SERSAS. Another point is that meetings tend to take place at venues which do not require more than 6-7 hours dr~ving from 
one’s home institution 

Southeast colleges and universities have many Africanists, and I hope that the?’ are on the SERSAS listserv, and therefore, are part of this conversation 

Finally, like Mario, I would like to thank Jeremy and Ken [’or the report on the Knoxville conference More than this, as coordinator, Jeremy with Ken as web editor, have really kept S[~RSAS 
going healthily. And yes, thank you Shannon for offering to be the treasurer 

Cheers. 

{Web Editor’s Note: I shall post a list of all those subscribed to S[~RSAS-L shortly. Should awone need to be added, please send her/his name and email address to wilburnk@ecu.edu.} 



Fl’om: 

Sent: 

To: 

Subject: 

Buell, Agaflm--~abuell@email.unc.edu~ 

Thursday, November 4, 2010 11:27 AM 

Department listserv ~atiJalhm@list~rv.unc.edu> 

RE: [afriM?am] Graduate Program: Imporiant update l’rom the Graduate Program Committee 

Please send these to me and Travis, NOT Haeran (as she is more focused on accounting) 

Thanks! 
Agatha 

Agatha Buell 
Business Officer 

Department of Public Policy 
217 Abemethy Hall, CB #3435 

Department of AIicican & Afro-American Studies 
109 Battle Hall, CB #3395 

Universi~z of North Carolina 
Chapel Hill, NC 27599 
p. 919.9622788 
£ 919962.5824 

..... Original Message ..... 

From: Perry Hall [mailto:hallpa(a)email.unc.edu] 

Sent: Thursday, November 04, 2010 8:06 AM 

To: Department listserv 

Sublect: [afri~[’am] Graduate Program: Important update from the Graduate Program Committee 

Colleagues. 

Our graduate proposal has gone through an initial review by officials in the Graduate School (the latest version of that proposal is attached) Moving to the next stage will require us to add 
more details to our proposed curriculum offerings. On that score we are asking for you input in terms of course offerings 

a) We would like each facul~" member to formulate a short, 
bullet list, or description of their research interests, so we can construct a compendium of facul~" expertise roster that reflects our intellectual breadth and grounding. 

b) We are asking each colleague to compose a description (3-4 
sentences) of two courses you would be interested in developing and teaching at the graduate leveb The course should fit into one or more of the specialization areas. Pease indicate the 
specialization area in which you think the course would fit best. Currently, the titles of the specialization areas are ("Race and Racism in the Modern World," "Political Economy of the Black 
World," "Gender, Sexuality, and the Body" "Cultural Production," and "Religion and Social Thought." 

’]7he proposed course could be 
a) a graduate version of what you teach at the undergraduate level 
or 

b) a new course area encompassing a current or newly developed 
area of research interest. 

Please send your statement of research interests and your course descriptions to Agatha or Haeran by November 22. 

Thank you 

Graduate Plam~ing Committee 
-- You are currently subscribed to afriafam as: abuell@email.unc.edu. To unsubscribe click here: http://lists.unc.ed~;u? 

i~32361543.3a5003452eed7a6650715970af764463&.x~ T&I afi-ia~am&o 28048936 or scnd a blank cmail to leave-28048936-32361543.3a5003452eed7a6650715970af764463@listselw.unc.edu. 

-- You are currently subscribed to afriafam as: eunice@email.unc.edu. To ansubscribe 
click here: http://lists.unc.edv.’u?id 32361608.e87a91a5832319540e156ada770a798d&n T&I afriafam&o 28050561 or send a blank email to leave-28050561- 

32361608.e87a91 a5832319540e156ada770a798d@listserv.anc.edu. 



Sent: 

To: 

Subject: 

African Studies, East Carolina University <SERSAS-L@LISTSERV.ECU.EDU> on behalf of 

Wilburn, Kenneth <’WILBURNK@ecu.edtc, 

Thursday, November 4, 2010 12:06 PM 

SERSAS-L@LISTSERV.ECU.EDU 

SERSAS Dues and Affiliations, Beth Whitaker 

From: BetJa "¢~qaitaker, UNC-Charlotte <BYVhitaker@nncc. edu> 
Date: 4 November 2010 

I haven’t weighed in on this issue yet because I have not been a very active member lately, though I did attend the conference and business meeting in Chapel Hill last April I oppose the 
idea of doubling the annual membership dues to $40, mainly because it makes it even less likely that I (and others) would pay (especially given the skyrocketing costs of joining and 
attending the ASA). Instead, I support Ken Wilburn’s idea of keeping dues at $20 and using a registration fee at conferences to cover any- additional conference-related expenses. 

I also agree that a better job could be done in collecting membership dues. In fact, I don’t remember the last time that I was asked to pay my SERSAS dues Looking at the website, this may 
be because the email address listed for me there no longer works [web editor--now corrected]. Even so, using the listselv/website to pressure people to pay up and setting up a ~vay to pay 
dues via PayPal would probably go a long way toward bringing in additional funds. (By the way, are SERSAS dues paid on an academic year basis or calendar year basis? Most seem to be 
based on the calendar year these days, but I’m not sure about SERSAS.) 

On the issue of conferences, I’ve al~vays found it difficult to get to t~vo SERSAS conferences a year (and admittedly have rarely made it to one). With many in this group alrea@ going to the 
ASA each Nnvember, and many also unlikely to go all the way to Gainesville, it would seem that a SERSAS conference is likely to attract the highest attendance when it is in the spring and 
is somewhere between Durham and Atlanta. (My memory is that the Chapel Hill conference last spring was very well attended compared to other recent meetings.) On that note, I know that 
(;harlotte has been an attractive location in the past and I would be willing to talk about hosting it here again sometime in the next few years, perhaps Spring 2012 or Spring 2013. 

Just two cents from someone who probably owes far more than thatt 

From: Jeremy Rich, Middle Tennessee State University <jrich@MTSU.EDU> 
[)ate: 3 November 2010 

I support continmng the trial for one more year, now that there’s Title VI funding for the spring conference. Let’s revisit the issue after spring 2012. 

As to dues, for the raise to $40 annual membership and $20 registration fees per conference: Rich, Azevedo, Harris, Kalinga, Mwaniki, Martin, Muiu, Davis, and Cobbe 

No:Parsons, Wilburn 

Unclear: Siegel (supports increase, but not to $40); Mailer. 

If adjustments need to be made to this tally, please respond. 

Front: Joe Miller, University of Virginia njcm7a@virginia.edu> 
Date: 24 October 2010 

I don’t know whether cm~ent issues (and membership) would be related to Am~stead Robinson’s support of the group back in the late 80s/early 90s on the condition that we meet armually 
here at the Woodson Institute. The discussion was nrore or less the same. I don’t think there’s any definitive lesson to be learned, as it’s a trade-off. The key has always been the local 
support of the institution(s) hosting, to whatever degree we rotate araong our local sponsors. 

The convention of covering travel costs (at a nominal level) derived frora the original Ford grant that supported us in 1975-78. It’s really a token - not efficacious in driving the dynamic of the 
group. Jim Brown handled all of that as treasurer, for years and years. I’d say that if dues have a purpose, it would be in covering costs of iraporting a keynote speaker; but that undercut the 
participatory base of the group: we present our own work to one another. I made a first pass at what became ray AHA presidential address at one of the nreetings held here in Charlottesville. 

[Web Editor’s Note: Joe Miller co-founded SERSAS with Rutledge Dermis, presently of George Mason University. Joe’s draft ASA address, which he presented to SERSAS, nray be found 
at: http:/iwww.ecu.edu,’africanisersasijraahapa.htm. Also, Joe’s draft "History of SERSAS" may be accessed frora: http://www.ecu.edv.’african/sersas/SersasHistory.htm] 

From: Jack Parson, The College of Charleston <ParsonJ@cofc.edu> 
Date: 23 October 2010 

Dear All, 

Thar~ks for all the clarifications. I know in recent years it has been difficult to come up with two really good venues, fall and spring, for SERSAS. The IfF/L~C arrangement means that it will 
only be necessary for SERSAS to organize one raeeting a year and can do so as it pleases thus maintaining its independence and flexibility, h~ years when lfF is hosting it is extremely 
important to have a SERSAS meeting in a more central location since it will be difficult, as it has always been, for SERSASians to get to Gainesville. This al~angement provides two linked 
opportunities a year in the region and that’s fine The Title VI money facilitates one of those and to that extent perhaps makes it more likely that people might participate in both meetings 
since some expense of one is covered If in a particular year there are two venues seriously ~?’ing for SERSAS, have three meetings. Too bad fed. money can’t buy turkey wraps, chips and 
cookies! 

In the context of going forth with the arrangement, I agree with Ken in his wisdom rooted in a long historical memory of the organization that the dues should remain at $20 and if there are 
direct expenses at a particular meeting they should be primarily met through a registration fee. I still can’t see what the extra dues money would go for (largely thanks to Ken and his 
institution) except for things like a keynote speaker or expenses for such a person and that is actually not something that SERSAS has had as a central feature over the years. As I said in an 
earlier post, I am not sure what the budget is that higher dues must cover Ken is probably also right that we could do a better job collecting dues I know that I usually cough tap for a 
couple of years worth when I get to a meeting so have no idea actually about whether I am ahead or behind 

So basically I am in agreement with IVlzee Wilburn. 

From: Todd Lee@, University of Florida, Gainesville <tleedy@ufl.edu> 
Date: 21 October 2010 



’]?hanks Ken One minor error I noticed in my earlier post: UF & 1;2NC wrote this as a proposed collaboration in our N’RC budgets prior to the April meeting. We then kept it intact during the 
post-award budget revisinn period based on the discussions at UNC. Sorry, my timeline for the weeks immediately before and after submitting that proposal are still a bit foggy!! 

From: Kenneth Wilburn, East Carolina Universib’, Greenville, NC <wilbumk@ecu.edu> 
Date: 20 October 2010 

Todd Lee@’s thoughtful and persuasive posting prompts me to apologize to him for my- oversight. I thought that I had added him to SERSAS-L as a consequence of our spring 2010 
meeting at Chapel Hill. Alas, I had not. I suspect some of our colleagues from Chapel Hill are also not aware of this conversation, thus they cannot express their vie~vs. I ask all of you again 
to revie~v the separate posting I sent out over a ~veek ago that lists all SERSAS-L subscribers. Please send me the name and email address of anyone who should be a part of this 
conversation. 

At our meeting in Chapel Hill I expressed some caution about the proposed alliance. The autononry of SERSAS was foremost in my mind then. I also wanted some of SERSAS’s longstanding 
leaders who could not attend that rnneting to have the opportunity- to express their views. We have now had a fairly- good airing, although more views may be forthcoming--I hope so. 

SERSASians, after listening to everyone I have come to support a trial period for the alliance. As out postings have revealed, there is the promise of a win-win alliance for both small and 
large institutions. If. however, the alliance does not fulfill out collective expectations over the next year or two, we can always go o~tr o~vn ~vays. Afier all, large or small, we do have the same 
goal--to learn from and promote understanding about Africa and Africans. We nray be more effective if we j oin forces. 

As to dues, perhaps we could keep them at $20, then have a registration fee at our conferences to pay for local expenses. We can also be rnnre efi;ective in collecting annual dues by using 
SERSAS-L to remind members that dues are payable. Once a member pays, I could add a "paid through 2011" note to that member’s ent~ on o~tr membership page. Presently-, no such 
notification is listed. That way, eve~one could keep up with their own dues. To view the rather outdated membership page, see: http:i/www.ecu.eduiafricanisersasiMembers.htm. 

Our online presence is free, thanks to the support we receive from East Carolina. Our electronic publications are also free, and can be fout~d at: 
htto://w~vw.ecu.edv.’african/sersas/RecentPal~ers.htm, h~ the future I will convert published papers to .pdf files, which is far easier than ~vriting html by hand. Should we return to reading 
conference papers in advance of meetings, I could post them online at no cost as .pdf files for conference participants and pass~vord protect them for copyright purposes. 

hope these points help us make the correct decisions. 

From: Todd H. Lee@, Uinversity of Florida, Gainesville <tleedy@ufl.edu> 
Date: 20 October 2010 

Ken just added me to the listselv’ yesterday, presumably to contribute to this conversation. It seems to me your summaries are essentially correct ti~om what I remember but let me add a few 
clarifications and/or background info. 

LvF and UNC budgeted support for a joint SERSAS/SEAN spring meeting in our recently l~ded Title VI applications. We wrote it in only following the discussions held last April at UNC 
UF has supported SEAN through the same grant funds for the past 10 years The idea for a j oint meeting at U2"4C really came out of several discussions in fall 2009 when SERSAS seemed to 
be having difficulties getting commitments for hosting upcoming meetings. At the same time, UF was looking at ways to re-energize SEAN and bringing the two groups together in some 
fashion seemed like a way to try something different than either had done recently as well as perhaps broaden both groups’ network of contacts 

I will not speak for UNC, but we at UF felt that the proposal produced at the April U2"4C meeting looked quite promising in that it did continne the rotational hosting of SERSAS ;vhile also 
absolving the SERSAS organizers from tlying to come up with two separate venues per year. It also met out- priorities of expanding the potential participation in SEAN - which is really- more 
of an academic net;vork than a formal organization (no dues, no listserv, no officers, etc). The rotation between UF and UNC seemed to satisl}’ a priority that emerged from SEAN members 
over the past fe;v years. Namely, that while SEAN had also rotated among smaller institutions (Valdosta State, Kennesaw State, Georgia Southern, Mercer, and others) tbr a nutnber of years, 
members wanted to hold the meeting in Gainesville on a semi-regular basis Some want to stay an extra afternoon or overnight to use the libra~z collection and others to take the opportunity 
to meet with colleagues in their areas of specialization. We felt that there might be a similar desire to be at U~’~’C once evel)’ other year as well. We also assumed - perhaps wrongly - that 
holding some meetings at a Title VI NRC institution might broaden attendance overall, particularly from outside regular SERSAS and SEAN members. 

As far as the budget, the money is from federal grant funds so food is verb, difficult or even impossible to include In supporting SEAN. UF has historically- provided for participants’ hotel 
lodging arid also occasionally paid the travel & honorarium of a keynote speaker. Together with UNC, we can do something similar for a joint meeting and ~¢~000 can go a long ;vay in this 
regard. Some other SEAN host institutions have managed to squeeze a meal out of their dean or provost’s office, but strange as it may- be, this actually- seems harder at the larger schools like 
UF. Yet when comparing the cost of 1 or 2 hotel nights versus say, a lunch and a dinner, attendees probably come out ahead when hotel accommodation is covered instead of food. And it is 
not impossible that we’ll be able to come up with some food dollars anyway. This varies year to year so SEAN has most typically used a modest $20 onsite registration to cover regular food 
costs 

If one looks at geographic factors, it may well be that in some years the spring meeting in Gainesville is beyond travel distance ~br some SERSAS members, and likewise the UNC meeting 
may not draw as many SEAN regulars But there should certainly be some crossover so we can each build on this (and the fall SERSAS meeting will continue to rotate as usual) 

As far as Title V! priorities are concerned, National Resource Centers are expected to interact with other institutions in their region in support of research and teaching about Africa - this 
technically falls under the "outreach "categoD’ of our mission. NRCs are also expected to collaborate with one another. How we propose to do this is really up to us. As the only Africa 
NRCs in the southeast, UF and UNC felt that cooperating to support a joint meeting between SEAN and S][*;RSAS made sense in this regard. Yet it needs to be mutually beneficial and if the 
SERSAS membership feels that it will not be so, then lull" will withdraw quite amicably. I should think UNC ~vill feel the same way. 

I hope this in some way helps with your deliberations. 

From: Jeremy Rich, Maddle Tennessee State University <jrich@MTSU.EDU> 
Date: 20 October 2010 

Tim, both of your points are correct, as far as I know 

From: Tin~ Carmichael, College of Charleston, <carmichaelt@cofc.edu) 
Date: 19 October 2010 

To clarify: 

1. According to the dictates of Title VI funding, there is $4000 for one SERSASiSEAN conference per year, to be hosted at Chapel Hill or Gainesville. No serious suggestion about how- those 
funds will or nright be distributed has been nutde. 

2. According to the dictates of Title VI fut~ding, aside from $4000/year for the SERSAS/SEAN conference, there are no funds available to Afidcan Studies centers or projects at regional 



schools in the southeast other than Chapel Hill or Florida 

Please someone, if this impression is incorrect, explain why I am wrong Similarly, if it is correct, then please explain whether it is the result of Title VI requirements or UFL/UNC priorities. 

Presumably, the answer will be useful in shaping our collective thinking about the evotving SERSAS/SEAN relationship. 

Froru: Jererrly Rich, Middle Tennessee State University <jrich@MTSU.EDU> 
Date: 19 October 2010 

As far as expenses, here they- are per rueeting: 

Food (anywhere from $500 at the low- end to $1,300 at the high end) 

Keynote speaker (John Mason, LrNC-Chapel Hill, Spring 2010) 

Jarues Smith graduate student paper prize - $100 

Space - this has not come up since at least 2007, as institutions that charge space have tended to find internal money to cover it. 

The conference remains very cheap, but the trouble lies in the lack of dues. We usually collect $200-$300 at a typical rueeting save at the LrNC meeting in spring 2010. We collected $740 
there in dues, but this is highly unusual. With so little ruoney coruing in, SERSAS savings has had to cover the losses for the last 3 rueetings. 

From: Shannon Harris, King College <shvance@KINO.EDU> 

Date: 19 October 2010 

I guess we need to determine what SERSAS’ financial responsibilities/cost would be for the spring meetings at either L~’C’ Chapel Hill or LPF. I know deep concern ~vas expressed in Knoxville 
about the UNC - Chapel Hill costs that SERSAS incurred in 2010. If, however, food or whatever ~vould be covered by- the $4000 provided by the Title VI centers, then that is another story. 

I think having a set place for meetings in the spring with the Title VI schools has both benefits and costs that are not just financial in nature Certainly, having a set place for meetings brings 
about a considerable amount of consistency to the structure of SERSAS It also provides SERSAS an opportuni~z to become better kno;vn by graduate students/faculty at these Title VI 
centers And a certain number of those graduate students will eventually be at jobs in smaller institutions, and the?, will possess a framework for the benefits a regional association like 
SERSAS can provide them in their professional career. And hopefully- they will participate in either SERSAS or another region’s equivalent. 

However, I ;vorry about the fall meetings suffering from both attendance and importance because of the set consistency of the spring meetings. It could be a dangerous precedent that will 
weaken the nature of SERSAS in the long run Perhaps ;ve should give the Chapel Hill/I~F model one more academic year to see how it works. So we could do a regional conference fall 2011 
and have SERSAS ;vith SEAN at Chapel Hill in the spring of 2012 and see ho;v it works If the fall conferences continue to suffer as a result of this relationship, and we feel the nature of 
SERSAS is being compromised, then perhaps we should jettison the relationship to the Title VI schools. But I do feel that we should try the model at least through 2012 since the Title VI 
schools are willing to fund us (at *both* the fall and spring conferences, I assume, unless I misread). 

From: Jeremy Rich, MJddle Tennessee State University <jrich@MTSU.EDU> 
Date: 19 October 2010 

Hi Tim - 

LvqC and UF received 4000/year beginning in spring 2011 to ftmd the spring SERSAS/SEAN meeting. So the problems of spring 201 O’s meeting regarding the high cost should not occur 
again. 

I recognize Jack’s concerns and I shared them at the fall meeting, before Todd Lee@ at UF informed me about the $4000/year funds paid for through Title VI. With Todd’s information in 
mind, the UNC/L~ meetings trouble me much less since ;ve will not be spending much, if any, of our own funds. 

What I would very much like to avoid is the semi-annual scramble to find a site ~2~r the conference. I have only been actively involved in SERSAS since 2007, and I have to say that the 
inconsistent attendance of our core membership as well as our organization’s inability to consistently bring in younger members worries me a great deal. So :[’ar, UNC/UF partnerships have 
not brought in new returning members, but it may take a few years for that to happen 

At this point, there is a strong majority of people in favor of raising dues and cutting ties with 1U[~’/UNC. Would people still be in favor of the latter given that we no longer have to worr?, 
about high expenses? One advantage fi~r this would be to replenish SERSAS funds that could eventually be used to possibly cover keynote speakers (only at the :[’all non-UI~’/UNC 
meetings) or help defray the travel costs of African-based scholars. 

From: Todd H. Leedy, University of Fbrida, Gainesville <tleedy@ufl.edu> 
Date: 19 October 2010 

Following the recent announcement of the 2010-2014 cycle of US Dept. o:[’Education funding ~k~r Title VI National Resource Centers, the University o:[’Flori&i and the University of North 
Carolina - Chapel Hill are pleased to confirm that together we have budgeted $4,000 per year to support a joint spring meeting o:[" SERSAS and SEAN. At the moment, the plan - as discussed 
at the initial joint meeting at UNC in April 2010 - is :[’or this joint spring meeting to rotate between Gainesville and Chapel Hill beginning in 2011 We look forward to working with our SERSAS 
colleagues to make these events a continued success. The 2011 meeting has been set J2~r 28-29 January in Gainesville - a call :[’or papers will be annonnced shortly. 

From: Jeremy Rich, Middle Tennessee State University <jrich@MTSU.EDU> 
Date: 19 October 2010 

Hi everyone - 

I’m giving people another week or so to respond, and then I’ll tally up the votes on the fee increase and the relationship w/UNC and UF. 

From: Tirn Carrrlichael, College of Charleston <carmichael@cofc.edu> 
Date: 19 October 2010 

did not attend the most recent SERSAS meeting, but I was at the one at Chapel Hill last spring ~vhen the whole arrangement with I~FL/L2XIC was discussed. I was against the proposal that 



SERSAS and SEAN be merged and meet jointly twice a year, once at UNC and once at UFL, or once a year at each of those two schools. Others have already ~vfitten about the advantages 
of the S[~RSAS traveling model, which we all know and appreciate 

When *ve articulated those reasons at Chapel Hill (expressing them as concerns), I found the UNC and UI~’L administrators present to be sympathetic and supportive of SERSAS continuing 
that model. In :[’act, I recall that they" emphasized that their Title VI landing mandates that they as recipients contribute to Area Studies more broadly’, such as by supporting regional 
institutions and their programs, or at least by contributing to conference costs even if meetings do not take place at UNC or UFL 

In the end, I felt a reasonable and encouraging trial compromise was reached, in which SERSAS meets at regional colleges in the Fall, and in the Spring joins SEAN at (alternately) UFL or 
UNC That arrangement appeared to blend the interests of both constituencies since it would: 1 Allow SERSAS to travel in the Fall, 2 Enable SERSAS faculty and our institutions to benefit 
from UNC’s and UFL’s Title VI funding, and 3. Foster more interactions betxveen all of us. 

It seemed at the time that everyone on both sides of the discussion thought the decision was fine. To me, it seemed a fair working relationship for the furore, at least for persons interested in 
tapping into UNC/UFL’s federal funds to encourage African Studies broadly throughout the southeast. 

Did I cormpletely miss the boat in thinking I~FL and L2qC have money not only- to host a SERSAS/SEAN corKerence each Spring, but also to assist a traveling SERSAS meeting each Fall? If 
that is indeed the case, did something occur at Knoxville to upset, undermine or totally contradict my understanding of the trial agreement? 

I support the annual membership fce increase. But I am not so quick to rqiect the trial relationship with UFLiUNC. II" the Title VI folks are supposed to support us as a part of their fcderal 
grants, we should tell them how- the?, might do so more effectively. For noxv, a trial SERSAS/SEAN collaboration seems like a good beginning. 

Does anyone have a copy of the minutes from the Chapel Hill meeting’.’ Are there any LrNC/UFL folks reading this discussion xvho can chime in? 

From: Guy Martin, Winston-Salem State University <martingu@wssu.edu> 
Date: 19 October 2010 

Thatf~ you Jack for your 2 cents, worth much, much more!!! I agree with all the proposed changes, including raising the membership fee to $40.00. 

From: Jinx Cobbe, Florida State University <jcobbe@fsu.edu> 
Date: 19 October 2010 

As someone ~vho probably- hasn’t attended a SERSAS meeting in 20 years, but hopes to again soon, I also would be happy to pay $40/year to keep SERSAS afloat -- but like Jack Parson, I 
wonder ~vhat the expenses are (and Jack, I’m shocked you have managed to retire before me! ). 

From: Jack Parson, Professor Emeritus of Political Science, The College of Charleston <ParsonJ@cofc.edu> 
Date: 18 October 2010 

Dear All, 

And here is my- 2 cents that together with the other contributions adds up, by my calculation, to 26 cents enough fbr a bunch of emails but not enough to solve SERSAS’s financial problem 

First of all, I would echo the hear~z thank you to Jeremy and Ken for their leadership in person and virtually and thanks to Shannon for taking on the Treasurer’s job and the coordinators in 
general for thetr ~vork. 

Second, I am sorry I missed the Tennessee meeting It looked very interesting and I am sure it was. Full disclosure, my excuse was to take a six-year old granddaughter to the Texas State 
Fair; not a very professional reason but one that was very satisfying and compatible with the permanent sabbatical I have awarded myself; otherwise known as retirement from teaching 
Unemployment is everything I hoped it would be and affords ample time fbr both scholarly pursuits and family fun. 

Speaking of continuing scholarly pursuits brings me to my 2 cents about SERSAS and dues/fees and collaborations I continue to hold the views that O~ven Kalinga attributed to me and 
reaffirm with Aran MacKinnon that the original model of SERSAS served Africanists especially at smaller schools and programs very well and so unless the connection with UNC and L~ 
generated resources that serve that model and core constituency, it isn’t worth it and in the past as now did not generate more participation from those schools I really think it benefits the 
big schools by bringing regional scholars to their campuses to hear ~vhat research is going on without necessarily contributing to the enhancement of capacity’ or professional work of those 
regional scholars. ’l"he model of holding the meetings at smaller schools located within say" 8 driving hours of the main constituency has historically been a means to support a regional 
infrastructure for African studies and Africanists in the Diaspora ofR I s. Hosting S[{RSAS meetings has been pretty inexpensive and a way to highlight an Afficanist presence for the 
communities in smaller campuses. So tying one meeting a year to a large school because for that meeting there are dedicated resources (though apparently" not enough at Chapel }{ill?) may 
reduce the value of SERSAS to scholars in the region. Historically we had pretty good participation from Chapel Hill, Duke in Durham and Emory in Atlanta though the distance to 
Gainesville always limited the possibilities o:[" attendance. But that participation was very much driven by the desire of faculty at those places to be part of the con-anuni~. Over the years 
their own programs have grnwn to the point that there is not a similar need for them. However, it is my opinion that regionally, the need for SERSAS continues for scholars in diaspora of 
African studies. 

The emails have largely irn’olved endorsing an increase in dues to $40 in order to increase revenue. This arises in part out of concern that the last two conferences have involved 
expenditures beyond the dues collected. What I am not sure o:[" is what the expenses are that should be paid for by annual dues I am thinking that those expenses are break:[’ast/lunch items 
and reception drinks and :finger foods that are directly related to a specific venue. In my experience, direct meeting related expenses are met through meeting related revenue, i.e registration 
fees for a meeting, not annual dues of the organization. Historically in SER SAS local institutions for the most part paid :[’or meeting related expenses. In addition, in the deep past there were 
expenses related to photocopying and mailing papers before the meetings and mailings with information about meetings, etc When grant money finally ran out (and the abandonment of 
mileage allowances) in the really" deep past there were some expenses not meeting specific and nursing the treasury along with annual dues of $20 was fine. Now that we can do almost 
everything on-line for fi-ee that had to be paid for out of central funds in the past and assuming that meeting related expenses like food should be paid for through a registration fee for a 
meeting (more desirably locating meetings at institutions willing to defray the cost), why" should dues be $40? I guess I am wondering what the budget is that creates the need for a certain 
dues structure I am not averse to raising dues but wonder what is the purpose’? 

This is a bit rambling so let me end by trying a specific reiteration: Recent experience linking to big programs reaffirms :[’or me the need for a validity’ o:[" the historical SERSAS model. Every 
generation seems to learn this through experience I know I did. ’]"he independent regional model works best when the meetings move around quite a bit and when faculty can get their 
school once in a while to pay for enough to provide breakfast/lunch at least The all-volunteer collective leadership of the organization combined with the use of electronic means minimizes 
the financial obligation of SERSAS itself and so $20 isn’t much, but I would think we need to know why more is actually needed. If the expenses are meeting specific, better to have a 
registration fee for individual meetings. 

My 2 cents--probably more like 99 cents I am looking forward to Gainesville in January 

From: Hunt Davis, University of Florida, Gainesville <hdavis@ufl.edu> 
Date: 18 October 2010 

I would be glad to pay dues at the $40 level as a xvay to help sustain the excellent work that SERSAS does in sustaining a sense of communib- armong Africanists in the region. 



From: Mueni Mui u, Wins ton-S al em State UniversiW <muium@wssu edu> 
Date: 14 October 2010 

I do agree The $ 40.00 is reasonable 

From: Nyaga Mwaniki, Western Carolina University <mwaniki@email.wcu.edu> 
Sent: 11 October 2010 

Yes, let’s pull out of Florida and Chapel Hill arrangements. I think $40 membership fee is re15, reasonable. 

Froru: Aran MacKitmon, Universi~ of West Georgia <amackitm@westga.edu> 
Date: 11 October 2010 

I agree with the sentiments here. Upping the dues seems perfectly reasonable. I would also affirm the good Dr. Parson’s point about the essential nature of SERSAS as originally conceived-- 
it is, I believe, a sound ruodel that can continue to serve the region ~vell as we raove through troubled economic times. That’s my 2 ccnts worth for the $ million model. 

Froru: Mario Azevedo, Jackson State University <mario.j.azevedo@jsmns.edu> 
Sent: 11 October 2010 

(In reply to Owcn Kalinga), I totally- agree. Thanks, Ken, for your effort. 

From: Owen Kalinga, NC State University <owenkalinga@ncsu.edu> 
Date: 7 October 2010 

Good afternoon: 

$40 a year is reasonable, and should help in sustaining a healthier bank balance As was discussed at the Knoxville conference, hosting institutions should as much as possible try to bear 
the cost of the contErence, ~vhich really means providing food, basically something in the morning, lunch, and coffee/tea/water, if possible throughout. Most colleges and departments are 
happy to host SERSAS, and do not charge for conference venues. By the ~vay, the food was excellent at Knoxville, just as it was at the Friday reception at Ma~zville At UT it was prepared 
by members of the African Students Association. 

As Jack Parson said at one of the meetings last year, a major asset of the SERSAS is its nature, and that we need to keep it that way as much as possible, while exercising some flexibili~ at 
the same time. He went on to elaborate this with a l~w facts, including the one that Jeremy raises in his report i.e. the maturer in which smaller institutions play a role equal to, and times 
bigger than, the larger ones. This partly explains the success of SERSAS. Another point is that meetings tend to take place at venues which do not require more than 6-7 hours driving from 
one’s home institution 

Southeast colleges and universities have many Africanists, and I hope that they are on the SERSAS listserv, and therefore, are part of this conversation 

Finally, like Mario, I ~vould like to thank Jeremy and Ken for the report on the Knoxville conference More than this, as coordinator, Jeremy with Ken as web editor, have really kept SERSAS 
going healthily. And yes, thank you Shannon for offering to be the treasurer 

Cheers. 

{Web Editor’s Note: I shall post a list of all those subscribed to SERSAS-L shortly. Should anyone need to be added, please send her/his name and email address to wilburnk@ecu.edu.} 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Abou El Seoud, Mohamed H <mseoud@email.unc.edu~ 

Sunday, November 7, 2010 3:08 PM 

The asc t~ulty mailing list. <asc tZaculty@lis~t~rv.unc.edu> 

[asc t?aculty] Davis Libra,: recently added books 

Africa recently added.docx 

Dear all, 

This is my pleasure to announce our new shipment from the African Studies vendor has been received and is now re~dy for your review. Please check the attached 

document for a list of titles, 

I hope you will take advat~[~lge o[ [hese recently added rnaterh~s Should you have any questions or need more ~nforma~:~on about any items you w~sh ~:o ched~ ou~:, 

plea~;e feel free to contact: me. 

~ook forward to besting ~:rom you. 

A]~ my best, 
Mohamed Abou El Seoud 
Middle East & African Studies Ubrarian 
Davis Library, 
Tel: 919-843-3859 



Africa 

Recently received materials 

November 1st 2010 

1- Architecture des Gates Ferroviaires au Senegal 

Author: 

Published: 

ISBN: 

Dakar, Senegal: Presses Universitaires de Dakar, 2007 

2-913184-37-5 

2= Choices : Memorable short stories 

Author: Darmani, Lawre~’~ce 

Published: Accra, Ghana : Step Publishers, 2009 

ISBN: 978-9988-618-02-5 

Divination marabout destin : aux sources de I’imaginaire ~br~hima Sow, 

Author: 

Published: 

Description: 
ISBN: 

Sow, Atf~ Ib~him. 

[Dakar] : IFAN Ch. A. Diop, c2009. 

564 p. : ill, ; 21 cm 
2917400048 
9782917400043 

4= Fate of indiscipline 

Author: ihemetaridu, i-(iP..gsley Chukwudi 
ISBN: 978-.9988-.1 --1626--2 

Freedom symphony : selected and new ~ove poems Atukwei Okai ; with a~ introduction by Piet~o 
Dea nd tea. 

Author: 

Published: 

Description: 
ISBN: 

Okai, Atukwei, 1941-. 

Accra : Ghana Pub. Co., c2008. 

xxvii, 177 p :ill. (some col.) ; 22 cm 
9789964104.597 (cloth) 
9789964104603 (paper) 

6- in Ghana here 

Author: Walls, Rose Jor’..~-~,s 

Published: Accra, Ghana : Aries Pres & Company Ltd, [2010] 



Summary: 
Internet mail protocols have become not just an enabling technology for messaging, 
essential guide and reference for programmers building applications on top of email 
ISBN: 978-1-56592-479-6 

7w Lemon suitcase 

Author: Oppori~.], 

Published: Accra, Ghana : Peggy Oppong Books, 2010 
ISBN 978--9988--1 -.2925-.5 

Literature, life and present-day Ghana, 1978-2003 Char~es A~gmor, 

Author: 

Published: 

Description: 
ISBN: 

Ar’..~ mo r, Ch~:~rles. 

Accra : Ghana Universities Press, 2010. 

ix, 213 p., [1] folded leaf : map ; 21cm 
9789964303372 
9964303378 

9- Lusoga-English dictionary = Eibwanio compiled by Cor~elius W. Gg~ere. 

Published: 

Description: 
ISBN: 

Kampala : Fountain Publishers, 2009. 

xvi, 309 p. ; 21 cm 
9789970027804 
9970027808 

10~ Lwo- 

Author: 

Published: 

Description: 
ISBN: 

Summary: 

dictionary comp. by Jo Adong ; J. Lakareber. 

Adon,~, J. A~.~thor 

Kampala, Uganda Fountain Publ. 2009. 

VI, 186 S. 
9789979027019 
9970027018 
This practical textbook offers a discussion of records management concepts and methods as they apply to electronic 
associated with electronic records, and physical and application characteristics of electronic storage media used by c 
state and obsolete storage that may be uncovered during invento[~7 procedures. Also covered are principles and proc 
of electronic records, and methods for protecting records against damage and destruction. Guidelines for daily mana! 
included. The book is intended for records managers, computer systems professionals, office systems analysts, archi 
maintenance, and use of electronic records created by computer, audio, and video systems. Saffady teaches informa 
@2009 Book News, Inc., Portland, OR (booknews.com) 

11~ Mandela the spear : and other poems ; with an introduction by Femi Osofisan Atukwei Okaio 

Author: 

Published: 

Description: 
ISBN 

Okai, Atukwei, 1941-. 

Accra : Ghana Publishing Company, 2008. 

xvii, 186 p. : ill., port. ; 23 cm 
9789964104573 (cfoth) 
9789964104580 (paper) 



12- Master Prah Kofi Adabie. 

Author: Adabie. 

Published: Accra : Black Mask, 2008. 

Description: vi, 105 p. ; 20 cm 
ISBN: 978998883850 

13= Murder of the surgical bone 

Author: Brew, Fa~Jstina 

Published: Accra, Ghana : Yamens Press Ltd., 2010 
ISBN: 978--9988--1 -.3524=9 

14- No Canto Lugubre da verdade 

Author: Fe~’rei~’~-~, Edison 

Published: Bissau, Guinea-Bissau : Edicoes AGIS, 2009 

Proceedings and submitted papers of the Library and Information Schools Network of Eastern, 
Central and Southern Africa (LISNET-ECSA} workshop : 3rd-4th July 2004, Naigara Hotel, 
Kampala, Uganda [edited by LM,No Kigo~go-Buke~ya], 

Published: [Kampala : East African School of Library and Information Science, Makerere University, 2004?] 

Description: vi, 120 p. : ill. : 26 cm. 
Location: Information & Library Science Library 

16- Rubble 

Author: Apyei--.&gyiri, .&lex 

Published: Accra, Ghana : Letters and Marks Classics, 2008 
ISBH: 978-.9988-.1 --0943--1 

17= Saga of a political guru 

Author: Afrane, Anthony Oben~.! 

Published: Accra, Ghana : Eshcolit Ghana Ltd, 2010 
ISBN: 9988-8047-3-3 

18- Saharan train : Myth or reality? 

Author: Boamah, Sam.uel 

Published: S.n., 2010 



19- Sands of our path : A co~ection of poems 

Author: Dei. Koii 

Published: Accra, Ghana : Chrystal Hills Publications, 2005 
ISBN: 9988--0-.2650.-.1 

20~ The search for identity and ufuru ¯ an introduction to black Zimbabwean fiction in English, 

Author: 

Published: 

Description: 
18BN: 

Kshsri. George P 

Gweru, Zimbabwe : Mambo Press, 2009. 

xiii, 445 p, ; 22 cm 
0869228188 
9780869228180 

21- Twi Kasa : Mmara ne Kasesoc 

Author: Boadi, Asem Kwasi 

Published: 81. :West Image, 2005 

Uganda Library and information Workforce Planning Project (ULiSWWP): Survey of library and 
information workforce features and requirements of Uganda 

Author: 

Published: 
ISBN: 
Location: 

Ki,:~o~{to-.Bukenya, I. M N 

Kampala : Makerere University, 2006 
9970--191 =00-.4 
Information & Library Science L.ibrary 

23= Unaborted ambition 

Author: ihemelat-idu~ i-’(ir’..~:~sley Chukwudi 

Published: S.I. : S,n., 2009 
ISBN: 978--9988--1 -.1625=5 

24= Yarteley/Joseph Otu Larbio 

Author: Larbi, Joseph Otu. 

Published: [Accra] : J.O. Larbi, c2009. 

Description: 284 p. ; 18 cm 
ISBN: 9789988119188 

9988119186 



25- Ateso-English dictionary compiled by Simon Pete~ Ongodia, Austin Ejiet. 

Published: 

Description: 
ISBN 

Kampala : Fountain Publishers, 2008. 

xii, 294 p. ; 21 cm 
9789970027774 
9970027T78 

26= Burundi : quarante arts d’impunit~. 

Published: [Kigali] : Ligue des droits de la personne dans la r~gion des grands lacs, [2005] 

Description: 131 p : ill. ; 21 cm 

Bury me in a simple grave by Godfrey Mwene Kalimugogo, 

Author: 

Published: 

Description: 
ISBN: 

Kalimugogo, Godfrey. 

Kampala, Uganda : Baroque Publishers, 2009. 

vi, 105p.:21 
9789970181018 
9970181017 

28- Bushman Curse 

Author: M isho 

Published: Namibia : John Meinelt Printing, 2010 
ISBN: 978--99945-.71 .-.25-.3 

29- Les poctes de clans inconnus. 

Published: [Rwanda: s.n., 2005. (Kigali, Rwanda : Impr. Kinyamateka) 

Description: 192 p. : map, ills. ; 20 cm. 
Series Cah~e~s ~um~e~e et societe no 31 2005 

30= Cigogo : kamusi ya Kigogo-Kiswahili-Kiingereza ¯ Kiingereza-Kigogo, Kiswahili-Kigogo = Gogo- 
Swahili-English, English=Gogo, Swahi~i-Gogo dictionary 

31~ Josephat Mo Rugemalir~. 

Author: 

Published: 

Description: 
ISBN: 

Rugemalira, Josephat Mo 

Dar es Salaam : Mradi wa Lugha za Tanzania, Chuo Kikuu cha Dar es Salaam, 2009. 

x, 183 p. ; 25 cm 
9789987691258 
9987691250 



32= Creation d’emplois comme facteur de reduction durable de la pauvrete au Rwanda 

Author: Instit de Recherche et de Dialogue pour la Paix 

Published: Kigali : Palloti-Presse, 2010 

33- Critical review of the African peer review mechanism process in Rwanda = Regard critique 
le processus du m~canisme africain d’~valuation par los pairs au Rwanda Ligue des droits de 

Published: 

Descdption: 
ISBN: 

Kigali, Rwanda:Ligue des droits dela personne dansla r@gion des grandslacs,[2007] 

iv, 34, iv, 34 p.;21 cm. 
1920051481 
9781920051488 

34- Cry for second chance 
35- Maureen K, Nakatudde. 

Author: Nakatudde, Maureen Ko (KaIyesubula) 

Published: Kampala, Uganda : Kend Publishers, 2010. 

Description: 115 p ; 20 cm 

36- Culture poJitique du Rwanda : Etude piJote darts la Province du Sud 

Author: Gasarasi, Charles 

Published: Kigali : Editions de PUniversite Nationale du Rwanda, 20:10 

iSSN: 1996-3157 

37- Democracy in Rwanda. 

Published: Kigali : Institute of Research and Dialogue for Peace, [2005] 

Description: ix, 208 p. ; 21 cm 

38- Eiwanika Ly’olusoga 

Author: Nabirye, Minah 

Published: Kampala : Menha Publishers, 2009 
ISBN: 978-.9970-.101 --00--9 

39= Etat des medias dan la region des grands lacs 

Author: Ligue des Droits de la personne dans la region des Grands Lacs 

Published: Kigali : LDGL, 2004 



Etude sur la pratique journalistique au Rwanda et la question de ia mission sociale des 
journalistes 

Author: Ligue des Droits de la personne darts la Region des Grands Lacs (LDGL) 

Published: Kigali: LDGL, 2006 

41= From the heart of Africa : Short stories from Rwanda 

Author: Njoroge, Timothy 

Published: Kigali : Multicom Printing & Publishing, 2009 

IS B N: 9966-.05-. 169--4 

42- Hommage a Mgr Aloys Bigirumwami, premier Ev~que rwandais : T~moignages recueillis & 
I’occasion du Jubil~ de 50 ans de i"institution de la Hierarchic eccl~siastique au Rwanda (t959= 

Published: 

Description: 
Table of 
Contents 

Kigali, Rwanda : Editions du Se~tariat g~n~ral de la C.EP.R., 2009. 

112 p. :ill., ports. ; 21 cm. 

1. Les grandes fignes de la vie de M~r Aloys Bigirumwami - 2. [..’G~uvre pastorale et sociale de Mgr Aloys 
Bigirumwami .... 3. M~r AIoys Bigirumwami et la promotion du clerge Rwandais ----4. Les ecrits et la pensee de 
Mgr Aloys L-3igirumwami- Annexe: constitution apostolique "cure parvufum sinapis granum" du Pape Jean 
XXIII (extraits)- Conclusion Generale. 

43= Kamusi ya kitumbatu Haji Gora Hail. 

Author: 

Published: 

Description: 

ISBN 

Hail, Haji Gora. 

[Zanzibar : H.G. Haji, 2006] (Zanzibar: Express Print. SeNices) 

viii, 83 p. :ill. ; 21 cm 
Dictionary of Kitumbatu dialect, a Swahili countryside dialect of Zanzibar island. 
9789987902446 
9987902448 

44- Manifeste des Bahutu et la diffusion de I’ideologie de la haine au Rwanda (1957-2007} 

Author: Semujanga, Josias 

Published: Butare : Editions de I’Universite Nationale du Rwanda, 2010 

45- Mugu : the Chwezi guru by Nick T, Twinamatsiko. 

Author:    Twinamatsiko, Nick T. 

Published: Kampala : Pilgrims Publications, 2010. 

Description: 207 p. ; 20 cm. 

ISBN:       9789510288813 



45- A murky river by Godfrey Mwene Kalimugogo. 

Author: Kalimugogo, Godfrey. 

Published: Kampala, Uganda : Baroque Publishers, 2009. 

Description: 146 p. ; 21 cm 
ISBN 9789970104118 

47- Nakiggala’s alarm by Prisca Nnakitto. 

Author: Nnakitto, Prisca. 

Published: Kisubi [Uganda]: Marianum Pub. Co., 2008. 

Description: viii, 119 p. : ill. ; 21 cm. 

48- Orunyankore omu Rungyereza = Runyankore=English dictionary Esau Nza~tOo 

Author: Nzaaro, Esau, 1934- 

Published: Kampala : Fountain Publishers, 2008, 

Description: xi, 356 p, ; 22 cm, 

49- La perception de I’identit~ ethnique clans le processus ~ectoral au Burundi ~tude r~alis~e par 
JuHen Nimubona, 

Author: Nimubona, Julien. 

Published: [Kigali?] : Ligue des droits de la personne dans la region des grands lacs, [2005?] 

Description: 102 p. ; 21 cm. 

50- The phantom of Ssese Islands Simon Peter Magandaazi. 

Author: Magandaazi, Simon Peter. 

Published: Kisubi, Uganda: Marianum Pub. Company, c2007. 

Description: iv, 512 p. ; 16 cm 
ISBN: 9970821204 

51- Power sharing in Rwanda 

Author: Institute of Research and Dialogue for Peace 

Published: Kigali: the Institute, 2008 



52- The priest on trial / Simon Peter Magand~aZio 

Author: Ma~.~andaazi, Simon Peter. 

Published: Kampala : St. Christian Graphics, 2006. 

Description: 408 p. ; 16 cm 

Les religions au Rwanda : d~fis, convergences et competitions : actes du Colloque 
international du 18-19 Septembre 2008, a Butare/Huye sou~ ~a direction de Pau Rut~yisire, Jean- 
Phi~ipe Schreiber, Deo Byanafashe, 

Published: 

Description: 
ISBN 

[Butare, Rwanda]: Universit~ Nationale du Rwanda, 2009. 

207 p.:24 cm. 
2296017320 
9782296017320 

Table of 
Contents: 

I. L’HISTORIQUE DES RELIGIONS -- 1, Le mythe de Lyangombe / T. Murasandonyi -- 2. Umuco karande, 
entre continuite et changement, Ies paradoxes d’une "tradition" vivante / D. de Lame .... 3. Aspects historiques 
de la pr¢,sence des reli#ions au Rwanda / D, Byanafashe -~ 4. Aspects historiques de I’Africanisation des 
pratiques et des syncr6tismes - II. LES P£RIP~TIES DE LqMPLANTATION DES REMG~ONS -- 5, Les P6res 
Blancs et la soci#,t¢, rwandaise durant I’~poque coloniale alfemande (1900~1916), une recontre entre cultures et 
relidions / S. Minnaert ~- 6. Cathofic theology and pofitics in Rwanda / A. Kambanda - 7. Un si#,cfes de 
protestantisme au Rwands: "une autre mission?" / W. Willems -- 8. Le statut I~gal des cultes et le syst~me de 
reconnaissance des relidions au R~vanda, dans une perspectie compar~e / J.Ph, Schreiber ~- 9. Le r6fe et 
faction du monde catholique a~ Rwanda durant la R6volution de 1959, Prol6gom6nes / L. Saur ~ 10, ~glise et 
ethnisme au Rwanda: Ie temps de repentire? / P. Rutazibwa .... Ill, LES MUTATIONS DES REMG~ONS AU 
RWANDA- 11. Les missions et conversions sont-elles encore 16gitimes? Quefques 6t¢,ments ~ propos de 
1’6vang61isation catholique actuelle /A. Morelli -- 12, A propos de quelques mutations contemporaines au sein 
du catholicisme rwandais / E, Brebant .... 13, Politique et Religion en Afrique Subsaharienne: le cas du Rwanda 
/ P. Rutayisire - 14. Le nouveau paysage retigieux du Rwanda, aspect de sociotogie religieuse / F. Masabo. 

54= Repertoire des localities : Region de Louga : RGPH 2002 

Author: Republique du Senegal. Ministe~e de I’Economie et des Finances 

Published: S.I: Republique du Senegal. Ministere de L’liiiconomie et des Finances, 2008 

55- The September 2008 parliamentary elections in Rwanda Char~es Gasarasi, editor. 

Published: [Rwanda] : Center for Conflict Management, National University of Rwanda, 2010~ 

Description: 102 p. : ill. ; 23 cm. 



Author: 

Published: 

Description: 
ISBN: 

Nghaamwa, Tumweneni M. 

[S.I.] : V. Hasheela : T. Nghaamwa, c2007 (Namibia : Solitaire Press) 

104 p. 
9789991668987 
9991668985 

57- Thimbukushu : Rutjangithitho 3, Orthography 3 

Author: 

Published: 

Edition: 
ISBN: 

Upgrading African Languages Project, Namibia 

Windhoek, Namibia : Macmilfan Education Namibia Publishers Ltd, 2009 
3rd 

978.-.99916--0.-.646--0 

Uganda’s Great Rift Valley/Andrew Roberts, 

Author: 

Published: 

Edition: 

Description: 
ISBN: 

Roberts, Andrew, :1965-. 

I.<:ampala : Andrew Robelts, 2007. 

2nd ed 

211 p. : col. ill., col. maps ;21 cm 
9789970113002 
9970113003 

59- Uyui District socio=economic profile 2008 

Author: United Rep~blic of Tanzania, Ministry of Finance and Economic Affairs. National Bureau 

Statistics 

Published: Dar es Salaam : The Bureau, 2009 

60- Wellerisrnes du rwanda "Rukinamubikomeye" : Tests, traduction et commentaires 

Author: Nkejabahizi, ,Jean Chrysostome 

Published: [Butare]: Editions de I’Universite Nationale du Rwanda, 2009 



From: 

Sent: 

To: 

Subject: 

Seck, Mamarame <mseck@email.unc.edu> 

Sunday, November 7, 2010 9:15 PM 

Department listserv ~ati~alhm@list~rv.unc.edu> 

[afriM~m] Reminder AFRI/AFAM Faculty Colloquium this Wednesday 

Dear All: 

The Depaltment of African and Afro-American Studies presents: 

The AFRI~AFAM colloquitun with: 

Dr. Georges Nzongola-Ntalaja, URx!C-Chapel Hill 

DEMOCRATIC CONSOLIDATION L’q SENEGAL: CHALLENGES Aik~D 

OPPORTr_rN’ITIE S 

Dr. Nzongola-Ntalaja is a professor of Political Science in the Department of African and Afro-American Studies His recent publications include an award-winning book entitled The Congo 
from Leopold to Kabila: a People’s Histo~z (London and Ne~v York: Zed Books, 2002) and a journal article: "Challenges to State Building in Afldca," punished by- African Identities, a British 
acadermc jotu~al, in Vol. 4, No 1 (April 2006), pp. 71-88. 

Wednesday, November 10 @ 12PM m 3009 GEC 

Attendees can bring a hmch or purchase lunch from the cafeteria located on the first floor in GEC. 

Mamarame Seck, PhD 
Department uf African and Afru-American Studies 
CB#3395 106 BattleHa[l UNC-Chapel Hill 
Chapel Hill, NC 27599-3395 

Frum: Seck, Mamarame 
Sent: Tuesday, October 26, 2010 12:22 PM 

Tu: afriafam@listserv.unc, edu 
Sut~iect: AFI~’AFAM Faculty culluquium 

Dear culleagues, 

I hope you are all well. At the last faculty meeting we discussed twu 
things we think would stimulate faculty exchange and prufessinnal 
develupment in the Department. One was to have a mailing list in which 
people can post infurmatiun and exchange ideas abuut issues pertaining to 
African and African-American Studies (e.g AFRI 600). The mailing list is 
now available thanks tu Travis and Agatha. The second was to have a faculty 
colloquium, which will meet regularly during the academic year. We think 
this would stimulate discussiuns amung faculty uf wurk-in-prugress, buoks, 
articles, and research prujects. ! was asked tu be in charge of putting 
together such gathering Su, our first co]luquium is scheduled for 
Wednesday, Nuvember 10 in GEC Ruom 3009 at 12:30 PM Prufessor Nzongola 
will be speaking on: D[~MOCRATIC CONSOLIDATION IN SENEGAL: CHALI ENGES AN’[) 
OPPORTUNITIES 

I also would like to ask you xvhether it would be more suitable for you if 
we moved the time doxvn to 12:00PM, so that those who teach at 1PM can make 
it to there classes. Please let me know what you thiifi( at your earliest 
convenience so that I can send out a final announcement. 

Finally, if you xvish to be one of the speakers in the spring, please let me 
know. 

Best regards, 
Mamarame 

-- You are currently subscribed to afriafam as: eunice@email.unc.edu. To m~subscribe 
click here: http://lists.unc.edtvu?id 32361608.e87a91a5832319540e156ada770a798d&n T&I afriafam&o 28070586 or send a blartk email to leave-28070586- 

32361608.e87a91 a5832319540e156ada770a798d@listserv.~c.edu. 



From: 

Sent: 

To: 

Subject: 

Macmillan History <academic@macmillan.com> 

Wednesday, November 10, 2010 7:27 AM 

Sahle, Eunice N <eunice@email.unc.edu> 

New from Hill & Wang and Macmillan for Your History Courses 

In this issue... 

= ~.~.{.!..0.,..~.~).~.~:g. 
= Andrew B. Lewis 

~ David Waldstreicher 

® Constantine 

= John Bryan Start 

~ ~ichaei O. Oordin 

Lori D. Oinzberg 

.~i <s~’r°ng>Elizabeth Cady 
S~anton</strong> 

Elizabeth Cady Stanton 
An American Lile 

Lori D. Ginzberg (Pennsylvania 
State University) narrates the 

life of a woman of great charm, 
enormous appetite, and 

extraordinary intellectual gifts 
who turned the limitations 

placed on women like herself 
into a universal philosophy of 

equal rights. In this 
evenhanded biography, 

Ginzberg captures Stanton’s 
ambiguous place in the world 

of reformers and intellectuals, 
describes how she changed 
the world, and suggests that 
Stanton left a mixed legacy 

that continues to haunt 

Dear Educator, 

This newsletter presents new books in History for your course- 
adoption consideration. If you would like to request free 
examination copies of any of these titles, please email us at 

academic@macmillan =corn. 

.,M~drew B. Lewis 

Journey of the Civil Rights Generation 

The Shadows of 
Youth 
The Remarkable 

THE SHADOWS OF YOUTH~"an excellent starling point for 
anyone, particularly young people, wanting to learn about key 
points in the modern civil rights era" (Associated Press)--spans 
the tumultuous decades from World War II to the present, 
weaving a collective biography of the young activists who 
challenged the way Americans thought about civil rights, 
politics, and moral obligations. Through the lives of Julian Bond, 
Stokely Carmichael, Bob Moses, John Lewis, Marion Barry, 
Bob Zellner, Diane Nash, and their contemporaries, this book 
unearths the cultural currents that turned a disparate group of 
young adults into skilled freedom fighters who were critical to 
the success of the movement. "In a clear, measured, and highly 
readable style, Lewis’ book pays tribute to the courage of those 
students who began their march for freedom on that 1960 
Easter weekend in Raleigh." William Powers, The News & 

Obsen/er (Charlotte) 

Hill & Wang ¯ 368 pages ¯ $17.95 ¯ paperback. 
978-0-374-53240-6 

Read more ¯ Back ~o top 

Da~qd Waldstreicher 

...... Con~’titution </sI~ong> 

S~avery’s Constitution 
Frem Revelution to Ratification 

Taking on decades of received 

wisdom, David Waldstmicher 
(Temple University) has written 
the first book to recognize 
slavery’s place at the heart of 
the U.S. Constitution. He 
demonstrates how slavery was 
as important to the making of 
the Constitution as the 
Constitution was to the survival 
of slavery. By tracing slavery 

from before the revolution, 
through the Constitution’s 
framing, and into the public 

debate that followed, Waldstreicher rigorously shows that 
slavery was not only actively discussed behind the closed and 

locked doors of the Constitutional Convention, but that it was 
also deftly woven into the Constitution itself. "An important 
contribution by reminding readers of the key events of an 
important time in American history."~laude R. Marx, The 
Boston Globe 



American feminism. "In this 
deft biography, Ginzberg firmly 

roots Stanton--the first 
American to synthesize 
arguments for women’s 
equality in employment, 

income, properly, custody, and 
divorce--in the complex swell 
of nineteenth-century middle- 

class reform, and reveals her 
thornier, less egalitarian 
side."~The New Yorker 

Hill & Wang ¯ 272 pages ¯ 
$16.00. paperback. 
978-0-374-53239-0 

__R_~_a___d__m_o_~_e_ ¯ ._B__’_a___c_L Lo____t _o_~_ 

More from Macmillan 

catalog 

= Other Macmillan 

® More books in History 

= Printable teacher’s 

Hill & Wang ¯ 208 pages ¯ $15.00 ~ paperback ¯ 
978-0-8090-1650-1 

Read more ¯ Back to top 

Coa.’taatme Pleshakov 

i ii~ ii <~rong>The Limits of P ....... /strong>I 

That Broughi Down Communism 

There Is No Freedom 
Without Bread 
1989 and {he Civil War 

The conventional story of the end of the cold war focuses on the 
geopolitical power struggle between the United States and the 
USSR: Ronald Reagan waged an aggressive campaign against 
communism, outspent the USSR, and forced Mikhail Gorbachev 
to "tear down this wall." Russian-born Constantine Pleshakov 
proposes a very different interpretation. The revolutions that took 
place in 1989 were the result of politicking, tensions between 
Moscow and local governments, compromise between the 
revolutionary leaders and the communist old-timers, and the will 
and anger of the people. "[Pleshakov’s] explanation of the 1989 
collapse respects the complexity of Eastern Europe, yet his 
account is both clear and beautifully lyrical... Of all the books 
that mark this anniversary, his is one that must be read."~The 
Washington Post 

Picador. 304 pages. $18.00 ¯ paperback. 978-0-312-65533-4 

Read more ¯ Back to top 

John Bryan Start 

i.~.i <£t rong> U ndersts;lding 

China</strong> 

Understanding China 
A Guide to China’s Economy, 
History, and Political Culture 

Third Edition 

For morn than a decade, John 
Bryan Staff’s indispensable 
guide has introduced 
uninitiated readers to the 
background, basic data, and 
issues at stake in China’s 
crisis-ridden present and 
future. In this thoroughly 
revised and expanded edition, 
Start seamlessly weaves in 
additional material on the 2008 

Olympics in Beijing, the Chinese government’s ongoing efforts 
to curb the influence of the Intemet, and the intensifying trade 
disputes with the United States~tarr shows how Deng 
Xiaoping’s successors have worked tirelessly to retain their hold 
on power in spite of a rapidly developing capitalist economy. 
"An excellent introduction to China for anyone in search of solid 
but concise information about that complicated country. Packed 
with facts and figures, but enlivened with firsthand 
observations."~Lucian W. Pye, The New York Times 

Hill & Wang ¯ 448 pages ¯ $17.95 " paperback ¯ 
978-0-8090-1651-8 

Michael D. Gordin 

[ <strong>Red Cloud at Dawn</strong>                         iRed CIO~3d at DaWn ::~:~:: Truman, Stalin, and ~he 
End of the Atomic 

Available ~# December 

In this book, Michael D. Gordin (Princeton University) chronicles 

the importance of the first Soviet test bomb (dubbed "First 
Lightning’)---at a time when the United States held a nuclear 
monopoly. Following a trail of espionage, secrecy, deception, 
political brinksmanship, and technical innovation, he challenges 
conventional technology-centered nuclear histories by looking at 
the prominent roles that atomic intelligence and other forms of 
information play in the uncertainties of nuclear arms 
development and political decision-making. With the use of 



newly opened archives, RED CLOUD AT DAWN focuses on the 
extraordinary story of "First Lightning" to provide a fresh 
understanding of the origins of the nuclear arms race, as well as 
the all-too-urgent problem of proliferation. "This is a book full of 
great details... [A] fine, thoroughly researched book."~ 
Nicholas Thompson, The New York Times Book Review 

Picador. 416 pages. $18.00 ¯ paperback. 978-0-312-65542-6 

Read more. Back to top 

Text by Har,~’ey Pekar et aL 
Art by Ed Piskor et 

] The Beats <strong>The Beats</strong> A Graphic History 

Told by the comic legend Harvey Pekar, his frequent artistic 
collaborator Ed Piskor, and a range of artists and writers, 
including the feminist comic creator Trina Robbins and the Mad 
magazine artist Peter Kuper, THE BEATS takes us on a wild 
tour of a generation that, in the face of mainstream American 
conformity and conservatism, became known for its determined 
upmotedness, aggressive addictions, and startling creativity and 
experimentation. "History with a deeper perspective is the 
province of THE BEATS, a multifaceted effort led by writer 
Harvey Pekar, his frequent collaborator Paul Buhle and artist Ed 
Piskor. It delivers the texture of a movement easy to 
underestimate in brief biographies of touchstones like poet 
Lawrence Ferlinghetti, novelists William S. Burroughs and Jack 
Kerouac and bsser-known lights like poet d.a. levy (an 
underground Cleveland icon) and mythopoeic poetess Diane di 
Prima... This fearless, substantial history entertains as it 

uncovers."~arlo Wolff, The Boston Globe 

Hill & Wang ¯ 208 pages ¯ $14.95 ¯ paperback. 
978-0-8090-1649-5 

Read ~’l~ore " Back to top 

Kate Cambor 

i Gi~ded Youth <strong>Gilded Youth</strong:, Three Lives in France’s Belle 
~poque 

In GILDED YOUTH, Kate Cambor paints a portrait of a 
generation lost in upheaval. While France weathered social 
unrest, violent crime, the birth of modern psychology, and the 
dawn of World War I, L?on Daudet, son of the popular writer 
Alphonse Daudet, Jean-Baptiste Charcot, son of the famed 
neurologist Jean-Martin Charcot, and Jeanne Hugo, 
granddaughter of Victor Hugo, experienced the disorientation of 
a generation forced to discover that the faith in science and 
progress that had sustained their fathers had failed them. With 
these three young adults, Cambor captures the hopes and 
disillusionments of those who were destined to see the golden 
world of their childhood disappear--and the universal challenges 
that emerge as the dreams of youth collide with the realities of 
experience. "Cambor’s group portrait is efficiently researched, 
and narrated with brio and style."~Miranda Seymour, The New 
York Times Book Review 

Farrar, Straus & Giroux ¯ 336 pages ¯ $15.00 ¯ paperback. 
978-0-374-53224-6 

Read ~’l~ore . Back to top 

Macmillan Academic Marketing 1175 Fifth Avenue, 21st Floor I New York, NY 10010 

This is a commercial message. 

If you would prefer not to receive further messages from this sender, please 
click on the following e-mail link and send a message with or without 
any text: 



Click here for e-mail 

You will receive one additional e-mail message confirming your removal. 



Center for Canadian Studies 

Spring 2011 Courses 

CANADIAN 150.01 : Special Topics in North American Issues 
Topic: North America - Our Neighbor, Our Future 

Instructor: Steve Kelly, former Ambassador to Canada 

Description (CCl, El, SS): North American is the most important continent most Americans know virtually nothing 

about. And most of what they do know is wrong. Canada is our largest oil supplier by far, and Mexico is No. 2. Canada 

is our largest export market by far, and Mexico is No. 2. Some 60 percent of our border with Mexico is water, as is 40 

percent of our border with Canada. Yet we hardly ever fight about water, in contrast to most of the rest of the world. 

Who knew? 

"North America: Our Neighbors, Our Future" looks at these issues, along with the border, drugs, immigration and 

continental security, through the eyes of a U.S. Foreign Service Officer who has served in both Mexico and Canada. We 

will get behind the eyeballs of Canadians and Mexicans to see how the U.S. looks to them, and why they act the way 

they do. Why won’t Canada allow an American to open a bookstore in Canada? Why won’t Mexico let a foreigner invest 

in an oil well? Who was in charge at the North American Aerospace Defense Command on 9/11? (Answer: A Canadian). 

Can Mexico get a grip on the drug violence that has seen more than 30,000 people killed since 2006? 

Like U.S. diplomats, we won’t just learn about the issues, we’ll also discuss possible solutions. Fresh thinking here is key. 

We’ll also focus on oral presentations, memo writing, and teamwork, essential skills not just for diplomacy, but for a 

wide variety of other professions as well. 

CANADIAN 150.02: Special Topics in North American Issues 
Topic: Comparative North American Nationaism 

Instructor: Christian Ferney, Visiting Assistant Professor 

Description (CCl, El, W, CZ, SS): In recent elections, the "patriotism" of American presidential candidates has been 

an issue, but few ever question issues of nationalism in the United States. Yet, all over North America questions of 

nationalism rage and simmer. How does nationalism differ from the patriotism so common to discussion in the United 

States? This course examines the current and historic status of nations and nationalism in North America in comparative 

context. The intertwining histories of Canada, the United States, and Mexico will be analyzed to explain the deep 

ambivalences that exist among these mostly peaceful neighbors. This course will examine the role of collective memory 

in perpetuating the familiar stories about each nation-state’s origins and values. At the same time, national separatist 

movements that contest these narratives will be studied, including well-known examples in O.u~bec and Chiapas as well 

as less high-profile movements in each country. Issues of nationalism will also be considered in light of recent global 

economic and cultural change. Are national borders becoming less relevant in the twenty first century? Have 

agreements like NAFTA really made these countries more similar? How does each nation-state live with the legacy of 

colonialism? Can a nation really cohere without a single national language? Readings from sociology, history, political 

science, and cultural studies will provide different perspectives on the varied and complex history of national identity 

across the continent. 



Center for Canadian Studies 

Spring 2011 Courses 

CANADIAN 160S.01 : Women Writers of North America 

instructor: Jane Moss, Professor 

AAAS 1%:,’ S, ~ 0,<~ ~ ~GS~ 140S..02 ,~ L,<\"I"A,,’,.,~ ~!!R 199S..02 ,~ FR,"O~,,.~’,’,’8~~ 150S~(,’,,"I ~ ~VO.,,"x.,~I~!!:~S"~’ 

Description (CCl, ALP, CZ): In this course, we will read works of North American women’s fiction and drama that 

represent and dramatize the lives of Canadian, American, Latin American, and Caribbean women. Writing from the 

margins and the periphery of dominant White Anglo-Saxon culture of the US, these women give voice to different 

collective memories, maternal traditions, and cultural practices and position themselves to present penetrating critiques 

of the sexism, racism, and heterosexism of North American societies. Authors may include Alice Munro, Margaret 

Atwood, Nicoie Brossard, Abia Farhoud, Marie-C~iie Agnant, Amy Tan, Edwige Danticat, Eve Ensler, Laura Esquivel, 

Maryse CondO, Simone Schwarz-Bart, and Rosario FerrY. 

CANADIAN 183S: Canada from French Settlement 

instructor: Paula Hastings, Visiting Assistant Professor 

C.,,"ess List<~d ~s, ith: ~I~:,.’,,’O~Y ’/83S.,(.’.,’t 

Description (CCl, R, CZ): In this discussion-based seminar course we’ll explore the history of Canada’s peoples from 

the British conquest of New France in 1760 to the present. The course provides an introduction to the shifting contours 

of Canadian society, politics, culture and economy during this time period, while also encouraging students to consider 

how historians have interpreted, narrated and debated the past. Themes to be explored include frontier cultures and 

economies, imperial rivalries between the French and the British, the impact of the American Revolutionary War on 

what would later become "Canada," the War of 1812, continental and Atlantic immigration, colonial rebellions, ethnic 

tensions, the Confederation debates, the beginnings of a centralized Canadian state, industrialization and urbanization, 

Western expansion, moral reform, women’s rights and labor movements, the two World Wars, suburban life, indigenous 

peoples and residential schools, multiculturalism, O.uebec’s o,uiet Revolution, and Canada’s role in the world. 



From: 

Sent: 

To: 

Subject: 

Lain Carol Ann Markstein <laram@email.unc.edu> 

Thursday, November 11, 2010 2:21 PM 

’John Pickles’ <jpickles@unc.edu>; SaNe, Eunice N <eunice@emaJd.unc.edu>; Alexander Craft, Renee Jacqueline 

<renee.alexaJ~der.cmP(~:unc.edu>; Weiler, JonathaJa D <jweiler@emml.unc.edu-~; Reynolds, Andrew S <asreynol@emml.unc.edu-~; 

Osterweil, Micha] <a~sterwei@email.unc.edu> 

Global Issues Development Meeting 

Thank you all for agreeing to attend a lunchtime brainstorming session on the development of INTS 210: Global Issues. 

We’ll be meeting from noon to l:~lOpm on Wednesday, December 1st in 3009 of the Global Education Center. 

Please let me know beforehand your sandwich and beverage preference from the following menu: 

http:i!sandwhich.bizimenu.pdf 

All the best, 

Lara Markstein 

Departmental Manager 

Global Studies 

Fedex Global Education Center, 30:1 Pittsboro St. CB# 3263 

UNC Chapel Hill 

Chapel Hill, NC 27599 

ph. 9:19-962-5442 

laram@email.unc.edu 

http://www.unc.edu/depts/intsi 



FFom: 

Sent: 

To: 

Subject: 

Miller, Haerm~ <hm~iller@email.unc.edu> 

Friday, November 12, 2010 10:01 AM 

SaNe, Eunice N <eunice@email.unc.edu> 

RE: Guest expenses 

Dear Eunice, 

You’re very welcome. 1 guess we are all learning with the new office staff set up is working.., 

I always a~)~)redat~:_~d your tmderstandmg 

~ hope you have a great wee~end as well. 

Haer~m Milbr 

Dept n:(P~3biic t:’n[Jcy 
TeL 919-962-4854 
Fax 919-~2-5824 
Dep1 ofA:[?ican & Afi’e American Studies 
Tel 919-9d6-1295 
Mmillell ~email.unc. edu 

F~m~ SaNe, Eunice N 
Sent~ Friday, November 12, 2010 9:52 AN 

T~ Miller, Haeran 
Subjeet~ RE: Guest expenses 

Dear Haeran, 

Thanks so much for all your help with this matter and the event! 

I was just confused because I explained the process to Travis yesterday and was very clear about the Carolina Inn bill. 

Again, many thanks for all your efforts and support in making the event successful. 

Cheers and have a good weekend. 
Eunice. 

From: Miller, Haeran 
Sent-" Friday, November ~2, 2010 9:45 AM 
To: SaNe, Eunice N 
Subject-" RE: Guest expenses 

I was not 

exp~ak~ed regarding the funding vs. payment p~an for the evenL and now she understood you and I have been communicating for this. 

~ am sorry that ] haven’t informed a~l the details to Agatha eaH~er which ~ didn’t know I was supposed to, but H:~ did ~t she wokddn’L have questioned you 

everytMng after you and I went over things. 

As Agatha asked me, I will follow up w~th Travis, Carolh~a Inn m~d Barbara Anderson in order to pay the bN as soon as possible. 

Thank you. 

AccL Tech 
Depl of Public Policy 

Fax. 

TeL 9] 9..966..1295 
hrmil]er(d}email unc.edu 

F~m: SaNe, Eunice N 
Sent= Friday, November 12, 2010 8:14 
T~: Miller, Haeran; Buell, Agatha 
Subjett: RE: Guest expenses 

Dear Agatha, 

Thanks for your email. 

I have been in touch with Haeran (and yesterday discussed the event and especially the Carolina Inn bill when Travis called me at home) every step of the way since discussing 
the Independent Contractor matter with you. I discussed the matter with the Chair in the Summer and went funding raising for the event and I have forwarded information 
from the sponsoring units as the latter confirmed their funding to Haeran. 

I am sorry if I have caused confusion for organizing this event and will ensure that I do not plan others because it was not my intension to generate stress but to finally 
organize the viewing and discussion a major film, a matter that the African Studies Center and our department has been attempting to do for almost two years. 

Please let me know what I did to do to ensure the smooth wrapping up of the expenses linked to this event. Further, kindly send the final bill in pdf format from the Carolina 
Inn so that I can discuss the extra funding that Barbara Anderson promised from the African Studies Center. Finally, if there are expenses that the existing funding does cover, 
I will personally cover them. 

Again my apologies for any confusion. 

Best wishes, 
Eunice. 



From-" Miller, Haeran 
Sent; Friday, November 12, 2010 7:15 AM 
To-" Buell, Agatha; SaNe, Eunice N 
Subject-" RE: Guest expenses 

Dear Agatha and Eunice, 

I wish I was here yesterday and let you know how much the other departments are contributing for the event~ 

These are the departments and the amount of their contribution: 

M:RI/AFAM : 

Diversity and IV~ultk:ultur~ AKaFs: ~..,000 {[ sent m~ ems~[ to Beverly Wood on I~/10) 

Center for Globa~ ~nitiat~ves : ~500 (I sent an ema~l to Narvis Green on 

Afr~cm~ Studies: ~500 (or more?) --We’re supposed to let 8arbara Anderson know the amount of hotel MH and she 

Globa~ Studies: S300 (communicated with emai~s to I.ara Markste~n and they w~l] do ,K for hote~ expenses up to 

Thanks. 

/~ccl Tech 
Dept. ~[" [h~b~Jc [~[Jcy 
Td. 919--96 ~--4854 

Tel 919-%6- i295 
hrmil ler(O)em ai L uric. edu 

From: Buell, Agatha 
Sent: Thursday, November 2~, 2020 2:30 PM 

To: SaNe, Eunice N 
Cc: Miller, Haeran 
Subject: Guest expenses 

Hi Eunice, 

It seems like things have gotten very confusing about the person that you had here visiting this week. I apologize if this is my error, but it seems like we just didn’t 

communicate about this clearly from the start. 

Travis has an invoice for over $700 from the Carolina inn, which the guest indicated that we would be paying for. Also Haeran has an email that I never received 

about collecting funds from other departments. I know that our dept is contributing $500. Can you confirm how much the other depts, are contributing? Also, will 

the funds go to paying an honorarium or expenses, or something else? Thanks for your help, we’d like to get him his S as soon as possible. 

In the future, let’s touch base ahead of time and get this all written down so that I know what to expect. 

Thanks for your help and I’m glad to hear that it was a successful event~ 

Take care, 

Agatha 

Agafl~a Bnell 

Business O~cer 

Depa~ment of Public Policy 

217 Abemethy Hall, CB #3435 

Depa~ment of ~ricam & Afro-America~ Studies 

109 Battle Hall, CB #3395 

UnNersi~’ of Noah Ca*olina 

Chapel Hill, NC 27599 

p. 919.962.2788 

E 919.962.5824 



From: 

Sent: 

To: 

Subject: 

Selassie, Bereket H <bselassi@email.tmc.edu~ 

Sunday, November 14, 2010 11:58 AM 

Department listserv ~ati~alhm@list~rv.unc.edu> 

RE: [afriati~m] Textbook orders Friday deadline! 11/12/10 

I wonder if you received my book orders for Spring 20:t:t. 

Selassie 

From: Travis Gore [stgore@email.unc.edu] 
Sent: Wednesday, November J.0, 20:10 4:J.7 PM 
To: Department listserv 
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Escaping Emancipation: 
The History, Theory and Nexuses of 
Sovereignty and Freedom in Africa 

By Jason Warner 

No state is truly sovereign. Today more than ever, ebbs and flows of external 
capital, ideology, technology, knowledge and environmental, human and security threats 
permeate state borders with or without the consent of the center of governance. Even in 
the United States, the undisputed world superpower of the past two decades, the state’s 
ability to serve as an omnipotent filter of international influences is limited, to say the 
least. One need only reference the highly permeable nature of its borders with Mexico, 
the occasional domestic acceptance of pro-A1-Qaeda ideology, the environmental impact 
wreaked in the Gulf of Mexico by the British Petroleum oil company and the alarming 
control of U.S. bond reserves by the People’s Republic of China and Japan. Even for the 
most powerful, the sovereignty conceived of by the 11648 signature of the Treaty of 
Westphalia is, in today’s era of late capitalist globalization, indisputably dead. 

But if the ghost of Westphalian sovereignty is its only legacy in even the world’s 
most powerful states, in the Global South, the notion was never alive enough to be 
mourned in its global post-mortem incarnation. Since its very inception in Africa, for 
example, the state has been -perhaps more than any other in the word - profoundly 
subject to the whims of powerful external forces. As a result, its practical sovereignty has 
been highly limited. On the continent, Structural Adjustment Policies have obliged 
African states to reorient their economic strategies to the wishes of international financial 
institutions like the International Monetary Fund. States’ governance patterns have had to 
be aligned to adhere to the wishes of Western donors, while the hegemony of the 
Internati onal Criminal Court has bestowed upon them a juridical vision of human rights 
often in conflict with local norms (Clarke 2009). Thus while none are able to fulfill the 
requirement completely, Africa proves that in the contemporary- world order, some states 
are more sovereign than others. 

Despite the fact that genuine Westphalian sovereignty has only ever been a 
figment of the postcolonial imagination, the term "sovereignty" has nevertheless been 
discussed, negotiated, employed and conceptualized for years in the Global South. But if 
sovereignty as conceived by the international community has never seen the light of day 
on the continent, just what do members of Achille Mbembe’s postcolony mean when they 
discuss "sovereignty" (Mbembe 1992, 3)? Historically and contemporarily, how have 
African leaders and populations understood and practiced "sovereignty," and more 
importantly, how did these groups manipulate these conceptions to manage the 
transformation of their societies into sovereign entities in the postcolonial era? In this 
chapter I argue that, because of the radically different nature of state formation in Africa 
specifically - and the Global South more generally - the notion of sovereignty is imbued 
with a different meaning from Western visions; specifically, it is one that has understood 
"sovereignty" as engaged in a dialectical discussion with "freedom," a marriage which 
has proven both inspirational and frustrating throughout the continent’s political history7. 
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This chapter then is a look at the evolution of the notion of sovereignty in Africa, 
with a specific focus on its relationship to the idea of"freedom." To this end, it is both 
historically and theoretically oriented, and seeks to bring about new insights regarding 
the various political, social, legal and intellectual processes undergirding the practice and 
meaning of African sovereignty. A surprisingly scant amount of theoretical work has 
been done in attempts to chart the historiography of African sovereignty, and as such, no 
established "parable" recounting the broad arcs of its evolution exists, at least to this 
author’s knowledge. As a result, a new paradigm will be put forth here. 

I suggest conceiving of the evolution of the practice of African state sovereignty 
in four stages. The first of these is the "pre-independence era," or the period before 1957. 
During this time the vast majority of the continent did not exist in the state form, 
although expressions of sovereignty were already being practiced, and discussions of its 
continental meaning were already in circulation. The second period, which I denote as 
the "era of sovereignty construction," lasted from Ghana’s independence in 1957 to the 
creation of the OAU in 1963. Undoubtedly the briefest of the four periods, it was 
nevertheless highly important, as it was during this era that the rules by which new 
states’ sovereignty was to be expressed, maintained, and protected were constructed. The 
third period may be described as the "era of the Organization of African Unity," or the 
period between 1963 and 2002. Arguably, this was the most tumultuous time for the 
evolution of sovereignty on the continent, as Africa’s states and civil societies were 
confronted with both how to negotiate their newly inherited sovereignty and later, how to 
deal with the fallouts from the continental sovereignty regime’s unforeseen 
idiosyncrasies. The fourth period - 2002 to today - might be labeled as "the era of the 
African Union." Having admitted some of the dysfunctions of the intra-African 
sovereignty regime - namely its collusion in allowing human rights abuses - the 
continent’s constituent states are now currently seeking to recalibrate continental 
sovereignty norms. Thus while some obsew’ers have questioned whether the African 
Union is no simply the OAU without the "0," (Matthews 2008) perhaps its main 
deviation from its predecessor is precisely its outlook on the question of sovereignty. 

More than simply serving as a historiography, this chapter also makes a call for 
the recognition of the uniqueness of African sovereignty expression, particularly as it 
relates to the notion of freedom. Throughout each of these four periods, sovereignty in 
Africa was also conceptualized and theorized in terms that were not only state-centric, 
but also in terms that viewed sovereignty as freedom, emancipation, and less frequently, 
justice. Indisputably, this is a different understanding of sovereignty than in most 
Western contexts. In these latter settings, the notion is more typically centered squarely 
around the vigilance and protection of borders, the self-sufficiency of the state apparatus, 
and the capacity for autonomous policy-making at both the domestic and international 
levels. In Africa, I would argue, the notion of sovereignty stretches beyond these state- 
centered conceptions. While it has, less often, been invoked to mean these things too, the 
assertion of sovereignty on the continent has instead been underwritten by an 
emancipatory strain of thought that continues to equate sovereignty with freedom from 
external oppression, an idea derived thoroughly from the continent’s colonial experiences 
and its enduring struggles for equal footing in the contemporary global arena. Thus, in 
addition to taking on the evolution of state sovereignty in each of the four 
aforementioned eras, I also attempt to highlight the informal, non-statist discourses on 
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African sovereignty, particularly as they relate to the more cosmopolitan concerns of 
freedom and justice-seeking emanating from civil societies on the continent. 

In the main, I argue that because of the unique nature of the emergence of the 
African state, understandings of the notion of sovereignty on the continent - and 
throughout the Global South more generally - have been conceived of not only in statist 
terms, but also in ways specific to the historical, racial and political circumstances of 
their leaders and populations. In Africa, these circumstances have led sovereignty to be 
equated with freedom. Thus while the practice of state sovereignty has evolved in the 
four phases that I have previously delineated, sovereignty has also simultaneously 
evolved on a discursive level. While pre-colonial and postcolonial leaders and 
theoreticians frequently married the rhetorical notions of sovereignty and freedom, 
African civil societies have come to reject this union. While the sovereignty achieved by 
emancipation from colonial rule seemingly rendered to African peoples the freedom they 
sought, what soon became apparent was that the international norm of sovereignty had 
instead entrapped them in another exploitative relationship: to that of the African state. 
Today then, African civil societies are trying to emancipate themselves from the 
sovereignty that they had assumed was the final phase in achieving freedom and 
international social justice. 

The pages that follow are divided into five main sections. The next section offers 
an abbreviated discussion on the two central themes of this chapter: sovereignty and 
freedom in an African context. The next four sections lay out my suggested 
historiography of the evolution of the practice of African sovereignty, taking each period 
as a unit of discussion and including within each both the statist and the non-statist, 
emancipator5, visions of these mutually inclusive themes. 

Situating Sovereignty and Freedom in Africa 

To suggest the existence of a coherent "African definition" of either ’freedom’ or 

’sovereignty’ is fraught with so many cultural and intellectual pitfalls that the proj ect will 
not be entertained here. Rather, in attempts to situate both of these terms in a broad sense, 
the following section offers brief discussions on how both African and non-African 
theorists have thought about these terms in a continental context. 

While Africa has been portrayed in some literature as having produced scant 
amounts of formal political philosophy on notions of "freedom," informal conceptions 
have been forthcoming from the continent for centuries (Taylor 2002, 1, 5). In charting 
these, Crawford Young asserts that freedom in Africa has most typically been defined in 
reference to its what it is not, or its dialectical negative referent of "unfreedoms." These 
unfreedoms, he claims, have most typically been borne of sources external to the 

continent. To this end, four unfreedoms have characterized African metaconflicts of 
freedom expression, meaning that whatever freedom was, it was the antithesis of: the 

Atlantic slave trade, European col oniali sm, postcolonial imperialism and the process of 
capitalist globalization.’ To underline anecdotally the tendency to understand the term by 

what it is not, during the pre-colonial era, "freedom" was logically defined as the state of 
not being enslaved, either by European or by Arab slave traders. (Young 2002, 10 - 13). 
Resultantly Chisianga Siame notes that in many Zambia languages, including Bemba, the 
word for "freedom" is simply the opposite of the word "slavery" (Siame 2000). 
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In contemporary discourses, other well-known thoughts on freedom are those by 
Amartya Sen whose forwarding of the idea of "development as freedom" is frequently 
invoked by civil societies on the continent (Sen 1999). Once again with Sen, "freedom" is 
defined by a continental lack; if development is freedom, then the continent’s relative 
poverty is the obverse. In a conception that avoids such a binary approach, William Foltz 
has laid out a rubric of African freedom with the state as the dependent variable, which 
he argues has occurred in four phases: freedom for the African state, freedom from the 
African state, freedom within the African state, and freedom through the African state 
(Foltz 2002). Outside of academic discourses, quotidian visions of freedom focus on 
freedoms of the press and freedoms of speech, as well as the human rights debates 
between conceptions of political and civil rights versus social, economic and cultural 
rights (Leafy 1990). 

If conceptions of African freedom have been clear - if not informal - theorizing 
about sovereignty has often been undertaken with more difficulty, precisely because of 
the nature of the African state: due to its artificial genesis, the African state exhibits 
virtually none of the attributes typically ascribed by the traditional notion of sovereignty. 
For the majority of states now staking claim to sovereign rights today (read: those in the 
Global South), the attainment of such sovereignty was preceded by a period of European 
colonization during the 19th and 20th centuries. As opposed to the traditional Westphalian 
notion, states in Africa were not born by the collective struggles of their civil societies for 
protection by a sovereign, but rather, by the process of decolonization. Unlike European 
states, no Lockean social contract exists between civil society and the African sovereign, 
who is himself often incapable of exerting such a minimum amount of control over his 
territorial domain to warrant his appellation as such. It follows then that in Weberian 
terms, the African state does not have a monopoly on all forms of violence, and 
resultanfly, threats to state sovereignty in the Global South are more likely to arise 
internally as opposed to Realist assumptions that they will necessarily be externally borne 
(Neuman 1998, 9). 

Indeed, Third World theorists often view the mere organization of international 
politi cs in terms of sovereign states as pragmatically unhelpful in contrast to alternatives. 
Given that many states in the Global South are bureaucratically inefficient, militarily 
weak, economically dependent on donors, and lacking basic abilities to provide for their 
citizens, the conceptual ordering of political interactions amongst such entities can often 
obscure more than it illuminates. Instead of considering the world in terms of 
sovereignties, Donald Puchala argues that Third World thinking has tended to rely 
instead on analytical constructs such as "forces," "movements," "parties," "peoples," 
"cultures," and "civilizations." Moreover, the emphasis placed on states has rendered 
indignant certain scholars of the Global South, who view the imperative of state- 
centricity as an unfortunate byproduct of the colonial experience and lament that "it 
enmeshes the decolonized area and its peoples in a biased and constraining Western- 
devised international legal order" (Puchala 1998, 150). Though it should be patently 
obvious, the point nevertheless bears stating forthrightly: because of its radically different 
birth, the leaders and civil societies &the postcolonial state have, in no uncertain terms, 
conceived of and managed their sovereignty in ways that deviate markedly from their 
counterparts in Europe and North America (Jackson 1990, 25). 
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But if discussion of sovereignty is less than ideal in the realm of the positivist 

study of African international affairs, its employment as a theoretical construct imbued 
with overlapping meanings and laden with historically antecedent modes of thought - 
particularly regarding emancipation - is not. Throughout Africa’s recent political history, 
discursive formations marrying the notions of sovereignty and freedom have been 
abundant. Colonial-era Africana political thinkers frequently viewed the emergence of 
African states as a vessel for Black emancipation. In the postcolonial era, African 
governments leveraged a rhetoric of sovereignty as a tool to galvanize anti-imperial 
sentiment, which, in a tautological fashion, was used to legitimate state sovereignty. They 
claimed that the African state was a tangible manifestation of freedom, and to dismantle 
or challenge the state’s sovereignty was somehow akin to abjuring freedom But while 
African leaders have historically attempted to portray sovereignty as freedom, African 
civil societies in the postcolonial period have frequently conceptualized sovereignty as a 
form of injustice. Behind the veil of the state, post-independence leaders have ransacked 
scant resources, rigged elections, imprisoned political dissidents, and contributed to 
lowering the standards of living for people across the continent. The infringement of 
human rights behind the bunker of sovereignty has been all too evident by those such as 
Mobutu Sese Seko of post-independence Zaire and Omar al-Bashir of contemporary 
Sudan. The rectification of this sovereignty versus injustice divide has now become 
amongst the most exigent dilemmas facing the continent today. 

Thus, despite its somewhat problematic use as an organizing vessel for 
continental happenings, the presumably sovereign state is nevertheless the embedded unit 
of consideration in international politics. Theoretical and practical expressions of its 
meaning have originated from Africa for centuries. The four next sections forward a 
historiography on the evolution of sovereignty in Africa in four distinct phases, paying 
dual attention to the state-centered and non-statist conceptions of sovereignty and 
freedom. 

Finally, it bears mentioning that, with some degree of irony, the following 
di scussion delineates the periodic evolution of African sovereignty first and foremost by 
shifts in the practice of sovereignty by African states, rather than via the discursive 
evolution of what I have just claimed are the often more insight bearing emancipatory 
meanings embedded within these practices. This move is a pragmatic one: given that the 
literature on African sovereignty is so sparse, to attempt to trace the evolution of 
sovereigntyfit~s’t in a discursive paradigm before the existence of a traditionally statist 
conceptualization of its historiography exists, is, I think, less than judicious. Thus, even 

as I make the claim that these former conceptualizations are ultimately more important in 
the overall attempt to understand the meaning of African sovereignty, they are 
nevertheless treated as secondary to an ordering of the discussion in state-centric terms 
within this essay. 

Period One: Sovereignty in a Pre-Independence Context 

Prior to the wave of liberation that swept over the continent beginning with 
Ghana’s independence in 1957, only three globally recognized sovereign states existed on 
the African continent - Ethiopia, Sierra Leone and Liberia. Instead, for the vast maj ority 
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of continental history, African peoples lived in non-stated polities, or what are today 
considered "empires" or "kingdoms," when they lived in within the bounds of a quasi- 
sovereign entity at all. Crawford Young describes that indeed: 

Africa had an especially rich endowment of state forms before they were 
submerged by the territorial grid of coloniali sm: the quasi-feudal monarchy of 
Ethiopia, the Mameluke states of the Nile Valley, monarchies of various 
descriptions (divine, Islamic, concilar, among others), military conquest states, 
mercantile polities, jihad theocracies, as well as many other interstices where 
societal organization operated without the benefit or burden of state institutions 
(Young 1994, 114- 15). 

Most noted amongst the very earliest African proto-states were the ancient Egyptian 
empire, resulting from King Menes’ unification of northern and southern Egypt in 

approximately 3100 B.C.E, the iron-producing Nigerian state of Nok in 300 B.C.E, and 
the Ghanaian kingdom of the Soninke in the 5 century C.E. Interestingly, many of 
Africa’s earliest proto-state forms came about thanks to populations’ decisions to engage 
in sedentary farming, which then allowed certain members of society to engage in non- 
agrarian activities. West Africa would play host to the lion’s share of the continent’s 
largest empires, including the Songhai empire &the Sahel (15th and 16th centuries C.E.), 
the Mandinka empire of Mall (13th to 17th centuries C.E.), and the Wolof empire of 
western Senegal (14th to 19th centuries C.E.). In southern Africa, notable empires 
included Zimbabwe and its successor state Monomotapa (15th century C.E) while in East 

Africa, political authority was less centralized, and thus no "empires" equivalent to those 
in western or central Africa existed (Lamphear & Fayola 1995, 73 - 96). 

Important to note is that, especially in the second millennium A.D., African 
kingdoms were largely functionally equivalent to their European counterparts at the time. 
In both instances, the center of power levied taxes from citizens, waged wars in attempts 

to gain more territory and played a central role in guiding the polities’ commercial and 
economic development (van Hensbroek 1998, 29; Lamphear & Fayola 1995, 86). Despite 
their congruities with the first sovereignties in Europe, the point was a moot one: because 
the formally recognized state did not come into being until the mid-17t~’ century, 

whatever equivalent to the state that may have existed in Africa at that time had no 
international legitimacy. Nevertheless, evidences of sovereignty articulation were 
already manifest. In the Yon~bi~ empire of Oyo in today’ s southwestern Nigeria, the 
notion of bordering-making was already coming into existence by the 16th century. The 

bellicose empire, known for its strong cavalry and avarice for territory, laid the 
remarkably durable and weather resistant shells of eesan, or palm kernels, to delineate its 
territorial possessions from that of yet-unconquered neighbors (Oluseye Adesola, 
personal communication, October 2010). 

The reconciliation process of the Thirty Years War and the resultant 1648 Treaty 
of Westphalia ushered in the notion of sovereignty and gave birth to the structural unit of 
the state. The acceptance of sovereignty proliferated in Europe despite its even 
questionable existence there during the very era of its inception (Krasner 1999). 
Unfortunately for Africa’ s proto-states, the extent to which sovereignty had become a 
genuinely "global" notion was limited. Instead, rather than accepting Africa’s indigenous 
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forms of political governance as being worthy of conferral of sovereign rights, the 
unwritten norms of the international arena meant that, "The principle of non-intervention 
applied only to relations among European states and not to those between European states 
and the less civilized people outside the international system" (Thomas, 1985). The lack 
of a global body - akin to today’s United Nations - to which Africa’s pro-states could 
petition for sovereign rights meant that statehood was to be brought about by more 
painful means. Thus, Africa’s kingdoms, monarchies, and various other polities began 
their incorporation into the global system of states not as the coherent entities that they 
once were, but via the far more tumultuous dual processes of colonization and 
decolonization. 

To this end, the genesis of what might be described as modem Africana 
international political philosophy was catalyzed by the needs of Diasporic populations to 
grapple with the intertwined themes of imperialism, freedom, and sovereignty. Especially 
throughout the early history of Black political thought, the notion existed that the creation 
of sovereign states in Africa would be a prerequisite for the attainment of global Black 
equality (Shelby 2005, 28). In the African Diaspora, as the leader of the world’s first 
Black republic, Haitian Revolutionary Toussaint de l’Ouverture expressed the early 
liaison between statehood and anti-imperial freedom when stating of the country, "We 
will write our Act of Independence using a White man’s skull for an inkwell, his skin as 
parchment, blood for ink, and a bayonet as pen" (Schreadly 2010). On the continent, van 
Hensbroek notes that the maj ority of early African political philosophy emerged in the 
West African states of Sierra Leone and Liberia, where European colonial influence was 
established early, and whose 19th century English-speaking inhabitants formed a Krio 
intelligentsia described as "the leaven of the West African dough." Considered one of the 
earliest African political philosophers (in the traditional sense), in 1868 Sierra Leonean 
Africanus Horton wrote a document to the British government entitled "West African 
Countries and Peoples," which forwarded a plan for the granting of sovereignty to West 
African states, which would "establish independent nationalities as independent as the 
present Liberian government." Amongst Horton’s other demands was the Crown’s 
recognition of the sovereign status of the Fanti Federation of coastal Ghana. 
Unfortunately, neither of these requests was granted (van Hensbroek 1998, 32 - 35). 

The same ideas generated by Toussaint and Horton connecting sovereignty and 
Black freedom were also proliferate in Black political thought in the United States during 
Africa’s colonial period. As early as 1852, West Virginian Martin Delaney, regarded as 
the patriarch of Black political thought, forwarded the notion of African states as vehicles 
for justice, calling for "free and fugitive blacks to collectively form an independent 
republic [in Africa] that would enable them to live under conditions of equality and 
liberty" (Shelby 2005, 26). By 1865, South Carolinian Bishop Henry McNeal Turner, a 
preacher and Black nationalist, also viewed an independent African sovereignty to which 
emancipated U.S. slaves would return as a means to Black salvation (Faola 2001,148). 
The trend continued throughout the late 19th century and into the first decades of the 20th. 
In 1932, nearly seventy years after Delaney and Turner forwarded the notion, famed Pan- 
Africanist Marcus Garvey connected sovereignty and Black freedom in ways that 
remained largely unchanged: 
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We are determined to solve our own problems by redeeming our Motherland of 
Africa from the hands of alien exploiters and found there a Government, a nation 

of our own, strong enough to lend protection to the members of our race scattered 
all over the world, and to compel the respect of nations and races of the earth 
(Garvey 1929). 

An early look back at the continent’ s three earliest official states - Ethiopia, 
Sierra Leone and Liberia - show-s the profound degree to which sovereignty and freedom 
were already being equated. Ethiopia, which was never formally colonized - barfing a 
brief period of italian military occupation between 1935 and 1936 - has held what 
Leonard Barrrett calls a "hypnotic influence" on the psyche Black Diaspora (Barrett 
1997). This is due partly to its representation as a beacon of freedom but more 
importantly, because of its socio-religious role as the birthplace of Haile Selassie I, the 
Kebra Negast’s purported descendant of Solomon and the messiah of the Black 
emancipator}, religion of Rastafarianism (Hausman 1997). The early sovereign state of 
Ethiopia then stood not only as a land of legal Black freedom, but of metaphysical Black 
freedom as well~ Ethiopia was joined by Sierra Leone and Liberia in sovereign statehood 
in the years 1787 and 1847, respectively (van Hen sbroek 1998, 31). The former settled by 
returned British slaves, and the latter by repatriated U.S. slaves, the early links between 
sovereignty and freedom may be seen their most distilled sense in the naming practices of 
these early African states. That emancipated slaves chose the name "Freetown" for the 
capital of Sierra Leone is not accidental. Nor is the selection of the name "Liberia" (based 
on the Latin #her, meaning "free," "unrestricted," or "independent") or the sovereignty’s 
motto: "the love of liberty brought us here" (Young 2002, 113). 

Perhaps unsurprisingly, the existence of these states both captivated the minds of 
early Africana political philosophers and commentators, as they represented models for 
future proj ects of Black freedom. In 1932, the Pan-Africanist publication Negro World 
implored its readership to venture to the independent states of Ethiopia and Liberia 
(Martin 1976, 137) to "establish bases to spread further propaganda to create a unified 
and liberated Africa" (Negro World 1932). Marcus Garvey had a "preoccupation with 

Liberia," (Martin 1976, 111) and famed Orishatuk6 Faduma (W.J. Davies) was known for 
calling for Black retreat back to his home of Sierra Leone (van Hensbroek 1998, 31). For 
his part, Edward B lyden was known for characterization of Ethiopia, after its hi story of 
marginalization, as a future of steward of global justice (Blyden 1887, 120). For these 
earliest theoreticians of Black international relations, the international realm of sovereign 
nations was, in the Hobbesian vision, one devoid of state morality. In Marcus Garvey’s 

eyes, its only hope for rectification was the birth of justice-bearing African states, 
commandeered in the image of Ethiopia: 

As by the action of the world, as by the conduct of all the races and the nations it 

is apparent that not one of them, has the sense ofj ustice, the sense of love, the 
sense of equity, the sense of charity that would make men happy, and God 
satisfied. It is apparent that is left to the Negro to play such a part in human 
affairs - for when we look at the Anglo-Saxon we see him full of greed, avarice, 
no mercy, no love, no charity... Therefore, we must believe that the Psalmistii 
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had great hopes of this race of ours when he prophesized "Princes shall come out 
of Egypt and Ethiopia shall stretch for his hands unto God" (Garvey 1967, 34). 

Thus at the eve of independence, the assumption was deep-seated that the 
sovereign African state was to be a symbol of freedom, j ustice, and most importantly, 
Black emancipation. 

Period Two: The Period of Sovereignty Construction 

The second period in the historiography of African sovereignty may be described 

as the era of sovereignty construction, lasting from Ghana’s independence in 1957 to the 
creation of the Organization of African Unity in 1963. In the span of continental history, 
this period was but the briefest of interludes, yet perhaps the six years that have 
collectively made the greatest impact on the traj ectory of human existence on the 
continent. During this period, leaders laid the political infrastructure for what would 
come to be accepted as the African norms of sovereignty. Drawing deeply from the 
history of Pan-African political philosophy, they adroitly married the noti ons of 
sovereignty and freedom in their attempts to mange the relations between the new states 
that their independence had thrust upon them. 

With Ghana’s accession to independence in 1957, the weight of the Westphalian 
system bore down on Africa. People who had been freed from the bonds of colonialism 
could not revert back to existence in the non-stated societies in which they had lived prior 

to their collision with Europeans; the Yori~bfi or Zulu empires that had once serried as the 
organizing unit of politics were not acceptable actors on the international stage. Rather, 
African leaders were obliged to adhere to the "extraordinarily powerful template" of 
sovereignty created by the United Nations that "molded international society" to agree 
that the only legitimate international participant was that of the state. In Africa then, to be 
free of European occupation was necessarily to inherit the state. Though at the moment of 
independence few leaders found the notion of sovereignty to be particularly problematic, 
it was instead the lack of alternatives to the international state system that left them with 
little other choice. For as Jeffery Herbst writes: 

[A]s colonialism ended, Africa’s leaders did not foresee an organizing principle 
for politics other than the nation-state. An examination of the writings of the 
African nationalists the colonial empires found particularly radical -Kenyatta, 
Lumumba, Machel, Mugabe, Tour~, - reveals no desire for any alternative to the 

state as theorized and designed by the Europeans. 

This, coupled with the fact that their non-African nationalist counterparts - including 
Mao of the PRC, Nehru of India and Ho of Vietnam - viewed the state as "the very 
essence of modernity" led Africa to accept it with little protest (Herbst 100). 

Seeing no better alternative by which to decide the borders of these new states, 
leaders decided to retain the boundaries established by the colonial powers, the 
acceptance of which afforded them the much coveted windfall of internationally 
recognized juridical sovereignty. But the new territories over which these leaders now 
claimed dominion were in almost all cases larger than the central government could 
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realistically control."’ As such, Robert Jackson has described that what ultimately arose in 
Africa were "quasi-states": entities which were recognized as legally sovereign by the 
external international community, but which lacked effective internal control (Jackson 
1990, 27).Thus, the Janus-faced nature of international sovereignty meant that the intra- 
Africa regime was one of "negative" sovereignty: African states were allowed to endure 
not because of their internal capabilities to provide for populations, but because external 
actors agreed not to challenge their proclaimed status. 

However, because all of Africa’s early post-independent states were in the same 
position, what might have been a weakness was actually a boon; cognizant of their 
dependency on one another, leaders were made acutely aware that to ensure that the intra- 
African sovereignty regime did not collapse (by aggressive acts of state takeover by 
neighbors) they would be obliged to work together to ensure continental peace. A 
reference to Alexander Wendt’s seminal ~vork Social Theory oflnterna#onal Po#tics is 
useful for understanding this uniqueness &the postcolonial African sovereignty regime. 
Wendt describes that three cultures of anarchy exist in the world, that correspond roughly 
to three schools of international relations theory - Hobbesian (bellicose Realist), Lockean 
(generally cooperative Neo-Liberal), and Kantian (friendly Constructivist). Wendt, 
drawing on work from Weber, asserts that in a social theory of international politics, 
"actors take each other into account ~vhen choosing their actions" (Wendt 1999, 249). 
Thus, what the "Self" chooses to do is contingent upon its perception of the "Other." 
Consequently, in Hobbesian fashion, when "the Other is an enemy, the Self is forced to 
mirror back the representations that it has of the Other," confirming the Other’s 

assumpti on that the Self is an enemy, which then perpetuates the status quo of mutual 
hostility (Wendt 1999, 263). At the genesis &the African state system, the opposite 
rapport emerged: amity, not enmity, was the default setting between states. Rather, 
leaders inherited an intra-African system in which the very survival of the Self depended 
on the assurance that the Other would recognize it as a legal sovereignty, and would 
therefore not attempt to undertake revisionist projects by attacking and subsuming the 
Self into its borders. The very perpetuation of the African state was thus contingent upon 
the existence and perpetuation of other African states, and vice versa. To this end, the 
motto of the intra-African system might be best characterized by Kenyan philosopher 

John Mbiti’s maxim: "I am, because we are" (Mbiti 1970, 141). 
But how was such sovereignty-respecting friendship to be ensured? Rapidly, the 

question of an African political union came to the fore. As early as 1960, Nigeria’s first 

president, Nnamdi Azikiwe was ruminating: 

It is my belief that an African Leviathan must emerge ultimately: it may be in the 
form of an association of African states or in the form of a concert of African 
states; but my main point is that so long as the form of government is clearly 
understood and an efficient machinery for organization and administration is 
devised...to safeguard their existence by collective security...the dream of Pan- 

Africanism is destined to come true (Mezu 1965, 44). 

In one of the shrewdest moves of postcolonial international relations, African leaders 
swiftly cemented the friendship they needed for the endurance of their states by creating 
the Organization of African Unity. Outwardly decrying their mutual experiences of 

(PAGE } 



colonialism and promoting an ethos of Black Pan-African unity, internally, the OAU’s 
more important purpose ~vas to protect borders via the assurance of interstate peace. To 
this end, the OAU’s Charter melded the dictates of non-inte~wention, non-interference 
and a respect for state sovereignty with an emancipatory pro-Black, anti-colonial rhetoric. 
A reference to the OAU’s Charter shows this canny marriage, which calls for’V: 

1. The promotion of the unity and solidarity of African states; 
2. The coordination and intensification of their cooperation and efforts to 

achieve a better life for the peoples of Africa; 
3. The defense of the sovereignty, territorial integrity and independence of 

African countries; 
4. The eradication of all forms of colonialism from Africa (Organization of 

African Unity 1963). 

As the previous section attempted to show, the OAU’s heavy reliance on 
emancipatory ideologies should perhaps not be surprising given their prominence in the 
longer history of Black political philosophy. In attempting to contextualize the "era of 
sovereignty construction" within the broader arc of Diasporic unity, a reference to 
Tommie Shelby’s work on Black solidarity is worthwhile. Shelby insists that Black 
solidarity is composed of two parts, one positive (a collective racial identity rooted in 
cultural uniqueness) and one negative (a history of injustice, typically at the hands of 
non-Black societies) (Shelby 2005, 1). Far from presenting problems for post- 
independence African leaders, the bifurcated nature of the term was ideal. On one hand, 
African leaders could ensure their perpetual sovereignty by advocating for non- 
intervention and non-border movement based on the positive condition of friendship in 
collective racial identity. Secondly, they could advocate for the necessity of fulfilling this 
first condition because of their mutual experiences with the negative condition of decades 
of colonization. In Crawford Young’ s terms, one sees that the freedom that was imbued 
within the early African state was possible thanks to its manifestation as the absence of 
imperialism. Thus at the beginning of the OAU, African leaders had shrewdly created an 
elliptical philosophy whereby sovereignty was equated with freedom and freedom with 
sovereignty. As they toed the line of statehood, freedom was to be the very raison d’Otre 
for postcolonial African states. 

What has been given short shrift in academic circles, however, is the radical re- 
appropriation of emancipatory Pan-Africanism from a discourse on racial unity to a 
discourse on interstate unity. Hi storically, Pan-Africanism was a pro-Black rhetoric that 
claimed because of their mutual history of subjugation at the hands of imperialism, 
persons of African descent - wherever in the world they lived - needed to remain bound 
together for purposes of social and cultural emancipation. Primary in these discourses 
was the notion of racial cohesion, not interstate cohesion. While discussions of states did 
occur in early Pan-Africanist thought - in previously mentioned discourses on how to 
replicate the successes of independent Black republics like Haiti, Sierra Leone, Liberia 
end Ethiopia - rhetoric on interstate relations was almost non-existent. But when faced 
with the prospect of creating the rules of the newly birthed African international order, 
African leaders, no doubt inspired by their recent collective racial struggle against 
primarily White states, then turned to Pan-Africanism for answers as to how they should 
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interact with each other. Leveraging the juridical notion of states as legal persons 
(Jackson and Rosberg 1983), I would argue that African leaders anthropomorphized their 
sovereignty, equating Black states with Black international citizens amongst whom a 
rhetoric of racial similarity was an acceptable bridge for friendship. In a truly 
revolutionary move, post-independence African leaders repurposed and recast the racially 
based, emancipatory thought of Pan-Africanism into a state based, sovereignty respecting 
paradigm for the management of intra-African international relations. 

Borders drawn, states established, friendship assured, and emancipation assumed, 
the continent then lurched ahead into the era of post-independence, which proved that 
sovereignty and freedom were oftentimes less conciliatory than presumed. 

Period Three: The Era of the Organization of African Unity 

While offering the keynote speech at the 1976 convocation exercise at the 
University of ibadan in Nigeria, Tanzania’s first president, Julius Nyerere, presciently 
stated: "Our mistake was not in our demand for freedom; it was the assumption that 
freedom - real freedom - would necessarily follow and with little trouble following 
liberation from alien rule" (Nyerere 1976). No more would Nyerere’s assessment be 
proven true than in the third period of African sovereignty, paralleling the lifespan of the 
Organization of African Unity, from 1963 to 2002. 

This era was characterized by the initial forays into the world of statehood by 
Africa’s newest sovereignties, anxious to put into action their new paradigm for 
continental international relations. If the previous period of sovereignty construction laid 
down the rules for the exercise of African sovereignty, the era of the OAU served to 
highlight the sundry problems that that regime had created. Amongst these was the 
dialectic between sovereignty and freedom. The adage of "sovereignty as freedom" was 
at once forwarded as a truism by African leaders, and simultaneously rejected as a 
falsehood by civil societies. Instead, this latter group was confronted with the harsh 
reality that although sovereignty had indeed emancipated them from the throes of official 
colonization, it nevertheless served to subjugate them in entirely new ways to the 
apparatus of the state. The following discussion then highlights the problems of the 
postcolonial African sovereignty regime, as ~vell as its impact on continental 
understandings of freedom. 

The first dilemma created by the OAU was that African states did not actually 
view the organization as an entity to which they would ultimately cede sovereignty. 
Rather, leaders made a tacit agreement amongst themselves that the OAU was to be 
employed instrumentally as Azikwe’s African Leviathan to ensure that the intra-African 
order did not collapse; it was not an organization that they would allow to constrain their 
domestic or international actions (Foltz 1983). Showing fealty to the OAU meant 
venerating the principles of sovereignty protection, and thus ironically, fidelity to the 
supranational organization gave leaders more, not less policy-making elbowroom 
Discursive analyses of postcolonial leaders show this doublespeak to be widespread. As 
perhaps the most cultish of African personalities, Zaire’s Mobutu Sese Seko frequently 
invoked his commitment to the OAU and its anti-colonial orientation’~ while concurrently 
making it clear that, as he was the physical manifestation of the Zairian state, a 
relinquishment of sovereignty to any supranational organization was out of the question 
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(Mobutu 1970, 50, 54).vi Without delay, state membership in the OAU was recognized 
as a rhetorical commitment to African unity with a practical implication of sovereign 
solitude. 

But if states were not to render their sovereignty to the OAU in practical ways, 
they did agree to a rhetorical normative commitment to pool sovereignty as a counter- 
hegemonic weight to oppose what they perceived as global and colonial injustices. From 
the inception of the organization, it was ideologically oriented towards the emancipation 
of the Global South in specific, and Africa’s extant White-ruled colonies in specific. On 
the global scale, drawing inspiration from the post-World War II non-aligned movement 
- whose non Sub-Saharan African participants included Egypt’ s Gamal Nasser and 
India’s Jawaharlal Nehru (Spiegel, Matthews, Taw & Williams 2009, 29) - the OAU 
declared itself committed to the emergence of a New International Economic Order 
(NIEO), ~vhich would set right the plethora of economic injustices perpetrated by the 
Global North (Foltz 1983, 7). The founding of the Group of 77 as well as the African 
bloc in the United Nations put forward to the international community an outwardly 
unified African politic, and a refusal to be drawn into either side of the bifurcated Cold 
War world order, at least in spirit.TM 

While the non-aligned movement fought for freedom on a global scale, on the 
continental level the early nexus bet~veen sovereignty and freedom was manifest as 
some~vhat counterintuitively, African states collectively militated for the creation of new 
sovereignties based on the same politics of emancipation. Precisely because the 
emergence of the African state was necessarily accompanied by the absence of White 
rule, African states viewed the lingering presence of Europeans on the continent as not 
only unjust, but also as fundamentally threatening to their own self-perpetuation. As 
Nyerere warned, "No African state is secure in its independence, and no African can rest 
secure in his own status as a free citizen of the world ~vhile any Africans are held in 
colonial subjugation" (Nyerere 1976). Signatories to the OAU Charter thus bound 
themselves to the emancipation of colonially occupied territories, and in so doing formed 
the Dar es Salaam based Liberation Committee, responsible for maintaining contact with 
all of the continent’s independence movements (Clapham 2005, 111, 113). Concurrently, 
the so-called Lusaka Manifesto put forth the OAU’s unofficial stance on African 
liberation, rej ecting ’reverse racialism’ and advocating the overthrow of White led 
regimes on the continent (Foltz 1983, 8). Having just undergone the process of 
decolonization themselves, postcolonial African states were then fully aware that their 
efforts at overthrowing imperial rule would necessarily bring about new states, a process 
which confounds to the core Realist assumptions about states’ in-built desire to eliminate 
potential adversaries. 

The second immediately clear dilemma was that despite the explicit rules about 
the exercise of sovereignty that the OAU had laid out, not all states were willing to accept 
them. Saadia Touval notes that at least four states - Togo, Ghana, Morocco and the 
Somali Republic - contested the initial inheritance of colonial boundaries (Touval 1972). 
Most notable in this regard was Somalia, which was explicit in its "refusal to accept the 
vailidity" of any of its colonially inherited borders. At the moment of independence, a 
vast majority of citizens were ethnic Somalis, thus rendering Somalia as close as any 
postcolonial African state to a homogenously ethnic nation-state as conceived in the 
original Westphalian notion of sovereignty. However, the greater ethnic Somali nation 
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was split amongst territories in Kenya, Ethiopia and later-day Djibouti. Immediately, 
Somalia made clear that it wanted to incorporate the entirety of its ethnic population 
within its borders and thus began waging an irredentist war against neighbors. In 1978, 
Somalia attacked Ethiopia in a bid to reclaim parts of the ethnically Somali dominated 
Ogaden region, and also contemplated incursions into Kenya’s Northern Frontier District 
to do the same. In total, some 6,000 people were killed (Meredith 2005, 464 - 467). 
Indeed, Somali’s early non-acceptance of the continental sovereignty regime and the 
unending violence that has accompanied it has likely played no small part in its current 
state of postcolonial distress. 

Closely related was the OAU’s third obvious dilemma regarding sovereignty: its 
internally contradictory language between the respect for sovereignty and its commitment 
to the emancipatory politics of self-determination. The OAU was created in part to help 
rid the continent of colonialism, and as such venerates "the inalienable right of people to 
control their own destiny" (Organization of African Unity 1963, 2 - 3). But this support 
of self-determination quickly came into conflict with the overriding imperative of the 
maintenance of sovereignty: because of its mandate to protect existing borders, the OUA 
was compelled to deny legitimacy to secessionist movements whose actions were 
necessarily aimed at altering them. So while it ostensibly promoted self-determination, 
this was to be understood in the limited sense of supporting Africans’ autonomy from 
European rule, not Africans’ right to assert their autonomy from postcolonial states. The 
OAU’s immediate rejection to alter colonial borders for secessionist movements gained it 
rebuke from would-be breakaway regions, which began to see it as a powerless and 
functionally useless body. Amongst these were calls from the Biafran secessionist 
movement of Nigeria of 1967 to 1970, whose Commissioner cautioned Biafrans to "not 
place any hopes in the negotiations of the OAU" for its muddled logic regarding 
autonomy and sovereignty meant that is was "impotent and not capable of doing anything 
in the Nigeria-Biafran crisis" (Akuchu 1977, 43). When push came to shove, the OAU 
proved itself more committed to maintaining the status quo of sovereignty protection over 
the potentially more emancipatory politics of secession granting. 

A fourth unintended consequence of the constructed sovereignty regime was the 
dually troubling notion that leaders lacked any accountability to their civil societies, and 
when they used this sovereignty to the detriment of their citizens, outside states could not 
intervene. Because African states were formed juridically in the aftermath of colonization 
and not, as were European states, created at the desire of civil society for a sovereign to 
represent them, the Lockean notion of a social contract was non-existent. African 
sovereignty came to be a tool that afforded leaders the legal and practical ability to 
extract resources, capital and power from their societies. Both because of its language on 
non-intervention and collusion in similar acts by its constituents, the OAU was precluded 
from intervening, even in the case of extreme human rights violations. All too aware of 
this fact, postcolonial leaders abused the system. Most infamous of these unsavory 
leaders were the regimes of Fernando Nguema in Equatorial Guinea, Idi Amin in 
Uganda, and Jean-Bedel Bokassa in the Central African Republic (Clapham 2005, 115). 
Congolese philosopher Wamba-dia-Wamba argues that since Africa has inherited the 
norms of international sovereignty, African society has been "forced to service the state, 
which is controlled by an authoritarian gang of people" (Wamba-dia-Wamba 1994, 252). 
Bayart, Ellis and Hibou in this regard have described the ’criminalization of the state" in 
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Africa (Bayart, Ellis & Hibou 1999) while Mahmood Mamdani refers to the phenomenon 
as "decentralized despotism" (Mamdani 1996). Christopher Clapham further elucidates 
the lamentable nexus of sovereignty and extortion: 

Monopoly statehood, as the mechanism favored by the great maj ority of 
independent African rules, had as its external corollary the insistence on a 
juridical sovereignty which, while ostensibly protecting the state and nation 
against illegitimate external interference, actually provided privileged access for 
rulers of the state to the external resources which they could use to impose their 
power at home...The result was that sovereignty became the pretext for assuring 
external support for an increasingly disreputable and often brutal collection of 
domestic autocracies (Clapham 2005, 247). 

In a strange twist of irony, while the institution of sovereignty was serving to 
exploit civil societies, African leaders in the era of the OAU invoked the interwoven 
discourses of anti-imperialism and Pan-African freedom in nation-building projects 
aimed at legitimating their sovereignty. Because states on the continent were formed 
before a collective conscience had been fomented within the national populace, 
postcolonial leaders were, ex post facto, obliged to cultivate a cadre of citizens loyal to 
the state. This was often attempted by leveraging anti-colonial sentiments. Most notable 
was Ahmed S~kou Tour~, whose 1958 rejection of Guinea’s membership into the 
perceived neo-colonial French Community not only won him Pan-Africanist allies, but 
further ingratiated him to hi s citizens who began to understand state sovereignty in terms 
of anti-imperialism In his work, Neocolomalism: 7he Last Stage of Imperialism, Ghana’s 
first president Kwame Nkrumah viewed the African state as engaged in a "class struggle 
on an international scale" (Hountondji 1983, 135). Nkrumah was successful in imbuing 
this rhetoric within the notion of Ghanaian citizenship, for as Kwame Anthony Appiah 
asserts "In the high days of post independence nationalism, many us shared a sense of the 
meaning of Ghana because it was clear what we were against - namely, British 
imperialism" (Appiah 1993, 160). In the contemporary era, not few of Africa’s most 
nefarious leaders have invoked such anti-imperial discourses to galvanize domestic 
support for their oppressive regimes. Ruth Iyob notes that when tasked with creating a 
nationalist psyche in Eritrea, the highly authoritarian Isais Afiwerki employed the same 
strategy as Nkrumah, underlining the state’s distinctiveness from what she calls "the 
neighboring Ethiopian empire" (Iyob 1995). For his part, the mercurial Robert Mugabe of 
Zimbabwe is noted for beginning speeches for his 2000 re-election campaign with the 
pithy slogan "passi ne [down with] British imperialism" (Smith 2000). 

Not only has African sovereignty been buttressed by claims against imperialism, 
but concurrently, by making seemingly antithetical statist demands for citizens’ positivist 
allegiance to the continent, in Mall, early nationalist discourses invoked not freedom 
from European rule but Pan-African friendship, in effect highlighting the extent to which 
the state depended on the continent for the perpetuation of its sovereignty. As such, the 
Malian national anthem begins, "For Africa, and you Mali (National Anthem of Mall 
1993, 323). As Herbst notes, other postcolonial states’ national anthems eschewed the 
veneration of exclusive state sovereignty, instead demanding the same allegiance to the 
continent as to the state. He offers the example of the hymn "God Bless Africa," (also 
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known as Nkosi Sikelel’ i Afrika), employed as the national anthem at various points by 
South Africa, Tanzania, Zimbabwe, Zambia and Namibia, which includes the decidedly 
Pan-African lyrics (Herbst 2000, 128): 

God Bless Africa / Let Her spread far and wide / May God bless us! / Come 
spirit, come! / Come! Holy Spirit! / Come and bless us, her children! (God Bless 
Africa 1993, 556.) 

Despite these overlapping strategies of sovereignty justification, civil societies on the 
continent felt the real-life oppression of the state and became ever more cognizant that 
the emancipation promised by African statehood was in fact illusory. A critical juncture 
in the African sovereignty regime was thus in the making. 

With the increasingly reviled status of sovereignty, just decades after its 
emergence, continental and global academics from the neo-Marxist schools of thought 
soon took to theorizing the sovereign African state not as a bulwark against imperialism, 
but rather as a cog in the service of imperialism. Particularly in the 1970s and 1980s at 
the University ofDar es Salaam (which came to be known as "the cradle of neo-Marxist 
thought in Africa,") some of the continent’s most brilliant intellectuals - including 
Claude Ake, Mahmood Mamdani and Georges Nzongola-Ntalaj a, and Walter Rodney - 
gathered to critique the deleterious effect that sovereignty was having on the continent’ s 
populations (Mustapha 2006, 188). Drawing heavily from the Latin American 
dependenista school, they argued that African state elites were the equivalents of Marx’s 
petty bourgeoisie, forwarding their own financial interests as the Gramscian "common 
sense" best interests for the rest of the citizens of their states. Coupled with the 
paradigm’s explanation for the imperial imperatives of European capitalist expansion as 
well as the prediction for the eventual withering away of the state (Marx and Engels 
1848) these insights led Marxist and neo-Marxist thought to find great purchase amongst 
African intellectuals. 

It should be noted though that the neo-Marxist school in Dar es Salaam was far 
from unique in critiquing the apparent di scord between sovereignty and freedom: a longer 
tradition of Africana political thought both preceded and later drew inspiration from it. 
Predating the late century movement was martiniq~ais Franz Fanon’s work, which also 
proj ected the occupation of the African state by brazen African elites, whose "unfair 
advantages are a legacy of the colonial system" (Fanon 1968, 176). Important to this 
di scussion was Fanon’s central concern with the question of emancipation. Ghanaian 
philosopher Ato Sekyi-Otu argues that in Fanon one finds" a vision of a new and 
universal humanitarianism.., that champions a normative freedom of liberation.., that is 
meant to be meaningful to every human being on the face of the planet" (Sekyi-Otu 1996, 
17). At the same time, Cape Verdean Amilcar Cabral’s application of Marxist thought to 
African liberation struggles and Congolese philosopher Wamba-Dia-Wamba’s critiques 
of the African state as a barrier to social emancipation (Hallen 2002, 100) further 
supported civil societies’ claims that in Africa, sovereignty served as "moats around 
national elites who abet neocolonialism" (Puchala 1998, 144). Of note, this prevalence of 
Marxist thought emphasizes yet again the profound differences between Africana 
conceptualizations of international relations - which focus on questions of freedom, 
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justice and equality - and Western visions - which tend to be primarily preoccupied with 
questions of war, peace and state security. 

Entering the new millennium, African civil societies had been made patently 
aware that the freedom that was implied vdth statehood was not forthcoming. So too had 
some of the continent’s more luminary leaders admitted the limits of the sovereignty 
regime that their predecessors had formulated some forty years prior. Thus, at the turn of 
the 21st century, they set to task to rework the rules of the intra-African order. 

Period Four: The Era of the African Union 

In 2002, the OAU was officially disbanded and from its ashes arose the African 
Union. While some have questioned if the new organization is not just old wine in a new 
bottle (Akonor 2007), at least its stance on sovereignty is a clear departure from days of 
old. In no uncertain terms, the contemporary era of sovereignty practice in Africa is one 
that is, more than any other in the past, fundamentally occupied with "getting sovereignty 
fight." Seemingly sincere recognition of the problems of the postcolonial intra-African 
order have led to leaders’ dismantling of draconian continental sovereignty standards. 
Instead, they have taken admirable - if not tentative - steps towards the creation of a 
sovereignty paradigm in greater accordance with contemporary transnational 
cosmopolitan and legal interconnectedness. In concert, states on the continent are 
beginning the self-critical process of attempting to render just the apparatus of state 
sovereignty that has proven itself, as yet, to be the antithesis of this goal. 

The African Union’s reformulation of continental sovereignty exercise - which 
will be discussed more thoroughly subsequently - was made at its core in response to the 
OAU’s complicity in allowing human rights abusers to hide behind the veil of its 
sovereignty clauses while wreaking havoc on domestic populations (Makinda and Okumu 
2008, 30). At a meeting in 1999, African heads of state therefore officially agreed to 
transform the continental norm of "sovereignty as non-interference" to "sovereignty as 
responsibility" (Mwanasali 2006, 90). This new conception of African sovereignty was 
based on the notion that the historical intentions of the state apparatus - namely as a 
means of insurance for the wellbeing of populations - had thus far been unfulfilled on the 
continent, and thus, as Mwanasali implies the move to a paradigm of non-indifference 

was underwritten by "moral imperatives" (Mwanasali 2008, 44). 
On a practical level, the AU’s reformulation of sovereignty has happened in 

regards to two themes: secession and intervention. The first of these is African states’ 
increasingly nuanced stance as regards secession. At the inception of the intra-African 

order, the OAU demanded that state borders rest as drawn at the moment of colonization: 
states were thus neither allowed to increase in size by occupation of neighboring 
territories, nor were they able to be diminished by the secession of new smaller states 
from within, as doing so would be akin to opening a continental "Pandora’s box" 

(Selassie 2003, 11). While first of these dictates has withstood the test of time - no 
African state has ever grown larger since independence thanks to waging wars of 
conquest, the second axiom - that secession is verboten - has been more malleable. 
Despite ostensible disallowance of secessionist movements, the late OAU and current AU 
are shovdng that their position is more flexible than initially forwarded. The OAU’s 
acceptance of Eritrea’ s secession from Ethiopia in 1993 heralded a radical departure from 
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continental interstate norms, and at the time of this writing, the prospects for an 
independent Southern Sudanese state viii looked increasingly likely (Mayoux 2010). 
Further, recent global shifts on strengthening - not shunning - engagement with the 
breakaway regions of Somaliland and Puntland (with AU acquiescence), portend an 
African sovereignty regime that is aware of the potentially positive role that allowing 
secessions might have (U.S. Department of State 20110). 

The second shift has been the African Union’s decision to rid itself of the 
decidedly deleterious condition that member states are unable to intervene in each other’s 
affairs. As opposed to the Organization of African Unity, which forbade outside 
intervention within states, the African Union’ s Constitutive Act was unique in that it 
explicitly allowed for domestic intervention - under certain conditions - in a process that 
Alpha Oumar Konar6 referred to as "ingOrence courtoise," or courteous intervention. 
Thus Article 4(h), of the AU Charter declares that incursion into AU member states is 
acceptable in such extenuating circumstances as %var crimes, genocide, and crimes 
against humanity" as well as "serious threats to legitimate order." In the same vein, 
Article 4(j) legally codifies the ability of African states to request intervention by the AU 
"in order to restore peace and security" (Mwanasali 2008, 42-43). Moreover, the shift 
from the OAU to the AU was also marked by the creation of a new body, the fifteen 
member Peace and Security Council, whose role was to decide when the organization 
should approve diplomatic and military interventions into member states (Murithi and 
Ndinga-Muvumba 2008, 6). Emblematic of its innovation, the African Union is unique 
amongst international organizations in that it is the only one that explicitly allows the 
breach of state sovereignty by its constituent members (Hanson 2009). If human 
cosmopolitanism and state sovereignty have historically been at odds, on a continent 
where the state is both weak yet threatening to citizens, priority is increasingly shifting in 
favor of the former at the expense of the latter in the formulation of continental security 
policy. 

Although intra-African definitions of sovereignty have evolved in increasingly 
complex ways, contemporary conceptions of extra-African sovereignty remain rooted in 
antecedent versions envisioning the continent marginalized both by the internati onal 
community and African leaders’ collusion with imperial elements therein. Collectively, 
African leaders continue to declT the West’s dictatorial control over international 
financial institutions like the International Monetary Fund and World Bank, arguing that 
more powerful states’ unequal voting influence gives them de facto control of African 
states’ political, economic and social realms. Ironically, in the case of the United Nations, 
the very organization that grants African states sovereign status concurrently creates 
policies that fundamentally undermines the very sovereignty that it bestows (Clapham 
2005). In response to these claims, the international development arena has taken steps to 
help African states reassert their sovereignty in their relationships with their development 
partners. Most notable in this regard was the 2005 Paris Declaration on Aid Effectiveness 
and the 2008 Accra Agenda for Action, in which development partners agreed to align 
their efforts in close accordance vdth the host nation’s development agenda (OECD 
2008). While some have lauded the initiatives, the on-the-ground implications appear to 
be minimal. Said an anonymous Western aid worker in Abuj a: "These haven’t changed 
at all what we do" (personal communication, July 2009). 
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But, argue commentators, it takes two to tango: as such, Africa’s Marxist 
intellectual tradition has remained pronounced in the present era, as scholars continue to 
bemoan sovereignty’s ability to allow for collusion between African elites and global 
centers of power. Most notably, Eunice Sahle has artfully applied Gramscian thought to 
the formulation of the continental NEPAD (New Economic Partnership for Africa’s 
Development) proj ect, which she claims, rather than serving as a rej ection of status quo 
relations between the West and the continent, is in fact simply % global elite neoliberal 
settlement" (Sahle 2008). For his part, Patrick Bond has been amongst the most widely 
read commentators of such a contemporary viewpoint. His work on African state elites’ 
tendency to "talk left and walk right" castigates African leaders for forwarding radical, 
anti-neoliberal language in domestic discourses to citizens, while wholeheartedly 
accepting these same conditionalities at international bargaining tables (Bond 2006). 
Following the leads of these two noted scholars, I have elsewhere argued that 
international financial institutions, in need of specific types of local collaborators from 
the Global South, are prone to undertaking the Gramscian process of"tran~formismo" to 
ideologically co-opt African elites, or in cases where they refuse, reject them for 
collaborators more in line with the institutions’ preordained development paradigms 
(Warner 2009). 

On a bilateral basis, discussions of African sovereignty breaching are ubiquitous. 
Increasingly, scholars are characterizing the continent as the theater for a "21 st scramble 
for Africa," imagining contending U.S. and Chinese desires for access to natural 
resources on the continent as the backdrop for an impending second Cold War (Lee 2006, 
304). Fueling this fire is the 2007 naissance of the United States’ Department of 
Defense’s Africa Command (AFRICOM), which has generated not slight amounts of 
condemnation from continental scholars as an unjust neo-colonial enterprise (Campbell 
forthcoming). While an apparent war of wills unfolds between the U.S. and China, 
France is exerting maximum diplomatic effort to lose the distinction as the most 
sovereignty-undermining state on the continent. Followers of Francois-Xavier 
V~rschave’s work on ]@an9@ique that notorious neo-colonial connection between the 
French metropole and its former African colonies - now see the hexagon taking a 
decidedly different approach to African relations. In a recent visit to Cote d’Ivoire, 
General Secretary of the French Presidency Claude Gu~ant emphasized "Cote d’Ivoire is 
a sovereign state no less sovereign than France," emphasizing that "the relations between 
France and Francophone African states must rid themselves of the complexes fed by our 
common pasts" (Oumar 2010). More explicitly, in a 2009 visit to Chad, Foreign Minister 
B~rnard Kouchner stated that in opposition to former French policy in Africa: 

We won’t intervene ever again in internal affairs. France will operate with 
transparent accords or mandates from the European Union or United Nations. 
There are sentiments and feelings that are something familial. But France- 
Afrique, it’s finished. We are working to turn this enormous page (Erlanger 2009, 
alo). 

While the dichotomous imperial-colonized schema continues to orient discussions, new 
conceptions of African sovereignty continue to surface. Most prominent amongst these 
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are discourses on food sovereignty (Goita 2010) and the threats Western development of 
bio and nano-technologies has on African self-determination (Manji and Kane 2010). 

But as Africa looks to the future, the most pressing questions of freedom and 
sovereignty will be internally focused: namely, in mitigating the ill effects of the 
inheritance of the state on domestic populations. Those like Thomas Pogge, Herbst and 
Wamba-dia-Wamba are all concerned with transforming African sovereignty into an 
institution that can, as Barry Hallen states, "improve [the] standards of material, social 
and cultural existence" of peoples on the continent (Hallen 2002, 113). To the end of 
reducing the injustices of sovereignty, Pogge has argued that the international community 
should redistribute sovereignty vertically (amongst various embedded units) versus the 
current horizontal dispersal of sovereignty (in terms of ostensibly equal state relations) 
(Pogge 2008, 369). In Africa, this would mean a dispensation of legally recognized 
sovereign "citizenship" being provided by not only the state, but also by ethnic, regional, 
and perhaps social and religious actors as well. On a more practical level, Jeffery Herbst 
suggests that the international community consider the process of sovereignty 
decertification, or revoking the legal sovereignty of African states when their failure to 
exercise empirical sovereignty puts in peril their domestic populations and the rest of the 
international community. As many scholars have suggested elsewhere, another solution 
to Africa’s sovereignty dilemma is an increased amenability to recognize continental 
secessionist movements. Disintegration of unwieldy states could allow for greater 
congruence between the assumed center of power and the actual territorial units that they 
govern (Herbst 2002, 263 - 269). 

The radicalism of these suggestions at the current moment should not foreclose 
their consideration at points in the future. Indeed, as African leaders continue to refine 
the meaning and practice of sovereignty on the continent, their ultimate goal should be to 
ensure that its historical implication of freedom is fulfilled as fully as possible. 

Conclusion 

This chapter has harbored a dual purpose. First, in recognizing the lack of work 
that has been done on understanding the distinctiveness of African sovereignty, it has 
forwarded one historical paradigm for thinking about the evolution of sovereignty 
practice on the continent. In so doing, it has divided Africa’s history into four periods, 
each of which exhibited its own unique understanding and approach to the notion of 
sovereignty. But more than j ust looking at how leaders and the states that they governed 
have approached sovereignty over time, this chapter has also argued that in Africa, 
sovereignty has historically been tied to a secondary discourse rooted in profound 
connection to the notions of freedom and emancipation. 

To be sure, state and civil society actors have approached the dualities of 
sovereignty and freedom in different ways throughout the four eras of sovereignty. In the 
first era (pre-1957), sovereignty and freedom were closely reconciled, with Africana 
politi cal philosophers envisioning the emergence of sovereign states on the continent as 
lands of salvation to which globally marginalized Diasporic populations could return. In 
this period, because there was no African state, a dialectic between the ways that the 
"state" and "civil society" conceived of sovereignty did not exist. In the second period 
(1957 - 1963), sovereignty came to be equated with absence of official European 
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colonization and thus the end to a formal imperialism. During this period, leaders artfully 
melded the notions of sovereignty and freedom to ensure intra-African friendship and 
therefore the perpetuation of their fragile states. Lifted by the euphoric the tide of 
liberation, African civil societies did not protest their incorporation into the new 
sovereignties. It was in the third era of sovereignty (11963 - 2002) when the divergence 
between states and civil societies in regards to sovereignty and freedom reached a tipping 
point. Herein, African leaders continued to forward the notion that sovereignty was 
freedom, invoking anti-imperial critiques to foster nationalist sentiment, hold together the 
intra-African state system, and insulate themselves from external intervention. But this 
latter tendency was particularly problematic for domestic populations, who, becoming 
victims of the state itself, came to regard suspiciously the institution of sovereignty as a 
barrier, not catalyst to justice. Consequently, in the fourth era, (2002 - present) the 
politics of African freedom have become internally focused, as the African international 
community has recognized that the institution of sovereignty has created myriad 
injustices. States, which had been wont to subject themselves to internal reform and self- 
critique, are working (due at least partly to civil societies’ wishes) to mitigate the 
"unfreedoms" of the intra-African sovereignty regime. 

Today, speaking of’sovereignty’ in a broad sense is not especially useful, 

as the meanings imbued in the term’s European origins have less weight in African and 
Global South contexts. As the preceding discussion has hopefully shown, for analytic 
utility, observers should move to distinguish the ways that leaders of the postcolonial 
variety - whose historical, racial and theoretical experiences - have shaded and 
embedded meanings within the term ’sovereignty’ that have, as of yet, gone 
underappreciated. Most pertinent for states in Africa is the notion of"emancipatory 
sovereignty," or the process by which state sovereignty has come to be equated closely 
with non-colonization, non-imperialism, and oftentimes problematically, the achievement 

of international social justice. With the recognition that today, more states are of the 
postcolonial variety than not, the shift in conceptualizing sovereignty in non-Western 
terms is no doubt more revelatory than continued assumptions of its possession of unitary 
universal meaning. 

Half a century ago, attainment of sovereignty created a perceived freedom on the 
international scale, but for African civil societies, the transition to sovereign states simply 
created a new form of servitude. As the previous discussion has emphasized, the 
imposition of the international sovereignty regime has been at the root of many of not 

few of the continent’s problems. The imagining of sovereignty as a maj or ill of 
imperiali sm then gives new meaning to the critique that "Europe underdeveloped Africa." 
It has thus not been Walter Rodney’ s extraction of people and goods that crippled Africa 
(Rodney 1974), nor was it NgfigF s ’colonization of the mind’ (Thiong’o 1986). Rather, 
one of the most debilitating effects of European imperialism was not what happened 
during colonization but the ghosts of its aftermath: namely, the thrusting of juridical state 
sovereignty on peoples for whom the institution has thus far been a particularly un- 
liberating match. 
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NOTES 

i The irony of this statement does not go unrecognized. This characterization of African 

freedom as only being defined in reaction to the perpetration of Western "unfreedoms" 
gives lamentably little agency to the emergence of African philosophy. In so doing, it 
limits new African visions of freedom to instances when new external injustices are 
committed against populations. Antithetically, Young is remarkably restrictive in his 
.understanding of African conceptualizations of freedom. 
" Leonard Barrett St¯ argues that the relevance of this excerpt from Psalms 68:1, as well 
as that encompassed in Jeremiah 13:23 "Can the Ethiopian change his skin, or the leopard 
his spots?," have long served as galvanizing phrases in Rastafarian "Ethiopianism," 
effectively proving the preordination of Ethiopia as a Black promised land. The former, 
he claims, is the most quoted text in the Rastafarian movement (Barrett 1997, 78). 
iii To this end, Paul Collier has claimed that the African mega-sovereignties of the Sahara 

such as Mali, Niger, Chad and Sudan "should never have become countries" (Collier 
2007, 57). 
iv As concerns the question of freedom, it is worth noting that the verbi age and goals of 

the OAU Charter are closely in line with the "utopian" goals of international law such as 
sovereign equality, independence and non-interference that have been enshrined in 
international legal theory since ancient Greece (Neuman 1998, 10). 
v For example: "Pour les 6ternels ennemis de l’Afrique et pour les proph~tes de nos 

malheurs, I’OUA, encore dans l’oeuf, 6tait vou6e a un 6chec certain, tandis que pour 
nous, peuples africains, I’OUA ~tait ce rameau vert que nous portions entre nos dents, 
symbole de nos espoirs de demain" (Mobutu 1970, 54). Also: " L’OUA constitue le "fer 
de lance" de la lutte que nous avons engag6e, lutte inlassable, pour l’extirpation complete 
de toute trace coloniale sur notre continent, et ce a n’importe quel prix" (Mobutu 1970, 

50). 
v, To this end, Mobutu is known for saying, "Trahir le pays, c’est me trahir." 
vii But African sovereignty wasn’t entirely unsusceptible to being co-opted into global 

power struggles. Foltz notes, "In a Cold War setting, [African states] could use 
sovereignty to extract resources from abroad by trading symbolic foods, such as votes in 
the United Nations for public expression of ideological fealty, to one or another Cold 
War patron in exchange for tangible benefits (Foltz 2002, 44). 
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viii At the time of this writing in late 2010, various working names for the potential 

southern Sudanese state were under consideration, including: Juwama, the Nile Republic, 
Equatoria, New" Sudan, Kush, the Nile State and the Anyidi Democratic Republic 
(Reuters 2010). 
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<[--[if [snp~Lis~s]-->C. <[--[endi~-->How much/little do we need shared in all versions of the class? Kev themes? Keg texts? 

<[--[if[snp~Lis~s]-->D. <[--[endi~-->What are possible proposals for how to address concerns and aims of the course? 



Full Name: 

Last Name: 

First Name: 

Company: 

Business 

Address: 

Professor John Pickles 

Pickles 

Professor John 

University of North Carolina 

205 Saunders Hall Chapel Hill, NC 27599-3220 

Business 

Phone: 

919-962-3919 

E-mail: jpickles@unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Marks~ein, Lara <laram@email.unc.edu> 

Tuesday, November 30, 2010 8:53 AM 

John Pickles <jpickles@unc.edu"~ 

Weiler, Jonathan D <jweiler@emaJl.unc.edu>; Sahle, Eanice N <eunice@email.unc.edu>; Alexander Craft, Renee Jacqueline 
<renee.alexander.craft@nnc.edu>; Johnson, Erica <ericaj@ema~,l.nnc.edu>; Osterweil, Michal <osterwei@email.unc.edu>; Reynolds, 

Andrew S <asreynol@email.unc.edu> 

RE: Agenda for December 1 st Global Issues Meeting 

INT210 Syllabus Spring 2004 Pickles & Reynolds.doc; INTS210 Syllabus Fall 2007 Gokariksel.doc; INTS210 Syllabus Fall 2006 

Weiler.doc; ints2102007hooghe.doc; ints2102007 reynolds.doc; INTS 210 Syllabus Spring 2008 Smith Nonini.doc; INTS210 

Syllabus Spring 2008 Driscoll.doc; INTS210 Syllabus Fall 2007 MaNn.pdf 

A tt~ ch ~-’_~ d ! 

Lara Marksl:ein 

Departmental Manager 

Global Studies 

Fedex Global Education Center, 301 Pktsboro St. 

UNC ChapN 

Chapel H~[~, NC 27599 

ph. 919--962-5442 

lararn@emaiL unc.edu 

http:/!www.unc.edu!depts!~nts/ 

F~m: John Pickles [mailto:jpickles@unc.edu] 
Sent: Monday, November 29, 2010 6:39 PN 

Te: Hard.in, Lara 
¢¢: We[ler, Jonathan D; SaNe, Eunice N; Alexander Craft, Renee ]acquel[ne; Johnson, Efica; Oste~eil, N[cha[; Reynolds, Andrew S 
Subject: Re: Agenda for December 1st Global Issues Meeting 

Lara, 

I seem to remember am earlier email indicating that syllabi would be circulated prior. This may already have happened, but I cannot find the email. Can you send all 

velsions of recent and pas~ syllabi? 

Many thanks, 

John 

On 11/29/2010 11:39 AM, Markstein, Lara wrote: 

Dear all, 

Please read over the agenda following this email in advance of our Wednesday meeting on Global issues (iNTS 210). 

As a reminder: the meeting is being held in room 3009 of the 61obal Education Center at noon this Wednesday, December ::[st and lunch will be provided. 
Thank you once again for your help, 

Lara Markstein 

Departmental Manager 

Global Studies 

Fedex Global Education Center, 30~ Pittsboro St~ CB# 3263 

Chapel Hill, NC 27599 

ph. 92~9-962--5zk12 

laram@email.unc.edu 

http://www.unc.edu/deDts/intsi 

AGENDA 

What are the common concerns/or past problems with INT$ 210--i.e. why we thought we needed to think about refining the 2~0 course (why this 

meeting)? What has worked? What should we aim to keep? 

What are the pedagogical aims of the course? What must it do ~or the maior? What differences should there be between the majors only section and 

the larger course? 

How much!little do we need shared in all versions of the class? Key themes? Key texts? 

What are possible proposals for how to address concerns and aims of the course? 



International Studies 77 
GLOBAL ISSUES 

History 51 Anthropology 77 Geography 77 
MW 2-2:50 + Discussion Section 

Hanes Arts Center Room 121 
http://www, unc. ed u/cou rses/ints077/ 

Pol.Sci. 84 

Instructor: Dr. John Pickles 
Office: (off-campus spring 2004 
due to renovation of Saunders Hall) 
Office Hours: By appointment 

Email: jpickles@email.unc.edu 
Telephone: 962-3919 

Instructor: Dr. Andrew Reynolds 
Office: Hamilton 250 
Office Hours: Weds 10-12 and by appointment 

Email: asreynol@email.unc.edu 
Telephone: 962 0403 

This course provides an introduction to the evolving field of international and global studies. 
Our approach to this vast subject will be interdisciplinary and thematic, with particular attention to 
cultural, economic, political, and social patterns that appear in conflicts and institutions throughout the 
world. We will examine a number of specific issues that have taken somewhat different forms in 
various geographical regions and cultures: colonialism and its legacies; nationalism and the formation 
of a world of nation-states; conceptions and consequences of "development"; the construction of a 
global economy; the globalization of popular culture and consumerism; sources of ethnic and religious 
conflicts; migrations, diasporas and multiculturalism; debates over the environment; population growth 
and global public health issues; and new social movements and global institutions. 

Our goal is to understand the historical forces that have created present-day relationships 
between and among different groups of people and regions of the world. We will draw on both the 
scholarly literature of the social sciences, fictional (including filmic) accounts of personal experiences 
within the modern global system, and policy documents and reports of governmental and non- 
governmental agencies of various kinds from various countries. The course will evolve on two levels: 
(1) an account of changing social relations within increasingly global economic and political systems, 
and (2) analytical and critical reflections on the terms and categories that are used to describe these 
relations. 

Requirements and Grading 

During most weeks there will be two lectures and a discussion section. Regular attendance 
and participation in all aspects of the course is required. All students must be enrolled in one of the 
discussion sections, and regular attendance at these discussions is a requirement of the course. 
Other course requirements include one take-home essay examination, one in-class examination, a 
final exam, and a research project (a full description of this will be posted later in the semester on the 
course web-page). Grades for the course will be based on the following percentages for each of 
these requirements: 

Exam #1 (take home essay examination) 20 points 
Exam #2 (in-class examination) 20 points 
Final Project 20 points 
(Statement due anytime before March 24) 
(Paper Due April 15/16) 
Discussion sections 20 points 
Final Exam 20 points 



In all essays for this course, you are expected to work with and through the required readings and to 
integrate these with the themes and content of the lectures and recitation sections. Essays and 
project papers will be limited in length to enable you to focus on the quality and content of your 
writing. Examination #1 will be a take-home essay based on questions provided one week prior to the 
due date. Each essay answer must not exceed four pages of narrative, one page of figures or tables 
(if needed), and one page of references. Examination #2 will be essay-based and in-class. Final 
reports must not exceed ten pages of narrative (excluding figures, tables, and references). 

It will be useful if you can complete readings prior to class. It is absolutely essential that you do the 
reading prior to your recitation section in order for discussions to be productive. To help you focus on 
the readings, we are requiring that you maintain a writing journal throughout the semester. Each 
week write one to two pages on something you found interesting in the reading. This need not be a 
fully developed argument, but it should be thoughtful and related directly to the content of the readings 
for that week. Every week in recitation section your TA will call on several of you to read some or all of 
your writing as a stimulus to class discussion. If called upon to read your journal entry you must be 
ready to do so. 

There are no substitutions for these requirements. Failure to attend and/or participate in discussion 
sections will result in the loss of up to 20 points. All deadlines are firm. Requests for project 
extensions based on personal injury or hardship must be made in writing (email) to your TA and must 
receive written (email) permission. All late assignments not receiving written permission will incur 
penalties. All students are encouraged to read the University Honor Code. 

Breakdown of qrades: 
100-93: A 79-77: C+ 
92-90: A- 76-73: C 
89-87: B+ 72-70: C- 
86-83: B 69-67: D+ 
82-80: B- 66-60: D 

59-0: F 

Gradin.q Policies: 
a) Any student who will miss class because of prior commitments (such as sport, conferences, 
planned trips) should see us during the first week of classes. 
b) There will no extra credit. 
c) Late assignments will be accepted, but they will be marked down a full letter grade for every day 
they are late. 
e) We will endeavor to provide make-up exams for those students who have legitimate excuses, but 
only following a request in person before or after class at least a week in advance. 

Special Needs Students: 
Students with special needs should bring these to the attention of the instructor and recitation section 
TA during the two weeks of the semester. 

Language Across the Curriculum: 
Languages Across the Curriculum recitation sections for this class 
Interested students must enroll in the appropriate LAC recitation section in lieu of a recitation section in English. 
Spanish LAC, section 615: optional language credit, 1 hr. see TA 

French LAC, section 606: optional language credit, 1 hr. see TA 



Required Readinqs: 

Required Texts: 
The following books are required for the courses and are available at UNC Student Stores: 

1. Chinua Achebe, Things Fall Apart (any edition) 
2. Wayne EIIwood. The No-Nonsense Guide to Globalization. Verso, 2001. 
3. Alan Thomas. Third World Atlas, Taylor and Francis 1994. 

Readinq Assignments and Discussion: 
Required readings will be drawn from the required texts (above) or they will be available through 
electronic research or on-line and accessed through URL numbers in the syllabus and on the course 
web-page. 

Readings are assigned to provide context and elaboration for each week’s lectures. They will also be 
the basis for discussion and analysis in the recitation sections on Thursday and Friday. You must read 
the assigned materials during the week; they are essential for your participation in the recitation 
sessions. Some of the weekly reading lists contain several items, but generally these are short 
readings of 1-3 pages. Please remember that - as always with the WWW- access can be uneven. 
You need to ensure you have accessed and read the materials during the week, not at the last minute 
before your recitation session. 

Recitation Sections: 
You must attend the recitation sections for which you are enrolled. If you are unable to attend your 
recitation section due to an emergency or urgent appointment, you may attend any of the other 
sections for that week only. 

International Media: 
We would also like you to select one international radio, internet, and/or television news broadcast to 
listen to regularly during the course of the semester. This assignment has two primary purposes: (i) to 
ensure that you are keeping up with the world on a daily and weekly basis, and (ii) to ensure that you 
are encountering these global issues from a perspective that is different in some way from that we 
receive from US-based media. The source of this media and the difference it represents is left up to 
you to decide based on your regional or linguistic preferences. Good sources for these are: 

1. The Harvard Working Group on Environmental Justice streaming audio and video 
gateway: http://ecojustice, net/audio/#oneworld 
2. TVRadio World: http://www.tvradioworld.com/Stations on the Web/default.asp 
3. BBC One TV: http://www.bbc.co.uk/tv/ 
4. BBC Radio - BBC World Service: http:llwww.bbc.co.uklradiol 
5. Radio France Internationale www.rfi.fr 
6. Radio Africa No. 1 www.africal.com 
7. Radio Canada International www.rcinet.ca 



Schedule of Assignment 

THINKING ABOUT GLOBALIZATION 

Week 1. Rethinking Basics 
Wed. Jan 7. Introduction to Global Issues in a Changing World 

Jan 8/9: Readings for discussion: 
What does globalization mean today? What does it mean to different people? In what ways 
and through which ’eyes’ do we imagine-image the Global? In what ways is globalization 
shaped by technology? Can we talk about the globalization of information? 

Alan Thomas. Third World Atlas, pp. 4-9 

GIobalization Debates. The GIobalization Website: 
http://www.emory.edu/SOC/globalization/debates, html 

Case Studies: Visualing the Globe (explore these sites) 
Tom van Sant’s Geosphere Project: http://www.geosphere.com/home4.htm 
Atla~~ of Cyber~pace~~ http://www.cybergeography.org/atlas/geographic.html 

GLOBALIZATION I: The Aqe of Empire (1850-1945) 

Week 2 Colonialism and the Construction of a Global Economy 
Jan 12 European Imperialism: Overview (1850-1945) 
Jan 14 Full and Partial Imperialisms in Africa and Asia. {Short Teach ForAmerica visit/presentation.} 

Jan 15/16: Readings for discussion: 
Wayne EIIwood, The No-Nonsense Guide to Globalization, Preface and Chl, pp.8-23 

Alan Thomas. Third World Atlas, The Making of the Third World, pp.24-35. 

Jules Ferry (1832-1893), Prime Minister of France 1880-1881, 1883-1885: On French Colonial 
Expansion: http://www.fordham.edu/halsall/mod/1884ferry, html 

John Stuart Mill: On Colonies and Colonization, 1848: 
http://www.fordham.edu/halsall/mod/1849jsmill-colonies, html 

British Imperialistic Anthems -- Rule Britannia and Land of Hope and Glory, etc. 
http : //www. fordham, edu/halsall/mod/rulebritannia, htm l 

Week 3 Special Topics: Human Rights Issues 
Jan 19 Martin Luther King Day: No classes BEGIN READING Chinua Achebe, Things Fail Apatt (1959) 

Jan 21 Visiting Lecture: William Schulz. National Director of Amnesty International 
M~, Schulz is author of "Tainted Legacy: 9/11 ~nd the Ruin of Huma~ Rights." In this book he explores how 
basic humar~ rights have bee~ ur~dermined since the te~rodst attacks of September 1 lth in the effo[ts to fight 
terrorism, and how that tmderminir~g hadms }ts direct vlc[lms as well as our own citizens and nat}onal ir~teres[s, 
The New York Review ot Books procla}ms that "[Schulz] has done mor~ than anyone else ir~ the American 
humar~ dgh[s movemes[ to make humar~ r}gh[s issues knows in the Urfited States," 
William F, Schulz: http://www.amnesty[~sa,o~g/about/williamschulz,html 



Tainted Legacy: 9/11 and the Ruin of Human Rights: http://store.yahoo.com/aipubs/newreports.html 

Jan 22/23 Readings for Discussion of ’Human Rights Today’ 
This week, students will work in groups to prepare and present two-page briefing papers on a specific human 
rights issue of global concern. These will be drawn from the readings below. Be sure to bring a sufficient number 
of copies of the briefing papers for each student in the section. TAs will structure the class presentations and 
discussion. 

UNIVERSAL DECLARATION OF HUMAN RIGHTS: 
http : //www. ccnmtl, columbia, edu/projects/mmtludhrl 

LET FREEDOM RING... FREE AT LAST, FREE AT LAST 
--Martin Luther King. "1 have a dream" speech delivered at the March on Washington for Jobs 
and Freedom. 
http:llvwvw.stanford.edu/grouplKinglspeeches/publaddress at march on washington.pdf 
[Listen to the speech at: http://www, usembassy.it/policy/topics/rights/mlk, htm] 
--Martin Luther King. "I’ve been to the Mountaintop". 3 April 1968, Memphis, TN. 
--The Official Website of Malcolm X (read the quotations on the front- 
page):http://www.cmgww.com/historic/malcolm/about/quotes_articles.htm 

AMNESTY INTERNATIONAL ON ’THE WAR ON TERROR’ AND TORTURE 
Amnesty International on ’The War on Terror’: http://www.amnestyusa.org/waronterror/ 
-- Amnesty International’s work to stop torture: http://www.amnestyusa.org/stoptorture/ 
-- A.I. concerns about torture: http://www.amnestyusa.org/waronterror/ib_torture.html 
-- December 2, 2003 Amnesty International Report: US Exports $20 million of Shackles, 
Electro-Shock Technology: 
http://www.a mnestyusa.org/cou ntries/usa/docu ment.do?id=F7CEOB 13E65 E100085256 DF00050B882 
-- Letter from William F. Schulz, Executive Director AIUSA, to President George W. Bush: 
http://www.a mnestyusa.org/news/2003/usa01282003.html 

VIOLENCE AGAINST WOMEN 
http://www.vday.org/contents/violence/statistics 
http://www.vday.org/contents/violence/glossary 

Week 4 Imperialism and the Construction of a Global Economic and Political Hegemony 
Jan 26 Commodities, Wage Labor, and a New Global Economy 
Jan 28 This Magnificent African Cake -- Basil Davidson, program 6 from AFRICA 

Jan 29/30 Readings for discussion: 
Chinua Achebe, Things Fall Apart (1959) 

Get a ’feel’ for the landscapes of Africa by exploring the ’search’ category on this 
website: http://africafocus.library.wisc.edu/ 

Alan Thomas. Third World Atlas, pp. 36-43. 

Rudyard Kipling, The White Man’s Burden, 1899: 
http://www.fordham.edu/halsall/mod/Kipling, html 

Joseph Conrad: from Heart of Darkness (1902): 
http://www.wsu.edu:8080/~wldciv/world civ reader/world civ reader_2/conrad.html 



Dadabhai Naoroji: The Benefits of British Rule, 1871: 
http://www, fordham, edu/halsall/mod/1871 britishrule, html 

Week 5 Colonial Legacies: Ethnicity and the construction of identities 
Feb 2 Responses to Imperialism: Anti-Colonialism and Nationalism in the ’Periphery’ 
Feb 4 The Formation of New Identities 
***Take-home exam 1, handed out in class*** 

Feb 5/6: Readings for discussion: Questions: 
What are the varieties of communities of interest? What is the relationship between 
colonialism and ethnicity? How does ethnicity/identity impact politics in the world? 
Is identity primordial or constructed, or... ? 

Alan Thomas. Third World Atlas, pp. 44-45. 

The People of Canton: Against the English, 1842: 
http://www.fordham.edu/halsall/mod/1842canton.html 

Lin Zixu Lin Tse-HsQ (1839 CE) Letter of Advice to Queen Victoria: 
http : //acc6. its. brooklyn, cuny. edu/~phalsall/texts/com-lin, htm l 

Kaspin, Deborah. (1995). "The Politics of Ethnicity in Malawi’s Democratic Transition’, Journal 
of Modern African Studies. 

Anderson, Benedict. (1991). Imagined Communities. Ch.l: Cultural Roots. 

Gourevitch, P. We Wish to Inform You That Tomorrow We Will be Killed With Our Families: 
Stories from Rwanda. New Yorker? 

Case Study. American Anthropological Association Statement on ’Race’: 
http://www.aaa net.org/stmts/racepp, htm 

GLOBALIZATION II: The Age of Development and State-Buildin~ (1945-1979) 

Week 6 Modernization and the Assumptions Development 
Feb 9 Post-War Theories of ’Economic Development’ and the Institutions of Bretton Woods. 
Feb 11 Cold War and the Third World 
****Take-home exam due in class***** 

Feb 12/13: Readings for discussion: 
Alan Thomas. Third World Atlas, pp. 10-22, 46-47 

Wayne EIIwood, The No-Nonsense Guide to Globalization, 
’The Bretton Woods Trio’ pp. 24-37. 

Walt Whitman Rostow (1916-2003). The Stages of Economic Growth: A Non-Communist 
Manifesto. http://www.inwent.org/E+Z/content/heft-eng/tribune_artl, htm l 

Marshall Plan speech: 
http://www.cnn.com/SPEClALS/cold.warlepisodes/O3/documents/marshall.plan/ 



Vyshinsky U.N. Address: 
http ://www. cnn. com/SPEClALS/cold, war/episodes/O3/documents/vyshinsky/ 

X-Article http://www.cnn.com/SPEClALS/cold.war/episodes/O4/documentslx.html 

Soviet Response to X-Article: 
http://www.cnn.com/SPEClALS/cold.war/episodes/04/documents/cominform.html 

Week 7 Communism and Planned Economies 
Feb 16 Leninist Theories of Development 
Feb 17 China: The Great Leap Forward 

Feb 18/19: Discussion: 
Wayne EIIwood, The No-Nonsense Guide to Globalization, pp. 38-52. 

Immanuel Wallerstein, "Social Science and the Communist Interlude, or Interpretations of 
Contemporary History" http://fbc.binghamton.edu/iwpoland.htm 

The Fundamentals of Socialist Political Economy, and Lenin and Economic Theory 
http://venus.spaceports.com/~theory/economy_2.htm 

China’s Great Leap from The People’s Century 
Read: http://www.pbs.orglwgbh/peoplescentury/episodes/greatleap/description.html 
Exlpore: http:l/www.pbs.org/wgbhlpeoplescenturylepisodes/greatleap/ 

Week 8 Defining Democracy 
Feb 23 Dick Leonard Financial Times and Economist journalist and author of a number of works on 
the EU, notably "The Economist Guide to the European Union". Presentation "Europe at the 
Crossroads", with reference to the Convention and the IGC. 
Feb 25 The Diffusion of Democracy - trends and challenges 

Feb 26/27 Readings for discussion: 
What is democracy? Who is it for? Does democracy ’diffuse’? Controversies surround it? 
Multi-lateral actors involved? 

Samuel P. Huntington. "The Third Wave" Chapter 1 

Robert Kaplan. "What Democracy Just a Moment" Atlantic Monthly (December 1997). 

Fareed Zacharia. "The Future of Freedom" Introduction: The Democratic Age 

GLOBALIZATION III. The Age of Deregulation and New Globalisms (1979-present) 

Week 9 Global Shift 1 (Production and Free Trade) 
Mar 1 ****Exam 2 in class**** 
Mar 3 Capital Unbound: Neo-liberalism, Free Trade, and the WTO-- The Global Assembly Line 

Mar 4/5 Readings for discussion: 
What has neo-liberalism meant for communities in the North and the South? 
What does free trade mean to people on limited incomes? 



What have been the consequences of VVTO and NAFTA--FTAA free trade policies for labor- 
intensive industries of North Carolina? 

Wayne EIIwood, The No-Nonsense Guide to Globalization, pp. 53-71. 

Tom Hindle. The third age of global!sat!on. The World in 2004. The Economist, pp. 97-98. 

Susan George. A Short History of Neo-liberalism Twenty Years of Elite Economics and 
Emerging Opportunities for Structural Change, March 1999: 
http://www.globalexchange.org/economy/econ 101/neoliberalism.html 

Case Studies: Short examples of global enterprise: 
Global Air Transportations: http://www.globalpolicy.org/globaliz/charts/airtraf2.htm 
Countries and Corporations:http://www.globalpolicy.org/socecon/tables/comp972.htm 
States and TNCs Compared: http://www.globalpolicy.org/socecon/tncs/tncstat.htm 
Internet users worldwide: http://www.globalpolicy.org/globaliz/charts/netuser2.htm 
Global Factory: http://www.globalfactory.com/ 
CoreNet Global- Corporate Real Estate Network: http://www.corenetglobal.org/ 
Tables/Charts of Global Business: http://www.globalpolicy.org/globaliz/charts/index.htm 
Corporations and Countries: http://www.globalpolicy.org/socecon/tables/comp972.htm 
The Network Economy: http:llpublish.uwo.ca/~mcdaniel/weblinks/spaceeconomy/netecon.html 

Case Studies: Free Trade and Regional Economic Change 
Tom Barry. What’s This Organization (WTO): An Annotated Glossary of Terms and Concepts 
About the World Trade Organization - WTO Structure. Foreign Policy in Focus. 
http://www.foreig npolicy-infocus.org/wto/structu re.html 
Tina Rosenberg. The Free-Trade Fix. The New York Times NYTimes.com, August 18, 2002. 
htt p://www, n ytimes, com/2002/08/18/magazine/18GLOBAL.html 
No end in sight to N.C. job losses. Newsobserver.com, August 18 2002. 
http://www, n ewsobserver.com/trade/story/1647567p-1673759c.html 
Remedy misses mark. Newsobserver.com, August 19 2002. 
http://www.newsobserver.com/trade/story/1649466p-1675661 c.html [explore some of the links 
provided on this page] 
Behind the labels: Garment workers on US Saipan: http://www.witness.org/ 

(Be sure to read the whole story, watch the video, and follow a couple of links). 

Week 10 Spring Break 
Mar 8-12. No Classes. 

Week 11 Global Shift 2 (Financial Markets and Challenges to the Nation State) 
Mar 15 The Crash: PBS Frontline, broadcast June 29, 1999 
Mar 17 Structural Adjustment in the 3rd and 2nd Worlds 

Trinkets and Beads 

Mar 18/19 Readings for discussion: 
Wayne EIIwood, The No-Nonsense Guide to Globalization, pp. 72-89. 

Alan Thomas. Third World Atlas, pp. 68-69. 

IMF Staff. Globalization: Threat or Opportunity? January 2002 (12pp.) 
http://www, imf. org/external/np/exr/ib/2000/041200, htm#1 

Interviews from The Crash on web site: www.pbs.org/wgbh/pages/frontline 
http:flwww.pbs.orglwgbh/pages/frontlinefshows/crashl 
[First watch the video clip, then skim through the entire site. Having done this select three 



interviews to read carefully.] 

Case Study: Argentina 
Arthur MacEwan. Economic Debacle In Argentina: The IMF Strikes Again. Foreign Policy in Focus. 
Jan 2, 2002 http://www.foreignpolicy-infocus.org/commentary/2002/0201argentina.html 
I.M.F. Won’t Support New Loan for Argentina. New York Times December 6, 2001. 
http://www.g eog. psu.ed u/cou rses/geog 100/NYTimes/120601 imfargentina, html 

Week 12 Designing Democracy: 
Mar 22 Institutions and how they relate to government success or failure 
Mar 24 Attempts to recognize gender, ethnic minorities, regions, and the disenfranchised 

Mar 25/26 Readings for discussion: 
How can political institutions help in stabilizing a fragile polity? What is the relevance of 
diversity in government? What is the status of women in politics around the world? 

Alan Thomas. Third World Atlas, pp.48-51, 66-67 

Harris and Reilly. Democracy and Deep Rooted Conflict: Ch.4: Democratic Levers for Conflict 
Management (1998) Sections: 4.1-4.5 and 4.9. 

What other diversity issues are becoming salient? 
http://www.idea.int!gender/index.htm 

Andrew Reynolds: "Comparative approaches to race and districting" 

Week 13. Migrations and Health 
Mar 29 "Migrations: Humanity in Transition (and) The Children." 

The artist, Sebasti~o Salgado, spent 7 years visiting 40 countries documenting the displacement of people due to 
famine, war, environmental devastation and the promise of a better life elsewhere. The exhibit consists of over 400 
black and white photographs ranging in size from 22x28 inches to 40x60 inches. It is organized into four sections, 
three at the Ackland and one at Duke. The three sections at the Ackland are: I~ The African Tragedy: A Continent 
Adrift; I1. Latin America: Rural Exodus, Urban Disorder (exhibited at Ackland); and Ill Asia: The World’s New Urban 
Face (exhibited at Ackland). 

Mar31 Health and Pandemics 
Listen to Fresh Air with Terry Gross. http://freshair.npr.org/Wednesday, December 10, 2003 Interview with AIDS 
activist Dr. Eric Geomaere. Dr. Goemaere is head of Doctors Without Borders (Medicins Sans Frontieres) in South 
Africa and a leading AIDS activities for South Africa’s Treatment Action Campaign. He was recently featured on a 
Frontline report, "AIDS Treatment for Africa: The South African Struggle," that appeared on PBS. 

Aprl/2 Readings for discussion: 
Alan Thomas. Third World Atlas, pp. 54-61. 

Vandana Shiva. Poverty and Globalization: The Reith Lectures 2000: 
http : //news. bbc. co. uk/hi/english/static/events/reith_2OOO/lecture5.stm 

H IV/AI DS 
Combating HIV/AI DS. D+C 02.2003. http://www.inwent.orq/E+Z/content/archive-enq/02- 
2003/foc artl.html 
Map -- the food supply gap between rich and poor countries, Food and Agricultural 
Organization: http://www.fao.org/N EWS/1998/981204-e. htm 
Data sheet: Barcelona July 2002: UNDP Statistical Factsheet HIV/AIDS (PDF file) 



http://www, undp.org/hiv/docs/Barcelona-statistical-fact-sheet-2J uly02.doc 
Map: U.S. and World AIDS cases (pdf file) 
http://www, geog. psu. ed u/cou rses/g eog 100/AI DScases_U S. pdf 
UNDP (UN Development Program) Results of the Barcelona Conference on HIV/AIDS, 2002. 
http://www, undp. o rg/h iv/docs/res u Its. pdf 
UNDP reports on HIV/AIDS: http://www.undp.org/hiv/ 

Week 14. Politics, Culture, and the Arts: Making points through fiction and humor 
Apt 5 Homogenization and differentiation in a globalizing word: Jihad vs McWorld. 
Apt 7 How have socio-political movements utilized the arts in the developing world? 

Benjamin R. Barber. Jihad vs McWorld. The Atlantic Monthly Onfine, March 1992: 
http://vwvw.theatlantic.com/politics/foreign/barjiha.htm 

Andre Gunder Frank Mc World vs Jihad Critique: Divide or Impera. 
http://csf.colorado.edu/agfrank/mcworld.html 

The Reuters Forum: Critical Issues in Global Economics -- Jihad vs. McWorld: The Clash 
Between Fundamentalism and the Secular World. January 30, 2002: 
http://www.jrn.columbia.edu/events/reuters/2002-01-30.asp (watch Benjamin Barber and one 
other presentation) 

Apr 8/9 Friday is a Holiday. Thursday sections will also not meet this week. 

Week 15 Challenges to future stability in Afghanistan & Iraq 
Apr 12 Afghanistan 
Apr 14 Iraq 
Apt 15/16 Readings for discussion: 

What is the current situation in Afghanistan and Iraq? What are their chances for democracy 
and stability? 

Afghanistan Research and Evaluation Unit. Afghan Elections: The Great Gamble. 2003. 

Kanan Makiya. A Model for Post-Saddam I raq" Journal of Democracy, July 2003. 

Adeed Dawisha and Karen Dawisha. How to Build a Democratic Iraq. Foreign Affairs, 
May/June 2003. 

Afghanistan: Coupling security and reconstruction? D+C 
http://www, inwent, org/E+Z/content/heft-eng/stud_artl, html 

Reconstruction in I raq. D+C. http://www.inwent.org/E+Z/content/heft-eng/fact_artl.html 

Case Studies: 
Fifteen major military spenders: http://projects.sipri.se/milex/mex_major__spenders.html 

Ellen C. Collier. 1993. Instances of Use of United States Forces Abroad, 1798 - 1993. 
Foreign Affairs and National Defense Division, Washington DC: Congressional Research Service 
http://www, h istory, navy. mil/wars/foabroad, htm 

****Term Paper Due**** 

Week 16 Global Democracy and Justice Movements 



Apr 19 Anti-Globalization and Global Justice Movements 
Apr 21 A Fourth-Round of Globalization? 

Apr 23 Spring semester ends: Thursday and Friday sections will meet for those wanting review. 
Attendance is optional. The readings below will be useful in framing this final week. If you cannot 
attend any one session, you may attend a different section for this week. 

Readings for Week 16: 

Alan Thomas. Third World Atlas, pp.62-65, 70-73. 

Wayne EIIwood, The No-Nonsense Guide to Globalization, pp. 90-136. 

HUMAN RIGHTS AFTER 9/11:AN INTERVlEW WlTH MARY ROBINSON The world’s most 
prominent human rights activist talks to us about the 21st century human rights agenda - one 
that connects universal principles to the daily lives and needs of the world’s poorest people: 
http://www, opendemocracy, net/debates/article-6-27-1627.jsp 

Deborah Eade. Editorial: Development and Human Rights. Development in Practice, 8(3) 
1998. http://www.developmentinpractice.org/abstracts/vol08/edv8n03, htm 

+++FINAL EXAM -- MONDAY MAY 3rd, 4.00pm +++ 



INST210 - Second half of Spring 07 - REYNOLDS 

Week 1 : Ethnicity and the construction of identities 

Lectures- March 19 and 21 

Questions: 
What are the varieties of communities of interest? 
What is the relationship between colonialism and ethnicity? 
How does ethnicity/identity impact politics in the world? 
Is identity primordial or constructed, or... ? 

Anderson, Benedict. (1991). Imagined Communities. Ch.l: Cultural Roots. 

Lin Zixu Lin Tse-HsQ (1839 CE) Letter of Advice to Queen Victoria: 
http://acc6.its, brooklyn.cuny.edu/~phalsall/texts/com-lin, html 

Week 2: The Diffusion of Democracy - trends and challenges 

Lectures- March 26 and 28 

Questions: 
What is democracy? 
How has it been diffused? 
How is it manifested in different parts of the world? 
Controversies around it? 

Samuel P. Huntington. "The Third Wave" Chapter 1 

Robert Kaplan. "What Democracy Just a Moment" Atlantic Monthly (December 1997). 

Fareed Zacharia. "The Future of Freedom" Introduction: The Democratic Age 

Week 3: Designing Government in Post-Conflict States 

Lectures= April 2 and 4 

Institutions and how they relate to government success or failure 
Attempts to recognize gender, ethnic minorities, regions, and the disenfranchised 

Questions: 
How can political institutions help in stabilizing a fragile polity? 
What is the status of women in politics around the world? 
What other diversity issues are becoming salient? 

Harris and Reilly. Democracy and Deep Rooted Conflict: Ch.4: Democratic Levers for 
Conflict Management (1998) Sections: 4.1-4.5 and 4.9 (on web) 



Electoral Systems and the Protection and Participation of ~Vlinorities (London, Minority 
Rights Group International, 2006). 

Week 4: Afghanistan 

Lecture- April 9 

Questions: 
What is the current situation in Afghanistan? 
What are their chances for democracy and stability? 

Goodson. 2002. "Afghanistan’s Road to Reconstruction," Journal of Democracy 14. 

Reynolds. "The Curious Case of Afghanistan," Journal of Democracy, Vol. 17, No.2 (April 
2006). 

Lecture- April 11 
Documentary on the CLJ -"Hell of a Nation" 

Find a current story from Afghanistan on the web or in a newspaper to discuss in 
sections 

Week 5: Iraq 

Lecture- April 16 

Questions: 
What is the current situation in Iraq? 
What are their chances for democracy and stability? 

"How to Build a Democratic Iraq" by Adeed Dawisha and Karen Dawisha (Foreign 
Affairs, May/June 2003) 

Iraq Study Group recommendations. 

Lecture- April 18 
Class Debate: US policy on nation-building 

The J Curve: A New Way to Understand ~7~y Nations Rise and Fall. Ian Bremmer, Chs. 
1 and 7. 

(PAGE } 



Week 6: Politics and the Arts: Making points through fiction. 

Lecture- April 23 

Fiction 
’Kite Runner’ Khalid Husseni 
How have socio-political movements utilized the arts in the developing world? 
Theatre 
"Siswe Bansi is Dead" Athol Fugard. 
Television 
Yes Prime Minister / Spitting Image 
South African Music 

Lecture- April 25 
Recapitulation 

(PAGE } 



Syllabus - Spring 2008- UNC-CH 
International Studies 210 -- "Global Issues" 

(INTS 210, ANTH 210, HIST 210, POLI 210, GEOG 210) 

Professor: Sandy Smith-Nonini, Ph.D. 

Email: scsmith @ email.unc.edu 
Office: 410-H Alumni 

Classroom: Global Center 1015 
Lecture: MW 2pro -2:50" 

Office Hours TBA 

’~ Recitatious: This course has a required recitation section. Beginning in the 2nd week of 
classes students will meet in a recitation section on a third day each week --either 
Wednesday, Thursday or Friday (see registrar for details on times/classrooms), for 
discussion of lectures and assigned readings. All written assignments other than tests will 
also be coordinated through the recitation sections. The course has 5 Teaching Assistants 
who be instructors for these sections. Their contact information will be posted on the 
main course Blackboard website, and given out in recitation section meetings. Note: no 
recitation meetings will be hem during the weeks before and after Spring Break. 

Blackboard: This course will have a main Blackboard website for lectures, and each 
recitation section will have a website. Students should learn to access Blackboard and 
check it for postings between classes. Any posting relevant to an upcoming class will 
normally be posted at least 24 hours ahead of time. 

Course Description: We’ve all heard the terms: "globalization," neoliberalism, the 
"New World Order," but many people remain confused about what, exactly, is going on 
in the world since the 1980s. Why is every-thing speeding up? Where are our jobs going? 
Why is there such an influx of new immigrants? What happened to the social safety net? 
How did the internet change the world economy? Why are corporations always merging? 
What does "free trade" and the WTO mean and why are there protests against it? What’s 
wrong with "Fast Food?" Why is there anti-American terrorism? How did global 
warming and the energy crisis sneak up on us? 

At the same time, Americans are often handicapped in understanding world 
affairs by our lack of interest in history-. And since many Americans think of themselves 

as winners, perched somewhere near the top of the global pyramid (and xenophobic 

winners at that, with an ocean on either side), we often show little interest in world affairs 
unless the particular agenda fits with a foreign policy goal of our government. 

In this course we will examine the phenomenon of "globalization" - or rapid 
social change associated with the expansion of transnational capitalism that has 
accompanied access to cheap fossil fuels and (since the 1970s) new information 
technologies. Because of the huge impact U.S. policies have had on other cultures, 
understanding globalization involves study of controversies over Western hegemony or 

influence. We will examine what one author has dubbed "the McDonaldization of 
society," as trends like fast-food, advertising and new laws and trade agreements 
privileging corporate penetration become ubiquitous even in remote places (with 
repercussions ranging from new- social identities to unrest that affects the stability of 
nation-states). We will also examine varying claims and triumphalist rhetoric about 



globalization, with attention to the many meanings of the term, who is using it, and what 
stakes they have in the processes. 

We will use a variety of interdisciplinary readings, including media articles and 
books aimed at both academic and lay publics. In thinking about the material we’ll draw 
on insights from anthropology - which privileges social perspectives in specific cultural 
settings as well as integrated understandings of humans in evolutionary and 
archaeological time, history, which helps us understand how cultures and systems change 
over time, geography, which emphasizes how humans have adapted to specific ecologies 
and how humans impact the planet, and political science, which examines the role of 
power relations and the political histories of ideas and policies. 

The bulk of our reading will focus on the last 50 years, with a central argument 
that revolves around a critique of the ideology of growth, which draws on academic 
analysis, new social movements in the Global South that have risen to challenge 
neoliberal development premises, and new studies of human ecology that raise important 
questions about the long term sustainability of human systems. We are still living in a 
period which social scientists increasingly dub the "neoliberal" period of capitalist 
expansion, tracing these economic developments to policy changes that began in the late 
1970s. The public more commonly refers to these trends as ’~globalization" - which we 
~vill see, has many meanings, depending on who you talk to! Many believe we are on the 
cusp of maj or changes that will alter human lifestyles and the economy for a variety of 
reasons - including ecological threats and the limits of key global resources. But few are 
willing to predict what turn in human fortunes the future holds. 

A central theme of the course will be to evaluate the thesis that we are entering a 
period in which we will encounter limits on geographic and economic expansion. To put 
our relatively recent (industrialized) past in perspective we will backtrack for brief 
reviews of human history and prehistory: including a look at the forms of subsistence and 
culture in small scale societies that have predominated during the period of human 
existence, the history of mercantilist and capitalist expansion, the rise of corporations and 
industrial societies, the Keynesian period following World War II, and the Modernist era 
of neo-colonial "development" during the Cold War. 

We will consider how powerful humanitarian ideas such as environmental 
sustainability, notions of universal human rights, and brand new notions about corporate 
responsibility are changing the moral landscape. In addition, a variety of movements in 
the Global South are challenging neoliberal pressures on states to turn to the private 
sector for management of what have traditionally been regarded as public goods. Study 
of these movements helps us to get beyond the "triumphali st" rhetoric about "top-down" 
globalization, and turn a critical eye on conventional economic beliefs, asking who are 
the winners and who are the losers in this game, and what does all this growth mean for 
the planet? We will end the course with study of alternative paradigms and approaches to 
development that buck the trends by privileging local, democratic and human-focused 
solutions to problems. 

Required Texts: 
Steger, Manfred B. 2003 Globalization: A Very Short Introduction. Oxford University 
Press. 



Ponting, Clive 2007 A New Green History of the World, 2nd Edition, London: Vintage 
Books. 

Korten, David 2001 When Corporations Rule the World, 2nd Edition, Kumarian Press. 

We will also read a number of Web readings, links to which will be posted on 
Blackboard. Students have the choice of reading these on their computers or printing 
them out. 

The books are available now" in the Student Stores textbook division. 

Media: All students should read national and international news stories that are relevant 
to themes we’ll be discussing. We recommend the New York Times, CNN, the BBC 
Online or another major news source that covers international events. Try to read the 
media 2-3 days a week, including Sunday. You may read news on line (e.g 
www.n~Ttimes.com), or subscribe to a paper, or use the library. 

Assignments: 
Participation: 10% (of final grade) 
Required Reading Notes/Commentaries: 25% 
Special Project: 20% 
Midterm: 20% 
Final Exam: 25% 

Participation: There are two components of participation - attendance and class 
participation. Together they are ~vorth 10% of your final grade. 

Attendance: Attendance will be taken in recitation sessions in one form or 
another. Poor attendance not only lets the class down (as this is a course strongly 
dependent on class interaction), but it will hurt your grade. Each student is allowed up to 
2 absences without penalty. Each absence after the first two will result in the loss of 1% 
&your final grade. Students who are absent from a lecture or recitation are responsible to 

get notes and find out any assignments they missed from a colleague or from Blackboard 
(where all written assignments will be posted.) Please don’t email the professor to "find 

out what I mi ssed." 

Class Participation: Good participation means reading assignments before class, 
keeping up with media events, coming to class, and actively participating in class 
discussions and other activities. In recitations you are likely to do various in-class 
activities, including discussions of assignments and recent relevant media events, the 
occasional unannounced written activity - which will assume familiarity with the 
assigned readings, and small group meetings either for discussion or for planning 
research projects. Please always have a few index cards (3x5 size) handy for in-class 
activities. 



Reqnired Readin~ notes: Students are encouraged to produce organized set of notes on 
lectures and on all assigned readings, as that is best way to learn the material. (Our minds 
remember more when we write, as opposed to just listening, and learning to talk about 
new ideas is even better!) On at least eight occasions, each student should turn in a set of 

typed, organized notes based on assigned readings for one of the lecture days of that 
week, before coming to recitation (rough equivalent of 2 pp if single spaced). Five sets of 
notes should be handed before spring break, and three sets after break. We will pass 
sign-up sheets for students to sign up for the dates/topics on which they wish to hand in 
notes. Please do not sign up for more than one in the same week, and spread these 
homeworks out, so they will not become a burden when you have other studying to do 
prior to exams. These should be handed in electronically using Blackboard’s Drop Box. 
Good reading notes organize and pfioritize, summarizing the main points, of an 
assignment. Don’t produce them while you are reading, but after you’ve read, and looked 
back over the assignment. Some kind of outline-style format is recommended. Examples 
of well-done notes from readings will be placed on Blackboard as guidelines. Always 
save a copy of reading notes you hand in for your own use, and date and store your 
electronic copies in one place, in case of lost digital copies. Late notes cannot earn full 
credit, so please reread the instructions above more than once!! Notes should reflect all 
or most of an assignment. (4 points each, worth 25% of your grade). 

Research project: (worth 20% of your grade) The professor will provide a list of 
suggested topics for papers. Students should find a partner to work with in their 
recitation section and together choose a topic for a research paper prior to Spring Break 
(If a class has an odd number of students, one group may form a trio). If students depart 
from the suggested topic list, the burden fall on those students to do literature searches 
early and prove to their recitation TA that their choice is an appropriate topic that is 
researchable. Papers should be double-spaced, and should include a bibliography. Papers 
should be around 9-10 pages in length (or 14-15 for 3-person groups). They should meet 
standard criteria for a social science research paper. Guidelines on these expectations, 
and suggestions on how to orient your research questions will be posted on Blackboard. 
All papers are due on April 18. Please note that late research papers will be marked down 
by half a letter grade. At the end of each paper, each team should include a page that 
breaks down each member’s contribution to the proj ect. Groups may divide papers into 
sections to facilitate this process, but it is recommended that all members of a group work 
together in editing so that the style of the paper holds together well. Each member of a 
group will also be asked to evaluate the group process, including contributions of other 
members, and themselves, on a separate form on the day papers are turned in. (See 
Honors proj ects below for a variation on this proj ect for advanced students) 

Honors projects: A small number (15-20) students with excellent scores and high 
participation may apply through their recitation sessions to do individual Research 
Proj ects, rather than group proj ects, directly under Professor Smith-Nonini’ s supervision 
during the second half of the course. We will announce in class and on Blackboard a 
procedure for enrolling in this group. 



Midterm: (20% of final grade) The midterm exam will be given during the lecture 
session on the Wednesday before spring break, and recitation sections will not meet that 
week. For test purposes: students are responsible for material in assigned readings AND 
what we do in class, including lectures, discussions and films, etc. The midterm will be 
based on multiple-choice, true false, and short answer/essay questions. Students will have 
a degree of choice in the questions they choose to answer. 

Final Exam: .(25% of final grade) The final exam is on Tnesday May 6th at noon. It 
will be based on multiple-choice, short answer, and one essay question. Students will 
have a degree of choice in the questions they choose to answer. 

A Note on Reading: The readings listed for a given day are required readings, and 
should be read in advance of that day’s class session in order to gain the most meaning 
from lectures. See the accompanying document labeled "Lecture Topics/Readings" for 
these assignments. Note that this document may be updated once or twice during the 
semester. The class will be informed when an updated version is posted. 



INTS 210 

"Oceans Connect" 
Tuesday/Thursday: 12:30 - 1:45 

Dr. Mark Driscoll, Assistant Prof of Asian and International Studies 
Office hours: Tuesday 2:00 - 4:00 or by appt: mdriscol@email.unc.edu 

Course Overview 

African Slaves, Chinese Coolies and the 19th-century Origins of 
Contemporary Racial Governance. 

This Global Issues course looks at the relationship between the gradual elimination of the 
African slave trade in the 1850s and the beginning of the long distance Chinese coolie trade that 
was established by Britain and the United States to replace African slaves. Beginning already in 
the late 1840s, some 50 million Chinese were sent to the European colonial cities in East and 
Southeast Asia and North, Central and South America by 1900. Along with tens of thousands of 
Japanese women sex workers who were sent to these same places and had these same Chinese 
men as customers, this indentured Asian labor was what drove the first period of global free 
trade lead by British imperialism. By focusing on the banning of the African slave trade it also 
allowed British imperialists like Mill to proclaim that free trade was making all humans free as 
well. Although technically not slaves, an estimated 80% of Chinese and Japanese were victims of 
some form of human trafficking and largely taken against their will across the East China Sea or 
Pacific to occupy the same shacks that African slaves had lived in and be forced to work under 
conditions sometimes worse than that of the trafficked Africans. 

The 19tt~-century witnessed the most dramatic transformation in economic hegemony the 
world had seen. China went from being the center of world trade to a semi-colony of first Europe, 
and then Japan in fifty years. Japanese leaders felt that if they didn’t embark on their own 
colonial-empire, the West too would swallow them up. So they embarked on a rapid 
modernization program that won them the colonies of Taiwan, Korea and Manchuria in 
Northeast China. They did this by controlling part of the traffic in Chinese coolies and Japanese 
women. Japan’ s expanding empire by the 1930’ s directly threatened the Euro-American 
territories in Asia and eventually leads to Japan banishing the European powers from Asia and, 
ultimately, a clash with the United States over who would be the hegemon in the Asia-Pacific 
region. The US victory guaranteed it’s military and economic dominance of the Asia-Pacific 
until the rise of first, Japan in the 1980s, and then China in the 1990s. China has featured the use 
of super-low waged labor for its proj ect of capital accumulation in the WTO-led moment of 
neoliberal economics. Astonishingly, with Chinese wages some of the lowest in the world, our 
contemporary racial governance looks strikingly similar to racial governance in the post-slavery 
Atlanticist moment in the 1860s and 70s. Also, Asian women outnumber all other women as sex 
workers, another reminder of the ways we are reliving the 19th century today. 

The last third of the course will try to analyze our contemporary world and racial 
hierarchies in contemporary capital through China and Japan. By posing our inquiry 



through the lens of East Asia (richly varied as this is from the socialist, now post-socialist 
example of China to the various "tigers" and "dragons" modeled after the Japanese 
"miracle," we examine such topics as inter-Asian (or "pan Asian") we will look at the 
crucial topics of Chinese economic modernization and the close military alliance between 
Japan and the United States. Why does the US still have a large number of military bases 
in East Asia with new ones being built right now? These have nothing to do with the war 
on terror but everything to do with another war the Bush administration was preparing for 
before the 9/11 attacks. 

Requirements: Although large, this course is designed to be interactive and 
challenging--for instructors and students. I will talk for about 30 minutes at the 
beginning of each class and then leave the rest &the time for group work, short student 
presentations and confrontations. We will also look at and analyze media during the class. 
To ensure your readiness you will be required to hand in reading notes 4 times before the 
class over the course of the semester; the first time will be the first assignment--Eric 
Williams’ Capita#sin and Slavery. These notes must be around 500 words including a 
brief summary of the thesis or argument and your reactions. Some of these readings for 
the notes will be extremely challenging and difficult, so re-reading will be required for 
most of these. Notes will not be accepted once we have discussed the reading and they 
will be graded with check, check+ or check-. These will be 20% of your grade. The first 
and second papers are 25% of your grade, your in-class 10-minute presentation is 10% 
and your in-class final is 20%. You are all allowed one absence. 

Methods: Learning is complex and happens differently for different people. 
That’s why I try to mix a range of pedagogical styles and resources in this class. We’ll 
use all sorts of methods of which reading is a particularly important one, but we’ll also 
talk, write, participate, and observe. There’s lots of reading because it’s important but I 
also see reading as a partially autonomous aspect &learning and it will not always feed 
directly into in-class work (we won’t always discuss every word we read and we won’t 
always read about what we discuss). Writing and reading and obsew’ation are also 
dialectical - which is why I want you to develop the discipline of writing your reading 
notes and to emphasize class readings in your more formal papers. 

Although it’s somewhat standard in classes that deal with very different places 
and cultures (here, China and Japan) to assume that an expert has an objective, scientific 
understanding of these places, I want all of you to feel safe to express yourself regardless 
of your point of view, background, physiological makeup or the general popularity or 
mass media appeal of your stance. I can’t emphasize enough how partial and incomplete 
professorial knowledge is; you have a right and a duty to find out alternative truths about 
the themes that we will discuss. Moreover, we need to pledge to each other (this includes 
me to you) complete respect for each others’ viewpoints and the willingness to tell each 

other when a comment or incident makes us uncomfortable. AND we must ALL be 
receptive to changing our minds. Real learning is a struggle. I promise you that this class 
will not allow you to "consume" China or Japan in ways that you might consume to any 
other commodity made by Sony or Hollywood. 

You are expected to: 

Complete the required readings prior to class; 



Encourage productive discussion during your presentations and group work in 
class. 

There are no substitutions for course requirements. Failure to attend and/or participate in 
classes will result in the loss of up to 10%. All deadlines are firm. Requests for essay 
extensions will only be accepted in writing and with documentary support, and you are 
required to have written permission for an extension and attach this to your work when 
submitted. Late assignments not receiving written permission will not be accepted. 

All students should read and re-read the University Honor Code (especially the items at: 
http://instrument.unc.edu/instrument.text.html#academicdishonesty) and to follow the 
Code’ s guidelines. You have agreed to follow the Code and to refrain from "lying, 
cheating, or stealing" in the academic context. If you are unsure about which actions 
violate that Code, please raise questions with me. 

Any student who wil~~ as sport, 
conferences, planned lasses and 

. I Be especially careful to avoid plagiarism [ discuss 
the details.       |    __                            J 

There will no extra credit. 
) LATE ASSIGNMENTS WILL NOT BE ACCEPTED° Where documentary 

evidence of mitigating circumstances is presented PRIOR TO THE DUE DATE, 
this will be considered. 

GRADES: 

b~ 19 76 the (Z¥C-CH Faculty Council received a 
report~’om a Committee on Grading formed in 
re~sponse to a resolution the Council adopted on 

October 17t~’, 1975. 

7he report included, among its 
recommendations, the following definitions of 

letter grades. These recommendations were 
adopted by the Faculty Council on April 23~, 

1976. 



A - Mastery of course content at the highest level of attainment that can reasonably be 
expected of students at a given stage of development. The A grade states clearly that the 
student has shown such outstanding promise in the aspect of the discipline under study 
that he/she may be strongly encouraged to continue. 

B - Strong performance demonstrating a high level of attainment for a student at a given 
stage of development. The B grade states that the student has shown solid promise in the 
aspect of the discipline under study. 

C - A totally acceptable performance demonstrating an adequate level of attainment for a 
student at a given stage of development. The C grade states that, while not yet showing 
any unusual promise, the student may continue to study in the discipline with reasonable 
hope of intellectual development. 

I) - A marginal performance in the required exercises demonstrating a minimal passing 

level of attainment for a student at a given stage of development. The D grade states that 
the student has given no evidence of prospective growth in the discipline; an 
accumulation olD grades should be taken to mean that the student would be well advised 
not to continue in the academic field. 

F - For whatever reasons, an unacceptable performance. The F grade indicates that the 
student’s performance in the required exercises has revealed almost no understanding of 
the course content. A grade of F should warrant an adviser’s questioning whether the 
student might suitably register for further study in the discipline before remedial work is 
undertaken. 

The rewards to be gained from the course are generally commensurate with the effort 
each student gives to completing the research, reading and associated questions, and 
attending carefully to assigned work. 

In my view, the successful students are those who carefully consider the basic issues 
noted below. Any student who ignores these risks low grades. Successful students will 
usually: 

After reading the Course Outline, contact the lecturer if they have any questions; 
Actively participate by careful research and reading and by contributing to 
discussions; 
Spend considerable time planning essays and would not commence a final draft 
until they are satisfied with their plan. Indeed they recognize the planning stage as 
that where their thinking is done, and they may well take longer in planning than 
writing; 
Ground the planning of their essays in a thorough reading of the relevant texts, 
readings and other selected items. The consequence is that their essays are well 
structured, display a sufficient awareness of the critical issues and avoid 
superficiality; 
Pay attention to the quality of presentation of their assignments; and 



Seek the advice and assistance of the lecturer when they are confused about any 
aspect related to the course. 

SKILLS & ATTRIBUTES: This course contributes to a range of skills that students 
should develop through their university studies. These include comprehension of 
concepts, communication skills, a global perspective, information literacy, problem 
solving and teamwork. When completing this course it is expected that successful 
students will, through their attention to the work required for each topic and the 
assignments, develop the following skills: 

Comprehension of concepts: In the course of your university studies, it is important 
that you to develop your ability to comprehend concepts presented in lectures and 
readings. 
Communication skills: The ability to present information in a coherent manner is an 
important skill demanded of social science graduates. It is expected that students will 
begin to demonstrate communication skills through the assessment tasks. Indeed, 
these are set to allow for the development of understanding and competence in 
research, writing and verbal presentation. 
Global perspective: This unit aims to develop your understanding of East Asian 
culture and economy. Through this it is expected that students will begin to look at 
the region and world beyond the usual ’culture-bound’ perspectives. The issues, 
themes and problems encountered in the study of China and Japan are likely to be 
confronted in other places and times. They are also the subjects of broader enquiry in 
the humanities and social sciences. 
Information literacy and research skills: A social science-based humanities 
emphasizes abilities in research, analysis, interpretation and exposition. This 
necessarily involves an ability to find, access and understand a range of information 
sources (books, articles, television, Internet, radio, film and the like). This course 
encourages and emphasizes familiarity with a range of sources. 
Problem solving: The core of this course addresses puzzles and issues. Students 
should work to enhance their critical reasoning capacity through an examination of 
the ways in which experts have addressed these issues. Students are encouraged to 
develop their problem solving and critical reasoning skills through the assessment 
tasks. This involves assessing the questions (problem solving) in the light of the 
knowledge acquired through research and reading. 
Teamwork: It is expected that students will co-operate and work together. 

Required Books 

Andre Gunder Frank, ReOrient: Global Economy m the Asian Age 
Paul Gilroy, Black Atlantic 

Maxine Hong Kingston, China Men 

Recommemled Books 



Arrighi, Hamashita, and Selden. The Resurgence of East Asia. Routledge, 2003. 
Ben Fine, Beyond the post-Washington Consensus. Routledge, 2002. 
Pun Ngai, Made in China. Duke, 2004. 
Edith Buchanan Terry and Chalmers Johnson, How Asia Got Rich: Japan and the Asian 
Miracle. ME Sharpe, 2002. 

Schedule 

Week 1: Atlantic and Pacific: Columbus, African Slaves and China. 

Week 2: "Capitalists would go to the Moon for cheap labor." 
Reading: selections from Capita#sin andSlavery by Eric Williams (E-Reserve). 
Professor Paul Gilroy will lecture on "Human Rights and the Racial Nomos," at 6pm 
on January 17th in the auditorium of the Sonj a Haynes Stone Center for Black 
Culture and History. Students in INTS 210 are urged to attend this! 

Week 3: Black Atlantic I 
Reading: Gilroy’s Black Atlantic, chapters 1 and 2. 
Hegel, Phenomenology 

Film: Burn.t In Media Services. 

Week 4: Global EconomyJ~ast and West 
Reading: Gunder Frank, ReOrient, preface- 164; 1876 report of 

the Commission sent by China to ascertain the condition of 

Chinese coo#es in Cuba/the Cuba Commission (Selections). 

Week 5: Chinese "Coo#e" Labor Globalized 
Reading: Maxine Hong Kingston, China Men 

Reading: Moon-Ho Jung, selections from "Coo#es" and Cane 

Week 6: Madame Butterflies Globalized 
Reading: Driscoll "Peripheral Pimps;" 

Gunder Frank, ReOrient, 164-320 
Film: Madame Butterfly 

Paper Topics handed out on Thursday 

Week 7: Japan Becomes the "West" 
Reading: Driscoll, "Cool(ie) Japan" 
4-5 Paper due on Thursday 

Week 8: Greater East Asia 



Reading: William Underwood articles on Chinese forced labor-- 
ww~v.j apanfocus.org; "Japan’ s system of comfort ~vomen" 
v,~,.religioustolerance, org 

In class videos 

Week 9: The American Lake? Post-WW II Asia-Pacific 
Reading: Rob Wilson, "The American Lake" 
Film: South Pacific 

Week 10: Atlantic Revisited 
Reading: Gilroy’s Black Atlantic, chapters 3, 4, 5. 
Film: Spike Lee’s X 

Week 11: The US military in the Pacific 
Reading: Saundra Pollock Sturdevant and Brenda Stoltzfus.Let the good 
times roll: prostitution and the ~LS. mi#tary in Asia 

Film: 7he Good ~bman of Bangkok 

Week 12: Forward to the year 1850 
Reading: May Elizabeth Gallagher, Contagious Capita#sin: Globalization 

and the Po#tics of Labor in China (Selections) 
Film: Mardi Gras, Made in China 

Week 13: Chinese Labor in the Global Economy 
Reading: Ross, Fast boat to China." corporate flight and the consequences 

of J~’ee trade (Selections) 
Paper Topics handed out on Thursday 

Week 14: The Coming War with China? 
Reading: to be announced 
Second 4-5-page paper due on Thursday. 

May 1 4:00 p.m. Class final. 



Student Presentation Topics: 
1. Experience of Middle Passage 
2. Amistad-Spielberg 

3. James, Black Jacobins (argument) 
4. James, Black Jacobins (background) 

5. Chinese coolies in Latin America 
6. Chinese coolies in California 
7. Hawa’ii 
8. Bruce Lee 
9. Imperialism and Sexuality 1800-1900 
10. Imperialism and Sexuality 1945 - 2000 
11.1808: End oftrans-Atlantic slave trade (background) 
12. Really the end of trans-Atlantic slave trade? 

13. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Markstein, Lara <laram@email.unc.edu> 

Wednesday, December 1, 2010 11:21 AM 

Reynolds, Andrew S <a.sreynol@emaJl.unc.edu>; SaNe, Eunice N <eunice@email.unc.edu>; John Pickles <jpickle@unc.edu>; Osterweil, 

Micha] <osterwei@email.unc.edu>; John~m, Erica <ericaj@email.unc.edtr~ 

I:W: one mo~e syllabus 

INTS 210-01 GLOBAL ISSUESSyllabus Fall 2010-1 .docx 

If you have time to read through it, fantastic. But I’ft print some copies for the meeting! 

Lara Markstein 

Departmental Manager 

Global Studies 

Fede>: Global Education Center, 2~(11 P~ttsboro St CB# 3263 

Chapel H~H~ NC 27599 

ph. 919-962-5442 

laram@emai].unc.edu 

http:iiwww.unc.eduide~)tsi~ntsi 

F~m= Weiler, Jonathan D 
Sent~ Wednesday, December 01, 2010 ll:19 AN 

Te~ Nar~tein, Lara 
Su~ject~ one more syllabus 

HI kara, 

If it’s too late, it’s OK. But I am attaching the syllabus that I have, more or less, been using for the past three years for the big lecture version of 210. 

Jonathan 

Dr. Jonathan Weiler 

Director of Undergraduate Studies 

Global Studies, UNC Chapel Hill 

CB#3263 

Fedex Global Education Center 

Chapel Hill, NC 27599-3263 



From: 

Sent: 

To: 

Subject: 

Attach: 

Perry. Hall <hallpa@email.tmc.edu> 

Thursday, December 2, 2010 10:05 AM 

Sable, Eunice N <ennice@email.unc.edu>; Caldwell, Kia L <klcaldwe@email.unc.edu>; Hall, Pen), A <tIALLPA@EMAIL.UNC.EDU>; 
Nzongola-Ntalaja, Georges <~ongol@email.nnc.edw~ 

Fwd: Grad Program 

For Perry.zip 

Hello Colleagues 

I am forwarding the zip file that Agatha sent me with the departmem facul~’s responses to our reqnest for research and graduate teaching interests. I think there are five 

responses in the zip file. In addition, Michael Lambert ~nt a response directly to me, and not, apparently, to Agatha. I have copied his message below. I’m going to 

send ont another request tbr facnlty who have not responded. In the meantime, could we review the responses we have, and nraJ~e suggestions via email as to what our 

next steps should be. Julius expects ns to make a report to a Spring meeting of the department thculty. (I have also tbrwarded a message he sent to that elt~ct.) 

F~om: "Lambel~ Michael C" <mlambert@email.unc.edtr~ 

To: "Hall, Peny A" <HALLPA@EMAIL.UNC.EDU> 
Subject: Re: [atkiafa~n] Graduate Program: Important update fa)m the Graduate 

Program Committee 

Thread-Topic: [aliia£am] Graduate Program: Important nlxtate ficom the 

Graduate Program Committee 

Thread-Index: AQHLfBjZn8Vlff’bSYyEKeNbGsTygKY5N5qI ~ A 

Date: Fri, 19 Nov 2010 15:15:34 -0500 
Accept-Language: en-US 

X- MS- Exchange - Olganization-AuthAs: Internal 
X-M S- Exchange- Organization-AutltMechanism: 04 

X-MS-Exchange-Ovganization-AuthSonrce: ITS- MSXHT3.ad.unc.edu 

X-MS-Has-Attach: 

X- M S - Exchange - Organization- S CL: - 1 
X- MS- TNEF- Correlator: 

Pen)’, Here are a couple of classes. I would gness that they wo~dd go under "Political Economy of the Black World.". The first is the one I taught in Cape Town and 

second is new. 

Colonialism and its Critics. 

During the first half of the twentieth century the African experience was deeply m~xked by European colonialism. The concern of African intellectuals and polilicians of 
this era ruth coloNalism is reflected in their writings. This course roll examine the works of intellectuals of the Black Atlantic who have written ?against? colonialism. 

This will include a survey of a rode range of authors and scholars such as Albert Memmi, Aime Cesaire, Frantz Fanon, Steve Biko, and Walter Rodney. among others. 

We will attempt to understand the reasons for their opposition to colonialism and the way- by which they believe that the peoples of Africa can transcend the condition 

of being colonized. By examining this literature we will deepen our understanding of Africa, the African Diaspora and one of the most important bodies of literature to 

have emerged ont of the African experience 

African Migrations: This course will examine current scholarship on migration in Africa. Among 
the topics to be addressed are urbanization, borders and frontiers, international migration 
policy, transnational communities, and african migration in the global economy. 

A few of my research interests are, Francophone West Africa, migration, political and 
economic anthropology, intellectual history. 

Mike 

Michael Lambert, Ph.D. 

Director, African Studies Center 
Associate Professor of Afi-ican Studies and Anthropology 

Director of Undergraduate Studies for Afi-ican Studies 

Universi~ of North C~olina at Chapel Hill 
Campus Box 7582 

3026 FedEx Global Education Center 

Chapel Hill, NC 27599-7582 



From: "Buell, Agatha" ~abuell@ema~l.unc.edu> 

To: "ttall, Peru~ A" <ttALLPA@EMAIL.UNC.EDU> 
Subject: Grad l?rograan 

Thread-Topic: Grad Program 

Thread-In&x: AcuLS3EF2nfgndCSSa6tttxJTrQm2OQ 

Date: Tue, 23 Nov 2010 15:17:28 -0500 
Accept-Language: en-US 

X- MS- Exchange-Organization-AuthAs: Internal 

X- MS- Exchange-Organization-AuthMechanism: 04 

X-MS-Exchange-Organizalion-AuthSouvce: ITS- MSXHT0.ad.unc.edu 
X-MS-Has-At "tach: yes 

X- MS- Exchange - Orga~ization- SCL: - 1 

X- MS- TNEF- Correlator: 

Hi Perry, 

Please find attached the items that people submitted about the Graduate Program. 

Take care, 

Agatha 

Agatha Buell 

Business Officer 

Department of Public Policy 

217 Abemethy Hall, CB #3435 

Depaxtanent of African & Afto-American Studies 

109 Battle Hall, CB #3395 

University of North Camliua 

Chapel Hill, NC 27599 

p. 919.962.2788 

f. 919.962.5824 



APPENDIX B 

The UNC Policy Manual 
4oo.1.1.4[G] 

Adopted o5/o6/o9 

UNIVERSITY OF NORTH CAROLINA 

REQUEST FOR AUTHORIZATION TO PLAN A NEW DOCTORAL OR 
FIRST PROFESSIONAL DEGREE PROGRAM 

THE PURPOSE OF ACADEMIC PROGRAM PLANNING: Planning a new academic degree program 
provides an opportunity tbr an institution to make the ease tbr need and demand and tbr its ability to offer 
a quality program. Authorization to plan and the planning aetivib~ to follow do not guarantee that 
authorization to establish will be granted. Requests (5 copies) may be submitted in accord xsith the 
schedule announced by General Administration. As of January 1, 2olo submission of proposals will be 
electronic. 

Constituent Institution: UNC at Chapel Hill 

CIP Discipline Specialty Title: 
Area. Ethnic, and Cultural Studies 

CIP Discipline Specialty Number: 05.0102, 05.0202 

Exact Title of the Proposed Program: 

Ph.D. in Global Africana Studies 

Exact Degree Abbrev5ation (e.g. Ph.D., Ed.D.): 

Ph.D 

Date: __May 28, 2010 

Level: D X 1St Prof. 

Does the proposed program constitute a substantive change as defined by SACS? Yes __ No X 

a. Is it at a more advanced level than those pre~ously authorized? Yes __ No X 
b. Is the proposed program in a new discipline division? Yes __ No X 

Approximate date for submitting the Request to Establish the proposed program (must be Mthin two 
years of date of authorization to plan):    Fall 2011 

Proposed date to establish degree: month    Aug               year 2012 
(Date shotfld allow at least three months for review of the request to establish, once submitted.) 

Describe the proposed new degree program. The description should include: 
a. a brief description of the program and a statement of educational objectives 

Our overall objective in establishing a Ph.D. in Global Africana Studies is to join the other 
prominent scholars and faculties at major research institutions who are fashioning our discipline 
into a fully functioning enterprise, developing scholars who will teach in programs and 
departments like ours in future years, while also contributing to building the discipline’s body of 
research and knowledge. Moreover, graduates of this program will also be prepared for careers in 



a wide range of public and non-governmental organizations dealing ~vith human fights, including 
access to justice, basic social services, and economic development. 

Our approach will bridge historical separations between African Studies and African American 
studies and unite those fields within a framework that focuses on the experience and the agency 

of the peoples of African descent in the modern world from a historical and comparative 
perspective in general, and with respect to the impact of globalization on Africa and the African 
Diaspora in particular. As such, we also aim to address major gaps in current studies of the 
global experiences of people of African descent. These objectives shape the five areas of 
specialization our program will offer in "Race and Racism in the Modern World .... The Political 
Economy of the Black World," "Knowledge Production, Religion, and Social Change .... Cultural 
Production," and "Gender, Sexuality and the Body. 

BACKGROUND 

The Curriculum in African and Afro-American Studies was founded in 1969, a historical 
moment shaped by profound and sometimes disruptive change involving structures of 
opportunity and privilege when many institutions of higher education sought to define and 

embrace broadened, more inclusive, academic and social missions. The Curriculum, like other 
programs emerging in this milieu, reflected awareness of and sensitivity to curricular, 
pedagogical, and epistemological concerns connected to these broad transformations. Like some 
older disciplines, then (e.g., Sociology) African/African-American Studies emerged as a new 

field to fill the need to address and understand new structures, formations, and social realities 
produced by social change. In this context, African/African-American Studies has transformed 
and matured in ways characteristic of other new or emerging disciplines in the academic field, 
attending to tasks of establishing uniqueness, defining boundaries, establishing legitimacy and, 
finally, perpetuating itself by training new scholars in terms of its own perspectives, imperatives, 

and exempl ars. 1 Thus, whil e academic content in African/Afri can-Am erican Studi es curricula 
initially reflected reliance on other disciplines, as African/African-American Studies matured 
and appreciations of its inherent complexities grew, leaders in the field increasingly recognized 
the need for discipline-specific doctoral programs to create a critical mass of researchers who are 
committed to studying questions that lie at the heart of African/African-American Studies. 

It is noteworthy that a di sproportionately high number of these graduate programs have 
developed in prominent and highly ranked public and private universities. For example, the ten 
Ph.D. programs in African or African-American Studies include Berkeley, Harvard, Howard, 
Massachusetts, Michigan State, Northwestern, and Yale, while the 21 masters degree programs 
include Columbia, Cornell, NYU, Indiana, Ohio State, Syracuse, SUNY- Albany, UCLA, and 
Wisconsin. The proposed Ph.D. in African and African American Studies stems in part from the 
recognition that the Department must offer--in the very near future--an academic doctoral 
degree ifUNC-Chapel Hill’s program is to be counted among the leaders in the field. The 
Department of African and Afro-American Studies proposes to j oin with these prominent 

1 Snkall, M. 1999. Departmental Conditions and the Emergence of New Disciplines: Two Cases in the Legitimation 

of African-American Studies. Theory and Society, 28, 659-707; Bfint, S. G., Turk-Bicakci, L., Proctor, K. & 
Murphy. S. P. (2009). Expanding the Social Framc of Knowledge: Interdisciplinary, Degrce-Gmnting Fields in 

American Colleges and Universities, 1975-2000. The Review of Higher Education, 32, 155-183. 



scholars and faculties who are increasingly willing to combine their commitment to 
African/African-American Studies as a distinct field with a determination to make it a full 
function enterprise among major research institutions, a goal that encompasses teaching and 
working with graduate students and training new scholars to carry on the process. With its 
prominence as flagship of the state system, not to mention its stature as a national model of 
public education, it is appropriate that UNC-Chapel Hill’s Department of African and Afro- 
American Studies be among these leading-edge sites of knowledge production. 

INTELLECTUAL RATIONALE 

Establishment of this Ph.D. will thus uphold and advance the University’s time-honored tradition 
of offering doctoral degree programs that are innovative, and preeminent in their respective 
fields. In that spirit, our plan will situate us to makes innovative contributions, given the existing 
and emerging approaches in the field. In African Studies, the interdisciplinary Ph.D. at Howard 
University focuses on contemporary policy and development issues facing Africa, while at the 
University of Wisconsin-Madison, the Ph.D. focuses on African Languages and Literature .At 
Temple, where the first African American Studies doctoral program went on line in 1988, the 
Afrocentric approach, seeking clear demarcation from other disciplines or paradigms, maintains 
dominance. The inclusioni st approach that pairs or blends African American studies with 
established disciplines endures at the doctoral level in separate iterations at Yale, where is has 
been most visibly modeled, and at Harvard, where cultural studies paradigms are dominant. The 
Ph. D program at Massachusetts focuses on the black experience within the United States, while 
programs at Berkeley, Northwestern, and Indiana are framed by the concept of Diaspora, and 
Diaspora Studies, reflecting how the multiple forces and changes giving rise to an increasingly 
globalizing world and an evolving discourse on ’ race’ and its construction in the globalized 21 st 
century, have occupied scholars in African and African American studies. 

Our program is guided by a paradigm that deconstructs the historical separations between 

African Studies and Black (Africana/African American) Studies to connect the histories of 
Africa’s descendants and incorporate their presences, locations, and agencies, in the globalized 
framework of emerging modern social orders. This approach, which incorporates the global 
emergence of structures of modernity (intellectual, political, cultural and economic) aims to fill 
maj or gaps in the studies of the global experiences of people of African descent--three of which 
we highlight here. First, such studies continue to facilitate the erasure and marginalization of 
people of African descent as constitutive actors in the making of the modern world and the 
historical process of globalization. Second, through neglect of the power dynamics 
characterizing the incorporation of people of African descent in the evolution of global 
structures, current perspectives have implied a namraliza#on of hierarchies created in this 
process. Third, the focus on people of African descent as subjects of structures of dominance has 
created a tendency toward marginaliza#on of agency, where manifestations of direct 
involvement and initiative in the making of the modern world, tend to be placed at the margins. 

Erasure and A4argina#zation 

Despite increasing acknowledgement 

descent in the formation of modern 
of experiences and contributions of people of African 
world, there are nonetheless practices that continue to 



facilitate the exclusion of people of African descent as constitutive actors in these processes. 
These practices of marginalization and erasure have significant intellectual, social and political 

effects. We hope that our graduate program will fill this gap and in the process greatly contribute 
to a historically grounded inter-cultural understanding of the varied but yet interconnected 
histories of the whole human family that have gone into the making the modern world order~ 
Such an approach to the study of the experiences and contributions of people of African descent 

to the evolution of the modern world will make a significant contribution to UNC-CH’s efforts to 
foster intellectual inquiry that emphasizes the shared but different histories of various peoples of 
the world. Further, the approach will greatly contribute to our students’ emergence as critical and 
grounded global citizens who are equipped to handle the multi-layered issues facing our 

interconnected world. 

Naturalization of hierarchies 

The second gap involves the tendency of dominant perspectives to neglect the power dynamics 
characterizing the incorporation of people of African descent in the evolution of the modern 
world hierarchies and in the process naturalize this process. These perspectives abstract people 
of African descent from the modalities of this structure and the making of nation-states: thus 
enabling the reproduction of the representation of people of African descent as "people without 

history" to borrow from Eric Wolf’s pertinent phrase.2 Our approach to the study of people of 
African descent emphasizes not only the nature of their incorporation within such an order 
through the processes of slavery and colonialism, but also their incorporation in place-based 
power structures such as nation-states’ citizenship regimes and other social orders. Filling this 
gap, our proposed graduate program aims to provide rigorous historical analysis of the cultural, 
political and economic experiences of people of African descent in the context of the making of 
the modern world. 

While being subjects of structures of dominance has been one side of the experiences of people 
of African descent, manifestations of agency have been the other side of their involvement in the 
making of modern world cultural, social, and religious orders. Yet, their agency tends to be 
placed at the margins of human agency driven studies that underpin social movements, civil 
society discourses, and other intellectual projects. Consequently, in highlighting the centrality of 
the political agency of people of African descent in the making of the modern world our graduate 
program will fill a third major intellectual gap in dominant studies on their cultural, political and 
economic experiences. In the realm of ideas, intellectuals of African descent have been at the 
forefront in offering rigorous studies of power dynamics both at the national and global level. 
Further, intellectual cultural producers in the fields of literature, music and cinema have played a 
significant role in documenting the social change and the role and responses of people of African 
in this process. Cultural producers in places such as the USA (Toni Morrison), the UK (Armet 
Francis), Kenya (Ngugi wa Thiong’o), St. Lucia (Derek Walcott), Senegal (Sembene Ousmane) 
and Canada (George Elliott Clarl~e), among other parts of the global diaspora, have produced 
works that not only have lead people of African descent to study and understand cultural, 

2 E. Wolf. Europe and the People Without History, Berkeley :University of California Press, 1982. 



political and economic processes of their prevailing society and the world at large, but also to 
imagine and engage in projects aimed at organizing their societies and global society in ethical 
ways. In addition to the political agency of intellectuals drawn from a range of disciplines, 
counter-consensus movements emerging from religious traditions (such as Christian and Islamic 
movements) and secular traditions (for example human rights movements) have demonstrated 
the agency of people of African descent in various social and politico-geographies. 

The program curriculum will thus frame the parallel but place-specific experiences of African- 
descended peoples in terms of their location, presence, and involvement - in the Western 
Hemisphere and elsewhere - in the cultural, political, social and economic dimensions of the 
modern world from the pre-modem past, through slaver}, and colonialism, to the current phase in 
the historical process of globalization. With these educational objectives in mind, our degree 
program will offer the previously highlighted areas of specialization. 

Faculty in the Department possess the breadth and depth of knowledge in a number of areas that 
would be necessary to develop and implement a premiere graduate program in this field. Areas 
of expertise among the faculty include, African politics and economic systems, African 
languages, African, African-American and African diaspora history, gender studies, and cultural 
production (film, music, and literature). Current undergraduate offerings in cultural production, 
political and economic studies, intellectual history and social change, historical analysis, gender 
studies, social movements, human rights, democracy and citizenship comprise a viable 
intellectual foundation on which our proposed graduate curricula will build. 

Our faculty’s scholarly production represents an additional resource, appropriate to our proposed 
proj ect. Our faculty have produced noted cutting edge contributions in African-American 

th religious history and 20 Century biography, influential scholarship in diaspora and gender 
studies, a major analytical text for the field of African American Studies, prominent studies in 
film history, analyses of international political economy, international relations, and 
development studies. As scholars with prominent and leading contributions, the faculty is thus 
well suited to serve as models, mentors, and exemplars for graduate students in the production 
and refinement of knowledge and scholarship relevant to our discipline. 

b. the relationship of the proposed new program to the institutional mission 
and how the program fits into the institution’s strategic plan and its response 
to UNC Tomorrow 

The proposed Global Africana Studies Ph.D. will advance the university’s overall mission, as 
well as address priorities articulated in the campus 2003 Academic Plan and the 2007 UNC 
tomorrow report. The University of North Carolina at Chapel Hill’s overall mi ssion statement "is 
to di scover, create, transmit, and apply knowledge to address the needs of individuals and 

society’’3 through instruction, research, and creative activities that advance knowledge, and 
public service that contributes to the solution of social problems. 

A graduate program in Global Africana Studies at The University of North Carolina at Chapel 
Hill would embody the University core commitment to advance knowledge, by pulling together 

3 The University of North Carolina Mission Statement 

http :iiwww.northcarolilm. edtffcontent.phpitheme sirinteffriendly.php ? docnumber= 13926 



scholarship on Africans and African Americans, examining new methodologies and theoretical 
issues within that scholarship, training the next generation of teachers, policy makers, and 
citizens, and promoting new research and insights into the experience of people of African 
descent, who have contributed much to richness of North Carolina’s history and heritage. 

As our own state becomes increasingly diverse in its population, our program - one of the oldest 
programs in the country established to examine the history and cultures of Black people-- 
wherever they may be found-- contributes to our ability to solve social problems by offering a 
platform for evaluating the social, political, and economic consequences of this process. 

The priorities of the Academic Plan are to provide the strongest possible academic experience 
for its students, promote interdisciplinary research, education, and public service, improve 
faculty recruitment and retention, improve faculty recruitment, retention, enhance public 
engagement, and extend Carolina’s global presence, research, and teaching. Each of these are 
priorities to which our proposed program will contribute. 

In several ways, development of deepened and advanced studies in our field will serve the 
Academic Plan’ s obj ective "to provide the strongest academic experience for undergraduate, 
graduate, and professional students." First, we will create offerings comparable to those that 
already exist at several top rank public and private universities. Al so, by training graduate 
students our faculty will be able to more fully utilize their talents, and thus contribute more to the 
University’s academic and research productivity. Graduate students will also be involved in 
undergraduate teaching, creating enhanced resources and possibilities for undergraduate. 

The interdisciplinary origins and alignments within our field and our department resonate clearly 
and strongly with the Academic Plan’s call for interdi sciplinary research and education. Our 
faculty and curriculum currently reflect interdisciplinary approaches and conceptions, and our 
graduate program will extend those efforts. Several of our faculty have j oint appointments with 
other departments, bridging those disciplines and offering new interdisciplinary possibilities. 

A viable graduate program will also make UNC an attractive location for both established and 
emerging scholars in our field. For the past several years new recruits to our department have 
responded positively to the possibility of graduate development. In this way our efforts will 
support the Academic obj ective of "to improve faculty recruitment, retention, and development." 

The emergence of our field virtually embodies the imperative of diversity, regarding academic 
perspective and focus, in sites of higher education. 

The personnel who have implemented our mission have very much reflected diversity regarding 
culture, perspective, geography, social origins, among other parameters. Advanced graduate 
studies will offer new promi ses to extend and increase these possibilities for diversity. 

Regarding the Academic Plan’s call for community engagement, out graduate program will be 
able to build upon and extend current and ongoing activities our department has developed. For 
example, the African Studies Center, supported by a Title VI grant for undergraduate education 
in the Department of Education, provides timely, accurate, and culturally appropriate materials 
for K-12 teachers in North Carolina houses the Carolina Seminar on Ecology and Social Process 
in Africa, and has expanded the study of African languages at UNC. In addition, together with 
World Vision, the Center recently sponsored a study trip to Senegal for teachers, and has 
fostered the development of curriculum materials available online. Building on these resources 
to prepare future teachers, policy makers, and citizens prepared for careers in a wide range of 



public and non-governmental organizations dealing with human rights, including access to 
justice, basic social services, and economic development, our graduate program ~vill thus provide 
resources for meaningful community engagement. 

In recent years the University of North Carolina at Chapel Hill has embraced the study of 
globalization ~vith initiatives that include the Center for Global Initiatives, the African Studies 
Center, the exponential growth of the Curriculum in International and Area Studies, along with 
the many international programs of the School of Public Health. In this vein, the Academic Plan 
also calls for enhancement of the university’s presence, research and teaching at the global level. 
The African Studies center, along with current relationships our department currently maintains 
with institutions in Tanzania and South Africa embodies our current contribution to this goal, 
~vhich will be further enhanced by the institution of our graduate program. 

The obj ectives of our graduate program also speak directly to many of the goals articulated in the 
2007 UNC Tomorrow report, especially those that comprise "Global Readiness" (4.1). We will 
help to "enhance the global competiveness" of the university and its graduates, and the 
partnerships we maintain with international universities will continue to "enhance the global 
awareness of [our] faculty and students." 

Our department’s mission also strongly embraces UNC Tomorrow’s commitment to increasing 
access to higher education for North Carolina’s citizens (4.2) including "underrepresented 
populations, and to increased educational attainment of such populations, "especially African- 
American male and Hispanic students." Currently, the Carolina Center for Public Service 
through its Robert E. Bryan Public Service Award Scholars and Engaged Scholars programs 
promotes profound links between the University and North Carolina peoples and communities. 
Many of these involve mentoring and/or collaboration between representatives of The University 
and minority populations in the state. All of these programs accomplish aspects of furthering our 
knowledge about the history and current issues affecting African Americans in North Carolina, 
the region, and the world. With the parallel development of a graduate program in African and 
African-American Studies that would conduct research and train future scholars, these resources 
can be further enhancements in the production of knowledge. 

Instituting a graduate program in Global Africana Studies will naturally make UNC an attractive 
workplace for talented faculty in our field and thus also serve the stated goal to "increase efforts 
to attract and retain high-quality staff at all levels" (5.5). 

c. the relationship of the proposed new program to other existing programs at 
the institution 

Several university programs have foci that adjoin those of African/African-American Studies. 
Our committee has identified, and continues to update, a list of courses that will enhance the 
educational offerings available to our doctoral students’ in their various areas of concentration. 
These include courses from basic academic areas such as Anthropology, Communication 
Studies, Economics, English, History, International Studies, Journalism, Music, Philosophy, 
Political Science, Psychology, Peace War & Defense, Religious Studies, Sociology, and Women 
Studies, in addition to more applied studies like Health Behavior and Education, City and 
Regional Planning, Public Policy, and Public Administration. In addition, development of the 



graduate program would benefit from collaboration with students and faculty from several 
professional schools at UNC-Chapel Hill, including the School of Education, the School of 

Social Work, the Law School, the Medical School, and the School of Public Health. 

Furthermore, Faculty in the Department possess the breadth and depth of knowledge in a number 

of areas that, in addition to being necessary to develop and implement a graduate program in this 
field, are useful to graduate studies in other fields. Areas of expertise among the faculty include, 
African politics and economic systems, African languages, African, African-American and 
African diaspora history, gender studies, and cultural production. Graduate level courses in 
African and African American Studies will included offerings in a range of thematic 
concentrations: including, cultural production (literature, music and cinema), political and 
economic studies, intellectual history and social change, historical analysis, gender studies, 
social movements, human rights, democracy and citizenship, and will be open to graduate 
students in other disciplines who seek to incorporate an understanding of the socioeconomic or 
cultural dimensions of African-descendant peoples and communities into their studies. In 
general, it can be expected that the work of scholars and students from other disciplines will be 
enhanced by scholarly activities generated within the African/African-American studies doctoral 

program. 

Several research centers and institutes on the UNC-Chapel Hill campus would be important 
collaborators and resources for students in the graduate program, these include the Sonj a Haynes 
Stone Center for Black History and Culture, the Institute of African American Research, the 
African Studies Center, the Institute for the Study &the Americas, and the Center for the Study 

of the American South. 

d. special features or conditions that make the institution a desirable, unique, 
or appropriate place to initiate such a degree program. 

As the flagship campus of the UNC system and a premiere public research university, UNC- 
Chapel Hill will play a key role in filling the need for graduate education in African and African 
American Studies within the state of North Carolina, where there are currently no graduate 
programs, aside from the M.A. in African American Literature offered at North Carolina 
Agricultural and Technical State University. Moreover, UNC-Chapel Hill’s prominence among 
academic institutions, both in North Carolina and throughout the Southeast, as well as its stature 
as a national model of public education, compel it to develop and establish high-quality graduate 
training in African and African American Studies. Through the development of the proposed 
graduate program, UNC-Chapel Hill will fill a critical need for graduate training in African and 
African American Studies statewide, along the east coast, and in the southern United States. 

Several research centers and institutes on the UNC-Chapel Hill campus would be important 
collaborators and resources for students in the graduate program, these include the Sonj a Haynes 
Stone Center for Black History and Culture, the Institute of African American Research, the 
African Studies Center, the Institute for the Study of the Americas, and the Center for the Study 

of the American South. 

The Sonja Haynes Stone Center for Black Culture and History offers to the campus community 
and the public a rich array of lectures, artistic performances and exhibitions, and symposia on the 



African American and Diaspora experience. Like the Department, it encourages undergraduates 
through internships and study abroad opportunities to broaden their intellectual worlds while 
engaging deeply in cross cultural living. The Institute of African American Research has 
sponsored international and regional scholarly conferences exploring themes of historical import 
to people of African descent wherever they may be found, but especially in North America. 
Programs like the Race-ing Race Researching Race Seminars for postdoctoral and graduate 
students conducting research on race and culture, Youth and Race, Race and the Environment 
have drawn attention to and promoted scholarship on timely themes. Long a center for Southern 
history, The University continues its excellence in this field through the Center for the Study of 
the American South, and the rich resources of the Southern History Collection, the NC 
Collection, the publication of Southern Cultures and the primary materials found in the 
Documenting the American South digital collection of Davi s Library. The Center of Oral 
History’s collection and research publications have deepened our understanding of the history of 
labor and civil rights in the industrializing of the region. These all provide frequent glimpses into 
the experiences of Blacks resident in the South without having that experience be the focal point 
of their work. 

List all other public and private institutions of higher education in North Carolina 
currently operating programs similar to the proposed new degree program. 

Currently, no Ph.D. programs in African or African American Studies exist at private or public 
institutions of higher education in North Carolina, aside from the M.A. in African American 
Literature offered at North Carolina Agricultural and Technical State University. In addition, 
with the exception of Florida and Kentucky, no graduate programs in these areas, at either the 
M.A. or Ph.D. level, have been developed in the southern United States. Given the paucity of 
graduate programs in African and African American Studies in the southern United States, UNC- 
Chapel Hill will be poised to become a leader within these fields through the development of the 
proposed Ph.D. program. 

Estimate the nulnber of students that would be enrolled in the program during the first year of 
operation: Full-Time 5     Part-Time        .; the number of students that would be 
enrolled in the program when it is fully operational: Full-Time ~’o       Part-Time 

Estimate the current and projected demand for graduates of the proposed new 
degree program. Provide documentation about the sources of data used to estimate 
demand. 



According to a recent report on the status of Africana Studies, there are currently around 187 
institutions that offer at least a bachelors level degree in African/African American Studies. 
(The number expands to 311 if minors, associates degrees and other certificates are added.) 
Thirty-eight of the programs offering full maj ors are in the Southern Census region. Our 
department is one of five undergraduate degree programs in the state of North Carolina. (Among 
southern states only Georgia, with six, has more, while Florida matches North Carolina’s five). 

In addition to these benchmarks in undergraduate education, the report notes "dynamic growth in 
the number of institutions offering advanced study of the African American experience," at both 

the masters and doctoral levels. 4 

Several factors may figure in this growth. In part it is a response demand from students who, 
whether or not they formally majored in Black Studies, increasing look for such studies at the 
graduate level. 

Currently some ten institutions offer Ph.D. programs in African or African American studies, 
while masters degree programs are currently offered at 21 institutions. In addition, many more 
institutions have begun to offer certificates and concentrations at both the masters and doctoral 
levels in African American as well as African studies. It is also noteworthy, in this regard that a 
disproportionate number of graduate programs are in prominent and highly ranked private and 
public universities. For example, the Ph.D. programs include Berkeley, Harvard, Howard, 
Massachusetts, Michigan State, Northwestern, and Yale, while the 21 masters degree programs 
include Columbia, Cornell, NYU, Indiana, Ohio State, Syracuse, SUNY- Albany, UCLA, and 
Wisconsin. One might infer from this trend that prominent scholars and faculties are 
increasingly willing to combine their commitment to African/African-American Studies as a 
distinct field with a determination to make it a full function enterprise at these major research 
institutions, a goal that encompasses teaching and working with graduate students and training 
new scholars to carl5T on the process. 

In addition to these barometers, the impending retirement of what might be called the "founding 
generation" of the field as it now exists suggest a significant future need for graduate training as, 
according to the report, a 20-30% faculty turnover is likely in the next ten years. 

As a result, the demand for graduate trained scholars will continue. 

A survey based on job announcements from three internet lists during the period from August 
2008 to Januar?- 2010 yielded the following snapshot: A total of 91 jobs notices openings were 
advertised, 87 of which were tenure track, including 6 chairpersons or directors. Seventy-two 
involved African and/or African American Studies departments or programs (African American 
Studies, 33; "Africana Studies," 14; "African and African American Studies," 7; "Black 
Studies," 6; "African American and African Studies," 4; "African Studies" 4; "African 
American Diaspora Studies," 2; "Afro-American Studies" 1; "African and African Diaspora 
Studies" 1). Eight involved Ethnic Studies units while the others called for African and/or 

4 AJ?icana Studies in the US. Abdul Alkalimat, UniversiU of Toledo, March 2007. Available at cblacksludies.org 



African-American specialists in departments of history (4), religion or divinity (2), literature and 

American studies, (1 each).5 

This demand is likely to be sustained, and arguably even grow, as current economic restraints are 

eased. 

STUDENTS 

There are several pools of potential students for this graduate program. 

1) 

2) 

3) 

4) 

We estimate that as many as 30 percent of our majors would apply to a graduate program 
if one existed here. This estimate is based on the number of students who inquire about 
graduate studies, and informal polling done in our seminars. 

We would also get African/African American Studies majors from other universities, 
perhaps especially in this state where there are no other graduate programs, and from this 
region and around the country, from individuals who, like some of our students, look at 
the possibility of graduate education in this field before choosing post-baccalaureate 
life/career paths, and who might see our program as a desirable (given our thematic foci) 
or convenient (given our location) alternative among other available programs. 

We would get graduates of other maj ors, from this university and other institutions, who 
want to further their studies by concentrating in our area. 

We should also get students in our graduate classes from other graduate programs in 
other departments in the university who ~vant to develop knowledge in our areas. While 
this cross-fertilization would happen naturally, but we could facilitate it in various ways, 
such as with our newly instituted African Studies Certificate. 

If there are plans to offer the program away from campus during the first year of 
operation: 

a. briefly describe these plans, including potential sites and possible method(s) 
of delivering instruction. 

b. indicate any similar programs being offered off-campus in North Carolina by 
other institutions (public or private) 

c. estimate the number of students that would be enrolled in the program 
during the first year of operation: Full-Time         Part-Time 

There are no plans to offer the program away from campus. 

6. Describe the procedures to be used to plan the proposed program. List the names, 
rifles, e-mall addresses and telephone numbers of the person(s) responsible for 
planning the proposed program. 

5 Seventy-three listings came from the Chronicle of Higher Education listserv. The rest: came from the H-NET 

Discussion List for African A~nerican Studies H-AFRO-AM@H-NET.MSU.EDU and the listserv of the National 
Council for Black Studies.(L-NCBS@LISTS.PSU.EDU) 



BACKGROUND PLANNING 

In the last four years, our unit has held productive discussions aimed at teasing out avenues that 
would lead to the creation of an intellectual space for our committed students to further their 
interests in the study of the historical and contemporary experiences of people of African descent 
globally. Out of these discussions, a graduate planning was appointed by the Chair of the 
department with the mandate of providing a detailed plan that could enable the establishment of 
a graduate program in our Department of African and African American Studies at the 
University of North Carolina at Chapel Hill (UNC-CH). 

Since 2006, a committee created by the Chair of the Department of African and African 
American Studies, Dr. Julius Nyang’oro, has met to discuss long-range planning for a graduate 
program in this field. In addition to conversations with department colleagues, the Committee 
invited external consultants from other African American Studies programs - Dr. Noliwe Rooks 
(Princeton University), Micere G. Mugo (Syracuse University), and Robert Wolf (emeritus from 
University of Massachusetts-Amherst) -to provide insights and recommendations based on their 
experience with similar programs at their universities. An interim report, Departmental Report, 
Graduate Planning Committee, was compiled in October, 2007. 

FUTURE PROGRAMMING 

PERSONNEL 

The Graduate Planning Committee will spearhead the development of the proposed program. Dr. 
Julius Nyang’ oro, Department Chairman, will consult with the Committee and receive its 
recommendations: j en321 @email.unc. edu, CB# 3395 109 Battle Hall, UNC-CH, Chapel Hill, 
NC 27599-3395. Tel. 919 962-1513. 

Dr. Perry Hall, Chair, Graduate Planning Committee: hallpa@email.unc.edu, CB# 3395, 109 
Battle Hall, UNC-CH, Chapel Hill, NC 27599-3395. Tel. 9119 966-5496 

Dr. Kia Caldwell: klcaldwe@email.unc.edu, CB# 3395, 109 Battle Hall, UNC-CH, Chapel Hill, 
NC 27599-3395. Tel. 919 962-0539 

Georges Nzongola-Ntalaj a. Nzongola@email.unc. edu, ,CB#3395, 109 Battle Hall, UNC-CH, 
Chapel Hill, NC 27599-3395. Tel. 919 962-0903. 

Dr. Eunice Sahle: eunice@emafl.unc.edu ,CB# 3395, 109 Battle Hall, UNC-CH, Chapel Hill, 
NC 27599-3395. Tel. 919 966-2588. 

Adam Kent: akent@.unc.edu ,CB# 3395, 109 Battle Hall, UNC-CH, Chapel Hill, NC 27599- 
3395. Tel. 919 966-5496. Administrative Manager for the Department of African and 
African American Studies. 

Key Personnel who will participate in the consultation process are 

Other faculty, Department of African and African American Studies at CB# 3395, 109 Battle 
Hall, UNC-CH, Chapel Hill, NC 27599-3395: 

Barbara Anderson. B_anderson@unc.edu. Tel. 919 962-11406 



Donato Fhunsu. Dfhunsu21 @unc.edu. Tel. 966-5496 

Reginald Hildebrand. hil debra@email.unc, edu, Tel. 919 962-3537 

Kenneth Janken. krj anken@email.unc.edu, Tel. 919 962-1519 

Joseph Jordan. jf]ordan@email.unc.edu, Tel. 919 962-9001 

Michael Lambert. mlambert@email.unc.edu, Tel. 919 962-3536 

Margaret C. Lee. leemc@email.unc.edu, Tel. 919 966-5763 

Tim McMillan. Tjml@email.unc.edu, Tel. 919 966-5496 

Alphonse Mutima. smutima@email.unc.edu, Tel. 919 966-5496 

Robert Porter. rporter@email.unc.edu, Tel. 919 966-5496 

Charlene Regester. regester@email.unc.edu, Tel. 919 966-5496 

Mamarane Seck. mseck@email.unc.edu, Tel. 919 966-5496 

Bereket Selassi. bselassi@email.unc.edu, Tel. 919 962-3538 

Karla Slocum. kaslo@email.unc.edu, Tel. 919 962-2438 

Some of the persons above and others holding faculty or administrative positions critical to the 
planning process are 

Michael Lambert, Director, African Studies Center, mlambert@email.unc.edu CB# 
7582, Fedex Global Education Center, Chapel Hill, NC 27599-7582 Tel. 919 
682-1515 

Barbara Anderson, Associate Director, African Studies Center, b_anderson@unc.edu 
,CB# 7582, Fedex Global Education Center, Chapel Hill, NC 27599-7582 Tel. 
919 962-1406 

Africanist Faculty at Chapel Hill. http://www.unc.edu/depts/africa/faculty. Faculty in 
the College of Arts and Sciences, the Schools of Public Health and Medicine, 
and the School of Law who have teaching and or research interests in Africa. 

Dean Harold Woodard, Interim Director, Institute of African American Research. 
Harold_woodard@unc.edu, 150 south Rd, Suite 309, CB# 3393, Chapel Hill, 
NC 27599-3393 

Joseph F. Jordan, Director, Sonja Haynes Stone Center for Black Culture and History. 
jt~ordan@email.unc.edu 150 South Road, CB# 5250, Chapel Hill, NC 27599- 
5250 Tel. 919 962-9001 

Jocelyne Brazile. brazile@unc.edu, Assistant Director, Sonj a Haynes Stone Center 
for Black Culture and History, 150 South Road, CB# 5250, Chapel Hill, NC 
27599-5250 Tel. 9119 962-9001 

Shauna Collier. Librarian, Sonj a Haynes Stone Center for Black Culture and History 



The Staff and Advisory Board of the Stone Center: 
http:iisonj ahaynesstonectr.unc.eduiaboutistaff The Advisory Board includes 
faculty, staff, undergraduate and graduate students, and community members. 

PROCEDURES 

The Graduate Planning Committee will work towards accompli shing the goals established for the 
following phases in order to submit the Request for Authorization to Establish a New Degree 
Program by the end of 2011. 

Phase I: Fall 20110. Consultation about and draft the Description of the Program and 
the Narrative Statement Justification for the Program; Staff members will 
compile statistical data for section C Enrollment. 

Phase II: Spring 2011. Consultation about and draft the Program Requirements and 

Curriculum, Sections I-XIII 

Phase III. Fall 2011. Formally submit Request to Plan ("Appendix B"); complete 
Request for Authorization to Establish ("Appendix C"). 

7. Describe the method of financing the proposed new program (e.g., potential sources 
of funding) and indicate the extent to which additional state funding may be 
required. 

This intent to plan a new program has been reviewed and approved by the appropriate campus 
committees and authorities. 

ChaneeHor 



Graduate Program 

Proposed Courses 

Margaret C. Lee 

Area of Specialization: Political Economy of the Black World 

Course 1 

Title: The Political Economy of Contemporary South Africa 

This course will primarily focus on post-apartheid South Africa. The first part of the course will provide a 

general overview of South Africa to 1994. The remainder of the course will focus on the political 

economy of South Africa since the first democratic elections held in April 1994. Topics of discussion will 

include the political system; South African politics; the land question; the economic system; HIV/AIDS; 

Black Economic Empowerment; international relations (e.g., regional, continental, and global). 

Course 2 

Title: Africa’s Trading Markets 

This course will focus on Africa’s domestic, regional, and global trading markets. Topics for discussion 

will be African traders in Asia; traders in the markets in Africa; Africa and the World Trade Organization; 

European Union-Africa Trade relations; and US-Africa trade relations. In addition, the course will include 

Africa’s growing trade relations with emerging powers such as India and Brazil. 



Lydia C. Boyd 
Assistant Professor 
Department of African and Afro-American Studies 

Research Interests: 
Lydia Boyd is a cultural anthropologist with ongoing field research in Kampala, Uganda 
~vhich examines the impact of global health policy on local, religious communities 
involved in AIDS prevention. Her long-term research in born-again Christian 
communities has also analyzed the meaning and social significance of the growing 
popularity of Pentecostal and charismatic religious movements in sub-Saharan Africa. 
Secondary research has concerned religious popular media in Kampala, especially as it 
has been used to distingui sh a growing sub-culture of urban, religious youth. 

Areas of research: 
*Religion, especially Christianity, in Africa 
*Youth, generation, and kinship in Africa 
*Gender and sexuality 
*Health and healing; socio-cultural approaches to medicine 
*Visual anthropology; media and popular culture 

Proposed Graduate Classes for African and Afro-American Studies: 

Course 1: 
Area of Department Specialization: Gender, Sexuality, and the Body 

Title: Health, Sexuality, and Moral Personhood 

Description: This course will explore issues in health and healing in Africa, beginning 
with anthropological and philosophical work on embodiment, personhood, and morality. 
Ethnographic studies of affect, debility and the body, and the links between culture and 
sensory experience, will be used to address the culturally and socially variable 
experiences of embodiment and illness. Questions of how morality, personhood, and 
bodily experience are linked will also be addressed, using work that explores issues 
relating to sexual morality and behavior, kinship, marriage, and gender relations in 
Africa. Contemporary issues concerning health in Africa will comprise the second half 
of the semester, including work on health and development, gender and health, and 
religious healing in urban and rural contexts. 

Course 2: 
Area of Department Specialization: Religion and Social Thought 

Title: African Religions and Cosmologies 

Description: A more advanced version of the undergraduate course in religion and 
philosophy of sub-Saharan Africa, primarily focusing on historical and anthropological 



approaches to the study of religious life. Central theoretical questions will include: What 
role does religion play in human society and thought? What early debates shaped the 
study of religious practice in so-called "primitive" societies? How do religious beliefs 
shape our understanding of the social person and/or "individual" and how do these 
notions vary across cultures? The course will also address how religious beliefs shape 
social understandings and experiences of contemporary issues such as economic 
development, the AIDS crisis, war, and migration. Underlying philosophical and social 
issues concerning religious conversion, missionization, and the changing practices of 
religion in colonial and post-colonial contexts will also be addressed. 



McMillan AFAM/AFRI Grad Program 

Research interests: 

Construction of race in the United States from the ante-bellum to the present 

Globalization of blackness 

Race, memory, and memorialization 

Comparative race theory (especially US, Kenya, Haiti, Japan, and Australia) 

Two potential Graduate Classes 

Definitions of Blackness 

An exploration of the substantive and theoretical issues in the development of black identities and 

categorizations in the United States. Politics, religion, popular culture, and science will all be examined 

as vehicles through which racial categories are created and normalized. Legal definitions of blackness 

from colonial times to the present provide a backdrop for discussion. Resistance to external 

categorization and attempts to seize control of racial identities will be a central focus. 

Comparative Blackness 

The meanings of blackness on a global stage including Africans and African descended people as well as 

other people who are called or call themselves black such as Australian Aboriginal people, Asian Indians, 

and the Cherokee freemen. The indigenous development of categories of blackness, and the 

exportation of European and American categories of blackness (to countries such as Korea and Japan) 

will be analyzed. Or particular concern will be global black identities such as those espoused through 

Pan-Africanism, Negritude, and the Nation of Islam. 



David Pier - Graduate Proposal Information 

a) Research Interests 

African music/aesthetics 
Cultural production and politics in colonial and post-colonial Africa 

Uganda 

Ethnomusicology 

Jazz and American music 

b) Two proposed courses 

1. Theories of Aj~rican Music 

specialization: "Cultural Production" 

In this course we examine some of ways scholars, especially musicologists, have 

approached African music. Our goal, as we familiarize ourselves with this literature, 

is to deepen our ability to hear and respond to African music, in general and in its 
diversity. On the way, difficult questions about the politics of representing African 
music, and of ethnomusicology in general, will necessarily arise. Readings in music 

theory and history will be combined with analysis exercises and some practice on 

African musical instruments. Some prior training in music theory is required. 

2. African Arenas 
specialization: "Cultural Production" 
This course surveys scholarly interpretations of "public" events in Africa, including 
masquerades, initiations, colonial-era parades, and modern technologically 
mediated happenings. We consider how different event architectures may have 
shaped African subjectivities, and question whether and to what extent concepts 
such as "public," "performance," and "audience" apply in African fields. By reading 
important ethnographic and theoretical texts, students acquire tools for describing 
and contextualizing events they may come across in their own field work. 



Research interests & proposed graduate level courses 
Kenneth R. Janken 

Research interests: 
¯ Biography 
¯ History of the Civil Rights Movement and the 20th century struggle for civil rights 
¯ Black Power 
¯ African American intellectual history 
¯ History of African American political mobilization 

Proposed graduate courses 
African American history through biography and autobiography. This course will have a 
dual purpose. First it will trace major themes in African American history through the 
study of significant memoirs and biographies. Second, it will explore the theory and 
practice of writing biography, which may help students formulate dissertation topics. 
African American intellectual history. The course will have a changing menu of readings, 
but its aim will be an exploration of maj or debates and currents within black thought in 
the 19th, 20th, and early 21st centuries. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Buell, Agatlm <abuell@email.unc.edu> 

Thursday, December 2, 2010 5:56 PM 

Department listserv ~atkialhm@list~rv.unc.edu> 

[afriM~m] FW: Global Research Iustitute applications 

Global Research Institute anuouncement of iutemal fellowships.pdf 

From: Tamari, Terry 
Sent: Wednesday, December 01, 2010 2:57 PM 
To: Watson, Harry L; White, Jesse L Jr; Band, Lawrence E; Coclanis, Peter A; Cohen, Myron S; Hartlyn, Jonathan; Kasarda, John D; Kruse, Julia; Lebold, Daniel A; Perez, Louis 
A; Reynolds, Andrew S; Steiner, Niklaus Andreas; Strauss, Ronald P, 

Cc: Coclanis, Peter A 
Subject: Global Research Institute applications 

"d;i~:~i~’~’,~i,.:~.’,,~’.,’~..,’.,% ~:? ~.!CO.r?C,.r~~.:’. C~"i~ig~~,’:!d iff!e ~:.~.s~’~.,’.,"e ~-..-,[N~..,’.~~’i.," (2~-,’q~..,’.g.,,’-!~-.-,, 



You are currently subscribed to afi~iafam as: eunice,@~email.unc.edu. 

To unsubscribe clickhere: http:/ilists.t~nc.edu/u?id 32361608.e87a91a5832319540e156ada770a798d&n T&I afriafam&o~8233950 

(It may be necessa~ to cut mad paste the above URL if the line is broken) 

or send a blank emaJl m leave-28233950-32361608.e87a91 a5832319540e156ada770a798df;listserv.unc.edu 



At the Crossroads: Globalization, the Economic Crisis, and the Future of North Carolina 

The University of North Carolina at Chapel Hill invites applications from UNC-Chapel Hill faculty 

and staff for one-semester fellowships in 2011-2012 at its newly-established Global Research 

Institute (GRI). The GRI, which hosts its first cohort of fellows in 2010-2011, is envisioned as a 

center for world-class applied research on salient international issues. During academic years 

2010-11 and 2011-12, the GRI is focusing on the future of the state of North Carolina, with a 

particular emphasis on the development of innovative new strategies for rebuilding and 

renewing the state’s economy. Few states have been affected so profoundly by the current 

episode of globalization as has North Carolina, and the GRI is committed to helping the state to 

meet the economic and social challenges and to seize the economic opportunities arising from 

or associated with globalization. 

Accordingly, the GRI will offer a limited number of fellowships in 2011-12 to non-UNC-Chapel 

Hill and to UNC-Chapel Hill scholars working on research themes germane to the task outlined 

above. We hope to address North Carolina’s future--and, by implication, the American South’s 

more broadly-- from a variety of social and economic perspectives, and therefore encourage 

scholars working on issues relating to regional economic development, technological change, 

migration, education, public health, and human capital to apply for research fellowships. For 

fellows from UNC-Chapel Hill, the GRI will in most cases be able to provide sufficient funding to 

buy out teaching responsibilities for a semester so that fellows can work full-time on their 

projects at their GRI offices. All fellows will be expected to participate in the GRI’s biweekly 

seminar and to participate fully in the intellectual life of the institute. 

To apply, see the following website: global.unc.edu/gri. All applications and supplementary 

materials--a research proposal of no more than 1500 words, a current cv, and three letters of 

recommendation--should be submitted electronically by January 7, 20:1:1. Selection of fellows 

shall be completed by February :18, 20:1:1. 

For further information, please contact: 

Terry Tamari 

Rri@unc.edu 

919-843-7823 
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De~:r Perry: 

Thank you for your relninder. I propose to teach the next two courses: 

1 .The Swahili Language and Society 

This course focuses on the culture of the Swahili- speaking people, their perception of being a human and productive member of society, mad traditional 

education. It c~stallizes the parenting process in terms of parents? responsibilities toward (their) children. Children?s desired behaviors and attitudes 

toward (their) pe~ents, peers, adults, and their immediate community are addressed. The contribution office Swahili use and development by children and 

the educational role of Swahili proverbs in edil}’ing a responsible human being are di~ussed. 

2.The hnpact/Inflaence of the Swalfili Language and ase on the Christian Charch In Eas~t Africa ~ld Central Africa 

The history, of the Swahili language mad its ase in the ritual mad preaching activities in East and Central Ati-ican churches are discussed. 

The course will include 1) the Catholic ChurclL the Protestant Chureh and its denominations. Their rituals, practices, and impact on the spiritual 

perceptions of the Christian believers and values are discussed. 



Best regards, 

Alphonse 

Fr~n: Pent Hall I ~nafilto:hallpa~emafil.unc.edu] 

Sent: jueves, 02 de dicimnbre de 2010 10:03 

To: Depea~anent listserv 

Subject: [afria£aan] Graduate Information Reques~t 

Hello Colleagues 

I would like to thm~k those colleagues who responded to the (2haduate Committee’s request for informarion regarding your research interest, and areas of 
graduate teaching interest. I would like to encourage those who have not to do so as soon as possible. To that end, I have re-copied the original request 

below. 

Thanks 

Pe~v 
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Colleagues. 

Our graduate proposal has gone through an inirial review by officials 
in the Graduate School (the latest version of that proposal is 

attached). Moving to the ne,’~ stage will require us to add more 

details to our proposed cumculum offerings. On that score we are 

asking for you input in terms of course offerings. 

a) We would like each faculty- member to formulate a short, 

bullet list, or description of their research interests, so we can 

construct a compendium of faculty- expertise roster that reflects our 
intellectual breadth and grounding. 

b) We are asking each colleague to compose a description (3-4 

sentences) of two courses you would be interested in developing and 

teaching at the graduate level. The course should fit into one or 
,nore of the specialization a, eas. Pease indicate the specialization 

area in which you think the course would fit best. Currenfly, the 

rifles of the specialization areas axe ("Race and Racism in the 

Modem World," "Political Economy of the Black World," "Gendm; 

Sexuali~, and the Body" "Cultural Production," and "Religion and 

Social Thought." 

The proposed course could be 

a) a graduate version of what you teach at the m~devgraduate level 

or 

b) a new course area encompassing a current or newly developed 
area of reseaacch interest. 

Please send your statement of research interests and your course 

descriptions to Agatha by Novmnber 22. 

Thank you 



Graduate PlaJming Committee 
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Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Perry, Hall <hallpa@email.tmc.edu;, 

Friday, December 3, 2010 12:45 PM 

Sable, Eunice N <e~mice@emaJl.unc.edu>; Caldwell, Kia L <klcaldwe@email.unc.edu>; Hall, PelD’ A <tIALLPA@EMAIL.UNC.EDU>; 

Nzongola-Ntalaja, Georges <~ongola@email.unc.edu-~ 

Fwd: Grad Student Classes Proposed 

Graduate School Classes Proposal.doc 

>From: "Regester, Charlene B" <regester@email.unc edu> 
>To: "Hall, PelTy A" <tlALI~PA@EMA]% UNC EDU> 
>Subject: Grad Student (;lasses Proposed 
>Thread-Topic: Grad Student Classes Proposed 
>Thread-Index: Ac uSZI0gU0b foPgPSPODF2oxhRQDEA 
>Date: Thu, 2 Dec 2010 16:(M:53 -0500 
>Accept-Language: en-US 
>X-M S-Exchange-Organization-AuthA s: Internal 
>X-MS-E× change-Organization-Aut hMec hanism: 04 
>X-M S-Exchange-Organization-AuthSource: ITS-MSXHT0.ad unc.edu 
>X-MS-tlas-Attach: yes 
>X-M S-Exchange-Organization-S(X~: -1 
>X-MS-TNEF-Correlator: 
> 

>Dear Perry: Attached are the two courses I have proposed ~2~r the 
>grad program. Thanks :[’or your assistance. Sincerely, Charlene Regester 



Proposed Graduate School Classes 

Submitted by Charlene Regester 

I. Theoretical Approaches to Reading Race in Cinematic Representations 

This course will introduce students to a variety of theorists such as Fanon, Lacan, Freud, Sartre, 

among others for the purpose of reading race in cinematic representations. The "trope" of 

blackness as transformed on screen in all of its complexity will be explored, examined, and 

interpreted by employing various theoretical approaches. Although the black-white binary will 

provide the basis for reading these racialized representations, the course will attempt to move 

beyond this binary to explore other forms of difference that permeate cinematic representations. 

Additionally, movements in theory such as postructuralism, psychoanalysis, feminism, and 

Marxism will be introduced to expand this discussion of how theory intersects with cinema. 

Readings and screenings will be assigned to assist students in developing master}, of theoretical 

approaches to reading race on screen. 

II. Research Problems and Methods in Black Cinema History 

This course will explore a variety of research methods utilized to reconstruct black cinema 

history specifically and film history generally. Primary and secondary documents will be 

consulted to teach students how to conduct research and to introduce them to a plethora of 

resources that exist and that are useful for reconstructing such history. The course will 

interrogate the limitations and problems associated with conducting this historical research. 

Students will explore archives, collections, papers/letters, primary and secondary documents to 

reconstruct this history. The course intends to investigate how history is told, how it is recorded; 

how it is presented objectively; how to impose meaning on documents retrieved; how to give 

voice to the voiceless; how to capture the sentiment of the time period, etc. Texts that could be 

used include: W’orking in the Archives eds. Alexis Ramsey, Wendy Sharer, Barbara 

L’Eplattenier, and Li sa Mastrangelo (Carbondale: Southern Illinoi s Press, 2010) and Methods of 

HistoricalAnalysis in Electronic Media ed. Donald G. Godfrey (Mahwah, New Jersey: 

Lawrence Erlbaum Associates, Publishers, 2006). 
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Dear Peru, 

I would like to add the following as a topoic tbr graduate lectures: 

[N.B. Both will have a focus on Africa ane the Diaspora]. 

1. Globalization and Democracy. 

2. Peace movements in thw Post-Cold War Era. 

Bereket H. Selassie 

From-" Mutima, Sinamenye A [smutima@email.unc.edu] 
Sent-" Thursday, December 02, 20:tO 4:48 PM 
To-" Department listserv 
Subject-" RE: [afriafam] Graduate Information Request 



Deax Perry: 

Thank you for your reminder. I propose to teach the next two courses: 

1 .The Swahili Language and Socie~’ 

This course tbcuses on the culture of the Swahili-speaking people, their perception of being a human and productive member of socie~, and traditional 

education. It crystallizes the paranting process in "terms of parents? responsibilities toward (their) children. Children?s desired behaviors and attitudes 

toward (their) parents, peers, adults, and their immediate commani~ are addressed. The contribution of tire SwaNli nse and development by children mad 

the educational role of Swahili proverbs in editing a responsible human being are discussed. 

2.The Impact,’Influence of the Swahili Language and use on the Christian Church In East Africa and Central Africa 

The his~tory of the Swahili langnage and its use in the ritual and preaching activities in East and Central Ati-ican churches axe discnssed. 

The conrse will include 1 ) the Catholic Church, "the Protestant Church and its denominations. Their rituals, practices, and impact on the spiritual 

perceptions of the Christian believers and valnes are discussed. 

Alphonse 

Fr(~n: Perry Hall [ maillx~:haJlpagb~emaJl.anc.edu] 

Sent: jueves, 02 de dicie,nbre de 2010 10:03 

To: Depa*~anent listserv 

Subject: [afriafaan] (kaduate Information Reques~t 

Hello Colleagnes 

I would like to thank those colleagues who responded to the Graduate Committee’s request for inii)rmation regaxding your research interesk and axeas of 

graduate teaching interest. I would like to encourage those who have not to do so as soon as possible. To that end, I have re-copied the original request 

below. 
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X-M S- F~xcha~ge- O~aJ~izafion-AuthAs: Aa~onymous 

Colleagues. 

Our graduate proposal has gone through an initial review by officials 

in fl~e Graduate School (the latest version of that proposal is 

attached). Moving to the next stage will require us to add more 

details to onr proposed curriculum offerings. On that score we are 

asking for you input in temps of course offerings. 

a) We would like each facul~ member to formulate a short, 

bullet list, or description of their research interests, so we can 

construct a compendium of faculty expertise roster that reflects our 

intellectual breadth a~d grounding. 

b) We are asking each colleague to compose a description (3-4 

sentences) of two courses you would be interested in developing and 

teaching at the graduate level. The course should fit into one or 

more of the specializarion areas. Pease indicate the speci~2lizarion 

area in which you think the course would fit best. Currently, flm 

rifles of the specialization areas are ("Race and Racism in the 

Modern World," "Polirical Economy of the Black World," "Gender, 

Sexuality-, and the Body" "Cultural Prodncrion," and "Religion and 

Social Thought." 

The proposed conrse could be 

a) a graduate version of what you teach at the unde~raduate level 

or 

b) a new course mea encompassing a current or newly developed 

area of research interest. 

Please send your statement of research interests and your course 

descriptions to Agatha by November 22. 

TMnk you 

Graduate Pla~ming Committee 
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UNC HOLLYWOOD INTERNSHIP 

Congratulations on being accepted as a UNC Hollywood intern! The work is hard, the 
hours are long, the pay--nothing You will get tired during the internships which 
typically last from June 1 to August 10. You will be exhausted in July. The purpose of 
the internship is to teach you what the University can’t--how the entertainment business 
works from the inside. 

I expect the interns to help each other, stay in contact with each other and look after each 
other. Please be generous giving help to your fellow intern. You will soon realize that 
the other interns are your first contacts in the entertainment industry. Find out what each 
person is doing and how that can help you or how you can you help each other. 

Communication is important. If I have to communicate a message to the group, I want to 

be able to tell one person and know that everyone will get the information. You will have 
a listserve and a sheet with everyone’s phone numbers. 

I am available 24/7 to the interns while you are in Los Angeles. I enjoy the personal 
contact and look forward to working with you. Please ask questions, solicit my advice 
and pester me if you want to know something. The entertainment industry is a business 
of contacts and social subtleties. Let’ s talk about whatever you need to know. 

INTERNSHIP: 

The internships take place in companies doing business in the most competitive arena in 
the world--the entertainment industry.. They are not in the business to teach. The trade 
off is your free labor for exposure to the entertainment business. You have to learn on 
the run and by osmosis. 

When an intern has problems it’s usually because they are being too aggressive or not 
aggressive enough. The preceptors don’t expect interns to save their companies or come 
up with great ideas--don’t force yourself on people until you get a feel for the company. 
If you find yourself with nothing to do, knock on someone’s door and ask if you can help. 

Stay in touch with your preceptor every two weeks until you get to LA (often people 
leave their jobs--don’t be the "forgotten intern"). By phone, card or email, remind them 
who you are. Let them know when you are coming. When the internship is over, stay in 
touch with your preceptors--they are now emotionally invested in your success and will 
want to know how and what you are doing. 

LENGTH OR TERM OF THE INTERNSHIP: 

Without a doubt, the longer you work at your internship and stay in LA, the more you 
will learn and the more contacts you will make. The best internships last 10 weeks--but 
the financial constraints of staying that long are understood by everyone involved. You 



have to be here during the month of July because of the lecture series. A good set of 
dates to plan an internship around would be from June 1 to August 10. 

The earlier you get to LA, the better. Most companies will have more than one intern. If 

you get here first, you are in a position where you will be given more access and 
responsibility. Get here late and you will find yourself lower on the food chain--possibly 
being supervised by a senior intern 

THE PLACEMENT PROCESS 

As the companies are being solicited for your internships, you may or may not get a call 
from me or the company. If you don’t get a call and other interns do, it means nothing. 
Some companies do phone interview-s, others don’t. I will alert you if a company needs 
to do a phone interview- with you. If so, you should immediately research the company 
and have a working knowledge of what they do, who the principals are and their credits. 

Occasionally the companies will bypass me and call you directly without warning. If that 
happens, just go with it and try and get as much information from them as you can. After 
any communication with a company during the placement process, quickly call me. I 
need that information right away because I might be in the process &trying to place you 

at another company. 

Also, please remember that we’re asking these people to do us the favor of having you as 
an intern. In everything, you need to respond to these companies immediately, 
particularly, their requests for phone interview appointments 

LECTURE SERIES: 

During the month of July, you will attend our lecture series probably at a location to be 
determined later. The idea behind the lecture series is to expose you to a professional 
from each step of the filmmaking process starting with the writer, going through 
production all the way to the publicity or distribution of a picture. I want you to meet a 
real person doing what you plan to do and understand what their life is like. I want you 
to find out whether that occupation is what you want to do over the next thirty years. 

Class attendance is mandatory. There is no excuse for not being at the lectures. 
However, I like for interns to be able to take advantage of situations that could help them 
professionally. If you have a conflict, talk to me. The people coming to lecture are 
donating their time and expertise. Their time is valuable, some may be famous, some 
may be millionaires--make it interesting and worthwhile for THEM to be there. You are 
expected to ask questions. You will be graded on participation as well as your exam. 

The performance track students will attend lecture classes when it’s a discipline related to 
their interests. When not in a lecture, acting classes are set up for the performance 
students that are LA specific. On night when they are not in acting classes, performance 



students will be in the nightly lectures. This is a business ~vhere you can never know 
enough about other parts of the business--every bit of knowledge helps. 

On the evenings of the lectures, I will invite the speaker to have dinner with us. Meet the 
speaker informally, ask any questions you might have and establish a rapport with them if 
they are in a discipline that interest you. These people want to help 

EXAM - The final exam will be open book. The exam will cover information in the 

lectures as well as the books "How to Make it in Hollywood" by Linda Buzzell and "The 
Hollywood Job Hunter’s Su~’ival Guide" by Hugh Taylor. Performance students will 
give a performance for their final exam 

TIME LINE - The Hollywood interns ~vill be selected by January 1. The assignment of 
intern positions will be posted by April 1. Between the January 1 selections and the April 
1 assignments, interns should meet informally, get to know one another and begin 
discussing arrangements for the summer. After April 1, I will meet with you as a group 
in Chapel Hill to address whatever concerns you have and give you whatever orientation 
is necessary. If you need information, please call me (818) 384-9198 but remember that 
9am your time is 6am my time. 

UNIVERSITY BUSINESS - In case no one else mentions the obvious, the internship and 
the lectures are two University courses which have to be paid for like any other of your 
courses. Please take that in to consideration when you are making your personal budget. 

TRANSPORTATION - There is no public transportation in LA that ~vill help you. You 
should bring a car or rent one. The Thomas Brothers Guide book is the most 
comprehensive map of LA. Every car that doesn’t have GPS should have one. 
Typically, students have shared cars, car expenses and worked out car pool routes for 
everyone to get to and from work. If you are all living in one location, that makes car 
pooling easier. 

SECURITY AND SAFETY - Nothing is more important to me than your safety. Los 
Angeles is a big city. You cannot park wherever you want or walk to where you’re going 
at any time of the day or night. Be careful. Use valet parking at night whenever 
possible--it’s cheap and worth the money for safety reasons alone. 

HOUSING - In the past, students have stayed at the Oakwood Apartments (323-851- 
3450) in Toluca Lake which are set up for short term stays for professionals who may be 
in town working on films, etc. They are in a central location, very close to Universal, 
Warner Brothers, and Disney and have gates, guards, etc. Oakwood apartments will get 
booked up early and unavailable so contact them as soon as possible. In general, 
apartments are plentiful and relatively inexpensive in LA for a metropolitan area. 

CLOTHING - LA is hot but it’s a desert and the nights can very cool to chilly even in the 
summer. Slightly overdress for your first day at work until you see what everyone else is 



wearing Generally, the entertainment industry dress is casual. 

VISITORS - Interns working in LA tend to draw a lot of visitors. Do not miss days at 
your internships or lecturers because of out-of-town guests. Please invite them to come 
with you to the lectures--we like company. 

Looking for~vard to seeing you in LA, 

Paul 



From: 

Sent: 

To: 

Subject: 

Attach: 

Karla Slocum <kslocum@uuc.edu> 

Thursday, December 9, 2010 11:47 AM 

Department listserv ~atiJalhm@list~r~7.unc.edu> 

Re: [affafam] Fall 2010 Grades 

kslocmn.vcf 

The 1 lth is Saturday, not Tuesday. Did you mean Tuesday, the 14th, 
Kia? I am wondering the same because I also have an exam scheduled for 
that day 

On 12/9/2010 11:35 AiV~ Caldwell, Kia L wrote: 
> Hi Travis, 
> I was wondering ~vhen grades are due for classes ~vith exams on Tuesday, Dec. 11 I did not see that information listed 
> 

> Thanks, 
> Kia 
> 

Original Message ..... 
> From: G ore, Travis [mailto:s t~ore(~ email unc. edu] 
> Sent: Wednesday, December 08, 2010 5:04 PM 
> To: Department listserv 
> Sutziect: [afri~[’am] Fall 2010 Grades 
> 

> TO: All Teaching Faculty 
> 
> RE: FAI,L ~fIV.RM G[L~.DES 
> 

> I)ATE: December 8, 2010 
> 

> 

> Below shows when exams are due Please also open and read the attachment 12~r more information regarding grading Thank you 
> 
> Our University is now entering its :first electronic grading period. The purpose of this commumcauon is to provide you with information that is usually sent at this time as it pertains to the 
new system. 
> 

> Grades should be entered no later than 72 hours after the scheduled time of the final e×amination To facilitate the timely reporting of grades, please follow this schedule for entering and 
approving your grades: 
> 
> * Exams schednled on Friday, Dec. 10aredueby5:00PMonMonday, Dec. 13. 
> 

> * Exams scheduled on Saturday, Dec. 11 are due by 5:00 PM on Tuesday, Dec. 14. 
> * Exams scheduled on Monday, Dec. 13 are due by- 5:00 PM on Thursday Dec. 16. 
> * Exams scheduled on Wednesday, Dec. 15 are due by 10:00 AM on Monday, Dec 20 
>* Exams scheduled on Thursday, Dec. 16 are dne by 5:00 PM on Monday, Dec 20. 
> * Exams schednled on Friday, Dec. 17aredueby5:00PMonMonday, Dec. 20. 
> Courses that do not have final examinations are due by 5:00 PM on Monday, Dec. 13. 
> 

To assist with grading, the Office of the Universi~ Registrar’s hours of operation will be business day-s, Monday - Friday from 8:00am to 7:00pm through December 21, 2010. 

The 72 hour deadline for reporting grades is critical. We must be able to reliably- determine academic eligibility information to report to School Deans. This enables them to assess whether 
or not a student may continue enrollment for the next term. 

-- You are currently subscribed to afriafam as: klcaldwe@email.unc.edu. To unsubscribe click here: http :i/lists.unc. eduiu? 
i~32361596.b~5d999979b5aagf457ab7f913a5f65&n T&I afriafanr&o 28275130. or send a blatfi( email to leave-28275130-32361596.bfb5d99997965aa9f457abTf913a5f65@listserv.unc.edu. 

-- You are currently subscribed to afriafam as: kslocum@unc.edu. To unsubscribe 
click here: http://lists.tmc.edu/u?id 32482269.bd3b6591ccaa5f61fSb847a04ac0c653&n T&I afriaf:am&o 28279872. or send a blank email to leave-28279872- 

32482269.bd3b6591 ccaa5f61 fSb847a04ac0c653@listsc1~z.unc.edn. 

-- You are currently subscribed to afriafanr as: eunice@email.unc.edu. To ~xsubscribe 
click here: http://lists.unc.ed~"~u?id=3236~6~8.e87a9~a58323~954~el56ada77~a798d&n=T&~=afriafam&~=28279966 or send a blank email to leave-28279966- 
32361608.e87a91 a5832319540e156ada770a798d@listserv.unc.edu 



Full Name: 

Last Name: 

First Name: 

Company: 

Business 

Address: 

Karla Slocum 

Slocum 

Karla 

University of N. Carolina-Chapel Hill 

CB#3115, 301 Alumni Building Chapel Hill, NC 27599-3115 



Sent: 

To: 

Subject: 

Caldwell, ILia L ~:klcaldwe@emaJl.uuc.edu> 

Thursday, December 9, 2010 1:17 PM 

Department listserv ~ati~alhm@list~rv.unc.edu> 

[afr~t~m] Study Abroad Program in Ati~ Latin America 

FIU’s African & African Diaspora Studies announces its stu@ abroad program in Afro Latin America stammer 2011, open to students from across the United States. Please click 
here<http://casgroup.fiu edu/africana/pages php?id 3186>for more mfomaatIon 
http://casgroup.fiu.edu/africana/pages.php?id 3186 

Contact: 
Dr ~amdrea Queeley: aqueeley@fiu.edu 

To subscribe or unsubscribe via the World Wide Web, visit: 
https://mv.binhost.comilists/listinfo/aaasec slaca 

-- You are currently subscribed to afriafam as: eunice@email.unc.edu To uaasubscribe 
click here: http://lists.unc.edu/u?id 32361608.e87a91a5832319540e156ada770a798d&n T&I afriafam&o 28280662. or send a blank email to leave-28280662- 
32361608 e87a91 a5832319540e156ada770a798d@listser~, uaac.edu. 



From: 

Sent: 

To: 

Subject: 

Attach: 

John Pickles <jpickles@email.tmc.edu-- 

Wednesday, December 15, 2010 5:53 PM 

SaNe, Eunice N <eunice@email.~mc.edu> 

Re: FW: Reflections - follomng our 1NTS210 meeting 

jpickles.vcf 

Thanks for this. I have also sent a note about ’voting for the 
associate’. Mark is talking with Kevin. 

It’s a start. 
Best, 
John 

Sable, Eunice N wrote: 
> John, 
> 

> FYI 
> 

> Cheers, 
> Eunice. 
> 

> 

> 

> Sent: Wednesday, December 15, 2010 5:32 PM 
> To: Reynolds, Andrew S 
> Subject: Reflections - following our LqTS210 meeting 
> 

> 

> 

> Dear An@, 
> 

> Greetings. 
> 

> I have been reflecting quite a bit following our meeting on INTS210 a couple of weeks ago and thought that I should write to share some thoughts. 
> 

> Overall, I have been wondering if it is at all possible to reconsider the decision to have only- Lecturers teach both sections of 210 and the honor class. ~ile those of~s who have taught 
these courses - especially 210 - are aware of logistical and other issues maderpinning them, teaching them has been an important part of o~ sense of builditN an intellectual comm~ni~ 
devoted to the sty@ of a ratNe of global issues. 
> 

> Personally, ~vhile I have developed and taught other cowses for the C~riculum, I worW that eliminating the possibili~ for joim ~acul~ to teach these courses may in the long r~ weaken 
their commitment to the C~riculum; a development that would be sad as xve enter an interesting debate concerning the meaning and mandate of the emerging field of Global Studies, and the 
diverse talents of members of the joint facul)-. Anyway, I thi~ that joint facul~" should at least be asked if they want to teach these corpses: they may not want to do so, but it would be 
good to ask them. 
> 

> I was away last year and in the Spring semester this year, thus missed the Cmricul~ meetings where the decision to have only Lectmers teach these cowses must have be agreed upon 
by joint faculty-. Thus, please accept my apologies for bothering you on the matter. I just thought I would share my thoughts given my commitment to the Cmricul~ and ore students. 
> 

> Thanks for your support. 
> 

> Best xvishes, 
> Etmice. 
> 



Full Name: 

Last Name: 

First Name: 

Company: 

Business 

Address: 

John Pickles 

Pickles 

John 

University of North Carolina 

206 Saunders Hall Chapel Hill, NC 27599-3220 

Business 

Phone: 

919-962-3919 

E-mail: jpickles@unc.edu 



(Rew January 2005) 

Department of the Treasury 
Internai Revenue Service 

Reqaest let Ta×payer Give form to the 
requester. Do not 
send to the Ins, 

Name (as shown on your income tax return) 

Business name, if different from above 

Individual/ r------i r------i r------i r------i Lxernp[ roacKup Check, ap ropr, ate box: L____J so,e  ro r e or L____J Oor orat,on  a .nersh   Other ........................... I::::::] w,thho,d,n   
Address (nurnber, street, and apt. or suite no.) Requester’s name and address (optional) 

City, state, and ZiP code 

List account number(s) here (optionai) 

~ Taxpayer Mentifieation Number (TIN) 

Enter your TIN in the appropriate box. The TIN provided must match the name given on Line 1 to avoid Social security number 
backup withholding. For individuals, this is your social security number (SSN}. However, for a resident ...... 
alien, sole proprietor, or disregarded entity, see the Part I instructions on page 3. For other entities, it is 
your employer identification number (EIN). If you do not have a number, see How to get a TtN on page 3. or 

Note. If ~he account is in more ~han one name, see the chart on page 4 for guidefines on whose number E~pioyer identification number 
to enter. ~.. 

Under penalties of perjury,, I certify that: 

1 The number shown on this form is my correct taxpayer identification number (or I am waiting for a number to be issued to me), and 

2. I am not subject to backup withholding because: (a) I am exempt from backup withholding, or (b) I have r, ot been notified by the Interr, al 
Revenue Service (Ins) that I am subject to backup withholding as a result of a failure to report all interest or dividends, or (c) the Ins has 
notified me that I am no longer subject to backup withholding, ar, d 

3. I am a U.S. person (including a U.S. resident alien). 

Certification instructions. You must cross out item 2 above it you have been notified by the Ins that you are currently subject to backup 
withholding because you have failed to report all interest and dividends on your tax return. For real estate transactions, item 2 does not apply. 
For mortgage interest paid, acquisition or abandonmer, t of secured property, cancellation of debt, contributions to an individual retiremer, t 
arrangement (IRA), and generally, payments other than interest and dividends, you are not required to sign the Certification, but you must 
provide your correct TIN. (See the instructions on page 4.) 

Si~R Signature of 
Here u,s. person ~ Date 

Purpose of Form 
A person who is required to file an information return with the 
Ins, must obtain your correct taxpayer identification number 
(TIN) to report, for example, income paid to you, real estate 
transactions, mortgage interest you paid, acquisition or 
abandonment of secured property, cancellation of debt, or 
contributions you made to an IRA. 
U.S, person, Use Form W-9 only if you are a U.S. person 
(including a resident alien), to provide your correct TIN to the 
person requesting it (the requester) and, when applicable, to: 

1~ Certify that the TIN you are giving is correct (or you are 
waiting for a number to be issued), 

2. Certify that you are not subject to backup withholding, 
or 

3. Claim exemption from backup withholding if you are a 
U.S. exempt payee. 

Note. ff a requester gives you a form other than Form W-9 to 
request your TIN, you must use the requester’s form if it is 
substantially similar to this Form wcg. 

For federal tax purposes you are considered a person if you 
are: 

® An individual who is a citizen or resident of the United 
States, 
® A partnership, corporation, company, or association 
created or organized in the United States or under the laws 
of the United States, or 

~ Any estate (other than a foreign estate) or trust. See 
Regulations sections 301.7701-6(a) and 7(a) for additional 
information. 
Foreign person. If you are a foreign person, do not use 
Form W-9. Instead, use the appropriate Form W-8 (see 
Publication 515, Withholding of Tax on Nonresident Aliens 
and Foreign Entities). 
Nonresident alien who becomes a resident alien, 
Generally, only a nonresident alien individual may use the 
terms of a tax treaty to reduce or eliminate U.S. tax on 
certain types of income. However, most tax treaties contain a 
provision known as a "saving clause." Exceptions specified 
in the saving clause may permit an exemption from tax to 
continue for certain types of income even after the recipient 
has otherwise become a U.S. resident alien for tax purposes. 

If you are a U.S. resident alien who is relying on an 
exception contained in the saving clause of a tax treaty to 
claim an exemption from U.S. tax on certain types of income, 
you must attach a statement to Form W-9 that specifies the 
following five items: 

1. The treaty country. Generally, this must be the same 
treaty under which you claimed exemption from tax as a 
nonresident alien. 

2. The treaty article addressing the income. 

3. The article number (or location) in the tax treaty that 
contains the saving clause and its exceptions. 

CaL No. 1023iX Form W-9 (Rev. i-2005) 



Form W-9 (Rev. 1-2005) Page 2 

4. The type and amount of income that qualifies for the 
exemption from tax~ 

5. Sufficient facts to justify the exemption from tax under 
the terms of the treaty article. 

Example° Article 20 of the U.S.-China income tax treaty 
allows an exemption from tax for scholarship income 
received by a Chinese student temporarily present in the 
United States. Under U.S. law, this student will become a 
resident alien for tax purposes if his or her stay in the United 
States exceeds 5 calendar years. However, paragraph 2 of 
the first Protocol to the U.S.-China treaty (dated April 30, 
1984) allows the provisions of Article 20 to continue to apply 
even after the Chinese student becomes a resident alien of 
the United States. A Chinese student who qualifies for this 
exception (under paragraph 2 of the first protocol) and is 
relying on this exception to claim an exemption from tax on 
his or her scholarship or fellowship income would attach to 
Form W-9 a statement that includes the information 
described above to support that exemption. 

If you are a nonresident alien or a foreign entity not subject 
to backup withholding, give the requester the appropriate 
completed Form W-8. 

What is backup withholding? Persons making certain 
payments to you must under certain conditions withhold and 
pay to the IRS 28% of such payments (after December 31, 
2002). This is called "backup withholding." Payments that 
may be subject to backup withholding include interest, 
dividends, broker and barter exchange transactions, rents, 
royalties, nonemployee pay, and certain payments from 
fishing boat operators. Real estate transactions are not 
subject to backup withholding. 

You will not be subject to backup withholding on payments 
you receive if you give the requester your correct TIN, make 
the proper certifications, and report all your taxable interest 
and dividends on your tax return. 

Payments you receive will be subject to backup 
withholding if: 

1. You do not furnish your TIN to the requester, or 

2. You do not certify your TIN when required (see the Part 
II instructions on page 4 for details), or 

3. The IRS tells the requester that you furnished an 
incorrect TIN, or 

4. The IRS tells you that you are subject to backup 
withholding because you did not report all your interest and 
dividends on your tax return (for reportable interest and 
dividends only), or 

5. You do not certify to the requester that you are not 
subject to backup withholding under 4 above (for reportable 
interest and dividend accounts opened after 1983 

Certain payees and payments are exempt from backup 
withholding. See the instructions below and the separate 
Instructions for the Requester of Form W-9. 

Penalties 
Failure to furnish T~N. If you fail to furnish your correct TIN 
to a requester, you are subject to a penalty of $50 for each 
such failure unless your failure is due to reasonable cause 
and not to willful neglect. 

Civi~ penalty for false information with respect to 
withholding. If you make a false statement with no 
reasonable basis that results in no backup withholding, you 
are subject to a $500 penalty. 

Criminal pena~fy for falsifying information. Willfully 
falsifying certifications or affirmations may subject you to 
criminal penalties including fines and/or imprisonment. 

Misuse of T~Ns. If the requester discloses or uses TINs in 
violation of federal law, the requester may be subject to civil 
and criminal penalties. 

Specific instructions 

Name 

If you are an individual, you must generally enter the name 
shown on your social security card. However, if you have 
changed your last name, for instance, due to marriage 
without informing the Social Security Administration of the 
name change, enter your first name, the last name shown on 
your social security card, and your new last name. 

If the account is in joint names, list first, and then circle, 
the name of the person or entity whose number you entered 
in Part I of the form. 
Sole proprietor. Enter your individual name as shown on 
your social security card on the "Name" line. You may enter 
your business, trade, or "doing business as (DBA)" name on 
the "Business name" line. 

Limited liability company (LLC}. If you are a single-member 
LLC (including a foreign LLC with a domestic owner) that is 
disregarded as an entity separate from its owner under 
Treasury regulations section 301.7701-3, enter the owner’s 
name on the "Name" line. Enter the LLC’s name on the 
"Business name" line. Check the appropriate box for your 
filing status (.sole proprietor, corporation, etc.), then check 
the box for "Other" and enter "LLC" in the space provided. 

Other entities, Enter your business name as shown on 
required Federal tax documents on the "Name" line. This 
name should match the name shown on the charter or other 
legal document creating the entity. You may enter any 
business, trade, or DBA name on the "Business name" line. 
Note, You are requested to check the appropriate box for 
your status (individual/sole proprietor, corporation, etc.). 

Exempt From Backup Withholding 
If you are exempt, enter your name as described above and 
check the appropriate box for your status, then check the 
"Exempt from backup withholding" box in the line following 
the business name, sign and date the form. 

Generally, individuals (including sole proprietors) are not 
exempt from backup withholding. Corporations are exempt 
from backup withholding for certain payments, such as 
interest and dividends. 
Note. If you are exempt from backup withholding, you 
should still complete this form to avoid possible erroneous 
backup withholding. 
Exempt payees, Backup withholding is not required on any 
payments made to the following payees: 

1. An organization exempt from tax under section 501(a), 
any IRA, or a custodial account under section 403(b)(7) if the 
account satisfies the requirements of section 401(f)(2), 

2. The United States or any of its agencies or 
instrumentalities, 

3. A state, the District of Columbia, a possession of the 
United States, or any of their political subdivisions or 
instrumentalities, 

4. A foreign government or any of its political subdivisions, 
agencies, or instrumentalities, or 

5. An international organization or any of its agencies or 
instrumentalities. 

Other payees that may be exempt from backup 
withholding include: 

6. A corporation, 
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7. A foreign central bank of issue, 

8. A dealer in securities or commodities required to register 
in the United States, the District of Columbia, or a 
possession of the United States, 

9. A futures commission merchant registered with the 
Commodity Futures Trading Commission, 

10. A real estate investment trust, 

11. An entity registered at all times during the tax year 
under the Investment Company Act of 1940, 

12. A common trust fund operated by a bank under 
section 584(a:), 

13. A financial institution, 

14. A middleman known in the investment community as a 
nominee or custodian, or 

15. A trust exempt from tax under section 664 or 
described in section 4947. 

The chart below shows types of payments that may be 
exempt from backup withholding. The chart applies to the 
exempt recipients listed above, 1 through 15. 

iF the payment is for o.. THEN the payment is exempt 
for... 

interest and dividend payments All exempt recipients except 
¯ for 9 

Broker transactions Exempt recipients 1 through 13. 
Also, a person registered under 
the investment Advisers Act of 
1940 who regularly acts as a 
broker 

Barter exchange transactions Exempt recipients 1 through 5 
and patronage dividends 

Payments over $600 required Generally, exempt recipients 
to be reported and direct 1 through 7 ~ 
sales over $5,000 ~ 

1See Form i099-MISC, Miscellaneous Income, and its instructions. 
2 
Howev’er, tb, e foilowin.(t payments made to a corporation (inciuding gross 

proceeds paid to an attorney under" section 6045(f), even if tb, e attorney is a 

corporation) and reportable on Form 1099-MISC are not exempt from 

backup witb, hoiding: medical and b, ealth care payments, attorneys’ fees; and 

payments for services paid by a Federal executiv’e agency. 

Part l, Taxpayer Identification 
Number (TIN) 
Enter your TiN in the appropriate box. If you are a resident 
alien and you do not have and are not eligible to get an SSN, 

tl our TiN is your IRS individual taxpayer identification number 
ITIN). Enter it in the social security number box. If you do 

not have an ITIN, see How to get a TiN below. 

if you are a sole proprietor and you have an EIN, you may 
enter either your SSN or EIN. However, the IRS prefers that 
you use your SSN. 

If you are a single-owner LLC that is disregarded as an 
entity separate from its owner (see Limited liability company 
(LLC) on page 2), enter your SSN (or EIN, if you have one). If 
the LLC is a corporation, partnership, etc, enter the entity’s 
EIN. 

Note, See the chart on page 4 for further clarification of 
name and TIN combinations. 

How to get a TIN. If you do not have a TIN, apply for one 
immediately. To apply for an SSN, get Form SS-5, 
Application for a Social Security Card, from your local Social 
Security Administration office or get this form online at 
www.socialsecudty.govionline/ss-5.pdf. You may also get this 
form by calling 1-800-772-1213. Use Form W-7, Application 
for IRS Individual Taxpayer Identification Number, to apply 
for an ITIN, or Form SS-4, Application for Employer 
Identification Number, to apply for an EIN. You can apply for 
an EIN online by accessing the IRS website at 
www.irs.gov/businessesi and clicking on Employer ID 
Numbers under Related Topics. You can get Forms W-7 and 
SS-4 from the IRS by visiting www.irs.gov or by calling 
1-800-TAX-FORM (1-800~829-3676). 

If you are asked to complete Form W-9 but do not have a 
TIN, write "Applied For" in the space for the TIN, sign and 
date the form, and give it to the requester. For interest and 
dividend payments, and certain payments made with respect 
to readily tradable instruments, generally you will have 60 
days to get a TIN and give it to the requester before you are 
subject to backup withholding on payments. The 60-day rule 
does not apply to other types of payments~ You will be 
subject to backup withholding on all such payments until you 
provide your TIN to the requester. 

Note, Writing "Applied For" means that you have already 
applied for a TIN or that you intend to apply for one soon. 

Caution: A disregarded domestic entity that has a foreign 
owner must use the appropriate Form W-8. 
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Part !!o Certification 
To establish to the withholding agent that you are a U.S. 
person, or resident alien, sign Form W-9. You may be 
requested to sign by the withholding agent even if items 1, 4, 
and 5 below indicate otherwise. 

For a joint account, only the person whose TIN is shown in 
Part I should sign (when required). Exempt recipients, see 
Exempt From Backup Withholding on page 2. 

Signature requirements. Complete the certification as 
indicated in 1 through 5 below. 

1. interest, dividend, and barter exchange accounts 
opened before 1984 and broker accounts considered 
active during 1983. You must give your correct TIN, but you 
do not have to sign the certification. 

2. Interest, dividend, broker, and barter exchange 
accounts opened after 1983 and broker accounts 
considered inactive during 1983. You must sign the 
certification or backup withholding will apply. If you are 
subject to backup withholding and you are merely providing 
your correct TIN to the requester, you must cross out item 2 
in the certification before signing the form. 

3. Real estate transactions. You must sign the 
certification= You may cross out item 2 of the certification. 

4. Other payments. You must give your correct TIN, but 
you do not have to sign the certification unless you have 
been notified that you have previously given an incorrect TIN. 
"Other payments" include payments made in the course of 
the requester’s trade or business for rents, royalties, goods 
(other than bills for merchandise), medical and health care 
services (including payments to corporations), payments to a 
nonemployee for services, payments to certain fishing boat 
crew members and fishermen, and gross proceeds paid to 
attorneys (including payments to corporations). 

5. Mortgage interest paid by you, acquisition or 
abandonment of secured property, cancellation of debt, 
qualified tuition program payments (under section 529}, 
IRA, Coverde~l ESA, Archer MSA or HSA contributions or 
distributions, and pension distributions. You must give 
your correct TIN, but you do not have to sign the 
certification. 

What Name and Number To Give the 
Requester 

For this type of account: Give name and SSN of: 

1. Individual The indivictual 

2. Two or more individuals ~oint The actual owner of the account 
account) or, if combined funds, the first 

individual on the account ~ 

3. Custodian account of a minor The minor 2 
(Uniform Gift to Minors Act) 

4. a. The usual revocable The grantor-trustee ~’ 
savings trust (grantor is 
also trustee) 

b. So-called trust account The actual owner ~ 
that is not a legal or valid 
trust under state law 

5. Sole proprietorship or The owner :3 
single-owner LLC 

For this type of account: Give name and EIN of: 

6. Sole proprietorship or The owner :3 
single-owner LLC 

7. A valid trust, estate, or Legal entity ~ 
pension trust 

8. Corporate or LLC electing The corporation 
corporate status on Form 
8832 

9. Association, club, religious, The organization 
charitable, educational, or 
other tax-exempt organization 

10. Partnership or multi=member The partnership 
LLC 

11. A broker or registered The broker or nominee 
nominee 

12. Account with the Department The public entity 
of Agriculture in the name of 
a public entity (such as a 
state or local government, 
school district, or prison) that 
receives agricultural program 
payments 

1List first and circle the name of the person whose number you furnish. If 

oP, iy one person or’, a joint account has an SSN, that person’s number must 
be furnished. 

*Ch’cie the minor’s name and furnish the minor’s SSN. 

3You must show your individual name and you may also enter your business 

or "DBA" name on the second name line. You may use either your SSN or 
EIN (if you have one). If you are a sole proprietor, IRS encourages you to 
use your SSN. 

List first and circle the name of the legal trust, estate, or pension trust. (Do 

not furnish the TIN of the personal representd~ive or trustee unless the legal 

entity itself is not designated in the account title.) 

Note. If no name is circled when more than one name is 
listed, the number will be considered to be that of the first 
name listed. 

Privacy Act Notice 
Section 6109 of the Internal Revenue Code requires you to provide your correct TIN to persons who must file information returns 
with the IRS to report interest, dividends, and certain other income paid to you, mortgage interest you paid, the acquisition or 
abandonment of secured property, cancellation of debt, or contributions you made to an IRA, or Archer MSA or HSA. The IRS 
uses the numbers for identification purposes and to help verify the accuracy of your tax return. The IRS may also provide this 
information to the Department of Justice for civil and criminal litigation, and to cities, states, and the District of Columbia to carry 
out their tax laws. We may also disclose this information to other countries under a tax treaty, to federal and state agencies to 
enforce federal nontax criminal laws, or to federal law enforcement and intelligence agencies to combat terrorism. 

You must provide your TIN whether or not you are required to file a tax return. Payers must generally withhold 28% of taxable 
interest, dividend, and certain other payments to a payee who does not give a TIN to a payer. Certain penalties may also apply. 



From: 

Sent: 

To: 

Subject: 

Andrew Reynolds <asreynol@email.unc.edu> 

Wednesday, December 22, 2010 1:41 PM 

Sahle, Eunice N <eunice@email.unc.edu> 

Re: Reflections - following our INTS210 meeting 

Not a problem at all, I am excited you will be in the rotation for 210 

Enjoy the holiday break 

Andy 

On 12/22/2010 11:12 AM, SaNe, Eunice N wrote: 

Dear Andy, 

Thanks so much for clearing the confusion on my part! 

I think that being away led to a bit of disorientation on my part in terms of debates in global studies. Thanks for clarifying things and yes, T would like to teach 
INTS201 majors or the big class after my obligations to teach INTS560 as the core course in the cluster on human rights is over in a year or so. I think our 
majors are excellent and I enjoy teaching them in INTS classes and those in African Studies. 

Once again thanks and T hope it is OK with you for me to bring any issues of concerns (or even confusion) to you. 

Happy Holidays, 
Eunice. 

From: Andrew Reynolds [asreynol@email.unc.edu] 
Sent; Wednesday, December 22, 2010 10:20 AM 
To-" SaNe, Eunice N 
Subject-" Re: Reflections - following our INTS210 meeting 

Eunice 

Thaaaks for your note. 

I have to say I am a little confused. There has never been a decision that "only lecturers" could teach 210 or honors. Where did you hear that frotn? 

We actually asked j oint facnlty if they wanted to teach 210 and no one stepped forward_.I said at the last faculty meeting that we now had the capacity to 

have GLBL lecturers take the lead on 210 and honors bnt any joint facul~ who wanted to teach those courses was certainly encouraged to do so. There 

is no block on that at all. However, as I noted, this is the first time anyone has told me they wanted to teach 210. 

We have already scheduled courses throngh 2010-2011 but if you’d like to teach 210 (large or majors only) in 2011-2012, that wonld be wonderful, 

best lbr the holidays 

led On 12/15/2010 5:32 PM, Sable, Eunice N wrote: 

Dear Andy, 

Greetings. 

I have been reflecting quite a bit following our meeting on INTS210 a couple of weeks ago and thought that I should write to share some thoughts. 

Overall, I have been wondering if it is at all possible to reconsider the decision to have only Lecturers teach both sections of 210 and the honor 
class. While those of us who have taught these courses - especially 210 - are aware of logistical and other issues underpinning them, teaching 
them has been an important part of our sense of building an intellectual community devoted to the study of a range of global issues. 

Personally, while I have developed and taught other courses for the Curriculum, I worry that eliminating the possibility for joint faculty to teach 
these courses may in the long run weaken their commitment to the Curriculum; a development that would be sad as we enter an interesting 
debate concerning the meaning and mandate of the emerging field of Global Studies, and the diverse talents of members of the joint faculty. 
Anyway, I think that joint faculty should at least be asked if they want to teach these courses: they may not want to do so, but it would be good to 
ask them. 

I was away last year and in the Spring semester this year, thus missed the Curriculum meetings where the decision to have only Lecturers teach 
these courses must have be agreed upon by joint faculty. Thus, please accept my apologies for bothering you on the matter. I just thought I would 
share my thoughts given my commitment to the Curriculum and our students. 

Thanks for your support. 

Best wishes, 
Eunice. 





From: 

Sent: 

To: 

Subject: 

African Studies, East Carolina University <SERSAS-L@LISTSERV.ECU.EDU> on behalf of 

Wilburn, Kenneth <%~iLBURNK@ecu.edtc, 

Wednesday, Janua~ 5, 2011 12:09 PM 

SERSAS-L@LISTSERV.ECU.EDU 

Andrew Clark 

From: Guy Martin, Winston-Salem State University <martingu@wssu.edu> 
Date: 5 Janualy 2011 

It is with great sadness that 1 learned today that our colleague Andrew Clark, from L~,-C-Wilmington, has passed a~vay As a African and Africanist scholar with expeltise in West Africa, I 
am familiar ~vith Andrew’s excellent work on the histow, economy and socie~z of West Africa in general, and Senegal in palticular I extend my deepest and most sincere condolences to his 
family, friends and colleagues. He will be sorely missed. 



From: 

Sent: 

To: 

Subject: 

Barbara Anderson <~b anderson@unc.edtc, 

Wednesday, Jannary 5, 2011 12:14 PM 

The asc thculty mailing list. <asc tZaculty@lis~t~rv.unc.edu> 

[asc thculty] Andrew ClaJck 

This just arrived from Ken Wilburn, who handles the SERSAS listserv: 

From: Kenneth Wilburn, Ea st Carolina University<wilbumk@ecu edu) 
Date: 5 Janualy 2011 

With sadness I inform SERSASians that Andrew Clark, the Africanist historian at UNC-Wihnington, has passed a~vay His chair, Paul To~vnend, has provided us an obituaW. Please access: 

http://uncw.edu/hst/AndrewClarkpassing.html 

If colleagues or friends of Andrew Clark would like to share memorials, I will post them here on our SERSAS listser~, [email Ken atwilburnk@ecu.edu] 

Barbara Shaw Anderson 
Associate Director, Aticican Studies Center 
Lecturer, Department of African and Afro-.~vnerican Studies 
AIicican Studies Center, CB#7582 
3027 FedEx Global Education Center 
University of Nolth Carolina 
Chapel Hill, NC 27599-7582 
(919) 962-1406 office 
(919) 843 -2102 fax 
b anderson@unc edu 
www.g[obal un c edu~,africa 

You are currently subscribed to asc faculty axsd: eunice@email.unc.edu. 
To unsubscribe send a blank email to leave-28406751-9518753.bdc06336c8228bT:g)846378ae5dc20e0@listserv.unc.edu 



Fl’om: 

Sent: 

To: 

Subject: 

Joseph Jordan <jt]ordan@email.unc.edu;, 

Wednesday, January 5, 2011 4:19 PM 

Department listserv ~at~al~m@list~rv.unc.edu> 

Re: [afriMhm] Fa]12011 Schedule 

no problem! 

On Jan 5, 2011, at 3:42 PM, Goie, Travis wrote: 

Welcome back! I am sorry I couldn’t make it to Venezuela this time but I am happy to hear that you will be returning in Summer 2012 because ~ tMnk ~t 

w~l be easier for me to ge~ away for a ~tt~e b~ ~n d~esumme~t~me~ ~a~sowanttoreal~ythankyou~:orlet[ingusused~eStoneCenteraga~nforour 

departmenta~ graduation~ 

Travis 

F~m= ~oseph ~ordan [mailto:j~ordan@email.unc.edu] 
Sent~ Wednesday, Janua~ 0S, 20~ 9:0~ AM 
To~ Depa~ment lisNe~ 
Subject~ Re: [afriafam] Fall 20~1 Schedule 

Hi Tmvis -- I made it back~ 

In any c~e 3 of the courses that are listed for me (254, 396, and 190) were only on the schedule as ~ of study abroad. This ~:all I will ~ back to my 

old schedule of just 293 in Stone Center 210 TR, 3:30-4:45. We’ll re~m to Venezuela Summer 2012. 

On Jan 4, 2011, at 5:01 PM, Travis Gore wrote: 

Hello Everyone, 

I hope everybody had a nice break! I will be working on the Fa]l 2011 schedule and I have attached the Fall 2010 schedule for you to take a look at 

becau~ my guess is that it will be ve~ similar for Fall 11. 

Please email me at stgore,~);email.unc.edu by next Sunday (01/09/11 ) to let me know ifeverfthing looks fine or if there are changes that you would like 

to make. 

Thanks! 

Tmvis 

You m’e currently subscribed to affiafam as: ii]or&an(~)emaiLunc.edu. 

To unsubscribe click here: htlp://lists.mlc.edu,’u?id=32680868.60M7794cale3b374c71 t827227482ce&n=T&l=ai’riafam&o=28402118 

(It may be neces~ry to cut and paste the above URL if the line is broken) 

<AFAM.FALL 10.xls><AFRI.FALL 10.xls><LGLA.FALL 10.xl~;><SWAH.FALL 10.xls><WOLO.FALL 10.xl~> 

Joseph Jordan, Director 

Sonja Haynes Stone Center 

University of North Carolina at Chapel Hill 

(919) 962-9001 

Lf~ _q _r__d_a___n_ L~.__e_ _r 0__a_ jj_,_u__0__c_:__e_d__~_~_ 

You are currently sub~ribed to afriafam as: st~ore(c-~email.unc.edu. 

To unsub~ribe click here: http:/ilists.unc.edwu?id=32361534.dl 9c27ea4325cflb39a9456d99719bcb&n=T&l=ai’riafam&o=28405330 

(It may be necessary to cut and paste the above URL if the line is broken) 

You axe currently subscribed to afriafam as: ii]or&an(~)emailnnc~edu. 

To unsubscribe click hem: http://lists.unc.edu,’u?id 32680868.60b47794cale3b374cTlf827227482ce&n T&I aNafam&o~8408174 

(It may be necessary, to cut and paste the above URL if the line is broken) 

or send a blank email m leave-28408174-32680868.601M.7794cal e3b374c71 i827227482ce(,;~listserv, unc.edu 

Joseph Jordan, Director 

Sonja Haynes Stone Center 



University of North Carolina at Chapel Hill 

(919) 962-9001 

ifiordan~,email, u nc ed u 

You axe currently subscribed to afi’ia~am as: eunice~)email.unc.edu. 

To unsubscribe click here: http://lists.unc.edu/u?id 32361608.e87a91a5832319540e156ada770a798d&n T&I afriafam&o~8408455 

(It may be necessa~ to cut and paste the above URL if the line is broken) 

or send a blank email to leave-28408455-32361608.e87a91 a5832319540el 56ada770a798d(~listserv.unc,edu 



From: Deborah Stroman <dstroman@email.uuc.edu;> 

Sent: Sunday, JanuaD~ 9, 2011 9:37 PM 

To: cbcchai@unc.edu 

Subje~’t: Caucus 

A~tacl~: CBC E-News 1.7.11 .pdf 

Happy New Year! Attached find the Caucus’ first E-News for 2011. Again, I hope you will join us for another semester of activities to support Blacks at the 

u niversity. 

Note: This Wednesday’s Caucus meeting is with the Chancellor. We are excited to discuss diversity at the university. 

I apologize for any duplication of emails. 

One can join the Caucus at wwwamc.edu!cbc 

Continued Success! 

Harambe, 

Deborah Stroman, Ph.D. CLU 

Exercise and Sport Science Department 

Sport Administration 

CB 8700 

Chapel Hill, NC 27599 

919.843.0336 

i[:*;]:: Carolina Black Caucus 542 with tag jpg 



Our vision is a university community that 

consistently and enthusiastically fosters, supports 

and celebrates the achievement of Black employees 

at the University of North Carolina at Chapel Hill. 

cbcinfo@unc.edu 

OUR EVENTS 

~State of the U" - Caucus IVleeting - Wednesday, January 112, 201111 at 1111:30 

a.m. IUnion 31102) What is the diversity climate (in particular, for Blacks) on our campus? 

Come hear from our Chancellor and the leadership of the Office of Diversity and Multicultural 

Affairs. This informal discussion is purposed to further our understanding of its meaning for 

UNC and the Caucus’ relationship with campus leaders regarding this critical dimension of the 

university’s mission. 

"He Was a Poem, He Was a Song" -January 117, 201111 

A celebration of Martin Luther King, Jr.’s legacy through music, poetry and spoken word. This annual 

The Sonja Haynes Stone Center for Black Culture and History event will be 

held at the Stone Center Theater from 7:00 p.m. to 9:00 p.m. As a co- 

sponsor, the Caucus encourages community members, faculty, staff, and 

students to convene to commemorate Dr. King’s life and work. The 

program will feature jazz performances by Ron Baxter and Ensemble and 

Joy Harrell. A reception will follow the free program. 

o CBC’s Black History IVlonth Celebration: 

1. Second Annual "Minority Business Expo: Advancement Through Entrepreneurship" - February 

5, 20:1:1 from :12:00 p.m. - 4:00 p.m. in the Frank Porter Graham Student Union. The Expo is a 

unique university-business partnership that allows for entrepreneurs and corporations to 

showcase their products or services. Networking is also a highlight of the Expo. Expo chair: Herb 

Richmond (herb.richmond@fac.unc.edu or 9:19-730-2758) 

2. "An Arts Night Out" (in partnership with Carolina Performing Arts) - Alvin Alley American Dance 

Theater - Feb. 22, 20:1:1 at 7:00 p.m. Memorial Hall. This inaugural event will feature an 

educational session with Alley members, a Caucus group attendance, and reception. (Note: 

Complimentary ticket for all fall 2010 Caucus members.) Arts chair: Debby Stroman 

(cbcchair(~unc.edu or 9:19.843.0336) 



3. "Black History Month Read-In" - Feb. 25, 2011 6:00 p.m. - 9:30 p.m. at the Stone Center 

Hitchcock Room. This special inaugural event will feature readings related to or written by 

descendants of the African Diaspora read by members of the university community. Other 

activities include art, dance, spoken word, and drama presentations. Students, staff, 

administrators, and faculty are encouraged to participate and help foster a greater appreciation 

of the diversity, creativity, breadth, and richness of the spoken and written word of the people of 

the African Diaspora. Immediately following the readings there will be a reception featuring foods 

reflective of the African Diaspora. Read-In chair: Wayne Blair at wblair@email.unc.edu. 

4. Movie(s) Night - TBD. Cast your vote for the best Black movies of all time! More information 

will be announced at the January meeting. 

YOU NEED TO KNOW... 

Visit Carolina Black Caucus website! http://www.unc.edu!cbc You may now submit 

events (UNC and local community activities) on the calendar! Stay informed. 

The Caucus offered its financial support to those in need over the holiday season. Gifts 

were made to EmPOWERment, Inc. (http:!/w~m~po~Em~!~o~g!hom~), a local 

charity that helps people control their own destinies through affordable housing, 

advocacy, community organizing and grassroots economic development, and Blanket 

Orange County (htt ~anketoran ecounb .corn ). Note: Jackie Overton, 

Caucus member and president of the Employee Forum, is the current president of 

EmPOWERment, Inc. 

Academic Plan - Provost Carney and Chancellor Thorp invites the Caucus to share their 

feedback on this important document. The Plan will serve as a guide for the next 

decade of academic programs, priorities, and policies at Carolina. The Caucus steering 

committee and other Caucus members shared their reaction in December. If you 

would like to see a draft copy of the Plan and/or have advice, please contact 

cbcchair@unc.edu. The goal is to begin introduction of the Plan and its 

implementation process in the spring of 2011. 



The Caucus Steering Committee met with the Latina/o Caucus (established by the 

Latina/o faculty, staff, and postdoctoral fellows) in late November to form an alliance. 

Their leadership team includes Jazmin Garcia, Josmell Perez (Office of Diversity and 

Multicultural Affairs) and Professor Ashley Lucas (Dramatic Arts). Look for future 

collaboration with this advocacy organization for Latina/o members of the university 

community. 

Membership Meetings are scheduled for the first Wednesday of each month at the 

Union at II:30 a.m. The remaining tentative schedule is 3.2 Room 3102 and 4.6 

Room 3102. Note: There will be no February meeting due to Black History Month 

activities and events. Thanks to Jimmy John’s for their donation of sandwiches this 

past year! 

The documentation of the history of the CBC is critical to our future. Representatives 

from the Library’s Archivists and Center of the Study of the American South met with 

the Caucus chair to begin planning on the formal process. Thanks to Holly Smith for her 

leadership! If you are interested in serving on this important project please send a 

note to cbcinfo@unc.edu 

Habit For Humanity - The coordination is still underway with the BSM for the spring 

semester. Stay tuned! 

Black History Month Events: The Caucus would like to be the central aggregator of all 

Black-related events and programs. So if you are aware of events, please add them to 

the Caucus calendar, http://www.unc.edu/cbc/submit event.html 

Caucus Cares (Athletics) - Meetings will continue with our Black varsity student 

athletes this semester. Caucus members interested in participating in this outreach, 

please contact cbcchair@unc.edu to receive updates and information. Future 

documents and communications will be posted on a secure link within the Caucus 

website. 

Tenure & Promotion Workshop for Faculty - Spring 2011. Stay tuned! 

Share the Good News! Caucus members will receive e-newsletters, communications, 

and access to the Caucus Sakai platform. We encourage participation, feedback and 

communication. Tell your friends and co-workers. The Caucus is YOU! Please let us 

know what activities you would like to see offered/organized by the Caucus. Thanks! 



Caucus Student Assistants - Cameron Belton, Asia Johnson, and Malia Melvin. These 

students will work closely with the steering committee and serve as campus 

ambassadors. 

Community News - Please send your organization’s events and activity information to 

cbcinfo~unc.edu. We want to collect and share information (e.g., retirements, 

anniversaries, milestones, accomplishments, etc.) concerning Black employees. 

Thanks! 

NON-CBC EVENTS 

1. Chuck Davis African American Dance Ensemble - Carolina Theater - Thursday, January :~3 I :~0:00 

a.m. and :~:~:45 a.m. http://www.carolinatheatre.org/stage/chuck-davis-african-american-dance- 

ensemble 

2. Wednesday, Jan. :~9 - 30th Annual MLK Jr. Lecture - Soledad O’Brien (Memorial Hall 7:30 p.m.) 

O’Brien is an anchor and special correspondent for CNN: Special Investigations Unit, reporting hour- 

long documentaries throughout the year and filing in-depth series on the most important ongoing 

and breaking news stories for all major CNN programs. Most recently, O’Brien has reported for the 

critically acclaimed CNN Presents: Black in America, a sweeping CNN on-air and digital initiative 

breaking new ground in revealing the current state of Black America 40 years after the assassination 

of Dr. Martin Luther King, Jr. 

3. Thursday, Jan. 20 - Lessons from Little Rock, a discussion with Terrence J. Roberts, who broke the 

color barrier at Little Rock Central High School when he was :~5 years old. 5:00 p.m., Frank Porter 

Graham Student Union Auditorium. Contact: arucker@email.unc.edu 

4. Thursday, Jan. 20 - MLK Today: Aid and Development in Central and East Africa. 7:00 p.m., FedEx 

Global Education Center, Mandela Auditorium. fer~usoe@email.unc.edu 

5. Interested in getting fit? Carolina Campus Recreation and Counseling & Wellness Services 

introduce "Get Fit from Head to Heel!" This :~0-week healthy lifestyle, weight loss and physical 

activity challenge is available to UNC-Chapel Hill students and employees. This program is designed 

for individuals interested in modifying their lifestyle and adopting healthy new patterns. Visit 

http:!!campusrec.unc:edu! for more details! With the support of a team and coach, participants will 

have weekly fitness workouts, nutrition sessions and focus groups. The program emphasizes the 



importance of maximizing physical activity and making healthier lifestyle and eating choices. The 

program not only provides motivation and support, but the resources to be successful. 

6. Disney’s The Lion King - DPAC January 4-30, 2011. Experience 

the phenomenon. The Triangle’s most eagerly awaited stage 

production ever will leap onto the DPAC stage this season. Visually 

stunning, technically astounding and with a musical score like none 

other you’ve ever heard. 

httpl!!www.dpacnc.com!defau/t.asp?dpac=19&obild=327 

7. The Temptations and The Four Tops return to the DPAC stage February 9, 2011. These two 

legendary Motown vocal groups are cornerstones of 60s and 70s pop and rhythm-and-blues music. 

Sweet harmonies and precise choreography have always been a part of Temptations and Four Tops 

shows, and original Tempt Otis Williams and original Top Abdul "Duke" Fakir have kept their groups’ 

sounds intact into the twenty-first century. Come for a great night of sweet soul music at DPAC. 

Tickets start at just $38 plus ticketing fees. http:!/www.dpacnc.com! 

8. Rickey Smiley with Special Guest Anthony Anderson - February ii, 2011 at the DPAC. Standup 

comedian Smiley returns two years after his first sold-out performance. Rickey will be joined by Law 

& Order’s Anthony Anderson for this Valentines to remember. He regularly captivates fans with his 

blend of prank phone calls, beloved characters and irreverent social commentary. When not on-air, 

Smiley is a widely admired performer whose "clean" comedy appeals to a diverse audience. 

http://www.dpacnc.com/ 

9. Ladysmith Black Mambazo blends their South African musical 

traditions to the sound and sentiment of Christian gospel in a musical 

and spiritual alchemy that represents every corner of the landscape. 

See this incredible performance on Friday, March 11 at 8:00 p.m. at 

the Carolina Theatre. www.carolinatheatre.or~ 

10. The Diaspora Festival of Black and Independent Film opens on Tuesday, 8 February at 7:00 p.m. 

(Stone Center Hitchcock) with a screening of Frederick Douglass and The White Negro, a fascinating 

documentary on Douglass’ sojourn in Ireland on the eve of the Great Famine. 

February 10 - Opens one of the two special sections of the festival. The first section, A Luta 

Continua, highlights three films. The first offering is Cuba: An African Odyssey, filmmaker Jihan 

aI-Tahri’s monumental and celebrated (2008) work on the Cuban internationalist mission in 

Africa. This screening covers Part One of the two-part documentary and follows Che Guevara’s 

efforts in the Congo after the fall of Patrice Lumumba and continues with the Cuban role in 

countering the South African invasion of Angola in the 1970’s. 

February 17-The final films in this section will be shown as a double feature. The short film 

Freddie Ilanga: Che’s Swahili Translator, follows Ilanga, a Congolese citizen who served as the 

guide and translator for Che Guevara. The second film, Amilcar Cabral, is a biographical film 

on the iconic African revolutionary who is widely regarded as one of the most important 



theorists and African nationalists among the continent’s various revolutionary anti- colonial 

movements. The second special section is entitled Imagining Haiti, and features two 

provocative and moving treatments of the history of that nation. 

February 24 - Michaelange Quay’s award-winning feature Eat, For This Is My Body, which has 

been characterized as both a hypnotic, non-narrative film, and as a psychological study 

focusing on the interrelationship between liberation, racism, colonialism and desire. 

March 3 - Raoul Peck’s Moloch Tropical, which is set in Haiti and uses the Caribbean setting to 

tell a sharply critical and cautionary tale about neo-colonialism and despotism. 

All Stone Center programs are free and open to the public. Spanish language translation and other 

types of assistance are available upon request. All film screenings take place in the Hitchcock room at 

7:00 p.m. 

ANNOUNCEMENTS 

Congratulations! Dr. Janet Southerland has accepted the position of Dean 

at Meharry Medical College School of Dentistry - Since 2002 Dr. 

Southerland has served as Chair, Department of Hospital Dentistry and 

Chief of the Oral Medicine Service, both at UNC Hospitals. Doctor 

Southerland was promoted to Clinical Associate Professor in 2009. We will 

miss her leadership and inspirational service to the Caucus and the 

university community! 

Spotlight! Dr. Debra Barksdale is featured on the UNC homepage - 

http:/!www~ unc.ed u/spot/ight/ba rksda/e 

The university student chapter of the NAACP will become an ex-officio member of the 2010- 

:12 Steering Committee. Similar to the role of the BSM, the NAACP offers the Caucus an 

important connection to student activities and interests. Thanks to DeVetta Nash for her 

leadership with this student group! 

every community, there is work to be done. In every nation, there are wounds to heaL 

In every heart, there is the power to do it." M. ~Villiarnson 



From: 

Sent: 

To: 

Subject: 

Andrew Reynolds <asreynol@email.tmc.edu~ 

Monday-, Januao~ 10, 2011 8:31 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Re: Upcoming job talks 

Eunice 

Not to worly, if you can make any of the coffee meetings scheduled for 
Global Studies faculty to meet the candidates that would be great 

Andy 

N wrote: 

Dear An@, 

Happy New Year[ 

Just a quick note to let you kno~v that while I had indicated to Lara 
that I would attend the first 20 minutes of the job talks scheduled 
for Tuesdays, I thil~ it would be disruptive (and it would seem rude 
for those in attendance) to the candidates to leave in the midst of a 
potential colleague’s talk I teach between 12.30pm- 3.15pm thus if 
James Tyner’s talk is scheduled after this time I can attend. 

I am deeply sorry to miss these important talks. If it is at aH 
possible to meet the candidates [’or 15 or so minutes befure or after 
my teaching period that would be great, but no worries if such a move 
would complicate their scheduled events 

Best wishes, 
Eunice 



From: 

Sent: 

To: 

Subject: 

Fondation Robert Schuman <info@robertschuman.eu> 
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The Letter n°469 

The Foundation Team is happy to be back and wishes you all a very Happy New Year 2011! 

European ]Interview with Sylvie Goulard, MEP (ALDE, FR) o~ financial 
supe~isio~ 
"To re-establish confidence it is necessary to crea~ more ~han a rescue mechanism: ~t is necessary 

have healthy public finances and address macro-economic imbalance." 
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Agenda I Subscriptions and other information 

Foundation : 
]ntegrationiEurope 

The speech by the Chairman of the Robert Schuman Foundation, Jean- 
:i~i: photo non dispo Dominique Giuliani on "the vision of the Founding Fathers in 1950 and the Future 

of Europe," delivered on 7th May 2010 during a conference organised by the 
Konrad Adenauer Foundation in Berlin on the occasion of the 60th anniversary 
of: the Robert Schuman Declaration has just been published in a book entitled 
’lEuropalsche :Integration und deutsche Verfassungsidentitat" (European 
integration and German Constitutional identity). This book includes other 

speeches notably those of Hans-Gert PCttering, former President of the European Parliament, Chair 
of: the Konrad Adenauer Foundation and Michel Barnier, European Commissioner. 

EiectioniPortugal 
The first round of the presidential election in Portugal will take place on 23rd 

ii.~j photo non dispo ]anuary. The president of the Republic is elected every five years by direct 
universal suffrage. Anyone who wants to stand must be aged at least 35 and 
collate the signatures of at least 7,500 voters. Six people are running this 
time: Anibal Cavaco Silva, outgoing head of State; Manuel Alegre, Socialist 
Party; Francisco Lopes, Communist Party ; Fernando Nobre, independent 
candidate; DeFensor de Moura, independent candidate; ]os6 Manuel Coelho, 

New Democracy Party. ]ust one month before the election Anibal Cavaco Silva is running as 
Favourite. Several polls forecast his victory in the first round, if no candidate achieves an absolute 
majority on 23rd January a second round will be organised between the two candidates who have 
won the greatest number of votes on 6th February. 

Financial Crisis : 

J The three new European financial supervision authorities became operational on 
.~j photonon dispo January 1st 2011. From now on the European Banking Authority, the European 

Insurance and Occupational Pensions Authority and the European Securities and 
Markets Authority will watch in a more concerted manner and more severely 
over the smooth running of the European financial markets. 

Read I Othe:- Hnk i Other hnk I Othar link I. 1 

j After the publication of: the Communication on 20th October 2010 on a possible 
~iI photonon dispo European crisis management framework For the financial sector, the European 

Commission launched a consultation on 6th 3anuary on the technical details of 
this Framework. The Commission wants to put forward a Full legislative package 
For the management of banks by the summer of 2011. At present there are only 

a Few rules Union wide that define the means of action enjoyed by the authorities when banks go 
bankrupt. The aim would be to ensure the continuity of financial services and limit the dangers of 
contagion in the event of the bankruptcy of certain banks. The deadline to respond to the consulation 
is 3rd March 2011, 

I- :I 



According to figures published on 4th January by the Federal Agency for 
.~.iI photonon dispo Employment the unemployment rate increased in December by 0.2% to 7.2%. 

[n 2010 the unemployment rate lay at 7.7% against 8.2% in 2009. in addition to 
this the German Economic Research institute (D:[W) is forecasting growth of 
2.2% in 2011 in Germany according to a press release published on 4th 

January. Finally German exports increased in November 2010 by 21.7% over one year to 88 billion 
euros and imports increased by 33.3% to 75.1 billion announced the Federal Statistics Office, 
Destatis, on 7th January. The trade balance recorded a surplus of 12.9 billion against 16 billion in 
November 2009. 

The unemployment rate in Austria totalled 4.1 ~/o in the fourth quarter of 2010 
photo non dispo according to provisional figures published by the national statistics institute, 

Statistik Austria, on 5th January. One year ago it lay at 4.7 ~/o. According to a 
press release by the institute published on the same day Austria’s imports 
increased by 15.3% between January and October 2010 in comparison with the 

previous year and exports recorded a rise of 15.4% . 

I According to a press release presented on 31st December by the National 

~i photo non dispo Statistics Bureau the country’s economy recorded growth of 0.2% in the third 
quarter of 2010 in comparison with the same period the year previously. This 
growth marks the first step towards recovery by the economy since the end of 
2008. 

Read J Od’~er li!~k Ixl 

De n Frl a rk 
In the third quarter of 2010 Denmark’s GDP increased by 3.3 .o in comparison 

.~.iI photo non dispo with the third quarter in 2009 according to figures published on 22rid December 
by the National Statistics Office Statistics Denmark. In comparison with the 
second quarter 2010 GDP growth rose to 1%. The Statistics office announced 

previously that there would be quarterly GDP growth of 0.7% and an annual 3% in the third quarter. 

Spain 

j On 30th December the Spanish head of Government Jos6 Luis Rodriguez 
~iI photo non dispo Zapatero endeavoured to re-assure the population by announcing social 

measures and the markets by confirming his determination to undertake the 
reforms that have been promised. He announced a rise in retirement pensions 
of 1.3% in 2011 and 1.3% on the minimum wage which will rise from 633.30 to 

641.40 euros. He also insisted on his desire to have the retirement reform adopted as quickly as 
possible - which will set the legal age of retirement at 67 instead of 68 - but "with Flexibility" and 
progressively until 2027, he said. In addition to this unemployment fell by 0.25% in December in 
comparison with the previous month which represents the biggest contraction in unemployment in 
December since 2000. This reduction particularly affects women and young people, and concerns 
more specifically the agricultural and services sectors. 

Read J Other li!~k 

Finland 

j According to figures published on 21st December by the Finnish statistics 

.~.iI photonon dispo institute, Statistics Finland, the unemployment rate in November 2010 declined 
o o4 by 1.4 ~ in comparison with November 2009 and lay at 7.1 .o in Finland. The 

number of people in work increased by 20,000 during this period. 
Unemployment declined from May to September before increasing slightly in 

October. The Finnish Employment Minister Anni Sinnemaki indicated on 21st December that 
unemployment amongst young people continued to decline. 

j Growth in the French economy was slightly less vigorous than initially 

~i photo non dispo announced in the spring and the summer. According to revised figures published 
on 29th December by [NSEE, the GDP progressed by 0.6% in the second 
quarter then by 0.3% in the third (against 0.7% and 0.4% according to a 
previous estimation). Whilst the French Economy Minister Christine Lagarde was 
forecasting 1.6% for the whole year this goal nows seems to be fading away. 

Growth of 0.7% will be necessary in the last quarter to achieve this Forecast explained [NSEE. 

Hungary 
In 2010 Hungary’s public deficit reached 3.8 .o of the GDP announced Hungarian 

~iI photo nondispo Prime MinisterViktorOrban on 6th January. "[tisan excellent base on which we 
can also strive to achieve our 2011 goal which is to bring the figure below the 
3% of the GDP mark," he said. These figures fall in line with the commitments 
made by Hungary in October 2008 vis-a-vis the international institutions (EU, 

][MF, World Bank), which granted it a loan of 20 billion euros to avoid the bankruptcy of the 
Hungarian State at the height of the world financial crisis. [n exchange Budapest promised to reduce 
its deficit to 3.8% of the GDP in 2010 and to bring it under 3% in 2011. 

.heiar~d 

j The ~rish Finance Minister published his 2010 report on 8th January confirming 
photo non dispo that ireland had a deficit of 18.7 billion euros at the end of the year whilst it lay 

at 24.6 billion in 2009. Finance Minister Brian Lenihan highlighted that public 
finances in Ireland were stabilising. 



Italy 

I According to figures published on 7th January by the statistics institute, Istat the 
~iI photo non dispo unemployment rate stabilised in November at 8.7% of the working population. 

At 8.7% Italian unemployment is at its highest level on a monthly basis since 
2004. According to data adjusted to seasonal variations the number of people 
looking for a job totalled 2,178 million in November ie a slight decrease of 0.4% 

in comparison with October but this figure rose slightly by 8.3% in comparison with November 2009, 
a month during which unemployment reached 8.3%. The unemployment rate amongst the young 
aged 18 to 24 rose to 28.9% in November against 27.9% in October. 

Czech Republic 

I The Czech Republic recorded a budgetary deficit of 186.3 billion crowns (6.2 
~iI photo non dispo billion euros) in 2010, which was slightly less than expected by the government 

announced the Finance Minister on 3rd January. Petr Necas’s government 
initially forecast a budgetary deficit of 162.9 billion crowns(6.8 billion euros). 
The government is forecasting a public deficit of 8.3% of the GDP in 2010. It 

hopes to bring this down to 2.9% in 2013 below the 3% mark set by the Maastricht criteria. The 
austerity budget 2011 adopted in December plans for a budgetary deficit of 138 billion crowns (8.4 
billion euros) and a public deficit of 4.6% of the GDP. 

I The International Monetary Fund (IMF) released an additional part of its aid to 
~iI photo non dispo Romania on 7th January to a total of 904.8 million euros. Made available 

immediately to the Bucharest authorities, this sum brings the total aid released 
by the IMF to 12.44 billion euros as part of its lending facility over 2 years 
granted to Romania in May 2009, said the IMF in a press release. 

~ 

I On 5th January the government announced the enhancement of its aid plan in 
~iI phot .... dispoJ support of SMEs via the i ........ f the all ....... f ........ ponies (New 

Enterprise Allowance) in order to create 40,000 jobs by 2013. This allowance 
intends to encourage the unemployed to create their own company by offering 
them a "start-up loan" and by providing them with an expert who can guide 
them in the creation of their company. On 6th January British Prime Minister 
David Cameron revealed his support plan for growth and employment. He 

communicated the government’s decision to invest in industries of the Future, such as aerospace, 
pharmaceuticals and renewable energies. 

Serbia 

j The recovery of the Serb export driven economy has taken a new up turn but 
.~j photonon dispo external risks and inflation continue to represent a challenge for the macro- 

economic stability of the country said the IMF on 9th January. 

Commissio. : 
European Professional Card 

On 7th January the European Commission launched a public consultation to 
.~j photo non dispo collate points of view on the directive relative to professional qualifications that 

raises the issue of the creation of a European professional card. Updating this 
directive is one of the leading measures of the Single Market Act adopted in 
October 2010. The results of the consultation will be integrated in an 

assessment report and a Green Paper planned this autumn and the Commission will submit 
proposals to modernise the directive in 2012. 

Han,:2icap 

j On 8th January the EU ratified the UN convention relative to handicapped 
.~j photonon dispo people’s rights. This convention aims to guarantee that the handicapped can 

exercise their rights on an equal footing with all other citizens. This is the first 
global treaty on Human Rights to be ratified by the Union. The 27 Member 
States signed it and 16 of them ratified it. The Union thereby becomes the 97th 
partner to sign this treaty which sets minimal standards that aim to guarantee 
the handicapped a complete range of civil, political, social and economic rights 

as well as the protection of those rights. 

Road                                                                                                        ~ 

Chemicals 

j More than three million notifications with regard to the classification of chemical 
.~j photo non dispo substances have been communicated to the European Chemical Products 

Agency (ECHA). According to a 2008 regulation companies must communicate 
this data before 3rd January. The aim is to provide information about the 
dangers of chemical substances to all players involved. These must be placed in 

specific categories and bear a label with images indicating danger, details of the danger, and 
appropriate safety advice. On the basis of the data obtained the ECHA will publishan inventory of the 
categories and labels over the coming months. This European work is part of a world procedure that 
aims to harmonise the regimes of chemical substance classification. 



Chargersi[@epbones 

j On 29th December the European Commission announced the arrival in 2011 of 
.~j photo non dispo "universal" chargers for mobile phones: harmonised standards to ensure the 

safety of chargers have just been published and the "first universal chargers 
and mobile phones that match the new standards are due to enter the European 
market in the first months of 2011. Promised a long time ago the standards do 

not concern multifunction telephones that can be connected to a computer or internet (Blackberry or 
iPhone for example). 

Read IOtherlink 

Voluntary Work 

j The EU officially launched on 7th January the European year of voluntary work .~j photonon dispo that intends to pay tribute to the work of volunteers, look into issues they 
encounter and encourage citizens to become volunteers. 

Council : 

J On 20th December last the 27 Environment Ministers approved an agreement 
~iI photonon dispo establishing a European standards scale in terms of CO2 emissions for light 

utility vehicles. This agreement plans for a 175g/km limit on the average CO2 
emission for these light vehicles registered in the EU as of January 2013. 
Ministers also reached agreement on the new European rules with regard to 

biocidal products (insecticides, disinfectants and repellents). For the very First time this new rule 
prohibits substances in biocidal products that can cause cancer, mutations and Fertility problems. 
Finally ministers recalled the importance of assessing environmental risks as part of the 
authorisation procedures involving GMO’s. 

Diplomacy : 
Near East 

j The EU’s High Representative for Foreign Affairs, Catherine Ashton travelled to 
.~j photonon dispo the Near East on 5th and 6th January. She suggested, after an interview with 

Palestinian President Mahmoud Abbas and his Prime Minister Salam Fayyad that 
the quartette (USA, Russia, EU, UN) hold a meeting as soon as possible to 
contribute towards finding a solution to the present deadlock. "The Security 

Conference in Munich at the beginning of February will be a good time to do this," she added. 

Read                                                                                               ~ 

Appob~t ments 

j High Representative Catherine Asthon appointed Nicholas Westcott as Director 
~i: photo non dispo of the European Diplomatic Service (EEAS) for Africa on 6th January. She 

welcomed the appointment of Claude-France Arnould, as Executive Director of 
the European Defence Agency for a three year term in office. 

j The EU may ban the Belarus President, Aleksandr Lukashenko from having a 

~:~:i photonon dispo visa in punishment of the repression of the opposition after the presidential 
election on 19th December last. During a meeting in Brussels on 7th January 
the permanent representatives of the 27 Member States decided to launch a 
procedure to re-establish visa restrictions on the Belarus President and other 

regime executives said a diplomat. In 2006 the EU already imposed visa bans against President 
Lukashenko and about forty other government leaders in protest at the repression of the opposition. 
The Union expressed its concern via Catherine Ashton at the decision taken by Belarus to close the 
OSCE’s office in Minsk. 

Afghanistan 
On 9th January German Foreign Minister Guido Westerwelle travelled to 

.~j photo non dispo Afghanistan; he met Foreign Minister Zalmai Rassoul as well as the Afghan 
President Hamid Karzai. He declared that Germany would continue to support 
Afghanistan after 2014- the date when NATO troops are due to transfer 
responsibility for security over to the Afghan security forces. "Germany will 

continue to support Afghanistan after 2014 particularly in the area of training the Afghan police," he 
said during a press conference. 

Belgium : 
~esi~natio~ 

J On 6th January 207 days after the last general elections in Belgium the country 
.~j photonon dispo was plunged again into crisis with the announcement of a new failure: Johan 

Vande Lanotte who was in charge of writing the paper that aimed to bring the 
points of view of the four Dutch speaking parties and the three French speaking 
groups together over the future of the Belgian Federal State, announced his 

resignation. He said that he had not encountered "enough determination to start negotiations" on the 
part of those involved. The two main parties in Flanders, the New Flemish Alliance (NVA, secessionist 
right) and the CD&V (Christian Democrats) had "fundamental remarks" to make with regard to the 
draft institutional reform that he had laid out. 

Spain : 
Budget 



Spanish Parliament approved the 2011 austerity budget on 21st December 177 
.~j photo nondispo votes in favour, 171 against - this aims to reduce public deficits drastically. The 

government that only has a relative majority in the Chamber of Deputies 
concluded agreements with two regional parties to ensure the approval of the 

budget - these were the Basque Nationalist Party( PNV, Centre Eight) and the Canaries Coalition. 

Estonia : 

j On .January 1st Estonia became the 17th member of the euro area. 1.3 million 
~iI photo non dispo Estonians bid farewell to their currency, the crown, - this replaced the Soviet 

rouble in 1992 after the Baltic country’s divorce with the USSR. Estonia is the 
third country from Central and Eastern Europe to adopt the euro after Slovenia 

(2007) and Slovakia (2009). 

Fi.land : 
Nordic 

Since 3anuary 1st Finland has been ensuring the presidency of the Nordic 

.~j photo non dispo Council of Ministers for a one year period, its aim is to improve the role played 
by Nordic countries in the fight to counter climate change. 

LawiEU 

j On 6th 3anuary the law with regard to various measures was promulgated to 
~:: photo non dispo adapt the French law to LhaL of the European Union. It enables France to catch 

up in the transposal of several community directives in the area of environment 
and climate, with regard to the establishment of a geographical information 
infrastructure in the European Community, the application of the Kyoto protocol, 

the emissions permit and legal security with regard to France’s international commitments. In 
addition to this it includes several measures relative to regulated professions and activities such as 
chartered surveyors, the running of a driving school and even automotive experts. 

Read                                                                                               ~ 

[ ] F 
hE .... ..... y Minister Christine Lagarde met her G ......... terpart 

photo non dispo Wolfgang Schauble on 7th January in Strasbourg for a working meeting. 

According to the weekly Der Spiegel Portugal was the heart of discussion. 
Both governments want to push Lisbon to call as rapidly as possible for 
international financial help in order to avoid problems spreading to Spain and 
Belgium. 

Budget 

.~j phot .... dispo ] 

[n the night of 22nd to 23rd December the Greek parliament adoptd the draft 
budget 2011 that plans for 14 billion euros in savings in order to respect the 
strict conditions set by the EU and the [MF in exchange for their aid to balance 
the country’s economy. 

Border/Turkey 

I The Greek Immigration Minister Christos Papoutsis said on 4th 3anuary that his 
~iI photonon dispo country wanted to fence off part of its border with Turkey to prevent illegal 

immigration. Greece "will establish the means to repel illegal immigrants" on the 
12.5km of its border with Turkey where there is no physical obstacle to prevent 
people passing said the minister. This zone has become the main crossing point 

for illegal immigrants into the EU with nearly half of the illegal entries detected there; from .January 
to November 32,500 arrests were made on the stretch that is to be fenced off at the point where the 
river Evros flows through Turkish land. 

Hungary : 

J Since 3anuary 1st Hungary is ensuring the presidency of the Council of Ministers 

~:~:i photo non dispo of the EU. The Hungarian Presidency’s site was presented Lo the press on 3rd 
.January. 

Read [Other link 

Media 

j Hungary will modify its extremely controversial law on the media if the EU 
.~j photo non dispo demands it said Prime Minister Viktor Orban on 7th 3anuary as he tried to settle 

heated tempers. "~f changes are necessary we shall make them," he declared 
during a press conference. The freedom of the media is "a sacred principle, a 
fundamental value" in the EU and this will be pointed out to the Hungarian 

authorities said the President of the European Commission Jos~ Manuel Barroso on 5th 3anuary. The 
new Hungarian law which entered into force on 3anuary 1st makes provision for fines Lhat can Lotal 
730,000 euros for radio-television channels if "public interest, public and moral order" are threatened 
or if "biaised information" is broadcast. It also allows the new media authority to force journalists to 
reveal their sources with regard to issues that pertain to national security. 

Read [ Cther link i OIher link 



Lithuania : 
OSCE 

I On 1st January Lithuania took the chair of the Organisation For Security and 

~i photonon dispo Cooperation in Europe (OSCE). Giedrius Cekuolis, Former Ambassador of 
Lithuania in France was appointed as Special Representative of the OSCE by 
Lithuanian Foreign Minister Audronius Azubalis. The latter would like energy 
security and IT, together with the Fight to counter drug trafficking to be the 

Focus of attention amongst the OSCE’s 56 members, the HQ of which is in Vienna. 

The Netherlands : 
Afghanlstan 

j The Dutch government decided to dispatch a new contingent to Afghanistan 

~:i photo non dispo comprising 545 men and which will focus on the training of local police forces - 
six months after the withdrawal of Dutch soldiers from the country said Prime 
Minister Mark Ruttte on 7th January. "The government decided to dispatch a 
training contingent For the police forces in Afghanistan covering the period 201}_- 
2014," he declared. The dispatch of this mission still has to be approved by 
Dutch MPs. 

Budget 

j On 22nd December the Romanian Parliament adopted the draft budget 2011, 
~iI photo non dispo 207 votes against 143 - this was vital For the release of the aid agreed in 2009 

by the IMF and the EU. The budget Forecasts growth of 1.8% after a GDP 
contraction of around 2% expected in 2010. Bucarest is promising to bring the 

public deficit down to 414°/o against 6.8% in 2010 as it cuts into current spending. In spite of the 
measures that aim to balance public finance the government says that this project will mean a 15% 
rise in civil servants’ salaries", that were cut by a quarter in July. 

UK: 

J On 5th January British Prime Minister David Cameron was host to company 

~:i photo non dispo heads who have promised to take part in a £100 million fund (115 million euros) 
designed to launch a campaign to promote tourism in Britain across the world 
by giving value to several upcoming events of international scope: the marriage 
of Prince William in April 2011, celebrations of Queen Elizabeth’s [[ Jubilee For 

the 60th anniversary of her reign and the Olympic Games in London in 2012. The Prime Minister 
hopes to be able to create 50,000 jobs with these events and take advantage of £2 billion (around 
2.3 billion euros) in additional spending on the part of foreign tourists. 

j Finance Minister Georges Osborne announced a VAT rise from 17.5% to 20% 

~:i photo non dispo which took effect on 4th January 2011. This measure represents"a tough but 
necessary step" in view of stabilising public Finances, he said. The VAT rise is 
due to bring in £13 billion, ie 15 billion euros, it is the source of opposition on 
the part of the British population. 

Croatia : 

I On 29th December the Croatian Parliament approved the ministerial reshuffle 
.~j photo non dispo undertaken by Croatian Prime Minister Jadranka Kosor (HDZ, Conservative). 

Several ministers were appointed: Martina Dalic - Finance Minister; Domagoj 
Milosevic as Deputy Prime Minister responsible For Investments; Davor 
Bozinovic - DeFence Minister; Branko Bacic at the Construction Ministry and 

Jasen Mesic at the Culture Ministry. 

Moidova : 

J Three pro-European parties announced on 30th December their continued 
.~j photonon dispo alliance to form a government that has a majority of 59 seats out of 101. 

However two MPs were still lacking in order to elect the Head of State. The head 
of the Communist Party Vladimir Voronin did however initimate that there might 
be a compromise: "It would be good if a neutral candidate were to be put 
forward." Marian Lupu was elected as the leader of Parliament. [n this capacity 

he is now interim Head of State in line with the Moldovan Constitution. 

Resignation 

j Montenegrin Prime Minister Milo Djukanovic announced his resignation on 21st 
.~j photo non dispo December. This decision came after the 27 European leaders granted 

Montenegro the status of candidate country to the EU on 17th December last, a 
status the country has been aspiring to since 2008. Milo Djukanovic has been 
head of government on Five occasions but was also president of Montenegro 
which he led to independence in 2006. 

Read                                                                                               ~ 



On 29th December the Montenegrin Parliament approved the new government 
.~j photonon dispo led by igor Luksic, 46 votes against 25 and 2 abstentions. Five new ministers 

were appointed and the European integration Ministry was merged with the 
Foreign Office. Mr Luksic promised to establish economic and structural reforms 
and to ensure the country’s fiscal and financial stability. 

j The French naval shipyards DCNS and STX and the Russian OSK are to build 
~iI photo non dispo two warships together for the Russian navy according to the Mistral model at the 

end of an official bilateral agreement which might be extended by the building of 
two additional ships, in a joint press release published on 24th December the 
French and Russian Presidencies "said they were pleased with the achievement 

of this unprecedented cooperation that will be beneficial for industry and employment in both 
countries; it also illustrates the desire and ability on the part of both France and Russia to develop 
major partnerships in all areas including that of defence and security." 

Read                                                                                               ~ 

j Russian President Dmitri Medvedev signed the law on the ratification of the 
~iI photonon dispo agreement between Switzerland and Russia on 29th December - this simplifies 

the visa regime between the two countries. The agreement was signed on 21st 
September in Bern and was ratified in the Duma (the lower Chamber in the 
Russian Parliament) on 22nd December. 

Switzerland : 
P~es=.dency 
The Federal Council appointed Micheline Calmy-Rey as President of the Helvetic Confederation for 
2011. 

Read                                                                                               ~ 

China : 

From 4th to 13th .lanuary Chinese Deputy Prime Minister Li Keqiang will be 

~i photonon dispo travelling to Spain, then Germany and the UK. in Madrid on 4th .lanuary Li 
Keqiang met the second Spanish Deputy Prime Minister, Elena Salgado, the King 
of Spain 3uan Carlos and Prime Minister .los~ Luis Rodriguez Zapatero. Both 
sides signed a series of cooperation agreements on finance, telecoms, energy 
and agricultural products. During his meeting with German Chancellor on 7th 

.lanuary they addressed bilateral relations, economic cooperation and dialogue on Human Rights. On 
9th ~lanuary the Chinese Deputy Prime Minister arrived in the UK for the last stage in his European 
journey. He first spoke in Edinburgh with Scottish Prime Minister Alex Salmond of relations between 
China and Scotland. On 10th 3anuary he will be in London to meet his British counterpart Nick Clegg, 
Prime Minister David Cameron and Finance Minister Georges Osborne. 

Read [ Cl:her link i OIher [ink                                                                     I<1 

OSCE : 
Belarus 

The Qrganisation for Security and Cooperation in Europe (OSCE) called on 5th 
~i photo non dispo 3anuary for the Belarus authorities to stop the repression of independent media 

and journalists after the controversial presidential election there. "I am deeply 
concerned about the unprecedented wave of violence, intimidation, arrests and 
persecution of journalists that started after the presidential election on 19th 

December 2010/ wrote Dunja Mijatovic, responsible for the media at the OSCE to the head of Belrus 
diplomacy Serguey Martinov in a letter that has been published. 

Read                                                                                               ~ 

Eurostat : 
inflatban ° Euro area annual inflation is expected to be 2.2 t/o in December 2010 according 

~i photo non dispo to a flash estimate issued by Eurostat on 4th 3anuary. It was 1.9 ~/~ in 
November. It is the highest rate of inflation since October 2008 when it reached 
3.2% said Eurostat. it then fell to 2.1% in November 2008, before dropping long 
term below the 2% threshold. 

Read                                                                                                        ~ 

Growth 

j During the third quarter 2010 the GDP of the euro area increased by 0.3% and 
.~j photo nondispo that of the European Union by 0.5% in comparison with the previous quarter 

according to estimations published by Eurostat on 7th ~lanuary. During the 
second quarter of 2010 the growth rate lay at 1% in the euro area and the EU. 
in comparison with the same quarter a year previously the GDP in the euro 

area recorded a rise of 1.9% and the EU 2.2% in the third quarter. The USA and .lapan respectively 
showed a GDP rise of 0.6% and 1.1%. 

I The euro area seasonally-adjusted unemployment rate was 10.1% in November 
photo non dispo 2010, unchanged compared with October. It was 9.9°/,.o in November 2009. The 

EU’s unemployment rate was 9.6% in November 2010, unchanged compared 
with October. It was 9.4% in November 2009. 

Read 



Studies/Reports : 
Energy 

] The third issue in the series of publications by the Genshagen Foundation, 

photo non dispoj Genshagener Papiere, entitled "Energy Cooperation under the Aegis of the 
Weimar Triangle - Springboard for a Common European Energy Policy" has 
just been published. Author, Sami Andoura analyses the possibilities for 
cooperation between France, Germany and Poland with regard to energy 
policy and puts forward the tools and the fields of action for enhanced joint 
work between the three countries in the Weimar Triangle. 

]ustice/SecuriW 

j The Austrian institute for European and Security Policy (ALES) has published a 
photo nondispo study on the justice and internal affairs policy of the EU after the Lisbon Treaty 

written by Arnold Kammel and Marie Lukova. The authors analyse the most 
important changes included in the Lisbon Treaty and explain the content of the 
Stockholm programme as well as the EU’s internal security strategy. 

Publications : 
Economic Diplomacy 

The most recent issue of "G~o~conomie" published by the Choiseul publishing 

ii.~j photo non dispo house is devoting a special article to "The golden age of economic diplomacy". 
This article was coordinated by C. Revel and looks mainly at the G20 and the 
G8. The first part of the article analyses the new ways of exercising power. 
The second part addresses the forms and practices of economic diplomacy. 

Read 

Eu/Wodd 
~ I the F .... h Institute for Int .... tional Relations (IFRI)has publisheaa book 

ii.~j photo non dispo entitled "L’Europe et le monde en 2020, essai de prospective franco- 
L J allemande," (Europe and the World in 2020: a Franco-German prospective), 

written by Andreas Marchetti and Louis-Marie Clouet. Using their expertise 
and scientific work 23 German and French researchers offer readers a unique 
prospective analysis of the EU and the world in 2020. 

Culture : 

j The German Museum Federation has built a new web site 

~:i phot .... dispo ( ............ bildet.de) which sh .... hat i .... ffer in G ............... The 
new database offers more than 900 cultural venues organised by Land. 

Read 

Ex h:.bit:oniAms~erda m 
I The Rijksmuseum in Amsterdam is devoting an exhibition to the Dutch painter 

photo nondispoj Gabriel Metsu (1629-1667) via 35 of his most beautiful paintings that have 
been lent by museums and private collections. Gabriel Metsu is one of the 
most important painters of the Dutch Golden Century. The exhibition is open 
until 2:[st March 2055. 

E~(hibition/Ca ravaggio 

j The Castel Sismondo in Rimini is devoting an exhibition to the Italian painter 
.~j photo non dispo Michelangelo Merisi da Caravaggio (:[57~_-$6:[0) - otherwise known as 

Caravaggio until 27th March. This exhibition which presents a selection of $5 
large pictures including the famous title "Saint Francis of Assisi in Ecstasy". 
Work by other painters such as Cigoli, Gentileschi and Strozzi are also on show. 

The works come from the Wadsworth Atheneum Museum of Hartford USA. 

Fi[ m/[.on.:;lon 

j The 8th edition of the London Short Film Festival (LSFF) will take place from 7th 
~] photo non dispo to :[6th .January. More than 200 new short films will be presented. 

Read 

Lisztirhur=ngen 

j On the occasion of the 200th anniversary of the birth of famous musician Franz 
.~j photo non dispo Liszt (~_85~_-$886) the Land of Thuringen is celebrating 20:[$ under the banner 

"Franz Liszt. A European in Thuringen." Around 200 concerts, competitions, 
exhibitions and other events are being planned. A famous pianist, composer, 
condutor and teacher Franz Liszt settled in Thuringen in $848 after ten years of 

travelling around Europe. 

Read                                                                                               ~ 



Agenda : 

January lOth 2011 
"Agriculture and Fisheries" Council 

13th and 14th January 
Informal "General Affairs" Council 

16th-18th January 
Informal "Employment, Social Policy, Health, Consumer" Council 

17th January 
Eurogroup Meeting 

17th-20th January 
Plenary Session of the European Parliament 

18th January 
"Economy-Finances" Council 

19th-21st November 
Informal "3ustice and Internal Affairs" Council 

23rd January 
Presidential Election - Portugal (:].st round) 

Suqqestions 
Subscribe / Unsubscribe 

Editors :Magali Balent, Pauline Desmarest, .]ohanna KarI-Joubert ; Alain Bloedt, Fanny Dubray, Flavia 
Mi, Peter Skopec, Pauline Wartel 

Chief Editor :Pauline Desmarest 
Publishinq Director :Pascale .]oannin 

The Robert Schaman Foundation, created in 1991 and acknowledged by State decree in 1992, is 
the main French research centre on Europe. It develops research on the European Union and its 
policies and promotes the content of these in France, Europe and abroad. It encourages, enriches 
and stimulates European debate thanks to its research, publications and the organisation of 

conferences. The Foundation is presided over by Mr..lean-Dominique Giuliani.~ 



LANGUAGE ACROSS THE CURRICULUM 

INFORMAl_ ION SESSION 
Thursday, January 20, 2011 11:00 am - 12:15 pm 

FedEx Global Education Center, Rm 4003 

Participation is recommended for graduate students planning to apply for upcoming LAC TA positions. 
To register, email lac _~unc.edu. To learn more about LAC at UNC, visit www.unc.edu!lac. 



From: 

Sent: 

To: 

Subject: 

African Studies, East Carolina University <SERSAS-L@LISTSERV.ECU.EDU> on behalf of 

Wilburn, Kenneth <’WILBURNK@ecu.edtc, 

Wednesday, Janua~ 12, 2011 6:14 PM 

SERSAS-L@LISTSERV.ECU.EDU 

SERSAS/SEAN Spring 2011 Preliminary Progrmn & Accommodation Deadline, Todd H. Leedy 

From: Todd Lee@, U. of Florida, Gainesville <tleed~v@D~’L EDU> 
Date: 12 January 2011 

Dear Colleagues, 

Please find below the preliminary program for our meeting later this month. We do still have a number of accon~nodation slots available. Attendees must make individual reservations with 
their o~vn credit card by contacting the hotel directly and using the appropriate group code SERSAS/SEAN will pay for a limited number of attendee accommodations at these t~vo hotels, up 
to the limit of the reserved group blocks. Please note that as the reservation will be on your credit card, you must cancel your room directly if you do not attend. 

UF Reitz Union Hotel (group code IBA11) ph. 3523922151 -- deadline extended to 1/14/11 

Holiday Inn University Center (group code ASG) ph. 352.376 1661 -- deadline extended to 1/13/11 

SERSASiSEAN Spring 2011 Meeting 
University uf Florida 
28-29 January 2011 

Friday 28 January 

5:00-7:00 Registration and Opening Receptiun (427 Grinter Hail) 

Saturday 29 January 

8:45-9:15 Registration (427 Orinter Hail) 

9:15-9:30 Welcume & Introductions (404 Grinter Hail) 

9:30-11:00 Panel AI: Cuntempurary Challenges in Africa 1 (404 Grinter tlaH) 

"Mid-altitude Forest Cunservation and Population Change in East Africa." Abe (3 uldman, University of Florida, Michael Binfurd, University of Florida, and Juel Hartter, University of New 
Hampshire 

"Emerging Retailers and the Transfurmation of Institutional Lugics in Fresh Produce and Supply Chains in Kampala" Sheila Navalia Onzere, Iuwa State University 

"Cocoa Processing in Nigeria, Structural Adiustment and the Global Economy, 1960s-2000s." Ezekiel Walker, Universi~ of Central Florida 

9:30-11:00 Panel A2: Panel: Literature and Oral Traditions in Africa (471 Grinter Hall) 

"Chiral Interdiscursivity in the Poetry of B.W. Vilakazi." Nicholas Creary, Ohio University 

"Exile and Migration as Motifs in Lenrie Peters’ He Walks Alone: Quest for Identity." Christopher Ogunyerai, Joseph Ayo Babalola University 

"How Connected Was Pre-Colonial Religion in Southern Africa? Rethirlking Evidence from Traditional Narratives and Ritual Life." Robert Shanafclt, Georgia Southern University 

11:00-11:15 Coffee/tea break 

11:15-12:45 Panel B 1 : Contemporaly Challenges in Africa 2 (404 Grinter Hall) 

"Obagbo’s Example: How the Ivorian President is Follo~ving a Well-Worn Script for Winning an Election in the Face of Defeat." Napoleon Banffo, Valdosta State University 

"International Aid Agencies and Tanzanian Media: Constructing HIViAIDS Epideraic." Aramina Kothari, Indiana University 

"World Class African City: Dwelling, Development and Social Change in Inner City Johannesburg." Andre Wellington, Emory University 

11:15-12:45 Panel B2: Narrating Decolonization and the Early Independence Era (471 Orinter Hall) 

"Following the Ball: African Soccer Players, Labor Strategies and Immigration across the Portuguese Colonial Empire, 1945-75." Todd Cleveland, Augustana College 

"The 1960 Agadir Earthquake, the Anaericans, and the Uses of Catastrophe in Morocco," Spencer Segalla University of Tampa 

"AIi’ica to the YVorld! : Philatelic Images of Independence, Kwame iN~d-umah, and Emerging Ghana, 1957 - 1966." Ken Wilburn, East Carolina University 

12:45-1:45 Lunch and Business 2vleeting 



1:45-3:15 Panel CI: Performance Across the African Diaspora (471 Orinter Hall) 

"Performance and the Algerian Socializ~tion in the Diaspora." Khadic[ia Arfi, University of Florida 

"Musical and [nstitutiona[ Mediation of Identities and Spaces by Ghana Methodist Church Choirs Association in North America." George Worlasi Kwasi Dor, University of Mississippi 

"Africanizing Char[eston: fixploring the ’Idea of Africa’ in the American South" Kea Oorden. College of Charleston 

"Ghanaian Women Dancing Indigenous and Western Cultures: The Memory Of Post-Colonial Dance Practices For Ohanaian Women in Winneba, Accra, He, and The United States" 
Jennifer Petrie, Ohio University 

1:45-3:15 Panel C2: Crossing Botmdaries and Making Connections in Contemporal~/Africa (404 Orinter Hall) 

"Trans-African Portscapes: The Cross-Continental Revival of Africa’s Maritirue Frontiers." Brenda Chalfin, University of Florida 

"Nollywood in Transit: Nigerian Video Filrus and the Olobalizatinn of African Popular Cultme." Claudia Hoffman, UCLA 

"Africa Connected: Tectmologies of Liberation and Subiugation in the 21 st century." Michael Leslie, University of Florida 

3:30-5:00 Panel D: Migration in Africa (404 Orinter Hall) 

"Ethnographic Feedback: Can Exploring Bissau-Guinean Immigration Experiences to Cape Verde Help Inform Migration Policies?" Brandon Lun@, Kennesaw State University 

"Human Trafficking, Prostitution, and Irregular Migration Between Nigeria and C6te d’Ivoire." B~tkola Adeyemi Oyeniyi, Leiden University 

"Migration, Olobalization and Diasporic Flows in Abderaktrnane Sissako’s ’Hereraakono.’" Victoria Pasley, Clayton State Uni’,~ersity 

7:30 Participant Dinner Party (RSVP only) 

Registration fees: $20 for faculty and $10 for graduate students These fees can be paid onsite at the conference 

Todd H Leedy, Ph.D. 

Associate Director 

Center for African Studies 

University of Florida 

427 Orinter Hall 
PC Box 115560 
Oainesville, FL 32611 

vex 352.3922183 

fax 352.3922435 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Fogle, Ashley D <fogle@unc.edu> 

Thursday, January. 13, 2011 9:19 AM 

Carolina Women"s Center monthly aJmouncement <cwc announce@listserv.unc.edu> 

[cwc announce] Carolina Women’s Center newsletter and January event colendar 

CWC calendar 01.11 FINAL.pdf; CWCFall2010newsletter.pdf 

Colleagues, 

Happy New Year! Attached please find a copy of the Carolina Women’s Center’s January event calendar and the latest issue of our newsletter. Best wishes for a 

productive semester and a wonderful 2011! 

Ashley Fo~ie, Ph.D. 

Associate Director, Carol.ina Women’s Center 

The University of North Carol.ina-Chapel. Hi[[ 

215 W. Cameron Avenue, CB# 3302 

Chapel. Hil.l., NC 27599-3302 

Phone: 9~ 9-962-8305 

Fax: 919-843-56~9 

The Carolina Women’s Center pursues ~ender equity at the University o1’ North Carolina at Chapel Hill. Through education, advocacy, and interdisciplinary 

research, we build brid~es and enhance the intellectual liJ:e and public engagement mission o~f the university. 



Women’s 
Center 

Sotedad O’~den is an ~wa~d-wi~n~ng anchor and special correspondent for CNN: Sped~ 

O’Brien: h~ reported for the critically acd&imed CNN Present: 8bck in Amedce, an on-air and digital initiative focusin~ on ~he 

current: st~e of 8~ck America 40 yea~:s ~&er the assa:ss~don of Dr. H~rtin Luther 

highly acclaimed CNN: Specid ~#:ves~a#ons Unit documen~ry feamrin8 a neveFbefore-seen ~ook :at KinS’s pdwte writings, ~o~es 

mus~ be p~ked up i# perso# f~m the ~emorid H~# ~x O~ce. UNC Studen:S: Free reserved-~e~[ dckes ~voi~bJe ~arting Tuesday, 

Whi~e: women as a whole have made ~ins in academia 
~ecent dec~des~ women facuk.y still ~ee #~:equa.lity ~n their 
attempts to at~aff~ promotion and tenure and re~ch ful~ 

professorship~Ac~demie women &ce incre~sin8 challenges 
presented by a chan~in~ academic landscape regarding tenure 
and promotion and the demands of b~ndn~ work &nd 
f~m~y l~fe~Th~s ro~nd~&b~e w~th UNC wome~n from d~fferent 
gener&dons will ~iscuss the experiences of women ~n~ the 
acade~my in ~eneral, and at UNC in p~rdcul~r, ~nd explore how 
women*s place in the academy h&s changed over the l~s~ fifty 

ye~:s. P~nel~sts ~dude Nichele Tr~cy 8ersec Jennifer 

G~lli~n T. Ceil,Jacquelyn H~il, Barbara Harris, ~nd 

Vachudova, w~th moderation by K~ren Hagem~nn. Registration 

requ~red~ Please send an emaff to ~enn~fer Lynn at 

u~c,edu> by January 20. 201 l, Por~ ofthe Wbrkshep Series: 
:Gender, Pdi~cs & Cu~[u~ i~ Europe end ~yond: Co~sp~nso~ed 

th:e Caro~ no Women~ Cen~er, #~stitute ~for the Ar~s and Humanities, 

Depar~ent of Histoo~ Center for European Studies, Department 

afWomen ~ S~udies, Oe Assodutiar~ for ~men Fecu~y and 

February 14-18, 2011 



the 

Silverman visit helps build partnership between 

I’ve seldom seen such cross-campus interest in an issue or 
.... a ]~eaker, with the participation of multiple departments 

and schools. This interest and these partnerships indicate 

that UNC could have a world-class program to counter 

gender-based violence. 
--Dr. John Thorp, Direcfor of Division of Vvbmen’s 

HeaJfhcare, Deparfrnenf of Obsfefrics and Gynecology 

c ross-C 
Collab 

ampus 
trafficking researchers and health practitioners 

T 
he CarolinaWomen’s Center works 

on multiple antiohuman trafficking 
initiatives on campus, in our community, 

and across the state. One aspect of that 
has been a partnership with interested 
colleagues in heakh care fields to explore 
building capacity among practitioners to 
provide trauma-informed care to trafficking 
victims and survivors. As part of that 

effort, we organized a campus visit by D~ 
jay Silverman. Si~verman’s visi~ was made 
possible wi~h 8onerous co-sponsorships from 
the School of ~ed~cine, School o~ Public 

Heakh, Depa~ment of Obstetrics and Gynecolosy, Department 
of Psychiat~, lnju~ Prevention Research Cente£ and UNC 
Heakhcare’s Beacon Child and Family Pros~m. 

Si~verman is an Associate Professor of Society, Human 
Deve~opmen~ and Heakh, and ~he Dire~or of Violence ~a~nst 
Women Prevention Research at the Harvard School of Public 

Health. His research exper[ise is in the prevention of sender- 

based violence asainst women and ~ir~s~inciudin~ adolescent 
dater8 violence, ~nt~mate pa~ner v~olence, and t~ck~n8 for 
sexual explo~tation~and the major heakh concerns associated 
with such v~o~ence. Some of his most recent research focuses 
on tra~ckin8 surv~vors in Nepal,Thailand and ~ndones~a. He has 
published ex~ensive~y in journals such as [he fnternational]oumal 
o[ dynecolo~ and Obstetrics, British ~edica[ ]ournaL Violence A~ainst 
Women, the American journal o[ Public Health and the journal o[ 
the American ~edicalAssociation. Some of h~s current research 
projects are bein~ funded by the U.S. Department of State’s 
O~ce on Tra~ck~n~ in Persons, the United Nations Development 
Programme, and NICHDiNIH (National ~ns~itu~e of Child Health 
and Human Development at the National ~nstitutes of 
Heakh). Silverman was the redp~ent of a He,Ion Fellowship 

on Forced H~sration from the Hel~on Foundation. 
~e kep~ Dr. Si~verman extremely busy whi~e he was on 

campus] ~n addition ~o three major public lectures, he 
presented at a number of smaller, more ~n[imate even[s. 
These ~ncluded a joint 8~nd rounds for the Department 
of Obstetrics and Gynecolosy and the Depa~ment of 
Psychiatry, a seminar for the School of Public Health and 

the Injury Prevention Research Center, the General Internal 
Medicine and Epidemiolo~y Division meeting, a dinner 
discussion for the CWC human trafficking research working 
group, a lunch conversation for the Carolina Men Care initiative 
for DomesticViolenceAwareness month, and several meetings 
with individual facuky members. By our count, Silverman 
presented ~o more d~an 300 people. 

We wan~ed to brin~ Dr Silverman ~o campus because of h~s 
special expertise wi~h ~he public health consequences of sex 

~raffickin~. Akhou~h both labor tra~ckin~ and sex ~ra~ckin~ 
produce significant negative heakh impa~s, ~here are some 
unique facets of sex tra~ckin~. 

Silverman spoke of ~he challenges in researchin~ sex 

~ra~cldn~. He noted that s~andard research mechanisms 
canno~ be utilized as ~ffickin~ vi~ims are a hidden population. 
Information can only be retrieved from individuals who 
are available, accessible, and willin~ to provide information. 
Additionally, in-depth in~erviewin~ can be potentially 

~ramau~iz~n~ or re-~raumatizin~ ~o human ~ffickin~ vi~im- 
survivors. I~ is impossib~e ~o undertake ~r~e s~udies wi~h a 
control ~roup because of ~he e~hical implications of deprivin~ a 
~roup of ~raffick~n~ vi~ims/survivors of ~he in~e~en~on bein~ 
~es~ed. 

Dr. SiNerman’s visi~ included presentations at 

~he School of Medicine and Qllings School 

0~" Global Public Health as well as a meeting, 

wi~h ~he Working ~roup on (Sex) Trafficking. 



From Our D rector’s Desk 
A 

s I write Ibis, our s[udents have jus~ returned from 

Fall Break and are either anxious about midterms or 

recovering from them. By the time you read these words, 

they’ll be immersed in their final exams and proiects. The fall 

semester started off, as always, with ~he Summer Read~n~ Book 

d~scussions. The SRB program is des~ned to introduce incomin~ 

students ~o intellectual life ~ Carolina and contribute ~o 

community. We ~re always pleased to be involved ~n SR~ and 

o~herWeek of W~Icome activities, and ~his year’s sele~ion was 

dwectly r~levan~ to some of our other work. The 2010 sel~ct~on 

w~s ~ickin~ Co,ton: Our ~emow of Injustice and Redemption, 

by jenniferThompson-Ca~nino and Ronald Cotton. I~ 

true s[ory of d~e rape of a whi~e college s[udent, her 

identification of her African-American assailant, h~s exoneration 

by DNA- a~er servin~ I I years in prison, and ~h~ friendship 

~h~y have s~nce buik. The book is a powe~ul accoun~ of ~ender- 

6~sed v~olence, ~he ~errible ~njustice faced by 6o~h Co,ton and 

Thompson-Cannino, and forgiveness. 

~’e are s~ron~ advocates and supporters of d~e Summer 

Re~d~n~ Book and have been act~vel7 involved with th~s program 

since I arrived a~ Carolina. We d~d have some concerns abou~ 

~he impact of ~his book on our s~uden~s, since i~ has ~h~ 

to re~nforce some of the myths abou~ sexual assault that exist 

i~ our cukur~l consciousness (Le., ~hat s~n~er rape is more 

common ~han non-s~r~n~er r~pe; [hat in[er-~cial rape ~s more 

common ~han ~n[ra-racial rape - both of which are untrue). 

addition,Thompson offers an extremely ~raph~c description 

~h~ ~pe, which we felt mi~h~ make the book challen~in~ for 

students to read and d~scuss because of ~heir own experiences 

wi~h sexual assault or the experiences of their friends or 

Our colle~ues in New S~uden~ and Carolina Paren~ 

Programs were ex~raordinaril7 receptive ~o ~hese concerns 

and encouraged us as we buik a sequence of pro~ms and 

o~her suppo~ive m~chanisms around ~he SRB experience. 

partnership wi~h SARO~AE: The Sexual Assault and Relationship 

Violence Train~n~ ~nd Education %sk For~e (of which we are 

member), we created ~ he[work o~ Safe Sp~ces around campus 

for s~uden~s, staff or facuk7 [o process ~n7 reac[~ons [hey 

be havin~ to ~h~ book and ~he issues ~t ~ises. ~e hosted, 

partnership wi~h ~h~ Diversity Education T~am and SARY~AE, 

a Week of O~elcome program ~itled "Complexities of Race 

a~d Sexual Assault: Impacts of H~ths in Prosecution," where 

university s~ff ~nd a local ~ssis~n~ dis~ri~ a~torney discussed 

~he my[hs and misconceptions around race and sexu~l ass~uk 

and the ~mpact they make in resolvin~ cases. In October, we 

welcomed Hark Kleinschmid~, Hay’or of Chapel H~II and a death 

pe~ky a~tor~e7; Hichalle Co~on Laws, president of ~he loc~l 

N~CP ch~p~ar; ~nd UNC Political Science professor F~nk 

B~um~ner ~or"Learn~n~ from Pickin~ Co~on:A Conversation 

about Race, Sexual Assauk, ~nd the O.S.~udicial Sys[em," a panel 

d~scussion which used ~he SRB as a springboard for d~scussin~ 

~ce and criminaliza~on in ~he United S~a~es.~ou can read more 

abou~ ~hese programs on pa~e 7 ~nd 12, respe~vel7. 

I was honored ~o be asked ~o ~ac~li~a~e a book d~scussion 

with the 2.010 Orientation Leaders early in the summer and I 
volunteered to facilitate an August SRB discussion group. I found 
the students in both settings eager to wrestle with the issues 
raised in the book and with their own responses to it. They were 
d~oughtful, engaged, eager to learn more and excited to have an 
opportunity to share their views. 

You can read about other fall programming and gender equity 
initiatives elsewhere in this newsletter. 

As most of you know, we are in the middle of ourAnnual Fund 
campaign. Vlany of you have already given generously and we 
are grateful. The projected permanent budget reductions for 
201 I - 12 are 12-15% for the pan-university centers and institutes. 
Permanent budget reductions of 31% have already been imposed 
on the CWC during the past two years. I hope those of you 
who are able will consider providing financial support for our 
efforts. We are committed to our vision of building an inclusive 
educational and work environment where gender is not a barrier 
to success. ~e need your help to continue. 

Dr, Donna M. Bickford 
Director 

CommunityA~iies: 
C’3AiC Director Donna 

Bickford, with the E~recutive 

Directors of Our Children’s 

Place, Oran~e County 

Rape Cri~i~ Cente~ F~mily 

V~obnce Prevention Cen~e~ 

and the Wbmen~ Cen~er 

o/Chape~ H~L I ~o r: 

~elissa Raddif~ Bickford, 

Shamecca Bryan~, Be~er~ 

Kennedy, Ann Gerhardt, 



Editor’s Note 
by Ashley Fogle 

~l~ !~/elcome to the Fall 2010 issue of the CWC 
Newsletter: ~Ye hope the pages that follow will give 

you a clear picture of the people, issues, and work of 

the Carolina Women’s Center. 

A glance at our staff collage will tell you that there are some 

new faces around the office. We invite you to learn more 

about our staff, as well as some of our colleagues, ft’iends, and 

collaborators.You can read about our fall semester Faculty 

Scholar, ~im~ Chapman, ~nd her important work on ~ng ~cdvity 

~mong middle school Latin~ immig~nts in Chatham County, on 

p~ge 4. Be sure to check out our profiles of some of the amazing 

women w~th whom we ~re fortunate to work: jennifer Ho, whose 

hattie with breast cancer ~s featured on page 4~ the dynamic duo 

of C~roline F~sh and Annie Clark, who chronicle ~he~r recent 

~dventures ~n ~ntern~t~on~l feminist ~vism on p~ge 5; CWC 

Advisory Board memberTr~cey H~wkins is featured on p~ge 13; 

and sen~or S~ra Iss~cson, whose discharge from the UNC ROTC 

program h~s vaulted her ~nto the spotlight ~s ~n ~ctiv~st fighting 

for the repeal of"Don’t Ask, Don’~ Tell," is featured on ~he back 

cover of ~h~s issue. 

Beginning on p~ge 6 you can learn more ~bout the CWC’s 

recent ~dvoc~, education, ~nd research efforts on our gender 

equity issues: violence prevention; combating sex tr~cking; family 

advoca~; gender, d~fference, ~nd d~vers~ty; and closing gender 

g~p~.A~ you w~ll see, it ha~ been a busy semester of programs, 

partnerships, ~nd other proje~s~ 

Finally, we hope you will t~ke the t~me to learn more ~bout 

our first-ever Annual Fund c~mpaign.The cuts we have sustained 

h~ve been deep and p~inful. Ongoing state budget woes, coupled 

w~th the results of the midterm elections, make it ~ll but certain 

~hat th~ngs w~ll get worse before they get beaten Please take a 

minute to reflec~ on ~he work that ~s illustrated in these pages: 

the ~ssues, the pro~e~s, the prog~ms~indeed, even the st~ff that 

m~ke them happen~ll ~re m~de possible with the generous 

suppo~ of CWC donors. If you wlue the pa~nersh~ps and 

~nterd~sc~pl~nary collaboration that made jay Silverm~n’s v~s~t 

possible, support the ~ork of advocating for enhanced lactation 

resources or be~ter seduces for studen~ parents, or believe ~n 

the work of the DNers~ty Education Te~m, consider sustaining 

th~s work w~th ~ donation. If you would I~ke to see programs I~ke 

HAVEN,What to Expe~ When You’re Expecting, the Brown B~g 

Film series, or the wealth of d~verse programs on our monthly 

event calend~r continue, we need your suppord 

If you’re already among ~he ranks of our donors, please 

consider whether ~n ~dd~tion~l g~ff is possible to help us restore 

the cuts we’ve sustained. If you’ve never contributed, now ~s the 

time~ With your help ~nd suppo~, we can continue the education, 

advoca~, ~nd research that makes our vision of a more ~nclusive 

Carol~n~ a real~ty~ 

As always, if you have commen~s, questions, or feedback, please 

do not hesitate to contact me ~t <fogle~unc.edu>. 

Peo le 

CWC Staff: Donna Bickford~ Ashley Fo~le, Deondra jenkins, 

Nico/e Kendro~, Mesheii S~urgis, Kaylrl Thaw, Ludnda Thompson. 

Hillary Wbugh, Eiissa Zellinger 

Welcorne  New S :af  
Hil~aryWaugh joined the CWC in August as our new pard- 

time Program Coordinator. Hillary came to us after complet~n~ 

bet ~aster’s in N~gher Education Admin~str~.t~on at N.C. State 

University. Currently she is splitting bet t~me between the 

CWC and the Orange County R~pe Crisis Center, where she 

is ~ community educator. H~llary ~ssumed the pos~t~on wc~ted 

by our colleague Pare Lach, who left the Center after three 

amazingly productive years to return to school to pursue ~ 

Master’s in Library Science. Deondra Jenkins joined our team 

as a work-study O~ce Assistant in Novemben Deondra is a 

sophomore Sociology m~jor who is interested ~n working with 

the CWC on domestic violence issues. Also in November we 

welcomed Ni~ole Kendrot as our new CWCWeb Designer. 

Nicole is a graduate student in the School of Libra~ Science 

who came to UNC after completing a BA in Art History at 

Bucknell University. Nicole replaces former webmaster Geoff 

Hackey, who graduated in ~ay ~nd has since gone on to beg~n his 

career with local strategic communications firm Capstrat.~’e are 

fo~unate to have this talented group as part of our CWC team~ 



Faculty Scholar Profile: 
Chapman 

Gang Activity among New Immigrant Latina Adolescents 

F 
or the past three years, Creating Confianza has been 

working to meet the mental health needs of new immigrant 

Latino youth in a Chatham County middle and high 

school. Funded by RobertWood Johnson’s CaringAcross 

Communities InidatNe, this effort is one of I S sites across the 

United States that aims to improve mental health service delivery 

to new immigrant and refugee youth. Creating Conflanza is a 

partnership between the Chatham County Schools; El Fumro, 

a bil~ngual/bicukural mental health cen~er’; and ~he Urdvers~ty of 

Noah Carolina School of Social Work. Together we have been 

developing a demonstration projec~ m help students and their 

families, and assist teachers and other school staff to work with 

this new population of students. 

As the program has progressed we have added new elements 

targeting specific issues such as trauma, and emotional regulation. 

Because of the strong presence of the project in the m~ddle 

school and our success in engaging the families of this new 

immigrant population, we have been sought out as a resource 

for addressing emerging issues. Currently, the school system 

is concerned about increased gang presence in Siler City and 

spedficaily the ~nvolvement of young girls with these gangs. 

~’e are hypothesizing that a version of s~rain theory may be 

a~ work in the young girls in Siler C~ty as i~ relams to gender 

roles. We have long heard from the mothers and daughters with 

whom we work that, as girls become more"Amer~canized;’ they 

become less patient with the gender roles ~he~r mothers have 

assumed. As girls em~gr’ate from Latin-American countries, ~hey 

internalize American no~ions of strong, independent women who 

have their own dreams and aspirations outside of domestic roles. 
Accordingly, these young women are interested in appearing 
powerful. Yet, the outlets for acquiring true independence 

and power are not present. After school activities are severely 
lacking. From sports to drama to dance, there are limited ways 

in which girls can demonstrate excellence. School success 

is possible but is dependent upon language acquisition and 

parental ability to assist in educational activities. Post-secondary 

education opportunities are limited for these young girls. Even 

attendance at community college is not something a high school 

guidance counselor can promise these young people because of 

finances and documentation status. 
VVithout avenues to acquire pro-social power, these young 

women may be looking for other ways to take control of their 

own lives. Accordingly, girls may" be channeling their desire for 

strength into aggression versus achievement. Hence, they identify 

with powerful and aggressive gang values. Paradoxically, gang 

involvement and the risky behavior that goes with it will likely 

dis-empower them over time. 

Using qualitative interviews with 24 seventh and eighth grade 

girls, we will investigate perceptions of gender and power among 

Latina girls progressing well through middle school as compared 

to girls who manifest behavior that may put them at risk for gang 

involvement. 

Mimi Chapman is an associate professor in the School of SociaIWork 
and the Fall 2010 CWC Faculty Scholar. 

ancer.o..o. .o% Breast C Awareness 
it s Personal...an Political 

The UNC campus and Chapel Hi[[ community pro,iferation of the breast cancer awareness ribbons and 

...... J recognized Breast Cancer Awareness Hon~h in related p~nk paraphernalia throughout our popular culture. 

~ 
O~ober in a mukitude of ways, from fundraisers Pink ribbon culture tends to advance one dominant nar~tive 

~]~ and gala events to bake sales and informadona~ that is repeated endlessly in corporate advertising and popular 

campaigns~and, of course, the ever-present d ~splay of the pink women’s magazines: breast cancer as a "journey," as a life-altering 

ribbon. 
At the CWC, we marked Breast CancerAwareness Honth with 

a powerful event featuring a friend of the Center, Dr.jennifer Ho 
from the Department of English. Dr. Ho is in the midst of her own 
battle with cancer, yet she took the time to share her experiences 
and unique perspective with a packed crowd on October 12, 
barely two weeks after completing chemotherapy and less than 
one week from undergoing a bi-lateral mastectomy. 

o"~%~ story of living with breast cancer w~th an ~ns~ghtful 
::::::::::::::::::::::::::::::<wornenscenter:b~°g critique of what she calls "pink ribbon culture"~the 
unc,edu/bbg:> 

experience or"lesson" that makes one a better, wiser person. 

Against this dominant discourse, Dr. Ho proposed a different 

set of questions for understanding and making sense of breast 

cancer survivorship 

and a new agenda 

that emphasizes 

breast cancer activism 

over breast cancer 

awareness. 

continued on page ~ 3 



The G oba  Struggle to End V o ence 

A a nst Women 
vet this past fall break, we had the opportunity 
~to travel to Reykiavik, Iceland for an international 
’Conference on SexuaIViolence sponsored by 

"Skotturnar," an umbrella organization for twenty 
Icelandic women’s groups.Throughout the week, we met and 
spoke with numerous leaders in women’s rights from around the 
world. 

We were invited ~o ~he conference by Gubr~n j6nsd6~ir, 
spokeswoman for Sdgamo~, ~he larges~ crisis and violence 
education cen~er in ~he country. She welcomed us wi~h open 
arms, traditional ~celandic meat, and sugary biscuits.We toured 
the center as she re~a~ed current and historic moments in 
~ender work in ~celand~pa~icularly, the recent sa~e of"~ender 
8~asses" ~o the entire icelandic parliament.The ~’~ender ~asses" 

initiative focuses ~overnment attention on ~ender issues as 
we~l as rasin~ money 
for violence education 

in the coun~.Their 
Prime Hinister 

J6hanna Si~ur~ard6tdr 
encourages ~he entire 

~overnment to wear ~he 
~asses ~ Jeas~ once a 
week to remind them 
of the impomance of 

seein~ ~ender when 
crafdn~ le~Madon. 

After ~h~s visit, we were able to tour a women’s sheker where 
we me~ individuals who also run various shelters ~or battered, 
~m~cked, and homeless women ~n Sweden, Denmark and 
Norway. One ~roup invited us ~o come the foJlowin~ week to 
Denmark to be~in workin~ in their shelter: Unfortunately, we 
had ~o decline. 

The conference itself was opened by ~he former President 
of Iceland ~nd the first woman president in the world,Victims 
Finnbo~ad6ttir. She was followed by nine speakers, opportunities 
for cultura~ networking, and performances by popular musical 

Stoups. 
The speakers a~ ~he conference demanded that violence 

be addressed on an ur~en~ b~sis and a ~lobal sca~e. One 
woman who p~r~icularly inspired us was Ruchi~ Gupta, the 

President for Apne Aap Women WorldwNe. She testified about 
the realities of the trafficked and prostituted girls in India.Three 
million of these trafficked gills, she said, are between the ages 
of nine and thirteen~ are forced to serve nine to ten men a day, 
and have a life expectancy of thirty. She asked for empowerment 
and help for these girls, for people to invest in them as women 
and potential leaders, and for recognition of the gravity of their 
situation. 

~/e also heard from several male allies, including Knut 
Storberget, the Minister of justice of Norway and member of Ban 
Ki-Moon’s network of male leaders. His passion for ending men’s 
violence against women was something we’d never seen before 
in a male government official. His words and voice conveyed how 
deeply he felt about ~ettin~ men involved as part of the solution. 
He emphasized that violence is a public responsibility and men 

must contribu[e to chan~e. 
Another impressive speaker was Harsarita Guille, a woman 

who founded the first women’s shelter in Hexico.Today, there 
are eighty women’s shelters ~n the country and she ~s a member 
of the board for ~he Global Network forWomen’s Shelters. 
Unlike many other countries that call for lesislative chanse, in 
Hexico, Hs. Guille explained, an~i-violence laws do not ~mprove 
[he situation.With an ine~cient 8overnment and corrup~ police 
force, culture chan~e is paramount. She also tirelessly advocates 
for increased bystander intervention. She told us that four 
women and 8iris are killed each day in Mexico and sixty percen~ 
of ~hese murders take place in public spaces.The witnesses 
these crimes must be motivated [o stop them from happenin& 
We also heard from Rash~da Hm~joo, the UN Special Rappor[eur 
on V~olence asainst Women, janice Raymond from the Coalition 
a~ainst Tm~ckin8 ~n Women, john Crownover from CARE 

International and theYoun~ Men’s Initiative, D~: Esohe Ashadse 
from Niseria, and Taina Bien Aime, executive dire~or of Equality 
Now, 

The week concluded with an 
impressive demonstration in the 
city center of Reykjavik where 
50,000 women fl’om all over 
Iceland congregated at 2:25p.m 
to protest the sender wase 
This specific lime symbolizes 
the end of the work day for 
women based on current salary 
d ifferences. 

~Ve are fortunate to have 
been a part of this fabulous and 

motiva[~n8 week of even[s.The 
people we met, the speakers we 

heard, and the friends we made 
revitalized our own passions 
and reminded us why ~ender 
work ~s so very 



After HAVEN:Wh~t it ~e~ns to be ~n Ally 
Since 2005, the HAVEN program ha~ been working ~o crea~e 

network of t~ned advocates for students who have experienced 

sexual ass~uk, relationship v~olence, sexua~ harassment, and 

stalking.The program’s objective ~s to ~rain 

facuky, sta~, and students on campus to be 

informed all~es for survivors d interpersonal 

violence.The popuhr four-hour 

~ ~k~ ~ overview of campus and community resources 

available to su~ivors, and an opportunity to put 

this knowledge into p~ctice by pardcipadn~ in 

a series of interactive scenarios. 

There are some thin~s we know about HAVEN’s success: 

The program’s popularity has ~rown to the point tha~ we are 

not able ~o keep up with demand; student trainin8 sessions 

particuhr have a Jon~ waitin8 list every semester.~ also have 

assessment data from HAVEN program evaluations that surest 

that parddpants are pleased with the trainin~ ~hey have received: 

Two-thirds repor~ ~hat they have ~r~a.ter knowledge of ~he issues, 

more than 70% express confidence in their ability to apply wha~ 

~hey learned and say ~hey believe the ~rainin~ will help in their 

work with students, and nearly three-qua~ers rate the trainin8 

overall as excellent. 

But how are HAVEN allies using their trainin~ after they leave 

the workshop~ This was the question we sought to answer" in the 

HAVEN Allies Survey we developed last fall, w~th assistance from 

APPLES students from ~he WNST 290 Leadership and Violence 

Prevention course. Surveys were sent out electronically to 608 

HAVEN allies askin~ about their experiences and a~ivides since 

bein~ HAVEN ~rained.~e are currend7 ana~in8 the data 

the responses we received and thinkin~ about nex~ steps in 

assessin8 and enhancin~ ~he program. 

Respondents told us ~hat HAVEN tra~nin~ had inceased ~heir 

confidence in their capacity to support and advocate for survivors: 

whereas 8 J % said that before the trainin8 they were only 

somewha~ or no~ at a.~ confident in ~heir abiJiW to Be informed 

aJhes, 83.0 reported feelin~ confident or very confiden~ after 

compJe~in8 the program. Better sdJL respondents report that they 

are putdn8 their trainin8 into p~cdce. 88% said ~hey displayed 

their HAVEN door sign, and nearly all (99%) reposed shaHn 

knowledge gained from HAVEN trainin~ w~th others on some 

occasion. 80% reported having had a~ ~eas~ one conversation with 

a peek student, or colleague about issues they were experiencing, 

and 74% said they had proa~iveJy reached out to someone 

~hey thought was in a di~cuJt s~tuadon.The vast majority (73%) 

reposed recommendin8 resources durin~ these conversations, 

while a smaller minority reposed havin~ accompanied a survivor 

in accessin8 resources or intervenin~ in a dangerous or potentia~7 

dangerous situation. 

The survey data has provided some useful feedback that will 

help guide future changes to HAVEN and build on its success. 

We will continue working with our HAVEN partners from the 

Dean of Students Office and the office of the Interpersonal 

Violence Prevention Coordinator to interpret the survey results 

and use them to help guide our next steps as we conduct a more 

comprehensive study of HAVEN’s effectiveness. Look for further 

reports from this ongoing effort later this year! 

Violence Prevention: From Awareness to Action 
by Kefli Raker 

One Act, a new organization for students working to prevent 

interpersonal violence, is now offering trainings for Carolina 

students. The One Act training was developed at UNC in spring 

2010 as a project out of the \4~omen’s 

Studies APPLES course, Leadership and 

Violence Prevention. Instructor Bob 

Pleasants (UNC’s InterpersonalViolence 

Prevention Coordinator) and UNC’s new 

Rape Prevention Education Coordinator, 

Kelli Raker, worked with students 

from the course to create a curriculum specifically for UNC 
students. One Act’s peer education program teaches members 
of the Carolina community skills for recognizing, preventing, and 
interrupting potentially harmful situations. The premise is simple: 
if all students begin by taking one action, we’ll begin to reduce 
interpersonal violence on campus. Originally conceptualized 
as a partner to HAVEN trainings, a program offering bystander 
education skills was first introduced in the Spring of 2010. The 
training was fu~her developed in summer 2010 and is being 
piloted this fall by dedicated Carolina students in collaboration 
with CWS violence prevention staff. The One Act curricuk~m 
was created and adapted from other national higher education 
programs on bystander intervention--including Step Up!, Green 
Dot Kentucky, Mentors inViolence Prevention, and Bringing in 
the Bystander--and tailored for the UNC campus. 

One Act is unique in its focus on prevention.Though 
the University is highly invested in supporting survivors of 
interpersonal violence, there are few long-term programs at 
Carolina which seek to prevent interpersonal violence outside 
of traditional safety programs--such as a self-defense--which 
often put the responsibility of preventing violence on potential 
victims only. One Act seeks to further develop Carolina’s sense 

of community and responsibility for each other in order to 
reduce incidents of violence--by bringing the focus on potential 
bystander’s who may witness the early warning signs of stalking, 
abusive relationships, and sexual assault. 

One Act is truly a collaboration across campus. A partnership 
between Carolina students who serve as peer educators and 
the full-time staff who co-facilitate the training, the training 
curriculum has been peer reviewed by experts in IPRC, 
Carolina’s Schools of Public Health and Social Work as well 



as other practitioners in violence prevention. The program is 
also being evaluated by the University of North Carolina Iniury 
Prevention Research Center to understand the impact of the 
program on our campus. Additionally, One Act is supported by 
the Rape Prevention Education Coordinator’s grant through the 
N.C. Department of Health and Human Services, the Student 
Government Safety & Security Committee, Counseling and 
Wellness Services, and the Sexual Assault and Relationship 
Violence Training and Education (SARVTAE) Task Force. 

Training sessions for students will be open starting in January 
2011. If you’re interested in learning more about One Act, check 

us out on Facebook,Twitter (@OneActCarolina), or 
<one_act@unc.edu> for information about getting involved as 
peer educator or signing up for future trainings. 

The CWC w~s pleased to team up w~th co~Je~ues from the 
Diversity Education Te~m ~nd the SAR~AE T~sk Force ~o 
present a~eek of Welcome p~ne~ discussion ~bout issues 

raised in UNC~s 20J0 Summer Re~din~ Book~ Pickin~ Cotton: O~r 
Memoir of Injustice and Redemption. jennifer Thompson~C~nn~no 
and RonaJd Cotton’s book abou~ ~ brut~ ~pe~ a m~staken 
identification, and wron~u~ prosecution, raises impoman~ 
issues ~bout justice, friendship, ~nd forgiveness, but ~so h~s 
the potential ~o reinforce certain rape myd~s ~ha~ violence 
prevention advocates work h~rd to counte~"Comp~exities of 
Race and Sexu~Assauk: Impels of Myths in Prosecution" w~s 
one p~rt of a ~arger c~mpus effort to f~ciJ~a~e a dialogue about 
these issues. 

Our pane~ of ~ocaJ expems, ~nduding S~br~n~ G~rcia from 
the Ch~pe~ Hil~ Police Departmen~,Assistan~ Dean of Students 
Me~ind~ Manning, LGBTQ Center Director Terri Phoenix, ~nd 
Orange County Assistant DistH~ Attorney M~che~Je Williams, 
discussed w~ys ~hat their own work with surv~vors ~nd 
perpetrators of sexu~ ass~uk matched up w~th the experiences 
chronicled in Picking Co~ton. 

Without exception, the p~neiists reported th~ ~heir own 
professiona~ experiences mosdy diverged from the example cited 
in the Summer Re~ding Book. F~r more common th~n the case 

of a stranger rape involving two people of different races, panelists 
reported most often dealing with incidents involving two people 
of the same race and from the same community, with stranger 
assaults making up a small minority of cases. 

Dean Manning reported that since 200 [, she could recall only 
two cases of sexual assauk on campus ~nvolving strangers.~k’s 
usually ~wo students of ~he same ~ce, same socioeconomic 
status~two people who are very similar," she saidJq worry about 
first-year s~udents [reading the account in Pi~kin~ ~ott0n] and 
believing ~his is wha~ sexual assauk is2 

Far greater than misiden~ification or false reports is the problem 
of under-repoming in cases of interpersonal violence, w~th the 
bes~ statistics indicating tha~ survivors of sexual violence repo~ 
~he crime in only abou~ 16% of cases. Race and other identity 
favors often play a role in who chooses to report a crime or 
access services. Sabrina Garcia recalled the story of a young 
undocumented Latina nanny who did no~ wan~ ~o repor~ ~he 
escalating abuse and harassmen~ she was suffering a~ ~he hands 
her employer, who was a prominen~ member of the Chapel H~[I 
community.Terri Phoenix spoke about a male4dentified student 
of color who was assaulted by someone he met online, but never 
told anyone else about his experience for fear tha~ his parents 
would learn about his sexual orientation.And Dean Manning ~old 
pamidpants abou~ a s~udent from a minority community who 
chose not to pursue charges agains~ a bo~r~end who sexually 
assaulted her because of her fears of both"bringing shame on" 
her community and facing retaliation from other community 
members. In each case, race, sexual orientation, gender identity, 
immigration s~a~us, and socioeconomic background all played a 
role in determining who was able to ge~ justice and feel safe. 

Oarcia no~ed tha~ ~he system of care and system of response 
in cases of sexual v~o[ence is ~’in vi~al need of accoun~abi[~ty~" She 
ca~led for more ~rain~ng for o~cers ~o create a safe environment 
for reporting, and reiterated the importance of blind reporting, 
which allows su~ivors to share information withou~ ~he pressure 
of going forward wi~h an investigation.While these efforts are 
still in their infancy, she said, important progress has been made 
in our community and advocates are making a"constan~ push" to 
improve services for survivors. 

Breaking ~:h~ $i[~c~. As part of our 
observance of Domestic Violence Awareness 
Month in October; the CWC ~,as pleased 
to host the annual Silent Witness displa~ 
which shares the stories of college-a~e 

survivors of relationship violence. This year the figures 
travelled ~cross campus, spending a week e~ch in 
the Carolina Union, the Gillings School of Gbbal 

Public Hea~th (bft), the School of La~ and ou~ide 
our house at 2 ~ 5 West Cameron Avenue (right). 
Thanks to everyone who hosted the display and 
made this year] exhibit possibb? 



NoC. Coalition Against P~uman 
~n Ju~y~ R~PPLE:The NC 
Tra~ck~ng T~sk Force, established 
~n E~ecudve Committee ~o work 
w~h ~he R~PPLE coordinator. We 
wa~ted to create a str~ct~re tO 

provide ~ coordinated ~venue for 
levera~ng the capacity of RIPPLE 
members to carry out the task 
force’s m~ss~on. R~PPLE now ~ncludes 
close to 40 ~enc~es~ ~s ~t h~s 
expanded, and w~th member agen~ 
gro~h and mrnove~ i~ seemed 

an appropriate dine ~o consider a more formalized leadership 
s~rucmre. The EC will, among o~her ~hings, provide facilitation 
for a~iv~ies such as proposing human ~cking ~in~ng and 
curriculum for professions likely ~o encounter perpetrators 
or survivors, coordinating advoca~ for legMadve in,datives, 
and developing and sharing best pra~[ces. The EC consists 
~wo representatives from each of ~he member constituencies, 
including Jaw enforcement, legal advocacy, social service 
providers, government~ and advoca~ieducadon. CWC Director 

Donna Bickford was honored to be se[e~ed ~o serve on ~he EC~ 
which met for ~he firs~ rime in September. 

In another new development, ~he task force has a new 
name: the North Carolina Coalition ~ainst Human T~cking 

(NCCAHT). Although the group continues to support the 

initiatives which underlay RIPPLE (RecognMon, Identification, 

Prosecution, Prote~ion, Liberation and Empowerment), 

seemed an appropriate rime to adopt a new name which m~kes 

more apparent the work in which the group is 

Research on ($e~)TraffickingWorking Group 
Several times a year the working group hears presentations 
from members on their research in progress. In September; 
Sara Katsanis, from the Center for Genome Ethics, Law & Policy 
~t Duke, shared her research pro]e~ on "DNA Applications to 
Deter Humm~ Tra~ck~n~ ~nd Adoption Fraud~’ She w~s c~reful 
to note that illegal or fraudulent adoption is not necessarily 
human tm~ckin~ (although the two might overlap) but that this 
proje~ explores the use of DNA testin~ in both of these arenas. 

There are ways in which DNA technology could be useful in 

fi~htin~ human tra~ck~n~. 
The challenge is to create 

structures/procedures 
that make ~t viable for the 
vi~im, community and law 

enforcement, but that don’t 
violate ~ victim-surv~vor’s 
priw~, don’t retraum~tize~ 
~nd don~t disempower 
the vi~im-survivor. DNA- 

STWG member Abby Cannon and NC 

Stop Human Tra~ckin~ Director Charity 

Ma~nuson a~ the Si,~verrnan dinner. 

PROK]DS, a group with whom Sara has worked, Js a co]]aboration 
of the University of North Texas and the University of Granada 
(Spain) working to provide DNA testing and databasing. They are 
attempting to determine what markers are best/most applicable 
for kinship analysis. 

Sara sees her role as investigating how to best apply principles 
and establish protocols~ as well as how to protect victims 
from abuse/misuse of their DNA. She intends to work with 
professionals in conta~ w~th human tra~ck~ng vi~ims and, 
potentially, v~ims to see if this ~s a viable method. It would, S~ 
notes, not be useful in all cases.You can read more about Sara’s 
research at <wl]howell.wordpress.com/2010/~ Oi30/dna-adopdon- 
fraud-forensics-m~d-ph~rmaco~enet~cs/>. 

Sa~ also presented information about th~s research at the 

last meeting of the Noah C~rolina Coalition A~ainst Human 

Tm~ckin~. 

CWC Traffid~ing ~esearch 
CWC Director Donna Bickford participated 
in the Second Interdisciplinary Conference 
on Human Trafficking at the University of 
Nebraska-Lincoln [conference proceedings 
available at http:ffdigitalcommons.unl.edui 

humtrafconf2/] and the Global Forum on 
Human Trafficking [http:ffwomenscenter.unc. 
ed uiblogiind ex.php.~post=58]. 

Law E~forceme~t Training 

The train-the-trainer sessions for NC law 

enforcement trainers who will be presenting the 201 I in-service 

human trafficking training have begun, jennifer Fisher, the 

in-service training coordinator for the North Carolina justice 

Academy, Rachel Braver, the NCCAHT Coordinator, and CWC 

Director Donna Bickford are co-teaching these train-the-trainer 

sessions. The law enforcement response to these sessions has 

been very positive. Comments include: 

"Hands-down the most informative course yet:’ 

"A lot of information presented on a topic that we know is 

out there, we lust don’t think it is in our jurisdictions, really 

opened my eyes on its potential." 

"This is a great course with good info for officers:’ 

"Course well organized and presented. Lots of info. Eye 

opener.Topic very needful in today’s society." 

"Yes, it’s happening under our nose ~nd we need to be on 

the alert~’ 

"Good hands-on knowledge from experts in the field. 

Extremely valuable." 

"All of the instructors caused me to want to learn more on 

human tra~ckins." 



Si#verraan continued from page 

There is considerable disagreement in the 
anti-human trafficking community about 
terminology and the appropriate terms to use 
when referring to individuals in commercial 
sexual activity. Some consider all these 
individuals victims of sex trafficking. Others 
use terms such as"pros~ku~ed women" or 
"gills who are being prostituted2’ Si~verm~n chooses ~o use 
"female sex workers" and "cfients," a choice not uncommon 
among other researchers, akhough some advocates argue ~ha~ 
~hese ~erms normalize or m~nimize ~he violence ~ha~ is human 
~r~cking. 

SHverman’s research finds ~ha~ adolescen~ female sex workers 
(AFS~ are a~ increased risk of H~WAIDS based on d~eir age a~ 
entry into sex work. Severa~ factors contribute to ~his increased 
risk, ~nduding ~he vu~ne~bifiW of an immature reproductive 
~ reduced ability ~o ne~od~e condom use wi~h buyers of sew 
~ hi~her number of men ~o service as ~he younges~ FSWs are 
seen as mos~ desirable, and ~he violence from buyers - including 
a~ initiation. Aduk FSWs who entered a~ ~do~escence continue 
~o be a~ higher Hsk for unsafe behaviors~such as unprotected 
sex--and v~o~ence~ k is no~ dear why d~a~ should be so, akhough 
SHverm~n speculates ~h~ i~ mi~h~ be ~he resuk of ~he ongoing 
~rauma or reduced economic powen 

In one recen~ s~udy, SHverm~n ~nd h~s ~e~m found ~h~ of ~he 
women seeking services ~ family planning clinics in Northern 
California, 8% reported a history in ~he sex ~rade~ More ~han 
in 3 were under ~ 8 at the dine of such commercia~ sexual 
42% were offered more money for unprotected sex, and 30% 
experienced forced unpro~e~ed sex from ~he buyer. 

In addition ~o his work on ~r~cked women and gills, 
SHverman h~s done ex~ensive research on sexually ~ransmi~ed 
infe~ions (STls), including HIWAIDS in non-~ra~cked 
populations. His research in Bangladesh finds ~ha~ women 
married ~o abusive men are ~ significan~ risk. Abusive men are 
more ~ike~y ~o h~ve o~her female partners, more likely ~o pay for 
sex and more fike~y ~o have ~ped a s~ranger. Abusive men are 
more ~ike~y ~o h~ve HIWA~DS and ~hey ~re more likely ~o infec~ 
~heir w~ves. Abusive marriages o~en include more coercive/ 
forced sex, which heightens risk. S~lverman observed ~he same 
pa~ern ~n ~he res~ of ~he woHd, including ~he United 

mos~ (non-~ra~cked) he~erosexua~ women aren’~ a~ risk based 
on d~eir own behavior, bu~ because of ~he behavior of d~eir 
ma~e p~r~ners. Silverman no~ed ~ha~ d~is points ~o ~he need ~o 
decrease gender-based violence (GB~ and the normative sexua~ 
p~cdces ~ha~ accompany/cons~i~u~e GBM 

Silverman argues ~ha~ in~ima~e pa~ner violence and sex 
~ra~cking (e~ch of which are manifestations of GBb~ ~hrea~en 
human rights ~nd ~he heakh of women and gills woHdwide. 
Some potential solutions include ~he developmen~ of prevention 

::~:::.~s~;~::::~;~;~,~ ]~ ~o idend~ and assis~ ~ra~cking victims; and ~he 
.............. ten recognition ~ha~ ~rafficking is a significan~ public heakh 
unc.e~uibLog~ 

Hgrnan trafficking is an enormously imporlanl public health issue, especially ~or 

~ung dJsempowered women orJginaHng from underdeveloped counlr~es. The 

Carolina communH% mdudmg our meal students who are tomorrow’s healthcare 

~eaders, and our faculty, should be ~nformed about the ~mpact of this scourge 

on the patients we serve. Helping to support this speakeis v~s~t allowed us to 

educate the campus about th~s terrible global hearth problem. 

~ Dn Effa Pisano, D~n of fhe Medical Universify of Sou~h Carolina~ College of 

M~fdne, former vice d~n for academic affairs a~ the UNC School of Medidne 

issue. Silverman echoed the calls of others working in the anti- 
human trafficking arena for evidence-based research. 

Dr: Silverman also offered his thoughts about the things that 
interfere with prevention work. These include unproductive and/ 

or hostile relationships between FSW rights groups and/or HIV- 
prevention professionals and/or children’s rights organizations 
and advocates and/or and-human trafficking groups. There are 
multiple models of prevention and intervention, including peer 
empowerment, h~rm reduction ~nd demand redu~ion. If, despite 
~heir differen~ approaches, these ~roups could work ~o~ed~er, we 
would have a be~ter chance of eradicadn~ human t~cking. He 
also expressed h~s concern ~ha~ interventions and ~ttempts ~o 
detec~ and assis~AFSWs, particularly, will drive ~ha~ population 
further underground and pu~ ~hese minors at greater risk. 
Silverman noted tha~ we also have to find a w~y to deal with the 
fa~ ~hat FSW (adults and adolescents) are extremely vulnerable; 
any research or preven~ionfintervention a~ivi~ies mus~ prote~ 
~heir rights. 

This was a unique oppor~uniW for ~he campus communky ~o 
~hink ~bou~ human ~ra~cking and heakh c~re; d~e CWC feels 
fortunate ~o have the s~rong partnerships wkh muMp~e campus 
unks tha~ made it possible. 



G rear Expectations 
The CWC was excited to 

launch a new program for 

undergrad uate, grad uate 

and professional student, 

and postdoctoral parents- 

to-be, this semester. 
to Expect When You’re 
Expe~ing a~ UNC" is an 

or~en~adon session covering 

topics ~ng~ng ~rom 

I~ave pol~ ~o 

opdons ~o campus 

resources.The meetings, which are held on the third Friday of 

the month at lunchdme, are designed to introduce expectant 

parents to some basic information and resources--as well as to 

introduce them to one another and to the Carolina Women’s 

Center. 

The feedback we’ve gotten so far confirms what we suspected 

was the case for students and postdocs: Participants tell us 

they did not know where else they could have gone to get the 

information that they need about resources and services on 

campus. Our first two groups of morns (and partners!) has come 

armed with lists of questions and ready for discussionoWe have 

been pleased both with the response from parents-to-be and 

with our allies on campus--including colleagues from Campus 

Health, Counseling & Wellness, the Dean of Students office, the 

Graduate School, the Office of Postdoctoral Affairs,Academic 

Advising, and Scholarships and StudentAid--who have helped 

by providing information and referring participants.We look 

forward to making"What to Expect" a cornerstone of out" family 

advocacy efforts going forward! For more information about the 

"What to Expect" program, contact Associate Director Ashley 

Fogle at <fogle@unc.edu>. 

O NC: Breastfeedi~g-Friendly Business 
The North Carolina Breastfeeding Coalition honored 

recipients of their 2010 Breastfeeding-Friendly Businesses 

and Breastfeeding-Friendly Employer awards duringWorld 

Breastfeed ins ~eek 

in August. UNC- 

Chapel Hill was one of 

several local family- 

centered employers 

recognized for their 

efforts at welcoming 

and supporting 

breastfeeding mothers. 

unc,edu!bto.~> 

CWC Assodate Director Asi~ley Fogle (with son, Lei# 

occepted the NCBC certificate on beholf of UNC, 

What would it take to make UNC more 

welcoming to student families? Chancellor 

Holden Thorp and his Student Advisory 

Council have made"family-friendly UNC" 

one of their themes for the year. So, 

when the chancellor held an open house 

to discuss these and other issues on 

November 8, a group of student parents 

turned out to hearThorp’s vision of a family-supportive university 

and share some of their issues and ideas. 

In his remarks to the group, time chancellor reiterated his concern 

about time difficulty of finding quality, affordable childcare close to 

campus and shared his vision of Carolina North as a place where 

the ability to live and work in the same place might, someday, 

mitigate these concerns for UNC families.Thorp acknowledged 

that childcare, among other concerns, often makes working and 

attending school "harder than it needs to be," especially for 

graduate students with children, and pledged to work on policies 

that might address these concerns. 

Playa Foster, co-president of the Student Parent Association, 

reminded the chancellor that undergraduate parents have concerns, 

too, although this group tends to get less attention. Beyond 

affordable and accessible childcare, Foster addressed the difficulty 

of participating in evening events on campus, attending meetings, 

or even going to office hours. A solution such as "micro childcare," 

where parents pay by the hour for short-term care on a drop-in 

basis, could help student parents take part in activities that other 

undergraduates take for granted. Foster also raised the issue of 

flexible course attendance policies to accommodate student parent 

needs, onocampus parking for families, and allowing kids on the 

P2P shuttle. ChancellorThorp assured attendees that he and his 

advisory committee would work this year on developing concrete 

ideas that might addresss some of these concerns. 

Pressed by LGBTQ Center DirectorTeni Phoenix about 

what types of families were included in his definition of"family- 

friendliness:’ Chancellor Thorp indicated a willingness to work, to 

the extent possible, on crafting policies for and extending benefits 

to all families in the UNC community. At the CWC, we look 

forward to working with the chancellor on achieving his vision of 

an inclusive and family-fliendly UNC. 



Making a Business Case 

for Breastfeedin 
ost in the debate the around health care reform 
legislation was a provision of the Patient Protection and 
Affordable Care Act that requires employers to provide 

nursing mothers both "reasonable break times" for expressing 
breast milk and a place to pump° While some of the provisions 
of the legislation are open to interpretation, the law provided 
some specific guidelines. For instance, the space provided 
should be a place other than a restroom that is "shielded from 
view and free from in~rusion from coworkers and the publW’ 

and includes access [o a sink and clean wa[er for washin8 hands 
and pumps aNerwar& 

How well is UNC positioned to comply with these new 
provisions~ Thanks to the advocacy effo~s of the CWC and 
the Child Care Advisory Committee, the number of dedicated 
la~adon rooms on campus has increased fl’om 2 ~o ~ I in the 
pas~ four years.That’s ~ood prosress~ ~khou~h more rooms in 
more accessible locations remains an impor[ant Ions-term ~o~L 
The question for the short term is how to m~ke the spaces we 
h~ve even better for the morns on c~mpus who use them. 

A helpful 8uide for ~hinkin8 abou~ ~his can be found 
~Oddines established by ~he Departmen~ of Heakh and 
Humm~ Services"Bush~ess Case for Breastfeedins~’ which maps 
out ~uidd~nes for employers who are h~terested ~n stardn8 
workplace la~tion programs.The Bus~ness Case provides 
su~esdons for furn~sh~n8 a workplace la~tion area that 
outlines the amenities tha~ would constitute a"Bas~c 
an "Even Better HodeF’ and a "State of the Art HodeL" These 
include everythin8 from the type of furniture and supplies ~n 

the room to ~ccess to f~dlk~es such as a sink with hot runn~n8 
w~ter, as well ~s eqopment available for the actual pumpin8 and 

stodn8 of breastm~lk~ 
An informal census of UNCs fadl~ties th~s summer confirmed 

~hat nearly all of our campus lactation rooms meet most of the 
Basic ~odei standards, with some rooms ~nciudh~ aspects of 
the Even Better or State of the A~ models.That is to say that 
most include the b~sics~a table and chair, e~ectr~cal oudet to 
plug in a pump. a door that ~ocks, ~nd nearby access to a sink 
with ho~ running water~wh~Je others include amenities such 
as access to a hospimbgrade breast pump.Two areas where 
Carolina &ciiities currendy are ~acking are ~he avaiJabiJi[y of 
employer-subsidized at[achment kits for the hospital-grade 
pumps and access to refrige~tors or coo~ers for mi~k storage~ 

Thanks to a m~nig~nt from the Noah Carolina Breastfeed~ng 
Coalition and matching funds from ~heWork-Life Depa~ment 
in the O~ce of Human Resources, ~he CWC is currendy 
working on addressing the specific areas where we fa~ below 
Basic Hodel standards.We hope to continue workin8 with 
breastfeedin~ researchers and nursin8 moms on campus 
ensure that UNC ~a~ation spaces are as accessible and user- 
friend,y as poss,b,e, For more ,nformadon about 
th~s project, contact Associate D~rector Ashley 
Fogle at <fogle@unc.edu>. 

unc.edu/b[o~> 



The Caro~n~ Women’s Cen~er; in partnership wi~h d~e ~nsd~u~e 

Afro-American Studies, 

hosted ~ p~nel d~scuss~on ~n 

O~ober endded "Learn~n~ 

from Pick~n~ Cotton: A 

Conversation ~bou~ R~ce~ 

Sexual Assault, and the 

U.S. jud ~cial System ~’ As 

par’~ of our ongoing discussion of the Summer Reading Book, 

panelists were inv~ed to use Picking Cotto~ as a springboard for 

discussing ~ce and criminalizadon in the United States. IAAR 

Dire~or F~imah jackson moderated a lively discussion with 

Frank Baumga~ner, the R~chard J. Richardson D~stingu~shed 

Professor of Political Science at UNC, ~ark Kleinschm~dt, ~ayor 

of Chapel Hill, former s~aff a~torney for the Cen~er for Death 

Penaky Liti~tion and executive d~rector of ~he Fair Trial Initiative, 

and ~ichelle Co~ton Laws, presMent of the Chapel HiibCarrboro 

N~CP chapter and a professor of sociology at Noah Carolina 

Cent~l University. 

Professor Baumgartner discussed racial d~spar~ties in the 

application of the death penaky. The s~adsdcs he provided were 

shocking. Between 1976 and the present, more black men have 

been murdered in North Caroi~n~ th~n ~ny other demographic 

group, ye~ ~heir killers are far less likely ~o get the death penalty. 

The makeup of death row is also racialized. More than 50% of 

the inhabitants of death row are African-American. Baum~rtner 

also described the problems w~h eyewitness identification 

and lineups, some of the preferred pwa~ices tha~ have been 

developed to ~ddress those problems, and the consequences of 

felon d isenfranchisement. 

~ayor Kleinschmidt noted that jury selection in capital cases 

is also radalized~ jury members who hear a capital case must 

be willing ~o ~mpose the death penalty or they are considered 

"unqualified?’ Analysis of the"qualified" jurors seated in such 

cases shows clearly that black qualified ~urors are dismissed at 

much higher rates ~han whi~e qualified ~urors. Kleinschmidt 

also discussed the ground-breakh~g passage of North Carolina’s 

Racial justice A~, which enables defendants to present ~n court 

statistical ~rends making clear ~hat the application of the death 

penaky is racially biased. 

Professor Laws spoke of ~he effe~s of incarceration on families 

and communities, the schoobto-pr~son p~peline for far ~oo many 

people of color, the resegregadon of our schools, and the pMson- 

industrial complex and pMson labor. She took up Kleinschm~dt’s 

:~::~:~:~::~:~: ~%~ whether an all-white jury would be a jury of her peers. 
<,~o~,~t~. Laws noted [he connections be[wean "premature exit 
unc.edu/bLog> 

from school" -- i.e., expulsion, dropping out -- and prison, since 

"60% of people in prison had a premature exit from school." She 

also discussed at length the expIoitadve nature of prison labor 

where prisoners are paid just cents per hour for their work, 

which enables others to profit financially from that labor. 

The panelists’ comments were followed by a vibrant Q&A 

session, followed by Mayor Kleinschmidt’s closing declaration that 

"we want a system that works, even if the hero doesn’t show up2 

In other words, iustice should not be dependent on whether a 

defendant gets a passionate and dedicated attorney or not. The 

system must operate in ways that insure fairness, consistency and 

equity for everyone. 

Beyond our Summer Reading Book panel 
discussions, the CWC was able to participate 
in further dialogues around issues raised in 
Picking Cotton as a member of the Diversity 
Education Team.The DET’s theme for the fall 

semester was "Race,Violence and the CMminal justice System:’ 

As part of this theme, DET members hosted campus screenings 

of No:The Rape Documentary and The Trials of Darryl Hunt. 

In addition, CWC Associate Director Ashley Fogle served as 

guest facilitator for the DET’s Diversity 201 training in Novemben 

leading a discussion of Kimberl& Crenshaw’s article"Mapping the 

Margins: Intersectionality, Identity Politics, and Violence ~ainst 

Women of ColorF A small but engaged group of students and 

staff participated in a Iive~y discussion of intersecdonalJty as Jt 

pe~ains ~o the specific ~ssue of violence agains~ women, and 

how a~[endon [o intersec[ing identities can inform our work on 

diversity and sodal justice a~ivism. 

The lntersectio~a~ Approach 
The CWC is pleased to be co-hosting an exciting book event 

featuring several local authors 

in Decem ben"Jntersecdonality 

Across Disciplines" will include 

a brief reading and discussion 

of the recently released 

The Intersect~onal Appmach: 

Transforming the Academy through 

Race, Class, & Gender, published 

in 2010 by UNC Press. Co- 
::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::: 

Associate Professor in the 

U N C Department of Women’s 

Stud~es~ and K~thleen GuNroz, 

Assistan~ Professor, Department of Sodob~y, Nount Sain~ 

~ry’s Universky, ~s well as several contMbu~ors will discuss how 

intersecdon~lity~the conside~don of race, class~ ~nd ~ende~ 

etc~is ch~n~n~ how they ~pproach ~heir d~scipl~nes, schohrship~ 

and teaching. 



On Thursday, October 28th nearly S0 women (and several 

men) gathered at Camp New Hope in Chapel Hill for the 

Orange County Women’s Agenda Assembly. Spearheaded by The 

Women’s Center of Chapel Hill, the event’s planning committee 

included members of the local community, including the CWC’s 

program coord inator Hillary WaughoThe assembly, one of more 

than a dozen held across the state, is a biennial event sponsored 

by North CarolinaWomen United. Its purpose is to facilitate 

dialogue about issues of importance within the local community. 

Th~s year’s even[ included brief ta~ks by ~nd~viduals from 

or#n~zat~ons ~ndud~n~ Fam~yV~olence Prevention Center, CNN 

Care Serv~cesAssodadon, Democ~cy NC, and UNC’s LGBTQ 

Center, fo~owed by an opportunity for attendees to d~scuss 

spedfic ~ssues and concerns. Pa~cipan~s then had an opportunity 

to vote on which issues they fek were most important to women 

in [he county and [he s[am, w~th employment non-d~scr~m~nadon 

for LGBTQ ~nd~v~dua~s and 

voter-owned e~ecdons 

bein8 two of the most 

popular.The b~omen’s 

~enda Assembly was a 

wonde~u~ example of civic 

pa~idpa[~on and someth~n~ 

we are ~ooMn8 forward to 

bein~ a pa~ of in 2012~ 

The CWC:WIELL Represented 
There is a natural fit between the mission of the CWC and 

theWELL:Women Experiencing Learning & Leadership living= 

learning community, which aims to foster "strong interpersonal 

relationships, a proud investment in community, shared strength 
and appreciation of [residents’] gender-expression, and a 
commitment to both intellectual engagement and their individual 

contribution to the world through leadership and involvement; 

women’s issues and learning; and citizenship and service;’ 

This semester we worked on strengthening the conne~ions 

between our organizations. Both Dire~or Donna Bickford and 

Associate Dire~orAshiey Fo~le spoke at theWELL women’s 

weekly seminar, and seve~l members of the community attended 

CWC volunteer orientation sessions. In addition, CWC staff 

accepted an invitation to serve on theWELL Board of Dire~ors. 

We look forward ~o continuing ~o work closely with this vibrant 

community of women student leaders~ 

Women in Leadership Development 
The CWC is pleased to be participating 

in the I lth annuaIVVomen in Leadership 

Development conference for Triangle-area 

college women. The 2010 theme,"The Best 

He I Can Be~’ emphasizes the importance 

and benefits of cross-cultural dialogues for 

effective leadership. Broad topics we hope 

to cover include: celebrating diversity, leading across d ifferences, 

and bridging divides through leadership. In addition to breakout 

sessions on topics rana~n8 from communication sk~lls and 

inte~iewin8 to mentor~n8 and self-assessment, participants will 

hear from keynote speaker Dn Heredi~h Tippett of Heredith 

College, participate ~n a service proje~, and enjoy networkin~ 

opportunities throuahout the day~ 

Rather than asking whether cancer survivors are "grateful" or 
better able to appreciate life, she encourages us to consider 
more fundamental questions about how women battling breast 

cancer--women with no ovarian function, with no hair, or 
without breasts--intersect with our culture’s definition and 
dominant images of femininity. It is these realities that are erased 
within the heav~iy-commodified rea~m of p~nk ribbon culture. 

In her tall< and on her bloa,"No F~ Pink Ribbons~’ Dr. Ho 
encou~aes a critical examination of the corporate-philanthropy- 
as-marketina-tool that permeates the popular discourse of breast 
cancer awareness. 

Blo~in~ ~s one way ~hat Dr. Ho uses language as a critical 
analytical too~ to resist dominant discourses, construct 

alternative narratives, and make sense of her own experiences 

of having cancer and undergoing treatment. On her blog and in 

her public appearance, Dr. Ho’s use of humor, st~ightforward 

approach, and emphasis on the ~mportance of serving as one’s 

own informed, empowered advocate offered a powerful message 

more people need to hear. 



We’re worMn8 to transform the campus climate 
Your support makes our work possibie 

Generous contributions from donors 

like you have always made the work 

of the Carolina Women’s Center 

possible, and now we need your 

support more than ever! In the past 

two years we’ve lost nearly one 

third of our state appropriations to 

permanent budget reductions, with 

additional deep cuts looming for the 

next academic year. As you scan this 

issue of our newletter or browse 

our web site at <womenscenter, 

unc.edu>, consider the work we are 

doing in partnership with our campus 
and community allies. If you value 
our work in support of a diverse, 
equitable, family-friendly Carolina; 
if you share our passion for ending 
interpersonal violence on campus or 
eradicating human trafficking globally; 

if you enioy the myriad programs on 

our monthly event calendar, consider 

supporting our work with a donation 

to our first-ever Annua~ Fund 

campaign. "(our gift will help restore 

the cuts and sustain our future growth! 

A Gift of 

$~so 
$300 
$800 

$1,z00 

55,000 
S7,500 

Can Help Fund 

Your Annual Fund gift in any amount 
makes our work possible! Help us reach 
our goal and achieve our vision of a more 
inclusive Carolina by supporting our 
education, advocacy, and research efforts. 

One book for the Library 

One program on our monthly event calendar 

Screening rights for one educational DVD 

One year’s worth of HAVEN training materials 

One summer intern through the APPLES 
service-learning program 

One nationally-recognized speaker 

One graduate research assistant 

Contribute to Positive Change 
" Your donation makes a dl[[erence. 



Thank you to 
our donors! 

The CWC is working to create an educational work environment 

where gender is not a barrier to success, difference and diversity 

are celebrated, and everyone is free to live, learn, teach, and 

work without threat of unequal ~eatment.Join the ranks of 

CWC supporters by" filling out the enclosed donor form today[ 

CarolinaWomen’s Center donors, April - October 2010 

Lubabatu Ahmad-Rufai 

Sarah Elaine Arnold 

Leanne Sigrist Barron 

Geraldine Bell 

Donna M. Bickford 

Susan Bickford 

Katharine Lane Billingslea 

Stephen Carl Blank 

Gloria blonkoski Boudreau 

Laura T. B raTcon 

Michael Remington Bronson 

Jane Delano Brown 

KimberlyAnn Brownley 

Kayla Gall Bryant 

Amoret Bell Bunn 

Georgia Hobbins Campbell 

Erin G. Carkton 

Louise Weeks Coggins 

Christine Hurst Copley 

~aHa DeGuzman 

Irene Doher~ 
Connie Clare Eb~e 

Mary Lindsay Elmendorf 

El~z~ E~rle Fer~uson 

Nicole Sh~one Fl~nni~n 

M~ch~el D~ckey Flem~n~ 

Virginia Martin Fleming 

Cindy Beth Fox 

Andrew Edson France 

Sonja Trojak France 

Barbara G. Friedman 

Florence Williams Gilkeson 

Martha Cole Glenn 

Michael Hershfield 

Jane Crater Hiatt 

Heather Margaret Hill 

Holly Suzanne Hill 

Hoboken Chiropractic andWellness 

Hope Christian Community Foundation 

Paula DeWitt Hughey 

Sharon L james 

Amber Lauren johnson 

Anne Marie johnston 

Stephanie Alicia Kane 

Leah Robinson Karpen 

Christine Joy Kemp 

Ellen Dees Kendall 

Diane K. Kjervik 

blarcia Anne Koomen 

Katherine Gray Kraft 

Leslie Saltzman Kreizman 

Diane R. Leonard 

Sonya Jaquez Lewis 

Mine Lin 

Susan Trimb[e Lord 

Katherine Elizabeth Magee 

Hildegarde Kay Marshall 

Suzanna Leigh Martin 

Ashley Moore Mayfield 

Gregory E. McAvoy 

Louise blcReynolds 

Ramona Marie Mendoza 

Jenny Louise blerritt 

Beth Miller 

Mary jane Miller 

WhitneyAnne Miller 

L~ur~ Fern H ~ims 

KimberlyW~ll~ms ~oore 

Rud~ ~. ~oose 

Anne Eliz~bed~ ~orrison 

N~Vernon OB/GYN Assoc LLC 

NC ~u~u~l Life Insurance 

Company 

L~ur~ E Newman 

Nordstrom - HQ 

Ann~ ~. P~re 

R~ch~rd E. P~re 

~on~c~ Glynn P~rh~m 

joyce Bainton Peck 

Krista M. Perreira 

jill Newton Pilati 

Elizabeth Rasberry Pitts 

Marisa Ann Pizii 

Laura Boxer Reich 

blichele Rivkin-Fish 

Susan Brill Rosenthal 

Erik McMurray Russ 

Anna Marie Scheyett 

Kelli Ann Sharp 

Karen C. Shelton 

Sybil Austin Skakle 

Anne Ho Skelly 

Patrida Schoeberle Smith 

Kara Audrey" Spencer 

blartha Whidey Stevens 

Naomi Laura Takeuchi 

Triangle Community Foundation 

BetWlou Valentine 
Susan Burress Wall 

Sue Anne Harrison Wells 

Lotde Lee W~lliamson 

Winston-Salem Foundation 

CWC Profile: Tracey Hawkins 

T 
his year we were pleased to welcome Tr~aceyVann 
Hawkins, a 2004 UNC graduate, a,s one of our newest 

members of the Carolina Women s Center Advisory 
Board. 

Tracey says she has been engaged in women’s issues dating back 
to her childhood. Growing up, Tracey wimessed the resilience 
and strength of her mother and gr~andmother in [he face of 
adversity, as well as ~heir active leadership in women’s clubs and 
community organizations. 

While at Carolina,T~cey was instrumental ~n developing 
informational programs and forums aimed at educating co~lege- 
~ged women on gender-spedfic health issues and the effe~s of 
risky lifestyle behaviors. She ako helped organize empowerment 
seminars focused on r~.Mng ~wareness about safe dating practices 
and violence against women. 

Tracey, along and her fam~ly, currendy resMes in Durham and 
is enrolled at Noah Carolina Central Un~versky as a g~duate 

~he opportunity to serve on the Women’s Center 

Advisory Board is not just a chance to discuss women’s 

issues, but an opportunity to further raise the awareness 

of the Carolina\Nomen’s Center’s mission and the ...... .... 

impact it has on the Carolina campus community. 

student in the Clinical Psycholosy program. Her research focuses 

on women’s reproductive mental health and heakh disparities 

within reproductive medicine. She plans to pursue a Ph.D. in 

Clinical Health Psychology in order to further develop her 

research and clinical interests and to assist in closing the gap in 

health disparities in reproductive medicine. 

We are honored to have Tr~acey as part of our extended 

Carolina \~omen’s Center team! 



Her New Mission: Asking, Te[iing, Acting 

W 
mhen senior Sar~ Issacson 

came out as a Jesbian to 
her commander in the 

UNC ROTC program, one chapter" 
of her life abruptly came to an 
end: Following in her grandfather’s 
footsteps as an Army doctor, a dream 
she had pursued since she was 

thi~een, was no longer ~n op~ion.Wkhin two hours of handing 
in ~ memo revealing her sexual oriem~ion, Jssacson had been 
disenrolled from ~he ROTC program and her pos~-g~du~ion 
phns d ~ commission in air defense ~rtillery cancelled.The 
consequences~bo~h personal and economic--were severe. Her 
life as ~ CadeL an integral part of her iden~ky and ~ commkmen~ 
~o which she had devoted herself fully during her three and a h~lf 
years on campus, was ending. And she was asked to repay ~he 
nearly $80,000 in scholarship money ~he Army had paid toward 
her seven semesters of our-of-state ~ukion ~ UNCo 

However, as one ch@~er of her life was coming to ~ close a 
new chapter as ~n ~ivist dedicated to ~he repeal of ~he milk~ry’s 
"Don’t Ask, Dunk Tell" poJi~ w~s beginning One ~hin~ Iss~cson 
g~ined ~lmost ins~ndy was notoriety. ARer recounting her 
circumstances ~o an intern ~ ~he Cemer for American Progress, 
her story wen~ viral among poikic~l bJo~s. Soon c~mpus and 
local media picked up the formerArmy C~det’s story, ~s well as 
m~jor n~tion~l media oudets, indudin~ NSNBC, Huffin~on Pos~ 
and @rankle o~Higher Education~ among o~hers. She has since 

been featured in ~he Servicemembers Le~l Defense Ne~work~s 
"Stories from ~he Frondines," t~lked ~o Dick Gordon on The S~0ry, 

and been talked about (less than charitably, shall we say) by Bill 
O’Reiily on The O’Reilly Factor. 

The media appearances have been important--both for 
Jssacson’s self-growth and for giving a discriminatory issue 
human face. She’s also presented her story at conferences and 
incorporated her personal narrative into formal lobbying effo~s. 
She’s made multiple trips to~shing~on, DoC. to meet with 
congressional staffers, bo~h with delegations of local student 
activists and as pa~ of the Servicemembers United lobby day, and 
met with legislators in their local offices. She has received suppo~ 
from Senator Kay Hagan and Representatives David Price, Brad 
Hiller and HeJWatt. 

Price issued a statement citing Issacson’s case as one of 
reasons he voted in favor of repeaJing Dunk Ask, Don’t Tall in 
Hay. And the congressman, along with Anthony ~Neiner from 
NewYork and T~mmy Baldwin from Issacson’s home state of 
Wisconsin, h~ve since wrkten a letter to Secret~ry of Defense 
Robert G~tes on her behalf. "k is our feeling tha~ ~he practice 
biJling cadets expeJled from the ROTC program solely because of 
their sexual orientation for d~eir mkion adds insuk to injury~’ the 
letter reads."Denying br~ve men and women such as Ns. Jssacson 

the oppo~unity to serve their country because of their sexua~ 
orientation is an affront to their" human dignity and a disservice 

the Armed Forces as an institution." 
Issacson’s case with the Army remains in an appeals process, and 

legislation to repeal DonkAsk, DonkTelJ has been stalled for now 
in the Senate. But this is a battle that Issacson intends to keep 
fighting until she wins. 
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INTRODUCTION 

South Africa is a mega-diverse country of immense natural beauty that is blessed with an abundance of natural 
mineral, fossil and renewable resources. South Africa’s physical assets are matched only by its people - a truly 
Rainbow Nation. 

However, South Africa is also a water-stressed developing country - still dealing with the legacy of apartheid, the 
challenge of poverty, and unemployment as well as the gap between rich and poor, low levels of education and 
the endeavour to deliver basic services to all its people. 

South Africa is both a contributor to, and potential victim of, global climate change given that it has an energy- 
intensive, fossil-fuel powered economy and is also highly vulnerable to the impacts of climate variability and 
change, 

Against this national context, Government accepts the conclusions of the Intergovernmental Panel on Climate 
Change in its 4th Assessment Report that warming of the climate system is unequivocal and that it is very likely 
that the increase in anthropogenic greenhouse gas concentrations is responsible for much of this warming trend 
since the mid twentieth century. 

With this, Government regards climate change as one of the greatest threats to sustainable development. 
Government also believes that climate change, if un-mitigated, also has the potential to undo or undermine many 
of the positive advances made in meeting South Africa’s own development goals and the Millennium 
Development Goals. 

Government also acknowledges that - 

o The stabilisation of greenhouse gas concentrations in the atmosphere at a level that prevents dangerous 
anthropogenic interference with the climate system will require the efficient international 
implementation of an effective and binding global agreement on, among others, greenhouse gas 
emission reductions; 

That, together with all the other countries responsible for significant greenhouse gas emissions and 
considering its developing country status, South Africa, as a responsible global citizen, is committed 
to reducing its own greenhouse gas emissions in order to successfully facilitate the agreement and 
implementation of an effective and binding global agreement on, among others, greenhouse gas 
emission reductions; 

That notwithstanding the impact of any global agreement, South Africa will have to adapt to the 
unavoidable impacts of climate change through the management of risk and the reduction of 
vulnerability; and 

That although there will be costs associated with South Africa’s greenhouse gas emission reduction 
efforts, there will also be significant short and long-term social and economic benefits, including 
improved international competitiveness that will result from a transition to a low carbon economy. 
Furthermore, that these costs will be far less than the costs of delay and inaction. 

With this, Government will continue to engage actively and meaningfully in international climate change 
negotiations, specifically the United Nations Framework Convention on Climate Change (UNFCCC) negotiations, 
in order to secure a binding, multi-lateral international agreement that: will effectively limit the average global 
temperature increase to at least below 2°C above pre-industrial levels; and that is inclusive, fair and effective; has 
a balance between adaptation and mitigation responses; has an appropriate development - climate response 
balance; and is based on the recognition that solving the climate problem will only be possible if it is undertaken 
within the context of developing countries’ priority of achieving poverty eradication and promoting development. 

Notwithstanding our international efforts, and given the cross-cutting nature of climate change impacts and 
responses, Government further believes that an effective response to climate change requires national policy in 
order to ensure a coordinated, coherent, efficient and effective response to the global challenge of climate 
change. 

L Page 4 of 38 I 



The policy outlined in this Green Paper serves as the embodiment of the South African Government’s 
commitment to a fair contribution to the stabilisation of global greenhouse gas concentrations in the atmosphere 
and the protection of the country and its people from the impacts of unavoidable climate change. It presents the 
Government’s vision for an effective climate change response and the long-term transition to a climate resilient 
and low-carbon economy and society - a vision premised on Government’s commitment to sustainable 
development and a better life for all. 

Should multi-lateral international action not effectively limit the average global temperature increase to below at 
least 2°C above pre-industrial levels, the potential impacts on South Africa in the medium- to long-term are 
significant and potentially catastrophic. Even under emission scenarios that are more conservative than current 
international emission trends, it has been predicted that by mid-century the South African coast will warm by 
around 1-2°C, and the interior by around 2-3°C. After 2050, warming is projected to reach around 3-4°C along 
the coast, and 6-7°C in the interior. With these kinds of temperature increases, life as we know it will change 
completely - parts of the country will be much drier; increased evaporation will ensure an overall decrease in 
water availability significantly affecting human health, agriculture and the environment in general; the increased 
occurrence and severity of veld and forest fires and especially extreme weather events such as floods and 
droughts will also have significant impacts; sea-level rise will negatively impact the coast and coastal 
infrastructure; mass extinctions of endemic plant and animal species will greatly reduce South Africa’s 
biodiversity. 

In addition to the increased atmospheric CO2 concentrations measured at the Global Atmosphere Watch station 
at Cape Point, some climate change impacts are already being observed to a lesser or greater degree. For 
example, the sea-level around the South African west coast is already rising by 1.87 mm per year, the south 
coast by 1.47 mm per year, and the east coast by 2.74 mm per year. It is also well established that observed 
surface air temperatures over land as well as the number of frost days have changed with statistical significance 
since 1950 across South Africa and that these changes are consistent with, and have sometimes exceeded, the 
rate of mean global temperature rise. Increased fire frequency has been observed in the winter rainfall biomes of 
the fynbos and succulent karoo and significant increases in precipitation since the 1950s’ have been observed 
in the south-west of the country and significant decreases in the northeast, especially in dry years. 

Given the significance of these impacts, it is clear that urgent and decisive international and local action is 
required to achieve a real reduction of greenhouse gases in the atmosphere and in so doing limit the impacts of 
climate change into the future. 

2 THE SOUTH AFRICAN CLIMATE CHANGE RESPONSE OBJECTIVE 

South Africa, taking into account equity and the common but differentiated responsibilities and respective 
capabilities of all nations as well as the inter-generational commitment of the Environmental Right contained in 
Section 24 the country’s Constitution, has the climate change response objective of - 

o making a fair contribution to the global effort to achieve the stabilisation of greenhouse gas 
concentrations in the atmosphere at a level that prevents dangerous anthropogenic interference 
with the climate system; and 

o effectively adapt to and manage unavoidable and potential damaging climate change impacts through 
interventions that build and sustain South Africa’s social, economic and environmental resilience 
and emergency response capacity. 

3 PRINCIPLES 

The achievement of South Africa’s climate change response objective is guided by the following principles, 
among the others entrenched in the Constitution, national legislation and a number of relevant international 
agreements - 

o The princip/e of Common but Differentiated Responsibility and Respective Capabilities - the 
implementation of measures aimed at reducing the country’s contribution to global climate change 
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while being mindful of our own unique state of development and vulnerability and our capability to 
act. 

The Precautionary Principle - a risk-averse and cautious approach which takes into account the limits 
of current knowledge about the consequences of decisions and actions. 

The Pofluter Pays Principle - the costs of remedying pollution, environmental degradation and 
consequent adverse health effects and of preventing, controlling or minimising further pollution, 
environmental damage or adverse health effects must be paid for by those responsible for harming 
the environment. 

people-centred approach - the prioritisation of climate change mitigation and adaptation actions that 
ensure human dignity, especially considering the special vulnerabilities of the poor and in particular 
of women, youth and the aged. In this regard the requirement of social equity and economic 
sustainability while enhancing environmental stewardship are recognised. 

¯ Informed participation - the enhancement of the understanding of the science of climate change, 
information streams and technology to ensure citizen participation and action at all levels. The 
participation of all interested and affected parties must be promoted, and all people must have the 
opportunity to develop the understanding, skills and capacity necessary for achieving equitable and 
effective participation. Participation by vulnerable and disadvantaged persons must be ensured. 

Inter-generational rights - meeting the fundamental human needs of the people by, in part, managing 
our limited ecological resources responsibly for current and future generations 

4 THE SOUTH AFRICAN CLIMATE CHANGE RESPONSE STRATEGY 

South Africa will implement the following strategies in order to achieve its climate change response objective - 

~, Taking a balanced approach to both climate change mitigation and adaptation responses in terms of 
prioritisation, focus, action and resource allocation. 

¯ Prioritising the development and maintenance of the science-policy interface and knowledge 
management and dissemination systems to ensure that climate change response decisions are 
informed by the best available information. 

¯ The 

o The 

short-term prioritisation of adaptation interventions that address immediate threats to the health and 
well-being of South Africans including interventions in the water, agriculture and health sectors. 

prioritisation of mitigation interventions that significantly contribute to a peak, plateau and decline 
emission trajectory where greenhouse gas emissions peak in 2020 to 2025 at 34% and 42% 
respectively below a business as usual baseline, plateau to 2035 and begin declining in absolute 
terms from 2036 onwards, in particular, interventions within the energy, transport and industrial 
sectors. 

The prioritisation of mitigation interventions that have potential positive job creation, poverty alleviation 
and/or general economic impacts. In particular, interventions that stimulate new industrial activities 
and those that improve the efficiency and competitive advantage of existing business and industry 
.In order to accurately identify these sectors and the job creation, industrial development potential of 
these,work will be done in order that the White Paper provides a clear understanding and 
pdoritisation of these and their potential. 

¯ Prioritising the development of knowledge generation and information management systems that 
increase our ability to measure and predict climate change and, especially extreme weather events, 
floods, droughts and forest and veld fires, and their impacts on people and the environment. 

¯ The mainstreaming of climate change response into all national, provincial and local planning regimes. 
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The use of incentives and disincentives, including through regulation and the use of economic and fiscal 
measures to promote behaviour change that would support the transition to a low carbon society 
and economy. 

Acknowledging that, with the energy intensive nature of the South African economy, the mitigation of 
greenhouse gases is generally not going to be easy or cheap and that Government must support 
and facilitate the mitigation plans of, in particular, the energy, transport and industrial sectors. 

The recognition that sustainable development is also climate friendly development and that that; the 
more sustainable our development path is, the easier it will be to build resilience to climate change 
impacts. 

Recognise that measures taken by developed countries in their efforts to respond to climate change may 
have detrimental effects on high carbon and energy intensive economies such as South Africa. 
These response measures may include trade measures including border tax adjustments, and 
could be reflected in a reluctance to trade in goods with a high carbon footprint. South Africa’s 
climate change strategy must recognise and address this and also create mechanisms that will give 
high carbon sectors the support and time to move to lower carbon forms of production. 

Recognise that South Africa’s response to climate change will have major implications for both the 
Southern African region and for Africa as a whole and ensure that national responses are aligned 
to, support and operate as part of a broader regional response. 

5 POLICY APPROACHES AND ACTIONS 

The achievement of South Africa’s climate change response objective will be brought about by employing the 
strategies outlined above and, specifically, through the implementation of various policy approaches and actions 
for key climate change impacted and/or affected sectors as described below. 

The first sectors to be described include those that, in the short- to medium-term, are broadly regarded as the key 
sectors required to implement, primarily, climate change adaptation responses including - 

¯ Water- water is arguably the primary medium through which climate change impacts will be felt by 
people, ecosystems and economies; 

Agriculture - after water, the prognosis for domestic food security and the agricultural industry more 
broadly, is a major cause for concern; and 

Human Health - further threats to an already challenging national health profile is also of concern 
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Figure 1: The 2000 South African Greenhouse Gas Emission Profile. 

The second set of sectors include those that, informed by South Africa’s greenhouse gas emissions profile (see 
Figure 1) and the mitigation potential of the sectors that are responsible for over 80% of South Africa’s 
greenhouse gas emissions and that are thus the key sectors required to make a significant contribution to South 
Africa’s mitigation efforts including - 

¯ Energy -This section focuses in particular on the impact that energy efficiency, renewable energy 
technologies and a nuclear roll out could have on South Africa’s greenhouse gas profile; 

Industry- responsible for a significant contribution to South Africa’s total greenhouse gas emissions; 
and 

Transport- responsible for over 8% of South Africa’s total emissions. 

The remaining sectors are also regarded as significant and include - 

Disaster Risk Management- an urgent short- to medium-term response area and one where proactive 
long term responses are critical 

¯ The Natural resources sectors - sectors that require a predominantly adaptation response, including 
Terrestrial Biodiversity, Marine Biodiversity, Commercial Forestry and Fisheries 

o Human Society, Livelihoods and Services - extremely important sectors in terms of both adaptation 
and mitigation responses, including: Human Settlements, Infrastructure and the Built Environment; 
Education; The Banking Sector and Insurance Industry; Rural livelihoods and Waste 

For clarity, the following sectoral policy approaches and actions are structured in the following way: (i) firstly, a 
very brief description of the sector in a climate change context; (ii) bullet points on selected climate change 
impacts and/or implications for the sector; and (iii) numbered policy approaches and actions for each sector. 

5.1 Key Adaptation Sector- Water 

Present population growth trends and water use behaviour indicates that South Africa, as a water scarce country, 
will exceed the limits of its economically usable, land-based water resources by 2050. South Africa has low 
rainfall and among the lowest rates of run-off in the world. South Africa’s water sector faces two major challenges: 
limited water resources; and the need to ensure that the benefits of those resources are distributed equitably. The 
adverse impacts of climate change will worsen the existing problem of systemic water shortages and will bring 
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forward the limits to water resources. Increasingly, South Africa’s water security will depend on the extent to 
which it is able to refine and re-orientate its institutional arrangements to make the most responsible, equitable 
and effective use of its water, while strengthening environmental management of the natural resource base. 
Challenges to this from the likely impacts of climate change include: 

o Increased variability of storm-flow and dry spells - By -2050 the frequency of storm-flow events and dry 
spells is projected to increase over much of the country, especially in the east (over much of the 
Eastern Cape and KwaZulu-Natal, including some of the most crucial source regions of stream- 
flows in southern Africa such as the Lesotho highlands), but much less so in the west (much of the 
Western and Northern Cape). Median annual stream-flow is projected to increase in the east and 
decrease in the west over the same time period. 

¯ Increased cost - The cost of providing water will rise. It is estimated that just a 10% decline in run-off 
could double the cost of new water schemes, raising the cost to the fiscus and users of new 
infrastructure developments. Already the cost of water from South Africa’s new big dams may 
quadruple and result in even higher prices than users are accustomed to paying. In addition, Inter- 
basin transfer schemes, high levels of assurance of supply to key sectors of the economy and 
extensive local reticulation networks require extensive pumping, with rising energy costs. 

o Rising temperatures- Climate change will bring higher average temperatures. This is projected to lead to 
more erratic weather, more flooding and greater rainfall variability. Higher temperatures will 
increase evaporation from dams and rivers, and will reduce run-off on the ground, so that less of 
the water that falls reaches our rivers and dams. 

To address these impacts of climate change on water resources, South Africa will: 

5.1.1 

5.1.2 

5.1.3 

5.1.4 

5.1.5 

5.1.6 

Continue to develop and maintain good water management systems and institutions, from village 
through to national level, to ensure we achieve our equity objectives, and can sustain affordable 
provision of water to all. 

Accelerate the development and/or capacity of effective and accountable catchment management 
agencies that will: promote equitable and sustainable use of available water resources at local and 
regional level; strengthen water resources regulation at local and regional level; monitor developments 
and emerging stresses, and propose effective ways of addressing them. As groundwater grows in 
strategic importance as a result of increased surface water evaporation, they will have to manage the 
recharge of aquifers as an integral part of local water management where this is feasible. 

Invest in monitoring capabilities across a range of disciplines in order to spot trends and understand 
them as well as track the efficacy of adaptive strategies. 

Accelerate the finalisation and implementation of cost reflective water and water-use pricing including 
effluent charges. 

Optimise the re-use of wastewater. For example, although most coastal towns discharge their effluent to 
sea after limited treatment through marine outfalls, cities like Cape Town and Durban are now 
acknowledging that it is significantly more cost-effective to treat and recycle this water for re-use, rather 
than building new dams. 

Increase investments wastewater treatment capacity to meet stipulated norms and standards for waste 
discharge - to safeguard public health, river health and ecological services and to minimize 
environmental disasters and treatment costs. 

5.1.7 Increase investments in maintenance and renewals to minimize system losses in infrastructure 
networks. Maintenance deferred is infinitely more expensive, and the country needs the most efficient 
networks possible to optimize currently available resources. 

Develop and implement an household rainwater harvesting incentive programme. 

Implement integrated water resource management including protecting and restoring natural systems, 
increasing conjunctive use of surface and ground water, and learning through adaptive management 
experiments. Given South Africa inter-basin and trans-boundary transfer schemes integrated water 
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5.1.10 

5.1.11 

5.1.12 

5.1.13 

5.1.14 

resource management provides an important governing framework for anticipating and achieving 
successful adaptation measures across socioeconomic, environmental, and administrative systems. It 
needs to facilitate effective actions for specific outcomes based on linkages among monitoring, research 
and management as climate varies and changes. It explicitly addresses information across the nodes of 
action viz. States, agencies, communities and the private sector. 

Explore desalination opportunities, especially those that may be powered by renewable energy 
resources. 

Vigorously enforce compliance with water quality standards to ensure that our water remains fit for use, 
and that clean water is available for blending to dilute pollutants. Contamination by salts, excessive 
nutrients, heavy metals and other pollutants must be restricted. 

Develop and rollout more effective support mechanisms to ensure that safe drinking water is available to 
all, with a priority of ensuring that affordable access for all is safeguarded 

Measurably improve the management and maintenance of existing systems and strengthen the 
foundation of professionalism that already exists. 

Invest in maintenance and renewals to minimize system losses in infrastructure networks. Maintenance 
deferred is infinitely more expensive, and the country needs the most efficient networks possible to 
optimize currently available resources and protect future ones.. 

5.2 Key Adaptation Sector- Agriculture 

The agricultural sector is a key component of the South African national economy. While the direct contributions 
to GDP and employment are less than 5% and approximately 13% respectively, its full contribution, with 
multipliers, comprises up to 12% of GDP and 30% of national employment. Potential adverse impacts of climate 
change on food production, agricultural and subsistence livelihoods, rural nutrition and food security in South 
Africa are significant policy concerns. Furthermore, agriculture is a relatively significant source of greenhouse gas 
emissions with enteric fermentation and manure management accounting for over 20 million tons of CO2-eq 

emissions in 2000 (approximately 4.6% of total net emissions), with cropland accounting for over 17 million tons 
of CO2-eq emissions (approximately 3.7% of total net emissions). 

Climate change impacts on the agriculture sector include, among others - 

Agriculture is the largest consumer of water (for irrigation) and is vulnerable to changes in water 
availability, increased water pollution (particularly from toxic algal or bacterial blooms) and soil erosion 
linked to more intense rainfall events. Intensively irrigated agriculture uses more than 50% of South 
Africa’s water, and is thus at risk due to both increased evapo-transpiration and competition from urban 
and other water uses. 

There is sufficient evidence to confidently predict that yields for certain crops will increase in some areas 
and decrease in others, while certain previously climatically unsuitable areas for specific crops will 
become suitable and vice-versa. Current maize production areas in the west of the country could 
become unsuitable for maize production due to increased rainfall variability. Marginal land will become 
prone to reduced yields and crop failure because of diminished soil productivity and land degradation. 
Evidence also suggests that small-scale and urban homestead dry-land farmers are most vulnerable, 
and large-scale irrigated production is least vulnerable to projected climate change, given sufficient 
water supply for irrigation. 

Secondary and indirect impacts of climate change, such as increases in pest and disease infestations 
(e.g. changes in the distribution and abundance of vectors and ectoparasites) or enhanced soil erosion, 
may in specific circumstances become more important than direct or primary impacts, as may tertiary 
impacts such as losing (or gaining) a competitive edge against other countries for agricultural export 
commodities, trade protection and barriers. 

Overgrazing, desertification, natural climate variability, and bush encroachment are among the most 
serious problems facing rangelands. External stressors such as climate change, economic change, 
shifts in agricultural production and land use may further negatively impact the productivity of these 
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regions and deepen pre-existing vulnerability. It is also shown that Intensive livestock production 
systems are vulnerable to increasing demands and costs associated with thermal stress reduction, water 
use and pressure to contain greenhouse gas emissions. 

Climate change (including increased atmospheric carbon) may complicate the existing problems of bush 
encroachment and invasive alien species in rangelands and rising atmospheric CO2 levels may be 
increasing the cover of shrubs and trees in grassland and savanna with consequent disruption of 
existing productive activities such as cattle farming. 

International climate change measures have started affecting South Africa’s agricultural export products, 
through shifts in the preferences of consumers, particularly in the EU, away from purchasing of carbon 
intensive products. The term "food miles" is used to refer to the distance food is transported from the 
point of production to the point of consumption, and is increasingly being used as a carbon emission 
label for food products. 

In response to these challenges to the agricultural sector, South Africa will - 

5.2.1 Assess and investigate appropriate and country specific adaptation options in relation to their costs and 
associated environmental risk and support the agricultural industry’s proactive efforts to exploit new 
agricultural potential and opportunities (new areas, new crops, etc.) and reduce the impacts on existing 
potential (crop switches, etc.). 

5.2.2 Invest and improve on its research capabilities in relation to investigating and implementing water and 
nutrient conservation technologies, developing climate resistant crop varieties (crop diversification) and 
creating a suitable database on greenhouse gases emissions that is specific to the agricultural sector 
and in line with the National Atmospheric Emission Inventory (see 9.2.3). 

5.2.3 Investigate short, medium and long term adaptation scenarios for the agriculture sector. Strategies and 
policies supporting this sector could usefully be informed by such considerations. Further supporting 
conservation agriculture, promoting the practise of conservation tillage, and initiating country wide 
organic farming pilot projects. 

5.2.4 Use early warning systems to assist with timely early warnings of adverse weather and the possibility of 
related pest and disease occurrence whilst also providing up to date information and decision support 
tools to assess the vulnerability of farmers and inform on-farm management decisions. 

5.2.5 Invest in education and awareness programmes in rural areas and link these to agricultural extension 
activities to enable both subsistence and commercial producers to understand, respond and adapt to the 
challenges of climate change. 

5.3 Key Adaptation Sector- Human Health 

Climate change aside, a significant proportion of South Africans and in particular the poor, already have serious 
and complex health challenges which are compounded by poor living conditions. This constitutes a unique 
disease complex comprised of the highest global prevalence of Human Immunodeficiency Virus (HIV) and 
Tuberculosis (TB), complicated by waterborne and chronic respiratory disease, with children being particularly 
prone. Life expectancy has declined to about 48 in 2005 from about 61 in 1990 and infant mortality has increased 
from 45 to 55 per 1000 live births in the same period. Underpinning these conditions are the common 
denominators of malnutrition, poor indoor air quality and the lack of social amenities. Acquired Immune Deficiency 
Syndrome (AIDS) caused by HIV and TB now account for about 75% of premature-deaths in South Africa. In 
particular sections of the country the threat of expanding vector-borne diseases like Malaria, Rift Valley Fever and 
Schistosomiasis are already an ever-present reality, requiring concerted public health initiatives. Any new 
compounding factor such as unpredictable weather patterns and climate aberrations will have significant impacts 
on this vulnerable sector of society, further aggravating the depth of poverty, food insecurity and demographic 
imbalances. 

Notwithstanding these challenges, significant climate change is injurious to humans either directly (e.g. through 
heat stress) or indirectly (by affecting floods, fires, and ecosystem services), leading to changes in the 
epidemiology or emergence of infectious diseases and famines, and ultimately to displacement and conflict. 
Impacts in this regard are likely to include - 
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The immediate human and ecosystem health impacts from extreme weather and climate variability and 
associated loss of livelihoods are well researched and recorded but those from climate change are 
gradual and widespread, their manifestations indirect; and they are not easily quantified, less known 
and very difficult to respond to. 

o Climate change impacts on human health will not be felt in isolation but will increase in magnitude and 
severity with corresponding impacts on biophysical, economic and social structures. This would 
exacerbate the difficulty and expense of effective responses, especially for poor and rural 
communities. 

¯ Water scarcity and its consequences of reduced water quality is another significant threat to human 
health. Diarrhoeal disease is already the third largest cause of disease in children under the age of 
5, 3 million people still have no access to water and over 14 million do not have adequate 
sanitation. Flooding and droughts, which are common seasonal occurrences, exacerbate this 
problem, by reducing access to potable water. 

From direct observation, surveillance and models, increases in temperature and change in rainfall 
patterns in southern Africa are already favouring the range expansion of some vector-borne 
diseases such as Malaria and altering the range of tick-borne diseases. Increases in sea-surface 
temperature have been linked to increases in Vibrio cholereae the causative agent of cholera as a 
result of an increased abundance of phytoplankton and zooplanktons. 

¯ The immediate health impacts of extreme climatic events are well established and documented, but the 
impacts of gradual changes in temperature and precipitation are less tangibly measurable. 

o The immediate health impacts of extreme climatic events with longer term social impacts and loss of 
livelihoods are well established and documented especially in settlement populations that are 
directly exposed to the elements and where infrastructure is particularly prone to such events. Such 
populations are also most vulnerable to the disease complexes. 

In response to these challenges, South Africa will - 

5.3.1 

5.3.2 

5.3.3 

5.3.4 

Reduce the incidence of respiratory diseases by improving air quality through reducing ambient 
particulate matter (PM) and sulphur dioxide (SO2) concentrations by legislative and other measures to 
ensure full compliance with National Ambient Air Quality Standards by 2020. Progress in this regard will 
be published on the South African Air Quality Information System (www.saaqis.org.za). 

Ensure that sound nutritional policies, health care infrastructure and education lie at the heart of all the 
health adaptation strategies by acknowledging that if a population’s nutritional status is robust, 
individuals will have greater resilience. 

Develop and rollout public awareness campaigns on the health risks of high temperatures and 
appropriate responses including, improved ventilation and avoidance behaviour. 

Design and implement "Heat-Health" action plans including plans in respect of emergency medical 
services, improved climate-sensitive disease surveillance and control, safe water and improved 
sanitation. 

Strengthen information and knowledge of diseases-climate linkage. 

Develop a health data capturing system that records data both at spatial and temporal scales and that 
ensures that information collected can be imported into multiple-risk systems such as the South African 
Risk and Vulnerability Atlas electronic spatial database system. 

Improve the bio safety of the current malaria control strategy. 

Strengthen the awareness programme on Malaria and Cholera outbreaks. 

5.4 Key Mitigation Sector- Energy 

South Africa’s economy is heavily dependent on coal. According to the World Energy Council, South African coal 
resources were estimated to be approximately 34 billion tons, accounting for 95% of African coal reserves and 
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4% of world reserves. Coal provided an estimated 72% share of the country’s total primary energy supply in 2007 
and accounts for approximately 85% of electricity generation capacity. Coal is also a major feedstock for the 
country’s synthetic fuel industry. Energy supply is therefore heavily carbon-intensive. 

The energy sector is the largest contributor to greenhouse gas emissions, generating over 80% of South Africa’s 
emissions. In 2009, the International Energy Agency listed South Africa as the thirteenth highest emitter of carbon 
dioxide in the world. 

Within South Africa’s energy sector, the largest source of emissions is the combustion of fossil fuels. Emission 
products of fossil fuel combustion processes include CO2, nitrous oxide (N20) and methane (CH4). The South 
African economy depends to a large extent on energy production and use, with energy-intensive sectors such as 
mining, minerals processing, a coal-based electricity and liquid fuel supply sector and energy-intensive 
beneficiation. Energy industries comprise emissions from fuels combusted by the fuel extraction or energy- 
producing industries. The main energy industries include electricity and heat production, petroleum refineries and 
manufacture of solid or liquid fuels. Electricity generation and refineries are the most significant energy industries 
in South Africa, with electricity production from the national utility company accounting for more than 90% of total 
electricity generated in the country. The main fuel of power generation is coal, which is abundantly available, 
accounting for more than 92% of fuel used in electricity generation. 

Given the above picture, it is clear that successful climate change mitigation in South Africa must focus on the 
energy sector. In this regard, energy efficiency measures, the roll out of renewable forms of energy and also a 
nuclear energy roll out would result in the largest emission reductions. There are however major challenges that 
must be overcome to realise this, including issues of cost, lead times, and the speed with which low carbon 
options can be established at a scale that can guarantee the country’s base-load needs. A further key concern is 
the impact of this on job creation and destruction and the resultant effects on incomes. A clearer understanding of 
the opportunities and constraints of the low carbon transition,, including its costs and benefits over time is 
essential and further work to assess this must be prioritised and undertaken with a view to incorporating its 
conclusions in the Climate Change Response White Paper. This work will ensure the alignment of the Climate 
Policy with inter alia the New Growth Path and also the Industrial Policy Action Plan and will ensure that the key 
national goal of employment and job creation is central to the climate mitigation strategy. 

The historically low cost of electricity in South Africa that resulted from the externalisation of many energy-related 
costs, such as atmospheric emissions and their associated impacts, means that carbon intensive electricity is 
cheaper than any other source of power. This has made it difficult for renewable energy and energy efficiency 
options to compete with coal based power. With the recent announcement of the renewable energy feed-in tariff, 
as well as the recent implementation of the electricity generation levy on non-renewable electricity, energy from 
wind, solar, hydro and biomass are becoming increasingly more attractive. There has been a significant amount 
of activity in the wind and solar industries with tremendous potential for local manufacturing and job creation. 
Over the longer-term Concentrated Solar Power (CSP) options, with their potential to provide base load, have the 
potential to be a much larger component of the energy supply mix. CSP alternatives are in their early stages of 
piloting and improvements in technology as well as expected cost reduction coming from increased market size 
are expected to improve its competitiveness dramatically over the next five years. Demand side management and 
energy efficient technologies are also gaining momentum with very strong support from government and industry. 
The industrial sector promises great opportunities for improving energy efficiency. In this sector improvements in 
energy efficiency are likely through improved lighting efficiency, compressed air efficiency, motor efficiency, 
thermal efficiency, steam system efficiency and HVAC efficiency. 

Certain renewable energy technologies such as solar water heaters and photovoltaic cells are well developed 
internationally and are generally readily available in South Africa. The challenge for the country is to identify those 
technologies that are most suitable for widespread roll-out in the country. South Africa has a high level of 
renewable energy potential and presently has in place targets of 10,000 GWh of renewable energy by 2013. To 
contribute towards this target and towards socio-economic and environmentally sustainable growth, and to kick 
start and stimulate the renewable energy industry in South Africa, there is a need for the rapid implementation of 
the renewable energy support mechanisms including the Renewable Energy Feed-in Tariff, Clean Development 
Mechanism projects, Renewable Energy Certificates, Solar Water Heating subsidies and other financial support 
mechanisms to support the rapid implementation of renewable energy options in South Africa. 
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In the context of climate change, and especially the international climate change negotiations, this means that, 
among others- 

South Africa is a significant contributor to greenhouse gas emissions and is one of the largest 
developing country emitters. 

Historically our abundant and cheap coal as the main feed stock to power our economy has been a key 
source of our competitiveness as a nation. Into the future however, continued reliance on this may 
jeopardise our international competitiveness in a future, carbon-constrained, global economy. In 
addition, trade barriers on coal and carbon intensity that are being proposed by some developed 
countries would have serious consequences for our exports. 

Facing the realities of a carbon constrained world and the likelihood of sustained pressure on large 
developing country emitters to address their emissions, South Africa’s disproportionate greenhouse gas 
emission profile is becoming a source of vulnerability. 

South Africa is committed to contributing its fair share to the global greenhouse gas mitigation effort and 
has committed to its emissions peaking between 2020 and 2025, remaining stable for a decade and 
declining in absolute terms from around 2035. In December 2009 and in the context of this trajectory, 
South Africa committed at Copenhagen to reduce its greenhouse gas emissions by 34% by 2020 and 
42% by 2025 below business as usual, on condition that it receives the necessary finance, technology 
and support from the international community that will allow it to achieve this. A mitigation plan for the 
energy sector is key to achieving these objectives. 

Fortunately South Africa has a, largely untapped, abundance of renewable energy sources, most notably 
solar energy. This presents new economic opportunities and potential competitive advantage. 

Limited availability of international finance for large scale fossil fuel infrastructure in developing countries 
is emerging as a potential risk for South Africa’s future plans for development of new coal fired 
power stations. 

In response, South Africa will - 

5.4.1 Integrate a climate constraint into its energy planning tools including the Integrated Energy Plan (IEP) 
and the Integrated Resource Plan for Electricity Generation (IRP). 

5.4.2 Ensure that the Integrated Resource Plan for Electricity Generation (IRP) and its future iterations are 
modelled so as to take account of the peak plateau and decline trajectory described above through the 
diversification of our energy mix, the implementation of far reaching energy efficiency measures, 
investments in the development of new and cleaner technologies and industries and the initiation of the 
transition to a low-carbon economy. 

5.4.3 Use market-based policy measures such as an escalating carbon tax to price carbon and internalise the 
external costs of climate change. The use of such market-based policy measures should be aimed at 
using the market to motivate or drive the diversification of our energy mix, the implementation of far 
reaching energy efficiency measures and investments in the development of new and cleaner 
technologies and industries. Furthermore, some form of partial on-budget funding for specific 
environmental or social programmes may be considered to promote the long-term benefits of the carbon 
tax policy and help to minimise potential adverse impacts on low income households and trade exposed 
sectors. 

5.4.4 

5.4.5 

Establish a business environment that facilitates the development of a local renewable energy 
technology manufacturing, implementation and export industry and that maximises its job creation 
potential. This is located within the context of the New Growth Path and the country’s Industrial Policy 
Action Plan and in particular the national goal of job and employment creation. 

Design and roll out ambitious research, development and demonstration programmes that result in new, 
novel and innovative approaches to the diversification of our energy mix, development of alternative 
energy sources, energy efficiency, cleaner technologies and industries, carbon capture and storage and 
the transition to a low-carbon economy. 
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5.4.6 

5.4.7 

5.4.8 

5.4.9 

5.4.10 

5.4.11 

5.4.12 

5.4.13 

5.4.14 

Identify and resolve the financial, regulatory and institutional barriers that may impede the 
implementation of the renewable energy feed-in tariff at a level adequate to incentivise large-scale 
investment. 

Review and scale up the 10,000 GWh 2013 Renewable Energy target in order that it can sustain long 
term growth in order to promote competitiveness for renewable energy with conventional energies in the 
medium and long term. Consideration should be given to the feasibility of "fleet" procurement of 
particular renewable technologies. 

Scale-up and accelerate the implementation of the "Working for Energy" programme which seeks to 
develop human capacity and labour intensive opportunities through renewable energy and energy 
efficiency technologies as well as energy management type projects which will provide poverty 
alleviation opportunities for SMMEs, local cooperatives and sustainable local economic development. 
Activities in this regard include labour intensive projects in respect of : biomass from invasive alien plants 
and bush encroachment; biogas for rural energy access; biogas generation from farm waste and 
municipal solid waste and wastewater; bio fuels development and implementation in rural applications; 
solar thermal energy like solar geyser fabrication, small scale co-generation; mini-grid hybrid systems 
and mini-hydro systems for both on and off grid applications. 

Explore and further develop the potential for nuclear energy in terms of the national Nuclear Energy 
Policy, as a means to both ensure energy security as well as meeting the country’s climate change 
mitigation undertakings. To this end, a new nuclear fuel cycle strategy should be implemented that 
provides for skills development and industrialisation and Iocalisation opportunities with a view to 
developing a nuclear power station fleet with a potential of up to 10 GWe by 2035 with the first reactors 
being commissioned from 2022. 

Develop renewable energy policy, legal and regulatory frameworks that allow for differentiated but 
specific targets, parameters and tariffs for all renewable energy technology options (wind, hydro, solar 
PV, CSP, landfill gas, biomass and biofuels). 

Introduce innovative approaches for the establishment of sustainable structures and financing 
mechanisms for delivering renewable energy including securing funding international climate funding 
institution and other development finance institutions that fund the renewable energy projects. 

Invest in new and clean coal technologies and efficient technologies where coal power is still built and 
reinforce this through introducing more stringent thermal efficiency and emissions standards for coal 
fired power stations. 

Set ambitious and mandatory targets for energy efficiency and in other sub-national sectors. Current 
energy efficiency and electricity demand-side management initiatives and interventions should be 
scaled-up, made mandatory through available regulatory instruments and other appropriate 
mechanisms. 

Improve energy efficiency knowledge and understanding in the various sectors via awareness 
campaigns, demonstration programmes, audits and education, and publicise corporate commitment 
programmes, and public building sector energy efficiency implementation. 

Develop and implement mandatory appliance labelling for household appliances. 

Introduce Minimum Energy Performance Standards (MEPS) for appliances and equipment, as well as 
proposals for mandatory energy rating labelling. 

Legislate requirements for the installation of energy-management systems in large-scale office buildings. 

Replace older demand technologies or reduce their energy consumption. These technologies include 
energy efficient HVAC systems, heat pumps, variable speed drives, efficient motors and efficient boilers. 
The standards, retrofits and other management actions implemented to improve the energy efficiency of 
the commercial sector impact on either the useful energy intensity of demand or the energy efficiency of 
the technology meeting the demand. Thermal design of buildings and design measures that reduce 
lighting demand will have an impact on energy intensity and will reduce the useful energy demand to be 
met by HVAC systems, heating systems and lighting. 
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5.4.19 

5.4.20 

5.4.21 

5.4.22 

5.4.23 

5.4.24 

Develop, implement and maintain a greenhouse gas emissions information management system in 
respect of the energy sector that provides accurate, up to date and complete information to the South 
African Air Quality Information System’s National Greenhouse Gas Inventory hosted by the South 
African Weather Service. 

Ensure that the greenhouse gas emissions information management system provides measurable, 
reportable and verifiable information on all significant interventions (i.e. interventions that reduce 
greenhouse gases by greater than 0.1% of emissions from the sector). 

Develop an initiative to roll-out an Energy Management training and awareness programme to be 
implemented within the industry and mining sectors. 

Promote the development and implementation of appropriate standards and guidelines and codes of 
practice for the appropriate use of renewable energy, energy efficient and low carbon technologies. 

Develop a legislative policy and regulatory framework to support carbon capture and storage. 

Extend research, development and demonstration efforts on new construction materials, housing design, 
and energy efficient buildings. 

5.5 Key Mitigation Sector-Industry 

Commerce and Manufacturing 

Although the economic contribution (measured as the percentage of total value added) of the primary economic 
sectors of mining, quarrying, agriculture, forestry and fishing has been steadily reducing from 14.3% in 1980 to 
8.5% in 2007 as have the secondary economic sectors of manufacturing and construction (20.3 to 17.7% and 4.2 
to 3.8% respectively), there has been some growth in the electricity, gas and water sectors (1.9 to 2.3%) and 
strong growth in most of the tertiary economic sectors, including: financial services, real estate and business 
services (14.5 to 22.2%); wholesale/retail trade, catering and accommodation (12.7 to 15.4%); and transport, 
storage and communication (7.2 to 10.7%). 

With respect to the secondary and tertiary economic sectors, climate change holds various threats and 
opportunities, including: 

The commercial and manufacturing sector is responsible for around 16% of total greenhouse gas 
emissions. However, as 45% of electricity consumed is used by the manufacturing sector and 10% 
by the commercial sector, greenhouse gas emissions that can be attributed to this sector then rise 
to approximately 45% of total emissions - a very significant contribution. 

¯ Notwithstanding the fact that our energy intensity, measured as primary energy supply divided by GDP, 
dropped by 9% from 5.20 MJ/R in 1993 to 4.73 MJ/R in 2006, South Africa’s commercial and 
manufacturing sector is still considered to be highly energy-intensive and relatively energy- 
inefficient. 

Although industrial and commercial energy efficiency is regarded as being a significant and cost- 
effective means of mitigating greenhouse gases, electricity savings at the point of consumption 
does not necessarily translate into equivalent greenhouse mitigation at the point of generation. 

Some greenhouse gas emissions are not specifically energy-related, such as the process emissions 
associated with the coal to liquid conversion process and in the manufacturing of cement. Hence, although 
these emissions may be marginally mitigated through process and general efficiency improvements, 
significant reductions will only be achieved through the use of technology that is still under development 
and potentially very expensive such as carbon capture and storage.    As a significant global 
greenhouse gas emitter, South Africa is vulnerable to measures taken both internationally and nationally, 
to reduce GHG emissions. The sectors that are particularly vulnerable are those that are emissions 
intensive, and trade exposed, and may include iron and steel, non ferrous metals, chemicals and 
petrochemicals, mining and quarrying, machinery and manufacturing, some agricultural exports, as well as 
transport services and tourism. Potential economic risks emerge from, among others, the impacts of 
climate change regulation, the application of trade barriers, a shift in consumer preferences, and a shift in 
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5.5.1 

5.5.2 

5.5.3 

5.5.4 

5.5.5 

5.5.6 

5.5.7 

investor priorities. International climate change measures, such as the EU directive on aviation and moves 
to bring maritime emissions into an international emissions reduction regime, could significantly impact on 
a variety of South Africa’s manufactured export products through increasing the costs of air freight and 
shipping. Products likely to be affected include mineral products, base and precious metals, pulp and 
paper products, prepared foodstuffs, and chemicals. There is also the potential for border tax adjustments 
being considered by the ELI and the LISA that could affect South Africa’s cement, iron and steel 
industries.There are, however, also economic opportunities that arise from new or expanded markets, 
enhanced efficiencies and improved competitiveness, development of low carbon infrastructure with 
strong socio-economic benefits, and development of a national environmental goods and services 
sector.To address these challenges, South Africa will - 

By 2012, compile and publish a climate change response action plan for the commercial and 
manufacturing sector that details short-, medium- and long-term response actions and provides 
measurable, reportable and verifiable outcomes for the actions with details on related responsible 
implementing agents, inputs and international support requirements, if any. 

Ensure that climate change considerations are fully incorporated into the Industrial Policy Action Plan 
and. Importantly, these policies, strategies and plans should aim to effectively manage and reduce 
economic risks, and build on and optimize the potential opportunities, to ensure a smooth and just 
transition to a lower carbon economy. In the short-term, there will be a need to focus particularly on the 
development of mitigation plans for vulnerable emission intensive sectors as well as identifying and 
incentivizing potential areas of competitive advantage that are less emission intensive or vulnerable. In 
the medium term industrial policy will be introduced that favours sectors using less energy per unit of 
economic output and supports the building of domestic industries in these emerging sectors. 

Begin the work necessary to have a clear understanding of the costs to the economy in the short 
medium and long term of the approach to climate change mitigation. This work should begin and be 
aligned with other similar studies, including that of the economic impact of the IRP and should be 
reflected in the final Climate Change White Paper. 

Use Section 29(1) of the Air Quality Act, to manage GHG emissions from all significant industrial sources 
(i.e. sources responsible for >0.1% of total emissions for the sector) in line with approved mitigation 
plans prepared by identified industries and/or sectors. 

Continue to develop and implement an escalating CO2 tax on all energy related CO2 emissions, 
including process emissions from the coal to liquid fuel process. 

Improve industrial and commercial energy efficiency as described in 5.4 through, among others, 
improved boiler efficiency, HVAC, refrigeration, water heating, building energy management systems, 
lighting and air compressors, motors, compressed air management, building shell design, optimising 
process control, energy management systems and the introduction of variable speed drives. 

Support accelerated research, development and implementation of carbon capture and storage 
applications for CO2 rich industrial process emissions, especially those related to the coal to liquid 
process. 

Engage vigorously in the multilateral climate change negotiations, to ensure a fair and effective outcome 
that is in accordance with the principles of equity and common but differentiated responsibility, and that 
provides developing countries with sufficient time and development space for economic transition. 

Mining and Mineral Resources 

South Africa produces about 59 different minerals from 1115 mines and quarries and, although the sector’s 
contribution to GDP has fallen gradually from 20% in the 1960s to 6.8% from 2000 to 2008, mining remains an 
important source of employment in South Africa employing directly -2.7% of the economically active population 
and much more when the backward and forward linkages of the sector are considered. Apart from being both a 
direct and indirect contributor to climate change, climate change itself, and particularly the impacts of climate 
change response measures, has important implications for this sector, including, among others - 
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Fugitive emissions of methane (CH4), an important potential fuel, especially from coal mines are a 
significant source of greenhouse gas (GHG) emissions and account for -9% of South Africa’s 
emissions. The burning of coal as a fuel accounts for the bulk of South Africa’s GHG emission, i.e. 
over 60% of total emissions. 

Certain mining operations, especially large-scale open-caste mines, reduce natural carbon-sequestration 
capacity and may also result in increased water stress due to water use and/or pollution. 

The Mining and Quarrying sector has been identified as being at considerable risk from the secondary 
impacts of climate change, especially risks relating to regulation that targets energy intensive 
mining companies and, with this, potential disparity in relation to key competitor countries such as 
Canada, the USA, Russia and Australia. 

local and global transition to low carbon societies and economies will negatively impact on local coal 
sales and exports, although the export impacts are only likely to become significant in the medium- 
to long-term. 

Climate change responses may create industry opportunities in platinum (e.g. catalytic converters), 
uranium (e.g. nuclear energy) and copper (e.g. energy efficiency). 

To address these challenges, South Africa will - 

5.5.8 

5.5.9 

5.5.10 

5.5.11 

By 2015, compile and initiate the implementation of a strategy and action plan to reduce fugitive 
emissions of methane (CH4) by 42% from the business as usual by 2025. 

By 2015, compile and initiate the implementation of an action plan for the national roll out of appropriate 
coal-bed gasification projects. 

By 2012, ensure that the industrial policy action plan (IPAP) has fully explored how local and global 
climate change responses may be fully exploited by the platinum, uranium and copper mining industries. 

Work with the mining industry to increase its energy efficiency across its production processes. 

Tourism 
Tourism is one of the largest industries in the world, contributing almost 10% of the global GDP (9.6% in 2008) 
and accounting for more than 225 million jobs around the world. The global tourism industry has shown significant 
growth in the last 3 decades, and total international arrivals increased by an average of 4,4% per annum from 
about 278 million in 1980 to 922 million in 2008. In South Africa there has also been strong growth in the tourism 
sector since 1994, with an average growth of 6% over the past five years and a contribution of about R79 billion, 
or 8.2% of national GDP. Tourism is also a job creation sector, and South African tourism jobs increased by 10% 
in 2008. Tourists rate the country’s natural scenic beauty highest in tourist satisfaction and this is seen as an 
economic driver. 

However, tourism is not just a potential victim of climate change, it also contributes to the causes of climate 
change. 

Tourism in South Africa is closely linked to the environment and climate itself with the country’s biodiversity, fauna 
and flora, beaches and weather being major tourist attractions. Tourism is therefore considered to be a highly 
climate-sensitive economic sector similar to agriculture, insurance, energy, and transportation. Impacts in the 
tourism sector are likely to manifest through: 

Environmental resources and conditions such as wildlife, the beach, heritage sites, scenic beauty and 
properly functioning ecosystems are critical for tourism growth and development in South Africa. 

Climate-induced environmental changes will have profound effects on the tourism sector at the local and 
regional destination level. 

Changes in water availability, biodiversity loss, reduced landscape aesthetic, altered agricultural 
production (e.g., food and wine tourism), increased natural hazards, coastal erosion and inundation, 
damage to infrastructure and the increasing incidence of vector-borne diseases will all negatively 
impact tourism to varying degrees. 
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National or international climate change mitigation policies may have impacts for biodiversity tourism in 
South Africa, because they may lead to changes in tourist mobility and flows. International 
measures, such as the EU Directive on Aviation, and efforts to promote low carbon tourism 
destinations pose a significant risk to South Africa’s tourism industry. South Africa is a carbon 
intensive destination, and relies extensively on long haul flights from key international tourism 
markets. 

,, The hospitality industry is a large consumer of energy and other resources. It has a large potential 
contribution to energy efficiency and other efficient resource usage initiatives. 

In response to the above challenges, South Africa wi11:- 

5.5.12 Mainstream climate change in tourism planning, policy and development. 

5.5.13 Build climate resilience and adaptive capacity of tourist attractions/destinations and encourage green 
tourism infrastructure investment. 

5.5.14 Promote domestic tourism in order to counteract a decline/shift in international travel that may follow the 
implementation of transport mitigation policies in other countries. 

5.5.15 Encourage both domestic and international visitors to participate in the protection and conservation of 
South Africa’s natural environment and to enjoy a responsible travel experience. 

5.5.16 Promote research, capacity building and awareness in the tourism sector. 

5.5.17 Support the establishment of energy efficiency programmes and the introduction of renewable energy 
into the tourism sector. 

5.5.18 Establish programmes that will allow tourists to offset the emissions generated through their travel to and 
in South Africa. 

5.6 Key Mitigation Sector- Transport 

Transport systems form the backbone of South Africa’s socio-economic activities through enabling the movement 
of people and products. Apartheid planning has left a legacy of transport networks that are poorly integrated and 
where the majority of citizens live far from places of work. Many people still do not have access to an existing and 
extensive formal railway and road infrastructure, and live in areas where there is no reliable transport. 

In the context of climate change - 

The transport sector is the most rapidly growing source of greenhouse gas emissions in South Africa, 
and is the second most significant source of greenhouse gas emissions therefore significant 
mitigation benefits can be found in the transport sector. 

o According to the GHG inventory 2000, transport emissions contributed 12% of the 2000 energy 
emissions, a decrease of 9.4% between 1994 and 2000. However, reports show that diesel and 
gasoline fuel consumption had increased from 1994 to 2000 respectively by 22.4 and 7.9% 
respectively. It was therefore concluded that the decrease in the emissions was an emission 
location issue rather than an actual decrease in overall transport emissions. 

Transport was responsible for 25.7% of energy demand in 2004. Road transport represented 84% of 
transport energy use. 

¯ Through transport mitigation there are co-benefits that can be realised such as reduction in accidents, 
improved urban air quality, increased productivity through reduction of time between trips, etc. 

The EU directive on Aviation is an example of an international measure that is likely to have an impact 
on South Africa’s aviation industry. It will implement the first emission caps in 2012, and will affect 
operators such as South African Airways. This could potentially reduce the relative importance of 
SA as a flight hub in relation to other hubs in Africa or the Middle East. It could also result in other 
impacts such as raising direct costs to comply with targets, raising operational costs in monitoring 
and reporting and increasing fuel costs. 

L Page 19 of 38 I 



The current international discussions on options to reduce shipping related emissions could impact 
shipping transport and industry. 

Climate change impacts could result in the destruction of transportation infrastructure. Floods and storm 
surges have in the past destroyed roads, bridges and railway lines and sea level rise poses threats 
to coastal transport infrastructure, including harbours. 

In response to these challenges, South Africa will - 

5.6.1 Continue to put in place transport policies and developments that result in a modal shift in passenger 
transport to public and low carbon forms of transport including plans to move freight from road to rail 
over time. 

5.6.2 

5.6.3 

Encourage the integration of land use and transportation planning in cities in a manner that encourages 
public transport, non-motorised transport (walking and cycling) and promotes alternative communication 
methods such as tele-commuting, in order to reduce long term transport fuel use patterns. 

Improve the efficiency of our vehicle fleet across the board through a range of measures including the 
use of fuel standards. 

5.6.4 

5.6.5 

Invest in the further development and deployment of cleaner technologies for the transport sector such 
as electric vehicles and hybrids. 

Build capacity to deal with transport mitigation in the areas of planning, engineering, and relevant 
technical skills. 

5.6.6 Support the production and use of cleaner fuel technologies and alternative fuels away from current 
fossil fuels. 

5.6.7 

5.6.8 

Implement the flat rate specific excise tax based on passenger vehicle carbon emissions which applies 
to each gram CO2 vehicle emissions above a target range and investigate expanding the emissions tax 
to include other categories of motor vehicles. 

Consider further incentives in the form of lower fuel taxes to encourage cleaner fuels, e.g. cleaner diesel 
fuel 

5.6.9 Integrate climate change information into transport planning, in order to minimise the potential risk to 
infrastructure from extreme weather events. 

5.7 Disaster Risk Management 

Although the building and maintenance of resilience to possible disasters and disaster risk reduction efforts must 
be prioritised in respect of potential climate change-related extreme events (e.g. heat waves, floods, droughts, 
storm surges, extreme whether events, etc.), South Africa has legislation governing Disaster Management that 
sets out a comprehensive approach to disaster management and that identifies the roles and responsibilities of 
key institutions and disaster management agencies. In addition, the Act establishes a National Disaster 
Management Centre (NDMC) whose role is to address disaster prevention, coordinate the activities of disaster 
management agencies and capacity across government and ensure that critical information is disseminated 
speedily. 

Climate change impacts on the disaster management sector include, among others - 

o An increase in the frequency and intensity of extreme weather events such as flooding and wild fire, with 
heightened requirements for effective disaster management. In recent years fires, storm surges and 
floods have caused large scale destruction with high costs to the fiscus and to private citizens. In 
many cases, badly located developments and poor management have contributed to loss of 
property and of lives (e.g. housing that has been built below flood lines or too close to the sea, 
absence of firebreaks leading to fires spreading faster and further than they may have otherwise, 
etc.). Estimates of the cost of selected climate-related disaster types in South Africa for the period 
2000 to 2008 include: R1.1 billion in respect of drought damage; R1.7 billion for fires; R4.7 billion for 
floods; and just under R400 million for storms. 
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Climate Change has been identified as a key strategic threat facing the insurance industry. This industry 
sees climate risk as a factor that increases uncertainty and therefore risk and that must be 
determined and included in their cost structures. This, in time could mean significant costs to 
particularly vulnerable sectors as well as to private householders and enterprises. 

o Government budgets stand to be increasingly strained into the future due to climate related disasters. In 
a country with high levels of poverty, high vulnerability and a lack of resilience to disasters, it is 
government who must declare ’disaster areas’ and provide the funds necessary to support both 
management of the immediate crisis as well as long term recovery. 

In response to these challenges, South Africa will - 

5.7.1 

5.7.2 

5.7.3 

5.7.4 

5.7.5 

5.7.6 

5.7.7 

Continue to develop and improve its early warning systems in respect of weather and climate (especially 
severe weather events), droughts, floods and pest infestation warnings and ensure that these warnings 
reach potentially affected populations timeously. 

Facilitate increased uptake of seasonal climate forecasts among key stakeholders such as those in the 
water and agricultural sectors. 

Maintain and update the South African Risk and Vulnerability Atlas (SARVA) as a tool to be used by 
provinces and municipalities to facilitate their climate change adaptation planning. 

Investigate and implement plans to use the mass media and information and communication technology 
including the use of radio, TV and SMS cellular phone text warning messages to alert threatened 
populations timeously. 

Promote Research and Development initiatives in order to explore processes and products that might 
facilitate increased uptake of seasonal climate forecasts amongst stakeholders. 

Collaborate with social networks such as community organizations NGOs, farmers’ organisations, South 
African Adaptation networks, etc. in order to assist in raising awareness and achieving technology 
transfer and capacity building. In this regard make use of the existing network of community 
development workers to spread knowledge of climate change and its associated risks. 

Strengthen both formal and informal education in respect of climate change, Disaster Risk Reduction 
and climate change adaptation. 

5.8 Natural Resources Sectors 

Terrestria/ Biodiversity 

South Africa is one of the world’s top 3 mega-biodiverse nations, along with Brazil and Indonesia, and is thus one 
of the richest countries in terms of diversity of plants and animals (marine and terrestrial) and levels of endemism. 
Of the 34 internationally recognised biodiversity "hotspots", 3 are in South Africa: the Cape Floristic kingdom; the 
Western Cape / Succulent Karoo region; and the Maputoland-Pondoland region. Although the immense 
contribution of our biodiversity to our economic, social and spiritual well-being is difficult to measure, it is 
generally accepted that this contribution is significant and essential. Despite this, it has been reported that 44% of 
river ecosystems, 23% of estuarine ecosystems, 12% of marine ecosystems and 5% of terrestrial ecosystems in 
South Africa are already critically endangered. South Africa’s indigenous forests have been reduced by 46%, 
mangrove swamps by 90% and grasslands by 60-80% over the past two centuries. South Africa is also 
substantially affected by invasive alien species in the terrestrial, freshwater and marine realms, and their 
considerable biodiversity and socioeconomic consequences are well established. In addition to these current 
threats, there is much evidence that South Africa’s unique and rich biodiversity is at further risk from projected 
anthropogenic climate change by 2050. 

Climate Change impacts on terrestrial biodiversity include, among others - 

Several studies indicate that a majority of endemic species may show contractions of geographic range 
and that up to 30% of endemic species may be at an increasingly high risk of extinction by the latter 
half of this century if climate change is unmitigated. 
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The most adverse effects of projected climate change on endemic species associated with unmitigated 
greenhouse gas emissions trends are projected in the winter rainfall biomes, the Fynbos and 
Succulent Karoo, with between 20 and 40% of the areas supporting these biomes exposed to new 
climate conditions by 2050, and with some impacts on species already observable, including an 
observed increase in wildfire frequency. 

¯ Summer- and all-year rainfall biomes (Savanna, Nama-karoo, Grassland and Forest) may be susceptible 
to changes in tree/grass and shrub/grass balance and changes in fire regime, with likely substantive 
but poorly quantified implications for biodiversity and ecosystem processes and services. 

¯ Rising atmospheric CO2 levels may be increasing the cover of shrubs and trees in grassland and 
Savanna biomes at least, with mixed effects on biodiversity, and possible positive implications for 
carbon sequestration. 

¯ Additional stresses to biodiversity that will interact with climate change include fire frequency (which 
appears already to show climate change-related increases in the Fynbos biome) and invasive alien 
species. The combined effects of these and stresses relating to land use and fragmentation of 
habitats will further increase the vulnerability of biodiversity to climate change. 

With respect to invasive species, if climate change projections are borne out, even more serious 
invasions are expected with tropical species becoming a more significant component of the invasive 
biota, the distributions of many species currently limited by water availability expanding into 
previously drier areas and CO2 fertilization effects possibly increasing the impact of invasive woody 
plants. Furthermore, the future efficacy of biological control agents (one of the key interventions to 
control invasive alien species) under altered climates is an uncertainty that poses a major risk for 
future management and control. 

To address these challenges, South Africa will - 

5.8.1 

5.8.2 

5.8.3 

5.8.4 

5.8.5 

5.8.6 

5.8.7 

Prioritise support for monitoring efforts and experimental studies at national and sub-national scale 
aimed at evaluating future risks to biodiversity, improving model projections of impacts, and informing 
the design and assessment of adaptation responses. 

Encourage and facilitate the building of partnerships to enable effective management of areas not under 
formal protection and investment in the expansion of key protected areas (which were not originally 
designed with climate change trends in mind) in line with the most robust knowledge of climate change 
impacts. 

Ensure that protected area planning and expansion strategies benefit from an eco-system approach and 
focus to ensure that threatened biomes, landscapes and species are given special protection and that 
conditions are established that will minimise the risks of species extinction. 

Ensure that a comprehensive biodiversity monitoring system is established that can provide timely 
information on specific risks. 

Expand existing programmes to combat the spread of alien and invasive species and the destruction of 
sensitive ecosystems including Working for Water, Working for Wetlands and Working on Fire. 

Promote efforts to conserve, rehabilitate and/or restore natural systems that reduce and/or improve 
resilience to climate change impacts, e.g. mangrove forests and their positive impact on storm surges. 

In the medium-term, create and maintain a gene-bank of critically endangered species. 

Marine Biodiversity 

For a region of its size, the coastal and marine environment around South Africa is regarded as one of the most 
varied in the world, largely due to the dynamic presence of two major currents. The Agulhas Current flows 
strongly to the south west along the eastern and southern coasts, bringing warm water and diverse tropical 
species from the Indian Ocean. The Benguela Current flows northward along the west coast, with wind-driven 
upwelling close inshore permitting cold nutrient-rich water to rise to the surface, and giving rise to productive 
coastal ecosystems and fisheries. 
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The contrasting characteristics of the east and west coasts has resulted in South Africa having a rich marine 
biodiversity, with 12 000 identified species, of which approximately 31% are endemic. A number, c. 65%, of South 
Africa’s marine and coastal bio-zones are, however, considered threatened. Critically endangered habitats occur 
primarily on the west coast, where both mining and commercial fishing have had the greatest negative impact. 
Coral reefs on the east coast represent one of the natural ecosystems most threatened by climate change. Apart 
from its economic contribution via the fisheries sector, coastal resources also contribute roughly 30% to GDP. 

Although there is a conceptual understanding of the possible impacts of climate change on many of South 
Africa’s key marine habitats, a quantitative and spatially integrated evaluation of future climate change scenarios 
must still be undertaken in almost all marine and coastal systems. The effects of climate change on the marine 
environment are predicted to be complex and cascading, with changes in sea temperature, sea level, acidity and 
storm events, either individually or in combination, influencing marine and coastal biodiversity. 

Impacts of climate change on marine and coastal biodiversity include - 

Climatic changes will almost certainly disturb marine ecosystems, making them more susceptible to 
invasive species from lower latitudes, so that warmer water species are likely to become more 
abundant with an overall decline in cold water indigenous species. 

Changes in wind fields are expected to influence large-scale oceanographic processes, particularly to 
the upwelling associated with the Benguela region. 

Changes in precipitation patterns across the country will influence annual runoff in complex ways, 
significantly affecting the marine and estuarine environment. Reduced water flow will increase the 
salinity levels of estuaries, affecting the breeding grounds and nursery areas of many marine 
species. Additionally, coastal estuaries are particularly vulnerable to the wave and flood water 
energy which are channelled here. 

¯ Changes in acidity (pH), from enhanced carbon dioxide levels in the ocean, could disrupt chemical 
processes (especially those involving calcium). This would be acute in coastal coral systems and 
inter-tidal systems (corals, molluscs and crustaceans), but could also impact on up-welling systems 
of the west coast, and hence on our fisheries. 

Change in South Africa’s marine and coastal environment is already being observed, but the 
understanding of the nature of this change is still poor. Examples include: reported decadal sea 
temperature changes for both the inshore and offshore marine environments around South Africa; 
several species of tropical estuarine fishes have extended their ranges southwards; several strong 
trends in respect of the Benguela system and associated fisheries include a warming at the 
northern and southern boundaries, with potential increased hypoxia in inshore waters; and an 
eastward (perhaps cyclic) shift in sardine and anchovy from the west coast onto the south coast. 

In response to these challenges, South Africa will - 

5.8.8 

5.8.9 

5.8.10 

Prioritise the development of accurate regional climate models, which adequately consider ocean, 
atmospheric and terrestrial influences, and produce reliable regional scenarios for marine biodiversity 
impacts. 

Prioritise the ocean, marine and coastal management sector for climate change research and monitoring 
in order that the potential impacts, and in particular the causes and the effects of these impacts, are 
better understood. On the basis of these, adaptation plans will be developed and implemented. 

Protect natural coastal protective systems, such as mangrove swamps, reefs and coastal dunes. 

Commercial Forestry 
South Africa’s plantation forests are based on alien trees, and cover 1.4% of cultivated land. In 1996/7 the total 
turnover for forestry was around R13.1 billion and the industry employed more than 150 000 people. The exports 
are mainly converted, value-added products, with raw material exports only making up 1.8% of the total. The 
main products exported are pulp and paper (73% of the total export), sawn lumber, wood chips and wattle extract. 
The private sector currently owns 70% of the total plantation area, as well as virtually all the processing plants. 
Forests are greenhouse gas sinks (they absorb rather than emit carbon) and, thus have an important mitigation 
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role. Indeed, South Africa’s forests are estimated to have absorbed just under 30 million tons of CO2-eq in 2000 
(around 6.3% of South Africa’s nett emissions). However, the mitigation potential of commercial forestry is likely 
to be relatively small since two thirds of the land area regarded as suitable for commercial forestry is already in 
use. In addition, South Africa’s natural forests are endangered due to marginal fragmentation. South Africa’s 
forests are likely to remain constant in area and increase slightly in productivity. However changes in precipitation 
and temperature are likely to have a marked impact on the size and location of the land area suitable for growth 
of certain forest genotypes. 

The potential climate change impacts and implications for commercial forestry include, among others - 

¯ In areas where there is likely to be less rainfall, the forest estate and its productivity will decrease 
markedly while stress and pest or disease attacks are likely to increase. 

Climate Change and rising temperatures will exacerbate declines in river runoff due to water use by 
commercial plantations, agriculture, woody invasive alien species, and urban industrial land-use. 

Fires are likely to increase in frequency and intensity due to an increase in dry spells and temperature 
posing a significant threat. 

Commercial forest productivity is sensitive to potential changes in rainfall. If a 2°C increase in 
temperature is accompanied by a 10% increase in mean rainfall (which appears more likely in key 
regions with the current understanding), modest increases in the afforestation area and growth 
rates can be expected. However, if there is a 10% decrease in mean rainfall significant losses in 
productivity and suitable growing areas will result. 

In order to address these challenges, South Africa will: 

5.8.11 

5.8.12 

5.8.13 

Ensure that forest planning tools take into account carbon sequestration in a way that could provide 
necessary planning information, so as to aid in obtaining incentives from carbon trading. 

Undertake a full Life Cycle Analysis to develop a benchmarking system to analyze and optimise 002 

emissions from forest operations in South Africa, and include an improved fire management regime. 

Introduce targeted education programmes that focus on the relationship between the commercial 
forestry sector and conservation sector to ensure biological diversity is not compromised and that 
resilience to climate risks is increased.. 

5.8.14 

5.8.15 

Promote the downscaling of climate models to provide information that allows for long term decision 
making, species and site matching in relation to future predicted site conditions. 

Encourage agro-forestry and indigenous tree production as a potential socio-economic co-benefit of 
environmentally integral planting regimes, and tree breeding as an adaptive response to changing 
landscape conditions. 

Fisheries 
Although the fishing industry is a relatively small economic sector, contributing about 1% of GDP and employing 
about 16 854 people, it contributes significantly to the economic welfare of many towns and cities along the South 
African coastline and is an important source of both nutrition and income for poor communities. Indeed, the 
significance of subsistence fishing / marine harvesting, although small and localized, cannot be under-estimated 
in supporting survival strategies. However, South Africa has experienced significant declines in catches and loss 
of species as a result of over-fishing, poaching and illegal fishing and due to fish population migrations related 
with climatic and other changes. As a result, various controls are already applied to the fishing sector. 

Possible climate change impacts on this sector include, among others - 

Increased ocean acidity, as a result of the absorption of increased atmospheric carbon dioxide, will 
disrupt chemical processes (especially those involving calcium carbonate) and this could disrupt or 
displace entire ecosystems up to fisheries level. This would be acute in coastal coral systems and inter- 
tidal systems (corals, molluscs and crustaceans), but could also impact on up welling systems of the 
west coast and southern oceans. 
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Exports of fish products face the risk of being impacted by international food miles labelling schemes 
and shifts in consumer preferences in South Africa’s key export markets away from carbon intensive 
products. 

Many coastal systems, already under severe human induced stress, will further deteriorate due to sea 
level rise, temperature changes, extreme weather events, storm surges and coastal erosion and 
inundation and this in turn will impact on species distribution patterns, reproductive success and 
production rates. 

Changes in the character of water masses around South Africa can affect both the abundance of living 
marine resources and their availability to the offshore fishing industry. An eastward shift in the 
distribution of inshore resources such as rock lobsters and in the pelagic stocks of sardines and anchovy 
on the continental shelf has already been noted in the past decade. 

The effects of climate change on ocean circulation will drive impacts on climate at a regional scale. The 
impacts of these effects are not fully understood, but could include long - term effects on the productive 
Benguela system on the west coast, with impacts on industrial fisheries. 

To address these impacts of climate change on fisheries, South Africa will: 

5.8.16 Prioritise research and information management and monitoring systems that provide information on, 
among others, the state of fisheries in South Africa and commercial marine species movements in 
response to changes resulting from the impacts of climate change. 

5.8.17 Take a risk-averse approach to fish and marine resource harvesting quotas to ensure that over- 
exploitation is not responsible for local extinctions and population crashes in climate stressed areas. 

5.8.18 Investigate how the climate related risks and uncertainties associated with wild fisheries may be reduced 
through new and/or up-scaled fish-farming interventions - mariculture and aquaculture. 

5.8.19 Ensure coordination and cooperation between the fisheries and marine biodiversity sectors to ensure 
that the climate change responses of the sectors provide win-win outcomes. 

5.9 Human Society, Livelihoods and Services 

Human Sett/ements, infrastructure and the Bui/t Environment - Urban areas 

Although urban areas only cover 1.5% of South Africa’s surface area, approximately 61% of the approximately 49 
million South Africans live in urban areas. The average growth rate for urban areas (more so for metropolitan 
areas) has been consistently higher than the population growth rate during the period 1998 to 2008. Larger towns 
and cities generally grew at the expense of rural areas, with metropolitan areas experiencing the highest influx 
rates, followed by secondary cities. Although urban areas can offer advantages that can make sustainability more 
likely, e.g. a greater concentration of people limits the need for land and makes the provision of basic services 
more viable, urban areas also consume more water, food, energy and durable goods and have an impact far 
beyond the urban boundaries. Urban sprawl is furthermore linked to the loss of biodiversity and the pollution of 
land, water and air. The rapid influx of people into already overcrowded urban areas with large service delivery 
backlogs has led to the formation of informal settlements in vulnerable locations, on the banks of streams, on 
steep hillsides or marshy areas, such as the on the Cape Flats. It is estimated that up to half of all informal 
dwellings in South Africa can be classified as vulnerable to environmental factors. The absence of basic services 
in overcrowded areas is associated with negative health outcomes and accelerated environmental degradation, 
mostly as a consequence of the collection of local resources for energy, and Iocalised pollution. 

In addition to these existing challenges, urban human settlements, infrastructure and the built environment also 
face the following climate change challenges - 

¯ Climate change may exacerbate the problems caused by unsustainable development in urban areas. 
For example, poor storm water drainage systems and urban induced soil erosion result in flash 
flooding. Under circumstances of increased storm intensity, these pre-existing problems could 
become more severe. 
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Cities are particularly vulnerable to climate change because they are slow to adapt to changes in the 
environment, they rely on an ever-increasing hinterland, and they have entrenched dependencies 
on specific delivery mechanisms for critical services. There is increasing recognition that the 
sustainability of urban social-ecological systems is a function of their functional integrity and 
resilience. The application of the concept of resilience to urban social-ecological systems is as yet 
undeveloped. Although vulnerability in urban areas to climate variability is highly varied spatially, 
racially, and along gender and age lines, it is generally accepted that it is the poor who are most 
vulnerable. In this regard, climate change is likely to affect resources relevant to the poor in urban 
settings such as water infrastructure through storm damage and heat stress, services such as 
sewage and refuse, health, through air pollution and diseases such as malaria and cholera and 
disasters such as fires and flood recovery 

South Africa’s cities still reflect an apartheid geography and are low density in nature with the poorest 
communities tending to live far away from services and employment. This contributes to increased 
transport emissions. 

Water demand by the urban centres is growing rapidly, stressing water supply systems, and the 
treatment of waste water has not tracked growth in demand and use. 

Current vulnerabilities to floods and fires in informal settlements are exacerbated by location in flood- 
and ponding-prone areas, the use of inferior building materials, structures built on sand dunes, and 
inadequate road access for emergency vehicles 

Cities and dense urban settlements consume large amounts of energy. Both in South Africa and 
internationally much work has been done to identify the large potential for energy efficiency within 
the urban fabric. 

In order to address these challenges for urban human settlements, infrastructure and the built environment, South 
Africa will - 

5.9.1 

5.9.2 

5.9.3 

5.9.4 

5.9.7 

5.9.8 

Encourage and support research that focuses on, among others: the factors that determine urban 
resilience; how a city’s physical form and infrastructure affects its resilience ; appropriate monitoring and 
assessment tools with which to evaluate a city’s ongoing resilience; and the implications of climate 
change risks and declining ecosystem services for decision making and policy development regarding 
resource allocation, settlement planning and design, development and growth and management of major 
city-regions. 

Encourage and develop water-sensitive urban design as a means of capturing water within the urban 
landscape and minimising pollution, erosion and disturbance by ensuring that storm water is treated as a 
valuable water resource and not simply discharged to rivers or the sea. 

Ensure that climate models are appropriately downscaled to provincial and where possible metropolitan 
and district levels in order to provide climate information at a scale that can be integrated into medium 
and long term spatial and development plans. Such downscaling must express critical uncertainties that 
can inform allocation of resources. This information can be used to ensure that long term settlement and 
infrastructure plans can adequately incorporate climate risk. 

Support the development of energy efficiency and renewable energy plans for cities and towns and 
support their implementation. 

Initiate research to identify the factors that would determine urban resilience. 

Conduct research to determine appropriate monitoring and assessment tools with which to evaluate a 
city’s ongoing resilience. 

Regulate commercial building standards with a view to enforcing green building construction practices. 

Mandate the National Home Builders Registration Council (NHBRC) to ensure that building construction 
conforms to green building requirements, including measures such as use of controlled ventilation, 
recycled material, solar power,. 
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5.9.9 Broaden the mandate of the Construction Industry Development Board (CIDB) to include green building 
and construction practices as a specific requirement to be met by contractors who wish to participate in 
the public tendering system to build schools, clinics, roads, bridges, dams, stadiums and other public 
infrastructure. 

5.9.10 Strengthen and enhance decision support tools and systems such as the Toolkit for Integrated Planning. 

Human Settlements, Infrastructure and the Built Environment- Rural Areas 

Over 19 million or 39% of South Africans live in rural areas. 80% of rural areas are commercial farming areas with 
low population densities, and 20% are a legacy of the apartheid systems "homelands" where the agricultural 
sector was undermined, ’populations are dense, people are poor and are largely reliant on urban remittances and 
social welfare for their livelihoods. Small-scale and homestead food production are practiced in rural areas on 
both high potential and marginal agricultural land, with roughly 1.3 million small-scale farm units. 70% of the 
country’s poorest households live in these areas and few of them are food self-reliant throughout the year. 
Although access to basic water services has been provided to an additional 9 million people since 1994, this has 
been concentrated in the urban areas and, by 2006, 3.3 million people still lacked access to adequate, clean 
water supplies, with another 15.3 million being without access to sanitation services. Groundwater is used 
extensively in rural and more arid parts of South Africa and is a significant resource to many irrigation farmers 
and especially small towns in more arid parts of the country and where surface water resources are already fully 
committed. Rural communities in many parts of the country are largely or wholly dependent on groundwater. In 
many rural areas, lack of managed services means that people rely on unmanaged local resources such as 
springs and rivers. These are vulnerable to pollution and drought. Poor communities who are dependent on 
natural water resources do not control the quality of their water or bulk storage for water supplies. 

In addition to these existing challenges, rural human settlements, infrastructure and the built environment also 
face the following climate change challenges - 

Small-scale and homestead food production is particularly vulnerable to climate variability, relying mostly 
on dryland food production, with limited capital to invest in soil fertilization, seed, and weed, pest and 
disease control. 

Employment in rural areas is likely to be negatively affected by climate change and in particular by 
changes in production systems and climate related damage and crop failures. 

Rural communities with the highest dependence on natural water sources are in KwaZulu-Natal, the 
Eastern Cape and Limpopo. The former two are expected to be exposed to more flooding and water 
contamination, whilst Limpopo may be exposed to flooding, water contamination and drought. These are 
also areas with some of the poorest communities and under resourced municipalities with limited 
capacity and skills to adapt to changing conditions. 

Rural areas are under-represented in the climate monitoring network despite the fact that they are likely 
to be earliest and most significantly affected by climate change. 

To address these challenges, South Africa will - 

5.9.11 Scale up programmes to reduce rural vulnerability and enhance local food security by educating 
subsistence and small holder farmers on the potential risks of climate change and support them in 
developing adaptation strategies, including conservation agriculture practices and water harvesting by 
means of participatory, on-farm demonstration and experimentation. In this indigenous knowledge and 
local adaptive responses will be prioritised and the ownership of adaptation programmes by local 
communities and their empowerment in the process of implementation will be a key objective. 

5.9.12 Expand existing resource conservation and job creation programmes in rural areas including Working for 
Water, Working for Wetlands and Working on Fire. 

5.9.13 Design and implement macro-economic diversification and livelihood diversification programmes in rural 
areas 

L Page 27 of 38 I 



5.9.14 

5.9.15 

Within the country’s research and development system, prioritise technologies for climate change 
adaptation within rural areas. These could include for example, low water use irrigation systems; new 
and drought resistant seed varieties, etc, 

Target adaptation programmes so as to build resilience among the most vulnerable sections of the rural 
population, including through enhancing knowledge to ensure sustainable environmental conditions and 
optimising the ecosystem services that this provides. 

Human Settlements, infrastructure and the Built Environment- Coastal Areas 

Coastal areas provide habitation, work, and recreation to approximately 40% of the South African people. A 
significant proportion of South Africa’s metropolitan areas including numerous towns and smaller settlements are 
coastal, particularly on the east coast. These areas also host high numbers of local and international tourists 
annually. A network of infrastructural installations and communication links along the coast, built by public and 
industrial/commercial enterprises, is used to service the needs of the inhabitants, tourists and other entities in the 
coastal zone, i.e. municipal, harbours/ports and industrial/commercial. The attraction of life and opportunities on 
the coast are leading to significant migration to the coast, with a need for additional settlements and services in 
areas which may be vulnerable to the impacts of climate change. 

On the west coast, generally cold subsiding dry air results in low rainfall, semi-arid and desert conditions. The 
southwest coast has a Mediterranean climate, with winter rainfall. The south coast receives both summer and 
winter rainfall. The east coast is the wettest and warmest region, with resulting high humidity. Coastal zones are 
influenced by the ocean and their prevailing currents, which have a moderating impact on coastal air 
temperatures. 

The 3,650 km South African coastline is generally exposed to moderate to strong wave action and provides little 
natural shelter to storms from the sea. With climate change expected to increase both the frequency and intensity 
of storms, the South African coast will become increasingly vulnerable to sea level rise, extreme weather events, 
storm surges and coastal erosion. A continual assessment of coastal defences, particularly at harbours, 
estuaries and lagoons, and along low-lying coastal land, will be needed to reduce the threat of loss from damage 
in high risk areas. 

In addition to the impacts listed for urban and rural areas above, further impacts for coastal areas include - 

Flooding and coastal erosion which will result in the loss of coastal infrastructure (including breakwaters, 
roads, public coastal amenities), habitat and ecosystem goods and services. Predicted rises in sea 
level may further exacerbate these impacts. 

Sea level rise could result in low-lying coastal areas, i.e. coastal flood plains, becoming inundated, with a 
resultant impact on coastal settlements. 

Vulnerability along the coast is set to increase with increased frequency and intensity of coastal storms, 
which includes seasonal cyclone activity on the east coast. Estuaries are particularly vulnerable. 
These impacts will be exacerbated by increased coastal development, and inappropriate land and 
catchment management. 

In order to address these challenges, South Africa will - 

5.9.16 

5.9.17 

5.9.18 

5.9.19 

Ensure that long-term planning for coastal areas incorporates relevant climate information and that a 
risk-averse approach to planning is taken so as to cope with the expected migration of communities into 
the high risk coastal areas. 

Consider the potential impact of sea level rise and intense weather events, such as storm surges, on 
infrastructure development and investment in coastal areas. 

Protect and rehabilitate natural systems which act as important coastal defences, such as mangrove 
swamps, offshore reefs and coastal dunes. 

Develop Disaster Risk Management plans taking into account the potential consequences associated 
with climate change impacts along the coast. 
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Waste 
Although waste-related greenhouse gas emissions account for less than 2% of South Africa’s total emissions, the 
amount of waste generated is rapidly increasing. Furthermore, some substances currently regarded as waste 
could be used in climate change responses, e.g. gypsum resulting from flue gas desulphurisation. With this, 
current climate change challenges for the waste sector include, amongst others - 

Methane, an important potential fuel, is the predominant greenhouse gas associated with waste. 

¯ Many of our landfill sites are not designed or operated in a way that allows for the optimal extraction of 
methane for use as a fuel. 

¯ Co-generation and use of waste and by-products as fuels has a significant potential to contribute to 
energy supply and electricity supply in particular. 

o Gypsum is an example of a waste stream that could be utilized in the manufacture of ceilings for low- 
income homes thereby increasing the energy efficiency of these homes substantially. 

Cattle feed-lotting results in manure concentration and, hence, relatively concentrated methane 
emissions - i.e. emissions of a powerful greenhouse gas that could be used as a fuel. 

To address these challenges in the waste sector, South Africa will - 

5.9.20 

5.9.21 

5.9.22 

5.9.23 

Encourage and support industries that produce significant quantities of gypsum from flue-gas 
desulphurization to enter into appropriate public-private and/or other partnerships to ensure that 
affordable gypsum products are readily available to meet the demand for ceilings and dry-walling in low- 
income homes by 2012. 

Ensure that the Minimum Requirements for Landfills are revised and amended to reflect greenhouse gas 
mitigation considerations by 2012, including, among others: the use of bio-cover at landfills not suitable 
for gas extraction; energy recovery from landfill gas at landfills suitable for gas extraction through active 
support to municipalities in the development of energy recovery projects and the negotiation of 
appropriate carbon-offset funding; and, in the transition to effective energy production from landfill gas at 
landfills suitable for gas extraction, ensure that all such landfills are required to, at least, extract and flare 
this gas by 2020. 

Compile and implement by 2014 a national composting strategy aimed at reducing the amount of 
organic waste land-filled by 50% of the 2000 baseline by 2020. 

In line with the Waste Incineration Policy, facilitate energy recovery from appropriate waste streams 
through active support to municipalities in the development of energy recovery projects and the 
negotiation of appropriate carbon-offset funding. 

6 ROLES AND RESPONSIBILITIES 

Although climate change and our response to climate change will directly alter the environment in which we live 
and work (e.g. increasing or decreasing rain, increasing temperatures, more floods, more drought, etc.) and will 
change how we live and work (e.g. more efficient energy use, greater use of public transport, etc.), it does not 
change what work is done or needs to be done and neither does it change who should be doing it. 

For example, if a national department is responsible for the development of national energy policy, within a 
changing climate and our response to it, that department will remain responsible for the development of national 
energy policy. The only difference being is that climate change and our agreed responses to climate change must 
now be considered in the development of the policy and integrated into it. Thus, although climate change 
provides a changing context and new challenges to the way, for example, government does its work, the basic 
work remains the same and, hence, government’s roles and responsibilities remain the same. 

This notwithstanding, we must recognise that most of our climate adaptation and much of the mitigation efforts 
will take place at provincial and municipal levels and will be integrated into provincial development and spatial 
plans and into IDPs at municipal level. It is imperative that we recognise the centrality of all three spheres of 
government in addressing climate change and that necessary support is provided for this. In particular we should 

Page 29 of 38                                                 I 



recognise the valuable work that has already been done by many municipalities and provinces in relation to 
addressing climate change and we should ensure that means are found so that best practice and innovative 
methodologies are disseminated and replicated. 

6.1 Government 
As discussed above, although climate change provides a changing context and new challenges to the way 
government does its work, the basic work remains the same and, hence, government’s roles and responsibilities 
remain the same. 

However, in order to ensure that climate change considerations and the climate change responses outlined in this 
policy are fully mainstreamed into the work of government, all three spheres of government, all government 
departments and all state owned enterprises must - 

6.1.1 

6.1.2 

By 2012, conduct a review of all policies, strategies, legislation, regulations and plans falling within its 
jurisdiction or sphere of influence to ensure full alignment with the National Climate Change Response 
Policy. 

By 2014, ensure that all policies, strategies, legislation, regulations and plans falling within its jurisdiction 
or sphere of influence are fully aligned with the National Climate Change Response Policy. 

6.2 

Climate 
serious 
national 

Social Partners (Industry and Business; Organized Labour and Civil Society) 

change is a challenge that has consequences for all South Africans and unmitigated is likely to have 
consequences for our patterns of production and consumption, our livelihoods and the allocation of 
resources. 

Given this, we must see climate change as all of our business. As such, the role of all citizens and specifically 
organised groupings within civil society are important to the success of a broad national effort. Government 
therefore sees its climate change strategy as being one that is implemented in partnership with the South African 
people and in a way that seeks to empower people and give them understanding, choice and control over the 
climate related decisions that impact their daily lives and work. 

In this context there are key constituencies who have clear roles to play. 

The business and industrial sectors have an important contribution to make in increasing their levels of energy 
efficiency, developing and implementing climate adaptation and mitigation plans and working in partnership with 
government to achieve the overall policy objectives. 

Business will also continue with initiatives to engage international counterparts in the climate change debate to 
ensure that the interests of business in the developing world are well understood and to encourage its members 
to increase participation in voluntary climate change response reporting initiatives like the carbon disclosure 
project. 

Civil society, labour and the faith communities have an important role to play in continuing to raise public 
awareness and motivate individuals, institutions and authorities to take actions to reduce greenhouse gas 
emissions and adapt to the adverse impacts of climate change as well as to critically evaluate, comment on and 
respond to the initiatives of government and the private sector. Civil society organisations that work directly with 
community based organisations and particularly with the poor and with women are an important conduit for 
ensuring that climate information is timeously communicated and that the issues of vulnerable groupings that are 
related to climate change are fed back into the governmental and scientific and research sectors. 

The climate change science community shall work together to improve projections of climate variability, climate 
change and their impacts, key vulnerabilities in affected sectors and communities, and exploration of appropriate 
mitigation and adaptation responses and their implementation, including in the area of technology research and 
development, and its implementation. They shall continue to enhance their role in building South Africa’s capacity 
in climate change science and the broader engagement of its citizens in the related socio-economic challenges 
and opportunities. 

L Page 30 of 38 I 



7 INSTITUTIONAL FRAMEWORK FOR COORDINATION 

The following institutional arrangements are considered necessary for the implementation of this policy: 

,~ Executive national coordination. 

capacity for Research, Development and Innovation coordination that should be aligned to the 
institutional arrangements of the national science and technology system championed by the 
Department of Science and Technology. 

capacity for coordinating adaptation and mitigation actions. 

o A system and capacity for measuring, reporting and verifying climate change responses. This capacity 
would need to be aligned to the international system that is currently being negotiated and would in 
all likelihood require that carbon emissions and their reductions be measured, as well as the 
financing, technology and capacity building initiatives that underpin this, as well as support our 
adaptation programmes. 

~ A capacity for facilitating and promoting the use of carbon trading and off-set schemes. 

¯ A means of monitoring and evaluating Government policies, strategies and legislation to ensure 
alignment 

However, with the implementation of this policy, and as the transition to a climate resilient and low-carbon 
economy and society evolves, it may be appropriate to adjust these institutional arrangements accordingly. 

In ensuring proper coordination on climate change issues, the following cooperative structures and mechanisms 
will be utilized: 

7.1 The Inter-Ministerial Committee on Climate Change 

The strategic, multi-faceted and cross-cutting nature of climate change response activities necessitate the 
formation of a coordination committee at Executive (Cabinet) level, which will ensure coordination of actions and 
alignment of all actions with national policies and legislation. 

To this end, an Inter-Ministerial Committee on Climate Change shall exercise oversight over all aspects of the 
implementation of this policy... 

7.2 FOSAD Clusters and Outcomes Based Monitoring 

The national climate change response actions shall be guided by the relevant FOSAD clusters based on the 
different elements of their mandate. The Economic Sectors and Employment Cluster shall continue to provide 
strategic leadership on all climate change issues that have a strong bearing of economic growth and employment 
creation, the Infrastructure cluster shall continue to provide strategic leadership on all infrastructure related 
aspects of this policy and the International Cooperation Cluster shall continue to provide strategic leadership on 
international engagements as they relate to climate change. Monitoring and Evaluation of the Country’s climate 
change programme shall be undertaken through the outcomes based system that has been established by the 
Presidency and shall be reported through the delivery forums for: Outcome 1: Improved quality of basic 
education; Outcome 2: A long and healthy life for all South Africans; Outcome 3: All People in South Africa are 
and feel safe; Outcome 4: Decent employment through inclusive growth; Outcome 5: A skilled and capable 
workforce to support an inclusive growth path; Outcome 6: An efficient, competitive and responsive economic 
infrastructure network; Outcome 7: Vibrant, equitable and sustainable rural communities and food security for all; 
Outcome 8: Sustainable human settlements and an improved quality of household life; Outcome 9: Responsive, 
accountable, effective and efficient local government system; Outcome 10: Environmental assets and natural 
resources that are well protected and continually enhanced; Outcome 11: Creating A better South Africa and 
Contributing to a Better (and Safer) Africa and a better World; and Outcome 12: An efficient, effective and 
development oriented public service and an empowered, fair and inclusive citizenship. 
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7.3 Intergovernmental Committee on Climate Change (IGCCC) 

Chapter 3 of the Constitution enjoins government agencies to operate in accordance with the principles of 
cooperative government and intergovernmental relations that it sets out. These include that: "All spheres of 
government and all organs of state within each sphere must co-operate with one another in mutual trust and good 
faith by: (i) fostering friendly relations; (ii) assisting and supporting one another; (iii) informing one another of, and 
consulting one another on, matters of common interest; (iv) co-ordinating their actions and legislation with one 
another; (v) adhering to agreed procedures; and (vi) avoiding legal proceedings against one another. Thus, the 
exchange of information, consultation, agreement, assistance and support are key features of cooperative 
government. 

In order to operationalise cooperative governance in the area of climate change, the Intergovernmental 
Committee on Climate Change (IGCCC) has been established to foster the exchange of information, consultation, 
agreement, assistance and support among the spheres of government with respect to climate change and 
government’s response to climate change. 

7.4 Provincial and Local Government cooperation 

Climate Change impacts on all levels of Government, and a vertical cooperation mechanism is required to ensure 
enhanced government coordination and policy alignment. The Ministerial political (MINMEC) and technical 
(MINTECH) structures as set up through the Intergovernmental Relations Act (IGR) facilitate a high level of policy 
and strategy coherence between the three spheres of government, and should be used to guide Climate Change 
work across the 3 spheres. Several technical working groups meet regularly to discuss and advise on issues of 
biodiversity and heritage, impact management, pollution and waste management, and planning and reporting and 
a working group that deals with cross-cutting issues (i.e. Working Group 3) would coordinate climate change 
response. These working groups feed into the MINTECH and ultimately to MINMEC. 

South African Local Government Association (SALGA) as a body mandated to support, represent and advise 
local government action will continue to actively participate in the inter-governmental system and ensure the 
integration of climate adaptation and mitigation actions into Integrated Development Plans as well as massively 
up-scaled public education, awareness, media and information on climate change. 

7.5 Partnering with Stakeholders 

Climate change is an issue for all South Africans and Government is cognisant of the fact that the objectives set 
out in this policy can only be fully realised with the full participation of all key stakeholders and civil society 
organisations. The National Committee on Climate Change (NCCC) has been set up to ensure consultation with 
stakeholders from key sectors impacted by and/or impacting on climate change. The Committee advises on 
matters relating to national responsibilities with respect to climate change, and in particular in relation to the 
United Nations Framework Convention on Climate Change and the Kyoto protocol and the implementation of 
climate change related activities. The National Economic Development and Labour Council (NEDLAC) should 
have climate change as a key component of its agenda, NEDLAC is considered as the forum where government 
comes together with organised business, organised labour and organised community groupings on a national 
level, and this platform will ensure that climate change policy implementation is balanced and meets the needs of 
all sectors of the economy. In addition, the specific sector capacities identified above will work in close 
cooperation with stakeholders in the implementation of their work. 

8 INPUTS AND RESOURCES MOBILISATION 

8.1 Financial Resources 
The substance of this policy document has demonstrated that a successful national response to climate change 
will require South Africa to invest heavily in both the development of a low carbon growth path, as well as in a 
forward looking and proactive approach to identifying and managing the inevitable impacts of climate change. 

This imposes an additional set of costs on society. These costs are recognised in the UNFCCC Convention and 
in particular, the obligation of the developed world who has primary responsibility for the emissions currently in 
the atmosphere, to provide resources for the adaptation and mitigation efforts of developing countries. It is in this 
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context that the conditionality on South Africa’s mitigation announcement in Copenhagen, namely that our efforts 
are conditional on the provision of finance, technology and capacity building, can be understood. 

Furthermore, substantial work that has been undertaken internationally has demonstrated clearly that the costs of 
the investments that are necessary to address the threats posed by climate change, are much less if early action 
is taken. Delayed action in relation to both mitigation and adaptation will impose much greater burdens on the 
world economy overall. 

South Africa accepts the need for early and decisive action and in that context is committed to mobilising the 
resources that are necessary to address both mitigation and adaptation. It is accepted that this financing must 
come from a range of sources and that our own domestic efforts to create, allocate and mobilise finance for the 
necessary investments, must be met by substantial resources flowing from the international community. 

In line with the requirements of the UNFCCC Convention it is important that a significant element of these 
resources are from international public sources and are additional to existing Overseas Development Assistance. 
It is also clear that the element of the resources that comes from private sector sources is likely to be largely 
made up of concessional loan financing. 

The mobilisation of the scale of resources necessary to address the climate challenge is currently a subject of 
negotiation internationally. South Africa has an opportunity at the present time to develop a coherent approach to 
climate financing and to do the preparatory work necessary to be able to mobilise the appropriate scale of 
resources at an early stage. At the same time, South Africa also recognises that as a middle income developing 
country and given the current global economic downturn, the quantum of resources there is likely to be a limited 
degree of funding that is likely to be able to be mobilised from the international community and that much of this is 
likely to be either concessional loan financing or financing flows channelled through the private sector. It is also 
likely that there is likely to be a weighting towards mitigation finance in this scenario. The mobilisation of national 
sources of financing and the integration of climate plans into the work of government and their resourcing as such 
is therefore of utmost importance. I 

South Africa also recognises that our existing financial institutions in both the public and private sector are 
increasingly aware of climate change issues and are considering how to engage in providing finance for climate 
related activities. This should be actively supported and encouraged. 

Furthermore, South Africa recognises that economic and fiscal incentives and disincentives can both support 
climate change policy objectives and also can be structured so as to generate a revenue stream that can allow 
fiscal decisions to be made over time to support climate change policy objectives. 

Specifically - 

8.1.1 Government will undertake work to determine the economic and fiscal costs and benefits of the 
proposed Climate Change Response Strategy. This work will specifically address the costs and 
opportunities resulting from a low carbon growth strategy, including on jobs and livelihoods and specific 
economic sectors. The work will also address the impacts of climate change through an assessment of 
the costs of action versus those of inaction and will address the costs of priority actions for specific 
sectors. This work to, to the extent possible will be incorporated into the National Climate Change 
Response Strategy White Paper. 

8.1.2 Government will consider establishing a National Climate Change Fund that will mobilize resources 
from national and international sources for investment in both climate change mitigation and adaptation 
actions. A feasilbility in this regard will be undertaken and its conclusions incorporated in the National 
Climate Change Response Strategy White Paper. 

8.1.3 Government will establish a Climate Finance Tracking Facility that will have the responsibility to track the 
flows of climate finance in both the private and public sector and that will also be responsible for 
reporting on the mitigation actions that have been implemented with international support. 

8.1.4 Work closely with South Africa’s Development Financing Institutions to ensure that climate change 
information and climate change risk is factored into their planning and that their lending portfolios 
support the country’s climate change objectives. 
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8.1.5 

8.1.6 

8.1.7 

8.1.8 

Collaborate with the private banking and insurance sector to ensure that it has adequate information to 
make informed decisions on risk management measures and lending decisions that may be affected by 
the impacts of climate change 

Work with and support the banking sector in mobilizing and making available finance for climate 
mitigation initiatives. 

Provide information that would support the banking sector to consider carbon implications in financing 
and investment decisions. 

Carbon trading schemes will be investigated as a medium- to long-term policy response to climate 
change and will focus on the scope and administrative feasibility of trading schemes for South Africa. 

8.2 Human Resources 
An efficient and effective response to climate change will require all of us to change our behaviour, especially 
when it comes to the use of fossil fuels and energy usage in general. We will need to do things differently, we will 
need to use different technologies and we will need to be far more sensitive to, and vigilant of, the changes 
happening around us. This, in turn, implies the need for new areas of education, the need for new levels of 
awareness, the need to build new skills, knowledge and expertise. Also implied is the need to provide re-skilling 
for people whose livelihoods will be completely changed. 

To meet this challenge, South Africa will - 

8.2.1 

8.2.2 

8.2.3 

8.2.4 

8.2.5 

Ensure that climate change, and specifically the required response to climate change, is included in all 
relevant aspects of our formal education curricula in order to ensure that future generations are fully 
prepared for a rapidly changing planet and the transition to a low-carbon society and economy. 

Include Climate Change elements in the review of the National Skills Development Strategy and ensure 
that all Sector Education and Training Authorities (SETAs)integrate climate change in priority skills 
development programmes, in the formal, informal and non-formal sectors of the South African education 
system. 

Ensure that all government sectoral climate change response strategies and actions plans include 
sections on education, awareness and outreach and human resource development. 

Ensure that the building of knowledge and expertise in new and/or emerging economic sectors is 
considered in all tertiary education curricula and relevant formal and informal training. 

By 2012, design, develop and roll-out a climate change awareness campaign that raises the awareness 
of all South Africans to the challenge of climate change and the need for appropriate responses and 
choices at the level of the individual. 

8.2.6 

8.2.7 

By 2013, compile and publish a review of the jobs most threatened by climate change and climate 
change responses and provide a strategy on how these people may be shielded against potential job 
losses including, but not limited to, re-training and re-skilling programmes for redeployment in new 
and/or emerging sectors. 

Encourage tertiary institutions of learning to conduct climate change research and facilitate the 
development of a national monitoring, reporting and verification guidelines for land use practices and 
land use change. 

8.3 Technological Resources 

As with the other inputs described in this section, an efficient and effective climate change response will require 
many changes in the technologies we use today. South Africa’s 2007 Climate Change Technology Needs 
Assessment indicated what South Africa’s priorities are in terms of technologies to address climate change. It 
was hoped that this initial submission to the United Nations Framework Convention on Climate Change would 
facilitate the next, critical step, which is the development of specific implementation plans for the prioritised 
technologies. It was envisaged that this process would open up access to funds, create an enabling environment 
for the transfer and uptake of technologies, and highlight opportunities for research and development cooperation 
in this area. 
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The next step is the development of technology implementation plans. However, the plans for mitigation and 
adaptation may vary significantly. Whereas mitigation technologies mostly concern hard technologies that are 
more easily transferred once the major stumbling block of funding has been resolved, it is much more difficult to 
draw implementation plans for the soft technologies required for adaptation. This stems from the fact that 
mitigation technologies are usually related to the services sector, which is relatively well regulated. Moreover, 
very often the end users of adaptation technologies are the general public and the poorest communities, who 
possess lower and less reliable repayment capacities, which are strong deterrents to financiers. The 
organisations most likely to be to be involved in the acquisition, development and implementation of adaptation 
technologies would be local government agencies and community-based organisations, which would also pose a 
risk to financiers in terms of repayment. Additionally, recipients of adaptation technologies frequently have limited 
absorption capacity. Due consideration will have to be given to this issue when dealing with implementation plans 
for adaptation. 

As there is no single recipe for transferring different technologies, it is important to draw up implementation plans 
that will accommodate all technologies prioritised while paying due attention to the specific nature of the various 
options. Such an action will lead to the identification of more precise steps, barriers and capacity-building needs, 
as well as other activities that may be required, such as awareness raising and information communication. 
Research and development partnerships are likely to be a key vehicle by which technologies will be transferred. 

With this, South Africa will - 

8.3.1 By 2012, translate the results of the Climate Change Technology Needs Assessment into well defined 
implementation plans for the successful transfer of the technology (hard or soft). In so doing, an effective 
stakeholder engagement process will be employed, the availability of financial and human resources for 
acquiring the technology will be assessed, and an environment conducive to the smooth flow of 
technology to the final recipients and users will be described. While elaborating the different steps of the 
implementation plan for the transfer of a technology, it will be important to identify capacity building 
needs and other barriers that will have to be overcome. The eventual outcome of this being the 
preparation of project documents for funding purposes for technologies requiring significant investments. 

8.4 Information 
Another key element of an effective response to climate change is information to support decision making at all 
levels. Given the nature and implications of climate change and the magnitude of the economic and social 
implications of effective climate change responses, decisions must be based on accurate, current and complete 
information in order to reduce risk and ensure the efficacy of interventions. To this end, the following information 
inputs are regarded as the minimum to ensure informed decision-making - 

The National Greenhouse Gas/nventory 

In order to make informed decisions around greenhouse gas emission mitigation and monitor the efficacy of 
interventions in this regard, accurate, current and complete information on South Africa’s greenhouse gas 
emission profile, including all significant sources, sinks and quantities of emissions, as well as information on 
historical and current emission trends must be available. To this end, South Africa will - 

8.4.1 By 2012, develop, test and commission a web-based greenhouse gas emission monitoring and reporting 
system as part of the National Atmospheric Emission Inventory component of the South African Air 
Quality Information System. 

8.4.2 By 2013, require the mandatory submission of greenhouse gas emission data to the National 
Atmospheric Emission Inventory by all significant emitters and compilers of greenhouse gas emission 
related data and/or proxy data by 2013. 

8.4.3 From 2014 onwards, publish an annual report containing accurate, current and complete information on 
South Africa’s greenhouse gas emission profile, including all significant sources, sinks and quantities of 
emissions, as well as information on historical and current emission trends. 
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Observed climate change 

In order to monitor the accuracy of climate change predictions, especially those used to inform response 
decisions, accurate, current and complete information on observed climate changes must be available. 
Furthermore, this information is also fundamental for early warning systems and modelling calibration and 
amendment. To this end, South Africa will - 

8.4.4 By 2012, compile a national climate change observation strategy that, among others, identifies key 
climate change indicators (e.g. temperature changes, rainfall change, sea-level rise, changes in the 
frequency and severity of extreme weather events, ocean acidity, etc.), identifies all the key role players 
involved in monitoring and measuring these indicators and describes how these role players will share 
and report information on observed climate change. 

8.4.5 By 2014 onwards, publish an annual report on all significant observed climate changes and which 
highlights, among others, new areas of concern, areas where observations are not aligned with modelled 
predictions, etc. 

Medium- and long-term modelling and down-scaled risk assessments 

In order to make informed proactive decisions in respect of interventions aimed at reducing predicted climate 
change risks, reliable medium- and long-term impact predictions must be available to, among others, establish 
the scale of the projected change and associated impact and establish the potential costs of the impact and the 
potential benefits of a response intervention. Furthermore, as much of the on-the-ground responses will be 
planned and implemented by local authorities, it is imperative that these predictions are down-scaled to levels 
where they are of use in informing these plans. To this end, South Africa will - 

8.4.6 

8.4.7 

By 2012, finalise, publish and initiate implementation of the 10-year Global Change Research Plan for 
South Africa, especially those elements of the plan aimed at increasing South Africa’s modelling 
capacity. 

By 2012, compile and publish a strategy for the continuous update and maintenance of the South African 
Risk and Vulnerability Atlas using reliable medium- and long-term modelling results and down-scaled 
risk assessments. 

8.4.8 

8.4.9 

By 2012 develop and pilot a methodology for the appropriate downscaling of climate information and the 
application of comprehensive impact assessments to specific geographical areas, including provinces 
and municipalities, in order to facilitate the provision of useful information for spatial and resource 
planning purposes to government. Roll out the downscaling work from 2012 onwards. 

Ensure that all National Communications submitted in terms of South Africa’s United national Framework 
Convention On Climate Change commitments contain the most up to date medium- and long-term 
modelling results and appropriately down-scaled risk and impact assessments. 

Response Monitoring 

In order to measure the efficacy of response interventions, especially with respect to cost effectiveness and 
impact, as well as to facilitate the replication of successful interventions, accurate, current and complete 
information on these interventions, their cost, outcome and impact is required. To this end, South Africa will - 

8.4.10 By 2012, design and publish a draft Climate Change Response Monitoring, Reporting and Verification 
(MRV) System that meets South Africa’s requirements for response monitoring whilst aligning with 
evolving international MRV requirements. 

Early Warning Information 

Although disaster management in South Africa has developed significantly since the promulgation of the Disaster 
Management Act 57 of 2002 and considering that there are numerous overlaps between disaster management 
and adaptation to climate change due to both focus areas addressing vulnerability to climatic extremes, there is a 
need to minimise the burden on existing limited institutional capacity by exploiting the disaster management - 
adaptation synergy and ensuring that the use and usefulness of existing information systems is maximised. To 
this end, South Africa will - 
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8.4.11 

8.4.12 

By 2012, compile, publish and initiate the implementation of a plan to extend the existing Early Warning 
System to include environmental diseases, pest outbreaks, heat stress and drought (to support 
agriculture) and heat stress (impact on vulnerable population). 

Support the development of risk and vulnerability service centres at universities supporting resource 
constrained municipalities. 

Information and Communication technology 

One of the key information challenges is to get required information to interested and affected people as quickly 
as possible and to ensure that the information is provided in a format that is accessible and useful to the target 
audience. This is especially important in respect of early warning systems where people need to take specific 
actions to reduce risks to themselves, their families and property. In order to meet this challenge, South Africa 
will- 

8.4.13 

8.4.14 

Ensure that all information systems referred to above implement effective communication strategies that 
ensure that information reaches the target audience efficiently and effectively. 

Explore and develop new and novel ways of communicating information, especially the communication 
of information to people who have no access to telephonic or other forms of electronic communication. In 
this regard, the use of radio and also of community networks, such as messages disseminated through 
schools, hospitals, churches etc should also be explored. 

9 MONITORING, EVALUATION AND REVIEW 

The implementation of this policy will be monitored through the cooperative governance mechanisms reflected in 
section 6 above and the Department of Environmental Affairs as a leading government department will define 
review mechanisms as well as process towards a further elaboration of this policy into regulatory and legislative 
instruments. 

9.1 Monitoring, verifying and Reporting Climate Changes 

In order to, among others, maintain and improve South Africa’s early warning systems, inform appropriate 
adaptation responses and monitor the impacts of climate change and the success, or otherwise, of international 
mitigation efforts, South Africa will - 

9.1.1 

9.1.2 

Ensure that research and observation bodies initiate and/or maintain nation-wide climate change 
monitoring systems, especially in respect of, among others, soil and ambient air temperature, soil 
moisture and air humidity, extreme weather events, floods and droughts, rainfall and sea-level. 

Ensure that appropriate research and observation bodies initiate and/or maintain nation-wide climate 
change impact monitoring systems, especially in respect of, among others, disease zone changes, 
vegetation changes, river and stream-flow changes, alien plant invasions and crop failures due to 
abnormal weather conditions. 

Compile and publish an annual summary climate change impact update from 2012 onwards. 

Implement and comply with the monitoring, reporting and verification (MRV) system for developing 
countries that is finally negotiated internationally. 

9.2 Monitoring, verifying and Reporting Overall Mitigation Efforts 

In line with government’s local and international undertakings and South Africa’s climate change response 
objective, South Africa’s climate change mitigation interventions are informed by, and will be monitored and 
measured against the following peak, plateau and decline emission trajectory, where: 

9.2.1 South Africa’s greenhouse gas emissions peak in 2020 to 2025 at 34% and 42% respectively below a 
business as usual baseline. 
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9.2.2 South Africa’s greenhouse gas emissions plateau from peak in 2020 to 2035 South Africa’s greenhouse 
gas emissions begin declining in absolute terms from plateau levels from 2036 onwards. 

With the context of South Africa’s climate change response objective, the emission trajectory described above is 
considered to be a fair contribution to the stabilisation of greenhouse gas concentrations in the atmosphere at a 
level that prevents dangerous anthropogenic interference with the climate system. It should be noted that the 
above trajectory is an ambitious one for a country that is as energy intensive and coal dependent as South Africa. 
In this context, the need for international finance, technology and capacity building support is a critical factor in 
the achievement of the trajectory. A key element of an international climate deal is likely to include an 
international monitoring, reporting and verification system (MRV) which will monitor and report on mitigation 
actions in developing countries. South Africa would want to make use of the National Communication system for 
this. 

In order to monitor, verify and report mitigation progress and the efficacy of South Africa’s mitigation 
interventions, South Africa will - 

9.2.3 

9.2.4 

Develop, test and commission a web-based greenhouse gas emission reporting system as part of the 
National Atmospheric Emission Inventory component of the South African Air Quality Information System 
by 2012. 

Require the mandatory submission of greenhouse gas emission data to the National Atmospheric 
Emission Inventory by all significant emitters and compilers of greenhouse gas emission related data 
and/or proxy data by 2013. 

9.2.5 Publish an annual report comparing actual greenhouse gas emission data against the emission 
trajectory described above by 2014. 

9.2.6 Keep a register of climate actions that result in the mitigation of greenhouse gases and also use this to 
measure progress against the overall GHG emission trajectory and national reduction targets. 

..... o0o ..... 
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REFLECTIONS 

The Future ofthe Commons 

I have lost connt of the number of times I have seen Garrett Hardin’s classic article~ 

~’The Tragedy of the Commons,"~ cited as an irrefi~able argumen~ f~:,r ~he superior 

eJ?iciericy of private proper~y rights with respec~ to land arid resource uses and, 

~herefi)re, as an irrefutable justification for priva~ization. This mistaken reading 

it, part derives fi’om Hardin’s appeal to the metaphor o~" cattle, under the private 

ownership of several individuals concerned wikh maximizi~g kheir individual ntilik> 

past~m~d on a piece of common land. IJ" the cattle wcre held in corumon, of co~rse, 

the metaphor would ~o~ work. Ik would the~ be clear khat it was private property 

cattle and individual utility-maximizing behavior that lay at the heart of the prob- 

lem. But none of this was Ilardin’s fimdame~tal concern. Ilis preoccupation was 

population growth. The personal decision to have children would, he feared, lead 

ever, tually ~o the des~r~ction of the global commons (a point ~ha~ Thomas Malthus 

also argued). The private, }2,milial nature of the decision was the crucial problem. 

The only solution, in his view, was m~thoritarian reg~latory population control. 

I cite ttardin’s logic here to highlight khe way that thinking about ~he com- 

mons itself has been enclosed all too o}}en in a far too narrow set of presumptions, 

largely driven by the example of the land enclosures that occurred in Britain 

the sixteenth century onward. As a resulL thinking has often pdarized between 

private-property solutions or authoritarian sta~e interven~ior,. From a political per- 

spective, the whole issue has been clouded over by a gut reaction either for or against 

enclos~ r~, typically laced with he{}y doses of r~ostalgia [br a once-upor>a-time, sup- 

posedly moral economy of common action. 
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Elinor Ostrom seeks to disrupt some of the presumptions in her book, Gov- 

er,~h~g ~.he Commo’~s,~ in which she systematizes the anthropological, sociological, 

and historical evidence. Ostrom shows that individuals can and o{}en do devise 

nious and eminently sensi[:de ways to manage common property resources (CPR) f~)r 

individual and collecki;~ benefit. These case studies "sha[ter the convictions of many 

policy analysts that the on ]y way to solve CP~ problem s is ~br externa] authorities to 

impose flfll private proper~y rights or centralized regulation" an& as Ostrom argues~ 

demonstrate ’~rich mixtures of public and private instrumentalities."~ 

Most of her examples~ however~ involve as ~i~w as a hur~dred or so appro- 

priators. A~ythi~g much larger (her largest case involved fifieen thousand users) 

required a "nested hierarchical" structure of decision making, rather thar~ direct 

negotiations be kween individuals. There is, clearly, an unanalyzed "scale problem" 

work here. The possibilities ~or sensible management of common-property resources 

that exist on one seal< such as shared water rights between one hundred [~rmers 

a srna~ river basin, do not and cannot carry over to problems such as global warming 

or ever~ to the regional di~]~_~sior~ of acid deposition t)om power stations. As we ~’jump 

scales" (.as geographers like to put it), the whole nature of the common-property 

problem and the prospects of [lndir~g a solution change dramaticall> What looks 

like a good way ~o resolve problems at o~e scale does not hold at anokher scale. Even 

worse, good solutions at or~e scale (sa> the local) do r~ot necessarily aggregate up, or 

cascade down, to make for good solutions at anokher scale (say, the global). This is 

why Hardin’s metaphor is so misleading: he uses a small-scale example to explicate 

a global problem. This, incide~tally, is also w}g the lessons gai~ed [}om the collec- 

tive organizatk:,n of small-scale solidarity economies along common-property lines 

ca,mot translate ir,~o global solutior, s without resort to nested hierarchical t),rms 

of decision making. Unfi)rtunately; hierarchy is anathema to many segments of the 

oppositional le[} these days. 

In the grander scheme o[’ things, and particularly at khe global level, some 

sort of enclosure is often the best way to preserve valued commons. It will ~ake a 

draconian act of enclosure in Amazonia, [br example, ~o protect both biodiversity 

a,zd the cultures of indigenous popu] ations as part c:,[" our global natural and cultural 

commodes. It will ahnosk certainly require stake aufhoriky to do so againsk the phi- 

listine democracy of shorbterm moneyed interests ravaging the land with soybean 

plantings and cattle ranching. But it, ~his instance there may be another problem: 

expelling i~digenous population,s from their [brestlands may be deemed necessary 

to preserve biodiversit> One commons, it, o~her words, may need to be protected at 

the expense of 

Questk:,ns of the corn mon s are contradictory and therefi)re always contested. 

Behind these conteskafions lie conflicking social i~kerests. I~deed, "politics/’ as 

Jacques Ranci&re has remarked, "is the sphere of activity c:,[" a common that can only 
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ever be contentious."4 At the end of it all, the analyst is ofien left with a simple deci- 

sion: whose side arc" ~x>~] o~, and which and whose interests do ~,ou seek to proteet9 

The rich these days have the habit of sealing themselves off in gated communities 

within which an exel~sionary commons gets defined. ~adiea~ groups can also pro- 

cure spaces~ sometimes through ~he exercise of private property rights (such as when 

activists buy a community-action center ~)r some progressive purpose), from which 

they can reach out 1o fi~rtber a politics of common i~terests. Or ~hey ea~ establish a 

commune or a soviet within some protected space. 

Not all {~)rms of the commons are open access. Some, like ~he air we breathe, 

are open~ while others~ like the streets of our cities, are open in principle but regu- 

late& policed, and even privately managed in the {i)rm of b~siness-improvement 

districts. And some~ like a common water resource eo~x~rolled by fifty farmers, are 

from the very start exel~sive to a particular social gro~p. Most of Ostrom’s exam- 

pies are of the las~ variety. Furthermore~ she limits her inquiry to so-called natural 

reso~rees such as land. forests, water, fisheries, and the like. (I say "so-called natu- 

ral" because all resources ar~ technological, eeo~omic, a~d eulh~ral appraisals a~d 

therefore socially defined.) Ostrom expresses no interest in other ~:,rms of common 

propert),, st~eh as genetic materials, knoMedge~ and cultural asse~s, which are very 

much under assault these days through eommodifieation and enclosure. Note, for 

example, how e~ltt~ral commodes get eommodified (and often bowdlerized) by the 

heritage industries. Intellectual property and patenting rights over genetic materi- 

als and scientific knowledge more generally constitute one of the hottest topics off 

our ~imes~ When publishing companies charge readers {})r access to articles i~x ~he 

scientific and techniea~ jo~rna~s they publish, the problem of access to what should 

be eomn~on knoMedge and open ~o all is plain to see. 

Cultural and intellectual commons are often not subject to the logic of scar- 

city a~d exch~sionary uses of the sort that apply 1o most nah~ral resources~ a point 

emphasized by Michael ttardt a~xd Antonio Negri in Commor~wealth~ We can 

listen to the same radio broadcast or television program at the same time. The 

rural eommo~x, Ilardt and Negri write, "is dy~mmie, im,olving both ~he product of 

labor and the means of fi~ture produetkm. This common is not only the earth we 

share but also the lang~ages we create, the social practices we establish, the modes 

off sociality that define our relationships, and so forth." It is b~ilt ~p over time and, 

in principle, open 1o all. In this way it is possible even to view "the metropolis as a 

factory for the production of the common?’5 The human qualities of the city emeNe 

from ore:" practices i~ the diverse spaces of the eity~ ew~n as ~hose spaces are st~bjeet 

to enclosure both by private and punic state ownership, as well as by social control, 

appropriation, and countermoves to assert what Henri Le{;~bvre called ~tbe right to 

the city" on the part of the inhabitantsJ~ Through their daily activities and struggles, 

individ~als and social groups create the social work] of the city and, in doing so, ere- 



ate something common as a framework within which wc all can dwell. While this 

ct~lturally creative commor~ cannot be destroyc’d throt~gh use~ it ca~ be degraded 

and banalized through excessive abuse. 

The real problem here, it seems to me, is not the commons per se. It is the 

[~ilure of it~dividualized privake properky rights to th~lflll our common inkerests in 

the way they are supposed to do. Why; [~:,r instance, do we not ffocus in ttardin’s 

metaphor on the ir~dividt~al owr~ership of the cattle ra~her thar~ on the pastm:’e as 

a common9 The j~stification for private property rights in liberal theor5 after all, 

is that rights sho~ld serve ~o maximize ~he common good when socially ir~tegrated 

through the institutions of fair and Dee market exchange. As ttobbes argued, a 

commonwc~alth gets produced throt~gh priva~izing competitive interests within a 

[)amework of stro~g state powea This opinion, articulated by liberal theorists such 

as John Locke and Adam Smith, continues to be preached, though ~sually while 

downplaying the need [br strong state power. The solution to khe problems of global 

povert5 the World Bank continues to assure ~s while heavily leaning on the theories 

of Hernando de Solo. is private property rights ~}~r all slmn dw~llers and access 

micro-finance (especially ones that just happen to yield the world’s financiers 

rates of re’tin’n). Once the inheren~ er~kreprer~eurial instincts of the poor are liber- 

aked in khis way, ik is said~ then all will be well, and the problem of chronic poverty 

will be 

For Locke, individual property is a nakura] right thak arises when individuals 

create valise hy mixing their labor with the land: the [)~its of their labor belong to 

them and to them alone. This was the essence of Locke’s version of the labor theory 

of vah~e. Market exchange socializes that right when each ]ndividua~ gets back the 

value he or she has crea~ed by exchanging i~ againsk an equivalei~t value crea~ed 

another. In e{}}~ct, individuals maintain~ extend, a~d socialize their private property 

right through vah~e creation and st~pposedly ~)ee ai~d }~tir marl;et exchange. This is 

how the wealth of nations is most easily creaked and the common good best served. 

The pres~mption is, of course, that markets car~ be fair and })ee, and in clas- 

sical political economy it was assumed that the state would inkervene to make them 

so ........ at least, that is what Smith advised state leaders to do. But there is an ugly 

corollary ~o Locke’s theory: individtmls who ~5il ~o produce valise have no claim 

property: The dispossession off ]ndigeno~s populations in North America by "pro- 

ductive" colonists, f~r ir~stance~ was justi{}ed becm~se ii~digeno~s popt~latioi~s did 

~o~ produce value. 

So how does Karl Marx deal with all off this? Marx accepts ~he Lockean tic- 

tion in khe opening chapters of Cayita{~ though the argument is certainly larded 

with plenty of irony when, }::~r example, he takes ~p the strange role of the [{obinson 

Crusoe myth in political-economic thinking, in which someone throw~ into a state 

of nat~re acts like a trace-born Briton. B~t when Marx takes ~p how labor power 

becomes an indivi&~alized commodity tha~ is bought and sold in {~h;" and t}ee mar- 
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kets, wc see the Lockean fiction unmasked for what it really is: a system founded 

on equa]ity in value exchange’ produces surplus value {br the capitalist owner o{" the 

mea~s of produc~io~ through the exploitation of living labor in pro&~ction~ 

The I,ockean fl)rm~ation is even more dramatically ~mdermined when Marx 

takes up tt~e question of collective labor. In a world in which individual artisan pro- 

ducers controlling their own means of prod~ctk:,n could engage in ~ree exchange 

in relatively free markets~ the I,ockean fiction might have some purchase. But 

rise of the [~tctory system from the late eighteenth cent~ry omvard, Marx argyles, 

rendered I,ocke’s theoretical }i)rnmlations redundant. In t}~e }~tctor)~ labor is col- 

lectively organized. If there were any property right to be derived from this [brm of 

laboring~ t}~en surely it would have to be a collective or associated rather thai~ indi- 

vidual one. The definition of value-produci~g labor, which grounds Locke’s theory 

of private propert)’, no longer hok]s f;)r the individua~ but is shif}ed to the collective 

laborer. Commu~ism should the~ arise on the basis of"an association of [)ee men, 

working with the means of production hek] in common, and expending their many 

di{};~ren~ {~)rms of labor-power ir~ f~ll sel~2awareness as one single labor }}~rce.’’v Marx 

does not advocate state ownership but some form of ownership vested in the 

rive laborer producing }i)r ~he common good. 

How that {})rm of ow~ership might come into being is established by turn- 

ing Locke’s argument on ~he production of value agains~ itsel~i Suppose, sas,s Marx~ 

a capikalist begins production with 8~,ooo i~ capikal a~d in the first )~ar manages 

to gain $~oo surph~s valise from laborers mixing their labor with the land, and the 

capikalist then uses dmt surplus in perso~ml consumption. Then, after five yc~ars, the 

$~,ooo should belong to the collective laborers, since they are the ones who have 

mixed their labor with the land. The capitalist has consumed away all of his or her 

original capital. IAke the indigencms populations of North America, the capitalists 

deserv~ to lose their rights, sii~ce they themselves have produced no valt~e. 

While this logic might sound outrageous, it lay behind the Swedish Meidner 

plai~ proposed ii~ ~he late ~96os. A tax on corporate profits, in re~t~ri~ {i)r wage 

reskraint on the part of unions, was to be placed in a worker-conkrolled t~md that 

wo~k] invest in and eventuM~y buy (mr the corporation, thus bringing it ~mder the 

common control of the associated laborers. Capital resisked this idea with all its 

might, and it was never implemented. But the idea (mght to be reconsidered. The 

cei~tral conclusion is that the collective laboring ~hat is now productive of value 

must ground collective, not individ~ml, property rights. Value, socially necessary 

labor time. is the capitalist common, and i~ is represented by mone?~ ~he universal 

equivalency by which common wealth is measured. The common is noL kherefore~ 

something extant once upon a time that has sii~ce been losL bu~ something tha~, like 

the urba~ commons, is continuously being produced. The problem is ~hak ik is just 

as continuously being enclosed and appropriated by capita~ in its commodified and 

monetary }}~rm. A community grot~p tha~ skrugg]es to maintaii~ ethnic diversity ii~ iks 



neighborhood arid to protect agairist gentrificatio~, for example, may sudder@ find 

its property prices rising as real estate agents market the ~’character" of the neigh- 

borhood as multic~lt~ral and diverse as an attraction {})r get,triflers. The outcome, 

writes Marx, is that capital, impelled onward by the coercive laws of competition to 

maximize (as do the cattle ow~ers i~ Ilardin’s tale) utility (profitability), produces 

progress ir~ the art, not only of robbing the worth,r, lint of robbing the 

soil; all progress in increasing t]~e i}~rtility of the soil t;>r a gi~,~en time is a 

progress towards ruining t]~e more long-lasting sources of that fk-~rtility. 

more a country proceects f?om large-scale industry as the background of 

its development, as in the case of the Unitect States, the more rapid is this 

process of destructiono Capitalist production, therefi~re, only develops the 

techniques and the ctegree of combination of the social process of production 

by simultaneously undermining the original sources of all wealth ...... the soil and 

the worl, er.s 

This "tragedy" is similar to that which ttardin depicts, bz~t the logic 

which it arises is entirely dif{brent. The problem of the commons is redefined here 

along wi~h a ra~xge of possible solutions~ Lef~ unregulated, individualized capital 

aec~mu~ation perpet~ally threatens to destroy the two basic common property 

resources that tmdergird all ff~rms of prodt~ction: the laborer and the land. And with 

capital accumulation occ~rring at a compo~md rate of growth (us~Jally at the mini: 

mum satis}~tctory levcd of 3 percent), these dual ~hrea~s to land and labor escalate in 

scale and inte~sity over time. 

The violent neoliberal attacks on the rights and power of organized labor 

that, {]’om Chile to Britain, began i~ the ~97os are now being augmented by a dra- 

conian globa~ m~sterity plan that, })ore Califi~rnia to Greece, entails losses in asset 

values, rights, and entitlements [br the mass of the population, coupled with the 

predatory absorption of hitherto margin all zed population s into capital] sin’s dyn 

its. Living on less thar~ 8~ a da}~ this population of more than 2 billior~ or so is now 

being taken in by microfinance as the "subprime of all s~bprime ~}:,rms of lending," 

so as to extract wealth ~)om them ~ as happened in U.S. housing markets thro~gh 

subprime predatory lending, which was then t})llowed by [breclosurcs ~ to gild the 

McMar~sions of the rich. The er~vironmer~tal commons are no less threatened, while 

the proposed answers such as carbo~ tradi~g and ~ew environmental technologies 

merely propose that we seek to exit the impasse ~sing the same tools of capital 

mulation and speculative market exchange that got us into the dit~culties in the first 

place. Unfi~rtunatel}~ this is an old, old story: every major initiative to solve the prob- 

lem of global poverty since ~945 has insisted on exclusive ~se of the mear~s~capital 

acc~muladon and market exchange ........ that produce relative and sometimes absol~te 

povert),. It is unsurprising that the poor are still with us and that their numbers arc~ 

growing rather than diminishing over time. 
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The dismantling of the regulatory frameworks and controls that sought to 

curb, however inadequatel>; t]~e penchant for predatory practices of accumulation 

has unleashed the aprils moi, le d61uge logic of unbridled accumulation and financial 

speculation tha~ has now turned ink:, a veritable flood. ’The consequent damage can 

only be contained by the socializafio~ of surplus produckion and distribution and 

establishmen~ of a new common of wealth open to all. 

Wlmt ma~ters here is not the particular mix of instih~ional arrangemen~s~ 

enclosures here, extensions of a variety of colbcfive and common-property arrange- 

menb there~ bu~ that the unified efI~_:ct address ~he spiraling degradatio~ of com- 

mon labor and commot~ land resources (including d~e resources embedded in the 

"second nature" of ~he bulk enviromnen0 at ~he hands of capital, h~ this 

~he "rich mix of instrumentalities" dmt Oskrom begins ~o iden~i[}/~no~ or@ public 

and private but also collective and associational, nested hierarchical and horizontal, 

exclusionary and open ~ will all have a key role to play in finding ways to organize 

production, distribution, exchange, and consmnption to mee~ human needs. The 

poin~ is no~ ~o fiJfill the requireme~s of accumulation for accumula~ion’s sake 

the part of ~he class ~ha~ appropriates ~he common wealth from ~he class ~hat pro- 

duces it. The poi~k ra~her, is ~o change all ~ha~ a~d to [h~d creative ways to use the 

powers of collective labor [br the common good. 
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A ttisto~ of Violence 

By John Buff Smith 

Boru of the violence of a revolution declared by a preamble that proclaimed equality and unalienable rights that gave all access to life, liberty and the pursuit of 

happiness, the United States of America retreated fio,n that pledge as it established a Constitution with laws that defined for whom and how the promise of that 

violence would actaally play out in the lives of its citizens. These were violent times and one needed to bear arms not only to defend the young nation but their individual 

person; so that right was preserved by the new cons~dtution. However; all blessings of libe~V were not extended to all who bled in the violent revolution that gave life to 
the new nation. The Founding Fathers denied life, libeW and the pursuit of happiness to what had already become a sizable population of slaves and Native people 

whose land had been confiscated. 

The Constitution enacted in 1789 was a document dedicated to insuring white supremacy by designating slaves - so-called ’others’ - and their descendants as 3/5 of 

white men, a status that drove a violent divide through the hearts of the people ~md sent the young nation spiraling towa, d Civil War just 71 years later. The 

underpinning of wNte supremacy established by the Constitution evolved into a credo of genocide known as ManliEst Destiny. This sell-righteous ordination justitied 

the slaughter of millions of Native people in order to possess their resource rich land. Unwilling to share so vast a continent with others except as slave~ the young 

nation welcomed Europeans to enter its golden door. while offering only racism, discrimination, lyncNng and a hostile environment laden with violence "to slave 
descendants and Native people still languishing as second class citizens. 

The transition from the nineteenth to the twentieth century was marked by the re-enslavement of African Americans and the nea~c annihilation of the rightful owners of 

the land. This was a ti,ne, beginning in the 1890s, of involu~tmy servitude primea~ily for black ,nen and women, M~o were sold as convict laborers by southern s~te and 

count, officials into a life of indefinite hard labor to private factories, farms, mills, mines and plantation prison camps. Unlike slaves, who had value as private propelS; 

convicts belonged to no one, consequently they were expendable. 

Perpetually chained, starved, ill-clothed, worked and beaten mercilessly with little to no healthcare, blacks resided in a painful state where hell was a reprieve. This 

nether~vofld, devoid of rights, was created by s~ta’te law and sanctioned by the US government. Simalta~eously, millions of slave descendants were held in virtual slaveD, 

as sharecroppers and tenant l?anners legally bound to landowners tbr life. Escape and capture meant being sold as convict laborers -- a fate worse than death. 

Whites reclaimed power following the Civil War and Reconstruction through the unrestricted use of violence agains~t blacks. Freedom never came for slave descendants 

and violence never relented. The decision in Brown v Board of Education of Topeka (1954) spawned waves of violence in both the North and South. School 

integration, sit-in demonstrations, civil rights’ marches, voter registration drives and lawsuits by blacks drew violent reactions fiom state and local govermnents, as well 

as the Ku Klux Klan, White Citizen Councils and white clmrches. Calls for restraint and calm deliberation from the white community were drowned out by the voices of 
white supremacy and hatred. 

Good law-abiding white citizens bnrned homes, businesses, churches and crosses to frighten and intimidate blacks that demanded first class rights promised by the US 



Constitution. From 1890 through 1950, lynching wa~s a form of entertainment tbr whites. Attended by tens of thousands - businessmen, politicians, women and children 

- these commuNty murders drew white people fi’om miles around to witness the spectacle of budging eyes agoNzing screams, and the smell and sight of burning flesh. 

Attendees collected, fought over and bought souvenirs of skin, hair, ears eyes fingers and even genitalia of the unfortunate victims. Photographs of lynched corpuses 

were made into postca~-ds and, like elated tians after attending a rock concert today, these cards were mailed to tiiends and relatives as a testimony to having witnessed 

such a murderous event. Yet, in 2011 the lynching noose remains the ultimate syanbol of violence that hangs over slave descendants. 

With such a histo~3~ of violence, Americans should not be surprised when individuals perpetrate violence such as the shooting that occurred in Tucson, Arizona. It is 

most unfortunate that so ,nany were wounded and killed in that senseless act. However, as Malcofin X said before he was gunned dow~ "Chickens come ho,ne to 

roost." His metaphor referred to the assassination of President John F. Kennedy and was related to the fact that America’s violence abroad can beget violence at 

home. Americans tend to excuse or dismiss violence they commit or support against others such as Israeli attacks on Palestinians or drone attacks in Pakistan that have 

killed hundreds of civilians. 

By "the same token, Maite Americans refuse to connect’the sensitizing ett~ct of the violence committed against slave descendants and how that violence was glorified in 

the white community to justit) attacking blacks when their demands tbr equality upset the established ovcter of white lit}. Young white men have been taught for 

genera’dons that it is acceptable to commit violence and mayhem against black people to defend the white way oflit~. Now that some white people are being targeted 

as similar threats to white supremacy in the minds ofyoang white men -- like the white shoo’mr in Tucson -- who under such circumstances cannot di stinguish between 

black and white threats, it is easier tbr whites to write him offas mentally unstable. However, at the risk of sounding absrav~, given America’s history of violence, this 

white man would seem to be in the norm, while those of us who are truly shocked and appalled by such acts and desire to do something about the uraestricted access 

to guns and glorified violence are viewed as abnormal, downright un-American. 

Bit of Histou 

A Bmningham Bombing (1963) 

In the state of Alabama. where Democratic Gov. George Wallace declared, "I draw the line in the dust and toss the gauntlet betbre "the feet of tyranny and I say 

segregation now, segregation tomorrow, segregation forever," public school integration dragged despite the "all deliberate speed" mandate of the Supreme Court 
decision in Brown v Bomd of Education (1954). Alabama public schools were not desegregated until after enactment of the 1964 Civil Rights Ack whose passage was 

influenced by the 1963 bombing of the 16th Street Baptist Church, a major Birmingham meeting site for civil rights activists. Civil rights leaders, including Dr. Martin 

Luther King, Dr. Ralph Abernathy and Fred Shuttlesworth, led prayers and planned peaceful protests. 

By May 1963, already elevated racial tensions esealated as the Birmingham protests proved successful. Stores in downtown Birmingham had been desegregated and 

schools in Birminghmn had been ordered by a federal court to integrate neafty ten years after Brown (1954). And, while city leaders had reached a settlement with 

demonstrators to integrate public places, not eveD’one agreed ruth ending segregation. 

Many Ku Klux Klan members and civic leaders did not accept this decision. Birmingham’s chief of police, Bull Connor, who opposed equal rights tbr blacks ordered 

the use of police dogs and fire hoses on civil rights demonstrators in May 1963. 

When thirteen (13) black children were slated to enroll in a Tuskegee high school, Gov. Wallace sent state troopers into the town. On September 10, 1963, troopers 

surrounded the school, turned away pupils and teachers, and passed out copies of Wallace’s "Executive Order No.9," which declared the school was closed in order 

to "preserve the peace and maintain do,nestic tranquility." 

In this climate of hate and violent rhetoric, the Sixteenth Street Baptist Church became an inviting target. On Sunday, September 15, 1963, a bomb exploded at 

appro~mately 10:22 A.M. at the church. The blast killed four little girls - - Addie Mae Collins (aged 14), Denise McNair (aged 11 ), Carole Robertson (aged 14), and 

Cynthia Wesley (aged 14); 22 were inured. The explosions increased anger and tension. Two more people died in the hours following the Sunday morning bombing, 

including a 16-year-old black boy shot by police after he was canght thromng rocks at cars and refused to stop for police officers. 

Civil righks activists blamed Gov. Wallace for the killings. Nicknamed "Bombingham," the cir.5~ had had more than 40 bombings since WWI. A week before "the 

bombing Wallace had told The New York Times "that to stop integration Alabama needed a "t~w firs-class funerals." The ci~ of Birmingham initially offered a $52,000 

reward tbr the bombers’ arrest. Wallace offered an additional $5,000. ttowever, Dr. King wired Wallace "that "the blood oftbur little children.., is on your hands. 

Your irresponsible and misguided actions have created in Birmingham mad Alabama the atmosphere that has induced continued violence mad now murder." 

Thousands of mourners of all races attended the funeral service for thiee of the little gifts. No city" officials attended. 

A witness identified Robert Chambliss a Ku Klux Klan ,nember, as the man who placed the bomb under the church steps. Arrested and cha, rged with murder and 

possession of dynamite without a permit, Chambliss was found not gnilty of murder on October 8, 1963; he received a hundred-dollar fine and a six-month jail 

sentence for possession of d~vnamite. 

On July 2, 1964, President Lyndon Johnson signed the Civil Rights Act of 1964, ensuring equal rights of black Americans before the law. 

After’taking office in 1971, Alabama Atlxm~ey General Willimn Baxley reopened the Birmingham bombing case. In November, 1977 Chambliss was tried once again 

for "the church bombing. Now aged 73, he wa~s tband guilty and sentenced to life imprisonment. He died in an Alabama primn on October. 29, 1995. 

On May 17, 2000, the FBI atmounced it had identified a Ku Klux Klan splinter g~oup as responsible for the Sixteenth Street Baptist Chra~ch bo,nbing. Four men, 

Robert Chambliss He,man Cash, Thomas Blanton and Bobby Chew, were named as responsible parties. Cash died in 1994; Blanton was tried in 2001 and found 

guilty of,nurder at age 62 and sentenced to life in prison. Convicted of murder in 2002, Cherry died in prison on November 18, 2004 at age 74. (Sources: 

www.en~lish.illinois.edu/maps/poets/m r/randall/birmin~ha~m.httn, http://en.wikipedia.or,~, and ~wwv.p.lobedsecuril’i.oro,/militar5~/ops/alabama.ht~n ) 



Intuit’s Vibe 

Binningham Sunday 

By Rich~acd Farina 

Come round by tny side and I’ll sing you a song. 

I’ll sing it so softly; it’ll do no one wrong. 

On Birmingham Sunday tl~e blood mn like rune, 

And the choirs kept singing of Freedom. 

That cold autumn morning no eyes saw the sun, 

And Addle Mae Collins, her number was one. 

At an old Baptist church there was no need to ran. 

And the choirs kept singing of Freedom. 

The clouds they were grey and the autumn winds blew, 

And Denise McNair brought the number to two. 

The ti~lcon of death was a creature they knew, 

And the choirs kept singing of Freedom. 

’][’he church it was crowded, but no one could see 

That Cynthia Wesley’s dark number was three. 

Her prayers and her feelings would shame you and me. 

And the choirs kept singing of Freedom. 

Young Carol Robertson entered the door 

And the number her killers had given was four. 

She asked for a blessing but asked for no more, 

And the choirs kept singing of Freedom. 

On Birminghmn Sunday a noise shook the ground. 

And people all oxzer the earth turned around. 

For no one recalled a more cowaacdly sound. 

And the choirs kept singing of Freedom. 

’][’he men in the tbrest they once asked of,ne, 

How many black berries grew in the Blne Sea. 

And I asked them fight with a tear in my eye. 

How mm~y dark ships in the Ii)rest? 

The Sunday has come and the Stmday has gone. 

And I can’t do much ,note than to sing you a song. 

I’ll sing it so softly; it’ll do no one wrong. 

And the choirs keep singing of Freedom. 



Venue for aJ~ Artist 

The New Jim Crow (Excerpts) 

By Michelle Ale:milder 

What has chm~ged since the collapse of Jim Crow has less to do with the basic stcacmm of our socie .ty thm~ with the language we use to justify severn inequality’. In the 

era of colorblindness, it is no longer socially permissiNe to use race, explicitly, as jus~tification for discrimination, exclusion, or social contempt. We use our criminal- 

justice system to associate crimiuali~ with people of color and engage in the prejudiced practices we supposedly left behind. Today, it is legal to discriminate against 

ex-olt}nders in ways it was once legal to discriminate against African Americmas. Once you’re labeled a felon, depending on the state you’re in, the old forms of 

discrimination -- employment discrimination, housing discrimination, denial of the right to vote, and exclusion from jury service -- are suddenly legal. As a criminal, you 

have ~arcely more righks and arguably less respect than a black man living in Alabama at the height of Jim Crow. We have not ended racial caste in Ame6ca; we have 

merely redesigned it. 

Morn than tw’o million African American,s are currently under the control of the crimi~M-j ustice system -- in prison or jail, on probation or parole. Most people 
appreciate that millions ofAfdcm~ Americm~s were locked into a second-class status during slaveW m~d Jim Crow, mad that these earlier systems of racial control 
created a legacy of political, social, a~d economic inequality" that our nation is still straggling to overcome. Relatively few, however, seem to appreciate that millions of 
African Americm~s are subject to a new system of control -- mass incaacceration -- which also has a devastating ett}ct on ~:amilies and communities. ’][’he lmxm is greatly 
intensified when prisoners axe released. As criminologifft Jemmy Tmvis has observed, "In this brave new world, punishment for the original ott}nse is no longer enough; 
one’s debt to society’ is never paid." 

The ,scale of incarceration-related discrimination is astonishing. Ex-offenders am routinely stripped of essential rights. Current felon-disenfranchisement laws bar 13 

percent of African American men from casting a vote, thus making mass incarceration an effective tool of voter suppression -- one remiNscent of the poll taxes and 

literacy tests of the Jim Crow era. Employers routinely discriminate against m~ applicant based on c6minal histo~. In most s~te~ it is also legal to make ex-drug 

offenders ineligible tbr fi)od stamps. In some major urban areas, if you taI:e into accotmt prisoners -- who are excluded from poverty and unemployment statistic~ thus 

masking the severity of black disadvantage -- more than half of working-age African American men have criminal records and are thus subject to legalized 

discrimination lbr the rest of their lives. 

’][’he "wax on drugs" is the single greates~t contributor to mass incarceration in the US. The drug wax has been waged almost exclusively in poor communities of color, 
despite the fact that s~dies indicate that people of all races use and sell illegal drags at similar rates. This is not what one would guess by peeking inside our nation’s 
prisons m~d jails, which axe overflowing with black and brown drug offenders. In 2000, Africa~ Americans made up 80 percent to 90 percent of imprisoned drag 
offenders in some states. 

The extraordinary racial disparities in our criminal-justice system would not exist today but for the complicity- of the United States Supreme Court. In the failed war on 

drugs, our Fourth Amendment protections against tmreasonable searches and seizures have been eviscerated. Stop-and-frisk operations in poor communities of color 

are now routine; the arbitraxy and discriminatory police practices the t>amers aimed to prevent are now commonplace. The Supreme Court had begun steadily 

unraveling Fourth Amendment protections against stops, interrogations, a~d seizures in btts stop~ train stations, schools, workplace~ airports, and on sidewalks in a 

series of cases starting in the early 1980s. These aggressive sweep tactics in poor communities of color axe now as accepted as separate water tbuntains were several 

decades ago. 

If the system is as rife with conscious and m~conscious bias, why aren’t more lawsuits filed? Why not file class-action lawsnits challenging bias by the police or 

prosecutors? Doesn’t the 14th Amendment guarantee equal protection of the law? 

What many don’t realize is that the Supreme Court has ruled that in the absence of conscious, intentional bias -- taJ~tamount to m~ admission or a racial slur - - you can’t 

present allegations of race discrimination in the criminal-jufftice system. These rulings have created a nearly insurmountable hurdle, as law-e~fforcement officials know 

better than to admit racial bias out loud. mad much of the discrimination that pervades this system is rooted in unconscious racial stereoty~pes, or "hunches" about certain 

ty~pes of people that come down to race. Because these biases operate unconsciously, the only proof of bias is in the outcomes: how people of different races are 
treated. The Supreme Cour~ however, has ruled that no matter how severe the racial disparities, and no matter how overwhelming or compelling the statistical evidence 

may be, you must have proofofcon~iou~ intentional bias to present a credible case of discrimination. In this way, the system of mass incarceration is now immunized 

t?om judicial scrutiny lbr racial bias, much as slavery a~d Jim Crow laws were once protected from constitutional challenge. 

As a nation, we have managed to create a massive s?’stem of control that locks a significm~t percentage of our population -- a group defined largely by race - - into a 
permanent, second-class status. In the so-called era of colorblindness, we have become blind not so much to race as to the re-emergmme of caste in America. We 
have turued away from those labeled "criminals," viewing them as "others" mm,orthy of our concern. Some of us have been complicit by remaining silent, even as we 
have a snealdng suspicion that something lms gone hombly wrong. We mast break that silence m~d awaken to the human-rights nightmare that is occurring on our 
watch. 

About Me: Alexander is an associate professor at the Morilz College of Law at Ohio State University’ and author of The New Jim Crow: ~lgass Incarceratio~t i~t an 

Age of Colorblindness. These excerpts are from a speech delivered at an event hosted by the Constitution Project and Georgetown Center on National Security’ and 

the Law. The speech in its entire~ can be read at www.prospect.orgics/arlJ~cles?article the new jim crow) 

Politics Y2K11 

Climate of Hate 

By Patti Kmgmma 

When you heard the retable news from Arizona, were you completely surprised? Or were you, at some level, expecting something like this atrociU to happen? 



Put me in "the latter category. I’ve had a sick t~eling in the pit of my stomach ever since the final stages of the 2008cmnpaign. I remembered the upsn~e in political 

hatred after Bill Clinton’s election in 1992 an upsurge that culminated in the Oklahoma City bombing. And yon could see, j ust by watching the crowds at McCain- 

Palin rallies, that it was ready to happen again. The Department of Homeland Security reached the same conclusion: in April 2009 an internal report warned that right- 

wing extremism was on the rise, with a growing potential tbr violence. 

Conservatives denounced that report. But there has, in t:act, been a rising tide of threats and vandalism aimed at elected officials, including both Judge John Roll, who 

was killed Saturday, and Representative Gabrielle Giffords. One of these days, someone was bound to take it to the next level. And now someone has. 

It’s true that the shooter in Arizona appears to have been mentally troubled. But that doesn’t mean that his act can or should be treated as an isolated event, having 

nothing to do with the national climate. 

Last spring Politico.cam reported on a surge in threats against members of Congress, which were already up by 300 percent. A nnmber of the people making those 
threats had a history of mental illness but something about the cnrrent state of America has been causing thr more disturbed people than before to act out their illness 

by threatening, or actually engaging in, political violence. 

And there’s not much question what has changed. As Clarence Dupnik, the sheriff responsible tbr dealing with the Arizona shoo’dngs, put it, it’s "the vitriolic rhetoric that 

we hear day in and day out from people in the radio business and some people in the TV business." The vast ,najori~" of those who listen to that toxic rhetoric s~top 

short of actual violence, but some, inevitably, cross that line. 

It’s ilnporta~t to be cle~x here about the nature of our sickness. It’s not a general lack of"civility," the favorite tel:m of pundits who want to wish away fundan~ental 

policy disagreements. Politeness may be a virtue, but there’s a big difference between bad manners and calls, explicit or implicit, for violence; insults aren’t the san~e as 

incitement. 

The point is that there’s room in a democracy for people who ridicule and denonnce those who disagree with them; there isn’t any place for eliminationist rhetoric, for 

suggestions "that those on the other side of a debate must be removed fi’om that debate by whatever means necessary. 

And if s the saturation of our political discourse    and especially our airwaves with eliminationist rhetoric that lies behind the rising tide of violence. 

Where’s that toxic rhetoric coming from? Let’s not make a false pretense of balance: it’s coming, overwhelmingly, fiom the right. It’s h~xd to imagine a Democratic 

member of Congress raging constituents to be "armed and dangerous" without being ostracized; but Representative Michele Bachmann, who did just that, is a rising s~ar 

in the G.O.P. 

And there’s a huge contrast in the media. Listen to Rachel Maddow or Keith Olbermann, and yon’ll hear a lot of caustic remarks and mockery aimed at Republicans. 
But you won’t hear jokes about shooting government officials or beheading a journalist at The Washington Post. Listen to Glenn Beck or Bill O’Reilly, and yon will. 

Of course, the likes of Mr. Beck and Mr. O’Reilly are responding to popular demand. Citizens of other democracies may marvel at the American psyche, at the way 
eflbrts by mildly liberal presideuts to expand health coverage are met with cries of tyranny and "talk of armed resista~ce. Still, that’s what happens whenever a Democrat 
occnpies the White House, and there’s a market tbr anyone willing to stoke that roger. 

But even if hate is what many want to heaz, that doesn’t excuse those who pander to "that desire. They should be shunned by all decent people. 

Un~b~nately, that hasn’t been happening: the purveyors of hate have been treated with respect, even deference, by the G.O.P. establishment. As David Frum, the 
~brmer Bush speechwriter, has put it, "Republicans origina2lly thought that Fox worked for us and now we’re discovering we work for Fox." 

So will the Arizona massacre make our discourse less toxic? It’s really np to G.O.P. leaders. Will they accept the reality- of what’s happening to America, and take a 
stand against eliminationist rhetoric? Or will they W to dismiss the massacre as the mere act of a deranged individual, and go on as before? 

If Arizona promotes some real soul- seacching, it could prove a turning point. If it doesn’t, Saturday’s atrocity roll be just the beginning. (Source: 

www.nytimes.com/2011/01/lOiopinio~qOkruaman.html) 

Hood Notes 

’Kiss My Butt’ 

By Clarke Canfield 

Maine’s governor told critics Friday to "kiss my butt" over his decision not to attend the s, ate NAACP’s annual Martin Luther King Jr. Day celebrations over the 

holiday weekend. 

Gov. Panl LePage declined the organization’s invitations to a dinner in Portland on Sunday night due 1,~ a personal commitment and a breakIi~st in Orono on Monday 

because he was attending a funeral. 

The NAACP s state director said the group felt it was being neglected by the new governor~ who was elected in November. ’][’he head of a Portland immigration group 

said it would have been nice if he’d at least send a representative from his office to attend. 

When asked by a reporter Friday to respon& LePage said: "Tell them to kiss my butt." 

"If they want to play the race card, come to dinner and my son will talk to them," LePage said, referring to Devon Richa, d, a 25-year-old Jamaican whom LePage took 

into his home at the age of 17. 



After LePage declined the invitations, NAACP s~te director Rachel Talbot Ross told the Portland Press Herald the group waa beginning to t~el "we’re not welcome, 

we’re not part of the Maine he’s preparing to lead for the next ti)ur years." 

Beth Sticki~ey, executive director of the Immigrant Legal Advocacy Project in Portland, said LePage’s remarks are discouraging given that the NAACP events are 
about unity. 

"Igs unfortunate Gov. LePage seems to be throwing down a gauntlet when this was just an invitation to cotne togetherY she said. 

NAACP national President and CEO Benjamin Todd Jealons called LePage’s comments inflammato~. "Gov. LePage’s decision to inflame racial tension on the eve of 

the King holiday denigrates his office," Jealous said. "His words are a reminder of the wors~t aspects of Maine’s history and out of touch with our nation’s deep yearning 

for increased civility and racial healing." 

LePage spokesman Dan Demeritt said the governor’s comments were spoken in a "direct manner" that people have come to expect t~m him. During last ti~ll’s 

campaign, LePage - a Republican who had tea part?, support - told a group of fishennen that if he were elected, "you’re going to be seeing a lot of me on the ti-ont 

page, saying ’Governor LePage tells Obama to go to hell."’ 

But the issue has nothing do with race, Demeritt said. Rather, he said, ifs about a "special interes~t group" expressing fi-dstration at the governor not yet malting time to 

meet. 

"It’s nothing more than a scheduling conflict and to suggest otherwise is ridiculous," Demeritt said. While mayor of Waterville, LePage attended numerous Martin Luther 

King Jr. Day breakfasts and gave the welcome address on four occasions, Demeritt said. The governor’s weekly radio address, to be aired Saturday, pays tribute to 

King. (Source: www.washingtonpos~t.com,’wp-dvn,’content!article/2011/01/14iAR2011011404001 pf.html) 

Disgruntled says: According to Pima Connty SheriffClarence Dupnik in describing the climate of hate that exists in the United States, "The anger, the hatred, the bigot~ 

that goes on in this country is getting to be outrageous, mad untbrtunately Arizona has become sort of the capital. We have become the mecca for prejndice and bigot~. 

The fiery rhetoric that has taken hold in politics may be t~ee speech, but it’s not without con~quences. To t~ to inflmne the public on a daily basis, 24 hours a day, 

seven days a week, has impact on people, especially who are unbalanced personalities to begin with." In response to Dupnik’s description and calls t?om a wide 

political spectrum to tone down the heated political fl~etoric, some on the political right have gone ballistic. Rather than show her diplomatic prowess and c~edentials for 

higher office, Sa~:ah Palin, queen of the tea paa~ty movement and GOP darling, threw another log on the pyre in calling criticism of her incendim)~ political fl~etofic a 

°blood libel,’ an archaic term that refers to the shedding of Christian blood in Jewish rituals. It appears to me that Dupnik called it right and Palin and those on the 

political right crying foul axe merely hit dogs hollering. 

Disgruntled feels: Civility! I am all for civility and responsibility, since neither forecloses n-uth telling. In response to all the calls for civility and unity in the wake of the 

Arizona terrorism, I was reminded of this unity poem I received after the 2004 coronation of George W. Bush when Democrats were smarting over another painful loss 

and the GOP was gloating over an improbable election victory, given the 2000 debacle and Bush’s unpopular foreign and domestic policies. "The election is over, the 

results are now known. The will of the people has clearly been shown. Let’s all get together. Let bitterness pass. I’ll hug your elephant. You kiss my ass." I do not 

know the anthor, perhaps you do and will give hind/her kudos for succinctly expressing my heartfelt sentiments regaacding current calls tbr civility, especially given "the thct 

that history has shown, if it comes to pass at all, it will only last as long as the next news cycle. 

Disgruntled wants to know: Another senseless act! We dme not call him a te~xorist, because the alleged perpetrator, Jarred Loughner, was neither an Arab, Muslim nor 

black. Yet, he killed and maimed with the same efficiency and precision as those we pejoratively label terrorists, a fact underscored by all the pain and suff,ering left in 

his wake. When angry white tnen earned with weapons open fire on a crowd of fellow Americaa~s or plant bombs that kill the innocent, we sea~rch for answers and 

invariably conclude we missed their cries for help; they are unbalanced, an aberration that does not reflect the larger society. Yet, we are the only nation to have 

dropped an atomic bomb. ~Ve send drones on missions to condnct assassinations and engage in torture on our far-flung milita¢-bases. We collectively dismiss the 

misery caused as collateral damage, an aberration relative to the good we do as the world’s sole super power, the purveyor of democracy, liberty and justice for all. 

Those on the receiving end of our spear would label US a bull?- and what we do terrorism. Isn’t it time we walked in their shoes and honestly assess what we do? 

Mailbox: E-Mails, Faxes and Telephone Calls 

Email v~-vvw.omaha.com...E-,nail to lawmakers investigated...By Paul Hammel....The State Patrol was asked Monday to investigate an e-,nail sent to a group of state 

senators by a man who supports getting tougher on illegal i,nmigrants. The e-mail states that "we will shed blood again" to accomplish such a goal. It was sent Sunday 

night to me,nbers of the State Legislature’s Judiciary Committee, which will hold a hearing this session on an Arizona- sVle immigration law proposed by Fremont Sen. 

Chmlie Janssen. The e-,nail appeared to be sent from a Fre,nont resident who has been a leading suppo~ter of tougher immigration laws aa~d of an ordinance approved 

by Fremont voters laser snmmer. The e-mail urges the senators to advance Janssen’s bill to debate by the full Legislature. A pos~tscript, in red letters, says: "we shed 

blood to build this country and we will shed blood again to take it back." It ends with: THE ONLY THING FOR EVIL TO TRIUMPH IS FOR GOOD MEN TO 

DO NOTHING." Sen. Brad Ashford of Omaha, the committee chairman, said the e-mail was "sca~y-" for sqm~f and colleagues in light of the deadly shooting Saturday at 

an Arizona political event, targeting U.S. Rep. Gabrielle Giffbrds. 

Email http:i/thinkprogress.org...Tucson Tea Party Founder Blames Giffbrds For Getting Shot: "The Real Case Is That She Had No Security’...In March 2010, Rep. 

Gabrielle Git][brds (D-AZ) warned that the rhetoric from the tea parties and Saacah Palin was potentially dangerons. "I can say that in the years that some of my 

colleagnes have served 20, 30 years they’ve never seen it like this... M~en people do that, they’ve gotta realize there’s consequences to that action," she said on 

MSNBC. Tuscon Tea Party" co-founder Trent Humphiies called Giffbrds’ previous concerns about violent rhetoric "political gaanesmenship," claiming that if Cfiffbrds 

was so concerned, then she is to blame for Saturday’s shootings because she "had no security whatsoever": "I~s political gamesmanship. The real case is that she 

[Giffords] had no security whatsoever at this event. So if she lived under a constant fear of being ta~geted, if she lived under this constant fear of this rhetoric and hatred 

that was seething, why would she attend an event in full view of the public with no security whatsoever?" he said. "For all the stuffthey accuse her [l?alin] o£ that gun 
poffter has not done a tenth of the damage to the political discourse as what we’re hearing right now." Humphries also told the Guardian that Saturday’s shootings in 

Tuscon are "evolving into a conspiracy to destroy his organisation and silence criticism of the government." Watch excerpts of interview here: 

wvwv.,~ontube .com/watch?v sjjv59RX2Cw3:25 
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From." 

Sent: 

To: 

Subject: 

Attach: 

Global.Studies@mxp0.isis.unc.edu 

Tuesday, Janua~ 18, 2011 7:50 AM 

For CIAS l?acul~ <ciasfaculty@listserv.unc.edu> 

[ciastZaculty] James Tyner Job Talk 

Tyner CV.docx 

Dear Faculty, 

As a reminder, James Tyner will be presenting his job talk this afternoon at 3:30pm in the Incubator room of Hyde Hall. His talk is entitled: "State Sovereignty and 

the Practice of Medicine under the Khmer Rouge." I have attached his CV again. 

Also this week, Edmund Malesky will be giving a job talk Thursday, January 20th at 2pm in Hamilton 355. 

Best, 

Lara Markstein 

Departmental Manager 

Global Studies 

Fedex Global Education Center, 301 Pittsboro St. CB# 3263 

UNC Chapel Hill 

Chapel Hill, NC 27599 

ph. 919-962-5442 

laram@email.unc.edu 

http:/iwww.unc.eduideptsiints/ 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Barbara Anderson <~b anderson@unc.edtc, 

Wednesday, Jannary 19, 2011 3:21 PM 

The asc thculty mailing list. <asc tZaculty@lis~t~rv.unc.edu> 

[a~ facnl~] NCSU 9th AnnuaJ African Diaspora Film Festival 

FilmFest 2011 8.5X14 Flye 1.pdf 

From our colleagues at NCSU, word tJaat the film festival will run from 
Janualy 19-February 16 Please see attached flyer. 

Need more int;armation? Contact Dr. Sheila Smith McKoy, Director, 
Africa na Studies Program, smithmckoy@nc su edu or Hope Ziglar, (919) 515-6964 

Barbara Shaw Anderson 
Associate Director, African Studies Center 
Lecturer, Department of Al~cican and Afru-American Studies 
African Studies Center, CB#7582 
3027 FedEx Global Education (;enter 
University of North Carulina 
Chapel Hill, NC 27599-7582 
(919) 962-1406 office 
(919) 843 -2102 fax 
b anderson@unc edu 
www.giubal un c edu~,africa 

You are currently subscribed to asc faculty axsd: eunice@email.unc.edu. 

To unsubscribe send a blank email to leave-28505441-9518753.bdc06336c8228bT:g)846378ae5dc20e0@listserv.unc.edu 
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.4F#LT~DIGIT,4L 
This film explores the impact of digital technologies across the African 
continent. With a special focus on the P, ongo, this film is a must see for 
those interested in the relationship between technology and human devel- 
opment on the African continent. 

Z7t~,4M,4 I# #~- THE #,4 f# fZ7 #ISTZ7#Y 
Winner of Second Place for Best Feature Film at the 2nln Hayti Heritage 
Film Festival in Durham, Ivlichaels’ film places the Dbama campaign in the 
context of the linked histories of race and politics in North r.arolina. 

Featuring the filrnrnai~er, Cash Michaels 

£ILENT £HLZI~ES 
Faith Pinnick’s gripping look at abortion and birth control in the African 
American community, ,.~/ent L?hzzices is the filmmakeFs first feature - 
length film. The film asks its audience to think critically about reproductive 
rights and abortion in African American culture. 

THE NEL7-~f F#I#~f N ~f ME#I~’~ #S 
Directed by Kobina Aidoo, a self-described "African non-American" born in 
[~hana, this provocative film proposes to start a conversation about what 
divides and defines people of African descent in America who seek to dis- 
tinguish themselves from African Americans. P, ome and join the debate. 

M#THE#MND 
From the producers of 500 k’ea~’s Late~. #~theHand is []wen ’Alik 
Shahadah’s conversation about Africa by Africans. The film discusses the 
role of Africans in establishing African democracies that are free from the 
"machinery" of oppression. How can Africans reclaim Africa? 



From: 

Sent: 

To: 

Subject: 

Burrill, Emily Susan <eburrill@email,t~nc 

Saturday, Janua~ 22, 2011 12:21 PM 

The asc tgculty mailing list. <asc l?aculty@lis~t~rv.unc.edu> 

[asc [hculty] Michelle Moyd, Askari Ways of Wa~’, at Duke 

Please share this ~vith those who are interested Michelle iVloyd is Assistant Professor of African Histoly at Indiana University. 

Research Triangle Seminar Series on the History of Military, War and Socie~z 

invites 

Friday, 28 January 2011 

IMICI~q~LLE MOYD (INDIANA UlkXVF~SITY) 

ASKARI WAYS OF ~VAR: TRAINING, COV/Nfr_rbTITY, AND COMBAT IN" GER2vIAN EAST AFRICA 

4:00 - 6:00 pm, Duke Universi~z, East Campus, Can- Building, 114 Campus Drive, 
Room 229 

African soldiers, or askari, of the Gem~an East African colonial army have 
received considerable attention from historians and a wider reading public 
because of their loyalty and battlefield perJf~rmance during the East A:[’rican 
campaign of World War I Fascination with the askaris’ alleged loyalty, 
dedication, and skil l during the arduous campaign, however, has tended to 
obscure the processes of training and socialization that made them into such 
formidable soldiers This paper offers a locally-situated historical analys~s 
of the making of the askari, their ways of war, and the effects of their styles 
o f war[’are on East African political and moral economies. 

Michelle Moyd is Assistant Professor of History at Indiana University She is 
currently a Resident Fellow at the Institute for Historical Studies, University 
of Texas at Austin, where she is working on her book, tentatively entitled 
Violent Intermediaries: African Soldiers, Conquest, and Everyday Cohmialism in 
German East Africa 

The seminar starts at 4:15 pin Refi-eshments will be sepced before the seminar. 
A pre-circulated paper is available a week in advance at fbruehoe@email uric edu 

For more information see the website: http://www.unc.edu/mhss/. 
Co-sponsored by the Triangle Institute :[’or Security Studies 

’]7he OR(IANIZERS of the "History of the Military, War and Socie~ Seminar" : 

Dirk Bonker (Duke University) 
Karcn Hagemann (UNC at Chapel Hill) 
Wayne Lee (UNC at Chapel Hill) 

in cooperation with 

Friederike Bmehoefcner (UNC at Chapel Hill) 
Andrea" Byers (Duke Universib’) 
Joseph Glatthaar (L2"qC at Chapel Hill) 
Richard Kol-m (UNC at Chapel Hill) 
Anna Krylova (Duke University) 
Susatma Michele Lee (NC State) 
Alex Roland (Duke University) 

You are currently subscribed to asc facul~ axsd: eunice@email.tmc.edu. 
To unsubscribe send a blank ernail to leave-28527828-9518753.bdc06336c8228b7f’0846378ae5dc20e0@listse1~z.unc.edu 



From: 

Sent: 

To: 

Subject: 

Korbla Puplampu <PuplampuK@macewan.ca> 

Saturday, .January 22, 2011 4:53 PM 

SaNe, Eunice N <eunice@email,un¢,edu>; Wisdom Tet~ey <tettey@ucalgary,¢a> 
RF: Resurrecting the Diaspora Book 

here is my skype: 
kpuplampu 
Dr. Korbla Peter Puplampu 
Department of Sociology 
Grant MacEwan University 
City Centre Campus 

Rm 6-396L, 10700-104 Ave. 
Edmonton - Alberta 
CANADA T5J 4S2 
Tel.: (760) 497-4204 
Fax.: (780) 633-3636 
E-Mail: puplampuk@macewanoca 

>>> "SaNe, Eunice N" <eunice@email.unc,edu> :t/22/201:t 2:50 PM >>> 

OK from Carolina. 

From: Wisdom Tettey [tettey@ucalgan/.ca] 
Sent: Saturday, January 22, 2011 4:36 PM 
To: Korbla Puplampu 

C¢: SaNe, Eunice N 
Subject: Re: Resurrecting the Diaspora Book 

Thanks~ guys. Let’s make it 5pm (Raleigh lirne)i3pm (Alberta time), Smiday (JanuaLw 23). Please. confirm you s~,pe addresses, and don’t forget to turn 5;our skype 

on at the designated time. 

On l 1 - 0 l- 22 l: 54 PM, Korbla Puplampu wrote: 

Sure, tomorrow a£temoon will be fine with me as well. tIopefully, Sis will also have some news for me on Nyambura (Sis, you see this task has no end). 

Dr. Korb~a Peter Pup~ampu 
Department of Sociology 
Grant MacEwan University 
City Centre Campus 

Rm 6-396L, 10700-104 Ave. 
Edmonton - A/berta 
CANADA T5J 4S2 
Tel.: (780) 497-4204 
Fax.: (780) 633-3636 
E-Mai/: puplampuk(~_.macewan.ca 

>>> Wisdom Tetiey <tettey(a)ucalgary.ca-* 1/21/2011 5:56 PM >>> 

folks: 

How is the going? Busy as usual, eh? Tell me about it!! 

An~vay, I am wondering whether we can have a quick "Slupe Meeting" this weekend (Saturday or Sunday) to talk about the book project. I mn sure we 

are all concerned about the delay in getting things rolling and the disappointment that we may cause contributors. Please, think about the follomng, as we 

prepare for the meeting: 

1) What can we do to quickly get the book out? 

2) Do we need to reorganize the contents’sections or do we maintain the suggested outline that I provided in emails to yon from Durban (July 31, 2010). 
have reproduced tile proposed Table of Contents below, in case you cannot ~nd that email. 

Please, note that I have struck out a couple of papers because we did not heax back ficom the contributors, tbllowing the reviews. I would have struck out 

David Firang as well, but he unexpectedly contacted me a few days ago to say that he was wrapping up his thesis a~d is able to get us a paper that reflects 

what we asked for by early Februm?~. I told him that I will check with you, but that there may not be a problem if he could ~neet the following conditions: 

a) get the paper to us by early February 

b) respond to any request for revisions asap. 

TRANSNATIONAL CITIZENSHIP AND THE AFRICAN DIASPORA: INTERROGATING POLITICS, PLACE, AND PARTICIPATION 

ACROSS SPACE 

Table of Contents 

Chapter 1: Introdnction: Negotiating Place in Diasporic Locations and Leveraging Experiences in Tmnsnationa1 Circuits Eunice SaNe, Korbla Puplampu 
r" and ~ ~ s& m Tettey 

Section 1: Negotiating Place and Interrogating Representation in Diasporic Spaces 

Chapter : Civic (Non)Participation and tile Afiican Diaspora in Canada: Implications fbr the Articulation of Voice Eunice N. SaNe a~Ld Wisdom J. Tettey 



Chapter : Gender, Religious Transnationalism, and the African Diaspora in Canada Joseph Mensah, Christopher Williams, and Edna Aryee 
Chapter : Reconstituting Personal and Group Identities: The Expe6ence of Al~can Women in Albe(~ Canada - PNI Okeke-Ihejifka 
Chapter : Negotiating Identity in a Tmnsnationa] World: Selt2Reflexive AutobiograpNcal Na~afives from ~e New Al~can Di~ra in Aus~alia Vi~inia 
Mapedzahama and Kwmnena Kwansal~-Aidoo 
Chapter : Afiica(ns), Disease, m~d Immigration in the Cm~adi~ Imagination: A Critical Ontology of Canadi~ Media Representation Nli~n Mullin a~d 
Wisdom J. Te~ey 
Section 2: Retiring Develop~nent Paradi~s ~d Mob~g the Diaspora 

Chapter : SNfiing Trends in Development Dimouts, Practice, and Actor: A Ca~ for Inse~ing ~e ANcm~ Diaspora in Development Pa~ne~hips 
Eunice N. Sahle a~d Wisdom J. Te~ey 
Chnpter : ~ca’s Application of~e Migration-Development Model: Just in Time for the Eco-Indus~fial Revolution RuNn Pa~er~n 

*Cha~ter : ~xplom~g Trar~aaafiot~al Ties and Housing Careers Amot~g Ghm~aim~ Immigram~s in Tomal~ David Nmng 
Chapter : Diaspora Citizenship and Heaxt: The StoO" of a Ghanaian Nur~ Je~mit~r M. Bfi~erhoff 
Chapter : Cha]lenges of Mobilizing the Al~can Dias~ra: Some Insights t~om ~can Diaspora Groups Wisdom J. Te~ey and Korbla P. Puplampu 

Looking forward to hearing frotn you with suggestions about when you may be available tbr the meeting. 
Best regards, 
W~zy 

Wisdom J. Tettey, P]-:.D 
Department of Communication and Culture 
University of Calgary 
Calgary, Alberta 
Canada 
T2N ] N4 
Phone: (403) 220-4847 
Fax: (403) 282-6716 

Wisdom Jo Tettey, Ph.D 
Department of Communication and Culture 
University of Calgary 
Calgary, Alberta 
Canada 
’r2N 1N4 
Phone: (403) 220-4847 
Fax: (403) 282-671 6 



From: 

Sent: 

To: 

Subject: 

Caldwell, Kia L <~klcaldwe@emaJl.unc.edu> 

Tuesday, Janua~ 25, 2011 9:32 PM 

Department listserv ~atiJalhm@list~rv.unc.edu> 

[affafam] FW: Statement calling tbr return of Afistide posted in Miami Herald Sunday 23 January 2011 

..... Original Message ..... 

From: H-NET Discussion List for African American Studies [mailto:H-AFRO-AM@H-ix,~T MSU EDU] On Behalf OfAbdul Alkalimat 
Sent: Tuesday, January 25, 2011 10:49 AM 

To: H-AFRO -AM@H-NET.MSU.EDU 
Subject: Statement calling for return of Aristide posted in I~hami Herald Sunday 23 January 2011 

From: aadaku@langate.gsu, edu 

Haiti Action Committee is honored to post this full-page ad that appeared Sunday, Jan. 23, 2011 in the Miami Herald, echoing the call of Haiti’s democratic movement for the return of 
President Aristide Signed by hundreds of people, it demands that the Uinted States, the United Nations and the Haitian government stop blocking President Aristide from returning to the 
land of his birth 

The text of the ad and a list of signers appear below To see the ad as it appeared in the Miami Herald, click attacl~aent. 

In the aftermath of the terrible earthquake that shook tIaiti on January 12th, 2010, calls for the return of former President Aristide have been growing louder. Last July 15, 10,000 people took 
to the streets in Port-au-Prince to commemorate President Aristide’s birthday and call for his return. A broad sector of Haitian grassrnots organizations, women’s groups, human rights 
activists and educators have made it clear that now is the time to end President Aristide’s forced exile in South Ali’ica A petition circulating among ttaitian women gathered well over 20,000 
s~gnatures within a few days, calling ]2~r the return 

President Aristide has publicly stated that he wishes to return home to Haiti to participate in ttaiti’s recoveW President Aristide’s support among ttaiti’s poor, who elected him twice as 
president, and who represent the vast majority of the ttaitian population and are those most affected by the recent devastating earthquake, remains strong There are no legal obstacles to 
his return; in fact Article 41 of Haiti’s Constitution, declares that "no individual of ttaitian nationali~ can be deported or forced to leave the country :[’or any reason whntsoever," and Article 
41-1 states that "no ttaitian needs a visa to leave the country or to return to it." 

Nevertheless, President Aristide remains in exile because the ttaitian government, the United States, France, Canada, and the United Nations forces in ttaiti have blocked his return. The 
Haitian goverr~ment has not responded to President Aristide’s request for the issuance of a passport. U.S. and UN officials have issued public statements opposing his return 

But the?’ do not speak ~2~r the people of ttaiti As demonstrations :[’or President Aristide’s return continue in tIaiti, as broad sectors of tIaitian society echo this call, as the voices of those 
hying in refugee camps across the devastated city of Port-au-Prince and throughout Haiti reach us, we reiterate and support their demand. 

We call on the ttaitian government to immediately renew President Aristide’s passport as he has requested, and to facilitate his return, without any conditions, to the country of his birth 
We call on the internatinnal authorities, particularly the United Nations and the United States government, to end their opposition to President Aristide’s return Justice, hnmanity and 
respect for self-determination are at the heart of this issue. All hands are needed in ttaiti at this difficult moment. 

Andarye, Internatinnal Coordinator, Red Thread. ttarW Belafonte, Actor/Activist ¯ Dr. Paul Farmer ¯ Eduardo Galeano, journalist, author, Uruguay ¯ DanW Glarer, Actor/Activist. Bishop 
Thomas Gumbleton, Archdiocese of Detroit ¯ Selma James, Global Women’s Str~ke ¯ Reverend Jesse Jackson ¯ Tony Jeanthenor, Veye Yo, Miami, FL ° Farah Juste, artist/acuvist, Minmi, FL ° 
Pierre Labossiere, co-founder, ttaiti Action Con~nittee ° Margaret Prescod, Women of Color/Global Women’s Strike ° Randall Robinson, author ° Alina Sixto, radin host, Fanmi Lavalas ° 
Oliver Stone, Filn~naker ° Kali Akuno, Malcom X Grassroots Movement ° Bernadene Allen, Professor of Anthropology, College of Matin ° Roger ~mnis, Canada Haiti Action Network ° Dr. 
Molefi Asante, Departnrent of African American Studies, Temple University ° Orlando Aupont, Multi-Cultural Family Nexus ° John Avalos, San Francisco Board of Super, dsors ° Bay Area 
Labor Corcanittee for Peace and Justice ° David Bacon, Labor activist, photojournalist ° Medea Benjamin, CODE PINK ° Brian Becker, National Coordinator, ANSWER ° Dermis Bernstein, 
KPFA Flashpoints ° Johanna Berrigan, House of Grace Catholic Worker ° Steve Bingham, Attorney ° Annie Bird, co-Director, Rights Action ° Hugo Blanco, La Lucha Indlgena, Per6 ° Blase 
Bonpane, Ph.D, Director, Office of the Americas ° Serge Bouchereau, educator/activist, Canada ° Fr. Roy Bourgeois, founder, SOA Watch ° John H. Bracey, Jr., Professor, University of 
Massa chusetts ° Rev. Dr. Lea Brown, MC’C Church ¯ Richard Brown, San Francisco 8iCorcanittee for Defense of Hun~an Rights ¯ Dr. Siri Brown, Chair of Social and Behavioral Sciences, 
Merritt College, Oakland ° Keith Carson, Alameda County Board of Supervisors ° Mike Casey, President of Local 2, Hotel and Restaurant Enrployees Union and President of SF Labor 
Council ° Sundiata Keita Cha-Jua, President, National Council for Black Studies ° Ward Churchill, author, educator ° Ramsey Clark, former U.S. Attorney General ° Marjorie Calm, Deputy 
Secretary General, International Association of Democratic Lawyers ° Brian Concarmon, Jr., Esq., Director, Institute for Justice & Denrocracy in Haiti ° Rabbi David J. Cooper ° Peter Dahlen, 
President, Labor Arbitration Institute ° Ezili Dant6, President, Haitian Lawyers Leadership Network ° Bob and Adele DellaValle-Rauth, Coordinators Pax Cl~isti Virginia ° Jacques M F 
Depelchin, Ota Benga Alliance for Peace, Healing and Dignity ° Jean-Claude Derose, Haitian activist, Canada ° Tom F. Driver, The Paul J. Tillich Professor of Theology and Culture Enreritus, 
Union Theological Seminary in New York ° Emory Douglas, altist, former 2vfinister of Culture, Black Panther Party ° Sister Maureen Duignan, OSF, Executive Director, East Bay Sanctuary 
Covenant ° Berthony Dupont, director, Haiti Liberte ° Claudia Duran, Professor of History-, Merritt College ° James Early-, board member, Institute for Policy- Studies ° Matt Eisenbrandt, 
Hunran Rights Attorney- ° Joe Emersberger, editor, haitianalysis, cam ° Minister Louis Farrakhan, Nation of Islam ° Moira Feeney Esq., Attorney at Law- ° Leslie Fleraing, Professor of 
Antl~opology, Merritt College ° Bill Fletcher, Jr., BlackCorrm~entator.com ° Sara Flounders, International Action Center ° Laura Flynn, writer, educator ° Willy Forges, Haitian activist, 
Canada ° Harry Fouche, former Consul General of Haiti to NY ° Nancy M. Friedman, Bay Area Wellstone Democratic Renewal Club ° Paul George, Director, Peninsula Peace and Justice 
Center, Palo Alto, CA ° David Gespass, President, National Lav, Ters Guild ° ~amn Fagan Ginger, attorney & author, Meiklejohn Civil Liberties Institute ° Jackie Goldberg, California State 
Asserably Member, Chair of Assembly Education Cotnntittee, retired ° Sister Stella Goodpasture, OP, Justice Pronroter, Dominican Sisters of)~hssion San Jose ° Rashidah Grinage, Executive 
Director of PIfEBLO (,People United for a Better Life in Oakland) ° Peter Hallward, Professor of Philosophy, Kingston University London ° Peter Hardie, Executive Director, Pushback 
Network ° Tom Hayden, Peace and Justice Resource Center, Culver City, CA ° Ed Hero,an, Wharton School of Business, University of Petmsylvania ° Aileen Hernandez, cormnunity activist, 
former President, National Organization for Women (NOW) ° Gerald Horne, historian and author ° Phil Hutchings, Civil Rights activist (SNCC), Black Alliance for Just Itnntigration ° Nehanda 
Imara, All-African People’s Revolutionary Party ° Kim Ives, filtnn~aker & journalist with Haiti Libert~ ° Rabbi Burt Jacobson ° Jafrikayiti (Jean Saint-Vii), author ° Baba Jahahara Amen-RA 
Alkebulan-Ma’at, past National Co-Chair ofN’COBRA ° Borgella Jeantine, Konbit Verite ° Frantz Jerome, educator, activist ° Avotcja Jilconilro, artist ° Linton Kwesi Johnson, reggae poet, & 
recording artist, Jamaica/UK ° Charles Jones, Professor, Department of African American Studies, Georgia State University ° Harik Jones, SF 8iCorcanittee for the Defense of Hunran Rights ° 
Rose-Marie Joseph, Baz Farwai Lavalas ° Marie-Claire Junelle, Public Health educator, Montreal, Canada ° Hekima Kanyama, Acting Center Director, Unity Council of the African Corcanunity 
Center for Unity and Self-Determination/Atlanta ° Dr Maulana Karenga, Professor of Africana Studies, California State Uinversity, Long Beach. ° I~hchelle Karshan, Haiti Dream Keeper 
Archives ° Susan Roberta Katz, Professor of International & Multicultural Education, University of San Francisco ° Katharine Kean, filn~aaker ° Nunu Kidane, director, Priority Africa 
Network ° Jonathan Kozol, National Book Award-winning author and educator ° Ira Kurzban, Esq. ° Eusi Kwayana, teacher, activist, author, Guyana ° Ronald Laborde, RALIH, Haitian youth 
organization, Montreal, Canada ° Marilyn Langlois, community advocate, Mayor’s Ofiice, Richmond, CA ° Dr. Frantz Latour, editor, Haiti Liberte ° Rev. James Lawson, United Methodist 
pastor, civil rights activist ° Rev. Phil Lawson, Interfaith Program Director for East Bay Housing Organizations (EBHO) ° Jacques Elie Leblanc, colurrmist, Haiti Libelte ° Gerald Lenoir, 
Director, Black Alliance for Just Immigration ° Dr. Mark Lomax, First African Presbyterian Church ° Nina Lopez-Jones, Global Women’s Strike ° Picard Losier, Esq, Philadelphia, PA ° Sharon 
Losier, Esq., Philadelphia, PA ° Chnk~ve Lunaumba, Esq., Member, City Council, Jackson, Mississippi ° Ian Macdonald, Queen’s Counsel, L~ ° Mosh~ Machover, Professor Emeritus, 
University of London, ErK ° Eric Mar, San Francisco Board of Supervisors ° Frank Martin del Campo, President, Labor Council for Latin American Advancement-AFL-CIO, San Francisco ° 
John McDonnell, Member of Parliament, UK ° Gayle McLaughlin, Mayor of Richmond, CA ° Cynthia McKinney, folrner U.S. Congresswoman, 2008 Green Part?- Presidential candidate ° 
Rose-Marie I~hlford, Konbit Pou Fanm Lakay, Canada ° Paul W. Miller, Director, Haiti Justice Alliance, Nortl~field, Minnesota ° Tom Miller Esq., General Counsel, Global Exchange ° Judith 
Mirkinson, San Francisco Women’s hatelaaational League for Peace and Freedom ° Alejandro Molina, Secretary-, Board of Directors, Puerto Rican Cultural Center ° George Monpremier, Famni 
Lavalas NY ° Darryl Moore, City Council, Berkeley, CA ° Joia S Muldaerjee, MD, MPH, Chief Medical Officer, Partners In Health ° Mumia Abu-Jamal, journalist/author ° Karen Musalo, 
Clinical Professor of Law & Director, Center for Gender & Refugee Studies, University of California, Hastings College of the Law ° Gus Newport, former Mayor, Berkeley, CA ° Marlene A. 
Noel, Fal~ni Lavalas NY ° Pedro Noguera, Ph.D, Professor, Steinhardt School of Education, N.Y.U ° Kiilu Nyasha, host of Freedom is a Constant Struggle ° Tim Paulson, Executive Director, 
San Francisco Labor Council ° Fritzner Pierre, Dyalog Popil~ (Popular Dialogue) ° Wadaaer Pierre, journalist, Inter-Press Service ° Kevin Pina, educator and fihnmaker ° Honorable Jim Prola, 
San Leandro City Councilmember ° Eric Quezada, Innnigration and Human Rights Activist, Executive Director of Dolores Street Con~aunity Services ° William Quigley, Esq., Center for 
Constitutional Rights, Professor of Law, Loyola New Orleans Law School ° Maisha Quint, Eastside Arts Alliance, Oakland CA ° Barbara Ransby, Professor of History and African American 
Studies, University of Illinois at Chicago ° Karen Ranucci, journalist ° Kate Raphael, KPFA Women’s Magazine ° Mary & Willie Ratclilt; editor and publisher, San Francisco Bay View ° Laura 



Raymond, Education and Outreach Coordinator, Center for Constitutional Rights ¯ Barbara Rhine, Attorney ¯ Blanche Richardson, Marcus Books ¯ Dr. Rae Richardson, Marcus Books ¯ 
Walter Rile?’, Attorney, Chair of Board, Haiti Emergency Relief Fund ¯ William I Robinson, Sociolog?" Professor, University of CaliJk~mia, Santa Barbara ¯ Jamala Rogers, Organization for 
Black Struggle, St Louis, MO ¯ Nicolas Rossier, independent filmmaker and journalist ¯ Maggie Ronayne, Acting Head of Archaeology, National University of Ireland ¯ Lisa Roth, co-founder 
San Francisco Dyke March ¯ Robert Roth, co-founder, Haiti Action Committee ¯ Grahame Russell, co-director, Rights Action ¯ Natsu Taylor Saito, Professor of Law, Georgia State University 
College of Law ¯ Carolyn S. 
Scarr, Ecumenical Peace Institute/CALC: program coordinator ¯ ?.rnilcar Shabazz, Chair, W. E. B [)u Bois Department olAf’?o-American Studies, University of Massachusetts ¯ Susan Scott, 
co-Chair, International Comanittee, National Lawyers Guild ¯ Jean Senat-Fleury, Av., Former Juge d’Instruction, Haiti and Former Academic Director of the Haitian Magistrates’ Academy ¯ 
[)an Siegel, Attorney, former president of Oakland School Board ¯ Judy Somberg, Esq., Chair, National La~’ers Guild Task Force on the Americas ¯ Jean Sorel, Haitian activist, Canada ¯ Jeb 
Sprague, University of California, Santa Barbara ¯ Law)~ Stephens, (;hair of ~’d’rican American Caucus (AFR~*.M) of Service [{mployees Union Local 1021 . James B. Stewart, Professor 
Enreritus, Penn State Uni-,~ersity, fornrer President of National Cotmcil of Black Studies ¯ Ii~vin Stots~’, Esq. ¯ Lisa Sullivan, Latin A~nerica Coordinator, SOA Watch ¯ Phil Taylor, "The Taylor 
Report" CIUT 89.5 Toronto. ¯ Makani Themba-Nixon, Executive Director, The Praxis Project ¯ _’vSchael Theriault, Secretal?~ Treasurer, San Francisco Building & Construction Trades Council ¯ 
Bret Thiele, International Htanan Rights La’~cier ¯ Lucie Tondreau, Caribbean Pan-African Network ¯ Walter Turner, Professor of History and Ethnic Studies, College of Marin, host/Africa 
Today-, KPFA ¯ Franklin Ulysse, political analyst, Canada ¯ Akinyele Umoja, Professor of African Arnerican History, Georgia State Universi~ ¯ Unit~- Council of the African Community 
Center for Unib" and Self-Determination/Atlanta ¯ James E Vann, Conm~unity Activist & Co-frnmder, Oakland Tenants Union ¯ Dave Welsh, Letter Carriers Union #214 and delegate, SF 
Labor Council ¯ Sam Weinstein, Assistant to the President, Utilib" Workers Union of America ¯ Mark Weisbrot, Co-Director of the Center for Economic and Policy Research ¯ Burton Victor 
Wides, Esq., Former Counsel to President Carter for O’,~ersight of U. S. Intelligence Activities, Former Washington, D.C. counsel to the Constitutional Government of Haiti ¯ Raymond A. 
Winbush, Ph.D., Director, Institute for Urban Research, Morgan State Universib" ¯ Rev. Dr. Jeremiah Wright, Pastor Emeritus, TRINITY UCC, Chicago, Illinois ¯ Karen Zapata, Teachers for 
Social Justice ¯ Joe Zelet~a, Chairperson. St. Thomas Aquinas Catholic Church Haiti Conrmittee, President, Board of Directors, Parish Twinning Progranr of the Americas ¯ Benjamin 
Zephaniah, writer, poet, UK ¯ 

Institutional affiliations are listed for identification purposes only. 
This full page ad, which appeared in the Miami Herald Jan. 23,2011, was paid for by Haiti Action Cormnittee, P.O. Box 2040, Berkeley, CA 94702, wwa~.haitisolidari~.net. For those interested 
in j oining this canrpaign, please sign the petition at: 
http://~’w.petitiononline.com/haitiwom,’petition-sign.htlnl 

You are currently subscribed to afro-latinaraerican axsd: klcaldwe@emaihur~c.edu. 

To unsubscribe send a blatk email to leave-28551381-7410743.d590ale3f00a232cb41de003c1656fe7@listse1~.unc.edu 

-- You are currently subscribed to afriafam as: e~mice@email.unc.edu. To ~msubscribe 
click here: http://lists.unc.edu/u?id 32361608.e87agla5832319540e156ada770a798d&n T&I afriafarn&o 28551409. or send a blatk email to leave-28551409- 

32361608.e87a91 a5832319540e156ada770a798d@listse1~.~mc.edu. 



The World Bank’s attack on South Durban 
for South Durban Community Environmental Alliance Newsletter, February 2011 

By Patrick Bond 

One of the largest international financial institutions, the World Bank, is attacking 

our people and environment. Last April 8, after nearly two months of strenuous 

lobbying against more fossil fuel credits that began with a February 16 SDCEA 

protest at Eskom, the Bank Board approved a $3.75 billion loan, mainly to build the 

Medupi power plant. 

Under construction now, Medupi alone will pump 25-30 megatonnes of CO2 into the 

atmosphere annually, more than the output of 115 countries. The next one, Kusile, 

will be even worse, as the third-largest coal plant in the world. 

Paying for these monsters will require a 12 7 percent price increase for ordinary 
people (even subtracting inflation, stretching over five years). For our poor 
neighbours, it’s simply unaffordable. In mid-Ianuary, Durban police arrested 25 
families for their illegal electricity connections in one day, which makes hundreds of 
thousands more people potentially vulnerable. 

Meanwhile, the world’s largest mining and metals companies are given the world’s 
cheapest electricity by Eskom, at less than R0.15/kWh, while our price heads 
toward R1/kWh. An additional problem with the two main winners - BHP Billiton 
and Anglo American- is that their profits flow out to Melbourne and London, at a 
time South Africa’s current account deficit made it the world’s most risky middle- 
income country, according to The Economist. Moreover, our country suffers from an 
existing foreign debt of more than $75 billion so the World Bank is adding another 
five percent. 

Another controversial aspect of the World Bank loan is its promotion of 
privatization. Eskom will, in future, offer private generating capacity to Independent 
Power Producers, including a 49 percent private share in Kusile. This has attracted 
explicit opposition from trade unions - especially the National Union of 

Metalworkers of South Africa - and consumers. 

The World Bank also embraced corruption in the loan, and even the pro-business 
Democratic Alliance and Business Day newspaper disapproved of Washington’s 
money for that reason. Contrary to supposed Bank anti-corruption policies, Medupi 

and Kusile will directly fund African National Congress ruling party coffers. Medupi 
will be built with Hitachi boilers that in turn kick back between $10 and $100 

million (the amount is still unclear) thanks to an ANC investment in Hitachi. 

As the Eskom-Hitachi deal was signed, the Eskom chairperson (and former 
environment minister), Valli Moosa, was also a member of the ANC’s finance 



committee. A government investigation released in March 2010 found his conduct in 
this conflict of interest to be ’improper’, 

Ironically, in February 2010, the Bank had issued a major statement alongside its 
annual African Development Indicators, entitled Ouieg Corrupgion, in which it 
blamed African teachers and healthcare workers for moonlighting (a result of Bank 
structural adjustment policies). 

Ironically, in December 2010, the World Bank’s website headlined news about the 
"Corruption Hunters" conference, with its president Robert Zoellick pronouncing, 
"Stealing is bad enough, ripping offthe poor is disgusting." Quite. 

An aside on the Bank’s hunt for corruption is therefore tempting, because it was 
perfectly logical for Zoellick to have hired as the head of his anti-corruption unit a 
top political operator for South Africa’s machiavellian former president Thabo 
Mbeki. Leonard McCarthy was involved in an apparently illegal conspiracy to 
undermine the subsequent president, Zuma (also apparently very corrupt), simply 
to play politics. 

This is not a new game. The World Bank’s financing of apartheid began just three 
years after the 1948 election of the Afrikaners’ Nationalist Party, lasting through 
1967, and included $100 million for Eskom. During that period, the Bank financed 
the supply of electricity to no black households (who only began receiving 
electricity in 1980), and instead empowered only white businesses and residences. 

Curiously, South African Finance Minister Pravin Gordhan argued, on April i 2010, 
that ’South Africa, in 16 years of democracy, never has had to take any loans from 
the World Bank... This is an opportunity for the World Bank to build a relationship 
with South Africa.’ Yet the Bank’s 1999 and 2008 ’Country Assistance Strategy’ 
documents show conclusively that Medupi is the 15th credit since 1994. Gordhan is 
either ignorant or dishonest - not good attributes for a finance minister. 

As for ’building a relationship’, Gordhan also neglected that the Bank coauthored the 
1996 Growth, Employment and Redistribution (homegrown structural adjustment) 
programme, whose orthodox strategies failed and which led South Africa to 
overtake Brazil as the world’s most unequal major country, not to mention more 
than a dozen other major interventions in social and economic policy. 

Indeed the Bank itself regularly bragged about its ’Knowledge Bank’ role in South 
Africa, and in 1999, for example, after Bank economist John Roome suggested to 
then water minister Kader Asmal that the government impose ’a credible threat of 
cutting service’ to people who could not afford water at the supplier’s cost, the 
Bank’s Country Assistance Strategy reported that its ’market-related pricing’ advice 
was ’instrumental in facilitating a radical revision in SA’s approach’. 



As a result, the cholera epidemic the following year - catalysed by water 
disconnections near Richards Bay - killed hundreds. Predictions are easy to make, 
given the huge price increases faced by electricity customers, that parallel misery 
will follow the Bank’s Medupi loan. 

In November when Bank officials come to the Durban climate summit, they will be a 
special target of local and global protest, it is easy and accurate to predict, too. 

(Patrick Bond, a Bluff resident, works at the University of KwaZulu-Natal Centre for 
Civil Society.) 
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If South Korea wi|] host COPI 8 in 2012, the climate talks could be disrupted 

and c~iraate injustice could intensify~ 

Due to the complete failure of COP16. a follow-up discussion has been pushed even more. In this situation° fl~ere is 

an ongoi~lg fierce a~gument between en~,Tiro~lme~lta! NGOs (ENGOs) h~ Korea about hosting COPI 8. It is Asians turn 

to hosg the COP in 2012, and South Korea and Qatar are applying as its host. We, the Energy and Climate Policy 

hlstitute for Jnst Trm~sitio~ (ECPI), m~d mm~y other ENGOs as well as trade nnions, farmers’ groups, mid progressi~/e 

parties, :are stro~gly asserti~g our opinion agmnst hosting COP 18 in Korea. 

The first reason why we oppose So~:th Korea’s hosting of COPI8 is that Korea has not attempted to be involved in 

legalb~ binding GHG emission cuts even if S.Korca ranks ninth highest among all countries in GHG emissions. Thus° 

we think South Korea lacks the ability to arbitrate in an important m~ior internationaI ~egotiation. Second, Lee’s 

government is significantly increasing m~clear power generation~ and has covered four major rivers in Ko:rca with 

concrete under the ~mme off’Green Growth," which it said is its response to climate change. A matter of more serious 

concc:rn is that the gox:c:rnment :is actually t:~),ing to export Korea’s ~"Green Growth" progran~ to the Third World, and 

had been ush~g international conferences such as a G20 snmmit as venues ~\~r promoting snch program. The Global 

Gree~ Growth h~stitute, which the Korem~ government proudly showed offto the world, is actuMIy merely a forward 

base station. The Korean govemme~t will o~lly spread climate h~justice in the Third World mid digort Third World 

countries’ efforts to stop climate change. 

Some other NGOs, however, such as the Korea Green Foundation, have wo~ the support of Asia~Pacific NGOs and 

have give~l a statement that they welcome the Korea~ government’s hosting of COP 18. What is worse~ the president of 

the Korea Green Foundation suggested a ~Seoul protocol’ in m~ article in a welI-ka~own newspaper. From the article, 

He seems want to turn over the agreement on the post-2012 regime from COP17 to COPI8 to fil.ltSll the iKorean 

government and Korean ENGOs’ ambitions. ECPI thinks this behas’ior only shows the intent of some NGOs’ grasping 

mind flom hosting an international conference and not its earnest wish to promote climate justice aftc:r 2012. 

The agreement on the post-2012 regime must be completed in COPl7 and must be based on learning from the 

failure of COP16 in Cancun. Moreover, an alternative area m which to hold COP18, such as Bonn, Germany where 

UNFCCC’s oftScc :is located, to discuss the implementation dotal]Is, because South. Korea and Qatar arc not appropriate 

sites. ~I~he host country for COP18 will be decided on hi the first sessional period in 2011 ofUNFCCC i~l Jnne. 

Written by Jin-woo, Lee (Researcher: purevil(ig:naver.com) 

2. Opinions 

Bolivia! Please do not cry for climate justice 

The Cancun climate talks were a huge apocalypse that resulted from the USA scenario and were directed by capital. 

The Cancun agreement did not seem to have been problematic, as the number of countries that signed the agreement 

had increased from 140 to 193, and only Bolivia was still uncertain until the end of the conference. The opposition 



forces of climate justice groups rationalized that the 193 countries that agreed on a compromise should not be stalled 

by only one count~7. Behind the shortage of the multilateralism process of the UN, however, which regards 

unanimous consent as a virtue, hegemonism can be seen [i.e., a strong person (or a rich count~) dominating a weak 

person (or poor countries)]. If the only count~T that opposed the Cancun’s agreement until the end been the U.S. not 

Bolivia, then the result of the talks would have been different. 

’Half-success,’ which is a commonly used term between politicians and journalists, implies only a half-truth. People 

are merely obsessed with the result of the Cancun talks because no result means they could not continue the UN 

climate regime. That is why they are evaluating the Cancun climate talks as having compromised existing cracks and 

succeed to extending the UN climate regime to Durban, South Africa this year. 

The other half-truth, however, is founded in the Copenhagen Accord and the recessive character of the Accord’s 

context. One year after the Copenhagen Accord, the agreement has progressed with the diplomatic victo~ of some 

countries that have committed an original sin against climate change, mainly the U.S. h~ this vortex of busy work, 

China and other emerging developing countries are taking on the role of representing and making agreements with 

least developed countries and developing countries, because they are too busy to avoid the tremendous forces from 

developed countries, iMoreover, least developed countries could not let go of their basic desire to stop the effect of 

climate change. 

Bolivia responded intensely because this agreement demanded a blank check to developing countries and people, 

and refused to sign on the Copenhagen Accord II. Even Bolivia endured until the end because we, all human, will pay 

for forcing "an erroneous conclusion," there was no place for climate justice. We are certain, however, that 

Cochabamba’s climate justice initiative will be reinforced. Although we lost the Cancun fight, we will have the final 

victor. We will run towards Durban with the climate justice flag. We, and the rest of the world’s people, should stand 

in the front line with Bolivia and organize our power. 

Written by Jung-pil, Lee (Researcher: scumaru3440@hanmail.net) 

3. Act on. 

1) South Korea is preparing a climate justice alliance with all members of civil society. 

- Environmental NGOs, Via Campesina East Asia (a farmers’ group), progressive alliances, trade unions, and 

progressive parties trying to form an alliance for "Climate Justice." 

- They basically adopt the main contents of the Cochabamba people’s statement, as follows. 

* Discard wrong solutions to climate change. 

*Carbon trading is not the answer. 

*Developed countries should take on their climate debts. 

*There is hope for the establishment of food sovereignt5~ 

*Warnings of scientists are prerequisites rather than selectable conditions. 

*We should get over Cancun’s failed agreement. 

*We must remember the lesson of Cochabmnba that the only answer is climate justice. 

2) IECPI and trade unions is planning a symposium on "real solutions to climate change and why carbon trading is not 

the answer" in February 2011. 
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Community Portal & Online Archive for IDigital Content, 



The Qwasha! Communitv Portal & Online Archive for Di~qital Content. 

An online public archive of community media productions, stories and activities. 
This initiative is addressing the need to increase levels of grassroots exchange, 
dialogue, and collaboration at local, regional, continental and global scale in all 
spheres of public life. The hope is that; by a more organised public action 
archiving practice in community based development initiatives, this will create 
more opportunities for shared action that is aimed at bringing about societal 
change which will improve the lives of all. 

The Qwasha initiative has a regional, continental and global orientation, however, 
the initial situation and area of operation of the proposed project will be on the 
eThekwini Metropolitan Area (EMA) and various communities who are 
geographically located within its boundaries. The vision is to facilitate the 
development of systematic documentation and information sharing among the 
wider network of civil society actors, at the level of local, regional, continental and 
global people led-development efforts, by using online facilities for a wider public 
awareness and involvement. 
The aim is to provide a greater exposure platform for like-minded initiatives to 
converse and build solidarities. 

The proposed Community Portal and public archive will be guided by curator and 
editorial collective driven by an inclination towards critical theory, discourse 
analysis; social relevance and creative originality. The purpose is to create 
platform for accessing information that can be a tool in various kinds of 
community development processes. 

The Purpose of Qwasha! Community Portal & Online Archive for Digital 
Content. 

- To encourage systematic archival practice, use and exchange of 
information especially within community based civil society formations and 
public institutions. 

- To contribute to increasing knowledge production, network building, 
collaboration and cooperation with like minded organisations regionally, 
continentally and globally. 
To make available thought provoking information in multi media formats. 



This will be achieved in the following ways: 

- Through a quarterly e-journal & multi- media (freely downloadable) edition. 
QWASHA! Vol. 1 

- Holding various socio-cultural gatherings with prepared presentations on 
selected archival themes, hosting exhibitions and public ’manifestations’ 
and street theatre events thematic, captured and archived. 
A network of well functioning regional hub stations across EMA closely 
aligned to local depositories, cultural spaces, libraries and community 
resource centres. 
Regular and diverse publications and releases online and offiine through 
books, theatre productions, radio segments, local artist inputs and public 
action. 
Qwasha aims to become a social institution of learning built by each of the 
contributing media activist/archivist. 

The Qwasha*! CCS Community Portal & Archive for Digital Content: How 
will it work? 

The function of the portal is to document, compile make publicly accessible 
information about activities and stories of people living in of each of the 
participating eThekwini localities. The Qwasha Portal will also make accessible 
other useful information from all corners of the globe to the public of eThekwini 
Metropolitan Area. 

This will take the form of an interactive online public archive of digital 
content. 



The figure above is a rough graphic example of the Archive tree. 

There is just one icon on the public page which reads: [ENTER]. 

When one clicks on this, it takes them to a four sectioned first interface. One has 
to choose one of the four sections: 

1. [COMMUNITY], [SCHOOL], [GENERAL INTEREST], [Arts & Cultures] or 
[DEPOSITORY]. 

2. Once a choice has been made each section opens four realms: 
{eThekwini}, {South Africa}, {Africa} & {Globe}. 

3. Each of these realms have three drop down menu Categories: (THEME), 
(CULTURE), (ORGANISATION) & (EDUCATION & RESOURCES). 

Within each level & category will be situated well selected and relevant content 
with further links for additional online sources. The information will be multi- 
lingual; the content DEPOSITORY will also collect various linguistic translations 
for different content where such translations are available. During the initiating 
phase; much of the day to day operations will be located in KwaZulu Natal whilst 



drawing from the contributions and expertise of members across SA and globally. 
The institutional host of the project shall be Centre for Civil Society (UKZN). 

Justification for developing the Qwasha! Portal for Digital Content. 

- The Qwasha Digital portal is an attempt at initiating more systematic 
record keeping practice within community based initiatives across the 
eThekwini Metropolitan Area. 

- The initiative will provide a platform that can form the basis for connecting 
a wider network of community based, not for profit initiatives across the 
region and globe. 
The initiative encourages greater dialogue and cross pollination across 
various fields and socially relevant issues as well with civil society 
institutions such as schools, public libraries, artist collectives and the wider 
area of development practice. 
Encourage the production and storage of community based digital media 
outputs in order to make them accessible to a variety of audiences and 
networks of online producers. 

Rational behind the Owasha! Community Portal for Digital Content. 

The proposed idea has been in long development through the shared collective 
desire to synergise and open greater space for direct public participation in the 
use of information, communication and technology including content packaging; 
as a tool in everyday problem solving activities in local development processes. 
The proposed portal aims to increase the levels of corporation, collaboration, 
action research and critical engagement across all participating groups and 
individuals. The ultimate purpose is to make information more accessible and 
receptive to general public use in systematic and simple, user friendly template. 

Who will constitute the initiating group? 

During the initiating phase, a wide array of individuals, groups and institutions will 
constitute a reference group of expertise whose role it will be to further clarify and 
consolidate the content base and design framework as well as building the 
required digital graphic designs and associated software required activating the 
portal. Key participants will be drawn from public libraries and online archivists 
from around South Africa. Tertiary institutions will be approached for expert input 
from specialised units within tertiary departments (these will include Universities: 



UKZN(CCS, Cliq Project, Centre for critical research in Race and identity, 
Sinomlando Project, UKZN Libraries, Centre for creative Arts), Wits( Wits Digital 
Arts department, SAHA, School of Sociology, Education Policy Unit, WISER), U J, 
UNW, UCT, NMU, Rhodes, Stellenbosch. Technology departments at DUT and 
Tshwane U niversity) 
From very early in the initiative phase; the project will build strong bonds with 
funding partners in order to engage reflective and on-going consultations and 
support. 

Due to the base of the project being initially in Ethekwini Metropolitan Area, most 
community based organisations, non-governmental organisations and not for 
profit community initiatives will be located across this area and representative 
members will be drawn into the initiative reference group discussions and 
planning. Over the long term, the private sector will be approached on specific 
needs and opportunities for collaboration and support. The core of the reference 
group will be constituted by artists, designers and practitioners from across the 
country, region and globe. Alternative media initiatives, municipal agencies, 
traditional authorities, local radio stations, cultural foundations, churches, schools, 
academics, workers, local resident’s groups and legal practitioners. 

As is evident from above, the constituent group is very expansive; therefore not 
all those contributing can be expected to play hands on role (although this 
would be ideal); the operational functioning of the Qwasha Portal will have to be 
more concentrated. During the initiating phase; greater energy will be spent in 
network building and clarifying the terms of reference will all participant groups 
and layers. Another focus area would be towards preparing and editing digital 
inputs and operations of the portal. The day to day work of the project will be 
administered by a small team made up of: 

T h e Editorial team 

1. Principal project coordinator/editor in chief. (Full time) 2. Digital 
designer/online specialist (part time), 3. x2 Project community researchers (part- 
time), 5. Project Archivist/Deputy editor (full time). 6. Project Administrator (part 
time). 

Toward Implementation 

It is proposed that phase one (initiating phase) of the project be implemented over 
a cycle of three years (36 months). This phase is envisaged to be the most 
intensive part of project activities, involving an extensive build up and network 
building by a team of competent individuals supported by professionals who will 
contribute their skills and input voluntarily in order to create the framework 



infrastructure that will host the portal. Due to scarcity of project funding in the 
country and globe; the above work will be implemented in a phased approach 
wherein speed and realisation of determined outcomes will be attained 
incrementally as resources and human-power becomes available. 

It is anticipated that the first year will be dedicated to initiating the reference group 
and generating inputs from all those involved. The Centre for Civil Society will 
provide logistical institutional base from which project operations will be 
undertaken. The strategy is to involve many eThekwini based media activists and 
contributors to develop and collect digital content that can be put into the 
Qwasha! Community Portal for Digital Content. 

The financial sustainability of the initiative will be sought through different means 
including seeking financial support focus studies on particular thematic areas, 
participatory workshop facilitation and providing conference inputs on particular 
topics and developing collaborative training for participating groups and 
individuals geared towards specific outputs e.g. video editing workshops, audio 
media training, pedagogies and approaches to participatory media production, 
advanced ICT and technical training relating to maintenance of digital archives 
e.t.c. 

Budget specifications & rough outline 





Reclaiming a Vision of Hope and a Life of Dignity: Neoliberal South Africa and the 
Narrowing of Democratic Space 

Vishwas Satgar, Member of CDL National Convening Committee 

1. Introduction 

1.1 After this historical conference, South Africa will not be the same. Over the next few 
days we will be broadening the horizons of our 17 year old democracy. We will be 
adding a new term to the South African political lexicon: Democratic Left. 

1.2 I want to talk about this new category but by trying to place into perspective where 
we are as a country and the world. I am hoping through this contribution South Africa 

and the world would be much clearer about what the Democratic Left stands for. 

1.3 I want to start with a sharp and provocative question: How Did Afro-Neoliberalism 
Steal the South African Dream? 

2. How Did Afro-Neoliberalism Steal the South African Dream? 

2.1 In South Africa the struggle against racial and capitalist oppressions spawned a dream 
of a ’liberated South Africa’. Such a dream was not just the words in document called the 
Freedom Charter it was also the everyday longing of the oppressed majority for a life 
better than the irrationality of apartheid. It is these multiple yearnings for hope and for 
dignity that framed the South African post-apartheid dream. This South African dream 

has not been realised but has been stolen by an indigenised transnational neoliberalism, a 
neoliberalism with African characteristics. Such an Afro-neoliberalism has remade the 
accumulation model, state form, state-civil society relations and our international 

relations. It has imposed a re-imagined present on us. But how did Aflo-neoliberalism 
steal the South African dream? 

2.2 The short answer to the preceding question, which is both opportunistic and 
misleading, is that the glorious National Democratic Revolution was hijacked by a ’ 1996 
Class Project’. This explanation, which has become common sense amongst the 
mainstream national liberation left, and which has been used to propel a neo-Stalinist 
populism to the centre of South African politics, does not tell us how the South African 
dream was stolen. It is inadequate to say the least. Neither was the South African dream 
stolen by a conspiracy or by the parasitic and corrupt elements in our society. 

2.3 The South African dream of hope realised and human dignity was stolen from the 
people through a new form of class rule. It is a form of class rule that has globalised the 
South African economy on the terms of transnational capital, has reduced the state to a 
technical manager of the ubiquitous market and has reduced citizenship to a formal ritual 
of passive voting. This structural shift had an agent, a champion or more precisely a bloc 



of popular and class forces. Central to this has been the ANC-led alliance which has 

made the choices that have brought us to where we are. It has done this as the ruling 
lbrce in South Africa today. It has chose to rule South Africa in the interests of 
transnational capital and not in the interests of the people and ecological web that sustains 
life. This ANC-led Alliance must to take full responsibility for the fear, the despair and 

deprivation still endured by the majority particularly the workers and the poor. When 
millions remain unemployed, when inequality widens, when hunger stalks many 
households in the land, this is the product of ANC-led Alliance rule. This cannot be 

blamed on apartheid! Changing one ANC President with another, changing one ANC 
leader with another is not going to change this. Voting for the ANC at every election is 
not going to change this. 

2.4 This theft of the South African dream has merely plunged South Africa deeper into 
crisis, a double conjunctural and structural crisis and a double squeeze on democracy. 

3. South Africa’s Double Conjunctural and Structural Crisis: Afro-neoliberal 
Dystopia and the Global Civilisational Crisis 

3.1 Post-apartheid South Africa moved in a straight historical line from one of the most 

heinous, unjust and offensive social systems in the world called apartheid into Afro- 
neoliberalism. This is the big irony of national liberation. This great domestic 
conjunctural leap has been a great leap into dystopia. The deepening of the South 

African economies immersion into global financial, production and trade structures 
through macro-economic adjustment has produced a country with one of the highest 
unemployment rates in the world, obscene inequality, a deepening ecological crisis 

and growing hunger. Post-apartheid neoliberal South Africa is in a conjunctural crisis 
in which a capitalist pattern of development is not able to meet the needs of the 
people and the ecological web of life. It is a South Africa that is not viable. 

3.2 South Africa is not exceptional. Despite the specificity of Afro-neoliberalism the 
world over has been locked into a neoliberal trajectory of development over the past 
few decades. This globalised expansion of capitalism on a global scale has placed 
finance capital in the driving seat of global restructuring. The analogue for this is 
what happened in the 1920s and 1930s sometimes referred to as the great depression. 
Ironically under conditions of the great depression the world witnessed the rise of 
fascism. Today the world is in the grip neoliberal dogma and superpower 
imperialism. Actually, I would like to contend that transnational neoliberalism is the 
face of a new global fascism in which the rule of capital prevails on a planetary scale. 
Its own extremism is also engendering other extremes like religious fundamentalism, 
xenophobia and racism for instance. 

3.3 However, besides transnational neoliberalism driving a global restructuring process 
in the interests of transnational capital it has also brought about a civilisational shift. 
It is about a civilisation of endless capitalist accumulation at the expense of human 
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life, the ecological web of life and even democracy. In short, the crisis of 
transnational neoliberalism today due to the unravelling of global financial markets, 
which is a conjunctural crisis, is also a civilisational crisis. It is a civilisational crisis 
which could lead to the demise of planetalT life in all its forms. This conjunctural 
and civilisational crisis has also added to the crisis of a globalised South Africa. A 
country which is tied into volatile global capitalist circuits of accumulation and 
which has made itself a willing node of reproducing capital and its exclusions. As a 
result it has brought to our shores the loss of one million jobs. Trevor Manuel’ s 
macro-economic policy did not work!!! Afro-neoliberalism has not worked. This is 
South Africa’ s second crisis. 

3.4 All indications globally suggest that through the G20, the Cancun Summit, the World 
Economic Forum and even the crisis response of the United States that the global 
ruling class is not willing to define a world beyond capitalism and its total crisis. The 
solutions that go to the root of the global conjunctural and civilisational crisis are not 
on the agenda. 

4. South Africa’s Double Squeeze on Democracy 

4.1 Historical democracy has never been part of capitalism. There is no organic or pre- 
given link between democracy and capitalism. In fact modem democracy grew out of 
popular straggles alongside the development of capitalism. This is the case in South 
Africa as well. Apartheid capitalism never gave us democracy, instead the people(the 
workers and the poor) have struggled for it. It is a product of sacrifice, of human will 
and a passion for liberation from oppression. It is precious because it is essentially 
about role by and for the people. It is not about role by capital. 

4.2 The neoliberalisation of South Africa over the past 17 years has not produced a 
democracy responsive to the needs of the people and the ecological web. The internal 
re-engineering of democracy has produced the first squeeze against democracy. First, 
the disembedding and deterritorialisation of the market, has utopianised the market. 
It has made the market our present and our future. The trap and cage of the market 
master narrative is profoundly undemocratic. It has been propagated in our public 
sphere such that its values of greed, possessive individualism and competition are 
hegemonic. It has become naturalised in everyday South African life. The values of 
Afio-neoliberalism guide our everyday social choices and has produced a dog eat 
dog society. In this way it closes and it ends history at the same time. There is no 
alternative. Now human beings in South Africa and the world over love to fantasize, 
to dream and rearrange reality through hoping for more and for something better. 
Without this disposition an intrinsic part of what makes us human is killed. To dream 
of a better world and South Afiica based on hope and dignity is a use value. It is 
outside capitalism. But the undemocratic and authoritarian nature of neoliberalism 
wants to take this away from us. It is narrowing democracy in a way that may not be 
visible but is actually terrifying. 
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4.3 Second, and part of the domestic squeeze against democracy has been a naTTowing 

of the boundaries of democracy and the meaning of citizenship. Our dream of a 

peoples democracy has been shrunk fiom the triad of strong representative, 

associational and participatory democracy dynamically working together, to a fonn 

of weak representational democracy. Our politicians have become technocrats in this 

context merely to serve the market and ultimately the power of capital. Politicians 

must manage ’market democracy’ such that the juggernaut of accumulation is not 

contrained and growth is realised at all costs. This means a shallow performance or 

semblance of democracy is enough. The index of electoral voting is a measure of 

market democracy. A ’free and fair elections’ with a voter turnout is adequate to 

legitimate the rule of capital and give a formal meaning to citizenship: I am a voter. 

Actually, in this context we are not citizens but still subjects of capital! 

4.4 The external squeeze on democracy emanates from the restructuring of the South 

African state. Besides globalising the economy, a globalised state has also reduced 
democratic space. This has happened through locking the South African state into a 
global power structure serving and reproducing the rule of transnational capital. The 

WTO, IMF, World Bank, G20, World Economic Forum, and the UN are all crucial 
tansnational policy making for a. These institutions are not there to serve global 
citizenship but are there to ensure global capitalism thrives. South Africa is a key 
player in all these institutions. Through its participation in this global power structure 

South Africa transmits a global consensus on what capital wants back into the 
domestic context. A weak representative democracy is literally a transmission belt of 
this global consensus. 

5. Redefining the Category ’Left’: Authoritarian Left versus Democratic Left 

5.1 Todays Conference of the Democratic Left has a profound historical significance. It 
is a platform that is inaugurating the beginning of a left shift in South African 
politics. However, for the character of this shill to be understood we have to provide 
a distinctiveness to our identity as a Democratic Left. What is the d{[/’erentia 
specifica or specific characteristics of who we are? What makes us a democratic 
left? This is an important question for this conference and process. I want to suggest 
that the best way to understand who we are is by distinguishing ourselves from the 
authoritarian national liberation left. 

5.2 So then what are the specific characteristics of an authoritarian national liberation 
left? Simply there are three defining characteristics. First, the authoritarian national 
liberation left is implicated directly and indirectly, consciously or consciously, 
intentionally or unintentionally, in engendering the double crisis of South Africa and 
the double squeeze on South African democracy. It is a left not translbrming 
capitalism but trying to manage it even through sacrificing democracy. It is a left not 
willing to go beyond it. This has and will express itself either as neoliberal variants 
of state capitalism, social democracy or African capitalism. The Democratic Left on 
the other hand is seeking transformative alternatives to the double crisis of South 
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Africa and is seeking to renewing democracy as a weapon against capitalism. The 
Democratic Left is anti-capitalist. 

5.3 Second, the authoritarian national liberation left is locked in a state centric practice. 
Society must be engineered from above and through the state. The coercive apparatus 

of the state, its intervention capacity, must be harnessed to bring change to the 
people. The people are passive recipients of what is deemed in their best interests. 
The Democratic Left on the other hand is seeking to democratise and embed the state 

in civil society. It is about building the capacity of the people, particularly the 
working class and the poor from below, to lead societal change. It is about a 
relational understanding of the state in which the power of the people determines the 
power of the state. 

5.4 The third defining characteristic of the Democratic Left is about our vision of hope 
and dignity for South Africa. Unlike the authoritarian national liberation left our 
vision is not technocratic or defined by an ideological vanguard. Our vision is people 
driven. This then speaks to how we construct a vision. 

6. Capitalism the Enemy of Hope and Dignity: Guidelines for Reclaiming an Anti- 
Capitalist Vision of Hope and Dignity 

6.1 The Freedom Charter once upon a time embodied a vision of hope and dignity for 
South Africa. In the light of South Africa’ s double crisis and double squeeze on 

democracy it is a hollow vision. This calls forth the need for a new South African 
vision of hope and dignity, a genuine anti-capitalist vision. For us as the Democratic 
Left it means a people driven South African vision of hope and dignity that emerges 

from below. This implies a self conscious practice guided by the following: 

6.2 First, to develop a South African vision of hope and dignity necessitates an 
appreciation that history does not have a predetermined outcome. There a no 
certainties that capitalism will end up in a post-capitalist world. At the same time, 
this necessitates an appreciation of having a utopian orientation in our practice. It 
means being conscious of the passions, dreams and aspirations amongst the people 
that frame a vision of hope and dignity. It means taking seriously and being attentive 
to the expressions of peoples utopian ambitions as expressed through various cultural 
forms like music, art, poetry, architecture, essays, stories and so on for a life world 
beyond capitalism. 

6.3 Second, that a South African vision of hope and dignity, a utopian dimension to 

democratic left practice is born out of struggles and is therefore concrete. It has to be 
a vision forged on the frontlines and battlefronts against the multiple oppressions of 
capitalism. It is a vision that has to anticipate the making of another South Africa 

possible and necessary by articulating a grass roots appreciation of what it means to 
build a South Africa beyond and outside capitalism. It has be a vision shaped and 
formed by the values, aspirations and alternative understandings that have emerged 
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in grass roots straggles. All we can do is create the conditions for these voices to 
emerge from below to articulate this vision in a coherent way. 

6.4 Third, and flowing from the preceding point is that, we do not have the answers and 
do not have a blue print for the future. As a political process we will create the 
conditions for the social character of knowledge to prevail. We will learn from and 
with the people about the way forward beyond capitalism. The Mine-Line factory 
occupation is a clear example of this. Such a learning process will ensure a collective 
intellectual endeavour of equals prevails inside the CDL process. Workers, street 
traders, the unemployed, academics and so on will learn from each other and ensure 
a collective wisdom frames a new South African future. 

Amandla! 

Long live the Democratic Lef!! 
Another South Is Possible! 
l~orward to a People Driven Vision of Hope and Dignity for South Afric!! 
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Shauna Mottiar - Jan 2011 Report 

Teaching 
The Civil Society & Development course is to be taught in the 4th quarter this year and a 

course outline is currently being prepared for presentation at orientation on 31 January. 

Students 
PhD co-supervision of two students and MA supervision of one student. 

Research 
7he philanthropy and social entrepreneurship project: 
The second YRPI report is currently being edited by SM and Catherine Sutherland - it 
will be published in February. 
SM, Mvu Ngcoya and Brij Maharaj are to edit a volume on Philanthropy in SA (2011) - 
an introductory chapter is currently being written and contributors approached. 
SM is to guest edit a special issue of the journal Giving (2011) on social justice 
philanthropy - the call for submissions (with Giuliana Gemelli) has been finalised. 
SM and Mvu Ngcoya are to attend the IRSM conference, Trinity College in Dublin in 
April - a paper on horizontal forms of philanthropy is currently being prepared. 

Publications 
SM, ON and DK are currently working on a paper with regards activism around issues of 
water and sanitation to submit to Agenda. 

Article Reviews 
SM is reviewing (Jan / Feb) an article for Voluntas and one for African Journal on 
Conflict Resolution. 

Fundraising and Proposals 
An application has been submitted to the Mort Foundation for core funding for 2011. 
An application and proposal has been submitted to the UNDEF to continue the work that 
ON and DK are carrying out within their organizations. 
A proposal is currently being prepared by SM and Annsilla Nyar for research on social 
protest in KZN and Gauteng 
Bruno Van Dyk of the KZN Foundation has been approached for possible university 
funding for the CCS Community Scholarship Proj ect. 

Funders Reports 
Reports are currently being prepared for submission to the Mott Foundation (1 February) 
for Mott core funding 2010 and the Philanthropy and Social Entrepreneurship proj ect 

2010. 



2010/2011 Report 

Mama Dudu Khumalo 

The Ethekvvini Municipality will be commencing water upgrades in Umzinyathi 

area 

In 20110 one has been workshopping the community about the river (Umzinyathi) 

conservation. We have approached the Municipality to assist with tools to remove 

alien trees around the river. 

- Sanitation research done by Malungisa Youth with Mvula Trust is towards the 

end and by the end of February we will be presenting the findings. 

- Gender activism and paper that was supposed to be written by the end of 2010 

was delayed due to time constraint but we are hoping to come up with something. 

- This year I will be working with Umphilo WaManzi on rainwater harvesting. 

- I will be writing a research paper on "Women at the Grassroots" which is 

aiming at giving both gender and community perspective on the issue of public 

participation .This will be done through PPC. 

It is 2011, the year of local government election. Campaigns are being held in our 

areas for new councilors. 

This year CCS will be joined by the Umlazi G. Section group organized by the 

ex-unionist. They requested to j oin the Centre. 

Since there was huge lack in writing research papers last year, one does not want 

to miss the chance of writing this year and proposed titles; 

a. Rural Development 

b. Improvement of Matric pass rate in 2010 - How did the 2010 

Matrics do it? 

The visiting scholar Sophie has finished her water research in with Umzinyathi 

Community. 

Report ends. 



Brief Outline of Molefi Mafereka Ndlovu research & outreach activities Durban Sings 
Oral History and Audio Media Project Jan 2011- June 2011. 

2011 marks the fourth and final cycle of the Durban sings project. We have a very busy 
schedule ahead including one week performance- installation in Johannesburg with our 
partners at the Drill Hall (Keleketla Library). Before that, from Sunday 30 January to the 
14th of February- three members of the Durban Sings proj ect will participate and share 
methods with up to sixty other alternative/grassroots media groups drawn across the 
globe who are part of the Indymedia initiative IMC, in this year’s chapter of the World 
Social Forum (WSF) taking place in Dakar Senegal. 

Over and above that we have made contact with environmental justice networks keen to 
use audio media as another tool in the struggle for environmental justice- particularly 
since Durban will be hosting the COP17 meeting sometime in June. Many forums are 
being prepared to further clarify a social movement agenda, CCS has partnered with 
many progressive groups and Diakonia will be hosting a preparatory conference from the 
27- 28 January where we plan to be fully represented. 

Currently we are consulting a wide range of people and technicians in preparing a 
proposal to take the work stated by the DiS project to another level. Please peruse the 
attached draft proposal for an online community archive for eThekwini which we call, 
Qwasha! The plan is to send it for consideration to the Goethe institute, DTI and other 
potential sources of support. Any input and suggestions will be warmly welcome. 

Below is a summery of planned activities. 

OUTLINE OF Project Activities: Jan 2011- July12011 

PERIOD 

July-Nov 
2010 

ACTIVITY OUTPUT 

- Post-production of 
DURBAN SING S 
multimedia interactive 
DVD: including editing 
of phase 1 + 2 audio 
visual outputs, liaising 
with designers 

PROJECTED 
OUTCOMES 
- To enable interactive use 
of the content, tools and 
methods pioneered by 
DURBAN SINGS as a 
pilot project in a 
multimedia accessible 
format 
- To interrogate & 
complement the on-line/ 
off-line relation of media 
tools and cultural activist 
practice developed in the 
project. 
- Increase reach and access 

DURBAN SINGS 
multimedia 
interactive DVD 
(ed. of 500) plus 
free download on- 
line 



PERIOD 

Dec. 2010 

Mar. 2011 

ACTIVITY OUTPUT 

- Critical review/update 
& writing, editorial and 
post-production of 

"Media Activist 
Handbook" 

- One week 
performative audio 
media and oral history, 
workshop with 5 

members of DURBAN 
SINGS editorial 
collectives and poet/ 

activists of theFanPal 
Proj ect hosted by at 
Keleketla Library in the 

to local (off-line) 
audiences of the 
local/global oral history 
content of the proj ect. 
- To encourage off-line 
audiences to use and 
reproduce relevant 
methodological tools used 

in the DURBAN SINGS 
Oral History Proj ect; in 
order to develop local 
community media 
capacities. 
- to develop with the DVD 
design a user-friendly 
interface which can 
expand to/model for the 
interface of an on-line 
platform of exchange for 
cultural activist 

PROJECTED 
OUTCOMES 

- To analyse & compare 

data archives, draw out 
key findings & evaluate 
key lessons learned. 

- To represent the content, 
tools and methodology 
developed in the project in 

a public viewing activity 
and through an accessible 

hands-on text 
- To complement the on- 

line/off-line relation of 
media and cultural activist 
practice developed in the 
proj ect as a user-friendly 

text-based medium. 
- to encourage and equip 
off-line audiences to copy 
the tools and methodology 

of DURBAN SINGS for 
community and media 
development 

"Media Activi st 
Handbook" 
(ed. of 1000) plus 
free download on- 
line 

Workshop, 
presentation and 
walk-in audio 
media environment 
based on resources 
and methods 
developed through 
DURBAN SINGS 
project 



Feb- 2011 
June 

July- Dec 
2011- 

inner city of Joburg 
involving also the JAG 
education-department 

and its ’Artbus’ (tbc) 

- Durban launch of 
DURBAN SINGS 
publication in special 
Wolpe Lecture event. 

Proj ect conclusion and 

financial reconciliations 
and final funding 
narrative reporting, 
seminar presentations, 

conference 
participation. ’Hand 
over’ process for 
proj ect resources 

- to extend and strengthen 
the network of producers 
which the proj ect has 
already initiated in a direct 
and productive workshop 
format 

- to include members of 
the DURBAN SINGS 
collectives in an 
immediate form of 
publishing the work and 
passing on their 
experience 

- to launch and distribute 
the hard-copy publication 

of DURBAN SINGS walk 
in exhibition in a public 
venue Durban Art Gallery 

(tbc) 

To align the 
institutional and 
organisational 
reporting and 
review processes. 
To offer practical 
options for moving 
the work fo~ard. 

Financial 

statements, 
account settling 
and filed project 
narrative reports 

and summaries. 



It’s Ge~iing Hot Out There 
The average g~ob:a::li te::mpe~:a~ure ir~ 2:010:: equaled the high set in 2005° 

57~5 



From Copenhagen to Canctin to Durban, 
Deckchair Shifting on the Climate Titanic 

Patrick Bond 
23 January 2011 

For publication in Capitalism Nature Socialism, June 2011 

It was 4am on December 11, 2010, in balmy Cancfin, that ultra-protected, 
unsustainable bubble of hedonism in a sea of Mexican poverty. Champagne corks 
popped and the victory of enlightened humanity over nature was declared. The 16th 
Conference of the Parties of the United Nations Framework Convention on Climate 
Change (UNFCCC) finally concluded to thunderous self-applause and elite back- 
slapping. With a sigh of relief, the global climate summit was portrayed by most 
participants and mainstream journalists as a "step forward". Bragged US State 
Department lead negotiator Todd Stern, apparently beyond caring about WikiLeaks’ 
disclosure of Washington’s bullying tactics two weeks earlier, "Ideas that were first 
of all, skeletal last year, and not approved, are now approved and elaborated.’’:~ 

Those ideas were largely aimed at resurrecting the legitimacy of market ideology 
in order to turn a medium/long-term system-threatening prospect (already 
responsible for extreme immediate damage such as witnessed in Pakistan, Russia 
and China in 2010 and Australia in early 2011) into a short-term source of 
commodification, speculation and profit. Exactly a year earlier, near-universal elite 
despondency was expressed when the non-binding, low-target, deliberately-vague 
Copenhagen Accord was signed in a small Bella Centre backroom by five countries’ 
leaders, to the howls of criticism from the general public and the crash of carbon 
markets.2 

In Cancfin, a mood of optimism was restored for future rounds of global climate 

negotiations, though everyone knew the deal would not even begin to address the 

requirements of climate science. Crunch time would come at the next meeting of 

heads of state and ministers, in steamy Durban in the dogdays of a South African 

summer in November-December 2011, atthe end of the penultimate year before the 

expiry of the Kyoto Protocol’s targets. Many predict that Durban will see Kyoto itself 

effectively expire instead of moving to a second stage of broader, deeper 

commitments. 

1 Jeff Tollefson, "Last-Minute Deal Saves Climate Talks", Nature 468, 875-876, 13 December 2010. 
2 Patrick Bond, "Maintaining Momentum after Copenhagen’s Collapse", Capitalism Nature Socialism, 

21,1,2010. 



But in Cancfin, spirits rallied for those who promote "global governance" - which 
in reality has meant coordinated world agreements to liberalize capitalism - even if 
only because a shot of adrenalin was pumped into their near-lifeless market- 
oriented climate strategies. The elites’ positive spin was based on reaching an 
international consensus (although Bolivia formally dissented) and establishing a 
few new instruments to manage the climate crisis using capitalist techniques. 
Cancfin’s defenders argue that the last hours’ agreements included 
acknowledgements that emissions cuts should keep world temperature increases 
below 2°C, with consideration to be given in future to lowering the target to 1.5°C. 

Negotiators also endorsed several principles and practices: greater transparency 
about emissions; a Green Climate Fund led initially (though perhaps permanently) 
by the World Bank; the introduction of forest-related investments; transfers of 
technology for renewable energy; capacity-building; and a strategy for reaching 
legally-binding protocols in future.3 

According to UNFCCC head Christiana Figueres, formerly a leading carbon 
trader, "Canc0n has done its job. Nations have shown they can work together under 
a common roof, to reach consensus on a common cause.’’4 The pages below argue 
that the Canctin job’s "common cause" was climate injustice. Figueras and the 
Mexican leaders were skilled diplomats in a context of desperation, to be sure. But 
they allowed financiers, industrial capitalists, fossil fuel corporations and states to 
cement in the kinds of climate strategies that will make real solutions that much 
harder to achieve. What Mike Davis argued for the earlier rounds thus applies even 
more so to CancOn: 

Climate diplomacy based on the Kyoto-Copenhagen template assumes that, once the major 
actors have accepted the consensus science in the UN lntergovernmental Panel on Climate 
Change (IPCC) reports, they will recognize an overriding common interest in gaining control 
over the greenhouse effect But global warming is not H. G. Wells’s War of the Worlds, where 
invading Martians democratically annihilate humanity without class or ethnic distinction. 
Climate change, instead, will produce dramatically unequal impacts across regions and social 
classes, inflicting the greatest damage upon poor countries with the fewest resources for 
meaningful adaptation. This geographical separation of emission source from environmental 
consequence undermines pro-active solidarity. As the UN Development Programme has 
emphasized, global warming is above all a threat to the poor and the unborn, the "two 
constituencies with little or no political voice". Coordinated global action on their behalf thus 
presupposes either their revolutionaW empowerment - a scenario not considered by the 
IPCC - or the transmutation of the self-interest of rich countries and classes into an 
enlightened "solidarity" with little precedent in history.S 

3 For an optimistic interpretation from the green-left, see the International Forum on Globalization, 

"Analysis and Resources on Cancfln", http://ifg.org/programs/climatechange/cop16Cancfln.html 
4 United Nations Environment Program, "Press Release: UN Climate Change Conference in Cancfln 

delivers balanced package of decisions, restores faith in multilateral process," New York, 11 
December 2010, 
http://www.unep,org/climatechange/News/PressRelease/mbid/41.6/language/en- 
US/De faul t.aspx?Documentld=6S3 &At ticleld=6866. 
s Mike Davis, ’%Vho will Build the Ark?", New Left: Review 61, January/February 2010. 



Cancfin: Step Forward, Status Quo or Step Back? 

Look soberly at what was required to reverse the frightening trajectory of 
temperature, rainfall and extreme weather dynamics, versus what was actually 
delivered. Negotiators in Cancfin’s luxury Moon Palace hotel complex failed, by any 
reasonable measure. As Bolivian President Evo Morales complained, 

It’s easy for people in an air-conditioned room to continue with the policies of destruction of 
Mother Earth. We need instead to put ourselves in the shoes of families in Bolivia and 
worldwide that lack water and food and suffer misery and hunger. People here in CancOn 
have no idea what it is like to be a victim of climate change.¢ 

For Bolivia’s UN ambassador Pablo Solon, Canctin "does not represent a step 
forward, it is a step backwards", because the non-binding commitments made to 
reduce emissions by around 15 percent by 2020 simply cannot stabilize 
temperature at the "level which is sustainable for human life and the life of the 
planet.’’7 As he later wrote in The Guardian, "Anyone who has seen the science on 
climate change knows that the Canc~n agreement was irresponsible.’’8 

The Bolivian team summed up the eight shortcomings of Cancfin: 

Effectively kills the only binding agreement, Kyoto Protocol, in favour of a completely 
inadequate bottom-up voluntary approach 
Increases loopholes and flexibilities that allow developed countries to avoid action, via an 
expansion of offsets and continued existence of "surplus allowances" of carbon after 2012 
by countries like Ukraine and Russia which effectively cancel out aw other reductions. 
Finance Commitments weakened: commitments to "provide new and additional financial 
resources" to developing countries have been diluted to talking more vaguely about 
"mobilising [resources] jointly", with expectation that this will mainly be provided by 
carb on markets 
The World Bank is made trustee of the new Green Climate Fund, which has been strongly 
opposed by many civil society groups due to the undemocratic makeup of the Bank and 
its poor environmental record 
No discussion of Intellectual Property rights, repeatedly raised by many countries, as 
current rules obstruct transfer of key climate-related technologies to developing 
countries 
Constant assumption in favour of market mechanisms to resolve climate change even 
though this perspective is not shared by a number of countries, particularly in Latin 
America 

¢ John Vidal, "Bolivia’s defiant leader sets radical tone at CancOn climate talks", Guardian, 11 
December 2010. 
7 Scott Harris, "Environmentalists: Agreement Reached at Canctin Climate Summit Nonbinding and 

Dangerously     Inadequate",     Between     the     Line&     13     December     2010, 

http://www.btlonline.org/2010/seg/lO1224af’-btl-naidoo.html. 
~ Pablo Salon, "Why Bolivia stood alone in opposing the CancOn climate agreement," Guardian, 21 
December 2010. 



Green light given for the controversial REDD (Reducing Emissions from Deforestation 

and Forest Degradation) programme which often ends up perversely rewarding those 
responsible for deforestation, while dispossessing indigenous and forest dwellers of their 

land 

Systematic exclusion of proposals that came from the historic World Peoples’ Conference 
on Climate Change including proposals for a Climate Justice Tribunal, full recognition of 

indigenous rights, and rights for nature? 

Similar dismay and anger were expressed in civil society, including by Meena 
Raman, who directs the Malaysia-based Third World Network: "The mitigation 
paradigm has changed from one which is legally binding - the Kyoto Protocol with 
an aggregate target which is system-based, science based - to one which is 
voluntary, a pledge-and-review system."1° As E1 Salvadoran Friends of the Earth 
leader Ricardo Navarro lamented, "What is being discussed at the Moon does not 
reflect what happens on Earth. The outcome is a Cancfinhagen that we reject.’m 

Most specialists agree that even if the unambitious Copenhagen and Cancfin 
promises are kept (a big if), the result will be a cataclysmic 4-5°C rise in 
temperature over this century, and if they are not kept, 7°C is likely. Even with a rise 
of 2°C, scientists generally agree, small islands will sink, Andean and Himalayan 
glaciers will melt, coastal areas such as much of Bangladesh and many port cities 
will drown, and Africa will dry out or in some places flood.~2 Politicians and 
environmental officials were warned often enough by climate scientists, but remain 
beholden to powerful business interests lined up to either promote climate 
denialism (especially the petroleum/coal firms), or to generate national-versus- 
national negotiating blocs racing to gain the most emission rights. As a result, in 
spite of a band-aid set of agreements, the distance between negotiators and the 
masses of people and the planet grew larger not smaller in Cancfin. This was 

confirmed in secret WikiLeaks cables released in December 2010. 

WikiLeaks and Climate Bribery 

WikiLeaks provided revelations of US State Department secret cables, just as the 

Cancfin COP got underway, Several million dollars of US aid funding to Bolivia and 

Ecuador was withdrawn in early 2010 due to their leaders’ opposition to the 

Copenhagen Accord, and small governments were "bullied, hustled around, lured 

with petty bribes, called names and coerced into accepting the games of the rich and 

9 Nick Buxton, "Canctin Agreement Stripped Bare by Bolivia’s Dissent," Transnational Institute, 

December 2010, http:iiwww.tni.org/article/Cancfin-agreement-stripped-bare-bolivias-dissent. 
10 Meena Raman, "Cancfinhagen lets Rich Countries off the Hook", MRzine, 10 December 2010, 

-.h..t..t.p..~JZn.mz.j..n....e.:....m...Qn%.h.l‘yE.e...v..i..e.....w.:.Qrg/...2...Q..1..!~i.r.~m.~n.{.~.~.~.~.Q,h~mL 
~ Friends of the Earth, "Press Statement: Cancfinhagen Forces Humankind to Suicide[", Cancfin, 10 
December 2010, http://www.ggjalliance.org!node/631. 
1~ Global Humanitarian Forum, "The Human Impact of Climate Change," New York, 2009, 

http://www.global-humanitarian-climate-forum.com/uploads/An__Impacts.p df. 



emerging-rich nations," observed Soumya Durra of the South Asian Dialogues on 
Ecological Democracy.13 

The strategy of Todd Stern and his US State Department colleagues became 

common knowledge thanks to disclosures of US diplomatic cables from February 

2010. On February 11, EU climate action commissioner Connie Hedegaard told the 

US that the Alliance of Small Island States "’could be our best allies’, given their need 

for financing.’’14 A few months earlier, the Maldives helped lead the campaign 

against low emissions targets, with a memorable photo stunt: an underwater 

cabinet meeting with leaders decked out in diving gear. But surprisingly, the 

Maldives leaders reversed course, apparently because of a $50 million aid package 

arranged by US deputy climate change envoy Jonathan Pershing. According to a 

February 23 cable, Pershing met the Maldives’ US ambassador, Abdul Ghafoor 

Mohamed, who told him that if "tangible assistance" were given his country, then 

other countries would realise "the advantages to be gained by compliance" with 

Washington’s climate agenda. 

The promised money is, however, in doubt. Hedegaard also noted with concern 

that some of the $30 billion in pledged North-South climate-related aid from 2010- 

2012 - e.g. from Tokyo and London - would come in the form of loan guarantees, 

not grants. Pershing was not opposed to this practice, because "donors have to 

balance the political need to provide real financing with the practical constraints of 

tight budgets.’’~6 Even while observing Washington’s tendency to break financial 

promises, Ethiopian prime minister Meles Zenawi, the leading African head of state 

on climate, was also unveiled by WikiLeaks as a convert to the Copenhagen Accord. 

This appeared to be the outcome of pressure applied by the US State Department, 

according to a cable from February 2, 2010, when Zenawi asked for more North- 

South resources in return, while also defending his tyrannical rule and jailing of 

opposition leadership to the State Department.~7 

Washington legislative gridlock was not the only factor in the demise of the 

Kyoto Protocol in 2009-10, the WikiLeaks cables demonstrate; there was also active 

sabotage by the Obama administration. Indeed the disdain with which the US State 

Department and Nicolas Sarkozy’s government in Paris held international treaties 

was revealed in another February 2010 cable released by WikiLeaks. Instead of 

13 Ananda Lee Tan, "Community Action versus Corporate Control," Global Alliance for Incinerator 

Alternatives, December 20:10, _h_t__~_;_!__/no-burn.otgJCancfm-community-action-vs-corJporate-control. 
14 The Guardian, "US Embassy Cables: EU raises ’Creative Accounting’ with US over Climate Aid", 3 

December 2010, http:iiwww.guardian.co.ukiworld!us-embassy-cables-documents/249185. 
1~ The Guardian, "US Embassy Cables: Maldives tout $50m Climate Projects to US," 3 December 2010, 

http:i/ww~7.guardian.co.ut¢/world/us-embassy-cables-documents!251 ~74. 
1~ David Carrington, "WikiLeaks Cables reveal how US Manipulated Climate Accord", The Guardian, 3 

December     2010,     h.t~.~p..~.Z..w...~:g.u...a...r...d...~.a..~xc....~..:..u..t..~.Z.e..n.v..ir...~....n.....m....e..n~L.2....~...1..~..L.d....e.~..c..L~Z~.tkik~k~.:~.~:. 
manipulated-climate-accord. 
17 Z~e Guardian, "US Embassy Cables: US urges Ethiopia to back Copenhagen Climate Accord," 3 

December 2010, http:!/www.guardian.co.uk/world/us-embassy-cables-documents/246644. 



respecting binding treaties like Kyoto, the Copenhagen signatories merely 

committed these weasel words: "We should cooperate in achieving the peaking of 

global and national emissions as soon as possible." Ambassador Charles Rivkin 

cabled to his Washington State Department bosses that French environment 

minister Jean-Louis Borloo believes 

the key to advancing climate negotiations is to drop the notion of a legally binding treaty in 
favor of a system of national commitments. He also argued that it would be up to a small 

group of eight or ten heads of state, and their sherpas, to negotiate implementation of the 

Copenhagen Accord. Borloo attributed the European obsession with legally binding treaties 

to its post-war history and experience in creating the EU by progressively ceding sovereignty 

via treaty. The key to reaching this kind of deal would be credible action on tradable quotas, 

forests, and finance including innovative financing mechanisms... 

Borloo insisted that UNFCCC COP negotiators did not have the ability to dose a deal after 
years of ongoing negotiations. It was now up to the major heads of state. He suggested a 

group of eight or ten: Germany and France for Europe, the United States, China, India, Brazil, 

Algeria and Ethiopia (and possibly South Africa). Once these leaders, working through their 

sherpas or personal representatives agree on an implementation plan for Copenhagen, it will 

be largely acceptable to, and accepted by, the rest of the world, and can then be returned to a 

UN forum to be finalized. 

According to Rivkin, Borloo’s view was that the final climate deal "would include 

tradable emissions quotas (with linked carbon markets), a forestry mechanism 

(REDD Plus), and financing, including innovative financing and a fast start 

mechanism. He commented that China would agree to such a system as far 

preferable to a US and EU carbon border tax or tariff arrangement." As for support 

from elites representing the main climate victims? Bor]oo suggested that "most of 

Africa" and "three quarters of the island states" were subject to Western influence.18 

Nothing that occurred in Cancfin reflected a diversion from the American agenda 
of sabotaging the Kyoto Protocol, except that perhaps surprisingly, Japan also signed 
on. Political choices of this sort, made by 0bama, Clinton and their allies and 
underlings have a great deal to do with why Washington gridlock was amplified at 
global scale, via the Copenhagen Accord, and why elites will continue to have faith in 
carbon trading, no matter how many incidents of market failure and now ingrained 
corruption are uncovered. Any global negotiations aimed at a fair, ambitious and 
binding deal are obviously destined to fail under these circumstances. 

Therefore, the elites’ main hope is the introduction of sufficient divide-and- 
conquer strategies to slip in market mechanisms by stealth. An excellent example of 
how this strategy will continue to unfold is the financing of forest protection. 

The REDD Wedge 

Andrew Willis, "Abandon hope for UN Climate Treaty, potential French President Believes," 
Eurobserver, 13 December 2010-, http:/ieuobserver.com/885!31490. 



Opposition to the abuse of trees as carbon sinks has long been a feature of 
climate justice political advocacy. By late 2009, the Reducing Emissions from 
Deforestation and Forest Degradation (REDD) program and the World Bank’s 

Forestry Carbon Partnership Facility began to attract criticism from the Durban 
Group for Climate Justice in Copenhagen: 

Like Clean Development Mechanism credits, they exacerbate climate change by giving 

industrialized countries and companies incentives to delay undertaking the sweeping 

structural change away from fossil fuel-dependent systems of production, consumption, 

transportation that the climate problem demands. They waste years of time that the world 

doesn’t have. Worse, conserving forests can never be climatically equivalent to keeping fossil 

fuels in the ground, since carbon dioxide emitted from burning fossil fuels adds to the overall 

burden of carbon perpetually circulating among the atmosphere, vegetation, soils and oceans, 
whereas carbon dioxide from deforestation does not. This inequivalence, among many other 

complexities, makes REDD carbon accounting impossible, allowing carbon traders to inflate 

the value of REDD carbon credits with impunity and further increasing the use of fossil 
fuels.~9 

The difficulty in getting REDD to serve carbon markets - especially the largest, 

the European Union’s Emissions Trading Scheme (ETS) - as a source of genuine 

emissions reduction was due not only to accounting difficulties. Even the European 

Commission recognized this fatal flaw, after (according to its website) having 

"analysed the possibility of allowing credits from certain types of land use, land-use 

change and forestry projects which absorb carbon from the atmosphere. It 

concluded that doing so could undermine the environmental integrity of the EU 

ETS." Amongst the other reasons were that there is no permanence in emissions 

reductions from forestry given that trees ultimately die and release carbon, hence 

"uncertainties, non-permanence of carbon storage and potential emissions ’leakage’ 

problems arising from such projects.’’2° 

Adding forestry and land use investments to the ETS "would require a quality of 

monitoring and reporting comparable to the monitoring and reporting of emissions 

from installations currently covered by the system. This is not available at present 

and is likely to incur costs which would substantially reduce the attractiveness of 

including such projects" and reduce "simplicity, transparency and predictability." 

Finally, the Commission confessed, "the sheer quantity of potential credits entering 

the system could undermine the functioning of the carbon market unless their role 

were limited, in which case their potential benefits would become marginal." For 

these reasons, any hopes that Cancfin’s REDD breakthroughs would generate 

revitalized carbon trade were immediately dashed,21 

19 Durban Group for Climate Justice. "No REDD! No REDD Plus!: Durban Group for Climate Justice 

Statement against Schemes for Reducing Emissions from Deforestation and Forest Degradation," 
Copenhagen, 23 December 2009. 
20 European Commission, 2010, "Questions and Answers on the Revised EU Emissions Trading 

System", http ://ec.europa.eu/clima/faq/ets/index_en.htm 
21 Ibid. 



However, the political problems associated with REDD deserve even more 

scrutiny, given the divide-and-conquer potentials involved. According to Tom 

Goldtooth, director of the Indigenous Environmental Network, "Most of the forests 

of the world are found in Indigenous Peoples’ land. REDD-type projects have already 

caused land grabs, killings, violent evictions and forced displacement, violations of 

human rights, threats to cultural survival, militarization and servitude.’’22 For 

example, Goldtooth noted that Papua New Guinea native leader Abilie Wape "was 

forced at gun point to surrender the carbon rights of his tribe’s forest." Confirms the 

London-based NGO Survival International, REDD could leave Indigenous Peoples 

"with nothing".23 

The danger became even more evident in Cancfin, because a pro-REDD "betrayal" 
there was "the consequence of an ongoing US diplomatic offensive of backroom 
deals, arm-twisting and bribery that targeted nations in opposition to the 

Copenhagen Accord," alleged Goldtooth, "Such strategies have already proved 
fruitless and have been shown to violate human and Indigenous rights, The 
agreements implicitly promote carbon markets, offsets, unproven technologies, and 
land grabs - anything but a commitment to real emissions reductions," As for the 
attraction of other indigenous groups to REDD, Goldtooth is scathing: "Language 
’noting’ rights is exclusively in the context of market mechanisms, while failing to 
guarantee safeguards for the rights of indigenous peoples, such as the full 
recognition of the UN Declaration on the Rights of Indigenous Peoples, including the 
standards of free, prior and informed consent,’’24 

As the founder of watchdog NGO RED D-Monitor, Chris Lang, explained, attempts 

to reform the system at Cancfin failed because, first, 

Protecting intact natural forest and restoring degraded natural forest is not a ’core 
objective’ of the REDD deal agreed in Cancfin. We still don’t have a sensible definition 

of forests that would exclude industrial tree plantations, to give the most obvious 
example of how protecting intact natural forest isn’t in there - also ’sustainable 

management of forests’ is in there, which translates as logging. 

Second, said Lang, 

The rights and interests of indigenous peoples and forest communities are not 
protected in the Cancfin REDD deal - they are demoted to an annex, with a note that 

"safeguards" should be "promoted and supported". That could mean anything 
governments want it to mean.25 

22 Indigenous Environmental Network, "Indigenous Leader Kidnapped and Forced at Gunpoint to 

Surrender    Carbon    Rights    for    REDD    in    PNG",    14    January    2010, 
http://www.indigen~usp~rta~.c~m/~‘/changements-climatiques/~ndigen~us-~eader-kidnapped-and- 
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23 Durban Group for Environmental Justice, op cigo 
24 Climate Justice Now, "CancOn betrayal," CancOn, 10 December 2010, http://www.climate-justice- 
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25 Chris Lang. Comments on www.grist.org, http:/iwww.grist.org!people!Chris+Lang. 



As a statement by chapters of Friends of the Earth from Latin America and the 

Caribbean concluded, "The new texts continue seeing forests as mere carbon 

reservoirs (sinks) and are geared towards emissions trading." 26 In the same way, 

the Green Climate Fund was promoted by World Bank president Robert Zoellick, 

whose highest-profile speech to a side conference promised to extend the REDD 

commodification principle to broader sectors of agriculture and even "large 

charismatic species" like tigers, in a "Wildlife Premium Market Initiative" alliance 

with Russian leader Vladimir Putin.27 

That led to widespread protests, with demands that the World Bank be evicted 

from climate financing in part because under Zoellick the institution’s annual fossil 

fuel investments rose from $1.6 billion to $6.3 billion, and in part because the Bank 

promotes export-led growth, resource extraction, energy privatisation and carbon 

markets with unshaken neoliberal dogma. According to Grace Garcia from Friends 

of the Earth Costa Rica, "Only a gang of lunatics would think it is a good idea to invite 

the World Bank to receive climate funds, with their long-standing track-record of 

financing the world’s dirtiest projects and imposition of death-sentencing 

conditionalities on our peoples.’’28 

Notwithstanding these problems, however, some environmentalists (even 

Greenpeace International’s South African leader Kumi Naidoo),29 indigenous 

people’s groups and Third World NGOs did buy into REDD, and well-funded 

Northern allies such as the market-oriented Environmental Defense Fund used 

divide-and-conquer tactics to widen the gaps.3° The danger this presents was very 

real, parallel to the Clean Development Mechanism (CDM) strategy established at 

the behest of US Vice President A1 Gore in 1997, when he mistakenly (and self- 

interestedly) promised that the US would endorse the Kyoto Protocol if carbon 

trading was central to the deal. The dropping of finance into micro projects may well 

continue to fracture broader climate justice advocacy. 

The Carbon Trading Cul-de-Sac 

For REDD critics committed to climate justice, however, there was a certain 
satisfaction that the carbon markets that will ultimately host REDD (and that 

26 Friends of the Earth International, op 

27 Robert Zoellick, "World Bank Group President Robert B. Zoellick Remarks on REDD+", Washington, 

DC, 7 December 2010, http://beta.worldbank.org/climatechange/news/world-bank-group- 
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2~ Friends of the Earth International, op cir. 
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channel about 6 percent of their resources into CDMs) were falling apart by early 
2011. Their flaws included rising levels of corruption, periodic chaotic volatility, and 
extremely low prices that were inadequate to attract investment capital into 
renewable energy and more efficient transport. Such investments minimally would 
cost the 2011 equivalent of �50/tonne of carbon, but the European Union’s 
Emissions Trading Scheme fell from �30/tonne in 2008 to less than �10/tonne in 
2009, and by the end of 2010 hovered around �15/tonne. That was five times the 
value of emissions credit recorded on the main US market, the Chicago Climate 
Exchange, which by the end of 2010 was basically defunct. 

A variety of other detours and cul-de-sacs emerged, redirecting climate financing 
to useless or destructive routes. During 2009-10, in the run-up to and wake of the 
Copenhagen Accord, widespread Value Added Tax fraud on EU emissions credits 
was investigated by Interpol.31 In December 2010, even the ordinarily pro-trading 
World Wild Fund for Nature and 0ko-Institut attacked steel producers 
ThyssenKrupp and Salzgitter as fraudulent carbon profiteers, demanding that "the 
EU put a halt to the use of fake offsets.’’.~2 In January 2011, the EU ETS was 
suspended for a week due to theft of �30 million worth of emissions reductions 
credits from five EU governments.~ And recognizing the extreme perverse 
incentives in ETS financing associated with the gases trifluoromethane and nitrous 
oxide, which (mainly Chinese) companies produced in order to destroy for CDM 

credits, the EU announced in January 2011 that from May 2013, such projects would 
no longer qualify.74 Fewer than two dozen investments in reducing refrigerant gases 
accounted for nearly two-thirds of all CDM financing, again leading to doubts about 
the potential for carbon trades to reach the levels once anticipated. 

The traders’ greatest hope was that the promised $100 billion per year that US 

Secretary of State Hillary Clinton had conceded in Copenhagen might be possible as 
North-South climate financing, would substantially boost the market, specifically 
CDMs and offsets. In November 2010, a new estimate of up to $50 billion/year by 

2020 in market-related transfers and offsets emerged from the United Nations High- 
Level Advisory Group on Financing for climate mitigation and adaption, cochaired 
by Zenawi.~5 World climate managers evidently hope to skimp on grants and instead 
beg business to push vast monies into CDMs instead. 

31 Webb, T. (2 010), "Copenhagen Dampens Banks’ Green Commitment", Guardian, 2 4 January. 
32 World Wildlife Fund, "ETS Credibility at Stake as Industrial Polluters Profit," Zeist, Netherlands, 14 

December 2010, 
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Still, the biggest market, the US, was essentially untapped. Pro-trading 
economists from the Massachusetts Institute of Technology conceded that if carbon 
trading began in earnest in the US, especially region by region (as appears likely), 
Europe’s market and state failures would logically cross the Atlantic. Denny 
Ellerman and Paul L. Joskow observed how the ETS’s disastrous mismatches of 
money, permits and polluters logically follow the EU’s uneven regulations between 
countries, and "the differing effects of allocation and auctioning decisions on a 
partially liberalized electricity sector are likely to be at least as contentious and 
complicated in the US as they have been in Europe.’’36 Value-Added Tax fraud was 
possible by buying and selling permits between jurisdictions and making fake 
claims. 

In several other areas where the EU ETS remains flawed - political lobbying, 
inadequate revenue generation, "rent-seeking activity" and high administrative 

costs - the danger remained that these would be repeated in the US, according to 
MIT economists Sergey Paltsev, John Reflly, Henry ]acoby and ]ennifer F. Holak. For 
example, some inefficient coal-fired facilities should urgently be closed, but won’t be 

thanks to EU ETS rules, the economists admitted: 

The cheapest abatement option may be to simply shut down some of the highest emitting 

facilities, but this rule [trading rights for grandfathered permits] in the ETS creates an 
incentive to keep them operating at a low level, or to install more expensive abatement 

technology so that they do not have turn back in valuable allowances.37 

As for dangers associated with the ETS’s Cap and Giveaway of free permits to 
pollute, the MIT authors warned, "If the allocations are distributed on some 
"grandfathering" principle to firms at the point of regulation [which was the case in 
the main 2009 US congressional legislation], then these firms receive the asset value 
or scarcity rent." This would mean that the US follows the disastrous EU lead in 
"paying the polluter for past pollution.’’38 Tragically, US legislators and policy- 
makers knew of such problems in the EU ETS case and yet still promoted a similar 
scheme, rather than finding an urgent route to cutting emissions directly. 
Fortunately, although California’s Air Resources Board began issuing rules 
(including free permits to polluters) for a 2013 state carbon trading strategy, at 
least cap-and-trade legislation died in the US Congress in 2010. 

36 Denny Ellerman and Paul ]oskow, "The European Union’s Emissions Trading System in 

Perspective",    2008,    Pew    Center    on    Global    Climate    Change,    Arlington, 
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Washington Gridlock 

John Bellamy Foster and his colleagues have accurately described how the 
climate legislation mess in Washington begun with a pro-market bill proposed by 
Democratic representatives Henry Waxman and Edward Markey: 

The whole huge masquerade associated with the dominant response to global warming was 
dramatically revealed in the comprehensive climate bill passed by the U.S. House of 
Representatives in late June 2009 (only to be killed by the U.S. Senate a little over a year 
later). The climate bill was ostensibly aimed at reducing greenhouse gas emissions by 17 
percent relative to 2005 levels by 2020, which would have translated into 4-5 percent less 
U.S. global warming pollution than in 1990. This fell far short of the target level of a 6-8 
percent cut (relative to 1990) for wealthy countries that the Kyoto accord set for 2012, and 
that was supposed to have been only a minor, first step in dealing with global warming-at a 
time when the problem was seen as much less severe and action less pressing. 

But the small print in the House climate bill made achieving even this meager target 
unrealistic. The coal industry was given until 2025 to comply with the bill’s pollution 
reduction mandates, with possible extensions afterward. As Hansen exclaimed, the bill 
actually built "in [the] approval of new coal-fired power plants!" Agribusiness, which accounts 
for a quarter of U.S. greenhouse gas emissions, was to be entirely exempt from the mandated 
reductions. The cap and trade provisions of the legislation would have given annual carbon 
dioxide emission allowances to some 7,400 facilities across the United States, most of them 
handed out for free. These pollution allowances were to increase up through 2016, and 
companies would have been permitted to "bank" them indefinitely for future use. 
Corporations exceeding their allowances could have fulfilled their entire set of obligations by 
buying offsets associated with pollution control projects until 2027. 

If all of this were not bad enough, it was understood from the start that the Senate 
version of the bill, slated to emerge in the following year, would inevitably be weaker than the 
House version, giving even more concessions to corporations. Hence, the final unified 
legislation, if it were eventually to wind its way through both houses of Congress, was 
destined, as Hansen put it, to be "worse than nothing."39 

The details are obscure but interesting, suggesting how little the political elites 

have done to prepare their citizenries for climate legislation, even of the pro-market 

variety. The main 2009 poll of popular support for carbon trading (by Hart Research 

Associates in August 2009) found only 27 percent of the 1000 people surveyed in 

support, half as much as a direct tax. As Energy and Environment Daily reported, 

When both concepts are explained, voters of all political affiliations and backgrounds favor 
the tax proposal by a significant margin. Sixty-six percent of Democrats prefer the carbon 
tax, as do 58 percent of independents and 46 percent of Republicans. Overall, 57 percent of 
those storeyed say they would favor a carbon tax, while 37 percent are opposed... The poll’s 
designers say support for the carbon tax proposal stems from a belief that it is far simpler 
than cap and trade, provides a revenue steam for tax refunds to offset consumer costs of the 
tax, offers a more direct incentive for businesses and consumers, and is less likely to be 
corrupted by loopholes for certain interests.4° 

39 John Bellamy Foster, Brett Clark, and Richard York, The Ecological Rift: Capital&m’s War on the 

Earth, New York, Monthly Review Press, 2 010. 
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Financial Times climate finance reporter Kate Mackenzie explained, 

Most people just don’t like the idea of carbon cap-and-trade schemes. Whether they object 
because it’s like a tax, or because it’s not like a tax, or because it only benefits those crooked 
financial types, or because it’s too bureaucratic and expensive, or because they hate offsets, 
or free allowance giveaways to polluters.., there’s an objection for almost everyone. A pretty 
powerful constituency however does like cap-and-trade: (some) economists, financial 
industry types, policy wonks, and some big businesses.41 

And yet that constituency - those whom David Harvey has described as 
"ecological modernizationists",42 and especially the financial markets which 
depended upon their policy advocacy - was not strong enough to buck climate 
denialists, other critics and a skeptical public. This became acutely evident after the 
bad taste left in Copenhagen. And by January 2010, the special Senate election of 
Republican Scott Brown to replace the late Ted Kennedy was a clincher for 
legislative paralysis on climate. The upset victory was in part due to Brown’s 
critique of Obama’s climate advocacy in Copenhagen. Ironically, showing the 
whimsical nature of US political maneuvers, Brown had originally been a supporter 
of the Regional Greenhouse Gas Initiative in Massachusetts and nine other 
northeastern US states, which in 2009 was valued at $2.5 billion, about 2 percent of 
the world market, but with prices of just �2.35/tonne (compared with Europe’s 
�13/tonne). 

In that context, two Foreign Policy writers, Ted Nordhaus and Michael 
Shellenberger, anticipated that a climate bill would fail because for legislators, 

it will be d0jh vu all over again. In 1994 they went out on a limb and voted for an energy tax 
(known as the Btu tax) pushed by then-Vice President A1 Gore and President Bill Clinton’s 
White House only to see the Senate reject such a measure. Having been "BTUed" by t~,o 
Democratic administrations, twice-fooled Democrats are unlikely to sign up for more of the 
same in the next Congress.43 

The mid-2010 death of the climate bill occurred within weeks of BP’s massive 
Gulf Oil spill, which left sponsors ]ohn Kerry and ]oe Lieberman unable to stitch 
together both energy and climate concessions sufficiently generous for the coalition 
of capitals required to move legislation through the Senate. At a larger level, this 
reflected internecine battles over spatio-temporal fixes, and whether parts of the US 
- both economically and geographically - would suffer localized devaluation of 
capital, as the cost of climate crisis management began to become significant. The 
overall view of US capitalists seemed to be clear: continue to pass the costs to the 

41 Kate MacKenzie, "Carbon emissions reduction without cap-and-trade", Financial Times Energy 
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environment and to those parts of the world that would be most adversely affected 
by climate change. 

Somewhat less objectionable than Waxman, Markey, Kerry, Lieberman et al’s 
efforts on behalf of the fossil fuel and financial industries, was a bill introduced by 
Senators Maria Cantwell and Sue Collins in late 2009, which some progressive US 
climate activists are now actively supporting. Yet this effort, the Carbon Limits and 
Energy for America’s Renewal Act (CLEAR), was also fatally flawed, because of 
inadequate emissions cuts (around 8 percent from 1990-2020), the lingering 
presence of carbon trading and offsets, the lack of revenues earmarked to pay the 
US’ fair share of the Climate Debt, its inadequate strengthening of the regulatory 
mechanisms and mandates for EPA, utility boards and planning commissions, and 
its nonexistent mandate to assure economic transformation so as to generate new 
production, consumption, transport, energy and related systems.44 

Also, if CLEAR had passed the Senate, the likelihood was that the House would 

insist on many of the objectionable features of Waxman-Markey (offsets, carbon 
trading, oil/nuke/agro subsidies, EPA neutering, etc). This is important, because not 
only did philanthropists and foundations dump $300 million into legislative 
advocacy with zero result (of which a tiny fraction went to supporting CLEAR), but 
many otherwise militant activists were distracted unnecessarily into the national 
legislative quagmire, instead of promoting more immediate and fruitful strategies. 
We return to this point in the final chapter. 

At the global scale, the political paralysis can be explained only partly by the 
failure of US elites to bring domestic legislation to the international negotiating 
table. After all, as the Centre for Biological Diversity argued in the paper Yes He Can, 

Obama had the power to negotiate deep emissions cuts in Copenhagen in December 
2009, thanks to the US Environmental Protection Agency’s (EPA’s) "endangerment" 
declaration that GreenHouse Gases are pollutants.45 But because of the prevailing 
balance of forces, Obama did not sufficiently deploy that power, and so the EPA itself 
be came the subject of increasing protests in 2010. 

Ways Forward for Climate Justice 

On the positive side, 2010 demonstrated that there is a future for regulatory 
strategies to combat carbon pollution, the most notable of which was the banning of 
chlorofluorocarbons starting in 1996 in order to slow ozone hole widening (by the 
1987 Montreal Protocol) Such a global precedent will be extremely difficult to 
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repeat, as shown above, given the power balances. Still, in the country that is 

historically most responsible for climate change, the United States, the EPA began 

moving forward in December 2010 to regulate the major C02 point sources at 

power plants, notwithstanding an attempted sabotage by the state of Texas. In 

addition, after years of protest in West Virginia, the EPA used the Clean Water Act in 

March 2010 and January 2011 to signal the end of mountaintop removal, in which 

one ton of coal is removed for 16 tons of rubble dumped into nearby valleys, thus 

killing springs, creeks and rivers. 

In addition to progress on the regulatory front, the US environmental movement 
also witnessed an upsurge of support for militant protest in 2010. In October, three 
well-resourced environmental groups - 350.org, Rainforest Action Network and 
Greenpeace - concluded from the legislative gridlock experience that more direct 
action would be needed. Replying, two dozen more radical groups, including IEN, 
Grassroots Global Justice and Movement Generation, argued in an open letter that 
"Frontline communities, using grassroots, network-based, and actions-led strategies 
around the country have had considerable success fighting climate-polluting 
industries in recent years, with far less resources than the large environmental 

groups in Washington, D.C. These initiatives have prevented a massive amount of 
new industrial carbon from coming on board.’’46 

On the negative side, however, one reason that market strategies like REDD 

moved ahead at Cancfin so decisively was the fragmented nature of this kind of 

resistance. Crucial ideological and geographical divides were evident within 

Mexico’s progressive forces, a problem which must be avoided in the coming period, 

especially in Durban, as the healing of divisions over market-related strategies 

proceeds. 

Indeed, the limited prospects for elite environmental management of this crisis 
confirm how badly a coherent alternative is needed. Fortunately, the Peoples’ 
Agreement of Cochabamba emerged in April from a consultative meeting that drew 
35 000 mainly civil society activists. The Cochabamba conference call includes: 

50 percent reduction of greenhouse gas emissions by 2017 

stabilising temperature rises to 1°C and 300 Parts Per Million 

acknowledging the climate debt owed by developed countries 

full respect for Human Rights and the inherent rights of indigenous people 

universal declaration of rights of Mother Earth to ensure harmony with 
nature 

establishment of an International Court of Climate Justice 
rejection of carbon markets and commodification of nature and forests 
through REDD 

Movement Generation et al, "Open letter to 1 Sky", Oakland, 23 October 2010. 



promotion of measures that change the consumption patterns of developed 
countries 

end of intellectual property rights for technologies useful for mitigating 
climate change 

payment of 6 percent of developed countries’ GDP to addressing climate 
change47 

The analysis behind these demands has been worked out over the past few 

years. But now the challenge for climate justice movements across the world is to 

not only continue - and dramatically ratchet up - vibrant grassroots activism 

against major fossil fuel emissions and extraction sites, ranging from Alberta’s tar 

sands to the Ecuadoran Amazon to San Francisco refineries to the Niger Delta to 

West Virginia mountains to the Australian and South African coalfields. In addition, 

if Cancfin revives financial markets for the purposes of Northern manipulation of the 

climate debate, then Goldtooth’s warning is more urgent: "Industrialized nations, 

big business and unethical companies like Goldman Sachs will profit handsomely 

from the Cancfin Agreements while our people die." 48 

Durban will offer the next big showdown between unworkable capitalist 

strategies on the one hand, and the interests of the masses of people and the planet’s 

environment. The latter have witnessed long histories of eco-social mobilization, 

such as the 2001 World Conference Against Racism which attracted a protest of 

15,000 against Zionism and the UN’s failure to put reparations for slavey, 

colonialism and apartheid on the agenda. It will be a challenge to maintain pressure 

against REDD and the carbon markets, but by November it should be clear that 

neither will deliver the goods. Hence, as versed by Friends of the Earth International 

chairperson and Niger Delta activist Nnimmo Bassey, a winner of the 2010 Right 

Livelihood Award: 

The outside will be the right side in Durban 

What has been left undone 
Will properly be done 

Peoples’sovereign ty 
Mass movement convergence 
Something to look forward to!49 
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Coega, Energy, Corporate Welfare and Climate Crisis 

in G.Ruiters (Ed), Development Challenges in the Eastern Cape, Pietermaritzburg, 

University of KwaZulu-Natal Press, 2011 

Coega typifies the maldevelopment now common in South Africa, even at a time when 
the government claims to be constructing a ’developmental state’. The Coega 

development as a whole represents a nexus of crony capitalism and negative 

environmental/climatic effects. The enormous state subsidies committed to the 
proposed aluminium smelter, the petrol refining complex and other corporate 

beneficiaries would better be directed to meeting vast unmet social needs in the Eastern 

Cape. 
Coega’s site includes a new port, container terminal and Industrial Development 

Zone (IDZ). In addition to Coega, several post-apartheid mega-projects undertaken by 
the government include expensive new and refurbished soccer stadiums for the 2010 

Soccer World Cup costing R2S billion; the corruption-ridden R43 billion arms deal; 

luxury transport such as the Gautrain (R2S billion) and Durban’s unnecessary King 
Shaka International Airport (R8 billion); major dams (RI0 billion); two destructive coal- 

fired electricity generators - Medupi and Kusile - costing upwards of R300 billion; and 

nuclear reactors (more than R100 billion). 
The infrastructure under construction is unprecedented in Africa, and dwarfs any 

basic-needs development infrastructure that could serve the deprived citizens of the 
Eastern Cape. Over the past decade, the South African government has begun shovelling 

what could be the country’s largest-ever industrial subsidies - probably in excess of R10 

billion - into the Coega industrial zone complex and port, located about 20 kilometres 
from Port Elizabeth within the Nelson Mandela Bay Municipality. Government 

proponents say Coega represents sound industrial and development policy, but critics 
consider the project a ’corporate welfare’ giveaway, replete with socially insensitive and 

eco-destructive features which are especially noticeable as renewed attention is being 

given to climate change. 
In his end-of-year 2006 message, President Thabo Mbeki highlighted Coega as a 

prime example of ’Milestones during the Age of Hope’: 

IT]he leading aluminium company, Alcan, entered into an agreement about 

the supply of electricity that would make it possible for it to construct a huge 
aluminium smelter at the new Port of Ngqura/Coega. This was indeed 

another important piece of good news during 2006, given the sustained 

campaign that some in our country had conducted to present the new Port of 
Ngqura/Coega as the outstanding symbol of the failure and folly of our 

democratic government, led by our movement! (Mbeki 2006: 1) 

’The best infrastructure.., seen throughout the world’ 
Regrettably, aside from environmentalists and the Public Service Accountability 
Monitor (PSAM - an accountability watchdog group based at Rhodes University), 
progressive activists have not yet found a way to address the vast giveaways of mega- 
projects. In fact, Port Elizabeth trade union and community movements were 
signatories to the Nelson Mandela Bay Municipality’s (2007) Growth and Development 
Summit agreement of 29 March 2007, which pronounced - as an ’economic vision’ - 
that ’Nelson Mandela Bay is a world-class, well-diversified and integrated competitive 



global economy [sic] that prides itself on the ability of its excellent business 
environment to create a sustainable livelihood for its inhabitants’. Another telling 
reflection of Nelson Mandela Bay council bias towards the rich was the decision to build 
a R1 billion tourism development called Embizweni. 

In late 2006, Alcan signed a 25-year power-supply agreement with Eskom at an 
extremely generous price, estimated at less than the 14 cents per kilowatt-hour that 
bulk industrial consumers were typically paying. South Africa’s is already the world’s 
cheapest electricity by far. In addition to tailor-made infrastructure, including an elite 
housing estate and a 20-metre-deep port, the key attraction of Coega for investors is 
ultra-cheap energy. However, following frequent mid-2000s supply shortages in the 
Johannesburg and Cape Town areas, a fierce debate erupted over provision of 
discounted electricity to industrial users like Alcan at the expense of the needs of the 
general public. And this was before the national ’load-shedding’ measures began 
affecting South Africans in late 2007. 

The key issue is whether all consumers should cover the full costs of the electricity 
they use, or whether richer and industrial consumers should pay higher rates to 
subsidise the poor. The 1998 White Paper allowed for ’moderately subsidised tariffs’ for 
poor domestic consumers. But it also stated that ’cross-subsidies should have minimal 
impact on the price of electricity to consumers in the productive sectors of the economy’ 
meaning industrial users should not subsidise costs for poor residential consumers. 
Eskom claimed that the deal will bring job creation (fewer than 1 000 permanent jobs) 
and foreign-exchange earnings. 

Costs of corporate welfare 
Coega’s site will include a new port, container terminal and IDZ. These will require vast 
public investments - at least R12 billion, including a tax break of more than R2 billion 
for Alcan - and enormous quantities of land, water and electricity. The new employment 
anticipated at the port/IDZ will be the most expensive, as measured by capital invested 
per job, of any in Africa. Environmentally, the costs of the Coega project in water 
consumption, air pollution, electricity usage and marine impacts will be immense. 

Reports of conflicts of interest for key decision makers cloud the project’s 
governance. There are significant social costs as well. Several hundred families were 
displaced to build Coega’s infrastructure, and those in the area will bear the brunt of the 
environmental toll exacted by the project. The opportunity costs of Coega include as 
many as 10 000 jobs lost in economic sectors which either must close or cannot expand, 
including the existing salt works, mariculture, fisheries, agriculture and eco-tourism, as 
shown in Table 10.1. 

Table 10.1 Direct and opportunity costs of the Coega IDZ and 

Sector Income losses 
(R million/year) 

Salt production 20 
Mariculture 116 
Fisheries Not estimated 
Agriculture* 510 
Eco-tourism 60 
Total 706 

harbour 

Employment losses 
(number of jobs) 

136 
875 
Not estimated 
7 S00 
975 

9 486+ 
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Source: Calculations by Steven Hoskin9 and Patrick Bond, )~rom Bond (2002). 

*Impacts on agricultural production are long term, and therefore of a different nature to 
the other job losses. 

Community and environmental activists have pointed to far better alternatives for 

employment creation and socio-economic progress if such resources were used in 

different ways. In 2001, a civic group known as the Mandela Metropole Sustainability 
Coalition proposed an alternative economic development scenario. This scenario 

prioritises basic-needs infrastructure investment throughout the EC and, at Coega, 

state-supported eco-tourism and black-owned small-scale agriculture and mariculture. 
Earthlife Africa argues that Eskom’s deal with Alcan is most worrying, given the 

persistent electricity shortage across South Africa, the country’s reliance on carbon- 
dioxide-intensive energy, and the problem of mass disconnections of poor people, for 

whom electricity remains too expensive. Using roughly 1 300 megawatts, about 3 per 

cent of the country’s total, Coega will constitute an enormous new drain, either 
requiring expensive transmission lines from Eskom’s coal-fired generators 1 000 

kilometres away or some combination of nuclear and gas-powered electricity nearby. 

Unless a nuclear plant is built rapidly, Coega will be a major factor in climate 

change, at a time when South Africa’s carbon dioxide emissions are already running 
approximately twenty times higher than even the United States on a per capita income 

basis. Ironically, just as the ink was drying on Eskom’s electricity giveaway to Alcan, 

Environment Minister Martinus van Schalkwyk returned triumphant from the 
November 2006 climate-change treaty renegotiations in Nairobi, claiming that ’South 

Africa achieved most of its key objectives’. 
Those aims included promoting ’Clean Development Mechanism’ investments as 

mandated by the Kyoto Protocol’s endorsement of carbon trading, which may factor 

into Coega’s finances at some stage. By investing in Third World Clean Development 
Mechanism projects that allegedly reduce emissions, northern polluters can buy the 

right to continue their emissions at present levels. Because Alcan promises to use 

relatively energy-efficient technologies at Coega, the market-oriented US organisation 
Environmental Defense has suggested that the project be considered worthy of Clean 

Development Mechanism investments by large international polluters, which would 
permit these polluters to continue present rates of emissions. In promoting these kinds 

of investments, Van Schalkwyk brags that the South African government is sending ’a 
clear signal to carbon markets of our common resolve to secure the future of the Kyoto 
regime’. But there are vast problems with the new emissions-trading system, and 

projects such as Coega show why this market should not be expanded in ways that 
generate new ecological problems without making a dent in overall emissions. 

Captive electricity regulation and revolving doors 
Given the country’s aim of meeting basic needs for electricity, South Africa’s regulation 

of Eskom and its municipal electricity distributors has not been successful. This is not 

only because of an extremely weak performance by the former National Electricity 
Regulator, Xolani Mkhwanazi - who, following the revolving-door principle, 

subsequently became chief operating officer for BHP Billiton Aluminium Southern 
Africa - but also because government policy has increasingly imposed ’cost-reflective 

tariffs’. 



In addition to Mkhwanazi joining Billiton, the man responsible for Eskom’s late- 

apartheid pricing, Mick Davis, left the parastatal’s treasury to become the London-based 
operating head of Billiton. Davis took the post after Derek Keys (at the time South 

Africa’s Minister of Finance) gave permission for Gencor (an Afrikaner-controlled 
industrial company) to expatriate vast assets in order to buy Billiton from Shell. The 

package that Eskom under Davis gave Billiton for electricity supply to smelters north of 
Durban and in Maputo, Mozambique, during the period when Eskom had extreme 
overcapacity, resulted in prices that often dropped below $0.01 per kilowatt-hour, a 

fifth of the average cost to households at the time. After apartheid ended, Keys became 

chief executive of Billiton. 

Climate change and carbon trading 
Nuclear power is a medium- to long-term ambition, and the new AES plant in Port 

Elizabeth will only provide a third of Alcan’s needed supply. In the short term, Coega’s 

strategy has to be the expansion of power lines from the Mpumalanga coal-fired power 
stations to Port Elizabeth. This immediately raises the issue of South Africa’s appalling 

rate of carbon dioxide emissions amid the rising consciousness of climate change. 

In 2002, Princeton University researcher Nipun Vats and Environmental Defense 
(through its ’Partnership for Climate Action’ relationship with French aluminium firm 

Pechiney - subsequently purchased by Alcan) promoted Coega as eligible for subsidies 
under the Clean Development Mechanism. Their logic was that Coega was entitled to 

receive such subsidies if it could show that its technology was cleaner than existing 

aluminium suppliers and, further, that the energy-savings smelter technology could be 
profitably financed through ’additional’ investment resources using carbon-trading 

mechanisms like the World Bank’s Prototype Carbon Fund. (In contrast, a roughly R10 
billion renewable-energy investment in the Clean Development Mechanism was 

proposed by the Nelson Mandela Bay Municipality, dedicated to household and 

industrial solar water-heating systems, wind energy, and thermal decomposition of 
solid waste and sewage sludge.) 

In November 2006, Alcan said it would proceed with the $2.7 billion Coega 

aluminium smelter. Within days, University of Cape Town Professor of Environmental 
Studies Richard Fuggle (2006) - one of the country’s most respected environmentalists 

- attacked the expected increase in carbon dioxide emissions due to Coega in his 

retirement speech. He described Marthinus van Schalkwyk as a ’political lightweight’ 
who is ’unable to press for environmental considerations to take precedence over 

development’. 

According to Fuggle, ’Van Schalkwyk has expounded the virtues of South Africa’s 
/3 small projects to garner carbon credits under the Kyoto Protocol’s Clean 
Development Mechanism, but has not expressed dismay at Eskom selling 1 360 

megawatts a year of coal-derived electricity to a foreign aluminium company. We 

already have one of the world’s highest rates of carbon emissions per dollar of GDP. 
Adding the carbon that will be emitted to supply power to this single factory will make 

us number one on this dubious league table.’ 

Coega backers ignore these critiques. As Minister of Trade and Industry Alec 
Erwin (2002) stated: ’We have held a number of discussions with responsible 

environmental groups and will work with them very closely.’I On Erwin’s claim about 

1. Erwin’s specific points are considered at length, and rejected, in Unsusminable South Africa (Bond 

2002, Chapter 2, co-authored with Hosking). 
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working closely with environmental groups, it will be interesting to learn which 

environmental groups in South Africa can keep a straight face and endorse such a 
project, when even the Council for Scientific and Industrial Research has acknowledged 

that ’generation of power for the smelter will result in an increase of about zt per cent in 
Eskom’s atmospheric emissions’ (Business Day 2002). 

Corruption 
Controversy of another kind has surrounded the decision-making process to construct 

the port and IDZ. These are associated with the notorious arms deal, in which the 

German submarine maker Ferrostaal promised - though this never materialised - to 

’offset’ Coega investments (Crawford-Browne 2007). The Public Service Accountability 
Monitor became concerned about ths issue in mid-1999, when, according to director 
Colm Allan, ’the Coega Project had effectively collapsed due to the withdrawal of Billiton 

as its anchor tenant’ (Allan 2001). What resurrected Coega, according to Allan, was then 

Defence Minister Joe Modise’s ’irregular agreement with the German submarine 
consortium [on 13 June 1999] to purchase 3 submarines at a cost of R4.5 bn in return 

for Ferrostaal’s promise to construct a steel mill worth R6bn at Coega... [Shortly 

afterwards, upon his retirement] Modise bought shares in and was appointed the 
chairperson of a company which has been awarded contracts to conduct work on the 

Coega project. Again, these contracts have been paid for out of tax-payer’s money’ 

(2001). 
Allan argued: 

Modise is the head of Harambee Investment Holdings, a black empowerment 

company, which bought a 30% shareholding in the BKS group in August 
2000. BKS, one of South Africa’s biggest firms of consulting engineers, 

established and partially owns a company called Khuthele Projects. In 

November 1999, the CDC [Coega Development Corporation] announced that 
it had appointed Khuthele Projects as the engineering consultants 

responsible for conducting the integrated transportation study for the Coega 

IDZ. It also points out in its annual report that the contact to Khuthele would 
be extended for the 2000-2001 financial year. Modise effectively ends up 

benefiting financially as a businessman from a decision that he made whilst 

he was a Cabinet Minister. (2001 

Although Modise passed away soon afterwards, several other Coega officials appeared 
to be milking the project: ’Mafika Mkwanazi, the Transnet deputy managing director, 

was a direct beneficiary of the arms procurement deal. What is also of concern is the 
fact that SaM Macozoma, the Transnet managing director, has, since leaving the 

parastatal, emerged as a shareholder in a company founded by the chairperson of the 

CDC board, Moss Ngoasheng’ (2001).Because it is a private company, the financial 
statements of the Coega Development Corporation cannot be audited by the Auditor- 

General’s office. 

Resistance: from regulation to civil society activism 
As if anticipating the pressure welling up among dissatisfied lower-income 
communities, especially as the Alcan cheap power deal comes under more scrutiny, 

Mandela Metropole councillors authorised, in early 2007, that their forthcoming budget 

would increase the free water and electricity allotments. Free basic water allotments to 



102 000 households were to increase from 6 000 to 8 000 litres per month, and 

electricity to 89 000 households from 50 to 75 kilowatt-hours per month. But these are 
still small, tokenistic amounts, not a genuine lifeline or ’human right’ to basic services. 

The free basic services offered are insufficient for larger families (or those with tenants 
and additional dwellings), especially in the event of family members contracting AIDS, 

who then require larger amounts of water and electricity to cope with opportunistic 

infections. 
In South Africa during 2004-05, the police recorded more than 5 800 protests 

against government, possibly the highest per-person rate in the world. (In China, with 

1.3 billion people, there were 87 000 mainly rural protests, among a population 30 
times South Africa’s 45 million.) The 2008-09 electricity price increases, for which 

Eskom has requested permission from the National Electricity Regulator in order to pay 
for new capacity, will be more than 35 per cent over two years. 

More than thirty years ago, in the wake of the 1976 Soweto uprising, the 

revitalised anti-apartheid social movements known as civic associations were founded 
in Port Elizabeth’s impoverished townships. This was thanks in part to the legacy of 

Black Consciousness and community empowerment activist Steve Biko, killed by the 

city’s police in 1977. 
Twenty years later, as Coega came up on the drawing board, the assistant city 

engineer for hydraulics wrote a blunt memo about the prospects for imposing a 
redistributive tariff to help poor consumers through cross-subsidisation, funded by 

higher prices paid by large industrial users. He stated that if such a plan ’were to be 

implemented for industry, Coega would not go ahead’). Today a redistributive tariff 
(mild as it is) and subsidies for Coega co-exist as official policy, and it is not hard to 

predict that the Coega subsidies will exert pressure against the redistributive tariff. The 
perceived need to pump cheap water and electricity into Coega industries will most 

likely sabotage government’s aims of social justice, public health, and economic growth 

via municipal services. 
In all these respects, say critics, the Coega port and IDZ exacerbate the apartheid 

economic legacy of division, marginalisation and grandiose unworkable public- 

investment schemes. Such ventures were traditionally grounded not in a logic of 
development, but in the power of special-interest groups. 

Civil society resistance to this sort of maldistribution is already quite advanced, 
often taking the form of illegal electricity reconnections after widespread 

disconnections by municipalities and Eskom. Government has refused to provide details 

because the deal is confidential,2 but a reasonable estimate of the price of electricity 
granted to Alcan is around 15 per cent of the price charged to Soweto residents at the 

time (or about 5 cents per kilowatt-hour). This would be substantively lower than the 
industry and residential average rates (16 cents and 29 cents per kilowatt-hour 

respectively). This deal covers the next 25 years. 

South Africa is currently facing challenges to meet energy demand and is likely to 
do so for some years, as a result of insufficient forward planning. It seems irresponsible 

to commit to supplying electricity in the quantity and the price which is demanded by 

the agreement with Alcan. Even more so when the government is proposing to supply 

this electricity through the building of additional coal-fired power stations. 

In mid-2007, in Alcan’s own backyard, the Canadian province of British Columbia, 
a highly subsidised aluminium smelter and hydroelectric power plant were deemed a 

2. Herald, 9 May 2007. 
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rip-off because the company won benefits in producing energy for excessively 

expensive sale back to the grid, while at the same time breaking its job-creation 
investment promises (Stoeck 2007). 

South Africa’s electricity regulator and other officials do not have the power to 
overrule cabinet ministers who have backed Coega. Only increased pressure from the 

citizenry can alter business-as-usual. On 9 May 2007, coordinated protests were held 

against Alcan in Port Elizabeth, Richards Bay and Johannesburg. Earthlife Africa has 
attempted to shed further light on the deals being done at Coega through a Promotion of 

Access to Information Act request to Eskom about the price of power, conditions of 

supply and Alcan’s potential to sell on unused electricity. The response, according to 
Earthlife Africa (2007), has been ’a complete and utter stonewall in response to 

legitimate questions concerning South Africa’s welfare and long-term energy supply’. 
So far the case of Coega stands out as a beacon of official irresponsibility and 

corporate welfare. Drawing on Port Elizabeth’s late 1970s traditions, a new version of 

the Port Elizabeth Black Civic Organisation is needed to galvanise mass action against 
this manifestation of class and ecological apartheid, overlaid by race. Such mass action 

will need a political, developmental programme that will unite all those exploited by 

Coega-style logic, wherever it may be found. 
The ’green critique’ of Coega has clearly reached a high level. However, to alter 

policy, what is needed is a more sustained campaign - joining environmentalists, labour, 
community and other citizens - for radically new industrial policies that meet the 

society’s need.3 
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Critical Debates 

Indigenous Parties and Democracy 
in Latin America 

Raal L. Madrid 

ABSTRACT 

In recent years, important indigenous parties have emerged for the 
first time in Latin American history. Although some analysts view 
this development with trepidation, this essay argues that the indige- 
nous parties in Latin America are unlikely to exacerbate ethnic con- 
flict or create the kinds of problems that have been associated with 
some ethnic parties in other regions. To the contraw, the emer- 
gence of major indigenous parties in Latin America may actually 
help deepen democracy in the region. These parties will certainly 
improve the representativeness of the party system in the countries 
where they arise. They should also increase political participation 
and reduce party system fragmentation and electoral volatility in 
indigenous areas. They may even increase the acceptance of 
democracy and reduce political violence in countries with large 
indigenous populations. 

I n recent years, Latin Arnerica has witnessed the emergence of impor- 

tant ethnic parties for the first time in its history. In Bolivia, Evo 
Morales, the 2002 presidential candidate of a new indigenous party 
known as Movement to Socialism (MAS), finished second in the elec- 
tions. In Ecuador, the Pachakutik Plurinational Unity Movement helped 
elect Lucio Gutidrrez president in 2002. Important ethnic parties have 
also emerged in the last two decades in Colombia, Nicaragua, and 
Venezuela. 

The indigenous parties differ substantially from the parties that have 
long dominated Latin American politics in that they have explicitly 
sought to represent the interests of the long-ignored and subordinated 
indigenous population. Many people have theretk)re welcomed the 
emergence of these parties. Nevertheless, sorne obsei~v’ers fear that the 
new parties, and the pow-erful indigenous organizations that back them, 
may exacerbate ethnic conflict and destabilize democracy in the region. 
Critics of the indigenous parties and organizations decW the indigenous 
movements for rejecting Western culture and for precipitating uprisings 
that have led to the overthrow of elected presidents in Ecuador and, 
more recently, Bolivia. These critics are concerned about links between 



162 LATIN AMERICAN POLITICS AND SOCIETY 47:4 

the indigenous movements and radical leftist groups, and they fear that 
indigenous uprisings in the region could spread (Oppenheimer 2003; 
Latin American Andean Grozq) Repot! 2003; Latin American ~F~ekly 
Re~9ort 2003). 

~e these concerns well founded? What impact will the new indige- 
nous parties have on the consolidation of democracy in the region? This 
essay argues that indigenous parties in Latin America are unlikely to 
exacerbate ethnic conflict or create the kinds of problems that have 
been associated with some ethnic parties in other regions. To the con- 
traiT, the emergence of indigenous parties in Latin America may help 
deepen democracy in the region. This essay focuses primarily on MAS 
and Pachakutik, the two most important indigenous parties to emerge 
in Latin America to date. Nevertheless, one would expect the argument 
developed here to apply to any major indigenous party in the region. 

ETHNIC PARTIES AND ETHNIC POLARIZATION 

The political science literature on ethnic parties would lead us to view" 
the emergence of indigenous parties in Latin America with some con- 
cern. The dominant strain of this literature is highly critical of ethnic par- 
ties, which are typically defined as parties that cater primarily to a single 
ethnic group or cluster of ethnic groups.1 This literature suggests that 
ethnic parties will often provoke ethnic polarization and conflict 
because their leaders have incentives to make incendiary communal 
appeals (Rabushka and Shepsle 1972; Horowitz 1985; Sisk 1996; Reilly 
2002). ttorowitz, for example, argues that "by appealing to electorates 
in ethnic terms, by making ethnic demands on government, and by bol- 
stering the influence of ethnically chauvinistic elements within each 
group, parties that begin by rnerely mirroring ethnic divisions help to 
deepen and extend them" (1985, 291). 

Critics of ethnic parties maintain that ethnic parties will not typically 
be able to attract votes from outside their own ethnic group because of 
the fixity and sharpness of ethnic group boundaries and the intensity of 
ethnic group preferences (Horowitz 1985; Rabushka and Shepsle 1972).2 
According to Horowitz, an ethnic party, "recognizing that it cannot 
count on defections from members of the other ethnic group, has the 
incentive to solidify the support of its own group" (1985, 318). Leaders 
of ethnic parties will concentrate on rnobilizing voters from their own 
ethnic group by appealing to ethnic prejudice and resentments and by 
exaggerating the threat represented by other ethnic groups. Moderate 
leaders of ethnic parties will quickly be displaced by more extremist 
leaders in the process that has come to be known as outbidding. As Sisk 
(1996, 17) portrays it: "Extremist leaders, seeking to capitalize on mass 
resentment, outbid moderates by decrying acts of accommodation as a 
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sellout of group interests, citing collective betrayal and hurniliation." 
Such appeals typically cause interethnic relations to deteriorate, leading, 
at times, to outright conflict. Increasing ethnic polarization, in turn, 
makes it difficult for nonethnic parties to subsist. As a result, Horowitz 
and others suggest, the emergence of ethnic parties may lead to the dis- 
appearance of nonethnic parties. 

This doornsday scenario seems unlikely to occur in Latin America, 
however, in large part because ethnic identities in the region are char- 
acterized by a great deal of fluidity and ambiguity. In most Latin Amer- 
ican countries, mestizos--that is, people of ,nixed European and 
indigenous descent--are the single largest population group, which has 
helped blur the lines between ethnic categories. Latin America also has 
a large population that is partly of African descent, which has further 
clouded the boundaries between different races and ethnicities. 

The dominant mestizo population in Latin America has often 
adopted a contradictory attitude toward its own indigenous ancestry and 
culture. On the one hand, many mestizos have implicitly accepted their 
own indigenous roots and have celebrated many of the achievements 
and legacies of indigenous cultures as part of their national heritage. On 
the other hand, they have typically not identified themselves as indige- 
nous, and they have frequently looked down on and discriminated 
against people they do identify as indigenous. 

Who has identified themselves as indigenous (or has been identified 
as indigenous) in Latin America has changed over time and place, 
depending on numerous factors. In the 1900s, many indigenous people 
in the countryside in Latin America began to identify themselves as 
campesinos (peasants), partly because of state efforts to organize them 
into peasant sectors (Yashar 1999). Other indigenous people rnigrated to 
the cities, where they frequently shed their indigenous identities. More 
recently, a process of "reindianization" is taking place in much of Latin 
.4a-nerica as large numbers of people, including individuals who are only 
partly of indigenous ancestry, have begun to adopt the indigenous label. 
Even today, however, many people who are mostly or wholly of indige- 
nous ancestry do not identify as indigenous or will do so only under cer- 
tain circumstances. In recent surveys and censuses in Bolivia, for exam- 
ple, the percentage of people who are willing to identify themselves as 
indigenous has ranged from 18 to 62 percent, depending in large part on 
what choices are offered (INE 2001; Seligson 2002; PNUD 2004).s 

The fluidity and ambiguity of ethnic identities in Latin America means 
that nonethnic or multiethnic parties are likely to retain considerable 
appeal. Individuals who do not fully identify w-ith a single ethnic group 
or do so only under certain circumstances may be ~vluctant to w)te for an 
ethnic party. Even those who do identify with a single ethnic group may 
be reluctant to cast their votes solely on the basis of their ethnic identity 
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in an environrnent where ethnic identities are unstable and ambiguous. 
’Iherefore, the emergence of indigenous parties in Latin America is 
unlikely to lead to the disappearance of nonethnic parties. Indeed, 
nonethnic parties continue to win the vast majority of votes, even in those 
Latin American countries where important indigenous parties have 
emerged. Moreover, nonethnic parties continue to do well in indigenous 
areas in these countries. Nonethnic parties, for example, won almost 60 
percent of the vote in majority indigenous provinces in the 2002 Bolivian 
legislative elections and more than 60 percent of the vote in majority 
indigenous counties in the 2002 legislative elections in Ecuador) 

Nor is the emergence of indigenous parties likely to bring on an 
ever-worsening spiral of incendiary communal appeals that lead inex- 
orably to ethnic polarization and conflict. The lack of clear boundaries 
between ethnic groups in Latin America means that leaders of ethnic 
parties in the region have the potential to attract support from people 
of diverse racial and ethnic origins. Indigenous parties, for example, 
might attract votes from people who do not identify as indigenous but 
may have partial or entirely indigenous ancestry, or they may attract 
support from people who are not of indigenous descent but identify 
with indigenous culture and support some of the demands of the 
indigenous movements. They may also attract support from individuals 
who do not identify with the indigenous cultures or movernents but 
support the parties’ stances on other issues. For this reason, incendiary 
communal appeals are likely to be counterproductive. Such appeals 
would not only risk antagonizing potential supporters from other ethnic 
groups, but might also alienate indigenous voters who do not have 
strong indigenous identities or who have close ties to people from other 
ethnic groups.5 

This does not mean that no indigenous parties will make radical 
communal appeals. Indeed, some indigenous parties have adopted a 
radical ethnonationalist discourse. It does mean, however, that the rad- 
ical ethnonationalist parties are unlikely to win the allegiance of numer- 
ous w)ters, even within their own ethnic group; and as a result, they 
should have a limited impact on the national political envirom-nent. To 
win large numbers of votes in an environment where ethnic identities 
are fluid and ambiguous, indigenous parties need to adopt pragmatic 
and inclusive approaches to politics, which is precisely what the most 
successful indigenous parties have done. 

To date, the indigenous parties that have performed best in elec- 
tions in Latin Arnerica--MAS in Bolivia, Pachakutik in Ecuador, and 
Alianza Social Indigena (ASI) in Colombia--have largely avoided incen- 
diary rhetoric that could alienate members of other ethnic groups. To 
the contrary, these parties have actively sought to woo nonindigenous 
along with indigenous voters. As Dionisio Nufiez, a congressional rep- 
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resentative of MAS, put it, MAS is "an inclusive not an exclusive party 
...we did not want to go from being excluded to excluding others" 
(2004). All these parties have recruited nonindigenous as well as indige- 
nous candidates for office, and Pachakutik has formed electoral 
alliances with important nonindigenous parties. Efforts to woo non- 
indigenous voters have been largely successful. Data from Bolivia and 
Ecuador suggest that both MAS and Pachakutik attracted many non- 
indigenous supporters in the 2002 elections.6 The same appears to be 
true in Colombia. Indeed, Van Cott (2004, 292) suggests that indigenous 
parties in Colombia have received more votes from nonindigenous 
people than from indigenous people. 

Not all indigenous parties have made efforts to attract support from 
the nonindigenous population, however. Ethnic parties, such as Yapti 
Tasba Masrika Nani (YAT~M’VlA) in Nicaragua and the Pueblo Unido Mul- 
tietnico de Amazonas (PUAMA) in Venezuela, have focused largely on 
attracting support from rnembers of their own ethnic groups (Rizo 
Zeled6n 1990; Van Cott 2004, 292). Even these parties, however, have 
largely avoided polarizing rhetoric and have sought to work with 
nonethnic parties and govermnents. YATAMA, for example, forged 
alliances with the UNO government in Nicaragua and subsequently with 
the Sandinistas, while PUAMA has cooperated with the left-wing Patria 
Para Todos (PPT) party, as well as with the administration of Hugo 
Chfivez (Hooker 2001; Van Cott 2004, chap. 6). 

A few indigenous parties and leaders have expressed hostility to the 
nonindigenous population, but these parties have traditionally fared 
extremely poorly in elections in Latin America, even among the indige- 
nous voters they claim to represent. The radical Indianista parties in 
Bolivia, for example, never obtained more than 2 percent of the vote in 
national elections. The Movimiento Indigena Pachacuti (MIP), a Bolivian 
indigenous party whose leader, Felipe Quispe, has at times w)iced hos- 
tility to nonindigenous people, did win 6 percent of the national vote in 
the 2002 Bolivian elections, but Quispe toned down some of his inflam- 
matory rhetoric during the campaign (Van Cott 2004: Chapter 5). Even 
MIP, moreover, won only 8 percent of the vote in majority indigenous 
provinces in Bolivia in the 2002 elections, and it has since largely fallen 
apart.7 The failure of the exclusionary indigenous parties to attract sup- 
port t¥om most of the indigenous population has meant that even these 
parties have not significantly worsened interethnic relations in Latin 
America, although they certainly have not improved matters. 

Instead of underrnining democracy in the region, the emergence of 
important indigenous parties in Latin America may actually help bolster 
it in a number of ways. The indigenous parties will certainly improve 
the representativeness of the party system in the countries where they 
arise. The major indigenous parties should also increase political partic- 
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ipation and reduce party system fragmentation and electoral volatility in 
indigenous areas. These parties may even increase the acceptance of 
democracy among the indigenous population and reduce political vio- 
lence in areas with large indigenous populations, although whether 
these latter two benefits are realized will depend largely on the actions 
of the leaders of the indigenous parties. Each of these potential benefits 
merits discussion. 

iMPROVING POLITICAL REPRESENTATION 

The emergence of indigenous parties in Latin America should deepen 
democracy in the region by providing a voice to a politically and socioe- 
conomically marginalized group that represents a large portion of the 
population in some Latin American countries. The indigenous popula- 
tion in Latin America ranks well below the nonindigenous population 
on virtually all major indicators of socioeconomic development, includ- 
ing income, education, health, and housing. Indigenous people, more- 
over, have traditionally had little political influence. Throughout much 
of their histow, the maior parties in Latin America have ignored indige- 
nous voters or have wooed thern principally through clientelistic 
appeals. Some important parties have channeled patronage resources to 
indigenous leaders, organizations, or communities, but, until recently, 
they rarely embraced key indigenous dernands on issues such as agrar- 
ian reform, multicultural education, and regional autonomy. 

The maior nonethnic parties in Latin America have also traditionally 
failed to recruit many indigenous people as candidates for electoral 
office or for leadership positions in the party hierarchy, although they 
have fielded indigenous candidates for local offices in many instances. 
Various parties have made some progress in this area in recent years, 
but the indigenous population is still significantly underrepresented in 
most countries. In Guatemala, for example, only about 11 percent of 
legislators in 2000 were indigenous (ASIES 2000, 46). This constitutes a 
significant increase from earlier periods, but it still represents a very 
small percentage in a country where indigenous people represent 
approximately half of the total population. 

The indigenous parties, by contrast, have selected large numbers of 
indigenous people as candidates *k)r important political offices and for 
leadership positions in the parties thernselves. Approximately 85 percent 
of MAS’s representatives in the legislature are indigenous, including Evo 
Morales, the party’s presidential candidate in 2002 (Rivera Pinto 2002, 
52). Most of the leaders of Pachakutik, including its representatives in 
the legislature, are indigenous, although Pachakutik has also supported 
nonindigenous candidates from other parties in presidential elections. 
Pachakutik originally intended to run an indigenous candidate in the 
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2002 presidential elections, but internal divisions made it impossible to 
agree on a candidate, and the party ultimately decided to support Lucio 
Gutidrrez of the Patriotic Society Party (PSP), a new nonethnic party. 
Gutidrrez was an army officer who had come to farne as the leading mil- 
itary supporter of the indigenous uprising that overthrew Ecuadorian 
president Jamil Mahuad in early 2000. 

Both MAS and Pachakutik have styqed themselves as the authentic rep- 
resentatives of the indigenous population, and they have maintained close 
relations ;vith the indigenous organizations from whence they sprang. The 
Confederation of Indigenous Nationalities of Ecuador (CONAIE) and the 
unions of coca growers in Bolivia have played an important role in shap- 
ing the parties’ programs, although tensions have also surfaced from time 
to time between these organizations and the indigenous parties that they 
helped create. MAS and Pachakutik have advocated a broad left-wing 
agenda, including strong opposition to neoliberal reforms. However, they 
have also placed a great deal of ernphasis on issues that have traditionally 
been important to indigenous movements, such as agrarian reform, local 
autonomy, and, in the case of MAS, the cultivation of coca. Morales, for 
exarnple, has argued, "it is necessary to achieve total rights to the land and 
territory,, where the indigenous make decisions and administer natural 
resources" (Rivero Pint() 2002, 25). 

The emergence of indigenous parties in Bolivia and Ecuador thus 
has placed indigenous demands at the forefront of the policy agenda 
and has given indigenous people an important w)ice in policy affairs. 
Indigenous parties cannot possibly represent all indigenous people, and 
the more moderate of these parties, such as MAS and Pachakutik, may 
not represent the more militant members of the indigenous population. 
Nevertheless, by forcefully advocating the dernands of a significant 
sector of that population, these parties have clearly improved the rep- 
resentation of indigenous people in the political system. Their success 
has also put pressure on the main nonethnic parties to pay rnore atten- 
tion to those demands in order to stem the loss of indigenous votes. 
Some of these nonethnic parties have therefore recruited more indige- 
nous candidates for political offices and have adopted some indigenous 
demands in their platforms and programs. Indeed, even in those coun- 
tries where significant indigenous parties have not yet emerged, noneth- 
nic parties have increasingly embraced indigenous demands in an effort 
to solidify their support in indigenous areas. 

EXP.M’qDING POLITICAl. PARTICIPATION 

The emergence of indigenous parties should increase voter turnout 
among the indigenous population in Latin America. Indigenous people 
have tended to vote at significantly lower rates than nonindigenous 
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people in the region. A recent study found that the proportion of the 
population that is indigenous had a statistically significant negative 
impact on w)ter turnout at the municipal level in the 1990 and 1995 pres- 
idential and legislative elections in Guaternala (Lehoucq and Wall 2001).s 
In Mexico, voter turnout has also tended to be lower in indigenous 
municipalities than in nonindigenous ones (Ruiz Mondrag6n 1998). In 
the 2000 elections, for example, only 59.5 percent of the population over 
18 years old voted in municipalities that were mostly indigenous, as 
opposed to 64.4 percent in municipalities where indigenous people rep- 
resented a minority.9 Voter turnout has also traditionally been lower in 
indigenous than in nonindigenous areas in Bolivia and Ecuador. 

The lower voting rates have a number of causes. First, a significant 
percentage of indigenous people do not speak or read Spanish, which 
can be a substantial impediment to both registration and voting. Second, 
a disproportionately large number of indigenous people live in rural 
areas and therefore have to travel longer distances to vote or to regis- 
ter. Third, some Latin American countries have imposed significant 
financial or bureaucratic hurdles to w)ter registration, which affect the 
indigenous population particularly severely because they tend to have 
limited financial resources. In Bolivia, for example, citizens must obtain 
identity cards in order to vote, but these cards are costly and not easily 
obtained in rural areas (Van Cott 2003; Ticona et al. 1995, 181-85).~° 
Fourth, the traditional failure of the major parties to cater to the inter- 
ests of indigenous people has also probably depressed turnout among 
this population. Some indigenous people may not vote or even register 
to vote because they do not have much enthusiasm for any of the par- 
ties or the candidates.~ 

The emergence of indigenous parties, however, should boost voter 
turnout among indigenous people by giving them a greater stake in the 
elections. More indigenous people will presumably turn out for elec- 
tions in which candidates or parties specifically seek to represent them. 
Indigenous parties should also work hard to boost voter registration and 
turnout in indigenous areas, because the indigenous population typi- 
cally forms the core of their electoral support. Indigenous parties, for 
example, may seek to reduce both the financial and bureaucratic obsta- 
cles to w)ter registration through changes in the electoral laws or gov- 
ernment policies. In order to facilitate the turnout of indigenous voters, 
indigenous parties might also push to expand voting centers to more 
rural areas and to create ballots that are easily understandable to those 
who do not read Spanish. Indigenous parties will presumably engage in 
large voter registration and "get out the vote" drives in indigenous areas 
in order to maximize the number of votes they receive. 

The rise of indigenous parties appears to have already increased 
voter turnout among the indigenous population in Bolivia and Ecuador, 
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although other factors may also be partly responsible. Between 1992 
and 2002, the number of votes cast in Ecuadorian counties (cantones) 
where the indigenous population represented the maiority rose by 86 
percent, as opposed to only 54 percent in counties where indigenous 
people are in the minority. As a result, turnout in indigenous areas in 
Ecuador now exceeds turnout in nonindigenous areas. (Turnout is 
measured here as a percentage of registered voters.) Turnout levels in 
counties that are majority indigenous have averaged 69 percent since 
1996, as opposed to only 67 percent in counties that are less than 50 
percent indigenous. Before the ernergence of Pachakutik in the rnid- 
1990s, however, turnout was lower in nonindigenous than in indigenous 
areas. In the ~1992 Ecuadorian elections, *k)r example, voter turnout was 
65 percent in counties where the indigenous population represented a 
majority and 69 percent in counties where indigenous people were in 
the minority. 

The emergence of a nationally competitive indigenous party has 
also significantly increased the number of indigenous voters in Bolivia. 
Between the 1997 and the 2002 elections, the number of w~tes cast rose 
by 35 percent in provinces that are majority indigenous, as opposed to 
only 21 percent in provinces where indigenous people are in the minor- 
ity. Turnout, measured as a percentage of the w)ting-age population, 
rose from 49.9 percent in 1997 to 55.5 percent in 2002 in majority 
indigenous provinces, but it actually declined by one percentage point, 
from 56.7 to 55.7 percent, in minority indigenous areas during this 
period..2 MAS and MIP both undertook a variety of efforts to increase 
turnout in their strongholds in the 2002 elections, as w-ell as to encour- 
age members of these communities to register to w)te (Quispe 2004; 
Pedrero 2004; Torrico 2004). Thus, in both Bolivia and Ecuador, the rise 
of indigenous parties has helped mobilize the indigenous electorate. 

REDUCING ELECTORAL VOLATILITY AND 

PARTY SYSTEM FRAGMENTATION 

Indigenous parties in Latin America might also help build more stable 
and cohesive party systems in countries that have large indigenous pop- 
ulations. As Van Cott has shown, the Latin American countries with pro- 
portionally large indigenous populations tend to have poorly institu- 
tionalized party systems (Van Cott 2000, 155-74). Bolivia, Ecuador, 
Guatemala, and Peru all have extremely high levels of electoral volatil- 
ity (the net change in w)tes, or seats, among parties between elections), 
which is one commonly used measure of party system institutionaliza- 
tion. All four of these countries also have highly fragmented party sys- 
tems. Indeed, between 1980 and 2000, Bolivia, Ecuador, and Guatemala 
had the most fragmented party systerns in the entire region, measured 
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in terms of the effective number of parties in presidential elections 
(Payne et al. 2002, 73). The high levels of electoral fragmentation and 
volatility have complicated democratic governance in these countries, 
making it difficult to enact legislation and to sustain policies and pro- 
grams over time. 

This situation has various causes, institutional factors among them; 
but the voting patterns of the indigenous population in these countries 
have certainly contributed to the problem. In all four countries, electoral 
volatility and party system fragmentation have typically been higher in 
municipalities or provinces where indigenous people represent a large 
proportion of the population. For example, from 1985 to 1997, Bolivian 
provinces where indigenous people represented less than one-third of 
the population had an average of 3.3 effective parties, whereas 
provinces where the indigenous constituted more than two-thirds of the 
population had an average of 4.7 effective parties. During this same 
period, electoral volatility averaged 24 percent in the provinces with less 
than one-third indigenous population and 42 percent in those with more 
than two-thirds indigenous population.13 

The problem also stems partly from the failure of the major parties 
to represent adequately the interests of the indigenous population, 
especially their low indigenous recruitment levels and their failure to 
embrace indigenous-supported programs and policies. Partly for this 
reason, none of these parties has been able to gain the enduring loyal- 
ties of a large proportion of the indigenous population. Instead of con- 
sistently supporting a single party, indigenous voters have shifted their 
votes frequently among a variety of different parties. 

The emergence of indigenous parties, however, has the potential to 
remedy this situation. Indigenous parties ,nay be able to gain the endur- 
ing allegiances of large numbers of indigenous voters, thereby reducing 
electoral volatility and party system fragmentation in highly indigenous 
areas (Birnir 2004; Madrid forthcoming). Indeed, the emergence of major 
indigenous parties in Bolivia and Ecuador has already reduced party 
system fragmentation in such areas. In Bolivia, the effective number of 
parties in rnajority indigenous provinces declined after the rise of MAS, 
dropping from an average of 4.6 in 1985-97 to 4.0 in 2002. The emer- 
gence of Pachakutik also led the effective number of parties to decline in 
majority indigenous counties in Ecuador, from 6.1 in 1992 to 4.8 in the 
period 1996-2002. In nonindigenous areas in both countries, by contrast, 
the level of party system fragmentation actually rose during these periods. 

INCREASING SUPPORT FOR DEMOCRACY 

The emergence of indigenous parties may contribute to democratic con- 
solidation in Latin America by helping to build support for democracy 
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and democratic institutions in the region. Disenchantment with democ- 
racy is high throughout Latin America, but it is particularly high in those 
countries with proportionally large indigenous populations. Surveys 
conducted in 2002 by Latin Barometer reveal that an average of 50 per- 
cent of the population in Bolivia, Ecuador, Guatemala, and Peru prefers 
democracy to any other kind of government, as opposed to 56 percent 
regionwide (cited in Lagos 2003, 165).14 Only 23 percent of the survey 
respondents in these countries, on average, stated that they were very 
or fairly satisfied with democracy, as opposed to 32 percent in Latin 
America as a whole (Lagos 2003, 166). Similarly, surveys of dei-nocratic 
values carried out by the Latin American Public Opinion Project 
(LAPOP) at Vanderbilt University found that support for democracy was 
lower in Bolivia, Peru, and Ecuador than in the other Latin American 
countries surveyed; namely, Costa Rica, E1 Salvador, Nicaragua, and 
Paraguay (Seligson 2001, 54). 

Survey data on the political views of the indigenous population in 
Latin America are relatively scarce, but what material does exist supports 
the notion that indigenous people are frustrated with the political 
system and do not feel well represented by the existing parties. In a 
1988 survey of the Ecuadorian indigenous population, 46.1 of the 
respondents said that no party represented their interests (Chiriboga and 
Rivera 1989, 213). In a 1997 survey in Peru, 48.9 percent of indigenous 
respondents declared that they had no trust in political institutions, as 
opposed to only 28.4 of the nonindigenous respondents (Democracy 
Survey Database 2004). Whereas 34.3 percent of the indigenous respon- 
dents in Bolivia said it had no trust at all in political parties in a 1998 
survey, less than 29.0 of the nonindigenous population reported similar 
feelings (Democracy Survey Database 2004). Sii-nilarly, a survey carried 
out in Guatemala in 2001 found that indigenous people expressed sig- 
nificantly less support for the political system, including political parties, 
than did the nonindigenous (Azpuru 2003). 

Public opinion data, however, also indicate that indigenous people 
continue to prefer democracy to other forms of government. In the 1998 
survey in Bolivia, only 27.2 of the indigenous respondents said that a 
coup would be justified for certain reasons, as opposed to 31.7 of all 
respondents (Democracy Survey Database 2004). Similarly, in Peru, only 
23.1 percent of the respondents who spoke an indigenous language said 
that a military, coup would be justified under some circumstances, as 
opposed to 26.6 of all respondents (Democracy Survey Database 2004). 
In a 1998 survey in Guatei-nala, meanwhile, 28.2 percent of indigenous 
respondents reported that a militaW coup would not be justified under 
any circumstances, as opposed to 33.5 of the nonindigenous respon- 
dents (Dei-nocracy Survey Database 2004). These data suggest that 
indigenous people continue to believe in the principle of democracy 
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even though they are frustrated with how dernocratic institutions have 
functioned to date. 

The emergence of indigenous parties might help shore up support 
for democracy among indigenous people for a number of reasons. 
Indigenous parties should make elections more meaning~\~l for some 
indigenous people by enabling them to w)te for a party that seeks to 
represent them. Indeed, the increase in voter participation that has 
occurred in indigenous areas in Bolivia and Ecuador in recent years 
suggests that the emergence of indigenous parties has increased interest 
in the electoral process among indigenous voters in those countries. The 
rise of indigenous parties will presumably increase the number of 
indigenous representatives in the legislature, which may, in turn, 
increase indigenous support for this institution. The electoral success of 
the MAS and, to a lesser extent, the MIP caused the number of indige- 
nous legislators in Bolivia to grow from 10 in 1997 to 52 (out of 130) in 
2002, which has given the Bolivian legislature an important indigenous 
presence (Alb6 2002, 95; Rivero Pinto 2002, 36). 

Indigenous leaders may penetrate other governmental institutions 
as indigenous parties becorne more powerful, which should boost 
indigenous support for these institutions, too. In Ecuador, for example, 
leaders of Pachakutik took over a number of important governmental 
ministries after the election of Guti&rrez, although they were obliged 
to resign these positions after Pachakutik broke with the Guti&rrez 
administration. 

As indigenous parties become increasingly powerl:ul, rnore indige- 
nous people may come to believe that they can bring about policy 
change by working through existing political institutions, which should 
increase support for democracy. Moreover, to the extent that indigenous 
parties can effect policy changes that benefit the indigenous population, 
indigenous support for democratic institutions should grow. One of the 
reasons that so rnany members of the indigenous population are frus- 
trated with the existing political institutions is that the lives of many 
indigenous people have not significantly improved since the return to 
democracy in the region. 

Whether the rise of indigenous parties actually does increase sup- 
port for democracy among the indigenous population ~vill depend 
partly on the actions of the party leaders. Those leaders must behave 
democratically and pragmatically themselves. They must not only 
respect the existing democratic institutions but also work to diffuse 
democratic practices at the local level. In addition, they must reach out 
to nonindigenous citizens and parties, practice good governance, and 
propose realistic solutions to the problems facing their countries and the 
indigenous population in particular. 
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REDUCING POLITICAL VIOLENCE 

The emergence of indigenous parties may also help reduce political vio- 
lence inw)lving the indigenous population. Indigenous organizations 
have participated in ruany peaceful protests in recent years, but they 
have also been involved in a significant number of actions that have 
turned violent, including strikes, demonstrations, roadblocks, and 
seizures of public or private property. In surveys, indigenous people 
have also expressed greater support than nonindigenous for these 
aggressive types of political activities (Seligson 2002, 194-96; Democ- 
racy Survey Database 2004). 

These protests may have laudable aims, but they have, at times, had 
destabilizing effects. Many of these activities themselves, such as road- 
blocks and the seizure of propertyT, are illegal, and the participation of 
indigenous movements thereby undermines the role of law. Such actions 
tend to provoke confrontation with the state and at times have culmi- 
nated in violence, often initiated by security forces twing to repress the 
protests. Sometimes these protests have spiraled out of control, directly 
undermining existing democratic institutions. Indeed, in some cases they 
have led to the overthrow or resignation of elected presidents. 

In Ecuador, indigenous people spearheaded the uprising that led to 
the removal of President Mahuad in 2000. This rew)lt began when 
CONAIE, along with the public sector unions, initiated a series of strikes 
and marches in late 1999 to protest Mahuad’s neoliberal economic and 
social policies. These protests intensified in January 2000, when Mahuad 
announced his decision to replace the local currency with the U.S. 
dollar. CONAIE called for mass protests in Quito, and thousands of its 
members traveled to the capital to participate. A large number of iunior 
officers in the ruilitary, led by Colonel Lucio Gutidrrez, joined in. When 
the protesters marched on the presidential palace, Mahuad fled, and a 
junta composed of Gutidrrez; the head of CONAIE, Antonio Vargas; and 
a forruer Supreme Court judge took control. The coup lasted less than 
a day, however. The military forced Gutidrrez to cede his position to an 
army general, who promptly handed power over to the vice president, 
Gustavo Noboa. The indigenous movement in Ecuador thus succeeded 
in helping to topple a president but failed to take power itself. 

Indigenous people also helped to overthrow Bolivian President 
Gonzalo S:~nchez de Lozada. This uprising began in mid-September 
2003, when the main indigenous peasant confederation in Bolivia, Con- 
fcderaci6n Sindical Unica de Trabajadores Campesinos de Bolivia 
(CSUTCB), organized rural roadblocks to protest S~tnchez de Lozada’s 
economic and social policies, particularly the decision to export natural 
gas to the United States. When government troops tried to break a road- 
block, four protesters and a soldier were killed. The largest indigenous 
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party, MAS, and the main labor group, the Bolivian Workers’ Confeder- 
ation (COB), then joined in, and w-ith their assistance, protests quickly 
spread to La Paz and E1 Alto, the large, mostly indigenous city over- 
looking La Paz. The government ordered the army to suppress the 
protests, and in the ensuing clashes, more than 50 people were killed. 
The repression led Vice President Carlos Mesa and the New Republican 
Force (NFR), one of the main parties in the ruling coalition, to withdraw 
their support for the SSnchez de Lozada administration. On October 17, 
2003, an increasingly isolated S~tnchez de Lozada resigned, leaving the 
vice president in control. 

The participation of indigenous people and movements in certain 
kinds of protests can thus havre destabilizing effects. The emergence of 
indigenous parties, however, i-uay reduce the appeal of these protests to 
both indigenous people and their leaders by increasing the costs and 
reducing the benefits of such activities. Indigenous people and leaders 
have sometimes supported dei-uonstrations, strikes, roadblocks, and prop- 
erty, invasions partly because they believed that such measures were the 
only available means to exert pressure on the government. The rise of 
indigenous parties, however, has enabled indigenous people to express 
their views more fully at the ballot box, and it has given them some 
degree of influence in the legislature and even in the executive branch. 
Indigenous people and leaders have thus acquired ways of making their 
voice heard that are potentially more pow-erful than protests. 

The costs of protests have traditionally been low for indigenous 
leaders because they did not need to worry about the electoral impact 
of such measures. Protests bring potentially high costs for leaders of 
indigenous parties, however, because such protests risk antagonizing 
moderate indigenous voters, along with nonindigenous people who 
might otherwise be inclined to vote for the indigenous parties. Indeed, 
a variety of surveys suggest that the maiority of indigenous as well as 
nonindigenous people oppose such protests. In a recent SUlwey in 
Bolivia, for example, only one-third of indigenous respondents voiced 
support for roadblocks, and only 15 percent of them supported prop- 
erty invasions or takeovers of factories or buildings (Seligson 2002, 
194-96). The leaders of indigenous parties, particularly major parties 
with good electoral possibilities, theretk)re have strong incentives to dis- 
courage or moderate such protests, or at least to distance thei-uselves 
from the protests when they occur. 

The electoral successes of MAS and Pachakutik may have had a 
moderating effkct on their leaders, rendering them more cautious than 
some of the other indigenous leaders in these countries, although it has 
certainly not led them to foreswear protests altogether. The leadership 
of Pachakutik did not participate in the overthrow of Mahuad, nor did 
the party play a role in the recent overthrow of President Gutierrez. MAS 
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played only a 1-ninor and reactive role in the overthrow of S~inchez de 
Lozada, and may have actually had a moderating effect on the outcome. 
Antonio Pedrero, the leader of MAS’s congressional delegation and its 
2002 vice presidential candidate, argues, "We are sure of having acted 
more rationally than others at that time. ’,re were not the organizers of 
those mobilizations. There wasn’t an organizer, there were various. 
Many of those leaders spoke about installing a revolutionary triumvirate. 
. . . We wanted a constitutional solution" (2004). 

In the immediate aftermath of the overthrow of S~nchez de Lozada, 
moreover, the MAS served as a i-noderating force in Bolivia. Indeed, it 
supported the Mesa administration during its first year in power and 
largely eschewed protests. Gustaw) Torrico, a MAS congressional 
deputy, explains, "when we did not have a legitimate representative we 
did not have any option other than fighting in the streets and roads. 
Afterward we gained a significant [legislative] contingent. We decided in 
Congress to shift from protests to proposals" (2004). Evo Morales simi- 
larly emphasizes that MAS has "decided to reach power by means of the 
w)te, not by arms, nor by insurrectional means" (Economist 2004, 37). 

In early 2005, however, relations between Morales and Mesa dete- 
riorated, and the MAS and other organizations initiated a series of 
protests against the government’s policies, which ultimately led to the 
resignation of President Mesa in June 2005. MAS’s actions, which may 
well hurt the party in the December 2005 general elections, suggest that 
the incentives of electoral politics are not always sufficient to deter 
indigenous leaders from participating in protests aimed at obtaining 
other, more immediate goals. 

CONCLUSIONS 

This essay has argued that the emergence of major indigenous parties 
in Latin America does not pose the serious threat to democracy that 
some comi-nentators have suggested. Not only are the i-najor indigenous 
parties unlikely to create more ethnic polarization and conflict, but they 
actually have the potential to contribute to democratic deepening in a 
nui-nber of significant ways. The i-najor indigenous parties, for example, 
should improve political representation, expand political participation, 
and reduce party system fragmentation and electoral volatility in coun- 
tries with large indigenous populations. 

Indigenous parties may even boost support fbr democracy and 
reduce political violence in countries with large indigenous populations, 
but whether they do will depend partly on how indigenous leaders rec- 
oncile the conflicting pressures they will face as they attempt to develop 
competitive indigenous parties. On the one hand, leaders will face pres- 
sure from indigenous activists and other members of their traditional 
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constituencies to participate in protests and to dernand radical changes 
in government policy. On the other hand, they will face significant elec- 
toral incentives to moderate their views and actions and to t’orm 
alliances with mainstream political parties in order to attract more voters 
and gain political influence. If indigenous leaders follow the former 
path, they risk not only destabilizing democracy but also limiting their 
own effectiveness, because radical policies and actions are likely to 
antagonize many voters and marginalize the new indigenous parties 
from the mainstream of politics. If they compromise too much, however, 
they risk alienating their voter base and losing their reason for being. 
This, too, could destabilize democracy, because it might ultimately 
worsen the existing levels of democratic disaffection among the indige- 
nous population and lead to the rise of rnore radical indigenous leaders 
and organizations. To succeed, therefbre, the leaders of indigenous par- 
ties will need to navigate carefully the perilous path between compro- 
mise and cooptation. 

1. A fcvv scholars, however, have suggested that ethnic parties may actu- 
ally help consolidate democracy, although for veW different reasons. See Chan- 

dra 2005; Bimir 2004. 
2. Constructivists have criticized this primordial approach to understanding 

ethnicity, arguing that ethnic identities are fluid rather than fixed. For a discus- 

sion of what this means for theories of ethnic conflict, see Chandra 2005. 

3. Recent surv-eys suggest that many people who might, under some cir- 
cumstances, identify as indigenous will self-identify as mestizo if that option is 
given to them, including people that speak indigenous languages (INE 2001; 
Seligson 2002; PNUD 2004). 

4. All data comparing electoral results in majority and minority indigenous 
districts in Bolivia and Ecuador are based on the author’s analysis of subnational 

census and electoral data. The Bolivian data come from FUNDEMOS 1998, Corte 
Nacional Electoral 2002, and INE 2001. The Ecuadorian data were generously 
made available to the author by Tribunal Supremo Electoral and Sistema Inte- 
grado de Indicadores Sociales of Ecuador. 

5. The indigenous population is also unlikely to form a uniform voting bloc 
because it contains considerable internal diversiff, which has sometimes led to 
significant conflicts and divisions. The indigenous population in Bolivia has 
already split over which indigenous parties to support. Most of MAS’s support 

has come f?om Quechua areas, whereas most of MIP’s votes have come f?om 
Aymara areas. 

6. See, for example, the survey data from Bolivia presented in Seligson 

2002, 53. 

7. MIP fared best in Aymara areas in the departments of La Paz and, to a 
lesser extent, Oruro. Even in majority Aymara provinces, however, it won only 

19.4 percent of the vote, on average. 
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8. Boneo and Torres-Rivas (2001) did not find a correlation between the 
proportion of the population that is indigenous and voter turnout in general 
elections in Guatemala, but they did not control for other instititutional and 
socioeconomic factors that affect turnout. They measured turnout as a percent- 
age of registered voters because they, unlike Lehoucq and Wall (2001), did not 
have access to data on the voting-age population at the municipal level. How- 
ever, Boneo and Torres-Rivas present survey results indicating that indigenous 
people are less likely than ladinos to be registered to vote. 

9. Author’s findings based on an analysis of municipal-level electoral and 
census data from Mexico. 

10. In a 1998 survey, the most common reason indigenous respondents 
gave for not voting was that they did not have their identity cards (Democracy 
Survey Database 2004). 

11. Where indigenous people feel that they have a stake in elections, how- 
ever, they may vote at higher rates than nonindigenous people. For example, 
voter turnout in indigenous municipalities in Guatemala exceeded voter turnout 
in nonindigenous municipalities [or the 1999 referendum (Consulta Popular), 
presumably because the ballot contained questions about indigenous rights 

(Boneo and Torres-Rivas 2001). 
12. Survey data []om Bolivia also support the notion that the emergence of 

indigenous parties has boosted voter turnout. In a 1998 survey, only 74 percent 
of indigenous respondents reported voting in the 1997 elections, as opposed to 

77 percent of nonindigenous respondents (Democracy Survey Database 2004). 
In the 2002 elections, however; 85 percent of indigenous respondents reported 
voting, the same percentage as nonindigenous respondents. 

13. Party system fragmentation is measured here using the Laakso- 
Taagepera index, which is the inverse of the sum of squares of each party’s 
share of the total vote. Electoral volatility is calculated using the Pederson index, 
which is half of the sum of the net change in the proportion of votes won by 
each party from one election to another. 

14. These data represent unweighted country averages. 
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L ATIN America t~ad long been the one region, in tt~e world witt~out 

major ett~nic parties. In recent years, however, important parties 
that are based to varying degrees in tt~e indigenous population have 
emerged in the region. The most successful of these movements have 
been ethnopopulist parties, ir~clusNc ethnically based parties that adopt 
classical populist electoral strategies.~ \aghcrcas exclusionary ethnic par- 
ties have registered little electoral success, ethr~opopulist parties have 
won significar~t legislative or presidential victories in the Andcan na- 
tior~s. In BolNia, Evo Morales and the Movimiento al Socialismo (MAS) 
won a resounding victory in the 2005 presidential elections, af?cer com- 
ing in second in the 2002 elections. In Ecuador another ethnopopu- 
list part> the Movimiento Unidad Plurinacional Pachakutik (MUPp), 
has maintained a significant presence in the legislature since 1996 and 
helped elect Lucio Gutidrrez president in 2002 and Raf:ael Correa in 
2006. 

\’Vhat accounts fl>r the success of these new ethnically based parties 
in Latin .America?~ VVhy have they been more successfi~l than tradi- 
tional ethnic parties? And why have riley combined populist and ethnic 
appeals? 

Understanding the causes of the success of tt~ese new ethnically 
based parties is important t?om a practical standpoint because these 
moveme,~ts are already having important effects, The election of Evo 

* The au~:hor would like to thank Daniel Brinks,Jason Brownlee, I{enry Dietz, Jorge Domktguez, 

Ken Greene, Merilee Grindle, Austin Hart, Juliet Hooker, Wen@ Hunter, Steve Levit~k;,; ’I’se-Min 

Lin, Scott Mai~waring, Rohert Moser, Kurt ~Vcyland, the students ~n h~s graduate ~eminar on Latin 

~nerican politics, and the three anonymous referees ~br very helptS1 comment~ on earlier versions of 

~:his article. The Teresa Lozano-Long Ins~:itute for Latin American Studie~ at the Universi~:y of T~xas 

at Austin provided fi_mding f, or the field research that made this article possiNe. 

~ I define an inclusive party as cme that recruits members of varic~us ethnic groups ~or the 

leadership positions of the part5 ~:orms a~iances with organizations that represent a d Nersity of ethnic 

grc, up~, eschews exclusicmary rhetoric, and emphasize~ that it seeks to, represent al~ members c,f the 

nation. 
2 In sociM science parlance, the dependent variable o~ this study is ~:he perforn~ance of ethnica]ly 

based parties in Latin America. 

HzorU Politics 60 (April 2008), 475---508 
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Morales in Bolivia, for example, has led to state intervention in the 
country’s natural gas industry, the passage of land reform, the expansion 
of education in indigenous languages, and the convening of a constitu- 
ent assembly to redesign the country’s political institutions. Similarly 
dramatic changes may" well occur if ethnopopulist leaders take power 
elsewhere in the region. 

The rise of the new ethnically based parties is puzzling t?om a theo- 
retical perspective because it contradicts some of the expectations of 
the scholarly l.iteratures on populism and ethnic parties. Whereas the 
literature on ethnic parties would not expect a~ch parties to make eth- 
nically inclusive appeals, the literature on populism wo~ld not expect 
populist parties to make ethnic appeals at all. Thus, neither the schof 
arly literature on ethnic parties nor the literature on populism can eas- 
ily account i~r the emergence and success of ethnopopul.ist parties. 

Another scholarly l.iterature, the indigenous pol.itics l.iterature, has 
generated important insights into why powerful indigenous movements 
have arisen in some Latin American countries in recent years, but this 
literature has not typically sought to explain why some of these move- 
ments have transformed themselves into parties or achieved electoral 
success) One exception is Van Cott, who argues that institutional re- 
forms, among other factors, helped foster the rise of indigenous-based 
parties in Latin America? As we shall see, however, institutional re- 
forms did not play an important role in the rise of the most important 
ethnopopulist party to date, although some of the other variables that 
Van Cott and others have discussed, especially the strength of the in- 

3 Deborah J. Yashar, Con~esih*g Ci~i::enshi~ in La~in America: lndigenoz~s .,14ovements and *he Post- 

/ibera/()hal/e~e (New ~2)rk: Cambridge University Press, 2005); Jost! Antonio Lucero, ’~rts c~f Uni- 
fication: Political Representation and Indigenous Movements in BolMa and Ecuador" (Ph~D. diss., 
Princeton Universit> 2002); Alison Brysk, ~>om 7)’ihal Village to Global Ki/Z~ge: [ndian RighXs and 
Internat~anal Relatio*~s in Latin America (Stanfiord, Cdi~i: Stan~brd Universi~ Press, 2000); Claudia 
Dar> ed., La Construccidn &, la Nacidn y /a Re)t,~z’se~4acion ChMadana e~, Mt;xico, Gz~a/ema/a, Per£ Ec- 
uaffarj ~o/~via [The Construction of the Nation and Citizen Representation in Mexico, Guatemala, 
Peru, Ecuador, and Bolivia] (Guatemala City: r,’L~cso, 1998). 

4 See Donna Lee ~tn Cott, "Institutional Change and Ethnic Parties in South ~mrica." 

American Pgligi,:s a*~d &g’ie(v 45 (Summer 2003); and Donna Lee ~:a_n Cc,tt, ~F0m Movements/o 
i*~ La~in America: 7}e Evolu6on qfiEih*~;c Politics. New ~rk: Cambridge University Press, 2005); 
other institutional explanaticms ~or dm rise c, findigenot>-based parties in Latin America, see Jdhanna 
Kristin Birnir, "Parw System Stabilization in New Democracies: The EKect of Ethnic Heterogene- 
ity rm the ~¢~)latility of Electoral Pre[erences" (Pb.D. diss., University of Ca~i[ornia, Los Angeles, 
2001); Jdbanna Krist~n Birnir "Stabilizing Party Systems and Excluding Segments of Societ);" Stud-- 
;es i~ Comparative i~*erna*iona[ Devdo2men~ 39 (Sept:ember 2004); Jennifer N. Collins, "Democra- 
tizing f’brmal Politics: Indigenous and Social Movement f%litical Parties in Ecuador and Bolivia, 
1978---2000" (Pb.D. diss., University of Calii))rnia at San Diego, 2006); and Rr,berta Lynne Rk:e, 
"From Peasant to Politicians: The fbliticizafion of Ethnic Cleavages in Latin America" (Pb.D~ diss., 
University r,f New Mexico, 2006). 
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digcnous movclnent, have played a role in the success of the MAS and 
other ethnopopulist parties.5 

This study argues that ethnopopulist parties have succeeded in 
Latin America (and traditional ethnic parties have failed) in large part 
because of the nature of ethnicity and ethnic relations in the region. 
Specificall?; the low levels of ethnic polarization and the ambigu- 
ity and fluidity of ethnic identification in the region have meant that 
indigenous-based parties can win votes not only t?om self-identified 
indigenous peopl.e but also from people from other ethnic categories 
who share some identification with indigenous cultures or who sup- 
port the parties based on their positions on other issues. To win the 
support of people t?om other ethnic categories, ethnopopul.ist parties 
trove avoided exclusionary rhetoric, reached out to members of differ- 
ent ethnic groups, and employed traditional populist appeals. 

This study differs from most previous studies of indigenous politics 
in Latin America not only in the arguments it develops but also in the 
data and lncthods it employs. Previous studies of indigenous politics 
in Latin America have typically used qualitative methods and have re- 
lied mostly on elite interviews, secondary accounts, and, in some cases, 
highly aggregated electoral data to support their argumcntSo~ This study 
makes use of all of those sources of data, but also employs individual- 
level survey data and provincial-level census and electoral data to test 
the claims being made. 

The article is divided into six main sections. The first section sets 
*brth an explanation for the appeal ofethnopopulism in the region and 
discusses ~vhy existing theories of ethnic parties and populism cannot 
explain tt~e rise of ethnopopulist parties. The second section examines 
existing explanations for the rise of Bol.ivia’s MaS. The third section 
discusses how the MaS’s inclusive ethnic appeal made it possible for the 
party to win votes across a range of different ethnic groups in Bolis~ia. 
Tt~e fourtt~ section explores t~ow the MAS al.so used populist strategies 
to earn votes. The fifth section tests some of the previous arguments 

s See ~,5an Co,u: (fi~, 4, 2005); Rwbert Andolina, "Cc,lonial Legacies and Plurinatic,nal Imaginaries: 

Indigenous Movement Politics in Ecuador and Bolivia" (Ph~D, ~iss,, University of’Minnesota, 1998); 
and Patricia Mareng~ and Manuel AJc~.ntara, "I_,o~ Part~&,s Etnieos de Amdr~ca del S*~r: AJgtmos 

Factores que Explican Su Rendimiento," in Salvador Martl i Puig, ed., P~eblas i~d@wasy [~/LLica en 

Am~’ica Z,a~ina (Barcdrma: Bellaterra-C~l)OB, 2007). 

~ One important exception is Mijeski and Beck’~ work on indigenous voting in Ecuador. See, 

example, Kenneth J. Mijeski and Scott H. Beck, "Ecuador’s Indian~ in the 1996 and 1998 E]ectic,ns: 
Assessing Pachakutik’s Per~:ormance," Lali*~ Av~er~canis~ 3 (Spring 2003); and Scott H. Beck and Ken- 
net}~ J. Mije~kl, "Dkt Ecuador’s Indians Elect the President in 2002?" (Paper presen~:ed a~: the annual 

meeting of the South Eastern Council of Latin American Studies, Santo Domingo, D.R., March 
2004). 
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with a multinomial logit analysis of public opinion data on the 2005 
Bolivian elections. The sLxth section accounts for why ethnopopulist 
parties succeed in some countries and elections but not in others, and it 
distinguishes the ethnopopulist parties fi’om other populist and leftist 
parties that have achieved important electoral victories in recent years. 
The conclusion discusses the implications of these arguments for theo- 
ries of populism and for the literatures on ethnic parties and voting. 

EXPI,AINING TttE RISE OF ETIINOPOPULIST PARTIES 

The literature on populism would not predict the rise of ethnopopulist 
parties. Populist movements in Latin America have not traditionally 
had an important ethnic component, and \’Veyland goes so *tar as to 
suggest that ethnic appeals might not marry well with populism be- 
cause populists tend to appeal to "undifferentiated ’people.’’r Studies 
of populism have typically stressed how populist movclncnts emerge 
in the cities and rely on the urban worldng class as their main base of 
support, although they usually incorporate other classes and sectors as 

¯ wells Some of the literature on populisln has also located it within a 
particular historical epoch in Latin America, namel); the 1930s through 
the 1960s, when socioeconomic modernization, import-substitution 
industrialization, and political liberalization made feasible the con- 
struction of populist coalitions.9 

The literature on ethnic parties cannot easily account for the rise of 
ethnopopulist parties either. This literature would not expect leaders of 
ethnic parties to be inclusive--indeed, much of the literature on ethnic 
parties defines them as parties that draw their support f?om a single 
ethnic group2° Nor would this literature expect such inclusive appeals 
to be successfifi if they were tried. Much of this literature suggests that 
the leaders of ethnic parties will concentrate on mobilizing members of 

;’ Kurt Weyland, "Neoliberal Populism in Latin America and Eastern Europe," Cov~parative 
31 (July 1999), 383. 

s Michael Connif~; "Introduction: ’-fbward a Comparative Definition of Populism," in Michael 
Connie; ed.. La~n Ar~erican Popz~/isr~ @ Cor~para/~ve Pe;,~¢.ec~i.ve Pc~zdkm in La~i~ W~nerica (Albu-- 
querque: University of" New Mexico Press, 1982); Paul Drake, "Conclusion: Requiem fbr Populism?" 
also in Connif~ and Kurt Yg~yland, "Clad~’ing a Contested Concept: Populism in the Study o~" 
American Politics," Cor~aara6~v Pol;~ics 34 (October 2001). 

9 Fcrnando Ilenrique Cardoso and Enzo Faletto, Depen&n(y and De.vd~p~e~ i~ La*i~ America 

(Berkeley: Universiw of Cdifbrnia Press, 1979); Guillermo O’Donndl, Moderair.a*~an and 
ct~fic@~z~or~fariaz~isw (Berkeley: Institum of International Studies, UniversiD~ o~" C~ifi)rnia, 1979); 
Drake (f). 8); and We)qand (f). 8). 

> Donald L. I torowitz, Ef,{w~c Grasps ia C~@Ticf (Berkeley: Universky of California Press, i 985), 
291; and Richard Gunther and Larry Diamond, "Species of’Political Parties: A New ~l}polog)~" 
Polifics 9 (2003), 183. 
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their own ethnic group on the assumption that reaching out to mem- 
bers of other ethnic groups would be futile.11 Horowitz, for example, 
writes that an ethnic party; "recognizing that it cannot count on de- 
fections from members of the other ethnic group, has the incentive 
to solidly" the support of its own group."12 Leaders of ethnic parties 
mobilize members of their own group by exaggerating the threat posed 
by members of other ethnic groups and adopting exclusionary rhetoric 
and plattbrms. This leads to elections that are increasingly polarized 
al.ong ethnic l.ines in a process known as "outbidding."~:~ 

The literature on ethnic parties fbcuses on societies that are eth- 
nically polarized and where politics, in the words of Horowitz, are 
"unidimensional.--along an ethnic axis."*’~ In societies that are not 
ethnical.l.y polarized, however, we would expect party competition to 
be multidime,lsional and ethnic issues to be of lesser salience. Thus, 
a party based i,1 one ethnic group would presumably be able to attract 
support from members of other ethnic groups. As a result, ethnically 
based parties in nonpolarizcd societies would have greater incentives to 
eschew exclusionary appeals arid instead reach out to members of other 
ethnic groups, as cthnopopulist parties have done.~ 

The arguments of Horowitz and others also assume that individu- 
als have a single ethnic identity and that the boundaries dividing eth- 
nic groups are dear and relatively stable.~ Constructivists, however, 
have shown that ethnic identification is often fluid and that individuals 
t?equently have multiple ethnic identities.1~ Where ethnic identifica- 
tion is multiple and fluid, an exclusionary strategy would be counter- 
productive because it would alienate those people whose ethnic identi- 
ties comprise the excluded as well as the included group. By contrast, 
an ethnical.l.y based party that adopts an incl.usive strategy might appeal. 

u ~Mvin Rabushka and Kenneth Shepsle, Politics ~n Pl,~ralSocieti, es (Columbus: Merril, 1972);Tim- 

~,l:hy D. Sisk, Po’a~er <%ar/~ and ]~4e~ ~sa~io~sal J~]edia~io~ i~s ,s~Dnic (2o~9’7cZ~ (~,~ashington,D.C.: U.S. 
institute of t eace t tess, 1996); Beqamm Re~l> Electoral ~ } stems ~or D~v*ded Societies,"JO~raal 
Desvocrac), 13 (April 2002); Horowitz (fia. 10); and Gunther and Diamond (ih. 10). 

~:’ Horowitz (t}~. 10), 318. 
*~ Ihid., 526-30, 
~4 Ibid., 304~ 
~51 define ethnic pc,lar~zadcm a~ the existence of’widespread hostilkies between members 

ent ethnic groups, resulting in relatively i)equent incidents of et~nica~y related violence. 

~ See Kanchan Chandra, "Ct~mulativ’e Findings in the Study of Ethnic Politics,"/]P&d-CI 
(Winmr 2001); and Kanchan Chandra, ’~Ethnic Parties and Democratic Stabilits" iS~rayectiw’s on PoY-- 
~ics 3 (June 2005), 235.--52. The assumpdrm that ethnic idem:ides are clear, singular, and Kxed may he 

realistic in ethnica~y polari~d societies since ethnic conflict can harden ethnic identities and elevam 

cer~:ain identities to the exclt~sion of other~, but it is less realistic in societies where ethnic polarization 

is low. See Stephen ~tn Evera, "Primordialism LivesF AP~--CP 12 (Winter 2001)~ 
~r Fredrik Barth, ed., Egh~) GrozCs a~d 9o,~daries: 7~e Social Orxr~niza/io~t ~" (]~/[,~ra/ D~(fi’rence" 

(Boston: Little, Brown, 1969); David Laitin, t~’ eg~,moW and C~dt~v: P~ati~s a*~d Re/~g~ous C’ha~g~, among 
/he ~(gr~ba (Chicago: Univ’ersity of Chicago Press 1986); and Chandra (fin. 16, 2001). 
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to all people who share a given ethnic identity without alienating those 
who also have other ethnic identities. 

In Latin America ethnic polarization has tended to be relatively low. 
Indeed, Latin America has seen many fewer incidents of ethnic con- 
flict than have most other regions of the world.18 Moreover, ethnicity 
in the region is characterized by a great deal of fluidity, and people of- 
ten identi~~, at least partia11.~; with multiple, intersecting ethnic groups. 
Some of this fluidity and multiplicity is the result of widespread mes- 
~ff;@, or miscegenation, which has blurred the lines bewveen diff?rent 
ethnic or racial groups and ensured that most Latin Americans have 
mixed lineage. Prejudice and discrimination have also led maW indi- 
viduals to identi~, at least some of the time, with ethnic groups that 
are accorded higher social status, regardless of their own ethnic lineage. 
Many Latin Americans who are mostly or entirely of indigenous de- 
scent, for example, do not typically identify as indigenous, preferring 
to identify themsdves as mestizos. Many of these people nevertheless 
have indigenous features, speak indigenous languages, respect certain 
indigenous traditions, arid sympathize with some of the demands of 
the indigenous movement, leading some scholars to refer to them as 
"indigenous mestizos."~¢ 

Indigenous-based parties that adopt exclusionary rhetoric are likely 
to alienate nonindigenous people as well as those indigenous people 
who also identify as mestizo. Even some people who identify exclu- 
sively as indigenous may find these parties’ exclusionary rhetoric and 
platforms unpalatable, given the traditionally low levels of ethnic po- 
larization in Latin American society: Moreover, in many Latin Ameri- 
can countries, the indigenous population is itself divided along regional 
or ethnolinguistic lines, and excludonary indigenous parties may end 
up alienating members of some of these indigenous communities. 
clusive indigenous-based parties, by contrast, have a much broader po- 
tential base of support. They have the potential to win support not only 
t?om those people who self;identi~~ exclusively as indigenous but also 
from those people who have divided ethnic loyalties. Moreover, given 
the low levels of ethnic polarization prevailing in Latin America, inch> 
sive indigenous-based parties may also attract some votes fi’om people 

*s’i)d Robert G _trr, Mi’,sori~ies at R;s£’A Global l,%~v qFE~h’,sg~oolifica/ Cosjffcis (Washington, D.C.: 
U.S. ~{nstitu~e of Peace, 1993); Matthew R. Clear}; "Democracy and h’.digenous Rebellion in Latin 
America," Com~ara~iw_, I~l~ical &udl.es 33 (November 2000). 

*9 Marisol de la CadeP.a, b,,di~eJ~oas Mestizos: The Poli*ics ~ Race a~d 

J9Jg-J99J (Durham, N.Cx Duke University Press, 2000); Programa de Naciones Unidas para el 
Desarrollo (PNX;D), I~*ercz~Oz~raliss~o.y Glsbal~:::aci&: I~/brme .,Nrac2o~ai dg Desarrot!o Z/a~saz’,o 2004 [In- 
terculturalism and Globdization: National Report on Human Development] (La Paz: P;\’UD, 2004). 
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who do not self-identify as indigenous but who nevertheless sympa- 
thize with some aspects of their platforms. In Latin America, then, it is 
not just feasible *br an indigenous party or movement to be inclusive, it 
is also the most rational electoral strategy to pursue. 

In order to win votes *?om members of a variety of different eth- 
nic groups, inclusive indigenous-based parties have had to develop 
an appeal that extends beyond indigenous issues. The most success*\11 
indigenous-based parties, the ethnopopulist parties, have used classi- 
cal populist strategies to attract votes. The ethnopopulist parties, l.ike 
classical, populist parties, have attracted politically disenchanted voters 
by denouncing the traditional, parties and the existing el.ires. They have 
al.so won support by adopting a highly redistributive, nationalist, and 
state interventionist agenda just as the classical populist parties once 
did. They have, for example, opposed neoliberal refbrms and other pol- 
icies promoted by the U.S. government, advocating the nationalization 
of natural resources and the redistribution of wealth. Finally, ethno- 
populist leaders, like traditional populist caudillos, have attracted voters 
by dint of their charismatic personalities. These strategies have enabled 
the cthnopopulist parties to fuse traditional populist constituencies-- 
politically disenchanted urban mestizos with nationalist and statist 
views--to their rural, largely indigenous base. 

As Table 1 indicates, ethnopopulist parties combine elements of tra- 
ditional ethnic and populist parties, but they are distinct fi’om neolib- 
eral populist parties in most ways. Ethnopopulist parties are like ethnic 
parties in that they typically originate in a single ethnic group and de- 
rive many of their leaders and supporters fi’om that group. Moreover, 
ethnopopulist parties, like traditional ethnic parties, make ethnic ap- 
peals. They often portray themselves as the legitimate representative 
of a particular ethnic group, they i?equently prioritize tt~e demands of 
tt~at group, and they typical.l.y use cultural, and pol.itical symbols associ- 
ated with it. However, unlike ethnic parties, ethnopopulist parties are 
inclusive. Whereas ethnic parties use exclusionary rhetoric and plat- 
forms to mobilize members of a single ethnic group, ethnopopulist 
parties have sought to appeal to a variety of difihrent ethnic groups. 
Tiros, they have eschewed exclusionary rhetoric, devel.oped broad- 
based platforms, and recruited leaders and candidates fi’om a range of 
different ethnic groups. Just as traditional populist movements reached 
out to the middle classes, the peasantry, and the industrial bourgeoi- 
sie to supplement their main base of support among the urban work- 
ing class, ethnopopulist movements have sought to recruit supporters 
among urban whites and mestizos, while still relying to a large extent 
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"][’ABLE 1 

KEY DISTINGUISHING CHARACTERISTICS OF POPULIST AND ETHNIC PAP, TIES 

]~ASED ON THEIR EI ECTORAL ~\PPEALS 

Ethnopop~izW Ethnic Pop~Iist Populist 

Makes ethnic appeais? y~s yes no no 

[ ~as an ethnically inclusive 
piafform and leadership? yes no yes yes 

Adopts nationalist rhetoric 
and ideas? yes sometimes yes no 

Advocates state i*~tcrvcndon 
and redistribution? yvs sometimes yes no 

Makes antiayatcra & anti.- 
cstabiishmcnt appeals? yes sometimes yes yes 

Employs pcrsonalistic appeals? yes sometimes yes yes 

on their rural indigenous core. As noted above, ethnopopulist parties 
are also similar to populist parties in that they use classical populist ap- 
peals to win votes. 

Some studies have sought to define populism according to strictly 
political criteria, specifically an uninstitutionalized, personalistic, and 
plebiscitarian leadership style2° Other studies have defined it accord- 
ing to economic criteria, in particular, the implementation of redis- 
tributive programs, deficit spending, and widespread state interven- 
tion in the economy.:’~ Both of these types of studies have focused on 
populism as a style of governance--that is, as a means of governing the 
economy (economic populism) or the polity more generally (political 
populism). By contrast, this article classifies populist parties according 
to their electoral appeals because the focus of this study is explaining 
why ethnopopulism has been a successful electoral strategy: I use both 
economic and political criteria to define populism, since ethnopopulist 
leaders have used populist economic strategies (such as calls for redis- 
tribution of income and nationalization of natural resource companies) 
as wel.1 as populist political strategies (for example, antiestablishment 
and antisystem appeals) to win votes. 

:’~ Rudiger Dornbusch and Sebastian Edwards, eds. T,~’>_, ?#Iacroeco,~omics q/Popu/isw ~a Latin 
;ca (Chk:ago: University ot-Chicago Press, 199:i ). 
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INSTITUTIONAL EXPLAN£FIONS FOR THE RISE OF THE MAS 

The remainder of this arti.cle examines the causes oftt~e rise of the most 
successfi~l ethnopopulist party to date: the Movimiento al Socialismo 
in Bolisda. Some studies have attributed the rapid growth of the MaS in 
part to the institutional reforms that Bolivia carried out in the 1990s. 
van Cott, tbr example, maintains that Bolivia’s p~. system, x~<t~ich used 
large multimember districts, "made it diNcult tbr geographically con- 
centrated indigenous movements to win enough votes nationwide to 
gain national office."~ She and others have argued that Bolivia’s con- 
stitutional reform of 1994 facilitated the rise of the MAS by creating 
smaller single-member districts for elections to one tier of the lower 
chamber of the legislature.;:~ This c×planation is unconvincing, how- 
ever, because the MAS or its predecessor would have won approximately 
the same number of seats in 1997 and 2002 if Bolivia had retained the 
previous proportional representation system. For example, the vote that 
the MAS earned in the 1997 elections would have gained it three leg- 
islative seats under the old system, as opposed to the four seats it won 
under the new system. Indeed, the German-style mLxed system that 
Bolivia adopted was designed to achieve proportionality by using the 
PR tier to offset any disproportionality created by the outcomes of the 
races in the single-member districts. 

Another institutional explanation for tt~e rise of the MaS has focused 
on the decentralization process BolNia underwent in the mid-1990s. 
Tt~e 1994 Law of Popular Participation created 31.1. municipalities 
nationwide and called for elections to be held for mayoral and council. 
member positions throughout the country. The MaS was formed in the 

¯ wake of the passage of this law, and some scholars have argued that 
the municipal elections enabled the MaS to gain a foothold at the local 
level, which its members used as a stepping-stone to national oft~Ceo24 

This explanation for the rise of the MAS is also problematic, however. 
To begin with, the municipal electoral victories of the MaS and its pre- 
decessor in 1995 and 1999 were confined largely to the department of 

22 Donna Lee ~v~tn Cott, "l~q’om Exclusion m Inclusion: BolMa’s 2002 Elections," 

d~:,~erfi’a~ ~’~dfes 35 (November 2003), 756. 
:’3 ibid.; Van Cott (fh~ 4, 2005); Pablo Ste~noni, ’~gunas refleMones sobre 

Sociaie* 25 (2004); and author interview with Jorge Lazarte, La Paz, A~gus~: 2, 2004. 
~4Andolina (i). 5); X4tn Cott (i). 4, 2003); Migud Urioste, "Ninguno de los Indlgenas que Est~ en 

el Parlamenm Hoy en D~a Hubiera Llegado a ese Nivel si no Era a Travds del Pmceso de ]a Partici- 
pacidn [bpular," in Diego Ayo, e&, )bces Crf~icas de la Desceatra/~zacio*~ [Critical ~ices on Decentral- 
izatir,n] (La Paz: Friedrich Ebert Stiff:ring, 2004); at~thr,r in~:crview wi~:h Silvia Rivers Ct>icanqtfi, La 
Paz, july 16, 2004; and author interview with Gustavo 7brrico, La Paz, July 22, 2004. 



484 WORLD POLITICS 

Cochabamba.25 It therefore seems unlikely that the MAS’s strong dec- 
total performance outside of Cochabamba in the 2002 elections could 
be explained by the resources, experience, or reputations won by the 
party’s mayors. Moreover, there is no evidence that the MAS has per- 
formed better in those municipalities where it has elected mayors or 
council members. To the contrary, bet-areen 1997 and 2002 the x,~as 
increased its share of the total vote by a much smaller margin in those 
municipalities where it had elected mayors in 1995 than in tt~ose mu- 
nicipalities where it did not con trol the mayoralty--the MAS boosted its 
vote by 13 percentage points in the former municipalities and _1.9 points 
in tt~e latter. Thus, it does not appear that either tt~e decentralization 
law or the shi*} to a mixed el.ectoral system can explain tt~e rapid rise 
of the MAS. 

mitE INCLUSIVE ETHNIC APPEAL OF THE MAS 

This article, by contrast, argues that one of the main itactors behind 
the success of the MAS was tile party’s inclusive cthnopopulist appeal. 
To be sure, other factors, such as the strengthening of indigenous con- 
sciousness and organization and growing disenchantment with the tra- 
ditional parties and their record of governance, played a role in the rise 
of the MAS, but as the following discussion shows, the MaS’s ethno- 
populist rhetoric and platform helped the party take advantage of these 
developments. 

Several features of the ethnic landscape in Bolivia helped make this 
appeal success~l. 211:~ begin with, a large proportion of the Bolivian 
population is of indigenous ancestry, and, as a result, parties that seek to 
appeal to the indigenous population in Bolivia have an important po- 
tential, pool of voters to attract. A.ccording to tt~e 2001 census, rougt~l.y 
t~alf of the Bolivian population speaks an indigenous language and 
almost two-tt~irds of the population identifies with some indigenous 
ettmolinguistic categor3z The indigenous population in Bolivia is frag- 
mented, however, most notably between the Q~lcchua-spealdng and 
Aymara-spcaking populations. According to the census, 27.6 percent 
of tile total population speaks Q~lcchua, 18.4 percent speaks Aymara, 
and 1.2 percent of the population speaks a variety of diffcrent loMands 
indigenous dialects. To win support fi’om these disparate groups, indig- 
enous leaders and parties have needed to be inclusive° 

~s Gonzalo Ro.jas, "La Elecci&:x de Alcaldes en los M’,.micipio,~ del Pa~s ee, :1999---2000: Pcrsi,~te~:x:ia 

de la CoOicidn Naciond," Opin~oaes)iZlndlL,is 49 (March 2000). 
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Tile low level of ethnic polarization and the fluidity of ethnic identi- 
fication in Bolivia also favor an inclusive approach. Although discrimi- 
nation against indigenous people is commonplace in Bolivia, ethnic vi- 
olence is rare, and relations between members of different ethnic groups 
are relatively harmonious. In Bolivia, as elsewhere in Latin America, 
the state has actively promoted mesX,Tz@ and suppressed indigenous 
identities.2~ Partly as a result, most Bolivians self-identi~" as mestizo 
rather titan as indigenous. Surveys by tt~e Ministry of Human Devel- 
opment, the United Nations Development Program, and tt~e Latin 
American Public Opinion Project (L~XPOP) have found that between 
60 and 70 percent of the Bolivian population self-identifies as mestizo, 
whereas less than 20 percent of the population self-identi~es as in- 
digenous27 Neverthel.ess, many of these self-identified mestizos speak 
indigenous languages and identify to some degree with indigenous cul- 
ture. Indeed, in a recent survey by LaPOP, 55 percent of the people who 
self-identified as mestizo spoke an indigenous language and 70 percent 
of the people who so self-identified stated that they belonged to an 
indigenous cthnolinguistic categor5 mostly Q~echua or Aymara.2s As 
we shall see, the ~" Ma~s inclusive indigenous profile appealed not only 
to self-identified indigenous people but also to the numerically much 
larger group of indigenous mestizos. It even won the support of some 
whites and mestizos who did not identify as indigenous at all. 

:’6 FdlLx Patzi Paco, Ins,~¢rg~’nciay S,~¢misidn: Movi:,aien~os b~d(geno--Ca*~a~’sinos H98~-J99~) (La Paz: 

Muda del I)iablo, 1999). 27-34;Javier Sanjin& C., ~;~%.~H=:~/e O~side Do.zoo:Aesthetic Po!i~k:~ in Modern 
Ydivia (Pittsburgh, Pa.: UniversiD~ o~’Pitt~burgh Press, 2004); Rachel M. Gisselquist, "Ethnicit> Class 
and Par~ Competition: The Bolivian Case" (Paper presented a~ the manual meeting o�" the American 
Political Science Association, Philadelphia, August 31-September 3, 2006); and Yashar (ih. 3). 

~The surveys have posed some variation of the following question: "Do you consider yourself 
white, rnest~zo, or indigenous?" in some cases, additional categories such as cholo, black, or other are 
included. See Gonz~o Rojas and Luis Vcrde~oto, La ParHc~Oacidn Pc~z~/~r c~n~’o R~r~a de la Po!;/ica: 
Evide*~das de z~na Czdtz~ra Democrt~ica Eoliviana [Popular Participation as a Political Re~:orm: Evidence 
of a Bolivian Democratic Culture] (La Paz: Ministerio de I)eaarrollo I [umano, i 997); Programa de 
Naciones Unidas para el Desarrollo (~. 19); Mitche~ A. Seligson, £a Cultz~ra P~l/iica de/a D~mocrada 
~oliviaz~a [The Political Culture of Bolivian Democracy] (La Paz: Encueataa y Eamdios, 1999); iden-t, 
La C~/~ura [~o/~tica d~’ la De:,aocracia en ~olivia: 2000 [The Polifcd Culture of Democracy in Bolivia: 
2000] (La Paz: Universidad Cat61ica BolMana, 2000); idem, Az~di*oria de ia Democracia: Eolivia, 2002 
[Audit of Democracy: Bolivia, 2002] (La Paz: Universidad Catdlica Bolivian< 2003). Mitche~ A~ 
Seligson, Daniel Moreno Moralea. and Vivian Schwarz Blum, De~oc;,~{y A~dil." ~ol~via 2004 Report 
(Nashville: LaPOP, 2004); Mitchell A~ Seligson, Abby B~ Cordowt, Juan Carlos Donoso, Danid More- 
no Moralea, I)iana Orcds, and Vivian Schwarz Blum, De~oc;,~{,:Azdi~: ~otivia 2000 R~¢.or~ (Nashville: 
LaPOP, 2006). 

~SThe 2006 [,~POP aurvey included a question about indigenous identi~ that was modeled on a 
question f?om the 2001 census. It asked: "Do you consider yourself to belong to one o~" tbe ~:o~owing 
native or indigenoua peoples? ~aechua; Aymara; Guarani; Chiqui~ano; Mojefio; other native; none 
of the above." in the 2001 census 62 percent of the population chose one of these indigenous ethno- 
linguistic camgories, and in the 2006 [APOP survey 7i percent of the population selected one of the 
indigenous categories. This question was criticized widel> however, in part because it did not include 
the option of sdf-idenffying aa mestizo. 
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The MaP’s appeal to people with indigenous backgrounds had a 
number of different components. First, in contrast to the parties that 
traditionally dominated Bolivian politics, most of the MAS’s leadership 
and candidates were indigenous, at least initially; and these candidates 
attracted indigenous voters. According to a 2006 LAI>OP survey; 29 per- 
cent of people who self-identified as indigenous felt better represented 
in the government and legislature by leaders of their same ethnic back- 
ground. Second, the MAS had strong ties to indigenous organizations 
tt~rougt~out the countr)z Indeed, the predecessor of the MAS, the 
asp, had been *bunded by indigenous organizations. These organiza- 
tional ties provided the MaP with legitimacy in many indigenous areas 
as well as a network of activists and supporters. Third, the MAS styled 
itself as the representative of the indigenous population and made nu- 
merous rhetorical and symbolic appeals to it. The leaders of the MaP, 
for example, invoked indigenous sayings, used indigenous clothing and 
banners, and trumpeted the achievements of indigenous civilizations. 
Fourth and finall5 the a,~as developed a platform that had broad ap- 
peal within the indigenous population. The ?vS’\s embraced many tra- 
ditional indigenous demands, from agrarian reform to bilingual edu- 
cation. Moreover, many of its positions on nonethnic issues, such as 
the nationalization of natural resource industries, also appealed to most 
indigenous people. 

Previous indigenous-based parties, commonly known as the Katar- 
ista parties, had also made ethnic appeals, but these parties failed to 
reach out beyond their narrow base in the ~\t’mara population.;9 With 
their incendiary rt~etoric, the more radical Katarista parties, such as the 
Movimiento Indio ’-[~pak Katari (5,~IT~:a) and the Movimiento Indf- 
gena Pachacuti (MIP), alienated voters, especially wt~ites and mestizos 
but also many indigenous people.:~° For example, tt~e leader of the MIP, 
Felipe O_k~ispe, has become well known for his ettmonationalist rhet- 
oric.:~ In an interview with Canessa, Q~ispe denounced whites and 
spoke of creating an Aymara homeland: 

Those lying q~ra.; [a pejorative term f~r whitesj. When the Pacbamama walks 
again in Q~llasuN~, when her laws reign, then we will be able to judge them. 

2~ Conciencia de P:~tria (CONDEPA) fommlated a somew}mt successSdl ethnopoptfl~st appe:~l in the 

1990s, bu~ CONDEPA, like the Katariata parties, never developed a f~ilowing or an organizational baae 

r~u~:~ide of Aymara areas. Moreover, the part)~ like the tr:~di6onal part~e~, was led by mes6zos, and th:~t 

ultimately undermined its appeaJ in indigenou~ areas. It fell apart in t~e wake of leadership disputes 

c:msed by the deafl~ of its chari~m:~tic :~)under, Carlos Pa~enque. 

~These parties taave ¢)equenfly been rei~rred to as lndianis~a parties. 

~ Q~ispe has frequently denounced w}xi~:es, saying, for example, th:~t "they w:mt to b:~the t~xem- 

selves in indigenous blood"; author inmrview wit~ Felipe @ispe, La Paz, July 29, 2004. 
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Those who want to leave can go; but those who stay will eat what we eat; they 
will work the way we work, dripping with sweat; they will have blisters on their 
hands; they will s~f}b~r like we do. Then truly the Aymara nation, what people 
call the indigenous [nation], what we call Q~_fllasu~% will come forth)~ 

Other Katarista parties, such as the Movimiento Revolucionario ’7I\> 
pak Katari de Liberaci&~ (MRTKL) and the Dente 0nico de Liberacidn 
Katarista (FUt,KA), adopted more moderate and inclusive stances, and 
their leaders typically avoided exclusionary rhetoric. Even these par- 
ties, however, failed to take maW steps to win non-Aymara voters. The 
Katarista parties did not recruit many white, mestizo, and O~uechua 
leaders to their organizations.3~ Nor did they establish ties to many 
organizations outside of the Aymara heartland)4 As a result, these par- 
ties fared quite poorly outside of Aymara areas, never winning more 
than 3.3 percent of the vote in majority Q~cchua-spcaking provinces 
or more than 1.8 percent of the vote in majority Spanish-spcaldng 
provinces. The most successful Katarista party, Q~ispc’s :MIP, won 26 
percent of the vote in 2002 in provinces that had an Aymara-speaking 
majority, but it won less than 2 percent of the vote in other provinces, 
which added up to a mere 6 percent of the national vote. 

The leaders of the Mas, by contrast, have avoided exclusionary rhet- 
oric and have emphasized the welcoming nature of the party: Indeed, 
in his inaugural speech, Morales stated that "we all have the right to 
live in this land" and emphasized that "the indigenous movement is 
not exclusionary; it’s inclusive.’’3~ Initially; however, O_k~echua speak- 
ers dominated the MaS. The party sprang *?om the largely @echua- 
speaking coca grmvers’ unions based in rural Cochabamba, and at the 
outset these unions provided most of the party’s supporters as well as its 
candidates..As a result, the party *:ared poorly outside of these unions’ 
base. In 1997, for example, the predecessor of the MAS, the IU/ASP, won 
30 percent of the vote in rural Cochabamba and less than 1.4 percent 

~2 Andrew Canessa, "Todos Sc,mos Indlgenas: Towards a New Language of Natic, nal 
identity," ~llet;n gFLaii*~ Amer;can R~uearch 25 (April 2006), 251, 

33 There were sc~me exceptions. The MRTKL, })~r example, recruited Fi]emdn Escobar, a mestizo 

union leader, as its vice presidential candidate in 1985, and it elected Walter Reinaga, a ~echua 
leader, as a deputy from P~m~{ that same 

~4 In a ~w cases, the Katarista parties did establish alliances with traditional parties, such as t~e 
UDP and the MNR, but the~e were unequal alliances, wt~ich typically re~ul~:ed in the subordinatirm and 
co-optation of the indigenous parties and leaders~ See Javier Hurtado, ElKaiarkr~a (La Paz: Hisbol, 
1986), 112---18; E~teban Ticona, Gonzalo Rv~jas, and Xavier Alb6, ~*os3, g@balas: Cam~esi~os:’~’ P~eb- 
/o, Or~g~aar~as ea Deraocracia [Votes and ~Tpba/as: Peasants and Native Peoples under Democracy] (La 
Paz: c,pea, 1995), 121---56. 

:;~ Evo Morales, "La reserve moral de la humanidad," in PaNt Stef~noni and Hervd Do 
Morales de la Coca aZ Palacio: [_l~a ()po~ ~nida~i ?asr~ L~ ~z~,~ierda i~rk~gena [Evo Morales £rom Coca to 
the Presidential Palace: An Opportuniw ibr t~e Indigenous Lei}] (La Paz: Malatesta, 2006), 133~ 
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elsewhere. In the early 2000s, however, tile MaS sought to diversify 
its base. The party forged ties to @echua groups outside of Cocha- 
bamba, and that helped it significantly increase its share of the vote 
in )~echua-speaMng areas throughout the country. It struck an alli- 
ance, for example, ~vith Felix V~zquez, the powerful head of a peasant 
federation in northern Potos~, ~vho helped deliver substantial votes to 
the party in this department. Even more importantly, the MAS forged 
ties to many Aymara groups and recruited numerous Aymara leaders 
as candidates, including Evo Morales, who was tt~e party’s presidential 
candidate in 2002 and 2005.:~ As a result, the party’s share of the vote 
in majority Aymara-speaking provinces rose from only 3.3 percent in 
1997 to 32.4 percent in 2002 and 75.2 percent in 2005. 

The MAS also reached out to whites and mestizos. In a 2004 inter- 
view with the author, Dionisio Nfificz, an Aymara legislator from the 
MaS, explained that initially the party was dominated by indigenous 
people, but 

in the end we came to understand that we didn’t want to go from being ex- 
cluded to excludi ng others, that we had to include more people, business people, 
the middle classes .... Originally; there were three peasant organizations that 
founded the :v~AS. Xgvo years ago, the refk~rrnulation of" the ?~as began .... The 

MAS ceased to be solely indigenous and peasant,s~ 

Similarl.~; in a 2007 interview witt~ tt~e author, Ricardo D~az, a senator 
from the MAS, acknowl.edged that the MAS "has moderated in tt~e sense 
of greater inclusion. Before I saw it as very biased toward the indig- 
enous. Now we arc taking into account professionals, urbanites.":~’~ In 
an effort to win white and mestizo votes, tile party nominated a promi- 
nent white/mestizo leftist intellectual as its vice presidential candidate 
in 2002 (Antonio Pcrcdo) and again in 2005 (~dvaro Garcia Liners). It 
also recruited numerous whites and mestizos as candidates for the leg- 
islature. Whereas in 1997 the MAS’s legislative contingent was entirely 
indigenous, in 2002 more than one-third of the party’s legislators were 
white or mestizo and by 2005 whites and mestizos represented at least 
half of the contingent. 

~’ Although Evo Morales ia Ayn;ara, he migrated m a Q~echua.-apeaki~,.g area as a young man, 

le:~rned Q~!ecbua, and became a le:~der of the C)dJectma-dominated coea grower unions. He thus b:~ a 

certain panindigenous appeal See Canessa (fn. 32), 250. 

~7The MAS :~lso forged alliances with in~igenous group~ in the Am:~zon. ~r example, it struek an 

alliance with the Coordi~aadora de Pueblos Etnicos de Sa~ata Cruz (CPESC) a~ad allowed it to help select 

candidates in the department of Santa @ruz in 2002. See Van Cott (fn. 4, 2005), 91. 

’~Author interview with Dionisio Nufiez, La Paz, July 21, 2004. 

~AuOaor interview with Rieardo D~’az, La Paz, August 17, 2007. 
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Tile Mab s candidate strategies and ethnic appeals varied somewhat 
from constituency to constituency and election to election. In national 
or departmental elections, the MAS’s discourse tended to be very in- 
clusive and in these elections the party recruited nmnerous white and 
mestizo candidates.4° In municipal races and in the legislative elections 
for the uninominal districts, the MAS would recruit candidates that 
reflected the social composition of the municipality or district. Thus, 
in rural indigenous districts and municipalities the candidates typi- 
cally came from indigenous backgrounds and oriented much of their 
discourse toward indigenous people. By and large, however, the 
sought to maintain a balance be~veen rural indigenous and urban mes- 
tizo candidates, and it sought to include as many groups as possibl.e.4. 

The MAS also tried to boost its standing among whites and mestizos 
by establishing ties to a variety of unions and other organizations com- 
posed mostly of mestizos and centered for the most part in urban areas. 
These included organizations o£ teachers, pensioners, small business- 
people, adjudicators, artisans, truck drivers, and the sclf-clnploycd. In 
addition, the MAS forged ties to some smaller, mestizo-dominated left- 
of-center political parties. For example, in the 2005 elections, the MAS 

allied with the Movimiento Sin Miedo (MSM) of Juan de1 Granado, 
the mayor of La Paz. 
with hmnan and material resources fi’om activists to transportation and 
*hod, and they gave the party an organizational base outside of the in- 
digenous movement, outside of rural areas, and outside of the Depart- 
ment of Cochabamba and the highlands more generally: 

The MA~_ s effbrts to reach out to white and mestizo voters have 
been largely successfi~l and over time the MAS made important inroads 
among both groups. As ’I~bl.e 2 indicates, the MaS won 32 percent of 
the vote of people who selfZidenti~ as white in the 2005 elections, up 
from 6 percent in 2002, according to the 2006 LAPOP surve}<’~3 It was 
the large mestizo vote, especially the indigenous mestizo vote, that was 
crucial to the MAS’s victory in 2005, ho~vcvcr. The MAS won 51 percent 
of the vote of people who self-identified as mestizo in 2005, up from 
20 percent in 2002. Moreover, mestizos represented 62 percent of the 

~0 In B<,]ivia, senators, pre~ects, and 60 of the 130 deputies are e]ected at the departmet~tal ]evel. 

The remaining 70 deputies are elected from uninominal districts. 
4~ Am:hot interview with Leon~kla Zurita, La Paz, AuD~st 20, 2007; aud~or ~nterv~ew wid~ Rk:ardo 

Diaz (~h~ 39)~ 
aThe MAS has e~chewed alliances with the traditional parties, however, o~ the ground~ that those 

sorts o~" alliances might compromise its autonomy or political project. 
43 According to the 2006 LAPOP ~urve~ the MA8 a_~so ~bstantia_~ly increased its s}~are of d~e urban 

vote, winning the support of almost half o~" urban voters in 2005, as opposed m less than 20 percent 
i~ 2002. 
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"][’ABLE 2 
THE MAS’s SHARE OF TIlE SELF-REPORTED ~V C TE OF PEOPLE FROM 

VAPaOUS ETttNIC CATEC, Or{]ES IN 2002 ANS~ 2005 

Se]}:-idcntificd indigenous 37.8 71.1 
Selfi-identified mestizos who speak indigenous languages 27.6 63.6 

Self-identified mestizos who speak only Spa,~ish 11.5 3~.2 

Scliaidcntificd whites 5.8 31.6 

A]I aelfi-~vported voters 2I .6 53.3 

SO~,IRCE: LAPOP 2006 Bolivia survey. 

200.~. More than. two-thirds of the mestizos who party’s total, vote in ~ ~4 

reported voting for tt~e MaS had grown up speaking an indigenous lan- 
guage. Indeed, as Figure 1. indicates, these so-call.ed indigenous mes- 
tizos accounted fbr 43 percent of the MAS’s total vote, more than an}, 
other ethnic group. Had the MaS adopted a more exclusionary plat- 
form, it likely would have alienated many of the indigenous mestizos. 
A more exclusionary approach presumably would also have alienated 
the ~’ MAB s white supporters as well as the nonindigenous mestizos, who 
together accounted for more than a quarter of the MAS’s total vote. 
Many of these nonindigcnous people (as well as many of the MaS’s 
indigenous supporters) were drawn to the party by its populist rhetoric 
and platform, but the MA.~’s inclusive approach helped make them fed 
comfortable with the part}: 

The MAS’s inclusive approach has caused tensions within the party, 
however, particularly with respect to candidates for the legislature and 
bureaucratic and ministerial posts. Some indigenous leaders have com- 
plained that middle-class whites and mestizos have seized many of the 
key positions within tt~e government and the party: In a 2007 interview 
with the author, Lino Villca, an indigenous senator and ]ongtime MAS 

leader, complained that "the indigenous movement is iso]ated. We have 
tt~e president and the Ministry of Foreign Relations, but the midd]e 
c]ass tins the rest of the ministers .... Now the middl.e class defines 
the strategy of Evo Morales. The indigenous class is only for mobili- 
zations."45 Nonetheless, as Villca ackmowlcdged, the inclusive strategy 

~4 Accordi~g to, the 2006 LAPOP survey, whites represented 7 percem: ot- the MAS’s tom] vote in 
2005, although this represented an increase ~)om o*~y 3 percent in 2002. By contrast, seli~idenfified 
~ndigeno~s people represented 28 perce~: of the MAS’s total vm:e in 2005, dowu slig~:ly from 33 per- 
cent in 2002. 

~5 Au th~,r i~:erview with Lino Vilh:a, La Paz, A~gt>t 15, 2007. 
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SOURCE: ~APOP 2006 Bolivia survey. 

of the MAS has yielded results, and the party is unlikely to abandon it 
anytime soon in spite of any tensions it might cause. 

T~F~ MAS s POPULIST APPEAL 

Equally crucial to the success of the MAS was its embrace of traditional 
populist electoral strategies. The MAS used three principal populist ap- 
proaches to attract supporters. First, it adopted an antiestablishment 
message, taldng advantage of widespread disenchantment with the tra- 
ditional parties and elites. Second, the MaS espoused redistributive, na- 
tionalist, and state interventionist policies, feeding on growing unrest 
with ncoliberal policies and U.S. intervention. Third and finall5 the 
MaS relied heavily on the charismatic appeal of Evo Morales. These 
populist strategies helped the party win the support of people of all dif- 
ferent ethnic backgrounds. 

Like many populist parties, the MAS has relied in part on personal- 
istic linkages with voters. Evo Morales is a polarizing figure, but his 
down-to-earth grassroots style has appealed to many voters, particularly 
poor and indigenous people. Morales has proved to be a tireless cam- 
paigner who carried his campaign to areas of Bol.ivia long neglected by 
nationaMevel politicians. During the 2002 campaign Antonio Peredo, 
the M,~\S’s vice presidential candidate in 2002, observed that many peo- 
ple would come to the party’s rallies simply to see Morales.4(" Morales’s 

Author interview with A u tonio Peredo, La Paz, J’,dy 22, 2004. 
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personal popularity has grown so much in recent years that some ana- 
lysts now speak of the cult of Evismo, similar to that surrounding some 
other populist leaders like Juan Perdn.47 Not surprisingl5 Morales has 
consistently f~red better than the party as a whole in general elections. 
In the 1997 elections, when he ran as a candidate for the legislature, he 
earned more votes than any other candidate in the country, and in the 
2005 elections, he performed better in every department than did the 
MAS’S prefectural candidates. Unlike some populist parties, however, 
tt~e MAS also has a strong organizational base because of its links to 
social movements. Indeed, according to the LAPOP surveys, many of the 
MAS’s supporters in the 2002 and 200.~ elections participated in unions 
or trade associations. 

Popul.ist parties ha~,’e traditionally taken advantage of disenchant- 
ment with existing parties, and political leaders and the MAS is no 
ccption. Between 1985 and 2003 Bolivia maintained what has become 
known as a system of pactcd democracy in which the three traditional 
parties--the Movimiento Nacionalista Revolucionario (MNR), the Ac- 
ci6n Democr~itica Nacionalista (aDN), and the Movimiento de Izqui- 
erda Rcvolucionaria (MIR)--took turns governing the country, usually 
in alliance with each other and younger parties. These parties carried 
out many important reforms and attracted considerable support for a 
time, but a stalling economy, repeated corruption scandals, and a grow- 
ing number of protests gradually undermined their support. By late 
2001 almost half of the population said that parties were not necessary 
for democracy; as opposed to only 17 percent holding that opinion in 
1993.4~ In the 2002 elections the MNR managed to finish first, but with 
a mere 22.4 percent of the ~,’ote, wt~i.ch put i.t less than w~o percentage 
points at~ead of the MAS, The popularity of the MNR go~,’ernment, more- 
over, steadily deteriorated as it fhiled to get the economy back on track 
or resolve the widening protests. Support ft>r the government of Presi- 
dent Gonzalo Sinct~ez de Lozada t~it rock bottom in October 2003, 
when it violently repressed protests in the city of E1 Alto, leading to the 
deaths of more than fifty people. Abandoned by most of his former al- 
lies, Sinchcz de Lozada resigned and fled the countr5 leaving the rep- 
utation of his party and the parties that had supported him in tatters.49 

~:’ "El Evismo Ensalza a Evo en el Poder," I~a Razd~, August 5, 2006, ~w~,~v.la--razon.con;/ 
versiones/20060805%5FOO5624!nota 244 316940~htm (accessed August 10, 2006); ’~En la Eman- 
cipacid~’, de los Pueblos, E~o es Sustimible," La Razd~, August 5, 2006, x,~a~ua<la.-razon.com! 

versionesi20060805%SFOO5624/nota 244 316937.htm (accessed August 10, 2006)~ 
4~ Fcmando Calderdn and Eduardo Gan;arra, (2rf~i~y R~rr~a de lo.~ Par~idos e~’~ Bolivia (La Paz: 

P:\’UD, 2004), 17. 
~ A survey carried out in 2004 f~)und that parties were the least trusted institutiot’, it’. Bolix.ia tl-tat 

year. See Seligson, Morep_.o, and Blum (~’n. 27), 102. 
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So poor was the reputation of the traditional parties that only the MNR 

opted to compete in the 2005 presidential elections, and it won a mere 
6.5 percent of the vote. 

The MAS was in a good position to take advantage of disenchant- 
ment with the traditional parties because of its outsider status,s° Un- 
like the main parties, the MAS never participated in the various coali- 
tion governments that ruled Bolivia between 1985 and 2003. To the 
contrary; the MAS consistently criticized the ruling parties and their 
policies, and it participated in numerous social, protests against tt~em, 
ranging from marches and demonstrations to roadblocks. The MaS also 
differed i?om the traditional parties in that it had no party bureaucracy 
to speak ot; and its candidates were typically social movement leaders 
rather than career politicians. Indeed, the MaS was hardly a political 
party at all, but rather was a collection of numerous social organiza- 
tions. Thus, the MaS had strong outsider credentials, which helped it 
to capture the support of those voters who were fcd up with the tradi- 
tional parties and political elites. 

In 2002 the MaS faced strong competition for politically disen- 
chanted voters fi’om a new party, the Nucva Fucrza Republicans (NFR), 
which ran an antiestablishment campaign. In the 2005 elections, how- 
ever, the MAS was the only one of the main contenders that had a dear 
antiestablishment profile. It’OD};MOS, the MaS’s main rival in 2005, was 
made up ahnost entirely of politicians who had recently left the tradi- 
tional parties, especially the AD~. Indeed, Jorge Q~iroga, the presiden- 
tial candidate of PoD~MOS in 2005, was a former leader of the .aD,N who 
had served as president of Bolivia in 2001and 2002.~ Thus, pO~)F.MOS 
did not t~ol.d muct~ appeal. *br antiestablishment voters. According to 
tt~e 2006 LaPOP survey, in the 2005 elections the MaS won 54.7 per- 
cent of the votes of people who expressed no trust in parties, whereas 
PODEMOS won only 19.5 percent. The MaS’s appeal to politically disen- 
chanted voters was even more apparent *?ore the higt~ levels of support 
it won from voters who participated in protests against previous gov- 
crnlncnts. The MAS won 77 percent of the vote of people who partici- 
pated in protests against the administration of Carlos Mesa, whereas 
PODEMOS earned the support of less than 10 percent of these voters. 

so Carlos BiShrt Irahoia, "Voto Presidenci~ y Voto Ue.inomie.al en las 

7o~es 3’ iI,,~d/TsTs 58 (September 2002); Salvador Romero B~dlivi~in, Geogr@"a Elect,~ral d~’ i~olivia [Elec- 

toral (;eography of Bolivia], 3rd ed. (La Paz: Ft~>~DFXV~OS, 2003); Rend Antonio Mayorga, "Bolivia’~ De- 

mocracy at the Crossroads," in Scott Mainwaring and Frances Hagopian, eds., 

De~ocra!~ga~ioa i~ I~a!in d~e;,’ica (Cambridge: Cambridge UniversiV Press. 2005). 
s~ Unidad National (t :\’), which finished third in the 2005 elections, was ~dso composed principally 

of former members of the traditional parties, especially tl-te MTR. 
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The MAS has attracted voters not only because of its antiestablish- 
ment rhetoric, but also because of its populist economic policy positions. 
The market-oriented policies Bolivian governments implemented be- 
ginning in the mid-1980s stabilized the economy and generated some 
initial growth, but by the late 1990s the Bolivian economy had be- 
gun to stagnate. In 2005 gross domestic product per capita in Bolivia 
was actually lower than it had been in 1998, leading to widespread 
disenchantment with the neoliberal economic model. The MaS capi- 
talized on this disenchantment by denom~cing neoliberal pol.icies and 
proposing state interventionist meast~res, including the recuperation of 
privatized companies, in order to redistribute income and generate an 
economic recovery. In opposing neoliberal pol.icies, tt~e MaS often ap- 
pealed to nationalist sentiments. For example, in its 2002 governing 
program, the MaS declared: 

The neoliberal parties such as the MNR, ADN, MIR, MBL, ,UCS, NFR, CONI)EPA and 

other small groupings of their corrupt circle, are characterized by the submis- 
sion and betrayal of the country, by the handing over of the national patrimony 
ahnost witho~t charge to the voracio~sness of international capital arid its all.-- 
rectors, who impose conditions of poverD’ on the legitimate owners of natural 
resources]2 

The MaS made control of Bolivia’s considerable natural gas depos- 
its a centerpiece of its platform, particularly in the 2005 campaign. It 
helped block Sfmchcz de Lozada’s plan to export gas through Chile 
and then pressed the ensuing government of Carlos Mesa to rencgoti- 
ate its contracts with the foreign firms that exported the gas. 
being elected president, Morales went so far as to seize control of the 
natural gas rid& and demand that the foreign firms pay a higher share 
of their profits to the state. These moves proved quite popular. Indeed, 
Morales’s public approval rating soared by 13 points to 81 percent in 
the wake of his takeover of the gas fields.5~ 

The MaS also successfully appealed to nationalist sentiments in op- 
posing the coca eradication program that the Bolivian government ex- 
panded in tt~e late 1990s m~der pressure from the U.S. government. 
The MAS’s opposition to coca eradication programs provoked the inter- 
vention of the U.S. ambassador to Bolivia, Manuel Rocha, who gave a 
speech shortly before the 2002 election warning Bol.ivians not to vote 
for Morales. In tt~e wake of this speect~, which many Bolivians viewed 

5~Movirniento al Socialismo, Pr~grar~,a de Gobi~_,rno: 7),rri~orio, Soberan{a, ~ffda [Program of Gov- 
ernment: Tcrrimr> SovereigntT, and Life] (La [Paz: MAS, 2002), 9. 

s:~ ~Bolivians Love Evo: Want Closer Ties with the U.S.," La~i~ X~erica~ 144’e~/y Rq~oori, May 23, 

2006, i6. 
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as inappropriate interference in their internal affairs, Moralcs’s support 
went up by five points in surveys taken in the principal cities of the 
countr)<54 

Left-of-center voters have been particularly attracted by the IMAS’S 

statist and nationalist agenda.5~ According to the 2006 [APOP surve); 
the 5,las won 75.3 percent of the vote of" people who identified with 
the left in the 2005 election, whereas POD~:MOS won only 12.0 percent 
of tt~ese voters.5~ Nearly half of the people who reported voting fbr 
the MAS in 2005, as in. 2002, identified with the left, witt~ most of" the 
remainder self-identi@ng as centrists. MaW of these left-wing voters 
f~lt abandoned by the traditional parties’ embrace of the United States 
and neol.iberal policies. Tt~e MAS, moreover, aggressivel.y courted this 
left-of-center constituency by recruiting wel.l.-known l.eftists to serve as 
candidates for the vice presidency and the legislature and by develop- 
ing a traditional left-wing platform in many areas.5r 

The MAS’s nationalist and state-interventionist agenda appealed to 
some centrist and right-wing voters as well, however. Bolivians who 
self-identified as being on the right or in the center were ahnost as 
likely to support the nationNization of the gas industry as people on the 
left, and maW of" these nationalistic centrists and rightists voted for the 
MAS.5s According to the 2006 LAPOP surve}§ 53.8 percent of" centrists who 
strongly supported the nationalization of the gas industry reported voting 
for the M.~S, as opposed to only 41 percent of those who mildly sup- 
ported it and 29.6 percent of those who disapproved of" it. Overall, 
the >,~as won 48.2 percent of the vote of" people who selfUidentified 
as centrists and 32.3 percent of the vote of people who self-identified 
as being on the right--an impressive performance fbr a l.eft-of-center 
party>’ 

s4 Romero Ballivi:~n (fn. 50), 251. 
5s Salw~&,r Romer~, Ballivifin, "La Eleccidn Prcsidencia12002: [h~a Visidn de Co@into," 

Analfiis 57 (September 2002), 191; Seligson et aL (~h. 27, 2006), 89-90~ 
S"The s~rvey asked people to place themselves on a lei}-right scale of 1-10. Here, ~ ehtssi(v per,pie 

who place themselves at 1-4 as le~?ists, 5~5 as centrists, and 7-10 as rightists, in the 2006 LAPOP 
surve5 3:i percent off:he people w’ho answered this question identified themselv’e~ as being on the left, 
46.5 percent on the center, and 22.5 percent on the right. However, a significant percentage of the 
interviewees (24.5 percent) ii~i]ed to respond. 

S;,Marla ~l)resa Zegada Claure, ’~Sorpresas de la Eleccidn: MNR, 

s;s 57 (September 2002), 51; Fd]ix Patzi Paco, "De Movimiento Indfgena al Fraea~o en la Eseena dd 
Parlamenm," 7)~aa Socia/es 25 (2004); Van Cott (fil. 4, 2005). 

sa According to ~:he 2006 LAPOP starve5 62 percent of people who self-identified as being on the 

left stro@y approved (8-10 on a 10 point scale) of the nationalization of the gas industr5 as did 60 
percent of centrists and!or rightists. 

s., Ethnic ties ~dso help explain why many people on the center and the right supported the Mas. Ac- 

eordi~g to Oae 2006 ~apop survey, 61.4 percent of centrists and 56.8 percem: c~f rightists whc~ grew up 
spea~ng an indigenous language supported the 5~s in 2005, as opposed m only 30.0 percent o~" those 
centrists and 14.3 percent c,f those rightist~ who did no~: grc, w up speaking an indigencms language. 
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AN ANM.YSlS OF THE MAS ~ 2005 VOTe; 

Table 3 presents the results of a multinomial logit analysis of the char- 
acteristics of voters for the MAS in the 2005 elections.~’° For simplicity° 
I report only the results of a comparison of the likelihood of voting for 
one of the ~vo main parties--the MAS and PODEMO$--which together 
won 82 percent of the valid vote.~* Each parameter estimate in the I~rst 
column represents the predicted marginal effect of the variable on the 
log-odds ratio of voting for the ~5\s versus PODEMOSo The data for this 
analysis come from the 2006 LAPOP survey@" As with most postelcc- 
tion surveys, this survey slightly overestimated the percentage of the 
population that reported voting for the winner of the election, the MAS 

in this case, and slightly underestimated the percentage of the popula- 
tion that reported voting for the other parties.~3 In addition, the survey 
overestimated voter turnout in the election: 90.9 percent of registered 
voters reported voting in the survey, whereas only 84.5 percent of reg- 
istered voters actually voted in the election.~4 

The analysis generated a number of noteworthy findings. First, the 
MAbS populist appeal--that is, its antiestablishment, nationalist, state 
interventionist, and redistributive message--was clearly successful in 
winning support. Left-wing voters, people who fkvored the national- 
ization of the gas industry, and people who had participated in protests 
against the administration of Carlos Mesa (2003-5) were all. signifi- 
cantly more likely to report having voted for the MAS, according to 
the analysis. In order to estimate precisely what effect these variables 
had on the probability of voting for the MaS, I carried out a series of 

~ Dow and Endershy argue ~:hat muhinomial logit is superior in st,me aspect~ to multinrm~ial 
probit, pardcularb~ fbr applications such as this, where % voter casts a ba~ot fbr a candidate or parV 
selected [rr,m a ~xed, stable pool o[ alternatives"; ~ee Jay K. Dr, w and James W. Endersb)~ "Mt~h:i- 
nomial Probit and Multinomial Logit: A Comparison of Choice Models fbr Voting l{esearch." 
~ora/Sg~/ig’a" 23 (March 2004), 108. bk~r a contrasting view, see Mk:hael R. ANarez and Jonathan Na- 
gler, "When Politics and Modds Collide: Estimating Models of MultiparD, Competition," 
.]o~r~*aI~’Poiigical&ie*~ce 42 (Jammry 1998). 

< None of the sg~ other parties that competed in this election earned more than 7 percent o~" the 

~ For more infbrmation on the survey and the wording of the questions, see Seligson et d. (f}~. 
27, 2006). 

"~ In the 2006 LAPOP surve)5 53 percent of’voters reported casting their ballots fbr the MAS and 25 
percent reported voting ~or PODEMOS. Accordit~g t~ the o~ficial returns, the .~AS received 50 percent 
the toted vote and PODEMOS earned 26 percent. 

�’4There i~ little evidence tr~ suggest that the increase in votes for O~e MAS in 2005 is due to in- 
creased voter turnout. Voter turnout as a percentage of t~e estimated voting-age population actuary 
declined between 2002 and 2005, bo~:h nationwkle and in majori~:y indigenous provinces. Thi~ decline 
in turnout was largely a result of’the purging of the voter ro~s as required by a change in Bolivian elec- 
toral laws. Data on turnout are ~rc,m Corte Nacional Electoral (exit), ReszdXados E/egciona~ 
de Pr(fi, cios 2005 (La Paz: CNE, 2006). 
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PaeD~C~rOaS Or VOTINC For~ T~{E MAS (OVEa PODEMOS) 
~N THE 2005 BOLIWaN ELECW~ON 

(MULTINOMIAL LOGIT MODEL) 

Constant 3 .’2’22 .949 .000 
Selft-identifies as indigeno~ds .561 .273 .040 
Self-identifies as white .... .676 .247 .006 
Aymara maternal ianguage 1.434 ,285 .000 

O2¢echua maternal ianguagc .637 .199 .001 
Other indigenous ra aternai language .413 .548 .452 
Prefers ethnic representation .299 ,207 .149 
Supports indigenous lauguagc education 

(1-7 scale) .129 .056 .023 
Trust in political parties (I-7 scaic) -.042 .055 .448 
Protested against Mesa administration .835 .283 .003 
Left-right ideological self-placement 

(left-right 1-10 scale) -.298 .04I .000 
Support for nationaiization of gas industry 

(1-10 scale) .106 .037 .004 
Participation iu trade associations (1-4 scale) .26.8 .100 .007 
Resides in ~ned~a/u*sa (so~,,thcm a~d 

eastern departments) ---1.030 .193 .000 
Urbanization lm~cl (1-4 scale) -.013 ,078 .864 
MontNy income (0-8 scale) -.142 .069 .038 
Fcmale ---.016 ,166 .921 
Age (in years) .015 .006 .013 
Pseudo W .184 

N 1162 

simulations using Clari~<~5 Tt~e sl.oping lines in the figures represent 
the predicted probabilities of voting for the MAS (over POD~MOS) and 
the horizontal lines represent the 95 percent confidence intervals of 
these estimates. The simulation in Figure 2 shows that someone who 
strongly favored the nationalization of the gas industry had a 63 per- 
cent likelihood of voting for the MaS when other variables arc held at 
their means, whereas someone who strongly opposed it had only a 36 
percent probability of doing so. The eff’ccts of ideological self-place- 
ment were even stronger, as Figure 3 indicates. Someone who identi- 
fied strongly with the left had a 78 percent likelihood of voting for the 

Gary King, Michael Tomz, and Jason Wittee, berg, "Making the Most of Statistical Analyses: 
Improvi ug Iu terprm:ation aud Prese~ml:io~," Asverig’a~s.!oz~r~ai q’Pdi/.ical &ie~ce 44 (April 2000), 
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MAS, whereas someone who identified strongly with the right had only 
a 27 percent probability of doing so. Meanwhile, voters who partici- 
pated in protests against the administration of Carlos Mesa (2003-5) 
had a 70 percent probability of voting for the x,ias when all other vari- 
ables are held at their means, as opposed to only a 53 percent prob- 
ability for those voters who did not participate in any protests against 
the Mesa administration. Somewhat surprisingly, voters who had little 
trust in pol.itical parties were not more likely to vote tbr the MAS, but 
this may be because by 2006 the MaS had established itself as the most 
important political party in the country, causing the level of trust in 
political parties among supporters of the MAS tO increase/’~’ 

Self-identifying as indigenous also increases the likelihood of vof 
ing for the MaS, even after controlling for ideology, dissatisfaction with 
parties, participation in protests, support for nationalization of the gas 
industQ; and a host of other variables,sr This suggests that people did 
not vote for the MAS just because of the party’s populist platform, but 
did so also because the party’s ethnic demands and profile presumably 
appealed to them as indigenous people. The dual ethnic and popu- 
list appeal of the MaS helps explain why it i:arcd significantly better in 
the 2005 elections than traditional populist parties have fared in recent 
elections. Indeed, while populist parties such as the NFR and ucs man- 
aged to win approximately 20 percent of the vote in some elections 
during the 1990s and early 2000s, none of them approached the 53 
percent of the vote that MAS captured in 2005. 

The analysis also found that people who self-identi~" as white were 
less likely to vote for the MAS, even control.l.ing for other variabl.es. 
However, the probabil.ity that a self-iden tiffed white person would vote 
for the MaS was still relatively high, other things being equal A simu- 
lation, depicted in Figure 4, found that when all other variables are 
held at their means people who self-identi~; as white had a 42 percent 
probability of voting for the MaS, peopl.e who self-identi~ as mestizo 
had a 57 percent probability of doing so, and people who self-identify 
as indigenous had a 63 percent probability of voting for the MAS.~’~ This 

~" According to the 2002 LApo? survey, :,,~AS supporters in 2002 were more ~ikdy to express k~w 

levels o~’confidence in parties, presumably because in 2002 MAS had not yet established itseli’as one of 

the cotmtrv’s ma~n parties. In 2002, 38.8 percent of~As supporters reported baying no trt~st in parties, 

as oppose~ to 29.2 percent of a~ voters. 

~rTbe modest level of statistical significance of the indigenous identi~cation variable is presum- 

ably the result of the Fact that indigenous sel~:identification is correlated with other variaNes in the 
a na]ysis, stmb as the Aymara and Q~echua linguistic variables. The vast majority (84 percent; of people 

who selI~identit}" as indigenous grew up speaking an indigenous language, 
6aAs the figure straws, the 9_, percent confidence in~:ervals of the es~:ima~:es for self-identi:fied indig- 

enous people overlap with those of mestizos, so we do not have a high level o~’certainty that someone 
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Indigenous Mestizo White 

Ethnic Self-Identification 

F’~c~URE 4 
THE EFFECT OF ETHNIC NELF-~[DENTIFIC:WION ON THE PP, OBABILITY OF 

suggests that the MAS’S ethnopopulist appeals resonated particularl.y 
strongly among self-identified indigenous people but that they were 
inclusive enough to attract lnany mestizos and whites. 

Speaking an indigenous language also increased the likelihood of 
voting for the MaS, even controlling for indigenous self-identification 
and other variables. The variables measuring whether the respondent 
grew up spealdng Aymara or Q~echua were both positive and highly 
statistically significant, although the variable for a lowlands indigenous 
language was not/’9 As Figure 5 shows, with all other variables held 
at their means, people who grew up speaking Aymara had a 69 per- 
cent probability of voting for the MAS, people who grew up speaking 
Qsechua had a 60 percent probability of doing so, and people who did 
not grow up speaking an indigenous language had only a 45 percent 
probability of supporting the MAS. Why does speaking an indigenous 
language have such a strong effect on the l.ikelit~ood of voting for the 

who ~e]t--klentiI:..es as indigenous is more likely to vr, te :fi,r the MT~S ~:han i~ someone who sel:ffidentLfies 

as l~estizo. 

"" Speaker~ of k~wlands indigene, us languages may not have been ~ignificantly more likely m vote 

~:or the MaS because it may have been perceived as a party that principa~y represented highlands indig- 

enou~ populations, reflecting ongcfi~N Amazonian-high]an& indigenous divides. 
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t;’~c~urm 5 
THE EFFECT OF ~,~[ATERNAL LANGUAGE ON THE PROBABII,ITY OF VOTING 

~( R rH~ MAS 

MAS even after controlling for indigenous self-identification?7° The 
main reason is that the "’ MAb S inclusive ethnic appeal managed to win 
the support not only of people who self-identified as indigenous but 
also of many people who grew up speaking an indigenous language but 
do not self-identi~" as indigenous. These indigenous mestizos may" not 
self-identi~; as indigenous, but their indigenous roots, their cultural, at- 
tachments, and their experiences with socioeconomic disadvantage and 
discrimination made them receptive to the inclusive ethnic profile and 
agenda of the MAS. 

The analysis also fbund that views on ethnic issues had only a mod- 
est effect on the likelihood of voting fbr the MAS, presumably because 
the MaS’s inclusive appeal attracted many people who did not have 
a strong position on these issues. The ethnic representation variable 
had the expected sign but it was not statistically significant, suggest- 
ing that people who felt better represented by members of their own 
ethnic group were not significantly more likely to vote for the MASo The 
support for teaching indigenous languages variable, meanwhile, was 

r01 view growing up speaking an indigenous language as a reasonable proxy fbr having indigenous 

roota aad the cultural[ attachmeats and life experiences that go with them. It is these cultural attach-- 

ments and lit) experiences, I assume, that draw indigenous language speakers to the Mas. 
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positive and statistically significant, but a simulation revealed that we 
cannot be sure (at the 95 percent confidence level) that someone who 
strongly advocated that schools teach indigenous languages was more 
likely to support the MAS than someone who did not support education 
in indigenous languages at all. 

Taken as a whole, these findings provide support for the argument 
that the MAS’s inclusive ethnopopulist appeal played a crucial role in 
its electoral victory, attracting the support of a broad variety of vot- 
ers with indigenous backgrounds as well as of political.l.y disenchanted 
voters and of voters with leftist and national.ist views. Tt~e statistical 
analysis, however, al.so st~owed that a number of ott~er variables, not 
directly related to the MAS’s ethnopopulist appeal, influenced tt~e likeli- 
hood that a voter would support tt~e MAS. Other tt~ings being equal, 
voters from the eastern and southern departments known as the ~e~sTa 
D~a were much less likely to support the MaS. By contrast, older voters, 
people with lower incomes, and people who participated in trade asso- 
ciations (that is, organizations of professionals, merchants, peasants, or 
producers) were significantly more likely to support the MASo Surpris- 
ing1); however, neither urbanization level nor gender had a statistically 
significant relationship with voting for the MAS, once other variables 
were controlled for. 

ETHNOPOPUILISM IN COMPARATIVE PERSPECTIVE 

The X4AS is only one of the many left-leaning governments that have 
come to power in Latin America in recent years. In nearl.y a dozen 
countries, f?om Central America to the Southern Cone, le~}ist lead- 
ers t~ave won important electoral victories. The causes of this resur- 
gence are many of tt~e same ones that propelled the MAS to victory 
in Bolivia: disertchantment with the existing parties and their pol.icies, 
especially their market-oriented economic pol.icies.:~ Market-oriented 
policies ha~,’e succeeded in reducing inflation and restoring foreign fi- 
nancial flows, but they have typically failed to generate strong and sta- 
ble economic growth and they have not resolved pressing problems of 
inequalit5 crime, and, unemployment. Moreover, recurring problems 
with corruption, legislati~,’e gridlock, and poor leadership have led to 
growing disaffection with the existing political elites in many countries, 
which leftist candidates ha~,’e used to their advantage. 

Matthew R~ Cleary, <<Explaining the Left’s Resurgence," oios~rnal ~FDes,..+cruqv 17 (October 
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As maW scholars have observed, however, the leftist leaders that 
have come to power in recent years are not all alike,r2 Some of them, 
such as Hugo Ch~vez in Venezuela and Rafael Correa in Ecuador, have 
taken on a populist bent, developing strong antiestablishment agen- 
das and seeking a radical overhaul of the existing economic and politi- 
cal order. Others, like Ricardo Lagos and Michelle Bachelet in Chile 
and Luiz In~cio Lula da SiNs in Brazil, have embraced the existing 
economic and political institutions. These latter leaders have sought 
increased income redistribution but they have a&ocated only modest 
changes in the market-oriented economic model. The ethnically based 
left-leaning parties, such as the MAS in Boli~;ia and Pachak~tik in Ecua- 
dor, t~ave fallen clearly on the populist side. These parties represent the 
most marginalized and disadvantaged sectors of tt~e population and, 
as a result, they have the lowest stake in the existing system. The lead- 
ers of these parties, moreover, are typically political outsiders with few 
links to the political and economic establishment arid thus they have 
been more disposed to make classically populist anfisystem appeals. 

Nevertheless, the ethnopopulist parties differ from classical populist 
arid leftist parties in that their ethnic linkages to voters provide them 
with certain advantages. First, these linkages have enabled them to win 
overwhelming support fi’om a constituency that traditional leftist and 
populist movements have had a difficult time penetrating: the rural, 
mostly indigenous peasantr>7~ This has enabled the ethnopopulist 
parties to make dramatic gains in short periods of time. In Ecuador, 
Pachakutik won 20.6 percent of the valid vote in 1996, the first time it 
competed in presidential elections. The rise of the MAS in Bolivia was 
even more spectac~flar. ’-[-’he precursor of the MAS, Izquierda Unida, won 
only 3.5 percent of the valid vote in 1.997, tt~e first time it competed 
in presidential elections, but the MaS won 20.9 percent of the valid 
vote in 2002 and 50.3 percent in 2005. By contrast, most other leftist 
parties that trove registered important victories in recent years, such as 
the \’Vorkcrs’ Party in Brazil, the Broad Front in Uruguay, the Socialist 
Party in Chile, and the Sandinistas in Nicaragua, have built themselves 
up only graduall> 

’~ Teodc~ro Pctko~t-, "Las Dos Izq’<~ierdas," ,5:ueva 8ocie,4ad 197 (,2005); jorge Cas~:afleda, "Latin 
~nerica’s Left Turn," t,~rei~#a 4ffai,:,- aS (May-June 2006), 

r~ It i~ mm t}~at some pop~d~st and leftist parties, such a~ ITxluierda Democr~.tica in Ecuador, ITxlui- 

erda Unida in Peru, and the Uni6n Democr:~tica y Popular in Bolivia, have won significant levels of 
support amcmg rural, indigenot~s vmvrs in the past, but they have not captured this constituency to the 
same degree as the ethnopopulist parties, in Bolivia, only the MXR of the 1950s and 1960s riwded t~e 
M/~S in ~:erms of its share r~f the vo~:e amrmg dae rural, indigenous population, 
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Second, the ethnopopulist parties may also prove to be more stable 
than classical populist parties. Traditional populist leaders often failed 
to build organizations, relying instead on unmediated, personalistic 
linkages to voters that have proved t?agile, particularly in the event of 
the death of the leaders.74 Support for populist leaders has ot?en de- 
pended in large part on their ability to deliver economic and social 
goods, and when they have failed to do so, volatile urban constituencies 
have been quick to abandon them.?-~ The identity-based linkages that 
ethnopopulist parties enjoy with some portions of the electorate should 
be more enduring than these personalistic or perfbrmance-based link- 
ages.% Indeed, numerous studies have found that ethnic diversity tends 
to dampen electoral volatility in part because of the resilience of ties 
between ethnic parties and the people whom they were established to 
represent,rr Ethnopopulist parties may also benefit from their dose tics 
to the indigenous organizations, which have deep roots in many rural 
communities and should provide tile parties with some organizational 
stability. For tile cthnopopulist parties to endure, however, they will 
need to avoid cthnonationalist appeals and reconcile tile interests of 
their rural indigenous core and the urban mestizo sectors that have 
also supported the parties. To date, the MAS has demonstrated a good 
deal of electoral stabilit.~; successfully maintaining its rural indigenous 
base while making important inroads in other sectors of the popula- 
tion. During its first decade, Pachakutik also demonstrated a remark- 
able degree of stability for an Ecuadorian part.~; but, as we shall see, it 
has recently begun to disintegrate. 

Ethnopopulist parties have fared well in recent years in part because 
the sociopolitical climate has been conducive to ethnic as well as popu- 
list appeals. Rising levels of indigenous mobilization and heightened 
ethnic consciousness have politicized many indigenous voters in Latin 

;4WeyJand (in. 8), 
~s ibid.; Conniff (fh. 8), 20; Drake (f}~. 8); Robert R. Kau~hmn and Barbara Stallings, "The Politi- 

cal Econo~W of La~:in American Poptd~sm," in Rud~ger Dr,rN~uscb and Sebastian Edwards, eds., 

Macroeco~o;,~ics ~’Populis~ in La~i~ A~rica (Chicago: UniversiV of Chicago Press, 1991). 
7~Tbe stability of etbnk: ties should not be exaggeramd, however, particularly in regions ~ch as 

Latin America, where ethnic identification is fluid. As the Ecuadorian case illustrates, indigenous vot- 

er~ may abandon an indigenous-ba~ed party ~,r other parties if i~:s appeals become e>:clusionary or 

they believe t~at ot~er populist or le~?ist parties have better electoral possibilities. 

t~an g~Ez~r@ean Electorat~’s 2gg5-2985 (New York: Cambridge Universiw Press, 1990); and Jdhanna 
Kri~tln Birnir (i}t. 4, 2001). In an earlier study, I f,,und that indigenot~s areas in Latin America 
traditionary been more electordly volatile than nonindigenous areas, but I argued that this volatil- 
ity stemmed from the ~a.ilure o:[ existing parties to represent ~:he indigenous population adequatel> 

Indeed, the emeNence of indigenous-based parties has reduced e]ecmra] volatility to dam. See Rail 

Madrkt, "Ethnic Cleavages and Electora~ ¥1)]a~J]ity in Latin Amerk:a," Co~nl:a~r~give Poligics 38 (Oc- 
tober 2005). 
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America at the same time that economic stagnation and inequality 
have led maW voters of all ethnic backgrounds to embrace populist 
policies and leaders. Indeed, it is quite likely that ethnopopulist parties 
would not have been nearly as successful as the >,*as or Pachakutik had 
they emerged in Bolivia or Ecuador during earlier periods. 

Nevertheless, even in the last decade, the level of success e~@yed by 
ethnopopulist parties in Latin America has varied considerably *?om 
country to countr}c Not surprisingl}~ the ethnopopulist parties have 
tended to fhre better in those countries whh substantial indigenous 
populations in large part because indigenous people tend to vote fbr 
these parties at higher rates,rs Bolivia, which by most accounts has the 
largest proportion of indigenous people in the Americas, has had by 
fhr the most successfifl ethnopopulist party to date. An ethnopopulist 
party also fared ~vcll for a time in Ecuador, which has a reasonably large 
indigenous population, although the exact size of this population is 
the su~iect of great debate,r~ By contrast, cthnopopulist parties have 
not fared particularly ~vcll in Colombia and Venezuela, in large part 
because these nations have only small indigenous populations. 

The strength of a country’s indigenous movement has also affected 
the performance of the ethnopopulist parties,s° Strong indigenous 
movements have provided usefhl resources to ethnopopulist parties in 
Bolivia and Ecuador, including candidates, activists, and organizational 
legitimac?c Where the indigenous movement is relatively weak or 
highly f?agmented, ethnopopulist parties have had a harder time tak- 
ing root.s~ According to the Guatemalan anthropologist Ricardo Falla, 
the most important reason that the 2007 presidential candidacy of in- 
digenous activist Rigoberta Menchfi fffiled to catch on in Guatemala 
was that "unlike Evo Morales in Bolivia, Rigoberta is not backed by a 
mass organization or social, movement. Nor can she count on a party 
structure that covers the country’s many indigenous regh)ns, much l.ess 

rs Mijeski ae.d Beck (fn. 6); Ra,al L. Madrid, "Indigenous Voters and PartT System Fragmentatioe. 

kt Latin America," E/~’c~ral S~/;es 24 (December 2005); Rr,berta Riee and Donna Lee ~m Cott, 

"The Emergence and Performance of Indige~mus Peoples’ ]Parties i~a South America: A Subnationd 

Statis~:ied Analysis," (2o*n~a~a~i¢~e [)¢/i/ig’a] &~dies 39 (August 2006). 

:’~ Some scholars have claimed the indigenous population in Ecuador represents 30 percent or more 

o:[ the population, but the 2001 census found ~;hat only 6.:1 pereent o~ the popuhtirm self-identi:~ed 

as i~adigenous a~ad only 4.6 percent reported speaking a~a indigenoua language. The 2000 EMEDINHO 

survey ii)und that 14.3 percent o:~ the pr,pulation either sel~-idem:ified as indigenous, spr,ke an in- 

digenous hnguage, or had parents who spoke an indigenous la~Nuage. See Mauricio Ledn Ouzmfin, 

"Emicidad v e>:e]usidn en el Eeuador: Una mirada a partir de] Cen~o de P~,bheidn de 2001 ," Ico*~os 

(February 2b03). 
s0 ~m Cott (:in. 4, 2005); and Marenghi and A~c~.m:ara (:in. 5). 

st ~an Cott (fn. 4, 2005). 
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the country as a whole."~; McnchO also did not articulate a dear leftist or 
populist agenda and chose as her running mate a weal@ businessman and 
former president of the country’s most important business organization. 

The absence of a strong indigenous movement in Peru has also ham- 
strung ethnopopulist parties in that country:~3 A number of candidates 
and parties seeking to represent the indigenous population have emerged 
in Peru, but these candidates have fared poorly in part because they have 
not had the legitimacy or organizational resources that a strong indig- 
enous movement might provide them. Ol.lanta Humala of the Partido 
Nacionalista Peruano (PNP) did i~re quite well in the 2006 Peruvian 
presidential elections, particularl.y in indigenous areas, but Peru’s weak 
and divided indigenous movement played no significant role in his 
campaign. Moreover, although Humala may t~ave benefited t?om his 
Qpechua name and the ethnic organizing of some of his tZamily mem- 
bers, he made only limited ethnic appeals, so it is more accurate to 
describe his movement as populist, rather than cthnopopulist. 

Finall.~; as we have seen, those ethnically based parties that have de- 
veloped inclusive appeals have been much more successful than those 
parties that have been more exclusionary. Indeed, the MAS’s electoral 
performance improved considerably over time as it became more inclu- 
sive. By contrast, the main ethnically based party in Ecuador, Pachaku- 
tik, became less inclusive over time, with negative effects on the party’s 
fortunes. The Ecuadoran indigenous movement played the lead role 
in the tbunding of Pachakutik, but at the outset Pachakutik had nu- 
merous white and mestizo as well as indigenous leaders.~4 Pachakutik 
al.so initially established close ties to various mestizo-dominated orga- 
nizations. In the elections of 1996 and _1.998, i~>r example, Pact~aku- 
tik formed an alliance with tt~e urban-based Movimiento Ciudadano 
Nuevo Pa*s and supported this movement’s mestizo leader, Ereddy 
Ehlers, t~:~r president. In 2002 Pachakutik allied with Lucio Gutidrrez, 
a mestizo army colonel, and his party; the Partido Sociedad Patridtica. 
This inclusive approach attracted many white and mestizo voters, as 
well as indigenous people.’~5 As a result, the candidates Pachakutik sup- 
ported won more than 20 percent of the vote on average in the first 
round of presidential elections bet~vccn 1996 and 2002, and the party 
helped deliver the presidency to Gutidrrez in 2002. 

a~" Ricardo Fa]la, "Rigr~berta Mench(~: A Shr~ot:ing Star in the Electoral Sky," Re’vista En’vio 312 
(July 2007), http:i!wwv,<envio~org.ni/articulo!3606 (accessed November 27, 2007). 

s3 See ~tsh:~r (~n. 3) ~)~r all il]~m~kt:~ti~g analysis of why P~ru h:~s failed to deve]op a stro~g indig- 
enous movement. 

*4 A~xlolina (fro 5); a~xl Cc,]lins (~n. 4). 

~SMijeski :rod Beck (15.6); Beck and Mijes~ (tE. 6); and Madrid (fn. 78). 
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In 2006, however, the party shifted in a more cthnonationalist di- 
rection in large part because many of its indigenous leaders grew tired 
of ceding important candidatures to whites and mestizos. Pachakutik 
declined to form alliances with other parties and opted to run its own 
candidate *br president, the indigenous leader Luis Macas. The party 
also put forth fc~ver mestizo candidates for other positions than it had 
in the past, and some prominent mestizo leaders, such as Augusto Bar- 
rera and Virgilio Hernindez, left the party because of their concerns 
about its growing ethnocentrism}~ Many of the mestizo-dominated 
unions and organizations that had supported Pachakutik in past dec- 
dons--such as the Urban Forum, and the unions of teachers, oil work- 
ers, and electrical workers--al.so abandoned it in 2006 in part because 
of concerns about the growing dominance of the ivdijsv,~.ista fkction 
within Pachakutik.~r Thus, Pachakutik increasingly resembled a tradi- 
tional ethnic party rather than an cthnopopulist party. Partly as a result, 
it fared poorly in the 2006 presidential elections, winning a mere 2 
percent of the vote.% Not only did white and mestizo voters abandon it 
cn masse, but so did many indigenous voters}~ To be sure, Pachakutik’s 
ethnonationalist turn was not the only factor in its decline--stiff corr> 
petition f?om other populist parties also played an important role--but 
its increasingly exclusionary policies hurt the party considerabl): 

CONCLUSION 

The existing literature on ethnic parties has maintained that such par- 
ties succeed by mobilizing their base through exclusionary appeals. 
This article has shown that such exclusionary appeal.s are unlikely to be 
successfk~l in areas where ethnic polarization is low and ethnic identities 
are fluid and mukiple. In these areas, ethnically based parties may win 
support f?om members of a variety of different ethnic groups by devel.op- 

a;-Pachakutik Pierde su Fuerza Urbaem." Pi Uome;"do, I)ecember 14, 2005, ww~v.elcomercio.com! 

solo_texto_search.asp?id_noticia=9962&anio=2005&mes=12&dia=14 (accessed August 5, 2007); 
"Pachakutik se Requesbraja por el Indigee.ismo," E! Comercio, December 15, 2005, 
cio.com/solo_texto_search~asp?id_noticia=10072&~_mio=2005&mes=12&aJia=15 (accessed August 
2007). 

s~ Scott H~ Beck and Kenneth J. Mijeski. ’~How to Lose by Winning: The Ecuadorian indigenous 
Movement after the 2002 Elections" (Paper presented at tl-te international congress of the Lati n Amer- 
ban Studies Association, San Juan, Puerto Rico, Marc~ 15-18), 17; "La desintegracidn de Pac~akutik 
continua." El Uome;,’do, December 23, 2005, u~vw.elcomercio.com!solo.__texto.__search.asp?id.__noticia= 
0889&a~nio=2005&rnes=i2~ia=23 (accessed August 5, 2007). 

sa Pachakutik ¢:ared even worse in the September 2007 elections for tl-te constituent assembl~; win- 
ning less than 1 percent of’the national vote. 

~9 Sara B~iez Rivers and V~ctor Bret&’. Solo de ZaJd{va~; "El Enigma del ~.m t;;tnico o las Tribula- 
clones del Movimiento Indigena," Ecuador Debate’ 69 (December 2006)~ 
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ing inclusive appeals. Indeed, this is exactly the approach that the a/5\s 
and, initial1> Pachakutik used successt~lly in Bolivia and Ecuador. 

These findings suggest that the literature on ethnic parties needs to 
consider how ethnic identities and relations are constructed in theoriz- 
ing about the electoral behavior of such parties. For example, the litera- 
ture needs to recognize not only that ethnic identification is often fluid 
and multiple but also that the degree of fluidity and multiplicity often 
varies considerably over time and space and that this has important 
electoral, implications. It may well be that ethnic parties have incentives 
to adopt exclusionary appeals where ethnic identities are singular and 
relatively fixed, but ethnicall.y based parties have greater incentives to 
be inclusive in societies where ethnic identification is fluid and mul.- 
tipl.e. This study thus aims to bring the compl.exity of ethnic identity 
back into the study of ettmic parties. 

This articl.e also aims to bring ethnicity into tt~e study of popul.ism. 
The literature on populism has largely failed to recognize the poten- 
tial compatibility between populist and ethnic appeals. In ethnically 
homogeneous countries, populist parties may not need to make ethnic 
appeals to win votes among the subaltern sectors, but in countries with 
large indigenous populations or other sociocconomically disadvantaged 
ethnic groups, populist parties may more cffccti~cly win lower-class 
votes through a combination of populist and inclusive ethnic appeals. 
Ethnic appeals, moreover, may create more enduring ties to voters than 
personalistic or per*brmance-based appeals, thus enabling ethnopop- 
ulist parties to achieve a degree of electoral stability that traditional 
populist parties have found elusive. 
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Abstract 

Latin American indigenous movement.s increasingly speak o[ "plurinational- 

ism" in demands [or state trans[ormation. The concept--as yet solidi[led in 

legal or territorial orders--exists in tension with disputed meanings o[ 

"autonomy," raising questions about indigenous territorial rights, citizen- 

ship, and natural resources. Bolivia’s new constitution elevates both con- 

cepts to o[[icial status in the context o[ struggles over natural gas. Following 

Oavid Maybury-Lewis’s call [or rethinking the state, I consider how Bolivians 

are rethinking historicities o[ space to trans[orm cartographies o[ a "pluri- 

national state." Though raising [ears o[ ethnic partitioning, the Guarani 

case .suggests that hybrid plural and indigenous territorialities are emergent. 

[Bolivia, Guarani, indigenous movements, plurinationalism, autonomy, 

natural gas, territoriality] 
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We leave in the past the colonial, republican, and neoliberal State. 

We take up the historical challenge of collectively constructing the 

Unitary Social State of Plurinational Communitarian Law [ .... ] 

free, independent, sovereign, democratic, 

intercultural, decentralized, and with autonomies. 

--Preamble and Article 1, new constitution of Bolivia (2008) 

The Constitution [of 1994] decreed that Bolivia 

was a multiethnic and pluricultural nation, 

which is doubtless true. But then came the question: 

If it is multiethnic and pluricultural, why not autonomous? 

--Regionalist intellectual, IVl. Kempff (2005) 

S ince 2000, business leaders of the eastern Bolivian city of Santa Cruz, 

applauded by media outlets they control, have been organizing violent 

assaults on their fellow citizens. These attacks are carried out in the name of 

political autonomy for the eponynomous department--a region rich in 

hydrocarbon, agricultural, and mineral resources that seeks more power 

from the central government (Map 1)? Thanks to Youtube, recent events are 

easily accessible.2 Young men beat a peasant leader in the city square. Three 

youths chase down, whip, and kick a farmer in a roadside gutter. Gangs 

attack students accused of betraying Santa Cruz. Assaults also targeted NGOs, 

public officials, and civil society leaders deemed supporters of the central 

government? Distinct from violence associated with criminality in other 

Latin American cities, these are politically--and often ethnic and racially-- 

charged attacks in support of a regional power structure. With support from 

segments of the urban middle class, and enjoying de facto immunity from 

state prosecution, regional autonomy advocates sought to use violence to 

carve out a de facto sovereignty scaled at the departmental level. 

The elite regional autonomy agenda unfolded in response to the rise of 

indigenous movements and their alliance with rural and urban workers and 

progressive middle classes across the country? Following the collapse of the 

elite-led party system in 2003, a broad-based movement in support of the 

nationalization of gas and the rewriting of the 1994 constitution led to the 

2005 presidential election of the Aymara coca-farmer Evo Morales. Morales’s 

party, the MAS (Movement to Socialism), renegotiated contracts with foreign 

oil and gas companies and backed the writing of a new constitution. 
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Approved in October 2008, the document endorses far-ranging rights for 

indigenous peoples encapsulated in a "plurinational" state with 

"autonomies" of different types for indigenous peoples, regions, and munic- 

ipalities. As in one of Morales’ campaign posters (Figure 1), plurinationalism 

imagines a state that merges constitutive sovereignty rooted in the national 

people (pueblo) and indigenous plurality and self-determination (as the 

~’~ 
B R A Z I L 

~ Hydrocarbon Fields 

~ i COCHABAMBA ~-: SANTA CRUZ 

~ ;" ~HUOU~SAUA:~ ~ 

~ ’ ~ I PARAGUAY 

MAP 1: Bolivia and its Departments 
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national tricolor blurs into the checkerboard wiphala of indigenous move- 

ments). The wells on the horizon frame this within a strong stance on sover- 

eign control over oil, and especially natural gas, abundant in the country. 

Against the elite regional autonomy agenda described above, Morales 

invoked a hybrid indigenist, popular, and (pluri)national project. 

In this article, I discuss plurinationalism and the contested meanings 

of "autonomy" as conflicting cultural and political paradigms vying for 

the reconfiguration of territo- 

rialities and sovereignties in 

the Andes. Though particular 

to regions with strong indige- 

nous movements (especially 

Ecuador and Bolivia), the clash 

between these paradigms rais- 

es questions about space and 

power, citizenship and plural- 

ism, and control over natural 

resources. The conjuncture 

has echoes world-wide, as the 

reformulation (or dismantling) 

of the nation-state under 

neoliberalism, the unresolved 

dilemmas of colonialism, and 

the explosion of social move- 

ments generate unprecedent- 

ed (re)territorial(izing) con- 

flicts over de jure and de [acto 

sovereignty (Hansen and Step- 

putat 2006). Bolivia is caught between the partial effects of neoliberal 

decentralization and the dismantling of corporatism, the resurgence of 

nationalist and indigenous movements, and a transnationally dependent 

domestic elite seeking to insulate regional governance against democracy. 

The Bolivian case in particular--with the first indigenous president in Latin 

American history--also raises questions about indigenous rights, caught 

between the erosion of sovereignty inherited from neoliberalism and the 

specter of monocultural authoritarianism tied to resurgent nationalism. 

In what follows, I describe plurinationalism by tracing grassroots 

indigenous practice, a brief geneaology of the idea in the Andes and 

FIGURE 1: "The People [as] Constitutive;" 
campaign poster for Evo Morales (2005). 
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Bolivia, and the place of indigenous rights in the newly drafted constitu- 

tion. I make two points. First, I argue that indigenous self-determination 

in the paradigm of plurinationalism is being reconceptualized as a 

transterritorial articulatory process through which the nation-state itself is 

also under transformation. This differs from conventional views of indige- 

nous self-determination as (only) special legal regimes applied to ethno- 

territorial enclaves. Second, I suggest that the elite-led departmental or 

regional autonomy, which appropriates and transforms debates on collec- 

tive self-determination rights for marginalized peoples, defines an emer- 

gent post-neoliberal strategy to counter indigenous and popular-national- 

ist projects in Latin America. Autonomy (or autonomfa), in this 

conservative sense, reflects a global turn toward creation of sub-national 

spaces of regional governance that detach production, social exchange, 

and citizenship rights (and sovereignty) from the wider national territory 

and social body (c.f. Ong 2006, Ferguson 2006). While plurinationalism 

represents an attempt "to articulate local ideas of peoplehood...with 

regional [and] nationwide ideas about citizenship..." (Bowen 2000:14), 

regional autonomy reflects the paradoxical intensification of localizing 

cultural sentiment and citizen rights claims tied to regionally-specific 

political-economic, labor, and natural resource formations articulated 

with global capitalist circuits.5 The pursuit of "indigenous" autonomies is 

distinct, offering a competing model of socio-political, legal, and institu- 

tional articulations with the national government. 

As this issue is dedicated to the work of David Maybury-Lewis, I use his 

writings on indigenous rights, ethnic pluralism, and the state to consider 

how these issues create dilemmas for indigenous rights advocates and ethno- 

graphers grappling with the uncertainties of the (post)neoliberal era. 

Indigeneit¥ and Self-Determination 

Advocates of indigenous rights have debated the normative and empirical 

tension between state and indigenous claims to sovereignty, a global issue 

with a rich tradition in Latin America (Urban and Sherzer 1991; Varese 

1996; Warren 1998; Sieder 2002; Warren and Jackson 2002; Maybury-Lewis 

1984, 1985, 2002; Dean and Levi 2003; Rappaport 2005). Indigenous aspi- 

rations to sovereignty (or self-determination or autonomy) confront the 

more and less violent opposition of colonial and neocolonial states who 

invoke their own sovereignty to justify treating native bodies, territories, 
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and rights as sacrificable for the sake of modernity, development, and 

nationhood, often deploying the myth of liberal equality against native 

claims (Levi and Dean 2003:16-18; Sawyer 2004). Yet in Latin America, 

indigenous struggles have never been framed in the language of secession 

from the state--nor in fact for "sovereignty" (soberan~a)--but through 

attempts often allied with non-indigenous movements to recover ancestral 

territories in some form and achieve a degree of self-determination or 

autonomy within the nation-state. Most observers emphasize that indige- 

nous self-determination or autonomy is "not inconsistent with the ultimate 

sovereignty...of the state" (Hannum 1990:474; c.f. Maybury-Lewis 1984, 

1997; Warren 1998:6; Nelson 1999:344-345; Nash 2001).6 
In September of 2007, the United Nations General Assembly approved 

the long-embattled Declaration on the Rights of Indigenous Peoples that 

reaffirmed indigenous rights to autonomy--a victory for indigenous move- 

merits.7 Article 4 reads "Indigenous peoples, in exercising their right to 

self-determination, have the right to autonomy or self-government in mat- 

ters relating to their internal and local affairs, as well as ways and means 

for financing their autonomous functions." Yet, as with the ILO Convention 

169, heretofore the best international instrument for defending indige- 

nous rights, the new Declaration reaffirmed the primacy of states. Article 

46 reads "nothing in this Declaration may be...construed as authorizing or 

encouraging any action which would dismember or impair, totally or in 

part, the territorial integrity or political unity of sovereign and independ- 

ent States" (United Nations 2007). Much remains open to cultural-political 

struggle: the definition of peoples and territories, understandings of sov- 

ereignty, self-government, autonomy and self-determination, and--central 

to the discussion here--whether and how these rights require indigenous 

accommodations to the state or the restructuring of the symbols, institu- 

tions, and territorial foundations of the nation-state itself. 

David Maybury-Lewis worked to reach such a point, when indigenous 

rights would be inscribed in global covenants and put into effect by 

national governments. To this end, he wrote tirelessly on Latin American 

indigenous peoples, whether beleaguered minorities, as in Brazil, or mar- 

ginalized majorities, as in the Andes and Guatemala. Like indigenous 

movement leaders, Maybury-Lewis argued that indigenous rights 

demands did not undermine the state and if met, might in fact strength- 

en states. Yet his was not merely a moral stance calling for indigenous 

rights, but a call for analysts and activists to rethink the nation-state itself. 
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He extended these arguments to settings of ethnic conflict around the 

world, pushing scholars to question Eurocentric assumptions about the 

necessary congruity between cultural, territorial, and political orders. At 

base, he argued that the form of the state, not ethnocultural difference, 

was the problem. The former should be transformed for the sake of the 

latter. As he wrote in 1984, 

"[A] reevaluation of the evidence would show that the aspirations of 

ethnic groups were less divisive than had been supposed and such a 

reevaluation would necessarily entail a salutary rethinking of our ideas 

about the state and an equally beneficial refocusing of theoretical and 

political attention on plural, particularly, multi-ethnic, societies." (5) 

And, 

"[There] is no natural law that prevents ’nationalities,’ or what we 

should nowadays call ethnic groups, from living together in a single 

state without seeking to eradicate each other’s ethnicity." (220) 

This reorientation of the framing of the problem toward the state form, 

rather than toward ethno-cultural difference, was a decolonizing move. 

By questioning the monopoly held on a single cultural identity by the 

state, Maybury-Lewis foreshadowed later debates. For instance, critical 

multiculturalists similarly argued "for the disassociation of the political 

community and its common social institutions from identification with 

any one cultural tradition[.]" In such a polity, legitimacy would derive not 

from "a shared, consensual culture" but from the state’s ability to "pro- 

mote and coordinat[e] the coexistence of diverse cultural groups..." 

(Turner 1993:425). Plurinationalism in the Andes pursues a similar turn, 

disassociating a singular understanding of the nation from the state while 

reconstituting sovereignty and legitimacy--and a sense of shared unity-- 

through the "articulation of pluralities" (Prada 2007). Yet unlike neoliber- 

al multiculturalism--which sought to manage difference and call on the 

market to solve redistributive problems while depoliticizing deep histori- 

cal inequalities--plurinationalism speaks of robust redistributive social 

rights rooted in a strong state alongside equally robust indigenous rights. 

The question is whether plurinationalism can reconcile both indigenous 

rights and strong state sovereignty, while avoiding new exclusions (and 
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violences) associated with territorializing models of ethnocultural differ- 

ence and with hypernationalist states. 

Indigenous Nationalists and Neoliberal Ethnicists 
Two recent historical shifts complicate Maybury-Lewis’s formulation of 

relations between "ethnic groups" (specifically, indigenous peoples) and 

the "state" (generally spoken of in its Westphalian form). The first involves 

the positionality of indigenous peoples vis-a-vis the state in Latin America. 

Indigenous peoples in the Andes and Amazon are deeply imbricated in 

national social and political life, whether in traditional rural regions or in 

large cities. They are not--less so now, if they ever were--ethnic minori- 

ties situated outside of society in marginal enclaves. They are citizens 

defending both particularity and equality/Varese 1996). While indigenous 

territorial demands are still central to rights agendas, indigenous rights 

requires thinking beyond territorial containment of indigeneity. 

Especially where indigenous populations are large minorities or majori- 

ties, to speak of indigenous rights involves transforming the state and 

non-indigenous society, not (only) lobbying for territorially-specific legal 

regimes. This is not to suggest dissolving indigenous difference into 

idioms of class or racial discrimination and civil rights (c.f. Biolsi 3005). 

Nor is an abstracted notion of indigenous "cosmopolitanism" (Goodale 

3006) useful for understanding or engaging the social and geopolitical 

complexity of these issues. Territoriality and epistemic-historicaMinguis- 

tic specificity--as well as resistance to racialized inequality and claims to 

shared modernity and citizenship--are all central to indigenous politics. 

Rather, we must direct our attention to the particular ways that indige- 

nous peoples are already engaging and transforming the state, rather 

than assume a dichotomous relation between ethnocultural particularity 

and an abstract model of the western state. 

A second shift relates to the discursive turn in hegemonic intellectual 

circles away from nation-building and toward neoliberalism, with the lat- 

ter’s embrace of culture as an axis for pursuing governance as the techno- 

cratic management of difference rather than government as the sovereign 

exercise of rights for (homogeneous) citizens (Nelson 1999). Nowadays, 

Hindu nationalists, Guatemalan Kaqchikels, Iraqi Kurds, and Bolivian 

Ouechuas--if evangelized in "good governance" and excised of contrari- 

an subjectivities--might make their peace with market capitalism. This 
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culturalist turn complemented neoliberalism’s decentralizing thrust and 

was echoed by a regionalist turn. As geographers have described, regions 

and region-specific identities are being reconceived as geographically and 

economically relevant units beneath the nation-state where particular 

forms of governance (not necessarily democracy), sovereignty (or excep- 

tions to it), and market-oriented development can flourish (c.f. Scott 2001, 

Ong 2006). Promoted by regional growth elites or imposed by authoritar- 

ian regimes, special development zones or city-regions are treated as 

bearers of special rights by virtue of their resources, location, or quests 

for competitive advantage, and their proponents seek insulation from 

wider democratic and regulatory pressures. A third shift is evident in 

scholarship on self-determination. No longer limited to colonized or 

minoritized peoples, some entertain "sub-state self-determination" rights 

as applicable to geographically or economically distinct populations (e.g., 

Halperin et al. 1992:47-50). A corollary shift is also apparent in pro- 

nouncements on ethnic conflict from Europe to Iraq, now marked by calls 

to build "walls" instead of entertaining pluralist nation-building 

(Galbraith 2007). Distinct from earlier modernization paradigms, ethnona- 

tionalism, partitioning, and ethnic cleansing are being treated as natural 

and inevitable--perhaps even desirable--as solutions to governance 

problems (Muller 2008). These trends together illustrate how the meaning 

of states and ethnics is reversed for neoliberalesque intellectuals. Secular 

nation-building is being reassigned the slot of anachronistic obstacle, 

while ethnoterritorial logics are refigured as templates for market-friend- 

ly regionalized governance and modernity. 

These two shifts--the particular case of Latin American indigeneity as 

diffusely imbricated in the nation-state and the broader neoliberal rap- 

prochement with territorialized cultural particularism--set the stage for 

the plurinationalist-autonomist collision in Bolivia. They also emerge 

from the historical antecedents of interculturalist policies of the 1990s. 

Across Latin America, the decade saw technocratic reformers attempt to 

channel indigenous resurgence through official "interculturalism" (Van 

Cott 2000, Hale 2002). In Bolivia, interculturalism offered recognition of 

indigenous peoples through land reform, municipal participation, and 

bilingual education. Though important, these changes did not sig~ni[icant- 

/.v rearrange political, institutional, or territorial configurations linked to 

the state’s colonial legacies. By targeting indigenous populations as those 

needing to change, official interculturalism left unaddressed, perhaps 
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even intensified, the persistence of racism and coloniality in everyday dis- 

course and state structure (Gustafson 2002, 2009; Postero 2007). Even this 
modest opening to indigenous movements sparked conservative reac- 

tions, as elites began to reinscribe regional difference as racialized self- 

understanding, with intellectuals (as in the epigraph) imagining that 

interculturalism meant that all Bolivians had ethnic particularity and 

indigenous-like "autonomy" rights.8 

Interculturalism also failed from the elite perspective. It did not contain 

indigenous movements, which sought to deepen interculturalism through 

grassroots practice. Interculturalism did not succeed in localizing cultures to 

become self-regulating entities or communities subject to market discipline. 

Rather the juridical and representational vacuum created by neoliberalism 

generated indigenous and wider public clamor for more robust national sov- 

ereignty. The boom in privatization and transnational extractive activities 

brought into relief the inability of indigenous peoples to call on the state to 

guarantee minimal rights and the incapacity of elites to retain and redistrib- 

ute surplus. As evidenced in hydrocarbon and resource conflicts, indigenous 

peoples and popular movements came to see themselves as the last bastion 

of state sovereignty (de la Fuente 2005, c.f. Sawyer 2004).9 

This counterintuitive reversal--the westernizing elite’s embrace of 

ethnoterritorial particularity and the indigenous embrace of national sov- 

ereignty-raises dilemmas for analysts and advocates of indigenous 

rights. In Latin America, anthropologists are placed in the position of 

thinking of how indigenous rights might be reconciled with a resurgent 

nationalist agenda, processes conventionally seen as incompatible. This 

does not preclude a critical view of the essentialist risks in invocations of 

indigeneity (Bowen 2000). Nor does it entail an acritical embrace of 

nationalism, given risks of authoritarian exclusions embedded therein. It 

does require taking up Maybury-Lewis’ call to rethink--as do Bolivian 

indigenous movements--the nation-state. To this end, rather than assume 

that plurinationalism represents a congealed model (of ethnic autonomy 

or ethnic federalism), it is helpful to begin by thinking of it--and the new 

Bolivian constitution--as already ongoing processes with indeterminate 

outcomes shaped by unforeseen contingencies and articulations. In the 

sections that follow, I consider these rethinkings through three lenses 

onto plurinationalism in emergent practice. 
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Plurinationalism at the Grassroots 

The case of the Guarani of southeastern Bolivia, the country’s third 

largest indigenous nationality, is illustrative. When I began working with 

the Guarani in 1992, Guarani leaders were making incipient claims for 

rights to land, government services, and education. There was a clear 

focus on recovering territory, but I rarely heard talk of sovereignty (sober- 

anfa) or autonomy (autonomic). This is not to say that ideas of territory, 

freedom, and power were not present. They surely were. As their rewrit- 

ten schoolbooks evidenced, Guarani imagined a vast swath of southeast- 

ern Bolivia to be ancestral Guarani territory (which effectively it had once 

been). Yet their claims did not challenge national sovereignty as much as 

they were deployed against large regional landowners and power struc- 

tures dominated by k~r~i, or whites. At the national level, the movement 

engaged state reforms, collaborated with NGOs, the national peasant 

union and other indigenous organizations, and expanded ties to transna- 

tional networks supporting indigenous peoples, all while calling on the 

state to guarantee emergent rights claims. 

During the 1990s, there were concrete advances in collective land 

titling following the 1995 Law of Agrarian Reform, which created TCOs 

(tierras comunales de origen, originary communal lands). Though a victo- 

ry for indigenous movements, the net effect was the creation of archip- 

ielagos of land quite unlike the schoolbook vision of pan- Guarani territo- 

rial unity (Map 2). The phrase communal lands (rather than "territories" of 

"peoples") also reflected the fact that these were grants that did not pro- 

fer political authority. Nor did they guarantee economic subsistence or 

effective territorial control, since many TCOs remained occupied by non- 

Indian farmers who resisted the law. TCOs were nonetheless crucial. By 

the late 1990s, they were the basis for claims against multinational gas 

companies, a means of legally questioning fraudulent land claims, and 

templates for the creation of resource management plans. Though not 

spaces of autonomy, they represented an emergent platform of trans-ter- 

ritorial self-determination. 

Yet Guarani life and politics transcended the TCOs. Guarani were mov- 

ing to work in cities and towns, making inroads into higher education, 

and working for urban-based NGOs. Territorial recovery was central, yet 

territorial enclosure was politically limiting. As leaders often said in polit- 

ical oratory, Guarani aspired "to walk without shame among the karai," 

not to be relegated to rural hinterlands. Guarani politics thus unfolded 
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Indigenous "TCOs" (claimed) 

Departmental Boundaries (existing) 

Municipal boundaries 

MAP 2: Conflicting territorialities: TCOs and State Jurisdictions 
in Southeastern Bolivia 
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through other scales of intercultural engagement with the karai society 

and system. In education, for instance, the Guarani pursued demands for 

bilingual schools in coordination with transnational donors which later 

evolved into a pragmatic alliance with the government-backed intercul- 

tural education reform. Indigenous education activists engaged institu- 

tions and jurisdictions that transcended TCOs within a broader ethnolin- 

guistic territorial frame imagined institutionally, rather than (only) 

geospatially, enhancing the Guarani position vis-a-vis the politically signif- 

icant formal education apparatus. 

Guarani also engaged municipal politics. Municipal government was 

offered by the neoliberal state as the venue for exercising indigenous 

authority, giving incentives to traditional parties to court indigenous can- 

didates. Formal politics thus remained within a standardized state tem- 

plate (and party power structures). Municipalities were not congruent 

with TCOs, nor the linguistic spaces of education activism, nor the geo- 

social form of indigenous leadership structures. Yet in regions where the 

demographics worked out (as in much of the Andes and parts of eastern 

Bolivia), indigenous leaders gained posts on municipal councils. Like land 

and school reform, decentralization was a double-edged sword. It frag- 

mented indigenous efforts, since energies dedicated to party politics 

undermined visions of territorial unity and autonomy. This was the objec- 

tive of neoliberal interculturalism, to channel indigeneity into manageri- 

al sectors of the state, not to grant self-determination. Yet in hindsight the 

combination of TCO struggles, education, and municipal decentralization 

converged to produce real indigenous wedges into local power, given that 

it was here that the roots of coloniality were spatially grounded: in karai 

control of land and a monopoly on public office. 

As such, the Guarani movement--similar to other indigenous move- 

ments across the country--was becoming a regional political player. By 

1998, as neoliberal interculturalism began its decline, I began to hear in 

public Guarani statements a framing that transcended ethnic particulari- 

ty. When addressing non-Guarani audiences, leaders spoke of represent- 

ing the "interests of all Bolivians" or "the interests of the entire southeast 

Chaco region" where poverty was not only an indigenous problem. By the 

mid-2OOOs, the Guarani--in alliance with NGO activists and nationalist 

intellectuals--were taking the lead in regional struggles over gas. Beyond 

there were articulations with other indigenous and peasant organizations 

congealing in support of the growing MAS party of Evo Morales. These 
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repositionings were shaped through inter-ethnic, cross-class, and rural- 

urban articulations facilitated by NGOs working within the language and 

practice of popular nationalism. 

This emerging political cartography of indigenous protagonism 

unfolded across geographic and institutional spaces and scales. Activist 

intellectuals saw these as repositionings of de)~acto indigenous territori- 

alities from which movements began to establish new "regional nodes of 

authority" and "assemble other social and rural organizations" in an 

associative ~’indigenous network" (Garda Linera et al. 2004:356-378, 

Gustafson 2004). Indigenous territorialities in practice did not pursue 

ethnoterritorial closure through monocultural geographically fixed terri- 

torial units. Rather they sought to flexibly rearticulate across space to 

counterbalance centers of power like the city of Santa Cruz, contest ille- 

gal latifundia or extractive activities, and subvert and invade provincial 

power structures. By virtue of their claims on legal rights through the 

state--and their resistance to the de.facto effects of neoliberal deregula- 

tion-they were movements to ground n~tion~l sovereignty and indige- 

nous self-determination.I° The net result in Guarani country and else- 

where across the east was an incipient plurinationalism in practice, 

through which indigenous peoples turned toward defense of national 

sovereignty through horizontal alliances across difference, rather than as 

subjects directed in the old leftist idiom of vanguardist struggle. These 

processual transformations were mobilized through legal arenas as well 

as non-violent tactics like marches, blockades, and hunger strikes. The 

effects were seen in the rising elite backlash as struggles reverberated 

upward, undermining supralocal power structures that relied on the 

reproduction of local hierarchies.I~ 

This sketch suggests that indigenous self-determination and autonomy 

might express itself in ways that build on territorial spaces, yet are not 

limited to territorial enclosure. Similarly, most existing cases of indige- 

nous autonomy emerge in multi-ethnic regional formations that combine 

territorial spaces--in which indigenous peoples maintain a role of lead- 

ership and power--and spaces of intercultural political engagement (e.g. 

Nash 2001:198-202, Rappaport 2005). As Mexican anthropologist Miguel 

Alberto Bartolome argues, no one model guides Latin American indige- 

nous visions, but most contemplate ~’new modes of [inter-ethnic, inter- 

cultural] social articulation that are more egalitarian than existing 

[ones]." Indigenous autonomy framed thus is not just a question of con- 
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tainment of indigenous places and bodies, but the decolonizing transfor- 

mation of the state and non-indigenous society. As Bartolome writes, 

echoing Maybury-Lewis: if a multiethnic State "really treats itself as a plu- 

ral society [...] it should explore all possible paths in the search for novel 

forms of conviviality between culturally distinct groups," rather than, I 

might add, simply fencing them off (Bartolome 2005:146). 

The concept of intercultural, transterritorial social articulation--within 

and among indigenous peoples and between indigenous and non-indige- 

nous peoples--is central to this vision of indigenous self-determination 

and autonomy. This is distinct from liberal notions of individual autonomy 

(and the extension of this notion to regional polities as being like indivisi- 

ble bodies operating like western federalist states).12 Indigenous 

autonomies must be thought of not as seeking the condition of a state 

(body) within a state (body), but pursuing transformative, yet eventually 

routinized, spaces and processes of social articulation and equality across 

multiple territorial scalings. As one Guarani leader told me, "autonomy is 

about having the possibility of influencing other cultures, who are not 

Guarani, it is [as much] about territories of political action as about the 

ownership (propiedad) of territories...autonomy is not simply saying, ’This 

is just for us, and period’" (see also Camargo Manuel 2005). 

Plurinationalism: Emerging Symbols and Inscriptions 

This reconfigured view of indigenous autonomy or selfldetermination pro- 

vides the basis for the wider project of plurinationalism. Over two decades, 

the idea has percolated upward from the grassroots and filtered downward 

through transnational movement debate across the Andean region. In the 

1980s, Ecuadoran indigenous peoples used the term "nationalities" to refer 

to themselves as distinct peoples within the Ecuadoran state and "plurina- 

tionalism" to describe their agenda--a position that created space for artic- 

ulation with sectors of the Ecuadoran left (Brysk 2000:208). In 1992, 

Ecuador’s indigenous movements marched from the Amazon to Quito, 

demanding a constitutional assembly and the establishment of a plurina- 

tional state. These movements were marked by a shift visible in the rap- 

prochement between indigenous peoples and peasant settlers, and 

between indigenous federations and other social sectors nationally, former 

antagonists pursuing articulations around resistance to neoliberalism 

(Sawyer 2004:10, 30-31, 214-223). Plurinationalism did not emerge as a 
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frame for imagining indigenous isolationism--nor simply claiming dual cit- 

izenship in a multinational state--but for positing a new set of relation- 

ships between indigenous and other Ecuadoran citizens. 

In Bolivia, in 1983 the largely Aymara and Quechua peasant union 

CSUTCB reestablished itself as an organization free of government tute- 

lage as the country returned to democracy and invoked plurinationalism 

in its Manifesto: "We want to be free in a society without exploitation or 

oppression organized in a plurinational State that develops our cultures 

and our authentic forms of self government (gobierne prepie)" (Rivera 

1984:196). In 1992, the demand returned during the indigenous call for 

an "Assembly of Nationalities" on Columbus Day in La Pazo The effort 

floundered, but revealed the emergent popular and (pluri)nationalist fla- 

vor that flourished inside movement discourse. 

The 1990s saw plurinationalism undergo a hiatus in both countries. In 

Bolivia, neoliberal interculturalism redirected indigenous mobilizing as I 

described above. In Ecuador, indigenous political missteps and elite resist- 

ance weakened the movement. Nonetheless, as neoliberalism wanes and 

nationalism waxes, plurinationalism reemerges with more specificity in 

proposals for rewriting national constitutions. As voiced by Luis Macas, 

past president of Ecuador’s CONAIE (Confederation of Indigenous 

Nationalities of Ecuador): 

[T]he thesis of the Plurinational State implies the recognition of the 

self-determination of indigenous peoples and nationalities, under- 

stood as the right of these nationalities to choose their own politi- 

cal and juridical system as well as their model of economic, social, 

scientific, and cultural development, in a territory geographically 

defined within the frame of a new Plurinational Nation. 

This sounds like ethnic enclaves, yet Macas went on to argue that natu- 

ral resources be nationalized and "administered by the State and no longer 

be in the hands of transnational companies that have wounded (vulnerade) 

national sovereignty and the dignity of the peoples where those resources 

are found" (ALAI 2008a, 2008b). A reading of Bolivia’s new constitution, as 

below, yields a similar stance. In both Ecuador and Bolivia, indigenous peo- 

ples concede (theoretically legitimate) claims to absolute resource control, 

yet seek in return a decolonized, redistributive sovereignty within which 

their relative position is one of equality, rather than marginality. 
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Indigenous movement visions of plurinationalism may also be spread- 

ing beyond the Andes. In March of 2007, a continental gathering of 

indigenous peoples in Iximche (Tecp~n), Guatemala called for the "refoun- 

dation of the Nation-States and the construction of Plurinational States 

and intercultural societies by way of Constitutional Assemblies with direct 

representation of indigenous peoples and nationalities" (Movimientos.org 

2007).13 In 2008, a new pan-indigenous confederation, the Andean 

Coordinator of Indigenous Organizations (CAOI), convened a meeting of 

organizations from Peru, Ecuador, Chile, Argentina, and Bolivia and 

announced (Enlace Ind[gena 2008): 

IT]he decision of Indigenous Peoples of Abya Yala [the Americas] to 

reconstruct our Peoples, struggling for inclusion and the construc- 

tion of Plurinational States and Intercultural Societies, with new 

governments that recognize our territories and collective rights and 

implement public policies, intercultural and democratic knowl- 

edges, and hold for societies the principle of "Unity in Diversity" 

and [seek] the construction of alternative societies based on the pro- 

posals of Indigenous Peoples. 

The dual invocation of "plurinational state" and "intercultural society" 

is a crucial signpost of the agenda of social articulation, marking plurina- 

tionalism as a dynamic process of transforming relationships, rather than 

as a crude territorial or political fixing of ethnic bodies. As a way of 

rethinking the state, this presupposes negotiating tensions between a 

western-style framework of sovereignty and legitimacy and attempts to 

reorder social-territorial inequalities by dismantling racialized spatial and 

legal cartographies. Consider for instance, a recent statement by 

President Evo Morales in defense of the integrity of the state against the 

demands of elite regional autonomists: 

I am an enemy of the possibility that four state sectors be drawn and 

quartered by way of the constitutional assembly. I am talking about 

the armed forces, the national police, education, and health (El 

Deber 2007). 

Here the indigenous president defends the monopoly over violence 

(the army and the police) and the mechanisms of biopower (schooling and 
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public health), both at the center of (a very western) vision of the state 

and governmentality. Yet the phrase "drawn and quartered," (descuartiza- 

do) invokes a particular national body, that of the indigenous rebel Tupak 

Katari who waged an anticolonial rebellion against the Spaniards during 

1780 and 1781. Katari was ultimately captured, drawn and quartered, 

pulled apart by draft horses. In the republican narrative of the nation, 

this spectacular execution stands as a reminder to unruly Indians who 

challenge coloniality, since traditional nationalism excluded Indians as 

Indians from full citizenship, treating them as subjects needing control 

and racial improvement (Sanjines 2004). Morales’s usage of "drawn and 

quartered" subverts this metaphor of racialized bodies and bio-evolution- 

ary temporality, reframing the nation as an insurrectionary anti-colonial 

historical subject and nation-building as a geographically rooted unfin- 

ished insurrectionary history. To be sure, Tupak Katari was Aymara--and 

male--leaving ample room for new racisms and exclusions. Yet Katari and 

other martyrs of indigenous and popular struggle are rarely invoked as 

singular bodies, but are listed in enunciations of pantheons of martyrs 

representative of collective subjects and territorialized histories, along 

with heroes like Bartolina Sisa (Katari’s wife), the Guarani leader 

Apiaguaiki TLipa, Amazonian leaders, contemporary rebels like Zarate 

Willka, mestizos, and even Che Guevara.~4 Descuartizamiento also 

appears in nationalist discourse to describe external threats to Bolivian 

resources and territory, linking colonialism to imperialism (Orgaz 

2005:19, 107). In this emergent narrative, a space of potentiality rather 

than ideological closure, the apical progress of the pluri-nation is not 

reached through racial improvement and mestizaje nor by inverting race 

and power relations in a new ethnonationalism, but through the articula- 

tion of multiple histories and geographies of decolonizing struggle. 

Another set of plurinational rethinkings recasts the powerful 

metaphorical and practical relationship between maps, mapping, and 

nation-building. Raul Prada (2007), a non-indigenous philosopher and 

MAS constitutional assembly delegate, writes of plurinationalism as an 

emergent process to articulate and change heterogeneous territorial and 

sociological formations into a new national landscape. In his language of 

analysis, as a language of political practice, mapping is a way of thinking 

about (reordering) power. Inspired by Gramscian, Foucaultian and 

Deleuzian terminologies, Prada views the "game of hegemony" not sim- 

ply in the old revolutionary term of capturing the centralized state, but 
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through reordering power from the ground-up. This requires understand- 

ing the "current historical moment as an illusorily static instantaneous 

temporary map, a manipulable cartography of forces." Yet cartography is 

not a literal reference to map-making (which is in fact sometimes part of 

pro-indigenous activism). Rather cartographic practices are imagined as 

political and intellectual practices that should work at "mapping institu- 

tions in [a] state of deterioriation: .... changing institutional maps and 

[seeking] a new territorial ordering;" transforming the "economic map of 

the country:" reordering the entirety of the "geography of properties, lat- 

ifundias, communities, and cooperatives:" and pursuing "communitarian 

interweaving [with] an expansive map of social networks" (Prada 2007). In 

short, the plurinational project requires not fixing indigeneity within 

existing geopolitical lines, but decolonizing territory as a prerequisite for 

constituting plurinationalism from the ground up. 

As with the rethinking of bodies in allegorical and historical, rather 

than biological and evolutionary terms, this unsettling of the national 

space subverts existing sub-national jurisdictions (i.e. departments, 

provinces, etc.) enshrined in political imaginaries through the multi-col- 

ored "logo map" (Anderson 1983:172-174). Traditional nationalist car- 

tographies and contemporary (ostensibly liberal) regional elites seek to 

defend and naturalize these divisions (i.e. those of Map 1) by linking them 

to the corporal integrity of regional criollo bodies and families and a 

regionalist paradigm of race. These elite positions argue that the plurina- 

tional project seeks to ’~dismember" territories (distinct from drawing and 

quartering): exhibits a kind of mental "dysfunctionality:" or would be 

akin to children (rural provinces or indigenous regions) questioning the 

authority of fathers (the departmental centers).1~ 

Although plurinationalism facilitates alliances between indigenous and 

progressive sectors of society, in neither Bolivia nor Ecuador is plurina- 

tionalism wholeheartedly embraced by the nationalist left. In Ecuador, 

indigenous organizations still mobilize despite the election of a putative- 

ly pro-indigenous president in 2007. Ecuador’s new constitution leaves 

much to be desired in the way of indigenous rights. In Bolivia, though 

often ascribed to Evo Morales, plurinationalism emerged out of the 

indigenous organizations and came to the agenda of the MAS party only 

very recently (Pacto de Unidad 2006, Mayorga 2007). Indigenous peoples, 

including the (~uaran~, mobilized to defend the insertion of indigenous 

autonomies into the new constitution against opposition from within 
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Morales’ party. In addition to racist and conservative reactions, old-guard 

left-leaning nationalists and intellectuals oppose plurinationalism, seeing 

it, like elite regionalism, as a balkanizing threat to national sovereignty 

and territorial integrity. With the final approval of the legal figure of both 

plurinationalism and autonomies in the 2008 conclusion, these debates 

now center around how these terms will come to ground in the territori- 

al and administrative transformation of the state. 

Plurinationalism in the New Constitution 

Beyond grassroots struggle, and narrative reconfigurations, the new draft 

constitution of the country seeks to formalize plurinationalism as an 

emergent possibility by laying the legal groundwork for the emergent 

process to continue. Reflecting the class-inflected vision of the left and 

the tensions that still mark the MAS-indigenous alliance, the document 

merges indigenous and rural peasantries, defining "indigenous originary 

peasant people[s] and nation[s] as 

...all of the human collectivities that share cultural identity, lan- 

guage, historical tradition, institutions, territoriality and cosmovi- 

sion, whose existence is anterior to the Spanish colonial invasion 

(Rep~blica de Bolivia 2008:9, my translation)." 

To these indigenous and peasant peoples the constitution ascribes 

rights that echo the 2007 United Nations Declaration. Specifically, indige- 

nous autonomy is guaranteed through the creation of "Indigenous 

Originary Peasant Autonomies" and "Autonomous Indigenous Territories" 

(Article 289). These autonomies may be formed from existing TCOs 

(described above), from municipalities where indigenous peoples are a 

majority, or from agglutinations of ethnically diverse territories and 

municipalities. These may unite with other territories--including non- 

indigenous or intercultural urban municipalities--to form intercultural 

regional "autonomies" as well. This presumes a multiplicity of avenues to 

autonomy and multiple types of relations between territory and ethnic 

identity which will precede through local negotiations and decision-mak- 

ing, rather than top-down ascription. There is an ongoing debate about 

whether and how the administrative attributes--as well as potential leg- 

islative or juridical functions--will differ between indigenous, municipal, 
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regional, and departmental "autonomous" spaces, all currently part of 

public discourse which will lead to the formation of a law on autonomies 

(Alb6 and Romero 2009). In all cases, the rights of indigenous peoples fall 

short of absolute self-determination. Though indigenous peoples are given 

control over renewable resources (timber, water, etc.), non-renewable 

resources remain under control of the state. Bolivia’s natural gas boom 

may overwhelm--in the nationalist and productivist orientation toward 

resource use--rights gains acquired through years of struggle. Other rights, 

such as bilingual and intercultural education and legal autonomy are guar- 

anteed, though much remains to be sorted out in law. Afro-Bolivians, gen- 

erally forgotten in discussions of interculturalism, are granted the same 

rights as the indigenous originary peasant peoples and nations (Article 32). 

Clearly the constitution is a constitutive opening that contributes to a 

longer historical process, not a definitive and completed moment. 

At the national level, the constitution speaks of the need for a "pluri- 

national consciousness" (conciencia plurinadonal), "plurinational identi- 

ties" (identidade~ plurinacionales), and a "plurinational Government" 

(Gobierno pludnadonal), referring to the national state apparatus. New 

legal entities, including the "Plurinational Legislative Assembly" and the 

"Plurinational Constitutional Court" might allow for direct representation 

for each of the 36 distinct indigenous nationalities of the country. 

Conservative elites howled when the official name of the country was 

changed to the "Plurinational State of Bolivia." As such, regional intercul- 

tural and indigenous configurations of territoriality intersect ongoing 

rethinkings of the state at the national level. This included a much debat- 

ed opening to direct representation for some indigenous peoples in the 

lowlands--those who are absolute minorities in electoral distribution-- 

but not for all indigenous peoples, an early demand of the movements. 

Much remains to be worked out in practice and risks of sliding into eth- 

noterritorial logics exacerbated by hydrocarbon rent-seeking are high. 

The constitution is challenged by opposition groups. Critics dismiss 

plurinationalism as inviable, calling it a balkanizing process to create 36 

ethnic territories (c.f. Mayorga 2007). These are reasonable concerns. If 

large cities and provincial rural towns fall within indigenous territories 

there is the specter of mestizo and cdollo expulsion. Nonetheless, the 

bogeyman of "36 Nations" does not accurately capture the proposal of 

plurinationalism. The "Aymara" for instance, are divided by territorial 

and social distinctions between ayllus, unions, and ethnonationalist styles 
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of organization, not to mention their vast urban expression. Large cities 

like El Alto (mainly Aymara) may in fact seek to declare themselves an 

"autonomous" indigenous municipality, while multiple Aymara territori- 

alities across the Altiplano may take different routes to autonomy, in 

effect yielding a variety of spatial orders even within one ethnolinguistic 

group rather than the homogeneization of singular identities and territo- 

ries. While the idea of a Guarani "nation" motivates current discourse, 

there similarly exist multiple debates over how specific Guarani sub- 

regions might engage the new constitution’s possibilities. Elite regional 

autonomists and others who fear indigenous resurgence are thinking in 

traditional western terms of ethnonationalism and partition, thus fearing 

what they have long enjoyed, the equation of political legitimacy with a 

particular racialized identity. Against the moderate processes envisioned 

by the new constitution and a long history of indigenous articulations 

with the state and non-indigenous peoples, this seems an exaggerated 

reaction--a kind of colonial mirroring under the accusation of reverse 

racism or reverse colonialism. These "preemptive strikes" (Hale 2006:118) 

against decolonizing plurinationalism seek to stifle creative political 

thought and defend colonial relations of power. 

(Post)Neoliberal Autonomy: the Counterpoint 

This preemptive strike takes practical form in business leaders’ attempts 

to create de ]~acto departmental autonomies around urban centers and 

existing departmental jurisdictions, mobilizing racialized fears of rural 

uprising and threats on urban jobs to blockade indigenous-inspired pluri- 

nationalist agendas (Gustafson 2006). This usage of autonomy emerges out 

of the state’s corporatist past in combination with traces of neoliberal 

anti-statism. Historically the term autonomy was used to describe institu- 

tions, like public universities, which resisted political oversight despite 

their dependence on government funds. Municipalities also deployed the 

label. Autonomy as such was about prebendal freedom in the context of 

state-dependent corporatism as local elites competed for access to public 

money while excluding or co-opting the poor through parties and civic 

committees. During the 1990s, sectors of liberal NGOs, transnational com- 

panies, and development agencies injected other usages of autonomy 

into public discourse, with meanings derived from its liberal philosophi- 

cal origins as a concept of individual self-regulation. This usage filtered 
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through texts in civic education, entrepreneurialism, and of late, USAID 

and oil-company sponsored workshops on authority, individual responsi- 

bility, and regional freedom (Gustafson 2009). 

These corporatist and neoliberal geneaologies are distinct from the 

idea of autonomy as collective, territorialized self-determination associ- 

ated with indigenous peoples. By 1999, when indigenous and popular 

movements began to coalesce in opposition to neoliberalism, elites of 

the city of Santa Cruz had refigured the term autonomy to speak of 

regional particularities and sovereign-like power for the department of 

Santa Cruz. The regionalist sentiment was not new, yet the framing in 

terms of ethnoterritorial particularity as radically federalist sovereignty 

was. Given the effects of privatization and the regional boom in transna- 

tionalized agro-industrial and hydrocarbon economies, regionalists 

demanded freedom from the state rather than prebendal benefits from 

it. Autonomy talk exploded in print and TV media. "We owe Bolivia 

Nothing!" read one bumper sticker. The idea mobilized anxieties of 

urban middle classes against the putative threat of indigenism and 

socialism represented by the MAS government. Along with violence 

against those who questioned autonomy, elites staged political rituals 

that appropriated symbols of sovereignty, indigenous slogans like land 

and freedom, and tactics of the Bolivian left.I° By 2006, the discourse of 

departmental autonomy was sufficiently normalized that it gained a 

place on a national referendum. In eastern provinces and urban centers, 

the YES vote for autonomy took as much as 70%. The "NO" vote, seen as 

support for the indigenist and nationalist agenda of the MAS won a 

majority nationally. In late 2007, when the plurinational constitution 

was drafted, autonomists in Santa Cruz, though backed by no law, circu- 

lated their own autonomy statute (Asamblea Provisional 2007). In a rela- 

tively short span of time, the word autonomy (autonomia) had become a 

non-indigenous claim for regionalized sovereignty. 

The curious merger of autonomy in corporatist, neoliberal, and racist 

idioms is visible elsewhere. In Bolivia, autonomy claims have united 

urbanites in the cities of Tarija to the south and Trinidad, Cobija, and 

Riberalta in the north. Autonomy has also appeared in other countries 

where indigenous movements, natural resource politics, and strong nation- 

alism challenge neoliberal agendas: in Ecuador, the city of Guayaquil voic- 

es autonomy against the new constitution; in Venezuela, autonomy rheto- 

ric marks anti-Ch,~vez student mobilizations and regionalist discourse in 
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oil-rich Zulia state; in Loreto, Peru, autonomy has been spoken of in a con- 

text where Amazonian indigenous peoples recently suffered the violence 

of the state in their struggle against regional elites and oil companies; in 

Guatemala, autonomy also circulates amidst other discourses of elite con- 

trol. This transnational autonomy discourse is energized by real and virtu- 

al networks linking nodes of European, Latin American, and North 

American liberal and libertarian think tanks.~7 

In Bolivia, this new autonomy seeks to fracture indigenous-popular- 

national unity by driving a wedge between indigenous peoples and 

between the popular urban-rural articulation that sustains nationalist 

agendas. Against national indigenous unity, departmental autonomists 

suggest that "their" indigenous peoples ("our ethnicities") are in a rela- 

tion of harmonic mestizaje with the dominant "Cruceffo criollo ethnicity," 

a move that has support of some indigenous leadership (Lowrey 2006). 

This creates convenient enemies within the region: the Andean migrant or 

disloyal local indigenes who support the plurinationalist agenda. 

Deploying an idiom of ethnic cleansing unprecedented in Bolivia, right- 

wing autonomists speak of (~uechua and Aymara migrants in eastern 

Bolivia as "ethnic cysts" and "hostile ethnics" (Muffoz Garda 2002). It has 

been a short step to suggest that in eastern Bolivia the country’s president 

is illegitimate (by virtue of Evo Morales’ Andean identity), and regional 

leaders have boisterously threatened to deny the president pisada (the 

right to "step onto" regional territory). The privileging of the city as the 

center of citizenship--and the rescaling of colonial idioms of rurality and 

indigeneity as subject spaces and bodies--weakens urban-rural alliances. 

The threat of undesirable bodies, the delegitimization of national sover- 

eignty based on ethnic origins, and an apical model of city-centric citizen- 

ship that replicates colonial spatiality, all fuel calls for civil disobedience 

and the ethnicized violence I described above--tactical procedures in 

pursuit of a de facto sovereignty (Hansen and Stepputat 2006). 

References to indigenous rights in the (extralegal) departmental auton- 

omy statute of the right are illustrative. The first article on indigenous 

rights reads: 

Article 161. Recognition 

In agreement with the ILO Convention 169 and the UN Declaration on 

Indigenous Peoples, the cruceffo people [of Santa Cruz] recognizes 

with pride its majoritarian mestizo racial condition and to that meas- 
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ure, its obligation to conserve and promote the integral and 

autonomous development of the five indigenous peoples dwelling in 

the department: Chiquitano, Guarani, Guarayo, Ayoreo and [vlojeffo, in 

conformity with that established in this Statute (Asamblea Provisional 

2007, my translation). 

Though citing the recently approved UN Declaration on Indigenous 

Rights, the autonomists affirm the "majoritarian mestizo racial condi- 

tion" of the region and deny indigenous peoples any autonomy by "con- 

serving" and "developing" them within departmental authority. By rein- 

serting race and mestizo into the language of departmental law, 

autonomy merges regionalist and colonial racial paradigms. Autonomy as 

such excludes other Bolivian indigenous peoples who may dwell in Santa 

Cruz, primarily the Aymara and Quechua (as well as those like the 

Guarani, who cross departmental lines) and recreates an older model of 

the nation-state at the city-region scale. 

Conclusions: Skulduggery, Pluralism, and Gas 

The current moment pits plurinationalism and indigenous autonomies, a 

project in support of robust indigenous self-determination rights, citizen- 

ship, and national sovereignty against "departmental autonomy"--a 

regionalist, city-centric effort to defend existing jurisdictional orders 

around racialized claims of region-specific citizenship rights. What is cru- 

cial about the plurinational agenda--and considering the risks of essen- 

tialized notions of ethno-cultural difference--is the way in which indige- 

nous territorialities are imagined not as closed enclaves, but as 

articulatory spaces that cross multiple scales. Against the specter of "36 

Nations," plurinationalism in fact imagines a multi-scalar "mosaic" 

(Sawyer 2004) of pluralities in which indigenous rights (to language, 

knowledge, history, land, resources, and equality) unfold between multi- 

ple institutions and scales of the state, rather than only within certain ter- 

ritorial and legal regimes. To be sure, plurinationalism requires changes 

in the subjectivities of other Bolivians as well, through the recrafted dis- 

course of intercultural society. Despite the risks of exclusion inherent in 

claims based on indigeneity as prior occupation, by any reasonable 

account--whether in the name of equality, vulnerability, or the argument 

of prior self-governance--plurinationalism’s flexible deployment of 
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indigenous self-determination as bottom-up inter-ethnic, inter-territorial 

articulation appears to rest firmly within a broadly accepted normative 

agenda on human and indigenous rights. 

On the other hand, if anthropologists are called upon to assess self- 

determination claims, another analytical descriptor often used by David 

Maybury-Lewis might be applicable to the project of right-wing depart- 

mental autonomy: "skulduggery." I often jotted down the word in the 

margins of now weathered and yellowed notes I took during David’s lec- 

tures years ago. He used the word frequently when talking about tactics 

for dispossessing native and poor peoples of their lands, from the g, rileires 

who fabricated land titles in Brazil to the neoliberal reformers of Mexico 

who dissolved indigenous ejidos. David Maybury-Lewis might have agreed 

that the departmental autonomy project--in its separatist and radically 

federalist expressions--is skulduggery. Despite its resonance with middle- 

and lower-middle class urbanites who face economic insecurity in a com- 

modity-dependent export economy, the elite-conceived departmental 

autonomy project is at base an anti-democratic defense of race and class 

privilege. It involves no prior history of self-governance, deploys a spuri- 

ous claim to ethnic minority status, and relies on illegal claims and tac- 

tics-from illegal land seizures (largely from native and peasant commu- 

nities) during the dictatorships of the 1970s to ethnic and political 

violence today. Departmental autonomy at best proposes a market-friend- 

ly space for securing resource and rent extraction; at worse it pursues a 

violent rationality of racist ethnic cleansing. Autonomy seeks to harden 

boundaries through its enclosure of the region and concepts of citizen- 

ship within a territorial enclave. It is like a gated community, not a model 

for democratic society. In short, skulduggery. 

For indigenous peoples--marginalized both by neoliberalism’s vision of 

multiculturalism and nationalism’s traditional appeal to authoritarian 

homogeneity--the current conjuncture is complex. At the moment, most 

indigenous leadership nuclei critically support the popular-national project 

of the MAS. A small minority are making agreements with departmental 

elites or maintaining a radical stance of self-determination. Behind these 

debates lie Bolivia’s natural resources and the risks of a crude battle famil- 

iar in other hydrocarbon rich-settings; one that pits a centralized state 

against territorially-based challenges. As in Nigeria, where the oil boom led 

to an ethnicization of politics and the multiplication of regional 

provinces--designed neither for freedom nor equality but to defuse chal- 
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lenges to the centralized regime--both autonomy and plurinationalism 

could decay into a crude spatialization of politics, which sidelines a decol- 

onizing and deracializing agenda (Watts 2004). Booms like natural gas can 

sustain a nationalist redistributive project (as in Norway) but may also lay 

foundations for the fragmentation of a country (as in the Sudan). Rather 

than the formation of a new consciousness of plurinational citizenship, the 

proliferation of autonomies--indigenous, municipal, regional, and depart- 

mental--could become a template for the respatialization of prebendalism, 

what Watts referred to as the "unimagining of the nation" (2004:214). 

Nonetheless, plurinationalism is spreading in the region. Without acritical- 

ly embracing all indigenous or nationalist claims, plurinationalism posits a 

process that seeks to construct pluralism through spaces of mediation, artic- 

ulation, and exchange. Instead of preemptively dismissing the possibility of 

creative political change, if scholars, like Bolivian movement leaders, are 

able to critically engage emergent plurinationalism, there may be a means 

of transforming the nation-state and achieving real democratic pluralism. 

And, as Maybury-Lewis might have quipped with another of his favorites, 

"that’s better than a poke in the eye with a sharp stick." 

POSTSCRI PT 

As this article went to press, another round of right-wing violence led to assaults by 
paramilitary gangs on the Guarani in the south in April, 2008 and the killing of more 
than a dozen peasant and indigenous farmers in the northern Amazonian Pando on 
September 11, 2008. These killings sparked national and international outrage against 
the right-wing autonomist opposition, forcing them to give their tacit support to call a 
referendum on the new "plurinationa[" constitution, held in January of 2009. The con- 
stitution was approved, and as above, tactically re-appropriates "autonomy" discourse 
into its legal framework, weakening elite usages of the term. Bolivia now faces legal 
and political struggles described above, while confronting resource extraction, stub- 
born inequalities, and a still powerful neoliberal agenda. 
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ENDNOTES 

1Bolivia is divided into nine departments, each subdivided into provinces and munici- 
palities. 

-~See among others, http:!!www.youtube.com!watch?v=Ug_AIDscgQE. 

3Gustafson (2006, in press) document these events. 

4By "indigenous" I refer to those who identify with one of Bolivia’s 36 Amerindian ethno- 
linguistic identities, 57% of the population according to the 1992 census. The largest are 
the Ouechua (2.3 million), Aymara (1.2 million), and Guarani (70,000) (Gustafson 2009). 

SAs Comaroff and Comaroff write (2001:13), autonomy in this sense suggests on the one 

hand a "[d]econtextualization, the distantiation from place and its sociomora[ pres- 
sures [which] is an autonomic impulse of capitalism at the millennium," and on the 
other, given the dependence of capital on natural resource extraction and city-cen- 
tered security and processing apparatuses, a hyper-contextualizing cultural project 
that mobilizes parochial sentiments and middle-class anxieties and vulnerabilities in 
defense of regional space (ibid:12). 

°Autonomy may range from absolute territorial sovereignty to federalism or selective 
devolution of administrative or legislative powers (cultural, language, and religious 
policies, natural resources, schools, policing, courts, local government, social and civil 

services, etc.)(Hannum 1990). 

7The United States, New Zealand, Canada, and Australia voted against it. In November 
of 2007, the Bolivian congress endorsed the declaration as law. 

8In everyday Bolivian discourse, razas (races) are spoken of in ethnic and regional 
terms. A colonial paradigm of race (arranging bodies on an evolutionary scale from 
whites to Indians and Blacks) is crosscut by regional paradigms of race, in which differ- 
ent criollo-mestizo (non-indigenous) and indigenous subjects are deemed to also pos- 
sess distinct biosocial characteristics (beauty, laziness, stinginess, etc.) defined less by 
skin color than by naturalized (in relation to the land) and regionalized histories of 
colonialism. During corporatist rule, regional identities were mobilized in prebendal 
battles for patronage, such that state jobs were reserved for those in their place of ori- 
gin (invoking regional specificity), while generally excluding indigeneities (invoking 
colonial racism). Indigenous resurgence is dismantling the colonial racial paradigm, 
while an elite defensive tactic involves retrenchment of regionalist categories of race 
and mestizaje, effectively rescaling coloniality to departmental levels. On Santa Cruz’ 
particular imaginings of race, see Lowrey (2006) and Gustafson (2006). 

9The Inter-American Human Rights Commission also observed this neoliberal vacuum 
of judicial recourse for native peoples (OAS 2007:255-256). 

I°I thank Alfredo Rada, Marcelo Arandia, and Fernando Garc~s for contributions to this 
understanding. 

11This modified Foucaultian rethinking of power that worked through a ground-up dis- 
mantling of colonialism is explicit in plurinationalist intellectual tracts (see Prada 

2007). 

12Smith-Morris (2006) offers a critique of the deployment of autonomy as individual 
choice vs. autonomy as indigenous self-determination in a Native (North) American 
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context. See also Sawyer (2004), who describes the tension between liberal claims to 
legal equality and plurinationalist visions in Ecuador. 

14Manifestos from continental meetings in Teotihuac~n, Mexico (2000) and (}uito (2004) 
did not invoke "plurinationalism" other than in reference to Ecuador. 

14The convocation for the 2005 national "decolonization of education" congress showed a 
map of Bolivia as a mosaic of indigenous and non-indigenous faces framed by drawings of 
insurrectionary heroes with the iconic profile of Che Guevara at the center. 

~sSee, e.g., El Pais (Tarija), February 2 and April 3, 2006. 

~°There is another autonomy trajectory with a Marxian, rather than a Liberal genealogy 
(c.f. Lotringer and Marazzi 2007 [1980]). Some rightist autonomists describe themselves 
as having leftist genealogies (S. Antelo, personal communication). Yet beyond the invoca- 
tion of civil disobedience and appropriation of popular movement tactics, there is little 
in the way of "left" in Bolivia’s urban-centered departmental autonomy project. 

~71ncluding the Liberal Network for Latin America (RELIAL) and European and American 
think-tanks such as Cato, the Heritage Foundation, Friedrich Naumann Stiftung, 

Manhattan Institute, and the Atlas Foundation. 
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On 28 February 2008, numerous supporters of the government of Pres- 

ideni Evo Morales a~d his Movement to Socialism (MAS) congregaied 

in the central plaza of La Paz, Bolivia, on yet another sunny, windy, and 

cool day in a city situated at 12,000 feet above sea level. While they 

e~circled the neoclassical legislative palace, the progovernment major- 

ity in the lower house of Congress approved bills to submit their party’s 

draft constitution and one of its articles (fixing the maximum size of 

agricultural estates at 10,000 hectares) to ~he w)ters for iheir approval 

While some opposition deputies w~ted against the bill, other antigovern- 

ment legislators either boycotted the session or found themselves de- 

terred by the crowd fi’om entering the building. Several proiestors had 

physically barred two female deputies from going inside, knocking one 

of them down in a moment captured on film. Under the laws governing 

the approval of a new constitution, these two ret’erendums could ~oi be 

held simultaneously, nor could Congress have enacted these bills only 

hours after receiving them.~ 

The February" 28 legislative voie brought to a head several years of 

ofien vitriolic and occasionally violent dispute about the future of Bo- 

livia, a conflict that pitted the power of the streets against a duly elect- 

ed but discrediied poliiical class. The February vote, in fact, was 

culmination of the MAS leadership’s decision to violate the agreement 

reached with the opposition, whereby two-thirds of delegates elected 

to a Consiituent Assembly needed to approve ihe draft consliiution as 

a whole before submitting it to the voters for final endorsement. In ses- 

sions held in early December 2007 from which opposition deputies were 

Journal of Democracy Volume !9, Number 40c~,ober 2008 

© 2008 National Endowment for Democracy a~d The Johns Hopkins University Press 



Fabrice Lehoucq l ~ 1 

absent, the Assembly illegally promulgated a draft constitution whose 

final approval will signal whether the MAS has succeeded in consolidat- 

ing a new political and social order in Bolivia. 

These are also events in a narrative stretching back to at least 2000, 

when social move- 

merits mobilized to MAP--BOLIVbX’S DEPARTMENTS 
prevent the priva- 

tization of water 

supplies in the city 

of Cochabamba and 

also later in El Alto, 

a settlement over- 

looking La Paz that 

is home to many 

migrants from rural 

areas. Two years 

later, the social 

movements, includ- 

ing the highly orga- 

nized coca growers 

(cocalero,~’) in the 

Chapare region of 

the department of 

Cochabamba, per- 

suaded large num- 

bers of their fellow Bolivians to cast ballots for cocalero leader Evo 

Morales. In the presidential election later ~hai year, Morales--a former 

deputy whom a legislative majority had stripped of his congressional 

seat earlier in 2002--nearly outpolled first-place finisher Gonzalo 

chez de Lozada, an ex-president who was running as ~he candidate of the 

Revolutionary National Movement (MNR). Three-and-a-half years 

two presidents) later, Morales won 53.7 percent, dispensing with the 

need to hold a runoff i~ Congress. Armed with a majoriU in the lower 

house and a near-majority in the Senate, Morales swiftly acted upon his 

mandate to nationalize the country’s bountiful natural-gas deposits, re- 

verse market-friendly policies, and convene elections :[’or a Constituent 

Assembly to "refound" Bolivia. 

This radical turn to the left put a definitive end to Bolivia’s fifteen- 

year stini as a "model country" {hat combined democracy with markei- 

l¥iendly policies. Between 2003 and 2008, the Bolivian political system 

fell from the 31:’t to the 74ti~ slot on the Bertelsmann Management Index, a 

composile measure of the success of 1 [ 6 political systems io advance an 

agreed-upon set of development goals within a stable democratic frame- 

work? Morales’s election also marked the start of yet another revolution- 

avy experimem in one of Souih America’s poorest countries, and one in 



which almost two-thirds of adults identify with one of more than thirty 
indigenous groups and call themselves me_vtizox ("mixed blood" or people 
sharing or claiming both Native American and European heritage)) 

The attempt to rew)lutionize Bolivia has led to the breakdown of con- 
stitutioual democracy and to the polarization of the country between the 
poorer, indigenous western highlands and the (slightly) more prosper- 
ous, more heavily mestizo, and more market-friendly eastern lowlands 
(a mostly tropical swath that Bolivians call the media lutza or "half- 
moon" for ihe way it curves around ihe eastern ~lank of the Andes). The 
August 2008 victories of both Morales and the elected prefects of four 
eastern departments--his most vigorous critics--in Bolivia’s first-ever 
set of recall referen&m~s have only deepened ~he regional l)’agmentation 
of the body politic. The future promises fragile stalemate at best, and at 
worst, a spiral into violent civil conflict° 

The Years o1~ Stability 

Alihough ~he history of Bolivia is filled with extraconstiiutional sei- 
zures of power and military governments, by the mid- 1980s it had be- 
come a stable countW. Political successiou had become orderly with the 
1985 election of the MNR’s Victor Paz Estenssoro, an ex-president and 
one-time leader of the 1952 rew~lution. Paz’s final presidency not only 
marked the beginniug of fifteen years of stable democracy, but also a 
dramatic shift in political economy. If the revolution stood for national- 
izing the means o~" production, establishing universal l>anchise rights, 
and enactiug radical agrarian reform, President Paz’s final term in office 
initiated a series of changes that would make Bolivia a model country 
for neoliberal reform. 

Macroeconomic stabilization (or "shock therapy"), advised by uoue 
o{her than Jeffi’ey Sachs, succeeded in eradicating inflation. When Paz 
became president, the annual inflation rate exceeded 4,000 percent, the 
government was running a fiscal deficit equal to 23.4 percent of GDP, 
and ~he country had given up paying interest on its ~’oreign debt. Eco- 
nomic crisis, along with the inability to forge stable governing coali- 
tions, had forced President Heru{m Siles Zuazo of the left-wing Demo- 
cratic and Popular UniU coalition ~o cut his term short by a year. 

The administrations of Jaime Paz Zamora (1989----93) and Sfinchez de 
Lozada (whose first term ran from 1993 to 1997) implemeuted wide-rang- 
ing sirucmral reforms. Under Paz, ihe government granted %e Central 
Bank formal independence, reformed public administration, and began 
the privatizatiou of small state-owned enterprises. In a concession to 
widespread support for nationalized industries, Sfinchez de Lozada’s first 
administration relYained from privatizing state corporations in petroleum 
and gas, the railroads, air trm~sport, or any of the other areas that the 
Bolivian state had come to control. Instead, %e administration created an 
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innovative program trader which a private-sector buyer could purchase 

a 50 percent controlling share of a state company. Private pension funds 

would then become responsible ~’or ihe remaining 50 percent of the ~’capi- 

talized" firm’s stock, which would end up paying dividends in the form of 

an m~nual pension (known as the Bonosol) to elderly Bolivim~s. Sfinchez 

de Lozada also obtained legislaiive support for ambitious social goals, 

including schooling in indigenous kmguages as well as Spanish, the cre- 

ation of more than 310 municipalities that as a grot~p wotfld receive 20 

percenl of central-govemme~t revenues, and administraiive dece~raliza- 

tion. Bolivia’s extensive economic reforms came to be touted as a model 

worthy of emulation because they combined responsible macroeconomic 

policies with instimtio~al rel’orms ihat would lay the basis for susiained 

and equitable growth.4 

The transformation of Bolivian politics not only made structural reform 

possible, but also raised hopes that political instability was a thing of the 

past. Both lef~ and right in the country’s multiparty system agreed to abide 

by election restflts, no matter how unpalatable these might be. In 1989, 

when a lefi-right coalitio~ in Congress made left-wing candidate Jaime 

Paz Zamora president despite his third-place finish in the popular vote, 

first-place finisher Sfinchez de Lozada and his party did not stage street 

protests or urge miliiary i~terveniion. 2%e depih of the economic crisis 

and dependence on multilateral financial institutions had led to a conver- 

gence on market-friendly policies and liberal-democratic institutions. 

Certain features of the political and party system made it possible to 

stabilize politics and implement structural reforms. Electoral laws re- 

duced temptations to defect from the new policy equilibrium° The 1967 

Constiiution kepi a time-honored provision under which Congress could 

select the president should no candidate obtain an absolute majority of 

the popular vote (hence Paz Zamora’s elevation over Sfinchez de Lo- 

zada in 1989). Equally important was the fi~sed-ballot system, which 

forced voters to choose their preferred presidential and legislative can- 

didates fi’om the same party. Straight-ticket voting secured seemingly 

predictable vote shares, yielding an average of 3.92 effeciive parties 

between 1985 and 2002. These two features also fueled cooperative ex- 

ecutive-legislative relations, because the same congressional coalition 

ihat elected a president also obtained seais in his cabinet. Since attack- 

ing the new policy consensus meant suffering a lockout from cabinet 

posts and other spoils, the longstanding patronage concerns of Bolivian 

parties made ihem :forgo sharp ideological conflict in favor of a :focus 

on obtaining state jobs and public-works contracts for their supporters 

and donors.-~ 

It was ~one oiher ~han a neoliberal electoral re[’orm that helped to un- 

dermine the political foundations of the newfound liberal policy consen- 

st~s.~ In the mid-1990s, Bolivia went [i’om closed-list proportionN rep- 

reseniatio~ (PR) io a German-style, mixed-member proportional (MMP) 
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system that expanded voters’ choices and fueled a market for antiestab- 

lishment parties. Under the new system, each voter could not only select 

the congressio~al representative l¥om his or her single-member plurality 

district (SMPD)-------there were sixty of these-------but could also use fused bal- 

lots to select another sixty deputies in multimember PR districts. Adopted 

in 1994 and firsi used i~ 1997, the MMP system allowed SMPD candi- 

dates to bypass the leaders of existing parties and appeal directly to vot- 

ers. Morales’s first elective office was one of these seats, which he won 

with the largest majority of any such candidate i~ ihe 1997 eleciions. 

By the late 1990s, social movements throughout the country were be- 

ginning to revive an antiestablishment discourse. Morales himself began 

his career as a leader of the Chapare-based coca growers. This powerful 

network not only levied taxes and provided coca growers’ families with 

basic services, but violently resisted the Bolivian araby’s U.S.-financed 

campaign to eradicate non, traditional coca. (Estimates by U.S. authori- 

ties suggest that the 30,000 hectares given over to coca cultivation in the 

Yungas region along the eastern foothills of the Andes are for customary 

use, while the coca grow~ i~ the Chapare goes overwhelmi~gly to 

international drug trade.) 

Neighborhood associations in the cities of Cochabamba and El Alto 

organized to reverse water privatization. La~dless peasa~ts mobilized 

across the country. Radical Aymaras around La Paz, led by Felipe 

Quispe, demanded tractors and agricultural support for their rural com- 

munities. As the MAS began to organize, it built bridges between ihese 

diverse interests, using existing organizations to assemble a broader 

movement with revolutionary ambitions° The MAS and its allies tar- 

geted ,~eoIiberaIismo, a catchall term of scorn ihat blamed the country’s 

ills on the economic and social reforms of the previous fifteen years. 

Surveys indicate that Bolivia has a large constituency for radical poli- 

tics. The Americas Baromeier’s firsi nationally represeniative poll of Bo- 

livians in 1998 revealed that only slightly more than ~0 percent of survey 

respondents were both highly supportive of the political system and highly 

tolerator of the political righis of individuals who wished to make negative 

comments about that system. Nearly half those polled expressed low lev- 

els of both system support and political tolerance. In the biemfial surveys 

conducted beiween 1998 and 2006, these percenlages barely changed2 

Economic facts seemed to have turned many Bolivians against the 

liberal policy consensus. Unimpressive growth rates did not help the 

established parties to make their case before a skeptical electorate, even 

though inflation was low and social indicators were gradually improv- 

ing (for example, the share of the populace living in poverty fell from 

more than 80 percent in 1976 to slightly less than 60 percenl in 200~). 

Extensive structural reform had done little to raise the growth rate of per 

capita GDP above the anemic 0.6 percent that it had averaged between 

1952 and 1982. Between 1985 and 2000, ihe eco~omy’s average growth 



in per capita terms was only 0.9 percent a year, and actually became 
negative during the worldwide recession of 1999 to 2001o 

Structural reforms, moreover, failed to overcome longqerm political 
weaknesses. A World Bank survey-based study of the institutional roots 
of Bolivia’s "tepid" growth shows that cronyism, con’uption, and tile 
general disregard for tile rule of law reduced the profitability o1" compa- 
nies as well as the transparency and effectiveness of the public sector.*" 
While there were pockets of excellence ix both the private and public 
sectors, firms had to be large and poliiically well connecied ~o benefit 
1¥om holding formal, tax-paying status. So even if, in the 1990s, infla- 
tion was low and the exchange rate was stable, the feeble Bolivian state 
did liitle io help lift the country’s growth raie. State weakness also lay at 
the root of tile political-legitimacy crisis, one that ruade-------and continues 
to make--it hard for elected officials to persuade Bolivians to pay taxes, 
Io slop importing and consuming contraband goods (a habit that had cost 
the state US$430 million in lost revenues by ~997), and, as we shall see, 
to refrain from toppling governments. 

Commodities, Nationalism, and Neoliberalismo 

Changing commodity markets created a golden political opportunity 

for the social movements to appeal to a national-level audience. As oil 

and natural-gas prices began to climb with the start of the new millen- 

nium, foreign energy companies began to cash in on several years of in- 

vestments that a liberalized energy policy regime had encouraged. This 

provided an opening for nationalist complaints, often voiced with a left- 

ist spin, ihai "foreign capitalists" were "exploiting" Bolivia’s namrM- 

gas resources, which in terms of proven reserves are the second-largest 

ix South America (only Venezuela’s are larger). Ratcheting up the inten- 

sity of naiionalist feeling was ihe realization that landlocked Bolivia’s 

only alternative to depending on the Brazilian and Argentine markets to 

buy Bolivian gas exports would be transhipment across northern Chile. 

This was a fraught prospecl, since tile very land ~hai the gas would have 

to traverse had been conquered from Bolivia by Chile in the War of the 

Pacific (1879-83), a continuing source of rancor in Bolivian politics. 

Bolivia’s antisystem :forces were able to use these issues to claim 

that neoliberals had violated the national interest. Rising commodity 

prices therefore changed the premises of political debate, as ever-larger 

numbers of Bolivians came to believe that ihe Ierms offered to foreign 

energy companies (when gas prices were low, a point ofien forgotten in 

domestic debates) had been overly generous and had thus deprived Bo- 

livians of their rightfifl share of rents from such a valuable resource.9 

Social protest began to escalate by the late 1990s. From a low of 

an average of 13 protests per month during Sfinchez de Lozada’s first 

presidency (1993-97), the social movements organized an average of 28 
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protests per month during Hugo Banzer’s term (1997----2002).~’ For the 

social movements, marches and road blockades were a way to "speak 

truth to power" and part o:[" a more general simggle to rid ihe country of 

lzeoliberalismo. For the MAS’s critics, these tactics exposed the MAS’s 

commitment to democracy as merely instrumental. Many social protes- 

tors, in :[’act, were ~ol simply aimi~g to pressure the governmenl, but to 

spark another social rew~lution.~ While participating in elections and 

taking seats in Congress and on municipal councils, the MAS was also 

using ~he institutions of democracy not only to contest the governmenl, 

but to undermine democracy itself. 

By September 2003, protest marches demandiug the nationalization 

of gas deposits and ~he president’s resig~ation had mined violeni. At 

one point, protestors blockaded-------and even fired upon------:busloads of for- 

eign and domestic tourists who were tryiug to return to La Paz from the 

nearby town of Sorata (an armed police escort led by De:[’cnse Mi~ister 

Carlos Sfinchez Berzaln eventually rescued the travelers). During the 

blockade of La Paz that deprived city iuhabitants of food and fuel, the 

milita~" fired upon blockaders, killing at least 27 of them. The govern- 

merit split over how it should react to the crisis. Vice-President Carlos 

Mesm a popular author and former television presenter, counseled nego- 

tiations while President S~nchez de Lozada a~d his con:[’idants organized 

their self-styled defense of democracy. Once tile military, the police, 

mid Congress abandoned the president, he resigned his post on 17 Oc- 

tober 2003 and left the country for exile in the United Siates, turni~g 

power over to Mesa.~2 

Mesa used his iuitial high popularity ratings to persuade Cougress to 

back: his plans to hold a series of referendums. The first of these, held 

before the end of 2004, revealed that more than 90 percent of the voters 

wauted to renegotiate international energy contracts.~:~ 

Street protesiors demanded that e~ergy conlracls be nationalized, 

which led legislators to hike taxes and royalties on gas companies. De- 

spite his efforts to find middle ground, Mesa proved no more capable 

than his predecessor had been of copi~g with daily marches and frequent 

blockades. Protests soared, reaching an average of 49 per month dur- 

ing Mesa’s presidency. By early June 2005, Mesa had on several oc- 

casions publicly committed himself Io resigning before finally turni~g 

power over to Eduardo Rodr~guez, president of the Supreme Court, even 

though the constitution mandated that the presideut of the Senate should 

assume the presidency. 

Morales’s 53.7 percent win of the presidency in the early election of ~ 8 

December 2005 (the normal electiou date would have been 2007) marked 

tile definitive end of ~he consensus-oriented multiparty system. Lefiist 

movements had managed to convert a plethora of local and regionally 

based sectoral movements into a political project with majority support. 

2%e runner-up, former president Jorge Quiroga o:[" ~he Social Democratic 



Power (Podemos) party, obtained just 28.6 percent. The ability of MAS 

to appeal to noniudigenous as well as indigeuous voters [i’om a ~,ariety 

of class backgrounds showed that it had outgrown its origi~s as a mostly 

rural social movement. It had become a credible, national-le~,el political 

force that appealed to an increasingly leftist electorate, one that strougly 

~i~vored natio~alizing the country’s recenily discovered gas reserves.~4 

The MAS Bid for Hegemony 

There were at least two ways of interpreting fl~e results of the 2005 

presidential voting. Oue noted that (slightly less than) one out of every 

Iwo voters had not supporied the MAS, meaning that the country was 

e~,enly divided between MAS supporters and opponents. This perspec- 

tive counseled action to expand MAS support among ceutrist voters. 

Another perspective claimed that the MAS had obiained a mandate £rom 

the electorate to revolutkmize Bolivian society and politics. The furore 

stability of the country, already frayed by more than five years of ~,itri- 

olic debate a~d almost daily street protests, hinged upon how ihe gov- 

ernment would choose to interpret the December 2005 vote. 

In his inaugural speech, the new president informed his country--and 

"especially [his] brother indigenous peoples of ~he Americas"--thai "we 

will take power for five-hundred yem’s." When Morales’s approval rating 

shot up to 80 perceut in the wake of his nationNization of gas reserves ou 

May Day 2006, his belief ihat the electorate wa~ted the MAS to overhmfl 

Boli~,ian society seemed to have found its confirmation. The MAS’s plan 

to produce a constitution unilaterally was signaled by the party’s proposal 

ihat all the Constituent Assembly delegates should be chosen by strNghi- 

ticket, simple-plurality voting in three-member districts. 

The results of the 2 Jtfly 2006 Coustituent Assembly elections, how- 

ever, demonstrated that the electorate remained divided. The MAS saw 

its share of the national vote fall to 50.9 percent. Even with a favorable 

electoral law (one negotiated with the MAS’s oppouents) that awarded 

ihe parly with ihe largest number of votes, two-thirds of ~he seats in 

three-member constituencies, the MAS managed to win only 137 seats 

(53.7 percent) in the 255-member Assembly.~-s This result fell well short 

of iwo-thirds comrol, even taking into account the dozen or so non- 

MAS deputies who could be counted on to back the MAS line. Podemos 

spearheaded the opposition with 60 seats. 

A referendum that would have obliged the Assembly to grant more 

autonomy to the nine departments was held concurrently with the As- 

sembly elections. Morales’s a&ninistration st~ccessfully opposed this 

referendum, but regional voting patterns confirmed the realiiy of ac- 

celerating geographic polarization. The measure won overwhelmingly 

in the eastern departments of the "half-moon," that is, in Paudo, Beui, 

Santa Cruz, and Tarija, where half the country’s population lives and 



which produce nearly half the GDP. "][’his suggests that---contrary to the 
MAS’s dismissive claims--the desire for departmental autonomy was 
more than just %e sell-serving rallying cry of ihe large-scale farmers 
and rich cattlemen in Santa Cruz whom the MAS calls "the oligarchy." 
Tile presence of more than four-fifths of Bolivia’s proven gas reserves 
in Tarija, which siis along %e country’s souihern border near Argen- 
tina and Paraguay, makes the stakes of the autonomy debate that much 
higher. ~’ 

On 6 August 2006, tile Constimen~ Assembly began meeting in Su- 
cre, the de jure capital and the seat of the Supreme Court, which is 
located in the south-central department of Chuquisaca. Before long, a 
struggle over internal rules of procedure broke out within the Assembly. 
The wrangling would consume seven months, and its course would lay 
bare the depth of distrust between tile MAS mid its critics as well as 
the MAS’s own inner rifts over whether to compromise. In a midnight 
session held secretly and with no opposition members present on 29 No- 
vember 2006, matters reached a low point when the MAS deputies voted 
to allow a simple ra~her tha~ a two-thirds majoriU to approve a draft con- 
stimtion for submission to the w)ters. (As noted above, the March 2006 
"law of convocation" that Congress had used to call the Assembly had 
declared that approval of a draft co~siiiution would require a two-thirds 
w)te of all members.) Infuriated by this maneuver, opposition delegates 
paralyzed Assembly deliberations with a qnonnn-denying boycott. Op- 
position parties also organized hm~ger strikes and boycotted congressio- 
nal deliberations in La Paz. In negotiations led by Vice-President Alvaro 
Garcla Linera, the MAS agreed iu mid-FebruaW 2007 to reinstate the two- 
thirds requirement. 

Originally the Assembly had been meant to sit for only a year, with 
an August 2007 deadline for producing a new constitution. The intense 
procedural tussle had hampered subsiantive work so badly, however, ~hat 
there was no hope of meeting that tin’get date. While the MAS wmlted the 
Assembly to create a new polity, the opposition simply wanted to amend 
tile existing constitution. Many MAS delegates and supporters began to 
conclude that the opposition’s procedural objections meant that it was just 
stalling, especially after mid-2007 brought uews that inflation was ~hreat- 
ening to exceed 15 percenl a year. Disagreement aboui the substantive 
ends of constitutional change, the MAS believed, memlt that the opposition 
was little more thml a creature of oligarchic interests based in Smlta C~-az. 
For its pari, %e oppositio~ interpreted the lack of progress as evidence ~hat 
the MAS wanted to impose---not negotiate--a new constitution. 

By early August, conveution delegates were askiug Congress, as the 
body ihat had given birth to tile Assembly, to issue a new law granti~g 
them a six-month extension. Opposition negotiators agreed that a major- 
ity of voters iu the nation as a whole (as opposed to a majority composed 
of ma,iorities £rom each of the several department,s) would be enough ~o 



approve a draft constitution. In return, file MAS consented to holding 

the constitutional referendum as a two-stage affair. In the first, ~,oters 

would seiile questions that the Assembly itself could not resolve. In the 

second stage, the electorate would ~,ote yes or no on a constitutional 

draft that incorporated both the results of the first referendum and the 

articles agreed upon by the Assembly. 

Despite this compromise, other disputes between the MAS and its 

opponents contiuued to deepen during the second half of 2007. In file 

eastern departments, groups critical of the Morales government began 

to organize strikes and to search lk)r ways to gain greater autonomy from 

La Paz. Groups that backed Morales~ meanwhile, began going to Su- 

cre to pressure ~he Assembly to finish its work. Legislaiors began to 

call for closing the Assembly° Demonstrations in Sucre turned ~,iolent 

(three died and hundreds more were injured) in late November as locals 

conl¥onted MAS supporters over wheiher the executive and legislative 

branches of govermnent should be moved l¥om La Paz, where they had 

been seated since 1898, back to Sucre. 

Constitufiona| Clashes 

Agains~ this backdrop, the MAS managed ~o get its draft out of the 

Constituent Assembly. The MAS did this by turning to a law that al- 

lowed the Assembly to go around the two-thirds requirement by handing 

oft" controversial matters (defined as any points with regard to which 

less than two-thirds of file body was in agreement) to Congress, which 

could in turn put them to a referendum. This procedure was invoked 

ihrough what MAS delegates later admitted was a ruse meanl purely 

to get their draft promulgated. The MAS made the less-than-credible 

claim that an Assembly sessiou comprisiug only MAS supporters could 

not reach agreement about whether the maximum size of agricuhural 

properties should be 5,000 or 10,000 hectares. The MAS delegates had 

theu used this alleged dispute as a pretext to send Congress a request 

Io authorize a referendum on ihe properly-size issue--along wiih iheir 

constitutional &afi.~ The MAS, in short, had shown that it favored en- 

actment of its own draft over respect for the rule of law. 

In a maiter of days, the MAS created a constiiutional controversy 

of enormous proportions. Under normal circumstances, the opposition 

would hax, e appealed to the Constitutiona! Tribnnal, created in 1994, 

Io settle this conflict. In late August 2007, however, the MAS-domi- 

hated lower house of Congress had, in a stormy session, voted to start 

impeachment proceedings against five of the remaining magistrates ou 

ihe Tribunal because they had, earlier that year, ruled against Morales’s 

use of a unilateral Supreme Decree to fill four Supreme Court ~,acancies 

while Congress was iu recess. In response, the magistrates resigued and 

left ihe Consiitutional Tribunal bereft of tile quorum necessary to hold 
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sessions. Although a simple majority of Congress can suspend Tribunal 
magistrates, only a two-thirds majority can approve their replacements. 
The impeachment proceedings, in other words, had decapitated the very 
institution entrusted with the responsibility of adjudicating conflicts 
among the branches and organs of tile state. 

TSe MAS’s constituiional draft is an unusual combination of clas- 
sic majoritarian principles and devices for the protection of the rights 
indigenous peoples. It seeks to maximize the power of the single most 
popular electoral force to pursue ambitious social goals and to intervene 
in the economy, and it seeks to limit the state’s power to impinge upon 
the rights of indigenous groups. The draft calls for a bicameral legislature, 
one where members of the lower house are Io be elected in 121 single- 
member plurality districts in order to form a newly named "Multinational 
Legislative Assembly°" When it comes to electing tile president, tile &aft 
opts for a modified version of Costa Rica’s approach: If the top vote- 
getter wins at least 40 percent of the popular w~te and finishes at least 
l0 points ahead of the second-place vote-getter, then the top vote-getter 
becomes presideni. Otherwise, ~here is to be a popular runoff between 
two top finishers from the first round. No person can be consecutively 
elected to the presidency more than once. Tile &aft also mandates the 
popular election of high-court judges Io a .judicial system in which indig- 
enous, customary law will exist upon an equal footing with conventional 
Bolivian laws. it stipulates the appointment of indigenous representatives 
or councils to oversee such ins~imtions of horizontal accountabiliU as 
National Electoral Court (CNE), the Comptroller, and the Central Bank. 

The East Drives for Autonomy 

Congress’s decision in early December 2(!07 to reduce the share of 

tile revenues from special energy Iaxes that each department received 

only complicated the vice-president’s efforts to ’°dialogue" with depart- 

mental prefects between mid-December 2007 and late FebruaW 2008. 

At these meetings, opposition prelects repeated iheir request ~hai 

government show good ~’aith by repealing both this law and the illegal 

promulgation of the draft constitution. The government, however, re- 

fi~sed to reconsider eiiher decision. When February 28 came and went, 

the government once again used the power of the streets and of its legis- 

lative majority to push forward its project for the country. 

In response, the opposiiion-dominated eastern departments organized 

several illegal autonomy-seeking referendums. Between early April and 

late June, voters in Santa Cruz, Beni, Pando, mid Tarija approved auton- 

omy-seeking statutes that directly contradici the MAS’s constitutional 

project and even the existing ~967 Constitution on several key points. 

Santa C~az’s autonomy statute, for example, will make its Departmental 

Legislative Assembly and its governor (as iis prefect is now to be called) 
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responsible for a&ninistering national resources, education, citizen se- 
curity, and tax collection. With tile Constitutional Tribunal deactivated 
and hence unable to arbitrate differences between ihe naiio~ml govern- 
ment and the departments (and, by implication, the constitutionality of 
the MAS’s and the opposition’s behavior), tile way has beeu opened for 
ihe disaffected easiem departments to increase their auihority. 

Brinkmanship has also begun to split other key national institutions 
and to widen the gulf between the ceutral government and the easteru 
departments. In early March 2008, electoral courts in the east refused to 
comply with the CNE’s order to desist from organizing regional referen- 
da, even as the governmeut accepted, amid dissent within the MAS, the 
CNE’s decision to delay the constiiutional refere~&mls. In the August 
10 recall voting, Morales won a remarkable two-thirds share (with turn- 
out at 80 percent), exceeding his 2005 total by more than 12 percentage 
points. The president, however, lost in three of the eastern departments 
(,including Santa Cruz), and all four prefects of the "half-moon" won 
their own recall elections by comfortable margins. 

Looki~g back, it is clear that Bolivia’s decade m~d a half of political 
and economic stability masked deep problems. Before the mid-1980s, 
military officers launched 29 coups and organized several dictator- 
ships,ts The last period of stability comparable ~o the final fifieen years 
of the twentieth century had occurred between 1899 and 1920, when 
five civilian presidents succeeded one mlothero 

The inabiliiy of incumbents ~o transform this or that passing majority 
into something more permanent is, in fact, a longstanding problem in 
Bolivian political life. The durability of this patteru suggests that struc- 
iural factors, and not just the faili~gs of particular politicians, are behind 
Bolivia’s chronic instability. Bolivia remains poor, and neither neolib- 
eralism nor the statism that preceded it from 1952 to 1985 has been able 
Io stimulate much economic growth. Bolivia’s dependence on resource 
rents and mineral exports has often exposed the country to booms as 
commodity prices rise, followed by disastrous busts (as wheu tin prices 
plummeted i~ the early 1980s) that undermi~e tile profitability of o~her 
exports because of exchange-rate appreciation ("the Dutch disease"). 
Today, higher exchange rates and declining domestic iuvestment are fu- 
eling inflatio~, which is currently expected to exceed 15 percent a year. 
By distorting markets, the "resource curse" undermines development. 
The huge promiuence of minerals and uamral gas also maguifies the im- 
portance of holdi~g state power--hence the tradition of incumbents :fix- 
ated on schemes that they believe will allow them to consolidate some 
favorable new political and social order. Iu an impoverished country 
with an underdeveloped economy, sadly, ~he costs of political folly and 
badly designed institutions are likely to be high indeed.~s 

An optimistic (or at least less pessimistic) reading of recent events 
would begin wiih tile absence of any military coup or even any political 
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stirrings l¥om the military. Given Bolivia’s putsch-ridden history, this is 

no small thing. Indeed, the soldiers have remained neutral, despite the 

Morales government’s loud worries about the threai ot" terriiorial flag- 

Unless more moderate 
factions in both camps 
can fashion an insti- 
tutional compromise 
that satisfies each side’s 
hard-liners, violence 
will settle what is turn- 
ing out to be a conflict 
of epic proportions in 
the central Andes. 

mentation. "][’he armed forces, perhaps 

fearing splits in their own ranks, have 

refl~sed to do much more than guard 

central-government installatkms in the 

east. Whatever the ulterior motives of 

the MAS and its tbes may be, each group 

continues to seek public approval for 

its actions. The press remains free, and 

plays a vibrant part in ongoi~g debates 

about the political and economic future 

of the cotmtry. Street protests and illegal 

referendums alike represent eflbrts to 

improve bargaining positions prior to the 

agreements that the MAS and its critics 

know ihat ihey will eventually fil~d them- 

selves forced to make. Stalemate, goes this interpretation of events, can be 

an important impetus behind a process of grudging compromise that will 

gradually, if painfully, stabilize Bolivian democracy. 

Another, grimmer forecast predicts that this stalemate will turn ever 

more violent. The February 2008 congressional vote marks a shift from 

centripetal io centrifugal poliiical dy~amics. The use of referendums, 

whether at the departmental or national level, resolves little because the 

hard-liners on either side will remain unmoved: Morales’s supporters 

will accept nothing less than ihe enaciment of a radically new constitu- 

tion, while many in the east will settle for nothing less than extensive 

autonomy for their departments. That Morales so decisively won the 

recall refere~dum means that ~he MAS is unlikely io settle for al~yihi~g 

less than the full enactment of its constittttion. Santa Cruz prefect Rubdn 

Costas, meanwhile, has accelerated his department’s autonomy cam- 

paign by announci~g Ja~mary 2009 elections for a pr(~iected Deparlmen- 

tal Legislative Assembly. Unless more moderate factions in both camps 

can fashion an institutional compromise that satisfies each side’s hard- 

liners, violel~ce will settle what is turning out to be a conflict of epic 

proportions in the central Andes. 

--10 September 2008 
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Abstract: Asking who "really" speaks and acts for indigenous people is an in- 
creasingly important political question in Latin America. This article explores 
how an "unlikely" Evangelical Protestant Indian organization (FEINE, the Ec- 
uadorian Evangelical Indigenous Federation) and a seemingly more "authentic" 
Bolivian indigenous federation of communities claiming pre-Columbian author- 
ity structures (CONAMAQ, the National Council of Markas and Ayllus of 
Qollasuyo) lu~ve grown in representational strength, or the ability to convince 
others that they speak for specific constituencies. Through this historically and 
ethnographically based comparative political study, I argue that indigenous rep- 
resentation is produced across scales, both from "below" (as communities and 
leaders organize and mobilize) as well as from "above" (as elites and opportunity 
structures favor some groups over others). FEINE and CONAMAQ present mirror 
images of the ways in which indigenous people negotiate local-global networks 
and discourses: FEINE Indianized Protestant Evangelicalism while CONAMAQ 
transnationalized local ayllu authority structures. This multi-scale analysis sug- 
gests that how Indians are spoken about transnationally shapes who gets to speak 
for hzdians locally. 

In a reunion of sorts, on June 1, 2004, Ecuadorian president Lucio 
GutiOrrez officially welcomed Antonio Vargas to his cabinet as the new 
minister of social welfare. Vargas, an indigenous Quichua leader from 
the Amazon, had been the president of the powerful Confederation of 
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Indigenous Nationalities of Ecuador (CONAIE), and for a few dramatic 
hours on January 21, 2000, joined then colonel Lucio Guti~rrez and oth- 
ers in a rebellion (or coup, depending on one’s perspective) that spilled 
no blood but removed neoliberal president Jamil Mahuad from office. 
While the Junta of National Salvation that followed lasted only a few 
hours, the events of January 21 changed the lives of these two men in 
contrasting ways. Guti~rrez, with CONAIE support, converted his re- 
bellion into an electoral campaign that led to his victory in the 2002 elec- 
tions. Vargas lost the support of CONAIE and made an ill-fated decision 
to run for president on the ticket of an Evangelical Christian indigenous 
party, Amauta Jatari, and obtained less than 1 percent of the vote. By 
June 2004, however, things had changed: Guti~rrez had broken his alli- 
ance with CONAIE and Vargas, again with Evangelical support, was in 
the ministerial cabinet.1 

During the swearing-in ceremony; Vargas looked out at the audience, 
which included indigenous leaders from Amazonian and Evangelical 
indigenous organizations and declared, "Some say that Antonio Vargas 
has no grass-roots support; here are the grass roots, Mr. President." He 
went on to call the presidents of CONAIE and ECUARUNARI 
(CONAIE’s highland affiliate) "false leaders" (BBC Worldwide Moni- 
toring 2004). CONAIE and ECUARUNARI leaders responded with pro- 
tests against the president and denunciations of the Evangelical 
federation and its partners as "ghost organizations" that didn’t repre- 
sent the movement (Cholango 2004). 

This specific conflict highlights a more general problem. How do we 
begin to separate "real" representatives from the "ghosts" in social move- 
ments? While representation is always contested in politics, empirically 
some actors do become "more" representative and authentic than oth- 
ers. This is especially clear for indigenous movements in Bolivia and 
Ecuador, where powerful yet divided movements have brought down 
presidents and altered political landscapes. Understanding how actors 
negotiate representativity is important not only to scholars who seek to 
understand the shifting currents of social movements in Latin America 
(and elsewhere) but also to the social actors that seek to navigate them. 

Recent writings have done much to explain the political resurgence 
of indigeneity in Latin America generally, and in Bolivia and Ecuador 
specifically.~ While this literature reveals important lesson about the 

1. Since this article was accepted for publication, even more has changed as popular 

protests have forced presidents in both Ecuador and Bolivia from office. See Epilogue 

below. 

2. See, for example, Alb6 (1991, 1994), Andolina (1999), Gustafson (2002), Le6n 

(1992, 1994), Lucero (2002), Pallares (1999), Van Cott (2000), Yashar (2005), and 

Zamosc (1994). 
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opportunities and identities that have enabled indigenous politics, it 
sheds less light on internal movement dynamics: why do some actors 
become more important than others? Rather than focus on the high pro- 
file leaders or organizations, this article looks to the margins of indig- 
enous civil society and asks how two contrasting organizations moved 
toward the center. Comparing an unlikely Ecuadorian Evangelical In- 
dian organization (FEINE, the Ecuadorian Evangelical Indigenous Fed- 
eration) and a seemingly more authentic Bolivian indigenous federation 
of communities claiming pre-Columbian authority structures 
(CONAMAQ, the National Council of Markas and Ayllus of Qollasuyo)3 
provides insights into the transnational discursive and material resources 
that are necessary in becoming representative indigenous movement 
actors. These cases demonstrate that cultural questions about authentic- 
ity are tightly intertwined with political ones about representation. 

As local, national, and international resources have become avail- 
able for "indigenous" projects, representativity (representatividad), the 
belief that an organization truly speaks and acts for a particular con- 
stituency, becomes simultaneously a selection criteria for supporters 
as well as a terrain of contestation for leaders. This article illustrates 
how "representativity" is produced, politically and culturall2; through 
local and transnational interactions. To be clear, this is not a question 
of deciding who is "really" more Indian, but rather focusing on the 
practices and discourses that situate some subjects as more culturally 
authentic and more politically consequential than others (Jackson 1995; 
Warren and Jackson 2002). 

Accordingly, the argument presented here is not, strictly speaking, 
an exercise in causal theorizing as understood by positive political sci- 
ence, but rather an example of what Wendt (1999) has termed constitu- 
tive theorizing. Causal theories seek to identify the mechanisms that lead 
from X to Y, where X and Y exist independently, where X temporally 
precedes Y, and where without X, Y would not have occurred. Constitu- 
tive theories illuminate how- units like X and Y came to be in the first 
place, and how they are constructed internally and/or externally. Rep- 
resentation, in this constructivist view, operates both from "below" 
(as communities and leaders organize and mobilize) as well as from 
"above" (as elites and transnational opportunity structures shape sub- 
jects and their political fortunes). The cases of FEINE and CONAMAQ 
present mirror images of the ways in which local-global networks and 
discourses shape indigenous political subjectivity: FEINE Indianized 

3. As will be discussed in more detail below, ayllus and markas are Andean authority 

structures, not necessarily territorially contiguous but linked by kinship ties and com- 

munal modes of production. Qollasuyo refers to the Aymara/Quechua name for the 

territory now known as Bolivia. 
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Protestant Evangelicalism while CONAMAQ transnationalized commu- 
nal authority structures. 

REPRESENTING: OBJECTIVE~ SUBJECTIVE~ AND INTER-SUBJECTIVE APPROACHES 

One might reasonably argue that objective indicators like membership 
numbers determine which actors are most representative. After all, the 
organizations with the most members may well be the ones with the ~eat- 
est capacity to mobilize. Part of the power of social movement organiza- 
tions depends on their ability to mobilize people into large displays of 
"worthiness, unity, numbers, and commitment" (Tilly 1993-94). In Ecua- 
dor and Bolivia, among the more contentious societies in the Americas, 
the power of what are considered old actors like labor unions to enact 
these displays has declined while the capacity of "new" indigenous orga- 
nizations has grown (Ledn 1994; Alb6 1994). While it is often useful to 
elaborate quantitative measures of the protest, for many reasons there is 
little safety in numbers when it comes to conceptualizing the representa- 
tional strength of indigenous actors. Membership in indigenous federa- 
tions is often collective (i.e., entire communities and not individuals are 
"members") and overlapping (e.g., an indigenous church and an indig- 
enous union in the same community may belong to different federations), 
making estimates of particular indigenous constituencies very difficult. 
Additionally, during protests, different indigenous organizations call on 
their members to protest. Determining which protesters belong to specific 
organizations is often a difficult, if not impossible task. 

There is a related difficulty with electoral politics. Even as indigenous 
people have formed parties and had increasing success in elections, often 
it is methodologically difficult to connect indigenous victories with indig- 
enous voters (as national indigenous candidates have sometimes won 
greater support in non-indigenous zones, or run with a variety of parties). 
Additionally, indigenous actors may have little success in elections, but 
still be "representative," as elections are but one of many arenas for the 
politics of representation. Popular support and the recognition of state 
and international actors can carry representational weight, even in the 
absence of electoral strength. The lesson that emerges from the difficulties 
in finding objective measures is a familiar one to students of new social 
movements: "for all those engaged in symbolic politics, resources, status 
and style may matter more than numbers" (Clemens 1993, 766). 

A second view of representation, then, depends on more subjective 
determinations of resources, status, and style. Especially important in 
identity-based movements is the matter of "authenticity." Authenticity 
can often trump numbers in the eyes of important national and interna- 
tional audiences before which the political performances of social move- 
ments take place. In Bolivia, for instance, CIDOB (the Confederation of 
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Bolivian Indigenous Peoples), the organization often named in inter- 
views as the leading indigenous organization by non-governmental, state, 
and international actors, is not located in the Andean region of the coun- 
try, where the majority of indigenous people live, but in the sparsely 
populated eastern lowlands where approximately 2 percent of Bolivia’s 
indigenous population lives.4 

Indeed, for all the "Andean" republics, the often lightly populated 
lowland Amazonian regions are frequently considered to be the sites 
where the "real" natives are found (Brysk 2000; Smith 1985). Andean 
peoples have often adopted the language and strategies of the Western 
left thus making them, in the eyes of some, seem less "pure" and "au- 
thentic" than their Amazonian counterparts. A proper indigenous rep- 
resentative, in this view, should not be Westernized, but rather as close 
to what Westerners perceive to be his or her own culture as possible. 
Anthropologist Napoleon Chagnon articulates one version of this view: 
"To the extent that natives become fluent in a dominant language, they 
become less fluent in their own" (Chagnon, personal communication). 
This is a troubling view analytically and politically as it confines native 
people to limited cultural and political worlds whose boundaries are set 
by outside observers. 

It makes more sense to view authenticity not as a characteristic pos- 
sessed by one group or another, but rather as a product of the interac- 
tions of authenticators--actors who arbitrate, validate, and legitimate 
competing claims for authenticity (Warren and Jackson 2002). Thus, while 
there is no way of objectively measuring the authenticity of actors, one 
can understand where particular organizations fit within existing ideas 
about what kind of actors are more and less genuine. A representative 
Indian must conform in some visible ways to social expectations about 
what Indians look and sound like. However, this is best understood inter- 
subjectively, as indigenous actors shape those expectations in dialogue 
with other actors in international mud national civil societies. 

Accordingly, representation can be better understood by asking ques- 
tions that take into account what Beverley (1999) has termed the "double 
senses" of representation: speaking about mud speaking for a subject. Cul- 
turall>; what are the discourses in civil and political society that code (speak 
about) certain indigenous actors as more "authentic" than others? Politi- 
cally, which actors have been more visible in the public sphere (speaking 
for) through mobilizing protests, negotiating with states, and securing re- 
sources from international civil society? Framed by these questions, 

4. This article is based on interviews, participant observation, and archival research 

conducted in Ecuador and Bolivia over four trips between 1997 and 2004 that lasted a 

total of sixteen months. 



36 Latin American Research Review 

representation becomes about both community dynamics (from below) 
and (trans)national opportunities and networks (from above). 

REPRESENTATION FROM BELOW: THE LOCAL POLITICS OF E~4NG~LICOS AND A1ZLUS 

Evangelical and indigenous social movements are rarely part of the 
same discussion.5 In modern Latin American contexts, Protestant mis- 
sionaries are often cast in the role of North American imperialists that 
destroy indigenous cultures and religions (Stoll 1990; Andrade 2004). 
During the historic levantamiento of 1990, CONAIE, the main Ecuador- 
ian indigenous confederation, demanded the expulsion of the Protes- 
tant Summer Institute of Linguistics which according to CONAIE was 
part of a long "chain of oppression" that had subjugated indigenous 
people for centuries. In the comparison with Catholic liberation theol- 
ogy, Protestantism often fares rather poorly. A liberation theologian from 
the province of Chimborazo--a stronghold of both Protestant and Catho- 
lic churches--conceded that evangdlicos6 had brought some help to the 
rural poor, but "they give people no sense of liberation, they give them 
dependence on capitalism, they are servants of the system" (Agustin 
Bravo, Interview, 1997). 

Until recently, the prevailing perception of FEINE was as a "servant of 
the system." The leaders of FEINE in the early 1990s often sought to dis- 
tinguish their law-abiding organization from other unruly indigenous or- 
ganizations like CONAIE. If the world was divided between civilization 
and barbarism, former FEINE president Alfonso Guacho had no doubt 
where his organization stood: "Our ancestors were very disciplined, or- 
dered. CONAIE is going in the other direction .... They are instructors of 
yelling. Our organization is peaceful, it respects the government" (Walsh 
1994, 157). Not only did it respect the government, but Guacho’s FEINE 
emphatically disagreed with CONAIE’s view of a multi-national state. 
"They maintain that we are different groups, with different customs and 
worldviews. FEINE says we are all Ecuadorians" (ibid., 156). 

Yet, both of these broad characterizations (agents of imperialism ver- 
sus obedient citizens) belie a more complicated history of indigenous 
Evangelical organizing. Like most highland indigenous organizations, the 
first indigenous Evangelical organization in Ecuador (AIECH, Asociacidn 
de Indlgenas Evang~licos de Chimborazo), emerged during the period of 
agrarian reform in the mid-1960s. A history of abuse on the part of 
hacendados and the traditional Catholic clergy made Evangelicalism seem 

5. For interesting recent exceptions, see Andrade (2004), Canessa (2000), the essays in 

Cleary and Steigenga (2004), and Jarr~n (2004). 

6. EvangOlico in Ecuador is a rather broad category that often includes various non-Catholic 

Christian churches including Pentecostal, Baptist, Mormon, and Jehovah’s Witness. 
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like a promising option for many former huasipunguero hacienda work- 
ers. Moreover, AIECH constituted part of the post-agrarian period of ru- 
ral institution building. With new- rules of the game, there was a need for 
new organizations that could claim the social rights conferred by state 
reforms. AIECH was formed out of a political need to obtain land, but in 
the process of claiming that land, it also acquired radio facilities, orga- 
nized archives; initiated water, health and agricultural programs; held 
training seminars; and coordinated pastoral activities (Muratorio 1989, 
113; Bamat 1986; Andrade 2004). 

Additionally, the translation of the Bible into Quichua in the 1950s 
and the start of Quichua radio broadcast in the 1960s made the conver- 
sion to Protestantism a viable avenue to defend an indiy;enous cultural 
identity. As Blanca Muratorio’s (1980, 1989) ethnographic work illus- 
trates, if it "destroyed" some traditional activities that depended on al- 
cohol consumption, Protestantism also reconstituted new spaces for 
cultural (re)production. Politically, the regional indigenous Evangelical 
organization emerged "as a representative of indigenous people before 
the state" (Muratorio 1989, 113-114). AIECH proved vital during this 
time of shifting power relations in the highlands. Moreover, whatever 
its North American connections, Protestantism, like other external forces, 
entered a particular historical situation and was interpreted and appro- 
priated in such unforeseen ways that it can no longer be considered "a 
mere importation from the north" (Muratorio 1989, 114). Rather, like all 
social movements, indigenous Evangelicalism is an uneasy balance be- 
tween accommodation and resistance (Roseberry 1994, 119-120). How 
that balance is maintained (or not) depends on political, cultural, and 
economic contexts. 

AYLLUS: J~PRE-COLUMB1AN" AUTHENTICITY IN POST-REVOLUTIONARY TIMES? 

While the history of religious organizing in the Andes is a long one, 
the story of the ayllus is even longer. Ayllus were the basic units of the 
archipelago-like communities that stretch over multiple ecological zones 
and existed well before Europeans arrived in the Americas over five 
hundred years ago. Many ayllus and markas (a larger communal unit 
made up of several ayllus) maintained their organizational forms 
throughout the republican period, sometimes making explicit pacts with 
government officials (Murra 1984; Platt 1982; Rivera 1992). 

During the modernizing campaign that followed the social revolu- 
tion of 1952, ayllu governance faced its biggest threat as the state sought 
to impose a uniform union (sindicato) model throughout the country- 
side. As Alb6 (1991) has put it, the state tried to "re-baptize Indians as 
peasants," moving from ayllus to unions. A dramatic example of this 
occurred in the marka of Machaqa (which today occupies most of what 
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is the province of Ingavi), which was "fragmented... into 72 rural 
unions" (Choque n.d., 8). Consequently, ayllu practices often had to ex- 
ist subterraneously within union structures (Ticona 1996b). 

And this "re-baptizing" didn’t only come from the state. Even as 
dependent organizing efforts emerged from indigenous-campesino ac- 
tors like the CSUTCB (Unified Confederation of Rural Workers of 
Bolivia), union models were privileged over ayllus. The "unionizing" 
of the altiplano was uneven. Ayllu structures in Bolivia were not dis- 
placed by hacienda or state organizational models to the extent that they 
were in Ecuador.7 Moreover, while many ayllus did convert to union 
models, in several cases they continued to operate like ayllus (Rojas, 
Ticona, and Alb6 1995, 126). 

As we will see in greater detail below, in the late 1980s and early 
1990s, there emerged a movement to strengthen existing ayllu struc- 
tures and to reconstitute these structures in places where ayllu tradi- 
tions may have been displaced. Thereafter, the task was to federate them 
in regional and, later, into a national organization, CONAMAQ. The 
story of this movement, like that of the Evangelicals, is at once a local, 
national, and global one. 

REPRESENTATION FROM ABOVE: NATIONALr TRANSNATIONALr AND ELITE 

INTERACTIONS 

National Indiy;enous Movement Contexts 

The question of who speaks for Indians has been answered strongly 
in Ecuador where one organization, the Confederation of Ecuadorian 
Indigenous Nationalities (CONAIE) has been most active in civil and 
political society, eclipsing other organizations. In Bolivia, indigenous 
movements are more fragmented and representation more contested. 
The three main national organizations operate in distinct geographical 
and ecological zones of the country: the labor-union-style Unified Con- 
federation of Rural Workers of Bolivia (CSUTCB) in the highlands, the 
coca grower federation in the tropics and valleys,s and the ethnic Con- 
federation of Indigenous People of Bolivia (CIDOB) in the lowlands. 

Throughout the 1990s, CONAIE in Ecuador and CIDOB in Bolivia 
had the most success politically, due in part to their abilities to combine 

7. It is rare to hear anyone speak of ayllus in Ecuador in the sense of communal gov- 

ernment. For a recent discussion of the political legacies of ayllus in Ecuador see Korovkin 

(2001); on the diverging histories of haciendas in Ecuador and Bolivia see Ram6n (1993, 

56-61). 

8. Cocalero leader and now President, Evo Morales leads a political party, MAS (Move- 

merit toward Socialism). The lines between the bases of MAS and cocalero federations 

are blurry, but in this article MAS will be mentioned only within the electoral context. 
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ethnic (and not class) discourses with tactics that stressed contestation 
and negotiation. As often happens in social movement environments, 
other organizations appropriated the lessons that leading organizations 
provided in the competition for visibility, resources, and loyalty (Tarrow 
1994). In Ecuador, CONAIE remains the main organization, though the 
class-based FENOCIN (Federation of Peasant, Indigenous, and Black 
Organizations) and the Evangelical FEINE have also come to be recog- 
nized as important national organizations. Recently, in Bolivia, the 
CSUTCB and cocaleros have made greater efforts to "Indianize" their 
agenda and discourse, partly in response to the success of CIDOB, but 
also to the emergence of new highland "ethnic" groups like CONAMAQ. 

FEINE and CONAMAQ are significant as they went from being po- 
litically invisible to being part of the movement mainstream. In tracing 
the growing strength (and occasional stumbles) of Evangelical (FEINE) 
and ayllu (CONAMAQ) federations, it is important to examine the strat- 
egies and political learning of leaders of each organization. The action 
of indigenous elites, however, must be placed in the context of the con- 
trasting challenges each organization faces. 

FEINE is an organization that has deep social roots in local parishes 
and communities and boasts a large number of followers. Yet, in terms of 
the discursive resource of authenticity and the organizational connection 
to social movement politics, it lags behind the main indigenous confed- 
eration. CONAMAQ has the opposite problem: the indigenous authentic- 
ity and le~timacy of the ayllu is unquestioned by important transnational 
brokers, yet empirically the unevenness of actually existing ayllus (some 
are more constituted than others) and the creation of national-level repre- 
sentation are significant challenges. In the case of FEINE, leaders must 
show that they are capable of becoming authentically Indian; for 
CONAMAQ, leaders must show that an authentic Andean local form can 
also be reconstituted as a viable national political actor. 

lndianizing Protestantism: FEINE’s Strategic Constructivism 

The spiritual message of salvation offered by Protestantism and the 
everyday brutality of Andean poverty create an interesting set of theo- 
logical and political challenges. Few have appreciated those challenges 
better than the current president of FEINE, Marco Murillo. Still in his 
thirties, Murillo is a young leader who, like many of the new generation 
of indigenous leaders, is university educated and has spent a large part 
of his life in the city. Having come of age politically in post-levantamiento 
Ecuador, and having seen the meteoric rise of CONAIE, Murillo has a 
different vision of the role of FEINE than the organization’s previous 
president, Guacho. Guacho saw FEINE’s membership as the obedient 
subjects of Romans 13 ("Let every person be subject to the governing 
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authorities"), not like the rebellious "indios" of CONAIE. While Murillo 
still harbors the traditional distrust of CONAIE ("they want hegemony 
not consensus") and questions its representativity, Murillo does not criti- 
cize it for leading protests and getting involved in politics.9 In line with 
Blanca Muratorio’s (1989) research, Murillo insists that FEINE has never 
been an apolitical organization or reactionary. "The idea of forming a 
national organization," he suggests, "is in itself political; it was about 
mobilizing masses." He continues: 

An organization is created out of certain needs, but these needs change as the 
society changes. When FEINE was created, its mission was focused on defend- 
ing the Gospel, but it didn’t forget social work. And as we grew--especially in 
[the largest highland province] Chimborazo--we knew that we would have to 
enter politics .... Everything changes, we change too. (Murillo, h~terview, 1999) 

Murillo concedes that FEINE has, in the past, maintained a certain 
stance against getting involved in protests. However, that hardly means 
it can or even should keep that stance, especially given changes in soci- 
ety and a worsening economic and political situation. In making a case 
for a more politicized FEINE, Murillo makes an important cultural move. 
While indigenous groups and other "subalterns" have often been noted 
to deploy what Gayatri Spivak famously dubbed "strategic essential- 
ism" (claiming a timeless identity in order to advance certain political 
ends), Murillo employs its opposite, what might be called strategic 
constructivism. Emphasizing context, time, and place, he saw no reason 
why an organization should not update its repertoire. "If Jesus Christ 
came back today, you think he would be on a donkey? He would be on 
a plane, use the Internet, have satellite TV. He would use all the chan- 
nels." FEINE had not used all the channels, and it paid a price in the 
struggle for representation. 

As argued above, in nonelectoral settings of representation, there is no 
safety in numbers. Murillo estim ares th at FEINE represents 5,000 chn rches 
and approximately 2.5 million indigenous Evangelicals, located mostly in 
the central sierra, where Protestantism has increased "65 percent in the 
last five years" (FEINE 1999 and 2001). However, a World Bank-funded 
survey of organizational strength fotmd a striking lack of indigenous iden- 
tification with FEINE in the central sierra, noting that "the undefined state 
of FEINE or its lack of cohesion converts its bases into ’hidden organiza- 
tions’" (PRODEPINE 1998, 65, n. 23). Additionally; despite having a large 
social base, in term of public relations, Murillo noted in 1999, 

We are at zero. We want to win public opinion, credibility; this is fundamental 
in the modern situation, [it is] one of the big things I have learned from CONAIE. 

9. Unless otherwise indicated, quotes from Murillo draw from an interview with the 

author (Murillo, Interview, April 7, 1999). 
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h~ the last protest, they controlled the media, and confronted government. Tech- 
nocrats are afraid of rocks, and not rocks from the streets but from press confer- 
ences. They say [to us, FEINE] "You can be three million, but you don’t protest, 
don’t do anything, why should I listen to you?" 

FEINE also finds itself operating in a new multicultural constitutional 
context wherein the incentives to adopt some of the terms of CONAIE’s 
political projects have increased.1° This is particularly evident in the case 
of nationalities, a term that CONAIE has skillfully injected into the national 
vocabulary (Karakras 1995; Lucero 2003). Unlike his predecessor, Murillo 
explains that "we are not against [indigenous nationalities], we are them." 
While the organization is more comfortable with the term pueblo, a term 
recogT6zed internationally and less tied to CONAIE, it now describes it- 
self as "an organization that includes the self-recognized nationalities and 
indigenous pueblos of the Evangelical sector" (FEINE 1999, 7).11 In turn, 
FEINE has even altered its own self-recognition by changing its name from 
the Ecuadorian Federation of Indigenous Evangelicals to the Ecuadorian 
Council of Indigenous Evangelical Pueblos and Organizations, (though 
for legal reasons, it keeps the FEINE acronym). 

These kinds of changes illustrate the compelling view of indigenous iden- 
tifies that Jean Jackson (1995) and others: "Indianness" is formed dialogi- 
cally by a plurality of actors who engage in a conversation over what 
indigenous identity is and what its political projects should be about. With 
some luck, visiting social scientists sometimes have the opportunity to par- 
ticipate directly in those conversations. I was invited to participate in some 
FEINE meetings after I had offered to help FEINE place English and Span- 
ish versions of their new political program on the Internet.12 As is often the 
case in indigenous organizations, sympathetic non-indigenous advisors and 
technicians often participate in these meetings. In one meeting in April 1999, 
two FEINE leaders, two non-indigenous advisors, an indigenous Pastor, 
and I began to discuss the emerging FEINE political program.13 

10. The collective rights of indigenous people are guaranteed by the government in 

twenty-four separate articles, product of a constituent assembly that included a host of 

political actors, the most important indigenous voice being CONAIE. 

11. "Self-recognized nationality" (nacionalidades autodenominadas) is the cautious phras- 

ing found in the Ecuadorian constitution itself. As elites were still very nervous about 

officially abandoning the idea of a single Ecuadorian nationality, the compromise they 

struck with CONAIE was to acknowledge that this was the term that indigenous people 

had chosen for themselves. Here FEINE adopts the same language to locate itself within 

the new multicultural legal order. 

12. Marc Becker has done perhaps more than anyone to create spaces for indigenous 

voices on the Web. For a sample of his collaboration with indigenous organizations see 

http://www.yachana.org. 

13. Following the standard practice of participant-observation research, names in the 

ethnographic sections of this paper have either been withheld or changed. Where per- 

mission was given to use names, such as in formal interviews, I have used real names. 
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It was perhaps not surprising to find that FEINE’s platform was be- 
ing elaborated with CONAIE’s program quite literally in the background, 
on a chalkboard. One of the first things we discussed was a term often 
found in indigenous political discourse: cosmovision. Given the term’s 
lack of precision, it was not surprising to hear one indigenous leader ask 
the non-indigenous adviser, "What exactly is understood by indigenous 
cosmovisions"? Hector, the mestizo advisor--an Evangelical who had also 
worked at the state ministry for indigenous development, CODENPE, 
and was well versed in the new multicultural language of collective rights 
and development--responded that the term basically was a way to "talk 
about the totality of relations, customs, and practices particular to each 
pueblo." The group accepted the answer, though one member responded 
that a Pastor had once told him that cosmovision was a belief in the 
holiness of "the sun, mountains, spirits, etc."--not something for 
Evangelicals. Upon reflection, he felt the definition of cosmovision that 
the mestizo advisor gave was a useful one, and moreover, something 
that Evangelical Indians could have too. In the context of this discussion 
it is helpful to see a brief part of FEINE’s current political statement: 

FEINE has moved ahead in changing its organizational structure by creating 
the Ecuadorian Council of Indigenous Evangelical Pueblos and Organizations, 
a maximum representative organization and one that demonstrates its mandate 
to indigenous pueblos and society. All this is accompanied by a new vision that 
gives way to a new discourse that breaks.., with the monolithic tendency of 
Evangelical and ethnic fundamentalisms, and allows recognition, respect, and 
tolerance of difference .... It proposes the construction of a society of justice 
and solidarity based in the relationships between God, man, and nature, re- 
specting Christian principles and indigenous cosmovision. (FEINE 2001) 

Though FEINE has borrowed some elements from CONAIE, it has 
not signed on to all parts of CONAIE’s project. This became clear in our 
meeting as Hector, the non-indigenous advisor, who spoke more than 
anyone else did, outlined the transformation of CONAIE’s political 
project. An emerging consensus in CONAIE held that the indigenous 
movement should move from representation by organization toward 
representation by "nationality and pueblo." 

FEINE and other non-CONAIE organizations have argued (success- 
fully) against the way that these new units have been institutionalized 
in the new state Council for Indigenous and Afro-Ecuadorian Develop- 
ment, CODENPE.~4 By shifting the units of representation--from orga- 
nization to nationality and pueblo--the distribution of state resources 

14. In late 2000, FEINE and FENOCIN challenged the constitutionality of CODENPE 

in the courts. The Constitutional Tribunal held that representation based exclusively on 

nationality was unconstitutional. For more on the politics of representation and 

CODENPE see Jarrin Cuvi (2004), Lucero (2003) and Blanco y Negro (2004). 
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potentially would have changed dramatically. FEINE was particularly 
worried about the province of Chimborazo, home to the greatest num- 
ber of indigenous people and to more indigenous Evangelicals than any 
other province. Through executive decree, all the indigenous people of 
Chimborazo were grouped under the label of a single "Puruhua Pueblo," 
while the Northern Sierra, despite having a smaller indigenous popula- 
tion, had three distinct "pueblos." With this new vocabulary came a new 
arithmetic: since the number of pueblos and nationalities was translated 
into votes on the Executive Council of CODENPE, the heavily Evangeli- 
cal and indigenous central sierra (Chimborazo) had one vote (demo- 
graphically underrepresented) while the Northern Sierra gets three votes 
(overrepresented). CONAIE, critics argued, used this new language of 
representation to marginalize other organizations like FEINE. 

FEINE responded to this challenge. Adopting some of CONAIE’s ideas 
and rejecting others, FEINE changed its relationship to state and interna- 
tional actors. Although FEINE had previously had no trouble approach- 
ing state officials as "respectful citizens," today it participates in dialogues 
with the government, often after indigenous protests and as part of a 
broader indigenous project. FEINE has also sought to modify its already 
strong transnational connections. Historically, international Evangelical 
churches and organizations have injected important financial resources 
into the infrastructure of Ecuadorian indigenous Protestantism. World 
Vision, an Evangelical development organization, invested approximately 
$5 million in the 1980s, most of it in the province of Chimborazo (Brysk 
2004; Jarrln 2004). Though FEINE maintains contacts with international 
Evangelical actors, it also has new- contacts with the World Bank, partici- 
pates in a greater number of international conferences, and is sponsoring 
its own transnational spaces like the First Latin American Meeting of In- 
digenous Evangelical Pueblos, held in September 2000. FEINE has also 
taken to the streets, participating alongside CONAIE in the 1998 protests 
against price increases, the 1999 protests against the government’s freez- 
ing of bank accounts, supported the 2000 CONAIE-led protests that re- 
moved Jamil Mahuad from office, and even more recently protest against 
their ostensible ally President Guti6rrez. 

While FEINE has yet to truly challenge the hegemony of CONAIE in 
the public sphere, it has gained an unexpected place in protests and at 
the negotiating table. The internal politics within the Ecuadorian indig- 
enous movement problematizes what has often been described as a cen- 
tralized and unified structure of indigenous representation. 

Nationalizing and Globalizing Ayllus 

If Evangelicals in Ecuador have worked hard to diminish their ties 
with North American Protestantism and emphasize legitimate claims to 
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indigenous representation, ayllus have had the opposite problem. Ayllu 
leaders have had to enter transnational networks to translate their "pre- 
Columbian" cultural capital into nationally relevant social organizations. 
The recent history of the ayllus is best understood in the context of in- 
ternational development and new legal orders of official 
multic ulturalism. 

The 1980s represent the first phase of the modern ayllu movement, 
which took place in precisely those regions where ayllu traditions were 
strongest, the departments of Oruro and PotosL In the wake of a severe 
drought (1982-83) and a rapidly deteriorating national economy, 
there emerged a new effort in the altiplano to channel international re- 
sources to new development projects. Those projects exacerbated the 
conflict between ayllu and sindicato organizational forms. Some national 
NGOs--often linked to leftist or Katarista political parties15--saw union 
structures as the only viable organizational form suitable for develop- 
ment projects and made it a requirement for receiving development as- 
sistance. Many Aymaras, who had opted to keep traditional authorities 
and rejected the sindicato, found themselves in a difficult situation 
(Rivera and THOA 1992; Andolina 2003). 

Some international funders, however, did not have an anti-ayllu bias. 
Most notably, the European Economic Community funded the Self-De- 
velopment Campesino Program (PAC, Proyecto de Autodesarrollo 
Campesino), which opted to work not with unions but with ayllus. In 
Potosl and Oruro, "the willingness to understand and redeem the tradi- 
tional organizational structure by an external agent such as PAC, at the 
same time stirred up cultural validation in the communities, accompa- 
nied by a growing willingness of self affirmation. Little by little.., they 
began to develop common platforms of action" (Izko 1992 cited in 
Andolina 2003, 130). International funds thus created a new set of op- 
portunities for reversing the "sindicalizaci6n" of certain highland re- 
gions. In the last years of the decade, provincial ayllu federations were 
founded in Oruro (FASOR, Federation of Ayllus South of Oruro) and 
Potosl (FAOINP, Federation of Indigenous Ayllus of North Potosi), fol- 
lowed by the establishment of a National Council of Ayllus and Markas 
(CONAMAQ). 

However, similar to external religious actors in Ecuador, European 
programs cannot take full credit for driving local events. In fact, the thin 
ka~owledge that European project managers had of ayllu structures ar- 

15. Katarismo is an Aymara political movement that took its name from Tupac Katari, 

leader of an important rebellion in 1781 against the Spanish colonial state. Contempo- 

rary Katarismo seeks to articulate peasant and indigenous identities in organizing rural 

sectors, a practice Kataristas like to call "seeing with both eyes." 
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guably distorted pre-existing systems of authority rather than simply 
strengthening them. As an Aymara research team found, the European 
projects would begin by consulting the jilanqu who governed a set of 
communities where projects were planned. However, once the project 
was underway, development programs ignored the ayllu territorial sys- 
tems and established centers from which an agronomist, and engineer, 
and a surveyor could attend to the needs of several different ayllus 
(Rivera and THOA 1992, 189-190). As this study suggests, the European 
funders’ most important contribution was beginning a process in which 
the "ayllu question" went from a local one to a national and interna- 
tional one. 

Indeed, there were well-placed people in and outside of Bolivia who 
saw ayllus as options for the future, not relics of the past. Richard Chase 
Smith, who worked with Oxfam America on indigenous matters for 
many years, recalled a day in his graduate training when a young histo- 
rian named Tristan Platt visited a seminar taught by renowned Andeanist 
scholar John Murra. Platt astonished Smith and his fellow- students by 
detailing how- ayllus were not just the sixteenth-century units Murra 
had researched so ably, but also viable contemporary social and politi- 
cal units. Years later at Oxfam, Smith was struck that Bolivian political 
and social actors did not seem to know- what his former seminar class- 
mates learned, that ayllus continued "to regulate the social, economic, 
and religious life of tens of thousands of Andean campesinos" (Smith 
1992, 15). In the late 1990s, as the rural union leadership of the CSUTCB 
was entering a political crisis, a new federation of ayllus came into exist- 
ence, with the help of Oxfam and a Bolivian research organization, the 
Andean Oral History Workshop (THOA, Taller de Historia Oral Andina). 

The relationship between THOA and Oxfam America is emblematic 
of the transnational nature of the resurgence of ayllus. THOA was 
founded in 1983, a product of the intellectual and political activities as- 
sociated with indigenous political organizing of the CSUTCB and broader 
Aymara nationalism. However, THOA soon grew disillusioned with the 
marginalization of Aymara and Quechua politics in an organization with 
"a union, peasant, and classist essence" (Choque n.d., 2). THOA began 
to dedicate an increasing amount of work to "rescuing" the ayllu from 
political or social erasure, both in terms of scholarly research as well as 
non-governmental advocacy, often with aid from Oxfam America and 
other international sponsors of indigenous causes.~6 

The 1990s signaled the beginning of a new period in THOA’s institu- 
tional biography, as well as in the trajectory of the ayllu movement. This 

16. Other funders included the Inter-American Foundation, Plan International, and 

IBIS. 
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new period was inaugurated by changes advanced by the administra- 
tion of President Jaime Paz Zamora. Paz Zamora, in 1991, oversaw the 
ratification of International Labor Organization (ILO) 169 (which recog- 
nizes the existence and collective rights of indigenous people). That same 
year, as part of a set of economic reforms, he announced the implemen- 
tation of new taxes that would have important impacts in the country- 
side. Many ayllus were at the center of resistance, as they often had 
colonial titles that seemed to exempt them from state taxes. THOA be- 
gan to get requests from the ayllus to help resist this new imposition of 
the Bolivian state. THOA helped many ayllus begin the move from union 
models back to ayllu forms of governance, something that THOA and 
ayllu leaders felt would provide ayllus with more protection, especially 
in the light of the ratification of ILO 169. All this, THOA members ex- 
plain, coincided with the CIDOB (the lowland ethnic federation) March 
of Dignity from the Amazon to the altiplano (1992) and a deepening 
crisis within the more class-based CSUTCB (THOA Group Interviews, 
November 8 and August 22, 1999). 

The state reforms of the mid-1990s, especially the Law of Popular 
Participation (LPP, 1994) and Nation Agrarian Reform Law (INRA, 1996) 
contributed to the changes in incentive and opportunity structures. The 
first law gave legal standing (personeria jurfdica) to indigenous, peasant, 
and urban collectivities, thus giving ayllus the opportunity to officially 
register with the state as a territorial base organization (OTB). The sec- 
ond law changed agrarian reform laws to allow indigenous people (and 
only indigenous people) the right to conform what the law calls original 
communal lands (TCO). Given these new- political, economic, and cul- 
tural benefits, many communities that previously identified as "peasant 
communities" (in line with the 1953 agrarian laws) now opted for "re- 
constituting" themselves as ayllus. 

The changes in national law, however, are themselves linked to 
transnational actors such as DANIDA (Denmark Foreign Aid Agency), 
which provides much of the funding for the implementation of Popular 
Participation, and the World Bank supports the state land reform initia- 
tive (Javier Callua, DANIDA official, Interview, October 7, 1999). Addi- 
tionall}; Oxfam America, IBIS-Denmark, Plan International, and other 
international NGOs have begun to make more funds available for the 
multiple activities involved in reconstituting the ayllus and linking them 
in the emerging structures like federations in Oruro and PotosL To get a 
better sense of how these macro changes are reaching local spaces, it is 
helpful to consider a meeting I attended in Pacajes, a province in the 
altiplano of the La Paz department in November 1999. 

It took a few- hours (and a few changes of typically cramped vans) to 
travel from La Paz to the site of the meeting, Callapa, the only pueblo in 
Pacajes that had not abandoned the sindicato and returned to the 
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structure of original authorities like Jilaqatas, Mallkus, and Mama T’allas. 
An Aymara-run organization, the Center for the Holistic Development 
of Aymara Women (CDIMA) ran the meeting in Callapa as essentially a 
workshop on the country’s new legal reforms and the advantages of 
reconstitution.17 

The CDIMA professionals displayed an impressive command of the 
new constitutional and legal framework of indigenous rights. They 
moved effortlessly from the main constitutional provisions (Article 1, 
171) to the specific paragraphs, sections, and subsections of tax codes, 
international treaties, and new laws. Their explanation of the Law of 
Popular Participation was particularly effective. They explained that the 
LPP created a new division of powers on the local level: municipio, over- 
sight committees, and OTBs. In this scheme, there is no more room for 
sindicatos. "Sindicatos have nothing to do in the municipal government," 
they explained. "Therefore, they should soon disappear." This was a bit 
misleading as sindicatos are allowed to have a role under the new law: 
The law does not allow, however, the same community to have legal 
standing as both an indigenous community and a sindicato. Thus, by 
reconstituting ayllus, sindicatos would in effect disappear. 

Having erased unions on the blackboard, the presenters moved to 
important keywords in the new indigenous political lexicon: land and 
territory. The distinction between the two, Smith (1996) explains, was 
first elaborated by a UN Working group, then adopted by Amazonian 
organizations, and then by indigenous groups through the Americas. 
CDIMA professionals drew the clear difference between land and terri- 
tory. Land, they argued, was the 30-cm layer of arable soil, the indi- 
vidual plots that Bolivian peasants fought for in 1952. Territory was much 
more--it included the sun, moon, mountains, stars, flora, and fauna-- 
the stuff of cosmovisions. And territory could be legally protected if in- 
digenous people legalized their ayllu and contacted the government to 
do the necessary studies. The CDIMA team emphasized that many of 
these changes--toward ayllu and territory--were not going to occur 
overnight, but they urged "reflection and unity:" 

After the seminar ended, I rode back to La Paz with one of the seminar 
participants, a mallku whom I will call Don Marcelo. He had traveled 
from a distant province that borders Chile and is located about 4,000 meters 

17. CDIMA was founded by Alicia Caniviri, an Aylnara woman who serves on the 

board of the international indigenous advocacy group Abya-Yala (headquartered in 

Oakland). The growing presence of Aymara professionals in CDIMA, THOA, and other 

NGOs contrasts with the neocolonial image of non-indigenous or foreign intermediar- 

ies who collect "juicy salaries" and set the terms of indigenous development. While 

some criticize the "lndianization" of development programs as assimilationist (Patzi 

1999), this certainly marks an important change in the development landscape. 
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above sea level. He told me that his community really turned "back" to 
the ayllus when the LPP and INRA laws recognized them. "The law 
grabbed us, and we grabbed the law." Since then, they have been reconsti- 
tuting the ayllus with the help of "some friends." In particular, four NGOs 
have been working "together" and have divided the labor among them. 
CADA (Center for Andean Development and Agriculture), an NGO that 
employed a distinguished Aymara historian, Roberto Choque, taught them 
usos y costumbres or traditional practices that were performed by the ayllu 
authorities. CDIMA helped with the legal questions--which was no sur- 
prise given the legal fluency the CDIMA team demonstrated. THOA helped 
document ayllu history and organize colonial and other titles that an ayllu 
or marka might have. Lastly; Fundaci6n Dialogo, he said, "mostly helps 
with the paperwork (tr~mites)." 

After Don Marcelo explained the NGO assistance his marka received, 
I asked him why they moved from sindicatos to ayllus; he said that they 
did it because the sindicatos were full of self-interested folks who took 
money. Mallkus and ayllus offered the promise of the end of corruption 
and "living well" again. Other traditional leaders in Callapa shared some 
of Don Marcelo’s sentiments. They said that the sindicatos are no longer 
respected, but that the mallkus are. Political parties get in the sin dicatos, 
another said, and it becomes about clientelism, not representation. Some 
suggested that the very system of ayllu rotation, in which one must move 
up through the ranks and not remain in office, served to keep corrup- 
tion at bay. Whether many of the authorities were convinced of the moral 
superiority of ayllus, or made an instrumental judgment about what 
would be better in securing resources, the pro-ayllu transnational mes- 
sage seemed to be working. However, building new communal alterna- 
tives is one thing, participating in national politics is quite another. 

As our stop approached, I asked mallku Don Marcelo about how he 
saw the emergence of the new national confederation of ayllus and 
markas, CONAMAQ. "It is fine, he says, but we don’t see it much. And 
we (mallkus) don’t ever see the money." That parting comment cap- 
tures two of the main critiques made of the national organization: 1) it is 
a new set of elites and not representatives; 2) it is a new elite that, like 
the old elite, just wants to get money. Speaking of some of the leaders of 
the Oruro and Potosl federations before they constituted part of the 
CONAMAQ leadership, one critical Aymara sociologist wrote, "It is clear 
that the new indigenous representation makes possible the birth of a 
new elite that in theory is traditional, but in practice reproduces exter- 
nal elements not far from those of the [class-based] CSUTCB" (Ticona 
1996a, 1). The construction of "new representation" is always a difficult 
task. It can become even more difficult when new representation faces 
the challenges of "old" representation and the challenges of electoral 
politics. 
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FEINE, Elections, and Elites 

For FEINE, political salvation seemed to lie in the strategic appropria- 
tion of other organizations’ tactics and discourses. In 2002, after joining in 
national protests, FEINE followed CONAIE’s lead once again in entering 
national electoral politics. In a surprising move, FEINE decided to sup- 
port the Amazonian indigenous leader Antonio Vargas, the former presi- 
dent of CONAIE, in his campaign for the upcoming presidential elections. 
Vargas is a controversial figure in part because of his aforementioned role 
in the military-indigenous rebellion and the junta of National Salvation.18 
Vargas alienated many within the indigenous movement and came in dead 
last in a crowded field of candidates. The defeat was perhaps even more 
pointed for Vargas given the contrast with the victory of his old ally, 
Guti~rrez, whom CONAIE and its electoral partner Pachakutic endorsed. 
For FEINE and its electoral arm, Amauta Jatari, more bad news came in 
poor overall results on the local level; even in Chimborazo, FEINE’s strong- 
hold, Amauta won only 5 percent of the vote. Then in December 2003, the 
Electoral Tribunal of Ecuador eliminated Amauta Jatari from its register 
for failing to present candidates in at least ten provincial races (Jarrfn 2004). 
Electorally, the Evangelical indigenous movement was in deep trouble. 
FEINE, however, continued to remain visible in the growing popular pro- 
test against a Guti~rrez administration that was moving toward the politi- 
cal right especially in its negotiations with the International Monetary Fund 
and the United States. 

Protests against the government did not preclude, however, new po- 
litical arrangements. To return to where this article began, after Presi- 
dent Guti~rrez had a very public falling out with CONAIE in August 
2003, the political door began to open again for Antonio Vargas. In June 
2004, Vargas accepted the post of minister of social welfare in a ceremony 
attended by the presidents of FEINE, two CONAIE subsidiaries--the 
coastal federation CONAICE and the Amazonian federation 
CONFENIAE--and a representative from the transnational Amazonian 
body COICA (BBC 2004). The number two post at the ministry was as- 
sigued to an Evangelical leader from FEINE. For the moment, Vargas 
and FEINE were in the government, while CONAIE and its highland 
confederation, ECUARUNARI were left out. 

Many question the political wisdom of FEINE’s move, one which may 
seem driven by short-term political goals. However, it is important to 
note that in moving from protests to government posts, FEINE has fol- 
lowed an example set by CONAIE and other indigenous organizations 
that often engage in pragmatic mixes of contestation and negotiation. 

18. For more on the coup see Collins (2000) and Lucero (2001). 
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Moreover, for FEINE this kind of visibility may itself be part of the po- 
litical transformation it set out for itself. In an interview in 1999, FEINE 
president Marco Murillo remarked half-jokingly (and somewhat pro- 
phetically): "Perhaps in four years, FEINE and Amauta [Jatari] will be 
in the government and CONAIE will be complaining about it." 

Ayllus, Elite Alliances, and Elections 

In September and October 2000, Bolivia found itself in a period of 
nation-wide protests. The catalyst was the privatization of water in 
Cochabamba, but soon the protests became a generalized d enunciation 
of neoliberal reforms and the U.S.-backed policies of coca eradication. 
In ongoing protests, the CSUTCB, under its own "mallku," Felipe Quispe, 
seemed to feed off of the growing popular frustration with then Presi- 
dent Hugo Banzer (Gustafson 2002; Finnegan 2002). CIDOB even con- 
templated a march, but then, as the organization had previously done, 
negotiated with the government and called the mobilization off. 
CONAMAQ, which not coincidentally shared CIDOB’s La Paz office 
space, also tried to share its tactics in drawing a contrast with the rock- 
throwing CSUTCB. CONAMAQ’s leadership approached President 
Banzer, who was not only the president but also an aging ex-dictator 
with a reputation for repression during his previous rule in the 1970s. In 
the midst of this historically and politically charged environment, the 
CONAMAQ mallkus were shown in the national press, shaking hands 
with the (ex-dictator) president, stating that the ayllus were not like the 
unions, they were not made for protest, and that CONAMAQ supported 
President Banzer. 

While they hoped that Banzer would reward them later, CONAMAQ’s 
gamble paid off very poorly. The CSUTCB and Quispe became more 
popular as Banzer’s credibility fell. Protests intensified, with CONAMAQ 
isolated and its bases wondering what its leaders had done. So were its 
funders. Both Oxfam and IBIS announced that they would be reevaluat- 
ing their support until the next CONAMAQ congress picked new lead- 
ers (Igidio Naveda, personal communication, January 18, 2001; Naveda 
and Landeo 2002). 

During the next congress, new leaders were selected and CONAMAQ 
began to show signs of learning from past mistakes. During a 2002 
CONAMAQ meeting, one mallku noted that the "sin of [the previous 
leader of CONAMAQ] is making us pay double, because people do not 
tire of saying that CONAMAQ has leaned toward the government, that 
it has dropped to its knees, that it has dropped its pants" (Naveda and 
Landeo 2002). Rejecting this position, CONAMAQ’s current leadership 
has made a special effort to gain new legitimacy in a period of political 
change in Bolivia. In June 2002, as Bolivians were about to go to the 
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polls to elect a new president, CONAMAQ took a page from the recent 

history of CONAIE in Ecuador and demanded a constituent assembly 

to reform the constitution.~9 Along with CIDOB, CONAMAQ led a thirty- 

day-long march to the capital city of La Paz to demand a participatory 

reform of the constitution. With the 2002 election of neoliberal Gonzalo 

Sdnchez de Lozada (known universally as Goni), a former president who 

presided over the last set of multicultural and neoliberal reforms, 

CONAMAQ was quick to put itself in the role of vocal opposition. It 

declared that the new government had "defrauded and tricked" indig- 

enous people (CONAMAQ 2002). CONAMAQ also joined the protests 

in October and November 2003 that forced Goni to resign from the presi- 

dency: Protests continued against Goni’s successor, Carlos Mesa. How- 

ever, these protests were mostly associated with the visible roles Felipe 

Quispe of the CSUTCB and Evo Morales, the cocalero leader, played. 

Both Quispe and Morales have become even more visible as leaders 

of their respective political parties, the Pachakutik Indigenous Move- 

ment (MIP) and the Movement toward Socialism (MAS). Morales and 

MAS, though, have had the most success. Morales placed second in the 

2002 presidential election, and MAS won the largest share of council 

seats of any party in the 2004 local elections; MIP and CONAMAQ were 

less successful.:° It is noteworthy; though, that CONAMAQ, taking ad- 

vantage of recent changes in electoral laws that allow non-political par- 

ties to participate in elections, won thirty-four local council seats. This is 

an important development and an indicator that CONAMAQ may have 

recovered some lost ground. However, the organization still finds itself 

following, not leading, developments in Bolivian indigenous politics. 

CONCLUSIONS 

The comparison of Evangelical and ayllu indigenous movements sug- 
gests some broader lessons about the scales, strategies, and structures of 
indigenous politics in the Americas, and beyond. First, despite strik- 
ingly different organizational forms and histories, FEINE and 
CONAMAQ both negotiated the local-global linkages that have shaped 
indigenous movements throughout the world. They both adopted key 
elements of an indigenous political discourse of autonomy and differ- 
ence that has become institutionalized and internationalized. In this they 
both succeeded, in different ways, in "internalizing the external," the 
alchemy classically described by Cardoso and Faletto (1978). With the 
help of foreign funds and changing national and international contexts, 

19. On the politics of Ecuador’s constituent assembly see Andolina (1999). 

20. MAS won 453 council seats to lead all parties. MIP won 68 seats, while CONAMAQ 

won 34 (Gisselquist 2005; La Raz6n 2005). 



Latin American Research Review 

both evang61icos and ayllus became "genuine" local indigenous actors 
that jumped scales to the terrain of national political life. 

Second, both FEINE and CONAMAQ converged in adopting the forms 
and tactics of what many scholars have come to see as "the primary char- 
acteristic of Indian ethnicity’: political resistance and contestation (Field 
1994, 239). FEINE and CONAMAQ leaders adopted and transformed dis- 
courses and tactics other organizations had used successfully. FEINE, 
through its strategic constructivism, adopted some of CONAIE’s language 
and politics while broadening the very category of "indigenous" to create 
greater space for an indigenous Evangelical presence. CONAMAQ took 
advantage of a hospitable national and international conjuncture in which 
ethnic federations like CIDOB were welcomed as alternatives to seem- 
ingly anachronistic peasant organizations. 

Third, it is clear that strategic imitation and organizational isomor- 
phism are not simple recipes for success (DiMaggio and Powell 1983). 
Organizations can take the appropriate form and learn the "right" les- 
sons at the wrong times. Even the savviest political entrepreneurs can- 
not always predict which strategy will play well within the larger 
structures of authenticity constituted by rural bases, international 
funders, and civil society, especially during times of crisis and electoral 
campaigns. Yet the surprising successes and occasional setbacks of both 
Evangelical and ayllu indigenous political projects help clarify a central 
lesson of indigenous representation: how Indians are spoken about 
transnationally shapes who gets to speak for Indians locally. 

EPILOGUE 

Since this article was written, popular mobilizations have forced both 
Ecuadorian President Lucio Guti6rrez and Bolivian President Carlos 
Mesa from office. While these cases of what some call golpes populares 
cannot be examined here, it is worth noting that these changes have 
once again repositioned FEINE and CONAMAQ. FEINE is on the de- 
fensive trying to distance itself from a Guti6rrez government that grew 
increasingly anti-democratic (even reaching the point of closing down 
the Supreme Court). CONAMAQ opposition to the Mesa government 
and support for a new constituent assembly has kept it in the main- 
stream of Bolivian contention. 
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In his magnum opus, Europe and the People without History (1982), Eric R. 
Wolf drew on Marxian categories to explain how the acceleration of capi- 
talist development in eighteenth-century England amplified pressures 
against the ruling class and the state that did its bidding, as new laboring 
classes came into being and struggled for their rights.1 In this context, 
Wolf asserts: "The specter of disorder and revolution raised the question 
of how social order could be restored and maintained, indeed, how social 

1. Throughout this essay; the term social movement refers to "those sequences of conten- 
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order was possible at all."2 In another classic text of a rather different ideo- 
logical persuasion, Samuel Huntington fetishized the problem of political 
order in the modernizing third-world societies of the 1960s, stressing the 
dangers of excessive political participation in so-called praetorian states. 
"In a praetorian system," Huntington suggests, "social forces confront 
each other nakedly; no political institutions, no corps of professional po- 
litical leaders are recognized or accepted as the legitimate intermediaries 
to moderate group conflict .... The wealthy bribe; students riot; workers 
strike; mobs demonstrate; and the military coup."3 

It is hardly surprising that in the context of effervescing social 
movements--or "mass praetorianismi’ in Huntingtonian language--the 
central concerns of mainstream sociologists and political scientists writ- 
ing about Bolivia during the past number of years has been the specter of 
revolution and the concomitant need to contain the rebels from below and 
reestablish order from above. A five-year period of left-indigenous revolt 
began in 2000 with the Cochabamba Water War against privatization in 
that city. This was followed by the 2003 and 2005 Gas Wars, whose pro- 
tagonists called for, among other things, nationalization of the hydrocar- 
bons industry. The insurgents successfully overthrew President Gonzalo 
S~nchez de Lozada, and later Carlos Mesa, when their demands were not 
met. These protests set the stage, of course, for the electoral victory of Evo 
Morales, leader of the Movimiento al Socialismo (MAS; Movement toward 
Socialism), in the December 2005 general elections. 

For those radical scholars who saw neoliberal rule in Bolivia during the 
1980s and 1990s as fundamentally premised on racialized class injustice, 
these rebellions raised different concerns from those of the mainstream, 
leading these scholars to ask how such discontent might be channeled into 
a full-fledged transformation of Bolivia’s social and political structures to 
meet the interests of the indigenous, proletarian, and peasant majorit2:4 

The books under consideration here reflect how intellectual debate 
on the Bo]Man scene has polarized in step with political realities on the 
ground. These texts can usefully be situated on an order-to-insurrection 
continuum, beginning with what I would term the guardians of order, fol- 
lowed by masista loyalists, and finally the critical left. These are blurry rather 
than discrete categories, of course, with authors at times bridging the 
divides. 

2. Eric R. Wolf, Europe and the People wilhout History (Berkeley: University of California 

Press, 1997), 8. 

3. Samuel P. Huntington, Political Order in Changing Societies (New Haven, CT: Yale Uni- 

versity Press, 1968), 196. 

4. See Jeffery R. Webber, Red October: Left-Indigenous Struggles in Modern Bolivia (Leiden: 

Brill Academic Publishers, 2010). 
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THE GUARDIANS OF ORDER 

The collection of essays edited by John Crabtree and Laurence White- 
head emerged out of a pair of conferences held in Oxford and La Paz in 
2006 and 2007. Unresolved Tensions centers on issues of ethnicity, regional- 
ism, state-society relations, constitutional reform, economic development, 
and globalization. Seemingly rushed into print (typographical errors and 
awkward translations abound), it is an uneven and unsatisfactory attempt 
at a panoramic perspective on the opening phase of Morales’s rule, os- 
tensibly from a wide range of theoretical and ideological vantage points. 
But although Whitehead assures the reader that the collection is "not de- 
signed to promote any- one particular standpoint" and that the editors 
are "sympathetic but uncommitted outsiders" (255), the deliberately cir- 
cumscribed range of debate on offer belies the pretense of objectivity and 
passive neutrality. 

The contributions are decisively weighted toward liberal and conser- 
vative perspectives on Morales’s administration and broader questions 
of Bolivian historiography, politics, society, and economy. Of fourteen 
substantive chapters (excluding the brief introduction but including the 
conclusion), there are but four exceptions: Xavier Alb6~ thoughtful an- 
thropological study of the long memory of ethnicity; Rossana Barragfin’s 
institutionalist-historical overview of the central state’s collection and dis- 
tribution of fiscal revenues to distinct regions since the founding of the 
republic; Carlos Arze’s brief Marxist account of economic and social de- 
velopments under neoliberal globalization; and Luis Tapia’s sophisticated, 
critical, and masista overview of constituent versus constituted power un- 
der Morales. For the sake of brevity, I focus on the volume’s overarching 
thrust, which is defined not by these exceptions but by the other analyses 
by liberal and conservative guardians of order. 

The chapter by Jos6 Luis Roca provides one helpful entry into this mo- 
rass by arguing the astonishingly reductionist thesis that regional conflict 
in Bolivia has, as a rule, subsumed class and ethnic tensions and con- 
tinues to define the central axis of division in the country to this day. In 
proposing, as a solution and in opposition to the alleged centralism of 
La Paz, that autonomous powers should devolve to each of Bolivia’s nine 
departments, Roca aligns himself ideologically with conservative autono- 
mists of the eastern lowlands, or media luna--particularly those of its lead- 
ing edge, the elite of the department of Santa Cruz. This scheme, which 
Roca had presented in greater detail in Fisonomia del regionalismo boliviano, 
would purportedly decentralize political power and perhaps ensure Bo- 
livia~ viability as a single country:5 However, it also willfully obfuscates 

5. Jos~ Luis Roca, Fisonomfa del regionalismo boliviano (La Paz: Editorial Los Magos del 

Libro, 1980). 
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the massive concentration of natural gas, agro-industrial landholdings, 
and industrial and financial capital in the departments of Santa Cruz and 
Tarija, at the expense of other regions. In opposition to what Roca con- 
tends, Bolivia~ main popular movements call for a radical redistribution 
of wealth down the social hierarchy along geographical, ethnic, and class 
lines. Whatever their rhetoric, demands for autonomy emanating from the 
eastern lowlands reflect a political campaign to destabilize, and thus halt, 
each and every modest step by Morales’s government toward the end of 
redistributing wealth? 

Elsewhere, Roca follows the notoriously racist novel Pueblo enfermo 
(1909), by the historian Alcides Arguedas, in lamenting "the obstinacy 
of the Aymaras of La Paz" (18). The largely Aymara and Quechua pop- 
ulations of the western departments are, for Roca, "strongly influenced 
by traditionalism" and therefore desire a retrogressive "return to pre- 
Hispanic societal modes across Bolivia" (74). Roca’s chosen people of the 
media luna, by contrast, are refreshingly modern, broadly supporting 
"neocapitalist development and market economics" (74). 

Franz Xavier Barrios Suvelza’s chapter on Bolivia’s state-society nexus 
stands out for its Huntingtonian view that a dangerously praetorian Bo- 
livia faces the danger of overpoliticization under Morales: "the current 
process of change in Bolivia involves a tendency.., to reshape the style of 
the state in the direction of an unbounded and unconstrained democracy, 
one lacking restraint on the passions--what we might call in Stoic terms 
a pathetic state," that is, "a style of state where democratic and politicized 
forces have come to permeate the state" (125). The increasing involvement 
of popular classes in democratic politics is the specter, and for Barrios 
Suvelza, the solution is the reassertion of the "apolitical" and "a-demo- 
cratic" realms of the state (125). We are to recoil in horror from "[t]he way 
in which democracy has overflowed into the decision-making sphere" 
under Morales "to the detriment of a-democratic and apolitical state func- 
tions" (133). 

Liberal guardians of order tend to a more realistic account of the re- 
forms Morales has actually implemented, as distinct from his radical 
sophistry. Unlike conservative critics, they are predisposed to accept the 
existence of his regime, as there is no viable right-wing alternative and 
the regime continues to chart a path of moderation. Morales may even be 
a stabilizing force for good in their eyes. "In recent years," writes George 
Gray Molina, head of the UN Development Program (UNDP) in Bolivia, 
"much attention has shifted to the relative strength of social movements 
and the weakening of traditional political parties, democratic institutions, 

6. See, among other sources, Mark Weisbrot and Luis Sandoval, The Distribution of Bo- 

livia’s Most Important Natural Resources and the Autonomy Conaqicts (Washington, D.C.: Center 

for Economic and Policy Research, 2008). 
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and the rule of law, among other dimensions of the state-society balance" 
(109). He cites a UNDP survey published in 2007 that found that "Bolivians 
feel that laws are not enforced, because most feel that qaws are unjust’ and 
that ’unjust laws may be broken.’" As well, "Bolivian public opinion has 
identified the worst transgressors as ’the rich’ and ’politicians" and "most 
Bolivians continue to advocate ’universal’ enforcement of laws while at the 
same time reserving the right to transgress, protest, overturn law" (120). 

For Gray Molina and other liberals, these are worrying trends and the 
priority of the day should be to construct a modus vivendi, or institutional 
apparatus, of state-society relations able to dampen the rising tide of radi- 
cal discontent and to make cosmetic changes to the status quo without al- 
tering its socioeconomic foundations. To this end, the best bet for liberals 
might be to hazard some "institutional pluralism," allowing ’~tate holes" 
or "places where bureaucratic or legal state presence is tenuous.., where 
authority, legitimacy, and sovereignty are continuously contested" (113) 
by unions, indigenous communities, and social movements, so long as the 
latter are ultimately contained and liberal capitalist rule is not threatened 
at its core. By and large, Gray Molina concludes, state-society relations 
under Morales reflect this objective in many ways and, indeed, present 
continuities with the neoliberal model. 

MASISTA SCHOLARS 

Despite a flurry of publications in the wake of Morales’s election, there 
is as yet no theoretically sophisticated, empirically rich, comprehensive 
account of the social origins and political trajectory of MAS. Suggestive 
journalistic monographs and articles by investigators sympathetic to MAS 
have appeared,7 as have descriptive texts of the relations between social 
movements and the state under Morales? Despite important empirical in- 
sights, these works tend to lack historical and theoretical depth, and they 
often uncritically parrot official dispatches from the party. At best, they 
offer only a partial picture of the present. 

Unfortunately, Jorge Komadina and C~line Geffroy’s El poder del mo- 
vimiento politico does not escape these tendencies, instead continuing the 
tradition of impressionistic and partial analysis. Although it makes fre- 
quent claims about the overarching course and significance of MAS’s de- 

7. The most important of these works are Pablo Stefanoni and Herv6 Do Alto, Evo Morales: 

De la coca al palacio: Una oportunidad para la izquierda indfy~ena (La Paz: Malatesta, 2006); Shir- 

ley Orozco Ramlrez, "Historia del Movimiento al Socialismo (MAS): Trayectoria polltica e 

ideol6gica," Barataria 1, no. 2 (2004): 16-22; Pablo Stefanoni, "MAS-IPSP: La emergencia del 

nacionMismo plebeya," Observatorio Social de Amdrica Latina 4, no. 12 (2003): 57-68. 

8. Marfa Teresa Zegada, Yuri F. T6rrez, and Gloria CSmara, Movimientos sociales en tiem- 

pos de poder: A rticulaciones y campos de con.flicto en el gobierno del MA S (La Paz: Plural Ed itores, 

2008). 
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velopment, the study is circumscribed geographically to the department 
of Cochabamba and temporally to the period between 1999 and 2005. 
The theoretical framework presented at the outset of the book is a de- 
rivative combination of European new social movement theory (Alberto 
Melucci, Alain Touraine, Chantal Mouffe, Ernesto Laclau), French post- 
structuralism (Michel Foucault), and American liberal institutionalism 
(Charles Tilly, Sidney Tarrow). Though cited, these influences are often 
not integrated into the authors’ analysis, breaking its flow while adding 
nothing by way of insight. The political-economic backdrop of neoliberal 
crisis and its role in fostering left-indigenous movements and MAS itself 
is mainly absent, with not a single reference to the voluminous literature 
by economists and sociologists at the La Paz-based Centro de Estudios 
para el Desarrollo Laboral y Agrario (CEDLA), for example. The treatment 
of opposing analytical viewpoints frequently descends into caricature, as 
in the discussion of Marxism in chapter 1. As well, descriptions of well- 
known phenomena and concepts such as political movement (as distinct 
from political party and social movement) are presented as major theo- 
retical breakthroughs. Nonetheless, the book is rooted in an impressive 
array of interviews, ranging from rank-and-file members of the party to 
officials in its highest institutional echelons. Important empirical data can 
therefore be gleaned from a careful reading of the book, despite its theo- 
retical shortcomings. 

Komadina and Geffroy begin by opposing their analysis to that of or- 
thodox Marxists (who characterize MAS as reformist rather than revolu- 
tionary socialist), to that of liberals and conservatives (who label MAS as 
populist in a pejorative sense), and to that of autonomist Marxists (who 
portray MAS as closer to a social movement than a political party). In 
what follows, they examine the strategic and tactical orientation of MAS 
in relation to formal electoral politics and street protests during the past 
decade. A principal thesis is that the 2002 general elections were a turning 
point, shifting the party from extraparliamentar2; insurrectionary change 
to electoral politics. To the surprise of everyone, Morales came a very close 
second to Sfinchez de Lozada in those elections, making success at the 
national level increasingly plausible. The party began, therefore, to court 
the urban middle class, moderating its anti-neoliberal rhetoric in an effort 
to secure victory in the next scheduled elections of 2007. 

However, MAS certainly did not abandon extraparliamentary activ- 
ism altogether, lest it lose its social base in increasingly radical and well- 
organized popular sectors. As Komadina and Geffroy correctly point out, 
when MAS militants took to the streets in the 2003 and 2005 Gas Wars, 
party leaders offered support strategically, distancing themselves at all 
times from the more radical sectors; privileging negotiated constitutional 
solutions to state crises rather than mass insurrection; and moderating the 
demands emanating from social activists, especially those calling for a 
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constituent assembly and full nationalization of the hydrocarbons (natu- 
ral gas and oil) industry: As in much liberal institutionalist literature on 
the formation of ethnic parties in Latin America, the descriptive account 
of MAS’s origins emphasizes the opportunities opened by institutional 
changes to municipal politics under the Popular Participation Law- of 1994 
and by the rapid decline in legitimacy of traditional political parties over 
the late 1990s and early 2000s. Once again, the socioeconomic crisis en- 
gendered by neoliberalism, arguably the most important single cause of 
the latter parties’ collapse, is hardly addressed. Instead, the authors stress 
MAS~ origins in the coca growers’ movement in the Chapare region of 
the department of Cochabamba and the ongoing effects of those ties on 
MAS’s structure. The party’s procedures and its formal and informal in- 
stitutions are never clearly depicted. More important, we learn nothing 
about its changing class composition over time. The party’s relationships 
to urban unions, movements of the urban poor, and popular community 
struggles go virtually unexamined. The city is implicitly treated as a 
relatively homogeneous middle-class domain, distinct from the peasant- 
dominated countryside. As a result, the shift in party strategy beginning 
in 2002 becomes yet one more technical policy choice rather than the po- 
litical expression of the urban and rural middle class’s growing influence 
over the party’s highest officers and leaders. 

In summary, Komadina and Geffroy are sympathetic to the moderately 
reformist trajectory of MAS in the early 2000s and hostile to those whom 
they characterize as orthodox Marxist and right-wing critics of the party. 
The book’s strength lies in the extensive empirical data gathered through 
serious field research on the political origins and ideological trajectory 
of MAS in the department of Cochabamba between the late 1990s and 
the December 2005 elections. However, readers interested in theoretical 
sophistication and the wider historical significance of MAS for Bolivian 
politics as a whole will need to look elsewhere. 

Ideologically similar but much richer analytically is the collection of 
essays edited by Karin Monasterios, Pablo Stefanoni, and Herv6 Do Alto. 
With a limited grounding in the close observation of realit}; Mario Bla- 
ser’s introduction misconstrues Bolivia~ current struggle as one with 
modernity itself. But the volume quickly improves with Stefanoni’s dis- 
cussion of domestic and foreign right-wing mythologies created to dele- 
gitimize the Morales administration. An Argentinean sociologist and 
journalist who has resided in La Paz for a number of years, and has an 
intimate appreciation of political dynamics both within and outside the 
presidential palace during Morales’s ascent to office, Stefanoni begins by 
soundly demolishing the absurd--but nonetheless recurrent--assertion 
by the Bolivian right that Morales’s government practices reverse racism 
by excluding whites and mestizos from formal and informal spheres of 
political power. With more patience than many could muster, Stefanoni 
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undoes this accusation with a systematic accounting of the ethnic and 
political diversity of Morales’s first cabinet in 2006. He also demonstrates 
why we ought to dismiss as conspiratorial drivel the popular notion that 
Hugo Ch~vez was behind the rise of left-indigenous social movements in 
Bolivia since 2000 and now effectively controls the Morales government 
from behind the scenes. 

Shifting gears in an effort to soothe the anxieties of the liberal right, 
Stefanoni also takes on the question of whether MAS is in fact "a govern- 
ment of social movements" (29), as its official discourse suggests. He points 
out that, although the executive and legislative powers symbolically pay 
more attention to indigenous movements, their access to key ministries-- 
especially those directly relating to the economy--has been completely 
restricted. Strikes by teachers and doctors were declared illegal during 
Morales’s first year in office, public-sector workers received miniscule sal- 
ary increases in 2006 and 2007, and the party has practiced strict fiscal 
discipline in its macroeconomic operations. Nonetheless, Stefanoni sees 
Morales’s rise as embodying a post-neoliberal turn. In this respect, like 
Komadina and Geffroy, he is hostile to Marxist criticism of the Morales re- 
gime. He treats uncritical ly the govern ment’s cla im that it nationali zed the 
hydrocarbons industry in 2006, despite ample evidence to the contrary:9 
Stefanoni is in the main sympathetic to Vice President ~lvaro Garcla Lin- 
era’s characterization of MAS~ economic project as Andean-Amazonian 
capitalism, a multifaceted program that intends to put 30 percent of the 
economy under state control, and he implicitly follows Garcla Linera’s 
view that socialism is not feasible in the Bolivian context, at least at pres- 
ent, and that a "new moderated version of state capitalism" is the best that 
can be achieved (36). Do Alto, a French sociologist and frequent collabora- 
tor with Stefanoni, echoes many of the same contentions in describing, 
more than analyzing, MAS’s origins and trajectory since 1995. Despite im- 
portant insights, readers are much better off with their very readable and 
detailed book, Evo Morales: De la coca a! palacio (2006).1° 

The chapter by the Bolivian political theorist Luis Tapia offers penetrat- 
ing insights, yet is casual in its treatment of historical processes. Tapia be- 
gins by discussing in sweeping terms the colonialist and increasingly capi- 
talist nature of the Bolivian state since independence in 1825 and its role in 
fostering exploitation, domination, and political and economic inequality 
by upholding the sanctity of private property. In calling the emergence of 

9. See Jeffery R. Webber, "From Naked Barbarism to Barbarism with Benefits: Neolib- 

eral Capitalism, Natural Gas Policy and the Evo Morales Government in Bolivia," in Post- 

Neoliberalism in the Americas, ed. Laura MacDonald and Arne Ruckert (New York: Palgrave 

Macmillan, 2009), 10,5-119. 

10. Pablo Stefanoni and Herv~ Do Alto, Evo Morales de la coca al Palacio: Una oportunidad 

para la izquierda indfgena (La Paz: Malatesta, 2006). 
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the working class "la expresi6n de facto de la falta de universalidad de este 
derecho a la propiedad" (50), Tapia makes it a product of the systematic 
and often violent dispossession of a peasantry compelled by the market 
to sell its only remaining possession: its labor. Departing quite radically 
from transitology literature in North American political science, Tapia 
conceives of democratization as a movement "que haga posible que los no 
propietarios tambiOn puedan ingresar al espacio de poder y circular junto 
a otros en el mismo" (51). In contrast, neoliberalism is a form of colonial 
domination, particularly by means of rampant privatization and the con- 
centration of the privatized sectors in the hands of transnational capital. 
The dual transition toward electoral democracy and neoliberal economics 
in Bolivia in the early to mid-1980s was thus a paradox, for Tapia, because 
domination and inequality deepened and strengthened in the so-called 
democratic era. In alliance with transnational capital, the domestic rul- 
ing class was essentially uncontested between 1985 and 2000. However, 
neoliberal hegemony came increasingly under fire from left-indigenous 
and mass movements from below; beginning with the Cochabamba Water 
War, laying the basis for the eventual electoral victory of Morales. 

Although Tapia is ultimately a critical MAS loyalist, he is uncommonly 
conscious of the contradictions involved in MAS’s implementation through 
the institutional apparatus of the liberal, colonialist, and capitalist state 
of what were once radically anticapitalist and indigenous-liberationist 
projects. Because Tapia holds the self-organization and self-activity of 
the oppressed and exploited to be necessary to their emancipation from 
capitalism and racism, he indicates the incongruity of MAS’s attempts to 
control, redirect, and co-opt their agency, particularly in his discussion of 
the constituent assembly. 

Karin Monasterios’s essay on feminism "in the contexts of internal co- 
lonialism and the fight for decolonization" (111) is theoretically rich but 
underdeveloped empirically. Attention to the specificities of women’s 
involvement in the left-indigenous movements of 2000-2005 has been 
sparse.11 Monasterios makes strides toward addressing this void by 
mounting a sustained critique of the gender technocracy of liberal femi- 
nists associated with externally funded nongovernmental organizations 
to show their neglect of the racism and class injustice endured by the ma- 
jority of women who, in Bolivia, are indigenous and of popular classes. 
These women played an important role in the uprisings of 2000, 2003, 
and 2005. 

11. Admirable exceptions include Denise Y. Arnold and Alison Spedding, M,~jeres en los 
movimientos sociales en Bolivia 2000-2003 (La Paz: Centro de Informaci6n y Desarrollo de la 

Mujer and Instituto de Lengua y Cultura Aymara, 2005); Forrest Hylton, Lucila Choque, 

and Lina Britto, La guerra del gas: Contada desde las mujeres (El A~to: Centro de Promoci6n de 

la Mujer Gregoria Apaza, 2005). 
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Focusing on women~ participation in the constituent assembly since 

2006, Monasterios contrasts the positions of the Federaci6n Nacional de 

Mujeres Campesinas de Bolivia-Bartolina Sisa, a peasant movement with 

more than two hundred thousand female members, and the liberal Coor- 

dinadora de la Mujer. Whereas the former demands a plurinational state, 

the latter opposes this anticolonial reorganization, instead defending a de- 

limited liberal version of democratic representation while treating women 

as abstract individuals and distancing itself from left-indigenous sectors. 

Monasterios is fully cognizant of the weaknesses of indigenous wom- 

en’s movements in Bolivia, whose political demands do not reflect a con- 

sciousness of specifically gendered oppression. However, the participa- 

tion of indigenous women in political struggle has increased in recent 

years of revolt, and if any movement emerges among women to overcome 

the internally colonial, racist domination of the indigenous majority, it is 

far more likely to come from the popular left than from liberal nongovern- 

mental organizations financed by the World Bank 

The final section of Reinventando la nacidn en Bolivia consists of a lengthy 

interview by Maristella Svampa and Stefanoni with Vice President Garcla 

Linera. Born in 1962 to a middle-class family in Cochabamba and politi- 

cized by the opposition to the dictatorship of Hugo B~nzer (1971-1978), 

Garcla Linera studied mathematics at the Universidad Autdnoma de 

Mdxico, where he became deeply involved in solidarity with the Central 

American guerrilla insurgencies of the 1980s. Returning to Bolivia, he 

rose to prominence in the Ejdrcito Guerrillero TOpac Katari (EGTK) and, 

under the pen name Qananchiri (meaning "one who clarifies things" in 

Aymara), wrote his first books: Crftica de la nacidn y la nacidn crftica (1989) 

and De demonios escondidos y momentos de revolucidn (1991). After a five-year 

imprisonment (1992-1997), he became a professor of sociology at the Uni- 

versidad Mayor de San AndrOs in La Paz and was a founding member of 

La Comuna, a forum of critical intellectuals named after the Paris Com- 

mune of 1871. As one of the most widely recognized leftist intellectuals in 

Bolivia, he was made vice presidential candidate of MAS in 2005, though 

he had never previously been a member of the party: 

Unfortunately, the shift from radical intellectual and political actMst 

to state official has seemingly dampened Garcia Linera’s critical abilities. 

The interview transcribed for this volume is notable for Garcla Linera’s 

defensiveness and rigid advocacy of each and every policy of the MAS 

government. He claims that the state has assumed control over 19 per- 

cent of the country’s gross domestic product and that this will increase to 

30 percent in coming years. According to Garcfa Linera, this constitutes a 

veritable shift toward post-neoliberalism. He also defends MAS’s develop- 

ment model of Andean-Amazonian capitalism against leftist critics, whom 

he labels "radical idealists" (160). This program ostensibly combines state 

promotion of modern industry, microenterprises of urban artisans, and 
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the modernization of peasants (151). This variant of post-neoliberalism is 
irreducibly capitalist, according to Garcia Linera, but nonetheless points in 
some unexplained way to a postcapitalist future (160). Culturally, Garcfa 
Linera compares Morales’s election to the "symbolic revolutions" of indig- 
enous heroes such as T6pac Katari, who led an uprising against Spanish 
conquistadors in 1781, or Z~rate Willka, who commanded insurrectionary 
indigenous forces during the Bolivian Federal War of 1898-1899. Garcla 
Linera dismisses radical indigenous critics of the MAS government as 
"romantic and essentialist" (157). 

THE CRITICAL LEFT 

Forrest Hylton and Sinclair Thomson’s Revolutionary Horizons and 
Raquel Guti6rrez Aguilar’s Los ritmos del Pachakuti stand out among the 
works under review for their historical and philosophical erudition, and 
for their commitment to the emancipation of the oppressed. A main con- 
tention of Hylton and Thomson is that the power of recent mass mobiliza- 
tions in Bolivia stems from the combination of a long-standing tradition 
of indigenous resistance--dating back to anticolonial rebellions of the 
eighteenth century~and a "national popular" tradition that previously 
"culminated in 1952[-1953] when working-class, peasant, and progressive 
middle-class forces overthrew- an oligarchic order established after Boliv- 
ian independence in 1825" (7). These two seditious cultures coexisted in 
tension with each other for much of the twentieth century, so that, though 
their intersection in 2000-2005 is not entirely unprecedented, it is an out- 
standing feature of the time. A second argument in Revolutionary Horizons 
is that the protests of 2000-2005 should be understood as Bolivia’s third 
revolution. This revolution came to "a provisional close" after the ascen- 
sion of Morales in January 2006, and the subsequent fragmentation and 
demobilization of social movements (127). The first two revolutions oc- 
curred in 1780-1781 and 1952-1953. Hylton and Thomson explore these 
and other contextual factors--capitalist expansion with the boom in silver 
in the 1870s and 1880s, indigenous insurrection within the Federal War 
of 1898-1899, the Chayanta rebellion of 1927, and the National Revolution 
of 1952--before treating the neoliberal era of the 1980s and 1990s and the 
revolutions of 2000-2005. In each case, they focus on the agency of the in- 
digenous peasant and worker majority; the making of history from below; 
and in the insurrections of 2000-2005, the formation of popular power 
through assembly-style democracy, particularly during the Cochabamba 
Water War and the first Gas War of 2003. 

The theoretical treatment of Bolshevik and anarchist strategies of revo- 
lution in chapter 2 and the (premature) labeling of the recent insurrections 
as Bolivia’s "third revolution" are certainly open to debate as they have 
been cast in this book. Even the more commonly held idea that neoliber- 
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alism has collapsed in Bolivia ought to be more cautiously interrogated, 
given the commitment to fiscal austerity, flexible labor markets, low infla- 
tion targets, and minimal social spending under Morales. These issues 
aside, however, Revolutionary Horizons is a consummate sociological treat- 
ment of popular Bolivian politics, the best book to turn to for an under- 
standing of the current period through a profoundly historical lens. 

Guti~rrez’s Los ritmos de! Pachakuti is at once deeply philosophical, rev- 
olutionary, and a personal meditation on the meaning of the 2000-2005 
revolts. It is dense and difficult in parts, but it ultimately rewards with un- 
usual originality and unwavering ethical and political commitment to the 
dispossessed. A Mexican citizen, Guti6rrez studied mathematics along- 
side Garcla Linera at the Universidad Autdnoma de M6xico. They fell in 
love; were active together in solidarity with Central American guerrillas; 
and then moved to Bolivia, where they both took up leading roles in the 
EGTK. Guti6rrez was captured and imprisoned at the same time as Garcla 
Linera and, like him, spent five years in jail. Upon release, she, too, par- 
ticipated in La Comuna. Guti6rrez returned to Mexico in the early 2000s 
to pursue a doctorate in politics under the supervision of the renowned 
autonomist Marxist John Holloway, and she returned to Bolivia in 2006 
for participatory fieldwork with the most important popular movements 
in Cochabamba, La Paz, and the surrounding rural areas. Los ritmos del 
Pachakuti is a revised version of the doctoral thesis that emerged from 
these amassed experiences. 

Guti6rrez stresses the dignity that the popular classes recovered in 
their struggles against what they perceived as an unjust and impermissi- 
ble social order, the autonomy that they won through assemblist forms of 
grassroots democracy, and the capacity for cooperation among rural and 
urban groups that these struggles reveal. Guti6rrez uses the concepts of 
dignity, autonomy; and cooperation to frame her analyses of urban worker 
and neighborhood movements in E1 Alto and La Paz, the coca growers’ 
resistance in the Chapare region of Cochabamba, and the struggles of Ay- 
mara peasants in the western altiplano. One objective in this is to make 
intelligible the insubordination of the oppressed in Bolivia between 2000 
and 2005. Another is to extrapolate the "horizons of desire" expressed 
by actors in these moments, so as to reflect on how they might promote a 
fuller emancipation from capital and the state in the future. This combina- 
tion of theory and praxis seeks not to merely understand the world but to 
change it. 

Los ritmos del Pachakuti is much more satisfying than much of the auton- 
omist Marxism reverberating throughout Latin America because Guti6r- 
fez takes seriously the need for concrete, grounded analysis of real-world 
events. The abstractions that she draws are meaningful precisely because 
they relate to her own experience as an activist-observer. Her commit- 
ment to revolutionary anticapitalist transformation, and her skepticism 
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that this can come about through mere electoral occupation of existing 

state apparatuses, makes Guti~rrez a much more penetrating analyst of 

the Morales government than the legions of masista loyalists who spend 

the bulk of their time apologizing for the government’s limitations. At 

the same time, her theoretical framework tends to dismiss all too eas- 

ily the complex history of anti-Stalinist, Marxist debates on state power 

and revolutionary parties. Her advocacy of the self-activity and self- 

organization of the exploited and oppressed is to be emulated, and her 

sophisticated, nonsectarian critique of masista reformism is exemplary. 

However, Guti~rrez has less to offer in regard to revolutionary strat- 

egies for power. Whatever qualms I have with its specific political for- 

mulations, Los ritmos del Pachakuti is the most important philosophical- 

political commentary on recent Bolivian developments from a revolution- 

ary perspective. 
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Democracy and New Social Forces in Bohvla 

Abstract 

7he fi)rced resignation of GonzaIo Sanchez de Lozada from the presidency in October 
2003 attests ~o ~he .&~giIiO, ~q: &e process of democratization in Bolivia. A period 
qfi poiiticaI and economic stability following &e 1985 economic austeriO, measures 
prevailed f!)r over ten years, but social discontent ~dth the inadequacies of the 
political atld economic model has become more evidetlt since the end of ¢he 1990s. 
77tis article charts the political economic and social processes ~4,hich have interacted 
in complex- and indeed contradictory - ways since the I980s, advancing Iv,yards 
democracy in some irrq)ortant aspects, but j~iling to overcome structural barriers qfl 
exclusion, and rooted parterres of state patrimot~ialism. In a context of dimit~ishing 
societal accq)t~nce and h@timac), of the democratic imtitutions, mw social fi)rces 
have emerged ,vhich are challenging asswnptions within the transitions liwrature 
regardit~g the pan to,v’ards democratic consolidation and even the etM-goaL 

Introduction 

More than a year after the resignation of President Gonzalo Sanchez de Lozada, 
in October 2003, Bolivia’s political system seems a far cO’ from the model of 
liberal democracy propounded by modernization theory, or the more optimistic 
transitions theorists of the 1980s and 1990s. Political institutions of democratic 
representation have not been successfully stabilized despite appearances of 
political stability for approximately over a decade after the 1982 return to 
civilian rule. Institutions of rule of law and oversight mechanisms - some of 
them newly inaugurated in the 1990s - present a mixed bag of some successes, 
but also persistent expressions of political control and manipulation. The 
political economy of structural adjustment, fiscal austerity and liberalization, 
while successt~l in bringing an end to hyperinflation, has :failed to deliver on 

Pilaf Domirzgo, Urziversidad de Salamanca, Madrid~ E-maik mpdomi;~goOusal.es. 

The University of North Carohna Press Socia~ Fon:es, Jtme 2005, 83(4):1727 1744 
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the promised "tricldedown" effects for the majority of the Bolivia population. 
The heightened sense of sodal exclusion prompted by economic recession and 
continued structural poverty and inequality has :fuelled the growing gap bet~veen 
a discredited political class perceived as corrupt and self-serving by the majority 
of the population. Disenchantment has increased to some extent owing to a 
variety of new social forces that combine old demands of sodal justice with 
new expressions of identily politics increasingly articulated around indigenous 
demands, and anti-globalization discourses. 

BolMan politics, however; despite the escalation in instability and expressions 
of political violence in the last four years, does not as yet appear to eMaibit the 
scale of sodal decomposition, and state failure that is evident in some neighboring 
countries. Nonetheless, it has become a dear example of a failing project of liberal 
democracy modeled around DahFs concept of polyardLv. Clean elections are 
more or less secure, but civil rights and human rights abuses have worsened in 
recent years. Corruption in public office is rife. Thus, even on some indicators of 
pol}-archy, Bolivia falls short of the mark----and, even before the events of October 
2003, was showing signs of regression to authoritarian f?orms at some levels. On 
the other hand, democratic institutions have not broken down completel?; and 
the political system has even shown itself to be permeable to new social and 
political formations. The current climate of change, possibly even at a systemic 
level with the prospects of a constituent assembly, is, indeed, f~aught with high 
levels of uncertainty and a sense of instabilit?: However, at the same time, it may 
reflect precisely the kind of resilience and openness to renewal and innovation 
that can allow BolMa to tbrge its own path to a democraqi. Clearl.~; though, the 
current conjuncture is uncertain, and the political outcome unknown. 

The Bolivian experience is an example of the complexities of post- 
authoritarian political development. Contrary to the hopes of the authors 
writing in the transitions literature, modern liberal democracy is not taking 
root (Carothers 2002). Moreover, the political tbrms that are taking shape do 
not quite resemble liberal democracy---- and in some respects some fbrms of 
emerging political discourse indeed challenge key premises of liberal democrac.~:* 
This is not to say that democratic institutions have proved irrelevant. Not only 
are they not irrelevant, in some cases certain political and institutional reforms 
have even facilitated or opened up new political spaces for the emergence of 
new poliIical f?ormations perhaps more in tune with popular sentimen~ than the 
discredited traditional political parties. Nonetheless, recent social mobilization 
and political protest politics reflect the ver?." fragility of democratic institutions, 
and highlight the real risks of political reversals to either authoritarian forms on 
~he one hand, or new ..... and unchar~ed .... political waters of different forms of 
political participation on the other. 

This paper will map key processes that have contributed to forging BolMa’s 
fragile democratic polity. It will address how these developments have opened 
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the space for an open-ended political process that in some respects deviates not 
only from the desired path of democratic consolidation outlined ill the transitions 
literature, but also f~om the more unpalatable ibrms of semi-democracy identified 
in the experience of various countries of the region semi-democratic populisms, 
’~delegative democracy?’~2 The paper wifl analyze the emergence of new social 
forces ill the context of a ~’failing" democratizing polity, as the political and 
economic project since 1985 has not acquired enduring levels of rootedness 
and societal acceptance. The 2003 October events that led to the resignation of 
Gonzalo Sanchez de Lozada were the culmination of an escalation of political 
violence and state repression, and reflected cumulative failings of a fragile and 
incomplete democrac): 

In hindsight, the commitment to a democratic project has been half- 
hearted and only served to benefit a ruling political class, which, despite passing 
important political and institutional reforms, ultimately proved unable to shed 
illiberal practices of a patrimonial state. The political project was complicated 
by the structural difficulties of a highly dependent economy in which neo-liberal 
measures have not resolved problems of poverty and increasing inequalit> nor 
provided the prospects for sustainable long-term growth. Finally, the discontent 
that this has fuelled has propelled new political and soda! formations that appear 
to be displadng a discredited ’~tradRional" political class, and moving the BoIMan 
polity towards the uncharted waters of a constil:uent assembly: This may prove to 
be a new political tbundation, or, given Bolivia’s structural and political legacy, 
yet another project that fails to meet the expectations that it generates. 

A first section will outline the institutional development of the Bolivian 
political system in the last twenty years. This is relevant, precisely because 
Bolivia was held as an example of political stabilit> ~t was considered that the 
cumulative political reforms served to strengthen representative and accountable 
government. The results have been mLxed, however, and in recent years, there 
have even been ~reversals" with regard to the levels of politicization of some 
of the new institutions. The second part of the paper will briefly examine the 
economic policies since 1985, which have been a key component of state reform. 
The consequences of the economic model are closely linked to the levels of 
disenchantment with democratic forms, and the emergence of what are viewed 
as "anti-systemic" political and sodal groupings. The third section of the paper 
will review the nature of the key political and sodal actors in Bolivia. These have 
evolved in tandem with the political and economic reforms. A key aspect of the 
political process of the last twenty years has been the dominance of coalition 
politics that have been the backbone of institutional stability At the same time, 
though, the competing political ~brces have changed and evolved over time. 
New actors have joined the game of electoral competition, altering the stakes 
involved. And some of these actors combine electoral strategies with street-level 
protest politics. 
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The fourth part of the paper will examine the more recent expressions of 
social mobilization that have both undermined the institutional niceties of the 
polyard~ical forms of government that had been taking shape, and also reflec~ 
widespread societal disaffection with the political system, as it stands, but not 
necessarily with democracy as a tbrm of government. This has culminated in 
the October crisis of 2003 and subsequent levels of political and institutional 
u ncertainty-- albeit, still contained within constitutional limits of sorts. Here the 
recent referendum on the gas question and the forthcoming Constituent Assembly 
are key moments of political and economic redefinition. The final section of 
the paper will examine precisely these contemporary challenges to Bolivia’s 
democratic process, which have to do with the prospects of adjusting economic 
and political forms to social demands without upsetting the developmental 
exigencies of the global economic setting in which BolMa’s highly dependent 
economy is inserted. 

The Politics of Stability- and Institutional Reform 

COALITION POLITICS 

The stability of the political system has been underpinned since 1985 by a politics 
of coalition building to secure stable government with majorily congressional 
support) As a political strategy; coalition politics emerged as the consequence 
of a combination of both institutional and political factors. 

Firstly, the political strategy of ruling through coalitions was in part the 
result of an arduous learning process fbrged through the tumultuous transition 
experience since 1977. Specifically, by 1985, the disastrous experience of the 
Siles Suazo minority government, beset by hyperinflation of 23,000% and a 
widespread crisis of sodal mobilization and political polarization had higtflighted 
the necessity of ruling with a majority coalition in order to secure a minimum 
of governability. Clearl> the importance of learning processes as an explanatory 
factor to understand more long-term political development trends is extremely 
uneven. In the case of BolMa, the learning process seems to have mattered in 
terms of prompting coalition *brmation after 1985. 

The multi-party system eventually also adapted to the incentives of coalition 
building, by the fact that no party could hope to achieve much more than a 
quarter of the vote in presidential elections. (By contrast, this has not led to 
consensus building strategies in other political systems). The electoral system 
of proportional representation yielded multi-parties fraught with internal 
fragmentation and personal infighting during the early years of the transition. 
After 1985, the party system, while allowing for the emergence of new political 
formations, proved somewhat more stable. For a few years, it settled around 
coalitions dominated by the "traditional" political class made up of the centre- 
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fight MNR (Movimiento Nacionalista Revducionario), the right wing ADN (Acci~n 
Democrdtica National), an electoral vehicle for Hugo Banzeq and the somewha~ 
Jess than sodal democratic MIR (Movimiento de Izquierda Rewducionaria) headed 
by Jaime Paz Zamora. 

Linked to this, coalition *brmation has also been prompted by the system 
for electing the president whi& requires a congressional majority of 50 percent 
in the event that no candidate obtains 50 percent of the vote in the presidential 
election. This is key to understanding the incentive structure tbr the fi)rmation 
of coalition governments (say in contrast with second round presidential 
elections)) Since 1989, the congressional majorities that come together to elect 
the executive, did so aRer a period of harsh negotiation in whi& what was 
established were terms and division of power quotas of the ~hture government 
coalition? The system of closed lists tbr electing members of congress (prior 
to the electoral reform of the 1996 whid~ introduced uninominal candidates) 
fac~itated coalkion building be>veen parties. Party leaders have generally been 
able to impose decisions resulting Cbrm topqevel negotiation between coalition 
partners on the party rank and file. 

FinallB the lure of state patronage has proved to be a crucial t;actor in 
holding together unseemly political alliances. The importance of dientelism 
in understanding the institutional stability of the last eighteen years in BolMa 
cannot be overstated, (Gamarra and Malloy 1995; Gamarra 2003; Domingo 
2001). Political parties need access to power to obtain su~cient resources, and 
retain su~cient base support through rewards in the form of employment 
possibilities (pqg~,s and peguismo), or prospects of business and moneymaMng 
opportunities, in order to su~five in the electoral game. The attraction of public 
ol~]ce is power:~l, and induces parties to enter into political alliances in which 
the terms of political negotiation have little to do with programmatic or electoral 
commitments and revoNe essentially around the distribution of power quotas 
and state patronage? 

Clientelism in Bolivia penetrates public office and government at all levels, 
and both overshadows and steers other aspects of the policy making process. 
Political dientelism is a complex and multi-layered phenomenon. On the one 
hand, it ~els the perception of chronic corruption at all levels of the public 
sector and government, thus contributing to undermining the legitimacy of 
the political process. On the other hand, dientelism ~brms part of the public 
expectations of how governance works. The failure to "reward" loyal supporters 
with employment prospects is perceived as a betrayal and even misuse of public 
office (Lazar 2004). 

Overall, though, while dientelisna has se~ed to underpin political stability and 
hold together unlikely political partners for di~cult policy-making process, it has 
also been a key contfibuting t5ctor to the process of increasing disen&antment and 
disaffection with the political system and with the instkutions of representation. 
The growing sodal base of protest mobilization and what are called "anti-systena" 
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parties (currently the MAS, led by Evo Morales and the smaller MIR led by the 
a),mara leader Felipe Quispe) is precisely linked to the perception of corruption 
that pervades the traditional political parties ---- in particular, but not exclusively, 
the MNR, the MIR and ADN. (The evolution of the political actors in democratic 
rule will be discussed below.) 

Coalition government had the merit of facilitating institutional reforms, 
many of which augured well initially ibr the prospects of building a democratic 
polity based on accountabilil:y, broader political participation, and the sodetal 
embeddedness of certain political institutions. MaW of these reforms have 
signified important advances in terms of strengthening not only formal 
democrac~t, but also building some legitimacy capital in key areas of state-sodety 
relations. In particular, the first Corte ~M~cio,~al I2’lectorat (CNE) appointed in 1991, 
and the office of the Ombudsman became institutions of widespread credibility 
and public trust. But the reforms overall have had mixed results. The political 
class has been reluctant to relinquish control to autonomous institutions. In some 
cases, the refbrms have had unlbreseen consequences fbr the balance of power 
between political forces- both old and new. 

Electoral Reforms 

A series of reforms of the electoral and party system during the 1980s and 1990s 
affected the political system in different ways. Proportional representation is a 
historical feature of the electoral system. Prior to 1991 reform the formula had 
been tinkered with on a number of occasions, but on the whole, elections operated 
by proportional representation, yielding upon the return, in the late 1970s, a 
fragmented multi-party system. Overall, the electoral process was politicized, 
fraudulent and lacldng in reliability and transparency. It was only with the reform 
of 1991, the product of a political pact among the major political parties, that 
substantial changes were introduced to improve the credibility and reliability of" 
the electoral process. The CNE was established as an autonomous and bo~,a fide 
institution - the first appointed members (with two thirds majority in congress) 
proved to be worth?" officers of electoral control and oversight. Moreover, 
mechanisms were introduced to reduce the possibility of f~aud at the various 
stages of the electoral process.; 

The 1996 retbrm introduced important modifications to the electoral formula 
with the establishment of a mixed electoral system (inspired by the German 
model). The introduction of uninominal seats in congress has had an important 
impact on the internal workings of political parties, and has paved the way for 
new political actors such as the MAS (Mo~imiento al Socialismo) with direct 
appeal at the grass-roots level.~ 

Recent reforms, hastened through congress in August of 2004, will weaken 
political party dominance in electoral politics. The LW &Agrut)aciom’s Ciudadar~a.s 
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), los Pueblos indige~as allows for independent candidates to run fbr elections at 
the general and munidpal elections, without a party ticket. This represents an 
important challenge to political parties, and significantly alters the rules of the 
political game, witt~ unclear consequences for the @namics of coalition tbrmation. 
The reform is in tune with a climate in whid~ political parties are held in low 
esteem, and there is a general call to more "direct" forms of government in which 
civil sodety plays a stronger role in policy making. What this means in practice 
is unclear, as are long-term consequences of" current retbrms, which weaken 
political parties’ dominance in the political system2 

Electoral reforms, to the degree to which they have added credibility to 
electoral politics and to the vote - no small achievement given long-standing 
practices of" fraud and malpractice ..... provided a certain degree of’legitimacy to 
the political process. Also, significantly, they have contributed to opening up 
the opportunity structures for new social forces to emerge, and new expressions 
of political participation. In some respects, electoral reforms are facilitating 
new :forms of political exchange whose consequences for long-term political 
development in Bolivia remain to be seen, but whid~ are already shaping new 
political strategies. Significantly, also, the refbrms seem to reflect popular demands 
regarding the direction that the political system should take. This is important 
in as much as it reflects that, despite the traditional parties’ resistance to the 
changes (that can only be to their detriment), these parties have not been able 
to duck popular pressures. This would suggest a constant process of adaptation 
of the system, th rough cycles of protest, political crisis, institutional refo rm, and 
subsequent adaptation by the various political actors to the changing rules of 
the game. This is repeated in other institutional spheres. 

"Ley de Participacion Popular" and Multicultural Government 

The political decentralization process introduced in 1994 under Sanchez de 
Lozada, in part as a concession to social pressures and the more progressive 
elements in his coalition government, has been considered a landmark move 
~owards enhancing----or at least redefining----political participation, strengthening 
local government and formalizing multi-cultural dimension of BolMan society. 
The !;e~, de Participacidn Popular (LLP) led to a substantive decentralization of 
resources to the municipal level: it extended local government through the rural 
areas, established direct elections for municipal officers, and set up oversight 
medmnisms on the management of resource. The LLP amounted to a measure 
that facilitated the incorporation of the (largely excluded) rural and indigenous 
population to political life, and has included the legal recognition of indigenous 
communities. 

The impact of~he LLP is complex, and uneven in terms of" the degree to which 
it has led to more inclusive and partidpative govermnent, or a be~ter and more 
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transparent management of public resources. Critical analyses of ks consequences 
point to the different experiences of Participacidn Popular throughout the national 
territory: In some munidpalities, it has indeed served to pave the way :for new 
political forces; in others, it has reinforced local power structures to the detriment 
of the more vulnerable social groups.11 Nonetheless, it has clearly contributed to 
transforming the political landscape, and new social movements have successfully 
capitalized on the political space provided by municipal elections,i: 

The "Defensor del Pt~eblo" and h~dicial Reform 

Other reforms carried out mostly in the 1990s have included a variety of measures 
aimed at strengthening oversight and accountability measures, some with far from 
negligible success (Burgos 2003). Laws and lhe constilutional reform of 1994 
aimed at strengthening the rule of law included the creation of an ombudsman, 
a judicial council and a constitutional tribunal - although they only became 
enacted as late as 1998, due mostly to political resistance and inter-party fighting. 
The ombudsman, with the tirst appointment of Aria Maria Romero, is a striking 
example of a new institution that very rapidly developed a keen presence in cM1 
society and a very positive public image. The development of this institution as 
politically independent and truly committed to denouncing legal wrongdoing 
and human rights abuses proved to be hugely disquieting for the successive 
governments. Following the ombudsman’s iirst term, the appointment of a second 
d@nsor del p,~eblo became a political circus as the coalition government under 
Sanchez de Lozada went to great leng*hs to avoid the re-appointment of Ana 
Maria Romero, and to seek to place a politically loyal candidate. The constitutional 
tribunal has also proved to be an institution :far f?om averse to confronting 
interests and derisions of the executive branch in its rulings. 

Cumulatively, the effect of these reforms was to stren~hen checks and limits 
on government. Overall, they were the result of a combination of concessions to 
electoral promises and political and social pressures, the consequence of inter- 
party negotiations, and at some level even some degree of sincere commitment 
by elements within the different governments to constructing rule of law. At the 
same time, though, it soon became evident that the ruling political class was less 
than keen to abide by rule of law imperatives that come with democratic rules of 
~he game, and attempted in di~rent ways to subvert these new institutions. This 
contributed to worsening the democratic deficit that has ii~elled sodal pro~es~ 
and widespread disaffection with the ruling parties. 

Institution building, then, has advanced in contradictory ways. On the one 
hand, important reforms have put in place worthwhile mechanisms to improve 
accountability and broaden political participation. On the other hand, ~he 
traditional political parties that have governed since 1985 have proved to be not 
only reluctant to support the spirit of democratic rule encompassed in these 
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reforms, but have at times been downright obstructionist in the application of 
new norms and institutions directed at more effective limited government. 

The Nueva Politica Econ6mica (NPE) and Economic Reform since 1985 

On the economic front, the neo-liberal model ill place since 1985 has failed to 
provide a propitious environment of growth and development tbr democracy 
to take root. The Decreto 21060 passed in 1985 lay the foundations for the "new 
economic policy" or f~uev’a polf*ica econdrnica (NPE) introducing an orthodox 
plan of stabilization and iiscal austerity measures, which promptly brought 
an end to the crisis of hyper inflation under Siles Suazo. Subsequent reforms, 
most closely associated with Sanchez de Lozada, but not challenged in ally 
fundamental way by" other government administrations, have added shape to the 
NPE, deepening Bolivia’s acquiescence to the "Washington consensus" througtl 
diverse privatization and liberalization measures.:’~ 

One cannot overemphasize the importance of coca production and 
contraband as important sources of revere, e, which have helped to boost growth 
levels through mudl of the 1990s. The crackdown on coca production under the 
Banzer government (1997-2002) severely slowed economic growth, in addition 
to fuelling social conflict, and not only in the coca producing areas (mostly the 
Chapare and Cochabamba, which have become the political heartland of the Evo 
Morales b~a~S movement). 

Overall, the record of the economic model has been mixed. Keeping inflation 
at record lows is a commendable success of the NPE. At the same time, though, 
the model has seemingly not laid the groundwork for long-term sustainable 
growth or poverty alleviation. Bolivia’s economy" remains highly vulnerable to 
external shocks (patently evident with the Brazilian and Argentine crises). It has 
been able to shake off an extreme dependency on :foreign aid. Moreover, the 
export-led model of development upon whid~ the NPE is structured remains 
highly vulnerable to price and demand fluctuations on the two principle exports 
- gas and soy (Crabtree 2004). 

There is consensus that the NPE has not served to reduce poverty and income 
inequalities in aW structural way, despite the creation of a number of poverty 
alleviation programs (most notably the Fondo Social de Emerger~cia under Paz 
Estenssoro, and the BONOSOL fund under Sanchez de Lozada). Recent reports 
in fact indicate that inequality has worsened (Crabtree 2004). Moreover, the 
NPE has lead to a deterioration of labor conditions (Assies and Salman 2003). 
The rural sector has remained under-resourced, and recent trends point to a re- 
concentration of land holdings, espedally in the lowland areas. 

The NPE has thus also affected patterns of political mobilization and the 
shape of recent protest politics. First, the economic model dramatically weakened 
old structures of union politics centered on the COB and the miners’ union, 
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following the closure of state mines in 1985 - this in turn served to strengthen 
the dominance of political parties in the political game. Secondly, the impact of 
privatization on spedfic sectors and the change in terms of exporting natural 
gas in favor of tbreign companies have prompted various incidents of social 
mobilization, with varying degrees of organization and structured strategies. 
The ~water war" in Cochabamba in 2000, when the local population took to the 
streets to protest the privatization of water and the rise in water bills, is a clear 
example of societal reaction to direct consequences of the NPE on real living 
conditions. More dramatically, the "gas war" in October of 2003 culminated in 
the resignation of the President. 

Thus, opposition to the economic model not only reflects a general widespread 
perception that economic liberalization has benefited only a minority of the 
population and excluded the many (added also to the sense that privatization 
has been fraught with high levels of corruption among members of the ruling 
parties). It also expresses spedfic grievances by sectors of society who in very 
concrete ways t~el they have lost out in process. This is edited at various social 
levels. Finally, it is important to point out that net-liberalism has been imposed 
with increasing recourse to repressive measures. Every government since 1985 has 
had to resort to states of emergency to quell sodal protest (Assies and Salman 
2003). 

Old and New Political and Social Actors 

Over the past two decades, Bolivia has shown a combination of relative political 
party stabilit); and the emergence of new political and social forces. This indicates 
shifting patterns of political allegiances in the electorate, as well as growing 
disenchantment with an increasingly discredited "traditional" political class that 
has proved incapable to consolktate institutional and electoral cohesion in the 
political system.~ At the same time, the system has allowed for the incorporation 
of new political fbrces, which, moreover; have had important electoral successes, 
notably at munidpal leveU-~ 

A first point to note is that while political parties have dominated the political 
landscape fbr mud~ of the last two decades, this in itself is a new phenomenon 
in Bolivian politics, as noted before. Previously, politics was brokered not 
through institutions of electoral representation, but through the military and 
union activiD; namely, the COB - Central Obr~,ra Boliviat~a. Before 1985, the 
democratic credentials of most political parties were highly questionable. It was 
only with the severity of the economic crisis, and the widespread exhaustion with 
the dramatic transition process that political parties emerged as the principle 
political actors. 

Electoral democracy arrived as the "only game in town" by default° The 1985 
economic measures effectively swept aside old cleavages° The COB and miners’ 
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federation were severely weakened, and for a decade or so, the ideological 
polarization and zero-sum politics of the past was left behind, as consensus 
politics became the prominent strategy by the surviving political f?orces. Political 
parties became the principle political actors for a While, alfl~ough policymaking 
has been principally a top-down aft’air, with decisions taken at the leadership level, 
and congress effectively turned into a rubber-stamping institution. Thus, political 
parties bare been increasingly seen as dmnnels of state patronage and little else. 
Coalition politics were dominated by three main political lbrmations .---the MNR, 
ADN and the MIR, around which successive governments were structured. The 
competition between them was fierce, but ~br the electorate it seemed that the 
stakes increasingly revolved around access to state patronage and little else. 

New political cleavages have shaped a variety of emerging political and social 
formations. Firstly, towards the end of the 1980s, an assortment of populist 
formations emerged, with strong appeal in displaced urban poor and intbrmal 
sector (namely, CONDEPA and UCS, and to some extent more recentb:, Nuev’a 
Fuerza Republicana, or N FR). These political groupings bare tend ed to lad< clear 
political discourses, and their electoral strength lay in the direct appeal of 
leadership figures with the electorate. In addition, they were soon co-opted into 
the logic of coalition politics; thus, their distinctive ’~protest vote" quality eroded 
as soon as they were seen to be replicating similar patterns of dientelist practices 
of the traditional political partieSo 

A second grouping of new political formations indude a variety of rural based 
social c,m, political movements, which have grown on the back of a combination 
of cleavages, organizations, and demands. Through their role in the October 
2003 events and a more radical political discourse, they represent a more ~brceful 
challenge to the modus vh,~’ndi of the ruling political parties. The most recent 
incarnations of these tbrces include the MAS, led by the charismatic cocalero 
leader, Evo Morales, and the smaller MIP, led by Felipe Quispe, an a),mara leader 
with a more explidt indigetlista agenda, rooted somewhat in earlier versions of 
katarist.~ movements. The combination of social mobilization strategies that 
these movements have adopted, with relative success and positive political results, 
marks a new form of politics - reminiscent and no doubt rooted in an earlier 
radical tradition in BolMa - but effectively picking up on high levels of political 
discontent in large sections of the populatiOno~ 

Evo Morales, and Felipe Quispe, both very different leaderships, with 
distinctive discourses, have some comnron roots in earlier a~mpesino politics. Both 
were involved in the development of the katarista movement (and subsequent 
political incarnations) in the 1970s, the CSUTCB (peasant union funded in 
1979), and in the case of Evo Morales, the organization of the coca-producers 
movement against the coca-eradication programs of the 1980s and ’90s. The 
katarista line has been more forcefully advanced by the Quispe ~action of the 
campesino movement, through the development of a more explicitly indigenista 
movement advancing indigenous rightSo Evo Morales, first through the ranks of 
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the ASP (Asamblea por [a Sobenmia de los Pueblos), and then through the MAS, 
has been a forcefifl voice for the cocalero movement, but has also espoused a 
broader discourse of social justice. In the general election of 2002 Evo Morales 
obtained 1.5% fewer votes than Sanchez de Lozada of the MNR, raising alarm 
bells among the urban political elites. 

The rise of both these political formations responds to a series of factors. 
Firstly; il is important to note that they are not conjunctive political phenomenon, 
but are rooted in the complex (and conflictive) campesino movement that gathered 
momentum with the foundation of the CSUTCB. Both Evo Morales and Felipe 
Quispe, in different ways, have won their support in hard-won grassroots power 
battles over several years. Secondly, they voice the demands of potentially large 
political constituencies .... bearing in mind, albeit the high levels of electoral 
volatility in the Bolivian population - the politically disenfranchised and 
marginalized rural poor. ThirdlB espedally in the case of Evo Morales, they bare 
tapped into the widespread disaffection with the traditional political class,t7 

In both cases, success has been the result of a combination of political 
strategies, whid~ range from social protest mobilizations to formal electoral 
competition - and both with effective restflts. On various occasions, sodal protest 
has led to the government altering policy decisions - at least in the short run. 
More worrying for the traditional political class has been the electoral gains of 
what they view as %nti-system" parties, and which are more difficult to discredit, 
especially in the case of Evo Morales. 

Thus, the configuration of political forces has shifted significantly over the 
last decade. It remains to be seen whether the more recent political formations 
represent a lasting f}ature of the political landscape. At the same time, though, 
it is evident that the traditional political parties, already by the 2002 election, 
but especially in the aftermath of the October 2003 events are in the throes of 
deep internal crises. Also, it is worth stressing that political parties of an), ldnd 
are viewed with suspicion in contemporary BolMa. 

Changing Dynamics of Social and Political Actors and the Political 
System 

Recently the political landscape and the balance of powers involving various 
political forces have shifted. Different forms of political exchange have evolved 
in tandem with these changes. On the one hand, coalition politics has evolved. 
In 1985, the imperative was to secure a large enou~ congressional majority (of 
50%) to ensure minimum levels of governability and the possibility of policy- 
making. By the mid 1990s, the governing coalitions have sought to be large enough 
(to control two-thirds of congress) for two reasons. Firstly, large coalitions were 
necessary to secure the passage not just of legislation, but also of constitutional 
reforms. Secondl> ~he control of two thirds of congress would give the ruling 
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coalition the power to control appointments to the new oversight institutions that 
had proven to be too independent, namely the CNE, the Deferlsoria dd I)~eblo, 
and the constitutional tribunal° Thus, there has been a process of increasing 
isolation of ruling political parties from fl~e electorate. 

At another level, new political strategies emerged because of the mobilization 
of new social forces and protest incidents. It is important to stress that protest 
politics has not always been the result of orchestrated efforts by speci[ic sodal 
movements, but rather the consequence of spontaneous social mobilizations 
against specific government measures. Often, the more structured political 
movements have latched on to these protests at a later stage. The October 2003 
revolt against the Sanchez de Lozada administration in protest against the sale of 
gas to Chile, and in terms fhvorable to the gas companies according to the LW de 
Hidrocarb,~ros (Gas Law), was the culmination of a succession of popular protests 
which escalated from 2000 onwards, but whid~ responded to different issues and 
demands. Overall, though, they express increasing opposition to the economic 
model, and disendmntment with the institutions of political representation. 
This assortment of concrete incidents of social protest, and more long term 
mobilization strategies on behalf of increasingly organized social movements, 
particularly regarding rural issues and coca production conflicts, increasingly 
came to encompass more nationwide concerns and frustrations. 

The "water war" in Cochabamba in 2000, ~bllowing the unpopular attempt to 
privatize water and raise the price of consumption lead to street protests, was a 
dramatic, but by no means isolated, example of the increasing recourse to protest 
politics as a wW of confronting unpopular government measures. The government 
was forced to step down. Equally, the confrontation in February 2003 between 
members of ~he police, who protested against a huge hike in income tax, and 
members of the armed forces left a high number of deaths, leading ultimately to 
the government reversing its tax decision. Several features stand out. Firstly, both 
the Banzer and Sanchez de Lozada administrations increasingly sou~t recourse 
in repressive measures. Secondt> protest politics is seen effective where other 
channels of political mobilization fail. Thirdly, protest politics has not always 
been the result of organized polilical strategies. 

Challenges to the Complex Task of Constructing a Democratic Polity 

The Bolivian case is an example of political development that exhibits 
contradictory trends. Ultimately, these amount to a complex web of institutional 
and political processes which, at some level, indicate degrees of democratic 
deepening, and, at another, show the retrenchment of illiberal and, at times, 
downright authoritarian practices. 

Thus, what we have is neither a linear nor cam~ulative process of democratization. 
Instead we observe multilayered processes of democratization in whid~ there are 
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some advances some of the time in certain areas and reversals in others. The 
deterioration of democratic forms seriously undermines the process by which 

democratic values can be strengthened in society. 
Linked to this, it is difficult to establish which social groups and political 

tbrmations (old or new) can be categorized as consistently democratic, or 
consistently" tmdemocratic or anti-systemic. A cursory glance at Bolivian media 
seems to suggest that there exists a clear identification of these categories. 
Perhaps the picture is more complex than ~his. Most political ~brmations show 
a combination of both: at times, they exhibit democratic attitudes and even a 
genuine commitment to democratic rules of engagement. Yet maW, if not most, 
will eM~ibit simultaneously an assortment of illiberal practices and undemocratic 
behavior, albeit in varying degrees and with different levels of! intensity. 
(Undemocratic attitudes, for instance, might prevail at times of heightened 
political conflict.) 

The point here is that the multi-layered effect of different and overlapping 
levels of democratization (with advances and reversals) applies also to the internal 
dynamics and development of the different social and political actors competing 
with the system. This produces a disjointed, if relatively stable polity - even 
following the October 2003 events - in wt~ich illiberal practices and undemocratic 
behavior patterns are deeply rooted in the political practice of the competing 
political forces. At the same time, this co-exists in a complex way with genuine 
expressions of commitment to democratic rules of the game and a widespread 
acceptance not only that democracy is the only game in town, but also that it 
is a desirable goal. 

Another problem lies with the degree of! agreement around the meaning of 
democracy. Here mo the complexities of a culturally and ethnically diverse sociely 
as Bolivia is, moreover compounded by extreme inequalities, and growing regional 
dMdes, yields a broad spectrum of definitions and meanings regarding the rules 
and nature of democratic government. It is not necessarily the case that liberal 
democracy contained within DahFs model of polyard~y responds to the demands 
and expectations of the various political groupings and social groups. Moreover; 
in the Bolivian case, there is a long-standing discourse of radical partidpatory 
democracy rooted in the union politics of the revolutionary period, and picked 
up in a different fbrmat in the communitarian language of" indigenous politics. 

And all of this is happening in the context of a globalizing economic setting 
in whid~ Bolivia’s room for maneuver is limited. The structural legacy of extreme 
poverty and sodal hardship is problematic for the development of a positive 
relationship between state and society, or a culture of trust in democratic 
institutions ~hat have yet to prove themselves. 

h~ this climate of adversity; it is evident that smooth democratic consolidation 
is the least likely outcome. Moreover, the impending Constituent Assembly 
can introduce an even greater sense of uncertainty than that produced by the 
successive political and social crises of recent years, finally cuhninating in the 
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October 2003 event. At the same, wt~ile the inddence of political violence has 
increased, R is important that democratic institutions have not broken down, and 
that constitutional forms in a general sense are being respected. The uncertainties 
of Bolivia’s political development, both in the short and long-term, are still 
significantly contained within the confines of a democratic discourse. 

Notes 

1. Whitehead’s analysis of the :~democratic viability" in BolMa precisely points to the need 
to view the Bolivian political process with a more flexible political lens than that allowed by 
the transitions paradigm (Whitehead, 2001). 

2. Labels are useful to distinguish real political processes from idealized models, but, as 
Carothers suggests, maybe we need to move away form the model itself in order to develop 
a less constrained understanding of the political dynamics at play (Carothers, 2002). 

3. Key coMitions since 1985 have been: a) Pacto por la Democracia in 1985 under the Victor 

Paz Estenssoro presidency of the MNR which included the MNR and ADN; b) Acuerdo 

Patriotico beWveen 1989 and 1993 under Jaime Paz Zamora of the MIR, which included 

the MIR, ADN and CONDEPA; c) the first Gonzalo Sanchez de Lozada govermnent of 

the MNR induded a pre--electoral alliance with a katar;.s~a movement, and post-electoral 

coalition politics with an assortment of left--wing and populist parties the M BL (an offshoot 

of the MIR), UCS the latte,; a populist party led by a beer company owner; d) the 1997 

presidential victory of Hugo Banzer of ADN, with an alliance made up of ADN, MIR, UCS 

and CON DEPA; e) finally, the coalition govermnent behind GonT;~lo Sanchez de Lozada’s last 

government which included the MNR, the MIR, and the NFR a new populist parry: 

4. Much has been written on the particulars of the Bolivian hybrM form of presidentia~ 

as a consequence of the format for electing the executive. See among others, Gamarra and 

Mal~oy(1996); Gamarra (1994) and Domingo (200]). 

5. In this regard 1985 was an exception in the sense that the coalition government, made 
up predominantly of MNR-ADN, was not the congressional majority which elected Paz 
Estenssoro of the MNR. He was elected with the support of the MIR. 

6. See Lazar (2004) for an interesting discussion on the structures of clientelism at the 
grassroots level in Bolivia. Grindle (2003) examines the use of clientelism to ensure the 
smooth passage of radical reforms in the 1990s. 

7. See Barreda and Costafreda (2003) and Lazarte (2003) for a discussion of electoral reforms 
in BolMa. 

8. A political party law passed in 1999 has introduced, at least on paper if not in practice, 
regulations to ensure greater internal democracy in political parties, and greater scrutiny 
on party financing. It has also introduced a gender quota system for electoral and internal 
positions within political parties. See Barreda and Costafreda (2003) f6r a discussion of the 
law. 

9. It is worth recalling that political par~, dominance in the game of political power brokerage 
is a feature of the last twenty years. Before 1985, politics was in the hands of corporatist 
structures be they military or union. Even the MNR operated not as a democratic and 
competitive party but as a corporatist body. 
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10. See Lee ;era Cott; Alb6 (2002), Gray-Molina (2001), amongst others for analyses on the 
impact of the LPP in Bolivia politics. 

11. See for example, ±~db6 (2002) f6r a critical discussion of the LPP. 

12. Assies and Salman (2003). 

13. The most spectacular of these took the %rm of the "capitalization" in program by which 
proceedings from the sale of public enterprises would be used to establish a social fund. 

14. Mainwaring and Shugart have characterised the Bolivian political party system as 
"inchoate"(1995)o Nonetheless, until the 2000 election, it showed signs of a certain degree 
of stability certainly in comparison to neighbouring countries while at the same time 
allowed for renewal and the incorporation of new political f6rces. 

15. It is important to note that at the leve| of general elections, the prospect of victory 
by Evo Morales caused widespread alarm among urban sectors and some capital flight, 
pointing to the limits of political pluralism. Democracy is allowed within limits this was 
also dearly eKpressed by the U.S. ambassador who warned against the perils of voting for 
the MAS candidate. 

16. See Whitehead (2003, and 2001) for a discussior~ of long-term cyclical patterns of top- 
down constitutional projects followed by bottom-up mobilisation process, the most dramatic 
of which was the 1952 National Revolution. See a~so the chapters in Grindle and Domingo 
(2003). 

17. See Assies and Salman (2003), Calla (2003), and Van Cott (2000), amongst others, for a 
discussion of the emergence of these new political movements. 
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Sent: 

To: 

Subject: 

courthey <couNaey@email.unc.edtc, 

Sunday, Januao~ 30, 2011 1:47 PM 

Social Movements Working Crro up <smwg01 @listserv.unc.edu> 

Fwd: Re: [smwg01] Fwd: UNC response to Beck’s attack on Francis Fox Piven? 

Dear Lawrence, 
In case you’re not on the SIVI~VG listserve, we wanted to forward you some 
emails that have been circulating about response ideas. Please send us any 
cormnents, thank you[ 

best, 
Chris Courtheyn 

........ Original Message ........ 
Subject: Re: [sm~vg01] F~vd: UNC response to Beck’s attack on Francis Fox 
Piven? 
Date: Sun, 30 Jan 2011 13:30:23 -0500 
From: courthey <courthey@emaihunc.edu> 
To: "Socia 1 Movements Working Group" <smwg0 l@listserv.uaac, edu> 

Thanks Laura and Micha[ ~2~r the news links 
I also agree with Justine’s idea to do an op-ed, and a SJVP&~G statement sent 
directly to Beck also; these would probably overlap in content 
I could meet Friday if others are available in between other events 
cheers 
Chris 

On Sun, 30 Jan 2011 12:47:20 -0500, Katie &kin <akinkatie@gmaihcom> wrote: 

> I like Justine’s idea and I would be willing to meet to discuss what a 

> collective response of some kind might look like. Friday aRernoon might 

be 

> a bad time, though--several groups have meetings then, and Elinor Ostrom 

~s 

> giving a lecture: *A Polycentric Approach to Climate Change* at 2:00pro 

> Perhaps we could pick another day to meet, or those of’us interested ~n 

> organimng something with Lawrence could speak up here on the listserv 

and 

> continue coordinating more via email, without necessarily posting to all 

o[" 

> SMWG. I say that out of courtesy to people who might not be moved to work 

> on 

> this :) 

> 

> Hope you are all enjoying the beautiful weekend! 

> 

> Katie 

> 

> 

> 

> 

> On Sun, Jan 30, 2011 at 12:04 P_’v~ B. Justine YVilliams < 

> justinew@email.tmc.edu> wrote: 

> 

>> 

>> Perhaps submitting an op-ed (to a local paper or beyond) could be a good 

>> way to publicly demonstrate support for Piven and serious concern over 

>> Beck’s actions. That way we wouldn’t be exclusively engaging with Beck 

>> and 

>> his fans (would they- care?) but would be bringing attention to the 

>> problem 

>> on a broader leveh 

>> 

>> Justine 

>> 

>> On San, 30 Jan 2011 11:07:06 -0500, lgutierr <lgutierr@emaihunc.edu> 

>> wrote: 

>> > I don’t know much about this topic, but I agree SM~VG needs to be a 

>> > space 

>> > for these kinds of initiatives 

>> > 

>> > Here is an interesting article from campus progress 

>> > 

>> > 

>> 

>> 

http://www.campusprogress orgiarticles/beforethreatening frances fk~x~iven tryreadingher/ 
>> > 

>> > 

>> > ~ve could also circulate the brief statement in the SM~VG listserve fk~r 

>> > people to sign and then send it to Beck 

>> > 

>> > How do you want to do this Lawrence / others? 

>> > 

>> > perhaps we can have a meeting friday afternoon? i can see if the 

anthro 



>> > lounge is free 

>> > On Sat, 29 Jan 2011 19:10:57 -0500, Michal Ostcrweil 
>> <moste~weil@gmail.com> 

>> >> there was a great interview with FFP on Democracy Now recently and it 
>> > also 
>> >> hsa some links: 

http://www.democracynow.org/2Oll/1/14/wh¥ is glenn beck obsessively targetitN 

>> >> It would be great to show our support and solidarity: however the 
>> > question 
>> >> is to whom: Beck’s fans’.’ 

>> >> This raises serious and important questions about the role of public 
>> >> intellectuals and the ability of people like Beck to turn them into 

>> >> I would support doing something... 

>> >> On Sat, Jan 29, 2011 at 6:57 PM. lgutierr <lgutierr@email.u~c.edu> 

>> >>> Dear All, 

>> >>> Glelm Beck is making a spurious attack on one of the greatest 
present 
>> >>> day social justice activists in the country--Francis Fox 
>> >>> Piven---provoking death threats against her Below Lawrence 
McBride, 

>> >>> grad student in our department, describes the situation and offers 
to 
>> >>> help organize a teach m. 

>> >>> His email address is: lmcbride@email uric ed 
>> >>> The Piven article is 
>> >>> http://www, commondreams orb/head line/2010/03,’24-4 

>> >>> Dottie 

>> >>> Dr Holland, 

>> >>> We have got to do something about this Frances Fox Piven thing. 
>> >>> Apparently this Glenn Beck Character has called her out on his show 

>> >>> on his blog or something, and now the news media are reporting that 
>> >>> she’s getting death threats. 

>> >>> I saw this exact same thing happen when I was studying at USF. Bill 
>> >>> O’Reiliy asked a USF pro:[" onto his show to give the Palestinian 
>> >>> perspective, since the guy--Sami AI Arian-- was in fact a stateless 
>> >>> Palestinian--fied in the 1950s kind of thing. Computer science 
pro[~ 
>> >>> Long story short, O’Reiley blindsides the guy with all these 

>> >>> about whether or not HE supports terrorism This is right a["ter 
>> >>> 9/1 h 
>> >>> Suddenly they put on this tape of A1-Arian giving some speech at 

>> >>> rally at some point in the 1980s and he sa?’s "Death to Israel" 
Then 
>> >>> the Feds bust him And lock him in a Naval Brig. And the?" deported 
>> his 

>> >>> Anyway, now- we have Glen Beck calling FFP one of the most dangerous 
>> >>> people in araerica. He’s pulled out some article she wrote in the 
>> >>> 1960s 
>> >>> suggesting a welfare drive that would remove the stigma of receiving 
>> >>> weKare and create such a demand for services that it would bring 

>> >>> a "crisis" --in the political sense of the term. B eck interprets 



~ ~>~ ~his 
>> >>> to his readers as a plan to use the welfare system to try to 

>> >>> the government or some such crap. 

>> >>> Why am I writing this to you’?, you may be asking. Well, I thi~ 

>> >>> what we have here is actually a teachable moment of truly rare 
>> >>> proportions I actually went and read that article (which I never 
>> would 
>> >>> have done if Beck hacN’t pointed it out to me.) She’s an EXCELLENT 
>> >>> writer with ve~ lucid, provocative arguments. PEOPLE ACCROSS ~E 
>> >>> AC~E~ N~-ST ASSIGN- ~IS AS ~G. 

>> >>> ~E S~G OUGHT to be able m quickly read this article, perhaps also 
>> >>> some recent writings of hers, some o~er articles from the mid 
>> >>> 60s .... 
>> >>> put together a brief statement/preface explaining the relevant 
>> >>> theoretical points, historical/cultural context of the academy in 
the 
>> >>> 60s, and distribute this as a little curricul~ trait-if you ~ow 

>> i 
>> >>> mean; a teachers guide: how to spend a class period or two on this. 

>> >>> cross between a press release and a one-day syllabus (with a goal, 
>> >>> trader-girded by a set of testableM~easmable learning objectives). 

>> >>> I don’t really interact with anyone in S~rG on a personal level any 
>> >>> more, and I am feeling frustrated because I don’t feel like I alone 

>> >>> make much ofa d~*f?rence here--I lack the contacts. But I feel 

>> >>> strongly that academics need to show a strong, relatively united 

>> of 
>> >>> support for this lady. 

>> >>> Please let me ~ow what you thil~ If you want to fo~-ard this to 

>> >>> SX~¢~rG list that ~vould be fine with me. I would be ~villing to work on 

>> >>> coordinated response to this idea. Perhaps S2~VG is more of an 
>> >>> intellectual thi~ tank and not the sort of quick response team that 

>> >>> am envisioning here, in ~vhich case I would appreciate any 
suggestions 
>> >>> that you might have as to ho~v I could coordinate a group of people 
to 

>> >>> Veo- sincerely, 
>> >>> --Lawrence B McBride 

>> >>> --- You are currently subscribed to smwg01 as: mostela~’eil@gmail.com 

>> >>> unsubscribe send a blank email to 

[eave-28579~0-12461142.c5~124184861569~fi~027d69e6d3bf4@listse~.~c.edu 

>> > --- You are currently subscribed to smwg01 as: justinew@emaikunc.edu 
>> > To 
>> > ~subscribe send a blank email to 

leave-28581660-33200335.c9266d7dc651461aba60076181e528c2@lis~ep~ unc.edu 

>> Graduate Student, Anthropology Department 
>> Uniyersi~ of North Carolina at Chapel tti[l 

>> --- You are cu~ently subscribed to smwg01 as: akinkatie@gmail corn To 
>> unsubscribe send a blank email to 

I eave-28581776-33200347 3 ed9b4b 16381162471 ~15972510716@listserv.~c.edu 

> --- You are cwrently subscribed to smwg01 as: courthey@email unc edu To 
> unsubscribe send a blank email to 

> leave-28581901-35698011.88fcSba3ed898:~2029bdl 2e9d955739@listser~ unc.edu 

--- You are currently subscribed to srawg01 as: courthey@email.unc.edu To 
unsubscribe send a blartk email to 

leave-28581991-35698011.88fcSba3ed898f32029bdl 2e9d955739@listset,<tmc.edu 

--- You are currently subscribed to srawg01 as: etmice@email.unc.edu To unsubscribe send a blank eraail to leave-28582033-4140465.0c3d4556662f6045bfd361b26fb57fc7@listser,~.~c.edu 
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The TAC’s ’intellectual Campaign’ 
(2000-2004): Social Movements and 
Episternic Communities 
ALAIN VANDORMAEL* 

ABSTRACT ~[~is paper presents a discussion of the manner in which the Treatment 
A ction Campaign (TA C) campaigned to counter a range of unorthodox Aids views 
tha~ were advanced by the South A¢?ican government. 7he au#~or discusses how 
this organisa~ion endeavoured to de¢~nd and consolidate the biomedical science 
qf H1V.~?om a series of institutionalised political attacks by making use of an 
epistemic communi& in its strategy. Describing this endeavour as the 7)iC’s 
’intellectual campaign’, the author argues that this specific .fon~ of political 
participation diffbrs conceptually and empirical~, fi’om the civil actions usualg, 
witnessed in the streets and in the courtrooms. This particular strategy 
ultimately added to ~’he Z4C’s social movement plan of action and contributed 
s@n~cant@ to its success in pressuring the gove~;,~ment to reform its litigious 
H~i/Aids policy. 

Introduction 

In this paper the author endeavours to examine a recent period in South African 
history that was witness to a protracted confrontation between Aids activists 
and the South Aft’lean government. This confrontation began roughly at the turn 
of the millennium when the South African President, Thabo Mbeki, publicly 
announced his supposed ’denialist’ or ’dissident’ position on the science and treat- 
ment of HIViAids. Mbeki’s position was severely criticised in the media and else- 
where for contributing to delays in the institutional provision of medications 

V ’ ’ required by t-t[ -pos~twe patients.~ Consequently, the Aids activist movement 
with the su.pport of various civil society organisations launched a campaign 
demanding that antiretroviral (ARV) treatments be made available at public 
health facilities nation-wide.~ In August 2003, as a result of intensifying public 
pressure, the South African government announced that it would implement a 
national rollout programme (South Aft’lean Government, 2003). In the month of 
Febru.ary 2004, HIV-positive pregnant women and patients with CD4 counts3 

below 200 arrived at public health facilities to register for the provision of ARV 
medications at the expense of the state. 
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It was during this period that the Treatment Action Campaign (TAC) estab- 
lished itself as South Africa’s most prominent activist organisation and social 
movement. The organisation was instrumental in gaining access to ARV treat- 
merits a~d its efforts were considered by many to be a victory for civil society 
and democracy in the post-apartheid setting (Battersby, 2002; Jones, 2003; 
Sunday Times, 2002). At the time, a number of social commentators sought to 
outline the implications of this success, particularly with regard to the role of 
social movement theory and Aids activism (Greenstein. 2003; Habib, 2003: 
Hopkins. 2002), the relevance of socio-economic a~d human rights (Heywood, 
2005a; Jones, 2003; Jones and Stokke 2005; Klug, 2002) and health care policy 
(Mbali, 2003; Schneider, 2002; Schneider and Stein, 2001). The various :modes 
of political activity that the TAC used to achieve these objectives (such as mass 
demonstrations, fasting, negotiating, petitioning, rallying and court litigation) 
were also investigated (Friedman and Mottiar, 2004; Mbali, 2005; Olesem 
2006; Robins, 2004)° 

In this paper the author focuses on a specific campaign launched by the TAC, 
named from hereon as its i~tellectual campaign, which has received little aca- 
demic attention. Of interest is the particular :manner in which a select membership 
group within the organisation mobilised, during the 2000 to 2004 period, to 
respond to a range of political views (advanced primarily by the Mbeki govern- 
ment) that were considered to challenge the scientific orthodoxy of Aids. It is 
suggested that this intellectual campaign contributed both co~ceptually and 
empirically to the TAC’s modes of political participation that were witnessed in 
the streets and in the courtrooms. The author attempts to outline the principal fea- 
tures of this campaign by discussing the organisation’s endeavour to familiarise 
itself with, and utilise, a specialised body of scientific and medical knowledge 
based on the viral aetiology of Aids. This knowledge base in turn served as an epis- 
temic platform from which the organisation relentlessly campaigned for the access 
to ARV medications. 

Social movements and episternic communities 

The theme of political participation is crucial to the idea of civil society and social 
movements. Depending on the particular theoretical version selected, civil society 
can be defined as a realm of activity in which citizens endeavour to substantiate 
their lives as social and political beings (Birch, 2002; Eriksen and Weigard, 
2000; Faulks, 2000). Included within this definition is the conceptual demarcation 
of civil society from the state, which is generally conceived to be the domain of 
formal political processes and decision-making (Cohen and Arato. 1995; 
Hawthorne, 2001)o Although social movements are empirically heterogeneous, 
they are often treated as a unity because of their social location within civil 
society (Scott, 1990). Conceptually speaking, both social movements a~d civil 
society organisations are considered to monitor the democratic processes of the 
state, thereby being positioned as counterweights to state power (Diamond, 
1999; Habib, 2003). While social movements are not motivated by the seizure 
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or wholesale transformation of state power and do not seek to develop a ’total 
politics’, they are nevertheless occupied with the idea of extending politics to 
cover a wide range of social concerns. This may involve defending society 
from increasi ng state-admh~istrative forms of penetration, struggli ng for tile recog- 
nition of key social and cultural issues, forging new cultural and political identi- 
ties, enhancing citizenstlip, and fostering a eli:mate of political representation and 
participation, amongst others. These aims are often achieved through popular or 
grass-roots mobilisation, or at least the threat thereof----a feature which should 
be regarded as fall:h~g within the realm of normal politics (Goldstone, 2003). 

The concept ~epistemic community’ is defined by Haas (1992, p. 3) as a 
’networ.k of professionals with recognised expertise and competence in a particu- 
lar domain or isst~e and an authoritative clai m to policy-relevant knowledge within 
that domain or issue-area’. Typically, members of an epistemic community 
possess a valued degree of formal academic or professional training and prestige; 
and, for this reason, elite decision-makers often involve such groups in agenda 
setting and policy-relevant issues. However, the idea of an epistemic community 
extends past tile somewhat passive notion of a consultancy-based group. In this 
respect, epistemic co:mmunities often engage with decision-makers in an 
attempt to interpret, fi’ame, inflt~ence and optimise the solutions to problems 
within a particular issue area (Haas, 2001; Jones, 2006; Youde, 2005). Politically, 
episte:mic communities can even be perceived to fulfil the role of a "~countervailing 
power to dominant policy discourses and practices’ within the state (Pieterse, 
2006), as the case of the TAC, described below, clearly demonstrates. 

A~ important feature of an epistemic community is that its members share a 
common episteme or worldview of social realiV (Dunlop, 2000: Miller and 
Fox, 2001). Ideally, this co:mmonality is considered to bind epistemic members 
to a set of normative commitments and beliefs. Thus, an epistemic community 
is guided by the belief in an accepted causal framework (or a cause-effect under- 
sta~ding) a~d a shared commitment to some notion of validity--where compet:h~g 
knowledge claims are evaluated and accepted according to internally defined cri- 
teria within that domain of expertise (Haas, 1992). For this reason, epistemic com- 
munities ca~ be separated from social movements and other social actors o~ the 
basis of their professional training as well as their commitment to a knowledge 
base that has been scientifically and empirically generated. As Gough and 
Shackley (2001, p. 332) comment, ’scientific knowledge is the "glue" that helps 
to keep policy actors committed and can be used as a tromp card against opponents 
to the epistemic coalitions’. Althot~gh epistemic commtmities are by definition set 
apart from the scientific community on the pretext that the latter are less concerned 
with policy matters than the former, and that scientists are more tightly bound to 
strict empirical and experimental procedures or codes that render previously 
endorsed knowledge claims or hypotheses to he abandoned or rejected. This is 
not to claim that epistemic commtmities overlook new information or a~omalies 
that bring internal causal beliefs into question. Typically, new knowledge 
claims are evaluated and debated fro:m within, leading thus to the appropriate 
revision or refinement of earlier causal beliefs. As Haas (1992) contends, 
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this dialectical process is not a primary characteristic of an interest or pressure 
group. 

Because of its reliance on the canons of academic expertise, technical special- 
isation, and professional training, the author asks whether the debatably elitist 
features of an epistemic community can fit--if somewhat uncomfortably-- 
within the theoretical framework of a social movement. Within the societal 
context of the current informatio~ age (where knowledge is an antecede~t of 
power), the growth or inclusion of an epistemic community within a given 
social moveme~t, as in the case of the TAC, prese~ts a scenario that :is worthy 
of analysis. The author suggests that the existence of an epistemic community 
within the upper echelons of the TAC :membership contributed significantly to 
its success h~ gaining institutional access to ARV treatments. In this respect, the 
TAC was largely dependent on its identity as a social movement, and used this 
as a means to bring about policy reform through mass mobilisatio~ and court 
litigations. But the organisation also relied substamively on a small community 
of experts and professionals within its leadership structure to pressure the 
government to fi’ame its policy withh~ the orthodox domain of H1ViAids. As a 
result, the TAC’s intellectual campaign presents to us an interesting development 
in the field of social activism in South Afi’ica. 

Mbeki’s challenge 

As is well knowm Thabo Mbeki’s decisio~ to debate the HIV contagion model of 
Aids had real-time effects and consequences for Aids policy-makh~g h~ South 
Africa. I~ fact, such was the impact of the President’s position that it became 
difficult to distinguish it from the official position of the government and hence 
the state.4 The author forwards the argument that Mbeki’s views were based 
o~ a specifically intellectual positio~ that was advanced either publicly or reserv- 
edly from as early as 2000. These views were of a sceptical nature towards the 
Aids orthodoxy and included reservations about the causal link between HIV 
and Aids, the efficacy and safety of ARV :medications. the accuracy of Aids stat- 
istics, and the magnitude of the Aids epidemic in South Africa. Perhaps the most 
striking example of this scepticism was the establishment (by Mbeki) of an Aids 
Panel in which both orthodox and ’dissident’ scientists were invited to 
participate.5 

During this ti:me, Mbeki’ s views were largely informed by the by-products of an 
earlier scientific debate that had taken place in the United States fi’om the early 
1980s through to the mid-1990s. This debate centred principally on the pursuit 
by :medical researchers and practitioners to advance competing scientific theories 
on the causatiox~ of Aids. By 1986, the HIV contagion model of Aids had gained 
ascendancy,6 only to face repeated contestation towards the late 1980s fro:m scien- 
tists advocath~g a lifestyle- or a risk-hypothesis of the disease] This group of ’dis- 
sident’ scientists argued that ’Aids’ was really the biological effect of an 
overloaded immune system that could no longer bern the burden of repeated 
environmental stressors and risks,s These stressors included amox~gst others, 
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unsafe and promiscuous sexual activities, excessive recreational drug intake, 
toxicological agents, and repeated exposure to poor sanitatiom malnutrition al~d 
infectious diseases. 

It appears that Mbeki found favorer with an explanation that gave prominence to 
the role of such environmental stressors or factors in the progressio~ of the Aids 
epidemic. For Mbeki, this ’expired’ explanatory :model seemed better equipped to 
account ibr the specific epidemiological nature of the Aids epidemic in the Aft’lean 
context. It is for this reason that Mbeki declared in the opening speech of the 13th 
l~temational Aids confere~ce in Sot~th Africa that’a simple superimposition of 
Western experie~ce on African reality would be absurd and illogical’ (Mbeki, 
2000). According to the President, this experience failed to fully consider the rea- 
lities of developmental conditions such as poverV, low levels of literacy, ge~der 
and social inequality, poor sanitation, nnemployment and other socio-cnltural 
factors in the transmissio~ of HIV (ANC, 2001; iMbeki. 2001). Ultimately, this 
position challenged the prevalent biomedical view of HIV as a discrete biological 
abhor:reality that could be largely divorced from its "social sources and conse- 
que~ces’ (Kleh~man quoted in Farmer et al., 1996, p. 198). 

Given that it supposedly lacked an appealing social epidemiology, the normal 
science of H1V was cat~ght in a somewhat hostile a~d captiot~s political climate. 
For key government oI~icials the crisis of Aids was more than ’just a health 
problem’, it was as :much a structural and a socio-economic one (Mankahlana, 
2000). As a result, the ’notion’ that a medical intervention--such as an ARV 
rollout programme--was the most effective and appropriate approach to address 
Aids was politically dismissed (Netshitenzhe quoted in Business Day, 2004b). 
Consequently, the Aids activist movement, specifically the TAC, was openly cri- 
ticised by the government for being’a single issue campaign’ which ignored the 
’real dilemmas’ facing the implementatio~ of a ’comprehensive approach to fight- 
ing HIV/Aids’ (Dugmore, 2003). The President himself noted: 

There is a determined and aggressive attempt to hide tl~e troth about the direct and immediate 
relationship between poverty and health. Huge resources are devoted to the accomplishment 
of this objective~ There is virtually no discussion in our country about the diseases of poverty 
that regularly claim the lives of hundreds of thousands of ;mr people. Some individuals, 
engaged in politics and public health, have achieved and seek to obtain public prominence, 
on the basis of leading an extremely harmful and unacceptable campaign to deny our people 
all information and knowledge about the incidence of diseases of poverty in our country 

~,Mbeki, 2002). 

in an attempt to defend his position Mbeki alluded not only to the Aids activist 
movement but also to the weight of the scientific discourse be was np against. 
15tom this perspective there appeared to be a discursive terrain wherein a certain 
way of talking about Aids was imposed while alternatives were discouraged. 
Accordh~g to the President, the Aids activist movement was at the forefront of 
such a campaign to force the government to ’freeze sciex~tific discourse’ on 
Aids (Mbeki quoted in South African Government. 2000). Ulti:mately, these 
efforts were damaging a~d severely constrained the possibility of e~gaging in 
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necessary dialogues on the subject of Aids and, in effect, the development of an 
alternative political and social response to the epidemic (Mbeki in Matisonn, 
2002). 

Activism and expertification: defendi~g the normal science of HIViAids 

Mbeki’s views were. of course, strongly contested by various social actors in the 
public sphere, including the Aids activist movement, the :media, and to a lesser 
extent, the scientific community. But the TAC was the most prominent social 
actor to stand at the forefront of this opposition by demanding that the Mbeki 
office forego its flirtations with ’pseudo-science’ and implement a programme 
making ARV treatment and medication available to I-{1V-positive patients in 
South Africa. During this ti:me the TAC could not si:mply rely on the prevailing 
and dominant status of biomedical science to ensure a climate of Aids orthodoxy. 
It may even be suggested that Mbeki’s views placed both the Aids activist move- 
merit and the scientific community on the back foot. and that the President’s thesis 
almost carried with it enough weight to be institutionalised as the South African 
state’s official position on HIV/Aidso While the scientific community failed to 
put together a unified and forceful enough response, the initiative was seized by 
an epistemic group within the TAC that endeavoured to counter the arguments 
set forth by Mbeki and other key government officials. 

The notion of an epistemic community, as contained within a broader social 
movement, is not a new or novel phenomenon, particularly with respect to the 
history of Aids activism. In the early 1980s American activists were also forced 
to confront an apathetic establishment--a reference to the Reagan administration 
and the scientific conmmnity-----tbat stumbled in its response to an unknown 
disease first documented in the late 1970s.~9 Given the exigency of its situation, 
the Aids movement was forced to undergo a process of what Epstein (1996, 
p. 13) has called ’expertification’--where activists literally became experts in 
the viral aetiology of HIV. By informing themselves about relevant issues, 
activists attempted to wrest control of their own bodies and play a role in the pro- 
duction of HIViAids knowledge. Thus the popular lexicon ’Knowledge ..... Cm’e’ 
became the flipside of the foreboding ’Ignorance = Death’ slogan of activist 
organisations such as the Aids Coalition to Unleash Power (Act-Up) (Erni, 
1994). Self-education there%re became an articulated as well as an intellectual 
feature of a :movement that forced the general public, government officials, scien- 
tists, and prominent bureaucrats in the medical industry to acknowledge, recognise 
and include activists in the decision-making processes of HiV/Aids (Epstein, 
1996). 

The story of the TAC is similar to that of the American Aids movement, particu- 
larly with respect to placing pressure on both the medical establishment (as in the 
case involving the Pharmaceutical Manufacturers Association) and the South 
African government to make HIV medications available to those in need of it. 
In order to facilitate tl-fis task the TAC embarked upon a similar process of exper- 
tification and self-education. Undertaking this process was crucial in the fight for 
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access to ARV treahnent, and directed the organisation towards developing an 
understanding of the epidemiology of Aids, the socio-economic rights of HIV- 
positive patients, and the prevention of mother to child transmission (MTCT). 
The TAC also ensured that :it was informed about a range of treatment issues 
related to drug patents, the short and long term side effects of HIV medications, 
adherence to ARV regimens, post-exposure prophylaxis, the treatment of oppor- 
tunistic infections and the role and value of complimentary alternative medicines, 
amongst others (Achmat. 2003a: TAC, 2003a).m 

In this respect, a fundamental feature of the TAC’s intellectual campaign was 
the way in which the process of expertification was used to accumulate knowledge 
about an array of complex and technical issues related to the science and treatment 
of HIV/Aidso 1 mportantly, and from its very inception, the TAC always made sure 
to align itself with the accepted and established science of HIV. Its position was 
always clear and fbrthright with regards to the use of scientific evidence to 
make the argument that HIV caused Aids, and that within the biomedical realm 
the most effective treatment could be found (personal communication with 
Devenish.ti 22 April 2004)° The organisation relied, so to speak, on the ~best 
that science [could] provide wh~le attempting to respond m the most scientific 
way possible’    ’ ~personal .... commumcat~on with Achmat,~:" 7 .July 2004). 

Using this epistemic framework, the TAC called on the South African govern- 
ment’s Aids policy to be based on "scientific understanding and not ideological 
issues’ (Achmat quoted in Beresford. 2002). According to :its founder and chair- 
person, Zachie Achmat, this meant accepting and utilising the ’good’ or 
’serious’ science of HIV and not the ’bad’ or ’pseudo’-science that was being 
given refuge in the Mbeki office (Achmat, 2003a, p. 5; personal communication 
with Achmat. 7 July 2004). On this pretext, the TAC would clai:m that Mbeki’s 
views did not fit properly within the boundaries of the normal science of HIV, 
and that his personal contact with so called ~dissident’ scientists sidelined the 
mainstream scientific community. Importantly, given Mbeki’s lack of biomedical 
expertise, the South African Aids controversy should never have occurred at all. 

The sad part of it is that [Mbeki] tried to question these things in public, rather than question- 
ing it in a bedroom situation or in the boardroom. One could say that he was trying to wotect 

blacks [from a racist or colonial science] but the other view is that he was misinformed; he is 
in the process of lem’ning. To be a president does not mean you know. He is not a doctor and 
so he does not understand these things (personal communication with Kunene,~3 30 June 

2004). 

For Mbeki these questions were necessary, particularly because one had no 
"Treedom’ other than ~to agree with established scientific truths’ (Mbeki in 
South African Government, 2000). The President’s critics saw the issue in a differ- 
ent light, pointing out that the Aids debate was not about a freedom of speech enfi- 
tlement anyway (Robins, 2004). For the TAC. Mbeki’s questions were 
unnecessary precisely because these scientific truths had been rigorously estab- 
lished in controlled clinical settings. There could be no possible benefits from 
challenging the normal science of HIV. 
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It is fro:m this position that an epistemic co:m:munity within the TAC mobilised 
to counter Mbeki, whose position was seen to obstruct the implementation of a 
national ARV rollout programme (Achmat, 2001; Geffen and Achmat, 2004; 
Heywood, 2005b). Here, a select group of members sought to incisively dissect 
the President’s views, and thus ultimately expose them as scientifically dubious 
and unfounded. Consistently, the TAC campaigned to place the authoritative 
status of science at the centre of the South Africa~ Aids debate, a~d use this as 
a standard with which to dismiss other alternative or ’dissident’ views on the 
disease. Thus, one of the most effective mea~s to achieve this task was to 
portray Mbeki and the government’s position as unscientific on a variety of 
levels. Moreover, Mbeki’s own position was not only unscientific but also con- 
sidered to be the product of a flawed :ideology cow, raining traces of either an out- 
dated form of nationalism, or a pathological predisposition to irrationalism and 
denialism. It is ~i’om this point of departure that the TAC found an effective epis- 
temological platform from which to strike. 

For example, one TAC intellectual (at the University of KwaZulu-Natal in 
South Africa) argued that Mbeki’s ’strange Aids discourse’ could be explained 
as a reaction to the practice of colonial medicine wt-fich portrayed Africans as 
inherently predisposed to promiscuity and other forms of sexual deviance 
(Mbali, 2002a). Following from this argument, Mbeki’s thesis was an attempt 
to reconstruct images of Aflican sexuality by denying a Western biomedical 
model of disease and illness. Ultimately, this ’wm’ped’ perspective ended up 
giving precedence to a ’misty’ nationalist ideology which in due course claimed 
the ’predictive a~d interpretative power’ of modem scie~ce as its victim (Mbali. 
2002b, pp. 2, 22). Mbeki’s nationalist leanings were also linked m the notorious 
story of Trofim Lysenko, the Soviet biologist who ’lacked scientific training’ 
but ’promoted two m~ior pseudo-scientific theories’ which ultimately led to devas- 
tating crop failures and famine-related deaths throughout the USSR (Geffen, 2006, 
p. 14). Accordh~g to the TAC’s research co-ordinator. Nathan Geffen, both Mbeki 
and Lysenko were trapped in a nationalist ideal that endorsed the use of pseudo- 
science with deadly consequences for the citizens of both countries. In any event, 
Mbeki’s rationale for challe~ging the established status of HIV science on 
nationalistic grounds was mostly misdirected, especially in terms of the 
constructed dichotomy betwee~ ’Wester~’ and ’Afl’ican’ interventions. In light 
of its asserted universality, it made ’no sense to describe science, as it is conducted 
nowadays, as "Western"’(Geffen, 2006, p. 19). 

Give~ these supposedly ideological or nationalist com~otations, the TAC ibr- 
warded the argument that Mbeki’s thesis amounted to a branch, or a type, of 
Aids denialism. From as early as 2000, the government’s political response to 
the epidemic was already being described by activists and the media in this 
way. Defined as a ’pathological moment in the personal or national psyche’ 
(Sch~eider and Fassin, 2002, p. 46), the term ’denial’ has been used before to 
describe the reluctance or apathy of national governments around the world to 
urgently respond to the crisis of Aids (Cohen, 2001; Heywood. 2005b). In this 
case, though, the charges of denialism levelled against Mbeki were specifically 
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related to his attempts to propose the primacy of socio-economic, politica! and his- 
torical factors over and above a biomedical model of illness and disease in an 
explanation of Aids in the African context. In this respect, the President’s 
alleged denialism was as much a psychological state of repression as it was a mis- 
conceived attempt to challenge the scientific and biomedical postulates of HIVi 
Aids--at least this was the argument the TAC sought to advance. As an 
example, consider the two quotes below: the first from a TAC intellectual who 
has already been quoted, the second from a former prominent South African 
judge and close associate of the TAC: 

[Mbeki described TB as South Africa’s ’lead killer disease’s] This is denial. It ignores the 
fact that that what people are really dying of is HIV-related tuberculosis (Geffen quoted 
in Smetherham and Battersby, 2003). 

And: 

For some time Mbeki has maintained silence in regard to his endorsement or otherwise of the 

Aids denialists. Yet in one of his rare references to Aids earlier this year, he described it as a 
disease ’of poverty and underdevelopment’------echoing one of the key dogmas o[" denialism 

(Cameron, 2003). 

~-M’guably, Mbeki’s Aids thesis proposed a loose explanation of the condition of 
disease and illness that was particular to South Africa----a geo-politica! context in 
which sickness and impoverishment constituted the normalcy of everyday life, and 
where HIV was but one of many viruses that plagued the country’s inhabitants. For 
the TAC, iMbeki was sidestepping the issue at hand: it was not poverty, unemploy- 
ment, or exposure to disease (amongst others), but undeniably the HI virus that 
was the cause of Aids. Thus, it was by an appeal to an alterative causal model 
of Aids that Mbeki’s position was deemed to be a form of scientific denialism. 
Throughout its intellectual campaign, the TAC often sought to utilise this con- 
structed association as a means to discredit the President’s views as either a 
psychological or scientific deviation, as it did with other factions whose views 
were similarly inclined.~4 

Elsewhere. the TAC was particulm’ly active and influentia! in presenting 
Mbeki’s Aids thesis in these terms. Typically, comparisons were made between 
the President and other tyrannical leaders or political regimes known to have per- 
petrated crimes against humanity. For example, Mbeki’s ’totalitarian mindset’ 
(Natal Wimess, 2001b) was occasionally likened with that of Robert Mugabe. 
Joseph Stalin, Nazism, the apartheid regime, and acts of genocide (see, for 
example, Achmat, 2003b; Geffen, 2004a; Geffen quoted in Bull, 2003). Moreover, 
Mbeki’s views were portrayed as a by-product of political denialism, which was 
no different from the denial of Nazi death camps, the Second World War holo- 
caust, or the Soviet invasions of Czechoslovakia, Hungary and Poland (Achmat, 
2003b). Within these historical associations, as with the charge of political and 
scientific denialism, one central point was made clear: Mbeki’s views on Aids 
had fallen prey to ideology, historicism and intellectual authoritarianism. What 
was required, from the TAC’s point of view, was a political and institutional 
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response to Aids based on the scientific logic of modernity--------a response, in other 
words, that was not historically fixated but progressive, not ideological but 
rational, and not authoritarian but democratic. 

Ultimately, if the South African government could not commit to these ideals 
then it had to be held accountable for its failure to respond to the Aids crisis in 
a responsible political manner. Fro:m this perspective, the TAC argued that the 
government was not o~ly morally compelled, but also constitutionally obliged. 
to provide ~life saving’ :medications to HIV-positive patients (Budlender. 2001: 
Jones, 2003; Mbali, 2005; TAC, 2003b). In this way the organisation built for 
itself a strong case in the struggle for affordable health care, while portraying 
the government as ’morally week’ (Achmat in Friedman and Mottiar, 2004, 
p. 16). As the tbe~ deputy chairperson of the TAC remarked: 

In the context of a life-threatening global epidemic, already clothed in stigma, denialism and 
fear, and the constitutional obligation to protect li[’e, there was a responsibility to ensure that 
this ~debate’ did not paralyse the national response to HIV. This, unfortunately, was not what 
happened l.Heywood, 2005b, p. 10). 

As exemplified in the above quotation, the TAC forwarded the view that the Aids 
debate should have been kept in check by a moral contract to e~sure the protection 
of life. The government’s political interference should not have targeted the 
normal science of t-HV given the gravity of the Aids crisis. Rather. if any ~ecessary 
intervention was required then it should have been to fast-track the institutional 
means by which citizens could receive the benefits of clinically approved medi- 
cations. The decision taken by the government to engage in a ~eedless scie~ti~c 
debate thus amounted ultimately to gross negligence and the political abandon- 
merit of the lives of HIV-positive South Africans. In this way, the TAC moved 
to make the claim that any public scepticism towards the science of HIV could, 
with vindication, be described as a politically or intellectually immoral exercise. 
[t is for this reason, then, that the TAC described the President’s Aids policies 
as ’evil’ (Achmat quoted in Thiel, 2001) and the Health Minister, Tshabalala- 
Msimang, as a ~:murderer’ (TAC activists quoted in Kahn, 2003). Thus, in a so:me- 
what dramatic manner, the organisation claimed that a direct relationship could be 
made between the contestation of normal science, on the one hand, and the culp- 
ability for death, on the other. 

The TAC’s intellectual campaign 

The author stresses the point, again, that during the period of 2000 to 2004, the 
TAC could not si:mply rely on the orthodox and dominant status of HIV/Aids 
to establish and consolidate itself. This is because the normal science of HIV 
faced a series of political attacks from another institution of greater leverage in 
the form of the South Africa~ government. Nevertheless, the latter was criticised 
by the Aids activist movement and the media for lacking the political will to 
respond responsibly to the social costs of the Aids crisis. As a result, Mbeki’s 
position was described as ’irrational’, ’denialist’, ’pathological’, and ’immoral’. 
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Or, his position was explained as a nationalistic or ideological reaction to what 
was presumed m be a colonial and racist discourse of (Western) science. Contrary 
to these explanations, Mbeki attempted to ad~Tance an argmnent that was encapsu- 
lated within a development framework or a response that was specific to the geo- 
political context of Africa. To some extem, this argumem also included a post- 
e:mpiricist critique of the science and treatment of HIViAids. 

In response, the TAC sought to counter fl~ese argtlments by developing a stra- 
tegic approach which relied on tile expertise and professional training of a group of 
TAC members described in this paper as an epistemic community. These members 
were either trained in a specific academic field or profcssiona! trade or had to draw 
upon a nmnber of acquired skills in order to counter the unorthodox position 
advanced by Mbeki and his supporters. Although the majority of these members 
were not specifically trained in tile natural or medical sciences, their knowledge 
base was nevertheless generated fl’om the biomedical science of HIViAids. The 
TAC’s move to familiarise itself with the basic tex~ets of HIV science while 
keeping up to date with recent ad~Tancements in ARV treatment research pro~ed 
to be a critical factor in fl~e success of its intellectual campaign. Thus. an inescap- 
able conclusion is that, in its conduck the TAC developed and de:monstrated a 
profuse understanding of the complexities and technicalities of the epidemiology, 
science m~d the treatment of HIViAids. This level of expertification or specialis- 
ation in turn enabled the organisation to counter political rhetoric and so called 
"dissident’ viewpoints with scientific facts and evidence. Although, as disctlssed 
above, the TAC had to frequently resort to its own form of rhetoric and sermonis- 
ing (i.e. the use of the moral arguments and the label denialism) in order to defend 
the orthodox status of biomedical science. 

In this way, the TAC’s intellectual campaign can be differentiated from its 
broader street-style activist campaigns: the latter can be described as a range of 
visible and confrontational activities (such as protest marches, demox~stratiox~s, 
picketing and so on) aimed at forcing the government to reform its Aids policies. 
Conceptually, the TAC fulfilled the role of a social movement or an orgax~isation 
of civil society in its attempt to place demands upon the state to deliver basic ser- 
vices (Aids health care), to legally force the state to recognise and gtlm’antee 
social-ecox~omic rights (the right to ARV medications), and to ensure that the 
state remain committed to its constitutional and democratic obligations (the 
implementation of an ARV rollout programme). Conceptually speaking, it 
appears that the TAC’s intellectual campaign could not be included within a 
broader populist movement. This is not to say that the campaign necessarily 
excluded the larger caucus of its membership, but it did rely upon a small group 
of members situated predominantly within its leadership structure. An& while 
this campaigx~ went public, it nevertheless transpired tbx’ough the narrow cox~fix~es 
of the print media, academic publications and conferences, research documents, 
newsletters, and repeated altercations with government oNcials. For the most 
part, then, this intellectual campaign required a considerable degree of specialis- 
ation given tile co:mplex nature of the scientific and theoretical material under 
dispute. 

227 



A. VANDORMAEL 

The importance of the TAC’s intellectual campaign should not be overlooked 
for it generated an epistemic fiamework that in turn orientated its broader treat- 
merit campaign. Although the two ideas of an epistemic community and a 
social movement are conceptually antagonistic, the tbrmer in this case contributed 
significantly to the TAC’s role as the latter. Thus, the story of the TAC provides us 
with a new and appealing model around which furore social :movements can or 
may be orientated. In this respect, a given social movement may rely on a 
select group of members within its hierarchical structure (i.e. an episternic corn- 
munity) to take up contentious policy issues with elite decision-makers. This 
specific membership group could in turn be supported by a mass or grass-roots- 
based :membership prepared to mobilise in order to pressure elite and political 
decision-makers. This tentative model would subsequently require an alteration 
to an important feature of an epistemic community. Typically, epistemic commu- 
nities are either invited by, or consult with. policy-makers in settings which 
exclude lay or punic participation. In this case, however, the TAC did not 
serve as an advisor to the state but was in fact prevented by the South African gov- 
ernment fi’om contributing to the Aids policy-making process. As a result, an epis- 
temic community within the TAC spearheaded the organisation’s endeavours to 
pressure the government to yield to the normative or orthodox domain of HIV 
expertise. 

Today, this objective has been pmtly achieved. Though, to what extent can the 
unsteady yet prevailing scientific Aids orthodoxy in South Africa be attributed to 
the role of the TAC and its intellectual campaign? A direct answer to this question 
would require an unreliable forecast in the case of the organisation’s imagined 
absence. Given its success (since 2000) in mobilising a unified civil society 
under its broader treatment campaign, the influence of the TAC on Aids-related 
policy matters should not be underestimated. Thus, in the absence of an influential 
civil society organisation, would the scientific and medical community have mobi- 
lised to confront the South African government with the same success? Even 
without an active social movement type response, it could nevertheless be 
argued that the TAC’s success relied heavily on the backbone of the global and 
dominant scientific Aids orthodoxy. That it was the South A~i’ican government’s 
exceptionalist stance on Aids that was its undoing, and that Mbeki would not 
have been able to sustain his supposed defiance for very much longer. But, this 
alternative scenario, even in the TAC’s presence, has hardly materialised (at 
least at this stage). Although ARV medications have been available at public 
health facilities since 2004, a climate of political scepticism towm’ds the orthodox 
views of Aids still exists in one form or another, and key government officials have 
nonetheless continued to publicly endorse alternative views on HIV!Aids. This is 
why the recent series of events involving the South African government, the TAC 
and Matthias Rath ........ a German physician who claims his company’s vitamin pro- 
ducts can ’reverse the course of Aids’ (Rath, 2005)--have managed to yet again 
become another controversy in the South African story of Aids. 

In conclusion, this paper advances the argmnent that the TAC’s intellectual 
campaign was instrumental in terms of counteracting the South African 
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govern merit’ s unorthodox position on Aids. This ca:mpaign stands by itself with 
respect to the past and current initiatives undertaken by an epistemic community 
(within the TAC) to challenge and ultimately dismiss a range of supposedly 
pseudo-scientific perspectives of the disease (as advanced by key government 
officials)° As in the case of Rath, the TAC continues to be at the forefront of 
this particular campaign. And for this reason, the work of the TAC has yet to 
be completed. So long as it is devoted to this task, the organisation’s intellectual 
ca:mpaign will continue to remain a permanent feature of its broader straggle for 
treatment access and distribution. 
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1. See, ti-n: example, Achmat (2004); TAC (2002, 20ed-); Pre’tc~ria Nevt,s (2000); B~¢sin~ss Day (2004a); ;’v2~ta] 

W~mess (2001a) 

2. The South African Aids activist movement was led prim~ily by the TAC with the assistance of various 

organisations inck~ding amongst others the Children’s Rights Centre, the Aids Consortium, ~he Sou~h 

African No’n Governmental Org~misation CoMitio’n (Sangoco), the Congress of South Africa’n Trade 

Unions (Cosatu), the Federation of Unions of South Ai?ica (Fedusa), the Aids Law Project and health prac- 

titioners. Other international organisations such as the Austra]i~m Fou’ndation of Aids. Aids Coa]itio’n to 

tmleash Power (Act--Up), the Et~copea~,~ Coalition of Positive People, Health Gap Coalition, Oxf,am and 

l)octors without Borders (Medicins sans Fro’nticres) also rallied in support of the TAC. Along with 

Cosam, Sangoco a~’~d Fedusa. the TAC’s ability to mobilise thot~aa~,~ds of people thus depended very 

heavily on the close support of many influential civil society organisations (Mothapo, 2004: Vlok, 2000). 

3. CD4 or T--lymphocytes ace cells which e~,~able the body to mobilize the immune system against invading 

pathogens, snch as HIV The count of 200 indicates the nt~mber of T helper cells in each cubic millimetre 

of blood, and is the recommended medical gn_~ideline i~r the commencement of anti-HIV therapy. 

4. In an attempt to explain why his views made such an irxipact. Robins (2004, p. 7) has suggested that Mbeki 

was part of a small but powerI’ul ’i:.mer circle’ that possessed the capacity to influence importa’nt Aids policy 

decisionso Along with Thabo Mbeld. this inner circle inclnded the Minister of IteNth, Manto Tshabalala- 

Msimang; Parks Mank~lana, former Head of Commu:.*ications in the Presidency; Sibongile Manana, 

Health MEC of Mpumalanga; Government Spokesperson. Joel Netahitenzhe, amcn~gat others. This inter~,~al 

faction gained further leverage i’n an increasi’ngly restructured political administratio’n: while t[IV/Aids was 

initially tmderatood to ~,~ecessitate a cross--sectoral approach, it ended up bei~,~g ’conce~,~trated in the depart-- 

ment of health and the trea~,nry, and later in the presidency, rather than the cabinet’ (Butler, 2005, p. 600). 

5. These ’disaident’ scientists were Peter Dueaberg, Joseph Sonnabend, David Ras~,~ick, Robert Gira]do, Eleni 

Papadopoulos-Eleopoulos, Robert Root-Bernstein and Sam Mhlongo. 

6. By this time it was scientifically accepted that a retrovirus called t[uma:.~ Immunodeficiency Vires (HIV) was 

respom, ible for destroying the ceils (called T-lymphocytes) that a~,sisted ~he irnmune ~,y~,tem in combating 

invading pathogenic orga:.~isms--resulting ultimately in the presentation of a variety of physical symptoms 

refe::red to under the term Auto--Immune Deficie~,~cy Syndrome (Aids). 

7. Joseph Sonnabend, Bryan Ellison. Robert Root-Bemstein. Joh’n Lauritsen a’nd Peter Duesberg were some 

of the key scientists during this period. 

8. Yo~.~de (2005. p. 1) a~rgues that by including these scie’ntists withi’n in his Presidential Aids panel. Mbeki 

’actively encca~raged the formation of a com~ter epistemic community’. 

9. In the United States, HIViAids was first ~hought to be a gay disease-----called by the acronym GRID (Gay 

Re]ated Imn’ame Deficiency)--becm~ae most of the earlieat reported caaes were contained within that popt~.- 

lation group (increasing cases of ~he disease would also appear in three other groups at the time: intravenous 

drag users, haemophthacs a’nd Haitians). Gay activists did much to contest this discrimthatory labelling of the 

disease and in 1982 GRID was subsequently renamed to read Aidso 

10. In this respect, the TAC devoted a substa’ntial p~t of its reso~.~rces to building up a’n awareness of t[IV/Aids 

isat~es while exp]aining these ’clearly and rationally in layma~,~’s terms to the public’ (personal communi-- 

cation with Mbali,~5 21 .April 2004). O’ne way of achieving this awareness was to disseminate informatio’n 

about the acience of HIV and ARV ~reatment throug:_h a variety of mediums, the moat notable being the 

print and electronic rnedia. The TAC’s webpage (www.tac.orgl, for example, contains content on and 
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references to recent and established Aids treatment research, a,. well as links to other site,, which outlined the 
structural biology of HIV, the evidence that HIV causes Aids, mad published research o’n the eNcacy and 
advanceme~,~ts of ARV medications. The organi,.atio~,~ also ensure,, that it distributes fact ,.heels, posters 
arid booklets on a range of Aids-related issues explaining how to live with the disease, how ARVs work, 
the role of good m~trition, and the importance of sexual health. 

11 A Devenish, TAC rnember and researcher at ~e School of Development Studies, University of KwaZulu- 
Nat~fl, South Africa. 

12. Z Achmat, Chairmen and founder of the TAC. Johannesburg, South Africa. 
13. X. Kunene, TAC provincial organiser, Durban, South Africa. 
14. During the Aids debate, the TAC typical]y dealt with variations of ’dissident’ views in this way. For example, 

the recognised South African writer Riaan Malma was described as a ’sophisticated de:qialist’ alter publishing 
two articles in w]-dch the reliabdity of Aids mortality figures in South Africa were @~estioned (see, for 
example, Malan, 2003a, 2003b). According to Geffe’n (2004b), a ~sophis6cated denia]ist’ is someone who 
questions whether there is a~’~ Aids epidemic, and can be diffk’.rentiated from other (less sophisticated2) deni- 
~ists who question the li*~k between tIIV and Aids Wi~h regard to ~he sut~ect of reliable Aids statistics, the 
sociologist Susa~,~ Zeihl has been called a ’crypto-denialist’ (personal communication with Achmat, 7 Ju]y 
2004) because of her alleged attempts to conceal her identity as a denialist (in questioning the extent of 
the Aids epidemic on an academic level). 

15 M Mbali, TAC member and research fellow at the Cemre for Civil Society, University of KwaZuIu-Nat~, 
South Africa. 
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CAMPBELL ET AL.: tIEEDING TIlE PUStI FROM BELOW 

Introduction 

~nls a~ic~e examines the processes tlhrough whiclh 
social movements succeed in empowering poor 
people and facilitating social change. Mass move- 

ments, such as the feminist movement in the West, 
and anti-colonial movements in cmmtries such as 
Indiao have long beeu linked to positive social out- 

comes. With globalization creating new forms of 
poverty and in~:qua~ities, and the failnre of ~tradi- 
tional’ forms of development to change these 
(Hoogwelt, 2001), there is cm’remly a renewed inter- 
est in the potential of social movements as a means 
of challenging inequalities. 

Escobar (1992, 1995) argues t[~at social move- 
mcnts are of interest because they off~.~r an alterna- 

tive form of development and politics to 
~conventionN’ or mainstream non-governmental 
organizmions (NGOs), whether local or interna- 
tional He argues that many of the disappointing 

outcomes of mainstream development approaches 
are t[~e result of t[~e ~depoliticization’ of povegy by 
NGOs and other organizations such as the World 
Bank and bilateral donors. These organizations’ 
focus on technical solutions, such as income gener- 
ation pr~iects or wel~hre grants, f?~.ils to challeuge 

the wider inequalities undern~iNng the ability of 
poor people to improve tlheir life chances 
(Ferguson, 1994). 

Social movements are argued to open up new 
possibilities for social change insofar as they 

tend to bypass established development orgaai- 
sations, local elites axed parties, or engage thcm 
on different terms. But they are by no means 
apolitical; instead of a depoliticized develop- 
ment, they politicise the rights of the poor. 
(Escobm; 1992, p. 422) 

Social movements seek to reshape power rela- 
tions rather tlhan gain power. They offer an altema- 
tiveo political m~d locally grounded vision of the 
straggle for development and poverty reduction 
compared to mainstream NGOs. 

Psychology, pm~icularly community psyclhology, 
stands to gain significantly fiom greater atlention to 

people’s participation in successful large-scale social 
mo~,ements. The: little attention that has been given to 
social movements in psychology has focused on 

socia:~ px.vcho¢’ogical questions concerning why 
indMdua[s do or do not affiliate themselves with par- 
titular social movements (e.g. Klm~dennans, 1997), 
or on commu~iO~ psychodogical concerns regar~ng 
processes of participation. Neither the social psy- 
chology of collective action nor community psychol- 
oFy have give~ much a~ention to fl~c processes 
tNou~ wNch social movements have a~ impact in 
society~ or how social movements create an envimn- 
rnent in which the demands of rnmginalized people 
arc heard m~d acted upon. 

This m~icle contributes to the communig~ psy- 
chology literatm:e on collective action. In principle, 
community psychology is strongly committed to 
u~dersta~di~g the role that collective action can 
play in facilitating the empowerment of t~he poor 
through challenging large-scale power relations 

(Nelson & Prilleltensk~ 2006; Seedat, 2001). 
However, in practice, commuND~ psychologists 
tend to engage in analysis and action at the level of 
small-group activism and empowerment through 
small, boSom-up prqjects, usually involving nar- 
rowly defined excluded groups (Offord, 2008). 
WNle their efforts may improve t[~e lives of pr~ect 
participators, they seldom result in sigNficant sus- 
tainable or generalizable social change, h~ final pro- 
ject write-ups, wider social hiemrcMes (based on 
fhctors such as gender or socio-economic status) are 
depicted most o~en as obstacles to long-term pro- 
ject sustainability and to the ;scale-up’ of innova- 
tive prqject strategies to ot[~er similar communities. 
Such finn repo~s often conclude that such power 

hierarchies are too entrenched for small-scale 
groups of marginNized people to mount an effec- 
tive and sustainable ~g[~t against their ill-effects 
(Campbell & CorNsh, fm~hcoming 2010). 

In the terminology that we seek to develop in this 
a~ic~e, such projects 
builNng the ~voice’ of the poo~; but less successful 
in building ’receptive social enviromnents’. 
includes the capaciD" of poor people both to develop 
critical analyses that link their pove~y to wider 
social inequalities a~d to a~iculate fbrceful 
demands o~ the basis of these critical understand- 
ings. Pr@ects de~,elop voice through providing 
’transflmnative social spaces’ fl~r dialogue 
(Campbell & Sco~, i~ press), in which poor people 
arc able to engage in critical thinking about the 
social roots of what might previously have been 
regarded as individual problems (we use the term 
’critical thhNi~g’ to rcth to Frcire’s (1973) ’consci- 

enfisation’). This builds their sense of empowerment 
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and their confidence to challenge the negative 
social relations that place their well-being at risk 

(Gaveuta & C.orr~wall. 2001 ). 
Such projects are often less successful in creating 

’receptive social environments’ in which tlhe power- 
fi~l are willing to listen to the voices of the poor 
which would be a precondition for sustainable and 
generalizable change (Campbell & Cornish, forth- 
coming, 2010). The projects assume that poor peo- 
ple t[~ernselves will be able to capture the attention 
of the powertkfl, once they have been empowered 
(Jones, 2001). ~et frequentlTy; this is not the case. 
CornmuNb, psychologists still have much to learn 
about how best to supplement their bottom-up work 
with marginNized communities wit~ appropriate 
pmallel efforts to c~eate receptive social environ- 
ments in which powerful social actors arc willing to 
heed t~e demm~ds of thc marginalized. 

Against this background, successN1 social move- 
meres at~ of particular interest because they arc 
ven by similar Nrns aud strategies to those of 
small-scde community psychology projects seek- 
ing to build the confidence and capacity of the poor. 
However, they implement them on a much wider 
scale and are more ambitious about t~e power rela- 
tions that they seek to challenge. Social movements 
seek not only to build the voice of the poor to make 

fi~rcefi~l and mXiculate dernands, but also to create 
social se~ings in which powcr~ifl peopl~locN1}; 
nationally m~d globally a~v open to ~hearing what 
the poor have to say and to suppo~Xing them 
achieving the movement’s goals. 

In this a~icle we explore t~ee dill)rent sociN 

movements, each of which, we will a~i~e, ~has suc- 
ceeded tNough not only building the voice of the 

pooc but also crcaing receptive environments in 
which the powerful are willing to take these voices 
seriously. The Movimento Dos Trabalhadores 

Rurais Sere Terra (MST; Landless Workers’ 
Movement), ~as mobilized some of Brazil’s most 
matginalized and dispossessed in£habitants to suc- 
cessfidly dernaud the redistribution of land from the 
rich to the poor. ~ough its constituent organiza- 
tions, Jan Swasthya Abhiyan (JSA), an Indim~ wing 
of the global People’s Health Movement (PHM), 
has successNlly oNanized more than one million 
poor people to demand be~cr health se~dces fiom 
government, and played a key role in wider sociN 
movements to put primmy ~health care back on 
the global public health agenda. Finally, the 
Treatment Action Campai~ (TAC) has c~a~eHed 
voice of one of South Africa’s most marginalized 
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groups young, black, unemployed, HW positive 
women into a movement which has successfully 
ch all en ged their highly resistan t gov eminent to pro- 

vide fiee universal access to otherwise unafford- 
able, life-saving anti-retmviral therapy (ART). 

These tN:ee social movements address issues that 
arc wider than economic poverty per se, but all of 
which me urgent concerns for people living in 
poverty. Sen (1999) argues tlhat poverty should be 
defined beyond a narrow focus on economic 
resources, instead being understood in terms of 
hnmm~ capabilities, such as the abiliD~ to make 
efl’cctive political demm~ds m:ound issues such as 
health m~d education. However. drawing on t[~e 
work of Bonrdieu (1986), Nalr and Campbell 
(2008) emphasize that poor people are seldom able 
to bring about effective social chauge without t[~e 
support of actors and agencies holding the political 
and economic power that is necessary for the poor 
to achieve their goals. Spivak (1988) refers to the 
vital role that such ’strategic alliances’ need to play; 
if marginalized groups arc to be hemd and flourish. 

In this article we examine ihow these three social 
movements have succeeded in creating environ- 

merits wl~ich have both developed the political 
capabilities of groups of poor people in Brazil, India 
and South Afiica, and mobilized significant politi- 

cN and economic actors to heed t[~eir demands. 

Wc discuss our three case studies in the light of our 
review of the published academic literature on each 

oneo ttowevcr, one co-author has interned with one 
of JSA’s leading constituent NGOs and another has 
vohmteered for TAC. in Sout[~ Afi:ica. ][nevitably; 
these experiences will ihave informed our accounts 

of these two social movements. Wc present ore dis- 
cussion of each case study arotmd four themes in 
turn: the aims and achievements of the group; strNe- 
gies tbr building the voice of its members; strategies 
for building receptive social environments; and the 
key challenges faced by the movement. 

Hovimento dos Trabathadores R~raLs 
Sern Terra 
~ Brazil, 70 perce~t of agricultural land is owned 
by 3 percent of the people. Since 1984, MST has 
fbught for agrarian ret~m:n arid a more just society~ 
It pressures the government to ~distribute idle 

f~nnland to landless woNers, reverse land concen- 
tration, and rcNlocate state resomves to behest 
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small cooperative farms. It draws its legal argmnent 
from the Brazilian constitution’s statement that 
°land has a social responsibility to be productive’ 
(Walfbrd, 2003, p. 506), arguing that it should be 
redistributed from landowners who are not using it 
to landless people who are willing to work it. 

MST has more than one million members. It has 
organized more than 230,000 land occupations, 
winning 15 million acres for land refo~ra, creating 
1500 aNicultural cornrmmities, and settling more 

than 250,000 families. It has established schools 
and clinics on occupied land. running more than 
1200 schools, and educating approximately 
150,000 clNldren m~d 25.000 adults in literacy 

courses (Brandford & Rocha, 2002). 
MST’s activism ihas included road blocks and 

long-distm~ce mass marches to government min- 
istries. In 2005, 12,000 lm~dless peasants marched 

200 kilometres to Brazil’s capital, demanding speed- 
ier action on land reform promises (Kingstone, 
2005). MST leaders readily meet government rninis- 
ters and actively seek media attention to publicize its 

demands (Hammond, 2004). 
Building strong voice MST’s success ihas 

depended on its ability to unite the geographically 
isolated and economically marginalized rural poor 

and to offer a strong organizational framcwoN and 
coherent action strategy for change. Beginning in 
1979, local autonomous lm~d occupations mush- 
roomed throughout Brazil. In 1983, Va, o Catholic 
groups hosted a con~:~rence of land reform activists 
and agreed to form one national organization: MST. 

MST develops strong ’voice’ tlrcough promoting 
critical thinking among its members. When inviting 
the landless poor to take pa,~ in occupations or 

demonstrations, it builds momentum through con- 
sciousness-raising meetings about the injustices of 
Brazilian societTy; introducing land occupation as 

part of a potential solution (Welch. 2006). Rat[~er 

than focusing on individual legal battles, the move- 
merit gains momentum fiom its conceptualization 
of landless and small-scale farmers as engaging in 

class straggle with the large landowners who stole 
land f?:om society as a whole. 

At this advanced stage, most of MST’s members 
are no longer landless, opening np the risk t[mt it 
might become a victim of its own success. 
However, landed workers ihave continued to support 
the movement, using their improved circumstances 
to donate resources and to express solidarity witlh 

continuing struggles. This continuity is generated 
through linking MST membership not only with 

land, but also with a strong rural identity and sense 
of community. Coordinators communicate with 
membership through meetings, a newspaper m~d 

magazine, and numerous pamphlets. 
Building a receptive socia~ environment MST 

gNned recognition in the Brazilian public sphere 
t~ough ~)vourable media coverage emphasizing 
peaceN1 activism, mad fl~c legafiD; economic logic, 

and moral correc~ess of its actions. Mass marches in 
cities gained it t[~e support of urban groups m~d elites. 
~t reached the ’the pi~acle ofrcco~fifio~ by Br~ilim~ 
populm culture’ (Hammond, 2004, p. 81) by being 
pomayed fhvourably in a populm: national k~lenove&. 

MST has emphasized its legal co~ectness by 
using the Brazilia~ constitution to tb~alize 
to occupied land and engaging the legal system. 
Fu~herrnore, the common-sense economic argu- 
mere t~a unused land ougN to be used to inerease 
food production and stem uNan migration has 
appealed even to those with little ideological 
dafity with the turn landless. The violent oppres- 
sion Nced by the landless activists, especidly the 
widely publicized tamtier of 19 actMsts by police 
in 1996, generated much s}~:lpNby, positioning tbc 
movement firmly o~ the moral high ground 

(HammoM, 2004). 
However. the~e is still some resistance to MST, 

pmXicularly from wealthy landholders, urban elites 

and the mNnstream media, some of whom have 
branded occupiers as ’nnemploycd vagabonds’ or 
dm~gerous radicals (Walford, 2005). Neve~heless, 
MST remNns a popular organization regarded as a 

credible and authoritative voice on land issues. A 
Brazil-wide poll in 1997 found that 52 percent had 
a positive view of MST, with 85 pro:cent approving 
of occupNions provided that t~cy were nomviolent 

(SEAJR 1997 in Hammond, 2004). Anot~her poll 
ranked them the fifth most esteemed instia~tion in 

Brazil (Welch, 2006). 
MST’s successes can be pa~idly understood 

within the wider context of Brazilian activism, 
especially the ’liberation theology’ preached by the 
Catholic C~mch’s radical wing i~ the 1960s and 
1970s a religious worldview encouraging 
actMsm among the poor. As MST’s founder put 

Before, the line had been: ’No need to won5.,, 
you’ll have your land in heaven.’ Now it was: 
’Since you’ve already got land in heaven, let’s 
struggle for it here as well.’ (Stedile, 2002, p. 79) 

Support fro111 other Brazilian grass roots move- 

ments, the Catholic Church, union s and international 
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organizations have strengthened MST further. 
It has developed a close relationship with the 
Brazilian Homeless Workers Movement. consoli- 
dating mbm~ support (Duffs; 2007). Brazilian trade 
unions and chnrclhes, as well as international sup- 

porters such as the I IS-based Friends of MST, have 

helped MST with training courses, funding and pos- 
itive publicity. 

MST’s ihofizontal and collective structure empha- 
sizes the equality of all its members. NeighbouNood 
Noups fon~ its base units, sending two representa- 

tives to the ruling cotmcil of its cooperative, sett[e- 
rnent or temporaU encamprnent. Each ruling council 
sends representatives to regional and state con- 
gresseso The National Coordinating Council is made 

up of 102 representatives, illustrating how, even at 
national meetings, leadership is slhared among n:~mL~’ 

members (Vandcn, 2005). 
Chah’enges A significant and ongoing ideological 

conflict exists between the more affluent and edu- 
creed leaders and the rank-arid-file member base. 
Leaders support a vision of rmal communal liIi: 
characterized by peace and communitarianism, 
while woNers point out that NstoricNl>; Braziliar, 
rural li:{i: has been characterized by exploitation on 

plm~tations, actively, resisting tl~is idyllic ~mytholo- 
gizing’ of rural life (Caldeira, 2008). Despite differ- 

ences of this nature, MST leaders and members have 
managed to work together successNlly: settlers have 
gained land and leaders have sustained political and 
legal &bate on Brazilian agrarian reform. 

The People’s Health ,Nouement: 

India’s Jan Swasthya Abhiyan 
The PHM is an international network of organiza- 
tions seeking to place primmT health care back on 
the international ~health agenda and c~hallenge the 
impact of rico-liberal policies on ~health and devel- 
opment since the rnid-1970s. PHM operates as a 
loose nctwork, with individual oNanizations sign- 
ing up to its broader objectives but operating 
m~touomouslFq There is ongoing communication 
between di~rcnt member groups for suppo~ and 
~owledge-shm~ng (Turiano & Smith, 2008)0 

One particularly prominent member of PHM is 
the JSA, meaning ~people’s health move~ueut’ in 
Hindi. JSA is pa~icularly active in advancing the 
comprehensive primary health care agenda in InNa. 
Along witch PHM, JSA supports a social determi- 
nants approach emphasizing how poverty, priw, ti- 
zatio~ and gender inequality undermine heaRh. 
Indian member organizations join the JSA by 
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endorsing the Indian People’s Charter for Health, 
rooted in similar primary health care tenets as the 

PHM Charter. 
Rather than a anitaU organization, JSA is a 

national coalition of Indian NGOs, people’s o~igani- 

zatious, activists, health pro~:~ssior, als and acade- 
mics, all working towards the goal of ’ttealth for 
All’ via m~iversally accessible, accom~table, ttigh- 
qualiD" public health care incorporating meaningful 
co~r~rnunity participation iu health services (Turiano 
and Smith, 2008)0 Since its inception in 2000, JSA 
has organized or supported more than 15 national ly 
coordinated initiatives, inclndir, g the Right to Food 
Campaign, Rural Health Watch. Hunger Watch. and 

a campaig~ against the practice of gender-selective 
abortion. 

JSA’s most significant achievement has beer, its 

role in shaping and moaitoring the Indian govern- 
ment’s National Rural Health Mission. This 
included lobbying to create spaces for communiw 
monitoring of the programme, and setting np a pm- 
allel independent monitoring system called 
People’s Rural Health Watch. Another success has 
been JSA’s Right ’Ii~ Health Care carnpai~ where. 

with large political support, it has set up tribunals 
enabling poor people to express their discontent 
with local primatT health cme services to central 

government. 
B~¢ilding voice JSA developed out of India’s first 

National Health Assembly in 2000. The Assembly 

united 2000 lndiar~ health activists who were frus- 
trated at goverr, rnent failure to make significant 
progrcss towards ttealth ~br All by 2000, the World 
Health Organization (WHO) campaign adopted by 

all W][IO member countries in the 1978 Alma Ata 
Declmation (Beaglehole, Bonita, Horton, Adams & 

McKee, 2004). The Assembly aimed to prevent the 
Indian government from forgetting its pledge, and 
to enable civil society actors to play a stronge,; 
morc coordinated role (Richards, 2005). By joining 
JSA, small and medium-sized groups across India 
woNing on local issues could amplify their mes- 

sage, increasing their access to media, expert 
advice, and _ovemment attention. 

B~dhling receptive xocial environments JSA has 

become the prhrmry voice for health issues in India. 
gaining legitimacy through its representation of a 
large group of activists, including politically promi- 

nent members and well-known doctors and acade- 
rnics. ][ts representation of so rnany respected 
organizations has ~brced the government m~d media 
to take its campaigns seriously. [n addition, JSA has 
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been supported by the wider PHM. The success of 
PHM’s publication Globai Health g~atch 2 

(People’s I:][ealth Movernent, 2008) which was 
supported by many" intluential international organi- 
zations, including The Lance~ has he~ped to create 
a broader symbolic context that is increasingly 
receptive to claims around primal)~ health carco 

JSA has succeeded in building support for project 
goals within small communities, and building effec- 
tive bridges between health rights activists and pow- 
erful external agents. It has forged alliances between 

middle-class or wel~-connected activists and poor 
people fighting for social justice through people’s 
organiza.tions and corr~rnuNty-based o~ganizatious. 

JSA has used its middle-class support base to 
access go~,emment and media attention, and funnel 
the voices of the poor to the heart of governmer~t pol- 
icymaking: for example, these contacts cnsmed vital 

support for the 2003 Right To Health Care campaign 
by India’s National Human Rights Commission. 

Such contacts ~hcilitated the cmnpNgn’s extraoNi- 
nary success in cmranunicating firsthand accounts of 
ordinat7 peoples’ negative experiences of health care 
fiacilities to influential govemruent policymakers. 
With the Commission’s support, JSA asked local 
member organizations to run people’s health tri- 
bunals across the country, where communig~ mem- 
bers were able to express their personal experiences 

of systemic failmc of the Indi~ hcalth care system 

(Laborite, 2005: Shukla, 2005). 
Using these findings, JSA convinced the govern- 

meut to hold a nNioual public hearing ou the right 
to health care in 2004. India’s top health ministers 
and officials attended. More than 100 JSA represen- 
tatives from 22 states testified to the depth, scale 
and range of health violations occnning in the pub- 
lic h~:alth care system (Turiano & Smith, 2008). 
Rmal people were able to tell stories of their i~l- 
treatment and neglect to some of the conntry’s most 

powerful government hcalth ministers. 
In 2005, the PHM picked up on the success of 

JSA’s Right To tlealth Cm:e campaign, latmclNug 
the international Right to ttealth and Health Care 
Campaign, drawing on JSA’s experiences (Laborite, 
2005; People’s Health Movement, 2007). In this 
way; the PHM network enabled JSA to extend the 
scope and scale of its successfifl strategies from 
India to many other countries. 

Chal]enges JSA has ongoing debates about how 
closely to won with government. ][?or example, the 
government’s National Rural Health Mission has 

promoted many of JSA’s aims, including a primary 

health focus and communig; participation. Some 
members are willing to work with the government, 
while others fear that such involvement corupro- 

raises JSA’s critical stance. These conflicts have 
been overcome, at least tempormily, by enabling 
different JSA members to choose different paths of 

involvement. 

Treatment Acdon Campaign 
The TAC has been described as t[~e most successfi~l 
social movement in post-apa~heid South A~ica. 

Founded in 1998, TAC has been at the forefront of 
shaping the goven:m~ent’s HIViA[DS policy 
through pushing the Africa.n National Congress 
(ANC) govemmem to provide universal access 
ART t~hrough the punic health system (Ba~lard, 

Habib & X4~lodim 2006). lu addition, it has been 
involved i~ challenging fbm~er President Mbeki’s 
and fo~mcr Health Minister Tshabalala-Msimang’s 
~,iews that there is no relationship be~veen HIV and 
AIDS, and their denial of the effica.cy of ART. 

TAC’s membership is arom~d 8000, but it c~ 
mobilize many thousands more when necessary. 
TAC’s membership is pfimm-ily urban young black 
unemployed women, although it also includes 
students, academics and medical pro~ssionals cut- 
ting across lines of ;race’, education ~d class. The 
central aim of acNeving universal ART access has 
uNted these ~oups, with each drawing on ditthent 
relations~hips, power and connections to advance 
the organization’s agenda. %’XC has succeeded in 
attracting highly mmgir~alized women by proviNug 
them with suppo~ and hope, and it has been remark- 
ably successN1 in p~acing this group at the ~heart of 
the bo@ politic (Robins & yon Lieres. 2004). 

TAC has been extremely successful in shaping 
South Afiican policies around HIViAIDS and 

access to ART. In 2002, ~,ia TAC’s court action and 
mass public protest, the Constitutional Cou~ con- 
firmed that the South African government had 
provide Nevirapine to reduce the transmission of 
HIV from ruother to child du~ng birth iu all public 
facilities. The following year, TAC ett)ctively 
fBrced the government to sign a national strategic 
plan on HIViAIDS. incluNng an initial t~vatment 
programme (Deane, 2002). Subsequently, TAC was 
central in negotiating a widely praised national 
strategic plan on H~/AIDS and sexually-transmitted 
infectious (ST[s), with TAC pushing to ensure 
plan achieves 80 percent coverage of ART by 2011. 

These achievements have been remarkable in the 
context of a highly stigmatized illness, where 
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ANC government sidelined social movements fiom 
policymaking, and where universal ART access 
was deemed f?na.ncial]y unrealistic, l[b achieve such 
policy change, TAC ~as drawn on s~ategies such as 
court c~hallenges, utilizing t~he constitmion to secure 
socio-economic rights, mass public demonstrations, 
marches and civil disobedience, including occupa- 
tions of government offices and peaceN1 mass 
arrests, all supplemented by extensive ~ass roots 

mobilization. 
Building voice TAC has worked hard to IScilitate 

voice, critical thinking and collective agency 
among its members (Endresen & von Kotze, 2005). 
~ncreasing treatment literacy about I{IViA~DS and 
ART ~as been a central goal, and members am 
encoreaged to use this knowledge to demand appro- 
priate care aud medicines in public clinics and fiom 
the state more broadly. Also, it has been successful 
in working with members to link their personal 
troubles to the wider public challenges of building a 
democratic South Africa, ir, cog~orating hurnau 
~{gj~ts, democratic accom~tability and a just political 
economy (En&esen and yon Kotze, 2005). 

~uilding ~wceptive social envimnmen~x "[)~C a 
household ~ame in South Afi~ca has been excep- 
tionally successN1 in cons~ucting a social environ- 
ment that is ~vccptive to its demands, establishing 
itself as the central, legitimate non-governmental 

actor around HIViA~DS. It has become t~e media’s 
civil society ’voice of choice’ in South Africa for its 
ability to provide considered responses on a range 
of HIViAIDS issues (Fiulay, 2004). %~C has used 
t~e media strategically to provide clem in~brmation 

on its activities. When TAC started a civil disobedi- 
ence campNgn in 2003, it took out fidl-page adver- 
tisemems in ~ewspapcrs explaining why it had 
decided to use such tactics. By framing its struggle 

as an uncontestable moral issue, it has mobilized the 
suppo~ of a wide range of prominent na.tioual and 
imernational constituencies, making it vmT difficuk 
for the government to c~hallenge its claims 

(Friedman & Mottim; 2004). 
TAC has relied ~eavily o~ a small group of 

prominent leaders whose individual talents have 

been central to TAC’s success. TAC’s leaders have 
managed skilfixlly to keep "DXC rooted it, a politics 
of mass mobilization while at t~c same time using 
mo~e ’elite’ processes, such as come actions, to push 
the organization’s agenda. 

The organization often &Jaws on m~ti-apa~heid 
symbols and imagm% and has located its gods 
within South Africa’s wider anti-colonialist straggles 
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(Robins & von Lieres, 2004). The respected 
played by certain key TAC leaders in the 1980s anti- 
apm~[~eid movement has contributed to its legitimacy 

in post-apartheid South A~kica. In addition, TAC 
founder Zackie Achmat played a pivotal role in coa- 
lescing widespread respect m~d suppo~ for 
tbaougja his much-publicized and principled decision 

to not take ART. which he could well afford, until 
state-ran, universal-access pilot ART programmes 

were established tluou~out South Africa. 
TAC has forged strategic bridging relationships 

including academics, South African clhnrches, inter- 
national activist orga_nizations, the government at 

times, and trade unions. These allim~ces have been 
central to success, increasing its legitimacy nation- 

ally and internationally and allowing TAC to access 
high-quality research on ][IIViAIDS. 

The Congress of South African Trade Unions 

the largest union coalition in South Africa and 
member of the ruling ANC tripartite allim~ce has 

given strong support to %~C aud occupied a seat on 

its national executive committee (Friedman & 
Mottiar, 2004). [n 2003, when TAC moved towards 
civil disobedience, the Cougress publicly a.nnounced 

that it was considering joining the actiono While it 
did not, this expression of support added legitimacy 
and strength to TAC’s claims. 

In addition, "[AC has worked wit[~ the AN(; 
government when appropriateo h~ 2001, TAC was a 
~friend of the court’, siding with the South African 
government when t[~e Phmmaceutica] Manufacturers 
Association took t[~e government to court over its 
attempt to stop SouthANca importing genetic drugs. 
Furthermore, Zackie Achmat has always openly 

sta.ted that he is au ANC member, and "[AC has con- 
sistently tried to won with allies in goverrm~ent to 
change policies. 

Chaflenges Other social movements and activists 
have criticized the TAC for being elitist and failing 
to be adequately antagonistic towards the state. 
Currently it has moved into a supportive relation- 

ship with the government. While remaining critical 
of government, Mark Heywood, a key TAC orga- 

nizec is now the deputy chair of the South A~idcan 
National AIDS Council (a government body). TAC 
has taken on a role in supporting and monitoring the 
implementation of the new national strategic plan 

on H1N~,,’AIDS and STIs, which resonates with 
"[AC’s aims and objectives. The organization’s 
efforts to replace its original cadre of elite rnale 
leaders with women emcrgNg fiom its poor grass roots 

membership are proving fiaught and challenging 
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(Stephen, 2009). The o~iganization’s ability to remain 
rooted in its grass roots membership, as well as con- 
tinuing to articulate a strong voice of conscience in 
its new relationship with the government, remains 
to be seen. 

Globalization has created new patterns of inequality 

and new forms of struggle by the exch~ded. We 
have highlighted ttnce social movements that have 

built what Sen (1999) would chmact~:rize as the 
~capabilities’ of the poor to make successfhl 
demands, using access to lined, healt[~ cm:e and lif~- 
saving drugs as the springboard for their activitieso 

Many community psychologists ha~,e tended to 
throw the bulk of their energies into small-scale, 
communityqevel activities to empower poor 
ple from the bottom-up, without enough attention 
to the challenges of cr~:ating the wider environ- 

merits most likely to hem: and support the voices of 
the poor~ We argue that promoting receptive social 

environments is vital for the success of social 
movements, and thus should be a key concern for 
community psychologists. 

While the goals and contexts of the three case 
studies arc ve~7 diff,:rent in many ways, a cross- 
case comparison highlights commonalities in their 
modes of operation that enable us to make some 
genera~ comments about their pathways to success. 

In relation to building the w~ice of the pool; eaclh 
movement has devoted a great deal of time m~d 

energy to promoting critical thh~king. As a result, 
members have come to see their povcrg~ and social 
disadwmtage as the result of social inequMities 

rather than the outcomes of :{’actors such as individ- 
ual or community-level bad luck or incompetence. 
Each mo~,em~:nt has been driven by a compelling 
political philosophy; with action strategies flowing 
out of critical analysis. 

All these factors have served to motivate and 
enable the poor to engage in various forms of col- 
lective action, such as punic protests, tribunals, and 
lemd or government building occupations. Moreover, 

the commitment of the: poor to each movement’s 
particular core issue has been strengthened by the 

additional empowermcnt resulting fiom the provision 
of other forms of education and capacity-building, 
such as adult education and treatment literacy. 

How have the movements managed to get power- 
ful politicians to listen to their demands? Here we dis- 
tinguish beVa, e~:n the relationa~ and symbolic aspects 

of a receptive social ~:nvironment (Campbell & 
Cornislh. forthcoming, 2010). At a r~:lational level, 
each movement has been able to unite a broad range 
of people bchh~d its objectives both hofizontally~ 
among similar activists committed to similar issues, 
and ve~ically; involving strategic alliances wit[~ polit- 
icdly and eco~omicdly powerS1 actors, o~cn at the 
nafionM a~d imcmatio~al levels. By uNtNg 
interest groups, the movements gNned a strength in 
m~rnbers t[~at &rounded politicians’ attention. 

As well as providing resomces to keep social 
mo~,ements going, a~li~ces have provided links into 
elite political m~d legal netwoNs. Such elite net- 
works have often played a key role in assisting poor 
commuNties to use the coups in order to c~Nlc~ge 
unjust social policies &awing on existing laws or 
constitutional frameworks which may have 
breached or not implcmemcd. Elite contacts can 
channel the ~,oices of the marginalized to the heart of 
high-level political debNe and decision-making. 

Fu~1hemaore, the successes of these NlJances have 
had a symbolic dimension, using moral ~brce to 
engage ~N~Mcvel decision-makers. For example, it is 
difficult m deny the clMrn that people with AIDS 
dese~we access to ~fc-saving ~T, or that unused 
should be used to thcilitate fl~e survivM of the poor 
rather than lying idle. Clear ~d simple messages of 
tNs nature skilNlly trm~srnitted via a *politics of the 

moral N~ Nomad’ a~ow different constituencies 
to coalesce arotmd a clear objective. Highlighting 

connections to valued national ideals (such as the 
an6-apmNeid movement, in the case of’L, kC) 
enhances the legitimacy of the movements’ demands. 
The skilN1 framing of the demands as morally 
testable made unity possible and resistance difficult. 

A cross-cu~ing theme, also a the symbolic level, 
relates to the success through which each move- 
ment gNned wide social legitimacy as the most 
credible agents of t~heir pa~icular struggle. The 
media have pla>~d a key role i~ all tNee cases, pro- 
viding an arena in which topics are framed, and 
through which individuals and groupings are 
accoNed the figN to speak on pm~iculm issues. 

At a broa&r level, and o~e that has been only 

hinted at in the case stones, is the role that the inter- 
national symbolic context has played in suppo~Xing 

t~ese social movements. As imemational Nscourses 
evolve, they open and close spaces on which social 
movements can capitalize. Both TAC and JSA 
have benefited from changes in the internNional 
discourses on ttlViA~DS and primaD, health caxe 
respectively. For JSA, the re-emergent Nscourse on 
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primmT healthcare, led by its global network PHM 
and clearly seen in the supportive international 
reception of PIIM’s Global Health ~Vah.h 2. il]us- 
trates how this changing international enviromnent 
may open up receptive spaces for the claims of JSA 

withiu India. SirnilarlF; TAC’s claims for universal 
access to ART have been sigNficantly supported by 
increasing support tbr uNversal treatment access 
within international health and donor organizations. 
These internatiorml chauges create a coutext iu 
which such ideas me lnore likely to be listened to 

when advocated from below. 
We hope tha our characterization of the successes 

of MS% JSA and TAC has illustrated our claim that 
commm~ity psychology could learn fiom greater 
attention to the strategies they have used to create 
receptive social er~virournents iu wlhich the voices of 
the poor arc most likely to be hemd. Wc are not sug- 
gesting that every movement will be able to replicate 
each oft:he success factors we have drawn attention 

to here. Fu~herrnore, the success factors that we 
have bbghlighted in these case studies could be 
argued to suggest, for example, tlhat only national 
organizations cau build media suppoJ~, develop links 
to other organizations, and chalmcl the voices of the 

poor to the heart of national government in ways that 
significantly contribute to expm~ding human free- 
doms and challeuging poverty. 

While lmger social movements are most likely to 

get widespread attention, we argue that smallec 
local social movemeuts could develop si~rdlm; con- 
textually-specific strategies for promoting receptive 

social environments in the local contexto Gains in 
human freedoms are not only achieved nationally. 
but also rnay be aclhieved through struggles that 
never move beyond the local arena. However, sim- 
ilar challenges of building tlhe voice of the 
exchded, and promoting a receptive social environ- 

meut is whiclh this is heard, would be as necessm.5, 
in these local settings as they arc in national ones. 
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rnedical treatment respectivebq We 
show how each group has succeeded 
not only through buiMing the ’voice’ 
of the poor to make fi)rceflfl demands. 
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development of ’receptive sociN 

environments’ in which the rich arc 
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Introduction 

~nls a~ic~e examines the processes tlhrough whiclh 
social movements succeed in empowering poor 
people and facilitating social change. Mass move- 

ments, such as the feminist movement in the West, 
and anti-colonial movements in cmmtries such as 
Indiao have long beeu linked to positive social out- 

comes. With globalization creating new forms of 
poverty and in~:qua~ities, and the failnre of ~tradi- 
tional’ forms of development to change these 
(Hoogwelt, 2001), there is cm’remly a renewed inter- 
est in the potential of social movements as a means 
of challenging inequalities. 

Escobar (1992, 1995) argues t[~at social move- 
mcnts are of interest because they off~.~r an alterna- 

tive form of development and politics to 
~conventionN’ or mainstream non-governmental 
organizmions (NGOs), whether local or interna- 
tional He argues that many of the disappointing 

outcomes of mainstream development approaches 
are t[~e result of t[~e ~depoliticization’ of povegy by 
NGOs and other organizations such as the World 
Bank and bilateral donors. These organizations’ 
focus on technical solutions, such as income gener- 
ation pr~iects or wel~hre grants, f?~.ils to challeuge 

the wider inequalities undern~iNng the ability of 
poor people to improve tlheir life chances 
(Ferguson, 1994). 

Social movements are argued to open up new 
possibilities for social change insofar as they 

tend to bypass established development orgaai- 
sations, local elites axed parties, or engage thcm 
on different terms. But they are by no means 
apolitical; instead of a depoliticized develop- 
ment, they politicise the rights of the poor. 
(Escobm; 1992, p. 422) 

Social movements seek to reshape power rela- 
tions rather tlhan gain power. They offer an altema- 
tiveo political m~d locally grounded vision of the 
straggle for development and poverty reduction 
compared to mainstream NGOs. 

Psychology, pm~icularly community psyclhology, 
stands to gain significantly fiom greater atlention to 

people’s participation in successful large-scale social 
mo~,ements. The: little attention that has been given to 
social movements in psychology has focused on 

socia:~ px.vcho¢’ogical questions concerning why 
indMdua[s do or do not affiliate themselves with par- 
titular social movements (e.g. Klm~dennans, 1997), 
or on commu~iO~ psychodogical concerns regar~ng 
processes of participation. Neither the social psy- 
chology of collective action nor community psychol- 
oFy have give~ much a~ention to fl~c processes 
tNou~ wNch social movements have a~ impact in 
society~ or how social movements create an envimn- 
rnent in which the demands of rnmginalized people 
arc heard m~d acted upon. 

This m~icle contributes to the communig~ psy- 
chology literatm:e on collective action. In principle, 
community psychology is strongly committed to 
u~dersta~di~g the role that collective action can 
play in facilitating the empowerment of t~he poor 
through challenging large-scale power relations 

(Nelson & Prilleltensk~ 2006; Seedat, 2001). 
However, in practice, commuND~ psychologists 
tend to engage in analysis and action at the level of 
small-group activism and empowerment through 
small, boSom-up prqjects, usually involving nar- 
rowly defined excluded groups (Offord, 2008). 
WNle their efforts may improve t[~e lives of pr~ect 
participators, they seldom result in sigNficant sus- 
tainable or generalizable social change, h~ final pro- 
ject write-ups, wider social hiemrcMes (based on 
fhctors such as gender or socio-economic status) are 
depicted most o~en as obstacles to long-term pro- 
ject sustainability and to the ;scale-up’ of innova- 
tive prqject strategies to ot[~er similar communities. 
Such finn repo~s often conclude that such power 

hierarchies are too entrenched for small-scale 
groups of marginNized people to mount an effec- 
tive and sustainable ~g[~t against their ill-effects 
(Campbell & CorNsh, fm~hcoming 2010). 

In the terminology that we seek to develop in this 
a~ic~e, such projects 
builNng the ~voice’ of the poo~; but less successful 
in building ’receptive social enviromnents’. 
includes the capaciD" of poor people both to develop 
critical analyses that link their pove~y to wider 
social inequalities a~d to a~iculate fbrceful 
demands o~ the basis of these critical understand- 
ings. Pr@ects de~,elop voice through providing 
’transflmnative social spaces’ fl~r dialogue 
(Campbell & Sco~, i~ press), in which poor people 
arc able to engage in critical thinking about the 
social roots of what might previously have been 
regarded as individual problems (we use the term 
’critical thhNi~g’ to rcth to Frcire’s (1973) ’consci- 

enfisation’). This builds their sense of empowerment 
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and their confidence to challenge the negative 
social relations that place their well-being at risk 

(Gaveuta & C.orr~wall. 2001 ). 
Such projects are often less successful in creating 

’receptive social environments’ in which tlhe power- 
fi~l are willing to listen to the voices of the poor 
which would be a precondition for sustainable and 
generalizable change (Campbell & Cornish, forth- 
coming, 2010). The projects assume that poor peo- 
ple t[~ernselves will be able to capture the attention 
of the powertkfl, once they have been empowered 
(Jones, 2001). ~et frequentlTy; this is not the case. 
CornmuNb, psychologists still have much to learn 
about how best to supplement their bottom-up work 
with marginNized communities wit~ appropriate 
pmallel efforts to c~eate receptive social environ- 
ments in which powerful social actors arc willing to 
heed t~e demm~ds of the marginalized. 

Against this background, successN1 social move- 
meres at~ of particular interest because they arc 
ven by similar Nrns aud strategies to those of 
small-scde community psychology projects seek- 
ing to build the confidence and capacity of the poor. 
However, they implement them on a much wider 
scale and are more ambitious about t~e power rela- 
tions that they seek to challenge. Social movements 
seek not only to build the voice of the poor to make 

fi~rcefi~l and mXiculate dernands, but also to create 
social se~ings in which powcr~ifl peopl~locN1}; 
nationally m~d globally a~v open to ~hearing what 
the poor have to say and to suppo~Xing them 
achieving the movement’s goals. 

In this a~icle we explore t~ee dill)rent sociN 

movements, each of which, we will a~i~e, ~has suc- 
ceeded tNough not only building the voice of the 

pooc but also crcaing receptive environments in 
which the powerful are willing to take these voices 
seriously. The Movimento Dos Trabalhadores 

Rurais Sere Terra (MST; Landless Workers’ 
Movement), ~as mobilized some of Brazil’s most 
matginalized and dispossessed in£habitants to suc- 
cessfidly dernaud the redistribution of land from the 
rich to the poor. ~ough its constituent organiza- 
tions, Jan Swasthya Abhiyan (JSA), an Indim~ wing 
of the global People’s Health Movement (PHM), 
has successNlly oNanized more than one million 
poor people to demand be~cr health se~dces fiom 
government, and played a key role in wider sociN 
movements to put primmy ~health care back on 
the global public health agenda. Finally, the 
Treatment Action Campai~ (TAC) has c~a~eHed 
voice of one of South Africa’s most marginalized 
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groups young, black, unemployed, HW positive 
women into a movement which has successfully 
ch all en ged their highly resistan t gov eminent to pro- 

vide fiee universal access to otherwise unafford- 
able, life-saving anti-retmviral therapy (ART). 

These tN:ee social movements address issues that 
arc wider than economic poverty per se, but all of 
which me urgent concerns for people living in 
poverty. Sen (1999) argues tlhat poverty should be 
defined beyond a narrow focus on economic 
resources, instead being understood in terms of 
hnmm~ capabilities, such as the abiliD~ to make 
efl’cctive political demm~ds m:ound issues such as 
health m~d education. However. drawing on t[~e 
work of Bonrdieu (1986), Nalr and Campbell 
(2008) emphasize that poor people are seldom able 
to bring about effective social chauge without t[~e 
support of actors and agencies holding the political 
and economic power that is necessary for the poor 
to achieve their goals. Spivak (1988) refers to the 
vital role that such ’strategic alliances’ need to play; 
if marginalized groups arc to be hemd and flourish. 

In this article we examine ihow these three social 
movements have succeeded in creating environ- 

merits wl~ich have both developed the political 
capabilities of groups of poor people in Brazil, India 
and South Afiica, and mobilized significant politi- 

cN and economic actors to heed t[~eir demands. 

Wc discuss our three case studies in the light of our 
review of the published academic literature on each 

oneo ttowevcr, one co-author has interned with one 
of JSA’s leading constituent NGOs and another has 
vohmteered for TAC. in Sout[~ Aft:lea. ][nevitably; 
these experiences will ihave informed our accounts 

of these two social movements. Wc present ore dis- 
cussion of each case study arotmd four themes in 
turn: the aims and achievements of the group; strNe- 
gies tbr building the voice of its members; strategies 
for building receptive social environments; and the 
key challenges faced by the movement. 

Hovimento dos Trabathadores R~raLs 
Sern Terra 
~ Brazil, 70 perce~t of agricultural land is owned 
by 3 percent of the people. Since 1984, MST has 
fbught for agrarian ret~m:n arid a more just society~ 
It pressures the government to ~distribute idle 

f~nnland to landless woNers, reverse land concen- 
tration, and rcNlocate state resomves to behest 
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small cooperative farms. It draws its legal argmnent 
from the Brazilian constitution’s statement that 
°land has a social responsibility to be productive’ 
(Walfbrd, 2003, p. 506), arguing that it should be 
redistributed from landowners who are not using it 
to landless people who are willing to work it. 

MST has more than one million members. It has 
organized more than 230,000 land occupations, 
winning 15 million acres for land refo~ra, creating 
1500 aNicultural cornrmmities, and settling more 

than 250,000 families. It has established schools 
and clinics on occupied land. running more than 
1200 schools, and educating approximately 
150,000 clNldren m~d 25.000 adults in literacy 

courses (Brandford & Rocha, 2002). 
MST’s activism ihas included road blocks and 

long-distm~ce mass marches to government min- 
istries. In 2005, 12,000 lm~dless peasants marched 

200 kilometres to Brazil’s capital, demanding speed- 
ier action on land reform promises (Kingstone, 
2005). MST leaders readily meet government rninis- 
ters and actively seek media attention to publicize its 

demands (Hammond, 2004). 
Building strong voice MST’s success ihas 

depended on its ability to unite the geographically 
isolated and economically marginalized rural poor 

and to offer a strong organizational framcwoN and 
coherent action strategy for change. Beginning in 
1979, local autonomous lm~d occupations mush- 
roomed throughout Brazil. In 1983, Va, o Catholic 
groups hosted a con~:~rence of land reform activists 
and agreed to form one national organization: MST. 

MST develops strong ’voice’ tlrcough promoting 
critical thinking among its members. When inviting 
the landless poor to take pa,~ in occupations or 

demonstrations, it builds momentum through con- 
sciousness-raising meetings about the injustices of 
Brazilian societTy; introducing land occupation as 

part of a potential solution (Welch. 2006). Rat[~er 

than focusing on individual legal battles, the move- 
merit gains momentum fiom its conceptualization 
of landless and small-scale farmers as engaging in 

class straggle with the large landowners who stole 
land f?:om society as a whole. 

At this advanced stage, most of MST’s members 
are no longer landless, opening np the risk t[mt it 
might become a victim of its own success. 
However, landed workers ihave continued to support 
the movement, using their improved circumstances 
to donate resources and to express solidarity witlh 

continuing struggles. This continuity is generated 
through linking MST membership not only with 

land, but also with a strong rural identity and sense 
of community. Coordinators communicate with 
membership through meetings, a newspaper m~d 

magazine, and numerous pamphlets. 
Building a receptive socia~ environment MST 

gNned recognition in the Brazilian public sphere 
t~ough ~)vourable media coverage emphasizing 
peaceN1 activism, mad fl~c legafiD; economic logic, 

and moral correc~ess of its actions. Mass marches in 
cities gained it t[~e support of urban groups m~d elites. 
~t reached the ’the pi~acle ofrcco~fifio~ by Br~ilim~ 
populm culture’ (Hammond, 2004, p. 81) by being 
pomayed fhvourably in a populm: national k~lenove&. 

MST has emphasized its legal co~ectness by 
using the Brazilia~ constitution to tb~alize 
to occupied land and engaging the legal system. 
Fu~herrnore, the common-sense economic argu- 
mere t~a unused land ougN to be used to inerease 
food production and stem uNan migration has 
appealed even to those with little ideological 
dafity with the turn landless. The violent oppres- 
sion Need by the landless activists, especidly the 
widely publicized tamtier of 19 actMsts by police 
in 1996, generated much s}~:lpNby, positioning tbc 
movement firmly o~ the moral high ground 

(HammoM, 2004). 
However. the~e is still some resistance to MST, 

pmXicularly from wealthy landholders, urban elites 

and the mNnstream media, some of whom have 
branded occupiers as ’nnemploycd vagabonds’ or 
dm~gerous radicals (Walford, 2005). Neve~heless, 
MST remNns a popular organization regarded as a 

credible and authoritative voice on land issues. A 
Brazil-wide poll in 1997 found that 52 percent had 
a positive view of MST, with 85 pro:cent approving 
of occupNions provided that t~cy were nomviolent 

(SEAJR 1997 in Hammond, 2004). Anot~her poll 
ranked them the fifth most esteemed instia~tion in 

Brazil (Welch, 2006). 
MST’s successes can be pa~idly understood 

within the wider context of Brazilian activism, 
especially the ’liberation theology’ preached by the 
Catholic C~mch’s radical wing i~ the 1960s and 
1970s a religious worldview encouraging 
actMsm among the poor. As MST’s founder put 

Before, the line had been: ’No need to won5.,, 
you’ll have your land in heaven.’ Now it was: 
’Since you’ve already got land in heaven, let’s 
struggle for it here as well.’ (Stedile, 2002, p. 79) 

Support fro111 other Brazilian grass roots move- 

ments, the Catholic Church, union s and international 
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organizations have strengthened MST further. 
It has developed a close relationship with the 
Brazilian Homeless Workers Movement. consoli- 
dating mbm~ support (Duffs; 2007). Brazilian trade 
unions and chnrclhes, as well as international sup- 

porters such as the I IS-based Friends of MST, have 

helped MST with training courses, funding and pos- 
itive publicity. 

MST’s ihofizontal and collective structure empha- 
sizes the equality of all its members. NeighbouNood 
Noups fon~ its base units, sending two representa- 

tives to the ruling cotmcil of its cooperative, sett[e- 
rnent or temporaU encamprnent. Each ruling council 
sends representatives to regional and state con- 
gresseso The National Coordinating Council is made 

up of 102 representatives, illustrating how, even at 
national meetings, leadership is slhared among n:~mL~’ 

members (Vandcn, 2005). 
Chah’enges A significant and ongoing ideological 

conflict exists between the more affluent and edu- 
creed leaders and the rank-arid-file member base. 
Leaders support a vision of rmal communal liIi: 
characterized by peace and communitarianism, 
while woNers point out that NstoricNl>; Braziliar, 
rural li:{i: has been characterized by exploitation on 

plm~tations, actively, resisting tl~is idyllic ~mytholo- 
gizing’ of rural life (Caldeira, 2008). Despite differ- 

ences of this nature, MST leaders and members have 
managed to work together successNlly: settlers have 
gained land and leaders have sustained political and 
legal &bate on Brazilian agrarian reform. 

The People’s Health ,Nouement: 

India’s Jan Swasthya Abhiyan 
The PHM is an international network of organiza- 
tions seeking to place primmT health care back on 
the international ~health agenda and c~hallenge the 
impact of rico-liberal policies on ~health and devel- 
opment since the rnid-1970s. PHM operates as a 
loose network, with individual oNanizations sign- 
ing up to its broader objectives but operating 
m~touomouslFq There is ongoing communication 
between di~rcnt member groups for suppo~ and 
~owledge-shm~ng (Turiano & Smith, 2008)0 

One particularly prominent member of PHM is 
the JSA, meaning ~people’s health move~ueut’ in 
Hindi. JSA is pa~icularly active in advancing the 
comprehensive primary health care agenda in InNa. 
Along witch PHM, JSA supports a social determi- 
nants approach emphasizing how poverty, priw, ti- 
zatio~ and gender inequality undermine heaRh. 
Indian member organizations join the JSA by 
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endorsing the Indian People’s Charter for Health, 
rooted in similar primary health care tenets as the 

PHM Charter. 
Rather than a anitaU organization, JSA is a 

national coalition of Indian NGOs, people’s o~igani- 

zatious, activists, health pro~:~ssior, als and acade- 
mics, all working towards the goal of ’ttealth for 
All’ via m~iversally accessible, accom~table, ttigh- 
qualiD" public health care incorporating meaningful 
co~r~rnunity participation iu health services (Turiano 
and Smith, 2008)0 Since its inception in 2000, JSA 
has organized or supported more than 15 national ly 
coordinated initiatives, inclndir, g the Right to Food 
Campaign, Rural Health Watch. Hunger Watch. and 

a campaig~ against the practice of gender-selective 
abortion. 

JSA’s most significant achievement has beer, its 

role in shaping and moaitoring the Indian govern- 
ment’s National Rural Health Mission. This 
included lobbying to create spaces for communiw 
monitoring of the programme, and setting np a pm- 
allel independent monitoring system called 
People’s Rural Health Watch. Another success has 
been JSA’s Right ’Ii~ Health Care carnpai~ where. 

with large political support, it has set up tribunals 
enabling poor people to express their discontent 
with local primatT health cme services to central 

government. 
B~¢ilding voice JSA developed out of India’s first 

National Health Assembly in 2000. The Assembly 

united 2000 lndiar~ health activists who were frus- 
trated at goverr, rnent failure to make significant 
progress towards ttealth ~br All by 2000, the World 
Health Organization (WHO) campaign adopted by 

all W][IO member countries in the 1978 Alma Ata 
Declmation (Beaglehole, Bonita, Horton, Adams & 

McKee, 2004). The Assembly aimed to prevent the 
Indian government from forgetting its pledge, and 
to enable civil society actors to play a stronge,; 
more coordinated role (Richards, 2005). By joining 
JSA, small and medium-sized groups across India 
woNing on local issues could amplify their mes- 

sage, increasing their access to media, expert 
advice, and _ovemment attention. 

B~dhling receptive xocial environments JSA has 

become the prhrmry voice for health issues in India. 
gaining legitimacy through its representation of a 
large group of activists, including politically promi- 

nent members and well-known doctors and acade- 
rnics. ][ts representation of so rnany respected 
organizations has ~brced the government m~d media 
to take its campaigns seriously. [n addition, JSA has 
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been supported by the wider PHM. The success of 
PHM’s publication Globai Health g~atch 2 

(People’s I:][ealth Movernent, 2008) which was 
supported by many" intluential international organi- 
zations, including The Lance~ has he~ped to create 
a broader symbolic context that is increasingly 
receptive to claims around primal)~ health carco 

JSA has succeeded in building support for project 
goals within small communities, and building effec- 
tive bridges between health rights activists and pow- 
erful external agents. It has forged alliances between 

middle-class or wel~-connected activists and poor 
people fighting for social justice through people’s 
organiza.tions and corr~rnuNty-based o~ganizatious. 

JSA has used its middle-class support base to 
access go~,emment and media attention, and funnel 
the voices of the poor to the heart of governmer~t pol- 
icymaking: for example, these contacts cnsmed vital 

support for the 2003 Right To Health Care campaign 
by India’s National Human Rights Commission. 

Such contacts ~hcilitated the cmnpNgn’s extraoNi- 
nary success in cmranunicating firsthand accounts of 
ordinat7 peoples’ negative experiences of health care 
fiacilities to influential govemruent policymakers. 
With the Commission’s support, JSA asked local 
member organizations to run people’s health tri- 
bunals across the country, where communig~ mem- 
bers were able to express their personal experiences 

of systemic failmc of the Indi~ health care system 

(Laborite, 2005: Shukla, 2005). 
Using these findings, JSA convinced the govern- 

meut to hold a nNioual public hearing ou the right 
to health care in 2004. India’s top health ministers 
and officials attended. More than 100 JSA represen- 
tatives from 22 states testified to the depth, scale 
and range of health violations occnning in the pub- 
lic h~:alth care system (Turiano & Smith, 2008). 
Rmal people were able to tell stories of their i~l- 
treatment and neglect to some of the conntry’s most 

powerful government health ministers. 
In 2005, the PHM picked up on the success of 

JSA’s Right To tlealth Cm:e campaign, latmclNug 
the international Right to ttealth and Health Care 
Campaign, drawing on JSA’s experiences (Laborite, 
2005; People’s Health Movement, 2007). In this 
way; the PHM network enabled JSA to extend the 
scope and scale of its successfifl strategies from 
India to many other countries. 

Chal]enges JSA has ongoing debates about how 
closely to won with government. ][?or example, the 
government’s National Rural Health Mission has 

promoted many of JSA’s aims, including a primary 

health focus and communig; participation. Some 
members are willing to work with the government, 
while others fear that such involvement corupro- 

raises JSA’s critical stance. These conflicts have 
been overcome, at least tempormily, by enabling 
different JSA members to choose different paths of 

involvement. 

Treatment Acdon Campaign 
The TAC has been described as t[~e most successfi~l 
social movement in post-apa~heid South A~ica. 

Founded in 1998, TAC has been at the forefront of 
shaping the goven:m~ent’s HIViA[DS policy 
through pushing the Africa.n National Congress 
(ANC) govemmem to provide universal access 
ART t~hrough the punic health system (Ba~lard, 

Habib & X4~lodim 2006). lu addition, it has been 
involved i~ challenging fbm~er President Mbeki’s 
and fo~mcr Health Minister Tshabalala-Msimang’s 
~,iews that there is no relationship be~veen HIV and 
AIDS, and their denial of the effica.cy of ART. 

TAC’s membership is arom~d 8000, but it c~ 
mobilize many thousands more when necessary. 
TAC’s membership is pfimm-ily urban young black 
unemployed women, although it also includes 
students, academics and medical pro~ssionals cut- 
ting across lines of ;race’, education ~d class. The 
central aim of acNeving universal ART access has 
uNted these ~oups, with each drawing on ditthent 
relations~hips, power and connections to advance 
the organization’s agenda. %’XC has succeeded in 
attracting highly mmgir~alized women by proviNug 
them with suppo~ and hope, and it has been remark- 
ably successN1 in p~acing this group at the ~heart of 
the bo@ politic (Robins & yon Lieres. 2004). 

TAC has been extremely successful in shaping 
South Afiican policies around HIViAIDS and 

access to ART. In 2002, ~,ia TAC’s court action and 
mass public protest, the Constitutional Cou~ con- 
firmed that the South African government had 
provide Nevirapine to reduce the transmission of 
HIV from ruother to child du~ng birth iu all public 
facilities. The following year, TAC ett)ctively 
fBrced the government to sign a national strategic 
plan on HIViAIDS. incluNng an initial t~vatment 
programme (Deane, 2002). Subsequently, TAC was 
central in negotiating a widely praised national 
strategic plan on H~/AIDS and sexually-transmitted 
infectious (ST[s), with TAC pushing to ensure 
plan achieves 80 percent coverage of ART by 2011. 

These achievements have been remarkable in the 
context of a highly stigmatized illness, where 
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ANC government sidelined social movements fiom 
policymaking, and where universal ART access 
was deemed f?na.ncial]y unrealistic, l[b achieve such 
policy change, TAC ~as drawn on s~ategies such as 
court c~hallenges, utilizing t~he constitmion to secure 
socio-economic rights, mass public demonstrations, 
marches and civil disobedience, including occupa- 
tions of government offices and peaceN1 mass 
arrests, all supplemented by extensive ~ass roots 

mobilization. 
Building voice TAC has worked hard to IScilitate 

voice, critical thinking and collective agency 
among its members (Endresen & von Kotze, 2005). 
~ncreasing treatment literacy about I{IViA~DS and 
ART ~as been a central goal, and members am 
encoreaged to use this knowledge to demand appro- 
priate care aud medicines in public clinics and fiom 
the state more broadly. Also, it has been successful 
in working with members to link their personal 
troubles to the wider public challenges of building a 
democratic South Africa, ir, cog~orating hurnau 
~{gj~ts, democratic accom~tability and a just political 
economy (En&esen and yon Kotze, 2005). 

~uilding ~wceptive social envimnmen~x "[)~C a 
household ~ame in South Afi~ca has been excep- 
tionally successN1 in cons~ucting a social environ- 
ment that is ~vccptive to its demands, establishing 
itself as the central, legitimate non-governmental 

actor around HIViA~DS. It has become t~e media’s 
civil society ’voice of choice’ in South Africa for its 
ability to provide considered responses on a range 
of HIViAIDS issues (Fiulay, 2004). %~C has used 
t~e media strategically to provide clem in~brmation 

on its activities. When TAC started a civil disobedi- 
ence campNgn in 2003, it took out fidl-page adver- 
tisemems in ~ewspapcrs explaining why it had 
decided to use such tactics. By framing its struggle 

as an uncontestable moral issue, it has mobilized the 
suppo~ of a wide range of prominent na.tioual and 
imernational constituencies, making it vmT difficuk 
for the government to c~hallenge its claims 

(Friedman & Mottim; 2004). 
TAC has relied ~eavily o~ a small group of 

prominent leaders whose individual talents have 

been central to TAC’s success. TAC’s leaders have 
managed skilfixlly to keep "DXC rooted it, a politics 
of mass mobilization while at t~c same time using 
mo~e ’elite’ processes, such as come actions, to push 
the organization’s agenda. 

The organization often &Jaws on m~ti-apa~heid 
symbols and imagm% and has located its gods 
within South Africa’s wider anti-colonialist straggles 
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(Robins & von Lieres, 2004). The respected 
played by certain key TAC leaders in the 1980s anti- 
apm~[~eid movement has contributed to its legitimacy 

in post-apartheid South A~kica. In addition, TAC 
founder Zackie Achmat played a pivotal role in coa- 
lescing widespread respect m~d suppo~ for 
tbaougja his much-publicized and principled decision 

to not take ART. which he could well afford, until 
state-ran, universal-access pilot ART programmes 

were established tluou~out South Africa. 
TAC has forged strategic bridging relationships 

including academics, South African clhnrches, inter- 
national activist orga_nizations, the government at 

times, and trade unions. These allim~ces have been 
central to success, increasing its legitimacy nation- 

ally and internationally and allowing TAC to access 
high-quality research on ][IIViAIDS. 

The Congress of South African Trade Unions 

the largest union coalition in South Africa and 
member of the ruling ANC tripartite allim~ce has 

given strong support to %~C aud occupied a seat on 

its national executive committee (Friedman & 
Mottiar, 2004). [n 2003, when TAC moved towards 
civil disobedience, the Cougress publicly a.nnounced 

that it was considering joining the actiono While it 
did not, this expression of support added legitimacy 
and strength to TAC’s claims. 

In addition, "[AC has worked wit[~ the AN(; 
government when appropriateo h~ 2001, TAC was a 
~friend of the court’, siding with the South African 
government when t[~e Phmmaceutica] Manufacturers 
Association took t[~e government to court over its 
attempt to stop SouthANca importing genetic drugs. 
Furthermore, Zackie Achmat has always openly 

sta.ted that he is au ANC member, and "[AC has con- 
sistently tried to won with allies in goverrm~ent to 
change policies. 

Chaflenges Other social movements and activists 
have criticized the TAC for being elitist and failing 
to be adequately antagonistic towards the state. 
Currently it has moved into a supportive relation- 

ship with the government. While remaining critical 
of government, Mark Heywood, a key TAC orga- 

nizec is now the deputy chair of the South A~idcan 
National AIDS Council (a government body). TAC 
has taken on a role in supporting and monitoring the 
implementation of the new national strategic plan 

on H1N~,,’AIDS and STIs, which resonates with 
"[AC’s aims and objectives. The organization’s 
efforts to replace its original cadre of elite rnale 
leaders with women emcrgNg fiom its poor grass roots 

membership are proving fiaught and challenging 
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(Stephen, 2009). The o~iganization’s ability to remain 
rooted in its grass roots membership, as well as con- 
tinuing to articulate a strong voice of conscience in 
its new relationship with the government, remains 
to be seen. 

Globalization has created new patterns of inequality 

and new forms of struggle by the exch~ded. We 
have highlighted ttnce social movements that have 

built what Sen (1999) would chmact~:rize as the 
~capabilities’ of the poor to make successfhl 
demands, using access to lined, healt[~ cm:e and lif~- 
saving drugs as the springboard for their activitieso 

Many community psychologists ha~,e tended to 
throw the bulk of their energies into small-scale, 
communityqevel activities to empower poor 
ple from the bottom-up, without enough attention 
to the challenges of cr~:ating the wider environ- 

merits most likely to hem: and support the voices of 
the poor~ We argue that promoting receptive social 

environments is vital for the success of social 
movements, and thus should be a key concern for 
community psychologists. 

While the goals and contexts of the three case 
studies arc ve~7 diff,:rent in many ways, a cross- 
case comparison highlights commonalities in their 
modes of operation that enable us to make some 
genera~ comments about their pathways to success. 

In relation to building the w~ice of the pool; eaclh 
movement has devoted a great deal of time m~d 

energy to promoting critical thh~king. As a result, 
members have come to see their povcrg~ and social 
disadwmtage as the result of social inequMities 

rather than the outcomes of :{’actors such as individ- 
ual or community-level bad luck or incompetence. 
Each mo~,em~:nt has been driven by a compelling 
political philosophy; with action strategies flowing 
out of critical analysis. 

All these factors have served to motivate and 
enable the poor to engage in various forms of col- 
lective action, such as punic protests, tribunals, and 
lemd or government building occupations. Moreover, 

the commitment of the: poor to each movement’s 
particular core issue has been strengthened by the 

additional empowermcnt resulting fiom the provision 
of other forms of education and capacity-building, 
such as adult education and treatment literacy. 

How have the movements managed to get power- 
ful politicians to listen to their demands? Here we dis- 
tinguish beVa, e~:n the relationa~ and symbolic aspects 

of a receptive social ~:nvironment (Campbell & 
Cornislh. forthcoming, 2010). At a r~:lational level, 
each movement has been able to unite a broad range 
of people bchh~d its objectives both hofizontally~ 
among similar activists committed to similar issues, 
and ve~ically; involving strategic alliances wit[~ polit- 
icdly and eco~omicdly powerS1 actors, o~cn at the 
nafionM a~d imcmatio~al levels. By uNtNg 
interest groups, the movements gNned a strength in 
m~rnbers t[~at &rounded politicians’ attention. 

As well as providing resomces to keep social 
mo~,ements going, a~li~ces have provided links into 
elite political m~d legal netwoNs. Such elite net- 
works have often played a key role in assisting poor 
commuNties to use the coups in order to c~Nlc~ge 
unjust social policies &awing on existing laws or 
constitutional frameworks which may have 
breached or not implcmemcd. Elite contacts can 
channel the ~,oices of the marginalized to the heart of 
high-level political debNe and decision-making. 

Fu~1hemaore, the successes of these NlJances have 
had a symbolic dimension, using moral ~brce to 
engage ~N~Mcvel decision-makers. For example, it is 
difficult m deny the clMrn that people with AIDS 
dese~we access to ~fc-saving ~T, or that unused 
should be used to thcilitate fl~e survivM of the poor 
rather than lying idle. Clear ~d simple messages of 
tNs nature skilNlly trm~srnitted via a *politics of the 

moral N~ Nomad’ a~ow different constituencies 
to coalesce arotmd a clear objective. Highlighting 

connections to valued national ideals (such as the 
an6-apmNeid movement, in the case of’L, kC) 
enhances the legitimacy of the movements’ demands. 
The skilN1 framing of the demands as morally 
testable made unity possible and resistance difficult. 

A cross-cu~ing theme, also a the symbolic level, 
relates to the success through which each move- 
ment gNned wide social legitimacy as the most 
credible agents of t~heir pa~icular struggle. The 
media have pla>~d a key role i~ all tNee cases, pro- 
viding an arena in which topics are framed, and 
through which individuals and groupings are 
accoNed the figN to speak on pm~iculm issues. 

At a broa&r level, and o~e that has been only 

hinted at in the case stones, is the role that the inter- 
national symbolic context has played in suppo~Xing 

t~ese social movements. As imemational Nscourses 
evolve, they open and close spaces on which social 
movements can capitalize. Both TAC and JSA 
have benefited from changes in the internNional 
discourses on ttlViA~DS and primaD, health caxe 
respectively. For JSA, the re-emergent Nscourse on 
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primmT healthcare, led by its global network PHM 
and clearly seen in the supportive international 
reception of PIIM’s Global Health ~Vah.h 2. il]us- 
trates how this changing international enviromnent 
may open up receptive spaces for the claims of JSA 

withiu India. SirnilarlF; TAC’s claims for universal 
access to ART have been sigNficantly supported by 
increasing support tbr uNversal treatment access 
within international health and donor organizations. 
These internatiorml chauges create a coutext iu 
which such ideas me lnore likely to be listened to 

when advocated from below. 
We hope tha our characterization of the successes 

of MS% JSA and TAC has illustrated our claim that 
commm~ity psychology could learn fiom greater 
attention to the strategies they have used to create 
receptive social er~virournents iu wlhich the voices of 
the poor arc most likely to be hemd. Wc are not sug- 
gesting that every movement will be able to replicate 
each oft:he success factors we have drawn attention 

to here. Fu~herrnore, the success factors that we 
have bbghlighted in these case studies could be 
argued to suggest, for example, tlhat only national 
organizations cau build media suppoJ~, develop links 
to other organizations, and chalmcl the voices of the 

poor to the heart of national government in ways that 
significantly contribute to expm~ding human free- 
doms and challeuging poverty. 

While lmger social movements are most likely to 

get widespread attention, we argue that smallec 
local social movemeuts could develop si~rdlm; con- 
textually-specific strategies for promoting receptive 

social environments in the local contexto Gains in 
human freedoms are not only achieved nationally. 
but also rnay be aclhieved through struggles that 
never move beyond the local arena. However, sim- 
ilar challenges of building tlhe voice of the 
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Abstract 

The development of critical consciousness is 
seen as a key stage in communities increasing 
levels of dialogue about priority problems and 
effecting structural change for health. However, 
relatively little research identifies concrete 
methods for programmes to build critical con- 
sciousness. We examined how a South African 
structural intervention used critical conscious- 
ness as a tool for prevention of intimate partner 
violence and HIV infection. We collected qual- 
itative data in the form of in-depth interviews 
with managers, trainers, and participants of the 
Intervention with Microfinance for AIDS and 
Gender Equity intervention (IMAGE) in rural 
South Al¥ica. The data were analysed through 
a coding structure developed in QSR NVivo. 
We draw practical lessons from IMAGE to 
guide other HIV programmes aiming to pro- 
rooting critical consciousness and social mobifi- 
zation. This research suggests that specific 

curricular tools can work towards critical con- 
sciousness and that mobilization efforts in fu- 
ture programmes can be strengthened by 
including individual and collective efforts by 
participants 

Introduction 

In South Africa, as in other countries, structural 

t:actors like poverty, migrancy and gender inequal- 

ity drive high rates of sexually transmitted infec- 

tions, including HIV [1-5]. Poverty is likely to 

increase HIV risk [6], partly via the way it tends 

to frame choices around sexual parmerships, partic- 

ularly for young South African women [7]. A his- 

tory of migrant labour in South Africa leads to 

higher prevalence of casual parmers [8], again 

associated increased HIV risk [9, 10]. Gender 

inequalities and women’s social and economic de- 

pendency can increase risk by reducing bargaining 

power around decisions like sexual debut, 

x 
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frequency of sexual encounters and condom use 

[11-15]. 

Improved knowledge of these structural determi- 

nants suggests the need for new models of HIV 

prevention aiming for collective action and social 

change [16-19]. Freire’s [20] notion of ’critical 

consciousness’---or the critical perception of reality 

that causes a group to take action--has the potential 

to inform such approaches. While critical con- 

sciousness has long been seen as key in empower- 

ment education [21, 22], social work [23, 24], and 

community building [25], its application to HIV 

prevention is somewhat new. 

Critical consciousness can influence HIV pre- 

vention in a number of ways. Critical consciousness 

is best viewed as a process which is analytical, 

constructive and mobilizing [24]. It is ’analytical’ 

because it encourages participants to question the 

everyday realities of their lives and re-examine how 

health risk and other problems relate to wider social 

forces [26, 27]. For example, an HIV project in 

Massachusetts encouraged dialogue about gender, 

race and class among partners of injecting drug 

users and was an opportunity to examine how en- 

vironment contributed to HIV risk [28]. 

Critical consciousness helps to build a ’construc- 

tive’ understanding that change is possible, as 

participants reinterpret their situation as negotiable 

rather than fixed [11] and to develop strategies for 

improving it [29, 30]. A project involving women in 

Mexico discussed ’foto-novella’ drawings to stimu- 

late new ways of addressing HIV vulnerability [31]. 

Lastly, critical consciousness is ’mobilizing’ 

when it leads to collective change [32, 33]. An in- 

tervention in Nigeria, for example, engaged sex 

workers in formal negotiations with brothel owners 

to raise prices, so that they could afford to refuse 

clients who would not use condoms [34]. Critical 

consciousness can also stimulate collective action 

to change the context of HIV risk: through 

development of local leaders [28, 35], changes in 

government policy [35], improvements to local 

resource management [29] and the creation of 

healthy peer norms [36, 37]. 

Despite renewed interest in critical conscious- 

ness within health education, few Freirian-inspired 

programmes have conducted research on the pro- 

cesses that promote critical consciousness [38]. 

The Intervention with Microfinance for AIDS 

and Gender Equity (IMAGE) has been reported 

to reduce rates of gender-based violence and sex- 

ual risk behaviour [39, 40]. It aims to foster critical 

consciousness among participants in order to build 

collective action addressing structural determi- 

nants of HIV and gender-based violence. We 

aim to provide lessons for future HIV prevention 

programmes employing critical consciousness. 

Based in a densely populated rural area in Lim- 

popo Province, South Africa, IMAGE combines 

microfinance with participatory education and 

community mobilization. Small Enterprise Foun- 

dation (SEF), a poverty-focused microfinance 

agency, partners with University of Witswaters- 

rand’s Rural AIDS and Development Action Re- 

search (RADAR) programme to facilitate 

education and community mobilization alongside 

group microfinance loans. 

Once a village is identified to participate in IM- 

AGE, community members map the relative wealth 

of households [41]. SEF then invites the poorest 

one-third of women to participate as a centre in 

its loan programme. Around 40 women participate 

in each centre, and women self-select into groups of 

five to act as guarantors for each other’s loans. The 

loan centre meets fortnightly to share business ad- 

vice and jointly decide when to increase funding to 

other groups [42]. 

In addition, specialized facilitators deliver a cur- 

riculum of gender and HIV education kmown as 

’Sisters for Life’. Staff recruited from the local area 

were trained by a gender activist to conduct 10 

sessions on gender roles, sexual norms, pamper 

communication, HIV prevention and gender-based 

violence, employing a mixture of infornaation giv- 

ing, whole-group discussions and role play. A key 

aim of the curriculum is to encourage dialogue that 

builds critical consciousness [43]. 

Following Sisters for Life, women from each 

loan centre collectively choose who among them 

will attend a week-long ’natural leaders’ training 

course aiming to engage them in additional reflec- 

tion and leadership strategies. Upon returning to 
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their loan centres, natural leaders work alongside 

fellow IMAGE participants in developing action 

plans to address HIV and gender-based violence 

in their communities via collective action. 

IMAGE drew upon critical consciousness as one 

of several guiding theories. We then applied a crit- 

ical consciousness lens to assess delivery of the 

’conscientizing’ elements of IMAGE. Though 

IMAGE was not a purely Freirian programme, we 

intend that our examination of its use of a critical 

consciousness approach may guide future 

interventions. 

Methods 

We conducted a process evaluation using a mixed- 

method approach to exploring the implementation 

of IMAGE during a trial and subsequent scale-up. 

During the IMAGE trial (2001-2004), we collected 

prospective qualitative data: researcher notes on 

134 hours of observation of intervention delivery, 

reflective diaries of four staff delivering the inter- 

vention, focus group discussions with clients (16), 

in-depth interviews with clients (15) and clients 

who dropped out of the programme after complet- 

ing a loan cycle (19). During subsequent scale-up of 

the intervention (2005-2007), we collected both 

retrospective reflections on the trial and prospective 

data, and therefore, many informants were inter- 

viewed more than once. Thus, we interviewed all 

providers with significant contact with the interven- 

tion: 7 interviews with RADAR managers (5 indi- 

viduals), 33 interviews with RADAR staff (10 

individuals), 16 interviews with SEF managers 

(12 individuals) and 14 interviews with SEF staff 

(14 individuals). We also collected prospective 

qualitative data on IMAGE during scale-up through 

in-depth interviews with 24 clients randomly 

selected from client lists covering both branches. 

Qualitative data were transcribed verbatim from 

digital recordings or other formats and, where nec- 

essary, translated independently by two researchers 

from the local language (Sepedi) to English. hater- 

view transcripts were analysed by developing a text 

coding structure in NVivo (QSR International). 

Two researchers coded the transcripts, developing 

codes inductively from the data, ensuring that our 

analysis incorporated the ’grounded’ voices of 

informants. The quotes cited in this paper illustrate 

the emerging themes and are provided for trans- 

parency and to ease the reader in assessing the 

validity of our interpretation. Ethics approval 

was granted by the University of Witswatersrand 

and London School of Hygiene and Tropical 

Medicine. Participation in research was sought 

on the basis of informed consent and anonymity 

of informants was protected in all research 

outputs. 

Results 

We found that IMAGE was successful in building 

critical consciousness through a number of pro- 

gramme tools and methods. The training of facili- 

tators was designed to bring about personal 

reflection and a sense of collegiality between facil- 

itators and future participants. Distinct elements, 

discussed below were implemented to develop 

analytic, constructive, and mobilizing aspects of 

critical consciousness. Figure 1 summarises the 

components of IMAGE that emerged as key aspects 

of the intervention during our analysis. 

Training facilitators for conscientization 

IMAGE facilitators had a key role to play in build- 
ing critical consciousness among participants. In 
particular, they needed to approach participants 
from a co-learner stance, rather than as an expert 
teacher: 

Obviously, though, the role of the facilitator is 

critical--how you talk to them, the manner of 

approach, understanding the language ... know- 

ing the fact that you are not necessarily the 

teacher, and how to humble yourself to their 

knowledge so that they arc open and willing to 

share it with you. (Manager) 

To develop the skills and approach needed for 

building critical consciousness, facilitators received 

_.. 
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-- [ Rooted 

.o_ Probing 

c Role-plays 
< 

Grounded 

Share common probs1 

[Go beyond info-givingI 

I Linking discussion to broader societal 
issues and root causes of ili.-health 

I Probing, or asking questions to 
encourage critical reflection 

I Enacting role-plays and other partici- 
patory activities to illicit dialogue 

I Choosing topics that are appiicable to 
daily realities of womens’ lives 

Creating a space where participants 
felt comfortable sharing struggles 

Encouraging critical reflection instead 
of disseminating information 

I Ask women to select a small group 
Natural Leaders who receive additional [raining 

1 Acts of individual women sharing Individual action advice, support, info with others 

[ 
I Acts of social mobilisation by entire Collective action ioan centre in broader community 

Fig. 1. IMAGE programme tools for critical consciousness. 

4 weeks of intensive participatory training. Mana- 

gers hoped that placing facilitators in a participant 

role would help them reflect upon the content of 

Sisters for Life in a more critical way: 

It really puts the future facilitators in the seat of 

being active participants, and when they do that 

they’re almost forced to reflect on what they’re 

going to be teaching and how it impacts on theh" 

own lives. (Manager) 

A time-consuming part of training facilitators 

was ongoing support and mentorship by two 

IMAGE Managers. The managers mentored 

facilitators for nearly 18 months through a process 

of observing Sisters for Life sessions, critiquing 

the facilitation together with facilitators and 

discussing the stories that emerged from partici- 

pants: 

We would have feedback sessions and always 

we would try and push them to go beyond the 

superficial--so not just do the training activities 
by rote, but reflect on what were the examples 
that you used? How did you make it meaning- 
ful? What were the stories that came out? 
(Manager) 

Importantly, the role of mentoring was gradually 

handed over to the facilitators themselves: 

And as time went on we were able to mature. 

They critiqued us, and we were able to critique 

ourselves, the four of us--this is what we are 

supposed to do. (Facilitator) 

The training seemed to cultivate a sense of col- 

legiality among the facilitators. They explained that 

the purpose of facilitation was not to ’teach’ the 

Participants but to change their own lives at the 

same time: 

We don’t just go there and teach these women, 

we have to see it ourselves are changing with 

o 
x 

o 

o 

o 

o 
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related to whatever we are doing in the work. 

(Facilitator) 

All the facilitators we interviewed described how 

the training was intensely personal and required 

personal reflection: 

The training was so intense. It had everything to 

do with the sessions and everything to do with 

yourself, and everything to do with every faculty 

of your life. You had to be aware of yourself 

before you could actually educate somebody 

else. (Facilitator) 

Analysing everyday realities of health 

Since IMAGE planned to tackle deeply rooted 

health issues of sexuality, HIV/AIDS and domestic 

violence, its curriculum encouraged participants to 

examine ’normal’ cultural practices in a new light 

through critical reflection. To help participants an- 

alyse the roots of health in their communities, Sis- 

ters for Life sessions were ’rooted’ in broader issues 

like cultural beliefs, gender roles, relationships and 

communication and domestic violence: 

They were not really aware of all the roots. And 

how the roots are vuh~erable to those infections. 

So when I got to those sessions I really did my 

best to work very hard to make sure that they 

understand these issues. (Facilitator) 

Participants were sometimes confused about why 

facilitators brought up topics that they thought were 

unrelated to health. However, as the curriculum con- 

tinued, many participants seemed to appreciate these 

broader discussions as interesting and relevant: 

I used think that ... health education meant dis- 

eases and ailments like flu and others. I did not 

know that health education also include people’s 

lifestyles, culture and the way we see ourselves. I 

have learnt many things. (Participant) 

Several facilitation tectmiques helped promote crit- 

ical consciousness. By probing, or as-king questions 

of participants, the facilitators encouraged critical 

analysis within Sisters for Life discussions: 

So the whole process of designing the Sisters for 

Life training was really about helping people to 

ask really good questions so that they could find 

their own answers. (Manager) 

Probing helped participants question cultural tra- 

ditions that had previously seemed unchangeable: 

I have rcalised how easy it is for people to say ’it 

is our culture that I should beat my wife.’ I 

thought it was natural that it happens that way. 

I thought men were strong and women were 

weak. After we did a session about culture and 

roles, I realised that men suppress women and we 

use culture to justify it. (Participant) 

Role-plays also served as an important tool for 

cultivating critical consciousness. One planner 

explained that role-plays were envisaged as a way 

to encourage participants to tell stories about difficult 

issues: 

It seemed a natural fit to think about using role- 

plays and that kind of participation as a tool 

for opening up critical consciousness ... getting 

people to tell stories around issues that are quite 

difficult to talk about as a way to kind of open 

up that consciousness. (Manager) 

Role-plays and other participatory activities were 

used as confidence building tools, giving women an 

opportunity to share their views in a public setting: 

Many of these women never thought that we 

could tall about violence like this. It was nice 

because it was held in our church but even better 

[than church] because everyone had a chance to 

have a say. (Participant) 

IMAGE discussions were ’grounded in daily re- 

alities’ of womens lives. For example, exercises 

were drawn from locally relevant scenarios like 

fetching water or singing songs at a wedding. 
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Participants tended to accept Sisters for Life more, 

when they saw that the issues were relevant to their 

own lives: 

I got very interested because these were the 

things that were happening in our homes. I 

thought wow we are going to talk about issues 

that trouble our homes. They do happen and they 

are everywhere and nobody talks about them. 

(Participant) 

Constructing a new understanding of health 

IMAGE was also designed to help participants con- 

struct their own solutions to local problems: 

It’s really important for people to find their own 

solutions, cause that’s the only way that solutions 

will be appropriate, first of all, and that they’ll be 

implemented and sustainable in that framework. 

(Manager) 

To build the constructive side of critical con- 

sciousness, IMAGE created a space where women 

felt that they ’share common problems’ and find 

useful solutions: 

Women have more responsibilities than before. 

We are living in an era where husbands are 

either dead or retrenched. We carry a lot of 

burdens on our shoulders. And along came SEF 

and says ’you are not alone, there are other women 

like you’. Women come together and share their 

problems and success smiles. (Participant) 

Participants emphasized how important it was 

to feel supported by other women who were 

struggling with similar problems: 

Coming to SEF made me realise that it is not 

healthy to keep things bottled up inside me. We 

have to share our problems. We can only find 

solutions when we support one another. (Partic- 

ipant) 

IMAGE also aimed to go ’beyond information 

giving’ by packaging discussions of HIV inside 

deeper issues: 

We knew early on that we didn’t want to just do 

the basic information giving that HIV stands for 

this and AIDS for this. We wanted to be much 

more couched. (Manager) 

However, comments by facilitators and partici- 

pants characterized the intervention as centred upon 

information giving. Some facilitators felt that par- 

ticipants already had a wealth of knowledge, but 

others described their role as sharing knowledge 

with women who were ’blank’: 

If you are empty there is no way you can you can 

facilitate or share your knowledge with these 

women, because those women are blank. They 

only -know things in general but they don’t know 

the facts. (Facilitator) 

New information was seen as an important ben- 

efit of being an IMAGE member. Participants com- 

mented on their getting information that many of 

their fellow community members did not have 

access to: 

Today I am grateful to be fed with such knowl- 

edge because we can share it with our children. If 

you as a parent have your children’s best interest 

in your heart you will tell them to protect them 

from mistakes that our parents did because of 

lack of information. (Participant) 

Mobilizing for community change 

The mobilizing aspect of critical consciousness 

compels communities to take action to bring about 

concrete changes to their lives. Critical conscious- 

ness was seen as a catalyst for women to share ideas 

with the broader community: 

It was a sense of conscientising women and 

giving them skills and then letting them bring 

that message up in the community. (Manager) 

By training a group of natural leaders, IMAGE 

planned to instil a sense of empowerment so that 
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participants could drive the process of mobilization 

themselves. Natural leaders took part in a 5-day 

training session that personalized the curriculum 

and cultivated specific leadership skills for commu- 

nity mobilization. This additional training gave 

many participants a sense of confidence and power: 

The power that those women have after being 

identified as natural leaders; they went into train- 

ing and I mean they were very different--that 

week changed them quite a lot. And I have seen 

them in action in the centre meetings after they 

return from the training. (Facilitator) 

Yet, some participants were unable to attend 

a week-long training due to responsibilities within 

their households and businesses: 

Participant #1: I am taking care of nay school 

going children. 

Participant #2: I am staying with nay husband. 

Unfortunately I cannot go. 

Participant #3: I would love to but I would have 

to find someone who can help to sell nay stuff so 

that when we get back I would be able to repay 

my loan. (Participant focus group discussion) 

Our observations suggest that no group, such as 

the least educated or most poor, was systematically 

less empowered by the natural leaders training. Af- 

ter the 5-day training course, natural leaders were 

meant to take over the role of facilitation, and in 

some centres, they did so successfully. However, 

fieldnotes suggest that facilitators continued to ex- 

ercise power at loan centre meetings, rather than 

handing leadership over to the natural leaders. In 

some centres, natural leaders already held an elite 

status, because of education or wealth, so that the 

training reinforced power relations that existed 

within the community. 

Following the training of natural leaders, several 

sessions on social mobilization were designed to 

foster ’collective action’ among participants. Col- 

lective action placed women in new roles in their 

community through meetings with community 

leaders, workshops, partnerships with local organ- 

izations and public marches. When a rape preven- 

tion committee met with local leaders, it was the 

first time that women had ever addressed the neigh- 

bourhood’s traditional council: 

SEF women have played an important role in the 

community. We have organised the all-women 

meeting, in which we told the chief, civic leader 

and the police about the crime in the area. It was 

the day in which the ’women against crime’ ini- 

tiative was formed. (Participant) 

Likewise, IMAGE was the first time that women 

of one village had ever taken a leading role in a pro- 

test march: 

We organised a march against women abuse in 
our area. Many women attended it. It was even 
published in our local newspaper and many peo- 
ple knew about us. (Participant) 

Collective actions took varied forms, such as 

couples counselling, a rape prevention association 

that works with local police to combat domestic 

violence and a sit-in at a hospital notorious for its 

poor care of patients. Collective action gave one 

participant confidence to engage with local struc- 

tures and speak out against injustice: 

It was a long process because we consulted 

organizations in the community for advices and 

support. It is difficult because people have differ- 

ent views and some are criticizing us .... The 

important lesson is that women need to speak 

with one voice. It is only then that people take 

us seriously and listen. (Pm’ticipant) 

Collective action also encountered challenges. 

Some participants felt frustrated in having to imple- 

ment collective action on their own time, an impor- 

tant dynamic since the women were expected to run 

their own business as participants in IMAGE: 

Women do not have time to leave their busi- 

nesses and concentrate on community activities 
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because SEF does not want to know whether you 

have spent most of your time helping the com- 

munity. It wants its money when the repayment 

time comes. So many women sacrifice such ac- 

tivities for their businesses. (Participant) 

When local leadership was supportive of initia- 

tives, women were successful in implementing 

collective action. However, local leadership some- 

times discouraged activities that did not fall in line 

with their views, as when one centre plalmed to 

march on the local clinic and the chief discouraged 

it because he feared a march would cause clinic 

staff to quit. Lastly, participants felt frustrated that 

they were not given financial resources to take 

collective action forward: 

She does not understand why they were told that 

they should identify community problems if they 

were not going to be helped to solve them. in her 

case, she has a project in mind that she would like 

to start to benefit her community aald she won- 

ders what kind of financial assistance IMAGE 

would give her. (Participant) 

In lieu of collective action, many participants 

built confidence and shared lessons from IMAGE 

through ’individual action’. Participants described 

speaking within the household to partners and 

children about taboo subjects like sexuality: 

They brought health talks to us aa~d lives 

have been completely transformed. Many parents 

have difficulties in talking to their children 

about relationships and other intimate issues. 

But health talk made us challenge our fears. 

(Participant) 

Participants also shared information with the 

broader community by organizing talks with neigh- 

bourhood children and speaking with friends and 

relatives. Participants played a central role in miti- 

gating family conflict in their neighbourhoods. 

They also shared the information they had learned 

with people at their work, in savings groups (called 

stockvels) and at their churches: 

I shared health education with other health care 

members, particularly issues on HIV/AIDS and 

gender-based violence. My colleagues say I am 

more enlightened and useful and I attribute most 

of it to SEF education. (Participant) 

A common narrative was that many participants 

felt compelled to share the knowledge they had 

acquired through IMAGE: 

I am now able to talk to people at home. I am not 

saying it was easy but it is the information you 

cannot sit with. It burns you to talk about it. 

(Participant) 

Participants described how individual informa- 

tion sharing cultivated a sense of empowerment 

and self-efficacy: 

I felt so proud that I maa~aged to say something 

which made a change in someone’s life. (Partic- 

ipant) 

Discussion 

Our findings suggest that IMAGE promoted critical 

consciousness through a number of concrete pro- 

gramme activities but that several elements met 

challenges and may be worth re-envisioning in fu- 

ture programmes. We aim here to contribute to the 

health promotion field by highlighting promising 

aspects of IMAGE as potential tools for encourag- 

ing critical consciousness. We then critically assess 

the challenges of building critical consciousness 

within IMAGE and offer suggestions for future 

health interventions and research efforts. 

Curricular tools for critical consciousness 

Whereas traditional models of HIV prevention give 

people information, with the assumption that in- 

creased knowledge will lead to behaviour change 

[44, 45], alternative models recognize that broader 

societal and cultural issues influence HIV risk [5]. 

The IMAGE curriculum was successful in sparking 

critical analysis of cultural and gender norms 

_. 
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around HIV. IMAGE emphasized the process of 
’rooting’ Sisters for Life in a broader discussion 
about culture, a process that reflects new ’best prac- 
tice’ ideas around HIV prevention [4]. To foster 
discussions that were rooted in the local context, 
IMAGE hired and trained staff from the local area 
who were culturally and linguistically similar to 
women participants. This decision aligns with re- 
search that suggests programanes with oppressed 
women should be led by facilitators who are part 
of the local community [31]. 

The facilitation technique of ’probing’ aligns with 
Freire’s theory of problem-posing education: people 
can only identify viable solutions once they have 
been able to critically reflect on the problems that 
they face [46]. For IMAGE pm’ticipants, the feeling 
that loan centres provided a safe space for ’sharing 
common problems’ was central to their acceptance 
of the intervention. Like other consciousness-raising 
progran~mes, this process helped them to view diffi- 
culties not as ’personal failures and shortcomings, 
but as being rooted in structures affecting the life 
of every woman alike’ [47]. 

Encouraging critical analysis is particularly im- 
portant in South Africa, where studies have shown 
that men tend to control sexual activity [7, 13] and 
that women feel a need to ’play dumb’ when talking 
about sex, so that they are not perceived as loose 
[48]. A culture of silence around sex and sexuality 
inhibits HIV prevention efforts [49]. Relating dis- 
cussions about personal problems to broader socie- 
tal issues can be difficult, as facilitators sometimes 
lack the nuanced social insights necessary to pro- 
mote critical discussions [27]. Our findings sug- 
gest that intensive training and ongoing 
mentoring of facilitators can encourage the social 
insights required to promote critical discussion. 
This process IMAGE took a great deal of time 
and drew greatly from the daily experiences of 
facilitators themselves. It involved an intensive 
sessions that focussed on emotional aspects of 
Sisters for Life, rather than facilitation skills. This 
time-intensive process aligns with Freirian peda- 
gogy [22, 50, 51 ] but may be difficult to replicate 
in future HIV interventions which receive short- 
term funding. 

Information giving as a key aspect of health 
programming 

While some facilitators emphasized the importance 

of ’lem-ning from’ rather than ’teaching to’ partic- 

ipants, others found it difficult to go beyond infor- 

mation giving and help participants generate their 

own knowledge. This dynamic may emerge from 

the didactic style of education that is the norm 

within South Africa [27] and health programmes 

more broadly [52]. The tendency to give informa- 

tion may have also resulted from a weakness in the 

development of ’collegiality’ between facilitators 

and participants. Collegiality is central to the con- 

structive aspect of critical consciousness because it 

ensures that new knowledge is generated by partic- 

ipants, rather than being handed to them by teachers 

[51,53], but this process is often difficult and time 

consuming [50], particularly within a programme 

that aims to provide information as well as enable 

critical consciousness. 

At the same time, participants valued new infor- 

mation and saw it as a tangible benefit of taking part 

in IMAGE. Despite an effort by the programme to 

go beyond information giving, we argue that pro- 

viding health information remains an finportant and 

beneficial component of HIV interventions. What is 

crucial is to involve programme facilitators in a pro- 

cess of building collegiality, so that information is 

not seen as an end point but an initial tool for spur- 

~g behaviour change and social action. 

Strategies for individual and collective 
action 

Community mobilization is a sustainable and 

impactful part of IMAGE, insofar as it prioritises 

local context over external solutions and is tailored 

to the unique needs of communities [18, 35, 53, 54]. 

Some collective action by IMAGE participants will 

likely create long-term change (e.g. creating new 

committees, partnering with local institutions), 

while other action may remain once-off activities 

(e.g. meetings, presentations, marches). Despite 

many successes, IMAGE also faced important chal- 

lenges in encouraging collective action among par- 

ticipants. The ~vomen participants were poorer than 
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fellow community members, a pre-condition for 

joining the programme, and therefore faced com- 

peting demands on their time and energy. In a pro- 

gramme combining microfinance and community 

mobilization, there were sometimes tensions be- 

tween the individual imperative to work to repay 

loans and the collective imperative to mobilize. Par- 

ticipants in other health projects have faced com- 

peting priorities [51] and therefore receive 

incentives for participating [31]. We suggest incor- 

porating a ’seed grant’ process that gives resources 

to participants for implementing mobilization 

plans. 

While these women clearly had tremendous re- 

sourcefulness in managing their own lives and sup- 

port for their families, the natural leaders training 

was not always adequate in providing women with 

necessary resources to engage in mobilization ac- 

tivities, something previously documented in other 

projects working with marginalized populations 

[51, 55]. As with other community development 

interventions, we also note the challenges in some 

participants having more ’voice’ than others. We 

suggest linking not only a few selected natural lead- 

ers but the broader group of participants to resour- 

ces and continued opportunities for leadership roles 

in future interventions. 

Involving marginalized groups in social action is 

also difficult because people with more power tend 

to dominate decision making [16, 29, 56]. We 

would argue that long-term pam~ership with local 

communities is essential for programmes that pro- 

mote critical consciousness, particularly to ensure 

that groups have access to the support and resources 

needed to engender real systemic change, lndeed, 

community partnership has long been viewed as 

central to structural health programming [18, 35, 

57], but it should also be incorporated into the re- 

search process itself by drawing from emerging 

fields of community-based and emancipatory action 

research [58-60]. While our own research was not 

informed by such approaches, our use of qualitative 

methods alongside the quantitative methods 

employed in the trial did at least enable an exami- 

nation of the intervention building on the perspec- 

tives of those involved, rather than merely gauging 

participants’ responses to constructs developed by 

the researchers. 

Our research has demonstrated that individual 

action can be a successful strategy for engendering 

change within the short timeframe of intensive 

health programmes. The recognition of the ’individ- 

ual’ component of community mobilization may 

help programmes to be more realistic in their ap- 

proach to mobilizing communities. IMAGE partic- 

ipants preferred individual strategies, like speaking 

with friends and children, because they could occur 

alongside normal day-to-day activities, did not re- 

quire much preparation and were inexpensive to 

implement. Other empowering health programmes 

have prioritized individual strategies, such as in- 

group presentations [22], mutual support around in- 

dividual changes [50] and harm reduction plans [31, 

61]. Likewise, microfinance programmes [62] and 

activism projects [63] often view community mobi- 

lization as a culmination of many individual actions. 

At the same time, it is important to note that most 

Freirian scholars see conscientization as necessarily 

a group process [50, 64-66]. Adding up individual 

actions may not adequately address the goal of 

achieving community mobilization that addresses 

power relations between disadvantaged groups 

and the larger society [18]. There is a tension be- 

tween achieving outcomes within a programmatic 

timeframe and working towards real structural 

change. On its own, community mobilization 

within marginalized populations is unlikely to pro- 

duce the structural change necessm2~r to reduce HIV 

and other health risks [5, 11], particularly in the 

light of the limitations of donor-funded develop- 

ment interventions. Our findings suggest a two- 

pronged approach involving both community mo- 

bilization as well as broader structural interventions 

addressing institutional, legal and other structural 

drivers of vulnerability. 

Measuring the process of conscientization 

Our framework delineates critical consciousness in- 

to three distinct elements for ease of conceptualiza- 

tion: analytical, constructive and mobilizing. Freire, 

on the other hand, viewed conscientization as a fluid 

process, without a finite end point [24, 67]. While 
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Fig. 2. Praxis within IMAGE conscientization process. 

conscientization in IMAGE was not linear, it did 

seem to build towards mobilization as the high 

point of the intervention, with important feedback 

loops throughout the process. For example, natural 

leaders training returned to the analytical techni- 

ques of the Sisters for Life curriculum. Likewise, 

individual and collective action seemed to draw 

participants back to sharing common problems with 

one another and translating the ’information’ they 

learned into meaningful conversations with family 

and friends. This is consistent with Freirian peda- 

gogy, in that social action should naturally loop 

back to analysis and dialogue [38]. Freire called 

this concept ’praxis’ or the blend of reflection and 

social action that causes a group to move from re- 

flection to action and back to reflection [46, 66]. 

Figure 2 shows the circular pathways of praxis that 

emerged during critical consciousness building in 

IMAGE. 

Measuring a process of change is challenging, 

particularly within the lifetime of health pro- 

grammes, which are often brief and intensive. 

While we have not attempted to link the health 

impact of IMAGE directly to measures of critical 

consciousness, it is likely that health outcomes were 

influenced by the development of critical con- 

sciousness among participants. IMAGE outcomes 

like the halving of intimate pm’tner violence [68], 

a reduction in unprotected sex among young 

women [40] and improved communication between 

participants and their children around sex [69] can 

all be theoretically linked to the development of 

critical consciousness in participants. Further re- 

search would be needed to demonstrate how signif- 

icantly critical consciousness influenced these 

outcomes and to describe the process of change 

within individual participants. 

Advancing health through critical 
COllSCiOUSlleSS 

In the context of traditional health promotion, IM- 

AGE is an innovative community-based approach 

to HIV prevention that reduces gender-based vio- 

lence and sexual risk behaviour [39, 40]. At the 

same time, the programme falls somewhat short 

of the Freirian ideal for building critical conscious- 

ness in a collegial and collective way. For example, 

the microfinance component of IMAGE was cru- 

cial in attracting women to participate in the pro- 

gramme [42], but the expectation that women 

mobilize theh" community while running a small 

business may have created undue pressure for 

participants. Nevertheless, our findings suggest 

that distinct programme tools were successful at 

moving IMAGE participants towards critical 

consciousness. 

As alternative models for HIV and violence pre- 

vention are tested, practitioners and researchers 

now have the crucial task of teasing out the pro- 

gramme elements that lead to health outcomes. By 

examining the concrete processes of IMAGE, we 

have taken a first step towards translating critical 

consciousness into practical lessons for the health 

promotion field. We have much to learn from the 

resourcefulness of women engaged in conscientiz- 

ing programmes such as IMAGE, and further work 

should unpack precisely how critical consciousness 

can influence behaviour change, group dynamics 

and broader structural drivers of health. 
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Abstract 

Debates concerning democratisation and development increasingly engage with what are 
termed as ’human rights-based approaches’. As such, whilst critical accounts are correct in 
cautioning against Rights-Based Development (RBD) in an era of rampant neo-liberalism and 
donor-driven agendas, the paper proposes that not only are more progressive and political 
readings of RBD necessary, they already exist ’on the ground’. The dramatic u-turn in the 
South African government’s policy concerning ttlV/AIDS treatment, for example, is, 
arguably, situated at the confluence of rights-inspired struggles and the politics of governance. 

The policy shift therefore provides an opportunity to assess how rights-based approaches to 
development (RBD) can, under specific conditions, widen critical ’political space’ and enable 
more inclusive governance. The key issues posed in the paper are, first, how the South African 
government’s HIV/AIDS policy can only be properly understood when placed in the context 
of the broader rhythms of post-apartheid transition and discursive fault-lines underpinning 
understandings of the epidemic. Second, as embodied through the Treatment Action 
Campaign a social movement in South Africa the paper seeks to explore how human 
rights principles deployed in a context of social mobilisation and people-driven access to 
institutional channels, have the potential to impact upon policy-making. Third, setting out the 
guiding principles of one particular right, the right to health, allows better understanding of 
RBD more generally. Finally, and by way of conclusion, RBD’s contribution to widening 
inclusive political space does not have to end at policy-making but can also impact upon 
rights-based approaches to service delivery. Above all, this case study oilers more general 
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theoretical and practical lessons for conceptualizing both RBD and the role of alternative 

social actors and movements in this. 
© 2004 Elsevier Ltd. All rights reserved. 
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Introduction 

’It is sad that the leader of our government is presiding over a holocaust of 
poor people and he is doing nothing about it. The AIDS issue has become 
more than a health issue, much more than a prevention issue. It has actually 
become a test of governance’. (Achmat, 2002). 

’A rights-based approach to development is not about asserting the 
existence of legal claims, therefore, but about political struggles, in which 
human rights are tools that crystallize the moral imagination and provide 
power in the political struggle, but do not substitute for either’. (Uvin, 
2004:176). 

Debates surrounding democratisation and development increasingly engage with 
and converge around what are termed as ’human rights-based approaches to 
development’ (or ’RBD’, see Uvin, 2004; Manzo, 2003; Mohan & Holland, 2001). In 
considering the generally pessimistic results of civil society engagement in Africa 
(Mohan, 2002) and the ’illusions of good governance’ (Mercer, 2003), identifying the 
’added-value’ of rights-based approaches to these debates becomes ever more salient. 
Furthermore, although ’civil society’ particularly ’NGO’ engagement with the 
’good governance’ agenda has been the focus of these studies, there has been 
relatively little empirical attention to the role of other actors, such as the new social 
movements. A critical theoretical and practical consideration is therefore how 
reforms and advances can be won in relation to this agenda. Moreover, how are 
rights-based approaches being used strategically in order to anchor developmental 
claims in the political and institutional landscape? 

These debates occur also at a time when struggles over access to health care 
including life-saving essential medication for HIViAIDS and efforts to create 
general preconditions for social development are etched onto a landscape of 
profound and deepening global inequality (Jones, 2004). Whilst critical accounts are 
therefore correct in cautioning against RBD in a context of donor-driven neo-liberal 
and ’good governance’ inspired policy agendas, more progressive locally embedded 
and political readings of rights-based approaches tend to be overlooked. Some 
contemporary contextualised struggles encompassing both the HIV/AIDS epidemic 
and rights-based approaches, for example, are having potentially profound 
implications for governance and democratisation. 
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On the one hand, HIViAIDS is a key engine in the generation of poverty, is 
associated with food insecurity, is consuming both household and government 
resources, and is even inducing regional instability in Sub-Saharan Al¥ica; as well as 
fuelling social exclusion and discrimination associated with its stigma (UNAIDS, 
2002). ’AIDS’, therefore, ’deepens poverty and increases inequalities at every level, 
from households to global’ (Whiteside, 2002:325). HIV/AIDS’ devastating burden of 
disease not only reinforces a geography of global inequality, but also reverberates 
across all local development and governance initiatives (Heywood, 2002a; UNAIDS, 
2002; Barnett & Whiteside, 2002). With such devastating social, political and 
economic and human rights ramifications for societies, particularly in Sub-Saharan 
Africa, it is therefore perhaps quite remarkable that the impact of AIDS on 
governance is ’not an under-researched area, it is one which has barely been touched 
at all’ (Barnett & Whiteside, 2002:299; De Waal, 2003). Academic and policy 
approaches to HIV/AIDS still struggle to incorporate a broader governance 
perspective on the epidemic. 

Rights-Based Development (RBD), on the other hand, is comprised of, first, 
’human rights’ approaches broadly associated with governance, participation and 
citizenship, and, second, ’human development approaches’ such as livelihoods and 
dynamic understandings of poverty (Mohan & Holland, 2001). Some observers 
suggest that ’[t]he key to RBD’, therefore, ’is that it attaches political rights and 
responsibilities to fundamental aspects of human needs and well-being’ (Mohan & 
Holland, 2001:182). The inter-related imprint upon governance in terms of both of 
these two forces, namely, HIViAIDS and rights-based approaches, is particularly 
vivid in post-apartheid South Al¥ica and is the focus of the paper. 

The controversial policy position taken by the South African government on anti- 
retroviral treatment, fuelled by a ’dissident’ position on HIV//AIDS1 more generally, 
needs to be seen on at least two levels. First, strong, proactive leadership and co- 
ordinated multi-sectoral governance responses are regarded as critical factors in 
mitigating the impact of HIViAIDS (see UNAIDS, 2002; De Waal, 2003). Second, 
the government’s recalcitrant dissident view is expressed at a time when the broader 
challenges of South Africa’s uneven post-apartheid democratic and developmental 
transition are increasingly amplified. 

One manifestation of this disenchantment as will be shown in the context of 
policy responses to HIV/AIDS as suggested by the Institute for Democracy in 
South Africa (IDASA, 2002) concerns over the extent to which there is popular 
control over decision-makers in South Africa. This control, says IDASA, is rather 
limited and requires ’a belief in people and in democratic values which appears to 
have eroded in the seven years but which is enshrined in South Africa’s Constitution 
and law, and which must be re-captured by citizens, whether they fill the lowliest 
social place or the highest office’ (IDASA, 2002). Interestingly, and as the focus of 

1 A ’dissident’ position on HIViAIDS is one that refuses to accept the orthodox view that HIV develops 

into AIDS and is sexually transmitted. Rather ’dissident’ views regard AIDS as a product of other factors, 

notably, poor nutrition and poverty. The implication of such a position is that treatment is pointless and 

even harmful. 
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the paper, whilst an apparent erosion of popular democratic values is evident, 
simultaneously, there are emerging examples of innovative ’re-capturing’ of values 
and exercising of rights taking place in South Africa. 

Since 1998, for example, the Treatment Action Campaign (henceforth ’TAC’) has 
rapidly established itself as a leading advocate of HIV!AIDS treatment and health 
care. The TAC has grounded HIV/AIDS issues within a human rights-based strategy 
deployed to great effect at local, national, as well as scaled-up to global level 
struggles.2 The quotation above, by prominent AIDS activist, and TAC’s national 
chairperson, Zackie Achmat, succinctly captures the indivisibility of health issues (and 
other socio-economic rights) with, for example, broader questions of civil and political 
rights which are capable of ’testing’ governance decision-making processes. The paper 
shows how the ’test’ was constructed, premised as it was upon attaching political 
rights and social mobilisation to the fulfilment of socio-economic rights. Of particular 
relevance, therefore, is how and to what extent rights-based discourses and practices 
are capable of providing some leverage over the political space enframing governance 
decisions. As such, the paper suggests that alternative readings of RBD as something 
other than a limited state-centric product of neo-liberalism (Manzo, 2003; Mohan & 
Holland, 2001) are necessary and possible. One avenue taken to illustrate alternative 
political readings of RBD is to locate it within contextualised struggles advancing 
a more progressive politics of development and change. 

How ’marginalised groups’, such as People Living With AIDS (PLWA), ’may be 
able to profit from temporary or long-term changes and gain leverage in various 
areas of social life’ (Webster, 2000:4) must involve scrutinising not only the nature 
and quality of whatever institutional arrangements are enabling/constraining the 
’political space’ within which policy-making initiatives are played out. In addition, 
’political space’, according to Webster (2000), is also, critically, shaped by the uneven 
ability to negotiate prevailing discourses/norms, and the types of organisational 
experiences communities and activists can draw upon. Formal institutional channels 
may, such as in South Africa, appear to offer a favourable formal framework for 
claiming rights. But a critical component in translating de jure rights into substantial 
de facto rights also involves the political capacity of actors, such as social 
movements, and their ability to negotiate prevailing political opportunity structures, 
in order to act (for a more detailed analysis of what constitutes ’political capacity’, in 
the discussion of another movement, the South African Homeless Peoples 
Federation, see Millstein, Oldfield, & Stokke, 2003). A recent key judgement of 
the Constitutional Court of South Africa, for example, appears to affirm, according 
to Liebenberg, how ’a strong legal commitment to human rights can influence and 
shape social policy and legislation’ (Liebenberg, 2003). Law, however, and we 
should add institutional frameworks more generally does nothing without actors. 
Legal and institutional frameworks therefore also require additional analysis of 
other enabling factors constituting political space. The paper seeks to locate the 

2 The latter concerns in particular global campaigns to bring down the high prices of Ill-V/AIDS 

medication. 
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potential of rights-based struggles within the broader ’political space’ surrounding 
HIV/AIDS policy in South Africa through the following: 

First, South African policy responses to the HIV/AIDS epidemic will be 
highlighted. It is argued that these uneven responses can only be properly 
understood when first placed in the context of the broader rhythms of post- 
apartheid transition, and then, more specifically, the discursive fault-lines un- 
derpinning competing understandings of HIViAIDS. 

Second, prior to mapping out how civil society mobilised and articulated its 
opposition to South African government and, until relatively recently, western 
donor omission of medication for HIV/AIDS, the paper puts forward the key 
elements and principles of a rights-based approach. 

Third, how the TAC constructed its political capacity to act and influence, 
particularly its strategic positioning at the interface between community level concerns 
and formal institutional channels for people-driven advocacy and mobilisation is critical 
for understanding the potential role of right-based approaches. Not least the TAC has 
constructed a rights-based platform centred upon promoting the inherent dignity and 
worth of People Living With AIDS in order to win the moral high ground and 
embarrass both the multi-national pharmaceutical corporations and the government. 

Finally, an unlikely source of political pressure and legitimacy was provided 
through the TAC’s skilful use of formal channels such as the South Africa 
Constitutional Court. This political pressure was pivotal in contributing to 
a dramatic recalibration of policy on anti-retroviral treatment. 

By way of conclusion, the paper will suggest whether RBD is capable of assisting 
actual fulJi’lment of socio-economic rights and what it offers to local service delivery 
paradigms. The broader theoretical issue of whether the TAC is a model for social 
movement activity will also be assessed. 

The paper draws upon field research conducted in South Africa over a two month 
period in 2003, as well as shorter trips in 2002 and 2004. Although this fieldwork has 
involved some participant observation of TAC activities and ongoing discussions 
with some TAC activists, the primary source has been secondary material, including 
newspaper articles and Constitutional Court judgements, as well as seminar and 
conference activities of the South Africa Programme, Norwegian Centre for Human 
Rights. 

The rhythms of post-apartheid transition 

Whilst undoubtedly committed to formal democracy, since 1994 a demobilising 
tendency within the ruling Africa National Congress (ANC) party can be identified, 
and, arguably, is exacerbated as power is consolidated through control of the state. 
The ANC’s rejection of social mobilisation and protest politics as vehicles for deeper 
democracy and broader development have important implications for civil society 
state relations (Heller, 2001), with: 

’a negotiated democratic transition that has been rightfully celebrated as one 
of the most inclusive of its kind, and foundational constitutional and 
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programmatic commitments to building "democratic developmental local 
government" [which] have given way to concerted political centralization, the 
expansion of technocratic and managerial authority, and a shift from 
democratic to market modes of accountability’ (Heller, 2001:133). 

An apparent emasculation of political space is evident in South Africa. For 
example, recently, the ANC deputy secretary general, Sankie Mthembi-Mahanyele, 
reiterated the party’s desire to nurture what it terms ’consensus’ with civil society. 
Mthembi-Mahanyele expressed this through highlighting the difference between what 
were regarded as ’positive social formations’ in other words, those organisations 
sympathetic to the government and those with which, she said, ’we have a bit of 
a problem’ (Mail and Guardian, 16 August, 2003).3 There are competing explanations 
for the ANC’s demobilising tendencies. One includes the co-optive and technocratic 
agenda of global capital, increasingly allied with factions within the ruling party elite 
(Bond, 2000). The rapid increase in the number of scandals emerging over ’kick- 
backs’ and tendering for government contracts is just one highly visible 
manifestation. In addition, there is the co-optive politics of the ANC movement 
itself, with its depoliticisation of politics under the rubric of consolidating ’national 
democratic revolution’ and loyalty to the movement (Adler & Steinberg, 2000). 

It is, however, important also to assess the ways in which Civil Society 
Organisations (CSOs) themselves responded to the politics of transition. Ironically, 
the post-1994 realignment of state-civil society landscape away from the one 
characterised by opposition to the apartheid state to one instead emphasizing the 
politics of reconstruction and development has had a range of depoliticizing effects. 
First, according to Colm Allan (Mail and Guardian, December 12 18, 2003), there 
was the depletion of civil society human resources as many experienced civil society 
activists moved into government positions. Second, given the emphasis upon post- 
apartheid reconstruction, many CSOs entered into contracts with state as service 
deliverers. Third, there was also the CSO sentiment that the new government be 
given time to ’find its feet’. As a result, a new approach to engagement with state was 
engendered, defined by building strategical and personalized networks. The net 
impact was to heighten an emerging culture of ’non-criticism’ which blunted civil 
society’s cutting edge of advocacy and political opposition: 

’Because of their failure to redefine their relationship with government, CSOs 
and social activists in South Africa have missed opportunities to ensure 
improvements in delivery of socio-economic rights’ (Colm Allan, in Mail and 

Guardian, December 12 18, 2003). 

3 ’A bit of a problem’ is an understatement when set against three recent incidents which resulted in the 

government’s suspension of its general tendency to respect freedoms of non-governmental organizations: 

first, over 200 marching protesters from the Landless Peoples Movement were arrested in May 2002, with 

another 75 arrested on the eve of the World Summit in Johannesburg under a little know apartheid era 

law. Second, in April 2003, members of the TAC were set upon by police in Durban using water canons, 

following peaceful demonstration. Third, recent protests against electricity cut-offs in Soweto also led to 

the jailing of dozens of protesters. 
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Other missed opportunities might also point to the simple fact of an ineffective 
Parliamentary opposition. 

Wherever we choose to place the emphasis, nonetheless, the result is a noticeable 
lack of creative synergy between civil society and the ANC’s top,town political project 
(Heller, 2001). Indeed, a decade alter the demise of formal apartheid, as a prominent 
South African and World Bank director, Mamphela Ramphele, neatly puts it, clearly 
’the thrill of Uhuru [i.e. freedom] is over’ (Mail and Guardian, 16 August, 2003). There 
is no more powerful evocation of the acute disjuncture between the civil society and the 
state in South Africa than that concerning policy on HIV/AIDS. 

Between western ’voodoo’ and African ’alternatives’ 

From its origins the HIV/AIDS epidemic has been bound-up with far more than 
merely a battle of organisms and biology. Rather, the epidemic has also been 
associated with prior cultural understandings of what induces vulnerability to the 
disease, including a prescribed pathology of certain groups. HIViAIDS therefore 
exacerbates existing stigmatisation and exclusion directed at less powerful groups 
and individuals. On a much larger scale, Africa is often depicted as the ’Other’ in 
terms of HIViAIDS (Jarosz, 1992). Although usually unverified, assumed evidence 
of abnormal behaviour and inherent practices have been taken as ’scientific’ 
explanation for Africa’s status as the cradle of HIViAIDS. Certainly, earlier 
discourses on vulnerability to HIV/AIDS were characterised by racist representa- 
tions of the continent. Most of this discourse has off-loaded its more overt racism 
with a notable and welcome shift towards a human rights-based focus. Vulnerability 
to HIV/AIDS is instead linked to violations of fundamental human rights and the 
vulnerable position of women and children in particular (UNAIDS, 1996). Mbali 
(forthcoming) suggests that some African state policies on HIV/AIDS, especially in 
South Africa, may have been driven by a degree of over-reaction to the more 
outlandish colonial, late apartheid and racist discourses associated early on with the 
epidemic and which, largely, are no longer the mainstream. 

HIViAIDS discourse has undoubtedly been modified. Despite this modification, 
across the continent there is still a massive short-fall in access to treatment. Over 33 
million are infected and over 4 million Africans are estimated to be in urgent medical 
need of treatment. Yet only 50,000, or, one per cent, currently receive treatment 
(UNAIDS, 2002). Arguably, therefore, explaining donor inaction on treatment can 
reveal continuations with older representations of Africa as ’Other’. Western donor 
policy is still enthralled to prevention programmes and representations of Africa ’fix’ 
the continent in such a way as to rationalise inaction on providing treatment (Jones, 
2004). Some of these ’developmentalist’ representations depict the continent as too 
devoid of sophistication, totally lacking in capacity to deliver treatment, and overall, 
too poor to consider technologically advanced and expensive treatment (Jones, 
2004). It is with massive yet, ultimately disastrous irony, therefore, to observe 
how, in failing to respond to demands for treatment, an ANC-elite discourse on 
HIV/AIDS provides a mirror image of western donor rationalisation. 
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Uncovering the reasons for President Mbeki’s (and other key ANC party figures) 
dissident position and the refusal to acknowledge the link between HIV as leading to 
AIDS    implying that AIDS tests are pointless and, anti-retroviral therapy 
[henceforth ’ART’] are poisonous would involve a paper in itself. Some reasons, 
however, are briefly explored because they are directly relevant for what follows in 
the discussion on rights-based struggles for treatment in South Africa. 

A fascinating window on the official ANC HIV/AIDS discourse can be gleaned 
from a cursory reading of the now infamous position paper issued early in 2002. The 
paper, entitled Castro IIlongwane, Caravans, Cats, Geese, Foot & Mouth Statistics: 
HIViAIDS and the Strugg;/e for Humanisation c~!’the AJ?ican and is said to be authored 
by Peter Mokaba with contributions by Mbeki rumoured but unsubstantiated 
a leading ANC figure who himself was a bitter denialist, even as the disease was 
ravaging his own body and eventually killed him. The paper rages powerfully against 
apparent Western biomedicine stigmatisation of African sexuality and of the 
continent as a repository of degeneration with ’behaviour of our people...pre- 
prescribed by the scientists of the developed world’ (p. 103) through ’a campaign 
whose result is further to entrench their dehumanisation’ (p. 5). There are cross- 
cutting discourses which squarely situate the continent’s vulnerability in terms of 
underdevelopment discourses and poverty rather than ’self-inflicted’ behaviour: 

’Inspire of our friends, the friends of Africa, we must stand up to say that we have 
had enough of the insults that demean Africans, whatever their nationality. The 
time has come that we gather the courage and intellect to say that we too are 
human, as human as any other human being. We are neither freaks, nor do we 
behave like freaks. We have never been barbarians and are not now. We are 
poor. We live in conditions of under-development. We are concentrated within 
the tropics and suffer from and enjoy the physical conditions that nature has 
imposed on this part of the globe. None of this makes us sub-human. Nor should 
the impact of disease, including AIDS, that afflicts us, be used in the name of 
questionable science and friendship with us, to reduce us to a peculiar species of 
humanity likely to slip back into a state of savagery’ (p. 128). 

AIDS is represented as a syndrome rather than a disease, implying that people do 
not actually die of AIDS but poverty and the opportunistic infections it nurtures. 
Overall, the defence of the dissident position on AIDS is linked to reaction against 
racism in the orthodox position. ’Even the story of HIV developed in a very racist 
way’, we are told by Mokaba, and depicting AIDS as a sexually transmitted disease 
somehow reinforces the dehumanisation (Mokaba, in The Sunday Independent, June 
16, 2002). It is particularly relevant to note how this discourse has implications for 
the role of treatment for HIV/AIDS. ART becomes pivotal to the Mokaba/Mbeki- 
inspired ideological tussle against Western biomedicine and racism. In the Castro 
Hlongwane document the pharmaceutical industry is depicted as propagating false 
information on HIV/AIDS in order to sell its drugs. Those who promote the 
’orthodox’ argument that HIV leads to AIDS and that it can be controlled by ART 
are depicted as reinforcing the colonial dehumanisation of the African. Indeed, these 
anti-retrovirals are labelled as highly toxic, and themselves as responsible for death 
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due to side-effects. An apparent medical solution to HIV/AIDS is forcefully rejected 
as ’Western’ medicalising of ’poverty’ and ’underdevelopment’. ART is depicted as 
not attacking the underlying cause of immune suppression and offer little if no hope 
(Mokaba, in The Sunday Independenl, June 16, 2002). 

Informed by these discourses, the politics of post-apartheid HIV/AIDS policy 
have therefore been mired in conflict and controversy. The more progressive 
sounding Cabinet statement on HIV/AIDS, in April 2002, and with Mbeki’s 
apparent recanting of his denialist position, gave way to denialism in the early part 
of 2003. For example, even as the Minister of Finance, Trevor Manuel, announced 
his 2003 budget speech, with over R3 billion allocated for HIV/AIDS sparking 
speculation of an anticipated first stage of an ART roll-out in the public sector 
shortly after, however, he was quoted as describing ART as akin to ’Western 
voodoo’. These statements chimed with the more public views of the Minister of 
Health, and Mbeki himself. The Health Minister, Manto Tsabalala-Msimang, has 
on occasions stated that the African potato and garlic are more appropriate African 
’alternatives’ to ART. The outcome is uncannily similar to Western donors: the 
chances of poor peoples access to life-saving treatment has been arrested by the 
South Al¥ican government and western donors alike. These racial fault-lines 
associated with HIV/AIDS and the issue of treatment show-up again in the 
discussion of the TAC, or, more appropriately, government critique of the TAC (see 
later). This discursive reading of the ’dissident’ position subscribed by the ruling 
ANC government has had an indelible imprint upon policy responses. 

Governance impacts upon HIV/AIDS 

In assessing South Africa’s response to the HIV/AIDS epidemic, one review is 
widely cited by other commentators as a ’fair indictment’ in that: 

’Responses to the epidemic in the government and NGO sectors emerged 
slowly, increased in the late 1980s, l:altered in the post-election period and may 
be gathering momentum once again. Overall the response has been charac- 
terised by poor co-ordination, limited inter-sectoral collaboration and variable 
commitment from role players’.4 

One could suggest that this response is similar to other countries’ experiences in 
that HIViAIDS policy slowly evolves through different stages.5 Some observers also 
maintain that it would be entirely wrong to suggest that government is anything less 
than serious about the epidemic. That said, there is the more general tendency to 
regard prevention battles as losing the fight, producing disappointing results and 
policy that, as Campbell (2003) suggests, in effect is ’letting them [i.e. the infected] 
die’. With strong and unambiguous leadership on HIV/AIDS indicated as a key 

4 Budlender quoted in Van Rensburg et al. (2002). 
5 In other words, it is reflecting a move from an initial and a narrowly defined ’health’ issue towards 

public policy, local government involvement, care strategy, practice and, critically, drugs (Itickey, 2000}. 
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factor in prevention and broader mobilisation efforts against the epidemic 
(UNAIDS, 2002; De Waal, 2003), perhaps most damaging of all has been the 
President Mbeki’s well known ’dissident’ view on AIDS. This position has sent very 
mixed messages concerning the efficacy of condoms and testing, and, in particular, 
the role of treatment (see next section). 

In terms of governance structures, the National AIDS Unit6 falls within the 
Department of Health, and leads the ’HIV/AIDS and STI Strategic Plan for South 
Al¥ica 2000 2005’. The Plan was launched in 2000 as the cornerstone of government 
policy response and has five priority areas: prevention; treatment, care and support; 
human rights and legal issues; research, surveillance, monitoring and evaluation; 
information, education and social mobilisation. The document is intended as the 
basis for harmonizing initiatives across the country as a whole, aimed at maximizing 
efficiency and effectiveness. An overall criticism has been that there is a lack of 
a guaranteed or dedicated AIDS budget to support training and support also to 
community-based organisations and NGOs. Furthermore, according to McKerrow 
(2002), there are serious omissions concerning guidelines on treatment, reflecting 
more a treatment ’policy’ than actual implemented ’practice’ with partnership and 
consultation regarding treatment programmes a significant omission. 

Another key omission identified is the limited role of a concerted multi-sector 
response. For example, the ’Partnership Against AIDS’, was launched in October, 
1998. The Partnership intended to bring together other government departments in 
addition to health, plus, other key sectors of society in order for a broad, multi-sectoral 
mobilisation against the disease. The declared aim is stated as expanding sectoral 
involvement as part of a mass mobilisation campaign. By January 2000 the 
partnership was formalized within the South African National AIDS Council, under 
leadership of Deputy President, Jacob Zuma. According to the summary of 
government’s position following a Cabinet statement on 17th April, 2002, 
government’s contribution to the partnership would be strengthened in 2002 through 
establishing a ’Presidential Task Team on AIDS’ consisting of Ministers led by the 
Deputy President. Collectively, however, Civil Society Organisations (CSOs) response 
to HIV/AIDS has ’generally been fragmented’ (Van Rensburg et al., 2002) and they 
have been excluded from these governance structures. There appears to be a great deal 
of confusion within the NGO sector, as well as between the latter and government 
concerning what role each should be playing in the context of HIViAIDS. Despite 
reference to building partnerships across sectors with NGOs and CSOs, the intended 
multi-sectoralism of the South African National AIDS Council and the Partnership 
against AIDS, has, to date, apparently shown a very limited role for civil society 
involvement. The changing role and function of NGOs themselves post-1994, in 
particular, especially the shift (some might say ’co-option’) towards service delivery, 
and elevation of many members of CBOs into government itself, has been a factor. A 
significant dimension is whether NGOs rely on state funding or alternative sources of 

(’ There is also a "National Patient’s Rights Charter" 1999, which is not legally binding but declares that 

everyone has right of access to health care. 
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funding. If there is reliance upon the state then the tender system for obtaining funding 
generally dictates adherence to state priorities. Alternatively, for example, with non- 
state funded organisations like GRIP, a rape intervention project in Mpumalanga 
Province, and also the TAC itself, both represent CSO activities in areas not prioritised 
by the state, such as treatment. Conflict with the state has ensued: 

’[T]here is a perception that government has either l:ailed to provide sufficient 
financial support to NGOs or to draw NGOs with expertise into the field of 
HIViAIDS...Some critics believe that any organisation or arm of civil society 
that dares to express concern over any lack of accountability of the National 
AIDS programme is silenced either through the withholding of funding or by 
other means’ (Van Rensburg et al., 2002). 

HIV/AIDS impacts upon governance 

South Africa’s disjointed HIViAIDS policy-making response takes place against 
the backdrop of the epidemic’s demographic devastation. Numbers infected are 
rising l¥om 5.3 million currently estimated to peak at between 7 and 8 million in 
2009/2010.7 HIV infects one in nine of the population and has become the biggest 
cause of death of 15 49 year olds in South Al¥ica. There is a rapidly increasing 
burden of morbidity (illness) and mortality (death) for households, employers, 
children and so on. Hospital wards are already filling due to HIV/AIDS-related 
diseases. There is going to be a massive burden upon the capacity to govern as AIDS 
deaths escalate. It is common to hear of 60 70% of hospital beds occupied due to 
AIDS-related illnesses.8 The HIV/AIDS epidemic therefore overlays the already 
difficult global economic and regional circumstances for African countries pro- 
motion of social development. As if this was not already a set of formidable 
challenges, in addition, HIV/AIDS has been identified as perhaps the major 
challenge to government in most poor countries (Barnett & Whiteside, 2002). 

Some of the more visible quantitative impacts upon governance can be gauged 
from an initial perspective taken from Barnett and Whiteside (2002:298). Where 
there is a serious epidemic, prevention remains a priority for the uninfected and 
those who are becoming sexually active. Nonetheless, governments face severe 
internal challenges, with increasing burdens upon the public sector ability to provide 
core activities such as education provision and health services as people become ill. 
There are, of course, also implications for civil society itself. According to Barnett 
and Whiteside, for example, there may be decreasing citizen participation in civil 

7 A total of between 5 and 6 million will probably have died of ttIV/AIDS by 2010; Infant Mortality 

Rate shows that past trends of decline have been halted for the next 10 years; child mortality rate increases 

significantly by 50% in next 10 years; adult mortality as measured by the probability of a 15 year old 

dying before they reach 60 years is expected to increase by around 150% by 2010, from 30% to 80%. 

Life expectancy decreases fi:om over 60 years in the mid-1990s, to slightly above 40 years by 2010. Taken 

fi:om modelling predictions used by Dorrington and Johnson (2002). 
8 Interview with a hospital based social worker, KwaZulu-Natal, 3.04.03. 
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society because of fatalism, with people who have a fatal disease, or believe they 
might have this disease, or who are burdened with caring for such people. Barnett 
and Whiteside suggest that perhaps people may be less likely to worry about how 
they are governed, with fewer incentives to participate in political life. Being sick or 
caring for those who are sick reduces the time, energy and financial resources 
available for participation in public life. There may be pressure to try any form of 
government that purports to offer a solution, whether it is democratic or not; people 
may be less compliant and willing to pay for public services if they believe they will 
die soon. Their goal may be to get as much as possible, as quickly as possible for 
minimum expenditure, whilst accumulating benefits for their l:amilies (Barnett & 
Whiteside, 2002:315). Qualitative impacts, however, also concern perceptions of 
government response as people see growing evidence of death and sickness. 
Perceived political weakness, lack of leadership and infringement of human rights all 
constitute highly significant components of an overall impact on governance and the 
legitimacy of a particular government. 

Gauging these qualitative impacts is problematic. One recent influential study 
included a survey of public perceptions of government response to the epidemic. 
Although there are significant variations by race and province, the results showed 
that 63.8% of South Africans, aged 15 years and above, believe that leaders are 
committed, 68.9% thought political leaders publicly recognised the importance of 
HIViAIDS, but only 47.5% view the government as allocating sufficient resources to 
deal with the epidemic (Nelson MandelaiHSRC, 2002:89 91). When we break down 
the figures to look at public opinion specifically concerning access to anti-retroviral 
therapy, then we see that ’Nearly all [i.e. 95%] South Africans are in favour of 
implementing’ government provision (Nelson Mandela/HSRC, 2002:91). 

Set against public opinion, however, as we have seen, were strong ideological 
impulses emanating from within government against ART. When combined with 
a demobilising and rigid ANC party structure, the critical issue was how civil society 
groups and social movements negotiate and, in turn, shape the ’political space’ 
surrounding HIViAIDS policy. A key avenue for creating accountability of state 
actors concerns ’rights-based approaches to development’. 

Rights-based development 

In recent years there has been growing global awareness of the interplay between 
rights and development. The UNDP, for example, suggests that human rights are not 
to be regarded as the outcome of development but should rather be seen as the critical 
means of achieving it (UNDP, 2000 in Mohan & Holland, 2001). Characterised as 
iterative and evolutionary, RBD draws on and learns from a broad range of 
intellectual ideas and policy frameworks (Mohan & Holland, 2001). At its core, 
however, are notions and principles centred upon concepts of justice and equity 
invoked in a broader ’right to development’ which imply that the well-being of the 
entire population can be improved through ’the expansion of opportunities and 
capabilities to enjoy those opportunities’ (Sengupta, 2000:566). The emphasis given to 
socio-economic rights in RBD is important for a range of reasons. 
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First, it represents an important challenge to the dominant ’liberal consensus’ in 
international human rights discourse which hitherto champions civil and political 
lYeedoms but relegates socio-economic rights to the status of mere ’aspirations’ 
(Evans, 2002). The advantage of focusing upon economic and social rights therefore 
allows a counterweight to the ’good governance’ agenda often downgrading the 
significance of these rights (see Sano & Alfredsson, 2002). 

Second, scope given to political, economic, social and cultural rights can be under- 
stood as ’claims to a set of social arrangements norms, institutions, laws, and enabling 
economic environmen~ that can best secure the enjoyment of these rights’ (UNDP, 
2000:73 in Mohan & Holland, 2001). The UNDP report (UNDP, 2000:73 in Mohan & 
Holland, 2001) goes on to say that ’[i]t is thus the obligation of governments and others 
to implement policies to put these arrangements in place’. The approach therefore 
impacts on national planning priorities by redirecting resources and militating against 
policies that undermine the realisation of economic, social and cultural rights. RBD 
therefore has unavoidable consequences for governance processes. There are consider- 
able implications of the growing emphasis upon social, economic and cultural rights 
such as the right to work, health, education, and so on, for legitimising human rights 
approaches in policy dialogues (Frankovits, 2002). 

Third, the approach also focuses on those most in need as it identifies those whose 
rights are most denied. The empowerment of the neediest based on the recognition of 
state obligations supposedly results in increased ownership and sustainability. 

In terms of rights-based approaches, the impact of the HIV/AIDS epidemic 
therefore represents a ’test’ of governance in that states have human rights 
obligations to prevention, care, treatment, as well as to take action to prevent 
discrimination and to uphold ’rights’ and respond adequately. According to 
Frankovits (2002), RBD supports government to ensure that they satis~, their 
minimum obligations relating to each right in the International Bill of Rights; plan 
strategies and programmes for the eventual fulfilment of all their obligations; monitor 
both the fulfilment and the obstacles to the fulfilment of these obligations over time. 

An additional notion integral to RBD is that it provides a cohesive (’interdependent’ 
in human rights parlance), normative and legal framework derived from internationally 
negotiated norms and legal standards (Andreassen, 2003). As the main duty-holder, 
these standards are binding on states and enable scrutiny of state obligations to respect, 
protect and fulfil each right (see section ’the right to health’). Rights-based approaches 
utilise the principles embodies through the ’right to development’ as a ’complementary 
perspective that offers a grid of development norms and goals’ (Andreassen, 2003:32).9 
The implication is that rights are indicators of change, standards for planning and 

9 Rights-based approaches to development are therefore not the same as the controversial and broader 

more all-encompassing ’right to development’ which is a source of much debate within human rights 

circles. Rather than offering a theoretical approach to a process of change, a ’right to development’ implies 
that everyone has a right to a process of change which is compatible with the human rights norms listed in 

international human rights treaties (Sengupta, 2000). Similar ’rights’ principles are drawn upon but 

a right-based approach differs slightly in it reflects human rights in development rather than an all 

encompassing right to development. 
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assessment that development actors can use to establish clear objectives, ensure 
meaningful participation and set appropriate benchmarks and indicators (Frankovits, 
2002; Andreassen, 2003). 

Due to its emergence within a regime of international donor conditionality, 
caution is warranted concerning RBD’s ’state-centrism’ at a time of rampant 
ideologically driven neo-liberalism which is undermining state capacity in Sub- 
Saharan Africa (Manzo, 2003; Mohan & Holland, 2001). Elsewhere, more generally, 
the failure to extend ’rights’ is compounded by, and in turn compounds, the crisis of 
legitimacy that many states face. The fragile nature of democratic transition in many 
African countries encounters additional challenges of pronounced economic 
exclusion and with this also ’the shifting alliances characteristic of the post-Cold 
War world, the fluidity of global capitalism, and the pressures from donors for 
privatisation, "good governance" and the opening of economies’ (Barnett & 
Whiteside, 2002:296). Mohan and Holland (2001:178,179; and see Manzo, 2003) 
therefore ask ’whether the emerging human rights-based approach to development, 
honed in the period of revisionist neo-liberalism, can deliver meaningful improve- 
ments to the African crisis?’ 

In terms of implementing RBD, therefore, the obstacles to entrenching human 
rights legislation internationally and in national political and judicial structures in 
Africa are considerable and systemic. A key tension in rights debates in an Al¥ican 
context concerns whether political rights or socio-economic rights should be 
prioritised and what the appropriate political arrangements should be to implement 
them. Not least, the discrepancy between the l;ailure of many African states to 
protect social, economic and cultural rights, for whatever reasons, as well as being 
perpetrators of human rights abuses, at the same time as they are also considered in 
international law as the defenders and implementers of’rights’, therefore casts doubt 
on the role of the African state and constitutionalism to deliver rights (An Na’im, in 
Mohan & Holland, 2001). However, even here, the fundamental point about RBD is 
that such a strategy goes beyond a legal approach and should also work on many 
non-legal, social and political paths for ensuring enforcement of rights claims (Uvin, 
2004).1° 

There is also the need for the cultural norms, symbols and traditions of non-Western 
societies to enter into international human rights discourses unless these continue to be 
seen in the ’Third World’ as ’invasive of sovereignty, a result of imbalances of power 
and ethnocentric’ (Penna & Campbell, 1998:7). Whilst it is of course recognised that 
sensitivity to cultural context is required, and that the local and universal should be 
considered simultaneously, that said, the often difficult intersection of human rights 
with customary law, for example, should not at the same time legitimise traditions 
which violate fundamental human rights (female genital circumcision, for example), 
and, which progressive development discourse has tended to avoid. 

~0 For example, Uvin (2004:176) mentions some of these as ’the dissemination and internalization of new 
social norms, the mobilization of grassroots and citizen power in lhvor of certain rights, and the creation 
of ombudsmen, whistle blowers and other administrative complaint mechanisms’. 
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It is therefore suggested that RBD and its commensurate set of human rights 
principles and standards or ’grid’ may, under certain conditions, offer a useful tool 
in strategic struggles over governance processes. More progressive readings of RBD 
can potentially alter governance decision-making processes to enhance political 
space between citizens and the state. This influence is not least in manufacturing 
accountability of state and non-state actors. Paradoxically, in the context of impacts 
upon governance and the points raised earlier by Whiteside and Barnett, we can also 
add to this list the growing frustration with the South Africa government’s denialist 
position and the public perception of inaction on treatment from above. This 
perceived inaction precipitated social mobilisation from below, driven by an anger 
fuelling a desire to exercise rights and ’recapture’ democratic values. Critically, and 
as the crux of the paper, shifting attention away from consideration of mere de jure 
rights towards actual fulfilment of these rights, de facto, surely involves a process of 
exercising and claiming rights. For RBD to be regarded as useful and relevant, 
arguably, then debates can and should be informed by considering actual political 
struggles over rights in specific contexts, such as the TAC in South Africa. 

Treatment action campaign 

Formed on Human Rights Day, 1998, the Treatment Action Campaign states its 
main objectives as: to ensure access to affordable and quality treatment for people 
with HIViAIDS; prevent and eliminate new HIV infections; and, finally, to improve 
the affordability and quality of health care access for all. The impact of a social 
movement, however, depends upon its construction of political capacity in order to 
act and influence (see Millstein et al., 2003) and the TAC’s methods to build its 
capacity are to: 

Promote treatment awareness and treatment literacy among all people. 
Campaign for AZT and Nevirapine for pregnant women to prevent mother-to- 
child transmissions. 
Campaign against profiteering by drug companies and other bodies. 
Build a mass TAC membership. 
Build networks and alliances with unions, employers, religious bodies, women 
and youth organisations, lesbian and gay organisations and other interested 
sections of the community. 
Maintain TAC visibility through posters, pamphlets, meetings, street activism 
and letter writing. 
Target pharmaceutical companies to lower the costs of all HIViAIDS 
medications and maintain pressure on the government to fulfil its HIV/AIDS 
obligations (see www.tac.org.za). 

As described by Heywood (2002b), previously TAC’s National Secretary and now 
Treasurer, the creation of political capacity has been based upon two closely inter- 
related strategies: both on levels internal and external to the movement. Internally, 
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a key consideration has been upon shaping the organisation itself in such a way as to 
maximise efforts to counter the stigma and discrimination which exacerbates the 
plight of PLWA. Leadership structures embody this inclusive principle by, first, 
encouraging leadership by PLWA, such as Zackie Achmat and others, and, second, 
by stressing the desire to maintain public visibility of PLWA. Through widespread 
use of t-shirts adorned with ’HIV+’ slogans in townships and on public marches 
a visibility has been created which acts as a multiplier of support. The TAC has also 
strategically carved out a niche in townships through a treatment literacy component 
organised locally through hundreds of support groups around the country. 

An additional discursive tool in constructing the movement’s legitimacy and 
support has been based around the TAC’s deployment of imagery from the anti- 
apartheid struggle to contemporary struggles over social and economic needs in post- 
apartheid South Africa. TAC has used this imagery through campaigns, for example, 
called the ’Defiance Campaign’ and the ’Civil Disobedience Campaign’. A key 
component of its political capacity has therefore been to construct a popular and 
flexible interface between locally grounded concerns and broader political channels. 

In terms of those broader channels, as the majority of its rank and file are ANC 
supporters, it is perhaps not surprising that the TAC has used selective tactical 
condemnation of particular members of the ANC government (such as the President, 
and the Minister of Health) rather than outright criticism of the ANC movement 
per se (indeed some ANC MPs have been openly supportive of the TAC’s objectives 
and attend the TAC’s National Executive Congress, for example). This has led some 
commentators to suggest that perhaps the TAC can be criticised for being insufficiently 
associated with the so-called ’independent’ left in South Africa. Indeed, in terms of the 
tactics used by civil society actors, the TAC strategy of critical engagement with 
government ’reformist’ is what sets it apart from many other social movements: 

’In this respect TAC’s campaign for a National Treatment Plan (NTP) also raises 
questions about the strategy and tactics that can be used by ’social movements’ to 
achieve their objectives. TAC has followed a different path to other new social 
campaigns which have emerged and claim to represent the poorest of the poor, such 
as the Landless People’s Movement (LPM) and the Anti-Privatisation Forum 
(APF). To date these ’social movements’ have rarely used the Constitution and have 
concentrated their energies on protest. By contrast TAC’s use of the law, as well as 
’reformist’ institutions such as the National Economic Development and Labour 
Council (NEDLAC) or the Competition Commission allow it to invade some Of the 
’internal’ L~aces qf governance to assert its demands.’ (National Treasurer of TAC, 
Heywood, 2005, emphasis added). 

A critical strategic consideration has therefore been to deliberately situate TAC in 
’mainstream’ politics, apparently ’forcing people and organizations into moral and 
political dilemmas that they can easily avoid when the "social movement" in 
question conducts itself in a fashion that allows it to be cast as ’the "ultra-left’" 
(Heywood, 2005). 

Another aspect of the TAC reformist politics lies with the need to compromise at 
times with allies. One implication is that the TAC leadership uses its relationship with 
the trade union, COSATU, and the ANC, instrumentally to mobilise support when it 



P.S. Jones / Political Geography 24 (2005) 419 447 435 

suits objectives, and to switch of the mobilisation when it does not suit leadership. 
Strategic compromise has at times amplified tensions between the TAC national 
leadership and its provincial and local branches. In a thorough review of the TAC, 
Friedman and Mottiar (2004) suggest that TAC provides a functioning internal 
democracy, which guarantees members a voice ’since they build in mechanisms which 
force leadership to respond to membership, even if this happens in practice less often 
than it could’. Bearing in mind its complex composition and its politics of reform, it is 
nonetheless evident that the TAC leadership has been exposed to fierce criticism from 
the ANC for its critical stance. Government tactics have, at times, sought to amplify 
racial differences in the movement, with vitriolic comments from within the ANC 
about TAC’s racial composition, ideological and financial motivations. The Sowetan 
newspaper in particular has been a vehicle for discrediting the TAC through 
editorials. Furthermore, Sowetan articles and printed letters quoting the ANC Youth 
League in particular, have claimed that the TAC is ’ultra-leftist’, in the pay of 
pharmaceutical companies, and wanted to poison South Africans. 11 

Claims have been made, by the Minister of Health, for example, that the TAC 
reflects a narrow white South African support base and that a ’white man’, referring to 
TAC’s Mark Heywood, acts as if a ’white director holding sway over impotent black 
employees’.12 One look at the composition of the TAC’s National Executive, as well as 
the rank and file in township branches clearly refutes these misplaced claims. The 
’demographics of TAC are 80% unemployed, 70% women...70% in the 14 24 age 
group and 90% Africa’, according to its leader Achmat (Friedman & Mottiar, 2004:8). 
This observation leads Friedman and Mottiar to observe that, although national 
leadership is characterised as multi-racial and predominantly middle-class,13 
particularly the high profile coloured leader, Achma t, and white Treasurer, Heywood, 
the ’TAC does speak for some of society’s most marginalised people’ (Friedman & 
Mottiar, 2004:8). And, with South Africa’s racially divided history, and given the racial 
stereotypes which accompany the HIViAIDS epidemic (Jarosz, 1992, and earlier 
section on ’denialism’), arguably, one of the most remarkable aspects of the TAC has 
been its ability to hold together and co-operate on the basis of common interest in 
social justice. The organisation may not necessarily be transcending race, but as 
Friedman and Mottiar (2004:36) suggest, ’it is managing it fairly effectively thus far’. 

The TAC is also allied with labour movements, notably, COSATU, faith-based 
organisations, community organisations, HIV Clinicians Society, the South African 
Medical Association and many others. In addition, the TAC is also a party to other 
social justice campaigns, such as anti-privatisation and broader calls for investment 
in public health14 and involvement in the Basic Income Grant coalition (which aims 

11 See for example, the Sowetan;s’ editorial, 9th and also article 22rid April, 2003. 

12 ’The madness of Queen Manto’, Mail and Guardian archives, 1 lth April, 2003 (http:!/www.archive. 

mg.co.za). 
1~ Even here the composition is changing and the need for this is something that TAC is aware of and 

altering, particularly concerning representation by women at national level. 
~4 ’We can Save Millions of Lives: Join the March on the opening of Parliament for a Treatment Plan’, 

TAC pamphlet, undated, distributed, Cape Town, February, 2003. 
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to provide a basic maintenance grant of 100 rand to each South African). This broad 
coalition of different sectoral interests is also reflected in the composition of the 
TAC’s National Executive, with representatives l¥om the health, labour (including 
COSATU’s second vice President, Joyce Pekane), faith, as well as children and youth 
sectors (TAC, 2003). As suggested, one of the most successful elements in building 
a mass base has been to link external strategies (such as court cases) to internal 
information gathering and sharing. Thus, mobilisation through calling upon 
government to develop an HIV/AIDS Treatment Plan for public clinics and 
hospitals and in order to pressure for access to anti-retrovirals as a human right has 
been the focus of external pressure. 

The external campaigns have drawn strongly upon human rights discourse and 
the fundamental rights embedded in the Bill of Rights in the South African 
Constitution, namely, the rights to equality, dignity, privacy, l:air labour practices 
and, above all access to health care services in order to fight discrimination and 
stigma associated with HIV/AIDS. The TAC has participated in a range of court 
cases to this end. For example, the TAC acted as an amicus curiae (a friend of the 
court) involving a case brought by the Pharmaceutical Manufacturers Association 
(PMA) against the South Africa Government. The case was brought by the PMA to 
defend any changes to patents and intellectual property rights, in effect, in order to 
maintain high prices. A key strategy of the TAC in this and other cases is to draw 
upon people-driven civil society mobilisation beyond the courtroom, therefore 
termed ’social litigation’, with one of the TAC’s objectives being to turn ’a dry legal 
contest into a matter about human lives this was important for education of the 
court, as well as for public opinion’ (Heywood, 2001:147). In this case COSATU 
were also involved and, according to Heywood, the ’ability to mobilize thousands of 
people depended very heavily on the close support of COSATU’ (p. 147). The case 
also used 12 affidavits collected from people living with or affected by HIViAIDS to 
offer personal testimony about the consequences of having HIV or AIDS when 
medication is unaffordable. Again, a powerful linkage between civil society and the 
court room was created. As a result of the TAC’s intervention, the case was dropped 
by the PMA who were severely embarrassed by the adverse even notorious 
publicity the case generated and the TAC’s ability to use the court case as a vehicle to 
enhance civil society mobilisation (Heywood, 2001). Moreover, this victory had been 
part of and allied to broader global campaigns brought against the patent laws 
which enable multi-national drug companies to maintain high prices for their 
products. Human rights discourse, not least how People Living With AIDS’ rights to 
life and dignity are hostage to profiteering by big business, has been used 
strategically to depict the drug companies as morally weak. This issue of human 
rights and morality as a lever upon political influence will be returned to in the 
context of the TAC’s court victory against the South African government (see later). 

The outcome of these tactics was thus the construction of a complex multi-level 
and multi-faceted capacity to enable action. Critically, the TAC’s use of social 
litigation as a key tool in its campaigning and for sharing information with its mass 
base has been aimed at the formal political channels available in South Africa. 
Before we look at how the TAC was able to combine discourse and political channels 
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to impact upon governance, its use of the legal system, as well as non-legal principles, 
can be better understood by first focusing upon a specific right, the right to health. 

The right to health and human rights principles 

Although the paper is concerned in particular with struggles specifically 
surrounding the human right to health, it is important to note how the Preamble 
to the International Covenant on Economic, Social and Cultural Rights (see UN 
CESCR, 2000) accords socio-economic rights, such as health, equal consideration to 
civil and political rights. With regards to achieving freedom from want, ’health is 
a fundamental human right indispensable for the exercise of other human rights’ 
(UN CESCR, General Comment 14, 2000), and we might also add, dependent upon 
other rights. Article 12 of the ICESCR recognises ’the right of everyone to the 
enjoyment of the highest attainable standard of physical and mental health’. In 
defining the scope of the ’right to health’ we can therefore divide this into two 
categories: one relating to "health care’ (both curative as well as preventative) and the 
other relating to the ’underlying preconditions for health’ (safe drinking water, 
adequate sanitation, adequate nutrition, health-related information, environmental 
health, and occupational health) (Toebes, 2001:174). 

Integral to the UN human rights ’system’ is therefore what is called the 
’indivisibility’ and "interdependence’ of all human rights. In addition, socio-economic 
rights are to ensure that members of society have equal access to resources, 
opportunities and services in order to be able achieve an adequate level of standard of 
living and to participate in society. Socio-economic rights are interdependent with 
political and civil rights; in other words, if people are denied access to socio-economic 
rights then they will be shut out l¥om participating fully in the political, social and 
economic life of a country.15 

The definition of the scope, although incomplete and problematic, does, for our 
purposes here, indicate the necessary overlap (interdependence) between different 
sets of rights. In terms of the guiding principles which form a lYamework for the right 
to health we can draw upon the following, Toebes (2001:177,178): 

15 By illustration, we may take the right to health: if a mother is denied treatment for HIV/AIDS 

a violation of the right to health and a child drops out of education to care for the mother, then the right 

to health of the mother impacts upon the right to education of the child. And if there is inadequate 

sanitation or drinking water, this also impacts of the right to health of the mother. Furthermore, if the 

mother is discriminated against because of the stigma attached to her status of being HIV-positive, then 

the violation of civil and political rights is directly related to violation of the right to health. The woman 

might also be discriminated against by being thrown out of her family house because she has HIV/AIDS, 

is deprived of the socio-economic need and right to housing. If the mother then dies and the child is 

orphaned, then, because the child’s circumstances are made more vulnerable, this impacts upon and 

violates the broader rights of the child (as laid out in the Convention of the Rights of the Child). Similarly, 

if health workers discriminate against persons living with AIDS, this can deny their right to equal access to 

health care. 
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- AvailabiIiO, of health services: the state must have a quantity of health services 
sufficient for the population as a whole. 

-Financial, geograpkic and cultural accessibility of health services: financial 
accessibility requires that health services be affordable (and that there be an 
arrangement for the payment of health services for those who cannot afford the 
required care); geographic accessibility sets the requirement that they be within 
reach of everyone; and cultural accessibility, finally, necessitates that such 
services respect people’s cultural traditions. 

- Quality of health services: the available health services must be of adequate 
standard, which includes the requirement that the services be appropriate in the 
specific context. 

- Equality in access to available health services: health services must be equally 
accessible to everyone, with due attention assigned to the position of vulnerable 
groups in society. 

Of particular concern for developing our interest in governance issues and human 
rights is to therefore indicate, how, far from being merely abstract, these principles 
are part of a considerable array of international human rights law developed in the 
last three decades which gives specific substance to rights in the form of standards 
which elaborate the rights and map out the corresponding obligations of states (Eide, 
2003). These are guiding principles which inform the specific state obligations 
mapped out as a tripartite typology, with state obligations to: 

Respect i.e. negative obligations to refrain from action, such as respecting equal 
access to available health services and not to impede access. 
Protect take legislative and other measures to assure that people have (equal) 
access if provided by third parties, and that people are protected from third parties. 
Fulfil such as adopting a national health policy, provision of necessary health 
services etc. 

A human rights perspective therefore provides normative and legal protection to 
vulnerable groups in particular, which is further reflected in the principles of ’minimum 
core’ and ’adequate realisation’. Here we are concerned with the steps that states take 
toward the progressive realisation of the right in question to the ’maximum available 
extent of its resources’. Minimum core obligations, are regardless of resources ’to 
ensure the satisfaction of, at the very least, minimum essential levels of each of the 
rights’ (UN CESCR, 2000). Yamin succinctly captures these elements in that: 

’...asserting a right to health means that not only has a government moral or 
humanitarian responsibilities to attend to the health needs of the most 
vulnerable and economically disenfranchised of the population, but it also has 
legal obligations that, at minimum, require it to establish a normative 
framework consistent with international law, to reflect health as a priority in its 
budget, and to devise a plan to take deliberate steps to move toward the 
progressive realization of the right to health’ (Yamin, 2002:38,9). 
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These obligations also invoke additional human rights principles such as 
’participation’, ’non-discrimination’, well as ’accountability’ and ’access to effective 
remedies’ (Yamin, 2002).16 

The dimensions integral to the concept of the ’right to health’, and a human rights 
perspective more generally, have been detailed because, as will become apparent in 
the discussion in the context of South Al¥ica, these obligations are real and, under 
certain conditions, can impact substantially upon governance decision-making. 

Minister of health v treatment action campaign 

Due to its highly innovative and progressive constitution and Bill of Rights, South 
Africa is often hailed as an ’exceptional’ example of making socio-economic rights 
justifiable (i.e. these rights can be invoked in a court of law) (Sunstein, 2001). On 
three occasions the Constitutional Court has considered claims for the enforcement 
of socio-economic rights and on three occasions the courts have recognised that ’the 
state is under constitutional duty to comply with its positive obligations imposed on 
it’ (Sections 26 and 27 of the Constitution, Constitutional Court, 2002). According 
to Roux (2002), however, in one of the cases, concerning the right to housing, the 
court order was not binding enough and is therefore, perhaps, ’not exceptional 
enough’ in terms of instigating actual policy changes on the ground for homeless 
people.17 The key constitutional test is, therefore, that ’[T]he state should take 
reasonable legislative and other measures within its available resources, for the 
progressive realisation of each of these rights’ (Constitution of the Republic of South 
Africa, Section 27 (2)). One case in particular is highlighted to illustrate not only how 
the interpretation and corresponding obligations of state to fulfil socio-economic 
rights has been clarified and invoked, but, moreover, how the interface between 
human rights and politics has altered the governance of social policy in South Africa. 

Since 1999, the TAC had made repeated requests that the government accelerate 
its policy on prevention of Mother to Child Transmission of HIV/AIDS (or, 
’MTCT’, which takes place from infected mother to child either during pregnancy, 
birth, and, or, breast-feeding). Government refused to accelerate its programme but, 
following a meeting in 2000, decided that MTCT policy would be focused upon two 
test sites in each province. Critically, it was decided that provision of the drug, 
Nevirapine central to preventing transmission to the child would be limited to 

16 In South Africa, for example, for Persons Living with HViAIDS, efforts to ensure the right to 

equality, equal protection and benefit of law can draw upon the Promotion of Equality and Prevention of 

Unfair Dis’crimination Act of 2000. 
17 Key examples of socio-economic rights in the South Ali%an Constitution include: Section 27. (1) 

Everyone has the right of access to: (a) health care services, including reproductive health care, (b) 

sufficient food and water, (c) social security, including if they are unable to support themselves and their 

dependents, appropriate social assistance. There is also a range of international human rights standards 

(like the ICESCR) which can be used for mapping out corresponding obligations of states and also 

donors. Although South Africa has not ratified the ICESCR, its Constitution provides for taking its 

standards into consideration. 
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these sites (18 in total). The applicants took issue with the government programme 
restricting the provision of the drug to the designated sites. The second major 
complaint was that in restricting policy the government did not have sufficient 
planning for a national programme to progressively realise the access over time. 
These restrictions were deemed unreasonable by the applicants in view of the states 
constitutional obligations to provide access to health care for people living with 
HIViAIDS and in what actions it was taking to prevent MTCT. TAC took the 
government to the High Court and what follows in this case, and also governments 
appeal in the Constitutional Court in 2002, reflects a fascinating public scrutiny of 
public policy. 

The crux of the issue was, therefore, whether government’s policy could be 
considered as ’reasonable’. There, before court, in the eyes of South Africa and the 
world’s media glare, government policy was publicly scrutinised as to whether it was 
considered reasonable. Government argued that it wanted to develop and monitor its 
human and material resources for delivery of a complete package including: testing 
and counselling, dispensing of Nevirapine and also to offer follow-up services to 
pregnant women (such as availability of bottle-feeding, where this had to be 
substituted for breast-feeding). The overall defence concerned the need for 
appropriate methods and procedures regarding implementation, cultural problems 
related to bottle-feeding, and absence of clean water for the latter. Government 
argued that capacity did not exist and would be costly to expand. In addition, the 
government case emphasised questions about the safety of the drug and also the 
underlying conditions of poverty in the country. Increased risks associated with 
the drug were suggested where children were growing up with inadequate nutrition 
and sanitation. The latter reasoning, particularly linking safety of the drug, allied to 
environmental and material factors, was a clear indication of the sceptical (’dissident’) 
views that had been driving government policy on treatment (see earlier section). The 
reasons Africans get infected, so the argument of the earlier section goes, is a product 
of structural factors, and if the link between HIV and AIDS is denied, then 
medication, such as for preventing MTCT, is superfluous and even harmful and toxic. 

The court, however, stressed that ’courts may and if need be must use their 
wide powers to make orders that affect policy as well as legislation’ (Minister Of 
Health v TAC, p. 64; Constitutional Court of South Africa, 2001). A guiding 
consideration in the court’s reasoning was that ’policy is and should be flexible. It 
may be changed at any time and the court is always free to change policies where it 
considers it appropriate to do so’. It therefore followed that lilting the restrictions ’to 
make nevirapine available at all state hospitals and clinics where there are testing and 
counselling facilities that will call for a change in policy’. Cost was not considered to 
be a determining factor because there was already existing capacity beyond the test 
sites and the drug had been donated free to the government. Extra training for 
counselling was also considered to be quick and relatively cheap. The court found 
existing policy unreasonable and declared that: 

’Once the restriction is removed, government will be able to devise and 
implement a more comprehensive policy that will give access to health care 
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services to HIV-positive mothers and their newborn children, and include the 
administration of Nevirapine where that is appropriate. Policy as reformulated 
must meet the constitutional requirement of providing reasonable measures 
within available resources for the progressive realisation of the rights of such 
women and newborn children’ (p. 68). 

The courts interpretation therefore echoes the principles of the right to health, 
stated earlier, regarding accessibility and equality of access and mapping out the 
corresponding obligation concerning removing obstacles (negative obligations), as 
well as the need to take positive measures (such as extending counselling etc.) in 
order to fulfil right of access to health care. Furthermore, the court also requested 
that greater transparency was required and ’regretted’ that no programme had been 
disclosed by six (all ANC-led) of nine provincial health ministers: 

’The magnitude of the HIV/AIDS challenge facing the country calls for 
a concerted, co-ordinated and co-operative national effort in which govern- 
ment of each of its three spheres and the panoply of resources and skills of civil 
society are marshalled, inspired and led. This can be achieved only if there is 
proper communication, especially by government...for a public programme 
such as this to meet the constitutional requirement of reasonableness, its 
contents must be made known appropriately’. (p. 69). 

The court therefore found the policy to be unreasonable as it ’excludes those who 
could be reasonably included’ and called for the immediate lifting on restrictions so 
that whilst not everyone could immediately claim the right, progressive realisation 
(such as planning) was the guiding principle with the goal of access to all. The court 
declared that government would do the following: 

Devise and implement within its available resources a comprehensive and co- 
ordinated programme to realise progressively the rights of pregnant women and 
their newborn children to have access to health services; 
The programme was to be realised progressively...including reasonable measures 
for conselling and testing; 
Remove restrictions without delay; 
Permit and facilitate the use of Nevirapine; 
Make provision for counselors; 
Extend counselling and testing facilities (p. 7d~76). 

Government policy, and, more accurately, by implication, key figures within it, 
had been openly questioned in public and ordered by the court to be changed. 

The court case was one albeit very high profile component of ongoing TAC public 
pressure upon government. There were demonstrations and ongoing public criticism of 

18 government, conducted also through sophisticated use of the media. Then, following 

~s With extensive media coverage of the TAC National Congress, whose dates and location were 

deliberately set days prior to South Africa’s first International AIDS Conl~rence (see Iteywood, 2004). 



442 P.S. Jones / Political Geography 24 (2005) 419 447 

the TAC’s court victory, by August 2003, the government announced a dramatic u-turn 
in committing to making treatment available throughout the public sector. The public 
pressure generated by TAC activities, including the court case, was also surely 
heightened given the context of the forthcoming general election and internal contes- 
ration now apparent within the ANC cabinet (see Mail and Guardian, 15th August, 
2003). According to some senior party officials, individuals identified as particularly 
significant in effecting the government’s u-turn were the ANC’s head of elections, 
Manne Dipico, as well as the former director general of health, Dr Oliver Shisana, and, 
crucially, the party’s chief strategist and government communications head, Joel 
Netshitenzhe. It is significant to note that the TAC leader claimed that half of the 
cabinet were sympathetic to TAC demands (Achmat in Friedman & Mottiar, 2004). 
There were also long standing differences between former President Nelson Mandela 
and government on HIV!AIDS policy.19 And, by 2002, Mandela had publicly called for 
access to treatment and was interviewed alongside, and in apparent support of, Achmat. 

Adjudicating between the different pressures placed upon, and within, government, 
in order to identi~, which were most significant in recalibrating government policy is, 
of course, extremely difficult. What can be said with certainty, however, is that the 
TAC as an organisation used a rights-based approach as a strategic platform upon 
which it was able to carve out niches in the courts, within government itself, and the 
public sphere. If the ANC at all considered HIV/AIDS as a potential election issue, 
then, this concern was in no small part related to TAC mobilisation.2° Arguably,just as 
the power of rights had been used to highlight the moral deficit of the pharmaceutical 
companies to great effcct, the government was also publicly exposed by the TAC as 
misguided, uncaring and even callous in its response to People Living With AIDS. 

Interestingly, the u-turn also followed soon after the Government’s Joint Task 
Team Report which examined treatment and costing options in the public health 
sector. This report was the catalyst for the National Treatment Plan with many of 
the principles contained in the Joint Task Team’s Report reflecting constitutional 
and human rights considerations. For example, reference is made to meeting the 
needs of those in ’desperate need’; ’ensuring geographical equality/accessibility’; 
"reasonable’ planning and ’flexibility’; and also working towards the phased 
’realization of the programme’; and finally, ’co-ordinated’ planning (South African 
Government, 2003). In addition, a joint submission from the TAC and its civil 
society allies to the Cabinet, concerning "A People-Centred ARV Programme’, also 
embodies constitutional considerations such as identifying areas with greatest need 
and the principle of "progressive realisation’ (Liebenberg, 2003). 

The South African government adopted the treatment plan, stating that ’within 
a year, there will be at least one service point in every health district across the 
country and, within five years, one service point in every local municipality’ (Cabinet 
Statement, 19th November, 2003). Years of quarrelsome debate and government 

19 For example, Mandela’s closing address at the 13th International AIDS Conference in 2000. 

:0 One manifestation of this very public debate on treatment, for example, was the inclusion of universal 

treatment in the election manifestos of all the major opposition parties in South Africa. 
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scepticism about its benefits have blocked the availability of anti-retroviral treatment 
to the sick and the poor. The commitment to a national plan therefore bears the fruit 
of the TAC’s efforts, who, now also look beyond the movement’s initial objectives: 

’We have come a long way and achieved magnificent successes, but the hardest 
work is ahead of us. Let us mobilise for the treatment plan roll-out. Aluta 
Continua! Yours in the struggle for health and human rights’ (TAC, statement 
on behalf of the TAC National Executive Committee, www.tac.org). 

The government u-turn hopefully ushers in a new era of policy responses to HIV/ 
AIDS concerning delivery. But is South Al¥ica finally mobilising across state, 
community and private sectors for effective and accessible roll-out of anti-retroviral 
treatment? 

However, at the time of writing, the roll-out of medication is proceeding 
extremely slowly. Bearing in mind that in the first year of roll-out, 2003/2004, the 
initial target was for 53,000, to date, only 12,000 appear to be on anti-retroviral 
medication across the entire state health sector. Furthermore, President Mbeki has 
suggested that the initial target be delayed to March 2005 (TAC, 2004). Given all the 
secrecy on the part of government with regard to patient targets, time-lYames and 
delays even in the procurement of drugs, Heywood poses two questions: 

’The first is whether the period of divisive AIDS denial is now over. The second 
is whether the TAC, government and all other social partners can put behind 
them a divisive and painful chapter in the history of South Africa’s response to 
HIV and work in tandem.o.Unfortunately, neither question can be answered 
definitively. It might thus be better to assert on behalf of the vision of the new 
South Africa that an answer in the affirmative in both questions is a moral, 
ethical and legal imperative’ (Heywood, 2004). 

Thus, just as the campaign to widen access to life-saving medication was first cast 
in the imagery of a human rights discourse, further appeals to ’moral, ethical and 
legal imperative’, as captured by Heywood, above, continue to restore dignity and 
social justice for People Living With AIDS. 

Conclusion 

The TAC, through strategic use of rights-based arguments, in conjunction with its 
allies, has apparently provided a dramatic influence upon government policy. Three 
sets of more general lessons emerge from this case study. 

The first concerns the importance of challenging the broader landscape of ’good 
governance’, with its tendency to treat political issues in a technocratic manner that 
often contributes to depoliticizing development. The politicization of policy issues, 
as shown in South Al¥ica, also provides a highly relevant corrective to accounts of 
RBD which are overly legalistic, state-centred and reflect depoliticised NGO 
programming approaches (see Jones & Stokke, 2005). For the nature and spirit of 
RBD is inherently political (see below). Through its activism, then, the TAC has, 
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arguably, done nothing other than strengthen South Africa’s democratisation and 
the democratic space of its institutions. 

A second, inter-related, lesson is that gains, no matter how fragile and contested, 
can be made through critical engagement with government. The tactic of ’infiltrating’ 
some of the internal spaces of state, willingness to engage with institutions and 
respect rules, sets the TAC apart from other supposedly more ’radical’ social 
movements. However, it does also become difficult to pigeon-hole the TAC as 
a reformist, single issue movement when we consider that its locus upon access to 
free medication for the poor forced debate on the political economy of 
pharmaceutical companies, funding of health care systems, stigma and discrimina- 
tion of PLWAs and inequity more generally. In other words, the division commonly 
made to separate ’issue-led’ social actors from those defined by their agenda of 
’structural change’ is perhaps an artificial and misleading one. The TAC experience 
perhaps challenges what it is to be a social movement. 

A third lesson, inevitably, concerns whether TAC rights-based successes are 
therefore transferable to other country contexts, or, do they reflect a constellation of 
forces unique to South Africa? Whilst the scope for adopting social litigation as 
a successful strategy for other issues, and especially in other country situations can 
be debated and limitations shown, in South Africa policy limitations are being 
exposed and altered. The conditions for exerting this influence depended upon, 
amongst other things, how the TAC’s voice was enabled through building capacity 
based upon community mobilisation and South Africa’s specific experience of social 
struggle. In addition, other factors can be identified such as: skilled and dedicated 
litigators and leadership; use of the prevailing favourable legal culture; judges’ 
sensitivity to social and economic rights; and the overall legitimacy of the courts vis- 
fi-vis the executive (Gloppen, 2003). It is with paramount importance to recognise, 
however, that, as stated earlier, the TAC fought its battle mainly outside of the court 
room, in galvanising public support. Arguably, the TAC’s greatest achievement was 
in opening political space in which to act and to scrutinise government decision- 
making in order to improve the conditions for PLWA. Above all, it was the strategic 
positioning between local concerns and formal channels that was particularly 
enabling and influential. The courts were merely one fora for this. 

In other words, a narrow interpretation of RBD as purely legal and about 
individual rights adjudicated by courts tends to miss the point and fails to unleash 
the real potential for RBD. That potential lies not in merely asserting legal claims. 
Instead, to corne back to Uvin (2004:176), RBD is about political struggles ’in which 
human rights are tools that crystallize the moral imagination and provide power in 
political struggle’. These are lessons learnt and currently deployed strategically by 
a range of diverse civil society actors in very different country contexts: Indigenous 
peoples struggles; the rapidly growing ’right to information’ movement in India; the 
Brazilian government’s rights-inspired health policy; as well as a range of social 
movements in South Africa, tackling not only access to health but also housing and 
land, to name just a few. 

With these observations in mind, an additional challenge for human rights-related 
research is that whilst human rights principles have been injected into the 
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policy-making arena, the impact on the ground in terms of service delivery and 
structural problems is still a massive stumbling block. And, it is noticeable how the 
TAC is now throwing its organisational weight behind service delivery. A major 
challenge is therefore to bring the constitutional provisions and court order down to 
a lower tier of government. It remains to be seen just how accountable and efficient 
government is at these different spatial scales. Furthermore, the Municipal Services 
project (www.queensu.ca/msp) identifies ’the question of who provides these services 
and how they are provided’ as crucial because ’[R]esearchers and policy makers must 
ask themselves not only if a particular service is available, but how and by whom this 
service is being provided. Different service models and policies can have dramatically 
different health outcomes. They can determine who gets access to a service and who 
does not, and whether the stated health goals of a government will be supported by, 
or undermined by, a municipal service delivery programme’. The TAC is now 
encouraging its local branches to work alongside the public health sector. As it does 
so, there will be important implications not only in the potential to create more 
inclusive service delivery paradigms, but also, conversely, for how the TAC itself 
risks being reconstituted and its political capacity co-opted. 

Finally, there is potential for human rights approaches to interface with local 
service delivery. Indeed, in the paper another lesson is that RBD has great potential in 
conjoining two strands of ’participation’ hitherto generally kept apart. On the one 
hand, is ’community-based participation’, regarded for a number of years by 
development practitioners as a vehicle for meeting the needs of local people more 
directly through their own involvement. Results have been uneven, in part due to the 
many different interpretations of’what’ participation is and does, and ’why’ it is done. 
Above all, l¥om a rights-based perspective the issue of’who’ does it and how to ensure 
participation of the weakest and most marginal in any society is a prime consideration. 
Whether localised participation can alter inequality in communities is also unclear. It 
may even exacerbate socio-economic differences (Jones, 2003). Gender inequality is 
a case in point, with woman excluded from local decision-making structures governing 
access to services and resources. On the other hand, therefore, perhaps the TAC’s 
biggest contribution lays in its ability to provide a political channel to more formal 
political participation and engagement with the state by excluded individuals and 
groups, through social mobilisation and rights-based argumentation (such as non- 
discrimination, for example). Rights-based approaches might therefore be a useful 
bridge between local participation and broader discourses of state and policy-making, 
hence reconnecting citizens to state duties and obligations. 

Although there is a great deal still to do in terms of implementation, rights-based 
principles have emerged in South Africa as a key component of social policy and 
social change more generally. 
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Abstract 

Social movements operate in ’an environment for politics that is increasingly information-rich and 
communication-intensive’ (Bimber 2001, p. 53). There is an established literature on new ICTs and social 
movements, but little of it considers mobilization in the global South. This paper presents a case study on 
the use of ICTs by the Treatment Action Campaign (TAC), a South African social movement campaigning 
for the rights of people living with HIV/AIDS. McAdam et al.’s comparative framework of three theoretical 
perspectives on mobilization (McAdam et aL 1996) - mobilising structures, opportunity structures and 
framing processes - is used to link the analysis into the social movement literature. The findings show 
extensive use of email, mailing lists and the Internet in TAC activities despite low levels of access among the 
movement’s largely poor activist base. ICTs are used to help the movement engage with elites, professional 
groups and media, as well as in the development of local and international movement networks. There is 
also widespread informal use of mobile phones, which a local NGO is working with the TAC to extend. 
Mobiles are seen as a way to reach the previously disconnected majority, strengthening their involvement in 
existing processes as well as extending the movement’s reach beyond its current branch-based structure. 
Keywords: Treatment Acdon Campaign; social movements; ICTs; mobile phoncs; South Africa 

Introduction 

Access to ICTs has been proposed as an opportunity structure for mobilization (Bennett ~__0__0__~4_.; Cammaerts & 
Van Audenhove 2003; Dahlgren 2005; Bentivenga 2006) - an extraneous environmental factor that can 
affect the potential for mobilization in a given setting, and the structure of movements that emerge. Most 
work, to date, has assumed a Northern context of ubiquitous connectivity, focussing accordingly on the role 
of the Internet. 

In South Africa, Internet access is largely restricted to businesses and the urban elite. There were 7.77 
Internet connections per hundred people in 2006, and 9.88 telephone lines (UNSTATS ~.Q..0..#). By contrast, 
mobile penetration reached 83.33 subscribers per hundred in 2006 (UNSTATS 2008). Innovative ’pay-as- 
you-go’ pricing models and extensive network coverage have helped to make mobile phones part of the lives 
of many who are otherwise disconnected, offering access to economic opportunities and a way to maintain 
social capital in geographically dispersed social networks (Skuse & Cousins 

The ’innovations and adaptation’ (Garrett ~!_3_~__6_.) associated with ICTs, shaped by contextual factors as much 
as by movement actors, play out differently in the unevenly connected South. Prior work in this area has 
tended to focus on the (often pivotal) role of a single technology, at a discrete point in time - for example, the 
role of the Internet in garnering international support in the crucial days following Zapatista uprising 
(Castells 19,~)7; Rondfelt et al. 1998; Schulz 1998; Ayres 1999), or how mobile phones enabled extremely 
rapid organization of the People Power II protests in the Phillipines (Castells et al. ~.~.~, pp. 184-242). A 



more complete picture of ICTs as an opportunity structure for mobilization requires a broader view, and 
consideration of ICT use beyond moments of crisis. 

An opportunity structures perspective is also an implicit acknowledgement that, although socially and 
culturally mediated, technology systems such as email, the Internet and mobile phones ’[invite] participation 
along highly specific paths of action’ (Kallinikos ~..0..~..4.., p. 254). The Treatment Action Campaign (TAC’s) 
extensive use of ICTs reflects adaption within a finite realm of possibilities, which together comprise the 
opportunity structure. In identifying factors that have promoted adaption and particular applications of ICTs, 
this approach also informs discussion of ICTs as part of an ’enabling environment’ (Hickey & Bracking [.2...0...L.}..5.., 
p. 861) for mobilization in the South. 

Research design 

Data collection 

Multi-method data collection on the TAC’s use of ICTs was undertaken using both qualitative and 
quantitative methods. Website content analysis, secondary sources and documentary evidence provided 
qualitative data on the movement’s use of email, mailing lists and web presence. This was supplemented by 
observations and recordings made during a workshop session in which TAC branches in the Western Cape 
explored the possibilities for strategic use of mobiles within the movement. Quantitative hyperlink network 
analysis (with relevant results presented here) was also used to explore link networks around the TAC 
website. 

The choice of data collection methods was both opportunistic and considered. Documentary and content 
sources were used extensively because of the large quantity of material available. Hyperlink analysis was 
attractive as a quantitative complement to qualitative observations on website content, audience and 
function. Participant observation, made possible by the author’s existing links with Cell-Life, a group that 
worked on a project with the TAC during the research period, provided insight into a new area (the potential 
for mobile phones) that was not yet extensively documented. The choice of research methods also 
complements existing studies of the movement - examples include Wasserman ~__2__0_!_9___5__). and Friedman and 
Mottiar ~ - which make significant use of interview data. 

Analysis 

The findings were analysed using a comparative framework of social movement theories proposed by 
McAdam et al. ~.:!..’.9..~.#:!., which describes three complimentary theoretical perspectives - mobilising structures, 
opportunity structures and framing processes - that together provide a unifying basis for analysis. The 
framework allows the findings to be located relative to the emerging case study base while also drawing on 
the social mobilization literature, and has been used by Garrett .(..2....0.!.9...b.’.’.}. and Van de Donk et al. !~.’.2...L.}..0....4.~. in 
similar work. 

McAdam et aL’s framework was further developed by identifying the major concerns of each theoretical 
perspective from the social movement literature, then attempting to draw from the literature the role of ICTs 
within each perspective. Concept maps were drawn for both the theoretical perspectives and the literature 
review section, providing an open-ended topic guide for analysis and discussion. 

Although treated under the umbrella of ’new ICTs’ in the literature review section, findings for different 
technologies are analysed separately before being drawn together with the theoretical framework in the 
discussion and conclusion. This sequential categorization (by technology and then by theoretical 
perspective) helps to establish a ’chain of evidence’ (Benbasat et al. 1__~_’_8__Z.) by grouping related findings prior 
to developing a unified analysis. It also simplifies interpretation of the findings for readers who are less 



familiar with social movement theories - an important aspect given the interdisciplinary audience for which it 
is written. 

Limitations 

Triangulation of methods strengthens the internal validity of the case, and the use of a common framework 
for analysis of different technologies is helpful in extracting common aims. Yet, much of the primary data - 
documents, website content and links, workshop observations - is movement-created, with intent to 
formalize communications within and outside the organization. This risks giving undue voice to the TAC 
leadership, who, although they are significant decision-makers in ICT use, may not be the primary drivers of 
communication at ground level. There is some treatment of ’bottom-up’ ICT use in secondary sources, 
although a bias towards formal (often outward-oriented) communication systems remains. 

Literature review 

ICTs and mobilising structures 

McAdam et al. (J..~.~.} consider under mobilising structures the resource mobilization theories of McCarthy 
and Zald ~, Jenkins ~ and Oberschall ~, to which Crossley~ adds more recent 
relational/network approaches proposed by Diani (:~..~.[) among others. Mobilising structures theories seek 
to identify and explain ’those collective vehicles, informal as well as formal, through which people mobilize 
and engage in collective actions’ (McAdam et al. 199(~, p. 3), encompassing the political and organizational 
conditions that contribute to mobilization. Resources can be both tangible - money, the presence of an 
activist at a meeting, and intangible - trust in leadership, support for the aims of the movement, willingness 
to lead or be lead (Jenkins 1983, p. 533). 

The mobilising structures perspective is by far the most developed in the literature on social movements and 
ICTs (Garrett 2!.3....0...6..). As the direction of development of ICTs is at least partly driven by the interests of 
business (Sassen 2002), it follows that prominent applications in the social movement space should be 
found in the aspects of movements that most resemble business. As with businesses, ICTs can help 
movements to achieve results with fewer resources (Bimber ..2..~..0..~), and to expand in novel ways once 
communication is free of the constraints of space, place and time (Klein 1999). 

Mobilising tangible resources 

Diani (._2__~__0__~, p. 392) distinguishes between organizations mobilising mostly ’participatory resources’ 
(activists’ time, commitment and creativity) and those mobilising mainly ’professional resources’ 
(predominantly donations of money from supporters, used to enact campaigns on their behalf). For the 
latter, ICTs enable appeals to be organized extremely rapidly, at global scale, and at reduced cost. 
Organizational efficiency is also likely to be improved by better information and communications 
infrastructure. Using the Internet to accept donations, which enables profitable aggregation of small 
donations while also providing a low-cost form of participation, is a good example of mobilising professional 
resources (Garrett200(~). 

For organizations mobilising mainly participatory resources, Diani is less optimistic about the potential of 
ICTs, arguing that the nature of the communication channel does not lend itself to ’the provision of 
ideological and solidarity incentives to direct action’ (Diani 2090, p. 393). Gillan’s ~ study of the use of 
ICTs by British anti-war movements confirms that movement organizers find interactive personal 
communication, whether through a phone call or a conversation, more effective in mobilising protesters than 
mass email or text messaging. One of the participants in his study states: 



the Internet is useful but in terms of organising, its better to phone people, because you get a much better 
response .... If I actually give you a call and have a discussion with you about why I think it’s important for 
you to come [to a march], you might be more likely to come. 

(Sadia Jabeen in Gillan 2007, p. 16) 

If incentives for mobilization can be created elsewhere, the instant communication capabilities of ICTs allow 
very rapid mobilization in response to an aggravating event. In the ’People Power I1’ protests in the 
Philippines, the use of text messaging is credited with spreading information that allowed protesters to 
organize within hours after a decision in the senate to suppress potentially incriminating evidence against 
President Estrada (Castells et al. 2007, pp. 184-242). Rheingold’s ’smart mob’ (Rheingold 2002), a kind of 
politically-aware ’flash mob’, is a flexible and unanticipated protest enabled by the instant communication 
capabilities of mobiles. Organization across distance, facilitated by rapid and spatially-unconstrained 
dissemination of information, contributes to the globalization of protest action that was so effective in 
allowing the claims of the Zapatistas to be heard (Ayres ._1_~__9_’_9_.). 

Mobilising intangible resources 

Where ICTs are used to mobilize intangible resources, such as trust, leadership potential and collective 
identity, they generally assume a supportive role for existing face-to-face interaction (Diani 2000.). 
Nevertheless, the organising potential of ICTs can be instrumental in promoting collective identity among 
movement participants (Roscigno & Danaher 2!_3__0_:!.). Participation in protest action, in itself a collective 
experience, is a powerful device in the promotion of collective identity 

The nature of digital technologies enables messages to retain ’persistent accuracy’ (Diani 200q, p. 388), and 
introduce the possibility of creating a persistent and unified historical narrative. Still, individual experiences 
are culturally situated. Trust in text messaging may be high in the ’txt-crazy’ Philippines, making text 
messages an effective channel for disseminating mobilising information (Castells et al. 2007, pp. 184-242). 
Conversely in India, text messaging is generally not seen as an acceptable communication channel for 
trusted information (Jonathan Donner, personal communication, 23 January 2008), and is likely to be less 
effective. 

Networks and mobilization 

Crossley (2!_3__0_2_., p. 97) recognizes that ’movements, rooted in networks which resource them, produce 
networks that will resource them’. Networks may be strong and instrumental, as in the role played by 
friendship ties in participant recruitment and retention. They may also be weak or ’latent’ (Melucci .1..~..8:.~.), 
maintaining a sense of community that can be leveraged by movements to enhance trust and produce 
solidarity. Diani ~ extends the role of networks to include not only networks of individuals, but also 
networks of organizations. 

Diani (.~.Q.Q.Q.:! and Bennett ~.~.~t#.~.} are sceptical of the potential for movement networks to be transformed by 
ICTs. They contend that, in most cases, movement networks are still based primarily on real-world ties 
between individuals, organizations and communities. Diani ~ believes that the major utility of 
communications networks lies instead in reinforcing existing weak ties. Hampton’s (..2....0_0..5) study of a 
neighbourhood mailing, which found that residents were able to mobilize faster and with greater coordination 
as a result of the communications network, demonstrates this effect. Gillan .(.~#.QZ.}. also finds that text 
messaging allows movement organizers to maintain informal social networks, which may otherwise have 
lapsed in the latency period between campaigns. 

ICTs can also facilitate the creation of new ties between people and groups with a shared grievance but 
without existing social linkages. Between individuals, ICT use is positively correlated with ’bridging’ social 
capital (Gaved & Anderson ~..0...0..#.), which aids the formation of ties outside the immediate social circle. ICTs 
have contributed the development of health-based social movements, including movements of people with 
disabilities, or those affected by a rare or stigmatized disease (Brainard & Siplon ~.Q#.~). The ’bridging’ effect 
also extends to inter-movement networks. In Singapore, where rates of Intemet access are among the 
highest in the world, Ho et aL (2002, p. 145) suggest that the multiplicity of Internet-enabled networks forms 
an ’alternate public sphere’, with high mobilization potential. 



ICTs and opportunity structures 

Theories of opportunity structures consider the role of the political system in mobilization, as well as broader 
societal factors that affect the relationship between social movements and their environment. Meyer and 
Staggenborg (..1...’.9..~..b.’., p. 1663) describe the opportunity structures perspective as an acknowledgement that 
’movement development, tactics and impact are profoundly affected by a shifting constellation of factors 
exogenous to the movement itself. Although the political system of a state or city is most commonly 
discussed, factors such as the presence and mobilization potential of elites, access to the media, 
sympathies of the electorate and the accessibility of global spaces of mobilization are also important sources 
of movement opportunities and constraints (Ayres :~..~.~.). An opportunities structures perspective also 
considers movement activities and protest forms - for example, public protest may be effective in more open 
systems, while ’subterranean resistance cultures’ are more likely to develop under highly repressive regimes 
(Eisinger ~.~.[~}.). 

An opportunity structures perspective on ICTs and mobilization considers both the interaction of ICTs with 
existing opportunity structures, and the idea that ICTs can in themselves be considered an opportunity 
structure. This last body of work has been criticized as technological determinism (Tilly 2003). Nevertheless, 
evidence at the level of individual movements suggests that patterns of engagement with ICTs can affect 
movement outcomes, and supports the framing of ICTs as an opportunity structure for mobilization. 

Organizational structures 

The availability of communications networks reduces the need for central coordination, enabling movements 
to adopt decentralized organizational forms (Pickerill 2004). Decentralization brings flexibility, and the 
possibility of rapid mobilization and reconfiguration in response to changes in the external environment. 
Pickard ~2!.3....0...6..). credits the decentralized, non-hierarchical structure of the Internet with ’conveniently 
dovetailing with pre-existing anarchic ideals shared by many contemporary activist groups’. A social shaping 
of technology perspective would see this less as convenient than as reflective of the early 
academic/scientific/volunteer ethos that drove the development of the Internet. This perspective would also 
invite comparison to the ’walled gardens’ (Song 200,~:}) of corporate-developed mobile phone networks - 
unfortunately too big a topic to explore here. However it has developed, the decentralization of 
communications networks (at least on a peer-to-peer level) is a significant trend with implications for social 
movement organizational structures. 

Different movements are able to respond to this possibility in different ways, with Bimber ~ suggesting 
that the utility of decentralized organization will be greatest for smaller, resource-poor movements. This is 
illustrated by Pickerill’s comparison between ICT use by the established British group Friends of the Earth, 
and a loose collection of Australian anti-immigration protesters (Pickerill 2004). Pickerill finds that Friends of 
the Earth use ICTs to mostly support existing practices, in contrast to the innovative and instrumental role 
they play in the Australian group. 

External links 

ICTs enhance the possibility of ’mesomobilization’ (Gerhards & Rucht 1992 in Scott & Street 2..0..~..0.., p. 232) 
through the creation of links between organizations. Local-global links were instrumental in the Zapatista 
uprising, which was able to ’create a network of support groups which helped to produce an international 
public opinion movement that made it literally impossible for the government to use repression on a large 
scale’ (Castells 1,~)97, p= 80). Bennett (2003, p. 154) also considers the role of ICTs in maintaining 
’ideologically weak’ ties between movement groups. 

ICTs may also improve movements’ ability to maintain ties with academia, political and professional elites 
(Leach & Scoones ~..0...L.!..7..). The increased accessibility of these links for informal grassroots groups raises the 
possibility of building bottom-up social movement coalitions that challenge the dominance of older, 
hierarchical groups (Pickerill ~#.~tf}.). Conversely, increased engagement of elites risks conflicts of interest 
with rank-and-file members, which uneven access to ICTs may exacerbate (Cammaerts & Van 
Audenhove 2003). In the global social movement space, Tilly ~ is concerned that this will lead to a 



situation where Northern institutions countries and movements further dominate those in the disconnected 
South. 

Media strategies 

Rucht ~2!.3.._0_.4..). identifies fours strategies social movements employ in response to inadequate representation 
in the mainstream media, which he terms the ’quadruple "A"’: 

Abstention: refraining from any attempts to talk to or influence the media. 

Attack: engaging with the media as an opponent. 

Adaptation: attempting to present movement goals and actions in a form that will more readily 
accepted by the mainstream press. 

Alternatives: the creation of other channels for interaction with external actors. 

(Rucht 2004., pp. 36-37) 

Adaptation is facilitated by the lower resource requirements of digital content creation. Movement-created 
content can be given a professional appearance that is attractive to the mainstream press. Subversive and 
shocking user created media, such as videos and still photographs taken on mobile phones, are difficult to 
suppress once they are posted online, enabling unusual and ’newsworthy’ forms of protest to attract media 
attention (Wray ~..~.~.). Mass media outlets have been quick to recognize the value of participant-created 
media, which allows them to extend their reach at very low cost (Leizerov ~_0...0_~!.). 

Alternative media websites, of which the Indymedia network of sites ([).!:!9.~.,,.’.i.~5~_w_~.i.[)._d.L~.[~!_e...#.i#~..,..o..Lq.,,.’) is a well- 
known example, offer the potential for ’united yet anonymous’, decentralized, mediated and public social 
movement information and communication (Diani 2000, see also Pickard 2006.). Email and websites can be 
useful tools for engagement with local media (including alternative media), as well as with global 
sympathizers and local elites. Email distribution lists can offer movements a direct channel for 
communication with external actors, even if messages are not expected to reach a large audience 
(Wasserman 2!.3....0...5..). 

Repertoires of contention 

As well as improving the ability of movements to mobilize resources for conventional forms of protest, ICTs 
are credited with expanding the potential for contentious activity. Various authors have explored the 
possibility of ’electronic civil disobedience’ (Wray 1999). ’Hacktivism’, as used by Portuguese activists 
against the East Timorese government (Cardoso & Nero _2_~!..0__4..), by opponents of both NATO and Yugoslavia 
in Kosovo (Denning 19,<)9), and by supporters of the Zapatistas, includes tactics such as virtual barricades, 
hacking, unauthorized access to and publication of information and dissemination of viruses. Email 
campaigns and online petitions are additions to social movement repertoires of passive protest, albeit in 
familiar forms. 

Ronfeldt and Arquilla ~ point out that tactics of ’netwar’ are not confined to social movements, and may 
equally be used against them. Additionally, as evidenced by the ’great firewall of China’, perceived threats 
can be effectively disarmed by national powers. Novel tactics of electronic civil disobedience are likely to be 
gradually incorporated into existing repertoires of contention rather than enabling radical change in the 
balance of power (Wray .:!.~.~.~.), particularly where traditional movement opponents - governments, big 
business - have extensive control of the ICT infrastructure. 

lOTs and framing processes 

For mobilization to occur, circumstances must produce a situation where a common grievance is felt, as well 
as a perception that grievances can be effectively tackled through mobilization. McAdam et al. (19,<)6, p. 6) 
therefore define the framing process as ’conscious strategic efforts by groups of people to fashion shared 
understandings of the world and of themselves that legitimate and motivate collective action’. The initial 



recognition of a shared grievance is rooted in a process of transformation, through framing, of individual 
experience into shared and articulated ideas. Once the movement has matured, formally established social 
movement organizations, in their role as spokespeople for the movement, become particularly active in 
producing and disseminating frames (McAdam et aL .:!.~&). The media are key agents of frame 
dissemination, interpreting and publishing the framing discourses of movements as well as of their 
opposition. 

Framing processes involve the dissemination of information, edited or selected to reflect the desired frame, 
through communication channels with particular characteristics. In the online space, the orientation towards 
user-generated content allows persistent, movement-created content to be made available faster, to be 
more easily accessible and to be developed in greater quantity. The pace and efficiency of framing and 
counter-framing is increased, as movements, no longer constrained by the need to disseminate frames 
through the mass media, engage in ’self-presentation as a communications strategy’ (Garner 1999, p. 25). 
Online framing, conducted in the absence of ’gatekeepers’ (Garrett ..2...L.!!.9...b.’.’., p. 215), offers an opportunity for 
movements to publish information in the same format as traditional media outlets, which may enhance 
perceptions of credibility (Fisher 1998). 

Even in distributed forms - for example the exchange of mobile jokes reflecting a political view (He 2008; 
Verklaas ;~.Q.Q.~) - proliferation of ICTs is associated with the proliferation of framing opportunities 
(Redden 2!_9___0__1_.). This in turn increases the possibility of disseminating ’differently constructed discourses’ 
(Leach & Scoones 2007, p. 19) that may previously have remained localized. The advent of print media is 
credited with the development of consistent frames on a national level, turning ’local passions into coherent, 
self-conscious and sustained ideologies’ (Garner 1999, p. 25). New ICTs, by contrast, support the 
development of loosely coupled movement networks with low barriers to entry, which may enable locality or 
issue-based groups to connect to movement networks without assuming a defined network frame. The rapid 
communication potential that allowed the Zapatistas to quickly engage in global anti-capitalist movements, 
already related through a diverse campaign of opposition to the North American Free Trade Agreement 
(Rondfelt et al. 1998), is a good example of low barriers to entry in ICT-enabled movement networks. 

Case study: the TAC and ICTs 

The TAC works primarily on access to treatment, while also undertaking prevention and treatment literacy 
activities. Its stated objectives are as follows: 

Campaign for equitable access to affordable treatment for all people with HIV/AIDS. 

Campaign for and support the prevention and elimination of all new H IV infections. 

Promote and sponsor legislation to ensure equal access to social services for and equal treatment 
of all people with HIV/AIDS. 

Challenge by means of litigation, lobbying, advocacy and all forms of legitimate social mobilization, 
any barrier or obstacle, including unfair discrimination, that limits access to treatment for HIV/AIDS 
in the private and public sector. 

Educate, promote and develop an understanding and commitment within all communities of 
developments in HIV/AIDS treatment. 

Campaign for access to affordable and quality health care for all people in South Africa. 

Train and develop a representative and effective leadership of people living with HIViAIDS on the 
basis of equality and non-discrimination irrespective of race, gender, sexual orientation, disability, 
religion, sex, socio-economic status, nationality, marital status or any other ground. 

Campaign for an effective regional and global network comprising of organizations with similar aims 
and objectives. 

(Treatment Action Campaign 2004, pp. 2-3) 

Formed in 1998, the TAC originally pressured government to make life-prolonging but prohibitively 
expensive antiretroviral therapy (ART) accessible to people living with HIV/AIDS. High drug prices were 
seen as the main barrier to treatment access, and the international pharmaceutical industry was thus the 
primary target of TAC activism (Friedman & Mottiar2004). The campaign used mass action, media advocacy 



and international awareness-raising, as well as legal action as a friend of the court in a case between the 
South African government and the International Pharmaceutical Manufacturers Association. As a result of 
the campaign, reductions of up to 90 per cent in drug prices to government were achieved (Treatment Action 
Campaign ..2....0.!.3...1...). 

When HIViAIDS denialism reared its head in government, the TAC engaged in a public battle with President 
Thabo Mbeki and his health minister, Manto Tshabalala-Msimang. Again combining mass protest action, 
media campaigns and international pressure with legal action, they were able to force government to agree 
to progressively roll out the treatment. The roll-out began in 2004, and a 2008 report from the Department of 
Health lists the total number of patients on ART as 353,945, or 46 per cent of the estimated number needing 
treatment (Republic of South Africa 2008). 

Mobilization has also reflected a call for openness, and for action against an epidemic that had condemned 
sufferers to a life of stigma and a silent, agonising death. The experience of the TAC has shown that ’fighting 
stigma is not just about removing prejudice - it is about putting something in its place’ (Heywood 2004, p. 7). 
At clinics that provide treatment, TAC members trained as treatment literacy practitioners (TLPs) run a 
treatment literacy programme. Awareness-raising and educational activities are also conducted by the TLPs, 
many of whom are living openly with HIV and are on treatment themselves. The ritual passage of HIV- 
positive TAC activists, ’from near-death to new life’, emerges through treatment but also through solidarity 
and purpose in an activist community (Robins ~..0..~}..5..). 

A registered non-profit organization provides a formal structure for organising and decision-making. TAC 
membership in 2008 was estimated at at least 14,000 (Treatment Action Campaign 2007), with a profile that 
is ’80 per cent unemployed, 70 per cent women, 70 per cent in the 14-24 age group and 90 per cent African’ 
(Achmat in Friedman & Mottiar__2__~__0___4__, p. 6). As such, membership reflects the demographics of the epidemic. 
This has been the key to the movement’s success in reducing stigma and disseminating a message of hope 
in the face of HlViAIDS (Friedman & Mottiar..2..~..0...4..; Afavia & Boulle ~..0...0..#.). It is an acknowledged source of 
tension that the profile of the leadership has remained relatively elite (Mark Heywood in Friedman & 
Mottiar 2004, p. 6). 

Members are organized into 220 branches (Benjamin 2007), which may work in conjunction with a clinic 
and/or with other locally active civil society groups (Afavia & Boulle ~#.~t#.). Branches are grouped into 
districts, which in turn are part of a province. Decision-making at the national level is undertaken either at a 
National Congress, which takes place once every two years, or by the National Executive Council 
(Treatment Action Campaign 2..0..~#.). Decision-making is formally ’bottom-up’ in that branches are 
represented on provincial executive councils, which in turn have representatives on the National Executive 
Council, although in practice a degree of centralized, top-down planning has been evident (Friedman & 
Mottiar ..2_L.}..0_.4..; Afavia & Boulle ~..0...L.}..5..). 

The National Executive Council has permanent representatives for specific interest groups (women, 
children, people living with HIV/AIDS) as well as a representative from COSATU, the country’s largest labour 
union and a powerful ally (Friedman & Mottiar 2004). Other allied local groups include the AIDS Law Project, 
religious bodies (including the South African Council of Churches), academics and medical professionals 
(Treatment Action Campaign 2001 ). Important links with the wider international HIV/AIDS activism 

community, include Pan-African Treatment Access Movement, M~decins Sans Fronti~res, the US-based 

Treatment Action Group, and Gay Men’s Health Crisis (Friedman & Mottiar ~__0__~}__4__). International donor 
funding is the major source of income for the TAC’s budget (ZAR 39,987,965 in 2007 according to the 
organization’s annual report for that year). 

Findings and discussion 

Email and mailing lists 



Email is used extensively in communication among TAC office staff at national, provincial and district level 
(Afavia & Boulle 2005). Wasserman (2005, p. 117) also describes how the process of mobilising people for 
an event may begin with an email, but be disseminated down the TAC’s organizational hierarchy and to local 
partners and volunteers by fax, by word of mouth, as a poster, a phone call, or as an announcement at a 
church service or public meeting. People outside the organization also use the info~ address to 
make contact with TAC representatives, requesting information or making enquiries connected to 
participation, including volunteering, purchase of t-shirts and joining the TAC (Afavia & Boulle _2...L.}..0..#., p. 19). 

Internal emails are used in the organization of meetings and events, as a channel for internal reporting and 
dissemination of documents for comment, and to provide a written record of internal conversations 
(Treatment Action Campaign ~.Q.Q#.). The organization’s IT systems operate for the most part in a limited 
connectivity environment, making use of dial-up connections that charge by time spent online. This limits 
how often email can be downloaded, as well as the maximum viable file size (Treatment Action 
Campaign 2!.9....0...6..). Access to email is often not available at the lower levels of the organizational hierarchy, 
resulting in some staff members and volunteers feeling excluded from conversations that take place largely 
by email (Afavia & Boulle 2005). 

The TAC’s public mailing list has over 2000 subscribers, and publishes a newsletter on average every one to 
two weeks (Treatment Action Campaign 2C©7). The newsletter contains: 

[...] campaigns and activities, political statements on HIV/AIDS, local or international events, reports, 
speeches, campaign announcements and community stories [ .... ] explanations around the science and 
treatment of HIV/AIDS, particularly when new protocols are announced or a particular spate of 
misinformation or pseudo-science has been publicized by AIDS denialists. 

(Treatment Action Campaign 2i)07, p. 27) 

In addition to reporting and information provision, newsletters are used to publish open letters to various 
public figures involved with HIV/AIDS. Recipients have included members of government, drug companies, 
AIDS denialists, and individuals or groups who have made public statements about HlViAIDS. The 
newsletters also engage with articles that have appeared in the press, publishing the full article along with a 
comment on its contents. The topic scope is wide, and also encompasses issues taken up by other groups 
in the TAC’s wider network. Over the past three years, safe drinking water, the decriminalization of sex work, 
same-sex marriage and violence against women have all been discussed. 

Analysis 

Email is supportive of existing mobilising structures, including the organizational hierarchy, branches and 
allied local organizations. Internal email is intended to increase organizational efficiency by enabling rapid 
one-to-many communication and circulation of documents for comment. Email also reduces the overhead 
involved in keeping a shared record of conversations and decisions, which provide a basis for trust and 
accountability. 

Information distributed via the mailing list is targeted not only at TAC members, but also at a diverse group 
of stakeholders outside the movement’s primary activist base - a reasonable strategy given the important 
role of external stakeholders, elite linkages and activist networks in the movement’s development. The size 
of the mailing list is not as important as the relative influence of the recipients, who include ’some very 
influential subscribers’ (NEC member Nathan Geffen in Wasserman 2005, p. 185). Both the organization’s 
public email address and the circulation of the newsletter to the mailing list support opportunity structures 
created through access to the media, local elites, activist networks and funders. 

By disseminating commentary, opinion and relevant news to media sources, the TAC aims to establish itself 
as a provider of credible information - a strategy of media adaptation. The mailing list also enables 
unmediated communication with ’the public’ (Treatment Action Campaign ~.Q.Q.-~., p. 27), and is used to reach 
elite groups with email access, as well as funders, researchers and allied organizations. The use of the 
newsletter to publicize causes associated with other organizations extends the possibility of reciprocal 



support within TAC’s network. The surveillance role of the media, international observers and researchers is 
leveraged in the publication of the letters to an open list. 

The unmediated nature of the mailing list, coupled with the movement’s success in attracting influential 
subscribers (particularly journalists) makes the mailing list an effective channel for frame dissemination and 
frame contestation. Open letters to movement opponents promote a TAC framing of events and opinions, as 
do responses to statements that have appeared in the press. 

Although mass mailing is by no means a new tactic, increased speed, low cost and easier onward sharing of 
email messages received on a mailing list is clearly valuable, allowing social movements to communicate 
more frequently and with a larger audience at lower marginal cost. 

The TAC’s responsive and regular use of email for external communication is also a way of framing the 
movement itself as trustworthy, efficient and a reliable source of information. This is important in securing 
sustained material support, as well as maintaining relationships with media and professional groups. Such 
framing implicitly challenges the non-responsiveness of opponents, notably those in government. 

Desktop publishing and content creation 

Five times a year, the TAC publishes and distributes the free Equal Treatment magazine. The magazine 
contains editorial comment, news, information and articles around a theme related to the movement’s work, 
as well as event reports, creative writing, stories, letters and testimonies from people infected or affected by 
HIV. Themes have included the role of traditional healers, children and HIV, women and HIV and (recently, 
in response to the outbreak of anti-immigrant violence in May 2008) an issue on abuse of immigrants. 
Trained community journalists collect stories and write articles for the magazine, some based around an 
issue’s theme but others reflecting general concerns in their communities (Treatment Action 
Campaign 2007). The layout of the magazine is visually attractive, making use (with permission or under fair 
use provisions) of amateur and professional photographs, drawings and cartoons. Articles use clear, 
unambiguous language, and although most content is in English, some pieces are written in other 
languages. 

Equal Treatment is archived on the TAC website, along with other movement-created media including 
photographs, videos and song recordings. Re-use of materials is encouraged, and where the TAC is the 
copyright holder, use of content is unrestricted provided the source is acknowledged. 

Analysis 

Equal Treatment magazine, a movement-created media alternative, delivers information and educational 
content but is also a vehicle for the development of a collective identity. Political and medical issues are 
discussed in an accessible manner, supporting the development of shared frames. A significant portion of 
the magazine is sourced from the TAC’s ground-level community, including healthcare workers, activists, 
TLPs and people infected or affected by HIV/AIDS. 

In making available an archive of free to use, high quality multi-media content, the TAC is also engaging in a 
media strategy of adaptation. There are images of funerals and marches, video clips of displaced foreigners 
talking about their experiences, and recordings of songs by the TAC’s choir (’The Generics’). As a framing 
device, this content speaks to the emotional intensity of the HIV!AIDS epidemic. 

Website content and hyperlink networks 



The TAC’s website is comprehensive, providing recent news, information on HIV/AIDS and ART, archives of 
movement-created media and links to sites that are considered reliable sources of further information. There 
are also themed pages with more detailed information on current issues. A further category of information 
relates to the running of the TAC as an organization, including annual reports, policies’ details of elected 
officials and staff members and news from past national congresses. In contrast to the web presence of 
Northern social movements, where the membership base is often a significant target audience, the main role 
of the TAC website, to date, has been in providing information to researchers (Afavia & Boulle ._2__~__0___5__) and 
increasing support among the ’organizations and the middle class’ (Nathan Geffen in Wasserman 2005). 

To understand the relative position of the TAC website, hyperlink network analysis was conducted using 
IssueCrawler, a web crawler application that recursively finds and follows hyperlinks to uncover a network 
around given starting points. A Google search with keywords ’HlViAIDS’ AND ’South Africa’ was conducted, 
and the first 20 results were used as starting points. This follows the approach recommended by the 
IssueCrawler documentation for the discovery of an ’issue network’, in which dominant groups of 
organizations working on a particular issue can be identified. 

The results (._F__!_g__L!_[:_e_____I__.) show that the South African HIViAIDS issue network includes the major international 
agencies, information providers and funders as well as clusters of South African civil society (top left) and 
government sites (top right). 

Figure 1. Issue network for HIV/AIDS in South Africa. Node size is proportional to inlinks, arrows indicate 
links. 

Table I takes a closer look at the local civil society component of this issue network. Neocosmos (2007 in 
Oshry [.2...0...L.!.L, p.13) notes that the TAC has been successful in attracting elite support because their aims do 
not threaten elite interests. The same could be said about the organizations in this list. 



TABLE 1 Local civil society sites in the South African HIV/AIDS issue network. 

TAC 

Health Systems Trust 

Medical Research Council, WomensNet 

Rape Crisis, SANGONeT: a development information portal for NGOs in South Africa, planned 
parenthood South Africa, lawyers for human rights, South African NGO Coalition, Triangle 
Project: challenging homophobia and accepting diversi~" 

Gender Li~ks, Freedom of Expression Institute, People Opposing Women Abuse, Clfildline, Out: 
LGBT well-being 

Analysis 

Inlinks 

22 

13 

10 

Diani’s analytical separation between mobilising professional resources and participatory resources, such as 
activists’ commitment, creativity and skills (Diani ..2..~..0..~) is helpful in understanding the role of the TAC’s web 
presence. Recognizing that the unequal distribution of Internet access in South Africa excludes most of the 
movement’s rank-and-file supporters, the target audience of the website is local elites, researchers, other 
local and international civil society organizations, and the media. In visiting the website for information, to 
donate small amounts of money or to remain informed of the TAC’s activities, users are able to participate 
indirectly in the movement’s activities. The website helps the TAC to mobilize professional resources, and 
promotes the development of a network of elite support. 

Maintaining a professional, well-managed online presence is also part of the TAC’s strategy of self- 
presentation, appealing to the symbolic association of ICTs with modernity and productivity. Regular 
updates to the site ensure that current information is available, and publication of relevant organizational 
documents, such as salary scales and annual reports, reflects the value the organization places on 
transparency. Just as the mailing list and public email address frame the TAC as responsive, its web 
presence is a tool to frame the movement as modern, efficient and accountable. 

The inclusion of HIV!AIDS information on the organization’s website is an extension of the TAC’s service 
delivery role as a provider of treatment literacy information. Even where Internet access is limited, the 
anonymity of reading about HIV/AIDS online allows people to access information privately. An approved list 
of ’further information’ web links identifies trusted external sites - endorsing a specific biomedical 
understanding of HIV/AIDS. Thus, the movements own information provision activities work together with its 
link network to disseminate issue frames on HIV/AIDS and treatment. 

In the HIV/AIDS issue network, the TAC site is by far the most central of the South African sites. Further, 
South African civil society groups that link to it within the hyperlink networks are not necessarily key allies 
(COSATU is nowhere to be found, and neither is the Basic Income Grant coalition) but rather sites with a 
similar profile in terms of elite interests and media support. The South African web around HIV/AIDS 
appears as a reflection of the interests of its main users - middle class individuals, corporates, researchers 
and media groups. Web content reflects a frame that responds to the expectations of these groups, 
providing evidence of international endorsement (the strong interlinking of international organizations in the 
issue network) and reflecting efficient use of ICTs. 

Social networking websites 

A recent development in the TAC’s online strategy has been the establishment of a presence on social 
networking websites, including Facebook and MySpace. A limited keyword search for ’Treatment Action 
Campaign’ and ’TAC’ on these two sites showed the following: 



On MySpace, there is a profile for the Friends of the Treatment Action Campaign (FoTAC) set up 
by the North American branch. There is a similar profile for FoTAC on Facebook, run by TAC staff. 

On MySpace, there is also a profile for The Generics, TAC’s choir. This page includes audio files of 
the group’s songs, sung in Xhosa but preceded by an explanation of the lyrics in English. 

The Facebook ’Causes’ application has been used to create a cause page for the TAC. Causes are 
able to accept donations, and members who add the Causes application also have the causes they 
support displayed in their facebook profile. 

Several TAC events have been publicized through the facebook ’Events’ application, including 
marches and a political workshop. 

There is a Facebook group for past international volunteers at the TAC. 

The target audience for these activities is revealed in the young, connected demographic of social 
networking sites. Browsing through the list of members of the FoTAC Facebook group also reveals that a 
significant number are not currently in South Africa, either international supporters or South Africans living 
abroad. 

Analysis 

Social networking sites themselves are a virtual infrastructure for networks of weak ties, which sustain 
momentum during quiet periods and can be drawn upon for support in times of need (Gillan :.2...0...L.!..7..). Like the 
TAC website, a presence on social networking sites serves a professional resource mobilization purpose, 
mobilising material and ideological support among elite groups and enabling indirect participation through 
news updates and discussion. 

Interactions with the TAC’s online presence through social networking sites introduces the novel aspect of 
online observability. The ’Causes’ application is a way to publicly demonstrate support for a cause, as is 
membership of a Facebook group or a record of attendance at a Facebook event. In contrast to actual 
attendance at an event or protest, public displays of support through observable online interaction are 
possible over distance, persistent over long time periods and undemanding in terms of time or financial 
commitment. Although this kind of virtual participation may not achieve the development of a collective 
identity or the dissemination of coherent frames (Bennett __2__0__~!~), it is a low-cost way to extend latent 
networks of support through participants’ social networks. 

Mobile phones 

In 2007, the TAC began investigating the potential for mobile phones in movement’s ICT strategy. Among 
the poor urban groups from which the main support base of the TAC is drawn (Friedman & Mottiar ~!__0__4_.), 
expenditure on mobile communication forms a significant fraction of total household spending (Skuse & 
Cousins ~.~t#.~). As in the wider community, informal use of mobiles within the TAC is pervasive. Of around 
220 TAC branches, five have a connected PC, but 215 have a mobile number at which they can be 
contacted (Benjamin 2007.). With few communications alternatives as accessible or as cheap, 
Benjamin ~.~.~t#.~ believes that ’[the] TAC runs on Cellphones!’. 

A pilot project looking at ways to formalize and support the use of mobile phones for TAC information and 
communication activities began in 2008 with the Western Cape branch. Undertaken in partnership with Cell- 
Life, a non-profit organization using technology in HIV/AIDS management in South Africa, the project was 
still in the planning phase at the time this research was carried out, but already provided useful insight into 
howthe TAC sees mobiles being used. 

Some of the ideas raised in a discussion document by Benjamin ,[~..0..~#.~ included: 

Connecting people who do not live near a TAC branch office by providing a number for them to call 
or SMS to join, and keeping them informed about TAC activities via their phones. 



Using premium-rated SMS to levy the recently introduced R1.00 symbolic annual membership fee, 
providing a regular renewal of commitment. 

Using the ability to contact all members directly via SMS to flatten organizational communication 
hierarchy when urgent action is needed, or when the leadership wants to solicit the opinion of 
members. 

Further ideas on how formal mobile systems could be used in TAC work were discussed at a workshop with 
TAC leaders in the Western Cape in March 2008: 

At branch level, using bulk SMS to remind members and partner organizations about events and 
meetings, and to follow up on door-to-door advocacy campaign visits. 

Cellphone-based reporting to replace paper reports used in the treatment literacy programme. 

A daily SMS containing ’positive living’ advice and inspirational messages. 

A wiki-type encyclopedia of treatment literacy information, searchable via a cellphone web browser. 

’Anacondom’, an educational HIV awareness cellphone game based on the popular Snake game. 

Potential challenges, not least managing the inevitable organizational change that widespread integration of 
mobile-based services would entail, have also been discussed. Among these are: 

Language localization. Systems/content should be accessible in the recipient’s language of choice 
where possible. 

Avoiding exclusion of those who do not own a phone, or (for reasons such as illiteracy or disability 
or lack of familiarity with technology) would not use one. 

The need to prevent personal use of airtime meant for TAC work, or of free SMS systems. A 
system of compensation for airtime used in TAC work has recently been introduced, but was felt 
not to adequately address this concern. 

Formal operating procedures to ensure integration with existing structures. Benjamin ~ also 
emphasizes that any new system to be introduced must be democratically chosen, and carefully 
and incrementally implemented to prevent disrupting working processes. 

To date, implementation of mobile systems for the TAC has been limited. The outbreak of xenophobic 
violence (which occurred soon after this workshop) saw the TAC leading the civil society response, and 
three SMS-based systems were quickly set up to assist. These included a mobile donation number as well 
as a service where people could send messages of solidarity to victims of xenophobia, and an SMS hotline 
that could be used to request information about where to go to receive assistance. Subsequently, a pilot 
service sending daily SMS reminders to people on ART was set up for adherence support groups run by the 
TAC in Khayelitsha, a large township outside Cape Town (De Tolly & Alexander 200,~)). 

Analysis 

Primarily, it is important to recognize that ideas discussed at workshops of this nature are not always 
realized. The existence of a pilot project with external funding and a technology company as a project 
partner stimulates discussions that might not otherwise be technically or operationally feasible (or desirable). 
At the same time, it is probably not uncommon for Southern movements to encounter ICTs through 
externally implemented, funded projects. The systems that have been piloted to date represent a limited and 
pragmatic response, with clear analogues in mobile marketing campaigns. This has meant choosing 
services that are already well-supported by commercial service providers, and familiar to the target 
audience. 

Nevertheless, voice, SMS and ’please call me’ messages are already being used to coordinate within 
structures, to mobilize supporters for protest action and to organize the treatment literacy programme 
(Benjamin 2008). Introducing a system of subsidized SMS messages, including bulk messaging capabilities, 
would extend the reach of this resource mobilization communication. This was considered desirable in both 
internal communication (communicating notice of meetings, reporting) and external organising (follow-up 



with potential members, mass mobilization). SMS is also suggested as part of a strategy of media 
adaptation, to be used by branch leaders to inform sympathetic journalists of events and potential stories. 

Mobile membership fees and SMS donations are likely to have small monetary value compared with the 
movement’s total budget, but the transaction itself is valued as an expression of solidarity. Similarly, signing 
up to receive a daily inspirational messages or facts about HlViAIDS is participation. If weak ties developed 
through mobile-based participation can be maintained (for example, using follow-up messages and SMS 
notification of events) they support the formation of a latent activist network. This is consistent with Gillan’s 
findings (Gillan~..0...L.!..7..) on the role of mobiles in the UK anti-war movement. It also corresponds to Bennett’s 
concept of ’ideologically thin’ but far-reaching networks (Bennett 2003, p. 153), a trade-offwhich Benjamin 
acknowledges: 

cellphone-mediated membership would not replace branches; rather it would strengthen branches. The 
cellphones would mainly be a way of exchanging information - mobilising would still be based locally through 
workshops, demonstrations and trainings. The cellphone system would inform and attract more people to 
local activity where branches exist; allow more people to join in areas without branches until there is ’critical 
mass’ for new branches to be formed; and where there is no likelihood of a branch then some form of local 
organising could be organised through SMS where meetings are not possible due to few activists or remote 
areas with long distances 

(Benjamin 2008, p. 3) 

This presents mobile communications as a ’last mile’ strategy aimed at drawing people in to the existing 
branch-based organising structure. As most members interact with the TAC through branches, mobilization, 
network formation and framing are centred on branch activities. Ideas like an HIV/AIDS awareness 
cellphone game and a TAC-created mobile encyclopaedia for treatment literacy information use mobiles to 
strengthen existing framing processes, enacted through the TAC’s service delivery role. Given the restricted 
size of mobile messages, their potential role in framing processes is more in strengthening those that are 
already in place than in developing new framing opportunities. 

Discussion 

ICTs and rnobilising structures 

Given the traditional application of ICTs to organizational efficiency and network formation, a mobilising 
structures perspective explains the TAC’s extensive use of email, mailing lists and mobile phones to improve 
communication within structures, as well as to develop networks of support among connected groups. Low- 
cost one-to-many communication systems help the TAC to maintain contact with diverse and globally 
dispersed support base. This in turn improves the movement’s ability to mobilize professional resources, 
principally funding. 

ICTs have a lesser, supportive role in participatory resource mobilization, for which the TAC still relies 
largely on face-to-face interactions. At branch level, mobiles -in particular - play a key role in organization 
and mobilization, particularly in poor urban settlements with limited communications infrastructure. 
Movement-created media is a space for the development of collective ’HIV positive’ identity. For TAC 
supporters outside of the main activist base, ICTs enable new low-cost, location-independent forms of 
participation, such as SMS donations, information exchange or demonstrations of support for the movement 
displayed on social networking websites. 

Taken together, these limited forms of participation help the TAC to maintain weakly connected supporter 
networks, with the potential to mobilize in response to an event or crisis. This effect is already visible in 
mutually supportive local and global movement networks, as well as in networks of international HIV/AIDS 
organizations that have brought their influence to bear in support of the movement. The possibility of direct 



communication, information dissemination and hyperlinking is clearly advantageous in social movement 
networking. 

leTs and opportunity structures 

Strategic use of ICTs can support engagement with external opportunity structures, particularly local and 
international elites and the media. In the TAC case, email, mailing lists and the Internet have been used to 
maintain and develop relationships with connected groups. This has supported efforts to secure middle- 
class and elite support for the movement, particularly among legal professionals, academics and medical 
practitioners with a professional interest in the issues around which mobilization has taken place. 

ICTs are useful tools in media engagement strategies of adaptation and alternatives, both of which are 
evident in the TAC case. The development and dissemination of free-to-use digital content has been used to 
encourage coverage by mainstream media, as has direct access to email contacts via listings on the TAC 
website. Movement-created media alternatives rely on the digital content production and desktop publishing, 
enabled by ICTs and potentially further improved by the recording capabilities of mobiles. By offering a 
space for self-expression and framing in the HIV affected and infected community, alternative media assists 
the development of collective identity and collective frames. 

ICTs and framing processes 

ICTs may be directly involved in framing process as well as indirectly supportive of them. Direct channels of 
frame dissemination include the TAC’s mailing list, Equal Treatmentmagazine and the movement website. 
These are used to develop collective frames on HIV/AIDS and political issues, as well as to challenge 
incidences of misframing, and enforce accountability. ICTs also support the provision of services, particularly 
the treatment literacy programme, which in turn conducts framing through education. 

The movement also uses ICTs as part of its self-presentation, projecting itself as an accountable, 
transparent and efficient organization representing the HIV affected and infected community. This framing is 
important in relations with external groups, as well as in the contrast it provides against the sometimes 
opaque response of government to HIV/AIDS issues. 

Conclusions 

Selective connectivity and exclusion 

While selective connectivity is by no means a barrier to using ICTs, strategic use is most established in 
activities that engage already connected groups. This can be very valuable, particularly in allowing 
movements to interact with strategically important groups in the familiar and trusted guise of an information 
age organization. Yet, such tactics also risk distancing the movement from a largely disconnected supporter 
base. Even in the case of an emerging mass technology such as mobiles, the TAC is aware of the need to 
address discrepancies in access. Effective and equitable use of ICTs will therefore depend on managing 
parallel communication channels - a difficult task made more so by inevitable resource constraints. 

Role of ICT intermediaries 



This research has concentrated on the nature and function of the TAC’s ICT systems, largely without 
discussing the process of their development and implementation. Nevertheless, technically expert 
intermediaries (Cell-Life being just one example) have clearly played a role in assisting the movement to 
access the opportunities afforded by ICTs. In securing the services of individuals and organizations for 
development of the website and mailing list system, as well as proposed mobile projects, the TAC has 
benefited from a strong local IT industry, as well as from a middle-class support base that includes IT 
professionals. Movements whose ideology holds less appeal for professional groups would likely find it more 
difficult to secure appropriate support in the local IT industry. 

Supporting and extending 

Findings from the TAC case suggest that ICTs fulfil two distinct but mutually supportive roles. Existing and 
proposed ICT systems are seen as either: 

Strengthening existing organizational channels of communication, mobilising structures and 
framing processes; or 

Extending the reach of the organization so that it is able to connect to HIV infected and affected 
people for whom traditional membership is not feasible. 

This suggests a pragmatic approach to the application of ICTs rather than radical changes in organizational 
structure. The TAC case supports Tilly’s assertion (Tilly 2003) that ICTs remain peripheral to the main 
organising, advocacy and protest activities of most social movements, supporting rather than transforming 
movements. At the same time, the potential for mass communication using mobile phones is novel, for some 
potentially transformational. Evidence of the positive effect of mobiles on social capital (Goodman 2007; 
Hahn & Kibora~!_9___0__8_.; Skuse & Cousins ~}_0____8_.) and in the maintenance of networks of weak ties (Gillan ._2_~__0__7__) 
provide grounds for optimism. 

Acknowledgements 

Sincere thanks to Richard Duncombe and the staff and students of the Development Informatics Group at 
the University of Manchester. Peter Benjamin and Cell-Life, and the TAC Western Cape participants in the 
March 2008 ’Cellphones for HIV’ Joint Application Development session. 

References 

1. Afavia, T. and Boulle, J. (2005) Treatment Action Campaign (TAC) Evaluation -- Treatment 
Action Campaign, [Online] Available at: ~*~vc,~f.tac.or~ (14 July 2008) 

2. Ayres, J. (1999) From the streets to the internet: the cyber-diffusion of contention. The Annals of 
the American Academy of Political and Social Science 566:1 , pp. 132-144. [ crossref ] 

3. Benbasat, I., Goldstein, D. K and Mead, M. (1987) The case research strategy in studies of 
information systems. MIS Quarterly 11:3, pp. 369-386. [ ~L_o__s_’_s_’_Ee_f_ ] 

4. Benjamin, P. (2007) Cellphone mass information channel for HIV/AIDS. Sangonet Conference 
and Exhibition 2007, ICTs for Civil Society Johannesburg -- [Online] Available 
at:h~.b~o.://,~/w.san~.za/conference2007/imaqes/Presentations/mobiletech eter benamin. 
#.~ (11 November 2007) 

5. Benjamin, P. (2008) TAC tools for information & communication (TACTIC): towards a broader- 
based TAC through the use of technology, Unpublished discussion document. 



6. Bennett, W. L. (2003) Communicating global activism: strengths and vulnerabilities of networked 
politics. Information, Communication & Society 6:2, pp. 143-168. 

7. Bentivegna, S. (2006) Rethinking politics in the world of ICTs. European Journal of 
Communication 21:3, pp. 331-343. 

Communication 17:4, pp. 329-333. [jnformaworfd~[ 

9. Bimber, B. (2001) Information and political engagement in America: the search for effects of 
information technology at the individual level. Political Research Quarterly 54:1 , pp. 53-67. 
[ crossre~f ] 

10. Brainard, L. A. and Siplon, P. D. (2002) Cyberspace challenges to mainstream nonprofit health 
organizations. Administration & Society 34:2, pp. 141-175. [ crossref ] 

11. Cammaerts, B. and Van Audenhove, L. (2003) ICT-usage among Transnational Social 
Movements in the Networked Society: To Organize, to Mediate & to Influence The European Media 
and Technology in Everyday Life Network, Amsterdam -- [Online] Available 
at: ..h..t..t.£:-/../~2.~:.L.s...e.‘Z.a-.c..~-.q-k./...q..q.!!-e..£.t.!..q.[~..s.~.~Z~.~.~[.@2[~).D3.~#.[:!.~-~.~}~-~).~.~[ (7 Ma y 2008) 

12. Cardoso, G. and Nero, P. P. Loader, B., Nixon, P. and Rucht, D. (eds) (2004) Mass media 
driven mobilisation and online protest: ICTs and the pro-East Timor movement in 
PortugaI.Cyberprotest: New Media, Citizens and Social Movements pp. 147-163. Routledge, 
London and New York 

13. Castells, M. (1997) The Power of Identity 1, The Information Age - Economy, Society and 
Culture, Blackwell Publishers, Oxford 

14. Castells, M., Fernandez-Ardevol, M., Qiu, J. L. and Sey, A. (2007) Mobile Communication and 
Society: A Global Perspective MIT Press, Cambridge, MA 

15. Crossley, N. (2002) Making Sense of Social Movements Open University Press, Philadelphia, 
PA 

17. Denning, D. E. (1999)Activism, hactivism, and cyberterrorism: the internet as a tool for 
influencing foreign policy. Intemet and International Systems: Information Technology and 
American Foreign Policy Decisionmaking Workshop- [Online] Available 
at: httL3:!/v,~ww.iwar.or~berterroriresources/dennin~ htm (1 June 2008) 

18. De Tolly, K. and Alexander, H. (2009) Innovative use of cellphone technology for HIV/AIDS 
behaviour change communications: 3 pilot projects. W3C Workshop: Africa Perspective on the 
Role of Mobile Technologies in Fostering Social Development Maputo, Mozambique -- [Online] 
Available at: .!).~.~?~L~:‘~t~t~.~}~,.‘~.~.!‘*g.t~..~..~.~.t~.~1.~.~.[~{!~{~!:~.~....~.~.~.~.~#.!~.~!.~.~.~ (11 September 2009) 

19. Diani, M. (1997)’Social movements and social capital: a network perspective on movement 
outcomes’, Mobilization: An International Quarterly, vol. 2, no. 2, 129-147. 

Soc/e~ 3:31 , pp. 386-401. [informawodd] 

21. Diani, M. Diani, M. and McAdam, D. (eds) (2003) Introduction: social movements, contentious 
actions, and social networks: from metaphor to substance?. Social Movements and Networks: 
Relational Approaches to Coflective Action pp. 1-20~ Oxford University Press, New York 

22~ Eisinger, P. K. (1973) The conditions of protest behavior in American cities. The American 
Political Science Review 67:1 , pp. 11-28. [ q[#.#.S.!:9I~ ] 



23. Fisher, D. R. (1998) Rumoring theory and the internet: a framework for analyzing the grass 
roots. Social Science Computer Review 16:2, pp. 158-168. [ crossref ] [ csa ] 

24. Friedman, S. and Mottiar, S. (2004) A Moral to the Tale: The Treatment Action Campaign and 
the Pofitics of HIV/AIDS Centre for Civil Society, University of KwaZulu-Natal- [Online] Available 
at: ~:/i\,\~,~fw u kz..n ac.za!ccsifiles!F ried man%20Mottier%20TAC%20Research%20Report%20Shor 
:L£.~.[ (20 May 2008) 

25. Garner, R. T. (1999)Virtual social movements. Zaldfest: A Conference in Honor of Mayer 
Zald University of Michigan-Ann, Arbor, MI 

26 Garrett, R. K. (2006) Protest in an information society: a review of literature on social 
movements and new ICTs. Information, Communication & Society 9:2- [Online] Available 

December 2007) 

27. Gaved, M. and Anderson, B. (2006) The impact of local ICT initiatives on social capital and 
quality of life. Chimera Working Paper 6 -- [Online] Available 
at:htt~-~rs/ ~,e.d chimera06. ~d~ (4 May 2008) 

28 Gillan, K (2007) Anti-war activism and new media: new resource structure or creation of 
symbolic power?. Glasgow--[Online] Available at:ht_~p://w~.antiwarresearch.info/docs/qillan- 
E:SA2007.p_~ (7 May 2008) 

29 Hahn, H. P. and Kibora, L. (2008) The domestication of the mobile phone: oral society and new 
ICT in Burkina Faso. The Journal of Modern African Studies 46:1 , pp. 87-109. [crossref ] 

30. Hampton, K. N. (2003) ’Grieving for a lost network: collective action in a wired suburb’, The 
Information Society, vol. 19, no. 5, 417-428. 

Information Sodety_ 24:3, pp. 182-190. [informawodd] 

32. Heywood, M. (2004) The Price of Denial Treatment Action Campaign -- [Online] Available 
at: ~2_w_:_t_?__c_:_o_r_~l_::_z_’_a_ (25 August 2008) 

33~ Hickey, S. & Bracking, S. (2005) ’Exploring the politics of chronic poverty: from representation 
to a politics of justice’, World Development, vol. 33, no. 6, 851-86& 

35. Jenkins, J. C. (1983) Resource mobilization theory and the study of social movements. Annual 
Reviews in Sociology 9:1 , pp. 527-553. [ crossref ] 

36. Kallinikos, J. Avgerou, C., Ciborra, C. and Land, F. (eds) (2004) Farewell to constructivism: 
technology and context-embedded action. The Social Study of Information and Communication 
Technology: Innovation, Actors, and Contexts pp. 140-161. Oxford University Press USA, New 
York, NY 

Information Sodetz 15:4, pp. 213-220. [informawodd] 

38. Leach, M. and Scoones, I. (2007) Mobilising Citizens: Social Movements and the Pofitics of 
Knowledge University of Sussex, Institute of Development Studies, Brighton 

39 Leizerov, S. (2000) Privacy Advocacy groups versus Intel: a case study of how social 
movements are tactically using the internet to fight corporations. Social Science Computer 
Review 18:4, pp. 461-483. [ ~%.~.%~:~ ] 



40. McAdam, D., McCarthy, J. D. and Zald, M. N. (1996) Comparative Perspectives on Social 
Movements: Political Opportunities, Mobilizing Structures, and Cultural FramingsCambridge 
University Press, Cambridge, UK 

41. McCarthy, J. D. and Zald, M. N. (1977) The Trend of Social Movements in America: 
Professionalization and Resource Mobilization University of Michigan -- [Online] Available 
at:~:~.~#.~!~..e.~.~#.~!.~L.e.~.J.!.~.~.~.[Z~!.g!.!).~.~£~.~.~!:L#.&~.!#.~.~.~.~.~/.~#.£#.~. (31 August 2008) 

42. Meyer, D. S. and Staggenborg, S. (1996) Movements, countermovements, and the structure of 
political opportunity. The American Journal of Sociology 101:6, pp. 1628-1660. 

43. Melucci, A. (1989) Nomads of the Present: Social Movements and Individual Needs in 
Contemporary Society Temple University Press, Philadelphia, PA 

44. Oberschall, A. (1973) Social Conflict and Social Movements Prentice-Hall, Englewood Cliffs, 
NJ 

45. Oshry, N. (2007) Is the Treatment Action Campaign Effective? A Literature Review Centre for 
Social Science Research, University of Cape Town -- [Online] Available 

~,~a Pa~,er as ?WP tD=07/207 (18 July 2008) 

46. Pickard, V. W. (2006) United yet autonomous: Indymedia and the struggle to sustain a radical 
democratic network. Media, Culture & Society 28:3, pp. 315-336. [ crossref ] 

47. Pickerill, J. Gibson, R., Roemmele, A. and Ward, S. (eds) (2004) Rethinking political 
participation: experiments in internet activism in Australia and Britain. Electronic Democracy: 
Mobilization, Organization and Participation via New ICTs pp. 170-193. Routledge, London 

48. Redden, G. (2001) Networking dissent: the internet and the anti-globalisation movement. Mots 
Plu#els 18 -- [Online] Available at: !~.t.!~..2,,.,{.~)~.~...t..s.‘~P..]~.WJ~.e..!~.s.‘~:.?...r.!~.s.‘~:~.u.~..W...?.~:~.e..~!~:~&~~)~!].(3 June 
2004) 

49. Republic of South Africa (2008) Progress Report on the Declaration of Commitment on 
HIV/AIDS -- [Online] Available 
at:h~_~p://data.unaids.or~oltI2OOS/south ~.s’s re oft er~. dr(27 
July 2008) 

50. Rheingold, H. (2002) Smart Mobs: The Next Social Revolution Perseus Books Group, New 
York 

51. Robins, S. (2005) Rights Passages from ’Near Death’ to ’New Life’: AIDS Activism and 
Treatment Testimonies in South Africa, University of Sussex, Brighton: Institute of Development 
Studies, [Online] Available at: ~:!!drc- 
citizenshi~ublicationsicitizens and scienceANPiw~ (3 January 2008). 

52. Ronfeldt, F. D., Arquilla, J., Fuller, G. and Fuller, M. (1998) The Zapatista social netwarin 
Mexico Rand Corporation -- [Online] Available 
at:~://,~/w.rand.or,gz~pubs/mono~3orts/MR994/(11 September 2009) 

53~ Ronfeldt, D. F. and Arquilla, J. (2001) Networks and Netwars: The Future of Terror, Crime, and 
Militancy Rand Corporation, Santa Monica, CA 

54. Roscigno, V. J. and Danaher, W. F. (2001) Media and mobilization: the case of radio and 
southern textile worker insurgency, 1929-1934. American Sociological Review 66:1 , pp. 21-48. 
[ ..c.,.~..o..~ ~ [..e...[ ] 

55. Rucht, D. van de Donk, W., Loader, B., Nixon, P. and Rucht, D. (eds) (2004) The quadruple 
"A": media strategies of protest movements since th 1960s. Cyberprotest: New Media, Citizens and 
Social Movements pp. 29-56. Routledge, New York 



56. Sassen, S. (2002) Towards a sociology of information technology. Current Sociology 50:3, pp. 
365-388. [ crossre~f ] 

57. Schulz, M. S. (1998)Collective action across borders: opportunity structures, network 
capacities, and communicative Praxis in the age of advanced globalization. Sodological 
Perspectives 41:3, pp. 587-616. 

58. Scott, A. and Street, J. (2000) From media [~olitics to e-protest. In,’brmat~on. Communication & 
Societz 3:2, pp. 215-240. JLirlformaworld] 

59. Skuse, A. and Cousins, T. (2008) Getting connected: the social dynamics of urban 
telecommunications access and use in Khayelitsha, Cape Town. New Media Sodety 10:1 , pp. 9- 
26. [ ~.[:~.~.~.[:~:~ ] 

60. Song, S. (2009) Why WiFi in Africa?. Many Possibilities -- [Online] Available 
at: ~ossibifities.net!2009/01/why-wifi-in-africai (12 September 2009) 

61. Tilly, C. (2003) Social movements enter the 21st century. --in Contentious Politics and the 
Economic Opportunity Structure: Mediterranean Perspectives, University of Crete, Rethimno, 17-18 
October 2003 [Online] Available at: 
~, (22 May 2008) 

62. Treatment Action Campaign (2001) Treatment Action Campaign: An Overview-- [Online] 
Available at: .~:.].t..t..P.:~./.,.,,.~.~:L,.a.~.c..~.9.1:~:~.z.~,.a..~.D..~.~..£~.L!~[~:~..e.~1):L~(~@~]~!~£~]~:~.~ (30 July 2008) 

63. Treatment Action Campaign (2004) Constitution of the Treatment Action Campaign --[Online] 
Available at: ~://\,w,iw.tac.or~ za/DocumentsiConstitutioniConstitutionl, Lbec04.PDI--(29 July 
2008) 

64. Treatment Action Campaign (2006) TAC Staff anf Volunteers Policy-- [Online] Available 
at: h.~2. :,/,~/w.ta c. org.zaiDocum~ nts,TAC X~20Staff%20and ,o20\, ok~nte~ rs ~o,..0Potic~ ~o20,..006.~ ( 
4 August 2008) 

65. Treatment Action Campaign (2007) About the Treatment Action Campaign -- [Online] Available 
at: ~)~!~..~.{/..~.w-:~t..~c.‘.~‘~[~g:~..z..#~/.,..a.~.b..~9.~yt..:~!~t..r-n..!. (3 January 2008) 

66. Treatment Action Campaign (2008) Key HIV Statistics -- [Online] Available 
at: h~.~://vwvw.tac.or~L.za/commurlit~ (28 July 2008) 

67. UNSTATS (2008) Millennium Development Goals Indicators -- [Online] Available 
at: .htt£:.//J~Z)..d..~.s.‘-~.y..n:.#.[~/y~)..s-d~r~!.~.g/D-,4t~:..a.~.~{ (29 July 2008) 

68. Van de Donk, W., Loader, B., Nixon, P. and Rucht, D. Van de Donk, W., Loader, B., Nixon, 
P. and Rucht, D. (eds) (2004) Cyberprotest: New Media, Citizens and Social MovementsRoutledge 
, London and New York 

69. Verklaas, K. (2008) Send Mugabe to the farm - text messaging and ringtones in the Zimbabwe 
election. MobileActive. org -- [Online] Available at: h_~2. :/, mobileactiw~.orcj, s~nd-muaab~-~-farm-text- 
r.Z!.e....s...s...a..~ir..).g::,..a...n....d..:r..i.D.~t...~...D..e...s.‘.::...z..i):~).!~.!~.~.:~.[&~i.~!. ( 5 May 2008) 

70. Wasserman, H. (2005) ..R....e.‘.[1#~L.s...s..,.a....q..c.Le..~.,.a....n...d..~[:.e....s.i.&!.,.a....n...c.‘..e..L~..s.i~[1~!...C.‘..[.&~9£:~£jAL£[]A~A&.i.D. 
~!:.[:[£ ~!.:. : .4.~!:t~ .a.!!. ~!t..q..d.i...e.~ 64:2, p p. 177-199. 

List of Figures 



Figure 1. Issue network for HIV/AIDS in South Africa. Node size is proportional to inlinks, arrows indicate 
links. 



HE~e~t~J~d~~~rch Advance Access published October 21, 2010 

Pages 14 

Promoting critical consciousness and social 
mobilization in HIV/AIDS programmes: lessons and 
curricular tools from a South African intervention 

1~ 2~ 3 4 Abigail Hatcher Jacques de Wet Christopher Philip Bonell Vicki Strange 
-- ’ 5- ’ 6 : ¯ 7    . ’ ¯ 8 -- ’ 

Godfrey Phetla , Paul M. Proynk , Juha C. Klm , Lmda Monson , 
John D. H. Porter9, Joanna Busza1°, Charlotte Watts11 

James R. Hargreaves12 and 
1Department of Obstetrics, Gynecology, and Reproductive Sciences, Bixby Center for Global Reproductive Health, University 

of California, San Francisco, CA 94105, USA, 2Department of Sociology, University of Cape Town, Cape Town 7700, South 

Africa, ~Department of Public Health and Policy, London School of Hygiene and Tropical Medicine, London WC1E 7HT, UK, 

4Soclal Science Research Unit, Institute of Education, London WC1H 0NR, UK, 5School of Public Health, University of 

the Witswatersrand, Acornhoek 1360, South Africa, 6The Earth Institute, Columbia University, New York, NY 10027, USA, 

7HIV/AIDS Practice, Bureau for Development Policy, United Nations Development Program, New York, NY 10017, USA, 

SDepartment of Psychology, University of Surrey, Guilford GU2 7XH, UK, 9Department of Global Health and Development, 

~eDepartment of Epidemiology and Population Health, ~Department of Public Health and Policy, and ~2Department of 

hffectlous Disease Epldemiology, London School of Hygiene and Tropical Medicine, London WC1E 7HT, UK 

¯ Correspondence to: A. Hatcher. E-mail: hatchera@globalhealth.ucsf.edu. J. de Wet. E-mail: jacques.dewet@uct.ac.za 

Received on Janua~;v 22, 2010; accepted on August 13, 2010 

Abstract 

The development of critical consciousness is 
seen as a key stage in communities increasing 
levels of dialogue about priority problems and 
effecting structural change for health. However, 
relatively little research identifies concrete 
methods for programmes to build critical con- 
sciousness. We examined how a South African 
structural intervention used critical conscious- 
ness as a tool for prevention of intimate partner 
violence and HIV infection. We collected qual- 
itative data in the form of in-depth interviews 
with managers, trainers, and participants of the 
Intervention with Microfinance for AIDS and 
Gender Equity intervention (IMAGE) in rural 
South Al¥ica. The data were analysed through 
a coding structure developed in QSR NVivo. 
We draw practical lessons from IMAGE to 
guide other HIV programmes aiming to pro- 
rooting critical consciousness and social mobifi- 
zation. This research suggests that specific 

curricular tools can work towards critical con- 
sciousness and that mobilization efforts in fu- 
ture programmes can be strengthened by 
including individual and collective efforts by 
participants 

Introduction 

In South Africa, as in other countries, structural 

t:actors like poverty, migrancy and gender inequal- 

ity drive high rates of sexually transmitted infec- 

tions, including HIV [1-5]. Poverty is likely to 

increase HIV risk [6], partly via the way it tends 

to frame choices around sexual parmerships, partic- 

ularly for young South African women [7]. A his- 

tory of migrant labour in South Africa leads to 

higher prevalence of casual parmers [8], again 

associated increased HIV risk [9, 10]. Gender 

inequalities and women’s social and economic de- 

pendency can increase risk by reducing bargaining 

power around decisions like sexual debut, 

x 
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frequency of sexual encounters and condom use 

[11-15]. 

Improved knowledge of these structural determi- 

nants suggests the need for new models of HIV 

prevention aiming for collective action and social 

change [16-19]. Freire’s [20] notion of ’critical 

consciousness’---or the critical perception of reality 

that causes a group to take action--has the potential 

to inform such approaches. While critical con- 

sciousness has long been seen as key in empower- 

ment education [21, 22], social work [23, 24], and 

community building [25], its application to HIV 

prevention is somewhat new. 

Critical consciousness can influence HIV pre- 

vention in a number of ways. Critical consciousness 

is best viewed as a process which is analytical, 

constructive and mobilizing [24]. It is ’analytical’ 

because it encourages participants to question the 

everyday realities of their lives and re-examine how 

health risk and other problems relate to wider social 

forces [26, 27]. For example, an HIV project in 

Massachusetts encouraged dialogue about gender, 

race and class among partners of injecting drug 

users and was an opportunity to examine how en- 

vironment contributed to HIV risk [28]. 

Critical consciousness helps to build a ’construc- 

tive’ understanding that change is possible, as 

participants reinterpret their situation as negotiable 

rather than fixed [11] and to develop strategies for 

improving it [29, 30]. A project involving women in 

Mexico discussed ’foto-novella’ drawings to stimu- 

late new ways of addressing HIV vulnerability [31]. 

Lastly, critical consciousness is ’mobilizing’ 

when it leads to collective change [32, 33]. An in- 

tervention in Nigeria, for example, engaged sex 

workers in formal negotiations with brothel owners 

to raise prices, so that they could afford to refuse 

clients who would not use condoms [34]. Critical 

consciousness can also stimulate collective action 

to change the context of HIV risk: through 

development of local leaders [28, 35], changes in 

government policy [35], improvements to local 

resource management [29] and the creation of 

healthy peer norms [36, 37]. 

Despite renewed interest in critical conscious- 

ness within health education, few Freirian-inspired 

programmes have conducted research on the pro- 

cesses that promote critical consciousness [38]. 

The Intervention with Microfinance for AIDS 

and Gender Equity (IMAGE) has been reported 

to reduce rates of gender-based violence and sex- 

ual risk behaviour [39, 40]. It aims to foster critical 

consciousness among participants in order to build 

collective action addressing structural determi- 

nants of HIV and gender-based violence. We 

aim to provide lessons for future HIV prevention 

programmes employing critical consciousness. 

Based in a densely populated rural area in Lim- 

popo Province, South Africa, IMAGE combines 

microfinance with participatory education and 

community mobilization. Small Enterprise Foun- 

dation (SEF), a poverty-focused microfinance 

agency, partners with University of Witswaters- 

rand’s Rural AIDS and Development Action Re- 

search (RADAR) programme to facilitate 

education and community mobilization alongside 

group microfinance loans. 

Once a village is identified to participate in IM- 

AGE, community members map the relative wealth 

of households [41]. SEF then invites the poorest 

one-third of women to participate as a centre in 

its loan programme. Around 40 women participate 

in each centre, and women self-select into groups of 

five to act as guarantors for each other’s loans. The 

loan centre meets fortnightly to share business ad- 

vice and jointly decide when to increase funding to 

other groups [42]. 

In addition, specialized facilitators deliver a cur- 

riculum of gender and HIV education kmown as 

’Sisters for Life’. Staff recruited from the local area 

were trained by a gender activist to conduct 10 

sessions on gender roles, sexual norms, pamper 

communication, HIV prevention and gender-based 

violence, employing a mixture of infornaation giv- 

ing, whole-group discussions and role play. A key 

aim of the curriculum is to encourage dialogue that 

builds critical consciousness [43]. 

Following Sisters for Life, women from each 

loan centre collectively choose who among them 

will attend a week-long ’natural leaders’ training 

course aiming to engage them in additional reflec- 

tion and leadership strategies. Upon returning to 
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their loan centres, natural leaders work alongside 

fellow IMAGE participants in developing action 

plans to address HIV and gender-based violence 

in their communities via collective action. 

IMAGE drew upon critical consciousness as one 

of several guiding theories. We then applied a crit- 

ical consciousness lens to assess delivery of the 

’conscientizing’ elements of IMAGE. Though 

IMAGE was not a purely Freirian programme, we 

intend that our examination of its use of a critical 

consciousness approach may guide future 

interventions. 

Methods 

We conducted a process evaluation using a mixed- 

method approach to exploring the implementation 

of IMAGE during a trial and subsequent scale-up. 

During the IMAGE trial (2001-2004), we collected 

prospective qualitative data: researcher notes on 

134 hours of observation of intervention delivery, 

reflective diaries of four staff delivering the inter- 

vention, focus group discussions with clients (16), 

in-depth interviews with clients (15) and clients 

who dropped out of the programme after complet- 

ing a loan cycle (19). During subsequent scale-up of 

the intervention (2005-2007), we collected both 

retrospective reflections on the trial and prospective 

data, and therefore, many informants were inter- 

viewed more than once. Thus, we interviewed all 

providers with significant contact with the interven- 

tion: 7 interviews with RADAR managers (5 indi- 

viduals), 33 interviews with RADAR staff (10 

individuals), 16 interviews with SEF managers 

(12 individuals) and 14 interviews with SEF staff 

(14 individuals). We also collected prospective 

qualitative data on IMAGE during scale-up through 

in-depth interviews with 24 clients randomly 

selected from client lists covering both branches. 

Qualitative data were transcribed verbatim from 

digital recordings or other formats and, where nec- 

essary, translated independently by two researchers 

from the local language (Sepedi) to English. hater- 

view transcripts were analysed by developing a text 

coding structure in NVivo (QSR International). 

Two researchers coded the transcripts, developing 

codes inductively from the data, ensuring that our 

analysis incorporated the ’grounded’ voices of 

informants. The quotes cited in this paper illustrate 

the emerging themes and are provided for trans- 

parency and to ease the reader in assessing the 

validity of our interpretation. Ethics approval 

was granted by the University of Witswatersrand 

and London School of Hygiene and Tropical 

Medicine. Participation in research was sought 

on the basis of informed consent and anonymity 

of informants was protected in all research 

outputs. 

Results 

We found that IMAGE was successful in building 

critical consciousness through a number of pro- 

gramme tools and methods. The training of facili- 

tators was designed to bring about personal 

reflection and a sense of collegiality between facil- 

itators and future participants. Distinct elements, 

discussed below were implemented to develop 

analytic, constructive, and mobilizing aspects of 

critical consciousness. Figure 1 summarises the 

components of IMAGE that emerged as key aspects 

of the intervention during our analysis. 

Training facilitators for conscientization 

IMAGE facilitators had a key role to play in build- 
ing critical consciousness among participants. In 
particular, they needed to approach participants 
from a co-learner stance, rather than as an expert 
teacher: 

Obviously, though, the role of the facilitator is 

critical--how you talk to them, the manner of 

approach, understanding the language ... know- 

ing the fact that you are not necessarily the 

teacher, and how to humble yourself to their 

knowledge so that they arc open and willing to 

share it with you. (Manager) 

To develop the skills and approach needed for 

building critical consciousness, facilitators received 

_.. 

3 of 14 



A. Hatcher et al. 

-- [ Rooted 

.o_ Probing 

c Role-plays 
< 

Grounded 

Share common probs1 

[Go beyond info-givingI 

I Linking discussion to broader societal 
issues and root causes of ili.-health 

I Probing, or asking questions to 
encourage critical reflection 

I Enacting role-plays and other partici- 
patory activities to illicit dialogue 

I Choosing topics that are appiicable to 
daily realities of womens’ lives 

Creating a space where participants 
felt comfortable sharing struggles 

Encouraging critical reflection instead 
of disseminating information 

I Ask women to select a small group 
Natural Leaders who receive additional [raining 

1 Acts of individual women sharing Individual action advice, support, info with others 

[ 
I Acts of social mobilisation by entire Collective action ioan centre in broader community 

Fig. 1. IMAGE programme tools for critical consciousness. 

4 weeks of intensive participatory training. Mana- 

gers hoped that placing facilitators in a participant 

role would help them reflect upon the content of 

Sisters for Life in a more critical way: 

It really puts the future facilitators in the seat of 

being active participants, and when they do that 

they’re almost forced to reflect on what they’re 

going to be teaching and how it impacts on theh" 

own lives. (Manager) 

A time-consuming part of training facilitators 

was ongoing support and mentorship by two 

IMAGE Managers. The managers mentored 

facilitators for nearly 18 months through a process 

of observing Sisters for Life sessions, critiquing 

the facilitation together with facilitators and 

discussing the stories that emerged from partici- 

pants: 

We would have feedback sessions and always 

we would try and push them to go beyond the 

superficial--so not just do the training activities 
by rote, but reflect on what were the examples 
that you used? How did you make it meaning- 
ful? What were the stories that came out? 
(Manager) 

Importantly, the role of mentoring was gradually 

handed over to the facilitators themselves: 

And as time went on we were able to mature. 

They critiqued us, and we were able to critique 

ourselves, the four of us--this is what we are 

supposed to do. (Facilitator) 

The training seemed to cultivate a sense of col- 

legiality among the facilitators. They explained that 

the purpose of facilitation was not to ’teach’ the 

Participants but to change their own lives at the 

same time: 

We don’t just go there and teach these women, 

we have to see it ourselves are changing with 

o 
x 

o 

o 

_.. 
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related to whatever we are doing in the work. 

(Facilitator) 

All the facilitators we interviewed described how 

the training was intensely personal and required 

personal reflection: 

The training was so intense. It had everything to 

do with the sessions and everything to do with 

yourself, and everything to do with every faculty 

of your life. You had to be aware of yourself 

before you could actually educate somebody 

else. (Facilitator) 

Analysing everyday realities of health 

Since IMAGE planned to tackle deeply rooted 

health issues of sexuality, HIV/AIDS and domestic 

violence, its curriculum encouraged participants to 

examine ’normal’ cultural practices in a new light 

through critical reflection. To help participants an- 

alyse the roots of health in their communities, Sis- 

ters for Life sessions were ’rooted’ in broader issues 

like cultural beliefs, gender roles, relationships and 

communication and domestic violence: 

They were not really aware of all the roots. And 

how the roots are vuh~erable to those infections. 

So when I got to those sessions I really did my 

best to work very hard to make sure that they 

understand these issues. (Facilitator) 

Participants were sometimes confused about why 

facilitators brought up topics that they thought were 

unrelated to health. However, as the curriculum con- 

tinued, many participants seemed to appreciate these 

broader discussions as interesting and relevant: 

I used think that ... health education meant dis- 

eases and ailments like flu and others. I did not 

know that health education also include people’s 

lifestyles, culture and the way we see ourselves. I 

have learnt many things. (Participant) 

Several facilitation tectmiques helped promote crit- 

ical consciousness. By probing, or as-king questions 

of participants, the facilitators encouraged critical 

analysis within Sisters for Life discussions: 

So the whole process of designing the Sisters for 

Life training was really about helping people to 

ask really good questions so that they could find 

their own answers. (Manager) 

Probing helped participants question cultural tra- 

ditions that had previously seemed unchangeable: 

I have rcalised how easy it is for people to say ’it 

is our culture that I should beat my wife.’ I 

thought it was natural that it happens that way. 

I thought men were strong and women were 

weak. After we did a session about culture and 

roles, I realised that men suppress women and we 

use culture to justify it. (Participant) 

Role-plays also served as an important tool for 

cultivating critical consciousness. One planner 

explained that role-plays were envisaged as a way 

to encourage participants to tell stories about difficult 

issues: 

It seemed a natural fit to think about using role- 

plays and that kind of participation as a tool 

for opening up critical consciousness ... getting 

people to tell stories around issues that are quite 

difficult to talk about as a way to kind of open 

up that consciousness. (Manager) 

Role-plays and other participatory activities were 

used as confidence building tools, giving women an 

opportunity to share their views in a public setting: 

Many of these women never thought that we 

could tall about violence like this. It was nice 

because it was held in our church but even better 

[than church] because everyone had a chance to 

have a say. (Participant) 

IMAGE discussions were ’grounded in daily re- 

alities’ of womens lives. For example, exercises 

were drawn from locally relevant scenarios like 

fetching water or singing songs at a wedding. 
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Participants tended to accept Sisters for Life more, 

when they saw that the issues were relevant to their 

own lives: 

I got very interested because these were the 

things that were happening in our homes. I 

thought wow we are going to talk about issues 

that trouble our homes. They do happen and they 

are everywhere and nobody talks about them. 

(Participant) 

Constructing a new understanding of health 

IMAGE was also designed to help participants con- 

struct their own solutions to local problems: 

It’s really important for people to find their own 

solutions, cause that’s the only way that solutions 

will be appropriate, first of all, and that they’ll be 

implemented and sustainable in that framework. 

(Manager) 

To build the constructive side of critical con- 

sciousness, IMAGE created a space where women 

felt that they ’share common problems’ and find 

useful solutions: 

Women have more responsibilities than before. 

We are living in an era where husbands are 

either dead or retrenched. We carry a lot of 

burdens on our shoulders. And along came SEF 

and says ’you are not alone, there are other women 

like you’. Women come together and share their 

problems and success smiles. (Participant) 

Participants emphasized how important it was 

to feel supported by other women who were 

struggling with similar problems: 

Coming to SEF made me realise that it is not 

healthy to keep things bottled up inside me. We 

have to share our problems. We can only find 

solutions when we support one another. (Partic- 

ipant) 

IMAGE also aimed to go ’beyond information 

giving’ by packaging discussions of HIV inside 

deeper issues: 

We knew early on that we didn’t want to just do 

the basic information giving that HIV stands for 

this and AIDS for this. We wanted to be much 

more couched. (Manager) 

However, comments by facilitators and partici- 

pants characterized the intervention as centred upon 

information giving. Some facilitators felt that par- 

ticipants already had a wealth of knowledge, but 

others described their role as sharing knowledge 

with women who were ’blank’: 

If you are empty there is no way you can you can 

facilitate or share your knowledge with these 

women, because those women are blank. They 

only -know things in general but they don’t know 

the facts. (Facilitator) 

New information was seen as an important ben- 

efit of being an IMAGE member. Participants com- 

mented on their getting information that many of 

their fellow community members did not have 

access to: 

Today I am grateful to be fed with such knowl- 

edge because we can share it with our children. If 

you as a parent have your children’s best interest 

in your heart you will tell them to protect them 

from mistakes that our parents did because of 

lack of information. (Participant) 

Mobilizing for community change 

The mobilizing aspect of critical consciousness 

compels communities to take action to bring about 

concrete changes to their lives. Critical conscious- 

ness was seen as a catalyst for women to share ideas 

with the broader community: 

It was a sense of conscientising women and 

giving them skills and then letting them bring 

that message up in the community. (Manager) 

By training a group of natural leaders, IMAGE 

planned to instil a sense of empowerment so that 
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participants could drive the process of mobilization 

themselves. Natural leaders took part in a 5-day 

training session that personalized the curriculum 

and cultivated specific leadership skills for commu- 

nity mobilization. This additional training gave 

many participants a sense of confidence and power: 

The power that those women have after being 

identified as natural leaders; they went into train- 

ing and I mean they were very different--that 

week changed them quite a lot. And I have seen 

them in action in the centre meetings after they 

return from the training. (Facilitator) 

Yet, some participants were unable to attend 

a week-long training due to responsibilities within 

their households and businesses: 

Participant #1: I am taking care of nay school 

going children. 

Participant #2: I am staying with nay husband. 

Unfortunately I cannot go. 

Participant #3: I would love to but I would have 

to find someone who can help to sell nay stuff so 

that when we get back I would be able to repay 

my loan. (Participant focus group discussion) 

Our observations suggest that no group, such as 

the least educated or most poor, was systematically 

less empowered by the natural leaders training. Af- 

ter the 5-day training course, natural leaders were 

meant to take over the role of facilitation, and in 

some centres, they did so successfully. However, 

fieldnotes suggest that facilitators continued to ex- 

ercise power at loan centre meetings, rather than 

handing leadership over to the natural leaders. In 

some centres, natural leaders already held an elite 

status, because of education or wealth, so that the 

training reinforced power relations that existed 

within the community. 

Following the training of natural leaders, several 

sessions on social mobilization were designed to 

foster ’collective action’ among participants. Col- 

lective action placed women in new roles in their 

community through meetings with community 

leaders, workshops, partnerships with local organ- 

izations and public marches. When a rape preven- 

tion committee met with local leaders, it was the 

first time that women had ever addressed the neigh- 

bourhood’s traditional council: 

SEF women have played an important role in the 

community. We have organised the all-women 

meeting, in which we told the chief, civic leader 

and the police about the crime in the area. It was 

the day in which the ’women against crime’ ini- 

tiative was formed. (Participant) 

Likewise, IMAGE was the first time that women 

of one village had ever taken a leading role in a pro- 

test march: 

We organised a march against women abuse in 
our area. Many women attended it. It was even 
published in our local newspaper and many peo- 
ple knew about us. (Participant) 

Collective actions took varied forms, such as 

couples counselling, a rape prevention association 

that works with local police to combat domestic 

violence and a sit-in at a hospital notorious for its 

poor care of patients. Collective action gave one 

participant confidence to engage with local struc- 

tures and speak out against injustice: 

It was a long process because we consulted 

organizations in the community for advices and 

support. It is difficult because people have differ- 

ent views and some are criticizing us .... The 

important lesson is that women need to speak 

with one voice. It is only then that people take 

us seriously and listen. (Pm’ticipant) 

Collective action also encountered challenges. 

Some participants felt frustrated in having to imple- 

ment collective action on their own time, an impor- 

tant dynamic since the women were expected to run 

their own business as participants in IMAGE: 

Women do not have time to leave their busi- 

nesses and concentrate on community activities 
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because SEF does not want to know whether you 

have spent most of your time helping the com- 

munity. It wants its money when the repayment 

time comes. So many women sacrifice such ac- 

tivities for their businesses. (Participant) 

When local leadership was supportive of initia- 

tives, women were successful in implementing 

collective action. However, local leadership some- 

times discouraged activities that did not fall in line 

with their views, as when one centre plalmed to 

march on the local clinic and the chief discouraged 

it because he feared a march would cause clinic 

staff to quit. Lastly, participants felt frustrated that 

they were not given financial resources to take 

collective action forward: 

She does not understand why they were told that 

they should identify community problems if they 

were not going to be helped to solve them. in her 

case, she has a project in mind that she would like 

to start to benefit her community aald she won- 

ders what kind of financial assistance IMAGE 

would give her. (Participant) 

In lieu of collective action, many participants 

built confidence and shared lessons from IMAGE 

through ’individual action’. Participants described 

speaking within the household to partners and 

children about taboo subjects like sexuality: 

They brought health talks to us aa~d lives 

have been completely transformed. Many parents 

have difficulties in talking to their children 

about relationships and other intimate issues. 

But health talk made us challenge our fears. 

(Participant) 

Participants also shared information with the 

broader community by organizing talks with neigh- 

bourhood children and speaking with friends and 

relatives. Participants played a central role in miti- 

gating family conflict in their neighbourhoods. 

They also shared the information they had learned 

with people at their work, in savings groups (called 

stockvels) and at their churches: 

I shared health education with other health care 

members, particularly issues on HIV/AIDS and 

gender-based violence. My colleagues say I am 

more enlightened and useful and I attribute most 

of it to SEF education. (Participant) 

A common narrative was that many participants 

felt compelled to share the knowledge they had 

acquired through IMAGE: 

I am now able to talk to people at home. I am not 

saying it was easy but it is the information you 

cannot sit with. It burns you to talk about it. 

(Participant) 

Participants described how individual informa- 

tion sharing cultivated a sense of empowerment 

and self-efficacy: 

I felt so proud that I maa~aged to say something 

which made a change in someone’s life. (Partic- 

ipant) 

Discussion 

Our findings suggest that IMAGE promoted critical 

consciousness through a number of concrete pro- 

gramme activities but that several elements met 

challenges and may be worth re-envisioning in fu- 

ture programmes. We aim here to contribute to the 

health promotion field by highlighting promising 

aspects of IMAGE as potential tools for encourag- 

ing critical consciousness. We then critically assess 

the challenges of building critical consciousness 

within IMAGE and offer suggestions for future 

health interventions and research efforts. 

Curricular tools for critical consciousness 

Whereas traditional models of HIV prevention give 

people information, with the assumption that in- 

creased knowledge will lead to behaviour change 

[44, 45], alternative models recognize that broader 

societal and cultural issues influence HIV risk [5]. 

The IMAGE curriculum was successful in sparking 

critical analysis of cultural and gender norms 

_. 
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around HIV. IMAGE emphasized the process of 
’rooting’ Sisters for Life in a broader discussion 
about culture, a process that reflects new ’best prac- 
tice’ ideas around HIV prevention [4]. To foster 
discussions that were rooted in the local context, 
IMAGE hired and trained staff from the local area 
who were culturally and linguistically similar to 
women participants. This decision aligns with re- 
search that suggests programanes with oppressed 
women should be led by facilitators who are part 
of the local community [31]. 

The facilitation technique of ’probing’ aligns with 
Freire’s theory of problem-posing education: people 
can only identify viable solutions once they have 
been able to critically reflect on the problems that 
they face [46]. For IMAGE pm’ticipants, the feeling 
that loan centres provided a safe space for ’sharing 
common problems’ was central to their acceptance 
of the intervention. Like other consciousness-raising 
progran~mes, this process helped them to view diffi- 
culties not as ’personal failures and shortcomings, 
but as being rooted in structures affecting the life 
of every woman alike’ [47]. 

Encouraging critical analysis is particularly im- 
portant in South Africa, where studies have shown 
that men tend to control sexual activity [7, 13] and 
that women feel a need to ’play dumb’ when talking 
about sex, so that they are not perceived as loose 
[48]. A culture of silence around sex and sexuality 
inhibits HIV prevention efforts [49]. Relating dis- 
cussions about personal problems to broader socie- 
tal issues can be difficult, as facilitators sometimes 
lack the nuanced social insights necessary to pro- 
mote critical discussions [27]. Our findings sug- 
gest that intensive training and ongoing 
mentoring of facilitators can encourage the social 
insights required to promote critical discussion. 
This process IMAGE took a great deal of time 
and drew greatly from the daily experiences of 
facilitators themselves. It involved an intensive 
sessions that focussed on emotional aspects of 
Sisters for Life, rather than facilitation skills. This 
time-intensive process aligns with Freirian peda- 
gogy [22, 50, 51 ] but may be difficult to replicate 
in future HIV interventions which receive short- 
term funding. 

Information giving as a key aspect of health 
programming 

While some facilitators emphasized the importance 

of ’lem-ning from’ rather than ’teaching to’ partic- 

ipants, others found it difficult to go beyond infor- 

mation giving and help participants generate their 

own knowledge. This dynamic may emerge from 

the didactic style of education that is the norm 

within South Africa [27] and health programmes 

more broadly [52]. The tendency to give informa- 

tion may have also resulted from a weakness in the 

development of ’collegiality’ between facilitators 

and participants. Collegiality is central to the con- 

structive aspect of critical consciousness because it 

ensures that new knowledge is generated by partic- 

ipants, rather than being handed to them by teachers 

[51,53], but this process is often difficult and time 

consuming [50], particularly within a programme 

that aims to provide information as well as enable 

critical consciousness. 

At the same time, participants valued new infor- 

mation and saw it as a tangible benefit of taking part 

in IMAGE. Despite an effort by the programme to 

go beyond information giving, we argue that pro- 

viding health information remains an finportant and 

beneficial component of HIV interventions. What is 

crucial is to involve programme facilitators in a pro- 

cess of building collegiality, so that information is 

not seen as an end point but an initial tool for spur- 

~g behaviour change and social action. 

Strategies for individual and collective 
action 

Community mobilization is a sustainable and 

impactful part of IMAGE, insofar as it prioritises 

local context over external solutions and is tailored 

to the unique needs of communities [18, 35, 53, 54]. 

Some collective action by IMAGE participants will 

likely create long-term change (e.g. creating new 

committees, partnering with local institutions), 

while other action may remain once-off activities 

(e.g. meetings, presentations, marches). Despite 

many successes, IMAGE also faced important chal- 

lenges in encouraging collective action among par- 

ticipants. The ~vomen participants were poorer than 
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fellow community members, a pre-condition for 

joining the programme, and therefore faced com- 

peting demands on their time and energy. In a pro- 

gramme combining microfinance and community 

mobilization, there were sometimes tensions be- 

tween the individual imperative to work to repay 

loans and the collective imperative to mobilize. Par- 

ticipants in other health projects have faced com- 

peting priorities [51] and therefore receive 

incentives for participating [31]. We suggest incor- 

porating a ’seed grant’ process that gives resources 

to participants for implementing mobilization 

plans. 

While these women clearly had tremendous re- 

sourcefulness in managing their own lives and sup- 

port for their families, the natural leaders training 

was not always adequate in providing women with 

necessary resources to engage in mobilization ac- 

tivities, something previously documented in other 

projects working with marginalized populations 

[51, 55]. As with other community development 

interventions, we also note the challenges in some 

participants having more ’voice’ than others. We 

suggest linking not only a few selected natural lead- 

ers but the broader group of participants to resour- 

ces and continued opportunities for leadership roles 

in future interventions. 

Involving marginalized groups in social action is 

also difficult because people with more power tend 

to dominate decision making [16, 29, 56]. We 

would argue that long-term pam~ership with local 

communities is essential for programmes that pro- 

mote critical consciousness, particularly to ensure 

that groups have access to the support and resources 

needed to engender real systemic change, lndeed, 

community partnership has long been viewed as 

central to structural health programming [18, 35, 

57], but it should also be incorporated into the re- 

search process itself by drawing from emerging 

fields of community-based and emancipatory action 

research [58-60]. While our own research was not 

informed by such approaches, our use of qualitative 

methods alongside the quantitative methods 

employed in the trial did at least enable an exami- 

nation of the intervention building on the perspec- 

tives of those involved, rather than merely gauging 

participants’ responses to constructs developed by 

the researchers. 

Our research has demonstrated that individual 

action can be a successful strategy for engendering 

change within the short timeframe of intensive 

health programmes. The recognition of the ’individ- 

ual’ component of community mobilization may 

help programmes to be more realistic in their ap- 

proach to mobilizing communities. IMAGE partic- 

ipants preferred individual strategies, like speaking 

with friends and children, because they could occur 

alongside normal day-to-day activities, did not re- 

quire much preparation and were inexpensive to 

implement. Other empowering health programmes 

have prioritized individual strategies, such as in- 

group presentations [22], mutual support around in- 

dividual changes [50] and harm reduction plans [31, 

61]. Likewise, microfinance programmes [62] and 

activism projects [63] often view community mobi- 

lization as a culmination of many individual actions. 

At the same time, it is important to note that most 

Freirian scholars see conscientization as necessarily 

a group process [50, 64-66]. Adding up individual 

actions may not adequately address the goal of 

achieving community mobilization that addresses 

power relations between disadvantaged groups 

and the larger society [18]. There is a tension be- 

tween achieving outcomes within a programmatic 

timeframe and working towards real structural 

change. On its own, community mobilization 

within marginalized populations is unlikely to pro- 

duce the structural change necessm2~r to reduce HIV 

and other health risks [5, 11], particularly in the 

light of the limitations of donor-funded develop- 

ment interventions. Our findings suggest a two- 

pronged approach involving both community mo- 

bilization as well as broader structural interventions 

addressing institutional, legal and other structural 

drivers of vulnerability. 

Measuring the process of conscientization 

Our framework delineates critical consciousness in- 

to three distinct elements for ease of conceptualiza- 

tion: analytical, constructive and mobilizing. Freire, 

on the other hand, viewed conscientization as a fluid 

process, without a finite end point [24, 67]. While 
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Fig. 2. Praxis within IMAGE conscientization process. 

conscientization in IMAGE was not linear, it did 

seem to build towards mobilization as the high 

point of the intervention, with important feedback 

loops throughout the process. For example, natural 

leaders training returned to the analytical techni- 

ques of the Sisters for Life curriculum. Likewise, 

individual and collective action seemed to draw 

participants back to sharing common problems with 

one another and translating the ’information’ they 

learned into meaningful conversations with family 

and friends. This is consistent with Freirian peda- 

gogy, in that social action should naturally loop 

back to analysis and dialogue [38]. Freire called 

this concept ’praxis’ or the blend of reflection and 

social action that causes a group to move from re- 

flection to action and back to reflection [46, 66]. 

Figure 2 shows the circular pathways of praxis that 

emerged during critical consciousness building in 

IMAGE. 

Measuring a process of change is challenging, 

particularly within the lifetime of health pro- 

grammes, which are often brief and intensive. 

While we have not attempted to link the health 

impact of IMAGE directly to measures of critical 

consciousness, it is likely that health outcomes were 

influenced by the development of critical con- 

sciousness among participants. IMAGE outcomes 

like the halving of intimate pm’tner violence [68], 

a reduction in unprotected sex among young 

women [40] and improved communication between 

participants and their children around sex [69] can 

all be theoretically linked to the development of 

critical consciousness in participants. Further re- 

search would be needed to demonstrate how signif- 

icantly critical consciousness influenced these 

outcomes and to describe the process of change 

within individual participants. 

Advancing health through critical 
COllSCiOUSlleSS 

In the context of traditional health promotion, IM- 

AGE is an innovative community-based approach 

to HIV prevention that reduces gender-based vio- 

lence and sexual risk behaviour [39, 40]. At the 

same time, the programme falls somewhat short 

of the Freirian ideal for building critical conscious- 

ness in a collegial and collective way. For example, 

the microfinance component of IMAGE was cru- 

cial in attracting women to participate in the pro- 

gramme [42], but the expectation that women 

mobilize theh" community while running a small 

business may have created undue pressure for 

participants. Nevertheless, our findings suggest 

that distinct programme tools were successful at 

moving IMAGE participants towards critical 

consciousness. 

As alternative models for HIV and violence pre- 

vention are tested, practitioners and researchers 

now have the crucial task of teasing out the pro- 

gramme elements that lead to health outcomes. By 

examining the concrete processes of IMAGE, we 

have taken a first step towards translating critical 

consciousness into practical lessons for the health 

promotion field. We have much to learn from the 

resourcefulness of women engaged in conscientiz- 

ing programmes such as IMAGE, and further work 

should unpack precisely how critical consciousness 

can influence behaviour change, group dynamics 

and broader structural drivers of health. 

o 
x 

o 
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Semester applying for (check one): Fall 201l 1      or Spring 20112 

~osed Research Information 

Research Topic MIGRATION, CITENSHIP, SOCIAL EXCLUSION AND PLACE-MAKING 
IN THE CITY: TORONTO, DURBAN AND PARIS 

Potential Funders National Science Foundation, 

Approximate amount of funding to be requested 

Collaborative Investigators (if known) 

How does the proj ect build on previous work? (Please provide a brief paragraph) 

One-page summary of the proposed research (Please use the attached form) 

Applicant Signature Date Department Chair Signature Date 

Please have your Department Chair sign above indicating heZ~he agrees to release you from a 

course, if selected. 

To be considered for the CURS Scholar-in-Residence Program for fall 2011 or spring 2012, please 
submit the following to Todd Owen at the Center for Urban and Regional Studies by 5:00 p.m. 
Monday, February 14, 2011. Applications may be submitted electronically or by hard copy. 

[] Completed application form with de artment chair si nature. 
[] One page summary of proposed research 
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Questions can be directed to Todd Owen at towen@email.unc.edu or 962-3076. 



SUM?cIAR Y OF THE PROPOSED RESEARCH 

Title MIGRATION, CITIZENSHIP, SOCIAL EXCLUSION AND PLACE-MAKING IN THE 
CITY: TORONTO, DURBAN AND PARIS 

It is estimated that today more than 150 million people have taken up residence in countries that are different 

from those in which they were born. Indications are clear that the trend will continue. Figures for Canada point 

to the fact that by the close of the last century, the country was recording about 200,000 immigrants annually, the 
highest since the early 1900s.1 The rapid shift in migration patterns has led to a growing literature that examines a 

range of themes emerging from this process. In this respect, the work of scholars such as Will Kymlicka and 

Abigail Bakan on the theme of multicultnral citizenship and rethinking citizenship in the era of globalization 

respectively provide an important foundation on the ways in which new diaspora cultural formations call into 
question the traditional approach to citizenship which has historically been linked to the existence of a cohesive 
national political comnmnity characterized by a shared cultural tradition.~ In the European and Asian context, 

Stephen Castles and Alastair Davidson’s work has critically examined the ways in which the contemporary phase 

of globalization challenges state’s autonomy in dealing with questions of citizenship, migrants, political and 
cultural belonging.1 Yet other analysts have focused on the increasing social tensions that have been generated by 

significant shifts in migration patterns. For example, in his seminal text Andrew Geddes offers a critical 
examination of the nature and sources of rising social tensions between old communities and the emerging 

Diasporic ethnic cultural formations in countries such as Britain, Netherlands, Sweden, Southern Europe and 
Eastern and Central Europe.~ These developments have also led to a growing discourse on the roots, social and 

political implications locally and internationally of the rise of punitive and restrictive immigration policies 
epitomized by phrases such as ’Fortress Britain’ and more generally ’Fortress Europe.’ Studies along these lines 

have also highlighted how the emergence of ethnic cultural formations is resulting in the rise of Xenophobia and 

the embrace of what some scholars refer to as ’exclusionary’ populist political practices in diverse parts of 
Western Europe and North America.1 It is worth noting that while the presence of these tensions in Europe and 

North America seem to gain the most visibility and notoriety, as evidenced by recent riots in France, the 

Netherlands and Denmark, it is indeed a global phenomenon. This is borne out by publications under the anspices 

of the 5buthern Aj~#can ~Iigralion Project, based at Queen’s University, which point to rising Xenophobia 
towards migrants in post-apartheid South Africa. 1The accelerated pace of global migration is salient in certain 

places, such as global cities and other urban spaces such as South Africa’s main port city of Durban.1 Such places 

become centers of global command and control underpinned by power geometry that contribute to the social 
exclusion of migrants. Drawing on previous work on migration, formation of new African Diaspora in various 

Canadian, the proposed project aims to exam the following questions along themes of migration, citizenship, 

social inclusion and place-making in the context of three urban spaces, Toronto, Durban and Paris: 

Migration: 
1) What are the economic and political sources of migration and how is migration caught up with the 

historical process of globalization including its two of its constitutive features colonialism and post-1945 
development discourses and outcomes in African countries? 

2) How have states and local structures of governance responded to migrants and African Diasporic 
formations and have their responses influenced social in/exclusion of migrants? 

Citizenship: 
1)How is migration and emergence of new African Diaspora in influencing our understanding of citizenship and 

ideas of political belonging? 
2) In what ways does the growing debate on urban citizenship and nation ideation foundations of citizenship such 
as multiculturalism (Canada), Fepublicanism (France) and fights-based (South Africa) influence African 
migrants ~struggles for recognition’ (Tully, 2008) 
Place-making 

1) How do migrants engage with, and negotiate, new lives in Toronto, Durban and Paris? 
2) What discursive, material and political realities facilitate, or limit, this process? 
3) What connections are possible, and maintained in the public sphere (Haberman, Fraser) 
4) What are the gendered dimensions of place-making? 
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[] One page summary of proposed research 
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Sly~!/IMAR Y OF THE PROPOSED RESEARCH 

Title MIGRATION, CITIZENSHIP, SOCIAL EXCLUSION AND PLACE-MAKING IN THE 
CITY: TORONTO, DURBAN AND PARIS 

It is estimated that today more than 150 million people have taken up residence in countries "that are different from those in 
which they were born. Indications are clear that the trend will continue. Figures for Canada point to the fact that by the close 
of the last century, the country was recording about 200,000 immigrants annually, the tfighest since "the early 1900s (Ley 
1999). The rapid shift in migration patterns has led to a growing literature that examines a range of themes emerging from 
this process. In this respect:, "the work of scholars such as Will Kymlicka (1998, 2001) and Abigail Bakan (2003) on "the 
theme of multicultural citizenship and rettfinking citizenship in the era of globalization respectively provide an important 
foundation on the ways in which new diaspora cultural formations call into question the traditional approach to citizenship 
which t~as historically been linked to the existence of a cohesive national political community characterized by a shared 
cultural tradition. In "the European and Asian context, Stephen Castles and Alastair Davidson’s work has critically examined 
the ways in which the contemporary phase of globalization challenges state’s autonmw in dealing with questions of 
citizenship, migrants, political and cultural belonging.1 Yet other analysts have focused on the increasing social tensions that 
have been generated by significant shifts in migration patterns. For example, in his seminal "text Andrew Geddes offers a 
critical examination of the nature and sources of rising social tensions between old communities and the emerging Diasporic 
etlmic ctfltural formations in countries such as Britain, Netherlands, Sweden, Southern Enrope and Eastern and Central 
Europe (2005). These developments have also led to a growing discourse on the roots, social and political implications 
locally and internationally of the rise of punitive and restrictive immigration policies epitomized by phrases such as ’Fortress 
Britain’ and more generally ’Fortress Europe.’ Studies along these lines have also highlighted how the emergence of ethnic 
cultural formations is resulting in the rise of Xenophobia and the embrace of what some scholars refer to as ’exclusionaD~’ 
populist political practices in diverse parts of Western Europe and North America (Beynon and Kuslmic, 2003). It is worth 
noting that while the presence of these tensions in Europe and North America seem to gain the most visibili~ and notoriety, 
as evidenced by recent riots in France, the Netherlands and Denmark, it is indeed a global phenomenon. This is borne out by 
publications under the auspices of the Southern African Migration Project, based at Queen’s University, which point to 
rising Xenophobia towards migrants in post-apartheid South Africa (SAMP@post.Queensu..co). The accelerated pace of 
global migration is salient in certain places, such as global cities and other urban spaces such as South Africa’s main port 
city of Durban. Such places beco~ne centers of global command and control underpim~ed by power geomet~)~ that contribute 
to the social exclusion of migrants. Drawing on previous work on migration, fornration of new African Diaspora in various 
Canadian, the proposed project aims to exam the following questions along themes of migration, citizenship, social 
inclusion and place-making in the context of three urban spaces, Toronto, Durban and Paris: 

Migration: 
1) What are the economic and political sources of recent migration patterns to Canada, France and South Africa? 
2) How is migration caught up with the historical process of globalization? 
3) How does the existing literature on migration of African migrants to Canada, France and South contribute to our 

understanding of this process and what ways does the proposed project contribute studies of migration and new 
African Diaspora formation in these countries? 

Citizenship: 
1) How is migration and emergence of new African Diaspora in influencing our understanding of citizenship and ideas 

of political belonging? 
2) How have states and local stmctures of governance responded to African migrants and how have their responses 

influenced their social in/exclusion? 
3 )How do national ideation foundations of citizenship such as nmlticulturalism (Canada), Republicanism (France) 

and rights-based democratic citizenship (South Africa) Alrican migrants ’stmggles lbr recognition’ (Tully, 2008) ? 
4) How do constructions of identities and the valorizations that undergird these constructions in Canada, France and 

South Alrica shape "the positionalities of African migrants in the public sphere and racial and spatial forms of social 
exclusion? 

Place-making 
1) How do migrants engage with, and negotiate new lives in Toronto, Durban and Paris and in the process 

contribute to practices of place-making (Massey, 1994)? 

2) What discursive, material and political realities facilitate, or limit, this process? 

3) What connections are possible, and maintained in the public sphere (Fraser, 1990; Habermas, 1991)) 

4) What are the gendered dimensions of place-making? 
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Sanie, Eunice N <eunice@email.unc.edu> 

FW: Invitation to Review "What’s Left of Blackness" 

W9 Form.pdf; Reviewerguidelines.doc; REVIEWERLICENSE.pdf; REVIEWERPROFILE.pdf; Introduction November 2010.doc; 

Chapter One - London is the Place .doc; Chapter Three black diasporic feminisms Novetnber 2010 .doc; Chapter Four Rac(e)ing the 

Nation November.doc; Chapter 5 Blackness and Beyond.doc; Fisher book proposal November 2010 .doc 

From= Roberts, Joanna [Joanna.Roberts@palgrave-usa.corn] 
Sent= Friday, December :t7, 20~.0 9:48 AM 

To= SaNe, Eunice N 
Subject= RE: Invitation to Review "What’s Left of Blackness" 

])ear Dr. Sanie, 

Thank you so much for agreeing to read and review What’s Left of Blackness, which we are considering for publication. Please find attached a proposal, 

introduction, and 4 sample chapters. As discussed, I would ideally like to have your thoughts on the manuscript by Tuesday, February 22nd, which gives 

you just about three weeks to read and complete the review. 

Attached with the manuscript materials, you will find "Guidelines for Reviewers," which is intended to help you structure your report. It would be helpful to 

us if you could address the specific questions it notes, in addition to giving us your general impressions of the manuscript. 

There are some additionaJ forms that a~e necessary to process your honorarium. Please complete the Reviewer License Agreement and the Reviewer Profile (please 

make sure m include your home address on the latter). 

Additionally, if you are a U.S. citizen, you will need to complete the W-9 form. If you are not a U.S. citizen, please disregard this form. 

Please send me an electronic version of your review so that we can (blindly) send it to the author. 

Thank you so much for your help! I would appreciate it if you sent the review electronically and I will look for your tax and freelancer forms in the 

mail. Please feel free to contact me with any questions you may have, and I look forward to reading your comments. 

Kind regards, 

jo 
Jo Roberts 

From: SaNe, Eunice N [mailto:eunice@email.unc.edu] 
Sent= Friday, December :L7, 20:tO 9:44 AM 

To= Roberts, Joanna 
Subject= RE: Invitation to Review "What’s Left of Blackness" 

Dear Joanna, 

E-copy is fine. 

Best wishes, 
Dr. Sable. 

From: Roberts, Joanna [Joanna.Roberts@palgrave-usa.corn] 
Sent= Friday, December :17, 20:t0 9:40 AM 

To= SaNe, Eunice N 
Subject= RE: Invitation to Review "What’s Left of Blackness" 

I)ear Dr. Sanie, 

ThaVs great news! Would you pret-~:r an electronic copy or a hard copy? If you would pret-~:r a hard cow, please provide ?~ur mailing ~ldiess~ 

Iha~ 

jo 
Jo Roberts 

From: SaNe, Eunice N [mailto:eunice@email.unc.edu] 
Sent= Friday, December :t7, 20:tO 9::t9 AM 

To= Roberts, Joanna 
Subject= RE: Invitation to Review "What’s Left of Blackness" 

Dear Joanna, 

Thanks for the invitation. Yes, I can review Prof. Fisher’s material and the $100.00 hon. is fine. 



Best wishes, 
Dr~ Sahle. 

From: Roberts, Joanna [Joanna.Roberts@palgrave-usa~com] 
Sent; Tuesday, December 14, 2010 3:18 PM 

To: SaNe, Eunice N 
Subject-" TnvitaUon to Review "What’s Lef~ of Blackness" 

Dear Professor Sahle, 
Please allow me to introduce myself as an editorial assistant here at Palgrave Macmillan. I am writing to ask if you might be interested in taking a look at 

a book by Tracy Fisher (University of California, Riverside) we are considering for publication entitled l~7~aYs Left ofBlaclc~ess. A brief description follows 
below: 
l~7~at’s Left (~:Blackness? aJaalyzes the poli’dcal tra~stbrmations in black women’s socially engaged community-ba~d political work in England t?com fl~e late 1960s 

until the 2000s. It situates these shitts alongside Brital, n’s political economy; and, against the discour~ and deployment of blackness a~s a political imaginary in M~ich to 

engage in struggles for social justice. Weaving together ethnograpNc, historical, and theore~6caJ °°text~" l~’l~at’s Left of Blackness? aques that mapping black women’s 

socially engaged political groups within Britain’s changing sociopoliticaJ economic context reveals the ways in which groups translbrmed from mati-imwnalis~t 
orga~nizations to sere’ice provisioning groups all the while redefining m~d expanding the very dotnain of what constitutes ’~the politic~J." Its interdisciplinmy approach roll 

interest scholars, graduate students, and advm~ced undergraduate students of women’s/feminist studies; critical race studies, Africm~ diaspora studies, trm~snatiouaJ 

studies of race and ethnici~; an& political, social and cultural antluopology. 

Might you be interested in offering us a one-to-two-page evaluation of this project? The materials consist of a proposal, introduction, and 4 sample 
chapters. We would be happy to offer you a $100 honorarium or $150 worth of our books, and we would expect to receive your comments in about three 

weeks’ time. If you decide not to review this project, might you suggest some names of colleagues in your field who may be interested in reading it? 
Please let me know at your earliest convenience if you are interested and able to read and to what address I should send the materials. I look forward to 
hearing from you! 
Kind regards, 
jo 
Jo Roberts 

h t tR;//us:m acmil!a n.com/Palgra ve~aspx 
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Attach: 
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Lmnbert, Michael C <mlamberV~:email.unc.edu>; SaNe, Eunice N <eunice@email.unc.edu>; Boyd, Lydia C <lcboyd@email.unc.edu>; 

Selassie, Bereket H <bselassi@email.unc.edu-~; Magee, Carol L <cmagee@email.unc.edu> 

GriesL Laura Elisabet <lauragfiest@unc.edu> 

Fwd: Agenda for Feb 9 meeting 

Art Committee Agenda 09 February 2011.pdf 

Dear Colleagues: 

Greetings. As you know, the GEC building exhibits a~ with international lbcus on a regular basis. While we try to choose international artists, often this work is by 

Americans Mao axe reflecting mad creating t~om an international experience. This week the Art Committee for the building is vet~Ang tw’o proposals with Ati-ica themes. 

Could you please taJ~e a look at the attached file mad let Laura Griest (or me) know if you see any subsIantiaJ problems with either ofthe~ proposa] s? The Art 

Committee generally does a great job making decisions based on artistic appeal and/or visual stren~h, but would welcome may thoughts you have on the ethics of 

representation here. Many thanks, Barbara 

........ Original Message ........ 

Subject:Agenda for Feb 9 meeting 

Date:Tue, 8 Feb 2011 00:05:42 +0000 

Froln:Griefft, Laura Elisabet <latu~riest~tmc~edu> 

To:b anderson(~)unc~edu <b at~derson(r-~unc.edu>. Clarke, Shelley <sclarke,@~emaJl.unc.edu>. Edwmds, Erica Elizabeth ~eedwax’ds(r-~email.tmc~edu>, 

Mazkstein, Lara <laram({~email.unc.edn>, Miles, Robert F <5ob~miles({~unc.edt~>, Nelson, Stephanie <nelson~(~)emaiLunc.edu>, Olicl~ Jacqueline M 

<imolich@email.unc.edu~’~, Shai Tamari <famari(tbunc.edu> TuNe, Tfipp <’tripp.tuNe~;unc.edtv~ 

CC:Gillya~t, Dominique cdgill>~nSi~emaJl.mac.edu>, hn~lhhodge@gmail.com <hmlhhodge(tbgmaJl.com:-, Robertson, Heather <harobert(a~email.unc.e&~"~ 

As a reminder, the art committee will be meeting this Wednesday, February 9 at 2pm in Room 4003. Attached you’ll find the agenda and supplemental materials. 

Sorry I’m just now getting this to you but hopefully you’ll have time before the meeting to review. Mitch provided a video along with his proposal. I’ll leave it at 

the front desk in case anyone wants to view it. It focuses on his exhibit. Barbara and Stephanie, I specifically look forward to hearing your feedback as our three 

submissions focus on your regions. If you can’t attend the meeting, please make sure you offer your comments in advance. Thanks! 

Laura Griest 

Manager of Global Events and Exhibitions 

UNC Global, FedEx Global Education Center 

University of North Carolina at Chapel Hill 

(919) 962.0318 

!__a___u_r_a__g_r ~Le_ _s_t_ _@_._ __u___q _c__: _@___u_. 

Learn more about UNC global events at global.unc.edu! 



FedEx Global Education Center 
Art Committee Meeting 

Febuary 9th 2011 at 2pm, Room 4003 
AGENDA 

Consider current submissions: 

Mitch Lewis, "Toward Greater Awareness"-Darfur genocide sculptures 

Lisa Marie Albert, Lira, Uganda mulitimedia proj ect on street children 

Barbara Tyroler, "Beijing Impressions, Extended" 

Upcoming Exhibits 

Jan 6, 2011-March 12, 2011 
March, 2011 - graduation 

Summer 2011 

Fall 2011 (early) 

Fall 2011 (late) 
Spring 2012 

Fall 2012 (early) 

Fall 2012 (late) 

Susan Harbage Page 
CFK (most likely continuing through summer) 
Not yet selected 
Cornelio Campos (most likely beginning late summer) 
CGI and Study Abroad Photography 
Not yet selected 
Ancient and Living Maya through the Photographic Lens 
CGI and Study Abroad Photography 

Call for Proposals 
Proposals have been sent to NC Art Guilds and the UNC Art Department via email and posted on the UNC 

Global Facebook page. 

Partnership with Art Department 
In our August 2010 meeting, Bob offered to speak with Jim Hirschfield, chair of the Art Department, to learn 

if there is any interest in partnering with us to showcase student artwork. We would propose a very broad 

topic, such as water, and allow students to present work on that theme to be displayed in our building. Bob has 

informed me that Jim has other priorities right now; therefore Tripp has agreed to speak with Beth Grabowski, 

assistant chair of the Art Department, about our idea to see if there is any interest. 



MITCH LEWIS (7 pages) 

November 1. !, 20 l0 

Ms. Laura Griest 
Exhibitions Manager 
Center for Global Initiatives 
FedEx Global Education Center 
The University of North Carolina at Chapel Hill 
Campus Box 5145 
Chapel Hil!, NC 27599-5145 

Dear. Ms, Griest, 

f am writing to you at the suggestion of Mr. Jeffrey York, Town of’Chapel Hilt., Director of 
Public Art. Jeffrey thought that you might be interested in a museum exhibition that strongly 
relates to your mission of"enriching mutual understan.ding and advancing our ~mMedge of the 
world." I am plmmmg to travel this exhibit around the country and would be most interested Jn 
showing at the Atrium of the FedEx Global Education Center.. 

As a sculptor, I have always believed that art can be a compelling agent for creating public 
awareness of social issues, and ultimately bringing about change. About 4 years ago, i became 
aware of the unspeakable bru~lity that is happening to innocent women and children in Darfur 
today. The post holocaust outcry of "never again" to me included not only the Jewish people, 
but all of humanity. But. once again, in my lifetime, I was witnessing genocide, this time not 
only in Darfur, but throughout the African continent. In response to this, I have created a 
sculptural exhibition titled "Toward Greater Awareness2’ The sculptures in the exhibit are all 
black and appear to have been chiseled from coal. These works initiate a dialogue with the 
viewer about the physical and psychological scars left on man_kind by a culture of violence and 
brutality. The sculptures depict these victmas as fragmented figures, a commentary" on the 
vulnerability of the human condition. While I expose the fragility and ~mtnerability of these 
women, I also portray their strength and dignity. The exhibition includes ten sculptures includ- 
ing five monumental works, lbur ~naquettes, and one installation. I have enclosed a CD and an 
annotated inaage list. 

1 recently partnered with the Save Darfur Coalition to present this exhibit in North Carolina 
for a 2 month period. It received wonderful press coverage from the Outer Banks out to 
Raleigh. The show was very well attended and reaction was truly amazing. Some viewers wept, 
many came back numerous times. People have told me of going to sleep with the haunting 
images of my sculpture on their minds. Some used it as a teaching tool for their children. None 
who saw the show walked away untouched. I have enclosed a DVD about the exhibition, which 
can also be seen on You Tube- "’Toward (~reater Awareness." Please note that one of the 
maquettes in the video "Hiding from. Janjaweed," has now been replaced by a monumenta! 
version. 



The Sauce Darfur Coalition wishes to partner with me again and present this exhibit at other 
venues throughout the country. Ur~iversity students nationwide are anaong the most politically 
active voices about Darfur, Thereti)re, presenting this exhibition at a University ruth a global 
commitment will connect with an attdiencc focused on htanan r~ghts and social justice. This 
exhibition stmuld generate much publicity" for the University as well as ibr Darfur. it would ais0 
present a wonderfu! educational compor~cnt as we could provide-speakers for the Opening 
Reception and as needed during the cota-se of the exhibit. It would also present as opportunity 
t’or outreach to a cultura!ly undc~erved population. 

The exhibit displays best in about t,000 SF, either in a single or multiple galleries. At this 
time my gvaitable dates are flcxiNe. 

I have included a Letter of Support from Ms. Suzie Armstrong, Senior D~rector of Deve!op- 
I will be contacting you to discuss the possibili~ of presenting 

,the FedEx Global I~ducation Center. a2hank you l[br your consideration. 

i errill ~Mitch~~ Lewis 



Darfur Legacy #2 
Hi-fired stoneware 
120"h x 25"w x 15"d 

Darfur Legacy #3 
Hi-fired Stoneware 
108"h x 24"w x 18"d 

Masking Disfiguration 
Hi-fired Stoneware 71"h x 35"w x 14"d 



Hiding from Janj aweed 

Hi-fired stoneware, bamboo 

140"h x 130"w x 96"d 



Homage to Kevin Carter 

hi-fired stoneware, wood,leather, burlap, cheesecloth 

96"h x 60"w x 72"d 



Janj aweed Rape 
Terra Cotta 
5 l"h x 44"w x 20"d 

Child Soldier Terra Cotta 
18"h x 13"wx 14"d 

DL Maquette #6 Terra Cotta 
27"h x 1 l"w x 6"d 

DL Maquette #7 Terra Cotta 
24"h x 8"w x 7"d 



August 20, 20 I0 

Dear Friends, 

behalf of the Save Daffur Coalition, 1 want to ex:pre:~s o~.ir sup[x~r~ a~d grarR:ude *hr,he art 
exbiNtio~ abot~t Darfur tailed ’qTowa~rd Greater Aware~e~s/:’ zrea~ed by Mirth [oew~s. 

The people of Darfur are the s%’tlms of,he first genocide office 2ta centm’y and 
survive: co~tinne t0 lh~e in :[~ar a~d ~nseCu:{ty~ The $g~.ve Daffm" Co~,lffion was [b~ded ~o se~e 

as a voice ~br ~his eommtmitS~ am{ ~o keep pressure on wor{d leader~ m work fbr Wace 

{.~,: situatio~ i~ Sudat~ a~d engaging A.meri~aus to s8an:~ our eo~m fo~ ~e Darfuri people, 
whose tiv~s have ~en so difi~bmn~ t:rom our own:. M:~teh Le~vis has provided a rema~abte 

th~s exhibit m~d observNg othex ~isi~ors to the New Bern, North Ca~o[:na ga~ of tI~ A~s 

Mitcg’s de~a:iled descriNkms of the crisis. "this is ~he remarkable accompllshmeN of this 
exhibition>- v~ewers do~’t instinctively mm away fi’om tM tragedy~ They see something tha~ 

inspires in them a respe~ tbr the st~nNh at:d dig~i~y ~f the pro)pie of Daffier ~d that makes 
them war~t to help. 

I~ lhe comi~g months, we are hopeN! t}~at this veu powerful exhibit will be ghows i~ other 
communities m~d wt: p~an ~o sappo~ such effo~5. We w~[~ et~gage our m:iIlio~s of activists 
around the U.S, ~o promote this ~nd other otto,s by le~te~ in the creative eommtmity, so ~he 
stories ot’Darfi~r ~.~ sha~ed :NrNer and ~he world no ~onger has an excuse: m look away, 

hesitate m comae.t me at 202456-21 



LISA MARIE ALBERT (17 pages) 

Lisa Marie Albert 
Artist Statement for FedEx Global Education Center Exhibit Application 
December 9, 2010 

STREET KID PHOTO STOYRTELLING WORKSHOP & EXHIBIT 
As a local advocacy campaign effort, 9 venues in Lira, Uganda are currently 
displaying t2 posters which are compilations of the stories and artwork of 6 
street kids from Lira. The artwork and stories were produced by the children and 
recorded in September 2010. Each poster is accompanied with a list of some 
goals for the community of how they can make an impact (directly or indirectly) in 
the lives of street kids. The Exhibit in Lira began in October 2010. Initially, I hope 
to have a traveling exhibit of their work around the U.S., Uganda, and some other 
major cities of the world. 

MY BACKGROU N D/INTERESTS 
I have a passion for working with vulnerable populations and helping them share 
their stories to affect positive social change. I am a documentary photographer 
with training in photovoice, a community based participatory process that uses 
photography and discussion to discover new collective knowledge about certain 
topics or situations that exist in a community. Photovoice can be used in a 
research or non-research setting. The way that I went about this workshop with 
street kids in Lira is based on the fundamentals of photovoice, but I altered the 
process so that I could work with illiterate vulnerable children in a non-research 
setting, lalso added illustration and concepts of basic storytelling to enable the 
children to have a more comprehensive way to share their ideas. A translator 
was used, and all discussions were transcribed since most of the street kids do 
not speak English and were also illiterate due to their circumstances. Please see 
the accom panyi ng document titled "Internatio nal&Ed ucatio nal.doc" which 
describes more about this photovoice process. 

MOTIVATION OF WORKSHOP/EXHIBIT 
When i came across children in Lira collecting trash at a rubbish site (or landfill), 
was very disheartened to see children having to live a life like this. I assumed 
that the kids were reselling the scraps that they had collected to earn money for 
food - but rather than going about my way - I was compelled to find a way to 
spend time with these kids and to find out what their stories are. I decided that I 
wanted to teach these children a combination of simple photography and 
storytelling so that they could have fun, but also so that they could tell their 
stories to the local community. Only by giving these kids a space to share their 
voice, will we begin to break down the stereotypes and the abusive treatment 
these kids receive. Even if a child is homeless, for whatever reason, there 
should be a safe place for these to find the basic necessities of life. Too many 
problems occur the longer the kids stay on the street (drugs, violence, abuse, 
etc...), but sending them immediately back to abusive homes is not the answer. 
The solution may not be immediate - it may be a process that takes time for 
each child. But in the meantime, these kids need a safe and healthy way to 



survive. Please see the included newspaper article, titled "Street kids still a 
menace’; which i read while / was developing the posters and advocacy 
flyers, it was ve~ disheartening, but at the same time provided me a lot of 
motivation to help these children get their voices heard. 

OBJECTIVES 
I wanted to teach each street kid that their personal stories matter and that their 
voices can be powerful when used effectively, whether through words or artwork. 
These kids have the power to change things - for future kids - if only the right 
people can hear their stories and ideas. It is often common that disadvantaged 
people in society do not have an active "voice" in creating the rules in which they 
must live by. 

GOALS OF WORKSHOP with street kids in Lira, Uganda: 
1. To teach street kidsthat it is important to share their stories and 
personal circumstances (if they are comfortable with that) with the 
community and local government, so that they can affect change in the 
methods future street kids are handled 
2. To invest in these children, who I believe need more attention and care 
3. To give them a fun project to work on, including photography, 
illustrations, and storytelling 
4. To give the kids a space to share their personal stories- if they wanted 
to. 

5. To teach that while photography can be a hobby, it can also be used as 
a livelihood-even in Lira. 
6. The workshop was also used to teach additional concepts such as: 

¯ the world wide web/internet- discussed on the first day 
¯ basic savings techniques for those interested in using 

photography as a livelihood 

GOALS OF LIP, A, UGANDA EXHIBIT: 
The main objectives of the exhibit of the street kids! photography, artwork, 
and stories around town in Lira, Uganda is: 
1. To allow community stakeholders to hear the VOICE and stories 

straight from the mouth of the street kids - rather than making 
assumptions about what their circumstances might be. 

2. To enable the local community to hear the voices of the street kids in 
Lira, by giving the kids skills to share their stories and by creating an 
exhibit space at local venues 

3. To reduce stereotypes that exist in the community-at-large: reversing 
perspectives that street children are not a menace to society nor 
criminals, but into perspectives that these children are vulnerable, 
victims, and to encourage local citizens and community members to 
find ways they can personally help these children and prevent this from 
happening in the future 



To allow stakeholders to identify root causes of each child’s 
circumstances (they are not always the same) 
To encourage stakeholders in Lira to find a healthy and safe long-term 
solution that prevents children from going to the streets (more than one 
solution may be necessary) 
To encourage Ioca government and NGOs to include street kids (or 
former street kids) with leadership potentia in the process of improving 
upon current programs and methods for rehabilitation of street 
children, providing them shelter, proper nutrition, clothing, medical 
care, immunizations, mentorship, educational opportunities, while 
keeping them safe from danger and abuse (whether that abuse is 
coming from guardians or police). 

GOALS OF EXHIBIT AT UNC FedEx Global Education Center : 
To share the struggle of street kids with professors, students, artists, and 
activists around the world -especially at UNC. As one of the top public 
health schools in the US, I know future graduates of UNC will be writing 
future millennium development goals, founding new global health 
organizations, writing program plans and prevention techniques that will 
address huge issues like poverty, abuse, nutrition, maternal health, 
orphans and vulnerable children, all of which will have an affect on street 
kids around the world. My hope is that this exhibit will create a 
conversation surrounding the issue of human rights of street kids, as well 
as encourage other students to do similar projects - whether for advocacy 
or research purposes. 

FUTURE: 
My future goals for this documentary project would be to have the opportunity 
and funding to follow-up with each of these children in a few years. I would like to 
give them cameras again and have them document the changes in their lives. 
Even since these posters were produced, some children have been reunited with 
their families, some have started tutoring or tailoring, and others are still living on 
the streets. 

would like to see this work being displayed globally, and eventually to have one 
or more of these kids to attend and speak at one of the gallery shows. 

I would love to produce a documentary video about life as a street kid, including 
aspects of what encourages children to go live in the streets, as well as how 
some are able to get out of this life. I would like the angle of the documentary to 
be that of reflecting on the Millennium Development Goals and how street kids 
are one of the most vulnerable youth populations, especially because there is 
often not a voice to represent their needs and desires. There are different 
opinions on how to handle and intervene with street kids, and this would be a 
topic of discussion in the video as well. 



REMARKS: 
I have been personally fulfilled in so many ways by volunteering my time with 
these kids - they have touched my life in so many ways. I hope I have also 
touched them in some way. I hope that I am doing their work justice, and that the 
exhibits are fruitful. Any sales made of the children’s artwork - will go directly, 
1 00% back to Child Restoration Outreach to support that child directly whether 
through school fees, vocational training, or providing supplies/equipment for that 
child such as sewing machines, juice makers, cameras, art materials, etc. 



Lisa Marie 

The presence of’ street k:ids,~ a p~hrase u~sedi to diescribe ho, m::etiess youth living on 
the streets,~ is an international phenomen~on from th:i:~rd-wodd~ ~,untries like 
Uganda to: developed nations 1:4ke the Un:iited~ St:ares. The Uni:,ted Nations ~ts the 
Mil!ennium Deve!o:pment: Goals as globaf~ heat’~th: standards for the wor!id to reach. 
~ile each goal ~n be a~ociated with street chiildiren~, organ~izatio, ns that reach 
out to this vulnerable population struggi~e for fu:ndJ~ng and~ new ~nnovat~ve ~deas 
how to help this under aged and voi~e~ pop:u~at~on from be~n9 n~eg~e:cted~ 
There is one organization,: De~o~e Street ChUM World Cup,: who has addressed 
how street children have been fa~J~ed by each MDG 

develop, My hope is that th[ough g=r~ss roots and p~ic~pato~ 
advocacy campaigns l~ike the one we £[odu~d i~n~ Lira,, Uganda ~ w~i~ be 
around the world by g!obal health ~nd human dghts st~keho~d~e[s and f~n~ders- 
so that ~mmunities wil:4:: be hel:d~ a~ounta::b~e fo~ the ~ghts of ch~!~dren~ and that 
street child[on will no longer be failed by t:he d~evelopment 9o~s that we str~ve 
reach to improve health and human ri:g~hts 8[o:und~ the wor!~d~ I would/ore to see 
the kids who produced this wo[k, spe~kin9 about: ~t: around~ the wo#~d~ :one 
includin9 at galle~ opening& 

Edu~atior~al Benefit 

Many edu~tional benefits coul:d come from this diisptlay, but ii will focu~s on b,vo. 

The information displayed in the.~ posters and phot:ogiraphs couldi be created 
into a case study for global~ health, program piiann~ing~, or hum=an~ rights courses. 
explain this more in the Program Modelis sectiion below.: Aiiso, this body of work 
can show current students ways. in which:: a~istic andi fun~ commu~niity based 
pa~icipatory methods can be used to a~e~ new information,. 

The approach u~d for this project was based~ on Phot:ovoiice, a community 
based paAicipatory re.arch met:hod, ii learned the Photovoiice method in the, 
Gillings School of Global Public Health, through a cou[~ co4aught by Geni 
and Alexandria Lightfoob’ The course is: Commuini~y Capacity, Competence,, and 
Power: Community.Based PaRicipat:o~ Research andi Photovoice (HBHE 

While this street: kid advocacy proj:ect wa s not: ptla nned~ fO r re~a roh p,u~rposes~ 
and no internal review board was needed,~ s:i~milar methods can== be used to carry 
out qualitative research with a similar populat:iion,. 

Photovoice is a process that: was createdi by Caroline Wang,: The intention of 
photovoice is t:o engage commu;nity members in; a creat:i:~ve an~d, part:icipat:o~’ 
approach to research a ce~ain: t:opic~ Di:~scussi:~ons of the phot:ographs can 
generate new knowledge about one’s community, and can~ poten~tially result in 
social action being organi;zed by the co:mm;u;niity members pa~:icipating in the, 



Lisa Marie Albert 

project. The transcripts from the discussions are used as qualitative data and 
provide researchers with information that other forms of research, such as 
participant observation, quantitative surveys or one-on-one interviews may not 
generate. 

The motivation for me to volunteer my time for this street kid advocacy project 
was simply to spend time with these street Idds doing fun and creative 
photography work While I was planning out my time with them for each day, I 
recognized that I had the skills anc~ ability to give these children an opportunity to 
speak up for themselves - when normally, they would not be given the space to 
do this. After talking to the program manager at Child Restoration Outreach, I 
began to understand the struggle that these kids face even within their own 
communities. Any kids living on the street are easily identified, and they are often 
treated as criminals and menaces to society. Just after finishing the workshop 
with the kids, I read a short newspaper article titled "Street kids still a menace" 
(see attached) that stated the Kampala Mayor 

"..appealed to his task force to remove all street children from the streets. 
He said the increasing number of the street children is posing a threat to 
security and causing congestion in the city. The children, many of whom 
come from Karamoja region, have on several occasions been taken back to 
their homes by city authorities but they end up coming back to Kampala’; 

This article is speaking specifically about street kids in Kampala - the capital of 
Uganda. However the problem of street kids exists throughout the country. The 
article did not address any positive statements about the street kids, or any of the 
problems that the children face when arrested by city authorities, such as 
physical abuse, rape, lack of food, etc .... There are many ethical issues that 
need to be addressed and considered when creating a program for addressing 
the problems of street kids. 

Program Models to address street kid phenomenon: 
There are different programs models that exist, from the government approach of 
arresting the street kids - finding the family and dropping them offat the family!s 
house. As one might expect, the children do end up back on the streets right 
away because no rehabilitation has been attempted. And the child leaves the 
home due to many of the original reasons he/she left in the first place (abuse, 
lack of food, forced labor without school, child marriages, etc,.~)! .............. 
several different approaches. Some are orphanages, which rescue the kids off 
the street (sometimes working with authorities). Others simply provide meals, 
showers, and family rehabilitation when possible. They may not offer beds, 
because they want to give kids a reason to go home. If life is better at the NGO, 
then why would the kid want to return home? When the kid returns home, some 
of these NGOs may pay for school fees. If the street kid is too old to return to 
school, then vocational trainings may be offered (for instance, a 16 or 17 year old 



Lisa Marie Albert 

who dropped out after Ist year of schooling would not be able to catch up quick 
enough in school), 

There are weaknesses with each approach, and human rights violations still exist 
in some of the program models described above. (I would personally argue 
especially in the government models). I think it would be a great exercise for 
students to look at this problem as a case study for producing a program plan to 
address this issue - for prevention of future street kids, and addressing current 
street kids. 

What this poster campaign points out is that there is not ONE reason why kids 
end up on the street. Each child that I worked with had VERY different stories, 
although there were some common themes that arose. And each child has a 
wonderful and creative way that they look at their lives and the world around 
them. In some cases their artwork or photos may seem simple upon first glance, 
but the va~ue and deepness resonates once they explain their stories. 



Lisa Marie A|be ., MS, MPH 

www£isaMadeA!bert.com 

L~:~aMar ,~ A~be~ t~,g ~aadocom 

Ga!!e~y Display a~ UNC G!oba!,. Fed~: G!o~! ~d~ation Ce nter of St~reet Kids advocacy 
p~rodiueed for Child Restoration Outreach. D~sp~ay wou~d ff~d!ude 6 ~poster:~ d.eta~i!~ng 
pe rsona~! storieg artwo[k, and photo£ #~e d~sp~aywou!d .also ~nd~u.de 

documenth~g the workshops and 

~ofes~ie~al Objective=; Photography aad Mu~dmedL~o~ Deve~!opme=nta[ o==r Re;l~ief 
or ga~n~iza~ ons fo.cusi ng on H uman Ri~gh~& Heaffh. ~d a~ J us~i.ce, o r ~E:nv~ir o::nme n~a#l Cause 

SUMMAIRY OF RELEVANT SK}ILLS 

Multimedia storytelling . public�: hea!th ~ eross<:ulturail i~nte~ractiion ¯ do.cumenta~-y fi!m 
news b[oadcast . photojoumalism ~ repo~’t~ng .. audio ¯ .¢o~rn~rnu,=n~ty based ;partidpatory 
re.arch. ~thnog;aphy. H!WAl:DSprevention ,. teach, n#. ~phot.ovo~.ce. mte~v~iew~ng:~ki;!~s 

~da[ networking ¯ cultu[a[ tom.tense ¯ ¢ommun~¢at~on, photo retou.dh~ng ¯ :~F~ina[ Cut Pro 

~ilR:~FOLIO= 

Blog: wwwJisamarieaJ~rt,~om/Mog 

EDUCATION &CEi~TIFICATIONS 

MPH & Global Hea!~h Certificate, 
UN~ Gi;llings Schoo~ of GIoba~ Public Health 

JOUr na[ ism & Mu! ti medi:a Co urse s at U NC 
Ce~icate of D~umenta~ Studio.s, Duke Un~ver:sity 
MS B iemat ~mati~s, North Q~’ol:i~aa State Unive rsity 
8:S Mat~mati~s, UNC Wil mi ngton, M~gne @m Leu 

May 2 010 

May2009 

May2006 
May2OO0 

MULTIMEDIA EXPE!~IENC £ 

Chila Reste~ti#~ Oet~ea~h~ Uganda 
¯ Taugh~ one-week photography steryteiling workshop ~o 10 ;st~ee~ k}ids 
¯ Designed 8 poster~ displ~:aymg stories of street kids wi~h ~he~i::r ow:n :~phot.og[a:ph~, 

~llustra$~on$ and s~eries, 
Produced local advocacy campaign for shee~ k~ds hanging ~post.e~rs and flye~r~s in 9- 
venues ~n the U ra~ Uganda community, 

" Photographicallydocumen~ed various global hea~lth programs throughou[ Uganda 
¯ Developed webs~te impact pho~o storie~for HIV p~og::ram ~i::n ~L}ira~ Uganda 
¯ H~Vand iive[ihood program p~a:~nin# & proposal wH~mg 



Lisa Marie MS, MPH 

Video and Photog~raphy fm~ a water ~m~d v~de~ ~or the new Water 

U~d photography and multimedia to document iphases of.a com!muniity based 
N!WA! DS prove nti on research proj oct in Du~ ham~ NC 
Pihotography & article wdtmg for website (www.Ji~ncs2durhamo.o==r.~ and Facebook 
Assisted NIH g~ant wdti~g pro<ess for Photovoice pro}e<t 

¯ Fundraise~ video;editedin~ Fiina] Cut Pro 
¯ Muhimedia Website Development with videovignettes~ ph.oto:~,and iF~lash anii:mated 

infographics 

Portraits of ~an Barbara Rimmed 

Photography for Website 
Carolina Public Health Maga~i ne 
Photos selected for Intematioaal P~togra~hy &×ihibiit 2009 & 201f 0 
Photos printed for Post Card Func#aiser 20] 0 

Fa mii=~ly Heahh !nter~tienal, Black Men Stand Together Caimpaiign 
Web#:te & Poster @mpmg~) for H~V Proven 

To~y Pearce I:~g~a phy 

Multi media Marketi ~9~ Agency 

Deep Dish Theatre 
Cm’oii na Wee k Health Re portedPmduce[ {picke~{ up by Ne’w~s ~ 4 G~o~a} 
Full Frame Festival Photographer 

Durham Vo~ce~ Videographe ~ 
Riva~l Mag~:~ no,, Photographer 
~e Da~ ly Tar Hoe L Photographer 

iFaili12009 ~ :Spring 2010 
Sp::rin# 2Oi O 

2009 & 20t 0 

::Fall 2009 

Dec 2009 
::Fall 2008 



Lisa Marie Albert, MS, M PH 

TECHNICAL EXPERIENCE 

Ma piValues, Bios and Programming, Boston, MA 

Independent Consultant 
¯ Reported to Director of Biostatistics and Programming 
¯ SAS programming for Table outputs, Quality of Life data 
¯ Analysis dataset programming for Medical Claims data 

Nov2010 -Current 

Samaritan’s Purse, HIV Programs, Kampala, Uganda 

Public Health Intern June 2010- Oct 2010 
Providing capacity building for Lira employees on monitoring and evaluation reports 
HIWAIDS and livelihood program planning using logistic framework model 
Proposal writing for new 2011 HlViAIDS + livelihood programs 
Led one-day workshop for field staff to provide feedback and lessons learned to inform future 

programs 
Designed and piloted an impact evaluation for our community mobilization HIViAIDS programs 
Updating HIV/AIDS training material 
In depth interviews with HIV positive children 
Week long field site visits to various programs: sustainable, water filter construction, WFP food 
distribution, and ministry programs 
Collaborate on monitoring & evaluation for a NUMAT Pediatric HIV testing referral program 

Family Health International, Biomedical & Behavioral Research, Durham, NC 

UNC-FHIFelIow Aug 2009 - May 2010 

Community Based HIViNDS Prevention Research Project in Durham, NC 
¯ Competitively selected as one of three fellows representing UNC 
¯ Carried out ethnographic research of HIViAIDS related activity in Durham. NC 
¯ Establishing new media tools (facebook, twitterl for community outreach 
¯ Documented Community Based Participatory Research (CBPR) process using photography, video, 

and multi-media; use this in presentations and in new media 
Identified NIH grant for expanding an arts based infrastructure for engaging with the community 
regarding HIV/AIDS prevention 

¯ Prepared budget for NIH proposa 
¯ Designed Focus Group Guides; Participate in Focus Group administration 

Consultant, Biomedical and Behavioral Research                 July2008 - Aug 2009 

Uganda Acceptability Study for Male Circu mcision as an HIV Prevention Method (USAID funded) 
¯ Provided SAS statistical data analysis for entire project 
¯ Prima~y author on man uscript of study results, (su bmitted) 

Use of Demog raph ic Health Su rvey (DH S) Data to Develop a Tool for Clin ical Trial Site Identification 
based on HIV risk 

¯ Provided data management of DHS data 
¯ Performed SAS programming support for exploratory factor analysis and latent class modeling 

W~yo, Social Marketing Agency, Norfol k VA 

Social Marketing and Multimedia Documentary lntern Summer 2009 

Filmed and edited short fundraiser video for a Mississippi non-profit R3SM: has produced up to 

$250,000 of cash and in-kind donations 
¯ Received UNC scholarship to pay for internship travel 
¯ Advised W~yo directors, using my consulting and budgeting experience, on how to structure 

and negotiate open-ended consulting opportunities with a $1 million + revenue company; also 
attended the on-site presentation with this company 

Edited ~3hotos and created multi-media slideshows 



Lisa Marie Albert, MS, M PH 

MapiValues, Bios and Programming. Boston~ MA 

Independent Consultant Jan 2007 - July 2008 
¯ Reported to Director of Biostatistics and Programming 
¯ Provided independent evaluation of existing Standard Operating Procedures (SOPs) and 

guidelines 

, Assisted with Development of new SOPs 

, Collaborated on design of standard departmental production SAS macros 

, Programmaticaliy validated and tested standard macros during development 

GSK, Metabolics Phase I, Durham, NC Jan 2007 - Aug 2008 

Senior Statistical Programmer 
° Lead Statistical Programmer for Phase I Clinical PK/PD Metabolic Clin ical Trials 
° Supported Statistical Programmer for Phase I Ontology therapeutic area 
° SAS Programming and Validation/QC for Analysis Datasets, and Tables, Listings, and Figure 

Displays 
¯ Quality review of Reporting and Analysis Plan 
° Identified improvements for standardized macros 
° Data Checking for raw data 
° Collaborated on a regular basis with Statisticians, Data Management, and support programmers 

iostatisti cs. Mot risville. NC Fe b 2003 - De c 2006 

QualitySystems Manager Jan 2006 - Dec 2006 

Managed the RTP Senior Quality Analyst. and supervised 14 associate level new hires 
Mentored to all levels of local staff on quality principles of Biostatistics processes, utilities, or 

programs 
Provided statistical support for randomization and table, listing, and figure (TLF) development 
Performed quality performance metrics and quality reviews of study design, analysis plans, and 

case report forms /data collection tools 
Used Root Cause Analysis to identify the foundation of process and service issues and to design 
preventative actions 
Developed an internal "Basic SAS Programming" course for new hire training and an internal 8 

week New Hire Training Programs 
Improved the departments pre-existing process and tracking tools for offsite archiving 
Created a standard Cross Check Suite of SAS programs to guarantee quality in TLF production 

Senior Programmer Analyst (Clinical Trial SAS Data Analysis) Feb 2003 - Dec 200.5 

Lead Programmer on multiple projects in Phase II - IV Clinical Trials including Interim Analysis, 
Data Review Meetings, and Final Study Analys~s. 

Support for various projects including Phase I -IV clinical trials 
Created and maintained SAS programs and macros used for deriving project specific analysis 
databases, data management, validation, statistical report generation, and programming 

validation for TLFs 
Communicated effectively with project team to complete assigned tasks on time and with in 
budget 

Provided departmental train ing on table programming and internally developed software 
Independently developed and instructed an internal course titled "Intermediate SAS 
Programming" 
Developed tools and tech niques for improving process and efficiencies 

Carematk Inc., Analytics and Outcomes, Deerfield, IL 
Data Analyst 

Aug 2002 - Feb 2003 

SAS Institute, Cary, NC 
Technical Training Spe cialist 

July 2000 - Dec 2001 



EXHIBIT DESCRIPTION: 

Lisa’s photos are printed in B&W so guests can distinguish between her work 
and the student’s work, which is printed in color. 

POSTERS :: There are a total of six posters that will be displayed. Posters will 
be printed at full size, which is AI (33.11in x 23.39in). They will be displayed 
without frames, in one of two ways: 
1. stretched canvas 
2. vinyl print mounted on aluminum or foam board 

ILLUSTRATIONS :: At least one illustration/storyboard or snapshots will be 
displayed alongside the poster. Since the children kept their original artwork, 
scans of these illustrations will be printed on an art photo paper in actual size of 
original artwork (size varies) but drawing paper was approximately 1 l"xl 7". 
Artwork will be framed with thin non-distracting black frames. 

SNAPSHOTS by students:: For some students their photo snapshots may be 
displayed instead or alongside their illustrations. Printed in color at 5x7 or 8x10 
on matte photo paper with thin non-distracting black frames. 

PHOTOGRAPHS by Lisa Marie Albert :: Photos will be B&W prints on matte 

photo paper, matted and framed at 5x7 or 8x10. with thin non-distracting black 

frames. 

DISPLAY SPACE USAGE:: Depending on the needs of the FedEx Global 
Education Center, I can use all 5 gallery walls, and potentially one or both glass 
display cases. If necessary, I can put more than one poster per gallery wall - if 
there is more than one display ongoing. There are 6 posters, so each gallery 
wall plus one glass display wall would have one poster, and accompanying 
illustrations, snapshots, and b&w photos of the child whose poster is displayed 
there. The 7the wall (glass display) could be used to show the participatory 
process step by step, including descriptions and photos of the exhibits in Lira, 
Uganda. 

I do have audio and some video of the kids - so it is possible that I could use 
some of this in a multimedia piece during a talk at the opening, or even on an 
audioiipod station if those are available. I would prepare an audio/video piece 
specifically for this show - so would need enough advanced notice and an idea 
of how long the piece should be. I would recommend 4 minutes or shorter. 



9 venues in Lira, Uganda displayed the 
posters of the street kids. This photo 
collage shows 4 of these venues. A 
couple of these may be shown in the 
gallery show, but they will not be 
displayed in a collage format. Flyers 
were hung near them to describe what 
the general public and stakeholders in 
the community could do to change 
perceptions and treatment of street 
kids currently, and methods in which 
they could prevent future children from 
returning to the street. The flyer is not 
included in these photos, but will be 
shown in the display. The organization 
that provided the space and translator 
hopes to continue in these advocacy 
efforts and wants to work with more 
volunteers to produce future advocacy 
materials. 

This is Fenny’s final poster after 
combining illustrations, snapshots, and 
interview. 



This is Denis’ final poster after 
combining illustrations, snapshots, and 

interview. 

This is Denis’ storyboard. 



This is Stephen’s final poster after 
combining illustrations, snapshots, and 
interview. 

A view of some of the students drawing out their storyboards in the classroom. The space was located at Child 
Restoration Outreach, in one of their classrooms. While some tables were available, kids chose chairs to use to 
allow themselves privacy. There were no overhead lights available, so all work was done by sunlight through 
the window-s. We were lucky to have sunny days all week. 



Marrion tears up during her interview. Most of these kids have never told 

their story to anyone before. The opportunity to use photography and 

storyboards to map out their experiences and dreams gave them space to 

reflect and to share with each other. 

Morris stands in front &the class describing the meaning behind the 

snapshots that he took with his disposable camera. 



Ronald shows Denis some of his 

snapshots, while they are tasked with 

choosing their top 5 photos to describe 

to the class. 

Ronald is hard at work drawing illustrations for his his storyboard. Most kids could write their names, but 

they did not know how to read and write beyond that. So, most illustrations did not have captions written 

out. Kids were assured that I would be interviewing them (with a translator, because most did not speak 

English due to lack of education), and that I would type out all of the words that they wanted to say. This is 

why you see the words on the poster in typed font, rather than hand written. 



BARBARA TYROLER (8 pages) 

Barbara J Tyroler Masters in Education MFA Imaging and Digital Arts 
120 Old Forest CreekDr Clmpel Hill, NC 27514 btyroler@btyroler.com 919-240-5819 www.btyroler.com 

Universi~ Permanent Collections Washington, DC Metro 
University of Maryland University College, Benjamin Massey Collection 
University of Maryland College of Education 
Elon University, College of Education 

Gallery Representation 
FRANK gallery, Chapel Hill, NC 
Tyndall Gallery Chapel Hill, NC 
Touchstone Gallery, Washington, DC 

2010-cu~ent 

2006-2007 

2005-2006 

Solo Exhibitions 2004-2010 
Beijing hnpressions, Traveling Washington, DC Metro 

Washington Cancer Institute and Smith Farm Center for the Healing Arts 
National Institute of Health/Washington Cancer Center 
Photoworks Gallery 
Marriott Hotel Suites (University College) Asia Forum 

Montpelier Cultural Arts Center Gallery 
Greenbelt Connnunity Cemer 
Chapel Hill Public Arts Program, 2009, 2010 (Water Portrait Series, MidAtlantic Portraits) 

Through this Lens Gallery 

Exhibitions Washington, DC Metro and Triangle 2004-2011 

iHorace Williams House, WaterMark 
Glen Echo Photoworks Gallery ~Tde andlntimate ~ews (two person collaboration) 
Touchstone Fine Arts Gallery Take Ten; Ten ProJ~.ssional Washington ~bmen Photographers 
Prince George’s Comnmnity College Marlboro Gallery Taking on 14~_ate~ Four Photographers Immersed 
Greenbelt Conmmnity Arts Center Water Occupation and Enhanced~(emory in Familial Portraiture 
University of Maryland A Sense oJCommunity 

Maryland and Prince George’s State Arts Council Funded Exhibition Grants projects 1988-1999 
University of Maryland Photo Omreach Program 
National Medical Children’s Hospital New Horizons Arts Program 
Arts and Cultural Heritage Division 

Collaborative 

Invitational DC Metro 1985-2004 
Montpelier Cultural Arts Center Process: A Survey @irea Digital Artists, 
Conner Contemporary Art Gallery Academy 2003 
University of Maryland Art Faculty Exhibition 
Tartl Gallery 
Corcoran School of Art Gallery 
Washington School of Photography Faculty Exhibition 

Exhibition Competitions and Placement Awards Washington, DC Metro 1984-2007 

Fraser Fine Art Gallery 2004, 2008 Bethesda International Photography Competition, 

6th Annual All ~Iedia Exhibition, 

Triangle 

Touchstone Gallery 

Montpelier Cultural Arts Center Digital Salon, to Extremes: Heightened Realism and Abstraction 

Touchstone Gallery. Photograph.v Traditional and Experimental 

Harmony Hall Regional Center Gallery, Arts and Cultural Heritage Division Seeing Red 

Prince George’s Comnmnity College Marlboro Gallery 

Fayetteville Arts Museum 

Solo Exhibition University of North Carolina Union Gallery 

Metro and Southeast 1979-1984 

Lynchburg Fine Arts Center: Best in Show 

Durham Arts Council, Two-Person Juried Exhibition, Natlmn Lyon, Gordon Parks, and Barbara Morgan 



Barbara J Tyroler 
120 Old Forest Creek Dr Chapel Hill, NC 27514 

www.btyroler.com btyroler@mac.com 919-240-5819 

Education 
M.F.A. University of Maryland, Baltimore County 2003 

Imaging and Digital Arts: photography and videography 

M.Ed. University of Massachusetts, Amherst 1973 
Education in Community Development 

B.A. New College Sarasota, Florida 1972 
Emphasis: Visual Communication and Expressive Arts 

Gallery Representation, 

FRANK Gallery, Chapel Hill, NC 

Tyndall Gallery Chapel Hill, NC 
Washington, DC 2005-2006 

Teaching Experience 

Center for Documentary Studies, Duke 

Park 1997-2009 
University of Maryland Art Center, College Park 
University of North Carolina, Chapel Hill 

The Art Center, Chapel Hill, N.C. 

2009- 

2006-2008 Touchstone Gallery, 

2010-current University of Maryland, College 

1985-2000 

1981 

1975-1981 

Administrative 
University of Maryland Art Center College Park, Md 

Director Photography Department 
Founder Photo Outreach Program 

Community Service Grants Coordinator 

Director, Founder Family Arts Enrichment Program 

1985-2000 

Award and Grants 1992-2007 
University of Maryland, Maryland State and County Arts Councils 

Visual and Multi-disciplinary Arts in Education 
Individual Artist Competitive Grants, Visual Arts and Multimedia 

North Carolina Creative Arts in Public Schools 
MD State Dept. of Education, Equity Resource Center 
Baltimore Co. Public Schools, Dept. of Multicultural Education, Title One 

Prince George’s County Public Schools, Prince George’s County Arts Council 

Southern Area Youth Services of Prince George’s County 

Photographic Educator and Education Therapist 

Montgomery County Public Schools, Parent Education 
Wright School ResidentiaITreatment Center Durham, NC 

North Carolina Memorial Hospital, Child Inpatient Unit Chapel Hill, NC 

1973-1986 

Professional Memberships Current and Past 

Professional Member American Society of Picture Professionals 
American Society of Media Photographers 

Society of Photographic Educators 

Grant panelist: Maryland State Arts Council 

Freelance Photographer, animage Photography ___W____w______W__:__b___t_y__E_o__!___e___r_:__c____o____m___. 1980-present 

Exhibition History, Publications, Community Service www.btyroler.com 



I, be su~-setti,g city l~lt S o~.oe beard some~Dk~.g. Not i, ~D~ l~s~ UiU S.~d i~ wax ~o~ S~ w~sb~re aM 
naluraZ It a~emed Io ton out direci~ from i~side ihe clouds cha~gi,~g i,uo it~e air surrouMi~g me. Whe~ the sou,~d 
emerged it was a ce~ain whi, Wr in my ea~5 like the ~eni,~g and closivg g dca& wing,: Iv the begin~¢ing it reached 
me iv a whiapet:; but boundng inside me it made a souM h’ke a thuMerc~p, a slow an{[orc{{ul gv, mbeat shakD~g 

and swellD~g i~side my heart. Eve,y beatpredse~, hit thepoi,~t q[ mY heart wilhout lhe slighle~r deviation. From ~ 

ore from ~q~ Dog ~d,g sw#~!~. St ~’o~U ta~ street andpraid~ like a flash g h~htnDg, and thundered ~.#en it 
reach the horizon. 

This excerpt is the opening paragraph from <’Illusion," an essay by Lin Bai published in 1995. ’<Illusion" 
appeared in a collection of autobiographical essays in The Moonlight of De Er~vo. Samm Tyroler-Cooper translated 
a selection of Lin Bai’s personal essays as part of her senior thesis in Literary Translation at Brown University in 
2004. The personal focus of Lin Bai’s writing represents a literary development in the post-Mao era of the 1980s in 
China in xvhich writers--particularly xvomen--emphasized individual voice in a departure from the traditional use 
of literature as a tool for collective political expression. By making personal emotions and even mundane individual 
experience the centerpiece of her xvork, Lin Bai marks a radical shift in 20’h century Chinese literary convention. 

Ms Tyroler-Cooper’s translations of Lin Bai’s work inspired me to conceive of a collaborative project 
creating photographic impressionistic illustrations as a response to these texts. I received a grant to travel to Beijing 
in 2004 to shoot and research for twelve days while Tyroler-Cooper was living in China and conducting Fulbright- 
supported research on migrant labor. The imagery produced resulted in an exhibition, Beijivg Impl~’esdovs that has 
been shown in numerous galleries and exhibition sites on the East Coast. 

BeijiT~g lmp,~essiov~; Ex#vded continued our collaboration by revisiting these earlier photographs in 
combination with Tyroler-Cooper’s sketches from China during three trips over the span of 2001-2007. Taken 
together, the draxvings and photographs speak to currenttrends of urbanization and migration, an aging population, 
and tT:amily relationships in Chinese society. 



For the next project, I will be: collaborating with artists, educators, psychologists, Chinese scholars, and 
Chinese American citizens and their families who have migrated to this countr> I would like the opportunity, to 
include some of the past work from these: previous exhibitions in the FedF, x Global Education Center and to also 
produce new work that I will produce in 2011-2012 that addresses current issues in Chinese/American relationships. 
Ii am particularly interested in exploring sociological issues of adaptation and transition that Chinese born families 
encounter when they move to the US, specifically those citizens who experienced repression as children during the 
Cultural I{cvolution. 

rib date I have a set of ten 24"x36" framed portraits from Beijing Impressions and lwelve 10"x40" panels 
collaging Tyroler-Cooper’s drawings and my photographs from Beijing Impressions Extended from the: traveling 
exhibitions of 2004-2007. 

Through collaboration with other artist from the community Ii will enhance this exhibition with multilayered 
portraits of Chinese: and Chinese/American i~amilies in this country incorporating icons and symbols representative 
of their background and heritage. These may include a display of banners as well as written or audio interviews. I 
would like to make a formal presentation to the community discussing this work. 

Barbara Tyroler holds an M.Ed. in Special Education and Community Development and a MI~A in Imaging and 
Digital Arts. Having served on the art ~aculty at the University of Maryland for the past 10 years, she has returned 
to her native Chapel ltill where she is a practicing artist and member of FRANK gallery and an educator at 
the Center for Documentary Studies at Duke. Tyroler is a recipient of over 25 visual arts and arts-in-education 
fellowship grants with children and families. Tyroler produces site-specific portraiture for corporations, universities, 
health-oriented non-profits, and families and specializes in environmental family portraiture utilizing water in spas, 
pools, and ocean as backdrop for her work. 
Tyroler’s photography is in numerous public and private: collections Her work may be viewed at the: gallery and on 
the artist’s Web site at www.btyroler.com 

Samm Tyroler-Cooper received an AB from Brown University in I,iterary Translation and Chinese and an MA in 
International Relations from ~ale University. She: has worked in the Office of the Secretary of Defense, Defense 
Group in ~,Cashin~on, DC, and the Council on Foreign Relations. In 2004, she: won a Fulbright grant to research 
rights consciousness among migrant workers in China’s informal service sector. 











Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

John Pickles -~pickles@nnc.edu> 

Tuesday, February, 8, 2011 1:07 PM 

Reynolds, Andrew S <asreynol@email.nnc.edu>; Kevin Hewison <khewison@email.unc.edu>; Liesbet Hooghe <hooghe@unc.edu>; 

Markstein, Lara <laram@email.unc.edu>; Amer, Sahar <samer@email.unc.edu>; Sahle, Eunice N <ennice@email.unc.edu>; Driscoll, 

Mark W <mdriscol@email.unc.edu> 

Goka~ksel, Pervin Banu <b~ug@email.unc.edu>; Ma(tin, Nina <ninam@email.unc.edu>; Weiler, Jonath~ D <jweile@email.unc.edu:>; 

Osterweil, Michal < ostelavei@mnail.nnc.edu>; Steiner, Niklaus Andreas <nsteine@unc.edu> 

Global graduate programming 

jpickles.vcf 

Interesting initiative... 

The Department of Global aM Sociocultaral Studies at Florida International Universi~ (FIU) in Miami is now accepting applications for its new Ph.D. degree in Global 
and Socioculmral Studies (GSS). GSS represents a unique integration of a~thropology, geography, and sociology to create an innovative, interdisciplinau social 
science Ph.D. The doctoral degree emphasizes training in cross-disciplinasy theou and method, while providing the opportuni .ty for s~dents to create a disciplinau 
major in m~thropolog> geography, or sociology. 

Research opportunities abound at FIU’s urban campnses. Graduate students have access to the resources of the UniversiD-’s centers, institutes, and funded reseamh 
projects. Situated at the crossroads of the U.S., the Caribbean, and Latin America. Miami offers myriad research possibilities. Paid Teaching Assista~atships, which 
inclnde tuition and health insnrance, are available for most Ph.D. students. FlU also offers Doctoral Fellowships for dissertation research and writing on a competitive 
basis. Students may decide to earn a terminal MA., or may earn the M.A. in tke course of working toward the Ph.D. Applications for Fa]12011 admissions are due by 
April 11. For lull details on application procedures, visit http://gss.fiu.edu/. 

GSS is a large, interdisciplina~ social science department, with 27 permanent tiaculty, over 60 doctoral students, aM approximately 400 undergraduates. The 

Depaxtment’s faculty research and teaching interests coalesce around three overlapping themes: Identities and Inequalities; Migrations ~md Diasporas; and Nature- 

SocieF. GSS is a signature depaxtment of the School of International and Public Affairs (SIPA) in the College of Arts and Sciences. 

The Depaxtment’s ho,ne is the stunning new SIPA Building, a Leadership in Energy mid EnviroranentaJ~ Design (LEED) certified "green" building with s~tate- of-the-art 

teaching a~d research ihcilities. SIPA features a technology lab with cutling edge computing facilities for GIS, statistical analysis, and data processing, m,o language 

labs, and 484-seat auditorium ruth simultaneous trm~slation booths and telecom capabilities. The building features a Graduate Student Suite with study carrels, personal 
lockers, meeting rooms, kitchen, m~d student lounge. 

Rod Neumann, Professor and Chair 
Department of Global & Sociocultural Studies 
School of International and Public Affairs 
SI PA 329 
Florida International University 
Miami, FL 33199 
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Professor John Pickles 

Pickles 

Professor John 

Chair, A&S Council of Chairs 

University of North Carolina Chapel Hill, NC 27599-3220 

Business 

Phone: 

919-962-3919 

E-mail: jpickles@unc.edu 



From: 

Sent: 

To: 

Subje~: 

Attach: 

Paul Haslam <’phaslam@uottawa.ca> 

Tuesday, Februa~ 8, 2011 3:42 PM 

Sable, Eunice N <eunice@email.tmc.edtr~ 

Chapter in Introduction to International Development, 2nd ed. 

CHAPTER 4 - Sable F w BIBLIO.doc 

Dear Eunice, 

I hope all is going well for you and Happy New Year to you and the family. We are moving a]ong nicely ruth the t_exttx~ok revisions, and have received the extema] 

eva]ualion from Oxford. We have a ve~ short period of time to do revisions, then it’s offto copyediting. You were not able to make any changes to the chapter earlier, 

so now is your chance to update it, if you want. At a miblmum, we’d really like to see the list of recommended readings updated to include at leafft 1 or 2 more recent 

sources. 

We have also reintegrated the bibliography with your chapter, but would like you m check over the manuscript before it goes to copyediting. We have tbund a small 
number of citations in the text, for which there is not a corresponding bibliographical entry these have been tlagged in yel!ow NgI~i~N. 

You roll notice that we have also classified the texdx~xes into "key issues" "current events" a~d "key figures" boxes. If you have a~y queries on thaL don’t hesitate to get 

back to me. 

If you have any ideas on different photographs for your chapter, please include the photo in high-quality scm~ (300dpi), complete with bibliographical reference in a 
separate file. 

Please enter all revisions directly into the attached Word file and return it to us by the 28th of February.. We have committed to sending the entire manuscript 

to copyediting on March 1,2011. 

Best, Paul 
Paul Haslam 
Associate Professor / Professeur agr6g6 
School of International Development and Global Studies/#cole de d6veloppement international et mondialisation 
Universi1"/of Ottawa/Universit6 d’Ottawa 
Pavilion Tabaret Hall, 332 
75 rue Laurier St. E 
Ottawa ON K1N 6N5 
Tel/T61. (613) 562-5800 ext./poste 4169 



From: 

Sent: 

To: 

Subject: 

Attach: 

Buell, Agatlm <abuell@email.unc.edu~ 

Tuesday, Februa~ 8, 2011 4:18 PM 

Department listserv ~atHaI~m@list~rv.unc.edu> 

RE: [atHaI~m] Admin updates and changes 

Letterhead - electronic - Afficm~ and Afro-A~nericau Studies.doc 

Here is the attachment! 

Take care, 

Agatha 

Agatha }Saell 

B~s£~ess OlXcer 

217 Abemell~y H~fll. CB ~34:35 

Departme~t of Aliican & ~M~:o-:~aeHcan Studies 

109 Battle Hall, CB #3395 

U ni versJty of No~lh Careli~a 

C~N)e~ Hill NC 27599 

p. 919.962.2788 

~i 919.962.5824 

F~m: Buell, Agatha 
Sent: Tuesday, Februa~ 08, 2011 3:59 PM 
To: Depa~ment lis~e~ 
Subject: Admin upda~s and changes 

Dear All, 

AS I mentioned in at the Faculty meeting last week, due to continuing budget cuts we are making a few administrative changes. Please see below for the details 

that we discussed -sorry again for the bad news! 

:l) Copy Machine - each person will be given a copy machine code so that they can make their own copies and scans, rather than having Travis do this. Along 

with this, each person will be allotted 250 copies per semester. If you use more copies than this, you will be asked to repay the department through other 

funds or personal funds. Everyone is encouraged to use Blackboard and other systems that rely on less paper copies. (FYI - scanned documents are not part 

of the count, only copies that use paper). 

2) Letterhead and Envelopes -the department will no longer be using hard letterhead. You will find attached the electronic letterhead that you can type 

directly onto and print out. This has become very common throughout the College. We will continue to have dept envelopes available in the main office, 

and we will soon order more that actually stick! 

3) Phones -we will be discontinuing phone service for everyone in the department, except for the main office and the Chair’s Office. Those with 

professorship funds or grant funds who would like to pay for a phone are welcome to do so - please let me know which account to use. If you do not have 

other funds that can be used for phone service, and you feel that a phone is critical to your work, please talk to Julius about having an exception made for 

you. Phones will be discontinued as of 4/:1/20:1:1, so please make your arrangements by March :1st at the latest. 

4) Supplies -we have funds to by office supplies and materials. We plan to allocate 5 reams of paper and 2 toner cartridges to each faculty member -this is 

your allocation for the year, until this time in 2012. If you would prefer to have some other type of supply INSTEAD of paper and toner, or no supplies at all, 

please let Agatha know by March :lst. 

5) Summer School books -if you are teaching a summer school course and need a few books to make the course happen, please email the exact title, author 

and ISBN to Agatha by March j_st. She will order them directly, so please do not buy them yourselves. 
6) NEW ANNOUNCEMENT-I forgot to mention this during our meeting - UNC has changed the policy about reimbursements. Effective immediately, no one 

may be reimbursed for office supplies (such as Staples, Office Max, etc). If you need supplies and have funds for them, please coordinate this with Travis, 

and he will order through a UNC contract account. 

Sorry for all of this detailed bad news.., have a lovely week! 

Agatha 

Agatha Buell 

Business Officer 

DepmtJnent of Public Policy 

217 Abemethy Hall, CB #3435 

Depart~nent of,4J?icm~ & Af’ro-Atnerican Studies 

109 Battle Hall, CB #3395 

University of North Carolina 

Chapel Hill, NC 27599 

p. 919.962.2788 

f. 919.962.5824 

You are currently subscribed to afiiafam as: eunice,@email.unc.edu. 
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From: 

Sent: 

To: 

Subject: 

Attach: 

Markstein, Lara <laram@email.unc.edu> 

Wednesday, February 9, 2011 10:56 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Joint Reappointment 

ap-2- Sahle 2011 .doc 

Hi Eunice, 

Could you possibly fill in the top portion of this form attached, sign, date, and send it back to me so we can finish off your reappointment? If you’ve already sent 

this to me, I apologize--things got crazy at the end of last year! Also, could you forward me an up-to-date copy of your resume? 

Best, 

Lara Markstein 

Departmental Manager 

Global Studies 

Fedex Global Education Center, 301 Pittsboro St. CB# 3263 

UNC Chapel Hill 

Chapel Hill, NC 27599 

ph. 919-962-5442 

laram@email.unc.edu 

http:!!www.u nc.edu!d epts!ints! 
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The University of North Carolina at Chapel Hill 
RECOMMENDATION FOR EPA PERSONNEL ACTION 

(Please type. See instructions on reverse side.) 
{ FORMCHECKBOX} INITIAL APPOINTMENT { FORMCHECKBOX} REAPPOINTMENT { FORMCHECKBOX} PROMOTION 
FORMCHECKBOX } OTHER (specify): { FORMTEXT } 

CURRENT INFORMATION TO BE COMPLETED BY NOMINEE 

Name: { FORMTEXT } { FORMTEXT } 
Last First 

Address: { FORMTEXT } 

{ 
FORMTEXT 

} 

{ 
FORMTEXT 

} 
Middle 

Telephone No. 

Date of Birth: Birthplace: { FORMTEXT } Citizenship: { FORMTEXT } 
country 

Are you related by blood or marriage to any person now employed by The University of North Carolina at Chapel Hill? 

If yes, give the relative’s name, relationship and department name: (See back of form.) 
{ FORMTEXT } 

{ 
FORMCHECKBO 
X}Yes { 
FORMCHECKBO 
X}No 

EDUCATION 

Baccalaureate 

Graduate or 
Professional 

Other 

EXPERIENCE 

Current 

Previous 

Name and Location of College or University 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

Name of Employer 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

Degree, Diploma, 
or Certificate 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

Rank or Title 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

Date Conferred 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

Major 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

Employment Dates 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

{ 
FORMT 

Race: EXT } 
Code 

{ 
FORMTE 

Sex: XT } 
Code 

Attach curriculum vita including: (a) other professional experience and activities, (b) memberships in scholarly and professional organizations, 
(c) publications, and (d) contracts and grants received. (See back of form.) CV attached: { FORMCHECKBOX } Yes { FORMCHECKBOX } 
No 

hereby certify that all information above is accurate and complete to the best of my knowledge. 

Signature: Date: 

TO BE COMPLETED BY INITIATING UNIT 

Is this position contingent on the availability of funds? { FORMCHECKBOX } Yes { FORMCHECKBOX } No 

Date of nominee’s first UNC-CH EPA appointment: { FORMTEXT } Rank: { FORMTEXT } Department: { FORMTEXT } 

Position Title: { FORMTEXT } 

Base Unit 

Rank 

Date Action Effective 

Joint Unit 

Joint Rank 

Date Action Effective 

TO BE COMPLETED FOR EPA NON-FACULTY NOMINEE ONLY 

Date Action Effective -- Beginning: { FORMTEXT } 

TO BE COMPLETED FOR FACULTY NOMINEE ONLY 

Ending: { FORMTEXT } 

Present Appointment (if applicable) 

{ FORMTEXT } 

{ FORMTEXT } 

Beginning { FORMTEXT } Ending { FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

Beginning { FORMTEXT } Ending { FORMTEXT } 

Proposed Appointment 

{ FORMTEXT } 

{ FORMTEXT } 

Beginning { FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

Beginning { FORMTEXT } 

If the nominee is currently holding tenure to retirement, indicate the initial date tenured: { FORMTEXT } 

{ 
{ FORMCHECKBOX } { FORMCHECKBOX } FORMT 

Term Proposed: Tenure to Retirement Probationary term of EXT } years 

If initial appointment (including initial tenure track), interviewed by: { FORMTEXT } 

Letters of recommendation by: { FORMTEXT } 

RECOMMENDED BY 

This recommendation meets the University’s requirements as follows: Nepotism Policy: 
Affirmative Action Plan: { FORMCHECKBOX } Yes 
Verification: { FORMCHECKBOX} 

Ending { FORMTEXT } 

Ending { FORMTEXT } 

Fixed term of { FORMTEXT } 

{ FORMCHECKBOX } Yes { FORMCHECKBOX } No 
{ FORMCHECKBOX } No { FORMCHECKBOX } Not Applicable     Credentials 



Signature: 

{ FORMTEXT } Title: { FORMTEXT } Date: 

Form AP2, Revised 05/01/07    Submit four (4) copies for: Chancellor, Employee Records, Dean/Director’s Office, Departmental Confirmation 



Form AP-2 Instructions 

An AP-2 form is to be completed for a new appointee who is Exempt for the Personnel Act (EPA) and to effect any subsequent changes in 
appointment, reappointment, or promotion. 

Line 3 RACE and SEX. Enter the appropriate numerical Race Code and the Sex Code as follows: 
Race Code 
1 = White (not of Hispanic origin). Persons having origins in any of the original peoples of 

Europe, North Africa, or Middle East. 
2 = Black (not of Hispanic origin). Persons having origins in any of the black racial groups. 
3 = American Indian or Alaskan Native. Persons having origins in any of the original peoples of 

North America. 
4 = Asian or Pacific Islander. Persons having origins in any of the original peoples of the Far 

East, Southeast Asia, Pacific Islands (China, Japan, Philippines, Korea, American Samoa, 
etc.), or indian subcontinent. 

5 = Hispanic. Persons of Mexican, Puerto Rican, Cuban, Central or South American, or other 
Spanish origin or culture, regardless of race. 

Sex Code 
M = Male 
F = Female 

Line 4 A relative, in general, includes the following: 
Brother, Brother-in-law 
Daughter, Daughter-in-law 
Father, Father-in-law 
First Cousin 
Grandfather, Grandmother 
Grandson, Granddaughter 

Guardian or Ward 
Half-Brother, Half-Sister 
Husband, Wife 
Mother, Mother-in-law 
Nephew, Niece 

Sister, Sister-in-law 
Son, Son-in-law 
Stepdaughter, Stepson 
Stepfather, Stepmother 
Uncle, Aunt 

Line 7 a. List all post-degree training and/or experience 
c. Categorize publications under the following headings and list the inclusive page numbers, authors (in actual order), and 

publication (or in press) dates. 
Book Monograph 
Book Chapter Refereed* Article 
Book Review Other Article 
Dissertation Published Note or Abstract 

* Refereed Article: If in press, in addition to the above information, list the target publication date. Also, if the article has been 
submitted and/or accepted for publication, list the number of manuscript pages and date submitted and/or accepted. 

d. Provide titles or topics of contracts and grants for which you were Principal Investigator or Co-Principal Investigator, and 
identify funding agencies, beginning and ending dates, and total amount of awards. 

Line 10 Date of nominee’s first UNC-CH EPA appointment is the date of most recent continuous permanent or temporary appointment. 

Line 12 Complete the PRESENT APPOINTMENT section only if nominee is currently employed by the University and is recommended 
for reappointment, promotion, and/or an additional title as follows: 

Base Unit: Enter the name of the nominee’s present primary department, institute, or school. 
Rank: Enter the present rank held in the base unit. 
Date Action Effective: Enter beginning and ending dates of present appointment in base unit. 
Joint Unit and Joint Rank: Enter the name of each additional unit in which faculty rank is presently held and the 

corresponding rank. 
Date Action Effective: Enter beginning and ending dates of present joint appointment. 

Complete the PROPOSED APPOINTMENT section as follows: 
Base Unit: Enter the name of the nominee’s proposed primary department, institute, or school. 
Rank: Enter the proposed rank held in the base unit. 
Date Action Effective: Enter beginning and ending dates of proposed appointment in base unit. 
Joint Unit and Joint Rank: Enter the name of each additional unit in which faculty rank is proposed and the 

corresponding rank. 
Date Action Effective: Enter beginning and ending dates of proposed joint appointment. 

Term Proposed: Check the appropriate block. If a probationary term at the rank of instructor, assistant professor or associate 
professor, or if a fixed term appointment, enter the duration of appointment. 

Line 14 Letters of recommendation as required by divisional review procedures (Academic Affairs or Health Affairs). 

Line 15 Recommendation is initiated by the Department Chairman or Dean, as appropriate, and submitted to the appropriate 
Administrative Office for review and approval. 



CURS 
Application Form 

Scholar-in-Residence Program 

Sponsored by the Center for Urban and Regional Studies 
with support from the Dean’s Office, College of Arts and Sciences 

Applicant Information (Please note. Faculty with endowed professorships are not 
eligible for this program) 

Name Eunice N. Sahle Title Associate Professor 
Department (Joint appointment) African and Afro-American Studies and Curriculum in 
Global Studies 
Campus Address 1109 Battle Hall CB# 3395 
Phone __ Fax: __ E-mail Address Eunice@email.unc.edu 
Semester applying for (check one): Fall 2011 X    or Spring 2012 

~osed Research Information 

Research Topic MIGRATION, CITIZENSHIP, SOCIAL EXCLUSION AND PLACE- 
MAKING IN THE CITY: TORONTO, DURBAN AND PARIS 

Potential Funders National Science Foundation~ Social Sciences and Humanities Research 
Council of Canada (SSHRC) 

Approximate amount of funding to be requested $80,000 

Collaborative Investigators (if known) 

How does the proj ect build on previous work? (Please provide a brief paragraph) The proj ect 
builds on previous work on the new African Diaspora in Canada and transnationalism that was 
funded by the Walter and Duncan Gordon Foundation in Canada. Further, it draws on 
preliminary research carried out in the Spring of 2010 focusing on the political economy of 
Durban and social movements. 

One-page summary of the proposed research (Please use the attached form) 

Applicant Signature Date Department Chair Signature Date 

Please have your Department Chair sign above indicating he!she agrees to release you from a 

course, if selected. 

To be considered for the CURS Scholar-in-Residence Program for fall 2011 or spring 2012, please 
submit the following to Todd Owen at the Center for Urban and Regional Studies by 5:0!) p.m. 
Monday, February 14, 21)11. Applications may be submitted electronically or by hard copy. 



[] Completed application form with de artment chair si nature. 

[] One page summary of proposed research 

[] Curriculum Vitae 

Questions can be directed to Todd Owen at towen@email.unc.edu or 962-3076. 

Sly~!/IMAR Y OF THE PROPOSED RESEARCH 

Title MIGRATION, CITIZENSHIP, SOCIAL EXCLUSION AND PLACE-MAKING IN THE 
CITY: TORONTO, DURBAN AND PARIS 

It is estimated that today more than 150 million people have taken up residence in countries that are different from those in 
which they were born. Indications are clear that the trend will continue. Figures for Canada point to the fact that by the close 
of the last century, the country was recording about 200,000 immigrants annually, the highest since the early 1900s (Ley 
1999). The rapid shift in migration patterns has led to a growing literature that examines a range of themes emerging from this 
process. In this respect, the work of scholars such as Will Kymlicka (1998, 2001 ) and Abigail Bakan (2003) on the rethinking 
(of) citizenship provides important insights on the ways in which new Diaspora social formations call into question traditional 
approaches to citizenship. In the European context, Stephen Castles and Alastair Davidson’s work has critically examined the 
ways in which the contemporary phase of globalization challenges state’s autonomy (plural possessive: states’)in dealing 
with questions of citizenship, migrants, (and) political and cultural belonging] Yet other analysts have focused on the 
increasing social tensions that have been generated by significant shifts in migration patterns. For example, in his seminal 
text Andrew Geddes (2005) offers a critical examination of the nature and sources of rising social tensions between old 
communities and the emerging Diasporic ethnic cultural formations in European countries. These developments have also led 
to a ¢trowin¢l discourse on the roots, (and} social and political implications locally and internationally of the rise of punitive and 
restrictive immigration policies epitomized by phrases such as ’Fortress Europe.’ Studies along these lines have also 
highlighted how the emergence of African and other ethnic cultural formations is resulting in the rise of Xenophobia and the 
embrace of what some scholars refer to as ’exclusionary’ populist political practices (in)France and other European countries 
(Beynon and Kushnic, 2003; Tshimanga, Gondola and Bloom, 2009). It is worth noting that while the presence of these 
tensions in Europe seems to gain the most visibility, as evidenced by riots in recent years in France, the Netherlands and 
Denmark it is indeed a global phenomenon. This is borne out by publications (produced) under the auspices of the Southern 
African Migration Project, based at Queen’s University, which point to rising Xenophobia towards African migrants in post- 
apartheid South Africa (SAMP@post.Queensu..ca). Overall, the accelerated pace of global migration is salient in certain 
places, such as global cities and other urban spaces such as South Africa’s main port city of Durban. Such places become 
centers of global command and control underpinned by power geometries (Massey, 1994) that contribute to the social 
exclusion of migrants. Drawing on previous work on migration and the formation of new African Diaspora in Canadian cities 
and preliminary research in Durban, the proposed project aims to exam the following questions organized along the themes 
of migration, citizenship, social inclusion and place-making in three urban spaces, Toronto, Durban and Paris: 
Migration: 

1) How does this project contribute to the literature on migration and African Diaspora formations in Canada, France 
and South Africa? 

2) What are the economic and political sources of recent migration patterns to Canada, France and South Africa? 
3} How is migration caught up with the historical process of globalization and its attendant uneven economic 

geographies? 
4) How has the evolution of political economies of Toronto, Durban and France in the context of a globalizing world 

contributed to racial, gendered and spatial forms of social exclusion in the city? 
Citizenship: 

1) To what extend is migration and the emergence of the new African Diaspora in Canada, France and South (Africa) 
disrupt pre-existing approaches to the study of citizenship and ideas of political belonging? 

2) How have states and local structures of governance such as municipal governments responded to African migrants? 
Further how have their responses contributed to the social in/exclusion of these migrants? 

3 How do national ideation foundations of citizenship such as multiculturalism (Canada), Republicanism (France) and 
rights-based democratic citizenship (South Africa) influence African migrants ’struggles for recognition’ (Tully, 2008)? 

4) How do constructions of identities and the valorizations that undergird these constructions in Canada, France and 
South Africa set the parameters within which ’struggles of and for freedom’ (Tully, 2008) for urban citizenship by 
African migrants occur? 

Place-making 
1) How do migrants engage with, and negotiate new lives in Toronto, Durban and Paris and in the process contribute to 

practices of place-making (Massey, 1994)? 
2) What discursive, material and political realities facilitate, or limit, the political agency of African migrants in their 

projects of place-making? 
3) What connections are possible and maintained by African migrants in the public sphere (Fraser, 1990; Habermas, 

1991) 
4) What are the gendered dimensions of place-making? 



From: 

Sent: 
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Subject: 

Attach: 

SaNe, Eunice N <eunice@emaiLunc.edu~ 

Saturday, Februa~ 12, 2011 11:36 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 
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CURS 
Application Form 

Scholar-in-Residence Program 

Sponsored by the Center for Urban and Regional Studies 
with support from the Dean’s Office, College of Arts and Sciences 

Al?plicant Information (Please note. Faculty with endowed professorships are not 
eligible for this program) 

Name Eunice N. Sahle Title Associate Professor 
Department (Joint appointment) African and Afro-American Studies and Curriculum in 
Global Studies 
Campus Address 1109 Battle Hall CB# 3395 
Phone__ Fax: __ E-mail Address eunice@email.unc.edu 
Semester applying for (check one): Fall 2011 X    or Spring 2012 

~osed Research Information 

Research Topic: MIGRATION, CITIZENSHIP, SOCIAL EXCLUSION AND PLACE- 
MAKING IN THE CITY: TORONTO, DURBAN AND PARIS 

Potential Funders National Science Foundation~ Social Sciences and Humanities Research 
Council of Canada (SSHRC) 

Approximate amount of funding to be requested $80,000 

Collaborative Investigators (if known) 

How does the proj ect build on previous work? (Please provide a brief paragraph): The proj ect 
builds on previous work on the new African Diaspora in Canada and transnationalism that was 
funded by the Walter and Duncan Gordon Foundation in Canada. Further, it draws on 
preliminary field research carried out in the spring of 2010 focusing on the political economy of 
Durban and social movements, and research based on secondary_ sources examining the themes 
ofmi ration citizenshi and the African Diaspora in France. 

One-page summaD" of the proposed research (Please use the attached form) 

Applicant Signature Date Department Chair Signature Date 

Please have your l)epartment Chair sign above indicating he/she agrees to release you from a 
course, if selected. 

To be considered for the CURS Scholar-in-Residence Program for fall 2011 or spring 20112, please 
submit the following to Todd Owen at the Center for Urban and Regional Studies by 5:00 p.m. 



Monday, February 14, 2011. Applications may be submitted electronically or by hard copy. 
[] Completed application form with de artment chair si nature. 
[] One page summary of proposed research 
[] Curriculum Vitae 

Questions can be directed to Todd Owen at towen@email.unc.edu or 962-3076. 

SUMMARY OF THE PROPOSED RESEARCH 

Title MIGRATION, CITIZENSHIP, SOCIAL EXCLUSION AND PLACE-MAKING IN THE 
CITY: TORONTO, DURBAN AND PARIS 

It is estimated that today more than 150 million people have taken up residence in countries that are different from those in 
which they were born. Indications are clear that the trend will continue. Figures for Canada point to the fact that by the close 
of the last century, the country was recording about 200,000 immigrants annually, the highest since the early 1900s (Ley 
1999). The rapid shift in migration patterns has led to a growing literature that examines a range of developments emerging 
from this process. In this respect, the work of scholars such as Will Kymlicka (1998, 2001) and Abigail Bakan (2003) call into 
question traditional approaches to citizenship in light of new socio-cultural Diaspora formations in Canada. In the European 
context, Stephen Castles and Alastair Davidson (2000) have critically examined the ways in which the contemporary phase of 
globNization challenges states’ autonomy in dealing with questions of citizenship, migrants, and political and cultural 
belonging. Yet other analysts have focused on the increasing social tensions that have been generated by shifts in migration 
patterns in the post-1945 period. For example, Andrew Geddes (2005) offers a critical examination of the nature and sources 
of rising social tensions between old communities and the emerging Diaspora ethnic cultural formations in European 
countries. These developments have also led to a growing discourse on social and political implications of punitive and 
restrictive immigration policies epitomized by phrases such as ’Fortress Europe.’ Studies along these lines have also 
highlighted how the emergence of African and other ethnic cultural formations is resulting in the rise of xenophobia and the 
embrace of what some scholars refer to as ’exclusionary’ populist political practices in France and other European countries 
(Beynon and Kushnic, 2003; Tshimanga, Gondola and Bloom, 2009). It is worth noting that while the presence of these 
tensions in Europe seems to gain the most visibility, as evidenced by riots in recent years in France, the Netherlands and 
Denmark it is indeed a global phenomenon. This is borne out by publications produced under the auspices of the Southern 
African Migration Project, based at Queen’s University in Canada and the University of KwaZulu-Natal’s Centre for Civil 
Society in Durban, which point to rising xenophobia towards African migrants in post-apartheid South Africa. Overall, 
preliminary research suggests that the accelerated pace of global migration is salient in certain places, such as global cities 
and other urban spaces such as South Africa’s main port city of Durban. Further, such places become centers of globN and 
national politico-economic command and control resulting in the production of power geometries (Massey, 1994) underpinned 
by spatial, racial, class and non/citizen forms of social exclusion of African migrants. Drawing on previous work on migration 
and the formation of new African Diaspora in Canadian cities and preliminary research in Durban and work on African 
Diaspora in France, the proposed project aims to exam the questions below organized along the following themes migration, 
citizenship, social inclusion and place-making in the context of three cities Toronto, Durban and Paris: 
Migration: 

1) How does this project contribute to the literature on migration and African Diaspora formations in Canada, France 
and South Africa? 

2) What are the economic and political sources of recent migration patterns to Canada, France and South Africa? 
3) How is migration caught up with the historical process of globalization and its attendant uneven economic 

geographies? 
4) How has the evolution of political economies of Toronto, Durban and France in the context of a globalizing world 

contributed to racial and spatial forms of social exclusion in the city? 
Citizenship: 

1) To what extend is migration and the emergence of the new African Diaspora in Canada, France and South Africa 
disrupt pre-existing approaches to the study of citizenship and ideas of political belonging? 

2) How have states and local structures of governance such as municipal governments responded to African migrants? 
Further how have their responses contributed to the social in/exclusion of these migrants? 

3 How do national ideation foundations of citizenship such as multiculturalism (Canada), Republicanism (France) and 
rights-based democratic citizenship (South Africa) influence African migrants’ ’struggles for recognition’ (Tully, 
2008)? 

4) How do constructions of identities and the valorizations that undergird these constructions in Canada, France and 
South Africa set the parameters within which ’struggles of and for freedom’ (Tully, 2008) for urban citizenship by 
African migrants occur? 

Place-making 
1) How do migrants engage with and negotiate new lives in Toronto, Durban and Paris and in the process contribute to 

practices of place-making in these cities (Massey, 1994)? 
2) What discursive, material and political realities facilitate, or limit the political agency of African migrants in their 

projects of place-making and participation in the urban ’public sphere’ (Fraser, 1990; Habermas, 1991 )? 
3) What are the gendered dimensions of place-making? 

Thank you for considering my application. 
Sincerely, 
Eunice N. Sahle. 

Eun 



CURS 
Application Form 

Scholar-in-Residence Program 

Sponsored by the Center for Urban and Regional Studies 
with support from the Dean’s Office, College of Arts and Sciences 

Al?plicant Information (Please note. Faculty with endowed professorships are not 
eligible for this program) 

Name Eunice N. Sahle Title Associate Professor 
Department (Joint appointment) African and Afro-American Studies and Curriculum in 
Global Studies 
Campus Address 1109 Battle Hall CB# 3395 
Phone__ Fax: __ E-mail Address eunice@email.unc.edu 
Semester applying for (check one): Fall 2011 X    or Spring 2012 

~osed Research Information 

Research Topic: MIGRATION, CITIZENSHIP, SOCIAL EXCLUSION AND PLACE- 
MAKING IN THE CITY: TORONTO, DURBAN AND PARIS 

Potential Funders National Science Foundation~ Social Sciences and Humanities Research 
Council of Canada (SSHRC) 

Approximate amount of funding to be requested $80,000 

Collaborative Investigators (if known) 

How does the proj ect build on previous work? (Please provide a brief paragraph): The proj ect 
builds on previous work on the new African Diaspora in Canada and transnationalism that was 
funded by the Walter and Duncan Gordon Foundation in Canada. Further, it draws on 
preliminary field research carried out in the spring of 2010 focusing on the political economy of 
Durban and social movements, and research based on secondary_ sources examining the themes 
ofmi ration citizenshi and the African Diaspora in France. 

One-page summaD" of the proposed research (Please use the attached form) 

Applicant Signature Date Department Chair Signature Date 

Please have your l)epartment Chair sign above indicating he/she agrees to release you from a 
course, if selected. 

To be considered for the CURS Scholar-in-Residence Program for fall 2011 or spring 20112, please 
submit the following to Todd Owen at the Center for Urban and Regional Studies by 5:00 p.m. 



Monday, February 14, 2011. Applications may be submitted electronically or by hard copy. 
[] Completed application form with de artment chair si nature. 
[] One page summary of proposed research 
[] Curriculum Vitae 

Questions can be directed to Todd Owen at towen@email.unc.edu or 962-3076. 

SUMMARY OF THE PROPOSED RESEARCH 

Title MIGRATION, CITIZENSHIP, SOCIAL EXCLUSION AND PLACE-MAKING IN THE 
CITY: TORONTO, DURBAN AND PARIS 

It is estimated that today more than 150 million people have taken up residence in countries that are different from those in 
which they were born. Indications are clear that the trend will continue. Figures for Canada point to the fact that by the close 
of the last century, the country was recording about 200,000 immigrants annually, the highest since the early 1900s (Ley 
1999). The rapid shift in migration patterns has led to a growing literature that examines a range of developments emerging 
from this process. In this respect, the work of scholars such as Will Kymlicka (1998, 2001) and Abigail Bakan (2003) call into 
question traditional approaches to citizenship in light of new socio-cultural Diaspora formations in Canada. In the European 
context, Stephen Castles and Alastair Davidson (2000) have critically examined the ways in which the contemporary phase of 
globNization challenges states’ autonomy in dealing with questions of citizenship, migrants, and political and cultural 
belonging. Yet other analysts have focused on the increasing social tensions that have been generated by shifts in migration 
patterns in the post-1945 period. For example, Andrew Geddes (2005) offers a critical examination of the nature and sources 
of rising social tensions between old communities and the emerging Diaspora ethnic cultural formations in European 
countries. These developments have also led to a growing discourse on social and political implications of punitive and 
restrictive immigration policies epitomized by phrases such as ’Fortress Europe.’ Studies along these lines have also 
highlighted how the emergence of African and other ethnic cultural formations is resulting in the rise of xenophobia and the 
embrace of what some scholars refer to as ’exclusionary’ populist political practices in France and other European countries 
(Beynon and Kushnic, 2003; Tshimanga, Gondola and Bloom, 2009). It is worth noting that while the presence of these 
tensions in Europe seems to gain the most visibility, as evidenced by riots in recent years in France, the Netherlands and 
Denmark it is indeed a global phenomenon. This is borne out by publications produced under the auspices of the Southern 
African Migration Project, based at Queen’s University in Canada and the University of KwaZulu-Natal’s Centre for Civil 
Society in Durban, which point to rising xenophobia towards African migrants in post-apartheid South Africa. Overall, 
preliminary research suggests that the accelerated pace of global migration is salient in certain places, such as global cities 
and other urban spaces such as South Africa’s main port city of Durban. Further, such places become centers of globN and 
national politico-economic command and control resulting in the production of power geometries (Massey, 1994) underpinned 
by spatial, racial, class and non/citizen forms of social exclusion of African migrants. Drawing on previous work on migration 
and the formation of new African Diaspora in Canadian cities and preliminary research in Durban and work on African 
Diaspora in France, the proposed project aims to exam the questions below organized along the following themes migration, 
citizenship, social inclusion and place-making in the context of three cities Toronto, Durban and Paris: 
Migration: 

1) How does this project contribute to the literature on migration and African Diaspora formations in Canada, France 
and South Africa? 

2) What are the economic and political sources of recent migration patterns to Canada, France and South Africa? 
3) How is migration caught up with the historical process of globalization and its attendant uneven economic 

geographies? 
4) How has the evolution of political economies of Toronto, Durban and France in the context of a globalizing world 

contributed to racial and spatial forms of social exclusion in the city? 
Citizenship: 

1) To what extend is migration and the emergence of the new African Diaspora in Canada, France and South Africa 
disrupt pre-existing approaches to the study of citizenship and ideas of political belonging? 

2) How have states and local structures of governance such as municipal governments responded to African migrants? 
Further how have their responses contributed to the social in/exclusion of these migrants? 

3 How do national ideation foundations of citizenship such as multiculturalism (Canada), Republicanism (France) and 
rights-based democratic citizenship (South Africa) influence African migrants’ ’struggles for recognition’ (Tully, 
2008)? 

4) How do constructions of identities and the valorizations that undergird these constructions in Canada, France and 
South Africa set the parameters within which ’struggles of and for freedom’ (Tully, 2008) by African migrants occur? 

Place-making 
1) How do migrants engage with and negotiate new lives in Toronto, Durban and Paris and in the process contribute to 

practices of place-making in these cities (Massey, 1994)? 
2) What discursive, material and political realities facilitate, or limit the political agency of African migrants in their 

projects of place-making and participation in the urban ’public sphere’ (Fraser, 1990; Habermas, 1991 )? 
3) What are the gendered dimensions of place-making? 

Thank you for considering my application. 
Sincerely, 
Eunice N. Sahle. 

Eun 
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SUMMARY OF THE PROPOSED RESEARCH 

Title MIGRATION, CITIZENSHIP, SOCIAL EXCLUSION AND PLACE-MAKING IN THE 
CITY: TORONTO, DURBAN AND PARIS 

It is estimated that today more than 150 million people have taken up residence in countries that are different from those in 
which they were born. Indications are clear that the trend will continue. Figures for Canada point to the fact that by the close 
of the last century, the country was recording about 200,000 immigrants annually, the highest since the early 1900s (Ley 
1999). The rapid shift in migration patterns has led to a growing literature that examines a range of developments emerging 
from this process. In this respect, the work of scholars such as Will Kymlicka (1998, 2001) and Abigail Bakan (2003) call into 
question traditional approaches to citizenship in light of new socio-cultural Diaspora formations in Canada. In the European 
context, Stephen Castles and Alastair Davidson (2000) have critically examined the ways in which the contemporary phase of 
globNization challenges states’ autonomy in dealing with questions of citizenship, migrants, and political and cultural 
belonging. Yet other analysts have focused on the increasing social tensions that have been generated by shifts in migration 
patterns in the post-1945 period. For example, Andrew Geddes (2005) offers a critical examination of the nature and sources 
of rising social tensions between old communities and the emerging Diaspora ethnic cultural formations in European 
countries. These developments have also led to a growing discourse on social and political implications of punitive and 
restrictive immigration policies epitomized by phrases such as ’Fortress Europe.’ Studies along these lines have also 
highlighted how the emergence of African and other ethnic cultural formations is resulting in the rise of xenophobia and the 
embrace of what some scholars refer to as ’exclusionary’ populist political practices in France and other European countries 
(Beynon and Kushnic, 2003; Tshimanga, Gondola and Bloom, 2009). It is worth noting that while the presence of these 
tensions in Europe seems to gain the most visibility, as evidenced by riots in recent years in France, the Netherlands and 
Denmark it is indeed a global phenomenon. This is borne out by publications produced under the auspices of the Southern 
African Migration Project, based at Queen’s University in Canada and the University of KwaZulu-Natal’s Centre for Civil 
Society in Durban, which point to rising xenophobia towards African migrants in post-apartheid South Africa. Overall, 
preliminary research suggests that the accelerated pace of global migration is salient in certain places, such as global cities 
and other urban spaces such as South Africa’s main port city of Durban. Further, such places become centers of globN and 
national politico-economic command and control resulting in the production of power geometries (Massey, 1994) underpinned 
by spatial, racial, class and non/citizen forms of social exclusion of African migrants. Drawing on previous work on migration 
and the formation of new African Diaspora in Canadian cities and preliminary research in Durban and work on African 
Diaspora in France, the proposed project aims to exam the questions below organized along the following themes migration, 
citizenship, social inclusion and place-making in the context of three cities Toronto, Durban and Paris: 
Migration: 

1) How does this project contribute to the literature on migration and African Diaspora formations in Canada, France 
and South Africa? 

2) What are the economic and political sources of recent migration patterns to Canada, France and South Africa? 
3) How is migration caught up with the historical process of globalization and its attendant uneven economic 

geographies? 
4) How has the evolution of political economies of Toronto, Durban and France in the context of a globalizing world 

contributed to racial and spatial forms of social exclusion in the city? 
Citizenship: 

1) To what extend is migration and the emergence of the new African Diaspora in Canada, France and South Africa 
disrupt pre-existing approaches to the study of citizenship and ideas of political belonging? 

2) How have states and local structures of governance such as municipal governments responded to African migrants? 
Further how have their responses contributed to the social in/exclusion of these migrants? 

3 How do national ideation foundations of citizenship such as multiculturalism (Canada), Republicanism (France) and 
rights-based democratic citizenship (South Africa) influence African migrants’ ’struggles for recognition’ (Tully, 
2008)? 

4) How do constructions of identities and the valorizations that undergird these constructions in Canada, France and 
South Africa set the parameters within which ’struggles of and for freedom’ (Tully, 2008) by African migrants occur? 

Place-making 
1) How do migrants engage with and negotiate new lives in Toronto, Durban and Paris and in the process contribute to 

practices of place-making in these cities (Massey, 1994)? 
2) What discursive, material and political realities facilitate, or limit the political agency of African migrants in their 

projects of place-making and participation in the urban ’public sphere’ (Fraser, 1990; Habermas, 1991 )? 
3) What are the gendered dimensions of place-making? 

Thank you for considering my application. 
Sincerely, 
Eunice N. Sahle. 

Eun 
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Sunday, Februa~~ 13, 2011 1:44 PM 

SaNe, Eunice N <eunice@email.tmc.edtr> 
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> 

>Cheers, 
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SUMMARY OF THE PROPOSED RESEARCH 

Title MIGRATION, CITIZENSHIP, SOCIAL EXCLUSION AND PLACE-MAKING IN THE 
CITY: TORONTO, DURBAN AND PARIS 

It is estimated that today more than 150 million people have taken up residence in countries that are different from those in which they were 
born. Indications are clear that the trend will continue. Figures for Canada point to the fact that by the close of the last century, the country 
was recording about 200,000 immigrants annually, the highest since the early 1900s (Ley 1999). The rapid shift in migration patterns has led 
to a growing literature that examines a range of developments emerging from this process. In this respect, the work of scholars such as Will 
Kymlicka (1998, 2001) and Abigail Bakan (2003) call into question traditional approaches to citizenship in light of new socio-cultural Diaspora 
formations in Canada. In the European context, Stephen Castles and Alastair Davidson (2000) have critically examined the ways in which the 
contemporary phase of globalization challenges states’ autonomy in dealing with questions of citizenship, migrants, and political and cultural 
belonging. Yet other analysts have focused on the increasing social tensions that have been generated by shifts in migration patterns in the 
post-1945 period. For example, Andrew Geddes (2005) offers a critical examination of the nature and sources of rising social tensions 
between old communities and the emerging Diaspora ethnic cultural formations in European countries. These developments have also led to 
a growing discourse on social and political implications of punitive and restrictive immigration policies epitomized by phrases such as 
’Fortress Europe.’ Studies along these lines have also highlighted how the emergence of African and other ethnic cultural formations is 
resulting in the rise of xenophobia and the embrace of what some scholars refer to as ’exclusionary’ populist political practices in France and 
other European countries (Beynon and Kushnic, 2003; Tshimanga, Gondola and Bloom, 2009). It is worth noting that while the presence of 
these tensions in Europe seems to gain the most visibility, as evidenced by riots in recent years in France, the Netherlands and Denmark it is 
indeed a global phenomenon. This is borne out by publications produced under the auspices of the Southern African Migration Project, based 
at Queen’s University in Canada and the University of KwaZulu-Natal’s Centre for Civil Society in Durban, which point to rising xenophobia 
towards African migrants in post-apartheid South Africa. Overall, preliminary research suggests that the accelerated pace of global migration 
is salient in certain places, such as global cities and other urban spaces such as South Africa’s main port city of Durban. Further, such places 
become centers of global and national politico-economic command and control resulting in the production of power geometries (Massey, 
1994) underpinned by spatial, racial, class and non/citizen forms of social exclusion of African migrants. Drawing on previous work on 
migration and the formation of new African Diaspora in Canadian cities and preliminary research in Durban and work on African Diaspora in 
France, the proposed project aims to exam through, the questions below organized along the following themes migration, citizenship, 
social inclusion and place-makinq in the context of three: 
Toronto: focus on Ghanaian and Somali communities. 
Durban: focus on communities from the Horn of Africa comprising of Somalis and Ethiopians- ’new African Diaspora’ in South Africa - and - 
Africa miejrants from Southern Africa - ’historical African Diaspora’ drawn from Malawi, Zimbabwe and Tanzania linked to a shifting 
migrant labor system that has underpinned the evolution of South Africa’s political economy. 
Paris: focus on African migrants from Algeria and the Democratic Republic of Congo. 

Kindly note that while the research will focus on specific communities and will pay attention to social markers of difference such as gender, 
religion and class in addition to trajectories of migration, because of space limitations, I use the deconstructed term ’African migrants’ in this 
application. 
Migration: 

1) How does this project’s comparative and multi-disciplinary approach (political economy, human geography, diaspora Studies and 
feminist perspectives) contribute to the literature on migration and African Diaspora formations in Canada, France and South 
Africa? 

2) How is migration caught up with the historical process of globalization and its attendant uneven economic geographies and how do 
these processes inform the different migration trajectory of African migrants - for purposes of this project voluntarily and 
forced miqration - refuqees} 

Citizenship: 
1) To what extend is migration and the emergence of the new African Diaspora in Canada, France and South Africa disrupting pre- 

existing approaches to the study of citizenship and ideas of political belonging? 
2) How have states and local structures of governance such as municipal governments responded to African migrants? Further how 

have their responses contributed to the social in!exclusion of African migrants? 
3 How do national ideation foundations of citizenship such as multiculturalism (Canada), Republicanism (France) and rights-based 

democratic citizenship (South Africa) influence African migrants’ ’struggles for recognition’ (Tully, 2008)? 
3) How do constructions of identities and the valorizations that undergird these constructions in Canada, France and South Africa set 

the parameters within which ’struggles of and for freedom’ (Tully, 2008) by African migrants occur? 
4) How has the evolution of political economies of Toronto, Durban and France in the context of a globalizing world contributed to 

social in/exclusion in the city? 
Place-making 

5) How do migrants engage with and negotiate new lives in Toronto, Durban and Paris and in the process contribute to practices of 
place-making in these cities (Massey, 1994)? 

6) What discursive, material and political realities facilitate or limit the political agency of African migrants in their projects of place- 
making and overall participation in the urban ’public sphere’ (Fraser, 1990; Habermas, 1991)? 

7) What are the gendered dimensions of place-making? 

Thank you for considering my application. 
Sincerely, 

Eunice N. Sahle. 
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SUMMARY OF THE PROPOSED RESEARCH 

Title MIGRATION, CITIZENSHIP, SOCIAL EXCLUSION AND PLACE-MAKING IN THE 
CITY: TORONTO, DURBAN AND PARIS 

It is estimated that today more than 150 million people have taken up residence in countries that are different from those in which 
they were born. indications are that the trend will continue. Figures for Canada point to the fact that by the close of the last 
century, the countrywas recording about 200,000 immigrants annually, the highest since the early 1900s (Ley 1999). The rapid shift 
in migration patterns has led to a growing literature that examines a range of developments emerging from this process, in this 
respect, the work of scholars such as Will Kymlicka (1998, 2001) and Abigail Bakan (2003) call into question traditional approaches 
to citizenship in light of new socio-cultural Diaspora formations in Canada. In the European context, Stephen Castles and Alastair 
Davidson (2000) have critically examined the ways in which the contemporary phase of globalization challenges states’ autonomy 
in dealing with questions of citizenship, migrants, and political and cultural belonging. Yet other analysts have focused on the 
increasing social tensions that have been generated by shifts in migration patterns in the post-1945 period. For example, Andrew 
Geddes (2005) offers a critical examination of the nature and sources of rising social tensions between old communities and the 
emerging Diaspora ethnic cultural formations in European countries. These developments have also led to a growing discourse on 
social and political implications of punitive and restrictive immigration policies epitomized by phrases such as ’Fortress Europe.’ 
Studies along these lines have also highlighted how the emergence of African and other ethnic cultural formations is resulting in 
the rise of xenophobia and the embrace of what some scholars refer to as ’exclusionary’ populist political practices in France and 
other European countries (Beynon and Kushnic, 2003; Tshimanga, Gondola and Bloom, 2009). it is worth noting that while the 
presence of these tensions in Europe seems to gain the most visibility, as evidenced by riots in recent years in France, the 
Netherlands and Denmark it is indeed a global phenomenon. This is borne out by publications produced under the auspices of the 
Southern African Migration Project, based at Queen’s University in Canada and the University of KwaZulu-Natal’s Centre for Civil 
Society in Durban, which point to rising xenophobia towards African migrants in post-apartheid South Africa. Overall, preliminary 
research suggests that the accelerated pace of global migration is salient in certain places, such as global cities and other urban 
spaces such as South Africa’s main port city of Durban. Such places become centers of global and national politico-economic 
command and control resulting in the production of power geometries (Massey, 1994) underpinned by spatial, racial, class and 
non/citizen forms of social exclusion of African migrants. Drawing on previous work on migration and the formation of new African 
Diaspora in Canadian cities, preliminary field research in Durban and theoretical work on the African Diaspora in France, the 
proposed project aims to exam the questions below organized along the themes of migration, citizenship, social inclusion and 
place-making in the context of three cities: 
Toronto: focus on Ghanaian and Somali communities. 
Durban: focus on communities from the Horn of Africa comprising of Somalis and Ethiopians - ’the new African Diaspora’ in South 
Africa and Africa migrants from Southern Africa - ’the historical African Diaspora’ - drawn from Malawi, Zimbabwe and Tanzania a 
Diaspora linked to a shifting migrant labor system that has underpinned the evolution of South Africa’s political economy. 
Paris: focus on African migrants from Algeria and the Democratic Republic of Congo. 

Kindly note that while the research will focus on specific communities and will pay attention to social markers of difference such as 
gender, religion and class in addition to trajectories of migration, because of space limitations, I use the deconstructed term 
’African migrants’ in this application. 
Migration: 

1) How does this project’s comparative and multi-disciplinary approach (political economy, human geography, Diaspora 
Studies and feminist perspectives) contribute to the literature on migration and African Diaspora formations in Canada, 
France and South Africa? 

2) How is migration caught up with the historical process of globalization and its attendant uneven economic geographies? 
Further, how do these processes inform different migration trajectories - voluntarily or forced - of Africans? 

Citizenship and social exclusion 
1) To what extend is migration and the emergence of the new African Diaspora in Canada, France and South Africa 

disrupting pre-existing approaches to the study of citizenship and ideas of political belonging? 
2) How have states and local structures of governance such as municipal governments responded to African migrants? 

Further how have their responses contributed to the social in/exclusion of African migrants? 
3 How do national ideation foundations of citizenship such as multicuituraiism (Canada), Republicanism (France) and 

rights-based democratic citizenship (South Africa) influence African migrants’ ’struggles for recognition’ (Tully, 2008)? 
3) How do constructions of identities and the valorizations that undergird these constructions in Canada, France and South 

Africa set the parameters within which ’struggles of and for freedom’ (Tully, 2008) by African migrants occur? 
4) How has the evolution of political economies of Toronto, Durban and France in the context of a globalizing world 

contributed to social in/exclusion in the city?. 
Place-making 

5) How do migrants engage with and negotiate new lives in Toronto, Durban and Paris and in the process contribute to 
practices of place-making in these cities (Massey, 1994)? 

6) What discursive, material and political realities facilitate or limit the political agency of African migrants in their projects 
of place-making and overall participation in the urban ’public sphere’ (Fraser, 1990; Habermas, 1991)? 

7) What are the gendered dimensions of place-making? 

Thank you for considering myapplication. 
Sincerely, 
Eunice N. Sahle. 

Eunice N. Sahle. 



Fl’om: 

Sent: 

To: 

Subject: 

Caldwell, Kia L <~klcaldwe@emall.unc.edu> 

Tuesday, February 15, 2011 4:09 PM 

SaNe, Euuice N <eunice@email.unc.edu>; Berger, Michele T <mtberge@email.unc.edu>; Shields Tanya L <kshield@unc.edu>; 

Williams Heather A <hawill@emaJl.uuc.edu~; Alexander Croft, Renee Jacqueline <renee.alexander.crM~unc.edtr~ 

Eveut of Possible Iuterest 

Innovation, Engagement, and the Humanities: Models and Methods 

February 2& 2011 

IIyde tlall at the Institttte for the Arts and lIttmanities 

10 to 3:30 (Lttnc]~ provided with registration) 

Chancellor Thorp has stressed that the call to irmovation and entrepreneurship mus~ include ’~he whole university," not just "a handful of seientis~-invento~." 

Yet to many in the humanities the concepts of innovation and entrepreneurship ~und foreign, even antipathetic to the practice of humanis~ seholarship as they 

tmdersIand it. 

This thrum will offer an invitation to explore some of the ways in which the practice of the humanities on the Ca:rolina campus already exemplifies innovation, 

engagement, and entrepreneurship. Building ou the tradition of public service "that h~s defiued this university, professors and students in the arts and humanities 

are working across disciplina~ and institutional liues to embrace collaborative approaches to central questions of who we are, what we value, and how we 

relate to each other. Speakers will include Della Pollock, Kathryn Williams, Rachel Willis, Maliuda Maynor Lowery, Bernie Herman, Glenn Hin~n, ttatmah 
Gill, Dan Cobb, and Fitz Bmudage. 

Crucially, the humanities support eugaged scholaxship through the cultivation of empathy and curiosity.. In an increasingly iuterconnected world, an engaged 

hulnanifies practice oilers students the intellectual tools they need to approach unihlniliar cultures ruth an openness that fosters unders~tanding. The promotion of 

civic dialogue and inquiry whether among Latin American immigrants or with seuior citizens iu our own lmck ym~ can lay the founchtion for work that 

sustains and improves the lives of others. 
To register please go to: .h__t__t__p_i[_/__b__!_t_:_!_g_[_f___N___8___K___O__6__ 
Sponsored b~/ the Center for the Studj/ of the American South, Proflram in Folklore in the American Studies Department, and the Institute for the Arts and 
Humanities. 
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Fl’om: 

Sent: 

To: 

Subject: 

Selassie, Bereket H <bselassi@email.tmc.edu~ 

Thursday, February’ 17, 2011 1:20 PM 

Department listserv <atiJalhm@list~rv.unc.edu> 

RE: [at~i~t~m] Honoring Ch~Jclene 

Indeed! 
Cogratulations, Sister Cahrlene!! 
Selassie 

From: Gore, Travis [stgore@email.unc.edu] 

Sent-" Thursday, February 17, 2011 10:48 AM 
To: Department listserv 
$..bject; [afriafam] Honoring Charlene 

The TRAIL BLAZER AWARD, will be conferred on our esteemed colleague, CHARLENE REGESTER as part of the closing session of the Hayti Heritage Film Festival that will be 
taking place all this weekend at the HAYTI HERITAGE CENTER, 804 Old Fayetteville Street, Durham, NC: 27701. The award ceremony will be Sunday, February 20th at 4PM. 
Congratulations are in order for this well-deserved recognition of Professor Regester’s path breaking work on black cinema. 

You ~e currently subscribed to afi’iafam as: bselassi(d~email.unc.edu. 

To unsubscribe click here: http:i:lists.unc.edu~’u?id 32361610~83037494399b4613b0db0fla2843dTff&n T&I afriafam&o~8713196 

(It may be necessary, to cut and paste the above URL if the line is broken) 

or send a blank emml to leave-28713196- 32361610.83037494399bAb 13b0db0i] a2843d717,~;listserv.unc.edu 

You are currently subscribed to al’riathm as: eunice(~email.unc.edu. 
To unsubscribe click here: http:/’/lists.mac.edu/u?id=32361608.e87a91 a5832319540e 156ada770a798d&n=T&l =afriaiiam&o=28714608 

(It may be necessmy to cut and paste the above URL if the line is broken) 



Fl’om: 

Sent: 

To: 

Subject: 

Seck, Mamarame <mseck@email.unc.edu> 

Thursday, February 17, 2011 3:54 PM 

Department listserv <atiJalhm@list~rv.unc.edu> 

RE: [atiJat~m] Honoring Charlene 

Congratulations, Charlene! 

Mamarame 

From: Lee, Margaret Carol [leemc@email.unc.edu] 

Sent; Thursday, February 17, 2011 3:29 PM 
To: Department Iistserv 
Subject; RE:[afriafam] Honoring Charlene 

Congratulations Charlene. Great job!!! 
Margaret 

From: Gore, Travis [stgore@email.unc.edu] 
Sent: Thursday, February 17, 2011 10:48 AM 
To: Department listserv 
Subject; [afriafam] Honoring Charlene 

The TRAIL BLAZER AWARD, will be conferred on our esteemed colleague, CHARLENE REGESTER as part of the closing session of the Ha~i Heritage Film Festival that will be 
taking place all this weekend at the HAYTI HERITAGE CENTER, 804 Old Fayetteville Street, Durham, NC. 27701. The award ceremony will be Sunday, February 20th at 4PM. 
Congratulations are in order for this well-deserved recognition of Professor Regester’s path breaking work on black cinema. 

To unsubscribe click here: ht14~:/’/lists.unc.edtt/u?id 32361602.0f47d9cb54cb465aee30529a6t2e272c&~T&l ali~aJ:am&o 28713196 
(It may be necessary, to cut and paste the above URL if the line is broken) 

or send a blank email to leave-28713196- 32361602.0f47d9cb54cM65aee30529a6f2e272c(?~listserv.unc.edu 

You are currently subscribed to afi’iafam as: mseck(~email.unc~edu. 
To unsubscribe click here: http://lists.unc.edtt/u?id=32361635.a22e471"da21"6ca275dac07816c2767d6&n=T&l=:afriatiam&o=28715688 

(It may be necessary to cut and paste the above URL if the line is broken) 

or send a blank emaJd to leave-28715688-32361635.a22e47fda2f6ca275dac07816c27bTd6(tblistserv.unc.edu 

You are cunenfly subscribed to afriafam as: _e___u_!il_i_c_2e_@_e_E!’_a_i_l_=_u__r!_c_:_e___@_. 

(It may be necessmy to cut and paste the above URL if the line is broken) 

or send a blank email to leave-28715924-32361608~e87a91 a5832319540e156ada770a798d@listserv.unc.edu 



Fl’om: 

Sent: 

To: 

Subject: 

Lamberk Michael C <mlambert@email.unc.edu;, 

Friday, February 18, 2011 9:44 AM 

Department listserv <atiJalhm@list~rv.unc.edu> 

Depaxlanent li stserv <afriat~m@listserv.unc.edu> 

Re: [afria£am] Honoring Chaxlene 

Bravo Charlene! A well deserved honor. 

Michael Lambert, Ph.D. 

Director. African Studies Center 
Associate Professor of Afiican Studies and Anthrotx~logy 

Director of Undergraduate Studies tbr AiiJc~m Studies 

University of North Carolina at Chapel 

Campus Box 7582 

3026 FedEx GlobaJ Education Center 

Chapel Hill, NC 27599-7582 

On Feb 17, 2011, at 3:58 PM, "Seck, Mamarame" <mseck(~email.unc.edu> wrote: 

Congratulations, Charlene! 

Mamarame 

From: Lee, Margaret Carol [leemc@email.unc.edu] 

Sent: Thursday, February :t7, 20:t:t 3:29 PM 
To: Department listserv 
Subject: RE:[afriafam] Honoring Charlene 

Congratulations Charlene. Great job!!! 

Margaret 

From: Gore, Travis [sMore@email.unc.edul 
Sent: Thursday, February 17, 2011 i0:48 AM 
To: Department listserv 
Subject: [afriafam] Honoring Charlene 

The TRAIL BLAZER AWARD, will be conferred on our esteemed colleague, CHARLENE REGESTER as part of the closing session of the Hayti Heritage Film Festival 
that will be taking place all this weekend at the HAYTI HERITAGE CENTER, 804 Old Fayetteville Street, Durham, NC. 27701. The award ceremony will be Sunday, 
February 20th at 4PM. Congratulations are in order for this well-deserved recognition of Professor Regester’s path breaking work on black cinema. 

Yon are currently subscribed to afi-i~£am as: leemc~)e~na~l.unc.edn. 

To unsubscribe click here: http://lists.unc.edw’u?id 32361602.0f47d9cb54cb465aee30529a612e272c&n T&I afriafam&o~8713196 

(It may be necessary to cnt and paste the above URL if the line is broken) 

or send a blank emaJl to leave-28713196-32361602.0f47d9cb54cM65aee30529a6£2e272c(~listserv.unc.edu 

You are currently subscribed to aiiJa~hm as: mseck(a)emml.unc.edu. 

To nnsubscribe click here: http://lists.nnc.edu/n?id 32361635.a22e47fd~2f6ca275dacO7816c27bTd6&n T&I afriafam&o~8715688 

(It ~nay be necessa~ to cut and paste the above URL if the line is broken) 

or send a blank email to leave-28715688-32361635.a22e47fda2f6ca275dac07816c27bTd6~listserv.nnc.edn 

You axe currently subscribed to aliia£am as: mlambert@emml.unc.edu. 

To unsubscribe clickhere: http://lists.unc.edu/n?i&32361601.677474d2b6e6ct9517tga5blb531814d&n T&I MiJafam&o 28715924 

(It may be necessary to cut and paffte the above URL if the line is broken) 



or seud a Nauk em~l to leave-28715924- 32361601.677474d2b6e6cP9517fga5b 1 b531814d(~listse~v, uuc.edu 

You are currently subscribed to a~iafam as: eunice~email.unc.edu. 

To unsubscribeclickhere: http://lists.unc.edu/u?id 32361608.e87a91a5832319540e156ada770a798d&n T&I ati-iafam&o~8720466 

(It may be necessa~ to cut m~d paste flae above URL ifflae line is broken) 

or send a blank em~Jl to leave-28720466-32361608.e87a91 a5832319540el 56ada770a798d~)listserv.unc.edu 



UNC’s LAC Program currently seeks graduate students 

to teach the following Fall :~Oll discussion sections: 

FR[NCH discussion section for HIST :1.59: 20t~-Centurg gurope .... 

FR[NCH discussion section for INTS 2:1.0: Global Issues (ANTH / 6[06 / HIST / POkl 2:1.0) ..... 

6[RMAN discussion section for HIST :159: 20t~-Ce~turg gurope 
SPANISH discussion section for BUSI 6:17: Global Marketing 

SPANISH discussion section for INTS 2:10: Global Issues (ANTH / GEOG / HIST / POLl 2:10) 
SPANISH discussion section for POLl 238: Contemporary Latin American Politics 

Application Deadline: Frida~ril 1 
For more information and application instructions, visit www.unc.edu!lac.              ~ ....... 

Please direct questions to lac@unc.edu. 





From: 

Sent: 

To: 

Subject: 

Apache <apache@henderson.lib.unc.edu> 

Monday, March 14, 2011 9:18 PM 

SaNe, Eunice N <eunice@email.unc.edu~> 
UNC-CH Catalog inlbrmation tbr ’~galit6 tbr all [videorecording] : Tous~int Louverture and the t taitian Revolution’ 

This message was for~varded to you from the UNC-CH Catalog Please do not reply to this message. 
Questions? Contact us at http:/i~vw~v.lib.unc edu/support/catalogmail.html 

Link to Record: http://search.lib.unc.edu/filmfinder/search?R UNCb6023408 

Title: ~galit~ for all [videorecording] : Toussaint Louverture and the Haitian Revolution 

Published: PBS Home Video 

Publisher Location: [United States] 

Published: 2009 

FOlTnats: Video DVD 

Surmnary: It was the only successful slave insurrection in history. It grasped the full meaning of French revolutionary ideas and used them to create the world’s first black republic. It 
elevated a former slave, Toussaint Louveltue, to such international fame that admirers ranked him on par with George Washington. It was the Haitian Revolution, a movement of admirable 
aspirations.., and appalling destruction. Vaguely remembered today, the Haitian Revolution of 1791-1804 traumatized planters in the American South and inspiried US Slaves This film 
explores this hisotry through music, w~odoo ritual, powerful recreatinns, and insightful writers and historians. 

Subj ect Headings: 
Toussaint Louverture, 1743-1803 
Haiti -- History -- Revolution, 1791-1804. 
Biographical televi sion programs. 
Political television programs. 
Historical television programs. 
Nor~fiction television programs 
Documentary television programs 
Television programs for the hearing impaired 
PBS. 
Biography. 
American Studies 
African-American Studies 
History, U. S 
American South 
Latin >~aner. & Caribbean Studies 
Slavery 
History, Latin America 
USA. 
HaN. 

Other Titles: 
Toussaint Louverture and the Haitian Revolution 

Other Authors: 
Astd, Patricia. 
Danticat, Edwidge, 1969- 
Independent Television Set’,qce. 
Koval Films. 
Koval, Margaret. 
National Black Prograrmning Consortittm. 
Oregon Public Broadcasting. 
PBS Home Video. 
Walker, W. Noland. 

Item Description: 
1 videodisc (ca. 60 min.) : sd., col. ; 4 3/4 in. 
0793670292 
841887010306 
9780793670291 
841887010306 
302001314 
EGAL601 r°BS Home Video 

Notes: 
Originally broadcast by PBS on Jan. 25, 2009. 
R~x tin~e: approx. 60 min. 
Closed-captioned 
Narrator, Edwidge Danticat 
Principal photography, Michael Chin ; editor, Michael W. Andrews ; music, Eric Amdahl. 
DVD; Region 1. 

Locations at UNC: 

Media Resources Center (0 copies available) 

65-DVD9909(Media Resources Center Library Use Only)In-Library Use Only 

...... Mail generated at Mar 14.2011 21:17:33 



Sent: 

To: 

Subjet~: 

Attach: 

Caldwell, ILia L <klcaldwe@emaJl.unc.edu> 

Tuesday, March 15, 2011 12:05 PM 

Department listserv ~:at~alhm@list~rv.unc.edu> 

[affiMhm] NCCU: African Diaspora Symposium 

ADSS Poster 2011 .pdf; ADSS Program 2011 .pdf 

North Carolina Central University invites you to: 
The Third Annual African Dispora Studies Symposium 
North Carolina Central University 
Ma~~ Townes Science Center 
March 19-20, 2011 
Free and open to the pub|ic. 

See attached poster and schedule for times and panel descriptions 

For more information, contact Dr. Josh Nadel, inadel,@~nccu.edt~ 
Jerr~ Gershenhorn 
Associate Professor 
Department of History 
202C Edmonds Classroom Building 
North Carolina Central University 
Durham, NC 27707 
919-530-7932 

This emml has been scanned by the MessageLabs EmaJl Security System. 

For more intbrmation plea~ visit ~://w~wv.messagelabs.com/email 

You axe currently subscribed to afiiafam as: ._e__t_~_~__c__e__"~i__e_Ln_~i!_:_t_Ln__c_’_:_e_d__t!. 

T o unsubscri be click here: _l!t_!~?_/_/_’ !_i _s__t_ ~ :. _u_n_ _c_’_ : _e_ _~_t_u_ _{ _t }~’_i ~t-___ ~ __2_ ~ f! _1_ __6__(_}__8_ =_e_ _8__ _7__’_a_2 _l_ __a___5_ __8_ _3_ _ _2_ ~_ _1_ 2 __5_ _4__! )__e_ _l__~__6_:_a__d_a_7_ _7__ _0.__a_7_ 2 _8__ _d____&_’_ ~___i _l’____&_’_!_____a__i_’.tj :_4 _f__a_g~ __&__ _t_?.____2_ __8_ _8__ _4___8_~ _.7_ _6__ 

(It may be necessary, to cut and paste the above URL if the line is broken) 

or send a blank email to leave-28848976-32361608.e87a91 a5832319540el 56ada770a798d¢i~listserv.unc~edu 
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North Carolina Central University 

Deparfmen of istory 
The Department of History forms the core of the liberal arts at North Carolina Central Univer- 
sity. Faculty and students in the department are involved in teaching and learning history 
through innovative research, exciting courses, student projects, and service learning. An 
award-winning faculty of 12 scholar-teachers offers instruction in American, African-Amer- 
ican, African, Latin American, European, African Diaspora and public history. Programs of 
study present undergraduate students with opportunities to teach history at the secondary 
level, practice public history, pursue graduate or professional study, or enter into a variety of 
careers. The Department of history at NCCU continues to produce more students who go on 
to earn the Ph.D. in History than any other Historically Black College or University. 

Keyhole 
peaker 

Marika Sherwood 

Hungarian-born Marika Sherwood has lived 
in many parts of the world. In England she 
taught in schools, before undertaking 
search on aspects of the history of black 
peoples in Britain, more particularly the 
Iitical activists of the past hundred years or 
so. In 1991, she co-founded the Black and 
Asian Studies Association, which campaigns 
on various issues with a focus on education; 
she edited the BASA Newsletter until 2007 
and is currently BASA"s vice-chain The author 
of a number of books and articles, her most 
recent books are After Aboiifion; Britain, The 
Slave Trade and Slaveo/from 1J62 to the 
1880s, Origins of Pan-Afficanism; Henry Syl- 
rester Williams, Africa and the African Dias- 
pora; and Malcolm X: Travels Abroad (20 i 1)o 



North Carolina Central University 

3 African Diaspora Studies Symposium Schedule 
Ma~’ Townes Science Building 
March 1 ? - 20, 2011 

Welcome: Carlton Wilson, Dean of the College of Liberal Arts 

Empowering Diasporic lctenifies in Latin America 
"Trabajando como negro: Working Negritud in Caracas," 
Giles Harrison-Cornwill, Duke University 

"Cimarronaje cultural: Toward a Counter-Cartography of Blackness in Mexico," 
Talia Weltman-Cisneros, Wayne State University 

"Nation and Naci6n: Strategies of Belonging Among Afro-descendants in Cienfuegos, Cuba 
circa 1898," 

Bonnie Lucero, University of North Carolina at Chapel Hill 

Moderator: Cristina Cabral, North Carolina Central University 
9:30 a.m.- I0:45 a.m., Room 12;21 

Llnrovefing Blockness in Germony: Literature, Film, and Constructions of Self via Narrative 
"Muh@rero riK6rera: The Construction of Blackness in German Colonial Children’s Literature," 
James Blackwell, North Carolina Central University 

"Re-Framing German Racism in Black and White in Paul ~v’erhoeven’s TV Movie Goftes Zweite 
Garniture," Michelle R. Eley, Duke University 

"Telling their Truths: Afro-German Women’s New Diasporic Traditions in West Germany," 
Tiffany FlorviI,University of South Carolina 

Moderator: So Marina Jones, University of North Carolina at Chapel Hill 
11 aom.- 12:15 p.m., Room 12:21 

How Do We (Dis) Appear?: lnvisibil~, Hate, and Discrimination in Brazilian PoliticaJoCuffural 
Practice 
"Media Apartheid: An Expos@ of Racist Practices in Brazilian Soap Operas," 
Monique Ho Ribeiro, University of Texas at Austin 

"Talking about Violence: Black Body and Black Communities in Brazilian Discourses," 
Luciane de Oliveira, Rocha, University of Texas at Austin 

"Racism and Aesthetic Judgment: A Journey Through YouTube Comments," 
Maria Andrea Soares, University of Texas af Austin 

Moderator: John D. French, Duke University 
11 aom. - 12:15 p.m., Room 1111 



12:15 p.m.- 1:30 p.m. LUNCH 

Lunchtime Panel Discussion: IntangibIe Cultural Heritage: Authentic Cacao Production in an 
Afro-VenezueIan Community 
Kelsey Moeslinger, University of North Carolina af Chapel Hill 

Janae Edvvards, University of North Carolina at Chapel Hill 

Ellen Louis, University of North Carolina at Chapel Hill 

Moderator: Joshua Nadel, North Carolina Central University 
12:30 p.m.- 1:30 p.m., Room 1221 

Afro-Andean Realities: Yesterday and Today 
"Afro-Bolivia: Researching the Silenced Past in the Eastern Andes, 1555 fo the Present Day" 
Lolifa Brockingfon, University of North Carolina at Chapel Hill 

"The Story of Afro-Peru," Amadou Shakur, Center for the African Diaspora, Charlotte, NC 

"Afro-Andean Oral Tradition: Insurgent Narratives of Re-existence and Place," 
gavier Pab6n, St. Augustine’s College 

Moderator: Natanya Duncan, Clark Atlanta University, and Franklin Humanities Institute Fellow 
1:4,5 p.m.- 2:45 p.m., Room 1221 

Race, Religion and RevoiutJon in the French CoionJai World 
"Rise of the Black Jacobins: The Haitian Revolution’s Impact," 
Jerome Teelucksingh, University of the West Indies - Trinidad & Tobago 

"Vincent Oge and Julien Raimond: African Presence in France in the Age of Revolution?," 
Andrew Maginn, Nodh Carolina Central University 

"On the Black Jac’ Millitary Cult: Cosmology, Metaphysics, and Feminist Elisions in Haytian 
Constitutionalism," Solomon Burnette, North Carolina Central University 

Moderator: Laurent Dubois, Duke University 
1:45 p.m. - 2:45 p.m., Room 1111 

Blackness at Point Zero: Beouty on the Other Side of Loss 
Demetrius Noble, North Carolina Agricultural & Technical State University 

Sara Cervenak, University of North Carolina af Greensboro 

Brian Carey Sims, North Carolina Agricultural & Technical State University 

Moderator: Demetrius Noble, North Carolina Agricultural & Technical State University 
3 p.m.- 4 p.m., Room 1221 

AIDS in the Diaspora: Film & Presentation 
Khafre Abif, Cycle for Freedom 

3 p.m. - 4 p.m., Room 1 111 

"BJack Britain: the Pan-African Conference of 1900" 
Marika Sherwood, Co-Founder, Black and Asian Studies Association and Senior Research 
Fellow, Institute of Commonwealth Studies 

Introduction: Carlton Wilson, Dean of the College of Liberal Arts 
4:15 p.m.- 5:30 p.m., Room 1221 



Sundc(y, Mc~¢h 20, 2011 
Race-B~indness: Frameworks ~or U~ers~ing ~ce ~n ~rope 
"lnvisibiliz~ng Racism in Germany," Nafasha Kelly, Humboldt University, Berlin 

"Race Blindness in France," Trica Danielle Keafon, Vanderbilf University 

"Psychological and Emotional Ramifications of Race/Racism in the EU," 
Medea Brooks, DePaul University 

’25 years of Black movement’ - Invisibility and Denial of Black Studies in Germany," 
Nadine Golly Leuphana Universif@t LOneburg 

Moderator: Claudia Becker, North Carolina Central University 
9 aomo- 10:15 a.m., Room 1221 

Messages in Movement & Music: Notions of Self and Gender in Latin America 
"iA Favela @ Funk e o Funk @ Favela!": Funk Carioca and Favela Hierarchies of Respectable 
Identities," Seana Monley, University of North Carolina at Chapel Hill 

"Pa’ los que bacilan: Exploring Messages in Contemporary Afro-Colombian Hip-Hop," 
Guesnerth gos0e Perea, AfroColombia NY 

"Negotiating Gender in Dance: the Congo Ritual of Panama," 
Regina Fuller, Wofford College 

Moderator: David Garcia, University of North Carolina at Chapel Hill 
10:30 a.m.- 11:45 a.m., Room 1221 

"it’s Not Where You’re At, it’s Where Your Head’s At: Double Oiasporic Processes" 
"Circulatory Practice and the Invention of Tradition in a Yoruba Revivalist Community: Bata 
Drumming at Oyotunji Village, South Carolina," Colin Townsend, University of South Carolina 

"Unsettled Identifies’ in the Young Afro-French Diaspora: Searching for a National identity, 
Building Transnafional Culture,"Michele Sulny, Trinity Western University, Vancouver, Canada 

"I’d Rather be in Trinidad: Rudder, Remittances, and Remembrances," 
Alison McLefchie, University of South Carolina 

"Celebrating West Indian-American Identify in the Southeastern United States" Daina 
Nafhaniel, Queens University - Charlotte, and Alison McLefchie, University of South Carolina 

Moderator: Debra Boyd, North Carolina Central University 
10:30 a.m. - 11:45 a.m., Room 1111 

12 p.m.- I p.m. lunch / Break 

Fighting for Recognition, Fighting for Space: Human Rights, Solidarity, and the Afro-Latino 
Struggle 
"On the Invisibility of Afro-Mexicans’ Human Rights," 
Jean-Philiberf Mobwa Mobwa N’djoli, National Council to Prevent Discrimination, 
Mexico City 

"Another Hue of African Diaspora Citizenship: Countering the Embodied Invisibility of Chile’s 
Forgotten African Descendents," Sara Busdiecker, Texas A&M University 

"i...Y yo soy negro fambi6n! (...and l am Black Too!); Dominican Diasporic Notions of 
Blackness, Racial Identification and Black Solidarity," 
Rafael G6mez, State University of New York at Albany 



Moderator: Marco Polo Hernandez Cuevas, North Carolina Central University 
I pore,- 2:15 p,m,, Room 1221 

Images and Narratives of the Diasporic Past 
"Paying Homage: Arturo Alfonso Schomburg’s Academic Impact of Academic Bibliophiles 
and Historians throughout the Diaspora and the Development of the Harlem Renaissance," 
Timur A. Davis, Essex County College/Maplewood Memorial Library, Ng 

"Seeing is Believing: Archival Imagery, and (Re) Telling Counter Narratives," 
Sean Eversley Bradvvell, ithaca College 
"Mobile Hopson, An Enigma of Identity and Race," Russell B. Hopson, Independent Scholar 

"Dem@s de @stos hay muchos mulatos..o" images of Mulattos in 18th century Castas 
Paintings, from Peru and Mexico," Caroline Garriott, Duke University 

Moderator: Sylvia Jacobs, North Carolina Central University 
I p.m. - 2:15 p.m., Room 1111 

"Build Me a World: African American Families, Diaspora & Survival" 
LaVie Leasure, Winston Salem State University 

ginaki Abdullah, Winston Salem State University 

Yuri Latif, Winston Salem State University 

Moderator: Soncerey Montgomery, Winston Salem State University 
2:30 p.m.- 3:30 p.m., Room 1221 

ShiJts in the Construction of Black Identities 
"Black Mosaic: Changing Contours of Black Identify and Black Politics," 
Candis Watts, Duke University 

"invisible by Design: the Absence of African-American Muslim Voices in the National 
Conversation about Islam as Religious ’Other’," Ibrahim Hanif, Wofford College 

"Decolonization, Cultural Citizenship, and Black Liberation in the Caribbean," 
N. Fadeke Castor, Texas A&M University 
Moderator: Lydia Lindsey, North Carolina Central University 
2:30 p.m. = 3:30 p.m., Room 1111 

"! Am Scan Bell": Film, Workshop & Panel 
Rashida James-Saadiya, Crossing Limits 

Mya Hunter, SpiritHousei Youth Noise Network Alumna 

Demetrius Noble, North Carolina Agricultural & Technical State University 

Brian Carey Sims, North Carolina Agricultural & Technical State University 

Moderator: Youssef Carter, North Carolina Central University 
3:45 p.m.- 5:15 p.m., Room 1221 



Acknowledgemen$s 
Program Co-Chairs Youssef Carter and Joshua Nadel, NCCU Department of History, NCCU 
College of Liberal Arts, NCCU Global Studies Program, University Honors Program, the Earlie 
E. Thorpe Historian Society, CoA. Jones History Club, WNCU, NCCU Office of Public Relations, 

Jamaica Jamaica. 



From: 

Sent: 

To: 

Cc: 

Subject: 

Jenny Snead Williams <jennysw@duke.edu> 

Monday, March 21,2011 10:08 AM 

Michelle Bradshaw <mbb. 18@duke.edu>; latinolWg~:duke.edu; inll- duncplas@duke.edu 

hummaicator@duke.edu; intlhouse@duke.edu; cuban-americansa@duke.edu 

Events with Hurtado cancelled but Tues doculnentmy screening still on! 

PLEASE ACCEPT OUR APOLOGIES -THE TWO EVENTS WITH PROFESSOR AIDA HURTADO HAVE BEEN CANCELLED, DUE TO 

ILLNESS IN THE SPEAKER’S FAMILY. 

OUR TUESDAY EVENT IS STILL ON, SO PLEASE JOIN US EOR "389 MILES" DOCUMENTARY SCREENING WITH F’ILMI~,L~KER---AND 

DINNER! 

March 21, 2011-- "      "    "    " . " 

~ ,...-.L.. ~ ~"-~’-~*~"o~"* Dorav av o~,~:~a-°-m in Fficd~ 225 The 

..~..~ *--’-~’... 22, 2011 - Race and E t~wdci~- Wor~hop with                                                ~.~-. ~.... * :’~ - ..~.u ...... ...~a ~ 

Global South at Duke and the L"dinoia Cvad""~tc Seadent Association. Her *talk will bc from 12-1:30pm on Mazch 22nd in SociPa; ch Room 32% Lunch will bc 

March 22, 2011 - "389 Miles" Documentary Screening 
Join Duke Students tbr Hnmane Borders and the Program in I ,atino/a Studies in the Global South for the Screening of the Award-Winning Documentary, "389 Miles: 

Living "the Border" + a Q&A ruth the Arizona-based filmmaker, LuisCaados Davis. Tue~tay March 22 at 6pm in (tentative) Social Sciences Buildiug 136. Dinner will 

be provided. "389 Miles" is a highly acclaJIned documentm7 that tracks border native LuisCarlos’s journey along the 389 miles that make up the Arizona-Mexico 

border. The film is filled with the voices of the bordel; fro,n the migrants, mer~ womer~ m~d unaccompanied children who have attempted the dangerous desert journey; 

to the border enforcement, to the political figures--and for the first time on fihn, to a one-on-one interview with a coyote, the humm~ smuggler pa~d thousands to guide 

immignn~ts through the Sonora desert. Davis takes a novel approach to the immigrant sto~y with the film, one that will draw in anyone intemsled in Latino Studies, 

immigration, women’s issues, human rights, border concerns, or the broader struggles that characterize life on both sides of the border. 

About the rllmmaker: Born and raised in the border tow-n of Nogales, Davis produced "389 Miles" as his thesis project, with just a film camera in hand. 

Consequently, the film has show-n at several festivaJs and won multiple audience awards. Davis was named "Man of the Year" by the Arizona Daily Star for his film and 

work with at-risk youth in border area. 

Watch the trailer: htlp:,%wvw.389miles.com/trailer.hlml 

Like our Facebook page! 

Michelle Bradshaw 

Duke Universib" 2011 
LSGS Certificate Spokesperson 

http://latino.aas.duke.edu/ 



From: 

Sent: 

To: 

Subject: 

Buell, Agatka <abuell@email.unc.edu~ 

Thursday, March 24, 2011 3:46 PM 

Department listserv ~atHafhm@list~rv.unc.edu> 

[afriMhm] Construcfiou Update: Battle Hail 

Dear All, 

:1.. The air issues have hopefully been resolved. It is recommended that if the air in your office doesn’t see right to leave the door to the hallway open 

overnight (or so) to a~r out. ~f there are probk~ms sti~ on Friday afternoon, pleurae ~et me know. They have recovered the air venl:~ wi~:h p~as~:~c to avoid du~d: 

getl:k~g ~nto them during the end of ~:he roof construction, they have a~so changed the filters ~n a~ of their shop vac, so ~ess dust is going into ~:he ak as they 

complete the work~ 

~ have also goLten an update on the construction plans: 

2. The roof and brick work wN be done in the next 2 weeks or so, includh~g powerwashing the outsMe of the building to remove all of the fine red dust. 

~mmedia~:ely fo]lowmg 0e. End of April beginnk~g of May) they wi~ be rep]acmg ALl_ o[ the wmdows ~r~ the building. You w~ll be gettmg more kffo about 

this, h~cludmg a spedfic schedule of what we each need to do and which days your par~:~cular office wH] be effected In general w~ndows will be removed 

and p~ywood put ~n for L5 to 2 weeks and then w~ndowswiH be replace s[ the end. 

F~nsl~y, we w~H also be hsvk~g some work done INSIDE the buiMk~g: 

4. Many offices w~H be painted, Hke~y during the 3rd week of May ---~ w~l~ let you know exact dates, once thh~gs are more set. 

The first [loot w~H be getting new carpet throughout -also li]~ely the 3rd wee]~ o[ May (or so, preferably before the pak~l:~ng~). Agam, ~ w~ll send more 

deta~s once th~ngs are a b~t more set. 

~f you have questions or concerns, p~ease do ~et me or Tray,s know. ~ wH~ send more detailed info as soon a ~ have it. 

Take care, 

Agatha Buell 

Bush~ess O~]cer 

De~);ccmaenl ol" Public Policy 

217 AbemelJ~y Hall. CB ~/3435 

Departmen~ of Al?ic at~ & Al?:o- :kmerica~ Studies 

109 Battle Hall, CB #3395 

U ui versJty of No~lh Caroli~a 

Cbapd Hill NC 27599 

p. 919.962.2788 

[" 919.962.5824 

F~m: Buell, Agatha 
Sent: Thursday, Narch 24, 201~ ~2: Ii PN 
To: ’Depa~ment lisNe~’ 
Subject: BaSle Hall - Air ~ Construction 

Dear All, 
Just a note to let you know that I am aware of the air quality issues in Battle Hall and am waiting for the project manager of the construction project and the 

facilities people to come out and fix things. 

In the meantime, please let me know if your office is affected, and for your health and safety, Nease work in another area until the problem is resolved. I will send 

an update once I have one. 

Take care, 

Agatha 

Agama Buell 
Busiuess 

Depa~ent of Public Policy 

217 Abemethy Hall, CB ~3435 

Depa~ment of _~rica~ & ~ro-Nnericm~ Studies 

109 Battle Hall, CB #3395 

University of No~ Cazolina 

Chapd Hill, NC 27599 

p. 919.962.2788 

£ 919.962.5824 

You axe curreutly subscribed to afiialZam as: ._e__tL_m___c__e__@__e__r__n_~iLtLn__c_’_:_e___d__t!. 

To unsubscribe click hem: http:,,’/lists.uuc.edu,’u?id 32361608.e87a91a5832319540e156ada770a798d&u T&I afriat:am&o~8902391 

(It may be necessaU to cut and paste the above URL if the line is broken) 

or send a blank emml to leave-28902391-32361608.e87a91 a5832319540e156ada~70a798d(tblistserv.unc.edu 



Fl’om: 

Sent: 

To: 

Subject: 

EUNICE N SaNe <ennice@email.unc.edu> 

Friday, March 25, 2011 8:39 AM 

Today at the GEC: Afro-Colombian aJld other Afro-Latin American struggles: AFAM474.001 .SPRING2011 

Dem All, 

As I mentioned in class, there is in interes*ing forum - see details below - on Afro-Latin straggles today at the GEC. Kindly join us. In the meantime, happy reading...for 

AFAM474 and see you Tuesday. 

Dr. SaHe 

UNC-Duke Consortium in Latin American Studies / LAPI Working Group, Sonja Haynes Stone Center tbr Black Culture and His’tow, Social Movements Working 
Group, Center ibr Global Initiatives (CGI), Process of Black Co,nmunities (PCN) 

Territou, Life, and Freedom in the 
Pacific Rainforest Region of Colo,nbia and Ecuador. 
A mini-workshop on culture, ecology and politics 

Friday, March 25, 12:30 [] 3:30 pm. 
Nelson Mandela Anditorium 
Global Education Center 

The Pacific raintbrest region of Colombia and Ecuador is known as one of the hot stx~ts of biodiversi~ in the world. However, it is being destroyed rapidly by resource 
e,traction and I~development ~3 projects. Activists of the region I~ s social movement of Hack communities and t?om academia will di~uss "the cur ~]rent situa’don in the 
area. The workshop highlights the responses by social move [] ments, and identifies steps for of an international can~paign in defense of this important world region. 

Pa~t I: Environment, conflict and culture in file Pacific Region-Temtory (12:30-1:45 pm) 

* Charo Mina Rojas, Process of Black Communitie~ Washington, and Artum Escobaac, LAPI: Introduction 
* Libia Gmeso, Goldman Environmental Awmvl Winner, Process of Black Communities: Culture and Biodiversity 

* Ulrich Oslender, Global and Sociocultural Studies, FlU: Geographies of Terror and the Qnest for a Counter- space 

* Carlos Rosero, Process of Black Commnnities, Bogot []: Politics and Etlmo-Territorial Oganizations 

* Juli Hazlewood, Geogm~ph>; National University of Ireland, Galway: Geographies of CO 2 lonialism 

* Juan Garc ~]a, Process of Black Communities (Quito). mad Fondo Documental Afro-Andino (UASB), and Catherine Walsh (U. Andina Sim I.n Bol I. vat, Quito), mad 
Mellon Profesmr (Duke): TerritoW and/as Ancestral Rights 

1:45-2:00: Cott~e break 

Part II: Racism, Rights, and Solidarity in Colombia and the AInericas (2:00-3:00 p,n) 
* Amanda Romero, Corporaci [] n Afrocolombiana Hileros, PCN, Bogot []: Social Poliw and Ethnic Rights 
* C [] sar Rodr [] guez Garavito, Universidad de los Andes, Bogot []: Racial Justice, Politics and Law 
* Nicole Lee, President, TransAfrica Fornm: FTA, Human Rights and US Foreign Poliw in Colombia 
* Alice Garside, Peace Brigades International: Supporting Human Rights Defenders in the Colombian Pacific 
* Gimena S [] nchez, WOLA: The impact of US poliw on Afro-Colombian and indigenous groups 
* Joseph Jordan, Director, Sonja Hwnes Stone Center for Black Culture and Histou / ACSN: Hemispheric Context of Afto-Latin American Slruggles 
3:00-3:30: Discussion 
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[)ear APCG colleagues: 

Happy- spring! I was not able Eo a~.tend ~he 
recen~ ISA receding in Mor~rea] for per- 
sona[ reaams (~ had our second did 
eaNy February and am curre~cly on ma~err~ity 
leave), but I hear it went well~ APCG spon- 
sored ~wo weIb.a~tended panels ;rod orga~fized 

Congram[adons ~o APCG member 
Au.cessere, who won the iSA’s 20I 1 Chadwick 
Alger Prize fbr her book, l~,e 7}wble 

{.}~fivers~ff Pre~s, 2010). 

Here are a few ot]:~er updates: 

APCG-s4:}onsored cont:erence panels: 
Tha~is to d~e hard work d our APSA 
and ASA commktees over d-~e pas~ several 
weeks~ APCG wfl[ sponsor two pane[~ at 
APSA 2011 h~ Seatde ar}d two panels a~ 
ASA 2011 in %X/as}~ington DC. Detaih 
wffl be circuhted as @~e con@fences 
approach, h~ the mea~dme, you might 
wan~ ~o start thinkh~g abou~ d~e ISA 2012 
in San Diego; proposah t£pically ave due 
m ISA sometime in Juae. We will send 

out an ammuncemen~ wkh ample dine 
for proposah to be sent to ore’ ISA se]ec- 
d<m commktee. 

~££~.,s.’.i.!S.~;...s...s.’....~S!;~Z£~!:$S.;. A{%er a 
suhat]ons, the ex-~cut]ve commktee has 
deck{ed to continue to ho]d the main 
APCG busk]ess meeting at d;e ASA con- 
~%rence each November~ 
inc[ude ~he k~staHadon o~’ ~ew officers 
arid tl~e awa~:dil~g of’ the best book and 

d;Ke ~he ~eeds o[ graduate stu{:[en~s (espe- 
cially those who a~e on the }oh market), 
~hough,. we t~ave decided to                              >oi-ve. out tl~e 
best dissertation arid bes~ gradu.ace stu- 
dent: paper awards at: ou~ business meeting 
at the APSA cor~@vence in Septe.mben Wc 
wi[[ try that schedule this year and see 
Bow it goes. 

Bv.-.[aws chan~ As you may rt’ca[[, we 

voted to approve several changes to the 

APCG by4aws at: the iast business meet- 

k~g in November. Those changes c[arified 

the rcsporMbilides of’ cJae vice-.chair and 

secre~ar> In order R)r the <:ha~ge~ to be 

t:inaiized, dwy must be approved by a 

rnajoriw o~: members through an dec- 

ctmtin~ed on page 2 



Pierre Englebert (Chair} 
Pomona College 

Gina Lambright 
George Washington University 

Harvey GI}ckman 
Haverlord College 

Adrienne LeBas (Cha}r} 
Amer}can University 

Philip Roess~er 
Oxford Univers}ty 

Susan Thomson 
Hampshire College 

UCLAiMIT 

Lahra Smith 
Georgetown University 

Amy Roteete 
Concordia Unb~ersity 

~aoartan Humphreys (Chair} 
Columbia Urfiversity 

Nicolas van de Wa~e 
Comell Univers}ty 

UC Berkeley 

Univers}ty of Montreal 

Ken ~lenkhaus 
Davidson Cellege 

Texas A&M Universily 

continued on page 3 

cronic b£b~o We have decided 

wait a~d combine thai: vote with the 

offkser elecdons i~ the 

so we ca~ erasure sufiicie~c pardcipa- 

tiom (We aIso may c(mskh~r 

cba~ages to make revisior~s iess com- 

pIicated in the 

Research coliaboradon: I recently 

s(.’n~ out a message m d~e APCG 

discussion group so[iddng ideas 

network amo~g Affi<:a~fis~ po[iti.-. 

ca1 scientists to develop some con:t- 

m(m research agendas and {~dB- 

tare collaborative research projects. 

I 1:rove posted the same message 

to the APCG discussio~.~, board on 
Facebook. l~: you have suggestions, 

ple~sse )oh~ in the discussion on one 
these sites, 

Fhm[[> I would like to tha~.sk those who 

have" pakt your $10 dues fo~ 201 I. Our 

’].}easure~; Cad LeVan, reports that we 

are ~{~m~cially healthy with a curre~t 

bank bahnce d $3,09&6I i~ our ~ew 

bank accotmt. ~fyou have ctot done 

you ca~ ~]nd ~nsd’uctio~s on the 

webske (www~afficanpo]idcsgroup.org). 

tkm about the APCG discussio~ group 

and our Facebook page. 

En)oy the remainder o~7" the semested 

Beth 

2010 awar& "[b be d£g~bb books must 
been pubJished b Englis]~ b 2010 and must 
i~,.dude an analysis of’some aspect 
poJkics using vechMques regarded as 
pria~e by any subgroup of" contemporary 
political sc~er,.tists. Edked vdumes ave not 
di~dbJe. "I~arts]ations o~: books wdtten ~n 
t~)mign ]anguage qua]ii:}- if: the trar~slar.iort 
was published in 20 ~ 0. Copies o~’nom~na~e8 
book, s must be sent to each member o~’ the 

committee (see below) no ]aver than end 

M~’eh 2011 fi)r £J] consldcratiom 

Pierre Engiebert (chair) 
Centre d’Eu~des d’Affique Noire 
lnstitu~ d~Emd.es JJM~itiques 
11 A]lde Ausone 

33607 Pessac Cedex FRANCE 

Harvey Glkkman 

Ba]a Cynwyd, PA 19004 

Gina Lambrigh t 

George Washington Unive~:siW 
2115 G Street N W. Suke 440 
k<.~s]fingtor,.~ DC. 20052 

The Bes~ Gradu.a~e Smde~.t Paper 

Award Commhtee is seeking nomin;~t[ons 
t:br the 2011 awar& Papers presented a~ 
the 2010 APSA~ 2010 ASA, and 2011 ISA 
meetings are digible. Please submit the paper 
a[ong with the nomination to amypoteete@ 
gmail.c)m. Ab;o, please r,.ote that students 
cm~not rtornirmte papers. Xg,~ wi]J corttact 
paper aud,ors ]ndi’cidualb< The deadlMe t~)r 
submissions is MW ls~. 

The APCG Bes~. Article Commlt~ee seeks 
nominations fi)r ~he 2010 ~ward. M] articles 
published in peer--reviewed iourna~s in 2010 
are digible. Please ~b,ward the ~hl~ citation 
i:<~ nominated works artd, if: possible, a copy 
o~" d-~e paper itself" ~o the commk~ee chai~, 
Adfie~ne LeBas, a{ adriem~eJebas@gmaiL 
corn. The deadline i:or nomirmtions is .hm.e 
15~h. 



This 26th issue o£ our newsletter comes 

duri% an incredible year it~ Affica:’s polid-. 

cal history. The mvdutior~.s in Nord~ 

Africa, a nasceru. South Sudart, and [ 8 (!) 

preskteutial elections am d~e mos~ visible 

mani~?smdons d this. Ot~e of the privb 

lewes of rn), poskion is to take nodce of:the 

work our cdleagues are doing ~o under- 

stand such events, whether k be Warigia 

analysis oi: the new KcnF’an constitudom 

or Elke Zuern% new book examining the 

sigtfif]cance ofhunmn rights and acdvism 

f~)r democracy in South At:Flea. I also am 

pleased r.o see members making good use 

of the r~ewsler£er as a f:orum f:or publidz- 

ing @~dr events and work. One kern ~hat 

s~ood out ~.~)r me is a request t~:om the data 

gatherers at A[~’obarorneter~ 

There are sew.raI minor changes in this 

edition o~’ the news]ettero Fhst, it helps 

inaugurau: a new way of keepff~g time 

fbr our young insd~utiom Each editiot~, 

beg[rating wkh the current one, wi]l now 

be labSed in a fhmi][ar %,%lume #, Issue 

# i:ormaL Given tha~ r.his is our seventh 

year, ~ have begun wkh %’blume 7". ~ 

think dmt as we move ~.:mmvard as an orga- 

nization dfis will make it easier t:br £~mre 

gcneratkms to trace our bistroT, A second 

change we plan to Mstitute this year 

~educirtg the number of: rm~tsJer.~ers that. 

are published each year from fi)ur to three. 

Ir,.deed, most oi: our peer g]x)ups (the 

Compare.five Polhics secdon a~ APSA, 

fbr ~nstance) publish ~ust two newslet- 

ters each year. My hope is that people 

may pa)’ more attention to newsletters 

(and newsletter deadlines) if: ~he~e 

exploring ways to nmkc greater use o~" 

website .t:br communicating in~k:,rrnadon 

tha~ may be rnom dme-sensiris% Given 

~he new schedule ~he ncx~ newsletter 

not be published until mid-Septernbe,; 

jus~ fb]lowing APSA. The f:i ha] issue of: the 

calendar yea~ will be in December, 

hag ASA. ~f you have at~y £~edback ot~ this 

change, we w(:dd love’ to hear id 

A ritual change is the inclusion d images. 

have initiated this with a couple images 

~5:om my own pas~ experiences in %X:cst 

Af:rica. I strongly encourage you to send 

in any images you migh~ hare tha~ hdp 

illustrate the work or teaching tha~ you 

do. Please remember to include a capdon[ 

September, 

Mike 

Jeff Conroy*Krutz 
,.orate University Michigan ~ 

Ohio University 

Kate Baldwin 
Prir~cetcm Ur~iversityiUniversity of 
Florida 

Steve Burgess 
US Air War College 

Aaron Hale 

Jaha Honke 

Laura Seay 
Morehouse College 

Ngo~idzashe ~ur~emo 
Williams Co/ege 

Fredlr~e M’Oormack-Ha~e 
Setor~ Hall University 

DomirJka Kote~ 
University of Chicago 

Middlebury Colge 



University of the \Vh-stern Cape 

(}ape ’Ibwn> South A~.:rica 

20-22 June 2011 

ence<?,0I 1 

The DiversiU Conference has a 

pracdcc-.bascc[ participants with an 

in Chc isstlcs o~’c[~vcrity a~d community: The 

cenfcrcncc cxaminc~ d~c concept of divcr- 

globalizcd socicc~ D~vcrsk7 is in many ways 

reflective of cur prc~cnt world order, bt~ there 

are ways of taking this fi~rd~cr wid~out ncccs-- 

sarily engendering its ahcma r.hvs: racism, con- 

flit< discrimination and inequity: Divcrsit7 

a mode of social existence can bc projected m 

wap that dccpcn the range of human expcri- 

cncc~ The con~i’rcncc will sock to explore the 

t:u]l range of what d>crsit y rnca~s and explore 

modcs of dh<rsity m reaMi@ skuath~n~ of liv- 

ir:~g; together in comrmm[ty, ’Yhc conf~Ycncc 

supports a move away f?om simpb 

dons d~at ’divcrsky is good’ to a more mmnccd 

accetmt of the cf}~cts and uses of dh~crsky 

on dJf~:ccntJ.y @:uatcd communkics b. t.hc 

contcx~ of our currcn~ epoch 

The conference will include presentations by 
the ~bJlowing plenary ,speakers: 

* Sv~e Clegg, Center R:~r Research into 1--{ighcr 

Education, Leeds Metropolkan Univcrsk7, 

Leeds, UK 

* Carolc F,’ampto~, Fonncr Dh’ccto,~ ~Vomcn’s 

Pcacc Center, k%~sh~ngten 

* G[cnda MacNaughton, :Director< (}enter 

Fquity and lhnovar.ion in 17.arJ.y Childhood, 

Professorial R.cscarch Fclbw, U~fivcrsh:7 of 
Mdbournq Mdbournc, Aus~ra, lia 

Brian O’Conndl, Vice Chancdlor and 

President, LJnivcrsicy of thc \Vcstcrn Cape, 

LJnivcrsicy o~" the ~X~stcrn Cape, Cape 2Swn, 

South Af}ica 

~ Micha]inos Zcm[@as, Open Univcr~ky of 

Cyprus, Cyprus, Grcccc 

In addition w d~csc pknary ~pcab:rs, 

co*ff~:rcncc will bc comprised of:paralld 

workshop, and colloquium p~:cscmation~ by 

researchers and practitioners b7 leading &ink-. 

ors in th~ field of div~r~it7 

ir~.vh:cd r.o submit a presem:adon proposal 

f/or a 30-.minute paper, 60-minutc workshop, 

or a ~ohKly prcscntcc[ 90--minute 

Presenters ma7 also choose to submit their 

written papers for publication in the peer-. 

rcf~:rced Intcrnatk:mal Journa~ of Div~r~ky in 

Organization< Communities, and Nations, 

Those who arc w~ablc to attend the conffcr-. 

cncc in person arc wdcom~ to submit a virtual 

rcgisa’adon, which allows fbr s@~mission of a 

paper fbr t:c{?rccing and possiiJc pub]lear.ion 

W &c journal as wc][ as an opdon to upload a 

video prcscntathm to the cenfcrcncc ~btlIi~ bc 

play]ist, 

The dcadli~c ~br d~c next round in the call ~br 

papers (a ~idc and short abs~ra, c0 is 7 Api], 

2011. Future deadlines wiJl bc armounccd 
on the cont:crcncc wcbitc a~}cr this da~q 

Proposals a~v reviewed within two weeks of 
submission. Ftdl &tails of the conf~rcncq 

inch.~ding an on£r,.c proposal submission 

form, may bc {bund at the con@rc~cc wcbskc: 

v,~v~<endiversk>com. W~bsitc: http:iiwww~ 

amdmcx:~rgi 

Submissh~ Deadli~e: ApriI 22, 2011 

>;%bskc: htq):i iww~,vamdmc.olgi 

CALL FOR PAPERS AFRICA MEDIA 

& DEMOCRACY CONFEf<ENCE 

.... ACCRA 201i. The ADieu Media 

anrmal Media and ])cmoc~:r~vy Conf~:rc~cc, 

(Ah’fDX,[C) to bc held t:rom iTth-.Igth 

At~gust 20i 1, Accra-Ghana. Theme: Media 

& Democracy towards st~staiuabk- ~tabiJity~ 

The A MDMC Conf{:rcncc is organ [sod 

The theme {br d’~c Accra Ceni:crcncc 201 

is ’Mc-d.ia & Democracy towards sustainable 

stability’. ’N:~c Con@fence ah~.s to examine 

the broad impact o{: the media on dcmecrac?~ 

BACKG ROUND: At:ica’s emerging 

facies in the ]as~ two decades have had to 

midablc constkucnt as it vic {br 

iu rcprcscntiug the broad mass0s. Thi~ con-- 

tcstation providc~ the fi:amcwork J.~}v 

on the democratic process. The Conference 

thcrcR-,rc aims to add£’cs~ and examine variot~s 

i~sucs oi: media in the pract[~c of.: dcmoc~:adc 

gevcrnancc in AtSrica, The cvcm: is epcn 

acad.cmics, media industry pro£-ssiona~s, gov- 

crns:3c~t agencies, pNicymakcrs, 

UN agc~cics, donors, civil society 

groups and students. CU[DELINES FOR 

SUBMISSION: ABSTRACTS & PAPERS: 

Please cmai] abstracts (maximm~ one page) 

a[o~g wkh contact inR>rmation a,~d a 50G-- 

word bh::~ to: info@amdmc.org. All Abstracvs 

mu ~1 bc in F,~glish, fi.~li papers m ay bc submit- 

tcc[ in ckhc~’ E*~giish or French, DcadJh< 

receipt of abstracts: 22nd April 2011 Notice 

of acceptance of absa’ac~: 22ud biav 2011 

Dcadiinc f}~r rccdpt offhll papers: :?.2,rxd 

2011 Nod{]cado~ of: Acccpta~cc o{" Paper/ 

Pancli%Z%rkshop: 3Oth ju]y 20i 1 For 

inR-,rmatkm and other cuquirics pk-asc centact 

24HRS: MOBKoE: + 233 0200723197 

or risk ~w,;-w.amdmc~org ONLY PAPERS 

DELIVERFD AT THF CONITERFNCE 

\VILL BE PUBL]SNFD IN THE AITR[CA 

MEDIA & DEMOCRACY JOURNAL. 

continued on page 5 



November 3-5, 201 [ 
K%~ Bridge Marriott Hotd * "~Vashington, 

ASMEA is currently seeking proposak fbr 

paper presentations at tl~e 2011 annual conf~r- 

enCeo Members ~?om any discipline, tenured or 

tm~enured ~Scu.lb, or those od~erwise affiliated 

wit}~ a recognized research instkutiom may 

submit p~x)posds to participate in the 

ence. UrJque proposals i:rom senior gradw- 

are students (AND) wilJ aJso be considered~ 

Abstracts on topics rela~ed to d~e Middle East 

and Africa should consist ot:a one-page 

line of rJ~e proposed subject, t.o be presertr.ed~ 

A recent CA4 and all contac:~ dam mus~ be 

attached to the pmposN (name, e-maiL phone 

number, af~iatior0~ Tl~e due date ff~r propos- 

should be sent. ~o: ~nf~@asmeascho]ars.org. 

Completed papers are due by September 5, 

2011. 

Ref.%rees arR{ Discussants 

ASMEA Members interested in partidpat- 

with a letter of interest containing the topics 

d~at can be covered~ Please irtdude a C~V. 

artd a~l currertt contac~ data (name, e-mai~, 

phone numbe0 and a brief redtation d your 

past experience in these roles. Send e-mail to: 

Reg[su:ati(m 

ASME% Con~Brence here, Any qUeSt[OilS Or 

more [n~.q)rmation, cor~.tact ASMEA at 

20Z429.8860 or [nii)@asmeascho]ars.org~ 

"{"he Department of Polidcal Sciences, Universky of South Africa (Ulaisa) is Dolding 

ics ~hirceenth Africa Day Con~re~ce on Frid%, 27 May 20] 1. "[heine ----The North 

Afrkan Revok: Implications .t:~r democratization in suk~-Saharan A~.5:ica? A number 

of: high proi:i]e speake~ }~as~ been lined up to reflect on this topical issue. "f’he Ai:rica 

Day conference has become an established event ~n the Departrne~at"s cabndar and 

draws participants from d~e diplomatic, academic, NGO aed smdem, c:ommun[ty. 

For t~rd~er inf~>rmatk>n contact, Pro{ Clive Napier - napbd@unisa.ac.za 

third confL’rc’nce it,. December, 2011, in Cape \/erde ar,.d will I.%cus on tl~e role 

iournalis*s and media in peace and conflic, resolution° Derails tithe con~k’rc’r,.ce are 

availa[)le online at. www:inidativedepaix.org. 

\Varlgla Bowma~ is teaching in Egypt dfis yean SHe is a visidng assistar,.t prof)-sa)r at 

the Amer[can Un]versky in Cairo. SHe teaches leadership and nonprofit managemen c 

the School of G[oba] AiTairs arid public pd~c>~ She lgogs at wwv,<democradz{r~ge- 

gypt.blogspot.com. Please ema~l her at wafig~a@gmail.com, because she b homesick. 

Achievement Award from APSJ~s I,aw and Cou~r.s Sect.ion at the Seattle meetir~g r.Ms 

year. ’]"his award reflec:~s in part on Gibso£s work on comparative judicial politics, a 

sigrfificant portior), o.t:whicl~ has dealt-with Sout}~ Africa. 

continued on page 6 



Harvey Gl~d[;a~a~ (Havcrk’ord College) 

on ~lam~m b~ Ahica South o~: the Sahaca 
at Havertb~d College, Haver~)rd, I>A, on 
March 25, Speakers ]nclud.ed severn1 of" 
our members: Jesdca Piombo, Harvey 
Glickmam Ken Menkhaus, Susanna xX;ing. 
Other speakers were drawn from the Afiican 
S,udies Consortium in d~e Phi]ad.dpJfia 

Terre~.ce I.,yo~s (George Mason Univ) ar*.d 

Joh~ Harbeson (Johns Hopkins/SAIS) 

completed an assessment 

democratic progress in Ed-fiopia fbr purpos-- 

es ot: USAID’s task oi: de,ermining f~ture 

programmatic arid 

Ethk)pia in this area, In genera[ terms, 

despite the regime’s dear status as unt:)ee 

and autocratic, we did find some niches 
and. ir,.tersdces where USAID could support 
keeping democratic practices aJive. 

Chised~e Salome Mibenge started as an 

assistant professor at Lehman College, 

Department ot: Pohdca~ Science (CUNY) 

in l:;al12010. She teaches courses in; Human 

Rights: International Law; and Po]kics and 

Culture: genden race and sexuality in a 

global conrex~ 

Rachel Beat~y Riedl, Assistan~ Professor at 

Northwestern UrJversity; p~esented a paper 

entided "T}ansfi)maing PolMcs, Dynamic 

Religion: Religion’s Political Impact 

h~ Af?]c£’ at the ~X:es, Afficar,. Research 

Association% l~mce Initiative Pro~ect hdd in 

Freetown, S~erra Leone, December 20]0~ 

This was d~e second in a series of’three con- 

t:erences, ar,.d the t:6cus or*. this corfl:erence 

was "Peacemaking in "xXiest Ai:r[ca: Faith 

Communities and Their Role [n Conflict". 

The thbd cmd:brcr,.ce will be hdd it,. 

Decemben 2011, in Cape Verde ar,.d wi]~ 

i:ocus on the role of ]ourna]ists and media 

in peace and conflict msok~tk)n, Details of 

the conf’-fence are available online at mvw. 

inidadvedepaN.org 

Philip Roesder will take; up a position as 

Assistant Prof.~ssor it,. the I)epartmer,.t 

Government at the College of William and 

Mary this summer. Also, he loins Bernd 

Beber and Nexan&a Scacco d New 52)@ 

Urflversity in undertaking a panel survey 

Khartourn, Sudan that examines the polM- 

cal consequences of state part[tiom "Phe first 

round, ot:the survey involved. 1300+ respor> 

den~s and was carried ou~ in November 
and December 2010. The second round is 
p]a.nned fbr the summer o~: 201 ]. Overa]l 
this project represents the firs~ systematic, 
large-scale survey on political a~t[tudes in 
Sudan and will be one ot:" the firs~ studies 
to use a pane] sur~a~y to conu’ibum to tt~e 
long--running debate in pdidca] science 
arid the pollW world on the ef}~-c* o~.: state 
parddon on cMzenship, [dentir> migration, 
political violence and ethnic politics. It [s 
supported by the British Academy and New 
~brk Urflversit> 

Laura Seay (Morchose College) has received 
the Facuky Member tithe Year award from 
the Morehouse Smd.ent Newspaper, 7;6e 

T~im.ot|’~y Sham 
(SUN) & Fann~ Cheru (NAI) are coedit- 
ing i:;~r Palgrave Macmillan 
the 21st Century: still chalbnging theory?" 

T~molhy Shaw (University of: the Vies~ 

Indies) just presented a paper at the Africa 

Capacity Buihting Foundation’s 20th 

Anniversary Celebrations in Rwanda on 

?~IPria’s Second Habit-Century: sustainable 

human development/citizen security?’. 

T~mothy also has reviewed ks new African 

Capcity ~ndica,ors (2011) f~r a Round 

’I)b]e in the UK. 

Susa~ Thomson    was awarded the 
Andrew Wo Mellon Postdoctoral Fellow 

in Contemporary African Politics at 

Hampshire College in July 2010 fbr a 

three-year term, 

The African Studies Centre in the School 

d lnterd.isc]plinary Area Studies seeks 

applications fi)r a iru~l time flxed-tem~ 

Departmental Lecr.urership ir~ AD[car~ 

Studies. The Lecturership is tenable from 

1 October 201l 1 until 15 .July- 2014, and 
is in assodadon with a non-stipendiary 
iun[or research f~llowship at S~ .A~.to~y’.s 
Co~ege. 

Please see the derails about dfis vacancy on 

htr.p:i!vcw,,v:ox.ac.ukJabout the univers[- 

tyi~obs/academic/Mdex/210,41 ]/ac7550]/ 

Da~id .Esser (SIS, Amerlca~ 

Unh~ers~D~} has created a useful resource 

i:or job-seekers: http:iidarflelesser.orgi 

jobs/ 



in advance, Some of" d~e counu’ies on our list fbr assessment over d~e next f~w momhs include the 

Bmundi Congo BraY~zaville Rwanda 

Cameroon Gabon Sio ’]bmd & Pfincipe 

Cemra~ Afi~ican Republic The G~mbia Seychd~es 

I am d-~e~efi)re making a request ~)r asslstance from AI~CG members who have expertise in any of~ these countries, if’you can advke us 

directly on any of" the above ]ssues~ and/or identify, ~ood contacts {[nd[viduah or organizations) tbr us to mee~ with in-toreroT when 

the cotmtry name in the sub~ect line, 

(http#/www~scaddataoorg)o The Socia~ 

Conflict in Africa Database (SCAD) 

a resom:ce fbr conducting t:esearch and 

analysis on various .{:m:ms of.: soc[a~ and 

po]Mca] unrest in Africa, It includes 

6,000 socia] conflict events across 

i~x)m 1990 to 2009, h~c[ud.h~g rh)~s, su:ikes~ 

protests, coups, and communal violence, 

SCAD does not b~c]ude civil and inters[ate 

conflicts. By ~racking [brms o[ con[]ic:~ not 

covered in u:aditionai datasets on dv~l and 

inrersta.te wa~; SCAD gismos po~ic),makers 

and researchers new too~s ~o anaJyze con-. 

~]~c~ patterns. 

Wlfi]e there are many resources fbr study- 
i~g civi~ wars a~d i~surgenc:ies in Africa, 
infbrrnafion about other .{:mrms of: social 

has been k~ckingo The Social Contlict 

Africa Database (SCAD) i~cludes 

don on over 6,000 protests, riots, stdkes~ 

coups, cornmtma] v~o]ence, and other types 

o~:social unrest. SCAD covers al~ countries 

i~ kfi’~ca with a popu]ati(m of over ~ million 

from 1990 until 2009, and will be periodi- 

cally updated~ ’The research team compiled 

the data from Associated lkess (AP) and 

Age~ce France lkesse (AFP) news 

Each event record contains in~brrnation on 

start and end dates, the b, pe of: event, the 

actors and targets invoDed, the mm~ber 

participan~s~ the number oi: fTata]ities use 

of: government ~epression, event locador~s, 

and issues. While other data sources con-- 

~air,. rich ir,.i:ormatkm about armed conf.~]ct 

in Ai:Ftca~ the goal oi: ~he SCAD pro~ect is 

d~e policy community more de~ai] abou~ 
other ~.q)rms o~: socia~ 

A press release, with an introductory video 
describing the data, can be i:ound at the 

Jink beDw: 

http:/i]ink.~xsl metisive?d]:::c1382491 

23972490"-11 &d~:=3htrn~ 

continued on page 8 



Adebaio, Adekeye, 2010, 

Cohm~bia Universky Press° 

Bret~da. 2010. iVeoiiD:~l 

in ~k;;.w .~!)ica. The 

Chicago Press. 

Failon, Ka, bleen M. 2010o Demm’m<y 

in ,%b.-&4t~a~av ~{f!icn. The Johns 
Hopkins University Press. 

Nguyen, V]nl~oKM:~. 2010. 2~e Repz#biic 

Wbs~ /~fi’£’r~7 77me q[" A/DX Duke 
Universky Press. 

Lisa Ant~ Rkb~’q~ and S~efi-mo P{mte, 

<5/nve ~h: ~Pb~@/. MMr~eapo[is and 

London: Univers[ty of Mint~esota 

Schwartz, Scephanieo 1%~h in t}~s~.. 

C~ange. Foreword by Betty Bigombe. 
Was}~irt%on, D.C: Unked Stat.es 
[nsdcu{e of Peace Press, 20 

S-wai, Elinarn[ Vhradio ZTO,om:/ ~XDmun} 

/.)islo~:4r~ion and ..’Igencj: Foreword 
by Mary Nyaegweso--\x??ngila. New 
York: Palgrave MacMillan, 2010. 

’77qlon Ian. 2010. 7TDe :%,wm on (TDmu-. 
AJkc.a Coo?emUos. Routledge~ 

Van    Mwegen,    Patdcko    201 l, 

RJen net, 
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du Pisani, Andre, Rdnbart Koessler & 
William Ao Lindeke (Editocs)~ 2010, TIDe 
Long :~fie~ma~D oJ" ~ ..... 
and 7~’ansiUon ~n .a&mib&. Freiburg: 

Hoehs~< Markus and Virginia Luling 
(Editm:s). 2011. Milk and Peace> 

~ndt~oIiii<:.;, Cokm~bia University Pmss~ 

Sriram, Chandra Ldd~a, Olga Mar,i>- 
Ortega and Johanna [-{emmn (Editors)~ 
20I 0. Pc’acebn~id~,g ~nU Rnh: qf Luw in 
,4J~’icu: !u.n Pe~ce? Roudedge+ 

B~own> Stephem <"Fbe Rule of Law and the 
Hidden Polktcs ot: "l}ar,.sitiorm~ Justice 
in Rwandg’~ h~ Chandra Leklm Srimm, 

Olga Marc~n-Ortega and Joham~a 
Herman, eds. Peacebui~ding and the 
Rule o~.: Law in Africa: Just Peace~ 
Londom Roudedge, 2011, pp. 17%.196. 

du PisanL Andre and William Ao L.indeke, 

<Polkical Party l;..{{k’ in Nam{bia: 
Dominant Pa~cy wkb Consolidating 
Democracy’> is~ Kay Lawsom Luc 
Sir,.djourn, Mar[ha S[mms (eds.) Polt][cal 
Parties ar,.d Democtracy VoL I.V Aft]ca 
and Oceania. Chicago: Praegen 20 ] (L 

P[sanL Andre and William A. ISndeke, 
<<Scu£k in cl,e Sand: Oppos[tion Polk[cal 
Parties in Nam[bid’ in Agair~st .:<I~ Odds: 
Opposition Political Parties [n south- 
em Africa. Johannesburg: KMM Re’dew 
Publishing, 20~ l~ 

Gazibo, Mamoudou. 2011o "Nigers’s 2004 
presidential Election amg Bcpo~d" 

Abdou~we Sai~e, Boubacar 
Mat.btMn Hotmgrfikpo (eds), Elections 
and Democratization in S~%s~ Africa: 
1990-2009, "l?cntom Africa World Press. 

"I’bomson, Susan. <’Re-education i:or 
Reconciliation: Participator Observatkms 
on ln%r~&)"> In Scott Straus and [..ars 
K<~Jd.off~ eds~ l~0cons~rucdng Rwcmda: 
State Building and Hurrmn Righ~.s after 
Mass Viobt~ce. Madison: Lh~ivers[ty of" 
Wisconsin Press, 2011, pp. 480-491 

Wing, Susanna° <<Legishcing Marriage: 
G]oba~]zatk~r,. and Family L.aw Refi)rm 
in xX:c:st Africa/’ in Arts Mm’ta GonzaIes 
et. a].> eds., Frontiers ot: Globalization: 
Kingship and Family Strucu~es i~ Africa 
(’I]:entor,.~ NJ: Aft[ca World Press Books~ 
201 ~). 

10o Iss~e 438, Ja~aary 2011, 

dealing wkh dissen,, domesticating 

world: Gov0rnance in pos>genocide 

Steinberg, ]onny. <~. truth comm[ssion goes 
abroad: Liber[an transitions] justice in 
New Ybrk." 

Na, ban, Laurie. <~[ncerescs> ideas and ideo]-- 

0%’: South 

"Donvoll, Kiecilo "THe Ethiopian 2010 i:cde> 
a] aml t:eg[ona] elections: R0-establislfir,g 
che one-.pa~cy state." 

December 2010, 4(9) 

Hassan, Hamdy A, <’State s~rsus society 
in EgXp,: Consolidating democracy or 
upgradb~g amoccacy:" 

Patrice Cai]leba and R~’.kha A, Kumar, 
"When customatT la-;~2s ff[ce civi~ soci- 

ety orgarflsations: Gender issues 

Emmanuel O[adipo Ojoo "Governrnen, by 
irtcompatibbs: A cas.c s~.udy of t}~e 1960 
¯ 1964 Nigcciar~ }~>deral governmen~o" 

Machieu Hilgers. <<Evolution of: political 
regime and evoluticm of’popuIar political 
representatior,.s in Buck]ha Faso." 

2011, 5(1). 

Mah mudac Ola.wun mi Mub ibbu-Din. 
~ew pacmersh ip ff)r Affic£~ deve]o pment 
(NEPAD) policy on women ernpo-we> 
rnenr in Africa: A crh~cal appra~salF 

Fanie Herman. <~.]acob Zuma and Minorky 
Groups in post-apartheid Sotu.h A~’rica: 
An examinatkm of }~is ~eco~ci~iatkm 
policy toward the Afiika~ers/> 

Kakuba Su]m~ ]umao %’bring behaviour 

Uganda since 1996: An investi%~ion 

into d~e £~ctors likely to determine 

e~d choic0s in oh0 2011 elections," 

Joy Asongazoh AJemazung. "I,eadersHip 
flaws and t:a~[ibi]ities impacting demoo- 

fhnct[ona~ statehood [n A.if[ca." 

Ba~cer’{~vuyarmgo, <<RENAMO: from mili-- 
taU confi:ontatior,, to peacet:h] demo~ 
erotic engagement. 1976-2 )09," 

continued on page 10 



Peace ~. the Niger Deha." 

February 201. I. %~l~me 33, N~mber Io 

Ibhawoh, Bonnya "The Right m devd- 
opmenc "l]~e Polhics and Polemics oi: 

Perspective." 

~&~s, Micl-md J. and lbaba Samud Ibaba. 
"Ttn’buler,.t 0i]: Conflict add Insecurity 

Coursom Elias. "MEND: Pditical 
M:u’ginalization, Repression, and Petro- 
h~surgency in d~e Niger 

Davidhdser, Mark and Kialee Nyiaya.ana. 
~Demobilization or Remobilization? 
The Amnesty Program and the Seat:oh 
fbr Peace in the Niger Delta." 

Akinola~ Adeoye O. ~Nigc’r I)dta Crisis: The 

Nexus between J\’liha.m-s’ h~surgenc}, and 

Ba[dwir,.~ Ka~e and John D. Huben 
November 2010. "Economic versus 
Cuhm’al [)if’rip, fences: Forms of Eth~dc 

Dive~sky and Public Goods ProvMom" 

States artd \,’oting from Abroad: North 
Afl’ica~ Experie~ces." 43 (1). 

VonDoepp, J%.~er and Rachel E]le~.~. 
20[ 1. ’%eworking Strategic: Models 
Executive-Judida~ Relations: Insights 
fh>m New .,{~:ican Democracies]’ 43 (2), 
~47--165. 

Vohm~.e 54, Iss~e 2. 

Nwapi, Chi]enyeo ?~ Legishtive Proposal 
fbr Public Participation in Oil and (]as 
DecMon~Making in Nigeria." 

Ukpe, Aniekan Iboro. ~’WiU EPAs Foster the 
h~tegradon o~: At:des into World Trade?" 

Brems, Eva a~d Charles Olufbmi AJekoya. 
"}-{[uman Rights Enfbrcemen~ by People 
I.b’ir*g in Poverty: Access to Justice in 
N~gerL~F 

Isaac. ~]GAD as an 

Developmen ~    a nd 

Mbonden)q, Morris Ki,,vanda. "Entrenching 
d~e R~ght ~o Participate ~ Govemmem 
in Kenya’s Constitutional Order: Some 

on Hmwan and Peoples’ Rights." 

.wan, Mammam. "Law and Devdopmen~ 
i~ Nigeria: A Need fbr Activism7 

Z~rcher, Chfis~oph. "Building a Democracy 
While Building Peace." 

Akech, Migai. "Cons~raini~g Governme~t 
Power in Africa." 

49, Issue I. 

BrSutigam, Deborah and %ng Xiaoyang. 
’tAffican Shenzhen: Chhmls special eco- 

zones in Africa." 

Chat{n "Ibn> "The AU: a new arena 
Anglo-.French cooperation in 

I,angam Mark. "Private sector devdopmen~ 
as poverty a~d s~ra~egic discourse: PSD 
in the political economy oi: EU-Affica 
trade re]ationsF 

Mehler, Andre~s, ~’Ret~eh and parties: the 

im pact d armed i t~surgency on represen- 

tation in d~e Central African t{epublic." 

Resnick, Daniel[e. *qn the shadow o£ the 

city: Ai]’ica!s urban poor in opposition 
strongholds]’ 

2010. Yolume 37, Iss~e 6, 

Ch~istiansen, L. Versions of violence: 
Zimbabwe’s domesdc violence law and 
sF~bdic pditics d.: protection. Rc-v~ew 

d Af.~:ican Po~idca~ Econom> 37(126), 
42 ] -435. doi:[ O, 1080/03056244.2010 
.530941 

McCam~, Go Ties that bh~d or bh~ds d~at 

the political economy d .Ken}~, Review 

of African PoJiticaJ Econom),; 37(126)~ 
465--482, 
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Rowde~a~ R. (2010). Po~;er~y reduction is 

Polkk:a] Economy, 37(126), 503--5~& 
doi: 10.1080/030562442010.530949 

Williams, Do (20[0). Maki~g a liberal 
state: ~good governance; in Ghana. 
Review o~: ADican Po~kica~ Econom> 
37(~26), 403-4 ~ 9. dohl 0.[ 08010305 
6244.2010.5309.40 

w~-~eve does East Africa fit in?. Review 
oI: Afifican Polkica] Econorn> 37(126), 
451 464. dohl 0.[ 080103056244.201 
0.5309.43 

Bush, R. (2010)o Mining in Aft@a: ~egu~ 
1salon and ,Jevelopn,en~. Review o~ 

African Political Econom},~ 37(12d), 
547-54& dohl 0~1080/03056244.201 
0530956 

Clbe-Cob, R. &: Hattrison, G. (2010)o 
k is (aDcays) the political econom> 
stupk£. Re, Aew of African PoDica~ 
Ecoraom> 37(126), 395-402. doi:l 0.1 
080/0305624420[ 0.530958 

GraHam, E (2010). What the Niger]era 
coup d’&at nmaras *o t}~e world. Review 
of Aft]cart Polhical Econom> 37(126), 
527-.53Z doh ] 0~ 1080/0305624.4.20 ~ 
0~53095] 

Mardnie]lo, G. (2010). Disposs~’.sskm and 
access to ~amt in South At:?[ca: an 
Al:rica~ pe~specdve. Review o~: Afdcart 
Political Econom> 37(~26), 545..5.46~ 
doi: ] 0.1080/0305624&20 ~ 0.530955 

AIi, Bo (2010)~ Repression of" Sudam’.s~’. 
civil society under the National Islamic 
FmratiNadona~ Congress Part> Review 
o~: ADican Polkical Economy; 37(126), 
437--.450. do[: 10.[ 080/030562.44.201 
O.53O942 

Byekwaso, N. (20~0L Poverty in Uganda. 
Review of" Af}Jcara Polkical Ecoraom}~ 
37([ 26), 5 [ 7-525. doh 10.1080/0305 
6244.2010.530950 

smoke and mirrors. Review of" African 

Political Eco~ort~> 37(126)~ 483-495. 

doi: 10o 1080/030562,442010.530947 

Ozkan. M. (20[0). \’ghat drbes ’Zhrkey% 
[nvobement in Af~’ica?. Review 
Ai~:ican Political Econom> 37(126), 
533~54(k dohl 0. [ 080103056244.201 
0530952 

t:!Iarrisom Gmhamo "Poverty reduction 
and the chronically rich°" 

Feyissa, Dereje. ~The po]kica] economy 
el: salt ira the A£~ Regional State 
no~daeast Ethiopia 

Mud]er, Bernd E.’I2 "The agrarian ques~ 
tkm in "l?mzania: using new evidence 

reconcile an old debate/’ 

Obeng--Odoom, Franklim "Ill heakh 
unleashed? Cities and munidpa] 
vices ira Ghana." 

Luke° "Is ~anotHer world’ really 
possible? Rc-oexamhring counter-hege- 
rnonic t~)rces [n pose.aparthdd Sout}~ 
Afiica7 

Sogge, David. ~9~ngola: reinventing pasts 

and {:u t ures." 

Saul, John s. "Mozambique -- not ,hen 

Melbe~~ Hennig. "Namibia: a trust 
beu’aye8 -- 

Bond, Pat;icko "Sout}~ African spli~,ers: 
from ;elite transition’ to ;small-.a alli-. 
ances’]’ 

Sau~ders, Rio:hard. ;;Zimbabwe: liberation 
nationalism ~ old and born-again 

Obi, C. (20[ ()). Od as the ’curse:’ oi: con-. Little[ohn, Gab:: "T}~e erad of the oil 
i:]ict ira Africa: peering ,hroug}~ the 

bk: ecoi:~om[c co,:~tractio,:~ and Ai~:ica." 

Vicek~ WiJ}iam. "Ot~.bore ~Tinance in 
C{bana:-~tby not?" 

Ceruti, Claire. "The ]-ridden element in 
d~e 20] 0 public-sector: strike ]n South 

Philip Roesler, "The Enemy Wkhin: 
Personal Rule, Coups, and Cbfl \Vat: 
ira Africa," \X,%rld Polidcs Vo] 63~ No. 2 

\?%rigia Bowman, The Cairo Rmdew, 
Oped, Protecting t~-~e h~terne~ from 
Dictators~ 25 M.m:c}~ 2011~ http:i/ 
caimrev[ew:aucegypt~eduiBovcmanTE 
h~nJ 

Brown. Stephera. "\X2~]I, w}~at ca~ you 
expec,?’: Donor of~hials’ 
[cs fbr Hybrid regimes ira ADica’2 
.Democratization, voL l& no. 2 (Apri] 
2Ol ]). 

Brown, Stephen. ,, .Justice p6na]e inter° 
natiorm]e et violences 41ectorales 
e~bux de ]a CPI au Kenya -. Revue 
Tiers Mond< n° 205 (aw]~ 2011), PD 
85~[ OZ 

Dion ne~ Kit n YL 2011 °The Rob ofT]:7,xccut h7e 
Time Ho~izons in State Response 
to AIDS in Africa. Comparative 
Political Studies 44(D: 55-.77. DOh 
10.11771001041401038 ] 074. 

E]]ett, Rachel. 20:l l~ "Su~ck in Betweem 
Interviewing Judges am1 Other I,ega~ 
E[kes in Ai}ic£’ Law and Courts: 
Newsletter" of the Law and Cou~s 
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Section, \’i)1.2 ~, No, 1, Wittier 201 I. 

Green, Elliott; ’The Political Economy 
Natkm Formation in Modem T~nzania;’ 
Commonwealth and Comparative 
Politics ,49, 2 (April 2011): fi?rthcornir~g 

Carl LeVan, ~X~.uestion]ng (l%cqueville 
in Ai:rica: Coutinuity and Ct~ange 
in Ch4[ Society During Nigeria’s 
Democratization]’ Democratization 
(M)L 18, No. 1~ February 2011). 

Cad LeV~n, book review of: Africa: Unit> 
Sovereignty, aud Sorrow~ by Pierre 

[25, 4 (win~er 2010-.1 ~)~M[benge, 
[nvest~%d~g Outcomes of:a I.hnited 

o~: l~acebuildb~g and Development, 
ume 5, no, 3, 2010~ 

Mibenge, C., Violence against Women 
in mainstream Policy and p~act~ce: A 
Study o~.: Five Fie~d Practices, Repor~ 
fbr the Development Polio), Review 
Network and Du~c:h M~nis~ry of Foreign 
Aff~b:s, 2010. ww~<ontrackwid-~gcnde~ 
nl/.../110214 %20VAW %20repm:t%20 
(first%20version) %20,pd~ 

Miles~ \Villiarn. ~hrael’s Religious Vote h~ 
Coruparatis~ Perspective: An At:ricanist 
Analysis," Israel Affhirs 16:~ (January 
2010), pp. 179-200o 

Poteete, Amy R, and Jesse C, Ribot. 
2011o "Repertoires o~" I)omination: 
Decentralization as Process in Botswaua 
and SenegaL" ~%r~d Des~lopment 39, 
no. 3 (Mar&Or 439-449, [h~p:iidx,doL 
m:gi I 0.1016i~.woddde> 2010.09.0 i 3] 

Landry Sign8 & Mamoudou Gazibo, 
<dnnover en n:ati&:e de stratdgiea de 
ddve]oppement: Le nouveau partenari-. 
a~ pour le d&,e]oppemem- de FAffique 
(NEPAL})., Car:adman Journal of Afficar: 
Studies~ to1 44, no 2 (,2010), D 316- 
344, 

T}:ornson, Susan. ’X~etting C]ose to 
Rwandans since the Geuocide: Studying 
Everyday I,[~ in Hig~-@ Politicized 
Research Settiugs" ADicau Studies 
Review; 53(3), December 2010, pp. 

[ 9-34, 

’Thomson, Susan, "Law, Power and Justice: 
W~a~ Legalism Fails to Address in ~he 
Funct~oniug oi: Rwan&gs Gacaca Court" 
(with Rosemary Nagy). international 
Joun:al o~ "Dansi,iona] Justice, 5(~), 
Marc~ 201 ], pp~ 1 ] -30. 

"[’homson, Susan, "LocaJ Power Re]atkms 
and House1~old Ger,.de~: Dynan:~cs: 
Assesshtg Rwanda’s claim *o Unis~rsa: 
HIV!AIDS "l}eau:~em- in Context". 
Special issue on HIViA~DS, Fttnnan 
Security and. Governance iu AJ:Nca: 

44(3), February 20I 1, pp. 552--578, 

T’homson, Susan, "La politique d’unitd et 
de rdconci~iation ,rationale au Rwanda 
: f~gures imposdes e: rds[s:ance au quo- 
tidien" GenO:ses, 81 (4), decemb~e 20 [ (L 
pp, 49-63, 

XX;olt:, "I~m. 2010. "Kenya’s New 

Constitution: "Diumph in Hand, 

"f~s*b:g T’imes Ahead?" Judiciary 

Report, Vo] 1X: Constitutional C.l~auge, 

Democratic "I}ausitiou and the Role 

:he Judiciar), in Government Refi)rm: 

Q~est[ons and Lessons fi)r Kenya, Kenya 

Section, Interna:[onal (~;ornn:iss[on 

jurists, Nairobi. Kenya, pp. 23-94. 

Yung ’~5:)on. 9011o "Factors Hinderir,:: 

’Larger’ R,,?presentat:on 

Parliament: The Case of SeycI~dles," 
Commonwealth :~ Comparative Politics 
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NOTES FOR PRESENTATION - Firoze 

Major crisis of capitalism, 
Financial crisis, economic crisis 
But also a crisis of credibility and crisis of confidence 
in the powers that be. 

Start by looking at the nature of the social struggles 
that have erupted across the continent, and in 
particular to look at why they have emerged. What have 
they in common with each other? 

Dispossession - political, social economic and physical 

I want then to look at how these events have been 
reported, and why they have ben reported in a 
particular way 

Role of AI Jazeera reporting on Egypt & Tunisia vs 
Libya, Bahrain 

Mainstream media failure to report on Gabon, Djibouti, 
Burkina Faso, Swaziland, etc etc. 

Presenting what has been happening as an ’Arab’ 
revolution 

Oliver Kearns in Pambazuka News: 

"A key illustration of this bias in the current 
discourse over ’Arab revolutions’ centres around 
Libya. According to a Le×isNe×is search, during 
February and March over 1,100 articles appeared in 
UK national newspapers with ’Libya’ in the title. By 



contrast, just over twenty articles appeared with 
’~vory Coast’ tit~e. Just over a hundred articles 
mentioned C6te d’~voire in their opening ~ines; more 
than 3,000 did so for Libya. The front pages of 
today’s UK nationa~ papers are dominated by 
discussion of whether the United States and Britain 
wi~ arm those opposed to Gaddafi in what ever3,one 
is ca~ing Libya’s civi~ war. Hidden away in the 
middle of the papers are articles saying rebe~ forces 
in C6te d’~voire have seized three towns after heavy 
fighting in what the Guardian now ca~s a ’nascent 
civi~ war’. More than 1,000 civilians have been ki~ed 
in CSte d’~voire since the beginning of December. 
Whi~e the UN estimates around 390,000 people have 
fled Libya, it estimates up to I million ~vorians have 
fled fighting in the city of Abidjan alone, with around 
116,000 people having crossed borders to get to 
countries including Liberia, Guinea and Nlali. 

Libya and the use of ’African mercenaries’ 

Peter Bouckaert, warned on Democracy Now! of the 
danger of this narrative of ’African mercenaries’.[3] 
He’s worth quoting at ~ength:    ’! think the who~e 
story of the African mercenaries in Libya should be 
a case study for journalism schools all across the 
United States, because it’s a prime e×ample of 
irresponsible reporting and just lazy reporting. You 
know, rather than going out and investigating these 
incidents and whether they’re true, these rumors, 
Western journalists from very- reputable 
publications just published the rumors as true. And 
they talked about African men running wi~d, raping 



women and al! of these things, which is just about 
as racist a myth as you can get.’ This of course 
isn’t to say that Gaddafi isn’t using mercenaries - 
the man certainly has a ~on9 history of involvement 
in financing sides in other African wars [4]- but talk 
of African mercenaries has only stoked anti-black 
African sentiment among the rebels, the 
consequences of which are now becoming 
horrifyingly c~ear, with rebels detaining black 
Africans ’suspected’ of working for Gaddafi.[5] 
Indeed, the United Nations has confirmed reports of 
racist attacks on black Africans and rapes of black 
African women. 

Failure to understand nature of eruptions - often 
dismissed as ’food riots’, when in fact these are 
protests against the 25% rise in the price of rice, maize 
and other foods that have become the instruments of 
speculation 

Even where reported, reporting of events, as opposed 
to understanding the nature of the underlying 
processes. 

Role of twitter, Facebook and other social media: care 
not to romanticise these. These are public spaces, 
publice social to the political, of every conceivable 
political persuasion. Tendency to fetishise 
technologies - imbuing them with magical or social 
powers, rather than recognising that it is people that 
make it happen. 

No doubt that these media allow as Escobar puts it, 
complexities, and all forms of creative ideas, 



interactions, creativity etc. 

But need to understand that in Africa, less than 10% 
have access to the internet, and if Tunisia, Egypt and S 
Africa excluded, then we are dealing only with 3%. This 
is small percentage of global use of internet. How 
influential 

Proclivity of technology to exacerbate and amplify 
social differention. 

Comment on mobile phones and distribution and fact 
that poor pay more per kilobyte than the rich. $0.30 to 
$0.50 per text message. 

I want to end with our experiences in Pambazuka News. 
I wish we had not called it Pambazuka News but rather 
just Pambazuka. 10 years ago we recognised that there 
was a reawakening taking place in Africa, which is why 
we call the email and website Pambazuka. Our intention 
never was, nor is it now, to produce news, but rather 
commentary on major events related to. But rather to 
create a means for enabling the emerging movements 
to connect with each other and to influence them 
towards the forging of a progressive pan African 
movement for emancipation. In doing so we wanted to 
show the agency of African social movements and 
activists as capable of bringing change, of being 
creative, artistic, critical, bold, and beautiful. We 
wanted also to enable others across the world to 
connect with these. But we are catching history on its 
wings. 

Filling the space between activism and academia 



It is a space where not only Africans speak to each 
other, but also speak to the world, and not mediated by 
the development brigade, corporations, governments 
or others. 

General stats on Pambazuka News 

660,000 unique visitors/annum, t5% growth over last 
year 
26,000 subscribers 
2,600 writers 
Each week around 30,000 words of text plus 100 
summaries and links to other websites. 
Published in English, French and Portuguese. Hope 
one day in Arabic too. 

Growth of Pambazuka Press: occupying territory 
between engaged academics and activists, enabling all 
forms of poetry, story telling, as well as analyses 

Perspectives for the future: 
Enable greater interaction between writers and readers 
and activists 
Online seminars -’meet the author’ 
Building up a Friends of Pambazuka 



From: 

Sent: 

To: 

Subject: 

Caldwell, ILia L <klcaldwe@emaJl.unc.edu> 

Friday, April 1,2011 9:29 AM 

Department listserv ~ati~alhm@list~rv.unc.edu> 

[affiM~m] FW: Black Women Musician, s and the °Voicing’ of the Civil Rights Movement: A TaJk By Protl Tammy Kemodle 

FYI - Unfortuaaately, this is at the same time as a job talk by an AFAM candidate. 

Dear Colleagues, 

I wanted to let you klaow about an upcoming event at UNC that I hope will interest you. Professor Tammy Kernodle (Miami Umversity of Ohio) ~vill offer the lecture, "’I’m Gore’ Sing When 
the Spirit Says Sing’: Black Women Musicians and the ’ Voicing’ of the Civil Rights Movement," in the Universi~ Room of Hyde Hall, next Monday April 4 at noon Professor Kernodle is 
interviewing for a position in the Music Department and this talk is being given as part of the interview process I hope you can attend! 

Best wishes, 

Mark Katz 
Department of Music 

P S. Feel free to forward this message. 

-- You are currently subscribed to aiiciafam as: eunice@email unc.edu. To unsubscribe 
clickhere: http://lists.unc edu~u?id 32361608.eg7a91a5832319540e156ada770a798d&n T&I afriafam&o~8944519 or send a blank emml to lea~e-28944519- 
32361608.e87a91 a5832319540el 56ada770a798d@listserv.unc.edu 



[~ --~ VANDERBILT UNIVERSITY 

Proyecto de Opini6n P6blica de America Latina 
Programa de peque~as becas para investigaciones en marginaci6n y 

democracia 

Titulo del proyecto de 

Investigador principal 

Nombre: C,,".i¢l~: ~~ 

Co-investigador 1 (si aplica) 

Nombre: C/~c~ t~e,,’:e ~o ~,,’.i:e,,’. 

Estoy de acuerdo con los tdrminos de la beca tal y como esMn especificados en los documentos de la 
soficitud. Entiendo que el articulo final hay que entregarlo el 1 de septiembre de 2011 o antes y que debe 

set em,iado en inglds, y que si no cumplo con estos tdrminos el dinero de la beca no me serd~ pagado. 
Firma del investigador principal:                                       Fecha: 

La propuesta debe ser enviada como documemo adjunto por correo electr6nico a: amy.e.smith@vanderbilt.edu. Una 
solicitud completa comprende: 

A. Esta hoja de portada y la siguiente hoja con el titulo. 

B. Resumen, m~ximo de 200 palabras. 

C. Propuesta del proyecto de investigacidn. La propuesta no debe superar 7 pfiginas, a done espacio (letra Times 

New Roman a tammSo 12), incluyendo bibliografia, tablas, grtificos y notas. 

D. Un presupuesto detallado de los gastos planeados 

E. CV del investigador o investigadores (adjumado a la propuesta) 

F. Carta de apoyo institucional del responsable de la universidad de becas y contratos, estipulando que la 
institucidn no aplicarit una tasa o cualquier otto cargo a los rondos de LAPOP, que la beca serfi de uso 

exclusivo para los investigadores, y que los rondos ser~a~ empleados finicamente para fines de investigacidn. 

Para uso de la oficina finicamente. Fecha de recepci6n: 

Solicitud completa: 

Status de la beca: Financiada ;;; No financiada ;;; 



Secci6n A. P~gina del titulo 

TRulo del proyecto de investigaci6n: 

...... !nvestigad0~principa! 

Direcci6n postal actual: C~ck ~b~e ~o en~:r ~:~. 

Ciudad: Ci~¢k ~er~ ~o e~~er ~e~.~ Estadoiprovincia: Ci~ck ~~ere ~:o en~er ~exL 

C6digo postal: 

Fecha de nacimiento: 

Afiliaci6n acad~mica, departameuto y posici6n: 

Estudios acad~micos: 

...... ~0:.im:.estigad.0.r(es) ........................................................................................................................................................................................................................................................................................................................................................................................ 

Nombre: 

Estudios: {}!Iick ~:~.e~e lo enter 

Titulo: 

Correo electr6nico: 

Fax: (.}~ ~c{< 

{ PAGE \* MERGEFORMAT } 



Secci6n B. Resumen 
(m~ximo 200 palabras) 

{ PAGE \* MERGEFORMAT } 



Secci6n C. Propuesta del proyecto de investigaci6n 
La propuesta no deberia ocupar m~s de siete p~inas, a doble espacio (tama~o 12 en Times New 

Roman), incluyendo biblio~raj~ia, tablas, ~r~l~icos y notas. 

{ PAGE \* MERGEFORMAT } 



Secci6n D. Presupuesto 
(m6ximo 1 p6~ina) 

{ PAGE \* MERGEFORMAT } 



[~ --] ’VAN DERBI LT UNIVERS 

Convocatoria de articulos: pequefias becas de 
investigacibn 

Proyecto de Opini6n P~blica de America Latina (LAPOP) 
Vanderbilt University 

Objetivos 

Con el objetivo de apoyar la investigacidn cientifica sobre opinidn pfiblica, cultura politica, 
democratizacidn y marginacidn, el Proyecto de OpiniOn Pfiblica en Am6rica Latina (LAPOP), 
con el apoyo financiero de la Agencia de los Estados Unidos para el Desarrollo Internacional 
(USAID), abre una convocatoria para acad6micos de todo el mundo en instimciones pfiblicas y 
privadas para que compitan por pequefias becas de investigacidn. Los proyectos ganadores 
abordari~n preguntas relacionadas con la discriminacidn y la marginacidn (basadas en g~nero, 
raza, clase, orientacidn sexual, o en otros factores) asi como su impacto en la opinidn pfiblica y la 
democracia. Todos los proyectos para ser elegibles deben tener como base de anidisis al menos 
una de las bases de datos de los archivos de LAPOP. La lista completa de bases de datos puede 
encontrarse en www.AmericasBarometer.org. 

Elegibilidad 

Los solicitantes elegibles serfin estudiantes de postgrado e investigadores de todo el mundo cuyo 
trabajo est~ relacionado con la democratizacidn en America Latina y que est~n llevando a cabo 
proyectos de investigacidn en instimciones acad6micas o de investigacidn de reconocido 
prestigio. Los posmlantes deberitn haber completado la maestria o estar en un programa de 
doctorado o en la etapa de la tesis en un programa de maestria. Los empleados y los alumnos 
actuales de LAPOP y los miembros de los equipos de los paises de LAPOP serfin inelegibles; si 
tiene cualquier duda sobre la elegibilidad, favor de comunicarse con Amy Erica Smith. 

Condiciones 

La beca consiste en un total de USD $2,000, que podrfin ser gastados en diferentes actividades 
directamente relacionadas con el proyecto aprobado, tales como adquisicidn de programas 
informfiticos, de material bibliogrfifico, asistencia en la investigacidn o salarioipago al 
investigador o investigadores. La beca serfi entregada cuando el informe de investigacidn final 
sea aceptado por LAPOP. E1 informe final debe ser enviado antes del 1 de septiembre de 2011. 
Si no se cumple con esta fecha, los fondos no serfin pagados. 

Los articulos finales deberfin ser enviados en ingles, aunque se aceptarfin propuestas en espafiol y 
portugu~s. 



LAPOP proporcionaril las bases de datos de opini6n pflblicas relevantes para el ganador sin coste 
alguno. Todos los ganadores deberiln recibir primero la certificaci6n para investigaciones que 
involucran sujetos humanos de Vanderbilt University o de su propia instituci6n. Los ganadores 
seriln informados sobre c6mo obtener esta certificaci6n, para la cual no hay coste alguno. 

Los articulos finales seriln colgados en la pilgina ~veb de LAPOP (wv~v.AmericasBarometer.org) 
y seriln elegibles para el Premio al Mejor Articulo de LAPOP. E1 ganador o ganadores del 
Premio al Mejor Articulo seriln invitados a presentar sus trabajos en la conferencia Marginacidn 
las Americas: una perspectiva desde el Bardmetro de las Americas, que tendril lugar en Miami 
del 26 al 27 de octubre de 2011. Se animaril a los autores a publicar sus trabajos en revistas o 
libros. 

Hecanismo de evaluaci6n 

Las propuestas seriln evaluadas por un comit~ conformado por distinguidos investigadores y 
acad~micos de varios paises. La seleccidn de los receptores de las pequefias becas de 
investigacidn estaril basada en: 

a) Los m~ritos del solicitante, demostrados por el CV; 
b) E1 rigor del enfoque cientifico y metodoldgico propuesto; y 
c) El grado con el que el solicitante demuestra una innovacidn conceptual y una prometedora 
contribucidn aplicable a la promocidn de la democracia. 

Documentaci6n requerida 

Completar el impreso de solicitud en linea. La documentacidn requerida debe ser enviada o bien 
en formato PDF o en Word a tray,s del correo electrdnico. Las solicitudes por correo postal no 
seriln aceptadas. La hoja de portada requerida para la solicitud puede ser descargada en linea de 
www.AmericasBarometer.org. 

La documentacidn requerida incluye (en formato PDF o Word ): 
A. Hoja de portada y titulo, firmada por el investigador principal y por el director, si es 

apropiado. 
B. Resumen, milximo de 200 palabras. 
C. Propuesta del proyecto de investigacidn. La propuesta no debe superar 7 pilginas, a doble 

espacio (letra Times New Roman a tamafio 12), incluyendo bibliografia, tablas, grilficos 
y notas. 

D. Un presupuesto detallado de los gastos planeados 
E. CV del investigador o investigadores (adjuntado a la propuesta) 
F. Carta de apoyo institucional del responsable de la universidad de becas y contratos, 

estipulando que la institucidn no aplicaril una tasa o cualquier otro cargo a los fondos de 
LAPOP, que la beca seril de uso exclusivo para los investigadores, y que los fondos 
seriln empleados Onicamente para fines de investigacidn. 

Fechas 



Envio de propuestas: el 1 de mayo de 2011, a las 5 pm hora central en Estados Unidos. Los 
participantes serim informados de los resultados hacia el 1 de j unio de 2011. 

Envio de los articulos finales: E1 1 de septiembre de 2011. La beca serfi pagada tras el envio del 
articulo. E1 ganador (o ganadores) del Premio al Mejor Articulo serfi premiado en la conferencia 
Marginaci6n en las Am6ricas en Miami (26-27 de Ocmbre de 2011). 

Informaci6n de contacto 

Amy Erica Smith 
Coordinadora de Investigacidn 
Proyecto de Opinidn Pt~blica de Am6rica Latina 
Vanderbilt University 

Tel6fono: (615) 322-3534 
Email: amy. e. smith@vanderbilt.edu 
www.AmericasBarometer.org 

Direccidn postal: 
LAPOP 
Vanderbilt University 
PMB 407827 
2205 West End 
Nashville, TN 37240-7827, USA 



Doetoring the Brain Drain: Medieal Case of Malawi 
Author(s): ;Yohn Lwanda 
Source: African Issues, Vol. 30, No. 1, The African "Brain Drain" to the North: Pitfalls and 
Possibilities (2002), pp. ~7-51 
Published by: African Studies Association 
Stable URL: http://www.jstor.org/stable/1167090 

Accessed: 01/09/2009 07:20 
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Doctoring the Brain Drain: Medical Case of Malawi 

John Lwanda 

This article argues that the roots of the Malawian medical 
brain drain lie in colonial and postcolonial historical, eco- 
nomic, inedical, political, social, racial, and class factors. 
Also involved are the image and expectations of doctors 
themselves and the culture of medicine in Malawi. Reversing 
this brain drain, therefore, requires tackling factors in all 
these domains. 

Butchart has categorized the history of Western medicine 
in Afi-ica as a colonizing achievement, a functional response 
to disease and epidemics, and as repressing the body in ef- 
forts to produce cheap labor] These features are easily de- 
monstrable in the Malawian context] Despite objections of 

missionaries and colonial authorities to traditional medicine, 
Western medicine was initially reserved for European settlers 
and their African laborers, leaving the majority of Africans to 
rely on indigenous medical practices. A number of factors 
were responsible for medical staff being prioritized to care for 
"the small and scattered European population.’’3 The first was 

a self-preservation imperative, partly arising from the Euro- 
pean refusal to settle in "malarial" areas.4 The second was 

simple racism, as demonstrated by "European only" hospitals, 
which survived until 1976, well after independence.5 The 

third factor was the question of scarce resources, on which 
Europeans had first call. The ability to access reasonably 
good Western medicine still reflects the rich-poor and elite--- 
peasantry divides. These internal dynamics are extremely 
relevant in considering the brain drain among medical per- 
som~el. Given their privileged status and training, doctors 
belong to the African elite, successors to the colonizing elite. 

Historical Perspective: The Early Model 

The colonial govermnent was reluctant to train African 
doctors. Until 1953 no single African doctor, registered nurse, 
health inspector, or member of any other senior professional 
cadre had been trained or employed by the colonial govern- 
ment. The experiences of the first Malawian doctors are, 
therefore, of relevance and will be examined briefly. In 1898 
John Gray Kufa, a clinical officer, was Malawi’s first sub- 
stantially trained "Western medicine man." Kufa’s relation- 

John Lwanda is’ a medical practitioner and honorary senior 

lecturer in the Department of General Practice of Glasgow 

UniversiOz He also is a part-time research student at the 

Centre of African Studies of the UniversiO; of Edinburgh, 

Scotland. The author may be contacted at Lwan- 

das~DuduNsomba@eompuserve.com. 

ship with the White missionary establishment set the trend 
that persisted until independence. Kufa, a brilliant student 
who received high praise from his superiors, was not com- 
pletely accepted as a professional equal by the missionaries.6 

His disaffection ultimately led to his participation in the Chi- 
lembwe Uprising of 1915. Thus, even before the first full 
indigenous Malawian doctor had been trained, the colonial 
missionary model of an educated African medic had been 
tbund wanting by the missionaries’ own most successful 
product. 

In 1917 Dr. Daniel Malekebu became the first Malawian 
medical graduate. Correspondence between Dr. Malekebu 
and Dr. Kamuzu Banda, the second Malawian doctor (a 1925 
graduate) and later the country’s first president, illustrates 
their different motivations and personalities but also reflects 
their marginalization and treatment by the colonial authori- 
ties. Malekebu tells of his "vision of going to America ... to 
be educated as a minister, a teacher and doctor of medicine, 
to return to Africa and build a church, school, and hospital to 
help my people.’’7 The colonial authorities prevented 

Malekebu from returning to Malawi until 1925 when the dust 
of Chilembwe’s uprising was deemed to have settled. Both of 
these pioneering doctors had national visions of leading by 
service and example. Banda’s subsequent rejection by colo- 
nial authorities was to affect his complicated and often con- 
tradictory personality,s In 1941 the White nurses at Living- 

stonia refused to serve under an African doctor. Soon after- 
ward, the Nyasaland government, fbr racial reasons, quibbled 
"whether he should be paid as much as a European ... be al- 
lowed to treat White patients ... use the newly built Zomba 
swirnming pool ... [or socialize] with White doctors.’’9 Here, 
race, as a class descriptor or signifier for better pay and social 
conditions, was clearly spelled out, as doctors such as Austin 
Mkandawire were later to experience in the 1950s and 1960s. 
Mkanda~vire experienced the frustrations of being limited to a 
hospital-assistant grade. He also felt the negative effects of 
the "color bar," which, under colonial conceptions, stipulated 
that Africans could rise only to the hospital-assistant grade.~° 
Thus, despite the achievement of education, a factor of social 
differentiation, Africans in Malawi, as in East Africa still, had 
to fight for the professional status equal to their qualifica- 
tions. ~ It should be noted that in colonial Malawi, Asian doc- 
tors were also placed in a class below White doctors. 

These early African medical persom~el who were sub- 
jected to racism sought refuge in their own strategies of cop- 
ing and self-liberation. Kufa embraced Chilembwe’s cause, 
Malekebu all but abandoned medicine ~br mission administra- 
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tion, and Banda became a British and Ghanaian general prac- 
titioner before turning to politics. The next group of Mala- 
wian doctors to qualify in the 1950s and 1960s illustrated 
class factors within the African population (private education) 
and the varying educational opportunities in different regions. 
They also continued the trend that established professional 
medical qualifications as a tool of social, economic, and po- 
litical empowerment. 

Postcolonial Era 
There were only five doctors of all races working in the 

country at independence in 1964, a fact that gave them con- 
siderable power and independence. Dr. Banda, because of his 
medical background and his colonial experiences, had been 
expected to promote the medical profession. However, his 
politics mixed aspects of the Western culture that had both 
rejected and sustained him along with elements of African 

culture. One result of this synthesis was the continuation, by 
his government, of colonial policies toward African graduates 
in general and doctors in particular. He personally despised 
fellow African doctors and preferred expatriates, claiming 
that, despite their qualifications, African doctors’ standards 
were not yet high enough. Some ordinary Malawians ac- 
cepted these attitudes, to the chagrin of doctors. 

Unlike in Zimbabwe, Zambia, and Uganda, the phase of 
postindependence euphoria in Malawi proved short-lived 
because of the 1964 Cabinet Crisis. This left Malawian doc- 
tors no opportunity to return and settle before Dr. Banda’s 
repressive rule set in. Under Banda’s rule educated Africans 
were marginalized, especially doctors--a situation that 
started the flow of professionals out of the country. As in East 
Africa, doctors lost much of their traditional and professional 
authority" to politicians, directly and indirectly. Myriad rules 
and regulations placed part}, dogma above the rule of law. 
The power of doctors was also reduced by def5ult and neglect 
(largely ttu’ough underprioritizing health expenditure) and by 
the consignment of the majority of Africans to traditional 
medicine. Banda’s dominant elite mobilized the rural masses 
by playing to their cultural, economic, medical, and political 
expectations but without delivering the significant returns 
expected from their independence. The new elite used class, 
as the Whites had used race before them, to monopolize the 

scarce Western medical facilities available in Malawi. This 
pattern demonstrates the Comaroffs’ contention that biomedi- 
cine’s epistemology was used as a "cultural construct" by 
politicians and elites, colonial or postcolonial, to serve their 
national or social purposes.~2 The welfare and medical sys- 

tems in Europe and among the Malawian elite provide some 
medical security. For the majority of Malawians, the cultural 
constructs of traditional medicine and the extended family 
still offkr this security. By opting for a limited class- and 

race-based service, Banda set a precedent that persists to this 
day. Viewed in this light, the decision by diaspora doctors 
about whether to return, even in the multiparty era since 
1994, becomes very political. 

The few senior and not-so-senior doctors available dur- 
ing the Banda years inevitably had roles in senior administra- 
tion. However, policy formulation was problematic in the 
constrained atmosphere of the Banda era, which reduced 
them to mere technocrats dependent on expatriate initiatives 
or political initiatives from above. In Malawi there was no 
internal brain drain because private practice was subject to 
strict regulation. Interestingly, the first successful private in- 
digenous doctors were those who had been excluded from 
government service for political reasons. 

In contrast to Malawi, Zambia, Kenya, Tanzania, and 
Zimbabwe had medical schools at independence, when the 
mobility of newly qualified African doctors was still low, 
ensuring that an early postindependence medical tradition 
would be established. After the breakup of the Central Afri- 
can Federation, Malawian students were even less likely to 
benefit from Zirnbabwean and Zambian medical schools. 
Attempts to establish a Malawian medical school did not bear 
fruit until 1991, by which time the ambition of most would-be 
doctors appeared to be to qualify and work abroad.~3 The fact 
that the first three years of training for the first cohort of 
medical students was in Australia and the United Kingdom 
might have reinforced the imperative to work abroad after 
qualification. In East Africa, where medical schools were 

established earlier, doctors who returned benefited from the 
internal opportunities for private practice, although by the 
1990s Kenya, too, was experiencing a significant medical 
brain drain. 

These differences are demonstrated by the fact that in 
1995, only 3 of 20 lecturers at the College of Medicine 

(COM) were Malawian. At the same time, other medical col- 
leges had higher ratios of indigenous staff: Sierra Leone had 
10 locals out of 39 staff members; Tanzania, 142 locals of 
152; Zimbabwe, 85 locals of 120; and Namibia, 21 locals of 
31. The comparisons with Malawians, who had obtained 
higher academic qualifications, are shown by looking at the 
staffing levels at other university colleges with that of the 
COM. Bunda College had 46 Malawian academics out of a 
total of 48; Chancellor College had only 12 expatriates of 
145; Kamuzu College of Nursing had 3 expatriates of 40; and 
the Polytechnic had 8 expatriate staff of 77. Clearly, there 
was a pattern peculiar to medical doctors. 

The new government of Bakili Muluzi, which came to 
power following the first multiparty elections of 1994, did not 
produce an immediate change. Despite freedom of speech, the 
same t:actors that hampered the return of foreign-trained doc- 
tors under Banda persisted. In fact, there was overt and covert 
opposition from some senior doctors to the return of more 
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doctors for fear that it would dilute incomes and research and 
travel opportunities. That some medical power brokers were 
in private practice was, in the context of a small middle class, 
another limiting factor, as was the dominance of their voices. 
The radical solutions proposed by some of the diaspora doc- 
tors were not resonant with views of some of the local and 
expatriate doctors and incoming politicians. In any case, de- 
spite its election promises, the new government, like Banda’s, 
did not fulfill its promise for more spending on health, leav- 
ing conditions of service as bad as ever. 

Compounding the problems of the country’s medical sys- 
tem is the fact that it is highly dependent on donors. In the 
past donors appeared ambivalent about the medical brain 
drain. Their citizens were sent as expatriates to Malawi, 

which provided their governments with contacts and influ- 
ence and their subjects with employment and experience. 
Malawians in the diaspora were welcome abroad at a time 
when doctors were in short supply in America and Europe. 
The situation---exiling potential dissident voices and bringing 
in expatriates funded by their governments--also suited Dr. 
Banda’s regime, which had other priorities for government 
money. In 2002 Malawi began facing problems as traditional 
donors, such as the United Kingdom, began to promote clini- 

cal officer training as more appropriate to improving primary 
care and equity in service provision. The Dutch in 1998 and 

Danish in 2002 have suspended aid to Malawi because of 
alleged government corruption. The German government 
stopped medical aid to Malawi in 1991. Currently, only the 
Taiwanese and Japanese are increasing their aid to Malawi. 

ChaLlenges and Prospects 
From the foregoing discussion, we can identify some of 

the factors contributing to the brain drain. First, the historical 
traditions and continuities outlined above have not been ad- 
dressed. Second, economic factors manifested fbr doctors in 
poor salaries, poor terms of service, and poor schooling facili- 
ties and prospects fbr their children have also been ignored. A 
third, and often overlooked, factor is the difficulties returning 
diaspora doctors face in adjusting to changes in standards of 
living. A fourth factor is the political aspects that manifest as 
professional insecurity, reluctance to leave a secure job 
abroad, intraprofessional jealousies, restriction of academic 
and intellectual freedom, and the constraining of policy initia- 
tives by political dogma or politically motivated priority set- 
ting. Fifth, the effect of research funds emanating from exter- 
nal agencies needs to be examined. Sixth, there are mecha- 
nisms, policies, and networking systems that mostly tend to 
deprive indigenous doctors of research opportunities, funding, 
and international contacts. Seventh, there is a lack of formal, 
mutually beneficial networks to link the COM and most Ma- 
lawian hospitals with universities and institutions in the de- 

veloped countries. Eighth, the infrastructure of the Malawian 
medical system is poor, which makes it unattractive to foreign 
and locally trained doctors alike, whose training models are 
based on the availability of adequate laboratory, and investiga- 
tiv’e equipment. Ninth, the medical cultural model prevailing 
in Malawi makes doctors part of the extractive elite rather 
than privileged service providers. Tenth, the historical legacy 
of using medical training as a self-empowerment tool persists. 
Eleventh, the socioeconomic background in Malawi, with its 
small articulate middle class identifying with the governing 
elite, leaves the peasantry dependent on traditional medicine 

and without a voice to demand better medical services, let 
alone improved staffing. Twelfth, though this sector is unable 
to demand better medical services, the traditional medicine 
practiced in Malawi remains vibrant and still provides a com- 
prehensive service to the majority of Malawians. This tradi- 
tional service has been used as an alibi by successive gov- 
ernments. Last, postgraduate training opportunities in Malawi 
remain poor. 

One key initial move in overcoming the brain drain must 
be recognition by the government and all influential parties-- 
the medical (indigenous and expatriate) power brokers, do- 
nors, patient groups, politicians, and other stakeholders--of 
the need to establish a sustainable and high-quality local 
Western medical tradition. A critical appraisal of the history 
of medicine in Malawi to identify correctable mistakes and 
reassess priorities would be a good starting point. It should be 
recognized that postindependence patriotism has been diluted 
and tempered by the realities of poverty and economic and 
politically inspired mass disillusionment. For the doctors 
themselves, it is imperative that they reassess their own per- 
ceptions and expectations. To do so would include, from the 
early stages of training, establishing a culture of medicine as 
a service rather than a tool of self-empowerment. The popula- 
tion and government must recognize the need for a well- 
funded, or at least highly prioritized, medical service, given 
the ravages of poverty, HIV, and other infectious diseases. 
This process can be expected to begin only if current trends in 
civil society empo~verment continue, producing a civil society 
able to influence resource allocation and priority setting. Im- 
plicit in all this would be the balancing of expectations by 
doctors and the government, predicated on what the economy 
can offer. 

There should of course be recognition that in a global- 
ized, free-market economy doctors will want to travel. The 
proactive and systematic construction of regional and interna- 
tional clinical and research exchange programs would obviate 
some of the need for doctors to leave Malawi permanently, 
and establishing sabbatical periods fbr those doctors in the 
middle grades would enable them to work abroad while re- 
taining local ties and investments. The developing countries 
should seek regional and international networks to create 
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work permits to allow a free but reversible flow of doctors 
between the dominant economies of Southern Africa. These 
agreements will enable doctors to work in neighboring coun- 
tries or further abroad and to return once their sabbatical peri- 
ods have elapsed. A related initiative is to negotiate ~vith de- 
veloped countries for compensation for doctors trained in 
Malawi who then move to work abroad. 

In practical terms, one of the easiest solutions is the pro- 
motion of private practice. Promoting private practice enables 
poorly paid doctors to supplement their incomes. But, unfor- 
tunately, privatized practice has a destabilizing effect on gov- 
ernment health services. Doctors tend to spend more time in 
their private practices than in public service. There is also the 
rate-limiting factor of a small middle class with the ability to 
pay and the absence of an agency to oversee standards. Thus, 
even this apparent simple step involves negotiations with 
current stakeholders, which in Malawi include the better- 
capitalized and long-established Asian doctors. A better bal- 
ance between private and government (or mission) service, 
which would ensure high standards, may attract some return- 
ees, especially if this facilitates networking or collaboration 
with other regional and international medical colleges or 
academies such as the British and Canadian Royal Colleges, 

or the West and East African medical academies. 
Strengthening the terms of service depends on the priori- 

ties of the government and its ability to sustain the new terms. 
A number of initiatives have been attempted here, the last by 
the Muluzi government in 2001. Opposition from other non- 
medical professionals and academics may subvert these at- 
tempts if doctors are treated more favorably than, for exam- 
ple, senior teachers and university lecturers. Strengthening 
the terms of service, alone, is unlikely to be attractive given 
the low international comparability of the improved salaries, 
but it may provide the impetus to those ready to return. 

The manner of remuneration for foreign nongovernmen- 
tal organizations (NGOs) and foreign-funded research work- 
ers in Malawi subverts these improved terms of service by 
maintaining glaring salary scale differentials. As a group, 
Malawians working for NGOs are paid more than those in 
government or missionary service but less than their expatri- 
ate colleagues. There is an argument for standardizing salary 
scales across the board. Even in government and mission ser- 
vice, some expatriates are paid more than indigenous Mala- 
wians. Consideration of ~narket forces and the sources of this 
funding may justify the practice, but it has the effect of pro- 
moting an internal brain drain from government service to 
wherever salaries are higher. Malawi’s donor dependency and 
doctor shortage dictate that this phenomenon is likely to con- 
tinue. Moves to wean the Malawi medical service from its 
expatriate dependency are similarly likely to prove difficult in 
the short term. Expatriates provide an excellent, much re- 
quired, and largely externally funded service. But often by 

default they are involved in Ibrmulating future initiatives and 
policies that may ignore the social and econo~nic problems of 
Malawi. Expatriates have also overwhelmingly ignored the 
basic tenet of equal work for equal pay, often suggesting that 
Malawians should put patriotism above pay. A policy institut- 
ing more equitable pay for expatriates and indigenous doctors 
would reduce the "double demotivation syndrome.’’~4 

One method of attracting doctors to return would be to 
establish co-ownership of research projects between local 
researchers and foreign interests and funding sources. The 
establishment of long-term projects by foreign interests in 
conjunction with local hospitals and the COM in areas such 
as nutrition, HIV and AIDS, malaria, sexually transmitted 

diseases, trauma studies, and others is of international benefit, 
Malawian doctors assured of long-term research networks 
and co~mections would be more likely to return. Local train- 
ing schemes suffer from the same expatriate dependency and 
as a result they ignore the basic needs of all doctors who wish 
to specialize: the quest for high, recognizable standards, 
which are equated with international qualifications such as 
MMed (Nairobi), MRCP (Royal Colleges of the UK, Austra- 
lia, and Canada), or board certification in the United States. 
Good-quality postgraduate plans, locally based but with in- 
ternational rotation and international recognition, could help. 

Politics, whether medical, cultural, or economic or, in- 
deed, neocolonial, dominate Malawian life. Any serious at- 
tempt at reversing the brain drain has to address this primary 
dynamic. Local politicians have failed to prioritize health, 
ignoring its importance in development. The political re- 
sponse to the HIViAIDS epidemic shows the extent of that 
neglect. But local medical politics are not above blame. To 
reverse the brain drain it is crucial to tackle parochialism and 
the intraprofessional rivalry between those in the diaspora and 
those in Malawi. 

But Malawian doctors in the diaspora also need to realize 
the obligation they have to their country of birth. As educated 
people, they are aware of the pyramidal nature of education in 
Malawi, which places them among the rnost privileged and 
calls fbr some humanity and compassion for those left behiM. 
Initiatives such as using holidays to work in Malawi, offering 
personal support to clinics and health centers, and providing 
mentoring to would-be doctors are the least one would ex- 
pect. These can be accomplished without sacrificing personal 
economic security. 

The Ministry of Health (MOH) could use existing 
mechanisms and agencies to actively recruit diaspora doctors 
wishing to return, Those most likely to return are doctors near 
retirement whose children have finished their education. The 
MOH has so far shown no inclination to use established in- 
ternationally funded plans such as Transfer of Knowledge 
through Expatriate Nationals or the International Organiza- 
tion for Migration. In 1994 it was suggested by some doctors 
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close to the then-opposition and now-ruling United Democ- 
ratic Front that the new government should negotiate with 
donors for short-term (two or three years) salary enhancement 
programs---equivalent to those granted expatriates--for those 
returning home. This program would have enabled returning 
doctors to drop from the external salary to the Malawian level 
without punishing their families, particularly if the pension 
rights (in the developed countries) of the doctors concerned 
were preserved. As this move would have created jobs for 
other doctors in the developed country, it was felt that donors 
would welcome this new salary plan. However, the MOH did 
not pursue this initiative, a common problem with academic 
prescriptions, wherein academics may propose but it is the 
politicians who dispose. 

In the final analysis, in a relatively democratic society, 
people feel free to emigrate to ensure personal economic ad- 
vantage, whereas in an authoritarian system people with the 
ability to leave will do so. Ultimately, the development of an 
even freer sociopolitical environment in Malawi is the biggest 
part of the key to "patriotism before pay." 
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Abstract 

In this personal short historical perspective reflect 

on aspects of the medical histo~’ of Malawi, formerly 

Nyasaland, i~ighlighting the role of Scotland and its 

people in the development of the Malawi medical 

services in both the colonial as well as the 

postcolonial period which began in 1964.. The paper, 

after discussing the history of medical training in 

Malawi and current constraints and challenges, 

goes on to make some suggestions - based on 

historical lessons - about future role of Scottish 

involv-ement in Matawi’s medical developmenL It 

would be hlnfortunate if, in a rush to help or do 

something’ the mistakes of the past are repeated. 

Introduction 

The Scotland-Malawi Partnership - essentially a 

network of organisations in Scotland and Malawi - 

which arose from a Strathclyde University/Bell 

College Millennium project to help Malawi, became 

a reality in December 2005. Prior to that, the many 

small organisations now under the partnership 

ploughed their own individual furrows. A 

memorandum of agreement between the Scottish 

First Minister, Jack McConnell, and the Malawi 
President, Bingu wa Mutharika, was signed in 

December that year. Many sectors of Scottish 

society, not least cioctors and nurses, are currently 

engageci with trying to help Malawi. 

The past 

Dr David Livingstone’s arrival in present day Malawi 

territory, on the 1st January 1859, began the 

relationship between Scotland and Malawi. Although 

Livingstone’s greatest legacy was to be his 

contribution to the ending of the slave trade in 

Malawi, his first exploratory expedition, 

accompanied, inter alia, by another Scot, Dr John 

Kirk, led to the missior~ary and medical efforts of 

others: the Church of Scotland at Bandawe, 

Livingstonia and Blantyre; the Anglican Universities 

Mission to Central Africa at Magomero and, later, 

Likoma Island; the Dutch Reformeci missionaries at 

Nkhoma and the Catholic White Fathers missions, 

beginrling in Ncheu.~,~ 

In popular discourse, Scotland is credited with a 

significant role in shaping present day Malawi; this 

credit is usually taken to mean the positive aspects 

of Malawi development. The role of Scottish colonial 

officials, a significant part of the colonising process, 

is often forgotten. The role that segments of the 

Scottish church, academic, industry and medical 

establishments performed in the colonial and 

postcolonial history of Malawi is, similarly, also often 

taken to be mostly positive. 

However in the medical sector, at least, closer 
reading of the history does not show this to be 

entirely accurate.~ 4 The Scottish doyen of Malawi 

history, John McCracken, speaking of the period 

between 1859 and 1910, notes: 

’One can therefore say that medical n:,issionaries had 

some effect on the health of the Europeans but what 

was thek impact on the African population?/n the first 

period of which f have spoken about, it is probably" 

true that it was felt only in indMdual cases, 
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and that the health of the population as a whole was 

not affected ... (untff I890s when those near the 
hospitals began to benefit).~ 

Governmerlt medical set,/ices, which followed much 

later than these missionary efforts, were even later in 

making an impact. This fact was noted by the 

seminal historian of the government medical 

services in Malawi, Colin Baker: 

’Until the early i920s the medical service was 

designed prirnariiy to care for (white) government 

officials and thek (’African,} worke~:s and ’government 

hospitals were located where government officials 

were stationed and ;sot where the bulk of the 

population lived’. ~’~ 

Thus, conIrary to mosI of tile ’missionary’ efforts, the 

initial emphasis of the colonial government, in which 

Scots played a significant role, was on ’law and 

order’ as McCracken has shown,s As late as 1911, 

there were only 3 African hospitals anci 2 

dispensaries, alII~oL~gh the rlum..ber of dispensaries 

had risen to 44 by 1922.~ In Ihat same year, 

missionaries, sympathetic to Africans, were 

complaining that ’Africans were getting little medical 

attention for the taxes they were paying’.~" So 

neglected was the African population that as late as 

1938, the Nyasaland government corffessed that 

much of the time of its qualified medical staff was 

devoted to 

’the care of the small and scattered European 

population’... ’the degree of attention which can be 

given to the Africans is limited accordingly: ’~ 

One of the most interesting things about the early 

colonial medical pioneers is the fact that, typical of 

the era, most were also part-time ’collectors’ 

(government officials able to collect taxes, 

administer districts or collect taxes) ’~ or arnateLlr 

researchers, surveyors, demographers or 

zoologists. ~,4 

Thus from David Livingstone’s expedition until about 

1910, when the missionary hospital network had 

become established (and government medical 

services were becoming more widely used by the 

African population, with preference given to 

government workers), most Africans continued to 

rely entirely on traditional medicine.~,4s Only after the 

Second World War, with its labour imperatives, did 

matters improve significantly. In both World 

Wars, Malawi soldiers and carriers played a 

disproportionately large Southern African regional 

role. Some tribes like the Yao, Lomwe and Ngoni, 

were considered good ’soldiers and carrier’ 

material. In the First World War 169,000 Malawians 

were ammunitions and stores carriers. ~ This heaw 

load carrying work (mtenga~tenga), with its high 

mortality rates and often compared to the slave 

trade itself, became a metaphor for the ’labour- 

providing colonial anci postcolonial Malawi 

territory’.~,~° And during the Second World War ’ten 

out of eighteen Government doctors were 

transferred to tile army.~ Furthermore Colonial 

Malawi only saw its first specialist surgeon in 1942.~ 

And in terms of patients actually seen the slow 

improvement in medical services translated as ’one 

case for every 62 members of the family in 1921 to 

one for every 2.2’ in 1937/~ 

A number of factors delayed the onset of universal 

medical provision in Malawi and have left a legacy 

that still haunts Malawi today. 

First, as we have noteci, initially the missionary and 

government doctors were busy attending to the 

health needs of the European missionaries and 

settlers. The majority of indigenous Malawians were 

not exposed to western medicine until after the 

Second World War and economic and 

adrr’...irfistrative imperatives conIinLled to direct bigger 

shares of hospital resources towards the European 

group.~,4.s Indeed, given Dr Banda’s deferential 

attitude to Europeans, the two hospitals built at 

higher altitude and catering for ’whites only’, called 

Top Hospital (as opposed to bottom hospitals for 

Africans), remained in place, in both Zomba and 

Lilongwe, until the 1970s. This continued a 

disproportionate use of resources by one minority 

group.~ The relic of this discriminatory 

Lilongwe Bottom Hospital, was later 

famous by ,Jack McConnell during his 

Malawi. 
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Second, ’... in the early da~,,s.., the services on offer 

were largely curative’ rather than preventative} Third, 

the rurality and poor infrastructure of Malawi, kept 

much of Malawi closed to direct, as opposed to 

secondary, missionary influence. 8 

Fourth, the limited educational opportunities and 

constrained - for racial reasons - roles of Africans 

retarded the early development of a significant 

African elite and western medical tradition.~°,~2,<~ 

Secondary education was only introduced to Malawi 

in 1940 irl 1940.~ ,~ This ’officially’ limited education 

available to Africans was a significant limiting factor. 

The Nyasaland (Malawi) colonial Chief Secretary 

wrote (of a request for secondary school funding for 

an African to attend a school in South Africa) in 1934 

. ~ . fortunately f thk}k, sk~ce the slower the progress - 

in the cg~ection of higher education for the African - 

the better. ~o 

Also, although missionaries provided the early basic 

paramedical medical training in Malawi, government 

training only commenced in 1930.~ 

Fifth, even when this training began, the colonial 

government was reluctant to train African doctors. 
Up to the establishment of Federal Government in 

1953, no single African doctor, nursing sister, health 

inspector or other senior professional cadres had 

been trained or employed by the colonial 

governrr’...ent~ Indeed, the Nyasaland Protectorate 

Development Prograrnme (NPDP) for 1948 only 
finds it ’necessary to train Africans in increasing 

numbers as health assistants, medical assistants, 
midwives, sanitary assistants...’’~ At the same time 

more European doctors were being recruited. 

Further, there was the 1926 Ordnance - a ruling that 

was to change Malawi history by helping to prevent 
Dr Hastings Banda from returning to Malawi- which 

specified that non-Europeans and Asian doctors 

were to be registered in the Sub-Register of the 

Medical Register, along with hospital assistants 

The Federation of Rhodesia anti Nyasaland made 

some improvements to Malawi’s health sectors. But, 
as King and King point out: ’Malawi (Nyasaland) 

always remained a poor relation’ to the white 

dominated Rhodesia: with the same population 

Malawi was given less than 50% of the doctors, less 

than 10% of the nurses and 20% of the budget 

assigned to Rhodesia.~ However, the Federation 

also offered scholarships to two of the doctors who 

were later quite influential: Dick Chilemba, later the 

first Malawian chief medical officer and John 

Chiphangwi, the pioneer of the College of 

Medicine.~ 

The honour of being the first Malawi ’western trained 

medicine man’, albeit only as the equivalent of a 

modern clinical officer, must go to John Gray Kufa 

who was trained by the Scots dominated Blantyre 

Presbyterian Synod back in 1898. But such was his 

dissatisfaction with his racially-constrained role that 

he joined John Chilembwe’s African rebellion 

against the colonial government in 1915. ~ He was 

captureci, tried anti executed for his part in the 

rebellion. 

Dr Daniel Malekebu, the first Malawian medical 
doctor graduated from Meharry College, USA in 

1917. He was not sent for training by the colonial 

government but was the product of the sponsorship 

anti efforts of Afro-American missionaries. In a major 

precedent, Malekebu’s first return to Malawi was to 

be aborted in 1920, in the wake of the 1915 
Chilembwe rising, after the colonial Governor turned 

him back at Port Herald; the governor was wary of 

an educated African working in a recently troubled 

territory. Malekebu was exiled to Liberia until he was 

allowed back into Malawi in 1925.~ 

The second Malawian to qualify as a doctor, 

Hastings Kamuzu Banda, later president of Malawi, 

was also trained via the Afro-American network. In 

1925 he travelled to America and also graduated 

from Meharry Medical College, Tennessee, in 1937. 

That year, he sailed for Scotland to obtain British 

licentiates, required for work in the colonial medical 

service. But Banda’s dream of returning home a ’full 

doctor’ was thwarted by racism. In 1941 a group of 

nurses at Livingstonia wrote to the Church’s 

headquarters in Edinburgh to say they would not be 

prepared to serve under an African doctor. Banda 

received tile next rejection from the Nyasaland 

colonial governrr’...ent: ’there was an argument over 

whether he should be paid as much as a European, 

whether he should treat white patients, use tile newly 

built Zomba swimming pool or have social contacts 

with white doctors’.~,~7 He entered British general 
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practice, practicing in Liverpool and London, after 

both the colonial government and Scottish 

missionaries macie it impossible for the proud 

Banda to return home ’as a full cioctor’. Mkandawire 

has written of the discrimir]ation withirl the 

Nyasaland (Malawi) colonial medical services at this 
time.I~ 

The postcolonial period 

Despite his medical background, Scottish heritage 

and experiences, after becoming president in 1964, 

Dr Banda did not show any particular inclination for 

improving tile Malawi I’~ealIh services or Ihe working 

conditions of indigenous Malawi doctors. Indeed, 

his rule is associated with the establishment of a 

traciition of medical brain drain.Is Banda’s 

achievements in developing the meciical services 

were so limited that Jack Mapanje, a Malawian 

writer, once quipped ’strange that a medical doctor 

should build more prisons than hospitals’.~-~ 

A number of independently trained doctors trickled 

into Malawi, beginning with the first ’third wave’ 

Malawi doctor, SV Bhima, in 1952, after training at 

Makererel the fourth wave of returning doctors, in 

1960-61 comprised Harry Bwanausi, Anne Ascroft 

and Vidah Ngwira, and the fifth generation included 

,John Chiphangwi.~ It was only the fifth generation of 

indigenous cioctors that the government, in the case 

of Chiphangwi, the Federal government, supplied 

scholarships to study abroad. Prior to that most of 

the doctors had been fL~nded independently. Partly 

because of this the medical profession had come to 

be seen as the preserve of the rich and elite and 

clever. 

The colonial legacy was such that there were only 

three Malawian doctors in government service in 

1962; by 1964 two olhers "~H. Misomali and D. 

Chilemba had returned. Only five doctors were in 

post at independence in 1964; with two, Ngwira and 

Bwanausi, leaving the country by 1964 after 

disagreements with Dr Banda.~ This postcolonial 

marginalisatiorl of African doctors continued a trend 

that saw some doctors use pro[essional medicine 

as a tool of self-improvement and empowerment 

rather than vocation. 

A number of observers, including the present writer, 

have, variously, blamed the medical brain drain from 

Malawi on colonial and postcolonial paternalism or 

dictatorship, expatriate-led and fed initiatives, the 

lack of a working (in contrast to East and West 

Africa) indigenous medical personnel tradition, elitist 

education divorced from social realities in Malawi, 

poor remuneration, restrictive political climate, Dr 

Banda’s style of governance anci his successors’ 

inability to tackle the human resources 

problem.~.s.~i.~6 

The Cabinet Crisis of 1964 removed nationalist 

’radicals’, as well as some of those doctors who 
could have offereci indigenous medical leadership, 

from Dr Bancia’s government. Thereafter, Dr Bancia 

came to prefer and rely on expatriate technocratic 

leadership in various ministries, including tile health 

ministry.~7 In the health sector, the conjunction of the 

expatriate technocratic leadership preferred by Dr 

Banda, the absence of a significant indigenous 

medical leadership, and the existence of cabinet 

ministers who could not initiate policy for fear of 

falling out with Dr Banda, led to expatriate led 

developmental initiatives and the expatriate 

dependency in the medical field which persists 

tociay. 

The Malawi medical service thus came to rely on 

expatriate doctors from tile UK, USA, India, Holland, 

Germany, Pakistan, and other African countries. In 

the face of racial (colonial) and political 

(postcolonial) repression, qualifications like 

medicine (which ensured either sothe status and 
relative ir~-~munity from Dr Banda’s autocracy or 

world/regional exportable skills) became desirable 

and attractive to secondary school students who 

dreamed of and went on to become academics or 

medical doctors or engineers. Many never returned 

to the constraineci atmosphere of Malawi. 

Paradoxically, even as he did little [or medical 

training, Banda professed an abiding need to have 

an excellent education in Malawi. This was to lead 

him to build the Kamuzu Academy, dubbed the 

’Eton in the bush’, an elitist and meritocratic 
academy which took about 30% of the national 

educational budget and where - significantly as we 
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see later - the cream of indigenous Malawians were 

educated into the finest things of the west, including 

Greek classics, by Scottish and English teachers}° 

Some social commentators consider this a 

contributory factor leading some Malawi medical 

students to eschew aspects of their country in favour 

of global settings}~ 

In the 1980s, ciespite his earlier rejection by Scottish 

missionaries, Banda still preferred things Scottish, 

including Scotlish advice on the medical school 

project. The project was duly delayed in order ~:o get 

Edinburgh input and reports from Sir James Fraser 

and Professor AW Wilkinson (1983) and Professor 
Whitby (1984) were feci into the project.1~ And, even 

as Malawi struggleci to cope without a medical 

school, Banda was able to make generous 

’personal’ dormtions to the Royal College of 

Surgeons of Edinburgh, Meharry Medical School 

and other institutions.~ Banda and his international 

consultants and expatriates’ solutions to the Malawi 

meciical brain drain were mostly situated in the 

terrain of pa~:riotism: Malawi doctors were expected 

to return, whatever the ’push’ or ’pull’ factors relative 

to Malawi. In 1992, only 25 of the 175 doctors 

working in Malawi were Malawian. Mulwafu and 

Muula estimated that only 25% of doctors sent 

abroad for training between 1964 and 1992 returned 

hot’he.~ Among the expatriates - and some in post- 

Banda Malawi analyses and solutions, the 

tyrannical environment of the Banda regime was, 

and has now almost been completely forgotten. The 

fact that hundreds of intelligent students and 

doctors perhaps, sometimes reluctantly, chose 

freedom., is often ignored. A good propod:ion of the 

medical exiles of my general:ion left Malawi because 

of the lack of personal freedom and autonomy in 

Malawi, and not because of economic motives. 

A more pragmatic solution was the creation of a 

large corps of clinical officers, diploma graduates 

trained at the Lilongwe of Lilongwe School of Hea[Ih 

Sciences and the Adventist Malamulo School of 

Health Sciences, the use of nurses and, as already 

stated, expatriates. Christian missions, who 

provided and still provide about 45% of medical 

services through its 38 hospi~:al and clinics, also 

depended on expatriate medical staff. The apparent 

preference for the ’more likely to remain at home’ 

clinical officer grade by some donors has been 

criticised, from an ideological anci historical point of 

view in the Malawi context, as suggesting that ~ even 

in the postcolony - Malawians, just as they did in tile 

colonial era, deserve second rate medical 
treatment.:-~r~ 

Establishing the College Of Medicine 

It took from 1979 until 1986 before Dr Banda, the 
Malawi president, was persuaded of the need to 

have a Malawi medical school. The reasons for 
Bancia’s reluctance have been given by a number 

of observers and vary from cost, preference for 

expatriates, through fear of educated indeper~dent- 

minded Malawians, [o tile suggestion that he 

wanted a first class medical school or none at all.~s 

A number of commissions culminated in the 

Tripartite Commission (German, British and 

Malawian) of 1986, which finally persuacied Dr 

Banda of the wisdom of establishing a ’community 

based’ medical school, the College of Medicine 

(COM). 

While the infrastructure for the college was being 

built, the United Kingdom agreed to sponsor 100 

Malawian medical students for their preclinical 

studies in the UK, Australia and South Africa. Some 

of the Malawi students who came [o the UK studied 

at St. Andrew’s. After this temporary measure, the 

COM began training its own doctors in house in 

1994. The first fully home trained COM graduates 

received their degrees in 1999. Initially, education at 

the COM was free. Over the years however tuition 

fees have been introduced. A proportion receives 

funding from the Malawi Government, the Global 

Fund, the National Aids Commission and other 

bodies. In 2007 the annual cost of tuition was 

K300,000 (GBP 1,070) for local students and $5,000 
for foreign students.~ Tile female to male ratio of the 

2007 figures was 19 (female) [o 51 (male)}4 

Ironically most of the post-school entrants to the 

COM were graduates from the better ’national 

government and primary secondary’ schools as well 

as the elite Kamuzu Academ..y, referred to above, the 
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St Andrews International High School in Blantyre 

which caters for sons and daughters of expatriates 

anci elite Malawians who can afford the international 

school fees. Some sociologists have drawn a 

connectiorl between the ’Scottish/English’ elite 

secondary educaIion and subsequent reluctance of 

many to work in district hospitals or to prefer working 

in the global environments for which their secondary 

school had prepareci them. They argue that these 

tenciencies towards preferring global, in preference 

to Malawian, lifestyles can be arr’...eliorated by 

appropriate education. 

The present 

The evangelical optimism that COM graduates 

would remain in Malawi has not been realised; the 

global ’pull’ factors and tile local ’push’ factors 

leading to a brain drain have been, in the freer 

political environment of late 1990s and 21 st century 

Malawi, much greater than in the 1970s and 1980s. 

In recent times, the COM’s sister institution, the 

Kamuzu College of Nursing, has also seen its, 

hitherto, more loyal, graduates succumb to global 

forces. According to Muula and Broadhead, by 2001 

the COM had graduated 134 doctors. Of these 57 

had, to that date been sent abroad for post- 

graduate training, with 19 returning (a 33% return 

rate). Of the remaining 77, four had emigrated for 

’marital reasons’, four had died, 20 were in their 

intern year locally, 18 were in district or mission 

hospital and the remainder were employed by the 

college, government or NGOs.s-~s These figures were 

greeted with considerable optimism. 

With reference to specialisation, 2000, of the COM’s 

169 graduates 63.3% were in post-graduate training 

in either the UK or USA, 16.7% were in South Africa, 

8.0% in Kenya, 5.0% were in Taiwan and 3.3% were 

in Uganda.~s These figures are reminiscent of the 

Malawi medical undergraduate and postgraduates 

global spread from the 1970s and 1980s. As the 

majority of these students are funcied by USA and 

UK originated scholarships - and have to compete 

for training posts in the UK and USA there is an 

inherent conflict between aid and the medical man 

power needs of the USA anci UK. 

The earlier positive optimism by Muula and 

Broadhead has unravelled slightly since 2001. By 

the summer of 2006, the principal of the COM was 

visiting his former students, who had moved to the 

UK, in an attempt at persuading more of them to 

return home. 

The Malawi medical service needs help with its 

infrastructure, human resources and financial and 
material resources. The problems in Malawi have 

been contributed to by both local anci foreign 

experts, albeit in varying proportions. Those who 

argue that countries like Malawi are basket cases or 

’failed states’ forget that many failed states arose 

from failed colonies. And a strong case for Malawi 

having been a failed colony, the ’positive efforts’ of 

Scottish and English colonial efforts 

rlotwkhstanding, carl be made?7,~s Vail points out 

that by 1935, the Malawi economy was already 

crippled by a five million pound debt incurred in 

building the uneconomic Malawi Railways. a~a 

In their haste at looking at the present state of the 

Malawi medical service, Scottish and other experts 

should not be seduced by tile ’do something now’ 

imperative, forgetting the considerable Scottish role 

in the colonial and postcolonial development of 

Malawi. The present initiative is already in cianger of 

marginalising indigenous Malawians. As with other 

donor-initiated and donor-funded projects there is a 

tendency, via consultancy, towards paternalism. 

In 2006, Malawi remains a ’tea, tobacco and migrant 

labour’ dependent economy of 12 million people 

with high prevalence of HI",/, TB, malaria and other 

irffectious diseases and needs as marly of its 

indigenous and indigenously trained doctors as 

possible. Clearly in a free market, globalised world 

doctors cannot be forced to work for poor wages. 

But even the argument about poor wages is in itself 

spurious in that between 1964 and the present, 

incomer r~on-Malawian expatriates still managed to 

work in Malawi with most earnirlg international 

salaries or remuneration that permitted international 

level schooling for their children. Muula, himself a 

COM graduate, has recently observed that out of 

252 medical doctors in Malawi, 51.2% were 

Malawian and 48.8% non-Malawian. However of the 

72 specialists, only 23 were Malawian and the rest 
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non-Malawian. As if alluding to the complicated 

system that enables 49 medical specialists to work 

in Malawi on international salaries not available to 

their local counterparts he writes 

’while the brak~ drak~, of doctors frorn deve/opk~g 

nations to developed nations has attracted interest, 

there is need to explore the migration of doctors" into 
resource poor countries !ike Malawi.:~° 

These salaries were, and in most cases, still are, nol: 

available to indigenous non-researcher Malawian 

doctors.<~ There is an inequity in wages between 

incomer expatriate doctors and most of the locals. 

As Muula and Maseko’s paper puts it 

Respondents noted that they could understand 

?easonab/e differences in rernuneration between 

national and expatriate staff bp to a degree but not 

to a level where one is tempted to think that 

nationality matte,~’. ’~ 

Researchers are usually exceptions here in that they 

can obtain access to international research [unds. 

Malawi hosts a number of research institutions, 

including two of the most prestigious: the Wellcome 

Trust and Johns Hopkins BIoomberg School of 

Public Health tropical research outposts. Part of the 

post-Banda problem is the establishmerfi: of a 

tradition where only the research oriented doctors 

or those who prefer private practice can thrive in 

Malawi. Those of an entirely government or 

missionary clinical service orientation have no 

means of augmenting their low wages. The price is 

the sacrifice of l:heir children’s education; a [eat o[ 

which few elite humans, including missionaries are 

capable. The manpower problems of Malawi 

medicine cannot therefore be built on research 

money alone. 

There needs to be greater balance between 

resources poured into research and researchers, 

expatriate and indigenous salaries and those 

poured into clinical medicine. Well-motivated clinical 

personnel are required to implement the scores of 

research findings produced in Malawi each year. 

Also collaborative, rather than ’colonial outpost’ 

research institul:ions rr’...ay be a more positive way 

forward, giving Malawians more ownership of 

research funds and research carried out in their 

land. Without this, the research outposts thereafter 

become reminiscent of Patton’s description of the 

rise of l:he London and Liverpool schools of tropical 

medicine where he corr’...pares l:he docks to living 

laboratories: 

The Royal \/;btoria and Albert docks, and the London 

and Liverpool docks served as laboratories for 

medical students, because arriving shoos were laden 

with the sick, the convalescing and the dead.:<~ 

If powerful external research outposts are ’politically 

active’ to the detriment of indigenous needs l:hen 

Patton’s description may apply: the research 

establishments become more about the ’laboratory 

needs of donor institutions than Malawi’. 

In l:he many solutions currently suggested by the 

Scottish and other voices one hears, a repel:ition of 

colonial and 1960s solutions is seen. These include: 

training clinical officers rather than doctors; sending 

expatriates to Malawi; high level dealings between 

donors like Scottish institutions anci politically 

’transient’ government ministers, marginalising 

grass roots and clinically-oriented doctors and the 

inherent acceptance of low wages for indigenous 

Malawi doctors. There is a leveraging of Scottish 

and other foreign consultancies, incluciing those 

with little knowledge of Malawi, over local voices; 

and a host of other measures more likely to increase 

rather titan reduce Malawi dependency on foreign 

medical personnel. For example, while the 

developed nations absorb Africa’s medical 

graduates: 

There is this international mentality, which prornotes 

the thinking that developing nations with inadequate 

supply of medcines, and crumbfing health defivery 

systems, will benefit more from lower level health 

practitioners... Litde thought is spared to consider 

whether the physician, who is better trained than the 

other lower cadre health professionals, would be the 

fight person to contribute to soMng the enormous 

health problems... ~_r<~ 

A cornr<,,or~ falling of elements of the donor 

comr<,,uni[y is their tendency [o re-ir~vent [he wheel. 



SCOTTISH MEDICAL JOURNAL Volume 52 Issue 3 August 2007 

Most analyses lack a historical perspective. The role 

of Dr Banda in scattering his cioctors abroaci is now 

glossed over and doctors who left Malawi are held 

to have left ’for money’. The relateci governrnent 

policy of encouraging ’remittarlces from abroad 

(and hence ernigration) is also often ignored. In this 

regard, four points need to be reiterated. First, 

Malawi has always been dependent to a certain 

extent on migrant: labour. Up to ~:he mid 1980s ~:his 

migration was to the mines and farms of Zimbabwe, 

South Africa and Zam..bia. Second, econom..ists look 

at the current brain drain from a financial 

perspective. 

There is concern about the negative impacts of the 

medical ’brain-drain’. However a closer look at the 

evidence for and against the medical ’brain drain’ in 

MaLawi suggests that there are potential gains in 

managing medical migration to produce outcomes 

that are beneficial to indMduais’, households and the 

COU,gt~% 3s 

This economic view is subverted by the third point: 

successive Malawi governments have used 

migrants as a useful source of foreign exchange. 

The fourth point -which differentiates the older 

migration from Malawi from the new - is the fact that 

both donors and the Malawi governments tend to 

be interested in the ’training doctors’ paradigm but 

not in facilitating the return of its @-r’...igr6 doctors. This 

neglect of the ’return option’ trains and yet reduces 

Malawi medical manpower while, despite the 

Commission for Africa rhetoric, sucking medical 

manpower to developed countries. The majority of 

the older migrants returned home after periods of 

working abroad. If only the training track is pursued 

Malawi will end up being a ’producer’ of doctors. 

The Scottish Office ciocument neither sees the 

hundreds of Malawian doctors in the Diaspora as a 

resource nor as of potential to alleviate Malawi man 

power needs,s6 

Collaborative programmes that train, teach 

and enable more Malawi doctors, nurses and 
clinical officers to ultimately remain in Malawi. 

Programmes that reduce the ’push and pull’ 
factors - for exanqpb the ’global’ medical 
phenomenon that enables researcher- 

oriented doctors to be well funded in the third 
world, sometimes at the expense of clinical 
ones. The money poured into Malawi under 
the various agencies and institutions is often 
only available to non-Malawian expatriates.~7 

Ring-fenced postgraduate schemes in 
Scotland that enable young Malawi doctors to 
spend as little time as possible (two to three 
years) - akin to MSc or PhD students - thus 
enabling them to return home before they 

settle in the UK as the inevitable 
complications of family life take over. Current 
free market brain drain postgraduate courses 
often see bright students from Africa, instead 
of getting into good training posts, ending up 
in jobs with little training components, 
prolonging their stay for as much as six years 
or more by which time their family have put 
down roots. These roots, particularly for those 
with children of school-going age, patriotism 
notwithstanding, can be very difficult to cut. 

The Scottish Executive can help the situation 
by working in close harmony with the 
Overseas Development ministry to improve 
the economy, governance and fiscal probity in 
Malawi to ensure that Malawi has enough 
resources for health. The amount of optimism 
generated by the Scottish initiative, for 
exanqpb, is far out of proportion to the ability 
of Scotland to deliver,s~. In this regard the 

dividend from debt cancellation needs to be 
consolidated and not replaced by new debt. 
Working to improve the governance of Malawi 
would, ultimately, reap more dividends than 
all the palliative aid schemes. 

suggest that Malawi needs: 

A more historically grounded aid policy that 
takes into account all the roots and current 
de[erminar~ts of [he brain drain in Malawi. 

Ultimately the health manpower needs of 
Malawi will be solved by the Malawi 
government, despite all its economic 
probbms, improving the working conditions 

of its staff. 

43 



34405 SMJ August 07 6/7/07 17:29 Page 23 

In this personal perspective paper I have pointed out 

some of Scotland’s considerable colonial and 

postcolonial agency in the Malawi project. It would 

be unfortunate if, in a rush to ’help or do sometbng 

the same m, istakes of tile past are repeated. 
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: Univeisity Press el Fiodda, 1996.1 

34. Doyle D Using Mid-bvei Cadres as a Substitute [oi Internationaliy Mobiie 
Health Professionals ,n ,,~u~a. ,, D~k Review. Hum Rosour Health 2004; 2: 7. 
Avaiiable at h[tp:,,’,,"wwwdlurnan-rcsources-heaith.comiconlent/2ili7 
(Accessed 5th Juno 2007) 

35. Record R, Mohiddin A. An Economic Perspective on Maiawi’s Medical Brain 
Drain Globalization and Health 2006; 2:12. Available at 
http:,Liwww.globalizationandhealth.com/conton~/2i1/12 
(Accessed 5th Juno 2007) 

36. Grant E, L.ogie D Scottish Executive International Development. Report of 
Health Sector Visit to Malawi 181h-22nd April 2005. Avaiiable at 
http :4,"www.scotland.gov.uk,’Publications/2005i06i15 i 05055/5057 7 
(Accessed 5Ih June 2007) 

37. Zijls[ra E. De Ar[senopieiding aan i]et Coilege d Medicine in Malawi: her Nut 
van Noderlandso inbreng. Nod Tijdschr Genoeskd 2005; i49:2362.-6 

38. Maiawi Economic Justice Network, Southern Africa Regional Poverty Network. 
Surnmative Report of Civil Society Consuitation Workshop on the Commission 
for Africa Report, Liiongwe Holel, 10th February 2006. Avaiiablo al 
http:4,"www.sarpn,org.za!documents/dO001939iindex.php 
(Accessed 5Ih June 2007) 
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From: 

Sent: 

To: 

Subject: 

Todd Owen <towen@email.unc.edu> 

Monday, April 4, 2011 3:43 PM 

SaNe, Eunice N <eunice@email.unc.edu> 
Re: CURS meeting 

11:15 works for us. 

See you then 

Cheers, 

Todd 

On 4/3/2011 11:04 AM. Sahle, Eunice N wrote: 
> Thanks Todd and once again my apologies. 
> 

> Best wishes, 
> Eunice 
> 

> 

> From: Todd Owen [towen@email.unc.edu] 
> Sent: Thursday, March 31,2011 1:48 PM 
> To: Sahle, Em~ice N 
> Subject: Re: CU~S meeting 
> 

> Hi Eunice: 
> 

> Let me check with Bill to see if he is free at that time next 
> Wednesday I will let you know if that works. 
> 

> Cheers, 
> 

> Todd 
> 

> On 3B0/2011 9:54 PM, Sahle, Eunice N wrote: 
>> Dear Todd, 
>> 

>> I am deeply sorry about this! A Kenyan colleague is visiting UNC and I was asked to host him last minute and take him to various meetings since yesterday. Today he had several 
meetings with Africanists around campus and we just got home a while ago. This is the first chance ! have had to check emails and ! am embarrassed beyond believe. 
>> 
>> ]1" I am forgiven for this horrible mistake, let’s reschedule for the next week. The Kenyan guest will be leaving over the weekend. Next Wednesday at 1000am would work from this end. 
>> 

>> My apologies 
>> 

>> Sincerely, 
>> Eunice 
>> 

>> From: Todd ()wen [towen@email.unc.edu] 
>> Sent: Wednesday, March 30, 2011 1:41 PM 
>> To: Sable, E~xice N 
>> Subiect: Re: CURS meeting 
>> 

>> Hi Eunice: 
>> 

>> I think we were scheduled to meet today. Would you like to reschedule? 
>> Just let me know. 
>> 

>> Cheers, 
>> 

>> Todd 
>> 

>> On 3/26/2011 12:31 PM. Sahle, Eunice N wrote: 
>>> Dear Todd, 

>>> Thanks for your note. 

>>> Tuesday is a heavy teaching day- for me, thus Wednesday is a better option. Would an 11.15am meeting on Wednesday work from your end? I could also meet in the afternoon on 
Wednesday. Kindly let me knoxv. 

>>> Best wishes, 
>>> Eunice 

>>> From: Todd Owen [towen@email.unc.edu] 
>>> Sent: Friday, March 25, 2011 4:57 PM 
>>> To: Sahle, Eunice N 
>>> Subject: CURS meeting 
>>> 

>>> Hi Eunice: 
>>> 

>>> Sony’ the delay in getting back to you I wonder if you are free 
>>> Tuesday afternoon or pretty much any time on Wednesday to come to CIFRS 
>>> to meet with me and Bill Rohe We can talk about our Faculty Fellows 
>>> program and our seed grants. 

>>> Thanks 



>>> 

>>> Todd 

>>> Todd Owen 
>2>> Associate Director 
>>> Center k~r Urban& Regional Studies 
>>> University of North Carolina at Chapel Hill 
>>> 919/962-3076 
>>> http :i,’curs.unc. edu/ 

>> Todd Owen 
>> Associate Director 
>> Center for Urban& Regional Studies 
>> University of North Carolina at Chapel Hill 
>> 919/962-3076 
>> http://curs.unc, edu/ 

> Todd Owen 
> Associate Director 
> Center for Urban& Regional Studies 
> Universi)- of North Carolina at Chapel Hill 
> 919,,’962-3076 
> http://curs.unc.edui 

Todd Owen 
Associate Director 
Center for Urban& Regional Studies 
University of North Carolina at Chapel Hill 
919,’962-3076 
http://curs.unc.edu/ 



From: 

Sent: 

To: 

Subject: 

Attach: 

SaNe, Eunice N <eunice@email.unc.edu~ 

Wednesday, April 6, 2011 11:06 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Curs 

CURS - sent for printing application 2011 .doc 



CURS 
Application Form 

Scholar-in-Residence Program 

Sponsored by the Center for Urban and Regional Studies 
with support from the Dean’s Office, College of Arts and Sciences 

Al?plicant Information (Please note. Faculty with endowed professorships are not 
eligible for this program) 

Name Eunice N. Sahle Title Associate Professor 
Department (Joint appointment) African and Afro-American Studies and Curriculum in 
Global Studies 
Campus Address 1109 Battle Hall CB# 3395 
Phone__ Fax: __ E-mail Address eunice@email.unc.edu 
Semester applying for (check one): Fall 2011 X    or Spring 2012 

~osed Research Information 

Research Topic: MIGRATION, CITIZENSHIP, SOCIAL EXCLUSION AND PLACE- 
MAKING IN THE CITY: TORONTO, DURBAN AND PARIS 

Potential Funders National Science Foundation~ Social Sciences and Humanities Research 
Council of Canada (SSHRC) 

Approximate amount of funding to be requested $80,000 

Collaborative Investigators (if known) 

How does the proj ect build on previous work? (Please provide a brief paragraph): The proj ect 
builds on previous work on the new African Diaspora in Canada and transnationalism that was 
funded by the Walter and Duncan Gordon Foundation in Canada. Further, it draws on 
preliminary field research carried out in the spring of 2010 focusing on the political economy of 
Durban and social movements, and research based on secondary_ sources examining the themes 
ofmi ration citizenshi and the African Diaspora in France. 

One-page summaD" of the proposed research (Please use the attached form) 

Applicant Signature Date Department Chair Signature Date 

Please have your l)epartment Chair sign above indicating he/she agrees to release you from a 
course, if selected. 

To be considered for the CURS Scholar-in-Residence Program for fall 2011 or spring 20112, please 
submit the following to Todd Owen at the Center for Urban and Regional Studies by 5:00 p.m. 



Monday, February 14, 2011. Applications may be submitted electronically or by hard copy. 
[] Completed application form with de artment chair si nature. 
[] One page summary of proposed research 
[] Curriculum Vitae 

Questions can be directed to Todd Owen at towen@email.unc.edu or 962-3076. 

SUMMARY OF THE PROPOSED RESEARCH 

Title MIGRATION, CITIZENSHIP, SOCIAL EXCLUSION AND PLACE-MAKING IN THE 
CITY: TORONTO, DURBAN AND PARIS 

It is estimated that today more than 150 million people have taken up residence in countries that are different from those in 
which they were born. Indications are clear that the trend will continue. Figures for Canada point to the fact that by the close 
of the last century, the country was recording about 200,000 immigrants annually, the highest since the early 1900s (Ley 
1999). The rapid shift in migration patterns has led to a growing literature that examines a range of developments emerging 
from this process. In this respect, the work of scholars such as Will Kymlicka (1998, 2001) and Abigail Bakan (2003) call into 
question traditional approaches to citizenship in light of new socio-cultural Diaspora formations in Canada. In the European 
context, Stephen Castles and Alastair Davidson (2000) have critically examined the ways in which the contemporary phase of 
globNization challenges states’ autonomy in dealing with questions of citizenship, migrants, and political and cultural 
belonging. Yet other analysts have focused on the increasing social tensions that have been generated by shifts in migration 
patterns in the post-1945 period. For example, Andrew Geddes (2005) offers a critical examination of the nature and sources 
of rising social tensions between old communities and the emerging Diaspora ethnic cultural formations in European 
countries. These developments have also led to a growing discourse on social and political implications of punitive and 
restrictive immigration policies epitomized by phrases such as ’Fortress Europe.’ Studies along these lines have also 
highlighted how the emergence of African and other ethnic cultural formations is resulting in the rise of xenophobia and the 
embrace of what some scholars refer to as ’exclusionary’ populist political practices in France and other European countries 
(Beynon and Kushnic, 2003; Tshimanga, Gondola and Bloom, 2009). It is worth noting that while the presence of these 
tensions in Europe seems to gain the most visibility, as evidenced by riots in recent years in France, the Netherlands and 
Denmark it is indeed a global phenomenon. This is borne out by publications produced under the auspices of the Southern 
African Migration Project, based at Queen’s University in Canada and the University of KwaZulu-Natal’s Centre for Civil 
Society in Durban, which point to rising xenophobia towards African migrants in post-apartheid South Africa. Overall, 
preliminary research suggests that the accelerated pace of global migration is salient in certain places, such as global cities 
and other urban spaces such as South Africa’s main port city of Durban. Further, such places become centers of globN and 
national politico-economic command and control resulting in the production of power geometries (Massey, 1994) underpinned 
by spatial, racial, class and non/citizen forms of social exclusion of African migrants. Drawing on previous work on migration 
and the formation of new African Diaspora in Canadian cities and preliminary research in Durban and work on African 
Diaspora in France, the proposed project aims to exam the questions below organized along the following themes migration, 
citizenship, social inclusion and place-making in the context of three cities Toronto, Durban and Paris: 
Migration: 

1) How does this project contribute to the literature on migration and African Diaspora formations in Canada, France 
and South Africa? 

2) What are the economic and political sources of recent migration patterns to Canada, France and South Africa? 
3) How is migration caught up with the historical process of globalization and its attendant uneven economic 

geographies? 
4) How has the evolution of political economies of Toronto, Durban and France in the context of a globalizing world 

contributed to racial and spatial forms of social exclusion in the city? 
Citizenship: 

1) To what extend is migration and the emergence of the new African Diaspora in Canada, France and South Africa 
disrupt pre-existing approaches to the study of citizenship and ideas of political belonging? 

2) How have states and local structures of governance such as municipal governments responded to African migrants? 
Further how have their responses contributed to the social in/exclusion of these migrants? 

3 How do national ideation foundations of citizenship such as multiculturalism (Canada), Republicanism (France) and 
rights-based democratic citizenship (South Africa) influence African migrants’ ’struggles for recognition’ (Tully, 
2008)? 

4) How do constructions of identities and the valorizations that undergird these constructions in Canada, France and 
South Africa set the parameters within which ’struggles of and for freedom’ (Tully, 2008) for urban citizenship by 
African migrants occur? 

Place-making 
1) How do migrants engage with and negotiate new lives in Toronto, Durban and Paris and in the process contribute to 

practices of place-making in these cities (Massey, 1994)? 
2) What discursive, material and political realities facilitate, or limit the political agency of African migrants in their 

projects of place-making and participation in the urban ’public sphere’ (Fraser, 1990; Habermas, 1991 )? 
3) What are the gendered dimensions of place-making? 

Thank you for considering my application. 
Sincerely, 
Eunice N. Sahle. 

Eun 



From: 

Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, April 7, 2011 8:21 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

FW: [ipct~c] reminder: valerie orlando talk on morocca~ cinema tomom~w (thnr) april 7th at 430pm 

orlandof|yer.jpg 

From: Interdisciplinary Program in Cinema [ipc@unc.edu] 
Sent; Wednesday, April 06, 20:t:t 8::t8 PM 
To; Regester, Charlene B 
Subject-" [ipcfac] reminder: valerie orlando talk on moroccan cinema tomorrow (thur) april 7th at 430pro 

From Prisons to Polars, Justice and Human Rights in Moroccan Cinema 

A lecture by Valerie Orlando 

Thursday, April 7, 2011, 4:30PM 

Dey Hall, Toy Lounge, UNC-CH 

Val~rie Orlando is Professor of French & Francophone Literature. She is the author of four books: Nomadic Voices of Exile: Feminine 

Identity in Francophone Literature of the Maghreb, (Ohio University Press, 1999), Of Suffocated Hearts and Tortured Souls: Seeking 

Subjecthood Through Madness in Francophone Women’s Writing of Africa and the Caribbean (Lexington Books, 2003), Francophone 

Voices of the ’New Morocco’ in Film and Print: (Re)presenting a Society in Transition (Palgrave-Macmillan, 2009) and Screening Morocco: 

Filmic Depictions of a Changing Society (forthcoming, Ohio UP, 2011). She teaches undergraduate and graduate courses on Francophone 

women’s writing from the African diaspora, African Cinema, and French literature and culture. 

For more on Dr. Orlando please visit Valeriekeyorlando.org. 

This event is co-sponsored by the Department of Romance Language, the African Studies Center, and the department of Asian Studies. 

Free. 

Please Contact: Dominique Fisherdomfisc@email.unc.edu for more information. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Todd Owen <towen@emaikunc.edu> 

Thursday, April 7, 2011 1:24 PM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

CURS Faculty Fellow invitation 

FaculU Fellows form eunice s~hle.docx; Eunice S~hle invitalion letter.pdf 

Hi Eumce: 

Good to talk with you yesterday. Attached is an invitation letter and 
form to return. We have your CV alrea@ so no need to send that. 

In terms of our seed grants, ~ve ask for a description of how the funds 
would be used and why they are important to the development of a grant 
proposal We could provide up to $1,000 to support your project 

Let me know if you have any questions. 

Cheers, 

Tudd 

’]7odd Owen 
Assuciate Director 
(;enter fur Urban& Regiunal Studies 
University uf North Carulina at Chapel Hill 
919,’962-3076 
http:/icurs.unc.edu/ 



CB# 3410, Hickerson House 
Telephone 962-3074 

FAX 962-2518 

MEMORANDUM 

To: Eunice Sahle 
Department of African and Afro-Americau Studies aud the Curriculum in 
Global Studies 

From: Todd Owen 

Subject: 

Date: 

Facnlty Fellows Affiliation 

April 6, 2011 

Thank you for your recent interest in becoming a Faculty Fellow at the Center. 

Please fill out this form and return it to me (CB # 3410 or towen@email.nnc.edu) at 
yonr earliest convenience. 

[] Yes, I am interested iu becoming a CURS Faculty Fellow. Sigu me up! 

If you have indicated "yes" please provide: 

[] a brief description of your research interests and 

[] a receut copy of your vita 

[] Yes, I am interested but not now. 
Check with me later. 

Another colleague may be interested. 
Please contact: 

Thank you. 



UNC 
COLLEGE OF 
ARTS & SCIENCES 

April 6, 2011 

Eunice Sahle 
Associate Professor 
Department of African and Afro-American 
Studies 
109 Battle Hall 
Campus Box 3395 
Chapel Hill, NC 27599-3395 

Dear Eunice: 

As Director of the Center for Urban and Regional Studies (CURS) I would 
like to invite you to become formally affiliated with the Center as a Faculty Fellow. 
The Center currently has eighty-five Faculty Fellows from twenty-one different 
departments and professional schools across campus to help fulfill the Center’s 
mission of interdisciplinary research and public service. 

Since 1957, the Center for Urban and Regional Studies has served as the 
campus center for research on urban and regional issues, its mission has included 
contributing to the intellectual climate of the campus and facilitating the 
development, implementation and dissemination of both basic and applied research in 
six broadly defined research areas: housing and community development, economic 
development, environmental protection, sustainable development, transportation and 
poverty/equity. With more than forty current research projects totaling $5.5 million, 
the Center is well positioned to both foster interdisciplinary research and provide 
excellent administrative management of funded research projects. 

When I was appointed as Center Director in the fall of 11994, I initiated the 
recruitment of Faculty Fellows to help the Center pursue its mission and renew its 
reputation for academic vitality and excellence. In addition to providing an arena for 
the exchange and exploration of ideas, the Center has the resources to facilitate the 
research agendas of its scholars. For example, Center staff search out funding 
opportunities by scanning the Federal Register, reviewing printed funding 
newsletters, and reviewing other electronic funding notices. After careful screening, 

we then bring relevant solicitations to the attention of the Faculty Fellows through 
weekly funding alerts. 

The Center supports the development of research proposals by providing 
graduate assistants, seed money, and editorial review and processing. The Center 
also assists in the implementation of funded projects by providing administrative 
support such as monthly budget tracking, office space, access to research equipment 
and clerical assistance to more effectively carry out the research projects. Finally, the 



Center assists in the dissemination of research results through our website and 
through our newsletter, CURS Update, which is sent to more than 2,500 individuals 
and organizations nationally and abroad. 

In return for Center services, Faculty Fellows are expected to keep an updated 
resume and one paragraph statement of background and interests on file at the Center; 
to present their current research in a seminar series at least once every two years; and 
run research projects developed with our support through the Center. The Center uses 
an overhead return sharing arrangement similar to IRSS and the Carolina Population 
Center with one-third of the overhead budget assigned to the principal investigator, 
one-third to the home department of the principal investigator and the remaining one- 
third to the Center. 

Knowing your research interests, it appears our mutual affiliation would be 
highly beneficial. Should you have any questions, please feel free to call our 
Associate Director, Todd Owen at 962-3076 or me. If you would like to accept this 
invitation, please email Todd a brief description of your research interests. 

Thank you for your interest in the Center. We look forward to having you on 
board. 

Sincerely, 

William M. Rohe, Ph.D. 
Professor and Director 



Frolil: 

Sent: 

To: 

Subject: 

Apache <~apache@henderson.lib.unc.edu> 

Wednesday, April 13, 2011 7:20 PM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

UNC-CH Catalog intbnnation for ’The Black tx~wer movement : rethinking the civil rights-Black power era’ 

This message was for~varded to you from the UNC-CH Catalog Please do not reply to this message. 
Questions? Contact us at http:/i~vw~v.lib.unc edu/support/catalogmaihhtml 

Link to Record: http://search.lib unc.edu/search?R UNCb4843208 

Title: The Black power movement : rethinking the c~vil rights-Black power era 

Published: Routledge 

Publisher Location: Ne~v York 

Published: 2006. 

Formats: Book 

Subj ect Hea dings: 
African Americans -- Civil rights -- Histo~z -- 20th century 
Black power -- United States -- Histols’ -- 20th century 
Civil rights movements -- United States -- ttistory -- 20th century. 
African Americans --Politics and government -- 20th centu~ 
African Americans -- Intellectual life -- 20th century. 
United States -- Race relations. 

Other Authors: 
Joseph, Peniel E. 

Item Description: 

xii, 385 p., 10 p. of plates : ill. ; 23 cm. 

041594595X (hbk.) 

0415945968 (pbk) 

978(M15945950 

978041594.5967 

62697068 

Notes: 
Includes bibliographical references (p. 279-354) and index. 

Related Items: 
Table of contents only (http://wvav.loc.~ov/catdir/toc/ecip065/2005035654.html) 

Table of Contents: 
Introduction : toward a historiography o17 the Black power movement / Peniel E. Joseph -- "Alabama on Avalon" : rethinking the Watts uprising and the character of Black protest in Los 
Angeles / Jeanne Theoharis -- Amiri Baraka, the Congress o17 Afi-ican People and Black power politics :[’rom the 1961 United Nations protest to the 1972 Gary convention / Komozi Woodard -- 
Black women, urban politics, and engendering Black power / PJ~onda Y. Williams -- Black feminists respond to Black power masculinism / Kirabcrly Springer -- The Third World women’s 
alliance : Black feminist radicalism and Black po~ver politics / Stephen Ward - The roots of Black po~ver? armed resistance and the radicalization of the civil rights movement / Simon Wendt - 
- "A red, black and green liberation jttmpsuit" : Roy Wilkins, the Black Panthers and the conundrum of Black power / Yohum Williams - Rainbow radicalism : the rise of radical ettmic 
nationalism / Jeffiey O.G. Ogbar - "A holiday of our own" : Kwanzaa, 
cultural nationalism, and the promotion of a Black po~ver holiday, 1966-1985 / Keith Mayes - Black studies, student activism, and the Black power movement / Peniel E. Joseph. 

Locations at UNC: 

Davis Library (0 copies available) 

E185.61 .B6 2006 c. 3(Davis Library)Checked Out (due 03/21/2011) 

Stone Center Library (1 copy available) 

E185.61 .B6 2006 c. 2(Stone Center Library)Available 

...... Mail generated at Apr. 13.2011 19:20:10 



Social 
April 

Justice and Sustainability 
19, 2011 I University of San Francisco I McLaren 250 

9:00am Welcome and Introduction 

Symposium 
(Public Welcome) 

9:15-9:55am      Keynote Address 
"Creation Care, Climate Change and the Role of the University," John Coleman S J, Casassa 
Professor of Social Values Emeritus, Loyola Marymount University and Associate Pastor, St. Ignatius 
Church San Francisco 

10:00-11:35am    Panel: "Climate Change and Social Justice" 
¯ "The Politics of Global Climate Change and Global Social Justice," Patrick Bond, Political Economist 

and Director of the Centre for Civil Society in the School of Development Studies at the University of 
KwaZulu-Natal, Durban, South Africa 

¯ "Climate Change Adaptation and Equity," Alice Kaswan, University of San Francisco School of Law 
¯ "Climate Justice: Bay Area Grassroots Efforts," Jamie Fine, Economist and Policy Scientist, 

Environmental Defense Fund 

Image Credit: climateconvergence.org 

An event of the 
College of Arts & Sciences 
Sustainability Task Force 
with support from: 

The Leo T. McCarthy 
Center for Public Service 
and the Common Good 
USF University Ministry 

11:40am-l:10pm Student Panel: "Sustainability at USF: Practices and Potential" 
° Sustainability-related Activities of USF Student Groups 
° Sustainability Initiatives at other BayArea Universities 
° Potential Sustainability Initiatives with USF’s Community Neighbors 

1:15-2:15pm Zero Waste Vegetarian Lunch and Community Discussion: 
"Fulfilling USF’s Social Justice Mission through Sustainability" 

2:30-4:15pm Panel: "Organizing for Sustainability and Justice on Campus and in the 
Community" 

¯ Michael Tank- freelancer in Community I Ecology I Design; former member of the Executive 
Committee for the California Student Sustainability Coalition, 2007-2009 

¯ Morgan Fitzgibbons- co-founder of The Wigg Party, a community organization based in the 
neighborhoods around the bike route known as "The Wiggle" in San Francisco, with the mission of 
making the community that uses The Wiggle a leader in the transformation to sustainability and 
resilience 

° RacheIMedema, Northern California Outreach Director, California Interfaith Power and Light, 
advocacy organization helping faith communities take action to reduce their carbon footprint, educate 
their community on climate change and creation care and be a part of state and national advocacy for 
sensible energy policies 



From," 

Sent: 

To: 

Subject: 

Attach: 

Smith, Brian (Sales) <Brian.K.Smitl~@cengage.com~ 

Monday, April 18, 2011 1:21 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

AtiJcan-American Studies 

African-American Studies.pdf 

Good afternoon Professor SaMe, 

My name is Brian Smith and I am the account manager for the university in regards to our Primary Source microfilm products. While Gale publishes in print 

and electronic formats, we continue to build premier, very high quality, primary source collections in the film format. In fact, many of the contributors to these 

collections mandate that the content is built in a film format, and in some cases, that it not be offered electronically ever. We recognize that everyone might want 

everything electronically if possible, but we also know that these materials are so important to researchers that we continue to build these new film collections. 

With that being said, I know with end of the year purchases coming up that librarians are always looking for feedback on collections that would be valuable 

to researchers. Microfilm format also offers a great advantage for end of year purchases, because it’s a one-time purchase, and has no continuing fees that will 

affect the budget in future years. We can also do a 50% discount for the library at this time, and free shipping through June 10th, 2011. We also continue to update 

our online guide site to make these collections are easier to use and more discoverable to library patrons. I have attached our African-American studies catalog to 

this email in case you wanted to weigh in on new resources. A few new collections that we are really excited about include: 

African American Business Entrepreneurship and the Commerce Department: Records ofthe Office of the Secretary’s Advisor on Negro Affairs, 1940-1953 
The War on Poverty and the Office of Economic Opportunity -- P~rt 1: Records of the Office of C{vil Rights, ~.965-.1968 
The War on Poverty and the Office of Economic Opportunity -- Part 2: Community Profiles. Volume 2 
U.S. Military Activities and Civil Rights -- Part 2: The Military Response to the March on Washington, 3.963 
Grassroots Social Activism Records of the Highlander Folk School and Highlander Research and Education Center 3.932--1978 
If you have any questions, or just want to discuss any collections, please don’t hesitate to contact me. Take care and have a great day! 

Best Regards, 

Brian 





African Amedcan 
St  die 

AfdcamAmedcan Baptist Annual 
Reports, 1865-1990s 

The 4,379 annuals comprising this collection are 
derived from a number of African-American 
Baptist associations. So extensive and inclusive is 
this collection that it is believed to be the largest 
known compilation of its kind. 

Alabama. 

Arkansas. 

California/Washington. 

13 reels (reels 1-13). 

3 reels (reels 14-16). 

1 reel (reel 17). 

District of ColumbialMarylandlPennsylvania. 1 reel (reel 18). 

Florida. 7 reels (reels 19-25). 

Georgia. 16 reels (reels 25-41). 

Illinois. 1 reel (reel 42). 

Indiana/Iowa, 1 reel (reel 43). 

Kansas. 1 reel (reel 44). 

Kentucky. 2 reels (reels 45-46). 

Louisiana. 3 reels (reels 4749). 

Mississippi. 5 reels (reels 50=54). 

Missouri. 2 reels (reels 55=56). 

New England. 2 reels (reels 57-58). 

New Jersey/New York. 1 reel (reels 58). 

North Carolina. 8 reels (reels 60=57). 

Ohio. 4 reels (reels 58-71 ). 

South Carolina. 7 reels (reels 72=78). 

Tennessee/Oklahoma. 3 reels (reels 79= 81 ). 

Texas. 8 reels (reels 82-89). 

Virginia. 12 reels (reels 80-101 ). 

West Virginia. 2 reels (reels 102-103). 

Pre-National Bodies/Western 
Regional Bodies. 1 reel (reel 104). 

D3441. Complete Collection: 104 reels. 

AfricanoAmerican Business, 
Entrepreneurship and the Commerce 
Department: Records of the Office of 
the Secretary’s Advisor on Negro 
Affairs, I940-I953 

tile Secretary of Commerce on May 25, 1940. The 
division had been established in 1933. Lancaster 
filled a vacancy created by the resignation of 
Eugene Kinckle Jones. The National Negro 
Business advisoU Council was formed to serve the 
Division of Negro Affairs. These records include 
correspondence with insurance companies owned 
and operated by Blacks, 1942 to 1953; 
correspondence with banks owned and operated 
by Blacks, 1942 to 1953; correspondence with 
Black lending institutions, 1942-1943; and 
correspondence and reports pertaining to 
Conferences on the Negro Business, 1940-!953. 

Lancaster’s records indicate that he often traveled 
to visit African American business leaders in 
various U.S. cities and offered advice to 

s~udents and faeulW at a number of 
historically-Black college and universities. 

~I~he Advisor’s records include material from the 
Division of Negro Affairs. The division’s 
voluminous correspondence included request for 
information and publications; inquiries about 
conference activities; questions about tile 
Committee on Negro Defense Contracts; 
questions from Black trade associations and real 
estate brokers; and materials relating to post- 
World War II planning, housing, and emergency 
programs. Tile division also issued a series of 
annual reports primarily relating to African 
American banMng institutions, but some periodic 
reports also relate to insurance companies, postwar 
planning for Blacks in business, and a directory, of 
Black businesses in tile U.S. Although many of the 
materials in the files are routine letters, they still 
provide details about the scope of African 
American business endeavors. Often the 
letterheads on the stationaU provide useful 
information. Division correspondents include 
manufacturers, architects, real estate agents, 
journalists, hair-care producers, beauticians, 
attorneys, film producers, shop owners, funeral 
directors, builders, business students, and 
publishers. 

This collection explores racial uplift and black 
economic development in the 20th centuU. 

Emmet Martin Lancaster was appointed adviser 258115. 

for the Division of Negro Affairs in the Office of 
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African American Culture & History: 
The LS, Alexander Gumby 
Collection of Negroiana 

Alexander Gumby (1885-1961) was a book 
collector who ran a salon in Harlem lmo;vn as The 
Gumby Book Studio because of the hundreds of 
books that lined tile walls. His salon, a large, 
rented studio on 5th Avenue bet~veen 131st and 
!32nd Streets attracted many theatrical and artistic 
luminaries. 

A strength of the collection is the individual 
scrapbooks on noted people, such as 
DuBois, Langston Hughes, Ralph Bunche, 
Frederick Douglass, Marcus Garvey, .JacMe 
Robinson, Booker T. Washington and many other 
African Americans. Topics include Lynchings and 
Race Riots; Social Equali~T; the Negro (Gumby’s 
term) as a Soldier; Harlem; the Negro and 
Communism; the Neg~:o in Bondage; the Neg~:o in 
Politics and more. 

20022.010. 21 reels. 

The Affico-American Presbyterian, 

Included are all issues from ~925 to 1938, plus a 
small assortment of issues from 1880 to 1917. 
Religious topics are prominent, but articles also 
discuss secular matters. 

D3330. 4 reels. 

Afro*American History Series 

Reproduced in this series are early writings by 
black ~Amaericans, including many rare works 
published in small editions between 1793 and 
1899. Each entu is preceded by a bibliographic 
note giving a synopsis of the work, a brief 
biography of the author, information on tile 
original publisher, and references to other source 
materials. Benjamin Banneker’s A#;ca/cag; speeches 
by Absalom Jones, Booker T. Washington, Martin 
R. Delaney, and Russell Parrot; hymns and a play 
by Willimn Wells Bro~vn; poetU by Frances Ellen 
Watkins Harper; and narratives of freed and 
escaped slaves are included. 

$1842. 58 fiche. 

Alexander Pierre Tureaud Papers~ 

Alexander Pierre Tureaud (!899-~972) was a 
prominent African- American attorney who 
worked ~vith the NAACP for 44 years. As legal 
advisor to the Louisiana NAACP on civil fights 
issues, Tureaud handled many important cases 
concerning transportation, public 
accommodations, teacher salaU equalization and 
school desegregation. 

$3518. 58 reels. 

American Home b{issionary Society 
Papers, ~8{84894 

The :Mnerican Home Missionary Society was 
formed in 1826 by the Congregafonal, 
Presbyterian, Dutch Reformed, and Associate 
Reformed Churches with the purpose of 
financially assisting congregations on the American 
frontier until they cotild become self-sufficient. 
Correspondence from these missionaries provides 
information on slaveu, the economic and social 
conditions of the day, European immigrants, and 
denominationalism. 

Series L" Incoming Correspondence, 1816-1893 

This is the largest portion of the collection and is 
divided into geographical sub-series by state, then 
chronologically by year and alphabetically within 
the year by author. 

New England. 34 reels. 

Middle Atlantic. 54 reels. 

Southern & Border. 20 reels. 

Old Northwest. 135 reels. 

Plains and Rockies. 51 reels. 

Pacific. 10 reels. 

Canada & Foreign. 2 reels, 

Series 1 : 277 reels. 

Series II~ Ou{ffoing Correspondence, 1826-1894 

Series II is arranged chronologically- by fiscal year 
and by month and day within the fiscal year. :M~ 
alphabetical index of correspondents is provided at 
the beginning of each year’s file. 

93 reels. 

PRimARY SOURCE ~ED~A 
For free ~ccess to PSM Onli~e Guides visit: h~ :llmicroform uides, a~e.com 

Webs~te: 
E-MaR: ga~e.sales@cengage.com 

PhoRe: 800 444 0799 
Page 2 



African~Amedcan 
St~die 

Series III, Administra~ve Material~ 1821-1893 

Included m this series are reports, memoranda, 
executive committee resolutions, financial 
information, and some sermons. 

1 reel. 

Series IV, Annual Reports, 1826-1936 

These reports contain information about the 

Society, its functions and finances. 

4 reels. 

Series V, The Home Missionary, 1828-1909 

The Society’s monthly magazine includes articles 
about Society meetings, social activities, and 
reports from missionaries and agents. 

9 reels. 

D3621. Complete Collection: 385 reels. 

American Regro Historical Society 
Collection, 1790-I905 

Includes a variety of materials that illustrate the 
black experience m the 19th and early 20th 
centuries. The historical society was founded in 
1897 by a group of African Americans in 
Philadelphia that included Robert Adger, W. M. 
Dorsey and Jacob C. \’~1fite, Jr. 

$3352. 12 reels. 

The American ~issionary: 1848- 
I934 

~I~he American Missionaey was published monthly 
from 1846 to 1934 as the official organ of the 
~*nerican MissionaU Association. From 1846 to 
the Civil ~v’~;ar, the ~nerican MissionaU 
Association was the best organized, best financed 
and most active abolitionist society in America. 
Beginning in 1861, the American MissionaU 
Society took the lead in providing education for 
the liberated slaves and continues today to be one 
of the leading supporters of Afro- American 
education. 

D3623. 15 reels. 

The American ~issio~a~’y 
Association Archives, 1839~1882 

This col]ection currently includes nearly 350,000 

manuscript pieces. Tile mass of these were xvritten 
during the period 1839-1882, but several thousand 
are dated before and after that time. The 
manuscripts include some of the treasurers’ 
papers, some minutes of executive committee 
meetings, and other items such as sermons, 
statistical reports, drawings, pictures and essays, 
but letters make up the laKge majority- of the items. 
More than 100,000 of file letters are reports from 
foreign and home missionaries and teachers. 

D3622. 261 reels. 

A~nual Report of the American 
~issionary Association, 1847-1949 

The American Missionary Association was 
founded in 1846 in response to the refusal of some 
of the largest and oldest missionaU organizations 
to adopt abolitionist principles. During antebellum 
period, in addition to missions in Afi:ica, Siam, 
Jamaica, Hawaii and Egypt, and in Canada among 
fugitive slaves, the Association supported 
hundreds of abolitionist pastors of churches in the 
United States, from New England to California 
and in the border states of the South, among 
Native Americans, native whites, European and 
Chinese immigrants, and Chicanos. 

D3624. 5 reels. 

The AnticS}avery Collection 

As early as !835, Oberlin College was a major 
center of anti-slaveU activity, having first 
permitted blacks to enter the school that year. This 
collection comprises pamphlets from Hubbard’s 
"Catalogue of the Collection of Anti-SlaveU 
Propaganda in the Oberlin College Libra,T," plus 
materials acquired since 1932. 

1107. 7,235 fiche. 

The Archives of the Race Relations 
Department of the United Church 
Board for Homeland blinistries, 
1942~1976 

In spite of the notable efforts of the ~Am~erican 
Missionary Association and others who joined in 
the education and elevation of American blacks, 
and in spite of the Emancipation Proclamation, 
tile Thirteenth, Fourteenth, and Fifteenth 
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Amendments to the United States Constitution, 
the "sins of caste" continued to divide _&nerica as 
the nation entered World War II to tight against 
Fascism and racism abroad. 

D3525. 58 reels. 

Blacks in the U~S, Armed Forces: 
Basic Documents, 1639-1973 

Blacks iv the U.S. Armed Forces is a documentaU 
history- of African-American participation in the 
military from Colonial times to the Vietnam War. 
Originally published as a 13-volume set, this 
important collection is out of print in hard copy 
but is available in this microfdm edition. 

$3304. 5 reels. 

The Christian Educator, 1889-I931 

~Fhis quarterly magazine of facts relating to 
Christian education in the South was published by 
the Freedmen’s Aid and Southern Education 
Society of the Methodist Episcopal Church. 
Thirty-nine volumes were produced, with irregular 
volmne numberin& 

D3460P11 2 reels. 

The Christian Recorder, 18544 902 

The Christian Recorder is the oldest existing 
African-American periodical in America. While 
providing a religious perspective, The Christian 
Recorder presented a picture of the Negro 
situation over the entire country. 

D3451. 11 reels. 

Civil Rights and Social Activism in the 
South 

Series 1, Civil Rights and Social Activism in 

AIabama 

Pa~ ~." Joh, L. LeFlore Paper% 192d- ~ 976 

The John Le~qore papers tell important stories 
about the civil rights movement in the urban 
South, document the development and early work 
of the NAACP in Mobile, and provide insight into 
his life and aspirations. 

233521.010. 15 reels. 

Pa~¢ 2: Records of zhe Nov-Patris~, Vozers Leggue, 
~956:-1987 

The records in this collection span thirty }~ars 
(1956-1987) with the bulk of the materials between 
1961 and 1975. During that time the League 
demanded and obtained the hiring of more black 
municipal employees, sued to force desegregation 
of the Mobile school system and filed complaints 
with the U.S. Department of Justice to open public 
accommodations to all. 2all of these activities are 
documented in this collection. 

233521.010. 29 reels. 

Series 2, The Legal Battle for Civil Rights in 

Alabama 

This collection consists of selected portions of the 
Vernon Z. Crawford and Blacksher, Menefee and 
Stein law firm, whose work in the areas of 
~&labama civil rights had a profound influence on 
the shape of the U.S. civil rights movement in the 
2(Ith century. This collection consists of two parts 
defined as: 

244232.010. Part 1: Vernon Z. Crawford Records, 
1958-1978: Civil Rights Cases 

244232.020. Part 2: Selections from the Blacksher, 
Menefee and Stein Records 

5 reels. 

37 reels. 

Series 3, James Dombrowsld and the Southern 
Conference Education Fund 

James Dombrowski was a southern white 
Methodist minister and intellectual who was active 

in the African ~Amaerican civil rights movement 
from the 1940s. This collection consists of his 

correspondence and papers as leader of the 

Southern Conference for Human Welfare, !941- 
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1948, and executive director of the Southern 
Conference Educational Fm~d, 1948-1966. 

242958. 17 reels. 

Daniel Ellis Byrd Papers 

Deeply involved with the NAACP for a number of 
years, Daniel Ellis Byrd served as President and 
Organizer of the NAACP State Conference of 
Branches from 1939-1948 and served on a three- 
man team that investigated the lynching of .John 
Jones in 1946. 

$3519. 6 reels. 

The Detroit Urban League Papers 

The Detroit Urban Leagne Papers is a unique 
blend of institutional records and private papers of 
the leag~ae’s leaders, especially Forrester B. 
XXTashington and .John Dancy. Founded in 1916, 
the League has concentrated on social work and 
community organization in its effort to ensure that 
blacks have equal access to employment, housing 
and health care. 

D3155. 35 reels. 

BoW, Gdffitg’s Birth of a Nation 

When "Birth of a Nation" ;vas introduced it 
became an instant classic and ushered in a new era 
in cinematography. The film introduced new 
forms and cinematic techniques and is a must for 
serious film students and anyone interested in the 
development of the film medimn. 

1170. 24 fiche. 

File on 3onestown 

The People’s Temple--a religious cult started by 
the Reverend Jim Jones--flourished in San 
Francisco in the 1970s. Jones styled himself as a 
social acfvist and a civil rights leader, promofng 
racial and economic equali~, and offering an 
alternative religion to older African Americans 
who felt distanced from radical political groups 
like the Black Panthers, who they saw as too 
extreme. The summaU reports of FBI intervie;vs 
represent the bulk of the file. They contain a great 
deal of information concerning the inner workings 
and activities of the cult in the United States, 
including arms smuggling, drug trafficking, and 
planning terrorist attacks. The title also contains 
information on experiences at .Jonesto;vn, 
including the %Xq~ite Nights" rehearsals of mass 
suicide and public ritual, and beafngs intended to 
humiliate and psychologically control cult 
members. 

The FBI File on Jonestown also provides insight 
into the !970s culture of paranoia in the wake of 
the Manson Family murders and the Hearst 
kidnapping, both of which are referenced in the 
file in relation to Jones and the People’s Temple. It 
also demonstrates the FBI’s attempts to come to 
grips    with    the    sometimes    frightening 
manifestations of the growing counterculture 
opposed to mainstream America. This is a 
tremendous resource on a late twentieth-centuW 
alternative religious movement that ended in 
disaster, providing information on this unique cult 
known as the People’s Temple and its mostly 
African-American membership. 

The Exploration and Colonization of 
Africa, 1794~1844, British Colonial 
Office Files 2 and 392 

Researchers of African histoU and European 
imperialism wtll find in The Exp};ra/io¢¢ avd 
(2olo~¢iza~iov ofA]~qca a gold mine of data, as will 
anthropologists who wish to study the cultural 
histoU of the continent. These two famous 
Colonial Office collections, Files 2 and 392, 
provide a firsthand look at the motives behind 
huge investments in the exploration, colonization 
and economic exploitation of Africa. 

D3256. 14 reels. 

$3535. 37 reels 

File on the Posse Comitatus 

~I*his FBI ftle is an excellent case study of the 

tracking of a hate group. A group of right-wing 
extremists, the Posse Comitatus xvas formed in 

Oregon in the early 1970s. Established as a group 

of citizens "voluntarily acfng in the name of the 
local sheriff to entbrce the laxv," the Posse 

Comitatus hated Jews, African-,~M:r~ericans, and 
government officials above the rank of sheriff. 

Holding the federal government in contempt as 

illegitm’mte, and recognizing lawful authority only 

on the coun~ level, the Posse also advocated ta~x 

rebellion. Covering the period !973-1977 and 
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198(:1-1996, this collection contains copies of hate 

literature, details of a bombing, and notes from 
several income tax evasion trials. This file will be 

of interest to those studying hate groups and the 
government’s efforts to monitor them. 

S3532 2 reels. 

Franklin B, Roosevelt and Race 
Relations, 1933-1945 
This series contains a collection of essential 

materials for the study of the early development of 

the Civil Rights Movement -- concerned with the 
issues of Lynching; Segregation; Race riots; and 

Employment discrimination. 

Franklin D. Roosevelt’s (FDR) record on cM1 
rights has been the subject of much controversy. 

This new collection from FDR’s Official File, at 

the FDR Library in Hyde Park, NY, provides 

insight into his political style and presents an 

instructive example of ho~v he balanced moral 

preference with political realities. 

242024. 18 reels. 

Fredi Washington Papers, 1925~ 
I979 

This collection contains approximately 100 pieces 

of correspondence. Notable names among the 
correspondence are CoLmtee Cullen, Ossie Davis, 

Owen Dodson, Duke Ellington, Mary Garden, 

Dorothy He.~vard, Edith Isaacs, Walter White and 

Isabel Poxvell, sister of Fredi and also an actress 

prior to her marriage to Adam Cla}¢on Powell, Jr. 

D3629. 2 reels. 

Freedman’s Aid Society Records, 
I866-t932 

Orgm~ized in 1866 at a Methodist Episcopal 
Church convention, the Freedman’s Aid SocieV 
was created to establish schools and colleges for 
African Americans in the South. The Society 
became instrumental in supporting teachers in 
institutions begmn by or connected ;vith 
Freedman’s 2dd, and in prepam~g young men for 
the ministU. 

D3472. 120 reels. 

The General Education Board 
Archives, Series t: Appropriations; 
Subsedes I" Early Southern 
Program 

This microfihn collection, cove*~g 1901-1967, 
reveals the inner worldngs of the GEB; shows how 
it specifically aided countless African-American 
schools, teachers, and students throughout the 
South; and illustrates the tense race relations of the 
early 20th cenmU and the efforts of determined 
leaders to overcome hostility. 

$3298. 159 reels. 

The General Education Board 
Archives, Series 1: Appropriations; 
Subsedes 3: New So~thern Program 
and Related Programs, 1931-19¢I 

The collection spans the years 1931-1961 and 
appeals to those who are interested in the Early 
Southern Program (m~other sub- series of the 
General Education Board Series offered by 
Scholarly Resources) and to those interested in the 
South and African- American Studies. This large 
collection consists primarily of memos, reports 
and correspondence relating to later programs of 
the General Education Board, especially the New 
Southern Program beginning in 1940. 

$3350. 201 reels. 

The John Patterson Green Papers, 
I869~1910 

John Patterson Green was the first black man to 
be elected to public office in Cleveland, Ohio. In 
1873 he was elected a jusfce of the peace on the 

Republican ticket, a minor political office now, but 

one of considerable importance then. Because he 

served faithfully, the voters returned him to that 
office until 1882 when he was elected to the state 

legislature. In 1888 he ;vas again elected to the 

le~slature, and in !892 he was elevated to the state 
senate. 

D3498. 6 reels. 
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Martin Luther King, 
Assassination Fi}e 

The FBI file on this historic case, more than 
44,000 pages long, documents the bureau’s role in 
finding Ray and obtaining his conviction. This file 
will be of particular interest to students of the civil 
rights movement and of the continuing 
controversy surrounding Dr. K:mg’s murder. 

$1757. 25 reels. 

The Minority Voter, the Election of 
I93¢, and the Good Neighbor 
League 

~I~he minority voter has long been of interest to 
historians and political scientists, especially during 
presidential election ?Tears. Although a great deal 
has been published on ho~v minorities have voted 
in particular elections, there have been few studies 
on their actual participation in political campaigns. 

This microfilm publication is designed as a case 
study of minority, inc]uding African American, 
women, and ethnic involvement in a presidential 
election campaign, using the 1936 Democratic 
Campaign as a model. The 1936 election provides 
an excellent example due to the importance of the 
election to minorities and tile Democratic Party, 
and because of the availability of manuscript 
material on the Good Neighbor League - the 
principal "auxiliat3?’ organization through which 
minorities participated in the 1936 Democratic 
campaign. 

242540. 10 reels. 

Mt. Zion Congregational Church 
Records, 1879-1890 

~l~his collection includes the minutes, member rolls 
and financial records of Cleveland’s third oldest 
African-American Church. 

D3505. 1 reel. 

NAACP Office of Field Director of 
Louisiana Records, 19¢4~I976 

This collection is the comp]ete archive of the 
Louisiana National Association for the 

Advancement of Colored People (NAACP) Field 
Director’s files. 

$3517. 48 reels. 

National Baptist Magazine 

This magazine began publication in January 1894 
and continued until 1901. Produced in 
Washington, D.C., it was the organ of African- 
American Baptists in the United States. 

D3442. 1 reel. 

New Musical Express and Blues & 
Soul: The 3oumals of Popular Music 

PREVIOUS TITLE: Jazz, Blues, Soul and Rock: The 
Journals of I~ opular~ ~usic 

The New Musical Express is available to scholars 
involved in the serious study of popular music in 
all its forms and is also essential reading for the 
sociological or historical study of post-war popular 
culture and especially youth culture in both Britain 
and America. Tile avai]ability of 25 years of New 
Musical E.xp~ess will open up fresh studies of the 
end of the swing era and the big band, of the 
influence of blues and folk on modern popular 
music, of the birth of rock-and-roll, the staying 
power of Motown and of the British invasion ~:om 
1963 onward, when the Beatles and the Rol]ing 
Stones conquered America. 

H-202.000New Musical Express and Predecessors, 
1945=1971. 20 reels. 

Blues az~d Soul is the pre-eminent journal for 
information on the diverse worlds of soul, funk, 
disco, blues and rhythm and blues. In-depth 
interviews provide data unavailable elsewhere and 
crucial to any understanding of groups, individual 
artists, a wide range of musical genres and the 
music industU in general. 

H=203.000. Part 2: Blues and Soul, 1967-1987. 16 reels. 

Complete Collection: 36 reels. 

Papers of Charlotte Hawkins Brown, 
1883-1961 

This collection of Charlotte Hawkins Bro~vn’s 
papers provides information about her life and 
activities, Palmer Memorial Institute and her 
struggle to enlarge the school. 
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D3475. 4 reels. 

The Papers of Countee Cullen, 1921- 
i969 

The Countee Cullen (1903-1946) documents his 
life and work and provides valuable 
documentation on the Harlem Renaissance and for 
prominent figures in the history of Afro-l~nerican 
literature. In addition to manuscript copies of his 
own ~vritmgs, there are some unpublished poems 
and other literaU works by Cullen’s 
contemporaries. 

D3627. 7 reels. 

The Papers of Fannie Lou Hamer, 
I9t7-t977 

~I~he Fannie Lou Hamer papers contain more than 
3,000 pieces of correspondence plus financial 
records, programs, photographs, newspaper 
articles, invitations and other printed items. 

D3628. 17 reels. 

The Papers of the blaryland State 
Colonization Society, 1817~1902 

7 ?e Papers of t.he Mao’laM S~aze Colo¢~izatio¢~ Socieg’ 
includes minutes, correspondence, financial 
records, records of manumission and emigration, 
reports of colonial agents, pamphlets and books 
on the Colonization movement, copies of the 
Mauland Colonization Journal (Baltimore, !835- 
1861), the Liberia Herald (Monrovia, 1842-1857) 
and census records of MaDdand in Liberia. 

$1859. 31 reels. 

The Papers of ~ary blcLeod 
Bethune, 1875-1955 

~I~he collection contains correspondence, most of 
which is from the 1930s. The letters are chiefly 
invitations to speak and congratulations extended 
to Mrs. Bethune on being the 21st recipient of the 
Joel E. Spingam medal of the NAACP. 

D3626. 1 reel. 

The Papers of the Pennsylvania 
State Abolitionist Society, 1775- 
t916 

Edited by William J. Buck, these papers document 
the activities of the first formal abolitionist society 
in America. Included are minutes from 1787 to 
1916 and the society’s large collection of 
manuscripts dealing ~vith abolition, spanning the 
years 1775-!868. 

$1 865. 5 reels. 

Presbyterian Church in the 
Board of Ilational b~issions 

This collection contains records of the Division of 
Work for Colored People from 1930-1938, as well 
as one or two items before and after these dates. 
~I~he bulk of this collection consists of a file on 
schools for African-American children operated by 
the Division in the southeastern part of the 
countU (these files contain correspondence, 
reports and newsletters). Other records include 
reports articles, lesson materials and photographs. 

D3683. 2 reels. 

Proceedings of the National 
Emigration Convention of Colored 
People 

The proceedings of the National Emigration 
Convention of Colored People held in Cleveland, 
Ohio in August 1854. 

D3504. 1 reel. 

Records of the Free Southern 
Theater, 1963-1978 

Established in 1963, the Free Southern Theater 
(FS’I) se*~-ed as a cultural and educational 
extension of the Civil Rights Movement. \’~1~ile 
offering entertainment and opportunites for 
artistic expression, the FST endeavored to use 
black drama to develop and enhance racial 
awareness. 

D3630. 47 reels. 
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Schoraburg Center for Research in 
Black Cult  re, Manuscripts; 
Archives and Rare Books Division 

Alexander Crummell Collec~on 

A clerg>Tnan, missionary, scholar and teacher, 
Pdexander Crm~mell (!819-1898) became 
recognized as the senior African-American priest 
m the Episcopal church, and his eloquent writings 
were among the first, if not the first, scholarly 
works in aid of African-American advancement. 
This important collection brings 
Crummell’s letters and sermons. 

D3305.P1 1. 

Allan Morrison Papers, 1940-1968 

together 

10 reels. 

Journalist 2dlan Morrison’s wide-ranging interests 
are fi,tlly documented in this collection of his 
writings, correspondence and other papers. His 
years as editor of and prolific contributor to 
magazines and newspapers generated a body of 
material that is of interest to historians of 
journ~ism and African-American culture. 

D3305.P23. 3 reels. 

Black and Third World Periodicals: Sample 
Issues, 1844-1963 

This collection contains sample issues of more 
than 400 periodicals published by blacks and/or 
dealing with Africa or peoples of African descent. 
The rifles represent both regions of the United 
States and other countries as well. 

D3305.P14. 8 reels. 

Blaclc Newspapers: Sample Issues, 1845-1966 

Representarive issues of more than 150 b]ack 
newspapers, both foreign and domesric are 
assembled in this collection. The cities and 
countries represented include Ne~v York, Peoria, 
Louisville, St. Paul, Chicago, New Orleans, 
Belgium, Algeria, South Africa, Mexico and 
Ghana. 

D3305.P 12. 4 reels. 

industU and white unions. Provided are minutes 
of the Negro Railway Labor Executive Committee, 
memoranda prepared for the 1949 hearings by the 
House Special Subcommittee on Education and 
Labor, and pamphlets from black unions. 

D3305.P04. 1 reel. 

Clarence Cameron White Papers, 1901-1940 

Clarence Cameron gqlite (1880-1960) was among 
the most successful of the period’s artists to dra;v 
on African-American traditions in revitalizing 
American classical music. His ~vritings, 
correspondence, notes and music manuscripts 
reproduced in this significant microfilm 
publicarion are a valuable resource for music 
histoU and Afi:ican American studies. 

D3305.P20. 10 reels. 

Earl Conrad/Harriet Tubman Collec~on 

Reproduced here are the letters, clippings, 
manuscripts and other materials accumulated by 
historian and journalist Earl Conrad while 
preparing various writings on Harriet Tubman, 
especially his 1943 biography of the famous 
abolitionist. This collection is a valuable tool for 
anyone    studying Tubman,    slaveu, the 
Underground Railroad, tile Civil War and tile black 
experience in 19th-centuU ~Amnerica. 

D3305.P06. 2 reels. 

Eusebia Cosme Papers, 1927-1973 

Eusebia Adriana Cosme y Almanza (1910-1ate 
1970s) ;vas a professional reciter and actor who 
won reno;vn for her interpretations of Afro- 
Anrillian poetU. Bum and raised in Cuba, Cosme 
began performing professionally in the early 1930s, 
and her arristU inspired poets to write works 
expressly for her. 

D3305.P2 1. 2 reels. 

Eugene Maximih’en Hai~an Collec~on 

This collection, assembled by former Hairi 
ambassador Eugene Maximilien, provides a wealth 
of primaU source material on diplomaric incidents 
and officials. 

Blaclcs in the Railroad Industry~ 1946-1954 D3305.P 17. 40 reels. 

This collection documents the struggle of African- 
Mnericans against discrimination by the railroad 
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Gwendolyn Bennett Papers, 1916-1 981 Langston Hughes Collection, 1926-1967 

This collection reproduces the papers of poet 
Gwendolyn Bennett (1902-1981), along with the 
poetry manuscripts of her lifelong friend Frank 
Home. Bennett contributed to the leading African- 
American magazines of the I 920s and later 
became involved ~vith educational and arts 
organizations. 

D3305,P19. 2 reels. 

Internationally reno;vned poet Langston Hughes 
donated the bulk of this collection to the 

Schomburg Center. Including notes and annotated 
manuscripts for his poems, plays and prose xvorks, 
this collection is of immense value to scholars 

studying Hughes himself, African-American 

literature and modern poetry. 

D3305.P 18. 4 reels. 

Hugh Smythe Papers 

Papers covering the academic and diplomatic 
careers of U.S. ambassador ttugh It. Smythe are 
provided in this publication, along ;vith papers of 
Mabel Murphy Smythe, ttugh Smythe’s ;vile and 
occasional coauthor and manuscripts by W. E. B. 
Du Bois that were in the Smythes’ possession. 

D3305.P15. 6 reels. 

John Edward Bruce Papers, 1872-1918 

John Edward Bruce’s (1856-1924) correspondence 
and manuscripts furnish historians with an 
unparalleled look at the newspaper world of the 
late-19th century and at the opinions of this 
important African-American writer. This collecfon 
includes a large amount of correspondence; also 
provided are Bruce’s manuscripts for drama, 
fiction, and poetry, plus his better-known 
nonfiction ~vritings. 

D3305.P27. 4 reels. 

John Preston Davis Papers 

This collection provides the papers of John 
Preston Davis (1905-!973), a writer and publisher 
who played major roles in a nmnber of 
organizations that sought equality fbr African 
Americans, including the Joint Committee on 
Nafonal Recovery and the National Negro 
Congress. 

D3305.P24. 2 reels. 

Katz/Prince Collection 

This microfilm collection contains the research 

notes, correspondence and manuscripts generated 

by authors Bernard and Jonathan Katz for their 
book on a free black pioneer of 18th-century 
Massachusetts. 

D3305.P05. 3 reels. 

Nadonal Associadon of Colored Graduate 

Nurses Records, 1908-1951 

~I*his collection fully documents the origins of the 
National Association of Colored Graduate Nurses, 
its history and its dissolution. Included here are 
minutes from their meetings; correspondence 
(with strong coverage of the effort to integrate 
army nursing during the war); memoranda; and 
publications of the NACGN, including issues of 
the associafon’s newsletter. 

D3305.P03. 2 reels. 

Negro Labor Committee Record Group, 
1925-1969 

The activities of this historic group, plus the 
contributions of its long-time chairman Frank R. 
Crosswaith and of the many smaller unions 
affiliated with it, are thoroughly docmnented in 
this important collection of working files, 
correspondence, publications and other materials. 

D3305.P02. 17 reels. 

OaMey Johnson Papers 

~I*he scholar and cM1 rights advocate Oakley 
Johnson led a varied life whose busiest period, 
1946-1959, is fully documented in this microfilm 
collection. 

D3305.P09. 5 reels. 

Stetson Kennedy Collection, 1916-1950 

Stetson Kennedy ;vas a journalist and author ;vho 

became kno~vn for his perceptive xvritings on 
southern culture and racism. The research files 

reproduced in this publication contain material 

accumulated prhnarily during the 1930s and ’40s. 

D3305.P26. 4 reels. 

Richard Parrish Papers, 1950-1975 

PRIMARY SOURCE MEDIA 
For free access to PSM Onli~e Guides visit: hit ://microfom~ uides, a~e.com 

WebsRe: ~://w~,qa~e,coml~sm 
E-Ma~£ ga~e.sa~es@cengage.com 

PhoRe: 800 444 0799 
Page 10 



Afdcan Amedcan 
Studie 

The papers of Richard Parrish, a labor and civil 
rights leader, provide a firsthand look at the many 
organizations with which he was revolved. From 
tile New York Teachers Guild to tlle National 
Afro American Labor Council, Parrish’s numerous 
associations are documented in this microfilm 
collection with materials that are welcome 
resources for Afi:ican ~aerican, labor and civil 
rights historians. 

D3305.P10. 10 reels. 

The Slavery and Aboh’tion CollecNons 

This publication reproduces an assortment of 
letters, bills of sale, manumission papers and other 
documents relating to slaveU and its abolition, 
primarily in the 2mglo-~nerican colonies and the 
United States. 

D3305.P07. 1 reel. 

Universal Negro Improvement AssociaNon: 

Records of the Central Division, New York, 

1918-1959 

The Universal Negro Improvement Association 
(UNIA), [bunded by Marcus Gala,e> had the 
primaU goal of promoting self-help for blacks via 
% Universal Confraternity among the race." The 
UNIA’s histoU is documented through the 
records of its Central Division. Included are 
records of the New York Division; 
correspondence; and subject files. 

D3305.P0 1. 6 reels. 

William Pickens Papers 

Scholar, author, dean of Morgan College, N:~CP 
executive, and chief of the Interracial Section of 
the U.S. Treasury, William Pickens was a powerful 
figmre during the first half of the 20th century. The 
papers provide a dose look at his unusually active 
career, at the major orgmfizations ~vith ~vhich he 
worked, and at his efforts to improve race 
relations. 

D3305.P08. 29 reels. 

order under such headings as "Characteristics and 
samples of Negro speech in Ne~v York," and 
"Negro policemen and firemen." 

D3305.P22. 5 reels 

The Robert Goodloe Harper Papers 

Baltm~ore attorney Robert Goodloe Harper (1765- 
1825) was an influential Federalist and a member 
of the Maryland State Colonization Society, 
through which he led the movement to settle 
former slaves in Liberia. Most of these papers 
pertain to Harper’s work and personal life, his wife 
(daughter of Charles Carroll of Carrollton) and 
their family. 

$1515. 5 reels. 

Slavery  iscellaneous  anuscdpts, 
1780-1860 

This collection contains seven scrapbooks, "Tracts 
on Slavery in file United States"; book of 
punishments administered to slaves in a South 
2unerican mining camp, !836-1847; slave deeds; 
newspaper clippings; and a book containing a 
census of slaves in Chester Country, Pennsylvania, 
1780-1815. 

D3426. 3 reels. 

Slavery: Source blatedal and Critical 
Literature 

The series explores slavery in the U.S. as ~vell as in 
other parts of tile world through primary sources 
from the giest Indies and South ~*nerica. Slavery, 
Source Material and Critical Literature is an 
invaluable resource for tile study of all aspects of 
the history of slavery and black Americans. 

1845. 11,949 fiche in 17 units. 

The Slave Trade, 1858 t892: British 
Foreign Office: File 541, Confidential 
Print Series 

Writers" Program, New York Ci(V: Negroes of 

New York 

This publication reproduces the notes gathered for 
the WPA’s Federal Writers’ Project, including an 
enormous amount of material ,lot included in the 
book. The information is arranged in alphabetical 

~Fhis publication is a rich source on international 
slave trade in tile 19th century and oil the political, 
cultural and economic relations that England had 
with other countries. The collection is invaluable 
for historians studying the economic inter- 
dependence among many areas, including the 
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United States, the Spice Islands, South Africa, 

India, African states and Middle Eastern states. 

D3255, 10 reels, 

Slave Trade Papers 

Sir Thomas Fowell-Buxton was heir to \Villiam 

\Vilberforce as leader of the anti-slavery movement 

in Great Britain. ttis papers provide a unique 

insight into the development of the Victorian 

social conscience and the worldwide significance 

of the great antislave,T campaign. This source 
supplies fundamental material for any examination 

of the international phenomenon of slaveU in the 
18th and 19th centuries. 

H=334.000. 17 reels. 

Straight University Catalogs (1870- 
I934} and New Orleans University 
Catalogs (1873~I 935} 

The catalogs in this collection provide valuable 
information for the study of black education from 
the Reconstruction Period. Straight University was 
founded in New Orleans in 1869 primarily for the 
education of Freedmen. The universi~’s catdog,~ 
provide information on course offerings, academic 
calendars, lists of faculty members and students 
(including their courses of study and, in most 
cases, their addresses), and descriptions of student 
organizations and extracurricular acfvities. 

D3631. 3 reels. 

Universal Negro Improvement 
Association Records, 1921~1986 

~I~he Universal Negro Improvement Association 
(UNIA) was founded in 1914 by Marcus Garvey. 
Originally designed as a fraternal and philanthropic 
organization advocating pan-Africanism, the 
UNIA developed into a radical political 
organization that at one time advocated the 
repatriation of blacks to Africa. The major portion 
of the collection dates between 1940 and 1950. 

D3499. 16 reels. 

U,S, Customs Sewice Records: Port 
of New Orlea~s, Louisiana Inward 
Slave blanifests, 1807-18~0 

These are records of slaves shipped to Ne~v 
Orleans from other American ports, which give 
information on the slave, the owner, the ship’s 
manifest and captain. 

$3348. 12 reels. 

U.S. Customs Service Records: Port 
of New Orleans: Louisiana Outward 
Slave Nanifests, I812~1860 

These records comprise permissions g~anted slave 
owners requesting that slaves travel to other 
American ports and manifests of ships carrying 
slaves from Ne~v Orleans. 

$3347. 12 reels. 

Struggle of ’Colored Citizens’ before 
the Civil War 

~Varren,     OH--Abolitionist-Liberty 

Newspaper, Sept. 1843-Feb. 1846) 

D3505. 

Transcripts of the blalcolm X 
Assassination Trial 

Par~ 

1 reel. 

This publication is the first to make widely 
available the complete transcripts of the 
controversial trial of three men for the 
assassination of Malcolm X. 

$3297. 3 reels. 

UoS~ Nilita~T Activities and Civil 
Rights 

PaR I: Integration of the University of 
blississippi and the Use of Niiitary Force, 
1961~1983 

In the tall of !962 the college town of Oxford, 
Mississippi erupted in violence. At the center of 
the controversy stood James Meredith, an African 
2unerican, who was attempting to register at the 
all-white University of Mississippi, known as "Ole 
Nliss." Meredith had the support of the federal 
government, ~vhich insisted that Nlississippi honor 
the rights of all its citizens, regardless of race. 
Mississippi’s refusal led to a showdo~vn between 
state and federal authorities and the storming of 
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the campus by a segregationist ,nob. Two people 
died and dozens were injured. In the end, Ole 
Miss, the state of Mississippi, and the nation were 
forever changed. 

there is small quantity of records relating to the 

plans to intervene in Alabama in 1963 over the 

issue of school integration. 

249704. 5 reels. 

~I*his microfilm publication comprises the Records 
of the Office of the Deputy Chief of Staff for 
MilitaU Operations (ODCSOPS) relating to the 
militaU efforts to enforce the integration of the 
University of Mississippi. These records highlight 
the use of Federal marshals, U.S. Troops, and the 
federalized National Guard in Oxford, MS, !962- 
1963, on the occasion of James Meredith’s 
enrollment at the UniversibT of Mississippi. The 
records cover events such as the riots of 
September 30 and Governor Baruett’s efforts to 
obstruct Federal marshals, as well as daily events 
o,1 campus and Meredith’s progress under 
integration. The files detail the extensive Federal 
involvement, including preparations for the 
military operation, Executive Orders , after action 
reports on the costs and lessons of Federal 
involvement, congressional correspondence o,1 the 
militau’s involvement, and effects on the media, 
public, and in particular, students and staff at Ole 
Miss. These records demonstrate that the Federal 
government was highly sensifve to public opinion, 
researching the legality of Federal intervention and 
monitoring press reports, letter to congressmen, 
and the international impact of the campaign. 

249703. 29 reels. 

The records comprising Parz 2: The Mi/izu9’ Re.~po,zse 
~o #ae March o~ Washi~g~ov, ~9~3, reveal details of 
the Federal Government’s plans to militarily 
intervene in the March on ~XTashington 
(codenamed Operation "Steep Hill") in the event 
the march became disorderly. Army staff 
communications and memos tracked tile plans of 
the March organizers throughout the summer, and 
the Office of the Deputy Chief of Staff for 
MilitaU Operations prepared confngency plans 
for cooperation with District of Columbia police 
for controlling the march. The records also include 
intelligence reports and esfmates, congressional 
correspondence, press articles, and maps planning 
the route of the March and facilities needed. These 
records give an insight into the personalities and 
events at the March on Washington. In addition, 

Par{ 3: The {n{egration of Alabama Schools 
and the Use of Military Forces, t983 

Paw 3: The Iv~edy~don of A&bama Schools and ~he Use 
of Mil#a~)’ Fo~’ce, 7%3, details Operation OAK 
TREE the codename for the Army’s plans to 
intervene in Alabama in the event of civil 
disturbances related to school integration in MW 
1963. Operafon PALM TREE was the new 
desigmation in June when the operation was 
extended over a wider area. These records cover 
Goveruor Wallace’s <<stand in the schoolhouse 
door" and the Birmingham church bombing, when 
the Natonal Guard was federalized and U.S. 
troops were deployed to protect properV, support 
desegregation, and provide law and order. 

249705. 14 reels. 

Par~ 4: The Little Rock Integration Crisis 
19574958 
Events in the fall of 1957 dre;v international 
attention as Little Rock became the epitome of 
state resistance ;vhen Arkansas Governor Orval E. 
Faubus directly questioned the sancti~ of the 
federal court system and the authori~T of the 
Supreme Court’s desegregation ruling when ,line 
African-American high school students sought an 
education at Little Rock Central t Iigh School. 

The controversy in Little Rock was the first 
fundamental test of the United State’s resolve to 
enforce African-American civil rights in the face of 
massive southern defiance during the period 
following the Brown decisions. 

~’l~en President Dwight D. Eisenho;ver was 
compelled by white mob violence to use federal 
troops to ensure the rights of African-American 
children to attend the previously all-white Little 
Rock Central High School, he became the first 
president since the post-Civil War Reconstrucfon 
period to use federal troops in support of African- 
American civil fights. As a result, the eyes of the 
world were fbcused on Little Rock in !957 and the 
struggle became a symbol of southern racist 
reaction, as Goveruor Faubus created a 
constitutional crisis. 
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This publication covers President Eisenhower’s 
use of Federal troops and the Arkansas National 
Guard in the Little Rock integration crisis of 1957- 
1958. Tile operation is detailed from the planning 
for intervention prior to deployment, up to the 
withdrawal of troops at the end of the school }~ar. 
Records include a journal of events, an ODCSOPS 
summaU of the operation, a historical report 
prepared by the Office of t}le Chief of MilitaU 
Histou, papers on Governor Faubus’ actions with 
regard to integration, press reports and 
observations by Army officers on the reaction of 
the      communit>      and      congressional 
correspondence. The records document official 
concern over the legali~ and ramifications of the 
operation and provide an insight into the problems 
surrounding this early attempt at school 
integration. 

249706. 4 reels. 

Western Reserve Historical Society 

Herald of Freedom and Liber~ Herald 

(Wilmington, OH -- Abolitionist Newspaper, 
!851-!855) 

D3490.P41. 2 reels. 

William and Sarah Scarborough 
Papers, I879~1935 

This collection documents their social li[~ and 
experiences, and family genealogy and provides 
insight on the lives and conditions of black 
families during the 19th and early 20th centuries. 
Included here are correspondence, genealogical 
materials, memorabilia, clippings and articles 
written by Sarah Scarborough. 

D3503, 2 reels. 

The War on Poverty and Office of 
Economic Opportunity 

extreme poverty in Texas among Mexican- 
Americans, launched an "unconditional war on 
poverty" in the first months of his presidency with 
the goal of eliminating hunger and deprivation 
from American li[?. The centerpiece of the War on 
Poverty was the Economic Opportuni~ Act of 
1964, which created an Office of Economic 
Opportm~i~ (OEO) to oversee a variety of 
communi~-based antipover~ programs. The 
OEO reflected a fragile consensus among 
policymakers that the best way to deal with 
poverty was not simply to raise the incomes of the 
poor but to help them better themselves through 
education, job training, and communi~ 
development. 

254220. 10 reels. 

Part 2: Community Action Program 
Profiles 

In an effort to assess the scale of poverty in 
America, the OEO developed the Community 
Profile Project. The Community Profile Project 
was desi~ed to increase the scope, accessibility, 
accuracy, and utility of information supporting the 
planning and evaluation of programs for 
communi~ improvement. 

The Project compiled data for 3,135 U.S. counties 
and county equivalents that subdivided each state 
into independentlDadministered localities. Each 
profile, composed as a narrative with statistical 
indices, contained information showing general 
poverty indicators, size and composition of the 
poor population, and selected aspects of 
geography, demography, economy, and social 
resources. 

Each profile is subdivided into sLx sections with a 
number of sub-sections: Poverty Indicators, 
Profile of the Poor, Geographic Profile, 
Demographic Profile, Economic Profile, and 
Social Profile. 

Part 1: Records of the Office of Civil 
Rights, 1985-1988 

The most ambitious and controversial part of the 
Great Socie~ was its initiative to end poverty. 
President Johnson, who as a teacher had obseta~ed 

These Community Profiles provide an in-depth 
analysis of pover~ in America by providing an 
extensive inventoU of current and historical data 
of the U.S. at a local level. 
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Part 1: Western States, includes Alaska, Arizona, 
California, Colorado, Hawaii, Idaho, Montana, 

Nevada, New Mexico, Oregon, Utah, Washington 

and Wyoming                         20 reels. 

Part 2: Midwestern States, includes Illinois, 
Indiana, Iowa, Kansas, Michigan, Minnesota, 
Missouri, Nebraska, North Dakota, Ohio, South 
Dakota, Wisconsin                    51 reels. 

subjects and genres. They include sermons, plays, 
poems, speeches, Masonic and fraternal 
publications, slave narratives, college catalogs, and 
other publications. Among the authors represented 
are Frederick Douglass, Booker T. Washington, 
Ida B. Wells-Barnett, Benjamin W. Amett, and 
Alexander Cmmmell. 

Shelf No. Microfilm 90/3001. 10 reels. 

Part 3: Southern States, includes Alabama, 
Arkansas, Delaware, Florida, Georgia, Louisiana, 
Mauland, Mississippi, North Carolina, Oklahoma, 
South Carolina, Tennessee, Virginia, 
West Virginia                         56 reels. 

Part 4: Northeastern States, includes 

Connecticut, Maine, Massachusetts, Ne~v 

t tampshire, New Jersey, New York, Pennsylvania, 

Rhode Island, Vermont                11 reels. 

Part 5: Texas 13 reels. 

African American Collections 
from the Library of Congress 

Abolitionist Periodicals 

A collection of 29 American abolitionist 

periodicals, and one British tide, dating 1827 

through 1927. Tides include Freedom’s Journal, 

Zion’s Watchman, ~lhe Colored 2~nerican, and 

others, and stem from all parts of the U.S., 

including Salem, Ohio; New York; Boston; 

Philadelphia; Tuskegee; San Francisco; Concord; 
Hampton; Providence; Rochester; Utica; and, 

London, England. 

Shelf No. Microfilm 01278-01288, 
01384411398, et al. 30 reels. 

"African American Life at Home and 
Abroad, ~82~d910:" The Daniel 
~urray Pamphle~ Collection. 
An assemblage of materials on African American 

culture and black culture abroad. \Vith pamphlets 
on all aspects of black life, it consists of 352 

individual tides published between ~831 and ~9!0. 

Most pamphlets were published in tile latter half 

of the 19m centu~, and encompass a variety of 

Africana serials in microform in the 
Library of Congress 

More than 160 serial tides, including monographic 
series, annual reports, and government 
publications, dating from the early 19th century 
through 1978. Places of publication include cities 
in the U.S. and Europe as well as places in Africa. 
Among tile tides are holdings of the Microform 
Reading Room, the Law Librau, the Newspaper 
Reading Room, and the Near East Section. 
However, tile majority of African newspapers held 
by the LibraU in either the Near East Section or 
the Newspaper Reading Room are not listed here. 
In addition, several titles listed are held only as 
master negative microfilm by the Photoduplication 
Service. Other tides of related interest have been 

added to the Librau’s collections since this list was 
compiled; interested researchers should consult 
appropriate periodical catalogs and/or a reference 
librarian to determine tide or holdings in microfilm 
not listed in the guide. 

LCCN: (No Library of Congress Online Catalog entry) 
LAFS001. Various microfilm numbers.    200+ (?) reels. 

American Colonization Society 

The ~aJnerican Colonization SocieU was organized 
in 1817 to resetde African Americans in West 
Africa. The records of the socie~ span the years 
1792-1964, with the majori~ of the material 
concentrated in the period 1823-1912. This 
collection contains a variety of material, including 
correspondence, reports, and financial and 
business papers. 

Correspondence covers such subjects as 

administrative matters, the status of slaves and 

freedman in antebellum America, and the society’s 
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role in founding and colonizing I,iberia and 
supporting Liberian education. 

Letters document the largely unsuccessful efforts 

to get financial aid from the U.S. Congress and 
State legislatures, and reports received from agents 
around the count~, attest to the difficulty in 

obtaining individual contribufons and the lack of 

cooperation from various State auxiliaries. The 

correspondence is concerned with the society’s 

efforts to obtain funds for these purposes through 

private contributions and with cotmseling those 

who wished to emigrate. Tile microfilm is divided 
into seven series: 

Financial Papers, 1818-1863. 36 reels. 

incoming Correspondence, 1819-1917. 186 reels. 

Outgoing Correspondence, Letterbooks, 
1838-1812. 53 reels. 

General Correspondence, 1909-1955. 

Business Papers, 1816-1963. 

Subject File, 1792=1964. 

8 reels. 

14 reels. 

16 reels. 

correspondence, memoranda, minutes of meetings, 
wills and estate files, reports, brie£, hearing and 
trial transcripts, and other papers relating chiefly to 
Spingam’s service with the NAACP as vice 
president, chairman of the legal committee, and 
president (1911- 1965). The material spans the 
years 1850-1970, ~vith the bulk concentrated in the 
period !920-!955and is divided into seven series: 

" Family Correspondence, 1912-1964 
. Personal Correspondence, 1903-196"7 
o NAACP Files, 1912-196"7 
¯ Miscellan> 1850-1970 
° Printed Matter, 1911-1967 
° Addition, 1915-1968 
° Oversize, !915-1964 

L110481. Shelf No. 20666. 58 reels. 

Sebc~ed documents from records of 
the Committee on Fair Employment 
Practice in the custody of the 
National Archives: field records 

Miscellany, 1835-1935 

Ll10185. Shelf No. MSS 14,745. 331 reels. 

Black Sash Papers 

8 reels. 

The Black Sash was formed in 1955 by a group of 
white South African women determined to protest 
against the government’s policy of apartheid. It has 
continued to do so into the present, counting 
among its members many eminent South Africml 
women. The Black Sash has protested ,and 
organized consistently and dramaticall> against 
pass laws, detentions, removals to the 
"homelands," etc. In 1963, the group opened itself 
to non-white members. This collection spans tile 
dates 1955-1972, and consists of the Socie~’s 
speeches, administrative records, minutes and 
memoranda of national conferences, internal and 
external correspondence, and records of political 
actions. 

LBSP001. Shelf No. 45115 6 reels. 

Papers of Arthur B, Spingarn 

Arthur Barnett Spingarn (1878-1971) was an 
African-Americm~ lawyer and civil rights leader 
who became president of tile National Association 
for the Advancement of Colored People 
(N~%&_CP). This collection contains 

Collection of office records, case records, and 
miscellaneous records of 13 regional offices and 
numerous sub-offices of the FEPC from 1943- 
1945. It includes records of complaints filed, 
tbllow-ups on the complaints, and disposition of 
cases. Good source of information on 
discrimination of all ~pes against employees in the 
defense industU during Word War II. Gives 
information on the names of private companies 
involved in defense, company addresses, type of 
industu, number of employees, original 
documents of complaints, nature of complaints, 
names of field officers to whom complaints were 
assigned, resolutions of complaints, statistics on 
cases, etc. Some typed and mimeographed records 
are almost illegible. 

LCFE001. Shelf No. 88/375 58 reels. 

Selected documents from records of 
the Committee on Fair Employment 
Practice in the custody of the 
National Archives: headquarters 
records 

Collection of meeting agenda, summaries of 

meeting minutes, actions taken at meetings, weekly 

PR~NARY SOURCE NEDIA 
For free access to PSM Online Guides visit: hit :llmicroform uides, a~e.com 

Website: ~://w~,qa~e,com@sm 
K-MaR: gale.sa~es@cengage.com 

Phone: 800 444 0799 
Page 16 



African~Amedcan 
St~die 

news digests, and ne~vspaper clippings about the 

FEPC from 1942-1946. Sound recordings are not 

included. The collection provides information on 

the operation of the office of the Chairman of the 
FEPC. It also includes office memorandums, 

office files, press releases, field trip reports, 
agreements between agencies involved in handling 

disputes, lists of cases pendin~ teletypes, drafts of 

proposed Executive Orders, correspondence, 

Congressional testimony, and other matters of 

concern to the Committee. Some carbon copies of 

documents are illegible. 

LCFE002. Shelf No. 881376. 86 reels. 

Slave Narratives: A Folk History of 
Slavery in the United States 

A collection of typewritten records of more than 
2000 ex-slaves, intervie;ved by ;vorkers of the 
Federal \Vriters Project (1936-1938), in seventeen 
states. The subjects discussed include farnil> work, 
relations of slaves and slave owners, the Civil War, 
life after emancipation, the Ku I-2lux Klan, 
folklore, religion, thoughts on the future, race, and 
slaveU. 

Shelf No. Microfilm 974. 11 reels. 

Selected Negro Newspapers from 
the Library of Congress 

This research collection contains issues of over 
one hundred African-Araerican publications from 
the Library of Congres s. The titles represent all 
regions of the United States. Because of the vast 
number of small runs fihned, several floes may 
appear on a given roll Below is a partial listing of 
some of the floes available. Please keep in mind 
some volumes may be missing, and roll counts 
may change pending verification by the Library, of 
Congress. 

The Washington Bee, Washington, DC. 1882-84. 
Shelf No. NP 2194. Ll10301 

The Broad Ax, Chicago, IL. 1899-1901. 
Shelf No. NP 2197. Ll1025 2 

The Freeman, Indianapolis, IN. 1886-1916. 
Shelf No. NP 2199. Ll10254. 

19 reels. 

8 reels. 

17 reels. 

The American Citizen, Kansas City, KS. 1889-1907. 
Shelf No. NP 2206. Ll10261 7 reels. 

The New Orleans Tribune, New Orleans, LA. 1864-69. 
Shelf No. NP 2223. Ll10276                     4 reels. 

Frederick Douglass’s Paper, Rochester, NY. 1851-60. 
Shelf No. NP 2242. Ll10293 Reel 11, Title 9. 1 reel. 

The Cleveland Gazette, Cleveland, OH. 1883-1945. 
Shelf No. NP 2235. Ll10288 20 reels. 

P~ease ~onta~t your PSM sales represe~&’~t~ve tot 

- Africana and Religio~ & Theology Min~ Catalogs. 

PR~NARY SOURCE NEDIA 
For flee access to PSM Online Guides visit: htt :flmicrofonn uides, a~e,com 

Website: ht_Ltp://www,qale,comlpsm 
E-Mail: gale.sales@cengageocOm 

Phone: 800 444 0799 
Page 17 



From: 

Sent: 

To: 

Subject: 

Attach: 

Paul Haslam <phaslam@uottawa.ca> 

Tuesday, April 26, 2011 3:52 PM 

SaNe, Eunice N <eunice@email.anc.edtr~ 

Copyedited chapter for Intro to International Development (tlaslam, SchatEr, Beaudet) 

Haslam ch. 4.doc 

Hi Eunice 

We are ve~ pleased to inform you that the 2nd edition oflntro to International Development is moving along on schedule. We have jus~t received the copyedited tiles 

from the professional copyeditor employed by Oxford Universi~’ Press. 

We would appreciate it if you could look over your chapter, and return it to us within two weeks (by May 9, 2011). Please follow the editing instructions 

below, provided by our copyeditor. 

From looking over a t~w chapters, it appears as if the copyeditor has made some editorial suggestions beyond the usual preoccupation with grammar. We atx~logize; 

this was out of our control. Please t~el free to ignore these suggestions including those that recommend adding Canadian content, as the book is intended to appeal to 

a global audience. 

Editing Instructions 

1. Leave the tracldng on, and do not reformat in any way. 

2. Do not ’accept’ or ’reiect’ any of the copy-editing chan~es. I will do all of that when I get the chapter file back. If there a~e any places where you want to 
reinstate the text to its pre-edited state, simply indicate so in square brackets and boldface at that Ix~int in the text. [ORIGINAL] 

3. Make an,i’ changes, corrections, additions in boldface so I can readily identify these when I clean up the tile, and do a final confistency check, and then remove 

all the formatting and recontigure the file for typesetting before sending it offto O~o~d for production. I’ll remove the boldface at this time. 

4. When you check over the chapter file you will find some queries, comments in square brackets and boldface. Please do not remove these, and, as above, 
where these elicit chan~es from you, use boldface. And you probably should respond to queries in some way, e.g., ’No’ or ’OK as is’. Otherwise, I can’t 

be sure if you saw the que~. [NO] [OK] 

B e s~t, paul 
Paul Haslam 

Associate Professor / Professeur agrgg6 

School of international Development and Global Studies/[~eoie de d6veloppement ioternationai et rnolldiaiisatioo 

Universib/of Ottawa/Utliversit~ d’Ottawa 

Pavilion Tabare’{ Ha~L 33;) 

75 rue Laurier St. E 

Oltawa ON N1N 6N5 
Tel/T61, (613) 562-5800 ext,/poste 4169 



From: 

Sent: 

To: 

Subject: 

Attach: 

sahle@ema~l.unc.edu 

Tuesday, April 26, 2011 8:23 PM 

SaNe, Eunice N <eunice@email.unc.edtv~ 

Fwd: Scriptwfifing contest results from Institute of At~ic~ American Rese~xch 

ATT00001.htm; SaNe Scriptwriting.pdf 

..... Forwarded message from jahardin@email.unc.edu ..... 
Date: Tue, 26 Apr 2011 16:31:39 -0400 

From: Jesse Hardin <jahardin@email.unc.edu> 
Reply-To: iaar@unc.edu 
Sut~iect: Scriptwriting contest results l?om Institute of Afi-ican 
American Research 

To: sahle@email unc.edu 

[)ear Mr SahIe, 

’]7he Institute of African American Research is pleased to recogmze your 
important contribution to our ttumanities Scriptwriting Competition. We 
received many excellent entries and the decision of a single winner was 
difficult for our panel of judge!! 

Although your entry, "/tlurricane Emerson/", reflected a veW creative 
efJ2~rt to address aspects of the African American experience, it was 
not selected as the winning entry by our independent panel of 
professionals in the Arts and Humanities. 

Our review panelists recognized the high quality of your contribution 
and we applaud you for addressing significant aspects of the 
sensibilities, cultural norms and perspectives of the African American 
experience. 

We wish you good luck and encourage you to continue with your writing 
efforts.We appreciate your interest and participation in the contest 
and we hope you will be involved with future Institute initiatives. 

Best wishes, 

Fatimah L.C. Jackson, Ph.D. 

Director, Institute of African Anrerican Research 

Professor of Anthropology and African and Afro-Anrerican Studies 

The University of North Carolina at Chapel Hill 

Jesse A. Hardin, Ph.D. 
Institute of African American Research 
Univcrsity of North Carolina - Chapel Hill 

150 South Road, Suite #305 CB#3393 
Chapel Hill, NC 27599-3393 
Phone: 919.843.2882 
Fax: 919.842.9407 
email:j ahardin@email.uaac.edu 

..... End for~varded message ..... 

-’¢~qaere there is a Will there is Way- 



Fl’om: 

Sent: 

To: 

Subject: 

Buell, Agaflm <abuell@email.unc.edu~ 

Friday, April 29, 2011 4:12 PM 

Department listserv ¢~atiJalhm@list~rv.unc.edu> 

[afrial?aJn] Battle tlall lhcilities work 

Dear All, 

Some painting, etc will be done in Battle Hall between Saturday, May 14th and Friday, May 20th. During that time parts of the building will be completely 

unavailable. Some of you will also need to do a bit of preparation in your offices, prior to the 14th. Unfortunately, we did not receive enough funds from the Dean’s 

Office to do all of the work that is needed in the building, but we are making the funds go as far as they can! Please see below for how you will be effected and 

what you need to do. 

ALL WINDOWS: There is a separate window project that will happen sometime this summer. It was not possible to arrange it to coincide with the other projects. 

There is not a clear schedule for the window replacement yet, but all offices will be effected (hopefully somewhat minimally, but there will be days this summer 

when you have plywood in the window). 

EVERYONE: The ist floor office will be closed during from 5/14 through 5/20, but Travis, Haeran and I will be available by email during that time, and will likely be 

working from another location on campus. 

3RD FLOOR: No work will be done on the 3rd floor during this project. 

2ND FLOOR: The hallway will be painted between 5/14 and 5/18, as well as rooms 201, 205, 207, and 210. If your office is listed here, please see details below about 

how you need to prepare. 

1ST FLOOR: ALL offices and hallways will be painted and re-carpeted between 5/14 and 5/20. Please see below for details about how you need to prepare. 

FOR OFFICES THAT ARE BEING PAINTED: (101-109, 201, 205, 207, and 210) 

We need your help to box up your office, thanks! 

BOXES are available in the main office, please gab what you think you will need. 

BOOKSHELVES - must be empty 

FILE CABINETS--the top drawers must be empty. You can keep the bottom two drawers of a file cabinet full. 

ALL SURFACES should be clear 

COMPUTERS will be disconnected and moved on Friday, 5/13, and reconnected on 5/20 or 5/23. 

FULL BOXES should remain in your office and clearly labeled with your office # 

If you think that you will need help boxing up your office, please let me know by the morning of Wednesday, May 3rd, so that Travis and I can plan our time to help 

you. 

I welcome your questions and appreciate your help in making this happen. I am always available by email, and I will be in the office from 2-5 on both Tuesday and 

Thursday next week. 

Take care, 

Agatha 

Agaflla Buell 

Business Officer 

Department of Public Policy 

217 Abemcthy Hall, CB #3435 

Department of A[’rican & Ati’o-:~ericm~ Studies 

109 Battle ttall, CB #3395 

University of North Carolina 

Chapel Hill, NC 27599 

p. 919.962.2788 

f. 919.962.5824 

You are currently subscribed to affiafam as: eunice(F~email.unc.edu. 

To unsubscribe click here: http://lists.m~c.edu,’u?id=32361608.e87a91a5832319540e156ada770a798d&n=T&l=:afriathm&o=29094735 

(It may be neces~ry to cut and paste the abx~ve [JR[, if the line is broken) 

or send a blank ema~l to !_e__9_~’__e__-__2__2_0__~_ .4..7.:.~..-:.3...2.~}.!~..@~8..:.e..~..7.2.a.~.~...a...5~8.~3..~:.3...~..c.)...5~4.~.~.~}~.~!).~2~@~istser~.unc.edu 



WORKSHOP: 
EXHIBITION" May 4-June 5, 2011. 

May 4-6, 2011. Center for Global Studies and the Humanities, Duke University. 
Fredric Jameson Gallery & Nasher Museum of Art, Duke University. 

CO-SPONSOR ED BY 
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From." 

Sent: 

To: 

Subject: 

Reynolds, Andrew S --~asreynol@email.nnc.edu~ 

Wednesday, May 4, 2011 7:54 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Antomatic reply: Graduation Ceremony 

will be in Indonesia between April 28 and l~ay 7. 



From: 

Sent: 

To: 

Subject: 

Deborah Stroman <dstroman@email.uuc.edu;, 

Wednesday, May 4, 2011 4:19 PM 

Caldwell, Kia L <klcaldwe@email.unc.edu~; Hall, Perry A <ILALLPA@EMAIL.UNC.EDU>; Sahle, Euuice N <eunice@email.unc.edu>; 

mcneilgr@emaJl.unc.edu 

I:W: C~:rolina Black Caucus Spriug Social 

~-Ii. Great seeing you last night. As I mentioned, here is the invite for the end of the year celebration. I hope you can attend! f,’tease forward [o other Black 

professionals. 

Let me know ~f yot~ have 8rig quesl:~ons, 

RSVP to me or cbdnfo@unc.edu 

l-~arambe, 

D~:_~borah S~:roman, Ph.P, CLU 

_w____w____w___:_u___n___c_:__e__d___y/__~_b__S 
Exercise and Sport Science Department 

Sport Administration 

CB 87L,~ 

Chapel Hill, NC 27599 

::Ni Ca!olina Black Caucus 542 wkh tag ipg 

From: Carolina Black Caucus [mailto:nakenge.robeCcson@unc.edu] 
Sent; Friday, April 29, 2011 10:31 AM 
To-" dstro@unc.edu 
$,,bject; Carolina Black Caucus Spring Social 

Dear Deborah Stroman, 

If you click here to add paperlesspost@paperlesspost corn to your address book, you will receive all mail from Carolina Black Caucus on time in the future. The delivery of this 

Paperless Mail may have been delayed due to your email and spam blocking settings 



This Invitation is intended for Deborah Stroman and was sent by Carolina Black Caucus Please paste the following link into a new browser window if you are having trouble viewing this 

card 

._h__t_t _p_i _/_/_!d_,t_~:~_~:& _a_ p__~ ~ Le__s_ b _p_ _o_ :_s_ _t :__c__o___m__/~_,Le__~ ~bZ §_~ ~/~ ~_~ :~_ ’_3_’_[ _c__8___b__5___d_ L [ ~_ D I i e s / 18 5 9 2 4 4 6- 7 f 8 -~ c 2 4 d 

Add this event to your: GeQfl[~ C~i~n~a~ Outlook iCal 

Carolina Black Caucus 

invites you to the 

CBC Spring Social 

Friday, May 13, 2011 

5:00 -8:00 PM. 

FPG Student Union ~ Cabaret Room 

Step the night away with the Triangle’s #1 Chicago Style Steppin’ line dance instructor: 

Leigh Williams 

Join us as we celebrate community and accomplishments. Enjoy great fellowship and food that will keep you light on your feet! 

CBC Members -Free UNC Employees -$5 

G uests - $15 

(payment will be collected at the event) 

Click this invitation to R.S.V.P. by May 6th 

C]e~!e at~d send your .’~w~ custom Glr.’ts ~t hltp:ii-¢Pa~wp~perlessp,,)slcom 





From: 

Sent: 

To: 

Subject: 

Attach: 

Caldwell, Kia L <~klcaldwe@emaJl.unc.edu> 

Thursday, May 5, 2011 5:51 PM 

Department listserv ~at~alhm@list~rv.unc.edu> 

[afriathm] Latest Issue of Dept. Newsletter 

CrossroadsNewsletter Spring2011.pdf 

Dear Colleagues: 
Attached you will find the latest issue of the departmental newsletter, hot off the e-presses. Many thanks to everyone who submitted information, articles, and photos. Special 
thanks to Kenneth for helping to pull everything together. 
Hard copies of the newsletter will be available at graduation on Saturday, as well. 
Best regards, 
Kia 

You aze currently subscribed to aliia~am as: eunice~!emai].unc.edu. 
To unsubscribe click here: http://lists.unc.edt~/u?id 32361608.e87a91a5832319540e156ada770a798d&n T&I affiafam&o~9121817 

(It may be necessa~ to cut and paste the above URL if the line is broken) 

or send a blank email to leave-29121817- 32361608.e87a91 a5832319540e 156ada270a798d(~listserv.unc.edu 



Flom: 

Sent: 

To: 

Subject: 

Regester, Chaxlene B <reges~e@email.unc.edu> 

Tuesday, May 10, 2011 11:57 AM 

Sahle, Eunice N <eunice@email.unc.edu> 

FW: CALL FOR PAPERS: Annual Conference 2011 

From-’ ASMEA [info=asmeascholars.org@mcsv122.net] on behalf of ASMEA [info@asmeascholars.org] 
Sent-’ Tuesday, May 10, 2011 11:11 AM 
To,, Regester, Charlene B 
Subject-" CALL FOR PAPERS: Annual Conference 2011 

Email not displaying correctly? View it in your browser. 

*** CALL FOR PAPERS *** 

4th Annual ASMEA Conference 
Out of tile Past, Into the Future: 

Reflections on the Niddle East and Africa 

November 3~5, 2011 
Key Bridge Marriott Hotel * Washington, D.C. 

ASMEA is currently seeking proposals for paper presentations at the 201:1. annual conference. 

Members from any discipline, tenured or untenured faculty or those otherwise affiliated with a 

recognized reseatch institution, may submit proposals to participate in the conference. Unique 

proposals from senior graduate students (ABD) will also be considered. Abstracts on topics related 

to the Middle East and Africa should consist of a one-page outline of the proposed subject to be 

presented. A recent C~V. and all contact data must be attached to the proposal (name, e-mail, 

phone number, affiliation). The due date for pro~osMs is WedaeMa~, 3eae ~, 20&L 

Proposals should be sent to: i~fo@a~aea~ola[~.ot~. Completed papers are due by 

September 5, 20~L 

Referees and D~sc~n~ 

ASNEA Members interested in participating in the conference as referees of papers or discussants 

should contact ASNEA by e-mail with a letter of interest containing the topics that can be covered. 

Please include a C.V. and all current contact data (name, e-mail, phone number) and a brief 

redtation of your past experience ~n these roles. Send e-mail to: info@asmea~hola~.org, 

Space is limited, register for the 4th Annual ASNEA Conference here. Any questions or for more 

information, contact ASNEA at 202.429.8860 or info@asmeascholars, or¢l. 

Association for the Study of the Middle East and Africa 

www, asmeascholars.org 

u neubscribe regester@email.unc.edu from this list I Forward to a friend I Update your profile 

You are receiving this email because you opted in at our website www.asmeascholers.or9. 

Our mailing address is: 
ASMEA 



PO Box 33699 

Washington, DC 20033 

Add us to your address book 

Copyright (C) 2011 ASMEA All rights reserved. 



F~m: 

Sent: 

To: 

Subject: 

Attach: 

Vavgas. Rodney Joaquin <rvargas@email.unc.edu~ 

Wednesday, May 18, 2011 3:30 PM 

SaNe, Eunice N <eunice@email.~mc.edtp 

draft service contract 

UN C-UKZN Service Agreement.DOC 

Dear Eunice, 

Using the model of the service contract that Helen sent me, I did a first draft for your review. Please take a look at it, I invented the program title, but feel free to 

change anything. I.et me know your thoughts. I like to send them something now that we have everything fresh ~n our rn~nds, even ~f k is j~st for plm~n~ng 

pur~x~ses, We ~:an always modify ~t h~ter, "[’hanks. 

Rodnev 

~odney J. Vazgas 

Latin ~erica, Africa and the Middle East Programs Director 

Stldy Abroad Office 

2@~ 6 FEDEX Global Education Center 

3@1 PJ ttsboro Street 

University of North Carolina at Chapel Hill 

NC 27S99-313@ 

USA 

Confidentiality Notice: This e-m~il message, including attachments, is for the sole use of the intended recipient(s~ and may contain 

information. Any unauthorized review, use, dJscloslre, or distribution is 

prohibited. ~f yol are not the intended recipient, please contact the 

sender by reply e-mail and destroy all copies of the original mess~ge. 



Service Agreement 

BETWEEN: 

Centre for Civil Society 
University of KwaZulu-Natal 

Durban, KwaZulu-Natal 
Republic of South Africa 

AND 

Study Abroad Office 
University of North Carolina at Chapel Hill 
301 Pittsboro Street, Chapel Hill, NC 27516, United States 
Represented by the Associate Dean of International Exchanges, Robert Miles 

It is agreed that: 

Article 1: Purpose of the agreement 
The two institutions, University of North Carolina (UNC) and Center for Civil Society of the 
University of KwaZulu-Natal (UKZN), agree to cooperate on a program entitled 
"Contemporary Development and Globalization and the role of civil society groups in South 
Africa", designed for a group of 14 UNC students. 

Article 2: Modalities of the agreement 
The University of North Carolina has asked the Centre for Civil Society to host this program 
between May 15 and June 30, 2012, including: 

Teaching of a course by UKZN Professor Patrick Bond for a total of 45 contact hours, 
spread over six weeks in order to give an overview of the development challenges and 
initiatives of civil society organizations in post-apartheid South Africa. The course 
name will be: 

INTS 405: Comparative political economy of development (Professor Patrick 

Bond, UKZN) 

Note: A second course will be taught by UNC Professor Eunice Sable: 

AFRI 416: Human rights and social justice movements in contemporary Africa 

Provision of a class room for the two courses. 

Support in setting up field research placements within community groups or with 
relevant informants on behalf of the UNC students. The community groups to be 

visited will be: 



a) Inanda; b) Chats~vorth; and, c) Toxic tour to SDCEA. 

® 

® 

Eunice 
Global 

Article 

Access to computer room and meeting space for the UNC professor responsible for the 
group to meet with and supervi se students in their research. 
Access to the University’s documentation and library services. 
Accommodation reservations for the UNC group (114 students plus one faculty) for the 
period May 115 to June 30. The top choice for housing will be at the Chelmsford House 
at #1 Princess Alice Avenue, Glenwood, Durban, 40011 
Transfers to/from Durban airport on arrival and departure dates. 
Onsite orientation and City Centre tour 

Sahle, professor at the Faculty of Center for African Studies and the Curriculum of 
Studies is responsible for this proj ect on behalf of the University of North Carolina. 

3: Conditions 

The participants in this course 
¯ Must meet all administrative requirements for the University of North Carolina 
¯ Are required to respect all regulations of the host University 
¯ Must have adequate medical insurance for the length of their stay in South Africa. 

Article 4: Financial modalities 

The University of North Carolina will pay the sum ofxxx to the Center for Civil Society for 
providing the following services: 

¯ Teaching (one full time equivalent professor) 
¯ Supervision and marking of some of the course assignments 
¯ Logistical support including accommodation and transportation 
¯ Assistance/guidance/advisory input and logistical support with field research 
¯ Access to library, computers and other educational resources 
¯ Direct costs including a 20% administration fee over and above the aforementioned, 

for CCS administrative services in accordance with the attached budget. 

The sum of R will be paid on 01 June 2012. 

Article 5: Duration of this agreement 

This agreement is valid from its date of signature until July 15, 2012, date at which the UNC 
professor must submit final marks to the University of North Carolina. This agreement is 
renewable for three years following an assessment and by mutual agreement between the two 
institutions. 

Dated at Durban, on Dated at North Carolina, on 

For the Centre for Civil Society For the University of North Carolina 



University of Kwazulu-Natal Robert Miles 
Associate Dean 
International Exchanges and Study Abroad 

Prof. J Meyerowitz 
Registrar 
University of Kwazulu-Natal 
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From: 

Sent: 

To: 

Subject: 

Attach: 

Pier, David <dpier@email.unc.edu~ 

Tuesday, May 31,2011 11:24 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Re: Article 

Missionaries for Capital (Pier 053111).1~ 

Hi again Eunice Thank you for the conmaents. I have attached a new draft with the requested structure-preview paragraph added. 

I hope the page numbers are visible. I’m not sure how .rtf folynat deals with them. If you aren’t able to see them, or if there are any other issues, please let me know. I’ve been putting 
punctuation inside quotation marks and using U.S. spellings, but it now- occurs to me that K~vaZulu-Natal may be Anglo style? 

I will get back to you on the pictures. Hope you are getting some time for relaxation! 

All the best, 
Dave 



TH E U N IVER.SIT’~ 

NORTH CAROLINA 

CttAI~E L HILL 

MEMORANDUM CHA.PEI. HILL. NC 

F 919.962,.666z 

TO: All Teaching Faculty 

FROM: Senora DeCosta, Assistant University Registrar 

RE: Summer Session I Grades 

DATE: June 10, 2011 

Our University is now entering another electronic grading period. The purpose of this 
communication is to provide you with information that is usually sent at this time as it 
pertains to our new system. 

Summer Session I Rosters will be available on-line Monday, June 13, 2011. 

Grades should be entered no later than 72 hours after the scheduled time of the final 
examination. To facilitate the timely reporting of grades, please follow this schedule for 
entering and approving your grades: 

¯ Exams scheduled on Monday, June 13 are due by 5:00 PM on Thursday, June 16. 

o Exams scheduled on Tuesday, June 14 are due by 5:00 PM on Friday, June 17. 

Courses that do not have final examinations are due by s:ee PM on Monday, June 13. 

You may find our training document on grading useful: 
htt :fire web.unc.edultrainldocsl rades/fac rates, df 

The 72 hour deadline for retumin Grade Reports is critical. We must be able to 
reliably determine academic eligibility information to report to School Deans. This 
enables them to assess whether or not a student may continue enrollment for the next 
term. 

Submitting Grades 

Every registered student (’those that appear on your grade roster) must have 
an an ro riate.qrade desi nation no blanks~. If a student did not show up for 
the final examination or has not been attending classes, a grade of "AB" or "FA" 
must be assigned. Use a Post-Semester Registration/Drop/Add Form to 
remove or add a student to a course after the Official Grade Rosters have been 
generated for the semester. 

The beauty of an electronic grading system is that the instructor of record can 
enter grades by computer/internet from anywhere in the world. By doing so, 



his/her digital signature is recorded as having assigned the grades. The 
University prefers the "signature" of the instructor of record. 

When Assigning Grades 

The Report for Assignment of Temporary Grade of AB or IN to Undergraduates 
can be found online at http://regweb.unc.edu/resources/ab_repo~_form.pdf. 
New: you may use the Comment Section of the IN/AB reporting form should 
you wish to explain the assignment of a "FA" grade. 

Refer to Registrar Procedures Memorandum (RPM) No. 24 for University grading 
policies and grade definitions (http://re.qweb.unc.edulresources/rpm24.php). 

Even if you know an undergraduate student has elected to take your course 
under the PS/D+/D/F option, you must assign an appropriate letter grade for 
their performance. The computerized grade table will convert grades of "C-" or 
better to "PS." 

Only the appropriate grades for a student will appear in the drop down 
selection. 

The "FA" grade is assigned when an undergraduate student did not attend the 
final examination and could not pass the course regardless of performance on 
the exam. This would be appropriate for an undergraduate student that never 
attended the course or has excessive absences in the course, as well as missing 
the exam. You may use the Comment Section of the IN/AB reporting form 
should you wish to explain the assignment of a "FA" grade. 

The "AB" grade is assigned when a student did not attend the final examination 
and there is the possibility that the student could pass the course if the exam was 
taken. The "AB" is computed as an "F" grade in an undergraduate student’s 
GPA. For undergraduate students, an "AB" grade is changed automatically to an 
"F*" if the grade is not cleared by the end of the next regular semester. For 
graduate students, an "AB" will convert to an "F*" (administratively assigned 
grade) if the grade is not cleared within one year from the original examination. 

The "IN" grade is assigned when a student took the final examination but did not 
complete some other course requirement. The student could pass the course if 
the assignment was completed. The "IN" is computed as an "F" grade in an 
undergraduate student’s GPA. For undergraduate students, an "IN" is changed 
automatically to an "F*" if the grade is not cleared by eight weeks into the next 
regular semester. For graduate students, an "IN" will convert to an "F*" 
(administratively assigned grade) if the grade is not cleared within one year from 
the original examination. 

The "SP" grade is assigned for an undergraduate student participating in the first 
course(s) of an approved departmental Undergraduate Honors Program. The 
Honors Program usually runs for the duration of at least two semesters (Junior 
and/or Senior Honors/Research). A final permanent grade is not assigned until 
completion of the second and/or final course. When the final permanent grade is 
assigned for an Honors Program, any previously assigned grade(s) of "SP" must 
be changed to the appropriate permanent letter grade by an Official Grade 
Change Form. 



Should you need to assign a "NG" grade for a judicial action, please contact the 
Registrar’s Office, Records Section (962-0495). If you were entering grades 
when you reached the need to assign a "NG", be sure to save the grade roster 
before you call. 

Note: "IN" and "AB" are temporary grades that can be reported on the Official Grade 
Rosters or on an Official Grade Change Form. Instructors can change temporary 
grades to permanent grades by completing the Official Grade Change Form within 
the specified deadlines. Once a grade has been changed to an "F*", a dean’s 
signature is also required on the Official Grade Change Form. 

Tips when entering and approving grades 

¯ SAVE SAVE SAVE - when ready to approve grades, press approve firmly 
then press save firmly to submit grades for posting. 

For assistance/concerns/questions email grades@unc.edu. 

cc: All OUR Staff 



REVIEW OF FY11 INITIATIVES, PROGRESS ASSESSMENT, STATUS REPORT, AND 

IDENTIFICATION OF FY12 PRIORITIES FOR THE 

INSTITUTE OF AFRICAN AMERICAN RESEARCH 

Self-Assessment for July 1, 2010 through June 30, 2011 

Dr. Fatimah Jackson, Director 

Five goals from FYll are addressed in this report. 

FY11 Goal #1: 

Increase the research capacity of the IAAR. 

End-of-year Progress Assessment: 

The following activities and research projects were undertaken by the IAAR during FY11: 

UNC FACULTY PARTICIPANTS 

Reginald Hildebrand, Laura 

Maffley-Kipp, Michael Lambert, 

Carl Ernst, Todd Ochoa, Charles 

Price, and Fatimah Jackson 

IAAR ACTIVITY/PROJECT 
Black Theodicy Forum 

Hugh Masekela Panel 

"Picking Cotton: A Conversation 

about Race, Sexual Assault, and 
the U.S. Justice System" Panel 

Cecil Brown Lecture: George 

Moses Horton, NC Poet 

Support for Medical Anthropology 

Visiting Lecturer Professor Carolyn 

Rouse 

Michelle Lee, David Pier 

Frank Baumgartner 

Glenn Hinson 

Michelle Rifkin-Fish 

Kia Caldwell Support for African Brazilian 

Movement Visiting Lecturer 

Professor Joselina da Silva 

African American Economic Karolyn Tyson 

Summit - 2 Fatimah Jackson 

Support for Play Sherryl Kleinman 

Vic Schoenbach Support for Campus Visit of 

Professor Tony Whitehead: 16th 

Annual Videoconference on 
Minority Health Disparities and 

Workshop Leader on 

IMPACT ON UNC FACULTY 

Provided multiple opportunities for 

faculty engagement in the issue of 

group suffering and the contrasting 

approaches of Christianity and Islam in 

this discourse 

Highlighted faculty research on 

ethnomusicology of Masekela’s 

performance style and faculty field 

work in South Africa 

Highlighted faculty research on racial 

disparities in the arrest and sentencing 

of Black men accused of raping White 

women. 

Provided opportunity for faculty 

commentary on the folklore aspects of 

George Moses Horton’s poetry during 

the time of slavery in NC. 

IAAR provided travel and meal support 

for a visiting scholar who spoke during 

a faculty member’s Medical 

Anthropology class. 

IAAR provided travel support for a 

visiting scholar who spoke during a 

special session on the African Brazilian 

Movement. 

Provided UNC faculty input into AAES-2 

topic "Deeper into the Recession" 

Provided support for a very well 

attended play at the Stone Center. 

Dr. Whitehead’s presence provided a 

scholar’s perspective at the 

Videoconference. Subsequently, Dr. 

Whitehead lead an excellent teaching 

workshop that was attended by several 
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Ethnographically Informed Focus 

Groups 

red, black, and Green Panel 

Wilmington 10 40th Anniversary 

Commemoration 

IAAR Small Grants awards 

Support for ELITE Faculty Working 

Group 

Phil Berke 

Kenneth Janken, Louise Toppin 

Michelle Lee, Glenn Hinson, 

Kenneth Janken, Genna Rae 
McNeil, and Iris Carlton-LaNey 

Diane Rowley, Vijaya Hogan, 

Trude Bennett 

Support for Videmus Louise Toppin 

Uprising! Faculty Working Group 

Sauratown Project 

Epigenetics of Breast Cancer 

Environmental Modulators of 
Early Onset Breast Cancer 

Allen Anderson, Diane Pozefsky, 

Heather Williams, Mamarame 
Seck, Anna Agbe-Davis, Charles 

Price 

Anna Agbe-Davis 

Charles Price 

Theresa Swift-Scanlan 

Melissa Troester 

Fatimah Jackson 

UNC faculty, staff, and students. 

Introduced IAAR to the Institute for the 
Environment and began discussions on 

future research collaborations. 

Brought Dr. Ben Chavis to campus and 

facilitated the research of Dr. Janken 
and the performance of Dr. Toppin 

Enhanced faculty research capacity by 

providing summer research support for 

five faculty (as well as four graduate 

students and one undergraduate) 

Supports faculty interaction, 

development of the AAES-3 

conference, and research proposal 

development (NIH-NICHD/NIMHD) 

Supports faculty proposal and 

performance program development 

Provides for submission of internal 
funding support, external funding 

proposal under discussion, novel, 

innovative interdisciplinary research 

External funding inquiry submitted, 

field site investigations planned 

External funding proposal under 

consideration 

R01 Resubmission to National Cancer 

Institute on 5/27/11 

FY12 Priorities: 
Continue to encourage and support UNC faculty research engagement via three routes: 

1. Identify faculty-initiated research projects that IAAR helps to bring to fruition by providing 

research proposal support, comprehensive administrative assistance in proposal processing and 

management services, office and meeting space for faculty working groups, access to office 

equipment, and routine notices of funding availability on topics relevant to exploration of the 

African American experience, 

2. Expand IAAR-initiated projects so that they are guided by substantial UNC faculty participation 

and input. In these cases, faculty research interests will play a major role in guiding project 

outcome, 

3. Support UNC departmental initiatives (e.g., Department of African and Afro-American Studies, 

Department of Political Science, Department of History, Department of Anthropology, 

Department of Music). 
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FY11 Goal #2: 

Increase IAAR’s direct collaboration with diverse UNC-CH academic units, 

campus research groups, and Centers and institutes. 

End-of-year Progress Assessment: 

:1. CENTER, INSTITUTE, AND DEPARTMENT COLLABORATORS 

A number of important UNC Academic Units/Centers/Institutes have collaborated with IAAR 

during FYll. These include: The FedEx Center for Global Education, The Center for African 

Studies, the Department of African and Afro-American Studies, The Department of Music, The 

Department of History, The Department of Political Sciences, The Center for the Study of the 

American South, The Carolina Women’s Center, The Department of Anthropology, The Office of 

the Executive Director for the Arts and Carolina Performing Arts, The Southern Historical 

Collection, The Institute for the Environment, The Center for Jewish Studies, The Center for the 

Study of Middle East and Muslim Civilizations, The Center for European Studies, The Stone 

Center, The Triangle African American History Consortium, The Gillings School of Global Public 

Health, The Department of Maternal and Child Health, The American Indian Center, The College 

of Education. 

PROJECTS COMPLETED IN FY:1:1: Black Theodicy Forum, African American Economic Summit 2, 

GATC community workshops at 2010 International Grand Conclave of Omega Psi Phi, 

Wilmington 10 - 40th Anniversary Commemoration, Graduate Student Research Mixer, Series of 

Faculty Mini-Seminars, Panels, and Special Lectures. 

PROJECTS UNDER CONTINUING DEVELOPMENT INTO FY:12: International Conference on the 

Genetics of the Peoples of Africa and the Transatlantic African Diaspora, Skeletal Biology 

Database, Anti-Racism projects (Hate groups genetics information survey/Recent Immigrant 

sensitivity enhancement ), NC Jazz Podcasts, (1811) Uprising!, Epigenetics of Breast Cancer & 

West African Ancestry, Sauratown Project. 

FY12 Priorities: Continue to seek out the heads of UNC-CH academic units, campus research 

groups, and diverse Centers and Institutes to introduce them to the IAAR, identify research targets 

within those units that the IAAR can contribute towards, join existing campus initiatives and link those 

with IAAR’s needs (e.g., database development and archiving), and identify faculty within the units with 

whom we can develop research collaborations. 

We plan to continue to use the Innovate@Carolina Roadmap to guide our collaborations and translate 

important ideas generated at UNC with the goal of disseminating works to the broader global 

community. In FY12, we hope to continue to use the Creative Campus, Innovation Initiative (IAH) to 

strength our connections and collaborations between humanities scholars, basic and social sciences and 

hybrid disciplines with business leadership across academic units. In this capacity, IAAR will serve as a 

catalyst to support and coordinate these efforts. 

We also want to increase the recognition and prominence of IAAR as a clearinghouse for African 

American Research projects across the disciplines. We plan to tackle this in FY12 through 

implementation of a concerted marketing plan. 
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FY11 Goal #3: 

Increase external research funding to IAAR. 

End-of-year Progress Assessment: 

EXTERNAL GRANTS SUBMITTED FOR FUNDING: NIH NIMHD R-13 Support for Conference and 

Scientific Meetings, 2012 International Conference on the Genetics of the Peoples of Africa and 

the Transatlantic African Diaspora; Resubmission of NIH-NCI P01 on West African Ancestry and 

Breast Cancer. 

o ADVANCE MEETINGS WITH FUNDERS: Director to NIH Institutes and Centers in Bethesda, MD; 

North Carolina Humanities Council Symposia: "The Black Atlantic and the Biographical Turn: 

Slavery, Migration, and the Origins of the Modern World" February 24-26; Presented IAAR 

research projects at NIH/NHGRI 2011 ELSI Congress, April 12-14. 

° FUNDERS DATABASE DEVELOPMENT: Research Assistants, under the guidance of IAAR staff, 

have identified and reviewed multiple alternative funding resources for 2012 International 

Genetics Conference. 

° DEVELOPMENT OF PROPOSAL WRITING TEAMS: IAAR hosts the following faculty working 

groups: ELITE group and Videmus are faculty-initiated working groups with grant proposal 

funding initiatives in progress; IAH Innovation Fund application explicitly outlines 

interdisciplinary collaboration among Uprising! UNC Faculty collaborators: Mamarame Seck, 

Heather Williams, Diane Pozefsky, Anna Agbe-Davies, Allen Anderson, and Charles Price. 

FY:12 Priorities: We hope to shorten our response time to funding applications and increase the 

probability of successful funding by continuing to: 

1. Develop systematic and timely responses to RFPs, RFAs; 

2. Meet in advance with potential funders; 

3. Build a working database of foundations to be contacted for research support; 

4. Develop highly communicative proposal writing teams to facilitate intra-UNC cooperation and 

collaboration. 

5. Identify new sources of funding and establish a long-term development plan; and 

6. Strengthen the sustainability of IAAR with independent and extramural support by: 

a. Using UNC Centers and Institutes with strong donor bases, e.g. Center for the Study of 

the American South, as models; 

b. Identifying and establishing a pool of individuals, foundations and corporate donors; 

c. Working with development professionals to establish a tradition of giving; and 

d. Participating in UNC’s emerging culture of entrepreneurship and innovation. 
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FY11 Goal #4: 

Benefit from internal and External Advisory Boards inputs 

to accomplish IAAR mission, goals and activities. 

End-of-year Progress Assessment: 

Internal Advisory Board meeting was convened in the Fall semester and again in the Spring 

semester of FYll to update the lAB on IAAR progress and receive their input on personnel 

issues, budget, funding initiatives, and collaborative efforts. External Advisory Board was 

contacted individually by Director and by mail on March 5, 2011 to inform them of IAAR 

progress, personnel changes, budget, funding initiatives, and collaborative efforts. Written and 

oral feedback was received by Director from External Advisory Board members. 

FY12 Priorities: 
Revitalize the membership of the Internal Advisory Board and expand the kinds of disciplinary 

expertise represented on the IAB. Identify and request specific tasks for the External Advisory Board 

members in support of the IAAR. 

FYll Goal #5: 

Leverage the resources of IAAR 

to increase the capacity and quality of research at UNC-Chapel Hill. 

End-of-year Progress Assessment: 

During FYll, the IAAR has: 

1. Initiated interdisciplinary research projects and actively recruiting faculty participants, 

2. Established working groups surrounding specific issues to encourage faculty to generate 

interdisciplinary projects, 

3. Used IAAR public events as a means to foster quality interdisciplinary dialogue, 

4. Established a small grants funding program in support of faculty, graduate student, and 

undergraduate research. We initially devoted $5000 towards our small grants program. 

5. Used IAAR financial resources to support various UNC academic department initiatives including 

support for the 40th Anniversary of the Department of African and Afro-American Studies, 

visiting lecturer support in the Department of Anthropology, visiting lecturer support in the 

Department of African and Afro-American Studies, support of the national African American 

History Conference in Raleigh, support of the Omega Conclave Health Workshop in Raleigh, and 

the director spent many hours in support of the minority hiring efforts of the Department of 

Political Science, 

6. Modified Suites 309 and 305 to better facilitate our administrative and research needs, 

respectively, and provide common research space for IAAR fellows and interns, 

7. Initiated and fostered a culture of graduate student and faculty engagement in IAAR that 

promotes cross-disciplinary faculty-student mentoring relationships and provides experience for 

student involvement in IAAR mission-oriented research. Towards this end, the IAAR supported a 

Graduate Student Research Mixer, 
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8. Initiated and supported the Humanities Script Writing Contest with a recent award of $1000 to 

the winner. 

FY12 Priorities: Continue to structurally and functionally facilitate a strong and sustainable culture 

of interdisciplinary research at the IAAR to enhance the national and international standing of the 

University of North Carolina at Chapel Hill. 
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institute of African American Research 

MISSION 
The Institute of African American Research 

(IAAR) has, as its central mission, to 

advance scholarly identification, 

investigation, analysis, interpretation, 

evaluation, and dissemination of broad- 

based, interdisciplinary research on peoples 

of recent African descent through the 

Transatlantic African Diaspora, with a 

particular emphasis on Black Americans. 

The IAAR is concerned with the history, 

biology, culture, social experiences, and 

thought of African Americans. 

Three research units drive the IAAR’s core 

mission: 

¯ The Endogenous Knowledge Unit (EKU) is 

tasked with documentation of the 

indigenous African American (emic 

perspectives on a cross-section of topics. 

¯ The Integrated Research Liaison Unit is 

expected to develop collaboration leading 

to the creation of sophisticated, nuanced 

models of the African American experience 

for incorporation in to scientific research. 

¯ The Research Technology Unit will design 

computational science models and 

products that both depict and predict 

diverse aspects of African American life. 

GOALS 
The IAAR must become primarily a 

research-oriented unit, capable of 

generating and testing hypotheses, 

providing interdisciplinary 

approaches and insights to an array 

of issues affecting African 

Americans in particulan 

The IAAR must develop authentic 

models of the African American 

experience that can be applied 

cross-disciplinarily. 

The IAAR must become a campus- 

wide clearing house for research on 

African Americans and African 

American issues 

The IAAR must become a national 

and international authority on 

African American research from 

multiple perspectives and 

intellectual orientations. 

The IAAR must serve as a reliable 
site for scholarship on African 
Americans that can be broadly 

accessed and utilized. 

ACTIVITIES 
Developing research proposals and 

completing research projects that advance 

and expand inquiry in all dimensions of an 

enlarged and multidisciplinary field of 

African American Studies; 

Integrating the scholarly contributions of 
both faculty and students across a wide 
array of disciplines into IAAR research, 
programming, and product development; 

Mentoring junior scholars who will enter 
the field by maintaining various outlets for 
their work and by amassing information 
relevant to their further development; 

Conceptualizing, documenting, designing, 
and executing topical, interdisciplinary 
symposia, conferences, summits, forum, 
and workshops with clear scientific 
objectives and scholarly end-product goals; 

and 

Utilizing computational technology to assist 
in the depiction, analysis, and 

dissemination of research, and the creation 
of products and publications that facilitate, 
augment, and document the work of UNC- 

CH researchers, 

IAAR:03/20:11 



Fi~om: 

Sent: 

To: 

Subject: 

Caldwell, Kia L <klcaldwe@emaJl.unc.edu> 

Tuesday, June 14, 2011 1:23 PM 

Department listserv <atiJalhm@list~rv.unc.edu> 

RE: [atiJali~m] FW: IAAR 

Dear Colleagues: 
Greetings from Brasilia, Brazil! I want to echo the sentiments of Reg’s email as a member of the IAAR Advisory Board and someone who has collaborated with the Institute in 
the past. It is a unique research institute and needs to be strengthened and supported by the university, rather than being dismantled. 
At this crucial time, economically and politically, I think we should also consider strategies to ensure the continued survival of our department. As many of us know, programs 
and departments similar to our own are being closed and reconstituted across the country. 
In solidarity, 
Kia 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 

CB #3395, Battle Hall 
Chapel Hill, NC 27599 

._k_Lc__a_Ld___w___e__@__e_m_a__L[~[D__c_~__e__d_~ 
http;//www.unc.edu/depts/afriafam 

From: Gore, Travis [stgore@email.unc.edu] 
Sent: Tuesday, June 14, 2011 11:12 AM 
To: Department listserv 
Subject: [afriafam] FW: IAAR 

From: Hildebrand, Reginald F 
Sent: Tuesday, June 14, 2011 11:05 AM 

To: Gore, Travis 
Subject: IAAR 
Dear Colleagues; 
As you know, the Institute of African American Research is in jeopardy because of severe budget cuts. The Provost is considering closing down the Institute, along with some 
other options. He has not yet made a decision. We must impress upon the Provost that closing the Institute would be a very bad idea. The faculty of our department have a 
special stake in future of the IAAR. Along with Stone Center and our department, the Institute is one of the three essential "legs" of the stool of African American Studies at 
this University. I suggest that we draft a letter from the Department officially urging the Provost to re-consider. The sooner the better. In the meantime, please feel encouraged 
to communicate directly with the Provost as an individual faculty member. We must take closing the Institute off the table as an option. Thanks. -Reg 

You aa~e currently subscribed to afi-iM:am as: ~!__c__a__l__c_l~y___e_@_e___n_)__a__i_!=_u__~_c_:__e__d_t!. 
T 

o unsubscfi be click here: _l!t_!l?_;!?~_!_i_ ~_t_~:__u_! )_c__:_e_d__t_~_:{_u__ i~_i_ _d_____ _3___2__._3___6_ _l_=_5__~__6__:_b_l__b_ __5_ _d__~__9__c_)_~_7_ ~__[?__5_ ~)__f__4__~ __7_ ~_b__ _7_ _t_ }_)_ _l__=3__’_a_ __5_ _f_~_~ __&____r!___]~__&_l____~_~_n___~_~_t- ~_r__n_ __&__ ~?_____2__c_)_ __3_ _2__ _3___4___7__]= 

(It may be necessary to cut and paste the above URL if the line is broken) 

or send a blank email to leave-29323471-32361596.bfb5d999979b5aagf457abTigl 3a5f65(/~listserv.unc.edu 

You are currently subscribed to al~iafam as: eunice(?~email.unc.edu. 

To unsubscribe click here: http://lists.unc.edu/u?id 32361608.e87a91a5832319540e156ada770a798d&n T&I afriat:am&o~9324466 

(It may be neces~ry m cut and paste the above URL if the line is broken) 

or send a blank email m leave-29324466-32361608.e87a91 a5832319540e156ada770a798d(tblistserv.unc.edu 



From: 

Sent: 

To: 

Subje~: 

Buell, Agatha <abuell@email.unc.edu7 

Thursday, June 23, 2011 9:56 AM 

Department listserv ~atiJalhm@list~rv.unc.edu> 

[afria!:am] PI,EAE READ - Health Insurance changes 

Dem All, 
You should have received an emMl yesterday about NU~JOR changes to the State Employee HeMth Insurance t~an. Tbe elnMl contained a lot ofinfolmation, but I 

wanted to highlight the Ngge~ change, wNch may mqNm some action on yonr part m the end of JNy. 

"For the first time, employees who ... enroll in the 80/20 Standard plan will be required to pay a premium for employee-only coverage. 

However, the 70/30 Basic plan still requires no premiums for employee-only coverage. In addition, dependent premiums will increase 

5.3 percent ... begin[ning] Sept. 1. Health insurance premiums are paid one month in advance, so you can expect to see any applicable rate 

changes in your August paycheck(s)." 

Please ~ad the emml that you ~ceived thoroughly. You will have a chance to change wh~ plan you have elected for coverage b~ween J~fl¥ 18 - 29th ONLY. 

As an example, if you recently elec~d the 80/20 #an tbr yourselfon~, and you do nothiug in JNy ~ change tNs, you will see a deduction on your August paycheck 

and ~1 future paychecks for your portion of coverage co~s. 

As a ~cond example, ifs~u mcelNy enrolled your~lf and 5~ur depeudeuts iu any plan, a Ngher deduction will be re]ten out of your Augu~ txaycheck and ~1 future 

paychecks. 

Please let ~ne know if you have questions, Travis can also be coutacted with questious, as well as Danna Richa~ts in Benefits Se~dces (O_o!3~!o___~9_~r~[sJ_~q~_~!r!R:~_sJ_~) who 

can answer tnom detailed questions. 

You roll mceNe mo~ information about how to enroll in mid-July. 

Take care, 

Agatha 

Agatha Buell 

Buslness Offlcer 
Department of Publlc Policy 

217 Abernethy Hall, CB #3435 

Department of African & Afro-American Studies 

109 Battle Hall, CB #3395 
University of North Carolina 

Chapel Hill, NC 27599 

p. 919.962.2788 

f. 919.962.5824 

..... Origlnal Message ..... 

From: nobody@notlfy.unc.edu [mallto:nobody@notlfy.unc.edu] On Behalf Of beneflts@unc.edu 

Sent: Nednesday, 3une 22, 2011 8:17 PM 

To: Buell, Agatha 

Subject: FORMAL NOTICE: Follow-Up Enrollment Period for State Health Plan 

FROM: Ashley Nicklls, Benefits Servlces 

Offlce of Human Resources 

Enrollment Dates: 3uly 18-29, 2811 

Effective Dates: Sept. 1, 2011-3une 30, 2012 

Health beneflts for teachers and state employees are determined by the 

North Carolina General Assembly. In lts most recent session, the General 

Assembly passed legislation maklng changes to premiums, copays and 

deductibles for the State Health Plan. Due to these changes, which go 

lnto effect Sept. 1, the State Health Plan must conduct a follow-up 

enrollment, which will take place ]uly 18-29. 

During this period, members will have the opportunity to change their 

plan elections and add eligible dependents. For a comparison of the 

changes in copays and deductibles, see 

http://shpnc.org/pdf/follow-up-enrollment/plan-comparison.pdf. 

Along with these other changes, the Comprehensive Wellness Initiative 

(CWI) has been eliminated. Therefore, effective Sept. 1, the tobacco 

cessation and weight management components will no longer determine the 

plan in which members may enroll. If members previously elected to 

enroll in the 7~/3Q Basic plan due to CWI, they can now enroll in the 

80/20 Standard plan. 

*Members who wish to remain in the plan that they enrolled in during the 

enrollment period that ended June 8 will not need to do anything during 

the follow-up enrollment period.* 

For the first time, employees who wish to enroll in the 80/20 Standard 

plan will be required to pay a premium for employee-only coverage. 

However, the 7~/30 Basic plan still requires no premiums for 

employee-only coverage. In addition, dependent premiums will increase 

5.3 percent for the 2011/12 benefit plan year, which begins Sept. 1. The 

rates can be found at 
http:!!shpnc.orgipdfifollow-up-enrollmentiactive-retiree-rates.pdf. 

Health insurance premiums are paid one month in advance, so you can 

expect to see any applicable rate changes in your August paycheck(s). 

Members will receive new identification cards by July i to reflect 

benefit changes selected during last month’s annual enrollment. Members 

will also receive new identification cards by Sept. 1 reflecting any 

changes made during the follow-up enrollment. 



Benefits Services will provide additional enrollment information and 

instructions in the near future. The State Health Plan wlll mail 

additional information regarding this enrollment perlod dlrectly to your 

home address. 
If you have questions, contact Beneflts Servlces in the Offlce of Human 

Resources at 962-3871. 
This emall ls sponsored by: Office of Human Resources 

You a~ce currently subscribed to atiial?am as: eunice~;email,tmc,edu. 

To unsubscribe click here: hltp:/ilists.unc.edu/u?id=32361608.e87a91 a5832319540e 156ada770a798d&n=T&l =atiiafam&o=29374259 

(It may be necessa~ to cut and paste the above URL if the line is broken) 

or send a blank em~l to [.e..a.5:.e..-.~.2.~.9.~..7~4~2~5.~.-~3..2~3..~..~6..(.!..8.:..e~8.Z.@..!2.a.~..2~3..~.~.~!.~J£~7~i.~2u~:~~ 



FFOlII: 

Sent: 

To: 

Subject: 

Attach: 

Vargas, Rodney Joaquin <rvargas@email.unc.edu;, 

Wednesday, July 20, 2011 8:06 AM 

SaNe, Eunice N <eunice@email.unc.edu> 

FW: UNC proposal 

SAProposalJuly 152011 .docx 

Hi Eunice, 

Please take a look at the draft attached and let me know if },ou think it is fine to move forward. [:eel free to edit as needed, the section on Safety, 1 think can be 

improved. Also, should you list Patrick Bond as a co-il~structor in one of the courses? 

I look forward to hearing back from you. "]’hat,ks for aH [:he help w~th writing this proposal, 

Mambo fl’eshL 

Rodney 

Confidentiality Notice: This e-mail message, including attachments, is for the sole 2se of the intended recipient(s) and may contain 

con fident J ai 

information. A~y unaathorized review, use, disclosure, or distribution Js 

sender by reply e-mail and destroy all copies of the original message. 

F~m: Helen Poonen [ma~to:Poonenh@u~n.ac.za] 
Sent: Wednesday, July 20, 201~ ~:16 AN 

Te: Vargas, Rodney Joaquin 

Subje¢t: Re: ~NC proposal 

Dear Rodney 
I’m well than~ for asking, please note that I ~ill fo~ard to you shortly Patrick’s recent CV. Please pass my best wishes to Eunice. 

Warmest Wishes 

Helen 

> >> "Vargas, Rodney Joaquin" <rvargas@email.unc.edu> 2011/07/19 07:36 PM >> > 

Dear Helen, 

I hope this message finds you doing very well. 

Professor Sahle and myself are working hard in the proposal for the program in 20:12. I need to ask you for Professor Patrick Bond’s Curriculum Vitae. Would 

you kindly send me a copy to attach to the proposal? Thanks so much for your help. 

All the best, 

Rodney 

Please find our Email Disclaimer here-->: h~p://wwwAikzn.ac.za/disclaimer 
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CIVIL SOCIETY, GLOBALIZATION AND DEVELOPMENT: SOUTH AFRICA 

Dear Colleagues: 

The Study Abroad Office in conjunction with the Department of African and Afro- 
American Studies and the Curriculum in Global Studies writes to submit this proposal 
pertaining to a six week Summer Program at the University of KwaZulu-Natal’ s Center 
for Civil Society in Durban, South Africa. If approved, the program will start the summer 
of 2012. The proposal has been developed over the last year by Dr. Eunice Sahle 
(Associate Professor, Department of Africa Studies and Curriculum in Global Studies) 
and Mr. Rodney Vargas (UNC-Chapel, Office of Study Abroad). As part of this process, 
Mr. Vargas and Dr. Sahle held meetings with several members of the program’s partners 
at the Center for Civil Society in May of 2011. They also visited sites in Durban and 
outside Durban that will offer students opportunities to deepen their knowledge about 
South Africa’s economic, political and socio-cultural processes historically and in the 
contemporary era. 

Partner Institution: University of Kwazulu-Natal (UKZN) 

The University of KwaZulu-Natal i s one of the leading institutional of higher learning in 
South Africa and Africa. More importantly, its School of Development Studies, which 
hosts the Center for Civil Society, offers a renowned program in Development Studies 
which attracts students from the rest of Africa, Europe, North America, Asia, Middle East 



and Latin America. Further, the Center for Civil Society is a leading site for studies on 
the intersection of globalization, development, state, human rights and the role of civil 
society in economic, cultural and political processes. Its current Director, Professor 
Patrick Bond, is a well known economic geographer who is respected for his work on 
South Africa’s political economy, civil society and global issues. Further, in recent 
decades, Dr. Sahle has collaborated on various projects with intellectuals in South Africa, 
particularly at the University of K~vaZulu-Natal where she has been a visiting scholar 
while carrying out research on civil society organizations in Durban. 

In addition to the Center for Civil Society, the University of KwaZulu Natal has various 
academic units focusing on issues that are relevant to the central intellectual concerns of 
the program. For example, Professor Alan Whiteside’s Health Economics and HIV/A1DS 

Research Division (HEARD) ~vill offer important resources as students engage with 
debates concerned with HIViAIDS in South Africa. Further, the Community Scholars 
Program linked to the Center for Civil Society will provide students with excellent 
opportunities to discussion issues they will be studying in class with scholars who are 
involved in various economic, human rights and others social practices at the community 
level. 

Additional information about UKZN and the Center for Civil Society can be found at: 

http ://www.ukzn. ac.za/ccs 

Rationale for the program 

The main objective of the proposed program is to study economic and political 
developments in South Africa and Africa in general in the context of the historical 
process of globalization. Since the end of apartheid, South Africa has been considered an 
emerging economic and political power - in line with countries such as Brazil, India and 
China - with growing influence on political and economic processes in the Southern 
African region and other parts of Africa. In addition, during this period the country has 
seen the rise of civil society groups such as the Treatment Action Campaign and others 
that have engaged with the South Africa government and global actors in matters 
concerning sectors such as on health, education and economic policy. These groups have 
also utilized and broadened intellectual and policy debates involving discourses on 
human rights and constitutionalism in the country. 

In light of these developments, the two courses that will be offered in the program will 
explore the following themes: South Africa’s economic and political processes in the 
contemporary phrase of globalization; South Africa’s role in regional (Southern African 
Development Community) and continental (The African Union) political and economic 
blocs; institutions of global governance and multinational corporations and South 
Africa’s development; civil society and development issues in contemporary South 
Africa; human rights debates in South Africa as they pertain to - health (focusing on 
HIViAIDS) and water and sanitation (inanda Dam communities outside Durban), poverty 
(Chatsworth) and the environment (South Durban). These themes will offer students an 



excellent introduction to contemporary intellectual and public policy debates in South 
Africa. 

Program Structure and Content 

The program will be offered from May 15 to June 30 at the University of KwaZulu- 
Natal’s Center for Civil Society. Students will receive UNC graded credit for two 
courses, which carry 6 credits and fulfill both General Education and Elective course 
requirements. Description of the content and grading structure and overall course 
requirements are indicted in the sample courses attached to this proposal. 

The following courses will be offered: 

INTS 405: Comparative political economy of development (Professor Eunice Sahle) 

During a regular semester at UNC, this course examines the emergence of the field of 
development studies in the post-1945 and examines the evolution of 
dominant development discourses and concrete historical processes of development in 
selected countries in Asia, Africa, Caribbean and Latin America. 

For the program in South Africa, the course will focus on South Africa’s economic and 
political developments in the contemporary phase of globalization; South Africa’s role in 
regional (Southern African Development Community) and continental (The African 
Union) political and economic blocs; institutions of global governance and multinational 
corporations and South Africa’s development; civil society and development issues in 
contemporary South Africa. Dr. Sahle will work closely with Professor Patrick Bond in 
the evolution of this seminar. 

AFRI 416: Human rights and social justice movements in contemporary Africa 
(Professor Eunice SaMe) 

When offered at UNC, this seminar examines major debates pertaining to philosophies of 
rights and justice and explores the ways in which they inform contemporary social 
movements’ projects in Africa. The course further explores the links between African 
human rights and social justice movements with developments at the global level such as 
the evolution of International Criminal Court tribunals, transitional justice issues and the 
World Social Forum process. 

While drawing on elements of these themes, the course in South Africa will focus on civil 
society groups in the post-apartheid era with a specific study of their role in the following 
areas: HIViAIDS, poverty and the environment. 

Please see Appendix One for the proposed courses schedule for the summer 2012 and 
Appendix Two for the program syllabi. Please see Appendix Three for the CV of the 
non-UNC faculty. 



Program Activities 

The students will participate in three "Reality Tours" coordinated by UKZN’s Centre for 
Civil Society. With these reality tours the Centre introduces students to the work of 
leading social activists and environmentalists. The community groups to be visited will 

be: 

a) Inanda Dam, the hotly-contested source of Durban’s water; b) Chatsworth, the 
largest petrochemical complex in a residential area in Africa, a variety of shack 
settlements and working-class ’African’, ’Indian’ and ’coloured’ neighbourhoods; 
and, c) South Durban Community Environmental Alliance. 

Students will have opportunity to volunteer with University of KwaZulu-Natal 
recommended civil society groups. This will be in group format and it is not a 
requirement of the program. 

Program Requirements 

Minimum GPA requirement will be 3.2 for upper level Juniors. 

The program will be available to eligible UNC undergraduate and graduate students only. 

Student Accommodation and Resources 

At the Centre for Civil Society visiting students will use their classrooms and facilities 
during the summer program. CCS provides Visiting Students with a temporary university 
access card, access to the UKZN library and the CCS resource centre, access to a 
computer and shared workspace, and a warm invitation to participate in all CCS events. 
The UNC group will also have access to the campus clinic, restaurants, banks, travel 
agencies, bookstore and convenience food markets. 

Students will live in a Guest House located in a vet?- safe neighborhood within walking 
distance of the UKZN campus, shops, banks, restaurants and clinics. Students will be in 
comfortable double rooms and will be provided breakfast. The House also provides 
access to a fully stocked guest kitchen, internet, barbeque facilities, laundry services and 
it is on all main bus routes. 

SafeD" aud Security in South Africa 

Street crime is the major risk that students will face in South Africa, also, most reported 
crime incidents are with an ATM, as there are many scams that involve stealing cash, 
cards, personal identification number or all three. In general, Durban is much safer than 
such cities as Johannesburg and Cape Town where crime can be violent, but street 
pickpockets are abundant. Students will be advised to follow the basic safety precautions 
to minimize the risks, such as remaining alert and exercising common sense. Students 
need to be careful, pay very close attention to what those around are doing at crowded 



areas, especially at traffic lights, guard their bags and cameras carefully and be aware that 
they are not being followed. 

The US State Department indicates that "The vast maj ority of visitors complete their 
travels in South Africa without problems; however, visitors should be aware that criminal 
activity, often violent, is prevalent throughout the country. The government has in place 
a number of strong anti-crime initiatives, but violent crimes such as armed robbery, 
carj acking, mugging, "smash-and-grab" attacks on vehicles, and other incidents are still 
common and do affect visitors and resident U.S. citizens." The US State Department 
offers additional specific information on South Africa at the following web site: 

http:iitravel, state.govitravelicis~a_twicisicis_1008.html 



We hope this proposal has given a clear representation of the summer study abroad 
program that we wish to offer in 2012 and thereafter ever3, year. We are happy to provide 
any further information that you may need to evaluate this proposal. 

Sincerely, 

Michael Lambert 
Director, Center for African Studies 

Julius Nyang’ oro, Ph.D. 
Chair 
African and Afro-American Studies Department 

Andrew Reynolds 
Chair 
Curriculum in Global Studies 

Robert Miles, PhD. 
Associate Dean for Study Abroad and International Exchanges 



APPENDIX ONE 

PROGIL~M SCHEDULE 

APPENDIX TWO 

COURSES SYLLABI 

APPENDIX THREE 

NON-UNC FACULTY CVS 



From: 

Sent: 

To: 

Subject: 

Attach: 

Bliss, Jessa <~jessa bliss@nnc.edu> 

Friday, July 29, 2011 12:28 PM 

SaNe, Eunice N <eunice@email.nnc.edu:~ 

RE: CCO AFRI 101 readings: Fair use 

CCO AFRI 101 Readings Batch 1.zip 

Hi Eunice, 

Here’s the first rapped file of the AFRI 101 readings I will be sending you the rest in follow-up emails. Again, I do not have the following readings, so you will need to provide PDFs of them 
to e-reserves: 

- Ngugi ~va Thiong’o, Penpoints, Gunpoints and Dreams: To~vards a Critical Theory of the Arts and the State in Aiicica, Chapter 1 
- Joseph R. Oppong al’~d Ezekiel Kalipeni, "Perceptions and M~scperptions of AIDS in Africa" 
- Susan Craddock, "The Politics of HIV/AIDS in Africa: Representation and the Political Economy of Disease" 
- Ezekiel Kalipeni, Susan Craddock and Jayati Ghosh, "Mapping the A~DS Pandemic in Eastern and Southern Africa: A Critical Overview" 
- Seven Friedman and Shauna Mottiar "Seeking the tligh Ground: The Treatment Action Campaign and the Politics of Morality" 
- Susan Craddock, "Aids and Ethics: Clinical Trials, Pharmaceuticals, and Global Scientific Practice" 

I did not include the Mensah reading in the zipped files since you said you wanted to leave it out of the course (for Lesson 12) There’s also a discussion question that mentions Mensah in 
that lesson. Would you like me to delete both the reading and the question? 

Thanks again! 

Jessa 

..... Original Message ..... 

From: Bliss, Jessa 

Sent: };riday, July 29, 2011 12:17 PM 

To: Sahle, Eunice N 

Subject: RE: CCO AFRI 101 readings: Fair use 

Hi Eunice, 

Great! I’m glad to hear it I will send you the PD[~’s that I have shortly (I will try to zip the :files together, but they might have to come in multiple e-mails due to the large size). In addition to 
the readings you added 12~r Lesson 13, I also do not have a copy of the following reading: 

-Ngugi wa Thiong’o, Penpoints, Gunpoints and Dreams: Towards a Critical Theory of the Arts and the State in Africa, Chapter 1 

I believe this is also newly added for the fall’.’ 

Thanks! 

Jessa 

..... Original Message ..... 
From: Sable, Eunice N 
Sent: Friday-, July 29, 2011 11:24 AM 
To: Bliss, Jessa 
Subject: RE: CCO AFRI 101 readings: Fair use 

Hi Jessa, 

Ai-Ling has been very helpful! 

Kindly- send the pdfs and I will forward them to her for E-Resep,~e placement. 

Thanks. 

Best wishes, 

Eunice 

From: Bliss, Jessa 
Sent: Friday, July 29, 2011 8:29 AM 
To: Sahle, Eunice N 
Subject: RE: CCO AFRI 101 readings: Fair use 

Hi Etmice, 

Yes, I would contact Ai-Ling to get these materials removed. I would recommend copying reservereading@unc edu on your e-mail, just in case Ai-Ling is presently unavailable. 

E-reselwes actually only has a 2-3 day processing time, so if you have the PDFs available, I think it would be very feasible to have them available before classes start. I’ll go ahead and 
remove the Joseph Mensah chapter from the course site 

Let me know what you decide to do, and I will alter the directions for students on the course site for fall; for example, I’ll change "Available on Sakai" to "Available on e-reserves." As you 
know, e-reserves will renew your readings from semester to semester, so I think it will be a more manageable way of organizing the course readings (in addition to complying with all Fair use 
rights and copyright law). 

Thanks again for helping us get this in line! It’s much appreciated. 



Jessa 

..... Original Message ..... 
From: Sahle, Eunice N 
Sent: Friday, July 29, 2011 S:l 1 AM 
To: Bliss, Jessa 
Subject: RE: CCO AFRI 101 readings: Fair use 
Importance: High 

Dear Jessa, 

I have reviewed the material and here is my take. 

1)E-Reserves: Yes, the list needs to be cleaned up. Here are the only two readings that need to remain there: 

Rodncy, Walter 
Mamdani, Mahmood 

Do I need to get in touch Ai-Ling Chang to have these removed? 

2) Fair use: I have reviewed the material and they coraply with the Fair Use provisions. The only reading I will remove frora the course outline is Joseph Mensah’s chapter. For the new 
additions, I will turn them to pdfs next week when I return from Canada. 

How- long do you think the Library will take to place the material on E-reserve? My feeling is that given that we only have 3 weeks before school starts, I might as well place the material on 
Blackboard for this semester and send to E-reselwe for next year. What do you thirtk’.’ 

Thartks so much Jessa for all your help. 

Best wishes, 
Eunice 

From: Bliss, Jessa 
Sent: Thursday, July 28,2011 12:06 PM 
To: Sahle, Eunice N 
Subject: CCO AFRI 101 readings: Fair use 

Hi Eumce, 

We’ve recently been evaluating the use of articles in our courses in regards to fair use. There are a number of articles/readings that are currently being posted on Blackboard for AFRI 101, 
and we need to be assured that they fall under the Universi~’s fair use policy 

I can therefore extract the documents that the course had posted on Blackboard (and send them to you), but I cannot repost them in Sakai. Kyou yourself wish to post any of the articles on 
Sakai, we ask that you look over this fair use ~vorksheet (http://www.northcarolina.edu/legal/sm/copyrightownership/PrimerFair Use ;Vorksheet042209.pdf) and make sure that the article 
(s) qualify under fair use. If you do decide that some of the articles qualify for fair use, and you plan to post them to Sakai, please send me an e-mail to that effect so I can keep it in my 
records. I know some of the articles are authored by you, so I’m sure you can determine fair use for those rather quickly. 

The alternative and nay recommendation, however, is to get these articles on e-reserves. I know that AFRI 101 does have and utilize e-reserves, but currently there is only one document on 
e-reserves being used in the course (Rodney reading). You can contact Ai-Ling Chang (ailingc@emaihunc.edu<mailto:ailin~c@emaihunc edu>), the Reserves Supervisor, to help assist you 
get these readings on e-reserves. Here’s the e-reserves site ~vith the appropriate forms: http://w~vw lib.unc.eduireserves/iblrns.htmh Just let me know if you need me to extract the 
articles/readings out of Blackboard for you in order to submit the files to e-reserves I do not have access, however, to the electronic files for the new articles/readings you added in your Fall 
2011 revisions The attached Word document is a list of the current articles/readings used for the course that are being put directly on Blackboard (and have the question of fair use). 

Also, the CCO AI:RI 101 e-reserves site does already have a large number of documents on it, so it can probably be cleaned out and/or replaced with the cun-ent documents 12~r the course 
that need to be on there. It does cost the library money to renew these resources every semester, so if they’re not being utilized, the?" could definitely be a cost saver by being removed I’ve 
attached a screenshot to this e-mail so you can see the current articles on e-reserves for the course. 

Thanks for working with us in getting this cleaned up, Bunice. We :find it very unportant to get all of these issues squared away for our fall courses. Please let me know if you have an?’ 
questions or concerns. Thanks again! 

Jessa 

Jessa Bliss 
Instructional Designer 
The Friday Center for Continuing Education Umversity of North Carolina at Chapel tlill 
100 t;riday Center IN-~ve, CB #1020 
Chapel t Ii[1, NC 27599 

Ph: 919.962.7974 

j essa@unc edu 

www. fridaycenter.unc edu 



CONCERNING VIOLENCE 

National liberation, national renaissance, the restoration 
of nationhood to the people, commonwealth: whatever 
may be the headings used or the new formulas introduced, 
decolonization is always a violent phenomenon. At what- 
ever level we study itmrelationships between individuals, 
new names for sports clubs, the human admixture at cock- 
tail parties, in the police, on the directing boards of 
national or private banks-decolonization is quite simply 
the replacing of a certain i"s__pe~-ie~, of men by another 
"species" of men. Without any period of transition, there 
is a total, complete, and absolute substitution. It is true 
tha~ we could equally well-s~ess~-~i~e ris~ bf~i-new nation, 
the setting up of a new state, its diplomatic relations, and 
its economic and political trends. But we have precisely 
chosen to speak of that kind of ~ut~-~al which charac- 
terizes at the outset all decolonization. Its unusual im- 
portance is that it constitutes, from the very first day, the 

minimum demands of the colonized. To tell the truth, the 
proof of success lies in a whole social structure being 
changed from the bottom up. The extraordinary impor- 

tance of this change is that it is willed, called for, de- 
manded. The need for this change exists in its crude state, 

impetuous and compelling, in the consciousness and in the 
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lives of the men and women who are colonized. But the 
possibility of this change is equally experienced in the 
form of a terrifying future in the consciousness of another 
"species" of men and women: the colonizers. 

Decolonization, which sets out to change the order of 
the world, is, obviously, a program of complete disorder. 
But it cannot Come as a result of magical practices, nor of 
a natural shock, nor of a friendly understanding. Decol- 
onization, as we know, is a historical process: that is to 
say that it cannot be understood, it Cannot become in- 
telligible nor clear to itself except in the exact measure 
that we can discern the movements which give it histori- 
cal form and content. Decolonization is the meeting of 
tnvo forces, opposed to each other by their very nature, 
which in fact owe their origina!ity to that sort of sub- 
stantification which results from and is nourished by the 
situation in the colonies. Their first encounter was marked 
by violence and their existence together--that is to say 
the exp!oitation of the native by the settler--was carried 
on by dint of a great array of bayonets and cannons. The 
settler and the native’are old acquaintances. In fact, the 
se~ffe~r is right -wh6n he speaks of knowing "them" well. 

!For it is the settler who has brought the native into 
existence and who perpetuates his existence. The settler 
owes the fact of his very existence, that is to say, his 
property, to the colonial system. 

~uencesDec°l°nizati°nindividualsneVerand takes p/ace unnoticed, for it in- modifies them fundamentally. It transforms spectators crushed with their inessentiality into 
privileged actors, with the grandiose glare of history’s 
floodlights Upon them. It brings a natural rhythm into 
existence, introduced by new men, and 

,~ ~-.~ with it language and a new numamty. Decolonization a new 

is the 

veritable creation of new men. But this creation owes 
nothing of its legitimacy-~-~o any Supernatural power; the 
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"thing" which has been colonized becomes man during 
the same process by which it frees itself. 

In decolonization, there is therefore the need of a com- 
plete calling in question of the colonial situation. If we 
wish to describe it precisely, we might find it in the well- 
known words: "The last shall be first and the first last." 
Decolonization ~-~he pu~ing into practice Of this sen- 

tence. That is why, if we try to describe it, all decoloniza- 
tion is successful. 

The naked truth of decolonization evokes for us the 
searing bullets and bloodstained knives which emanate 
from it. For if the last shall be first, this will only come 
to pass after a murderous and decisive struggle between 
the two protagonists. That affirmed intention to place the 
last at the head of things, and to make them climb at a 
pace (too quickly, some say) the well-known steps which 
characterize an _organized societY, can only triumph if we 
use all means to turn the scale, including, of course, that 
of violence. 

You do not turn any society,, however primitive it may 
be, upside down with such a program if you have not 
decided from the very beginning, that is to say from the 
actual formulation of that program, to overcome all the 
obstacles that you will come across in so doing. The native 
who decides to put the program into practice, and to be- 
come its moving force, is ready for violence at all times. 
From birth it is clear to him that this narrow world, 
strewn with prohibitions, can only be called in question 
by absolute violence. 

The colonial world is a world divided into compart- 
ments. It is probably unnecessary to recall the existence 
of native quarters and European quarters, of schools for 
natives and schools for Europeans; in the same way we 
need not recall apartheid in South Africa. Yet, if we 
examine closely this system of compartments, we will at 
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least be able to reveal the lines of force it implies. This 

approach to the colonia! world, its ordering and its geo- 
graphical layout will allow us to mark out the lines on 
Which a decolonized society will be reorganized. 

The colonial world is a world cut ~n~o. The dividing 
line, the frontiers are shown by barracks and police sta- 
tions. In the colonies it is the policeman and the soldier 

who are the ol~cial, instituted go-betweens, the spokesmen 
of the settler and his rule of oppression. In capitalist 

societies the educational system, whether lay or clerical, 
the structure of moral reflexes handed down from father 
to son, the exemplary honesty of workers who are given 
a medal after fifty years of good and loyal service, and the 

affection which springs from harmonious relations and 
good behavior--all these aesthetic expressions of respect for 
the established order serve to create around the exploited 

person an atmosphere of submission and of inhibition 

which lightens the task of policing considerably. In the 
capitalist COuntries a multitude of moral teachers, Coun- 
selors and "bewilderers" separate the exploited from those 

in power. In the colonial COuntries, on the contrary, the 
policeman and the soldier, by their immediate presence 
and their frequent and direct action maintain contact with 

the native and advise him by means of r/fie butts and 
napalm not to budge. It is obvious here that the agents 
.of government speak the language of pure force. The 

intermediary does not lighten the Oppression, nor seek to 
hide the domination; he shows them up and puts them 
into practice with the clear conscience of an upholder of 
the peace; yet he is the bringer of violence into the home 
and into the mind of the native. 

The zone where the natives live is not Comp!~mentary 
to the zone inhabited by the settlers. The two zones are 

opposed, but not in the service of a higher unity. Obe- 
dient to the rules of pure Aristotelian logic, they both 
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follow the principle of reciproca! exclusivity. No concilia- 
tion is possible, for of the two terms, one is superfluous. 

;q , The .settlers town is a strongly built town, all made of 
ston~-a-~t Steel. It is a brightly lit town; the streets are 
covered with asphalt, and the garbage cans swallow all 
the leavings, unseen, unknown and hardly thought about. 
The settler’s feet are never visible, except perhaps in the 
sea; but there you’re never close enough to see them. His 
feet are protected by strong shoes although the streets of 
his town are clean and even, with no holes or stones. The 
settler’s town is a well-fed town, an easygoing town; its 
belly is always full of good things. The settlers’ town is a 
town of white people, of foreigners. 

The town belonging to the colonized people, or at least 
the/ii~_a_five town, the Negro village, the medina, the reser- 
vation, is a place of ill fame, peopled by men of evil 
repute. They are born there, it matters little where or 
how; they die there, it matters not where, nor how. It is 
a world without spaciousness; men live there on top of 
each other, and their huts are built one on top of the 
other. The native town is a hungry town, starved of bread, 
of meat, of shoes, of coal, of light. The native town is a 
crouching village, a town on its knees, a town wallowing 
in the mire. It is a town of niggers and dirty Arabs. The 
look that the native turns on the settler’s town is a look 
of lust, a look of~envyi it expresses his dreams of posses- 
sion--all manner of possession: to sit at the settler’s table, 
to sleep in the settler’s bed, with his wife if possible. The 
colonized man is an envious man. And this the settler 
knows very well; when their glances meet he ascertains 
bitterly, always on the defensive, "They want to take our 
place." It is true, for there is no native who does not 
dream at least once a day of setting himself up in the 
settler’s place. 

This world divided into compartments, this world cut 
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in two is inhabited by two different species. The originality 
of the colonial context is that economic reality, inequality, 
and the immense difference of ways of life never Come to 
mask the human realities. When you examine at close 

quarters the colonial context, it is evident that what par- 
cels out the world is to begin with the fact of belonging 
to or not belonging to a given race, a given species. In 
the colonies the economic substructure is also a super- 

structure. The cause is the consequence; you are rich 
because you are white, you are white because you are rich. 

This is why Marxist analysis should always be slightly 
stretched every time we have to do with the colonial 
problem. 

Everything up to and including the very nature of pre- 
capitalist society, so well explained by Marx, must here be 
thought out again. The serf is in essence different from the 
knight, but a reference to divine fight is necessary to 
legitimize this statutory difference. In the colonies, the 
foreigner coming from another country imposed his rule 
by means of guns and machines. In defiance of his success- 
ful transplantation, in spite of his appropriation, the set- 
tier still remains a foreigner. It is neither the act of owning 
factories, nor estates, nor a bank balance which dis- 
tinguishes the governing classes. The governing race is 
first and foremost those who come from elsewhere, those 
who are unlike the original inhabitants, "the thers. 

0 The violence which has ruled over the ordering of the 
colonial world, which has ceaselessly drummed the rhythm 
for the destruction of native social forms and broken up 

without reserve the systems of reference of the economy, 
the customs of dress and external life, that same violence 
will be claimed and taken over by the native at the mo- 
ment when, deciding to embody history in his own per- 
son, he surges into the forbidden quarters. To wreck the 
colonial world is henceforward a mental picture of action 
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which is very dear, very easy to understand and which 
may be assumed by each one of the individuals which con- 
stitute the colonized people. To break up the colonial 
world does not mean that after the frontiers have been 
abolished lines of communication will be set up between 

the two zones. The destruction of the colonial world is 
no more and no less that the abolition of one zone, its 
burial in the depths of the earth or its expulsion from the 

The natives’ challenge to the colonial world is no._~_~t a 
rational confrontation of points of view. It is not a treatise 
on the universal, but the untidy affirmation of an original 
idea pried as an absolute. The colonial world is a 
Manichean world. It is not enough for the settler to de- 
~-pi~ysically, that is to say with the help of the army 
and the police force, the place of the native. As if to show 
the totalitarian character of colonial exploitation the 
settler paints the native as a sort of quintessence of evil.* 
Native society is not simply descn~bed as a society lacking 
in values. It is not enough for the colonist to affa’m that 
those values have disappeared from, or still better never 
existed in, the colonial world. The native is declared in- 
seus~le to ethics; he represents not only the absence of 
values, but also the negation of values. He is, let us dare 
to admit, the enemy of values, and in this sense he is the 
absolute evil. He is the corrosive dement, destroying all 
that comes near him; he is the deforming dement, dis- 
figuring all that has to do with beauty or morality; he is 
the depository of maleficent powers, the unconscious and 
irretrievable instrument of blind forces. Monsieur Meyer 
could thus state seriously in the French National Assem- 
bly that the Republic must not be prostituted by allowing 

* We have demonstrated the mechanism of this Maniehean world 
in Black Skin, WMt, Mask (New York: Grove Press, 1967). 
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the Algerian people to become part of it. All values, in 
fact, are irrevocably poisoned and diseased as soon as they 
are allowed in contact with the colonized race. The cus- 
toms of the colonized people, their traditions, their myths 
--above all, their myths--are the very sign of that poverty 
of spirit and of their constitutional depravity. That is why 
we must put the DDT which destroys parasites, the 
bearers of disease, on the same level as the Christian re- 
ligion which wages war on embryonic heresies and in- 
stincts, and on evil as yet unborn. The recession of yellow 
fever and the advance of evangelization form part of the 
same balance sheet~ But the triumphant c       " " 

ornmumques 

from the missions are in fact a source of information con- cerning the implantation of foreign influences in the core 
of the colonized people. I speak of the Christian religion, 
and no one need be astonished. The Church in the 
colonies is the white people’s Church, the foreigner’s 
Church. She does not call the native to God’s ways but 
to the ways of the white man, of the master, of the op- 
pressor. And as we know, in this matter many are called 
but few chosen. 

At times this Manicheism goes to its logical conclusion 
and dehumanizes the native, or to speak plainly, it turns 
him into an animal. In fact, the terms the settler uses 
when he mentions the native are zoological terms. He 
speaks of the yellow man’s reptilian motions, of the stink 
of the native quarter, of breeding swarms, of foulness, of 
spawn, of gesticulations. When the settler seeks to describe 
the native fully in exact terms he constantly refers to the 
bestiary. The European rarely hits on a picturesque style; 
but the native, who knows what is in the mind of the 
settler, guesses at once what he is thinking of. Those 
hordes of vital statistics, those hysterical masses, those 
faces bereft of all humanity, those distended bodies which 
are like nothing on earth, that mob without beginning or 

Concerning Violence / 43 

end, those children who seem to belong to nobody, that 
laziness stretched out in the sun, that vegetative rhythm 
of life--all this forms part of the colonial vocabulary. 
General de Gaulle speaks of "the yellow multitudes" and 
Francois Mauriac of the black, brown, and yellow masses 
which soon will be unleashed. The native knows all this, 
and laughs to himself every time he spots an allusion to 
the animal world in the other’s words. For he knows that 
he is not an animal; and it is precisely at the moment he 
realizes his humanity that he begins to sharpen the 
weapons with which he will secure its victory. 

As soon as the native begins to pull on Dis moorings, 
and to cause anxiety to the settler, he is handed over to 
wall-meaning souls who in cul~ral congresses point out to 
him the specificity and wealth of~’,Western values’: But 
every time Western values are mentioned they produce in 
the native a sort of stiffening or muscular lockiaw. During 
the period of decolonization, the native’s reason is ap- 
pealed to. He is offered definite values, he is told fre- 
quently that decolonization need not mean regression, 
and that he must put his trust in qualities which are well- 
tried, solid, and highly esteemed. But it so happens that 
when" the native hears a speech about Western culture he 
pulls 6ut his knife--or at least he makes sure it is within 
reach. The violence with which the supremacy of white 
values is affirmed and the aggressiveness which has per- 
meated the victory of these values over the ways of life 
and of thought of the native mean that, in revenge, the 
native laughs in mockery when Western values are men- 
tioned in front of him. In the colonial context the settler 
only ends his work of breaking in the native when the 
latter admits loudly and intelligibly the supremacy of the 

I white man’s values. In the period of d.ecolonization, the 
i colonized masses mock at these very values, insult them, 

and vomit them up. 
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~,.    This phenomenon is ordinarily masked because, during 
the period of decolonization, certain co]onized intellec. 
tuals have begun a dialogue with the-bourgeoisie of the 
colonialist COuntry. During this phase, the indigenous 
population is discerned only as an indistinct mass. The 
few native personalities whom the col0fila-i~s~ bourgeois 
have come to know here and there have not sufficient 
fluence on that immediate discernment to give rise to 
nuances. On the other hand, during the period of libera- 
tion, the colonialist bourgeoisie looks feverishly for con- 
tacts with the elite and it is with these elite that the 

familiar dialogue concerning values is carried on. The 
colonialist bourgeoisie, when it realizes that it is impossible 
for it to maintain its domination over the colonial coun- 
tries, decides to carry out a rearguard action with regard to 
culture, values, techniques, and so on. Now what we must 
never forget is that the immense maiority of colonized 
peoples is oblivious to these problems. For a colonized 
people the most essential value, because the most concrete, 
is first and foremost the land: the land which will bring 
them bread and, above all, dignity. But this dignity has 
nothing to do with the dignity of the human individual: 
for that human individual has never heard tell of it. All 
that the native has seen in his Country is that they can 
freely arrest him, beat him, starve him: and no professor 
of ethics, no priest has ever come to be beaten in his 
place, nor to share their bread with him. As far as the 

native is concerned, morality is very concrete; it is to 
silence the settler’s defiance, to break his flaunting vio- 
lence-in a word, to put him out of the picture. The well- 
known principle that all men are equal will be illustrated 
in the colonies from the moment that the native claims 
that he is the equal of the settler. One step more, and he 
is ready to fight to be more than the settler. In fact, he 
has already decided to eject him and to take his place;, as 
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we see it, it is a whole material and moral universe which 
is breaking up. The intellectual who for his part has fol- 
lowed the colonialist with regard to the universal abstract 
will fight in order that the settler and the native may live 
together in peace in a new world. But the thing he does 
not see, precisely because he is permeated by colonialism 
and all its ways of thinking, is that the settler, from the 
moment that the colonial context disappears, has no 
longer any interest in remaining or in co-existing. It is 
not bv chance that, even before any negotiation* be- 
tween" the Algerian and French governments has taken 
place, the European minority which calls itself "liberal" 
has already made its position clear: it demands nothing 
more nor less than twofold citizenship. By setting them- 

selves apart in an abstract manner, the liberals try to force 
the settler into taking a very concrete jump into the un- 
known. Let us admit it, the settler knows perfectly well 
that no phraseology can be a substitute for reality. 

Thhs the native discovers that his life, his breath, his 
beating heart are the same as those of the settler. He finds 
out that the settler’s skin is not of any more value than 
a native’s skin; and it must be said that this discovery 
shakes the world in a very necessary manner. All the new, 
revolutionary assurance of the native stems from it. For 
if, in fact, my life is worth as much as the settler’s, his 
glance no longer shrivels me up nor freezes me, and his 
voice no longer turns me into stone. I am no longer on 
tenterhooks in his presence; in fact, I don’t give a damn 
for him. Not only does his presence no longer trouble me, 
but I am already preparing such efficient ambushes for 
him that soon there will be no way out but that of flight. 

We have said that the colonial context is characterized 
by the dichotomy which it imposes upon the whole 

* Fanon is writing in 1961.--Trans. 
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pie. Decolonization unifies that people by the radical 

decision to remove from it its heterogeneity, and by unify- 
ing it on a national, sometimes a racial, basis. We know 
the fierce words of the Senegalese patriots, referring to 
the maneuvers of their president, Senghor: "We have 
demanded that the higher posts should be given to Afri- 
cans; and now Senghor is Africanizing the Europeans." 
That is to say that the native can see clearly and imme- 
diately if decolonization has come to pass or not, for his 
minimum demands are simply that the last shall be first. 

But the native intellectual brings variants to this peti- 
tion, and, in fact, he seems to have good reasons: higher 

civil servants, technicians, specialists--al! seem to be 
needed. Now, the ordinary native interprets these unfair 
promotions as so many acts of sabotage, and he is often 
heard to declare: "It wasn’t worth while, then, our be- 
coming independent . . .,, 

In the colonial countries where a real struggle for free- 
dom has taken p/ace, where the blood of the people has 
flowed and where the length of the period of armed war- 
fare has favored the backward surge of intellectuals toward 
bases grounded in the people, we can observe a genuine 
eradication of the superstructure built by these intellec- 
tuals from the bourgeois colonialist en" 

colonialist bourzeoisie i- :,o     . . .vlronment. The 
,t~ narclsslstlc dialogue, ex- 

t’uun~ea oy tt~e members of its universities, had in fact 
deeply implanted in the minds of the colonized inte!lec- 
tual that the essential qualities remain eternal in spite of 
all the blunders men may make: the essential qualities of 
the We}t, of course. The native intellectual accepted the 
cogency of these ideas, and deep down in his brain you 
could always find a vigilant sentinel ready to defend the 
Greco-Latin pedesta!. Now it so happens that during the 
struggle for liberation, at the moment that the native 
intellectual COmes into touch again with his people, this 
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artifici!l sentinel is turned into dust. All the Mediterranean 
valuesmthe triumph of the human individual, of clarity, 
and of beautymbecome lifeless, colorless knickknacks. All 
those speeches seem like collections of dead words; those 
values which seemed to uplift the soul are revealed as 
worthless, simply because they have nothing to do with 
hhe concrete conflict in which the people is engaged. 

i Individualism is the first to disappear. The native in- 
t~l~c-~ual had learnt from his masters that the individual 
ought to express himself ~ullyo The colonialist bourgeoisie 
had hammered into the native’s mind the idea of a so- 
ciety of individuals where each person shuts himself up 
in his own subjectivity, and whose only wealth is indi- 
vidual thought. Now the native who has the opportunity 
to return to the people during the struggle ~or freedom 
will discover the falseness of this theory. The very forms 
of organization of the struggle will suggest to him a dif- 
ferent vocabulary.’~Brother, sister, frienda--these are words 
outlawed by the c6i0nialist bourgeoisie, because ~or them 
my brother is my purse, my friend is part o~ my scheme 
for getting on. The native intellectual takes part, in a 
sort of auto-da-f~, in the destruction of all his idols: ego- 
ism, recrimination that springs from pride, and the child- 
~sh stupidity of those who always want to have the last 
word. Such a colonized intellectual, dusted over by 
colonial culture, will in the same way discover the sub- 

stance of village assemblies, the cohesion of people’s com- 
.mittees, arid-~he extraordinary fruitfulness oflocal meet- 
ings and groupments. Henceforward, the interests of one 
Will be the interests of al!, for in concrete fact everyone 
will be discovered by the troops, everyone will be mas- 
sacred--or everyone will be saved. The motto "look out 
for yourself," the atheist’s method of salvation, is in this 
context forbidden. 

Self-criticism has been much talked about of late, but 
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few people realize that it is an African institution. 
Vv-hether in the djemaas * of northern Africa or in the 
meetings of western Africa, tradition demands that the 
quarrels which occur in a village should be settled in 
public. It is communal self-criticism, of course, and with 
a note of humor, because everybody is relaxed, and be- 
cause in the last resort we all want the same things. But 
the more the intellectual imbibes the atmosphere of the 

people, the more completely he abandons the habits of 
calculation, of unwonted silence, of mental reservations, 
and shakes off the spirit of concealment. And it is true 

that already at that level we can say that the~, community 
triumphs, and that it spreads its own light and its own 
reason. 

But it so happens sometimes that decolonization occurs 
in areas which have not been sufficiently shaken by the 
struggle for liberation, and there may be found those 
same know-all, smart, wily intellectuals. We find intact 
in them the manners and forms of thought picked up 
during their association with the colonialist bourgeoisie. 
Spoilt children of yesterday’s colonialism and of today’s 
national governments, they organize the loot of whatever 
national resources exist. Without pity, they use today’s 
national distress as a means of getting on through schem- 
ing and legal robbery, by import-export combines, limited 
liability companies, gambling on the stock exchange, or 
unfair promotion. They are insistent in their demands for 
the nationalization of commerce, that is to say the reser- 
vation of markets and advantageous bargains for nationals 
only. As far as doctrine is concerned, they proclaim the 

pressing necessity of nationalizing the robbery of the 
nation. In this arid phase of national life, the so-called 
period of austerity, the success of their depredations is 

* Village assemblies.~Trans. 
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s~wift to call forth the violence and anger of the people. 
For this same people, poverty-stricken yet independent, 
comes very quickly to possess a socia! conscience in the 
African and international context of today; and this the 
petty, individualists will quickly learn. 

In order to assimilate and to experience the oppressor’s 
culture, the native has had to leave certain of his intellec- 
tual possessions in pawn. These pledges include his adop- 
tion of the forms of thought of the colonialist bourgeoisie. 
This is very noticeable in the inaptitude of the native 
intellectual to carry on a two-sided discussion; for he can- 
not eliminate himself when confronted with an object or 
an idea. On the other hand, when once he begins to 
militate among the people he is struck with wonder and 
amazement; he is literally disarmed by their good faith 
and honesty. The danger that will haunt him continually 
is that of becoming the uncritical mouthpiece of the 
masses; he becomes a kind of yes-man who nods assent at 
every word coming from the people, which he interprets 
as considered judgments. Now, the fellah, the unemployed 
man, the starving native do not lay a claim to the truth; 
they do not say that they represent the truth, for they 
are the truth. 

Objectively, the intellectual behaves in this phase like 
a common opportunist. In fact he has not stopped ma- 
neuvering. There is never any question of his being either 
rejected or welcomed by the people. \Vhat they ask is 
simply that al! resources should be pooled. The inclusion 
of the native intellectual in the upward surge of the masses 
will in this case be differentiated by a curious cult of de- 
tail. That is not to say that the people are hostile to 
analysis; on the contrary, they like having things explained 
to them, they are glad to understand a line of argument 
and they like to see where they are going. But at the 
beginning of his association with the people the native 
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intellectual over-stresses details and thereby comes to for- 
get that the defeat of colonialism is the real obiect of the 
struggle. Carried away by the multitudinous aspects of 
the fight, he tends to concentrate on local tasks, performed 
with enthusiasm but almost always too solemnly. He fails 
to see the whole of the movement all the time. He intro- 
duces the idea of special disciplines, of specialized func- 
tions, of departments within the terrible stone crusher, 
the fierce mixing machine which a popular revolution is. 
He is occupied in action on a particular front, and it so 
happens that he loses sight of the unity of the movement. 
Thus, if a local defeat is inflicted, he may well be drawn 
into doubt, and from thence to despair. The people, on 
the other hand, take their stand from the start on the 
broad and inclusive positions of bread and the land: how 
can we obtain the land, and bread to eat? And this ob- 
stinate point of view of the masses, which may seem 
shrunken and limited, is in the end the most worthwhile 
and the most efficient mode of procedure. 

The problem of truth ought also to be considered. In 
every age, among the people,’ truth.is the property of the 
national cause. No                       absolute’-"-V-venty, ]ao discourse on the 
purity of the soul, can shake this position. The native re- 
plies to the living lie of the colonial situation by an equal 
falsehood. His dealings with his fellow-nationals are open; 
they are strained and incomprehensible with regard to the 
settlers. Truth is that which hurries on the break-up of 
the colonialist regime; it is that which promotes the emer- 
gence of the nation; it is all that protects the natives, and 
ruins the foreigners. In this colonialist context there is no 
truthful behavior: and the good is quite simply that which 
is evil for "them." 

Th.us .we see that the p~ Ma~{cheism which gov- 
erned colonial society is p?e}~rv-ed intact durin th , " 
of decolonization; that is to say that the atria Pne:’v°edr 
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ceases to be the enemy, the opponent, the foe that must 
be overthrown. The oppressor, in his own sphere, starts 
the process, a process of domination, of exploitation and 
of pillage, and in the other sphere the coiled, plundered 
creature which is the native provides fodder for the process 
as best he can, the process which moves uninterruptedly 
from the banks of the colonial territory to the palaces and 
the docks of the mother country. In this becalmed zone 
the sea has a smooth surface, the palm tree stirs gently 
in the breeze, the waves lap against the pebbles, and raw 
materials are ceaselessly transported, justifying the pres- 
ence of the settler: and all the while the native, bent 
double, more dead than alive, exists interminably in an 
unchanging dream. The settler makes history; his life is 
an epoch, an Odyssey. He is the absolute beginning: 
"This land was created by us"; he is the unceasing cause: 
"If we leave, all is lost, and the country will go back to 
the Middle Ages." Over against him tor~d creatures, 
wasted by fevers, obsessed by ancestral customs, form an 
almost inorganic background for the innovating dynamism 
of colonial mercantilism. 

The settler makes history and is conscious of making it. 
And because he constantly refers to the history of his 
mother country, he clearly indicates that he himself is 
the extension of that mother country. Thus the history 
whict~ he writes is not the history of the country which 
he plunders but the history of his own nation in regard to 
all that she skims off, all that she violates and starves. 

The immobility to which the native is condemned can 
only be called in question if the native decides to put an 
end to the history of colonizationhthe history of pillage-- 
and to bring into existence the history of the nation--the 
history of decolonization. 

A world divided into compartments, a motionless, 
Manicheistic world, a world of statues: the statue of the 
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general who carried out the conquest, the statue of the 
engineer who built the bridge; a world which is sure of 
itself, which crushes with its stones the backs flayed by 
whips: this is the colonial world. The native is a being 
hemmed in; apartheid is simply one form of the division 
into compartments of the colonial world. The first thing 
which the native learns is to stay in his place, and not to 
go beyond certain limits. This is why the dreams of the 
native are a!ways of muscular prowess; his dreams are of 
action and of aggression. I dream I am iumping, swim- 
ruing, running, climbing; I dream that I burst out laugh- 
ing, that I span a river in one stride, or that I am followed 
by a flood of motorcars which never catch up with me. 
During the period of colonization, the native never stops 
achieving his freedom from nine in the evening until six 
in the morning. 

The colonized man will first manifest this aggressiveness 
which has been deposited in his bones against his own 
people. This is the period when the niggers beat each 
other up, and the police and magistrates do not know 
which way to turn when faced with the astonishing waves 
of crime in North Africa. We shall see later how this 
phenomenon should be iudged., When the native is 
confronted with the colonial order of things, he finds he 
is in a state of permanent tension. The settler’s world is 
a hostile world, which spurns the native, but at the same 
time it is a world of which he is envious. We have seen 
that the native never ceases to dream of putting himself 
in the place of the settler~not of becoming the settler 
but o[ substituting himself for the settler. This hostile 
world, ponderous and aggressive because it fends off the 
colonized masses with all the harshness it is capable of, 
represents not merely a hell from which the swiftest flight 

* See the section: "Colonial War and Mental Disorders." 
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possible is desirable, but also a paradise close at hand 
which is guarded by terrible watchdogs. 

The native is always on the alert, for since he can only 
make out with difficulty the many symbols of the colonial 
world, he is never sure whether or not he has crossed the 
frontier. Confronted with a world ruled by the settler, 
the native is always presumed guilty. But the native’s 
guilt is never a guilt which he accepts; it is rather a kind 
of curse, a sort of sword of Damocles, for, in his innermost 
spirit, the native admits no accusation. He is overpowered 
but not tamed; he is treated as an inferior but he is not 
convinced of his inferiority. He is patiently waiting until 
the settler is off his guard to fly at him. The native’s 
muscles are always tensed. You can’t say that he is ter- 
rorized, or even apprehensive. He is in fact ready at a 
moment’s notice to exchange the role of the quarry for 
that of the hunter. The native is an oppressed person 
whose permanent dream is to become the persecutor. The 
symbols of social ordermthe police, the bugle calls in the 
barracks, military parades and the waving flagsmare at one 
and the same time inhibitory and stimulating: for they 
do not convey the message "Don’t dare to budge"; rather, 
they cry out "Get ready to attack." And, in fact, if the native 
had any tendency to fall asleep and to forget, the settler’s 
hauteur and the settler’s anxiety to test the strength of 
the colonial system would remind him at every turn that 
the great showdown cannot be put off indefinitely. That 
impulse to take the settler’s place implies a tonicity of 
muscles the whole time; and in fact we know that in 
certain emotional conditions the presence of an obstacle 
accentuates the tendency toward motion. 

The settler-native relationship is a mass relationship. 
The settler pits brute force against the weight of numbers. 
He is an exhibitionist. His preoccupation ~vith security 
makes him remind t, he native out loud that there he alone 
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is master. The settler keeps alive in the native an anger 
which he deprives of outlet; the native is trapped in the 
tight links of the chains of colonialism. But we have 
seen that inwardly the settler can only achieve a pseudo 
petrification. The native’s muscular tension finds out_let 
regu/arly in bloodthirsty explosions--in tribal warfare, in 
feuds between septs, and in quarrels between individuals. 

Where individuals are concerned, a positive negation 
of common sense is evident. While the settler or the 
policeman has the right the live!ong day to strike the 
native, to insult him and to make him crawl to them, 
you will see the native reaching for his knife at the 
slightest hostile or aggressive glance cast on him by an- 
other native; for the last resort of the native is to defend 
his personality vis-a-vis his brother. Tribal feuds only 
serve to perpetuate old grudges buried deep in the memory. 
By throwing himself with all his force into the vendetta, 
the native tries to persuade himsel~ that colonialism does 

not exist, that everything is going on as before, that his- 
tory continues. I!ere on the level of COmmunal organiza- 
tions we clearly discern the well-known behavior patterns 
of avoidance. It is as ff plunging into a ~aternal blood- 
bath allowed them to ignore the obstacle, and to put off 
till later the choice, nevertheless inevitable, which opens 
up the question of armed resistance to colonialism. Thus 
collective autodestruction in a very concrete form is one 
of the ways in which the native’s muscular tension is set 
free. All these patterns of conduct are those of the death 
reflex when faced with danger, a suicidal behavior which 
proves to the settler (whose existence and domination is 
by them all the more iustified) that these men are not 
reasonable human beings. In the same way the native 
manages to by-pass the settler. A belief in fatality removes 
all blame from the oppressor; the cause of misfortunes and 
of poverty is attributed to God: He is Fate. In this way 
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the individual accepts the disintegration ordained by God, 
bows down before the settler and his lot, and by a kind 
of interior restabilization acquires a stony calm. 

Meanwhile, however, life goes on, and the native will 
strengthen the inhibitions which contain his aggressive- 
ness by drawing on the terrifying myths which are so 
frequently found in underdeveloped communities. There’ 
are maleficent spirits which intervene every time a step 
is taken in the wrong direction, leopard-men, serpent-men, 
six-legged dogs, zombies----a whole series of tiny animals 
or giants which create around the native a world of pro- 
hibitions, of barriers and of inhibitions far more terrifying 
than the world of the settler. This magical superstrneture 
which permeates native society fulfills certain well-defined 
fianctions in the dy~_a_~is~ .of.the libido. One of the 
characteristics of-underdevelopec~ societies is in fact that 
the libido is first a~l-~0~e~t the--concern of a group, 
or of the family. The feature of communities whereby a 
man who dreams that he has sexual relations with a 
woman other than his own must confess it in public and 
pay a fine in kind or in working days to the injured hus- 
band or family is fully described by ethnologists. We may 
note in passing that this proves that the so-called pre- 
historic societies attach great importance to the uncon- 
scious. 

The atmosphere of myth and magic frightens me and 
so takes on an undoubted reality. By terrifying me, it 
integrates me in the traditions and the history of my 
district or of my tribe, and at the same time it reassures 
me, it gives me a status, as it were an identification paper. 
In underdeveloped countries the occult sphere is a sphere 
belonging to the community which is entirely under magi- 
cal iurisdiction. By entangling myself in this inextricable 
network where actions are repeated with crystalline in- 
evitability, I find the everlasting world which belongs to 
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me, and the perenniality which is thereby affirmed of the 
world belonging to us. Believe me, the zombies are more 
terrifying than the settlers; and in consequence the prob- 
lem is no longer that of keeping oneself right with the 
colonial world and its barbed-wire entanglements, but of 
considering three times before urinating, spitting, or going 
out into the night. 

The supernatural, magical powers reveal themselves as 
essentially personal; the settler’s powers are infinitely 
shrunken, stamped with their alien origin. We no longer 
really need to fight against them since what counts is the 

.~ghtening enemy created by myths. We perceive that all 
~s settled by a permanent confrontation on the phantasmic 
plane. 

It has always happened in the struggle for freedom that 
such a people, formerly lost in an imaginary maze, a prey 
to unspeakable terrors yet happy to lose themselves in a 
dreamlike torment, such a people becomes unhinged, re- 
organizes itself, and in blood and tears gives birth to very 
real and immediate action. Feeding the moudjahidines,* 
posting sentinels, coming to the help of families which 
lack the bare necessities, or taking the place of a husband 
who has been killed or imprisoned: such are the concrete 
tasks to which the people is called during the struggle for 
freedom. 

In the colonial world, the emotional sensitivity of the 
native is kept on the surface of his skin like an open sore 
which flinches from the caustic agent; and the psyche 
shrinks back, obliterates itself and finds outlet in muscular 
demonstrations which have caused certain very wise men 
to say that the native is a hysterical type. This sensitive 
emotionalism, watched by invisible keepers who are how- 

* Highly-trained soldiers who are completely dedicated to the Mos- 
lem cause.~Trans. 
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ever in unbroken contact with the core of the personality, 
will find its fulfillment through eroticism in the driving 
forces behind the crisis’ dissolution. 

On another level we see the native’s emotional sensibil- 
ity exhausting itself in dances which are more or less 
ecstatic. This is why any study of the colonial world 
should take into consideration the phenomena of the 
dance and of possession. The native’s relaxation takes pre- 
cisely the form of a musc_ular orgy in which the most acute 

.a.~.essivity and the ~0st impelling violence are canalized, 
tramformed, and conjured away. The circle of the dance is 
a permissive circle: it protects and permits. At certain 
times on certain days, men and women come together at 
a given place, and there, under the solemn eye of the 
tribe, fling themselves into a seemingly unorganized pan- 
tomime, which is in reality extremely systematic, in which 
by various means--shakes of the head, bending of the 
spinal column, throwing of the whole body backward-- 
may be deciphered as in an open book the huge effort of 
a community to exorcise itself, to liberate itself, to explain 
itself. There are no limits--inside the circle. The hillock 
up which you have toiled as if to be nearer to the moon; 
the river bank down which you slip as if to show the 
connection between the dance and ablutions, cleansing 
and purificationmthese are sacred places. There are no 
limits--for in reality your purpose in coming together is 
to allow the accumulated libido, the hampered aggressivity, 
to dissolve as in a volcanic eruption. Symbolical killings, 
fantastic rides, imaginary mass murders--all must be 
brought out. The evil humors are undammed, and flow 
away with a din as of molten lava. 

One step further and you are completely possessed. In 
fact, these are actually organized s4ances of possession and 
exorcism; they include vampirism, possession by djinns, 
by zombies, and by Legba, the famous god of the voodoo. 
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This disintegrating of the personality, this splitting and 
dissolution, all this fu!fills a primordial function in the 
organism of the colonial world. When they set out, the 
men and women were impatient, stamping their feet in 
a state of nervous excitement; when they return, peace has 
been restored to the village; it is once more calm and 

unmoved. 
During the struggle for freedom, a marked alienation 

from these practices is observed. The native’s back is to 
the wall, the knife is at his throat (or, more precisely, the 

electrode at his genitals) : he will have no more call for 
his fancies. After centuries of unreality, after having wal- 
lowed in the most outlandish phantoms, at long last the 
native, gun in hand, stands face to face with the only 
forces which contend for his life--the forces of colonial- 
ism. And the youth of a colonized country, growing up in 
an atmosphere of shot and fire, may well make a mock 
of, and does not hesitate to pour scorn upon the zombies 
of his ancestors, the horses with two heads, the dead who 
rise again, and the djinns who rush into your body while 
you yawn. The native discovers reality and transforms it 
into the pattern of his cus[oms, into the practice of vio- 
lence and into his plan for freedom. 

We have seen that this same violence, though kept very 
much on the surface all through the colonial period, yet 
turns in the void. We have also seen that it is canalized 
by the emotional outlets of dance and possession by spirits; 
we have seen how it is exhausted in fratricidal combats. 
Now the problem is to lay hold of this violence which is 

changing direction. When formerly it was appeased by 
myths and exercised its talents in finding fresh ways of 
committing mass suicide, now new conditions will make 
possible a completely new line of action. 

Nowadays a theoretical problem of prime importance is 
being set, on the historical plane as well as on the level of 
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political tactics, by the liberation of the colonies: when 
can one affirm that the situation is ripe for a movement 
of national liberation? In what form should it first be 
manifested? Because the various means whereby decol- 
onization has been carried out have appeared in many 
different aspects, reason hesitates and refuses to say which 
is a true decolonization, and which a false. We shall see 
that for a man who is in the thick of the fight it is an 
urgent matter to decide on the means and the tactics to 
employ: that is to say, how to conduct and organize the 
movement. If this coherence is not present there is only a 
blind will toward freedom, with the terribly reactionary 
risks which it entails. 

What are the forces which i.n the colonial period open 
up new outlets and engender new aims for the violence 
of colonized peoples? In the first place there are the politi- 
cal parties and the intellectual or commercial elites. Now, 
the characteristic feature of certain political structures is 
that they proclaim abstract principles but refrain from 
issuing definite commands. The entire action of these 
nationalist political parties during the colonial period is 
action of the electoral type: a string of philosophico- 
political dissertations on the themes of the rights of peo- 
ples to self-determination, the rights of man to freedom 
from hunger and human dignity, and the unceasing af- 
firmation of the principle: "One man, one vote." The 
national political parties never lay stress upon the neces- 
sity of a trial of armed strength, for the good reason that 
their objective is not the radical overthrowing of the sys- 
tem. Pacifists and legalists, they are in fact partisans of 
order, the new order--but to the colonialist bourgeoisie 
they put bluntly enough the demand which to them is 
the main one: "Give us more power." On the specific 
question of violence, the elite are ambiguous. They are 
violent in their words and reformist in their attitudes. 
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~Vhen the nationalist political leaders say something, they 
make quite clear that they do not really think it. 

q-qais characteristic on the part of t!~e nationalist politi- 
cal parties should be interpreted in the light both of the 

make-up of their leaders and the nature of their followings. 
The rank-and-file of a nationalist party is urban. The 
workers, primary schoolteachers, artisans, and small shop- 
keepers who have begun to profit--at a discount, to be 
sure--from the colonial setup, have special interests at 
heart. ~Vhat this sort of following demands is the better- 
ment of their particular lot: increased salaries, for example. 
The dialogue between these political parties and colonial- 
ism is never broken off. Improvements are discussed, such 
as full electoral representation, the liberty of the press, 
and liberty, of association. Reforms are debated. Thus it 
need not astonish anyone to notice that a large number 
of natives are militant members of the branches of politi- 
cal parties which stem from the mother country. These 
natives fight under an abstract watchword: "Government 
by the workers," and they forget that in their country it 
should be nationalist watchwords which are first in the 
field. The native intellectual has e!othed his aggressiveness 
in his barely veiled desire to assimilate himself to the 
colonial world. He has used his aggressiveness to serve his 
own individual interests. 

Thus there is very easily brought into being a kind of 
class of affranchised slaves, or slaves who are individually 
free. \Vhat the intellectual demands is the right to mul- 
tiply the emancipated, and the opportunity to organize a 
genuine class of emancipated citizens. On the other hand, 
the mass of the people have no intention of standing by 
and watching individuals increase their chances of success. 
"VVhat they demand is not the settler’s position of status, 
but the settler’s place. The immense majority of natives 
want the settler’s farm. For them, there is no question of 
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entering into competition with the settler. They want to 
take his place. 

The peasantry is systematically disregarded for the most 
part by the propaganda put out by the nationalist parties. 
And it is clear that in the colonial countries the peasants 
alone are revolutionary, for they have nothing to lose and 
everything to gain. The starving peasant, outside the class 
system, is the first among the exploited to discover that 
only violence pays. For him there is no compromise, no 
possible coming to terms; colonization and decolonization 
are simply a question of relative strength. The exploited 
man sees that his liberation implies the use of al! means, 
and that of force first and foremost. When in 1956, after 
the capitulation of Monsieur Guy Mo!let to the settlers 
in Algeria, the Front de Liberation Nationale, in a famous 
leaflet, stated that colonialism only loosens its hold when 
the knife is at its throat, no Algerian really found these 
terms too violent. The leaflet only expressed what every 
Algerian felt at heart: colonialism is not a thinking ma- 
chine, nor a body endowed with reasoning faculties. It is 
violence in its natural state, and it will only yield when 
confronted with greater violence. 

At the decisive moment, the colonialist bourgeoisie, 
which up till then has remained inactive, comes into the 
field. It introduces that new idea which is in proper par- 
lance a creation of the colonial situation: non-violence. In 
its simplest form this non-violence signifies to the intellec- 
tual and economic elite of the colonized country that the 
bourgeoisie has the same interests as they and that it is 
therefore urgent and indispensable to come to terms for 
the public good. Non-violence is an attempt to settle the 
colonial problem around a green baize table, before any 
regrettable act has been performed or irreparable gesture 
made, before any blood has been shed. But if the masses, 
without waiting for the chairs to be arranged around the 
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baize table, listen to their own voice and begin committing 
outrages and setting fire to buildings, the elite and the 
nationalist bourgeois parties will be seen rushing to the 
colonialists to exclaim, "This is very serious! ~VVe do not 
know bow it will end; we must lind a solution--some sort 
of compromise." 

This idea of compromise is very important in the phe- 

nomenon of decolonization, for it is very far from being 
a simple one. Compromise involves the colonial system 

and the young nationalist bourgeoisie at one and the 
same time. The partisans of the colonial system discover 

that the masses may destroy everything. Blown-up bridges, 
ravaged farms, repressions, and fighting harshly disrupt 

the economy. Compromise is equally attractive to the 

nationalist bourgeoisie, who since they are not clearly 

aware of the possible consequences of the rising storm, 

are genninely afraid of being swept away by this huge 

hurricane and never stop saying to the settlers: "We are 

still capable of stopping the slaughter; the masses still 
have confidence in us; act quickly if you do not want to 

put everything in ieopardy.,, One step more, and the 
leader of the nationalist party keeps his distance with 

regard to that violence. He loudly proclaims that he has 

no,q~i~g to do with these Mau-Mau, these terrorists, these 

throat-slitters. At best, he shuts himself off in a no man’s 
land between the terrorists and the settlers and willingly 

offers his services as go-between; that is to say, that as the 

settlers cannot discuss terms with these Mau-Mau, he 

himself will be quite willing to begin negotiations. Thus 
it is that the rear guard of the national struggle, that very 

party of people who have never ceased to be on the other 
side in the fight, find themselves somersaulted into the 

van of negotiations and compromise--precisely because 
that p’~rtv has taken very good care never to break contact 
~vith colonialism. 
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Before negotiations have been set afoot, the majority of 
nationalist parties confine themselves for the most part to 
explaining and excusing this "savagery." They do not 
assert that the people have to use physical force, and it 
sometimes even happens that they go so far as to con- 
demn, in private, the spectacular deeds which are declared 
to be hateful by the press and public opinion in the 
mother country. The legitimite excuse for this ultra-con- 
servative policy is the desire to see things in an objective 
light; but this traditional attitude of the native intellectual 
and of the leaders of the nationalist parties is not, in 
reality, in the least obiective. For in fact they are not at 
all convinced that this impatient violence of the masses 
is the most efficient means of defending their own in- 
terests. Moreover, there are some individuals who are con- 
vinced of the ineffectiveness of violent methods; for them, 
there is no doubt about it, every attempt to break colonial 
oppression by force is a hopeless effort, an attempt at 
suicide, because in the innermost recesses of their brains 
the settler’s tanks and airplanes occupy a huge place. 
When they are told "Action must be taken," they see 
bombs raining down on them, armored cars coming at 
them on every path, machine-gunning and police action... 
and they sit quiet. They are beaten from the start. There 
is no need to demonstrate their incapacity to triumph by 
violent methods; they take it for granted in their everyday 
life and in their political maneuvers. They have remained 
in the same childish position as Engels took up in his 
famous polemic with that monument of puerility, Mon- 
sieur Duhring: 

In the same way that Robinson [Crusoe] was able to ob- 
tain a sword, we can just as well suppose that [Man] Friday 
might appear one fine morning with a loaded revolver in his 
hand, and from then on the whole relationship of violence is 
~eversed: Man Friday gives the orders and Crusoe is obliged 
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Thus, the revolver triumphs over the sword, and 
even the most childish believer in axioms will doubtless form 
the conclusion that violence is not a simple act of will, but 
needs for its realization certain very concrete preliminary con- 
ditions, and in particular the implements of violence; and the 
more highly developed of these implements will carry the day 
against primitive ones. Moreover, the very fact of tl~le ability, 
to produce such weapons signifies that th~ producer of highly 
developed weapons, in everyday speech the arms manufac- 
turer, triumphs over the producer of primitive weapons. To 
put it briefly, the triumph of violence depends upon the pro- 
duction of armaments, and this in its turn depends on pro- 
duction in general, and thus . . . on economic strength, on 
the economv of the State, and in the last resort on the ma- 
terial means which that violence commands.* 

In fact, the leaders of reform have nothing else to say 
than: %Vith what are you going to fight the settlers~ 
With your knives? Your shotguns?"                   " 

It is true that weapons are important when violence 
comes into play, since all finally depends on the distribu- 
tion of these implements. But it so happens that the 
liberation of colonial countries throws new light on the 
subject. For example, we have seen that during the Span- 
ish campaign, which was a very genuine colonial war, 
Napoleon, in spite of an army which reached in the offen- 
sives of the spring of 1810 the huge figure of 400,000 men, 
was forced to retreat. Yet the French army made the 
whole of Europe tremble by its weapons of war, by the 
bravery of its soldiers, and by the military genius of its 
leaders. Face to face with the enormous p~tentials of the 

Napoleonic troops, the Spaniards, inspired by an unshake- 
able national ardor, rediscovered the famous methods of 
guerilla warfare which, N’enty-five years before, the Amer- 
ican militia had tried out on the English forces. But the 

* Friedrich Engels: Anti-Diihring, Part II, Chapter III, "Theory 
of V"      " ~olence, p. 199. 
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native’s guerilla warfare would be of no value as op- 
posed to other means of violence if it did not form a 
new element in the worldwide process of competition 
between trusts and monopolies. 

In the early days of colonization, a single column could 
occupy immense stretches of country: the Congo, Nigeria, 
the Ivory Coast, and so on. Today, however, the colonized 
countries’ national struggle crops up in a completely new 
international situation. Capitalism, in its early days, saw in 
the colonies a source of raw materials which, once turned 
into manufactured goods, could be distributed on the 
European market. After a phase of accumulation of capi- 
tal, capitalism has today come to modify its conception of 
the profit-earning capacity of a commercial enterprise. 
The colonies have become a market. The colonial popula- 
tion is a customer who is ready to buy goods; conse- 
quently, if the garrison has to be perpetually reinforced, 
if buying and selling slackens off, that is to say if manu- 
factured and finished goods can no longer be exported, 
there is clear proof that the solution of military force must 
be set aside. A blind domination founded on slavery is 
not economically speaking worthwhile for the bourgeoisie 
of the mother country. The monopo]istic group within 
this bourgeoisie does not support a government whose 
policy is solely that of the sword. What the factory- 
owners and finance magnates of the mother country ex- 
pect from their govermnent is not that it should decimate 
the colonial peoples, but that it should safeguard with the 
help of economic conventions their own "legitimate 
interests." 

Thus there exists a sort of detached complicity be~veen 
capitalism and the violent forces which blaze up in 
colonial territory. What is more, the native is not. alone 
against the oppressor, for indeed there is also the political 
and diplomatic support of progressive countries and peo- 



ples. But above all there is competition, that pitiless War 
which financial groups wage upon each other. A Berlin 

Conference was able to tear Africa into shreds and divide 
her up between three or four imperial flags. At the mo- 
ment, the important thing is not whether such-and-such 
a region in Africa is under French or Belgian sovereignty, 
but rather that the economic zones are respected. Today, 
wars of repression are no longer waged against rebel 

sultans; everything is more elegant, less bloodthirsty; the 
liquidation of the Castro regime will be quite peaceful. 
~Iq~ey do all they can to strangle Guinea and they elimi- 
nate Mossadegh. Thus the nationalist leader who is 
frightened of violence is wrong if he imagines that colo- 
niahsm is going to "massacre all of us." The military will 
of course go on playing with fin soldiers which date from 
the time of the conquest, but higher finance will soon 
bring the truth home to them. 

This is why reasonable nationalist political parties are 
asked to set out their claims as clearly as possible, and to 
seek with their colonialist opposite numbers, calmly and 
without passiou, for a solution which will take the in- 
terests of both parties into consideration. We see that if 

this nationalist reformist tendency which often takes the 
form of a kind of caricature of trade unionism decides to 
take action, it will only do so in a highly peaceful fashion, 
through stoppages of work in the few industries which 
have been set up in the towns, mass demonstrations to 
cheer the leaders, and the boycotting of buses or of im- 
ported commodities. All these forms of action serve at 
one and the same time to bring pressure to bear on the 
forces of colonialism, and to a!low the people to work off 
their energy. ~f~ris practice of therapy by hibernation, this 

s~eep-cure used on the people, may sometimes be success- 
hQ th~.,s out of the conference around the green baize 
table comes the political selectiveness which enables Mort- 
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sieur M’ba, the president of the Republic of Gabon, to 
state in all seriousness on his arrival in Paris for an official 
visit: "Gabon is independent, but between Gabon and 
France nothing has changed; everything goes on as before." 
In fact, the only change is that Monsieur M’ba is presi- 
dent of the Gabonese Republic and that he is received by 
the president of the French Republic. 

The colonialist bourgeoisie is helped in its work of 
calming down the natives by the inevitable religion. All 
those saints who have turned the other cheek, who have 
forgiven trespasses against them, and who have been spat 
on and insulted without shrinking are studied and held 
up as examples. On the other hand, the elite of the 
colonial countries, those slaves set free, when at the head 
of the movement inevitably end up by producing an 
ersatz conflict. They use their brothers’ slavery to shame 
the slavedrivers or to provide an ideological policy of 
quaint humanitarianism for their oppressors’ financial com- 
petitors. The truth is that they never make any real appeal 
to the aforesaid slaves; they never mobilize them in con- 
crete terms. On the contrary, at the decisive moment (that 
is to say, from their point of view the moment of indeci- 
sion) they brandish the danger of a "mass mobilization" 
as the crucial weapon which would bring about as if by 
magic the "end of the colonial regime." Obviously there 
are to be found at the core of the political parties and 
among their leaders certain revolutionaries who delib- 
erately turn their backs upon the farce of national inde- 
pendence. But very quickly their questionings, their en- 
ergy, and their anger obstruct the party machine; and 
these elements are gradually isolated, and then quite 
simply brushed aside. At this moment, as if there existed 
a dialectic concomitance, the colonialist police will fall 
upon them. ~,Vith no security in the towns, avoided by 
the militants of their former party and rejected by its 
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leaders, these undesirabTe firebrands will be stranded in 
eoumy dis ricts. Then it is that they will realize be- 
widered’y that the peasant masses catch on to what they 
have to say immediatev, a,~d w’thout delay ask them the 
qres!ion to which they have not yet prepared the answer: 
"VVhen do we start?’" 

This meeting of revolutionaries coming from the towns 
and country dwellers will be de:~!t with later on. For the 
moment we mnst go back to the political parties, in order 
to show the nature of their action, which is all the same 
progressive. In their speeches the political leaders give a 
name to the nation. In this way the native’s demands are 
given shape. 

There is however no definite subject matter and no 
po!t ~+’at or social program. There is a vague outline or 
ske’e on, which is neverthe’ess national in form, what we 
describe as "minimum requirements." The politicians who 
make speeches and who write in the nationa]ist newspa- 
pers make the people dream dreams. They avoid the 

actual overthrowing of the state, but in fact they introduce 
into their readers’ or hearers’ conscSousness t~he terrible 
ferment of subversion. The national or tribal language is 
often used. Here, once again, dreams are encouraged, and 
the imagination is let loose outside the bounds of the 
colonial order; and sometimes these politicians speak of 
"We Negroes, we rat)s, and these terms which are so 

profoundly ambivalant take on during the colonial epoch 
a sacramental signification. The nationalist politicians are 

playing wi~h fire: for, as an African leader recentlv warned 
a group of young intellectuals,     ~m< well be}ore you 

"Th" " 
speak to the masses, for they flare up quicklv." This is one 
of the terrib!e tricks that destiny plays in t’he colonies. 

When a political leader ca!ls a mass meeting, we may 
say th~-t ~here is blood in the air. Yet the same leader very 
often is above all anxious to "make a show" of force, so 
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that in fact he need not use it. But the agitation which 
ensues, the coming and going, the listening to speeches, 
seeing the people assembled in one place, with the police 
all around, the military demonstrations, arrests, and the 
deportation of the leaders~a!l this hubbub makes the 
people think that the moment has come for them to take 
action. In these times of instability the political parties 
multiply their appeals to the left for calm, while on their 
right they scan the horizon, trying to make out the liberal 
intentions of colonialism. 

In the same way the people make use of certain episodes 
in the life of the community in order to hold themselves 
ready and to keep alive their revolutionary zeal. For ex- 
ample, the gangster who holds up the police set on to 
track him down for days on end, or who dies in single 
combat after having killed four or five policemen, or who 
commits suicide in order not to give away his accomplices 
~these ~types light the way for the people, form the blue- 
prints for action and become heroes. Obviously, it’s a 
waste of breath to say that such-and-such a hero is a thief, 
a scoundrel, or a reprobate. If the act for which he is 
prosecuted by the colonial authorities is an act exclusively 
directed against a colonialist person or colonialist prop- 
erty, the demarcation line is definite and manifest. The 
process of identification is automatic. 

\Ve must also notice in this ripening process the role 
played by the history of the resistance at the time of the 
conquest. The great figures of the colonized people are 
always those who led the national resistance to invasion. 
Behanzin, Soundiata, Samory, Abdel Kader~all spring 
again to life with peculiar intensity in the period which 
comes directly before action. This is the proof that the 
people are getting ready to begin to go forward again, to 
put an end to the static period begun by colonization, and 
to make history. 
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The uprising of the new nation and the breaking down 
of colonial structures are the result of one of two causes: 
either of a Violent struggle of the people in their own right, 
or of actiofi On the part of surrfunding colonized peoples 
which acts as a brake on the colonial regime in question. 

A colonized people is not alone. In spite of all that 
colonialism can do, its frontiers remain open to new ideas 
and echoes from the world outside. It discovers that 
violence is in the atmosphere, that it here and there bursts 
out, and here and there sweeps away the colonial regime 
--that same violence which fulfills for the native a role 
that is not simply informatory, but also operative. The 
great victory of the Vietnamese people at Dien Bien Phu 
is no longer, strictly speaking, a Vietnamese victory. Since 
July, 1954, the question which the colonized peoples have 
asked themselves has been, "What must be done to bring 
about another Dien Bien Phu? How can we manage it?" 
Not a single colonized individual could ever again doubt 
the possibility of a Dien Bien Phu; the only problem was 
how best to use the forces at their disposal, how to organ- 
~ze them, and when to bring them into action. This en- 
compassing violence does not work upon the colonized 
people only; it modifies the attitude of the colonialists 
who become aware of manifold Dien Bien Phus. This is 
why a veritable panic takes hold of the colonialist govern- 
ments in turn. Their purpose is to capture the vanguard, 
to turn the movement of liberation toward the right, and 

! to disarm the people: quick, quick, _let’s decolonize. De- 
colonize the Congo before it turns into another Algeria. 
Vote the constitutional framework for all Africa, create 
the French-~ommunautd, ~enbvate that same Commun- 
autO, but for God’s sake let’s decolonize quick .... And 
they decolonize at such a rate that they impose independ- 

ence on Houphou&-Boigny. To the strategy of Dien Bien 
Phu, defined by the colonized peoples, the colonialist r& 
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plies by the strategy of encirclement--based on the respect 
of the sovereignty of states. 
--~-i~-( Us return to that atmosphere of violence, that 
violence which is just under the skin. We have seen that 
in its process toward maturity many leads are attached to 
it, to control it and show it the way out. Yet in spite of the 
metamorphoses which the colonial regime imposes upon 
it in the way of tribal or regional quarrels, that violence 
makes its way forward, and the native identifies his enemy 
and recognizes all his misfortunes, throwing all the exacer- 
bated might of his hate and anger into this new channel. 
But how do we pass from the atmosphere of violence to 
violence in action? What makes the lid blow off? There is 
first of all the fact that this development does not leave 
the settler’s blissful existence intact. The settler who "un- 
derstands" the natives is made aware by several straws in 
the wind showing that something is afoot. "Good" natives 
become scarce; silence falls when the oppressor ap- 
proaches; sometimes looks are black, and attitudes and re- 
marks openly aggressive. The nationalist parties are astir, 
they hold a great many meetings, the police are increased 
and reinforcements of soldiers are brought in. The settlers, 
above all the farmers isolated on their land, are the first to 
become alarmed. They call for energetic measures. 

The authorities do in fact take some spectacular meas- 
ures. They arrest one or two leaders, they organize military 
parades and maneuvers, and air force displays. But the 
demonstrations and warlike exercises, the smell of gun- 
powder which now fills the atmosphere, these things do 
not make the people draw back. Those bayonets and 
cannonades only serve to reinforce their aggressiveness. 
The atmosphere becomes dramatic, and everyone wishes 
to show that he is ready for anything. And it is in these 
circumstances that the guns go off by themselves, for nerves 
are jangled, fear reigns and everyone is trigger-happy. A 
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single commonplace incident is enough to start the ma- 

chine-gunning: S6tif in Algeria, the Central Quarries in 
Morocco, Moramanga in Madagascar. 

The repressions, far from calling a halt to the forward 
rush of national consciousness, urge it on. Mass slaughter 
in the colonies at a certain stage of the embryonic develop- 

ment of consciousness increases that consciousness, for 
the hecatombs are an indication that between oppressors 

and oppressed everything can be solved by force. It must 
be remarked here that the political parties have not called 
for armed insurrection, and have made no preparations for 
such an insurrection. A!l these repressive measures, all 
those actions which are a result of fear are not within the 
leaders’ intentions: they are overtaken by events. At this 
moment, then, colonialism may decide to arrest the na- 
tionalist leaders. But today the governments of colonized 
countries know very well that it is extremely dangerous to 
deprive the masses of their leaders; for then the people, 
unbridled, fling themselves into jacqueries, mutinies, and 
"brutish murders." The masses give free rein to their 
"bloodthirsty instincts" and force colonialism to free their 
leaders, to whom fails the difficult task of bringing them 
back to order. The colonized people, who have spontane- 
ously brought their violence to the colossal task of destroy- 
ing the colonial system, will very soon find themselves 
with the barren, inert slogan "Release X or Y."* Then 

colonialism wil! release these men, and hold discussions 
with them. The time for dancing in the streets has come. 

In certain circumstances, the party political machine 
may remain intact. But as a result of the colonialist repres- 
sion and of the spontaneous reaction of the people the 
parties find themselves out-distanced by their militants. 

* It may happen that the arrested leader is in fact the authentic 
mouthpiece of the colonized masses. In this case colonialism will 
make use of his period of detention to try to launch new leaders. 
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The violence of the masses is vigorously pitted against the 
military forces of the occupying power, and the situation 
deteriorates and comes to a head. Those leaders who are 
free remain, therefore, on the touchline. They have sud- 
denly become useless, with their bureaucracy and their 
reasonable demands; yet we see them, far removed from 
events, attempting the crowning imposture--that of 
"speaking in the name of the silenced nation." As a gen- 
eral rule, colonialism welcomes this godsend with open 
arms, tranforms these "blind mouths" into spokesmen, 
and in two minutes endows them with independence, on 
condition that they restore order. 

So we see that all parties are aware of the power of such 
violence and that the question is not always to reply to it 
by a greater violence, but rather to see how to relax the 
tension. 

What is the real nature of this violence? We have seen 
that it is the intuition of the colonized masses that their 
liberation must, and can only, be achieved by force. By 
what spiritual aberration do these men, without technique, 
starving and enfeebled, confronted with the military and 
economic might of the occupation, come to believe that 
violence alone will free them? How can they hope to 
triumph? 

It is because violence (and this is the disgraceful thing) 
may constitute, in so far as it forms part of its system, the 
slogan of a political party. The leaders may call on the 
people to enter upon an armed struggle. This problemati- 
cal question has to be thought over. "vVhen militarist Ger- 
many decides to settle its frontier disputes by force, we 
are not in the least surprised; but when the people of 
Angola, for example, decide to take up arms, when the 
Algerian people reject all means which are not violent, 
these are proofs that something has happened or is hap- 
pening at this very moment. The colonized races, those 
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slaves of modem times, are impatient. They know that 
this apparent folly alone can put them out of reach of 
colonial oppression. A new t}~e of relations is established 
in the world. The underdeveloped peoples try to break 
their chains, and the extraordinary thing is that they suc- 
ceed. It could be argued that in these days of sputniks it 
is ridicu!ous to die of hunger; but for the colonized masses 
the argument is more down-to-earth. The truth is that 

there is no colonial power today which is capable of 
adopting the only form of contest which has a chance 
of succeeding, namely, the prolonged establishment of 
large forces of occupation. 

As far as their internal situation is concerned, the 
colonialist countries find themselves faced with contra- 
dictions in the form of working-class demands which 
necessitate the use of their police forces. As well, in the 
present international situation, these countries need their 
troops to protect their regimes. Finally there is the well- 
known myth of liberating movements directed from Mos- 
cow. In the r " ’ eg~me s panic-stricken reasoning, this signifies 
"If that goes on, there is a risk that the communists will 
turn the troubles to account and infiltrate into these 
parts." 

In the native’s eagerness, the fact that he openly brand- 
ishes the threat of violence proves that he is conscious of 
the unusual character of the contemporary situation and 
that he means to profit by it. But, still on the level of 
immediate experience, the native, who has seen the mod- 
ern world penetrate into the furthermost corners of the 

bush, is most acutely aware of all the things he does not 
possess. The masses by a sort of (if we may say so) child- 

li_k_e process of reasoning convince themselves that -}hey 
have been robbed of all these things. That is why in 
certain underdeveloped countries the masses forge ahead 
very quickly, and realize two or three years after independ- 
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ence that they have been frustrated, that "it wasn’t worth 
while" fighting, and that nothing could really change. In 
1789, after the bourgeois revolution, the smallest French 
peasants benefited substantially from the upheaval. But it 
is a commonplace to observe and to say that in the 
majority of cases, for 95 per cent of the population of un- 
derdeveloped countries, independence brings no immediate 
change. The enlightened observer takes note of the exist- 
ence of a kind of masked discontent, like the smoking 
ashes of a burnt-down house after the fire has been put 
out, which still threaten to burst into flames again. 

So they say that the natives want to go too quickly. 
Now, let us never forget that only a very short time ago 
they complained of their slowness, their laziness, and their 
fatalism. Already we see that violence used in specific ways 
at the moment of the struggle for freedom does not magi- 
cally disappear after the ceremony of trooping the na- 
tional colors. It has all the less reason for disappearing 
since the reconstruction of the nation continues within the 
framework of cutthroat competition between capitalism 
and socialism. 

This competition gives an almost universal dimension 
to even the most localized demands. Every meeting held, 
every act of represson committed, reverberates in the inter- 
national arena. The murders of Sharpeville shook public 
opinion for months. In the newspapers, over the wave- 
lengths, and in private conversations Sharpeville has be- 
come a symbol. It was through Sharpeville that men and 
women first became acquainted with the problem of 
apartheid in South Africa. Moreover, we cannot believe 
that demagogy alone is the explanation for the sudden 
interest the big powers show in the petty affairs of under- 
developed regions. Each jacquerie, each act of sedition in 
the Third W’orld makes up part of a picture framed by the 
Cold War. Two men are beaten up in Salisbury, and at 
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once the whole of a bloc goes into action, talks about 

those two men, and uses the beating-up incident to bring 
up the particular problem of Rhodesia, linking it, more- 
over, with the whole African question and with the whole 
question of colonized people. The other bloc however is 
equally concerned in measuring by the magnitude of the 
campaign the local weaknesses of its system. Thus the 
colonized peoples realize that neither clan remains outside 
local incidents. They no longer limit themselves to re- 
gional horizons, for they have caught on to the fact that 
they live in an atmosphere of international stress. 

When ever}, three months or so we hear that the Sixth 
or Seventh Fleet is moving toward such-and-such a coast; 
when Khrushchev threatens to come to Castro’s aid with 
rockets; when Kennedy decides upon some desperate 
solution for the Laos question, the colonized person or 
the newly independent native has the impression that 

whether he wills it or not he is being carried away in a 
kind of frantic cavalcade. In fact, he is marching in it 
already. Let us take, for example, the case of the govern- 
ments of recently liberated countries. The men at the 
head of affairs spend two-thirds of their time in watching 
the approaches and trying to anticipate the dangers which 
threaten them, and the remaining one-third of their time 
in working for their country. At the same time, they search 
for allies. Obedient to tile same dialectic, the national 
parties of opposition leave the paths of parliamentary be- 
havior. They also look for allies to support them in their 
ruthless ventures into sedition. The atmosphere of vio- 
lence, after having colored all the co!onial phase, con- 
tinues to dominate national life, for as we hav~ already 
said, the Third World is not cut off from the rest. Quite 
the contrary, it is at the middle of the whirlpool. This is 
why the statesmen of underdeveloped countries keep up 
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indefinitely the tone of aggressiveness and exasperation in 

their public speeches which in the normal way ought to 
have disappeared. Herein, also, may be found the reasons 
for that lack of politeness so often spoken of in connection 
with newly established rulers. But what is less visible is the 
extreme courtesy of these same rulers in their contacts 
with their brothers or their comrades. Discourtesy is first 
and foremost a manner to be used in dealings with the 
others, with the former colonists who come to observe and 
to investigate. The "ex-native" too often gets the impres- 
sion that these reports are already written. The photos 
which illustrate the article are simply a proof that one 
knows what one is talking about, and that one has visited 
the country. The report intends to verify the evidence: 
everything’s going badly out there since we left. Frequently 
reporters complain of being badly received, of being forced 
to work under bad conditions and of being fenced round 
by indifference or hostility: all this is quite normal. The 
nationalist leaders know that international opinion is 
formed solely by the Western press. Now, when a journal- 
ist from the West asks us questions, it is seldom in order 
to help us. In the Algerian war, for example, even the most 
liberal of the French reporters never ceased to use ambigu- 
ous terms in describing our struggle, x~Vhen we reproached 
them for this, they replied in all good faith that they were 
being objective. For the native, objectivity is always di- 
rected against him. We may in the same way come to uno 
derstand the new tone which swamped international 
diplomacy at the United Nations General Assembly in 
September, 1960. The representatives of the colonial coun- 
tries were aggressive and violent, and carried things to 
extremes, but the colonial peoples did not find that they 
exaggerated. The radicalism of the African spokesmen 
brought the abcess to a head and showed up the inad- 
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missible nature of the veto and of the dialogue between 
the great powers, and above all the tiny role reserved for 
the Third World. 

Diplomacy, as inaugurated by the newly independent 
peoples, is no longer an affair of nuances, of implications, 
and of hypnotic passes. For the nation’s spokesmen are 

responsible at one and the same time for safeguarding the 
unity of the nation, the progress of the masses toward a 
state of well-being and the right of al! peoples to bread 
and liberty. Thus it is a diplomacy which never stops mov- 
ing, a diplomacy which leaps ahead, in strange contrast to 
the motionless, petrified world of colonization. And when 
Mr. Khrushchev brandishes his shoe at the United Na- 
tions, or thumps the table with it, there’s not a single ex- 
native, nor any representative of an underdeveloped coun- 
try, who laughs. For what Mr. Khrushchev shows the 
colonized countries which are looking on is that he, the 
moujik, who moreover is the possessor of spacerockets, 
treats these miserable capitalists in the way that they de- 
serve. In the same way, Castro sitting in military uniform 
in the United Nations Organization does not scandalize 

the underdeveloped countries. ~,Vhat Castro demonstrates 
is the consciousness he has of the continuing existence of 
the rule of violence. The astonishing thing is that he did 
not come into the UNO with a machine-gun; but if he 
had, would anyone have minded? All the jacqueries and 
desperate deedS, all those bands armed with cutlesses or 
axes find their nationality in the implacable struggle which 
opposes socialism and capitalism. 

In 195~, the 4~,000 dead at S~tif could pass unnoticed; 
in 1947, the 90,000 dead in Madagascar could be the 

subiect of a simple paragraph in the papers; in 19~;2, the 
200,000 victims of the repression in Kenya could meet with 
relative indifference. This was because the international 
contradictions were not sufficiently distinct. Already the 
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Korean and Indo-Chinese wars had begun a new phase. 
But it is above all Budapest and Suez which constitute the 
decisive moments of this confrontation. 

Strengthened by the unconditional support of the social- 
ist countries, the colonized peoples fling themselves with 
whatever arms they have against the impregnable citadel 
of colonialism. If this citadel is invulnerab]e to knives 
and naked fists, it is no longer so when we decide to take 
into account the context of the Cold War. 

In this fresh iuncture, thelAmericans take their role of 
patron of international captialism very seriously. Early on, 
the)~ advise the European countries to decolonize in a 
friendly fashion. Later on, they do not hesitate to proclaim 
first the respect for and then the support of the principle 
of "Africa for the Africans." The United States is not 
afraid today of stating officially that they are the defenders 
of the right of all peoples to self-determination. Mr. Men- 
nen Williams’ last iourney is only the illustration of the 
consciousness which the Americans have that the Third 
World ought not to be sacrificed, From then on we under- 
stand why the violence of the native is only hopeless if we 
compare it in the abstract to the military., machine of the 
oppressor. On the other hand, if we situate that violence 
in the dynamics of the international situation, we see at 
once that it constitutes a terrible menace for the oppressor. 
Persistent jacqueries and Mau-Mau disturbance unbalance 
the colony’s economic life but do not endanger the 
mother country. \Vhat is more important in the eyes of 
imperialism is the opportunity for socialist propaganda to 
infiltrate among the masses and to contaminate them. This 
is already a serious danger in the cold war; but what would 
happen to that colony in case of real war, riddled as it is 
by murderous guerillas? 

Thus capitalism realizes that its military, strategy has 
everything to lose by the outbreak of nationalist wars. 
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Again, within the framework of peaceful co-exlstence, all 

colonies are destined to disappear, and in the long run neu- 
tralism is destined to be respected by capitalism. XVhat 

must at all costs be avoided is strategic insecu{’i~: the 

breakthrough of enemy doctrine into the masses and the 
deeprooted hatred of millions of men. The colonized peo- 

ples are very well aware of these imperatives which rule 

international political life; for this reason even those who 

thunder denunciations of violence take their decisions and 

act in terms of this universal violence. Today, peacefu! co- 

existence between the two blocs provokes and feeds vio- 

lence in the co!onial countries. Tomorrow, perhaps we 

shall see the shifting of that violence after the complete 

liberation of the colonial territories. Perhaps we will see 

the question of minorities cropping up. Already certain 

minority groups do not hesitate to preach violent methods 

for resolving their problems and it is not by chance (so the 

story runs) that in consequence Negro extremists in the 
United States organize a militia and arm themselves. It is 

not by chance, either, that in the so-called free world there 

exist committees for the defense of Jewish minorities in the 

USSR, nor an accident if General de Gaulle in one of his 
orations sheds tears over the millions of Moslems op- 

pressed by Communist dictatorship. Both capitalism and 

imperialism are convinced that the struggle against racial- 

ism and the movements toward national freedom are 

purely and simply directed by remote control, fomented 
from outside. So they decide’to use that very efficacious 

tactic, the Radio Free Europe station, voice of the com- 

mittee for the aid of overruled minorities .... They prac- 

tice anti-colonialism, as did the French colonels in 
Algeria when they carried on subversive warfare with the 

SAS * or the psychological services. They "use the people 

¯ Section Administrative Speciale: An officers’ corps whose task 
was to strengthen contact with the Algerians in non-military matters. 
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against the people." We have seen with what results. 
This atmosphere of violence and menaces, these rockets 

brandished by both sides, do not frighten nor deflect the 
colonized peoples. ~vVe have seen that all their recent his- 
tory has prepared them to understand and grasp the situa- 
tion. Between the violence of the colonies aud that peace- 
ful violence that the world is steeped in, there is a kind of 
complicit agreement, a sort of homogeneity. The colonized 
peoples are well adapted to this atmosphere; for once, they 
are up to date. Sometimes people wonder that the native, 
rather than give his wife a dress, buys instead a transistor 
radio. There is no reason to be astonished. The natives are 
convinced that their fate is in the balance, here and now. 
They live in the atmosphere of doomsday, and they con- 
sider that nothing ought to be let pass unnoticed. That is 
why they understand very well Phouma and Phoumi, Lu- 
mumba and Tshombe, Ahidjo and Moumie, Kenyatta, and 
the men who are pushed forward regularly to replace 
him. They understand all these figures very well, for they 
can unmask the forces working behind them. The native 
and the underdeveloped man are today political animals 
in the most universal sense of the word. 

It is true to say that independence has brought moral 
compensation to colonized peoples, and has established 
their dignity. But they have not yet had time to elaborate 
a society, or to build up and affirm values. The warming,. 
light-giving center where man and citizen develop and 
enrich their experience in wider and still wider fields does 
not yet exist. Set in a kind of irresolution, such men per- 
suade themselves fairly easily that everything is going to 
be decided elsewhere, for everybody, at the same time. 
As for the political leaders, when faced with this situation, 
they first hesitate and then choose neutralism. 

There is plenty to be said on the subject of neutralism. 
Some equate it with a sort of tainted mercantilism which 
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consists of taking what it can get from both sides. In fact, 
neutralism, a state of affairs created by the cold war, if it 
allows underdeveloped countries to receive economic help 
from both sides, does not allow either party to aid under- 
developed areas to the extent that is necessary. Those 
literally astronomical sums of money which are invested in 
military research, those engineers who are transformed into 
technicians of nuclear war, could in the space of fifteen 
years raise the standard of living of underdeveloped coun- 
tries by 60 per cent. So we see that the true interests of 

.underdeveloped countries do not lie in the protraction nor 
~n the accentuation of this cold war. But it so happens 
that no one asks their advice. Therefore, when they can, 
they cut loose from it. But can they really remain outside 
it? At this very moment, France is trying out her atomic 
bombs in Africa. Apart from the passing of motions, the 
holding of meetings and the shattering of diplomatic rela- 
tions, we cannot say that the peoples of Africa have had 
much influence, in this particular sector, on France’s 
attitude. 

Neutralism produces in the citizen of the Third World 
a state of mind which is expressed in everyday life by a 
fearlessness and an ancestral pride strangely resembling 
defiance. The flagrant refusal to compromise and the tough 
will that sets itself against getting tied up are reminiscent 
of the behavior of proud, poverty-stricken adolescents, 
who are always ready to risk their necks in order to have 
the last word. All this leaves Western observers dumb- 
founded, for to tell the truth there is a glaring divergence 
between what these men claim to be and what they have 
behind them. These countries without tramways, without 
troops, and without money have no iustification for the 
bravado that they display in broad daylight. Undoubtedly, 
they are impostors. The Third World often gives the im- 
pression that it rejoices in sensation and that it must have 
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its weekly dose of crises. These men at the head of empty 
countries, who talk too loud, are most irritating. You’d like 
to shut them up. But, on the contrary, they are in great 
demand. They are given bouquets; they are invited to din- 
ner. In fact, we quarrel over who shall have them. And 
this is neutralism. They are 98 per cent illiterate, but they 
are the subject of a huge body of literature. They travel a 
great deal: the governing classes and students of under- 
developed countries are gold mines for airline companies. 
African and Asian officials may in the same month follow 

a course on socialist planning in Moscow and one on the 
advantages of the libera! economy in London or at Colum- 
bia University. African trade-union leaders leap ahead at a 
great rate in their own field. Hardly have they been ap- 
pointed to posts in managerial organizations than they 
decide to form themselves into autonomous bodies. They 
haven’t the requisite fifty years experience of practical 
trade-unionism in the framework of an industrial country, 
but they already know that non-political trade-unionism 
doesn’t make sense. They haven’t come to grips with the 
bourgeois machine, nor developed their consciousness in 
the class struggle; but perhaps this isn’t necessary. Perhaps. 
We shall see that this will to sum everything up, which 
caricatures itself often in facile internationalism, is one of 
the most fundamental characteristics of underdeveloped 
countries. 

Let us return to considering the single combat between 
native and settler. We have seen that it takes the form of 
an ~rmed and open struggle. There is no lack of historical 
examples: Indo-China, Indonesia, and of course North 
Africa. But what we must not lose sight of is that this 
struggle could have broken out anywhere, in Guinea as 
well as Somaliland, and moreover today it could break out 
in every place where colonialism means to stay on, in 
Angola, for example. The existence of an armed struggle 



shows that the people are decided to trust to violent 
methods only. He of whom they have never stopped say- 
ing that the only language he understands is that of force, 
decides to give utterance by force. In fact, as always, the 
settler has shown him the way he should take if he is to 
become free. The argument the native chooses has been 
furnished by the settler, and by an ironic turning of the 
tables it is the native who now a~rms that the colonialist 
understands nothing but force. The colonial regime owes 
its legitimacy to force and at no time tries to hide this 
aspect of things. Every statue, whether of Faidherbe or of 
Lyautey, of Bugeaud or of Sergeant Blandan--all these 
conquistadors perched on colonial soft do not cease ~rom 
proclaiming one and the same thing: "We are here by 
the force of bayonets .... "* The sentence is easily com- 
pleted. During the phase of insurrection, each settler 
reasons on a basis of simple arithmetic. This logic does not 
surprise the other setters, but it is important to point out 
that it does not surprise the natives either. To begin with, 
the affirmation of the principle "It’s them or us" does not 
constitute a paradox, since colonialism, as we have seen, is 
in fact the organization of a Manichean world, a world 
divided up into compartments. And when in laying down 
precise methods the settler asks each member of the op- 
pressing minority to shoot down 30 or 100 or 200 natives, 
he sees that nobody shows any indignation and that the 
whole problem is to decide whether it can be done all at 
once or by-stages.t 

This chain of reasoning which presumes very arithmefi- 

* This refers to Mirabeau s famous saying: I am here by the will 
of the People; I shall leave only by the force of bayonets."mTrans. 

~ It is evident that this vacuum cleaning destroys the very thing 
that they want to preserve. Sartre points this out when he says: "In 
short by the very fact of repeating them [concerning ~acist ideas] it 
is xevealed that the simultaneous maion of all against the natives is 
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c-ally the disappearance of the colonized people does not 
leave the native overcome with moral indignation. He has 
always known that his duel with the settler would take 

place in the arena. The native loses no time in lamenta- 
tions, and he hardly ever seeks for iustice in the colonial 
framework. The fact is that if the settler’s logic leaves the 
native unshaken, it is because the latter has practically 

stated the problem of his liberation in identical terms: 
"We must form ourselves into groups of two hundred or 

five hundred, and each group must deal with a settler." It 
is in this manner of thinking that each of the protagonists 

begins the struggle. 
For the native, this violence represents the absolute line 

of action. The militant is also a man who works. The 
questions that the organization asks the militant bear the 
mark of this way of looking at things: "\Vhere have you 
worked? \Vith whom? What have you accomplished? "The 
group requires that each individual perform an irrevocable 
action. In Algeria, for example, where almost all the men 
who called on the people to join in the national struggle 

were condemned to death or searched for bv the French 
police, confidence was proportional to the hopelessness of 
each case. You could be sure of a new recruit when he 
could no longer go back into the colonial system. This 
mechanism, it seems, had existed in Kenya among the 

Man-Man, who required that each member of the group 
should strike a blow at the victim. Each one was thus per- 

sonally responsible for the death of that victim. To work 

means to work for the death of the settler. This assumed 

unrealizable. Such union only recurs from time to time and more- 
over it can only come into being as an active groupment in order to 
massacre the natives--an absurd though perpetual temptation to the 
settlers, which even if it was feasible would only succeed in abolish- 
ing colonization at one blow." {Gritique d~ la Raison Dialectiqu~, 

v. ~46.) 
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responsibility for violence allows both strayed and out- 
]awed members of the group to come back again and to 
find their place once more, to become integrated. Violence 
is thus seen as comparable to a roya! pardon. The col- 
onized man finds his freedom in and through violence. 
This rule of conduct enlightens tile agent because it in- 
dic-ates to him the means and the end. The poetry of 
Cfsaire takes on in this precise aspect of violence a 
prophetic significance. We may recall one of the most 
decisive pages of his tragedy where the Rebel (indeed!) 
explains his conduct: 

THE REBEL (harshly) : 
My name--an offense; my Christian name--humiliation; 

my status--a rebel; my age--the stone age. 

THE MOTHER .’ 

My race--the human race. My religion--brotherhood. 

TttE REBEL." 
My race: that of the fallen. My religion . . . but it’s not 

you that will show it to me with your disarmament .... 
’tis I myself, with my rebellion and my poor fists clenched 

and my woolly head .... 
(Very calm) : I remember one November day; it was hardly 

six months ago .... The master came into the cabin in a 
cloud of smoke like an April moon. He was flexing his short 
muscular arms--he was a very good master--and he was rub- 
bing his little dimpled face with his fat fingers. His blue eves 
were smiling and he couldn’t get the honeyed words out’of 
his mouth quick enough. "T"e kid wil! be a decent fellow," 
he said looking at me, and he said other pleasant things too, 
the master--that you had to start very early, that twenty 
years was not too much to make a ~ood Christian and a good 
slave, a steady, devoted bo> a good commander’s chain~ang 
captain, sharp-eyed and st"n"-armed. And all t’-at man saw 
of my son’s cradle was that it was the cradle of a chaingang 
captain. 
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We crept in knife in hand... 
THE MOTHER: 

Alas, you’ll die for it. 
THE REBEL: 

Killed .... I killed him with my own hands .... 
Yes, ’twas a fruitful death, a copious death .... 
It was night. We crept among the sugar canes. 
The knives sang to the stars, but we did not heed the stars. 
The sugar canes scarred our faces with streams of green 

blades. 

THE MOTHER; 

And I had dreamed of a son to close his mother’s eyes. 
THE REBEL: 

But I chose to open my son’s eyes upon another sun. 
THE MOTHER : 

0 my son, son of evil and unlucky deathw 
THE REBEL; 

Mother of living and splendid death, 
THE MOTHER: 

Because he has hated too much, 
THE REBEL." 

Because he has too much loved. 
THE MOTHER: 

Spare me, I am choking in your bonds. I bleed from your 
wounds. 

THE REBEL: 

And the world does not spare me .... There is not any- 
where in the world a poor creature who’s been lvuched or tor- 
tured in whom I am not murdered and humiliated . . . 

THE MOTHER: 

God of Heaven, deliver him! 
THE REBEL’. 

My heart, thou wilt not deliver me from all that I remem- 

It was an evening in November . . o 
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And suddenly shouts lit up the silence;, 
We had attacked, we the slaves; we, the dung underfoot, 

we the anima!s with patient hooves, 

We were running |ike madmen; shots rang out . 
were stri!dng. Blood and sweat cooled and refreshed " " We 

us. We 
were striking where the shouts came from, and the shouts became more strident and a great clamor rose ~om the east: 
it was the outhouses burning and the flames flickered sweetly 
on our cheeks. 

Then was the assault made on the master’s house. 
They were firing from the windows. 
We broke in the doors. 
The master’s room was wide open. The master’s room was 

brilliantly lighted, and the master was there v 
and our people stopped dead     i~ ...... ~, ery .calm 

o ¯ ¯ ~ wa~ 12tie ma$1:er o o" went in. "It’s you," he said, very calm. 
It was I, even I, and I told him so, the good slave, the 

fa~thftd slave, the slave of slaves, and suddenly his eyes were 
like two cockroaches, frightened in the rainy season     I 
struck, and the blood spurted; that is the only baptism "t!~a[ I 

remember today.* 

It is understandable that in this atmosphere, i~afly life 
becomes quite simply impossible. You can no longer be a 
fellah, a pimp, or an alcoholic as before. The violence of 
the colonial regime and the counter-violence of the native 
balance each other and respond to each other in an ex- 
traordinary reciprocal homogeneity. This reign of violence 
will be the more terrible in proportion to the size of the 
implantation from the mother Country. The development 
of violence among the colonized people will be propor- 
tionate to the violence exercised by the threatened colonial 
regime. In the first phase of this insurrectional period, the 
home governments are the slaves of the settlers, and these 
settlers seek to intimidate the natives and their home gov- 

* Aim~ C~saire, Les Armes Miraculeuses (Et les ehiens se tai. 
~aicnt), pp. 133-37. 
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~atments at one and the same time. They use the same 
methods against both of them. The assassination of the 
Mayor of Evian, in its method and motivation, is identi- 
fiable with the assassination of All Boumendjel. For the 
settlers, the alternative is not between A/g~ aIg~rienne 
and Alg~ ~ran~aise but between an independent Algeria 
and a colonial Algeria, and anything rise is mere talk or 
attempts at treason. The settler’s logic is implacable and 
one is only staggered by the counter-logic visible in the 
behavior of the native insofar as one has not clearly under- 
stood beforehand the mechanisms of the settler’s ideas. 
From the moment that the native has chosen the methods 
of counter-violence, police reprisals automatically call 
forth reprisals on the side of the nationalists. However, 
the results are not equivalent, for machine-gunning from 
airplanes and bombardments from the fleet go far beyond 
in horror and magnitude any answer the natives can make. 
This recurring terror de-mystifies once and for all the 
most estranged members of the colonized race. They find 
out on the spot that all the piles of speeches on the equality 
of human beings do not hide the commonplace fact 
that the seven Frenchmen killed or wounded at the Col 
de Sakamody kindles the indignation of all civilized con- 
sciences, whereas the sack of the donars* of Guergour and 
of the dechras of Djerah and the massacre of whole popu- 
lations--which had merely called forth the Sakamody 
ambush as a reprisal--all this is of not the slightest im- 
portance. Terror, counter-terror, violence, counter-violence: 
that is what observers bitterly record when they describe 
the circle of hate, which is so tenacious and so evident in 
Algeria. 

In all armed struggles, there exists what we might call 
the point of no return. Almost always it is marked off by 

Temporary village fo~ the me of shepherds.---Trans. 
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a huge and all-inclusive repression which engulfs all sectors 
of the colonized people. This point was reached in Algeria 
in 1955 with the 12,000 victims of Phillippeville, and in 
1956 with Lacoste’s instituting of urban and rural mili- 
tias.t 

~ We must go back to this period in order to judge the importance 
of this decision on the ,part of the French government in Algeria. 
Thus we may read in ’ R&istance Alg&iemxe," No. 4, dated 28th 
March 1957, the following: 

"In reply to the wish expressed by the General Assembly of the 
United Nations, the French Government has now decided to create 
urban militias in Algeria. ’Enough blood has been spilled’ was what 
the United Nations said; Lacoste replies ’Let us form militias.’ 
’Cease fire,’ advised UNO; Lacoste vociferates, ’We must arm the 
civilians.’ Whereas the two parties face-to-face with each other were 
on the recommendation of the United Nations invited to contact 
each other with a view to coming to an agreement and finding a 
peaceful and democratic solution, Lacoste decrees that henceforward 
every European will be armed and should open fire on any person 
who seems to him suspect. It was then agreed (in the Assembly) 
that savage and iniquitous repression verging on genocide ought at 
all costs to be opposed by the authorities: but Lacoste replies ’Let 
us systematize the repression and organize the Algerian manhunt.’ 
And, symbolically, he entrusts the military with civil powers, and 
gives military powers to civilians. The ring is closed. In the middle, 
the Algerian, disarmed, famished, tracked down, jostled, struck, 
lynched, will soon be slaughtered as a suspect. Today, in Algeria, 
there is not a single Frenchman who is not authorized and even in- 
vited to use his weapons. There is not a single Frenchman, in Al- 
geria, one month after the appeal for calm made by UNO, who is 
not permitted, and obliged to search out, investigate and pursue 
suspects. 

"One month after the vote on the final motion of the General As- 
sembly of the United Nations, there is not one European in Algeria 
who is not party to the most frightful work of extermination of 
modern times. A democratic solution? Right, Lacoste concedes; let’s 
begin by exterminating the Algerians, and to do that, let’s arm the 
civilians and give them carte blanche. The Paris press, on the whole, 
has welcomed the creation of these armed groups with reserve. Fas- 
cist militias, they’ve been called. Yes; but on the individual level, on 
the plane of human rights, what is fascism if not colonialism when 
rooted in a traditionally colonialist country? The opinion has been 
advanced that they are systematically legalized and commended; but 
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Then it became clear to everybody, including even the 
settlers, that "’things couldn’t go on as before." Yet the 

colonized people do not chalk up the reCkoning. They 
record the huge gaps made in their ranks as a sort of 

necessary evil. Since they have decided to reply by vio- 
lence, they therefore are ready to take all its cgnsequences. 
They only insist in return that no reckoning should be 
kept, either, for the others. To the saying "All natives are 
the same" the colonized person replies, "All settlers are the 
same."* 

When the native is tortured, when his wife is killed or 
raped, he complains to no one. The oppressor’s govern- 
ment can set up Commissions of inquiry and of informa- 
tion daily if it wants to; in the eyes of the native, these 

commissions do not exist. The fact is that Soon we shall 
have had seven years of Crimes in Algeria and there has 
not yet been a single Frenchman indicted before a French 
court of iusfice for the murder of an Algerian. In Indo- 

HIS war. It is a proof that there are no limits once the rot has set 
in. True, he is at the moment a prisoner of the situation; but what 
a c,o, nsolation to drag everyone down in one’ 

After each ,~* *~- ...... s fall! 

g assassinations a:aeP~7 g d, 
$- 

~ts awareness of self, and cono^l;a~,-’- t..h_e Alg.e.nan people builds u o~,**uat~s its resistance. Yes; the tas~Ps of the French Army are infinite: for oh, how intinite is the nni~ of 
the people of AlgeriaV’ 

*T " 

h~s ~s why there are no prisoners when the l~ghting first star~. It is only through educating the local leaders politically that those 

at the head of the movement can make the masses accept 1) that 

people coming from the mother country do not always act of their 
own free will and are sometimes even disgusted by the war; 2) that 

it is of immediate advantage to the movement that its supporters 

should show by their actions 

conventions; 3) that an army that they respect certain internationaI 
which takes prisoners is an army, and ceases to be considered as a group of wayside banditsl 4) that what- 

ever the circumstances, the possession of prisoners constitutes a 

means of exerting pressure which must not be overlooked in order 
to protect our men who are in enemy hands. 
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China, in Madagascar, or in the colonies the native has 
always known that he need expect nothing from the other 
side. The settler’s work is to make even dreams of liberty 
impossible for the native. The native’s work is to imagine 

all possible methods for destroying the settler. On the 
logical plane, the Manicheism of the setter produces a 
Manicheism of the native. To the theory of the "absolute 
evil of the native" the theory of the "absolute evil of the 
settler" replies. 

The appearance of the settler has meant in the terms of 
syncretism the death of the aboriginal society, cultural 
lethargy, and the petrification of individuals. For the ha- 
five, life can only spring up again out of the rotting corpse 
of the settler. This then is the correspondence, term by 
term, between the two trains of reasoning. 

But it so happens that for the colonized people this 
violence, because it constitutes their only work, invests 
their characters with positive and creative qualities. The 
practice of violence binds them together as a whole, since 
each individual forms a violent link in the great chain, a 
part of the great organism of violence which has surged 
upward in reaction to the settler’s violence in the begin- 
ning. The groups recognize each other and the future 
nation is already indivisible. The armed struggle mobilizes 
the people; that is to say, it throws them in one way and in 
one direction. 

The mobilization of the masses, when it arises out of the 
war of liberation, introduces into each man’s consciousness 
the ideas of a common cause, of a national destiny, and of 
a collective history. In the same way the second phase, that 
of the building-up of the._n_af!0n, is helped on by the 
existence of this cement which has been mixed with blood 
and anger. Thus we come to a fuller appreciation of the 
originality of the words used in these underdeveloped 
countxies. During the colonial period the people are called 
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upon to fight against oppression; after national liberation, 
they are called upon to fight against poverty, illiteracy, and 

underdevelopment. The struggle, they say, goes on. The 
people realize that life is an unending contest. 

X,Ve have said that the native’s violence unifies the peo- 
ple. By its very structure, colonialism is separatist and 
regionalist. Colonialism does not simply state the existence 
of tribes; it also reinforces it and separates them. The 

colonial system encourages chieftaincies and keeps alive 
the old Marabout confraternities. Violence is in action all- 
inclusive and national. It follows that it is closely involved 
in the liquidation of regionalism and of tribalism. Thus 
the national parties show no pity at al! toward the caids 
and the customary chiefs. Their destruction is the pre- 
liminary to the unification of the people. 

At the level of individuals, violence is a cleansing force. 
It frees the native from his inferiority complex and from 
his despair and inaction; it makes him fearless and restores 
his self-respect. Even if the armed struggle has been 
symbolic and the nation is demobilized through a rapid 
movement of decolonization, the people have the time 
to see that the liberation has been the business of each 
and all and that the leader has no special merit. From 
thence comes that type of aggressive reticence with regard 
to the machinery of protocol which young governments 
quickly show. V~hen the people have taken violent part 
in the national liberation they will allow no one to set 
themselves up as ’qiberators." They show themselves to 
be jealous of the results of their action and take good care 
not to place their future, their destiny, or the fate of their 
country in the hands of a living god. Yesterday they were 
completely irresponsible; today they mean to understand 
everything and make all decisions. Illuminated by violence, 
the consciousness of the people rebels against any pacifi- 
cation. From now on the demagogues, the opportunists, 
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and the magicians have a difficult task. The action which 
has thrown them into a hand-to-hand struggle confers 
upon the masses a voracious taste for the concrete. The 
attempt at mystification becomes, in the long run, practi- 
cally impossible. 

VIOLENCE IN THE INTERNATIONAL ~ONTEXT 

We have pointed out many times in the preceding 
pages that in underdeveloped regions the political leader 
is forever calling on his people to fight: to fight against 
colonialism, to fight against poverty and underdevelop- 
ment, and to fight against sterile traditions. The vocabu- 
lary which he uses in his appeals is that of a chief of staff: 
"mass mobilization"; "agricultural front"; "fight against 
illiteracy"; "defeats we have undergone"; "victories won." 
The young independent nation evolves during the first 
years in an atmosphere of the battlefield, for the political 
leader of an underdeveloped country looks fearfully at the 
huge distance his country will have to cover. He calls to 
the people and says to them: "Let us gird up our loins and 
set to work," and the country, possessed by a kind of 
creative madness, throws itself into a gigantic and dispro- 
portionate effort. The program consists not only of climb- 
ing out of the morass but also of catching up with the 
other nations using the only means at hand. qq~ey reason 
that if the European nations have reached that stage of 
development, it is on account of their efforts: "Let us 
therefore," they seem to say, "prove to ourselves and to 
the whole world that we are capable of the same achieve- 
ments." This manner of setting out the problem of the 
evolution of underdeveloped countries seems to us to be 
neither correct nor reasonable. 

The European states achieved national unity at a mo- 
ment when the national middle classes had concentrated 
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to be dismissive. On the contrary, it is to treat it in the most serious way, 

without succumbing to its mystification as "the truth" or to the ironic skepti- 

cism common to many critiques. Science and expert discourses such as de- 

velopment produce powerful truths, ways of creating and intervening in the 

world, including ourselves; they are instances "where possible worlds are 

constantly reinvented in the contest for very real, present worlds" (Haraway 

1989a, 5). Narratives, such as the tales in this book, are always inmmersed in 

history and never innocent. Whether we can unmake development and per- 

haps even bid farewell to the Third World will equally depend on the social 

invention of new narratives, new ways of thinking and doing.~5 

Chapter 2 

THE PROBLEMATIZATION OF POVEttTY: 

THE TALE OF THREE WORLDS 

AND DEVELOPMENT 

The word "poverty" is, no doubt, a key word of our times, 

extensively used and abused by everyone. Huge amounts 

of money are spent in the name of the poor. Thousands of 

books and expert advice continue to offer solutions to their 

problems. Strangely enough, however, nobody, including 

the proposed "beneficiaries" of these activities, seems to 

have a clear, and commonly shared, view of povert>; For 

one reason, almost all the definitions given to the word are 

woven around the concept of "lack" or "deficiency." This 

notion reflects only the basic relativity of the concept. 

What is neeessaw and to whom? And who is 

qualified to define all that?" 

--Majid Rahnema, Global Poverty: 

A Pauperizir~g M~th, 1991 

ONE OF THE many changes that occurred in the early post-World War II 

period was the "discovery’" of mass poverty in Asia, Africa, and Latin Amer- 

ica, Relatively inconspicuous and seemingly logical, this discovery was to 

provide the anchor for an important restructuring of global culture and polit- 

ical economy. The discourse of war was displaced onto the social domain 

and to a new geographical terrain: the Third World. Left behind was the 

struggle against fascism. In the rapid globalization of U.S. domination as a 

world power, the "war on poverty" in the Third World began to occupy a 

prominent place. Eloquent i~aets were adduced to justi[} this new war: "Over 

1,500,000 million people, something like two-thirds of the world population, 

are living in conditions of acute hunger, defined in terms of identifiable 

nutritional disease. This hunger is at the same time the cause and effect of 

poverty, squalor, and misery in which they live" (Wilson 1953, li). 

Statements of this nature were uttered profusely throughout the late 

1940s and 1950s (Orr 1953; Shonfield 1950; United Nations 1951). The ne~v 
emphasis was spurred by the recognition of the chronic conditions of pov- 

erty and social unrest existing in poor countries and the threat they posed for 



more developed countries. The problems of the poor areas irrupted into the 

international arena. The United Nations estimated that per capita income in 

the United States was $1,453 in 1949, whereas in Indonesia it barely 

reached $25. This led to the realization that something had to be done hefor[, 

the levels of instability in the world as a whole became intolerable. The 

destinies of the rich and poor parts of the world were seen to be closely 

linked. "Genuine world prosperity is indivisible," stated a panel of experts in 

1948. "It cannot last in one part of the world if the other parts live under 

conditions of poverty and il! health" (Milbank Memorial Fund 1948, 7; see 

also Lasswe!! 1945). 

Poverty on a global scale was a diseovevv of the post-World W~tr II pe- 
riod. As Sachs (1990) and Rahnema (1991) h’~ve maintained, the conceptions 

and treatment of poverty were quite different before 1.940. In colonial times 

the concern with poverty was conditioned by the belief that even if the 

"’natives" could be somewhat enlightened by the presence of the colonizer, 

not much could be done about their poverty because their economic deve!- 

opment was pointless. The natives’ capacity for science and technology; the 

basis for economic progress, was seen as nil (Atlas 1989). As the same authors 

point out, however, within Asian, African, and Latin or Native American 

societies--as well as throughout most of European history--vernacular soci- 
eties had developed ways of defining and treating pove’rtv that accommo- 

dated visions of community, fi’ugality, and sufficiency Whaiever these tradi- 

tional ways might have heen, and without idealizi~g them, it is true that 

massive poverty in the modern sense appeared only when the spread of the 

market economy broke down community ties and deprived millions of peo- 

ple from access to land, water, and other resources. With the consolidation 

of capitalism, systemic panperization became inevitable. 

Without attempting to undertake an archaeology of poverty,, as Rahnema 

(1991) proposes, it is important to emphasize the hreak that occurred in the 

conceptions and management of poverty first with the emergence of capital- 

ism in Europe and subsequently with the advent of development in the 

Third \Vorld. Rahnema describes the first break in terms of the advent in the 

nineteenth centuW of systems for dealing with the poor based on assistance 

provided by impersona! iustitutions. Philanthropy occupied an important 
place in this transition (Donze!ot 1979), The transformation of the poor into 

the assisted had profound consequences. This "modernization" of poverty 

signified not only the rupture of vernacular relations but also the setting i~ 

place of new mechanisms of control. The poor increasingly appeared as a 

social problem requiring new ways of intervention in society. It ~vas, indeed, 

in relation to poverty that the nmdern ~vays of thinking about the meaning 

of life, the economy, rights, and social management came into place. "’Pau- 

perism, political economy; aud the discovmT of society were closely, inter- 

woven" (Polanyi 1957a, 84). 

The treatment of poverty allowed society to conquer ne~v domains. More 

perhaps thau on industrial and technological might, the uascent order of 

capitalism and modenfity relied on a polities of poverty the aim of which was 

~ot only to create consumers hut to transfi)rm society by turning the poor 

into objects of knowledge and management. What ~vas involved in this oper- 

ation was "a teehno-discursive instrument that made possible the conquest 
of pauperism and the invention of a polities of poverty" (Proeaeei 1991, 157). 

Pauperism, Proeaeei explains, was associated, rightly or wrongly; with fea- 

tures such as mobility, vagrm~c>~ independence, frugality, promiscuity, igno- 

rauee, and the reIhsal to accept social duties, to work, and to subnlit to the 

logic of the expansion of "needs." Concomitantly, the lnanagement of pov- 

erty called for interventions in education, health, hygiene, morality, and em- 

ployment and the instillment of good hahits of association, savings, child 

rearing, and so on. The result was a panoply of interventions that accounted 

ibr the creation of a domain that several researchers have termed "the social" 

(1)onzelot 1979, 1988, 1991; Burchell, Gordon, and Miller 1991). 
As a domain of knowledge and intervention, the social became prominent 

in the nineteenth century, culminating in tile twentieth centuo~ in the con- 

solidation of the welfare state and the ensemble of techniques encompassed 

under the rnbric of social work. Not only poverty but health, education, 

hygiene, employment, and the poor quality of life in towns and cities were 

constrneted as social prohlems, requh’ing extensive knowledge about the 

population and appropriate modes of social plam~ing (Eseobar 1992a). The 

"government of the social" took on a status that, as the conceptualization of 

the economy, was soon taken for granted. A "separate class of the ’poor’" 

(Williams 1973, 104) was created. ]~’t the most significant aspect of this 

pheuomenon was the setting into place of apparatuses of knowledge and 

prover that took it upon themselves to optimize liI~ bv producing it uuder 

modern, "scienti~" conditions. The history of modernity; in this way, is not 

only the history of knowledge and the economy; it is also, more revealingly, 

the histoo, of the social.~ 

As we will see, the history of development implies the eontimmtion in 

other places of this history of the social. This is the second break in the 

arehaeolngy of poverty proposed by ~ahnema: the globalization of poverty 

entailed bv the construction of two-thirds of the world as poor ai}er 1945. If 

within market societies the poor were de~ned as lacking what the rich had 

in terms of money and material possessions, poor countries came to be SJnli- 

larly defined in relation to the standards of wealth of the more economically 

advantaged nations. This economic conception of poverty found an ideal 

yardstick in the annnal per capita income. The perception of poverty on a 

global scale "was nothing more than the result of a comparative statistical 

operation, the first of which was carried out only in 1940" (Sachs 1990, 9). 

Ahnost by fiat, two-thirds of the world’s peoples were transformed into poor 



subjects in 1948 when the World Bank defined as poor those countries with 

an annual per capita income below $100. And if the problem was one of 

insufficient income, the solution was clearly economic growth. 

Thus poverty became an organizing concept and the object of a new 

problematization. As in the case of any problematization (Foucault 1986), 

that of poverty brought into existence new discourses and practices that 

shaped the reality to which they referred. That the essential trait of the 

Third World was its poverty and that the solution was economic growth and 

development became self-evident, neeessaD; and universal truths. This 

chapter analyzes the multiple processes that made possible this particular 

historical event. It accounts for the "developmentalization’ of the Third 

World, its progressive insertion into a regime of thought and practice in 

which certain interventions for the eradication of poverty became central to 

the world order. This chapter can also be seen as an account of the produc- 

tion of the tale of three worlds and the contest over the development of the 

third. The tale of three worlds was, and continues to be despite the demise 

of the second, a way of bringing about a political order "that works by the 

negotiation of boundaries achieved through ordering differences" (Haraway 

1989a, 10). It was and is a narrative in which culture, race, gender, nation, 

and class are deeply and inextricably intertwined. The political and eco- 

nomic order coded by the tale of three worlds and development rests on a 

traffle of meanings that mapped new domains of being and understanding, 

the same domains that are increasingly being challenged and displaced by 

people in the Third World today. 

TIlE INVENTION OF DEVELOPMENT 

The Emergence of the New Strategy 

From July 11 to November 5, 1949, an economic mission, organized by the 

International Bank for Reconstruction and Development, visited Colombia 

with the purpose of formulating a general development program for the 

eountD: It was the first mission of this kind sent out by the International 

Bank to an underdeveloped country. The mission included fourteen inter- 

national advisers in the following fields: foreign exchange; transportation; 

industry, fuel, and power; highways and waterways; community facilities; 

agriculture; health and welfare; financing and banking; economics; national 

accounts; railroads; and petroleum refineries. ~brking closely with the mis- 

sion was a similar group of Colombian advisers and experts. 

Here is how the mission saw its task and, eonsequentt}; the character of 

the program proposed: 

We have interpreted our terms of reference as calling for a comprehensive and 

internally cousistent program .... The relatio~aships among various sectors of 
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Colombian economy are very complex, and intensive analysis of these relation- 

ships has been necessary to develop a consistent picture .... This, then, is the 

reason and justification for an overall program of development. Piecemeal and 

sporadic efforts are apt to make little impression on the general picture. Only 

through a generalized attack throughout the whole economy on education, 

health, housing, food and productivity can the vicious circle of poverty, igno- 

rance, ill health and low productivity be decisively broken. But once the break 

is made, the process of economic development can become self-generating. 

(Ir~ternational Bank 1950, xv) 

The program called for a "multitude of improvements and reforms" cover- 

ing all important areas of the economy. It constituted a radically new repre- 
sentation of~ and approach to, a country’s social and economic reality. One 

of the features most emphasized in the approach was its comprehensive and 

integrated character. Its comprehensive nature demanded programs in all 

social and economic aspects of importance, whereas careful planning, orga- 
nization, and allocation of" resources ensured the integrated character of the 

programs and their successful implementation. The report also furnished a 

detailed set of prescriptions, including goals and quantifiable targets, invest- 

ment needs, design criteria, methodologies, and time sequences. 

It is instructive to quote at length the last paragraph of the report, because 

it reveals several key features of the approach that was then emerging: 

One cannot escape the conclusion that reliance on natural forces has not pro- 

duced the most happy results. Equally inescapable is the conclusion that with 

knowledge of the underlying facts and economic processes, good planning 

setting objectives and allocating resources, and determination in carrying out a 

program for improvements and reforms, a great deal can be done to improve 

the economic environment by shaping econo~nic policies to meet scientifically 

ascertained social requirements .... Colombia is presented with an opportun- 

it3, unique in its long history. Its rich natural resources can be made tremen- 

dously productive through the application of" modern techniques and efficient 

practices. Its favorable international debt and trade position enables it to ob- 

tain modern equipment and techniques from abroad. International and foreign 

national organizations have been established to aid underdeveloped areas tech- 

nically and financially. All that is needed to usher a period of rapid and wide- 

spread development is a determined ef~brt by the Colornhiau people them- 

selves. In making such an effort, Colomhia would not only accomplish its own 

salvation but would at the same time furnish an inspiring ex~unple to all other 

ur~derdeveloped areas of the woad. (International Bank 1950, 615) 

The messianic feeling and the quasi-religious fervor expressed in the no- 
tion of salvation are noticeable. In this representation, "salvation" entails the 

conviction that there is one right way, namely, development; only through 



development will Colombia become an "inspiring example" for the rest of 
the underdeveloped world. Nevertheless, the task of salvation/development 
is complex. Fortunately, adequate tools (science, technology, planning, and 
international organizations) have already been created for such a task, the 
value of~vhich has already been proved by their successfid application in the 
West. Moreover, these tools are neutral,, desirable, and universally applica- 
ble. Before development, there was nothing: only "reliance on natural 
forces," which did not produce "the most happy results." Development 
brings the light, that is, the possibility to meet "scientifically ascertained 
social requirements." The country must thus awaken from its lethargic past 
and follo~v the one way to salvation, which is, undoubtedly, "an opportunity 
unique in its long history" (of darkness, one might add). 

This is the system of representation that the report upholds. Yet, although 
couched in terms of humanitarian goals and the preservation of freedom, the 
new strategy sought to provide a new hold on countries and their resources. 
A type of development was promoted which conformed to the ideas and 
expectations of the affluent West, to what the Western countries judged to 
be a normal course of evolution and progress. As we will see, by conceptual- 
izing progress in such terms, this development strategy became a powerful 

instrument for normalizing the world. The 1949 World Bank mission to Co- 
lombia was one of the first concrete expressions of this new state of affairs. 

Precursors and Antecedents of the Development Discourse 

As we will see in the next section, the development discourse exemplified by 

the 1949 World Bank mission to Colombia emerged in the context of a com- 

plex historical conjunction. Its invention signaled a significant shift in the 

historical relations between Europe and the United States, on the one hand, 

and most countries in Asia, Africa, and Latin Arnerica, on the other. It also 

brought into existence a new regime of representation of these latter parts of 

the world in Euramerican culture. But "the birth" of the discourse must be 

briefly qualified; there were, indeed, important precursors that presaged its 

appearance in full regalia after World VVar II. 

The slow preparation for the launching of development was perhaps most 

clear in Africa, where, a number of recent studies suggest (Cooper 1991; 

Page 1991), there was an important connection between the decline of the 

colonial order and the rise of development. In the interwar period, the 

ground was prepared for the institution of development as a strategy to re- 

make the colonial world and restructure the relations between colonies and 

metropoles. As Cooper (1991) has pointed out, the British Development Act 

of the 1940s--the first great materialization of the development idea--was 

a response to challenges to imperial power in the 1930s and must thus be 

seen as an attempt to reinvigorate the empire. This was particularly clear in 
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the settler states in southern Africa, where preoccupations with questions of 

labor and food supplies led to strategies for the modernization of segments 

of the African population, often, as Page (1.991) argues, at the expense of 
Afrocentric views of food and community defended by women. These early 

attempts were to c~stallize in community development schemes in the 

1950s. The role of the League of Nations in negotiating decolonization 

through the system of mandates was also important in many cases in Asia 

and Afi’ica. After the Second World War, this system was extended to a 

generalized decolonization and the promotion of development by the new 

system of international organizations (Murphy and Augelli 1993). 

Generally speaking, the period between 1920 and 1950 is still ill under- 

stood from the vantage point of the overlap of colonial and developmentalist 

regimes of representation. Some aspects that have received attention in the 

context of north and/or sub-Saharan Africa include the constitution of a labor 
force and a modernized class of farmers marked by class, gender, and race, 

including the displacement of African self-sufficient systems of fi)od and 

cultural production; the role of the state as architect, ~br instance, in the 

"detribalization" of wage labor, the escalation of gender competition, and the 

struggle over education; the ways in which discourses and practices of agri- 

cultural experts, health professionals, urban planners, and educators were 

deployed in the colonial context, their relation to metropolitan discourses 

and interests, and the metaphors furnished by them for the reorganization of 

the colonies; the modification of these discourses and practices in the con- 

text of the colonial encounter; their imbrication with local forms of knowl- 
edge, and their effect on the latter; and the manifold forms of resistance to 

the colonial power/knowledge apparatuses (see, for instance, Cooper and 

Stoler 1989; Stoler 1989; Packard 1989; Page 1991; Rabinow 1989; Comaroff 

1985; Comaroff and Comaroff 1991; Rau 1991). 
The Latin American case is quite different from the African, although the 

question of precursors of development must also be investigated there. As is 

well known, most Latin American countries achieved political indepen- 

dence in the early decades of the nineteenth century, even if on many levels 

they continued to be under the sway of European economies and cultures. 

By the beginning of the twentieth century, the ascendancy of the United 

States ~vas felt in the entire region. United States-Latin American relations 

took on a double-edged significance early in the centuw. If on the one hand 

those in power perceived that opportunities for fair exchange existed, on the 

other hand the United States {~lt increasingly justified in intervening in 

Latin American affairs. From the interventionist big stick policy of the early 

part of the century to the good neighbor principle of the 1930s, these two 

tendencies coexisted in U.S. foreign policy toward Latin America, the latter 

having much more important repercussions than the former. 
Robert Bacon, former U.S. secretary of state, exemplified the "fair ex- 



change" position. "The day has gone,"he stated in his 1916 report of a trip to 
South America, "when the majority of these countries, laboriously building 
up a governmental structure under tremendous difficulties, were unstable, 
tottering and likely to fall fi’om one month to anot ... 
passed,’ to use tire words of Mr lqo,~ ’-. ~-r~     , her. ¯ They ’have 

u~, ~,ut u~me eonaition of militarism out of the condition of revolution, into the condition of industrialism, into 
the path of successihl commerce, and are becoming great and powerful 
nations’" (Bacon 1916, 20). Elihu Root, whom Bacon mentioned in a posi- 
tive light, actually represented the side of active interventionism. A promi- 
nent statesman and an expert in international law, Root was a major ~rce 
in shaping U.S. foreign policy and took active part in the intervention. 
ist policy of the earlier part of the century, when the U.S. military occu- 
pied most Central American countries. Root, who was awarded th~ Nobel 

Peace Prize in 1912, played a very active role in the separation of Colom- 
b~a from Panama. "With or without the consent of Colombia," be wrote on 
that occasion, "we will dig the canal, not ~br selfish reasons, not for greed 
or gain, but for the world’s commerce, benefiting Colombia most of all .... 

We shall unite our Atlantic and Pacific coasts, we shall render inestima- 
ble service to mankind, and we shall grow in greatness and honor and in the 

strength that comes from difficult tasks accomplished and from the exer- 
cise of the power that strives in the nature of a great constructive people" 

(Root 1916, 190). 
Root’s position embodied the conception of international relations then 

prevailing in the United States.’~ The readiness figr military intervention in 
the pursuit of b:S. strategic self-interest was tempered from Wilson to 
Hoover. With Wilson, intervention was accompanied by the goal o£promot- 
ing "republican" democracies, meaning elite, aristocratic regimes. Often 
these attempts were fueled by ethnocentric and racist positions. Attitudes of 
superiority "convinced the U~ited States it had the right and ability to inter- 
vene politically in weaker, darker, poorer countries" (Drake 1991, 7). For 
Wilson, the promotion of democracy was the moral duty of the U.S. and of 
"good men" in Latin America. ’7 am going to teach the South American 
republics to elect good men," he summed up (quoted in Drake 1991, 13). As 
Latin American nationalism mounted after World War I, the United States 
reduced open interventionism and proclaimed instead the principles of the 
open door and tire good neighbor, especially after the mid-twenties. At- 
tempts were made to provide some assistance, particularly regarding finan- 
cial institutions, the infrastructure, and sanitation. During this period the 
Rockefeller Foundation became active t~)r the first time in tire region (Brown 
1976). On the whole, however, the 1912-1932 period was ruled by a desire 
on the part of the United States to achieve "ideological as well as military 
and economic hegemony and conformity, without having to pay the price of 
permanent conquest" (Drake 1991, 34). 
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Although this state of relations revealed an increasing U.S. interest in 

Latin America, it did not constitute an explicit, overall strategy for dealing 

with Latin American eonntries. This situation was profoundly altered during 

the subsequent decades and especially after the Second World War. Three 
inter-American conferences--held at Chapultepec in Mexico (February 21- 

March 8, 1945), Rio de Janeiro (Augnst 1947), and Bogot,’i (March 30-April 

30, 1948)--were emeial in articulating ne~v rules of the game. As the terrain 

for the cold war was being fertilized, hoxvever, these eonfereuees made evi- 

dent the serious divergence of interests between Latin America aud the 

United States, marking the demise of the good neighboor policy. For while 

the United States insisted on its military and security objectives, Latin 

American countries emphasized more thau ever economic and social goals 

(L6pez Maya 1993).a 

At Chapultepec, several Latin American presidents made clear the ina- 

portance of industrialization in the consolidation of democracy and asked 

the United States to help with a program of economic transition from war 

production of raw materials to industrial production. The United States, 

however, insisted on questions of hemispheric de[~nse, reducing economic 

policy to a warning to Latin American countries to abandon "economic na- 

tionalism." These disagreements grew at the Rio Conference on Peace and 

Securit.v Like the Bogotfi conference of 1948--xvhieh marked the birth of 

the Organization of American States--the Rio confcrence was dominated by 

the growing auti-Communist crusade. As U.S. foreign policy became more 

militarized, the need ~br appropriate economic policies, including the pro- 

teetion of the nascent industries, became more and more central to the Latin 

American agenda. The United States to SOlne extent finally ackno~vledged 

this agenda in Bogotfi. Yet then secretary of state General Marshall also 

made dear that Latin America could in no way expect something similar to 

the Marshall Plan for Europe (L6pez Maya 1993). 

In contrast, the United States insisted on its open door policy of free 

access of resources to all countries and on the encouragement of private 

enterprise and the "fair" treatment of ~breign capital. U.S. experts on the 

area completely misread the Latin American situation. A stndent of U.S. 

foreign policy toward Latin America during the late 1940s put it thus: 

Latin America was closest to the United States and of far greater economic 

importance than any other Third XVorld region, but senior U.S. officials increas- 

ingly dismissed it as an aberrant, benighted area inhabited by helpless, essen- 

tially childish peoples. When George Kennan [head of State I)epartment policy 

planning] was sent to review what he described as the "’unhappy and hopeless" 

background there, he penned the most aeerbic dispatch of his eutire career. 

Not even the Communists seem viable "because their Latin American character 

inclines them to individualism [and] to undiscipline."... Pursuing the motif of 
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tile "childish" nature of the area, he condescendingly argued that if the Ui~ited 

States treated the Latin Americans like adults, then perhaps they would ]lave to 

behave like them (Kolko 1988, 39, 40).4 

Like Currie’s image of "salvation," the representation of the Third Vvbrld as 
a child in need of adult guidance was not an uncommon metaphor and lent 
itself perfectly to the development discourse. The infantilization of the Third 
World was integral to development as a "secular theory of salvation" (Nandy 
1987). 

It nmst be pointed out that the economic demands Latin American coun- 
tries made were the reflection of changes that had been taking place for 
several decades and that also prepared the ground for development--for 
instance, the beginning of industrialization in some countries and the per- 
eeived need to expand domestic markets; urbanization and the rise of pro- 
fcssional classes; the secularization of political institutions and the moderni- 
zation of the state; the growth of organized labor and social movements, 
which disputed and shared the industrialization process; increased attention 
to positivist sciences; and various types of modernist movements. Some of 
these factors were becoming salient in the 1920s and accelerated after 
1930.z But it was not until the World War 1I years that they began to co- 
alesce into a clearer momentum for national ecnnomie models. In Colombia, 
talk of industrial development and, oeeasionall.~ the economic development 
of the country appeared in the early to mid-1940s, linked to a perceived 
threat by the popular classes. State interventionism became mute notice- 
able, even if within a general model of economic liberalism, as an increase 
in production began to be seen as the neeessaw route to social progress. This 
awareness was accompanied by a mediealization of the political gaze, to the 
extent that the popular classes began to be perceived not in racial terms, as 
until recentl> but as diseased, underfed, uneducated, and physiologically 
weak masses, thus calling for unprecedented social action (Pdeaut 1987, 
273-352).6 

Despite the importance of these historical processes, it is possible to 
speak of the invention of development in the early post-World War II pe- 
riod. In the climate of the great postwar transformations, and in scarcely one 
decade, relations between rich and poor countries undem~ent a drastic 
change. The conceptualization of these relations, the form they took, the 
scope they acquired, the meehanisrns by which thev operated, all of these 
were subject to a substantial mutation. Within the span of a few years, an 
entirely new strategy for dealing with the problems of the poorer countries 
emerged and took definite shape. All that ~vas important in the cultural, 
social, economic, and political life of these countries--their population, the 
cultural character of their people, their processes of capital accumulation, 
their agriculture and trade, and so on--entered into this new strategy. In the 

next section, xve look in detail at the set of historical conditions that made the 
creation of development possible, and then 1 undertake an analysis of the 
discourse itselt~ that is, of the nexus of power, kuuwledge, and donfiuation 

which defines it. 

H~s’romc,~t. (}ox~)rr o>,s. 1945-1955 

If during World War II the dominant image of what was to become the 
Third World was shaped l-~y strategic considerations and access tu its raw 
materials, the integration of these parts of the world into the economic and 

political structure that emerged at the end of the war grew more compli- 
cated. From the founding conference of the United Natious held in San 
Fraucisco in 1945 and throughont the late 1940s, the fate of the nouiudnstri- 
alized world was the subject of intense uegotiatious. Moreover, the notions 
of underdevelopment and Third World were the discnrsive products of the 
post-World War I1 climate. These concepts did not exist before 1945. They 
emerged as working principles within the process by which the West~and, 
in diflbrent ~vays, the East~redefined itself aud the rest of the world. By the 
early 1950s, the uotion of three worlds~thc {~ee industrialized nations, the 
Communist industrialized natiox~s, and the poor, nonindnstrialized nations, 
constituting the First, Second, and Third World respectively~was firmly in 

place. Even after the demise of the Second, the notions of First and Third 
worlds (and North and South) continue to articulate a regime of geopulitical 

representation.7 

P~)r the United States, tim dominant concern was the reconstruction of 
Euro0e. This entailed the delouse of the colonial systems, because the con- 
tinued access by European powers to the raw materials uf their eolunies was 
seen as crucial to their reeovery¢ Struggles fbr national independence in Asia 
and Africa were on the increase; these struggles led to the leftist nationalism 

of the Bandung Conference of 1955 tnd the strategy of noualigmuent. Dur- 
ing the late 1940s, in other words, the tJnited States suppurted European 
eitbrts to maintain control of the colonies, although with an eye to increasing 
its influence over the resources of the colonial areas, most clearly perhaps in 

the ease of Middle East oil.s 
As i~r as Latin America was concerned, the m~jor ~k~rce to contend with 

for the United States was growing nationalism. Since the Great Depression 
a number of Latin American countries had begun eflbrts to build their na- 
tional economies in a more autonomous fashion than ever befure, through 

state-sponsored industrialization. Middle-class participation in social and 

political lii~ was on the rise, urganized lahor was also entering pulitical life, 
and even the Communist Let~ had made important gains. In general terms, 
democracy was emerging as a fimdameutal component of national liiE" in the 
sense of a recognized need for the wider participation of popular classes, 



particularly the working class, and a growing sense of the importance of 
social justice and the strengthening of the domestic economies. In fact, in 
the period 194,5-1947 many democracies seemed to be in the process of 

consolidation, and previously dictatorial regimes were undergoing transi. 
tions to democracy (Bethell 1991). As already mentioned, the United States 
eo~npletely misread this situation. 

Besides the antieolonial struggles in Asia and Africa and growing national- 
ism in Latin America, other l~actors shaped the development discourse; these 

included the cold war, the need to find new markets, the fear of communism 
and overpopulation, and fhitb in science and technology. 

Finding New Markets and Safe Battlefields. 
In the t;all of 1939, the Inter-American Conference of Foreign Ministers, 

which met in Panama, proclaimed the neutrality of the American republics. 
The U.S. government recognized, however, that if this continental unity was 
to endure, it would have to apply special economic measures to help Latin 
American nations face the period of distress that was expected to follow the 
loss of peacetime markets. The first step in this direction was the establish- 
ment of the Inter-American Development Commission, set up in January 
1940 to encourage Latin American production geared toward the U.S. mar- 
ket. Although flnaneial assistance to Latin America was relatively modest 
during the war period, nevertheless it was of some significance. The two 
main sources of assistance, the Export-Import Bank and the tteeonstruetion 
Finance Corporation, funded programs for the production and procurement 
of strategic materials. These activities often involved large-scale technical 
aid and the mobilization of capital resources to Latin America. The character 
of these relations also served to lbcus attention on the need to help the Latin 
American economies in a more systematic manner.~ 

The year 1945 marked a profound transformation in world af/hirs. It 
brought the United States to an undisputable position of economic and mili- 
tary preeminence, placing under its tutelage the whole Western system. 
This privileged position did not go unchallenged. There was the rising influ- 
ence of socialist regimes in Eastern Europe and the success fill march of 
Chinese Communists to power. Old colonies in Asia and Africa ~vere claim- 
~ng independence. The old colonial systems of exploitation and control were 
no longer tenable. In sum, a reorganization of the structure of world power 
was taking place. 

The period 1945-1955, then, saw the consolidation of U.S. hegemony in 
the ~vorld capitalist system. The need to expand and deepen the market for 
U.S. products abroad, as well as the need to find new sites for the investment 
of U.S. surplus capital, became pressing during these years. The expansion 
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of the U.S. economy also required access to cheap raw materials to support 
the growing capacity of its industries, especially of the nascent multinational 
corporations. One economic ~aetor that became more noticeable during the 
period was the change in the relation of industrial production to the produc- 
tion of foods and raw materials, to the detri~nent of the latter, which pointed 
toward the need for an effective program to foster prima~ production in 
underdeveloped areas. Yet the fi~ndamental preoccupation of the period was 
the revitalization of the European economy. A massive program of economic 
aid to Western Europe was established, which culminated in the formula- 
tion of the Marshall Plan in 1948.~° 

The Marshall Plan can be seen as "an exceptional event of historical im- 
portance" (Bataille 1991, 173). As Georges Bataille, following French econo- 
mist Fran~2ois Perroux’s 1948 analysis of the plan argued, with the Marshall 
Plan, and }br the first ti~ne in the history of capitalism, the general interest 
of society seemed to have taken primacy over the interest of particular inves- 
tors or nations. It was, Bataille writes borrowing Perroux’s expression, "an 
investment in the [Western?] world’s interest" (177). The mobilization of 
capital that accompanied the plan ($19 billion in U.S. foreign assistance to 
Western Europe in the period 194,5-1950) was exempt from the law of 
profit, in what constituted, according to Bataille, a clear reversal of the prin- 
ciples of classical economics. It xvas "the only way to trans[~r to Europe the 
products without which the world’s l~ver would rise" (175). For a short time 
at least, the United States gave up "the rule on which the capitalist world 
was based. It was necessary to deliver the goods without payment. It was 
necessary, to give away the product of labor" (175).~1 

The Third World was not deserving of the same treatment. Compared 
with the $19 billion received by Europe, less than ’2 percent of total U.S. aid, 
for instance, went to Latin America during the same period (Bethell 1991, 
58); only $150 million for the Third World as a whole were spent in 1953 
under the Point Four Program (Kolko 1988, 42). The Third World was in- 
structed to look at private capital, both domestic and foreign, which meant 
that the "right climate" had to be created, including a commitment to capi- 
talist development; the curbing of nationalism; and the control of the Lel}, 
the working class, and the peasantry. The creation of the International Bank 
for t/eeonstruetion and Development (most commonly known as the World 
Bank) and the International Monetary Fund did not represent a departure 
from this law. To this extent, "the inadequacy of the International Bank and 
the Monetary Fund presented a negative version of the Marshall Plan’s pos- 
itive initiative" (Bataille 1991, 177). Development, in this way, fell short 
from the outset. The fate of the Third World was seen as part of the "general 
interest" of humankind only in a very" a limited manner.~ 

The cold war was undoubtedly one of the single most important factors at 



play in the conformation of the strategy of development. The historical roots 
of development and those of East-West polities lie in one and the same 

process: the political rearrangements that occurred after World War II. In 

the late 1940s, the real struggle between East and West had already moved 

to the Third World, and development became the grand strategy for advane. 

ing such rivalry and, at the same time, the designs of industrial civilization. 

The confrontation between the United States and the Soviet Union thus lent 

legitimacy to the enterprise of rnodernization and development; to extend 
the sphere of political and cultural influence became an end in itself. 

The relationship between military, concerns and the origins of develop- 

ment has scarcely been studied. Pacts of military assistance, for example, 
were signed at the Rio conference of 1947 between the United States and all 

Latin American countries (Varas 1985). In time, they would give way to 

doctrines of national security intimately linked to development strategies. It 

is no coincidence that the vast majority of the approximately 150 wars of the 

last four decades were fought in the Third World, many of them with the 

direct or indirect participation of powers external to the Third World 

(Soedjatmoko 1985). The Third World, far from being peripheral, was cen- 

tral to superpower rivalry and the possibility of nuclear confrontation. The 

system that generates conflict and instability and the system that generates 

underdevelopment are inextricably bound. Although the end of the cold war 
and the rise of the New World Order have changed the configuration of 

powel; the Third World is still the most important arena of confrontation (as 

the Gulf War, the bombing of Libya, and the invasions of Grenada and Pan- 

ama indicate). Although increasingly dif/brentiated, the South is still, per- 

haps more clearly than ever, the opposite camp to a growingly unified North, 

despite the latter’s localized ethnic wars. 

Anti-Fascist sentiment easily gave way to anti-Communist crusades after 
the war. The fear of communism became one of the most compelling argu- 

ments for development. It was commonly accepted in the early 1950s that if 

poor countries were not rescued from their poverty, they would succumb to 

communism. To a greater or lesser extent, most early writings on develop- 

ment reflect this preoccupation. The espousal of economic development as 

a means of combating communism was not eonlqned to military or academic 

circles. It found an even more welcoming niche in the o~ees of the U.S. 

government, in numerous smaller organizations, and among the American 

public. The control of communism, the ambivalent acceptance of the inde- 

pendence of l%rmer European colonies as a concession to preventing their 
falling into the Soviet camp, and the continued access to crucial Third World 

raw materials, on which the U.S. economy was growing increasingly depen- 

dent, were part of the United States’s reassessment of the Third World in 
the period that ended with the Korean War. 

Poor and Ignorant Masses 

The war on poverty was justified on additional grounds, particularly the 

urgency believed to characterize the "population problem." Statements and 

positions regarding population began to proliferate. In many instances, a 

crude form of empiricism was followed, making Malthusian views and pre- 

scriptions inevitable, although economists and demographers made serious 

attempts to conceptualize the effect of demographic factors on develop- 
mentY3 Models and theories xvere formulated seeking to relate the various 

variables and to provide a basis for policy and program formulation. As the 

experience of the Wcst suggested, it was hoped that growth rates would 

begin to l~all as the countries developed; but, as many warned, countries 

could not wait for this process to occur and shonld speed up tile reduction 
of fertility by more direct means.14 

To be sure, this preoccupation xvith popnlation had existed for several 

decades, especially iu relation to Asia.~5 It was a central topic in disenssions 

on race and racism. But the scale and form that the diseussion took were 

new. As one anthor stated, "It is probable that in tile last five years lnore 

copies have been pnblished of discussions related to popnlation than in all 

the prexious centuries" (Pcmdell 195!, 377). The discussions held iu aca- 

demic circles or in the ambit of tile nascent international organizations also 

had a new tone; they fi~cnsed on topics such as the relationship between 

economic growth and popnlation growth; between population, resources, 

and output; between cnltnral {hetors and birth control. They also took on 

topics such as the delnographie experience of the rieb countries and its pos- 

sible extrapolation to the poor ones; tile factors affecting hulnan fertility and 

mortality; population trends and projections fi)r the filtnre; the conditions 

necessary for sueeessfifl population control programs; and so on. In other 

words, in much the same ~vay that was happening with race and racism 

during the same period~(S--and in spite of the persistence of blatant racist 

views--the discourses on population were being redeployed within the "sci- 

entific" realm provided by demograph> public health, and population biof 

og.v. A ne~v view of po!)ulation, and of scientific and technological instru- 

lnents to manage it, was taking shape.~r 

The Promise of Science and Technolog.q 

The faith in science and technology, invigorated by the nexv sciences arising 
from the ~var effort, such as nuclear physics and operations research, played 
an important role in the elaboration and justification of the new discourse of 
development. In 1948, a well-known UN official expressed this faithin the 
follmving xvay: "1 still think that hulnan progress depends on the develop- 



ment and application of the greatest possible extent of scientific research. 
... The development of a country depends primarily on a material factor: 
first, the knowledge, and then the exploitation of all its natural resources" 
(Laugier 1948, 256). 

Science and technology had been the markers of civilization par excel- 
lence since the nineteenth century, when machines 13ecame the index of 

civilization, "the measure of men" (Adas 1989). This modern trait was rekin- 
dled with the advent of the development age. By 1949, the Marshall Plan was 
showing great success in the restoration of the European economy; and in- 
creasingly attention was shifted to the longer-range problems of assistance 
for economic developrnent in underdeveloped areas. Out of this shift of at- 
tention came the famous Point Four Program of President Truman, with 
which I opened this book. The Point Four Program involved the application 
to the poor areas of the wodd what were considered to he two vital forces: 
modern technology and capital. However, it relied much more heavily on 
technical assistance than on capital, in the belief that the former would pro- 
vide progress at a lower price. An Act for International Development was 
approved by Congress in May 1950, which provided authority to finance and 
carry out a variety of international technical cooperation activities. In Octo- 
ber of the same year, the Technical Cooperation Administration (TCA) was 
established within the Department of State with the task of implementing 
the new policies. By 1952, these agencies were conducting operations in 
nearly every country in Latin America, as well as in several countries in Asia 
and Africa (Brown and Opie 1953). 

Technology, it was believed, would not only amplify material progress, it 
would also confer upon it a sense of direction and significance. In the vast 
literature on the sociology of modernization, technology was theorized as a 
sort of moral force that would operate by creating an ethics of innovation, 
yield, and result. Technology thus coutributed to the planetary extension of 
modernist ideals. The concept of the transfer of technology in time wou|d 
become an important component of development projects. It was never real- 
ized that such a transfer would depend not merely on technical elements but 
on social and cultural factors as well. Technology was seen as neutral and 
inevitably beneficial, not as an instrument for the creation of cultural and 

social orders (Morand4 1984; Garcia de la Huerta 1992). 
The new awareness of the importance of the Third World in global econ- 

omy and politics, coupled with the beginning of field activities in the Third 
World, brought with it a recognition of the need to obtain more accurate 
knowledge about the Third World. Nowhere was this need perceived more 
acutely than in the ease of Latin America. As a prominent Latin Americanist 
put it, "The war years witnessed a remarkable growth of interest in Latin 
America. What once had been an area which only diplomats and pioneering 
scholars ventured to explore, became almost overnight the center of attrac- 
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tion to government officials, as well as to scholars and teachers" (Burgin 
i1947! 1967, 466}. This called for "detailed knowledge of the economic po- 
tential of Iatin America as well as of the geographic, social and political 
e~ironment in which that potential was to be re.alized" i466}. Only in "his- 
tory, literature and ethno|o~Y" was the status of knowledge considered ade- 

quate. What was needed now was the kind of precise knowledge that could 
be obtained through the application of the new "scientific" social sciences 

that were experiencing remarkable growth oa U.S. campuses (such as Par- 
sonian sociology, Keynesian macroeconomics, systems analysis and opera- 
tions research, demography, and statistics}. In i949, an illustrious Penwian 
scholar described the "mission of Latin American Stndies" as, "through 
study and research, ~tol provide a background which will assist in interpret- 
ing and evaluating objectively the problems and events of the day from the 

perspective of history, geography, economics, sociology, anthropology, so- 
cial psychology and political science’" ~Basadre [19491 1967, 434). 

Basadre’s was a progressive call fi~r social change as well, even if it became 
captive to the development mode. The earlier model for the generation of 
knowledge, organized around the classical professions according to nine~ 
teenth-century usage, was replaced by the North American model. Sociol- 

ogy and economics were the disciplines most affected by this change, which 
involved most natural and social sciences. Development had to rely on the 

production of knowledge that could provide a scientific picture of a coun- 
t~’s social and economic problems and resources. This entailed the estab~ 
lishment of institutions capable of generating such a knowledge. The "tree 
of research" of the North was transplanted to the South, and Latin America 

thus became part of a transnational system of research. As some maintain, 
although this transformation created new knowledge capabilities, it also im- 
plied a further loss of autonorny and the blocking of different modes of 

knowin~ (Fuenzalida 1983; Morand6 1984; Escobar 1989). 
Gone were the days, so most scholars thought in the wake of empirical 

social science, when science was contaminated by prejudice and error. The 

new ob~ectivi~’ ensured accuracy and fairness of representation. Little by 
little, older ways of thinking would yield to the new spirit. Economists were 
quick to join this wave of enthusiasm. Latin America was suddenly discov- 
ered to be "a tabula rasa to the economic historian" (Burgin [1947~ I967, 
47"4}, and economic thinking in Latin America was found to be devoid or any 
connection with local conditions, a mere appendage of European classical 
economics. The new scholars realized ~hat "the starting point of research 
must be the area itself, for it is only in terms of its historical development and 

objectives that the organization and functioning of the economy can be fully 
understood" (469). The terrain was prepared for the emergence of economic 
development as a legitimate theoretical endeavor. 

The better and more widespread understanding of the workings of the 



economic system strengthened the hope of bringing material prosperity to 

the rest of the wurld. The unquestioned desiraDility of economic growth 

was, in this way, closely linked to the revitalized faith in science and technof 

ogy. Economic growth presupposed the existence oi’a continuum stretching 

~rom poor to rich countries, which would allow ~or the replication in the poor 

countries of those conditions characteristic of mature capitalist ones (includ. 

ink industrialization, urbanization agricultnra] modernization, infrastrnc_ 

tnre, increased provision of social services, and high levels of literacy). 

velopment was seen as the process o{ transition from one situation to tile 

other: This notion conferred upon the processes oFaccnmulation and deveL 

opment a progressive, orderl}; and stable character that would culminate, in 

tlm late 1950s and early 1960s, in modernization and "stages of economic 

growth’" theories (l~ostow 1960f ]~ 

Finally; there was another/:actor that influenced the formation of tile new 

strategy of development: the increased experience with public intervention 

in the economy. Although the desirability of this intervention, as opposed to 

a more laissez-faire approach, was still a matter of eontroversy, l~2 tire reeog- 

nition of the need for some sort of planning or government action was be- 

e°ruing generalized. The experience of social planning during the New 

Deal, legitimized hy Keynesianism, as well as tile "planned communities" 

envisaged and partly implemented in Native American communities and 

Japanese American internment camps in the United States (James 1984), 

represented significant approaches to social intervention in this regard so 

were the statutory corporations and public utility companies established in 

industrialized countries by guvernment enterprise~fi3r instance, the British 

Broadcasting Commission (BBC) and the Tennessee Valley Authority (TVA). 

Following tile TYA model, a number of regional development corporations 

were set up in Latin America and other parts of the Third World.’20 Models 

for national, regional, and seetoral planning became essential for the spread 

and functioning of development. 

These, very broadly stated, were the most important conditions that made 

possible and shaped the new discourse of development. There was a reor- 

ganization of power at the world level, tile final result of which was stil! Far 

from clear; important changes had occurred in the structure of production, 

~vhieh had to be brought to fit the requirements of expansion of a capitalist 

system in which the underdeveloped countries played an increasingly im- 

portant role, if yet not thoroughly defined. These countries could/brge alli- 

ances with any pole of power. In the light of expanding communism, tile 

Steady deterioration of living conditions, and the alarming increase in their 

populations, the direction in which thev wonld decide to go would ,- , . 
depend on a type ~ of.aetmn of an urgent~nature                ,’~nd un,~re-,~-~-~, e~,cnmo ¯ ’ ~ev~l’v’ la~ 
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Bieh countries, howewm were believed to have the financial and techno- 
logical capacity to seenre progress the world ove~: A look at their oxvn past 
instilled in them the firm conviction that this was not only possible~let 
alm~e desiral)le~lmt perhaps even inevitable. Sooner or later the pnor 
conntries wonld become rich, and the underdevelnped world would be de- 
veloped. A new type of economic knowledge and an enriched experience 
with the design and management of social systems made Otis goal look even 
more plausible. Now it was a mafter of an appropriate stratcgy to do it, of 
setting in motion the right ~brces to ensnre progress and world happiness. 

Behind the humanitarian concern and the positive (mtlook of the new 
strategy, new furms of poxw~r and control, more subtle and refined, were put 
in operation. Poor people’s ability to define and takc care of their own lives 
was eroded in a dceper manner than perhaps ever before. The poor became 
{he target of more sophisticated practices, of a variety of programs that 
seemed inescapable. Dont the new ins{itntions of power in the United 
States and Europe; from the of~ees of the International Bank [br Reeon- 
strnction and Development and the United Nations; fi’om North American 
and European campuses, research centers, and foundations; and from the 
new planning ol~ees in the big capitals of the underdeveloped world, 
was the type of development that was actively promoted and that in a fexv 
years was {o extend its reach to all aspects ofsociet}: Let us noxv see how this 
set of historical fhetors resulted in the new discourse of development. 

TilE DISCOUI/SE O1," DEVI~H~()[’MF, NT 

The Space 

What does it mean tn say that development started to fimction as a dis- 
course, that is, that it created a space in which only certain things could be 
said and even imagined? If discourse is the process through which sncial 
reality comes into being--if it is the articulation of knowledge and power; of 
the visible and the expressible--how can the development discourse he in- 
dividualized and related to ongoing technical, political, and economic 
events? How did development become a space for the systematic creation of 
concepts, theories, and practices? 

An entry point fbr this inquiD’ on the nature of development as discourse 
is its hasie premises as they xvere {brmnlated in the 1940s and 19.50s. The 
organizing premise xvas tire belief in the role of modernization as the only 
force eapahle of destroying archaic superstitions and relations, at whatever 
social, cultural, and political cost. Industrialization and urbanization were 
seen as the inevitable and necessarily progressive rontes to modernization. 
Only through material advancement could social, cultural, and political 



progress be achieved. This view determined the belief that capital invest, 
ment was the most important ingredient in ecolu)mic growth and devel. 

opment. Tile advance of poor countries was thus seen from the outset as 

depending on ample supplies of capital to provide fbr infi’astructure, indus. 

trialization, and the overall modernization of society Where was this capital 
to come frown? One possible answer was domestic savings. But these coun- 

tries were seen as trapped in a "’vicious circle" of poverty and lack of capital, 

so that a good part of the "badly needed" capital wonld ]lave to come from 

abroad (see chapter 3). Moreover, it was absolutely necessa~, that govern- 

ments and international organizations take an active role in promoting and 

orchestrating the necessaW ef/brts to overcome general backwardness and 

economic underdevelopment. 
What, then, were the most important elements that went into the fbrmula- 

tion of development theow, as gleaned from the earlier description? There 

was the process of capital fbrmation, and the various factors associated with 

it: technology, population and resources, moneta~, and fiscal policies, indus- 

trialization and agricultural development, commerce and trade. There were 
also a series of factors linked to cultural considerations, such as education 

and the need to foster modern cultural values. Finally, there was the need 

to create adequate institutions for carrying out the complex task ahead: in- 

ternationa/ organizations (snob as the World Bank and the International 

Monetaw Fund, created in 1944, and most of the United Nations technical 

agencies, also a product of the mid- 1940s); national planning agencies 

(which proliferated in Latin America, especially after the inauguration of the 

Alliance for Progress in the early 1960s); and technical agencies of various 
kinds. 

Development was not merely the resnlt of the combination, stndy, or 
gradual elaboration of these elements (some of these topics had existed for 

some time); nor the product of the introduction of new ideas (some of which 

were already appearing or perhaps were bound to appear); nor the effect of 
the new international organizations or financial institutions (which had some 

predecessors, such as the League of Nations). It was rather the result of the 

establishment of a set of relations among these elements, institutions, and 
practices and of the systematization of these relations to form a whole. The 

development discourse was constituted not by the array of possible objects 

under its domain but by the way in which, thanks to this set of relations, it 

was ahle to form systematically tile objects of which it spoke, to group them 
and arrange them in certain ways, and to give them a unity of their own.’21 

To understand development as a discourse, one mnst look not at the ele- 

ments themselves but at the system of relations established among them. It 
is this system that allows the systematic creation of objects, concepts, and 

strategies; it determines what can be thought and said. These relations~ 

established between institutions, socioeconomic processes, forms of knowl- 

THE PR()BLEMAT1ZATION (.)F POVEtfI’Y 

edge, technological factors, and so on--define the conditions under which 
objects, concepts, theories, and strategies can be incorporated into the dis- 
course. In sum, the system of relations establishes a discursive practice that 
sets the rules of the game: who can speak, from what points of viers; with 
what authority, and according to what criteria of expertise; it sets the rules 
that must be followed for this or that problem, theory, or object to emerge 
and be named, analyzed, and eventually transformed into a policy or a plan. 

The objects with which development began to deal after 1945 were nu- 
merous and varied. Some of them stood out clearly (poverty, insufficient 
technology and capital, rapid population growth, inadequate public services, 
archaic agricultural practices, and so on), whereas others were introduced 
with more caution or even in surreptitious ways (such as cultural attitudes 
and values and the existence of racial, religious, geographic, or ethnic factors 
believed to be associated with backwardness). These elements emerged 
from a multiplicity of points: the newly formed international organizations, 
government offlees in distant capitals, old and new institutions, universities 
and research centers in developed countries, and, increasingly with the 
passing of time, institutions in the Third World. Everything was subjected 
to the eye of the new experts: tile poor dwellings of the rural masses, the vast 
agricultural fields, cities, households, f:aetories, hospitals, schools, public of- 
flees, towns and regions, and, in the last instance, the world as a whole. The 
vast sur/hce over which the discourse moved at ease practically covered the 
entire cultural, economic, and political geography of the Third World. 

However, not all the actors distributed throughout this surface could 
identify objects to be studied and have their problems considered. Some 
dear principles of authority were in operation. They concerned the role of 
experts, from whom certain criteria of knowledge and competence were 
asked; institutions such as the United Nations, which had the moral, profes- 
sional, and legal authority to name subjects and define strategies; and the 
international lending organizations, which carried the symbols of capital and 
prover. These principles of authority also concerned the governments of 
poor countries, which commanded the legal political authority over the lives 
of their subjects, and the position of leadership of the rich countries, who 
had the power, knowledge, and experience to decide on what was to be 
done. 

Economists, demographers, educators, and experts in agriculture, public 
health, and nutrition elaborated their theories, made their assessments and 
observations, and designed their programs from these institutional sites. 
Problems were continually identified, and client categories brought into ex- 
istence. Development proceeded by creating "abnormalities" (such as the 
"illiterate," the "underdeveloped," the "’malnonrished,’" "small farmers," or 
"landless peasants"), which it would later treat and reform. Approaches that 
could have had positive effects in terms of easing material constraints be- 



........... type or rationality, instruments of power and control. As 
time went by, new problems were progressively and se ,, " , ¯ , rated; once a problem was incorporated into the disc ....... le.,.et, ive, l.~ ~,ncorpo. 
gorized and’thrther speei~ed." Some problems were specified"~s~’ ~ atnaaa givent° ae care.level 

(such as local or regional), or at various of these levels (for instance, a nutri. 

tional de~eiency identified at the level of the household could be further 

speeiRed as a regional production shortage or as a6beting a given population 

group) or in relation to a particular institution. But these refined speeiRea. 
tions did not seek so nmeh to illuminate possible solutions as to give "prob- 

lems" a visible reality amenable to particular treatments. 

This seemingly endless specification of problems required detailed obser- 
vations in villages, regions, and countries in the Third World. Complete 

dossiers of countries were elaborated, and techniques of in~)rmation were 

designed and constantly re~ned. This feature of the discurse allowed for the 

mapping of the economic and social life of countries, constituting a true 

political anatomy of the Third World.2~ The end result ~vas the creation of a 
space of thought and action the expansion of which was dictated in advance 

by the ve~, same rules introduced during its formative stages. The develop- 

ment diseom-se defined a perceptual field structured by grids ofobse~ation, 

modes of inquiry and registration of problems, and tbrms ofinte~’ention; in 

short, it brought into existence a space defined not so much by the ensemble 

of objects with which it dealt but by a set of relations and a disem’sive prac- 

tice that systematically produced interrelated objects concepts, theories, 

strategies, and the like.                              , 

To be sure, new objects have been included, new modes of operation 

introduced, and a number of variables modi~ed (tbr instance, in relation to 
strategies to combat hunger; knowledge about nutritional requirements, the 

types of crops given priorib¢ and the choices of technology have changed); 
yet the same set of relations among these elements continues to be estab- 

lished by the discursive practices of the institutions involved. Moreover, 

seemingly opposed options can easily coexist within the same discursive 
~eld (tbr instance, in development economies, the strueturalist school and 

the monetarist school seem to he in open contradiction; yet they belong to 

the same disem-sive formation and originate in the same set of relations, as 

will be shown in the next chapter; it can also be shown that agrarian retbrm, 

green revolution, and integrated rural development are strategies through 

which the same unity, "’htmger," is constructed, as I will do in chapter 4). In 

other words, although the discourse has gone through a series of structural 

changes, the architecture of the discursive formation laid down in the period 

1945-1955 has remained unchanged, allowing the discourse to adapt to new 

conditions. The result has been the succession of development strategies 
and substrategies up to the present always within the confines of the same 

discursive space.                  ’ 

It is also clear that other historical disconrses influenced particular repre- 

sentations of development. The discourse of communism, for instance, influ- 

enced the promotion of those choices which emphasized the role of the 

individual in society and, in partienlar, those approaches which relied on 

private initiative and private property. So much emphasis on this issue in the 

context of development, so strong a moralizing attitude probably would not 

have existed without the persistent anti-Communist preaching that origi- 

nated in the cold wa~: Similarly, the fact that economic development relied 

so much on the need for foreign exchange influenced the promotion of cash 

crops for export, to the detriment of food crops tbr domestic consumption. 

Yet the ways in which the discourse organized these elements cannot be 

reduced to causal relations, as I will show in later chapters. 

In a similar vein, patriarchy and ethnocentrism influenced the form de- 

velopment took. Indigenous populations }lad to be "’modernized," where 

modernization meant the adoption of the "right" values, namely, those held 

by the white minority or a mestizo majority and, in general, those embodied 

in the ideal of the cultivated European; programs fbr industrialization and 

agricultural development, however, not only have rnade women invisible in 

their role as producers but also have tended to perpetuate their subordina- 

tion (see chapter 5). Forms of power in terms of class, gendel; race, and 

nationality thus found their way into development theory and practice. The 

former do not determine the latter in a direct causal relation; rather they are 

the development discourse’s formative elements. 

The examination of any given object should be done within tire context of 

the discourse as a whole. The emphasis on capital accumulation, for in- 

stance, emerged as part of a complex set of relations in which technology; 

new financial institutions, systems of classification (CNP per capita), deci- 

sion-making systems (such as new mechanisms for national accounting and 

the allocation of public resources), modes of knowledge, and international 

factors all played a role. What made developrnent econolnists privileged 

figures was their position in this complex system. Options privileged or ex- 

cluded must also be seen in light of the dynamics of the entire discourse-- 

wh}; for instance, the discourse privileged the promotion of cash crops (to 

secure foreign exchange, according to capital and technological imperatives) 

and not fbod crops; centralized planning (to satisfy economic and knowledge 

requirements) but not participatory and decentralized approaches; agricul- 

tural development based on large mechanized farms and the use of chemical 

inputs but not alternative agricultural systems, based on smaller farms, eco- 

logical considerations, and integrated cropping and pest management; rapid 

economic growth but not the articulation of internal markets to satisfy" the 

needs of tile majority of the people; and capital-intensive but not labor- 

intensive solutions. With the deepening of the crisis, some of the previously 

excluded choices are being considered, although most often within a devel- 



c, a~ in me case of the sustainable development strat. egy, to be discussed in later chapters. 

Finally, what is included as legitimate development issues may depend 
on specific relations established in the midst of the discourse; relations, for 
instance, between what experts say and what international politics allows as 
feasible (this may determine, for instance, what an international organization 
may prescribe out of the recommendation of a group of experts); between 

one power segment and another (say, industry versus agriculture); or be- 

tween two or more forms of authori~ (for instance, the balance between 
nutritionists and public health specialists, on the one hand, and the medical 
profession, on the other, which may determine the adoption of particular 
approaches to rural health care). Other types of relations to be considered 
are those between sites from which objects appear (for instance, between 
rural and urban areas); between procedures of assessment of needs (such as 
the use of "empirical data" by World Bank missions) and the position of 

authority of those carrying the assess~nent (this may determine the proposals 
made and the possibility of their implementation). 

Relations of this type regulate development practice. Mthough this prac- 
tice is not static, it continues to reproduce the same relations between the 
elements with which it deals. It was this systematization of relations that 
conferred upon development its great dynamic quality: its immanent adapt- 
ability to changing conditions, which allowed it to survive, indeed to thrive, 
up to the present. By 1955 a discourse had emerged which was character- 
ized not by a unified object but by the formation of a vast number of objects 
and strategies; not by new knowledge but by the systematic inclusion of new 
objects under its domain. The most important exclusion, however, was and 
continues to be what development was supposed to be all about: people. 

Development was~and continues to be for the most part~a top-down, eth- 
nocentric, and technocratic approach, which treated people and cultures as 
abstract concepts, statistical figures to be moved up and down in the charts 
of "progress." Development was conceived not as a cultural process (culture 

was a residual variable, to disappear with the advance of modernization) but 
instead as a system of more or less universally applicable technical interven- 
tions intended to deliver some "badly needed" goods to a "target" popula- 
tion. It comes as no surprise that development became a three so destructive 

to Third World cultures, ironically in the name of people’s interests. 

The Professionalization and Institutionalization of Developraent 
Development was a response to the problematization of poverty that took 
place in the years tbllowing ~dvbrld VCar II and not a natural process of 
knowledge that gradually uncovered problems and dealt with them; as such, 

it must be seen as a historical construct that provides a space in which poor 
countries are known, specified, and intervened upon. To speak of develop- 
ment as a historical construct requires an analysis of the mechanisms 
through which it becomes an active, real force. These mechanisms are struc- 
tured bv forms of knowledge and power and can be studied in terms of 
processes of institutionalization and professionalization. 

The concept of professionalization rel~rs mainly to the process that brings 
the Third World into the politics of expert knowledge and Western science 
in general. This is accomplished through a set of techniques, strategies, and 
disciplinary practices that organize the generation, validation, and diffusion 
of development knowledge, including the academic disciplines, methods of 
research and teaching, criteria of expertise, and manifold professional prac- 
tices; in other words, those mechanisms through which a politics of truth is 
created and maintained, through which certain fi)rms of knowledge are 
given the status of truth. This pro}bssionalization was effccted through the 
proliferation of development sciences and subdisciplines. It made possible 
the progressive incorporation of problems into the space of development, 
bringing problems to light in ways congruent with the established system of 
knowledge and power. 

The professionalization of development also made it possible to remove 
all problems from the political and cultural realms and to recast them in 
terms of the apparently more neutral realm of science. It resulted in the 
estal)lishment of development studies programs in most major universities 
in the developed world and conditioned the creation or restructuring of 
Third World universities to suit the needs of development. The empirical 
social sciences, on the rise since the late 1940s, especially in the United 
States and England, were instrumental in this regard. So were the area stud- 
ies programs, which became fashionable after the war in academic and pol- 
icy-making circles. As already mentioned, the increasingly professionalized 
character of development caused a radical reorganization of knowledge in- 
stitutions in Latin America and other parts of the Third ~¢brld. Professional- 
ized development required the production of knowledge that could allow 
experts and planners "scientifically [to] ascertain social requirements," to 

recall Currie’s words (Fuenzalida 1983, 1987)."2a 
An unprecedented will to know everything about the Third World flour- 

ished unhindered, growing like a virus. Like the landing of the Allies in 
Normandy, the Third World witnessed a massive landing of experts, each in 
charge of investigating, measuring, and theorizing about this or that little 
aspect of Third World societies."24 The policies and programs that originated 
fi’om this vast field of knowledge inevitably carried with them strong nor- 
malizing components. At stake was a politics of knowledge that allo~ved ex- 
perts to classify problems and formulate policies, to pass judgment on entire 



.... -, groups and ~orecast their future--to prodnce, in short, a regime of 
truth aud norms about them. The consequences for these groups and coun. 

tries cannot be emphasized enough. 

Another important consequence of the professionalization of develop. 
merit was the inevitable translation of Third World people and their inter. 

ests into research data within ~’}~stern capitalist paradigms. There is a fur- 

ther paradox in this situation. As an African scholar put it, "Our own histo~3~ 
culture and practices, good or bad, are discovered and translated in lhe jour- 

nals of the North and come back to us re-conceptualized, couched in lan- 

gnages and paradigms which make it all sound new and novel" (Nanmddu 

1989, 28; quoted in Mueller 1991, 5). The magnitude and consequences of 

this apparently nentral but profoundly ideological operation is full}, explored 

in subsequent chapters. 

The invention of development necessarily involved the creation of an insti- 

tutional field from which discourses are produced, recorded, stabilized, 

modified, and put into circulation. This field is intimately imbricated with 

processes of prolbssionalization; together they constitute an apparatns that 

organizes the production of forms of knowledge and the deployment of 

lbrms of power, relating one to the other. The institutionalization of develop. 

ment took place at al[ levels, fi’om the international organizations and na- 

tional planning agencies in the Third World to local development agencies, 

community development committees, private volunta~ agencies, and non- 

governmental organizations. Starting in the mid-1940s with the creation of 
the great international organizations, this process has not ceased to spread, 

resulting in the consolidation of an effective network ofpowen It is through 
the action of this network that people and commnnities are bound to specific 

cycles uf cnltura] and economic production and through which certain be- 

harlots and rationalities are promoted. This field of inte~eution relies on 

myriad local centers of power; in turn supported by fi~rms of knowledge that 

circulate at the local level. 

The knowledge produced about the Third ~brld is ~tilized and circulated 
by these institutions through applied prugrams, conferences, international 

consnltant services, local extension practices, and so on. A corollaD, of this 

process is the establishment of an ever-expanding development business, as 

John Kenneth Galbraith wrote, referring to the climate in U.S. universities 

in the early 1950s, "’No economic subject more qnickly eaptm-ed the atten- 

tion of so many as the rescue of the people of the poor countries fi’om their 

poverty" (1979, 29). Poverty; illiterae3; and even hunger became the basis of 
a lucrative industry for planners, experts, and civil servants (Rahnema 1986). 

This is not to den{, that the work of these institutions might have benefited 

people at times. I[is to emphasize that the work of development institutions 

has not been an ilmoeent effort on behalf of the puo~: Rather. deveh)pment 
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has been sneeessful to the extent that it has been able to integrate, manage, 

and control countries and populations in increasingly detailed and encom- 

passing ~vays. If it has ~Cailed to solve the basic problems of underdevelop- 

ment, it can be said--perhaps with greater pertinence--that it has sue- 

ceeded well in creating a type of underdevelopment that has been, for the 

most part, politically and technically manageable. The discord between in- 
stitutionalized development and the situation of popular groups in the Third 

Wurld has only grown with each development decade, as popular groups 

themselves are becoming apt at demonstrating. 

TIlE INVENTION OF "TItE VILt,AGE": 

DEVEt,()PMENT AT THE LOCAL LEVEL 

James Ferguson (1990) has shown that the construction in development lit- 

erature of Third World societies as less developed countries--similar to the 

World Bank missioffs constrnction of Colombia as underdeveloped in 

1949--is an essential feature of the development apparatus. In the case of 

Lesotho, for instance, this construction relied on three main features: por- 

traying the country as an aboriginal economy, cut off from ~w~rld markets; 

picturing its population as peasant and its agricultural production as tradi- 

tional; and assuming that the conntD" is a national economy and that it is the 

task of the national government to develop the country. Tropes such as "less 

developed country" repeat themselves in an endless mm~ber of situations 

and with many variations. Mitchell’s (1991) analysis of the portrayal of Egypt 

in terms of the trope "the overcro\vded Nile River valley" is another case in 

point. As he points out, development reports on Egypt invariably start with 

a description of 98 percent of the population crammed onto 4 percent of the 

land along the Nile River. The result of this description is au nnderstanding 

of "the problem" in terms of natural limits, topography, physical space, and 

social reproduction, calling for solutions snch as improved management, 

new technologies, and population control. 

Mitchell’s deconstruction of this simple but powerful trope starts by rec- 

ognizing that "objects of analysis do not occur as natural phenomena, but are 

partly constrncted by the discourse that describes them. The more natural 

the object appears, the less obvious this discnrsive construction is .... The 

natnralness of the topographic inaage sets up the object of development as 

just that--an object, ont there, not a part of the stndy but external to it" 

(1991, 19). Moreover, a more subtle ideological operation is at play: 

Development discourse wishes to present itself as a detached center of rational- 

ity and intelligence. The relationship between West and non-Wcst ~vill be con- 

strutted in these terms. The West possesses the expertise, technology and man- 

agement skills that the non-West is lacking. This lack is what has caused the 



problems of the non-West. Questions of power and inequality.., wil! nowhere 

he discussed. To remain silent on such questions, in which its own existence is 

involved, deve!opment discourse needs a~ object that appears to stand outside 

itself. What more natura! object could there be, for such a purpose, than the 

image of a narrow river valley; hemmed in hy the desert, crowded with rapidly 

multiplying millions of inhabitants’.0 (1991, 33) 

The tropes of the discourse repeat themselves at all levels, even if few 
studies exist to date of the effect and modes of operation of development 
discourses at the local level, There are already indications, however, of how 
development images and languages circulate at the local level, tbr instance, 
in Malaysian villages where educated villagers and party officials have be- 
come adept at using the language of development promoted by the national 
and regional governments (Ong 1987). A rich texture of resistance to the 
practices and symbols of development technologies, such as the green revo- 
lution, has also been highlighted (Taussig 1980; Fals Borda 1984; Scott 
198,5). Yet local-level ethnographic studies that focus on development dis- 
courses and practices~how they are introduced in community settings, 
their modes of operation, the ways in which they are transformed or utilized, 
their effects on community identity forrnation and structures, and so on~ 
are just beginning to be conducted. 

Stacy Leigh Pigg’s excellent study of the introduction of images of devel- 
opment in communities in Nepal is perhaps the first study of this kind. Pigg 
(1992) centers her analysis on the construction of another trope, "’the vil- 
lage," as an effect of the introduction of the development discourse¯ Her 
interest is to show how ideologies of modernization and development be- 
come effective in local culture, even if, as she warns, the process cannot be 
reduced to simple assimilation or appropriation of Western models. On the 
contrary, a complex Nepalization of development concepts occurs, peculiar 
to Nepal’s histow and culture¯ The Nepalized concept of development 
(bikas) becomes an important social organizing force through a variety of 
means, including its participation in scales of social progress structured ac- 
cording to p]ace of residence (rural versus urban), mode of livelihood (from 
nomadic herding to office work), religion (Buddhist to more orthodox 
Hindu), and race (Central Asian to Aryan). In these scales, bikas pertains 
more to one pole than to the other, as villagers incorporate the ideology of 
modernization into local social identity to become bikasi. 

Bikas thus transforms what it means to be a villager. This effect is a result 
of how the village is constructed by the bikas discourse. As in the case of the 
trope of the "less developed country," a generic village is produced by the 
discourse: 

It follows that the generic village should be inhabited by generic villagers .... 

People in development planning "’know" that villagers have certain habits, 

goals, motivations and beliefs .... The "’ignorance" of villagers is not an ahsence 
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of knowledge. Quite the contrary- It is the presence of too much locally-instilled 

belief .... The problem, people working in developmer~t will tel! each other 

and a foreign visitor, is that vi!lagers "’don’t understand things." To speak of 

"people who don’t understand" is a way of identifying people as "villagers." As 
long as development aims to transform people’s thinking, the villager must be 
someone who doesn’t nnderstand. (Pigg 1992, 17, ~Z0) More often than not, Nepalese development workers understand the dis- 

cord between the attitudes and habits they are supposed to promote and 
those that exist in the villages; they are aware of the diversity of local situa- 

enized village. Yet because what they know 

tions in opposlhon to the.h, om~°~g~,,,~od u~ward into the language of devel- 
about real villages cannot t~e u ............ don’t under- 

opment, they [’all back into the construct of "villagers" who however, states that social categories of development are 
stand things 7 Pigg, 
not simply imposed; they circulate at the village level in complex ways, 
changing the way villagers orient themselves in local and national society. 
Places are arranged according to how much bikas they have achieved (water 

pipes, electricity, new breeds of goats, health posts, roads, videos, bus stops); 
and although people know that bikas comes from the outside, they endorse 
bikas thinking as a way to become bikasi. People thus move between two 
systems for framing local identity: one marked by local distinctions in terms 

o’f age, easte/ethnicity, gender, patronage., and the like; and the other the 
national society, with its centers, peripheries, and degrees of development. 

As the bikas apparatus becomes more important in terms of providing jobs 
and other means of social wealth and power, more and more people want a 

piece of the bikas pie. Indeed, it is not so much to be a beneficiary of devel- 
opment programs that people want~they know they do not get much out of 

these programs~but to become a salaried worker in the implementation of 
bikas. Pigg, in sum, shows how the culture of development works within and 
through local cultures. The development encounter, she adds, should be 
seen not so much as the clash of two cultural systems but as an intersection 
that creates situations in which people come to see each other in certain 

ways. In the process, social differences come to be represented in new ways, 
even if the prevailing tbrms (in terms of caste, class, and gender, for in- 
stance} do not disappear; they are given new meaning, and new forms of 

social positioning appear. 
The general question this ease study raises is the circulation and effects of 

languages of development and modernity in different parts of the Third 
this question is specific to each locality~its history of World. The answer to m . colonial heritage, patterns of insertion he world econo Y,                ¯           will bring immersmn m t .... ,_. ~.~oo additional brief examples 

into development, and the n~e ....... kamap ("coming up"} 

this point home. What is bikas in Nepalese villages is 
in Gapun, a small village in Papua New Guinea in which the quest for de- 
velopment has become a way of life. In Gapun, the reser~’oir of images of 



--* ......... cymes Iorm the village’s histor); 
influence of" Catholic missionaries, Australian eolonialmarkedadministrators,bY the 
Japanese and American soldiers. It is also shaped by cargo cults, partic. 
the villagers’ belief that their ancestors will return from the dead, 

theWithsymbolsthem allofthe cargo that whitehave people had. With the advent of cash 

development multiplied as people’s economic activities 

thediversit~ed’list as signsT°daY’of prestige foods Aslike packaged white rice and Neseaf~ top development, in Nepal, lack of development is/den. 
tired withloads, features Children such now aSgo the to persistence school 

of traditional ways and carrying heavy 
to learn about white people and their ways. 

Yet this" does not mean that Gapun is just becoming "’m°~ernize~. 

much Ofto thethe caShcustomaryObtainedyamsiS andSpent in traditional ways such as l:e~asts," In 
fact, 

tiveth°Ughoccasions. And 
~h 

pigs are added rice and Nescaf5 for fes- 
althouo_, kamap signifies a transformation of the Ga- 

puners’ ways of existence into those beyondrathertheir shores, "coming up" "is 

not envisagedland so much as a process, but 
as a sudden metamorp’msis,l 

swampya miraculous intotransf°rmati°n---°fa tarred web ~’t, ~their houses into co~ugated iron, of their 

o-,,ig,,ways, or their i~od into rice and tinpis 

/canned mackerel] and Nescaf~, and of their skins, most significantl}; into thanWhite"a seienti/~e(Kuliek 1992,or economic’23)’ This metamorphosis is religious in nature rather 

enterprise. Development in Gapun is, in fact, a sort °fsophisticated cargo cult; literaCY,vernacularSChooling, and politics are evalu- 

introductionated in terms of cargo, evenin rheas the - e,-lan~"age of schooling means1960S.and Gapuners, in short,is havedisplaceda clearbYideathe 
about what development where it leads, even if couched in a 
strikingly different language and dir’/~rent cultural practices. 

WOmen’sAnother notions study of of the nature of development 
at the local d I level -eve,opment and modernity in the town ofe°ncernSLamu 

Kenya.lfie Indothis thee°mmunit~Western the models of developmen t 

s.__d, bes,....~s sources, they include IslamiearemovementseVen more(reviv.diver- anst or revisionist), cultural productions brought 

affluent Arab states, andandIndianthe music, ~Ims,~ andbY soapmigrantSoperasreturningtransmittedfr°m 
through videocassettes mass media. The crux of the matter is 

ofernW°men’sthisWhile evolvingretainingUnderstandingtheir as°f what it means to be developed and mod- 
identityquestions Muslim. Female identity is at the center 

process, 
ineludin~ commodities,SUch as whether to use the veil, school- ~ng for girls, aeecess to modern 

greater mot’"tgom As young womenand other wish to,aehieVeproduetsmaisha mazuri (the good life), andtheythelooklike.to 

European foreion for sources of change and seek to take 
distance from traditional practices such as veiling, which they nevertheless see not as a sign of inferior status or of control but as impractical or unmod- 

ern (Fuglesang 1992). 

THE PttOBLEMNI’IZATION OF" POVEttTY 

Fashion, Indian popular films, and access to modern appliances constitute 

some of the most important indicators of modernity and the avenues to~vard 

crafting new identities and.conceptions of womanhood. Again, the process is 

not a simple modernization, although this is clearly happening as well. Pic- 

tures of Indian film stars might appear on the walls of women’s rooms to- 

gether with pictures of Michael Jackson and Khomeini. The call of the nm- 

ezzin ti-equently means freezing the image in the latest video brought from 

Saudi Arabia or Dubai by returning migrant workers so that five or ten min- 

utes of prayer can take place. Life and gender relations are definitely chang- 

ing--women no longer want to be "ghosts"; yet what they mean by modern 

womanhood does not equate with the language of liberation of the West. 

Technical knowledge often becomes an important marker of develop- 

ment, as the recent introduction of rural development schemes in the Pacific 

Coast region of Colombia indicates. Afro-Colombian peasants of this rain- 

forest region, recently introduced by government extension agents into the 

world of accounting, tCarm planning methodologies, commercialization coop- 

eratives, and the use of modern inputs such as pesticides, almost invariably 

list the acquisi~tion of conocimiento tdcnico (technical knowledge) as an im- 

portant transformation in the quality of their lives. Technical knowledge is 

imparted to most farmers on location, although a handful of them are regu- 

larly flown to cities of the interior to be capacitados (trained) in new [:arming 

and planning practices. The chosen farmers tend to become ardent advo- 

cates of development. 

These farmers, moreover, begin to interpret their lives before the pro- 

gram as filled with ignorance and apathy: Before the program, they say, thev 

knew nothing about ~vhy their crops died; now they know that the coconut 

trees are killed by a particular pest that can be combated with chemicals. 

They also learned that it is better to dedicate the t:amily labor to one plot and 

plan well the activities to be performed on it day by day and month by 

month, instead of simultaneously working two or three plots that are often 

several hours’ walking distance from each other, as they used to do. That was 

not really work, they now sa.x: They have adapted, in sum, the vocabulary of 

"efficiency." Yet, as in the other examples already discussed, the farmers 

retain many of the beliefs and practices from former times. Next to the lan- 

guage of efficiency, for instance, one hears them say that the land needs to 

be "caressed" and "spoken to," and they still dew)re some time to the distant, 

"’untechnified" plots. In short, they have developed a hybrid model of sorts, 

ruled neither by the logic of modern farming nor by traditional practices. I 

will return to the notion of hybrid models in the concluding chapter.25 

The impact of development representations is thus profound at the local 

level. At this level, the concepts of development and modernity are resisted, 

hybridized with local forms, transformed, or what have you; they have, iu 

short, a cultural productivity that needs to be better understood. More re- 



search on the languages of development at the local level needs to be done 

if our understanding of the discourse’s modes of operation is to be satisl~ac. 

tory.. This project requires in-depth ethnographies of development situa. 

tions such as those exemplified earlier. For the anthropologists, Pigg con- 

eludes, the task is to trace the contours and cultural effects of developmer~t 

without endorsing or replicating its terms. I will come back to this principle 
m my discussion of Third World cultures as hybrid products of modern and 

traditional cultural practices and the many forms in between. 

CON(-?LUSION 
The crucial threshold and transformation that took place in the early post- 

V~brld War II period discussed in this chapter were the result not of a radi- 

cal epistemological or political breakthrough but of the reorganization of a 

number of factors that allowed the Third World to display a new visibility 
and to irrupt into a new realm of language. This new space was carved out 

of the vast and dense surface of the Third World, placing it in a field of 

power. Underdevelopment became the subject of political technologies that 

sought to erase it from the face of the Earth but that ended up, instead, 

multiplying it to infinity. 

Development fostered a way of conceiving of social life as a technical 
problem, as a matter of rational decision and management to be entrusted to 

that group of people--the development professionals~whose specialized 

knowledge allegedly qualified them for the task. Instead of seeing change as 
a process rooted in the interpretation of each society’s history and cultural 

tradition~as a number of intellectuals in various parts of the Third World 

had attempted to do in the 1920s and 1930s (Gandhi being the best known 
of them)~these professionals sought to devise mechanisms and procedures 

to make societies fit a preexisting model that embodied the structures and 

functions of modernity. Like sorcerers’ apprentices, the development pro- 

fessionals awakened once again the dream of reason that, in their hands, as 

in earlier instances, produced a troubling reality. 

At times, development grew to be so important for Third World countries 

that it became acceptable for their rulers to subject their populations to an 

infinite variety of interventions, to more encompassing forms of power and 

systems of control; so important that First and Third World elites accepted 

the price of rnassive impoverishment, of selling Third World resources to 

the most convenient bidder, of degrading their physical and human ecolo- 

gies, of killing and torturing, of condemning their indigenous populations to 
near extinction; so important that many in the Third World began to think 

of themselves as inferior, underdeveloped, and ignorant and to doubt the 

value of their own culture, deciding instead to pledge allegiance to the ban- 
ners of reason and progress; so important, finally, that the achievement of 

developrnent clouded the awareness of the impossibility of fulfilling the 

promises that development seemed to be making. 
After four decades of this discourse, most forms of understanding and 

representing the Third World arc still dictated by the same basic tenets. The 
forms of power that have appeared act not so much by repression but by 
normalization; not by ignorance but by controlled knowledge; not by hu- 
manitarian concern but by the bureaucratization of social action. As the con- 
ditions that gave rise to development became more pressing, it could only 
increase its hold, refine its methods, and extend its reach even further. That 
the rnateriality of these conditions is not conjured up by an "objective" body 
of knowledge but is charted out by the rational discourses of economists, 
politicians, and development experts of all types should already be clear. 
What has been achieved is a specific configuration of t:actors and forces in 
which the ~aew language of development finds support. As a discourse, de- 
velopment is thus a very, real historical formation, albeit articulated around 
an artificial construct (underdevelopment) and upon a certain materiality 
(the conditions baptized as underdevelopment), which must be conceptual- 
ized in different ways if the po~ver of the development discourse is to be 
challenged or displaced. 

To be sure, there is a situation of economic exploitation that must be 
recognized and dealt with. Power is too cynical at the level of exploitation 
and should be resisted on its own terms. There is also a certain materiality 
of life conditions that is extremely preoccupying and that requires great 
ef~brt and attention. But those seeking to understand the Third Wbrld 
through development have long lost sight of this materiality by building 
upon it a reality that like a castle in the air has haunted us for decades. 
Understanding the history of the investment of the Third World by Western 
forrns of kno\vledge and power is a way to shift the ground somewhat so that 
we can start to look at that materiality with different eyes and in different 

categories. 
The coherence of effects that the development discourse achieved is the 

key to its success as a hegernonic form of representation: the construction of 
the poor and underdeveloped as universal, preconstituted subjects, based 
on the privilege of the representers; the exercise of power over the Third 

~brld made possible by this discursive homogenization (which entails the 
erasure of the complexity and diversity of Third World peoples, so that a 
squatter in Mexico City, a Nepalese peasant, and a Tuareg nomad become 
equivalent to each other as poor and underdeveloped); and the colonization 
and domination of the natural and human ecologies and economies of the 
Third World.26 

Development assumes a teleology to the extent that it proposes that the 
"natives" will sooner or later be reformed; at the same time, however, it 
reproduces endlessly the separation between refbrmers and those to be re- 



formed !)y keeping alive the premise of the Third World as different and 

interior; as having a limited humanity in relation to the accomplished Euro. 

pean. Deve!opme~t re!ies on this perpetual recognition and disavowal of 

diflbrence, a (~aturc identifiec/by Bhabha (1990) as inherent to discrimina. 

tiom The signifiers of "poverty", "illiteracy, .... hunger;" and so forth have 

already achieved a fixity as signifieds of "underdevelopment" which seems 

impossible to sunde~: Perhaps no other factor has contributed to cementing 
the association of "poverty" with "underdevelopment" as the discourse of 

economists. To them I dedicate the coming chapter. 

Chapter 3 

ECONOMICS AND THE 

SPACE OF DEVELOPMENT: 

TALES OF GROWTH AND CAPITAL 

All types of societies are limited by economic fiactors. 

Nineteenth centuD" civilization alone xvas eeonondc in a 

different and distinctive sense, for it chose to base itself in 

a motive rarely acknowledged as valid in the history, of 

human societies, and certainly never before raised to the 

level of a justification of action and behavior ir~ everyday 

life, namely, gain. The self-regulating market system was 

uniquely derived fiom this principle. The mechanism 

whieh the motive of gain set in motion was comparable in 

effectiveness only to the most violent outburst of religions 

fervor in bistros: Within a generation the whole human 

xvorld was subjected to its undiluted influence. 

--Karl Polanyi, The Great Transformation, 1944 

TIlE Ale, RIVAL OF DEVELOPMENT ECONOMICS 

La.UCItLIN CUBB1E, a former ttarvard ee(momist and official in the Roosevelt 
administration, evoked in the following way, at a testimonial dinner party in 

Bogofft in 1979, the first World Bank mission, which thirty },ears earlier had 

taken him to that same country: 

[ don’t knoxv where in my conservative Canadian background 1 acquired a 

refbrmer’s zeal, hut I must admit that I had it. 11 just happen to be one of those 

tiresome people who can’t encounter a problem withont wanting to do some- 

thing about it. So you cm~ imagine how Colombia affected me. Such a marvel- 

ous number of practically insoluble problems[ Truly an economic missionm3/s 

paradise, l had no idea before I came what the problems were trot that did not 

dull for a moment my enthusiasm nor shake my conviction that if only the Bank 
ana the eonntrv would listen to me I could come np with a solution of sorts to 

most. I had m~baptism of fire in the Great Depression. I had played some role 

in working oui the economic recoveD" program in the New Deal for the worst 

depression the United States had ever experienced. I had been ve~., active m 

government during the Second \Vorld War. (Quoted in Meier 1984, 130) 
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I can therefore extract the documents that the course had posted on Blackboard (and send them to you), but I cannot repost them in Sakai. If you yourself wish to post any of the articles on 
Sakai, we ask that you look over this fair use worksheet (http://www.northcarolina.edu/leval/sm/copyri~htownership/Primer Fair Use Worksheet 042209.pdf) and make sure that the article 
(s) quali~ under fair use. If you do decide that some of the articles qualify for fair use, and you plan to post them to Sakai, please send me an e-mail to that effect so I can keep it in my 
records. ! know some of the articles are authored by you, so I’m sure you can determine fair use for those rather quickly. 

The alternative and my recommendation, ho*vever, is to get these articles on e-reserves. I know that AFRI 101 does have and utilize e-reserves, but currently there is only one document on 
e-reserves being used in the course (Rodney reading). You can contact Ai-Ling (;hang (ailingc@email.unc.edu<mailto:ailin~c(a)email.unc edu>), the Reserves Supervisor, to help assist you 
get these readings on e-reserves. Here’s the e-reserves site with the appropriate :forms: http://wwwlib.unc.edu/reserves/forms.html. Just let me know if you need me to extract the 
articles/readings out of Blackboard for you in order to submit the :files to e-reserves I do not have access, however, to the electronic :files for the new articles/readings you added in your Fall 
2011 revisions The attached Word document is a list of the current articles/readings used :[’or the course that are being put directly on Blackboard (and have the question of fair use). 

Also, the CCO AI:RI 101 e-reserves site does alrea@ have a large number of documents on it, so it can probably be cleaned out and/or replaced with the cun-ent documents for the course 
that need to be on there. It does cost the library money to renew these resources every semester, so if they’re not being utilized, the?" could definitely be a cost saver by being removed I’ve 
attached a screenshot to this e-mail so you can see the current articles on e-reserves for the course. 

Thanks %r working with us in getting this cleaned up, Eunice. We find it very important to get all of these issues squared away %r our fall courses. Please let me know if you have any 
questions or concerns. Thanks again! 

Jessa 

Jessa Bliss 
Instructional Designer 
The Friday Center for Continuing Education University of North Carolina at Chapel Hill 
100 Friday Center Drive, CB #1020 
Chapel Hill, NC 27599 

Ph: 919.962.7974 
jessa@unc.edu 
www.fridaycenter .unc. edu 
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:eei~her <~pi~(~sm no~ :[i:utahsm e~. It doe~ no~ have two d~ of peo- 

had bem~. a c@mi~mtion o[ two p:mcm~a~; o~m :m~e:ma~ the orb.elf ex~emaL In~e:~- 

~ sot:midst ~M~c~I most of the poliq¢ 

m do seinedink about devdopmez:~:, t-{is lack ~f success in c~atmg a dynamic 

m a ~ack of ~s~on. l~deat, BL~ ~h~s~adons we~ enge~.dered by bo~h @e b.ca~ 
and ext.er~l 

mini cons~a~n~s i.n m~p:emen~i:ag a devdcpmeat strat~:~" ~ha:: wo@d attack 

way 7b~zaa~a could ca~.ch up wkh ~!~,~ de"¢eloped world wa~ for Ta~ama to 



after I967 became vflIag~za~on~ p~m.mrffy as a mechaB:ism 

Political Economy and Developmen~ Strategy: 
Lessons Learned 

whetmmg {brae of nedtibe;~lism. Nye~’ere sough~:. ~he mos~ gracio~ way ~.o 



As C~iffe and Saul noted, :and indeed ~ Nyemm him~df k~d :~e,:x:gnised eady 

sum., ff ’l~atga:t~ia i5 to dev@:p under g~balism, k h~ m: ~ par~ of a broader 
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The Triumph of Corporafism? 



Conclusion 

CHALLENGE OF DEVEL©PMENT      ~}7 



York: Monthly R~-¢i~w Pve~ I984. 

CHAPTER FObR. 

The Ethk~ Foundation of 
Julius: Nyerere’s LegaW 

Cranford Pratt 

39 



Chapter 9 

Social Movemer~s and the New Trade 

Regime: An Issue of Fairness, 
Not Char~:y’ 













177 







THE GREAT FORGETTING 

~ ~rrical earrah:’ Other plaques in this "memorial hall" have the ~ 

of hu~ldre& morn white pioneers who ~ed in the Congo..Anoth~ 

#cry ~d& stuffed ~d a,m~: elephant, ctmpaI~zees, goriRas. ~ 

bNck-and-wtfite t~ plays conti,m~y on a TV monitor, sgowing Pende 

n~d &ncm, ~e K~ba king at court, Nmmba ~m~ rates ~ a~ ~ica 

composed endrely of exotic costumes and poun~g &um.s. Every, here, 

prese~ed in ~ss c~es, are ob~ec~ 8on the Congo’s tin.old cMmres: 

speas, arm~, pipc~, mask~, bow~, baskets, padres, scepters, fish traps, 

mmic~ i~s~m.en~s. 

One tempo~w e~bit sh~ a remarkable ~e of scripture ~om the 

lower part of the Congo Ri~r: three-~bot-Ngh wooden statue.s, the chest 
md neck of e~h one studded with hun~e& of na~, spikes, and 

n~zor~e Nad~. The statues look like bristhng, mrtu.md dwa~. A si~ 

~l~ls %at each is an nk~,dg a fe~h to combat x~Stc~e.s and 

mdl~ers. Every nail md blade stan& for an oath or an appeal for 

afio~i a~t an injustice, But ofmiy hrger injm~ce in the Con~, ~ere 

no siN~ whateven For m none of the nmseum~ ~venty large e~ibition 

~Reries k there ~e s~ghtest tfiat that m.il~o,~ of Congolese met 

rM death. 

Them g no hint of these deaths and’hem .~ Br~sds. ~e rue 

Brfi&mde, where p~t of the Congo a&ni~ktrafion and the most impor- 

tan~ Congo compa~fies once had headquarters, st~ rt~ p~t the back 

the Ro~ P~ace. But to&y t~e spot w~ere Joseph Coi~d ~ad his job 

inte~iew ~ oc~pied by a gover~aent tax-coIlecfioa once. On 

fide t~fthe palace, a ~ge>thandi[? statue of Leopold on hors&ack st~.s 

me~c~y out a a ~ee~%, ~derpass. And }~t the blood spired in 

Con~ ~e stolen land, ~e severed hands, the ~hattemd fa~es ~d 
orphaned ct~dren, underlie nmch that meeu~ d~e eye. The orm~e, colum- 

ned R~A P~ace i~eNwas renova~d to i~ present splendor x~th Congo 

profis, as was the more granny situated., domed cMteau of Lae~n, 

where the r@~ family Ryes, with i~s smnni~ amy of greenhomes 

~g more than sN acres of gNss. Each spring ~e gweenhomes ~e 
briefly opened to the pubic, ~d thoma~ds of~sito~ @ p~t a bust of 

Eeopdd, decoramd vdth camdi:t, a~d az~eas. At Laeken also stan& the 

five-stoW Japanese Tow~, an arcNtecturN oddiW t~t Eeopdd ~w at a 

P~ks wood’s f~, rook a flaW m, and bought wid~ Ms Congo money 

Do.~nafiag pa~ of ~e d~’s skygne is O~e graadest Congo-financed 
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nel M~milien Swauch, the .king’s tong-time oamigliere on Congo mat- 
ter~, hter ,~aid, "The voices which, in default of the destroyeA ardaives, 

for comideragom of a higher order:’ Sddom has a totalitaria~a regime 
gone to such:lengths to .destroy so thoroughly the records of its work, In 
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their .hter quest~ for a higher order, Hitler and StaR~ in some wa~ left a 
far larger p~per trail behind them. 

The ~a~e ~d of d~bemte large,as rook place in the n-fin& of the 

men who st~ed the m~e. Fo~etang one~ padcipafion m m~s nau> 

der is not something pas~ve; it is an ac0ve deed. In looking at the 

memories recorded ~’ the early w~te conquistadors m A~ica, we can 

mm.efimc~ catch the act of forgetting at the veW moment it happem. It i.~ 

~ot a moment of erasure, but of turning dfin~ up,de d~’n, ~e strage 

rev~s~ of the vicdmi~r men~ty conver~ag himself to vice, Take.for 

exa~ple, a moment h~ the memoirs of Raod & Premm’d, who mn 

mb~r-coRecdng pos~ m ~he ~asai region of the Congo i~m t 896 m 

I~. Hem is Iris &scripfon of how he de~t with ~e ~leged ringleader 

of a mutiny: 

I had mw sentries drag him to the front of the store, where his 

wrists were tied together. Then standing him up again.st a post 

vdth his arms raised high above his head thes, ded hJ~u securely 

to a cross beam. t now had them raise him by tightening the rope 

until jmt his toes touched the ftoor~... So I left the poor wretch. 

All tfight loI, g he hung there., som.etimes begging ~ merw, 

someOa~es in a kind of’swoon. All mght ions his £fithfial wife did 

what die could to ~eviate iris suffering. She brought him dri_nk 

and food., she rubbed hk~ aching legs .... At lastwhei~ the morn- 

ins came and my men cut him dc~aa, he dropped unconscious ha 

a heap o~ the grouted. *’Take mm a. "a~, I ordered. . . Whether 

he lived or not, I do not know... Now someumes in my sleep I 

think I am the poor devil and half a hun&ed black fie.n&~ are 

daunting.., about meo I wake up with a great start and I find 

my. serf covered with a cold ~veat. Sometimes. I thitIk it is I vcho 

have suffered anost ~ the years that have passed since that night. 

Sometimes, I think it is I who have suffered most .... Throughout history, 

people ~dth blood on their hands have used such radonalizafions~ But the 

process oft~rgetting the kilfi~gs of L.eopoids Gong received an unex- 

pected boost when Belgium i.tse|f ~ seert as victim instead o£ con- 

queror, The world x~s shocked ~E¢ Germany~ urg~rovoked invasion of 

neutral Belgium in August I914, as well ~ k5, Ge.rmart kil~gs ofrr~ay 

Belgian civilians in the opemng weeks of the war. 
During the next four years, first the .British and ther~ the American 



crucified .~Belg~ babies on the doors of houses, ka~d, in a striking but 
unconscio~ e‘cho of the imagery of the Congo retbrm movement, the 
prc~s in the Allied countries r.eported that German soldiers were cutting 
off the hands and feet of Bdgian children..Art e=dled Belgian writer even 
wrote a poem or~. the subject** 

These shocking reporm of severed hands and feet were so widespread 
¯ at a rich American tried m adopt maimed Belgian Children~ but, even 
with offers of a reward, none could he found. In the end, the m.a~ss rape, 
mudlati.on~ and crucifixion charges also turned out to be false. During 

and after the war, thou~, no one in the Allied com~tries vcan~ed to be 
reminded that, only a decade or two earlier, it was the King of the 
Belgians whose men in Africa had c~t offhands. And so the, full history 
of Leopold’s rule h~ the Congo and of the movement that opposed it 
dropped out of Europe’s memory, perhaps even more s~dftly and com- 
pletely than did the other mass ~gs that took place m the colonization 
of Africa. 

In the qNet village of Hoepertingen, an hour east of Brussels by train, 

Jules Marchal and his wife live in a modest, ~b~g house ~ a sm~ 

cher~ orcha.~. Once a year th~ spend a few ~e~ on ladder, ~th 

b~ske~s, harvesting ~erries m sdl throu~ the loc~ f~me~’ co-opera~. 

Mamh~ ~s born hem, and at sevenw-~ree he fi~ the p~t of a town 

wh~ t~t~ [Bel.gi~l ~d some H~ sm~ck d~n 

gold rin~ :and c~led ~ 
chg~ fees, ~y ~:ut off 



also w~rkirtg in several desk jol~ in Brus.~els. He devoted a~;l of his spare 
time to research and writing about: LeopoId’s Congo. After he retired, in 
I989. he worked at iris project full time. Four decades as a civil servant 

had. given him unusual skill in locating revealmg inforn~fion in govern- 
ment records, and he tras, eled to every archive in Europe and the United 
States ttuat had material about this period., He found collections ofprivate 
p pets m Belg~ma that had been beyond reach of Leopold s fire. He 
found that often the most revealing material hy in the letters and reports 
of low-ranking, idealistic young colonial ogicers, newty arrived in the 
Congo a~,d shocked that bATrican realities did not match the noble rhero~ 
tic they had heard in Europe. He studied the files of missionary societies 
and of companies that had do~e bnsinms in Africa. He went to Ireland to 
look at Casement~s papers and to visit the beach where Casement had 
lat~ded on his lmt, fatal mission. 

White ~hal was still a Belgian diplomat,he wrote under a pseudo- 
nym--Ddathuy, the maiden name of ~s great-grandmothero "A re~ 
markable woman. But She had been written out of the family history 
because she had had a child out of wedlock. Her annie was never men- 
tioned. It wa~ taboo. Like the history of the milliom killed?’ Marchal 
wrote his history of Leopold’s Congo in t~ native Dutch, then revised 
aa-~d translated it for a four-volume edition in French. Although virtualt~� 
ignored in Belgium, his books are the definitive scholarly study of the 
subject, a magisterial, scruplously documented accotm.t unsurp~ in 
any ~anguage. It might ne~er have been written had he not seen that 
Liberian newspaper article. 

As Marchai describes ~ work, he seems a man possesse& His voice 
rises, he gesticttlates. He pul£ books and papers off his shelves and bur- 
rows into dravcers to fred photographs. The photos are. of every house 
England wh~re E. D. Mote! lived. Morel has been treated m Belgmm as 
a traitor and a bad man. I want to put him in h~s righffui place." 

It upset Maxchal that he had been represe~ating ~ country for many 
years while        nothing of this piece of its past, and it rankled ~ 

bargain. Only after badgermg ~r~nis~ry officials for eight years w~s he 
allowed to look at the Co-m-nfission of ]~rqmry ~tmmn-~ He h~ pubfish- 

ed ~ ~o~ted co~ecfion ofk ~ a book, 

The~ w~s a ~r~er ~on ~at Ma~ha] was d~sed by w~t be 

learned. Befo~ joi.~ng ~e Belgian ~plo~m~fic se~ice when he ~ m 

~ early forfi~, he ~d worked ~ the Congo ~r nea~y ~en~ yea~, in 

i~ ~t ~s ~ a Belgi~ colony ~d i~ ~st ~ ~ independent count~ 

s~r~ ~ a ~ ~is~t dis~ict adufi~tor ibr ~e cdoni~ ~gime. 

Yea~ hte~, on fi~st leafing abot, t the mrn-o}Lthe-centuw 

chN ~d Ns ~e, Pauh, c~y s~ed their memories to see whether 

~ere were ~y clum, an~ing people had said. that could be understood 

~ a new R~t. He mtnembemd one such episo&: 

*’~.en I ari~d in ~e Congo in ~948, ~ yew fret job w~ to go 

~und and ~s~ibnte me~ to O~e visage chieN who ~d ~ered 

robber for the ~vemment duri~ the Second World War. You kn~# they 

made eveuone ~ back into the thrust then, a~d ~p ~w~d 

~ve &corafiom m about a hun&ed cNe£. I had a corpoM and sLx or 

~en soldiers who went to aR the ~ges with me. The corporM, he 

~d to m< ’Tbe ~ubber th~ time, tha w~ no~ing. But ~e tint rime, 

t~* wa terrible~ Ot~y ~, years hter did I unders~md what he was 

~g aboutY 

In all of Africa, the colonizers wrote the school textbooks; together with 
widespread book-banning and press censorship, this accomplished the act 
of forgemng for the written record, in the Congo, throughout the 
century of Belgian rMe that folIowed Leopold’s death, textbooks for 
Africam praised Leopold aid his works as tavi~skly as Soviet schoolbooks 
p~aised Lenin. F,~r example, a I959 text for young Congolese soldiers 
stud~ng to become NCOs in the Fore t~ablique explained that history 
"reveal~ howthe Betgiar~, by acts of hero£sm, mar~aged m create this 
immeme territory," Fightmg the "Arab" slavers, "in three years of sac- 
rifice, perseverance and steadfast endurance, they br[~lia~tty completed 
the most humanitarian camp~fig~ of the century, liberating the dec~ted 
and exploite, d peoples of tiffs pa~t of Af:rica." As fo~ critics, who go 
unnamed: "The criti,.~ms emitted in the course of defarnatory 
paigr~s undertaken by jealom tBreigmers . . . were shown to amount to 

This off~cia~y decreed for~t~g could not, of course, reach all the 



way .to ~he villages0 where there rem~ Some lore abou~ the ~bber 
terror. But even tha coltec~e memory today ~ mo~ sc:~W ~han one 
would: e~.ect. A han&l of de~caed an~hropolog~u ha~ helped find 
~d p~eeee these memories ~ oi~en a ~tentaw locM legend about 
an extraoMit~rily cr~ei pe~on ~om the period remembered as la guer~ 
du Blare [the white man’s w~], or, in the Mongo fan.age, bke& 
ove~4~.dming." Sometimes, m conjunc~on with informadon ~d~ered 
by ~messes like Casement or ~e mL~sionaries, ~e ~l~n ofle~nd c~ 
be identified as a dis~ict co.~missioner or rubber-compaW agen~ or a 
chief who co~abo~md x~ the conquerors. Some~es ~he period 
terror ks stamped into the lan~age imelf, tn the Mongo mn~e, "m send 
someone m ha~e:st robber"is an i~om meaMng "m W~annize~’ 

Rdafi~" ~gle co~ecfive memoW of the rubber era has survived in 
rurM ~ica. because o~ ~ion is ~s~y a ma~ of remembering 
~.~, dyrmsOes, ~cmries in basle. And those d~fies w~ch .have sur- 
vi~d ah::mt d~ ~d m by co~boraOng ~th the colo~d =~]ers. As 
J~ V~na ob~s in his bisto~’ of the Kuba people: "No account of 
¯ ose even~ [~e Leopold-era rubber s~vew] appt:red ~ the 
~ditions. ~:e rMen who had benefited 8om the system were not about 
to conmat t~s to o~:ci~ memow:’ In ~e cities, where ~:y Con~iese 
now live, the process of rapid urbani~tion itself h~ brought 
uphea~l. ~r example, wha~ was,just over a hund~d ye~ ~o, the 
Wage of Kimhasa is to&y a sprawling, chaofi.c me.polls of some five 
n~o: people, many of them ~cendy ~rived ~m rural a~as in a 
desperate search for work. Such ch~:ges have su~ed ~d loosened the 
co~ecdng li~s by w~ch lore is passed from one ~ne~non to a~other. 
Tradifiomt culmrc~ have been much weakened, and ~sappear~ with 
them Ls the yew m.emow of the forces that first sha.uered ~em. 

Decades after Leopold’s death a curious legend developed in the Congo. 
The king, it was believed, had not died at all but had come to Iive in his 
former colony. He had been tranfformed into a Catholic bishop, jean- 
F~l_ix de Hempfinne~ an autocratic nobleman who long weilded great       :::~ 
political influence in the Congo~ ~he legend was dea~:ty sparked ~¢ de       :~ 
Hempt~m’s large white beard and figure, whi.ch were of Leopoldian       :{i 
dimensions$ De Hemp~me was Leopold reincarnated, it was said, or       .. 
maybe he was ~he: ~g’s ~egitimate son, and in this role he was a 
Shadowy figure behi~d the scenes at pivotal moments, ordering the po- 
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prisoner in another. 
It needed no reincarnation, however, ff)r Leopold [o leave his mark. 

History lira hea~y on Africa: the long &cadre of colombia, severM 
hundred years of the A~nfic ~d &ab world dave ~’a&, and .- all too 
o~en ~ored ~ countess centuries of indigenous slavery betbre ~at. 
From ~:e colonial era. the major le~w Eu.mpe leR to ~ica was 
&mocmw as it is p=cficed today in coun~ie~ ~e England, France, ~d 
Bdgium; i.t ~a~ authori~rian rule and plunder. On the whole continent. 
perhaps no na~.on hm had a harder time than the Congo in emerging 
~m %e s~dow ofiu pint. 

When independ~ce ~y c~e to the Congo, the conn~.y fared 
baby..Like most other coloniaI powe~ ~u ~ica, Bdgium was ~en by 
surprise by ~e demand for m~f-rule that swept ac~s the connnent in 
%e +:95os, i.~i~r:g m~s demons~0om m Leo.pd&~e in ~959 that were 
bloody s~pp~sed by the Force Publique. Un~ %en. Leopdd’s heirs 
had ~ought indepen&nce ,x~nt come, but deca&s hence. Some 
cans were being ~ned ff~r that ~s~nt &y; but when pressure grew and 
independence came in I9{~, in the entre territo~ there were fewer 
than t~ ~ican ~ver£ty ~ad~tes. There ~re no CongoIese army 
offices, enginee~ agmno.~su, or phys, cia~. Ti!e co!~a~ 

~on h~de few o~y.steps towed a ConRm run ~.~ own p~ople: 
some five thousand managem.entdevd positions in the ~i~81 ~ce, only 

¯ ree~~icans.                   - ..... 
~ag Baudo~n of BeI~x arrived in Leopoldv~e m gr~t, offida~y 

and patm~ml0y, the Congo iu ~edom, He said, It is nox~,up to 
~nd.emen, to show ,that >u ~e worthy of our confidence. An ang~ b 

impromptu speech in reply by Pa~ice Lummnba c.au~t the world’s" 

election the territo~ had exmr had. In subs~nce if not form, it would be, 
for more than thirW-five }~an, the last. Lumumba be~eved t~t po~tic~ 
~&pende~ce wa~ ~ot enou~ m ~e Africa ~om i~s colonial past; ~e 
con~ent m~t Oso cemse to be an economic co.lon~ 



His message, Western governments feared, was contagious. N~toreover, he 

could not be bought. Finding no symp~hy h~ the W~t.he ~ked for help 

~om the S~iet U.~fion. ~athema to ~eric~ ~d E~pe~ capi~., 
he became a teader wh~e ~ys we~ nmnbered. Le~ t~n t~ mond~ 

a~r being nan~ed ~e Congo’s fi.~t democmtica~y chosen prhne 

~, a U.S. Nafion~ Securi~" Council subco~m~t~e on c~e~ operations, 

which included CIA chief A~en D~es, authorized h~ 

~ct~ B[sseK CIA operafo.us chief at t.he ~e, later ~d, "Tha 

dent [D~.t D. ~e~ower] wo~d h~ ~y preferred to have 

~ken c~e of some ~y o~er ~an [~ ~si~on, but he regarded 

Lum~mba ~ I ~d and a lot of other people ~d: ~s a mad dog.., and he 

~ted ~e p~blem defl~ 

~ternafv~ for dea~g ~ "~e p~blem" we~ comide~d, ~ong 

them po~on 0 supply of w~ch ~vas s~t to the CIA s~on c~ef 

Leopol&~e), a ~-powe~d ff~e. and ffee~ce ~1 mere But it proved 

[~d to get cl~e enough ~ L~umba ~o ~se these, so, imtea& ~e CIA 

supposed ~fi~Lumumba elemen~ ~in the facfio~zed Coco gov- 

ernment, confiden~ ~at befo~ long ~h~ wo~d do ~e job. ~ 

~er berg ar~ted and suffer~g a series ofbeat~,~e whne 

~s secretly shot m E~b~lle mJan~ry ~L A CIA agent ended up 

&i~ng a~und the city with Lummnba g body in his car*s ~nk, 

fi~d a place to ~pose of it. We c~no~ know whether, ~d he s~ve~ 

Lmn~ha would have s~qed ~ue to ~ rhetoric and to the hop~ he 

embodied ~br so t~ny p~ple in ~i~ and e~ewhere. But the U~ted 

States saw to it ~at he n~er had a chance, L~e m~lions of Congolese 

before hh~., he ended up dmnped in ~ ~nmarked 

The key figure in ~e Congol~e fi~rces that arr~ed 

murder w~ a young man roamed Joseph D&~ Mobutu, ~ chief 

s~ of the army and a former NCO m ~e oM colo~al Force Pub~que. 

Earl~ on, the Western pow~s had &ot~d Mobut~ ~s someone who 

wo~d look out for their intense. He t~d received c~h p~.en~ 

the loc~ CIA m~ and ~es~rn ~t~ a~ch~s ~hJle Lumumba’s m~ 

der v~ being plam~e& We~ing &rk gl~es and ~s gene~’s 

~*~ gold b~id ~d a swor& he later met P~dent ~maedy at the W~te 

House in ~963~ ~nnedy ga~ ~ an@~e for his p~o~ ~e ~ ~d 
a U.S: ~ Force ct~: to fly it for ~. W]~ U~d S~ates 

meal Mobum s~d a coup in ~965 ~at made h~ the count,s dic~- 

tot. And in. ~at p~ifion he ~xx~aed for more ~ (hi~ years. 

F~her U.S; n~ ~d: helped Mobnm repd ~verA a~emp~ to 

overthrow him. Some of his political enemies he ordered tortured and 

killed; some he co-opted into his ruling circles; others he t%rced into 

exile. The United States gave brat well over a billion dolEws in civilian 

and military aid durithg the three decades of his rule; European. po%~rs -- 

especialb! France--contributed more. For its heavy investment, the 

United States and its "allies got a regime that was reliably anti-Commu.nist 

and a secure staging area for CIA and French military operations, ~ttt 

Mobutu bmt~ght his cotmtry little except a change of nm’ne, in I97I, tO 

Zaire, 

Government-owt~ed media began referring to Mobutu variously as 
the Guide, the Father of the Nation, the Helmsman. and the Messiah. 
With American and European approval, the eount~,’s wealth flowed 
mainly into the pockets of the Messiah and foreign n~fing companies. 
Mobutu’s loyalty to his Western backers made him a popular visitor to 
Wa.~hington, where he shrewdly abandoned his military uniform 
civilian dress, a carved ebony cane, and ~ traderr~ark Atiican-|ooking 
leopard-skin hat ~aat had ac~a~tly been made by an elegant Paris milliner. 
Ronald Reagan received him at the White House several ti.mes, praising 
t~ as "a voice of go.od sense and good will." George Bush greeted him 
as *’one ofot~r most valued friendsY He added, "I ~vas honored to invite 
President Mobut~ to be the first African head of state to come to the 
United States ibr an official visit during m2� presidency:" 

Mobum and his entonrage helped themselves to state reven~e so freely 
that the Congolese government ceased to fiancfion. When he ran out of 
money to pay the artW and other state workers in ~993, he printed up a 
new kind of currencg Because shopkeepers would not accept it, soldiers 

rioted, lood~g shops, govermnent buildings, and private homes. H~m~( 
dreds of people we~ killed. For years, garbage piled up in heaps, uncol-~ 
lecte& A t~w¢ ibreign airlines continued to stop m the country, but they] 
avoided leaving their planes overnight; i.r~st~rance woNd not cover 
Government support of schools and hospitals dwindled to almost noth~ 

rag. The U.S. emhas.~y advised its staff in the capital not to ttnto& caq 
doors or roll down windows when stopped by police at roadblocks: the~ 
should show their papers through the window only, lest their wallets b4 

Before Mob_ utu was o~rthrown,in ~997,his thirty-two years in power 
had ma~ot me WOrid~ 

pe~ ~~v~_~4 ~--611Ii~I~gspent r~uc:h of~ ~ne on his yacht~ 
on thriver at ~nshasa, formerly Leopoldv~e~ One of ~e b~ l~ he 

303 



His message, Western goverrtments fea~-d, was contagiom. Moreover, he 

co~d ~ot be bought. F~ng ~o symp~hy ~ d~e W~t, he ~ked for help 

~om the S~et U~on. ~athema to ~er~c~ ~d E~pe~ capi~l, 
he becan~e ~ 1cadet wh~e &ys we~ numbered. Le~ t~n two mo~d~ 

a~r being n~ed the Congo’s fi.~t dem.oc~tica~y chosen pr~e ~- 

~, a U.S. Nafoa~ SecuriW Coundl subco~m~t~e on c~en operadom, 
which included CIA chJef ~en D~es~ authorized h~ 

~cl~d BLsse~ CIA op.eradom chief at t.he ~e, late~ ~d, "The 

dent [D~.t D. ~e~ower] wo~d h~ ~y preferred to have 

taken c~e of some ~y o~er ~an ~ ~si~don, but he reffgded 

Lum~mba ~ I ~d and z lot of other people ~d: xs a mad dog.., and he 

~ted ~e problem de~t 

~ternafiv~ for dea~g ~ "~e problem" were c~mide~d, ~ong 

them po~on 0 supply of wNch ~v~ smut m the CIA s~on cNef 

.LeopoldvS~e), a N~-powe~d (~e. and ~ee-~ce Nt me~ But it proved 

t~d m get cl~.e enough m L~umba to ~se these, so, i~tead~ ~e CIA 

supposed ~fi-Lumumba elemen~ N~itl. th.e ficfio~zed Coco gov- 

ernment, confident ~at before long th~ wo~d do ~e job. ~ ~d~ 

~er berg ar~ted and suffer~g a series ofbe~l~,~e prhne 

~s secretly shot m E~b~lle inJan~ry ~L A CIA agent ended 

&i~ng around the d~~ with Lummnba~ bo@ in Ns car’s ~nk, ~ng 

find a phce m ~pose of it.-We c~not know whether, ~d he s~ve~ 

Lmn~ba would have s~ayed ~ue to ~ ~emric md to the hop~ he 

embodied ~br so tm~ny people in ~i~ and eNewhere. But the UNted 

States saw to it ~at he n~er had a chance, L~e m~lions of Congolese 

before Nm, he ended up dumped ia ~ ~nmarked ~ve. 

The key figure in ~e Congol~e fi)~es that ar~ed 

murder w~ a young man mined Joseph D~ Mobutu, ~ chief of 

st~ ofth.e army ar~.d a former NCO ~ the Na colo,gal Force Pubgque. 

E~r!7 on, the Western pow~s had spo~d Mobt~m ~ someone who 

woNd look out for their intense. He ~d received c~h p~en~ ~m 
the locM C~ ~n ~d ~gdes~rn ~rv a~ach~s while Luma,~a’s mt~- 

der ~ being pia~e& We~g ~k O~es and Ns generN~ u~orm 

:~i~ gold b~id ~m~ a s~, he Nter met P~id~t ~edy at ~e 

Home ~ ~963, ~nnedy g~ him ~n ~O~e: tbr ~ p~so~ ~e ~ ~nd 

me~t, Mobum s~d a coup in !965 ~a~ ma& ~ the countW~ 

tot. And in ~at position he ~ed for more th~ ~ 

THE GREAT FORGETTING 

overthrow him~ Some of his polidc~l enemies he ordered tortured and 

killed; some he co-opted into his ruling circles; others he forced into 

exile. The United States gave him welt over a fffllion doll~u~ in civilian 

and military aid durithg the three decades ofhis rule; European. po~rs -- 

esp.edalb! France--contributed more. For i~s heavy ir~¢estment, the 

United States and i~ allies got a regime that was reliably anti-Commtmist 

and a secure staging area ibr CIA and French military operations, 

Mobutu brought Iris country little except a change of name, in ~97~, to 

Zaire. 

Government~owned media beg-an referring to Mobutu variously 
the Guide, the Father of the Nation, the Helmsman, and the Messiah. 
With American and European approval, the counrryts wealth ttowed 
mainly into the pockets of the Messiah and foreign ~fing companies. 
Mobutu’s l%’ah3" to his Western backers made him a popular vMtor to 
Wa~hington, where he shrewdly abandoned his military uniform for 
civilian dress, a carved ebo~w cane, and a r~adema~k Atiican-lo~king 
leopard-skin hat that had ac~ally been made by an elegant Paris 
Ronald Reagax~ received him at the White House several times, praising 
t~ as "a voice of good sense and good willy George Bush greeted him 
as "one ofot~r most valued ffiends)’ He added, "I ~vas hono~d to insdte 
President Mobutu to be the first African head of state to come to the 
United States for an official visit during m2� presidency:" 

Mobuto and his enmt~rage helped themselves to state reven~e so fi~eely 
that the Corgolese government ceased m f~nction. When he ran out of 
money to pay the arr~rg at~d other state workers in ~993, he prated up a 
new kind of currencg Because shopkeepers would not accept it, soldiers 

rioted, loodthg shops, government buildings, and private homes. H~m~( 
dreds ofpeople we~ killed. Eor years, garbage piled up in heaps, uncol-~ 
lecte& A few Ibreign airlines continued to stop in the coun~3r, but they/ 
awided leaving their planes o~rnight; .insurance woNd not cover it( 
Government support of schools and hospitals d~dled to ahrtost 
it:tg. The U.S. embassy ad~d its staff in the capit~ not to unlock caq 
doors or roll down windows when stopped by p£lice at roadblocks: th4 

should show their pape~ through the ~dow only~ lest their wallets b~ 
takem 

Be(0re ~obut~ was       ,in~997, his th.ir~-~ years in 
... had ’~- me ~£m~i ~ p~ weal~ at its 

peak ~¢~: 4~b~on. Hespe~t mu~ of his time o~ his yacht, 
on th~ river at lz&~h~a, formerly Leopoldville. One of the big lakes he 



renxm~.ed Lake Mobum Sese Seko. He acquired palatial homes in France, 

Belgk~m, Portugal, Spare S~i~rland, and els~he~. He n~de no dis- 

~chon be~vee~ state asse~ and his own; in a single year, he dispatched a 

state-m~ed jet ~r~ner t~-~o t~nes to Venezuela to ~br~ five 

stud long-hinted sheep m ~s nmch at Gbadolite; ~hile his yacht 

bring m~ated ~ *987, he simply took over the mos~ comfortable of 

f~¢ m~.~ng p~ssenger boa~ s~ opem~ng on the ri~r ~tem. ~d he 

deman&d, a~d got, a piece of the action m &nmt every ~jor 

Oon operating in the 

It ~ m overs~p~ca~on m blame A~ica~ troubles m&y enfirdy 

Et~pe~ imperi~ism; histo~ is far morn complicated~ ~d yet; co~der 

M.obum a~i~, Ad& ~m~ ~e color of ~ s~u, them were few v~ys m 

w~ch he ~d. not resemble the mona~h who governed the same tern- 

toW a h~&ed ye~ e~er. H~ one-.m~ r~e, His ~at we~th token 

~m ~he iaa& His n~g a ~e ~er ~eE ~s ~mht, His appmpr~- 

fion ~f s~te possessiom ~ ~s own+ ~ huge sh~hol~ in private 

corporafiam doing busin~s in ~s mrfimry. Just ~ Leopold, u~g 

privately con~lled state, shar~ most of~ rubber pmfi~ wi~ no one, 

so Mobum acqu~d ~a personal group of gold mines --and a mbbe~ 

piano,on. Mobum~ l~bit of prm~g more money when he .needed 

~sembl~{ no~ng so much ~ Leopoldb prfi~dng of Coco bon&. 

"Thc~e who am conquered~’ ~ote the philosopher ~n ~aldfin 

the £ou~eenth cenm~ "~wa~ wa~t to i~ta~e ~e conqueror m 

main cha~cteris~cs ~ in his clothing, his cm~, and in ~I h.~ d~fincfive 

~u ~d. custom?’ Mobum’s lumarious Villa del Mare, a pink-and-white 

~le colo~aded chlteau at Roqt~.ebrune-Cap-Ma~a on the French 

~viera~ complete ~th indoor md outdoor ~mfing poob, gold-fi~d 

baffiroo~% ~d hehport, lay a me~ dozen ~es &~ the co~t from the 

estates Leopold once ox~ed at Cap Ferrat. From one cape ~u ca~ see 

the other. 

What epitaph can we mite for the movement that worked so hard ~br 
jmdce in the Congo a hun&~ y~s agm~ 

The Co~o mtbrm movemem had ~ achievem.enc~ ~t lasted t~r 
b~nd iu o~m time. First, thm:~ the effor~ of E. I.). Mo~L Roar 
C~emm~t, and eqt~ly b~ave but lessex~o~ fi~ ~e Geor~ Wash- 
m~on W~, W~ Shepp~, ~d Heze~ .Anew Sh~u~it put a 
~kabte amount ofinfor,~on on fhe ~toric~ mco~. ~d ~em it 
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remains, despite the strenuous efforts of Leopold and his admirers, then 

and now, to burn it~ m ignore it, to distort it with mythologizing, That 
rcmord ofm~th ~.t~em, especi~y for a con~nent whose ~sto~ is other- 

~se so f~led wi~ dlences. 

The movmnent’s other great achievement is t~s.Among im suppormrs, 

it kept ~ive a ~a~fion, a way of seeing ~e m~(ld~ a human capaci& for 

outrage at paR~ i~cted on an.other hunmn being, ~o mawr whether 
~at pare i~ inflicted on someone of another colo~, m another cotmwy, at 

~otber end of~e e~. 

~en the Congo reforme~ ~poke at hundm& of m~s meefin~ 

t~au~out Briain and the United S~tes, ~ shoed shdes: photo- 

~aphs of ad~s and &ildren ~th their ~ags cut oK~ forced laborers at 

work as porters, a de~-~tated ~age. LANTERN LECTURE ON T~E CONGO 

ATROCYrlES, ~/d an adve~emen.t. "6o exceRent Pho~o~ap~hc Lantern 

Slides ~m Phot~pt~ ~ken by Mrs. HarrY, late of Baring, 

Free State. Descripti~ lecture, mxt~d by ~e RevJ. H.. Harr~ & Mr. 

MorelY These dides were black ~d white, appv#Mmately three ~ches 

square, made ~br "marc l~.terff’ projectors. Someone who ~es iu 

search of%ose ~des to.&y can find ~em. They rest m m~o d~sty wooder~ 

b~s on a storage sheKon the ground floor ofa sm~l. low-~nt b~ilding 

m sou~ ~ndon. The building ~ ~e offi.ce ofAmfi-Stavery tnterna0o~, 

formerly the Anfi-ShveW Socie~; formerly ~e Anti-Slavery and Abo- 

riches Protec~on SocieW, formerly the Bri.Esh and For~ ~-SIa~ry 

SteleW. John ~d Alice Harris ~n the soc~e~ for many yea~ ~[er their 

work ~tth Morel. In con~nuous e~srence ~ince ~839~ it is {he oldest 

h~an righ~ organ~fion on earth. Toda}¢ m that room with ~e bo~s of 

slides, mer~ and women in thek ~enties b~iskly come and ~, car~,mg 

posters, video casse~es, and b~m ofpamp~ets ........ about ch~.d, labor in 

Ban~adesh a~d. Nep~ ~d Malayma, women in .household slavew m the 

Midge E~, debt bon&W k~ B~i.l~ child prostitution 

~. mutilation of women in Atica, the exploitation of immigrant dom.es- 

~c se~ in Enghmd. 
The ~a~fion that is We in ~a London office ~s grown and bma& 

ened in the last ~ hund~d years, Todw we are Ires likely to spe~ of 

ht~.~u~mria~m, ~th i~ overtones ofpatern~isfic genem=~ md .mo~ 

~ly m speak, ofhtm~xn rlghu. The basic ~edo~ i= fife a’e not seen as 

~s to be doled out ~ benevolem weR-~shers, but. as Casement ~d at 

~ trial, as %ose ri.ghu m w~ch ~ h~aan bein~ am emi~Ied ~om birth. 
tt is this spkit w~ch underlies organizations like .Amnes~] .Iuternafion~, 
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mr~;m~.ed Lake Mobum Sere Seko. He acquired palatial hom~ in ~nce, 
Belgkm~, Portugal, Spain~ Switzerland~ and elsewhere. He n.~de no dis- 
tinction between state asse~s and his own.; in a single year, he dispatched a 
state-m~med jet ~hner ~’o ~es to Venezuela to ~brW five 
stud .tong-h~red she~ to ~s ranch at Gbadolite; ~hile his yacht 
being re~ted ~ ~987, he simply took over the most comformb]e of the 
f~¢ .mm~ing ptssenger boa~ s~ opem~ng on the ri~r ~tem. ~d he 
demanded, aid got, a piece of the action m ~x~mt every ~jor corpora- 
tion operating in the cou.n~ 

k is ~ overs~p~ca~on to blame Africa’s troubles to&y entirely 
Et~pe~ imperialism; histow is far morn complicated. ~d. yet. co~der 
M.obum a~. Aside ~m ffm color of ~ s~n, the~ we~ ~w v~ys m 
w~ch he ~d. not resemble the mona~h who governed the same terri- 
toW a h~&ed ye~ e~her. H~ one-m~ r~e. His ~a we~th 
~m the Iand~ HiS n~g a ~e ~er P~e~. F~s yacht. His appmpr~- 
fion of s~te possessions ~ ~s own. ~ huge ~h~hoI~ in private 
corpo~ons doing bmin~ in ~s mrrimry. Just ~ Leopold, u~g 
privately con~lled stae. shar~ most of~ rubber pmfi~ wi~ no one. 
so Mobum acqu~d ~ personal group of gold mines ~ and a robber 
piano,on. Mobum~ l~bit of prm~g more money whe~ he needed 
m~embl~t no~ng so much ~ Leopold~ prh~fi~g of Coco 

"Thc~e who are conquered~’ ~ote the philosop~er ~n ~aldhn in 
the fou~eenth cenm~ ~a~ x~a~t to ~ta~e ~e conqueror m Iris 
main cha~cmris~cs ~ in his clothing, his cm~, and in ~I h~ d~fi~cfve 
~u ~d. custonu. Mobum s l.um~r .ous Villa dd Mare, a pink-and-white 
~le colo~aded ch~reau at Roquebru~e-Cap-Ma~ on the French 
~viera~ complete ~th indoor md outdoor s~mfing poo£, 
barroom% ~d heEport, 1W a me~ doze~ n~es ~ the co~t from the 
estates Leopdd once ox~ed at Cap Ferrat. From one cape ~u c~ see 
the other. 

~at epitaph can we mite for the movement that vmrked so hard ~br 
jmfiCe in the Congo a hun&~ y~s ago~ 

The CoCo retbrm m~vemen~ had ~ achievemen~ ~t lasted t~r 
bm~nd iu o~m time. First, thmu~ the effbr~ of E. D. Mo~l. Roar 
C~emea,t, atnd eq~y b~ave but lesse>~o~ fi~ ~e Geor~ Wash- 
m~on W~, W~ Shepp~, ~d HezeM~ .An.~w Sh~u, it put a 
~u~rkabte amount ofinfor,~on on fhe ~toricN mco~. &~d ~mm it 
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rein;fins, despite the strenuous e{tbrts of Leopold and his admirers, then 

and now, to burn it, to ignore it, to distort it, with m}rthologizing, That 
record of trt, th rru~tters, especially for a confluent whose history is other- 

wise so tilled with dlences, 

The movement’s other great achievement is this, Among ira supporters, 

it kept alive a tradition, a way of,seeing the wx.~rld, a truman capacity for 

oumtge at pai~ inflicted on another hm~an being, no matter whether 

that pain is inflicted on someone of another colo~, in another country, at 

another end of the earth. 

When the Congo reformers spoke, at htmd~ds of mass meeting~ 

ttmaughout Britain and the United States, they showed slides: photo- 

g~raphs of adMt~s and c.hildren w{th their hatads cut o~; forced laborers at 

work as porters, a de~-~stated ,~4dlage. LANTERN LECTURE {:IN TlgE CONGO 

ATROCITIES, mad arl adverti.~ement. "60 excellent Photographic Lantern 

Slides from Photograptzs taken by Mrs. Harris, late of Baringa, Co~go 

Free State. Descriptive lecture, revised by the Rev@ H. Harris & Mr. E..Do 

Morel?’ These dides were black .and white, approximately tkree inches 

square, made ~br °’maNc lantern" projectors. Someone who goes in 

search of those ~des today can fi~d ~em. They rest in two dttsty woode~ 

boxes o~ a storage shdfon the ground floor ofa sm.,’dl, low-rent building 

m sou~ London. The building is the of’rice ofAmti-Slavery Internatior’u~l, 

¯ formeHy the Anti-Slavery Socie~; formerly the Anti-Slavery and 

rignn.es Protection Societ3; formerly the British and Foreign Anti-Slavery 

Society. John and Alice Harris ran the soc~e~ for man), years after their 

work with Morel. In continuous e~istence ~ince x839, it k the ddest 

human rights organization o.n earth. 2~aday, in that room with the boxers of 

~lides, men and women in their twenties briskly come and go, carrying 

posters, video cassettes, and bundles of pamphlets -------- about chiId labor in 

Ban.gladesh and Nepal and Malaysia, women in .household slavery m the 

Middle Eas~, debt bondage, i~ Brazil, child prostitution m Thailand, 

tal mutilation of women in Africa, the exploitation of immigrant domes- 

tic sen, ants in En~ando 
The ~radition that is alive in that London o~ce has grown, and broa& 

ened in the last two hundred years. Today we are less likely to speak of 

ht~rrsamitarianismo with its overtones of paternalistic generosa~; at~d more 

likely to speak ofhm~m right.s~ The basic {~edoms in life are not seet~ as 

gifts to be doled out by benevolent well-wisher% but. as Casement .said at 

his trial, as those rights to which all huma~ brings are enti~ted from birth. 

tt .is th.is spirit which underlies organizations like Amnesty Interr~tional, 
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wkh i~ betief d~at putting someone in priso~ sole~ for ~ or h~ 

m~ ~ a ~h~e~ whe~er ~t t~ppe~ ~ C~a or ~1~k~ or ~gen~a~ ~d 

medical c~, wheCher ~n Rwan~ or Hondurm or ~e Sou~ 
The Congo ~form mowmeat a~ ~s best no~ oaly hdped to s~pe ~d 

s~n~e.n this set ofbeHe~; it. ~nt beyond them. Hm~n ri~ groups 

to~ u.suMb, deal md~ resuks ~ z r~ in j~, a ~ ~ set, rude. a 

c~d ~out me~dne. E..D. Moral ~lked, ~s well about ca~es: abo~ 

~, ~e flae~ of~ic~ land and klbor that ~de possib~ ~opold~ whNe 

s~tem of exTloi~fion. It ~ flxis ~c~sm, in the b~t ~d deepest seine 

of the ~rd, ~at underlay the p~sio~ of the leading Congo 

~d ~t ted Morel and C~ement, ~er ~Nr ba~e for jusdce in the 

Con~, m Pento~e 
The I~er tra~gon of Which ~ a~ a p~ go~ back m the F~nch 

R~olufiou ~d b~ond; it ~a~ on the ex~ple of men ~d wom~ 

who fount aghast enormous od&s for ~eir ~edom, from the slave 

~I~ of ~e ~¢ricm to the ~f-cen~ of re~s~nce that bmu~lt 

NeNon M~dela m power ~ Sou~ ~ica. DtarhN i~ decade on ~e 

~fld s~ge, ~l~ Con~ reform movmaxent wm a ~4tM ~ ~ ~t 

~d the~ is.no ~Ndon more honorable. At ~e time of ~e Con~ 
con~ovmy a hund~d ~ars ago, ~e idea of ~ hum~ r~, pogdcal. 

so~, md econo~c, was a profound that m the es~btghed o~er of 

most coun~i~ on e~. It s~ ~ to&v 

306 

NOTES 

BIBLIOGRAPHY 

ACKNOWLEDGMENTS 

INDEX 



Frolil: 

Sent: 

To: 

Subject: 

Attach: 

Bliss, Jessa <’jessa bliss@nnc.edu> 

Friday, July 29, 2011 1:31 PM 

SaNe, Eunice N <eunice@email.nnc.edu:~ 

RE: CCO AFRI 101 readings: Fair use 

Thiong’o ArtWarState.pdf 

Ah! That makes sense The reading’s attached. I’ve updated the reading assignment on the course site so that it lists the chapter name as welh 

Thanks, Eunice! 

Jessa 

..... Original Message ..... 
From: Sahle, Eunice N 
Sent: b’riday, July 29, 2011 12:48 PM 
Tu: Bliss, Jessa 
Subject: RE: CCO AFRI 101 readings: Fair use 

Dear Jessa, 

Thanks 

In terms uf Ngug’si reading I have used it for several semesters and it is titled "war between art and state’" on Blackbuard frum is a piece from the bouk you cite below. Sorry :[’or the 
confusiun. 

Many thanks. 
Eunice 

From: Bliss, Jessa 
Sent: I~’riday, July 29, 2011 12:17 PM 
To: Sahle, F.unice N 
Subject: RE: CCO AFR[ 101 readings: Fair use 

Hi [~unice, 

Great! I’m glad to hear it. I will send yuu the PDFs that I have shortly (I will try to zip the files tugether, but the?’ might have tu cume in multiple e-mails due tu the large size). In additiun tu 
the readings you added for Lesson 13, I also do not have a copy of the following reading: 

-Ngugi ~va Thiong’o, Penpoints, Gunpoints and Dreams: Towards a Critical Theory of the Arts and the State in Africa, Chapter 1 

I believe this is also newly added for the fall? 

Thanks[ 

Jessa 

..... Original Message ..... 
From: Sahle, Eunice N 
Scnt: Friday, July 29, 2011 11:24 AM 
To: Bliss, Jessa 
Subject: RE: CCO AFRI 101 readings: Fair use 

Hi Jessa, 

Ai-Ling has been vet3~ helpful! 

Kindly send the pdl’s and I will fol~vard them to her for E-Reser~,~e placement. 

Thanks. 

Best wishes, 

From: Bliss, Jessa 
Sent: Friday, July 29, 2011 8:29 AM 
To: Sable, Eunice N 
Sukiect: RE: CCO AFRI 101 readings: Fair use 

Hi Eunice, 

Yes, I would contact Ai-Ling to get these materials removed. I would recornmend copying reservereading@unc.edu on your e-mail, just in case Ai-Ling is presently unavailable 

E-reserves actually only has a 2-3 day processing time, so if you have the PDFs available, I think it would be vel~’ feasible to have them available before classes stalt. I’ll go ahead and 
remove the Joseph iVlensah chapter from the course site. 

Let me know ~vhat you decide to do, and I will alter the directions for students on the course site for fall; for example, I’ll change "Available on Sakai" to "Available on e-reserves" As you 
kno~v, e-reserves will renew- your readings from semester to semester, so I think it ~vill be a more manageable way of organizing the course readings (in addition to complying ~vith all Fair use 
rights and copyright law). 



Thanks again for helping us get this in line! It’s much appreciated. 

Jessa 

..... Original Message ..... 
From: Sahle, Eunice N 
Sent: Fri&~y, July 29, 2011 8:11 AM 
To: Bliss, Jessa 
Subject: RE: CCO AFRI 101 readings: Fair use 
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Dear Jessa, 

I have reviewed the material and here is my take 

1)E-Reserves: Yes, the list needs to be cleaned up. Here are the only two readings that need to remain there: 

Rodney, Walter 
Mamdani, Mahmood 

Do I need to get in touch Ai-Ling Chang to have these removed? 

2) Fair use: I have reviewed the material and the?’ comply with the Fair Use provisions. The only reading I will remove from the course outline is Joseph Mensah’s chapter. For the new 
additions, ! will turn them to pc!l~ next week when I return from Canada. 

Hoxv long do you think the Library" xvill take to place the material on E-reserve’.’ My feeling is that given that we only have 3 weeks before school starts, I raight as well place the material on 
Blackboard for this semester and send to E-reserve for next year. What do you thii~:? 

Thai~:s so much Jessa for all yo~ help. 

Best wishes, 
Eunice 

From: Bliss, Jessa 
Sent: Thursday, July 28,2011 12:06 PM 
To: Sahle, Eunice N 
Subject: CCO .~’RI 101 readings: Fair use 

Hi E~xice, 

We’ve recently been evaluating the use of articles in our courses in regards to fair use. There are a number of articles/readings that are currently being posted on Blackboard for AFRI 101, 
and xve need to be assured that they fall under the Universi~"s fair use policy. 

I can therefore extract the documents that the course had posted on Blackboard (and send them to you), but I cannot repost them in Sakai If you yourself wish to post any of the articles on 
Sakai, ~ve ask that you look over this fair use worksheet (http://wwwnorthcarolinaedu/legal/sm/copyrightownership/PrimerFair Use Worksheet042209.pdfl and make sure that the article 
(s) qualiI},’ under fair use If you do decide that some of the articles qualify for fair use, and you plan to post them to Sakai, please send me an e-mail to that effect so I can keep it in my 
records I know some of the articles are authored by you, so I’m sure you can determine fair use for those rather quickly 

The alternative and my recommendation, however, is to get these articles on e-reserves. I know that AFRI 101 does have and utilize e-reserves, but currently there is only one document on 
e-reserves being used in the course (Rodney reading). You can contact Ai-Ling Chang (ailingc@email uric edu<mailto:ailin~c@emaihm~c.edu>), the Reserves Supervisor, to help assist you 
get these readings on e-reserves. Here’s the e-reserves site with the appropriate forms: http:/i~vw~v.lib.uncedu/reserves/formshtml Just let me know- if you need me to extract the 
articles/readings out of Blackboard for you in order to submit the files to e-reserves. I do not have access, however, to the electronic files for the ne~v articles/readings you added in your Fall 
2011 revisions. The attached Word document is a list of the current articles/readings used for the course that are being put directly on Blackboard (and have the question of fair use). 

Also, the CCO AFRI 101 e-reserves site does already have a large number of documents on it, so it can probably be cleaned out ands’or replaced with the CUl~cent documents f,ar the course 
that need to be on there. It does cost the librar.v money to renew- these resources ever.v semester, so if they’re not being utilized, they could definitely be a cost saver by being removed. I’ve 
attached a screenshot to this e-mail so you can see the current articles on e-reserves for the course 

Thanks for working with us in getting this cleaned up, Eunice. We find it very impoltant to get all of these issues squared away for our fall courses Please let me know if you have an?, 
questions or concerns. Thanks again’. 

Jessa 

Jessa Bliss 
Instructional Designer 
The Friday Center for Continuing Education University of North Carnlina at Chapel Hill 
100 Friday Center Drive, CB #1020 
Chapel Hill, NC 27599 

Ph: 919962.7974 

I essa@unc.edu 
www.fridaycenter.unc, edu 



INTRODUCTION 

political prison narratives from other narratives, including those 

by ’non-political prisoners’ or other narratives for that matter. 

The prison is like a stage, but with the audience outside the 

walls. Both the prisoner and the state are aware of this audience 

and it explains some of the behaviour of the state and the artist- 

prisoner. Some of this thinking can be found in the lecture 

’Enactments of Power’. 

In a world which is daily shrinking, the struggle for demo- 

cratic space becomes very important. Space in the lectures is 

used in a broad sense of territorial, temporal, social, and even 

psychic. All peoples in all societies need more of this type of 

space for creativity and self-expression. But the irony is that in an 

age where science and technology have developed to a level 

where it is possible to outlaw poverty, we see the return of the 

Dickensian world on a global level. More and more people find 

themselves confined to mega-ghettos. And the state, far from 

being subject to social control of the majority, becomes even 

more beholden to financiers. The credit-card mentality--based 

on debt and mortgage of the future to satisfy the present--is 

ruling the economies of the world. People see their languages 

trodden down, their cultural and psychic space shrunken, and 

their power to alter their social environment diminished. In such 

a world, art, with its embodiment of notions of creativity and 

freedom, needs to assert itself. It needs to be active, engaged, 

insistent on being what it has always been, the embodiment of 

dreams for a truly human world where the progress of any one 

person is not dependent on the downfall of another; where the 

health of any one person or group of people is not dependent on 

the export of their leprosy to others; where millionaires are not 

created on the backs of a million poor; where the state is so 

subject to the social control of the majority as to wither as a 

coercive power outside and above society. The goal of human 

society is the reign of art on earth. 

ONE 

Art War with the State: Writers 
and Guardians of a Post-colonial 

Society 

i 
iv history the appearance of art in human life precedes the 
emergence of the state. There were body decorations, rock 
drawings, songs, and dances long before even the most 

rudimentary forms of the state. The state as we know it today 
has not always existed. As Engels argued in his book The Origin 
of the Family and the State, it is the result of the development of 
human society into antagonistic social strata. A power develops 
which stands above conflicting social interests, seemingly as a 
neutral force. Armed with coercive instruments and institutions, 
it regulates the whole society like a patriarch did his household 
in the feudal era. As late as nineteenth-century pre-colonial 
Africa, there were many communities which had not yet devel- 
oped what Engels calls that ’special public power" above society 
which required taxes for its maintenance. This ’special public 
power’ was largely introduced by colonialism to control and 
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keep the colonized in their place among the mines and planta- 

tions, and to tax them heavily to pay for various infrastructures 

and for the maintenance of the military barracks, the police 

cells, prisons, and the entire officialdom all the way from the 

territorial governor to the lowest rung in the administrative 

order. Before this, these societies, like the lbos of Nigeria or 

the Ag~’kfiy~ of Kenya, came close to Engels’s self-acting armed 

organization, in which everybody was everything: soldier, 

farmer, counsellor, singer, priest. 

One of the functions of the state is to ensure that the various 

forces in society keep their place in the social fabric by policing 

rules that are often codified into laws. In societies that did not 

have a state, the function of holding together was carried out by 

culture. The domain of culture embodied the desirable and the 

undesirable in the realm of values. The values were contained in 

stories, songs, and other cultural practices of the community. 

Thus stories, dances, festivals, rituals, and even sports reinforced 

each other in the production, reproduction, and dissemination 

of ethical and moral ideals. In Facing Mount Kenya, Joint Kenya- 

tta describes, for instance, how the laws governing the stateless 

G]kfiyfi society were coded in dance movements.’ And Okot 

p’Bitek, in his book Artist, the Ruler, says that the artist uses his 

voice to sing ’his laws to the accompaniment of the nanga, the 

harp; he twists his body to the rhythm of the drums, to proclaim 

his rules. He carves his moral standards on wood and stone, and 

paints his colourful "do’s and don’ts" on walls and canvas.~ With 

~ Joint Kenyatta, Facing Moun~ Kenya (New York: Vintage Books, i965), i85-6. 

This appears in a very interesting chapter on the Gik.fiyfi s~’stem of government. 

After narrating the events of the revolutionary overthrow of autocracy, Kenyatta 

describes the d_rafting of the new laws and regulations that would govern the 

society. He adds: ~dl the words of the drafted constitution were put into song- 

phrases... It was considered that the most effective way of proclaiming the new 

government was to call for war dances to be held in every district to give the 

population an opportunity of hearing the announcement of the new constitution. 

The suggestion was carried out unanimously for it was the only way through which 

the words, phrases and rhythmic movements of the new songs and dances, in which 

the laws and regulations of the new democratic government were embodied, could 

be introduced effectively into the life of the community.’ 

* Okot p’Bitek, Artist, the Ruler (Nairobi: IAeinemann, ~986), 4o. 

the rise of the state, the authority of a shared culture is replaced 

by the authority of a state. But it is not replaced altogether. The 

two authorities coexist. Okot p’Bitek argues that in every society 

there are two types of ruler: "those who use physical force to 

subdue men, and those that employ beautiful things, sweet 

songs and funny stories, rhythm, shape, and colour, to keep 

individuals and society sane and flourishing’) For the poet 

Shelley, artists were the legislators of the world, but unacknow- 

ledged, except of course in stateless societies, where art and 

culture reigned supreme. So both the state and the arts hold 

society together, and in that sense they have a common objec- 

tive. There are other points of convergence. Writing and other 

verbal art forms, for instance, are rooted in words. The state is 

also rooted in words that make up the laws, whether written 

down or simply recited. The pen gives visible form to the words 

of a writer; the gun visible authority to the words of a ruler. 

In every absolutist state the holder of the pen, which forces 

words on paper, is seen as the enemy of the holder of the gun, 

which enforces words of the law. Penpoints and gunpoints thus 

stand in confrontation. And yet the most easily noticed fact in 

looking at the artist and the ruler is the disparity in their powers: 

one has only a feather in his hand; the other, the entire killing 

machine behind him. One has the capacity to spill ink only, the 

other the capacity to draw blood. Why is the writer, or more 

broadly the artist, then, with his feather, with his bottle of ink, 

and a white piece of parchment, often seen as a threat to the 

absolutist state of whatever ideological colour, guise, or credo? 

Why do its rulers fear the open word, Brecht once asked in the 

poem ’The Anxieties of the Regime’: 

Given the immense powers of the regime 

Its camps and torture cellars 

Its well fed policemen 

Its intimidated or corrupt judges 

Its card indexes and lists of suspended persons 

Which fill whole buildings to the roof 

Ibid. 
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One would think they wouldn’t have to 
Fear an open word from a simple man.4 

Even in a democratic but class society the relationship between 
artist and ruler is still problematic and not without potential or 
actual conflicts. Part of the answer lies precisely in their very 
functions in society as two authorities, one moral, the other 
formal and legal, trying to legislate for the well-being of society. 
Are they genuine rivals for the allegiance of the community? Is 
there, in the very character of the state as a state and that of art 
as art, mutual antagonism? I will isolate at least four features of 
art which could illuminate the conflict and give a clue to why 
the creative state of art is always at war, actually or potentially, 
with the crafty art of the state. The four features have their 
opposite in the state as a state. 

II 

There is first of all a godlike aspect to art. The Gikfiyfi word for 

the artist is rn~trnbi. It means the one who moulds, the creator. 
M~rnbi wa lg~r~ na the: the creator of heaven and earth. That is 

the first artist. There is also marnbi wa nyangft; maker of pots. 

One can go on and talk about rnftrabi wa m~ianano: maker of 

images. Plato in book xo of the Republic talks of the makers of 

three versions of seemingly the same object, in his particular 

example, a bed: the original, in nature in its ideal essence, which 

is made by God; another, existing in nurture, which is made by a 

carpenter; and a third, existing as an image made by the painter. 

The G~fiyfi word covers the three senses: God, or nature; 
human labour, or nurture; and human imagination, or the 

image-making capacity of the human consciousness. Plato of 

course makes the distinction to disparage the third category of 

rn~mbi as the furthest removed from reali~ but in most cultures 

there has always been this association of creativity with divinity, 
with both human labour and human consciousness seen as 

4 Bertolt Brecht, Poems (London: Methuen, I976), 297-8. 

ART WARWITH THE STATE II 

imitating God. The tree of knowledge from which the biblical 

Adam and Eve eat is really the tree of art, for only after they 

have eaten and are expelled from Paradise do they begin to 

make things and to experience the joys and pains of living and 

dying. We talk of a world made by people to contrast but also 

to parallel it with the world made by God. The connection 

is most obvious in comparing all the organic and non- 

organic substances in the universe and their imitative replica- 

tion in the social environment--remember, for instance, how 

city lights look like heavenly stars when seen at night from the 

sky--and their imaginative correspondence in sculpture, paint- 

ings, and drawings. In music also: the universe is full of music, 

and human beings, in singing, could be seen as only imitating 
the choir of the heavenly spheres. But even in the realm of 

language there is a connection bevween God and the Word, 

for God, in nearly all cultures, originally manifests himself as 
the voice. 

In the beginning was the Word, says the Old Testament, and 
the Word became flesh. The whole of Genesis is really a poetic 

celebration of the Word and its power. Let there be light; and 

behold, there was light. The Qur’an celebrates the same power: 

the words in it, in their very form and shape and arrangement, 

are supposed to have come directly from God. Language, its 

beauty, its power, its attraction, is behind the mesmerizing hold 
that all religions, particularly those with a written credo, have on 

the souls of their adherents. Even where there is no written sign, 

words and the sound forms of their oral articulation become 

even more important. Divinations, invocations, prayers of all 

kinds at their best are a pure feast of words. The mystery of 

Christianity used to be deepened by the use of Latin; and that of 

Islam, by the use of Arabic. The Ag~fiyfi people of Kenya 

believed that the voice of the singer of good words was really 
the voice of God. 

The essence of both God and art is creativity. One brings 

different things together to realize a third, which may have some 
features of all those other elements but is certainly not identical 

to any one of them: it becomes a third particularity with its own 
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individuality as an image, an object, or a living organism. The 

early Greek philosophers got it right when they thought of the 

entire universe as being composed of earth, air, fire, and water. 

Creativity is inconceivable without change. Change, the end- 

product of all creativity, is both an expression and the result of 

movement. In Epistle LXV, Seneca, of Roman antiquity, in his 

quest for the general cause of things, also discusses what he calls 

’accessory causes’. It is interesting that to the five accessory 

causes--matter; agency; form; purpose; and idea, or pattern, 

which he identifies with Aristotle and Plato--he adds not only 
time and place but also motion, for ’nothing is either made or 

destroyed without motion. There is no art without motion, no 

change of any kind." All these causes are only parts of the one 

efficient cause, divine reason--God--maker of the natural 

world, which is imitated by art through human reason. But it 

is clear that, for him, the essence of creativity is motion.5 The 

essence of creativity is therefore motion. In this, the godlike 

aspect to art, lies the clue to the essential conflict between the 

state of art and the art of the state. 

The state, like art, sees itself as a god, and especially in its 

ability to dispense death. In fact the state came into the world 

clothing itself with divinity; the sovereign was often said to be 

God’s representative on earth. The aspect of godhood the state 
identifies with is not that of the creator of heaven and earth but 

that of the keeper of universal order, the one who holds every- 

thing in place. The state authorizes on earth what God 

authorizes in heaven. The state tries to hold together what is: 

its entire effort is to conserve and preserve society as it is. Laws 

and their enforcement are meant to make society function with 

a certain order. Stability is the key. It is interesting that in 

societies without states, God is less absolute and more human 
in his strengths and weaknesses. Among the Agn’kfiyfi and the 

Maasai of Kenya, the other name for God is Ngai, the generous, 

giver, distributor, sharer. They also identify more with God as 

Seneca in Ten Volumes (Cambridge, Mass.: Harvard University Press; London: 

Heinemann, 1917), iv. 45I. 

m~mbi. But in societies with states, God tends to be more 

absolute in his authority and supremacy. 

So a state, any state, is conservative by its very nature as a 

state. It wants things as they are, for it is constituted in the first 

place to ensure stability in a society with contending social 

forces and interests. Even in times of revolution the emerging 

state, after settling scores with the old regime and institutions, 

soon relaxes into safeguarding the gains and the new institutions 

from further changes. There is no state that can be in permanent 

revolution. Art, on the other hand, is revolutionary by its very 

nature as art. It is always revising itself--the avant-garde over- 

throwing old forms. Even in the work of the same artist there is 

a constant struggle to find new expression--a continual striving 

for self-renewal. And as for its relation to content, it looks at 

things not only as they are, but more essentially as they could be. 

Hence Aristotle’s ancient observation in his Poetics that poetry is 

more universal than history, for the latter deals with things as 

they are, the former with things as they could be; in other 

words, with possibilities. Art strives towards perfection, the 

ideal union of form and content. But content is never still. It is 

constantly undergoing change. Art strives to capture the essence 

of reality, which is motion. It celebrates motion. Art is simulta- 

neously stillness in motion and motion in stillness. The state 

strives towards the perfection of the form of things, such as the 

legal system, even where this is in conflict with a changing 

content. It wants to arrest motion, to continue with the repeti- 

tion of the moment, supervise the known and the familiar. 

Stillness without motion: that is the essence of the art of the 

state. 

Thus the notion of motion and change so central to art, 

thought, nature, life, is obviously in fundamental conflict with 

the notion of having arrived at the best of all possible worlds, the 

notion of finality, rest, which is death. Art is in opposition to 

Hegel’s nineteenth-century talk of history as having travelled 

from East to the West, bypassing Africa of course, and finding its 

ideal realization in the Prussian state (how wrong he yeas 

anyway), or for that matter the talk of his twentieth-century 
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counterpart Francis Fukuyama, with his proclamation, following 

the end of the Cold War and the collapse of communist states in 

eastern Europe, of the end of history in the liberal American 

state. We have arrived at the best of all possible worlds: there- 

after it is matter of narration of the same liberal stability. "What 

more could people want?" is a frequent phrase in the mouth of 

governors of the state. The notion of having arrived at perfection 

is very dangerous because it contains within it seeds of autocracy 

and intolerance. These are the latter-day echoes of the guardians 

of Plato’s ideal republic, which has to be protected from artists, 

who might otherwise undermine its stability with the unregu- 

lated products of their madness. 

The more absolufist and conservative a state is, the more it is 

likely to be hostile to any reminder of its social mortality. Art is 

always reminding the present of the .obvious: even you shall 

come to pass away. A colonial state and a neo-colonial state, 

which are variants of an absolutist state, will inevitably come 

into conflict with any words and images that embody change. 

Absolute art is for the celebration of absolute motion, which is 

life: the absolute state is for the absolute cessation of motion, 

which is death. 

III 

Secondly, there is the Socratic aspect to art. You remember his 

story. A certain Chaerephon, his childhood friend, is told by the 

oracle at Delphi that there was no one wiser than Socrates. 

Instead of accepting the statement, Socrates sets about question- 

ing people with the reputation of being wise, and he discovers 

that, whereas he is conscious of his ignorance, most of those 

with the reputation of being wise are not conscious of their 

ignorance and hence to the extent that Socrates accepts his 

ignorance and therefore seeks to know, he is wiser than the 

others: the wisest of people are those who realize, with respect 

to wisdom, that they are worthless. The effect of his questioning 

generates bitter hostility against himself. He is accused of crim- 

inal meddling in that ’he inquires into things below the earth 

and the sky and makes the weaker arguments defeat the 

stronger’.6 But note the actual charge in the deposition of his 

accusers before the Athenian state: that he was guilty of corrupt- 

ing the minds of the youth, and of believing in the deities of his 

own making instead of those recognized by the state. In embark- 

ing on the adventures of asking questions he was only following 

the dictates of his conscience. In his defence, he compares 

society to a large thoroughbred horse which because of its 

size is inclined to be lazy and needs the stimulation of a 

gadfly. "It seems to me that God has attached me to this city 

to perform the office of such a fly, and all along I never cease to 

settle here, there, and everywhere, rousing, persuading, re- 

proving every one of you.’7 In practice he asks questions, and 

for this he is eventually forced by the state to drink poison. 

He died for the right to ask questions no matter how awkward; 

and not, definitely not, for the right to have a monopoly 

on answers, no matter how right and correct they may have 

seemed to be. Despite his disparaging comments on poets and 

performers, Socrates articulates the position of the artist in 

society. 

Art has more questions than it has answers. Art starts with a 

position of not knowing and it seeks to know. Hence its explora- 

tory character. In fact art has hardly any answers. There may be 

answers implied in the questions. But they are often hints, open- 

ended possibilities, and not certitudes. In that sense the ques- 

tions of art are more akin to those of our daily greetings. We are 

all familiar with those cliches of our daily interactions: ’How are 

you?’ ’What are you doing?" ’Where are you going?’ The main 

thing is that the answer is left to the recipient of the greetings. 

The state, on the other hand, has plenty of answers and hardly 

any questions. The more absolutist the state, the less it is likely 

to ask questions of itself or entertain questioning by others. Like 

those supposedly wise Athenians, who were so sure of their 

Plato, "Socrates’ DefenceJ, in The Collected Works of Plato, ed. Hamilton (I994), 5. 
Ibid. 
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wisdom that they were not willing to learn anything from 
Socrates, such a state has a narcissistic image of itself as the 

holder of absolute truth. In other words, absolute power is taken 

for absolute knowledge. Such a state regards those who ask 

questions as rebels, subversives, madmen. 

The absurdity of a writer’s situation when asking questions in 

a neo-colonial state or any variant of an absolutist state is best 

illustrated by the fate of my G~fiyfi-language novel Matigari, 

which came out in Kenya in I986. Between I982 and I986 many 

writers and intellectuals were sent to prison or else forced into 

exile. The year I986 was particularly bad for students and faculty. 

Even discussions in the university classrooms were often mon- 
itored by undercover police. It was in that climate that President 

Daniel Toroitich Arap Moi ordered the immediate arrest of the 

main character of my novel after intelligence reports had 

reached him of a person, Matigari, who was going about asking 

questions related to the truth and justice of what was going in 

the country. Actually Matigari was only asking one question: 

where could a person wearing the belt of peace find truth and 

justice in a post-colonial society? When the police found that 

Matigari was only a character in a novel of the same title good 

old Toroitich Arap Moi ordered the book to be apprehended 

instead. How dare a book ask questions? So in February ~987 in a 

very well co-ordinated police action, the book was taken down 

from all the shelves in all the bookshops and even from the 

publisher’s warehouse. Art and literature are full of ironies, and 

what happened to the book in real life had already taken place 
inside the fictional world of the novel. At one point in the 

narrative, Matigari is arrested and put first in a police cell and 

later in a mental asylum, for only the politically deranged could 
ask the kind of questions he was posing to everyone he encoun- 

tered. At another moment in the narrative Matigari is on the 

run, with the armed might of the state after him. More ironies: 

what happened to Mafigari, the character, and Matigari, the 

novel, has happened to numerous Kenyan writers. The auto- 

cratic state does not have the humility implied even in the most 
ordinary of greetings. In I969 the Kenyan writer Abdulatif 

Abdalla was sent to prison for a leaflet that simply asked: Kenya 

Twenda wapi? "Kenya, where are we heading?’ 

The Socratic aspect arises from the very nature of the artistic 

process as an exploration. We can define art as conscious dream- 

ing in words, music, or colours. You know how our dreams at 

night sometimes yoke together the most incredible elements. 

For our dreams, nothing is sacred, that is beyond the bounds of 

its scrutiny as raw materials for its images. Even abstract notions 

like death and ghosts can take bodily form in the region of our 

dreams and nightmares. We get wings; we fly; we see ourselves 

die, get buried, and then wake up with gratitude for our waking 

life; we go to the gates of heaven or hell and back; we talk with 

the dead now resurrected and fully alive in our dreams. We hold 

money in our hands, we make love, even with our enemies, 

anything, and when we wake up we ask, in sweet remembrance 

or in terror; was I really flying? Crying? Was I really making love 

with So-and-so? And whether we like it or not, those questions 

force us to think about those things, to contemplate the ordina- 

rily uncontemplatable. Each one of us has at one time or 

another used the sentence: ’Oh. I had such a dream’ or "I had 

such a nightmare’, and of course we go ahead and tell it, or what 

we remember of it, wondering about the meaning of it all. The 

phenomenon and interpretation of dreams has intrigued human- 

kind from time immemorial, including such actors in history as 

Aristotle, the biblical Joseph, and Messrs Freud and Jung. In his 

essay "Daydreaming and Creative Writers’, Freud links art with 

dreams. And Nietzsche, in his celebrated study The Birth of 

Tragedy, has explicitly linked the sources of art with the realm 

of dreams alongside that of intoxication. He quotes Hans Sachs 

as saying that ’all versi .f-ying and poeticizing is nothing but an 

interpretation of [dreams]’.8 He adds: ’The beautiful appearance 

of the dream worlds, in creating which every man is a perfect 

artist, is the prerequisite of all plastic art.., and of an important 

part in poetry also. In our dreams we delight in the immediate 

s F. \V. Nietzsche, The Birth of Tragedy, in Philosophies of Beauty, ed. Hofstadter and 

Kuhns (Chicago: University of Chicago Press, r976), 499. 
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apprehension of form.’9 The processes that trigger dreams as 

described by Freud in his Interpretation of Dreams, including the 
fact that many dreams draw on childhood experiences, are very 

similar to those which trigger the artistic imagination into flights 
of exploration. The difference between the images of our ordin- 

ary dreams and those of the dreams of art arise from the fact that 

one is a product of the subconscious of our interior senses, and 

the other, of a conscious process. It is like the conscious unlocking 

the subconscious and riding on the crest of imagination into 

every nook and cranny of our social, spiritual, and psychic 

being. The more the conscious is subsumed in the dream process, 

the more we feel the purity of the images; we do not stumble 

against an interfering authorial presence. Where is Shakespeare in 
all his plays? Which are his thoughts really? It was as if his plays 

came out of his system of imagination complete, Cleanth 

Brooks’s ’well-wrought urn’, so to speak. This is true of some of 

the best products of the human imagination in all cultures, 

especially in the stories of orature. They feel complete, almost 

effortless. Conscious dreaming, at its most intense where the 

conscious part, after triggering the subconscious, is itself almost 

totally subsumed by the dreaming process, is what Plato in 1on 

calls divine inspiration and possession. Such poets are under the 

influence of the Muses, like the Bacchic maidens who drew milk 

and honey from the rivers only under the influence of Dionysus: 

For they tell us they bring songs from the honeyed mountains, culling 

them out of the gardens and dells of the muses; they, like bees winging 

their way from flower to flower. And this is true. For the poet is a light 

and winged and holy thing, and there is no invention hn him until he 

has been inspired and he is out of his senses, and the mind is no longer 

in him: and when he has not attained to this state, he is powerless and 

is unable to utter the oracles. Many are the noble words in which the 

poets speak concerning the actions of men.., for not by art does the 

poet sing but by the power divineY 

E W. Nietzsche, The Birth of Tragedy, in Philosophies of Beauty, ed. Hofstadter and 
Kuhns (Chicago: University of Chicago Press, I976), 499. 

Plato, Ion, in Philosophies of Beauty, ed. Hofstadter and Kuhns, 55. 
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Although the passage underrates the power of reason, it is 

nevertheless a very lyrical rendering of the artistic process as 

inspiration. Plato’s description is one of the origins of the 

association of artistic creativity with madness. For William Sha- 

kespeare the lunatic, the lover, and the poet are linked by the 

fact they all possess the power of imagination. Lovers and mad- 
men in particular have such seething brains, 

Such shaping fantasies that apprehend 
More than cool reason comprehends. 

It is these shaping fantasies which transform whatever is around 

into things of beauty or hell. But even the poet is possessed by 

the same ’shaping fantasies’, for 

[His] eye, in a fine frenzy rolling, 
Doth glance from heaven to earth, from earth to heaven 
And, as imagination bodies forth 
The forms of things unknown, the poet’s pen 
Turns them to shapes, and gives to airy nothing 
A local habitation and a placeY 

But madness is when the dreaming process, the free association 

and yoking of images together, becomes uncontrollable by the 

conscious, even when a person is clearly awake. What connects 

conscious dreaming, subconscious dreaming, and the extremi- 

ties of deranged minds is, however, the freedom to ask any 

questions even of the most taboo and sacred. A mad person, 

for instance, can utter anything, ask any questions, and even link 

different situations. And just as sane people are disturbed by the 

presence of a crazed mind, the state with its certitude is irritated 

by the uncontrollable character of dreams. Nevertheless, the 

artistic image differs significantly from the other types of dream- 

ing and extremities of derangement, not only because it is a 

product of conscious dreaming--reason tiding on the wings of 

imagination and powered by emotions--but because it also 

embodies the dreams of humankind for a more spiritually 

healthy existence. Any visions of a better life impose questions 

’* ~’illiam Shakespeare, A Midsummer Night’s Dream, v. L 
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on the present order of things, and that was the Socratic 

dilemma. Questions can be a form of criticism, and this is as 

irritating to the state that thinks it knows everything as it was to 

those in Athenian Greece who thought they knew all there was 

to know. Thus art is a keeper of our dreams. A post-colonial state 

often crushes those dreams and turns people’s lives into night- 

mares. In my novel Matigari there is a scene in which the 

fictional state issues a decree against dreams. Dreaming becomes 

a crime of thought and imagination.                    ,1 

IV 

The Socratic aspect is allied to the first, godlike, aspect of art; but 

also to a third--what we shall call the Andersenian aspect. You 

all know the nineteenth-century Danish writer Hans Christian 

Andersen; his work has now become part of the human heri- 

tage. You will remember the story of the emperor’s new clothes. 

You will remember how an entire people were ideologized into 

believing and swearing that the emperor was fully dressed-- 

moreover in the most beautiful of clothes. It took the innocence 

of a child to say that the emperor was without clothes. He was 

naked, but nobody before the child’s utterance had been willing 

to see it. 

The Andersenian child was putting into words what his clear 

eyes could see, what was reflected in the mirrors of the camera 

in his head. In other words, his innocence was that of a mirror. 

Holding a mirror, what he saw reflected there was a naked head 

of state, and he said so. Again Plato in the Republic, while trying 

to disparage the works of imagination, brings out this mirroring 
element in art. The artist can become closer to the ’maker of all 

the works of all other workmen" by the simple process of turn- 

ing a mirror round and round--’you would soon enough make 

the sun and the heavens, and the earth yourself, and other 

animals and plants...in the mirror’.~2 The artistic process is 

Plato, Republic, book io, in Philosophies of Beauty, ed. Hofstadter and Kuhns, 3I. 

like a mirror lodged in the consciousness. It is a complex mirror 

with an X-ray element. It reflects whatever is before it--beauty 

spots, warts, and all--and it has even that capacity to mirror 

what i~ below the surface of things. So one way of thinking 
about art is that it is as Shakespeare’s mirror unto nature, 

meaning that it reflects both the surface and the deeper nature 

of things. But we do not like all we see, even of ourselves, in the 
mirror. 

Writers and their work do often carry the innocence of the 

Andersenian child. They even have the awkward habit of peering 

under the clothes of any emperor to see what could be hidden 

there. In indulging and following their imagination wherever it 

leads them, even to the realms of what could be, writers do 

often stumble upon truths, to which they give the bodily form of 

words. Thus the Andersenian child is also the great religious 

prophet, the founder of great religions, and the great scientific 

mind, who often has to flee to escape the wrath of absolute 

monarchs who think their kingdoms will come tumbling down 

at the words describing what the eye can see, the ear can hear, 

and the heart can feel. In this respect, Brecht’s poem ~eties of 

the Regime’, which is about the rule of fear in Nazi Germany 
and the terror the rulers have of any word of truth even in the 

innocence of ordinary greetings, is very instructive. In the poem, 

Brecht compares the Third Reich to the house of Tar, the 

Assyrian, which according to legend was a mighty fortress 

which could not be taken by any army, but when one distinct 

word was spoken inside it, it fell to dust. Brecht could as well 

have been speaking about the ’word’ in a colonial system. 

What is so often forgotten is that the Nazi regime was simply 

one step on the ladder of the European colonial system. There is 

nothing that Hitler did which had not been done to Africans by 

European nations since the Renaissance. A colonial state, like 

the Nazi regime of Brechtian description, is built on a structure 

of lies. It is a system of violent subjugation of one people by 

another. But economic and political subjugation is often 

given rational legitimacy through an elaborate education and 

philosophic system. This can range from the crudest type of 
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racist reductionism about the superior and inferior natural 

endowments of the victimizer and the victim in that order to 

the more sophisticated type about higher cultures, languages, 

and values, to which the elect from among the inferior could 

eventually be adopted and consequently attain a semblance of 

equality. All the racist myths so well documented by Aim~ 

C~saire in Discourse on Colonialism, Eric Williams in Capitalism 

and Slavery, C. L. R. James in The Black Jacobins, and by many 

other writers from Asia, Africa, and South America were meant 

to obscure the elaborate system of lies. A neo-colonial system, 

equally, is erected on a structure of lies, for it acts as if it is flee 

and independent while it is essentially a continuation of the 

hated colonial system by other even more pernicious means. 

But note that even within a fairly independent national state, a 

whole web of lies is often woven to justify the subjugation of the 

majority by a minority. Rulers of colonial, neo-colonial, and 

authoritarian states take to the extreme the position of Plato’s 

guardians of the state that ’if any one at all is to have the 

privilege of lying, the rulers of the state should be the people; 

and they, in their dealings either with enemies or with their own 

citizens, may be allowed to lie for the public good’. The problem 

with an autocratic state, or any variant of an absolufist state, is 

that it often regards its own citizens as enemies anyway, and the 

rulers often lie for their personal good and security. Such a state 

would fear words of truth even if they came from the mouths of 

unarmed babes. The whole point about Brecht’s poem ~mxieties 

of the Regime" is that those who rule by fear end up being ruled 

by fear: 

Driven by anxiety 

They break into homes and search the lavatories 

And it is anxiety 

That makes them burn whole libraries, Thus 

Fear rules not those who are ruled, but 

The rulers tooY 
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The South African apartheid regime used to ban books, music 

even, which described what had actually been witnessed in the 

streets by television cameras. It did not happen, said the regime. 

The same was true of colonial and now also of post-colonial 

Kenya. In I99o Kenyan musicians were arrested for making 

music about the state’s killings of the urban dwellers of Muoroto 

in Nairobi: it did not happen, said the Moi regime, despite the 

fact that these deaths had been witnessed by local and interna- 

tional journalists and clerics. From ~99~ to the present the same 

regime dresses a special killer squad of its paramilitary police 

force as ’tribesmen’ in order to commit massacres in the Rift 

Valley Province against members of other communities. This 

squad acts out "tribal’ warfare. In the urban areas the same squad 

acts out gang warfare against the opposition forces. ’It did not 

happen," says the regime, despite eyewitness accounts, reports 

from the dominant churches, and condemnation by interna- 

tional human rights organizations. The same fear of the word 

of truth from the Andersenian child goes to the extent of the 

regime’s trying to remove the word and the event from history 

and memory. 

The reaction of the state to the truth of the Andersenian child 

sometimes takes the form of discrediting what has been seen, to 

make the child and those who heard the word begin to doubt-- 

can you really believe a child?---or forget what had taken place-- 

do you really believe that an emperor could be naked? There is a 

devastating description of this process of the state trying to rub 

out facts from history and memory in Gabriel Garcla Mfirquez’s 

novel A Hundred Years of Solitude. About 3,ooo striking workers 

are massacred in the banana-republic phase of the fictional 

Macondo. But ’the official version repeated a thousand times 

and mangled out all over the country by every means of com- 

munications the government found at hand, was finally 

accepted: there were no dead’,x4 Of course those who insisted 

on talking about it have been hounded into eternal silence by 

the military. To the relatives who witnessed the extermination 

Brecht, Poems, 297. ,4 Gabriel Garda M~rquez, A Hundred Years of Solitude, (Picador, ~978), 252. 
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the army would insist, "You must have been dreaming... Noth- 

ing has happened in Macondo, nothing has ever happened, and 

nothing will ever happen. This is a happy town."~ Even those 

who were present at the massacre begin to doubt if they have 

really seen it. State historians begin to immortalize the govern- 

ment version. Years later, the very few who talk about the 

massacre sound as if they are all talking about something that 

never really happened, as if they are telling a ’hallucinated 

version because it was radically opposed to the false one that 
historians had created and consecrated in the school books’,x6 

George Lamming, in his novel In the Castle of My Skin, tells of a 

similar erasure of the memory of slavery in African children 

through the education system. The Andersenian child begins to 

doubt if he has ever seen the emperor really naked. But the truth 

is immortalized in Mfirquez’s narrative A Hundred Years of Soli- 

tude, and in George Lamming’s In the Castle of My Skin, and in 

that sense the fictional texts play the role of the Andersenian 

child who gives words to what everyone has seen but is too 

blinded by the authority of the state to voice. 

V 

This brings me to the fourth aspect. It has something to do with 

the voice and I shall name it in a while. Here I am using ’the 
voice" in its broadest possible sense: both in the Priscianite sense 

of a combination of utterances articulated and non-articulated, 

scriptible and non-scriptible; and in the Augustinian sense of the 

sign, the various things that point to a reality not identical with 

themselves as the sign. I am thinking of the broadest possible 

human gesture expressing a meaning, a wish, a judgement, a 

mood, a situation of being. The state and the arts struggle for 

the voice of the community: one to silence it and the other to 

give it to silence. 

Gabriel Garda Mfirquez, A Hundred Years of Solitude, (Picador, I978), 252. 

Ibid. 283. 

The Ethiopian writer Hama Tuma illustrates very well this 

side of a repressive post-colonial regime in his collection of short 

stories The Case of the Socialist Witchdoctor. In the tradition of 
great satirists, Hama gives us narrative sketches of life in Ethio- 

pia both under Emperor Haile Selassie, and under the Dergue, 

the military regime that overthrew him. In one of the stories, 

’The Case of the Traitorous Alphabet’, Doch Melke, a worker 

for a government printer for thirty years, is arraigned in court 

because one issue of the official newspaper, Rally, has come out 

with the word Tidkem spelt Tikdem, which would make the 

sacred slogan Ethiopia Tidkem, ’Ethiopia First’, read Ethiopia 

Tikdem, meaning ’Ethiopia Weak’. He is sentenced for life to 

cleaning toilets in the government press. He is also sentenced to 

undergo the sisyphean task of continually setting up print which 

will be disassembled the moment he finishes. As the narrator 

comments wryly, in times of revolution the first victims are 

words. But in his fictional Ethiopia the revolution has murdered 

the alphabet. "What do you expect?’ he asks. ’We are poor and 

we can’t afford even words!’~7 In the title story ’The Case of the 

Socialist Witchdoctor’, another Ethiopian intellectual is accused 

of practising counter-revolutionary witchcraft. Actually all he 

does is make people, particularly government officials, face up 

to their hypocrisy as a way of cleansing the sickness within them. 
He is of course found guilty and is sentenced to life imprison- 

ment, during which ’the accused is to be kept totally silent. No 

one shall talk to him and he will be punished severely for every 
word he utters. He shall burn in his own thoughts and unspoken 
words."~8 

But art tries to restore voices to the land. It tries to give voice 

back to the silenced. Imagine the silence of words in their 
materiality on paper. Imagine the apparent silence of sculpture. 

But you can hear their voices. Even a piece of sculpture can 
scream. Perhaps we should call this aspect of art the Munchian 

aspect. Edvard Munch was a Norwegian painter. You remember 

~z Hama Turna, The Case of the Socialist Wit&doctor (Oxford: Heinemann, I993), 

73. 
~8 Ibid. 52. 
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those orangy colours on his canvas? He painted the famous 
screaming figure. No matter how you look at it, it screams, it 
screams loud and clear. Even when one has gotten away from it, 
it continues to scream through the silence in the temple of one’s 
mind. It is screaming silence across both time and space. The 
scream is well illustrated in the soft voice of a gourd in a story by 
Okot p’Bitek. Okot p’Bitek was a Ugandan writer who called his 
long poems Songs. In his songs, as in his life, Okot was like the 
Socratic gadfly, raising many awkward questions which quite 
often irritated those in power and the entire African middle 
class, which likes to identify with Europe against Africa. Okot 
p’Bitek was also a great storyteller. And the fourth aspect of art, 
the aspect that links him to the Munchian screaming figure, is 
contained in one of the stories he used to tell. The story is now 
in a collection of his narratives called Hare and Hornbill, but the 
story itself is called "Hare and his Mother in Law’. 

Hare is generally a trickster figure in orature. He is to East 
Africa what Spider is to West Africa. He functions best as a 
symbol of the weak outsmarting the strong. But he is also 
tricked by those who are even weaker, like ants or even plants. 
The story goes that Hare marries a beautiful girl but finds that 
his mother-in-law is even more beautiful. Hare plans to make 
love to his mother-in-law, but without anybody ever finding out, 
because such an act is incestuous and a matter of great shame. 
Hare studies the habits of his mother-in-law and notices that 
every day when the sun is at a certain point in the sky, not too 
hot, sending out just the right warmth, Mother-in-law always 
goes out in the yard and sits in one spot. Hare digs a hole and 
buries himself inside it. When Mother-in-law comes out to sun 
herself she discovers that the sun is particularly warm that day. 
The scene is repeated for a couple of days and Hare is very 
happy about it. Mother-in-law is enjoying the sunshine; Hare is 
enjoying himself; and, more importantly, nobody sees or catches 
them in the act. He is fooling everybody. Unfortunately, there is 
one silent observer to the whole thing. A gourd. A gourd has no 
speech. It is a silent presence. Like a work of art. A painting, a 
sculpture, any work of art hanging on the wall is seemingly 

silent when ignored by those around it. The gourd is silent in the 

same way. Or so Hare thinks. In the evening, when everybody is 

around the fireside, the gourd starts singing that Hare has done 

something very sweet with his mother-in-law. But Hare does not 

let the gourd finish the story. Hare throws the gourd out in the 

yard. But there it starts singing even louder. Hare follows it out, 

crushes it to small bits, grinds it, and swallows it. He is back 

among company, satisfied that he had silenced the gourd for 

ever. But his stomach begins to rumble and the voice begins. 

Hare rushes out and shits out the whole mess. The seeds grow, 

the gourd plants roots, it begins to multiply, and now its song 

cannot be silenced. The complicity between Hare and Mother- 

in-law is exposed in the song of the gourd. The truth is finally 

out! The Okotian story, and in particular the song of the gourd, 

is a metaphoric confirmation of the Munchian aspect to art: even 

silence can speak in the service of truth. And truth can only 

empower the people. 

A neo-colonial state tries to impose silence on the population 

as a whole. Quite often the right to organize has been taken 
away. People are not allowed to gather freely to voice their 

thoughts. At one time in Kenya, Toroitich Arap Moi tried to 

ban discussions of politics on public transport. Another decree 

tried to stop music being played in cars and on public transport. 
In such a situation, you can see how the state of art will 

inevitably clash with the art of the state. A novel, or any narra- 

tive, may create a situation in which people are debating the very 
issues forbidden in real life by the state. The narrative in its very 

existence, and in the voices represented within it, are actually 

breaking the code of silence. The novel in nineteenth-century 

Russia gave voice to the tsarist-imposed silence on the majority 
poor. That is why Lenin, reviewing the works of Tolstoy, 

described him as the mirror of the Russian revolution. Because 

in Tolstoy’s work the peasants had found their own voice. 

Art gives voice to silence in the great prophetic tradition. 

Socrates was only voicing doubts that were in the hearts of 

those who were silent. The Andersenian child was only voicing 

what everybody could actually see but remained silent about. 
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Writers in contemporary Africa are saying what the majority can 

actually see but about which they remain in enforced silence. It 

is this capacity of art as a voice of silence that is behind the 

Wordsworthian comment about that which was often thought 

but ne’er so well expressed. Joseph Conrad said that what he was 

trying to achieve by the power of the written word was ’to make 

you hear, to make you feel,--it is, before all, to make you see’.~9 

Art was only making people more intensely aware of that which 

was already there. In the process, art arms silence with voices 

that, even when the bodies that carry them are crushed and 

ground to powder, will rise again, and multiply, and sing out 

their presence, as in the case of the gourd in Okot’s story. Art in 

this sense is silence that screams. 

VI 

It would seem to me, taking all the four aspects of art and their 

opposites in the state into account, that the state, when func- 

tioning to its logical conclusion as the state, and art functioning 

as art are antagonistic. They are continuously at war. The state 

in a class society is an instrument of control in the hands of 

whatever is the dominant social force. Art, on the other hand, in 

its beginnings was always an ally of the human search for free- 

dom from hostile nature and nurture. But this conflict inherent 

in the two may not always be visible because the state does not 

always act with a sledge-hammer against all artistic creations and 

representations. In the complexities of history and social forma- 

tions, the state and the arts do not always function in their 

logical absolutes. Artists, after all, are products of social classes 

and ranks, and their imagination takes flight weighed down by 

ideological moorings consciously or unconsciously held. Edward 

Said has rightly cautioned against the position that authors ’are 

mechanically determined by ideology, class, or economic his- 

tory’, but he also makes the apt observation that, nevertheless, 

Joseph Conrad, "Preface’, The Nigger of the Narcissus (Penguin Books, I963), p. I3. 

they ’are in the history of their societies, shaping and shaped by 
that history and their social experience in different measure’.~° 

This applies to all artists. In moments of evolutionary and 

revolutionary changes, when a new society is being born out 

of the womb of the old, artists may even come to feel and act as 
if they and their works are allies of the emerging states and the 

new social order they promise. In his book The Meaning 

of Literature, Timothy Reiss has made a persuasive case that 

there was precisely such an alliance of literature and power in 

seventeenth-century western Europe, principally in France, Eng- 

land, and Spain; that many writers saw themselves as allies of the 

emerging political order. Arts and Arms were often in accord in 

its creation and rationalization. ’Literature was a servant-- 

indeed, an integral part--of political order and might, an instru- 

ment for the maintenance, after the creation, of a particular 

society and its values.’~* Reiss cites, among several others, the 

interesting case of Cardinal Richelieu, who in ~635, less than a 

year after he took France into the Thirty Years War, founded the 
Acadfimie frangaise with the express purpose of making the 

French language perfect, elegant, and able to treat all arts and 

sciences. Reiss comments: ’Richelieu was clear that the language 

and belles-lettres of France were to be suitable tools serving a new 

kind of centralized national authority and bureaucratized mon- 

archy."~ This was a period of more or less evolutionary, though 

profound, changes in seventeenth-century Europe. Equally, 
twentieth-century African literature written in European lan- 

guages emerged in a period of profound changes and certainly 

it saw itself as part of the anti-colonial nationalism, and hence 

the spirit of optimism, in much the pre-independence literature. 

Similarly, following the Russian Revolution of ~917 many writers 

saw themselves as part of the emerging workers’ state. In such 

moments art may be remembering its own past, when, in its 

pre-state and pre-class being, it was the voice, the dominant 

¯ o Edward Said, Cultureand Imperial~m (New York:AlfredKnop~ I993), p. xxii. 

2r Timothy J. Reiss, The Meaning ofLiterature (Ithaca, NY: Corne!l University 

Press, I992), I49. 

~ Ibid. 72. 
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moral legislator, of the entire community. In any case, those 
moments are often pregnant with possibilities, and the emerging 
state appears as if it is the harbinger of a new tomorrow. In such 
situations art and the state may see themselves reflected in each 
other, fellow travellers so to speak, even if it is a matter of time 
before they part ways, as Timothy Reiss argues happened to 
European literature after the seventeenth century. The state 
would like it better if the arts and artists became its willing 
allies. In fact more often than not it will try to find ways of 
exercising control over the demons of imagination. Let me 
isolate five principal ways in which the state has tried to react 
to the collective power of the four aspects of art. 

It will try to appropriate the magic power of art through co- 
option of artists either because the artists themselves come from 
and are sympathetic to the social stratum in power, or because 
the state is buying their services outright. In time it may even 
come to have a corpus who will work within the general forms 
and limitations set up by the guardians of the state. These will 
try to produce an art that seems to negate the notion of change 
and hence is flattering to the believers in the eternal stability of 
the present. Or they may produce artistic objects that try actu- 
ally to embody the didactic and ideological needs of the state. 
But, even more importantly, they will produce an art that does 
not show the guardians of the state in a negative light fi la 
recommendations of Plato in the Republic. In his state, remem- 
ber, Plato will admit only those artists who will not show the 
gods and kings in negative lights, for instance by describing their 
quarrels amongst themselves or their exhibitions of coarse beha- 
viour. The state may in fact raise to positions of honour those 
who promise to make their mirrors reflect only the desired 
image. At the very least the state will try to give its implicit or 
explicit blessing to the art that gives the faintest of voices to 
silence and anoint it as the desirable model. But if art was able to 
do all the above, it would negate itself as art. The mirror, even a 
bad mirror, may be focused on the intended object, but it is 
surprising how often it will reflect other objects around and 
which might make those viewing the scene see more into it than 

they were intended to do. A mirror that did not reflect would 

negate itself as a mirror. That is why even the most consciously 

intended didactic elements in art are often negated by the mirror 

effects and character of art. Or the observer may see in the very 

intended image another meaning all together. The more realistic 

the reflection, even within the narrow focus, the more the 
realism will make the observer aware of the silences surround- 

ing the image. Intellectuals with historical experience of coloni- 
alism and anti-colonial resistance can read the Western canon 

with clarity and new insights in part because their culture of 

struggle has prepared them to see the implications of certain 

commissions and omissions, but also because the texts them- 

selves contain the possibilities of such alternative readings. The 
material for the brilliant interpretations of such as Ahmed Iqbal 

and Edward Said was already in the texts, but it had never been 

so well brought out and so succinctly expressed. Edward Said can 

see a great artist in Rudyard Kipling although ’few more imperi- 
alist and reactionary than he’,23 because Kipling’s realism could 
bring out the contradictions in imperialism, often undermining 

his very avowal of allegiance to that imperialism and reaction. 

Said argues that in Kim Kipling rendered India with great skill, 

and the novel ’not only depended on a long history of Anglo- 
Indian perspective, but also, in spite of itself, forecast the unten- 

ability of that perspective in its insistence on the belief that the 
Indian reality required, indeed beseeched, British tutelage more 

or less indefinitely’,z~ This comment captures well the capacity 

of art to reflect, refract, and re-evaluate reality. The truth of art, 

and that of Kipling’s conscious belief in and commitment to the 

British state, were really at war in the same text. One of the 

positive sides of deconstruction aesthetics is the way it makes 

one look at omissions, evasions, and echoes in literary images. 
If the co-option of artists fails the state may ban the actual 

works, and this has been the norm in colonial and post-colonial 
states, and apartheid South Africa. Otherwise the state may try 

Said, Culture and Imperialism, p. xxh. 

Ibid., 19. x:xi. 
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censorship almost as if it is taking a leaf out of Plato’s Republic: 
"[The] thing will be to establish a censorship of the writers of 
fiction, and let the censors receive any tale of fiction which is 
good, and reject the bad; and we will desire mothers and nurses 
to tell their children only authorized ones only. Let them fashion 
the mind with such tales, even more fondly than they would the 
body with their hands."25 In censorship the state tries to control 
the distribution and consumption of the work of art. But when 
official censorship fails, the state may try to induce self-censor- 
ship through selective acts of terrorism. 

In some countries, the state can be very clever and actually kill 
the power of art though taming it. Equally applicable to art is 
what Lenin once said of the fate of revolutionary theory in 
bourgeois society in his book State and Revolution: 

During the lifetime of great revolutionaries, the oppressing classes 

constantly hounded them, received their theories with the most savage 

of malice, the most unscrupulous campaigns of lies and slander. After 

their death, attempts are made to convert them to harmless icons, to 

canonize them, so to say, and to hallow their names to a certain extent 

for the ’consolation" of the oppressed classes and with the object of 

duping the latter, while at the same time robbing the revolutionary 

edge and vulgarizing it.26 

Literary products do not have to await the death of the authors: 

they are quite often turned into harmless icons even in the 

lifetime of the artist. The opposite of creating icons is also 

possible: to ignore the writer all together. This is related to 

what one might call the Cassandra aspect of art. Cassandra is 

the slave-girl in Aesychlus" Agamemnon, the first play in the cycle 

of Orestes, who had the gift of prophecy but was fated never to 

be believed. In such a situation the state does not see any threat 

to itself from the voices of the condemned. The Western state 

has been the most adept at this kind of game. The post-colonial 

state is too impatient, too unsure of itself, and hence too 

Plato, Regublic, book z, in Philosophies of Beauty, ed. Hofstadter and Kutms, 9. 

V I. Lento, State and Revolution, (Moscow: Progress Publishers, I965). 

intolerant to kill art by turning it into a national icon or by 

ignoring its prophecies. 

There is of course a fourth possibility: the reconciliation of art 

and the state by having artists as heads of state like Plato’s 

celebrated philosopher-kings. In Africa we have had two writers 

as heads of state: Sfidar Senghor, one of the premier poets of 

negritude, the first president of Senegal: and Augustino Neto, 

Angola’s first president, who was one of the leading poets in 

Africa. In the Czech Republic we now have in V~clav Havel a 

successful playwright as president. In such a situation, the per- 

son is wearing two basically irreconcilable hats. As the head of 

state he can only adopt the tolerant position of live and let live. 

Otherwise, should the state become more repressive, he could 

be forced to suppress even his own work, depending on its 

m~rroring power and clarity and the extent to which it gives 

voice to the silence of the majority against the state of which he 

is the current embodiment. Sfidar Senghor once banned one of 

Sembene Ousmane’s films, Ceddo, under the pretext of a literary 

disagreement about the spelling of the word "Ceddo’; Senghor 

wanted it spelt with one ’d’. The story is told of how the late 

Eric Williams, independent Trinidad’s first prime minister, 

banned his own book Capitalism and S/avery because its main 

thesis went against the ethics of the neo-colonial capitalist econ- 

omy to which he was now commit-ted. I do not personally know 

if the story is true--and the book is not the work of imagina- 

tion-but, whether true or not, it expresses very well the impos- 

sibility of reconciliation between art and the state in a class- 

structured society. It would be impossible for a Sfidar Senghor or 

a Vficlav Havel to write very powerful works in the defence of 

the state, let alone a repressive one. Art is more powerful when 

working as an ally of the powerless than it is when allied to 

repression. For its essential nature is freedom, while that of the 

state is the restriction and regulation of freedom. 

And yet it is this very power that makes the state want to co- 

opt art into its service. For in trying to co-opt, silence, censor 

their works, turn them into harmless icons or try reconciliation 

by unifying state and art in the body of one individual, the artist- 
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king, the state is actually acknowledging its power. And for all 

their disparaging tone and comments about poets, Plato’s dialo- 
gues contain some of the most pertinent observations on the 

sources and power of art. To paraphrase what Blake said of 

Milton and Paradise Lost, Plato was on the side of the artistic 
devil without knowing it. 

When the state has failed in its four stratagems for the 

containment of art, it tries to exercise complete control over 
the artist in two principal ways. The first is to maim his mind 

and body. Many prison narratives are really tales of the state’s 

attempts to break the mind of the artist by isolating it from 

whatever ordinarily feeds it. Imprisonment is a way of isolating 

the artist from the experiences of daily living which feed his 

imagination. And in prison, the state takes away books and other 

intellectually stimulating materials from him or else allows him 

only the heavily censored. The state also tries to control the 

means of literary production. If the state does dish out pen and 

paper to a political artist-prisoner, it is with the hope that it will 

make the captive write down a guilty plea, or an apology, or 
simply put his signature to a state-manufactured confession. The 

author, on the other hand, tries to outwit the prison authorities 

in order to get hold of the means to write his own accusatory 

messages. In his prison notes The Man Died, Wole Soyinka best 

dramatizes this struggle for the means of literary production in 
an incident in which he pickpockets the prison doctor to secure a 

pen. In addition the state may well attempt to maim other 

organs of the body that writes. In the story, The Case of a 

Presumptuous Novelist, Hama Tuma tells how the military regime 
imposes silence on a novelist who writes love-stories instead of 

praises to the revolution. This is done by the very expedient act 

of amputating the offending hands that hold the pen. As the 

Prosecutor proclaims: "You can’t punish a seditious writer prop- 
erly unless you cut his hands off."27 In other words, torture, 

physical torture, is frequently used to coerce the artist into 

total submission. 

The other way is to expel the artist from his society altogether 

through exile or death. Exile has become the occupational 

hazard of the writer and thinker in history. Even Aristotle had 

to escape from Athens, arguing that he would not let the city 

offend twice against philosophy. M1 histories of world literature, 

from biblical times to the present, have their stories of writers 

and prophets in exile. Colonial and post-colonial Africa are no 

different, and I doubt if there is a single country in our continent 

which is free of this stigma. But the ultimate guarantee of final 

control and silence is death. Again there are many sad cases of 

fine artists, from apartheid South Africa to Idi Amin’s Uganda, 

for instance, who have lost their lives. The execution of Ken Saro 

Wiwa in Nigeria is the latest in this dastardly saga. There is also 

the case of Salman Rushdie, who is daily stalked by a death 

sentence which could be carried out by any one among the 

millions of Muslim believers. His case is even more striking in 

the sense that his offence is against not one but several states. 
Prison, exile, and even death have something in common: 

they are acts of removing the artist from the territorial stage, 

leaving the state as the sole performer of power. So although 

they are extreme consequences of the struggle between art and 

the state, they are also the result of a general attempt by the 

state to control performance in general and the performance 

space in particular. We shall see this in the next lecture, when I 

talk about the performance of power and the power of perfor- 

mance and the struggle for the control of the performance 

space. 

¯ 7 Tuma, The Case of the Socialist Witchdoctor, II5. 
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latinolist@duke.edu; intl- duncplas@duke.edu 

1)Great classes at Duke and UNC-CH; 2)Volunteer Translators needed at Emily K Aug 23/24; 3) Save the Dates - excellent t~11 events! 

Find these postings and other classes, events, and items of interest at the Program in Latino/a Studies in the Global South at Duke University website: 
http://latino.aas.duke.edu// 
ITEM 1 : GREAT LATINO STUDIES CLASSES both at DUKE AND UNC-CH with a few seats left: 
At UNC-CH: Spots remain in the following graduate-level course: 
E~lglish 864: Hedicalizing iati~idades wit~ ~zofessoz Laura Halpe~in, taught Hot’days 2:00-5:00 ir± Gzee~law 318.     Ope~ to Duke 

s Ludent s. 

Building on Vilma Santiago-Irizarry’s ethnographic study about the medicalization of ethnicity, this interdisciplinary and 

intersectional graduate seminar will focus on the medicalization of N.S. latinidades. Through an examination of texts across 

genzes~such as nove]s~ menx[zs, p]ays~ poetry, vJgneLtes, films and/or Jooume~R:aries, medical anthz~pologJes~ literary 

analyses, environmental and social justice studies, and psychological studies--this course will explore the medicalized 

eonstzuotion ef lat~nidades, wiLh particLl]ar attention te Lhe z)les race~ ethnioity, gender, and sexuality play i~ Lhese 

constructions. We will analyze fictional and nonfictional representations of Latinas/os as physically and/or mentally ill, 

and we will explore the crossroads oi physical and psychological harm to which Latinas/os are subject. Questions we will ask 

include the following: What is at stake in literary representations of Latina!o physical and mental illness? Why does the 

figure e~ Lhe Latina "madwoman" in parL~cular sLlrfaee ~n Latina l iLezature wrJ tLen ~n the pasL Lwenty years? G~ven that the 

iield of Latina/o Studies was built on a platiorm of racial and ethnic pride, what is the significance of the relatively 

recent literary preoccupation with an arguably unspeakable shame? What types of sociopolitical and environmental commentaries 

can b} gleaned ~ron Latinaie liLezazy portrayals bf physical ~ilness? Hew can we oon~H<R: Lat:[na/o fJcLional literary 

representations of psychic and corporeal harm to Latina/o nonfictional portrayals and analyses of such harm, and what 

messages can we draw fxom sdch linkages? 

This discussion-based course is structured in such a way to help you as you advance in your academic careers. To this end, 

you each w~ll be respens~bl} for leading olass dtJscuss~}n, writzJ~g a paper abstract fx an acaden~o journaS, p:[es}nting a 

conference-length version of your final research paper, and writing a final research paper for possible submission to an 

academic journal. 

I~ you have ally questions, please f}el free Lo cbntaot Pre[essoz Laura Halpezin at ]halpez~@}mail.u[lc.edu. 

At Duke: Your seat awaits you in LSGS 181S/SPAN 181SilCS 131 GS/LIT 162ZS: Reading Latino and Lafino Histo~’ through Iiterature 

E~mining ~e imaginative ~t of w6fing -e.g., ficdon, poeto,, mad playw6fing - this course is a stud of the li’~ra~’ po~rayals of Nstofical subject~ l~cts, even~, and the 

social knowledge of the p~t, and how these means question the ~sitioning of Latin~ and Eafinos within ~e American cultural te~mn. Specitic a~enfion is given to 

how non-fiction is fictionally processed in contem~U wor~ by U.S. Lati~ms and Latinos. If facts speaJc for the~n~lves, how do ’Latino’ t:acts - ~nol&d by straggles 

for civil m~d human figh~ and U.S. ac~ of tbreign intewention - speak ~d under which geopolitical conte~? How does the novelist (not the his~dan) orient rea&rs 

mwm~ ~ nn&rs~anding of social realib’? Taught MW 2:50-4:05 in Langu~es 208 with Pmf ClauNa Milling. 
See http://lafino.aas.duke.edu/academics/Fallcourses20~ 1 .php for all Fall course offerings 

ITEM 2: 

VOLUNTEER T~NSI~TION SUPPORT NEEDED 
The E~y ~ews~ Center (www.en@yl~.o~g) seeks to educate and inspire elemenmo, and middle school-aged students in one-on-one and small group se~ngs 

wi~n a N~y- structured, Center-based program. The K to College programs ensure that Ngh potenti~1 e]emen~’, midNe, m~d Ngh school ~hool students fiom low- 

inco~ne ~axnilies fulfill ~eir pmmi~ ~d develop into college-going Ngh school student. 

On August 23rd and 24th the center will be hosting program orientation ,sessions for the upcoming academic 5,ear. Volunteer translation support is needed on both 

evenings, dinner will be provided. 

Tuesday, August 23rd, 5:30-7:30pm 
Translators should be fluent Spanish speakers and be comtbrtable simultaneously translating Emily K Center policies and procedures to an audience of 25-30 adults. 

Wednesday, August 24th, 6-8pm 

Translators should be fluent Spanish speakers and be comtbrtable simul’mneously translating to small groups of 2-3 individuals. 

Please contact contact Girija Mahajan by emaAl: g__q!’_a_J)_’_a.jj_a__r!(_a2__e_!Ln__i_[.%k__:t_?!:g or by phone: (919 )-680-0308 ext. 1003 if you have any questions or are interested in 

volunteering. 

ITEM 3: 
SAVE THE FOLLOWING DATES these will be terrific programs (among others to be annonnced soon keep watching ouline, join our list~rv (email 

.iennysw~;duke~edu to join) and like us on FB’. 

September 15, 2011 - Kick off Latinoillispanic Heritage Month with Exhibit Reception 
SAVE THE DATE: The P~ogran~ in Latinoia Studies will kick off LatinoiHispanic Heritage month with a reception for t._~(__)__[__:_[~_~_R__t__~[__:_V_J_)__, on September 15th, and will 

celebrate with many more activities during the ibllowing 30 days. More info to follow... 

September 29, 2011 - Save the Date: PLATANOS Y COLLARD GREENS coming to Duke!! 

The hit romantic comedy performance, Platanos y Collard Greens, is coming to Duke on September 29th (7pm, Reynolds Theater)~ Check out the webfite 

ww~v.platanosm~dcollardgreens.comi and watch for more details. You won’t want to miss this! 

October 03, 2011 - Save the Date: Gutierrez at UNC-CH - Rethinking Knowledge for Teaching 
The UNC-CH Eatina/o Cultures Speakers Series will be hosting Protbssor Rochelle Gutierrez ~?om October 2 - 4, with a talk at the IAH on Monday October 3rd. 

ProfGutierrez (University of Illinois at Urbana-Chan~paign, http://education.illinois.ed~frp’g/rgl ) will address the subject of Eatina/os & math education, with a talk 

titled: 



"Desarrollando Nepantle@s: Rethinking the Knowledge Needed to Teach Mathematics." 

The talk is l]cee and open to the public, with students m~d faculty in the fields of education mad math, a~s well as local teachers, paacticularly welcome. 

FURTHER DETAILS to follow! 

Keep watching lbr these and other opporttmities online, join our lis~ser~" (ema~il jen~gsu.~duke:ed~ to join) ~2~d like us on FB! 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Joseph Jordan <jijordan@email.unc.edu;, 

Friday, August 12, 2011 6:10 PM 

Jordan, Joseph F <jtjordan@email.unc.edu> 

Advance CoW of Fall 2011 Milestones Newsletter 

milestonesf~ll2011 advancecopy.pdf; ATT00001 .c 

Please find attached an advance cop?- of the Stone Center Newsletter 



Campus co-sponsors fox "Jhe Civil Rights S.tr~ggle, Af~ica~,,-Amer- 

ica~ GIs arid Get, natty are: the UNC Department of America~ 

Studies, the UNC Center for European Studies, the Center 

for the Study of the American South, the Institute of African 

American Researcln, ~e Carolina Jewisln Center, ~e Souflnern 

Historical Collection, and the Carolina Black Caucus. Addi-. 

tional support was provided by Special Collections of the D.H. 

R.amsey Library at UNC Asheville. 

The exhibition grew f~om a collaboration between ~v~assar 

College, the Heidelberg Center for American Studies at the 

University of Heidelberg in Germany, and the German }-Iistori- 

cal Inskikute in Washington, DC. It expands the boandaries 

of the Afxican American Freedom Straggle beyond the 

and depicts .Africa= America= GIs as active participants i~ the 

victory over Nazism, the democ~atizakion of Germany after 

WWII, and in the advancement of civil ~ights in their own 

country and abroad. 

The exhibition traces the encounter between African ~aneri- 

cans and Germany from fl~e mid-1930s nntil the 1970s and 

illustrates vividly how African American demands for g~eater 

civil rights were framed in reference to the struggle against 

Nazi Germany, and then played out in occupied and Cold War 

West and East Germany: 

Political cartoons from the 1930s show how African ~anerican 

civil rights activists and the black press used fine emerging 

raciM state in Nazi Germany to remind white Americans of khe 

shameful ~eality of Jim Crow in the U.S~ Additionall?~ photos 

from defeated and occupied Germany depict fl~e cruciN role 

of African American soldiers in attaining victory ove~ Nazism, 

and also highlight their ~ole in democratizing the defeated 

country. 

Beginning in the early 1960s, black GIs started to collaborate 

with German student activists in cities that were home both to 

universities and U.S. military installations in support of civil 

rights in the U.S. Other images show student and GI Mliances 

in support of the Black Power movement, and fl~eir campaigns 

to fight racism both in German society and the U.S. military 

during the late 1960s and early 1970s. Equally captivating are 

flae photos and posters flaat illnstra.te dne ~ddespread snpport 

for Angels Davis in both German states. 

In 2009, the N~Mx~CP recognized ’dhe Ci~,i~ Rights St~uggle, A£~i- 

ca~ America~? Gts a~d Germa~B; (http:i!u~,~v.aacvr-germany.org) 

and the pho tog~aphy exhibition Afi’ican American Ci~*i~ Righ 

a~d Germa~B~ with the dulius E. Williams Distinguished Com- 

munity Service Award. 

Gallery hours for the Robert and Sallie Brown Gallery and Mu- 

seum are 9:30 am - 8 pm Monday-Friday, or by appointment~ 

For information on the exhibition call (91.9) 962-9001 or visit 

ocn website at www.unc.eduidepts/stonecenter. ::.=: 



JANE:[ SO[J[EIERI_AND 

Dr, 3anet Southerland, Dean of the School of Dentistry at 

Meharry Medical College in Nashville, Tennessee ~,~fil]. deliver 

ffm 19th Annual Sonja Ha}~es Stone Memorial Lecture, on 

November 3, 20ll.Meharry Medical College is currently the 

largest private historically black institution in J~e United 

S tares soIely dedicated to educating heal~hcare p~ofessionab 

and sciendsts~ ~is year’s Stone Memorial Lecture is co-spon- 

sored, by the UNC School of Dentistry. 

Before assuming the deanship at MeharrySoutherland was a 

facuhy member at the UNC Dental School beginning in 1993. 

She went on to serve as chair of hospital dentistry in the 

School of Dendstr}; as chief of the oral medicine service at 

UNC Hospitals, and as director of the Dental Assistant On-Call 

Program. 

Dr. Southerland received her D.D.S. at the UNC School of 

Dentistry in 1989, and has a B.S. in Dental Hygiene and a B.A. 

in Zoology, both earned at UNC. She also completed a master’s 

of public health (MPH) degree from the UNC School of Public 

Health and a Ph.D. in O~al Biology t%om the UNC School of 

Dentistr> Her research interests involve the study of the re- 

la.tionship between diabetes and periodontal disease and early 

detection and interventions fo~ oral cance~. 

She was a 2010 recipient of the Harvey E. Beech Outstanding 

Alnmnns Award named in honor of Harvey Elliott Beech ’52, 

UNC’s fhst black g~aduate who went on to become an ac- 

complished lav~Ter in North Carolina.Dr. Southerland is also a 

former Board Member of the Stone Center. 

She is involved in a number of organizations including the 

American Dental Association, American Association of Dental 

Research, the International A.ssociation for Dental Research, 

the Old North State Dental Society, the North Carolina Dental 

Society, The Robert Wood Johnson (RWJ) National Advisory 

Committee, the Summer Medical and Dental Education Pro- 

gram (SMDEP) program funded by the Robe~ t Wood dohnson 

Foundation, the North Carolina Cancer Control Committee 

and a past member of the North Carolina Diabetes Advisory 

Board. 

7he November 3 lecture will take place at 7pro in the Stone 

Center. The lecture is free and_ open to the public. 

For information contact the Stone Center Office at (9!,9) 962- 
9001, x 

.~. ZiNA SARO-WIWA 

The Stone Center’s Fall 201.1. African Diaspora 

Lecture will be delivered on September 20 at 

7:00 pm by Nigerian-born multi-media, multi- 

genre artist Zina Saro-Wiwa. Sa~o-Wiwa is a 

groundb~ealdng experimental and conceptual 

artist whose work challenges conventional 

views of tile continent. Bonl in Nigeria to Ken 

and Ma~ia Sa~o.-Wiwa, and b~ought up in the 

UK, she worked at the BBC for much of her 

career. She is currently based in New York, 

and also divides her time between London 

and Lagos. 

One of her recent projects is an impressive 

exhibition co-cnmted by James Lindon of 

Pace Gallery entitled Sharon Swne ~ Abuja, 

which ran from November - 3anuary 201I at 

Location One Gallery in Soho, New York. Sha- 

ron Swne in Ah~{ja features works by Wange-- 

chi Mutu, Pieter Hugo, Mickalene Thomas, 

Andrew Esiebo and Zina Saro-WRva. The exhi- 

bition paid homage to the visual and narrative 

conventions of Noll:,~vood fihn-making while 

exploring the emotional landscape of Nigeria 

and Africa. 7he exhfbition allowed her to also 

celebrate "Noll~;¢ood"s visual aesthetics, the 

emotional landscape of Nigeria and the role of 

women in Nigeria and in these flints." 

Saro-Wiwa is also founder of AfricaLab, a pro- 

duction company dedicated to re-imagining 

Africa through visual media, principally film 

and art. AfricaLab produces films, contem- 

porary art projects and other live events that. 

are intended to inspire people to look at the 

continent and her peoples wifl~ flesh eyes..A.f- 

~icaLab develops projects but also offers ideas 

and support to individuals and organizations 

that want to develop African content o~ tell 

African sWries in innovative ways. 

One of her most notable projects is At-ri-- 

caLab’s first maior film, ’Ibis Is MyAfirica, an 

award-winning 50-mim;.te documentary t]~at 

uses ~he memories and perceptions of 2~ Afri-- 

cans and Afficaphiles to weave a very different 

view of the continent. It is also one of the best 

narratives of longing, belonging, and remem- 

brance of Africa yet seen in a documentary 

film. Featuring Chiwetel Ejiofo~, Colin Fi~ ~h, 

Yinka Shonibare, MBE and don Snow, among 

others, t.lne film has been shown in festivMs, 

galleries and nruseurns across the UK, Europe, 

USA and Africa. ’1his Is My Africa p~emiered on 

HBO in February 2010. 

Saro-Wiwa’s presentation vd]l be combined 

vdth a screening and discussion of 2his 

Africa, which is part of this year’s Diaspora 

Festival of Black and Independent Film. 

~ihe Stone Center’s African Diaspora Lecture 

symbolizes a commitment and interest in ex- 

ploring Jne m.ultiple expressions of Africa and 

its diaspora.African Diaspora Lectme~s have 

included Nobel Laureate Wole Soyinka, Cuban 

filmmaker Gloria Ro]ando, African Union Am- 

bassador Amina Ni and Caribbean scholar and 

Brown Universi~/Professor AnthmV Bogues. 

The Lecture is free and open to the pnblic. 

91a} 962-9001 Please call (~ ~. for more informa- 

tion or visit our website, v~^~v.unc.eduidepts/ 

stonecenter x 

The Scan Doug]as Leadership Fellows (SDLF) 
Program. provides an opportunity for under- 
graduate students interested in gaining practical 
experience in planning and managing African- 
American, Diaspora and African arts, cukural 
and academic programs to serve as an in.tern at 
the Stone Center while working closely with. the 
Director. 

The intern will participate in various Center 
activities including staff, Board and other key 
meetings, working on specially designed proj- 
ects, assisting the Director in drafting project, 
program and speda] reports and serving as Stone 
Center representative at selected gatherings. 

Interns will receive a stipen.d while participating in. the program. The internship 
covers a ].0-week period (September :1.2 - November 30) and is open to all registered 
UNC at Chapel. Hill sophomores, juniors and seniors in good academic standing. The 
deadline to apply for the Fall SDLF is September 5,201:1. at 5 pm.o 

Applicants for the SDLF will be selected on the basis of: scholarship, record of cam- 
pus and off-campus participation in service/social justice and other activities, clarity 
in describing their objectives for participating in the program, and quality of recom- 
mendations submitted in support of their application. 

brief narrative of no more than 4 pages that addresses the criteria described above; 

, An official or unofficial transcript (you may also include a brief resume outlining yc ur extracurricular activ ities, 

awards, and other supporting background information); 

Two letters of recommendation (from a facnlty or staff member that is familiar with you and your work. 

Submit your application electronically to "vtmrw.unc.edu/deptsistonecenter, or you may hand deliver to April 

v6~,-9~_ 01. :=.:: Spruill at Koom 215, The Stone Center~ For information call (919) e .o~ ~ ,y 



SEPTEMBER 8, ?" RM. o ROZ~ERT AND SALLIE BROWN 

GALLZRY AND MUSEUM 

’Ihis groundbreaking exhibition includes photos, cartoons and 

political posters that tell an intriguing story of how American 

and German history became intertwined ~n the struggl~ for 

civil rights. Curated by Maria HOhn, Professor of History at 

Vassar College and Martin Klimke, Research Felb:~w at the 

German Historical Institute in T%%.sh.ington D.C., tb~ exhibi- 

tion expands the boundaries of ~he African American Freedom 

Struggle beyond the U.S. and depkts African American GIs as 

active pa~tkipants in fine vktory over Nazism, the dem.ocratb 

zation of Germany afte~ T~@VII, and in the advancement of civil 

rights in thek own country and abroad, 

SEPTEMBER 13 o NOON, HITCHCOCK MUIFIPUR.POSE RM 

Sign up on om Facebook page 24 horns before the screening 

and we’ll have a free lunch waiting for you[ 

Louder %~an a Bo:mb 

Dir: Grey dacobs and don SiskeUUS/~ng~ish/97 rain./2010 

Every year, more than six hundred teenagers from over sixty 

Chicago area schools gather for the woNd.’s largest youth 

poetry slam, a competition known as Louder "lhan a Bornb. 

Founded in 2001, it is the only event of its kind in the coun- 

try~ a youfl~ poetry slam built from tlne beginning around 

teams. Rather than emphasize individual poets and perfof 

mances, kids work colhbon~tively with thek peers, where they 

create an environraent of mutual trust and support. 

SEPTEMBER 15 . 7 RM. o HITCHCOCK MULTIPURPOSE RM 

Contesting Race 

Dir: Nfsh~:rM~r~ Moodl~:y/South A fi,’fca,dE~?glish/!.5 ~.fr~../2009 

When ~5 year old ~elisa Willem, a talented Xhosa girl, ~ns 

the Miss Teen India South Africa title fo~ the Eastern Cape, 

controversy follows. Set in the world of teenage ethnic beauty 

pageantr}~ Contesting Race accompanies Anelisa to the ha-. 

tkmal finals in Durban, to see what happens when um~itten 

rules are broken. 

Dir: Sara,’, Bouyai~ , France, Bur~i-na /aso, irene, , Dioufa wilting-fish 

SuD- titTes,@2 mim./20i O 

Sarah Bouyain’s debut feature focuses on the intertwined sto- 

ries of Afrkan women living in France~ Amy, born in France as 

Aminata is the daughter of a mother from Burkina Faso and a 

white French father. Her bi-raciality is one source of the film’s 

title, as she has always felt "in between". Slne eventually travels 

back to Burkina Faso seeking to re-connect with he~ African 

family. In a parallel story a white woman is learning Dioula, a 

West African language spoken in Burkina Faso, frora a taciturn 

woman named Mariam. In carefully precise scenes, Bouyain 

explores the displacement that both Mariam and Amy face in a 

country that is familiar but not quite home. 

SEPTEMBER 20 * 7 P.M. o HITCHCOCK MULTIPURPOSE RM 

%~is Is My Af!r:ica 

Dir: ZinaSaro-- Wiwa/UK/Sng!ishZ50 min.,~O ! O 

Nnis Is My Afrka is an award-winning documentary film 

directed and produced by ZinaSaro-.Wiwa. ’Ibis Is My Africa is 

a sensitive, nuanced and elegaic meditation on the meanings 

that people attach to the continent 

SEM.’EMBER 27 . NOON o HITCHCOCK ;~ 5(J.’rIt URi ,...~E RM 

Sign u.p on our Facebook page 24, hours before the screening 

and we’ll have a free lunch waiting fo~ you! 

Nig}K Catc}~es Us 

Dir: Tan>,a flami~ton/US./E~gTisA/89 rain./2010 

In 1976 Marcus, a former Black Panther, returns after years 

of mysterious absence, to the Philaddphia neighborhood 

where he came of age in the midst of the Black Power move- 

ment However, Marcus quickly finds lnimself at odds wifla flee 

organization he once embraced, whose members suspect he 

orchestrated the slaying of their forme~ comrade-in-arms. In a 

startling sequence of events, Marcus m.ust protect a secret tlnat 

could shatte~ everyone’s beliefs. 

Dir: C}teik}t Djema~)/ Martinique, France. A~geria. 7 hnisia /Prenc]~_ and 

Are ~fc w, *Z .g~ish ~. ub-ti_ fee, Li2 mi _. ’200~ 

l%a;~tz .Panvr~ is screerwd as part ofi the ~%non Sy~npvsium Prograr;~ 

OCTOBER 4,7 P.M. o HITCHCOCK MULTIPURPOSE RM 

Frantz Fanon, a Martinique-born psychiatrist, theorist and 

activist, became an unlikely spokesperson for the Algerian 

~evolution against French colonialism in the 9‘950s. Fifty years 

after his death, this documentary reveals the short and intense 

life of one of flee great thinkers of the 20tb century. 

OCTOBER 6 AND 7 . 7 RM~ ~ HITCHCOCK MUUI"IPUR.POSE 

RM / OCTOBER 7 .FROM 9:30 AM - 5 PM 

The Stone Center hosts a keynote presentation on October 

{3 at 7 pm with Mireille Fanon Mend~s--France, joined imme- 

diately after in conversation and discussion with Professor 

I.ffnda Cart)r, Associate Professor of African American Studies, 

Syracuse University. 

Program continues on October 7 with panel discussions 

throughout the day with visiting scholars as well as UNC’ and 

other local area faculty. Visit the Stone Center website for the 

full program. 

OCTOBER. 26,8:30 PM * BULL’S t]EAD BC.’OKSTORE 

Auslander will be joined by Tim McMillan, Professor in UNC’s 

Department of African/African American Studies. Auslander is 

Associate Professor of A.nthropology and Museum Studies and 

Di~ecto~ of the Museum of Culture and Environment Central 

Washington University, 

NOVEMBER 1. ¯ NOON, HI’rCHcocK MULTIPURPOSE RM 

Sign up on our Facebook page 24 hours before the screening 

and we’ll have a free lunch waiting for you! 

Soundtrack fore Revolution 

Dir: BUI Gutt~n tag and Dan Sturman/USiEnglish/82 min./20lO 

Soundtrack for a Revolution tells the story of the American 

civil rights movement through its powerful music -- the free- 

dora. songs protesters sang on picket lines, in mass meetings, 

in paddy wagons, and in jail cells as they fought for justice and 

equality. 

The film features new performances of the freedom songs by 

top artists, including John Legend, .Joss Stone, Wyclef .Jean, 

and ~lhe Roo ts: riveting archival footage; and interviews with 

civil rights foot soldiers and leaders, including Congressman 

John I,ewis, Harry Belafonte, Julian Bond, and Ambassador 

Andrew Yo ung. 

NOVEMBER 8 . 7 PM o HITCHCOCK MULTIPURPOSE RM 

Director Willem Alkema catches up with Sly Stone, leader 

of Sly and the Family Stone, the 1960’s and 70’s group that 

lnelped to define flee aesthetics and. politics of a generation. 

"lheir most notable songs include Stand, Dance to the Music, 

and I Want to Take YOU Higher. In 2002, Dutch fihnmaker and 

musician Willera A]kema finally locates and conducts the first 

interview with Sly in over 20 years. 

NOVEMBER 12 o 7 PM o THE ROBERT AND SALLIE BROWN 

GALLERY AND MU SEUM 

Zhe Robert and SMlie Brown GMlery and Museum will host an 

exhibition of work by (Luis) Franco from November 1I -Janu- 

ary 20, 209.2. Franco’s work is an exciting and ecIectic mix of 

pop art and pop art icons reconfigured into subtle and overt 

political commentary. A gallery opening vdll be bold on No- 

vember 9.9. at 7 pro, featuring poetry; spoken word_ and a brief 

talk by the artist. 

Dir: Damir Dr&acetic i’G~r-rHaP,;p,i’(~r-rHarl W/~ngTish Sub-titles/91 

OCTC.,BER ].3,7 RM. ¯ HITCHCOCK MULTIPURPOSE RM 

Futuristic capitalism meets old-fashioned colonialism in this 

crisp, cerebral science fictkm morality tale in which an elderly 

white German industrialist and his wife of 50 years swap 

bodies with a couple of young, healthy, and beautiful African 

strangers, l~le discreet procedure is initially a great success, 

but there’s a catch: for four hours each night, the young hosts 

regain control of their bodies and soon come to resent the 

exploitatkm of their privileged "clients 7 

NOVEMBER 3 . 7 PM, STONE CENTER .AUDITORIUM 

Dr. ,Janet Sout]nerland, Dean of the School of Dentistry at 

Meharry Medical College in Nashville, Tennessee will deliver 

the 19th Annual Sonja Haynes Stone Memorial Lecture. South- 

erland is a 9.989 graduate of the UNC School of Dentistry, and 

also served as chair of its Hospital Dentistry Program. This 

year’s lecture is co-sponsored by fine UNC School of Dentistry. 



artist is someone who creates art. An. activist is one who engages in in.tentional behaviors to bring about social, political, economic, or environ- 

mental change°" 

From November 11 --- January 20, 2012 the Stone Center’s Robert and Sallie Brown Gallery 

and Museum will host an exhibition of work by (Lute) Franco. Franco’s work is an exciting and 

eclectic raix of pop art and pop art icons reconfigured to communicate subtle and overt political 

While preferring to be called simply Franco, his quest to synthesize art and activism provides 

him with exciting new possibilities. Through his illustrations, graphic art, and paintings, Franco 

produces what ]he calls visual actixdsm. His visual activism, embodies a strong urge to "create and 

sustain justice and open a space fo~ t~uth to prevail". By doing so, he states, the characters and 

images he creates grab more than your attention; they spark consciousness. 

His work, described as both accessible and thonght-provoking, makes statements about the 

triumphs and continued struggles of those who have fought and who continue to fight for social 

equality and justice. Examples of his bold and engaging aesthetic can be seen, most recently, in 

his pop art examining culture through the lens of popular Latino and Asian food products. Ad.- 

ditionally, music is always a strong influence in his work, whether hip-hop, funk or rare groove. 

Franco received his Bachelor of Arts in Art at North Carolina Central Universi~/with a concen- 

tration in Visual Comraunications and a Certificate in Multimedia at The School of Comrauni- 

cation Arts. Franco lives and creates in Durham. While some may claim that life imitates art, 

Franco is dedicated to the notion that art can change life. 

A reception and opening program ~,qth Franco will take place on Noveraber 11. at 7 pra in the 

Robert and Sallie Brown Gallery of the Stone Center. 

Information about the exhibition is available at (919) 9(32-9001, or on the Stone Center webske 

wv~a~.unc.edu/deptsistonecenter. ~e reception and the Gallery are free and open to the public. 

Gallery hours are Monday--- F~iday 9:30 am--. 8 pro. ::.=: 

A special thanks to our loyal donors, and to our anonymous donors, who support the work of the Stone Center. Your generosity provided opportu- 
nities for students to travel and study abroad, supported numerous scholarly and social justice outreach initiatives, art and documentary exhibi- 
tions and powered Communiversity through its nineteenth year of service. We are deeply grateful for your support of the Stone Center this, and 
every, year! 
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Sent: 

To: 

Subject: 

Apache <~apache@henderson.lib.unc.edu> 

Tuesday, August 16, 2011 8:17 PM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

UNC-CH Catalog inlbmm’don tbr ’Megacities : the politics of urbaJ~ exclusion a~d violence in the global ~uth’ 

This message was for~varded to you from the UNC-CH Catalog Please do not reply to this message. 
Questions? Contact us at http:/i~vw~v.lib.unc edu/support/catalogmail.html 

Linkto Record: http://search.lib unc.edu/search?R UNCb6125103 

Title: Megacities : the politics of urban exclusion and violence in the global south 

Published: Zed Books 

Publisher Location: London ;New York 

Published: 2009. 

Formats: Book 

SubI ect Hea dings: 
Urban poor -- Developing countries -- Congresses. 
Urban poor -- Southern Hemisphere -- Congresses 
Marginality, Social -- Developing countries -- Congresses. 
Marginahty, Social -- Southern Hemisphere -- Congresses. 
Urban violence -- Developing countries -- Congresses 
Urban violence -- Southern Hemisphere -- Congresses. 
Cities and towns -- Developing countries -- Growth -- Congresses. 
Cities and towns -- Southern Hemisphere -- Grov,~2a -- Congresses. 
Urbanization -- Southern tlemisphere -- Congresses 
Urbanization -- Developing countries -- Congresses. 
Developing countries -- Social conditions -- Congresses 
Southern Hemisphere -- Social conditions -- Congresses. 

Other Authors: 
Koonings, Kees. 
Kruijt, Di~k. 

Item Description: 

viii, 200p : ill ; 25 cm. 

1848132956 (hb) 

1848132964 (pb) 

1848134908 (eb) 

9781848132955 (hb) 

9781848132962 (pb) 

9781848134904 (eb) 

462785461 

Notes: 
"The chapters of this book were originally presented as draR papers at the conference ’The politics of taban poverty, exclusion and violence: comparative analysis and policy insights,’ 
organized in The Hague on 27 and 28 September 2007"--P. vii. 
Includes bibliographical references (p. 178-194) and index. 

Table of Contents: 
The rise of nregacities and the tabanization of informality, exclusion and violence / Dirk Kmijt and Kees Koonings -- From popular movements to drug gangs to militias : an anatomy of 
violence in Rio de Janeiro / Robert Gay- - _Megacity’s violence and its consequences in Rio de Janeiro / Janice Perhnan - Coping with urban violence : state and community responses to 
crime and insecurity in Guayaquil, Ecuador / Caroline Moscr - Middle Eastern nregacities : social exclusion, popular nrovements and the quiet encroacl~nent of the urban poor / Asef B ayat - 
- Urban governance and the paradox of conflict / Jo Beall - Shoot the citizen, save the customer : participator"s" budgeting and bare citizenship in Porto Alegre, Brazil / S&gio Baierle - Crisis 
of the state, violence in the city / Mariano Aguirre - Urban exclusion and the (false) assumptions of spatial policy reform in South Afiica / Susan Parnell and Owen Crap2~zshaw - 
Conclusions : governing exclusion and violence in megacities / 
Kees Koonings and Dirk Kruijt. 

Locations at UNC: 
Davis Library (1 copy available) 
HV4173 .M443 2009(Davis Library)Available 

...... Mail generated at Aug. 16.2011 20:17:22 



From: 

Sent: 

To: 

Subject: 

Jenny Snead Williams <jennysw@duke.edu~ 

Wednesday, Augnst 17, 2011 8:41 AM 

latinolist@duke.edu; intl- duncplas@duke.edu 

Register by Friday: New Latina/o Studies course for advanced undergraduates & graduate students 

lruporl~d Nole: For t]he ti~lo~,ir~g course, yo~ must register by the e~d qfthis week to secure a spot i~ t]he co~rse! 

Please contact Professor Laura Halperin at .l__l!~!I~N!~_2~i__e_!i_n_~i!:__t_Ln_£:__e__d_t! if you have a~y ques~tions. 

English 8(~: Medicalizing latinidades 

Prol~s~)r Lm*va Halperin 

Fall 2011 

Moudays 2:00-5:00 

Greenlaw 318 
Graduate students and advm~ced undergraduates welcome 

13uilding on Vilma Santiago-I~izarry’s ethnographic stud?’ about the medical~ation of ethnicity, this inte~disciplinaxy arid inter~ctioual graduate semiuar will tbcus on the 

medicalization of U.S. latinidades. Through an exa~nination of texts across genres such as novels, memoir~ play~ vignet~tes, filrns and documenlafies, n~edical 

anthmF&:~gies, literary analyses~ em,ironmental and social justice studies, and psychological studies this cot~rse will explore the medicalized construction of 
latinidades, with partictflar attention to the roles race, etlmici~~, gender, sexuali~, and class play in the~ constructions. "~re will anabze fictional and nonficlional 

representations of Latina~’os as physically and/or mentally ill, m~d we will explore the crossroads of physical and psychological hm~n to which Latinaw’os are subject. 

Quesfions we will ask iuclude the following: What is at stuke in literaW repmseutations of Latin~o physical and mental illness? Why does the figure of the 

I ,atiua "madwoman" in particnlar surl?ace in Latina literature written in the past twenty years? Given that the field of Latina/o Studies was built on a platl’orm of racial 

aud ethnic pride, Mint is the significance of the relatively receut literaW preoccnpation with m~ arguaNy unspeakable shame? What D’pes of sociopolitical and 

euvimnmeutal commentaries cm~ be gleaned from Latin~/o litem~y rx~rtrayals of physical illness? ][tow can we conuect Latina/o fictioual literaD’ representations of 

psychic m~d coqx~real harm to Latm~"o nonfictional pomayals and m~alyses of such harm, m~d what mes~ges cm~ we draw tiom such lirfl~ages? 

See for all Fall course offerings related to Latino/a Studies 
at Duke, including LSGS ISIS: Reading Ladno and Latino Histoo" t~ough Literature which has open seats for undergraduates. 
Check out our main page .h__t_t_p_;2_/_[_a_.tj0_.o___.__a_._a_._s__.d__u__k__e__._e_d_u_!. for events and news! 



From: 

Sent: 

To: 

Subject: 

Attach: 

Bliss, Jessa <~jessa bliss@unc.edu~ 

Thursday, August 18, 2011 2:18 PM 

SaNe, Eunice N <eunice@email.tmc.edtv~ 

RE: CCO AFRI 101: Sakai site ready tbr review 

Anderson StrugglesCi~.pdf 

Hi Eunice, 

Thanks for responding to all of my questions! A few things for clarification: 

You said to delete A Grain of Wheat from the Lesson 9 reading. I know the book is a required for the course, so when are students asked to read it? I see that a discussion question in 
Lesson 9 refers to the book, so just let know if it should be required reading for another lesson. 

Regarding the Anderson reading for the term essay prompt, e-reserves will need the citation for the reading (along ~vith the reading itself). Did you already send it to them? If not, it would be 
great ifyuu cuuld e-mail Ai-Ling at e-reserves with this in~2~rmation and the attachment. I’ve attached the reading again fur yuur convenience. 

In reference to the e-reserve reading e-mail you sent: 

I do nut have the Puku, Nana, and Alan Whiteside ("Confi-onting AIDS with Debt: Africa’s Silent Crisis") listed as required reading in any ufthe [essuns Do I need tu add this sumewhere? 

I added the Bruoke Grundfest reading to Lessun 13; is that correct? 

Alsu, just to make sure, I should remuve the twu Craddock readings and the Ian Taylur reading frum the Web site? Lessun 13 mentiuns a Craddock reading in the discussion forum 
questions, so if the reading is deleted, the questmns may need tu be altered as welh 

Thanks again, Eunice! Almost there.. 

Jessa 

..... Original Message ..... 
Frum: Sahle, Eunice N 
Sent: Thursday, August 18, 2011 ] :17 PM 
Tu: Bliss, Jessa 
Subject: RE: CCO AFRI 101: Sakai site ready for review 

Dear Jessica, 

Greetings. 

My responses are below- your questions. Hope they are clear. Kindly let me know if you need further clarification. 

Thanks. 
Eunice 

From: Bliss, Jessa 
Sent: Wednesday, August 03,2011 1:32 PM 
To: Sahle, Eunice N 
Subject: CCO AFRI 101: Sakai site rea@ for review 

Hi Eanice, 

The AFRI 101 Sakai course site is now available for your review. Please carefully review the site and let me know of any changes you have for the cottrse. If everything looks in place, please 
send me an e-mail to that effect. 

htt’0s ://sakai.unc. edu/~or ta 1 
You can log in here with yottr Onyen and password, and then select on the AFRI101.990.FA11 tab. To view the course from the students’ perspective, simply click on the drop-down menu 
on the upper-right side of the screen that says "Select Role." Then choose "student." 

A few- questions/things to note: 

Just to double-check, is the reading assignment for Lesson 9 all tl~ree novels (Nervous Conditions, A Grain of ;Vheat, and Matigari)?: 

(Delete, A Grain of YVheat) 

Again, just to double-check, the midterm covers Lessons 3-9 and the final exam covers Lessons 10-14, correct? 

(Yes.) 

The term essay prompt (~vhich is all set up on Sakai) references an Anderson reading, but this is not a required reading for the course Do you want to add the Anderson reading to e- 
resel~,’es, or do you want to alter the term essay prompt? I’ve attached the Anderson reading to this e-mail. 

(Yes, let us add to e-Reserves) 

The map quiz, midterm, and final exam are set to appear in the Tests & Quizzes section of Sakai at the noted time parameters. You can review the exams and quiz by going to "Preview" 
in the drop-down menu for each. To make any changes, you can go to "Edit" 

The Term Essay is set to appear in the Term Essay section of Sakai at the noted time Students also submit their completed essay here as an attachment The section acts as an 
"Assignments" tool, ~vhich allows students to submit their essay (as an attachment) directly through Sakai and their submissions are time-stamped and linked directly to the gradebook. You 
can also select a setting that has Sakai send you an e-mail alert whenever a student submits an assigmnent. I currently have the settings set to send you one daily e-mail that summarizes all 
the submitted essays; just let me know if, instead, you would like e-mail alerts to be sent every time an individual student submits their essay. Or you can have no alerts at all and just check 
the section on your own. 



Thanks again, Eunice! Please let me know if you have any quesuons or concerns. I’m looking J2~rward tn working with you again this :[’all! 

Jessa 

Jessa Bliss 
Instructional Designer 
The Friday Center for Continuing Education University of North Carolina at Chapel Hill 
100 Friday Center Drive, CB #1020 
Chapel Hill, NC 27599 

Ph: 919.962.7974 
jessa@unc.edu 
www.fridaycenter.unc, edu 
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From: 

Sent: 

To: 

Subject: 

Attach: 

Abou El Seoud, Mohamed H <mseoud@email.unc.edu~ 

Friday, August 19, 2011 12:36 PM 

The asc t~culty mailing list. <asc tZaculty@lislserv.uuc.edu> 

[asc thculty] Davis Libra .ry: recently added books 

Africa recently added Feb-Aug.xls~x 

Dear t:aculty, 

I hope you all had a good s~mmer and are getting ready for an exciting new year. 

This is my pleasure to announce our new shipment from the African vendor has been received and is now read’,, for Vo~r review. Please check the attached sheet 

[or a ~st of titles. "[’~t~es ~n the attached sheet are sorted from A-Z by ~ang~age code; howew~r, ~t couR~ be re-.arranged d~fferendy by tide, au~:hor, puMisher or 

st~bject. 

~ hope you wi~ take advantage of these recendy added materials. Should you have any questions or need more ~nformadon about any items you w~sh ~o check ouL 

please fen free to contact me. 

~ am looking forward to hearing from you. 

My best wishes For a productive semester to 
Mohamed Abou El Seoud 
Middle East & AJ~ican Studies Librarian 
University of Noah Carolina, Chapel tli]l 
University Libra~ 

Campus Box 3918 
Tel: 919-843-3859 
Fax: 919-%2-~50 
Emafl: mseoud(~ernail.unc, edu 



UNCOVER TH MYT 

DURBAN SOUTH AFRICA 201i 



DURBAN SOUTH AFRICA 2011 



"Strengthening the role of civil society in water sector governance towards climate 
change adaptation in African cities -- Durban, Maputo, Nairobi" 

Project Team Meeting - August 2011 

AGENDA 

Sunday 14 August 
Travel to Dnrban 

MEALS on your own 
(Those travelling will receive USD$4l for meals + $lO for incidentals" $51) 

In Durban, we will be staying at Anstey’s Beach Backpackers, (477 Marine Drive, Bluff, 

Durban, Kwa-Zulu Natal 4001, South Africa. Tel: +27 (0) 31 467 1192/E: 
ansteysbeach@mweb.co.za). Wi-Fi is available for R21 (1 hour vouchers) 

8:30 to 10:30 

10:30 to 11:00 
11:00 to 1:00 

l:00 to 2:30 
2:30 to 4:30 
4:30 to 5:00 
5:00 to 6:15 

Monday 15 August 
Team Meeting at Anstey’s (Khaya Manzi Cottage) 

Opening Remarks, Introductions and Country Team Updates 
Each couture’ team will have about 30 minutes ~o provide an 

overview of what they have been doing during the past yeat; and to 
report on how the parmerships among academic and ArGO 

partners are working, how students are involved with the project, 

your prepara#ons for the student exchange trips, and your 
progress in meeting the project’s" overall goals. What will you be 

aiming to accomplish over the next year? What challenges have 

you faced; what is working well? If you can show some photos in a 
short PowerPoint, this would be great. Each team is welcome to 
choose one or several representatives to present this overview. 

Hop@tlly we will have time after the presentations for a short 

discussion about the project’s overall progress ta date. 
TEA/COFFEE BREAK 
PAR Training. Patrick Mbanjwa. 

Patrick will help us to develop our skills Jot working with local 
community members in participatory ways on c#mate change, 
water, and po#tical engagement issues. 

LUNCH - provided for the group at Anstey’ s 
PAR Training (continued). Patrick Mbtmjwa. 

BREAK 
Student Research Forum (panel presentations) 
Water Governance and Adaptation to Climate Change in Informal 
Settlements: Case of Huruma, Nairobi, Kenya. Stephen Otieno 



The Role of State and Non-State Actors in Climate Change 
Adaptation: The Case of Flood Risk Management in Kibera 
Informal Settlement, Nairobi. Elizabeth K. Wamuchiru 
Responding to Water Insecurity in Durban. Alex Todd 
The role of participation in water resources management in South 
Africa’s Mvoti to Mzimkulu Water Management Area. Beth 
Lorimer 
We will hear andprovide feedback on the students’ research 
projects, documenting and advancing our project’s objec#ves. 
DINNER on your own 
(Each participant will receive USD$28 for dinner ~ $10 for 
incidentals $38) 

8:30 

7:00 

Tuesday 16 August 
Field Visits in Durban 

Bus leaves Anstey’s. Box LUNCH provided. 
Community meeting in one of the four areas where Umphilo 
waManzi works on climate changes and water adaptation 
Community activists, who were trained in PAR, will come from 
the other communities to present briefly on the issues and ideas 
from their respective areas. 
Maputo and Nairobi partners to talk about their work (making 
linkages to what they have heard) 

SDCEA Toxic Tour after lunch 
Return to hotel by about 5 p.m. 
PROJECT DINNER together at Bud’s on the Bay 
(Each participant will receive USDSl O for incidentals) 

8:30 

In Maputo, we will 
Mozambique. 

Weduesday 17 August 
Trip to Maputo 

Bus leaves Anstey’s. LUNCH at a stop on the road in Swaziland - 
on your own. Arrival by about 6 p.m. at Hotel Tivoli in Maputo. 
DINNER on your own. (Each participant will receive USD$41for 

meals+ $10 for incidentals $51) 

be staying at the Hotel Tivoli (Av 25 de Setembro 1321, Maputo, 
Tel: 00 258 21 307600/6 / E: snreservashtm@tvcabo.co.mz) 

8.~0 

Thursday 18 August 
Field Visits in Maputo 

Bus leaves Hotel Tivoli. LUNCH with the group, at a restaurant en 
route. Return to Hotel Tivoli by about 5 p.m. DINNER on your 
own. 



(Each participant will receive USD$28 for dinner + $10 for 

incidentals $38) 

8:30 

8:45 to 10:30 

10:30 to 11:00 
ll:O0 to 1:00 

1:00 to 2:30 
2:30 to 4:30 

7:00 

Friday 19 August 
Team Meetings - Planning for the next year 
Faculty of Education, Eduardo Mondlane University 
Bus leaves Hotel Tivoli for the university campus 
Review project’s goals and methods - discussion. 
Can we now characterize the current institutional framework for 
urban water governance in each city? How can we present and use 
this information in local communities? How do different groups 

cope with climate change and variability? 
BREAK 
What are some of the ways that different proj ect partners are 
helping to enhance civil society’s roles in adapting to climate 
change and variability? How do these methods help vulnerable 
groups? What kinds of education, training and awareness 
programmes are we developing? What commonalities and themes 
are emerging? Discussion. 
LUNCH provided at the University for the group 
What are some ways to include local government officials and 
contribute to water governance in each city? How can we bring 
government officials and community members together in creative 
ways to address climate change and water needs? Discussion. 
Return by bus to Hotel Tivoli. 

PROJECT DINNER with the group. 
(Each participant will receive USD$1O for incidentals.) 

8:30 
8:45 to 10:30 

10:30 to 11:00 
11:00 to 1:00 

Saturday 20 August 
Team Meeting - Sharing our results 

Faculty of Education, Eduardo Mondlane University 
Bus leaves Hotel Tivoli for the university campus 
Recording, writing up, disseminating our work via websites, 
conferences, papers, books etc. What are the potentials and how 
can we do this effectively? 
BREAK 
Planning for our proj ect’s involvement at COP 17 in Durban 
(November, 2011) and for next year’s final team meeting in 
Nairobi. Plans for monitoring and evaluation. Final remarks and 
farewells. 
Bus returns to Hotel Tivoli. 
Afternoon free; LUNCH and DINNER on your own. 
(Each participant will receive USD$41for meals + $10 for 

incidentals $51) 



8:30 

Sunday 21 August 
Return trip to Durban / return travel 

Bus leaves Hotel Tivoli. Arrival in Durban by about 6 p.m. 
MEALS on your own. 
(Those travelling will received USDS41for meals + S l O Jbr 
mcidettmls S51) 

Per Diem rates are in accordance with IDRC poOcy and with Fork University’s poOcy on 

Per Diem and Other Travel Allowances 2008. 

Please remember to brmg your original receipts jbr tt~vel-relaWd expenses (e.g. visa, 
immunization, etc). After your return home, please send Patty Figueiredo your receipts" 

for transport to and from the airport, along with your airplane boarding passes, and you 
will be reimbursed for these additional travel expenses. 



A Critical Geopolitics of Durban Water and Sanitation: 
How Hydropolitics ( an Inform (3imate Adaptation Debates 

by Patrick Bond 
Presented to the workshop, 

Climate Justice and Water Management in Durban, Maputo and Nairobi 
August 15, 2011, Ansteys Beach, Durban 

Original theorists of traditional geopolitics - especially the Germans Friedrich Ratzel and 

Karl Haushofer, and the Brit Halford Mackinder - were concerned with intra-imperialist 
interstate relations, and they generated ideas on behalf of oppressive, expansionist 

practices. A "critical geopolitics," in contrast, emerged to contest imperialist ideology, 
guided by Yves Lacoste’s (1976) "Geography is primarily for waging war" and Gearfid (~ 

Tuathail’s (1996) Critical Geopolitics. Attention also turned to localized geopolitics, "from 

below," involving the contestation of space by social movements, in which Paul Routledge 
(1996, 1) sees "a critical engagement with oppositional forces to the state," Where water is 

specifically concerned, the new series on Water, Geopolitics and the New World Order by 

Terje Tvedt, Graham Chapman and Roar Hagen (2010, 4) breaks new ground in exploring 
how "characteristics of geographical space affected different forms of power and power 

struggles," which under conditions of climate change will be especially important: 

Any change in climate will manifest itself directly or indirectly in societies as 

changes in the water landscape. There will either be more rain or less rain, more 

melting of the glaciers or less melting, more droughts or fewer droughts, more 
evaporation or less evaporation, or no important changes at all. The water 

landscape - be it disappearing or overflowing rivers and lakes, or altered or 
continued patterns of rainfall - will be very important metaphors and mirrors of 

political relations. Yet, research on the relationship between political power and 

water, and how the relationship between water or nature and modern society is 
mediated or regulated by political power, is still far from being mainstream social 

science... Since water is both universal and particular, and continuously flowing, and 
all societies have to adapt to or control the way it flows, a water-system perspective 

is a powerful entry point for comparative research and analyses of geopolitics and 
collective action (Tvedt, Chapman and Hagen 2010, 4-9). 

Water-system management in Durban, South Africa, is lauded as amongst Africa’s - and the 
Third World’s - finest. Yet acute paradoxes are increasingly obvious, in part because spatial 

relations in Durban are fraught with contradictions. While introducing South Africa’s first 

Free Basic Water access pilot from 1996, nevertheless lowest-income Durban water 
customers in the black townships suffered dramatic overall price increases and lower 

consumption, and then with expansion of the free supply in 2008, water-rights universality 
was dropped as municipal policy in favour of a property-based means-test whose impact is 

to blunt class-desegregation processes. While rolling out water to poor people, 

nevertheless disconnections and flow delimitation were rife, along with hotly-contested 
sewerage options outside the "sanitation belt" of the city (where it is allegedly too 

{ PAGE \* MERGEFORMAT} 



expensive to install bulk infrastructure), in which even ecologically-sensitive waterless 

toilets were imposed with unintended adverse consequences. And while adopting 

innovating strategies through Focus Groups and surgical community education, 
nevertheless persistent social protest and popular critique of Durban’s water management 

continued throughout the post-apartheid era. The geopolitical possibilities and limits of 
expanding municipal water services are evident in Durban, if we keep in mind the overall 

neoliberal context in which public policy commodities water and restricts its availability to 

an ever more desperate low-income majority, as fiscal constraints cause far-reaching 
ecological crises when maintenance fails, and as civil society resists, in uneven and 

generally inadequate ways. 

Expanding Durban Water’s Reach 

South Africa’s second largest metropolitan area, Durban, has an exceptional reputation for 

water and sanitation delivery. Exploring the geographical, socio-economic and political- 
ecological character of Durban’s hydrological systems - from bulk water supply to 
household consumption and disposal - alerts us to ways neoliberalism was introduced, 

amended under pressure, and fails in relation to material limitations now addressing water 
systems across the globe. The geopolitics of water and sanitation in Durban is a compelling 

case, because amongst the proponents of Durban municipal management, one of the 

world’s most prestigious periodicals, Science magazine, featured eThekwini Water and 
Sanitation head Nell Macleod in a 2008 article: 

Macleod’s department confronted the challenge of rapidly expanding water and 

sanitation services in "township" settlements while keeping its budget afloat. At the 

time, a quarter of a million households in the Durban area had no access to clean 

water or sanitation. To jump-start improvements, Macleod got permission from the 
city in 1996 to provide a daily 200-liter water ration - a policy that became a 

national goal (Koenig 2008, 744). 

The impression soon emerged that Durban hosted one of Africa’s finest water services 
departments, with Macleod winning recognition such as a 2002 National Geographic award 

for sanitation, a 2003 Dubai International Award for Best Practices (for sewage disposal 

education), the 2003 South African national "Excellence in Innovation" award, the Ford 
Foundation’s 2003 Impumelelo Award, "best municipal delivery" awards in the last half of 

the 2000s and national "Green Drop" wastewater/sewage-treatment awards in 2009 and 

2011. Because of the claims of success, Durban deserves more careful scrutiny in 
professional and academic work than it has so far been given, especially if the municipality 

continues to serve as the country’s pilot for national water policy, and if the bulk water 
infrastructure, distribution, retail supply, and disposal practices allegedly set the standard 

for South African and African cities. 

If on the contrary, as the Durban press and concerned citizens have been recording, the 

city’s water system is unsatisfactory especially for poor- and working-class consumers, 
then a systematic analysis of the causes is crucial, especially if they relate to broader 

neoliberal policies and practices, including the malpricing of water and fiscal austerity. 
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These shortcomings will, after all, be amplified as climate change affects Durban, when yet 
more stress is placed on decaying infrastructure through extreme flooding and rising 
seawater, and as other exogenous factors become important, such as high levels of 
pollutants (from mercury to E.Coli) in the water catchment system from increased coal- 
burning and inadequate upstream sanitation. As even the eThekwini Municipality (2011, 9) 
Integrated Development Plan (IDP) for 2012-13 concedes, "based on current ecological 
condition [Durban rivers] are amongst the lowest ranked systems in the country." 

Likewise on the household retail side, Macleod promised that by 2010 "everyone" in 

Durban would have basic water and sanitation (Koenig 2008, 744) yet in 2011, hundreds of 

thousands of residents of shack settlements still do not. The 2011-12 IDP (eThekwini 
Municipality 2011, 12,16) noted backlogs (at very low standards of access) of 72,000 

households for water (taking nine years to meet), nearly 140,000 households for sanitation 
(15 years), and 365,000 houses (28 years). Along with "crime, unemployment, health and 

basic needs not being met," these factors were responsible for a lowering of overall life 

"satisfaction" in Durban from 42 percent in 2007 to 32 percent in 2010 (eThekwini 
Municipality 2011, 4). 

Already a decade ago, Durban was posting relatively mediocre statistics for 

water/sanitation access, in relation to peer cities. Indeed in surveys by the SA Cities 
Alliance, a network associated with the World Bank, Durban led South Africa’s major cities 
in the decline in the supply ratio of (in-house) water to residents during the early 2000s. In 

1996, 62 percent of Durban residents had water within their household, but by 2004 the 
rate was reduced to 50 percent, and the growth in population without adequate sanitation 

rose from 30 percent in 2001 to 32 percent in 2004 (SA Cities Alliance, 2006, 3). Even as 

recently as 2007, municipally-sponsored water customer Focus Groups in three 

representative working-class and poor areas identified an awareness of unaffordability (at 
more than 75 percent of those surveyed) and city-society conflict (between 20 and 50 

percent of those surveyed) (Wilson, Malakoana and Gounden 2008, 142-146). 

The context for municipal water delivery was extremely difficult. In 2001 what had been a 
diverse set of 840 municipalities were reduced to a "wall-to-wall" coverage of 284 new 

local governments, including six metropolitan areas, and Durban’s low-income inhabitants 

without direct water supplies soared simply due to the boundary demarcation. Meanwhile, 
government’s national-local financing flows were proving inadequate in the wake of 

substantial real budget cuts during the 1990s (Bond 2000) and inadequate "Equitable 

Share" funding (which was not in any case earmarked for water) available during the 
2000s. Structurally, the society was experiencing a dramatic increase in unemployment 

during the late 1990s, doubling from 1994 levels of 16 percent, and the Gini coefficient 
measuring income inequality continued to rise steadily from 1994 throughout the 2000s 
(Bond 2010). Over the entire post-apartheid period, according to the SA Labour and 

Development Research Unit, "poverty incidence barely changed in rural areas, while it 

increased in urban areas’ (Leibbrandt et al 2010, 36). 

Instead of making much more substantial investments in water infrastructure (and 

regulation of water pollution), in 1994 the national government, strongly influenced by the 
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World Bank and neoliberal donor agencies (Bond 2005, 2006), had adopted a "width not 

depth" approach to many basic need services, including housing, water/sanitation and 
electricity, with adverse implications for both the retail-level supply and related bulk 

infrastructure (Bond 2002, McDonald and Pape 2002, McDonald and Ruiters 2004). The 

roll-out of water services proceeded with quantity (number of communities connected to 

collective taps), not quality or sustainability in mind. The percentage of GDP devoted to 
water, gas and electricity actually declined after 1994, and the number of municipal 

engineers halved (Bond 2005, 2010b). 

Locally, there were controversies as Durban water officials were challenged by civil society 
over various aspects of water delivery. Concessions were made by Macleod that do provide 

some optimism for longer-term trends in access, management and water governance. Even 

if there are flaws in urban social movement engagement with the city, as noted in the 
Conclusion, Durban remains an extremely politicised site for managing water. Just as the 

1973 dockworker strikes in Durban’s harbour signalled the beginning of a major trade 

union movement that became the continent’s strongest and a decisive factor in ending 
apartheid, the 1999 mobilisation of thousands of the city’s Chatsworth neighbourhood 

residents - bringing together poor and working-class people of Indian and Zulu ethnicity in 
rare combination - heralded not only the new post-apartheid urban social movements, but 

also an intense set of battles over water access and pricing, leading to widespread illegal 

reconnection of water once supplies were disconnected. 

However, an excess of participation and cooperation may have, in recent years, contributed 
to the kinds of problems identified below, as civic and environmental lobby groups were 

partially coopted through various techniques, including a "Citizens’ Voice" strategy with a 

local NGO (Mvula Trust) which aimed to raise awareness about poor people’s alleged need 
to lower their water consumption: "A municipality selects the area(s) where a pilot project 

is to be implemented - usually starting where there are high levels of water losses. This is 

because Citizens’ Voice contributes, through extensive public education, to greater 

household awareness in conserving water" (Water Information Network South Africa 

2009). This objective was made explicit in the city’s Urinary Diversion sanitation strategy, 
as Macleod (2008a) refused to extend sewage pipes into peri-urban areas beyond the 

"sanitation edge." (The concept is, in geographical terms, elastic, given that there are 

islands of low-income informal settlements within the "edge" that are too poor to be 
supplied water-borne sanitation, and that beyond the edge, there are also several areas 

that are supplied water-borne sanitation, as Map i indicates.) 

Within the sanitation edge, notwithstanding some municipal concessions including a higher 

level of Free Basic Water for low-income residents (Bond and Naidoo 2008), contradictions 
and social strife remained extreme. On the retail side, this was a function of disconnections, 
pricing debates and service-level controversies relating to household water and sanitation. 

On the supply and disposal sides, the city failed to adequately invest in and maintain the 
water services infrastructure, especially bulk supply, sewage piping and stormwater 

drainage. These demand and supply tensions are considered in the next two sections, 
respectively, while a Concluding section considers parallel shortcomings in social activism 

and intellectual conceptions of water-related ecological modenisation. 
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Source: MacLeod 2008a 
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Demand, Disconnections, Pricing and Urinary Diversion 

To date, Alex Loftus’ (2004, 2005, 2006) Oxford University doctoral research about 
household water (including revelations of 1000 families disconnected from full water 
supply every day in 2003), and the 2005 study of household water price elasticity by Reg 
Bailey and Chris Buckley, have offered the main data for critical assessment of Durban 
retail water policies and practices. (Loftus 2005 also considers problems associated with 
the bulk supplier, Umgeni Water, which are outside the realm of the present article.) These 
studies reflected two of the most important demand-side aspects of post-apartheid water: 
how much it would cost residents to consume, and whether rising prices were offset by 
sufficient Free Basic Water. A third issue concerned the character of sanitation services on 
offer to low-income people by the post-apartheid state. 

Bailey and Buckley (2005) assessed the differential impact of water price rises by 

estimating the price elasticity of water across three bands of approximated wealth. The 
proxy was the valuation of houses in the municipal deeds office, which were correlated by 

address to municipal water bills. Not unexpectedly, the three bands of wealth showed very 
different household water consumption levels, with fairly wide variation (Figure 2). Bailey 

and Bucldey (2005) tracked changes in the real price of water over the 1994-2003, finding 
that the main change was the doubling of the second block’s price from 1997-2001, at the 
same time a small Free Basic Water grant of 6000 liters/household/month was applied. 

Overall, with the highest block nearly tripling in price, the effect was a doubling of the 
average real price of Durban water to consumers who regularly paid their bills from 1997 

to 2003 (Figure 3). The impact on the third poorest households was devastating: a 32 

percent decline in per household monthly consumption (from 22 to 15 kl/hh/month over 
the period), implying a price elasticity of -0.55, as if water was a luxury good (for details 

see Bond 2010a, 456-457). In contrast, for the middle- and highest-wealth two thirds of the 

city’s regular bill-paying water customers, there were much smaller price elasticities (-0.15 
and -0.11 respectively). One might reasonably conclude that poor people were, in relation 

to their ability to pay, overcharged; and wealthier people were undercharged. 

In the 6-20 kl/month range of water consumption, the United Nations Development 

Programme’s (UNDP’s) 2006 Human Development Report showed that Durban’s prices 

were far higher than other Third World cities (UNDP 2006, 91). Reflecting how little this 
seemed to matter, however, Macleod testified in a 2007 affidavit to the Johannesburg High 

Court about the UNDP’s analysis of Durban’s rising block tariff without apparent 
acknowledgement of the very high relative price increases in the key consumption range 

(6-20 kl/hh/month) as a problem. Instead, the increases within the context of a rising block 
tariff were "an important part of the legislative framework for acting on the right to water" 

(emphasis added) in spite of the evidence provided by Bailey and Buckley (2005) that the 

price elasticity was so high that low-income residents had cut back their consumption 
dramatically (Macleod, 2007, 11), 
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Figure 1: Monthly household water consumption by three levels of house value, 2003 

Source: Bailey and Buckley 2005. 

Figure 2: Change in unit price of water by monthly consumption level, 1995-2003 

Source: Bailey and Buckley 2005. 
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Figure 3: Price impact on water consumption by household wealth level, 1997-2003 

Source: Bailey and Buckley 2005. 

Figure 4: Price of second block of water in maior South African cities, 2008 

i 

Source: Centre for Applied Legal Studies, Centre on Housing Rights and Evictions and Norwegian Centre for 

Human Rights, 2008. 
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Finally, in a third study, 2008 comparative retail water price data were analysed by the 

Centre for Applied Legal Studies, Centre on Housing Rights and Evictions and Norwegian 
Centre for Human Rights (2008), and only Msunduzi (Pietermaritzburg) charged urban 

South Africans a higher price for a typical low-income consumption level of 12 

kl/hh/month at full pressure: R50 (Msunduzi was R55). (At semi-pressure water level, the 

price was R35.) In contrast, Cape Town’s price was only R10 for 12 kl/hh/month. The city’s 
reaction to these studies and other factors was to shift pricing such that Free Basic Water 

was extended, yet mediated by a turn to indigency policy (Figure 4). 

Given the excessive average price increases beginning in the late 1990s, early 2000s retail 

water controversies arose over the size of the initial block of free water, and water 
disconnections. Why was the Free Basic Water amount of 6 kl/hh/month chosen? In 

testimony to the Johannesburg High Court, Macleod (2007, 3) explained that Durban’s 
1997 model, which became the basis for Department of Water Affairs and Forestry’s 

subsequent national policy, was adopted because "approximately 7 litres of water was used 

per person per day as this was generally the amount that an individual could physically 
carry and could afford." Rather than human need, the biophysical limits of water transport, 

typically by women or children, became the baseline. 

But administrative cost factors were apparently also important, and in motivating a free 

supply of (just) 25 litres per person each day, the national water minister at the time, Ronnie 
Kasrfls, couched his justification in the narrowest of terms: "It would save money because 

local authorities would not be saddled with the problem of administering large numbers of 
small accounts," he told a media briefing in February 2000 (Bond 2002). To achieve 

administrative savings in billing, Durban therefore began to provide a 200 liter drum at the 

front door of each shack, which "could be filled once a day with clean drinking water ... at a 
minimal charge," according to Macleod (2007, 3). But when, during 1998, "it became 

apparent that the amount of money that was collected by the Council for the water supply 

was in fact equivalent to or less than the costs of administering the collection of the 
amounts from the relevant communities," Durban switched to a free provision of the basic 

amount, according to Macleod (2007, 4). 

Nevertheless, for consumption on a billed meter (not the houses with 200 liter drums), this 

was an era in which the bulk water supplier to Durban, Umgeni Water, was itself facing 
financial (and managerial) problems, and its price increases to Durban were passed on to 

consumers (Loftus 2005). Loftus (2003) questioned Macleod regarding low-income Durban 

residents’ difficulties paying their water bills given these price increases: 

In an interview with Macleod, what angered me above all was his insensitive 
arrogance towards such situations. He openly admitted to roughly 1000 

disconnections taking place across the municipality daily. This shouldn’t be viewed 

as a problem, he assured me, there is no need to adjust the tariffs or increase the 
free water allowance, rather the disconnections are (once again) merely a 

mechanism of financial management. 
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The Durban Concerned Citizens Forum was the initial advocacy group that took Macleod to 

court to try to halt disconnections (Desai 2002). In 2000, the case of Christina Manquele (a 
single mother of seven) initially resulted in a court-ordered reconnection, after Manquele 

could not pay her R10 000 water bill and claimed the disconnection was unconstitutional. 

According to one of her lawyers, Heinrich Bohmke (2003), 

The Council submitted that just as the state had been unwilling to provide medical 

treatment to Soobramoney, a refusal which cost him his life as a result of financial 
constraints, the state could not be expected to supply water to all who needed it. 

Wallis IDurban counsel] said the constitutional provisions depended on the 
availablity of resources, placing no obligations on the state and providing no 

unqualified guarantees. 

Pillemer IManquele counselI argued that since everyone in Durban was entitled 
to at least six free kilolitres of water per month, in disconnecting Manqele’s water, 

the Council was denying a person who most needed access to such a free amount. 

He said Manqele was prepared to use less than six kilolitres a month. 
Judge Niles-Duner interjected from the bench to share her memories of the 

water restrictions during the 1984 drought. She said consumers then were expected 
to monitor their consumption, otherwise supply was cut off. 

In the Durban Metro Council, Wallis argued, there were not sufficient resources 

to police the use of the six free kilolitres. It was a difficult choice to be made but the 
court also had to consider 8000 other households which might want to have their 

water turned on. For Manqele and her children, it was argued that to deny them 
access to water because there were no means to ensure that only a basic supply was 

consumed was but to reinvoke a limitation of rights where the Constitution did not 

allow limitation in respect of the rights of children. 

With more than /0,000 Umlazi township residents in the same situation, having recently 

been disconnected, the court ultimately ruled against Manquele, finding that by using more 
than the 6 M/household/month then available, she had forfeited any right to free water. 

However, at that point, Macleod announced that instead of outright disconnections, flow 
limiters would be installed, an important distinction (Loftus 2005, 193). But the limiters 

were often removed by local water activists (Desai 2002), and for those on the formal 

metering system, fast-rising water price continued to compel low-income people to cut 
consumption, even though AIDS, cholera and diarrhoea were all rife during this period, 

Further impetus for market-related pricing and disconnections came from the central 
government. The Department of Water Affairs and Forestry was initially advised by World 

Bank water expert John Roome (1995, 52) to avoid a cross-subsidised water system 
(especially free water for the first block of consumption) and instead, to disconnect 

households which were not paying. The first post-apartheid Minster of Water, Kader Asmal, 

proceeded to authorise disconnections, including in the former Bantustan areas that had 
received free supplies during apartheid, such as Ngwelezane in rural KwaZulu-Natal, which 

in 2000 became the epicentre of a major cholera epidemic (Bond 2002). The costs 
associated with treating epidemic victims were far greater than the benefits in cost- 
recovery: around $7/connection was raised from those who could afford to pay, but in 
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N~velezane, that left hundreds of families disconnected from formerly free, clean water, to 

then draw on polluted surface water supplies. 

In addition, the Department of Constitutional Development and the national Treasury 

established "Project Viability" in 1997, encouraging water and electricity disconnections of 
residents who were in arrears on payments. The tougher the credit control, the higher the 

municipality’s credit rating (Bond 2000). In 2002-03, according to the SA Cities Network 

(2006), Durban disconnected 40,000 more of its residents than it connected to electricity, 
and this alongside a strong reserves fund earned the city an AA rating for municipal bonds. 

The philosophy of disconnection was important, according to Macleod in December 2004 
(cited in Parikh 2006), because "We run exactly like a business except that we’re not 

operating as a profit maker or a loss maker; we have to pass on tariffs to recover our 

costs... The basic reality is that this is not a socialist state, we’re not into free gifts, this is no 
free lunch." 

In 2005, the local Ecopeace party’s sole city councillor, Alan Murphy, requested a shift in 
municipal water policy to write off water-related arrears and redistribute water from 
industry and high-wealth homeowners to low-income, low-consumption Durban residents. 
The reply from Macleod (2005) was stark: 

In terms of the price of water to industrial customers, we are under extreme 
pressure as there is a generally held view in the marketplace that the price of water 

to industrial customers in Durban is very high. Research we have conducted shows 

that, compared to the other Metropolitan areas this is not generally the case, but if 
one compares our industrial price to an area such as Richards Bay/Empangeni then 

we are indeed far more expensive than they are. Any increase in the waterprice to Id 

customers (Industrial, Commercial, Institutional) sends a negative signal to potential 

investors... ]emphasis added] 

In fact, within three years Macleod would be moved to expand the Free Basic Water supply 

to 9 kl/hh/month, with a modified means test (property valuation). That would entail the 
refilling of the 200 liter drums, formerly once each day and in future 1.5 times a day. There 

are various explanations for this laudable policy shift, including the embarrassing findings 

of Bailey’s research, a national "Water Dialogues’ process (in which Macleod was a central 
participant) that more clearly spelt out rationales for increasing water to low-income 

households (Galvin 2009), and a Focus Groups strategy that taught Macleod more about 

consumer grievances (Wilson, Malakoana and Gounden 2008). Bottom-up articulations of 
grievances, including protests at City Hall over inadequate water and sanitation as well as 

the rise of localized "service delivery protests’ (Bond 2010b, 2011b) may also have affected 
municipal water policy. 

Meanwhile, the legal strategies of five Soweto women who fought for a larger water 
allotment in the Johannesburg courts ultimately failed in September 2009, but by April 
2008 this challenge had generated municipal policy changes that were also soon 
implemented in Durban. The September 2009 decision of South Africa’s Constitutional 
Court in the case Mazibuko et al v ]ohannesbuw Water overturned seminal pro-rights 

{ PAGE \* MERGEFORMAT} 



findings in lower courts in April 2008 and March 2009, which human rights activists had 

hoped would substantially expand water access to poor people. The Coalition Against 
Water Privatization and University of the Wi~vatersrand Centre for Applied Legal Studies 

had the women (led by Lindiwe Mazibuko of Phiri) in their demands for a doubling of the 

free municipal water supply, from an average of 25 to 50 liters per capita per day (the 
equivalent of four flushes of a typical toilet), as well as the prohibition of pre-payment 

meter systems which serve as automatic disconnection mechanisms in low-income black 

neighbourhoods, in contrast to credit-based meters in higher-income, historically white 
residential areas. These policies were imposed on Soweto in 2001 by the French company 

Suez, which until 2006 managed Johannesburg Water, on whose board sat Madeod. The 
women initially won their case, but the municipality appealed to the highest authority 

where the gains were reversed (Bond 2011a). 

In the end, the Constitutional Court refused to become involved in setting policy and 

implementation guidelines that would give meaning to the following promise made by the 

ruling African National Congress (ANC) just before the 2000 municipal elections: "The ANC- 

led local government will provide all residents with a free basic amount of water, electricity 
and other municipal services so as to help the poor. Those who use more than the basic 
amounts, will pay for the extra they use" (ANC 2000). Johannesburg Water officials had, in 

2001, distorted what could have been a progressive rights-based mandate, by adopting a 

tokenistic free water allocation (6000 litres per household per month which for a family of 
eight is 25 per day), refusing to allocate on a per capita basis (hence biasing against large, 

low-income households), and then raising the second block of consumption to an extremely 
high level (Bond and Dugard 2008). 

Activists soon demanded a tariff curve that would start with a larger lifeline block, and a 
higher tariff rising quickly after a luxury consumption level (typically above 30 

kl/hh/month). In early 2008, anticipating defeat in the High Court (where in April a judge 

ruled the Johannesburg Water policy "unconstitutional" and "discriminatory’), municipal 
officials changed the policy so that only the small proportion of Johannesburg residents 

declared "indigent" would qualify (Naidoo 2010), but they in turn were granted a rise in 
free water to 10 kl/hh/month. The case is an important precedent in setting out a judicial 

baseline for water rights, and it thus suggests the limits of what a liberal capitalist 

democracy in a middle-income society will consider minimal (25 litres/capita/day) and by 

what means water can be delivered (self-disconnection meters), In other words, the case 
very explicitly set boundaries as to what constitutes the "right to water," even though these 

continue to be bitterly disputed by communities, such as in Soweto, where residents’ illegal 
reconnections are common (Bond and Dugard 2008, Bond 2011a). 

Where this left Durban’s residents, in the wake of the Phiri judgement, was with a mix of 

grievances, in which much more high-profile protest activity was registered against other 

service shortfalls, not water (Bond 2011b). But the relationship of inadequate services for 
low-income Durban residents to the inadequate maintenance in the system as a whole may 

provide new insights into nature-society linkages which will have longer term 

consequences. 
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Starting at the level of the household, Macleod (2008a, 2) acknowledged that with the city’s 
expansion in 2001, there were 200,000 families - roughly a third of the population - 
without basic sanitation. Many lived beyond "the sanitation edge," a vast peripheral band of 

the municipality in which it was deemed fiscally unrealistic to lay sewage lines. Across the 

city, there were 60,000 pit latrine toilets that had filled and the city was unable to fulfil its 
commitment to a "free basic sanitation service in the form of one pit emptying every five 

years," Macleod (2008a, 7) conceded at the 2008 Africa Sanitation conference in Durban. 

Indeed many pits were unlined with the "toilets subject to catastrophic collapse," many 

were "constructed in inaccessible locations," and there was high variability in content, size 
and cost of emptying. The cost of emptying each pit averaged $120 per pit, compared to 
"the cost of constructing new single Ventilated Improved Pit-latrine (VIP) type toilets: $140 

to $420," making the process "uneconomic" (Macleod 2008, 7). 

By that stage, according to Simphiwe Nojiyeza and Baruti Amisi (2008, 2), Durban still 
suffered from "148,688 pit latrines without ventilation as well as 41,880 chemical toilets. 
Bucket latrines have been reduced to 9270." As for the VIP system, they "are designed for 
Black, poor and rural dwellers whereas full flush toilets are designed for the White and 
Black Bourgeoisie. Most communities are resisting construction of VIPs which is another 
form of a bucket latrine." VIPs were increasingly filled and not being emptied in Durban 
and across South Africa. As veteran sanitation practitioner Kathy Eales remarked at an 
AfricaSan conference preparatory meeting in February 2008, "South Africa’s household 
sanitation policy is grossly inadequate. It speaks primarily to dry systems, and does not 
clarify roles and responsibilities around what to do when pits are full. National government 
under-estimated the scale of technical support required" (cited in Bond et a12008). 

As a result, Macleod (2008a, 7) turned to "the use of double pit, urine diversion (UD) 
toilets, outside the urban edge," to allow transfer of responsibilities away from the state. 
The simple UD technology entails feces drying separately, away from urine, but preventing 
contamination of the former by the latter requires consistent hygienic education. In a 
context of high rates of diarrhea (sometimes associated with AIDS-related opportunistic 
diseases since Durban has the world’s highest level of urban HIV+ prevalence), humid 
weather, hilly slopes, poor drainage and turbulent rain, this contamination is a frequent 
problem. Nevertheless, according to Macleod (2008a, 8), the 63,000 new LID toilets 
constructed by 2008 were "able to be emptied by households at an affordable cost" and 
would use "minimum amounts of water, if at all." (Indeed the UD is designed to not use any 
flushing mechanism, and a 2010 innovation was to begin paying residents for 
collection/recycling of urine from LIDs in view of a coming "peak phosphate" problem faced 
in commercial agriculture, for an estimated $4/month per household.) The capital cost of 
each UD toilet was an average of $500, but municipal maintenance costs fell away because 
"emptying is the responsibility of the household, with entrepreneurs already offering their 
services at $4 per chamber emptied." The city would provide "extensive community 
education" and the "environmental impacts and health benefits’ would be researched and 
explained, with "local labour and local small businesses maximised" (Macleod 2008, 8-9). 

Macleod (2008a, 8-11) claimed that "follow up visits after construction have increased 

acceptance levels and emphasised the family’s responsibilities for maintenance of the 
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toilet. The period needed for follow ups extends to years’ because of the need to "evaluate 

acceptance of the solution and to confirm that the hygiene messages have been 
internalised." It was this innovation that most impressed a Science journalist (Koenig 2008, 

744) who termed UD the "best solution" to Durban’s sanitation challenge. 

Yet complaints about the UD system were increasingly common in some sites beyond the 

sanitation edge, such as Inanda Dam. As community organizer Dudu Khumalo remarked 
about the Umzinyathi and KwaNgcolosi pilot communities, 

UDs have internal buckets and pits that are far too shallow for long term use. No 
training was given on how to deal with feces, except to dump it in the garden "for 

fertilising your veggies." These communities are repelled by human excrement as 

fertiliser, because of the many diseases surrounding them, compared to cow-dung. 
The burden of cleaning is left to women. Other creative opportunities for bio-gas are 

also foreclosed by UDs. Many UDs have become mere storerooms or are 

permanently locked because of the smells. Councilors are useless when the UDs 
cease functioning (Bond et al 2008). 

Journalists at Durban’s Daily News picked up the story in mid-2010: 

Some residents of a rural township west of Durban are crying foul over a 
government project that forces them to dig out waste from their latrines for use as 

garden fertiliser... 
The authorities have blamed some residents with smelly toilets, saying that the 

system was not being used correctly. The toilets are made up of two concrete boxes 

designed to completely lock out any moisture. Urine is diverted to a chamber 
separate from that of faecal material, which falls into the concrete chambers... 

Winnie Mkhize, another resident, claimed there had been no training on how to 

use the toilets and the only equipment left for them was a rake. "We are 10 living in 
my house and it takes four months for these toilets to fill up. The smell is not good 

and it looks very disgusting to have to empty the waste," Mkhize said. "They say that 
it is supposed to dry up, but it does not." The family admitted they had broken down 

one of the two toilets built for them as the smell next to the house was overbearing. 

(Adriaan, Ngcobo and Mngoma 2010]. 

There is a substantial difference between the UD device chosen in Durban (without water 
and with maintenance/cleaning responsibility completely devolved to the household] and 
UN Habitat’s recommended low-cast sanitation system. The latter has various advantages 

over the UD system, and has witnessed more than a million installations in India: "The 
twin-pit system uses 1.5-2 litres of water per use in a flush toilet that is connected to two 

pits that allows recharging of the soil and composting, and a close-loop public toilet system 

attached to a bio-gas digester" (Reddy 2007]. 

In sum, several missing factors made Durban’s move to UD sanitation controversial and 
ultimately unsuccessful: 
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appropriate health and hygiene awareness and behaviour (especially for policy- 

makers and municipal officials prone to disconnect poor people from water 
supplies); 

systems for disposing of human excreta, household waste water and refuse, that are 

acceptable and affordable to the users, safe, hygienic and easily accessible and that 

do not have an unacceptable impact on the environment; and 

a toilet facility for each household. 

To achieve these objectives would require far more than has been allocated in state 

funding, as well as policies aiming to provide poor people with appropriate supplies of 

water and waterborne sanitation. The same underfunding is evident when it comes to the 
larger process of wastewater management, in the bulk pipes leading to Durban’s beaches. 

Supply, Width and (Mis)management of Water Infrastructure 

Disconnections, pricing, free water allocations and household sanitation were not the only 
sites of controversy and policy debate. It is revealing to consider aspects of water supply, and 

in particular decisions to defer maintenance on sewage pipes and expansion of the bulk grid. 

By the end of the first decade of the 2000s, Durban water supply became unsustainable in 
logistical terms, as piping and especially sewage and stormwater drain maintenance 

received inadequate budgeting (the 2010 World Cup’s vast outlays for a new Durban 
stadium took precedence). Leakage from blocked pipes and breakdown of pumping stations 

became a notorious problem across South Africa in the 2000s, including in Durban where the 
results included visible fish kills and high pollutant levels in the sea water. In turn, these 

degenerated into a debate over the merits of the international "Blue Flag" programme for 

rating beach water quality, and a decision by City Manager Sutcliffe to terminate the 

programme in Durban, which his City Council ultimately had to reverse given the damage to 

the city’s reputation. As in the case of household water and sanitation, a crucial problem was 
underfunding. 

Former water director-general Mike Muller pointed to Durban’s failure to invest 

adequately in bulk water expansion in early 2011: "I really do think in most of our metros, 
if we don’t panic now, if we don’t take action now, we will be in a crisis by 2020... Durban is 

actually the most vulnerable metro at the moment" (Sunday Independent 2011). Macleod 
agreed, "We are at a point where our dams are unable to sustain the current demand over 
an extended period," with water rationing in 2012 likely as a result (Savides, 2011). Dating 

to 2006, Macleod had advocated a new dam to supply Durban (at Spring Grove), with 
subsequent dam building estimated to cost $2.5 billion also proposed. But after early 2006, 

Durban municipal investments were subordinated to the construction of the Moses 

Mabhida stadium for the World Cup, which subsequently failed to attract sufficient crowds 
to pay operating and maintenance costs (Bond and Cottle 2011). 

Had Macleod adopted a different strategy, "demand-side management" of water could 

potentially have achieved major savings that would not in turn have required new supply- 

side enhancements. These, however, required political will, because dramatic increases in 
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the price of water for high-volume residential and commercial/industrial/agricultural 

users, as well as direct controls on water use, could certainly lower demand but would have 
generated opposition from powerful interest groups. 

Innovative recycling was one strategy adopted by Durban officials, and an example is the 
enforced reutilisation of industrial waste water in South Durban. Macleod hired the French 

firm Veolia (formerly known as Vivendi) to establish a privatised treatment plant for this 

purpose in 2001 (Kasrils 2001). There was, of course, a financial downside: South Africa 
would pay a steady profit stream to Veolia’s French shareholders (in an era in which the 

country’s balance of payments deficit soared to amongst the world’s worst). Nor did he 

acknowledge that fairly sophisticated R&D capacity in the South African engineering sector 
for water recycling already existed (the Durban treatment involves merely sand and carbon 

filters, ozone and chlorine). By 2014, Engineerin9 News reported there will be an estimated 
$240 million in South African water and wastewater outsourcing revenues (van der Merwe, 

2008). To permit foreign, for-profit suppliers into this market without developing national 

and local capacity was a misjudgement. 

In general, the South African central state and its municipalities should have committed 
much greater expenditure to treatment improvements, larger bulk supply and drainage 
systems, given the multiple threats to the integrity of the national and local hydrological 
systems. In the Johannesburg area, failure to do so led to permanent damage both to 
groundwater and surface water, as E.Coli and other pollutants severely polluted the main 
recreational water body next to the capital, Pretoria (Hartbeespoort Dam) and mining 
houses’ failure to clean up toxic mines and slime dams led to Acid Mine Drainage 
contamination of a vast portion of the water table in the country’s Highveld, with damage - 
including to fish and wildlife - recorded all the way through Mpumalanga Province to the 
Mozambique border (Liefferlink and van Eeden 2011, Turton 2008). Between May and 
November 2008, for example, 170 Kruger Park crocodiles - normally very hardy - were 
killed by pansteatitis which was, according to the Consortium for the Restoration of the 
Olifants Catchment, "symptomatic of serious and growing environmental problems in the 
Olifants River system" (Sanpark 2009). 

Conclusion: Fiscal Expansion and Hydropolitics 

The analysis above is dire in part because expectations have always been high for Durban 

as a result of professional applause for its water/sanitation management, and the 

expectation that civic groups would play a strong countervailing role as watchdogs. The 
hype and awards were, one might conclude, unwarranted. One reason was the failure to 

budget and spend sufficient funds on low-income Durban residents’ water and sanitation 
needs as well as on bulk infrastructure expansion and infrastructure maintenance, while 

another was civil society’s failure. Consider each in turn. 

First, as was becoming clear by the time of the 2010 World Cup soccer tournament, the 

South African state had vast quantities of funding at its disposal for infrastructure, having 
spent in excess of $20 billion on the games, new and revamped stadia, and a new fast train 

in Johannesburg and airport in Durban (Bond and Cottle 2011). However, in part because 
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the attention given to the World Cup and its associated above-ground infrastructure (e.g. in 

Durban highway widening and flyover construction in addition to the new airport), 
municipalities didn’t pay enough attention to below-ground infrastructure such as 

household sanitation, and sewage and stormwater pipe rehabilitation that could have 

employed many more people and met basic needs. Municipal capital account 
underspending across South Africa, estimated at $2.9 billion in 2009-/0, "is a worry," the 

Financial Mail (2010) observed, because it implies "neglecting infrastructure maintenance." 

Indeed, "analysts found there is no budget for repairs and maintenance in most 
municipalities in 2009/2010. It appears to have been absorbed into the other expenditure 

line items." This was not just a problem because of the World Cup, for an earlier Treasury 

(2008) report on municipal capital spending found, "Despite the efforts of various capacity- 
building programmes, municipalities are still underspending national transfers. Some of 

this may be attributable to the misalignment of national and municipal financial years and 
the tendency to plan more for the short-term than the long-term." 

The same problem was also identified by former Director-General of Water Mike Muller 
(2007), who addressed the class implications: 

In South Africa’s sanitation sector, while the rate of spending is increasing, the 

expansion of services to the unserved is slowing, in part due to these effects. The 

weak conditionality in the Division of Revenue Act, which regulates the municipal 
transfers, now has clear incentives for municipalities not to extend services to the 

unserved. (emphasis added) 

In short, we can conclude that South Africa requires a much different national and 

municipal government policy, one that would incentivise spending on water and sanitation 
infrastructure so to avert the damage done, even in Durban, at both the retail and bulk 

levels. To achieve that will take sustained pressure from civil society. 

Given that the opposition (white-dominated) Democratic Alliance political party, middle- 

class environmentalists, the print media and the tourism lobby had a degree of success in 
reversing the municipality’s hostility to the Blue Flag programme, it is evident that South 

Africa has scope for state reform, up to a point. But looking at the first set of access, pricing 

and service-level quality problems, there are two ways to approach the overall failure of 
low-income civil society organisations to address Durban’s water/sanitation management 

failures: by deriding urban social movements as ineffectual because they were uncivilised 

(Wilson 2006), or because they were too civilised. The most recognised advocate of the 
latter position is Ashwin Desai, author of the celebrated We are the Poors (Desai 2002). In 

mid-2010, Desai (20/0) backtracked on his own expectations for Durban’s urban social 
movements, as a political force that can right the wrongs of water mismanagement and 

urban exclusion more generally. Behind the disappointment over cooption of urban social 

movements, however, Desai (2010) also confessed an over-expectation of what was 
possible: 

The civic as a site of post-apartheid resistance to neo-liberalism has failed dismally 

to take off. We must consider the reasons for this. Partly it is because of an 
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assumption, seldom made by those actually living in townships, of substantial 

ground for unity that flows from merely living under the same conditions. The great 
homogenously marginalised shackland population has failed to congeal as a political 

force around a common ideology that points to a systemic critique. This is because 

right now they are not. There sheer sensuality of the township or ghetto, that would 
make it so ripe for revolution, also makes it so diverse, intersected, fractious and 

difficult to build a fighting movement once one tries to go beyond the most basic 

common-denominator demands - such as don’t evict us, give us some more toilets. 

For most, of course, the toilets did not materialize. Desai (2010) assessed the problem of 
such narrow "economism" (criticized by Lenin and Luxemburg), reborn within the 2000s 

urban social movements as "constitutionalism" (such as reliance on the Soweto lawsuit for 
water policy advocacy). Moreover, attempts to "outmassify" the ruling party would fail, he 
argued, because "Social movements won’t become mass movements. Let us face it." They 

are "reliant on spin, spectacle and support to exert the kind of influence one needs to be an 

agent of even minor reforms, not to speak of radical ones." Moreover, "Social movements 
have shown themselves to be as prone to bureaucracy, corruption and leadership for life as 

any trade union. It is sometimes hard to distinguish movements from NGOs." 

These are profound critiques, and to some extent they suggest a need to transcend the 

individualist and consumerist orientation of the "right to water" narrative, as a result of the 
disastrous outcome of relying upon a juristic strategy in Soweto (Bond 2011b), and to 

move to a "commons" approach. The latter would also permit, as Karen Bakker (2007:436) 
argues, a tighter integration of the microeconomic consumption battles with the hydro- 

ecological context in which bulk water is delivered (or not, in times of shortages, 

underinvestment and climate change) and sanitation/sewage carried away and treated (or 
not, when maintenance is not performed): "The biophysical properties of resources, 

together with local governance frameworks, strongly influence the types of neoliberal 

reforms which are likely to be introduced." The point here would be for civic activists to 
more forcefully campaign against luxury water consumption by rich and corporate 

customers, and by extension dispute Durban’s need for expensive bulk-water 
enhancements. 

By linking the environmental and economic in this manner, we may better connect the dots 
- geographically and geopolitically - between bulk water collection in the lnanda Dam, the 

ecological health of Durban’s rivers, the various acts of water consumption (and vvasteage), 

and the disposal of water into the Indian Ocean. Bakker worries that "in failing to exercise 
sufficient analytical precision in analyzing processes of "neoliberalizing nature," we are 

likely to misinterpret the reasons for, and incorrectly characterize the pathway of specific 
neoliberal reforms’ - and in Durban the evidence has accumulated that the city’s finances, 

including water tariffs, provide the rationale for the various neoliberal policy decisions, but 

also the potential solution to the multiple water crises if a different regime one day takes 

power. 

Yet notwithstanding the shortcomings of Durban’s social movements in addressing these 

crises during the 2000s, we might argue, nevertheless, that a few real concessions (not 
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reformist cooptation) occurred in the process, including the $S million refurbishment and 
upgrading of infrastructure in Chatsworth in partnership with the Westcliff Flatdwellers’ 
Association (Bond and Naidoo 2008). Also in mid-2008, the move from six to nine 
M/household/month of Free Basic Water was approved, and although this was 
accompanied by a new "Indigent Policy" (i.e. it was applicable only to households with 
housing valued under $2S,000, a means-test albeit one less subject to stigmatisation), it did 
lead to a demonstrable improvement in access for hundreds of thousands reliant upon 
water through the plastic 200 litre tanks (hence providing a rationale for more studies such 
as those of Bailey and Buckley, more Water Dialogues processes and more stakeholder 
studies). 

But the challenge in coming years, as we have seen, is much more serious. In Durban, there 
is no question that during the late 1990s and 2000s, a dramatic albeit geographically 
uneven water delivery roll-out occurred, thanks to engineering experience, political 
pragmatism and the water department’s fiscal resources. Yet we have also seen how the 
strategy was often self-sabotaged by an austerity mentality pervading spatially-biased 
decisions ranging from lowest-cost household sanitation to deferred sewage pipe 
maintenance, as well as the pricing, disconnections and Free Basic Water controversies 
noted above. This review of the core contradictions associated with Durban’s geopolitical 
management of bulk and retail water/sanitation suggests that in a neoliberal context 
amidst the highest rate of income inequality in any large country anywhere, South Africans 
will continue protesting about water and related municipal services at a rate that is now 
amongst the highest in the ~vorld per capita (Bond 2010b). 

In more general terms, Durban’s story parallels that of many other hydropolitical settings. 

As Erik Swyngedouw (2008, 3) put it, 

Many cities in the developing world are now confronted with a double bind. 

Governmental neoliberal policies, often imposed or re-enforced by international 
organisations and donors, have turned to private capital for securing and upgrading 

urban social and physical infrastructures and a private sector that, while willing to 

invest if profits are to be made, is faced with mounting problems. The market as a 
panacea for solving key problems seems to fail, while the public sector is still 

considered to be too incompetent, under-resourced, and over-burdening to be able 
or to be allowed to confront the situation. The untested assumption of state-failure 

in service provisioning still haunts while the private sector strategically withdraws. 

There is an urgent need, therefore, to assess the contradictions of the current phase 
of neoliberalising water urbanisation and the struggle over either replacing or 

restoring, via a series of chirurgical operations, the Washington Consensus on the 
one hand or radically re-politicising urban socio-ecological processes on the other. 

With that latter aim, Andrew Jamison’s (2001) The Making of Green Knowledge warned that 
environmentalism could readily be co-opted into the nexus of capital accumulation through 
"ecological modernization" (or "green business’), if the interaction of academic and industrial 
research generates merely a politics devoted to flexible or soft regulation regimes (a problem 
Loftus [2005] was also quick to identify in Durban). The philosophical basis includes faith in 
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science and technology, a methodology based upon instrumental rationality, and an 
ideological commitment to market democracy. Citizens Voice and the end of universal Free 
Basic Water are instances of the rise of such a tendency. 

In contrast, what ]amison (2001) calls "critical ecology movements’ practise resistance to 
neoliberalism by drawing upon, he argues, concepts of environmental justice, generating 

critical research, demands for stronger legal enforcement, and active campaigns against 

corporate enemies of the environment. These movements remain sceptical of science and 
technology at a deeper philosophical level, they promote a communicative rationality, and 

they are committed to deliberative democracy. Their "politicising" of ecology, including 
water (at both retail and resource sites), runs counter to Durban’s technicist strategies in 

virtually all issues and processes. But resistance tactics utilised by eco-social justice activists 

are not yet sufficiently broad and deep. 

David Harvey (/996, 401) has long insisted upon "a rather more complex politics that 
recognises how environmental and social justice must be sought by a rational ordering of 
activities at different scales." The limits of Durban’s water/sanitation/sewage neoliberalism 
in both social and environmental respects are obvious, as shown in prior pages. The as-yet 
unmet challenge, however, is for radical forces in civil society to follow Harvey’s (1996, 401) 
advice: 

On the one hand that means subsuming the highly geographically differentiated 

desire for cultural autonomy and dispersion, for the proliferation of tradition and 

difference within a more global politics, but on the other hand making the quest for 
environmental and social justice central rather than peripheral concerns. For that to 

happen, the environmental justice movement has to radicalise the ecological 
modernisation discourse. 

Durban is one of the world’s most contradiction-ridden sites, ideal for following just such a 
geopolitical project, as radical civil society and world-leading eco-modernisation 

technicism continue to clash over the socio-economic and environmental features of water. 
The question is whether the ongoing failure of both to meet their respective objectives will 

leave the water and sanitation system utterly broken, serving neither’s interests. The 

amplification of water and sanitation geopolitics is assured, too, because of climate change. 
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The Harold Wolpe Lecture 
at the UKZN Centre for Civil Society 

HAROI 

Mustafa 
Barghouti 

Will Palestine 
Thursday 25 August, 5-7pm 

with 20 minute intervei j~or Seleeh end Ij~ter 

VE.U[" Howard College Auditorium, UKZN 
Barghouti is a medical doctor, trained in the former 

Soviet Union and Jerusalem, with a Stanford University 

management degree. He cofounded the Union of 

Palestinian Medical Relief Committees; the Health, 

Development, Information and Policy Institute; and the 

Palestinian National Initiative. Repeatedly jailed and 

tortured by Israel, he promotes non-violent resistance 

against the occupation. He was the second leading 

candidate in the election for Palestinian Authority 

WEST BANK 
& GAZA 

Under Israeli Occupation 
Since 1967 

~ 1949 Armistice 
(Green Line} 

~ Palestinian Authority 

~ israeli control 

~ Wall/fence 

~ Roads 
Israeli Settlement 

Tel Avi~ 

,AMEC 

president after Yasser Arafat’s death, receiving 20% of the ? 1.0 

vote, and in 2007 served as Minister of Information. The 0 ~o 20 

Fatah (West Bank) and Hamas (Gaza) factions recently 

allied and next month the Palestinian Authority will 

propose formal statehood at the United Nations. In the 

context of the Arab Spring popular uprisings, Barghouti 

will address the regional and global power balance, and 

options for solidarity to advance genuine liberation. 
(with support J:rom the Afro-Middle East Centre, Rosa Luxemburg 

................................................... Foundation and National Lottery) 
CCS transport contact: 

031 260 3195 or 
poonenh@ukzn.ac.za 
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From: 

Sent: 

To: 

Subject: 

Todd Owen <towen@email.unc.edu> 
Tuesday, August 23, 2011 4:49 PM 

SaNe, Eunice N <eunice@email.tmc.edu~> 

Re: Requesting a meeting 

Hi Em~ice: 

I am back from vacation and will check with Bill about his schedule and 
get back to you tomolTow. I am sure we can find a time that works. 

Cheers, 

Todd 

Todd O~ven 
Associate Director 
Center for Urban and Regional Studies 
University of North Carolina at Chapel Hill 
919/!)62-3076 
http://curs.unc.edu/ 

On 8/19,’2011 12:13 PM. Sable, Eunice N wrote: 
> Dear Todd, 
> 

> I hupe this email finds you well and in goud spirits 
> 
> Since our last meeting, I have reflected quite a bit on the way forward with sume of the ideas that were embudied in my Spring prupusal tu CURS. Travel to Suuth Africa and Canada uver 
the summer munths helped me figure um ways tu rethink my research un cities, ~mmigration and citizenship, and another project I am wurking focusing on agrarian refunns and citizenship in 
South A[’rica and Bulivia. 
> 

> At any rate, I am wundering if you have time tu meet in the next twu weeks so that ! can give yuu an update and alsu finalize my ol!ficial affiliatiun with CURS. I have a class on Monday 
afternuon. Further, Tuesdays and Thursdays are lung days because ufteaching and administrative respunsibilities 
> 

> 

> Sincerely, 
> Eunice 
> 



Fanon is Subject of Commemorative Program: 
Remembering the Life, Work of Frantz Fanon 

During the first week of October The Stone Center will host a special 
commemoration marking the 50th year anniversary of the death of cultural and 
political icon Frantz Fanon. The commemoration includes a film screening and a 
special symposium with presentations by guest panelists. 

The commemoration will begin with a screening and discussion of Frantz Fanon: 
His Life, His Struggle, His Work (2001) an Algerian/French production from 
director Cheikh Djemai, as part of The Stone Center’s 2011 Diaspora Festival of 
Black and Independent Film. The Symposium continues on October 6 at 7 pm 
and features a keynote by Mireille Fanon Mend~s-France, President of the 
Frantz Fanon Foundation in Paris. The final session of the Symposium takes 
place on October 7 pm and features three panels and a keynote with scholars 
and activists from UNC and other institutions. 

*Program Participants 

Mireille Fanon-Mend~s France 
Keynote Speaker 

Mireille Fanon-Mend~s France, President of the Frantz Fanon Foundation in 
Paris. The final session of the Symposium takes place on October 7 from 1-6 pm 
and features two panels with scholars and activists from UNC and other 
institutions. Mireille Fanon Mend~s-France, daughter of Frantz Fanon and a 
noted human rights activist, has spent much of her life building the Fanon 
Foundation. According to her the foundation is dedicated to remaining faithful to 
the "values and forms of engagement that marked the life of Fanon." The 
Foundation was developed as a place of memory, as a meeting place, and as a 
place for sharing and building solidarity between movements in the South and 
North. 



Ranjana Khanna * (Keynote on 2nd day) 
Title of Presentation: Not Available at this time 

Ph.D., 1993 University of York; B.A. 1988 (honors) University of York, 

Ranjana Khanna is Margaret Taylor Smith Director of Women’s Studies and 
Professor, English, Literature and Women’s Studies, Director of Undergraduate 
and Graduate Studies at Duke University. She works on Anglo- and 
Francophone Postcolonial theory and literature, Psychoanalysis, and Feminist 
theory. She has published articles on transnational feminism, psychoanalysis, 
autobiography, postcolonial agency, multiculturalism in an international context, 
postcolonial Joyce, Area Studies and Women’s Studies, and Algerian film. She is 
the author of Dark Continents: Psychoanalysis and Colonialism (Duke University 
Press, 2003) and Algeria Cuts: Women and Representation 1830 to the present 
(Stanford University Press, 2008). Her current book project in progress is entitled 
"Asylum: The Concept and the Practice." Other work includes: "The Ambiguity of 
Ethics: Specters of Colonialism." Feminist Consequences: Theory for the New 
Century. Ed. Elisabeth Bronfen and Misha Kavka. Columbia UP, 2001 and with R. 
Khanna, Barbara Burton, Nouray Ibryamova, Dyan Ellen Mazurana, and S. Lily 
Mendoza. "Cartographies of Scholarship: The Ends of Nation-States, 
International Studies, and the Cold War." Encompassing Gender: Integrating 
International Studies and Women’s Studies. Ed. Mary M~ Lay, Janice Monk, 
Deborah S. Rosenfelt. The Feminist Press, 2002.21-45. 



Eunice Sahle 

(NO PHOTO) 
Presentation Title: Geographies of Violence and Displacement in Kenya, 

1992-2008 

B.A., Political Science/International Development, University of Toronto, Canada; 
M.A, Political Science, University of Toronto, Canada; Ph. D., Political Studies, 
Queen’s University, Canada. 

Eunice Sahle is Associate Professor, African and Afro-American Studies; and 
Associate Professor, International Studies at the University of North Carolina at 
Chapel Hill. She teaches courses on: political economy; human rights and social 
justice movements; and cultural production. Her work includes World orders, 
development and transformation, Palgrave Macmillan, 2010; The legacies of 
Jufius Nyerere : influences on development discourse and pracdce in Africa 
edited with David A. McDonald, Africa World Press, 2002; Post-Development in 
Introduction to international development: approaches, actors, and issues, ed. 
By Paul A. Haslam, Jessica Schafer, and Pierre Beaudet, Oxford Univ Press, 
2009; and Women and political participation in Kenya: evaluating the interplay of 
gender, ethnicity, class and state in Multiparty democracy and political change : 
constraints to democratization in Africa ed. by John Mukum Mbaku, Julius O. 
Ihonvbere, Ashgate, 1998. Her current research focuses on global political 
economy; critical development studies; African Diasporic formations in Canada 
and Europe; refugee studies and political economy of displacement; social 
movements; democracy, human rights and citizenship; feminist political 
economy; political economy of global cities; and cultural production. 



Bereket Habte Selassie 
Title of Presentation: Not Yet Available 

LL.B., Ph.D from the University of London; BA, University of Perugia 

Bereket Habte Selassie is William E. Leuchtenburg Professor of African Studies, 
and Professor of Law at University of North Carolina at Chapel Hill, and he also 
teaches at the University of North Carolina School of Law, and is a specialist on 
African law and government. He has also taught at Georgetown and Howard 
University. His work includes The Making of the Eritrean Constitution: The 
Dialectic of Process and Substance, Red Sea Press, 2003, Conflict and 
intervention in the Horn of Africa, Monthly Review Press, 1980; The executive in 
African governments, Heinemann, 1974. Also, Constitution making in Eritrea : a 
process-driven approach, in Framing the state in times of transition : case studies 
in constitution making Laurel E. Miller, editor ; with Louis Aucoin, United States 
Institute of Peace, 2010, and Constitution making in Eritrea : democratic 
transition through popular participation, in Constitutionalism in Africa : creating 
opportunities, facing challenges editory J. Oloka-Onyango, Fountain Publishers, 
2001. 

Selassie, was high ranking official in the Ethiopian government in the early 
1960’s, but eventually left and joined the guerilla army of the Eritrean People’s 
Liberation Front, and became their representative at the United Nations. After 
Eritrea gained independence, Selassie served as the constitutional commission 
chair and was the principal author of Eritrea’s constitution. In his early career he 
he met Frantz Fanon while in Paris. 



Fouzi Slisli 
Title of Presentation: The Islamic Dimension in the Wretched of the Earth 

B,A, 1993, Mohammed First University w Morocco; M,S, 1995~ University of 
Essex - UK; PhD 2006 in Literature from the University of Essex - UK 

Fouzi Slisli has taught at Essex University (UK), and St Cloud State University 
(USA). is currently Associate Professor in the Department of Women and Ethnic 
Studies at Saint Cloud State University in Minneapolis. He is former editor of the 
Arab-American literary journal, Mizna, and former board member of the Arab- 
American Anti-Discrimination Committee and is currently working on a book, The 
Continuing Relevance of Algeria: Islam, Counterinsurgency and the ’War on 
Terror’. He has published in Critiques: Critical Middle Eastern Studies on Islam in 
Colonial North Africa Islam: The Elephant in Fanon’s The Wretched of the 
Earth (Critical Middle Eastern Studies Volume 17, Issue 1 March 2008) 



Geoges Nzongola-Ntalaja 
Presentation Title: Not Yet Available 

B.A., 1967 Philosophy, Davidson College; M.A., 1968 Diplomacy and 
International Commerce, University of Kentucky; Ph.D., 1975 Political Science, 
University of Wisconsin-Madison. 

Georges Nzongola is Professor, African and Afro-American Studies at the 
University of North Carolina at Chapel Hill (Professor Emeritus, Howard 
University). He is a specialist in African politics, development policy and 
administration, and political theory. He focuses on the political history of Africa 
since the struggle for independence. His work includes The Congo From Leopold 
to Kabila: A People’s History, London and New York,: Zed Books, 2002 that won 
the 2004 Best Book Award of the African Politics Conference Group (APCG), a 
study group of the African Studies Association, the American Political Science 
Association (APSA) and the International Studies Association (ISA); Revolution 
and Counter-Revolution in Africa, Nation-Building and State Building in Africa, 
and Le mouvement d~mocratique au Za~re, 1956-1996. He is the editor of The 
Crisis in Zaire: Myths and Realities and of Conflict in the Horn of Africa, and co- 
editor of the State and Democracy in Africa and of The Oxford Companion to 
Politics of the World (both the first and second editions). Challenges to State 
Building in Africa, African Identities, Vol. 4, No. 1 (April 2006), pp. 71-88. 
He is also the Interim Director of the Africa Governance Institute (AGI), a pan- 
African think tank on democratic and developmental governance in Dakar, 
Senegal, 

In 1999, he served as an expert in conflict mediation and legal drafting to the 
negotiations between the Government of Sierra Leone and the Revolutionary 
United Front (RUF) rebels in Lomb, Togo 

He is past President of the African Studies Association (ASA) and the African 
Association of Political Science (AAPS). 



Linda Catty 
Title of Presentation: Respondent to Mireil~e Fanon-Mendes France 
Keynote 

Linda Carry is Associate Professor in the Department of African American 
Studies at Syracuse University where she served as chair from 2000-05. She is 
a sociologist who focuses on the political economies of gender, race and class 
inequality in national and international spheres. 

Catty is a recognized authority in feminist theoly, and hel work also extends to 
environmental justice issues: She was the principal author and investigator (with 
AAS colleague Kishi Animashaun Ducre) of a maior Fo~d Foundation grant 
awarded to examine the largely unexplored health and social impacts of 
environmental toxins and hazards on the lives of poor women of color, their 
families and communities. Her work includes: Not a Nanny: A Gendered, 
Transnational Analysis of Caribbean Domestic Workers in New York City (in) 
Decolonizing the Academy: Diaspora Theory and African New-World Studies 
2003; The Discourse of Empire and the Social Construction of Gender, (in) 
Scratching the Surface: Canadian Anti-Racist Feminist Thought 2000 
We’re Rooted Here and They Can’t Pull Us Up: Essays in African Canadian 
Women’s History, co-author 1994;and, And Still We Rise: Feminist Mobilization 
in Contemporary" Canada, editor 1993 



Daynali Flores-Rodriguez 
Presentation Title: Language, Power and Resistance: Reading Frantz 
Fanon in a Trans-Caribbean Setting 

Ph.D. May 2011, Comparative Literature, University of Illinois, Urbana- 
Champaign; M.A. 2004, Comparative Literature, University of Illinois, Urbana- 
Champaign; B.A. May 2001,1Comparative Literature (Cum Laude), Universidad 
de Puerto Rico, Rio Piedras 

Professor Flores-Rodriguez’ research investigates why recent Caribbean 
American writers felt the need to revisit Caribbean dictatorships in their fictional 
work and how their stories fared in comparison to similar narrative traditions, 
such as the Latin American dictator novel genre. Edwidge Danticat (Haiti), Julia 
Alvarez (Dominican Republic) and Junot Diaz (Dominican Republic) broaden the 
scope and meaning of dictatorial experiences while asking their readers to 
consider other practices of cultural authoritarianism that are harder to perceive 
and (thus) discuss. Her published work includes: Addressing the FuktJ in Us: 
Junot Dfaz and the New Novel of Dictatorship. In . Trujillo, Trauma, Testimony: 
Mario Vargas Llosa, Julia Alvarez, Edwidge Danticat, and other writers on 
Hispaniola. Antipodas: Journal of Hispanic Studies Fall 2009; Contar la 
dictadura: La nueva po~tica caribe~a en la narrativa corta de Edwidge Danticat." 
Cua.drL vi.um 6.10 (Spring 2009); Cortejo De Sombras by Julian Rios. Reader’s 
Review." Review of Contemporary Ficdon. Winter 2008. Champaign: University 
of Illinois at Urbana-Champaign; and Sol6rzano, Fernanda. "Interview with Arturo 
Ripsten: No Contest." Trans. Daynali Flores-Rodriguez. Discourse: Journal for 
Theoretical Studies in Media and Culture. Vol. 26, 2004.46-57. She has also 
worked as a research assistant for Data Goldman’s work Out of Bounds: Islands 
and the Demarcation of Identity in the Hispanic Caribbean, and has translated 
texts for Simon and Schuster and Dalkey Archive Press. 



Jeffrey O.G. Ogbar 
Presentation Title: Not Yet Available 

BA, 1991, History, minor in African studies, Morehouse College; MA 1993, 
Morehouse College; and Ph.D. (’97) in U.S. History, Indiana University in 
Bloomington 

Jeffrey Ogbar is Professor of History and African American Studies and 
Associate Dean for the Humanities at the University of Connecticut. From 
2003-2009 he served as the Director of the Institute for African American 
Studies. His research interests include the 20th century United States with a 
focus on African American history, particularly black nationalism and radical 
social protest. He has held fellowships at Harvard University’s W.E.B. Du 
Bois Institute for Afro-American Research, where he completed work on his 
book, Black Power: Radical Polidcs and African American Identity, The Johns 
Hopkins University Press, 2004. He also held fellowships at the Schomburg 
Center for Research in Black Culture in New York City, and the Africana 
studies program at the University of Miami where he conducted research for 
his book Hip-Hop Revolution: The Culture and Politics of Rap, University 
Press of Kansas, 2007. His latest book is an edited volume, The Harlem 
Renaissance Revisited: Politics, Arts and Letters, The Johns Hopkins 
University Press, 2010. His other work includes: The Civil Rights Movement: 
Problems in American Civilization, editor. Boston: Houghton Mifflin Company, 
2003; "Puerto Rico en mi Coraz~)n: The Young Lords, Black Power and 
Puerto Rican Nationalism in the U.S., 1966-1972," CENTRO: Journal of the 
Center for Puerto Rican Studies, Spring 2006; and Brown Power to Brown 
People: The Black Panther Party and Latino Radicalism, 1967-1973, in 
Between Culture and Politics: Toward a New History of the Black Panther 
Party, eds. Jama Lazarow and Yoruhu Williams, Durham: Duke University 
Press, 2006. 



Alvaro Reyes 
Title of Pre~entatior~; "Oh Frantz, The Wretched of the Earth Again." 

Ph.D. 2009, in Comparative Literature, Duke University. 

Prof. Reyes is Assistant Professor and a Carolina post-doctoral fellow in the 
UNC Department of Geography and is interested in late twentieth century Black 
Radical theorists and works at the intersection of Urban and Political Geography, 

Comparative Ethnic Studies and Critical Theory. In his dissertation, entitled, 
Can’t go home again: Sovereign entanglements and the Black Radical tradition in 
the twentieth century, Duke University, 2009, he explores the relation between 
the formation of "Blackness" and the Western tradition of sovereignty through the 
works of Stokely Carmichael, Amiri Baraka, Frantz Fanon, and Huey P. Newton. 
He sees the work of Frantz Fanon, whom he asserts, prepares the way for the 
idea of "Blackness" as an ontological resistance beyond, not only for the 
territorial imperative, but also for the logic of sovereignty more generally. His 
other work includes Sovereignty, Indigeneity, Territory: Zapatista Autonomy and 
the New Practices of Decolonization, South Atlantic Quarterly; Spring 2011, Vol. 
110 Issue 2, 505-525. 



Film Screening, Tuesday, October 4 at 7 pm 
Hitchcock Multipurpose Room, Stone Center 

Frantz Fanon: His Life, His Struggle, His Work 
Dir: Cheikh Djemai/Martinique/France/AIgeria/Tunisia 
2001/52 minutes/French with English Subtitles 

Frantz Fanon, His Life, His Struggle, His Work traces the short but eventful life of 
one of the great thinkers of the 20th century, and certainly one of its most 
influential political theorists. 

*Discussion Follows Immediately After the Screening 

Tentative Symposium Program Schedule 

Remembering the Life and Work of Frantz Fanon 
Thursday, October 6 at 7 pm 

Theater/Auditorium, Stone Center 

Opening Program - Keynote Address 
The Contribution of Frantz Fanon to Peoples’ Liberation 

Mireille Fanon-Mend~s France, President, 
Frantz Fanon Foundation, Paris 

Respondent: Linda Carty, Associate Professor 
African American Studies, Syracuse University 



Symposium Program 
Remembering the Life and Work of Frantz Fanon 
Friday, October 7 - 9:00-4:00 pm 
Hitchcock Multipurpose Room, Stone Center 

8:30-9:00 am Coffee 

9:00 am Opening Remarks 

Panel I" Fanon and the Pathway to African Revolution(s) 
9:15 am- 11:00 am 

Moderator: 

Title of Presentation: Not Yet Available 
Georges Nzongola, Professor, African and Afro-American Studies, 
University of North Carolina at Chapel Hill (Prof. Emeritus, Howard 
University) 

Title of Presentation: Not Yet Available 
Bereket Habte Selassie, William E. Leuchtenburg Professor of African 
Studies, and Professor of Law, University of North Carolina at Chapel Hill 

Geographies of Violence and Displacement in Kenya, 1992-2008 
Eunice Sahle, Associate Professor, African and Afro-American Studies 
and Assoc. Prof., International Studies, UNC at Chapel Hill 

Panel I1: Fanonism In Transnational Contexts 
11:15 am -12:30 pm 

Moderator: 

Title of Presentation: Language, Power and Resistance: Reading 
Frantz Fanon in a Trans-Caribbean Setting 
Daynali Flores-Rodriguez, Adjunct Professor, Interamerican University of 
Puerto Rico 

Presentation: The Islamic Dimension in the Wretched of the Earth 
Fouzi $1isli, Associate Professor, Department of Women and Ethnic 
Studies at Saint Cloud State University in Minneapolis 

**Third Panelist to be Named 



*Lunch: (Provided) 12:30-1:30 pm 

*Afternoon Keynote: 1:30-2:30 pm 

Title of Presentation: Not Yet Available 
Ranjanna Khanna, Margaret Taylor Smith Director of Women’s 
Studies and Professor, English, Literature and Women’s Studies, 
Director of Undergraduate and Graduate Studies at Duke University 

Respondent: 

Panel ill: Fanon and the African American Radical Tradition 
2:30- 4:00 pm 

Moderator: 

Tit~e of Presentation: Not Yet Available 
Jeffrey O.G. Ogbar, Professor of History and African American Studies 
and Associate Dean for the Humanities at the University of Connecticut 

Title of Presentation: "Oh Frantz - The Wretched of the Earth Again." 
Alvaro Reyes, Assistant Professor alqd a Carolina post-doctoral fellow in 
the UNC Department of Geography 

**Third Panelist to be Named 



2/The Universal Declaration Model 

This chapter begins to sketch a particular substantive theory of human rights 
that I call the "Universal Declaration model," in recognition of the central role 
of the Universal Declaration of Human Rightsl in establishing the contours of 
the contemporary consensus on internationally recognized human rights. 
Adopted by the United Nations General Assembly on December lo, 1948, by a 
vote of 48-o (with eight abstentions), the Universal Declaration has been 
endorsed, regularly and repeatedly, by virtually all states. For the purposes of 
international action, "human rights" means roughly "what is in the Universal 
Declaration of Human Rights.’’2 This chapter outlines its main features. 
Chapter 3 begins to offer a substantive defense. 

1. The best study of the development and substance of the Universal DecLaration is Morsink 

(x999). See also Samnoy (199o) and FAde and Swinehart (1992). 
2. It is often argued that the Universal Declaration is distinctively Western and thus not really 

universal On the dangers of confusing origins with substance, see §4.1o. But even the claim that the 
West played a dominant role is problematic. 

The principal drafters were Canadian (John Humphrey) and French (Rene Cassin), and the 

American representative on the Commission on Human Rights, Eleanor Roosevelt, played a lead- 
ing role in ushering the Declaration through the UN machinery. But important contributions in 
the drafting were also made by Charles Malik (Lebanon), P. C. Chang (China), Hernan Santa Cruz 
(Chile) and Mexi Parlor (USSR). See Morsink (1.999: zS-34)and Samnoy (x99o: chap. 7). On the 
knportant role of smMI states, see Waltz 

In addition to tweuty Latin American states, thirteen "non-Western" countries voted for the 
Universal Declaration: Afghanistan, Burma, China, Egypt, Ethiopia, India, Iran, lraq, Lebanon, 
P’a.kistan, Philippines, Syria, and Turkey. In other words, "Western" states, understood as the states 
of Europe plus the United States, Canada, Australia, and New Zealand, made up only about a third 
of the votes for the Univers# Declaration. Muslim states provided half as many votes to the final 

total as Western states. 
There simply was no North-South split in 15)48. Quite the contrary, countries from what 

would later be called the Third World were at least as enthusiastic about the Universal Declaration 
as Western countries. The only serious disagreement was within the West, as the Soviet bloc coun- 
tries abstained because they wanted greater emphasis on economic and social rights. (Sandi Ara- 
bia’s abstention rested primarily with disagreements with parts of Articles 16 and x8.) Just one 

country, South Africa, could be ~een as fundamentally opposed to the Declaration (Morslnk 
[1999: 

1. The Universal Declaration Model 

The Universal Declaration of Human Rights includes a short but substantial 

list of rights that has been further elaborated, with modest additions, in a vari- 

ety of later treaties, most notably the 1966 International Human Rights 

Covenants. Table 2.1 provides a list of the rights recognized in these documents. 

In addition to the substance of these internationally recognized human 

rights, to which we will return in Chapter 3, four structural features of the Uni- 

versal Declaration model merit emphasis. 
First, (universal) rights---entitlements--are the mechanism for implement- 

ing such values as nondiscrimination and an adequate standard of living. The 
implications of this choice were discussed in Chapter 1. 

Second, all the rights in the Universal Declaration and the Covenants, with 
the exception of self-determination of peoples, are rights of individuals, not 

corporate entities. §z examines the logic behind this restriction and addresses 

some common misconceptions about individual human rights. We will return 

to the issue of group rights in Chapter lz. 

Third, internationally recognized human rights are treated as an interde- 

pendent and indivisible whole, rather than as a menu from which one may 

freely select (or choose not to select). $3 explores this dimension of the Univer- 

sal Declaration model, with special attention to the relation of civil and politi- 

cal rights to economic, social, and cultural rights. 

Fourth, although these are universal rights, held equally by all human beings 

everywhere, states have near exclusive responsibility to implement them for 

their own nationals. §4 explores the special place of the state in the contempo- 

rary practice of human rights. 

2. Individual Rights 

With the exception of the right to self-determination,3 all the rights in the 

Universal Declaration and the Covenants are the rights of individuals. Enu- 

merations of rights thus typically begin "Every human being .... " "Every- 

one has the right .... " "No one shall be .... " "Everyone is entided .... " 

Even where one might expect groups to appear as right-holders, they do not. 

For example, Article 27 of the International Covenant on Civil and Political 

Ashlid Samnoy correctly notes that the debate in the United Nations in 1948 "gives an impres- 

sion of a massive appreciation of the Declaration. The events were charactesised as ’the most im- 
portant documen| of the century’ (Ecuador), ’a world milestone in the long struggle for human 

rights’ (France), ’a decisive stage in the process of uniting a divided world’ (Haiti), ’an epoch-mak- 

ing event’ (Pakistan) and ’a justification of the very existence of the United Nations’ (the Philip- 
pines)" (1.99o: 21o). 

3. For the remainder of this chapter, I omit further reference to this exception, to which we will 
return in 



The Substance of the Universal Declaration Modet* 

Nondiscrimination (U2, E2, C2) 
Life (U3, C6) 
Liberty and security of person (U3, C9) 
Protection against slavery (U4, C8) 
Protection against torture (U5, C7) 
Legal personality (U6, C16) 
Equal protection of the law (U7, C 14, C26) 
Legal remedy (U8, C2) 
Protection against arbitrary arrest, detention, or exile (ug, C9) 
Access to independent and impartial tribunal (U10, C14) 
Presumption of innocence (U11, C14) 
Protection against ex post facto laws (U! !, C,15) 

Privacy (U12, C17) 
Freedom of movement (UI3, C12) 
Nationality (U 15, C24) 
Marry and found a family (UI6, C23) 
Protection and assistance of families (U16, El0, C23) 
Marriage only with free consent of spouses (UI6, El0, C23) 
Equal rights of men and women in marriage (U16, C23) 
Freedom of thought, conscience, and religion (U 18, C 18) 
Freedom ofopinion and expression (U19, C19) 

Freedom of assembly (U20, C2 !) 

Freedom of association (U20, C22) 
Participation in government (U21, C25) 

Social security (U22, Eg) 

Work (U23, E6) 

lust and favorable conditions of work (U23, ET) 
Trade unions (U23, ES, C22) 
Rest and leisure (U24, E7) 
Adequate standard of living (U25, E 1 l) 

Education (U26, El3) 
Participation in cultural life (U27, E15) 

Self-determination (E 1, C 1) 
Protection of and assistance to children (EIO, C24) 
Freedom fi:om hunger (El 1) 
Health (El2, U25) 
Asylum (U14) 
Property (U 17) 

Compulsory primary education (El4) 
Humane treatment when deprived of liberty (C 10) 
Protection against imprisonment for a debt (C! ! ) 
Expulsion of aliens only by law (C13) 

Prohibition of war propaganda and incitement to discrimination (C20) 
Minority culture (C27) 

* This list includes all rights that receive explicit mention in both the Universal Declara- 
tion and one of the Covenants or receives a full article in one of these three instruments. 

References are to the article, by number is the Universal Declaration (U), Interna- 
tional Covenant on Civil and Political Rights (C) or International Covenant on Eco- 
nomic Social and Cultural Rights (E). 

Rights reads, "In those States in which ethnic, religious or linguistic minori- 

ties exist, persons belonging to such minorities shall not be denied the right, 

in community with the other members of their group, to en}oy their own cul- 

ture, to profess and practise their own religion, or to use their own language." 

Individuals belonging to minorities, not minorities (collective entities), have 

these rights. 

If human rights are the rights that one has simply as a human being, then 

only human beings have human rights; if one is not a human being, by defini- 

tion one cannot have human rights. Because only individual persons are 

human beings, it would seem that only individuals can have human rights. 

Collectivities of all sorts have many and varied rights. But these are not-- 

cannot be--human rights, unless we substantially recast the concept. Although 

it is worth taking seriously claims for radical revisions of the Universal Declara- 

tion model, this chapter is explicitly rdstricted to explicating that model and 

beginning to lay out some of its attractions. In Chapter lz I argue against the 

idea of group human rights and defend the general adequacy of an individual 

human rights approach. 

Society does have legitimate claims against individuals. Individuals do have 

important duties to society,4 many of which correspond to rights of society. 

But from none of this does it logically follow that society, or any other social 

group, has human rights. 

Human rights, however, are not held by atomistic individuals, nor are they 

necessarily corrosive to communityP In addition to being separate persons, in- 

dividuals are participants in many associations and members of a variety of 

communities. And individual rights are a social practice. 

As we saw in Chapter 1, all (human) rights are embedded in a social context 

and have important social dimensions. A’s right to x with respect to B estab- 

lishes and operates through social relationships. Individual and group rights 

differ in who holds the right--individuals or corporate actors--not in their 

ciality. 

In fact, many individual human rights are characteristically exercised, and 

can only be enjoyed, through collective action. Political participation, social in- 

surance, and free and compulsory primary education, for example, are rights 

that would be oflittle significance, or even be incomprehensible, in the absence 

of community. Freedom of association, obviously, is a right of collective action. 

4. These duties, however, are not a condition for the possession or enioyrnent of human fights 
(except in some very limited instances, such as restrictions on the enioy’ment of personal liberty of 

those convicted of serious crimes). One has the same human rights whether or not one discharges 

one’s duties to society. One is a human being, and thus has the same human rights as any other 

human being, whether or not one is a good citizen or even a contributing member of society. 

5. See Howard (1995) for an account of human rights that emphasizes their compatibillt~ with 

strong communities. 



Workers’ rights, family rights, and minority rights are enjoyed by individuals as 
members of social groups or occupants of social rolesA 

Even where group membership is essential to the definition of a human 
right, however, the rights are held by individual members of protected groups 
and not by the group as a collective entity. Families, for example, are protected 
by a number of internationally recognized human rights. From a human rights 
perspective, however, the family is a social group that is valued only because its 
intermediation typically protects, helps to develop, or enriches the life of indi- 
vidual family members? Furthermore, the human rights of families, under- 
stood as associations of rights-holding individuals, apply only against the 
broader society. Families may not exercise their rights in ways that infringe on 
the human rights of their members (or on any other persons). Families may 
not, for example, deny their adult members freedom of religion or the right to 
participate in politics. 

The Universal Declaration envisions individuals deeply enmeshed in "natu- 
ral" and voluntary groups, ranging from families through the state. Due pro- 
cess and equal protection, for example, make no sense except in the context of 
a political community; speech, work, and politics take place only in communi- 
ties; torture and education alike occur only in a social context.~ 

The very ideas of respecting and violating human rights rest on the idea of 
the individual as part of a larger social enterprise. Rights-bearing individuals 
alone cannot effectively implement their rights. Alone, individuals cannot 
make for themselves a life worthy of human beings. Any plausible account of 
human dignity must include membership in society. To paraphrase Aristotle, 
outside of society, one would be either a god or a beast. Or, as Hobbes put it, 
life would be solitary, poor, nasty, brutish, and short. 

6. These rights, however, are universal in the sense that they refer to anyone who should hap- 

pen to be in that class, the membership of which is in principle open to all (in the sense that it is not 

defined by achievement or ascriptlon). 

7. Families, of course, have other (perhaps even more important) dimensions. The love be- 
tween spouses or the often heroic sacrifices parents make for their children lie outside the realm of 

human rights. In much ~ same vehl, freedom of religion and the associational rights of churches 

and religious communities fail to exhaust--even fail to scratch the surface of--the meaning and 

significance of religion. We must not confuse human rights with all good things. 

S. At the risk ofbelaboring the point, consider a few more examples from the Universal Decla- 

ration. Human beings "should act towards one another in a spirit of brotherhood" (Art. ~). "Every- 

one has the right to own property alone as well as in association with others" (Art. 17). "Everyone 

has the right.., to seek, receive and impart information and ideas through any media and regard- 

less of frontlers" (Art. 19). "Everyone has the right to take part in the government of his country" 

(Art. z:t). "Everyone, as a member of society, has the right to social security" (Art. z~). "Everyone 

who works has the right to just and favourable remuneration ensuring for himseif and his family an 

existence worthy of human dignity, and supplemented, if necessary, by other means of so~cial pro- 

tection" (Art. 23). "Everyone has the right to a standard of Living adequate for the health and well- 

being of himself and otehis family" (Art. zS). "Everyone has the right freely to participate in the cul- 

tural life of the community" (Art. 27). 

Nonetheless, a human rights conception of human dignity and political le- 
gitimacy rests on the fact that human beings have an essential, irreducible 
moral worth and dignity independent of the social groups to which they be- 
long and the social roles that they occupy. We will return to this point in Chap- 
ter 3. 

interdependence and Indivisibility 

The Universal Declaration model treats internationally recognized human 

rights hotistically, as an indivisible structure in which the value of each right is 

significantly augmented by the presence of many others. As Article 5 of the 1993 

Vienna Declaration puts it, "All human rights are universal, indivisible and in- 

terdependent and interrelated." 

During the Cold War, this doctrine was regularly challenged. In particular, 

the relationship be~cceen civil and political rights and economic, social, and 

cultural rights was a matter of intense and lively, although not particularly pro- 

ductive or illuminating, controversy. Commentators and leaders in all Soviet 

bloc and most Third World countries regularly disparaged most civil and polit- 

ical rights. Conversely, many Western (especially Anglo-American) conserva- 

tives and philosophers---but, significantly, only the government of the United 

States--disparaged most economic and social rights. 

Such debates have largely receded from international discusslons,9 but their 

legacy remains in the persistence of the categories of civil and political and eco- 

nomic, social, and cultural rights. We should also note that in some Western 

circles a lingering suspicion of economic and social rights persists.L° This is 

particularly true in the United States, where skepticism persists across much of 

the mainstream political spectrum. 

A, THE STATUS OF ECONOMIC AND SOCIAL RIGHTS 

In international discussions it has become almost a reflex to talk of "civil and 

political rights" and "economic, social, and cultural rights." Although I too oc- 

casionall), use these categories, they are seriously misleading. A dichotomous 

9. For example, as of October az, zoo1, only ten states were party to jmt one of the Covenants 
(and five of those had signed but not yet ratified the other). One hundred forty states were parties 
to both (and an additional four had signed but not yet ratified both), http:/Iwww.unhchr.ch/ 
pdf/report.pdf. 

so. The continuing policy relevance of the debate is suggested by a recent issue of The Econo- 
mist (August 18--24, :zool), which devotes its cover, the principal leader, and a three-page Special 

Report to the status of economic and social rights. Given that newspaper’s position on the right of 
the European political spectrum, it is of some significance that the leader accepts (with only 
crate reluctance) the reality of economic and social human rights--although it does question the 
practicality of implementing many and claims that "the moral imperative to stop poverty or dis- 
ease is... not as convincing as the moral imperative to stop torture" (2oor: rg). 



division of any complex reality is likely to be crude and easily (mis)read to sug- 

gest that the two categories are antithetical. This is especially true because the 
dichotomy between civil and political rights and economic, social, and cultural 
rights was born of political controversy, first in working-class political strug- 
gles in the nineteenth and early twentieth centuries and then in Cold War ide- 
ological rivalry. But the argument against economic and social rights has also 
been philosophical, not merely political or polemical. 

Maurice Cranston offers the most widely cited argument that whereas tradi- 
tional civil and political rights to life, liberty, and propertyare "umversa~,"    ~ para- 

mount, categorical moral rights" (1964: 40), economic and social rights "be- 

long to a different logical category" (1964: 54)mthat is, they are not truly 
human rights. ~ As Chapter 1 suggests, I accept universality and paramountcy 
as central indicators of rights that might appropriately be considered human 
rights. But Cranston is simply wrong that internationally recognized eco- 
nomic, social, and cultural rights fail to meet these tests. 

Cranston notes that the right to work, like many other economic and social 
rights, refers directly to a particular class of people rather than all human be- 
ings (1973: 67). Many civil and political rights, though, also fail such a test of 
universality. For example, only citizens who have attained a certain age and 
completed any necessary formalities of registration have the right to vote. 

As for (lack of) paramountcy, Cranston singles out the right to periodic hol- 
idays with pay (1973: 66-67). But is such a right any less important than, say, 

the right of juveniles to separate prison facilities, a right recognized in the In- 

ternational Covenant on Civil and Political Rights? Questions concerning 

paramountcy arise in both cases because the right in question has been speci- 
fied in rather detailed terms (compare §6.4). In the case of paid holidays, the 
full right recognized is a right to "rest, leisure, and reasonable limitation of 

working hours and periodic holidays with pay." Denial of this right would in- 
deed be a serious affront to human dignity; it was, for example, one of the most 

oppressive features of unregulated nineteenth century capitalism. 
In any case, the right to periodic holidays with pay is hardly the typical eco- 

nomic and social right. For example, the right to work is arguably as important 
as most basic civil and political rights; the psychological, physical, and moral 

effects ofpro!onged enforced unemployment may be as severe as those associ- 
ated with denial of, say, t~eedom of speech. A right to education may be as es- 
sential to a life of dignity as freedom of speech or religion. (Economic and so- 
cial) rights to food and health care may be as essential for protecting life as the 
(civil or political) right to life. 

Cranston’s appeal to (ira)practicality is more complex. "’Political rights’ 

11. Cranston goes so far as to claim that such rights "[do] not make sense," and he suggests that 
dairns of such rights probably are not even "intelligible" 0973: 65, 69). 

can be readily secured by legislation.12 The economic and social rights can 

rarely, if ever, be secured by legislation alone" (1964: 37). In fact, however, no 

right can be reliably realized through legislation alone. Unless legislation is 

backed by enforcement, the right is likely to be legally and politically insecure. 

"There is nothing essentially difficult about transforming political and civil 

rights into positive rights," whereas realizing economic and social rights is "ut- 

terly impossible" in most countries (Cranston 1973: 66). "To guarantee civil 

and political rights is relatively cheap, whereas to guarantee economic and so- 

cial rights is potentially enormously cosdy" (Economist ~oo1: zo). Both sides of 

such claims are problematic. 

There are in fact severe impediments to establishing an effective positive 

right to, say, freedom of speech, press, or assembly in North Korea, Liberia, 

Cuba, China) or Burma. Only in particular kinds of political circumstances-- 

for example, where there has already been considerable progress in imple- 

menting many internationally recognized human rights--are civil and politi- 

cal rights likely to be systematically easier to implement. Even then, the 

differences are more matters of degree than kind. And they vary considerably 

from right to right and with time and place. 

If we insist on the standards of, say, Sweden, it may not be false to say that 

realizing most economic and social rights is "impossible" in most countries. 

But Northern European standards for civil and political rights would be nearly 

as "impossible." Resource shortages, as even the most conservative interna- 

tional financial institutions have come to understand, usually are largely attrib- 

utable to poor governance. The problems to which Cranston points are matters 

of political economy, not natural scarcity. 

Because rights impose correlative duties and, as the old moral maxim puts 

it, "ought implies can"mno one has an obligation to attempt what is truly im- 

possible-Cranston argues that it is logically incoherent to hold that economic 

and social "rights" are anything more than utopian aspirations (1973: 68). The 

"can" in "ought implies can," however, refers to physical impossibility; unless 

it is physically impossible, one may still be obliged to try to do something that 

proves to be "impossible," The impediments to implementing most economic 

and social rights, however, are political. For example, there is more than 

enough food in the world to feed everyone; widespread hunger and malnutri- 

tion exist not because of a physical shortage of tbod but because of political de- 

cisions about its distribution. ~3 

This leaves Cranston with little more than an argument that civil and polit- 

~z. He even claims that civil and political rights "generall),... can be secured by fairly simple 

legislation" (t973: 66}. 

a3. In fact} over the past half century famines have occurred only in places where there was 
enough food for everyone within the borders of the famine-stricken country (Sen ~98~; Dreze and 

Sen 1990). 



ical rights are relatively easy to implement. Hugo Adam Bedau advanceg a sim- 
ilar "argument from indifference to economic contingencies" (1979: 36-37). 

Even granting such empirically dubious claims, I cannot see why ease or ex- 
pense of implementation should have any conceptual or moral significance. It 
seems odd to me to suggest that something is a real human right only if it is rel- 
atively easy to implement. Ease of implementation is certainly irrelevant to de- 

termining moral paramountcy. 

B, "POSITIVE" AND ~*NEGATIVE" RIGHTS 

Underlying many criticisms of economic and social rights is the distinction be- 

tween "negative" rights, which require only forbearance or, the part of others, 

and "positive" rights, which require others to provide goods, services, or op- 

portunities. Henry Shue (1979; 198o), however, has shown that this distinction 

is of little moral significance and in any case fails to correspond to the distinc- 
tion between civil and political rights and economic and social rights. 

The right to protection against torture is usually advanced as the archetypal 

negative right: it requires "nothing more" than that the state refrain from in- 

cursions on personal liberty and bodily integrity. But protecting people against 

torture always requires positive endeavors by the state. Guaranteeing this "neg- 

ative" right as a practical political matter requires major "positive" programs 

to train, supervise, and control the police and security forces. In many coun- 

tries this would be not only extremely expensive but also politically "impossi- 

ble" (without changing the regime). 

Conversely, in some circumstances government restraint may be the key to 

realizing the positive-sounding right to food. Consider government develop- 

ment programs that in numerous Third World countries have encouraged pro- 

ducing cash crops for export rather than traditional food crops for local con- 

sumption. In such cases, the right to food would have been better realized if the 

government had done "nothing more" than refrain from interfering with agri- 

cultural incentives (compare Shue x98o: 41-45). 

All human rights require both positive action and restraint on the part of 

the state?4 Furthermore, whether a right is relatively positive or negative usu- 

ally depends on historically contingent circumstances. For example, the right 

to food is more of a negative right in the wheat fields of Kansas than in Watts or 

East Los Angeles. Equal protection of the law is somewhat more positive in the 

South Bronx than in Stockholm. In Argentina, protection against torture was a 

very positive right indeed in the late 197os. Today it is a much more negative 

right. 

14. Shue (t98o: 5z-6~) usefully dlstiIxgulshes duties to avoid depri~ng, duti~ to protect from 
deprivation, and duties to aid tM d~fived. Most rights demand all tMee kinds of duties in at least 
some cffcums~ances, 

Even if all civil and political rights were entirely negative, though, they 

would not therefore deserve priority. Cranston (~964: 38) and Bedau (~979: 38) 

suggest that "negative" civil and political rights deserve priority because their 

violation involves the direct infliction of injury (an act of commission), 

whereas violating "positive" economic and social rights usually involves only 

the failure to confer a benefit (an act of omission). Even accepting this (false) 

description of the rights, Shue shows that often there is little moral difference. 

Imagine a man stranded on an out-of-the-way desert island with neither 

food nor water. A sailor from a passing ship comes ashore but leaves the man 

to die. This act of omission is as serious a violation of human rights as stran- 

Fling him, an act of commission. It is killing him, plain and simple--indirectly 

through "inaction" but iust as surely, and perhaps even more cruelly (Shue 

1979: 72-75). The moral difference lies not in the essential character of the acts 

per se but in contingent, empirical clrcflmstances. In each case, culpable killing 

OCCURS, 

C. THE RIGHT TO PROPERTY 

Finally, we can note that most critics of economic and social rights do not in 

fact reject all such rights. Quite the contrary, almost all accept a right to private 

property. 

For example, Cranston, like Locke, offers a list of exactly three basic human 

rights, to life, liberty, and property ("estates" in Locke’s older terminology).Is 

But Cranston never thinks to challenge the status of the (economic) human 

right to private property36 Quite the contrary, he concludes h~s property chap- 

ter by insisting that property "is inseparable from liberty" (1973: 5o). t7 

Advocates of such a view face the insurmountable task of providing a plau- 

sible theoretica! ground that yields precisely this one economic right. For ex- 

ample, property is often defended because it provides needed resources and 

space for the effective exercise of liberty. A right to work, however, seems at 

least as plausible a way to ensure resources for every person, given what we 

know about the tendency of private property to be very unevenly distributed 

and readily alienated in most legal systems. 
This is not to criticize a limited right to property. Such a right can make an 

xS- From a more explicitly libertarian perspective, Tibor Machan devotes considerable effort to 
arguing for "the nonexistence of basic welfare rights" (Machan [1989: ~oo-~a3, 193-:~o5] ) ~hile giw 
ing centrality of place in his scheme to the right to property. Compare Buzz (x997; 6o-68}. 

i6. This suggests that he, quite bizarrely, considers it a civil or political right. Compare Machan 

(1999: 4, 86). This is occasionally even argued explicitly (e.g., Yates [a995: la3]; Hernandez-Truyol 
[19~6-1997: ~z41). But if private property is not an economic right--and an often extravagant one 
at that it is hard to imagine what is. 

17. Even if true, this is largely irrelevant. Enough food to remain alive and guaranteed rest and 
leisure are also inseparable from libert% but Cranston denies human rights to these things. That a 
is essential to the enjoyment of x, to which we have a haman right, &ms nol make a a human right. 



important contribution to a life of dignity. But this single economic right alone 

simply cannot provide economic security and autonomy for all. In fact, for 

many people--in the Western world, most peopIe, whose principal "property" 

is their labor power or skills--other economic and social rights would seem to 

be a better mechanism to realize economic security and autonomy. 

t~. TRA~rSCE~I)~r¢~ ~CH~ r~CrlOTO~r 

The conventional dichotomy also obscures the immense diversity within each 
of its two classes. Consider the great variety of rights in the category of civil and 
political rights. Rights to life, protection against discrimination, prohibition of 
slavery, recognition before the law, protection against torture, and nationality 
provide bodily, legal, and moral integrity to individuals. Rights to habeas cor- 
pus, protection against arbitrary arrest and detention, the presumption of in- 
nocence, and protection against ex post facto laws provide procedural guaran- 

tees for individuals in their dealings with the legal and political system, and 
especially the criminal law. The rights to freedom of thought, conscience, 
speech, press, association, and assembly define both a private sphere of con- 
science and belief and a public space in which these "private" issues, as well as 
public concerns, can be freely discussed, criticized, and advocated. The right to 
popular participation in government, and many public aspects of civil liberties 
such as the freedoms of speech, press, and assembly, empower citizens to par- 
ticipate in politics and exercise some control over the state. 

Economic, social, and cultural rights are no less varied. The rights to food 
and access to health care provide survival and minimal physical security against 
disease or injury: Rights to social security, work, rest and leisure, and trade 
unions reflect not only the material necessity of labor but also the fact that 
meaningful work is in itself highly satisfying and can be central to personal " 
dignity and development. The rights to education, to found and maintain a 
family, and to participate in the cultural life of the community provide social 

and cultural membership and participation. 
In fact, affinities are often as striking across as within the conventional cate- 

gories. The right to work, for example, is a right to economic participation that 

is instrumenta!ly and intrinsically valuable in ways very much like the right to 
political participation. Cultural rights are perhaps most closely related to indi- 
vidual civil liberties, given the integral place of religion, public speech, and the 

mass media in the cultural life of most communities. The social or cultural 
right to education is intimately connected with the civil or political rights to 
freedom of speech, belief, and opinion, and so forth. 

Abandoning the conventional dichotomy can give us a clearer picture of the 
nature and range of human rights and allow us to see much more clearly their 

manifold interrelafionships)S Our lives--and the rights we need to live them 

18. For one alternative typology, see Oonneny and Howard (088). 

with dignity--do not fall into largely separate political and socioeconomic 
spheres. Economic and social rights usually are violated by or with the collu- 
sion of elite-controlled political mechanisms of exclusion and domination. 
Poverty in the midst of plenty is a political phenomenon. Civil and political 
rights are often violated to protect economic privilege. We must think about, 
and categorize, human rights in ways that highlight rather t~han obscure such 

social realities. 
In particular, we must overcome the dangerous illuslon--shared by conser- 

vative critics of economic and social rights, radical critics of civil and political 
rights, and authoritarian regimes of various types--that the state can be a neu- 
tral instrument of technocratic management and an impartial arbiter of politi- 
cally neutral rules of social order. Those who wield political power often do not 
rise above their personal, group, party, or class interests. Rarely do they exercise 

their power completely uninfluenced b~¢ such affiliations. 

How one thinks about human rights does not and cannot determine politi- 
cal practice. Nonetheless, certain ways of thinking, such as about the tradi- 
tional dichotomy, can help to support widely prevalent patterns of human 

rights violations. In every country where ruling elites have been able to enforce 

such a dichotomization of human rights, the consequence has been the system- 
atic violation of a wide range of internationally recognized human rights)9 

Conversely, well-conceived theory, even at the very basic level of classificatory 
schemes, can aid in the struggle for greater respect for human rights. 

The careful reader wilt note that this section has not directly defended the 

interdependence and indivisibility of the rights recognized in the Universal De- 
claration. (Section 3.4 begins to make such an argument, which is pursued fur- 
ther in the discussions of cultural relativism in Part II.) By undermining the 

conventional dichotomy between civil and political rights and economic, so- 

cial, and cultural rights, however, it has addressed one of the principal philo- 
sophical and political challenges posed to this central element of the Universal 
Declaration model. 

4. The 5tare and International Human Righls 

If human rights are txeld universally~that is, equally and by all--one nfight 
imagine that they hold (universally) against all other individuals and groups. 
Such a conception is inherently plausible and in many ways morally attractive. 

It is not, however, the dominant contemporary international understanding 
(compare §4.~o). 

19. Ks an American, [ want to note explicitly that this includes the United States, where eco- 

nomic and social rights are systematically violated in significant measure because they still are seen 

as not really matters of rights (entitlement) but as considerations of justice, charity, or titiliW. 



NATIONAL IMPLEMENTATION OF 

INTERNATIONAL HUMAN RIGHTS 

Internationally recognized human rights impose obligations on and are exer- 
cised against sovereign territorial states. "Everyone has a right to x" in contem- 
porary international practice means "Each state has the authority and respon- 
sibility to implement and protect the right to x within its territory." The 
Universa! Declaration presents itself as "a common standard of achievement 
for all peoples and nations"--and the states that represent them. The 
Covenants create obligations only for states, and states have international 
human rights obfigations only to their own nationals (and foreign nationals in 
their territory or otherwise subject to their jurisdiction or control). 

Human rights norms have been largely internationalized. Their implemen- 
tation, however, remains almost exclusively national. As we will see in Chapter 

8, contemporary international (and regional) human rights regimes are super- 
visory mechanisms that monitor relations between states and citizens. They are 

not alternatives to a fiandamentally statist conception of human rights. Even in 
the strong European regional human rights regime, the supervisory organs of 
the European Court of Human Rights regulate relations between states and 
their nationals or residents. 

The centrality of states in the contemporary construction of international 
human rights is also clear in the substance of recognized rights. Some, most 

notably rights of political participation, are typically (although not universally) 
restricted to citizens. Many obligations--for example, to provide education 
and social insurance--apply only to residents. Virtually all apply to foreign na- 
tionals only while they are subject to the jurisdiction of that state. 

Foreign states have no internationally recognized human rights obligation 
to protect foreign nationals abroad from, for example, torture. They are not 

even at liberty to use more than persuasive means on behalf of, for example, 

foreign victims of torture. Current norms of state sovereignty still prohibit 

states from acting coercively abroad against torture and virtually all other vio- 
lations of human rights.20 

This focus on state-citizen relations is also embedded in our ordinary lan- 
guage. The human rights of a person who is beaten by the police have been vi- 
olated, but it is an ordinary crime, not a human rights violation, to receive an 
otherwise identical beating at the hands of a thief or an irascible neighbor. In- 
ternationally, we distinguish human rights violations from war crimes. Even 
when comparable suffering is inflicted on innocent civilians, we draw a sharp 
categorical distinction based on whether the perpetrator is (an agent of) one’s 
own government or a foreign state, 

Although neither necessary nor inevitable, this state-centric conception of 

20. Genocide seems to be emerging as an exception. See Chapter 14. 

human rights has deep historical roots. The idea of human rights received its 

first mature expression in, and remains deeply enmeshed with, liberal social 
contract theory, the only ma)or tradition of political theory that assumes that 
individuals are endowed with equal and inalienable rights. And the contractar- 
inn notion of the state as an instrument for the protection, implementation, 
and effective realization of natural rights is strikingly similar to the conception 
of the state in international human rights instruments, Both measure the legit- 
imacy of the state largely by its performance in implementing human rights, 

The restriction of international human rights obligations to nationals, resi- 
dents, and visitors also reflects the central role of the sovereign state in modern 
politics. Since at least the sixteenth century, states have struggled, with consid- 
erable success, to consolidate their internal authority over competing local 

powers. Simultaneously, early modern states struggled, with even greater suc- 
cess, to free themselves from imperial ~nd papal authority. Their late modern 

successors have jealously, zealously, and (for all the talk of globalization) largely 
successfully fought attempts to reinstitute supranational authority. 

With power and authority thus doubly concentrated, the modern state has 
emerged as both the principal threat to the enjoyment of human rights and the 
essential institution for their effective implementation and enforcement. Al- 
though human rights advocates have generally had an adversarial relationship 
with states, both sides of this relationship between the state and human rights 

require emphasis. 

B. PRINCIPAL VIOLATOR AND ESSENTIAL PROTECTOR 

Early advocates of natural (human) rights emphasized keeping the state out of 

the private lives and property of its citizens. In later eras, working men, racial 
and religious minorities, women, and the colonized, among other dispossessed 

groups, asserted their human rights against states that appeared to them prin- 
cipally as instruments of repression and domination, In recent decades, most 
human rights advocates, as symbolized by the work of groups such as Amnesty 
International, have focused on preventing state abuses of individual rights. 
Given the immense power and reach of the modern state, this emphasis on 
controlling state power has been, and remains, both prudent and productive. 

The human rights strategy of control over the state has had two principal di- 
mensions. Negatively, it prohibits a wide range of state interferences in the per- 
sonal, social, and political lives of citizens, acting both individually and collec- 

tively. But beyond carving out zones of state exclusion, human rights place the 
people above and in positive control of their government. Political authority is 
vested in a free citizenry endowed with extensive rights of politica! participa- 
tion (rights to vote, freedom of association, free speech, etc.). 

Precisely because of its political dominance in the contemporary worid, 
however, the state is the central institution available for effectively implement- 



ing internationally recognized human rights. "Failed states" such as Somalia 
suggest that one of the few things as frightening in the contemporary world as 
an efficiently repressive state is no state at all. Therefore, beyond preventing 
state-based wrongs, human rights require the state to provide certain (civil, po- 
litical, economic, social, and cultural) goods, services, and opportunities. 

This more positive human rights vision of the state also goes back to seven- 
teenth and eighteenth century social contract theories. Contractarians such as 
Locke, Kant, and Paine emphasized that the rights one possesses naturally, sim- 
ply as a human being, could not be enjoyed in a state of nature. Society and 
government are essential to the enjoyment of natural or human rights, in fact, 
within the contractarian tradition the legitimacy of a state can largely be mea- 
sured by the extent to which it imp!ements and protects natural rights. 

The essential role of the state in securing the enjoyment of human rights is, 
if anything, even clearer when we turn from theory to practice. The struggle of 
dispossessed groups has typically been a struggle fbr full legal and political 
recognition by the state, and thus inclusion among those whose rights are pro- 
tected by the state. Opponents of racial, religious, ethnic, and gender discrimi- 
nation, politica! persecution, torture, disappearances, and massacre typically 
have soughtnot simply to end abuses but to transform the state from a preda- 
tor into a protector of rights. 

The need for an active state has always been especially clear for economic 
and social human rights. Even early bourgeois arguments emphasizing the nat- 
ural right to property stressed the importance of active state protection. In fact, 
the "classic" liberalism of the eighteenth and nineteenth centuries saw the state 
as, in large measure, a mechanism to give legal form and protection to private 
property rights. Since the late nineteenth century, as our conceptions of the 
proper range of economic and social rights have expanded, the politics of eco- 
nomic and social rights has emphasized state provision where market and fam- 
ily mechanisms fail to ensure enjoyment of these rights. 

A positive role for the state, however, is no less central to civil and political 
rights. The effective implementation of the right to nondiscrimination, for ex- 
ample, often requires extensive positive actions to realize the underlying value 
of equality. Even procedural rights such as due process entail substantial posi- 
tive endeavors with respect to police, courts, and administrative procedures. 
And free, fair, and open elections do not happen through state restraint and 
action. The state must not merely refrain from certain harmful actions but cre- 
ate a political environment that fosters the development of active, engaged, au- 
tonomous citizens. 

Because human rights first emerged in an era of personal, and thus often ar- 
bitrary, rule, an initial emphasis on individual liberty and state restraint was 
understandable. As the intrusive and coercive powers of the state have grown-- 
steadily, and to now frightening dimensions--an emphasis on controlling the 

state continues to make immense political sense. The language of human rights 
abuses and violations continues, quite properly, to focus our attention on com- 
bating active state threats to human rights. 

Nonetheless, a state that does no active harm itself is not enough. The state 
must also include protecting individuals against abuses by other individuals 
and private groups. The "classic" right to personal security, for example, is 
about safety against physical assaults by private actors, not iust attacks by 
agents of the state. The state, although needing to be tamed, is in the contem- 
porary world the principal institution we rely on to tame social forces no less 
dangerous to the rights, interests, and dignity of individuals, families, and 
communities. 

Other strategies have been tried or proposed to control the destructive ca- 
pacities of the state and harness its capabilities to realize important human 
goods and values. The virtue or wisdom of leaders, party members, or clerics, 
the expertise of technocrats, and the special skills and social position of the mil- 
itary have seemed to many to be attractive alternatives to human rights as.bases 
of political order and legitimacy. But the human rights approach of individual 
rights and popular empowerment has proved far more effective than any alter- 
native yet tried--or at least that is how I read the remarkably consistent col- 
lapse of dictatorships of the left and right alike over ’the past two decades in 
Latin America, Central and Eastern Europe, Africa, and Asia (although not 
Iyet?] in most of the Middle East). 

Most of the alternatives to human rights treat people as objects rather than 
as agents, beneficiaries but not right-holders. They rest on an inegalitarian and 
paternalistic view of the average person as someone to be provided for, a pas- 
sive recipient of benefits, rather than a creative agent with a right to shape his 
or her life. Thus even if we overlook their naively benign view of power and the 
state, they grossly undervalue both autonomy and participation. Or, to use the 
language that I develop in Chapter 3, they fail to treat citizens with equal con- 
cern and respect. This requirement is the substantive core of the Universal De- 
claration model. 
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we reject Washington’s filthy climate & oil politics 
at the U5A’s Durban Consulate - 303 Pixley Kaseme St (West St) - 

join a peaceful sidewalk picket: Wednesday, 31 August, 4-5pm 
¯ The Obama Administration is waging oil/gas wars in the Middle East, Central Asia and North Africa; 

¯ Washington promotes deep-sea oil drilling in spite of BP’s Gulf spill, dangerous gas fracking and nuclear energy; 

¯ Washington refuses to make serious emissions cuts - offering just 3% below 1990 levels - leaving Africa to fry; 

¯ in multilateral climate talks, at the Copenhagen 2009 COP15 Washington "blew up the UN" (says Bill McKibben, 
350.org), and at Cancun’s COP16 promoted carbon trading and pushed the World Bank to run climate finance; 

¯ WikiLeaks disclosures of cables prove the US State Department resorts to bribery and bullying to get its way; 

¯ for Durban’s December 2011 COP17, lead State Dep’t negotiator Todd Stern refuses to endorse K¥oto Protocol 
binding emissions cuts and allow a new post-2012 commitment round; 

¯ Durban will be known as the place K¥oto -- and prospects for a stable climate - died, thanks to these yanks; 

¯ Stern has already sworn there will be no overall climate deal in Durban, he also reneged on Hillary Clinton’s 
Copenhagen promise of a $100 billion Green Climate Fund, he rejects the very idea of paying the US climate debt 
to Africa, and so he is passing the buck to for-profit financial markets; 

and hundreds of US citizens and Canadians arrested at the White House oppose 
US import of filth~Tar Sands oil. The~:- have a chance to win i._ we hs ow solidarit~_-~! 

protest Todd Stern 

issued by Climate Justice activists at SDCEA, CCS and 
groundwork, and individuals/groups associated with 

Climate Justice Now!-KZN (082 982 6939, 083 425 1401) 
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http://www.assaf.org.za/2011/O8/durban-on-a-pathway-towards-a-low-carbon-city/ 

Durban on a pathway towards a low carbon city 

Climate change mitigation and adaptation opportunities for the city of Durban in transitioning to 
a low carbon city are the focus of a consensus study commissioned by the eThekwini 
Municipality and completed by the Academy of Science of South Africa (ASSAf). 

The report entitled To~,’ards a Lou: Carbon City: Focus on Durban identifies key areas of 
intervention that would position Durban on a pathway towards a low carbon city. 

Climate change is one of the most significant global issues of our time. The population of Africa 
is particularly vulnerable to the impacts of climate change and has done comparably little to 
cause the phenomenon. South Africa, on the other hand, in addition to being vulnerable to the 
impacts of climate change, is a major contributor to climate change through its heavy 
dependence on fossil fuels, particularly coal. Cities are recognised as major contributors to 
climate change as they are densely populated with high levels of consumption and energy-use. 
Hence, they have a major role to play in finding solutions to the problem. 

The report provides 12 key strategic recommendations, as well as sector-specific 
recommendations, which Durban needs to address in order to transition to a low carbon city. 
While focusing on Durban, the recommendations are generally applicable to cities in developing 
countries and can be used as a guideline for local governments in other cities. 

In the report the critical issue oftransitioning to a low carbon city in the face of high levels of 
unemployment and the need for economic development is addressed by emphasising the need to 
shift to a green economy. The green economy provides an overarching framework in which all 
activities can be steered in a coordinated way in a low carbon and sustainable direction. 

To ensure that climate change policies and actions can be developed and implemented 
effectively and efficiently, with the full support of the political leadership of the city and local 
citizens, it is essential for co-benefits of climate change to be emphasised. Furthermore, a strong 
drive to ensure multi-level governance and the recognition of the role of visionary leaders or 
local champions is necessa~¯ for low carbon development in the city. 

Other recommendations urge the city of Durban to promote low carbon lifestyles and play a 
leadership role in reducing upstream carbon emissions. An understanding of the carbon footprint 
of the city from a consumption perspective is important. 

Land-use planning also plays a key role in low carbon development. Key principles include 
combating urban sprawl, compacting city form, decentralising urban opportunities, promoting 
sustainable neighbourhood planning, and a shared vision of spatial development in the city 
amongst all stakeholders. 



Traditionally, mitigation and adaptation activities have developed separately in cities, frequently 
residing in different municipal departments. There is a need to develop a strong drive to integrate 
mitigation and adaptation activities across the municipality. 

Urgent attention must be given to the industrial and transport sectors, as they are recognised as 
the major greenhouse gas emitters in the city. Energy efficiency in buildings is often hailed as 
the ’low-hanging fruit’ in the low carbon transition process, as actions can be implemented more 
easily than in other sectors such as transport, it is recommended that eThekwini Municipality 
extends its focus on energy efficiency in municipal buildings to the broader built environment in 
the city. 

The city of Durban has been a leader in South Africa with regard to climate change adaptation 
and mitigation initiatives and the release of the report coincides with the city’s hosting of the 
17th Conference of the Parties (COP) of the United Nations Framework Convention on Climate 
Change in 2011. 

Dr Debra Roberts (Deputy Head: Environmental Planning and Climate Protection) said: "This 
marks another important step in Durban’s journey to becoming a climate smart city. A city in 
which a low carbon, green economy provides opportunities for both climate change mitigation 
and adaptation and fosters a new form of urban development that ensures ecological integrity and 
human well being". 

Daily News 

Durban needs to be a low carbon city 

August 25 2011 at 06:00am 
durbanweb 

1NLSA 

LAEA MEDLEY 

DURBAN needs to become a "low carbon city", and has been put on the pathway to being 
"climate-smart", in preparation for this year’ s Conference of the Parties (COP 17). 

The Academy of Science of SA (ASSAf) launched a report on a study which identifies key areas 
of intervention that would prepare Durban, the host of COP17, for becoming a low carbon city. 
AS SAf was commissioned to compile the report by the eThekwini municipality’s environmental 
planning and climate protection department. 

The report, titled "Towards a Low Carbon City: Focus on Durban", focuses on a local and 
national context, achieving low carbon governance and citizen~, as well as recommendations for 
both citizens and governments on how to make Durban "green". 



One of the main recommendations is to give urgent attention to the city’s transport sector. 
"Transport is a tricky issue," said AS SAf’ s executive officer, Prof Roseanne Diab. "We must 
encourage people to stop using their cars and start using public transport." 

Other recommendations include decentralising urban areas and using rural areas to their full 
potential, and planting roof-top gardens in the city. Diab explained that South African cities 
should play a critical role in addressing climate change. "Durban, Johannesburg, and Cape Town 
are responsible for 21 percent of South Africa’s greenhouse gas emissions," she said. 

laea.m edl ey@inl, co.za 

Durban Unveils Low-Carbon Road Map Ahead Of Climate Gathering 

26 August, 2011 

The Academy of Science of South Africa has produced a report highlighting climate change mitigation 

and adaptation opportunities for the City of Durban entitled ’Towards a Low Carbon City: Focus on 

Durban’. 

The report was commissioned by the eThekwini municipality and provides 12 strategic 

recommendations, as well as sector-specific recommendations for Durban to transition to a low-carbon 

city. 

The eThekwini municipality recognises that urgent attention should be given to the industrial and 

transport sectors, as these are the major greenhouse-gas emitters in the city. 

It was recommended that eThekwini municipality extend its focus on energy efficiency in municipal 

buildings to the broader built environment in the city. Energy efficiency in buildings is often hailed as the 

’low-hanging fruit’ in the low-carbon transition process, as actions can be implemented more easily than 

in other sectors such as transport. 

Transitioning to a low-carbon city in the face of high levels of unemployment and the need for economic 

development was addressed in the report by emphasising the need to shift to a green economy. 

There was a need to integrate mitigation and adaptation activities across the municipality, because 

traditionally, mitigation and adaptation activities have developed separately in cities, frequently residing 

in different municipal departments. 

A strong drive to ensure multilevel governance and the recognition of the role of visionary leaders, or 



local champions, was viewed as necessary for low-carbon development in the city. This would ensure 

that climate change policies and actions were developed and implemented effectively and efficiently, 

with the full support of the political leadership of the city and local citizens. 

Land-use planning also plays a key role in low-carbon development. Key principles include combating 

urban sprawl, compacting city form, decentralising urban opportunities, promoting sustainable 

neighbourhood planning, and a shared vision of spatial development in the city amongst all 

stakeholders. 

Other recommendations urged the City of Durban to promote low-carbon lifestyles and play a 

leadership role in reducing upstream carbon emissions. An understanding of the carbon footprint of the 

city from a consumption perspective was important. 

"This marks another important step in Durban’s journey to becoming a climate smart city. A city in 

which a low-carbon, green economy provides opportunities for both climate change mitigation and 

adaptation and fosters a new form of urban development that ensures ecological integrity and human 

well being," said eThekwini Environmental Planning and Climate Protection deputy head Debra Roberts. 

The release of the report coincides with the city’s hosting of the seventeenth Conference of the Parties 

of the United Nations Framework Convention on Climate Change, later in 2011 

Source: www.polity.org.za 

Greener pastures visualised for Durban 

VICTORIA JOHN -Aug 26 2011 00:07 

A new study released in Durban this week has made sweeping recommendations about how to reduce 

the city’s carbon footprint, including energy generation through biomass suited to a subtropical climate 

and increased local production to reduce the burning of fossil fuels in transporting goods. 

The Academy of Science of South Africa’s (Assaf) 250-page study, "Towards a Low-Carbon City: Focus on 

Durban", precedes the city’s hosting of the United Nations Climate Change Conference, or COP 17, later 

this year and has implications for metropolitan governance throughout South Africa. 

The report highlights the fact that as cities account for 80% of the world’s greenhouse-gas emissions, 

they should take the lead in reducing their carbon footprint. South Africa has announced a target of a 

34% reduction in greenhouse-gas emissions by 2020. 

Assaf president Robin Crewe said it was widely acknowledged that African countries and their 

vulnerable populations would be hardest hit by climate change as they had fewer adaptive options. 



Yet the transition in Africa to "low-carbon" cities could be seen as an economic opportunity, not a 

burden, Assaf’s report argues. 

Such development offers significant co-benefits, including improved public health as a result of reduced 

air pollution, greater agricultural productivity and greater water and energy security. 

Assaf recommends that every action, investment, regulation or decision should contribute to building a 

city economy that is "low carbon, resource efficient and socially inclusive". 

Assaf chief executive Roseanne Diab said a green economy could create employment opportunities. 

About 33% of Durban’s 3.4-million inhabitants were poor and more than 35% of the economically active 

population was unemployed. 

More than 69% of residents were black, 41% of them poor. 

The trade-offs of becoming a low-carbon city should be highlighted to elevate the issue of climate 

change to a higher level, Diab said. 

This was particularly the case in a city in which there was a focus on more pressing issues, with poor 

public awareness and scarce resources. 

"Durban has a subtropical climate that is favourable [for the production of] renewable energy from 

biomass. If we can’t do this in Durban then where can we do it?" she asked. 

Innovation through partnerships must also be encouraged, the study recommends. 

The eThekwini municipality should foster technological and social innovation by linking up with local 

universities, businesses and communities. 

Low-carbon lifestyles should be encouraged and to do this, residents’ shopping trolleys should be 

analysed to get to the bottom of their carbon-emitting habits. 

The report found that many goods and services enjoyed in one city were produced in another and fossil 

fuels were burned in moving consumables between destinations. Local production of goods and services 

would thus contribute to low-carbon development globally. 

Diab suggested cities should "produce local, buy local". 

The report says land use has a substantial effect on greenhouse-gas emissions and Durban must combat 

urban sprawl. It should also pay urgent attention to industry, responsible for 45% of the emissions in the 

city, and the transport sector, responsible for 25%. 



It calls for the enforcement of the "polluter pays" principle and for the authorities to confine revenue to 

investment in industries that favour low-carbon activities and provide strong local social benefits. 

Waging war on Durban’s poison 

VICTORIA JOHN - Aug 23 2011 16:22 

Can cities in developing countries, including South Africa, realistically be expected to reduce their toxic 

greenhouse gas emissions when they have more urgent problems deriving from poverty, disease and 

inequality? 

Emphatically yes, said a major new study released in Durban on Tuesday. 

The Academy of Science of South Africa’s (Assaf) 250-page study, Towards a Low-Carbon City: Focus on 

Durban, comes in the run-up to the city’s hosting of the United Nations Framework Convention on 

Climate Change (COP 17) later this year. 

Cities globally account for 80% of toxic greenhouse gas emissions, so it should be they who take the lead 

in reducing their carbon footprints. And South Africa has announced its target of a 34% reduction in 

greenhouse gas emissions by 2020 

But it is widely acknowledged that African countries, with their vulnerable populations, will be hardest- 

hit by the effects of climate change, said Assaf president Professor Robin Crewe. This is because African 

countries have fewer adaptive options than developed countries do. 

Yet the transition to "low-carbon" cities on the continent can be seen as an economic opportunity, not a 

burden, Assaf’s report argues: "A low-carbon pathway should not be viewed as one that precludes 

economic growth, but rather as an opportunity to deliberately shape future development such that it 

accords with low-carbon principles." 

The eThekwini municipality commissioned Assaf to identify ways of putting Durban on the low-carbon 

path. The city wants to "reduce its greenhouse gas emissions and increase its carbon sinks, while 

simultaneously adapting to anticipated climate change impact", the study notes. 

Assaf, which advises government on critical scientific issues, said the rhetoric of climate change policy 

should shift from "limitation", "constraint" and "reduction" to an emphasis on investments in new 

technology and creating low-carbon jobs. 



"Low-carbon development also offers significant co-benefits that are pertinent for developing countries, 

such as improved public health as a result of reduced air pollution, greater agricultural productivity, and 

greater water and energy security, among others," the study says. 

It makes 12 specific recommendations for putting Durban on the low-carbon path -- ones it says other 

developing cities could adopt. The city must shift towards a green economy by ensuring that every 

action, investment, regulation or decision contributes to building an economy that is "low-carbon, 

resource-efficient and socially inclusive". 

Professor Roseanne Diab, CEO of Assaf, said at Tuesday’s launch that the move to a green economy is 

"critical and not just rhetoric". 

"A green economy has the potential to bring about employment opportunities," she said. "We were 

mindful of the fact that we were dealing with a high rate of unemployment and poverty in Durban. We 

knew that the reality on the ground needed to be brought into the recommendations." 

Other recommendations included the need to emphasise climate change co-benefits, for example, 

improved public health as a result of reduced air pollution, greater agricultural productivity, and greater 

water and energy security. 

The "win-wins" and "trade-offs" across the municipality need to be highlighted. If a city is "focusing on 

more pressing issues, if public awareness is poor and if resources are scarce, then emphasising co- 

benefits can elevate the issue of climate change to a higher level", Diab said. 

"Durban has a subtropical climate that is favourable [to produce] renewable energy from biomass -- and 

if we can’t do this in Durban then where can we do it?" she asked, illustrating one of the business 

benefits the transition to a low-carbon city could offer. 

Innovation through partnerships must also be encouraged, the study recommends. The eThekwini 

municipality should foster technological and social innovation by linking up with local universities, 

businesses and communities. 

The report says land use has a substantial effect on greenhouse gas emissions and Durban needs to 

combat urban sprawl. So too, it must pay urgent attention to industry -- responsible for 45% of the 

greenhouse gas emissions in the city -- and the transport sector, next in line with 25%. 

Speaking at Tuesday’s launch, eThekwini municipality councillor Tex Collins welcomed Assaf’s 

recommendations. "We need to change political ideology to make this work. I can tell you that I am 

going to take this [the report] and shove it down everybody’s throats," he said. 



Durban releases its low carbon strategy to 
coincide with COP 17 
Climate Connect News, London, 24 August 2011: Climate change mitigation and 
adaptation opportunities for the city of Durban in transitioning to a low carbon city are 
the focus of a consensus study commissioned by the eThekwini Municipality and 
completed by the Academy of Science of South Africa (ASSAf), stated a news release. 
The report entitled "Towards a Low Carbon City: Focus on Durban" identifies key areas 
of intervention that would position Durban on a pathway towards a low carbon city. 

The report provides 12 key strategic recommendations, as well as sector-specific 
recommendations, which Durban needs to address in order to transition to a low carbon 
city. While focusing on Durban, the recommendations are generally applicable to cities 
in developing countries and can be used as a guideline for local governments in other 
cities. The report states that Durban accounts for 7 percent of South Africa’s GHG 
emissions. 

The report calls for urgent attention must be given to the industrial and transport 
sectors, as they are the major greenhouse gas emitters in the city. Energy efficiency in 
buildings is often hailed as the ’low-hanging fruit’ in the low carbon transition process, 
as actions can be implemented more easily than in other sectors such as transport. The 
release states that it is recommended that eThekwini Municipality extends its focus on 
energy efficiency in municipal buildings to the broader built environment in the city. 
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BASIC ministers on Durban expectation, caution against unilateralism 

Beijing, 28 Aug (Chee Yoke Ling) - As the global climate negotiations pick up momentum ministers from 

Brazil, South Africa, India and China (BASIC) met again to coordinate their perspectives on key 

negotiation and implementation issues, cautioned against the "dangers of unilateralism" by developed 

countries, and reaffirm the importance of the unity of developing countries. 

The eighth BASIC Ministerial Meeting on climate change took place in Inhotim, Minas Gerais, Brazil on 

26-27 August 2011 ahead of the next set of negotiations in Panama (1-7 October). 

The annual meeting of the Parties to the UN Framework Convention on Climate Change (UNFCCC) and 

its Kyoto Protocol will be in Durban, South Africa on 28 November to 9 December. 

This latest BASIC meeting was attended by Antonio de Aguiar Patriota (Minister of External Relations of 

Brazil), Izabella Teixeira (Minister for the Environment of Brazil), Maite Nkoana-Mashabane (Minister of 

International Relations and Cooperation of South Africa as incoming President of the Conference of 

Parties to the UNFCCC), Edna Molewa (Minister of Water and Environmental Affairs of South Africa), Xie 

Zhenhua (Vice-Chairman of the National Development and Reform Commission of China), and J.M. 

Mauskar (Special Secretary for Environment and Forests of India). In line with the "BASIC-plus" 

approach, Argentina as chair of the G77 and China was invited. 

The Joint Statement of Ministers issued at the end of the meeting set out the four countries’ 

expectations of the Durban outcome as well their calls for the implementation of decisions and 

agreements made at the 16th meeting of the Conference of Parties (COP) to the UNFCCC last year in 

Cancun, Mexico. 

The Ministers reiterated the importance of achieving "a comprehensive, balanced and ambitious result 

in Durban in the context of sustainable development and in accordance with the provisions and 



principles of the [UN Framework Convention on Climate Change], in particular the principles of equity 

and common but differentiated responsibilities and respective capabilities, and the Bali Road Map." 

[The Bali Road Map of 2007 includes two main components: First, the Bali Action Plan, which launched a 

negotiation process to enable the full, effective and sustained implementation of the UNFCCC through 

long-term cooperative action, now, up to and beyond 2012, in order to reach an agreed outcome and 

adopt a decision in 2009. Secondly, the negotiations under the Kyoto Protocol for the next commitment 

period of greenhouse gases emissions reduction by developed countries beyond 2012, also with the 

deadline of 2009. 

[Failure to reach agreement led to the highly controversial political document, the Copenhagen Accord, 

being "taken note of" by UNFCCC Parties in 2009. In Cancun in December 2010, a number of decisions 

were adopted after another political process rather than the customary intergovernmental negotiations. 

Bolivia was the only Party that objected formally but the Mexican environment minister, Ms. Patricia 

Espinosa, as President of the UNFCCC COP, proceeded to gavel a consensus. In 2011 Parties continue to 

work on unresolved issues as well as implement the agreements reached in Cancun.] 

The BASIC Ministers at last week’s meeting in Brazil stated that the result of Durban "must fully cover 

negotiations under the two tracks of the UNFCCC: the Ad Hoc Working Group on Further Commitments 

for Annex I Parties under the Kyoto Protocol (AWG-KP) and the Ad Hoc Working Group on Long Term 

Cooperative Action (AWG-LCA)." 

They emphasized that Durban must advance all aspects of the negotiations, including the establishment 

of Annex I (developed country Parties) commitments for the second commitment period of the Kyoto 

Protocol and comparable commitments by non-Kyoto Protocol Annex I Parties, the operationalization of 

the Cancun decisions and resolving pending issues not concluded in Cancun. 

They emphasized "the centrality of adaptation and means of implementation as part of a balanced and 

comprehensive outcome" and that these are elements needed to ensure balance in the completion of 

the Bali Road Map and Bali Action Plan. 

The Ministers underlined that agreeing on the second commitment period is the central priority for 

Durban, as "failure in this regard would generate a challenge to multilateralism and would undermine 

the rules based multilateral response to climate change under the UNFCCC." 



They reiterated their support for "a transparent and inclusive preparatory process to ensure that 

Durban takes a major step forward in working towards the perspective of a comprehensive, ambitious, 

fair and effective outcome, ensuring the full, effective and sustained implementation of the UNFCCC and 

its Kyoto Protocol." 

On the Kyoto Protocol the Ministers reaffirmed that this is "a cornerstone of the climate change 

regime." They underscored the role of the Kyoto Protocol in ensuring deep cuts in greenhouse gas 

emissions from developed countries commensurate with the Intergovernmental Panel on Climate 

Change (IPCC) assessments and the 2°C goal recognized in Cancun. 

They stressed that the continuation of the flexibility mechanisms of the Kyoto Protocol, in particular the 

Clean Development Mechanism (CDM), is contingent upon the establishment of quantified emission 

reduction commitments by Annex I Parties under the second commitment period. 

[The first commitment period for greenhouse gas emissions reduction will end in 2012 and negotiations 

for a second commitment period continue to be difficult. Canada, Japan and Russia have declared that 

they will not commit to a second phase of emission reductions under the Kyoto Protocol, while other 

developed countries have attached conditions to their further commitments.] 

The Ministers urged Parties to the Kyoto Protocol to work constructively to ensure that there is no gap 

between the first and second commitment periods. They emphasized that "the perspective of Annex I 

Parties leaving the Kyoto Protocol to present their mitigation contribution under the AWG-LCA can only 

be the reflection of reduced political will to cut their greenhouse gas emissions. It is hardly conceivable 

that a country would leave the Kyoto Protocol to do more." 

The Ministers further took note of India’s submission of items to be added to the provisional agenda of 

the COP in Durban, underlining the importance of addressing pending issues which must be advanced in 

Durban. This is essential to generate the necessary balance in the climate change negotiations, they 

stressed. 

[In June India submitted the following items for inclusion: (i) under the agenda item ’Development and 

transfer of technologies’, a sub-item on ’Mitigation and adaptation actions and technology related 



Intellectual Property Rights’; (ii) under the agenda item ’Review of implementation of commitments and 

other provisions of the Convention’, to include ’Equitable access to sustainable development’ and 

’Unilateral trade measures’. The Indian submission provided the explanatory notes in respect of each 

additional agenda item as proposed. 

These important issues are contentious because developed countries do not wish to address them in the 

UNFCCC negotiations.] 

On the agreements made at the last COP meeting in Cancun, the Ministers called for "the early 

operationalization of all the institutions agreed to in Cancun, including the registry for nationally 

appropriate mitigation actions (by developing countries) and international support; the Adaptation 

Committee; the Technology Executive Committee, Centre and Network; and the Green Climate Fund, 

which must provide significant means of implementation for immediate action to tackle climate 

change." 

They highlighted that "the extent to which developing countries can implement their actions is 

dependent on the extent to which developed countries fulfill their commitment to provide sufficient 

financing, technological support and capacity building for both mitigation and adaptation." 

On the Green Climate Fund specifically, the Ministers stressed "the importance of ensuring appropriate 

overview of the Green Climate Fund by the Conference of the Parties, in order to ensure its adequate 

management and timely disbursements to developing countries." They emphasized that "the 

Transitional Committee should interact with, and be guided by the AWG-LCA." 

On financing the Ministers considered work by BASIC experts on a common reporting format for 

rigorous, robust and transparent accounting of finance by Annex I Parties. They said that, "a common 

reporting format for finance is a priority for Durban to enable accounting of performance against the 

delivery of the quantified finance target of US$100 billion per year by 2020." 

They also underlined the importance of ensuring the scaling up of financing up to and beyond 2020. 

They reiterated the need to ensure that "accounting of finance by all developed countries be consistent, 

complete, comparable, transparent and accurate." 

They further stressed the importance of "detailed and comprehensive information on fast start financial 

flows provided by developed countries, which should be made available officially" and reaffirmed their 



view that the UNFCCC Secretariat should publish information on funding already disbursed under fast 

start financing, as this relates to a multilateral commitment. 

On measuring, reporting and verifying mitigation by Annex 1 Parties, the Ministers reflected on BASIC 

expert discussions on this crucial topic. They "underscored the need for stringent common accounting 

rules, with a view to ensuring transparency and comparability of mitigation commitments by all 

developed countries." Accordingly they stressed that, "the rules of the Kyoto Protocol are the reference 

for the efforts undertaken by all developed countries in this area". 

The Ministers also expressed the importance of operationalizing the transparency arrangements by 

developing countries, based on existing provisions under the Convention. They pointed out "the robust 

contribution already offered by developing countries in emission reductions, which demonstrates a 

higher level of effort in comparison to mitigation by developed country Parties". 

On the issue of equitable access to sustainable development they welcomed the work undertaken by 

BASIC experts on "a framework for equitable access to sustainable development", as requested at the 

6th BASIC Ministerial Meeting. This work will serve as a valuable contribution to the body of scientific 

knowledge informing policy development, according to the ministerial statement. 

On the topic of reducing emissions from deforestation and forest degradation (REDD+) the Ministers 

"recognized the importance of enhancing action to reduce emissions from deforestation and forest 

degradation, enhance removals by forests and sustainable forestry management practices, on the basis 

of scaled up international financing and technology transfer". They also underlined important additional 

benefits that REDD+ can offer to sustainable development in areas such as biodiversity protection. 

The Ministers addressed the "dangers of unilateralism" and expressed their concern over "unilateral 

climate change measures, planned or implemented, which generate negative impacts on other 

countries". They expressed their "strong concern with the decision of the European Union to include the 

aviation sector in the EU Emission Trading System, including flights to and from its territory by non- 

European airline companies." 

On the G77 and China, the Ministers emphasized the importance of Group’s unity and its key role in 

climate change negotiations. They noted "the clear demonstrations by the G77 and China of leadership 

and willingness to contribute to a strong global effort". 



They decided to maintain the "BASIC-plus" approach, in order to enhance the transparency of the BASIC 

meetings. 

The Ministers also discussed their perspective for the Rio+20 Conference in 2012. In this regard, they 

stressed the important role of BASIC countries in ensuring success of Rio+20, as well as the Durban 

Conference on Climate Change and the New Delhi Conference on Biodiversity (India will host the 11th 

meeting of the Conference of Parties to the Convention on Biological Diversity in 2012). 

The Ministers stressed that, "This is a clear sign of their firm commitment to advance multilateral 

solutions to global problems". 

China will host the Ninth BASIC ministerial on 31 October to 1 November. A meeting of experts will be 

held alongside this Ministerial meeting.+ 

’Keep focus on labour needs’ in climate plan 

Manuel says SA MUST not abandon its labour- intensive industries in its climate change mitigation and 

adaptation strategy 

SA MUST not abandon its labour- intensive industries in its climate change mitigation and 
adaptation strategy, Planning Minister Trevor Manuel said yesterday. 

At the 2009 United Nations (UN) climate change negotiations in Copenhagen, SA undertook to 

cut greenhouse gas emissions by 34% from business as usual by 2020, and 42% by 2025 -- 
subject to "adequate financial and technical support". 

Durban is to host the Conference of the Parties of the UN Framework Convention on Climate 
Change in November. SA, however, has still not formalised its response to climate change, with 
the government missing its June-July deadline to release a white paper on the subj ect. 



Speaking at a World Wildlife Fund climate finance symposium in Johannesburg yesterday, Mr 
Manuel noted that Australia had introduced a carbon tax, and said SA was "watching it with 

interest because their situation is similar, their economic base is similar". 

Mr Manuel, however, warned that SA needed to maintain its labour-intensive industries. 

Treasury deputy director-general Ismail Momoniat echoed Mr Manuel’s comments: "We need to 
find a sustainable development path, one which takes into account the need for economic growth, 
job creation and eliminating poverty." 

He said that this was likely to be more difficult after the economic downturn in 2008 and the 
structural changes that followed. 

"And if there is a double dip, then there will only be one speed -- slowing down," Mr Momoniat 
said. 

Even without the threat of a second recession, adapting for and mitigating climate change would 
be difficult, he said. 

"Change is likely to be a painful process. There is a lot of anger in (the country) about inequality, 
rising prices, an absence of leadership. We need to address the cost of change and ~vho is going 
to bear it," Mr Manuel said. 

Two of SA’s largest emitters are in the energy sector -- Sasol and Eskom. "That defines our 
economic path, it defines the economy. It’s who we are," Mr Manuel said. "But it’s 
unsustainable and change must happen, but it’s not going to be straightforward and easy ... it’s 
going to have serious costs for the economy." 

Jeff Zingel, a development social scienti st and institutional economist, said one of the main 
problems was a lack of strategic direction. 

"The 2010 green paper (on climate change) was poorly quantified .... Regarding finance, it 
lacked specific quantified proposals on any ideal proportional contribution of public, private and 
official development finance," Mr Zingel said. 

"A cohesive and co-ordinated national strategy is needed across government to effectively 
leverage new sources of climate finances." 

National Business Initiative director of climate change and energy Valerie Geen said companies 
that were monitoring and disclosing their carbon emissions had not been doing so because of 
legislation. 

They had done it for other reasons, such as concerns for their reputation as well as leveraging 
that "green" reputation to be more competitive in the marketplace, Ms Geen said. 

wilds@bdfmco.za 
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CLIMATE FINANCE 
SA to benefit should climate funding target be met, Manuel says 

By: Christy van der Merwe 
25th August 2011 

If the proposed Green Climate Fund committee were able to raise the $100-billion-a-year 
targeted for disbursement among developing countries by 2020, South Africa stood in line to 
receive between $1-billion and $2-billion of that amount, Minister in The Presidency 
Responsible for the National Planning Commission Trevor Manuel reports. 

As a disclaimer, Manuel added that the "if" was a "big if’’, because, as a part of the transitional 
committee aiming to raise fast-start finance under the climate regime, he realised that it was 
"easier extracting teeth than getting them [developed countries] to part with their money." 

"It is going to be a world where there isn’t much sympathy, where wealthy countries are not 
going to be taking any prisoners, but it does require us to position ourselves, so that we can 
benefit." 

South Africa would also need to think about how it would extract and use those resources to 
drive the changes that the country requires. Strong proj ect plans and the capacity to carry those 
out would be required, while the appropriate legal and financial instruments would also need 
solid governance arrangements. 

Manuel said that South Africa should not wait for other countries to start moving towards a low- 
carbon economy, and should fixate on the technicalities of the global climate change 
negotiations. Instead the country needed to focus on changing its energy intensity, as well as 
diversifying its sources of energy to a more sustainable mix. 

"We must understand that it is unsustainable and change must happen, but we recognise that it is 
not going to be straightforward and its not going to be easy. In fact, it will be painful and involve 
some pretty serious costs too." 

South Africans had to come to grips with why it had it energy-intensive industries and then seek 
to move from reacting to challenges to exploiting opportunities. 

One of the first changes that required focus, was a change of price. "How do we begin to include 
emissions in the price of energy? What measure do we want to put on government spending and 
R&D into alternate energy sources?" he questioned. 

These changes would likely be painful and take place in an environment where there was a lot of 



anger about rising costs, Therefore South Africa needed to engage not only with government and 
those nongovernmental organisations attuned to the climate challenge, but with the ~vhole of 
society and with labour unions. 

"Ours is not just the technical responsibility, it is the societal responsibility, we have to drive this 
change. In some respects, the fact that we are hosting COP 117 does present us with this 
opportunity," he said. 

South Africa would host the two-week long global climate negotiations - the seventeenth 
conference of the parties (COP 17) under the United Nations Framework Convention on Climate 
Change, in Durban from November. 

Manuel said that what COP17 ought to be about was "how we can change society’s response to 
issues of climate and to our own contributions to what is wrong". 

Manuel said that if stakeholders did not take this opportunity to change who responds to climate 
issues, and how they respond, "we will have failed." 

AUGUST 25,2011 

Can This Man Save the Planet? 
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Executive director Kumi Naidoo in Greenpeace’s Amsterdam headquarters. Behind him, a 
rendering of the organization’s original flagship, sunk by French intelligence agents in 1985. 

At 0700 hours, June 17, 100 Miles off the coast of Greenland, a black inflatable speedboat 

splashed into the icy water off the bow of a large, repurposed Russian fireboat. Kumi Naidoo, the 
charismatic leader of Greenpeace International, climbed down into it. As the engine revved up 
and the high-speed Zodiac started pounding through the waves, Naidoo recalled clutching a bow- 
rope tightly with one hand, and with the other holding a banner demanding, "Stop Arctic 

Destruction." 

Speeding past Danish naval patrol boats, the inflatable reached its target, a towering 53,000-ton 
oil rig. As Naidoo and his Nordic action coordinator, Ulvar Arnkvaern, started to climb a steel 
ladder that stretched 100 feet up to the platform, a high-pressure fire hose hammered freezing 
water down on their heads. 

Soaked to the skin and shivering violently, Naidoo and Arnkvaern fought their way up, step by 
step. When they reached the deck of the oil rig, Naidoo announced to the crewmen who 
surrounded him that he was there to hand over a petition signed by 50,000 people online 
demanding that the rig operator, Cairn Energy, release its oil-spill response plan--if it even had 
one. The captain of the rig refused to see him and, while he waited to be arrested, Naidoo gave a 
short interview to a newspaper reporter patched in by walkie-talkie. When a police helicopter 
landed, the activists were flown off to four days in a Greenland jail, where Naidoo came down 
with a fever. The petition was left behind, unread. Both sides claimed victory though neither 
seemed to have won anything. 



View Full Image 

Jiri Rezac/Greenpeace 

Speeding toward the Cairn Oil rig 

The Cairn Energy protest was the first time a Greenpeace executive director had been arrested 
and deported in a direct action in over a decade and it’s not a coincidence that Naidoo decided to 

lead the operation on the eve of the organization’s 40th anniversary. Greenpeace finds itself at a 
major crossroads. What began as a tiny grassroots group in Vancouver now has 2.8 million 
members and 2,500 employees in 40 countries. It is not just the international face of the 
environmental movement--it is a behemoth that rivals some of the companies it opposes. It has 
won battles in the wilderness and in the courts, but it also faces widespread criticism that it has 
not achieved major, world-changing results. As the organization struggles with middle age, a 



question flaps in the air like one of their tattered banners: What is Greenpeace’s role in the world 
today? 

Naidoo, a 46-year-old human-tights activist from South Africa who has held the top job at 
Greenpeace for two years, has always shared with the organization a taste for direct action. But 
his willingness to negotiate with multinational corporations is a new and controversial direction 
for the organization. He has successfully pressed Unilever and Coca-Cola to agree to discontinue 
the use of HFC gases (which are more harmful to the atmosphere than CO2) in their refrigeration 
systems. He has gotten Nestl~ to agree to stop buying palm oil from Sumatra, where forests in 
pristine tiger habitats bear continual clear-cutting He is now pressuring Facebook to "unftiend" 
coal. "How appropriate for our time that the executive director of Greenpeace is in the absolute 
heart and soul of global business and politics," says J. Carl Ganter, a leading environmentalist. 
"He’s positioned to lead the way." 

All of this is sacrilege, however, for many hard-core eco-wartiors. "I lost some old grassroots 
friends on that one," Naidoo admits about working with Coca-Cola. "But we don’t have to 
support everything they do in order to work with them." 

Paul Watson, the youngest founding member of Greenpeace and now leader of the smaller, more 
confrontational Sea Shepherd Conservation Society, is perhaps the best-known detractor of his 
former NGO. He paints a picture of a once-great organization lost at sea. "It’s become nothing 
more than a bureaucratic money machine that tides on the backs of other NGOs," Watson 
charges. He is especially contemptuous of Greenpeace’s philosophy of peacefully bearing 
witness in its direct actions, labeling the approach cowardice. "It sounds like he wants to move it 
in the direction of the Red Cross instead of Greenpeace," Watson says. 

The movement has gone mainstream in the past two decades, but as environmentalists save an 
old-growth rain forest here and protest the drilling for Arctic oil there, they feel the world is 
continuing to spiral further away from sustainability. "We’ve won significant battles," Naidoo 
says. "But the environmental movement as a whole, Greenpeace included, are losing the war." 

The idea of saving the environment held little meaning for young Naidoo in his native South 
Africa. His mother committed suicide when he was 15. His father, a bookkeeper who ran local 
soccer and cricket associations from their home outside Durban, took care of Naidoo and his 
three siblings. As a young teen, he was drawn to anti-apartheid protests, for which he was 
expelled from school, reinstated and expelled again. By the time he was 18, Naidoo had been 
arrested, beaten, thrown in the back of a van with a can of tear gas. "One day we felt 
empowered," he recalls. "Other days we were terrified. I felt like I was living on borrowed time. 
Too many friends died in the struggle to think I wouldn’t be next." 



of Civicus 

Naidoo (bottom left) at the boys’ group home in South Africa 

In 11985, when he was 119, Naidoo heard a local group home for boys from broken families was 
about to close because they couldn’t afford to pay a social worker. With his father’s support, he 
volunteered to be a live-in counselor to the dozen or so boys. One afternoon, he turned on a small 
shortwave radio to Radio 702, one of only two independent radio channels in the country. The 
voice described a scene in faraway Auckland, New Zealand. Two bombs planted by divers 
working with the French Secret Sew’ice had ripped through the hull of Greenpeace’s flagship, the 
Rainbow Warrior, which was in the South Pacific to protest French nuclear tests in the area. 
Naidoo had never heard of Greenpeace, but the broadcast electrified his imagination. "That a 
nonprofit could constitute such a threat to a powerful government," he recalls, "inspired me to 
believe that our efforts against the apartheid regime could succeed even as the state was 
becoming increasingly violent." 

A sympathetic professor at a local university recommended that the promising student apply for 
scholarships to get him out of the country. He interviewed to be a Rhodes Scholar, the only black 
South African candidate on the region’s short list of 12. He was awarded the spot and went to 
Oxford, England, where he followed the liberation of his homeland from afar. In 1990 Naidoo 
returned to South Africa and plunged into two decades of high-profile human-rights work. He 
led South Africa’s first national literacy program and became honorary president of the global 
civil society network Civicus. He was named a Young Global Leader and he sat on the board of 
Greenpeace Africa. 



In January 2009, Naidoo helped lead a 21-day hunger strike to protest the South African 
government’s position on Zimbabwe’s despotic ruler, Robert Mugabe. Exhausted and emaciated, 
he saw his hair turn gray from malnutrition. On his 19th day without eating, a recruiting firm 
called to see whether he was interested in the top job at Greenpeace. He brushed off the offer--it 
wasn’t exactly the best timing--but his daughter convinced him to reconsider. (Naomi is now 119 
and studying ethics, religion and philosophy at the University of London.) 

The new consensus among eco-activists is that environmentalism is nov,, a matter of life and 
death, especially for people of color living in poverty, who are bearing the brunt of climate 
change. "Climate apartheid" is a term Naidoo uses to connect environmentalism and human 
rights. "The old paradigm, where we can pretend you can either care about people or you care 
about the planet and don’t worry about both at the same time, is starting to break down," says 
Van Jones, a former environmental-j obs adviser to the Obama administration. "Someone like 
Kumi, who has such impeccable human-rights credentials, says that protecting the people and the 
planet are twin duties. It showed a lot of foresight on Greenpeace’s part to hire someone with that 
background." 

With Nelson Mandela in 1994 

of Kovin 

What exactly to do about the daunting challenge of climate change, however, is still very much 
up in the air. After failing to strike an accord in Copenhagen in 2009 and Cancun in 2010, the 
next attempt comes in December at the Climate Summit South Africa--in Naidoo’s native 
Durban, where the spotlight will naturally fall on him. "The environmental movement is global 
now," Jones says, "and you need someone who can speak to people in Asia, Latin America, 



Africa. That’s easier when you have a former anti-apartheid youth leader sitting across the table. 
With Nelson Mandela passing from the international scene soon, I wouldn’t be surprised if the 
South African that most kids will hear about and know about in their lifetime is Kumi Naidoo." 

For years he traveled to the World Economic Forum in Davos to campaign about issues of 
poverty and climate and couldn’t get a single meeting with a CEO. In the past two years, Naidoo 
couldn’t accommodate all of their requests. One CEO told Naidoo, "My colleagues are ve~T keen 
to get you to the table, so that they are not on your menu." In a battery of informal half-hour 
meetings with companies across a range of industries, from energy to telecom to chemicals to 
electronics, executives asked how they could avoid Greenpeace’s wrath, whether it’s a ranking on 
a polluter’s list or being subjected to direct action. 

In many ways, Naidoo’s life mirrors the growth of Greenpeace, a wild-eyed youth protesting 
injustice maturing to a grown-up negotiating on equal terms with the largest corporations in the 
world. It seems fitting, then, that Naidoo is now fund-raising to build a new Rainbow Warrior, a 
successor to the famous flagship sunk by the French government. Naidoo has to convince donors 
that the new boat is not just a headline-grabbing echo of an aging organization’s glory years but a 
cutting-edge weapon in environmentalism’s biggest fight. 

Van Jones argues that Naidoo is the best possible person to do that. "Kumi’s such a compelling 
person," Jones says. "He gives a speech to poor kids and gets them excited, and then he gives the 
same speech at the World Economic Forum to the richest people in the world, and they give him 
a standing ovation. I don’t know anyone else who could do that." 

Read more: 
http :iionline.w~i .comiarticleiSB 10001424053111903918104576500641559480306.html#ixzz lW 
VxzMPps 



PUBLIC OPINION ON CLIMATE: DAMN 

(There was also an ebb and flow in public opinion about fighting apartheid. So take heart, people are so 

whimsical when asked survey questions, especially if they’re on-line and not face-to-face or phone-ear- 

to-ear. There was a moment in August 2008 when the addition of Ms S. Palin to the Republican ticket as 

vice-prez candidate allowed Mr J. McCain to forge ahead of the Democrats in the polls. So who cares 

when you see that "Today, less than half of Americans (48%) say they are concerned about climate 

change". Dimwits. Meantime Africans and Middle Easterners worried about cc are up to 80%, from 69% 

in 2009. Go team!) 

Sustainability Survey: Global Warming 
Cools Off as Top Concern 
Contact: Jennifer Frighetto 847-605-5686 

Pesticide Use, Packaging Waste and Water Shortage Concerns Growing Fastest 

Maj or Gap Between Concern and the Cash Register 

NEW YORK- August 28, 2011-Concern about climate change/global warming among online 
consumers around the world took a back-seat to other environmental issues such as air and water 
pollution, water shortages, packaging waste and use of pesticides, according to Nielsen’s 2011 
Global Online Environment & Sustainability Survey of more than 25,000 Internet respondents in 

51 countries. 

The latest findings, which were compared to 2007 and 2009 results, show that while 69 percent 

of global online consumers say they are concerned about climate change/global warming (up 
from 66 percent in 2009, but down from 72 percent in 2007), concern for other environmental 
issues are taking a higher priority in the minds of consumers and are rising with greater intensity. 
Three out of four global consumers rated air pollution (77%) and water pollution (75%) as top 
concerns, both increasing six percentage points compared to 2009. But the areas where concern 
is mounting fastest among 73 percent of global online consumers is worry over the use of 
pesticides, packaging waste and water shortages, with reported concern increasing 16, 14 and 13 
percentage points, respectively. 

~’There are many possible reasons for declines in concern about climate change/global warming. 
Focus on immediate worries such as j ob security, local school quality, crime and economic ~vell- 
being have all diminished media attention for climate stories in the past two years. In the face of 
other pressing concerns, a public ’caring capacity’ for climate change has been tested," said Dr. 
Maxwell T. Boykoff, Senior Visiting Research Associate, Environmental Change Institute, 
University of Oxford. "Without continued attention paid to global warming/climate change in the 
media, such concerns may have faded from the collective public conscience." 



Top environmental concerns among Asia Pacific consumers include ~vater shortages and air 
pollution, while water pollution ~vas the main concern for Latin Americans, Middle 
Eastern/Africans, Europeans and North Americans. 

Global Warming Skeptics and Believers 
The USA recorded one of the steepest declines in concern about climate change/global warming 
among global markets over the four-year period from 2007 to 2011, dropping 14 percentage 
points. Today, less than half of Americans (48%) say they are concerned about climate change, 
which contrasts sharply with reported concern across the regions of the world: Latin America 
(90%), Middle East/Africa (80%), Asia Pacific (72%), and Europe (68%). Among the 211 percent 

of Americans who are decidedly not concerned, 63 percent indicated they believe natural 
variation--and not people--causes climate change/global warming 

"During thi s period, Nielsen’s Global Online Consumer Confidence Sulwey found heightened 
American consumer concern around the economy, rising gas prices, and debt," said Todd Hale, 

SX~ Consumer & Shopper Insights, Nielsen U.S. "With financial concerns still on the minds of 
many Americans, they’re indicating less and less concern about climate change and other 

environmental issues." 

In China, concern about climate change/global warming dropped 17 percent in the last two years 
from 77 percent in 2009 to 64 percent in 2011. Fully 86 percent of Indians are concerned about 
climate change, an increase of one percentage point compared to 2009. 

The study found that there are a number of consumers who are either indifferent or not 
concerned about this issue. One-in-five global online consumers say they are neither concerned 
nor unconcerned about climate change/global warming and one-in-ten are not concerned at all. 
While half (48%) of unconcerned global online consumers cite "more urgent and serious matters 
in the world today," as the main reason for climate change apathy, 37 percent believe that climate 
change is not the result of human behavior and 23 percent believe future technologies will solve 
the problem. 

Globally, Latin Americans remain the most concerned about climate change/global warming, at 
90 percent up from 85 percent in 2009, while Middle East/Africa consumers posted the highest 
increase regionally as concern grew from 69 to 80 percent in the two year span. "Latin America 
has experienced a number of distressing and impactful environmental events over the last several 
years, and the region’s consumers are increasingly attributing these events to broad climate 
change," said Arturo Garcia, President, Nielsen Latin America. "People are expressing clear 
concern about unusual weather patterns including increased rainfall, hurricanes, and floods in 
some parts of Latin America, and severe droughts in others." 

As for the sharp rise in concern in the Middle East/Africa, "The hot and dry climates in many 
Middle Eastern and African countries and the widely held perception that temperatures are rising 

every summer has likely led to an increased concern about climate change and weather 
variation," said Ram Mohan Rao, Managing Director, Nielsen Egypt. 



Climate change/global warming concern increased 10 points in Europe to 68 percent, fell three 
points in Asia Pacific to 72 percent, and North America was the least concerned region with a 
two point decline to 50 percent. Global increase for climate change concern was driven largely 
by Middle East/Africa markets where awareness rose significantly in Saudi Arabia, Egypt, and 
Israel, and remained high in South Africa. 

Thailand, Mexico, and Portugal were the world’s most concerned countries about climate 
change, with 93 percent of respondents from each market indicating concern. Portugal and 
Mexico were also the world’s most concerned countries about water shortages and air and water 
pollution. "In Portugal, severe weather patterns of extreme and uncharacteristic heat waves in the 
summer and snow- in the winter over the past fe~v years have heightened consumer concern and 
awareness over global warming and climate change issues," said Luis Bio, Marketing Director, 
Nielsen Portugal. "In Mexico, as in the rest of Latin America, the media has been an influential 
force in raising awareness about the environment, with extensive coverage of environmental 
issues," said Paola Fonseca, Strategy and Innovation VP, Nielsen Latin America. "And, having 
recognized vast consumer concern, manufacturers, retailers and service companies are 
increasingly implementing environmentally-friendly social responsibility programs." 

Gap between Concern and the Cash Register 
Overall, 83 percent of global online consumers say that it is important that companies implement 
programs to improve the environment, but only 22 percent say they will pay more for an eco- 
friendly product. Willingness to pay extra for environmentally-friendly goods is highest in the 
Middle East/Africa, where one-third of consumers are willing and lowest in North America, 
where only 12 percent of both Canadians and Americans say they will pay extra for eco-ffiendly 
products. Many consumers reported a personal preference for eco-friendly goods, but large 
percentages of respondents report setting aside this preference and buying whichever product is 
cheapest, including 48 percent in North America, 36 percent in Middle East/Africa, 35 percent in 
Europe, 33 percent in Asia Pacific, and 27 percent in Latin America. 

Global consumers have mixed feelings about the environmental impact and benefits of particular 
sustainable practices. While 64 percent of consumers, globally, indicated they believe organic 
products are good for the environment, there is wide regional disparity of opinion. Eighty percent 
of Latin Americans and 72 percent of Asia Pacific respondents think organic products are 
environmentally-friendly, but fewer people are convinced in Europe (58%), Middle East/Africa 
(57%), and North America (49%). 

Among other environmental and sustainability efforts manufacturers have taken, recycled 
packaging and energy efficient products are seen as the most broadly helpful. Fully 83 percent 
believe that manufacturers using recycled packaging and producing energy efficient products and 
appliances have a positive impact on the environment. Fewer consumers are convinced of the 
positive environmental impact of local products (59%), fair trade products (51%) and products 
not tested on animals (44%). Belief in the positive impact of "local" products is highest in North 
America, where 65 percent of consumers reported believing local goods have a positive impact 
on the environment. 



About the Nielsen Global Online Survey 
The Nielsen Global Online Environmental Survey was conducted between March 23 and April 
12, 2011 and polled more than 25,000 consumers in 51 countries throughout Asia Pacific, 
Europe, Latin America, the Middle East, Africa and North America. The sample has quotas 
based on age and sex for each country based on their Internet users, and is weighted to be 
representative of Internet consumers and has a maximum margin of error of +0.6%. Thi s Nielsen 
survey is based on the behavior of respondents with online access only. Internet penetration rates 
vary by country. Nielsen uses a minimum reporting standard of 60 percent Internet penetration or 
10M online population for survey inclusion. The Nielsen Global Online Survey, which includes 
the Global Online Consumer Confidence Survey, was established in 2005. 

About Nielsen 

Nielsen Holdings N.V. (NYSE: NLSN) is a global information and measurement company with leading 

market positions in marketing and consumer information, television and other media measurement, 

online intelligence, mobile measurement, trade shows and related properties. Nielsen has a presence in 

approximately 100 countries, with headquarters in New York, USA and Diemen, the Netherlands. For 

more information, visit www.nielsen.com. 
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Global Warming Behind Somali Drought 

By Julio Godoy 

PARIS, Aug 26, 2011 (IPS) - The severe drought in the Horn of Africa, which has caused the death of at 

least 30,000 children and is affecting some 12 million people, especially in Somalia, is a direct 

consequence of weather phenomena associated with climate change and global warming, 

environmental scientists say. 

"The present drought in the Horn of Africa has been provoked by El Niffo and La Niffa phenomena in the 

Pacific Ocean, which unsettle the normal circulation of warm and cold water and air, and dislocate the 

humidity conditions across the southern hemisphere," Friedrich-Wilhelm Gerstengarbe, senior scientist 

at the German Potsdam Institute for Climate Impact Research (PIK, after its German name), told IPS. 

Both phenomena are a part of the southern oscillation climate pattern, that occurs across the tropical 

Pacific ocean every five to seven years. It is characterised by variations in the temperature of the surface 

of the tropical eastern Pacific - warming or cooling known as El Niffo and La Niffa respectively - and a 

changing air surface pressure in the western Pacific. 

Both phenomena are coupled: the warm oceanic phase, El Ni~o, accompanies high air surface pressure 

in the western Pacific, while the cold phase, La Ni~a, accompanies low air surface pressure in the 

western Pacific. 

Such conditions can particularly affect regions north of the Equator, such as the Horn of Africa. Some 12 

million people are facing starvation across the region, Djibouti, Sudan, South Sudan and parts of Uganda, 

besides Somalia. So far, famine has only been declared in Somalia, a state without a functioning 

government. 

"El Ni~o and La Ni~a exacerbate the weather conditions across the southern hemisphere, escalating the 

rainy season in some areas, especially in Asia and Australia, and droughts in others, especially in Africa," 

Gerstengarbe said. 

Gerstengarbe says climate change and the rising global temperatures caused by it have intensified both 

El Niffo and La Niffa, leading to severe floods in Pakistan and Australia, and drought in the Horn of Africa. 

Both phenomena have led during the last two years to particularly dry rainy seasons and to extreme hot 

temperatures over East Africa. 

According to the U.S. National Oceanic and Atmospheric Administration (NOAA), La Niffa has since 2008 

caused a strong drop in water temperatures in the Pacific Ocean, leading to a "below-average 

precipitation over the central equatorial Pacific." 



These cold episodes (referred to as La Niffa episodes), the NOAA adds, are characterised by lower than 

normal pressure over Indonesia and northern Australia and higher than normal pressure over the 

eastern tropical Pacific. 

During cold episodes the normal patterns of tropical precipitation and atmospheric air circulation 

become disrupted. The abnormally cold waters in the equatorial central Pacific Ocean suppress 

cloudiness and rainfall, especially between November and April, that is, precisely during the regional 

rainy season° 

The phenomenon leads to hotter temperatures in East Africa. Both the suppression of rain and the 

higher temperatures this year have caused the worst drought in the Horn of Africa for 60 years. 

"Unfortunately, due to the intensification of La Niffa, we must reckon with growing desertification in 

Africa, and with more droughts in the region around the Horn of Africa," Gerstengarbe added. 

Jean-Cyril Dagorn, in charge of environment and economic justice for the French branch of the 

humanitarian organisation Oxfam, concurred that climate change and global warming are exacerbating 

extreme weather conditions in Africa. 

"For two years, rain precipitation has been below average in East Africa, due to La Niffa," Dagorn told 

IPS. "But this year, the drought has been extreme, provoking the present humanitarian catastrophe in 

Somalia and other adjacent regions." 

Dagorn said that the coming rainy season, scheduled to start in October, may intensify the crisis. 

"Torrential rain falling on extreme dry earth will wash away the most fertile soil, making the food crisis 

even more dramatic," Dagorn warned. 

Dagorn said droughts have so far occurred every five to seven years in the Horn of Africa, but almost 

never with the extreme conditions of today. 

"We estimate that due to climate change and the droughts it causes, agricultural productivity in the 

region will fall by up to 20 percent in the coming decades, especially in the maize and bean plantations," 

Dagorn said. 

Besides, he said, the region’s cattle breeders and shepherds have lost between 30 and 60 percent of 

their livestock due to extreme weather conditions, aggravating the food crisis. 

Dagorn said that the both the agricultural policies of the countries affected by the droughts, and 

international cooperation have failed to address the issue. 

The United Nations has said 1.6 billion euros would be needed to address the crisis. "But France, for 

instance, has only allocated less than 10 million euros," Dagorn said. ,,It announced urgent meetings of 



donors - which never took place." 

Dagorn said humanitarian organisations are buying cattle in poor condition to distribute the meat 

among the communities most affected by the famine. 

Gerstengarbe says climate change and associated phenomena, and bad agricultural practices such as 

overgrazing, are leading to increasing desertification across Africa. "Deserts are growing worldwide by 

some 150 square kilometres a day, but especially across Africa." 

In July, the head of the United States agency for international development, Rajiv Shah, said that climate 

change has contributed to the severity of the crisis. 

"There’s no question that hotter and drier growing conditions in sub-Saharan Africa have reduced the 

resiliency of these communities," Shah told U.S. media. "The change in climate has contributed to this 

problem, without question." 



Climate cycles drive civil war 

Tropical conflicts double during El Niffo years 

Quirin Schiermeier 

Published online 24 August 2011 I Nature I doi:10.1038/news.2011.501, @ 

http://www.nature.com/news/2011/110824/full/news.2011.501/box/1.hLml. Accessed js 

31.08.2011 

Countries where the majority of the population lives in areas that become much warmer in El Ni~o years 

(red) are more likely to experience wars than those where temperatures are less affected (blue). Click 

for larger image. Hsiang et al. Nature 

Natural climate cycles seem to have a striking influence on war and peace around the equator. Tropical 

countries face double the risk of armed conflict and civil war breaking out during warm, dry El Niffo 

years than during the cooler La Niffa phase of the El Niffo/Southern Oscillation (ENSO), according to an 

analysis published today in Nature1. 

The study throws light on the hotly contested issue of whether climate change has any notable effect on 

violence and societal stability, particularly in poor countries. The authors of several popular books have 

previously proposed a link, but there are disagreements within the scientific literature over whether a 

robust climate signal can be detected in conflict statistics. 

Previous studies have focused on the question of how anthropogenic climate change might increase 

conflict risk. A 2009 study2 by economist Marshall Burke at the University of California, Berkeley, and his 

co-workers found that the probability of armed conflict in sub-Saharan Africa was about 50% higher 

than normal in some unusually warm years since 1981. But critics point to statistical problems -- for 

instance when linking possibly random local temperature and rainfall variations with outbreaks of civil 

war -- that may have resulted in a false appearance of causality. 



To overcome this problem, Solomon Hsiang, an economist currently at Princeton University in New 

Jersey, and his colleagues opted to look at how historical changes in the global, rather than local, climate 

affect conflict risk~-. 

Clear signal 

The team designed a ’quasi-experiment’ for which they divided the world into regions strongly affected 

by the ENSO -- the tropical parts of South America, Africa and the Asia-Pacific region, including parts of 

Australia -- and regions only weakly affected by it. They then searched for a link between climate and 

armed conflicts that arose in the first group between 1950 and 2004. 

A very clear signal appeared in the data. The team found that the risk of annual civil conflict doubles, 

from 3% to 6%, in countries of the ENSO-affected, or ’teleconnected’, group during El Niffo years relative 

to La Niffa years. In many cases, conflicts that might have broken out anyway may have occurred earlier 

owing to the effects of El Niffo, Hsiang suggests. 

Civil conflicts have been by far the most common form of organized political violence in recent decades, 

Hsiang says. Globally, one-fifth of the 240 or so civil conflicts since 1950 could be linked to the 4-7-year 

climate cycle originating in the southern Pacific, the study concludes. The results were unaffected by any 

modification to the statistical set-up of the analysis -- such as excluding particularly crisis-prone African 

countries -- which the team performed to confirm the robustness of their findings. 

"A doubling of risk is a very strong effect," says Halvard Buhaug, a conflict researcher with the Peace 

Research Institute Oslo, who was not involved in the study. 

Buhaug, who has previously criticized3 claims such as Burke’s, says he feels "surprised and a bit puzzled" 

by the results. He grants that the study is "very competently executed" but adds that the issue is 

nonetheless far from being settled. "I don’t dismiss that a correlation exists, but it is a correlation we so 

far don’t understand," he says. "I remain sceptical about any potential causal connection." 



A more detailed analysis of the ’narratives’ of historical conflicts that have occurred during El Niffo years 

is needed to establish whether any factors that may have caused these conflicts -- such as harvest 

failures that led to food shortages -- can be traced to El Niffo events, he says. 

Greenhouse effects 

The authors of the study are aware of its limitation and of the difficulties involved in establishing a 

causal link between climate and conflict. But, says Hsiang, case studies are ongoing at Columbia 

University in New York and elsewhere on how El Niffo events might link to local outbreaks of violence. 

"Different hypotheses have been proposed as to how one phenomenon causes the other, and we aren’t 

sure yet what the correct narrative is," he says. "It could be that agricultural income in El Niffo years 

drops to levels that can trigger violence. Furthermore, psychologists think that aggressive behaviour gets 

generally more widespread during exceptionally warm conditions." 

El Ni~o events, he adds, are by no means the sole factor leading to conflict. But although these natural 

climate cycles do seem to play a part in the peacefulness of nations, the authors warn against rushing to 

the conclusion that anthropogenic greenhouse warming will lead to more armed conflict and political 

instability. 

Climate models give ambiguous projections as to how ENSO will change in a warming world. "El Niffo is different in 
structure than anthropogenic climate change," says Hsiang. "It would therefore be hard to map our results onto 
future changes." 

But Burke, who was not involved in the study, says that the work could be useful for at-risk countries. "The fact that 
ENSO is itself somewhat predictable makes their findings policy-relevant," he says. "If we think an El Niffo is coming, 
then governments in teleconnected regions could put in place measures and safety nets to try to reduce the risk of 
conflict in that year." 
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.J~ Jump to Comments 

Rift between industrial and developing countries over climate fund remains wide 

Lisa Friedman, E&E reporter 

Published: Friday, August 26, 2011 

Rich and poor countries remain divided about who will deliver the dollars to a new international climate 

change fund, U.N. documents show. 

In a series of submissions the U.N. Framework Convention on Climate Change released last week, 

Europe, Australia and Canada made clear that they expect the private sector to underwrite the majority 

of the Green Climate Fund. American negotiators also have made several public statements to that 

affect. Latin and South American, African and small island nation diplomats, meanwhile, insist that the 

money industrialized nations promised come out of annual budget allocations. 

"While there seems to be no disagreement that leveraging private sector finance through the means of 

the [Green Climate Fund] where appropriate may be one of the means to scale-up climate-friendly 

investments, the weight that this feature should be given is quite disputed," Sven Harmeling of the 

nonprofit GermanWatch wrote in a synopsis of the most recent meeting of the transitional committee 

for the climate fund. 

Details of how to design the Green Climate Fund, agreed to at last year’s U.N. climate conference, are 

expected to be worked out by the next conference in Durban, South Africa, at the end of the year. Yet in 

addition to debates over the role of private finance, developed and developing countries appear still far 

from each other on how much money should flow through the fund, what role the World Bank should 

play, how the money should be allocated and to what kind of accountability it should be held. 

Nicaragua’s negotiator Paul Orquist in a lengthy submission noted that industrialized countries promised 

to raise $100 billion annually by 

2020 to help vulnerable nations cope with climate change. He argued that a "significant share" of that 

money should flow through the Green Climate Fund, and that most should be from public coffers. 

"The moral and legal responsibility to meet these commitments lies with the parties, rather than their 

private sector or in civil society organizations," Orquist wrote. He argued that neither private-sector 

financing nor market mechanisms are predictable and said private dollars should be seen only as 

"complementary" to public sources. 



Saudis and poorer nations want public contributions 

And Saudi Arabia, hardly a poor country, but for the purposes of U.N. climate talks considered a 

developing nation, insisted as well that most of the dollars be "direct budget contributions" delivered in 

the form of grants and concessional loans. The Saudis agreed with Nicaragua that private sources "are 

expected to play a supplementary role to the Fund, yet they should never replace or displace public 

funding." 

The comments stand in stark contrast to the submissions from industrialized countries that see private 

investment making up a major part of Green Fund dollars. 

France, for example, called for an analysis of all the ways the fund can channel dollars, saying it should 

"put a special emphasis on the engagement of the private sector, the possible links with carbon markets 

... and on the ways the [fund] will maximize its leverage effect on climate private financing." 

The E.U. negotiator said: "Private investments represent a powerful vehicle for helping countries 

achieving their climate goals." However, the E.U. diplomat cautioned that "the main objective should 

not be to support the private sector for achieving its specific own targets but to boost the climate 

change adaptation and mitigation programmes and projects in the developing countries." 

And Canada wrote that in order to have a fund that mobilizes large amounts of resources in a 

predictable manner, "it must make the best use of limited public sector contributions to leverage private 

sector resources." 

U.S. and E.U. see mostly private contributors 

While the U.S. sector does not emphasize industry involvement, leaders have done so in public. In May, 

Special Envoy for Climate Change Todd Stern told a House Foreign Affairs subcommittee that "the great 

majority" of money in the Green Climate Fund "would come from the private sector." He envisioned 

governments leveraging private investment through risk insurance and loan guarantees with some 

public allocations but repeated, "the great majority of it, I would guess, will come from the private 

sector, with some government policies." 

Not all developing countries, however, were wary of a strong private- sector role. Peruvian negotiators 

said the country believes that incorporating private financing is "crucial" for scaling up resources and 

building low-carbon economies. They described public dollars being used to reduce investment 

uncertainty for private industry to partner in climate-proof projects. 

Meanwhile, confusion still remains about how much money the fund is expected to harness. The Obama 

administration and other wealthy nations pledged to mobilize about $100 billion annually by 2020. In 

tortured testimony before the subcommittee, Stern struggled to describe how that $100 billion is 



different from the Green Climate Fund, yet insisted the two are independent. 

That’s not how many developing countries see it, though. Ethiopia, for example, recognized that it is 

impossible to say precisely how much money the fund will hold, yet noted that the $100 billion annual 

commitment is essentially a global target for the entirety of climate finance. 

"The bulk of the climate finance should reside in the [fund] since this would be helpful for coordination 

among the developed countries in sharing the fund contribution, lowers transaction cost in the provision 

of funds, and gives voice to the developing countries in the governance," the Ethiopian negotiator 

wrote. 

http://thinkpr~gress~~rg/r~mm/2~~9/12/17/2~5211/c~intons-1~~-bi~~i~n-copenhagen-bombshe~~- 

leaves-china-in-role-of-spoiler/ 

Clinton’s $100-billion Copenhagen bombshell 
leaves China in role of spoiler 
By Joe Romm on Dec 17, 2009 at 8:21 am 

Good COP: Hillary breathes new life into a global deal that the Chinese had 
been saying can’t be done 

And today I’d like to announce that, in the context of a strong accord in which all major 
economies stand behind meaningful mitigation actions and provide full transparency as to 
their implementation, the United States is prepared to work with other countries toward a 
goal of jointly mobilizing $100 billion a year by 2020 to address the climate change needs of 
developing countries. We expect this funding will come from a wide variety of sources, public 
and private, bilateral and multilateral, including alternative sources of finance. This will include 
a significant focus on forestry and adaptation, particularly, again I repeat, for the poorest and 
most vulnerable among us. 

That’s Secretary of State Hillary Clinton, who arrived in Copenhagen with real money (FULL 
video here, transcript here). NRDC’s Dan Lashof calls this a "breakthrough," and I certainly 
agree. 



Jailhouse Rock: Activists Score Victory Over 
Police in Tar Sands Pipeline Fight- The 
Inside Scoop 
By Climate Guest Blogger on Aug 24, 2011 at 4:02 pm 

by ~like Tidwell, who was arrested and released last w eekeitd as part of the tat" sa~tds protest 

If you want to know just how determined activists are to stop the proposed tar sands oil pipeline 
from Canada to Texas, listen to this: 

Last Saturday morning, August 20th, more than 50 activists were arrested in front of the White 
House. They were handcuffed, stuffed into bli stering-hot paddy wagons, and informed that they 
would spend two nights in a crowded, harsh DC j aft. The U.S. Park Police - who have 
jurisdiction outside the White House -- openly informed organizers of the police strategy: We’re 
going to go vet?-, very hard on the first wave of protestors to discourage others from j oining your 
planned 15-day action. 

That action, organized by tarsandsaction.org, aims to get 50-plus people arrested at the White 
House each day, peacefully, day after day, till September 3rd. The goal is to pressure Obama to 
rej ect the 1700-mile tars sands pipeline, which is fully within the President’s po~ver. 

So did the police plan work? Hell no. Saturday night -- as Bill McKibben, Gus Speth, and others 
were still packed 15-to-a-tiny-cell and eating baloney sandwiches - 45 new recruits were being 
trained at a local D.C. church to repeat the civil disobedience the very next morning. The second 
wave of volunteers, who came from all over America, fully understood that the police had gone 
hard core on the first group instead of offering the usual minor citation and fine for White House 
protesting. On Sunday morning August 21 st at 11, right on schedule, the "Fantastic 45" sat down 
outside the White House fence. They too were handcuffed and led away to paddy wagons. 

But that’ s when the police gave up. They threw in the towel on the "hard way" approach. The 
Fantastic 45 were released by 3 pm Sunday and allowed to pay a $100 fine at the Park police 
station. No jail time... 



August 26, 2011 

4 

Beyond the XL Pipeline Protests 

I Love the Smell of Non-Violence in the 
Morning! 
by MIKE ROSELLE 

The sight of hundreds of people getting arrested in front of the White House is one of the most 
hopeful signals that I’ve seen yet that at least some Americans are taking the climate crisis 
seriously. For me, the only question was what took so long? 

The XL pipeline is indeed an ecological disaster, but it’s a disaster that has been going on for 
some time, and j ust one of many disasters, like mountain top removal, saturation hydro-fracking, 
offshore drilling and nuclear power, to mention just a few. But better late than never, right? 

With the upcoming dedication of the Martin Luther King, Jr. monument at the National Mall, it 
is irresistible to draw comparisons to this seminal figure in American history, as his very initials 
are synonymous with civil disobedience, and the demonstrators have not shied away from doing 
SO. 

This is as it should be. After all, it’s not King’s dream we celebrate, it’s his tactical successes on 
the bloody battle fields of the civil rights movement, successes that came with many sacrifices. It 
might even be worth taking a moment to reflect that King was never arrested in the nation’s 
Capitol, but served some hard time in the j ails and prisons of the Deep South for standing up to 
the likes of Bull Connor and J. Edgar Hoover. 

So while I think the comparisons are fair, they do not go far enough, and as many an old activist 
knows, going to the DC central lock up is not "putting your body on the line" even though it is a 
noble endeavor, and one that is now receiving some serious attention. 

My advice now would be for us to look beyond the tactics of the Civil Rights movement and 
study the anti nuclear campaigns, which also has a long and distinguished history of creative non 
violent resistance both here and globally. Actions at weapons factories, the Nevada Test Site, the 
White Train campaign and the mass actions at nuclear power stations mobilized many thousands 
of people across the country to engage in non violent direct action on a grassroots level, and on 
June :12, 1982 one million people demonstrated in support of the nuclear weapons freeze in New 
York (~il>’. 



It’s great that climate activists are taking a ne~v look at civil disobedience and rediscovering the 
history &the Civil Rights era, but it may be just as important to look more closely at more recent 
history. 

Most of us will never face the dogs and truncheons of a Bull Connor, the burning and bombing 
of our houses, the long harsh sentences in the medieval prisons of the Mississippi Delta. But we 
do need to get out of our comfort zone and blocking the sidewalk at the White House should be 
just a first step towards a true non-violent movement to end the use of fossil fuels. 

The next step, as Tim DeChristopher and others have said, is to get out into the regions where 
coal fields, the oil fields, the coal burning po~ver stations are located and do some witnessing at 
the scene of the crime. 

I suspect that the Obama administration will not yield to the pressure from this very successful 
and powerful demonstration and will either approve or delay the decision. And this means ~ve 
will need to step up the pressure another notch, it would be much easier to fill the j ails of Fort 
McMurray, Alberta and Beckley, West Virginia than it is to fill the central lock up in DC. 

So while I applaud the enthusiasm that the mainstream environmental movement is now showing 
in civil disobedience, I also think it might be time they learned a few things from the old timers 
about nonviolent direct action. 

I’ll be going to Washington in a few days to join the protest, and my hope is that some of these 
distinguished persons will make the trip to the Coal River and take a stand here. 

After three years of non-violent resistance an almost two hundred arrests, the police are now 
releasing trespassers without bail and Alpha Natural Resources has dropped the four SLAPP 
lawsuits that were filed two years ago by Massey Energy, the coal company they merged with. 

The jails here are already overcrowded in West Virginia. We have a large and growing presence 
here in West Virginia and even in Raleigh County where most residents are opposed to 
mountaintop removal. 

Robert F. Kennedy Jr. has said that if we can’t end mountain top removal, then there is little 
hope that we can reign in the coal industry anywhere, and this too is a "game over" scenario for 
the planet. The same is true for the coal mines of the Powder River Basin on the 
Montana/Wyoming boarder. 

I sincerely hope Obama comes out against the XL pipeline. If he does, thi s will show the climate 
movement and the world the power of creative non violence. But if he doesn’t, then we must 
showy him the power of even more non-violence. 

Mike Roselle is Campaign Director of Climate Ground Zero. He can be reached 
at: mikeroselle@hotmail, corn 
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MR. TRAN: Good afternoon. We are pleased today to have Assistant Secretary Dr. Kerri-Ann Jones of the 

Bureau of Oceans and International Environmental and Scientific Affairs here to discuss the proposed 

Keystone XL project Final Environmental Impact Statement and details on the upcoming public 

meetings. 

Just a couple of quick logistical items: a reminder that this call is on-the-record. Assistant Secretary Jones 

will make some opening remarks, followed by your questions. If you could please keep any follow-up 

questions to a minimum after your initial questions, we want to get in as many questions as possible. 

And with that, I’d like to turn it over to Assistant Secretary Jones for some opening remarks. 

ASSISTANT SECRETARY JONES: Thank you. Hello everyone. Thank you for joining this call. Today, we are 

releasing the Final Environmental Impact Statement for the Keystone XL project. We have produced a 

final environmental impact statement that thoroughly examines and assesses the potential 

environmental impacts of this proposed project. 

I have been looking at the press, and I have noticed that some are touting that this statement is a victory 

and some are touting that it’s a loss. And I would like to clarify at the beginning that these 



characterizations are wrong because we have - this is not a decision document. This is a document that 

presents the analytical and the data information that we have regarding the environmental impacts. The 

process that was used to produce this impact statement looked to technical expertise across the U.S. 

Government and to engineering and technical experts outside of the U.S. Government, as well as 

extensive public feedback. We have listened to the comments received during this process and we have 

addressed the key issues raised in the final statement that we put out today. 

The Final Environmental Impact Statement responds to the comments we received, and it provides 

additional information and analysis on key topics. These topics include shallow aquifer systems, 

composition of crude oil, and potential for this pipeline to affect the development of the Canadian oil 

sands. The Final EIS also describes additional actions that the applicant will take to address 

environmental and safety concerns. The FEIS is not a decision. It is not the decision regarding the permit. 

The FEIS is one piece of the information that will be considered. Much information will be needed to 

inform the decision regarding this required permit. 

Today, we begin the next step of the process, which l’m sure as many of you know about, is called the 

national interest determination. This is a 90-day period when we will consult with other U.S. 

Government agencies to define the national interest regarding this project. We have also decided that 

during the first few days of this 90-day period, we will have sessions for more additional public 

comments. These are not required, but we feel that because this is such an important project, we need 

to have more interaction with the public and we want to get as much feedback as possible and have this 

be as transparent as possible. 

You will have received a notice of more meetings across the states where the proposed pipeline would 

be crossing, and we will also have the opportunity for folks to comment via our website and also 

through mail. The open comment period will be ending the - around the beginning of October, which 

will be when we have our last public meeting. And the reason for that is we will need some time to 

process all of these comments to have them be part of the record. 

So with that, let me stop and take your questions. Thank you. 

MR. TRAN: Operator, we’re ready for questions. 

OPERATOR: We’ll now begin our formal question and answer session. Once again, to ask your question, 

please press "1 on your touchtone phone. The first question is coming from Dan Berman, Politico. Your 

line is open. 

QUESTION: Hi. So you said several times that this is not the final decision, and I know you guys have 

emphasized that for a while. But since the EIS over the several reports you guys have done has been 

fairly consistent, what exactly is going into the final decision? What exactly will Secretary Clinton take 

into account? And will that take into account the various political implications with the 2012 election? 



ASSISTANT SECRETARY JONES: Thanks for that question. The considerations that will be looked at during 

the national interest determination include the environmental impacts that are discussed in the FEIS. It 

will also look at other topics, including economic impacts, energy security questions, and foreign policy 

concerns. So we will look to the eight agencies that are named in the executive order that define how 

we are carrying out this process to consult with us. And we’ll also look at all of the comments that are 

coming in from the public. Those are the issues that will be going into the decision that Secretary Clinton 

or her designee will be making. 

MR. TRAN: Okay, Operator, we’re ready for the next question. 

OPERATOR: Our next question is coming from Arthur Hovey, Lincoln, Nebraska Star Journal. Your line is 

open. 

QUESTION: Thanks for taking my call. There’s been a lot of discussion in Nebraska, of course, about this 

project, including suggestions that the 57 special conditions in many cases were things that TransCanada 

was going to do anyway. Can you elaborate on that, please? 

ASSISTANT SECRETARY JONES: Yes, I certainly can. Those additional special conditions that were 

discussed between the Department of State, and since the Pipeline and Hazardous Materials Safety 

agency were added on in order to bring the level of safety up several steps above the code. And in 

particular, the things that have been augmented in those conditions include such items as pressure 

testing the pipeline to a higher level of pressure than is called for in the code, having more mainline 

valves on the pipeline placed closer together, also the fact that the pipeline will need to be inspected 

and cleaned more frequently than is called for in the code, and also there is going to be a more rigorous 

standard for corrosion and when it must be replaced on the pipeline. And one final one is that the 

pipeline must be buried deeper than is called for in the code. 

So while there have been comments that these are not augmentations, they are - they do call for actions 

that take the safety issues above what is currently in the code. And those are just some examples. 

MR. TRAN: Okay. Great. Operator, next question please. 

OPERATOR: The next question in coming from Joseph Morton, Omaha World-Herald. Your line is open. 

QUESTION: Hi. Yes. Thanks for taking the question. Part of the summary of this report talks about how 

individual states have the authority to approve pipeline construction and the specific route. Could you 

talk a little bit about where things stand on that? I mean, at this point in the - could the state of 

Nebraska make a determination that the route needs to change or that the pipeline can’t go through the 

state, or has that window passed? 

ASSISTANT SECRETARY JONES: Thanks a lot for that question. There are roles for the states in a lot of 

these different questions, but right now I’m really unable to comment on the specifics for what each of 



the states’ actions may or may not do. I mean, the states - that’s in the states’ court to decide about 

that. And their future actions, really can’t comment on that. 

OPERATOR: The next question ~s coming from Tim Gardner of Reuters. Your line is open. 

QUESTION: Thank you. The Final EIS implies that the oil sands, oil crude is - well, technologies are 

beginning to make it less carbon dioxide intensive, and so that over time it would basically be more 

equal to other crude oils. But how does the State Department feel that the companies producing it 

would make sure that the technology keeps improving? I mean, if they - if the companies - if the 

producers go have some tough financial times they - how can we make sure - how can the U.S. make 

sure that those techniques would be used and reduce the emissions? 

ASSISTANT SECRETARY JONES: Thank you for that question. I think what you’re getting at is the actual 

extraction procedures from the oil sands, and that’s regulated by Canada, and we are working closely 

with them. And in the FEIS, we have put some information regarding what Alberta is doing and more 

broadly what Canada is doing, so that’s what we are - that’s what we are relying on. We closely follow 

what’s going on in terms of international regulations in this area. 

OPERATOR: The next question is coming from Tennille Tracey of Dow Jones. Your line is open. 

QUESTION: Hi. Thank you for holding the phone call. You said in this Final EIS that there could be 

significant adverse effects to certain cultural resources. Can you tell us a little bit more about what 

cultural resources we’re referring to there? And then, I think, there’s also mention of some mitigation 

measures that will be taken, and can you tell us what those are as well? 

ASSISTANT SECRETARY JONES: Yes. Thank you. In terms of where the areas that the pipeline crosses, we 

have had many meetings during this process and also had many, sort of, chances to look at what kind of 

areas were being crossed through. And in the course of that, we did many outreach meetings with 

different tribes in the states and looked at many of the cultural resources and possible archeological 

finds that may be there. And what is typically done is we have developed - within the FEIS there is a 

program - there is reference to a program agreement that has been negotiated between the tribes, the 

applicant, and the relevant cooperating U.S. Government agencies to deal with this, and that is 

described in detail in the FEIS. 

OPERATOR: The next question is coming Juliet Eilperin of The Washington Post. Your line is open. 

QUESTION: Hi, there, Assistant Secretary. I was wondering if you could just in plain English describe how 

you would characterize, as a result of this FEIS, what the potential environmental impact would be of 

this pipeline. At the end of the day, obviously, it identifies the preferred alternative for the agency being 

the proposed project with some modifications. But if you had to say how extensive or not extensive you 

think you think the environmental impact of the construction and operation of this pipeline would be, it 

would be helpful to just get your characterization of that. 



ASSISTANT SECRETARY JONES: Well, thank you for that question. The FEIS does have a summary of 

findings, and what that summary states is that there would be no significant impacts to most resources 

along the proposed pipeline corridor. However, with that statement there are a lot of follow-on 

descriptions as to steps that the applicant is required to take and has agreed to take in terms of 

complying with all applicable laws and regulations, following some of the special conditions that I’ve 

already alluded to, and also following up on many of the other mitigation actions that they have agreed 

to. 

There are some areas of impact that have been identified. These include one that we touched on in the 

previous question regarding cultural resources, and I said, there’s been a program agreement put in 

place to address some of that. There’s also an adverse effect that is identified regarding the American 

burying beetle, as it is an endangered species, and there are - there’s a detailed biological assessment in 

the FEIS on that. And the applicant has agreed to take the necessary mitigation steps. And currently, the 

Fish and Wildlife Service is developing the biological opinion on that. There are also some impacts 

related to trees and shrubs in areas where the actual pipeline goes, and so many of these things are 

called out in the FEIS. And how they will be addressed going forward is also called out. 

Also, I must add that, as I said in the beginning, we’re moving into the national interest determination, 

and all things - all these things in the FEIS, as well as the other topics I already mentioned, will be 

considered during that process. 

MR. TRAN: Operator, next question please. 

OPERATOR: The next question is coming from Neela Banerjee, LA Times. Your line is open. 

QUESTION: Hello, Assistant Secretary. Thank you for taking my call. I wanted to find out a little bit about 

this aspect of the purpose or need for the pipeline, which is stated in the FEIS, having to do with the 

imports that we get, the pipeline capacity we have now. But the refining industry in the U.S. has said 

repeatedly, including those refiners in the Gulf Coast, that they’re doing very well, they’re making a lot 

of money exporting refined products overseas. And so I was wondering what assurances do we have 

that this - that this oil would be refined for products sold in the United States, and have you assessed 

how much of the tar sands crude would be used in the United States and how much of it might be 

exported? 

ASSISTANT SECRETARY JONES: Thank you for that question. What we have looked at is that certainly the 

refineries that would be receiving this oil do have the capacity and the demand to get this type of oil. 

We have also- DOE has also done a study- a paper and a study that is in part of the FEIS that looks at 

the overall supply of crude oil and the market issues that you’re raising and speaks to it. 

In addition, I want to just add that the issue that you’re really touching on, I think, is the broader kind of 

commercial energy security issue, and that’s very much going to be dealt with in the national interest 



determination. So while there’s some information in the FEIS regarding this, as I said, the papers by DOE, 

it will be further examined in the national interest determination. 

OPERATOR: The next question is coming from Dina O’Meara of Calgary Herald. Your line is open. 

QUESTION: Thank you for taking my question. Do the public consultations, the public hearings, and this 

following three months of looking over what this latest environmental impact assessment has said, does 

that leave the possibility open for another review, or is this the final EIA? 

ASSISTANT SECRETARY JONES: Thanks for that question. Let me clarify a bit. This is the Final 

Environmental Impact Statement. And so it’s the completion of the environmental impact process, 

which is done in accordance with our National Environmental Protection Act, NEPA. So this is the 

completion of that. However, the second phase that I mentioned, the national interest determination, is 

a different process. That’s a process defined by the executive order, where when this authority was 

delegated, the authority to grant the permit was given based on whether or not the permit was in the 

national interest, which is more broadly defined than simply the environmental pieces that come from 

the FEIS. 

The Final Environmental Impact Statement is a very important piece of the national interest 

determination, but it is not the only one. Energy security, economic considerations, and foreign policy 

considerations are also taken into account at that time. And the 90-day period is a period that is called 

for by the executive order. So we are following what is prescribed in the executive order to - towards 

this decision. 

OPERATOR: The next question is coming from Ed Crooks of Financial Times. Your line is open. 

QUESTION: Yeah. Hello. Thanks for taking the call. I just wanted to get clear exactly what you’re saying 

about potential greenhouse gas and CO2 emissions increases as a result of the project going ahead. I 

wondered if you could point me towards the discussion of that and the assessment, and also just very 

quickly to check the timetable. You’re still talking about a decision by the end of the year. 

ASSISTANT SECRETARY JONES: Okay. Thanks for that question. Regarding the greenhouse gas emissions, 

I think there’s a couple of different perspectives on that. One is the overall greenhouse gas emissions, 

sort of, life cycle from this type of crude oil. And the FEIS does say that this type of crude has a higher 

lifetime production of greenhouse gases relative to some others, but that really depends on what you’re 

comparing it to. 

The other question is - I think you may be getting at is just in terms of whether or not this pipeline was 

built if the oil sands in Canada would be developed or not and how that may contribute to greenhouse 

gases. And we have - in the FEB, there is a study that was commissioned by the Department of Energy 

to look at that issue, and the summary - that was the EnSys report, and the summary of that basically 

states that regardless of whether or not this pipeline would be built, there would be continued 



development of the oil sands, and there would be other methods for transporting that crude oil to 

refineries, and those would include such things as barges or tankers or rail. And so I would refer you to 

the FEIS, which has quite a bit of analysis on this question. 

OPERATOR: The next question is coming from Matthew Daly of Associated Press. Your line is open. 

QUESTION: Great. Thank you very much for having this call. On the project, I mean, you’re saying that 

there’s not a decisional document, but you also are not identifying any more significant problems. So a 

lot of the people who are opposing this project are saying that this is kind of the rubberstamp. I wanted 

you to kind of address that issue. 

ASSISTANT SECRETARY JONES: Thank you. Let me say very clearly this is not the rubberstamp for this 

project. The permit that is required for this process has not been approved or rejected at all. It will not 

happen until the rest of the project is completed. In the FEIS, there are several things called out, as I 

mentioned in the summary. And going forward, we will continue to have more discussion and analysis 

on the topics that I talked - mentioned already - the energy security piece, the economics piece, as well 

as the foreign policy piece. So it’s not a rubberstamp. No decision has been made, and this is only one 

part of what goes into the information to building toward a decision here. It’s only one part. 

It’s much broader than just this FEIS. There’s a lot of other pieces, and it’s a whole-of-government 

approach in that there are eight other agencies identified, including the Department of Energy, the 

Department of Homeland Security, the Environmental Protection Agency, and the Department of 

Transportation. It should not be seen as a lean in any direction, either for or against this pipeline. It is a - 

we are at a point of neutrality in that we wanted to do the absolute best we could on doing an 

Environmental Impact Statement that was comprehensive and thorough and responded to the 

comments that we received from technical agencies and from public across the country, and we feel our 

document is stronger for the process that has been completed. 

MR. TRAN: Next question, Operator. 

OPERATOR: The next question is coming from Jim Efstathiou from Bloomberg News. Your line is open. 

QUESTION: Oh, hi. Thank you. I’m just looking at the executive summary, and you do discuss some of the 

potential impacts in there, sometimes qualifying them as being limited or sort of contained. I’m looking 

for - and I think some opponents and environmental groups are going to look at your bottom-line sort of 

assessment of no significant impacts on most resources and compare it to sort of the list or the 

problems that could happen that you identify in the executive summary and see kind of a disconnect 

there, maybe that the bottom-line assessment doesn’t really take into account some of their concerns. 

Can you talk about that a little? 

ASSISTANT SECRETARY JONES: Yes. Thank you for that question. I think you’re pointing out sort of the 

part of the process that we have really tried to pay attention to. The point is that we looked at these 



issues, the key issues, I think that you’re probably reading through in the executive summary, and we 

brought to bear as much analysis and information as we could in terms of identifying both the potential 

risks as well as the mitigation actions and also comparing to other systems and other alternatives - not 

just alternative routes, but alternative systems as well. I think what we have done in that process is to 

put forward in the conclusion, both in the conclusion, the summary of the FEIS, as well as the 

conclusions for each particular topic, what is a sort of thorough analysis of where we think that 

particular issue is. There is really no bottom-line, absolute answer here, and what we have put forward 

is the best analysis regarding each of these complex topics and the fa 

ct that many of these systems are interrelated. 

MR. TRAN: Operator, next question. 

OPERATOR: The next question is coming from Luiza Savage of MacLean’s Magazine. Your line is open. 

QUESTION: Yes. Thank you very much. Two points: One is, just to go back to the greenhouse gas issue, is 

your assumption then that if this project does not go forward you expect other projects to go forward 

that would take this oil overseas, such as the West Coast Pipeline that’s being considered? That seemed 

to be implicit in the analysis, that if this doesn’t go to the U.S. it will go to markets abroad, such as China. 

And secondly, has there been a decision maker appointed or delegated yet on who will actually write 

the final decision on the permit? 

ASSISTANT SECRETARY JONES: Thank you. The assumption that you raise about the pipelines going to 

the West Coast, other pipelines are one system that’s considered, but where there’s - there’s no 

assumption about any other specific projects, pipeline projects, that we are making. What we looked at 

or what was presented to us from the DOE report is that even with no other project, no other pipeline 

projects, it appeared that there were other ways to move this oil around. There were other means of 

transportation, as I said, rail, barge, and tanker, and that the analysis - the conclusion there seemed to 

be that they could - that the development of the oil sands would continue whether or not this pipeline 

or any other pipelines were put forward, and that’s sort of what’s out there in the FEIS for everyone to 

sort of look through and comment on. And we also will, as I said, in our national interest determination 

look at the issue of energy security much more broadly and in depth. 

And the other point of your question about identifying a decision maker, at this point it is the Secretary 

or her designee, and no other information is on that. We want to get into this piece where we have 

opinions from our partner agencies and have this be more of a whole-of-government approach, and we 

can then - we’ll then be moving forward more on the details of that. 

MR. TRAN: Operator, we have time for a couple more questions. 

OPERATOR: The next question is coming from Natalia Melia of Energy Now. Your line is open. 

QUESTION: Hi. Thanks for taking this call. I just have a question about going back to that no action 



alternative and this FEIS being seen as the final stamp. How can the Department say that it has not come 

out in favor of this project when it says that the no action alternative is not preferable to the proposed 

project? And also, looking at the Western Alternative, the FEIS says that was eliminated since it was 

financially impractical. Does that take out all chances of the pipeline being rerouted out of the aquifer? 

ASSISTANT SECRETARY JONES: I think - thank you for that question. I think you have a couple of different 

questions in there. First of all, again, this is not a final decision. This is not the final stamp. This is not a 

lean in any way toward one particular decision or another. This is one point in this process that we have 

defined by the executive order, which is, I think, number 13337. So l’d refer you to that for the details of 

this process, because the FEIS is not the decision document. 

The - your other question about the expansion and different pipelines, I think you’re talking about both 

the greenhouse gases as well as the alternative routes question. We analyzed a number of major 

alternative routes, I think about 14. Five of those in particular were looked at in order to avoid the 

Ogallalla Aquifer because we understand - we’ve had many comments about that. We are - recognize 

the importance of that. And we did analysis on those alternatives based on both the environmental 

conditions as well as some of the technical and economic considerations. And we’ve had a lot of 

feedback on that, and we feel that the proposed route of the applicant is the preferred route at this 

point, because there’s - the environmental alternative seemed to all be rather worse or similar. 

MR. TRAN: Operator, we can take one last question. 

OPERATOR: The last question is coming from Renee Schoof of McClatchy. Your line is open. 

QUESTION: Hi. Thanks. l’m wondering if I could just ask you a final question about the greenhouse gases. 

l’m just wondering how - what the State Department bases the assumption that the trends may go 

down, that Canada will improve technology when the drilling for the oil is a higher intensity, uses more 

energy, and moving the diluted bitumen also requires a lot of refining and that’s the trend? How do you 

see it going down? 

ASSISTANT SECRETARY JONES: Well, I thank you for the question. I mentioned that in the FEIS it talks 

about this crude as being somewhat higher in terms of greenhouse gases relative to some other crudes, 

and that depends on what comparison it is. And in addition, the FEIS also talks to some of the actions 

that this - Alberta is doing and more nationally at the government level in Canada. But I think that the 

sense is we have that this oil sands is going to be developed and therefore, there’s not going to be any 

dramatic change in greenhouse gas from this pipeline, or if the pipeline was to go forward or without 

the pipeline, because the oil sands will continue to be developed and there are alternatives to pipelines 

to moving that fuel or potential crude around. 

MR. TRAN: All right, l’d like to thank Dr. Jones for coming in to today and all of you for participating. 

Operator, this concludes the call. 



(end transcript) 
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Breaking News Friday: Idaho Residents 
Arrested Blocking Tar Sands Megaloads 
Bound for Alberta 
August 26th, 2011 

Cross-Posted from It’s Oetting Hot in Here 

Members of the Palouse Peace Band and Wild Idaho Rising Tide, plus other protesters, block the 
path of the Imperial Oil megaload as it attempts to drive through Moscow early Friday, Aug. 26, 
2011 

The); spill, they drill andwe fight backwith the only currency we have our bodies, our minds 
and a figh#ng spirit. 

Hundreds have been arrested sitting in at the White House this week and Alberta’s Indigenous 
communities have been fighting Big Oil’s development of tar sands for quite some time, but 
today residents in Moscow Idaho crossed a line of their own. 

Last night in the wee hours of the morning, as the first megaloads were beginning to roll, four 
men and ;vomen with Wild Idaho Rising Tide sat down in front of the massive vehicles to stop 
their passage through the highways and byways of the Northern Rockies to Alberta. 

Moscow resident Brett Haverstick said- "Big Oil intends to clear-cut and strip mine a place the 
size of Florida, and simultaneously destroys native communities and entire watersheds. I feel 
obligated to speak up and say this is wrong" 

This morning’s action is part of a larger campaign being waged in Idaho and Montana by 
communities and environmentalists to stop the passage of tar sands heavy haul trucks through 
their region. 

Activists Arrested For Blocking Tar Sands "Megaload" on US 95 



Citizens Stand In Solidarity with Canadian First Nations & Others In Opposition to 
Extraction of the Alberta Tar Sands and the Building of the Keystone XL Pipeline 

Moscow, 1D- Early Friday morning, a group of Moscow residents were arrested for sitting in the 
road and blocking US 95 to protest an Exxon/Imperial Oil "megaload" shipment destined for the 
Alberta Tar Sands. In an act of non-violent, civil-disobedience, men and women sat down in the 
crosswalk of the highway when the four-hundred-thousand pound, two-hundred foot long, 
twenty-four foot wide, and fourteen-foot tall oil-processing module entered the downtown area. 
In a showing of solidarity with the First Nations people of Canada, and the hundreds of people 
getting arrested in Washington, D.C., the individuals are calling for the Obama Administration to 
deny permits for construction of the Keystone XL Pipeline, which would stretch from Alberta, 
Canada to the Gulf of Mexico. 

"Not only are people calling the Alberta Tar Sands the most unsustainable and destructive 
project on the planet, but also an act of genocide against the people that live in the region, 
particularly those down-stream of the tailing ponds," said Moscow resident Brett Haverstick. 
"Big Oil intends to clear-cut and strip mine a place the size of Florida, and simultaneously 
destroys native communities and entire watersheds. I feel obligated to speak up and say this is 
wrong" 

With the Obama Administration getting ready to make a decision on the Keystone XL Pipeline 
later this year, the individuals said they have been inspired by the hundreds of people getting 
arrested in Washington D.C. this past week in protest of the Keystone XL Pipeline. 

"President Obama must deny permits for the Keystone XL Pipeline. Go ask the people of 
Montana or the people of Michigan if they want more oil pipelines built across their lands and 
waterways, said Moscow resident Greg Freistadt. "People are traveling from Nebraska all the 
way to Washington, D.C. and getting arrested this week because the pipeline threatens their 
drinking water and livelihoods. It’s time for communities to come together and oppose this." 

The possible construction of the Keystone XL Pipeline isn’t the only oil pipeline that concerns 
the activists. The Northern Gateway Pipeline is scheduled to be built west from Alberta, Canada 
to the Pacific Ocean so that crude oil can be shipped to China and India. 

"The First Nations people unanimously oppose this pipeline across their lands," said Moscow 
resident Vince Murray. "In addition, supertankers plying the pristine coastline of northern British 
Columbia would endanger one of the last unspoiled ocean ecosystems in the world." 

The individuals have also been extremely disappointed with their city and state elected officials. 

"Megaloads are terrorizing our highways in the Northern Rockies, pipelines are spilling oil into 
some of our most precious rivers, and our governors and Congressional leaders will not come to 
our defense, said Moscow resident Diana Armstrong. If leaders won’t lead, then it’ s up to us to 
step forward." 



State Department concludes 
’no significant impacts’ 
9 

Keystone XL has 

by Stephen Lacey 

26 Aug 2011 2:25 PM 

The State Department issued its final environmental review of the Keystone XL pipeline Friday, 
finding that it would bring "no significant impacts" on the environment -- even while 
substanti ally increasing greenhouse-gas emissions and crossing maj or aquifers and wetlands 
across the country. 

The Environmental Protection Agency criticized the last two environmental reviews from the 
Department of State (DOS), saying they lacked adequate study on almost every major 
environmental issue associated with building the pipeline. But the DOS worked closely with the 
EPA on thi s report. 

The 1,700-mile Keystone XL pipeline would bring over 800,000 barrels of tar-sands crude from 
Alberta to the Gulf Coast each day. The EPA estimates that carbon emissions from tar sands are 
80 percent higher than the average crude refined in the U.S. The process of extracting tar-sands 
oil requires strip mining, causing extensive damage to the boreal forest, creating "dead" water 
ponds filled with toxic chemicals, and requires four times more water to produce a barrel of tar- 
sands oil than for conventional oil. 

It seems the DOS has pulled the same maneuver as the Interior Department -- admitting that 
greenhouse gases are a major issue, but still declaring the proj ect environmentally sound. (Last 
month, Interior green-lighted Shell’s offshore drilling in the Arctic while ironically outlining the 
swift impacts of climate change on the region.) 

From the DOS review: 

[C]urrent projections suggest that the amount of energy required to extract all crude oils is 
projected to increase over time due to the need to extract oil from ever deeper reservoirs using 
more energy intensive techniques. 



In spite of the increasing difficulty in extracting oil from the tar sands, the DOS estimates that 
greenhouse-gas emissions from tar sands could stay flat in the coming years. Ho~vever, a recent 
analysis from the Canadian government shows that emissions will likely double by 2020, 
cancelling out the country’s renewable energy programs. 

The report does not determine a State Department decision; it is simply a final environmental 
review. After a 90-day public comment period, Secretary of State Hillary Clinton will issue a 
decision. 

Secretary Clinton said she would leave "no stone unturned" in the analysis &the pipeline. But 
last month, the objectivity of the agency was called into question when a diplomatic cable 
released by WikiLeaks showed a DOS official had been coaching the Canadian government on 
how to better "sell" the tar sands to the public: 

The cable, obtained by WikiLeaks, describes the State Department’s then-energy envoy, David 
Gold’~,n, as having "alleviated" Canadian officials’ concerns about getting their crude into the 
U.S. It also said he had instructed them in improving "oil-sands messaging," including 
"increasing visibility and accessibility of more positive news stories." 

Goldwyn now works on Canadian oil sands issues at Sutherland, a Washington lobbying 
firm, and recently testified before Congress in favor of building the 36-inch underground 
pipeline, Keystone XL. [Emphasis added.] 

Writing in response to the Climate Progress story on the issue, author and activist Bill McKibben 
lambasted the State Department: 

This is outrageous behavior by the administration -- it’s the same kind of thing that is outraging 
the British public today. You’ve got a federal official manipulating the media on behalf of a 
private concern, and then going to work for that concern? This is a menage a trois of corruption, 
and it should outrage even people who aren’t outraged by the implications of pouring vast 
amounts of carbon into the atmosphere. 

If you are outraged, go to tarsandsaction.org and sign up to get arrested. 

Indeed, that’s exactly what people are doing. The protests against the pipeline continue at the 
White House this week, where over 300 people have been arrested. 

Stephen Lacey is a reporter with Climate Progress covering clean energy issues. He formerly worked as a 

producer/editor at RenewableEnergyWorld.com. 

http://www.tarsandsaction.org/huge-crowd-white-house-morning/ 

Huge Crowd at the White House this Morning 



Uncategorized -- Jamie August 29, 2011 at 1:2.5 pm 

Arrests are still continuing at the White House, where our biggest crowd of people yet took 
action this morning. We’re still getting the exact number of arrests, but it looks like more than 
140 people took part in the sit-in this morning. Among the crowd were a delegation of 60 
religious leaders, NASA’s Dr. James Hansen, CREDO Mobile president Michael Kieschnick, 
Greenpeace Director Phil Radford, 350.org Executive Director May Boeve, and many others. 

CNN, NBC, AP and many other media ~vere also in attendance. We’re expecting some great 
media coverage coming in throughout the day and some good TV this evening. 



(The worst climate profiteers aim to "Keep the Kyoto markets, lose the Kyoto targets" : "It’s not a 
formal EU position yet, although it is something that has gained ground in recent months," said 
one senior EU negotiator who requested anonymity."We see there are a lot of parties that want to 
maintain the Kyoto Protocol and its rules-based system: maybe it’s possible to preserve the rules, 

but not ratify (a second period)". Will SA would go along with this gambit, as Zuma did so 
foolishly in Copenhagen two years earlier?) 

http://w~w~reuters.c~m/artic~e/2~11/~8/22/us-eu-c~imate-p~int-carbon-idUSTRE77L4N~‘2~11~822 

EU may propose plan to 
Kyoto:sources 

extend 

LONDON - The EU could yet table a proposal that would throw the beleaguered Kyoto Protocol 

a lifeline and secure the future of the Clean Development Mechanism (CDM) beyond 2012, 
government negotiators and observers have told Point Carbon News. 

Officials from the bloc’s member states will in the next few weeks discuss whether to formally 
back a plan to extend the life of the 1997 climate treaty, on condition it would expire in 2018 and 
be replaced with a single global pact that includes capping all major nations’ emissions. 

If all 27 countries agree, the EU could announce the plan at U.N. climate talks in South Africa in 
November as part of an attempt to overcome the four-year impasse over Kyoto’s future and how 
to tackle the long-term problem of climate change. 

Such an agreement could bolster confidence in the CDM, for which new investment shrank to a 
fifth of its peak last year as U.N. negotiators tied the future of the offsetting system to new 
targets under the Kyoto pact that underpins it. 

"It’s not a formal EU position yet, although it is something that has gained ground in recent 
months," said one seni or EU negoti ator who requested anonymity. 

"We see there are a lot of parties that want to maintain the Kyoto Protocol and its rules-based 
system: maybe it’s possible to preserve the rules, but not ratify (a second period)," he added. 

The 27 EU states will discuss the proposal ahead of an October meeting of environment 
ministers, which is when the bloc is expected to agree a collective negotiating position for the 
year-end U.N. climate negotiations in Durban. 

Earlier this year, the EU rebuffed an offer by developing nations to unilaterally sign a second 
Kyoto period in return for extending the CDM, the offsets from which are used by EU nations to 
meet their emissions targets. 



Since then the EU, which had said it couldn’t agree to extend its Kyoto target without robust 
commitments from other major emitters like the U.S, China and India, has grappled with various 
ideas to help secure a global deal to prevent runaway climate change. 

KYOTO OR BUST 

"To ratify (a second Kyoto period) will take countries years," said Mark Lynas, climate advisor 

to the president of the Maldives, a developing island nation highly vulnerable to the effects of a 
warming planet. 

"This is for some kind of transitional legal arrangement to keep the Kyoto mechanisms in 
operation, or in some kind of suspended animation until a new Kyoto period is agreed," he told 
Point Carbon News. 

It might also persuade other nations with Kyoto targets to agree to a transitional measure that 
could keep the pact’s strict auditing system and carbon markets working without immediately 
taking on new internationally-binding pledges. 

Green groups and developing countries want a second Kyoto phase to prese~’e the pact’s system 
of independently verified emission reductions rather than a voluntary pledge-and-review system 
that major emitters are lobbying for, but have yet to agree the rules. 

Canada, Russia and Japan have all ruled out ratifying a second phase of targets, despite the 
Japanese government spending hundreds of millions of dollars in buying Kyoto-backed carbon 
credits to meet caps. 

"These EU parties (backing the plan) do not want to kill the Kyoto Protocol," said Hans 
Verolme, a Germany-based consultant who works for environmental groups including WWF. 

"The sense I’m getting is that some sort of decision will be taken in Durban where countries 
move into negotiating a legally-binding outcome in the LCA track," he added, referring to the 
wider negotiating forum that includes the US, a non-Kyoto party. 

(Reporting by Ben Garside) 



Non-violent resistance against tarsands pipeline in the USA 

S ee http :iiwww. dailykos, comistoryi2011/08/18/1007417/-The-Tar- S ands-Pipeline :-the- 
Psychology-of-Not-Caring-About-it?via=stream 
http://www.dailykos.com/news/Stop%20Tar%20Sands actions announced by various groups 
http ://www.facebook.com/keystonepipeline 
http:iiww~-.tarsandsaction.orgi sitdown and civil dis 
http:iiact.350.orgisignitar-sandsi petition 
http:iinotarsandscaravan.orgi caravan from CA to DC 
http :iiwww. faceb ook. comipagesiNo-Tar- S and s-C aravan-from-CA-to-DCi201425779916785 
http://www.earthbeatradio.org/category/peak-oil/Daphne Wysham’s Earth Beat Radio reports 
from DC 
http:iiww~v.earth-policy.orgiplan b updates/201 i/update99 Bloomberg gives $50 million to 
Beyond Coal campaign 

Quaker participation: See http://www.facebook.com/pages/Quaker-Earthcare- 
Witness/143510792334460?ref=ts 
where young Friend Emily Higgs (our new Facebook coordinator) writes "Many QEW Friends 
are headed to DC between August 20th and September 3rd to participate in what is shaping up to 
be the largest act of civil disobedience in the climate movement’s history! Join us!" and 
this video by Methodist ecologist Bill McKibben explaining why tarsands need to be stopped 
rlO’W. 

and.       Forwarded message 
From: ~lary Gilbert <mary@gilbert~vhite.com> 
Date: Tue, Aug 23, 2011 at 12:19 PM 
I am encouraged by this editorial in the NY Times. I’ve signed up to be at the protest on the final 
three days (the first day is some kind of training and I think the 3rd day is for debriefing and 
whatnot) and have reserved floor space in a nearby church ($4.00/night) 

Canadians in Washington DC tarsands protest: 
According to today’s G&M, Patricia Warwick has been arrested, and Heather Milton Lightening 
is there representing IEN (see her video on Youtube 
http ://www.youtube.com/watch?v=dPGqvtpkR0o). 

Aug 3 0 

Bill Upholt and his wife Mary Lou from Hartford MM plan to be arrested I think on Thursday. 
Me on Friday. That’s all I know of. I’d love to hear about any other Quakers who will be there on 
Friday. 

Jewish climate activist Rabbi Arthur Waskow reports joyfully that "Methodists and 
Presbyterians, Mennonites and Roman Catholics, folk from the United Church of Christ and 
Interfaith Worker Justice, clergy and laity, women and men, African-Americans and Euro- 



Americans" were arrested at the same time. Lots &links to additional news, at 
http :iiww~-.theshalomcenter. orgicontentiarrested-us-capitol-rotunda-defending-j ob s-poor-earth 

Over 160 Arrested in Ongoing Civil Disobedience 
Against Keystone XL Tar Sands Oil Pipeline 

http://www.democracynow.org/seo/2011/8/23/over_160_arrested in ongoing_civil 

Letter from Bill McKibben in Yale FORE ’Forum on Religion and Ecology) newsletter: 

Dear brothers and sisters, 

This is an impertinent letter. It arrives out of the blue, asking you to do something 
hard, and to do it quickly, and for all that I apologize. A week ago I wouldn’t have written 
it. Then we were just beginning a two-week long series of protests outside the White 
House in Washington DC trying to persuade President Obama to block construction of a 
giant pipeline from the tar sands of Alberta to the Gulf of Mexico. 

We knew the cause was important. These tar sands are the second-largest pool of 
carbon on earth, after the oilfields of Saudi Arabia. Our greatest climatologist James 
Hansen, of NASA, says that if we tap them heavily it will be "essentially game over for 
the climate," and hence for people around the world who live near the margin and suffer 
first and fastest as the planet warms. 

But there are many important causes, and many protests, and very few of them ignite. 
This has turned out to be the exception. So far 400 people have been arrested outside 
the White House, in seven daily waves of very civil disobedience. It’s the largest non- 
violent direct action like this in the environmental movement in generations. And it 
continues for another week. We would be so grateful if you could come to 
Washington and join us in this moral witness, and if you could help us recruit 
others to do the same. 
At first the police reacted with the logic of force, jailing us in Central Cell Block of the DC 
jail, which is exactly as much fun as it sounds. I spent two sweaty and sleepless nights 
there with, among 40 others, Rev. Jim Antal, who heads the UCC in Massachusetts. 
Twenty women spent the weekend huddled together on a concrete floor without even a 
bed, air-conditioner blasting at them. It was hard but not impossible--and we woke up 
Sunday morning singing that old spiritual "Certainly Lord." Because new waves of 
arrestees kept coming, the police have figured out that we will not be deterred by 
suffering, and they have become humane and professional. Still--you’ll be put in 
handcuffs, put in a paddy wagon, taken to a holding cell, and fined $100; it’s not easy 
for any of us who are normal law-abiding Americans to be arrested; it takes a certain 



leap of faith. 
Hence this letter. We’ve long since won the scientific arguments around this pipeline, 
but we need people steeped in our various religious traditions here to make sure that 
the president--who for once can stop this project with a simple stroke of the pen, never 
having to even ask the opinion of Congress--understands that the defense of Creation 
is a moral imperative as well as a practical one. 
I have no right to make this request of you. rve never risen higher in the religious 
hierarchy than Methodist Sunday School teacher. But there are moments when the Holy 
Spirit, the ruach, seems to break through a little. This has been one of them, with 
hundreds of common Americans displaying uncommon courage. For me the most 
moving scene of the week may have been a middle-aged woman who suffers from 
debilitating anxiety disorders so profound that she has a service dog with her at all 
times. When the police told her they wouldn’t let her take her dog to jail, she swallowed 
hard and got in the paddy wagon herself, and with the support of those around her 
made it through the next few hours. (And it was a joyous, tail-wagging reunion!). 
The stirring memorial to Dr. Martin Luther King is now open on the mall--and down in 
front of the White House we’re doing our best to provide a kind of living tribute to the 
greatest preacher our society has produced, and perhaps the bravest. If you can join us, 
please go to http://www.tarsandsaction.org/and sign up. I know it’s a lot to ask. That’s 
why rm asking you. 
Bill McKibben 
P.S. Please spread this invitation far and wide in your circles; I’m painfully aware that 
the short notice makes it inconvenient. Which is so often the way with the most 
important things. 

I will have to stop sending this news in bits. For complete background info and news, see 
http :iiqewnet.ning comiforumitopicsialberta-tarsands-background? 

2. Non-violent resistance against tarsands pipeline in Canada 

http :iiww~v.canadians.orgi 
http:iistoptarsands.wordpress.comi 
http :iiwww.greenpeace. orgicanadaienicampai gnsitarsandsi 

A group of prominent activists are calling for a Sep 26 sit-in in Ottawa to protest Alberta’s 
oilsands. 

The civil disobedience is inspired by action in Washington, D.C., this week in which Canadian 
actress Margot Kidder and dozens of others were arrested. 



The Council of Canadians, Indigenous Environmental Net~vork and Greenpeace Canada hope to 
make the event "one of the largest acts of civil disobedience on the climate issue that Canada has 
ever seen," they say on the website set up to promote the event. 

The Washington protesters are trying to convince the U.S. government not to approve 
TransCanada Corp.’s Keystone XL pipeline proj ect, a 3,460-kilometre pipeline that transports 
crude oil from Alberta to U.S. markets in illinois and Oklahoma. The Keystone XL would be an 
extension of the existing line to Houston, TX. 

The Canadian protest is set for Sept. 26, but there are no further details on what it will entail. The 
~vebsite warns participants will be risking arrest. 

Maude Barlow, chair of the Council of Canadians, says the government needs a conversion plan 
to move to alternate energy sources. 

"Tar sands mining has destroyed much of Alberta’s water table and will put the fragile Ogallala 
Aquifer [the world’s largest known aquifer] in peril. We join with the millions of Americans who 

oppose the expansion &this deadly industry," she said in a statement. 

Join the ~N Newsletter! 

https://www.mynewsletterbuilder.com/tools/subscription.php?username=ienearth 

Clayton Thomas-Muller 
Indigenous Environmental Network 
Canadian Indigenous Tar Sands Campaign 
180 Metcalfe Street, Suite 500 
Ottawa, ON, CND, K2P 1P5 
Office: 613 237 1717 ext. 106 
Cell: 613 297 7515 
http:iiww~-.ienearth.orgitarsands.html 

Please visit Defenders of the Land: http:iiwww.defendersoftheland.org 
Please visit Global Justice Ecology Proj ect: http://www.globaljusticeecology.org/ 
Please visit: http://redroadcancun.com 

For Canada see http:iiwww.canadians.orgi 

An invitation: Join the Ottawa sit-in on September 26 

[26-Aug-11] Lower Mainland Pipeline Protest Focuses on Kinder Morgan 



[25-Aug-11] Civil disobedience called for in Otta~va to stop tar sands destruction 

[16-Aug-1 ~] TransCanada admits Keystone Pipeline could be used for bulk water removals 





Why we question COPI 7* 
]’he Climate Justice movement in Durban is trying to ensure the COP17, from Nov 

28 to Dec 9, isn’t simply another failed, elite summit-hop. It will be that, because: 
~he K.yoto Protocol’s binding commitments to reduce carbon will be trashed and replaced 

by Washington’s ’pledge and review’ voluntary ho>air non-commitments; 
~the so-called Green Climate Fund will be captured by private for-profit interests; 
c~carbon trading will be heavily promoted, even though it is failing in practice; and 
~,urgent emissions cuts - 50% by 2017, as science requires - will be scoffed at. 
Our expectations are terribly low because 16 years of talk by procrastinating, 

paralysed DN Framework Convention on Climate Change negotiators, guided 
by fossil-fuel-addicted big business, have left us no strategy to save the planet. 

Likewise, South Africa’s energy and climate policies are set by the corporate 
Minerals-Energy Complex. SA’s already-vast CO2 emissions will soar, with the 
world’s third and fourth largest coal-fired power stations now under construction. 
Who wins7 Eskom still supplies the world’s cheapest electricity supplied to the 
world’s biggest mining and metals houses - BHP Billiton and Anglo American - 
which in turn permanently degrade our water resources and pollute the air. 
Opportunities for Climate Jobs and renewable energy are practically ignored. 
Meanwhile, power disconnections affect millions of low-income people each year 
as a result of a 130% electricity price increase since 2008, making it unaffordable 
and inaccessible to the poor, who are returning to dirty paraffin, coal and firewood. 
And in 2009 President Jacob Zuma was one of the five ’leaders’ who, led by the US 
White House, signed the non-binding Copenhagen Accord, leaving Africa to fry. 

Given the adverse balance of power, an estimated 20,000 COP17 delegates will 
waste their time inside Durban’s International Convention Centre (ICC). The last 
such tragic event here was the tin World Conference Against Racism, where 
more than 15,000 of us demonstrated on August 31, 2001 because under 
Washington’s thumb, conference chair Mary Robinson refused to table civil society 
concerns: Israel’s racist occupation of" Palestine; and reparations due for centuries 

of slavery, colonialism 
and apartheid. 

A year later, at the UN’s 
Johannesburg    World 
Summit on Sustainable 
Development, more than 
30,000 marched against 
UN commodification of 
nature: ’Bluewashing’ in 
the UN ’global Compact’ 
with big corporations, 
and UN privatization of 
water and even the air 
(known as ’emissions 
trading’). 

Climate ]ustice for Durban? 
Our traditions of fighting social and climate injustice 

Durban always surprises powerful visitors. Two centuries ago, political history 
was made by Zulu King Shaka’s resistance to British settlers. A century ago 
Mahatma Gandhi developed Satya, traha: ’truth-force’ non-violent civil 
disobedience. Other Durban anti-apartheid campaigning was intense, and the 
modern trade union movement began here, in Africa’s largest harbour, with the 
1973 dockworker strike. A decade later the United Democratic Front bravely 
resisted apartheid-aligned Inkatha and the Third Force. 

The country’s environmental justice movement has one of its strongest pillars 
in South Durban, dating to 1995. The rise of SA’s ’new urban social movements’ 
began in the Chatsworth neighbourhood in 1998, and shackdwellers in Abahlali 
baseMjondolo organized in 2005. The first critiques of Thabo Mbeki’s AIDS 
denialism took form at the Durban ICC, at the International AIDS Conference in 
2000, and the Treatment Action Campaign celebrated victory over Mbeki, the US 
government, Big Pharma and the World Trade Organisation within four years. 

Cli~nate is crucial for our people in part because greenhouse gas emissions 
equate to air pollution in many parts of the city. Things are getting much worse, 
because Durban’s government - the eThekwini Municipality - is run by 
irresponsible, pro-industry planners and engineers intent on maintaining the city’s 
high-carbon growth path, while destroying poor and working communities. 

Unprecedented subsidies for long-distance air transport, shipping, recreation and 
sports tourism infrastructure have 
been sunk in recent years and more 
are planned, with a $35 billion price 
tag: the hugely under-capacity King 
Shaka airport and next-door Dube 
TradePort white elephant; the 
World Cup 2010’s ’alien’s handbag’ 
Moses Mabhida Stadium (now 
mostly empty - and across the road 
from a fine rugby stadium nearly as 
large); vast expansion of the existing 
harbour and of Africa’s largest 
petro-chemical complex within 
Clairwood,     Wentworth and 
Merebank neighbourhoods; the 
doubling of Durban-Johannesburg oil 
pipeline capacity through black 
communities; and a potential dug- 
out port for fuel/freight where the 
old airport was located, with mass 
residential displacement threatened. 

* "Conference of Polluters; held in 2009 in Copenhagen and 2010 in Cancun 



Meanwhile our provincial rail lines have been degraded while thousands of 
damaging freight trucks have taken their place. The city’s bus system was 
privatized and its subsequent collapse made local transport miserable and more 
expensive for tens of thousands of poor and working people. Water prices soared 
(38% in July 2011), while neglect of sanitation for the poor and of stormwater 
drainage led in 2008 to the city’s ’Blue Flag’ clean beach status being revoked. 

The city’s ex-mayor set up a dangerous, so-called waste-to-energy incineration 
project, now under investigation for corruption because his daughter got the 
tender. The city manager’s employment was recently terminated, but he remains 
in his position while investigations continue into $80 million worth of housing 
fraud under his watch. On his way out he demolished the municipal air pollution 
unit. Yet official greenwash strategies appear regularly, such as tree-planting 
’offsets’, a ’green Hub’ on the E.coli-infested Umngeni River, and the August 2011 
book Towards a Low Carbon City, a farce given the city’s higher-carbon trajectory. 

What is ’Climate Justice’? 
Principles and demands articulated at Rights of Mother Earth Conference 

Cochabamba, Bolivia, April 2010 
~ 50 percent reduction of greenhouse gas emissions by 20I 7 

~ stabilising temperature rises to I C and 300 Parts Per Million 

~ acknowledging the climate debt owed by developed countries, 6% of GDP 

~ full respect for Human Rights and the inherent rights of indigenous people 

~ universal declaration of rights of MotherEarth to ensure harmony with nature 

~ establishment o fan International Court of Climate]ustice 

~ rejection of carbon markets and commodification of nature &forests through REDD 

~ change the consumption patterns of wealthy court tries 

end intellectual property rights for technologies useful to mitigate climate change 

We resist, with your solidarity 
The spirit of climate justice is growing in Durban. The movement began when the 

international Dnrban Group for Climate Justice research/advocacy network was 
founded in 2004, continuing today as a source of critical information about ’false 
solutions’. A high-profile fight against SA’s first ’Clean Development Mechanism’ 
carbon trading project was waged at Durban’s environmentally-racist Bisasar 
Road landfill, Africa’s largest, in the mid-2000s, resulting in a World Bank retreat 
from project financing in 2005 - although community leader Sajida Khan died in 
2007 after tnvo cases of cancer, after which the city sold European firms rights to 
pollute in exchange for methane-to-electricity emissions reduction credits. 

In 2009, a major climato summit was hosted by the South Dnrban Community 
Environmental Alliance {SDCEA}, an activist group which also organized the first 
protests against the World Bank’s April 2010 decision to fund the Mednpi coal- 
fired power plant with its biggest-ever project loan ($3.75 billion). Protests 
continue in South Durban, one of the world’s most dangerous petro-chemical sites, 
including one of the ’1000 Cancnns’ in December 2010. 

The other main South African cities also host regular protests on climate, energy 
and related issues. In December 2010 there were 14 arrests at an Earthlife Africa 
Jobnrg protest against the state’s energy policy. Regular demonstrations are held 
at Eskom and Sasol, SA’s two largest CO2 emitters. 

South African activists founded Climate Justice Now! SA in 2009; a KwaZulu- 
Natal provincial body is active; and many organizations are making hosting 
preparations: SDCEA, groundWork, the Centre for Civil Society, Earthlife 
Africa, Timberwatch, Streetnet, Ecopeace, Geasphere, Umphilo waManzi, 
Amandla! magazine, the Million Climate Jobs! campaign, Abahlali 
baseMjondolo, 350.org, the Diakonia faith centre, Durban Sings!, IndyMedia, 
Democratic Left Front, and many more allied community, environmental and 
labour groups. Especially important are Congress of SA Trade Unions demands 
for a ’Just Transition’ and the faith community’s mobilizations on Nov 25 and Dec 4. 

An even larger ’C17’ grouping was tasked with organizing the venue for the 
alternative civil society space at the Dnrban University of Technology (DUT) and 
the Global Day of Action. On Dec 3, we will march from DUT’s Curries Fountain 
past the US Consulate, City Hall and ICC, to a ’going away party for the beach.’ 

Fusing red and green, Durban can be different 
Climate activists across the world are putting bodies on the line with civil 

disobedience, while campaigns to leave fossil fuels in the soil and halt fracking are 
intensifying. The Durban Climate Justice community welcomes local and 
international friends to visit, to understand and amplify our - and your - struggles, 
since targets for the weeks ahead are now being chosen: consulates and 
corporations will be warned not to make the COP a Conference of Polluters. 

With Latin American indigenous activists from the Andes teaching us about buen 
vivir (living well) and pachamama (Mother Earth), we know our survival relies 
upon adoption of transformative policies and laws that respect natural systems. 
These must also stimulate green, local, innovative, resilient, sustainable, job-rich 
political economy, at a time the fossil-dependent, consumer-centric, financially- 
chaotic, ecologically-insensitive, capitalist economic model has reached dead-end. 

Join us in Durban, where more than 300 toxic, high-polluting, extraction- 
based industrial plants are destroying the health of residents and all life, and also 
contributing 45 percent of our city’s greenhouse gases. These hangovers of 
apartheid tight relationship between state and capital need urgent transformation, 
so we can increasingly replace fossil fuels with renewables. What else do we want? 
* to sustainably use and preserve water drawn from natural cycles; 
o to breathe clean air untainted by toxins, carcinogens and particulates; 
o to live in a climate unaltered by fossil fuel emissions; and 
, fundamental rights fbr our natural communities and ecosystems. 

For more information about events, hosting strategies, accommodation and 
analysis of why Durban needs Climate Justice, visit some of our websites and stay 
tuned for advisories to be issued in coming weeks: 

www.sdcea.co.za ¯ ccs.ukzn.ac.za ¯ www.groundwork.org.za 



From; 

Sent: 

To: 

Subject: 

Marks~ein, Lara <laram@email.unc.edu> 

Thursday, September 1,2011 l:l 8 PM 

Reynolds, Andrew S <a~sreynol@email.unc.edu~"~ 

SAVE THE DATE! Global Studies Fall Facu|ty Meeting! 

Dear Global Studies faculty, 
Save the date! The Fall Global Studies Faculty meeting will take place on Friday, O~tober 2gth from 2:30-4:301~m on the fourth floor of the FedEx Global Education 

Center, with a reception following. More details to come soon[ 

We look forward to gathering with you all in the near future, 

Andy 

Chair of Global Studies 



From: 

Sent: 

To: 

Subject: 

Caldwell, ILia L <klcaldwe@emaJl.unc.edu> 

Friday, September 2, 2011 11:59 AM 

Department listserv <ati~alhm@list~rv.unc.edu> 

[afriafa~n] FW: Two Upcoming Talks by South Ati~ca~ Judge Edwin Cameron (Sept. 6 and 7) 

Colleagues: 
Here is more detailed information on the email 1 jkast sent. 
Best, 

From: UNC Infectious Diseases [mailto:unc-id-community@listserv.med.unc.edu] 
Sent: Wednesday, August 33., 203.3. 3.3.:27 AN 
To: UNC Infectious Diseases Community 
Subject: Two Upcoming Talks by South African Judge Edwin Cameron (Sept. 6 and 7) 
Please see the information below about two off-campus talks next week: 
"Constitutionalism and Diversity: Sexual Orientation in South Africa" - Judge Edwin Cameron 
September 6, 2011 - 4 -6 PM 

FHI "Garage, Cl 05, Bay 4, 1 st Floor, Smith Warehouse 

AND 
"Stigma and AIDS: The Personal and the Political" - Judge Edwin Cameron 
September 7, 2011 - 4 - 5 PM 
Room 240, John Hope Franklin Center Duke University 

i:~i COSA-Iogo-email 

ii~iI cameron3.jpg 

September 7, 2011 - 4 - 5 PM 
Room 240, John Hope Franklin Center, Duke University 

The Duke Global Health institute and the Duke Center for AIDS Research are proud to host this seminar by noted human rights 
Description: 

http://globalhea champion Edwin Cameron, a sitting justice on South Africa’s Constitutional Court. Judge Cameron’s legal work and personal 
Ith.duke.edu/gr experience as an HIV-positive public figure have been instrumental in improving access to antiretroviral therapy and destigmatizing the 
a phics4docs/ca 
meron small.jpg disease in his home country. 

Judge Cameron was appointed to South Africa’s highest court, the Constitutional Court, on January 1,2009. He was educated at 
Pretoria Boys’ High School, Stellenbosch and Oxford, where he was a Rhodes Scholar and won the top academic awards. During 
apartheid, he was a leading human rights lawyer. President Mandela appointed him a judge in 1994. He was a powerful critic of 
President Mbeki’s AIDS-denialist policies and wrote a prize-winning memoir, Witness to AIDS, which has been published in South 
Africa, the United Kingdom, the United States, and is translation in Germany and in China. He chaired the governing council of the 
University of the Witwatersrand for more than 10 years (1998-2008) and remains involved in many charitable and public causes. 

He has received many honors for his legal and human rights work, including a special award by the Bar of England and Wales in 2002 for his "contribution 
to international jurisprudence and the protection of human rights." He is an honorary fellow of the Society for Advanced Legal Studies, London, an honorary 
fellow of Keble College Oxford (2003), and an honorary bencher of the Middle Temple, London (2008). He holds honorary doctorates in law from the 



University of the V~twatersrand, Johannesburg, King’s College London, and the University of Oxford. In June 2012, the University of St. Andrews, Scotland, 
will confer an honorary doctorate on him. 
Read a sample chapter of Judge Cameron’s __m____e____m____o_j__r and learn more about his work on South Africa’s __C_9___n___s__t_[t_~!_t_Lo___n___a__[___C__,__o_R~. 

You are currently subscribed to nnc-id-community as: mol~r4me(?~med.unc.e&~. 

To tmsubscribe send a blm~k email to leave-4391814-349748~5149c8cdf61af427be2d093cl~b7a4f43@listserv.med.tmc.edt~ 

You are currently subscribed to afi~iafam as: eunice~email.unc.edu. 

To unsubscribe click here: hltp:/,,’lists.unc.edu/n?id=32361608.e87a91 a5832319540e 156ada770a798d&n=T&l =atiiafam&o=29799220 

(It may be necessa~ to cut mad paste the above URL if the line is broken) 

or send a blank emaJl m leave-29799220-32361608.e87a91 a5832319540e156ada770a798d,~;,listserv.unc.edn 



El’ore: 

Sent: 

To: 

Subject: 

Todd Owen <towen@email.unc.edu> 

Friday, September 2, 2011 5:11 PM 

Martin Horak <mhorak@uwo.ca> 

SaNe, Eunice N <eunice@email. unc.edu> 

followup from our meeting today 

Hi Martin: 

I wanted to give you a heads up that Eunice Sahle, one of our Faculty 
Fellows, may contact you to get your perspective on a research project 
she is developing. She is looking at issues related to migration, 
citizenship, and socialization of Aticican migrants in Toronto (and 
Durban, SA and Paris). I kno~v this is not your area of expeltise but 
she mentioned the role of municipal policies and I thought it wouktn’t 
hurt for her to talk with you since some of your ~w~rk has focused on 
Toronto. 

I have cc’ed Eunice sn I will leave it to the ~.wn ofynu to take it frnm 
here 

Cheers, 

’]7odd 

Todd Owen 
Associate Director 
(;enter for Urban and Regional Studies 
University of North Carolina at Chapel Hill 
919,’962-3076 
http:/icurs.unc.edu/ 





THE UNIVERSITY 

of NORTH CAROLINA 

a.~: CHAPEL HILL 

OFFICE OF THE DEAN 

:~o3 SOUTH BUILDING 

CAMPUS BOX 3100 

CHAPEL HILL, NC 27599-3zOO 

T 919.96:z.3082 

F 919.962,.z4o8 

college.unc.edu 

Dean, College of Arts and Sciences 

Lee G. Pedersen Distinguished Professor of Psychology 

MEMORANDUM 

TO: 

FROM: 

Chairs and Faculty in the College of Arts and Sciences 

Karen M. Gil, Dean ~ 

DATE: 

SUBJECT: 

September 7, 2011 

Request for Nominations for Bowman and Gordon Gray Professorships in 
Undergraduate Teaching 

You are invited - and strongly encouraged - to nominate an outstanding faculty member 

to be considered for one of four Bowman and Gordon Gray Professorships in the College 

of Arts & Sciences. Two of the professorships will be effective July 1, 2012 and two on 
July :1, 2013. These extraordinary awards are made possible by the generosity of the late 

Mr. Bowman Gray, Jr. and Mr. Gordon Gray, former President of the University, as well 

as members of the Gray families. 

The Gray Professorship program is designed to: 

recognize and support outstanding undergraduate teaching by Carolina’s 

outstanding scholars; 

~ help retain the best teachers and scholars; and 

~ enhance undergraduate teaching. 

Eligibility: 
Any tenured associate or full professor in the College of Arts & Sciences is 

eligible, although a nominee may not be the current holder of any other 
distinguished term or permanent chair. 

Former Bowman and Gordon Gray Professors are eligible for nomination 10 
years after the end of a previous term, unless they are current holders of any 

other distinguished term or permanent chair. 



Nominees must be teaching one or more undergraduate courses during the 

current academic year. Please check this requirement carefully before 
submitting a nomination. 

Terms of the Professorship: 

The awards are for a period of J:ive years and are not renewable. 

Recipients will receive an annual stipend of ~;:10,000 to supplement salary. 

Recipients will receive a ~;3,000 annual research/teaching fund to support their 

activities as a Gray Professor. 

Recipients may also receive a one-time teaching and technology award of up to 
$10,000, upon approval of a proposal. 

During the duration of the award, recipients will be designated as Bowman and 

Gordon Gray Professor or Bowman and Gordon Gray Associate Professor, as 

appropriate. 

During the term of their award, each Gray Professor will be provided a 
semester’s leave at full pay to advance her or his research and teaching after the 

first year in the professorship. The timing of this leave must be approved by the 

Gray Professor’s department chair. The department will receive one half of the 
Gray Professor’s annual base salary up to ~;50,000 during the semester leave. 

Nomination considerations: 

Department or unit chairs should make nominations. Chairs may normally send 

forward no more than one nomination from a list of recommendations provided 

by an appropriate department or unit screening committee appointed by the 
chair to consider potential nominees. In the event that chairs (normally in larger 

departments) believe that the qualifications of recommended faculty are so 
close that a second nomination is justified, they may submit two candidates for 

consideration, but the candidates must be ranked. 

individual faculty may nominate a department chair, another colleague, or 

themselves. 

Nominations should include: 
A persuasive letter of nomination explaining in some detail why the nominee is 

particularly worthy of consideration for a Bowman and Gordon Gray 

Professorship. This letter should address the nominee’s scholarship as well as 

teaching. If retention of the nominee is a consideration, it should be noted in 

the letter. 
¯ The nominee’s current c.v. 
¯ The nominee’s statement of teaching philosophy 

¯ The nominee’s statement of mentoring philosophy if not included in the 
statement of teaching philosophy 

~ A list of courses taught to undergraduates for the last six regular semesters 



A summary of teaching evaluations for two undergraduate courses taught in the 

past two years. These can include peer and student evaluations. 

A faculty selection committee will examine the nominations. After a full review, the 

committee will make recommendations to the Dean, who will announce the 
appointment. 

Please send nominations by email - as a single pd.f.file - to Tiff Clarke at 
tclarke@email.unc.edu no later than Monday, October 17. 

For additional information or questions, please contact Tiff Clarke at 
tclarke@email.unc.edu. She will forward your inquiry to the appropriate person. 

THE CLOSING DATE FOR NOMINATIONS IS MONDAY, OCTOBER 17, 2011. 



COLL,~GE O}~ 
A~T$ ~ SCIENCES 

THE UNIVERSITY 

of NORTH CAROLINA 
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CHAPEL HILL, NC 2.7599-3Ioo 
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college.unc.edu 

Dean, College qf Arts and Sciences 

Lee G. Pedersen Distinguished Professor of Psychology 

MEMORANDUM 

TO: 

FROM: 

Chairs and Faculty in the College of Arts and Sciences 

Karen M. Gil, Dean 

DATE: 

SU BJ ECT: 

September 7, 2011 

Request for Nominations for Arts & Sciences Distinguished Term Professorships 

in Research and Undergraduate Education 

You are invited -and strongly encouraged -to nominate outstanding faculty to a term 

professorship in the College of Arts and Sciences: the Distinguished Term Professorships in 

Research and Undergraduate Education. These four-year term professorships recognize 

tenured faculty who are making outstanding contributions to undergraduate education at UNC- 

Chapel Hill. These professorships are designed to support and expand undergraduate research 

opportunities across the College. To this end, the College allocates one of these professorships 

to each of the four divisions of the College. 

Distinguished Term Professors of Research and Undergraduate Education receive a ~;6,000 

annual salary stipend and a 55,000 annual project fund during the term of her or his 

appointment. The project fund may be used to defray expenses associated with (but not 

limited to) activities such as modifying existing courses to add a research component, creating 

one or more new courses to teach research methodologies, traveling with undergraduate 

students to professional meetings, and developing programs to increase the number of 

mentors for undergraduates through collaborations with faculty colleagues, graduate students, 

postdoctoral fellows, staff, alumni, and members of the community. 

Each Distinguished Term Professor teaches a normal load. However, if the term professor 

creates and teaches a new course or courses, the College will allocate up to $10,000 annually to 
compensate the term professor’s home department so that her or his regular course offerings 

may continue to be offered while he or she holds the professorship. 



Distinguished Term Professors of Research and Undergraduate Education are expected to 

discuss their projects at an annual banquet sponsored by the Office for Undergraduate 

Research, and, on occasion, with members of the University administration and Board of 

Trustees. 

Selection Criteria: 
The faculty member nominated for each professorship should be tenured and should teach 
primarily in the division he or she will represent. In addition, the faculty member should have 

o an outstanding record of research, scholarship or creative work, and teaching; 

o an outstanding record of and interest in mentoring undergraduate research, scholarship 
and creative performance; and 

evidence of commitment to expanding undergraduate participation in original inquiry 

both inside and outside the classroom. 

Nomination Process: 
This year the College invites nominations of tenured faculty for four 4-year Term 

Professorships, one in each division of the College. Faculty selected to represent the Fine Arts 

and Social Sciences will commence their terms effective :[July 2012. Faculty selected to 

represent the Humanities and Natural Sciences will commence their terms effective 1 July 2013. 
Chairs may send forward no more than one nomination from a list of recommended nominees 

provided by an appropriate department or unit screening committee appointed by the chair to 

consider potential nominees. The committee is expected to review the qualifications of all 

faculty in the unit who meet the requirements listed above. Chairs should also notify their 

faculty of the opportunity to nominate colleagues or themselves to the screening committee. 

In the event that chairs (normally in larger departments) believe that the qualifications of 

recommended faculty are so close that a second nomination is justified, they may submit two 

candidates for consideration. 

Nominations should include: 

= The nominee’s current curriculum vitae. 

= A detailed explanation of the value and ongoing importance of the nominee’s mentoring 

of undergraduate research, scholarship, and/or creative performance to her or his 

department, the university and profession. The nomination should be written in such a 

way as to be comprehensible to members of an interdisciplinary faculty review 

committee that may not include specialists in the nominee’s field. 

= The names, addresses, email addresses, and telephone numbers of four referees who 

are in a position to evaluate the nominee’s qualifications for this Distinguished Term 

Professorship and who have expressed a willingness to write on the nominee’s behalf. 
These referees may include colleagues from both UNC-Chapel Hill and other institutions. 
Official requests for letters from these referees will come from the chair of the College’s 

selection committee. 



A faculty selection committee will examine the nominations. The committee may request additional 
information from those candidates for whom reference letters are requested. After a full review, 

the committee will make recommendations to the Dean, who will announce the appointments. 

Nominations should be sent by October 17, 2011 - as a singlepd, ffile - to Tiff Clarke at 

tclarke(~email.unc.edu. 

For more information about the professorships and criteria for their selection, see 
http_://www.unc.edu/depts/our/faculty/faculty professorships.html. Please direct any inquiries 

to Tiff Clarke at tclarke@emaii.unc.edu. She will forward your inquiry to the appropriate 
person. 

THE CLOSING DATE FOR NOMINATIONS IS MONDAY, OCTOBER 17, 2011. 
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college.unc.edu 

Dean, College of Arts and Sciences 

Lee G. Pedersen Distinguished Professor of Psychology 

MEMORANDUM 

TO: 

FROM: 

DATE: 

SUBJECT: 

Chairs and Faculty in the College of Arts and Sciences 

Karen M. Gil, Dean ~ 

September 7, 2011 

Request for Nominations to Distinguished Endowed Professorships in 

Recognition of Outstanding Scholarship and Teaching by Senior Faculty in the 

College of Arts and Sciences 

You are invited - and strongly encouraged - to nominate outstanding senior faculty to be 
considered for a small number of endowed professorships in the College of Arts and Sciences. 

Nominees should have a distinguished record of scholarship and strong teaching credentials at 

the undergraduate and/or graduate level. 

These endowed chairs are permanent, providing an annual salary increase of $10,000 and an 

annual research fund of $10,000 to the recipients for the remainder of their UNC careers. 

Appointments will be effective July :t, 2012. 

Conditions for nominations: 
¯ Nominees must be full professors. 

¯ Nominations may be made by department or curricula chairs on behalf of their units or 

by individual faculty in the College of Arts and Sciences. Nominations should be limited 

to one per nominator. 

Department or curricula chairs normally send forward no more than one nomination 

from a list of recommendations provided by an appropriate department or unit 

screening committee appointed by the chair to consider potential nominees. The 
committee is expected to review the qualifications of all appropriate faculty in its unit 

and make recommendations to the chair. In the event that chairs (typically in larger 
departments) believe that the qualifications of recommended faculty are so close that a 



second nomination is justified, they may submit two candidates for consideration but 

must rank them. 
Department or curricula chairs who have the requisite credentials may be nominated 

directly to the College by individual faculty. 

Current holders of term professorships are eligible for nomination, but, if successful, will 

be expected to relinquish their term appointment. 

Previously unsuccessful nominations for endowed chairs will not automatically be 

reconsidered, but re-nominations are encouraged provided they are accompanied by a 

new, up-to-date letter of nomination, c.v. and new external letters of support as 

described below. 

Nominations should include in the following order: 

A letter of nomination explaining the significance and importance of the nominee’s 
scholarly and teaching achievements. It should be written in such a way as to be 

comprehensible to members of an interdisciplinary selection committee that may not 

include specialists in the nominee’s field. Because the College holds a distinguished 

professorship intended to support excellence in the study of Southern culture, 

nominations of faculty for this professorship should be designated as such by the 

nominator. 
¯ A current, full curriculum vita. 
¯ The names, addresses, telephone numbers and email addresses of four external 

referees who are in a position to evaluate the nominee’s qualifications for a 

distinguished professorship and who have expressed informally a willingness to write on 

the nominee’s behalf. Official requests for these references will come from the chair of 
the faculty selection committee. 

A selection committee composed of distinguished chaired faculty from the four divisions of the 

College will examine the nominations. The committee may request additional information from 

those candidates for whom reference letters are requested. After a full review, the committee will 

make recommendations to the Dean, who will announce the appointments. 

Please send nominations by email - as a single pall,file - to Tiff Clarke at tclarke@email.unc.edu, 

no later than Monday, October 17, 201:~. 

For additional information or questions, please contact Tiff Clarke at tclarke@email.unc.edu. 

She will forward your inquiry to the appropriate person. 

THE CLOSING DATE FOR NOMINATIONS IS MONDAY, OCTOBER 17, 2011. 



THE UNIVERSITY 

Of NORTH CAROLINA 

at CHAPEL HILL 

OFFICE OF THE DEAN 

205 SOUTH BUILDING 
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college.unc.edu 

Dean, College of Arts and Sciences 

Lee G. Pedersen Distinguished Prqfessor of Psychology 

MEMORANDUM 

TO: 

FROM: 

DATE: 

SUBJECT: 

Chairs and Faculty in the College of Arts and Sciences 

Karen M. Gil, Dean ~ 

September 7, 2011 

Request for Nominations for Bank of America Honors Professorship 

The Honors Program is currently accepting nominations for a three-year, term appointment as 

a Bank of America Honors Professor. The purpose of this professorship is to acknowledge 
excellence in undergraduate teaching and to encourage innovation both within the Honors 

Program and across the undergraduate curriculum. The Bank of America Honors Professor will 

be announced during the current academic year, with an effective appointment date of July 1, 
2012. 

The Bank of America Professorship will be awarded for a single three-year term and is not 
renewable. The recipient will receive $6,000 in the form of an annual salary supplement, a 

research fund, or a combination of the two; and $4,000 to be used as a course 
development/enhancement fund and to be spent at the discretion of the recipient. The course 

development fund might support visiting speakers, symposia, exhibitions, performances, field 

trips, etc. that would benefit the learning experience of students in the recipient’s Honors 

seminars. At the end of each academic year, any monies not expended from this fund will 

revert to the Honors Program to be used for the same general purpose at the discretion of the 

Associate Dean for Honors. The recipient’s department will receive ~;10,000 a year in partial 

compensation for the recipient’s release from normal teaching duties. 

The Bank of America Honors Professor will teach two Honors seminars each academic year. 

One of those courses--but not both--may be counted toward the ongoing Honors 

commitment of the recipient’s home department. The Bank of America Honors Professor will 

also be expected to contribute to the Honors Program outside the classroom by attending 

appropriate Honors functions, serving as a member of the Honors Faculty Advisory Board, and, 

in general, promoting interaction between faculty and Honors Program students. One of the 



goals of the professorship is to develop new models for intellectual exchange among students 

and between students and faculty that might later be employed across the university. 

Eligibility: 
¯ Nominees must be either full professors or tenured associate professors. 

¯ The primary criteria to be employed in choosing the recipient of the Bank of America 

Honors Professorship will be: i) a demonstrable record of outstanding teaching ability 

and an active interest in undergraduate education, particularly the nurturing of our 

most academically able and motivated students; 2) exemplary scholarship; and 

3) potential for and interest in developing innovative undergraduate seminars that will 

contribute to the Honors Program and the College’s General Education Curriculum. 

Although not a prerequisite for nomination, special consideration will be given to faculty 
who have taught regularly in the Honors Program or have otherwise demonstrated a 

tangible interest in the program and its students. 

Faculty who hold a distinguished term professorship may be considered only if the 

current professorship appointment ends on or before June 30, 2012. Nominees for the 

Bowman and Gordon Gray Professorships are also welcome to apply, but a Gray 
Professorship and the Bank of America Honors Professorship may not be held by the 

same person at the same time. 

The recipient of the Bank of America Honors Professorship will not be disqualified from 

consideration for a permanent professorship during his/her tenure. 

Nominations should include: 
e Acurrent c.v, 

= A statement describing the program of undergraduate teaching that the nominee 

proposes to conduct during the three-year appointment. 

Syllabi and evaluations for two of the nominee’s undergraduate courses taught within 

the last three years. 

= A letter of endorsement from the nominee’s department or curriculum chair. 

A faculty selection committee will examine the nominations. After a full review, the committee will 

make recommendations to the Dean, who will announce the appointment. 

Please send nominations by email - as a single pdffile - to Tiff Clarke at tclarke@email.unc.edu 

no later than Monday, October 17, 2011. 

For additional information or questions, please contact Tiff Clarke at tclarke@email.unc.edu. 

She will forward your inquiry to the appropriate person. 

THE CLOSING DATE FOR NOMINATIONS IS MONDAY, OCTOBER 17, 2011. 



From: 

Sent: 

To: 

Subject: 

Attach: 

SaNe, Eunice N <eunice@email.unc.edu~ 

Thursday, September 8, 2011 11: 51 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

hello 

Eboe Hutchful.docx 



From: 

Sent: 

To: 

Cc: 

Subject: 

Clarke, Tiflhny D -~’O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN RECIPIENTS/CN TCLARKE> on behalf of 
Hartlyn, Jonathan </O UNC EXCHANGE/OU EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOttF23SPDLT)/CN RECIPIENTS/CN HARTLYN> 

Friday, September 9, 2011 4:09 PM 

SaNe, Eunice N <eunice@email.unc.edu> 

Clmke, Tiflhny D <tiflhny clarke@unc.edu> 

Mtng w~’ Deans Hartlyn and Andrews next The or Thu/URGENT 

Dear Eunice, 

I would like m verit~ some basic intbnnation about your courses. In order m do so, I ask you to schedule a 30 minute meeting with me on Tuesday, September 13 or 

Thursday, September 15. You may do ~ by contacting Tiflhny Clarke C~email.unc.edu in ~e Dean’s once at your earliest convemence a~ detemfine a meeting time. 

Please bring wifl~ you a comple~ list of all courts you taught since you have been at [~C-Ctt, beginning ruth the Summer Session I of 2007 through m Summer 

Session II of2011. List all courses, including inde~ndent studie~ directed reading~ honors courts, and summer ~hool courses. 

’I’ha~ yo~ 

Jonath~ 

.Jonathan Nartlyn 

The Un~vers~tv of North Carolina at Chape~ H~I 

SenR~r Associate I:}e~n for Socia~ Sdences and 

Global Programs, College of Arts and Sciences 

Kenneth J. Reckford Professor of Political Sdence 

205 South Building, CB 3100 

Chapel H~ NC 27599-3100 USA 

Ema~h hartlyn@unc.edu 

O[fice: 91.9 962-11.65 Fax: 9].9 962-2~)8 

Tiffany Clarke 

Executive Assistant 

Office of the Dean 

College of Arts and Sciences 

UNC-Chapel Hill 

Campus Box 3~00 

Chapel Hill, NC 27599-3~ 

9~9/962-6903 

tclarke@email.unc.edu 



From: 

Sent: 

To: 

Subject: 

The Universily of North Carolina at Chapel Hill ~:no-reply@sak~Lunc.edu> 

Sunday, September 11,2011 5:51 PM 

New Message Posted to The University of North Carolina at Chapel Hill by Jacob Williams (jgw) 

Location: AFRI101.990.FA11 > Forums > AFPd 101 Discussion Forums > Lesson 3 > Dr. Sable - Week 3 commem and ques~tion for further reflection 

Author: Jacob WilliaJns (jgw) 

Message Title: Re: Dr. Sahle - Week 3 comment and question for further reflection 

Message Posted On: Sun Sep 11 17:51:18 EDT 2011 

It is an interesting concept that African comatfies will Ibllow in the path of European powers on their way to growth. I think the previous post m~es a good point - 

Europe, during this era, was able to grow so rapidly becau~ it also had access to resources ficom outside colonies (Atiica). For Africa to truly go along with this 

pattern, one would assume that they would have to, essentially, have ~other source of growth to take advantage of. Since most of the modem world is now privately 

governed and coloni~lism is a thing of the pas~t, I think that it is ve~y unlikely for Afi-ican countries to follow suit in order to have their own revolutions. However; if there 

were a i:dtl of one already prominent nation’s power (say, all of the United State’s debtors called in their debts or some other politicaJieconomic unrest caused some 
kind of great break down in another nation) then Africa would have a chance to grow given that another pou, er had fallen. As ~ny Civics and Econo~nics teacher in high 

school once s~Jd rather plainly, in order ibr someone to be profiting in the world, so~neone else has to be losing. 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Michal Offterweil <os~terwei@email.unc.edu~ 

Monday, September 12, 2011 10:10 AM 

Michal Osterweil <mos~terweil@mac.com> 

Latin American Political ImaginaJfies : Decolonizing Feminisms first meeting 

LAP1 - 2011 - 2012.doc; ATT00001.htm 

Hello all, 

We hope your semesters have started out well’. 

We are writing to touch bases so that we can start getting to work on what promises to be a ve~ exciting topic. As most of you know, we were granted $3500 for the 

proposal we submitled to the Duke-UNC Consortium (I have attached the proposal). (We are still raising additional funds...) 

While we do have many speakers coming, we are also very much hoping that we can also be a working group that reads and discusses relevant material. 

We were hoping that we could have a first Ineeting September 29 or 30 to go over and discuss the plan as well as introduce the problelnatic (we will be sending a 

couple ofintroductou texts)--so that we ca~l touch bases and go over plans and possibly add in new ones. 

Here is a doodle link so that we can try to find the best possible date for all: htlp:/i~v.doodle.com/dzxz9gbx79inqig3 

This meeting will be open to anyone, we just wanted to write those who put their names on the proposal before sending out the larger email., as such please respond 

ASAP. 

Best, 

Michal, Laura and Diana 



From: 

Sent: 

To: 

Subject: 

Buell, Agatha <abuell@email.unc.edu> 

Monday, September 12, 2011 2:36 PM 

Department listserv <athalhm@list~rv.unc.edu> 

[afriathm] Selassie to talk on Sept. 22 

From: Barbara Anderson [mailto:b_anderson@unc.edu] 
Sent-" Monday, September 12, 20:ll 2:32 PM 
To; Buell, Agatha; Gore, Travis 
Subject; Selassie to talk on Sept. 22 

Dem" Colleagues: I hope that tblks in the Departmem will be able to attend this first ~minar of the academic year. Warm regards, Barbara 

Please join us on Thursday, September 22, 2011 at 6:30-9:00pm at the FedEx Global Education Center, Room 3024, UNC-CH. 

Dr. Bemket Habte Selassie will present "The Broken Promise: Eritrea’s Post-Independence Road to Autocracy." Dr. Selassie, William E. Leuchtenburg Professor of 
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KEY ISSUES 
Context: The authorities face the dual challenge of sustaining the ongoing recovery while 

rebuilding policy space, and raising potential growth and labor intensity of growth to help 

reduce the extremely high levels of unemployment and inequality. 

Growth prospects: Growth should rise to 4 percent a year in 2011 and 2012, underpinned 

by solid domestic demand. 

Focus: The discussions centered on the timing and strength of the required exit from 

supportive policies in the context of large capital inflows. There was broad agreement that 

barring a pronounced increase in core inflation or inflation expectations policy rate 

increases could be put off given the still uneven nature of the recovery and the uncertain 

global environment. Staff recommended stronger fiscal consolidation beyond the current 

fiscal year than currently being considered, and rebalancing the composition of public 

spending to help support higher potential growth. 

Structural reforms: Policies to moderate real wage growth and increase product market 

competition will be critical to reverse the large job losses of recent years and make inroads 

into reducing high structural unemployment. 

Financial stability: Banks have rebuilt their capital and liquidity cushions, but low credit 

demand has lowered profitability. The main risks remain banks’ dependence on domestic 

short-term wholesale deposits and high household indebtedness. 

External vulnerability: Relatively low public and external debts, mainly denominated in 

domestic currency, and adequate international reserve coverage offset risks from currency 

overvaluation and current account deficits funded by portfolio flows. 
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BACKGROUND 

1. Since 1994, South Africa has become 

increasingly integrated into the global 

economy. This has allowed output growth to 

converge to the world average level and foreign 

savings have helped finance domestic investment 

beyond the country’s low savings rate. But this 

integration has also exposed South Africa to 

global business cycles--most recently, the severe 

stress imparted by the global financial crisis and 

ensuing global downturn. Prudent countercyclical 

monetary and fiscal policies, together with a 

flexible exchange rate, have helped dampen the 

adverse effects of those global cycles; and sound 

financial supervision has guided financial 

institutions in managing the associated risks. And 

while transfer programs have lifted the most 

vulnerable from extreme poverty, progress in 

social indicators has lagged behind 

macroeconomic achievements. Unemployment 

and inequality have remained stubbornly high, 

and the recent recession has only exacerbated 

this further. 
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2. Against this backdrop, the 

government has developed an ambitious 

development strategy, the New Growth 

Path (NGP), whose objectives include: 

the creation of five million jobs over the 

next 10 years by raising economic growth 

to 6-7 percent; 

increasing domestic savings to reduce the 

economy’s reliance on portfolio inflows; 

and 

attenuating the deep cleavages that 

characterize the South African economy, 

particularly between big businesses and 

those in formal sector employment and 

smaller enterprises, the unemployed, and 

discouraged work seekers. 

3. The 2011 Article IV discussions 

centered on the policies needed to move the 

country toward these strategic objectives. In 

the near term, this includes the policy 

refinements needed to ensure that the lopsided, 

private-consumption-led growth currently 

underway is more balanced. And for the medium 

term, on the reforms needed to raise potential 

growth. In particular, the consultation focused on 

the following issues and questions: 
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What is the fiscal deficit path that would 

balance the country’s development 

objectives while rebuilding fiscal buffers? 

How quickly does monetary policy tightening 

need to begin? 

What measures are needed to sustain the 

financial sector’s stability? 

What are the reforms needed to make 

growth more labor intensive? 

How should policies respond to a sustained 

period of capital inflows? 

AN UNEVEN RECOVERY 
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Source:IMF’sWorld Economic Outlook. 

4. South Africa’s recovery from the 

2008-09 recession has been uneven and 

hesitant. The recovery has been largely led by 

private and public consumption growth, while 

export volumes and private investment have 

remained markedly below precrisis levels (unlike 

in most other large emerging markets). 

Moreover, quarterly growth rates (in seasonally 

adjusted annualized terms) have wavered 

between robust and more mediocre rates. Still, 

while lagging behind other large emerging 

markets in the business cycle, GDP is now above 

the precrisis peak, and although output remains 

below potential this gap is expected to close by 

early 2012 (Appendix i and Klein, 2011, a). 
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5. Inflation has remained contained. 

Headline inflation reached its lowest level since 

2004 late in 2010 (3.2 percent y-o-y). Besides the 

negative output gap, the fall in inflation reflected 

currency appreciation and moderate domestic 

food prices. These developments offset the sharp 

increases in electricity tariffs and other 

administrative prices engineered to increase 

power generation capacity and improve public 

services, inflation expectations, however, have 

declined more gradually and remain slightly 

below the upper limit of the 3 to 6 percent target 

range. And since early 2011, high food and fuel 

prices have increased headline inflation. Even 

though core inflation has seen some upward 

movement in recent months, it remains low. 
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Figure 1. South Africa: Consumption Led Recovery 

The negative output gap is closing .... 
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6. The still weak economic conditions 

and large real wage increases have stymied 

recovery in employment. During 2008-09 as 

the economy slumped into recession, South 

Africa lost close to 1 million jobs-- 

proportionately, this is as many jobs as countries 

at the epicenter of the global financial crisis lost. 

And despite these poor labor market conditions 

and moderation in inflation, wage awards 

remained high (averaging some 8 percent) in 

2010. In addition, over the last year hiring may 

have been discouraged by uncertainty about 

proposed changes in legislation governing 

temporary employment. The ratio of 

employment to the working-age population has 

declined from around 45 percent in 2008 to 40 

percent in early 2011, implying that employment 

remains some 0.9 million (or 6~/2 percent) below 

the precrisis level. Besides low employment 

opportunities, it also reflects a worrisome 

reduction in the participation rate. 
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7. The current account balance 

strengthened significantly in 2010, mainly 

reflecting improvement in the terms of trade 

and reduced import demand. The current 

account deficit narrowed to 23¼ percent of GDP 

in 2010 from 4 percent of GDP in 2009. High 

export prices helped offset low export volumes, 

while weak investment demand limited import 

volumes. The composition of South African 

exports has shifted toward commodities from 

manufacturing products. And the geographic 

distribution is also changing with Asian markets 

gaining share at the expense of those in Europe. 

The increase in commodity trade and favorable 

commodity prices, have made China South 

Africa’s main individual trading partner. Net 

portfolio flows funded most of the current 

account deficit. 

Sources: SARB and STATS SA. 



Figure 2. South Africa: Stronger Current Account Balance 

The current account strengthened in 2010... ...as terms of trade helped improve the trade balance,... 
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8. Fiscal policy has remained supportive 

relative to the precrisis structural position. In 

cyclically adjusted terms, the overall deficit of 

consolidated government swung from surplus in 

fiscal year 2007/08 to a deficit of 53¼ percent in 

2009/10, and staff estimates the deficit at some 

4 percent in 2010/11. This improvement owed to 

moderation in primary spending growth--from 

an average of some 9 percent between 2004/05 

and 2009/10 to % percent in 2010/11--coupled 

with a modest recovery in tax revenues. Although 

the government’s borrowing requirements 

remained large, they were easily met through the 

issuance of rand denominated bonds and bills at 

low interest rates against the backdrop of large 

capital inflows. The composition of fiscal 

spending has tilted more toward current 

spending, mainly reflecting above budgeted 

increases in wages. 

9. Monetary policy provided additional 

stimulus, with a 150-basis-points cut in the 

policy rate in 2010. These cuts have brought the 

policy rate to 5.5 percent, its lowest level in more 

than 30 years. With inflation and inflation 

expectations on the rise since early 2011, the 

scope for further policy cuts is limited. In its 

communication to the market, the South African 

Reserve Bank (SARB) has clearly explained the 

cost-push nature of the recent rise in inflation, 

and its readiness to raise policy rates as needed 

to prevent second-round effects. 

10.    The external environment and 

domestic policy settings have resulted in real 

appreciation pressure. Reflecting the 

accommodative monetary stance in many 

advanced countries and the large domestic 

public sector borrowing requirement, capital 

inflows, particularly into the bond market over 

the last year were significant. And the ebb and 

flow of capital has contributed to the volatility of 

the rand. But exchange rate flexibility has likely 

also attenuated inflows by discouraging carry 

trades. More importantly still, it has helped 

insulate the real economy. The government also 

stepped up reserve accumulation (which 

increased from US$40 billion at end-December 

2009 to US$50 billion at end May, 2011) and 

relaxed controls on capital outflows by residents 

(as part of a gradual shift from a system based 

on exchange controls to one based on prudential 

considerations) (Table 1). 
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11.    Having come through the recession in 

reasonable shape, the financial sector is now 

contending with a period of low credit 

demand and rising costs. Proactive bank 

supervision, low dependency on external 

funding, and conservative risk management have 

contributed to banks’ resilience in recent years. 

impaired advances to gross loans and advances 



have stabilized at under 6 percent of the loan 

portfolio, but have displayed unusual stickiness 

partly as a result of a slow debt workout process. 

The limited impact of the recession on 

impairments likely reflects the limited access to 

credit of low-skilled workers among whom most 

of the job losses were concentrated. Moreover, 

 OUTLOOK AND PJSKS 
12.    Staff expects the economy to expand 

by about 4 percent in 2011-12, underpinned 

by solid domestic demand. Private 

consumption growth should remain robust, 

supported by high real wages and the low 

interest rate environment. Private investment 

growth, too, should accelerate, with the pickup in 

overall activity and the lifting of the moratorium 

on the issuance and renewal of mining licenses. 

The import intensity of investment and, more 

broadly, growth, will likely cause the current 

account deficit to increase to 3V2 percent of GDP 

in 2011 and gradually further widen to about 

5-6 percent over the medium term. The closing 

output gap and the ongoing cost-push pressure, 

together with the continued administrative price 

increases, will likely push headline inflation to the 

top end of the 3-6 percent target range later this 

year. 

13.    The main downside risks to this 

scenario are external. South Africa’s close links 

to advanced economies, especially in the core 

euro area, exposes it to possible sluggishness in 

their recovery as monetary and fiscal stimuli are 

rolled back and to any fallout from the sovereign 

debt crisis in peripheral euro area countries. 

those who kept their jobs experienced a 

significant increase in their disposable income 

arising from high real wages. Growth in credit 

declined with the fall in private investment and 

as banks sought to increase liquidity. But more 

recently, credit growth has resumed at a 

moderate pace. 

South Africa’s exposure to developments in 

China, both as a direct trading partner and 

through its effect on commodity prices, has also 

increased. Cost-push pressure arising from global 

food and fuel prices may also result in higher 

inflation expectations and wage settlements 

given the backward-looking nature of these 

agreements. On the domestic side, high 

household debt may constrain consumption 

growth as interest rates become less supportive 

in the coming months. 

Authorities’ Views 

14.    The authorities have a similar view on 

the outlook and risks. Their baseline projections 

are that the output gap would be larger and that 

the pace of growth in the near term somewhat 

more moderate than staff’s. They also 

emphasized the high degree of uncertainty 

surrounding these assessments. They agreed 

with staff that the main source of risk to the 

outlook is external. They expressed concern 

about the quality and sustainability of the global 

recovery. They see the recovery in advanced 

economies relying on the monetary and fiscal 

stimuli in place, and that these look set to be 
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withdrawn before domestic demand has 

recovered sufficiently. They saw a case for more 

gradual fiscal adjustment in those advanced 

countries where borrowing costs remain low. 

 MANAGING THE UPSWING 

The authorities noted the spillover effects of 

monetary easing in the advanced economies, 

including their impact on global commodity 

prices and capital flows. 

Fisca  Policy 

15.    With public debt at manageable levels 

and little sign of domestic demand pressure, 

the authorities" fiscal plans call for fairly 

gradual fiscal consolidation. The consolidated 

government deficit would decline from 

5% percent in 2011/12 to 3% percent in 

2013/14. According to staff’s estimates for 

potential output, the plan would leave the 

structural deficit at some 3V2 percent of GDP in 

2013/14--five years after the trough of the 

recession. The 2011 budget envisages this policy 

would result in gross national government debt 

peaking at around 43 percent of GDP in 2013/14. 

This compares with a precrisis level of 

government debt at some 27 percent of GDP. 

16.    Although this path would not pose 

immediate risks to fiscal sustainability, staff 

felt that it could constrain fiscal space to deal 

with future shocks. Without straying too far 

from current policies, staff sees scope for fiscal 

policy to be more countercyclical in the outer 

years while avoiding contractionary impulse in 

2011/12 when output is expected to remain 

below potential. Specifically, by adhering to 

previously stated intentions to keep real 

spending growth to 2 percent and ensuring that 

tax revenues gradually recover to precrisis peaks, 

fiscal policy would become much more counter- 

cyclical than currently envisaged. Operationally, 

this would entail the following: 

On the spending side, the government would 

need to maintain the nominal spending 

levels over the next 3 years as indicated in 

the 2011 budget review, and increase real 

spending by 2-3 percent annually thereafter. 

On the revenue side, staff advocated 

ensuring that the revenue-to-GDP ratio 

increased by a V4 percentage point on 

average each year so it can approach the 

precrisis peak of some 29 percent of GDP by 

2016/17. 

Such policies would deliver a cyclically 

adjusted fiscal deficit that is 1- 

1% percentage points of GDP tighter than 

currently envisaged by 2013/14 and close to 

balance by 2016/17. 

Just as important, it would contain debt at 

around 35 percent of GDP. This would 

rebuild some of the buffers that helped 

protect South Africa from the worst of the 



global crisis, while recognizing that 

addressing South Africa’s many development 

needs justifies a moderate increase in the 

public debt ratio relative to the pre-crisis 

level. 
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17.    Within the overall spending envelope, 

staff also saw a need to rebalance the 

composition of public spending to help 

support higher potential growth and enhance 

public service delivery. In recent years, the 

government wage bill has increased markedly-- 

to IIV~ percent of GDP in 2010/11 from 

9V; percent of GDP in 2007/08. Thus, at its 

current level, the public sector wage bill is well 

above the average for other emerging markets in 

the G-20 (8% percent of GDP). Given the 

influence that the public sector wage agreement 

round seems to be having on private sector wage 

adjustments, staff also underscored the need for 

public sector wage increases to be kept to levels 

that can be justified by productivity 

improvements. Capital spending at the 

consolidated government level has increased 

only marginally--by just V~ percentage points of 

GDP to 2% percent of GDP over the last three 

years--and remains well below the levels that the 

country’s overstretched infrastructure 

necessitate. 
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Figure 3. South Africa: Well Managed Public Debt 

Public debt has been managed countercyclically and is 

mostly denominated in domestic currency. 
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18.    Staff welcomed the explicit fiscal 

guidelines expected to inform fiscal policy 

formulation going forward. The 2011 Budget 

proposed that fiscal policy be guided by three 

principles: long-term public debt sustainability, 

countercydicality, and intergenerational 

equity. These principles have been applied to 

the design and implementation of fiscal policy 

in South Africa since 1994. in the staff’s view, 

they would also be consistent with a faster 

consolidation over the medium term than is 

implied in the trajectory for government 

deficits presented in the 2011 budget review. 

Authorities’ Views 

19.    The authorities affirmed their 

intention to ensure that fiscal policy is 

countercyciicai during the upswing. With 

regard to the staff’s proposals, they highlighted 

two concerns. First, the staff’s growth outlook is a 

bit more bullish than theirs (particularly in the 

near term). This argues for a somewhat more 

gradual start to the fiscal consolidation process. 

Second, revenue buoyancy in the coming years 

may not be as high the staff presumes. Once 

private investment recovers, corporate tax 

collection could remain subdued as firms use 

depreciation allowances and write-off profits 

against recent losses. More broadly, they felt that 

a debt-to-GDP ratio of 40 percent or lower 

would be reasonable for South Africa to 

maintain, given its development needs and 

ability to finance its deficit relatively easily in 

domestic currency and at long-term maturities. 

20.    The authorities also pointed to a 

number of reforms underway to enhance the 

effectiveness and efficiency of public 

spending. In particular, they noted that before 

public investment could be increased decisively, 

the absorption capacity of municipalities and 

provinces needed to be addressed. At the 

provincial level, increasing capital spending to 

budgeted amounts would require better 

planning for health, education, and housing 

infrastructure, improved risk management, and 

improved project management skills, among 

others. At the municipal level, it requires better 

financial management, more efficient supply- 

chain management, and improved capacity to 

meet requirements for conditional grants. The 

authorities saw scope for improving service 

delivery by reallocating savings from low-priority 

spending. 

21.    The case for commencing the 

tightening cycle soon is finely balanced. 

Arguments in favor of an early start to the 

tightening cycle include the following: 

during the next 12 months, the output gap is 

set to close and there is a possibility that 

headline inflation will breach the top of the 

target range. 
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with inflation accelerating, an unchanged 

policy rate implies declining real interest 

rates and thus a strong impulse on activity 

18 to 24 months from now given the lags 

with which monetary policy operates; and 

inflation in South Africa tends to be 

persistent. Early monetary policy reaction 

may help to stabilize expectations before 

they start rising. 

All the same, there are solid reasons for waiting 

for more signals before initiating the tightening 

cycle: 

core inflation remains subdued at around 

3V4 percent (in seasonally adjusted 

annualized terms) for the most recent three- 

month period. The increase in headline 

inflation largely reflects the surge in 

international food and fuel prices and is in 

any event likely to fall back within the target 

range sooner than when monetary policy 

would be able to influence it. 

although overall growth prospects have 

improved, key economic indicators-- 

employment, investment, and exports--are 

still well below precrisis levels. 

the strength of the rand should continue to 

moderate inflationary pressure. 

barring slippages, fiscal policy both in the 

near and medium term should be tighter 

than currently envisaged. 

22.    On balance, staff favored waiting for 

clear evidence of a more pronounced increase 

in core inflation or inflation expectations 

before raising the policy rate. An indicator that 

would tilt the decision in favor of starting the 

interest rate normalization cycle sooner would be 

development in wages. Particularly now that the 

output gap is closing, high wage increases could 

raise core inflation; it will be important to watch 

their evolution closely. 

Authorities’ Views 

23.    The authorities argued that the timing 

for the first hike was unclear given the 

prevailing uncertainty. They still perceived slack 

in the economy, and saw no evidence of demand 

pressure on inflation. Moreover, they were 

concerned about the global recovery and its 

implications for South Africa. They did not rule 

out the possibility of a disorderly adjustment in 

the medium term, particularly in Europe given its 

unresolved sovereign debt problems, which 

would likely have an adverse effect on economic 

activity in South Africa. They were concerned that 

under these circumstances an early tightening of 

monetary policy may prove premature. At the 

same time, oil and food price shocks are in 

progress, and thus the SARB must be on the 

lookout for signs of supply-side pressure 

spreading to the general price level. 



Figure 4. South Africa: Inflation Targeting under Supply Shocks 
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24.    Both direct and indirect measures 

point to competitiveness problems. On 

average, three quantitative approaches for 

gauging the strength of currencies relative to 

economic fundamentals point to the rand being 

overvalued by 10 to 15 percent--much the same 

as last year} And this competitiveness problem is 

borne out by the recent weal< export 

performance. Notwithstanding the recovery in 

trading partner country import demand to 

precrisis levels, South Africa’s exports in volume 

terms are estimated to remain around 15 percent 

below their precrisis peaks--in sharp contrast to 

the performance of most other emerging market 

economies. South Africa’s share of global exports 

has stagnated since 2005, despite strong terms 

of trade gains, whereas other comparable 

countries have seen market share increases 

(Appendix II). 

(~e~so~all,/Adius~,ed ie~el~ 2008 03 =100) 
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Sources: gARB and IMF’s WoHd Economic Outlook, 

2S.    And as one of the main recipients of 

portfolio flows over the last year, there is 

concern that these inflows exacerbate the 

competitiveness problem. The flows have 

waxed and waned: there were high inflows 

between July and November 2010, outflows 

through March 2011, and a new episode of 

inflows since then. In total, since end-December 

2009 the country has received some Rl16 billion 

(US$17 billion) of flows. 

26.    Still, while they have certainly 

accentuated the rand’s strength at times, the 

inflows are partly also responding to the 

country’s need for foreign savings. In 2010, for 

example, net nonresident flows into the bond 

market are estimated at about US$7 billion, 

equivalent to roughly 40 percent of the 

government’s financing need. Staff argued, as an 

asset price, the rand also tends to be influenced 

by commodity price developments or changing 

perceptions of risk in emerging markets 

(Appendix IV and Asonuma and Gray, 2011). 

Beyond capital account flows, the rand also 

responds to current account flows. Thus, the rand 

strengthened last December despite significant 

intervention and capital account outflows, most 

likely reflecting that month’s trade surplus. 

1 Although the real exchange rate has appreciated 

during the past year, so has the estimated equilibrium 

because, among other things, recent sizable terms of 

trade gains are expected to persist. 

27.    Moreover, the competitiveness 

problem also reflects recent sharp increases in 

the domestic cost of production. South Africa’s 

manufacturing unit labor costs (ULC) have 

increased markedly in recent years; and the ULC 
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real effective exchange rate suggests these costs, 

expressed in dollars and compared to those in 

trading partner countries, are now some 

35 percent higher than they were in 2007-08. 

When one compares the rate of increase in prices 

and wages domestically between the tradable 

and nontradable sectors, increases in the latter 

have been much more pronounced. Beyond 

wages, production costs have also risen on 

account of rising utility tariff and other 

administrative price adjustments. 

130 .............................................................................................................................. 130 
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28.    Against this backdrop, there was 

extensive discussion on the pros and cons of 

the available measures to deal with sustained 

episodes of capital inflows: 

Continued reserve accumulation. While 

accumulation has been stepped up 

considerably over the last year, the degree of 

intervention remains moderate relative to 

what comparable countries have been doing 

recently. And reserves are at the lower end of 

alternative measures of adequacy metrics 

(Figure 2). 

Altering the policy mix. This is not practicable 

in the very near term when the current 

broadly supportive stance is more 

appropriate. However, beyond the current 

fiscal year, smaller fiscal deficits at least 

along the lines suggested by staff should 

help restrain domestic demand and allow 

more room for monetary easing (Appendix V 

and Canales Kriljenko, 2011). 

Capital Flow Measures. With limited scope 

for modifying the monetary and fiscal 

settings in the near term and the rand on 

the strong side of fundamentals, there is 

arguably a case for using either an 

unremunerated reserve requirement or a 

small tax on inflows to try to curtail inflows 

or at least change their composition. 

However, staff pointed to two significant 

drawbacks that this would pose. First, it 

likely would raise the government’s 

financing costs. Second, even if this were 

to help engender nominal rand 

depreciation, absent wage restraint it is 

unlikely this would enhance 

com petitiveness. 

~ o 

Level of reserves at end March 20~ ~ (as a share of GDP) 

Sources: WEO and Hayer Anal~ics, Inc. 
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Figure 5. South Africa: Easy Financial Conditions and Rising Asset Prices 

Like in many emerging markets, financial conditions are 

characterized by currency appreciation .... 
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Authorities" Views 

29.    The authorities argued that a range of 

measures need to be used to deal with inflows 

and that this has very much been the 

approach followed over the last year. Reserve 

accumulation over the last year was significantly 

more than ever undertaken before and measures 

to restrict resident’s ability to move funds abroad 

were eased as part of a strategy of gradually 

moving from administrative exchange controls to 

prudential measures for addressing crossborder 

risks. Going forward, further reserve 

accumulation would continue. But they stressed 

that reserves were adequate from a prudential 

perspective: cross-country comparisons focusing 

on reserves as a ratio to GDP were unfair to 

South Africa because the lion’s share of external 

liabilities are denominated in local currency, fn 

addition, accumulation entails considerable 

costs--according to staff estimates, around an 

 REFORMING PRODUCT AND 

30.    Job creation dominates the economic 

and political agenda. The core obiective of the 

New Growth Path (NGP), launched in November 

2010, is the ambitious target of creating five 

million jobs and reducing the unemployment 

rate by 10 percentage points in the next decade. 

[f successful, it would raise the employment to 

working-age population ratio to 50 percent. 

31.    Staff endorsed the focus on job 

creation, and stressed that reforming both 

product and labor markets would be key to 

raising potential growth and increasing the 

interest-only cost of 0.18 percent of GDP for 

each US$10 billion increase in reserves. They also 

pointed to their intention to gradually alter the 

fiscal-monetary mix. The monetary authorities 

noted that providing fiscal policy is made 

sufficiently countercyclical and the wage restraint 

and better alignment between productivity and 

wages called for in the NGP takes place, there 

would be more scope for lower interest rates 

than would otherwise be the case. As for CFMs, 

the authorities agreed with staff that their 

effectiveness is questionable. Moreover, they 

stressed the need to take a close look at each 

country’s circumstances in deciding on the 

adoption of CFMs. [n South Africa, curtailing 

inflows while the country is also relying on them 

to finance domestic consumption and investment 

would be problematic. 

LABOR MARKETS 
labor intensity of growth. There was broad 

agreement that meeting the jobs creation target 

would require either higher economic growth or 

more labor-intensive growth. Staff work 

suggests that with sustained economic growth 

of 6-7 percent, the V2 million jobs per year 

should be manageable even with current levels 

of job-intensity. But with growth rates of about 

4 percent, which are more likely in the next few 

years, reforms to improve the labor intensity of 

growth are essential (Appendix fff). 
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32.    A more forceful approach to 

strengthen competition in product markets is 

called for to create new employment 

opportunities and increase the purchasing 

power of earnings. There is a high degree of 

concentration and limited competition in many 

of South Africa’s goods and service markets 

(Aghion, 2008 and Klein, 2015, b). This reflects 

not only natural barriers to entry, but also 

regulatory entry barriers, and the legacy from 

past attempts at encouraging the emergence of 

national champions. OECD data suggest that 

product market regulation in South Africa is the 

fifth most onerous among the 39 advanced and 

developing countries for which the measure is 

calculated (OECD, 2010). Beyond the current 

industry-by-industry approach to addressing 

market conduct issues, staff made the case for 

more broad-based reforms to improve 

competition and competitiveness--such as 

further trade liberalization. More aggressive 

efforts to attract new entrants into key network 

industries like telecoms, rail and road haulage, 

and energy generation could also help improve 

efficiency and the cost of production. 

f,~ hi~lile~ number me2ns more rest~icIiv’e 
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Source: OECD. 

33.    Unemployment’s complex roots 

should inform the efforts to increase labor 

intensity. South Africa’s high level of 

unemployment reflects a host of structural 

factors, such as the geographic mismatch 

between population centers and economic 

activity created by apartheid, and the gap 

between real wages and the productivity of the 

unskilled, who bear the brunt of unemployment. 

While such cross-country comparisons are 

always difficult, it does seem that the wages in 

manufacturing and the ratio of the minimum 

wage to average output are comparatively high 

in South Africa (Appendix III and Zhan, 2011). In 

addition, wage revisions during the recession 

revealed a tendency of bargaining outcomes to 

prioritize wage growth over job growth. And 

indeed, in many of the sectors that experienced 

a sharp decline in employment, real wage 

growth outpaced productivity gains] 
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34.    Staff saw merit in the proposal in the 

NGP to moderate economy-wide wage 

growth. One way to operationalize this would 

be through an accord between government, 

employers and trade unions to limit real wage 

increases to i to 2 percent for the next several 

years. And if this is not feasible, an alternative 

approach is to introduce changes to the sector- 

wide wage bargaining system so that it takes 

more account of the limited ability of small and 

medium size enterprises to abide by the sector- 

wide wage agreements to which the more 

productive and deeper-pocketed large firms 

agree. Over time, other structural factors behind 

unemployment would need to be addressed. 

35.    To be sure, the view that high real 

wages have contributed to the country’s 

unemployment problem is not universally 

accepted. In particular, trade unions point out 

that the labor share in national income has 

declined over time--from 50 percent of income 

in 1999 to around 43 percent in 2007. They 

argue that the recent partial reversal of this 

trend--on account of both real wage growth 

and the contraction of GDP in 2009--needs to 

be seen against this backdrop. And overall it 

implies that the lion’s share of the returns to 

economy-wide productivity improvement has 

not accrued to workers. Staff however thinks 

that the declining labor share can be interpreted 

in different ways and that it is important to also 

look at a range of other indicators. In particular, 

the declining share of labor in total income 

could in part reflect a substitution in favor of 

capital induced by the increase in the relative 

cost of labor. Relatedly, it may indirectly also 

reflect the impact of the trend rise in commodity 

prices in the last decade that is accruing to 

sectors that have relatively low and declining 

labor intensity, including for technological 

reasons. And from a cross-country perspective, 

the decline in the labor share since 2000 is not 

unique to South Africa, and in sectors subject to 

international competition, such as 

manufacturing, the labor share in South Africa 

has actually increased markedly. 
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Figure 6. South Africa: The Unemployment Challenge 

A large fraction of the population does not have jobs ....... especially the young, 
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Authorities" Views 

36.    The authorities pointed to the many 

initiatives underway to raise potential growth, 

including in the labor and product markets. 

They also argued that the cost of hastily 

designed structural reforms can be high. A lot of 

emphasis thus needs to be placed on ensuring 

that the reforms will deliver the desired results. 

Beyond careful design of reforms, there is often a 

need to build consensus around reforms and this 

too takes time. They pointed to the range of 

reforms currently underway. The competition 

commission is aggressively tackling anti- 

competitive practices in key industries. They 

MAINTAINING FINANCIAL 
37.    Macroprudential risks in South Africa 

are moderate. A large reversal in portfolio flows 

is likely to have small balance sheet effects, 

because firms, households, and financial 

institutions bear little exchange rate risk. The 

flexible exchange rate would pass part of the 

adjustment cost to foreign investors holding the 

mainly rand-denominated public debt. Public 

and external debt levels are relatively low and 

the public debt composition bears little 

exchange rate or maturity risk. 

38.    The financial system concentration 

and interconnectedness requires continuous 

vigilance. Areas of vulnerability include (i) the 

impaired advances on bank balance sheets, 

which while slowly declining as a share of loans, 

remain largely unchanged in nominal terms; (ii) 

the banks’ traditional reliance on short-term 

funding from a relatively few large corporations; 

however saw little scope for further trade 

liberalization, noting that the average tariff level 

at the moment is fairly low reflecting the 

aggressive liberalization that took place under 

the Uruguay Round, where South Africa 

participated as a developed country. The need to 

better align productivity and wage increases is 

also recognized, and is an objective outlined in 

the New Growth Path. initiatives such as the 

youth wage subsidy outlined in the 2011 budget 

would help better align pay and productivity for 

new job market entrants, in addition, the budget 

also provides support for private initiatives with a 

strong job-creating component. 

STABILITY 
and (iii) some financial entities’ direct and 

indirect exposure abroad. 

39.    Easy external financial conditions call 

for continued strong supervision of 

crossborder risks. South Africa’s position in the 

cycle has not so far exposed the banking system 

to the risks associated with periods of easy 

external financial conditions. Still, with the 

external financial conditions set to remain easy 

for the next few years, it will be important for 

regulators to continue refining the tools in place 

to prevent excessive credit growth and risk 

taking. 

40.    Staff welcomed improvements in 

financial regulation and supervision. The 

authorities have implemented many FSAPiROSC 

recommendations, started preparing for the 

eventual introduction of the Basel III capital and 

liquidity requirements, and expanded the 
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perimeter of regulation, including initiatives in 

the insurance and credit rating sectors. The 

authorities have put in place a new framework 

for assessing solvency and management of 

insurance companies similar to Europe’s 

Solvency I[. The authorities have also set an 

interagency financial stability oversight 

committee that could in the future adjust 

prudential rules to contain cyclical systemic risk. 

41.    Staff strongly supported the 

authorities" intention to move toward a "twin 

peaks" regulatory and supervisory 

framework over the next few years. This 

initiative, which strives to concentrate prudential 

authority at one peak and market conduct 

authority at another, bodes well for further 

improving the consolidated supervision of 

financial groups. It also rightfully elevates the 

status of market conduct regulation and 

supervision given the high concentration and 

interconnectedness of the financial industry. 

Prudent management of the transition would be 

required to minimize regulatory uncertainty 

while keeping the focus on surveillance and risk 

management. 

42.    Staff suggested caution in further 

liberalizing controls on capital outflows from 

resident nonbank financial institutions. Banks 

have granted mortgage loans to customers with 

funds from corporates and nonbank financial 

institutions, whose ability to invest abroad has 

been gradually increased with the liberalization 

of controls. Although the authorities recognized 

the risk, in principle, they noted that the limits 

have not been binding because of a clear home 

bias. The ongoing implementation of Basel III 

liquidity requirements, which include a thorough 

review of incentives embedded in the legal and 

regulatory framework, taxation, and market 

practices, will mitigate the potential risks. 

Further steps in the gradual liberalization of 

controls on resident financial institutions will 

need to factor in the capacity of the financial 

system to manage crossborder risks. 

Authorities" Views 

43.    The authorities agreed that the easy 

external financial conditions and the 

uncertainty about the strength of external 

demand warranted continued vigilance in the 

financial sector. They noted that South Africa 

closely follows best practices and standards on 

financial regulation, supervision and market 

conduct as set forth by international standard- 

setting bodies, such as the G-20 Forum, the 

Financial Stability Board, and the Basel 

Committee. They pointed out, however, that the 

ongoing significant change in these 

international standards and best practices has 

created some regulatory uncertainty and will 

take some time to incorporate fully. 

Nothwithstanding the recent strong 

performance of the financial sector, they 

stressed the need to avoid complacency and 

that they would remain focused on identifying 

and promptly addressed emerging 

vulnerabilities. 



Figure 7. South Africa: Resilient Banking System 
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REGIONAL ISSUES 

44.    South Africa remains intent on 

furthering regional integration. Within the 

Southern African Development Community 

(SADC), the current priority is the consolidation 

of the free trade agreement through work on 

harmonizing standards and trade facilitation 

strategies. Beyond SADC, the authorities are 

taking an active role in the recently launched 

negotiations on a free-trade area covering the 

26 member countries of SADC, EAC and 

COMESA, which is expected to take some three 

years to complete. 

45.    The Southern African Customs Union 

(SACU) should play a crucial role in further 

advancing regional integration. In the past 

year, three heads of state SACU summits have 

reenergized the group. Discussions are ongoing 

on strengthening the secretariat, establishing a 

framework for joint negotiations with third 

STAFF APPRAISAL 
47.    Macroeconomic policies in place over 

the last decade have supported economic and 

financial stability. Countercyclical monetary and 

fiscal policies, together with exchange rate 

flexibility, have been effective in smoothing the 

cyclical fluctuations, while maintaining financial 

soundness. The buffers built during the 2003-08 

upswing were used effectively to support 

domestic demand when the global financial crisis 

hit. And the flexible exchange rate regime has 

contributed to insulating the real economy from 

parties, and looking for opportunities to 

integrate value chains across borders. 

46.    The revenue sharing system has 

generated significant spillovers within SACU. 

The shock from the recession to South African 

customs collections (a main element in the 

common revenue pool) has, after some technical 

delay, led to public revenue declines in 

Botswana, Namibia, Lesotho, and Swaziland. [n 

Swaziland in particular, this has contributed to a 

fiscal crisis which is taking a heavy toll on the 

economy. While the Swaziland crisis may in turn 

generate some negative spillovers for South 

Africa, these are small given the difference in 

size between these countries. A reform of the 

revenue sharing formula is under discussion; but 

convergence on a new formula could take some 

time. Staff has recommended that new ways be 

identified to mitigate the volatility in transfers 

from the common revenue pool. 

large swings in the terms of trade and indeed the 

ebb and flow of investor appetite towards South 

Africa.3 

3 South Africa maintains an exchange arrangement 

that is free from restrictions and multiple currency 

practices and is fully consistent with its obligations 

under the Fund Articles of Agreement. 



48.    We expect the recovery to be 

sustained, but there are significant downside 

risks to this outlook. The recovery to date has 

been uneven, relying mainly on consumption 

growth supported by fiscal and monetary 

stimulus. In contrast, investment, employment, 

and exports remain well below their precrisis 

peaks. With the help of the current supportive 

policies and continued global recovery, growth 

rates of about 4 percent should be feasible this 

year and next. But this will require an element of 

good fortune. Domestically, it will be important 

for electricity capacity, in particular, to be 

managed effectively and expanded in a timely 

fashion to facilitate a recovery in investment. 

Externally, partner country demand needs to 

remain as robust as it has in recent months. 

49.    The high degree of uncertainty to the 

outlook, on balance, calls for delaying the 

start of tightening monetary policy. Headline 

inflation is set to increase in the coming months 

but this largely reflects the pass through of 

higher international food and fuel prices to the 

domestic market. Core measures continue to 

point the presence of significant slack in the 

economy and at this juncture offer better 

guidance for monetary policy. As in recent 

months, the SARB needs to continue monitoring 

closely available information for clear evidence of 

a pronounced increase in inflation expectations 

and/or wages before raising the policy rate. The 

government can also help influence this year’s 

wage agreement round by limiting public sector 

wages increases to productivity gains. 

50.    The broadly neutral fiscal stance for 

this year is appropriate, but a tighter stance 

than currently envisaged would be important 

over the medium term. Three reasons for this. 

First, it would help contain public debt at around 

35 percent of GDP--a level that would leave 

adequate fiscal room to maneuver in the event of 

new shocks. Second, this target can be achieved 

without a departure from current policies and 

without endangering the recovery--by ensuring 

that annual spending growth is limited to 

2 percent in real terms with very gradual recovery 

to the precrisis tax-to-GDP ratio. Third, with 

deficit paths along these lines, there is scope for 

the rebalancing of the fiscal/monetary mix that 

the government is aiming at. 

51.    Weak export performance and loss of 

export market share signal persistent 

competitiveness problems. Staff assessment of 

the real exchange rate points to the rand being 

10 to 15 percent overvalued in real terms. The 

low-interest rate environment in the advanced 

countries has certainly led to appreciation 

pressure. But the competiveness problems are as 

much due to rising labor and other domestic 

costs of production. Reforms to enhance the 

product and labor market flexibility will thus be 

critical to improve competitiveness. 

52.    And with competitiveness rather than 

overheating the main concern, CFMs are 

unlikely to help much. Rather, exchange rate 

flexibility and continued reserve accumulation in 

the near term, and a gradual recalibration in the 

fiscal-monetary policy mix over the medium 

term, constitute the most practical policy 
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response to capital inflows in South Africa. There 

is in particular scope to significantly increase the 

pace of reserve accumulation in the near term. 

And although CFMs are an option, their 

drawbacks, including their implications for the 

financing cost of the government, will likely be 

nontrivial. Moreover, any benefits that CFMs 

provide are likely to be transitory. Lasting 

competitiveness gains can only stem from 

reforms that control the domestic cost of 

production. 

53.    With only modest economic growth 

rates on the cards in the near term and 

competitiveness a major problem, bold 

structural reforms are needed if South Africa 

is to fulfill its tremendous potential. In 

particular: 

The labor market is clearly broken and 

failing the unemployed. This is evident 

from both the high structural level of 

unemployment that prevailed before the 

crisis and the excessive job shedding during 

the recent recession. While, there are a 

myriad of reasons behind the high level of 

unemployment, one factor that has certainly 

not helped in recent years is the high rates of 

real wage growth. And absent decisive steps 

to better align wages to productivity levels 

going forward, competitiveness is unlikely to 

improve and only a fraction of the 500,000 

new jobs a year being targeted are likely to 

materialize. In this context, one measure that 

should be considered is endowing the wage 

bargaining framework with sufficient 

flexibility to exempt smaller firms. 

Competition in product markets also 

needs to be enhanced considerably. Much 

more aggressive attempts to remove barriers 

to entry in key network industries are 

needed. Further, a systematic effort to 

identify and reduce unnecessary regulatory 

burdens facing firms would also enhance 

competition and entrepreneurship. By 

reducing the wide margins that firms in many 

industries and services currently enjoy, it 

should also be possible to strengthen the 

purchasing power of earnings. 

54.    South African banks seem to have 

weathered the stresses associated with the 

global financial crisis and the domestic 

recession well. Banks remain liquid and well 

capitalized, although a moderate level of 

impaired advances calls for continued vigilance. 

The envisaged "twin peaks" regulatory and 

supervisory framework should help strengthen 

financial institutions. It bodes well for further 

improving the consolidated supervision of 

financial groups. It also rightfully lifts the status 

of market conduct regulation and supervision 

given the high concentration and 

interconnectedness of the financial industry. 

Prudent management of the transition will be 

needed to minimize regulatory uncertainty. 

55.    Staff recommends that South Africa 

remains on the standard 12-month Article IV 

consultation cycle. 
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Table 1. South Africa: Selected Economic and Financial Indicators, 2008-16 

2008 2009 20i0 20il 2012 2013 20i4 20i5 2016 

Est. Proj. Pr~. Proj. Proj. Pr~. Pr~. 

National income and prices 

Real GDP 3.6 1,7 2.8 4.0 4.2 4.2 4.0 3.8 3.7 

Real GDP per capita 2.4 2.8 1.8 2.8 2.9 3.0 2.7 2.6 2.5 

Real domestic demand 3.4 1.7 4.2 5,5 4,9 3.9 3.4 3.6 3.5 

GDP deflator 8.9 7,2 8.i 7.9 6.2 5.4 5.0 4.9 4.7 

CP] (annual average) 11.5 7.1 4.3 6.1 5.2 5.0 4.9 4.8 4.7 

CPI (end of period) 1 10.1 6.3 3.5 6.1 5.0 5.0 4.9 4.8 4.7 

Labor market 

Unemployment rate (in percent) 22,9 23.9 24.9 24.5 23.8 23.6 23.3 

Average remuneration (formal nonagricultural sector) 2 12.9 11.3 11.8 8.5 7.8 7.6 7.5 

Labor productivity (formal nonagricultural) 

Unit labor costs (formal nonagricultural) 

External sector 

Current account balance (% of GDP) 

Overall balance of payments (percent of GDP) 

Total external debt (% of GDP) 

Gross reserves (SARB, in billions of U.S, dollars) 

(in months of total imports) 

Merchandise exports, f.o.b, s 

Merchandise imports, f.o.b, s 

Export (9oods and services) volume 

Import (9oods and services) volume 

Terms of trade 

Nominal effective exchange rate 4 

Real effective exchange rate 4 

Meney and credit 

Net domestic assets s 

Broad money (includin9 foreign exchange deposits) 

Velocity (GDP/average broad money’) 

Bank rate/repurchase rate (period end, in percent) 

Broad money (period average)iGDP, percent 

Investment and saving 

Investment (including inventories) 

Ofwhich: public fixed investment (incl, public 

enterprises) 

private fixed investment 

Gross national savin9 

Public (incl, public enterprises) 

Private 

National government budget and other fiscal indicators 

22.8 22,3 

7.4 7.3 

1.6 1.5 3.6 4.1 5.3 4.4 3.3 2.9 2.8 

11.0 10.0 9.6 4.3 2.4 3.1 4.1 4.4 4.4 

7.1 4.1 2.8 3.4 4.8 5.6 5.7 5.8 5.8 

1.1 0.7 1.2 2,8 0,9 0.0 0.0 0.0 0,0 

26,4 27,7 27,1 24,4 26,2 28,1 29,8 31,2 32,4 

34,1 39.7 43,8 55,8 59,8 59,8 59,8 59,8 59,8 

3.8 5.9 5.3 5,6 5,5 5.3 5.1 4.8 4.5 

12.0 22.7 29.7 16.3 3.3 4.7 4.4 6.4 7.6 

10,2 26.7 24.4 20.6 7.6 4.7 3.7 5.7 6,1 

6.6 1.8 19.5 4.7 4.3 6.1 6.1 6.5 6.3 

9.0 1.5 17.4 10,0 6,9 4.8 3.6 5.3 5.2 

0.4 4.9 5.3 1.1 1.6 1.2 1.6 0.5 0.2 

26.8 25.5 8.8 .................. 

16.3 22.1 8.9 .................. 

9,6 3.7 6.8 11.1 9.8 10.3 10.0 10.0 10,1 

14.8 1.8 6.9 16.6 11.9 11.1 10.7 10.7 10.7 

1.2 1.2 1.3 1,3 1,3 13 1,2 1,2 1.2 

11.5 7.0 5.5 .................. 

80 81 75 77 78 79 80 81 83 

22.5 19.6 19.3 19,9 21,4 22.1 22.2 22.4 22.4 

8.0 8.6 7.7 7.7 6.8 6.0 5.9 5.7 5,5 

15.1 13.6 11.9 13,8 16,1 17.7 17.9 18.3 18.4 

15.4 15.6 16.5 16.5 16.6 16.5 16.6 16.6 16.6 

4.6 0.9 0.9 0.5 1.1 1.9 2.5 3.3 4.2 

10.8 14.7 17.4 16,0 15,5 14.6 14.1 13.3 12.4 

Revenue, including grants 26,5 24.4 24.6 25.0 25.2 25.4 25.6 25.9 26,1 

Expenditure and net lending 27.1 29.8 29.9 29.3 28.8 28.6 28.7 28.0 26.8 

Overall balance 0.6 5.4 5.4 4,3 3,7 3.2 3.1 2.1 0.7 

Cyclically adjusted primary balance (FY basis) 0,3 3.2 1.4 0.5 0.0 0.5 0.9 1.5 2,0 

National government debt 27.3 31.5 35.1 36.6 37.5 38.1 37.7 36.3 33.6 

Borrowing requirement ofthe nonfinancial public 3.2 7.7 9.7 8,4 6,8 5.4 4.5 2.8 1.2 

sector 

Sources: South African Reserve Bank; IMF, International Financial Statistics and IMF staff projections. 

1 Since January 2009, a reweighted and rebased CPI replaced the previously used CP]:X (the consumer price index excluding the 

interest on mortgage loans) as the targeted measure of inflation, 

2 At current prices annual percent change. 

Sin U.S. dollars annual percent change, 

4 End of period. 2010 estimate corresponds to change from December 2009 to September 2010. 

s Contribution (in percentage points) to the growth of broad money. 

6 Calendar year figures are based on National treasury’s historical data and staffs projections starting 2011, 



Table 2. South Africa: Consolidated Government Operations, 2008/09-2013/141 

(In percent of GDP unless otherwise noted) 

2008/09 2009/10 2010/11    2011/12 2012/13 2013/14 

Proj. 

Authorities’ 2011 Budget 

Total revenue and grants 29.5 27.2 28.3 28.3 28.4 28.8 

Total expenditure 30.7 33.8 33.6 33.6 33.2 32.6 

Current 28.1 30.2 30.6 31.0 30.5 29.6 

Wages and salaries 10.1 11.2 11.8 11.6 11.2 10.8 

Other goods and services 5.2 5.7 5.6 5.6 5.6 5.4 

[nterest 2.5 2.6 2.7 2.9 3.1 3.2 

Transfers 10.3 10.8 10.6 10.8 10.6 10.3 

Capital expenditure 2.1 2.3 2.2 2.5 2.3 2.3 

Payment for financial assets 0.5 1.3 0.8 0.0 0.0 0.0 

Contingency 0.0 0.0 0.0 0.1 0.4 0.7 

Overall balance -1.2 -6.6 -5.3 -5.3 -4.8 -3.8 

Memorandum items: 

GDP (billions of rand) 

National government debt (gross) 

Cyclically-adjustment overall balance 2/ 

2,313 2,443 2,667 2,915 3,201 3,536 

27.1 32.9 37.1 40.2 42.4 43.1 

-1.5 -5.0 -3.1 -4.6 -4.3 -3.6 

Staff Recommended Fiscal Policy 

Total revenue and grants 29.5 27.2 28.1 28.2 28.2 28.5 

Total expenditure 30.7 33.8 32.9 32.1 31.5 31.2 

Current 28.1 30.2 29.9 29.4 28.7 28.1 

Wag es a nd sala ties 10.1 11.2 11.5 11.0 10.5 10.1 

Other goods and services 5.2 5.7 5.4 5.3 5.1 5.1 

Interest 2.5 2.6 2.6 2.8 3.0 3.1 

Transfers 10.3 10.8 10.3 10.3 10.1 9.8 

Capital expenditure 2.1 2.3 2.2 2.5 2.5 2.5 

Payment for financial assets 0.5 1.3 0.8 0.0 0.0 0.0 

Contingency 0.0 0.0 0.0 0.1 0.3 0.6 

Overall balance -1.2 -6.6 -4.8 -3.9 -3.3 -2.7 

Memorandum items: 

G DP (billio ns of rand) 2,313 2,443 2,728 3,048 3,372 3,693 

National government debt (gross)                            27.1 32.9 35.8 36.9 37.8 38.2 

Cyclically-adjustment overall balance -2.3 -5.7 -4.0 -3.3 -2.9 -2.6 

Sources: South African authorities; and Fund staffestimates and projections. 

1/For fiscal year beginning April 1~ 

2/For national government main budget only. 



Table 3. Statement of Operations--National Government Main Budget 2008/09-2013/141 

(GFSM2001 basis; in percent of GDP unless otherwise noted) 

2008/09 2009/10 2010/11 2011/12    2012/13 2013/14 

Proj. 2/ 

Revenue 26.3 23.? 24.8 25.1 25.2 25.4 

Taxes 25,8 23.4 24.4 24.6 24,? 25.0 

Social contributions 0.0 0.0 0.0 0.0 0.0 0.0 

Grants 0.0 0.0 0.0 0.0 0.0 0.0 

Other revenue 0.5 0.3 0.4 0.4 0.5 0.5 

Expenditure 27.0 29.3 28.9 29.1 28.7 28.5 

Expense 26.7 28.9 28.6 28.8 28.3 28.0 

Interest 2.4 2.3 2.4 2.5 2.7 2.8 

Grants 12.6 14.2 14.0 13.7 13.1 12.7 

Of which : provinces 10.6 12.1 11.8 11.4 10.9 10.5 

local governments 1.9 2.1 22 2.2 2.2 2.3 

Other expense 11.8 12.4 12.2 12.6 125 12.5 

Net acquisition of nonfinancial assets 0.4 0.4 0,3 0.4 0.4 0.5 

Gross Operating Balance (Revenue - Expense) -0.4 -5.2 -3,8 -3.7 -3.1 -2.6 

Budgetary balance (Revenue - Expenditure) -0.7 -5.6 -4.1 -4.1 -3.5 -3.1 

Extraordinary payments, net -0.2 -0.2 -0.1 0.0 0.0 0.0 

Net lending (+)/borrowing (-) -0.6 -5.3 -4.1 -4.0 -3.5 -3.1 

Net acquisition of financial assets 

Domestic 0.6 2.5 1,3 0.1 -0.4 -0.5 

Currency and deposits 0,1 1.3 0.6 0.1 -0,4 -0.5 

Loans 0.4 1.3 0.7 0.0 0.0 0.0 

Net incurrence of liabilities 1.1 7.9 5.3 4.1 3.1 2.6 

Domestic 1.3 6.9 5.4 4.0 3.2 2.8 

Foreign -0.2 1.0 -0.1 0.1 -0.1 -0.2 

Memorandum items: 

Fiscal year GDP (billions of rand) 2,313 2,443 2,728 3,048 3,372 3,693 

Real GDP growth (percent) 2.3 -1.2 3.4 4.1 4.3 4.1 

GDP deflator (percent change) 8.7 6.9 8.0 7.4 6.1 5.2 

Gross debt 27.1 32.9 35.8 36.9 37.8 38.2 

Sources: South African authorities; and Fund staff estimates and projections. 

1/ For fiscal year beginning April 1. National government comprises the central government, including transfer to subnational government financed by 

the national revenue fund. 

2/Staff projections base on the authorities’ policy intentions as outlined in the 2011 budget. 



Table 4. South Africa: Balance of Payments, 2009-2016 

Proj. 

2009 2010     2011     2012     2013     2014     2015     2016 

(In Billion of US dollars) 

Balance o n current account 11.5 I0.i 14.6 21.9 26.6 28.4 30.6 31.8 
Balance on goods and selvJces 2.5 0.6 5.2 10.5 II.0 10.5 10.3 8.9 
Exports of goods and services 77.9 99.5 115.5 119.3 124.9 130.4 138.7 149.2 
Exports of goods 65.9 85.5 99.5 102.7 107.5 112.3 119.4 128.5 
Nongold 59.7 77.4 89.7 93.1 98.1 102.9 II0.i 119.1 
Gold 6.3 8.1 9.7 9.6 9.4 9.4 9.4 9.4 

Exports of sel~Jces ii~9 14.0 16.0 16.6 17.3 18.1 19.2 20.7 
Imports of goods and services 80.4 I00.i 120.7 129.8 135.9 140.9 148.9 158.1 
Imports of goods 65.7 81.7 98.5 106.0 110.9 115.0 121.5 129.0 
Imports of services 14.7 18.4 22.2 23.9 25.0 25.9 27.4 29.1 

Balance on income 6.3 7.2 7.8 8.7 12.4 14.6 16.8 19.1 
Income receipts 4.0 4.7 5.1 6.1 7.2 8.2 9.9 10.6 
Income payments 10.4 11.9 12.9 14.8 19.7 22.8 26.8 29.6 

Balance on transfers 2.7 2.3 1.6 2.6 3.1 3.3 3.5 3.8 

Capital flows (including errors and omissions) 13.6 14.4 26.6 25.9 26.6 28.4 30.6 31.8 

Balance on capital and financial account 13.5 11.1 26.6 25.9 26.6 28.4 30.6 31.8 

Balance on capital account 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 

Ba l a nce o n fi na ncia I a coo u nt 13.5 1 I. 1 26.6 25.9 26.5 28.4 30.6 31.7 
Direct investment 4.2 I.I 6.5 4.9 4.9 5.9 7.5 8.7 

Liabilities 5.4 1.6 7.3 5.9 6.2 7.5 9.4 11.0 

Assets 1.2 0.5 0.7 1.0 1.3 1.6 2.0 2.3 

Portfolio investment ii~1 10.9 10.6 18.9 25.2 27.7 28.2 28.3 

Liabilities 12.7 14.7 13.6 23.5 31.8 35.2 36.6 37.7 

Assets 1.6 3.9 3.0 4.5 6.7 7.5 8.4 9.4 

Other investment 1.9 0.9 9.4 2.1 3.5 5.2 5.1 5.3 

Liabilities 4.7 1.5 3.5 3.8 3.6 3.8 3.6 3.7 

Assets 2.8 2.4 5.9 1.7 7.2 9.0 8.7 9.0 

Errors and omissions 0.1 3.3 0.0 0.0 0.0 0.0 0.0 0.0 

Overall balance of paylY~ents 

Gross reserves (SARB) z 

Gross reserves (including the banking sector) 1 

International liquidity position of SARB 12 

Ba la nce o n cu trent acco u nt 

Balance on goods and services 

Exports of goods and services 

Imports of goods and services 

Balance on income 

2.1 4.3 
39.7 43.8 
39.7 43.8 
39.0 43.1 

4.1 2.8 
0.9 0.2 

27.4 27.4 
28.3 27.5 
2.2 2.0 
0.9 0.6 

12.0 4.0 0.0 0.0 0.0 0.0 
55.8 59.8 59.8 59.8 59.8 59.8 
55.8 59.8 59.8 59.8 59.8 59.8 
55.1 59.1 59.1 59.1 59.1 59.1 

(In percent of GDP) 

3.4 4.8 5.6 5.7 5.8 5.8 
1.2 2.3 2.3 2.1 2.0 1.6 

27.0 26.4 26.3 26.1 26.4 27.1 
28.3 28.7 28.6 28.2 28.4 28.7 

Capital flows (including errors and omissions) 

Balance on capital and financial account 

Balance on capital account 

Ba l a nce o n fi na ncia I a cco u nt 

Di rect i nvest ment 

Portfolio investment 

Ot her i nvest merit 

Errors and omissions 

4.8 4.0 6.2 5.7 5.6 5.7 5.8 5.8 
4.8 3.1 6.2 5.7 5.6 5.7 5.8 5.8 
0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 

4.7 3.0 6.2 5.7 5.6 5.7 5.8 5.8 
1.5 0.3 1.5 I.I 1.0 1.2 1.4 1.6 
3.9 3.0 2.5 4.2 5.3 5.5 5.4 5.1 
0.7 0.3 2.2 0.5 0.7 1.0 1.0 1.0 
0.0 0.9 0.0 0.0 0.0 0.0 0.0 0.0 

Overall balance of payments 

Gross reserves (SARB) 1 

Gross rese~zes (including the banking sector) 

International Liqudity Position of SARB 12 

Net foreign assets 

0.7 1.2 
14.0 12.1 
14.0 12.1 
13.7 11.8 

2.8 0.9 0.0 0.0 0.0 0.0 
13.1 13.2 12.6 12.0 11.4 10.9 
13.1 13.2 12.6 12.0 11.4 10.9 
12.9 13.1 12.4 11.8 11.3 10.7 

Memorandum items 

Total external debt 27.7 27.1 

Foreign currency debt 14.8 12.4 

of which: short term (at remaining maturity) 8.0 5.0 

Medium and Long Term ExLernal debt service (in 12.0 13.3 

Billion of US dollars) 

24.4 26.2 28.1 29.8 31.2 32.4 
11.8 12.8 14.1 15.5 16.7 17.8 
6.1 6.5 7.0 7.6 8.0 8.4 

13.2 12.6 13.1 12.4 13.4 14.2 
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Table 5. South Africa: Monetary Survey 2004-2010 

2004 2005 2006        2007        2008 2009 2010 

Dec Dec Dec Dec Dec Dec Dec 

(In billions of rand) 

Net foreign assets 141.4 195.1 274.3 304.5 390.5 354.2 357.4 

Gross reserves 229.6 297.8 409.8 561.7 847.4 670.8 672.1 

5ARB 82.8 130.5 178.3 224.3 317.0 292.7 290.6 

Other monetary institutions 146.7 167.3 231.5 337.4 530.4 378.1 381.5 

Liabilities 88.2 102.6 135.5 257.2 456.9 316.7 314.7 

SARB 19.8 22.2 19.3 12.0 6.1 2.7 0.1 

Other m oneta ry i nstitutions 68.4 80.4 116.2 245.2 450.8 314.0 314.6 

Net domestic assets 772.8 906.0 1,075.0 1,363.1 1,523.7 1,594.1 1,725.6 

Credit to government, net 42.6 0.8 -29.5 -32.5 44.7 85.6 63.8 

Claims on government 116.1 107.4 112.4 116.5 179.5 223.7 252.1 

Government deposits 73.4 106.6 141.8 149.0 134.8 138.1 188.2 

Credit to private sector 954.2 1,140.2 1,434.9 1,743.9 1,981.0 1,978.4 2,086.7 

Other items, net -224.1 -235.0 -330.4 -348.3 -502.0 -470.0 -425.0 

Broad money (M3) 914.2 1,101.1 1,349.3 1,667.6 1,914.2 1,948.2 2,083.0 

Of which: M1 421.5 503.1 605.7 738.3 753.6 806.3 862.4 

(Annual percentage change) 

Net foreign assets 11.6 38.0 40.5 11.0 28.2 -9.3 0.9 

Net domestic assets 13.4 17.2 18.7 26.8 11.8 4.6 8.2 

Credit to private sector 13.8 19.5 25.8 21.5 13.6 -0.1 5.5 

Broad money (M3) 13.1 20.5 22.5 23.6 14.8 1.8 6.9 

(Contribution to growth in M3, unless otherwise specified) 

Net foreign assets 1.8 5.9 

Net domestic assets 11.3 14.6 

Credit to government, net -0.4 -4.6 

Credit to private sector 14.3 20.3 

Other items, net -2.6 -1.2 

Memorandum item: 

Income velocity of M3 1.63 1.55 

(GDPiaverage broad money) 

7.2 2.2 5.2 -1.9 0.2 

15.4 21.3 9.6 3.7 6.8 
-2.7 -0.2 4.6 2.1 -I.I 
26.8 22.9 14.2 -0.i 5.6 
-8.7 -1.3 -9.2 1.7 2.3 

1.42 1.31 1.25 1.24 1.19 

Sources: South African Reserve Bank (SARB). 



Appendix I. Measuring South Africa’s Potential Output 

The analysis, which applies a wide range of 

estimation techniques to measure potential 

output, suggests that, while potential output 

growth steadily accelerated in the post- 

apartheid era to about 3.5 percent (1994-2008), 

it decelerated considerably following the 

outbreak of the financial crisis, as it did in other 

advanced and emerging economies. While this 

indicates that, at around -1.5 percent, the 

estimated 2010 output gap is lower than 

previously thought, there is a fair amount of 

uncertainty regarding its "true" magnitude, 

reflecting in part the backward looking nature of 

the estimation methods. Going forward, staff is 

thinks potential growth is likely to revert 

gradually to its precrisis pace, and the output 

gap will close by early 2012. 

One source of uncertainty surrounding the 

potential output measurement relates to the 

massive job shedding that took place in the past 

two years and the timely pace of recovery over 

the medium term. While the analysis suggests 

that part of the employment loss is cyclical in 

nature, stemming from a shift in the size of 

output gap from a positive 2 to 3 percent in the 

precrisis period to negative terrain in 2009-10, 

some of the employment loss may be more 

protracted, partly reflecting a marked 

deterioration of external competitiveness, owing 

to the sharp appreciation of the real effective 

exchange rate and the rising unit labor cost. And 

indeed, a breakdown of employment confirms 

that the sizeable employment loss is exclusively 

concentrated in the exporting sectors, most 

notably manufacturing. The deterioration of 

competitiveness and the related weak export 

volumes may also explain the considerable 

contraction in fixed domestic investment in the 

past two years. 
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Source: IMF staff estimates. 

The analysis explores the extent in which the 

output gap is sensitive to domestic and external 

variables. The estimation shows that, although 

the output gap is significantly affected by policy 

instruments such as the short-term interest rate 

and the change in public consumption (as a 

share of GDP), its sensitivity to the global 

economic cycles has increased steadily in the 

past decade. This finding points to South 

Africa’s increasing economic integration into the 

global economy in recent years, and as corollary, 

the growing sensitivity of the economy to global 

economic shocks. 



Appendix If. Does South Africa Have a Competitiveness Problem? 

The poor performance of exports since the crisis 

raises concerns about possible competitiveness 

problems. Exports are 15 percent below their 

precrisis levels, even though partner demand has 

fully recovered, whereas most other emerging 

markets (EMs) have already regained precrisis 

levels of export volumes. This appendix presents 

the findings of work done by staff looking at 

both direct and indirect measures of 

com petitiveness. 

On average, the three staff (CGER) approaches 

point to the real effective exchange rate being 

misaligned by 10 to 15 percent: 

The macrobalance approach, which 

compares the medium-term current account 

projection (-5.8 percent of GDP) with a norm 

of -3.5 percent of GDP, yields a misalignment 

estimate of 14 percent. 

20 20 

20 20 

The external sustainability approach, based 

on stabilizing South Africa’s net external 

liabilities at the EM average, produces a 

higher estimate of misalignment 

(20 percent). 

By contrast, the equilibrium real exchange 

rate (ERER) approach suggests that the real 

exchange rate is broadly aligned with its 

determinants. This result reflects an 

appreciation in the equilibrium exchange 

rate driven in part by terms of trade gains as 

well as rising government consumption. 

However, the ERER results are very sensitive 

to specification, as well as estimation period. 

Indirect indicators corroborate these concerns: 

South Africa’s share of global exports has 

stagnated since 2005, falling sharply in the 

crisis, but recovering somewhat in 2010. 

During the same period comparable EMs 

have, by contrast, expanded their global 

market shares by 16 percent on average (or 

0.25 percentage points). 

Moreover, the export performance appears 

even more disappointing once the 

composition of South Africa’s exports is 

controlled for: while commodity producers 

have done well, there have been declines in 

the market share of manufactured exports. 

The weakness of non-commodity exports 

could reflect structural factors, including 

weak skills, poor transportation infrastructure 

and weak take-up of technology. 



Appendix III. What Can South Africa Learn from Jobs Champions? 

The New Growth Path has set an ambitious goal 

of creating five million jobs in the next decade. 

Against this backdrop, staff examined the job 

creation performance in 20 large emerging 

market countries, including South Africa, during 

2000-09. The findings are as follows: 

Average annual employment increases in the 

sample ranges from 3 percent (in india) to - 

0.2 percent (in Hungary). South Africa is at 

the lower end of this spectrum, ranking 

seventeenth out of the 20 countries in the 

sample. Had South Africa performed as well 

as the median country, it would have had 

1.3 million more jobs during this period. 

Many countries create more jobs than 

required to keep pace with working-age 

population growth, but South Africa has 

failed to do this. The labor intensity of 

growth in South Africa is also well below the 

median for the group. 

Fast job creators tend to have slightly higher 

output growth, lower inflation, more 

depreciated REER, tend to be more export 

oriented, and have lower tax-to-GDP ratios. 

South Africa’s growth and inflation 

performance were worse than that of the 

median for slow job creators. 

Perception and survey-based labor market 

rankings present an overall mixed picture, 

but point to a more cooperative labor 

relationship in high job creators. South Africa 

is ranked reasonably well in volume 

adjustment, but does poorly on dimensions 

of wage flexibility and how well employers 

and employees cooperate. 

Fast job creators tend to have lower U.S. 

dollar wage levels and fewer restrictions on 

working hours. South Africa does poorly on 

all these dimensions. Hourly pay in the 

manufacturing sectors is markedly higher 

than is the case among high jobs creators. 

The ratio of the minimum wage to average 

output in South Africa is also twice the 

median for slow job creators. 

Social and human capital indicators do not 

point to noticeable differences between slow 

and fast job creators. South Africa does not 

seem to be different from other countries in 

the sample, with the exception of income 

distribution which is much more skewed in 

South Africa. 
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Medium =Z.7% 
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Appendix IV. Drivers of Portfolio Flows 

South Africa has been privy to a large volume of 

capital inflows over the last year. These flows 

helped supplement domestic savings and thus 

helped sustain a higher level of consumption and 

investment than would have otherwise been the 

case. All the same, the inflows have likely 

engendered a stronger rand, exacerbating 

competitiveness concerns, in an effort to 

disentangle pull from push factors, an empirical 

model of the drivers of portfolio flows was 

estimated using a panel regression approach: 

The panel confirms the generally held view 

that macroeconomic variables help explain 

portfolio flows in emerging markets. For 

bond flows, the key macro variables, or "pull 

factors", are the fiscal balance, excess growth 

over the world average, and an indicator of 

external vulnerability. For equity flows, the 

key variables seem to be excess growth over 

the world average and lagged exchange rate 

volatility. 

External variables and domestic institutional 

factors also play an important role. These 

include external financial conditions like 

global interest rates, global risk aversion (as 

proxied by the VIX), and trends in global 

stock market prices. Domestic institutional 

factors include stock market capitalization 

and population size, among others. 

But South Africa seems to have received 

more inflows than these factors would 

suggest. On local bond markets, regression 

residuals have been positive for most of the 

sample period (2000Q1-2010Q3). But they 

were especially high during 2009Q4-2010Q3 

(text figure). 
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Equity flows into South Africa also appear to 

be higher than can be justified by domestic 

variables. This said, factors related to the size 

of South Africa’s equity market (that is, 

factors beyond macro variables) have 

contributed to high volumes of equity 

inflows. This has been evident for the entire 

period (2000-10), but especially before the 

global financial crisis (2000-08). 

In short, South Africa appears to have 

received more portfolio inflows, especially 

bond flows, during 2009Q4-10Q3 than what 

systematic pull and push factors can explain. 



Appendix V. Macro Policy Mix: Effect on Growth and Real Appreciation 

In the globalized economy, external 

developments significantly influence 

macroeconomic outcomes in emerging markets. 

But macroeconomic policies, and how they 

interact with each other, matter. That is the 

lowered its growth potential. Those that funded 

the expanding fiscal spending with debt grew 

more. Nevertheless, this effect will be partly 

offset when they need to raise taxes to pay back 

or stabilize the debt. 

experience of 20 emerging economies in South These results suggest that the proposed shift in 

Africa’s peer group and of South Africa itself. the policy mix will raise growth only if the 

Simulations from the IMF’s Global Integrated expansionary effect of monetary and reserve 

Monetary and Fiscal Model (GIMF), calibrated to policies offset tighter fiscal policies. The effect of 

South Africa, show how different policy designs fiscal policies on exchange rates is ambiguous. A 

yield markedly different outcomes. looser monetary policy characterized by lower 

Would a tighter fiscal, looser monetary, and 

greater reserve buildup increase growth and 

depreciate the rand in real terms? The existing 

empirical and theoretical literature would say 

"maybe." Such a policy mix would reduce 

macroeconomic vulnerabilities and help prevent 

financial crises that set back macroeconomic 

progress. But such a policy mix does not 

guarantee higher growth or competitiveness 

even under steady external conditions. 

real interest rates tends to increase growth in the 

medium run and depreciate the domestic 

currency in real terms. Finally, reserve 

accumulation seems to have contributed to 

higher growth, even if it is associated with 

stronger domestic currencies in real terms. A 

South Africa specific dynamic system, however, 

suggest that at least during 2003-2010, such a 

change in the policy mix would have delivered a 

more depreciated rand in real terms. 

A fresh look at the experience of South Africa 

and its peers over the last twenty years, through 

the lens of several econometric techniques, 

concludes the same. These techniques range 

from cross-section regressions to panel and 

South-Africa specific dynamic systems. They 

suggest that higher public spending contributed 

to growth, but this effect was partly offset by the 

adverse effect of higher public revenue and 

public debt. Taking the cross-country parameters 

at face value, a country that increased public 

spending and revenue in the same amount 

The Global Integrated Monetary and Fiscal 

Model (GIMF) simulations support the 

conclusions that fiscal tightening tends to 

contract economic activity and has ambiguous 

effects on the real exchange rate. It also shows 

that funding and the composition of fiscal 

spending matters for growth, with cuts in public 

investment hurting growth the most. It also 

shows that the monetary policy reaction is crucial 

for determining the macroeconomic impact of 

fiscal measures. The model does illustrate that a 

fiscal tightening may be expansionary if it 

reduces the risk premium, lowering policy rates. 



Figure 1: Global integrated Monetary and Fiscal Model, Calibrated to South Africa 
Simulations of Higher Fiscal Spending under Alternative Funding Assumptions 
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SOUTH AFRICA 2011 ARTICLE IV REPORT-INFORMATIONAL ANNEX 

 RELATIONS WITH THE FUND 
As of May 31, 2011 

Membership Status 

Joined: December 27, 1945 

Accepted the obligations of Article 

September 15, 1973. 

VII Section 2 3, and 4 of the Fund’s Articles of Agreement on 

General Resources Account: 

Quota 

Fund holdings of currency 

Reserve position 

SDR Million %(~uota 

1,868.50 100.00 

1,866.85 99.91 

1.65 0.09 

SDR Department: 

Net cumulative allocation 

Holdings 

SDR Million %Allocation 

1,785.42 100.00 

1,788.13 100.15 

Outstanding Purchases and Loans: 

Latest Financial Arrangements 

None 

None 

Projected Payments to Fund 

(SDR Million; based on existing use of resources and present holdings of SDRs): 

2011 2012 

Forthcominq 

2013 

Principal 

Charges/interest 0.02 0.02 

Total 0.02 0.02 

2014 2015 

0.02 0.02 

0.02 0.02 
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Exchange Rate Arrangement: 

The rand floats against other currencies and 

South Africa maintains an exchange system 

consistent with South Africa’s obligations 

under Article V~I! of the Fund Statutes. In 

particular, its exchange system is free of 

multiple currency practices and restrictions on 

the making of payments and transfers for 

current international transactions. South Africa 

has continued to gradually liberalize the 

system of capital controls in place during the 

Apartheid regime. 

With the abolition of the financial rand in 

1995, all exchange controls on nonresidents 

were eliminated. Nonresidents are free to 

purchase shares, bonds, and other assets and 

to repatriate dividends, interest receipts, and 

current and capital profits, as well as the 

original investment capital. Foreign companies, 

African governments and institutions may 

inward list on South Africa’s equity and debt 

instruments on South Africa’s securities 

exchanges. 

Exchange controls on capital transactions 

by residents have been gradually relaxed. 

The authorities’ main objective has been to 

move toward a system based on prudential 

limits and supervision, and away from a rigid 

system of quantitative controls. Table 1 below 

summarizes recent measures, which are 

consistent with the overall liberalization 

strategy and have helped offset some of the 

pressure on the exchange rate coming from 

strong portfolio flows since 2010. 

Table 1. Liberalization of Capital Controls on Residents 

October 2009 - The authorities (i) raised the lifetime limit on individuals investment offshore to R4 million from 

R2 million per year and (ii) the single discretionary allowance to R750,000 from R500,000. 

March 2010 - Authorized Dealers were allowed to acquire direct and indirect foreign exposure up to a macro- 

prudential limit of 25 per cent of their total liabilities, excluding total shareholder’s equity. 

October 2010 - Authorities (i) eliminated the 10 percent levy on the capital that South Africans could transfer upon 

emigration, (ii) raised the limit on individuals investment offshore to R4 million per year from R4 million in a 

lifetime, (iii) and raised the single discretionary allowance to R1 million from R750,000. 

December 2010 - Limits that resident institutional investors can invest offshore were raised by 5 percentage 

points, and now range from 25 to 35 percent depending on the type of institutional investor. 

January 2011 - Authorities allowed qualifying international headquarter companies, subject to approved 

registration with the Financial Surveillance Department of the South African Reserve Bank, to raise and deploy 

capital offshore without exchange control approval. 
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Article IV Consultation 

The 2010 Article IV consultation was concluded 

by the Executive Board on July 7, 2010. South 

Africa is on the standard 12 month Article IV 

consultation cycle. 

Technical Assistance 

An FAD mission tool< place in December 20:10 

to support capacity for fiscal policy analysis in 

the Treasury’s Fiscal Policy Unit (FPU), followed 

up by a visit during April 20:1:1. This visit also 

followed a study tour by FPU senior staff to the 

IMF’s headquarters in July to discuss 

international experience with fiscal rules. 

]:n March 20:1:1, a STA missions took place to 

conduct the training on Coordinated Direct 

]:nvestment Survey Seminar for Anglophone 

Africa in Pretoria, South Africa. Further a DF~D 

took place in South Africa on organize South 

African Customs Union Module Regional 

Workshop. 

A number of LEG missions in 2007-09 assisted 

the authorities in the ongoing process of 

rewriting the Income Tax Act and drafting a 

new Tax Administration Act. The most recent 

LEG mission tool< place in November 2008, and 

a report on this mission was completed in late 

2009. LEG has submitted comments on the Tax 

Administration Act to the authorities by email. 
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 THE JMAP BANK FUND MATRIX 

Expected 
Title 

delivery date 

The World 

Bank work 
program in 

the    next 

12 months 

The Fund 

work 

program in 

the next 12 

months 

Provisional 

Products timing of 

missions 

A. Mutual information on relevant work programs 

New Lending 

ESKOM Renewable ($250m) 

Ongoing Supervision as of June 2011 

ESKOM Investment-SIL ($3,750b) 
GEF Renewable Energy Market Transform (FY07) 

GEF Isimangaliso Wetland Park 

ESW for FYll 

Closing Skills and Technology Gap 

ESMAP Low Carbon 

TA for FYl1-12 

Rural Development and Land Reform 

Post Crisis SME Finance 

Support to Financial Stability 

]Investment Climate Follow up/PSD Policy Notes 

Flood response 

Urban Policy Dialogue 

TB and HIV/A~DS Program 

Carbon Capture Storage 

I. 2011 Article IV consultation report 

- Background papers on a) measuring South Africa’s potential 

output, b) South Africa’s competitiveness problem, c) what 

South Africa can learn from fast job creators, d) South Africa’s 

share of portfolio flows, and e) macro policy mix -effect of 

growth and real appreciation. 

2. Staff visit - preparatory 

consultation 

3. 2012 Article IV consultation 

May-June 

2011 

work for the 2012 Article 

4. LEG TA in rewriting the Income Tax Act and drafting a new Tax 

Administration Act 

B. Requests for work program inputs 

Fund Periodic update on progress on analytical work 

request to 

Bank 

Bank Periodic updates on macroeconomic developments and 

request to analytical work 

Fund 

Q42011 

Q2 2012 

FY11 Q4 

Ongoing 

Ongoing 

Ongoing 

Ongoing 

10/12/10 

6/10/11 

3/07/11 

4/01/11 

3/16/11 

5/18/11 

Ongoin9 

Ongoin9 

Ongoin9 

Board meeting 

in July 2011 

Board meeting 

in July-August 

2012 

Ongoing 
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 STATISTICAL ISSUES 
Data provided to the Fund are adequate for 

surveillance purposes. South Africa subscribed 

to the Special Data Dissemination Standard 

(SDDS) on August 2, 1996 and is in observance 

of specifications for coverage, periodicity, and 

timeliness of data, although using a flexibility 

option on the timeliness and periodicity of 

unemployment data. A Report on Observance 

of Standards and Codes--Data Module, 

Response by the Authorities, and Detailed 

Assessments Using the Data Quality 

Assessment Framework (DQAF) was published 

on October 16, 2001. 

Real sector 

The national accounts are compiled according 

to the SNA 1993. In 2009, the base year of the 

national accounts was changed from 2000 to 

2005. At the same time, benchmarking was 

undertaken to reflect more accurately the 

structure of the economy and to introduce 

other methodological changes to the 

compilation of data. Reporting of real sector 

data for International Financial Statistics (IFS) is 

timely. 

Labor market statistics are published with lags 

of three months. Given the seriousness of the 

unemployment problem, labor market analysis 

and policy design would benefit from better, 

more frequent and timely labor market data. A 

new quarterly Labor Force Survey has been 

conducted in January 2008. 

The consumer price index (CPI) covers all 

households living in metropolitan and urban 

areas, which represent approximately 

56 percent of the total number of households 

and 75 percent of private consumption 

expenditures. The CPI weights are rebased in 

January 2009 according to the new weights 

published in July 2008. New price indices, 

which are rebased to 2008=100, are calculated 

according to these weights. These indices form 

the basis for calculating the year-on-year 

changes in the CPI for 2009 and the month- 

on-month change between December 2008 

and January 2009. At the same time, Statistics 

South Africa changed the way of measuring 

housing costs. The concept of owners’ 

equivalent rent are used to more accurately 

reflect the cost of the accommodation services 

derived by owner occupiers from their own 

homes. 

Government finance 

Data are compiled and disseminated according 

to the GFSM 2001 framework. Data for social 

security funds and central government’s extra 

budgetary funds have been reported on an 

accrual basis, starting in 2000 and 2002, 

respectively. Starting in 2005, the authorities 

have included additional noncash data, 

consistent with their migration to accrual 

accounting. South Africa currently reports data 

for the consolidated general government for 

publication in the Government Finance 

Statistics Yearbook. It also reports monthly 
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data covering the cash operations of the 

budgetary central government for publication 

in ][FS. 

Monetary statistics 

Monetary statistics compiled by the SARB are 

consistent with the methodology 

recommended in the Monetary and Financial 

Statistics Manual. South Africa regularly 

reports good quality monetary statistics for 

publication in the IFS and the IFS Supplement, 

although there is room for improving the 

timeliness of the data on nondepository 

financial institutions. 

Balance of payments 

Balance of payments data are broadly 

consistent with the fifth edition of the Balance 

of Payments Manual (BPM5). The authorities 

are also working with their partners in the 

Southern African Customs Union (SACU) to 

improve the coverage of intra-SACU trade 

flows. Data reported for Direction of Trade 

Statistics differ substantially from external 

trade data reported for ~FS, particularly 

exports, due to balance of payments 

adjustments. 

The banking sector holdings of foreign- 

currency assets have been removed from the 

official measure of reserves, in accordance with 

international practice. Data on international 

reserves position are disseminated in line with 

the requirements of the iMF’s template on 

international reserves and foreign currency 

liquidity. 

Work is ongoing to improve the reliability and 

accuracy of balance of payments data, with the 

aim of reducing the level of errors and 

omissions. 
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Table 2. South Africa: Table of Common Indicators Required for Surveillance 

(as of June 30, 2011) 

Date of 

latest 

observation 

Date 
received1° 

Frequency Frequency 

of of 
Data7 Reporting7 

D D 

M M 

M M 

M M 

M M 

M M 

D D 

M M 

A S 

Frequency 

of 
publication7 

Memo Items: 

Data Quality- i Data Quality- 

Methodologicali Accuracy and 
soundness8       reliability9 

Exchange Rates 6/30/11 6/30/11 D 

International Reserve Assets and 5/11         6/7/11                              M 

Reserve Liabilities of the Monetary 
AuthoritiesI 

Reserve/Base Money 5/11 6/17/11 M 

Broad Money 4/11 6/17/11 M 

Central Bank Balance Sheet              5/11         6/17/11                             M 
O, O, LO, O       LO, O, O, O 

Consolidated Balance Sheet of the 4/11 5/01/11 M 

Bankin9 System 

Interest Rates2 5/31/2011 6/14/11 D 

Consumer Price Index 5/11 6/23/11 M O, LO, O, O LO, LO, O, O 

Revenue, Expenditure, Balance and Q1 2011      6/15/11                             S 
Composition of Financing3 - General 

Governm ent4 
O, O, O, O O, O, O, O 

Revenue, Expenditure, Balance and 4/11         6/10/11     M          Q          Q 

Composition of Financing~- Central 

Government 

Stocks of Central Government and 5/11 6/29/11 Q Q Q 

Central Government-Guaranteed Debts 

External Current Account Balance Q1 2011 6/27/11 Q Q Q 

Exports and Imports of Goods and Q1 2011 6/27/11 M M M 
LO, LO, LO, LO    LO, LO, LO, LO 

Services 6 

GDP/GNP Q1 2011 6/21/11 Q Q Q o, LO, LO, LO [ LO, O, O, O 

Gross External Debt Q1 2011 Q2 2011 Q Q Q 

International Investment Position 2009 11/2010 A A A 

1Includes reserve assets pledged or otherwise encumbered as well as net derivative positions. 

Both market based and officially determined, including discount rates, money market rates, rates on treasury bills, notes and bonds, 

Foreign, domestic bank, and domestic nonbank financh~g 

4The general government consists of the central government (budgetary funds, extra budgetary funds, and social security funds) and state and local governments. 

SIncluding currency and maturity composition, 
6 Monthly data for 9oods, Goods and services are published quarterly on the same schedule as the rest of the balance of payments, 

7 Daily (D), Weekly (W), Monthly (M), Quarterly (Q), Annually (A), Irregular (19; Not Available (NA), 

gReflects the assessment provided in the data ROSC (October 2001) for the dataset corresponding to the variable in each row, The assessment indicates whether intern, 

standards concerning concepts and definitions, scope, classificationisectorization, and basis for recording are fully observed (O), largely observed (LO), largely not ob 

LNO), or not observed (NO), 

9Same as footnote 8, except referring to international standards concerning (respectively) source data, statistical techniques, assessment and validation, and revision studies, 

1~ Reflects the latest information released by the Statistics Department by 06/30/2011. 
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DEBT SUSTAINABILITY ANALYSIS 

56.    South Africa’s external debt is 

projected to reach 32 percent of GDP by 

2016. The 81/2 percentage point increase in the 

external-debt-to-GDP ratio reflects a widening 

of the current account deficit to around 6 

percent of GDP in 2014-16. The current 

account balance should weaken as growth 

buoys import demand, recent gains in the 

terms of trade partly unwind, and rising profits 

and interest rates spur dividend and interest 

outflows. A large share of the deficit will be 

financed by nonresident portfolio investment 

(around three-quarter of the total over the 

medium term). This includes portfolio equity 

(which do not add to the debt stock), and 

local-currency bonds, with only a small share 

expected to come from foreign-currency 

denominated debt. The public-sector 

borrowing requirement is expected to be 

financed partly by nonresidents through 

international bond issues, purchases of 

domestic bonds, and multilateral loans for 

i nfrastructu re p rojects. 

57. The rising external-debt ratio 

increases South Africa’s vulnerability to 

external shocks and rollover risk, although 

risks look manageable. Stress tests indicate 

that the largest adverse impacts would arise 

from a 30 percent rand depreciation, or from a 

further widening of the noninterest current 

account deficit. These shocks would push the 

external-debt ratio to 43 percent and 39 

percent respectively by 2016. But these are 

likely to represent upper bound estimates, 

since the standard DSA does not capture the 

effect of a likely exchange rate weakening if 

those shocks were to materialize, which could 

lead to a narrower trade deficit. By contrast, a 

large (one standard deviation) permanent 

shock to real GDP growth and the standard 

shock to interest rates have only minor effects, 

while the combined shock has a moderate 

effect on external debt levels. 

58.    South Africa’s public debt position 

appears sustainable. Under the policies the 

medium-term expenditure framework outlined 

in the 2011/12 budget, the ratio of 

government debt to GDP is expected to rise 

over the short term, to a maximum of 

38 percent in 2013 from 35 percent in 2010-- 

of which, some 3 percent of GDP is expected 

to be denominated in foreign currency-- 

before declining gradually thereafter (Table 2). 

Gross financing needs peaked at some 

8 percent of in 2009, and steadily decline 

afterwards to below 2 percent into the 

medium term (Figure 2). Total public debt is 

also projected to rise in the short term, as 

public enterprises borrow to help finance the 

accelerated investment expansion, but total 

public debt is projected to peak at close to 53 

percent of GDP by 2014 (Table 2). 

59. The government debt-to-GDP ratio 

appears broadly robust to a variety of 
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shocks, including weaker GDP growth, a lower 

primary balance, a 30 percent real depreciation 

of the exchange rate, and a 10 percent 

increase in the debt stock (Figure 2). Under 

most of these scenarios, the government-debt 

ratio rises above the baseline over the 

projection period by only modest margins. 

One noticeable exception is in the case of the 

"no policy change" scenario where the debt 

ratio rises sharply and approaches 45 percent 

of GDP at the end of projection period, mainly 

owing to the recent sharp deterioration in 

fiscal balance. 



iiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiii SOUIH AFRICA 2011 ARTICLE IV REPORT--DEBT SUSTAINABILITY ANALYSIS 

Table 1. South Africa: External Debt Sustainability Framework, 2006-2016 

(in percent of GDP, unless otherwise indicated) 

Actual Projections 

2006 2007 2008 2009 2010 2011 2012 2013 2014 2015 

Baseline: External debt 

2016 

Change in external debt 

Mentified external debt creating flows (4~ 8+9) 

Current account deficit, excluding interest payments 

Defic~ in balance of goods and services 

Exports 

lmpo~ts 
Net non debt cleating capital inflows (negative) 
Automatic debt dynamics 11 

Contribution from nominal interest rate 

Contribution from real GDP growth 

Contribution from price and exchange rate changes 2/ 

Residual, incl change in gross foreign assets (2 3) 3/ 

21.8 26.3 26.1 27.7 27.1 24.4 26.2 29.1 29.9 3K2 32.4 

External deb~to exports ratio (in percent) 

3.2 4.5 0.3 ].6 0.6 27 1.8 1.9 1.7 1.4 1.2 
0.7 1.4 7.6 ].8 5.5 07 0.4 1.0 1.2 1.3 1.6 
3.9 5.5 5.4 3.0 ].9 24 3.8 4.3 4.2 4.3 4.1 

2.4 2.7 3.0 0.9 0.2 1) 2.3 2.3 2.1 2.0 1.6 

30.0 31.5 35.6 27.4 27.4 270 26.4 26.3 26.] 26.4 27.1 

32.5 34.2 38.6 28.3 21.5 283 281 28.6 28.2 28.4 28.7 

5.0 3.7 0.5 5.1 ).2 31 4.3 5.5 5.8 6.1 6.3 

0.3 0.4 ~.7 0.3 5.2 01 0.i 0.2 0.4 0.5 0.5 

1.4 1.5 1.7 1.1 0.8 i0 1.0 1.2 I.S 1.6 1.6 

1.0 1.1 1.0 0.4 0.6 09 1.0 1.0 1.1 1.1 1.1 

0.0 0.8 ~.0 1.2 S.4 .. 

3.9 3.1 1.9 3.4 4.9 20 2.~ 2.8 2.9 2.7 2.8 

Gross external financing need (in billions of US dollars) 4/ 

in percent of GDP 

72.8 83.7 73.2 100.9 99.0 90.3 99.3 106.9 114.0 117.9 119.5 

Scenario ~ith key variables at their historical averages S/ 

Key Macroeconomic Assumptions Underlyin9 Baseline 

60.9 68.1 93.9 75.7 84.0 74.6 96.5 106.7 114.2 124.9 134.1 

23.3 23.8 34.1 26.7 23.1 10 Y~,ar 10 Y~,ar 17.S 21.4 22.4 22.9 23.8 24.4 

Real GDP growth (in percent) 

GDP deflator in US dollars (change in percent) 

Nominal external interest rat~ (in percent) 

Growth of exports (US dollar terms, in percent) 

Growth of imports (US dollar t~rms, in percent) 

Current account balance, excluding interest payments 

Net non debt creating capital inflows 

Historical Standard 

Average Devia~on 

56 56 3.6 1.7 2.8 3.5 2.1 4.0 4.2 4.2 4.0 3.8 37 
O] 37 6.9 4.8 24.5 8.2 18.6 ]2.9 1.6 ].0 ].0 ].i ]l 
77 74 6.2 4.3 3.9 5.8 1.2 4.3 4.5 5.0 5.5 5.5 55 

159 148 9.1 20.6 27.8 11.4 15.2 16.1 3.3 4.7 4.4 6.4 76 
232 154 8.9 24.5 24.5 13.2 18.5 20.6 7.6 4.6 3.7 5.7 62 
39 55 5.4 3.0 1.9 2.0 2.8 2.4 3.8 4.3 4.2 4.3 41 

50 31 0S 5.1 2.2 3.1 2.1 3.1 4.3 S.S S.8 6.1 63 

17 Derived as [l g l(l~g) ~ea(1+0]/(l~g~r~g0timespreviouspelioddebtstock, withr nominaleffectiveintere~trateonexternaldebt;r changeindomesticGDPdeflatorinUSdollalterms, g lealGDPglowthlate, 

e non inal appleciation (increase in dollar value of don ~stic curleney), and a shale of domestic currency dehorn inated debt in total external debt. 

2/The contribution from price and exchange late changes is defined as [ I(i ~g) + ea(1+0]/( ~+g+r ~gr) times prc~;ious period debt stock, r incleas~ with an apple-c iat ing domestic cu rleney (e > 0) and rising inflation (based on GDP deflator). 

3/For plojection, line includesthe im pact of price and exchange late changes. 

4/D~ffined as cu rlent account deficit, plus am o~ation on m edium and long term debt, plus sho~ term debt at end of p~evious period. 

5/] he k~j valiables include real GDP g rc~vvt h; non inal interest late; dollar deflator growth; and both non in recess curlent account and non debt inflows in pete ent of GDP. 

6/Long run, conslant balance that stabilizes the debt latio assure ing that key variables (leal GDP g r¢~,vt h, nolrl inal int elesl rate, dollar deMator glowth, and non debt inflows in pelcent of GDP) lem ain at their le~/els 

Debt-stabili~ ng 

non-interest 

current account 

-6.6 
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Figure 1. South Africa: External Debt Sustainability: Bound Tests 1/2/ 
(External debt in percent of GDP) 
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1/Shaded areas represent actual data. Individual shocks are permanent one half standard deviation shocks. Figures in the boxes represent average projections for 

the respective variables in the baseline and scenario being presented. Ten year historical average for the variable is also shown. 

2/For historical scenarios, the historical averages are calculated over the ten year period, and the information is used to project debt dynamics five years ahead. 

3/Permanent 1/4 standard deviation shocks applied to real interest rate, growth rate, and current account balance. 

4/One time real depreciation of 30 percent occurs in 2010. 
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Table 2. South Africa: Public Sector Debt Sustainability Framework, 2006-2016 

(in percent of GDP, unless otherwise indicated) 

Baseline: Public sector debt 1/ 

o/w foreign currency denominated 

Change in public sector debt 

Mentified debt creating flows (4+7+12) 

Prima ry deficit 

Revenue and grants 

Primary (noninterest) expenditure 

Auto matic de bt dyna mics 2/ 

Contribution from interest rate/growth differential 3/ 

Of which contribution from real interest rate 

Of which contribution from real GDP growth 

Contribution from exchange rate depreciation 4/ 

Other identified debt creating 

Privatization receipts (negative) 

Recognition of implicit or contingent liabilities 

Other (specify, e,g. bank recapitalization) 

Residual, including asset changes (2 3) 5/ 

Public sector debt to revenue ratio 1/ 

Actual Projections 

2006 2007 2008 2009 2010 2011 2012 2013 2014 2015 2016    Debt-stabilizing 

primary 

balance 9/ 

32.6 28.3 27.3 31.5 35.1 36.6 37.5 3~1.1 37.7 36.3 33.6 0.0 

4.5 3.8 4,3 4,1 3,6 3.3 3.2 3.1 2.6 2.2 1,6 

2.0 4.3 1.0 4.2 3.6 1.5 0.9 0.5 0.4 1.4 2.7 

4.2 5.6 1,4 3,0 1,7 0.3 0.1 0.5 0.9 1.6 2,3 

3.7 4.3 2.1 2.7 2.7 1.4 0.5 0.2 0.8 1.5 2.3 

27.7 29.6 29,7 27,8 27,9 28.2 28.2 28.4 28.7 29.0 29,3 

24.0 25.3 27,6 30,5 30,5 29.6 28.7 28.2 27.9 27.4 27,0 

0.5 1.4 0.7 0.3 0.9 1.1 0.6 0.3 0.1 0.0 0.0 

0,9 1,3 0.6 1.2 0.5 1.1 0,6 0,3 0,1 0,0 0.0 

0.8 0.3 0,3 0,7 0,3 0.2 0.8 1.1 1.3 1.3 1,2 

1.7 1.6 0.9 0.4 0.8 1.3 1.4 1.4 1.4 1.3 1.2 

0.4 0.1 1.3 0.9 0.4 ...... 

0,0 0,0 0,0 0,0 0,0 0.0 0,0 0,0 0,0 0,0 0,0 

0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 

0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 

0,0 0,0 0,0 0,0 0,0 0.0 0,0 0,0 0,0 0,0 0,0 

2.2 1.3 0.4 1.3 1.9 1.2 1.0 1.1 0.5 0.2 0.4 

i17,6 95,7    91,9 113,3 126,0 130.0 133,1 134,1 131,4 125,3 114,7 

Gross financing need 6/ 

in billions of U.S. dollars 

3.5 2.2     3.4     8.1     6.4 5.2     4.8     4.5     4.2     2.6     1.7 

9.1     6.4     9.4    22.9    23.4 22.1    21.8    21.4    21.0    13.5     9.5 

Scenario with key variables at their historical averages 7/ 

Scenario with no policy change (constant primary balance) in 2011-2016 

36.6 35.5 34,4 32,8 30,8 2B.3 

36.6 38.0 40.2 42.1 43.6 44.5 

Key Macroeconomic and Fiscal Assumptions Underlying Baseline 

Real GDP grov~th (in percent) 5.6 5.6 3.6 1.7 2.8 4.0 4.2 4.2 4.0 3.8 3.7 

Average nominal interest rate on public debt (in percent) 8/ 9.5 9.7 10,3 9,9 9,2 8.7 8.8 8.9 8.9 8.8 8,5 

Average real interest rate (nominal rate minus change in GDP deflator, in 3,0 1,6 1,4 2,7 1,1 0.8 2,6 3,5 4,0 3,9 3,8 

Nominal appreciation (increase in US dollar value of local currency, in per 9.3 2.3 26.8 26.1 11.3 ...... 

Inflation rate (GDP deflator, in percent) 6.5 8.1 8.9 7.2 8.1 7.9 6.2 5.4 5.0 4.9 4.7 

Growth of real primary spending (deflated by GDP deflator, in percent) 7,3 11,2 12,9 8,7 3,0 0.9 1,1 2,3 2,7 2,2 2,1 

Primary deficit 3.7 4.3 2.1 2.7 2.7 1.4 0.5 0.2 0.8 1.5 2.3 

Memorandum items: 

Debt of nonfinancial public enterprises 

Debt of local governments and local enterprises 

Gross public sector debt 

4.5 4.9 5.6 6.3 5.7 9.1 11.4 12.7 13.2 13.2 12.9 

2.3 1.4 1.3 1.9 1.8 1.9 2.0 2.0 2.1 2.2 2.2 

39,4 34,6 34,2 39,2 42,6 47.6 50,9 52,8 53,1 51,6 48,7 

-0.2 

O.0 

1/Includes the national government, and provincial and local government activities financed with traP~sfers from the national government. 

2/Derived as [(r p(l+g) g + ae(l+r)]/(l+g+p+gp))times previous period debt ratio, withr = interest rate; p = growth rate of GDP deflator; g = realGDP growth rate; a = share of 

foreign currency denominated debt; and e = nominal exchange rate depreciation (measured by increase in local currency value of U.S. dollar 

3/The real interest rate contribution is derived from the denominator in footnote 2/as r T~ (l+g) and the real growth contribution as g. 

4/The exchange rate contribution is derived from the numerator in footnote 2/as ae(l+r). 

5/For projectioe~s, this line includes exchange rate changes, 

6/Defined as public sector deficit, plus amortization of medium and long term public sector debt, plus short term debt at end of previous period. 

7/The key variables include real GDP growth; real interest rate; and primary balance in percent of GDP. 

8/Derived as nominal intelest expenditure divided by previous period debt stock, 

9/Assumes that key variables (real GDP grove�h, real interest rate, and other identified debt creating flows) remain at the level of the last projection year. 
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Figure 2. South Africa: Public Debt Sustainability: Bound Tests 1/2/ 
(Public debt in percent of GDP 
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1/Shaded areas represent actual data. Individual shocks are permanent one half standard deviation shocks. Figures in the boxes represent average projections for the 

respective variables in the baseline and scenario being presented, Ten year historical average for the variable is also shown, 

2/For historical scenarios, the historical averages are calculated over the ten year period, and the information is used to project debt dynamics five years ahead. 

3/Permanent 1/4 standard deviation shocks applied to real interest rate, growth rate, and primary balance. 

4/One time real depreciation of 30 percent and 10 percent of GDP shock to contingent liabilities occur in 2010, with real depreciation defined as nominal depreciation 

(measured by percentage fall in dollar value of local currency) minus domestic inflation (based on GDP deflator). 



Public Information Notice 

EXTERNAL 

RELATIONS 

DEPARTMENT 

Public Information Notice (PIN) No. 11/115 
FOR IMMEDIATE RELEASE 
August 25, 2011 

International Monetary Fund 
700 19th Street, NW 
Washington, D. C. 20431 USA 

IMF Executive Board Concludes 2011 Article IV Consultation with 
South Africa 

On July 25, 2011, the Executive Board of the International Monetary Fund (IMF) concluded the 
Article IV consultation with South Africa. 1 

Background 

Over the last two decades, South Africa has become increasingly integrated into the global 
economy, which has allowed output growth to converge to the world average level. But this 
integration has also exposed South Africa to global business cycles. Prudent countercyclical 
monetary and fiscal policies, together with a flexible exchange rate, have helped dampen the 
adverse effects of those global cycles; and sound financial supervision has guided financial 
institutions in managing the associated risks. And although transfer programs have lifted the 
most vulnerable from extreme poverty, progress in social indicators has lagged behind 
macroeconomic achievements. 

Over the last year, South Africa’s has continued to recover from the 2008-09 recession led by 
solid consumption growth. Although its gross domestic product (GDP) now exceeds the pre- 
crisis peak, output remains below potential. Inflation has remained contained, partly reflecting 
the negative output gap, rand appreciation, and, until recently, moderate domestic food prices. 

1 Under Article IV of the IMF’s Articles of Agreement, the IMF holds bilateral discussions with 

members, usually every year. A staff team visits the country, collects economic and financial 
information, and discusses with officials the country’s economic developments and policies. On 
return to headquarters, the staff prepares a report, which forms the basis for discussion by the 
Executive Board. At the conclusion of the discussion, the Managing Director, as Chairman of the 
Board, summarizes the views of Executive Directors, and this summary is transmitted to the 
country’s authorities. An explanation of any qualifiers used in summings up can be found here: 
http://www, imf. orq/external/np/sec/misc/qualifiers, htm. 

Washington, D.C, 20431 . Telephone 202-623-7100 ¯ Fax202-623~6772 ,, www.imf.org 
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The current account has strengthened on account of favorable terms of trade, which offset a 
faster recovery in import than in export volumes. 

Fiscal and monetary policies have remained supportive. In cyclically adjusted terms, the deficit 
swung from a surplus in fiscal year 2007/08 (April-March) to a deficit in 2009/10, and staff 
estimates the deficit at some 4 percent in 2010/11. Spending growth moderated in 2010, and 
became more tilted toward current spending, mainly reflecting above-budgeted increases in 
wages. Monetary policy provided additional stimulus, with a 150-basis-point cut in the policy 
rate in 2010. These cuts have brought the policy rate to 5.5 percent, its lowest level in more 
than 30 years. 

With public debt at manageable levels and contained demand pressure, the authorities’ fiscal 
plans call for fairly gradual fiscal consolidation. This would result in gross national government 
debt peaking at around 43 percent of GDP in 2013/14. Although this path would not pose 
immediate risks to fiscal sustainability, it could constrain fiscal space to deal with future shocks. 
On monetary policy, although further interest rate cuts are no longer on the horizon and 
headline inflation has been picking up, the timing for starting the tightening cycle remains 
unclear because most of the increase in headline inflation reflects cost-push factors and 
uncertainty in the external environment is high. 

Having come through the recession in reasonable shape, the financial sector is now contending 
with a period of low credit demand and rising costs. Banks have remained well capitalized and 
liquid, with well contained market risks. The move toward a "twin peaks" regulatory and 
supervisory framework over the next few years, which strives to concentrate prudential authority 
at one peak and market conduct authority at another, bodes well for further improving the 
consolidated supervision of financial groups. 

The medium-term outlook envisages South Africa growing on par with the world economy. 
Growth should rise to 4 percent a year in 2011 and 2012, underpinned by solid domestic 
demand. Over the next 12 months, the output gap is set to close and there is a possibility that 
headline inflation will breach the top of the target range. The expected recovery in investment 
will likely cause the current account deficit to gradually further widen to about 5-6 percent over 
the medium term. 

Executive Board Assessment 

Executive Directors commended the authorities for the prudent macroeconomic policies which, 
together with a flexible exchange rate and sound financial sector, have mitigated the output 
drop during the global recession. Directors noted that the key challenges ahead are to support 
the ongoing recovery and raise growth to reduce high unemployment and inequality. In this 
regard, Directors welcomed the authorities’ New Growth Path which focuses on these priorities. 



Directors supported a broadly neutral fiscal stance for 2011/12 and welcomed the prudent fiscal 
policy guidelines included in the 2011 budget. They agreed that, over the medium term, a tighter 
fiscal stance than currently contemplated would be useful to rebuild policy buffers and contain 
public debt at moderate levels. Directors encouraged the authorities to rebalance the 
composition of public spending to help support higher potential growth, and called for 
moderation in public wage growth. 

Directors endorsed South Africa’s inflation targeting framework, noting that it has kept inflation 
expectations well anchored. While recognizing the difficulties in determining the precise timing 
for starting the tightening cycle in light of the uncertain global environment, Directors 
encouraged the authorities to remain vigilant about the pass through of high international food 
and fuel prices. In this context, they noted that a pronounced increase in wages or inflation 
expectations would call for policy tightening sooner than currently envisaged. 

As a policy response to capital inflows, Directors supported continued exchange rate flexibility 
and further accumulation of international reserves, and a gradual recalibration in the fiscal- 
monetary policy mix over the medium term. Directors noted that, while capital flow management 
measures are an option, their costs and effectiveness should be carefully considered. 

Directors stressed that increased product and labor market flexibility is critical to improve 
competitiveness and inequality. They encouraged the authorities to take decisive steps to 
improve the wage-bargaining framework to better align wages to productivity levels, and to 
contain public sector wage increases to avoid distortions in the private sector wage setting. 
They also supported more ambitious efforts to remove barriers to entry in key industries to 
facilitate greater product market competition. 

Directors noted that the banking system remains sound, with banks being liquid and well 
capitalized. Nevertheless, continued vigilance would be important in light of the moderate 
impaired advances on bank balance sheets, the banks’ dependence on domestic short-term 
wholesale deposits, high household indebtedness, and the renewed tensions in the international 
financial markets. Directors agreed that the shift toward a "twin peaks" regulatory and 
supervisory framework envisaged over the next few years would further improve the 
consolidated supervision of financial groups and lift the status of market conduct regulation and 
supervision. 

Public Information Notices (PINs) form part of the IMF’s efforts to promote transparency of the IMF’s 
views and analysis of economic developments and policies. With the consent of the country 
(or countries) concerned, PINs are issued after Executive Board discussions of Article IV consultations 
with member countries, of its surveillance of developments at the regional level, of post-program 
monitoring, and of ex post assessments of member countries with longer-term program engagements. 
PINs are also issued after Executive Board discussions of general policy matters, unless otherwise 
decided by the Executive Board in a particular case. The staff re~ort (use the free Adobe Acrobat 
Reader to view this pdf file) for the 2011 Article IV Consultation with South Africa is also available. 
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South Africa: Selected Economic and Financial Indicators, 2007-11 

(Annual percent change; unless otherwise indicated) 

2007 2008 2009 2010 

5.6 3.6 -1.7 2.8 

9.0 10.1 6.3 3.5 

22.7 21.9 24.3 24.8 

23.6 14.8 1.8 6.9 

0.8 -0.6 -5.4 -5.4 

28.3 27.3 31.5 35.1 

-7.0 -7.1 -4.1 -2.8 

26.4 26.4 27.7 27.1 

Real GDP 

CPI (end of period) 1/,2/ 

Unemployment rate (percent) 

Broad money 2/ 

National government budget balance (percent of GDP) 3/ 

National government debt (percent of GDP) 3/ 

External current account balance (percent of GDP) 

External debt (percent of GDP) 

Gross reserves (SARB, in months of next year’s total imports) 

2011 
P~. 

4.0 

6.1 

24.4 

16.6 

-4.3 

36.6 

-3.4 

24.4 

4.0 3.8 5.9    5.3     5.6 

International liquidity position of SARB (in billions of U.S. dollars) 2/ 31.3 33.5 39.0 43.4 

U.S. dollar exchange rate (rand per U.S. dollar) 2/ 6.8 9.3 7.4 6.6 

Sources: South African Reserve Bank; IMF, international Financial Statistics; and IMF staff projections. 

1/Since January 2009, a reweighed and rebased CPI replaced the previously used CPIX (the consumer price index 
excluding the interest on mortgage loans) as the targeted measure of inflation. 

2/End of period. 

3/Calendar year. 

45.9 

7.2 



Statement by Mr. Majoro on South Africa 

July 25, 2011 

The South African economic recovery is progressing well with both monetary and fiscal policies 

remaining supportive. The key challenge remains employment creation and this is the main 

policy priority going forward. Given limited scope in both fiscal and monetary policy, the focus 

is on microeconomic policies and reforms that will stimulate job creation. These include 

reforming the product and labor markets with the obj ective of raising potential growth and 

increasing the labor intensity of growth. 

Economic Developments and Outlook 

The South African economy continues to recover. Following an average growth rate of 

2.8 percent in 2010, the economy gained further traction in the first quarter of 2011 with real 

GDP expanding at an annualized rate of 4.8 percent. This higher-than-expected growth was 

mainly attributable to a rebound in manufacturing output. Notwithstanding this rebound, 

aggregate production in manufacturing remained well below pre-crisis levels and capacity 

utilization rose only marginally, suggesting room for improvement. Going forward, the 

authorities expect GDP to rise by about 3.9 percent in 2011--roughly in line with staff forecast. 

Strong increases in real consumption expenditure by the household sector continue to provide 

the main impetus to domestic final demand. On the back of rising disposable incomes, declining 

household indebtedness ratio and accommodative monetary policy stance, consumption should 

continue to be the maj or driving force in the recovery. Exports and investment continue to 

perform below authorities’ expectations, but are expected to accelerate as overall growth in 

global activity picks up. The current-account deficit of 3.1 per cent of GDP was recorded in the 

first quarter of 2011. 

Headline consumer price inflation remained relatively well contained and has averaged 

4.3 percent in 2010. The authorities expect inflation to average 5.1 percent in 2011, well within 

the inflation target range of 3 to 6 per cent. The main risks to the inflation outlook continue to 

emanate from cost push pressures, including administered, food and fuel prices. 



Fiscal Policy 

Due to a robust fiscal policy framework and sound management of public finances, the South 

African economy entered the 2008-2009 recession with healthy public finances and 

comparatively low debt levels. This allowed for a flexible counter-cyclical response to 

deteriorating economic conditions. Going forward, the authorities will continue to ensure that 

fiscal policy remains counter cyclical. The projected budget deficit in 2010/11 is 5.3 per cent of 

GDP, but as economic growth strengthens and tax revenue recovers, government will reduce the 

budget deficit gradually to 3.8 per cent of GDP by 2013/14. The authorities are comfortable with 

the debt-to-GDP ratio of 40 percent or lower given the country’ development needs. 

The 2011 Budget underscored that fiscal policy continues to be guided by three principles: a 

moderate public debt, counter cyclicality, and inter-temporal fairness. In addition, there are a 

number of reforms underway to enhance the effectiveness and efficiency of public spending. As 

detailed in the staff report, these include increasing the absorption capacity of municipalities and 

provinces. In particular, efforts are under way to enhance planning for health, education, and 

housing infrastructure, to improve risk and financial management as well as capacity at both 

provincial and municipal government levels. 

Monetary Policy 

Anchored on an inflation targeting framework, monetary policy’s obj ective remains price 

stability. In response to the financial crises the Monetary Policy Committee (MPC) reduced the 

policy rate by a cumulative 150 basis points during 2010, thereby bringing the nominal and real 

policy rates to their lowest levels in over 30 years. At the time of the Article IV consultation, the 

authorities discerned no evidence of demand pressures on inflation, given the slow pace of 

recovery. However, the average level of wage settlements, which stood at 8.2 per cent in 2010, 

is set to continue. These settlements are far above inflation rates and together with rising food 

and fuel prices pose an upward risk to the inflation outlook. Given these risks, the MPC will 

continue monitoring closely any indications of inflationary pressures, particularly those 

emanating from second round effects of food and fuel prices increases. The MPC will not 

hesitate to respond timeously to signs that threaten to move inflation out of the target range on a 

sustained basis. 



Reforming the product and labor markets 

The South African authorities have declared j ob creation as the top priority for economic policy. 

In this regard, the government has launched, in November 2010, the New Growth Path (NGP), 

whose core objective is to create five million jobs and reduce the unemployment rate by 

10 percentage points in the next decade. Meeting the jobs creation target would require either 

higher economic growth or more labor-intensive growth. The authorities agree with staff that 

with sustained economic growth of 6 - 7 percent, the target should be achievable even with 

current levels of job-intensity. The challenge is to increase growth rate from the expected 

4 percent to the required 6 - 7 percent. While the authorities recognize that views differ on the 

achievability of these goals, there are, nonetheless, a variety of initiatives currently under way to 

increase potential output, which would enable economic growth to increase without undue 

impact on inflation. 

The NGP calls for wage moderation although details still have to be worked out. Staff has 

proposed ways of achieving moderation in wage growth including, through an accord between 

government, employers and trade unions to limit real wage increases to 1 to 2 percent for the 

next several years and to introduce changes to the sector wide wage bargaining system. The 

authorities appreciate these inputs although they recognize that the tendency of bargaining 

objectives to prioritize wage increases has complex historical roots and thus would be cautious 

in immediately proposing measures that would infringe on labor rights of collective bargaining. 

The youth wage subsidy outlined in the 2011 budget should help better align pay and 

productivity for new job market entrants. In addition, the budget also provides support for 

private initiatives with a strong j ob-creating component. In the product markets, the competition 

commission is aggressively tackling anticompetitive practices in key industries and more still 

need to be done. The authorities concur with the staff proposal that a more forceful approach to 

strengthen competition in product markets is called for to create new employment opportunities 

and increase the purchasing power of earnings. As suggested by staff, the authorities continue to 

look for ways to attract new" entrants into key network industries like telecoms, rail and road 

haulage, and energy generation which could also help improve efficiency and reduce the cost of 

production. 



Financial Stability 

The macro prudential risks in South Africa are moderate, although the financial system 

concentration and interconnectedness requires continuous vigilance. In this regard, the 

authorities have implemented many FSAPiROSC recommendations and have started preparing 

for the eventual implementation of Basel III. A new risk-based solvency regime for short- and 

long-term insurers is being developed by the Financial Services Board (FSB) to enhance the 

soundness of the insurance sector. Other regulatory initiatives include regulating systemically 

important financial institutions (SIFIs), expanding the scope of financial regulation and 

improving the financial crisis resolution framework. 

The South African Reserve Bank (SARB) has also enhanced and elevated the Financial Stability 

Committee (FSC) and it now consists of all the members of the MPC and other members with 

financial stability responsibilities at the SARB. 

Additionally, as mentioned in the staff report, over the next few years, the authorities intend to 

move toward a "twin peaks" regulatory and supervisor5, framework, i.e. the concentration of 

prudential authority at one peak and market conduct authority at another. All these measures 

should enhance the robustness of the South African financial sector going forward. The 

authorities recognize that given the uncertainty in global financial developments there is little 

room for complacency. 

Capital flows 

South Africa has been one of the main recipients of portfolio flows over the last year. So far the 

authorities have mainly used reserve accumulation to manage these flows and this will continue. 

The authorities consider other Capital Flow Management (CFM) measures as potentially useful 

tools that are at their disposal, although they currently see no need to utilize them. The 

authorities understand that these tools are country specific and thus deciding on their adoption 

requires a close look at each country’s economic circumstances. As the staff report pointed out, 

curtailing inflows while the country is also relying on them to finance domestic consumption 

and investment may not always be appropriate. 

The recent exchange rate appreciation in South Africa is partly attributable to capital inflows. 

The authorities consider this an essential part of a flexible exchange rate regime which has, so 

far, provided a useful shock absorber for South Africa. At the same time the appreciated 



exchange rate may have negatively affected the country’s competitiveness and thus exports. The 

authorities agree with staff that the cost of production is also an important factor influencing 

competitiveness. In this regard, the labor and product market reforms, as the staff report pointed 

out, should help improve South Africa’s competiveness. The authorities also believe that weak 

export performance in South Africa is also attributable to weak export demand by maj or trading 

partners, and as growth picks up in major trading partners, export demand should rise. 

A variety of export incentive schemes, such as the Export Marketing & Investment Assistance 

Scheme, administered by the Department of Trade and Industry are also in place to improve 

export performance. Going forward, the South African authorities will continue looking for 

ways to improve export performance, including engaging in efforts to establish a free trade zone 

between the East African Community, the Common Market for East and Southern Africa and 

the SADC. 





CJNKZN meeting - 9 September 2011 

Agenda 

1. Position on the DLF 

2. National meeting - accommodation, agenda, venue, dates 

3. white paper- government invitation to meeting 

4. DUTupdateand C17 

5. Durban Climate Change Partnership 

6. Critique on low carbon Durban 

7. Protests 

Present: 

Siziwe Khanyile 

Des D’sa 

Bryan Ashe 

Patrick Bond 

Molefi Ndlovu 

Thandokuhle Manzi 

Fidelis Allen 

China Ngubane 

Colin Davison 

Apologies: 

Dave Hallowes 

Vanessa Black 

Bobby Peek 

Mary Galvin 



Position on the DLF 

a. They have their own meetings on 21-23 at Ansteys-backpackers 

b. On 23-25 they have invited CJN at UKZN 

c. Comrades in Gauteng raised queries but KZN would like a "red/green carpet" rolled out for 

them 

d. Response to DLF- Bobby is proposed to be in that meeting on Tuesday to have a common 

response to DLF 

National CJNKZN meeting 

a. 21St is potentially a toxic tour from 4-6pm 

b. 21St is also a SDCEA event on electricity hikes and climate crisis. 

c. Proposal for 22-23 midday September for CJN national meeting; potential to link with DLF 

on the afternoon of 23rd 

d. On 22 evening is a event against trucking companies in Austerville 

e. A film (latest by John Pilger) could be screened on evening of 23rd at MTB along with 

refreshments/dinner 

f. Afternoon of 23~d should be big plenary with various options in Moses Mabhida - book 

launch of new Eddie Cottle (editor) book about The World Cup, plus 100000 poets festival at 

The Green Hub at Umgeni R near Blue Lagoon - where at sunset they will be showing a film 

from Rio called Wasteland. Patrick will propose a series of activities for the Wednesday- 

Sunday period. 

g. Accommodation- Bluff Ecopark/Glenmore Pastoral Centre/Plaza/people’s houses 

h. groundwork will assist with shuttles - Siziwe to send budget to Patrick who may be able to 

cover that cost 

i. ELA JHB to let us know how much they have for transporting comrades from other provinces 
j. Venue will be at CCS- Room 602 holds up to 35 people- MTB classrooms for larger groups 

k. The White paper on climate change - government will be asked to present and have a 

dialogue with civil society. Letter will need to be sent to government to invite them to CJNSA 

meeting. 

I. David should resend comments and Patrick as well on the white paper and green paper 

m. The Agenda for the day should be circulated for comment 

DUT Update 
a. Meeting with Prof Bawa took place on 9th and it was agreed that another meeting would be 

held in 2 weeks - 26th September at 18:30 with City and C17. - Motivation was made for 

discounted use of DUT space on the basis that DUT would also benefit - so there is a 

meeting half way 
b. There is a walk - about of the DUT campus on Monday 12th 

c. Government has committed Rlmillion and Rosa Luxemburg also committed some money. 

Des will approach DIRCO and Arts and Culture will also be approached. Will talk to other 

parastatals. Initial feedback from JHB was that most embassies didn’t rsvp to the round 

table 

4. Durban Climate Change Partnership (DCCP) 



a. This is between business, local government, academics and civil society, and a discussion 

was held as to whether CJNKZN should participate as a stakeholder 

b. Sentiment was that we need to be careful about spreading ourselves too thinly- use our 

strengths to mobile the masses, that therehas been a lot of green washing by the city, as 

well as difficulties in getting information from City. City is not open and transparent, it is 

shutting down spaces for civil society - and they don’t want to be unpopular with big 

business -including the Port issue. 

c. Need to deligitimise the process 

d. Decision on DCCP - CJN KZN will not be part of it 

5. Critique of low carbon Durban 

a. Small activities and pilots but left off all the high carbon issues such as the manganese 

smelters, new hazardous landfill sites, back of port which were the big elephants. Endorsed 

Bisaser Rd and other CDM projects - conservative science 

b. Patrick has not received much feedback on this critique but it has circulated widely 

C. 

6. Send invite out to CJN list for organisations’ activities for the COP - Patrick will send out 

a. We need to have a schedule of these activities 

7. Patrick will look for venues for organisations making requests - such as free office space for small 

organisations 

Accommodation at UKZN for COP 

a. - Patrick can not be doing this, therefore needs assistance with a team to manage rooms, 

money {R185/night) 

b. A separate meeting will be held for this. 

c. Bryan will set this up 

Protests 

a. Have started discussions with police about nature of arrests 

b. Patrick will be meeting a police general in the next few days and anyone else is welcome 

c. Phoenix Satyagraha camp is inspiring site and possibly could be used for training for activists 

d. Bryan notes Ela Gandhi’s support 

e. Many potential sites of arrest 

f. Suggests that international delegations to be involved - 

g. Find ways to target specific delegates which will be problems 

End 



CJN MEETING (tele conference) held on 06/07/2011 at 10:00am 

Present: Thembeka Majali, Siziwe Khanyile, Bandile Mdlalose, Gosiame Choabi, Lerato Maregele, 

Zukiswa Hani. 

CJN chapters CT, GP, KZN 

Agenda for the meeting 

Date and logistics for CJN!SA National meeting 

Draft agenda national meeting 

Updates from provinces 

Other matters(endorsements for organizations) 

Date & Logistics - National meeting to be held on the 21St - 22ndSeptember and Siziwe will liaise with 

Patrick Bond for the venue and will arrange other logistics. 

It was suggested that the CJN SA meeting runs back-to-back with the DLF meeting that will be on the 

23rd _25th or Sept. 

FUNDING-Organizations/provinces must fund their own transport and accommodation. Should they 

need assistance with accommodation, they should inform Siziwe (siziwe@groundwork.org.za) by 

Monday 12 September 2011 

Draft Agenda National Meeting 

~ CJN Position +Messaging + Action + Strategy for COP 17 

~ Plans to use the "SPACE" 

~ Engaging government- White paper- 

~ Review of last year’s (November) minutes and commitments 

~ Coordination CJN!SA/How do we move forward-Future of CJN 

Updates from provinces were given 

GP- Continuing with monthly meetings and mobilization for COP. We are having a march on the 16th 

of Sep 2011, together with the Youth and Women’s Forum. Lerato will send out more information 

on the list. 



KZN: bi-weekly meetings continue and minutes will be shared with CJN SA 

CT: meetings are taking place; however there are challenges with coordination 

Other matters: 

CJN needs to have unified position on the DLF matter 

A representative from KZN, CT and GP will have a teleconference to discuss it before the 

National meeting. It was suggested that the teleconference be held on Tuesday 13/09/20:11. 

Those participating on the teleconference should notify Lerato who will set up the 

teleconference on Monday 12 September 

~ Clarity is needed on what DLF is requesting from CJN SA and Bobby from CJN !KZN wrote a letter 

to the DLF for clarity on the summit 

~ Clarity on CJN position in regards to political parties/affiliates/members/partners-this needs to 

be finalized. 

AGREEMENTS: 

~ 2:1- 22 National meeting at UKZN 

~ Tele Conference on a CJN SA position on the DLF matter on Tuesday :13/09/20:1:1 



Hi CJers, 

Coming to protest the Conference of Polluters? 

For those joining us in Durban in ten weeks, we would love to help make the experience as fruitful as 

possible and help amplify your CJ message. Please write me offlist with any queries and suggestions. 

Dates of your events 

The Durban CJ activists who met last Friday asked me to send the word out, that it would help 

enormously for us to urgently have your preferred dates of activities in Durban (between 25 Nov and 9 

Dec) so we can get a consolidated calendar together and assist with venues and logistics support. We 

have quite a few already recorded, but please notify me off-list so we can build a public calendar within 

the next week. 

Do you have any other requirements? 

If there are logistical queries, send them over. We need to hear what your needs are to best generate a 

useful guidebook. 

What about local politics? 

Lots to say, so do stay tuned. And there’s great cooperation at the moment between the various forces 

mobilising people for a big protest day (Saturday, 3 December), including the "C17" broad tent of civ soc 

groups, plus a great many community organisations, youth, environmentalists, and organised labour. 

Where to stay in Durban? 

We are also nearly at the stage of confirming accommodation options: we definitely have available as 

many as 1500 rooms at $30/night in one university (UKZN, about 10 minutes drive from the main action) 

and at the Durban University of Technology where the People’s Space will be held, we are hoping to 

hear about available accommodation very soon. (They had a student strike last month which pushed 

back their calendar of classes.) (Oh, we understand that there are quite a few rip-off operations through 

the mainstream tourist sector: http://mg.co.za/article/2011-08-26-milking-the-cop17-cash-cow ... so 

don’t go mainstream, join us...) 

People’s Space 

More information is coming soon from the C17 logistics people about how to register for space. 

Fundraising is a top priority, and the SA government finally made a modest commitment last week. But 

to pay for all the facilities required will still require support so if you have any ideas, let me know so I can 

pass them to the committee. 

The Global Day of Action 

More information is coming soon but so long as negotiations with municipal officials aren’t derailed 

(they have a tendency to ban marches in City Hall), we anticipate one of Durban’s largest-ever 

demonstrations, snaking through the city from the People’s Space via informal markets through the 

skyscrapers and past the US Consulate and City Hall, and then straight by the ICC to the beach for a 



’going away party’. More details soon, including about Satyagraha civil disobedience prospects and CJ 

messaging. 

Cheers, 

Patrick 

http://ccs.ukzn.ac.za 



DECEMBER 4: 

INTERNATIONAL CLIMATE JOBS CONFERENCE IN DURBAN 

We are facing a global environmental crisis and a global economic crisis. We 

need solutions to both - now. 

Around the world a number of campaigns for climate jobs have been 

launched to do precisely that. We are inviting you to a conference on climate 

jobs on 4 December in Durban, South Africa. 

Campaigning for action to halt climate change has to go beyond the UNFCC. 

And it has to go beyond making people afraid. Climate jobs provide a 

concrete and positive answer - a way to save the planet and meet the 

pressing needs of working people. 

This conference will involve activists from the environmental, labour, and 

social movements. We hope it will be the beginning of a global movement. 

The main part of the conference will be on the first day, Sunday, 4 

December, the day after the big climate demonstration in Durban. Monday 

will be a second, smaller and more informal day for people to network and 

discuss building campaigns. 



Yours in Solidarity, 

Campaign For One Million Climate Jobs (South Africa) [endorsed by Congress 

of South African Trade Unions, South African Municipal Workers Union, and 

South African Transport and Allied Workers Union] 

Campaign Against Climate Change (UK) 

Public and Commercial Services Union (UK) 

PROVISIONAL PROGRAMME 

The provisional programme for Sunday is: 

10:00 Keynote Speakers: Climate Jobs- Now is the Time 

11:00 Climate Crisis and Economic Crisis 

12:00 The Experience of Campaigning for Climate Jobs 

13:00 Lunch 



14:00 Parallel workshops on 

Renewable Energy Public Transport 

Small Scale Agriculture Construction and Buildings 

Paying for Climate Jobs 

16:00 Towards a Global Movement 

CONTACT, REGISTRATION AND ENDORSEMENT 

The conference is free, but it would be good to know you are coming and 

keep in touch. If you are coming please write to Susanne Hyldgaard, 

susanne@climatejobs.org.za, or Jonathan Neale, findjonathan@hotmail.com. 

We would be very pleased if your organisation could also endorse the 

conference and perhaps be involved in the organisation. If you can do either 

of those things, please contact the emails above. 

La Via Carnpesina: Call to Durban 

Peasant and indigenous people have thousands of solutions to confront climate change! 



La Via Campesina calls on social movements and all people to mobilize around the world 

The international peasant’s movement La Via Campesina and its South African member the 

Landless Peoples Movement are mobilizing for the 17th Conference of the Parties (COP 17) of 

the United Nations Framework Convention on Climate Change (UNFCCC) that will take place in 

Durban, South Africa, from 28 November to 9 December 2011. 

Caravans of African farmers from Mozambique, Tanzania, Zimbabwe and other countries will 
reach Durban to join other farmers and social movements from all parts of the world to 
demand climate justice. 

African women farmers, members of La Via Campesina, will participate in the 2nd Southern 

Africa Rural Women Assembly, from November 30 to December 2, in Durban (co-organized by 

la Via Campesina Africa 1, TCOE, Women on Farms Project, Lamosa, ESAFF, UNAC, Namibian 

National Farmers Union, among others). 

La Via Campesina will also take part in the Global Day of Action on December 3, with 
thousands of other activists to demand climate justice. 

La Via Campesina and other African food and farmers groups in Africa are also inviting all 
movements, allies and activists to a special Mobilization Day for Agroecology and Food 
sovereignty on December 5 in Durban and around the world. (co-organised by ESAFF regional, 
ESAFF Uganda, ESAFF Zimbabwe, ROPPA, TCOE, Surplus People Project, etc.) 



Climate negotiations are turned into a market place 

At COP 16 in Cancun, Mexico, most of the world’s governments, with the notable exception of 

Bolivia, met not to seriously address climate, but rather do business with transnational 

corporations that traffic in false solutions to climate change like REDD and other carbon market 

mechanisms, agrofuels and GMOs. They have turned the climate negotiations into a huge 

market place. 

Our governments accepted a "business as usual" framework that condemns Africa and South 

Asia to virtual incineration, in which the very first victims are the farmers of these two 

continents, as rising temperatures create an even more hostile environment for crops, livestock 

and human beings. Most governments ignored the Cochabamba Principles, which provide a 

clear framework for seriously addressing global warming and protecting the Earth. 

Under the UNFCCC, Developed Countries and polluting corporations, historically responsible 

for most greenhouse gas emissions, are allowed all possible tricks to avoid reducing their own 

emissions. For example, the carbon market and carbon offset mechanisms allow countries and 

companies to continue polluting and consuming as usual, while paying small amounts of money 

to help poor people in developing countries reduce their emissions. What actually occurs is that 

companies profit doubly: by continuing to contaminate and by selling false solutions. 

Meanwhile, under REDD, poor people are stripped of many of their multiple rights to use 

communal forest lands, even as new land-grabbers emerge to consolidate large tracts by 

evicting farmers in order to traffic in carbon credits. 

We know that the keys sources of climate-altering emissions are the globalized corporate food 

system based on industrial agriculture for export and for agrofuels, a transportation system 

based on private automobiles instead of public transport, and the polluting industries of 

transnational corporations. Without real and enforceable commitments to transform this, , 

there is no hope to prevent the virtual incineration of our farm lands and ability to feed the 

world. 

We are peasants, small holders and family farmers, who today produce the vast majority of 

food consumed on this planet. We, and the food we produce, are being placed in danger, as 

temperatures rise, planting dates become unpredictable and there are ever more severe 



droughts, hurricanes and monsoons. Yet we also offer the most important, clear and 

scientifically-proven solutions to climate change through localized agroecological production of 

food by small holder farmers under the Food Sovereignty paradigm. 

The global food system currently generates at least 44% of all greenhouse gas emissions, 

through long-distance transport of food that could easily have been grown locally, by excessive 

use of petroleum and petroleum-based agrochemical inputs, by monoculture, and by forest 

clearing for the industrial plantations we call "green deserts." 

We can drastically reduce or even eliminate these emissions by transforming the food system 

based on food sovereignty, i.e. producing locally for local consumption, a diverse production 

based on peasant families and communities, with sustainable practices 

Agroecology is Not for Sale! 

We reject any attempt to extend the carbon market and offset mechanisms of REDD to soil 

carbon, even when this comes dressed up by the World Bank as support for small farmer 

agroecology or "Climate Smart Agriculture," because: 

Just as in the case of REDD for forests, the carbon in our soil will essentially become the 

property of polluting corporations in the North. This amounts to the sale and 

privatization of our carbon. "Our Carbon in Not for Sale"! 

The voluntary soil carbon market will be just another space for financial speculation, and 

while farmers receive pennies, speculators will make any real profits. 

This is just another way for polluting industries and countries to evade real reductions in 

emissions. 

It is also a way to divert attention from the massive carbon emissions produced by 

industrial farming and agribusiness, especially in the North, and place the burden of 

reducing emissions on peasants in the South, while nothing is done about carbon 

emissions from industrial agriculture. 

If we as farmers sign a soil carbon agreement we lose autonomy and control over our 

farming systems. Some bureaucrat on the other side of the world, who knows nothing 

about our soil, rainfall, slope, local food systems, family economy, etc., will decide what 

practices we should use or not use. 



¯ Agroecology provides a wealth of benefits to the environment and farmer livelihoods, 

but by reducing the value of agroecology practices to the value of the carbon 

sequestered, not only are these other benefits devalued, but it can create perverse 

incentives to alter the agroecological practices {and opens the door to technologies like 

GMOs) to only maximize carbon rather than provide all the other benefits of 

agroecology. 

¯ It is inseparable from the neoliberal trend to convert absolutely everything (land, air, 

biodiversity, culture, genes, carbon, etc.) into capital, which in turn can be placed in 

some kind of speculative market. 

¯ If the currently low value of soil carbon were to rise on the speculative market, this 

could generate new land grabbing to charge soil carbon credits, as land consolidation is 

a prerequisite for making soil carbon credits profitable. 

How peasant’s agriculture Should be Supported by Public Policy 

¯ Support farmer-to-farmer training programs administered by farmer organizations 

¯ Support the agroecology training schools of farmer organizations 

¯ End all open and hidden subsidies to industrial farming 

¯ Ban GMOsand dangerous farm chemicals 

¯ Offer production credit to small farmers who produce agroecologically 

¯ Direct government food procurement for hospitals, schools, etc., toward buying 

ecological food at fair prices from peasant farmers 

¯ Support ecological farmer’s markets for direct sale to consumers 

¯ Transform agronomy curricula to emphasize agroecology and farmer-to-farmer 

methodology 

¯ Create fair price incentives for locally produced ecological food 

¯ Etc. 

Commitments of La Via Campesina 

While we make many legitimate and urgent demands on our governments to seriously address 

climate change, we pledge to continue to build agroecology and Food Sovereignty from below. 

We pledge to take the following practical steps: 



1. We continue to strengthen the movement of agroecology in the grassroots level to 

adapt to changing climate patterns. 

2. We will work to "keep carbon in the ground and in trees" in the areas under our control, 

by promoting agroforestry, tree planting, agroecology, energy conservation, and by 

fighting land grabs for mining and industrial plantations. 

3. We will engage and pressure governments at all levels to adopt food sovereignty as the 

solution to the climate change. 

4. We will fight the inclusion of peasant agriculture in carbon financing mechanisms. 

5. We will continue our struggle for agrarian reform to distribute land to family farmers 

and to oppose all forms of land grabbing. 

6. We will build a powerful smallholder farmer and peasant voice to be present with other 

sectors of civil society at COP-17 in Durban, and at Rio +20 in Brazil, with the message 

that we oppose false solutions to climate change and demand the adoption of the 

Cochabamba Principles. We will insist on Small Holder Sustainable Agriculture and Food 
Sovereignty as the most important true solutions to climate change. 

No to Climate Land Grabbing! 

Our Carbon is Not for Sale! 

Peasant agriculture is Not for Sale! 

Agroecological Production by Small Farmers Cools the Planet! 

Globalize the Struggle! Globalize Hope! 

L# Vi~ Campe.~#~a 
Via Campesina is an inlernational movement of peasants, small- and medium-sized producers, landless, rural 

women, indigenous people, rural youlh and agricullural workers. We are an autonomous, pluralist and multicullural 
movement, independent of an5’ political, econonfic, or other type of affiliation. Bon~ in 1993, La Via Campesina 



now gathers about 150 organisations in 70 countries in Asia~ Africa, Europe, and the Americas. 

Jln. Mampang Prapatan XIV no 5 Jakarta Selatan 12790, Indonesia 

Tel/fax: +62-21-7991890/+62-21-7993426 

Email: ~_i_~__c_~_~ ~p__e_~_i_~ ~__~ y_~ ~ ~___n_~p__e__~_i_~ ~:__o___r_g 



GREEN CLIMATE FUND MEETING 

TWN Info Service on Climate Change (Septl 1/03) 
12 September 2011 
Third World Network 
w~wv.twn si de. org:sg 

Green Climate Fund design committee to focus on key issues 

Geneva, 12 September (Meena Raman) - The third meeting of the Transitional Committee (TC) 
to design the Green Climate Fund (GCF) under the United Nations Frameworl~ Convention on 
Climate Change (UNFCCC) kicked off in Geneva, Switzerland on the afternoon of Sunday, 
September 11, with members identifying what are key issues for the focus of further work. 

A workshop held in the morning to discuss the engagement of the private sector in the GCF drew 
sharp criticisms from some members of the TC from developing countries as well as major civil 
society coalitions who were opposed to proposals by several developed countries to establish a 
special funding window for the private sector under the GCF. 

Mr. Trevor Manuel of South Africa and Mr. Kjetil Lund of Norway co-chaired the meeting, 
which is scheduled to end on Tuesday, September 13. 

Mr. Lund proposed that TC members focus discussions on 5 key issues viz. (i) the relationship 
between the GCF and the Conference of Parties (COP), involving the accountability and 
reporting of the GCF components to the COP and relationship with relevant thematic bodies 
established under the Convention; (ii) legal status of the GCF, which involves the issue of the 
legal personality or legal capacity, as well as privileges and immunities for the GCF and/or its 
officials; (iii) issues related to the establishment of an independent secretariat including the 
selection of its head; (iv) the use of funding windows (for example, funding windows for 
adaptation, mitigation and forest-related activities) and substructures; and (v) the structures and 
processes for the engagement of the private sector. 

For the meeting in Geneva, the Co-chairs and Vice-chairs of the TC had prepared a "Draft 
outline of the report of the Transitional Committee for the design of the Green Climate Fund to 
the Conference of the Parties" which contained various elements such as - obj ectives; guiding 
principles; scope; governance and institutional arrangements which included the board of the 
GCF, observers, rules of procedure, secretariat and trustee; relationship to the COP; legal status; 
participation and membership; financial inputs; financial instruments; operational modalities 
which covered eligibility, funding windows, access modalities, accreditation (of implementing 
entities), allocation and fiduciary standards; environmental and social safeguards; engagement of 
the private sector; monitoring and evaluation; accountability mechani sm and stakeholder input 
and participation. 

In response to Mr. Lund’s listing of the key issues, members of the TC generally agreed with the 
approach proposed while some suggested additions to the list. 



Mr. Wu Jinkang of China wanted the issue of the board of the GCF and trustee to also be added. 
China’s proposal was supported by Mr. Jorge Ferrer from Cuba (who is the alternate member to 
Nicaragua), Ms. Bernarditas Muller of the Philippines and Ambassador Sergio Serra of Brazil. 

Dr. Yaga Venugopal Reddy of India was of the view that the approach proposed by the co-chairs 
was workable with the most critical issues being identified first while the remaining issues be 
addressed later. He also suggested the need for a checklist of the Terms of Reference (TOR) of 
the TC to ensure that they were being addressed by members. 

Ms. Bernarditas Muller also agreed with the approach proposed by the co-chairs as identifying 
the key issues which would unlock other issues. She stressed the importance of the issue of legal 
status of the GCF, the board, the secretariat and the trustee. She was of the view that the issue of 
funding windows and the engagement with private sector were secondary. She suggested that the 
issue of the private sector could be subsumed under stakeholder participation and noted that there 
was no reference to the private sector in the TOR. 

Ambassador Burhan Gafoor of Singapore, who is also a Vice-chair of the TC, agreed with the 5 
issues proposed by the co-chairs, stressing that all the issues were still on the table. He said the 
key issues represented the minimum necessary to get the GCF up and running by January next 
year. He supported the idea of the Philippines that the private sector engagement could be dealt 
with together with civil society engagement. 

On the issue of the legal status, Mr. Nick Dyer of the United Kingdom wanted this to be 
discussed last, saying that "form needs to follow function." His view was supported by the 
United States representative, who also wanted the issue of fiduciary standards as well as 
environmental and social safeguards to be also listed. 

Mr. Alexey Kvasov of Russia stressed the importance of the selection of the head of the 
secretariat, saying that the independence of the secretariat was important. 

The representatives of Poland and Switzerland wanted discussion on financial instruments while 
Japan wanted discussion on financial inputs. 

Discussion on these key issues is to continue on Monday, September 12. Mr. Lund also informed 
members that further discussion on the process for further work of the TC would be discussed 
informally at a dinner on Sunday evening for TC members. 

On another agenda item related to the adoption of the report of the second meeting of the TC 
meeting held in Tokyo from 13-14 July this year, Mr. Omar E1Arini of Egypt wanted the report 
to reflect the names of all the 13 countries who made a j oint submission entitled "Draft 
instrument for the establishment of the Green Climate Fund" as this was not contained in the 
report. The amendment proposed by Egypt was accepted by the meeting. (The 113 countries 
involved in the j oint submission were Argentina, Burkina Faso, China, the Democratic Republic 
of Congo, Egypt, E1 Salvador, Gabon, India, Morocco, Nicaragua, Philippines, Saudi Arabia and 
Zambia.) 



Earlier in the morning of Sunday, a workshop was held for half a day on "The role of the GCF in 
fostering transformational change, engaging civil society and leveraging the private sector". The 
workshop heard presentations for some NGOs and representatives of the private sector from 
developed countries. One of the questions posed during the workshop by the facilitators of the 
session was whether there was a need for a dedicated window or facility for the private sector. 

Ms. Carol Mwape Zulu of Zambia said that there should be no private sector window as this 
would present problems for LDCs as the private sector was not interested in adaptation but only 
in mitigation. She said that the private sector should be engaged at the national level. 

Mr. Jorge Ferrer of Nicaragua said that the TC members should not overestimate the need for 
private sector engagement and called for more caution and balance in addressing the question. 
He was also opposed to the establishment of a separate window for the sector. He drew attention 
to how the private sector in developed countries had to be rescued by governments in some 
developed countries during the financial crisis. 

Two major civil society coalitions from Climate Justice Now! (CJN!) and Climate Action 
Network (CAN) also poured cold water on proposals for engagement with the private sector. 

Ms. Lidy Nacpil for CJN! called for caution in addressing private sector engagement. She said 
that "private sector participation is best decided, managed, regulated and incentivized at the 
national level, according to national strategies that were identified through the participation of 
people who are most impacted by climate change." 

She urged the TC not to establish a stand-alone private sector window, nor to provide finance or 
incentives directly to the private sector. "The establishment of a private sector window- would 
most certainly be a boon for rich country-based multinational corporations, but it would most 
certainly circumvent the interests of poorer countries. The proposal for a private sector window 
in the GCF is worryingly reminiscent of the World Bank Group’s International Finance 
Corporation (IFC), which performs poorly in relation to the Bank’s stated mission of alleviating 
poverty and promoting sustainable development in developing countries. Alarmingly, almost 
two-thirds of IFC investments in low-income countries go to companies based in the richest 

countries." 

"The over-emphasis on leveraging private investment could lead to a fund that depends heavily 
on financial intermediaries. As demonstrated by the IFC, the greater the use of financial 
intermediaries, the more intrinsically difficult it will be for the Green Climate Fund’s board and 
beneficiaries to ensure implementation of and compliance with environmental and social 
standards. Similarly, the financial sector’s desire for less disclosure, less liability, and less 
accountability for environmental and social outcomes will pose a significant challenge for global 
efforts to promote sustainable development and climate stabilization. Therefore, the Green 
Climate Fund should not disburse money directly through financial intermediaries." 

"The TC should design the Green Climate Fund in a manner that ensures the GCF steers clear of 
excessively risky investments from a financial or environmental perspective. The parceling of 
bonds into derivatives, and investments in carbon markets are examples of these excessively 



risky instruments. The volatility that we are currently observing on the world’s stock exchanges 
provides a clear reminder, should one be needed, that such tools are hardly a basis for the kind of 
stable, sustainable approach to financing that the GCF requires if it is to meet its aims. Moreover, 
a strict firewall must be enacted between financial flows resulting from international offsetting 
schemes and the provision of climate finance for, and the use of climate finance by, developing 
countries," added Nacpil. 

Ms. Mahlet Eyassu of CAN told the TC that a private sector window designed to support 
individual projects is unlikely to be the proper mechanism to catalyze transformation in low- 
carbon and climate resilient development. "Support for private sector initiatives should be 
provided through nati onal institutions and in accordance with country-led strategies and plans. 
Engaging the private-sector should not add to unsustainable debt or pass significant ri sk burden 
from the private to public sector in developing countries. The GCF should engage private sector 
actors only when they can guarantee transparency and accountability for complying with robust 
standards on environmental, social, and development effectiveness, and the implementation of 
robust due diligence processes designed to address financial, social, and environmental risks, and 
produce effective mitigation and adaptation outcomes. The TC must think carefully about how 
GCF support for the private sector would interact with the carbon markets, and ensure that its 
private-sector finance does not result in any double-counting of mitigation action by developed 
countries," she added. 





Zuma calls for equitable climate deal 

Sapa I 09 September, 2011 19:513 

A climate change deal excluding finance, technology and capacity-building will not be equitable, 

President Jacob Zuma said in Pretoria on Friday. 

"The principle of equity must be addressed in the context of sustainable development," he told 21 

environment ministers, accompanied by negotiators and delegates from 43 United Nations Framework 

Convention on Climate Change member states. 

South Africa will host an international climate change conference in Durban later this year. 

Zuma said climate change was the most pressing sustainable development challenge. 

There would be two rounds of formal negotiations before the UN climate change conference in Durban. 

Zuma called for an ambitious outcome, saying any less would not address the urgent needs of those 

affected by climate change. The African continent was particularly vulnerable to the impact of climate 

change, he said. 

"The conference in Durban presents us with an opportunity to shape the future global response to 

climate change." 

Friday’s informal ministerial gathering and consultations were aimed at facilitating agreement in areas 

where divergent opinions were holding back consensus. 

Zuma urged ministers and negotiators to approach all ideas and options with open minds. 

"I understand that various parties have put forward options for a way forward. 

"We are therefore not without answers. Many answers seem to be available and what is now essential is 

to find a middle [road] that will lead us to a credible outcome." 



Kenya 

A fatal explosion 
Sep 12th 2011, 15:03 by J.L. [ NAIROBI 

THE body count was hard to estimate. The local police commander reckoned over 100 had died. 
Bodies lay in smouldering piles in the Sinai slum, not far from Nairobi’s city centre after a petrol 
pipeline exploded, it was a familiar tragedy: opportunists rushed in to siphon fuel off a leaking 
oil pipeline and then a cigarette butt or match set off the explosion. Suw’ivors writhed in pain in 
damp alleys, the skin peeling from their faces and hands. "I have never seen this in my life. I 
have seen women and children burnt like firewood. The very worst was a woman burned with 
her baby on her back," a resident of the slum told Nairobi’s Capital FM radio. Police placed 
netting over a stream running through the slum to stop the bodies being washed away. The 
narrowness of the way into the slum made it hard for the fire brigade to douse the flames, not 
that Nairobi has much of a fire brigade. 

Kenyans perish in large numbers with every fire that breaks out. In 2009, a blaze in a 
supermarket left dozens dead. Another fire the same year caused by villagers scooping up fuel 
from an overturned petrol tanker killed 122. 

The inferno follows an equally catastrophic and stupid accident in Tanzania over the weekend, 
when a ferry heading from Dar es Salaam to the island of Pemba sank. Over 200 people 
drowned. Despite many warnings that the ferry was unseaworthy and frequently overloaded, the 
ferry owner managed to pay inspectors to turn a blind eye. Too often, that is the standard in 
Africa. Baobab would argue that without improvements in policing and community leadership, 
burnings and drownings will be repeated unnecessarily. 
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When Ecological Chickens Come Home to Roost 

Extreme Extraction 
by ASHLEY DAWSON 
www.counterpunch.org 

The largest grassroots environmental protest in decades came to a triumphant conclusion over 
the Labor Day weekend. In the course &two weeks, 11,252 people were arrested for sitting in 
peacefully in front &the White House in a bid to convince Barack Obama to reject the proposed 
Keystone XL Pipeline, which is slated to bring heavy oil from the tar sands deposits in Canada’s 
Alberta Province all the way" across the U.S. to the Gulf Coast for refining. Organizers of the Tar 

Sands Action declared from the outset that this would be a litmus test for President Obama: he 
alone will make the decision whether to proceed with the Keystone project, and, as a result, his 
stance on this pivotal environmental issue will be a clear indication of hi s broader outlook on 
environmental affairs. At stake, in other words, is the support of the environmental movement 

for his reelection bid. The battle against extraction of oil from the tar sands is, however, about far 
more than simply throwing down the gauntlet to Obama’s Rightward-lurching presidency. 

The struggle to stop the Keystone XL Pipeline is indicative of a key shift in the stakes and terms 
of contemporary environmental conflict, for the tar sands are but one instance of a far broader 
trend towards extreme extraction today. While the world is not about to run out of hydrocarbon 
energy sources, discoveries of new energy supplies such as oil fields have become increasingly 
infrequent and small in recent years. Such scarcity has been one of the key factors driving energy 
prices higher. As the quality and quantity of conventional sources of fossil fuel have diminished, 
the energy industry has turned to increasingly inaccessible sources in often hostile and fragile 
environments. The technology required to extract oil, gas, and coal reserves from such 
inaccessible sources has grown ever more complex, expensive, and environmentally destructive. 
The increasing scarcity of easily exploitable energy reserves, in other words, explains the rise of 
extreme extractive industries such hydrofracturing, deep sea oil drilling, mountaintop coal 
removal, and tar sands oil extraction. These new modes of extreme extraction are bringing forms 
of environmental destruction heretofore confined to the global South home to populations in the 
North who have for decades been relatively sheltered from the most aggressive efforts of the 
energy industry. Extreme extraction also significantly augments the release of greenhouse gases, 
intensifying climate change. For this reason, extreme extraction tends to go hand-in-hand with 
extreme weather and (un)natural disasters. 



Yet if extreme extraction brings the environmental chickens home to roost, it also galvanizes 
new transnational forms of solidarity. As the protests against the Keystone XL Pipeline over the 
last two weeks demonstrated, extreme extraction is forging coalitions that cross ethnic, regional, 
and national borders. In tandem with catalyzing such new links, the struggle against extreme 
extraction is also provoking the American environmental movement to adopt increasingly 
militant modes of direct action - forms of struggle often pioneered by environmental activists in 
the global South faced with the destruction of the natural world upon which their lives depend. 

Extreme extraction would seem to be an unlikely candidate for public support, particularly after 
the public relations debacle of last year’s Deepwater Horizon oil spill in the Gulf of Mexico. But 
neither the deep pockets nor the cynicism of the fossil fuel lobby should be underestimated. Oil 
from the Canadian tar sands, for example, is being marketed to the U.S. public using an 
incredibly duplicitous discourse of human rights that is shot through with thinly veiled forms of 
nationalism and racism. As a recent ~t__h_i_._c_._a_.l___._O_i_.l_____c_.~._m_Ra_ign___.v__i__d_e_._0. demonstrates, tar sands oil is 
represented in this marketing campaign as a politically correct alternative to oil from oppressive 
regimes such as Saudi Arabia. "Unlike Conflict Oil from some of the world’s most politically 
oppressive and environmentally reckless regimes," the Ethical Oil website states, "Ethical Oil is 
the "Fair Trade" choice in oil." Never mind the fact that the U.S. has supported the Saudi regime 
for decades; oil from the Canadian tar sands is painted as a consumer choice in favor of 
democracy and human rights, akin to the decision to buy fair trade coffee. 

Key to the Ethical Oil campaign is a contemporary version of the longstanding colonial trope of 
saving brown women from oppressive brown men. The Ethical Oil promotion video therefore 
focuses on the fact that "we" bankroll a state that "doesn’t allow women to drive, doesn’t allow 
them to leave their homes or work without their male guardian’s permission." Instead of 
legitimating the rule of the British Raj or, in a more recent example of the circulation of this 
trope, the invasion of Iraq, this discourse of women’s rights is deployed by the Ethical Oil 
campaign to suggest that American consumers should support oil extracted in more democratic 
nations. As the Ethical Oil website has it, ~’Countries that produce Ethical Oil protect the rights 
of women, workers, indigenous peoples and other minorities including gays and lesbians. 
Conflict Oil regimes, by contrast, oppress their citizens and operate in secret with no 
accountability to voters, the press or independent judiciaries. Some Conflict Oil regimes even 
support terrorism." The notion of "conflict" oil is intended to evoke the campaign against Blood 
Diamonds, suggesting that consumers who support the extraction and consumption of oil from 
Canada’s tar sands rather than from Saudi Arabia are striking a decisive blow for human rights. 

Two huge fallacies underlie this apparently neat distinction between Ethical Oil and Conflict Oil. 
The first is the assumption that the world has to consume more oil, and that Americans must 
perforce choose between different sources of petroleum. Against this assumption, we should 
remember the admonitions of climate scientists such as James Hansen that we need to 
decarbonize the industrialized economies of the world with all possible dispatch if we are to 
avoid catastrophic climate change. Fe~v serious analysts believe such a shift is going to be easy 
or even possible without transforming our current, growth-dependent capitalist system, but it is 
nonetheless clearly imperative for our collective suw’ival that we make this change. This is a 



truth that the notion of ethical oil consumption, like other forms of consumer-oriented green 
capitalism, conveniently ignores. 

The second whopping lie in the Ethical Oil campaign is the notion that any oil can ever be 
extracted in a wholly ethical manner. Oil is a toxic substance whose extraction and consumption 
over the last century has significantly raised living standards in some parts of the world, but has 
also been inextricably tied to colonialism, imperialism, and other violations of people’s rights to 
self-determination, leading to widespread human rights abuses and the wholesale destruction of 
the environment. Furthermore, to continue to consume oil is to magnify the baleful impact of 
climate chaos around the world today and to ensure a bleak and increasingly violent world for 
future generations. 

Oil from the tar sands, which the Ethical Oil campaign is of course designed to legitimate, is a 
perfect example of the violence of the energy industry. Tar sands oil is based on modes of 
extreme extraction that wreak unparalleled destruction on the environment and its denizens. 
Much of that destruction has been relatively invisible, however, since it takes place in the 
geographically isolated ~vilds of northern Alberta Province in Canada. An additional factor that 
makes extraction from the tar sands difficult for the general public to understand and to mobilize 
against is what Rob Nixon, in his recent book Slow Violence and the Environmentalism of the 

Poor, calls the "temporal dispersion" of environmental calamities. Like the acidification of the 
oceans, the thawing of the cryosphere, and many other aspects of climate change, the impact of 
oil and gas extraction from the Canadian tar sands does not fit within the spectacular visual 
frame that drives mainstream news media. As Nixon argues, the slow violence that characterizes 
many environmental catastrophes not only tends to make such disasters relatively invisible to 
much of the public, but also allows the corporations that perpetrate ecocide to wash their hands 
&the damage they cause since this violence often unfolds over decades rather than in the 
spectacular moment. The problem of slow violence is, as Nixon points out, at its heart a 
challenge of representation. This makes a politics of witnessing - using media that can reverse 
the geographical and temporal invisibility of environmental crimes - a particularly key mode of 
contemporary activism. 

...M....e...~..~..n....a......L....~b....~....u....c..~..n...-....N...~...~.s...s..j.~..~...~..s.....(~..L..~)..~...L.....u...~!~tLL.~t~..~..~.~..~5~J~: offers a powerful instance of 
such witnessing. Through a collage of photographs and a voice-over narrative, Laboucan- 
Massimo depicts the impact of three decades of oil and gas extraction on the territory of her 
people, the Lubicon-Cree First Nation. Lubicon land is now pockmarked by more than 2,600 oil 
and gas wells, and seventy percent of the tribe’s territory is leased for future "development." 
Laboucan-Massimo stresses that this oil and gas extraction has taken place without consent of 
the Lubicon, infringing the provisions of the Canadian Constitution that protect aboriginal treaty 
rights. In addition, none of the estimated $14 billion worth of resources removed from Lubicon 
territory over the years have benefited the tribe materially. Instead, as Laboucan-Massimo 
demonstrates in her arresting photomontage, the beautiful boreal forests and peatlands that used 
to support a self-sufficient indigenous way of life based on hunting and gathering have been 
replaced by a blasted, pitted, and polluted industrial landscape. As indigenous activist Gitz 
..C...r..a.~..z.~.~..b..~.5.2p..t.g...i..t.....d..u..~j.~g..t...h...e.....K.....e.y...s..t...~...n...e...p..r..~..t...e...s.~, this effectively represents a fresh wave of genocide 
against First Nations people. To destroy the land that sustains indigenous people is also to 



destroy their culture, to make them dependent wards of an increasingly parsimonious state that 
has sanctioned the illegal exploitation of their lands. 

Oil ot~ Lubicon Land also makes the impact of extreme extraction visible by narrating the April 
29, 2011 rupture in the Rainbow pipeline. This spill, one of many almost totally unreported 
pipeline ruptures over the last year in North America, released 4.5 million liters of toxic crude 
onto Lubicon land. If members of the tribe were already suffering from the slow violence of 
respiratory illnesses and cancer clusters produced by the oil and gas industry’s exploits on their 
land in recent decades, the oil spill rendered the toxicity of extreme extraction graphically 
visible. According to Laboucan-Massimo, the government not only failed to send out crews to 
deal with the spill but also did not notify affected communities of the dangers &the spill for 
almost a week. In a replay- of the mendacious collaboration between government regulators and 
Big Oil that characterized the Deepwater Horizon spill, provincial authorities subsequently 
claimed that the peatland which absorbed much of the spill was an inert and isolated bog rather 
than a living ecosystem with vital connections to other parts of Lubicon land, including the 
aquifers that supply the Lubicon with drinking water. 

Oil on Lubicon Land is not just a call for solidarity with the geographically isolated and 
politically marginalized Lubicon-Cree people, as important as such a call is. Melina Laboucan- 
Massimo’s photo essay has direct implications for the Keystone XL Pipeline, which will traverse 
the massive Ogallala aquifer -the source of 30% of America’s irrigation water and 82% of the 
drinking water for residents of the Plains states. The ...U...:..S.‘..:..~...n..yj~r~Q~n-m.-e.~...n...t~a..!-P..L.Q..t~e-c.~j.p~...~g~.~.g~Z~ 
the State Department’s Environmental Impact Statement on the Keystone XL a tailing grade for 
reasons tied to the threat represented by the pipeline project to the Ogallala aquifer. The EPA 
noted, for instance, that the Environmental Impact Statement failed to adequately consider 
alternate routes for the pipeline that do not run through the Ogallala aquifer, and also failed to 
disclose or analyze the potential diluents that would have to be used to reduce the viscosity of the 
bitumen carried in the pipeline, information that would be essential to dealing with potential 
leaks. Such leaks are a very real concern given the fact that the existing Keystone pipeline 
ruptured in May 2011, releasing 20,000 gallons of crude in North Dakota. This was only one of 
the twelve spills that have plagued the Keystone over the last year. TransCanada Corporation’s 
successor pipeline, the Keystone XL, is, as its cute suffix suggests, designed to carry far more 
crude - double the quantity, in fact - far further, increasing the potential destructive impact of a 
rupture. 

Adding to these relatively immediate concerns about the pipeline’s potential damage to key 
water supplies, the EPA report discusses the Environmental Impact Statement’s failure to assess 
the heightened greenhouse gas emissions associated with the proj ect adequately. Exploitation of 
the Canadian tar sands is an incredibly energy-intensive process. The first step is to cut down 
huge swaths of boreal forest, a step that of course generates large amounts of carbon. Next, 
three-story high motorized shovels and dump trucks have to remove tons and tons of rock and 
soil to expose the underlying tar sands. Then, the dense bitumen that will be turned into synthetic 
crude has to be separated from the sand and clay with which it is surrounded. This can be done 
either by hauling the tar sands to processing plants, where natural gas and a gasoline-like product 
called naphtha are used to separate and process the bitumen, or by pumping steam underground 
to "cook" the bitumen over a two-week period, and then pumping the liquefied bitumen out of 



the ground. Either way, the amount of water and energy needed to extract the bitumen are 
extremely high, and the entire process creates massive amounts of greenhouse gases. Indeed, 
according to Naomi Klein, Canada’s carbon emissions are up 30% as a result of increasing 
exploitation of the tar sands, meaning that all other steps to be good environmental stewards 
taken by Canadians are meaningless. 

The tar sands contain massive fossil fuel deposits. In fact, Canada increased its oil reserves by 
3,600% when it decided to report its bitumen as economically recoverable "proven reserves" of 
petroleum in 2003, making it the possessor of the world’s second-largest oil supply. Nonetheless, 
in his book Po~erdo~n: Options and Actions for a Post-Carbon ~orld, Richard Heinberg 
predicted that, despite their abundance, the tar sands would not become a meaningful source of 
energy for the U.S. because the extraction process relies so heavily on cheap and abundant 
natural gas. What has changed since Heinberg published this prediction in 2004? In 2005, 
Congress passed the Energy Policy Act after an intense lobbying campaign from the extractive 
industry and from Vice President Dick Cheney’s Energy Task Force. As Josh Fox details in his 
film Gas]an& the Energy Policy Act contained what’s known proverbially as the Halliburton 
Loophole to the Safe Drinking Water Act, a provision that authorizes corporations engaged in oil 
and gas exploration and extraction to inject known hazardous materials into land directly 
adj acent to underground drinking water supplies. The Halliburton Loophole also exempts such 
corporations from the Clean Water Act, Clean Air Act, and Superfund Law. 

These legal changes were necessary because the recovery of natural gas has been vastly 
expanded using a technique known as hydraulic fracturing, or, more popularly, fracking. Like 
exploitation of the tar sands and other forms of extreme extraction, fracking is necessary because 
our nation’s unexploited large natural gas reserves are embedded in dense rock formations. To 
extract these relatively inaccessible reserves, energy companies inject a cocktail of water and 
secret proprietary fracturing fluids deep underground, where the toxic brew literally explodes, 
fracturing the rock formations and allowing the natural gas to be siphoned up to the surface. 
Significant amounts of the fracking fluids remain in the ground after the gas has been extracted. 
Despite releasing a report in 2004 (under heavy pressure from the Bush administration) that 
concluded that fracking "poses little or no threat to underground sources of drinking water," in a 
20110 study the EPA discovered toxins such as arsenic, copper, vanadium, and adamantanes in 
drinking water adjacent to drilling operations; these contaminants have been linked to illnesses 
such as cancer, kidney failure, anaemia, and fertility problems. The Natural Gas Subcommittee 
of the Secretary of Energy Advisory Board is currently studying ways to make hydraulic 
fracturing safer, but, as a letter from scientists at 22 leading universities states, six of the seven 
members of this subcommittee have current financial ties to the natural gas and oil industry. The 
public has good reason to be skeptical about the reports from such biased sources. 

Immediately after passage of the Energy Policy Act in 2005, a bevvy of maj or energy 
corporations began the largest and most extensive domestic drilling campaign in history. They 
were building on drilling conducted since the Bureau of Land Management opened its extensive 
territories to drilling under pressure from Vice President Cheney in 2001, a move that resulted in 
the drilling of 450,000 wells in largely rural areas of the American west and south. The large 
quantities of natural gas recovered in the course of these earlier operations were key to making 
exploitation of the Canadian tar sands economically viable. Abundant and consequently 



relatively cheap sources of one fossil fuel hence facilitated extraction of another, with little 
thought given to the ultimate environmental and human toll of such energy intensive and 
polluting processes. As we have seen, however, both sources require extreme extraction 
techniques, both rely on dubious scientific claims about the safety of such techniques, and they 
each result in grievous environmental damage, both immediate and long-term 

After 2005, drilling operations for natural gas using fracking were extended into the more highly 
populated areas of North America. In July 2008, Pennsylvania lifted a five-year moratorium on 
new drilling in state lands to allow access to the Marcellus shale, a sedimentary rock formation 
that extends under a large part of the Appalachian Basin, from New York’s finger lakes region, 
through central Pennsylvania, to West Virginia and Maryland. New York quickly streamlined its 
own leasing process to catch up with Pennsylvania, despite the lack of any significant obj ective 
assessments of the environmental and health impacts of fracking. A recent New Work Times 
article revealed that a yet-to-be-released report into the impact of fracking in New York state was 
conducted by Ecology and Environment, Inc., a consulting firm that "counts oil and gas 
companies among its clients and that could gain business from increased drilling in the state." 
Despite ~videspread public concern about the paucity and dubious obj ectivity of environmental 
impact assessments, New York State officials report they expect to receive applications to drill 

up to 2,500 horizontal and vertical wells on the Marcellus Shale during a peak year -- and about 
1,600 in an average year -- over a 30-year period. That’s 48,000 wells in New York State alone. 
Many of these wells will be in areas near the pristine watersheds that feed the renowned public 
water supply of New York City. 

Extreme extraction has arrived on the doorstep of the world’s most affluent and powerful city. 
Like exploitation of the tar sands, fracking may imperil the water supply of millions of people. 
The environmental chickens have really come home to roost. Thi s threat is transforming the U.S. 
environmental movement. For the Indian ecologist Ramachandra Guha, author of How Much 
ShouM a Person Consume and many other important works of environmental history, the 
environmental movement in the U.S. has tended to focus on preservation of what is represented 
as pristine natural wilderness. Guha argues, in contrast, that environmental protest in India and 
other zones of the global South has focused more on protests against the encroachment on 
communal natural resources by what he calls the urban-industrial complex. Since these 
environmental conflicts hinge on control over resources key to community survival, they tend to 
center on issues of human rights and distributive justice. Such struggles also tend to generate 
relatively radical forms of protest such as direct action since they have to do with what Gitz 
Crazyboy called "taking back our futures." Guha’s opposition breaks down when it comes to the 
Environmental Justice Movement in the U.S., which has fought the disproportionate location of 
polluting industries and toxic dumps in communities of color for at least three decades. 
Nonetheless, Guha’s analysis is an accurate characterization of the single-issue orientation of 
most mainstream American environmental organizations. 

The campaign against the Keystone XL Pipeline that unfolded over the last two weeks suggests, 
though, that Guha’s critical characterization of the U.S. environmental movement needs to be 
revised. As extreme extraction becomes increasingly prevalent and increasingly threatening in 
the U.S., the American environmental movement is likely to converge with environmental 
activism in the global South around issues of social justice and collective survival. During the 



Keystone XL protest in front of the White House, for example, the tar sands were represented as 
a carbon bomb that needs to be defused. This image of a ticking bomb captures both the ominous 
long-term temporal menace represented by climate change as well as the danger of immediate 
destruction that characterizes an exploding pipeline - and, I would add, the volatile process of 
hydraulic fracturing Notably, the Tar Sands Action also involved the formation of coalitions and 
solidarity between groups such as the Indigenous Environmental Network, rural farmers’ 
organizations, protesters from the Gulf Coast, and urban activists from the Northeast. And 
finally, the Tar Sands Action took the form of the largest environmental nonviolent direct action 
protest in several generations. None of these momentous changes in the environmental 
movement came automatically or easily; it took a lot of work by organizers to bring this protest 
to fruition. A lot more work remains to be done to adequately include and highlight the concerns 
of underrepresented groups such as environmental justice activists in the emerging movement for 
climate justice. Nonetheless, the Tar Sands Action represents an important milestone in the fight 
to take back our future. 

Ashley Dawson is Professor of English at the City UniversiO, of New York’s Graduate Center. 

Britain a~td co-author with Ma#ni Johar Schueller of "Excep#onal State: ContemporarF US 

Culture and the New Imperia#sm % He can be reached atashA~Fdmr’son.info 
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Fl’om: 

Sent: 

To: 

Subject: 

Buell, Agaflm--~abuell@email.unc.edu> 

Thursday, September 15, 2011 10:25 AM 

Mctta]e, James <ajmchaJle@email.unc.edu> 

SaNe, Eunice N <eunice@email. unc.edu> 

I~NV: Eunice Sahle’s laptop 

Hi James, 

What can the department do about this (African & Afro-American Studies)? I believe that this is her CCI computer, and we aren’t up for a swap out this year, What 

is standard ~n this case? 

thanks for your he~p, 

Agatha Bucll 

Business 

Dep~tme~ of Pt~l-*~ic Policy 

217 Abemefl~y HN1, CB #3435 

Deparlxner~ og Agkica~ & AtS’o-:~nefican Studies 

109 Balfle Hal~, CB #3395 

L;n~versJty of North Carolina 

Cbape~ Hill NC 27599 

p~ 919.9~2.2788 

[" 919.962.5824 

F~m: NcNillan, Tim 
Sent: Thursday, September 1S, 2011 10:13 AN 
To: Huber, Evelyne H 
Cc: Buell, Agatha 
Subject: Eunice Sahle’s ~aptop 

Hello all- 

Eunice has asked me to let you know that her laptop is dying and is out of warranty (she just stopped bg the help desk and they confirmed this.) 

gm not sure what we can do but promised to pass this information a~ong to the appropriate parties. 

Take care 

Tim 

Timothy J. McMillan 

Senior kecturer and Associate Chair 

Department of African and Afro-American Studies 

CB#3395 107 Battle Ha~l 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Global.Studies@emaiLunc.edu 

Thursday, September 15, 2011 2:46 PM 

For CIAS l?aculU <ciasfaculty@listserv.unc.edu> 

[ciasfaculty] Global Studies Seaxches 

Global Political Economy Announcelnent 2011-FINAL.pdf; AssocProfN~kad.pdf; Ad letter.pdf 

Dear colleagues, 

Global Studies is participating in two faculty searches. One is for a tenure track faculty member housed in public policy, joint with the curriculum. The other is a 

tenured associate professor position housed in the home department of either Geography, Political Science or Social Studies, joint with the curriculum. We hope 

that if you know of any suitable candidates you will encourage them to apply. Attached are the advertisements for both positions. 

Best, 

Lara Markstein 

Departmental Manager 

Global Studies 

Fedex Global Education Center, 30:1 Pittsboro St. CB# 3263 

UNC Chapel Hill 

Chapel Hill, NC 27599 

ph. 919-962-5442 

laram@email.unc.edu 

http:!!www.global.unc.edu!globalstudies 



THE UNIVERSITY 

of NORTH CAROLINA 

at CHAPEL HILL 

Online 

TENURE TRACK FACULTY POSITION IN PUBLIC POLICY AND GLOBAL STUDIES 

University of North Carolina at Chapel Hill 

The Department of Public Policy and the Global Studies Curriculum at the University of North 
Carolina at Chapel Hill seek to fill a tenure-track economics position in Global Studies at the 
assistant professor level beginning July 1, 2012. The tenure line for this position is in the 
Department of Public Policy and the successful candidate will also be an adjunct faculty member 
in the Global Studies Curriculum. Teaching will be shared equally between the two programs. 

We seek candidates with demonstrated interest and a strong agenda for publishable research in 
international development or policy issues with a cross-national or global perspective. The 
candidate will be required to teach a core course on the Global Economy and advise students in 
the newly created MA program in Global Studies, contribute to teaching in the BA and PhD 
programs in the Public Policy Department (including the Department’s PhD level applied micro 
course). The successful candidate must have a PhD in Economics or in Public Policy with strong 
training and research skills in economics. 

The Department of Public Policy is an academic unit within the College of Arts and Sciences. It 
confers B.A. and Ph.D. degrees and works closely with other degree granting social science 
departments in the College, as well as departments and schools offering professional master’s 
degrees, such as business, environmental sciences and engineering, social work, health policy, 
and law. The department currently has a full-time faculty of 14, about 300 undergraduate majors 
and 30 doctoral students. The Curriculum in Global Studies is an interdisciplinary" curriculum 
which focuses on the ways in which global forces shape and transform political, economic and 
cultural change (__h___t__t_p:iiwww.unc.eduidep___t___s__i__i___n__Ls__i_). Global Studies is one of the fastest growing 
undergraduate majors at UNC with around 850 majors and draws on faculty expertise from across 
the university. The proposed MA in Global Studies degree program will offer a course of study 
designed to train graduate students in issues of contempora~ global significance and policy 
relevance. 

Interested candidates should provide an application letter which describes the candidate’s 
research interests, articulates the candidate’s rationale for seeking a position in an 
interdisciplina~ public policy department, and explains how the candidate’s teaching expertise 
fits into the teaching requirements described above; a CV; four (4) letters of reference from 
tenured professors at the Associate level or higher; and a sample of written work. 

Please apply online at http:iiiobs.unc.edui2501699. The application letter, CV and sample of 
written work should be attached to the electronic application online. Paper applications ~vill not 
be accepted. Letters of reference should be mailed to Global Studies Faculty Search, UNC 
Department of Public Policy, CB#3435 Abernethy Hall, Chapel Hill, NC 27599-3435. 

Review of applications will begin in early November and continue until the position is filled. 
Informational meetings will be arranged at the APPAM conference in November and the AEA 
meetings in Januaw 2012. 

The University of North Carolina is an equal opportunity employer. Applications are 
particularly encouraged from women and minority scholars. 



The Curriculum in Global Studies at the University of North Carolina at Chapel Hill 
invites applications for a tenured faculty position at the Associate Professor level to start 
July 1St, 2012. The successful candidate will have an outstanding record of research and 

teaching in global issues and have a Ph.D. in one of the following disciplines: 
Geography, Political Science, or Sociology. The faculty position will have partial 
teaching commitments within the Curriculum, alongside their responsibilities to their 
home academic department. Tenure will be within the appropriate department listed 

above. 

Global Studies (GLBL) is an interdisciplinary curriculum which focuses on the ways in 
which global forces shape and transform political, economic and cultural change 
(http://www.unc.edu/depts/ints/). GLBL is one of the fastest growing undergraduate 
majors at UNC and draws on faculty expertise from across the university. The 
Curriculum is proposing a MA in Global Studies degree program, which will offer a 
course of study designed to train graduate students in issues of contemporary global 
significance and policy relevance, in which this faculty member would teach. 

Interested candidates should apply online at http://jobsmlc.edu/2501738. Click the Direct 
._L_.i..n__..k_____.U_~: from any internet browser to apply for the position and include the following: 
1) Cover letter that describes teaching and research interests and experience; 2) CV; 3) 
Sample of written work. Four letters of reference should be sent directly from your 
references to the Chair, Search Committee, Global Studies, FedEx Global Education 
Center, 301 Pittsboro St., CB#3263, UNC Chapel Hill, NC 27599. 

Review of applications will begin November 1st, 2011 and continue until the position is 
filled. 

The University of North Carolina is an equal opportunity employer. Applications are 
particularly encouraged from women and minority scholars. 



Dear Colleague: 

The Curriculum in Global Studies (formerly the Curriculum in International and Area Studies) at the 

University of North Carolina at Chapel Hill has been authorized to search for a tenured faculty position 

at the Associate Professor level. 

The Associate Professor will have partial teaching responsibilities within the Curriculum, alongside their 

responsibilities to their home academic department. I write to ask if you know of one or more suitable 

candidates. Candidates will have an outstanding record of research and teaching in global issues and 

have a Ph.D. in one of the following disciplines: Geography, Political Science, or Sociology. 

If you know of any people who may be interested in this position, please give them a copy of this 

announcement and encourage them to write to me, Andrew Reynolds, Chair of the search committee, 

or to contact my office at 919-962-5442 if they have questions. Please also post this announcement. 

Global Studies (GLBL) is an interdisciplinary curriculum which focuses on the ways in which global forces 

shape and transform political, economic and cultural change (www.g!obal.unc.edu!globalstudies). GLBL 

is one of the fastest growing undergraduate majors at UNC and draws on faculty expertise from across 

the university. The Curriculum is proposing a MA in Global Studies degree program, which will offer a 

course of study designed to train graduate students in issues of contemporary global significance and 

policy relevance, in which this faculty member would teach. 

I will be most grateful for any help you can give us in identifying appropriate candidates and encouraging 

them to contact us. In the meantime, best wishes for a pleasant fall semester. 

Sincerely, 

Andrew Reynolds 

Chair 



From: 

Sent: 

To: 

Subject: 

Attach: 

Gore, Travis <stgore@email.unc.edu> 

Thursday, September 15, 2011 4:05 PM 

Sahle, Eunice N <eunice@email.unc.edu> 
FW: 

20110915160245385.pdf 

..... Original Message ..... 
From: scanner@unc.edu [mailto:scarmer ] 
Sent: Thursday, September 15, 2011 4:03 PM 
To: Gore, Travis 
Subject: 

This E-mail was sent from "R10442" (Aficio MP 2510). 

Scan Date: 09.15.2011 16:02:45 (-0400) 
Queries to: scanner@unc.edu 



Chapter 1 

REFRAMING CONTEMPORARY AFRICA 
Beyond Global Imaginaries 

Peyi Soyinka-Airewele 

Rita Kiki Edozie 

ne of the most rewarding aspects of studying Africa is the encounter with literature and conceptual 
Odebates that simultaneously provoke, reveal rich nuances, reflect African intellectual discourses and 

k for rappting with vast regional diversities and contradictions, 
socio olmcat reahnes, provide .a framewor .’ g -     ~ co ’ ent. The fifty-three counmes that make up 
and ~sturb the complacency ot our settled nonons of th~ __ntm 

Africa’s Northern, Southern, Eastern, Western, and Central regions draw the scholar into a maelstrom of 

vivid living histories, political debates, and urban and rural cultural and social dynamics that define and 

yet de~y simple explanations of their complex realities. In this chapter, we start with a voyage around the 

politics o~ representation o~ A~rican identities and spaces; next, we engage the organizing devices and con- 

cepts of schematic frames and imaginary significations that underlie popular discussions of the continent; 
and finally, we review some critical intellectual and theoretical traditions that have been employed in the 

study o~ Africa by interrogating the visions of the continent they have bequeathed and the implications of 

such sights and (mis)understandings for those who wish to study African countries today. 

introduction: Representation of African Identities and Spaces 
Those who teach a~cI study Africa today must learn to problematiz.e the issue of representation 

in order to locate and unpack the economic, political, personal, and other motivations that might 
underIie any particular image of Africa (Grinker and $teiner 1997, xxvi). 

In the aftermath of the terrorist bombings of September 11, 2001, and the terrifying reminder of human 

vulnerability, the undying Western identity problematic resurfaced through sharpened definitions of racial, 

national, cultural, and religious identities, and a reinvestment of meaning to the world of the known and the 

same time, it gave new 
" " " ed" and the ’ unovdlzed (Soyinka~Atrewele 2002-). At the 

unknown, the ClVlUZ 

meaning to the continuing strnggtes to contest the meanings and h~pact of imposed political, racial, and 

socioeconomic dichotomies. Unfortunately, the ensuing avalanche of interest in understanding the global 

Other cannot be said to have dented the myths and images of atavism and absence with which Africa, a 

region of abundant historical, socioeconomic, and political vibrancy and accomplishments, has historically 
been !{rained. It is not hard to discern some o~ the roots o~ that persistent ignorance: notions of European 

racial, social, technological, economic, and cultural exceptionalism; the substantive legacies of imperial 
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On Being Black and African 

Source: © Khalil Ber~dib, The Pen is Funnier than the Sword: CaTtoons That Speak Truth to Power. www.bendib.com. 

Reproduced with permission. 
Note: This cartoon shows the infamous slaying of Amadou Diallo, an unarmed immigrant from Guinea, by the New York Police 

Department Street Crime Unit. As he stood in the doorway of his apartment in the Bronx, just after midnight on February 4, 

1999, the 22-year-old West African died in a hail of forty-one police bullets fired by four plainclothes police officers who later 

claimed they thought Diallo’s wallet was a gun, The police officers were acquitted of murder, sending into motion widespread 

protests an~t a lawsuit. The United States Iustice Department decided in January 2001 that federal civil rights charges were 
unwarranted, but just before the case went to trial, the police department finally reached an out-of-court settlement with the 

family and lawyers five years after the incident. 

conquest; and the continuing dynamics of global power and interests partly shape the ideologies, political 

economies, and linguistic methods used in imagining and defining the African continent. 

Accordingly, Ella Shohat and Robert Stare have thrown the provocative challenge o! "u.nth!nk!ng 
Eurocentrism" at those disquieted by the continuing realities of a global core, which perststs m vxewmg 

the world from a "flattened landscape" that ignores the diversities and problems within its own sphere~ 

constructs the world’s realities in opposition to its ow~ ideals, and flattens the external landscape 

through homogenization, while highlighting the presumed inadequacies and limitations of that external 

landscape through sweeping generalizations-~ 

~ Ella Shohat and Robert Stare, Unthinking Eurocentrism, Multiculturalism and the Media, is a seminal work, invaluable 
for its indsive exposure of the nature of Eurocen~rism attd its proposal of new polycen~ric ways of seeing the world. 
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Since marginalized states are indelibly touched by the consequences of the choices, values, and priorities of 
the media, geopolitical, and academic core, perhaps one of the most important contributions of any collection 
of writings on the African continent is the deliberate presentation of frameworks for validating and rendering 
visible the multiple sodocultural, intellectual, political, transnational, and other prosaic realities that are typL 
cally delegitimized by that global core (Soyinka-Airewele 2002). hi talking about reat¢ties of the everyday and 
the prosaic, we refer, for instance, to the effervescent sociocultural presence and role of writers, musicians, and 
popular cinema; to political economies that include euduring local and transcontinental networks of market 
women and other entrepreneurs, as well as the hegemonial presence of global capital; and to the political spaces 
that reflect the power and force of indigenous monarchies, the state, and citizen agency and resistance. 

Consequently, our goal in this chapter is to explore preliminary issues in the representation of the African 
continent within news media, cinema, literature, and scholarship; to understand some of the ideologies and inter- 

ests that influence such maps; and to present alternative, debated frameworks. Above a/l, we hope to provoke 
and energize a broader desire to engage the African continent in all of its variegated realities. Such an approach 
would lend itself, as the various contributors to this volume undertake to do, to the construction of multiple 
discursive centers that support the unveiling of various strata of sociopolitical, economic, and cultural life in 
African countries. The racial and ideological notions and invested interests, which have shaped the language on 
Africa for so long, are troubling reminders that, more than ever, we cannot afford to trade the contemporizing 
authenticity of a historically global African world for fraudulent constructs of homogenizing notions and popular 
reductionist liberties that have long lost their ability to shroud the ghouls of ignorance that birthed them. 

it is no longer plausible to assume that Africa can be inscribed or studied from a site of unfettered or 
pure vision that is untroubled by the very act of representation itself. Beer reflects that tension in her 

reflections on the concept of representation: 

We favour currently the word "representation" because it sustains a needed distance between experience 
and formulation. It recognises the fictJve in our understanding. It allows a gap between how we see 

things and how, potentially, .they might be. It acknowledges the extent to which ideologies harden into 

objects and so sustain themselves as real presences in the world. The objects may be books, pictures, 
films, advertisements, fashion .... Representations rapidly become representative--those empowered to 
speak on behalf of their constituency: the authentic voices of a group. That is where the trouble starts 

when the claim is representing women: Are we offering and receiving formulations of an abiding group; 
offering accounts of a person, or a group of people, conceived as stable? (Beer 1989, 63-64). 

In her writing on "African women" or specifically "Nigerian women" and, even more specifically, as 
she carefully reminds us of the so-called characterization of "Nigerian market women," Ufomata rumi- 

nates on the dilemmas of representation and the quest for authenticity, or the faithful relaying of local 

realities by both "insider" and "outsider" scholars: 

I am aware of the implications of the methods 1 adopted in terms of the role of my own voice. I am not 
a market woman, and i write in English, a language that is not commonly spoken in the market .... 

I believe that my portrayal of market women presents the view of an insider, the most authentic possible 
through the eyes of another person. After all, as a Yoruba adage says, "the only reason a deaf person is 

vilified in front of his or her child(ten) is the certainty that the message will be delivered." As much as 

possible, I tried to represent the views of the women objectively. Like others, I realize that, "Speaking 
both for and as a woman (rather than ’like~ a woman), is the problem of women’s writing" (Jacobus 

1989, 55; Ufomata 2000). 
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Indeed, the gulf that exists between the worlds of the scholar and the realities of those about whom 
they write is not necessarily a function of racial difference, as Soyinka-Airewele also reminds us: 

Some years ago, I had the much awaited opportunity to conduct research situated at a richer interface of 

"scholar-practitioner" realities, an opportunity that would involve displacement, to an area of protracted 

conflict, of sharply opposed mythico-histories and deep political polarizations in an African country. 
Surely, not a particularly difficult undertaking, since I had the advantage of personal and linguistic famil- 
iarity with the location. Not for me the "fish out of water," "displanted" and "out of its elements" experi- 

ence, so chillingly defined in Roger’s handy thesaurus. Nevertheless, in the first week of fieldwork, I had 
the distinctly disturbing experience of being categorized as a safiari intellectual by a good friend and senior 
colleague, despite the fact that I had once lived and taught in this same community. Interestingly, the heated 

debate that ensued, on his part, bespoke a legacy of anger and frustration at the incompetence and super- 
ficiality of Western Africanists, irrespective of cultural belongings, who jaunted into town and made their 
reputations by recoding ill-understood local issues for the oft-arcane world of western academia.2 

kal assessment like this implies that the enterprise of studying African countries has often resembled a 
refined Hobbesian impulse--short lived, self-centered, impatient with collaboration, and certainly some- 
what brutish. This is not acceptable in a continent that disdains the deep-seated tendency in \gestern 
media and academia to view and use the region as a laboratory with pliable theory-supporting subjects.3 
It is apparent that we must, therefore, .continue to ask questions about who is speaking and what informs 
and filters their perspectives. Martin and Clifford rightly remind us that "... representations of Africa 
generally tell us far less about those who are being represented than they do about the preoccupations and 
prejudices of those engaged in the act of representing" (Grinker and Steiner 1997, xxvi). 

Representing Africa in Popular Media 

In October 2004, the National Geographic M~gazine issued this retraction titled "Revisiting the 
Elephant Hunters of Tanzania": 

We let you down: In the July 2004 issue,, we published a story about elephant hunting by the 
Barabaig people itt Tanzania. Soon after, a few.°f you pointed out that there are letters and num- 
bers on the tusk shown on page 78--faint but unmistakable in the printed magazine, yet not vis- 
ible in the prints we used while preparing the article. We now know that the photographer, Gilles 
Nicolet, borrowed the tusks from the Tanzanian Department of Wildlife and gave them to the 
hunters to hold. They are not, as the picture caption says, tusks taken by the Barabaig "from an 
elephant found dead in the bush." The caption was based on information provided us by Nicolet-- 
information that he insisted was true under tough questioning front us, until after the story was 

We later learnt that the two photographs 
on page 85--which the.caption identifies as showing a hunter reclaiming his spear from an 
elephant and then removing the tusks--were actually taken several years earlier in Cameroon. 

2 Peyi Soyinka-Airewele, "Navigating ’Realities,’ I~lusior~s and Academic Impulses: Displaced Scholars at Large,"GSC 

Quarterly no. 6 (Fall 2002). 

a ibid. 
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National Geograpbzc s "apology" for this "unwitting" violation was crafted to painstakingly protect 

its 

’ s its timeJhonored"accuracy, honesty, "rigor, and"bond of trust" with 
the magazine s clmm to 
readers. Consequently, it disclaimed any responsibility for photographer Gilles Nicolet’s odious fatsifi~ cation. However, a more critical reading of this incident iltvokes very disquieting questions that should 

that an 

have been taken up by Bill Allen, the magazine s edlto . Why, for instance, did Nicotet assume 
image o~ African hunters holding spears and tusks supposedly taken from a dead elephant and of a 
hunter’s hand embedded in the bloodied flesh of an elephant would be so appealing to the editors of the 

magazine and its many readers? Why was it so unacceptable to convey the reatity that the tusks had 
been borrowed from Tanzania’s department of wildlife? Did Nicolet anticipate that revealing this fact 

would create a dangerous "de-exoticism" of the African continent by permitting the magazine’s reader- 
ship to glimpse a continent that had institutions of social organization like those of the rest of the 
world? After all, the existence of a department of wildlife is conclusively indicative of modern political 

and socioeconomic organization, officialdom, bureaucratic procedure, and legality, as well as the exis- 

tence of distinct lines between humans, fauna, and flora. 
We must be willing to probe into the pressures, intellectual traditions, and myths that would impel 

a photographer to falsify and insert old images from Cameroon~a country lapping the waters of the 
Bight of Benin, a bay of the Atlantic Ocean o~ the vast western coast o~ the world’s second largest 
continent~into a story on Tanzania, a conntry on the eastern coastline of the continent, bordering 
the lndian Ocean. What really is the dominant notion of a homogenous unspecific Africa, of black- 

ness and primitivism, to which those marketing their writings, scholarship, films, and images are 
expected to conform? And would the Geographic prove wilting to move toward a critical sel~-examination 

of its own historic preferences and tendencies in the portrayal of the African continent and its peo- 
ples? Nicolet’s was a deliberate act o{ deception, but its central logic points us to an all-too-common 
desire to imagine "Africa" from withi~ particular frames. It was from a weary, yet irate acknowledg- 
ment of such tendencies in literature, film, media, and scholarship that award-winning Kenyan writer 

Binyavanga Wainaina’s satirical primer "How to Write About Africa" offered the following infamous 
tips for budding writers of Africa: 

Never have a picture of a well-adjusted African on the cover o~ your book, or in it, unless that African 
has won the Nobel Prize .... If you must include an African, make sure you get one in Masai or Zulu 

or Dogon dress. In your text, treat Africa as if it were one country. It is hot and dus~y with ro~ling grass- 
lands and huge herds o{ animals and tall, thin people who are starving. Or it is hot at~d steamy with very 
short people xvho eat primates. Don’t get bogged down.with precise descriptions .... Make sure you 
show how A(ricans have music and rhythm deep in their souls, and eat things no other humans eat .... 

Taboo subjects: ordinary domestic scenes, love between Africans (unless a death is involved), references 
to African writers or intdlectuals, mention o~ school-going children who are not suffering ~rom yaws or 
Ebola fever or female genital mutilation .... Avoid having the African characters laugh, or struggle to 
educate their kids, or just make do in mundane circumstances .... African characters should be colour- 
ful, exotic, larger than life--but empty inside, with no dialogue, no conflicts or resolutions in their 
stories, no depth or quirks to con~use the cause (Wainaina 2006). 

Blinkered writing on Africa is clearly not necessarily spawned of apparently hostile, conservatively 

racist voices as Wainaina reminds his readers: 

Fin 
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Establish early on that your liberalism is impeccable, and mention near the beginning how much you 
Blame the West for Africa’s 

Describe, in detail, 

naked breasts (young, old, conservative, recently raped, big, small) or mutilated genitals, or enhanced 
Remember, any work you submit in which people look filthy and miserable will be referred 

to as the "real Africa," and you want that on your dust iacket. Do not feel queasy about this: you are 

trying to help them to get aid from the West (ibid.). 

Finally, in a sharp reminder of the language of bestiality with which Africans are likened to or 
contrasted with the denizens of the animal kingdom, Wainainna proposes that 

animals, on the other hand, must be treated as well rounded, complex characters. They speak (or grunt 

while tossing their manes proudly) and have names, ambitions and desires. They also have family values: 

see bow lions teach their children? Elephants are caring, and are good feminists or dignified patriarchs. 
So are gorillas. Never, ever say anything negative about an elephant or a gorilla. Elephants may attack 
people’s property, destroy their crops, a,~d even kill them. Always take the side of the elephant. Big cats 

have public-school accents. Hyenas are fair game and have vaguely Middle Eastern accents. Any short 
Africans who live in the jungie or desert may be portrayed with good humour (unless they are in conflict 

with an elephant or chimpanzee or gorilla, in which case they are pure evil) (ibid.). 

Despite its own obvious broad brushstrokes, Wainaina’s piece cannot be dismissed simply as a caus- 

tic exaggeration. Evidence points to continuing efforts to create and maintain a discourse around the 
African continent that fixes it in global opposition to all that is civilized, advanced, and thinking. Such 
forms of framir~g do not always emerge from a benig~ "ignorance" of facts, but sometimes from more 
deliberate distortions. In "Telling Africa’s Past in Literature: Whose Story Is It AnywayY’ Oyekan 
Owomoyela (2002, 221) insists that the mass of fabrications and misrepresentations of Africa’s past 

are at a critical historical juncture, especially after the European colonizing enterprise during which 
"Europeans felt it best to write their own histories of the continent." His scathing assault on the 
Othering of Africa calls to mind the writings of John and Jean Comaroff who argue that European 
discourses on Africa make it clear that the continent has been established as the dark stage of savagery, 
cannibalism, and backwardness into which "white men" write themselves. The representation of 

African identities thus emerged out of a relationship of "opposition and inequality" in which, by his- 

torical imperative, Europe stood to Africa as "civilization to nature, .... 
savior to victim, .... actor to 

subject" (Comaroff 1997, 691). Hence, the tendency we see in Gilles Nicolet’s photographic mirage of 
Barabaig elephant hunters is predated by an epoch of less subtle calls to inscribe Africa as the zone of 
"dark backwardness," irrespective of all social, political, and economic evidence to the contrary. 

With some apprehension perhaps that our imaginations might falter in transforming African reality 
into the desirable realm of the primeval, many have elected to play a more determined rote in the con- 
struction of a time-bound, primal Africa. Jamie Uys’s cult fi[m The Gods Must Be Crazy was received 

by thousands in Japan, France, Venezuela, Sweden, England, the United States, and several other coun- 
tries as a genial, "unsophisticated, slapstick cu|ture-ctasn come y, and it continues to be presented in 
many institutions as a "sophisticated" commentary on cultural relativism and a self-critique of Western 
modernism. (Three more Hong Kong feature films followed a sequel.) Keyan Tomaselli’s description of 
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the film captures its main elements. "Sociai harmony in a remote Bushman (San) clan supposedly based 
in the Katahari desert is disrupted by a Coke bottle which falis out of the sky, discarded by a passing 

pilot. For Xi’s clan, the Coke bottle is firstiy, ’one of the strangest and most beautiful things they have 
seen.’ Second, it becomes ’a real labor saving device’; third, they learn that it can make music. Finally 

it is recognized as ’the evil thing’ which has brought dissension and competition between individuals 

within the clan" (Tomase[li 1998). 
The film goes on to show how the clan makes a decision to remove the source of the conflict by 

returning the bottle to the gods. In his journey to achieve this goal, Xi encounters a zoologist, his "col- 
ored" helper, and a white woman who wants to teach far away from the city rat race. Interlaced through 
this narrative are buffoonish black guerrillas intent on overthrowing the banana republic government 

(see Tomaselli 1998). 
It is important to underscore the vast popularity of this film, an appeal well captured in the London 

Guardian obituary for Uys in 1994:4 

Jamie Uys, who has died of a heart attack aged 74, was the first South African film director to gain interna- 
tional recognition with the serendipitous box-office success of The Gods Must Be Crazy (1981). During the 
darkest-before-the-dawn days of apartheid, this unsophisticated, slapstick culture-clash comedy drew audi- 
ences everywhere. It became the highestrgrossing foreign movie ever in France where it showed for months, 
outdoing An Officer and A Gentleman and Tootsie, ran a year in Portugal, and broke all records in. Malaysia. 
The Queen Mother is supposed to have seen it three times. Explanations for the universal appeal of this story 

its animals, 

of a Bushman’s contact with clvfl~zat~on would be its artlessness, its reliance on visual comedy, 
its underlying ecological message and, above all, the natural playing of the Bushman himself. "I spent three 
to four months looking at and taking pictures of Bushmen in Namibia, Botswana and the northern Cape," 
explained Uys. ’°I wanted to see every Bushman in the whole world before I chose my man. I came back with 
40 to 50 photographs. He just stood ont." He was Nixau (pronounced with that unique Xhosa clicking 
sound), a hunter along the Namibia-Botswana border. "I knew from the start that to make a contract with 
him would not be easy. Money means nothing to him," Uys commented. "Most of the money he earned is 
still in a trust fired. To Nixau, making the film, like everything else the whites did, was a game." 

Here again, we are presented with an image of an artless and simple people, apparently portrayed as 
¯ 

ell-documented research and the direct, filmed testimony of Uys’s 
they exist in reality. To the contrary~ w., ~ c..~ a ..... ~ ,, Uvs in seekingto perpetuate 

;ae denressin ewaence ot purposmm u~, ..... b, 
star actor ~’~.xau; v-,,*.~    r       g                   ’ 

the notion o~ an African people immured in timeless tradition. Gugler’s critical analysis of the film has 
a telling subtitle, "The World According to Apartheid" (2003, 71), and he reveals that filmmaker Uys 

lied repeatedly in interviews. He claimed to have traversed the Kalahari landscape looking for the per- 
fect "native" to play !Xi and finally found N!xau, who had only ever seen one white man in his entire 
life and whose language had no concept of Work or money (Gugter 2003, 73). In fact, Marshall’s 
documentary released earlier shows the filming of The Gods Must Be Crazy in the Tshumkwi camp 

4 Bergan Ronald, "One Man’s Reality Bdore the Dawn in South Africa. Obittaary: Jamie Uys," The Guardian, February 

2~ 1996.                                                                                                 N!kau, or 
~ N!lai: The Story of a !Kung Woman. Doctmientary directed by John Marshall. Distributed in the U.S. by Documentary 
Educational Resources. Length. 59 minutes, 1979. Note that commentators spell N!xau as "Nixavl,’ ..... 
"Nikau." 
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established by the apartheid South African authorities, where much of the !Kung had been living in 
debilitating conditions. Ntai who plays !Xi’s wife had actually lost her adult son in this camp. Uys’s 
"Bushman" hunter star, N!kau Kganna, was never the hunter claimed by Uys in public interviews but 
had grown up as a herd boy on a farm in Botswana and had then worked as a cook in the Tshumkwi 

school where he was "discovered by Uys" (Gugler 2003, 74). 
Uys’s high-profile cinematic swindle reduces National Geographic’s Gilles Nicolet to an amateur. While 

Uys repeatedly informed the world that Ntkau had no use for or understanding of money, researchers have 
made it clear that, i_n fact, while N!kau was all too familiar with the uses of money, "he was paid a mere pit- 
tance, 2000 Rand, then about $1,700, for The Gods Must be Crazy, which made a fortune; the film cost $5 
million and earned $90 million in its first four years. Even after these record earnings, and after N!kau had 
become a national hero in Japan, he had to settle for 5,000 Rand and a monthly retainer of 200 Rand for the 
lead role in the sequel The Gods Must be Crazy Ii (Gugler, 2003, 74). In Darkest Hollywood (t993) dosed 
its segment on The Gods with an interview with N!kau, who insists that Uys actually had him dress in a 
loincloth and then imitate the customs of a Bushman. "I did not think it was right to do something that was 

not true," he said. "The right thin.g is to show things as they are." 
Consequently, we can hardly settle for Vincent Canby’s airy dismissal of his own struggles with the 

fihn’s patronizing nuances and disturbing political silences: 

The Gods Must Be Crazy is an innocuous enough tale about the comic conjunction of two wildly dif- 

ferent cultures as represented by one Kalahari bushman, whose tribe hasn’t yet reached the Stone Age, 

and by bumbling, neurotic whites and blacks who, in one way and another, cannot cope with contem- 
porary civilization. I think it’s safe to guess that Mr. Uys is certainly neither a racist nor an apologist. 
Nobody with the sense of humor that he displays in The Gods Must Be Crazy could be. Nobody who 
would take the time to choreograph the kind of elaborate sight gags that are the reason to see this film 
could support the sort of self-interest officially sanctioned by the South African. government. Such 

narrowness of vision is antithetical to the creation of laughter (Canby 1984). 

This disingenuous claim is quite unsupportable given that racism and "self-interest" are most com- 
patible with the pervasive commentaries on the African Other that often pass for comedy. Hollywood 
is littered with numerous comedies that maintain ideological, racial, or economic interests in framing 
African societies along such familiar pathways. In fact, slapstick and broad humor, as Gugler maintains, 
"are so persuasive that many Western viewers fail to perceive the underlying ideology," and in The 
Gods Must Be Crazy, "we are initiated into the world view of apartheid" (2003, 71). Indeed, the 
African types that Uys propagates are best understood in the context of the apartheid government’s 
effort to vigorously market to the world in the late 1980s its violent policies for the "idyllic" separation 
of races through forcible movement of the Black majority to marginal lands marked as Bantustans 
(black homelands).~ In the context of the film, this violent displacem.ent of a resistant Black population 

is reconstituted as the racist regime’s benevolence in permitting "tribal" and peaceful Africans to return 
"unwanted goods of civilization." (the symbolic Coke bottle) to the Whites and peacefully return to their 
harmonious wilds or desert, as the case might be. This, o[ course, is how filmmaker Uys distorts and 

6 Bantustans are so-called Black {derogatorily "Bantu") homelands, forcibly created by ~he apartheid regime m serve as 
pseudo-i~dependent Black colonies and reservoirs for labor arid to maiBtair: the myth of independence for the displaced 
Black majority citizens of South Africa. 
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subverts the African voicenboth through the character !Xi, who refuses to accept any monetary reward 
for his heroic acts, and the actor N!kau, who presumably also had no use for money. Again, these 
misrepresentations of reality fed into the ongoing global and national concerns and conversations about 

social justice and restitution for the ravages of apartheid. 
Despite his film’s much vaunted nonpolitical nature, Uys has created a powerfu~ commentary on the inde- 

pendence struggles in South Africa and neighboring countries through insidious typologies of an "African" 
nature and reality. Beyond the "traditional" African of the "Bush," Gugler shrewdly observes that there are 
three other unmistakable types: the "good" Africans, who sing and welcome the coming of the Whites; the 
"incompetent" Africans, who run their own countries and bring them to ruin; and the "bad" A}ricans, sym- 
bolized by the guerillas led by an outsider, who in name and looks uncannily resembles Sam Nujoma, leader 
of the liberation movement SWAPO, and Fidel Castro (Gugler 2003, 74-5). Thus, Uys adopts and conveys 
the apartheid South African government’s discourse on its independent neighbors (especially Zimbabwe), on 
Marxists, and on internal dissidents and, in so doing, erodes their voices with devastating humor. 

Uys does not quite trust in his viewers’ acceptance of the exotic, "unknowable" Otherness of the 
African and decides to help that latent imaginary alol~g by overlaying the !Kung language with extra 
clicks to enhance the sense of its incomprel~ensible distance from "normal" languages.7 While many 
Western. reviewers continue to insist on consuming tlae film as a harmless, apolitical treatise on culture, 
and as a fihn that is positively supportive of the rights of Africans to hold on to their innocent primeval 
existence, the South African government exhibited no such reservation about the service Uys rendered 
to the cause of apartheid. Although he had produced films for three decades, it was after the success of 
this film that he received th.e highest South African. civil decoration in 1983. The citation read in part, 
"And most especially for having given the example . . . of faith in the future of our country and our 
people"s (Tomaselli 1986, 26; Gugler 2003, 76). The ire of African commentators is understandable: 

When it comes to Africa, one can afford to indulge in approximations, generalizations, even illiteracy. 
Africa’s overall image is so negative that only the most pessimistic types of discourse conform to the logic 
that governs understanding of the continetm Publications as "prestigious" as the Financial Times, Der 
SI)eigel, or Time, can publish cover stories a~d surveys built upon falsehoods and factual errors without 
stirring up a storm of protest, no doubt because "experts" on Africa know that rebuttals wilf not damage 
their professiot~at reputations .... Having been brutally involved in sociopolitical turmoil in my country, 
Cameroon, and having worked and traveled extensively in various other African countries, where I became 
connected to different social networks, I felt t~rustrated by most of tl~e literature on the determinants 
of a successful process of democratization, the exact role of civil society in the curret~t changes, and 
the politlcat behavior of African people. The more i read, the more frustrated I became, because I could 

r Toby Alice Volkmatl’s 1988 "Out of South Africa: The Gods Must Be Crazy" notes teat while the !Kung language has 

clicks, d~ese sounds were added to increase the exoticism of the language. Cited in Josef Gugler’s African Film~ Re-Imagining 
a Continent, 73, Volkman’s paper is one of thirteen essays ~hat examines the mora! rights of the subjects of documentary 
film, photography, and television. Such image makers--photographers a,td filmmakers--have come under increasing 
criticism for portraying subjects in a "false light," appropriating thei~ images, and failing ~o secure "informed consent." 
They peculiarly question the moral obligations of minorities wEo image themsdves and the producers of autobiographical 
documentaries. See Larry Gross et al., Image Ethics: T[ge Moral Rights of Subjects in Photographs, Film, and Television 
(New York/Oxford: Communication and Society, Oxford University Press, !991). 

s Gugler transiated this commentary by TomaselE from the French. See Keyan Tomasei[i, 1986. "Le r61e de la Jamie Uys 
films dans ta cukure Afrikaner," CindmAction 39 (1986}: 24-33. 
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perceive in the political historiography of Africa the same contempt and disconnection I described, neither 
the academics nor the journalists were able (or willing) to capture what was the very essence of the social 
phenomena and the political movements that I had witnessed for years: the determination of people at the 
grassroots level to engage in the political arena, at any cost, in order to bring about some positive changes 
in the way they had been ruled for several centuries (Monga 1996, 38-39 and viii-ix). 

Myers and colleagues have produced some of the most instructive research to illuminate this crisis of 

representational U.S. news media "elected," they argue, to cast their coverage of the civil war in Rwanda 

a~d Bosnia in two different frameworks, despite the following striking similarities between the wars: 

Both conflicts emerged in relatively small, rural, agriculturally oriented, and densely populated states; 

were marked by appalling atrocities; produced comparable estimates of war-related deaths; and were 

obstinate in their duration, despite some external intervention. The theaters, political histories, and the 

progressions of the conflicts also indicate remarkable commonality, with similar legacies of Western 

imperialism’s cukivating and exploiting internal strife, roles of ethnic identities in fomenting the strug- 

gles, and terrains and strategies of warfare (Myers et al. 1996). Yet against this background, there was 

a startling discrepancy in the international press coverage of these wars. 

The application of computer-assisted discourse analysis to reporting on Rwanda and Bosnia during a four- 

year period revealed extreme discrepancies in the amount of coverage (a total of 560 reports referring to 

Rwanda and 14,11.4 referring to Bosnia) and in the language of cM1 war, ethnicity, and tribalisrn. Although 

there was near-total absence of "tribal" terminology in the Bosnian stories, it comprised the explanatory core 

of the Rwandan articles. Myers and colleagues found that only 1 percent of the occurrences of the word 

"tribal" in the Bosnia articles referred to Bosnian tribalism; the other instances referred to tribes in Rwanda 

and other parts of Africa. "Typical of such references might be a sentence beginning with phrases such as 
’" The characterization of the Rwandan 

conflict as tribal warfare opened the floodgates for other macabre journalistic depictions. As these writers 

deplored, "Rwanda’s war was simply ce,~mries-otd tribal savagery" or an orgy of blood and terror 

"unbounded by any rationality other than some sort of ritualistic, primitive logic." Ten articles in a two-week 

period in 1994 described events in Rwanda as an "orgy" of violence and revenge (Myers et al. 1996, 33). Yet 

in the Bosnian case, despite extensive documentation of repeated gang rape and mutilation of Muslim 

women, only one of the more than 14,000 articles during the four years of Myers’s study used the term 

"orgy." The selective cultural association is revealing: an "orgy" is defined in Webster’s "as a secret ceremo- 

nial rite.., usually characterized by ecstatic singing and dancing, drunken revelry or an excessive indulgence 

in an activity" (Myers et al. 1996, 33). In contrast to such representational prisms, Edozie has attempted to 

reconstruct the Rwandan genocide in its proper political and regional contexts through a close examination 

and reopresentation of the dilemmas around national ethnicities, democracy, and conflict in tandem with a 

consideration of neighboring Burundi {see Edozie 2008). 

Unfortunately, media feed rarely reflects such nuanced analysis. A Newsweek article on the first 

Liberian civil war (which ended in 1996) titled "Africa: The Curse of Tribal War" insisted that "an 

ancient plague, whose outbreaks are often bloody episodes like the one in Liberia, continues to afflict 

the people of sub-Saharan Africa." The writers of the article referred to the "wild profusion" of languages, 

religions, and ethnic groups i~ Africa and claimed "such unparalleled cultural diversity brings with it a 

This is discussed at length in Soyinka-Airewele, Invoking’ the Past, Conjuring the Nation, forthcoming 2009. 
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constant ~:isk of conflict and bloodshed.’’l° (See Campbell 1997, 57.) The re,a, der is expe,c, ted to uncriti- 

of Africa with the language of the primitive ( tribal war ); time-bound 
cally accept the association                    ,,         .     ,, 
societies ("ancient"); disease ("plague"); savagery ( bloody episodes ); the irrational, unknowable, and 
supernatural {"curse"); and nature ("wild profusion"). The prewar landscape in Liberia reveals a very 
different reality--a modern society beset by a sharply divided and oppressive sociopolitical system cre- 
ated with the assistance of the American Colonization Society through which the United States repatri- ated and resettled willing, freed slaves in the African continent where they could not incite the slaves of 

.... the violent implosion in Liberia was 
the New World. Far from being an ancient African plague, 

inevitable, given the structure of hierarchies legislated in favor of the resettled Americo-Liberians and 
an increasingly resentful indigenous African population. 

The world of scholarly writing on Africa is not immune to fictive lenses and philosophies. Yet we are 
unlikely to effectively address the crises of scholarship on Af,’ica until we acknowledge the need for added 

depth and breadth in explorations of the continent. For a typical American student, the first college-level 
Introduction to American Politics course is contextuahzed by possibly thirteen years of.multiple layers of 

formal and informal study, access to media, and a robust awareness of popular culture, political issues, 
and diversities in social, cultural, and economic realities. By contrast, few Western-based scholars have a 

context from which generalizations, misrepresentations, and scholarly errors on Africa can be challenged. 

Thus, the illusion is maintained that before colonialism was a void and after colonialism, the immolation of a self-destructing continent, as Schwab (2001) fancifully describes the region today. 
The tendency to succumb to a tidy way of classifying Africa is quite pervasive, as evidenced in one study 

of Africa, which featured a continental map with conntries labeled apparently to characterize the country’s 
nations 

dominant realities. Thus, South Africa is apartheid, and Nigeria is "corruption"; other African 

are reduced to single-word depictions that borrow heavily from Western social science discourse on 
Africa: "bureaucracy," "dependency," "civil society," "personal rule, "socialism," "state conaps , 

"Islam," class, "legitimacy," "race," etbmclty, "irredentism" (that, in the Horn of Africa), "preda- 
tory ru~e," and so on.*/ Such labels are generally considered objectionable when defining the complex 
%ssence" or "identity" of the nations of the globa~ core--for instance, the United States, France, Japan, 
and Canada~and should be even more unacceptable when describing countries in Africa with their 

deeply variegated and transitioning political systems, urban-rural divides, and sociocultural and geo- 

graphical diversities. There is also an urgent need to reconstruct African politics so that we can examine 
the appropriate impact and varied responses to the democratization that has occurred in Africa since the 
1990s. It is no longer adequate to merely fashion politics in Africa in a simple authoritarian regime ver.sus 
liberal democratic dualism. The complexity of democracy is in its variegated consequences and presentanon 

of challenges to Africa’s new polities (Edozie 2008b}. 

Beyond the characterization of politics in Africa, the reification of oppositional images of Western self 

and African Other (through language that inscribes difference in similar social constructs~be~ween, for 
.    . ¯ f the word "plague" clearly represents vhe cons;ruction of ethnicity in Africa and 

i0 C,te.d. }n Cm.n.pbeil (1,997} .T_,.h.e~u~e~..o~ ed to "ethnic" identities as a pathological co~dltmn, a disease As NgggT wa 

the pohttcs and issues that mlgnt uc ~,~,~,ect                                               universe imposed on Africa . . .    e must be a search fo~ a Iibera~ing perspective ~rom which the mental 
Thiong’o s~ressed, ther    . . _- _ ~ ..... ;~~ coldly and consciously view its relationship to itself and 
can be revised. Only in such a reconsrrncnon cat, t~,~ * ............. 
the rest of the world and seek self-definition. (See Ng~g; wa Thiong’o in Moving the Center: The Struggle for Cultural 

Freedoms, Oxford: James Currey, 1993). 
n See cover map in Alex Thomson, Introduction to African Politics (New York, Routledge, 2004). 
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instance, Halloween, psychics, and tarot-card readers versus African tribal superstitions and beliefs; 
designer cosmetics versus native face paint; bikini-clad women versus halfmaked African maidens; and 
Hollywood’s in-vogue °’labio-vaginal sculpting" versus "African female genital mutilation"--help main- 
tain a sense of logic regarding structures of global hierarchy and unspoken convictions of racial differ- 
ence and cultural superiority. Tragically, they evolve into structures of seeing that silence the historical 
legacies of Africa’s leading contributions to technology, architecture, medicine, algebra, the arts, socio- 
political and commercial organization, and global networking, which informed the development of 
societies in Europe and elsewhere, as Cheikh Anta Diop (1974),12 Martin Bernal (1987), and other 
leading historians have made clear. In tandem with such silencing, there is a similar reluctance to 
acknowledge that the historical an.d contemporary experiences of Euro-America provide evidence of 
problems similar to those confronted by Africa today, albeit to different degrees in the continuing chal- 
lenges of poverty and socioeconomic marginalization, politicai corruption, police brutality, identity 
tensions and violence, and contradictions in struggles for women’s equality and political participation, 
among other things. 

Schematic Frames and Imaginary Significations 

Inevitably, studying Africa, perhaps more than any other global region, requires we make decisions about 
the appropriate frames to employ to gain the ideal ideological sites from ~vhich to view the continent and 
the methodologies to use in our pursuit. In defining the parameters that guide our goal of refrarning and 
re-presenting, we begin the conceptual voyage with Obioma Nnaemeka’s striking reminder of an Igbo 
philosophy, in her musing on the multiplicity of the perspectives represented in discourses around Black 
and African feminisms. "As m.y ancestors philosophized: adiro, akwg ofu ebe enene nmanw (one does 
not stand in one spot to watch a masquerade). As with the dancing masquerade, vantage points shift and 

one must shift with them for the maximization of benefits" (1998, 3). 
We offer here a few thoughts provoked by this eloquent reflection on the way the sites from which we 

view ultimately define the sights we receive. Nnaemeka’s reminder of the shifts in our vantage points 
alludes to the notion of frames that we use in this book as textual structures that shape how we see, what 
we see, and how we process our visions. Like a photographer who adjusts his shutter to gain particular 
shots within his frames, one’s location and repositioning may be imperative for acquiring shots that cap- 
ture the shifting movements of the subject. The camera’s frames define, illuminate, maximize, and trans- 
form each shot and their con.tribution to the emerging image. "For those unfamiliar with the concept of 
masquerades, it is important to note that in many parts of Africa, masquerade performers do not merely 
entertain their audiences, they play a vital role in the social, spiritual, and cultural life of their societies. 
Often disguised flamboyantly to represent ancestors, animals, or ordinary human beings, their musical 
and dramatic rendering of narratives of societal histories, popular legends, and stories conveys and affirms 
social values, religious beliefs, or a political ethos and utilizes dance as a commentary on life, wisdom, and 
special knowledge." {Soyinka-Airewele, 2009). 

~!i ::.:. 
(New York: Lawrence Hill, 1974). 
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Consequently, our concept of refraining Africa as used in this book extends Nnaemeka’s interpretanon 

of the dance of the masquerade in various ways.a3 "In the first place, the masquerade is typically not 
confined to a stage in a theater but, instead, utilizes the living geographical and communal spaces, streets, 

city squares, and palace compounds the dancers choose. They define their message, how and where it is 
uttered, with audiences that move and shift in response to the dance of the masquerade. The student of 

Africa must hold first a sharpened awareness of a continent that is vastly different from the popular 
media notion of a confined dark and immobile entity, a historical fossil to be dissected within museum 

glass cases, entombed for cultural voyeurs and anthropological forays. We are confronted with a 
dynamic swirl of constantly contemporizing societies and their transforming social, political, and 

economic populations, landscapes, and realities. Like the audience of masquerades, the reader cannot 
define the voice--where or how it is spoken. This is of particular importance to the Western observers 
who often bemoan, to the ire of their hosts, their unsuccessful search for the real Africa, as against the 

Africa that strangely appears much like other places in the world with roads, bridges, televisions, traffic 
problems, congested cities and bustling towns, businesses and traders, politics, cinemas, and music" 
(Soyinka-Airewele, 2008). 

Second and most significant is that "within the context of many African societies, masqueraders are 
not the carnival-type entertainers with which many Westerners might be familiar. Rather, they serve as 
interlocutors and repositories of memory, influence, knowledge--engaging, critiquing, and provoking 
values and concepts in a constantly modernizing railieu.’’*4 The continuing tendency to imagine Africa 
as a source of entertainment, through the foibles of Hollywood’s Tarzan-like or naive natives in whose 

lives the noble and enlightened outsider is invested either as development agent, democracy tutor, or 
civilizing force, is a fallacy that has long outlived any capacity for toleration. Haite Gerima, director of 
Sanhofa, an unforgettable cinematic treatise on memory, enslavement, and the bonds between the 
African continent and its diaspora, spoke for many when he declaimed that "African culture in film 
should not be made to satisfy only the exotic curiosity of the developed countries. We are not exotic 
fixtures. Our cultures have values, our intellectual property has value .... If I make a movie it is because 

1 also want to empower my voice" (Uhadike 2002, 260-266). 

The third aspect of our use of Nnaemeka’s philosophical masquerade concerns its symbolism within a 
spatial dimension, through a cloaked entity of which the outer layers often appear to convey, obstruct, or 

limit apprehension of the inner performer. As Soyinka-Airewele argues, "the disguising of the inner per- 
former accentuates the message conveyed, perhaps with parallels in the symbolisms of certain masking 

and religious traditions in the West. The masquerader does not dance to celebrate Otherness, but often to 
engage through spheres that might be as distinct as spirit is to earth. The spiritual is humanized as much 

as the human is spiritualized, revealing the impossibility of simplistic distinctions between the society as a 
material calculus and the inner ethos of values, beliefs, and systems in which the society itself is anchored 

from life to the Beyond. Thus, the cloaking of the performer is not merely designed to cajole the audiences 

into a sense of difference between one human and another (either. the human audience and the human 
performer or the Western and African audience), but also to demonstrate how onq society--its political 
leadership and citizens--are most comprehensible through reference to their access to those from whom 

Soyinka-Airewele, "Insurgent Transnational Conversations," 2008. 

ibid. 
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they would otherwise be alienated, who through the disguised performer, belong, engage, and are 
engaged."ls This reading of masquerades is very much at variance with the one in Western scholarship and 
media in which masquerades are a stock symbol of the African difference, of an Otherness that presum- 
ably separates the continent with cultural performers alienated and inaccessible, watched by a bemused 
audience that cannot hear their voices because they lack the capacity to speak intelligibly. Mbembe in the 
seminal On the Postcotony put some meaning to the determined framing of an African Other: 

It is in relation to Africa that the notion of "absolute otherness" has been taken farthest. It is now widely 
acknowledged that Africa as an idea, a concept, has historically served, and continues to serve, as a 
polemical argument for the West’s desperate desire to assert its difference from the rest of the world. In 
several respects, Africa still constitutes one of the metaphors through, which the West represents the origin 
of its own norms, develops a self image, and integrates this image into the set of signifiers asserting what 
it supposes to be its identity.., whether in everyday discourse or in ostensibly scholarly narratives, the 

In this extremity of the Earth, reason is supposedly perma- 
nently at bay, and the unknown has supposedly attained its highest point. Africa, a headless figure .... 
quite innocent of any notion of center, hierarchy, or stability is portrayed as a vast dark cave where--the 
rift of a tragic and unhappy human history stand revealed:.., in short, a bottomless abyss where every- 
thing is noise, yawning gap and primordial chaos" (Mbembe 2001, 2-3). 

The construction of such a fantasy, of course, shocks with the profoundness of its extreme alienation 

from the realities with which most Africans know their own "normal" communities and societies. 

Mbembe argues that since, in principle, everything Africa says is translatable into human language, this 

alleged inaccessibility regarding Africa "must flow not from the difficulty of the undertaking, not from 

what therein is to be seen and heard, not from what is dissimulated, it flows from there being hardly 

any discourse about Africa for itself. In the very principle of its constitution, in its language and in its 

finalities, narrative about Africa is always pretext for a comment about something else, some other 

Thus, there is no need to look for the status of this discourse; essentially, 

it has to do at best with. self-deception and at worst, with perversion" (2001, 3). 

This book adds to the varied responses to Mbembe’s acerbic question, just what is going on? by grap- 

pling analytically with a range of issues--from discourses on representation and naming, to the contem- 

porary political economies, sociopolitical cultures of literature and cinerna, and gender dynamics and 

contradictions. The frames revealed by the masquerade and by this book ultimately criticize the sites of 

thought about which Mbembe has also argued that "whether dealing with Africa or with other non- 

European worlds, this tradition long denied the existence of any ’self’ but its own. Each time it came to 

peoples different in race, language and culture, the idea that we have, concretely and typically, the same 

flesh.., became problematic" (2001, 2). That is, the "theoretical and practical recognition of the body 

and flesh of ’the stranger’ as flesh and body just like mine, the idea of a common human nature, a humanity 

shared with others, tong posed, and still poses, a problem for Western consciousness" (2001, 2). 

Such a seemingly harsh diagnosis is at the heart of our objective--refraining contemporary Africa. This 

ambitious task does not suggest that we have conjured and are presenting entirely new evidence, information, 

and paradigms. But each topical contribution provides illuminating evidences, contexts, and understandings 

ibid. 
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that have the capacity to challenge and transform dominan~ schematic frames, or what have been called 
imagb~ary significations, that is, invented notions that paradoxically become essential to sustaining the 
world the West imagines for itself and the roles and practices it adopts towards others (Mbembe 2001, 2). 
More specifically, our use of the concept of "frame" borrows deliberately from the field of media studies, 
a field that increasingly seeks to study the overwhelming role of the media in constructing the Other and 
in normalizing such imaginary significations. Entman and Rojecki’s critique of the racial dimension in 
American media concludes that the Black image in the White mind is acquired primarily through media 
images and not personal encounters and that these images support and shore a sense of difference, conflict, 
and hierarchy (Entman and Rojecki 2000). Starting with a discussion of the mental processes by which 
imaginaries are created, they posit that we "more often approach life with assumptions that lead us to 
confirm e~cpectations rather than to inscribe fresh interpretations of daily experience upon a blank mental 
slate. This tendency toward mental inertia is the joint product of cogrfifive economy and of cultural influ- 
ence" (2000, 48). Mental shortcuts such as schemas and frames constitute the framework for sustain~g 
cognitive economy. A schema, argue Entman and Rojecki, is "a set of related concepts that allow people 
to make inferences about new information, based on already organized prior knowledge" (2000, 48}. This 
perm.its the association of, at a local level, %velfare" with "lazy," ’~glack person," "single mother," etc., 
and, at a global level, "Africa" with "tribes," irrespective of the pervasive evidence of African global trade 
networks, growing industry, and extreme|y large, bustling cities where socioeconomic activities far exceed 
those of many small-scale Western cities. 

Frames are quite similar to schemas, except that they are often deemed to "reside within media texts 
and pubtic discourse. Frames highlight and link data selectively to tell more or tess coherent stories that 
define problems, diagnose causes, make moral judgments, and suggest remedies. When we say a news 
report "framed" a drive-by shooting as a gang war story, we mean it selected certain aspects of the event 
that summoned an audience’s stored schematic understanding about gang members. The story may have 
included visuals illustrating turf consciousness, exaggerated attachment to symbolic clothing, hand 
signaling, weapons, and aimless loitering. By highlighting this gang "frarne," the report obscures other 
possible mental associations such as, perhaps, the shooter’s absent father, unemployment or low- wages, 
and clinical depression. The gang frame makes these more sympathetic connections less available to the 
audience (Entman and Rojecki 2000, 49). 

In the Anthropology of Anger, C~lestin Monga’s analysis of the failures of some of the dominant 
instruments of Western political science analysis concludes that "in recent years, the continent has 
become the Et Dorado of wild thought, the best place for daring intellectual safaris, the unregulated 
space in which to engage in theoretical incest, to violate the fundamentals of logic, to transgress disci- 
plinary prohibitions; in short, to give oneself over to all forms of intellectual debauchery--with impu- 
nity and in good conscience" (1996, 39). Schematic frames are evident in responses to some of the forms 
of intellectual debauchery that Monga deplores. Peter Schwab’s book dramatically titled Africa: A 
Continent Self-Destructs (2001) features a bloody skull on its front cover and attracted hea~ed 
responses from reviewers on a book Web site.~6 One reader enthusiasticMly endorsed the book for "tell- 
ing it like it is" and explained that "like many Americans, I scan the news of the third world more than 
I read it. So I opened this book in part to see if the sweeping generalizations about sub-Saharan Africa 

~s Amazon.corn book reviews, www,amazon.com. 
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I’d come to believe, more through osmosis than analysis, were true or needed revision. The conclusion, 
unfortunately, is that it’s even worse than I thought. Corruption, disease, political instability, economic 
chaos, genocide are all part-and-parcel of Africa fore" decades after independence (give or take a few 
years, country to country/."17 This reader’s candid self-assessment of his osmotic method for thinking 
about Africa is an apt illustration of Entman and Rojecki’s arguments about how the "Black African" 
image emerges in the Western imaginary. 

It is true that many African countries are undergoing grave economic a~.d political crises, with atten- 
dant severe social privations, but when such ongoing problems are selectively harnessed to anecdotal 
evidence and excerpts from works of fiction by African novelists, they add up to a devastating schema 
of the continent, which lacks context and historicity. Students of Africa must question frames that 
diminish the reality of the vast disparities found across the continent, generalize the African conditio% 
and depend on imaginary signifiers. For instance, some other readers were able to deploy a range of 
critical thinking traditions to understand the Iimitatiol~s of Schwab’s conclusion about Africa. One such 
reader offered this commentary: 

Schwab is a master of sweeping statements like.., this one: "In Africa,. clean water is an oxymoronic con- 
cept" (p. 75). Reading Africa: A Continent Sel[-Destructs, one rapidly gets the impression that all Africans 
lead lives of constant suffering, forever at the mercy of armed thugs, deadly pestilence and malnutrition. 

Schwab’s argument is a little like saying "The horrors of Kosovo are a 
striking illustration of how Europe is falling apart." It’s a stretch, to say the least. Unfortunately, Schwab is 
hardly unique among Africa specialists in making such broad and empty generalizations. Africa: A Contitlent 
Self-Destructs concludes that Africa has broken down, perhaps beyond repair. Schwab finds nothing salu- 
tary in African culture, viewing it only as an obstacle to progress: "unless the negative vitality of tradition 
and tribalism is vitiated, the furore of globalization in suboSaharan Africa remains bleak indeed" (p. 139). 
The final chapter title is "Will Africa Survive?"--as if continents, or societies, could die.Is 

As the reviewer argues above, it is not that such problems as ~vater scarcity or political persecution 
that Schwab describes are imaginary; it is that they are his choices for defining the continent and that 
he tends to ignore the other critical realities that explain how a majority of Africans go about their daily 
business outside the limelight of war or other media-worthy events. Unfortunately, the everyday, pro- 
saic, and mundane business of "normal" life is rejected il~ favor of the construction of a powerful 
imagery that becomes the map through which students of Africa attempt to read and navigate its socio- 
political dramas. In the words of Grinker and Steiner, "just as observation is a form of control, so too 
is the process of writing and representing what has been observed" (1997, 18). 

We deliberately use the notion of schematic frames within the different refrained issues covered in this 
book. Although the popular non-photographic use of "framed" is most common in negative representa- 
tion, as in a "frame-up," he was "framed," and so on, we choose to recognize the use of frames as an 
inevitable part of any process of studying, viewing, and seeing. The distinctive flavor of this book lies in 
its recognition of the conscious and subconscious extant "framings" of Africa and the role of analysis in 
providing alternative frames (reframing) that allow the student to shi~t, as the audience of the masquerade, 

Amazon.corn book revie~v8, www.amazon.com. 

See readers’ reviews o:~ A[rica: A Continent Sell-Destructs, www.amazon.com. 
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to relocate within the context of a discourse, or the methodology of study because of a dawning awareness 
that they have missed critical shots, sights, and sites that would have helped them to understand the issues 

encountered in discourses about Africa, including those around contemporary problems such as demo- 
cratic transitions, HW/AIDS, conflict, and human rights dilemmas. Frames are embedded both in how we 
see things and how we represent them and several scholars have highlighted the structures that delimit 
such frames. "Our views are largely determined by the structures of observation. Each view frames an 
object or image that negates our liberation, for when we look at something we always, necessarily, look 

from somewhere else .... Pure vision is an illusion" (Grinker and Steiner 1997, 282). 
Spotless vision is indeed an illusion, and we do not pretend to supply such comprehensively chaste 

visions of Africa in this book. Such an undertaking would actually reduce the enormity of the felt expe- 
riences and subjectivities that--like the subiectively experienced traumas of colonialism in our chapter 
on colonialism in this volume--are vital to understanding the region. Refi’aming Contemporary Africa_, 
therefore, reflects the dilemmas of authorial and editorial choices. Like the photographer selecting shots 

that together build a desired outcome, each contributor and the editors ha-re attempted to add value, 
refreshingly and provocatively to the study of the continent. The disparate frames necessarily differ in 

relationship to the different topics, to the authors’ styles, perspectives, and goals, but together they open 
conversations and invite debate on dosed or silenced subjects; create ~ew understanding of social, 
political, and economic problerns through a vigorous, contextualized analysis; add new issues to the 
debate and discourse on Africa; and challenge extant representations, ideologies, and constructs. 

Reframing Africa: Conceptual Journeys and the Search for 
Liberating Methodologies 

So far, in this opening chapter, we have spoken about a corpus of intellectual thinking about Africa that 
exposes and presents counter-nar,’atives to the popular discourse on contemporary Africa. We now turn 
our attention to some of the broad theoretical traditions that have informed scholarship on African 

countries with a view to determining their continuing relevance to the study of the co~tinent. These 
traditions, in particular, the Euro-centered-liberal tradition and the Critical traditions, have been 
influential in defining the present, envisioning the future, and determining the prescriptions that are 
used in developing specific policies and institutions today. We have purposely said "Euro.~centered- 
liberal" tradition to distinguish the word "liberal" from its usual meaning in Western societies~"the 
opposite of conservative." In fact, what is typically described as the iiberal tradition in global analysis 
tends to incorporate the position of the conservative core in the West. 

The outworking of these traditions and their varied manifestations in African politics and society has 
been explored and reflected extensively in the literature. (See for instance, Harbeson et at. 1994 and 
Schraeder 2000.) In Schraeder’s informative study, he notes that the liberat, or Euro-centered liberal, 
paradigm has dominated the study of Africa through its assumptions that the progress and "develop- 
ment" of the newly independent African countries of the 1960s must proceed along the path of liberal 
democracies and free market economies adopted by their former colonizers and other Western societies. 
Despite the various divergences within the tradition and the shifts from the optimistic texts of the 1960s 
and 1970s to the pessimistic trends of the 1980s and 1990s, a disturbing thread links these Euro- 
centered liberal voices--the notion that the West provides a model for "modernizing change" in Africa. 
Such a perspective continues to be a powerful idea despite the obvious error of historicity: k ignores the 
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actual roots of Western economic growth and vibrancy, including the fact that the industrial revolutiola 
and its economic offshoots were embedded in the systems of slavery and global imperialism that spurred 

the global asceladancy of European and other Western powers. Schraeder chronicles the birth of this 

intellectual tendency: 

In 1995, David A. Apter captured the sentiments of an entire generation of Africanist scholars within 
the liberal tradition when he underscored the "tremendous sense of e×citement’~ associated with carry- 
ing out field research in the soon-to-be-independent African country of Ghana. For Apter and his con- 
temporaries, the African continent represented an inteltectua~ challenge which, similar to that faced by 
the Western explorers of the 18th and 19th centuries, offered the possibility of making discoveries that 
could ensure both fame and fortune within their given academic disciplines. Unlike the earlier explorers, 
however, the scholars of the 1950s carried with them an intellectual blueprint for understanding the 
development of Africa that became known as modernization theory (Schraeder 2000, 24). 

The concerns of these modern explorers ranged from prescriptions for stability and political order 

in Africa (Zolberg 1966), policy analysis (Rothchild and Curry 1979), and democratic experimentation 
(Bratton and van de Walle 1997). This rank of analysts includes Samuel Huntington, whose problematic 
formulations on glob al cultural difference in his 1996 Clash of Civilizations and the Remaking of World 
Order followed his dire calls for institutionalization and observations on the difficulty of modernization 

’ ’ " ld" in the "less ctevelopea wor (1968). As is well known, modernization theory permitted the normaliza- 
tion of the well-propagated notions of African backwardness for liberals who felt themselves invested 
in achieving positive global change and who pushed an agenda that eventualiy worked in tandem with 
the economic and strategic goals of international economic institutions, financial agencies, Western 
governments, and nongovernmental organizations. Their disparate agendas brought social, economic, 
and other goals into cohesive statements in which the African Other would emulate and move through 
stages of growth (including the eradication of internal problems that they insisted were at the root of 
the continent’s malaise, poor leadership, poor ethics, etc.) till it finally attained the ultimate prize of 
modernization through the accoutrements ot urbanized, free market, industrialized, and democratic 
statehood. The failures of such a culturally misinformed ideological paradigm, with its narrow under- 

standing of historicity, its willful manipulation of African societies, incapacity to understand ongoing 
discourses around decolonization, and continued dependence on global superpower interest and 

resource exploitation, during and after the Cold War period, were not surprising. They were evident in 
the decades of splintering "Western liberal" policies and treatment by International Monetary Fund 
(IMF), World Bank, and world trade prescriptions that entombed African countries in a rising spiral of 

social, economic, and political crises. 
Opposition to such a liberal framing of reality, problems, and solutions led not only to reformist 

efforts at internal change, but also to a much broader groundswell of support for a multidimensional, 
oppositional paradigm loosely described by several scholars, including Schrader (2000), as the "critical 
tradition2’ In contrast to the image of a vibrant Africa, emerging through the model of Western societ- 

ies, scholars and policymakers, energized by the critical tradition, found voice in vigorous opposition 
to liberal paradigms and insisted through a changing range of models, that it would be the formation 
of socialist-style states that would free Africa for transformative development in the aftermath of formal 
colonialism. Although their roots derived from various affinities for or connections with Marxist ideals, 
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several of the scholars and political leaders ultimately identified with the critical tradition did not 

formally espouse classical Marxism but a socialist vision for Africa, often based on culturally embedded 

social values. 
Perhaps one of the most powerful intellectua! txends to gain a foothold in African universities and 

among its scholars and activists was dependency theory. University students in many of Africa’s capitals 

in the late 1970s, 1980s, and 1990s would certainly have been exposed to this body of literature, often 

called "structural economics," which in fact galvanized and helped to consolidate a language of protest 

that swept many African societies h~ opposition to IMF and World Bank policies on trade liberalization 

and privatization of social services. In contrast to the penchant of liberal scholars to insist that the 

source of crises was the lack of a civilizing, modernizing, and liberalizing cukure in Africa, dependency 

theorists variously located the crises in a logical outworking of a historical and structural problem that 

generated exploitative relationships between countries of the global core, consisting of the former colo- 

nizers, and countries of the global margins, which consisted primarily of the formerly colonized, for- 

mally indeper~dent, yet still subservient and marginatized countries of Africa, Asia, the Middle East, and 

Latin America. Relations between these sets of countries, they proposed, could never be equal or fair 

within the continuing terms of relations and would only continue to generate rising social, economic, 

and political disabilities. That is, rather than tend toward development, continued relations between the 

West and the Rest would only tend to the development of underdeve|opment {Schraeder 2000, 48}. The 

excitement generated by the wildly influential treatise of Walter Rodney (How Europe Underdez~eloped 
Africa 1972) continued to be evident in research by James Blunt (1992), Inikori, and numerous other 

researchers who provided evidence that Africa was proceeding along lines of growth similar to those 

Europe followed before the violent reversals caused by slavery displacement and colonialism. 

These were not mere academic discourses. Several of Africa’s political elite and postindependence 
leaders embarked on alternative struggles for a socialist statehood, while other more nationalist leaders 

sought to incorporate such socialist ideals within the agricultural, educational, health, cultural, and 

other sectors of their newly independent states. Presidents Kwame Nkrumah of Ghana, Sekou Toure of 

Guinea, Julius Nyerere of Tanzania~alI intetlectuals~sought to shape states based on differing forms 

of socialist or Marxist sociopolitical organizing ideals, which were variously described as "African 

consciencism," "African socialism," "Ujaama" systems, etc. The end of the Cold War and the seeming 

ascendancy of the global market imperative would appear to have struck a death toll on these ideals, 

but a paradox exists in Africa as elsewhere: while liberal markets dominate in practice, and most policy 

makers pledge allegiance to the agencies that sust.ain such systems, the language and demands of popular 

activism and political plaints is within the crkical tradition, even though there is a palpable sense of 
pessimism ttmt such radical changes, including the call for a new international economic order, would 

ever occur. 

If the dominant schools of thought that shaped the study of Africa have encounterM such critique or 

destab~lization, what then should guide our search for answers? A constantly evoMng web of intellec- 

tual schools has taken up the debates around the study of the African "postcotony" (itself a debated 

term). Structuralism, for instance, with its emphasis on analyzing the co~tinent as a complex, globally 

comparable system of in~errela;ed parts linking internal and external components, resonated with its 

dependency or structural economics dimensions and helped to explain the crisis in the continent. 

However, criticisms of the rigidity of the school amid political anxieties about change, new feminisms, 

changes in colonial formations, and resistance to communist coherence in Europe in the 1960s ted to 
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the emergence of yet another intellectual tradition, "post-structuralism," whose thinkers tend to be 
categorized by others rather than self-designated. As a chitd of social destabilization itself, post-structuratism 
was molded as a tool for destabilizing the reading of texts, for creating alternative and sundry perspec- 

tives, and for identifying fictional constructs that had hitherto assured us of our identities as readers of 

texts. Thus, as a collective, post-structuralist thinkers would seek to question our conceptualizatior~ of °’self" as a distinct and consistent entity, insisting rather that we read the self as the product of conflicted 

" " s. includin~ race, class, ethnicity, gender, religion, and age. It is an intellectual e , 
~ inc singly influential in contemporary readtngs of history and is an.d contradictory ~det.it’t.! 

~ " " ’ 
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disturbingly in evidence in a growing chasm in Africanist scholarship, in part, because of its suggesnon 
that the perception of meaning must take preeminence over the task of discerning or identifying an 
original authoriat or textual intent. In essence, post-structuralism urges that texts cannot and should 
not be limited to singular meanings or purposes and that it is the reader who constructs the signified, 
or the meal~ing, from a signifier using mar~y perspectives that might actually be discordant, emerging, 
if need be, from contradictory theoretical arguments and providing new meanings through the consi- 
deration of a range of variables involving reader, author, and text.~s 

How do these ongoing debates affect the study of Africa? We started this chapter with an expla~aation 

of popular imaginaries and schematic frames for seeing Africa and the.sites from which we view. These 
conceptual methodological frames determine how scholars search, process, and convey continental 
realities. The struggle of African societies against the mishandling of discourses on social and political 

identities, the exploitation of their landscapes, values, and institutions can be enriched or hampered by 
the evolving methodologies of intellectual inquiry. 

Three decades ago, in his 1976 lecture series, Michel Foucault succinctly summarized the general 
impetus of the post-structuralist movement as involving, since the 1960s, 

the immense and proliferating criticizability of things, institutions, practices, and discourses; a sort of 
general feeling ~hat the ground was crumbling beneatb our feet, especially in places where it seemed 
most familiar, most solid, and closest to us, ~o our bodies, to our everyday gestures. But alongside ;his 
crumbling and the astm~ishing efficacy of discontinuous, particular, and local critiques, the facts were 

also revealing something ¯.. beneath this wt~ole thematic, through it and even within it, we have seen 
what might be called the insurrection of subjugated knowledges (Foucanlt 1976). 

Such a penchant for deconstructing and destabilizing meaning and for interrogating the reader and 
the text has in many ways liberated the space for contrary thinking constrained by the cultural Othering 
and rigidities of the liberal school and the multiple institutions, policies, and crises the school spawned 
in Africa. On thh other hand, there is a strong feeling among many scholars that the school has also 

generated a crisis of permissibility, particularly in the arts and humanities as scholars read, redefine, and 
distort literary, visual, and cultural arts and artifacts with little appreciation for how such readings 
facilitate the continuity of willful cultural dispossessions in a contine~tt grappling with postcolonial self- 
retrieval, self-definition, and ownership. Indeed, it opens up space for the voicing of subjugated knowt- 

edges but calls into being a larger debate among several African scholars on whether the emergence of 

~9 See for instance, Peter Schraeder, African Politics and Society: A Mosaic in Transformation, 2nd ed. (Belmont, CA: 

Wadsworth Publishing, 2003). 
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the "post-" theories--postmodern, poststructural, and postcolonial--simply represent Western license 
for new hegemony and inscriptions of the African continent. 

Niyi Osundare, poet and writer, made clear his position: 

Either as a result of the politics of their provenance or an inherent crisis in their modes and methods of 
analysis and application (or both), "mainstream" Western post-structuralist theories have demonstrated 
iittle or no adequacy in the apprehension, analysis and articulation of .African writing and its !aug and 
troubled context. This essay is not intended to push an exclusivist, essentiatist viewpoint that "our" 
literature cannot be apprehended by "their" theory. But it is the case that the ethnocentric uni~’ersalism 
of contemporary theoretical practice; its reification of theory into some oracular Western canonical 
monologue, its fetishization of text and disregard for the deeper reaches of referentiality, its replacement 
of theory itself with masochistic theoreticism--all these crises bare produced a kind of radical conser- 
vatism, an anti-hegemonic hegemow which distance Western theory from the fundamental peculiarities 
of non-Western peoples (2002, 54). 

Theories matter, he agrees. "They provide a neat, handy background aid to methodological and 
analytical procedures. They foster and enhance a reflective globatity on issues while sharpening that 
predictive and speculative capability which facilitates the marriage of imagination and knowledge. As 
post-structuralist theories are begir~ning to accept, thanks to the Ne~v Historicism, alt theories are 
positional, contingent, connected, even partisan. In their originary, epistemological, and analytical 
presumptions, the ’major’ literary theories in the world today are exclusivisticatly Western and 
oracular. They have yet to demonstrate adequate capability for coping with issues and events in other 
parts of the world" (ibid., 54}. 

Consequently, as we consider the application of frames, schemas, and theoretical perspectives on the 
study of contemporary Africa, it is important to remember that resistance by African scholars is not 
merely to theoretical organizing devices, but also to the notion of a grand "master tl~eory" of the post- 
colonies emerging from the celebrated Western centers. Thus, Mamdani (in chapter two of this vol- 
ume), Osundare (2002), and Achebe (1989), alike, exhort an interrogation that does not reinscribe the 
colony within the same dichotomies and binaries of the fundamental racisms and ethnocentrisms that 
often creep unrecognized into the work of deconstructionist scholars, whose interrogative literary read- 
lugs, for instance, rarely prevent the importations of the same historical blindness that reinforces the 
notion of an African Otherness. For instance, Niyi Osundare contends that it is almost impossible to 
find Western critics of Conrad’s Heart of Darkness who demonstrate an ability or willingness to under- 
stand the African or to "sympathize with him/her as a victim of a Eurocentric discursive and cogr~itive 
violence," because understanding the African in this context would require the dismissal of "critics who 
practice ’historicism without history’ and the quest for critics fore-grounded in a thorough and compre- 
hensive understanding of both text and context, specifically, African historiography (a task Zeleza 
undertakes in this book). Conrad’s mis-creation of African savagery, of a space unspoken by howling 
natives lacking language, has been described as a ’practical; incontestable demonstration of this 
dehumanization and absencing’ of the African in Western writing on Africa. In spite of Chinua 
Achebe’s (1989) powerful critique of Conrad’s Heart of Darkness, a review of late twentieth-century 
Western critics concludes that most have sustained a process of ’preferred visions’ that continue 
Conrad’s silencing and negation of Africans" (Osundare 2002, 51-54). 
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Our final stop on this conceptual, voyage around the framing of Africa is at postcolonialism, a grow- 
ing coalescence of literature and criticai perspectives. Saurabh Dube gives us a sweeping sense of its 
growing influence within writings about the developing world: 

Over the past two decades, a variety of critical perspectives have questioned the place of the West as 
history, modernity, and destiny. First, recent years have seen vigorous challenges to unlvocal concep- 
tions of universal history under the terms of modernity. Imaginatively exploring distinct pasts forged 

¯ ¯ r these works have queried the imperatives of historical 
wlthln wider, mtermeshed, matrices O( po_~v~e:[~,~ b,~h closely bound to aggran&zmg representations of 
progress and the nature ot the academic arcmw, ...... 
a re!fled Europe (Amin 1995; Banerjee Dube 1999; Chakrabarty 2000; Dube 1998; Fabian 2000; 
Florida 1995; Hartman 1997; Klein 1997; Mignolo 1995; Price 1990; Rappaport 1994; Skaria 1999; 

see also Axel 2001; Mehta !999; and Trouillot 1995). 
Second, close to our times, dominant designs of a singular modernity have been increasingly inter- 

rogated by contending intimations of heterogeneous moderns. Such explorations have critically 
considered the divergent articulations and representations of the modern and modernity that have 
shaped and sutured empire, nation, and globalization. As a result, modernity/modernities have been, 
themselves, revealed as contradictory and contingent processes of culture and control, as checkered, 
contested histories of meaning and mastery~in their formation, sedimentation, and daboratlon ¯ ¯ ¯ 
(Chatteriee 1993; Cooper and Stoler 1997; Coronil 1997; Comaroff and Comaroff t997; Dube 
forthcoming; Ferguson 1999; Gilroy 1993; Gupta 1998; Hansen 1999; Prakasb 1999; Price 1998; 
Taussig 1987; see also Appadurai 1996; Escobar 1993; Harootunian 2000; Plot 1999; and Rofel 

1999). 
Third and finally, for some time now critical scholarship has contested the enduring binaries~for 

example, between tradition and modernity, ritual and rationality, myth and history, arid East and 
West~that have shaped influential understandings of pasts and key conceptions of cultures ¯ ¯ . (Asad 
1993; Bauman 1992; Comaroff and Comaroff 1992; Errington 1998; Gray 1995; Lander 2000; 
Mignolo 2000; Said 1978; Rorty 1989; Taussig 1997; see also Lowe and Lloyd 1997; Dube, 2002: 

197-8; and Scott 1999). 

Such scholarship increasingly appears to dominate many emerging Western intdlectuat discourses, 
certainly in relation to the study of the African continent and postcotonies of Asia and Latin America. 

This is not surprising. The most recent wave of violent struggles for political independence was in 
Africa, and the continent’s celebration of the 1993 collapse of apartheid, the brutal white separatist rule 
in South Africa, reminds us eloquently that colonialism is a raw and recent reality. Consequently, 
Osundare explained his discomfort with the very concept o~ postcolonialism as a handle for defining 

African experiences in this manner: 

,’Post-colonial" is a highly sensitive historical and geographical term which calls into significant atten~ 
tion a whole epoch in the relationship between the West and the developing world, an epoch which 
played a vital rote in the institutionalization and strengthening of the metropole-periphery, center- 
margin dichotomy .... We are talking about a term which brings memories of gunboats and mortars, 
conquests and dominations, a term whose accent is blood stained. We are talking about a term whose 
"name" and meaning are fraught with the burdens of history and the anxieties of contemporary reality 

(2002, 42). 
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Like Biodun jeyifo and other critics of postcolonial studies, there is protest over a "naming" that 
can be misread as not merely producing a sense of passing for a still painfully present past, but also 
endowing "its principal morpheme ’colonial’ with an originary privilege" in that the word "colonial" 
appears to carry the voice of the beginning, suggesting it is the moving force and the significant point 
of departure (ibid., 45-46). 

Such critics are weal aware of Gilbert and Tompkins’s reminder in Post-Colonial Drama: Theory, 

Practice, Politics, that the term "postcolonialism--according to a too-rigid etymology--is frequently 
misunderstood as a temporal concept, meaning the time after colonialism has ceased, or the time fol- 
lowing the politically determined Independence Day on which a country breaks away from its gover- 
nance by another state. Nor a naive teleological sequence which supersedes colonialism, postcolonial- 
ism is, rather, an engagement with and contestation of cotonialism’s discourses, power structures, and 
social hierarchies" (1996, 2). So it is perhaps what some deride as its "phatic" sense of itself as a nam- 
ing force, bestowing identity and authoritative referencing and definition on an otherwise blurred 

continent, that evokes resistance from a number of African scholars, writers, and activists to the critical 
perspectives offered in postcolonial studies. Is it the case then, as these scathing critics insist, that as a 
frame for understanding Africa, the "problem concerns the politics of the genealogy of theory, specifi- 
cally of post-colonial theory, its perceived imperialism and ethnocentrism, its rigidified location 
and attitudinalty located way of seeing that embeds itself with the same ease and complacency with 
which Western theories have taken over the global literary and intellectual arena, the way they inscribe 
themselves as though the world were a tabula rasa?.°’2° 

A careful reading suggests that at the core is a resistance to what is experienced as a continued imperial 
incursion, an appropriation o~ Foucault’s "subjugated knowledges" that should have been freed by these 
very insubordinate forms of intellectual inquiry and practice. Unfortunately, the troubled histories of 
conceptual journeys o{ the West around the African continent tempt scholars to jettison frameworks that 
might offer congruence with ongoing African-based scholarly traditions, with their indigenous modes of 
intellectual inquiry and critique that might not bear the label of "postcolonial" but, in fact, do share many 
concerns and practices, including the question of the continuing influences of the colonial in the colonizer 
and the colonized; questions of cultural identity, resistance, reclamation, and redefinition in colonized 
societies; the quandary of national identity in the postcolony; the structures, institutions, literatures, and 
other texts that sustain or challenge and transform the images, relations, hierarchies, and identities of the 
colonized and the colonizer. These internal struggles around memory and identity(ies) are themes that 
have occurred and continue to occur with much frequency in the memoirs, literary works, oral literature, 
and public discourses in African societies and presage the contemporary labels bestowed on similar critical 
readings termed "postcolonial" theory, postcolonial literature, and criticism. 

As emerging scholarship critiques a range of popular Western imaginaries about Africa, such challenges 
are embroiled in debates about the extent to which a focus on the redefinition of self becomes an exercise 
that evades the harsh scrutiny of internal realities and conditions. Arif Dirtik, for instance, contends that 
"in its preoccupation with Eurocentrism, postcolonial criticism has also refused to confront an increas- 
ingly audible revival of traditions that--while perhaps serving as antidotes to Eurocentrism--nevertheless 
present serious problems of their own, as the values they espouse are neither necessarily progressive nor 

z0 Niyi Osundare’s trenchant criticism, of postcolonial thought goes in many directions. His biting critique is echoed in 

presentations by numero~s other African writers, philosophers, and social scientists. 
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to the benefit of the peoples they purportedly represen.t" (2002, 613). His point is well taken and certainly 

speaks to a danger that accompanies many critiques of Eurocentric paradigms. However, Dirlik’s criticism 

does not speak to the robust, selfJaware engagement and critique of internal and external traditions by 

contributors to this book. The compelling strength of the arguments by Wole Soyinl~a, Anene Ejikeme, 

Plus Adesanmi, C~lestin Monga, and other contributors is located in their capacity to hold multiple 

realities in tension as critical and intersecting parts of the African. trajectory.2: Thus~ their eye on the 

past produces a logical relaying of larger truths and intersections in a manner similar to Titi Ufomata’s 

negotiation of her engagement with the colonial: 

I am not suggesting for a second that oppression or inequity did not exist in the traditional system prior 

to colonialism. Such a claim would be false. There was significant subordination of women to indigenous 
social structures that rendered them unequal in family, lineage and state matters. There is the issue of 
inheritance among several African societies, for example. One has to remember however, that the basis 

of subordination, for example wives to daughters of a family or wives to husbands does not parallel the 
idea of gender subordination pervasive in the literature. While a woman can be discriminated against as 
a wife, she has important rights as a daughter or sister. Secondly, the English language and history have 

Many 

records of female rulers exist irt Yorubaland. Only recently, the Regent of Ado, a major town in Ekiti 
State Of Nigeria, was a woman. There were a lot of womm~ in the traditional Oyo political structure and 
the positions were quite significant (Ufomata, 2000). 

The question then seems to concern the depth to which individual authors can burrow in the liberating 
spaces created by the tradition. Dirlik himself suggests that these spaces offer potential for much rigorous 
work. "By far the most important contributions have been those that have brought cultural questions into 
discussions of political economy, opening the way to a more holistic understanding of colonialism. Of these 
approaches, perhaps the most salient has bee~ the critique of claims to nation and national identity. 
Postcolonial criticism has revealed the impossibility of any clear-cut cultural distinction between colonizer and 
colonized, showing how the cultura! formations of one are incomprehensible without reference to the cultural 
formations of the other" (Dirlik 2002, 612-613). This compelling notion of a duality of currents between the 
domains of coloniality is simplified in Steinmetz’s description of the constitutive imperative and impact of the 
margins on the colonizing core. We cite him at length by way of emphasizing the possibilities opened up for 
reenvisioning Africa and the world through this cross-critical refraining: 

While "postcolonial studies" has been taken to mean many things, it is identified above al! with the claim 
Postcolonial 

Economic historians and his- 
torica! sociologists discussed the contribution of gold and silver from the American colonies to the emer- 
gence of capitalism in Europe. Other historians analyzed the impact of colonial products such as sugar, 

Indeed, one of the most 
vibrant areas of postcolonia! thinking has involved the reinterpretation of canonica[ works of European 
literature that are not ostensibly concerned with colonialism at all. Writers like Gayatri Spivak and Edward 

z~ These scholars do not necessarily identify as postcolonial thinkers. We merely reference vl~elr works, whicl: present 

concerns, perspectives, and methodologies found il: much postcolonial criticism. 
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Said have analyzed texts by "noncolonial writers" (Jane Austen, Mary Shelly, Charlotte Bront~, Baudelaire, 
Kafka, Shakespeare) as constituted by the colonial margin. Others have explored the ,vays in which the 
intertwining of core and periphery has shaped other aspects of European culture .... The new colonial 
studies have also started to disrupt entrenched ways of thinking about processes that are not colonial in 
any conventional sense. Historians have begun rewriting the history of intra-European state formation in 
the medieval and early modern periods as a colonial process, even though it was not construed as such by 
the actors at the time. The influx and growing awareness of postcolonials within the core societies is forc- 
ing Europeans to think about the long-term ramifications of colonialism for their own societies. Most 
dramatically, this shift can be understood as a "historical decentering" and a "reversal of colonial history" 
in which the center-periphery axis is destabilized and the "master’s language" is transformed into a form 

of creole (Steinmetz, 2003). 

Conclusion 

lnikori’s award-winning research (Africans and the Industrial Revolmion in England, 2,002) on the impact 

of African resources on European economies remains an important reminder of the vital importance of 

this trend in intellectual analysis. His research destabilizes and provides the data and evidences that chal- 

lenge settled Eurocentric imaginaries of Africa and the West and offers a most beguiling anchor for new 

work by African and Aflicanist scholars, that is, the use of this large body of critical traditions as a means 

of speaki~g back, interrogating and not merely refuting and defining the West itself via its intersections 
with and interventions on the African continent. As we conclude this initial voyage around theorizing 

Africa, it is clear that the evolving contours of postcoloniatism may offer critical pathways for future 

incursions in "refraining" Africa and the West. Clearly, there is need for what we call a fluid, polycentric 
thrust in studying the African continent, one that adopts some of the central concerns and tools of what 

is perhaps more cautiously termed studies of "coloniality" in which we reference Mignolo’s (2000) work 

on the space where the reconstitution of subaltern knowledge and border thinking takes place. Therefore, 

we reenter this conversation on flames with renewed vigor in the concluding chapter of the book, having 

allowed the reader the opportunity to engage in provocative, substantive discussions of a range of con- 

temporary social, economic, cultural, and political issues and problems that provide an informed land- 

scape flora which to demand certain requirements of a workable flame and methodology. 
As the various contributions to this book systematically destabilize the totalizing ways of reading 

history, identity, conflict, disease, culture, and the arts in African countries, we bring these concerns 

together in our concluding consideration of the value of a robust and gutsy form of theoretical criticism 

that meets the demand for new strategies of resistance and change at the local and global levels and 

supports the struggle to transform both the objective indicators of crises on the continent while embrac- 

ing the struggle for "voice," "representation," and "agency" of colonized peoples flora internal and 

external forces of oppression and exploitation. Such a frame offers a rigorous interrogation, which, as 

All Rattansi has noted, allows for the investigation of the mutually constitutive role played by colonizer 

and colonized, center and periphery, the metropolitan and the "native" in forming, in part, the identi- 

ties of both the Western powers and the non-Western cultures that they forged (1997). 
Reframing Contemporary Africa does not reify the validity of so-called African perspectives and 

voice as though they were irreproachable but supports a nuanced and transformative analysis of 

African political, economic, and cultural practice. As we show in the preface to this volume, the essays 
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’ ’ collectively expose global-nationalqocal nexus in problems of governance, political instability, and the 
: deterioration of social conditions in many African countries. Such realities are analyzed with an acute 
¯ understanding of context and historicity and with an obligation to introduce silenced voices through a 

language of discourse and analysis that embraces a critique of global reductionism without evading 
uncomfortable issues of local agency. Such a language of analysis generates a capacity, for instance, to 
confront and expose human suffering without consigning those who suffer into nameless wastelands 
of an African Otherness or suppressing the reality of their own capacities and complex, even conflicted, 

political and social positioning or identities. 
Scholars are, thus, engaged not merely in analysis that lends itself to the production of new knowledge, 

but also in acts of inscription, be they alien observers, differentially situated citizens, or authoritative 
brokers of memory and history,= and it is our hope that these goals and methodologies have converged 

in a provocative, intellectual production that confronts problematic discourses and realities in an ethical 
quest for justice, sociopolitical change, and peace in Africa. 
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http://www.neh.gov/news/humanities/2OOS-OT/exhibitry.html 



For information contact Patricia Sawin, sawin#unc.edu 962-4065 

Sponsored by the Department of American Studies, the Department of History, the Center for the Study of the American South, 
and APPLES Service Learning. 

* Image Credit: VVateroolor by Jean-Baptiste-Antoine DeVerger; Anne S.K. Brown Military Collection, Brown University Library 
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[)ear APCG colleagues: form u~ader tlxe Membership tab, Soon, people 

will be able to search {"or experts or~ particular 

coum, ries arid/or top~¢s using this director}c 

dae coming year, APC(]; ,MI] sponsor panels 

at cl-.~e usual three confk’re~ces (ASA, ISA, and 
APSA) a~ad at a ~xew one [br us: the Midwest 
I:’o]kica[ Science Associatkm meetbag ir~ April 

2012 in Chicago. PJease keep ar~ eye out fbr 

~he call fi>r proposals }br ~he APCG pare:Is 

each ot: these co~a~%rences~ The dead]~ne 

MPSA is ir~ early October, so expec~ a message 

abotat ~his in the ~ae:<~ fisw weeks, Selection 
committees }xave beer~ put together ~i)r each 

con{~rence and are l~sted ir~ th~s newsletter. 

g>laws cha~ At t}~e bu.sir~ess meeting 

in Seattle, we voted ~o approve a~ ame~dmem 

to the by--laws daat streamlines th(: process 
[~>r i:uture amendments. Per tlae terms o[: the 

existing bydaws, this arnendme~t, along with 

~wo ot}~er amendme~s that were approved at 
last year’s business meeting in San Fra~acisco, 

are subject to flna[ approval through an o~]ine 

ballot, ln order ~o e~sure the necessaU level of" 

participath>n~ we have derided to combir~e dxis 

process with the onlir~e eJectior~s {{u o~}~cers 

~ha~ will be co~ducted in Oc~ober (see be[owL 
continued on page 2 



Ll’lms~ wl~en you receive the electronic baJlot~ please be sm’e to submit a ,~o~e ~b~ ead.~ o,(i:icer positi(m and ~’2)r 
ar]r (~ rl d~ii o ~r 

()~}]cer ebcdons: Tha~ks to &e hard work of &e o~.going nominatkms commi~.~ee (ken Mer, khaus, Mamoudou 

November. For ~}:e poshio~ oFVice C}:,.ai~; the candidates are l..eonardo Aw’iola (UC-Berkeby) and A@ierme ]...eBas (American 

[.k~iversi@. For t}~e poshkm el SecretaO~ ~he ca~adidates are ]em~ifi?r DeMak) (Ca[ State--Nort}~ridge) and Da~ielle Res~akk 

(UNU.-WIDER). k~)u can ~:~ad bios and s~ateme~s ot: ca~adidaW else-where ~n this r~ewsle~er. Elections ,,q]] be conducted 

o~J~ne ir~ Oc~ober~ 

}-{ave a great semester, and see }:’o~ a~ ASA! 

Bed, W}~haker 

APCG C}mir 

The African Po]kics (}(mt’erence Greup is solicitir~g r~omi~md(ms fbr ~he Best Gradum.e Stude~l~ Paper Award in the 20~ ]/] 2 

cont:c’re~ce season. Eligible papers will be nominated tsya membec o~: ~}~e APCG (self ~ominaJo~s ~ot allo-wed)~ be wdtte~ 

by a graduate s~udent, and be presented at a~ Afi’ica~ Studies Associatio~, American Po[hical Science Associatio~ Midwest 

Po~kka] Scb~ce Associatkm, or Im.er~adom~] S~.udies Association sum.m] meeting }~eld during the 201 ~/20 ] 2 academic year: 
T}~e papers camxo~ have a co--au~}~or-whh a P}~.D. "I%~e selecd<m commh~ee (JenrJ~%r Brass~ India~m Unh~’c~siu; NahorrJ 

Ichir~o, Harva~d UrJversky; and DeboraE Brautig}~am, American UrJversky) will eva[ua~e papers based or~ t}.~.e (bllowir~g ~bsr 

criteria: 

1. Contributhm to the s~dy ot: M:ricar~ polkics 

2. ()dgi~alhy oI~ the researcb~/dam 

4. Situation i~a ~he e:dst~g literature 

To nomi~mte a paper p]ease email Nahomi Ichim) (nkhino@gov.b~arvard.ed~) wida the paper’s author, th]< and tb~e conf~rer~ce 

it was prese~ ~ed a~ =~ la~er dm~. 1 .April 2012. 

The At}icar~ Politics Con£~rer:ce Group (APCG) is phased ~o invke s::bmissior~s for the APC(I;.-Lym:e Riem:er &~ard @>r the 

Best Dissertation ir~ Afi’~ca~ Polhics 2()11. The award carries a prize o~’$50() and is intended m recognize oms~ar~ding scbof 

arship h~ Afi’~cai~ polk~. OrJy one dissertatior~ rrmy be r~omirm~ed per depar~mei~ Depar~r~:,.ents are requested to stJ>mh a 

letter of ~omh~ath)~a a~ad a copy of d-~e dissertad(m te apcg.prize@gmai].com by ]am~aW 31, 2012. Dissertatb~s daa~ were 

completed a~d accepted ~a the 201 i caleedar year are eligible ~i)r this award. This year’s se[ectkm commktee co~sis~s oi:Devra 

(~. MoeE[e~; Ui~ivershy o{:PermsylvarJa (&Jr), Desha M. Girod, Georgetown Ui~iversity; ai~d &o Onori:,.a, Yale UrJversigc 



M awe of the prod~cdvhy o£ so many d 

members, h ~s a goal of d~s newsZner 

growth @: our organization and the 

of ~he careers of our h~d~vidua~ members. Our 

members. A~]~ Mari ’I]:ipp, is about to 

a term as presidei~ o£ ~be ASA. Note also 

(page 9) d~at we are ce~ebrad,~g ~he ]0th 

A~m~versary o£ our orga,~ization d~s year! As 

p~b~ications that members such as 

Landry Signd am produci~g. [ persona~ly 

iook fbrward to picking up Sandra joireman’s 

I.of~kbsg a~ead, "a,e may wan r re consider 

role a <<print" newdetter like this plays in our 

o*ganizadon. ~’hi~e I wouIcl argue ~.ha~. there 

is good *easo~ co have some way d rccordh~g 

the orga~zt~on’s hM.ory and ,~odf~’i,~g each 

other of’ our accomp[{shmems, there may 

b~ man}:" items that are more useIhl 
placed on our i:~.ntastlc new websk~. Time 

.lob Ammuncernents, arid tt~e iike m~ght 
better utJiizd if regularly upd.atd online. So 

over the next year h~c]ude whether some co:o-. 
ce:o~ slnould be moved from the newslec~er 

our ~antasdc aew webs~te, or whether tlnere 

a~¢ ways to better Mtegrat¢ the two f)~rmats 

(w~thout too much headache fi), th~s 

PIease do ]et me know what waTs this news]e>. 

ter ~s usefhl to you. I always appreda~e your 

ideas~ 



T~e African Politics (.’.on~erence Group is vecy 

aanounc~ knnffcr Naom~ Brass o£ 
winaer of ~Ec APC(%-I,ynne Ricm}er Asvard for Best Dissertation 

in A~:rican Polidcs 2009 -. 2010 fix her d~ssertation ’Surrogates 

t:0r Go~’*nrnent? NGOs a~d the State in Ke%~a.’’ The Award 
Committee (Macartan Humphreys, CoIumbia University; Nicolas 

vrm de "~Va1~e, Corndl Uni~’rsitT; Leonardo R. krrio~a, ~k~ive*siq, 

of CaIifbrnia, gerkdey) was ,manirnous in its sdecdon @: Brass’ 

the sevea dissertations it recdvd by the deadiine~ 

’%ross takes on a critical quesdon ~n t~]e comparative poIidcs of 

~be s~ate. There is a popu]ac argumeat that NGOs> wEi]e pos- 

sibIy b.av%g short rtm bei~efits, b.ave a [oag run adverse impac~ 

on state strength and state leg~tir~acy: However, whi~e popula,) 

d~e*e is iitde evidence to suppo*t or re}ec~ the claim. Brass exam-. 
]nes the qtmsdor~ through a micro 1eveI anaiTsis ot: the NGOs 

Ke%’a, examMing the efl:k’cts NGOs on territorialio; capack% 

governance, and iegitimac> NGOs, she ~E,ds, are active it, areas 

ir~ whic}~ the state is strong. But they are also active in areas 

state preserace is weak; M these p]aces, see argues, NGOs it, 

serve to extend the reacE of the state rather ti~ar~ suppIarat 

to governm.en~s, the degree of co][aboradoa ~s extremdy stroog, 

sl~e argues, and the division becweei~ tb.e t~vo sectors is blurred 

both. io pracdce and in the eyes of poptEiadons~ Broadiy sloe 

that citizen,s that are mo*e exposed to the work d NGOs are 

mo,e ~ikely to be c,itica[ of government, and m%" even be more 

suppo*tiv~ of go~’,nment, If the government of KcnTa sui~rs 

t:iorn a p*oblem of legitimacy; she argues, t}~e £mit lies squard7 

whh the t:~dIings oi: goverm-~erm Brass’s disse~tation is ciex~’, and 

its argumentation. Its controversial conc]usior, s mark a major 

advance on our thinkirag at: tee structure of A@ican states." 

AvailabIe at: http://proquest4.trrA.com!pqdwebtdid=231789731 

I &s~d::: 1 ,~£ [~;mt :::2,~£cl?en rid::: 12010&RQT:::309&VName::: pQ[) 

TheA}iican Politics C;onf;:rence Group is very pleased to announce 

Peace A. Medie ot: t}~e University of Pittsbmrgh as tee tanner of 

the 2011 Best Graduate Student Paper Award f~r b.er paper 

V£:~ience :[,aws in :Post--conflict Liberia," T’b.e paper was 

at tee 2011 meeting of tee E~ternational Studies 

T}~e Award Committee (Danie~ Posne,; N’IFK chub; Amy Poteete, 

Concordia Uni~’rsh.y; and Lah*a Smit}~, Georgetown 

was unanimous ir~ its sdection of Medic; paper, The Committee 

so’it]ted nominations i~om pond c}mirs arid d]scussanrs 

A@ica-reJa~ed paraeJs that took place at the APSA, ASA and ISA 

annuaI meetings in 2010-2011. S~/e received six nominations, 

ofv~hich were very strong pieces ofschoIard~p~ Hot, ever, 

paper stood out~ 

~Medie’s paper seeLs to explain wE7 police officers ha Liberia view 

ate fi:)r tb.e courts a*~d others as issues fi:)r commu~sities to deai 

~dth outside oft.he fbmml legal system, ’This is a question ofg*eat 

importance in d~e 1h,ed experience d maW ~x-ncn in Moratoria, 

the capkal ot: Liberia w}~e,e Medic’s research ~s ~bcused, and also 

ar~ issue witlt hx~portam- d~corcdcal implicador~s fbr oar ur~der-. 

standing @: t}~e gap between ~brmal rules and their 

Medie tackles this issue with a series of135 structured ]r~terviews, 

inci~ding 48 with poIice oKlcers. Her cormh.~sion, that rape 

treated diI}i:rer~tiy because NGOs have pushed }~ard ~:or it to be 

takea serk)usiy aad criminaiized, o~)rs hnportanr lessons 

roie of h~ternational norms and pressure bn tb.e ew::~iudo*~ of legal 

practice it~ devc]oping nations. It~ sum, Medic’s paper draws upon 

czar a~d important rcsea*ch question," 



De~ldline for p~lper arid pand s~bmission: October 3, 2011 

April 12-.15, 2012, Cifica~o, II. 

Pape~ St~bm~sion Deadline.* October 7, 2011 
Poster Submission De~d~hm: December 2,201 ] 

2()t~ to 22hal.June 2012, Edinburgh Scotiand 

The global f~nanciaI crisis, cominued concerns ove~ terrmism, 

the pro]ec~]on ~::~ %%ster~ power into Daq and A~Banis~an~ the 

growing sigMf~cance of China and the emergence ~::~£ the G20 

states as mak:,r piaTcrs, and polificai E’eVO[U ck)n in ~he Middle F.as~, 

are amongs~ the challenges s}mping conr.cmporary ]n~e*na~iona~ 

rdat.]ons. Power is c}mnging. AII~mces are being rcconfigured, 

and h~stitm.ions are evolving. Security ctm1Ienges are being 

Ia~.ed in a variety of ~reas h~cluding t}nougt~ tec}molog~cai change, 

healtt~, natursi disasters, and ~:ood 

In addr.cssing tt~ese issues, h~ernr~fionai Smdk’s is chr~racteris.cd 

by diversi~: This inciu&’s diffi:rences in how gIobaI chalIenges are 

understood. [)iv~’rgent mett~odological ~ppro~ches shr~.pe ~e wa7s 

h~ which d~e substance of these global chai]e,~ges is analysed. In 

mrm competing tmderstandi ngs lead ~o academics o£ffri ng distinct 

responses to pressing issues in con [era porary gk:,bal poiic~cs. 

"~,,% invit.e papers and p~lneis which expiore diversity" in the disci-- 

pline, p~m,ticular~7 in *~la,tion ~o how competing approaches 

anti unders,tand contemporary g~obal challenges, ~md how 

competing approac}~es have ied to quite dff:}’erem, proposals 

responding to ~ose 

Wb esp.ccig~iiy ~vIcorne propo.~ais f~/r paneL~ which consist of a 

div<qrs<" groupir~g of sct~olars from vr~rious courm:k:s and regimes, 

from diffc~en~ ca~cer s~ages and wh~c]~ represen~ both genders. 

Joint subm~ssk)ns from ISA Sections and B~SA working groups are 

~van~)[7 gncou raged. 

First s~bmissh:)n deadline: October 31,2011 

Global DevJopmenr Studies in~ends ro pe.biish a speciaI issue 

theore*]c~ and poIicy ~rnp1~c~t~or~s of the emerging economic and 
st*~tegic.~ rd~t~onships bet.ween CltJrm and d~e Ai:iican *eg~on. 

Submission of’ Abstract.s: Interested con~.ributo,s shouid submit. 

their abst*~cts ofno more tlmn 200 words ~o dm managing eclitor 

no Iatd than October 3L 2011. In addition to the proposed title, 

each abstract shouid inch.tale tt~e objecfiv<’s and organization o~: t~e 

study and t~m conceptual ffamework~ 

Submission I)eadline ~br the First Draft of F.acb Article: The }]~s~ 

draft of each article s]~ou]d be submitted for e>:cernal rev~e~v no 

ia~e r tB an Dece tuber 31, 2011. %to a*~onymous reade~~ w] [i ~eview 

copy oi: d~dr manuscrip~.s in Microsoft ~X:orcl. 

M~iling Address: Managing EJito*; Global Devdoprnem. Studies, 
Internat.ional Developrrmm. Opdons, 9~2 Falcon Dri~’, Largo, 
MD 20774, United States oi: America~ 

"Ik:i: 301~350~3910; Fax: 301-350-1056. 

’H~:m~:: Representation arid Renewal 

August 3i) - September 2, 2012, New Orleans, I.A 

Subm issim:~ Dead.line: ]I)eeembe~ 15, 20.~ 1 

For more h:~fl:)rmath:)n: http:i/wv,,w.a[.sanet.c.rg/c :)ntci:~t....7:? 0 i:9. 

cfm?navI[):::988 



’HR~ At’ricaB Studies Associadom ir~ coot> 

Arr~nB~m~nts Corn mkre~ ff~r ~]~¢ Annua~ 

d~e opportunky r.o expiore goven-mnc~ 

anti development at American Unb-ersity 
in depth or go behind d~e sc~nes to 

about research resources at the Library 

C’.ong~ess and ~}~e Smh}~son~an Museum 

of Ai:iican Art. ’]Tt~e ASA ~opes tt~at 

meetings will a~ract new constituencies 

and £~cilitate connections witt~ po]iW 

makers in DC.. Because th~s ~s the first 

time work~shops are bring o£{~red tl~q~ are 

bring o£ffred ac ao cost bu 

was ~usr. extendd b7 ASA. 

The third amreal Achebe Colioqaium on 
Africa wili be bald a~ Brown 
Providerace, Rl~ode IsIarad, USA Dora 3-4 
December, 2(111. 

T’he themes of the confcreace 

include: "1"be Arab Spring: Cballeages 

Darfar: Tbwavd sustainab]e peace; aad 

SoutD~ern Sudan: Obstacles f~dng the 

world’s newest nadon. On Day two 

and ~ts presence ~n Africa, Zimbab~" and 

ff~e pov<r of ti~e written word. 

’H~e Achebe Coiioquhm~ wiil bring ~ogether 

of}~ciais from AD~can goverrm~envs, ~¢ 

Uai~ed Nations, US goveromenc, d~e 

European UMon, members o~Aff~can cirri 

sodeb’, incevaadona] l~aman dghts organi-. 

za~]ons elections *s~onitoring groups, writ-. 

ers and opinion leaders, and resea*ch and 

poIicy institutions ~.o dd~beraR" on ~he 

impou.ance of sustaJMn6 Africa’s t:iag~i~ 

democrades. 

Out ofthe Past, Im.o ~he 
P, efiect]ons on the Middle Eas~ and Aft]ca 

Novernbe~ 3-.5,2011 

Key Bridge Marriott Hotel 

~ Keynote address By H, E. Barharn Sa]ih~ 

Pdme Minister of tl~e Kurdistan Region, 

~ FeaRned presentations By top pol~cymab- 

ers aad scholars, 

" Roun&ab]e discussioas on "1"urkev as 

a Democrat.ic AII7 unde* t.i~e AKP and 

Ti~e Saddarn ~E@es, ] 978-.2001 : The Inner 
Wor ki ngs of a Tyran t’s 

~ [)arMs w~th t}~e hstest academic research 

on ~"rhe Egyptian Feminis~ Mov~rncnt.," 

"Museveni in Uganda," "’I7’}m Hidden Imam 

and K}~orndni’s RevoIudoni’ ’~CJvil War ira 

Libya," and many more in Middie 

and AfficaB studies, aBd relayed discipIines. 

" Baaque~ luncI}eon and pro~cssJonal 

working reception. 

" Displays by publishers o{" t]se latest aca-. 

dem ~c 

For more information: www:asmeascholars. 

org 

HONORARY DEGREES 

The degree DLit.c et Pt~il (Hono*is 

was con£t.rred on ]oaquh-n Chissano ibrrner 
President ot: Mozambique at a ceremony 

t~eId at ti~e Muckieneuk campus on 
24 May 2011. ’]2"}~e Unisa Deparmwn~ of 
Political ScJeraces iraJdated ~?w awardiBg of 

tI~is ~onorary degree co Mr C’.~flssano M 

recognition of his service to Mozambique, 

Mr Chissano served his country 

Mozambique as president l:or aImost 

teen years and iefi of}ice v&mrar~ly 

February 2005. Mr (}hissano continued 

to serve the condneB~ of Afl:~ca ir~ various 

capacities sir~ce ieavMg ofl:~ce. In October 

the ideais of good governa,}ce a*}d demoo. 

peace, reconciliation, stable democracy and 

economic progress to his coant.u. It is fib. 

dng t.t~a~ Lkflsa and ~he Department 

Polidcal Sciences should also }~onour Mr 

Chissano by awarding }tim its hi¢~est award 

¯ - an Honorary docto*aI degree. 

orary doc~orai degress ~<’re iBidated by 
ti~e Deparm~env @: PolJdca~ ScJeBces 

services rendered to Africa. The first was 

an hoaorary doctoral degree awarded to 

Colin I,egum ~n 2002 ff)r his writing aad 

publishing on Africa, the second was to 

Sir Ketmnile Masire, ibrrner Desidenr of 

Botswana i?)r his services to that country, 

Hany Besada Ms just moved ~o ~?~e Nortb~ 

South IBstiv,.~te in Ottawa to ~rk or~ 

University’~ Sastahaabi[ity Research GranE 

{20I 1--2012) whicI~ will support a proi-. 

ect, ’Coliaboratiw Provision of’ Low-. 
Carbon Dist.ribut£d Energy in Dcveioping 

Coun~rieF’. Sanya Cadey and Lauren 

Mad,ear, are also prJncipai investigators 

on tI~e pro~ect. JenraJfbr, Sanya and I,atll:el~ 

t~ave also receiwd a 56(},(}00 grant from the 

Mhsui Em,@roBmental FuBd ~:or the same 

pro) cot. 



Africa and Namibia fbr d~e USAF Insdr.ute 

ofNational Security Studies (INSS), the 

US ArtW Enviromnental Policy Institute.e, 

~he Defk:nse Logistics Agency’s DeDnse 

Nation£ Stockpile Centen and the US 

(.;eoiogical Survey (USGS). Upm, sub- 

rnkting the research repor~ ~he USAF 

INSS publid~ed £~e researd~ paper: 

Soutbeca Africa and Potential Coafl~cts 

and Partnecships," ENSS Resea,-ch Papers, 

2010. 

Kunya ovur the paso fbur years. Ygkh 

Cheeseman (Ox~:ord ~k~iversity), LeBas 

has ~Iso been coo*dinadng ~ ~arge DF~D.- 

Rmded pro}coy in Nigeria. The centerpiece 

of’ this research was a December 

survey oi: over 2500 respondents in 

Nigeria cities. The intent o~ this research 

such as levels ~::~ Hoience or locai 

belie~ in democratic iostkudons, aad 

Commonwealth Studies, Unive,~ity 
of London) has completed his disserta-- 
don: "The C.ongo War & tt~e C.hanging 
Dynamics o~’ Ugandan R~iadon~ wdtt~ 
MuIdh~eral Agencies," 

dissertation (with distinction) at Co[u mbia 
Universky aad began (August I5) a post-. 
doctorai poskioo at Princeton Universi~yz 

Jo[m }:hrbeson ix under contrac~ 

fif:d~ edidon of’ ~/7k’a iv 
which shouId be ore. ]ae 20~2 or 

20] 3. There will be some new ~.opics and 

ters. 

A,tdrew Iawre~ce has been ~{warded a 

two-Tear research ~][owd~ip at c[~e Vieana 

ScBooi o~ Iatemationai Studies from 2011-- 

I3, where he wiil be writing a book on 

gh::~bai governance, t-{[e may be reached at 

And,e~:Lawrence@da.-vicnna.ac.a t 

Adden~te LeBas has bst published From 

Pm~est to /krde’,’: ParW..i~U/di~g ~nd 

Universky Press. The book drav~s on 

more than two years of extensive i:Mdwork 

in Zimbabwe, Zambia~ and Kenya. It 

provides ao account ~br varJatioo in c[’~e 
strength and cob.es~on of opposJ don parries 

~n democratizing Africa. In ot]~er news, 

L.eBas has coatinued her work on d~e 
organb:adoa and effects ~::~ polMca[ Ho-. 

~er~ce, which lms consistcndy taken her ~.o 

S~affa~ L L~dbe~g has been appointed 
as Program Chab (mged~er with 
%ju Ohmiyrm, U of’ Wisconsin) fbr the 
the 55th Annual Meeting o~ the AfrJcan 
Smdie~ Associadom tha~ vdli be heId 
Pbihdeiphia, I>A, No~vmber 294)ecember 
2, 2012. 

]La~te~ Mace.can was promoted whh ten.- 
ure at Indiana Universky in Ma> 

Sartor] Best Book Award from d~e APSA 
Qmli~.a-iw and Multi--Method Rcsea*ch 
Section. 

S~sa~ute M~elI~r (Visiting Researcher, 
Boston Unh, ershy) has reccndy given 
talks on geiigion and ~Miitics in Kenya 
at ao SSR(~iBerkdey Center %brkshop; 
at (]corgctown UMvcrsky on ReiJg~on, 
PcacebuiIding, and Deveiopment work- 
sBop; ac the Berkley Center oa MarcB 4--5, 
20]]; and at. the US Instim~.e of Peace 
(USIP) on <<Kenya and the ICC" ibr a 
USIP Kenya Working Group Meeting on 
Approaches to Ending hnptmiw in Kenya 

on May 4, 2011. 

Jeff Pallet (PhD Candidate, Universky 

oi: Wisconsir>Madison) "will be in Accm, 
Ghana fi:)r t]~e 2011-.12 academic ycac 

as a SSRC:--Iateroadona] Dissertation 

~]ed ~Ghana~ao Skims: C:oostructing 

Democracy ~n Uaexpected Places," exam.- 

ines the variation in politic~d accourm- 

abiiky across slum communkies. Fie will 

be a~:fiiia,ted wi:h :he Ghana Center fbr 

Democratic Devdopmen~ in Accra. 

Laa~dry Sig~d (StaMbrd Universky) 

h,~emadonaI [>}~D [)isser~ador, d 201 ] b7 

ti~e C.enter i:br [nterrmtionai Studies and 

Research (<’.I).RIUM) for hi~ d~ssercadoa 

entit]ed: PoiimvZ /nnos~vUon: 715e R:d<’ :j" 

A~w~ in :be t/conomk’ DevH#pn~en~ El" 

~fi@u (w*M.en in French and delL’rid-. 
cd in February 20]0 at ~he Lkflvcrsity 

of: Montreal with Mamoudou Gazibo 

as adviser and Nicolas Van de "~X’~ai~e as 

outside reader). He is also a recipient 

of ~I~e 201 ]-2013 Bandng Postdoc~ora~ 

FdIowship Da<{rd (~} 140, 000) from the 

SociaI Sciences and Humanities Researd~ 

Coundi (>~ Canada~ cuneo~iy hosted by 

c[-~e Center on ]i)emocrac>v [i)evdopmenv 

with Larry Diamond as adviser, l{e has 

:ecem-~y punished an a*dcb and book 

chapter (refkr to recent publicadons) and 
his book, L’ ,~q~7~dL) e~ le.r ins~;;~ut;;ovs 

A~iiqme: Z~n, er~encgs d*,ok~tion et bi~’#* wiI~ 
be released in 2011 by ,5 . . 

Ai]{i Marl Tripp (Universi ~; oi: Wisconsin- 
Madi~oo) wiI1 vakc over as ASA pres~deo: 

in November 2011. She recendy smr~ed 

serving oa ~he advisory board of ~he Sod£ 

Science Research Counci]k Fe[h::~vship h~ 

Peace, Securi0, ~md DevUopment P*ogram 

in Affica~ She aho became ~ member of’ 

the Cound] on Foreign Rc~ations. She 

is running a Mdbn Foundation Rmded 

Sawyer seminar 2011-12 on ~’:Globab, z{don 

and ti~e New I>oiitics oI:%%fomen’s Rights," 

’]7}ipp conducted iMdv~ork in ’]ThnzarJa 
ar, d Ugar~da this past summer oi:2011. 

Mi Yi~ag Yoon received a F ulbrigh t research 
grant to study }(.orea’s bilateral o~f]ciai 

developmeo~ assistance to Africa. S]~e is 

based at Sookmyung Women’s Universky 

in SeouI um.ii the end ofDecember 20] ]. 



Cemral African Federation), sh-nila* linguistic and cuitu*ai corrmmni-- 
ties, and similar economic, geog*apbic, and envi,onmenmi £’amres. 

KatMeen Han~o~’k (Liberal Ar~s & B~remarional Sw.d~es, Co]orado 

v,,orldng on, southern African economic b~teg,adon. I arn pardcu-- 

the Soud~ern African Customs Lk~ion (SACU), the Southem At:Xcan 

Dewlopment C’.ommunity (SADC), EI>A aegodatior, s, and/or ~e 

roIe of’the European Union in economic integration in ADieu. 

Persons specializing in peace and conflict issues are invked to become 

involved with the Miica Peace and Conflict Ne~wo,k {APCN} and 

have access to ir.s resources on ww~:afficapeace.org 

APCN websi~e, it is possiUe to submit a*ticles, research findings, 

pracdtior~er reports:, film and book reviews:, conii:rence reports and 

]T you are interested in volunteering, i~nding a practicurn site, pub~ 

[ishh~g on ~he APCN networi4 e~]~ancing your o:mfiic~ resoiudo~s 

building organizado~s~ or simply f]ndii~g tboug~A~l and sei~sidve 

[o~ormation on Afl~can re]ated issues, piease check out our webske 

and conr.act Niki Incorvia {niki.inco*via@affic@eace.org) o* Carlyn 

Jorgensen {ciorgensen@afficapeace.org) to learn more abo~t becom-. 

ing invoh, ed. 

Colleagues and Friends: 

Association by scboiars o£ Zambia. In addition, Zimbabwean 

meetings }~ave been organized by Thn Scarnecchia and V/cndy 

U, ban Mead. 

Tim Scarneccl~ia and I haw discussed the possibility @: creating one 

associatior~ t}~at combir, es schoIars x~rking or, Zambia, Zimbabx~w, 

Association {or ZA/A). g’~ hope that such ai~ organizadoi~ would have 

a gcea~ impact on ~]~e work o~ schoiar~ both in NortB Amedca and in 

the Zambezi vegiom C:ur~vnd> there is a ]ack o~ a North American-- 

based scholarly g~oup ~]~at works ~o suppor~ ~esearcb. o~ the coun-- 

tries of’ the Zarnbczi region. These counuies strafe a similar colonia~ 

hisr.ory (a]1 were colonized by the UK, and iater fbrmed parr oi the 

The success of’ groups such as Central African S~udies Association, 

the Wes~ African D,:search Association, and cite %n~anian African 

&udies Assodavion demonsFa~es the potential to buiid reIationsbips 

among sc~oIars in North America and in t~e region, ~o identii:) 

ing sources from donors, and to promote diaJogu¢ and cooperation 

between schoiars in ~he Zambe~i cegion and ~hose based in Norvb 

A medea. B~ addition >:) d~aring infi::~cm ado~ abou~ our various 

ariy e~Meavors and sponsoring Zambezi-.re[ated panels at d~.e am~ual 

ASA meetings, ou~ goais cou]d h~c[ude caising ffmds ff, r schoiarsh 

~br Affica~ students ~::~ study ~n Nocrh America and organizing 

Zambezi--re~ated conD,ences, raising awareness about d~e region, 

and discussing v,,~ys to influence Nord~ American poliq~ to~q’u’ds 
,%ion, V/c could also establist~ connections wid~ existing scholarly 

organizations based in the region, such as d~e Network fbr ltismricaI 

Research ir~ Zambia, and Zimbabwean, Zambian, and Maiawian 

sc}~olars and students at various universities ira Soutberra Africa. 

The ADican Studies Association bias kindly accom- 

modated our request f~::~r an iMdaI meeting durhag the 

antauai meetiog at the Marriott ~(’~rdman Park 

Frida> Nov. 18,2011, 7:00pm--9:00pm, MB Balcony B~ 

"I]rn and I took the initiative to organize the initial meeting 

ZASA, but wc hope that a~ o~’yo~ p~ay ar~ ac~vc role Ji~ 

tJorL at-~(~ so~le 0~7 ?Ot~ cor~s~(~e*’ ~a~-][t-~g t.}~e xssoc~at[or~ this }¢ex~, or 

in J:[tture years, I~you are no~ al-~ie to attend, but. would be ~n~e~est~d 

in beirag part oi: ZASA, please let T’im and I know, and send alor~g 

~We envisage a two l~our meeting at every ASA. Some ot:tlle activities 

during vhese meetings could incIude: 

¯ -Report back and discussion </cutretat events i~ c[~e rcgicm 

¯ 4[~xpiore waya to haf]uetace North American policy tegardi,~g d~¢ 

¯ -Discus~ schoiady collaborations and research opportunities 
¯ -Zambezbrdated panels at d~e new ASA 
¯ -Discuss opportunities IB* *esearcl~e,s and atNanced students from 

t.I~e region 
¯ -Disphg recen~ books published on the region. 

-Book iauraches arid a~<~.rds fbr books arid articles 

For tile scheduied meeting at tills year’s ASA (2011), we will ilosc a 

discussk)n on current events in regio*~ (in particular in Zimbabwe 
and Malaw0. In additiom we will discuss issues related to t]~e ~bcmd-- 

ing of ZASA, inciudhag: 

--Ai]~ance~ witl~ sc]~o[ariy organizaticm~ ira ~he regiota 

--Funding ideas and membership l~es 
--An imerdiscip~inaU director> or a "linked--in" sort o£ directory, 



--ZASA O£{]cess 

Please l<- us know it you want to add 

ested scholars w~o ate not on t~fis list, 

David Gordon, Assodation Pro~’essor, 
African l!t]smr> Bowdd~ Co[iege~ 9900 
College Station, B*unswick ME (}4011, 

Tknon d-@ Scarnecchia, Associate 
Prol~ssor, Departmenf. of: Histo*}s Kent 

State UBive~rsiK$,, 305 Bowman Ha]i, 
Box 5190, Keat~ OH 44242-(~001. 

Bec@kent.edu 

Thu.rsday, No.ember 1.7, 7:30 PM 

help o~" ~ur@er Jolm Harbeson, 

Wi’~ w@ almour~c(’~ the whm(’xs of our Bes~ Book 2010 and Best, 
AKicle 2010 Awards, The Best Book 2010 Awed Committee 

Pierre Engleber~, Pomorm C(tege; GMa I..ambrighr, George 

(.7~ivers~u: Ha~u,ey G]~ckmam HaverR)rd College) a~d t,}~e Bes{ 

2010 Awa~’d Committee (Chair: Adr~enr~e LeBas, American Unive~sky; 

PMip Roessler, ()xf%rd UMve~sky; Susan ’l’}~orn~on, Hamps}ire Co]Dge) 

Adeba}o, Adekcye. 2011. 6hV l%~a:eh:G~i~ 

~ etcher. 

B~me,, Gret.chen ~md Scott %ylor. 20 

Boulder: LyBne Riermet Publisher~. 

Branch~ A.dam, 20I 1. Disp!a<;~a£ 

~M,’~h:*’~ ~%~m£~. New York: 
Universiw P*ess. 

Hr~.-veB: N2~ie UBi,:e~rsky Press. 

/Job:); N{:w York: Rou~edge. 

(RH:&eI, ]}-{e~:Mette. 2011, 775e 

lMMeg, Joseph. 2011, H~£UsT£ 
£~hicai StaM Chic~go: University 
Cl~icago P*ess. 

~ Joiteman, SaBdra Fuller~on. 2011. 

(i][~.s~a~ed c’d,)~ Ox~brd: 

Jonas, Raymo*~d Antimony. 2011, 77m 

~l:: :{% +~(’e~:~l~::’e’, Carnb~kJge, Mass,: 

O~tT)rd UBiv P~x:ss. 

>~*,erO, :j" i~’.dii:~:c~" : A(kn’M<~ 

(3ambridge: Cambridge Universky 

Pres~. 

Lynch, Gabrid~e. 201I, 

C~icago: Univers~w d Chic~fgo Press. 

~ MarnpiH> ZaNmtiah C’,~¢tian. 2(}11~ 

(3omeI~ {.Jniversi~ Pre~s. 

Mc()overn, Mike. 2011~ Bi’ak~q~ 

(}.;~c, dTPoD’e. Chicago: UniverskT d 
C]icago Press, 

OriBrd, Anne. 2011. [s~ers~adot~aZ 

Cambidge: Cambridge Uni,:ctsity 

canUnued o~ page 10 



AD,eman-.Duah. I. (ed.), 201 l, iW.%~n~s 

oppoymnhh’s in ,Jfiiw, Bou[dec; 1,ynne 

Bach, Danid. &:Gazibo,Mamoudou. 

.:-{f!’k’a nnd Sh’yond, Koutledge, New Ybrk. 

Bauer, Gretchen and Manon ’]77emblay 

A (global Ove~wh’~x’. OxGrd: Roudedge. 

Bdnh~, ]. & Vabd, E (eds.), 201], Social 

Stanfb~d I.}niv~rshy Press. 

Burr~dl, R & (.;errits, A. (eds.), 2011, 

Democratic’,; Roudcdge. 

t:%b., M~S~ & KroeMg, M. (ds.), 2011~ 

7~’c handhooh ¢f nadonaZ /eghL<~:~ies ," 
a gtoba/ su,vo~ Cambdd%’ University 

Press, C.ambvidgc, 

Men, J. Q Barton, B. (eds.), 2011, 

ne~s m’ co%oeho~,u? Ashgace Publishing. 

Obadare, E, & Ackbanwi, gg~ (eds.), 2011, 

Roudedge. 

O’Bam-~on, B. &: [~oth, J. (eds.), 2011, 7;6e 

kg.,ok#lon q/" d~e Res/>omibi/i(y 
lrni~6fi’~:~ Dmles? Rou ddge. 

Rtmge, ]. & S]~ikwad, ]. (eds.), 2011. 

(cds.), 2011, ./-{/~’h’a and 

M:acmilian. 

t-qam~itoo, A~ & Kroom C. (eds.), 2011, 

~{fiic,2n p,2diamenuO’ r@rrn. Rou dedgc. 

African Affairs, 

Volume 1 lO. Issue 439. April 201.1. 

Abbir~k, ion. 2011. P, digion M publk 

spaces: l:’;nmrging MusIin~-C.l~ristian 

710(439)~ 253-274. 

Bauda~s, VJrgioie, & Gregory CBauzal, 

201 ]. The 2010 coup d’dcat in Niger: A 
praetorian regulation o1: po]idcs? 

.~(thhu, 170(439), 295--304. 

C.ameron, Geoffie}c 2011. F.mergir~g Africa: 

~How 17 courm:ies are ieading the way. 
,.!fiq,:wn ~{,~girs,. l i()(439), 305-30(L 

Cruvd[ier. ’Ig’hierr> 2011, ]udgh~g 

Judging tq~smry: Bd~bd 

recon c [(hth::mI.oca] kb~g Trand dona[ 

jusdce: Inte,vendons and priori-des af:ter 

mass vbl~nce..df!’k’~n ,@h:~, / ~0(439), 

307"-.3 ] 0. 

Denne}; I,isa. 2011. Redudng pm, erV with 

teargas arid bator~s: Fbe securky-devd- 

oprner~t nexus in Sk’rra Leor~e. 

.d(/hix,, i/0(439), 27%294. 

(;ebrewo[d, Bdachew: 201 I. War and Peace 

312. 

Jcrven, Morten. 2011. Users and p*oduc-- 
c’*s of: Mi]can income: Measuring the 

progress of Afiican econombs. 

.A.(,ghi,~u, i ! 0(439), 169-190. 

Kalaora, ],~a. 2011. Pioneers, SettIers, 

Aliens, Exiies: Fbe decoionisation d 
whke idend~y ~n Zimbabwe. 

,.{ffah:~, I ~0(439), 321-322. 

Lunge, SbL 2011. Gold atad governance: 

l...egai hqusdces and lost opportunities 

233-.252. 

Obadare, Ebenezer, & Iruka N Okekc. 20 

B]omdical ioophobs, distrusted state, 

arid the politics of HIVIAIDS <cure> 

ir~ Nigeria~ ,@’k~n ,@h’s, ~ 

191-211. 

’]7’keca, Kristof, & "Ibm de Herdr. 2011, 

Real governance bep:md ~he <failed state’: 

Republic of c[~e Congo..,<~fWcan 

110(439), 2~ 3--231. 

~blume 110. Issue 440, July 2011, 

Banegas, Richard. 2011. Post--dection 
sis in cgte d’Ivoire: The Gbonhi war. 

A/)h’as~ ~O*hi,s, } i0(440), 457-.46g. 

Bassett, Thomas ]. 2011. Winnir, g coaii- 

don, sore loser: C6te d>I~x~ire’s 2010 
presider~dal elecdor~s~ ,4JM:w~ 

//0(440), 4d9-479. 

<’.]qarbonncau, Bruno. 2011. Securing 

A£dca: Pos>9il 1 discourses on terror-. 

ism. ,@V#a~ ~/]hi~,, £ ~0(440), 506-.507. 

]--{]rschmann, David. 2011. Beyond 

hyb,~dkT: Culture and ethnidc7 ]n the 

Mauritius Revem.~e Authork}c 

,.{ffsh:;, 110(440), 417-437. 

Holslag, Jonathan. 2011, (J’.}flna and the 

coups: C:oping w?rh political insmbff-- 

~ty in Africa, .i~f!’£’~:~n ..~i~)i~:r, / 10{440), 
367-.386. 

Kiopp, Jacqueline. 20 ~ 1. Rd:ugees, d~e State 

and the Po~Mcs oi: AsyIum in Afiica. 

.~f!@uv ,~,(~%h;~, [ 10(440), 503-504. 

],indemam,, Stei}m. 2011. gust ar~other 

change of guard? Broad-basal po]idcs 

~f!’ic,2~ /{([hhs, 1/0{440), 357--41 

l..iodle> Anna. 2011. Lkderstanding the 
Somalia C.on~]agradon: Idendt> polki-- 

cai Islam and peacebuiiding. 

.@i~x, Z ~0(440), 514.-5 
cominued on page l 



African Conflict &: Peacebuilding 

Review 

~Da|ume 1. Issue 1. Spring 2011. 

Bah, Abu Bakarr. Mark Davidheiser, Ni klas 

H~idn, &: ~]}icia Rccl~k~r 

201 I. [nt*oduction to ACPR: Af}~can 

Conflic~ in G1oba~ Perspective. 

~ Mahdi Abdi]e~ 2011, Somali and 
t%thiop~ao Diaspovic F.ngagcment 

71 --99. 

Manyak, ~I~r*eI~ G, & [saac-%hsswa Katono. 

2011. Impact. dMuitiparty Polkics on 

I ~ocal Goverm-neB~ in UgaBda. 

8~3g. 

Meger, Sara. 2011, Rape h~ C’.on cem povary 
vg~v&re: The Rob o~ GIobaiization 

h~ xX&rtime Sexual Vio]eoce, 

100-.132. 

Ogeng~b Fzedr~ck. 20 ] ], Mugabg 

Must Go: ’Dxmai Meanings o~’ the 

Representatior~ of ~e Zimbabv<an 

African Journal of Political Science 

and International R.elations 

Volume 5. Issues 2 - 7. 

Akir~dele, S E 2011. [ntra and inter party 

pos>elect~on crMsliT:ud management 

in a ph.Falisdc democracy: Ar~ x-ray 

of ~E¢ Nigerian political ian&cape. 

Aldnde[e, S % O O Adeyemi. 8£ K A[uko. 

2011. The myth :rod rea]Ry o1: women 

in poIirics: A d]scou,se of: the core 

issues. .@iicro~ ./our~/ 

5(4), 190-207. 

Akingbade~ B O. 2011. 

ties and ins~abili~7 in Oyo State in 

the Nigeriao Fourth Republic. 

Amara%bm D A. 2011. 
rorism :rod secu*iw d~rea~, in Nigerigs 

Niger Ddta: An o~d p*obIem tab- 

ing a new dimension. A/Hcfg~ 

]@’iado~F, fi(4), 208-217~ 

Anedo, O A. 2011. Ft~e plr~ce ot:poetry 

coo~emporary Chinese and ~gbo po[i-- 

,2~d /nhr~,2do;,~£ t{’H::tio~s, 5{6), 271-- 
282, 

Ard~m, J L, &: M K NsiaK 2011. 
Cont.emporary approaches to sustain.- 

able devdoprnerm Expiorirag critical 

innovations in vradkior~a~ leadership 
in Ghana. /~fi~D:~:z jo~sr~;:U U: Poihic,£ 

5(5), 245-253. 

Chigora, I% T (;u;mra. & J 
Mutumbmanzou~ 20I 1. T’b.e c]~alieng.- 

es i},dng opposkion polidcai parties 

rma[ Zimbabw~ vdthM 2000.-2008. 

:,~:r~adot~a: RM~Uot~:, 5(7), 358-.366. 

Chukwuemeka~ E ~ O, R Anazodo, & 

H NzewL 2011. Soch~ conflict 

tt~e Soutt>South Nigeria: Implications 

fl:)r t% reign in vest m ent. z!f!’ica~,~./#u 

h’hui,~s, 5(6}, 335--340, 

Eze, M C. 2011. The political economy 

conflict resolution in :, nam*:,I *esource 

economy: TI~e case of Nigerkfs Niger 

5(3), ]52H 58. 
E.zdiora, B, & J O Ezeokana~ 201I. 

dona] practices i:o the home on g[r[-- 

ch ]1d% in retest development ]n 

Ezirim, G t";. 2011. Resource gore> 

nance aBd conflk~ iB ~t~¢ Niger 

ImplicatioBs ~)r tee GulL: of Guinea 

Region. ,.~fi’ic,~, jo~:’t;:~/ q/’ PoiiUca/ 

5(2), 61-.7I. 

Forje, J W. 2011, Bvfllding from below 

and deepening democ,acy as alter-. 

nadve strategies ~b* povezty a1IeHa-. 

don and sustainable devdopment, in 

Afiica: Challenges and opportunities. 

(.]undu, C; A, 2011. Nigeria’s experience 

in dea]h~g wkh pubiic service erhicai 

5{3), 146-,151. 

Jaja, J M. 2011, Women in d~c devd-- 

opment o~ Ibarfl (Opobo) ldngdo 

m: 1990 ro 2000. ,~}<Sbta~ 

Z@/aUo:zs, 5(6), 331-334. 

James, t:: A, 2011, ’]7"]~e Nigerian civil 

war, I967-1970: A revolution? 

James, F A, U javaid, A NJi, G A Gun&, 

M C Eze, & E D Nakpodi~,. 2011. 

agement in Nigerian pubiic s{:rvice. 

Javaid, U. 2011. W~r on ~etror: 
appr&en~h::ms, /JjM:’a~ .l~:,ur~,U ql" 

continued on page I2 



KJbikyo, D, 201], Fiscal impac~ of prM~- 

d~adon ]n Uganda ] 992-2007~ 

men c b~come securky po[iuy in Ghana: 

92--102. 

Lotshwao, K. 201 I. T}~e ~x~’akness of oppo-- 

sidon par~ies iB BotswaBa: A 

doB fbr more internal-parry democracy 

in ti~e dornir~ant Botswar~a I)emocradc 

I03--111. 

l...acien, N. 2011. China’s pronfise8 vo Afiqca. 

h~:rnaUovai R:L,gUovs, 5(7)> 367.-370. 

Luqman, S. 2011. I)emocradc governaBce 

and the managemenv of’ 

Nigerigs Niger DeIEa; PoIiqy opdoBs and 

83.-91 ~ 

Mugb.anda, M. 20I 1. Inquiry 

ODA--m]gations link in SSA coum-r]es. 

lnt:rn~&.~£R:/~siom> 5(4), 164--173. 

Nakpodis, E D. 2011. Eariy ctdldt~ood 

education: Its poiicy t:brruuiation and 

impJementation in Nigerian education- 

I59--163. 

Ndi, k. 2(}1I. US policy, of’ capitaliza~.ion 

and its discontents in Africa: A post-- 

b’la,xis~, reading d pos~.co]oniaI respons-- 

es in art, f~hn and 

/~fiq<:wn .~u~w,£ £F :t<:gUc,£ ,5"c/:nc: and 
/~::rn,~dona/RM~don.,, 5(3}, ] 32-145. 

Oguadde, F O, O Ayo, S G ()dewumi, 

& (70 Aigbe. 2011~ C’.hal[enges and 

prospects o£ physical devciopmeat coa-- 

m::d: A case s~udy of FesEac 37bwn, Lagos, 

~ 74-. 178. 

Oiaosebikan, A J. 2{)11. Kwame Nkmmah 
and ch~ proposed At:iic~m common 

.57"ien~: und /~s:’s~adonaZ Ri~dom> 5(45, 

2 ] 8-228. 

OmobowaD, A (.). 2011. Disorder aBd 

democratic development: The political 

instEtEOqeom[izatio~ d pam:){~age 

violence in Nigeria..,!{fiic,2~ ./imrna/ 

of Z1<diUcM ,5oh’nee and 

t{W:m:ons, 5(6), 283--28& 

Ornoieke, I I, B Salawu, &: A O l{assan. 

2011. An examination of: priva-dzmdon 

poiicy aBd t:oreign direc~ ir~ves~ruents 

72-82. 

Shahramaia, A M. 2011. F.>:plaaadon of 

dd:beradve democraq: in 

cal tb.oug]~ts d Jurgen Haberma~. 

h~s?:~:at;;ovu/ ReZ:~tiovs, 5(5}, 254--261. 

~ Sign& L, 201 I, The po:Mc~d responses to 

ff~e giobai economic and t~nancial crises 

iB [%ncophone Africa fiorn 1980 to 

2010: A paradigm shift? ,4j~;dc:~n 

Rdadon;, 5(4), 179-189. 

Thomas. D R 2011, Bridgh~g research 

across tl~e subfields o£ internadoaa[ rda-- 

tions and comparative politics: The case 

of a secessionist mo~’ment in Som.l~ern 

,xs~d ln:,,’nusio~/ R:/~ni:,m, 5(2), 52-.60. 

Wai, Z. 2011, EiecdoBs as a 

democratization and cont:iJct 

marion?: I.]beral peace a{}d the 1996 

t(’H::tions, 5(4), 229--244~ 

k4Prican Security 

Volume 4, Issue 2. 2011.. 

Aning, Kwesi, & NaJia SalJ~u. 2011. 

AccountabiIJty ibr Interventior~: 

Negotiating Civilian    Protection 

D~lemma~ wit]~ Respect co E.coaomic 

C4:)mmuo~y of xX:cs~ Afiicaa State~ and 

%c~i9,, 4(2), 8I.---99. 

Lurwcg, Mdke. 2011. Coherem. Actor or 

Institution %X:rangler? TI~e European 

Union as ;[ Development and Securky 

Acto* in Easce*n D~mocrati¢ Republic 

1 (}0-126. 

~[t;t~/~IJgc’ETtCC’ AETdy-S~S o£ t£b.c’ AuctJo~ 

Market fi:)r African ’Diba] Art. ,~lTkvn 

5Fcmg(y, ~(2)~ 127.---144. 

zMer ica Review 

Volume 3o Issue 1. January - Juue 

2011. 

Agu’<, Urcd A~a, 2(}1I. Shared Values 
Africa’s In~{:grafior~ and unity: 

£:wDi/’, 3 (l), I-Z6] 

Bsd~, D. 2011. ’]7"~e European UnioB and 

Africa: 377ade I.]beralisadom Consuucd 

Rcvh’w, 3(I), 33--46. 

.J~luharL AIk~, 2011, At:licds Economic 
Resurgence: Is it Possible~ ,~/M:n 

.3 (1), 

MoDoBaJ, David A. 2011. t"ff{:cu]dt/and 
the Mineralsq~h}ergy Coruplex in Soutt~ 
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m influence the creadon ofpolitica[ a[Iiances during d~e pre.-eiectoral period 

and the fb,mation ot: governments in the post-.e]ectora[ period. I am 

working coiiaboratiwly with I,ahra Smit}~ of Georgetown University on 

NSF-t:imdd stu@ that combines quantitative arad qualitative metl~ods to 

investigate t}~c sources oI:commtmai violence across Eti~iopia. I serve ora the 

editoriai board oft}~e American Joun~al oi: Political Science (AJPS), I am 

chai~ of the APSA Committee on the Stares ,:)~ Latinos and Latinas in 

Profession, ai~d I recently ser~md as the Aflican politics d~vision cl~air ~br 

Midwest Politicai Sdence A~sociati,:m Anaual Meeti 

I look f})rward to using my pro[[:.ssional experience to so*re the African 

Politics Confi:rence Group (APCG). Helectd to serve on d~e APCG board, 

my primary goal would be to work reward its s~atd mission ot: advancing 

AfFicanist cont.~ibtn-ions to political science in the ~:oilowing ways. First, 

I would seek to er~courage discussior~ and collaboration among sci~oiars 

empioyir~g distinct me~hodo]ogies as a strategy i})r achieving grea~er kr~ov~l- 

edge in areas oi: substantive importance. Secor~d, [ v~ouId work to 

cormections hernia’era scI~oiars arid poIicymakers so that Afficanist researc}~ 

could be used to better hafi::~rm govern meata[ and non.-gouenmaen~al acdons 

~ what is a rapidJy cha~ghag polkica[ e~vhon me~t. 37"B ~rd, I wou id promo~e 

g~eater coordinadm~ becw~eei~ APC’.() aad the prdcsskmai associations 

wq~ich many d our members beiong. 

Biography: Adrienne LeBas is an Assistan~ DoDssor 

in d~e Depa*trnent o~ Government ar American 

Uniwrsity’s School of Public Affhirs, Her first 

book, From Protest to Parties: Party-guiidir~g and 

I)emocratization ira ADica, was published ti~is year by 

Oxfbrd Ur~iwrsity Press. Prior to ]oinir~g A!.J, 

was an Assistant ProJi:ssor of Political Science and 

A~:dcan Studies at Michigai~ State Ui~versit> She 

was also a Prize Research Fellow 

UnivetshT of Ox~:)rd, Dora 2005 to 2009, aod she 

remai ns a tvsearcb fc][ow d the Con ~re ~::~r th e Study d 

African Economies at Oxt:0rd. Her most recent work 

iooks at individual responses to poikical vioIence 

]nfi)n-nal settlements in Nairobi, Kenya, 

Candidacy Statement: [ arn honored to be nomb 

hated ~:or APCC; Vice-Chair, and I would wdcome 

t?fis opportur~i~y to work wh?~ my coileagues to build 

a stronger corrm~tmiV ~k>r AIkicanist poiiticaI scientists. 

For tlqose of you wlso do taot know me, [ completed my 

Ph.D. in 2006 a~d have since wo~kcd at tin]versicles oa 

both sides ofthe Atlaatic~ My recendy published book, 

From Protest to Parties, was based o*~ nay dissertatioa 

fiddwork, tBe bulk of wh~cl~ was ~*~ Z.~mbabwe ~tom 

2002 to 2004. TI~e ~esea*c}~ on w}fich the book was 

based was purely quaiitat.ive and semi-.etbnographic 

in approach. Over the past three years, however, my 

research interest has pulled me in the direction o~ pub-. 

tic opir~ion. Ai:{er conducdrag sur~a:ys ir~ urban settings 

in Nigeria and Kenya, I ba~a: a grea~er appreciation ~}~r 

bow using diffbrent met?~odoIogicaI lenses can improve 

the owrail quaJity of researct~. My current work is 

pd madly concerned with the causes and consequeaces 

If elcctd to the post of Vice-.Chair; I would support 

APCG:s attempts t.o increase our organizarior£s reach 

and visibility within d~e discipline. I am abe pa*ticu-- 

iarly interested in support and rnentoring 1:or At:iicanist 

g*aduate student.s and )m]o* f~cuh3~: Under Staf~}m 

Lindberg’s able guidarme, x~v i~ave created two new 

prizes fbr graduate students~ ’Y~fis is ob~Aousiy a step 

ibrward, but APCG may be abi¢ to support arad raise 

t?~e visibiliV oi: graduate students’ researc?~ by ovher 

mea~s as wall, I would also be hate~es~ed in headag 

members’ views on how to bu ild stronger exchange and 

co[iaboration between APC’.G members~ 



Jenni[i:r D,,: Maio ix an Associate 

l.ondon School o[ Economics, aad a BA 
from Gcorgc~owi~ Univcrsi~> Her first book 

T’hi rd Parties in Maoagh~g ADica’s C~vi[ 

was p~Nished in 20(}9. Dr, De Maio has a~so 

and confl~c~ managcmem, in At:iica, ~nNuding 

a recent ardNe on the problem o[ exdusiv-. 

ivy it, peace processes wtic}~ appeared 

~outr~al "C’.MI Wars" arid a piece or~ 

dw diplomacy pubi~s~d in "~X,%rid 

’t[ accept t~e nomination to run i}~* APCG 

secretary and would be excited to coatribmc 

~o the network o[ scholars who study A[dcan 

poii dcs~ [ would 5e committed to serving tb e 

at APS~’~t and ASA, taldng m~nutes a- those 

meetings, and being responsibIe R>r organiz-- 

lng and conducting annual AECG decdons 

R~r 

Due to my demonstrated conKnitrnent to furthering scholars}ip on sub-Sa~aran 

Group (A PC’.G) steering comnittee h~ tt~e poskion d:secretar)c In 2010, I mcdvd my 

H~.I), in Government t:iom CornN1 University where my doctoral dissertation i})cused 

on the mobi[i;mtion o~ d~.e urban poo~ by populist pardes ia African democracies. 

~br Development Economics Research {UN U-%VH)ER)where I am editing a volu me 

on D~vign a~d and democracy in A@ica and coaducting a pr<0ect exam h~ing 

iza~.ion and u, ban service deliveU M opposidon-.com.,oi~ed Af}ican ckies, Previously; 

I ~xx~rked with d~e Independent Evaluation Group of~he World B;mk 

Devdopmem. St.rat.egies ;rod Gowrnance DivMon of d~e hwernaional Food Poliq, 

Research Institute (IFPRI), 

As a consequence ot" my background in international development organizations, my 
researct~ is predominantly inte>disciplinat}~, ~bcusing on the il~tersectiol~ o~: socioeco- 

nomic and demographic trends wivh voting bN~aviot and party poiitics ir~ sub-Saharan 

Africa, In terms of geographic t}~cus, I I~ave cor~ducted fiddwork in bot?~ F’rarmopl~one 

and Anglophoae Africa, including Botswa~a, :Burkh~a Faso, Malawi, Senegal, and 

Zambia. Much of nay research employ> both qual~tati~m methods, such as semi--struo. 

turcd ]aterviews and smaiI--sca[e survep, as well as quantitative approaches, inciudiag 

econometrics, My work has been pubiished, or is ~brtl~com h% ~n Comparative Poiiticai 

Studies, Party Politics, ]ou*nal ot: Modem Aiiican Studies, N~%rld Devdopmem., and 

Dewiopment Poiicy Review: In addkion, my disser~mion cuHen@ is being *evised liar 

a R~rthcoming book manuscNp~, 

’N~rougi~ its newdettets, meetings, and conibrence panels, I haw alv~ays ~}~und the 

APCG to be a ~’icornir, g t:bnn~ o~: researchers w~o s}~are many of my ir, terests. 

£~ct~ [ wiil be participating in the 2011 American Political Scierme Association 

erme on an A[>C;G-sponsored panei ("Accouratabiiky and Redistribution in ADicr~/’)~ 

eiected as secretary fbr the APCG, [ would ]~ope ~o expand ~]a,: breadth a~d depth 

d~¢ organizadoFa reach. One possibility I wouid promote is the comp[Iadon o£ short 

essays by graduate students wkh advice regardh~g fiddwork in Africa and wlich could 

be distributed ~o vadous Aflican studies cei~ers and political science deparm~ents 

~hroughout No*th America and Europe, I wnuld aiso condmm to engage my currem. 

network ot: colleagues ac*oss AJ:iic;,, Europe, ;rod Nord~ America, including d~ose flom 

other disciplMes and w}~o work in the public policy arena, in order to promote aware-- 

heSS o~ the APCG% activities, 

T’hus, I bdiew tha~ my entl~usiasm ~br APCG% mandate, aiong wi~h my acdw research 

agenda on ADica~ iSmiiiarity witt~ dii~brer~t sub-regions of~he condr~ent~ and experience 

vdtb disparate reseatc?~ me~?~odologies, wiil enabi¢ me to i~ciiitate ti~e excI~ange oi:ideas 

amor, g the diverse comnumky of scholars who cutren@y bNong to the orgar, izadon~ 



’It~e Department ot: Political Science 

and the Program in Afiicaaa Studies 

~r a joint tenure track posidon 
teach C~on~pavat]ve [>o]kics with a 

on kDica at ~.{~e Assistant Pro~ssor 

rank begMrfir~g h~ t}~e acadcrMc year 

2012-.2013. Vassar is an equal oppor-. 

tunitylaf~rmative action employer 

and ~s sttor, giy and acdveiy commit- 

ted to diversity >,,lt~fin its conm~unitS, c 

tally tmdetrepresenved group~ ase espe- 

ciaEy encouraged. 

(.’.andidatcs should have completd or 

be aearing completion ofl a [>h.I). at 

fhi candk[ate will teach Mtroductory 

Cornpa~ath~" Politics, as wdi as h~terme- 

diate and upper Ievd courses in Aft]can 

Politics t.i~ac wili be cmss--Iisced with the 

ADicana Studies Program. A dedicated 

areas tdated to the polhics of’ hurnar~ 

rights wk}~in A}}ican countAes, as h 

~b[iowh~g is desired: ~deathT aad citi-> 

zensB]p, democradzadon~ developmen~ 

culture, rel]gioa, revo[tlt]ott, 

ment, i~rMnism, diaspora, and humani-. 

ta, ian aid. ~l~ac}~Mg load in the fi*st year 

is four cou*ses; M:ter that ~t is flv~ courses 

per year (normally {bur preparations). 

"]{is apply, please risk      http:ii 

enwioyment.vassar.edulappiicantsi 

Cer~trai?quickFind=5 ] 197 to link to the 

posting ibr fills poshion. Candidates 

si~ould submit a letter of applicadon, a 

cutAculun~ vitae, graduate school trar> 

script (unoffldal copies accepted fbt 

]ait]aI app[icatioo), ar least three 

of totem mendado*~, a ~ampie o~ 

~ionaI writing, a ~tateme*~t of teaching 

of teaching poter~tiaI such as teaci~ing 

evaluations and syliabuses. For ]nqu]-- 

ties, ernafl Proi;:sso* Andrew Davison, 

Ct~ai,; Departmen~ d Poll-deal Science, 

N,q~ssat College~ av: anda-vison@vassar. 

edu. Review of applications wiil begin 

October 1,2011. 

Deadli~e: 14 October 2{}1 

We are looking fbr candidates with 

expertise ]a the field of Comparative 

lih:)iitics~ Specific c~pertise in a broad 

the poiMcs of tl~e devcioph~g worlds 

African polkics; and South African pole-- 

tics ~uk[ be an advantage. 

The succesffhl candidate wfli be expect-- 

ed to convene, teach and supe, vise in 

the undergraduate maior and postgrad- 

}:or more infk-~rmation: http:i!www4.~ct. 

ac.za/a bouffir,~to!vaca facies/external/ 

Deadli~e: Oc~ober 15, 2011 

TBe Department of ]{)ditical Science at 

Colgate University invites applicatioas 

[or a tenure--streanl poskioa in African 

aad comparative politics, begh~aing flail 

semester 2012. Completion of the 

Pt~.D. is expected pr]o, to or st~ortly 

af:ter date of }~i,e. Candidates should 

be abie to teach introdt~ctory courses 

in cornpa~atlw and African politics and 

uppe>ieveI courses in ti~eir areas of spe- 

cializadom Car~didates whose researc}~ 

interests complement tEose of current 

fi’~.cuity are especiaily v~eIcome. The 

teachh~g load is five courses over two 

wiil be expected to hdp staffdepartmen~ 

courses and the su cces~fui candidate will 

also be expected to pa*ticipare in aIi.-uni-- 

versicy programs, including the Liberal 

A~ts Co~e Currictdurn. Demonstrated 

excdlence in teaching is essential 

Submit a letter of application:, current 

vita, t}~ree letters ot: recommendation, 

writing sampies, graduate transcript, 

a*~d evidence of teaching experience 

h~duding reaching e-valuations and syl-. 

[abi. A]I app[icatioa materials must 

be submitted v~a https:ilacademi@)b-. 

son[ine.orglajoljobsi914, Review o[ 
applications will begh~ O~mber 15, 
2~11, and wiIi continue ~nt.iI the posi-. 

tion is fil]ed. Colgate UrfivcrsiV ~s an 

equal opportunity, M~rma-dve action 

employer. Women and minorities are 

encouraged vo apply. I)evdopirag arad 

sustaining a diverse f;lcult}; student 

bod)~ arid staff fhrt}~er t}~e L)~iversitis 
educational m~ssiom Appl~canvs witl~ 

dual career coiMderadons cai~ find posv- 

ings of otb.er empi,:)ymeo~ opportu nitJes 

at Colgate and at other institutions d 
hig}~e* educat]on in upstate New ~2~rk 

at www.upsta tenyl-mrc.org. 

I)ead~ h~e: O~’tober 17, 201. 

The Department of IMiiticai Scieace at 

Universird Lava1 in Quebec C’.iry havkes 

appi]ca-dons ~7~r an open rank tenure 

track (o* tenu*ed) posMon in cornpa*a-- 

tire politics with spcciaIizadon in Africa. 

TI~e position will commence June 1, 

2012. 

Dudes 

"I?ach undergraduate and graduate 

COUrSeS 

¯ Advise Master"s and ]{)oc~ora] degree 



rcquird b7 the Co~]ecdve Agreement 

i~ F~ench 

Q.ua[ifications 
* P~I) h~ polMca[ science or re]a~ed disd-. 

plhm completed {or disserr.a-ion submit-. 

ted ar ~he ~ime d the int.crview). 
~ Excellence in sc:boJady resea,ch and 

publication 

" lTbachi ng experience. 

~ Capacity to teach undergraduate and 

graduate bvel research methods courses 

~ Capaciw to teach and work in French 

Applica~ are requested to submk a ]et-- 

cer of" application wkh an u p--to.dace cur-- 

rJcu[u m vitae, three repriats or preprints, 

evaluations (if availabie) hy October 

20]1 

Fran~:ds Pdtry 

Directeur 

D@arrement de science poIidque 

Paviilon Cbaries-I)e Koninck 

1030, avenue des Scier, ces-Hunmines, 
Iocal 3453 

Qudbec (Qudbec) G IV 0A6 
dkecdon@pol.uiavaLca 

www: pol.ulaval 

Uniwrsi~d’ I,avai is aa equal opportu nit); 

affhmadve action employer. -%Vorncn and 

minorities are encouraged re appiy: 

[!uropean Politics and wi[i demonstrate 

potential [br an active research agenda 

We seek candidates displaying a s~rong 

commitment to exccilcrtce in teacl~ing 

politics, Norma[ teaching ioads are 3.4, 

and inc]ude teaching an ]atroductor>- 

bvd course each semes~e*. New hires 

fbr t.I~e first two )>~,rs. Successfql appli.- 

cants wili be expected to te~,ch political 

science courses ~o support ff~e interdb- 

ciplirmry Giobai Studies major at the 

universky. 

Loyola University Maryland is a dynamic, 

highly selective. ]esuk Catl~olic unbersi-- 

ty ha ~iae iibera[ art~ tradhh:)n, h ~s ]~ighly 

rad~ed among c[~e leading indepe,~dent, 

com prdaensive uo]v~rsities ]a the aorth-- 

eastern United S~at.es. Committed to 
intellectual excdlence, cliversh-y, anti 

social bstice, the University enro[is over 

3,800 students in its undcrgraduat.e pro-- 

grams arid mote than 3,000 studer~ts in 

ks graduate programs. 

The UrJversivy weicomes appIican~s from 

aii backgrounds who can conttibu te to its 

educational missiom I.oyola is an E.qua] 

F.mp[oymenv Opportunky E.mph:)yer, 

and welcomes applicants from under.- 

represented groups, regardless of rdigious 

al:filiat.ion. Additional irfforrnation is 

avaii~fl-)1e at. 

loyoiaedu:>. 

Dead~[i~te: October .30, 2011 

The Departrnen~ d Political Science 

at Loyoia University Maryland 

appJicatior~s ~}~r a r~ew, ~:ulI-thne, tenure- 

track posidon av ff~e tank of Assistar,~ 

Pro~i:ssor in corr~patative poIitics ot ir~ter- 

natiormi relatioras. The successfhI candi- 

date wi][ have a prima0~ area which does 

not over]ap wkh the Deparm~ent’s 

ing strengt[-~s in Asiaa Polidcs aad 

’Ib appi]?, please submit a C.V., con- 

tact infbrmadon t}~r ~hree tefi:rences, 
sample sylJabi (tbr courses mugh~ or ~o 

be taught), ara attic]e-length nmnuscrJpt 

or chapter demonstrating serious scholar- 

ship poten dal, and a cover biter explah>- 

ing teachiog approach, interpretation o£ 

Lop:)l:[a mission, and research ageada 

to mffa~ z@[oyoia~edu <nmJito: mffanz@ 

1oyoia.edu> by Oaober 30d~. Forward 

dficiai graduat.¢ t~mscripts, and send 

copies of ~my t.eaching evaluations 

{scanned as pdf flies or as hard copk:s) 

to this errmiI address or to ff~e surf)ce 

maii address beiow. Ira addhion, piease 

ietters oI: recommendation to Michad 

Ftanz, Dept. of Poikical Scierme, Loyola 

Ur~iversiu~ Maryland, 4501 N. Charles 

S~., Baltimore, MD, 21210~ 

Dead~bte: November 28, 2011 

The \gi:sleyara Universi7 Department 

of’ [!’;cot, omits invites appiications fbr 

a tenure- track positior~ to begin ]uly 

1, 2012 fiom scholars witi~ primary 

rescarc~ [ateres[s ]a eo:)aotnic develop-. 

ment. Preference w~i1 be give,~ to candi-. 

dates whose research and ~eaching 

eats involve devdopme~ issues in Afl~ca 

o* sout}~em ~%~a, ~]rmnc~al ~ssues 

to economic dewloprnent, anti/or 

use d expe~imenmi methods in study-. 

ing these issues, Candi&,tes should 

prepared to teach upperdevei eiecdves 

deveIopmer~ and at bast one other rid& 

ar, d vo convribute :o vi~e Depar:ment’s 

ir~ttoductory and core programs. The 

~eaching load is ff)ur cou r~es per year. 

%’bsieyan has a s~rong and diverse uader-- 

gEaduatc student body and of}~rs a goner-. 

ous sabbadcai pEogram as wall as compet-- 

kive salaries and benefits. % ~,pply; risk 

https:i/carccrs.wesi<¢an.cda/applic~mrs/ 

C~n~ral:~quickF~nd:::51282. Appiicam-s 

should submit, a curricu]um vitae, t.i~ree 

Ievvers of recon~mer, dadon, and a sampb 

of scholarly v~rkir, g via vbe online appli- 

cation process. Comp[ete appIicatior, 

fi[es musv be received by November 28, 

201] to bc assured of ~tdi co~Jdcradon. 

Contact <]i]ber~ Sk~liman, I)epartme~ 

C:hah> wkb questioos a~ ecoasearcb@ 

wesieyan .edu. 

Wesleyan Univc*siU is ;m equal opportu-. 

nky empIoycr that welcomes applic;,dons 

from ~x~m,un and hb,toricaily underrcpru-. 

sented minority groups. 



Terre~ee Lyon, s 
George Mason University 
tlyonsl @gmu,edu 

Lise BaR~er 
University oi Bergen 
L.ise,Rakser@isp,uib.no 

Catherine Boo~e 
University oi Texas~Austin 
cbeone@ mail,utexas,edu 

Florida International University 
darkj @fiu,edu 

University oi Notre Dame 
jbleck@nd.edu 

University oi California, San Diego 
keierree@mail,ucsd,edu 

UniversRy of Pennsylvania 

dmoehler @asc,upenn,edu 

Ate A~oms 
Yale University 
ate,onema@yab,edu 

Georgetown University 
drag 78@georgetown,edu 

Jennifer Brass 
Indiana Universily 
brassj@indiana,edu 

Na~somi 
Harvard University 
nichino@wcfia.harvard.edu 

American University 
dbrauti @ american.edu 

Do~inika Koter 
University of Chicago 
dkoter@uchicago,edu 

Princeton University 
tyson @cohenroberts,com 

Kris 
UC Davis 
klinman @ucdavis,edu 

Texas A&M University 
kd}onne@lamu,edu 

Psrakh Hoo~ 
Virginia Tech 
boon @’~A,edu 

A~ice Kang 
UnNersity of Nebraska-Lincoin 
akang2@unl.edu 

SusssRs Wisg 
Haverford College 
swing @haverford.edu 

Gi~sa La~sbright 
George Washinglon Univers}ty 
glambrig@gwu,edu 

Vassar College 
zamarnpilly@vassar.edu 

Steve Burgess 
U,S, Air War College 
Step hen, Bu rgess @ m axwell, af, m il 

Betcy Jose 
University oi Colorado Denver 
betcy@gmail,com 

Cars Jo#es 
University of FloddaiUniv of 
Rochester 
cei01210@ufl.edu 

LsureR ~lorris ~scLear~ 
Indiana University 
macleanl@indiana.edu 

Bra~sdo~ Kesdhs~er 
University 

kendhamm@ohio~edu 

Laura Seay 
Morehouse C@lege 
Iseay@morehouse,edu 

Wheaten College 
sandra,ioirernan @wheaten,edu 

Nsdia Nomilsg 
Middlebury College 
nhorning @ middlebury, edu 
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Fl’om: 

Sent: 

To: 

Subject: 

The Universily of North Carolina at Chapel Hill <no-reply@sakaLunc.edu> 

Friday, September 16, 2011 11:26 PM 

New Message Posted to The University of Nortfi Carolina at Chapel Hill by Jacob Williams (jgw) 

Location: AFRI101.990.FA11 > Forums > AFRI 101 Discussion Forums > Lesson 4 > Dr. Sahle - Lesson Four (question for further reflection) 

Author: Jacob Willimns (jgw) 

Message Title: Re: Dr. SaNe - Lesson Four (question for fi~rther reflection) 

Message Posted On: Fri Sep 16 23:25:31 EDT 2011 

The grievances that drove Atiicans to organize against European imperialism began with the harsh and untifir conditions that trade patterus left witl~ the Atiican people. 

European powers utilized Atiican colonies to u~ their fazms to grow tl~e raw materials needed to produce vazious goods to be sold by the European nations, which left 

Africans with that much less "time and resources to titan and sustain tl~emselves. The wages earned for working these farms was hardly enough to buy "the pro&tcts 

back farm Europe or to attain may oftho~ goods needed to live from elsewhere. Tensions ro~ and the desire to break ti-ee oftl~is system grew. 

As the 1940’s came along, the World Waacs had broken up Europe’s attention enough to provide Africans with a chance to mobilize mid demand their freedom. Many 

ibrces that held colonies in Africa lost their hold on those colonies when tl~ey were defeated in Europe. A good ~mmber of African soldiers also fought in the wars in 

Europe, and after those conflicts were over were not provided the benefits tl~at many white, European soldiers recieved. This led to a huge uproar and more demanding 

for rights by the African peoples who’d proven that they were fully capable of serving alongside and fighting white, European soldiers. 
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AL GORE: http://climaterealityproject.org 

JOSEPH GREEN, 14/9: 

Today was the start of A1 Gore’s 24 hours of internet presentations, 

which will last till Sept 15, about the reality of climate warming. 
These presentations are putting forward many facts about what’s 
happening to the climate. They dramatize the effect these changes are 

having on countries and people around the world. 

But when it comes to solutions, A1 Gore is as stuck in the atmosphere 

of denial as the market-fanatic John Boehner and the other 
head-in-the-sand politicians referred to in the 24 hours of 

presentations. Gore still promotes the market-based measures that have 

helped lead to the present threat of global climate catastrophe. He 
still says that capitalist corporations will do the right thing for the 

environment out of the motivation to make higher profits. Meanwhile 
Gore and the other speakers are silent on the movement for environmental 

justice and say nothing about the many activists who are fighting 

militantly to protect the environment against those business interests 
that A1 Gore praises. And Gore is silent on the urgent need for 

extensive environmental and economic planning and regulation. 

The article below, which will appear in the coming issue of 

"Communist Voice", discusses Gore’s stands in the weeks leading up to 

the 24 hours of reality. It brings out those truths about global 
warming, and about what needs to be done, which Gore closes his eyes to. 

It is not Adam Smith and the drive for higher profits that will save the 
environment, but the development of a working-class environmentalism 

that breaks with pro-business environmentalism and instead takes part in 
the class struggle. 

"24 hours of reality" about global warming, 

but continuing fantasy about market-based measures: 

AL GORE AND THE CLIMATE REALITY PROJECT 

Subheads: 

The environmental crisis is here 
Hand-in-hand with the merchants of poison 

Gore at his worst 

>From the Alliance for Climate Protection to the Climate Reality Project 



Bring the class struggle into the environmental movement 

Gore created a flurry of interest when he chided President Obama in 

"Rolling Stone" (June 2, 2011). This, it turns out, was a warmup for his 

new Climate Reality Project, which was announced on July 12. Gore speaks 
with passion about those who deny the ongoing environmental crisis, and 

he tiffed his article "Climate of denial: Can science and truth 

withstand the merchants of poison?". He says that climate change is not 
a matter of the future: no, it is here today. He even gently reproaches 

Obama for inaction. 

But when it comes to what to do, Gore still clings to market methods, 

rather than regulation and planning. He makes a point of praising the 
supposed environmental concern of the vicious wage-cutting profiteer 

Walmart, but says nothing about the important role of militant activists 

for environmental justice. He demands action, but the action he demands 
is supporting big business, "reward(ing) those companies that are 

providing leadership", and providing more support to the very reprobate, 
Obama, who is sitting on his hands and letting the environment deteriorate. 

Worse yet, Gore chides Obama only for inaction, not for advocating 
harmful policies like "cap and trade", which is a proven failure at 

cutting carbon emissions.. Gore hides the many ways the Obama 
administration has actively worked with big business in ravaging the 

environment, whether it is backing the fraud of "clean coal", 

encouraging the land-destroying practice of hydraulic "fracking" for 
natural gas, pooh-poohing the significance of the Fukushima nuclear 

disaster while letting American reactors evade safety standards, or 

helping BP minimize its liability for the Gulf oil spill. 

A1 Gore’s Climate Reality Project is calling for 2zf hours of reality on 
September/4-15. Its website declares: "What can change in a day? 

Everything. On September 14, the world will focus its attention on the 

truth about the climate crisis. For 24 hours, we will all live in 
reality." This change is to be accomplished by "a new multimedia 

presentation created by A1 Gore and delivered once per hour for 24 

hours, in every time zone around the globe." 
(http://climaterealityproject.org/the-event/) But how much reality can 

he put forward when he is still in a state of denial over the failed 
market measures which he advocates? 

The environmental crisis is here 

As usual, Gore is at his best in pointing out the dangers of climate 

change. He points to the disasters of the past 12 months: last year is 



tied with 2005 as the hottest year since scientific heat measurement was 

begun; huge floods displaced 20 million people in Pakistan, and 
submerged an area of Australia larger than Germany and France combined; 

a level of flood that is only supposed to come once every thousand years 

struck Gore’s home town of Nashville, Tennessee; heat and drought was so 
hot in Russia that fires spread; ice continues to melt at an accelerated 

pace, threatening faster sea-level raises than previously predicted; etc. 

Gore also denounces the way that a "climate of denial" has been created 

in the mass media to drown out the evidence of climate change and hide 

the scientific consensus on global warming being a reality. He admits 
that "the concerns of the wealthiest individuals and corporations 

routinely trump the concerns of average Americans and small business." 

So his article has some useful material. It may be of use in waking up 

some people to the ongoing climate crisis. That’s what the 2zf hours of 
reality in September are supposed to do, and his presentation is likely 

to point to the real dangers that face us. But Gore’s agitation that 
people should wake up and smell the coffee is accompanied by sweet 

lullabies to put people back to sleep. For Gore may travel around the 

world far from his native Tennessee, but he has never left the state of 
denial, and he works hand in hand with the very business elite which 

include the "merchants of poison". So, when it comes to solutions, 
Gore’s article is an example of the type of blindness that is widespread 

in the establishment environmentalist organizations. And we can expect 

that his presentation on September lz~ will be in the same vein, 

Hand-in-hand with the merchants of poison 

There is more than one type of climate denial. Gore admits the 
environmental crisis, but clings to the failed policies that have helped 

bring it on. It was Clinton and Gore, as president and vice-president, 

who insisted that the Kyoto Protocol be based on market measures. 
Instead of using the regulatory methods that had been used to fight a 

number of other environmental problems, Clinton and Gore championed 

market-fundamentalism, or neo-liberalism. They sought to develop 
artificial markets in pollution, and then hoped that Adam Smith’s 

"invisible hand" would result in pollution being phased out. Today Gore 
may denounce the "merchants of poison", but Clinton and Gore insisted on 

the "cap and trade" schemes which created the poison markets in which 

these merchants operate. The idea was that the more societal regulation 
was replaced by the self-serving decisions of the "merchants of poison" 

the better: poison markets would supposedly result in environmental 
improvement, as a result of individual companies making decisions based 

on what was most profitable, and regulations on them would continue to 



be loosened or dropped. 

This was the so-called "cap and trade" scheme. |t hasn’t worked. But 

Gore simply closes his eyes to this. Instead, he continues to advocate 

policies that would worsen the situation. 

Gore’s idea is that we all should walk hand-in-hand with big business, 

which he imagines would act responsibly and help reduce carbon 
emissions. He goes out of his way to praise business whenever he can. 

But what’s happened? Most capitalists are pooh-poohing the problem, and 
Gore just hasn’t noticed it. Oh yes, he says, ~sorne~ companies do engage 

in "green-washing". But for him, the fault lies just in ideologues and 

some of the richest companies (except for Walmart, of course, which he 

adores). All it takes, in his view, is for "individuals" to "demand 
change in the marketplace", and the business community will respond. 

Gore’s most radical step in his books and articles is to advocate that 

there should be ~both~ a "cap and trade" system ~and~ a carbon tax. (See 

his latest book, "Our Choice: A Plan to Solve the Climate Crisis", Ch 

15, "The True Cost of Carbon".) The carbon tax is another market measure 
designed to replace environmental regulation. It is supposed to create 
financial incentives for businesses to reduce carbon emissions, just as 

cap and trade was supposed to have done. Actually, the weight of the 
carbon tax would fall on the people, while most of the business world, 

especially big business, would pass the tax on to consumers. Workers, 

independent truckers, small fishermen and others couldn’t pass the tax 
on, but the big energy companies certainly could. So it would have the 

harshest effects on those with the least power to determine whether 

goods are produced in an environmentally-proper way, and the least 
effect on the big businesses with the most power. For example, workers 

might find that driving to work had become fabulously expensive, but the 
carbon tax would do nothing to provide them with any alternative to 

driving. Moreover, this tax would turn the slogan "make the polluters 

pay" into a denunciation of the mass of consumers, rather than of the 
corporate polluters. For this and other reasons, it’s likely to be the 

biggest fiasco ever -- making environmentalism hated among substantial 

sections of the masses, while failing to accomplish environmental goals. 

(See www.communistvoice.org/42cCarbonTax.html for a more thorough 

discussion of the carbon tax.) 

True, in this article Gore doesn’t say anything directly about the 

carbon "tax"; instead he talks about setting a price on carbon. But it’s 
just different words to describe the same thing. 

Gore at his worst 



So as usual, Gore is at his worst when it comes to solutions. His basic 
idea is to keep doing the things that haven’t worked -- cap and trade; 

working hand-in-hand with the corporations and giving them subsidies; 

keeping government small and privatized; and hiding the extent of 

corporate crimes, 

Gore is utterly committed to introducing market principles into 
everything. Indeed, Gore helped "reinvent government" under the Clinton 

administration: this meant privatizing government functions, removing 
regulations, providing incentives and subsides for business, and letting 

the affected industries call the shots in the regulatory agencies. This 

plan, carried out by both Democrats and Republicans, has led to 
disaster. To be more precise, it has been disaster for the environment 

and the working class, but profitable to many businesspeople. It has 

meant marking time as far as global warming; ravaging the public schools 
through Bush’s No Child Left Behind and Obama’s Race to the Top; relying 

on private insurance in Obama’s health plan, and so on. But energy 
companies, educational companies, insurance companies, and upper-level 

administrative personnel have made out like bandits. 

Gore sums up his approach near the end of his article. It comes down to 

this: "above all, don’t give up on the political system." By this, he 
means, don’t give up on the Democrats and the Obama administration. So 

the alpha and omega of his proposals are to accept the pro-market 

politicians and search for big businesses to work with. If he chides 
Obama for inaction, he takes it back by suggesting that if we all get 

behind him and push, Obama will do the right thing. 

>From the Alliance for Climate Protection 

to the Climate Reality Project 

So in his article Gore recommended that people join an organization, 

namely, the Alliance for Climate Protection (www.climateprotect.org), 
which he founded in 2006 and chairs, and whose name is now being 

changed to the Climate Reality Project. The ACP praises the European 
Union’s version of cap and trade, the so-called Emission Trading Scheme, 

which is the heart of the Kyoto Protocol, which has failed badly. But 
why should Gore care that’s he’s advocating a policy that has failed? 

Indeed, it’s notable that the ACP’s website even praises some things, 

like the Copenhagen Climate Summit, that Gore himself calls a failure in 
his article in "Rolling Stone". The extent of these failures can be seen 

in that, according to both the International Energy Agency and the top 
UN climate official, last year, 20/0, saw, not a decrease, but *a record 

increase* in greenhouse gas emissions. (See 



http: / /www.guardian.co.uk/ environment/201i /may/31/ emissions-rise-un-climate- 

chief, 

and also 
http: / /www.guardian.co.uk/ environment/ 2011/may /29 / carbon-emissions- 

nuclearpower0 

Indeed, the Alliance for Climate Protection hasn’t even made the mild 
criticisms of unnamed corporations and special interests that Gore makes 
in his article. Why, right and left, government and industry, everyone 

should just go hand-in-hand. The ACP promotes such fantasy as having the 

"WE Campaign" unite pro-business liberals and hard-right conservatives, 
minorities and racists, together in defense of the environment. The ACP 

website says: "Some of the most popular WE Campaign advertisements 

include the Unlikely Alliances’ campaign, which paired together such 
seemingly polar opposites as Nancy Pelosi and Newt Gingrich and Revs. 

Pat Robertson and A1 Sharpton." (http://www.climateprotect.org/our-work/) 

Gore has now decided to rechristen the ACP as the Climate Reality 
Project. But the website for the CRP has even less information than that 
of the Alliance for Climate Protection. Gore does denounce "fossil fuel 

interests", and that’s about it. 

In his article, Gore writes that "To make our elected leaders take 
action to solve the climate crisis, we must forcefully communicate the 

following message: I care a lot about global warming; I am paying very 
careful attention to the way you vote and what you say about it; if you 

are on the wrong side, I am not only going to vote against you, I will 
work hard to defeat you --regardless of party. If you are on the right 

side, I will work hard to elect you." But the ACP and the CRP haven’t 
uttered a word about Obama’s record, nor that of any other politician. 

They fawn on the rich and powerful, and search out ways to praise them. 

How this is going to create pressure to do anything in favor of the 

environment, is Gore’s little secret. 

Bring the class struggle 
into the environmental movement 

Gore to the contrary, the establishment leaders, the corrupt 

politicians, and the profiteering corporations, are not "our leaders". 
Workers should abandon Gore’s pro-business politics as usual, and so 

should anyone with a real concern for the environment. Of course, 
workers should abandon, not politics, but pro-capitalist politics. They 

should seek to rebuild a better politics, based on struggle against the 



big corporations, a politics of class struggle. They should get 

organized at the workplace, in the community, and in solidarity with 
workers around the world to fight the capitalist rulers of this world. 

They should fight against the current world austerity drive of the 

bourgeoisie, and they should fight about the environment too. With 
regard to the environmental crisis, they should push for the things Gore 

is silent about: 

* comprehensive environmental regulation, which should enforce 
compulsory standards on big energy and, for that matter, big business as 

a whole; 

* that environmental planning should include concern for the mass 

livelihood: it’s a conservative trickle-down fraud to believe that 

"green jobs" will automatically provide prosperity; instead there must 
be programs directly guaranteeing people’s basic needs; 

* the need to bring the class struggle into the environmental movement, 

rather than searching for big corporations to praise; 

* comprehensive economic planning and regulation, which is needed both 

for the sake of the environment and to be able to surmount the economic 

crisis; 

* the need for planning be done in a new way; that the privatization of 
government functions should be reversed; that the industries being 

regulated should be pushed out of the government bodies regulating them; 

that regulations should be made transparent; and that workers should be 
brought, as far as possible, into the process of planning, and of 

enforcing the planning; 

* the need to look towards the working class, not the business world, 

as the bastion of environmental concern. 

Gore is silent about these things, because he’s still a 

market-fundamentalist politician, albeit one that claims to be against 
market-fundamentalism. His recommendations show the narrow limits in 

which establishment environmentalism is caught, and the narrow limits of 
the left-right, community-big business cooperation on the environmental 

front which is so fashionably advocated in mainstream environmentalist 

circles today. Gore may preach against climate denial. And yes indeed, 
as far as climate change, the Republicans would have us go to our doom 

with our eyes shut, but Gore would have us go to our doom with our eyes 
half-open. To survive, one should instead open one’s eyes all the way, 

and see not just the looming disasters, but the policies needed to avoid 



them. <> 

--Joseph Green 

jgreen@ communistvoice.org 



Lets challenge the wrong left wing assumptions about the environmental movement 

In response to " ’24 hours of reality’ about global warming, but 
continuing fantasy about market-based measures: AL GORE AND THE 

CLIMATE REALITY PROJECT" by Joseph Green. 

Bring the class struggle into the environmental movement is the claim 
made in the subhead in an article criticizing A1 Gore by Josephe Green 

in a coming number of Communist voice. This is a common opinion among 

many left wing groups. The critique made by Green against A1 Gore is 
relevant. Gore uses environmental arguments in a false way to make 

claims that market based solutions can solve the climate crisis. The 
claim by Green that the class struggle have to be brought into the 

environmental movement is not relevant. It can rather be described as 

a grave misinterpretation common among main stream left wing 
organizations. A misleading interpretation that is a threat against 

solving the environmental crisis as the propaganda for market based 

solutions above all other solutions that A1 Gore and others are 

promoting. 

The threat against the solution of the climate and other environmental 

crisis by the notion that the class struggle has to be brought into 

the environmental movement is at least twofold. Firstly it promotes a 
false picture of the environmental movement which helps those that 

want to integrate the movement into market and state routines. 
Claiming that the class struggle has to be brought into the movement 

is wrong. In fact it is the opposite. The class struggle is inherently 

built into the very construction of the concept of the environment and 
the environmental movement. By claiming that the class struggle have 

to be brought into something when it is already there in the very 

foundation of the concept and the movement weakens the possibility to 
oppose false solutions and the struggle for alternatives. It 

undermines the claim that otherwise easily can be made that those that 
completly deny the material realities underpinning both social 

relations in society as well as the relation between society and 

nature are in the periphery or outside of the environmental movement 
and those that recognize those material realities are in the core, 

Secondly it promotes a false picture of who can bring a solution to 
the environmental crisis by claiming that a force outside of the 

environmental movement have to bring the solution into the movement. 



The opposite is rather the current state of affairs in the global 

political struggle, that the envrionmental movement have to bring in 
the class strugle into the workers movement as well as that part of 

the left wing that stick to the trade unions as their main allied in 

changing society. 

The interesting situation is that those ruling the present world 

system have an achilles heel in the environmental issue. Their 
hegemony in environmental matters is on the way to collapse in the 

face of the double failure of both climate negotiations as well as the 

general detoration of biological diversity posing a threat to the 
future of humankind. A1 Gores present attempt at reentering the 

climate debate is rather a sign of a decline in the neoliberal effort 
to use environmental politics to create illusions about how problems 

in our societies and the world can be solved primarily by market 

mechanisms. The problem is not anymore so much to show how these kind 
of neoliberal solutions to the environomental crisis is no solution 

although of course this excercise is a necessary defensive effort. The 
problem is to establish a balance between rural and urban class 

struggle which combines both a more united struggle against false 

solution to both social and environmental problems as well as 
constructive solutions. Without such a better balance between rural 

and urban struggle and capability for both defensive struggle as well 
as constructive solutions the objective possibilities to challenge the 

neoliberal hegemony will not be successfully used. 

In general main stream left wing organizations from socialists to 

communists tend to not understand neither the environmental movement 

or the present situation. They tend to construct a false image of both 
their own role as well as the environmental movement which is 

contradictory to the values they claim they represent. This makes it 
worth the effort to challenge left wing main stream thinking including 

also many radical strands about the the environmental movement and 

ways to solve the present global ecological crisis which is inherently 
linked to the present social crisis. 

How the class struggle is central to the environmental concept 

The reason why the class struggle is inherently built into the 
environmental concept and the environmental movement is that it is 

constructed as an understanding of the linkage between health and 

nature as a conflict issue which is the reason why the book Silent 
Spring by Rachel Carson caused such fury and posed such a threat to 

corporations. This linkage is at the core of the working class 
struggle that from the very beginning and still today is a main force 

in the movement to protect public health. It is also at the core of 



the environmental movement. From the very start class alliances among 
workers, peasants, entrepreneurs under perfect competion in the bottom 
of the profit chains and wage earners recognized environmental issues 

as conflicts and started to act, both in the capitalist world and in 

countries under communist party rule. This pattern have developed in 
similar way and is the basis of the environmental movement while some 

but not all environmental organizations reflects this class struggle 

and sometimes sees themselves as intermediaries who mainly promotes 
pragmatic solutions avoiding to challenge the system. It is no 

coincidence that the most radical actions to protect the environment 
have been clearly class based and carried out by rural populations as 

when all peasant families at the biggest lake Myvatn in Iceland bombed 
together a dam which destroyed the biological diversity and their 
livelihood or the indigenous people in the Phillippines with bows and 

arrows took on a successful violent struggle against the construction 

of a dam in alliance with other domestic and international in the late 

1970s. 

One can of course claim that from linking health and nature does not 

follow understanding of class struggle. But one can for certain claim 

that the linkage recognizes material conditions as well as social and 
without addressing those two aspects together with the understanding 

that there is a conflict we are back again in the days before the 
concept environment was born. Class is a concept inherently linked to 

a material understanding of social relations and struggle recognizes 

that there is a conflict. The environmental issue is such that at 
times there are possibilities for broad class alliances and at times 

also there are necessary steps to take that do not include a conflict 

to not talk about that it is not only capitalism that can pose a 
threat to the environment. But it is no coincidence that class 

struggle have been a part of the environmental movement from the very 
start and still is in growing importance. 

That some environmental organizations have been constructed or 
strongly influenced by forces that tries to dismantle the linkage 

between health and nature as well as between politics, economy and 

economy is a trivial fact. More interesting is that they have through 
the decades lost more and more of their dominance in the environmental 

movement and is now weakier than ever in spite of their close 
relationship with dominant models for solving societal problems in the 

present world system. Joseph Green adds to the false picture of the 

environmental movement by dividing it. On the one hand "the 
establishment environmentalist organizations" and "mainstream 

environmentalist circles" who have the same opinion as Gore. On the 
other hand "activists who are fighting militantly to protect the 

environment" or "militant activists for environmental justice." 



Instead of these "circles" and "activists" Green calls for "the 

development of a working-class environmentalism that breaks with 
pro-business environmentalism and instead takes part in the class 

struggle." In this world view quite common among left wingers but here 

explicitly stated there are some parts of the environmental movement 
that is acceptable, namely militant activists, while the rest is 

mainstream environmental organizations with he same market orientation 

as Gore. Friends of the Earth International is a main stream 
environmental organizations that oppose offsetting by carbon trading. 

FOEI sees the peasant organization Via Campesina as its main allied. 
It is true that in some especially anglo-saxon countries and 

especially the US there are many mainstream environmental NGOs with 

odd pro market positions. But who takes them seriously? It would 
certainly not be taken serious in a discussion about the role of 

radical left wing parties in world politics to take the US as in some 

way a relevant example as these kind of parties are minuscular in the 
US but certainly plays are important in many other countries. The same 

can be said about the trade unions who are weak both in membership but 
especially as a political force in the US. Why the left tend to take 

US organizations as examples when they discuss the environmental 

movement but not when they discuss left wing parties or trade unions 
shows the weakness of their political analysis. That left wing 

academicians tend to be equally caught into the false claims made in 
the US academic literature about the environmental movement as 

something emerging in the US in the 1960s with The Club of Rome and 

the book Limits to Growth as the key document makes the left lacking 
both theoretical and historical understanding of the environmental 

movement. In fact third world activists together with the 

environmental movement in most countries opposed the antipolitical 
visions of Club of Rome and the dominant US environmentalism 40 years 

ago. It is true that this historical defeat of the US environmentalism 
is systematically wiped out of the memory of academic literature and 

replaced if at all mentioned with stories about how mislead third 

world marxists made hilarous attacks on the highly appreciated and 
politically neutral scholar Paul Ehrlich. What Paul Ehrlich advocated 

is not mentioned. He proposed forced sterilization in the third world 

to stop the "population bomb". Others as Anglo-Amercian Friends of the 
Earth claimed the tragedy of the commons as the main problem thus 

promoting ideas of marketization to solve the global environmental 
crisis. These Anglo-American ideas never got accepted by the emerging 

global environmental movement and were soon abolished also by Friends 

of the Earth. Instead the opinion of third world activists in the 
early 1970s and onwards became more and more decisive with the tree 

huggers movement in India, Pesticide Action Network, Third World 

Network and the entry of many groups from the South in Friends of the 
Earth among the important actors. Of course some main stream NGOs are 



a problem as WWF which from the very start worked very close with 
business or Greenpeace working close with some corporations while at 
the same time having a policy to maintain independent funding. So are 
NGOs that completely focus on a role as lobbyists within the system as 
Climate Action Netxvork. But this is well known facts as much as the 
fact that left wing parties including communists promotes neoliberal 
policies in some countries or trade unions often cling to social 
partnership strategies in spite of no or less and less result for the 
working class. 

Collective action more important than ideology 

Since the very beginning of an independent global environmental 
movement the established revolutionary and reformist left have had 
great problems relating to the emergence of a new independent popular 
movement. A common approach shared with the established capitalist 
forces in society have been to consider the environmental movement as 
a single issue movement in spite of that it is no more single issue 
than the workers, peasants, feminist or indigenous movements. By 
disclaiming the environmental movement as single issue the established 
left as well as capitalist forces have been attempting at reducing the 
ecological critique of society and instead promoting their own model 
for social change. In the case of the established left this has been 
in terms of claiming their own movements focusing on parliamentary 
reformism or a socialist or communist revolution are far more advanced 
as they are encompassing all issues. At times the position of this 
established left have been tragicomical. In the beginning 
environmental issues was often seen as a tactic by middle class people 
trying to get media attention to divert interest from the real 
political struggle in elections or the daily work of trade unions and 
political parties. Many times the main conflict erupted between 
environmental protesters and social democratic movements or communist 
parties in the Soviet bloc and China. Other left wingers looked upon 
the environmental movement as an attempt by capitalist forces to 
divert interest from class struggle and fighting for a revolution. The 
ambigeous relationships to technology and social change made some 
revolutionary left wing groups to state that nuclear power in 
capitalist societies should be opposed while in the Soviet union 
nuclear power had another character due to lack of profit motives and 
thus should be approved. Today the traditional reformist and 
revolutionary left tries to claim interest in climate justice and 
supporting mass movements in the South but in the actual struggle as 
during C0P15 in Copenhagen they strongly oppose Via Campesina and 
others that organized and made non-violent direct action at the UN 
conference building seeing this action as a threat to their position 
in Danish society. The single issue environmental movement suddenly 



turns into a broad political force that even claims to be system 

critical which makes the established left nervous as they want to have 
monopoly on being system critical and thus they immediately shift 

their opinion on the environmental movement from being single issue to 

be a violent threat towards democracy. An oscillation between two 
contradictory positions that can be hidden from public scrutiny with 

the help of capitalist media who have the same way of diverting the 

interest for protests with system critical potential to claim that 
they are single issue and then when they pose a threat to the existing 

order that they are a violent threat to democracy. 

The core of the left wing attempts to claim that the environmental 

movement is subaltern to their own more advanced position is the claim 
that ideology is central and that activists in the environmental 

movement at their best are only on a preparatory stage before 

developing a more broad social anticapitalistic understanding. The 
capitalist forces have made similar attempts from the other direction 

to claim that the environmental movement is a single issue movement 

and as such can be useful for society as a way to inform consumers and 
reform or one could maybe better say establish a modern governance at 

local to global level promoting solutions that enables the flourishing 
of new market opportunities for business. Similar to the established 

left in Denmark they also see a non-violent direct action at a UN 
conference as in Copenhagen 2009 as a threat towards democracy by 

potential for instigating political violence. 

In fact there are at the core of the environmental movement 

organizations a willingness to support class struggle of importance 

for environmental justice as the united efforts by Friends of the 
Earth, Via Campesina and other for food sovereignty and the joint 

struggle against land grabbing. There are of course many problems 
still. The environmental movement is different in different countries. 

But at least at the global level in Friends of the Earth International 

and Climate Justice Now! we have international movement cooperation of 
importance for class struggle. The problem is rather the left clinging 

to trade unions and the trade unions themselves. While we in the 

environmental movement and the peasant movement can see the emergence 
of global democratic organizations this lacks in the trade union 

movement and is weak in the left. The international trade union 
confederation, ITUC, does not want to have democratic influence by the 

working class in its organization. Contrary to FOEI organizations get 

influence due to how many members they have while in FOEI each country 
have one vote. This means that countries with a long tradition for 

membership in trade unions easily can dominate the international 
organization and bloc the kind of global democratic organization that 

have emerged in organizations as FOEI and Via Campesina. This means 



that social partnership strategies dominate the global organizations 

and few attempts are made at struggling for constructive alternatives 
to solve the present social and ecological crisis. On the defensive 

level to stop further detoriation of social rights the trade unions 

are probably still the most important actor, but in terms of 
struggling for global justice and offensive solutions they are not. 

And without offensive solutions to the crisis there will be no class 

struggle able to challenge the present world order. 

The environmental movement needs the theoretical discussion carried 
forward by the left as well as other ideological critique by feminists 

or dissidents under communist rule. But what is not needed is the 

claim that ideological understanding is more important than collective 
action. Only when the left starts to look at the environmental and 

other popular movements as independent forces with system critical 

potential of equal importance as their own is it possible to move the 
struggle further. A great step at the global level was taken during 

the World Summit on Sustainable development in Johannesburg 2002 when 
landless, housing and anti privatization movements joined hands with 

Via Campesina and was supported by Friends of the Earth when 

repression was used against the march against the neolibera] agenda of 
the Summit. This brought heavy problems for many of the South African 

organizations involved but paved the way for the historically 
important split in the Climate Action Network and the creation of 

Climate Justice Now! by Via Campesina, Jubilee South, Friends of the 

Earth International and others. A network that is of importance for 
the class struggle against land grabbing and neoliberal solutions to 

environmental crisis and thus challenging capitalism in one of its few 

remaining expansion fields. Rather than claiming it is time to bring 
left wing ideology into this already existing and growing support for 

class struggle and threat against capitalist expansion it is about 
time to develop similar offensive struggles also in the industrial 

working class movement and find ways to unite urban and rural class 

struggle. 

Tord Bj 6rk 

active in Friends of the Earth Sweden 



JOSEPH GREEN, 19/9 

Let’s take a sober look at the situation in the environment movement-- 

A reply to Tord Bjork 

Tord Bjork raises a number of important points in his reply to my critique of 

A1 Gore’s "24 hours of reality" about global warming, but fantasy about 
market measures. In particular, he claims that I haven’t described the 
environmental movement properly when I refer to the division between 

establishment environmentalism which adheres to neo-liberal market solutions 
such as those put forward by A1 Gore, and militant activists fighting to 

protect the environment and for environmental justice. And in effect, he is 

critical that, although I support the militant activists, I am calling for a 
change in various of their orientations. 

Instead he pictures an environmental movement which is mainly, at least 
outside the US and "some especially anglo-saxon countries", automatically 

engaged in class struggle whenever it makes an environmental demand. And he 
wishes to defend this movement against the meddling of the general political 

left-wing. 

But what does he put forward as the left-wing? He is talking about the 

"established left", the social-democrats, the main trade union leaders, the 
supporters of state-capitalist regimes, and so forth. He says, quite justly, 
that "many times the main conflict erupted between environmental protesters 

and social democratic movements or communist parties in the Soviet bloc and 
China." He refers to conflicts that broke out at the Copenhagen climate 

summit between "the traditional reformist and revolutionary left" and 
militant protesters, and he also refers to various forces that denounced the 
environmental movement as basically just a middle-class concern, or that seek 

to defer environmental concerns until a future society. 

I agree with him in opposing the social-democrats, the class-collaborationist 

trade union leaders, the parliamentary reformists, and various groups that 
proclaimed themselves revolutionary but support state-capitalist societies in 

the Soviet bloc or China. The Communist Voice Organization was founded in 

/995, and we laid stress from the start on dealing with the crisis in the 
established or traditional left, including especially that part of the left 

that calls itself communist. We are also opposed to the social-democrats, 

and have exposed their role in imposing austerity on the working, as well as 
the fact that two of the ruling parties overthrown in the Arab spring were 

affiliated with the "Socialist International". We regard opposing such 
bourgeois forces -- no matter in what socialist or revolutionary clothing -- 

as part of the issue of waging the class struggle. And in particular, with 
regard to the Copenhagen climate summit, we backed the protesters, not those 

who repressed them. (See www.communistvoice.org/44cCopenhagen.html) 



Tord Bjork says that it is necessary to bring the class struggle into the 
working class movement. And I agree. That’s what we have been doing. We want 
to do that. 

But Tord Bjork closes his eyes to the situation in the environmental movement 

when he denies the need to bring the class struggle into the environmental 

movement. Let’s see. Is it really true that establishment environmentalism is 
only a major force in the US and a few other countries? 

What about the Kyoto Protocol? Isn’t this establishment environmentalism in 

Europe? Aren’t the officials and capitalists who implement this the class 

brothers and sisters of A1 Gore? 

What about the years when the German Greens and the Social-Democrats ruled 

Germany in a coalition government? Can we forget Joschka Fischer, Green party 
member who was Vice-Chancellor of Germany and Foreign Minister in the 

Schroeder government, and who backed war in Afghanistan? Or the role of the 
Greens in the imposition of the Hartz IV social cutbacks on the German 

working masses? 

Or should one pretend that the Green Party of Germany, and other Green 
Parties, aren’t really part of the environmental movement? 

One could go on. Establishment environmentalism is quite prominent outside 

the US. But what isn’t so prominent, in the US or outside it, is a good 
critique of establishment environmentalism. Was there really, for example, a 

widespread critique of the "24 hours of climate reality" with the purpose of 

clarifying a path for environmentalism different from that of A1 Gore? 

Tord Bjork doesn’t directly address this. But in essence, his answer is, "so 
what?". He writes that "what is not needed is the claim that ideological 

understanding is more important than collective action." I find it amazing 

that a critique of A1 Gore could be opposed on the grounds that it supposedly 
impedes collective action. On the contrary, the more criticism of A1 Gore and 

establishment environmentalism, the more encouragement there will be for mass 

action. One of the my points of criticism of A1 Gore’s introduction to the 
"24 hours" is that he ignores the role of the militant movement; in fact, his 

presentations are designed to orient people to working with the corporations, 
not fighting against them. And yet, when I criticize A1 Gore for this, I am 

said to be "claim(ing) that ideological understanding is more important than 

collective action." 

We need mass actions, and we also need mass understanding. They go together. 
We need an orientation that leads to actually preserving the environment. The 

fact is that the environmental movement is not clear on what such an 



orientation would be. 

A1 Gore advocates, among other things, the carbon tax. The carbon tax is 

another neo-liberal market measure. It is going to fail such as badly as "cap 

and trade" or carbon trading. Moreover, if it is implemented in full severity 
with the backing of the environmental movement, it is likely to generate mass 

revulsion at environmentalism. The carbon tax is at best a dead end for the 

movement, and at worst threatens a major fiasco. So it is a real danger for 
the movement. It’s not just a distant theoretical issue. It’s an immediate 

practical issue in Australia, Canada, France, etc. 

But the carbon tax is widely supported in the environmental movement. Even 

groups that oppose various forms of carbon trading often support the carbon 
tax. The Friends of the Earth International, for example, opposes carbon 

trading, but supports the carbon tax. 

Tord Bjork writes offal Gore’s influence. He says that "A1 Gore’s present 

attempt at reentering the climate debate is rather a sign of a decline in the 
neo-liberal effort to create illusions about how problems in our societies 

and the world can be solved primarily by market mechanisms." But 

establishment environmentalism has enough influence so that Friends of the 
Earth International backs one of its main efforts to promote market 

mechanism, the carbon tax. It seems premature to talk of the irrelevancy of 
A1 Gore and establishment environmentalism when even various organizations 

that denounce market mechanisms in theory, still support one of the main 
market mechanisms, the carbon tax, in practice. 

The carbon tax, and other market mechanisms, are designed to avoid 

comprehensive environmental and economic regulation and planning. And this 
market-fundamentalist stand has widespread influence in the present 

environmental movement. But without a perspective of instituting some 
regulation and planning~ there is no way of avoiding illusions in market 

measures. Meanwhile, in practical politics, the carbon tax has served as a 

way of uniting people behind establishment environmentalism. 

Moreover, it’s important to bring the class struggle into the issue of 

regulation and planning. Overall economic regulation and planning isn’t 
necessary socialist or pro-people in itself. The bourgeoisie (including the 

state-capitalist bourgeoisie in supposed "socialist" countries) can and does 
use planning to exploit the masses and impose its plans. There has to be a 

struggle for a new type of regulation and planning which actually protects 

the environment. There also has to be a struggle that mass livelihood is 

regarded as something that has to be planned in its own right, and not as 
something that will be the automatic consequence of "green jobs". 

think these are some of the important issues that come up with regard to A1 



Gore’s agitation. It’s not helpful to the building of the mass environmental 

movement if we overlook the problems that exist, such as the present lack of 
consistent struggle against establishment environmentalism and the confusion 

over the general ways to reach environmental goals. There needs to be a frank 

and sober evaluation of the present state of the environmental movement, as 
there also has to be of the present state of the general left-wing movement. 

There needs to be major changes in both. 

-- Joseph Green 

jgreen@communisWoice.org 
Communist Voice magazine: www.communistvoice.org 







NATIONAL UNION OF METALWORKERS OF SOUTH AFRICA 

DEVELOPMENT OF A RENEWABLE ENERGY SECTOR CANNOT BE LEFT TO THE PRIVATE SECTOR 

13 September 2011 

The National Union of Metalworkers of South Africa (Numsa) notes with concern the purpose of a 

mandatory briefing session that takes place tomorrow (Wednesday 14 September) for potential 

independent power producer (IPP) bidders for 3 725 megawatts (MW) of renewable energy capacity. 

From the outset, Numsa has rejected the notion of drawing Independent Power Producers (IPPs) into 

the generation and delivery of electricity to our people informed by the reality that private interest is 

about profit maximisation at the expense of affordable electricity. 

Numsa’s central committee that met in August not only expressed frustration at delays to bring onto the 

electricity grid significant sources of renewable energy, but called for a publicly-owned and community- 

controlled renewable energy sector made up of parastatals, cooperatives and municipal wind farms. 

Although the 2003 White Paper on Renewable Energy set a target of a 10 000 Gigawatt Hour (GWh) 

renewable energy contribution to final energy consumption by 2013, eight years down the line we 

cannot as a country talk of a vibrant renewable energy sector. Our analysis as Numsa is that the snail- 

pace movement on renewables is primarily a result of our government’s decision to outsource the 

development of solar, wind, biomass, biogas, landfill gas and small hydro generation capacity to private 

sector independent power producers. 

Although as a union we support the stipulation that factors such as job creation, skills development, and 

participation by historically disadvantaged people, local content and local manufacturing will comprise 

30 points in the evaluation process of bidders, we feel that this is not enough. 

Similar to the solar park to be built in Northern Cape’s town of Upington and whose management 

Cabinet has given to the state-owned Central Energy Fund (CEF), state support and measures must be 

put in place to support other sub-sectors as we develop a socially-owned renewable sector. 

Given the requirement of a "bid guarantee" of R100 000 for every megawatt proposed and the non- 

refundable payment of R15 000 by prospective bidders, Numsa will not be surprised that only 

established private companies will go through the first phase of the bidding process and be at the 

briefing session in Gallagher Estate tomorrow. 



Numsa’s call for a publicly-owned and community-controlled renewable energy sector made up of 

parastatals, cooperatives and municipal wind farms shall be channelled through Cosatu so that the 

Alliance may endorse this necessary economic approach in the interest of the working class and the 

poorest of the poor. 

Contact: 

Irvin Jim, General Secretary - 073 157 6384 

Or 

Castro Ngobese, National Spokesperson -073 299 1595 

(This is a fantastic group, Global Anti-Incineration Alliance, well worth supporting.., so sign on here - 

http://org2.democracyinaction.org/o/1843/p/dia/action/public/?action_KEY=7598 - by 23 Sept... 

otherwise we get more disasters like the Bisasar Rd enviro-racist methane project and Obed Mlaba’s 

corrupt so-called waste-energy incinerator) 

........ Original Message ........ 

Subject: 

Date: 

From: 

[climate justice now!] Pls Sign On: No Climate and Public Funds for Dirty Energy 

Fri, 16 Sep 2011 19:01:28 +0100 

Mariel Vilella <mariel@no-burn.org> 

**Apologies for cross-postings** 



12 September 2011 

Dear Friends, 

A Sign-On Statement to be Sent to the Transitional Committee of the Green Climate Fund and Other 

Concerned Local, Regional and National Governments 

We are releasing today, September 12, the first day of the third Transitional Committee (TC) meeting of 

the Green Climate Fund (GCF) in Geneva, Switzerland a sign-on statement that will inform governments 

about our objection to the misuse of climate funds and public monies for incinerators and other 

polluting technologies that are exacerbating the climate crisis. The TC, as you may know, was created 

out of the Cancun climate negotiations and given the huge task of designing a new global climate fund. 

GALA, along with other climate action and justice groups, is participating in civil society efforts to 

influence the design of the GCF. 

In this regard, we invite your organizations to endorse the statement, and invite other concerned civil 

society groups and individuals to sign on as well (please respond not later than September 23, 2011). 

We plan to send the statement to the 40 governments comprising the TC, as well as to other concerned 

governments, on September 30, 2011 in time for the Global Day of Action against Waste and 

Incineration. 

To sign on, please log on to: 

http://org2.democracyinaction.org/o/1843/p/dia/action/public/?action_KEY=7598 

Thank you very much for your support and solidarity. 

From the GAIA Coordination Team 

SIGN-ON STATEMENT 

"NO CLIMATE AND PUBLIC FUNDS FOR DIRTY ENERGY" 

"Fund Community Solutions - Not Dirty Energy" 



To the Co-Chairs and Members of the Transitional Committee of the Green Climate Fund and Other 
Concerned Local, Regional and National Governments, 

Industrial society is making unsustainable demands upon the Earth. We are depleting her arable soils, 

exhausting her aquifers, felling her forests and mangroves, overfishing her seas, destroying her land for 

mineral plunder, and polluting her air, water and soil with toxic and climate-changing emissions. 

Industrial and nuclear "sacrifice zones" dot the planet, and some toxic chemicals are now omnipresent, 

reaching the most remote and unindustrialized human communities and animal species. We are also 

feeling the early effects of the climate crisis: droughts, floods, storms, and sea level rise are just a few of 

the harbingers of climate instability. 

Governments have made few efforts to restrain industrial destruction and pollution. Of late, there has 

been much talk of coordinated action on climate change. Yet the funds and resources dedicated to 

solving the climate crisis are not only inadequate in scale but often misdirected. 

Carbon credits often support projects which not only fail to reduce greenhouse gas emissions but often 

increase them. Renewable energy subsidies support technologies that are often toxic, not renewable, 

hence starving many proven climate solutions of necessary support. Overseas development aid is re- 

labeled "climate aid" and given to corporations and consultants instead of the communities that need 

and deserve it. 

In this situation, it is imperative that we do everything possible to stop the worst industrial polluters 

while supporting the most affordable, equitable and local community-based solutions. That can begin by 

ensuring that our public monies are devoted exclusively to programs and projects which do, in fact, 

reduce the largest industrial footprints. 

Our current mismanagement of our waste is both a travesty and an opportunity. A travesty because it is 

polluting itself, and drives increased consumption and destruction of natural resources, benefitting 

private corporations and draining wealth from communities. But it is also an opportunity: community- 

led Zero Waste offers the opportunity to reduce pollution, reduce demand for energy and raw 

resources, and increase local employment and community resilience. 

We therefore demand the cessation of public subsidies for all kinds for waste incineration and landfill 

gas projects. 

These include: 

-carbon credits 

-renewable energy credits 



-below-market loans 

-tax incentives 

-concessional electricity rates 

-use of public land etc. 

-overseas development assistance (bilateral and multilateral) 

-support from climate funds such as the new Green Climate Fund and emerging national climate funds 

Instead, climate and development aid in the waste sector should be re-oriented towards 

community-led Zero Waste programs, including: 

-waste prevention and reduction 

-eliminating toxics in products and packaging 

-source separation of discards 

-grazing, composting and biogas for source-separated organics 

-full social and economic inclusion of informal sector recyclers 

-Extended Producer Responsibility 

Public money must be used for public good and benefit: in waste management, as in every other field, it 

is past time to adopt practices that build a healthy society and just economy within the ecological limits 

of the Earth. 

Signed, 

Name / Organization / Country / E-Mail 

Forwarded message .......... 



From: trevor ngwane <trevorngwane@gmail.com> 

Date: Sat, 17 Sep 2011 18:17:06 +0200 

Subject: Heritage Day celebration in Thembelihle 

Dear comrades of the DLF 

You are invited to the Heritage Day celebration in Thembelihle on 24 

September 2011. The theme is World Cultures United Against Xenophobia 

and Climate Change, The dress code is anything 

cultural/traditional/ethnic as we will be celebrating secondary 

differences and affirming our class unity. 

Here is the proposed programme for the day; I will circulate a leaflet 

to other lists. 

Proposed PROGRAM M E 

1.7h00 Tour of Thembelihle (media and other guests) 

2.8h00 Gather at Park Station taxi rank in Thembelihle 

3.9h00 March to SA Block (the venue) led by brass band (Alexandra or 

Meadowlands band tbc) 

4. 10h00 Singing of national anthem 

5.10h05 Opening remarks by MC (Xolani Vilakazi TCC and SECC female comrade) 

6.10h15 Introduction of different nationalities and cultures by MC 

[stand up and ululations] 

7.10h30 Welcome, introduction of guests, movements, organizations by 

TCC secretary (Ghetto) 



8.10h45 Speech by OKM councillor (Simphiwe Zwane) 

9.11h00 Gumboot dance by Thembelihle youth cultural group 

10.11h05 Launch of Million Climate Jobs campaign (Trevor and Soweto MCJ team) 

11.12h00 Music by cultural group from Thembelihle 

12.12h05 Speech by Mpumelelo Ekasi Professional Arts and Culture 

(Thembelihle) group 

13.12h10 Speech from Thembelihle’s neighbours (Mr Seedat, Lenasia 

Extension 9 community) 

14.12h20 Speech by Zimbabwe Solidarity Forum (Sipho Thys) 

15.12h30 Music and dance by Mozambican band (Thembelihle) 

16.12h40 Lunch: different foods from different cultures 

17.14h00 Music by Marimba band (Lawley informal settlement) 

18.14h05 Speaker on xenophobia (Marc Gbaffou, Africa Diaspora Forum, 

tbc) 

19.14h20 Music by different cultural groups (10 minutes per group) 

20.17h00 Vote of thanks by TCC chairperson (Sphiwe) 

All the best 

Yours in struggle 

Trevor 

www.mg.co.za 



Life in an unhealthy climate 

MANDI SMALLHORNE Sep 16 2011 17:03 

Krish Perumal does not look forward to Durban’s summers. A ~middle-aged ~supervisor in a rubber- 

producing company, he was struck by asthma about 25 years ago when he was in his early 30s. "It’s 

worse when it’s hot and humid," he says. "When you get bad wheezing, then you can get the flu." 

Perumal believes his condition is caused by industrial pollution -- and he may be right. He lives in south 

Durban, home to two of South Africa’s biggest oil refineries and more than 120 industries, and more 

than 280 000 people. The area is a notorious pollution hot spot and a study done a few years ago 

showed that children here were twice as likely to get asthma as those in the northern parts of the city. 

But there is reason to believe that global warming may be playing a part in the rise in respiratory disease 

here and elsewhere (asthma rates have been soaring around the world in the past three decades). 

Average temperatures in Southern Africa have risen by 1.5°C over the past century as opposed to 0.8°C 

globally, according to Dr Francois Engelbrecht of the Council for Scientific and Industrial Research (CSIR). 

The combination of higher temperatures and industrial pollutants is bad news for asthma sufferers like 

Perumal -- and gives him a special interest in the 17th Conference of the Parties of the United Nations 

Framework Convention on Climate Change (COP17), which will take place in Durban from November 28. 

The pollutant by-product of interest here is ozone, which is something most of us connect to the hole in 

the ozone layer happening in the Antarctic high up in the sky. But ground-level ozone is common in our 

cities. It forms when nitrogen oxides (NOx, a product of combustion in cars, trucks, industrial processes 

and coal-fired power plants) react with volatile organic compounds in sunlight, explains Dan Ferber, co- 

author with Dr Paul Epstein of Changing Planet, Changing Health (University of California Press). 

Ground-level ozone irritates the respiratory system, damages lung tissue and reduces lung function. It 

triggers coughing, chest discomfort, a scratchy feeling in the throat and other symptoms. It makes 

people more susceptible to respiratory infections and it exacerbates asthma and emphysema. 

Effects on health 

When he started working on the book, Ferber says, he had no idea what he would discover. "The overall 

scope of the potential health problems was surprising to me." 

Ferber says that because scientists focus on their own specialities, the public receives information about 

climate change piecemeal -- a study that looks at how crops are being affected; research on expanding 



ranges for mosquitoes; insight into changing patterns of rainfall. It is only when you step back and try to 

take in the whole picture that you realise this should be framed "as a public health crisis", he says. 

Consider how all-encompassing the effects on health are. Most of South Africa has been malaria-free 

hitherto. But it is common cause that climate change will likely increase the range of the Anopheles 

mosquito that carries malaria. It will also alter -- sometimes increasing, sometimes reducing -- the range 

of other insects that carry disease, such as the ticks that carry Congo fever. South Africa needs to be 

prepared for a possible rise in insect-borne diseases. 

Then there is water. "Water is the primary medium through which people in Africa will experience 

climate change impacts. By 2020, it is estimated that 75-million to 250-million Africans will be exposed 

to increased water stress," writes Dr Mary Galvin in a forthcoming publication by the Environmental 

Monitoring Group, Water and Climate Change: An Exploration for the Concerned and Curious. 

Projections indicate that South Africa will not benefit from the fact that warmer air holds more 

moisture: specific climatic features mean that, overall, we will be hotter but not get much increase in 

useful rainfall. 

Some of the rainfall will come in extreme weather events such as the recent floods in the Newcastle and 
Upington regions, which can damage crops and do not necessarily sink into the underground water 

table, instead running off and washing away precious topsoil. 

What does this mean for our health? Water is, of course, a vital nutrient, but it is also crucial to a secure 
food supply. A reduced rainfall, combined with changes in times when crops can be planted and 

harvested because of higher temperatures, will likely add to greater food insecurity. Lester Brown, 

president of the Earth Policy Institute in Washington, DC, has estimated that for every 1C increase in 

temperature, yields of staple grains will drop by 10%. This, of course, like all the impacts of climate 

change, will hit the poor hardest. 

"1 can say with confidence that there is a link between rising food prices and climate change," says 

Ferber. Drought in Australia, wildfires in Russia and other events affect global food supply. In August, for 

example, China Daily reported that South Korea’s rice harvest was expected to reach a 10-year low next 

year because of abnormal weather conditions, which we should perhaps be calling the "new normal". 

An absence of fresh, clean water in adequate amounts for drinking and washing, coupled with 

undernourished people add up to a perfect health storm: water-borne diseases like cholera thrive in 

such conditions and malnourished people’s immune systems are unable to mount a sufficient defence. 



We should be putting thought into adapting to a water-poor future, says Galvin: "Sustainable water 

usage solutions that could be implemented not simply by ecologically progressive households or 

municipalities but on a national scale include rainwater-harvesting landscapes for growing food, from 

commercial agriculture to small-scale farms to homestead gardens; the use of grey water to irrigate 

agriculture, parks and public sites; ecological treatment of sewage; dry sanitation systems such as 

compost toilets and pit latrines; and reducing water leaks. 

"Adaptation will also require improving river and local wetland health; adjusting farming practice with 

resilient crops and shifting seasons; expanding the number of households with food gardens; and 

preparing for drought or floods." 

Heat effects on productivity 

We all know about the 2003 heat wave, the hottest on record in more than 450 years, which killed 

about 40 000 people in Europe. Perhaps we dismiss the significance of this in our minds because the 

news focus was on the elderly people who died in great numbers. What went largely unnoticed at the 

time was a significant increase in deaths among those under 65 -- demonstrating that heat has a 

substantial effect on younger people too. Interestingly, although far more elderly women than men 

died, men were about twice as likely to die as women in the younger age group. 

Heat waves will be more common in future, but the increase in average temperatures alone is likely to 

have an impact on human health in ways that will reduce productivity, shorten life spans and decrease 

wellbeing significantly, as Professor Tord Kjellstrom and his South African colleagues pointed out at a 

seminar at the University of Johannesburg in August. Kjellstrom is an internationally recognised expert 

on the health impacts of climate change -- he is part-time professor and visiting fellow at the National 

Centre for Epidemiology and Population Health at the Australian National University in Canberra and is 

developing a global programme of studies on high occupational temperature health and productivity 

suppression (Hothaps) that is aimed at quantifying the impacts of heat exposure at work. 

In a warming world we will experience the highest temperatures during the day, while we are at work. 

The majority of workers will not be able to escape the heat in air-conditioned offices. They will be out in 

the fields harvesting crops, labouring on construction sites or in factories that are inadequately cooled -- 

doing the work that feeds us and gives us the pleasant and useful things in life. 

Professor Angela Mathee, head of the Medical Research Council’s Environment and Health Research 

Unit, and colleagues Joy Oba and Andre Rose have done a pilot study as part of Hothaps. They 

demonstrated that many outdoor workers were already exposed to alarmingly severe health and 

productivity impacts from heat exposure. 



Focus groups in Johannesburg and Upington spoke of increased thirst, excessive sweating, exhaustion, 

dry noses, blisters, burning eyes, headaches, nose bleeds and dizziness, among a host of other effects 

including chronic tiredness: "When it is very hot, sometimes when you wake up in the morning you feel 

exhausted," said one Upington participant. As temperatures rise further in the near future, symptoms 

like these will have to be urgently addressed by employers and the government. 

Sweating it out 

Excessive perspiration is a serious heat-related health concern that can become a killer. Kjellstrom spoke 

about South American sugar-cane cutters who sweated several litres of fluid in a day, but only brought 

two litres of water to work with them because they had to walk and could not carry more. Because the 

employers did not provide water in the field, each day they would have to wait until knock-off time to 

replace the deficit, which had led to a spate of life-threatening kidney conditions in relatively young 

workers. 

The imbalance of salts that results from heavy sweating is one reason why heat exposure reduces 

productivity: it leads to a lessened ability to work intensively and a loss of perceptual and motor 

performance -- even mild dehydration has been shown to decrease mental performance. The brain also 

sends a signal to decrease muscle tone, which leaves people feeling tired and listless. 

People will be working at a slower pace -- if you are working in a consistent temperature above 28°C you 

should work only half your normal hours, says the professor -- and their risk of accidents on the job also 

will increase. There are psychosocial effects as well: aggression rises, for example, increasing the risk of 

conflict and interpersonal friction in the workplace. 

In addition, Kjellstrom points out, heat in many workplaces will interact with chemicals such as solvents 

and pesticides used on the job; these will evaporate faster, boosting the danger of exposure for workers. 

And workers who wear protective clothing will be hotter while at the same time being less able to 

perspire as effectively. In Southeast Asia, innovators are coming up with concepts to tackle this problem. 

One inventor has developed a vest containing tubes of material that stay frozen solid until about 25°C -- 

when the temperature hits 30°C you stick it in the freezer again. 

South African research 

"We’ve known about the effects of heat in the workplace for a long time," says Kjellstrom. But it is only 

recently that people have begun to link this knowledge with the oncoming juggernaut of climate change. 

Interestingly, the original research on heat and labour was done right here in South Africa about 60 

years ago. Dr CH Wyndham tested the work capacity of fit young men who came to work in the hot 

underground of Johannesburg’s mines. He found that although about 64% of men could cope with 



moderate physical labour in hot conditions, only a few were able to cope with heavy labour. He decided 

to acclimatise them by having them exercise in a "warm gym" daily for a few weeks, after which the 

number who could do hard labour jumped to 29% -- still less than a third. Wyndham’s concept is still in 

use to acclimatise and harden new recruits and men who return to the mines after holidays. 

Will our future climate be hot enough to trigger these on-the-job health problems? The answer is yes. At 

the CSIR recently, atmospheric modeller Dr Francois Engelbrecht presented the results of six simulations 

or models of our future, the largest exercise of its kind ever done here. The news is not good: Southern 

Africa has an observed temperature increase over the past century of double the global average, and 

this trend will continue over the decades between now and century’s end. So if -- and it’s an unlikely 

prospect - we manage to keep the global increase down to two degrees, Southern Africa will experience 

four. This means that whereas a pleasant Gauteng January day between 1960 and 2000 was usually 

about 25°C, it would in future be about 29°C. If, as many scientists now believe is likely, the increase is 

three or four degrees globally, we are going to have some stinking hot summers. 

The middle class and the wealthy will be able to buy their way out of many of these impacts for the next 

decade or so -- air conditioners and filters will protect us from the heat and pollutants and insect 

repellents from mozzies and ticks. And we will probably moan at the price of water and food. But 

climate change will affect the poor the most, worsening the divide between rich and poor and placing 

serious demands on the public purse. 

Few hold out much hope for a meaningful and binding treaty at COP17. But the dark picture experts 

paint of our future health prospects if we do not act, and act now, ~provides South Africans with urgent 

reasons to hope -- and lobby -- for an outcome that holds some promise. 

For anyone thinking SA may make a turn away from the Minerals Energy Complex, here are some 

wealthy Mbekites demanding cheap power - though at least they don’t seem to be so successful yet. But 

what’s this about a manganese smelter at that ghost-on-the-coast Coega complex?) 

City Press 

Beneficiation ’needs surety on electricity’ 

2011-09-18 10:00 

Andr~ Janse van Vuuren 



Abundant electricity and clarity on what it would cost were pre-requisites for the formation of 

downstream beneficiation industries related to mining, according to Saki Macozoma, chairperson of the 

Tshipi e Ntle manganese group. 

Tshipi e Nile, a new player in South Africa’s manganese sector, this week held the ceremonial sod- 

turning ceremony at its Borwa development, located next to Samancor’s Mamatwan mine near Hotazel 

in the Northern Cape. 

The mine, which boasts a 163 million tons resource base, aims to produce 2.4 million tons per year for 

60 years, with the first manganese scheduled for production in the second half of next year. 

The ore will be drilled, blasted and crushed to produce "fines" and "lumpy products" before being railed 

and shipped for further processing abroad. 

"1 associate with the view that we shouldn’t simply be digging and shipping our minerals, but 

beneficiation also has to make economic sense," said Macozoma. 

"There is the electricity issue as well, which has to be sorted out first before you can talk about any 

beneficiation. 

"Eskom needs to get the pricing right and supply secured. That is a long-term problem that cannot be 

settled in the next few years." 

South Africa’s New Growth Path policy targets 140 000 more mining jobs by 2020, underpinned by the 

establishment of downstream beneficiation industries. 

Cabinet subsequently adopted the department of mineral resources’ beneficiation strategy in June. The 

department would have to submit concrete proposals on beneficiation in October. 

Asked whether Tshipi would consider processing manganese ore in South Africa, for instance into a 

sinter product, company director Moss Ngoasheng said the country had only a few users of 

ferromanganese. 



"Sinter products don’t travel well," said Ngoasheng. "The loss of product is high. Hence you’ll find 

people will be sintering close to the 

end user." 

Most of the ore from Borwa would be taken up by Tshipi’s major shareholders. Australian-listed and 

Singapore-based OM Holdings, a manganese producer and marketer, would take up about half of 

Borwa’s output. OM Holdings holds a 26% stake in Ntsimbintle NewCo, which for its part has a 50.1% 

share in Tshipi e Ntle. 

Pallinghurst’s Jupiter Mines, which owns the remaining 49.9% in Tshipi, has an offtake agreement with 

South Korea’s Pohang Iron & Steel Company for about 20% of total output. The remaining 30% would be 

sold on the spot market, Macozoma said. 

In contrast to Tshipi e Ntle’s model, Kalagadi Resources - also a Northern Cape manganese junior - will 

be mining three million tonsthree million tonnes of ore a year, to be converted into 2.4 million tons of 

sinter product close to the mine. 

This would be railed to Coega, where a smelter would convert 700 000 tons per year of sinter product 

into high-carbon ferromanganese. 

ArcelorMittal has a 50% offtake agreement for both products. 

- City Press 

Reports of the death of solar power are highly exaggerated 

4 

by Adam Browning 

16 Sep 2011 7:05 AM 

The solar company Solyndra recently filed for bankruptcy, which media reports have depicted as the 

end of solar power in the U.S. This is like saying there is no future for the internet because Netscape 

went out of business. 



The molar-grinding irony of it all is that Solyndra was the victim of a big success -- the price of solar 

power has fallen rapidly, making more expensive technologies like theirs uncompetitive, but more 

importantly, making solar power a real player in the U.S. energy economy. 

Since October of 2008, the average price of solar modules has fallen from $4.20 per watt to around 

$1.20 to $1.50 per watt today. These are mind-boggling reductions. And these new prices are resulting 

in extraordinary market development. As of June, California utilities have signed over eight gigawatts of 

solar contracts ... half of which are below the price of new natural gas generation. That’s right. 

Gigawatts of solar cheaper than the fossil fuel alternatives. 

The media have been hinting at scandal and impropriety. While we have no idea about Solyndra’s 

actions in securing the loan guarantee, we can say that their technology approach was squarely within 

mainstream thinking of the time. Solyndra was attempting to develop a photovoltaic (PV) technology 

that didn’t use silicon, the dominant raw material for PV then and today. Take a look at this chart [PDF]. 

For years, silicon was manufactured primarily for semiconductors, and the solar industry essentially 

relied on excess material. In 2004, when Germany introduced robust incentives and the solar industry 

really started taking off, a shortage of silicon became a huge problem. There were seven plants in the 

world capable of manufacturing solar grade silicon, and as they had the scarcity in the value chain, they 

were able to command premium prices. The market price of silicon went through the roof. The main 

material for crystalline PV technology, which once cost $25 per kilogram (kg), soared to $450 per kg. 

Silicon manufacturers had the solar industry by the short hairs, and everyone looked for an alternative. 

Silicon was the single biggest obstacle to bringing down costs and bringing solar to scale, and everybody 

-- absolutely everybody -- was trying to figure out how to deal with it. 

Solar manufacturers that had relied on silicon-based PV technology tried to develop new methods that 

didn’t need silicon. For example, Sharp, which was once the world’s largest PV manufacturer using 

crystalline silicon technology, made a significant capital investment in a thin-film product that was half 

as efficient ... but used about :i percent of the silicon [PDF]. And venture-capital money poured into 

start-ups working on breakthrough new materials that addressed the silicon problem. Nanosolar, 

Miasole, HelioVolt, and, yes, Solyndra, all received hundreds of millions of dollars of private venture 

funds to commercialize CIGS technology -- an approach that did not rely on any silicon at all. Solyndra’s 

premise was squarely within mainstream thinking. 

So what happened? Silicon got cheap, and the manufacture of crystalline silicon panels got even 

cheaper. All the innovation, market pressures, and government investment worked. Analysis out today 

from the DOE’s Lawrence Berkeley National Lab shows that the pre-incentive price of going solar in the 

U.S. dropped :17 percent last year, and another :1:1 percent in the first half of 20:1:1 -- record reductions 

since they began tracking the data. Importantly, the Berkeley Lab report further indicates that federal 

and state market-building policies have been instrumental to those gains. What little policy support 

solar has received relative to its fossil counterparts is working as it should -- to build scale, bring down 

costs, and deliver strong economic returns on our nation’s investment. And today the solar power 

industry is the fastest-growing industry in America. 

The holy grail of those working in the field is to bring down costs. Solyndra had a reputed cost structure 

around $2 per watt. The fact that’s no longer competitive is a sign that solar is succeeding, and 

delivering on its promise faster and better than the brightest minds and the big bucks ever imagined. 



Solar power plant closed over pollution fears 

Sapa-AFP I 19 September, 2011 08:59 

Protesters throw rocks at riot policemen (L) climbing over a wall at the entrance to a factory of Zhejiang 

Jinko Solar Co. Ltd. in Haining, Zhejiang province. 

Image by: STRINGER/CHINA/REUTERS 

China has ordered the closure of a solar panel plant in the east of the country after hundreds of local 

residents staged violent protests over pollution, authorities says. 
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The protesters broke into the factory in Zhejiang province, ransacking offices and overturning vehicles 

before being forced back by police in a three-day protest that began on Thursday, according to state 

media reports. 

The closure of the plant, owned by the US-listed company Jinko Solar, comes weeks after authorities in 

the northeastern city of Dalian shut down a chemical factory after some 12,000 residents took to the 

streets over pollution fears. 

It demonstrates official concern over the growing public anger about pollution in China, where an 

emphasis on economic growth over the past three decades has led to widespread environmental 

degradation. 

The protesters in Zhejiang’s Haining city were demanding an explanation for the death of large numbers 

of fish in a nearby river, China’s official Xinhua news agency said. 

Haining’s city government said Monday tests had showed the plant in Zhejiang’s Haining city was 

emitting excessive levels of fluoride, which can be toxic in high doses, as it announced the plant’s 

closure. 

"(We) ordered the company to halt production and overhaul the production procedures that involve 

emission of waste gas and waste water," it said in a statement. 

"(We will) go all out to maintain stability and seriously deal with those who are suspected of violating 

laws in the incident in accordance with the law." The city government also said police had detained a 

man for spreading "rumours" on the Internet about the number of sufferers of leukaemia and other 

cancers living near the plant. 

Chinese authorities have repeatedly voiced concerns about the role of online social networks as citizens 

increasingly turn to the Internet to vent their anger in a country where authorities maintain a tight grip 

on traditional media. 



China, which has the world’s largest online population with 485 million users, constantly strives to exert 

its control over the Internet, blocking content it deems politically sensitive as part of a vast censorship 

system. 

But the huge and rising popularity of weibos -- microblogs similar to Twitter that have taken China by 

storm since they first launched two years ago -- has posed a major challenge to the censors. 

Jinko Solar, which is listed on the New York Stock Exchange, has more than 10,000 employees in plants 

located in Jiangxi and Zhejiang provinces, according to its website. 

Company officials were not immediately available for comment. 

Let’s see if we can unite with the leading CJ forces in international 

circuits campaigning against the World Bank having any role in climate 

finance. We’re such an interesting guinea pig in Durban because of the 

WB’s decisive promotion of environmental racism at Bisasar Road, as well 

as the South Durban activists’ initial resistance to the Bank’s Medupi 

loan in 2010. More bits of info on these are here: 

http://ccs.ukzn.ac.za/default.asp?11,65,3,2377 

The suggestion is that either on Dec I or Dec 6 the WB is a specific 

target. Any further ideas? 

Cheers, 

Patrick 

..... Original Message ..... 

From:wboutofclimate@googlegroups.com 



Dear friends fighting for climate justice, 

We, the organizations listed below, are part of a movement to minimize 

and ultimately eliminate the role of the World Bank in all aspects of 

climate finance - including in the Green Climate Fund, the Climate 

Investment Funds, adaptation-related loans, fossil fuel project loans 

(of which South Africa has the single largest example in 2010), and the 

proliferation of carbon market-based mechanisms as part of the larger 

struggle for just, fair and effective systems of climate debt 

reparations. 

At the climate talks in Cancun in 2010 our groups came together with 

many other movements for a global day of action against the World Bank 

both inside and outside the official Conference of the Parties. We were 

successful in mobilizing pressure on the Bank and governments in large 

part because of a unified call to unite struggles in communities around 

the globe. 

We are proposing a unified day of mobilization on the World Bank and 

climate finance on Thursday, December 1st, during the first week of 

COP17, to once again pull together a united stand for fair climate 

finance. 

Members of the World Bank Out of Climate Finance campaign are drafting 

an initial call to action for mobilization leading up to and during 

COP17 in Durban. We would be most grateful for your thoughts on the 

draft call, and your support in building a broad grassroots by 



circulating the call to your networks. The specific target to be the 

subject of protest on December 1 is still under consideration, and your 

suggestions are very welcome. 

As Durban activists who took the lead in opposing the World Bank’s $3.75 

billion loan to Eskom, making it an important national and international 

issue, and as citizens of a country whose Planning Minister Trevor 

Manuel is a former World Bank board chair and now co-chair of the Green 

Climate Fund, your experience and commitment to keeping the Bank away 

from the climate is crucial. 

Please be in touch with any thoughts about a global day of action 

against the World Bank during COP17, and the call to action in the 

lead-up. 

Many thanks for your solidarity, 

Africa Jubilee South 

CRBM 

Earthlife Africa Johannesburg 

Jubilee South Asia Pacific Movement on Debt and Development 

Jubilee South Americas 

Focus on the Global South 

Friends of the Earth International 

Pan Africa Climate Justice Alliance 

A Chronology of Copping Out, COP 17: Durban November 2011 



- What’s the Fuss? 

http://www.i~rig.~rg/index.php?~pti~n=c~m-c~ntent&view=artic~e&id=45:a.chr~n~~~gy-~f-c~pping- 

out-cop-17-durban-november-2011-whats-the-fuss&catid=l:general 

Written by Koni Benson Monday, 22 August 2011 10:49 

From being seen as a fringe concern to radicals only, and either dismissed outright or pushed to the 

margins by politicians and industrialists, over the last 50 years "global warming" has became accepted as 

a major concern to the welfare of the planet’s future. As acknowledgment of the environmental 

problems caused by ’business as usual’ increases, calls to change the rules of the game and the ways we 

relate to each other and the planet, are vehemently opposed by those with power. The chances of a 

global agreement to deal with climate change, are on the decline. 

The Problem of Green House Gasses 

-South Africa is hosting COP 17 in Durban 28 November- 9 December 2011. 

-COP: Convention of the Parties- governments who are party to the United Nations Framework 

Convention on Climate Change 

-they meet every year to ratify and implement a global treaty on one aspect of global warming: climate 

change, which is caused by emissions of greenhouse gasses. 

-by the 1970s they all agreed on the problem: emissions of greenhouse gasses are increasing the earth’s 

temperature, messing with weather patterns (floods etc), and wrecking havoc on the resources we need 

to survive- like food, air, ground. 

-ie the main cause of global warming is rapidly increasing carbon dioxide emissions - which comes from 

burning fossil fuels in industrial production. 

-they all agree that to save the planet, we need to reduce emissions. 

-every year about 6 billion tones of carbon are added to the atmosphere from burning fossil fuels, 

causing greenhouse gas concentrations to soar to levels more than 30 per cent higher than at the 

beginning of the industrial revolution. 

-the problem: no one wants to cut industrial production, which is where the emissions come from. 

-Northern capitalists don’t want to cut emissions/production, Southern industrialists don’t want to be 

told they should not aspire to catching up on economic development and producing in the same way. 

-80% of environmental damage happens in the global south but is produced by the global north. 

Multinational companies produce their goods where raw materials and labour are cheap ie the global 

south and so they do their polluting there 

-South Africa is one of the biggest polluters and attends the meetings asking for money to adapt but will 

not agree to lower carbon, arguing that to reduce emissions is to promote poverty. 



-The air and sun don’t care about national boarders. One shared earth = the need for one shared global 

solution. How do we resolve the argument on who is responsible? 

The First Earth Summit: Rio de Janeiro 1972 

-Since 1972 governments have been meeting to debate a global solution/treaty to stabilize emissions 

and prevent dangerous "anthropogenic" (ie human) interference with the climate system. 

-At this Earth Summit where the Convention was established, the parties agreed in general that they 

would recognize "common but differentiated responsibilities," with greater responsibility for reducing 

greenhouse gas emissions in the near term on the part of developed/industrialized countries 

-There is a UN Secretariat to support the Convention and run parallel efforts through inter governmental 

panels on climate change with the aim of gaining consensus through meetings and discussion of 

strategies. There are 194 "parties" to the convention. Countries are divided into three categories that 

determine what is expected of them: a. industrialized countries and economies in transition, b. 

developed countries which pay for costs of developing countries, c. developing countries. 

-These Parties to the Convention have met annually since 1995 to assess progress in dealing with 

climate change. 

-From an agreed problem and agreed solution twenty years ago, the COPs have met annually to 

negotiate the who and how of implementing- which has degenerated into tactics to gain credit for 

helping the earth, without slowing down on producing more and more emissions. 

-Durban will be the 17th meeting, and by now stabilizing emissions is not even on the agenda. 

-How did this happen? 

The Kyoto Protocol 

-The first two COPS in 1995/6 hashed out issues over scientific research, rejected harmonized politics, 

and called for legally binding targets. 

-In Japan in 1997 COP 3 began the process of creating legal obligations for developed countries to 

reduce greenhouse gas emissions known as the Kyoto Protocol (ie update) which would come into 

effect/force in 2005 and expire in 2012 

-After intensive negotiations in Japan, 37 developed countries signed the Kyoto Protocol 

-Most industrialized countries agreed to legally binding reductions in greenhouse gas emissions of an 

average of 6 to 8% below 1990 levels between the years 2008-2012, defined as the first emissions 

budget period. 

-Originally, Kyoto said countries must reduce their emissions by allocating reduced annual allowances to 

the major operators within their borders. 

-These operators can only exceed their allocations if they buy emission allowances, or offset their 

excesses through a mechanism that is agreed by all the parties to UNFCCC. 



-This was the key issue debated, and because of it, the United States Congress did not ratify the treaty 

after Clinton signed it. The Bush administration explicitly rejected the protocol in March 2001. 

-Finding no solution to unresolved issues of Kyoto, the next few years of COP 4 and 5 were spent 

creating an action plan for implementing the Protocol 

-When major political issues were discussed at high-level negotiations at COP 6 at the Hague in 2000, 

talks collapsed in the final hours. 

-When failed COP 6 talks resumed in 2001, George W. Bush had become the President of the United 

States and had rejected the Kyoto Protocol and became an observer at negotiations 

-Ironically, the major controversies around previous US proposals, were now agreed upon and included 

in a very compromised Kyoto Protocol which the US still did not sign. 

-What’s in the compromised Kyoto Protocol so far? 

a)"Flexible mechanisms" (emissions trading, Joint Implementation, and the Clean Development 

Mechanism which allow industrialized countries to fund emissions reduction activities in developing 

countries as an alternative to domestic emission reductions- ie change nothing in their damaging 

processes). 

b)Carbon Sinks (credit for broad activities that absorb carbon from the atmosphere or store it ie 

commoditize a market based the solution). 

c)Outlines on the consequences of non compliance, including a requirement to "make up" shortfalls at 

1.3 tons to 1, suspension of the right to sell credits for surplus emissions reductions, and a required 

compliance action plan for those not meeting their targets. 

d)An agreement to establish three new funds to assist in needs associated with climate change. 

-Developing countries are not required to reduce emission levels unless developed countries supply 

enough funding and technology so that they can develop, because emissions are strongly linked to 

industrial capacity. 

-They can sell emissions credits to nations whose operators have difficulty meeting their emissions 

targets. 

-They get money and technologies for low-carbon investments from developed countries. 

-Kyoto Protocol was put into force at COP 11 and MOP 1 (Meeting of the Parties who signed the 

protocol) in Montreal in 2005 with over 10,000 delegates 

-It contains nothing on obligations to reduce emissions- instead, countries can trade credits, and buy 

their way out of making any changes to industrial production causing climate change. 

-Not surprisingly then, future COPs have been about engaging Kyoto and establishing funds to use in 

what has become a market arena. 

Y2K: Capitalist Competition over Cooperation 



-The Kyoto Protocol’s fine print says it can come into force only once it is ratified by 55 countries, 

including wealthy nations responsible for 55 per cent of the developed world’s 1990 carbon dioxide 

emissions. 

-With United States (and its 36.1 per cent slice of developed-world carbon dioxide) as observer only, and 

Australia refusing ratification, Russia was required to make up the difference, and by 2002 @ COP 8, 

Russia was hesitating. 

-From the 2006 talks onward delegates concerns over economic costs and possible losses of 

competitiveness, the majority of the discussions avoided any mention of reducing emissions. 

-this is not surprising because capitalism is set up as a zero sum game: it requires competition and 

dictates that one player can only gain at another’s expense. The formula relies on exploitation to make 

profit 

-Since then there has been a clear disconnect between the political process and the scientific 

imperative. 

-a neoliberal solution was brewing: find new markets and privatize for profit making and greater 

incorporation of the developing south into relations of dependence 

-The next five years= instead of reducing, COPs focus on supporting "clean" development mechanisms in 

the global south 

-The meetings have become a place for developing nations to come and ask for money instead of a 

place to negotiate different kinds of relationships to human and natural resources. 

COPing Out: Debates on Replacing Kyoto 

-COP 15, Copenhagen: officials from 192 countries met with the purpose of agreeing on a deal to replace 

Kyoto which expires in 2012. 

-The month before the conference, Obama announced that he and other world leaders had decided to 
put off the difficult task of reaching a climate change agreement, agreeing instead to make it the mission 

of the Copenhagen conference to reach a less specific "politically binding" agreement that would put off 

the most difficult issues for some other time in the future. 

-Many industrialized countries are now reluctant to fulfill commitments under the Kyoto Protocol. 

-Powerful countries feel their ideas for economic growth are more important then their fears about 

climate change so there is a lot of "green" talk but no agreement on limiting or changing production 

practices. 

-South Africa’s government has pitched its tent with India and China whose position was that the most 

important thing is that they will not accept any limits to economic growth and development. 

-The conference did not achieve a binding agreement for long-term action. 

-Instead, a 13-paragraph ’political accord’ was negotiated by approximately 25 parties including US and 

China, but it was only ’noted’ by the COP as an external document to the UNFCCC process. 



-The accord committed to developed countries putting resources into forestry and investing 30 US 

billion for 2010-12. 

-In short, this COP established that there will be no negotiated global plan for tackling climate change. 

Carbon Trading and Pet Projects in Lieu of a Global Reduction Plan 

-Carbon trading is the main current international response to climate change and the centerpiece of the 

Kyoto Protocol. 

-Carbon trading has two parts. 

-First, each country is allowed to pollute to a certain limit, or cap. 

-Governments hand out free tradable rights to emit carbon dioxide to big industrial polluters, allowing 

them to make money from business as usual. 

-Second, companies buy additional pollution credits from projects in the South that claim to emit less 

greenhouse gas than they would have without the investment. 

-Emission trading means that developing countries can sell their rights to pollute to a developing country 

who has polluted too much. 

-Most of the carbon credits being sold to industrialized countries come from polluting projects, such as 

schemes that burn methane from coal mines or waste dumps, which do little to wean the world off 

burning fossil fuels that cause global warming by emitting carbon dioxide into the air. 

-It is a market based approach that turns pollution and the "right" to pollute, into a commodity. It gives 

value to a credit, and has little to do with reducing emission. 

-In theory, those who can reduce emissions most cheaply will do so, achieving the pollution reduction at 

the lowest cost to society. 

-Since the introduction of carbon trading, carbon emissions have dramatically increased rather than 

decreased. 

-The carbon trade market is now worth trillions of 

-Those in favor say that using the market (carbon trading) to address the environmental crisis allows 

reduction of greenhouse gas emissions in the most economical manner. 

-But the creation of a new commodity and private property rights to the atmosphere has already led to 

billions of dollars being handed to large emitters in industrialized countries free of charge. 

-Turning carbon into a tradable commodity is equal to passing control for the climate into the same 

hands that are destroying the climate. This has so far led to increased carbon in the atmosphere rather 

than reductions and a magnification of social equalities. 

-Similarly, if used to offset fossil fuel emissions, carbon sinks justify an emission that would not 

otherwise have happened as it would have put the fossil fuel user over its emissions allowance under 

the Kyoto Protocol. 



-Kyoto in effect created a new market: countries can trade credits, and buy their way out of making any 

changes to industrial production causing climate change. 

-Building a single, liquid global carbon market worth trillions of dollars is the main official approach to 

the climate crisis world wide. 

-the largest firms in the world have set up desks to speculate on the carbon market. 

-as with derivatives, a host of specialized new institutions have been set up that deal in the new 

pollution commodities. 

-Carbon markets trade abstract commodities characterized by suppression of unknowns, contested 

quantifications, and lack of transparency 

-As a result of agreeing to this kind of "solution," the highlight of the Cancun Agreement at COP 16 in 

2010 was a deal on forests adaptation and protection where countries will get paid from a 30 billion 

dollar fund for reducing destruction or for building forests up. 

-Africa requested 67 billion to begin this project, so 30 billion for the entire planet will not create the 

carbon needed to clean the air to stabilize the earth’s temperature. 

-Basing carbon storage on market price for the amount of carbon stored will cause more harm than 

good. 

-Firstly, it requires knowing how many trees, the thickness, etc to calculate how much carbon is being 

stored 

-yet there is no transparent forest governance or info available for any of the countries affected, like the 

DRC, which means the money is being paid to who for what? 

-Second, there was a push in the negotiations to include monocropping in what counts 

-this encourages tree plantations of a single tree to maximize building up forestry, which destroys 

biodiversity needed for saving the earth, and encourages evicting people off their land to plant tree 

plantations for money, without resulting in progress toward alternative energy systems. 

Green Capitalism: COP 17, Durban- November 2011 

-In the run up to COP 17, there is less pretending than ever that there will be a globally binding deal. 

-Even top UN officials are suggesting abandoning attempts and rather get the best info possible and let 

countries/regions do what they will with it. 

-All important meetings happening outside of the COPs 

-Japan, Canada, Russia already said they would not sign on to a second commitment period under the 

Kyoto Protocol, which ends in 2012 



-Even when countries agree to lower emissions, like EU countries who are currently alone in remaining 

mostly in favor of a second commitment period to Kyoto and who are debating attempts to reduce 

emissions at home by 25% by 2020, the pollution is really just being taken off-shore as more and more 

EU goods are being produced in China, so the pollution is relocated, rather than reduced. 

-China is the US’s number one competitor, but classed as a developing nation and the world’s largest 

emitter, China is not obliged under the COPs to reduce emissions 

-This leaves little hope of power players changing their environmental practices 

-Instead, on the table for Durban then are designing a Green Climate Fund and identifying long term 

funding sources and operational mechanisms. 

-Trevor Manuel has been chosen as one of the co chairs of the committee to establish the Green Climate 

Fund 

-He says the task is challenging: "the headaches just pile up as we deal with more of the issues." He says 

there is no mechanism to set up or manage the fund, let alone get the promised 100 billion dollars a 

year into the kitty. The G20 consistently fails to agree to any serious financing options for climate 

support. 

-Manuel suggests that Africa work on a package of bankable projects for which the fund could be 

applied when it become available, but there is great skepticism on whether these projects can translate 

into development, let alone save the planet. 

-There is a high chance the World Bank will manage the fund and further entrench market based 

solutions that are keeping the rich rich and the poor poor. 

-There is a higher return to the global north on every dollar "donated" in aid spending for World Bank 

style "development", than all the money that goes to the global south. 

-In other words these "funds" are not donations to help the south catch up, but rather another way for 

the north to get rich, thereby increasing global inequality 

-NGOs who are engaging COP, have no unified voice on the future of Kyoto, the question of sources of 

funding, or how to deal with the non-action of the US. 

-The NGOs invited to represent civil society at COP, are not anti-capitalist. They are split on the myths of 

green capitalism. 

-Without powerful movements to hold governments accountable and to contest state power, the 

climate negotiations will be stacked in favor of capital. The South African NGOs focused on COP 17 have 

few links with working class movements and concerns, which makes mass mobilization and seizing and 

democratizing resources and decisions about their distribution and uses, impossible. 

The 20 Year Anniversary of the Earth Summit: Rio 2012 



-20 years later- at the Rio +20 Earth Summit to be held in 2012 high level negotiation platforms are a hot 

bed of arguments over "unfair advantages" that challenge business as usual. 

-Over a 20 year period, the arguments have shifted away from reducing carbon emissions to buying 

credits or forests to counter balance the damage so that business as usual can continue. 

-Kyoto has been turned into a global pollution trading instrument worth trillions of dollars to the world’s 

richest companies hungry to exploit anything for new markets/profits. 

-Agreements no longer discuss how to get "major operators" ie businesses within countries, to reduce 

emissions, but how governments can find funds to purchase carbon credits to make up for the damage 

caused by capitalist development. 

-Most likely that will mean that governments must now get the money from businesses who they will 

then owe further favor to, and the cycle of governments being run by corporate interest, will continue. 

-The master’s tools will not dismantle the master’s house, said Audre Lorde, and in the case of climate 
change the solution cannot be to extend the capitalist competition (green capitalism) which have no 

respect for life in the first place. 

-After 20 years of negotiations, we have a negotiated treaty unsigned by the largest polluter (US) and 

which exempt many large polluters like China, India, and also SA from being held accountable because 

they are considered "developing". 

-Much like the SA constitution, Kyoto compromised on the core issues (private property and protecting 

capital interest), and yet is held up as a beacon and best possible "realistic" option. 

-Much like the constitution, Kyoto Protocol is not implemented. 

-What happened to benchmarking, ie aiming to get industrialized countries to stabilize emissions at 

1990 levels by the year 2000 as was outlined by the First Earth Summit in Rio de Janeiro in 1992 where 

the UNFCC was established? 

-Kyoto now contains nothing on obligations to reduce emissions 

-The only two parts of the agreement that are in practice are carbon trading (for the north), and funds 

for clean development mechanisms (for the south). 

-Both of which are "solutions" that give the cause of the problem more scope, and don’t even pretend 

to lower emissions. 

-The logic that justifies this says that to save the earth by lowering emissions is to become poor. 

-Yet, for the world’s poor, capitalist production is the same thing as environmental degradation. The 

history of capitalism is one of dislocation, of people, land etc._It is the cause of flooding, hunger, 

drought, asthma, slums, unemployment, etc. 

-For the poor, there is no tension between lowering emissions and improving life, because the way 

industrial development has incorporated the majority at the expense of the minority, is not good for the 

working class. 



-Their role in production as workers, the role of their land and resources as undervalued raw material is 

the stuff that capitalist development is made of. To challenge and change how production happens 

might threaten the rich, but it is a good thing for the poor. 

-The Bolivia Alternative suggests that there is an option for combating climate change that can be good 

for everyone. 

The Bolivia Alternative, 2010 

-Bolivia hosted The World People’s Conference on Climate Change and the Rights of Mother Earth with 

more than 15,000 participants aiming at an alternative to the "failed" negotiations in Copenhagen. 

-Bolivia, Costa Rica, Cuba, Nicaragua, the Tuvalu Islands and Venezuela rejected the final declaration -- 

the Copenhagen Climate Accord saying it was a superficial agreement made without the consensus of 

the developing countries. As a result, Britain and the US withdrew $3.5m of climate aid from Bolivia 

-Part of the alternative suggestions included: the world’s largest referendum, with up to 2 billion people 

being asked to vote on ways out of the climate crisis; the creation of a UN charter of Earth rights; and an 

action plan to set up an international climate justice tribunal. 

-Similar to refusing to join ALBA, a Venezuelan initiative to counter the social cutbacks insisted upon by 

the World Bank, the South Africa government shows no signs of interest in participating or aligning with 

the Bolivia Alternative. 

Action Aid 
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Introduction: Agriculture, climate change and carbon markets 

Climate change poses enormous challenges to agriculture and smallholder 

farmers. Increasing average temperatures; extreme events that include 

heat waves, floods and drought; alterations in rainfall patterns - all 

will combine to make growing food a more risky endeavor for farmers in 

both developed and developing countries. These risks will fall hardest 

on the most vulnerable, namely smallholder farmers living in poor countries. 

Adaptation to climate change is becoming a central concern of farmers, 

scientists, policymakers and politicians. Substantial resources and 

energy will be required to produce adequate food supplies in the face of 

climate change. The climate crisis comes at a time when agriculture 

around the world is recovering from decades of neglect. The consequences 

of this neglect came into sharp focus during the food crisis of 

2007-2008 as millions of additional people across the globe fell into 

poverty and the number of people suffering from hunger passed one billion. 

To address both the need for more finance for agriculture and the 

climate crisis, the World Bank and the Food and Agriculture Organisation 

(FAO), among others, are promoting selling of carbon offset credits1 

based on the carbon that can be stored in soil. We refer to this 

mechanism as soil carbon credits. The idea is that farmers would utilise 

agricultural practices, such as incorporating compost and manures in 

their fields, to maximise the carbon stored ("sequestered") in soil. 

The logic is that if the stored soil carbon can be measured and valued, 

it can then be sold and traded on the market. Credits would be bought by 

companies or individuals to offset their own 

1 A carbon offset is a reduction in emissions of carbon dioxide or other 

greenhouse gas, or sequestration of gases already emitted, which are 

made in one location in order to compensate for or to offset an emission 



made elsewhere. Offsets that are bought and sold are often called 

credits. This indicates that the purchaser is receiving credit for 

emission reduction or sequestration in one location that entitles them 

to emit the same amount of greenhouse gas in some other location. 
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greenhouse gas emissions. Alternatively, credits would be bought by 

investors who would trade the credits in similar ways to commodities 

such as wheat or tin, speculating on whether the price of carbon credits 

would increase or decrease. 

The World Bank argues that through the creation of a market for soil 

carbon credits small-farm productivity will increase and private sector 

investment will be mobilised for the agriculture sector (Woelcke and 

Tennigkeit, 2010) 

In this report we examine critically the basic assumptions of the World 

Bank: 

¯ that soil carbon will be valued as a commodity 

¯ that soil carbon can be measured accurately enough to tempt investors 

¯ that smallholders will benefit from the trade in soil carbon 

¯ that a private market in soil carbon is an effective means to mobilise 

the resources needed to address the impacts of climate change on 

smallholder agriculture 

¯ that smallholder farmers should bear the mitigation burden of the 

developed countries in their soils. 

1. There is no soil carbon market 

The first rule of a market is that they need sellers and buyers. A soil 

carbon market requires international rules that give incentives to 

polluters and investors to buy carbon credits. However, there is a 



strong possibility that world governments will allow key provisions of 

the Kyoto Protocol to lapse after 2012, undermining its market 

mechanisms. Moreover developed countries’ extremely weak emission 

reduction commitments will mean that there is little global demand for 

carbon credits. 

Two types of markets currently exist for trading of carbon offset 

credits: voluntary and compliance (also called regulatory). The 

voluntary market, described in Box 1 and in section II, is where 

individuals and companies that want to offset their own carbon usage 

purchase offset credits in the absence of legal requirements. 

The compliance market exists where there are laws mandating emission 

reductions and where those laws also allow regulated entities to offset 

some of their emissions by paying someone somewhere else to reduce 

emissions for them. The Kyoto Protocol creates a global compliance 
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market by putting a legally binding cap on emissions of developed 

countries, whilst establishing two mechanisms to create offset 

opportunities in economies in transition and in developing countries. 

The two mechanisms are Joint Implementation and the Clean Development 

Mechanism (CDM). Neither mechanism accommodates credits generated 

through soil carbon sequestration. 

Compliance markets have also been established at regional, national, and 

sub-national levels. These markets function in a similar way to the 

global market. National or sub-national governments enforce legally 

binding caps on emissions from regulated entities such as power plants 

and manufacturing facilities. The ceilings are gradually reduced over 

time, meaning that companies must either find ways to reduce their 



emissions or offset some percentage of their required emission 

reductions by buying credits. Usually only a set percentage of emission 

reductions can be offset, with the percentage established by law in each 

system. 

The European Emissions Trading Scheme (EU-ETS) is the oldest and most 

well known of the non-Kyoto compliance markets. Markets are also being 

established in a handful of countries, such as Australia, New Zealand 

and China. Markets in sub-national jurisdictions such as the US state of 

California and the Australian state of New South Wales are also 

developing, following the lead of the first sub-national market in the 

Canadian province of Alberta. 

The EU-ETS does not allow trading of soil carbon credits. The compliance 

market in Alberta, Canada, is the only place where soil carbon offsets 

have been marketed. However, regulated entities in that market can only 

buy offset credits from projects in Alberta (Hamilton et al, 2010). 

The proponents of compliance markets for agricultural soil carbon 

include the International Food Policy Research Institute (IFPRI) and the 

Africa Biocarbon Initiative. Both have been arguing strongly to change 

the rules for the CDM and the EU-ETS to allow soil carbon credits to be 

traded as offsets within those mechanisms. That might eventually happen, 

although knowledgeable observers consider this unlikely before 2015 in 

the case of the CDM and 2020 in the case of the EU-ETS (Dooley, 2011). 

Currently the state of the compliance markets is dismal. The markets are 

characterised by an oversupply of credits and low demand. The value of 

traded CDM credits (known as Certified Emissions Reductions, or CERs) 

fell to USS18.3 billion in 2010, from a high in 2008 of US$26.3 

Soil ca rbon and smallholders- September 2011 

Pagel5 



billion. In the turmoil on world financial markets in August 2011, 

carbon credits fell close to their near all-time lows, at �10.65 per 

tonne for EU-ETS credits and �7.4 per tonne for CERs (Wynn and Chestney, 

2011). 

Even more problematic for the proponents of soil carbon as a compliance 

offset is the strong possibility that countries will not agree to a 

second commitment period for the Kyoto Protocol when the first period 

expires in December 2012. The cap on developed country emissions 

established under the Protocol is for a commitment period lasting from 

2008 to 2012. 

Negotiations are continuing to establish a second commitment period, but 

three large countries - Russia, Japan and Canada - are currently 

refusing to be legally bound by an emission reduction requirement. The 

United States never adopted the Kyoto Protocol, and will not join a 

second commitment period under this regime. 

A final blow to the compliance market would be a post-2012 system based 

on voluntary pledges combined with large loopholes. This would mean that 

developed countries would not have emission reductions of sufficient 

magnitude or a legally binding nature to necessitate offset options 

(Kartha, 2011). 

Without a legal cap on emissions there is no mechanism to generate 

sufficient demand for compliance offsets in a market that is already 

oversaturated. Regardless of how much effort the World Bank and other 

proponents of soil carbon compliance offsets put into creating those 

carbon credits, without buyers needing offsets or regulatory systems 

that allow soil carbon credits to be traded, there is no market for soil 

carbon. 

Box i: The voluntary carbon market and soil carbon The voluntary market 



is used by those who want to purchase carbon credits to offset their 

emissions, whether out of personal conviction or in an effort to project 

an environmentally responsible image. For example, companies wanting a 

green image may try to offset their entire emissions every year in order 

to claim carbon neutrality. Buyers are principally located in the United 

States (49%) and Europe (41%) (Hamilton et al, 2010). 
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The voluntary market is a fraction of the size of the compliance 

markets. In 2009, 93.7 million tonnes of carbon were traded on the 

voluntary market, less than one percent of the volume of the compliance 

markets, and 26% less volume than was traded on the voluntary market in 

2008. The market value of the credits traded on the voluntary market 

decreased 47% to US$387 million in 2009. Meanwhile in the same year the 

compliance markets grew 7%, trading over 8 billion metric tonnes, valued 

at US$144 billion (Hamilton et al, 2010). Soil carbon credits made up 3% 

of the credits traded on the voluntary market in 2009, up from 0.5% in 

2008. The average price for these credits was US$1.20 per tonne. In 

2005, the Chicago Climate Exchange (CCX) began trading credits generated 

by US farmers using no-till practices. All the soil carbon credits 

traded on the voluntary market in 2009 were verified by the CCX. Due to 

the precipitous fall in soil carbon prices on the CCX (to USS0.10 per 

tonne) and the subsequent closure of the exchange in 2010, major farmer 

organisations responsible for the bulk of those credits have announced 

they will no longer be offering credits on the market. This is likely to 

reduce to near zero the share of agricultural soil carbon on the 

voluntary market (North Dakota National Farmers Union Carbon Credit 

Program, http://carboncredit.ndfu.org/) 



2. Voluntary soil carbon credits will not provide significant or secure 

finance 

In the absence of a compliance market outlet for soil carbon credits in 

the near future, the World Bank and other market proponents currently 

put their faith in the potential of voluntary markets to generate 

significant revenues for agricultural development. However while there 

may be considerable technical potential for soils to sequester carbon, 

there is not parallel potential to sell soil carbon credits on voluntary 

markets. Scientific uncertainty about the quantification and 

verification of soil carbon, as well as the non-permanence of 

sequestered carbon, put both the value of the associated credits and the 

mitigation potential of soil carbon markets in doubt. 

The biological nature of the soil carbon system, in particular the 

constant cycling of carbon into and out of soils through natural 

processes; presents a challenge for the proponents of carbon credits. 
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Carbon credits, as a commodity bought and sold in a financial market, 

have a value based on an underlying asset, namely the amount of carbon 

that is, theoretically at least, not released into the atmosphere to 

begin with, or is taken out of the atmosphere. For example, emissions 

averted by the construction of a solar power plant can be quantified in 

terms of the carbon dioxide that is not emitted by the coal-fired power 

plant that it replaced. Emissions that are prevented are termed avoided 

emissions. Because they have been avoided, they are permanent emission 

reductions. 

Soil (or tree) carbon is different. Soils (or trees) act as a carbon 

sink, meaning that they trap, or sequester, carbon already in the 



atmosphere. Therefore, soil carbon does not prevent new emissions, but 

instead sequesters existing emissions. However, because this carbon can 

easily react with oxygen and re-enter the atmosphere as carbon dioxide, 

credits based on soil carbon are worth much less than credits from 

avoided emissions. For example, the average price in 2010 of solar 

energy credits was US$33.80 per tonne while agricultural soil credits 

were trading at US$1.20 per ton. At the end of 2010, before the ultimate 

collapse of the C:C:X, soil carbon credits were trading for US$O.lO/ton 

(Hamilton et al, 2010). 

What are the characteristics that give value to carbon as a commodity? 

Or conversely, what do we know about soil carbon that explains the major 

discrepancy in pricing and general undesirability of investment in 

agricultural soil carbon noted in the previous paragraph? We briefly 

discuss here four components of the low value of soil carbon: 

uncertainty in measurement; non-permanence; diminishing returns over 

time; and low per-hectare storage rates leading to large transaction costs. 

Measurement uncertainty. Soil carbon, like forest carbon, cannot be 

measured with the precision necessary for commodity investors. The 

Munden Project (2011) undertook an analysis of the market for carbon 

from Reducing Emissions from Deforestation and Forest Degradation 

projects and the suitability of forest carbon as a commodity. Their 

conclusions can easily be applied to soil carbon: --From a trading point 

of view, the process [by] which forest creates carbon is ill defined to 

the point of being unacceptably risky. It contains a vague, poorly 

defined and scientifically unreliable process for creating forest 

carbon." Having different measurement methods and data availability from 

project to project means there is no standard definition of the 
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commodity. --As a consequence, pushing these commodities through the 

derivatives trading framework will prove impossible" (The Munden 

Project, 2011). 

The rate of soil carbon sequestration varies according to soil 

characteristics, seasons, precipitation, human intervention and climate 

change. Any change in farming practices means that carbon sequestered 

today may not be in the soil tomorrow. 

Non-permanence. To have value for an investor who buys a credit for a 

ton of carbon - whether sequestered or as avoided emissions - that 

credit must have value over the length of time the investor owns that 

commodity. Credits for biological carbon - carbon temporarily stored in 

trees or in the soil - tend to be worth much less than credits for 

avoided emissions, such as for practices that reduce or eliminate use of 

synthetic fertilisers and practices which avoid completely the 

production of nitrous oxides associated with fertiliser production and use. 

Diminishing returns over time. Eventually soils become saturated with 

carbon and no more carbon can be stored. Scientists are still 

researching this process but the average amount of time before 

saturation happens is estimated at 20-25 years (Sanderman et al, 2011). 

Low per-hectare storage. Many policy analyses assume that i ton or more 

per hectare per year can be sequestered on a steady and long-term basis. 

However, this assumption finds little support in the scientific literature. 

The amount of soil carbon sequestration depends on several factors such 

as soil texture, profile characteristics, climate, and management 

practices. Studies suggest that the amount can range from 0 ton in dry 

and warm regions up to I ton in humid and cool climates. 

How might developers of the soil carbon market and project proponents 



choose to address problems of uncertainty, low value and high 

transaction costs as they move forward with market construction and 

credit sales? There are several options according to The Munden Project 

(2011): 

¯ Massively discount, so that only a small fraction of the carbon stored 

is actually sold. Discounting would, however, obviously significantly 

reduce the amount of money 
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invested in the project and hence available for agricultural 

development. (See Box 2 on the Kenya Agricultural Carbon Project for an 

example of discounting.) 

¯ Rig the measurement methodology to produce artificially high numbers 

of credits, such as by inflating yearly carbon accumulation rates. (See 

Box 2 for an example of overestimation of yearly rates of accumulation.) 

¯ Choose the easiest accounting method, regardless of scientific 

accuracy, to reduce costs. (See Box 2 for an example of use of proxy 

indicators instead of actual measurement of soil carbon.) 

3. If there are revenues from the market, they will not reach 

smallholder farmers 

To measure, report and verify soil carbon will require substantial 

resources for remote sensing technologies, field measurements, and 

development of modelling approaches to understand soil carbon fluxes. 

Smallholder farmers will not carry out this work. Instead, project 

developers and technicians will need to invest significant resources in 

these tasks. Given the small amount of money that soil carbon would 

likely attract from a private market for all the reasons outlined in the 

previous section, it is likely that the most of the revenue will go to 



the technicians, not farmers. 

If a soil carbon market is developed, the profits earned in that market 

will not be distributed evenly. "Experience within numerous commodities 

markets shows a generalized pattern whereby commodity producers receive 

an extremely limited percentage of the final commodity cost" (The Munden 

Project, 2011). Most of the revenue generated will go to intermediaries, 

aggregators, and technicians paid to measure soil carbon, with little or 

no revenue going to farmers themselves. Smallholders and women farmers 

are likely to be disproportionately disadvantaged. 

Soil carbon sequestration credits are unlikely to generate revenues for 

smallholders because: 

Farm soils cannot sequester much carbon in a year. Even if a farmer, 

can sequester a half ton per hectare in a year, and owns one hectare of 

land, there is little money to be made. This is particularly so if that 

soil carbon must be discounted and a significant fraction of the 
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revenue will go to the project developer, technicians and other 

intermediaries. For example, if a ton of carbon is worth US$2 on the 

voluntary market, this is discounted by 60% to address issues of 

impermanence, and 40% of the gain goes to intermediaries, the farmer 

will make around US$0.25 per year. (See also Box 2 on the Kenya 

Agricultural Carbon project), As stated by consultants involved in 

designing the soil carbon market: "The principle direct benefit to 

farmers will be higher agricultural yields, not [emphasis in the 

original] direct carbon payments"(Forest Trends et al, 2010). 

Transactions costs are extremely high. Establishment costs can be, 

significant. The FAO estimates that adoption costs for practices that 



increase soil carbon storage range from US$12-600 per hectare (FAO, 

2009). Moreover, measuring or otherwise verifying the soil carbon on 

thousands of farms and aggregating that information will cost 

considerable amounts. Carbon market proponents admit that "much of the 

carbon finance generated from these projects will be needed to defray 

costs of project management and technical support" (Forest Trends et al, 

2010). In REDD projects --the process of counting carbon was a dominant 

cost factor in project development" (The Munden Project, 2011). This is 

likely to be the case with agricultural soil carbon. 

Revenues principally go to intermediaries. Aggregators of many* 

smallholders will have a central role in creating projects and they will 

earn most of the money generated by the credits. Intermediaries are 

likely to obtain monopsony positions, where a few buyers are able to 

dictate terms to the many smallholder sellers. This will enable them to 

buy credits cheap and undermine the development objectives of the schemes. 

Soil carbon will be highly discounted to address permanence,* 

uncertainties, and other issues that might trouble investors. Even with 

discounting, there is no indication that investors will actually buy the 

credits. 

In reality, the system is biased against smallholders and may further 

marginalise smallholders while supporting large landowners and wealthier 

farmers: 

Because of the huge transaction costs, project developers are likely* 

to favour working with large landowners rather than smaller landowners 

as this would minimise the number of parcels to be aggregated. 

Better land will generally sequester more carbon because soil* 

fertility increases the production of organic material that can be 

incorporated into the soil (De Pinto et al, 2010; 
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McKenzie, 2011). As wealthier farmers are likely to be on better quality 

land, they will disproportionately benefit from a market in soil carbon. 

Many measures require the addition of more organic materials, such as, 

composts and manures. In many smallholder production systems this will 

not be possible to the optimum extent as crop residues may be needed for 

feeding animals or dung for use as fuel (Lal, 2009; Smith and Oelsen, 2010). 

In general, "best management practices that generate the highest, 

sequestration rates are economically not feasible for the majority of 

local smallholders, unless considerable financial support is provided" 

(Tschakert, 2004). 

Soil carbon sequestration requires long-term commitment and often, 

binds farmers to certain types of agricultural practices and land 

management practices. This may negatively affect the adaptive capacity 

of poor farmers, who may need to change their production systems to 

adapt to new climate conditions and economic needs. --Due to the very 

=local, complex, diverse, dynamic and unpredictable’ realities of poor 

people’s lives, farmers are more concerned with adapting to their 

constantly changing environment... Decisions regarding land use and 

management are characterized by high spatial and temporal variability 

and determined by a variety of factors .... Hence favoring a prescribed 

package of =best’ management practices that score highest on 

sequestration rates ... might in fact undermine farmers’ dynamic and 

diverse adaptation mechanisms and, thus, increase rather than reduce 

their vulnerability to risk" (Tschakert, 2004). 

If soil carbon prices rise as the overall price of carbon credits- 

rises, land will become more valuable for its carbon sequestration 



potential. This will create yet another reason for dispossession of land 

of the poor and powerless. 

Farmers holding secure and private title to land are the ones most, 

likely to be included in projects. If the land title is not secure, then 

the ownership of the carbon sequestered on that land could be in doubt. 

This would make purchase of carbon credits an even riskier investment 

than it already is. Women farmers often are not the holders to the title 

of the property they farm and will be disproportionately disadvantaged 

because of this. 

The question of tenure and title. Creation of a soil carbon market, and 

in particular efforts to encourage reluctant investors with proof of 

ownership of the credits being sold, is likely to intensify pressures to 

favour formal or statutory legal title over customary tenure systems. When 
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the state dissolves the beneficial ambiguity that currently exists 

between formal and customary tenure systems by favouring formal title, 

those individuals who have access and use rights under customary systems 

will lose them (Tschakert, 2004; Unruh 2008). "Land rights are 

particularly insecure for groups with little political weight at local 

or national levels, such as women, pastoral herders and migrants" 

(Toulmin, 2011). 

Despite the above concerns around how much money from soil carbon 

markets is likely to reach the smallholder, agricultural economists in 

institutions such as IFPRI use unrealistic assumptions2 to draw 

conclusions such as: "linking smallholder farmers to voluntary carbon 

markets--though fraught with difficulties--can have a large monetary 

payoff (estimated at up to US$4.8 billion per year for [sub-Saharan 



Africa] as a whole) if implemented successfully" (Bryan et al, 2010). 

Box 2: The Kenya Agricultural Carbon Project The Kenya Agricultural 

Carbon Project is the first agricultural soil carbon sequestration 

project to be funded through the BioCarbon Fund of the World Bank. 

Investors in the BioCarbon Fund include governments as well as firms 

looking to invest in carbon credits. The latter include Natsource BioCF 

II Investments Corporation, an asset management firm focusing on the 

carbon market. Under the project, farmers will receive technical 

assistance in the adoption of sustainable agricultural land management 

practices (SALM), such as the use of cover crops, crop rotation, 

mulching, improved fallows, compost management, green manure, 

agroforestry, organic fertiliser, and residue management (World Bank 

Carbon Finance Unit, no date). 

2 The authors base their calculations on an estimate of 265 million 

metric tonnes of sequestration resulting annually from implementing 

changes in cropland management, grazing land management, restoration of 

organic soils, restoration of degraded land, and other practices on over 

a billion hectares across the continent. This is based on theoretical 

calculations of sequestration potential by Smith et ai(2008). Simple 

mathematics shows the IFPRI economists are using a carbon price of $18 

per tonne. They are also assuming that the voluntary markets would spend 

US$4.8 billion annually on soil carbon credits in sub-Saharan Africa 

alone. Yet, as noted above, the value of the entire voluntary market was 

US$387 million in 2009. 
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The project developer and implementer is the Swedish NGO Swedish 

Cooperative Centre - Vi Agroforestry Programme. This is described as "a 



development cooperation organization that works with support to farmers 

in the Lake Victoria Basin in Eastern Africa." (SCC-Vi Agroforestry, 

http://www.sccportal.org/Vi-Agroforestry-Program me.aspx.) Vi 

Agroforestry will serve as technical advisors for the adoption of SALM 

practices and, with regard to creation of carbon credits, they will 

carry out baseline data gathering and will likely do all the monitoring. 

They will serve as aggregator of the 15,000 farmers in the project (to 

be increased to 60,000 over the life of the project) and will also be 

the intermediary selling the carbon credits to the BioCarbon Fund. The 

BioCarbon Fund is funding the process to develop a verifiable 

measurement methodology, as well as funding Vi’s technical support and 

the costs of monitoring. Information is scarce on the project. From the 

limited news coverage and information found on the World Bank’s website 

(World Bank Carbon Finance Unit, no date), the following basic facts can 

Initially, The project will last for 20 years. ,be pulled together: 

15,000 farmers on 7,000 hectares will be involved. This number is 

The project,projected to grow to 60,000 farmers on 45,000 hectares. 

documents estimate that 1.37 tonnes will be sequestered per hectare per 

year. This estimate appears to be based on a misinterpretation of the 

IPCC AFOLU guidelines. The project developers have mistakenly used a 

unit-less stock-change factor as an estimate of carbon sequestration. 

Use of the AFOLU Tier 1 methodology would provide an estimate of 

somewhere between 0.15 and 0.72 tonnes sequestered per hectare per year 

The amount of,depending on soil type and practices implemented. 

sequestered carbon will be discounted by 60% to address issues of 

uncertainty and permanence. Using their estimates for hectares in the 

project over a span of 20 years and a sequestration rate of 1.37 tonnes 

per hectare per year, after discounting there will be an estimated 



618,000 tonnes of carbon credits to sell (Wekesa 2010). Using a more 

reasonable sequestration rate of 0.5 tonnes per hectare per year and 

At least 60% ofodiscounting for non-permanence yields 225,000 tonnes. 

the annual payments received by Vi Agroforestry will be directly 

transferred to participating farmer groups. The other 40% will go to Vi 

TheoAgroforestry for project implementation and advisory services. 

Bank is, at least initially, paying US$4 per tonne of carbon 

sequestered, for 150,000 tonnes. They have an option to purchase the 

remaining 468,000 tonnes at an undetermined price. If those remaining 

credits are not purchased by the Bank, they would be sold on the open 

Estimates of the total cost of the project.market at market prices. 

over the 20-year life span range from US$1,871,145 to US$2,483,159. 

Project implementation costs are estimated at 52% of the total costs, or 

US$1,293,600. Total revenue is calculated as 618,000 tonnes at US$4 per 

tonne, or US$2.48 million. Total payments to farmers over the 20-year 

time span are estimated at 
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US$316,819. All these figures are calculated by the authors assuming a 

sequestration rate of 1.4 tonnes per hectare per year (Woelcke and 

Tennigkeit, 2010). A sequestration rate of 0.5 tonnes per hectare, 

yielding 225,000 tonnes available to market over the life of the 

project, would generate only US$900,000 at a carbon price of US$4 per 

Based on the.tonne, less than half of the total cost of the project. 

information available, and assuming a more conservative sequestration 

rate of 0.5 tonnes per hectare, we calculate that a smallholder farmer 

owning an average-sized 0.6 hectare plot can expect to receive about 

US$0.29/year for her soil carbon, or less than US$6.00 over the life of 



the project. A sequestration rate of 1.4 tonnes per hectare would net 

According to Vi Agroforestry:.the farmer about US$0.81 per year. 

"Co-funding with Swedish aid authority to fill the gap between carbon 

price and required revenue, the carbon revenue just covers investment 

costs. The benefits to the farmers come through co-benefits, e.g., 

increase in yields and support system set up for the project" (Wekesa 

2010). The Bank’s Project Information Document states clearly that 

co-benefits are more important than the amount of money that farmers 

will receive: --Co-benefits are key drivers for adoption and maintenance 

of carbon sequestering activities: With regard to agricultural carbon 

projects, financial benefits from carbon revenues can be expected to be 

only a small proportion of the benefits of increased crop yields. 

Therefore, the primary focus of this project type should be on 

increasing agricultural productivity and the carbon revenues can be 

considered as an additional incentive and catalyst for the adoption and 

maintenance of improved agricultural practices and technologies. The 

level of potential carbon revenues should be clearly communicated at the 

farm level to avoid false expectations" (World Bank Project Information 

Document 2010) [emphasis added]. 

Soil ca rbon and smallholders- September 2011 

Page l 15 

4. Investing resources in establishing a soil carbon market diverts 

attention from the central question of how to generate public finance 

that can be used in part to address food security threats posed by 

climate change 

The World Bank and other soil market proponents argue that regardless of 

how much money goes to individual farmers through carbon trading, there 

are huge sums of money that could be mobilised for agricultural 



extension and development through the carbon market. However, the 

creation of a soil carbon market should not be the driver of the 

adaptation agenda. Indeed, increasing levels of soil carbon must be seen 

merely as a co-benefit of policies and practices designed to increase 

the food security and resilience of agricultural production systems in 

the face of climate change. Food security and systems resilience must be 

the guiding objectives of adaptation efforts. 

In addition to the significant resources being invested in setting up a 

market for soil carbon, the World Bank is also investing money at the 

country level to develop the policy and institutional framework to 

enable soil carbon trading. In Kenya, the World Bank is supporting the 

design and implementation of a readiness process, including: 

"support for the development of an institutional framework, 

facilitating climate-smart3 agricultural development; 

development of Monitoring, Reporting and Verification (M RV) guidelines, 

for the agricultural sector at national level; 

Identification (and possibly testing) of financial instruments which, 

have the potential to leading (sic) to scaling-up of these investments" 

(Magambo, 2011). 

3 The FAO defines "climate-smart agriculture" as "agriculture that 

sustainably increases productivity, resilience (adaptation), 

reduces/removes [greenhouse gases] (mitigation), and enhances 

achievement of national food security and development goals" (FAO, 2010). 

Soil ca rbon and smallholders- September 2011 

Page l 16 

With the Kenya Agricultural Carbon Project and the readiness process 

described above, Kenya is serving as a pilot country for the World Bank. 

The Bank’s Comprehensive Africa Agriculture Development Programme aims 



to begin similar institutional and policy development across Africa, 

establishing the conditions for a continent-wide soil carbon market. 

The creation of a soil carbon market results in significant 

misallocation of resources for adaptation and agricultural development. 

Policymakers are distracted by the efforts to create market-friendly 

institutions. Effective participation in the market means that 

smallholders, researchers and development professionals must worry about 

measuring and maintaining the amount of carbon in the soil, rather than 

prioritising the many steps necessary to adapt effectively to a changing 

climate and enhance food security. 

The opportunity cost of a researcher determining soil carbon 

sequestration rates is one distracted from the task of improving soil 

health and productivity. The opportunity cost of a policymaker designing 

policies to facilitate a soil carbon market is the distraction away from 

improving local marketing possibilities and alternative livelihood 

strategies for small farmers. Siphoning the substantial financial and 

human resources that are currently being directed towards creation of a 

carbon market away from the massive adaptation challenges ahead will 

have long-lasting and costly impacts on future food security. 

Instead, policymakers, development professionals, farmers and ideally 

the world’s bankers should work from a broad and holistic view of the 

adaptation challenges. Food security rather than carbon sequestration 

should be the desired end. This effort will entail developing national 

and regional adaptation plans that focus on the most significant needs 

and directing appropriate resources to those ends. The sequestration of 

soil carbon must be considered as a tiny piece of an agenda centred on 

ensuring food security in the face of a changing climate. This point is 

summarised succinctly by the Terrestrial Carbon Group (McKenzie, 2011): 



"At the national level, soil carbon should be couched within a broader 

policy framework of sustainable land management, agricultural 

productivity and food security .... A more diversified response is needed 

at the international level, beyond carbon markets .... In other words, 

carbon is the co-benefit, not the other way around." 
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5. Smallholder farmers should not be asked to bear the mitigation burden 

of developed countries and their citizens 

Soil carbon sequestration does not reduce global emissions. Instead, it 

merely relocates emissions until the gases sooner or later return to the 

atmosphere. Soil carbon compliance offsets meanwhile aid developed 

countries to postpone their own emission reductions. Unless there are 

real emission reductions by developed countries, smallholder agriculture 

will suffer profoundly, and we will be no closer to averting a global 

climate catastrophe. 

Perhaps the most profound impact of a potential soil carbon compliance 

offset market on smallholder farmers is the fact that continued reliance 

by developed countries on an offset market means real emission 

reductions do not happen, particularly in the developed countries. 

Instead, emissions may be moved into trees and soils, but the structural 

changes needed at the economic level to move towards low- or zero-carbon 

economies are postponed. Developed countries continue to emit greenhouse 

gases and agriculture remains significantly at risk. 

The creation of the soil carbon market also shifts attention from the 

real climate culprits. 

Developed countries are historically responsible for the vast majority 

of greenhouse gases currently in the atmosphere. Poor and vulnerable 



countries, including island nations and most of sub-Saharan Africa and 

South Asia, have contributed least to the climate crisis and are being 

hit first and worst by climate impacts. Yet instead of reducing 

emissions at home, developed countries are designing elaborate 

offsetting schemes that avoid reducing their own emissions and reframe 

the conversation around the marvellous mitigation potential that exists 

in developing country agriculture. Such schemes are a way of displacing 

the work and challenges of reducing carbon emissions away from those 

responsible for most of past, present and future emissions, and onto 

those least able to control the terms of their participation. This 

echoes economic and social patterns that have marginalised Africa and 

other regions for decades, indeed centuries. 

Most disturbingly, "the :sustainability’ of finance from carbon trading 

is ... structurally reliant on the failure to reduce emissions adequately 

in industrialized countries" (FERN et al, 2011). 
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6. A soil carbon market is a distraction used by developed countries to 

evade their obligations to deliver on climate finance 

The climate challenge is immense. Estimates of the cost of adaptation 

alone in the coming decades are up to US$I00 billion a year. These costs 

must be borne by those most responsible for the climate problem. However 

developed countries are looking to the private sector, to the carbon 

marketplace, to help them avoid the difficult question of where to find 

the money. It seems that this question is easily answered when wars must 

be funded or banks bailed out, but not when the fate of humanity is at risk. 

Among their legal obligations under the UN Framework Convention on 

Climate Change (UNFCCC), Article 4.4 --commits developed countries to 



assist developing countries that are particularly vulnerable to the 

adverse effects of climate change in meeting the costs of adaptation to 

those adverse effects" (South Centre, 2011). Disappointingly, 

negotiations under the UNFCCC over the last several years have 

demonstrated just how reluctant developed countries are to assume 

financial responsibility for the consequences of their historical and 

current greenhouse gas emissions which now threaten lives and livelihoods. 

In negotiations on the Copenhagen Accord and subsequent Cancun Outcome, 

developed countries have sought to minimise the contribution of public 

funding to global mitigation and adaptation efforts. Instead, they have 

shifted much of the burden off their shoulders and into the private 

markets. In the Cancun Outcome, developed countries agreed to "mobilise 

US$100 billion per year, by 2020, for both adaptation and mitigation 

needs, with monies coming from both public and private sources. Yet 

global adaptation needs alone are predicted by the FAO to be US$30-100 

billion per year between 2010 and 2050, with mitigation funding 

requirements adding a further US$139-175 billion (FAO, 2010). 

There are various innovative mechanisms that could be used to generate 

substantial public finance for adaptation and mitigation. A tiny tax on 

financial transactions, use of IMF Special Drawing Rights, and levies in 

the shipping and aviation sector, are all viable options. To date, 
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however, countries have not been able to agree on a single mechanism to 

generate public finance. 

Instead, the possibilities of private finance are used to fill the gap 

between need and will. Large hypothetical sums are posited (recall the 

IFPRI figure of US$4.8 billion per year that could come from the 



voluntary carbon market in sub-Saharan Africa) to assuage concerns and 

absolve developed country governments of financial responsibility for 

adaptation to the impacts of their historical and current emissions. 

Conclusions and recommendations: What is really needed? 

There are serious challenges ahead for continued food production under 

the conditions of changing climates across the world, and in particular 

for the smallholder sector in developing countries. Ensuring continued 

food security in a changing climate will require attention to the full 

range of production and institutional adaptations necessary to increase 

the resilience of food and livelihood systems. Why invest so many 

resources into MRV and creation of new institutions that deliver US$0.29 

per year to smallholders that follow their rules? These are significant 

opportunity costs borne on the backs of smallholder farmers who need a 

more expansive vision from policymakers and global financial institutions. 

Substantial, stable, predictable, new and additional public finance is 

essential to fund adaptation and food security efforts. Resources should 

be directed towards agroecological approaches that increase soil health 

and crop productivity, while at the same time increasing the 

water-holding capacity of soils and the overall diversity of cropping 

systems. Investment is needed in traditional water-harvesting and 

retention technologies, such as the Zai pits used in the Sahel, and 

their diffusion. Farmer-led crop variety development and seed production 

systems that link farmers with researchers to rapidly develop and 

disseminate new varieties need support. Both agroforestry and urban 

agriculture systems can play key roles in future food security under 

climate change and must be developed and supported. The bottom line for 

directing climate 
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finance is that adaptation and food security must be the central 

objectives of agricultural policies in a warming world. 

A number of viable and innovative new mechanisms have been proposed as 

sources of stable, public climate finance to help countries confront 

climate change. Special drawing rights, a financial transaction tax, 

redirection of fossil fuel subsidies, a tax on international aviation 

tickets, and a tax on fuel used for shipping goods internationally 

together could generate more than US$100 billion in public finance 

annually. Political will is, of course, needed to overcome the domestic 

hurdles faced by these proposals in many developed countries. Equity 

issues must also be dealt with for those mechanisms, such as a fuel tax, 

that might unfairly burden developing countries. 

Finally, developed countries must immediately and rapidly reduce their 

emissions of greenhouse gases domestically. Only immediate and real 

reductions in emissions can prevent further humanitarian catastrophes 

such as the current drought and famine situation in the Horn of Africa. 

Every year that emissions continue at their current rate puts the lives 

and livelihoods of millions of the world’s poor are increasingly at 

risk. Developed countries not only have the historical responsibility to 

address the impacts of their emissions on the world’s poor, they also 

have the means to do so. One of the first steps that must be taken, in 

December in Durban, is to agree on an ambitious, legally binding second 

commitment period for the Kyoto Protocol. 
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SA’s bio-economy ’stymied by government policy’ 

Biofuels Association president Andrew Makenete says SA has the technology and resources to develop 

its bio-economy but was stymied by a lack of regulations and government policy 

SARAH WILD 

Published: 2011/09/13 08:13:38 AM 

SA HAD the technology and resources to develop its bio-economy but was stymied by a lack of 

regulations and government policy, South African Biofuels Association (Basa) president Andrew 

Makenete said last week. 

SA’s 2007 biofuels industrial strategy is aimed at biofuels accounting for 2% of final liquid fuels 

consumption by 2013 -- about 400-million litres. But there is still no cohesive structure or policy to co- 

ordinate this effort. 

"We could increase the capacity of grains by over 3-million tons overnight and create a (biofuels) market 

for that. This would create 75000 direct jobs and 20000 indirect jobs ... and could save the country 

almost $2bn in forex," said Mr Makenete, in an address to the Agricultural Biotechnology International 

Conference in Johannesburg. 

"And yet we don’t have biomass (on the government agenda)." 

SA needed a "Brazil equivalent", the Agricultural Research Council’s Aart-Jan Verschoor said. 

"Biofuels have large-scale potential, but lack regulation guidelines." 

Department of Science and Technology representative Herbert Basetse acknowledged that there was no 

final bio- economy strategy, but that a draft was circulating. "There is growing strategic interest in the 

bio-economy -- it has the potential for significant global, economic and environmental benefits," he 

said. 



The potential for bio-energy in SA was greater than anywhere else in the world, Mr Makenete said. "The 

key is to create the market and decrease the cost of doing business." The government needed to 

guarantee the market, and ensure standardisation and quality control, he said. 

The technology was available locally: "It is easy to access and the more economies of scale you have, the 

more efficient it becomes. It’s about getting the logistical framework in place." 

SA’s senior chair of energy research in biofuels, Emile van Zyl, yesterday echoed this sentiment. "The 

technology isn’t the problem. The Brazilians got the (biofuels technology) from us. We were developing 

the technology here in the 1960s." 

Mr Makenete also cited the potential of biofuels to run metro buses. 

wilds@bdfm.co.za 

Gas to heat up climate at first, says new probe 

SUE BLAINE 

Published: 2011/09/13 07:00:24 AM 

Business Day 

RESEARCH showing that a shift from coal to natural gas-based energy would have a limited effect on 

climate was "exactly why" SA’s moratorium on shale gas prospecting was appropriate, commentators 

said yesterday. 

The research feeds into the often heated debate over applications to exploit SA’s estimated 14-trillion 

cubic metres in potential shale gas resources using the controversial hydraulic fracturing ("fracking") 

technique. 

SA, which is heavily coal- dependent (more than 90%), has pledged to reduce greenhouse gas emissions 

by 2025. 

The research is published in this month’s Climatic Change Letters, a section of the peer reviewed journal 

Climatic Change that provides a vehicle for rapid publication. It found that a 50% reduction in coal, with 

a corresponding increase in natural gas use, would actually lead to a slight increase (less than 0,1-° C ) in 

worldwide warming for the next 40 years before it afforded a reduction, under one scenario, of only 0,1 
-oc. 

Another scenario had reductions starting only in 2140. 

Research released in the same journal in April showed fracking released more methane than previously 

thought. 

Mineral Resources Minister Susan Shabangu’s moratorium on shale gas prospecting is to last to the end 

of February. 



Ms Shabangu is waiting for a special task team’s report on shale gas before considering the 

moratorium’s future. 

World Wide Fund for Nature SA climate change programme manager Richard Worthington said studies 

of this kind showed there was "not a robust scientific basis" for claims by those eager to exploit SA’s 

shale gas that it would serve to address accelerating climate change. 

Water and Environmental Affairs Minister Edna Molewa has instructed officials of her department to 

"carefully examine" the research claims "in the context of research being conducted by various research 

institutions in (SA) on the environmental impacts of ... fracking", she said in a letter to Democratic 

Alliance environment and water affairs spokesman Gareth Morgan. 

She had also asked for information from the departments of energy and mineral resources, Ms Molewa 

said. 

(The worst of all possible worlds, continuing...) 

Hurdles to deploying CCS in developing countries high, but not 

insurmountable, seminar finds 

Emissions of CO2 in developing countries in 2010 surpassed those 

released by developed countries - a problem worrying for 

environmentalists due to the vast energy needs of these countries to 

grow out of poverty Bellona, 12/09-2011 

Because of the abundance of fossil fuels in developing countries, the 

need to deploy Carbon Capture and Storage (CCS) technologies in these 

countries is urgent, a problem that was discussed at last week’s 

"Addressing barriers to CCS in developing countries" seminar in 

Washington DC on September 7 and 8. 



The seminar was arranged by The World Bank, in cooperation with the 

Global CCS Institute, the International Energy Agency, the Carbon 

Storage Leadership Forum and the Norwegian Government. 

Countries such as Botswana, South Africa, Mexico, Algeria, China, 

Egypt, Jordan, Kosovo and other countries in South East Asia presented 

plans to develop and deploy CCS. 

Though many plans were only preliminary, countries such as Mexico and 

South Africa forwarded concrete strategies for introducing CCS with a 

demonstration project to be built by 2020. 

Challenges common to all the gather developing countries were the lack 

of a regulatory framework for the development of CCS, as well as a 

lack of resources to fund demonstration projects. Many of those 

gathered called for the creation of a global CCS fund that would 

support development of demonstration projects. 

Dr. Edward Rubin, professor of engineering and public policy at 

Carnegie Mellon University laid out the reasons for why developing 

countries should start preparing from CCS development. 

Rubin underscored that while other energy sources will be important, 

CCS is the only way to achieve large C02 reductions from the use of 

fossil fuels for energy production. It also offers the best potential 

for providing a bridge between fossil fuel energy economies to a fully 

sustainable energy future. 



A transformation of the transportation sector to cars running on 

electricity and hydrogen is also needed. 

As costly as these efforts may seem, Rubin contended that the 

expenditures the world will face to meet the climate challenge will be 

far higher without CSS technology. 

Many delegates raised the issue of introducing CCS technologies into 

the Kyodo Protocol’s Clean development mechanism (CDM) and noted the 

important signal that would send to the market in emissions trading. 

Bellona was invited at the seminar to present its projections for 

developing CCS deployment, specifically its Polish Road Map entitled 

"Insuring energy independence." 

Poland, while far from being a developing country, is nonetheless 

heavily dependent on coal for over 90 percent of its electricity 

generation needs. Poland will need to update a large portion of its 

power plants in the coming decade. 

With its vast coal resources and C02 storage in geological formations, 

Poland is especially well placed for making investments in CCS. 

In the Polish Road Map, Bellona looks at the future energy trajectory 

of Poland to until 2050 and identifies the costs and benefits of 

deploying CCS on a wide scale. 

As the EU Emission Trading Scheme will put a price on CO2 emissions, 



Poland has an economic incentive that will be reinforced as the price 

of emitting C02 increases over time. 

Under all three trajectories, and across a wide range of possible EU 

climate and energy policies, it is clear that activities to 

commercialize and deploy CCS in Poland will result in lower costs of 

producing electricity, lower prices to the Polish consumers and a vast 

reduction in C02 emissions. 

http://www.bellona.org/articles/articles_2011/ccs_washingtonseminar 



814 -Mapping 

Yves Lacoste, "An Illustration of Geographical Warfare: Bombing the Dikes on the Red 

River, North Vietnam, in 1973. Antipode, 5, 1-13. 

Yves Lacoste ’French Marxist geographer’ - political role of maps and mapping; 

’The map, perhaps the central referent of geography, is, and has been, 

fundamentally an instrument of power. A map is an abstraction from concrete 

reality which designed and motivated by practical (political and military) concerns; 

it is a way of representing space which facilitates its domination and control. To 

map...serves the practical interests of the State machine (1973: 620). 

For Lacoster there is need to ’gain (or regain) an awareness of the fact that the map, 

perhaps the central referent of geography, is, and has been, fundamentally an 

instrument of power’ (1973: 620) - see above continued. 

Jeremy W. Crampton ’Cartography: performative, participatory, political’ in Progress in 

Human Geography 33 (6), (2009), pp. 840-848). 

Central concerns is expanding on his claim that ’maps are performative, participatory and 

political...[a move] to a more comprehensive (and potentially interdisciplinary) study of 

mapping as practice, the knowledges it deploys, and the political field of its operations’ 

(2009: 840). 

Examples: 

Performativity and map art: his entry point ’using maps is a performance’ (2009: 841). 

Argues that this trend is found in ’map art...Art provokes, seeks truths, or proposes 

alternatives. Map art poses questions to the discipline of cartography and geography, 

which tend to frame mapping as being about good aesthetics (map design) and straight- 

forward representation’ (2009: 841). Cosgrove: argues that ’map art and ephemeral 

mappings instantiate cartography as a cultural practice’ (2008 quoted in Crampton 2009: 

841). 

Maps as protest and commentary: 

This practice/s attempts ’to redress the silences and erasures of mapping 

representations’ (2009: 842). 

Example (New York, Institute for Applied Autonomy (IAA) - its ’map of least surveillance’ - 

2009: 842). The Institute claims that it has ’a long tradition of making maps that presents 

alternate interpretations of various landscapes and reveal implicit relationships between 

power, control, and practice’ (IAA 2007:29 quoted in Crampton 2009: 843). 

Turn: Public geography - Fuller and Askins, 2007). 

Jeremy W. Crampto (2006): An Introduction to Critical Cartography 
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Core arguments: 

Critical Cartography: approaches cartography through the lens of power. As he states 

’critical cartography challenges academic cartography by linking geographic knowledge 

with power, and thus is political’ (2006: 1). 

(Pickles makes a similar argument in his ’History of Spaces’ 

-(Crampton: other sites of power-knowledge (maps): ’If the map is a specific set of 

power-knowledge claims, then not only the state but others could make competing and 

equally powerful claims’ (2006: 2). 

Crampton (on the undisciplining of Cartography): with the one-two punch turn: "a 

pervasive set of imaginative mapping practices and a critique highlighting the politics of 

mapping-has undisciplined cartography....’freed form the confines of the academic and 

opened up to the people’ (2006: 12). 

Crampton underling premise (on his ’introduction to...two critical movements of 

cartography). He contends: ’first that critique is political by its nature, and second that 

today’s critical movement is part of a longer cartographic critique’ (2006: 12). 

According to Crampton: ’Cartography as a way of knowing the world has constantly 

struggled with the status of its knowledge in a manner similar to that of the geographical 

discipline (Livingstone 1991, cited in Crampton, 2006: 12). 

Crampton on Critique: 

’a critique is not a project of finding fault, but an examination of the assumptions of a 

field of knowledge. Its purpose is to understand and suggest alternatives to the 

categories of knowledge that we use...Critique does not seek to escape from categories 

but rather to show how they came to be, and what other possibilities there are’ (2006: 

13) 

John Pickles: History of spaces 

’Instead of focusing on how we can map the subject...[we could] focus on the ways 

in which mapping and the cartographic gaze have coded subjects and produced 

identities (2004:12). 

Pickles [according to Crampton] (’rethinks mapping as the production of space, 

geography, place and territory as well as the political identities people have who inhabit 

and make up these spaces (Pickles 1991, 1995). Maps are active; they actively construct 

knowledge, they exercise power and they can be a powerful means of promoting social 

change’ (Crampton, 2006: 15). 

Brian Harley (also discussed by Pickles in History of Spaces) - ’introduced the ideas of 

power, ideology and surveillance, arguing that no understanding of mapping was 

complete without them. These ideas were new to the discipline, if not to geography 

(Edney has pointed out that Harley was well read in radical human geogrpahy, Edeny 

2005a). 

Like Pickles, "Harley sought to situate maps as social documents that needed to be 

understood in their historical contexts. Harley then argued that mapmakers were 

ethically responsible for the effects of these maps (Harley 1990a). In this way he could 
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explain the dominance of seemingly neutral scientific mapping as in fact a highly partisan 

intervention, often for state interests’ (2006). 

Pickles on GIS: contends ’GIS represented a return to technocratic positivism (Pickles, 

1991). How about 1995? 

Critical Mapping practices (Crampton) 

-artistic community - ’explored how maps are political and how mapping can be a 

political act. Such an appropriation of the politics of representation has long 

historical roots, from the avant-garde artistic movements at the turn of the 

century_to the Situationists and ’psychogeographers’ of the 1950s and 1960s’ 

(2006: 17). 
Guy Debord’s book - The Society of the Spectacle - stresses ’that everything has become 

represented and thus devalued, everything is a media spectacle (Debord 1967/1994)’ 

(2007: 17). 

Open-source mapping - ’means that cartography is no longer in the hands of 

cartographers or GIScientists but the users. 

Post-1945: Arthur Robinson’s project - to create a ’food map design through an approach 

that would "study and analyze the characteristics of perception as they apply to...a map’ 

(Robinson 1952: 19)quoted in Crampton 2006: 20)’ 

-"for Robinson, this revolution was based on introducing a more rigorous 

(scientific) approach to cartography, which would focus map design around map 

use, or as he described it, ’function provides the basis of the design’ (Robinson, 

1952: 13) 

’a-political cartography’ - 1970s’ - yet questions throughout the 1950s-1950s. 

Post-1945 retreat from politics -a reaction to the political use of maps historically; desire 

for ’rigor in map creation’ (Crampton, 2006: 22). 

Rolnik 1998 (quoted in Crampton 2006: 24) on [critical cartography] - "refers to the 

choice of new worlds, new societies. Here, the practice of the cartographer is 

immediately political’. According to Crampton ’ the critical approach is therefore an 

ethos and a practice, a Kantian process of question’ (2006: 24). 

Crampton: Very informative: theoretical critique and historical/contemporary practices 

of mapping. 

Jeremy W. Crampton, ’Maps as Social Constructions: Power, Communication and 

Visualization’, in Progress in Human Geography 25, 235-52. 

The pieces focus on ’recent developments in cartography’ which he claims ’have gone 

well beyond the model of maps as communications. He considers these developments ’as 

epistemic break’ between a model of cartography as a communication system, and one 

in which it is seen in a field of power relations, between maps as presentation of stable, 

known information, and exploratory mapping environments in which knowledge is 

constructed’ (2001: 691). 
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Crampton’s paper aims to offer ’the case for an alternative landscape of cartography in 

which maps are recognized as social constructions. It concludes with an assessment of 

the common agenda which might be shared by both cartography and a critical human 

geography’ (2001: 693)° 

Features of ’map communication model (MCM): 

Separation (cartographer and user) 

-map - as an intermediary between the cartographer and the user 

-map - communicates information to the user from the cartographer. 

-necessary to know the confignitive and psycho-physical parameters of the map user’s 

abilities to comprehend, learn and remember information communicated by the map’ 

(2001: 693). 

Maps, Power Relations, and Communication 

-maps and territory (linked but how...) 

"What is the relationship between the map and the territory if it is not the territory itself 

and yet is of it? 

Harley: ’crisis of representation’ - destablishing language etc 

-Deconstructing the Map: [he focuses ’on relations of power and textuality] 

"Cartography has never been an autonomous and hermetic mode of knowledge, 

nor is it ever above the politics of knowledge. My key metaphor is that we should 

begin to deconstruct the map b challenging its assumed autonomy as a mode of 

representation (quoted in Cramption, 2001: 697). 

Invoking [Crampton] Micel Foucault - for Harley’ we should accept maps as rhetorical 

devices which dismantle the ’arbitrary dualisim’ (Harley, 1989, 11) of propaganda versus 

true maps, or scientific versus artist maps. Harley here echoes Foucault’s ’dividing 

practices’ which constitute subjects as either mad or sane, sick or health, criminals or 

’good boys’ (Foucault, 1982, 208). These dividing practices are the result of a discourse of 

power-knowledge’ (2001: 697). 

Harley - 

-eliciting rules of cartography - (Michel Foucault -formation of the archive) 

-interpreting maps as texts - inspired by the work of Jacques Derrida and Roland 

Barthes. ( Maps socially constructed texts, and as such can be interpreted in 

multiples ways, have contradictions and fragmentations, and cannot be traced 

back to a sovereign mind or subject’ 

-maps as practices and relations of power-knowledge - external power (practices of 

government) and ’internal power’ - power - cartographers (drawing on Foucault). 

Suggested way forward - "the silencing power of maps) ’maps - to 

disempower constituences such as the power -unequal access. 

’ethics and justice 

(Harley) Maps - ’silences and secrecies’ - Maps are situated in a particular set of 

(competing) interests, including cultural, historical, and political; maps can be 

understood by what they subjugate/ignore/downplay) 
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Way forward - denaturalize the map ( social history or anthropology of maps) as 

contingent and contesting representations, that is, maps as social constructions. 

Maps and visualizations: Geographic visualization (Gvis) - "Geographic visualization (Gvis) 

refers to the ability of maps, graphics, and images to make visible spatial relationships. As 

such one of its primary objectives is the very geographical desire to find spatial patterns 

in the data’ (2006: 703). 
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From: 

Sent: 

To: 

Subject: 

Attach: 

Caldwell, Kia L <klcaldwe@emaJl.unc.edu> 

Tuesday, September 20, 2011 11:33 AM 

Department listserv ~atiJalhm@list~rv.unc.edu> 

[affiMhm] At Duke on THURSDAY: A Town Hall Meeting on Mmming Mamble’s ’MaJcolm X: A Life of Reinventioff 

Can A Queer MaJcolm X Still Be Our.pdf 

Subject: THURSDAY: A Town Hall Meeting on Manning Marable’s ’Malcolm ×: A Life of Reinvention’ 

i.~.i Can A Queer Malcolm X Still Be Our.jpg 

You are currently subscribed to afiiafam as: eunice@email.unc.edu. 

To unsubscribe click here: http:/,,’lists.unc.edu/u?id=32361608.e87a91 a5832319540e 156ada770a798d&n=T&l =atiiafam&o=29925681 

(It may be necessa~ to cut and paste the above URL if the line is broken) 



or send a blank emafil to leave-29925681-32361608.e87a91 a5832319540el 56ada770a798d~b~listserv.unc.edu 





From: 

Sent: 

To: 

Subject: 

Buell, AgatJm <abuell@email.unc.edu> 

Tuesday, September 20, 2011 2:09 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

McHale, James ~-ajmchale@email.unc.edu> 

RE: Laptop - update 

So glad to hear that things are working’. Contacting James (through help.unc.edu --> OASIS) has definitely been the best way that I’ve found to get things like this looked at and fixed in a 
timely way 

Take care, 
Agatha 

Agatha Buell 
Business Officer 

Department of Public Policy 
217 Abemethy Hall, CB #3435 

Department o17 African & Ali*o-American Studies 

109 Battle tlal[, CB #3395 

University of North Carolina 
ChapelHill, NC27599 
p 919962.2788 
E 919.9625824 

..... Original Message ..... 
From: Sahle, Eunice N 
Sent: Tuesday, September 20, 2011 2:06 PM 
To: Buell, Agatha 
Sutzject: Laptop - update 

Dear Agatha, 

James did wonderful work on the Laptop this morning. It is stable for the first time since mid-last week. At any rate, if other issues develop, he is going to install a new operaung system. 

Thartks for all your efforts on this issue! 

Best wishes, 
Eunice 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Evelyne Huber <ehuber~emafil.unc.edu> 

Tuesday, September 20, 2011 2:22 PM 

Faculty <corefac3287@listserv. unc.edu> 

[corefac3287] agenda for tomorrow 

Afii-Af-Am Depart~nent Policies 11.doc; Policy on fixed term faculty.docx 

Dear Colleagues, 

Attached are two policy documents that we shall discuss at our meeting 
tomorrow. Everybo@ shall have a chance to ask questions and express 
their opinions The next step will be for the Executive Committee to 
take all those opinions into account and produce a final policy document 
on fixed term faculty that ~vill be brought to the full tenured and 
tenure-track facul~z for a vote at the next meeting The other 
ducument, un department pulicies, may alsu be slightly modified in the 
light uf our discussiun but will nut need to be voted on, as thuse items 
are mustly infurmationa[ and mandated by university pulicy I shall 
cunsult with Agatha on the few informatiunal hules in that ducument. 

See you all tomorruw, 

F.velyne 

F.velyne Huber 
Morehead Alumni Distinguished Prufessor 
Chair 
Department uf Pohtica[ Science 
CB# 3265 
Universi~ of Nurth Carolina 
Chapel Hill, NC 27599-3265 
phune: (919) 962-3041 
fax: (919)962-0432 
ehuber@un c edu 

-- You are currently subscribed to corefac3287 as: eunice@email.unc.edu. To unsubscribe 
click here: http://lists.unc.edu/u?id 43272331 2eS00c87c76c9293f4d75dlfe7d09936&n T&I corefac3287&u 29927183 ur send a blank email tu leave-29927183- 
43272331 2eS00c87c76c9293fdd75dl fe7d09936@listserv.unc.edu. 



Draft of Policy on Voting Rights and Committee Service for Fixed-Term Faculty in African 
and Afro-American Studies 

Prepared for Dept. meeting scheduled for September 21,2011 

The purpose is to make a recommendation to the faculty in the African and Afro-American 
Studies Department regarding voting rights and eligibility for committee service for fixed-term 
faculty. Fixed-term faculty members play a vital role at UNC and within our department, and that 
should be recognized with appropriate rights. 

As background information, the 2009 Annual Report of the UNC Faculty Council’s Committee 
on Fixed Term Faculty notes that the University has established voting rights for fixed term 
faculty at the University level, but that such rights at the departmental level are to be determined 
by departments. 

According to the Faculty Code of Governance fixed term faculty have voting rights in University 
matters if they meet the following three criteria: 

1) Appointment for not less than 75% time 
2) Duties include teaching, research, or both 
3) Actual or anticipated length of service is at least 3 years (i.e. the faculty member is hired 

on a 3-year contract or for longer, or the faculty member has been at the university for 
three years but on shorter contracts that were renewed). 

Given this information, the following recommendations seem appropriate: 

A) That all members of the faculty in the department - including those with fixed term (and 
meeting the above requirements), tenured, and tenure track appointments - have voting 
rights on all matters in the department subject to a vote, except for matters related to the 
hiring of new faculty members into tenured or tenure track positions and matters related 
to a (potential) graduate program. All such faculty are also eligible for appointment as 
voting members to any relevant standing or ad hoc committees dealing with such matters. 

B) That all members of the graduate faculty in the department - including those with fixed- 
term, tenured, or tenure track appointments - have voting rights on matters related to the 
graduate program and all other matters in the department subject to a vote, excluding the 
hiring of new faculty members into tenured or tenure track positions. All such faculty are 
also eligible for appointment as voting members to any relevant standing or ad hoc 
committees dealing with such matters. 

C) That all tenured and tenure-track faculU have voting rights on all matters in the 
depamnent subject to a vote, including the hiring of new faculty members into tenured or 
tenure track positions. All such faculty are also eligible for appointment as voting 
members to any relevant standing or ad hoc committees dealing with such matters. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Evelyne Huber <ehuber~emafil.unc.edu> 

Tuesday, September 20, 2011 3:24 PM 

Faculty <corefac3287@listserv. unc.edu> 

[corefac3287] a~d here is the attachment 

Afii-Af-Am Department Policies 11 draft 2.doc.docx 

Sorry!! 

Evelyne Huber 

Morehead Alumni Distinguished Professor 

Chair 

Department of Political Science 

CB# 3265 

Uinversity of North Carolina 

Chapel Hill, NC 27599-3265 

phone: (919) 962-3041 

fax: (919)962-0432 

ehuber@unc, edu 

-- You are currently subscribed to corefac3287 as: eunice@emaikunc edu To unsubscribe 
click here: http://lisks.unc edu/u?id 43272331.2eS()0c87c76c9293f4d75dl fe7d09936&n T&l core[~ac3287&o 29927925, or send a blank email to leave-29927925- 

43272331.2e800c 87c76c9293f4d75dl fe7d09936@listserv.unc edu 



Sent: 

To: 

Subject: 

Evelyne Huber <ehuber@ad.unc.edu> 

Saturday, September 24, 2011 9:40 AM 

Selassie, Bereket H <bselassi@email.unc.edtr~ 

Caldwell, Kia L <klcaldwe@email.unc.edu>; Huber, Fxelyne H <ehuber@email.unc.edu>; Janken, Kenneth R <k~ja~ken@email.unc.edu-~; 
Nzongola-Ntalaja, Georges <nzongola@email.unc.edt~-; Sable, Eunice N <eunice@email.unc.edu>; Evelyne Huber <ehube@unc.edu>; 
Buell, Agatha <~abuell@email.unc.edu> 

Re: BaT comments by the Dean 

Dear AH, 
Thank you for getting back to everybo~d.y. Let’s meet on Thursday, then, 
October 6, at 3:30 pan. 
Agatha, could you please check whether we could get that conference room 
again, or a smaller conference room that will seat 6? 
Our preliminary agenda is the travel support question and the guidelines 
for independent studies and directed readings. 
See you then, if not before, 
Eveiyne 

On 9,’23/2011 3:26 PM, Selassie, Bereket H wrote: 
> Dear all, 
> 

> Either day and time works for me. 
> 

> Bereket 
> 

> Sent: Friday, September 23, 2011 12:20 PM 
> To: Huber, Evelyne H; Selassie, Bereket H; Janken, Kenneth R; Nzongola-Ntalaja, Georges; Sahle, Eunice N; Evelyne Huber 
> Subject: RE: BaT corcancnts by the Dean 
> 

> Dear All, 
> Meeting on October 6 would work best for me. I have a scheduling conflict on October 5. 
> 

> Best, 
> Kia 
> 

> 

> Kia Lilly Cal&vell, Ph.D. 
> 

> Associate Professor 
> 

> Afro-American Studies 
> 

> UNC’-Chapel Hill 
> 

> CB #3395, Battle Hall 
> 

> Chapel Hill, NC 27599 
> 

> klcaldwe@email.unc.edu 
> 

> http ://w,~ax-.~mc.edu/depts/afriafam 
> 

> 

> From: Evelyne Huber [ehuber@ad.unc edu] 
> Sent: Thursday, September 22, 2011 9:21 PM 
> To: Selassie, Bereket H; Janken, Kenneth R; Nzongola-Ntalaja, Georges; Caktwell, Kia L; Sahle, Eunice N; Evelyne Huber 
> Sulziect: Fwd: BaT comments by the Dean 
> 

> Dear Members of the EC: 
> 

> Below please see what Dean Gil told the Academic Affairs Committee of the Board of Trustees yesterday afternoon I think this makes it veW clear that she is emphasizing that the problem 
is an isolated one and that the faculty’ and department are a great asset to the University. 
> 

> Let me update you on two other issues: 
> (1) Fixed term facul~ who have been in their jobs for at least one year are eligible for College travel support, but at a somewhat lower level, i.e $750 for a lecturer, $1000 for a senior lecturer. 
So, I think it is reasonable to discuss whether the chair should advocate for additional travel support for fixed term faculty- as well as for tenure-track and tenured facul~ 
> (2) Though a College con~aittee is revie~ving policy for independent studies and directed readings, we should come up with an interim departmental policy regarding expectations for such 
courses. This will be an important item for the first meeting of the EC. 
> 

> In light of these emerging issues, I suggest that we (the EC) meet either on Wednesday, October 5, at 11 am or on Thursday, October 6, at 3:30 p.m.. Please let me/the group know what 
your preferences are. And please email me with additional items you would like to have on the agenda. 
> 

> Thanks, 
> 

> Evelyne 
> 

> 

> Karen (3~ii ]-)~n o~the Colieg~ of Arts and 

> Comments to the Board of Trustees, Academic Affairs Committee 
> Sept 21, 2011 
> 

> AERICAN and AFRO-AMERICAN STUDIES and ADMINISTRATIVE BOARDS 
> 

> 



> ¯ Thank you :[’or the opportunity to speak with you today. I’d like to start by telling you about the African and Afro-American Studies Department 
> 

> 

> Strengths of African and A[’ro-American Studies 
> 

> o For more than 40 years, UNC faculty in African and Afro-American studies have enhanced knowledge and understanding of the history and culture of Africa and its linkages to 
America and the rest of the world. There are about 90 students majoring in African and Afro-American Studies 
> 

> o The faculty in the Department and their teaching and research, are vep), important to the College and the University As Dean, advancing global education has been a high priority as 
we seek to extend faculty expertise to global areas, including Afiica and the African diaspora. 
> 

> o The College has recently hired and protnoted outstanding teachers and scholars in the Department. 
> 

> o Moreover, long-term members of the department have been essential in advancing the field. 
> 

> o There are now 21 faculty members in the department, 15 tenure track, and 6 lectures/senior lectures. This number represents growth and recent imrestments by the College in the Dept. 
> 

> 

> 

> As you know, the Universit’y and the College of Arts and Sciences have been reviexving academic issues related to possible irregularities xvith some undergraduate courses in the 
Department of African and Afro-American Studies. 
> 

> 

> As Dean of the College, I take these matters very seriously. We are doing two things. 
> 

> 

> 

> o First, a College-wide review of Independent Studies to ensure consistent policies and practices for the academic rigor of independent study courses across the College of Arts and 
Sciences. This is what you asked me to talk to you about today. 
> 

> 

> o Second, an in-depth review of some undergraduate courses in African and Afro-American Studies. 
> 

> I: COLLEGE-WIDE REVIEW OF INDEPENDEiN~F STUDY AN~D DIRECTED READINGS 
> 

> Independent stu@ and directed readings courses provide a way for students, both undergraduate and graduate students, to work as an individual (sometimes in small groups) on a 
specific topic with the guidance of a faculty member or graduate teaching assistant. (Independent Studies and Directed Readings are terms often used interchangeably "Directed readings" 
is more commonly used ~vhen there is a specific reading list.) 
> 

> In both cases, the end product is typically a term-paper that requires extensive research and writing by the student 
> 

> Independent studies are widely used tl~roughout the College, and are velTy’ effective learning tools for our students. ;Vhat has come to our attention is that some (but certainly- not all) 
independent studies courses may have been conducted with limited contact between the student and the faculty member Our concern is how much the faculty member (or graduate 
teaching assistant) is directing the student’s work and giving feedback to the student throughout the semester. 
> 

> 

> 

> ¯ Although the concerns came to our attention in the African and Afro-An~erican Studies department, we are reviewing the policies and practices for independent stud?, and directed 
readings courses College-~vide. Our goal is to strengthen policies and practices going for~vard for independent studies across the College. 
> 

> 

> 

> ¯ I have asked Bobbi Owen, Senior Associate Dean for Undergraduate Education and Chair of the Administrative Boards of the College, to have the Boards review and make 
recormnendations on these issues. 
> 

> 

> 

> ¯ The Admin Board is a College board that oversees the curriculun~ it approves all courses and majors, and helps to set College policies and procedures for the curriculum 
> 

> 

> 

> ¯ Specifically, I have asked that they look at: 
> 

> o expectations concerning student assignments and contact hours with professors or teaching assistants in independent study courses 
> 

> o conditions and approvals for lectures and seminars to be delivered in an alternative format 
> 

> 

> We have alrea@ appointed a committee of five faculty members from across the College for this review. 
> 

> 

> 

> We are seeking student input as we go forward 
> 

> 

> 

> The committee will meet for the first time next week They have already been gathering data on independent study numbers and common practices in the departments. 
> 

> 

> 

> In a separate but related effort, the Education Policy Committee is also taking up course syllabi policy and practices This was ahea@ on the agenda for the Faculty Council this year, 
but the work is timely and will help us with some other issues related to course syllabi need to be clear and available. 
> 
> II: Second - What is happening in the Department 
> 

> 

> Professor Julius Nyang’oro resigned his position as Chair. 
> 

> I appointed Professor Evelyne Huber to set’,,e as Interim Chair of African and Afro-American Studies. She is also the Morehead-Cain Alumni Professor and Chair of the Depaltment of 
Political Science. I expect her to selve as Interim Chair of African and Afro-American Studies for one semester as we go tl-trough the departmental process of identifying the next Chair. 
> 



She has formed an Executive Committee including [’lye senior faculty members J~om the department 

The department has a newly formed curriculum committee. I expect they wil[ take up a broad range of issues related to undergraduate education 

The College is also doing an m-depth review of courses in the department including an examination of how independent sturdy courses have been set-up and conducted 

We have reached no conclusions yet other than that it will be important to strengthen independent stu@ policies and practices going ~2~rward 

In conclusion, I take the issues that have been raised very seriously. We are working going for~vard to strengthen our policies and procedures in the department and College-wide. 

> Karen M. Gil, Ph.D. 
> Dean, College of Arts and Sciences 
> Lee G. Pedersen Distinguished Professor of Psychology 
> 

> CB # 3100 
> Universi~ of North Carolina at Chapel Hill 
> Chapel Hill, NC 27599-3100 
> 

> 919-962-3082 
>919-962-1165 
> 919-962-2408 fax 
> kgil@email.unc.edu<mailto:kgil(~email.unc.edu> 
> 

> 

Evelyne Huber 
Morehead Alumni Distinguished Professor 
Chair, Departrnent of Political Science 
University of North Carolina 
Campus Box 3265 
Chapel Hill, NC 27599-3265 

phone: 919-962-3041 

fax: 919-962-0432 

email: ehuber@unc edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Buell, AgatJm <abuell@email.unc.edu~ 

Tuesday, September 27, 2011 3:40 PM 

Department listserv <~atHalhm@list~rv.unc.edu> 

[afriathm] FW: HR Facilitator Digest: Sept. 27, 2011 

092711 HR Information for Employees.pdf 

From: Davis, Christie Wynette [mailto:christie_davis@unc.edu] 
Sent: Tuesday, September 27, 2011 2:40 PM 
To: Human Resources Facilitators 
Subject: [hffac] HR Facilitator Digest: Sept. 27, 2011 

TO: HR Facilitators 

FROM: Kathy Bryant, HR Communications & Talent Development 

~ Please forward the attachment t{t~ed "HR Employee Information" with{n your department(s}, 
~ Fu~ text of a~{ articles in the weekly digest is availaMe in the attachments and at _h___t__t_p_:_/_L_h__r_:___u___n___c_;__e___d____q[news-events~/items, 

Sept, 27: EPA Non-Faculty HR Topics class 
Sept 28: Graduate Student Health Insurance Enrollment ends 
5epL 28: EPA Recruitment & EEO Topics class 
S~.pt. 28: Customer Service Ski~Is class 
Septo 30: .~n~f~!~u~e~n~c~Ln~&~N~e~g9~La~LnJ&~E~f~e~c~t~i~Y~e~!~y class 

Oct. 12: University Day 
Oct. 21: Employee Appreciation Day 
Nov. &7: Carolina Cares~ Carolina Shares ends 

Work Well, Live Wel~ Celebration {Contact: Benefits Services, 

For the next four weeks, the University will highlight one of the four tenets of the new employee wellness program: Mind, Body, Balance, m~d Community. This 

week we wi]~ focus on ~he "m~nd" by helping employees learn ways ~:o reduce stress and d{scover a more posK:~ve~ ef)~hus~as~c focus of) {lie and self. V{sK: the 

Work Well Live Well websRe for more 

Votuntee~ Opportunity Available for A~l-Star C~altenge {Contact: 

The Universaly wH{ partner w~th Orange County Schools for s community service project sL New Hope E~ernentary Schoo~ h~ Orange County. Sixty vokmteers are 

needed from 9 a.m. until noon on Saturday, Oct. 15, to assist with clearing the nature trai~ and performing other landscape projects as needed~ 

Par~im~entary Procedure C~ass OCt, ~ {Employee ~orum} 

The {{mployee Forum ~s sp.ans.arh~g a Parhan)entary Procedure class, open to all employees, on Oct 1I from 2 p.m. to 4 p.nl. #) OHR C]assro.am 1500-A at the 

~drn~nbtrat~ve Office Bu~{ding. The class will explore the basics of parliamentary procedure and how it ~s appropriately used to guide meetings. The cbss wil~ be 

taught by Dr. F~em~ng Bell, professor of punic law and government ~n the School of Government. 

You are currently subscribed to afriaX~m as: eunice,@email.uac.edu. 

To unsubscribe click here: http://lists.m~c.edu,’u?id=32361608.e87a91a5832319540e156ada770a798d&n=T&l=al’riatiam&o=29974661 

(It may be necessmy to cut and paste the above URL if the line is broken) 

or send a blank ema]l to !.e.A~..e.~.2..2~.7..j~..6.~.~.~‘.3.~.2.~.(.}]~..@~8..~.e.~.7.~.a.~.~...a...5~8.~3..~.‘.3...~..c.)...5~4~..e...~...5..(.}~!~.~2~@~istserY.unc~edu 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Clarke, Shelley <sclarke@email.unc.edu~ 

Thursday, September 29, 2011 9:39 AM 

inll- duncplas@duke.edu 

LAPI - 2011 - 2012.doc 

LAI~I - 2011 - 2012.doc 

We will have our first Latin American Political Imaginaries (LAPI) meeting this Friday Sep 30 at :]_2:30 at the Fedex Building, 

room 3009 

We will be giving an update on a couple of events (a seminar on Decolonial feminisms with Yuderkis Espinosa, and another on 

transnational mining and political opposition in Colombia with Jorge Robledo) we have started to organize. We would love to 

get your input about what kind of discussions and events will be interesting to have for this and next semester in LAPI and 

plan ahead. 

We will not send any readings this time, but attached it’s the proposal we submitted for funding. 



October 3, 2011 

DEPAtLTMENT OF AFR.ICAN & 

AFILO-AMEILICAN STUDIES 

IO9 BATTLE HALL 

CAMPUS BOX 3395 

CHAPEL HILL, NC 27599-3395 

T 919.966.5496 

F 9x9.96±.g694 

To: Department Facul~ 

From: Evelyne Huber, Interim Chair 

Re: Policies on Exams and Grading 

Final examinations are mandatory in undergraduate classes and they cannot be moved 
from the date fixed by the Registrar under any circumstances, even if seemingly "all" 
students agree (exceptions to either of these can be granted only by the Provost, and 
must be requested well in advance). All department faculty teaching undergraduate 
classes are asked to confirm with the chair that they are complying with this policy. 
Any deviations or issues will need to be discussed with Dean Hartlyn. 

Grading practices are important and need to be adhered to. One issue is that there are 
critical ditt~rences across AB, FA and IN grades. AB should be given in courses 
with final examinations in which the student is absent from the final examination, but 
could have passed if the exam was taken. A grade of FA must be reported when a 
student does not attend the final examination, and cannot pass the course regardless of 
how well he or she performs on the final examination. The IN grade is tbr 
incomplete work other than the final examination. University policy states: "Any 
student who ceases to attend a class without officially being dropped may receive a 
temporary grade of AB or IN or a permanent grade of FA." The Department is 
encouraged to develop a clear policy regarding when AB or IN instead of FA would 
be given in what should be this unusual circumstance. Furthermore, it is expected in 
general that temporary grades of AB and IN are rarely granted. 

Here is further information on the grading system and an explanation of procedures to 
be followed regarding AB and IN grades. 
http J/www. unc.edu/ugradb ulletin/p roced ure s 1. html 

Grading System 

Permanent Letter Grades 



A letter-grade and plus/minus system for evaluating academic performance is 
employed for all undergraduates. Each letter grade corresponds to a number of grade 
points. Each letter-graded course receives a numerical value of quality points (quality 
points equal grade points times semester credit hours per course) to use in 
determining a student’s average (per credit hour) in a particular term and to fred a 
student’s cumulative grade point average (per credit hour). 

A=4.0 

A- =3.7 

B+ = ~.3 

B =3.0 

B- =2.7 

C+ = 2.3 

C =2.0 

C-= 1.7 

D+ = 11.3 

D= 1.0 

F =0.0 

To determine the grade point average for a term, first determine the total quality 
points earned in the term by multiplying the number of grade points awarded for each 
course by the course’s assi~ed number of semester credit hours and adding the 
resulting quality points earned for each course in the term. Then divide the total 
quality points earned in the term by the number of semester credit hours attempted 
(for letter grades) in the term. 

Example 

Course Grade Grade x Credit = Quality 
Points Hours Points 

Course A C+ 2.3 x 3.0 = 6.90 

Course B B- 2.7 x 3.0 = 8.10 



Course C B 3.0 x 

Course D C- 1.7 x 

Course E A- 3.7 x 

Course F F 0.0 x 

Course G A 4.0 x 

4.0 

3.0 

1.0 

1.0 

3.0 

= 12.00 

= 5.10 

= 3.70 

= 0.00 

= 12.00 

Total quality points earned: 

Total graded hours: 

Term grade point average: 

47.80 

18.0 

47.80 + 18.0 = 2.656 

Permanent grades are defined as follows: 

A Master}, of course content at the highest level of attainment that can reasonably be 
expected of students at a given stage of development. The A grade states clearly that 
the student has shown such outstanding promise in the aspect of the discipline under 
study that he/she may be strongly encouraged to continue. 

B Strong performance demonstrating a high level of attainment for a student at a 
given stage of development. The B grade states that the student has shown solid 
promise in the aspect of the discipline under study. 

C A totally acceptable performance demonstrating an adequate level of attainment for 
a student at a given stage of development. The C grade states that while not yet 
showing any unusual promise, the student may continue to study in the discipline 
with reasonable hope of intellectual development. 

D A marginal pertbrmance in the required exercises demonstrating a minimal passing 
level of attainment for a student at a given stage of development. The D grade states 
that the student has given no evidence of prospective growth in the discipline; an 
accumulation of D grades should be taken to mean that the student would be well 
advised not to continue in the academic field. 

F For whatever reasons, an unacceptable performance. The F grade indicates that the 
student’s performance in the required exercises has revealed almost no understanding 
of the course content. A grade off should warrant questioning whether the student 
may suitably register tbr t~rther study in the discipline before remedial work is 
undertaken. 



Grades earned and semester hours attempted at other institutions are not included in 
the calculation of the University grade point average. 

Plus/minus grades earned prior to the 1978 fall semester are not assigned a particular 
numerical quality point value; the value of the basic letter grade A, B, C, or D alone is 
used in computing a grade point average. 

Records of progress are kept by this institution on all students. Students have three 
methods to gain access to term grades: 

Using a browser to access ConnectCarolina at MyUNC. 

¯ Submitting (after the first day of classes but before the last day of classes) a written 
request for printed grades each enrolled term and sending it to Office of the 
University Registrar, CB# 21100, UNC-Chapel Hill, Chapel Hill, NC 27599-21100. 
The request should include the student’s full name, personal identification number, 
term for which grades should be mailed, and college/school in which the student is 
enrolled. 

° Making a request in person at the Office of the University Registrar. Students 

should call the Office of the University Registrar at (919) 962-0495 if they have 
questions about grade reporting services. 

Temporary Grades (IN and AB) and FA Grades 

Any student who ceases to attend a class without officially being dropped may 
receive a temporary grade of AB or IN or a permanent grade of FA. 

Students who do not complete all requirements in a course by the end of the semester, 
but who could pass the course if they did, receive a temporary grade of IN 
(incomplete) or AB (absent from the final exam) in place of a permanent letter grade. 
Grades of IN and AB carry the value of an F grade (zero quality points) and are used 
in the computation of semester and cumulative grade point averages. Students who do 

not complete the course requirements within a specified period of time are assigned 
permanent F* grades on their academic transcripts by the Office of the University 
Registrar. 

The instructor must report the grade of AB for any student who did not take the final 
examination and who, by taking the final examination, could pass the course. This 
AB grade carries the value of an F in computing the student’s cumulative and 
semester grade point average, and later converts to an F* unless the student arranges 
to take the final examination before the last class day of the next scheduled semester 
(fall or spring). If the student cannot pass the course regardless of a final examination 
performance, the instructor must report the grade FA. The grade of FA (cannot pass 



the class) is a permanent failing grade. A grade ofF may be assigned instead of a 
temporary grade or a grade of FA where a final examination is not required in the 
course. 

When submitting an AB, an instructor must enter the grade on the instructor’s grade 
roster and must also complete a temporary grade assignment form supplied by the 
Office of the University Registrar and available online at 
regweb.unc.eduiresourcesiab report form.pdf. The purpose of this form is to 
establish a record of what arrangements, if any, have been made between student and 
instructor to clear the AB. 

Absence from a final examination may be officially excused only by the student’s 
dean or the director of Campus Health Services or Counseling and Wellness Serv~ices. 
An absence may be excused fbr significant physical or psychological illness or for 
serious personal or family problems. Please see "Final Examinations" for information 
about final examination excuses. 

The grade IN may only be assigned by an instructor to a student who took the final 
examination in a course but did not complete some other course requirement 
(including signing the honor pledge) and who, by virtue of completing that missing 
work, might pass the course. An IN carries the value of an F (zero quality points) in 
computing a student’s cumulative and semester grade point average. Unless removed 
within eight weeks of the beginning of the regularly scheduled semester (fall or 
spring) following its assignment, an IN converts to an F*. 

When submitting a grade of IN, an instructor must enter the grade on the instructor’s 
grade roster and must also complete a temporary grade assignment form supplied by 

the Office of the University Registrar and available online at 
r~eb.unc.edu/resources/ab report fbrmpdf~ The purpose of this form is to 

establish a record of what arrangements, if any, have been made between student and 
instructor to clear the IN. 

Important Rules and Procedures Pertaining to AB and IN Grades 

The decision to report an IN grade is solely the responsibility of the course instructor; 
however, a student may present proper justification for the instructor’s consideration. 

Temporary grades should be cleared by completion of the work outstanding, 
preferably no later than the start of the following semester. The deadline for clearing 
a temporary grade of AB is the last class day, of the next regularly scheduled semester 
(fall or spring) after the AB grade is awarded. Atemporary grade of IN must be 
cleared within the first eight weeks of the regularly scheduled semester (fall or 
spring) after the IN grade is awarded. 



If students intend to remove IN or excused AB grades, they should not officially 
enroll in the course(s) during the next semester or summer session. If recommended 
by the course instructor, a student may attend by officially auditing a part of that 
instructor’s section of the course or another instructor’s section of the same course in 
which the temporary grade was awarded. 

If a student enrolls in a course in which a temporary grade has been previously 
received, the second enrollment is taken as evidence that the student could not or is 
not permitted to remove the temporary grade. This results in replacing the temporary 
grade by F* atter the deadline for removing the temporary grade. The grade earned 
during the second enrollment is also reported on the student’s academic transcript and 
is used along with the F* grade in the computation of a cumulative grade point 
average. 

Policies regarding final examinations, from 
http:iiwww, unc.e duiug ra dbnlletiniproce dure s 1.html 

Final Examinations 

Undergraduate courses taught on campus must include a final assessment (i.e., final 
examination) unless the provost grants an exception. A traditional final examination 
is written, is administered at a predetermined time as specified in the official final 
examination schedule, and takes place at a designated location. 

The final examination schedule, announced prior to the beginning of the semester, 
sets the time for each examination. Once having been established, the schedule cannot 

be changed. Examinations must be held at the time shown on the schedule. No special 
preparation quizzes may be given during the last five days of classes (last two day, s of 

classes for summer school) before the beginning of the final examination period. No 
examination may start later than 7:00 p.m. Final examinations for a full course should 
ordinarily cover a minimum of two hours and should not exceed a period of three 

hours. Only examinations requiring an exceptional portion of practical work should 
be longer than three hours. 

Only the provost can grant exceptions to the scheduled time and location of a 
traditional examination atter review and approval by the appropriate department head 
and the dean. No examination (except for laboratory sections) may be held at a time 
other than that specified in the general schedule except with the advance approval of 
the provost (see below.) 

A course instructor may, due to highly unusual circumstances, petition for a change in 
the examination schedule. The petition must be made before the first day of final 



examinations, and it must be cleared by the department head and the appropriate dean 
before consideration by the provost. If the petition is approved, the course instructor 

assumes responsibility for making special arrangements to give the examination to 
any student who has a schedule conflict as a result of the change. 

Chairs (i.e., heads of instructional units) must give permission for faculty members to 

use nontraditional examinations, such as a portfolio of a semester’s work or a take- 
home examination. The chair should submit to the appropriate dean an annual 
summary of the exceptions that were granted. For multidisciplinary and co-taught 

courses, permission to give a nontraditional examination must be granted solely by 
the chair of the instructional unit in which the course is based. 

All regular final examinations must be held in Chapel Hill. Students who are absent 

from an examination receive a course grade of AB (absent), which is equivalent to F 
(zero quality points), or FA (absent and failing regardless of performance on the final 
examination). When students are unable, for reasons clearly beyond their control, to 
take a final examination at the scheduled time, they can be excused only by the 
director &Campus Health Services (who can authorize the registrar to issue an 

"official permit to take final examination") or their academic dean (who can issue an 
"examination excuse"). An absence may be excused for severe health problems 

leading to the student’s placement on the Infirmary List, for serious personal or 
family problems, for religious observances required by the student’s faith, or for a 
scheduling conflict involving multiple examinations. In cases &illness, personal or 

family emergency, or religious obser~ance, additional documentation may be 
required by the dean. 

Students may- be excused for a final exam for religious observances required by their 

faith. Primary- holy days for religious observances are noted on a Web-based 
interfaith calendar site: www.interfhithcalendar.org. Students must be given the 
opportunity to make up final exams missed due to an excused absence for a religious 

observance. Students are responsible for providing the course instructor and the dean 
a written request for an excused absence from a final exam for a religious observance 
no later than the last day of classes. 

¯ Campus Health Services. Students who are seriously ill during the time of their final 
examination(s) (including complications related to pregnancy) should consult 
Campus Health Services or Counseling and Wellness Services about having their 

names entered on the Infirmary List. In some cases, outpatient treatment can also 
result in a student’s name being entered on the Infirmary List. Students on the 

Infirmary List may obtain an official permit from the Office of the University 
Registrar to take the final examination to remove a grade of AB. They must make 
arrangements to take the final examination with their course instructor and provide 

the instructor with their official permit. If students are treated at Campus Health 



Services or Counseling and Wellness Services but do not appear on the Infirmary 
List, they should see the dean of their college as soon as possible. 

¯ Academic Dean. If students know in advance that they must miss one or more final 

examinations because of illness, religious observance, or other serious problems, they 
should notify in w~iting both the course instructor and the dean of the school in which 

they are enrolled no later than the last day of classes. If this is not possible, they 
should see their dean as soon atter the fact as possible. For students in the College of 
Arts and Sciences, only the associate dean for advising (or designee) is authorized to 

issue examination excuses for reasons other than three exams in 24 hours or two 
exams at the same time. For other students, only the dean of the school in which the 

student is enrolled has that authority. The dean may require documentation of a 
student’s religious observance, illness, or problems. 

Assuming that a student did not take a final examination for one of the reasons 

previously cited, the dean will issue an official examination excuse, which the student 
must present to the course instructor when arrangements are made for a suitable time 
to take the final examination. 

If a student presents an examination excuse or an official permit to take the final 
exam to an instructor or the instructor’s chair or dean, then a final examination must 
be given to the student at a time subsequent to the regularly scheduled exam but no 
later than the end of the following semester. 

A student who has three final examinations scheduled by the Office of the University 
Registrar within a 24-hour period or two scheduled at the same time may request his 
or her dean (or designee) for permission to have one of the scheduled examinations 
rescheduled. In the event that one of the scheduled examinations is a common final 
examination for a multiple-section course, that examination is the one to be 
rescheduled. 

Students who have secured an examination excuse or an official permit and who 
transmit the document to the instructor or the instructor’s chair or dean must be 
granted permission to take the exam at an alternate time, although students will need 
to arrange a mutually convenient time with the instructor. Except when the provost 
has provided an exception in writing the exam will be taken at a time subsequent to 
the regularly scheduled exam, though no later than the end of the following semester. 

The final examination in any course may be taken only by regularly enrolled 
members of the class whose registration has been certified and by students certified to 
be eligible to take a special examination in that course. The certifying authority is the 
Office of the University Registrar. 



Each student is required to sign a full and explicit Honor Code pledge certifying that 
he or she has neither given nor received aid during the examination. 





FFom: 

Sent: 

To: 

Subject: 

Global.Studies@emaiLunc.edu 

Tuesday, October 4, 2011 1:14 PM 

For CIAS l?acul~ <ciasfaculty@listserv.unc.edu> 

[ciasfaculty] UNC GlobaJ Studies War Stories Series 

Dear colleagues, 

The curriculum in Global Studies is hosting a war stories speaker series this semester. We hope you’ll be able to join us for this exciting program and will share the 

information widely! The series kicks off this Friday, October 7th at noon with chair, Andy Reynolds discussing the Arab Spring. 

Best, 

Lara Markstein 

Departmental Manager 

Global Studies 

Fedex Global Education Center, 301 Pittsboro St. CB# 3263 

UNC Chapel Hill 

Chapel Hill, NC 27599 

ph. 919-962-5442 

laram@email.unc.edu 

http:!iwww.global.unc.edu!globalstudies 

The curriculum in Global Studies is pleased to present 

War Stories: A semester-long speaker series 
This fall, join us as we explore the struggles of nations affected by war and the battles of individuals 

fighting for change. 

Co-sponsored by the College of Arts and Sciences, UNC Global, and the Center for Global Initiatives. 

"The Arab Spring: Hopes for Democracy in Libya and Egypt" with Dr. Andrew 

Friday, October 7th I 12 Noon I Nelson Mandela Auditorium, FedEx Global Education Center 

The first speaker of the fall semester series, Dr. Andrew Reynolds, will discuss the critical 

developments in and potential hopes for the uprisings that have shaken not only the Arab world, but 

the entire globe. 

Andrew Reynolds is the author of Designing Democracy in a Dangerous World (Oxford, 2011). In 

June and September of this year, he was an adviser on constitutional design issues in Egypt and 

Libya. Reynolds is an associate professor in the department of Political Science at UNC and chair of 

the curriculum in Global Studies. 

£_r_;___S____a____n___d__¥__S____m__j__t____h_____N___o____nj___nj. 
Wednesday, October 19th I 5:30 PM - 7:00 PM I Room 1009, FedEx Global Education Center 

The second speaker of the fall semester series, Dr. Sandy Smith-Nonini, will discuss the devastating 

effects of conflict in central America and the hopes we should have for the region. 

Sandy Smith-Nonini is an anthropologist, writer and activist at UNC- Chapel Hill. Smith-Nonini worked as a 

foreign correspondent in Central America during the turbulent civil wars of the 1980s. Her latest book, 

Healing the Body Politic, investigates the 25-year struggle for health rights that arose in El Salvador in the 

wake of war. 

Alexandra Fuller 
Tuesday, November 8th I 5:30 PM - 7:00 PM I Nelson Mandela Auditorium, FedEx Global Education 

Center 

The final speaker of the fall semester series, bestselling author Alexandra Fuller, will discuss 

growing up in war-torn central Africa. 

Alexandra Fuller is the bestselling author of Don’t Let’s Go to the Dogs Tonight {Random, 2003), 

Scribbling the Cot {Penguin, 2005) and four books of non-fiction. Born in England and raised in Africa, 

Fuller grew up in Rhodesia during the destructive civil war of the 1970s. She has published numerous 

articles on the history and politics of conflict in Zimbabwe. Her most recent book Cocktoil Hour 

Under the Tree of Forgetfulness (Penguin, 2011) captures the passions that embody living in Africa. 



From: 

Sent: 

To: 

Subject: 

Apache <apache@henderson.lib.unc.edu> 

Wednesday, October 5,2011 5:51 AM 

Sable, Eunice N <eunice@email.unc.edtr~ 

UNC-CH Cat,Jog information for ’War, citizenship, territory’ 

This message was for~varded to you from the UNC-CH Catalog Please do not reply to this message. 
Questions? Contact us at http:/i~vw~v.lib.unc edu/support/catalogmail.html 

Link to Record: http://search.lib unc.edu/search?R UNCb5257571 

Title: War, citizenship, territow 

Published: Routledge 

Publisher Location: Ne~v York 

Published: c2008. 

Formats: Book 

Subj ect Hea dings: 
War and society 
Social c oN’lict. 
Citizenship. 
ttuman temtoriality -- Political aspects. 

Other Authors: 
Cowen, Deborah. 
Gilbert, Emily, 1969- 

Item Description: 

vii, 409 p : ill., maps ; 22 cm 

0415955130 (pbk) 

0415956935 (cloth) 

9780415955133 (pbk.) 

9780415956932 (cloth) 

79002012 

Notes: 
Includes bibliographical references and index. 

Related Items: 
Table of contents only (http://www.loc.gov/catdir/tociecip078/2007000912.html) 

Table of Contents: 
The politics of war, citizenship, territory / Deborah Cowen and [gmily Gilbert -- Imagining urban warfare : urbanizatinn and US military technoscience / Stephen Graham -- Spaces of 
e×ception and une×ceptinnability / Matthew G. ttannah -- Bombs, bodi es, acts : the banalization of suicide / Engin F. Isin and Melissa L. Finn -- Panic, civility, and the homeland / Matthew 
Farish -- I)istributed preparedness : space, security, and citizenship in the United States / Stephen J Collier and Andrew Lakoff-- Reconstituting Iraq / Smart Elden -- War veterans, 
disability, and postcolonial citizenship in Angola and Mozambique / Marcus Power -- ~3,~o are the victims’.’ Where is the violence? The spatial dialectics of Andean violence as revealed by 
the Truth and Reconciliation Conwnission of Peru / Maureen Hays-Mitchell - Unreliable Chinese : internal secmity and the devaluation and expansion of citizenship in postxvar Hong Kong / 
Alan Smart - Conflict, citizenship, and hmnan secmity : geogr 
aphies of protectinn / Jermifer Hyndman -- Citizenship in the "homeland" : families at war / Deborah Cowen and Emily Gilbelt -- Resistance, detainment, asylum : the onto-political lirrfits of 
border crossing in North America / Davina Bhandar - IDs and territory : population control for resource expropriation / Nadia Abu-Zahra -- Nation and gender in Jewish Israel / Tamar 
Mayer - Mobilizing civil society for the hegemonic state : the Korean War and the construction of soldiercitizens in the United States / Colin Flint - "Not for queen and country or any of 
that shit-- " : reflections on citizenship and military participation in contemporary British soldier narratives / Rachel Woo&vard - Aflerword / Neil Smith. 

Locations at UNC: 
Davis Library (1 copy available) 
HM554 .¥V37 2008(Davis Library)Available 

...... Mail generated at Oct.05.2011 05:51:26 



From: 

Sent: 

To: 

Subject: 

Attach: 

McDonnell, Carol B <cbmcdonn@email.unc.edu> 

Monday, October 10, 2011 9:55 AM 

CCO facnlty & staff<ccofac@listserv.unc.edu> 

[ccofac] Caxolina Conrses Online Spring 2012 course ott~rings/instructors 

CCO 2012 Spring Approvals- send to CCO listserv.doc 

See attached 

Carol Mc Donnell 

Student Services Manager 
Friday Center for Continuing Education 
Uuiversily of North Ca~rolina at Chapel Hill 
CB# 1020 
Chapel Hill NC 27599-1020 
919-962-1105 
fax 919-962-5549 
<ul> 

<li> -- You are currently subscribed to 
</ul> 
ccofac &s: <a hre~"mailto:eunice@email.nnc,edu">ennice@emaJ.unc.edn~v’a>. To tmsubscribe send a Nank <br> 
emml to ~’a href "mailto:leave-30054135-3634613.47t] 0279ea6590aca3376d3589fSa959@listserv.unc.edu">leave-30054135- 
3634613.47fl 0279ea6590aca3376d3589tSa959@listserv.unc.edu</a> 





Rights-based justice and re-thinking 
global development discourse 

Agents of justice - O’neill and Wettstein 

Institutions as moral agents of justice 
~ Wettstein, Wood and Pogge: Rethinking 

international institutional order 
¯ (may be) - Short film - before Pogge 



Justice - foundation of human development. 
Development as freedom 

~ Substantive freedoms, expansion of capabilities 
(individual and collective) and human rights 

¯ Sen’s capability approach. 
Rights-based cosmopolitan perspective and global development 
discourse 

~ Re-defines development in the context of 1986 UN’s shift 
approach to development 



On Article one: 

-contents out 3 key issues: 

a. there is an inalienable human right that is called the right to 
development 

development as inalienable human right and as such, the right 
cannot be taken or bargained away. 

b. there is a particular process of economic, social, cultural and political 
development, in which all human rights and fundamental freedoms can 
fully realized 

~ defines the process of development in terms of realization of ’human 
rights,’ which are embodied in the Universal Declaration and other 
human rights instruments in adopted by UN and regional bodies. 



c. the right to development is a human right by 
virtue of which every human person and all 
peoples are entitled to participate in, 
contribute to and enjoy that particular process 
of development. 

- defines the right to the process development 
in terms of claims or entitlements of rights 
holders, which duty bearers must protect and 
promote. 



c. the right to development is a human right by 
virtue of which every human person and all 
peoples are entitled to participate in, 
contribute to and enjoy that particular process 
of development. 
~ defines the right to that process (process of 

process of development) of development in 
terms of claims or entitlements of rights 
holders, which duty bearers must protect 
and promote. 



Rights-based justice: 
Human development 

~ 1. Individual 

2. Human flourishing - 
expansion of human 
capabilities 

3. Rights based ethical 
philosophical approach to 
development 

~:~:~ Effects 

Normative foundations: 

Theories of development 

Orthodox approach to 
development 

1. Country- annual Gross 

Domestic Product (GDP) 

2. Developmental economism 
- focus on growth. 

3. Positivist: 
~,:~ Development as a 

naturally given and neutral 
process. 

~,:~ Theories presented as 
neutral. 



Agents of justice 



Conceptualizing agents of justice: 
~ Primary - power to set the conditions for 

justice (obligations of justice - direct) 

~ Secondary - (obligations of justice - 
indirect) 



Primary agents of justice: states 

Who is the agent of rights-based justice 
in the UDHR? 

Critics: Rawls’ realist theoretical 
approach to justice. 



O’Neill and Wettstein on agents of 
justice: 

Convergence 



Agents with power - capabilities to address unjust 
human rights practices. 

Capabilities as actualized power: 
~::~ Determinants: An agent’s capacities and 

prevailing social structures (’external 
circumstances~ 



~ Elements of power 

Power: 
~ Achievements and outcomes 

Power: 
~ Processes 

~ Why are these elements of power important in 

debates about rights based justice? Provide 
examples. 



Addressing global 
Wood and Pogge 

issues: Wettstein, 

Why the growing focus on institutions 
discussions concerned with assigning 
moral responsibilities? 
~ Institutions as moral agents 

in 



Post-1945: rise of a hegemonic 
international institutional order 



Universalist and hegemonic ideas: 
~ Economic development - growth 

¯ 1945-78: Regulated market 
¯ 1978- Self-regulated market 

Institutions 
Military capabilities (NATO) 

Structural power: Economic capabilities 



Hegemonic institutional 
order:Bretton Woods Agreement 

1944 Conference to construct ~ost-war 
international economic system 
Especially post war reconstruction of Europe 
Created three international organizations 

~{~ International Bank for Reconstruction and 
Development (World Bank) 

~:~ International Monetary Fund (IMF) 

a~:~ General Agreement on Tariffs and Trade (GATT) 
¯ 1994- World Trade Organization (WTO 



Limitations: 

Effectiveness - Constraints 
the expanding activities of 
actors. 

Legitimacy - Reproduction 
of power’ 

in regulated 
private 

of ’coloniality 



~,~. China: 2.77-4.22 % 

~ India: 2.77-2.91% 

~ Germany: 4% 

~-~ Japan: 6.84% 

~,~. UK: 3.75% 

~ USA: 15.85% 

~ France: 3.75 



Constitutional 

Political 

Financial 

Internal 



Accountability: 

What is the link between accountability 
and justice at the level of the current 
global institutional order? 

What the tensions that underpin 
proposals aimed making the current 
international institutional order 
accountable? 



Matching principle 

Subsidiarity 



Thursday Pogge- Dispersed 
institutional order 

~GI b I ¯ rty ~ o a issue. Pove 



From: 

Sent: 

To: 

Ce: 

Subject: 

Attach: 

Caldwell, Kia L <klcaldwe@emaJl.unc.edu> 

Wednesday, October 12, 2011 10:45 PM 

Janken, Kenneth R <k~jmakeu@emml.unc.edu-~; Sahle, Eunice N <etmice@email.unc.edu>; Rucker, Wa]ter C <wrucke@email.unc.edu>; 

Hildebrand, Reginald F <hildebra@email.unc.edu> 

McMillan, Tim <tj~nl @email.unc.edu> 

Diaspora Course Syllabus and Proposa] Form 

CourseSubmissionFormCAS 11.22.1011].doc; AfricanDiasIx~raCourseSyllabus Fall2011.doc 

Dear Colleagues: 
I am sending the syllabus for the new African Diaspora Studies course along with the Course Proposal Form. I did not fill in sections of the Course Proposal Form that are 

related to General Education. Since this will be a 400-level course, I think it might be best to steer our majors and students from related majors to it, rather than trying to meet 
General Education requirements. Graduate students will also be eligible to take it. Since there are very few courses on this topic on campus, I think it will also be attractive to 
graduate students. 
I welcome your feedback about the General Ed issues and the course in general. I am sure the syllabus will be tweaked in the future and will also reflect the interests of the 
faculty who teach the course. 
I am hoping to submit the proposal, with Tim’s and Travis’ assistance, this Friday since the proposal deadline is October :tS. 

Best, 
Kia 

Kia Lilly Caldwell, Ph.D. 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 

CB #3395, Battle Hall 
Chapel Hill, NC 27599 

klcaldwe@email.unc.edu 
http://www, u nc.ed u!depts/afriafa m 



Section 1 

Instructor information: 

Name 

Email address 

Phone number 

Course Submission Form 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

Additional contact (i.e. scheduling officer): 

Name { FORMTEXT } 

Email address { FORMTEXT } 

Phone number { FORMTEXT } 

Submission Type: 

{ FORMCHECKBOX } New Course Proposal: Complete all applicable sections. 

{ FORMCHECKBOX } Course Deletion: Complete this page only. 

{ FORMCHECKBOX } Course Revision Proposal: Fill out only items that need to be changed. 
Please note: Non-sponsor units in a cross-list may only make changes to questions #8 and #9 in section 2. All other 
changes must come from the sponsor unit. 

*Proposed effective term" { FORMCHECKBOX } Fall { FORMCHECKBOX } Spring 
FORMCHECKBOX }Summer     Year ~ 

*Academic Organization (department, curricula, unit): { FORMTEXT~ 

*Subject code (e.g., ENGL, SPAN)" {_FORMTEXT} *Catalog number: {~ FORMTEXT ~ 

*Academic Career: { FORMCHECKBOX } UGRD { FORMCHECKBOX } GRAD      { FORMCHECKBOX 
} MED { FORMCHECKBOX } PHCY{ FORMCHECKBOX } DENT{ FORMCHECKBOX } LAW 

If you’re not sure which Career to choose, it may be helpful to check the career associated with existing courses for your 
unit in the ConnectCarolina Course Catalog. Please note: courses for undergraduate and/or graduate students in the 
400-699 range should use the UGRD career. 

For deletion proposals only: 

Course title: ~ 

Is this course cross-listed? { FORMCHECKBOX } YES { FORMCHECKBOX } NO 

If yes, list course(s): { FORMTEXT ~ 

Will all courses in the cross-list (listed above) be deleted? { FORMCHECKBOX } YES { 
FORMCHECKBOX } NO 

If no, which courses will remain active? { FORMTEXT} 
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Section 2: Course Details 

"1. Short Title/Description (Maximum of 30 characters, including spaces) 

{ FORMTEXT ~ 

Note: This title appears on class rolls and student transcripts 

*2. Long Course Title (Maximum of 100 characters, including spaces) 

{ FORMTEXT ~ 

Note: This title appears in the Undergraduate Bulletin, Graduate Record, and ConnectCarolina 

*3. Long Description (Maximum of 50 words): 

{ FORMTEXT ~ 

Note: This description appears in the Undergraduate Bulletin, Graduate Record, and ConnectCarolina 

*4. Course credit hour type is: { FORMCHECKBOX } Fixed Enter hours: { FORMTEXT} 

{ FORMCHECKBOX } Variable Minimum hours: { FORMTEXT } 
Maximum hours: { FORMTEXT } 

Note: The number of class contact hours in organized instruction is one factor affecting the amount of credit earned. 
Courses must meet for a minimum of 750 minutes per semester for each hour of credit earned. (Example: a traditional 3 
credit-hour course includes 42 class periods of 50 minutes each on MWF and 29 class periods of 75 minutes each on 
TTH. Final examinations, required in aft undergraduate courses, provide an additional 180 minutes of instruction. MWF 
classes provide a total of 2280 instructional minutes; TTH classes, a total of 2355 instructional minutes.) This ratio should 
be observed for organized instruction, which excludes laboratory, independent study, special topics, and 
thesis/dissertation research courses. 

*5. Repeat for credit: { FORMCHECKBOX } No { FORMCHECKBOX } Yes 

Allow multiple enrollments within a single term: { FORMCHECKBOX } No 

Total Units Allowed: { FORMTEXT } 

{ FORMCHECKBOX } Yes 

Total completions allowed: { FORMTEXT } 

*6. Grading basis (select only one): 

{ FORMCHECKBOX } GR1 - Ugrd (A, B, C, etc) 
L, etc.) 

{ FORMCHECKBOX } GR 4- Law 

{ FORMCHECKBOX} GR 6- Phrm 
FORMCHECKBOX } Med - 2°d 

{ FORMCHECKBOX} GR3- Grad (H, P, 

{ FORMCHECKBOX } GR5 - Dent 

{ FORMCHECKBOX } Med - 1st 

{ FORMCHECKBOX } Med 3-4 

{ FORMCHECKBOX } CPF - Pass/Fail ONLY 

7. Is this course included in a current proposal to establish or revise a major or minor? { FORMCHECKBOX } 
Yes { FORMCHECKBOX} No 

Note for undergraduate programs: The course must be approved by the Administrative Boards first before the revision to 
the major or minor can be approved. 
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*8. Academic Group 

{ FORMCHECKBOX 

{ FORMCHECKBOX 

{ FORMCHECKBOX 

{ FORMCHECKBOX 
Government 

{ FORMCHECKBOX 

{ FORMCHECKBOX 
Pharmacy 

{ FORMCHECKBOX 
Social Work 

} CAS: College of Arts and Sciences { FORMCHECKBOX } GRAD: Graduate School 

} KFBS: Kenan-Flagler Business School    { FORMCHECKBOX } LAW: School of Law 

} SILS: School of Info & Lib Science { FORMCHECKBOX } SOD: School of Dentistry 

} SOE: School of Education { FORMCHECKBOX } SOG: School of 

} SO J: School of Journalism 

} SON: School of Nursing 

{ FORMCHECKBOX } SOM: School of Medicine 

{ FORMCHECKBOX } SOP School of 

} SPH: School of Public Health { FORMCHECKBOX } SSW: School of 

9. Any pre/corequisites for this course? (Pre/corequisites must be courses) { FORMCHECKBOX } Yes 
FORMCHECKBOX } No 

If the course has prerequisites, enter subject and catalog number(s): { FORMTEXT } 

If the course has corequisites, enter subject and catalog numbers(s): { FORMTEXT} 

Examples: MUSC 122; BIOL 101 and 101L; PSYC 101, and 222 or 230 
Note: Pre/corequisites appear in the long course description in the Undergraduate Bufletin, Graduate Record, and 
ConnectCarolina. This information should also be included in the course description (see item #3). 

10. Is special preparation required/recommended for this course? { FORMTEXT } 

Note: This information should also be included in the course description (see item #3), following any pre/corequisites. 

11. If permission to enroll is needed, which statement below best describes who gives permission? 

{ FORMCHECKBOX } Permission of the instructor { FORMCHECKBOX } Permission of the instructor for 
students lacking the prerequisite 

{ FORMCHECKBOX } Permission of the instructor for nonmajors { FORMCHECKBOX } Permission of the 
instructor for undergraduates 

{ FORMCHECKBOX } Permission of the program director { FORMCHECKBOX } Permission of the director 
of undergraduate studies 

{ FORMCHECKBOX } Permission of the department { FORMCHECKBOX } Permission of the school 

Note: This information should also be included in the course description (see item #3), following any 
required/recommended preparation. 

"12. Primary Component (lecture or lab) { FORMTEXT } 

Graded component { FORMCHECKBOX } No { FORMCHECKBOX } Yes 

"13. Will this course contain additional components? 
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{ FORMCHECKBOX } Recitation 

Graded component { FORMCHECKBOX } No { FORMCHECKBOX } Yes 
Included and contributes {FORMTEXT} credit hour(s) 

{ FORMCHECKBOX } Lab 

Graded component { FORMCHECKBOX } No { FORMCHECKBOX } Yes 
} Included and contributes {FORMTEXT} credit hour(s) 

{ FORMCHECKBOX } Separately numbered as {FORMTEXT ~ and contributes _{ 
FORMTEXT} credit hour(s) 

{ FORMCHECKBOX } 

{ FORMCHECKBOX 

14. Does the addition of this course have any impact on your current curriculum (majors, concentrations, 
minors, etc)? 

{ FORMCHECKBOX } No { FORMCHECKBOX } Yes If yes, please explain: 

15. Additional Course Request Details. (Maximum of 75 words) 

{ FORMTEXT ~ 

Note: Please use this section to provide additional information about this course. For example, does the course restrict 
enrollment by student classification, by college, or major? 

16. Course Document 

Please attach the course syllabus. The syllabus should include a brief description of the course, basic and 
recommended texts (authors, title, year of publication), a list of principal topics covered, class schedule or 
course calendar, number of examinations, contact hours, work required of students, and the basis for 
determining the final grade. 

Note on cross-fisted courses: Currently, a moratorium on estabfishing new cross-fistings between courses is in 
effect. 

Continue to Section 3: General Education Requirements, if applicable. 

*Required field in CRAS 
\* Arabic \* MERGEI=ORMAT } 

Page { PAGE 



*Required field in CRAS 
\* Arabic \* MERGEI=ORMAT } 

Page { PAGE 



Section 3: General Education Requirements 

Subject + catalog number: { FORMTEXT}_ 

¯ For revision requests: 
1. Does this course already fulfill General Education requirements? { FORMCHECKBOX } 

Yes { FORMCHECKBOX} No 
2. If Yes, which ones: { FORMTEXT } 

To request additional General Education requirements, complete the information below. 
o For new courses, complete all applicable information below. 

By answering the following questions accurately, you will expedite the review and approval of your courses by 
the Administrative Boards and its Curriculum Committee. Courses that meet General Education requirements 
must include in the course syllabus adequate information to permit the Curriculum Committee to assess 
course content against the criteria specified for each General Education category. To satisfy the criteria, the 
answers to each group of questions should all be "yes." The course syllabus should give evidence that the 
criteria have been met. As the norm, no more than two General Education designations will be approved for 
any new or revised course. 

The criteria document is available at http://www.unc.edu/depts/uc/docs/criteria_l 1-05-08.pdf. 

Criteria applicable to all General Education courses: 
o Does the course syllabus include a final examination? (Foundations, First Year Seminars, and EE-only 

courses are an exception to this requirement) { FORMCHECKBOX } Yes { FORMCHECKBOX } No 
o Does the course syllabus make it clear that at least 10 pages of writing or the equivalent in intellectual 

effort are required? { FORMCHECKBOX } Yes { FORMCHECKBOX } No 
o For science, math, and performance courses, where little writing is typically assigned, does the course 

require the intellectual equivalent of at least 10 pages of writing outside of class? { FORMCHECKBOX 
} Yes { FORMCHECKBOX } No 

o Does the course involve recitation meetings or allow for regular discussions in other ways? 
{ FORMCHECKBOX } Yes { FORMCHECKBOX } No 

o For science and math courses, where regular discussions may not be appropriate, does the course 
require students to apply their acquired knowledge to challenging problems? { FORMCHECKBOX } 
Yes { FORMCHECKBOX} No 

Foundations 

{ FORMCHECKBOX } English Composition and Rhetoric (CR) 

{ FORMCHECKBOX } Foreign Language (FL) 

{ FORMCHECKBOX } Quantitative Reasoning (QR) 

¯ Does the course focus on mathematics, data analysis, statistics, computing, probability, or modeling? 
{ FORM TEXT } 

{ FORMCHECKBOX } Lifetime Fitness (1 credit) 

A__p_proaches 

Please answer the relevant questions if the proposed course fulfills an Approach. The proportion of course 
content is estimated by counting the number of class sessions or weekly themes devoted to the subjects 
considered. A course can fulfill only one Approach. 

{ FORMCHECKBOX } Physical and Life Sciences: With lab? { FORMCHECKBOX } Yes (PX) 
FORMCHECKBOX } No (PL) 

*Required field in CRAS 
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Does the course focus on scientific content and scientific method? 
{ FORM TEXT } 
If there is a laboratory component, is enrollment in the laboratory optional? 
{ FORMTEXT } 

FORMCHECKBOX } Social and Behavioral Sciences, nonhistorical (SS) 

Does the course focus on the scientific study of individual or collective behavior? 
{ FORM TEXT } 
Does the course draw on established quantitative and/or qualitative methods of analysis? 

{ FORM TEXT } 

FORMCHECKBOX } Social and Behavioral Sciences, historical analysis (HS) 

Does the course focus on the past and change over time, rather than the contemporary world? 
{ FORM TEXT } 
Does the course place human behavior in social or cultural contexts? 
{ FORM TEXT } 

FORMCHECKBOX } Visual and Performing Arts (VP) 

Does the course emphasize aesthetic content (e. g., art, architecture, music, drama, design, 
performance studies, film) that is nonliterary? 
{ FORM TEXT } 
Does at least 2/3 of the course content involve analysis of, or creative expression within, the visual and 
performing arts? (The Curriculum Committee determines the proportions of course content by 
counting the number of class sessions or weekly themes devoted to the subjects considered.) 

{ FORM TEXT } 

FORMCHECKBOX } Philosophical and Moral Reasoning (PH) 

Does the course address the social dimensions of philosophical reasoning? 
{ FORM TEXT } 
If yes, does at least 1/5 of the course content address questions of morality and values? (The 
Curriculum Committee determines the proportions of course content by counting the number of class 
sessions or weekly themes devoted to the subjects considered.) 
{ FORM TEXT } 
Does the course focus on understanding and critically assessing the truth, adequacy, defensibility, or 

value of the ideas being explored? 
{ FORM TEXT } 

FORMCHECKBOX } Literary Arts (LA) 

Does at least 2/3 of the course content involve the reading/analysis/creation of literary texts? (The 
Curriculum Committee determines the proportions of course content by counting the number of class 
sessions or weekly themes devoted to the subjects considered.) 
{ FORM TEXT }_ 
If the course covers literature in foreign languages, the syllabus should indicate the language of 
instruction. 
{ FORM TEXT } 

Connections 

Please answer the relevant questions if the proposed course fulfills one or more Connections. Please note 
that the proportion of course content is estimated by counting the number of class sessions or weekly themes 
devoted to the subjects considered. 

{ FORMCHECKBOX }Communication Intensive (Cl) 

¯ Is the course taught in English, with an emphasis on how oral and written communication function in 
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the discipline? 
{ FORM TEXT }_ 

o Does the course require that all students present at least one oral presentation? 
{ FORM TEXT } 

o Does the course require that all students revise for a grade a substantial piece of written work or an 

oral presentation? 

{ FORM TEXT } 
¯ Does the instructor provide feedback to guide this revision? 

{ FORM TEXT } 
o Does the evaluation of communication skills constitute at least 1/5 of the grade in the course? 

{ FORM TEXT } 

{ FORMCHECKBOX } Quantitative Intensive (QI) 

¯ Does half the course content involve one or more of the following: modeling, development of 
algorithms; interpretation of data; constructing sound arguments on the basis of quantitative 
information and mathematical reasoning? (The Curriculum Committee determines the proportions of 
course content by counting the number of class sessions or weekly themes devoted to the subjects 
considered.) 
{ FORM TEXT } 

{ FORMCHECKBOX } U.S. Diversity (US) 

¯ On what form(s) of diversity does the course focus? 
{ FORM TEXT } 

¯ Does the course give systematic attention to the perspectives/experiences of the social group(s)? 
{ FORM TEXT }_ 

{ FORMCHECKBOX } Global Issues (GL) 

¯ Does the course feature transnational or transregional relationships, issues, or dynamics? 
{ FORM TEXT } 

¯ Does at least 2/3 of the course content focus on transnational content? (The Curriculum Committee 
determines the proportions of course content by counting the number of class sessions or weekly 
themes devoted to the subjects considered.) 
{ FORM TEXT } 

{ FORMCHECKBOX } The World before 1750 (WB) 

o Would the course meet the criteria for the Historical Analysis category? (This is required.) 
{ FORM TEXT } 

o Does at least 2/3 of the course content focus on the period before 1750? (The Curriculum Committee 
determines the proportions of course content by counting the number of class sessions or weekly 
themes devoted to the subjects considered.) 
{ FORM TEXT } 

{ FORMCHECKBOX } North Atlantic World (NA) 

o How does the course introduce students to the history, geography, or culture of North America or 
Europe? 
{ FORM TEXT } 

o Does at least 2/3 of the course content focus on a North Atlantic region? (The Curriculum Committee 
determines the proportions of course content by counting the number of class sessions or weekly 
themes devoted to the subjects considered.) 
{ FORM TEXT } 

{ FORMCHECKBOX } Beyond the North Atlantic (BN) 

¯ How does the course introduce students to the history, geography, or culture of a particular region 
¯ Required field in CRAS Page { PAGE 
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outside the North Atlantic (Asia, Africa, the Middle East, Latin America, Eastern Europe, or the 
Pacific)? 
{ FORM TEXT } 
Does at least 2/3 of the course content focus on a region or regions beyond the North Atlantic? (The 
Curriculum Committee determines the proportions of course content by counting the number of class 
sessions or weekly themes devoted to the subjects considered.) 
{ FORM TEXT }_ 

FORMCHECKBOX } Experiential Education: 

If the course is proposed under the rubric of undergraduate research, is original student research at 
the heart of the course? 
{ FORM TEXT }_ 
Does the research process and product comprise at least half of the final grade? 
{ FORM TEXT } 
How does the research process influence the allocation of instructional time? 
{ FORM TEXT } 
If the course is proposed for EE under one of the other rubrics (faculty-supervised field work, 
internships, service-learning, engaged creative process), does the course meet the minimum hours 
requirement specific to the category? 
{ FORM TEXT } 

{ FORMCHECKBOX } Field Work (at least 30 hours) 
} Study Abroad 

{ FORMCHECKBOX } Approved Internship (at least 100 hours) 
} Mentored Research/Honors Thesis 

{ FORMCHECKBOX } Creative Work Culminating in Public 
Service Learning (at least 30 hours) 

Programming (at least 30 hours) 

{ FORMCHECKBOX 

{ FORMCHECKBOX 

{ FORMCHECKBOX } 

Please remember to attach a course syllabus (see item #16 from section 2 above). 
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AFAM 421: Topics in African Diaspora Studies 
iDepartment of African and Afro-American Studies 

COURSE DESCRIPTION 

This course examines the cultural and political formation of the African Diaspora in the Americas and 

Europe from the fifteenth century to the present. Course materials focus on the development of African 

diaspora communities in Western Europe, the Caribbean, Central America and South America. The 

histories and contemporaw realities of these communities are examined from a comparative perspective. 

Students will develop a critical understanding of the African Diaspora as a forna of geographical 

displacement, as an assemblage of cultural groups, and as a process and practice oftransnational political 

identification. 

REQUIREMENTS 
Class Participation - As a research seminar, class participation is required for success in this course. 

Your participation in class discussions in the forn~ of comments and informed questions will be required 

throughout the semester. Students can also expect to be called upon to participate in class discussions on 

a regular basis. 
Readings - It is essential to complete all of the assigned readings in order to ensure your success in this 

course. You should complete all readings prior to the class meeting for which they are assigned and be 
prepared to discuss and critique them during our class sessions. 

Attendance - Your attendance at all class sessions is required for successful completion of this course. 

Absence from more than 2 classes will result in a severe grade penalty. 

Writing Assignments - You will complete a variety of writing assignments in this course. Your written 
work will include reading summaries based on the course readings and a final paper which will require 

you to use course readings and outside sources. 
Class Presentations - You will make a presentation on an assigned reading during the semester. You 
will also make a presentation based on your research project. 

Deadlines - Late work will not be accepted without prior permission. Please contact me if an emergency 

situation arises during the semester. 

Honor Code - You should familiarize yourself with and follow the standards of academic integrity and 
academic conduct outlined in the UNC Honor Code (http:iihonor.unc.edu). Possible Honor Code 

violations include plagiarism, and giving/receiving unauthorized assistance during exams and when 

completing course assignments. 

COURSE TEXTS AND MATERIALS 
Required Text: 

o:. Darlene Clark Hine, Trica Danielle Keaton, and Stephen Small, eds. Black Europe and the 

AJ?ican Diaspora. Urbana: University of Illinois Press, 2009. 

Most readings may either be found in electronic journals or in the electronic reserves section of the UNC 
libraries’ online catalog. 
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Electronic journals (eioumal) and Electronic books (Ebook) - Several readings are located in electronic 
journals and electronic books that may be accessed via the online library catalog. 
Reserves (eres) - A number of readings will be placed on electronic and hardcopy reserve. You may 
access electronic reserve items through the UNC libraries website (http:iieres.lib.unc.edu). 
Blackboard (bbd) - Course materials will also be posted on Blackboard (http:iiblackboard.unc.edu). 
Course page - a course page containing reference materials for your research papers may be accessed via 
blackboard. The course page will be available after our session with the Stone Center librarian, Shauna 
Collier. 

ASSESSMENT: 
Preparation, Attendance, and Participation 
Reading Summaries 
Class Presentations 
Research Assignments 
Final Paper 

15% 

25% 

25% 
10% 

25% 

Assessment Scale: 

90-100 points = Exemplary = A (90-93 A-; 94-100 A) 

80-89 points = Very Good = B (80-83 B-; 84-86 B; 87-89 B+) 

74-49 points = Satisfacto~ = C (74-76 C; 77-79 C+) 

69-73 points = Needs Improvement = C- 
60-68 points = Needs Considerable Improvement = D 

59 and below = F 

Course Topics and Required iReadin~s 

Part I: Historicizinjz and Theorizin:~ the African Diaspora 

Jan. 11-13 Course Introduction and Overview 

-:. Palmer--"The African Diaspora" 
-:. Gomez--"African Identity and Slavery in the Americas" 
Film: Sankofa 

Jan. 18-20 Africans in the Americas: From Enslavement to Emancipation (pt. 1) 

Harris-- "Africa and the World, 1400-1850" 
Herrera--"’Por Que No Sabemos Firmar’: Black Slaves in Early Guatemala" 
Equiano’s Autobiography (Ch. 2)http://www.pbs.org/wgbh/aia/partl/lh320t.html 

Jan. 25-27 Africans in the Americas: From Enslavement to Emancipation (pt. 2) 

-:. Aguirre--"Working the System: Black Slaves and the Courts in Lima, Peru, 

1821-1854" 
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Feb. 1-3 

Feb. 8-10 

Feb. 15-17 

Nishida - "Manumission and Ethnicity in Urban Slavery: Salvador, Brazil, 
1808-1888" 

Culture in the Diaspora: Continuity or Creativity? 

o:. Herskovits--"The Contemporary Scene: Africanisms in Secular Life" 
-:. Apter--"Herskovits’ Heritage: Rethinking Syncretism in the African 

Diaspora" 
-:. Orser--"The Archaeology of the African Diaspora" 

Film: Herskovits at the Heart of Darkness 

Religion in the Diaspora 

Fandrich--"Yomba Influences on Haitian Vodou and New Orleans Voodoo" 
Gordon--"Yoruba Cosmology and Culture in Brazil: A Study of African 
Survivals in the New World" 

-:. Perez y Mena--"Cuban Santeria, Haitian Vodun, Puerto Rican Spiritualism: 
A Multiculturalist Inquiry into Syncretism" 

Theorizing the African Diaspora 

Patterson & Kelley--"Unfinished Migrations: Reflections on the African 
Diaspora and the Making of the Modern World" 
Gordon & Anderson--"The African Diaspora: Toward an Ethnography of 
Diasporic Identification" 
Kelley--"How the West was One: On the Uses and Limitations of Diaspora" 
Hamilton, "Rethinking the African Diaspora: Global Dynamics" (eres) 

Part 1I: 

Feb. 22-24 

Mar. l-3 

Culture, Race, and Transnationlism m African Dia,spora Communities 

Historical Perspectives on Afrodescendant Experiences in the Americas 

Delgado de Torres--"Reformulating Nationalism in the African Diaspora: 

The Aponte Rebellion of 1812" 

Marshall--"Powerful and Righteous: The Transatlantic Survival and Cultural 
Resistance of an Enslaved African Family in Eighteenth-Century New Jersey" 
Landers--"Gracia Real de Santa Teresa de Mose: A Free Black Town in 
Spanish Colonial Florida" 

Contemporary Perspectives on Afrodescendant Experiences in the Americas 

*.** Matory--"The Illusion of Isolation: The GullahiGeechees and the Political 

Economy of African Culture in the Americas" 

-:. Lewis--"Blacks, Black Indians, Afromexicans: The Dynamics of Race, 

Nation and Identity in a Mexican Moreno Community (Guerrero)" 
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Mar, 8-10 

-:. Bateman--"Africans and Indians: A Comparative Study of the Black Carib 

and Black Seminole" 

Film: Family Across the Sea 

Afrodescendant Experiences in Europe (pt. 1) 

*:o Blakely, "The Emergence of Afro-Europe: A Preliminary Sketch" 
Julien, "Now- You See It, Now You Don’t: Josephine Baker’s Films of the 

1930s and the Problem of Color" 

MAR. 14-18 SPRING BREAK- NO CLASS 

Mar. 22-24 

Mar. 29-31 

Apr. 5-7 

Apr. 12-14 

Afrodescendant Experiences in Europe (pt. 2) 

Sharpley-Whiting and Patterson, "The Conundrum of Geography, Europe d’outre 

mer, and Transcontinental Diasporic Identity" 

Brown, "Black Europe and the African Diaspora: A Discourse on Location" 

Nimako and Small, "Theorizing Black Europe and the African Diaspora: 

Implications for Citizenship, Nativism, and Xenophobia" 

Race and Nation in the Americas 

Martinez-Echazabal--"Mestizaje and the Discourse of National/Cultural 
Identity in Latin America, 1845-1959" 

-:. Safa--"Challenging Mestizaje: A Gender Perspective on Indigenous and 
Afrodescendant Movements in Latin America" 

¯ :. England & Anderson--"Authentic African Culture in Honduras? Afro- 
Central Americans Challenge Honduran Indo-Hispanic Mestizaj e" 

Film: 7he Garifuna Journey 

Race and Nation in Europe 

¯ :. Selections from Gilroy, 7here Ain’t No Black in the Union Jack 

¯ :. Selections from Campt, Other Germans 

Contemporary Identity Politics 

¯ :. Anderson--"This is the Black Power We Wear: Black America and the 

Fashioning of Young Garifuna Men" 

.:° Johnson--"Finding Africa in New York" 
-:. Constant, "Talking Race in a Color-Blind France: Equality Denied, 

’Blackness’ Reclaimed" 

Apr. 19-21 

Apr. 26-28 

Research Presentations 

Research Presentations 
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O’Neill and Wettstein on agents of 
justice: 

Convergence 



Agents with power - capabilities to address unjust 
human rights practices. 

Capabilities as actualized power: 
~::~ Determinants: An agent’s capacities and 

prevailing social structures (’external 
circumstances~ 



~ Elements of power 

Power: 
~ Achievements and outcomes 

Power: 
~ Processes 

~ Why are these elements of power important in 

debates about rights based justice? Provide 
examples. 



Addressing global 
Wood and Pogge 

issues: Wettstein, 

Why the growing focus on institutions 
discussions concerned with assigning 
moral responsibilities? 
~ Institutions as moral agents 

in 



Post-1945: rise of a hegemonic 
international institutional order 



Universalist and hegemonic ideas: 
~ Economic development - growth 

¯ 1945-78: Regulated market 
¯ 1978- Self-regulated market 

Institutions 
Military capabilities (NATO) 

Structural power: Economic capabilities 



Hegemonic institutional 
order:Bretton Woods Agreement 

1944 Conference to construct ~ost-war 
international economic system 
Especially post war reconstruction of Europe 
Created three international organizations 

~{~ International Bank for Reconstruction and 
Development (World Bank) 

~:~ International Monetary Fund (IMF) 

a~:~ General Agreement on Tariffs and Trade (GATT) 
¯ 1994- World Trade Organization (WTO 



Pogge: On multilayered sovereignty: 
Multi-layered global institutional order- 
moral rights-based institutional 
cosmopolitanism 

What are the merits of such an 
institutional order from a rights-based 
cosmopolitan perspective? 



Individuals - expansion of institutional spaces to 
ensure enforcement of their human rights. 

Deepening of the human right to democratic 
participation (decision-making) 

More institutional opportunities to address global 
issues- Environmental concerns, pandemics, 
refugees, terrorism, etc. 

Possibility for democratic oversight: Centralized and 
decentralized political units 



Reforming global governance: Wood 



Deepening globalization: 

~,:~ Expansion of power and reach of institutions of global governance. 

Anthony McGrew: 

~,:~ "the realization of substantive, as opposed to simply procedural, 
democracy--that is, a polity cultivating the active citizen as 
opposed to the passive voter--demands the extension of 
democracy beyond the nation-state to bring to account those 
global and transnational forces which presently escape effective 

democratic control" 2000: 406). 

To address democracy deficient: 

~4~ - Institutions such as the World Trade Organization (WTO), the 
World Bank and International Monetary Fund (IMF) - need to be 
democratized for they lack democratic oversight. 



David Held: 
- Multi-level governance (Pogge’s multilayered institution order) 

- a fact from Head’s persective" 

~ "international organizations (:[Os), regional and global 
institutions, international law and military alliances which 
operate to shape and constrain the options of individual 

nation-states" (1995: 99). 

~:~:~ Traditional approaches to sovereignty - unrealistic. 

~:~ What is needed: Democratization of institutions of global 
governance 



Why is a new approach to global institutions needed 
in the contemporary era? 

1. Effectiveness - Constraints (states) in regulated 
the expanding activities of private actors. 

2. Crisis of legitimacy (institutions of global 
governance) 
~ Reproduction of’colonialty of power’ 



~,~. China: 2.77-4.22 % 

~ India: 2.77-2.91% 

~ Germany: 4% 

~-~ Japan: 6.84% 

~,~. UK: 3.75% 

~ USA: 15.85% 

~ France: 3.75 



Constitutional 

Political 

Financial 

Internal 



Accountability: 

What the tensions that underpin 
proposals aimed making the current 
international institutional order 
accountable? 



Matching principle 

Subsidiarity 



Global poverty and MDGs 



Neoliberal globalization 

1979-present 

Neoliberal economic 
globalization 

Effects of neoliberal 
globalization 

Film: Black Gold 

New imperial competition 

Cultural globalization 
~o Political 

~,~,~,~ Economic 
~o,~ Cultural 



Hegemonic economic idea: Globally 
Selflregulating Market: 

Primary Determinant of 
Economic Development. 



Rise of neo-liberal theory of 
development 

1970s: Historical conditions (economic, 
political and intellectual) 



~Global Recession early and late 1970s: 
Two major oil crises 

Crisis of profits for big firms: High 
production costs -- raw materials, 
equipment, energy and labor 



Allow production to be organized at a 
distance 

Results: outsourcing of production, etc. 



Liberalization of global financial markets 
~ President Nixon floats dollar 1973 
~,= Other countries began to liberalize their banking systems 

Features of the Bretton Woods financial system: 
-- national controls on currency exchange and 
monetary policy. 

Collapse of the Bretton Woods financial system: Results - 
- freeing up capital to move across the globe. 
- Financial speculation 
-Consolidation of financial power in international 
and big financial firms 















From: 

Sent: 

To: 

Subject: 

Steiner. Niklaus Andveas <nsteiner@unc.edu~ 

Thursday, October 13, 2011 7:52 PM 

SaNe, Eunice N <eunice@email.~mc.edtv~ 

RE: Your Studenks Invited - VisuaJizing Huma~ Rights Cont~rence - Saturday Nov 5 

That’s great thanks so much and I look fOlavard to seeing them Best, Niklaus 

Niklaus Sterner, Ph.D ] Director 

CEix,’IY;~R for GLOBAL INITIATIVES 
Universi~ of North Carolina at Chapel Hill 

301 Pittsboro St Ste 3007 i Campus Box 5145 
FedEx Global E&acatlun Center ] Chapel Hill NC 27599-5145 

tel: +1 919 962 6855 ] fax: +1 919 962 5375 ] sks’pe: niklaus steiner 
http :i/c gi uric. edu i http ://facebook.core~’unccgi ] http ://twitter. com/uncc~i 

CHECK Ol~ MY LATEST BOOK: http://amzn.cor~’0415772990 

From: Sahle, Eunice N 
Sent: Thursday, October 13, 2011 4:48 PM 
To: Steiner, Niklaus Andreas 
Sut~iect: RE: Your Students Invited - Visualizing Human Rights Conference - Saturday Nov 5 

[)ear Niklaus, 

My INTS560 students will be there. 

See you then. 
Eunice 

From: Steiner, Niklaus Andreas 
Sent: Thursday, October 13, 2011 4:28 PM 
To: Sahle, Eunice N 
Subject: Your Students Invited - Visualizing ttuman Rights Conference - Saturday Nov 5 

Colleagues, 

We’re thrilled to host the Visualizing ttuman Rights Anti-Conference<http:/ic~i.unc edu/vhr> (~IIR) soon Saturday November 5th. It offers performances, panels, and exhibits to put a 
human face on human rights with vi sum and perfo~ning arts 

The conference could be a great complement to your courses and we’d love to have your students join and enrich the conversation. The event is free and 
tickets<http://cgi.unc.edu/vhritickets> are available now. 

Ideally the day’s conversations will spur some of your students to start their own projects. We’re happy to help them take the next steps with our Student Learning 
Circle<http://cgi.unc edu/awards/learning-circles> grants and of course are always open to supporting your own inter-departmental collaborauve projects through Faculty Working 
CJroup<http://cgi.unc.edu/awards/working-groups> awards as well We hope you and your students will join us at the conference on November 5th, and look forward to your suggestions 
for future speakers, thenres, artists, performers, and conwnunity groups engaging with these critical issues. 

All the best, 
Niklaus 

[cid:m~age001 .gif@01CC89C5.2E642760]<http :/iwww.unc.edu/vhr> 

Join The UNC Center for Global Initiatives for the Visualizing Human Rights Conference Saturday, November 5! 

The free, all-day event features Dick Gordon’s The Stoly interviewing a Libyan-Anrerican political prisoner; spoken ~vord performances by Poetic Portraits of a Revolution including 
nrenrbers of Sacrificial Poets; artwork and talks by conmauni~ and student artists; discussion with a Tunisian youth activist; West African music and dance with Senegalese musician Diali 
Cissokho; and lunch from Vimala’s CurlNblossom Cafd. Come as you are and join us for all or part of the day. All are welcome and tickets are free, but you must RSVPt 
www.unc, edu/vhr<http :/iw~vw.unc.edu/vhr> 

Questions? Email vhr@unc.edu<mailto :vhr(~,,unc. edu> 



From: 

Sent: 

To: 

Subject: 

Hildebrand, Reginald F <hildebra@emaJl.unc.edu> 

Friday, October 14, 2011 12:31 PM 

Caktwell, Kia L <klcaldwe@email.unc.edu>; Ja~ken, Kenneth R <k~janken@email.unc.edu>; SaNe, Euuice N <eunice@email.unc.edu>; 

Rucker, Walter C <wrucke@email.unc.edu> 

McMillan, Tim <tj~nl @email.unc.edu> 

RE: Diaspora Course Syllabus and Proposal Form 

I regret pulling up the rear with my response, but I am a little behind with my email. To be brief, ~ am very g~ad that a~other 400 ~eve~ course is be~g developed. 

Our majors have complained about the Jack of them. ~ agree with the Kenneth’s carefu~ assessment and with the comments of Waiter and Eun~ce. This course w~H 

be a good addition. FinaUV, i am very, very p~eased about the process. 

Press on. -~eg 

F~m= CaMwell, Kia L 
Sent~ Wednesday, October ~2, 2011 i0:~5 PM 
Te~ Janken, Kenneth R; SaNe, Eunice N; Rucker, Walter C; Hildebrand, Reginald F 

~ McMillan, Tim 
Nubje¢t= D~aspora Course Syllabus and Proposal Form 
Dear Colleagues: 
I am sending the syllabus for the new African Diaspora Studies course along with the Course Proposal Form. I did not fill in sections of the Course Proposal Nrm that are 
related to General Education. Since this will be a 400-1evel course, I think it m~ght be best to steer our majors and studen~ from related majors to it, rather than t~ing to meet 
General Education requirements. Graduate studenN will also be eligible to ~ke it. Since there are very few courses on this topic on campus, I think it will also be a~ractive to 
graduate student. 
I welcome your feedback about the General Ed issues and the course in general. I am sure the syllabus will be ~eaked in the future and will also reflect the interesN of the 

facul~ who teach the course. 
I am hoping to submit the proposal, with Tim’s and Travis’ assistance, this Friday since the proposal deadline is October 15. 

Best, 
Kia 

Kia Lilly Caldwell, Ph.D. 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 

CB #3395, BaSle Hall 
Chapel Hill, NC 27599 

klcaldwe~email.unc.edu 
h~p;/!~, u nc.ed u/dep~!afriafa m 



Fl’om: 

Sent: 

To: 

Subject: 

del Valle Escalante, Emilio <edelvall@email.unc.edu> 

Monday, October 17, 2011 6:57 AM 

Social Movements Working Crro up <smwg01 @listserv.unc.edu> 

[smwg01] SPAN 835: Indigenismo (Graduate seminaJr, Spring 2012) 

Dear Colleagues, 

i will be ~eaching the graduate seminar below, feel free to distribute the message to your s~uden~s or anyone who [nay be interested in ~aking the course. 

thanks in advance! 

emilio 

ps - i apologize for double postings. 

SPAN 835: lndigenismo (Graduate seminar, Sp~ing 20t2) 

Mondays 3:304pm Dey Hail, 210. 

instructor: Emilio dei Va~ie Esca~ante (UNC4~H’s Romance Languages and Literatures) 

In general terms, Indigenismo in Latin American refers to the discourse about the indigenous world that ~s wdtten and produced by non-indigenous wdters and h~teHecluals~ 
TNs movement can be traced back to the conquest, but ~n iite[ature it emerges w~th the pubiication of CJorinda Matte de Tumor’s Ayes sin nMo (1889). The movement 
consequently gained much of its prominence after the Mexican RevohNon (1910-1920) with a cuJtursi and poHficaJ agenda that sought to re-vindicate the "Indian" from ~ts 
subN~ern condition ~hrough mestizaje, ~and reform, educa~ion~ e~c. How do we read IndigenLsmo in ~igh~ o~ the emergence of indigenous rights movements such as ~he 
Zapatistas, the Maya movement, and The Movemenl Toward Socialism? ~at is the cultural and political relevance of ~nd~genista textual production today? In 1his graduale 
seminar, we wH~ explore these q~esfions by studying canoNca~ and non-canon~ca~ works from the genre. AddifionN questions we wH~ consider include: how does the 
iRdJgenous wodd become an objec~ of artistic shady and exp[essioR, and a fundameRta~ componeRt of La~in American I~te[atures and cultural production? Why has the 
indigenous wodd become so appearing to nonqndians? ~M~at have been, and what are, ~ndigenismo’s cu~lura~ and political imp~cations? In trying to answer lhese questions, 
we will expbre ind~geNsmo’s discursive d~fferences and transformations since 1889 by, first, understanding the ~tera~y works we w~H sludy ~n their respective geo~u~lural and 
h~storical co~texts. Second, we wH~ reflect ~pon ~nd~ge~smo’s ~tera~ a~d cultural contributions and shortcomh~gs then and now. Theoretically, we will (re)read these 
narratives and cu~h~ml productions h~m postco~on~al perspectives in order to ~h~nk of decoloNz~Rg conceph~al frameworks and productive h~terculturN dialogues. The 
we w~H read wH~ be complemented w~th short stodes, films, documentaries and paintings in order to scrutiNze ~ndigeNsmo’s d~verse man~feslaflons. Besides 1he requh’ed 
texts below, a course pack w~H inch~de texts by Jos6 Cados Mad~tegu~, Ju~o Co~zaL Aug~sto Mo~terroso and Caries Fuentes, among others. It a~so h~c~udes a s~bstantia~ 
body of crNcal essays and ~heory of authors such as ARtonJo Comejo Po~a[, GuH~ermo BoRfH BataHa, S~v~a RJvem Cus~canquL EsSenCe Ta[~ca, Nes~or Garc~a CancfiN, Unda 
TuMwa~ Smith, Wa~ter M~gno~o, Armando Muyo~ema~ Edward Said, O~pesh Chakravady and Ranajit Guha. 

Required texts: 
Ayes .sin hide by CIorinda Matte de Turner 
Bal~t~ Cat~4t~ by Rosado Caste~anos 
E~ Manto, novelas #nposiMes by Cansen 
ff~ mistedo de San AndrOs by Dan~e Uano 
Hua.dpun#o by Jorge Icaza 
Leyendas de Guatemala by M~guel AngN Asturias 
Los ties profundos by Jos~ Maria Arguedas 
Course pack 

Emilio del Valle Escalante 
Assistant Professor of Spanish 
Romance Languages and Literatures 
CB 3170, Dey Hall 
University of Noah Carolina at Chapel Hill 

P (9::[9) 962-2059 
Webpage: http://w,a~,,,.unc.edu/~edelvall 

¯ -- You axe currently subscribed to 

smwg01 as: eunice(~email.unc.edu To unsubscfibe send a blmak email to leave-30100795-4140465.0c3d4556662f6045bfd361b261657fc7~listserv.nnc.edn 





1) Critiques: Nation-state ~ers~ective (Po~ge and 
Wettstein) 
2) Conce~ts (Sen, Wettstein and Hen~ Shue) 
3) A~ents of justice and the question of ~ower 
(Wettstein and O’Neill) 

4) Rights-based cosmopolitan justice perspective- 
Wettstein and Sen - and the re-framing of global 
issues: Development 



Aristotle: ’justice is the perfect and most complete virtue; it is the only 
virtue of our human character not directed solely toward ourselves but 
toward our fellow human beings’ (Quoted in Wettstein, 2009: 121) 

But how do we as rational beings reach conclusions about unjust 
practices or conditions and the responsible agent for remedial justice? 



Tensions: 

Procedural 

members of a group- 
a nation-state. 

Parochialism 

Inclusionary Incoherence 

Exclusionary Neglect 



What Sen’s proposal of moving forward 
beyond closed impartiality? 



Outsiders’ view welcomed 

Smith entry point on individual moral conduct: ’examine our 
own conduct as we imagine any other fair and impartial 
spectator would examine it’ (Smith quoted in Sen, 57). 

National and global issues and open impartiality: 

Is the concept of open impartiality relevant to thinking through 
global issues as Sen proposes? 



Wettstein: Perfect and imperfect 
obligations 



Obligations to justice 
~ Can be claimed - 

consequently ’morally 
owed’. 
"moral rights of people 
that constitute morally 
owned obligations’ 

Virtue-based (wishes 
and needs) 
~ Required virtues- we can 

’expect but they not 
obligatory’-they can be 
requested by others but 
not expected 

~ Optional virtues- ’neither 
required nor expected’ 



Perfect obligations of 
justice 

moral obligation - perfect - 
all elements - rights at stake, 
the corresponding obligations 
deriving from them, and the 
respective obligation bearers 

(identifiable) 

-negative duties - abstain from 
harm. 

Imperfect obligations of 
justice 

Moral obligation - incomplete- 
rights at stake are clearly 
identifiable’ but ’the 
corresponding obligations, as 
well as the potential obligation 
bearers’- unclear 

~,~ -positive d uties -required 
proactive positive action’ 



~~ Duties to avoid depriving 

~ Duties to protect from deprivation 

~,~ Duties to aid the deprived 

~ Primary reasons for justice - refer to just actions of people - Shue’s 
duty to avoid depriving 

~ Secondary reasons of justice: 

~:~ Shue’s duties to protect others for deprivation 

~o~ Obligation not to let injustice happen to others. Further our 
obligations to justice moral demands that we/institutional orders 
contribute to the restoration of justice ’in cases were injustice has 
occurred’- Shue’s moral imperative - duties to aid the deprived. 



Agents of justice- Wettstein and O’Neill 



Conceptualizing agents of justice: 
~ Primary - power to set the conditions for 

justice (obligations of justice - direct) 

~ Secondary - (obligations of justice - 
indirect) 



Primary agents of justice: states 

Who is the agent of rights-based justice 
in the UDHR? 

Critics: Rawls approach to justice. 



O’Neill and Wettstein on agents of 
justice: 

Convergence 



Concepts: 

1. Power 
~ Achievements 

Control 
~ Processes 

Why are these elements of power important in 
debates about justice? 



~ Is power solely negative? 

~*~ 2. Capabilities as actualized power: 

~ Determinants: An agent’s capacities and 
prevailing social structures (’external 
circumstances~) 



~ 3. Collective responsibility and justice 



Collective responsibility as institutional 
responsibility 

What makes institutions moral agents? 

Decision making structure- constituting its 
ability to act intentionally 

~- human beings acting through institutions 

~-Institutional and individual ethics 



Thursday Oct 6 - 



~ On agents of justice. 

What are the similarities and differences 
between their approaches? 



~66Od ~ 



Justice : intersubjective. 

~ustice deals with the fair balance of 
interests between peoples." 

~:~ Overall, the elements of justice that 
Wettstein outlines are aimed at 
achieving such a balance. 



Shared humanity calls for an egalitarian approach to justice. 

~ Shared humanity: 
¯ Capacity to reason 
¯ Autonomous and moral beings. 

Being moral beings marked by a capacity to reason - 
demands the application of the human right principle of 
treating each individual with equal concern and respect in all 
contexts. 

¯ Equal concern and respect forms the egalitarian basis of 
a justice as conceptualized by Wettstein. 



Drawing on Donnelly, Shue and others, Wettstein 
defines human rights as; 

~ "moral rights" which are "universal and equal 
rights, as well as rational rights( they provide the 
rational basis for an urgent and justified demand 
(2009: 45)." 

Wettstein: We have rights because we are human 
beings. 

~ What ideas is his approach to rights reinforcing in 
various parts of chapter 4? 



Egalitarian justice: 

Human rights central element of all moral theorizing. 

For Wettstein: 

"justice deals with equal respect, 
protection, and realization of moral 

rights 2009’ 46", hence its basis is 

human rights philosophy. 



Freedom is fundamental to an 
egalitarian approach to justice, 

From an egalitarian justice perspective: 
~ Freedom for all, 

~ Freedom and equality for all, 



Human rights, freedom and the 
"Capability approach" 



For Sen "substantive freedom" for individuals means 
having "the capabilitiesmto choose a life one has 
reason to value (Ibid.: 74)." 

For Sen the existence of the following social, political 
and economic conditions greatly contribute to the 
expansion of capability functioning for individuals and 
communities: 
~ social opportunities, political freedoms, economic facilities, 

transparency guarantees and protective security (Ibid.: 38). 

¯ Sen’s text (Development as Freedom) 



Rights and capabilities are interlinked. 



A cosmopolitan 
perspective. 

rights-based justice 



Cosmopolita                      n 
notes. 

philosophy: Historical 



What is cosmopolitanism/global citizenship 
philosophy? 

1990s-current: rising global cosmopolitan ethics and 
practices 

~ What are the contributions of the UDHR to this 
development? 



1.That all 
religious, 
humanity 

individuals regardless of 
ethnic, etc., belong to one 
community. 



Thus for Stoics, (early advocates of cosmopolitan 
citizenship & philosophy) viewed: 

~:~ Human beings, because of their capacity for reason, are 
"citizens’ of a more fundamental community than that of 
their particular city, state or empire of which they might be 
legal-politically citizens: the latter citizenship was an 
accident of birth and circumstance." Nigel Dower, An 
Introduction to Global Citizenship (Edinburgh: Edinburgh 
University Press, 2003: 6). 



Building on the stoics cosmopolitan 
philosophy Martha Nussbaum (1996): 
. We are world/global/cosmopolitan citizens 
- Each of us belong to two communities 

~:~:~ Community of our birth, and the community of 
human argument (our common/universal humanity 
based on capacity for rational thought and 

deliberation). 

Thus we are all neighbors and citizens. 



® 1. Individuals have rights and moral obligations to 
others beyond their immediate family, town, state and 
nation borders. 

® Immanuel Kant (1970), individuals have ethical duties to 
humanity. Thus he, 

"obliges all human beings to extend hospitality to strangers 
as fellow ’citizens of a universal state of humanity." 



Dower 

2. An existential claim" (critical evaluation "what is 
the" the nature and modalities of contemporary 
issues - especially those of global concern). 

3. An aspirational claim (What the world’s social, 
political, environmental, human rights practices, 
economic, etc., ought to be). 



In what ways does the 1948 UDofHR 
provide moral, legal and political 
openings for the emergence of a global 
ethic & practices informed by the 
philosophy of cosmopolitanism? 



~ 1. UDHR underpinned by global ethical philosophies: 

~ A global ethic embodies: 

~ Widely accepted values, norms by both individuals 
and institutional orders (national and global) 

¯ Donnelly, Pogge and Wettstein 



2. Human rights law is core element of 
cosmopolitan/global citizenship. Further, individuals 
and states are subjects to international law 
~ Overall, if we stress rights as rights possessed by 

all human beings, and citizenship is about the 
holder of rights, then cosmopolitan/global 
citizenship is about having these rights in a global 
society (whether or not people recognize or claim 
them and where or not these rights are respected 
in their own states). 



Universal human rights: 

~ Underpinned by Kantian notion of universal moral 
obligations 

States (national and global level - Kant’s federation of 
states) have obligations to establish the necessary 
conditions for achieving human rights. 



~ Pogge’s central concern: 

Economic justice: Nation and global. 



From a Canadian perspective, the global 
economic order is just. Examine this 
claim drawing on insights from Pogge’s 
work. 



According to Pogge, the contemporary 
global institutional order contributes to 
deepening poverty. Do you agree or 
disagree? 



1. Wettstein’s evaluation of other 
perspectives on justice (Contract 
theories, Utilitarianism, etc) 

2. National Vs. global perspective on 
justice : Wettstein, Miller, Pogge and 
Sen. 

3. Debating agents and obligations of 
justice- O’Neill and Wettstein 



1. Global justice and rethinking 
development 

2, Global justice Vs other justice 
perspective 

~:~ Wettestein, Miller, Pogge, and Sen 

3, Agents and obligations of justice. 
~ O’Neil and Wettstein 



Justice - foundation of human 
development 

~:~ Substantive freedoms, expansion 
capabilities and human rights 

¯ Sen’s capability approach. 

Rights-based development: 
~:~ Re-defines development. 

of 



Human development 
~ 1. Individual 

2. Human flourishing - 
expansion of human 
capabilities 

3. Ethical approach to 
development 

~,~ Effects 

~ Normative foundations: 

o Theories of development 

Orthodox approach to 
development 

1. Country- annual Gross 

Domestic Product (GDP) 

2. Developmental economism 
- focus on growth. 

3. Positivist: 

~,:~ Development as a 
naturally given and neutral 
process. 

~,:~ Theories presented as 
neutral. 



Moral concern - the individual 
Universal- principle of human equality 

Generality - Stronger Vs. weaker 
cosmopolitan perspective s 

~::.,~ Point of departure - obligations. 



Communitarian 
perspective 

VS, global justice 



Communitarian Global justice 

Community 
~:~ Group rights 

Universalism 
~,:~ Ethical specificity 

(relativism) 

Communitarian approach: 

~:~ What are the implications 
for human rights? 

Individual 
~:~ Unit of moral human rights 

concern 

Universalism 
~:~ Ethical universalism 

~ Ethical universalism is 
compatible with cultural 
relativism. Do you agree? 



Morality of states not individuals 

Approach to justice- National level and 
promoted by states. 



David Miller’s perspective 
Pogge’s perspective 
Sen’s perspective 



Nationalist justice Global justice 

1. Human rights and 
obligations: Citizens with 
a nationally bounded 
political community 

2. Ethical focus: 
~ nation or state 

~ 3. Weak cosmopolitanism 

1. Human rights and 
obligations 

~ Generality 

2. Ethical focus: 
o universal 

3. Strong 
cosmopolitanism 



What are the limitations of the following 
perspectives from his global justice 
perspective." 
~:~- compatriot favoritism based on: 

¯ based on special relationships. 
¯ shared national identity. 
¯ Excessive demands of global justice? 





The primary "distribution" of people’s 
fundamental rights is what secures their 
status as equals." 

-They (egalitarians) defend : "equality 
at the level of rights and opportunities 
for participation." 



~> Nonegalitarians 

-approach justice ’exclusively in terms 
of the distribution of material goods and 
as a result, often overlook that their 
own...claim for unequal distribution is 
itself based on the egalitarian 
presumption of equal moral concern 
and respect. 



Justice: 

u~ls with the prevention of human 
misery and suffering and thus with the 
fulfillment of minimum standards for a 
decent human life." (p.37 



"The basic condition of fairness is 
commonly seen in the concept of 
impartiality." 

Impartiality necessarily- "a constitutive 
element of justice, not only in the 
application of norms but also in their 
justification." (p.38). 



Central 
~:~ Human 

Justice 

concepts 

rights and rational 

and freedom 

Equal concern and respect 

Impartiality standpoint 

rights 



~ Egaritarian Vs Nonegaritarian 



Seminar September 22, 2011 



Question’ 

Why should we care about responsibility in human 
rights? 



Miller- Remedial Responsibility 

;,:~ Obligations to right a harm (individually or collectively) 

*How do we assign responsibility? 



Question of causation - harm 
~ Cause and effect 

Moral responsibility 

Normative principle tend to inform judgments 
concerning an agent/s responsibilities. 



Is the moral principle sufficient in 
assigning remedial responsibility? 



Agent’s capacity (focus on the present 
juncture) 

Example: 

"Structural power"- 



Communitarian principle- 

Special responsibility - ties that bind 

Limits/tensions of a communitarian 
approach to responsibility: 



Thinking through responsibilities 
human rights harm. 

A pluralist 
balancing 

theoretical 
the various 

approach - 
principles 



Nationalism and 
responsibilities 

assigning 

,~ Commonsense nationalism 
Lofty nationalism 



Understanding no. 4: Section 28 of UD- "Everyone is entitled to 
~ a social and internal order in which the rights and 

freedoms set forth in this Declaration can be fully 
realized" 

Institutional orders - to be evaluated on their capacity to full 
the promise of human rights -"affording all its participants 
secure access to the objects of their human rights: 

Human rights: moral claims on institutional orders and 
individuals to contribute to the creation and evolution of 
institutional orders that enable the achievement of human 
rights. 



National-global intersection 

The making of both local politico-economic and the evolution of 
the global poltical-economic system "play a profound role both 
in shaping many of these local factors and in influencing their 
effects" (Pogge) 



Limits of nation or regional centric analytical frameworks 

Historical conditions and legacies 

National, regional and global power arrangements 



Tuesday 27 

Pogge and Sen 

Required reading 



Institutional orders: National and global 

National and global institutions: 
~ The moral and political legitimacy to be determined by"impact on 

the realization of the human rights of those on whom it is 
imposed." 

What claims do you think dominant metropolitan states and 
politico-economic elites in Africa and the rest of the global 
South might put forward in their "self-satisfied detachment" 
from the suffering and limited ability for the majority of people 
in the global South? 



International borrowing privilege - Sudan (aI-Bashir (Sudan), 
General Pinochet (Chile), Suharto (Indonesia) Mobutu (Zaire- 
DRC, Mubarak (Egypt). 

Odious debt; structural burdens; political instability-access to 
privilege 

International resource privilege -’Resource curse’ 

Nationally and internationally recognized "legal ownership 
rights" to a given country’s natural resources. 



Pogge perspective: 

1) Institutional agents- national and global 

2) Complaisant individuals 



Miller - Remedial Responsiblity 

Causal 

Moral responsibility 

Capacity 

Communitarian principal 



I. Slave trade (Europe and Arab) 
-Economic disposession 
-Crisis of social reproduction 

Europe - 
Rapidprocesses "accumulation by 

dispossession" from A & NW, 
II: European colonialism 
Europe: Industrial revolution 
European African Colonies 

Primary commodity 
production (mono-culture 
economies), Reworking pre- 
colonial polities and social 
orders & migrant labor 
economies 

III: Post- 1945 development 
trajectories 

Institutions of global development: 
~ IMF, IBRD, GATT 
~o~ Rise of US/USSR Cold War- 
~ Patterns of development 

~e- capitalist (rise of 
welfare states) 

USSR-- Central plannin~g & 
rapid forced industrialization 

Theories of "Third World" 
development 

. Africa’s deepening structural 
dependency 

IV: Neo-liberal globalization 



~o~Continued Feb. 19 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Percy Hall <hallpa@ema~l,unc,edt~ 

Thursday, October 20, 2011 7:23 AM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

Documents 

Document 1- Guideliues for Reportiug Assessment Results and Use April 2005.doc; Doculnent 2-Depaxlmeut of African ~ld Afro- 

American Studies Draft Assessment Pl~l.doc; Document 3-Assessment Report Sample2.doc; Document 4 AFAM Assessmeut Report- 

Oit]cial.doc; Document 5-AFAM Assessment Repo(t-2009.doc 



Guidelines for Reporting Assessment Results 
and Use in Improving Programs 

The College of Arts & Sciences 
Spring 2005 

"Assessment" is a continuous cycle of events that begins with articulating program 
mission and intended outcomes, involves measuring the extent to which those outcomes were 
attained, and ends with taking action to improve the program based on the results. In Fall 
2004, all undergraduate and graduate programs in the College of Arts and Sciences developed 
mission statements, articulated intended student learning outcomes, designed methods for 
measuring those outcomes, and outlined a schedule for conducting these assessments over the 
next four to five years. Programs were expected to carry out at least one assessment of a 
student learning outcome for each program during the 2004-05 academic year. 

Completing the assessment cycle, which is often referred to as "closing the loop," 
involves examining assessment results and taking action to improve the program so that actual 
student outcomes are more consistent with the intended outcomes. For our upcoming SACS 
re-accreditation review, we must document how each of our programs are using assessment 
results to improve or validate the effectiveness of their programs. A one-page report for each 
program that contains the following must be submitted to the College of Arts and Sciences 
Dean’s Office by July 15, 2005. The following items should be addressed very briefly (one to 
two sentences per item are sufficient). 

1. The outcomes that you assessed in 2004=05 - List only the one(s) from your 
assessment plan that you actually measured in 2004-05. It is fine to edit or reword. 

2. Assessment method(s) used - Copy directly from your assessment plan or reword 
if your methodology changed. (Note to undergraduate programs: Recently you 
received data from the Graduating Senior Survey. If you reviewed this information, 
you can add the survey as one of your assessments methods.) 

3. Findings: Brief description of the results of your analysis of the data reviewed. 
4. Use of Results (Action Plans): How have you or how will you modify the program 

to improve learning outcomes based on your assessment findings? When will 
changes be implemented? Note that if the assessment revealed that actual learning 
outcomes are consistent with intended outcomes, an appropriate response might be 
"no changes indicated at this time." Results sometimes raise questions that would 
lead to other assessments or follow-ups before determining that changes are 
necessary and it is fine to state that. 

A Word template that can be used to submit this information is attached here. Please complete 
a report for each of your programs (bachelors, master’s, doctoral). A sample assessment 
report is attached for your convenience. Please email your reports to the appropriate Senior 
Associate Dean in the College (Gless/Andrews, Kalleberg, Carney, Owen) by the July 15, 2005 
deadline. 

For assistance in preparing your assessment reports, please feel free to contact the members of 
the SACS Assessment Committee: 

Abigail Panter, Psychology Department (panter@unc.edu) 
Ed Neal, Center for Teaching and Learning (ed_neal@unc.edu) 
Lynn Williford, Institutional Research and Planning (lynn_williford@unc.edu) 



Department of African and Afro-American Studies Draft Assessment Plan 
B.A in African and Afro-American Studies 

Mission/Goals Statement: The mission of the Department of African and Afro-American Studies is to advance and transmit broad 
knowledge of the histories, cultures, and linkages among peoples of Africa and their descendants in the New World, and to provide 
intellectual tools to analyze, understand, and address the significant social, political, economic and humanist problems they face. 
From a framework that integrates several disciplinary perspectives students examine the historical and contemporary experiences, 
conditions, and aspirations of peoples of African descent in relation to their locations, migrations and reconstructions on the continent 
in the Western Hemisphere, and elsewhere. The skills and abilities to interpret, analyze, and organize data, and communicate and write 
effectively, that students develop while critically engaging historical, cultural and social aspects of African and African American life, 
will help them prepare for a variety of professions and future occupations, including education, law, international affairs, business, 
public policy, social work, film, and medicine, in addition to several venues of graduate study. 

Learning Outcomes 
Students will be able to: 

identify and explain sources of historical 
change that have shaped Africa and its 
diaspora. 

distinguish and illustrate major approaches 
or schools of thought regarding the study 

of African peoples and/or their 
descendants in the New World 

draw on relevant historical and theoretical 
information to analyze historical or 
contemporary issues affecting African or 

African-American communities. 

successfully qualify for j obs, occupations, 
or higher level studies that incorporate 
knowledge, skills, and capabilities gained 
in the program of study. 

Assessment Procedures Timeline 

Spring 2006, 2008 Review of papers and presentations in 
selected African and Afro-American 
Studies classes by a faculty team. 

Analysis of student papers in the Senior 
Seminars in African Studies and Afro- 
American Studies respectively by a faculty 

team, 2006, 2008 

Analysis of student papers in the Senior 

Seminars in African Studies and Afro- 
American Studies respectively by a faculty 

team, 2006, 2008 

Senior exit interviews 
Alumni Surveys 

Spring 2006, 2008 

Spring 2005, 2007 

Spring 2005 
Spring 2006 





SAMPLE 
2004-05 Assessment Report 

Department Name: English 
Program: Ph.D. in Literature 

Contact Person: Joe Smith, Dept Chair 

Outcome(s) Assessed Assessment Use of Results 
During 2004-05 Methods Used Findings (Action) 

Graduate students will be Course evaluations in classes Of the ten doctoral students who taught, five Participation in instructional 
highly competitive in the taught by doctoral students will were below the mean, two were at the mean, development seminar will be 
college teaching market, exceed the mean rating for the and three exceeded the overall mean rating required of all graduate students 

college for the college, prior to teaching, beginning in 05-06. 



Department of Political Science 
Procedures Governing the Promotion of a Lecturer to Senior Lecturer 
May 20, 2010 
September 2010 -Approved by Dean’s Office (pending endorsement of College 
Committee on Promotion to Senior Lecturer in Fall 2010) 

Eligibility for Senior Lecturer 

A lecturer is eligible for recommendation for promotion to senior lecturer on the 
following bases: 

The candidate must have a minimum of six consecutive years’ full time (i.e. 1 
FTE) service as a lecturer in the same College department, or, if the candidate is 
from another institution, six consecutive years of full-time (1 FTE) service as a 
lecturer or faculty equivalent 

The candidate must provide demonstrable evidence of extraordinary teaching and 
service to the appointing department, beyond that which is expected of a lecturer, 
in accordance ~vith standards of extraordinary teaching and service defined by the 
unit in ~vhich the candidate is appointed. 

In the Department of Political Science, evidence of extraordinary teaching may include: a 
university teaching award, consistent teaching evaluations in the top 10% of the 
department, regular service on undergraduate honors these committees, exceptionally 
high peer teaching reviews, success in writing and/or administering grants that improve 
teaching in a unit, administrative oversight and training of teaching assistants and/or 
other fixed-term faculty in a unit. 

In the Department of Political Science, evidence of extraordinary service may include: a 
university service award, service departmental undergraduate advising coordinator, 
service on the UNC Faculty Council and/or subcommittees, service on the university 
committees (such as Teaching A~vard Committee, Staff Award Committee, university 
search committees), chairing unit committees or task forces, membership on the advisory 
board of a professional j ournal, invitations for speaking engagements at other institutions 

of higher learning, service through Carolina Speakers Bureau. 

Procedure for review of candidates for senior lecturer in the Department of Political 
Science: 

Only a lecturer who has completed a minimum of six consecutive years of full-time (1 
FTE) service in the Department of Political Science is eligible to be considered for 
promotion to senior lecturer. 

A candidate for promotion to senior lecturer in the Department of Political Science will 

be reviewed by a unit committee appointed by the Chair. This review committee will be 
composed of at least three tenured faculty members and at least one senior lecturer, 
provided one more senior lecturers are part of the departmental faculty. If the 
departmental faculty contains no senior lecturers, a senior lecturer from another 



department may be included on a review committee, with the approval of the Dean’s 
Office. This committee is responsible got reviewing any eligible candidate’s dossier and 
submitting a report on each candidate under consideration. 

To be reviewed by the department’s review committee, eligible candidates for senior 
lecturer must submit a dossier containing the following: 

1. the candidate’s current curriculum vitae; 
2. the candidate’s statement of teaching and service; 
3. documentation of the candidate’s teaching and service activities; 
4. annual summaries of teaching, annual summaries of student evaluations, and periodic 

peer teaching evaluations 
5. evidence of extraordinary teaching and service 
6. the names of two individuals (from UNC or external) who may serve as referees as to 

the candidate’s qualifications for the rank of senior lecturer 
7. additional materials, such as observations of classroom teaching, student 

recommendations, nominations for teaching awards, grant applications, and other 
materials relevant to the case 

Upon receipt of a complete dossier, the Chair will solicit letter with two referees, one 
from list provided by the candidate and one from a list developed by the Chair, as to the 
candidate’s qualifications for promotion to the rank of senior lecturer. Upon receipt of the 
two letters, the Chair will include them in the candidate’s dossier. 

After reviewing each dossier, the departmental review committee will submit to the Chair 
a written report concerning each candidate for promotion to senior lecturer. The Chair 
will make this report available to the assembled eligible faculty of the department, whom 
the Chair will consult in a manner analogous to the process whereby the unit Chair 
consults the unit’s faculty on the promotion of faculty members in the tenure track. This 
consultation will result in a vote of the eligible faculty of the department, recorded by 
rank, on each case for promotion to senior lecturer. Tenured and tenure track faculty and 
senior lecturers are eligible to vote. To ensure confidentiality, reports of the faculty vote 
other than the report submitted to the Dean, will include only the total vote of the eligible 
faculty. 

The Chair of the department may decide to accept or reject the advice given by the 
eligible faculty. In either case, the candidate’s complete dossier must be forwarded to the 
Dean with a letter from the Chair either recommending or denying promotion. Besides 
reporting the vote of the faculty, the Chair’s letter should highlight factors concerning 
teaching and service that most influenced the recommendation. Regardless of the Chair’s 
recommendation, the Chair must communicate that decision in writing to the candidate. 

The dossier for the candidate forwarded to the Dean will include the following: 

1. the chair’s letter, noting the review committee’s role and vote, and the vote of the 
eligible faculty, recorded by rank; 



2. the report of the unit review committee of the candidate; 
3. the candidate’s current curriculum vitae; 
4. the candidate’s statement of teaching and service; 
5. documentation of the candidate’s teaching and sew’ice activities; 
6. annual summaries of teaching, annual summaries of student evaluations, periodic peer 

teaching evaluations 
7. a minimum of t~vo letters of referees (UNC or external) that address the candidate’s 

qualifications for the rank of senior lecturer 



Department of African and Afro-American Studies 
Procedures Governing the Promotion of a Lecturer to Senior Lecturer 
June 28, 2010 
September 2010 -Approved by Dean’s Office with endorsement of College Committee on 

Promotion to Senior Lecturer 

Eligibility for Senior Lecturer 

A lecturer is eligible for recommendation for promotion to senior lecturer on the following bases: 

The candidate must have a minimum of six consecutive years’ full-time (i.e~, I FTE) 
service as a lecturer in the same College department, or, if the candidate is from another 
institution, six consecutive years of full-time (1 FTE) service as a lecturer or faculty 
equivalent. 

The candidate must provide demonstrable evidence of extraordinary teaching and service 
to the appointing department, beyond that which is expected of a lecturer, in accordance 
with standards of extraordinary teaching and service defined by the unit in which the 
candidate is appointed. 

In the Department of African and Afro-American Studies, evidence of extraordinary teaching 
may include: a university teaching award, consistent teaching evaluations in the top 10% of the 
department, regular service on undergraduate honors theses committees, exceptionally high peer 
teaching reviews, success in writing and/or administering grants that improve teaching in a unit, 
development and teaching of First Year Seminars, administrative oversight and training of 
teaching assistants and/or other fixed-term faculty in a unit. 

In the Department of African and Afro-American Studies, evidence of extraordinary service may 
include: a university service award, service as departmental undergraduate advising coordinator, 
service as Associate Chair, service on the UNC Faculty Council and/or its subcommittees, 
service on university committees (such as Teaching Award Committee, Staff Award Committee, 
university search committees), chairing unit committees or task forces, membership on the 
advisory board of a professional journal, active participation in national and international 
professional meetings, invitations for speaking engagements at other institutions of higher 
learning, service through Carolina Speakers Bureau. 

Procedure for review of candidates for senior lecturer in the Department of African and 
Afro-American Studies 

Only a lecturer who has completed a minimum of six consecutive years of full-time (1 FTE) 
service in the Department of African and Afro-American Studies is eligible to be considered for 
promotion to senior lecturer. 

A candidate eligible for promotion to senior lecturer in the Department of African and Afro- 
American Studies will be reviewed by a unit committee appointed by the Chair. This review 
committee will be composed of at least three tenured faculty members and at least one senior 
lecturer, provided one or more senior lecturers are part of the departmental faculty. If the 
departmental faculty contains no senior lecturers, a senior lecturer from another department may 
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be included on a review committee, with the approval of the Dean’s office. This committee is 
responsible for reviewing any eligible candidate’s dossier and submitting a report on each 
candidate under consideration. 

To be reviewed by the department’s review committee, eligible candidates for senior lecturer 
must submit a dossier containing the following: 

1. the candidate’s current curriculum vitae; 
2. the candidate’s statement of teaching and service; 
3. documentation of the candidate’s teaching and service activities; 
4. annual summaries of teaching, annual summaries of student evaluations, and periodic peer 

teaching evaluations. 
5. evidence of extraordinary teaching and service. 
6. the names of two individuals (from UNC or external) who may serve as referees as to the 

candidate’s qualifications for the rank of senior lecturer. 
7. additional materials, such as observations of classroom teaching, student recommendations, 

nominations for teaching awards, grant applications, and other materials relevant to the case. 

Upon receipt of a complete dossier, the Chair will solicit letters from two referees, one from a 
list provided by the candidate and one from a list developed by the Chair, as to the candidate’s 
qualifications for promotion to the rank of senior lecturer. Upon receipt of the two letters, the 
Chair will include them in the candidate’ s dossier. 

After reviewing each dossier, the departmental review committee will submit to the Chair a 
report concerning each candidate for promotion to senior lecturer. The Chair will make this 
report available to the assembled eligible faculty of the department, whom the Chair will consult 
in a manner analogous to the process whereby the unit Chair consults the unit’s faculty on the 
promotion of faculty members on the tenure track. This consultation will result in a vote of the 
eligible faculty of the department, recorded by rank, on each case for promotion to senior 
lecturer. To ensure confidentiality, reports of the faculty vote, other than the report submitted to 
the Dean, will include only the total vote of the eligible faculty. 

All tenured and tenure track faculty as well as senior lecturers in the department of African and 
Afro-American Studies are eligible to vote on the promotion to senior lecturer. 

The Chair of the department may decide to accept or reject the advice given by the eligible 
faculty. In either case, the candidate’s complete dossier must be forwarded to the Dean with a 
letter from the Chair either recommending or denying promotion. Besides reporting the vote of 
the faculty, the Chair’s letter should highlight factors concerning teaching and service that most 
influenced the recommendation. Regardless of the Chair’s recommendation, the Chair must 
communicate that decision in writing to the candidate. 

The dossier for the candidate forwarded to the Dean will contain the following: 

1. the chair’s letter, noting the review committee’s role and vote, and the vote of the eligible 
faculty, recorded by rank; 
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2. the report of the unit review committee on the candidate; 
3. the candidate’s current curriculum vitae; 
4. the candidate’s statement of teaching and service; 
5. documentation of the candidate’s teaching and service activities; 
6. annual teaching summaries and summaries of student evaluations; 
7. a minimum of two letters from referees (UNC or external) that address the candidate’s 

qualifications for the rank of senior lecturer. 



F~m: 

Sent: 

To: 

Subject: 

Attach: 

Rucker, Walter C <wmcker@email.unc.edu> 

Tuesday, October 25,2011 9:02 AM 

Hildebrand, Reginald F <hildebra@email.unc.edu-~; SaNe, Eunice N <eunice@emml .unc.edu-~; Janken, Kenneth R 

<krjanken@email. unc.edu> 

New Template (Solry for the earlier formatting issues) 

Sample Senior Resea~rch SeminaJc Syllabus.lxtf 

Dear Colleagues, 

I’ve incorporated Reg’s ideas (which were items we discussed at previous meetings) into a revised template. This template is in no way binding. I just think and 

work better when there are ideas "on the board"--as it were. Also, I attached a sample "Senior Research Seminar" course syllabus for your perusal. Was this sort of 

course we were envisioning as a capstone or should we stick with modifying either 474 or 398/600 to make them more useful capstones? 

The Major 

11 course, 33 hour major for both AFRI and AFAM/Diaspora concentrations as 

follows: 

Common Core for AFRI & AFAM Majors (4 courses, 12 hours) 
Afri 101: Introduction to African Studies (Intro & Gateway) 

Afam 101: Introduction to African American & Diaspora Studies (New, revamped Intro & Gateway; we should take the current 

Afam 102 off the books) 

Afri/Afam 3XX: Readings in African & African Diaspora Studies (to give students exposure, via reading book-length selections (or book chapters), to Du Bois, Fanon, 

Cesaire, Giovanni, and many other writers and thinkers) 

(New research seminar to serve as the capstone course) 

Concentration: AFRI (7 course, 21 hours) 
One regional seminar: 520, 521, 522, or 524 

One AFAM course at the 400-level or above 

Four AFRI courses 

Concentration: AFAM!Diaspora {7 courses~ 21 hours) 

Afam 598 (raise 398 to the 500-level to parallel the AFRI requirement to take one 500-level regional seminar) 

One AFRI course at the 400-level or above 

Four AFAM!Diaspora courses 

The Minor 

5 course, 15 hour minor for both AFRI and AFAM/Diaspora concentrations as 

follows: 

Common Core for AFRI & AFAM/Diaspora Minors (3 courses, 9 hours) 

Afd 101 

Afam 101 

Afri!Afam 3XX 

Minor: AFRI 

Two AFRI courses 

Minor: AFAM/Diaspora 

Two AFAM courses 

Best, 

Walter 

Walter Rucker 

Associate Proiossor 

UNC~Chopol I~ll 

30515~ttlo I~ll 

Chapel I 1~11, NC 27599~5.395 



Global Issues-Poverty: Globalization, poverty and 
Millennium Development Goals 



1.Rise of contemporary phase of globalization: 
Contributing historical conditions and the question of 
poverty 
2: Neoliberal globalization - effects 

3. Neoliberal globalization and rising poverty: 
counter-arguments 

4. Neoliberal globalization: Responses from citizens 
and institutions of global governance. 



Rise of neoliberal globalization 

1970s- 1980s developments 



Return of ’self-regulating market 
doctrine’ (Polanyi, 2001): 

Market- as the sole determinant 
economic and social processes. 



Extended of the state in the economy 

~ Privatization (Public enterprises) 
¯ Turn to private-sector economic development 

Protectionist economic measures 

~,:~ Removal of tariffs and other bottlenecks that limit international free trade 
and foreign direct investment 

~:,:~ Liberalize financial markets 

Retreat from comparative advantage economic policy model 

;~:~ Push for industrialization - Global South 

primary commodity export-led development strategy 

Provision of traditional public goods by the state 

~o~ Outsource traditional state functions 

¯ civil service, military and security 

~o~ Remove subsidies (agriculture. education, water, health, pensions, etc) 



~Global Recession early and late 1970s: 
Two major oil crises 

Crisis of profits for big firms: High 
production costs -- raw materials, 
equipment, energy and labor 



Allow production to be organized at a 
distance 

Results: outsourcing of production, etc. 



Features of the Bretton Woods financial system: 

~o~ national controls on currency exchange and 
monetary policy. 

~ Collapse of the Bretton Woods financial system: 
o President Nixon floats dollar 1973 

¯ Other countries began to liberalize their banking systems 

~ Results- 
~ - freeing up capital to move across the globe. 
~ - Financial speculation 

~-~ -Consolidation of financial power in international and big 
financial firms 



5~ New global political conditions and 
of global institutions 

Rise of governments committed to ethos of self-regulating 
market, small government, in key core countries: 

Thatcher (UK), Kohl (Germany) Mulroney 
(Canada) and Reagan (US) 

Rising power of global institutions underpinned by neoliberal 
development discourse(retreat of the state) 



~ 1. Increase poverty 



~ 2. Deeping social class power 

~ Consolidation of economic power by richest 
segments of society 

*In what ways did neoliberal economic 
policies contribute to this development? 



Internal factors 

Current global institutional order- 
commitment to the eradication of 
poverty. 

Global institutions and poverty- A 
question of ’omission’ 



Responses from citizens: ’Practices of freedom’ 

Increased social unrest and protests 

~:~ Anti-neoliberal protests in Tunisia (1984), Settle 
(1999), 20001-2002 (Argentina), etc 

Protests linked to declining public goods- water, 
electricity, housing, education, health, etc. 

Formation of the World Social Forum- 2001 



Responses from 
governance 

institutions of global 



From: 

Sent: 

To: 

Subject: 

Attach: 

Buell, Agatlm <abuell@email.unc.edu~ 

Tuesday, October 25, 2011 12:21 PM 

Department listserv <at~alhm@listserv.unc.edu> 

[afriat?am] FW: HR Facilitator Digest: Oct. 25, 2011 

102411 Information for Employees.pdf; 102411 HRF Digest.pdf 

From: Davis, Christie Wynette [mailto:christie_davis@unc.edu] 
Sent: Tuesday, October 25, 2011 9:20 AM 
To: Human Resources Facilitators 
Subject: [hffac] HR Facilitator Digest: Oct. 25, 2011 

TO: HR Facilitators 

FROM: Kathy Bryant, HR Communications & Talent Development 

~ Please forward the attachment t{t~ed "HR Employee Information" with{n your department(s}, 
~ Fu~ text of a~{ articles in the weekly digest is availaMe in the attachments and at _h___t__t_R:]_Zh__[.___u___n__~;__e___d____u_/news-eventsJitems. 

~Jpc~:~r~ing D~r~ ~ De~dlin~ 

Oct. 31: NCFIex annual enrollment ends 
Nov. I: Advanced Communication Skills class 
Nov. 2: SPA Classification & Compensation Management class 
Nov. 3: Foundations of Supervision at Carolina class 

Nov. 15: ~S~.~P~A~.~H~i~r!.~n~:..~F~q~m~..~P~.~s.~t~Ln~g.~t~.~h~[~u~.~P~[9~b~t~!.~.~n~" 

Nov. 16: A Baby! What Do I Do? 
Nov. 17: Carolina Cares~ Carolina Shares ends 
Nov. 24-25: Thanksgiving holiday 

NCFlex Annua~ Entailment Reminder IContact: 13enefits Services, 962o307~} 
The end of the annual enrollment for NCFlex is quickly approaching. Monday, Oct. 3:[ will be the last day to make changem If you need to add or remove 

d,-:~pendents, add coverag,:_~ or change coverage, now is the perfect time ~:o revb_~w all o~ your current benefit elect:ions and determine chang,:_~s you may need to 

make for ?_012 

Community Service Leave Opportut)ities ~or Nurricat)e Irene IRecovet~] (Con~:a¢~: Bene[i~:s Services, 992o3071} 
AS $[~111e ta~g@~)lo~,ees 9ve ar~-_! ~-_!ncoura~:_!{~ to ~)ar[:icip~ll:e ir~ volunteer op~).:_~rtut)itie%, arid there is no opportunity grea[:er than that 9vhich is a result of na[ural disas[er. 

Employee Appreciation Day Prize Winners (Contact: Benefits Services, 962-307:1.} 
Thank you to everyone who came out {:or the 2011 Employee Appreciation event last Friday. We hope you were abb to "Kick Up Your Heels’~ and enjoy some of the 

food, games, and activities in the Union. We had close to 5,000 employees in aLtendance. 

Changes ~:o SPA and EPA NonqFacu[ty New Employee Orien~:atiot) 

kocatiot) Change for SPA Or{en~:ation 

Effective Oct 24, the SPA Welcome ~o Carolina New Employee Orientation session moved to the William and Ida Friday Center’ for Continuing Education. The 

session continues to be held every Monday (or alternate day if a holidaj from 8:~0 am~. to 12:30 p.m. 

You a~:e currently subscribed to atiia~am as: eunice@mail.~mc.e&L 

To unsubscribe click here: http://lists.unc.edu,’u?id 32361608.e87a91a5832319540e156ada770a798d&n T&I afriat:am&o 30154414 

(It may be necessa~ to cut and paste the above URL if the line is broken) 

or send a blank emaJl to leave-30154414-32361608.e87a91 a5832319540e156ada270a798d(a)listserv.m~c.edu 



HUMAN RESOURCES 

HR Information for Employees 
Office of Hurnan Resources 
Tuesday, October 25, 2011 

Oct. 
Nov. 
Nov. 
Nov. 
Nov. 
Nov. 
Nov. 
Nov. 
Nov. 

31 : NCFlex annual enrollment ends ..................................................................................................................... 

1 :Advanced Communication Skills class 
2: SPA Classification & Compensation Management class 
3: Foundations of Supervision at Carolina class 
9: Teachers’ and State Employees’ Retirement Workshol~ 
1 s: ..s....P.....A........H...!..r..!...n...g.~......F...r....~......m........P....~....s....t..!...n...g.....t....h....r....u.......P...r....~.....b.....a.‘.t..!...~....n... 
16: A Baby! What Do I Do? 
1 7: Carolina Cares, Carolina Shares ends 
24- 25: Thanksgiving holiday 

NCFlex Annual Enrollment Reminder 

FROM: Ashley Nicklis, Benefits Services 
Office of Human Resources 

The end of the annual enrollment for NCFlex is quickly approaching. 
Monday, Oct. 31 will be the last day to make changes. If you need to add or 
remove dependents, add coverage or change coverage, now is the perfect 
time to review all of your current benefit elections and determine changes 
you may need to make for 201 2. 

Visit www.NCFlexonline.orq to review the following benefits: 

Health Care (HCFSA) and Dependent Day Care (DDCFSA) flexible 
spending 
accounts 
Dental 
Vision Care 
Critical Illness 
Cancer 
No- cost Core Accidental Death & Dismemberment (AD&D) 
Voluntary Accidental Death & Dismemberment (AD&D) 
Group Term Life 



Benefits consultants will be available to assist employees with enrollment at 
the Office of Human Resources computer lab, located at the Administrative 
Office Building, during the following days and times: 

Tuesday, Oct. 25 from 1 p.m. to 5 p.m. 
Wednesday, Oct. 26 from 1 p.m. to 5 p.m. 
Thursday, Oct. 27 from 1 p.m. to 5 p.m. 
Friday, Oct. 28 from 8:30 a.m. to 5 p.m. 
Monday, Oct. 31 from 1 p.m. to 5 p.m. 

Please check- in at the Administrative Office Building, Suite 1 500 (the main 
entrance of the Office of Human Resources) if you need assistance on any 
one of these days. 

For more information refer to your Benefits Guide, contact Benefits Services 
at 962- 3071 or benefits@unc.edu, or visit www.ncflex.org. 

Community Service Leave Opportunities for Hurricane Irene Recovery 

FROM: Ashley Nicklis, Benefits Services 
Office of Human Resources 

As state employees we are encouraged to participate in volunteer opportunities, 
and there is no opportunity greater than that which is a result of natural disaster. 

Attached please find a memorandum from State Personnel Director Linda Coleman 
regarding leave provisions as they relate to the ongoing need for volunteers to 
help people in eastern North Carolina who were affected by Hurricane Irene. 

If you have any questions regarding Community Service Leave, please contact 
Benefits Services at 962- 3071. 

Employee Appreciation Day Prize Winners 

FROM: Ashley Nicklis, Benefits Services 
Office of Human Resources 

Thank you to everyone who came out for the 2011 Employee Appreciation event 
last Friday. We hope you were able to "Kick Up Your Heels" and enjoy some of the 
food, games, and activities in the Union. We had close to 5,000 employees in 
attendance! 

Congratulations to the winners of the Work Well, Live Wel! hourly prize drawings: 
Terese Camp, Rhiannon Thomas, Katherine O’Brien, Caleb Baker, and Christelle 
Douillet, as well as the Work Well, Live Well Grand Prize winners: Leeanne Walker 
and Ardys Weiss! 



We also congratulate the following Employee Appreciation door prize winners: Kay 
Ray, Monika Williams and Grand Prize winner Sophia Renee. 

The Employee Appreciation Event planning committee and the Office of Human 
Resources would also like to thank Carolina Dining Services, the Carolina Union, 
Student Stores and the UNC Wellness Committee, all of whom were a big part of 
making the day a success. Most of all, we thank all of our hard- working employees 
for their contributions every day. We hope you enjoyed the event and look forward 
to seeing you next year! 



BEVERLY EAVES PERDUE 
GOVERNOR 

STATE OF NORTH CAROLINA 
OFFICE OF STATE PERSONNEL 

1333 MAIL SERVICE CENTER 
101 WEST PEACE STREET 

RALEIGH, NC 27699-1333 

LINDA D COLEMAN 
STATE PERSONNEL DIRECTOR 

October 20, 2011 

Memorandum 

To: All State Employees 

From: Linda D. Coleman ~’-~ 
State Personnel Director 

Subject: Community Service Leave (CSL) Opportunities for Hurricane irene Recovery 

After Hurricane irene made landfall in NC on August 27, 2011, many state employees 
responded by volunteering or donating cash to help the survivors. Your spirit of generosity and 
your desire to help your fellow North Carolinians in their time of need was deeply appreciated. 

Today, nearly eight weeks after Irene moved through our state, many voluntary nonprofit 
organizations continue to work hard to help people recover in eastern North Carolina. However, 
there is still an urgent need for volunteers in many counties. 

As a state employee, each year you are entitled to 24 hours of Community Service Leave 
(9560) that can be used when you volunteer through a community service organization (501c3). 
As we near the end of the year, please consider using your Community Service Leave balance 
to support the ongoing Hurricane Irene recovery efforts. Should you have no Community 
Service Leave balance, but would like to volunteer in this effort, you could use Approved Leave 
(9000 Compensatory, vacation or bonus leave) to cover the absence. 

Below are the names of five voluntary (501c3) organizations that are vetted members of NC 
Voluntary Organizations Active in Disaster. They need volunteers and may provide them with 
lodging and meals. If you would like to help, please contact the organization directly by 
phoning, emailing or visiting their website to register as a volunteer or find a volunteer 
opportunity. 

NC Baptist Men 
http://www.baptistsonmission.or,q (to find a volunteer opportunity) 
http:flbaptistsonmission.or.q/ProiectsfTvPe/Disaster-Relief/Hurricane-lrene (to register) 

An Equal Opportunity Employer 



All State Employees 
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October 20, 2011 

NC Conference of United Methodist Church 
888-440-9167 
disasterresponse@nccumc.orq (email) 

Greene County Interfaith Volunteers 
252-747-1090 

¯ Harvest Connection 
252-526-9908 

Please join me by continuing to keep those affected by Hurricane Irene in our thoughts and 
prayers. 

LDC/SGH/asm 

An Equal Opportunity Employer 



HUMAN RESOURCES 

HR Information for Facilitators 
Office of Human Resources 
Tuesday, October 25, 2011 

Oct. 
Nov. 
Nov. 
Nov. 
Nov. 
Nov. 
Nov. 
Nov. 
Nov, 

31 : NCFlex annual enrollment ends ..................................................................................................................... 

1 :Advanced Communication Skills class 
2: SPA Classification & Compensation Management class 
3: Foundations of Supervision at Carolina class 
9: Teachers’ and State Employees’ Retirement Workshol~ 
1 s: ..s....P.....A........H...!..r..!...n...g.;......F...r....~......m........P....~....s....t..!...n...g.....t....h....r....u.......P...r....~.....b.....a‘..t..!...~....n... 
16: A Baby! What Do I Do? 
1 7: Carolina Cares, Carolina Shares ends 
24- 25: Thanksgiving holiday 

NCFlex Annual Enrollment Reminder 

FROM: Ashley Nicklis, Benefits Services 
Office of Human Resources 

The end of the annual enrollment for NCFlex is quickly approaching. 
Monday, Oct. 31 will be the last day to make changes. If you need to add or 
remove dependents, add coverage or change coverage, now is the perfect 
time to review all of your current benefit elections and determine changes 
you may need to make for 201 2. 

Visit www.NCFlexonline.orq to review the following benefits: 

Health Care (HCFSA) and Dependent Day Care (DDCFSA) flexible 
spending 
accounts 
Dental 
Vision Care 
Critical Illness 
Cancer 
No- cost Core Accidental Death & Dismemberment (AD&D) 
Voluntary Accidental Death & Dismemberment (AD&D) 
Group Term Life 



Benefits consultants will be available to assist employees with enrollment at 
the Office of Human Resources computer lab, located at the Administrative 
Office Building, during the following days and times: 

Tuesday, Oct. 25 from 1 p.m. to 5 p.m. 
Wednesday, Oct. 26 from 1 p.m. to 5 p.m. 
Thursday, Oct. 27 from 1 p.m. to 5 p.m. 
Friday, Oct. 28 from 8:30 a.m. to 5 p.m. 
Monday, Oct. 31 from 1 p.m. to 5 p.m. 

Please check- in at the Administrative Office Building, Suite 1 500 (the main 
entrance of the Office of Human Resources) if you need assistance on any 
one of these days. 

For more information refer to your Benefits Guide, contact Benefits Services 
at 962- 3071 or benefits@unc.edu, or visit www.ncflex.org. 

Community Service Leave Opportunities for Hurricane Irene Recovery 

FROM: Ashley Nicklis, Benefits Services 
Office of Human Resources 

As state employees we are encouraged to participate in volunteer opportunities, 
and there is no opportunity greater than that which is a result of natural disaster. 

Attached please find a memorandum from State Personnel Director Linda Coleman 
regarding leave provisions as they relate to the ongoing need for volunteers to 
help people in eastern North Carolina who were affected by Hurricane Irene. 

If you have any questions regarding Community Service Leave, please contact 
Benefits Services at 962- 3071. 

Employee Appreciation Day Prize Winners 

FROM: Ashley Nicklis, Benefits Services 
Office of Human Resources 

Thank you to everyone who came out for the 2011 Employee Appreciation event 
last Friday. We hope you were able to "Kick Up Your Heels" and enjoy some of the 
food, games, and activities in the Union. We had close to 5,000 employees in 
attendance! 

Congratulations to the winners of the Work Well, Live Wel! hourly prize drawings: 
Terese Camp, Rhiannon Thomas, Katherine O’Brien, Caleb Baker, and Christelle 
Douillet, as well as the Work Well, Live Well Grand Prize winners: Leeanne Walker 
and Ardys Weiss! 



We also congratulate the following Employee Appreciation door prize winners: Kay 
Ray, Monika Williams and Grand Prize winner Sophia Renee. 

The Employee Appreciation Event planning committee and the Office of Human 
Resources would also like to thank Carolina Dining Services, the Carolina Union, 
Student Stores and the UNC Wellness Committee, all of whom were a big part of 
making the day a success. Most of all, we thank all of our hard- working employees 
for their contributions every day. We hope you enjoyed the event and look forward 
to seeing you next year! 

Changes to SPA and EPA Non- Faculty New Employee Orientation 

FROM: Noreen Montgomery, Employment & Staffing 
Office of Human Resources 

Location Change for SPA Orientation 
Effective Oct. 24, the SPA Welcome to Carolina New Employee Orientation session 
moved to the William and Ida Friday Center for Continuing Education. The session 
continues to be held every Monday (or alternate day if a holiday) from 8:30 a.m. to 
12:30 p.m. 

EPA Non- Faculty New Employee Orientation 
Effective Nov. 7, all new EPA Non- Faculty employees will be required to attend an 
in- person EPA Welcome to Carolina New Employee Orientation session within the 
first 30 days of employment. The EPA orientation session will be held bi- weekly on 
Mondays (or alternate day if a holiday), from 1 p.m. to 5 p.m. at the William and 
Ida Friday Center for Continuing Education. HR Facilitators must register new 
employees prior to the session. 

Note: The online orientation option will no longer be available. Departments will 
continue to be responsible for completing the job offer documentation at the time 

of hire. 

EPA Faculty Classroom Orientation 
New Faculty members may complete the online orientation or attend the benefits 
portion of the in- person EPA Welcome to Carolina New Employee Orientation 
session. The benefits portion will be held from 1 p.m. to 3 p.m. at the William and 
Ida Friday Center for Continuing Education. 

HR Facilitators must register new employees prior to the session. 

For more information on the SPA and EPA orientation programs, click here. If you 
have questions regarding any of these changes, please contact your Employment 
Consultant or EPA Non- Faculty HR representative. Please refer to HR Connect for 
contact information. 



BEVERLY EAVES PERDUE 
GOVERNOR 

STATE OF NORTH CAROLINA 
OFFICE OF STATE PERSONNEL 

1333 MAIL SERVICE CENTER 
101 WEST PEACE STREET 

RALEIGH, NC 27699-1333 

LINDA D COLEMAN 
STATE PERSONNEL DIRECTOR 

October 20, 2011 

Memorandum 

To: All State Employees 

From: Linda D. Coleman ~’-~ 
State Personnel Director 

Subject: Community Service Leave (CSL) Opportunities for Hurricane irene Recovery 

After Hurricane irene made landfall in NC on August 27, 2011, many state employees 
responded by volunteering or donating cash to help the survivors. Your spirit of generosity and 
your desire to help your fellow North Carolinians in their time of need was deeply appreciated. 

Today, nearly eight weeks after Irene moved through our state, many voluntary nonprofit 
organizations continue to work hard to help people recover in eastern North Carolina. However, 
there is still an urgent need for volunteers in many counties. 

As a state employee, each year you are entitled to 24 hours of Community Service Leave 
(9560) that can be used when you volunteer through a community service organization (501c3). 
As we near the end of the year, please consider using your Community Service Leave balance 
to support the ongoing Hurricane Irene recovery efforts. Should you have no Community 
Service Leave balance, but would like to volunteer in this effort, you could use Approved Leave 
(9000 Compensatory, vacation or bonus leave) to cover the absence. 

Below are the names of five voluntary (501c3) organizations that are vetted members of NC 
Voluntary Organizations Active in Disaster. They need volunteers and may provide them with 
lodging and meals. If you would like to help, please contact the organization directly by 
phoning, emailing or visiting their website to register as a volunteer or find a volunteer 
opportunity. 

NC Baptist Men 
http://www.baptistsonmission.or,q (to find a volunteer opportunity) 
http:flbaptistsonmission.or.q/ProiectsfTvPe/Disaster-Relief/Hurricane-lrene (to register) 

An Equal Opportunity Employer 
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NC Conference of United Methodist Church 
888-440-9167 
disasterresponse@nccumc.orq (email) 

Greene County Interfaith Volunteers 
252-747-1090 

¯ Harvest Connection 
252-526-9908 

Please join me by continuing to keep those affected by Hurricane Irene in our thoughts and 
prayers. 

LDC/SGH/asm 

An Equal Opportunity Employer 



Fl’om: 

Sent: 

To: 

Subject: 

Lee, Margaret Cresol <leemc@emaiLunc.edu> 

Tuesday, October 25, 2011 12:26 PM 

Department listserv ~atiJalhm@list~rv.unc.edu> 

[affat~m] Independent Study 

Dear Kenneth and all, 
For some reason I can’t find the pdf file again, but I faxed a copy to Travis, so he will share it with you. 
Cheers, 
Margaret 

You a~e currently subscribed to afi’iafam as: eunice(~email.unc.edu. 

To unsubscribe click here: http://lists.unc.edu/u?id 32361608.e87a91a5832319540e156ada770a798d&n T&I afriafam&o 30154454 

(It may be necessary, to cut and paste the above URL if the line is broken) 

or send a blank emaJd to leave-30154454-32361608.e87a91 a5832319540el 56ada770a798d~b~listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Megel, Joseph Lawrence <megel@email.unc.edu> 

Tuesday, October 25, 2011 2:52 PM 

Sahle, Eunice N <eunice@email.unc.edu> 

perf. class 

Eunice, 

Fist of all, l’m working on the Fugard week, I’II be directing a reading with Treat Williams and John Beaslev of his new play "The Train Driver" and FII be directing his play "Blood 

Knot" This is all happening the week of March 19. I’d love to connect with the dept. regarding this and ask for some help on language and on accent. 

Second of all, I do feel that we should reconnect regarding the potential of creating a class in African and African American Studies in performance. 

Joseph 



Sent: 

To: 

Subject: 

Lee, Margaret Cresol <leemc@email.unc.edu> 

Tuesday, October 25,2011 8:04 PM 

Department listserv <at~alhm@list~rv.unc.edu> 

Thorp, Holden <bolden thorp@unc.edu>; Gil, KaJcen M <kgil@emaAl.unc.edu>; Huber, Evelyne H <ehuber@email.unc.edu-~; 

~£ria£am@list se rv. unc .edu 

[afriai~n] Independent Study Report 

Dear Dean Hartlyn, 
While you are thinking about how to respond to me, I just want to say that I think we as a department have to restore our own integrity, especially since after a long 
investigation we have to find out in the N and 0 that you have published information that is not correct about our deppartment. I am requesting that you provide an official 
apology to us in the front page of the N and 0 and the Daily Tar Heel. If you don’t do this, I will personally inform both papers that your figures are not correct regarding our 
department. 

I promise you that we will do what is necessary to restore integrity to our department. 
Regards, 
Margaret C. Lee 

You are currently subscribed to ai’riathm as: eunice~b~email.unc.edu. 

To unsubscribe click here: http://lists.unc.edw’u?id 32361608.e87a91a5832319540e156ada770a798d&n T&I afriathm&o 30157680 

(It may be neces~ry m cut and paste the abx~ve URL if the liue is broken) 

or seud a blank emaA1 to leave-30157680-32361608.e87a91 a5832319540e156ada770a798d,@Jistserv.unc.edu 



Fl’om: 

Sent: 

To: 

Subject: 

Barbara Anderson <b anderson@unc.edtc, 

Tuesday, October 25,2011 8:26 PM 

SaNe, Eunice N <eunice@email.unc.edtv~ 

Fwd: [a~iia£am] Independent Study Report 

Oh my God. This just has to stop. This is so e~nlmrrassing. I mn toying with the idea of writing her a personal note, as she has i~lt in the past that I mn mi aJly. But that 

might ine~l Inoie contact with her, and I don’t want that! Ugh. B 

........ Original Message ........ 

Subject: [afriafam] Independent Study Report 

Date:Wed, 26 Oct 2011 00:03:54 +0000 
From:Lee, Margaret Carol <leemc@emml.unc.edu> 

Reply-To:Lee, Margaret Carol <leemc@emml.unc.edu> 

To:Department listserv <atiJa~hm@lis~t~rv.unc.edtv"~ 

CC:Thorp, Holden <holden thoro(a)unc.edu>, Gil, Karen M <k~il~email.unc.edu-~ Huber. Evelyne H <ehuber~email.unc.edu>~ afria£am(a)liskserv.unc.edu 

<afriafam(~listser~’.unc.edu> 

Dear Dean Hartlyn, 
While you are thinking about how to respond to me, I just want to say that I think we as a department have to restore our own integrity, especially since after a long 
investigation we have to find out in the N and 0 that you have published information that is not correct about our deppartment. I am requesting that you provide an official 
apology to us in the front page of the N and 0 and the Daily Tar Heel. If you don’t do this, I will personally inform both papers that your figures are not correct regarding our 
department. 
I promise you that we will do what is necessary to restore integrity to our department. 
Regards, 
Margaret C. Lee 

You a~e currently subscribed to afi’iafam as: b m~derson~,~unc.edu. 
T~unsubscribec~ickhere:http://~ists.unc.edu/u?id~33~6~.39~cc33493a5~7bd36~8~8ec9a7~cdea&n T&I ati-iafam&o 30157680 

(It may be neces~ry m cut and paste the abx~ve URL if the line is broken) 

or send a blank emml to leave-30157680-43306000.391cc33493a507bd36tgiSec9a70cdea@listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Lee, Margaret Carol <leemc@email.unc.edu> 

Wednesday, October 26, 2011 8:14 AM 

Department listserv <at~aJhm@list~rv.unc.edu> 

Thorp, Holden <holden thorp@unc.edu>; Gil, KaJcen M <kgil@emaAl.unc.edu>; Huber, Evelyne H <ehuber@email.unc.edu-~; 

~£ria£am@list se rv. unc .edu 

RE: [~l’riafmn] Indepen&nt Study Report 

Dear Jonathan, 
Perhaps I can make this a bit easier for you~ It would be very presumptuous of me to assume a leadership role in the department that I have not been given by my peers. 
Therefore, I will not put myself in the position of meeting with you alone. If there are secrets to be kept, I will respect that~ However, I will not be the lone keeper of those 
secrets. Thus if there are things to be said, please understand they should be said to all of us. 
That being the case, my major concern is with the document I discovered yesterday. I know there is incorrect information in the document about at least two of us. I’m sure 
my colleagues share my concern as to how the administration is distributing information to the wider public about us without first determining that the information is correct. I 
can’t possibly understand how the information about me has been so distorted given the amount of time I have spent with you going over each and every detail of my courses 
and independent studies. So I am sure I can speak for at least some of my colleagues in wondering what process you are using to collect, compile, and distribute information 
about the department. Perhaps the administration has forgotten that we are human beings and are highly affected by this investigation to the point that some people are not 
sleeping and!or are embarrassed to acknowledge in the community that we are faculty in this department. So when incorrect information is put out into the community this 
only makes our situation worse and we question your motives in this endeavor. Most of us are people of great integrity and would like for you to acknowledge this. One of the 
ways to do this is to make a public apology for the information that I uncovered yesterday. A meeting with a group of the faculty would also be in order to again explain the 
process of the investigation. 
Sincerely yours, 
Margaret 

From: Hartlyn, Jonathan 
Sent: Tuesday, October 25, 20~.1 9:29 PM 
To: Lee, Margaret Carol 
Cc: Thorp, Holden; Gil, Karen M; Huber, Evelyne H; afriafam@listserv.unc.edu 
Subject: RE: Independent Study Report 

Dear Margaret, Since I received your email this morning, I have been looking into the circumstances surrounding the information provided to the media as a result of a public 
records request. This is not related to the College review. I have time available tomorrow morning between 9am and ll:45am and would be more than willing to meet with 
you to discuss what I know. Please call 962-:1:~65 and advise what would be a convenient time for us to meet. If the morning is not convenient, whoever answers the phone 
can set up another time for us to meet. 

Sincerely, Jonathan 
Jonathan Hartlyn 
University of North Carolina at Chapel Hill 
Senior Associate Dean for Social Sciences and 
International Programs, College of Arts & Sciences 

K.J. Recld’ord Professor of Political Science 
205 South Buildmg, CB 3100 
Chapel Hill NC 27599-3100 USA 
Emafl: hartlj~n@unc.edu Tel: 919 962-1165 Fax: 919 962-2408 

From: Lee, Margaret Carol 

Sent: Tuesday, October 25, 20J.1 8:03 PM 

To: Hartlyn, Jonathan 

Cc: Thorp, Holden; Gil, Karen M; Huber, Evelyne H; afriafam@listserv.unc.edu 

Subject: Independent Study Report 

Dear Dean Hartlyn, 
While you are thinking about how to respond to me, I just want to say that I think we as a department have to restore our own integrity, especially since after a long 
investigation we have to find out in the N and O that you have published information that is not correct about our deppartment. I am requesting that you provide an official 
apology to us in the front page of the N and O and the Daily Tar Heel. If you don’t do this, I will personally inform both papers that your figures are not correct regarding our 
department. 
I promise you that we will do what is necessary to restore integrity to our department. 
Regards, 
Margaret C. Lee 
=== 

You a~re cunvntly subscribed to afriafam as: eunice,@~email.unc.edu. 

To unsubscfibe clickhere: http:/ilists.unc.edu/u?id 32361608.e87a91a5832319540e156ada770a798d&n T&I afriafam&o 30160291 

(It may be necessary to cut and paste the above URL if the line is broken) 

or send a blank email to leave- 30160291 - 32361608.e87a91 a5832319540e 156ada770a798d,@Jistserv.unc.edu 



From," 

Sent: 

To: 

Subject: 

Attach: 

Stroman, Deborah L <~dstro@unc.edu~ 

Tuesday, November 1,2011 8:22 PM 

cbcchai@unc.edu 

Carolina Black Caucus - E-News 

CBC E-News 11.1.11.pdf 

Hi Faculty. I am sending this November newsletter to encourage your support of the Caucus and to provide information of interest. 

We are working hard and smart to strengthen our community. We need your presence and feedback to make Carolina the best university in the country for Black 

faculty. 

Your voice is critical to our needs and future. 

Thank you. (Apologies for email duplication.) 

Harambe, 

Deborah L. Stroman, Ph.D CLU 

Chair, Carolina Black Caucus 



From: 

Sent: 

To: 

Subject: 

@gmail.com~ 

Wednesday, 2:07 PM 

SaNe, Eunice N <eunice@emailxmc.edw~ 

Re: Com~ecting you mfl~ 

Dr. Sahle, 

Thank you for putting me in contact with Mary and Professor Anderson. I have already been in contact ~vith 
and learn more! 

Thank you again, I really appreciate it! 
Best, 

and will email Professor Anderson today. I’m excited to speak with them 

Sent from my iPhone 

On at 8:01 AJ~ "Sahle, Eunice N" <eunice@email.unc.edu> wrote: 

> 

> Dear 
> 

> I write to introduce you to 
out research. Further, based on her studies at UNC she is 
> 
> Because of your experiences and ongoing intellectual work, I think that a discussion with you would be great ~2~r her hence this note. I hope the two of you can carry the conversation 
forward. 
> 

I am also copying this el:nail to my colleague Professor Barbara Anderson (thanks) who is the Associate Director of African Studies (;entre. You can make a appointment to discuss 
your interests with her in the coming weeks. 
> 

> Many thanks 
> 

> Sincerely, 
> Dr SahIe 
> 



The power of the global market: 

"it is the requirements of the global competitive market that shape and dictate the political agenda and 

organization of our society’ (Wettstein, 2009: 180). 

As Wettstein (and others) argue, we live in a global age in which ’the requirements of the global 

competitive market shape and dictate the political agenda and organization of societies in the world. 

Overall, then, the self-regulating market doctrine has become as the hegemonic ideology of our time as 

far thinking about organizing social, cultural, political and economy life. 

The process that led to this social reality has seen the expansion of the power of multinational 

corporations. These corporations are now quasi-government institutions who are very dependent on 

the back of public money and trust even though neoliberal thinkers continue to present them as 

apolitical institutions whose practices are governed by a historical and pure self-regulating market 

mechanism that is above politics. 

But how did multinational corporation emerge as powerful actors in the global political and economic 

system? Is just because of neoliberal economic ideas or another historical, political, economic and legal 

developments? 

This is way I would like us to start our deliberations of multinational corporations and Corporate Social 

Responsibility. And I think a good way to do this is view part 1 of the documentary film - the 

Corporation. The film is compliments the readings for today - whose core insights I will still highlight 

today or on Tuesday very). Please take notes as you watch the film, because aspects of it will be in your 

final exam. 

000026.1042476.0002 Page 1 



From: 

Sent: 

To: 

Subje~: 

Barbara Anderson <b anderson@unc.edtc, 

Monday, November 7, 2011 12:06 PM 

List for Atiican Studies events <asc events@listserv.unc.edu> 

[asc events] AtiJcan Studies Events this week 

The Efliics and Politics of Famine Relief: 

The Horll of Afi’ica Experience 

Prof. Bereket Selassie 
Tuesday, November 8, 2011, 3:30-4:30 PM 

Hyde Hall, Incubator Room (2nd Floor), UNC-CH 

Dr. Bereket Selassie is William E. Leuchtenburg Professor of African Studies, and Professor of Law, at UNC-CH. For over thil~’ years, his research interest has 

focu~d on AtiJcan hism~, la~v and v~litics. This talk is part of the Ati-ican and Al}o-American Studies Faculty Colloquium Series. Free. Please Contact: Travis Gore 

stgore@emaJl.unc.edu tbr more intbnnation. 

~ Making Good Americans in Africa 

Travel, Celebrity mid the Costs of Humanitarianism 

A Talk wifli Katin3ai Mathers 
Wednesday, November 9, 2011, 7:00PM 

FedEx Global Education Center, 3024, UNC-CH 
When Americans tell stories about travel to Africa. the continent and Africans are often reduced to backdrops to an American journey of self-discovery. This produces 

the peculiar humanitaianism of Americans in Africa that is increasingly framed by celebrity travel stories and by the abiliU of everyday Americans to consume in order 

to do good. Dr. Kathryn Mathers is a visiting Assistant Professor in the Department of Cultural Anthropology at Duke UniversiU. Her recent book, Travel, 

Humanitariani,s~n, andBecoming American in AJEica uses observations of American travelers to southern Afiica to ask: why is Africa so important to Americans? 

tier work continues to explore the ways that identities individual, corporate, political are formed and shaped through cross-cultural encounters. This discussion is 

hosted by UNC Global and the African Studies Center in conjunction with the art exhibition Towards Greater Awareness: DmJi~r andAmerican Aclivi~s~ on 

display in the FedEx Global Education Center October 20, 2011 through December 17, 2011. Free. Please Contact: [,aura Griest lauragriest~anc.edu tbr more 

information. 

The I rograin in the Humanities and Social Values presents: 
The Islamic Cultures of Africa 
Friday, November 11, 2011 - Saturday, November 12, 2011, 4:30 p.m. Fri. through 1:00 p.m. Sat. 

Location provided upon registration 

This seminar will take participants to the four coiners of Africa to review the impact and significance of Islam on the conlinent Topics include: "Mosques and Socie .ty in 

Early Islamic Iberia and North Africd’ (Glaire Anderson, UNC Assistant Prol~s~r of Art History); "Women and Islam in West AtiJca" (Emily Bmrill, UNC Assistant 

Professor of Women’s Studies); "Islam and Chfi stiani~ in the Horn of Africa: A Millennium of Co-existence" (Bereket Selassie, UNC Profes~r of AtiJcan and Afro- 
American Studies and Law) and other topics. 10 contact hours for 1 unit of renewal credit. More hffonnation and Registration Tuition is $125. Tuition tbr teachers is 

$62.50. Please Contact: Program in the ttumanities and ttuman Values 919-962-1544 human,~unc.edu for more information. 

Barbara Shaw An@erson 

Associate Directoi~, African Studies Center 

Lecturer, Department of African and Ai~o-American Studies 

African Studies Center, CB#7582 

3027 FedEx Gi~bal Education C~nter 

University of Nerth Carolina 
Chapel Hill, NC 27599-7582 
(919) 962-i406 office 
(919) 843-2102 Eax 
b anderson@uric, edu 
http : !!africa. uric. edu! 



John Agnew: ’The Territorial Trap’ 

These assumptions are (Agnew, 2009: 354): 

1) "That the state commands sovereignty over its entire territorial jurisdication, including the economic 

processes that unfold "within" it; 

2) That political-economic life is neatly separate into "domestic" and "foreign" (or "international") realms; 

3) That the state "contains" economy and society (that economy and society are defined by state 

boundaries)". 
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OMS,° 

Multinational Corporation’ Quasi-governmental 
institution 



MNCs as quasi-governmental 
institutions. 

What does Wettstein think that 
conceptualizing MNCs as quasi- 
governmental institutions? 



Moves us beyond state-centric frameworks in the study of 
power in the world political and economic order. 

Departs from the conceptual weakness of the neoliberal theory 
of the world political and economic order. 

Provides a conceptual political opportunity structure. 

~ opportunity to examine existing power arrangements at the 
global level and attendant’moral obligations’ from a rights- 
based cosmopolitan justice perspective. 



How have their consolidated their 
power 

1. Reconfiguration of the idea of the 
economy 

~::~ Emergency of the market economy 



An economic system: 
controlled, regulated and directed by 

market prices; 

Order in the production and distribution of 
goods is entrusted to a self-regulating 
market. 

Underlying assumption: human beings 
behave in such a way as to achieve 
maximum money gains, 



Redefining the role of the state in a market 
economy: 
~ limited role in the economy. 

~ Central role: to establish policies and 
conditions that facilitate the working a self- 
regulating market mechanism and the 
emergence of a market as the only 
organizing power in economic arena. 



A separation of the political 
economic sphere. 
~ Within feudal or communal societies 

political and economic power are unified. 
¯ Markets are embedded in other social relations 
¯ market society: self-regulating market 

becomes the dominant organizing principle in a 
society. 

and 



Overall, neither under communal nor under feudal or under mercantile 
conditions was there, a separate economic arena in society. 

~,~ ’A self-regulating market demands nothing less than the institution 
separation of society into an economic and a political sphere’ 
(Polanyi, 2001). 

~ ’Uncoupling of [economic] system from the lifeworld’ (_]~rgen 
Habermas, 1987, 153) 

Self-regulating market doctrine: a product of history. 

Emergence of commodification logic (land, etc ) 

*Commodification of everything (an example from the film - The 
Corporation) 



2: Cultural shift 

Europe: Puritan-Calvinist ideology 

Salvation - emerging middle class and others members of the 
property class - individualist resulting in ’moral disinhibition’- 
individual accumulation of wealth 

European Colonial world (Latin America, Asia, Africa, Caribbean 
and Middle East): Creation (Christianity and schools)of a 
collaborating social class and that benefits (administrative and 
military position and involvement in the emerging capitalist 

economic order) from colonial rule and members of class 
inherit state and economic power at independence. 



States’ enabling rise of private capital-nationally 
and internationally 

~,’ preservation of law and order 

~:~ guarantee of private property and contract 

~:~ provision of public goods (e.g., roads) 
~ Lender of last resort (national banks) 

*Laissez-fare (self-regulating markets) dependant a 
functioning political state structure. Thus laissez- 
fare-from the beginning was very much a 
’political project’ (Wettstein, 2009). 



~4. European colonialism 

New markets and 
materials 

sources of raw 

~patial-fix’ (to addresses crisis of 
economic wealth accumulation at 
home) 



~ Depoliticization of the economy 

Economization of politics 
*Naturalism of the self-regulating market doctrine and 

politics. 

De-politicization of the economy under contemporary 
neoliberalism - re-politicization of the economy and 
economization of politics. 
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Multinational Corporation’ Quasi-governmental 
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MNCs as quasi-governmental 
institutions. 

What does Wettstein think that 
conceptualizing MNCs as quasi- 
governmental institutions? 



Moves us beyond state-centric frameworks in the study of 
power in the world political and economic order. 

Departs from the conceptual weakness of the neoliberal theory 
of the world political and economic order. 

Provides a conceptual political opportunity structure. 

~ opportunity to examine existing power arrangements at the 
global level and attendant’moral obligations’ from a rights- 
based cosmopolitan justice perspective. 



How have their consolidated their 
power 

1. Reconfiguration of the idea of the 
economy 

~::~ Emergency of the market economy 



An economic system: 
controlled, regulated and directed by 

market prices; 

Order in the production and distribution of 
goods is entrusted to a self-regulating 
market. 

Underlying assumption: human beings 
behave in such a way as to achieve 
maximum money gains, 



Redefining the role of the state in a market 
economy: 
~ limited role in the economy. 

~ Central role: to establish policies and 
conditions that facilitate the working a self- 
regulating market mechanism and the 
emergence of a market as the only 
organizing power in economic arena. 



A separation of the political 
economic sphere. 
~ Within feudal or communal societies 

political and economic power are unified. 
¯ Markets are embedded in other social relations 
¯ market society: self-regulating market 

becomes the dominant organizing principle in a 
society. 

and 



Overall, neither under communal nor under feudal or under mercantile 
conditions was there, a separate economic arena in society. 

~,~ ’A self-regulating market demands nothing less than the institution 
separation of society into an economic and a political sphere’ 
(Polanyi, 2001). 

~ ’Uncoupling of [economic] system from the lifeworld’ (_]~rgen 
Habermas, 1987, 153) 

Self-regulating market doctrine: a product of history. 

Emergence of commodification logic (land, etc ) 

*Commodification of everything (an example from the film - The 
Corporation) 



2: Cultural shift 

Europe: Puritan-Calvinist ideology 

Salvation - emerging middle class and others members of the 
property class - individualist resulting in ’moral disinhibition’- 
individual accumulation of wealth 

European Colonial world (Latin America, Asia, Africa, Caribbean 
and Middle East): Creation (Christianity and schools)of a 
collaborating social class and that benefits (administrative and 
military position and involvement in the emerging capitalist 

economic order) from colonial rule and members of class 
inherit state and economic power at independence. 



States’ enabling rise of private capital-nationally 
and internationally 

~,’ preservation of law and order 

~:~ guarantee of private property and contract 

~:~ provision of public goods (e.g., roads) 
~ Lender of last resort (national banks) 

*Laissez-fare (self-regulating markets) dependant a 
functioning political state structure. Thus laissez- 
fare-from the beginning was very much a 
’political project’ (Wettstein, 2009). 



~4. European colonialism 

New markets and 
materials 

sources of raw 

~patial-fix’ (to addresses crisis of 
economic wealth accumulation at 
home) 



~ Depoliticization of the economy 

Economization of politics 
*Naturalism of the self-regulating market doctrine and 

politics. 

De-politicization of the economy under contemporary 
neoliberalism - re-politicization of the economy and 
economization of politics. 



From: 

Sent: 

To: 

Subje~: 

Seck, Mamarame <~mseck@email.unc.edu> 

Tuesday, November 8, 2011 9:12 PM 

Department listserv ~at~alhm@list~rv.unc.edu> 

[afrial?aJn] Thank you 

Dear colleagues: 

I would like to thank you all for coming to professor Selassie’s presentation this afternoon. It was very inspiring. Professor Perry Hall will close the fall semester series on 
Thursday, December i at 3:30 PM in Hyde Hall. The topic of his talk will be announced soon. Please mark your calendar. 

Very warm regards, 
Mlamarame 

From: Travis Gore [stgore@email.unc.edu] 
Sent: Tuesday, November 08, 20.tl I0:54 AM 
To; Department listserv 
Subject; [afriafam] FW: Reminder: Afri!Afam Colloquium Nov 8 

From: Travis Gore [mailto:stgore@email.unc.edu] 
Sent-" Mlonday, November 07, 2011 3:18 PM 
To-" ’Department listserv’ 
Subject: FW: Reminder: Afri/Afam Colloquium Nov 8 

From: Travis Gore [mailto:stgore@email.unc.edu] 
Sent-" Thursday, October 27, 2011 1:30 PM 
To: ’Department listserv’ 
Subject-" Reminder: Afri/Afam Colloquium Nov 8 
African and Afro-American Studies Faculty Colloquium 
Tuesday, November 8, 2021 
3:30 - 4:40 pm 
Hyde Hall, Incubator Room (2nd floor) 

TitM: "The iEthics and Politics of Famine Relief: The iHorn of Africa Experience." 
Professor Bereket Selassie 
Dr. Bereket Selassie is William E. Leuchtenburg Prot~ssor of African Studies, and Prot~ssor of Law 

For over thirty year% his re,arch interest has focu~d on AIiican history, law and politics. Dr. Selassie has published ~veral books and articles in his fields, which 
include: The Executive in African Governments (1974), Conflict and Intervention in the Horn of Africa (1980), and Constitution Making in Eritrea (2002), and most 

recently The Crown and the Pen: The Memoirs ofa Lau)’er Turned Rebel (2007). The Crown and the Pen is volume 1 of his memoirs; it is followed by volume 2, 

published this year under the title "Wounded Nation..." 

You are currently subscribed to afidafam as: msec~email.unc.edu. 

To unsubscribe click here: http:iilists.unc.eduiu?id 32361635.a22e47fda2f6ca275dac07816c2767d6&~T&l afriafam&o 30252203 

(It may be necessary to cut and paste the above URL if the line is broken) 

or send a blank email to leave-30252203-32361635.a22e47fda2f6ca275dac07816c27b7d6,@]istserv.unc.edu 

You a~e currently subscribed to ati-ial?am as: eunice~;email.~mc.edu. 

To unsubscribe click here: http:/,,’lists.unc.edu/u?id=32361608.e87a91 a5832319540e 156ada770a798d&n=:T&l =atYiafam&o=:30256202 

(It may be necessa% to cut mad paste the above URL if the line is broken) 

or send a blank em~l to leave-30256202-32361608.e87a91 a5832319540el 56ada770a798d@ilistserv .unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Global.Studies@emaiLunc.edu 

Wednesday, November 9, 2011 10:55 AM 

For CIAS l~aculU <ciasfaculb,@listserv.unc.edu> 

[ciasfaculty] Arab Spring Panel Discussion Nov 18 

Arab Spring 24x36 Poster v2.pdf 

Dear Global Studies faculty, 

We are very excited to be hosting a fabulous panel of experts on the Arab world and democratization in conjunction with the College of Arts & Sciences, the Global 

Education Fund, the Center for Global Initiatives, the UNC Department of Political Science, the UNC African Studies Center and the Duke-UNC Consortium of 

Middle East Studies. Six leading academics in the study of the Arab Spring will be speaking on these popular revolutions on Friday, November 18th in Carroll Hall at 

5:30prn. We hope that many of you will be able to attend and join in the conversation. I’ve attached our poster and more information below. 

This Friday, we are also hosting our brown bag Heels in the Field Global Health Discussion Series at noon in 3024 of the FedEx Global Education Center. Andres 

Villaveces will be discussing global injury prevention, specifically in relation to built environments. If you are interested in environmental design or injury 

prevention, please do join us! 

Best, 

Lara Markstein 

Departmental Manager 

Global Studies 

Fedex Global Education Center, 301 Pittsboro St. CB# 3263 

UNC Chapel Hill 

Chapel Hill, NC 27599 

ph. 919-962-5442 

laram@email.unc.edu 

http:!!www.globaMJnc.edu!globalstudies 

The curriculum in Global Studies is pleased to present 

The Arab Spring: A Discussion 

Friday, November 18th I 5:30 PM- 7:00 PM I Carroll Hall, School of Journalism and Mass 

Communication 

Explore the causes, the controversies and the hopes for democratization of the Arab Spring in a 

question and answer discussion with seven experts on the Arab world and electoral design. 

Co-sponsored by the UNC Colleqe o~ Arts and Science% the Global Education Fund~ the Center ~r 

Global Initiatives, the UNC Department of Political Science, the Duke-UNC Consortium o[ Middle 

East Studies and the UNC African Studies Center. 

Seven experts on democratization and the Arab world will participate in a panel discussion on the 

Arab Spring at 5:30 p.m. on Friday, Nov. 18 at the University of North Carolina at Chapel Hill. The 

event will take place in Carroll Hall in the School of Journalism and Mass Communication. 

The program will investigate the elements of democratic reform and explore the prospect of 

stability in the Arab world. 

"The cases touched by the turmoil of 2011 are fascinating in juxtaposition, as they take very 

different paths: from optimistic democratization moves in Tunisia, to a fragile and military 

dominated process in Egypt, to the violent repression of Syria," says Andrew Reynolds, associate 

professor of political science chair of the Curriculum in Global Studies in the College of Arts and 

Sciences. 

The panel includes: 

¯ Jason Brownlee, associate professor in the department of government at the University of 

Texas, has previously been a fellow at Stanford University’s Center on Democracy, 

Development and the Rule of Law. 

¯ Charlie Kurzman, professor of sociology at the University of North Carolina at Chapel Hill 

and co-director of the Carolina Center for the Study of the Middle Eas[ and Muslim 

._%’_[_v__[j_[_z___a__t_jg__n___s_, has authored several books on Middle East and Islamic studies, including "The 

Missing Martyrs" (Oxford University Press, 2011) and "Democracy Denied, 1905- 

1915" (Harvard University Press, 2008). 

¯ Tarek Masoud, assistant professor of public policy at Harvard University’s John F. Kennedy 

School of Government, was named a Carnegie Scholar in 2009 by the Carnegie Corporation 

of New York. 

¯ Andrew Reynolds is an associate professor of political science at UNC Chapel Hill and 

chair of Global Studies. He has worked for the United Nations, the International Institute for 

Democracy and Electoral Assistance and the U.S. State Department and has consulted on 

issues of electoral design for countries across the globe. 

¯ Jillian Schwedler, associate professor of government and politics at the University of 

Maryland and chair of the Board of Directors of the Middle East Research and Information 

Project (MERIP), is a publisher of the quarterly "Middle East Report" and is also the author 

of "Faith in Moderation: Islamist Parties in Jordan and Yemen." 

¯ Alfred Stepan is the Wallace S. Sayre Professor of Government at Columbia University, the 

founding director of the Center for the Study of Democracy, Toleration and Religion, and the 

co-director of the Institute for Religion, Culture and Public Life. His two most recent books 

a re Democracy in Multinational Sodeties: India and Other Polities wit h J u a n J. Lin z a n d 

Yogendra Yadav, and Democracies in Danger. 

¯ Carrie Wickham, an associate professor of political science at Emory University, was 



selected as a Carnel~ie Scholar in 2004. With support from the Carnel~ie Corporation and the 
United States Institute of Peace, she is currently conductin8 research on democratization 
and the "auto-reform" of Islamist opposition l~oals and stratesies in the Arab world. 

For more information, contact Lara Markstein at 919-962-5442 or laram@email.unc.edu 





Sent: 

To: 

Subject: 

Attach: 

Hartly~ Jonatha~ <hartlyn@unc.edu~; 

Wednesday, November 9, 2011 10:17 PM 

SaNe, Eunice N <eunice@email.tmc.edu:~ 

JonathaJ~ ttartlyn (b~flyn@email.unc.edu) 

Letter 

E Sable At:am Chair Appt.pdf 

Dear Eunice, I am very excited by the plan you have advanced for the Department and look forward to assisting in its realization. I believe the attached letter 

captures the key points we discussed earlier today. Please let me know if you have any questions. I look forward to hearing from you. 

Best, Jonathan 

Jonatha~ Hartlvn 

The University of Nor~:h Carolina at (;h~pe~ H~H 

5emo~ Assock~:e Dean [or 5ocia~ Sdences ~md 

Global Programs, College of Arts and Sciences 

Kenneth J. Reckford Pro~essor o~ Pol~tica~ 5dence 

205 South Building, CB 3100 

Chapel PH~] NC 27599-3100 USA 

Ema~k hartlyn@ui~c.edu 

Office: 919 962-.1165 Fax: 9~9 9~2-.2408 



OMS,° 

Multinational Corporation’ Quasi-governmental 
institution 



MNCs as quasi-governmental 
institutions. 

What does Wettstein think that 
conceptualizing MNCs as quasi- 
governmental institutions? 



Moves us beyond state-centric frameworks in the study of 
power in the world political and economic order. 

Departs from the conceptual weakness of the neoliberal theory 
of the world political and economic order. 

Provides a conceptual political opportunity structure. 

~ opportunity to examine existing power arrangements at the 
global level and attendant’moral obligations’ from a rights- 
based cosmopolitan justice perspective. 



How have their consolidated their 
power 

1. Reconfiguration of the idea of the 
economy 

~::~ Emergency of the market economy 



An economic system: 
controlled, regulated and directed by 

market prices; 

Order in the production and distribution of 
goods is entrusted to a self-regulating 
market. 

Underlying assumption: human beings 
behave in such a way as to achieve 
maximum money gains, 



Redefining the role of the state in a market 
economy: 
~ limited role in the economy. 

~ Central role: to establish policies and 
conditions that facilitate the working a self- 
regulating market mechanism and the 
emergence of a market as the only 
organizing power in economic arena. 



A separation of the political 
economic sphere. 
~ Within feudal or communal societies 

political and economic power are unified. 
¯ Markets are embedded in other social relations 
¯ market society: self-regulating market 

becomes the dominant organizing principle in a 
society. 

and 



Overall, neither under communal nor under feudal or under mercantile 
conditions was there, a separate economic arena in society. 

~,~ ’A self-regulating market demands nothing less than the institution 
separation of society into an economic and a political sphere’ 
(Polanyi, 2001). 

~ ’Uncoupling of [economic] system from the lifeworld’ (_]~rgen 
Habermas, 1987, 153) 

Self-regulating market doctrine: a product of history. 

Emergence of commodification logic (land, etc ) 

*Commodification of everything (an example from the film - The 
Corporation) 



2: Cultural shift 

Europe: Puritan-Calvinist ideology 

Salvation - emerging middle class and others members of the 
property class - individualist resulting in ’moral disinhibition’- 
individual accumulation of wealth 

European Colonial world (Latin America, Asia, Africa, Caribbean 
and Middle East): Creation (Christianity and schools)of a 
collaborating social class and that benefits (administrative and 
military position and involvement in the emerging capitalist 

economic order) from colonial rule and members of class 
inherit state and economic power at independence. 



States’ enabling rise of private capital-nationally 
and internationally 

~,’ preservation of law and order 

~:~ guarantee of private property and contract 

~:~ provision of public goods (e.g., roads) 
~ Lender of last resort (national banks) 

*Laissez-fare (self-regulating markets) dependant a 
functioning political state structure. Thus laissez- 
fare-from the beginning was very much a 
’political project’ (Wettstein, 2009). 



~4. European colonialism 

New markets and 
materials 

sources of raw 

~patial-fix’ (to addresses crisis of 
economic wealth accumulation at 
home) 



~ Depoliticization of the economy 

Economization of politics 
*Naturalism of the self-regulating market doctrine and 

politics. 

De-politicization of the economy under contemporary 
neoliberalism - re-politicization of the economy and 
economization of politics. 



FFom: 

Sent: 

To: 

Subject: 

Attach: 

Hartlyr~ JonatlaaJ~ <hartlyn@unc.edu~ 

Thursday, November 10, 2011 3:03 PM 

SaNe, Eunice N <eunice@email.tmc.edtr~ 

Gil, Ka;en M <kgil@email.unc.edu>; WilliaJns, Rebecca B <rbmll@email.unc.edu-~ 

Letter of appointment 

E SaNe Chair Afam ~evised.pdf 

Dear Eunice, Enclosed is the revised letter of appointment as we discussed. Do let me know if you have any questions. Please drop off a signed copy of the letter 

to my attention at the front desk in my office (Tiffany or Whitney) or else you can scan it and send it as an attachment. When you have a chance, please also send 

me a one paragraph biography. 

I very much look forward to working with in the months and years ahead. 

Best, Jonathan 

The University of North Carolina at Chapel Hill 

Senior Associate Dean for Social Sciences and 

Globa] Programs, College of Arts and Sciences 

Kenneth J. Reckf.:_~rd Professor of PolRica~ Sdence 

205 South Building, CB 3100 

Chapel EH~ NC 27599-3100 USA 

O~ce: 919 962-~:].65 Fax: 9:19 962-2408 



FFom: 

Sent: 

To: 

Subject: 

Attach: 

Global.Studies@email.unc.edu 

Friday, November 11,2011 10:26 AM 

For CIAS l?acnl~ <ciasfaculb,@listserv.unc.edu> 

[ciasfacuI~] Urgent Update on Arab Spring Nov 18: Location Changed to Nel~n Mandela Auditorium 

Arab Spring 24x36 Poster v2.pdf 

Dear Global Studies faculty, 

We have an urgent update on the Arab Spring panel discussion on Nov :18. We are moving the location to the Nelson Mandela Auditorium. Updated information 

attached and posted below! We’ll have some students placing location change stickers on our posters throughout campus, but we wanted to personally let you 

know of the new venue for the event. 

Best, 

Lara Markstein 

Departmental Manager 

Global Studies 

Fedex Global Education Center, 30:[ Pittsboro St. CB# 3263 

UNC Chapel Hill 

Chapel Hill, NC 27599 

ph. 919-962-5442 

laram@email.unc.edu 

http:!iwww.global.unc.edu!globalstudies 

The curriculurn in Global Studies is pleased to present 

The Arab Spring: A Discussion 

Friday, November 18th I 5:30 PM - 7:00 PM I Nelson Mandela Auditorium, FedEx Global Education 

Center 

Explore the causes, the controversies and the hopes for democratization of the Arab Spring in a 

question and answer discussion with seven experts on the Arab world and electoral design. 

Co-sponsored by the UNC Colleqe o[ Arts and Sciences, the Global Education Fund, the Center for 

Global Initiatives, the UNC Department of Political Science, the Duke-UNC Consortium of Middle 

East Studies, the Carolina Center [or the Study of the Middle East and Muslim Civilizations and the 

UNC African Studies Center. 

Seven experts on democratization and the Arab world will participate in a panel discussion on the 

Arab Spring at 5:30 p.m. on Friday, Nov. 18 at the University of North Carolina at Chapel Hill. The 

event will take place in the Nelson Mandela Auditorium in the FedEx Global Education Center. 

The program will investigate the elements of democratic reform and explore the prospect of 

stability in the Arab world. 

"The cases touched by the turmoil of 2011 are fascinating in juxtaposition, as they take very 

different paths: from optimistic democratization moves in Tunisia, to a fragile and military 

dominated process in Egypt, to the violent repression of Syria," says Andrew Reynolds, associate 

professor of political science chair of the Curriculum in Global Studies in the College of Arts and 

Sciences. 

The panel includes: 

¯ ~ason Brownlee, associate professor in the department of government at the University of 

Texas, has previously been a fellow at Stanford University’s Center on Democracy, 

Development and the Rule of Law. 

¯ Charlie Kurzman, professor of sociology at the University of North Carolina at Chapel Hill 
a 

n d c o- d i re ct o r of t h e .~.‘..a...r.9..[j..n....a....~.‘..e...n...t..e...r...f.9-r...t...~..e....S..t...~ ~ Z_~ L ~_~_&_N_[~ ~!_&_~2O ~_L ~£~_~_~ ~_[!L~" 

__C_’j_y_j_[jLz__a___t_!_9___n__s_~ has authored several books on Middle East and Islamic studies, including "The 

Missing Martyrs" {Oxford University Press, 2011) and "Democracy Denied, 1905- 

:19~L5" {Harvard University Press, 2008). 

¯ Tarek Masoud, assistant professor of public policy at Harvard University’s John F. Kennedy 

School of Government, was named a Carnegie Scholar in 2009 by the Carnegie Corporation 

of New York. 

¯ Andrew Reynolds is an associate professor of political science at UNC Chapel Hill and 

chair of Global Studies. He has worked for the United Nations, the International Institute for 

Democracy and Electoral Assistance and the U.S. State Department and has consulted on 

issues of electoral design for countries across the globe. 

¯ Jillian Schwedler, associate professor of government and politics at the University of 

Massachusetts and chair of the Board of Directors of the Middle East Research and 

Information Project (MERIP), is a publisher of the quarterly "Middle East Report" and is also 

the author of "Faith in Moderation: Islamist Parties in Jordan and Yemen." 

¯ Alfred Stepan is the Wallace S. Sayre Professor of Government at Columbia University, the 

founding director of the Center for the Study of Democracy, Toleration and Religion, and the 

co-director of the Institute for Religion, Culture and Public Life. His two most recent books 

a re Democracy in Multinational Societies: India and Other Polities wit h J u a n J. Lin z a n d 

Yogendra Yadav, and Democracies in Danger. 

¯ Carrie Wickham, an associate professor of political science at Emory University, was 

selected as a Carnegie Scholar in 2004. With support from the Carnegie Corporation and the 

United States Institute of Peace, she is currently conducting research on democratization 

and the "auto-reform" of Islamist opposition goals and strategies in the Arab world. 



Parking is available on a first come-first served basis beneath the building after 5pm. For more 

information, contact Lara Markstein at 919-962-5442 or laram@email.unc.edu 





From: 

Sent: 

To: 

Subject: 

Attach: 

Barbara Anderson <~b anderson@unc.edu:, 

Friday, November 11,2011 11:38 AM 

The asc t~culty mailing list. <asc t:aculty@lislserv.unc.edu> 

[asc thculty] Arab Spring Nov 18: Location Chmaged m Nelson Mm~dela Auditorium 

Arab Spring 24x36 Poster v2.pdf 

The curriculum in Global Studies is pleased to present 

The Arab Spring: A Discussion 

Fridav, November :1Bth I 5:30 PM - 7:00 PM I Nelson Mandela Auditorium, FedEx Global Education 

Center 

<[--[if !vml]--><!--[en dif]--> 

::~ Dead orAliw Poster Explore the causes, the controversies and the hopes for democratization 
Tripoli.jpg Of the Arab Spring in a question and answer discussion with seven 

experts on the Arab world and electoral design. 

Co-sponsored by the ~JNC Colleqe of Arts and Sciences, the Global 

Education Fund, the Center [or Global Initiatives, the UNC Department of 

.P__p__L!_t_[_c___a__/____S__c__[_~_r_Lc___e_, the .~..~u..~:-.~.U..~.N...C..:~.C...~.~r.L~..9..r.:t.~!.u..E?~.~.~.~..~..~.[~d...d.../.~#~L~[~ the 

._C_:_q_r___o_L!_r!_q____C_:_e__r_Lt_~:_r:~___o__r____t__h___e____5_~£_9~ the Middle East and Musfim Civilizations 

and the _U____N___C__:__A_ff__!_c__a___r_L_5___t__u___d_j__~_s____C___e__r_L t__{:r_.. 

Seven experts on democratization and the Arab world will participate in 

a panel discussion on the Arab Spring at 5:30 p.m. on Friday, Nov. :18 at 

the University of North Carolina at Chapel Hill. The event will take place in the Nelson Mandela 

Auditorium in the FedEx Global Education Center. 

<!--[if ]vml]--><!--[endif]--> 
The program will investigate the elements of democratic reform and ~i Libya FreeGraffiti Profile 

explore the prospect of stability in the Arab world. Tripoli.jpg 

"The cases touched by the turmoil of 20:1:1 are fascinating in 

juxtaposition, as they take very different paths: from optimistic 

democratization moves in Tunisia, to a fragile and military dominated 

process in Egypt, to the violent repression of Syria," says Andrew 

Reynolds, associate professor of political science chair of the 

Curriculum in Global Studies in the College of Arts and Sciences. 

The panel includes: 

¯ Jason Brownlee, associate professor in the department of 

government at the University of Texas, has previously been a 

fellow at Stanford University’s Center on Democracy, 

Development and the Rule of Law. 

¯ Charlie Kurzman, professor of sociology at the University of North Carolina at Chapel Hill 

and co-director of the Carolina Center for the Study of the Middle East and Muslim 

Civilizations, has authored several books on Middle East and Islamic studies, including "The 

Missing Martyrs" (Oxford University Press, 20:1:1) and "Democracy Denied, :[.905- 

:1915" (Harvard University Press, 2008). 

¯ Tarek Masoud, assistant professor of public policy at Harvard University’s John F. Kennedy 

School of Government, was named a Carnegie Scholar in 2009 by the Carnegie Corporation 

of New York. 

¯ Andrew Reynolds is an associate professor of political science at UNC Chapel Hill and 

chair of Global Studies. He has worked for the United Nations, the International Institute for 

Democracy and Electoral Assistance and the U.S. State Department and has consulted on 

issues of electoral design for countries across the globe. 

¯ Jillian S¢hwedler, associate professor of government and politics at the University of 

Massachusetts and chair of the Board of Directors of the Middle East Research and 

Information Project (MERIP), is a publisher of the quarterly "Middle East Report" and is also 

the author of "Faith in Moderation: Islamist Parties in Jordan and Yemen." 

¯ Alfred Stepan is the Wallace S. Sayre Professor of Government at Columbia University, the 

founding director of the Center for the Study of Democracy, Toleration and Religion, and the 

co-director of the Institute for Religion, Culture and Public Life. His two most recent books 

a re Democracy in Multinational Societies: India and Other Polities wit h J u a n J. Lin z a n d 

Yogendra Yadav, and Democracies in Danger. 

¯ Carrie Wickham, an associate professor of political science at Emory University, was 

selected as a Carnegie Scholar in 2004. With support from the Carnegie Corporation and the 

United States Institute of Peace, she is currently conducting research on democratization 

and the "auto-reform" of Islamist opposition goals and strategies in the Arab world. 

Parking is available on a first come-first served basis beneath the building after 5pm. For more 

information, contact Lara Markstein at 9:19-962-5442 or laram@email.unc.edu 





OMS,° 

Multinational Corporation’ Quasi-governmental 
institution 



MNCs as quasi-governmental 
institutions. 

What does Wettstein think that 
conceptualizing MNCs as quasi- 
governmental institutions? 



Moves us beyond state-centric frameworks in the study of 
power in the world political and economic order. 

Departs from the conceptual weakness of the neoliberal theory 
of the world political and economic order. 

Provides a conceptual political opportunity structure. 

~ opportunity to examine existing power arrangements at the 
global level and attendant’moral obligations’ from a rights- 
based cosmopolitan justice perspective. 



How have their consolidated their 
power 

1. Reconfiguration of the idea of the 
economy 

~::~ Emergency of the market economy 



An economic system: 
controlled, regulated and directed by 

market prices; 

Order in the production and distribution of 
goods is entrusted to a self-regulating 
market. 

Underlying assumption: human beings 
behave in such a way as to achieve 
maximum money gains, 



Redefining the role of the state in a market 
economy: 
~ limited role in the economy. 

~ Central role: to establish policies and 
conditions that facilitate the working a self- 
regulating market mechanism and the 
emergence of a market as the only 
organizing power in economic arena. 



A separation of the political 
economic sphere. 
~ Within feudal or communal societies 

political and economic power are unified. 
¯ Markets are embedded in other social relations 
¯ market society: self-regulating market 

becomes the dominant organizing principle in a 
society. 

and 



Overall, neither under communal nor under feudal or under mercantile 
conditions was there, a separate economic arena in society. 

~,~ ’A self-regulating market demands nothing less than the institution 
separation of society into an economic and a political sphere’ 
(Polanyi, 2001). 

~ ’Uncoupling of [economic] system from the lifeworld’ (_]~rgen 
Habermas, 1987, 153) 

Self-regulating market doctrine: a product of history. 

Emergence of commodification logic (land, etc ) 

*Commodification of everything (an example from the film - The 
Corporation) 



2: Cultural shift 

Europe: Puritan-Calvinist ideology 

Salvation - emerging middle class and others members of the 
property class - individualist resulting in ’moral disinhibition’- 
individual accumulation of wealth 

European Colonial world (Latin America, Asia, Africa, Caribbean 
and Middle East): Creation (Christianity and schools)of a 
collaborating social class and that benefits (administrative and 
military position and involvement in the emerging capitalist 

economic order) from colonial rule and members of class 
inherit state and economic power at independence. 



States’ enabling rise of private capital-nationally 
and internationally 

~,’ preservation of law and order 

~:~ guarantee of private property and contract 

~:~ provision of public goods (e.g., roads) 
~ Lender of last resort (national banks) 

*Laissez-fare (self-regulating markets) dependant a 
functioning political state structure. Thus laissez- 
fare-from the beginning was very much a 
’political project’ (Wettstein, 2009). 



~4. European colonialism 

New markets and 
materials 

sources of raw 

~patial-fix’ (to addresses crisis of 
economic wealth accumulation at 
home) 



~ Depoliticization of the economy 

Economization of politics 
*Naturalism of the self-regulating market doctrine and 

politics. 

De-politicization of the economy under contemporary 
neoliberalism - re-politicization of the economy and 
economization of politics. 



From: 

Sent: 

To: 

Subject: 

Global.Studies@emaiLunc.edu 

Thursday, November 17, 2011 5:09 PM 

For CIAS l?acul~ <ciasfaculb,@listserv.unc.edu> 

[ciasfaculb,] Arab Spring Panel Discussion Nov 18 

Dear Global Studies faculty, 

We wanted to remind you about our Arab Spring panel discussion taking place tomorrow on Friday, November lgth in the Nelson Mandela Auditorium of the FedEx 

Global Education Center at 5:30pro. We hope to see many of you there! 

Lara Markstein 

Departmental Manager 

Global Studies 

Fedex Global Education Center, 30:1 Pittsboro St. CB# 3263 

UNC Chapel Hill 

Chapel Hill, NC 27599 

ph. 9:19-962-5442 

laram@email.unc.edu 

http:!!www.globaMJnc.edu!globalstudies 

The curriculum in Global Studies is pleased to present 

The Arab Spring: A Discussion 

Friday, November 18th I 5:30 PM - 7:00 PM I Nelson Mandela Auditorium, FedEx Global Education 

Center 

Explore the causes, the controversies and the hopes for democratization of the Arab Spring in a 

question and answer discussion with seven experts on the Arab world and electoral design. 

Co-sponsored by the UNC Colleqe of Arts and Sciences, the Global Education Fund, the Center 

Global Initiatives, the UNC Department o[ Political Science, the Duke-UNC Consortium of Middle 

East Studies~ the Carolina Center tbr the 5tudF o[ the Middle East and Muslim Civilizations and the 

UNC African Studies Center. 

Seven experts on democratization and the Arab world will participate in a panel discussion on the 

Arab Spring at 5:30 p.m. on Friday, Nov. 18 at the University of North Carolina at Chapel Hill. The 

event will take place in the Nelson Mandela Auditorium in the FedEx Global Education Center. 

The program will investigate the elements of democratic reform and explore the prospect of 

stability in the Arab world. 

"The cases touched by the turmoil of 2011 are fascinating in juxtaposition, as they take very 

different paths: from optimistic democratization moves in Tunisia, to a fragile and military 

dominated process in Egypt, to the violent repression of Syria," says Andrew Reynolds, associate 

professor of political science chair of the Curriculum in Global Studies in the College of Arts and 

Sciences. 

The panel includes: 

¯ Jason Brownlee, associate professor in the department of government at the University of 

Texas, has previously been a fellow at Stanford University’s Center on Democracy, 

Development and the Rule of Law. 

¯ Charlie Kurzman, professor of sociology at the University of North Carolina at Chapel Hill 

a n d c o - d i r e ct o r o f t h e ..c.‘:.a.~.r~.~.~[..n..a.~..~.~.e.~.n..t..~.e.£~.f..~.~...r~.t..k.Le.~.S..~.t~y~y~9~.f.~.t..h.~.e..~..M..j~.~[~ ~_~ ~__~ ~3 ~__~_y_~jj_r~ 

..C.’_!..v_!j_[z_._a_.t_j_9_0__s_, has authored several books on Middle East and Islamic studies, including "The 

Missing Martyrs" (Oxford University Press, 2011) and "Democracy Denied., 1905- 

1915" (Harvard University Press, 2008). 

¯ Tarek Masoud, assistant professor of public policy at Harvard University’s John F. Kennedy 

School of Government, was named a Carnegie Scholar in 2009 by the Carnegie Corporation 

of New York. 

¯ Andrew Reynolds is an associate professor of political science at UNC Chapel Hill and 

chair of Global Studies. He has worked for the United Nations, the International Institute for 

Democracy and Electoral Assistance and the U.S. State Department and has consulted on 

issues of electoral design for countries across the globe. 

¯ lillian Sehwedler, associate professor of government and politics at the University of 

Massachusetts and chair of the Board of Directors of the Middle East Research and 

Information Project (MERIP), is a publisher of the quarterly "Middle East Report" and is also 

the author of "Faith in Moderation: Islamist Parties in Jordan and Yemen." 

¯ Alfred Stepan is the Wallace S. Sayre Professor of Government at Columbia University, the 

founding director of the Center for the Study of Democracy, Toleration and Religion, and the 

co-director of the Institute for Religion, Culture and Public Life. His two most recent books 

are Democracy in Multinational Societies: India and Other Polities with Juan J. Linz and 

Yogendra Yadav, and Democracies in Danger. 

¯ Carrie Wiekham, an associate professor of political science at Emory University, was 

selected as a Carnegie Scholar in 2004. With support from the Carnegie Corporation and the 

United States Institute of Peace, she is currently conducting research on democratization 

and the "auto-reform" of Islamist opposition goals and strategies in the Arab world. 

Parking is available on a first come-first served basis beneath the building after 5pm. For more 

information, contact Lara Markstein at 919-962-5442 or J_a_r..a__r..n__..@_.e__..m__..a_i_[: .u__n_._c_:._e_..d_ .u_ 



From: 

Sent: 

To: 

Subje~: 

Stacey Sewall <scwall@ad.unc.edu> 

Friday, November 18, 2011 9:31 AM 

The asc t~culty mailing list. <asc t:aculty@lis~tscrv.unc.edu> 

[asc t~culty] Two events: The Arab Spring, Nov. 18 -- Francophone Africa Symposium, Nov. 19 

Please join us for these upcoming events: 

The Arab Spring: A Discussion 
Friday, Novelnber 18, 2011, 5:30-7 PM 

Fedex Global Education Center, Auditorinm, UNC-CH 
Explore the canse~ the controversies and the hopes ~br democratization of the Arab Spring in a question and answer discussion with seven exerts on the Arab world 

and electoral design. The program will investigate the elements of democratic reform and explore the prospect of stability in the Arab world. The panel includes: Ja~n 

Brownlee, Cha~lie Kurzman, Tarek Ma~ud, Andrew Reynolds, Jillian Schwedler, Alfred Stepan, ~md Came Wickham. Free. Please Contact: Lara Maxkstein 

laram(~emml.unc.edu for more information. 

Francophone Africa S3anposium 

Saturday, November 19, 2011, 10:15 AM 

Acldmid Art Museum mid Fedex Global Education Center, UNC-C’H 

Schedule of Evems: 10:15 am Acldm~d Art Museum (Re)presenting Africa: African Art from Across the Diaspora. Please meet in the lobby 10 minutes before the tour. 

Leave bags in the coat check. 1:00 pm Global Education Centec 4th Floor - African Francophone Cinema Roundtable Discussion featuring Nildta Avdiushko, Laura 

Hancox, Katherine Karcher, Abdoul Salam MaJga, and Angela Peters. 3:00 pm Global Education Center, 4th Floor Defining Exception: Lecture by Prof. Oana 

Panaite, Indiana University Bloomington. Sponsored by: Center for European Studies, Department of Romance Languages and Literatures, and the African Studies 

Center at UNC-Ctt. Please Contact: Martine Antle mcantle~emaJl.unc.edu tbr more intbrmation. 

Staoey Sewaii 

Assistant Directo~ 

FLAS Coordinator 

African Studies Cente~ 

UNC-Chapel Hi]] 

(919) 962-1522 (phone) 

(919) 843-21@2 (fax) 

sewa i ~ @ema~ i . uno. ed ~1 



Sent: 

To: 

Subject: 

Caldwell, Kia L <klcaldwe@emal.unc.edu> 

Monday, November 21, 2011 12:42 PM 

SaNe, EuNce N <eunice@email.unc.edu>; Boyd, Lydia C <lcboyd@email.unc.edu>; Agbe-Davies, Anna Sophia ~agbe- 

davies@unc.edtr>; Seaton, Eleanor <eseaton@email.unc.edtr>; Shields, Tanya L <tshields@unc.edu>; Alexander Cratt, Renee Jacqueline 

<renee.alexander.cra£t@unc.edu>; William~ Lyneise E <willia]e@email.unc.edu> 

Happy Hour for Women FaculD" 

From: Nichola Lowe [nlowe@email uric edu] 
Sent: Friday, November 18, 2011 8:22 ~M 
To: CaldweH, Kia L; Bums, Kathryn J; Ambros, Barbara R; amakhulu@duke edu; Leve, Lauren (3; Mosley, Layna; Ghosh, Pika; Sailda, Yasmin; Tewari, Meenu; Starkey, Kathryn; Lowe, 
Nichola J; Leukhina, Oksana M; nsberry@unc.edu; Talenti, Francesca P; anna bigelow@ncsu.edu; Pearce, Lisa D; Slocum, Karla; nguyen@unc edu; Barrett, Deborah; Martin, Nina; 
Feldman, Maryann; Natasha N Iskander; Ho, Jermifer A; Jack, Jordynn M; McDonald, Noreen C; Berger, Michele T 
SubJect: happy hours, revisited! 

Hi all, 

In 2005-2006, Lauren Leve brought many of us together :[’or a series of 
women faculD" happy hours at the Wine Bar on Franklin Street. As five 
years have already passed, we thought it high time to pull together the 
original group and invite newcomers to also join us. 

We hope you can join us and please include your new colleagues. Also, we 
are working from an original emai[ list generated in 2005, so make sure 
this invite gets to those we might have missed. 

[)ate: Thursday December 8th 
Time: 5-7 
Place: West End Wine Bar on Franklin Street 

Nichola, Lauren and Meenu 



From: 

Sent: 

To: 

Subject: 

Barbara Anderson <~b anderson@unc.edtc, 

Tuesday, November 22, 2011 9:01 AM 

SaNe, Eunice N <eunice@email.unc.edtp 

Fwd: RE: [afri~t?~n] FW: SA’v~ THE DATE! 

Just a note to say that I won’t be in town for the reception, but I will be there in spirit’. Warmest regards, Barbaxa 

........ Original Message ........ 
Subject:RE: [afria£am] FW: SAVE THE DATE! 

Date:Tue, 22 Nov 2011 10:58:25 +0000 
From:Hildebrand, Reginald F <hildebra(~email.unc.edu~ 

To:Barbara Anderson <b anderson@unc.edu> 

Dear Barbara, 

Teugh b~eak...having te ge te Moi[oooe fer mee~:~ngs!!!!    Have a fine tlJme.    Yo’i have cer~:a~nly earned such a trip. I agi[e~" with 

Sent: Monday, November 21, 2011 2:00 PH 

To: Hildebrand, Reginald F 

Subjeot: Fwd: [a£riafam] FW: SAVE THE DATE! 

Dear Reg: GREAT idea! Sorry I will have to miss this--will be in Ho£occo 

for meetings. I am so very glad that this Nas worked out for Eunice to 

be Chair. She will be a great leader. Warm ~egards, Barbara 

........ Original Hessage ........ 

Subject: [afriafami FW: SAVE THE DATE! 

Dak:e: Hen, 2~ Nov 2011 18:28:27 +OO00 

From: Gore, Travis <stgore@emaii.unc.edu> 

Reply-To:            Gore, Travis <stgore@email.unc.edu> 

Te :        Depa:t tmei~t iJ s tse:t v <afriafam@l ~ sts ~’rv . tlnc. edu> 

~From:* Hildebrand, Reginald F 

*Sent:* Honday, Novembe~ 21, 2011 12:37 PM 

~To:* Gore, Travis 

*Subject:~ SAVE THE DATE! 

The IAAR will host a reception in honor of ou5 new chair on HONDAY, 

DECEMBER 5~TH , at 5 PH in the Hitchcock Room of the Stone Center. 

Hore details and a slightly more formal announcement/invitation will 

follow.    Reg 

You are currently subscribed to afriafam as: b anderson@unc.edu 

<ma~lto:b andersen@uno.ed~>. 

To unsubscribe clic£ here: 

http://]ists.uno.edLi/u?id 43306000.391cc33493a507bd36f8fSeo9a70cdea&n T&I afrJafam&o 3033416] 

<http://lists.uno.edu/u?id 43306000.391cc33493a507bd36f8fSeo9a70cdea&n T&I afrJa£am&o 3033416]> 

(It may be necessary to cut an@ paste the above NRL if the line is broken) 

or send a blank email to 

leave-30334161-43306000.391cc33493a507bd36f8f8ec9a70cdea@listserv.unc.edu <"ailto:ieave-30334161-43306000.391cc33493a507bd36f8f 



From." 

Sent: 

To: 

Subject: 

Attach: 

Hartlyn, Jonatlam~ <hartlyn@unc 

Wednesday, November 23, 2011 2:47 PM 

ttuber, Evelyne H <ehuber@email.tmc.edtr~; SaNe, Eunice N <eunice@email.unc.edu>; Buell, Agatha <abuell@emml.unc.edtr’~ 

Wilshire, Collerte <wilshire@emml.unc.edu> 

I~NV: Budget Requesls 

AF- BudgetN eeds- Oct2011 .xlsx; ATT00001.htm 

Dear [::vNyne, f,’tease proceed wiLh re-keying Battle Halt ---Lhe College witl provide the funds, $2,015, to cover the expense. 

And, please coordk~ate w~th the incoming Dept. Chair regarding b~sLaHing or re--insLaHing telephones for the new Dept. Chair and up Lo two add~dona~ Hnes 

at her d~scretion for faculty wkh administrative duties. The College wH] fund the installation or re-~nstal~ation charges for up to 3 telephones (maximum of ~622, 

one reinsta~at~on (SaNe), 2 installations) and will provide up to 548/mo. ~ 3 I~nes * ~ months ::: 5864.00 toward monthly costs for .~anuary to 

I~nes, In the Spring, Eunk:e and I will review te~ecomrmm~catk~n and non-persormel budgets more broadly ~r~ the Department for 

Agatha, ]hank you for your clear presentation ~n ~:he attached fik~. P~ease coordkH~te funds trans[ers with Collete W~sh~re 

Thanks, Jonathan 

.Jonathan Hattlyn 

The University of North Carolina at Chapel 

SenR~r Associate Dean for So(:ia~ Sdences and 

Global Programs, {::o~lege of Arts and 5cierH::es 

Kenneth J. Reckford Professor of Political Sdence 

205 South Building, CB 3100 

Chapel H~ NC 27599-3100 USA 

Ema~l: hartlyn~)unc.edu 

O~fice: 9~.9 962-1~.{~5 Fax: 9~.9 962-2~)8 



1 
2 
3 
4 
5 

AFRICAN AFRO-AMERICAN STUDIES 

Budget Needs (as of October 2011) 

A C 

Item i Current Yr Service 

Maintenance 

2,598                       7,776 

2,o15 o_0_ 
Total Maintenance 4,613 7,776 

B 

i One Time Cost 

Telephones i 

Re-Key BId~i 



AFRICAN AFRO-AMERICAN STUDIES 

Budget Needs (as of October 2011 

D E 

i Current Year TOTAL i Permenant Budget Cost 

2 

3 10,374i 10,740 

4 2,015 ,~ 0 
i -- 

5 12,389i 10,740 



A B 

Number User(s) 

2 962-1513 Julius Nyang’oro 

3 n/a Robert Porter 

4 NEW LINE Mike Lambert 

5 NEW LINE Margaret Lee 

6 NEW LINE (3eorges Nzongola 

7 n/a Tim McMillan 

8 966-1295 Dept. Manager/Acct. Tech 

9 962-2694 FAX 

10 966-5496 Travis (3ore 

11 NEW LINE Perry Hall 

12 NEW LINE Charlene Regester 

13 NEW LINE David Pier 

14 966-2942 Lydia Boyd 

15 962-0539 Kia Caldwell 

16 962-3538 Bereket Selassie 

17 962-3537 Reginald Hildebrand 

18 962-1519 Kenneth Janken 

19 966-2588 Eunice Sahle 

20 962-4579 Mamarame Seck 

21 NEW LINE Walter Rucker 

22 NEW LINE Alphonse Mutima/Donato Fhunsu 

23 n/a Alassane Fall/Esther Lisanza 

24 TOTAL (Installation/Reinstaillation) 

25 TOTAL (monthly charges) 

26 Installation charge: At & T$65 + UNC tech $45 + telephone set $146 = $256 

27 

28 New Phone Pricing (as of 7/1/2012) 

29 Data Charge 

30 Phone line charge 

31 TOTAL 



C D E F 

Locadon        Reinstalladon                                      Monthly cost 
Installadon charges ~ew) 

1 (Bathe Halo charges (cu~en~ 

2 101 48.00 

3 104 

4 102 256.00 

5 103 256.00 

6 201 256.00 

7 107 

8 108 48.00 

9 109 48.00 

10 109 48.00 

11 202 256.00 

12 204 256.00 

13 205 256.00 

14 207 110.00 

15 208 110.00 

16 209 

17 210 110.00 

18 301 48.00 

19 302 110.00 

20 304 110.00 

21 305 256.00 

22 Smith 04 256.00 

23 Smith 03 

24 550.00 2,048.00 

25 240.00 

26 

27 

28 # of Lines iCharge/line Total Monthly Charges 

29 based on FTE 634,00 

30 18 14.50 261,00 

31 895.00 



H            I 

1 

2 

3 

4 

G 

Monthly cost (new) 

n/a - not tenure-track 

48.00 

5 48.00 

6 48.00 

7 n/a- not tenure-track 

8 

9 

10 

11 48,00 

12 48,00 

13 48,00 

14 48,00 

1_5 48,00 

16 n/a - paid by Professorship 

17 48,00 

18 

19 48,00 

20 48,00 

21 48,00 

22 48.00 

23 n/a - not tenure-track; share 

24 2,598.00 One time payment 

25 624.00 864.00 Monthly Charges 

26 

27 

28 

29 

3O 

31 



1 

2 

3 

4 

5 

6 

7 

8 

9 

Employee Name 

Boyd, Lydia C 

Caldwell, Kia L 

A 

70000 

75500 

Fall, Alassane i EPA 40000 

Fhunsu, Donato i EPA 40000 

Gore, Sam T iSPA 28592 

Hall, Perry A i EPA 81500 

Hildebrand, Reginald F i EPA 92500 

Huber, Evelyne H i EPA 12000 

10 Janken, Kenneth R i EPA 99309 

11 Lisanza, Esther M i EPA 40000 

12 Mcmillan, Timothy J i EPA 47000 

13 Miller, Hae R iSPA 14272 

14 Mutima, Sinamenye A i EPA 37000 

15 Nyang Oro, Julius E i EPA 159249 

16 Nzongola-Ntalaja, Georges i EPA 96600 

17 Pier, David i EPA 70000 

18 Porter, Robert S i EPA 40000 

19 Rucker, Walter C i EPA 95000 

20 Sahle, Eunice N i EPA 75500 

21 Seck, Mamarame i EPA 60000 

22 Selassie, Bereket H i EPA 134000 

23 TOTAL 1,408,022 

24 

25 Annual Phone Rate 0.0054 7,603.32 

26 Monthly Phone Rate 633.61 

B 

i Employee Type 

i EPA Faculty 

i EPA Faculty 

Faculty 

Faculty 

Non-Exempt 

Faculty 

Faculty 

Faculty 

Faculty 

Faculty 

Faculty 

Non-Exempt 

Faculty 

Faculty 

Faculty 

Faculty 

Faculty 

Faculty 

Faculty 

Faculty 

Faculty 

C 

Account 

2-32871 

2-32871 

2-32871 

2-32871 

2-32871 

2-32871 

2-32871 

2-32871 

2-32871 

2-32871 

2-32871 

2-32871 

2-32879 

2-32871 

2-32871 

6-30119 

2-32879 

2-32871 

2-32871 

2-32871 

2-32871/6-20064 

D 

Distribution 



From: 

Sent: 

To: 

Subject: 

Attach: 

Hall, Per~ A <HALLPA@EMAIL.UNC.EDU> 

Sunday, November 27, 2011 10:41 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Program reseaJcch results 

Africm~aTableFirst Edit.docx; Black Studies Sorted by Pmgrm~Degree Nmne.xlsx; Black Studies 2010 SortedCompiled.xlsx 

Madame Chair 

For your edification I am pleased to present you with documentation that compiles and summarizes research I have been doing regarding naming and 

conceptualizing practices relative to programs in our field across the nation. The Word document presents a table that summarizes the names (of programs and 

degrees) and (partial) program mission/descriptions employed by 14 institutions that could be considered our "peers." This table also presents similar information 

from 8 institutions that have developed alternative terms for describing their scope and mission. 

The first Excell document is a raw list of every (611) black/ethnic studies that Abdul’s associates could find in 2010, sorted by program/degree name. 

The second Excell document compiles these names to indicate which are used most frequently. 

It is my hope that such information will provide grounding and context for the tasks that lie ahead for our department. 

Regards 

Perry 



"Peer" institutions more or less 

Institution Department/Program Degree Name or Degree or Program Description 

Name Description/Mission 

Indiana University 

Northwestern 
University 

The Ohio State 
University 

African American and 
African Diaspora 

Studies 

(B.A) African A merican 
and African Diaspora 

Studies 

(t)/7. I)) African 
American and African 
Diaspora Studies 

A~Jhican Stu dies African Studies (M.A., 

Program (separate) and Ph. D minor) 

AJhican American 
Stu dies 

African Studies 
(separate) 

African American and 

A~[hican Studies 

(B.A) Aj?ican American 

Studies 

(Ph. D.) African 
American Studies 

(B.A.) African American 
and Aj?ican Studies 

The Department of African American and African Diaspora Studies (AAADS) introduces 
students to a wide range of current research and scholarly opinion on the history, culture, 
and social statns of black Americans and their African heritage.., provides an eclectic 
analy sis of the African American and African Diasporic experience 

The AAADS PhD is an intcrdiscipliuary doctoral program focusing on the experiences of 
people of African descent in the United States, in the African diaspora, and in the world. 
These shared experiences -- among them, slavery, emancipation, imperialism, 
decolonization, and racism -- warrant close attention and mark this :field as a discrete unit 
of study that bears directly and powerlhlly on history, literature, and politics. 

The study of the global black experience.., has developed exciting insights as well as finn 

intellectual and empirical foundations for the systematic study of the experience of 

communities of African descent in the United States and elsewhere and, through such 

study, for a greater understanding of local, natioual, transnational, diasporic, and global 

dynamics, their histories and intersections ..... 

African American Studies...acqnaints the student with myriad ways of thinking (historical, 

sociological, literary., quantitative and qualitative analysis), researching, and writing about 

the diverse experiences of African Americans in the United States and of African 

descended people throughout the African Diaspora (from dispersion, colonialism, the slave 

trade and slave~, through emancipation, decolonization, independence, and 

postcolonialism). 

The Program of African Studies (PAS) at Northwestern has achieved international 

pro~ninence for fostering the production of innovative scholarship, the training of hundreds 

of African specialists...Today, PAS remains at the forefront, advancing knowledge of 
Africa and its diaspora... 

The mission of the department is "to produce and dissemiuate constructive knowledge and 

understanding about the peoples of Africa... The geographical locus of the department’s 

teaching and research is the United States (Black America), Africa and the Caribbean. 

The primalT mission of the department is to sti~nulate teaching and research about the 
Black experience in the United States, Africa and throughout the African Diaspora, and to 
encourage students and others to assess various strategies for advancing human progress 
through the examination of the global struggle for Black freedom... 

The AAAS Major is designed to critically inform students about the social, political, 
economic, historical, and intellectual experiences of Africans and their descendants 
throughout the world 



Berkeley 

Illinois-Champaign- 
Urbana 

University of 
Michigan 

Princeton University 

African American 
Studies 

AJhican American 
Stu dies 

AfroAmerican and 

AJhican Studies 

Center for African 
American Studies 

(B.A) Aj?ican American 

Studies 

(Ph. D.) African 
Diaspora Studies 

Major in AJ?ican 
American Studies 

Description/Mission 

Afroamerican and 
Aj?ican Studies 

concentration 

Aj?ican American & 

Diasporic Studies 

Cert(!Tcate (graduate) 
African Studies 

Cert(!Tcate 

Certificate 
Omde rgraduate) 

Certificate (graduate) 

The Deparhnent of African American Studies... curriculum focuses on Africa and the 
African diaspora with particular attention paid to the life and culture of the populations of 
African descent in North America and the Carribean. There is also some focus on 
populations of African descent in Latin American and Europe... 
The African American Graduate program focuses on the life, culture, and social 
organization (broadly defined) of persons of African descent. The study of Africa, North 
America, and the Caribbean are central components of the program. Students arc expected 
to apply a m~dtidiscipliuary approach to the study of the international and national divisions 
of race as they pertain to persons of African descent wherever lhcy may find themselves. 
...Firmly rooted in the humanities, social sciences, and the arts, the central objective of the 
major in African American Studies (AAS) is to provide students with a transdiciplinary 
perspective on the origir~ role and policy implications of race in the United States and 
world political economy, society and culture, over time. AAS students will learn diverse 
concepts, theories and methodologies for aualyzing the experiences and perspectives and 
the cultural and intellectual production of African Americans and African descended 
people, largely though not exclusively in the United States... 
DAAS is a vibrant intellectual hub at the University of Michigan for the interdisciplinary 
study of Africa and its diaspora .... We teach about race, culture, and ethnicity as central 
contemporary and historical issues in the U.S. and the world. We offer a rich selection of 
oppommities for learning about the continent of Africa... 
Majoring in DAAS will allow you to gain a broad understanding of the African Diaspora-- 
the varied cultures of African-descended people around the globe--while at the same ti~ne 
allowing you to develop specialized knowledge about one of three major geographic areas 
within the African Diaspora: Africa, the A~nericas, or the Caribbean .... 

...The center’s curriculum reflects the complex interplay between political, economic, and 
cultural forces that shape our understanding of the historic achievements and struggles of 
African-descended people in this country and their relation to others around the world .... 

The graduate certificate in African American Studies provides an opportunity for students 
to complement doctoral studies in their home department with coordiuated 
multidiscipliuary training in African American Studies ... 



Duke University 

North Carolina State 
University 

UNC-Charlotte 

University of 
Pittsburgh 

African an d African 
American Studies 

Africana Studies 
Program 

Africana Studies 

Africana Studies 

Description/Mission 

k4ajor in African and 

African American 
Studies 

Graduaw Certificate in 

African and AJ?ican 
American Studies. 

Descriplion/3Jission 

(B. A.) Africana Studies 

(B. A.) Africana Studies 

Description/Mission 

Africana Studies l~ajor 

Consistent with its title, the Departlnent of African and African Alnerican Studies is Duke’s 
headquarters for interdisciplinm)~ research and teaching about Africa and its various 
diasporas--in Asia, Europe, and the Americas... For exmnple, in a manner foreshadowing 
recent studies of "globalizatioff’ and "transnationalism," African and African American 
studies has endeavored to disrupt the boundaries between conventionally continent-based 
"area studies."... 
... Graduates in African and African American Studies will be equipped to function at the 
highest levels of professional life, with skill-sets consisting of critical analysis, mediation, 
creative and effective outcome desigrk and a sophisticated understanding of how diversity 
works in a globalized pluralistic world. 

The Program offers a Graduate Certificate in African and African American Studies... 

offers students the opportunig~ to study the Black experience in Africa, the Americas, and 
throughout the African Diaspora. Students explore topics, issues and research from cross- 
cultural, international, transnational and multidisciplinary perspectives. 
Africana Studies courses and activities will expose students to the historical and 
comparative patterns of life, labor, culture, development and social protest of peoples 
throughout the African Diaspora .... 
... we have offered.., courses that: explore the fascinating and complex experience of 
peoples of African descent with emphasis on Africa, United States, CaribbealL and Latin 
America. We take pride in our expanding interdisciplinal?." and transnational curriculum that 
provides diverse perspectives with emphasis on four core areas: history, culture, social 
policy, and entrepreneurship .... 
The term "Africana" incorporates the three-tier thrust of the department African, African 
American, and Caribbean social sciences and humanities. People of African origin outside 
the African continent are primarily located in North America (United States and Canada), 
the Caribbean, South America, and Europe. 
In the Africana studies major, students will understand the complexities, struggles, and 
successes of people of African descent that exist throughout the world... 



University of Texas 
at Austin 

Black Studies at UT 

Department of A~[hican 
and African Diaspora 
Studies 

Description/A4ission 

Description/Mission 

(B.A.) African and 
African Diaspora 

Studies 

~A.) African and 
African Diaspora 

Studies 

African Diaspora 

Studies Specializations 

(Graduate) 

Doctoral Portfolio 
Program 

Black Studies at UT encompasses three branches on the UT campus that provide cutting 
edge policy and analysis, rigorous academics, and campus conununity-based programming 
and research on the subject of black populations around the world .... the Institute for Urban 
Research and Policy Analysis (IUPRA), the African and African Diaspora Studies 
Department (AADS), and the John L. Waffield Center for African and African American 
Studies (WCAAAS) - work together to present research, academics, and initiatives to the 
campus conununity, Austin community, and the world of black studies. 
The African and African Diaspora Studies Department is dedicated to the study of the 
intellectual, political, artistic, and social experiences of people of African descent 
throughout Africa and the African Diaspora, including the United States. 
Tbc Undergraduate Degree is divided into 4 areas of study, or concentrations: 1. Africa 2. 
The African Diaspora 3. Blacks in the United States: Expressive Culture 4. Blacks in the 
United States: Histopy Politics, and Society. 

The Master of Arts degree in African and African Diaspora Studies is designed to provide 
students with the skills and perspectives necessalT to engage in an interdisciplinary 
scholarly approach to examining the lives of people of African descent throughout Africa 
and the African Diaspora, including the United States. 
The Department of Anthropology at The University of Texas at Austin offers M.A. and 
Ph.D. specializations in African Diaspora Studies. The African Diaspora Graduate Program 
in Anthropology... employs the theories and methods of anthropology in comparative 
research on African-descended conununities. While recognizing the global nature of the 
African Diaspora, faculty research is primarily concentrated in North, Central, and South 
America, the Caribbean, Europe, and Africa. Course offerings focus on transnational 
socioeconomic and cultural patten~s, particulaxly as they relate to the legacies of slavery 
and the establishment of contemporal3~ social and cultural formations. 
A Doctoral Portfolio in African and African American Studies will advance the 
development of a comprehensive research agenda for the study of African descended 
peoples; deeper appreciation of the social, political, and cultural cross-fertilization between 
African, Europe, the Caribbean, and the Americans; an understanding of the rich histories, 
political strategies, economic developments and cultural products of Africa and the 
Diaspora from the 15th century to the present... 



University of 
Virginia 

University of 
Wisconsin-Madison 

Description/34ission 

Carter G. Woodson 
Institute for African- 
American and African 
Studies 

Afro-American 
Studies 

African Languages 
and Literature 

African Studies 
Program 

Description/Mission 

Undergraduate Major 

(~/LA.) Afro-American 
Studies 

Ph.D. Minor 

Descrip~on/Mission 

Undergraduate 

certiJicate in African 
Studies 

Ph.D. minor in African 
Studies 

... the Institute has promoted interdisciplinary and collaborative research and imerpretation 
of the African and African-American experience in a global context. The undergraduate 
major/minor degree in African-American and African Studies (AAS)... offers students the 
opporttmity to explore African and African American studies in an interdisciplinary 
curriculum... We also offer a Distinguished Majors Program (DMP) for fourth-year students 
who wish to conduct intensive research cuhninating in a thesis, and sponsor limited 
opporttmities for study abroad in Africa. 
The Department of Afro-American Studies at the University of Wisconsin-Madison offers 
students an opportunity to study those aspects of black history, culture, and society in ideal 
interdisciplinary models that reconstruct Afro-American life .... 
The Department of Afro-American Studies at the University of Wisconsin-Madison offcrs 
students an opporttmity to study those aspects of black history, culture, and society in ideal 
interdisciplinary models that reconstruct Afro-American life... 
The Depamnent of Afro-American Studies... offers an M.A. in a wide range of 
disciplines.., to promote interdisciplinary study in three major areas: Culture (the arts and 
humahities), History, and Society (social sciences). Students are guided in using innovative 
as well as conventional methods of scholarship in a way that contributes to the development 
of African-American Studies and to the diversification of academic disciplines, 
communities, and institutions. 
Candidates :for the Ph.D. in other departments may obtain a Ph.D. minor in Afro-American 
Studies by completing a mfifimum of 12 graduate credits in the department... 
The mission of the Department of African Languages and Literature is to provide research 
and teaching in the areas of African languages, linguistics, literature, and oral traditions. 
This includes work on both graduate [M.A. and Ph.D.] and undergraduate levels, and 
emphasizes the development and application of analytical and methodological tools that 
will enable studems to work effectively and imaginatively in the four areas... 



Other Approaches and Terms for Diasporic Construction 

CUNY Graduate 
Center 

New York University 

William Patterson 
University 

Miami University 

Institute for Research 
on the AJkican 
Diaspora in the 
Americas and the 
Caribbean 

Dept. of Social and 
Cultural Analysis 

Dept. of Africana- 

World Studies 

Black Worhl Studies 

Description/Mission 

Certificate Program in 

Africana Studies 

Description/l~VIission 

Major in AJ?icana 

Studies 

(unade rgraduate) 

~A.) Africana Studies 

Description/Mission 

Description/Mission 

The Institute for Research on the African Diaspora in the Americas and the Caribbean, was 
founded to address the African presence in the Americas... Our mission is to foster 
understanding and critical interpretation of the histol).~, development, conditions, status and 
cultures of the diverse peoples of African descent living in the various societies of the 
Western Hemisphere. The Institute’s primary focus on the black experience in Canada and 
the United States, Central and South America, and the Caribbean does not preclude any 
region of the African Diaspora from the scope of its multidisciplinary scholarship and 
public programs. 
Doctoral candidates enrolled at the Graduate Center can complete a Certificate in Africana 
Studies. The study of the African Diaspora as it is manifested in social and cultural 
structures outside of the African continent has emerged over the last decade and a half as 
one of the academic world’s most active interdisciplfi~al)~ arenas. The primal), goal of the 
Certificate in Africana Studies is to produce scholars who are fully conversant with this 
diverse field... 
Africana Studies at New York Universi~ is part of the Department of Social and Cultural 
Analysis... an interdisciplinary undertaking devoted to scholarship on the histories, 
political and cultural movements, institutions, economies and identities of Africans and the 
African diaspora across the globe. Africa’s own overlapping modernities and the 
transnational migrations of its peoples-whether forced or voluntary--have complicated the 
meanings of"black" and "Africaff’ identities and experiences, prompting us to retlfink the 
geographical boundaries and conceptual paradigms surrounding the production of 
knowledge about Africa and its diasporic cormnunities. 
The Program in Africana Studies offers a multi-continental and interdisciplinary approach 
to the study of black culture and identity, literature, history and politics... 

Africana Studies MA degree offers a broad interdisciplinary curriculum in the study of 
Africans and Afro-descendants globally, focusing mainly in the following geographical 
areas: Africa, North America, Europe, Latin America, the Caribbean, Asia-Pacific, and the 
Middle East... 
The scope of the Africana-Wofld Studies program includes the continent of Africa and its 
Diasporas in Europe, Asia, and the Americas, with special emphasis on the African- 
American and African-Caribbean experience... 
The Black World Studies program (BWS) ...... offers a unique opportuni~" for students to 
enhance their understanding of the historical, social, economic and political experiences as 
well as the values, orientations and cultural expressions of Africans and people of African 
descent in the U.S. and throughout the world... 



Florida 
International 
University 

Loyola (Chicago) 

Tufts University 

Wheaton College 
(Massachusetts) 

Af!’ican & AJkican 
Diaspora Studies 
Program 

Black World Studies 
Program 

Africa in the New 
World 

Af!’ican, A.[hican 
American, Diaspora 
Studies 

Description/Mission 

O%de rgraduate 

c e F[~ ca{e 

(M.A.) AJ?ican ~ 
AJ?ican Diaspora 

Studies 

Description/l~VIission 

Interdisciplinary minor 

African, AJ?ican 
American, Diaspora 

Studies Major 

The Program should attract those who are interested in subjects as diverse as national and 
transnational policy analysis, cultural studies, international relations with and within 
continental Africa, African and African diaspora... 
We offer one undergraduate certificate, one fully online undergraduate certificate, and one 
graduate certificate in African & African Diaspora Studies (see the Academic Programs 
link on this site). Both certificates provide students with an interdisciplinary approach to the 
study of the global, economic, cultural, and lfistorical experiences of people of African 
descent .... 
The M.A. degree in African & African Diaspora Studies... should attract those who are 
interested in subjects as diverse as--non exhaustively--national and transnational policy 
analysis, cultural studies, international relations with and within continental Africa, African 
and African diaspora gender constructs and sexualities, African and African diaspora 
literatures, the history and contemporary experiences of descendants of Africans in the 
United States... 
Loyola’s Black World Studies (BWS) program allows students to become informed and 
knowledgeable in dialogues concerning the historical, sociological, literary, cultural, and 
spiritual dimensions of black life in the U.S. and in specific African contexts .... The BWS 
program provides students with an understanding of these global issues confronting African 
people and their descendants 
The Africa in the New World (ANW) Interdisciplinary Minor encourages students to 
explore Africa, the African Diaspora in the Americas, and global Alrica through a range of 
perspectives. Particular emphasis is given to three intellectual currents: Diaspora studies, 
Identity construction, and Globalization. 
As a field of inquiry, African, African American, diaspora studies examines the experiences 
of people of African descent in the United States, Africa and the Caribbean, as well as in 
Latin America, Europe and Asia .... 
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1 

2 Massachusetts 

3 Massachusetts 

4 Massachusetts 

S Arizona 

6 Georgia 

7 Indiana 

8 Maryland 

9 New Jersey 

10 New York 

11 Ohio 

12 Oklahoma 

13 New York 

14 Iowa 

15 Louisiana 

16 Tennessee 

17 Colorado 

18 Kentucky 

19 New York 

20 North Carolina 

21 Pennsylvania 

22 Texas 

23 Kansas 

24 Ohio 

25 New York 

26 New York 

27 Georgia 

28 Louisiana 

29 Minnesota 

30 New Hampshire 

31 Pennsylvania 

32 Pennsylvania 

33 New York 

34 Pennsylvania 

35 West Virginia 

B 

Institution 

Tufts University 

Harvard University 

University of Massachusetts - Dartmouth 

Arizona State University 

Clark Atlanta University 
Indiana State University 

Loyola University Maryland 

New Jersey City University 

SUNY - Buffalo 
Wright State University 

University of Oklahoma 

CUNY - Lehman College 
Iowa State University 

Southern University - New Orleans 

LeMoyne-Owen College 

Metropolitan State College of Denver 
Berea College 

Fordham University 
Duke University 

Penn State University 

University of Texas - Austin 

University of Kansas 

SUNY - Brockport 
University of Cincinnati 

University of Rochester 

SUNY - Buffalo State College 

Kennesaw State University 
Loyola University New Orleans 

University of Minnesota - Duluth 

University of New Hampshire 

Carnegie Mellon University 

Widener University 

Pace University 
York College of Pennsylvania 

36 California Marshall University 

37 Illinois Stanford University 

38 Indiana Northeastern lllinois University 

39 Louisiana Earlham College 

40 Maryland Louisiana State University 

41 Michigan University of Maryland - Eastern Shore 

42 Michigan Grand Valley State University 

43 New Hampshire University of Michigan at Dearborn 
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3 

4 

5 African 

6 African 

7 African 

8 African 

9 African 

10 African 

11 African 

12 African 

13 African 

14 African 

15 African 

16 African 

17 African 

18 African 

19 African 

20 African 

21 African 

22 African 

23 African 

24 African 

25 African 

26 African 

27 African 

28 African 

29 African 

30 African 

31 African 

32 African 

33 African 

34 African 

3_5 African 

36 African 

37 African 

38 African 

39 African 

40 African 

41 African 

42 African 

43 African 

Degree or Program Name 

Africa in the New World Program 

African & African American Research Institute 

African & African American 

& African American 

& African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

African American 

C 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies (previously African American Studies) 

Studies Center 

Studies Center 

Studies Department 

Studies Department 

Studies Department 

Studies Department 

Studies Department 

Studies Department 

Studies Department 

Studies Department 

Studies Department (previously African American Studies) 

Studies Institute 

Studies interdisciplinary unit 

Studies Minor 

Studies minor 

Studies minor 

Studies minor 

Studies minor 

Studies minor 

Studies minor 

Studies minor 

Studies minor 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

Studies Program 



D 

1 

2 
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6 

7 
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10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

2O 
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22 

23 

24 

25 

26 

27 

28 

29 

3O 

31 

32 

33 

34 

35 

36 

37 

38 

39 

40 

41 

42 

43 



44 North Carolina 

45 Rhode island 

46 Rhode island 

47 Tennessee 

48 Tennessee 

49 North Carolina 

50 Florida 

51 Missouri 

52 South Carolina 

53 Virginia 

54 Texas 

55 Florida 

56 Maryland 

57 Massachusetts 

58 Massachusetts 

59 Louisiana 

60 Michigan 

61 Massachusetts 

62 North Carolina 

63 New York 

64 illinois 

65 Pennsylvania 

66 Massachusetts 

67 Nebraska 

68 Virginia 

69 Minnesota 

70 New Jersey 
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72 Virginia 

73 California 

74 Michigan 

75 Pennsylvania 

76 Wyoming 

77 Tennessee 

78 Georgia 

79 Florida 

80 Louisiana 

81 New York 

82 Texas 

83 Arizona 

84 Arkansas 

85 California 

86 Connecticut 

A 

Dartmouth College 

East Carolina University 

Rhode Island College 

University of Rhode Island 

University of Memphis 

East Tennessee State University 

Winston-Salem State University 

Rollins College 

Washington University 

Claflin University 

George Mason University 

Southern Methodist University 

Florida International University 

St. Mary’s College of Maryland 

Boston College 

Massachusetts Institute of Technology 

Tulane University 

Calvin College 

Brandeis University 

University of North Carolina - Chapel Hill 

DePaul University 

Community College of Philadelphia 

Mount Holyoke College 

University of Nebraska - Lincoln 

Old Dominion University 

University of Minnesota - Twin Cities 

Rutgers University - Newark 

Ohio State University 

University of Virginia 

University of California - Davis 

Michigan State University 

Ursinus College 

University of Wyoming 

Vanderbilt University 

Fort Valley State University 
St. Petersburg College 

Southeastern Louisiana University 

Canisius College 
University of Texas - San Antonio 

Mesa Community College 

University of Arkansas 

Contra Costa College 

University of Hartford 



44 African 

45 African 

46 African 

47 African 

48 African 

49 African 

50 African 

51 African 

52 African 

53 African 

54 African 

55 African 

56 African 

57 African 

58 African 

59 African 

60 African 

61 African 

62 African 

63 African 

64 African 

65 African 

66 African 

67 African 

68 African 

69 African 

70 African 

71 African 

72 African 

73 African 

74 African 

75 African 

76 African 

77 African 

78 African 

79 African 

80 African 

81 African 

82 African 

83 African 

84 African 

85 African 

86 African 

African American Studies 

African American Studies 

African American Studies 

African American Studies 

African American Studies 

African American Studies 

African American Studies 

African American Studies 

African American Studies 

African American Studies 

African American Studies 

African American Studies 

African Diaspora Studies 

African Diaspora Studies 

African Diaspora Studies 

C 

Program 

Program 

Program 

Program 

Program 

Program 

Program 

Program 

Program 

Program 

Program (previously African American Studies) 

specialization in Ethnic Studies 

& African Diaspora Studies minor 

& African Diaspora Studies Program 

& African Diaspora Studies Program 

& Afro-American Studies Department 

& Afro-American Studies Department 

& Black Diaspora Studies 

American & African Diaspora Studies option 

American & African Studies 

American & African Studies 

American & African Studies 

American & African Studies 

American & African Studies 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

(previously listed as African American studies) 

Department 

Department 

& African Studies Department 

& African Studies Institute 

& African Studies Program 

& African Studies Program 

& Africana Studies Program 

& Diaspora Studies 

& Diaspora Studies Program 

& Diaspora Studies track 

(Black) Studies 

Ethnic Studies minor 

Experience Program 

Literatures & Cultures Institute 

Studies 

Studies 

Studies 

Studies 
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52 
53 
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70 
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72 
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75 
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77 

78 
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88 

89 

9O 

91 

92 

93 

94 

95 

96 

97 

98 

99 

IO0 

101 

102 

103 

104 

105 

106 

107 

108 

109 

110 

111 

112 

113 

114 

115 

116 

117 

118 

119 

120 

121 

122 

123 

124 

125 

126 

127 

128 

129 

Connecticut 

Florida 

Georgia 
Georgia 
Illinois 

Illinois 

Illinois 

Illinois 

Illinois 

Illinois 

Indiana 

Massachusetts 

Minnesota 

New York 

New York 

New York 

New York 

South Carolina 

Texas 

Texas 

Utah 

Washington 

California 

California 

California 

Florida 

Georgia 
Georgia 

Illinois 

Indiana 

Massachusetts 

Massachusetts 

Missouri 

Montana 

North Carolina 

Tennessee 

California 

Maryland 

Alabama 

California 

Wisconsin 

South Carolina 

California 

A 

Wesleyan University 
University of Central Florida 

Atlanta Metropolitan College 

Valdosta State University 
Eastern Illinois University 

Western lllinois University 

Chicago State University 

Lake Forest College 

Olive-Harvey College 

Richland Community College 

Indiana University South Bend 

Boston University 

University of Minnesota - Morris 

CUNY - College of Staten Island 

CUNY - John Jay College of Criminal Justice 

CUNY - New York City College of Technology 

CUNY - York College 
University of South Carolina - Columbia 

University of Houston 

University of North Texas 

University of Utah 

Evergreen State College 

Los Angeles Mission College 

Southwestern College 

Fresno City College 

Valencia Community College 

Georgia Institute of Technology 

Georgia State University 
Bradley University 

Ball State University 

Hampshire College 

Springfield Technical Community College 

St. Louis Community College 

University of Montana - Missoula 

North Carolina Agricultural and Technical State Univ 

Waiters State Community College 

University of Southern California 

Anne Arundel Community College 
University of South Alabama 

University of California - Riverside 

University of Wisconsin at Whitewater 
University of South Carolina - Beaufort 

West Los Angeles College 



87 African American Studies 

88 African American Studies 

89 African American Studies 

90 African American Studies 

91 African American Studies 

92 African American Studies 

93 African American Studies 

94 African American Studies 

95 African American Studies 

96 African American Studies 

97 African American Studies 

98 African American Studies 

99 African American Studies 

100 African American Studies 

101 African American Studies 

102 African American Studies 

103 African American Studies 

104 African American Studies 

105 African American Studies 

106 African American Studies 

107 African American Studies 

108 African American Studies 

109 African American Studies 

110 African American Studies 

111 African American Studies 

112 African American Studies 

113 African American Studies 

114 African American Studies 

115 African American Studies 

116 African American Studies 

117 African American Studies 

118 African American Studies 

119 African American Studies 

120 African American Studies 

121 African American Studies 

122 African American Studies 

123 African American Studies 

124 African American Studies 

125 African American Studies 

126 African American Studies 

127 African American Studies 

128 African American Studies 

129 African American Studies 
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97 
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109 
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115 

116 

117 
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130 Alabama 

131 Indiana 

:132 Kentucky 

133 Virginia 

:134 New Jersey 

135 California 

:136 Oklahoma 

:137 ]New York 

:138 Massachusetts 

:139 New York 

:140 Pennsylvania 

:14:1 Ohio 

:142 California 

:143 California 

:144 Connecticut 

:145 Georgia 

:146 Georgia 
:147 Illinois 

:148 Illinois 

:149 Illinois 

:150 Michigan 

:15:1 New York 
:152 North Carolina 

:153 Ohio 

:154 Ohio 

:155 Pennsylvania 

:156 Virginia 

:157 California 

:158 California 

:159 Illinois 

:160 Mississippi 

:16:1 New Jersey 

:162 California 

:163 California 

:164 Maryland 

:165 California 

:166 Massachusetts 

:167 Connecticut 
:168 California 

:169 Washington 

:170 New York 

:17:1 Maryland 

:172 California 

A B 
Talladega College 

Purdue University 

University of Kentucky 

Northern Virginia Community College 

Princeton University 

University of California - Los Angeles 

University of Tulsa 

Wells College 
Bard College at Simon’s Flock 

Empire State College 
West Chester University of Pennsylvania 

Case Western Reserve University 

Loyola Marymount University 

University of California - Berkeley 

Yale University 

Emory University 

Morehouse College 
Northwestern University 

University of Illinois - Chicago 

University of Illinois - UrbanaatChampaign 

Eastern Michigan University 

Syracuse University 
Guilford College 

Oberlin College 

Ohio University 

Temple University 

Virginia Commonwealth University 

San Jose State University 

East Los Angeles College 

University of Illinois- Springfield 

University of Mississippi 

The College of New Jersey 

City College of San Francisco 

University of San Francisco 

University of Maryland - College Park 

Merritt College 

Northeastern University 

Manchester Community College 
Sacramento City College 

Shoreline Community College 

Columbia University 
Morgan State University 

Pepperdine University 



130 African American Studies 

131 African American Studies 

132 African American Studies 

133 African American Studies 

134 African American Studies 

13_5 African American Studies 

136 African American Studies 

137 African American Studies 

138 African American Studies 

139 African American Studies 

140 African American Studies 

141 African American Studies 

142 African American Studies 

143 African American Studies 

144 African American Studies 

145 African American Studies 

146 African American Studies 

147 African American Studies 

148 African American Studies 

149 African American Studies 

150 African American Studies 

151 African American Studies 

152 African American Studies 

153 African American Studies 

154 African American Studies 

155 African American Studies 

156 African American Studies 

157 African American Studies 

158 African American Studies 

159 African American Studies 

160 African American Studies 

161 African American Studies 

162 African American Studies 

163 African American Studies 

164 African American Studies 

16_5 African American Studies 

166 African American Studies 

167 African American Studies 

168 African American Studies 

169 African American Studies 

170 African American Studies 

171 African American Studies 

172 African American Studies 

C 

& Research Center 

& Research Program 

Career Studies Certificate 

Center 

Center 

certificate 

concentration 

concentration 

concentration (in Cultural Studies) 

concentration in Ethnic Studies Program 

concentration in Ethnic Studies Program 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department; 

emphasis 

emphasis in 

in American 

Institute 

M.A. 

minor 

see also African American Institute 

Ethnic Studies 

Ethnic Studies 



D 

130 

131 

132 

133 

134 

135 

136 

137 

138 

139 

140 

141 

142 

143 

144 

145 

146 

147 

148 

149 

150 

151 

152 

153 

154 

155 

156 

157 

158 

159 

160 

161 

162 

163 

164 

165 

166 

167 

168 

169 

170 

171 

172 



173 California 

174 Connecticut 

175 Illinois 

176 Kentucky 

177 Louisiana 

178 Maryland 

179 Maryland 

180 Massachusetts 

181 Massachusetts 

182 Michigan 

183 Michigan 

184 Minnesota 

185 Missouri 

186 Missouri 

187 New Jersey 

188 New York 

189 New York 

190 New York 

191 North Carolina 

192 Pennsylvania 

193 Pennsylvania 

194 South Carolina 

195 Vermont 

196 Virginia 

197 Washington 

198 Arkansas 

199 Connecticut 
200 Illinois 

201 Massachusetts 

202 New Jersey 

203 New York 
204 Ohio 

205 Pennsylvania 

206 Pennsylvania 

207 Alabama 

208 Texas 

209 Mississippi 

210 Virginia 

211 New York 

212 Pennsylvania 

213 California 

214 Maryland 

215 California 

A B 

California State Polytechnic University 

Trinity College 
Lewis University 

Kentucky State University 

Xavier University of Louisiana 

Coppin State University 

University of Maryland University College 

Curry College 

Western New England College 

Ferris State University 

Marygrove College 

Hamline University 

Missouri State University 

Lincoln University 

Ramapo College 

St. John Fisher College 

SUNY - Fredonia 

SUNY - Old Westbury 
University of North Carolina - Wilmington 

Mansfield University of Pennsylvania 

Penn State University - Abington 

Winthrop University 

Middlebury College 

Mary Baldwin College 

Western Washington University 

Arkansas State University - Jonesboro 

Western Connecticut State University 
Saint Xavier University 

Salem State University 

Montclair State University 

Onondaga Community College 
Mount Union College 

Chatham University 

Millersville University of Pennsylvania 
Alabama State University 

Texas Southern University 

Millsaps College 

Emory and Henry College 

College of St. Rose 
gucknell University 

El Camino College 

Prince George’s Community College 

University of California - Irvine 



173 African American Studies 

174 African American Studies 

17_5 African American Studies 

176 African American Studies 

177 African American Studies 

178 African American Studies 

179 African American Studies 

180 African American Studies 

181 African American Studies 

182 African American Studies 

183 African American Studies 

184 African American Studies 

18_5 African American Studies 

186 African American Studies 

187 African American Studies 

188 African American Studies 

189 African American Studies 

190 African American Studies 

191 African American Studies 

192 African American Studies 

193 African American Studies 

194 African American Studies 

195 African American Studies 

196 African American Studies 

197 African American Studies 

198 African American Studies 

199 African American Studies 

200 African American Studies 

201 African American Studies 

202 African American Studies 

203 African American Studies 

204 African American Studies 

205 African American Studies 

206 African American Studies 

207 African American Studies 

208 African American Studies 

209 African American Studies 

210 African American Studies 

211 African American Studies 

212 African American Studies 

213 African American Studies 

214 African American Studies 

21_5 African American Studies 

minor 

Minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

Minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

Minor 

minor 

minor 

minor emphasis 

minor in American Studies 

minor: see also Griot Institute for Africana Studies 

option 

option 

Program 



D 

173 

174 

17S 

176 

177 

178 

179 

180 

181 

182 

183 

184 

18S 

186 

187 

188 

189 

190 

191 

192 

193 

194 

195 

196 

197 

198 

199 

2OO 

201 

2O2 

2O3 

2O4 

205 

2O6 

2O7 

2O8 

2O9 

210 

211 

212 

213 

214 

215 



216 California 

217 Connecticut 

218 Florida 

219 Florida 

220 Florida 

221 Iowa 

222 Iowa 

223 Kentucky 

224 Maine 

225 Maryland 

226 Maryland 

227 Maryland 

228 Michigan 

229 Mississippi 

230 Missouri 

231 New Jersey 

232 New Jersey 

233 New York 

234 North Carolina 

235 Tennessee 

236 Tennessee 

237 Tennessee 

238 Texas 

239 Washington 

240 Maine 

241 Ohio 

242 Virginia 

243 Alabama 

244 Alabama 

245 New York 

246 South Carolina 

247 California 

248 California 

249 Ohio 

250 Texas 

251 Ohio 

252 Florida 

253 New York 

254 New York 

255 New York 

256 Iowa 

257 Massachusetts 

258 New York 

A B 

Laney College 

Central Connecticut State University 

Florida AandM 

Florida State University 

University of Florida 

Coe College 

University of Iowa 

Western Kentucky University 

Bates College 

Frostburg State University 

Hood College 

Towson University 

University of Detroit Mercy 

Mississippi State University 

Saint Louis University 

Rowan University 

Rutgers University - Camden 

Monroe Community College 
University of North Carolina - Greensboro 

Middle Tennessee State University 

Austin Peay State University 

Rhodes College 

University of Texas - El Paso 

University of Puget Sound 

Colby College 

Sinclair Community College 

Washington and Lee University 
University of Alabama 

University of Alabama at Birmingham 

St. Lawrence University 
Coker College 

Los Angeles City College 

Pasadena City College 

Capital University 

Richland College 

Kenyon College 

Nova Southeastern University 

Ithaca College 

Marist College 

Manhattanville College 
Central College 

Wheaton College 

Adelphi University 



216 African 

217 African 

218 African 

219 African 

220 African 

221 African 

222 African 

223 African 

224 African 

225 African 

226 African 

227 African 

228 African 

229 African 

230 African 

231 African 

232 African 

233 African 

234 African 

235 African 

236 African 

237 African 

238 African 

239 African 

240 African 

241 African 

242 African 

243 African 

244 African 

245 African 

246 African 

247 African 

248 African 

249 African 

250 African 

251 African 

252 African 

253 African 

254 African 

C 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

American 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

Studies program 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

Studies program 

Studies Program 

Studies Program 

Studies Program 

Studies Program 

American Studies Program 

American Studies specialization 

American Studies within American Cultures 

American Studies; see also "what can I do with this major" 

American/African Studies minor via the History Dept 

American/Black Studies 

Diaspora Studies 

Diaspora Studies Minor 

Diaspora Studies minor 

Diaspora Studies minor 

255 African Studies 

256 African Studies track in International Studies (part focus on African American experience) 

257 African, African American, Diaspora Studies 

258 African, Black, & Caribbean Studies minor 



D 
216 

217 
218 
219 
220 
221 
222 
223 
224 176 
225 
226 
227 
228 
229 
230 
231 
232 

233 
234 
235 
236 
237 
238 
239 
240 
241 
242 
243 
244 

245 
246 
247 
248 
249 
250 168 
251 
252 

253 

254 

255 
256 
257 

258 



2[59 Kentucky 

260 South Carolina 

261 Arkansas 

262 Missouri 

263 Minnesota 

264 New York 

265 North Carolina 

266 Pennsylvania 

267 California 

268 Washington 

269 New York 

270 New York 

271 New York 

272 Rhode island 

273 North Carolina 

274 New Jersey 

275 California 

276 Connecticut 
277 Florida 

278 Georgia 
279 Georgia 

280 Georgia 

281 Georgia 
282 indiana 

283 iowa 

284 Massachusetts 

285 Massachusetts 

286 New Jersey 

287 New York 

288 New York 

289 New York 

290 New York 

291 New York 

292 New York 

293 New York 

294 Pennsylvania 

295 Pennsylvania 

296 Pennsylvania 

297 V~isconsin 

298 Oklahoma 

299 New York 

300 Ohio 

301 New York 

A 

Eastern Kentucky University 

Wofford College 

University of Central Arkansas 

Truman State University 

Carleton College 

SUNY - Oswego 

Elon University 

Haverford College 

California State University - Fresno 

Central Washington University 

Colgate University 

SUNY - Oneonta 

CUNY - Hunter College 
Bryant University 

St. Augustine’s College 

Essex County College 

Claremont Graduate University 

Connecticut College 
University of South Florida 

Agnes Scott College 

Savannah State University 

Mercer University 

University of West Georgia 
Indiana University-Purdue University Indianapolis 

Luther College 

Williams College 

Berklee College of Music 

Kean University 

Barnard College 

CUNY - Queens College 

New York University- 

Sarah La~vrence College 

SUNY - Albany 

SUNY - Binghamton 

SUNY - Stony Brook 
Lafayette College 

Dickinson College 

University of Pittsburgh - Titusville 

Marquette University 
Oklahoma State University - Stillwater 

Cornell University 
College of Wooster 

Hofstra University 



259 African/African American Studies 

260 African/African American Studies 

261 African/African American Studies 

262 African/African American Studies minor 

263 African/African American Studies Program 

264 African/African American Studies Program 

265 African/African American Studies Program 

266 Africana & African Studies 

267 Africana 

268 Africana 

269 Africana 

270 Africana 

271 Africana 

272 Africana 

273 Africana 

274 Africana 

275 Africana 

276 Africana 

277 Africana 

278 Africana 

279 Africana 

280 Africana 

281 Africana 

282 Africana 

283 Africana 

284 Africana 

285 Africana 

286 Africana 

287 Africana 

288 Africana 

289 Africana 

290 Africana 

291 Africana 

292 Africana 

293 Africana 

294 Africana 

295 Africana 

296 Africana 

297 Africana 

298 Africana 

299 Africana 

300 Africana 

301 Africana 

C 

& American Indian Studies Program 

& Black Studies Program 

& Latin American Studies Program 

& Latino Studies 

& Puerto Rican/Latino Studies 

/ Black Studies minor 

History concentration in History & Political Science 

Institute 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies & Development Center 

Studies & Research Center 

Studies (listed previously as Black Studies) 

Studies (search for "Africana") 



D 

259 

260 

26~ 

262 

263 

264 

265 

266 

267 

268 

269 

270 

27~ ~3 

272 

273 

274 

275 

276 

277 

278 

279 

28O 

28~ 

282 

283 

284 

285 

286 

287 

288 

289 

290 

29~ 

292 

293 

294 

295 

296 

297 

298 

299 

300 

30~ 



302 Maryland 

303 Missouri 

304 Pennsylvania 

30S New Jersey 

306 Missouri 

307 California 

308 Ohio 

309 New York 

320 California 

311 California 

312 Indiana 

313 Maryland 

314 Massachusetts 

315 Massachusetts 

316 Massachusetts 

317 Michigan 

318 Michigan 

319 New Jersey 

320 New York 

321 New York 

322 New York 

323 New York 

324 North Carolina 

325 North Carolina 

326 Pennsylvania 

327 Rhode Island 

328 Tennessee 

329 New York 

330 California 

331 California 

332 Arkansas 

333 California 

334 Maryland 

335 Maryland 

336 Massachusetts 

337 New York 

338 Ohio 

339 Ohio 

340 Pennsylvania 

341 South Carolina 

342 Tennessee 

343 Washington 

344 Wisconsin 

A 

Johns Hopkins University 

University of Central Missouri 

University of Pennsylvania 

Monmouth University 

University of Missouri at St. Louis 

California State University - Monterey Bay 

John Carroll University 

CU’NY - Graduate Center 
California State University - Dominguez Hills 

San Diego State University 

University of Notre Dame 

University of Maryland - Baltimore County 

Simmons College 

University of Massachusetts - Boston 

Wellesley College 

University of Michigan at Flint 

Wayne State University 

Rutgers University - New Brunswick 

CU’NY - Brooklyn College 

Hamilton College 

Union College 

Nassau Community College 
University of North Carolina - Asheville 

University of North Carolina - Charlotte 

University of Pittsburgh 

Brown University 

Tennessee State University 

SUNY - Cortland 

California State University - Long Beach 

San Francisco State University 

Southern Arkansas University 

California State University - Chico State 

Goucher College 

McDaniel College 

Bentley University 

SUNY - Plattsburgh 
Central State University 

University of Dayton 

Drexel University 

Presbyterian College 

University of Tennessee - Chattanooga 

Eastern Washington University 

University of Wisconsin at Oshkosh 



302 Africana Studies 

303 Africana Studies 

304 Africana Studies 

305 Africana Studies 

306 Africana Studies 

307 Africana Studies 

308 Africana Studies 

309 Africana Studies 

3:10 Africana Studies 

3:1:1 Africana Studies 

3:12 Africana Studies 

3:13 Africana Studies 

3:14 Africana Studies 

3:15 Africana Studies 

3:16 Africana Studies 

3:17 Africana Studies 

3:18 Africana Studies 

3:19 Africana Studies 

320 Africana Studies 

32:1 Africana Studies 

322 Africana Studies 

323 Africana Studies 

324 Africana Studies 

325 Africana Studies 

326 Africana Studies 

327 Africana Studies 

328 Africana Studies 

329 Africana Studies 

330 Africana Studies 

33:1 Africana Studies 

332 Africana Studies 

333 Africana Studies 

334 Africana Studies 

335 Africana Studies 

336 Africana Studies 

337 Africana Studies 

338 Africana Studies 

339 Africana Studies 

340 Africana Studies 

34:1 Africana Studies 

342 Africana Studies 

343 Africana Studies 

344 Africana Studies 

C 

Center 

Center 

Center 

certifiate program 

certificate 

concentration 

concentration 

concentration (previously African Diaspora in the Americas & the Carribean) 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

Department 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

(previously listed as African American Studies) 

(previously listed as Black Studies) 

(previously listed as Black Studies) 



D 
3O2 
3O3 
3O4 
3O5 
3O6 
3O7 
3O8 

3O9 
310 
311 
312 
313 
314 
315 
316 
317 
318 
319 

320 

321 

322 

323 
324 
325 
326 
327 
328 

329 
330 
331 
332 
333 
334 
335 
336 

337 
338 
339 
340 
341 
342 
343 

344 



345 

346 

347 

348 

349 

35O 

351 

352 

353 

354 

355 

356 

357 

358 

359 

36O 

361 

362 

363 

364 

365 

366 

367 

368 

369 

37O 

371 

372 

373 

374 

375 

376 

377 

378 

379 

38O 

381 

382 

383 

384 

385 

386 

387 

Virginia 

New York 

California 

Arizona 

California 

Colorado 

A 

Virginia State University 

St. John’s University 

Allan Hancock College 

University of Arizona 

De Anza College 

University of Northern Colorado 

District of Columbia George Washington University 

District of Columbia Georgetown University 

Florida University of Miami 

Florida Barry University 

Florida Stetson University 

Georgia Georgia College and State University 

Illinois Augustana College 

lllinois North Park University 

Maine Bowdoin College 

Massachusetts College of the Holy Cross 

Michigan Western Michigan University 

New Jersey Saint Peter’s College 

New Mexico University of New Mexico 

New York Bard College 

New York Hobart and William Smith Colleges 

New York SUNY - Potsdam 

New York Vassar College 

North Carolina North Carolina State University 

Ohio University of Toledo 

Ohio Youngstown State University 

Ohio Wittenberg University 

Pennsylvania Bryn Mawr College 

Pennsylvania Franklin and Marshall College 

Pennsylvania Gettysburg College 

Pennsylvania Villanova University 

Pennsylvania Lehigh University 

Pennsylvania Saint Joseph’s University 

Tennessee University of Tennessee - Knoxville 

Texas Texas AandM University 

Virginia Virginia Polytechnic Institute and State University 

West Virginia West Virginia University 

Alabama Auburn University 

New Jersey Seton Hall University 

New York Niagara University 

Virginia College of William and Mary 

North Carolina Davidson College 

North Carolina Bennett College 



345 Africana Studies 

346 Africana Studies 

347 Africana Studies 

348 Africana Studies 

349 Africana Studies 

350 Africana Studies 

351 Africana Studies 

352 Africana Studies 

353 Africana Studies 

354 Africana Studies 

355 Africana Studies 

356 Africana Studies 

357 Africana Studies 

358 Africana Studies 

359 Africana Studies 

360 Africana Studies 

361 Africana Studies 

362 Africana Studies 

363 Africana Studies 

364 Africana Studies 

365 Africana Studies 

366 Africana Studies 

367 Africana Studies 

368 Africana Studies 

369 Africana Studies 

370 Africana Studies 

371 Africana Studies 

372 Africana Studies 

373 Africana Studies 

374 Africana Studies 

375 Africana Studies 

376 Africana Studies 

377 Africana Studies 

378 Africana Studies 

379 Africana Studies 

380 Africana Studies 

381 Africana Studies 

382 Africana Studies 

383 Africana Studies 

384 Africana 

385 Africana 

386 Africana 

387 Africana 

C 

minor - Word Document description of the minor 

minor (search for "Africana") 

pathway to B.A. 

Program 

Program 

Program 

Program 

Program 

Program 

Program 

Program 

Program 

Program 

Program 

program 

Program 

Program 

Program 

Program 

Program 

Program 

program 

Program 

Program 

Program 

Program 

Program 

Program 

Program 

program 

Program 

Program 

Program 

Program 

Program 

Program 

Program 

Program 

Program (previously listed as Africana & Diaspora Studies) 

Studies Program (previously listed as Black Family Studies) 

Studies Program (previously listed as Black Studies) 

track in Ethnic Studies 

Womens Studies Program 



D 

345 

346 

347 

348 

349 

35O 

351 

352 

353 

354 

355 

356 

357 

358 

359 

36O 

361 

362 

363 

364 

365 

366 

367 

368 

369 

37O 

37~. 

372 

373 

374 

375 

376 

377 

378 

379 

38O 

38~. 

382 

383 

384 

385 

386 

387 



388 

389 

39O 

391 

392 

393 

394 

395 

396 

397 

398 

399 

4OO 

401 

4O2 

4O3 

4O4 

4O5 

4O6 

4O7 

4O8 

4O9 

410 

411 

412 

413 

414 

415 

416 

417 

418 

419 

42O 

421 

422 

423 

424 

425 

426 

427 

428 

429 

43O 

A B 
William Paterson University 

CU’NY Bronx Community- College 

University of Wisconsin at Milwaukee 

University of Michigan at Ann Arbor 

University of Washington 

New Jersey 

New York 

Wisconsin 

Michigan 

Washington 

District of Columbia Howard University 

Massachusetts University of Massachusetts - Amherst 

Massachusetts Smith College 

Wisconsin University of Wisconsin at Madison 

Kentucky Northern Kentucky University 

Nevada University of Nevada - Las Vegas 

California California State University - Fullerton 

Illinois Aurora University 

Washington Tacoma Community College 

Washington Green River Community College 

North Carolina Wake Forest University 

Washington North Seattle Community College 

California Ventura College 

Michigan Central Michigan University 

Oklahoma Willamette University 

Kentucky Kansas State University 

California Sonoma State University 

Minnesota St. Olaf College 

Minnesota Minneapolis Community and Technical College 

Florida Broward College 

Illinois Parkland College 

illinois Harold Washington College 

Illinois Kennedy-King College 

Illinois Malcolm X College 

Illinois Richard J. Daley College 

New York CU’NY - Baruch College 

Illinois Southern Illinois University - Carbondale 

Ohio Ashland University 

South Carolina Furman University 

Arkansas Philander Smith College 

New Mexico New Mexico State University 

California San Diego Mesa College 

California San Diego Miramar College 

Connecticut Fairfield University 

Illinois Knox College 

New York SUNY - New Paltz 

California Santa Barbara City College 

Mississippi University of Southern Mississippi 



C 

388 Africana World Studies 

389 Africana, Latino & Native American Studies option 

390 Africology Department 

391 Afroamerican & African Studies Center 

392 Afro-American Studies (previously listed as American Ethnic Studies) 

393 Afro-American Studies Department 

394 Afro-American Studies Department 

395 Afro-American Studies Department 

396 Afro-American Studies Department 

397 Afro-American Studies minor 

398 Afro-American Studies Program 

399 Afro-Ethnic Studies Department 

400 American Culture & Ethnic Studies Minor 

401 American Ethnic & Gender Studies Program 

402 American Ethnic & Minority Studies 

403 American Ethnic Studies 

404 American Ethnic Studies 

405 American Ethnic Studies (previously listed as African American Studies) 

406 American Ethnic Studies minor 

407 American Ethnic Studies minor 

408 American Ethnic Studies Program 

409 American Multicultural Studies 

410 American Racial & Multicultural Studies 

411 Area, Cultural & Ethnic Studies 

412 Associate in Arts Degreen in African American Studies 

413 Associate of Arts concentration in African American Studies (search for "African American") 

414 Associate of Arts concentration in Afro-American Studies (search for "Afro-American") 

415 Associate of Arts concentration in Afro-American Studies (search for "Afro-American") 

416 Associate of Arts concentration in Afro-American Studies (search for "Afro-American") 

417 Associate of Arts concentration in Afro-American Studies (search for "Afro-American") 

418 Black & Hispanic Studies 

419 Black American Studies 

420 Black Church Studies Seminary doctorate 

421 Black Cultures in the Americas Program 

422 Black 

423 Black 

424 Black 

425 Black 

426 Black 

427 Black 

428 Black 

429 Black 

430 Black 

Family Studies minor; search for "Black Family" 

Programs 

Studies 

Studies 

Studies 

Studies 

Studies 

Studies Associates of Arts degreen in Ethnic Studies 

Studies Center 



D 

388 

389 

39O 

391 

392 

393 

394 

395 

396 

397 

398 

399 

4OO 

401 

4O2 

4O3 

4O4 

4O5 

4O6 

4O7 

4O8 

4O9 

410 

411 

412 

413 

414 

415 

416 

417 

418 

419 

42O 

421 

422 

423 

424 

425 

426 

427 

428 

429 

43O 



431 California 

432 Massachusetts 

433 Nebraska 

434 Oklahoma 

43S California 

436 California 

437 California 

438 California 

439 Connecticut 

440 Delaware 

441 Michigan 

442 Missouri 

443 New York 

444 North Carolina 

445 Pennsylvania 

446 Rhode Island 

447 Virginia 

448 California 

449 Pennsylvania 

450 California 

451 Illinois 

452 Indiana 

453 Massachusetts 

454 Missouri 

455 Nebraska 

456 New York 

457 Ohio 

458 Ohio 

459 Ohio 

460 Pennsylvania 

461 New York 

462 New York 

463 Illinois 

464 lllinois 

465 Ohio 

466 Ohio 

467 Georgia 

468 Illinois 

469 lllinois 

470 Colorado 

471 Indiana 

472 Washington 

473 Minnesota 

A B 

University of California - Santa Barbara 

Amherst College 

University of Nebraska - Omaha 

Portland State University 

Claremont McKenna College 

Pitzer College 

Pomona College 

Scripps College 

University of New Haven 
Delaware State University 

Saginaw Valley State University 

University of Missouri - Kansas City 

Daemen College 

Appalachian State University 

Allegheny College 

Providence College 

Randolph-Macon College 

California State University - Bakersfield 

Lincoln University 

San Diego City College 

Southern lllinois University - Edwardsville 

DePauw University 

Suffolk University 

University of Missouri 

Creighton University 

CUNY - City College 
Cleveland State University 

Denison University 

Otterbein College 

Swarthmore College 

CUNY - Hostos Community College 

SUNY - Geneseo 
Loyola University Chicago 

Columbia College Chicago 

Miami University 

Ohio Wesleyan University 

Georgia Southern University 
Northern Illinois University 

The Chicago School of Professional Psychology 

University of Denver 
Indiana University East 

Washington State University- Pullman 

St. Catherine University 



431 Black Studies 

432 Black Studies 

433 Black Studies 

434 Black Studies 

435 Black Studies 

436 Black Studies 

437 Black Studies 

438 Black Studies 

439 Black Studies 

440 Black Studies 

441 Black Studies 

442 Black Studies 

443 Black Studies 

444 Black Studies 

445 Black Studies 

446 Black Studies 

447 Black Studies 

448 Black Studies 

449 Black Studies 

450 Black Studies 

451 Black Studies 

452 Black Studies 

453 Black Studies 

454 Black Studies 

455 Black Studies 

456 Black Studies 

457 Black Studies 

458 Black 

459 Black 

460 Black 

461 Black 

462 Black 

463 Black 

Department 

Department 

Department 

Department 

Intercollegiate Department 

Intercollegiate Department 

Intercollegiate Department 

Intercollegiate Department 

Minor 

minor 

minor 

Minor 

Minor 

minor 

minor 

minor 

minor 

minor (search for "Black Studies"l 

minor (search for "Black Studies") 

Pro~;ram 

Proi~ram 

Program 

Proi~ram 

Program 

Proi~ram 

Program 

Program 

Studies Proi~ram 

Studies Program 

Studies Proi~ram 

Studies Unit- Humanities 

Studies/Africana Studies 

World Studies 

464 Black World Studies minor 

465 Black World Studies Program 

466 Black World Studies Proi~ram 

467 Center for Africana Studies 

468 Center for Black Studies 

469 Center for Multicultural & Diversity Studies 

470 Center for Multicultural Excellence 

471 Certificate in American Ethnic & Minority Studies 

472 Comparative Ethnic Studies 

473 Critical Studies of Race/Ethnicity 

C 



D 

431 

432 

433 

434 

435 

436 

437 

438 

439 

440 

44~. 

442 

443 

444 

445 

446 

447 

448 

449 

45O 

451 

452 

453 

454 

455 

456 

457 

458 

459 

46O 

461 

462 

463 

464 

465 

466 

467 

468 

469 

47O 

47~. 

472 

473 



474 indiana 

475 Delaware 

476 indiana 

477 Ohio 

478 Texas 

479 Washington 

480 Pennsylvania 

481 Kansas 

482 Massachusetts 

483 Wisconsin 

484 North Carolina 

485 New York 
486 Maryland 

487 Maryland 

488 California 

489 California 

490 California 

491 California 

492 California 

493 California 

494 California 

495 California 

496 California 

497 California 

498 Colorado 

499 Connecticut 

500 iowa 

501 Michigan 

502 Minnesota 

503 New York 

504 Oklahoma 

505 Oklahoma 

506 Oklahoma 

507 Washington 

508 Wisconsin 

5O9 Wisconsin 

5:[0 Kansas 

511 Florida 

5:[2 California 

513 California 

5:[4 California 

515 California 

516 California 

A 

Indiana University 

University of Delaware 

Indiana University Northwest 

Baldwin-Wallace College 

Texas State University at San Marcos 

Bellevue College 

Community College of Allegheny County 

Emporia State University 

Westfield State University 

Lakeland College 
Queen’s University 

Dominican College 
Salisbury University 

Montgomery College 

California Polytechnic State University 

Cosumnes River College 

Mendocino College 

Orange Coast College 

Santa Ana College 

University of California - San Diego 

Yuba College 

Chabot College 

College of Marin 

Cypress College 

Aims Community College 

Capital Community College 
Cornell College 

Albion College 

Metropolitan State University 

CU’NY - Borough of Manhattan Community College 
Oregon State University 

Lane Community College 

Lewis and Clark College 

Yakima Valley Community College 

University of Wisconsin at La Crosse 

University of Wisconsin at Platteville 
Fort Hays State University 

Florida Atlantic University 

Los Angeles Valley College 

Mills College 

University of San Diego 

Fullerton College 

Glendale College 



C 

474 Department of African American & African Diaspora Studies 

475 Department of Black American Studies (previously listed as African Studies) 

476 Department of Minority Studies - offers a B.A. in Afro-American Studies 

477 Diversity Studies minor 

478 Diversity Studies minor 

479 Ethnic & Cultural Studies 

480 Ethnic & Diversity Studies 

481 Ethnic & Gender Studies 

482 Ethnic & Gender Studies Department 

483 Ethnic & Gender Studies Program 

484 Ethnic & Minority Studies minor 

485 Ethnic Diversity Studies minor 

486 Ethnic Intercultural Studies minor (search for "Ethnic") 

487 Ethnic Social Studies certificate 

488 Ethnic Studies 

489 Ethnic Studies 

490 Ethnic Studies 

491 Ethnic Studies 

492 Ethnic Studies 

493 Ethnic Studies 

494 Ethnic Studies 

495 Ethnic Studies 

496 Ethnic Studies 

497 Ethnic Studies 

498 Ethnic Studies 

499 Ethnic Studies 

500 Ethnic Studies 

501 Ethnic Studies 

502 Ethnic Studies 

503 Ethnic Studies 

504 Ethnic Studies 

505 Ethnic Studies 

506 Ethnic Studies 

507 Ethnic Studies 

508 Ethnic Studies 

509 Ethnic Studies 

5:10 Ethnic Studies (search for "Ethnic Studies") 

511 Ethnic Studies Certificate 

5:12 Ethnic Studies Department 

513 Ethnic Studies Department 

5:14 Ethnic Studies Department 

515 Ethnic Studies Department 

5:16 Ethnic Studies Department 



D 

474 

475 

476 

477 

478 

479 

48O 

481 

482 

483 

484 

485 

486 

487 

488 

489 

49O 

491 

492 

493 

494 

495 

496 

497 

498 

499 

5OO 

501 

5O2 

5O3 

5O4 

5O5 

5O6 

5O7 

5O8 

5O9 

5~.0 

511 

5~.2 

513 

5~.4 

515 

51_6 



517 California 

518 Colorado 

519 Colorado 

520 Minnesota 

521 Oklahoma 

522 Wisconsin 

523 Hawaii 

524 California 

525 Utah 

526 Arkansas 

527 California 

528 California 

529 California 

530 Connecticut 

531 Illinois 

532 Indiana 

533 Indiana 

534 Indiana 

535 New York 

536 Oklahoma 

537 Pennsylvania 

538 Tennessee 

539 Texas 

540 Wisconsin 

541 Wisconsin 

542 Wisconsin 

543 Pennsylvania 

544 California 

545 Nevada 

546 Colorado 

547 Arizona 

548 California 

549 California 

550 California 

551 California 

552 California 

553 California 

554 California 

555 California 

556 California 

557 California 

558 Kentucky 

559 Michigan 

A B 

Monterey Peninsula College 

University of Colorado - Boulder 

University of Colorado - Denver 
St. Cloud State University 

University of Oregon 

University of Wisconsin at Parkside 
University of Hawaii at Manoa 

California State University - East Bay 

Weber State University 

University of Arkansas - Little Rock 

University of La Verne 

Azusa Pacific University 

California Lutheran University 

Southern Connecticut State University 
McKendree University 

Valparaiso University 

Purdue University Calumet 

Purdue University North Central 

Hartwick College 
Northeastern State University 

Shippensburg University of Pennsylvania 

Milligan College 

University of Houston at Downtown 

Edgewood College 

Lawrence University 

University of Wisconsin at River Falls 
gloomsburg University of Pennsylvania 

Westmont College 

Nevada State College 

Colorado State University - Fort Collins 
Northern Arizona University 

California State University - San Bernardino 

California State University - San Marcos 

California State University - Stanislaus 

Humboldt State University 

Solano College 

University of the Pacific 

College of San Mateo 

Santa Clara University 

St. Mary’s College of California 

Woodland College 

Wichita State University 

Hope College 



517 Ethnic Studies 

518 Ethnic Studies 

519 Ethnic Studies 

520 Ethnic Studies 

521 Ethnic Studies 

522 Ethnic Studies 

523 Ethnic Studies 

524 Ethnic Studies 

525 Ethnic Studies 

526 Ethnic Studies 

527 Ethnic Studies 

528 Ethnic Studies 

529 Ethnic Studies 

530 Ethnic Studies 

531 Ethnic Studies 

532 Ethnic Studies 

533 Ethnic Studies 

534 Ethnic Studies 

535 Ethnic Studies 

536 Ethnic Studies 

537 Ethnic Studies 

538 Ethnic Studies 

539 Ethnic Studies 

540 Ethnic Studies 

541 Ethnic Studies 

542 Ethnic Studies 

C 

Department 

Department 

Department 

Department 

Department 

Department 

Department. Also 

Department; see also African American Studies minor 

emphasis 

minor 

minor 

minor 

minor 

Minor 

minor 

minor 

Minor 

Minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

minor 

543 Ethnic Studies minor 

544 Ethnic Studies minor (search for "Ethnic Studies") 

545 ~ search for "Ethnic Studies" 

546 Ethnic Studies minor with a focus on the African American experience 

547 Ethnic Studies Program 

548 Ethnic Studies Program 

549 Ethnic Studies Program 

550 Ethnic Studies Program 

551 Ethnic Studies Program 

552 Ethnic Studies Program 

553 Ethnic Studies Program 

554 Ethnic Studies Program 

555 Ethnic Studies Program 

556 Ethnic Studies Program 

557 Ethnic Studies Program 

558 Ethnic Studies Program 

559 Ethnic Studies Program 



D 
517 

518 

519 
520 
521 

522 
523 
524 
525 
526 
527 
528 
529 

530 
531 
532 
533 
534 

535 
536 
537 
538 
539 

540 

541 

542 
543 
544 
545 

546 
547 
548 
549 
550 
551 
552 
553 
554 
555 
556 
557 
558 
559 



560 Nebraska 

561 Nevada 

562 Texas 

563 Massachusetts 

564 Illinois 

565 California 

566 New York 

567 California 

568 12onnecticut 

569 Georgia 

570 Vermont 

571 lllinois 

572 New York 

573 Pennsylvania 

574 Louisiana 

575 Massachusetts 

576 Ohio 

577 Arizona 

578 Florida 

579 Florida 

580 New York 

581 Indiana 

582 Kentucky 

583 New York 

584 New York 

585 California 

586 New Jersey 

587 Pennsylvania 

588 Texas 

589 Kentucky 

590 Washington 

A 

University of Nebraska - Kearney 

University of Nevada - Reno 

University of North Texas 

Bridgewater State University 

lllinois State University 

Oxnard College 

SUNY - Purchase 
Riverside College 

University of Connecticut 

University of Georgia 
Burlington College 

Elmhurst College 

CUNY - Medgar Evers College 
Albright College 

University of New Orleans 

Emmanuel College 

Marietta College 

Prescott College 

University of North Florida 

University of West Florida 

Rochester Institute of Technology 
Wabash College 

Kentucky Wesleyan College 

Siena College 

Nazareth College 
Palomar College 

Rider University 

Kutztown University of Pennsylvania 

University of Texas of the Permian Basin 

Murray State University 

Seattle Pacific University 

591 District of Columbia American University 

592 California California State University - Sacramento 

593 Ohio University of Akron 

594 Kentucky University of Louisville 

595 Ohio Kent State University 

596 California California State University - Los Angeles 

597 California California State University - Northridge 

598 New Jersey Drew University 

599 Pennsylvania Indiana University of Pennsylvania 

600 South Carolina Clemson University 

601 Minnesota Augsburg College 

602 Massachusetts Clark University 



C 

560 Ethnic Studies Program 

561 Ethnic Studies Program 

562 Ethnic Studies Program 

563 Ethnic Studies Program; also see African Studies Program 

564 Ethnic Studiesincludes a minor in African American Studies 

565 Ethnic/Chicano Studies 

566 Global Black Studies program 

567 History, Philosophy, Humanities, & Ethnic Studies Department 

568 Institute for African American Studies 

569 Institute for African American Studies 

570 Inter-American Studies 

571 Intercultural Studies focus on African American Studies (search for "African American") 

572 Interdisciplinary Studies 

573 Latin American & Caribbean Studies 

574 Latin American & Caribbean Studies (search for "Latin American") 

575 Latin American Studies minor 

576 Latin American Studies Program 

577 Master of Arts Program with an emphasis on African American Studies 

578 Minor in Africa Diaspora/African American Studies 

579 Minor in Africana Studies; ALSO see Sociology minor in Africana Studies 

580 Minority Relations in the United States concentration 

581 Multicultural American Studies concentration 

582 Multicultural Studies 

583 Multicultural Studies 

584 Multicultural Studies 

585 Multicultural Studies 

586 Multicultural Studies 

(search for "Multicultural") 

Department 

minor 

587 Multicultural Studies minor 

588 Multicultural Studies minor 

589 M~r Studies concentration 

590 Multi-Ethnic Programs 

591 Multi-Ethnic Studies Program 

592 Pan African Studies Department 

593 Pan African Studies Program; see also Pan African Center for Community Studies 

594 Pan-African Studies Department 

Department 

Studies Department 

Studies Department 

Studies Program 

Studies Program 

Program (previously listed as African American Studies) 

595 Pan-African Studies 

596 Pan-African 

597 Pan-African 

598 Pan-African 

599 Pan-African 

600 Pan-African Studies 

601 Pan-Afrikan Center 

602 Race & Ethnic Relations concentration 



D 
560 
561 
562 
563 
564 
565 

566 
567 

568 

569 
570 
571 

572 
573 
574 
575 
576 
577 
578 
579 

580 
581 
582 

583 

584 
585 
586 
587 
588 
589 
590 
591 
592 
593 
594 
595 
596 
597 
598 
599 
600 
601 
602 



6O3 

6O4 

6O5 

6O6 

6O7 

6O8 

6O9 

610 

611 

612 

California 

Colorado 

Washington 

North Carolina 

Illinois 

Georgia 
Illinois 

Vermont 

Minnesota 

Colorado 

A 

University of Redlands 

Colorado College 

Whitman College 

Salem College 

Roosevelt University 

Spelman College 
University of Chicago 

University of Vermont 

Crown College 

University of Colorado - Colorado Springs 



603 Race & Ethnic Studies 

604 Race & Ethnic Studies Program 

605 Race & Ethnic Studies Program 

606 Race & Ethnicity Studies Program 

607 St. Clair Drake Center for African & African American Studies 

608 The African Diaspora & The World Program 

609 The Committee on African & African American Studies 

6:10 U.S. Ethnic Studies Program 

611 Urban Studies 

612 Women’s & Ethnic Studies Program 



D 

6O3 

6O4 

6O5 

6O6 

6O7 

6O8 

6O9 

610 

611 

612 



Cell: A390 

Comment: hallpa: 



A 

:~ Program/Degree Name 

2 African American Studies 

3 Africana Studies 

4 Ethnic Studies 

5 African & African American Studies 

6 Black Studies 

7 Afro-American Studies 

8 African American & African Studies 

9 Pan-African Studies 

10 Multicultural Studies 

12 African/African American Studies 

12 American Ethnic Studies 

13 African & African Diaspora Studies 

14 Race & Ethnic Studies 

15 African American & Diaspora Studies 

16 African Diaspora Studies 

17 Black World Studies 

18 African American & African Diaspora Studies 

19 Africana & Puerto Rican/Latino/Latin American Studies Program 

20 African & Afro-American Studies 

22 Black American Studies 

22 Diversity Studies minor 

23 Ethnic & Diversity Studies 

24 Latin American & Caribbean Studies 

25 Latin American Studies 

26 Multi-Ethnic Studies 

27 Africa in the New World Program 

28 African American & Africana Studies 

29 African & Black Diaspora Studies 

30 African American Ethnic Studies 

32 African American Experience Program 

32 African American Literatures & Cultures Institute 

33 African Studies 

34 African, Black, & Caribbean Studies minor 

35 Africana & African Studies 

36 Africana & American Indian Studies 

37 Africana & Black Studies 

38 Africana / Black Studies minor 

39 Africana History concentration in History & Political Science 

40 Africana track in Ethnic Studies 

42 Africana Womens Studies Program 

42 Africana World Studies 

43 Africana, Latino & Native American Studies option 

44 Africology Department 

B 

Number 

172 

115 

79 

52 

4O 

15 

10 

10 

9 

7 

7 

6 

5 

4 

4 

4 

3 

3 

2 

2 

2 

2 

2 

2 

2 



A 

45 Afroamerican & African Studies 

46 Afro-Ethnic Studies 

47 American Culture & Ethnic Studies Minor 

48 American Ethnic & Gender Studies 

49 American Multicultural Studies 

50 American Racial & Multicultural Studies 

51 Area, Cultural & Ethnic Studies 

52 Black & Hispanic Studies 

53 Black Church Studies Seminary doctorate 

54 Black Cultures in the Americas Program 

55 Black Family Studies minor 

56 Black Programs 

57 Black Studies/Africana Studies 

58 Multicultural & Diversity Studies 

59 Multicultural Excellence 

60 American Ethnic & Minority Studies 

61 Comparative Ethnic Studies 

62 Critical Studies of Race/Ethnicity 

63 Ethnic & Cultural Studies 

64 Ethnic & Gender Studies 

65 Ethnic & Minority Studies 

66 Ethnic Intercultural Studies minor (search for "Ethnic") 

67 Ethnic Social Studies 

68 Ethnic/Chicano Studies 

69 Global Black Studies program 

70 History, Philosophy, Humanities, & Ethnic Studies 

71 Inter-American Studies 

72 Intercultural Studies 

73 Interdisciplinary Studies 

74 Africa Diaspora/African American Studies 

75 Minority Relations in the United States concentration 

76 Women’s & Ethnic Studies 

77 Urban Studies 

78 The African Diaspora & The World Program 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 



Sent: 

To: 

Subject: 

Nzongola-Ntalaja, Georges <nzongola@email.unc.edu> 

Monday, November 28, 2011 5:44 PM 

SaNe, Eunice N <eunice@emml.unc.edtr’~; Seck, Mamara~ne <m~ck@email.unc.edu>; Mutima, Sinamenye A ~smutima@email.unc.edu> 

FW: op-ed on DRC elections tbr A1 J~eera 

It seems like the mail I sent this afternoon did not have the attachment in it, for some reasons I don’t understand. Anyway, please find the link to the article belo~v. 
Georges 

Georges Nzongola-Ntalaj a 
Professor of African Studies 
Department of African and Afro-American Studies 
Universit5’ of North Carolina at Chapel Hill 
201 Battle Hall, Campus Box 3395 
Chapel Hill, NC 27599-3395 
USA 
Tel.. +1 919 599 9839 

From: Sam Eollier [Sam.Bollier@aljazeera.net] 
Sent: Sunday, November 27, 2011 8:30 AM 
To: Nzongola-B,-talaja, Georges 
Su~iect: RE: op-ed on DRC elections for A1 Jazeera 

Georges, 

Here is a link tu yuur article: http://wv, as,.aliazeeracon~,indepth/upinion/2011/11 ,’2011112610948222355 html 

If you send me yuur bank account #, ruuting ��, and branch address, we will start the payment process; I apulogize again if it takes a while tu get paid. 

-Sam 

..... Original Message ..... 
Frum: Nzungula-Ntalaja, Georges [mailto:nzon~ola(@emaihunc.edu] 
Sent: Saturday, November 26, 2011 1:45 ./YM 
To: Sam Bollier 
Subject: RE: op-ed un DRC elections 12~r AI Jazeera 

]~)ear Sam, 

As we agreed, attached please :find my article on the I)RC electiuns 
Best regards, 

Georges 

Georges Nzongula-Ntalaj a 
Professor ufAfrican Studies 
Department uf African and Afru-American Studies Umversity uf North Carulina at Chapel Hill 
201 Battle Hall, Campus Box 3395 
Chapel Hill, NC 27599-3395 
USA 
Tel.. +1 919 599 9839 

From: Sam Bollier [Sam.Bollier@aljazeera.net] 
Sent: Wednesday, November 16, 2011 3:42 AM 
To: Nzongola-Ntalaja, Georges 
Subject: RE: op-ed on DRC elections for A1 Jazecra 

Great[ 

As for payment: we send a spreadsheet to our finance departraent at the end of each month, and the?" then take up to 6 weeks to process the payment. So it could take a while - I hope this is 
not a problem. 

-Sam 

..... Original Message ..... 
From: Nzongola-Ntalaja, Georges [mailto:nzongola(d},,emaihunc.edu] 
Sent: Tuesday, November 15, 2011 11:43 PM 
To: Sam Bollier 
Subject: RE: op-ed on DRC elections for A1 Jazeera 

OK. It will be done. 

Georges Nzongola-Ntalaja 
Professor of African Studies 
Department of African and Afro-American Studies University- of North Carolina at Chapel Hill 
201 Battle Hall, Campus Box 3395 
Chapel Hill, N(? 27599-3395 
USA 
Tel.. +1 919 599 9839 

From: Sam Bollier [Sam Bollier@aljazeera net] 
Sent: Tuesday, November 15, 2011 3:34 P\{ 
To: Nzungola-Ntalaja, Georges 
Subject: RE: op-ed on DRC elections for A1 Jazeera 

The election is on November 27, so ideally a few days before then - say, November 25? 



-Sam 

From: Nzongola-Ntalaja, Georges [nzungula@email.unc.edu] 
Sent: Tuesday, November 15, 2011 6:17 PM 
Tu: Sam Bullier 
Cc: Nasir Yousafzai Khan 
Subject: RE: op-ed un DRC elections fi~r AI Jazeera 

I will be happy tu *vrite When du yuu like tu have the piece? 
Georges 

Oeurges Nzongola-Ntalaja 
Professor of African Studies 
Department of African and Afro-Funerican Studies Universib- of Nurth Carolina at Chapel Hill 
201 Battle Hall, Campus Box 3395 
Chapel Hill, NC 27599-3395 
USA 
Tel.. +1 919 599 9839 

From: Sam Bollier [Sam.Bollier@aljazeera.net] 
Sent: Tuesday, November 15, 2011 3:58 AM 
To: Nzongola-Ntalaja, Oeorges 
Cc: Nasir Yousafzai Khan 
Subject: op-ed on DRC elections for A1 Jazeera 

Hi Professor Nzongola-Ntalaja, 

I xvork for the A1 Jazeera English website, and I xvas wondering if you had any interest in writing an opinion editorial for A1 Jazecra English’s Opinion page (see 
httt~://en~lish.aliazeera.net/indel)th/ol~inion/) on the significance of the upcoming elections in the DRC and what it would mean for the region. 

Our op-eds generally run from 1,000-1,500 xvords. We have a pretty substantial readership - about half our readers are from North America - and xve also pay an honorariunx of $350 per 
article. 

Is this something you might be interested in’.’ We’re vet?~ flexible and are open to any suggestions you might have about this. We’re also in the midst of a xvebsite redesign and, when 
finished, our new site ~vill showcase our ~vriters in a more prominent fashion than now 

I’ve cc’ed the editor of A1 Jazeera’s Opinion section for reference purposes 

Let me kno~v what you think. 

-Sam Bollier 
A1 Jazeera English 

Notice: This email is intended only fbr the use of the individual or entity named above and may contain information that is confidential and privileged If you are not the intended recipient, 
you are hereby notified that an)’ dissemination, distribution or copying of this email is strictly prohibited. Opinions, conclusions and other information in this message that do not relate to 
the official business of our firm shall be understood as neither given nor endorsed by it. 

Notice: This email is intended only fbr the use of the individual or entity named above and may contain information that is confidential and privileged If you are not the intended recipient, 
you are hereby notified that an)’ dissemination, distribution or copying of this email is strictly prohibited. Opinions, conclusions and other information in this message that do not relate to 
the official business of our firm shall be understood as neither given nor endorsed by it. 

Notice: This email is intended only fbr the use of the individual or entity named above and may contain information that is confidential and privileged If you are not the intended recipient, 
you are hereby notified that an)’ dissemination, distribution or copying of this email is strictly prohibited. Opinions, conclusions and other information in this message that do not relate to 
the official business of our firm shall be understood as neither given nor endorsed by it. 

Notice: This email is intended only fbr the use of the individual or entity named above and may contain information that is confidential and privileged If you are not the intended recipient, 
you are hereby notified that an)’ dissemination, distribution or copying of this email is strictly prohibited. Opinions, conclusions and other information in this message that do not relate to 
the official business of our firm shall be understood as neither given nor endorsed by it. 



From: 

Sent: 

To: 

Subje~¢: 

~AAtadl: 

Buell, Agatlm <abuell@email.unc.edu> 

Tuesday, November 29, 2011 1:03 PM 

Department listserv ~at~alhm@list~rv.unc.edu> 

[afria£am] FW: Imap retirement 

Imap%20retiremen~20College%20Wide%20revised2.docx 

From: McHale, James 
Sent: Monday, November 2B, 20:IA. 9:23 AM 
To: Buell, Agatha; Clemmons, Jason; Fulenwider, C. Lindsay; Gautier, Janet E; Gore, Travis; Harris, Lori; Landstrom, Susan B; Woytowich, Mary C 

Subject: Imap retirement 
I know you guys keep getting these from ITS, but here is something that we at OASIS worked up to send to all your users in your departments. This attached 

document has all the information they should need regarding how to find their email quota and how to move their mail if they need. Sorry there are so many of 

these, but this is the big one from us. The old mail server goes away in less than two months, and we don’t want anyone losing mail. Better safe than sorry. So if 

you could send this out, it would be greatly appreciated. Let me know if you have any questions. Take care. 

James McHale, OASIS 

Tech Support Analyst 

(919) 90J~-0883 

You axe currently subscribed to atiialRm as: eunice,~;,email.tmc.e&~. 

To unsubscribe click here: http:/,,’lists.unc.edu/u?id=32361608.e87a91 a5832319540e 156ada770a798d&n=:T&l =atiiafam&o=:30372690 

(It may be uecessau to cut aud paste the above URL if the line is broken) 

or send a blank ema~l to leave-30372690-32361608.e87a91 a5832319540el 56ada770a798d:&)listserv .unc.edu 



To the Faculty and Staff of the College of Arts and Sciences, 

If you still use the old email server (IMAP) to store emails, but have not moved those emails to the new Exchange system 

or discarded them, please read this communication as action will need to be taken before December 31st, 2011. If you 

have already migrated your old email or you don’t need those old email files any longer, please click on the following 

link http://my.ad.unc.edu/ImapDeprovision.aspx so you can retire your old email storage. 

As you are aware, the University will be retiring the old imap.unc.edu mail server on December 31St, 2011. For a 

variety of reasons, many people have continued to use the IMAP server to store old emails, and if you are doing this 

now, you will need to decide soon whether to move those emails elsewhere or allow them to be archived, making them 

no longer accessible. If you are a Mac or Linux user and require hands-on assistance, please submit a ticket to OASIS at: 

https://www.unc.edu/ar-bin/websub/index.pl 

If you wish to move your old email, there are essentially two options: 1) You can either move them into Exchange 

directly if you have sufficient space in your Exchange account to accommodate everything, or 2) you can save those 

emails into a personal folder. 

How do I move my old email directly into my Exchange account? 

Step 1. Check available space here: https://my.ad.unc.edu/Migrator.aspx= 

Step 2. If sufficient space is available in your Exchange account, use migrator tool, found here: 

https://my.ad.unc.edu/Migrator.aspx; if not decide whether to purchase additional space at $20/yr (for 5 additional GB) 

or to save old email to a personal folder. Instructions for purchasing additional space are found here: 

httD://hel~.unc.edu/CCM3_025576 

How do I move my old email onto per-sonal folders in Outlook? 

To add your IMAP folders to outlook in order to copy the data follow these instructions, http://help.unc.edu/96 

You can configure personal folders using Microsoft Outlook by following these instructions. This does not cost money 

but does have some limitations. Email stored in your Personal Folders (otherwise known as a PST file) will only be 

accessible from the computer on which outlook configured the file and will not be accessible on the web at 

outlook.unc.edu. We are providing instructions for Outlook only due to compatibility and portability issues. 

Add a Personal Folder (otherwise known as a PST file) to Outlook 2010 so you can store your Microsoft 
Outlook 2010 g!..’.4..t.#, locally. 1. Click the File menu in the upper-left portion of the screen. 

2. Select Account Settings, then Account Settings 

3. Click the Data Files tab. 

4. Click Add... 

5. Either browse to an existing PST file that you already have, or provide a file name (I suggest "(your name) 
Personal Folders") to create a new Personal Folder. 



7. Click OK, then Close. 

8. Your new personal folders will appear underneath all your other folders on the left hand side. 

Once you have the personal folders configured, right click on a folder that you want to save from imap.unc.edu and 

choose "copy to" from the menu that appears, and choose where you want it saved in your new personal folders. Some 

folders like the inbox are very large, and can make outlook become unresponsive for quite a while as the messages are 

copied. Do not be alarmed. Smaller folders will copy more quickly. 

If you need assistance with any of the above, please submit a ticket to OASIS at: https://www.unc.edu/ar- 

bin/websub/index.pl 



Fl’om: 

Sent: 

To: 

Subject: 

Nzongola-Ntalaja, Georges <nzongola@email.unc.edu> 

Wednesday, November 30, 2011 5:40 PM 

Huber. Evelyne H <ehube@emaJd.unc.edu-~ 

SaNe, Eunice N <eunice@email. unc.edu> 

RE: review committee tbr Alphonse Mulima 

Dear Evelyne, 

Many thanks for this email. I am honored by ?’our invitation to chair the revie~v committee for Alphone Mutima, and I gladly accept it. 

Best regards, 

Georges 

Georges Nzongola-Ntal~tia 

Professor of African Studies 

Department of African and Afro-American Studies 

University of North Carolina at Chapel Hill 

201 Battle Hall, Campus Box 3395 

Chapel }{ill, NC 27599-3395 

USA 

Tel.. ~ 1 919 599 9839 

From: Huber, Evelyne H 
Sent: Wednesday, November 30, 2011 4:53 PM 
To: Nzongola-Ntalaja, Georges 
Cc: SaNe, Eunice N 
Subject: review committee for Alphonse Mutima 

Dear Georges, 
Alphonse Mutima is eligible ]’or promotion to Senior Lecturer, and he has asked to be considered According to the policy we adopted, the chair needs to appoint a review committee of 
three tenured faculty members and one senior lecturer Eunice and I agree that you would be the best person to chair that committee, so I would like to ask you to serve in that role. ’]7he 
other committee members we suggest are Perry Hall, Kia Caldwell, and Tim MciVhHan 
Please let me l~ow whether you are willing to do this and whether you feel okay with this cotranittee composition. I£ so, I shall ask the remaining committee members. 
Thank you, 
Evelyne 



From: 

Sent: 

To: 

Subject: 

Natalie Hartman <njh@duke.edu~ 

Wednesday, November 30, 2011 5:40 PM 

inll- duncplas@duke.edu 

Fwd: TOMORROW: Documentary Screening at Duke: Black in Latin America (NOTE TIME CHANGE) 

Please distribute to students, faculty, and other interested parties. Note new time - 5:00pm* 

Date: Thursday, December 1,2011 - 5:00pm - 7:00pm 

Location: FHI Garage - C105, 1st Floor, Bay 4, Smith Warehouse (across from Duke East Campus) 

A Haiti Lab Event. 

Please join us for a screening of Black in Latin America -Haiti & the Dominican Republic: An lslandDivided a document~Jy nanated by scholar He~wy Louis 

Gates, Jr~ the Alphonse Fletcher UniversiU Professor at Harvard UniversiU, as well as director of the W.E.B. Du Bois Institute for African and Africm~ American 

Research. Professor Jacques Piene, linguist and affiliated faculU of the Haiti Lab, is hosting the screening. Light refieshments mid pizza will be se~/ed. The screening 
will be followed by a Q & A session by Haiti Lab co-directors Professors Laurent Dubois and Deborah Jenson. 

Haiti & the Dominican Republic: An IslandDivided is an episode in a larger documentary in which Gates explores the black diaspora in Latin America and the 

Caribbean. This episode covers the social cons~truction of race on the island that the nations Haiti and the Dominican Republic share. It also examines the origins of 
ttaiti as the tirst black republic, m~d relations between tlaiti and the Dominica~ Republic. 

This is &e second screening in a film series being hosted by Profe~s’or Jacques Pierre. 

Jacques Pierre 

Laurent Dubois 

Deborah Jenson 

Project(s): 

Haiti Lab 

Beth H Perry 

Program Coordinator 

dohn Hope Franklin Humanities Institute 

Duke University 

(919) 668-2401 

beth~m.perrv@duke~edu 

Box 90403 

Smith Warehouse, Bays 4& 

11~ S. Buchanan Blvd. 

Durham, NC 27708-0403 

5, 1st ~’ioor 

http:!!fhi.duke.edu 



Fl’om: 

Sent: 

To: 

Subject: 

Perry, Hall <hallpa@email.tmc.edu;, 

Wednesday, November 30, 2011 7:18 PM 

ttuber, Evelyne H <ehube@emaJd.unc.edu-~ 

Caldwell, Kia L <klcaldwe@email.m~c.edu>; McMillan, Tim <tjml@emaJl.unc.edu>; SaNe, Eunice N <eunice@email.unc.edw~; 
Nzongola-Ntalaja, Georges <nzongol~@emaAl.unc.edu>; Buell, Agatha <abuell@email.unc.edu> 

Re: Review Committee for Alphonse Mutima 

I would be happy to serve. 

Perry 

Sent from my iPhone 

On Nov 30, 2011, at 7:04 PM; Evelyne tluber <ehuber@ad uric edu> wrote: 

> I)ear Peru, Kia, and Tim, 
> Alphonse Mutima is eligible for promotion to Senior Lecturer, and he has asked to be considered According to the policy we adopted, the chair needs to appoint a review con~mttee of 
three tenured faculty members and one senior lecturer. Eunice and I agree that Georges is the best person to chair that committee, and he graciously agreed to serve in that capacity. We 
would like to ask the three of you to serve as committee members 
> Please let me know whether you are willing to do this. 
> Thank you, 
> Evelyne 

> Evelyne t]uber 
> Morehead Alumni Distinguished Professor 
> Chair, Department of Politica[ Science 
> University of North Carolina 
> Campus Box 3265 
> Chapel Hill, NC 27599-3265 

> phone: 919-%2-3041 
>fax: 919-962-0432 

> email: chuber@unc.edu 



From: 

Sent: 

To: 

Subject: 

Perry Hall <hallpa@email.tmc.edu;, 

Wednesday, November 30, 2011 7:20 PM 

ttuber, Evelyne H <ehube@emaJd.unc.edu-~ 

Caldwell, Kia L <klcaldwe@email.unc.edu>; McMillan, Tim <tjml@emaJl.unc.edu>; SaNe, Eunice N <eunice@email.unc.edu-~; 
Nzongola-Ntalaja, Georges <nzongola@ema)d.unc.edu>; Buell, Agatha --~abuell@email.unc.edu> 

Re: Review Committee for Alphonse Mutima 

Dear Evelyne 

I would be happy to serve on this committee 

On 11/30/2011 7:04 P2{ Evelyne Huber wrote: 
I)ear Perry, Kia, and Tim, 
Alphonse Mutima is eligible 12)r promotion to Senior Lecturer, and he 
has asked to be considered. According to the policy we adopted, the 
chair needs to appoint a review committee of three tenured faculty 
members and one senior lecturer Eunice and I agree that Georges is 
the best person to chair that committee, and he graciously agreed to 
serve in that capacity. We would like to ask the three of you to 
serve as committee members. 
Please let me know whether you are willing to do this. 
Thank you, 
Evelyne 



From: 

Sent: 

To: 

Subject: 

Hildebrand, Reginald F <hildebra@emaJl.unc.edn> 

Thursday, December 1,2011 10:25 AM 

SaNe, Eunice N <eunice@email.unc.edu> 

FW: Eunice SaNe 

From: Andrew Reynolds [mailto:asreynol@email.unc.edu] 

Sent-" Thursday, December 0:I, 20:t:t 8:57 AN 
To; Hildebrand, Reginald F 
Subject; Re: Eunice SaNe 

Reg 

I would really like to be there but my wife is out of town aM I have to pick np nay two youngest ones ti’om day care by 5.30 which means leaving by aacound 5.10 ~ 

sadly I’d miss the speeches 

Apologies 

On 11/30/2011 5:26 PM, Hildebrand, Reginald F wrote: 

Dear Prof. Reynolds, 
The Institute of African American Research is putting together a reception in honor of the newly appointed chair of African and Afro-American Studies, Eunice SaNe. It would 
mean a great deal to Eunice if you could be one of the three of four people we are asking to offer a few brief words of congratulations and support. (3-5 minutes). The 
reception will take place on Monday, December 5 at 5PM in the Stone Center. I will send an announcement in a separate email. I hope that you will be able to attend. Thanks 
very much. 
-Reg Hildebrand, Interim Director, Institute of African American History 

An drew Reyno i (is 

Associate Professor of Political Science 

Chair, Curriculum in Global Stu@ies 

University of North Carolina a~: Chapel HiM 



Sent: 

To: 

Subject: 

Evelyne Huber <ehuber~emafil.unc.edu> 

Thursday, December 1,2011 3:59 PM 

McMillan, Tim <tjm 1 @email. unc.edtr~ 

Caldwell, Kia L <klcaldwe@email.unc.edu>; Hall, PerD’ A <tIALLPA@EMAIL.UNC.EDU>; Sahle, Eunice N <eunice@emml.unc.edu-~; 
Nzongola-Ntalaja, Georges <nzongola@emafil.unc.edu>; Buell, Agatha <abuell@email.unc.edu> 

Re: Review Committee for Alphonse Mutima 

Thal~ you, Tim and Pen?’, I appreciate it 
Evelyne 

Evelyne Huber 
Morehead Alumni Distinguished Professor 
Chair 
Department of Pohtica[ Science 
CB# 3265 
Universi~ of North Carolina 
Chapel Hill, NC 27599-3265 
phone: (919) 962-3041 
fax: (919)962-0432 
ehuber@un c edu 

On 11/30/2011 7:15 PX4~ Mc?,&lIan, Tim wrote: 
> Dear all -- 
> 

> I would be very happy to serve as the senior lecturer member of Alphonse’s review committee. 

> Twn 

> Fromi Evelyn~ ~tuber ~hub;r@ad~un~7;du~ 

> Sent: Wednesday, November 30, 2011 7:04 PM 
> To: Caldwell, Kia L; McMxHan, Tim; Hall, Pe~" A 
> Cc: Sable, E~ice N; Nzongola-Ntalaja, Oeorges; Buell, Agatha 
> Subject: Review Committee for Alphonse Mutima 
> 

> Dear Per~, Kia, and Thn, 
> Alphonse Mutima is eligible for promotion to Senior Lecturer, and he has asked to be considered. According to the policy we adopted, the chair needs to appoint a revie~v cot~ittee of 
tNee tenmed faculty members and one senior lecturer. E~ice and I agree that Georges is the best person to chair that committee, and he graciously agreed to set~e in that capacity. We 
would like to ask the tt~ee of you to sere as co~m~ittee members. 
> Please let me ~ow whether you are willing to do this. 
> Thank you, 
> Evelyne 

> Evelyne Huber 
> Morehead Almnni Distinguished Professor 
> Chair, Department of Political Science 
> Universi~ of North Carolina 
> Campus Box 3265 
> Chapel Hill, NC 27599-3355 
> 

> phone: 919-%2-3~1 
>~ax: 919-962-(N32 

> email: chuber@~c.edu 



Sent: 

To: 

Subject: 

Evelyue Huber <ehuber@emafil.uuc.edu> 

Thursday, December 1,2011 6:14 PM 

Janken, Kenneth R <krjankeu@email.unc.edtr~ 

SaNe, Eunice N <eunice@email. unc.edu> 

Fwd: I:W: iuvitation frown President Ross 

Dear Kenneth, 

I am sor~- but I need to rely on you for this nomination I assume that 
you as honors adviser know your majors best. If you want to involve 
other colleagues, by all means do. The bottom line is that we need to 
nominate a student who is willing to participate in this conference by 
next Wednesday. 

Thank you so much for your help, 

EveIyne 

........ Original Message ........ 
Subject:    FW: invitation from President Ross 
[)abe: Thu, 1 Dec 2011 18:07:43 -0500 
From: Hartlyn, Jonathan <hartlyn@nnc.edu> 
To: Reynolds, ~mdrew S <asreynol@email unc edu>, Huber, Evelyne H 
<ehuber@email.unc. edu> 
CC: Pasinn, Jessica <jvpasion@email.unc.edu> 

[)ear An@ and EveIyne, 

I would like to ask you please to identi~ between you three students 
for this con[’erence (one in Global, one in AFAM, and one in Poli) I 
have no additiona[ information beyond what is below (though I did find 
this weblink for World Justice ProJect: http://worldiusticeproiect or~/ 
). Please send me appropriate names as soon as possible, and no later 
than Wednesday I)ecember 7 Thanks, Jonathan 

Jonathan Hartlyn 

The University of North Carolina at Chapel Hill 

Senior Associate Dean for Social Sciences and 

Global Programs, College of Arts and Sciences 

Kenneth J. Reckl’ord Professor of Political Science 

205 South Building, CB 3100 

Chapel Hill iN’C’ 27599-3100 USA 

Entail: haltlyn@unc.edu <mailto:hartlyn(~,unc.edu> 

Office: 919 962-1165 Fax: 919 962-2408 

..... Original Message ..... 
Frora: Thurman, Stephanie J 
Sent: Tuesday-, November 29, 2011 2:05 PM 
To: Boger, Jack; Gil, Karen M; Strauss, Ronald P. 
Cc: Summers, Bonita A; jessica~pasion@unc.edu 
<mailto:jessica~asion@unc.edu>; Cooper, Nelia Resendes; Carney, 
Bruce William 
Sulzject: invitation from President Ross 
Importance: High 

Hi Deans Boger, Oil and Dr. Strauss: 
I have attached correspondence from President Tom Ross inviting our 
campus to participate in the World Justice Project which will be 
held at the NCCU School of Law on February 10, 2012. The invitation 
requests a delegation of five students from UNC-CH, and Provost 
Carney has suggested one law student, three students from the 
College of Arts and Sciences, and one from global but outside Law 
and the College. The agenda for the event is pasted below. Please 
send your nomination(s) directly to me and I’ll send each one a 
letter from Provost Carney. It ;vill be helpful to us if you are able 
to determine your nominee’s willingness to participate prior to 
forwarding their name. Thanks and please let me know if you have any 
questions 

The Rule of Law Conference 
Crossing Boundaries: ~Vhy the Rule of Law IVlatters to Your Field of Study 

Friday, February 10, 2012 
NCCU School of Law 



Registration 

10:00-10:30 a.m 

Entrance Lobby 

Mid-Morning Breakfast 
10:00-10:30 a.m 
Great Hail 

Welcoming Remarks 
10:30-11:15 a.m 

Keynote Address by I~~ Erwin Chemerinslcy 
10:45-11:15 am. 

Multi-Disciplinary Panel Discussion 

Moderated by Justice Mark Martin of the Supreme Court of Nnrth Carolina 

11:15-12:15 am. 

Hosted Luncheon 
Luncheon Remarks by Kimberly Mi~ore, U S. Attorney 
12:15-1:15 p m. 

Dialogue Session 
1:15-2:00 p.m 

Concluding R ema~ks 
2:00-2:20 p.m. 

Question and Answer Plenal~/Session 
2:20-2:30 pro. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Benomlz, Juditl~ <benowitz@email.unc .edu> 

Friday, December 2, 2011 10:58 AM 

SaNe, Eunice N <eunice@email.~mc.edtv~ 

Dept tally thru Fall 2011 .xlsx 

Dept tally thin Fall 2011 .xlsx 

Eunice, 

Here’s the spreadsheet that I was telling you about. I hope you find it helpful! 

All the best to you as you navigate these new w~ters. Feel free to call with any questions you may have going forward. 

Cheers, 

Judith 



Fl’om: 

Sent: 

To: 

Subject: 

Caldwell, Kia L <klcaldwe@emaJl.unc.edu> 

Monday, December 5, 2011 11:31 AM 

ttuber, Evelyne H <ehube@email.unc.edu-~ 

Sable, Eunice N <eunice@email. unc.edu> 

RE: Review Committee for Alphonse Mulima 

Dear Evelyne, 
I am willing to serve on this review committee. 

Best, 
Kia 
Kia Lilly Caldwell, Ph.D. 

Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 

CB #3395, Battle Hall 
Chapel Hill, NC 27599 

klcaldwe@email.unc.edu 
http: //www.unc.edu/depts/afriafam 

From: Evelyne Huber [ehuber@ad.unc.edu] 
Sent: Friday, December 02, 2011 7:49 AM 

To: Caldwell, Kia L 
C¢: Huber, Evelyne H; SaNe, Eunice N 
Subject; Re: Review Committee for Alphonse Mutima 

Hi Kia, 

The details on the documems and procedures are outlined in the policy we adopted regarding promotion to senior lecturer. I am attaching the documem. Specifically, it 
sta~tes the tbllowing: 

After reviewing each dossier, the departmental review committee will submit to the Chair a report concerning each candidate for promotion to senior lecturer. The 

Chair will make this report available to the assembled eligible ti~culty of the depaxtment, whom the Chair will consult in a manner analogous to the process whereby the 

unit Chair cons@ks the unit’s faculty on the promotion of faculty members on the tenure track. This consultation will result in a vote of the eligible l?aculty of the 

department, recorded by rank, on each case for promotion to senior lecturer. 

In the case at hand, we are only talking about one candidate and one dossier. Thus, the job of the committee will be to stud?, all the documents sub~nitted by the 

candidate plus the two letters, mid to write a report making a recommendation. 

Best, 

Evelyne 

On 12/1/2011 9:50 PM, Caldwell, Kia L wrote: 

HJ Eve~yne, 

I 1KL currently a%~ay at a 2onference . 

Thanks, 

Kia 

Kia Lilly Caldweil, Ph.D. 

Ass Dclate Professor 

Af ro-~e ~r ic an Studies 

UNC-Chape 1 Hill 

CB #339b, Battle Hail 

Chapel Hi~ i , NC 2"/599 

klcald~e @ emaii . unc . edu 

ht tp : //www. unco edu/dept s/afriafam 

Would you please send me mere details cn what this commit ~ 

~rom: Evelyne Huber [ehuber@ad.un;.eiu] 

Sent: Wednesday, November 30, 2011 7:0S PM 

To: Caldweli, Kia L; McMilian, Tim; Hail, Perry A 

Cc: Sa~’~le, Eb~nice N; NzoRgola-Ntalaja, Georges; Buell, Agatha 

Subject: Review Committee for A~phonse Hutima 



Eear Perry, Kia, and 

Alphor~se Mutima is eligible for promotioR to Senior Lecturer, 

Please let me kRow wheLher you are willing Lo do ~his. 

Thank you, 

Eve~ yne 

Eve lyne Huber 

Morehead A~umni Distinguished Professor 

Chair, Department of Political Science 

Uniw~rsity cf North Carolina 

Campus Box 3265 

Chapel Hill, NC 27599-3265 

phone: 919-962-304] 

fax: 919-962-0432 

emaii: ehuber@unc.edu 

and he has asked to be considered. 

Evelyne Hb.be r 

More~’_ead AlumRi Distinguished Professor 

Chair, Department of Political Science 

University of North Carolina 

Campus Box 3265 

Chapel Hill, NC 27599-3265 

phone: 919-962-3041 

fax: 9i9-962-0432 

email~ ehuber@unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

SaNe, Eunice N <eunice@email.unc.edu~ 

Monday, December 5, 2011 12:56 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Hello - dec 5 

Comments (I~ECEPTION DECEMBER 5) Delivered updated and sent.docx 

See attached 



COMMENTS: THANKS AND ON A SENSE OF BELONGING 

Eunice Sahle, Ph.D, University of North Carolina, Chapel Hill, 

Occasion: Reception hosted by the IAAR and Sonja Haynes Stone Centerj:or Black Culture and History in 

honor of members of the African American Studies research community who have published books 

during the past year, and in honor of Professor Eunice Sahle, the new Chair of the Department of African 

& Afro-American Studies. 

December 5, 2011 

My comments are really a thank you note to everyone who is here and to specific people, some of 

whom are in this room and others who, for one reason or another, could not be present at this 

wonderful forum today. However, for me, the idea of ’thank you’ does not really capture my deep 

appreciation of the fact that, it is the ever contingent interplay of historical structures and practices of 

human agency that makes this event possible. Be that as it may, the concept of ’thank you’ will run 

through my brief comments here. 

I would like to begin by thanking my wonderful colleague Reg, for coming up with the idea of this event 

celebrating inspiring scholars in the field of African-American Studies and my new appointment. 

Reading about the work of these scholars in the last week or so, has been a great experience for me and 

I cannot wait to engage with their work in a deeper manner. That Reg did all this, in the midst of a very 

busy and intense period in his career, means a lot to me, and I will never forget his efforts. 

Second, I would like thank another colleague, Evelyne Huber, who has contributed a lot to our 

Department this semester. Evelyne has also helped me think through very carefully about the 

obligations that come with being a Departmental chair. I am very grateful for her support, her counsel, 

and look forward to our continuing dialogue in the period ahead. 



Third, I would thank Dean Karen Gil and Senior Associate Dean Jonathan Hartlyn for supporting our 

Department during a very difficult conjuncture. Overall, it was their demonstrated support for the 

department that convinced me to take seriously, the extended discussions with Dean Hartlyn about my 

becoming Chair. Now...a further comment on Dean Hartlyn - While I am grateful for his support, this 

does not mean that I do not have a little quarrel with him. So, at the risk of being fired by the Dean even 

before I start my new job, I will share this quarrel here. I ask for his forbearance in advance. 

This quarrel, which I have signaled to him in different ways, but which he seems to ignore, pertains to a 

journey I decided to embark on a year or so ago, regarding my ongoing intellectual formation. You see, 

before he asked me to consider being Chair, I was having a great time following my return to debates in 

the field of geography in August: A field that was of significant interest to me many years ago at the 

University of Toronto. For many weeks this semester, then, my mind was enjoying being caught up 

with the language of ’space, place, territory, geographies of responsibilities, the urban form, 

cartographic reason, absolute spaces; and so forth, in a seminar offered by the brilliant, insightful and 

challenging geographer, John Pickles. 

Alas, slowly as discussions with Dean Hartlyn about my becoming Chair took a serious turn, the 

deepening and wonderful return of my ’geographical imagination’ was suddenly interrupted by the 

’geography of administration’ and its concepts, leading among them- ’instructional budgets, student 

enrollments, office space, governance, telephone budgets, reports, keys, photocopying budgets, 

meetings, staff, committees, faculty reports, the chair’s manual, office supplies, and so on. My entry to 

the geography of administration and its language and practices, has recently made me appreciate Bill’s 

and David’s important work through the Chairs Leadership Program, which is offered under the auspices 

of the Institute for Arts and Humanities. I was very grateful to them for a recent first meeting - well, 

actually what I now consider as, and I am sure Bill and David would agree, my first therapy session since 

being appointed Chair. 

At any rate, my ongoing quarrel aside, I am very thankful to Dean Hartlyn for his support, and - if does 

not fire me because of the preceding comments- I look forward to working with him in the years to 

come. 

Fourth, I would like to extend my deep felt thanks to members of my family, who are scattered all over 

the world, for their inspiration over the years. I will mention two special members of my immediate 

family, who could not be here tonight, but who changed my life for the better, and who mean the 

world to me: my son Ben and daughter Nia who are currently in California and Canada respectively. 

Thanks to my sister Ruth and my nephew Nathan for being here today- although I know - they would 

rather be back in their beloved Texas. Further, I thank my niece Claire for coming to study at Carolina 

and for our lunch dialogues, where we chat about all things Canadian and our love for Ottawa and 

Montreal. 



Fifth, we intellectuals are anchored by scholars who inspired us, those who taught us, and others 
that we discovered along the way. In this respect, I am very grateful that tinting my formative 
years, my maternal grandparents and my mum, lead me to the discovery of Professor Micere 
Mugo - currently a faculty member at Syracuse. As I say in a dedication to her in a book, I 
thank her ’for making the power of ideas visible, and a life of ideas imaginable’ (2010). It is 
her who inspired me to take a path that led me to join the ranks of folks that my friends 
and family members refer to as being ’permanently head damaged’ (meaning anyone with 
a Ph.D) - I know she is very dear to quite a few people in this room, and she wishes she was 
here tonight. Thanks also to my toughest critic of many years, my teacher and Ph.D mentor, 
Professor Emeritus Colin Leys of Queen’ s University. 

SENSE OF BELONGING- Moving on to the last part of my comments: 

My sense of belonging at UNC has also contributed to my being here today. As the philosopher and 

theologian, Rowan Williams, whose work I value and interrogate quite a bit stated recently, ’one of the 

things which we come to realize more and more as central to the idea of well-being is belonging. A lack 

of well-being is very often closely connected with a lack of any sense of belonging’ (2010). A sense of 

belonging then, to a place and a community, played a significant role in my accepting the upcoming 

appointment; an appointment, may I say, I did not ask for given the extended obligations and stress 

that comes with it. 

In any event, I would like to end by expressing my thanks to various members of what I have come to 

consider as my community, who in different but complementary ways have over the years contributed 

to my sense of belonging here, and in the process to my well-being. First and foremost, I thank my 

undergraduate students in the Department of African and Afro-American Studies, the Curriculum in 

Global Studies and other units on campus, and graduate students from various Departments who 

worked with me, especially when I taught INTS210. Over the years, I have learned a lot from these 

students through their work, questions, comments and their intellectual challenges to me and 

themselves. 

Second, my colleagues in the Department of African and Afro-American Studies , the Curriculum in 

Global Studies, and those outside my primary units of affiliation, have not only contributed to my 

teaching and research efforts, but also my sense of belonging to this institution. I would like to 

particularly mention my wonderful friend and colleague in the Department of African and Afro-American 

Studies: the late Ann Dunbar. It is very difficult to think of her in the past tense, for she greatly 

influenced my life and that of my children. She was particularly a wonderful and thoughtful aunt to my 

son. She delighted in reading his plays and other forms of creative output, and consistently (and with 

lots of love and no judgment) encouraged him to purse his artist interests, even when he was in doubt. 

In addition, Ann is instrumental for my being here today, for over the years she slowly but surely 

convinced me to build a life in North Carolina. 



Furthermore, for over 40 years, Ann played a central role in the making of the Department of African 

and Afro-American Studies, and contributed to other initiatives on campus. She was an excellent and 

inspiring community-builder who rarely used the term ’1’ when discussing the hard work that resulted in 

the emergence of our Department. For Ann, it was always ’we did this or that’ when we discussed the 

evolution of our Department. Hence and drawing on insights from philosophies in the fields of human 

rights and justice, I can say without a doubt that, Ann treated each of us in the Department with ’dignity’ 

(Pogge 2008; Wettstein, 2009). Further, Ann’s ethical way of being in the world meant that, each of us 

was ’a unit of moral concern’ (ibid), thus deserving ’equal respect’ (ibid) from her even though she was a 

founding figure of the Department. Thus, I know I speak for my colleagues who knew her, when I say 

that, we all wish she was here this semester. I miss her deeply and wish she was here with us today. 

Nonetheless, I am comforted by the knowledge that Ann’s, wonderful spirit and legacy in the 

Department will be a great source of strength and clarity as we move forward with grace. 

Last but not least, many thanks to my friend and brother Jay, whose poetry and commitment to 

community-building in Orange County and beyond have deepened my sense of belonging to this place. 

I thank you all for being here. 

I now invite Jay, who is currently the Poet Laureate of Carrboro to read a poem that embodies the idea 

of belonging, and the joys, pains and hopes of being human, and the importance of saying thank you to 

those who touch our lives in a given moment. Jay, please. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Caldwell, ILia L ~:klcaldwe@emaJl.unc.edn> 

Tuesday, December 6, 2011 12:05 PM 

SaNe, Eunice N <eunice@email.tmc.edtr~ 

FW: Carolina Black Cancus - Updates 

CBC Communications 11.28.11 .pdf 

Hi, 
I hope you’re well. Last evening’s reception was wonderful! I thought you might be interested in this attachment from the Carolina Black Caucus. They are doing a holiday 
social next Friday at the Carolina Club. 

Best, 
Kia 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 

CB #3395, Battle Hall 
Chapel Hill, NC 27599 

klcaldwe@email.unc.edu 
http://www.unc.edu/dep~s/afriafam 

From: Stroman, Deborah L 
Sent: Monday, November 28, 20:rE 1:49 PM 

To: cbcchair@unc.edu 
Subject: Carolina Black Caucus - Updates 

Happy Thanksgiving Month! ;) 

Just a quick CBC update doc. Please forward to associates and friends. I hope to see most of you later today at the Chancellor’s Home. Let’s continue to give thanks. 

Have a great week! 

Harambe, 

Deborah L Stroman, Ph.D CLU 

ChNr, Carolina Black Caucus 



FFOB: 

Sent: 

To: 

Subject: 

del Valle Escalante, Emilio <edelvall@email.unc.edu> 

Tuesday, December 6, 2011 3:46 PM 

Social Movemems Working Crro up <smwg01 @listserv.unc.edu> 

[smwg01] SPAN 835: Indigenismo 

Some for double postings, 
in case you’re interested, there are still some spaces for the graduate seminar on Indigenismo i will teach next semester, see description below, and feel free to fowvard the 
information to anyone who is interested. 

thanks you, 
emilio 

SPAN 835: Indioenismo (Graduate seminar, Spring 20i2) 

Mondays 3:30-~pm Dey Hall, 210. 

Instructor: Emilio del VMIe EscMante (UNC-CH’s Romance Languages and Literatures) 

In ,general terms, Indi!Tenismo in Latin American refers to 1he discourse about 1he indigenous world thal ~s wr~lten and produced by non-indigenous writers and intellectuals. 
Th~s movement can be traced back to the conquest, but hs fiterature ~t emerges w~th the pubficafion of C~ofinda Matte de Tumor’s Ayes s#~ hide (1889). The movement 
consequently gagged much of ~s prominence aRer the Mexican Revolution (1910q920) with a cultural and po~]bca~ agenda that sought to re-vindicate the ’Indian" flora 
subaltern condition through mestizaje, land reform, education, etm How do we read ~ndigenismo in ~ght of the emergence of h~digenous dghls movements such as the 
Zapatistas, the Maya movement, and The Movement Toward Socialism? What is the cultural and political relevance of hsd~genista textua~ production today? In this graduate 
seminar, we wH] explore these questions by sK~dyJng canonical and nomcar~on~cal works from fl~e genre, Additional questions we wH~ consider include: how does 
indigenous woHd become an object of adisfic study and expression, and a fundamenta~ component o~ Latin American I~leratures and cultu[al producl~on? Why has the 
indigenous world become so appealh~g to nondndians? ~t~at have been, and what are, h~digenismo’s cuJtural and pofit~cal implications? In trying 1o answer these questions, 
we will explore indigenismo’s discursive d~fferences and transfo[mations since 1889 by, first, unde~tanding the Htera~ works we w~ll study in their respective geo~ultu[al and 
historical contexls. Second, we will reflect upon ~nd~genismo’s ~itera~ and cullural contributions and shortcomings then and now. Theoretically, we will (re)lead these 
nar[afives and cultural productions from postcolonial perspectives in order to think of decolonizing conceptual frameworks and productive ~nlercuitura~ d~alogues. The literature 
we will read will be complemented w~th shoM stories, films, documentaries and paintings in order to scrutinize Indigenismo’s diverse manifestations. Besides the requ~[ed 
texts below, a course pack w~ll include texts by Jose Cados Mari~tegui, Julio Cod~zsr, Augusto Monterroso and Cados Fuentes, among others. It also ~nc~udes a substantial 
body o~ critical essays and theo~’ of authors such as Antonb Cornejo Polar, GuHlermo Bonfil BalaHa, S~via Rivera Cusicanqu~, Estelle Tadca, Nestor Garc~a CancfinL Unda 
Tuh~wa~ Sm~th~ ~/a~ler M~gnolo, Armando Muyo~ema, Edward S8~(J~ D~pesh Chakravar~, and Ranajit Guha. 

Required texts: 

Ayes sin nMo by Clorinda Matte de Turner 

Bairn CanOn by Rosario Castellanos 

EI Man~o, novelas impo.sJbies by Carmen Boullosa 

El misterio de San Andros by Dante Liano 

Huas~pun(jo by Jorge Icaza 

Leyendas de Guatemala by Miguel Angel Asturias 

Los 6os #rofundos by Jos~ Maria Arguedas 

Course pack 

Emilio del Valle Escalante 
Assistant Professor of Spanish 
Romance Languages and Literatures 
CB 3 J.70, Dey Hail 
University of North Carolina at Chapel Hill 

P (9:[9) 962-2059 
Webpage: ht~p:/iw~w¢.u nc.ed ui~.,edelvall 

¯ -- You are currently subscribed to 

smwg01 as: eunice(~email.unc.edu To unsubscribe send a blmak email to leave-30429547-4140465.0c3d4556662f6045bfd361b261657fc7~listserv.nnc.edn 



From: 

Sent: 

To: 

Subject: 

Attach: 

RieIkoN Muniz, Beatriz S <rieIkoN@email.unc.edu> 

Wednesday, December 7, 2011 4:32 PM 

inll- duncplas@duke.edu 

FW: ttIST 713 SP 2012 NEW TIME 

UNC History 713 S 2012.doc 

Please note ne~v time for UNC HistoW course 713. 

..... Original Message ..... 
From: Cynthia Radding [mailto:radding@email.unc edu] 
Sent: Friday, December 02, 2011 6:01 PM 
To: RieNohl MuniT~ Beatriz S; Clarke, Shelley 
Subject: Re: HIST 713 SP 2012 B,~W TIME 

[)ear Beatriz and Shelley: 

Please see the attached course description and reading list :[’or HISTORY 713, spring semester 2012. rlhe class will meet Thursday afternoons 5:20 to 8:05pro in Hamilton Hall, to avoid a time 
conflict with a colonial history, seminar at Duke Universi~ Please send it to the appropriate list sepCes for UNC and the Consortium 

Sincerely, 
Cynthia 

Cynthia Radding 
Gussenhoven Distinguished Professor 
Latin American Studies and History 
Director of Graduate Studies, tlistory 
Universi~ of North Carolina, Chapel Hill Hamilton Hall 513 CB 3195 Chapel Hill, Nort2a Carolina 27599-3195 



UNC-CH History Graduate Seminar in Latin American History 

Spring 2012 

HISTORY 713: Introductory Colloquium to Latin America Before 1810 

Thursday, 5:20-8:05pm, in Hamilton Hall 423 

Course description: I have organized this course as a guide to the historiography around the interrelated 

themes of "Space, Territoriality, and the Creation of Regions in Colonial Ibero-America," in order to meet 

the needs of students entering the graduate program in Latin American history as well as those who are 

in progress toward completion of the comprehensive exams. Course readings will challenge us to rethink 

physical spaces and material landscapes as well as the figured imperial spaces produced through 

cartography, imagery, and colonial texts. Our readings and discussions will bring together relevant 

bibliography on the central or core provinces of Spanish and Portuguese America and the borderlands. 

We will explore published research and theoretical or interpretative readings from history, geography 

and anthropology, combining books and journal articles. The time period will center on the mature 

colonial period, including the spatial implications of the Spanish Enlightenment in the American 

colonies. 

Students will also have assignments that allow them to explore primary sources in the UNC-CH Flatow 

Collection, Duke Library Special Collections, or other on-line digital repositories. In addition, we will 

review basic reference works and recent synthetic, thematically based, textbooks by way of an overview 

of colonial Ibero-America. 

Readinp~ List 

Introduction: historiography and sources for Colonial Ibero-America 

Review of new textbooks: 

Latin America in Colonial Times by M. Restall and K. Lane (Cambridge 2011). 

The Oxford Handbook of Latin American History edited by Jos~ C. Moya (Oxford 2010). 

Browsing on-line Handbook of Latin American Studies; journals Colonial Latin American Review; Hispanic 

American Historical Review; The Americas; Cambridge volumes on colonial Latin America and Latin 

American Economic History. 

Indigenous Spaces, Memory, and Colonial Territories in the Andes 

Rachel Corr, Ritual and Remembrance in the Ecuadorian Andes. (University of Arizona Press, First 

Peoples, 2010). 

Carolyn Dean, A Culture of Stone. Inka Perspectives on Rock (Durham: Duke University Press, 2010). 

Brooke Larson, Cochabamba, 1550-1900 : Colonialism and Agrarian Transformation in Bolivia (Durham: 

Duke University Press, 1998) selected chapters. 



Frank Salomon, Native Lords of Quito in the Age of the Incas. The Pofitical economy of North Andean 

Chiefdoms (Cambridge University Press, 1986). Introduction and Ch. 5, "The Dimensions and Dynamics 

of Chiefdom Polities." 

Karen Spalding, HuarochirL An Andean Sodety under Inca and Spanish Rule (Stanford 1984) Introduction 

and Chapters 1, "The Human Landscape," 4, "The Age of the Conquerors." 

Susan V. Webster, "Masters of the Trade," in The Arts of South America, 1492-1815. Edited by Donna 

Pierce. U of Oklahoma Press, 2010. 

Iberian Borderlands in the Americas 

Hal Langfur, The Forbidden Lands. Colonial Identity, Frontier violence, and the Persistence of Brazil’s 

Eastern Indians, 1750-1830 (Stanford University Press, 2006). 

Alida C. Metcalf, Bo-Betweens and the Colonization of Brazil, 1500-1600 (Austin, University of Texas 

Press, 2005). 

Cynthia Radding, Landscapes of Power and Identity (Durham: Duke University Press, 2005). 

David J. Weber, B6rbaros: Spaniards and their Savages in the Age of Enlightenment (Yale University 

Press, 2005). 

Mesoamerican Spaces and the Interstices of Colonial Power 

Yanna Yannakakis, The Art oj~ Being In-Between. Native Intermediaries, Indian Identity, and Local Rule in 
Colonial Oaxaca (Durham: Duke University Press, 2008). 

Lisa Sousa and Kevin Terraciano, "The "Original Conquest’ of Oaxaca: Nahua and Mixtec Accounts of the 

Spanish Conquest," Ethnohistory 50:2 (2003) 349-400. 

Cartography and Spatial Representations 

James R. Akerman, ed., The Imperial Map. Cartography and the Mastery of Empire (Chicago, 2009). Neil 

Safier, "The Confines of the Colony. Boundaries, Ethnographic Landscapes, and Imperial Cartography in 

Iberoamerica." 

Jordana Dym and Karl Offen, eds., Mapping Latin America. A Cartographic Reader (Chicago 2011). 

Selected Chapters from Part I, pp. 1-120. 

Theorizing Empire and Regionafity 

The Atlantic in Global history, 1500-2000, Jorge Ca~izares-Esguerra and Erik R. Seeman, eds. (Upper 

Saddle River, N.J. : Pearson Prentice Hall, c2007) Selected chapters. 



J.H. EIliott, Spain, Europe and the Wider World, 1500-1800 (Yale University Press, 2009). 



Department of African and Afro-Americau Studies procedures governing the promotion of 
a senior lecturer to master lecturer 

November 30, 2011 

Eligibility for Master Lecturer 
A senior lecturer is eligible for recommendation for promotion to master lecturer on the 
following bases: 

The candidate must have a minimum of six consecutive years’ full-time (i.e., 1 FTE) 
service as a senior lecturer, or, if the candidate is from another institution and identified 
in a national search, six consecutive years of full-time (1 FTE) service as a senior lecturer 
or faculty equivalent. A senior lecturer may not be appointed to the rank of master 
lecturer until six consecutive years of 1 FTE service at the rank of senior lecturer have 
elapsed. A lecturer is not eligible for promotion to master lecturer. 
The candidate must provide demonstrable evidence of distinguished teaching and service 
to the appointing department, beyond that which is expected of a senior lecturer, in 
accordance with standards of distinguished teaching and service defined by the unit in 
which the candidate is appointed. 

In the Department of African and Afro-American Studies, evidence of extraordinary teaching 
may include: a university teaching award, consistent teaching evaluations in the top 5-110% of 
the department, outstanding peer teaching reviews, leadership roles on unit committees concerned 
with teaching, leadership in developing new initiatives that enrich the curriculum, success in writing 
and/or administering grants that improve teaching in a unit, administrative oversight and training of 
teaching assistants and/or other fixed-term faculty in a unit. 

In the Department of African and Afro-American Studies, evidence of distinguished service may 
include: a university service award; leadership on committees and task forces at the unit, College, or 
University levels (such as educational policy, teaching award, staff award, or search committees); service 

as unit undergraduate advising coordinator or director of undergraduate studies; outstanding 
service on the UNC Faculty Council and/or its subcommittees; leadership in national or regional 
professional organizations; membership on the advisor" board of a professional journal; invitations for 
speaking engagements at other institutions of higher learning; professional consulting. 

Procedure for unit review of candidates for Master Lecturer in the Department of African 
and Afro-American Studies 

Only a senior lecturer who has completed a minimum of six consecutive years of full-time (1 
FTE) service in the Department of African and Afro-American Studies is eligible to be 
considered for promotion to master lecturer. 

A candidate eligible for promotion to master lecturer in the Department of African and Afro- 
American Studies will be reviewed by a unit committee appointed by the Chair. This review 
committee will be composed of at least three tenured faculty members and at least one master 
lecturer, provided one or more master lecturers are part of the departmental faculty. If the 
departmental faculty contains no master lecturers, a master lecturer from another department 



{PAGE \*MERGEFORMAT} 

may be included on a review committee, with the approval of the Dean’s office. This committee 
is responsible for reviewing any eligible candidate’s dossier and submitting a report on each 

candidate under consideration. 

To be reviewed by the department’s review committee, eligible candidates for master lecturer 
must submit a dossier containing the following: 

1. the candidate’s current curriculum vitae; 
2. the candidate’s statement of teaching and sew’ice; 
3. documentation of the candidate’s teaching and sew’ice activities; 

4. annual summaries of teaching, annual summaries of student evaluations, and periodic peer 
teaching evaluations. Peer teaching evaluators should be assigned according to individual unit 
policy. 

5. evidence of distinguished teaching and service. 

6. the names of two individuals (from UNC or external) who may serve as referees as to the 
candidate’s qualifications for the rank of master lecturer. 

7. additional materials, such as observations of classroom teaching, student recommendations, 
nominations for teaching awards, grant applications, and other materials relevant to the case. 

Upon receipt of a complete dossier, the Chair will solicit letters from two referees, one from a 
list provided by the candidate and one from a list developed by the Chair, as to the candidate’s 
qualifications for promotion to the rank of master lecturer. Upon receipt of the two letters, the 

Chair will include them in the candidate’ s dossier. 

After reviewing each dossier, the unit review committee will submit to the Chair a report 
concerning each candidate for promotion to master lecturer. The Chair will make this report 
available to the assembled eligible faculty of the department, whom the Chair will consult in a 
manner analogous to the process whereby the unit Chair consults the unit’s faculty on the 
promotion of faculty members on the tenure track. For cases involving promotion to master 
lecturer, this consultation must include the tenured faculty and any master lecturers in the 
department. The consultation process will result in a vote of the eligible faculty of the 
department, recorded by rank, on each case for promotion to master lecturer. 

The Chair &the department may decide to accept or reject the advice given by the eligible 
faculty. In either case, the candidate’s complete dossier must be forwarded to the Dean with a 
letter from the Chair either recommending or denying promotion. Besides reporting the vote of 
the faculty, the Chair’s letter should highlight factors concerning teaching and service that most 
influenced the recommendation. Regardless of the Chair’s recommendation, the Chair must 
communicate that decision in writing to the candidate. 

The dossier for the candidate forwarded to the Dean will contain the following: 

the chair’s letter, noting the review committee’s role and vote, and the vote of the eligible 
faculty, recorded by rank; 

¯ the report &the unit review committee on the candidate; 
¯ the candidate’s current curriculum vitae; 
¯ the candidate’s statement of teaching and service; 



{PAGE \*MERGEFORMAT} 

documentation of the candidate’s teaching and sew’ice activities; 
annual teaching summaries and summaries of student evaluations; 

a minimum of two letters from referees (UNC or external) that address the candidate’s 
qualifications for the rank of senior lecturer. 
additional materials, [please specify] required by the department. 

See http:/?hr.unc.eduJ~2PA~cultyfixed-term/ft-sal@7"PromDocs for a checklist of documents 

required for inclusion in the dossier of aJixed-term faculty member 4" appfication for promotion 

(appointment to a higher rank). 

College polic,~, on voting rights of fixed-term faculty 
Fixed-term faculty are not eligible to vote on the tenure and promotion of faculty within the 
tenured or tenure-track ranks. Senior lecturers are eligible to vote on the promotion of lecturers 
to the rank of senior lecturer. Master lecturers are eligible to vote on the promotion of senior 
lecturers as well as lecturers. 

UNC Faculty Code Definition of Votin~ Rights of Fixed-Term Faculty 
The UNC Faculty Code includes fixed-term faculty among the General Faculty who have voting 
rights at UNC, provided three conditions are met. Voting rights are reserved for fixed-term 
faculty who hold at least a .75 FTE position, whose responsibilities include teaching or research, 
and whose term of appointment is for at least three years. Fixed-term faculty who have been re- 
appointed to a position such that the combined length of the current term and the immediately 
preceding term of service is at least three years are also eligible to vote. 



Fl’om: 

Sent: 

To: 

Subject: 

Buell, Agaflm--~abuell@email.unc.edu~ 

Tuesday, December 13, 2011 12:02 PM 

SaNe, Eunice N <eunice@email.unc.edu:~ 

RE: Meeting Tomorrow 

Great, thanks Eunice! 

Agatha Buell 
Business Officer 

Department of Public Policy 
217 Abemethy Hall, CB #3435 

Department of AIicican & Afro-American Studies 
109 Battle Hall, CB #3395 

Universi~z of North Carolina 
Chapel Hill, NC 27599 
p. 919.9622788 
£ 919962.5824 

..... Original Message ..... 
From: Sah]e, Eunice N 
Sent: Tuesday, December 13, 2011 11:54 AM 
To: Buell, Agatha 
Sublect: RE: Meeting Tomorrow 

’]?hat is fine Agatha. See you at 11 00pro 

Cheers, 

Eunice 

From: Buell, Agatha 
Sent: Tuesday, December 13, 2011 11:39 AM 
To: Sahle, Eunice N 
Sut~iect: Meeting Tomorrow 

Hi Eunice, 
It occurred to me that I will be in Battle Hall from 10:30-12pm tomorrow while Travis is at a meeting. Would it work for you to meet during that time frame, rather than in the earl?" afternoon? 

Please let me know what works best for you. 
’]?hanks, 
Agatha 

Agatha [3uell 
Business Officer 

Department of PuNic Policy 
217 Abernethy Hall, CB #3435 

Department of African & Afro-American Studies 
109 Battle Hall, CB #3395 

University of North Carolina 
Chapel Hill, NC 27599 
p. 919.962.2788 
~ 919.962.5824 



Fi~om: 

Sent: 

To: 

Subject: 

Attach: 

Janken, Kelmeth R <krjanken@email.unc.edu7 

Tuesday, December 13, 2011 2:46 PM 

Sable, Eunice N <eunice@email.unc.edu>; Rucker, Walter C <wrucker@email.unc.edu> 

Dept. majors and minors spreadsheet 

R991 AFAM IVL~kJORS ,AND MINORS - Fail 2011.xls 

Dear Eunice and ~Valter, 
Attached is a list (forwarded from Travis) of the departmem’s majors and minors as of Fall 2011. By my quick count, 45 sCudems liszt AFAM or AFR1 as their first 

major; 61 list AFAM or AFRI as their second major; and 103 list AFAM or AFRI as their minor. 

Kenneth 

Kenneth R. Ja~ken 

Proi~ssor of Afro-Ameficaa~ Studies 

Depaxtment of Ati-ican and At}o-~eficm~ Studies 

109 BaSle Hall, CB# 3395 

Umve~i~~ of NoN~ Carolina 
Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 
Click on a link for information about my publications: 
Ra~lbrd W. Logan m~d the Diletmna of the ~rican-zMnefican h~tellectual: 
http://www.um~s.edu/umpre~,’spr 97~anken.htm~ 
Walter White, Mr. NAACP: 



From: 

Sent: 

To: 

Subject: 

Attach: 

Buell, Agatlm <abuell@email.unc.edu~ 

Wednesday, December 14, 2011 10:36 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Research & Study Leaves 

RSAreport- 10-31-2011 .xlsx; RSA Allotmeut 2012-13.pdf 

Hi Eunice, 

Attached is a report of the most recent 2 leaves taken by faculty in the department. Additionally I have attached the letter from the Dean in regards to our 

allotment (and College priorities) for 2012-13. The Chair’s Manual provides additional information about how the allotments are determined and how they can be 

used. 

I hope that this is helpful, 

Agatha 

Agaflla Buell 

Business Officer 

Department of Public Policy 

217 Abemethy Hall, CB #3435 

Depalntment of A[’rican & Ati’o-:~mericm~ Studies 

109 Battle ttall, CB #3395 

University of North Carolina 

Chapel Hill, NC 27599 

p. 919.962.2788 

f. 919.962.5824 



TO: 

UNC 
COLLEGE OF 

ARTS & SCIEN(:E!,S 

Professor Evelyne Huber 
Department of Afr./Amer. Studies 

FROM: Karen M. Gil 
Dean 

OFFICE OF THE DEAN T 9~9~96a.116~ 

eo3 South Building F 9~t9,96~."4o8 

CAMPUS BOX 3~oo eollege,~ne.edu 

CHAPEL HILL, NC ~7599-aloo 

DATE: November 1,2011 

SUBJECT: . Applications for Research and Study Assignmer~ts fo~ 2012-2013 Academic Year 
DEADLINE: Monday, January 23, 2012 

I wlite to inform you that the number of one-semester research and study assignments allocated for 
your department in the academic year 2012-2013 is 3. This includes 0 caW-over leave from last 
year’s allocation. Because your unit is not compensated with replacement funds for faculty on a 
research and study assignment, it is important that you consider the total number of faculty who 
may be on leave in the 2012-2013 academic year in order to ensure that yon are able to staff your 
courses adequately. This means that before making recommendations for research and study 
assignments, you should be aware of pending g, ant and fellowship applications that, if successful, 
could impact the number of facultT you will have available to teach. 

I ask that you review t~e guidelines on Research and Study Assignments found in the Chair’s 
Manual 

O 

Untenured factflty are entitled to a one-semester faculty development assigranent. These 
assignments must be taken after the ~st year at UNC and before the initiation of a 
recommendation concerning ten~ze. Such assignments count agaAnst the total number of 
assignments awarded to your department. 

Each tenured faculty membex who has not had a. research and study assignment in the past five 
years is eligible to apply. Faculty whose initial appointments conferred tenure are eligible to 
apply no earlier than the second year of appo_!p~ent for a research and study assignment *w be 
taken the following year. If the tenured facndty member has received a jm~ior I’aculty 
development assignment, he oz she will not be eligible to apply for another research and study 
assignment until five additional years of service have been completed. 

Facudty members must submit to you a w~5~ten application, with a description (at least one page 
and not more than two pagesin length) of the research or curricuknn development project, a~d 
the reasons that tLme released from teacl~_~g and administrative responsibilities is essential to 
complete fl~e project ~Note: all administrative appoinmaents and associated supplemer~ts must be 
removed during dxe semester of 

The nmnber of recommendations you make may not exceed the m=nber of assignments 
allocated .above. Wl~ile yon may choose not to use all your assigi~nents, no more than one 



unused award may be carried forward to academic year 2013-2014. Requests to carry one 
unused award forward must be made in writing no later than Friday, February. 24, 2012. 

Your written recommendation to me must contain a plan describing how the teaching, research 
and service responsibilities will be covered, as well as the date of the faculty member’s last 
research and study leave. Your written recommendation should also include the semester - Fail 
2012 or Spring 2013 - in which the faculty member would take the ieave assi~m-lment. 

Your department will not receive additiona! salary fimds to replace the teaching of any faculty 
member holding a research and study assigmnent. 

Before making recommendations, you must be assured that students will not be prevented from 
timely enrollment in courses needed for graduation. 

The faculty member must file a ~eport to you wi~ a copy to me describing the work done 
wit.hin three months following completion of the research and study assignme,lt. 

I look forward to receiving recommendations by no later than Monday, January 23, 2012. 
Recommendations should be sent to Janet Fa~eI1. 

biccc: Agatha Buell 



From: 

Sent: 

To: 

Subject: 

Attach: 

Rucker, Walter C <~wmcke@email.unc.edu> 

Monday, December 19, 2011 7:22 AM 

Sable, Eunice N <eunice@email.~mc.edtr~ 

Teaching Proposals & Schedule Update 

Course Scheduling 2006-2012.:dsx 

Dear Eunice, 

Good morning. I hope all is well. I just wanted to give you a brief update re: the submission of teaching proposals from departmental faculty. As of this morning, I 

have received 12 proposals (13, if we count the one Kenneth sent directly to you). I am still awaiting receipt of nine others from the following faculty: Fall, 

Hildebrand, Jordan, Lisanza, Mutima, Selassie, Nzongola-Ntalaja, Nyang’oro, and Regester. In this regard, I sent a final reminder specifically to this group about the 

deadline for receipt of the teaching proposal worksheets. A copy of that email has been forwarded to you. 

Finally, I will share with you some of my research on historical scheduling and enrollment trends in the department for the past six academic years. The attached 

spreadsheet, compiled from data Kenneth forwarded to me, includes information about all of our course offerings (excluding independent studies, Friday Center 

and CCO courses, Summer courses, and language courses) since the 2006-07 academic year. Click on the AFAM and AFRI tabs at the bottom of the spreadsheet to 

see enrollment and scheduling information. This data will help us develop a schedule for 2012-13 that maximizes enrollments without compromising the ability of 

our majors and minors to graduate in a timely fashion. I think we can increase our enrollments next year by a conservative estimate of 12% across the department 

just by better balancing the distribution of our courses (you may recall the inordinate number of 500-level courses offered every term on the AFRI side) and other 

minor scheduling tweaks. I believe this is something Jonathan would call a "deliverable". The only thing the spreadsheet is missing at the moment are the names 

of instructors of record for each course. That data was only available to me for Fall 2009, Fall 2011, and Spring 2012. Travis should be able to provide the rest of the 

names by today. 

Best, 

Walter 
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BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE II 

BLACKS IN LATIN AMER 

CIVIL RIGHTS 

BLACKS & POP CULTUR 

BLACK WOMEN 

AFAM LEADERSHIP 

BLACK NATIONALISM 

BLACKS IN FILM 

BLACK CARIBBEANS 

AFRICAN AMER ART 

FIELD RESEARCH 

AFAM SEMINAR 

AFAM BIOETHICS 

KEY ISS/AFRI/AFRO L 

AFAM ARTS/AESTH ETIC 

Descr 

FYS DEFINING BLACKNESS 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE II 

TOPICS IN AFAM STUD 

TOPICS IN AFAM STUD 

BLACKS IN LATIN AMER 

BLACK WOMEN 

BLACKS IN FILM 

CONTEMPORARY ISSUES 

FIELD RESEARCH 

KEY ISS/AFRI/AFRO L 

Descr 

FYS DEFINING BLACKNESS 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE II 

CIVIL RIGHTS 

BLACKS & POP CULTUR 

Instructor 

Instructor 

Instructor 

Term 

iSp07 

iSp07 

iSp07 

iSp07 

iSp07 

iSp07 

iSp07 

iSp07 

iSp07 

iSp07 

iSp07 

iSp07 

iSp07 

Term 

iSpO8 

iSpO8 

iSpO8 

iSpO8 

iSpO8 

iSpO8 

iSpO8 

iSpO8 

iSpO8 

iSpO8 

iSpO8 

iSpO8 

Term 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 



G H 

1 
2 # Enrl 
3 .051 16 
4 101 78 
5 101 59 
6 101 85 
7 102 45 
8 102 38 
9 258 48 
i0 276 35 
ii 280 47 
12 371 44 
13 395 13 
14 398 16 
15 560 25 
16 
17 
18 
19 
20 
21 
22 
23 # £nr~ 
24 .051 25 
25 i01 68 
26 i01 77 
27 i01 60 
28 102 62 
29 102 46 
30 254 44 
31 276 55 
32 280 69 
33 340 35 
34 395 1 
35 398 24 
36 
37 # Enrl 
38 .051 19 
39 i01 105 
40 i01 75 
41 i01 61 
42 102 57 
43 102 i0 
44 258 53 
45 274 9 

Descr 

i FYS MASQS OF BLACKN ESS 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE II 

BLACK EXPERIENCE II 

CIVIL RIGHTS 

BLACKS IN FILM 

BLACKS IN NORTH CAROLINA 

EMANCIPATION 

FIELD RESEARCH 

AFAM SEMINAR 

HARLEM RENAISSANCE 

Descr 

i FYS MASQS OF BLACKN ESS 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE II 

BLACK EXPERIENCE II 

BLACKS IN LATIN AMER 

BLACKS IN FILM 

BLACKS IN NORTH CAROLINA 

DIASPORA ART 

FIELD RESEARCH 

AFAM SEMINAR 

Descr 

i FYS MASQS OF BLACKN ESS 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE II 

BLACK EXPERIENCE II 

CIVIL RIGHTS 

AFRICAN-AM POLIT PHIL 

Instructor 

Instructor 

Instructor 

K 

Enrollment Totals 

Fall 2006 

Enrollment Totals 

Fall 2007 

Enrollment Totals 

Fall 2008 

854 

549 

651 

Spring 2007 

549 

Spring 2008 

566 

Spring 2009 

782 



M 

1 

2 06-07 Total 

3 1403 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

21 

22 

23 07-08 Total 

24 1115 

25 

26 

27 

28 

29 

3O 

31 

32 

33 

34 

35 

36 

37 08-09 Total 

38 1433 

39 

4O 

41 

42 

43 

44 

45 



1 
2 Term 

46 F08 

47 F08 

48 F08 

49 F08 

50 F08 

51 F08 

52 F08 

53 FOB 

54 FOB 

55 

56 

57 

58 

59 

6O 

61 Term 

62 F09 

63 F09 

64 F09 

65 F09 

66 F09 

67 F09 

68 F09 

69 F09 

70 F09 

71 F09 

72 F09 

73 F09 

74 F09 

75 F09 

76 F09 

77 F09 

78 F09 

79 F09 

80 F09 

81 Term 

82 F10 

83 F10 

84 F10 

85 F10 

86 F10 

87 F10 

88 F10 

A 

Courses 
# 

266 

269 

276 

293 

395 

398 

428 

474 

697 

# 

.050 

101 

101 

101 

101 

102 

254 

258 

259 

266 

276 

278 

293 

356 

387 

395 

398 

474 

554 

# 

50 

101 

101 

101 

101 

102 

102 

I C 

Enrl 

D 

Descr 

32 BLACK WOMEN 

27 BLACK NATIONALISM 

44 BLACKS IN FILM 

40 AFR DIASP AMERICAS 

8 FIELD RESEARCH 

10 AFAM SEMINAR 

23 AFAM BIOETHICS 

37 KEY ISS/AFRI/AFRO L 

2 AFAM ARTS/AESTHETIC 

Enrl    Descr 

24 FYS DEFINING BLACKNESS 

59 BLACK EXPERIENCE I 

66 BLACK EXPERIENCE I 

70 BLACK EXPERIENCE I 

60 BLACK EXPERIENCE I 

53 BLACK EXPERIENCE II 

38 BLACKS IN LATIN AMER 

36 ClVlL RIGHTS 

46 BLACKS & POP CULTUR 

30 BLACK WOMEN 

40 BLACKS IN FILM 

39 BLACK CARIBBEANS 

36 AFR DIASP AMERICAS 

36 HISTORY OF HIP HOP 

10 20TH C AFRI AM ART 

11 FIELD RESEARCH 

12 AFAM SEMINAR 

28 KEY ISS/AFRI/AFRO L 

7 IMAGINING OTHERNESS 

Enrl    Descr 

23 FYS DEFINING BLACKNESS 

70 BLACK EXPERIENCE I 

73 BLACK EXPERIENCE I 

74 BLACK EXPERIENCE I 

60 BLACK EXPERIENCE I 

58 BLACK EXPERIENCE II 

56 BLACK EXPERIENCE II 

Instructor 

Instructor 

McMillan 

McMillan 

Regester 

Porter 

Hildebrand 

Janken 

Caldwell 

Janken 

Hall 

Caldwell 

Regester 

Slocum 

Jordan 

Hall 

Bowles 

McMillan 

Hildebrand 

Porter 

Williams 

Instructor 

Term 

iSp09 
iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

Term 

iSpl0 
iSplO 
iSpl0 

iSplO 
iSpl0 

iSplO 
iSpl0 

iSplO 
iSpl0 

iSplO 
iSpl0 

iSplO 
iSpl0 

iSplO 
iSpl0 

iSplO 

Term 

iSp11 
iSp11 

iSp11 

iSp11 



G H 

2 # Enrl 
46 276 45 
47 280 48 
48 287 20 
49 304 88 
50 340 34 
51 398 7 
52 428 1 
53 428 35 
54 474 20 
55 474 3 
56 522 18 
57 530 20 
58 560 26 
59 697 1 
60 697 27 
61 # Enrl 
62 .051 24 
63 i01 64 
64 i01 59 
65 i01 54 
66 102 55 
67 190 24 
68 258 50 
69 259 44 
70 263 54 
71 276 36 
72 280 55 
73 287 i0 
74 340 24 
75 371 32 
76 491 2 
77 560 25 
78 
79 
80 
81 # 
82 51 
83 i01 
84 i01 
85 i01 
86 102 
87 190 
88 258 

Instructor Descr 

BLACKS iN FiLM 

BLACKS iN NORTH CAROLINA 

AFRICAN AMER ART 

BLACKS IN BRITISH LANDS 

DIASPORA ART 

AFAM SEMINAR 

AFAM BIOETHICS 

AFAM BIOETHICS 

i KEY ISS/AFRI/AFRO L 

i KEY ISS/AFRI/AFRO L 

iDUBOIS/THURMAN/MALC 

iRACE/CULTURE IN BRAZIL 

HARLEM RENAISSANCE 

AFAM ARTS/AESTH ETIC 

AFAM ARTS/AESTH ETIC 

Descr 

i FYS MASQS OF BLACKN ESS 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE II 

TOPICS IN AFAM STUD 

CIVIL RIGHTS 

BLACKS & POP CULTUR 

FOUND OF BLACK EDUC 

BLACKS IN FILM 

BLACKS IN NORTH CAROLINA 

AFRICAN AMER ART 

DIASPORA ART 

EMANCIPATION 

AFAM INTERNSHIP 

HARLEM RENAISSANCE 

K 

Enrollment Totals 

Fall 2006 Spring 2007 

Enrollment Totals 

Instructor Fall 2009 Spring 2010 

701 612 

Enrollment Totals 

Enrl    Descr Instructor Fall 2010 Spring 2011 

24 iFYS MASQS OF BLACKNESS 731 614 

60 BLACK EXPERIENCE I 

59 BLACK EXPERIENCE I 

57 BLACK EXPERIENCE I 

50 BLACK EXPERIENCE II 

30 TOPICS IN AFAM STUD 

45 CIVIL RIGHTS 



1 

2 06-07 Total 

46 

47 

48 

49 

5O 

51 

52 

53 

54 

55 

56 

57 

58 

59 

6O 

61 09-10 Total 

62 1313 

63 

64 

65 

66 

67 

68 

69 

7O 

71 

72 

73 

74 

75 

76 

77 

78 

79 

8O 

81 10-11 Total 

82 1345 
83 
84 
85 
86 
87 
88 



2 Term 

89 F10 

90 F10 

91 F10 

92 F10 

93 F10 

94 F10 

95 F10 

96 F10 

97 F10 

98 F10 

99 F10 

100 F10 

101 

102 Term 

103 Fll 

104 Fll 

105 Fll 

106 Fll 

107 Fll 

108 Fll 

109 Fll 

110 Fll 

111 Fll 

112 Fll 

113 Fll 

114 Fll 

115 Fll 

116 Fll 

117 Fll 

118 Fll 

119 Fll 

120 Fll 

A 

Courses 
# 
19o 
254 
259 
266 
276 
293 
304 
395 
398 
428 
474 
569 

# 

S0 

101 

101 

101 

102 

190 

254 

258 

259 

280 

287 

293 

395 

398 

474 

554 

560 

610 

I C 

Enrl 

Enrl 

D 

Descr 

12 TOPICS IN AFAM STUD 

12 BLACKS IN LATIN AMER 

43 BLACKS & POP CULTUR 

36 BLACK WOMEN 

38 BLACKS IN FILM 

10 AFR DIASP AMERICAS 

90 BLACKS IN BRITISH LANDS 

8 FIELD RESEARCH 

20 AFAM SEMINAR 

9 AFAM BIOETHICS 

36 KEY ISS/AFRI/AFRO L 

3 BLACK WOMEN IN US 

Descr 

24 FYS DEFINING BLACKNESS 

74 BLACK EXPERIENCE I 

75 BLACK EXPERIENCE I 

66 BLACK EXPERIENCE I 

67 BLACK EXPERIENCE II 

29 TOPICS IN AFAM STUD 

43 BLACKS IN LATIN AMER 

42 CIVIL RIGHTS 

43 BLACKS & POP CULTUR 

52 BLACKS IN NC 

20 AFRICAN AMER ART 

38 AFR DIASP AMERICAS 

3 FIELD RESEARCH 

34 AFAM SEMINAR 

31 KEY ISS/AFRI/AFRO L 

5 IMAGINING OTHERNESS 

15 HARLEM RENAISSANCE 

14 AFAM VERNAC MUSIC 

Instructor 

Instructor 

McMillan 

McMillan 

Hildebrand 

Caldwell 

Hall 

Rucker 

Caldwell 

Janken 

Hall 

Porter 

Bowles 

Jordan 

McMillan 

Hildebrand 

Porter 

Williams 

Janken 

Hinson 

Term 

iSp11 
iSp11 

iSp11 
iSp11 
iSp11 
iSp11 
iSp11 
iSp11 
iSp11 
iSp11 
iSp11 
iSp11 
iSp11 

Term 

iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 



G 

1 

2# 

89 276 

90 278 

91 287 

92 340 

93 356 

94 371 

95 395 

96 398 

97 408 

98 422 

99 474 

100 530 
I01 610 
102 # 
103 101 
104 101 
105 101 
106 101 
107 102 
108 102 
109 266 
110 276 
111 278 
112 280 
113 340 
114 356 
115 395 
116 398 
117 408 
118 440 
119 474 
120 530 

H 

Enrl 

27 

Enrl 

60 

4O 

4O 

4O 

4O 

4O 

Descr 

BLACKS iN FiLM 

BLACK CARIBBEANS 

AFRICAN AMER ART 

DIASPORA ART 

HISTORY OF HIP HOP 

EMANCIPATION 

FIELD RESEARCH 

AFAM SEMINAR 

BLACK THOUGHT 

AFAM HUMAN RIGHTS 

i KEY ISS/AFRI/AFRO L 

iRACE/CULTURE IN BRAZIL 

AFAM VERNAC MUSIC 

Instructor 

K 

Enrollment Totals 

Fall 2006 Spring 2007 

Enrollment Totals 

Descr Instructor Fall 2011 Spring 2012 

BLACK EXPERIENCE I McMillan 675 716 

BLACK EXPERIENCE I Regester 

BLACK EXPERIENCE I Porter 

BLACK EXPERIENCE I Rucker 

BLACK EXPERIENCE II Janken 

BLACK EXPERIENCE II Porter 

BLACK WOMEN Caldwell 

BLACKS IN FILM Regester 

BLACK CARIBBEANS Slocum 

BLACKS IN NORTH CAROLINA McMillan 

DIASPORA ART Jordan 

HISTORY OF HIP HOP Hall 

FIELD RESEARCH McMillan 

AFAM SEMINAR Hall 

BLACK THOUGHT Janken 

iRace, Justice and Law Kapur 

i KEY ISS/AFRI/AFRO L Rucker 

iRACE/CULTURE IN BRAZIL Caldwell 



M 

1 

2 06-07 Total 

89 

90 

91 

92 

93 

94 

95 

96 

97 

98 

99 

IO0 

101 

102 11-12 Total 

103 

104 

105 

106 

107 

108 

109 

110 

111 

112 

113 

114 

115 

116 

117 

118 

119 

120 

1391 



D E 

2 Term 

3 F06 

4 F06 

5 F06 

6 F06 

7 F06 

8 F06 

9 F06 

10 F06 

11 F06 

12 F06 

13 F06 

14 F06 

15 F06 

16 F06 

17 F06 

18 F06 

19 Term 

20 F07 

21 F07 

22 F07 

23 F07 

24 F07 

25 F07 

26 F07 

27 F07 

28 F07 

29 F07 

30 F07 

31 F07 

32 F07 

33 F07 

34 Term 

35 F08 

36 F08 

37 F08 

38 F08 

39 F08 

40 F08 

41 F08 

42 F08 

43 F08 

44 F08 

45 F08 

A 

Courses 
B 

# 

101 

101 

101 

101 

190 

261 

262 

265 

266 

370 

474 

480 

520 

521 

522 

523 

# 

.050 

101 

101 

101 

101 

101 

265 

266 

266 

37O 

416 

474 

523 

523 

# 

.050 

101 

101 

101 

262 

266 

266 

37O 

416 

474 

521 

I C 

Enrl 

Enrl 

Enrl 

DeSCF 

70 INTRO AFRICAN CIV 

71 INTRO AFRICAN CIV 

63 INTRO AFRICAN CIV 

65 INTRO AFRICAN CIV 

3iTOPICS IN AFRI STU 

31 AFRICAN WOMEN 

34 AFRICAN LITERATURE 

32 AFRICA IN GLOBAL SYSTEM 

95 CONTEMPORARY AFRICA 

20 POL PROB IN AFRI ST 

10 KEY ISS/AFRI/AFRO L 

37 ETHNOGRAPHY OF AFRICA 

25 SOUTHERN AFRICA 

3i EAST AFRICAN SOCIETY 

l i WEST AFRICA 

2iCENTRAL AFRICA 

Descr 

20 FYSKINGSPRESIDENTGEN ERAL 

41 INTRO AFRICAN CIV 

46 INTRO AFRICAN CIV 

55 INTRO AFRICAN CIV 

63 INTRO AFRICAN CIV 

53 INTRO AFRICAN CIV 

32 AFRICA IN GLOBAL SYSTEM 

l iCONTEMPORARY AFRICA 

70 CONTEMPORARY AFRICA 

25 POL PROB IN AFRI ST 

14 SOCIAL JUSTICE MOVEMENTS 

6iKEY ISS/AFRI/AFRO L 

28 CENTRAL AFRICA 

9iCENTRAL AFRICA 

Descr 

21 FYSKINGSPRESIDENTGEN ERAL 

57 INTRODUCTION TO AFRICA 

49 INTRODUCTION TO AFRICA 

58 INTRODUCTION TO AFRICA 

35 AFRICAN LITERATURE 

23 CONTEMPORARY AFRICA 

23 CONTEMPORARY AFRICA 

30 POL PROB IN AFRI ST 

32 SOCIAL JUSTICE MOVEMENTS 

10 KEY ISS/AFRI/AFRO L 

12 EAST AFRICAN SOCIETY 

Instructor 

Instructor 

Instructor 



2 Term 

3 Sp07 

4 Sp07 

5 Sp07 

6 Sp07 

7 Sp07 

8 Sp07 

9 Sp07 

i0 Sp07 

11Sp07 

19 Term 

20 Sp08 

21Sp08 

22 Sp08 

23 Sp08 

24 Sp08 

25 Sp08 

26 Sp08 

27 Sp08 

28 Sp08 

29 Sp08 

30 Sp08 

31Sp08 

32 Sp08 

33 

34 Term 

35 Sp09 

36 Sp09 

37 Sp09 

38 Sp09 

39 Sp09 

40 Sp09 

41Sp09 

42 Sp09 

43 Sp09 

44 Sp09 

45 Sp09 

G 

# 

101 

101 

101 

101 

370 

416 

520 

522 

524 

# 

101 

101 

101 

101 

261 

262 

266 

416 

48O 

52O 

52O 

521 

523 

# 

101 

101 

101 

101 

101 

190 

190 

190 

261 

262 

266 

Enrl 

36 

70 

41 

27 

53 

Enrl 

39 

68 

59 

55 

26 

23 

42 

36 

30 

4 

26 

Enrl 

54 

60 

63 

2 

24 

4 

26 

37 

28 

I 

Descr 

INTRO AFRICAN 

INTRO AFRICAN CIV 

INTRO AFRICAN CIV 

INTRO AFRICAN CIV 

POL PROB IN AFRI ST 

SOCIAL JUSTICE MOVEMENTS 

SOUTHERN AFRICA 

WEST AFRICA 

NORTH-EAST AFRICA 

Descr 

INTRO AFRICAN 

INTRO AFRICAN CIV 

INTRO AFRICAN CIV 

INTRO AFRICAN CIV 

AFRICAN WOMEN 

AFRICAN LITERATURE 

CONTEMPORARY AFRICA 

SOCIAL JUSTICE MOVEMENTS 

ETHNOGRAPHY OF AFRICA 

SOUTHERN AFRICA 

SOUTHERN AFRICA 

EAST AFRICAN SOCIETY 

CENTRAL AFRICA 

Descr 

INTRODUCTION TO AFRICA 

INTRODUCTION TO AFRICA 

INTRODUCTION TO AFRICA 

INTRODUCTION TO AFRICA 

INTRODUCTION TO AFRICA 

TOPICS IN AFRI STU 

TOPICS IN AFRI STU 

TOPICS IN AFRI STU 

AFRICAN WOMEN 

AFRICAN LITERATURE 

CONTEMPORARY AFRICA 

Instructor 

Instructor 

Instructor 

K 

Enrollment Totals 

Fall 2006 

Enrollment Totals 

Fall 2007 

Enrollment Totals 

Fall 2008 

562 

463 

376 



L M 

1 

2 Spring 2007 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 Spring 2008 

20 

21 

22 

23 

24 

25 

26 

27 

28 

29 

3O 

31 

32 

33 

34 Spring 2009 

35 

36 

37 

38 

39 

4O 

41 

42 

43 

44 

45 

06-07 Total 

42S 987 

07-08 Total 

421 884 

08-09 Total 

516 892 



D E 

2 Term 

46 F08 

47 

48 

49 

50 

51 

52 

53 Term 

54 F09 

55 F09 

56 F09 

57 F09 

58 F09 

59 F09 

60 F09 

61 F09 

62 F09 

63 F09 

64 

65 Term 

66 FIO 

67 FIO 

68 F10 

69 F10 

70 F10 

71 F10 

72_ F10 

73 F10 

74 F10 

75 F10 

76 F10 

77 F10 

78 F10 

79 F10 

80 F10 

81 F10 

82_ F10 

83 Term 

84 Fll 

85 Fll 

86 Fll 

87 Fll 

88 Fll 

A 

Cot rses 
523 

# 

.050 

101 

101 

262 

266 

370 

416 

453 

474 

521 

# 

5O 

101 

101 

101 

101 

190 

261 

262 

263 

266 

416 

474 

488 

521 

523 

524 

54O 

# 

5O 

101 

101 

101 

101 

I C 

Enrl 

26 

Enrl 

22 

57 

61 

34 

26 

30 

16 

4i 

10 

12 

DeSCF 

CENTRAL AFRICA 

DeSCF 

FYSKI N GSPRESI DENTGEN ERAL 

INTRODUCTION TO AFRICA 

INTRODUCTION TO AFRICA 

AFRICAN LITERATURE 

CONTEMPORARY AFRICA 

POL PROB IN AFRI ST 

SOCIAL JUSTICE MOVEMENTS 

AFRI IN AMER IMAGINATION 

KEY ISS/AFRI/AFRO L 

EAST AFRICAN SOCIETY 

Enrl    Descr 

24 FYSKINGSPRESIDENTGEN ERAL 

64 INTRODUCTION TO AFRICA 

78 INTRODUCTION TO AFRICA 

48 INTRODUCTION TO AFRICA 

47 INTRODUCTION TO AFRICA 

25 TOPICS IN AFRI STU 

25 AFRICAN WOMEN 

35 AFRICAN LITERATURE 

41 AFRICAN BELIEF 

2iCONTEMPORARY AFRICA 

19 SOCIAL JUSTICE MOVEMENTS 

10 KEY ISS/AFRI/AFRO L 

2iCONTEMP AFRICAN ART 

26 EAST AFRICAN SOCIETY 

12 CENTRAL AFRICA 

29 NORTH-EAST AFRICA 

23 21ST CENTURY SCRAMBLE 

Enrl    Descr 

24 FYSKINGSPRESIDENTGEN ERAL 

73 INTRODUCTION TO AFRICA 

70 INTRODUCTION TO AFRICA 

58 INTRODUCTION TO AFRICA 

50 INTRODUCTION TO AFRICA 

Instructor 

Instructor 

Selassie 

Karim-Sesay 

Lambert 

Fhunsu 

Cooke 

Selassie 

SaNe 

Masee 

Porter 

Nyans’oro 

Instructor 

Instructor 

Selassie 

Lisanza 

Anderson 

Fall 

Pier 



1 

2 Term 

46 Sp09 

47 Sp09 

48 Sp09 

49 Sp09 

50 Sp09 

51Sp09 

52 Sp09 

53 Term 

54 Spl0 

55 Spl0 

56 Spl0 

57 Spl0 

58 Spl0 

59 Spl0 

60 Spl0 

61Spl0 

62 Spl0 

63 Spl0 

64 Spl0 

65 Term 

66 Sp11 

67 Sp11 

68 Sp11 

69 Sp11 

70 Sp11 

71Sp11 

72 Sp11 

73 Sp11 

74 Sp11 

75 Sp11 

76 Sp11 

77 Sp11 

78 Sp11 

79 Sp11 

80 Sp11 

81 

82 

83 Term 

84 Sp12 

85 Sp12 

86 Sp12 

87 Sp12 

88 Sp12 

G 

# 

368 

474 

48O 

52O 

52O 

523 

54O 

# 

.050 

101 

101 

101 

190 

262 

37O 

48O 

520 

54O 

550 

# 

101 

101 

101 

190 

262 

266 

37O 

375 

421 

474 

520 

522 

523 

540 

550 

# 

101 

101 

101 

101 

101 

Enrl 

Enrl 

Enrl 

Descr 

42 POL PROTEST & CONFLICT 

8 KEY ISS/AFRI/AFRO L 

36 ETHNOGRAPHY OF AFRICA 

1 SOUTHERN AFRICA 

26 SOUTHERN AFRICA 

21 CENTRAL AFRICA 

22 21ST CENTURY SCRAMBLE 

Descr 

25 FYSKINGSPRESIDENTGEN ERAL 

64 INTRODUCTION TO AFRICA 

63 INTRODUCTION TO AFRICA 

59 INTRODUCTION TO AFRICA 

11 TOPICS IN AFRI STU 

43 AFRICAN LITERATURE 

21 POL PROB IN AFRI ST 

31 ETHNOGRAPHY OF AFRICA 

9 SOUTHERN AFRICA 

25 21ST CENTURY SCRAMBLE 

17 DEMOCRATIC GOVERNANCE 

Descr 

52 INTRODUCTION TO AFRICA 

66 INTRODUCTION TO AFRICA 

53 INTRODUCTION TO AFRICA 

24 TOPICS IN AFRI STU 

44 AFRICAN LITERATURE 

17 CONTEMPORARY AFRICA 

28 POL PROB IN AFRI ST 

23 CULTURAL PRODUCTION 

32 Languages of Africa 

16 KEY ISS/AFRI/AFRO L 

19 SOUTHERN AFRICA 

19 WEST AFRICA 

12 CENTRAL AFRICA 

24 21ST CENTURY SCRAMBLE 

20 DEMOCRATIC GOVERNANCE 

Enrl Descr 

60 INTRODUCTION TO AFRICA 

60 INTRODUCTION TO AFRICA 

60 INTRODUCTION TO AFRICA 

60 INTRODUCTION TO AFRICA 

60 INTRODUCTION TO AFRICA 

Instructor 

Instructor 

Instructor 

Instructor 

Nyang’oro 

Selassie 

Boyd 

Lisanza 

Fall 

K 

Enrollment Totals 

Fall 2006 

Enrollment Totals 

Fall 2009 

Enrollment Totals 

Fall 2010 

Enrollment Totals 

Fall 2011 

272 

510 

560 



1 

2 Spring 2007 

46 

47 

48 

49 

SO 

$1 

$2 

$3 Spring 2010 

$4 

SS 

$6 

$7 

$8 

$9 

6O 

61 

62 

63 

64 

6S Spring 2011 

66 

67 

68 

69 

70 

71 

72 

73 

74 

7S 

76 

77 

78 

79 

80 

82 

83 Spring 2012 

84 

8S 

86 

87 

88 

06-07 Total 

09-10 Total 

368 640 

10-11 Total 

449 959 

11-12 Total 

592 1152 



D E 

2 Term 

89 Fll 

90 Fll 

91 Fll 

92 Fll 

93 Fll 

94 Fll 

95 Fll 

96 Fll 

97 Fll 

98 Fll 

99 Fll 

100 Fll 

101 Fll 

102 Fll 

A 

Courses 
B 

# 

101 

261 

262 

263 

266 

32O 

353 

456 

474 

488 

521 

523 

524 

6OO 

I C 

Enrl 

48 

30 

Descr 

INTRODUCTION TO AFRICA 

AFRICAN WOMEN 

40 AFRICAN LITERATURE 

35 AFRICAN BELIEF 

4iCONTEMPORARY AFRICA 

30 INTROTO AFRICAN MUSIC 

4iAFRICAN MASQUERADE 

24 SENEGALESE SOCIETY 

12 KEY ISS/AFRI/AFRO L 

3iCONTEMP AFRICAN ART 

9i EAST AFRICAN SOCIETY 

14 CENTRAL AFRICA 

19 NORTH-EAST AFRICA 

13 AFRICAN COLLOQUIUM 

Instructor 

Fall 

Boyd 

Fhunsu 

Boyd 

Cooke 

Pier 

Magee 

Seck 

Porter 

Magee 

Nyang’oro 

Nzongola-Ntalaga 

Selassie 

Sable 



2 Term 

89 Sp12 

90 Sp12 

91 Sp12 

92 Sp12 

93 Sp12 

94 Sp12 

95 Sp12 

96 Sp12 

9? Sp12 

98 Sp12 

99 Sp12 

100 Sp12 

101 Sp12 

102 

262 

266 

37O 

375 

416 

421 

474 

52O 

521 

522 

523 

54O 

55O 

Descr 

z~O AFRICAN LITERATURE 

40 CONTEMPORARY AFRICA 

35 POL PROB IN AFRI ST 

33 CULTURAL PRODUCTION 

30 SOCIAL JUSTICE MOVEMENTS 

30 Languages of Africa 

10 KEY ISS/AFRI/AFRO L 

6 SOUTHERN AFRICA 

10 EAST AFRICAN SOCIETY 

14 WEST AFRICA 

9 CENTRAL AFRICA 

30 21ST CENTURY SCRAMBLE 

5 DEMOCRATIC GOVERNANCE 

Instructor 

Fhunsu 

Boyd 

Selassie 

Pier 

Sahle 

Seck 

Rucker 

Sahle 

Nyang’oro 

Fall 

Nzongola-Ntlaja 

Nyang’oro 

Nzongola-Ntlaja 

K 

Enrollment Totals 

Fall 2006 



L M 

1 

2 

89 

90 

91 

92 

93 

94 

95 

96 

97 

98 

99 

IO0 

101 

102 

Spring 2007 06-07 Total 



1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

2O 

21 

22 

A B C D G 

Term # Enrl    Descr Instructor Term # Enrl 

F12 SO 24 FYS DEFINING BLACKNESS McMiUan Sp13 101 60 

F12 101 60 BLACK EXPERIENCE I McMiUan Sp13 101 60 

F12 101 60 BLACK EXPERIENCE I Hildebrand Sp13 101 60 

F12 101 60 BLACK EXPERIENCE I Regester Sp13 101 60 

F12 101 60 BLACK EXPERIENCE I Porter Sp13 102 60 

F12 102 60 BLACK EXPERIENCE II Hall Sp13 190 30 

F12 102 60 BLACK EXPERIENCE II Sp13 XXX 30 

F12 190 30 TOPICS IN AFAM STUD Porter Sp13 280 40 

F12 259 40 BLACKS & POP CULTUR Hall Sp13 276 40 

F12 254 40 BLACKS IN LATIN AMER Caldwell Sp13 293 40 

F12 258 40 CIVIL RIGHTS Janken Sp13 XXX 40 

F12 293 40 AFR DIASP AMERICAS Jordan Sp13 XXX 40 

F12 280 40 BLACKS IN NC Porter Sp13 340 33 

F12 276 40 BLACKS IN FILM Regester Sp13 395 5 

F12 398 15 AFAM SEMINAR Hildebrand Sp13 398 15 

F12 392 40 AFAM Contemporary Issues McMillan Sp13 356 40 

F12 474 30 KEY ISS/AFRI/AFRO L Rucker Sp13 421 30 

F12 422 30 AFAM HUMAN RIGHTS Caldwell Sp13 474 30 

F12 560 20 HARLEM RENAISSANCE Janken Sp13 4XX 30 

Sp13 4XX 30 



1 

2 Descr 

3 BLACK EXPERIENCE I 

4 BLACK EXPERIENCE I 

5 BLACK EXPERIENCE I 

6 BLACK EXPERIENCE I 

7 BLACK EXPERIENCE II 

8 TOPICS IN AFAM STUD 

9 

10 BLACKS IN NC 

11 BLACKS IN FILM 

12 AFR DIASP AMERICAS 

13 

14 

15 DIASPORA ART 

16 FIELD RESEARCH 

17 AFAM SEMINAR 

18 HISTORY OF HIP HOP 

19 TOPICS in AF DIASPORA ST 

20 KEY ISS/AFRI/AFRO L 

21 

22 

Instructor 

Caldwell 

McMillan 

Porter 

Porter 

Porter 

Janken 

McMillan 

Regester 

Rucker 

Hildebrand 

Regester 

Jordan 

McMillan 

Hall 

Hall 

Caldwell 

Rucker 

Janken 

Hildebrand 

K 

Enrollment Estimates 

Fall 2012 

765 

Spring 2013 

713 

M 

12-13 Est. 

1478 



From: 

Sent: 

To: 

Subject: 

Attach: 

Caldwell, ILia L <klcaldwe@emaJl.unc.edu> 

Monday, December 19, 2011 9:13 AM 

SaNe, Eunice N <eunice@email.tmc.edtr~ 

FW: Interesting article on Lula’s Policy towaa~ds Afi-ica (attached) 

captain Lula gov a£rica policy 2010.pdf 

Hi Eunice, 
I thought this article might interest you. Best wishes for a peaceful and joyful holiday! 
Kia 
Kia Lilly Caldwell, Ph.D. 

Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 

CB #3395, Battle Hall 
Chapel Hill, NC 27599 

klcaldwe@email.unc.edu 
http: !/www. u nc.ed u/depts/afriafa m 



Sent: 

To: 

Subject: 

Attach: 

Regester, Charlene B <~regeste@email.unc.edu> 

Tuesday, December 20, 2011 1:45 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

FW: Syllabus AFAM 276 

AFAM276%20Springl%2012Tuesyllabus[1].doc; Al:am276 Springl2Tues sched.doc; AFAM%20276%20COURSE%20OBJECTIVES 

[1].doc 

From: Regester, Charlene B 

Sent: Tuesday, December 20, 2011 1:44 PM 

To: Janken, Kenneth R 
Subject: Syllabus AFAM 276 

Dear Ken: Attached is a copy of my AFAM 276 syllabus for the Spring. It is some four pages in length. Thanks much for your assistance. Sincerely, Charlene Regester 



AFAM 276- THE AFRICAN A~IERICANS IN CINEMA: 1900 TO THE PRESENT 
Spring 2012 

Dr. Charlene Regester Meeting Time: Tues. 3:30-6:20 
Office: 204 Battle Hall Meeting Place: 105 Gardner 
Office Hours: TH 2-Spm 

COURSE DESCRIPTION 
African Americans have been involved in the cinema industry and have made significant contributions to filnunaking. They 

have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. Although 
African Americans ha:~re contributed to the growlh and development of the cinema industry, rarely have their efforts been recognized 
or their contributions to the filnunaking industry been noted. Film histories often exclude African Americans in their reporting of 
cinema history or provide minimal coverage of the African American and his involvement in this industry. Thus, AFAM 276 is a 
critical, historical, and "theoretical examination of African American cinema from lhc 1900s to the present and will require the use of 
film theory to interrogate this history. This examination will seek to analyze their role on screen; will explore how stereotypical 
representations of the African American developed; and will investigate the efforts of a number of African American actors and 
actresses who attempted to subvert these representations. 

This examination is essential to understanding the black experience in the Uuited States. It is well known that the media is an 
integral part of American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and 
cultural diversity. Thcrelbre, examining the cinematic representations of African Americans will serve to provide a belter 
understanding of the black experience in American society and cinema industry in shaping attitudes and i~ffluencing public opiuions. 

African American cinema from the 1900s to 1910 is examined to identify early black pioneers in the cinema industry and to 
reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 1910 to 1920 is examined to 
determine why these films developed and why audiences craved these screen images. The more sophisticated all-black cast films 
produced from 1920 to 1930 are examined to detenuine wl\v these films increased in populari~~ and w~ black film stars began to 
emerge. African American screen images from 1930 to 1940 are examined to reveal how the African American image began to 
change from that of a subservient to a more assertive and humane individnal. Representations from 1940 to 1950 are examined to 
determine how and w~~ black entertainers particularly musicians, began to dominate the screen ilnage. Fihns produced from 1950 to 
1960 arc examined to investigate how the integrationist era began to influence the African American screen image. Black screen 
images from 1960 to 1970 are examined to determine how the resurgence of black pride i~ffluenced this newly formed image and how 
this resurgence of black pride led to the development of black exploitation films. Black exploitation fihns are examined to determine 
how they gained popularity and later declined in public appeal among audiences as more sophisticated audiences began to demand 
more quality films. African American representations from 1980 to 1990 are examined to reveal how black comedians began to 
dominate the black screen image and to determine the impact a new generation of fihnmakers stood to have on contemporary 
representations and audiences. The preponderance of black filmmakers in the decade of the 1990s is examined to determine how they 
influenced and shaped filnunaking in this period. The decade from 2000 to 2010 is explored to assess how blacks have fared with the 
Academy Awards and to determine how blackness is being reconfigured on screen in cinematic representations. The post 2010 era is 
interrogated to determine how post-racial altitudes arc impacting representations of blackness on screen. 

The instructional method and media used in tlfis course will consist of lectures, texts, videos, and guest speakers. Two 
examinations (a midtenn and final exam) will be given during the semester. Students are required to submit two papers (7-9 pages in 
length) examiNng the representation of African Americans on screen in a pre-1950 and post 1950 period. These papers must be 
completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook of Style or Chicago 
Manual of style, etc). 

TEXTS: 
Bogle, Donald. Toms, E?~ons, 3lulattoes, 3lammies, & Bucks: An Interpretive History of Blacks in American Films. New York: 

Continuum, 1989. 
Diawara, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 
Smith, Valerie ed. Representing Blackness: Issues in Film and Video. New Brunswick: Rutgers UP, 1997. 
Regester, Charlene. A_[hican American Actresses: The Struggle for Visibility. B loomingtlon: Indiana UP, 2010. 

SECONDARY TEXTS: 

Bogle, Donald. Blacks in American Films and Television: An Illustrated Encyclopedia. New York: Simon & Schuster (1988). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Bowser, Pearl and Louise Spence. Writing Himself into History. New Brunswick: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. ()scar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON RESERVE 

IN THE UNDERGRADUATE LIBRARY 
Cripps, Tho~nas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford Uuiversity Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire andDesire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY" 

Green, J. Ronald. Straight Lick. Bloomingt:on: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 

2. Students are required to view all films selected for this course. 

3. Students are required to write t~vo papers (7-9 pages) due on February 21, 2012 (PAPER I) and April 3, 

2012 (PAPER II), 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 

Completing all weekly critiques will influence your final course grade. 

GRADING: 
Paper I (£5%), Paper Ii (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 

articles to the materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 

make-up exams ~vill be given. 

ATTENDANCE: 
Attendance is mandatory and ~vill influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Wednesday night from 6-8pro films will be shown in the Undergrad Library for extra credit. All students 

are encouraged to attend some of these screenings as your attendance will influence your final grade in the 

class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 

phones, texting, and any other intrusive technological deivces or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code polices and procedures. Every Student 

enrolled in this course is expected to fully participate and observe the honor code. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



January 10 
First Black Motion Picture Producers 
& Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900 - 1910 
Ethnic Notions 

January 17 
Emergence of All-Black Cast Films 
Rise of Black Film Stars 
1910 - 1920 
Hallelujah 

January 24 

Rise of Black Film Stars (Cont.) 
Paul Robeson 

Nina Mac McKinney 

Josephine Baker 

1920 - 1930 

Emperor Jones 

January 31 
Black Independent Filmmaker Oscar 

Micheaux 

Black Westerns 
Race MoviesIWithin Our Gates 

February 7 
Servants and Maids Dominate the 

Screen Image of African 
kanericans 

Hattie McDaniel 
Louise Beavers 
Stepin Fetchit (Lincoln Per~7) 
Eddie Rochester Anderson 
1930 - 1940 
Imitation of Life 

February 14 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940- 1950 
Intruder in the Dust 

TUESDAY WEEKLY SCHEDULE 
February 21 
Decline of All-Black Cast Films 
Impact of Integration 
1950- 1955 
No Way Out 

PAPER I D UE February 21 

February 28 
Rise of Black Film Stars 
Sidney iPoitier 

Ethel Waters 

Dorothy Dandridge 

1955 - 1960 

In the Heat of the Night/ 

?diD TERM EXAM 

SPRING BREAK 

March 13 
Impact of Sidney Poitier on the 

Portrayal of the African 

American Male Screen hnage 

Rise of Black Exploitation Films 

1960- 1965 

Cooley High 

March 20 
Impact of Black Exploitation Fihns 
Emergence of Assertive African 

American Males & Females 
Jim Brown 
Richard Roundtree 
Pam Grier 
1965 - 1970 
A Soldier’s Story 

March 27 
Decline of Black Exploitation Films 

Emergence of a New Wave of Black 

Filmmakers 

Gordon Parks 

Melvin Van Peebles 

1970- 1975 

Devil in a Blue Dress 

April 3 
Black Comedians Rise as Film Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1980- 1985 

Spike Lee as Producer, Director, & 
Actor 

Get on the Bus/He Got 
Game/Bamboozled/Do the Right 
Thing/Twenty-F~flh Hour/School 
Daze/ 

PAPER H DUE April 3 

Apil 10 
Introduction to the 1990s 
ContemporalT African American 

Filmmakers 
John Singleton 
1990s 
Boyz N the Hood 
Human Stain 

April 17 
Contemporary Representations of 
Race 

African American Cinema in the 
1990s 
Monster’s Ball/Inside Mun/ 
Ray/Hustle and Flow/Dream 
Girls/Last King of Scotland/Ddjgt 
vu/Taking of Pelham 123/American 
Gangster/Crash 

April 24 
Intro to iDecade of 2000 and Decade 

of 2010 
Blacks and the Academy Awards 

Black Superheroes 

Miracle at St. Anna/Blind 

Side/Precious/Book of Eli 

Course Evaluation 
Review for Final 

FINAL EXAMINATION: May 1, 2012 Tues. 4 pm 



AFAM 276 COURSE OBJECTIVES: 
The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of The Birth of a Nation/Early African American Pioneers in the 
Motion Picture Industry 

1. Identify early black pioneers in the motion picture industry and describe their efforts. 
2. Explore the underlying motivations as to why black filmma2~ers decided to pursue fihnmaking. 
3. Describe the impact of The Birth of a Nation. 
4, DetLne five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated in early screen portrayals, 
5, Compare and contrast the early screen representations of African Americans in all-black cast films m those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given Iris tremendous skill and talent. 
2. Describe images presented by all-black cast films. Explain whether or not these films selwed a useful purpose for African AmericaJa 

audiences and discuss "the impact of these films on black audiences. 
3. Identify Oscar Micheaux. Describe and discuss how black audiences responded to his work and why he is significant to "the stu@ of 

African American cinema. 
4..Identify and describe tile screen careers of at least ttuee early black felnale film stars who were considered sex symbols. 
5. Explain why black subservient screen images were popularized and why these images lasted as long as they did. 
6. Demonstrate that you can apply film theory to reading representations of African Americans on screen in tile pre-1950s period. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of African American entertainers in cinema. Explain why entertainers were recruited to appear in 

motion pictures. 
2. Discuss why some black film stars perpetuated stereotypical portrayals of African Americans during this period while others did not. 
3. Compare and contrast film reviews and critiques of black films in the black press to those in the mainslseam press. Discuss whether or not 

these reviews are equitable in their treatment of black films. 
4. Describe how the portrayal of the African A,nerican changed fiom the early 1900s to 1940s. 
5. Discuss Mly black western films were ,nade and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeased primarily in all black-cast films in comparison to those who appeased in non-all black cast films. 
3. Explain the impact of integration on the screen representations of African Alnericans. 
4. Describe Sidney Poitier’s screen career and explain why he became one of the more acceptable black male actors of this time period. 
5. Identify the,nes characteristic of lnotion pictures produced in the late 1950s and early 1960’s. Describe the significance o f these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least three African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss the pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identity at least two black comedians who appeased in a number of motion pictures made in the 1980s. Explain why the pictures 

in which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding The Color Purple and describe the impact of tiffs film on black audiences. 
3. Explain whether or not contemporary, black fihns perpetuate stereotypical portrayals of African Americans. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contemporasy black filmmakers aa~d describe their contributions to the screen image of African Americaa~s. Explore their 

strengths aa~d weaki~esses. 
6. Compare and contrast the screen image of African Americans in contemporary films to their previous screen portrayals. 

White Bacldash Films of the 1990’s/Black-Black Exploitation Films 
1. Discuss why films produced in this decade have been referred to as white backlash films. 
2. Describe why films produced in tiffs decade have been categorized as black-black exploitation films. 
3. Identify parallels between black films produced in the 1970’s with those of the 1990’s. 
4. Explore why Hemy Louis Gates refers to films produced in "this period as "Guiltsploitation’~ films. 
5. Identify how representations of race are transformed on the screen in the decade of the 1990~s in COlnparison to previous decades. 

Black Biopics in the decade of 2000-2010/Magical African Americans/Blacks and the Academy Awards 
1.Identify significant Black Biopics in this period. 
2.Describe and define the Magical Africaa~ American Image that has permeated the black screen image in this period. 
3. Discuss the contentious relationship between African Americans and the Academy Awards. 
4. Identify a new generation of young black fillranakers such as Tyler Percy and describe their impact relative to previous decades. 
5. Demonstrate that you can apply film theou to reading race in conlemporaU representations 



FFom: 

Sent: 

To: 

Subject: 

Attach: 

Rucker, Walter C <~wmcke@email.unc.edu> 

Tuesday, December 20, 2011 3:00 PM 

SaNe, Eunice N <eunice@email.unc.edu>; Jmaken, Kenneth R <krjaJ~ken@email.unc.edtr~ 

AFAM Fall 2012 Courses (Draft) 

AFAM Fall 2012 Course Schedule Draft.docx 

Dear Kenneth and Eunice, 

l’ve attached a draft of our AFAM course schedule for Fall 2012. The AFRI course schedule will take much more effort (for a variety of reasons) but I expect to have 

it ready for your perusal by the first week in January. 

If you see any anomalies or if you have suggestions about how to reshape this portion of the course schedule to best serve our majors, please let me know at your 

earliest convenience. 

Best, 

Walter 



FALL 2012: AFAM COURSE SCHEL)ULE 

# Enrl. Title Instructor Day Time 

50 24 FYS DEFINING BLACKNESS McMillan T/TH 2-3:~LSp 

101 60 BLACK EXPERIENCE I McMillan T/TH 11-12:15p 

101 60 BLACK EXPERIENCE I Regester T/TH 9:30-10:45a 

~02 60 BLACK EXPERIENCE II Hall T/TH ~2:30-1:45p 

~02, 60‘ BLACKEXPERIENGEll, s~aff. MW, 22~50a 

259 40 BLACKS & POP CULTUR Hall T/TH 2-3:15p 

262 40 Foundations of Black Education Porter TH 3-5:50p 

252 40 BLACKS IN THE WEST Porter T 3-5:50p 

254 40 BLACKS IN LATIN AMER Caldwell T/TH 11-12:15p 

280 40 BLACKS IN NORTH CAROLINA Porter W 6-8:50p 

293 40 AFR DIASP AMERICAS Jordan T/TH 2-3:15p 

276 40 BLACKS IN FILM Regester M 3:30-6:20p 

392 40 AFAM Contemporary Issues McMillan W 3-5:50p 

474 30 KEY ISS/AFRI/AFRO L Rucker T/TH 9:30--i0:45a 

422 30 AFAM HUMAN RIGHTS Caldwell T/TH 2-3:15p 

522 20 DuBois, Howard Thurrnan, and Malcolm X Hildebrand W 2-4:50p 

560 20 The Harlem Renaissance Janken T/TH 8-9:15a 

*Red text in the "Time" column 
indicates courses offered during 

peak hours--as defined by the 

Registrar’s office. 



From: 

Sent: 

To: 

Subject: 

Rucker, Walter C <~wmcke@email.unc.edu> 

Wednesday, December 21,2011 8:17 AM 

Porter. Robert S <rporter@email.unc.edu> 

SaNe, Eunice N <eunice@email. unc.edu> 

RE: Form in your box; additional info here Re: [a£riafmn] Teaching Proposals for Fall 2012 and Spring 2013 

Dear Robert, 

Thank you for the informative email, It was quite useful in helping me develop a schedule for you for next year. 

Given the terms of your contract, which would have to be verified by Eun~ce, ~ take ~t that you would offer four courses on campus m~d three at the Friday Center 

during 2012-13. Not counting what you would offer at Lhe r:rhJay Center, these are the courses we rea~y need you to teach on-campus for the departmenL next 

year: 

Fall 20~2:      AFAM 252, Tues. (3--5:50); AFAM 262, Thurs. (3-.5:50}. 

Spring 2013: AFAM 304, Tues. (3-5:50); AFAM 263, Thurs. (3-5:50). 

~ should also apprise you of a new procedure, effective Spring 2012, regardh~g the addh~g of wa~t~sted students h]to departmental courses~ From th~s 0o~nt 

~orward, rravis no kruger has [:he authority [o add studen[:s to courses and aH ~acul[y seekk~g to add wa~t~is[:ed s[ude~]ts will need to consuR w~Lh me first. ~n 

addith:m, now that the Regis~:rar’s Office has instituted a new policy regarding course wait~ists, Tray,s will print out and ~orward to me the names of the first tet~ 

students on Lhe waitfist for every departmental offering. Those students will be the only students ~ w~l~ consk%r for add requests as each of our depsrLmenL 

offerk~gs w~l~ now have a Len sLudent wsit~is[ and add cap. 

~f you have questions about your 2012-13 schedule or the new policy regarding student wa~tlists and add requests, please schedule an appointment with Eun~ce or 

~ during the first week in ~anuary. 

Best, 

W a ~ ~: e r 

F~m= Po~er, Robert S [mail~: rpo~er@email.unc.edu] 
Sent; Monday, December ~9, 205~ ~:35 PN 

Te= Rucker, Walter C 
Subject= RE: Form in your box; additbnal info here Re: [afriafam] Teaching Proposals for Fall 20~2 and Spring 20~3 

Dear Walter, 
As you know, I was just giving you my preferences. I am happy to teach anything, and that is the truth. The courses you suggest for the Fall 20~2 semes~r are just great--I’m 
delighted to teach any or all of them. 
As to the s~ time, 3:30 is, of course, fine by me. But if you need somebody to begin a course lair due to classroom availabili~ issues or in order to meet the depa~men~s 
requirement to ~ach "off peak" classes, you now know that I am a most willing volunteer. Am I correct in saying that depa~ments must offer 60% of their courses ouNide of 
peak hours? 
Looking towards Spring 20~3: As you know my research/teaching interest is the First and Second Reconstructbns eras, as well as race relations. Perhaps all of that poinN to 
AFAN ~02, 252, 258, and 280 (and probably others.) But there are perhaps other points to consider: My first Masters degree is in Teaching, so that would seem to indicate 
AFAN 262 and 263, both of which I have taught before. My rather e~nsive teaching experience in prisons gives me an aNding interest in AFAN ~0 Note also that I follow 
Canada pre~ closely, and out of that interest I proposed AFAN 304--and was pleased to see it placed on the boo~. (I’m the only person in the department who has ~ught 
304, and it is our only course that meets the pre-i750 requirement.) 1 pass all of this along for whatever it is worth, because in truth rm really more than happy to ~ach 
whatever you would like me to ~ach. 
My 20~-20~3 ~o year contract has me teaching seven courses each academic year, with the Friday Center paying for three of them. The Friday Center has already asked me 
to teach AFAN 280 for the Fall of 20~2, subject of course to the approval of the AFAN/AFRI Dept. 
Far and away the most impo~nt thing to me is that I be able to teach enough courses to be able to make a living, whether they be day courses combined with Friday Center 

courses, or all da~ime classes. 
Perhaps we should ~lk face to face about the Friday Center early ne~ semester. But let me share with you a few first thoughts that come to mind. As you may know, all 
Friday Center courses sta~ at 6:00 PN or later, so some (many?) faculN would surely not care for such a teaching arrangement for themselves. Also, it’s impo~ant to 
remember that the Friday Center could quit offering AFAN courses altogether if they chose, or they could deride ~ offer them only sporadically. They are in the driver’s seat, 
really, about what courses they offer--and their budget is tight. Whatever they do, we all surely want them to keep teaching AFAN courses. What a deal for our depa~ment, 
because these classes sponsored by the Friday Center cost us not a penny. What the Friday Center does need from our department, of course, is approval from our 
depa~ment chair of the instructor they wish to employ. For the Friday Center’s pa~ at least, they seem more than happy with me. 
I think my track record at the Friday Cen~r may have played something of a role in keeping the lighN on, so to speak, for AFAN courses over there. Most notably, I won the 
Friday Center Teaching Award in 2005. This is a significant honor, in that they only give one such award per year, statewide, across all UNC campuses. Clearly I am most 
popular with pad-time studenN, and I am highly experienced with teaching non-traditbnals. On top of that, I have had much luck with persuading several of these non- 
traditional studenN to become AFAN majors. ~wo over age 40 studenN who sta~ed with me at the Friday Center were in Reg’s AFAN 398 Senior Seminar just this 
semeste0. How could my Friday Center teaching record have been more distinguished? 
All of that said, I am flexible. I could, for ~ample, be happy enough teaching all three courses in the daytime one semester, and three (or four) the next Again, as long as I 
can make a living and keep my benefiN, rm happy--although of course I would like it if eventually something could be done to get me to L0 ~A. That way, I would eventually 
have a shot at being a senior lecturer. I have invested my life in this depa~ment, have won many ~acNng awards, and 1 have held on through some e~remely lean times in 
order to be here today. I hope all of that counN for something, or even quite a lot, as we go fo~ard. 
Please note in pa~icular: As long as I teach at least three courses in Fall of ne~ academic year, I vest for retirement in December 20~2. That is ce~inly a crucial miles~ne 
that I very much want and need to make. If the depa~ment leaves the Friday Center’s current plan in place for Fall 20~2, rm home free. 
My apologies for the length of this email, but I hope that it is helpful to you. 

Best, 
Robe~ 

From: Rucker, Walter C 
Sent: Monday, December 19, 2012 5:48 PM 

To: Porter, Robert S 
Subject: RE: Form in your box; additional info here Re: [afriafam] Teaching Proposals for Fall 20:[2 and Spring 20:[3 

Dear Robert, 

Thank you for sub[~litting your Leaching pr.:_~posal, t had a chance Lo k)ok i[: over, ~t~ addRion Lo your ema~l, and ~ have a few responses and changes to report: 

3.) It ~s certainly admirable ~:hat you want to teach off--peak at~d h~:e evemng courses. I cannot guarat~:ee the tkne skits you suggested and I wouM ~i~e to d~scourage 

start tknes much ~ater [han 3:30, especially for core requkernents for the major. Due to the new approach to course scheduling ~ wH~ be employing, you should not 

be overly concerned with offering courses in the ~ate evening to avoid students’ scheduling conflicts with other departmental offerings. My lob as associate chair 

wN be to avoid those conflicts and to ensure that our m~jors have a range of courses they can take wNle avoiding conflicts with other AFAM!AFR~ classes~ 

2) I haw~ taken over the du~:y of teaching AFAMiAFRI 474 in ~:he department flom this point forward. ~’m sure the depar~:rmmt ~:han]~s you for your past service m 

tNs regard, but f will offer one sectkm of 474 each term into the foreseeable future. 

3) We a~ready have ~T~ore than suffident coverage ~:or AFR110~ during 2012-13. Mov~Rg forward, ore major concern ~ have ~n creatin~ the course schedule is making 



sure there is betLer alignment between course content af~,’t Lhe research/teaching specializations of faculLy--especially h:~r courses in the major With this said, 

’~FRI 103_ witl be taught by African Studias t:aculty. 

4) Eun~ce, Kenneth, and I wHf be ~n consatLation about Friday Cente~ offerin£s fo~ 20$2-$S. S~nce I do not make Lhose course ass~snments as pa~t of this scheduHn~ 

p~ocess, I will have to ask a couple of questions about 7ou~ p~oposaL You have ~equested to teach a thi~d course each Lerm next year aL Lhe Friday Center. 

these courses ps~L o~ an overload or are you k~cludin~ them as pa~L o~ your regular three-course ~oad? E~the~ way, Lhere wi~l be no certshsty-- for now--about who 

w~I be teaching spedfic course offerings at the ~:dday Cen~:er [h~s necess~:ates some alteratkm of your proposal. 

Given the sDove, ~ su~£esL the fo]bwk~£ Fall 2012 course schedule: AFAM SO, AFAM 280 (on campus and noL at the Friday Center), and AFAM ~£0 (on a Lopic ot: you~ 

choice and within your teachin8 speda~]zadon). I will make similar chanses Lo your SpHn~ 20~S proposa~ and w~H ~:orward the resu~L ~n a few days. 

~f you have questions or concerns, fee~ free to emaH me or scheduJe an appointment w~Lh me st the be~nnin~ of next term, ~ w~H be more than happy Lo discuss 

the rationale for any and sH chan~es to your proposal 

Regards, 

WMter 

F~= R. Po~er [ma~l~:afamteacher@gma~l.com] 
$eBt= Sunday, December ~8, 20~ 5:54 PN 

To~ Rucker, Walter C 
Subject-" Form in your box; additional info here Re: [afriafam] Teaching Proposals for Fall 20~2 and Spring 20~3 

I have placed a copy of my 2012-2013 course/time preferences in your box. Three poinks I would like to make 

1) Times: As yon probably already know, the universi~ requires a certain percentage of our courses to be scheduled at "offpeak" hours. As nsual, my pret~rred times 

are all late in the day, and so are "offpeak." Not only does our depaxtment thns benefit t]com my time pret~rences, but so do our students. My late in the day classes 

allow them to avoid time coatlicts ruth other AI~?kM/.A2Ff~J classes, as well as with courses in their second majors. 

2) AFAM/AFR1474: I have taught this class for ten years, with strong reviews. Students who have taken many courses with me say that 474 is my best. I know you 

will teach 474 in the future, so if yon don’t need me to do it both semesters (as I have requested), please substitute AFAM 258 (noted as a second choice course on 

the form) 
3) AFRI 101: I turned away more than 60 students from that class just this semester, due of course to space limitations. I promised all of these disappointed students 

that I would t~ to teach AFRI 101 again as soon as possible. Also, as Profs. Seck, Linsanza. Mutima and Fhtmsu can tell you. I always invite our African language 

instructors to my AFRI 101 classes, and let them teach "sneak previews" of their courses. In this way I have helped the department rather a lot to recruit students for 

Lingala, Wolof and SwaNli. 

Thanks much, Walter. IfI don’t see you, Hapw Holidays. 

Best, 
Robert 

On Mon, Dec 12, 2011 at 10:33 AM, Rucker, Walter C <wrucke~2~__e__r!~!:_LLn__c_’_:_e_d_q> wrote: 

Dem Colleagues, 

This is a kindly reminder that we will need your completed teaching p~oposal worksheets returned a week fi~om today. Please use the attached form and either send it 

to me electronically or print out a copy and place the completed form in my campus box. I will send out a few reminders over the course of this week to eve~one. 

However, if I have not received your proposal worksheet by December 19th, I will have no other choice but to assign your courses and teaching schedule. 

Eye,one should also note the importance of placing both their first and second choices for the ideal days and times tbr their courses. In all likelihood, some aspect of 

most proposals will be changed in order to meet e~rollment needs and the needs of our majors. 

If you have any questions or concerns about this process, please let me know as soon as you can. I will look forward to receiving your proposals. 

Best, 

Walter 

Walter Rucker 

Associate Professor 
Atiican & Afro-American Studies 

UNC-Chapel tlill 

305 Battle ttall 

Chapel Hill, NC 27599-3395 

..... Original Message ..... 

From: Rucker, Walter C [mailto: wrucker({~email.unc .edu] 
Sent: Thursday, December 08, 2011 3:03 AM 

To: Department listserv 

Cc: Huber, Evelyne H 
Subject: [atiiafam] Teaching Proposals tbr Fall 2012 and Spring 2013 

Imtx~rtance: High 

Dear Colleagues, 

Now that I have been fom~ally introduced as the Associate Chair by Eunice, there is one urgent matter that requires our attention. By early next semes~ter, our course 

schedules for FaJ12012 will be due. This gives us a short window within which to implement a new method for c~eating the course schedule. Attached to this email, you 

will find the new "Teaching Proposal Worksheet" for 2012-13. Please complete it and return it to me via email or place a copy in my campus box no later than 



December 19, 2011. 

Please note tl~at your course pret~rences axe tentative and will be examined in the context of both enrollment needs mad the needs of our majors. Though we will do our 

best to accommodate each of your preferences, that will not always be possible. 

If you have any questions or concerns, please ema~l me. Otherwise, I roll look forward to receiving your teaching proposals. 

Best, 

Walter 

-- You are currently subscribed to athatZam as: wrucker(&email.unc.edu. To unsubscribe click here: 

http:i/lists.m~c.edu/u?id=:~l.413101.049tgb847d2f331 b22265fa8d0c5fla5&n=:T&l 
atfiafam&o=30442465, or send a blank email m leave-30442465-d.4413101.0d.9Nb8d.7d21331 b22265fa8d0c5fl a5(i~listserv.unc.edu. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Rucker, Walter C <~wmcke@email.unc.edu> 

Thursday, December 22, 2011 10:02 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

AFAM and AFRI Course Schedule tbr Fall 2012 

AFAM & AFRI Fall 2012 Course Schedule Draft.docx 

Dear Eunice, 

I hope all is well and that you had a safe return from Canada yesterday. 

Please see the attached draft of the Fall 2012 course schedule. I have not included the African Languages yet pending the results of our forthcoming meeting with 

Barbara and Mamarame. Items highlighted in yellow are a bit tentative pending issues beyond my control. Text in red indicates courses offered during peak hours 

as defined by the Registrar’s Office. Again no more than 20% of our courses can be offered on T/TH between 9a and lp and 40% can be offered any day of the week 

between 9a and lp. We are over these limits but I anticipate that the scheduling of the African Language courses will bring us into full compliance. 

At present, we are set to offer more AFRI (20) than AFAM (19) courses in Fall 2012. I think this is the first time this has happened in the history of the department. 

Also, if we do not staff the three open AFAM courses that currently do not have an instructor assignment, that disparity will grow even larger (20 to 16) and our 

enrollments for AFAM will be at a maximum capacity of 540. That would represent our lowest maximum enrollment capacity for AFAM since before Fall 2006. On 

the other hand, if we staff those three courses and fill every seat in every course, we would increase our overall enrollments, as an entire department, by exactly 

20% from Fall 2011. With that stated, I will still stick to my more conservative estimate of a 12% enrollment increase next term (and, perhaps, next year). 

Let me know if you have questions or concerns. 

Best, 

Walter 



FALL 2012: AFAM COURSE SCHEDULE 

# Enrl. Title Instructor Day 

50 24 FYS DEFINING BLACKNESS McMillan T/TH 

:101 60 BLACK EXPERIENCE I McMillan T/TH 

101 60 BLACK EXPERIENCE I Regester T/TH 

Time 

2-3:15p 

11-12:15p 

9:30- 

10:45a 

12:30- 

102 60 BLACK EXPERIENCE II Hall T/TH 1:45p 

259 40 BLACKS & POP CULTUR Hall T/TH 2-3:15p 

262 40 Foundations of Black Education Porter TH 3-5:50p 

252 40 BLACKS IN THE WEST Porter T 3-5:50p 

254 40 BLACKS IN LATIN AMER Caldwell T/TH 11.-12:15p 

293 40 AFR DIASP AMERICAS Jordan T/TH 2-3:15p 

276 40 BLACKS IN FILM Regester M 3:30-6:20p 

392 30 AFAM Contemporary Issues McMillan W 3-5:50p 

9:30- 

474 20 KEY ISS/AFRI/AFRO L Rucker T/TH 10:45a 

422 30 AFAM HUMAN RIGHTS Caldwell T/TH 2-3:15p 

522 20 DuBois, Howard Thurman, and Malcolm X Hildebrand W 2-4:50p 

560 20 The Harlem Renaissance Janken T/TH 8-9:15a 



FALL 2012: AFRI COURSE SCHEDULE 

50 

101 

101 

101 

101 

101 

101 

190 

190 

261 

262 

263 

320 

37O 

456 

474 

524 

540 

600 

Enrl. Title Instructor Day 

24 FYSKINGSPRESIDENTGENERAL Selassie T/TH 

60 INTRODUCTION TO AFRICA Fall MWF 

60 INTRODUCTION TO AFRICA Nzongola-Ntalaja T/TH 

60 INTRODUCTION TO AFRICA Lambert MWF 

60 INTRODUCTION TO AFRICA Lee T/TH 

60 INTRODUCTION TO AFRICA Pier T/TH 

60 INTRODUCTION TO AFRICA Anderson MWF 

30 Topics in African Studies Lisanza MWF 

30 Topics in African Studies Nyang’oro MWF 

40 AFRICAN WOMEN Boyd T/TH 

40 AFRICAN LITERATURE Fhunsu MWF 

AFRICAN BELIEF 40 

40 

40 

INTRO TO AFRICAN MUSIC 

POL PROB IN AFRI ST 

30 SENEGALESE SOCIETY 

10 KEY ISS/AFRI/AFRO L 

20 NORTH-EAST AFRICA 

20 21ST CENTURY SCRAMBLE 

20 AFRICAN COLLOQUIUM 

Time 

11- 

12:15p 

2-2:5Op 

2-3:15p 

lO-lO:5Oa 

12:3o- 

1:45p 

3:30- 

4:4Sp 

9-9:50a 

1-1:50p 

3-3:50p 

2-3:15p 

2-2:50p 

3:30- 

Boyd T/TH 4:45p 

Pier T/TH 2-3:15p 

Nyang’oro MWF 4-4:50p 

12- 

Seek MWF 12:50p 

9:30-- 

Rucker T/TH 10:45a 

Selassie T/TH 2-3:15p 

Lee M 3-5:50p 

Nzongola-Ntalaja W 3-5:50p 



Fl’om: 

Sent: 

To: 

Subject: 

Miller, Haerm~ <hm~iller@email.unc.edu> 

Thursday, December 22, 2011 11:24 AM 

Buell, Agatha <abuell@email.unc.edu’~ 

SaNe, Eunice N <eunice@email. unc.edu> 

RE: Budget Requests 

Hi Agatha, 
As I wrote earlier, the Dean’s Office already allocated the funds to us and I set them as commitment and will keep track of them. 
Thank you!! 
Haeran 

From: Buell, Agatha 
Sent: Thursday, December 22, 2021 9:28 AM 
To: Miller, Haeran 
Co: SaNe, Eunice N 
Subject: FW: Budget Requests 

Dear Haeran, 

In the transition in JanuaryiFebruarv, I want to be sure that these details don’t get overlooked. Please see below for funds that the Dean’s Office has authorized 

[or some :-~000 line charges m AFR~iAFAM. I wouM li~e you to ~eep trad~ o[ ~:hese as the b~Hk~g from the mak~tenance sho~ arrives (in February or later). If we are 

charsed more that the budset, you or my replacement wH~ need to be sure that ~he char~es are reduced to the budsets listed bek)w. 

Tray,s has scheduled the re-keyin8 for mid--January, and the ~ock shop has assured us that the cost w~H not 8o over ~2,0~5 --- this ~ndudes multiple keys for each 

door, etc. 

You are worMng on the phones ~o thi~ ~udget should pretW much cover it. 5h~ce Julk~s’s phone wH] now be [un~ce’s there w~H be a ~]~ght charge to change the 

number, g~ed on the timing of ~] of this, tl~e budget o~ 51,486 ~hou~d be ~uffident to cover a~ costs. 

Thanks for your heip ~n maMng this happen smoothly. 

Best, 

Agatha 

AgxNa Buell 

Business Oft]cer 

Dep~tme~ of ~fl-~ie Policy 

217 .&bemeflV Hall, CB #3435 

Deparlxner~ og Agkicm~ & At?o-:~nefican Studies 

109 Battle Hal~, CB #3395 

Un~versi~3, of North Carolk~a~ 

Chape~ Hill NC 27599 

t~ 919.gd2.278g 

K 919.962.5824 

F~m: Ha~lgn, Jonathan 
Sent: Wednesday, November 23, 2011 2:47 PN 
To: Huber, Evelyne H; SaNe, EuNce N; Buell, Agatha 
Co: Wilshire, College 
Subject: ~: Budget RequesN 

Dear EvNvne, Nease proceed w~th re-keying Battle Hall---the College w~ provide the funds, $2,015, to cover the expense. 

And, please coordh~ate w~th the incom~n~ Dept. Chak regard~n~ k~stal]ing or re-installing tek@~ones for the new DepL Chak a]ld up to two add~t~ona~ Hnes 

at her d~screth:m for faculty w~l:h administrative dul:k~s. The College wH] h.md the installation or re4nst:aliation char~es for u~) t:o 3 t:eiephones {ma’,drnum of 

ore reinstaHat~on (SaNe), 2 ~nstaHations} and wi~i provide up to $48/mo. ~ 3 Ib~es ~ 8 months ~ $884.00 toward monthly costs ~:or January 

Iff~es. In the Spr~ng, Eun~ce and I will review te]ecommuNcat~on and non-personnel budgets more broadly ~n the Depsrtment for 20~2--13. 

Agatha, Thm~k you for your dear presenta~on h~ the a~ached fi~e. P]ease coordinate funds transfers with Col~ete Wi~sMre. 

Thanks, Jo]~athan 

Jonathan Hartlyn 

The University of North Carolff~a at Chape~ 

Sen~or Associate Dean for Social Sdences aRd 

Globa~ Programs, Co]lege of Arts and Sciences 

Kenneth .L Reckford Professor of PoHtica] Sdence 

205 5o{~th Building, CB 3100 

Chapel H~H NC 27599.-3J00 USA 

Ema~l: ~_~_[~J_yn @ unc.edu 

Off:ice: 9~9 962-1~65 Fax: 919 962-2408 



FYom: 

Sent: 

To: 

Subject: 

Attach: 

Rucker, Walter C <~wmcke@email.unc.edu> 

Friday, December 23, 2011 7:18 PM 

SaNe, Eunice N <eunice@email.unc.edu>; Jmlken, Kenneth R <krjaJ~ken@email.unc.edtr~ 

Scheduling Spreadsheet 

Course Scheduling 2006-2012.:dsx 

Dear Eunice and Kenneth, 

The attached spreadsheet includes all of our AFAM and AFRI course offerings from 2006-12 (with enrollments), the projected AFAM!AFRI course schedule for 2012- 

13, the actual Fall 2012 schedule (as of 12/23/11), and a 2012-13 schedule projection for the African Language courses. 

I believe my work for the calendar year is done. Happy holidays and I promise not to send additional updates until 2012. 

Best, 

Walter 
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FYS DEFINING BLACKNESS 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 
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BLACK EXPERIENCE II 

BLACKS IN LATIN AMER 

CIVIL RIGHTS 

BLACKS & POP CULTUR 

BLACK WOMEN 

AFAM LEADERSHIP 
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AFRICAN AMER ART 

FIELD RESEARCH 
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FYS DEFINING BLACKNESS 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE II 

CIVIL RIGHTS 

BLACKS & POP CULTUR 
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1 
2 # Enrl 
3 .051 16 
4 101 78 
5 101 59 
6 101 85 
7 102 45 
8 102 38 
9 258 48 
i0 276 35 
ii 280 47 
12 371 44 
13 395 13 
14 398 16 
15 560 25 
16 
17 
18 
19 
20 
21 
22 
23 # £nr~ 
24 .051 25 
25 i01 68 
26 i01 77 
27 i01 60 
28 102 62 
29 102 46 
30 254 44 
31 276 55 
32 280 69 
33 340 35 
34 395 1 
35 398 24 
36 
37 # Enrl 
38 .051 19 
39 i01 105 
40 i01 75 
41 i01 61 
42 102 57 
43 102 i0 
44 258 53 
45 274 9 
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CIVIL RIGHTS 

BLACKS IN FILM 
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EMANCIPATION 

FIELD RESEARCH 

AFAM SEMINAR 

HARLEM RENAISSANCE 
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i FYS MASQS OF BLACKN ESS 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE II 

BLACK EXPERIENCE II 

BLACKS IN LATIN AMER 

BLACKS IN FILM 

BLACKS IN NORTH CAROLINA 

DIASPORA ART 

FIELD RESEARCH 

AFAM SEMINAR 

Descr 

i FYS MASQS OF BLACKN ESS 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE II 

BLACK EXPERIENCE II 

CIVIL RIGHTS 

AFRICAN-AM POLIT PHIL 

Instructor 

Instructor 

Instructor 

K 

Enrollment Totals 

Fall 2006 

Enrollment Totals 

Fall 2007 

Enrollment Totals 

Fall 2008 

854 

549 

651 

Spring 2007 

549 

Spring 2008 

566 

Spring 2009 

782 
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37 08-09 Total 

38 1433 

39 

4O 

41 

42 

43 

44 

45 



1 
2 Term 

46 F08 

47 F08 

48 F08 

49 F08 

50 F08 

51 F08 

52 F08 

53 FOB 

54 FOB 

55 

56 

57 

58 

59 

6O 

61 Term 

62 F09 

63 F09 

64 F09 

65 F09 

66 F09 

67 F09 

68 F09 

69 F09 

70 F09 

71 F09 

72 F09 

73 F09 

74 F09 

75 F09 

76 F09 

77 F09 

78 F09 

79 F09 

80 F09 

81 Term 

82 F10 

83 F10 

84 F10 

85 F10 

86 F10 

87 F10 

88 F10 

A 

Courses 
# 

266 

269 

276 

293 

395 

398 

428 

474 

697 

# 

.050 

101 

101 

101 

101 

102 

254 

258 

259 

266 

276 

278 

293 

356 

387 

395 

398 

474 

554 

# 

50 

101 

101 

101 

101 

102 

102 

I C 

Enrl 

D 

Descr 

32 BLACK WOMEN 

27 BLACK NATIONALISM 

44 BLACKS IN FILM 

40 AFR DIASP AMERICAS 

8 FIELD RESEARCH 

10 AFAM SEMINAR 

23 AFAM BIOETHICS 

37 KEY ISS/AFRI/AFRO L 

2 AFAM ARTS/AESTHETIC 

Enrl    Descr 

24 FYS DEFINING BLACKNESS 

59 BLACK EXPERIENCE I 

66 BLACK EXPERIENCE I 

70 BLACK EXPERIENCE I 

60 BLACK EXPERIENCE I 

53 BLACK EXPERIENCE II 

38 BLACKS IN LATIN AMER 

36 ClVlL RIGHTS 

46 BLACKS & POP CULTUR 

30 BLACK WOMEN 

40 BLACKS IN FILM 

39 BLACK CARIBBEANS 

36 AFR DIASP AMERICAS 

36 HISTORY OF HIP HOP 

10 20TH C AFRI AM ART 

11 FIELD RESEARCH 

12 AFAM SEMINAR 

28 KEY ISS/AFRI/AFRO L 

7 IMAGINING OTHERNESS 

Enrl    Descr 

23 FYS DEFINING BLACKNESS 

70 BLACK EXPERIENCE I 

73 BLACK EXPERIENCE I 

74 BLACK EXPERIENCE I 

60 BLACK EXPERIENCE I 

58 BLACK EXPERIENCE II 

56 BLACK EXPERIENCE II 

Instructor 

Instructor 

McMillan 

McMillan 

Regester 

Porter 

Hildebrand 

Janken 

Caldwell 

Janken 

Hall 

Caldwell 

Regester 

Slocum 

Jordan 

Hall 

Bowles 

McMillan 

Hildebrand 

Porter 

Williams 

Instructor 

Term 

iSp09 
iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

iSp09 

Term 

iSpl0 
iSplO 
iSpl0 

iSplO 
iSpl0 

iSplO 
iSpl0 

iSplO 
iSpl0 

iSplO 
iSpl0 

iSplO 
iSpl0 

iSplO 
iSpl0 

iSplO 

Term 

iSp11 
iSp11 

iSp11 

iSp11 



G H 

2 # Enrl 
46 276 45 
47 280 48 
48 287 20 
49 304 88 
50 340 34 
51 398 7 
52 428 1 
53 428 35 
54 474 20 
55 474 3 
56 522 18 
57 530 20 
58 560 26 
59 697 1 
60 697 27 
61 # Enrl 
62 .051 24 
63 i01 64 
64 i01 59 
65 i01 54 
66 102 55 
67 190 24 
68 258 50 
69 259 44 
70 263 54 
71 276 36 
72 280 55 
73 287 i0 
74 340 24 
75 371 32 
76 491 2 
77 560 25 
78 
79 
80 
81 # 
82 51 
83 i01 
84 i01 
85 i01 
86 102 
87 190 
88 258 

Instructor Descr 

BLACKS iN FiLM 

BLACKS iN NORTH CAROLINA 

AFRICAN AMER ART 

BLACKS IN BRITISH LANDS 

DIASPORA ART 

AFAM SEMINAR 

AFAM BIOETHICS 

AFAM BIOETHICS 

i KEY ISS/AFRI/AFRO L 

i KEY ISS/AFRI/AFRO L 

iDUBOIS/THURMAN/MALC 

iRACE/CULTURE IN BRAZIL 

HARLEM RENAISSANCE 

AFAM ARTS/AESTH ETIC 

AFAM ARTS/AESTH ETIC 

Descr 

i FYS MASQS OF BLACKN ESS 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE II 

TOPICS IN AFAM STUD 

CIVIL RIGHTS 

BLACKS & POP CULTUR 

FOUND OF BLACK EDUC 

BLACKS IN FILM 

BLACKS IN NORTH CAROLINA 

AFRICAN AMER ART 

DIASPORA ART 

EMANCIPATION 

AFAM INTERNSHIP 

HARLEM RENAISSANCE 

K 

Enrollment Totals 

Fall 2006 Spring 2007 

Enrollment Totals 

Instructor Fall 2009 Spring 2010 

701 612 

Enrollment Totals 

Enrl    Descr Instructor Fall 2010 Spring 2011 

24 iFYS MASQS OF BLACKNESS 731 614 

60 BLACK EXPERIENCE I 

59 BLACK EXPERIENCE I 

57 BLACK EXPERIENCE I 

50 BLACK EXPERIENCE II 

30 TOPICS IN AFAM STUD 

45 CIVIL RIGHTS 



1 

2 06-07 Total 

46 

47 

48 

49 

5O 

51 

52 

53 

54 

55 

56 

57 

58 

59 

6O 

61 09-10 Total 

62 1313 

63 

64 

65 

66 

67 

68 

69 

7O 

71 

72 

73 

74 

75 

76 

77 

78 

79 

8O 

81 10-11 Total 

82 1345 
83 
84 
85 
86 
87 
88 



2 Term 

89 F10 

90 F10 

91 F10 

92 F10 

93 F10 

94 F10 

95 F10 

96 F10 

97 F10 

98 F10 

99 F10 

100 F10 

101 

102 Term 

103 Fll 

104 Fll 

105 Fll 

106 Fll 

107 Fll 

108 Fll 

109 Fll 

110 Fll 

111 Fll 

112 Fll 

113 Fll 

114 Fll 

115 Fll 

116 Fll 

117 Fll 

118 Fll 

119 Fll 

120 Fll 

A 

Courses 
# 
19o 
254 
259 
266 
276 
293 
304 
395 
398 
428 
474 
569 

# 

S0 

101 

101 

101 

102 

190 

254 

258 

259 

280 

287 

293 

395 

398 

474 

554 

560 

610 

I C 

Enrl 

Enrl 

D 

Descr 

12 TOPICS IN AFAM STUD 

12 BLACKS IN LATIN AMER 

43 BLACKS & POP CULTUR 

36 BLACK WOMEN 

38 BLACKS IN FILM 

10 AFR DIASP AMERICAS 

90 BLACKS IN BRITISH LANDS 

8 FIELD RESEARCH 

20 AFAM SEMINAR 

9 AFAM BIOETHICS 

36 KEY ISS/AFRI/AFRO L 

3 BLACK WOMEN IN US 

Descr 

24 FYS DEFINING BLACKNESS 

74 BLACK EXPERIENCE I 

75 BLACK EXPERIENCE I 

66 BLACK EXPERIENCE I 

67 BLACK EXPERIENCE II 

29 TOPICS IN AFAM STUD 

43 BLACKS IN LATIN AMER 

42 CIVIL RIGHTS 

43 BLACKS & POP CULTUR 

52 BLACKS IN NC 

20 AFRICAN AMER ART 

38 AFR DIASP AMERICAS 

3 FIELD RESEARCH 

34 AFAM SEMINAR 

31 KEY ISS/AFRI/AFRO L 

5 IMAGINING OTHERNESS 

15 HARLEM RENAISSANCE 

14 AFAM VERNAC MUSIC 

Instructor 

Instructor 

McMillan 

McMillan 

Hildebrand 

Caldwell 

Hall 

Rucker 

Caldwell 

Janken 

Hall 

Porter 

Bowles 

Jordan 

McMillan 

Hildebrand 

Porter 

Williams 

Janken 

Hinson 

Term 

iSp11 
iSp11 

iSp11 
iSp11 
iSp11 
iSp11 
iSp11 
iSp11 
iSp11 
iSp11 
iSp11 
iSp11 
iSp11 

Term 

iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 
iSp12 



G 

1 

2# 

89 276 

90 278 

91 287 

92 340 

93 356 

94 371 

95 395 

96 398 

97 408 

98 422 

99 474 

100 530 
I01 610 
102 # 
103 101 
104 101 
105 101 
106 101 
107 102 
108 102 
109 266 
110 276 
111 278 
112 280 
113 340 
114 356 
115 395 
116 398 
117 408 
118 440 
119 474 
120 530 

H 

Enrl 

27 

Enrl 

60 

4O 

4O 

4O 

4O 

4O 

Descr 

BLACKS iN FiLM 

BLACK CARIBBEANS 

AFRICAN AMER ART 

DIASPORA ART 

HISTORY OF HIP HOP 

EMANCIPATION 

FIELD RESEARCH 

AFAM SEMINAR 

BLACK THOUGHT 

AFAM HUMAN RIGHTS 

i KEY ISS/AFRI/AFRO L 

iRACE/CULTURE IN BRAZIL 

AFAM VERNAC MUSIC 

Instructor 

K 

Enrollment Totals 

Fall 2006 Spring 2007 

Enrollment Totals 

Descr Instructor Fall 2011 Spring 2012 

BLACK EXPERIENCE I McMillan 675 716 

BLACK EXPERIENCE I Regester 

BLACK EXPERIENCE I Porter 

BLACK EXPERIENCE I Rucker 

BLACK EXPERIENCE II Janken 

BLACK EXPERIENCE II Porter 

BLACK WOMEN Caldwell 

BLACKS IN FILM Regester 

BLACK CARIBBEANS Slocum 

BLACKS IN NORTH CAROLINA McMillan 

DIASPORA ART Jordan 

HISTORY OF HIP HOP Hall 

FIELD RESEARCH McMillan 

AFAM SEMINAR Hall 

BLACK THOUGHT Janken 

iRace, Justice and Law Kapur 

i KEY ISS/AFRI/AFRO L Rucker 

iRACE/CULTURE IN BRAZIL Caldwell 



M 

1 

2 06-07 Total 

89 

90 

91 

92 

93 

94 

95 

96 

97 

98 

99 

IO0 

101 

102 11-12 Total 

103 

104 

105 

106 

107 

108 

109 

110 

111 

112 

113 

114 

115 

116 

117 

118 

119 

120 

1391 



D E 

2 Term 

3 F06 

4 F06 

5 F06 

6 F06 

7 F06 

8 F06 

9 F06 

10 F06 

11 F06 

12 F06 

13 F06 

14 F06 

15 F06 

16 F06 

17 F06 

18 F06 

19 Term 

20 F07 

21 F07 

22 F07 

23 F07 

24 F07 

25 F07 

26 F07 

27 F07 

28 F07 

29 F07 

30 F07 

31 F07 

32 F07 

33 F07 

34 Term 

35 F08 

36 F08 

37 F08 

38 F08 

39 F08 

40 F08 

41 F08 

42 F08 

43 F08 

44 F08 

45 F08 

A 

Courses 
B 

# 

101 

101 

101 

101 

190 

261 

262 

265 

266 

370 

474 

480 

520 

521 

522 

523 

# 

.050 

101 

101 

101 

101 

101 

265 

266 

266 

37O 

416 

474 

523 

523 

# 

.050 

101 

101 

101 

262 

266 

266 

37O 

416 

474 

521 

I C 

Enrl 

Enrl 

Enrl 

DeSCF 

70 INTRO AFRICAN CIV 

71 INTRO AFRICAN CIV 

63 INTRO AFRICAN CIV 

65 INTRO AFRICAN CIV 

3iTOPICS IN AFRI STU 

31 AFRICAN WOMEN 

34 AFRICAN LITERATURE 

32 AFRICA IN GLOBAL SYSTEM 

95 CONTEMPORARY AFRICA 

20 POL PROB IN AFRI ST 

10 KEY ISS/AFRI/AFRO L 

37 ETHNOGRAPHY OF AFRICA 

25 SOUTHERN AFRICA 

3i EAST AFRICAN SOCIETY 

l i WEST AFRICA 

2iCENTRAL AFRICA 

Descr 

20 FYSKINGSPRESIDENTGEN ERAL 

41 INTRO AFRICAN CIV 

46 INTRO AFRICAN CIV 

55 INTRO AFRICAN CIV 

63 INTRO AFRICAN CIV 

53 INTRO AFRICAN CIV 

32 AFRICA IN GLOBAL SYSTEM 

l iCONTEMPORARY AFRICA 

70 CONTEMPORARY AFRICA 

25 POL PROB IN AFRI ST 

14 SOCIAL JUSTICE MOVEMENTS 

6iKEY ISS/AFRI/AFRO L 

28 CENTRAL AFRICA 

9iCENTRAL AFRICA 

Descr 

21 FYSKINGSPRESIDENTGEN ERAL 

57 INTRODUCTION TO AFRICA 

49 INTRODUCTION TO AFRICA 

58 INTRODUCTION TO AFRICA 

35 AFRICAN LITERATURE 

23 CONTEMPORARY AFRICA 

23 CONTEMPORARY AFRICA 

30 POL PROB IN AFRI ST 

32 SOCIAL JUSTICE MOVEMENTS 

10 KEY ISS/AFRI/AFRO L 

12 EAST AFRICAN SOCIETY 

Instructor 

Instructor 

Instructor 



2 Term 

3 Sp07 

4 Sp07 

5 Sp07 

6 Sp07 

7 Sp07 

8 Sp07 

9 Sp07 

i0 Sp07 

11Sp07 

19 Term 

20 Sp08 

21Sp08 

22 Sp08 

23 Sp08 

24 Sp08 

25 Sp08 

26 Sp08 

27 Sp08 

28 Sp08 

29 Sp08 

30 Sp08 

31Sp08 

32 Sp08 

33 

34 Term 

35 Sp09 

36 Sp09 

37 Sp09 

38 Sp09 

39 Sp09 

40 Sp09 

41Sp09 

42 Sp09 

43 Sp09 

44 Sp09 

45 Sp09 

G 

# 

101 

101 

101 

101 

370 

416 

520 

522 

524 

# 

101 

101 

101 

101 

261 

262 

266 

416 

48O 

52O 

52O 

521 

523 

# 

101 

101 

101 

101 

101 

190 

190 

190 

261 

262 

266 

Enrl 

36 

70 

41 

27 

53 

Enrl 

39 

68 

59 

55 

26 

23 

42 

36 

30 

4 

26 

Enrl 

54 

60 

63 

2 

24 

4 

26 

37 

28 

I 

Descr 

INTRO AFRICAN 

INTRO AFRICAN CIV 

INTRO AFRICAN CIV 

INTRO AFRICAN CIV 

POL PROB IN AFRI ST 

SOCIAL JUSTICE MOVEMENTS 

SOUTHERN AFRICA 

WEST AFRICA 

NORTH-EAST AFRICA 

Descr 

INTRO AFRICAN 

INTRO AFRICAN CIV 

INTRO AFRICAN CIV 

INTRO AFRICAN CIV 

AFRICAN WOMEN 

AFRICAN LITERATURE 

CONTEMPORARY AFRICA 

SOCIAL JUSTICE MOVEMENTS 

ETHNOGRAPHY OF AFRICA 

SOUTHERN AFRICA 

SOUTHERN AFRICA 

EAST AFRICAN SOCIETY 

CENTRAL AFRICA 

Descr 

INTRODUCTION TO AFRICA 

INTRODUCTION TO AFRICA 

INTRODUCTION TO AFRICA 

INTRODUCTION TO AFRICA 

INTRODUCTION TO AFRICA 

TOPICS IN AFRI STU 

TOPICS IN AFRI STU 

TOPICS IN AFRI STU 

AFRICAN WOMEN 

AFRICAN LITERATURE 

CONTEMPORARY AFRICA 

Instructor 

Instructor 

Instructor 

K 

Enrollment Totals 

Fall 2006 

Enrollment Totals 

Fall 2007 

Enrollment Totals 

Fall 2008 

562 

463 

376 



L M 

1 

2 Spring 2007 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 Spring 2008 

20 

21 

22 

23 

24 

25 

26 

27 

28 

29 

3O 

31 

32 

33 

34 Spring 2009 

35 

36 

37 

38 

39 

4O 

41 

42 

43 

44 

45 

06-07 Total 

42S 987 

07-08 Total 

421 884 

08-09 Total 

516 892 



D E 

2 Term 

46 F08 

47 

48 

49 

50 

51 

52 

53 Term 

54 F09 

55 F09 

56 F09 

57 F09 

58 F09 

59 F09 

60 F09 

61 F09 

62 F09 

63 F09 

64 

65 Term 

66 FIO 

67 FIO 

68 F10 

69 F10 

70 F10 

71 F10 

72_ F10 

73 F10 

74 F10 

75 F10 

76 F10 

77 F10 

78 F10 

79 F10 

80 F10 

81 F10 

82_ F10 

83 Term 

84 Fll 

85 Fll 

86 Fll 

87 Fll 

88 Fll 

A 

Cot rses 
523 

# 

.050 

101 

101 

262 

266 

370 

416 

453 

474 

521 

# 

5O 

101 

101 

101 

101 

190 

261 

262 

263 

266 

416 

474 

488 

521 

523 

524 

54O 

# 

5O 

101 

101 

101 

101 

I C 

Enrl 

26 

Enrl 

22 

57 

61 

34 

26 

30 

16 

4i 

10 

12 

DeSCF 

CENTRAL AFRICA 

DeSCF 

FYSKI N GSPRESI DENTGEN ERAL 

INTRODUCTION TO AFRICA 

INTRODUCTION TO AFRICA 

AFRICAN LITERATURE 

CONTEMPORARY AFRICA 

POL PROB IN AFRI ST 

SOCIAL JUSTICE MOVEMENTS 

AFRI IN AMER IMAGINATION 

KEY ISS/AFRI/AFRO L 

EAST AFRICAN SOCIETY 

Enrl    Descr 

24 FYSKINGSPRESIDENTGEN ERAL 

64 INTRODUCTION TO AFRICA 

78 INTRODUCTION TO AFRICA 

48 INTRODUCTION TO AFRICA 

47 INTRODUCTION TO AFRICA 

25 TOPICS IN AFRI STU 

25 AFRICAN WOMEN 

35 AFRICAN LITERATURE 

41 AFRICAN BELIEF 

2iCONTEMPORARY AFRICA 

19 SOCIAL JUSTICE MOVEMENTS 

10 KEY ISS/AFRI/AFRO L 

2iCONTEMP AFRICAN ART 

26 EAST AFRICAN SOCIETY 

12 CENTRAL AFRICA 

29 NORTH-EAST AFRICA 

23 21ST CENTURY SCRAMBLE 

Enrl    Descr 

24 FYSKINGSPRESIDENTGEN ERAL 

73 INTRODUCTION TO AFRICA 

70 INTRODUCTION TO AFRICA 

58 INTRODUCTION TO AFRICA 

50 INTRODUCTION TO AFRICA 

Instructor 

Instructor 

Selassie 

Karim-Sesay 

Lambert 

Fhunsu 

Cooke 

Selassie 

SaNe 

Masee 

Porter 

Nyans’oro 

Instructor 

Instructor 

Selassie 

Lisanza 

Anderson 

Fall 

Pier 



1 

2 Term 

46 Sp09 

47 Sp09 

48 Sp09 

49 Sp09 

50 Sp09 

51Sp09 

52 Sp09 

53 Term 

54 Spl0 

55 Spl0 

56 Spl0 

57 Spl0 

58 Spl0 

59 Spl0 

60 Spl0 

61Spl0 

62 Spl0 

63 Spl0 

64 Spl0 

65 Term 

66 Sp11 

67 Sp11 

68 Sp11 

69 Sp11 

70 Sp11 

71Sp11 

72 Sp11 

73 Sp11 

74 Sp11 

75 Sp11 

76 Sp11 

77 Sp11 

78 Sp11 

79 Sp11 

80 Sp11 

81 

82 

83 Term 

84 Sp12 

85 Sp12 

86 Sp12 

87 Sp12 

88 Sp12 

G 

# 

368 

474 

48O 

52O 

52O 

523 

54O 

# 

.050 

101 

101 

101 

190 

262 

37O 

48O 

520 

54O 

550 

# 

101 

101 

101 

190 

262 

266 

37O 

375 

421 

474 

520 

522 

523 

540 

550 

# 

101 

101 

101 

101 

101 

Enrl 

Enrl 

Enrl 

Descr 

42 POL PROTEST & CONFLICT 

8 KEY ISS/AFRI/AFRO L 

36 ETHNOGRAPHY OF AFRICA 

1 SOUTHERN AFRICA 

26 SOUTHERN AFRICA 

21 CENTRAL AFRICA 

22 21ST CENTURY SCRAMBLE 

Descr 

25 FYSKINGSPRESIDENTGEN ERAL 

64 INTRODUCTION TO AFRICA 

63 INTRODUCTION TO AFRICA 

59 INTRODUCTION TO AFRICA 

11 TOPICS IN AFRI STU 

43 AFRICAN LITERATURE 

21 POL PROB IN AFRI ST 

31 ETHNOGRAPHY OF AFRICA 

9 SOUTHERN AFRICA 

25 21ST CENTURY SCRAMBLE 

17 DEMOCRATIC GOVERNANCE 

Descr 

52 INTRODUCTION TO AFRICA 

66 INTRODUCTION TO AFRICA 

53 INTRODUCTION TO AFRICA 

24 TOPICS IN AFRI STU 

44 AFRICAN LITERATURE 

17 CONTEMPORARY AFRICA 

28 POL PROB IN AFRI ST 

23 CULTURAL PRODUCTION 

32 Languages of Africa 

16 KEY ISS/AFRI/AFRO L 

19 SOUTHERN AFRICA 

19 WEST AFRICA 

12 CENTRAL AFRICA 

24 21ST CENTURY SCRAMBLE 

20 DEMOCRATIC GOVERNANCE 

Enrl Descr 

60 INTRODUCTION TO AFRICA 

60 INTRODUCTION TO AFRICA 

60 INTRODUCTION TO AFRICA 

60 INTRODUCTION TO AFRICA 

60 INTRODUCTION TO AFRICA 

Instructor 

Instructor 

Instructor 

Instructor 

Nyang’oro 

Selassie 

Boyd 

Lisanza 

Fall 

K 

Enrollment Totals 

Fall 2006 

Enrollment Totals 

Fall 2009 

Enrollment Totals 

Fall 2010 

Enrollment Totals 

Fall 2011 

272 

510 

560 



1 

2 Spring 2007 

46 

47 

48 

49 

SO 

$1 

$2 

$3 Spring 2010 

$4 

SS 

$6 

$7 

$8 

$9 

6O 

61 

62 

63 

64 

6S Spring 2011 

66 

67 

68 

69 

70 

71 

72 

73 

74 

7S 

76 

77 

78 

79 

80 

82 

83 Spring 2012 

84 

8S 

86 

87 

88 

06-07 Total 

09-10 Total 

368 640 

10-11 Total 

449 959 

11-12 Total 

592 1152 



D E 

2 Term 

89 Fll 

90 Fll 

91 Fll 

92 Fll 

93 Fll 

94 Fll 

95 Fll 

96 Fll 

97 Fll 

98 Fll 

99 Fll 

100 Fll 

101 Fll 

102 Fll 

A 

Courses 
B 

# 

101 

261 

262 

263 

266 

32O 

353 

456 

474 

488 

521 

523 

524 

6OO 

I C 

Enrl 

48 

30 

Descr 

INTRODUCTION TO AFRICA 

AFRICAN WOMEN 

40 AFRICAN LITERATURE 

35 AFRICAN BELIEF 

4iCONTEMPORARY AFRICA 

30 INTROTO AFRICAN MUSIC 

4iAFRICAN MASQUERADE 

24 SENEGALESE SOCIETY 

12 KEY ISS/AFRI/AFRO L 

3iCONTEMP AFRICAN ART 

9i EAST AFRICAN SOCIETY 

14 CENTRAL AFRICA 

19 NORTH-EAST AFRICA 

13 AFRICAN COLLOQUIUM 

Instructor 

Fall 

Boyd 

Fhunsu 

Boyd 

Cooke 

Pier 

Magee 

Seck 

Porter 

Magee 

Nyang’oro 

Nzongola-Ntalaga 

Selassie 

Sable 



2 Term 

89 Sp12 

90 Sp12 

91 Sp12 

92 Sp12 

93 Sp12 

94 Sp12 

95 Sp12 

96 Sp12 

9? Sp12 

98 Sp12 

99 Sp12 

100 Sp12 

101 Sp12 

102 

262 

266 

37O 

375 

416 

421 

474 

52O 

521 

522 

523 

54O 

55O 

Descr 

z~O AFRICAN LITERATURE 

40 CONTEMPORARY AFRICA 

35 POL PROB IN AFRI ST 

33 CULTURAL PRODUCTION 

30 SOCIAL JUSTICE MOVEMENTS 

30 Languages of Africa 

10 KEY ISS/AFRI/AFRO L 

6 SOUTHERN AFRICA 

10 EAST AFRICAN SOCIETY 

14 WEST AFRICA 

9 CENTRAL AFRICA 

30 21ST CENTURY SCRAMBLE 

5 DEMOCRATIC GOVERNANCE 

Instructor 

Fhunsu 

Boyd 

Selassie 

Pier 

Sahle 

Seck 

Rucker 

Sahle 

Nyang’oro 

Fall 

Nzongola-Ntlaja 

Nyang’oro 

Nzongola-Ntlaja 

K 

Enrollment Totals 

Fall 2006 



L M 

1 

2 

89 

90 

91 

92 

93 

94 

95 

96 

97 

98 

99 

IO0 

101 

102 

Spring 2007 06-07 Total 



B C D 

1 AFAM 
2 Term 

3 F12 

4 F12 

5 F12 

6 F12 

7 F12 

8 F12 

9 F12 

10 F12 

11 F12 

12 F12 

13 

14 F12 

15 F12 

16 F12 

17 F12 

18 F12 

19 F12 

20 F12 

21 F12 

22 

23 

24 
25 
26 

27 AFRI 
28 Term 

29 F12 

30 F12 

31 F12 

32 F12 

33 F12 

34 F12 

35 F12 

36 

37 F12 

38 F12 

39 F12 

40 F12 

41 F12 

42 F12 

43 F12 

44 F12 

A 

PROJECTIONS, 2012-13 
# 

5O 

I01 

I01 

I01 

I01 

102 

102 

259 

262 

252 

254 

293 

276 

392 

398 

474 

422 

522 

56O 

Enrl Descr 

24 FY5 DEFINING BLACKNESS 

60 BLACK EXPERIENCE I 

60 BLACK EXPERIENCE I 

60 BLACK EXPERIENCE I 

60 BLACK EXPERIENCE I 

60 BLACK EXPERIENCE II 

60 BLACK EXPERIENCE II 

40 BLACKS 8. POP CULTUR 

40 Foundations of Black Education 

40 BLACKS IN THE WEST 

40 BLACKS IN LATIN AMER 

40 AFR DIASP AMERICAS 

40 BLACKS IN FILM 

30 AFAM Contemporary Issues 

20 AFAM SEMINAR 

20 KEY ISS/AFRI/AFRO L 

30 AFAM HUMAN RIGHTS 

20 DuBois, Howard Thurman, and Malcolm X 

20 The Harlem Renaissance 

PROJECTIONS, 2012-13 
# 

50 

I01 

I01 

I01 

I01 

I01 

I01 

Enrl Descr 

24 FYSI<INGSPRESIDENTGEN ERAL 

60 INTRODUCTION TO AFRICA 

60 INTRODUCTION TO AFRICA 

60 INTRODUCTION TO AFRICA 

60 INTRODUCTION TO AFRICA 

60 INTRODUCTION TO AFRICA 

60 INTRODUCTION TO AFRICA 

190 

261 

262 

262 

263 

320 

370 

456 

30 Topics in African Studies 

40 AFRICAN WOMEN 

40 AFRICAN LITERATURE 

40 AFRICAN LITERATURE 

40 AFRICAN BELIEF 

40 INTRO TO AFRICAN MUSIC 

40 POL PROB IN AFRI ST 

30 SENEGALESE SOCIETY 



E F G H I J 

1 

2 Instructor 

3 McMillan 

4 McMillan 

5 Regester 

6 Staff 

7 Staff 

8 Hall 

9 Staff 

10 Hall 

11 Porter 

12 Porter 

13 Caldwell 

14 Jordan 

15 Regester 

16 McMillan 

17 Rucker 

18 Rucker 

19 Caldwell 

20 Hildebrand 

21 Janken 

22 

23 

24 

25 

26 

Term 

SP13 

Sp13 

Sp13 

Sp13 

Sp13 

Sp13 

SP13 

SP13 

SP13 

Sp13 

Sp13 

Sp13 

Sp13 

Sp13 

Sp13 

Sp13 

Sp13 

Sp13 

Sp13 

Sp13 

Sp13 

# 

51 

i01 

i01 

i01 

i01 

102 

102 

263 

304 

258 

280 

276 

293 

371 

340 

395 

398 

356 

421 

474 

408 

27 

28 Instructor Term # 

29 Selassie SP13 101 

30 Fall SP13 101 

31 Nzongola-Ntalaja SP13 101 

32 Lambert SP13 101 

33 Lee SP13 101 

34 Pier SP13 190 

35 Anderson SP13 190 

36 SP13 262 

37 Nyang’oro SP13 262 

38 Boyd SP13 266 

39 Fhunsu SP13 370 

40 Fhunsu SP13 370 

41 Boyd SP13 375 

42 Pier SP13 421 

43 Nyang’oro SP13 474 

44 Seck SP13 480 

Enrl 

Enrl 

Descr 

24 Masquerades of Blackness 

60 BLACK EXPERIENCE I 

60 BLACK EXPERIENCE I 

60 BLACK EXPERIENCE I 

60 BLACK EXPERIENCE I 

60 BLACK EXPERIENCE II 

60 BLACK EXPERIENCE II 

40 Foundations of Black Education 

40 Blacks in British Lands 

40 CIVIL RIGHTS 

40 BLACKS IN NC 

40 BLACKS IN FILM 

40 AFR DIASP AMERICAS 

40 Emancipation in the New World 

40 DIASPORA ART 

15 FIELD RESEARCH 

15 AFAM SEMINAR 

40 HISTORY OF HIP HOP 

30 TOPICS in AF DIASPORA ST 

30 KEY ISS/AFRI/AFRO L 

30 Black Thought 

Descr 

60 INTRODUCTION TO AFRICA 

60 INTRODUCTION TO AFRICA 

60 INTRODUCTION TO AFRICA 

60 INTRODUCTION TO AFRICA 

60 INTRODUCTION TO AFRICA 

30 Topics in African Studies 

30 Topics in African Studies 

40 AFRICAN LITERATURE 

40 AFRICAN LITERATURE 

40 Contemporary Africa 

35 POL PROB IN AFRI ST 

35 POL PROB IN AFRI ST 

33 CULTURAL PRODUCTION 

30 Languages of Africa 

10 KEY ISS/AFRI/AFRO L 

30 Ethnography of Africa 

Instructor 

Regester 

Caldwell 

McMillan 

Hildebrand 

Anderson 

Staff 

Staff 

Porter 

Porter 

Janken 

McMillan 

Regester 

Rucker 

Hildebrand 

Jordan 

McMillan 

Hall 

Hall 

Caldwell 

Rucker 

Janken 

Instructor 

Fall 

Fall 

Boyd 

Selassie 

Pier 

Boyd 

Lisanza 

Fhunsu 

Fhunsu 

Nyang’oro 

Selassie 

Lee 

Pier 

Seck 

Rucker 

Lambert 



1 

2 
3 
4 
5 
6 

K 

Enrollment Estimates 

Fall 2012 

740 

Spring 2013 12-13 Est. 
780 1520 

7 
8 
9 
i0 
ii 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 

27 Enrollment Totals 

28 Fall 2012 Spring 2013 12-13 Est. 
29 710 733 1443 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 
43 
44 



45 

46 

47 

48 

F12 

F12 

F12 

F12 

A B C D 

474 10 KEY ISS/AFRI/AFRO L 

524 20 NORTH-EAST AFRICA 

540 20 21ST CENTURY SCRAMBLE 

600 20 AFRICAN COLLOQUIUM 



45 

46 

47 

48 

E 

Rucker 

Selassie 

Lee 

Nzongola-Ntalaja 

F G H I 

SP13 522 20WestAfrica 

SP13 523 20 CENTRALAFRICA 

SP13 521 20 EAST AFRICA 

SP13 520 20 SOUTHERN AFRICA 

J 

Lambert 

Nzongola-Ntlaja 

Nyang’oro 

Lee 



K L M 

45 

46 

47 

48 



A B 

:1 # Enrl. 

2 50 24 

3 101 60 

4 101 60 

5 101 60 

6 101 60 

7 102 60 

8 102 60 

9 259 40 

10 262 40 

11 252 40 

12 254 40 

13 293 40 

14 276 40 

15 392 30 

16 398 20 

17 474 20 

18 422 30 

19 522 20 

20 560 20 

21 

22 

23 7401 

C 

Title 

FYS DEFINING BLACKNESS 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE I 

BLACK EXPERIENCE II 

BLACK EXPERIENCE II 

BLACKS & POP CULTUR 

Foundations of Black Education 

BLACKS IN THE WEST 

BLACKS IN LATIN AMER 

AFR DIASP AMERICAS 

BLACKS IN FILM 

AFAM Contemporary Issues 

AFAM SEMINAR 

KEY ISS/AFRI/AFRO L 

AFAM HUMAN RIGHTS 

DuBois, Howard Thurman, and Malcolm X 

The Harlem Renaissance 

D 

Instructor 

McMillan 

McMillan 

Regester 

Staff 

Staff 

Hall 

Staff 

Hall 

Porter 

Porter 

Caldwell 

Jordan 

Regester 

McMillan 

Rucker 

Rucker 

Caldwell 

Hildebrand 

Janken 

E 

Day 

T/TH 

T/TH 

T/TH 

MWF 

MWF 

T/TH 

MWF 

T/TH 

TH 

T/TH 

T/TH 

M 

W 

M 

T/TH 

T/TH 

W 

T/TH 

F 

Time 

2-3:15p 

11-12:15p 

9:30-10:45a 

8-8:50a 

3-3:50a 

12:30-1:45p 

2-2:50a 

2-3:15p 

3-5:50p 

3-5:50p 

11-12:15p 

2-3:15p 

3:30-6:20p 

3-5:50p 

3-5:50p 

9:30-10:45a 

2-3:15p 

2-4:50p 

8-9:15a 

G H 

# 

5O 

101 

101 

101 

101 

101 

101 

190 

261 

262 

262 

263 

320 

370 

456 

474 

524 

540 

6OO 

I 

Enrl. 

24 

6O 

6O 

6O 

6O 

6O 

6O 

3O 

4O 

4O 

4O 

4O 

4O 

4O 

3O 

10 

2O 

2O 

2O 

730 



J 

1 Title 

2 FYSKINGSPRESIDENTGEN ERAL 

3 INTRODUCTION TO AFRICA 

4 INTRODUCTION TO AFRICA 

5 INTRODUCTION TO AFRICA 

6 INTRODUCTION TO AFRICA 

7 INTRODUCTION TO AFRICA 

8 INTRODUCTION TO AFRICA 

9 Topics in African Studies 

K L 

Instructor Day 

Selassie T/TH 

Fall MWF 

Nzongola-Ntalaja T/TH 

Lambert MWF 

Lee T/TH 

Pier T/TH 

Anderson MWF 

Nyang’oro T/TH 

Boyd T/TH 

Fhunsu MWF 

Fhunsu MWF 

Boyd T/TH 

Pier T/TH 

Nyang’oro W 

Seck MWF 

Rucker T/TH 

Selassie T/TH 

Lee T/TH 

Nzongola-Ntalaja W 

10 AFRICAN WOMEN 

11 AFRICAN LITERATURE 

12 AFRICAN LITERATURE 

13 AFRICAN BELIEF 

14 INTRO TO AFRICAN MUSIC 

15 POL PROB IN AFRI ST 

16 SENEGALESE SOCIETY 

17 KEY ISS/AFRI/AFRO L 

18 NORTH-EAST AFRICA 

19 21ST CENTURY SCRAMBLE 

20 AFRICAN COLLOQUIUM 

21 

22 

23 

M 

Time 

11-12:15p 

2-2:50p 

2-3:15p 

10-10:50a 

12:30-1:45p 

3:30-4:45p 

9-9:50a 

9:30-10:45a 

2-3:15p 

2-2:50p 

3-3:50p 

3:30-4:45p 

2-3:15p 

2-4:50p 

12-12:50p 

9:30-10:45a 

2-3:15p 

3:30-4:45p 

3-5:50p 



A 

1 Term 

F12 

2 
F12 

3 
F12 

5 F12 

6 F12 

7 F12 

9 Term 

10 F12 

11 F12 

12 

13 Term 

14 F12 

B 
Subject 

SWAH 

SWAH 

SWAH 

SWAH 

SWAH 

SWAH 

Subject 

WOLO 

WOLO 

Subject 

LG LA 

C     D 

Enrl.    Course 

25 ~401 

25 ~401 

25 ~401 

25 ~403 

25 ~403 

15 ~405 

Enrl. Course 

25 401 

20 403 

Enrl. Course 

1S 401 

E 

Title 

ELEM KISWAHILI 1 

ELEM KISWAHILI 1 

ELEM KISWAHILI 1 

ELEM KISWAHILI 1 

KISWAHILI 3 

KISWAHILI 5 

Title 

WOLOF 1 

WOLOF 3 

Title 

ELEM LINGALA 1 

F 

Instructor 

LISANZA, ESTH ER MUKEWA 

LISANZA, ESTH ER MUKEWA 

LISANZA, ESTH ER MUKEWA 

MUTIMA,SlNAMENYE A 

MUTIMA,SlNAMENYE A 

MUTIMA,SlNAMENYE A 

Instructor 

FALL, ALASSAN E 

SECK, MAMARAME 

Instructor 

FHUNSU, DONATO 

G 

Day 

Day 

Day 

H 

Time 

Time 

Time 

I    J 

Term 

SP13 

SP13 

SP13 

SP13 

SP13 

SP13 

Term 

Sp13 

SP13 

Term 

Sp13 



4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

K 
Subject 

SWAH 

SWAH 

SWAH 

SWAH 

SWAH 

SWAH 

Subject 

WOLO 

WOLO 

Subject 

LG LA 

L 

Enrl. 

M 

Course 

25 ~402 

25 ~402 

25 ~402 

25 ~404 

25 ~404 

15 ~406 

Enrl. 

25 

20 

Enrl. 

Course 

4o2 

4o4 

Course 

4o2 

N 

Title 

ELEM KISWAHILI 2 

ELEM KlSWAHILI 2 

ELEM KlSWAHILI 2 

KISWAHILI 4 

KISWAHILI 4 

KISWAHILI 6 

Title 

WOLOF 2 

WOLOF 4 

Title 

ELEM LINGALA 2 

0 

Instructor 

LISANZA, ESTH ER MUKEWA 

LISANZA, ESTH ER MUKEWA 

LISANZA, ESTH ER MUKEWA 

MUTIMA,SINAMENYE A 

MUTIMA,SINAMENYE A 

MUTIMA,SINAMENYE A 

Instructor 

FALL, ALASSAN E 

SECK, MAMARAME 

Instructor 

FHUNSU, DONATO 

P 

Day 

Day 

Day 

Q 
Time 

Time 

Time 



From: 

Sent: 

To: 

Subject: 

Attach: 

SaNe, Eunice N <eunice@email.unc.edu~ 

Monday, December 26, 2011 4:07 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

FW: Documents 

Document 1- Guidelines for Reporting Assessment Results m~d Use April 2005.doc; Docmnent 2-Depaxlment of African ~d Afro- 

Americm~ Studies Draft Assessment Pl~.doc; Document 3-Assessment Report Smnple2.doc; Document 4 AFAM Assessment Report- 

Ott]ciakdoc; Document 5-AFAM Assessment Repo(t-2009.doc 

From: Perry Hall [haHpa@email unc edu] 
Sent: ’]2aursday, October 20, 2011 7:22 
To: Sahle, Eunice N 
Subject: Documents 



Guidelines for Reporting Assessment Results 
and Use in Improving Programs 

The College of Arts & Sciences 
Spring 2005 

"Assessment" is a continuous cycle of events that begins with articulating program 
mission and intended outcomes, involves measuring the extent to which those outcomes were 
attained, and ends with taking action to improve the program based on the results. In Fall 
2004, all undergraduate and graduate programs in the College of Arts and Sciences developed 
mission statements, articulated intended student learning outcomes, designed methods for 
measuring those outcomes, and outlined a schedule for conducting these assessments over the 
next four to five years. Programs were expected to carry out at least one assessment of a 
student learning outcome for each program during the 2004-05 academic year. 

Completing the assessment cycle, which is often referred to as "closing the loop," 
involves examining assessment results and taking action to improve the program so that actual 
student outcomes are more consistent with the intended outcomes. For our upcoming SACS 
re-accreditation review, we must document how each of our programs are using assessment 
results to improve or validate the effectiveness of their programs. A one-page report for each 
program that contains the following must be submitted to the College of Arts and Sciences 
Dean’s Office by July 15, 2005. The following items should be addressed very briefly (one to 
two sentences per item are sufficient). 

1. The outcomes that you assessed in 2004=05 - List only the one(s) from your 
assessment plan that you actually measured in 2004-05. It is fine to edit or reword. 

2. Assessment method(s) used - Copy directly from your assessment plan or reword 
if your methodology changed. (Note to undergraduate programs: Recently you 
received data from the Graduating Senior Survey. If you reviewed this information, 
you can add the survey as one of your assessments methods.) 

3. Findings: Brief description of the results of your analysis of the data reviewed. 
4. Use of Results (Action Plans): How have you or how will you modify the program 

to improve learning outcomes based on your assessment findings? When will 
changes be implemented? Note that if the assessment revealed that actual learning 
outcomes are consistent with intended outcomes, an appropriate response might be 
"no changes indicated at this time." Results sometimes raise questions that would 
lead to other assessments or follow-ups before determining that changes are 
necessary and it is fine to state that. 

A Word template that can be used to submit this information is attached here. Please complete 
a report for each of your programs (bachelors, master’s, doctoral). A sample assessment 
report is attached for your convenience. Please email your reports to the appropriate Senior 
Associate Dean in the College (Gless/Andrews, Kalleberg, Carney, Owen) by the July 15, 2005 
deadline. 

For assistance in preparing your assessment reports, please feel free to contact the members of 
the SACS Assessment Committee: 

Abigail Panter, Psychology Department (panter@unc.edu) 
Ed Neal, Center for Teaching and Learning (ed_neal@unc.edu) 
Lynn Williford, Institutional Research and Planning (lynn_williford@unc.edu) 



Department of African and Afro-American Studies Draft Assessment Plan 
B.A in African and Afro-American Studies 

Mission/Goals Statement: The mission of the Department of African and Afro-American Studies is to advance and transmit broad 
knowledge of the histories, cultures, and linkages among peoples of Africa and their descendants in the New World, and to provide 
intellectual tools to analyze, understand, and address the significant social, political, economic and humanist problems they face. 
From a framework that integrates several disciplinary perspectives students examine the historical and contemporary experiences, 
conditions, and aspirations of peoples of African descent in relation to their locations, migrations and reconstructions on the continent 
in the Western Hemisphere, and elsewhere. The skills and abilities to interpret, analyze, and organize data, and communicate and write 
effectively, that students develop while critically engaging historical, cultural and social aspects of African and African American life, 
will help them prepare for a variety of professions and future occupations, including education, law, international affairs, business, 
public policy, social work, film, and medicine, in addition to several venues of graduate study. 

Learning Outcomes 
Students will be able to: 

identify and explain sources of historical 
change that have shaped Africa and its 
diaspora. 

distinguish and illustrate major approaches 
or schools of thought regarding the study 

of African peoples and/or their 
descendants in the New World 

draw on relevant historical and theoretical 
information to analyze historical or 
contemporary issues affecting African or 

African-American communities. 

successfully qualify for j obs, occupations, 
or higher level studies that incorporate 
knowledge, skills, and capabilities gained 
in the program of study. 

Assessment Procedures Timeline 

Spring 2006, 2008 Review of papers and presentations in 
selected African and Afro-American 
Studies classes by a faculty team. 

Analysis of student papers in the Senior 
Seminars in African Studies and Afro- 
American Studies respectively by a faculty 

team, 2006, 2008 

Analysis of student papers in the Senior 

Seminars in African Studies and Afro- 
American Studies respectively by a faculty 

team, 2006, 2008 

Senior exit interviews 
Alumni Surveys 

Spring 2006, 2008 

Spring 2005, 2007 

Spring 2005 
Spring 2006 





SAMPLE 
2004-05 Assessment Report 

Department Name: English 
Program: Ph.D. in Literature 

Contact Person: Joe Smith, Dept Chair 

Outcome(s) Assessed Assessment Use of Results 
During 2004-05 Methods Used Findings (Action) 

Graduate students will be Course evaluations in classes Of the ten doctoral students who taught, five Participation in instructional 
highly competitive in the taught by doctoral students will were below the mean, two were at the mean, development seminar will be 
college teaching market, exceed the mean rating for the and three exceeded the overall mean rating required of all graduate students 

college for the college, prior to teaching, beginning in 05-06. 



2004-05 Assessment Report 

Department Name: 
Program: 

Contact Person: 

Outcome(s) Assessed 
During 2004-05 

Draw on relevant historical and 
theoretical information to 
analyze historical or 
contemporary issues affecting 
African or African-American 
communities. 

Successfully qualify for jobs, 
occupations, or higher level 
studies that incorporate 
knowledge, skills, and 
capabilities gained in the 
program of study. 

Assessme nt 
Methods Used 

Analysis of student papers in 
the Senior Seminars in African 
Studies and Afro-American 
Studies respectively by a 
faculty team 

Senior exit interviews 

Findings 
Examining the work of 12 graduating seniors 
in the Spring Seminar class, the faculty team 
rated 3 as excellent and five as good in 
relation to assessment goals. 

Of 25 seniors interviewed, 10 were accepted 
to graduate and professional programs, 4 
were pursuing advanced studies (non- 
degree) in various fields, 3 were taking 
extended time off to decide their future plans 
and 8 had secured immediate employment. 

Use of Results 
(Action) 

Faculty team will review seminar 
and general curriculum to identify 
areas to strengthen in terms of both 
historical foundations and 
contemporary perspectives. 

Faculty team will use survey results 
to better advise our majors on 
options for employment and 
possibilities of professional training 
and education. 

Return via email to College of Arts and Sciences Dean’s Office by July 15, 2005, and a copy to 
lynn_williford@unc.edu. 



2008-09 Assessment Report 

Department Name: African and Afro-American Studies 
Program: B.A. in African and Afro-American Studies 

Contact Person: Perry Hall 

Outcome(s) Assessed 
During 2008-09 

identify and explain sources 
of historical change that 
have shaped Africa and its 
diaspora. 

Assessme nt 
Methods Used 

Review- of papers and 
presentations in selected 
African and Afro-American 
Studies classes by a faculty 
team. 

distinguish, assess, and 
critically engage maj or 
approaches or schools of 
thought regarding the study 
of African peoples and/or 
their descendants in the New 
World 

Analysis of student papers in 
the Senior Seminars in African 
Studies and Afro-American 
Studies respectively by a 
faculty team 

Findings 
Faculty examined papers of 35 students 
in an upper level African Studies course 
(AFRI 416, "Social Justice Movements") 
in Fall 2008. Thirty were assessed as 
"good" or "excellent" regarding 
demonstration of basic awareness of 
sources of historical change. 
In Fall 2008 faculty examined the 
seminar (AFAM 398, "Senior Seminar") 
papers of 10 students for assignment 
focused on maj or texts and alternative 
approaches in African American 
Studies. It was concluded that each 
student had demonstrated their ability to 
understand and analyze maj or schools of 
thought." 

Use of Results 
(Action) 

Faculty team will review seminar 
and general curriculum to identify 
areas to strengthen in terms of both 
historical foundations and 
contemporary perspectives. 

Faculty in senior level courses will 
seek ways to maintain and 
strengthen a focus on analytical and 
theoretical frameworks and 
approaches,. 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Buell, Agaflm <abuell@email.unc.edu~ 

Tuesday, Januao~ 3, 2012 9:54 AM 

ttuber, Evelyne H <ehuber@emaJd.unc.edu-~ 

Huber, Evelyne H <ehuber@email unc.edu>; Sa ale, E~ nice N <eunice@email.uuc.edu> 

RE: Ai:am/Afri learning outcomes assessmeut 2011 

Assesment reports - DO.zip 

Dear Evelyne and Eunice, 
Here is what I have m my files per~,, Tun and Julius worked on this, I believe in 2010-11 academic year (reporting on 2009-10), although I am not sure of the details 

Best, 

Agatha 

Agatha Buell 
Business Officer 

Department of Public Policy 

217 Abemethy Hall, CB #3435 

Department of African & Afro-American Studies 
109 Battle Hall, CB//3395 

University of North Carnlina 
Chapel Hill, NC 27599 
p. 919.9622788 
~ 919962.5824 

..... Original Message ..... 
From: Evelyne Huber [mailto:ehuber(d~,,ad.unc.edu] 
Sent: Tuesday, December 27, 2011 3:29 PM 
To: Hartlyn, Jonathan 
Cc: Huber, Evelyne H; Buell, Agatha; Sahle, Eunice N; Owen, Bobbi A; Clarke, Tiffany D 
Subject: Re: Afarr~’Afri learning outcomes assessment 2011 

Dear Jonathan, 
I just heard frora PerW Hall that he did the last report in 2009, and he 
sent me a copy. I shall try to figure out how to produce something for 
2011. I’ll keep you posted. 
Evi 

On 12/27/2011 10:51 AM, Haltlyn, Jonathan wrote: 
> Dear Evi, Bobbi Owen is cmrently out of the office, but in a quick check we were unable to locate one from past years. B obbi can provide a definite answer ~vhen she returns. 
> And, I see that Agatha is also out until January 3rd. 
> Jonathan 
> 

> Jonathan Hartlyn 
> The Universi~- of North Carolina at Chapel Hill 
> Senior Associate Dean for Social Sciences and 
> Global Programs, College of Arts and Sciences 
> Kenneth J. Recld’ord Professor of Political Science 
> 205 South Building, CB 3100 
> Chapel Hill NC 27599-3100 USA 
> Email: hartlyn@unc edu 
> Office: 919 962-1165 Fox: 919 962-2408 
> 

> 

> ..... Original Message ..... 
> From: Evelyne Huber [mailto:ehuber@ad unc.edu] 
> Sent: Tuesday, December 27, 2011 1:45 AM 
> To: Hartlyn, Jonathan 
> Cc: Huber, Evelyne H; Sahle, Eunice N; Owen, Bobbi A; Clarke, Tiffany D 
> Sulzject: Re: Afam/Atld learning outcomes assessment 2011 
> 

> Dear Jonathan, 
> I am sorry’ - this slipped through the cracks among all the other issues to deal with. Do you have learning assessment outcomes for Afri/Af-Am from previous years, so that I could t~ to 
initiate a follow-up? In the meantime, I shall try to find out from some faculty members whether they were ever involved in such an exercise 
> With my apologies, 
> Evi 
> 

> On 12/26/2011 2:48 Pi~ Hartlyn, Jonathan ~vrote: 
>> Dear Evi and Eunice, By mistake I did not delete Bobbi Owen’s email below mine. Please disregard that part of the email We have the learning assessment from Political Science 
>> Thanks, Jonathan 
>> 

>> Jonathan Hartlyn 
>> The University of North Carolina at Chapel Hill Senior Associate Dean 
>> for Social Sciences and 
>> Global Programs, College of Arts and Sciences Kenneth J Reclct’ord 
>> Professor of Political Science 
>> 205 South Building, CB 3100 
>> Chapel Hill NC 27599-3100 USA 
>> Email : hartlyn@unc.edu 
>> Office: 919 962-1165 Fax: 919 962-2408 
>> 



Original Message ..... 
>> From: Hartlyn, Jonathan 
>> Sent: Mi~nday, December 26, 2011 2:45 PM 
>> To: ’Eve[yne Huber’; Sahle, Eunice N 
>> Cc: Owen, Bobbi A; Clarke, Ti:ffany D 
>> SubJect: AfamYAfri learning outcomes assessment 2011 
>> 

>> Dear ][~;velyne and Eunice, 
>> O~tr records show we did not receive a learning outcomes assessment 
>> review from A~am/Afri. If this is a mistake, please (re)send; or, 
>> llet us know when we might receive it. We really need these by the 
>> first week in January because the SACS interim report is due in March. 
>> Many thanks, Jonathan 

>> Jonathan Hartlyn 
>> The University of North Carolina at Chapel Hill Senior Associate Dean for Social Sciences and 
>> Global Programs, College of Arts and Sciences Kermeth J. Reck£ord 
>> Professor of Political Science 
>> 205 South Building, CB 3100 
>> Chapel Hill NC 27599-3100 USA 
>> Email: hartlyn@anc.edu 
>> Office: 919 962-1165 Fax: 919 962-2408 

>> ..... Original Message ..... 
>> From: Bobbi Owen [mailto:o~venbob(~unc.edu] 
>> Sent: Thursday, December 22, 2011 1:46 PM 
>> To: Hartlyn, Jonathan 
>> Cc: Andrews, YVilliam L 
>> Subject: missing assessments 

> Evelyne Huber 
> Morehead Alumni Distinguished Prol~ssor 
> Chair, Department of Political Science 
> University of North Carolina 
> Campus Box 3265 
> Chapel Hill, NC 27599-3265 
> 

> phone: 919-%2-3041 
>fax: 919-962-0432 

> email: ehuber@unc.edu 

Evelyne Huber 
Morehead Alumni Distinguished Professor 
Chair, Department of Political Science 
Universi~z of North Carolina 
Campus Box 3265 
Chapel Hill, NC 27599-3265 

phone: 919-962-3041 

fax: 919-962-0432 

email : ehuber@unc edu 



2004-05 Assessment Report 

Department Name: 
Program: 

Contact Person: 

Outcome(s) Assessed 
During 2004-05 

Draw on relevant historical and 
theoretical information to 
analyze historical or 
contemporary issues affecting 
African or African-American 
communities. 

Successfully qualify for jobs, 
occupations, or higher level 
studies that incorporate 
knowledge, skills, and 
capabilities gained in the 
program of study. 

Assessme nt 
Methods Used 

Analysis of student papers in 
the Senior Seminars in African 
Studies and Afro-American 
Studies respectively by a 
faculty team 

Senior exit interviews 

Findings 
Examining the work of 12 graduating seniors 
in the Spring Seminar class, the faculty team 
rated 3 as excellent and five as good in 
relation to assessment goals. 

Of 25 seniors interviewed, 10 were accepted 
to graduate and professional programs, 4 
were pursuing advanced studies (non- 
degree) in various fields, 3 were taking 
extended time off to decide their future plans 
and 8 had secured immediate employment. 

Use of Results 
(Action) 

Faculty team will review seminar 
and general curriculum to identify 
areas to strengthen in terms of both 
historical foundations and 
contemporary perspectives. 

Faculty team will use survey results 
to better advise our majors on 
options for employment and 
possibilities of professional training 
and education. 

Return via email to College of Arts and Sciences Dean’s Office by July 15, 2005, and a copy to 
lynn_williford@unc.edu. 



2008-09 Assessment Report 

Department Name: 
Program: 

Contact Person: 

Outcome(s) Assessed 
During 2008-09 

identiQv and explain sources 
of historical change that 
have shaped Africa and its 
diaspora. 

distinguish and illustrate 
major approaches or schools 

of thought regarding the 
study of African peoples 
and/or their descendants in 
the New World 

Assessme nt 
Methods Used 

Review of papers and 
presentations in selected 
African and Afro-American 
Studies classes by a faculty 
team. 
Analysis of student papers in 
the Senior Seminars in African 
Studies and Afro-American 
Studies respectively by a 
faculty team 

Findings 

Faculty examined Senior Seminar Student 
papers written In Fall 2008,for assignment 
focused on alternative approaches in African 
American Studies. It was concluded that 
virtually all were able to discern and voice 
strong views regarding the alternative they 
examined. 

Use of Results 
(Action) 

Faculty team will review seminar 
and general curriculum to identify 
areas to strengthen in terms of both 
historical foundations and 
contemporary perspectives. 

Faculty in senior level courses will 
seek ways to maintain and 
strengthen a focus on analytical and 
theoretical frameworks and 
approaches,. 

Return via email to College of Arts and Sciences Dean’s Office by July 15, 2005, and a copy to 
lynn_williford@unc.edu. 



SAMPLE 
2004-05 Assessment Report 

Department Name: English 
Program: Ph.D. in Literature 

Contact Person: Joe Smith, Dept Chair 

Outcome(s) Assessed Assessment Use of Results 
During 2004-05 Methods Used Findings (Action) 

Graduate students will be Course evaluations in classes Of the ten doctoral students who taught, five Participation in instructional 
highly competitive in the taught by doctoral students will were below the mean, two were at the mean, development seminar will be 
college teaching market, exceed the mean rating for the and three exceeded the overall mean rating required of all graduate students 

college for the college, prior to teaching, beginning in 05-06. 



Department of African and Afro-American Studies Draft Assessment Plan 
B.A in African and Afro-American Studies 

Mission/Goals Statement: The mission of the Department of African and Afro-American Studies is to advance and transmit broad 
knowledge of the histories, cultures, and linkages among peoples of Africa and their descendants in the New World, and to provide 
intellectual tools to analyze, understand, and address the significant social, political, economic and humanist problems they face. 
From a framework that integrates several disciplinary perspectives students examine the historical and contemporary experiences, 
conditions, and aspirations of peoples of African descent in relation to their locations, migrations and reconstructions on the continent 
and in the Western Hemisphere. The skills and abilities to interpret, analyze, and organize data, and communicate and write 
effectively, that students develop while critically engaging historical, cultural and social aspects of African and African American life, 
will help them prepare for a variety of professions and future occupations, including education, law, international affairs, business, 
public policy, social work, film, and medicine, in addition to several venues of graduate study. 

Learning Outcomes 
Students will be able to: 

identify and explain sources of historical 
change that have shaped Africa and its 
diaspora. 

distinguish and illustrate major approaches 
or schools of thought regarding the study 

of African peoples and/or their 
descendants in the New World 

draw on relevant historical and theoretical 
information to analyze historical or 
contemporary issues affecting African or 

African-American communities. 

successfully qualify for j obs, occupations, 
or higher level studies that incorporate 
knowledge, skills, and capabilities gained 
in the program of study. 

Assessment Procedures Timeline 

Spring 2006, 2008 Review of papers and presentations in 
selected African and Afro-American 
Studies classes by a faculty team. 

Analysis of student papers in the Senior 
Seminars in African Studies and Afro- 
American Studies respectively by a faculty 

team, 2006, 2008 

Analysis of student papers in the Senior 

Seminars in African Studies and Afro- 
American Studies respectively by a faculty 

team, 2006, 2008 

Senior exit interviews 
Alumni Surveys 

Spring 2006, 2008 

Spring 2005, 2007 

Spring 2005 
Spring 2006 





Guidelines for Reporting Assessment Results 
and Use in Improving Programs 

The College of Arts & Sciences 
Spring 2005 

"Assessment" is a continuous cycle of events that begins with articulating program 
mission and intended outcomes, involves measuring the extent to which those outcomes were 
attained, and ends with taking action to improve the program based on the results. In Fall 
2004, all undergraduate and graduate programs in the College of Arts and Sciences developed 
mission statements, articulated intended student learning outcomes, designed methods for 
measuring those outcomes, and outlined a schedule for conducting these assessments over the 
next four to five years. Programs were expected to carry out at least one assessment of a 
student learning outcome for each program during the 2004-05 academic year. 

Completing the assessment cycle, which is often referred to as "closing the loop," 
involves examining assessment results and taking action to improve the program so that actual 
student outcomes are more consistent with the intended outcomes. For our upcoming SACS 
re-accreditation review, we must document how each of our programs are using assessment 
results to improve or validate the effectiveness of their programs. A one-page report for each 
program that contains the following must be submitted to the College of Arts and Sciences 
Dean’s Office by July 15, 2005. The following items should be addressed very briefly (one to 
two sentences per item are sufficient). 

1. The outcomes that you assessed in 2004=05 - List only the one(s) from your 
assessment plan that you actually measured in 2004-05. It is fine to edit or reword. 

2. Assessment method(s) used - Copy directly from your assessment plan or reword 
if your methodology changed. (Note to undergraduate programs: Recently you 
received data from the Graduating Senior Survey. If you reviewed this information, 
you can add the survey as one of your assessments methods.) 

3. Findings: Brief description of the results of your analysis of the data reviewed. 
4. Use of Results (Action Plans): How have you or how will you modify the program 

to improve learning outcomes based on your assessment findings? When will 
changes be implemented? Note that if the assessment revealed that actual learning 
outcomes are consistent with intended outcomes, an appropriate response might be 
"no changes indicated at this time." Results sometimes raise questions that would 
lead to other assessments or follow-ups before determining that changes are 
necessary and it is fine to state that. 

A Word template that can be used to submit this information is attached here. Please complete 
a report for each of your programs (bachelors, master’s, doctoral). A sample assessment 
report is attached for your convenience. Please email your reports to the appropriate Senior 
Associate Dean in the College (Gless/Andrews, Kalleberg, Carney, Owen) by the July 15, 2005 
deadline. 

For assistance in preparing your assessment reports, please feel free to contact the members of 
the SACS Assessment Committee: 

Abigail Panter, Psychology Department (panter@unc.edu) 
Ed Neal, Center for Teaching and Learning (ed_neal@unc.edu) 
Lynn Williford, Institutional Research and Planning (lynn_williford@unc.edu) 



9-23 -04 

Learning Outcomes meeting 

SACS Re-accreditation Standards 

Dr. Peter Ewelll 

New "wrinkle" SACs is going along the path of accreditation programs. Establishing 
learning outcome goals and measuring their achievement. 

UNC different -creative faculty. 

Requires come to agreement on goals that you want students to have re: abilities, what 
they know what they can do. 

[] graduate admission, what would you be looking for. Abilities/characteristic. 
[] Some disciplines have statements re; professional organizations. 
[] Some international examples - UK--specific to levels. 
[] Faculty may have statements in syllabi. 

Want to make it the process straightforward - not onerous 
Not too many; not too long. 

Primary emphasis is on undergraduate programs. 

Would each program develop their own criteria/definitions? 
Every program has to have answer to the question; what are you teaching/learning? 
Pertains to majors curriculum - major specific exercise. 
Bobbi Owens -- college will introduce process to chairs and directors. 

Statements "not a whole lot ’knowledge-driven’" rather modes of"critical thinking" 
Idea of finding assignments where students demonstrate those qualities - pull samples, 
get faculty roundtables develop criteria for assessing 
What scholarly products are typical - literature synthesis, etc. 

Identify patterns of strength and weaknesses; 

Don’t submit samples; describe processes. Think about "auditability" 
Are there existing comparative standards? 
First standards - "are you doing it." Examples of good and bad processes will be 

derived. 
Second - did you do anything with it? 



E.g. ability to critique article take samples, share ~v/4-5 faculty; does this exhibit desired 
ability: 

Techniques for measurement - Sacs ultimately wants direct measurement--student 
performance. 

Social work - specific criteria for field placement; accrediting and licensing exams 
Field instructor evaluate - rating form 

Faculties out to be smart enough to say "we have an intentional curriculum." 

Would be wise, in professions, to make examples available~ 

400 level courses - ~vhat made them advanced. 

Peer institutions - seek exchanges. 

Chairs retreat will have NC State examples. 

If I were starting from scratch I ~vould identify 4 or 5 "competencies" or outcome 
evaluate one per year. 

Choose one we care about and really delve into it, discuss it, evaluate it. 



Criteria A poor Paper: A good paper manifests these qualities: An excellent paper also: 

1. Problem or Clearly identifies a main problem or issue, and 

Issue summarizes it in relation to essay questions. 

2. Evidence 

o 

Concepts, 

assumptions, 

theories 

Context 

Perspectives 

Student’s 
analysis or 

point of view 

Conclusions, 
implications, 

consequences 

Writes Well 

Does not identify a 

main problem or 

issue 

Does not provide 

supporting evidence 

or citations, 

Does not identify 

the core approaches 

and methods of 

authors and other 

scholars 

Is unclear about the 

contexts of the 
writings consulted 

Is not comparative 

or only minimally so 

Does not 

demonstrate critical 
thinking and the 

student’s own 
interpretations 

Does not clearly 

connect the data 
presented with a 

coherent conclusion 

Demonstrates poor 

grammar, structure, 

and rhetoric. 
Incomplete or 

missing citations 

Presents supporting evidence from course materials 

in the form of information, ethnographic 

descriptions, examples, and quotes. Identifies the 

sources and assesses the quality of this evidence. 

Identifies ideas, approaches and methods that shape 

arguments of authors and/or the people whom they 

describe i.e. critical race theory, double 

consciousness, dependency theory, nationalism, 

revolution, liberation theology,, feminism, etc. 

Locates the authors and/or the people or events that 

they describe in appropriate cultural, social, racial, 

disciplinary, political, religious and/or historical 

contexts. 

Compares perspectives of different people or groups 

described. Compares different ways of analyzing or 

interpreting the material. 

Presents student’s own perspective and position. 

Raises own questions, critiques, or doubts about the 

author’s message and perspective. 

Identifies and discusses conclusions and/or 
consequences of given perspectives or analyses on 

the issue at hand. 

Shows correct grammar, and correct punctuation. 

Quotes, ideas and paraphrases are properly 

attributed to original sources and references listed at 

end of essay. 

Examines several dimensions of the 
problem or issue and relationships 

among them. 

Provides evidence from additional 
readings, films, news, class discussions. 

Assesses the relevance and implications 

of specific concepts and assumptions 

Make connections between the context 
and the way people think, talk, and act. 

Discusses implications of completing 

perspectives on issue. 

Identifies students’ assumptions, 

stereotypes or prejudices that were 

somehow challenged or shifted in the 

process of working with material 

Considers information and context in 
identifying implications of the arguments 

and issues. 

Demonstrates good organization, no 

gratuitous repetition, strong and 

compelling prose. 





From: 

Sent: 

To: 

Subject: 

Attach: 

etmice <eunice@email.unc.edu> 

Tuesday, Janua~ 3, 2012 10:08 PM 

SaNe, Eunice N <eunice@email.~mc.edtv~ 

Fwd: Strateic Plan 

COMPOSITE CIAS STRATEGIC REVIEW DOCUMENT.doc 

........ Original Message ........ 
Subject: Strateic Plan 
[)ate: Fri, 21 Nov" 2003 21:54:17 -0500 
From: John Pickles <jpickles@email un c edu> 

To: 2rune Sc~ff <ascaff@emaihunc.edu> 

I h~ve revised the Strategic Plan based on our discussions at the 
meeting this week I have incorporated almost all comments more or less 
as the?’ were provided Please have a look at the document and send to 
me an?’ corrections, comments, and/or additions you would like to see 
~ncorporated. (Please note: appendices do not yet align with the text). 

I spoke with the Dean after our meeting We now have the funds ~2~r the 
spring visitor program we proposed several weeks ago The funds wil[ 
come from the College and UCIS jointly. 

Regards, John 



From: 

Sent: 

To: 

Subject: 

Attach: 

Perry. Hall <hallpa@email.tmc.edu;, 

Wednesday, January 4, 2012 12:22 PM 

SaNe, Eunice N <eunice@email.unc.edtv~ 

Fwd: RE: [corethc3287] learning outcome assessment 

AFAM422 Final Paperl Spring2011 .docx; AFAM422 FinalPaper2 Spring2011 .docx; AFAM530 FinalPape~2 Spring2011 .docx; 
AFAM530 Paperl Spring2011.docx 

........ Original Message ........ 
Subject:RE: [corethc3287] learning outcome assessment 

Date:Wed, 4 Jan 2012 12:12:57 -0500 

From :Caldwell, Kia L <klcaldwe@email.unc.e&~ 
To:ttall, Perry A <tIAELPA@EMAIE.UNC.EDU> 

Perry, 

Z am sending two" papers f.x AFAH 422 and two for AFAM 530.    Both courses were ~aught i11 the S~i[~ng 2011. 

Kia 

Kia Lilly Caldwell, Ph.D. 

Afro-American Stu@ies 

UNC-Cha~el Hill 

CB #3395, Battle Hail 

Chapel Hill, NC 27599 

k] cal lw~’@emai] .unc. elu 

http : /i~,£~w. unc. edu/deDt s/afriaf am 

F5om: Perry Hall [hallpa@email.unc.edui 

Sent: Wednesday, January 04, 2012 11:46 AM 

To: Caldweil, KJa L 

Subjeot: Re: [corefao3287i ]earn~ng outcome assessment 

Sorry, I meant 530, not 521 

Hi Kia 

Correot:k):?. We also need samgles f£om the 422 and 521 courses which you 

~:aught :[11 SprJr~g 2011. Sorry ~o:E the" confusion. If there are any yOL1 

could send electronically, that would be great. 

Perry 

On 1/4/2012 ~1:21 AH, Caldwell, Kia L wrote: 

> Dear Perry, 

> I ~id not ~:h~nk the emaJ] was iiltended ~o:[ m~, since I d~d not teach an upper-division seminar in th~ fall 2011. 

> 

> Best, 

> Kia 

> 

> 

> Kia Lilly Cal@weil, Ph.D. 

> 

> Associate Professor 

> 

> Afro-Amei~can S%LldJes 

> 

> UNC-Chapei Hill 

> 

> CB #3395, Batk:le Hall 

> 

> Chapel Hill, NC 27599 

> 

> klca] dwe@enai 1 . unc. edu 

> 

> httr~ : //~,r~w. unc. edu/dept s/af riaf am 

> 



> 
> From: Perry Hall ihallpa@email.unc.edu] 
> Sent: Wednesday, January 04, 2072 11:19 AH 

> TO: Caldweil, Kia L; Jank~’n, KenrH~th R; Nzengela-Ntaiaja, Geerges; Nyang Ore, Julius E 

> Cc~ Sahle, Eunice N 

> Subject: ~corelac328/~ learning outcome assessment 

> 

> Ken, Kia, Geerges, Julius 
> 

> Dear Colleagues, 

> 

> Fel]ewing up en Eve]yne’s feqtiest froii last week (copieJ helew), we need 
> to receive two sample papers from the uDDer division seminars each of 
> you taught in the fall so Eunice and i can complete a learning 

> the report is expected this week, we need the papers today if possible. 

> Thanks 
> Perry 

> Dear Colleagues, 

> I hepe you a£e all enjoying yeur break, and i apelogiz9 fer iER:errupt:[ng 
> it with a matter i should have taken up in the fall.    Each department is 
> requi<ed to perform an annual iea<ning outcomes assessment fo< the 
> Dean’s OffJoe.    No£mally, they a£} dene JE~ the spring aE~d hand}d in ever 
> the summer.    I should have ino’uired in the fall whether this was done 
> for 2010-11, but failed to do so.    Therefore, we have to scramble a bit now. 

> Perry Hail w£ete the report fer 2008-09, and he e[[e:E}d te help again. 
> Our new chair is stepping right in and will work with Perry. Thus, 
> could those of you who taught uppe< division seminars in the fall send 

> as possible? The assessment will form part of the report, and the other 
> part will be a su:rsr~ary of the work on curriculum review. I have asked 
> Kenneth for such a summary. 

> With many thanks, and all the best for a Happy 2012, 

> Evelyn} 

> Evelyne Hube< 
> Merehead Alumni Distinguish}d Prefesso:E 
> Chair, Department of Political Science 
> Unive<sity of North Carolina 
> Campus Box 3265 
> Chap}l Hill, NC 27599-3265 

> phone: 919-962-3041 
> fax: 919-962-0432 
> email: ehuber@unc.edu 

> -- You are currently subscribed to corefac3287 as: hallma@email.unc.edu. 
> To unsubscribe 
> oliok here: 
> httm://lists.unc.edu/u?id 43272327.db958344e887d39687ed700eSdd4f426&n T&I corefac3287&o 30543799 
> or send a blank email to 
> leave-30543799-43272327 . db958344e887d39687ed7 @0e8dd4 f 426@listserv.unc. edu. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Janken, Kenneth R <krjanken@email.nnc.edu> 

Wednesday, Jannary 4, 2012 12:32 PM 

ttall, Perry A <HALI,PA@EMAIL.UNC.EDU>; Sahle, Eunice N <eunice@email.unc.edu~ 

RE: [coret:ac3287] learning ontcome as~ssment 

Standards for Research Paper.pdf; THE PAPER - Oraded.docx; VAUDEVILLE PAPER final - GRADED.docx 

Dear Peru, 

I’m sorl3z that I forgot to send the papers last ~veek I’m attaching two papers plus a file that adumbrates my standards for the research paper. The paper that earned a C is an example of a 
con~mon problem that I think we need to address as we revise the curriculum: how do we teach students to conduct research? 

Kenneth 

Kenneth R. Janken 
Professor of Afro-American Studies 
Department of African and Afro-American Studies 
109 Battle }{all, CB�� 3395 
University of North Carolina 
Chapel }{ill, NC 27599-3395 

(919) 962-1519 (voice) 
(919) 966-2694 (15x) 
Click on a link for information about my publications: 
http://wwwumass.edu/umpressispr 97/ianken html 
http : //uncpress. unc. edu/books/T-8059.html 
http://undpress.nd.edu/book/P00780 
http ://undpress.nd edu/book/P00723 

..... Original Message ..... 
From: Perry }{all [mailto:hallpa(a)emaihunc.edu] 
Sent: Wednesday, January 04, 2012 11:19 AM 
To: Caldwell, Kia L; Janken, Kenneth R; Nzongola-Ntalaja, Georges; Nyang Ore, Julius E 
Cc: Sable, Eunice N 
Sutziect: [corefac3287] learning outcome assessment 

Ken, Kia, Georges, Julius 

Dear Colleagues, 

Follo~ving up on Evelyne’s request fiom last week (copied below), we need to receive two sample papers from the upper division seminars each of you taught in the fall so Eunice and I can 
complete a learning assessment report. As Evelyne indicated, we have to scraruble, and since the report is expected this week, we need the papers today if possible. 

Thanks 
Pel~y 

Dear Colleagues, 

I hope you are all enjoying your break, and I apologize for interrupting it with a ruatter I should have taken up in the l:all. Each department is required to perform an annual learning outcomes 
assessment for the Dean’s Office. Normally, they are done in the spring and handed in over the sunm~er. I should have inquired in the fall whether this was done for 2010-11, but failed to do 
so. Tr~erefore, we have to scramble a bit now-. 

Perry Hall wrote the report for 2008-09, and he offered to help again. 
Our nexv chair is stepping right in and will xvork with PenT. Tr~us, could those of you who taught upper division seminars in the fall send two research papers (graded or ungraded) to Perry 
and to Etmice as soon as possible’.’ The assessment will forru part of the report, and the other part xvill be a sunmxary of the work on curriculum review. I have asked Kenneth for such a 
surcanary. 

With many thatg~s, and all the best for a Happy 2012, 

Evelyne Huber 
Morehead Alumni Distinguished Professor 
Chair, DeparWnent of Political Science 
Universi~z of North Carolina 
Campus Box 3265 
Chapel Hill, NC 27599-3265 

phone: 919-962-3041 

fax: 919-962-0432 

email: ehuber@unc edu 

-- You are currently subscribed to corefac3287 as: hallpa@emaihunc.edu. 
To unsubscribe 
click here: 
http://lists.unc.edu/u?id ,43272327.db958344e887d39687ed700eSdd4t:426&n T&I corefac3287&o 30543799. 
or send a blank email to 

leave-30543799-43272327.db958344e887d39687ed700eSdd4f426@listserv.tmc.edu. 



Afro-American Studies 560 
Standards for Research Paper 

Revised October 25, 2011 

Before getting too far in the writing process, students should consult this handout of plagiarism: 
http ://www.unc. edu/dept s/wc~veb/handouts/pl agiari sin. html. 

Definition of research problem 
¯ Does the paper present a clear and substantial research question or questions? 
¯ Does the paper present a thesis that attempts to answer the research question or 

questions? 

Quality of research 
¯ Is the paper based on a sufficient amount of primary research? 
¯ Do the primary sources include non-internet or non-digital sources, such as microfilmed 

newspapers, contemporary magazines, other microfilm/microfiche collections, published 
collections of letters or documents, or archival collections (where appropriate)? Or are 
the primary sources largely limited to what can be found in a database such as "Black 
Thought and Culture" or other databases to which the UNC Library subscribes? (The 
exception here is the use of the African American weeklies that have been digitized by 
the "Black Studies Center" database subscribed to by the UNC Library; but even here, 
use of the digital collection of newspapers should be supplemented by use of the 
microfilm collections, as the quality of research should benefit by looking at the entire 
paper rather than relying on search terms.) 

¯ Is the research informed by the relevant secondary sources? 
¯ Did the student consult the recommendations of Professor Janken for further research? 
¯ The argument &the paper should be based mainly on a thorough reading &the primary 

sources. The argument should not be shaped largely by the secondary sources with the 
primary sources used mainly as a supplement. 

Quality of writin~ 
I suggest you consult the various handouts from the Writing Center on this webpage: 
http:iiwww.unc, eduideptsiwcwebihandoutsiindex.html. Some of them, including but not limited 

to the ones on evidence, introductions, spell-check, and paragraph development are very helpful. 

Is there a clear thesis? Is the thesis successfully argued throughout the paper? 

Is the writing clear? Are the fundamental rules of grammar and composition followed? 
Are there made-up words’?!! Are words spelled correctly, and is the proper word used for 
the context? 

Does the paper have a substantial conclusion that backs up or reinforces the thesis and 
evidence presented? The conclusion should not be platitudinous, nor should it be 
unrelated to the bulk of the paper. 

Documentation 
Is the paper adequately documented? That is, are quotations, important facts and figures, 
and the sources of your major ideas cited? See link to plagiarism handout cited at the top 
of this sheet. 



You may use footnotes or endnotes. Are they in the Chicago style? Here is a link to the 
library’s tutorial for the Chicago style: http://www.lib.unc.edu/instruct/citations/chicago/. 
Pay attention to the different ways that different types of material s are cited. For 
example, letters, newspaper articles, j ournal articles, books, and internet sites are all cited 
slightly differently. If you are unsure of the differences, consult the above link; if you 
still have questions, talk with me. 
Is the bibliography separated into primary and secondary sources? Is it organized 
properly and according to the Chicago style? 



From: 

Sent: 

To: 

Subject: 

Attach: 

Perry. Hall <hallpa@email.tmc.edu;, 

Wednesday, January 4, 2012 12:35 PM 

SaNe, Eunice N <eunice@email.unc.edu:~ 

Fwd: RE: [corethc3287] learning outcome assessment 

Standards for Research Paper.pdf; THE PAPER - Graded.docx; VAUDEVILLE PAPER final - GRADED.docx 

........ Original Message ........ 
Subject:RE: [corefac3287] learning outcome assessment 

Date:Wed, 4 Jan 2012 12:31:58 -0500 

From :Janken, Kenneth R <ktjanken(alemail.unc.edu-~ 
To:Hall, Perry A <tIALLPA(a)EMAIL.UNC.EDU>, SaNe, Eunice N <eunice@email.unc.edu-~ 

2’m serry that 2 ferge~: to sxK! the ~apers last week. i’m attaching two papers ~lus a file tha~: adumbrates my standards fer the 

Kenneth 

Kenneth R. Janken 

Professor of Afro-Alllerican Studies 

Department: of AfricaE~ and Af£o-AmerJcan Studies 

109 Battle Hall, CB# 3395 

Univeusity of North Cauolina 

Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 

Click c)r? a 1ink fer Jr?~omnatien abeut my publicatJens: 

http://R~w.umass.edu/umpressisp£ 97/janken.html 

http://uncpress.unc.edu/books!T-8@59.ht’-i 

http://undpress.nd.edu/booH!P0078@ 

hk:k:p://undpress.nd.edu/beek/P00723 

..... Original Hessage ..... 

Frem: Perry Hall [maJ]k:o:hallpa@emaJ].unc.edui 

Sent: Wednesday, January 04, 2@12 11:19 AM 

To: Caldwell, Kia L; Janken, Kenneth R; Nzongola-Ntalaja, Georges; Nyang Oro, Julius E 

Cc: Sable, Eunice N 

Subjeot: [cerefac3287] learrNng outoome assessment 

Ken, Kia, Georges, Julius 

Dear Colleagues, 

Following up on Evelyne’s request from last week (copied below), we need to receive two sample papers from the upper division s 

Thanks 

Perry 

I hope you are all enjoying your break, and I apologize for interrupting it with a matter i should have taken up in the fall. 

Perry Hall w:~ote the rege:~t for 2008-09, and he effered to help again. 

Our new chair is stepping right in and will work with Perry. Thus, could those of you who taught upper division seminars in 

many thar~ks, and all the best: for a Hapgy 2012, 

Evelyne Nuber 

Horehead Alu’~’ni Distinguished Professor 

Chair, Departmenk: of Pelitica] Scienoe 

University of North Carolina 

Campus Box 3265 

Chapel Hill, NC 27599-3265 

phone: 919-962-3041 

fax: 919-962-0432 

emaii: ehuber@unc.edu 



-- Yeu are currently subscribed te cerefac3287 as: haiipa@email.unc.edu. 

To unsubscribe 

click here: 

ht:t:p://lists.u[ic.edu/u?id 43272327.db958344e887d39687ed700e8dd4f426&n T&I corefac3287&e 30543799, 

or send a blank email to 

leave-30543799-43272327.db958344e887d39687edT00eSdd41426@listserv.unc.edu. 



Afro-American Studies 560 
Standards for Research Paper 

Revised October 25, 2011 

Before getting too far in the writing process, students should consult this handout of plagiarism: 
http ://www.unc. edu/dept s/wc~veb/handouts/pl agiari sin. html. 

Definition of research problem 
¯ Does the paper present a clear and substantial research question or questions? 
¯ Does the paper present a thesis that attempts to answer the research question or 

questions? 

Quality of research 
¯ Is the paper based on a sufficient amount of primary research? 
¯ Do the primary sources include non-internet or non-digital sources, such as microfilmed 

newspapers, contemporary magazines, other microfilm/microfiche collections, published 
collections of letters or documents, or archival collections (where appropriate)? Or are 
the primary sources largely limited to what can be found in a database such as "Black 
Thought and Culture" or other databases to which the UNC Library subscribes? (The 
exception here is the use of the African American weeklies that have been digitized by 
the "Black Studies Center" database subscribed to by the UNC Library; but even here, 
use of the digital collection of newspapers should be supplemented by use of the 
microfilm collections, as the quality of research should benefit by looking at the entire 
paper rather than relying on search terms.) 

¯ Is the research informed by the relevant secondary sources? 
¯ Did the student consult the recommendations of Professor Janken for further research? 
¯ The argument &the paper should be based mainly on a thorough reading &the primary 

sources. The argument should not be shaped largely by the secondary sources with the 
primary sources used mainly as a supplement. 

Quality of writin~ 
I suggest you consult the various handouts from the Writing Center on this webpage: 
http:iiwww.unc, eduideptsiwcwebihandoutsiindex.html. Some of them, including but not limited 

to the ones on evidence, introductions, spell-check, and paragraph development are very helpful. 

Is there a clear thesis? Is the thesis successfully argued throughout the paper? 

Is the writing clear? Are the fundamental rules of grammar and composition followed? 
Are there made-up words’?!! Are words spelled correctly, and is the proper word used for 
the context? 

Does the paper have a substantial conclusion that backs up or reinforces the thesis and 
evidence presented? The conclusion should not be platitudinous, nor should it be 
unrelated to the bulk of the paper. 

Documentation 
Is the paper adequately documented? That is, are quotations, important facts and figures, 
and the sources of your major ideas cited? See link to plagiarism handout cited at the top 
of this sheet. 



You may use footnotes or endnotes. Are they in the Chicago style? Here is a link to the 
library’s tutorial for the Chicago style: http://www.lib.unc.edu/instruct/citations/chicago/. 
Pay attention to the different ways that different types of material s are cited. For 
example, letters, newspaper articles, j ournal articles, books, and internet sites are all cited 
slightly differently. If you are unsure of the differences, consult the above link; if you 
still have questions, talk with me. 
Is the bibliography separated into primary and secondary sources? Is it organized 
properly and according to the Chicago style? 



FFom: 

Sent: 

To: 

Subject: 

Attach: 

Hoist, Laurie C <holst@email.tmc.edu~ 

Thursday, Janua~ 5, 2012 3:48 PM 

SaNe, Eunice N <eunice@email.tmc.edtr~ 

Fall 2011 FYS Course Fxaluations 

11-12 fall evaluation report.doc; FYS combined evaluation report Fall 2011 .pdf; AFAM 050 001 Mcmillan Fall 2011 .pdf 

Dear Chairs of Departments that offered a First Year Seminar (FYS) in fall 2011: 

I am confident that the FYS Program’s coordinated administration of course evaluations was very successful. As you will see in the attached report, 11 FYS had 100% 

response rates, 21 over 80%, 30 over 60%, and 4 between 50% and 59%. This was our best response rate in several years, and it clearly indicates that blocking off 

class time and asking students to bring their laptop to class can make the electronic evaluation process very effective. 

We now have evaluation questions that address the most relevant aspects of FYS. And, by using the same form for all of our FYS, we also have a broad normative 

basis to help us interpret the feedback. I have attached the combined rating responses of the 1,161 students who submitted evaluation forms, and the individual 

reports for each of your faculty who taught a FYS. If the evaluation of any FYS suggests notable room for improvement and you need help with this, please contact 

me or Todd Zakrajsek, Executive Director of the Center for Faculty Excellence. 

Thank you for your support and commitment to the FYS Program, and particularly for your ongoing efforts to help us keep the FYS Program excellent. 

Sincerely, 

Steve Reznick, 

Professor, Department of Psychology 

Associate Dean for First Year Seminars and Academic Experiences 

HHMI Science Seminar Coordinator 

cc: 

Bobbi Owen, Senior Associate Dean, Undergraduate Education 

Todd Zakrajsek, Executive Director, Center for Faculty Excellence 

Lynn Williford, Associate Provost for Institutional Research and Assessment 



Dear FYS Instructors, 

Thank you for helping us develop a standard course evaluation form for our F¥S Program and for encouraging your 

students to complete the form. One advantage is that we now have evaluation questions that address the most 

relevant aspects of FYS. And, by using the same form for all of our FYS, we also have a broad normative basis to help us 

interpret our feedback. I assume that you have received your F¥S Fall 2011 Evaluation Report from the Office of 

Institutional Research. Here is some additional information to help you make optimal use of your data. 

1. Participation Rate 

Congratulations to Jane Danielewicz, Neel Ahuja, Daniel Anderson, Jay Smith, Christopher Martens, Mark Katz, Mai 

Nguyen, Thomas Lester, Michele Hoyman, Jeff Spinner-Haley, and Darcy Lear for setting the Gold Standard: they had 

100% response rates! For the other 54 FYS, 12 had response rates over 90%, 9 over 80%, 19 over 70%, 11 over 60%, and 

4 between 50% and 59%. This was our best response rate in several years, and it clearly indicates that blocking off class 

time and asking students to bring their laptop to class can make the electronic evaluation process very effective. 

2. Overall Assessment 
I’ve attached a document that contains the combined rating responses of the 1,161 students who submitted evaluation 

forms. Our Overall Assessment scores were very impressive with a strong consensus of "Agree" or "Strongly Agree" that 

our fall 2011 FYS were excellent and students learned a lot. Scores were a bit higher for instructor effectiveness and a 

bit lower for students recommending their FYS to their friends. 

3. Prerequisite 

One of the most challenging aspects of teaching a FYS is to cover an advanced topic without requiring a prerequisite, and 

17% of our students had some concern about this. If your FYS evoked concern, please consider possible modifications in 

your course materials and/or in your course description. A course description that describes the topic and also provides 

a clear view of what students will be doing enhances the probability that the students who enroll will be well prepared. 

4. The Instructor 
Responses were notably positive, with highest scores for instructors who showed enthusiasm for teaching, treated all 

students with respect, and interacted positively. Lower scores emerged regarding clear communication of what was 

expected, efficient use of class time, providing helpful, timely feedback, and expressing ideas clearly. Our students are 

very impressed with us, but some of us could focus a bit more on our syllabus, our plans, and our communication. 

5. This FYS 
Responses were most positive regarding the student’s deep understanding, challenge to think deeply, and 

encouragement in critical thinking. Homework assignments, in-class activities, and workload evoked somewhat less 

enthusiasm, suggesting that we could aim for better communication to help our students understand our strategies for 

enhancing their academic experience. Working with classmates and establishing social relations were rated positively, 

but could be stronger in many FYS. Please keep in mind that FYS Course Enhancement Funds can be used for activities 

that will enhance social connections among you and your students. 

6. Comments 

The comment sections evoked a few barbs, but mostly positive praise for instructors and some specific constructive 

ideas about improving some FYS. 

If you have any questions about how to interpret responses and use them constructively, please contact me or Todd 

Zakrajsek, Executive Director of the Center for Faculty Excellence. I am also eager to hear your suggestions for further 

improvements in our F¥S Course Evaluation form. Please send your suggestions directly to me (rather than via "reply to 

all"), and I will notify you and the spring 2012 FYS instructors if we have any topics for discussion. 

Thank you for your participation in the FYS Program and particularly for your ongoing efforts to help us keep the FYS 

Program excellent. I hope that you make good use of your feedback and that you teach another excellent FYS soon. 



Sincerely, 

Steve Reznick, 
Professor, Department of Psychology 

Associate Dean for First Year Seminars and Academic Experiences 

HHMI Science Seminar Coordinator 

CC: 

Bobbi Owen, Senior Associate Dean, Undergraduate Education 

Todd Zakrajsek, Executive Director, Center for Faculty Excellence 

Lynn Williford, Associate Provost for Institutional Research and Assessment 



Fl’om: 

Sent: 

To: 

Subject: 

Rucker, Walter C <wmcker@email.unc.edu> 

Thursday, Janua~ 5, 2012 6:17 PM 

Buell, Agatha <abuell@email.unc.edtr> 

SaNe, Eunice N <eunice@email. unc.edu> 

RE: Fall 2012 Course Schedule? 

Dear Agatha, 

The schedule has been completed and I shared it with Kenneth and Eunice just before Christmas. However, it will not be officially finalized until [unice and I meet 

with Mamarame and Barbara tomorrow to discuss the language program. ~n addition, Eun~ce wanted to go over the schedule with me tomorrow before ~ sent ~t to 

Tray,s. At the earliest:, Tray,s wi~i no~: receive the finalized schedule un~:~ 2:30p tornorrow I can’t imagine ~: wi~i take hkn too h:mg as ~ #aced ail the scheduling 

inh:~rmal:h:m ~nto a spreadsheet and a~ Tray,s w~il haw~ to do ~s cut and paste the reformation into the spreadsheet sent by the Reg~strar’s Office. ff need be, ~ can 

submit the b~format~on myself on Monday morning. 

~ will see you tomorrow~ 

Best, 

W a ~ ~: e r 

F~m= Buell, Agatha 
Sent= Thursday, January 0S, 2{)12 3:33 PN 
Te= Rucker, Walter C 
Subje¢t= Fall 2012 Course Schedule? 
Hi Walter, 
I just wanted to check in about the course schedule for Fall 2012. We have to have it entered into the system by the end of the day on Monday (1/9), so that the 
registrar reserves classrooms for us. Would it be possible to get this to Travis by tomorrow morning? I have asked him to block a good chunk of tomorrow to get this 
entered, as Monday is a very hectic day for him. 
If tomorrow morning is not possible, please let me know so that I can plan to do it. 
Thanks! 
Agatha 

Agatha Buell 
Business O~cer 
Depa~ment of Public Policy 
217 Ab emethy Hall, C B #3435 
Depa~ment of Africa~ & ~o-~erica~ Studies 
109 BaRle Hall, CB #3395 
Universib~ of No]tk Cm’olina 
Chapel Hill, NC 27599 
p. 919.962.2788 
£ 919.962.5824 



From: 

Sent: 

To: 

Subject: 

Attach: 

Thmrnan, Stephanie J <sthurman@email.unc.edu~ 

Friday, January 6, 2012 2:46 PM 

SaNe, Eunice N <eunice@email.tmc.edtr~ 

Important Correspondence from Provost Carney 

IAAR Sm~ Group SaNe 010612.pdf; IA~A=R Visitation Schedule 2012.doc 

Dear Professor SaNe, 

I have attached important correspondence to you from Bruce Carney. 



From: 

Sent: 

To: 

Subject: 

Buell, Agatlm <abuell@email.unc.edu~ 

Friday, January 6, 2012 3:42 PM 

Department listserv <atiJalhm@list~rv.unc.edu> 

[afriafam] Would you like help l’rom a Work Stu@ student? 

Dear All, 

I wanted to let you know about an opportunity that you might not be aware of. If you have specific tasks or projects that an undergraduate student could help with 

throughout the semester for 5-10 hours per week, I can help you hire a UNC work study student, at no cost to you. 

There are a few things that you should be aware of: 

-Students will need to have work throughout the semester, but they may not work between semesters 

-Students must be supervised by you while they are working for you 

-Students may not help you with sensitive materials (such as grading, photocopying finals, etc) 

-Student generally find jobs during the first few weeks of class 

If you would like me to help you recruit a work study student to work with you this semestert please email me the following by January loth_: 

A brief description of the job -include specific tasks (3-8 brief sentences) 

Anticipated # of hours per week 

Skills or knowledge that the student needs to have 

Grade Level of student that you think would most likely have the required skills (ie. First Year, Sophomore, etc) 

[Also, if you just need a little help once or twice, please let Travis know and, if time allows, he will supervise our office assistant to complete the task] 

Take care, 

Agatha 

Agatha Buell 

Business Officer 

Depax~anent of Public Policy 

217 Abemethy Hall, CB #3435 

Department of Africma & .aA’ro-Americm~ Studies 

109 Battle Hall, CB #3395 

University of North Carolina 

Chapel Hill, NC 27599 

p. 919.962.2788 

f. 919.962.5824 

You are currently subscribed to afidafam as: eunice,@~email.unc.edu. 

To unsubscribe clickhere: http:/ilists.unc.edu/u?id 32361608.e87a91a5832319540e156ada770a798d&n T&I afriafam&o 30586921 

(It may be necessa~ to cul mad paste the above URL if the line is broken) 

or send a blank emaJl m leave-30586921-32361608.e87a91 a5832319540e156ada770a798d~;listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

SaNe, Eunice N <eunice@email.unc.edu~ 

Friday, January 6, 2012 8:12 PM 

Department listserv ~ati~alhm@list~rv.unc.edu> 

[afriat?am] Course outlines, Blacktx~ard, photocopies, Agatha and Janua~ meetings 

Dear Colleagues, 

Welcome back and I hope you had a wonderful holiday season 

Kenneth and I have received some course outlines along the lines I indicated in an email on December 02, 2011. l£you have not submitted your course outlines for the spring term, I need to 
receive them by email - with a copy to Kenneth - before Monday 

On a veW important note, please note that any requests for Departmental course outlines from the public should be directed to me Further, only students registered in specific classes 
should have a ccess via Sakai or Blackboard - to course outlines In addition, as per a new- University policy, if you are continuing to use Blackboard for your classes you need to go to the 
link below to make a request: 
http:/,’blackboard.unc.edu/ 

In terms of photocopying, we will have some more funds for photocopying this semester. As we move for~vard, it is important to remember that as of last year we are responsible for our 
photucopying needs Thus, no faculty member should ask Travis to make cupies fur their classes. 

As you all know, January 20 is Agatha’s last day in the Department In this respect, if you have an?’ urgent issues that fall under her uffice yuu need tu let her knuw as soun as possible. 
Agatha (maW thanks!), the Chair of Public Pulicy, the Deans Office and I are in the midst uf searching for a new Business Manager 

Unless there are new develupments we will unly have twu Departmental meetings in JanuaW and here are details: 

Wednesday Jan 18 
Wednesday Jan 25 
Time: 11.00am- 12.0(;~m 
Location - Same as Fall Semester 

Best wishes, 
Eunice 

Ennice Sahle, Ph D 
Assuciate Professor, Department uf ~frican and Afro-American Studies and Curriculum in Global Studies 
(;hair, Department uf A[~rican and Afro-American Studies 
University uf North Carulina at Chapel Hill 

-- You are currently subscribed to afriafam as: ennice@email.nnc.edu. To nnsubscribe 
click here: http://lists.nnc.edu/u?id 32361608.e87agla5832319540e156ada770a798d&n T&I afriafam&o 30588572. or send a blaak cmail to leave-30588572- 

32361608.e87a91 a5832319540e156ada770a798d@listse1~.~mc.edu. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Nzongola-Ntalaja, Georges <nzongola@email.unc.edu> 

Friday, Jannary 6, 2012 9:07 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Janken, Kenneth R <k~anken@email.unc.edu> 

RE: Course outlines, Blackboard, photocopies, Agatha and Jmmary Ineetings 

AFRI 523-001 Syllabus, Spring 2012.docx; AFRI 550 Syllabus, Spring 2012.docx 

Dear Eunice and Kenneth, 

I gave my course outlines to Travis on Thursday, but here are the copies 
With all my best wishes for the New Year! 
Georges 

Georges Nzongola-Ntalaja 
Professor of African Studies 
Department of African and Afro-American Studies 
Universi~ of North Carolina at Chapel Hill 
201 Battle Hall, Campus Box 3395 
Chapel Hill, NC 27599-3395 
USA 
Tel.. ~1 919 599 9839 

From: SaNe, Bunice N [eunice@emaihunc.edu] 
Sent: Friday, January 06, 2012 8:11 PM 
To: Department listserv 
Subject: [afriafam] Course outlines, Blackboard, photocopies, Agatha and January meeungs 

Dear Colleagues, 

Welcome back and I hope you had a wonderful holiday season. 

Kenneth and I have received some course outlines along the lines I indicated in an email on December 02, 201 I. If you have not submitted your course outlines for the spring term, I need to 
receive them by email - with a copy to Kenneth - before Monday. 

On a very iraportant note, please note that any requests for Departmental course outlines fiom the public should be directed to me. Further, only students registered in specific classes 
should have access via Sakai or Blackboard - to course outlines. In addition, as per a new University policy, if you are continuing to use Blackboard for your classes you need to go to the 
link below- to make a request: 
http:i/blackboard.unc.edui 

In terms of photocopying, we will have some more funds for photocopying this semester. As we move forward, it is iraportant to remember that as of last year we are responsible for our 
photocopying needs. Thus, no faculty raeraber should ask Travis to make copies for their classes. 

As you all know, January 20 is Agatha’s last day in the Department. In this respect, if you have any urgent issues that fall under her office you need to let her know as soon as possible. 
Agatha (many thanks! ), the Chair of Public Policy, the Deans Office and I are in the midst of searching for a new Business N/ianagel. 

Unless there are ne~v developments we will only have two Departmental meetings in January and here are details: 

Wednesday Jan 18 
Wednesday Jan 25 
Time: ll.00am- 12.00pm 
Location - Same as Fall Semester 

Best wishes, 
Eunice 

Eunice Sahle, Ph.D 
Associate Professor, Department of ~/~A’rican and AIico-American Studies and Curriculum in Global Studies 
Chair, Department of African and Afro-American Studies 
University of North Carolina at Chapel Hill 

-- You are currently subscribed to afriafam as: nzongola@emaihuaac edu To unsubscribe 
click here: http://~ists.unc.edu/u?id=3236~6~4.9392b42c~3~2~d674366e839be54cf6c&n=T&~=afriafam&~=3~588572‘ or send a blank email to leave-30588572- 

32361604 9392b42cI3020d674366e839be54cIi5c@listserv.uaac.edu. 



AFRI 523-001: CENTRAL AFRICA 
HISTORY AND POLITICS IN THE GREAT LAKES REGION 

The University of North Carolina at Chapel Hill 
Department of African and Afro-American Studies 

SPRING 2012 
Tuesday and Thursday, 2:00-3:15 pm 

Venable Hall, Room G307 

Instructor: Professor Georges Nzongola-Ntalaja 
Office Hours: 

Tuesday, 10:00 am to 12:00 noon (201 BATTLE HALL) 
Thursday, 10:00 am to 12:00 noon (3026 GLOBAL EDUCATION CENTER) 
M, W, F: By Appointment only 

COURSE SUMMARY 

This course is a survey of the postcolonial history and politics of the Great Lakes Region (GLR) 
of Central Africa, which is narrowly defined here as comprising of Burundi, the Democratic 
Republic of the Congo (DRC) and Rwanda. This region is an area of the African continent that 
has experienced genocide and large-scale massacres of innocent civilians in both the colonial and 
postcolonial eras. The course will attempt to elucidate the history and politics behind war crimes, 
crimes against humanity, and the crimes of genocide in this region, together with their 
implications for the deepest aspirations of ordinary people for freedom and development, or 
democracy and social progress. All of the students’ work, including exams and the research 
paper, must conform to the University’s Honor Code. 

COURSE OUTLINE 

Part One. The Geopolitics of the Great Lakes Region 
1. Introduction to Central Africa and the Great Lakes Region (GLR) 

Part Two. The Legacy of Belgian Colonialism in the GLR 
2. Belgian Colonialism as a System of Violent Oppression 
3. Colonialism and the Construction of Ethnic Identity in Rwanda and Burundi 
4. The Congo Crisis and its Repercussions in the Region, 1960-65 

Part Three. The Rise and Consolidation of Authoritarian States, 1965-96 
5~ Mobutu’s Zaire (1): Dictatorship and Underdevelopment 
6. Mobutu’s Zaire (2): Violence against Democracy 
7~ Burundi: The Consolidation of a Tutsi Autocracy 
8. Rwanda: Hutu Power and the Genocide of 1994 

Part Four. The Congo Wars and Regional Geopolitics, 1996-2003 
9. The First Congo War, the Fall of Mobutu, the Rise of Laurent-D~sir~ Kabila, and the 

Massacre of Rwandan Refugees in the Congo 
10. The Second Congo War and the Inter-African Scramble for DRC Resources 

Part Five. The State and the Politics of Development 
11. Postwar Burundi: A Fragile State 
12. Postwar Rwanda: an Authoritarian Developmental State 

{ PAGE \* MERGEFORMAT } 



13. Postwar DRC: A Failed State, and the Struggle for Democracy and Social Progress 
Part Six. Conclusion 

14. Prospects for Peace, Stability, and Development in the GLR 

REQUIRED TEXTS 

Georges Nzongola-Ntalaja, THE CONGO FROM LEOPOLD TO KABILA: A PEOPLE’S 
HISTORY 
Filip Reyntjens, THE GREAT AFRICAN WAR: CONGO AND REGIONAL GEOPOLITICS, 
1996-2006 
Other required readings are listed below under the discussion topics 

COURSE REQUIREMENTS 

Class attendance and participation: 10% of the final grade 
Film Review and Map Quiz: 10% of the final grade 
Mid-Term Exam (Tue., Mar. 1): 20% of the final grade 
Research paper of approximately 4000 words (due on Tue., Apr. 24): 30 % of the final grade 
Final Exam (Sat., Apr. 28 at 4 pm): 30% of the final grade 

CLASS DISCUSSIONS AND REQUIRED READINGS 

Week 1 (Jan. 10-12): Introduction to Central Africa and the Great Lakes Region 
Nzongola, Introduction 
Reyntjens, Introduction and Ch. 1 

Week 2 (Jan. 17-19): Belgian Colonialism as a System of Violent Oppression 
Nzongola, Ch. 1-2 

Week 3 (Jan. 24-26): Colonialism and the Construction of Ethnic Identity in Rwanda and 
Burundi 
Edith R. Sanders, "The Hamitic Hypothesis: Its Origin and Functions in Time Perspective," 
Journal of African History, Vol. 10, No. 4 (1969), pp. 521-532. 
Didier Goyvaerts, "The Hutu-Tutsi Divide in Burundi," in Didier Goyvaerts (ed.), Conflict and 
Ethnicity in Centra[ Africa, pp. 269-286. 

Catharine Newbury, "Ethnicity and the Politics of History in Rwanda," Africa 7bday, Vol. 45, 
No. 1 (January-March 1998), pp. 7-24. 
Jan Vansina, "The Politics of History and the Crisis in the Great Lakes," Africa Today, Vol. 45, 

No. 1 (January-March 1998), pp. 37-44. 

Weeks 4-5 (Jan. 31 to Feb. 9): The Congo Crisis and its Repercussions in the Region 
Nzongola, Ch. 3-4 
Burlin Barr, "Raoul Peck’s Lumumba and Lumumba: La mort du prophbte. On Cultural Amnesia 
and Historical Erasure, >~ African Studies Review, Vol. 54, No. 1 (April 2011), pp. 85-116. 
Raoul Peck’s documentary and feature films on Lumumba (UL Media Resources Center) 
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Week 6 (Feb. 14-16): Mobutu’s Zaire (1): Dictatorship and Underdevelopment 
Nzongola, Ch. 5 

Week 7 (Feb. 21-23): Mobutu’s Zaire (2): Violence against Democracy 
Nzongola, Ch. 6 
Georges Nzongola-Ntalaja, "The Politics of Citizenship in the Democratic Republic of Congo," 
in Sara Dorman, Daniel Hammett and Paul Nugent (eds.), Making Nations, Creating Stl~ngers: 
States and Citizenship in A~ica, pp. 69-80 (This book is available as eBook via the UNC-Chapel 

Hill Libraries). 

Week 8 (Feb. 28 to March 1): MID-TER1M REVIEW 
Tuesday, Feb. 28: Map Quiz and Review of Lessons Learned 
Thursday, March 1: MID-TERM EXAM 

Week 9 (Mar. 6-8): SPRING BREAK 

Week 10 (Mar. 13-15): Burundi: the Consolidation of a Tutsi Autocracy 
Ren~ Lemarchand, Burundi: Ethnic Conflict and Genocide, Ch. 1 and 5, pp. 1-16 and 76-105 
Filip Reyntjens, Burundi: Breaking the Cycle of Violence, Minority Rights Group (MRG) 
Report, 1995 (30 p) 

Week 11 (Mar. 20-22): Rwanda: Hutu Power and the Genocide of 1994 
Howard Adelman and Astri Suhrke (eds.), 7he Path of a Genocide: The Rwanda Crisis from 
Uganda to Zaire, Ch. 2-5, pp. 31-107. 

Week 12 (Mar. 27-29): The First Congo War, the Fall of Mobutu, the Rise of Laurent- 
D~sir~ Kabila, and the Massacre of Rwandan Refugees in the Congo 
Reyntjens, Ch. 2-4 
DR Congo Q & A on the United Nations Human Rights Mapping Report Human. Rights 
Watch.mht (518.764 Kb) 

Week 13 (Apr. 3-5): The Second Congo War and the Inter-African Scramble for DRC 
Resources 
Nzongola, Ch. 7 
Reyntj ens, Ch. 5 and 7 
Emizet Kisangani, "Conflict in the Democratic Republic of Congo: A Mosaic of Insurgent 
Groups," InWrnationalJournal on World Peace, Vol. 20, No. 3 (2003), pp. 51-80. 

Week 14 (Apr. 10-12): The State in Postwar Burundi and Rwanda 
Reyntjens, Ch. 6 

Peter Uvin, Life after Uio[ence: A People’s Story of Burundi, Ch. 4, pp. 58-80. 
Scott Straus and Lars Waldorf (eds.), Remaking Rwanda: State Building and Human Rights after 

Mass Violence, Ch. 1 and 6, pp. 25-47 and 103-117. 
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Week 15 (Apr. 17-19): Postwar DRC: A Failed State, and the Struggle for Democracy and 
Social Progress 
Reyntjens, Ch. 8 
Georges Nzongola-Ntalaja, "The Failing State in the Democratic Republic of" Congo," G/obal 

Dm/ogue, Vol. 13, No. 1 (Winter/Spring 2011), http://www.worlddialogue.org/print.php?id=500 
Megan Carom, "Conflict in Congo," World Policy Journal, Winter 201111/20112, pp. 70-80, 
http :iiww~-.worldpolicy. orgij ournaliwinter2011/conflict-in-congo. 
Mvemba Phezo Dizolele, "A Crisis in the Congo," Foreig~t Pofcy, December 14, 2011, 
http:iiw~,.foreignpolicy.comiarticlesi2Olli12i13ia_crisis in the congo 

Week 16 (Apr. 24-28): Conclusion 
Tuesday, April 24: Prospects for Peace, Stability, and Development in the GLR 
Saturday, April 28: FINAL EXAM, 4-7 pm 
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AFRI 550: CHALLENGES OF DEMOCRATIC GOVERNANCE IN AFRICA 
The University of North Carolina at Chapel Hill 

Department of African and Afro-American Studies 
Spring 2012 

Wednesday, 3:00 -5:50 PM 
Dey Hall, Room 313 

Instructor: Professor Georges Nzongola-Ntalaja 

Office Hours: 

Tuesday, 10:00 am to 12:00 noon (201 BATTLE HALL) 

Thursday, :10:00 am to :12:00 noon (3026 GLOBAL EDUCATION CENTER) 

M, W, F: By Appointment only 

COURSE SUMMARY 

This course is an in-depth examination of the challenges of democratic governance in Africa 

today, from the standpoint of current debates on democratic governance and its relationship to 

human rights, gender equality, economic development, conflict prevention, and post-conflict 

reconstruction. The course will focus on four major challenges of democratic governance facing 

the African continent: nation building, state building, leadership changes through free, fair and 

peaceful elections, and managing diversity in consolidating national unity. Students are 

expected to actively participate in class discussions, and to submit a term paper on a challenge 

of democratic governance in Africa based on reliable research. As a comprehensive 

examination of an important aspect of the course, the term paper will serve as the equivalent 

of the final exam. Students are required to hold a consultation with the instructor to discuss 

their chosen topic, and to do so by February 28, 2012. All of the students’ work, which includes 

the mid-term exam, the oral presentation of the term paper in class, and the term paper itself, 

must conform to the University’s Honor Code. 

COURSE OUTLINE 

Part One. Introduction to Democratic Governance 

1. Course Overview 

2. The Meaning of Democratic Governance 

Part Two. The Authoritarian Legacy of the State in Postcolonial Africa 

3. Colonialism as a System of Despotism and Authoritarianism 

4. Decolonization as a Process of Rupture and Continuity 

5. The Postcolonial Authoritarian State in Africa 

6, The Mirage of Democracy in Postcolonial Africa 

Part Three. The Challenge of Nation Building in Africa 

7. Strengthening State Authority over the Entire National Territory 

8. Expanding Citizenship Rights to Promote National Integration 
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17. 

18. 

Part Four. The Challenge of State Building in Africa 

9. Establishing the Rule of Law and Modernizing the State and Public Services 

10. Strengthening State Capacity for Effective Governance with Respect to 

Security, Resource Mobilization, Service Delivery, and Development 

Part Five. The Challenge of Alternating Rulers Orderly and Peacefully 

11. Democratic Transitions in Africa 

12. Multiparty Elections and Political Change in Africa 

13. Electoral Organizing Bodies (EOBs), Processes and Outcomes 

14. Election-related Violence 

Part Six. The Challenge of Managing Diversity and Consolidating National Unity 

15. Access to Power and Resources as the Bone of Contention in African Conflicts 

16. Managing Diversity through Equitable Participation and Access to Resources for all 

Relevant Social Groups, Particularly Women, the Youth, Minority Groups, and the 

Physically and IVlentally Challenged Persons 

Decentralization and Local Governance as Conflict Prevention Strategies, including 

Increased Role for Civil Society and Community Based Organizations (CBOs) 

Strengthening State Capacity for Conflict Prevention, Management, Resolution, and 

Post-conflict Reconstruction 

Order and 

Part Seven. Class Presentations and Discussions of Term Papers by Students 

REQUIRED TEXTS 

1) The major text for the course is GOVERNANCE FOR THE FUTURE: DEMOCRACY AND 

DEVELOPMENT IN THE LEAST DEVELOPED COUNTRIES, by UN-OHRLLS and UNDP, 

copies of which are on reserve in the Undergraduate Library. The text is also available 

on the Internet: http://www.undp.org/governance/docs/Policy-Pub-LDCReport.pdf 

2) Other required readings are listed under each discussion topic below. Readings other 

than journal articles are either on reserve or on the Blackboard. 

COURSE REQUIREMENTS 

Class attendance and participation: 10% of the final grade 

Take-home mid-term exam (Papers due on Wed. Feb. 29): 40% of the final grade 

Class presentation of the term paper: 10% of the final grade 

Term paper (due on Friday, April 27 at 4 pro): 40% of the final grade 

CLASS DISCUSSIONS AND REQUIRED READINGS 

Jan. 11 and 18: Introduction to Democratic Governance 

Jan. 11: Course Overview 

Jan. 18: The Meaning of Democratic Governance 

UN-OHRLLS and UNDP. GovernanceJ~or the Future, Ch. 1, pp. 31-48 

Amartya Sen, "Democracy and its Global Roots," The New Republic, October 6, 2003. 
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Amartya Sen, "Democracy as a Universal Value," Journal of Democracy, Vol. 10, No. 3 (July 

1999), pp. 3-17. 

Georges Nzongola-Ntalaja, "Democratic Governance and Human Rights in the International 

Framework," Address by the Director of the UNDP Oslo Governance Centre to the Finnish 

Advisory Board for Human Rights and the Finnish Development Policy Committee, Helsinki, 

Finland, June 15, 2004 (available on the Blackboard) 

Jan. 25 and Feb. 1: The Authoritarian Legacy of the State in Postcolonial Africa 

Todd J. Moss, African Development: Making Sense qf the Issues and Actors, Ch. 2-3, pp. 19-54. 

Dani Wadada Nabudere, "The One-Party State in Africa and its Assumed Philosophical Roots," 

in Peter Meyns and Dani Wadada Nabudere (eds.), Democracy and the One-Party State in 

Africa, Ch. 1, pp. 1-24. 

L. Adele Jinadu, "The Concept of the Party in the Afro-Marxist State." In Meyns and Nabudere, 

Democracy and the One-Party State in Africa, Ch. 5, pp. 79-90. 
Maurice N. Amutabi, "Comrade Mugabe’s Zimbabwe: The Politics of Deception and Survival," 

Ch. 7 in Shadrack Wanjala Nasong’o (ed.), The African Search for Stable Forms of Statehood: 

Essays in Political Criticism, pp. 263-304. 

Feb. 8: The Challenge of Nation Building in Africa 
Sara Dorman, Daniel Hammett and Paul Nugent, "Introduction: Citizenship and its Casualties in 

Africa," in Sara Dorman, Daniel Hammett and Paul Nugent (eds.), Making Nations, Creating 

Strangers: States and Citizenship in Africa, pp. 3-26 (Available as eBook, UNC-CH Libraries). 

Georges Nzongola-Ntalaja, "Citizenship, Political Violence, and Democratization in Africa," 

Global Governance, Vol. 10, No. 4 (October-December 2004), pp. 403-409. 

Beth Elise Whitaker, "Citizens and Foreigners: Democratization and the Politics of Exclusion in 

Africa," African Studies Review, Vol. 48, No. 1 (April 2005), pp. 109-126. 

Crawford Young, "Nation, Ethnicity, and Citizenship: Dilemmas of Democracy and Civil Order in 

Africa," in Dorman et al, Making Nations, Creating Strangers, pp. 241-264. 

Feb. 15: The Challenge of State Building in Africa 

UN-OHRLLS and UNDP, Governance for the Future, Ch. 2, pp. 49-86. 

Georges Nzongola-Ntalaja, "The Failing State in the Democratic Republic of Congo," Global 

Dialogue, Vol. 13, No. 1 (Winter/Spring 2011), http://www.worlddialogue.org/print.php?id=S00 

Todd J. Moss, African Development, Ch. 5, pp. 71-83. 

Georges Nzongola-Ntalaja, "Challenges to State Building in Africa," African Identities, Vol. 4, No. 

1 (April 2006), pp. 71-88. 

Feb. 22 and 29: The Challenge of Alternating Rulers Orderly and Peacefully 
Georges Nzongola-Ntalaja, "Democratic Transitions in Africa," The Constitution: A Journal of 

Constitutional Development, Vol. 8, No. 1 (March 2006), pp. 1-19. 

Cyril I. Obi, "Post-Military Transition in Nigeria or Democracy on Trial? Critical Reflections," Ch. 

9 in Nasong’o, The African Search for Stable Forms of Statehood, PP. 323-353. 

Denis Kadi ma a nd Susa n Booyse n (eds.), Compendium qf Elections in Southern Africa 1989- 

2009:20 Years of Multiparty Democracy, Ch. 1: "Overview," pp. 1-20. 
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Khabele Matlosa, "Elections and Conflict in Southern Africa," in Alfred Nhema and Paul Tiyambe 
Zeleza (eds.), The Resolution of A‘frican Con‘flicts: The Management o‘f Con‘flict Resolution and 

Post-Con‘flict Reconstruction, Ch. 8, pp. :[:[8-:[33. 

L. Amedee Darga, "The Electoral Reform Process in Mauritius," Journal o‘fA‘frican Elections," 
Vol. 4, No. :[ (June 2005), pp. :[:[7-:[32. 

Selected Media Reports on Election-related Violence in C6te d’lvoire, DRC, Kenya and 

Zimbabwe 

March 7: SPRING BREAK 

Mar. 14 and 21: The Challenge of Managing Diversity and Consolidating National Unity 
UN-OHRLLS and UNDP, Governance,for the Future, Ch. 3 and 4, pp. 87-145 

Muna Ndulo, "Decentralization: Challenges of Inclusion and Equity in Governance," in Muna 

Ndulo (ed), Democratic Re‘form in A‘frica: Its Impact on Governance and Poverty Alleviation, pp. 

7%98. 
Colleen Lowe-Morna, "From Rhetoric to Reality: Governance and Gender Equity," in Ndulo, 

Democratic Re‘form in Africa, pp. :[50-:[72. 

Megan Camm, "Conflict in Congo," World Policy Journal, Winter 2011/2012, pp. 70-80, 
http://www.worldpolicy.org/journal/winter20:[:[/conflict-in-congo. 

Georges Nzongola-Ntalaja, "Capacity Building in Crisis and Post-Conflict African Countries: 

Strategies, Lessons Learned and Guides to Intervention," Paper presented at the Second Pan 

African Capacity Building Forum, Maputo, Mozambique, August :[-3, 2007 (on the Blackboard) 

Mar. 28 to Apr.25: CLASS PRESENTATIONS BY STUDENTS 
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From: 

Sent: 

To: 

Subject: 

Attach: 

McMillan, Tim <tjml @emafil.unc.edu> 

Friday, January 6, 2012 9:45 PM 

SaNe, Eunice N <eunice@email.unc.edu> 

FW: Syllabus AFAM 280 McMillaaa 

AFAM280.SPR1NG2012.MCMILLAN.docx 

And here is 280. 
Tim 

From: McMillan, 33m 
Sent: Wednesday, December 21, 2011 11:04 AM 

To: 3anken, Kenneth R 
Subject: Syllabus AFAM 280 McMillan 

One more to go. Have a good holiday. 
Tim 



From: 

Sent: 

To: 

Subject: 

Attach: 

Boyd, Lydia C <lcboyd@email.unc.edu> 

Saturday, Janua~ 7, 2012 6:07 PM 

SaNe, Eunice N <eunice@email.unc.edu>; Jmaken, Kenneth R <krjaJ~ken@email.unc.edtr~ 

syllabi 

BOYD-SP12-AFRI- 101 .pdf; Boyd-Spfing12-AFRI266.pdf 

Dear Kenneth and Eunice, 
Please find this syllabi for my Spring courses attached. 

Thanks, 
Lydia 

Lydia Boyd, PhD 
Assistant Professor 
Department nf African and African American Studies 
109 Battle tlal[, CB ¢¢3395 
UNC-Chape[ Hil[ 
lydia.boyd@unc.edu 



AFRI 101: Introduction to Africa 

Spring 2012: T-Th 12:30-1:45 

Global Center Room 1005 

Professor Lydia Boyd 
Office Hours: Tuesdays and Thursdays 2-3:30 pm 
Battle Hall 207 
lydia.boyd@unc.edu 

Introduction: This class provides a general introduction to African Studies, emphasizing 
contemporary scholarship from the fields of history and anthropology. Throughout the 
course we will grapple with questions concerning how Africa has been constructed as an 
area of study and interest by both outsiders and Africans themselves. What does it mean 

to be "African"? What unites the diverse peoples of such a vast continent? Moreover, 
how has the identity of"African" changed over the course of the 20th century, through 
colonial rule and afterwards? Kinship, social organization, gender relations and artistic 
production will be addressed alongside broader questions about contemporary political 
life, health, poverty and the problems of economic "development". While a range of 
geographic regions and communities will be addressed, no course is able to provide a 
comprehensive overview of every part of the African continent. Emphasis will be placed 
on understanding the continent’s diversity, as well as the historical and cultural factors 
which unite peoples across the region. 

Course goals include the expectation that by the end of the semester students will be able 
to: demonstrate an understanding of the cultural and geographic diversity of the African 
continent; explain the complex hi storical and socio-political formations that have 
connected African societies with the rest of the world; understand the political, cultural, 
and historical roots of contemporary social challenges in several African societies. 

Course Texts: 

Roy Grinker, Stephen Lubkemann and Christopher Steiner. Perspectives on 

Africa: A Reader #~ Culture, History’ and Representation. 2rid Edition, Wiley-Blackwell. 

2010. (Please note that the first edition of this reader is not identical.) 

Helen Epstein. 7he Invisible Cure: Africa, 7he West, and the f~;ight Against AIDS. 
FSG. 2008. 

Other required readings ~vill be available as PDFs on blackboard (indicated as 
"BB" on the syllabus). Please consult the syllabus for reading assignments. 
Occasional changes to the syllabus may be announced in class. 



Course Assignments: 

1) Low-states writing assignments, attendance and participation (10%). Students 
are expected to complete all assigned reading and be prepared to participate in 
class discussions~ Short in-class and homework writing assignments will be 

assigned throughout the term. You will receive a check (4") for credit or a zero. 
Such assignments may not be handed in late. Two assignments will consist of 
reviews of campus events relating to African Studies (see end of syllabus). 
Completion of all low-stakes assignments, participation, and regular attendance 
are required to receive full credit for this portion of your grade. 

2) Reading Response Paper & Discussion Ques#ons (10%). Each student will sign- 
up to write a 2-3 page response paper on the assigned readings for a given class. 
At a minimum, a response paper should demonstrate a grasp of the main 
arguments of that day’s assigned readings. But more than a summary, I am 
interested in how you can relate the readings to larger questions we address 
during the course &the term. Due in class the same day the readings are assigned. 

Post three (3) questions for discussion on blackboard by midnight the night 

before class. Late response papers will not be accepted. Due Date: Various. 
3) Research essay anddebate (25%)~ Each student will sign-up to participate in an 

in-class debate about a contemporary issue relating to African life. A research 

essay on the debate topic will be turned in on the Tuesday following the debate 
(1500 words/about 6 pages). Due Date: Various. 

4) Exams (25% midterm, 30% final exam). Midterm Exam: Feb. 28. Final Exam: 
May 3. 

The following grading scale will be used for final course grades: 

A = 93-100 
A- = 90-92 

B+ = 88-89 C+ = 78-79 D+ = 68-69 F = 59 and below 
B =83-87 C =73-77 D =63-67 

B- =80-82 C- = 70-72 D- = 60-62 

ATTENDANCE. A student who has six or more unexcused absences will have 10 
points automatically subtracted from her/his course grade. Excused absences require 
a doctor’s note or dean’s excuse. A student who misses more than eight classes will 
automatically fail the course, It is your responsibility to sign the attendance sheet. 
Lateness may count as an absence at my discretion. 

CLASSROOM AND COURSE POLICIES: 

Policy on Late and Missed Assignments: All assignments must be completed and 
turned in at the start of class on the day they are due. Any work turned in late will be 
marked down 1/3 a grade (for example from B to B-) for each day late. There is no credit 
given for late low-stakes writing assignments. No make-up exams will be administered 
without a verified medical or dean’s excuse. All requirements must be completed in 
order to pass the course. Late response paper essays will not be accepted. 
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Academic Integrity and Honor Code Violations: You are expected to follow 
UNC’s policies and guidelines on plagiarism and integrity. Proper citations must be 
included in your papers when you are using ideas and information from outside sources, 
including the internet. Acceptable citation formats include Chicago, MLA, and APA. 
Information about academic citation s@es can be found on the UNC Library website: 
http:i/www.lib.unc.eduiinstruct/citationsi 

Plagiarism or cheating brings an automatic F for the course and perhaps more. Every 
student enrolled in this course is expected to fully participate and observe the honor code. 
Additional information about the UNC-Chapel Hill Honor Code can be found at 
honor.unc.edu. 

Use of Electronics in Class: Please turn off cell phones and other electronics. Us__~e 
of la to corn uters is not allowed in the classroom exce t in cases of disability. 

Written work should be ts’ped and printed out, not emailed, unless I specify otherwise. 

Accommodation of Disabilities: Students with documented disabilities should 
inform me and also contact the Department for Disability Services at 919-962-8300 in 
SASB North Building, Suite 2126 to coordinate necessary accommodations for exams 
and other in-class assignments. Visit the internet address of this office at 
disabilityservices.unc.edu for more information. Exams taken in the disability center 
must be scheduled to start at the same time as the regularly scheduled exam unless 
permission for an alternate time/date has been granted. 

COURSE SCHEDULE: 

Week 1 - 

T - Jan. 10 - Introductions 

Th - Jan. 12 - Representations of Africa 

Binyavanga Wainaina. "How to Write about Africa". Granta 92. Winter 2005. 
(available online - link below) 

Comaroff and Comaroff. "Africa Observed: Discourses of the Imperial 
Imagination" (Reader, p.31 ) 

Low-stakes assignment: Find and read a news article about Africa in the Western 
press. How do you evaluate the coverage in light of Wainaina’s essay? 

**Si n-U forRes onsePaers** 

Week 2 
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T - Jan. 17 - Representations, con’t: African Intellectuals’ Positions 

Hountondji, "African Philosophy, Myth and Reality" (Reader, p.302) 

Senghor, "Negirtude: A Humanism of the 20th Century" (Reader, p.477) 

Th - Jan. 19 - Geography, Trade, and Territory 

Oliver and Atmore, MedievalAfrica, 1250-1800, 1-13 (BB) 

Parker & Rathbone, African History, Ch. 4, "Africa and the World" 

For further reference: John Illiffe, Africans: The History of a Continent 
(Cambridge 2007) 

]**Sign-Up for Essay Topic**] 

Week 3 

T - Jan. 24 - Colonialism and its Impacts: Identity and Ethnicity 

Oliver and Atmore, Africa since 1800, 100-123 (BB) 

Aidan Southall, "The Illusion of Tribe" (Reader, p.83) 

Th - Jan. 26 

Terence Ranger. "The Invention of Tradition in Colonial Africa" (Reader, p.450) 

Week 4 - Colonialism: Urbanization, Exchange and Value 

T - Jan. 31 Film Screening: BOROM SARRET. 1963. Ousmane Sembene. 

Th - Feb. 2: Money, Value, and Pre-colonial/Colonial Economies 

Hutchinson, "The Cattle of Money and the Cattle of Girls among the Nuer" 
(Reader, 151). 
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Week 5 -- Culture and Social Organization: Religion 

T - Feb. 7 

Marlene De Witte, "Money and Death: Funeral Business in Asante, Ghana" 

Africa (2003) BB 

Th - Feb 9 

"Spirits and Selves in Northern Sudan: The Cultural Therapeutics of Possession 
and Trance," Janice Boddy BB 

Week 6 - Culture and Social Organization: Kinship and Gender 

T - Feb 14 

Judith Van Allen, "Sitting on a Man" (Reader, p.399) 

Th - Feb 16 

Adeline Masquelier, "How is a Girl to Marry without a Bed? Weddings, Wealth 

and Women’s Value" in Women and lslamic Revival m a West African Town (2009) 

Week 7 - Culture and Social Organization: Visual Art, Music, and Expressive 
Culture 

T - Feb 21 

Waterman, Christopher. 1990. "Our Tradition Is a Very Modern Tradition: 
Popular Music and the Construction of Pan-Yoruba Identity." Ethnomusicology, 34(4): 
367-379. BB 

Th - Feb 23 

Christopher Steiner, "Invisible Face: Masks, Ethnicity, and the State" (Reader, 
p.5a4) 

Week 8 

T - Feb 28 



Th - Mar 1 - Media Representations of War 

Susan Sontag, "Looking at War: Photography’ s View of Devastation and Death". 
7he New Yorker. December 9 2002. BB 

-- SPRING BREAK-- 

Week 9 - Understanding the Problems of "Development" 

T - Mar 13 

Film Screening: "What are we doing here? Why Western Aid Hasn’t Helped 
Africa" (2008) 

Th - Mar 15 

James Ferguson, "Expectations of Modernity: Myths and Meanings of Urban Life 
on the Zambian Copperbelt" (Reader, p.595) 

Week 10 - AIDS and Global Health in Africa 

T - Mar 20 

Epstein Preface, Ch. 1-4 

Th - Mar 22 

Epstein Ch. 7-10 

Debate: 

Week 11 -AIDS, con’t 

T - Mar 27 

Epstein Ch. 11-12 

Th - Mar 29 

Film: Pills, Profits, Protests 

Debate: 

Week 12 -Contemporary Politics and Conflict: Rwanda 
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T - Apt 3 

Scott Strauss, "Background to the Genocide" from The Order of Genocide BB 

Th - Apt 5 

Peter Uvin, "Development Aid and Structural Violence: The Case of Rwanda" 

(Reader, 609) 

Week 13 - Politics, Con’t 

T - Apt 10 

Jean-Frangois Bayart, "The State in Africa: The Politics &the Belly" (Reader, 

629) 

Th - Apt 12 

Mwenda, Andrew-, "Uganda’s politics of foreign aid and violent conflict: the 
political uses of the LRA rebellion." BB 

Week 14 - Natural Resources: Oil 

T - Apt 17 

John Boye Ejobowah, "Who Owns the Oil: The Politics of Ethnicity in the Niger 
Delta of Nigeria" BB 

Th - Apt 19 

Selections from Ike Okonta and Oronto Douglas, Where Vultures Feast BB 

Week 15 -Transnational Connections: Contemporary Religion 

T - Apt 24 

--Ruth Marshall-Fratani, "Mediating the Global and the Local in Nigerian 

Pentecostalism" Journal of Religion in Africa (1998) BB 
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Appropriate events include many of those hosted by one of UNC’s area studies centers, 
or Africa-related performances at Memorial Hall. Events at Duke and in the Chapel Hill 
community may also be considered. If you are unsure of the appropriateness an event, 
please consult me. Your short paper should include a description of the event, your 
evaluati on of th e event’ s content, and h ow the event relate s to the study of Afri ca. D ne: 
Within one week of event date. Assignment must be completed by April 19. 

African Studies Center/Global Center: 
http:/iafrica.unc.eduieventsidisplay_events.asp 

Stone Center for African-American Studies: 
http:!/sonj ahaynesstonectr.unc.edu!programs!spring-2012-program-and-events! 

Carolina Performing Arts - Memorial Hall (all student tickets $10): 
http:i/www.carolinaperformingarts.orgiperformancesicalendar 

In your review include the date, location, and title of the event, and attach your 
ticket stub if applicable. 

Please let me know-if you have ideas for other campus events with Africa-related content 
which you would like to review" or you think the class should be aware of. 
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AFRI 266: Contemporary Africa: Issues in Health, Population 
and the Environment 

Spring 2012: T-Th 11:00-12:15 
Stone Center 210 

Professor Lydia Boyd 
Office Hours: Tuesdays and Thursdays 2-4 pm 
Battle Hall 207 
lydia.boyd@unc.edu 

Introduction: This course explores contemporary economic, political, and social factors 
influencing the health and welfare of African people and their environments. An 
emphasis is placed on understanding the cultural perspectives that shape non-Western 
experiences of health, disease, and notions of environmental and physical well-being A 
guiding premise of the course will be the interrelatedness of experiences and ideas about 
health and the environment, both from indigenous perspectives as well as from the 
viewpoints of colonial agents and contemporary global policy-makers, albeit with quite 
different ramifications and results. Readings dra~v mainly from the fields of medical and 
environmental anthropology, with a secondary focus on work ~vhich provides historical 
context to the subjects at hand. The political, cultural, and economic factors which 
complicate "global" efforts to inte~’ene in medical and environmental crises will be 
interrogated and critiqued. Selected topics include the African AIDS epidemic; malaria 
prevention; ecotourism; and the politics of wildlife conservation and land management. 

Course goals include the expectation that by the end &the semester students will be able 

to: analyze how diseases are treated, written about, and managed in ~vays that are shaped 
by specific cultural, geopolitical, and historical factors; demonstrate an understanding of 
the cultural and political context that complicates environmental management programs; 
explain some of the reasons attitudes about health and environmental security have 
changed over time in particular African communities. 

Required Texts: 

EPSTEIN, THE INVISIBLE CURE 

HUGHES, FROM ENSLAVEMENT TO ENVIRONMENTALISM 

PACKARD, THE MAKING OF A TROPICAL DISEASE 

VIVANCO AND GORDON, eds., TARZAN WAS AN ECO-TOURIST 

Additional readings ~vill be available in PDF format on blackboard (BB). Please consult 
the syllabus for required readings. Occasional changes may be announced in class. 



Course Assignments: 

l) Low-states writing assignments, attendance, and participation (10%). Students 
are expected to complete all assigned reading and be prepared to participate in 
class discussions. Short in-class and homework writing assignments will be 

assigned throughout the term For these assignments you will receive a check (4") 
for credit or a zero. Such assignments may not be handed in late~ Completion of 
all low-stakes assignments, participation, and regular attendance are required to 
receive full credit for this portion of your grade. 

2) Reading Response Paper & Presentation (10%). Each student will sign-up to 

write a two-page response paper on the assigned readings for a given class. At a 
minimum, a response paper should demonstrate a grasp of the main arguments of 
that day’s assigned readings. But more than a summary, I am interested in how 
you can relate the readings to larger questions we address during the course of the 
term. Due in class the same day the readings are assigned. Prepare to engage the 
class ~vith a short presentation on, or discussion of, the point(s) or issue(s) you 
found to be most critical in the readings. Late response papers will not be 

accepted. Due Date: Various. 
3) Research essay (25%). A ten-page research essay on a topic of your choice, 

related to class themes, is due at the end &the semester. Topic proposal and 
preliminary bibliography due: March 13. Paper Due: April 17. 

4) Exams (25% midterm, 30% final exam). Midterm Exam: March 15. Final 
Exam: May 1. 

The following grading scale will apply to final course grades: 
B+=88-89 C+=78-79 D+=68-69 F = 59 and below 

A =93-100 B =83-87 C =73-77 D =63-67 
A- = 90-92 B- =80-82 C-= 70-72 D- =60-62 

ATTENDANCE. A student who has six or more unexcused absences will have 10 
points automatically subtracted from her/his course grade. Excused absences require 
a doctor’s note or dean’s excuse. A student who misses more than eight classes will 
automatically fail the course. It is your responsibility to sign the attendance sheet. 
Lateness may count as an absence at my discretion. 

CLASSROOM AND COURSE POLICIES: 

Policy on Late and Missed Assignments: All assignments must be completed and 
turned in at the start of class on the day they are due. Any work turned in late will be 
marked down 1/3 a grade (for example from B to B-) for each day late. There is no credit 
given for late low-stakes writing assignments. No make-up exams will be administered 
without a verified medical or dean’s excuse. All requirements must be completed in 
order to pass the course. Late response paper essays will not be accepted. 

Academic Integrity and Honor Code Violations: You are expected to follow 

UNC’s policies and guidelines on plagiarism and integrity. Proper citations must be 
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included in your papers when you are using ideas and information from outside sources, 
including the internet. Acceptable citation formats include Chicago, MLA, and APA. 
Information about academic citation styles can be found on the UNC Library website: 
http:!/www.lib.unc.edu/instruct/citations! 

Plagiarism or cheating brings an automatic F for the course and perhaps more. Every 
student enrolled in this course is expected to fully participate and observe the honor code. 
Additional information about the UNC-Chapel Hill Honor Code can be found at 
honor.unc.edu. ................................................. 

Use of Electronics in Class: Please turn off cell phones and other electronics. Us_____e_e 
of laptop computers is not allowed in the classroom, except in cases of disability. 

Written work should be typed and printed out, not emailed, unless I specify other~vise. 

Accommodation of Disabilities: Students with documented disabilities should 
inform me and also contact the Department for Disability Services at 9119-962-8300 in 
SASB North Building, Suite 2126 to coordinate necessary accommodations for exams 
and other in-class assignments. Visit disabilityservices.unc.edu for more information. 
Exams taken in the disability center must be scheduled to start at the same time as the 
regularly scheduled exam unless permission for an alternate time/date has been granted. 

COURSE SCHEDULE: 

Week 1 

T - Jan. 10 - Introductions 

Th - Jan. 12 - Understanding Health and/as Culture 

Emily Martin "The Egg and the Sperm: How Science has Constructed a Romance 
based on Stereotypical Male-Female Roles" (Signs) BB 

Optional: Margaret Lock, "The Tempering of Medical Anthropology: Troubling 
Natural Categories" (Medical Anthropology Review) 

**Si n-U for Res onsePa ers** 

Week 2 - African Health and Environment: Representations from the Colonial Era 

T- Jan. 17 - Colonial Healthcare--African Bodies 

Jean Comaroff, "The Di seased Heart of Africa: Medicine, Colonialism, and the 
Black Body" BB 

Th - Jan, 19 - The "Dark Continent": Colonization and African Environments 
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Lucy Jarosz, "Constructing the Dark Continent: Metaphor as Geographic 
Representation of Africa" BB (Human Geog~’aphy) 

Week 3 - African Perspectives on Health and Environment 

T - Jan. 24 - Embodiment, Personhood, and Morality 

Niehaus, Isak, "Bodies, Heat, Taboos: Conceptualizing Modern Personhood in the 
South African Lowveld" (Ethnology) BB 

Kathryn Geurts, "Knesthesia and the Development of Moral Sensibilities" 
(Culture and the Senses) BB 

Th - Jan. 26 - Land, Sacred Space, and the Meaning &Environments 

Michael J. Sheridan, "The Environmental and Social History &African Sacred 
Groves: A Tanzanian Case Study" (AJ~ican Studies Review) BB 

Optional,.for additional reference: Beidelman, "Containing Time: Rites of 
Passage and Moral Space among the Kaguru" (Antkropos) BB 

Week 4 - Malaria: Case Study of a Global Health Problem 

T - Jan. 31 

Packard, Intro and Ch.4 

Th - Feb. 2 - Malaria and the roots of Public Health 

Packard, Ch. 5 (Ch. 6 optional) 

Barry and Molyneaux, "Ethical Dilemmas in Malaria Vaccine Trials" (dournal of 
Medical Ethics) 

Week 5 

T - Feb. 7 - Malaria con’t 

Packard, Ch. 7, 8 

Th - Feb 9 -Biomedicine, "Traditional" Medicine, and their Co-existence 

Langwick, Stacey, "Articulated Bodies: Traditional Medicine in a Tanzanian 
Hospital" BB (American Ethnologist) 

Week 6 - "Development", "Modernity" and Socio-environmental Change 
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T - Feb 14 

Christine Walley, "Our Ancestors Used to Bury Their "Development" in the 
Ground: Modernity and the Meanings of Development within a Tanzanian Marine Park" 
(Anthropological Quarterly) BB 

Th - Feb 16 - Environmental Activism 

Wangari Maathai, "The Link Between Patenting of Life Forms, Genetic 

Engineering, and Food Insecurity" (Review of African Po#tical Economy) BB 

Film Screening: Taking Root: The Vision of Wangari Maathai 

Week 7 - Land Use and Conservation: Case Study of Zimbabwe 

T - Feb 21 

Hughes: Part II intro (Page 75-77) and Ch. 4 (Community" Forestry) 

Th - Feb 23 

Hughes: Part III intro (Pages 147-149) and Ch. 6 (Open Native Reserves or 

None?) 

Week 8 -Sexuality, Relationships & Family Planning 

T - Feb 28 

Mark Hunter, "Providing Love: Sex and Exchange in Twentieth-Century South 

Africa" BB 

Th - Mar 1 - 

Tola Olu Pearce, "Women’s Reproductive Practices and Biomedicine: Cultural 
Conflicts and Transformations in Nigeria" BB 

--SPRING BREAK-- 

Week 9 - 

T - Mar 13 - Humanitarian Aid and Healthcare 

Robbins, Steven, "Humanitarian Aid Beyond "Bare Survival": Social movement 
responses to xenophobic violence in South Africa" BB (American Ethnologist) 



Optional, for reference: Peter Redfield, "A less modest witness: Collective 
advocacy and motivated truth in a medical humanitarian movement" BB (American 
Ethnologis0 

Week 10 - AIDS and Global Health in Africa 

T - Mar 20 

Epstein Preface, Ch. 1-4 

Th - Mar 22 

Epstein Ch. 7-10 

Week 11 - 

T - Mar 27 

Epstein Ch. 11-12 

Th - Mar 29 

Film screening: Pills’, Profits’, Protests" 

Week 12 - Urbanization and the Post-colonial City 

T - Apt 3 

Rakondi, Carole, "Order and Disorder in African Cities: Governance, Politics, and 
Urban Land Development Processes" BB 

Th - Apt 5 

Koolhaus, Rein Fragments of a Lecture on Lagos. Under Siege: Four African 

Cities. BB 

Week 13: Issues in Resource Preservation and Extraction 
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T - Apt 10 -Natural Resources: Oil 

John Boye Ejobowah, "Who Owns the Oil: The Politics of Ethnicity in the Niger 

Delta of Nigeria" BB (Afi’ica Today) 

Th - Apt 12 - Ecotourism 

Napier, "Avant-garde or Savant-garde: The Eco-tourist as Tarzan" from Tarzan 

was... 

Week 14 - Understanding our place in the field: Adventure, Advocacy, 
Volunteerism 

T - Apt 17 - "Global" Environmental Activism 

Vivanco, "The Work of Environmentalism in an Age of Televisual Adventures" 
from Tarzan was... 

Th - Apt 19 - Volunteerism 

Mathers and Hubbard, "Doing Africa: Travelers, Adventurers and American 
Conquest of Africa" from Tarzan was... 

Week 15 - Understanding our place in the field (con’t) 

T - Apt 24 - Peace Corps 

Sheridan and Price, "The Toughest Job You’ll Ever Love: Peace Corps as 

Adventure" from Tarzan was... 
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From: 

Sent: 

To: 

Subject: 

Bobbi Owen <owenbob@unc.edu> 

Sunday, January 8, 2012 10:53 AM 

ttuber. Evelyne H <ehube@emaJd.unc.edu-~ 

Haxtlyn, Jonatha~ <hartlyn@uuc.edu>; Sahle, Eunice N <eunice@email.unc.edu> 

Re: Conect versiou of Learning Outcomes Assessment 

Thanks so much 
Bobbi 

On 1/7/2012 10:22 AN~ Evelyne Huber "vVl-ote: 
Hi Jonathan and Bobbi, 
Please disregard the attachments to my previous email on the Learning 
Outcomes Assessment for the Department of African and AIico-American 
Studies. I attach the correct final version of the Assessment Report; 
the Repurt from the Curriculum Committee remains the same - it is 
attached again fur your convenience. 
With my apulugies, 
Evelyne 

Bubbi Owen 
Seniur Associate Dean for Undergraduate Educatiun, and 
Michael R. Mc Vaugh Distinguished Prufessur uf Dramatic Art 
Universi~ of Nurth Carolina at Chapel Hill 
CB# 3504, 3011 Sbeele Building 
214 East Camerun Avenue 
Chapel }{ill, NC 27599-3504 
Phone: 919 843-7773 
FAX: 919 843-6557 



FFom: 

Sent: 

To: 

Subject: 

Attach: 

Caldwell, Kia L <~klcaldwe@emaJl.unc.edu> 

Sunday, Januao~ 8, 2012 2:55 PM 

SaNe, Eunice N <eunice@email.tmc.edtr~ 

Janken, Kenneth R <koanken@email.unc.edu> 

Spring 2012 Syllabi 

BrazilComseSyllabus Spring2012.1xlf, BlackWomen syllabusSpring2012.1xlf 

Dear Eunice, 
I am sending my spring syllabi with this message. As you will see, I combined the academic dishonesty and honor code policies in one statement. 

Best, 

Kia Lilly Caldwell, Ph.D~ 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 

CB #3395, Bat-l:le Hall 
Chapel Hill, NC 27599 

klcaldwe@email.unc.edu 
ht-l:p://www, u nc.ed u/depts/afriafa m 



AFAM 266!WMST 266: Black Women in America 
Spring 2012 

Tuesday and Thursday 2:00 - 3:15 
Venable G311 

Dr. Kia Caldwell 
Office Location: Battle Hall 208 
Office Hours: Tuesday & Thursday 11:00 am - 12:30 pm & by appointment 
Email: klcaldwe@,email.unc.edu (for weekdays only) 

COURSE DESCRIPTION: This course examines the experiences of black women in the United States from 
historical and contemporary perspectives. The experiences of black women in other areas of the African 
diaspora, particularly Brazil, will also be explored through course readings and films. Students will gain 
knowledge &the experiences and challenges faced by black women and develop the skills necessary to analyze 
black women’s struggles for equality and social justice. This course will provide students with the conceptual 
and theoretical tools needed to analyze contemporary gender relations in African-American communities and 
pressing social issues which have a disproportionate impact on African American women, such as HIViAIDS, 

poverty, reproductive rights, and media images. 

COURSE FORMAT: In-class time will consist of student-led discussions, lectures, small group work, and 
video screenings. The videos screened in class are important course materials and ever), effort should be made 

to view any that are missed. Most videos will be available in the Media Resources Center of the Undergraduate 
Library. 

COURSE GOALS: 

Demonstrate an understanding of the history of African-American women from slavery to the 

present. 

~, Understand how" social identities such as gender, race, class, and sexuality shape the lives of 
African-American women. 

Analyze how- social, economic, and political processes have affected African-American women 
and their responses to these processes. 

REQUIREMENTS: 
Readings - it is essential to complete all of the assigned readings in order to ensure your success in this course. 

You should complete all readings prior to the class meeting for which they are assigned and be prepared to 
discuss and critique them during our class sessions. 
Attendance - Your attendance at all class sessions is required for successful completion of this course. 
Absence from more than 2 classes will result in a severe grade penalty. A pattern of late arrivals to class will 
also result in a penalty for the attendance portion of your grade. 

Excused Absences - In the event of illness or a personal emergency, a request for an excused absence 
may be made. Requests should not be made by email. Requests must be made by submitting the 
excused absence form found on blackboard during class. 

Class Participation - You will be expected to participate in class on a regular basis. During our class meetings, 

we will engage in discussions which will require active participation from as many students as possible. Your 
participation in class discussions in the form of comments and informed questions will be encouraged 
throughout the semester. You can also be expected to be called upon to answer questions and contribute to 



class discussions. Ultimately, you will maximize your learning experience by participating in class and helping 
to create a dynamic classroom environment.. 
Gronp Presentations - You will do a group presentation on an assigned reading during the second half of the 
semester. You will also do a bibliography of sources that are relevant to your assigned reading. Your final 
paper will be done on the same topic as your group presentation. 
Film Reviews - You will complete two film reviews during the semester. One will be a comparison of Tyler 
Perry’s version of For Colored Girls and the version sho~vn in class. The other review will focus on one of the 
following recent films: Precious, Pariah, The Help. You will need to view For Colored Girls and the other 
film outside of class. Please check the MRC for availability of the film that you are required to view outside of 
class. Older films may also be rented. 
Writing Assignments - You will complete a variety of writing assignments in this course. Your written work 
will include film reviews, response papers based on the course readings, and a final paper which will require 

you to use course readings and outside sources. 
Deadlines - Late work will not be accepted without prior permission. Work not received by the deadline will 
receive a grade of"0." Please contact me if an emergency situation arises during the semester. 
TechnMogy Policy - Use of cell phones, tablets, and PDAs will not permitted during class. Laptops may be 

used on a limited basis on designated class days to access course readings and complete class assignments. 
Violations of the technology policy will result in penalties to the attendance portion of your grade and may lead 

to being dropped from the course. 
Potential Changes to Topics and Readings - Topics and reading assignments, and their orders on the syllabus 
could be changed, but not matters related to grading. Notice of such changes will be by announcement in class, 
email notice or by changes to this syllabus posted on the course website. 
Honor Code - Every student enrolled in this course is expected to comply with the UNC Honor Code. 
Violations of academic integrity and the UNC Honor Code will be reported to the student honor system. You 
should familiarize yourself with and follow-the standards of academic integrity and academic conduct outlined 
in the UNC Honor Code (http:iihonor.unc.edu). Possible Honor Code violations include plagiarism, and 
giving/receiving unauthorized assistance during exams and when completing course assignments. All written 
assignments should include the signed Honor Pledge: "I have neither given nor received unauthorized 
assistance in completing this assignment." 

Accommodations of Disabilities Policy - If you will require special accolIunodations for this 
course, please inibrm me early in the semester. You may consult the Department of Disability 
Services at http:iidisabililyservicesounc.edu. The department is located in SASB North 
Building, Suite 2126. They will coordinate necessary accommodations for exams and other in- 
class assignments. 

COURSE TEXTS AND 3IATERIALS: 
Required Texts - available at Student Stores 

Beverly Guy-Sheftall, Words of Fire: An Anthology of African-American Feminist Thought (WOF in 
syllabus). 

Stanlie M. James, Frances Smith Foster, and Beverly Guy-Sheftall, eds. Still Brave: The Evohttion of 
Black Women’s Studies (SB in syllabus) 

Electronic i ournals (ei ournal) and Electronic books (Ebook) - Several readings are found in electronic j ournals 

and electronic books that may be accessed via the online library catalog. 
Reserves (eres) - A number of readings will be placed on electronic and hardcopy reserve. You may access 
electronic reserve items through the UNC libraries website (http:iieres.lib.unc.edu). 
Blackboard (bbd) - Course materials ~vill also be posted on Blackboard (htt0:iiblackboard.unc.edu). 
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Research Guides - A Bibliography on Black American Feminisms is available through the University of 
California Santa Barbara Library Catalog: http:iiv~7.1ibralw.ucsb.eduisubiectsiblackfeminism 

ASSESSMENT: 
Preparation, Attendance, and Participation 
Group presentation and bibliography 
Writing Assignments 

2 Film Reviews (3 pages) 
2 Reading Response Papers 
Final Paper 

10% 
10% 

20% 
35% 
25% 

ASSESSMENT SCALE: 
90-100 points = Exemplary = A (90-93 A-; 94-100 A) 
80-89 points = Very Good = B (80-83 B-; 84-86 B; 87-89 B+) 
74-49 points = Satisfactory = C (74-76 C; 77-79 C+) 
69-73 points = Needs Improvement = C- 
60-68 points = Needs Considerable Improvement = D 

59 and below = F 

DEADLINES: 
Response Papers 
Review of For Colored Girls 
Final paper 

February 7, 21 

March 20 
April 27 

Course Topics and Required Readings 
(Reading responses are due on dates marked with *) 

Week 1 
Conceptualizing Black Feminism and Black Women’s Studies 

January 10 Course introduction and overview 
January 12 
¯ Guy-Sheftall, Introduction to Words" of Fire (WOF) 

¯ Collins, "The Social Construction of Black Feminist Thought" in WOF 
¯ Hull and Smith, "Introduction: The Politics &Black Women’s Studies" (bbd) 

Week 2 
Black Women and U.S. Slavery: Revisionist Perspectives 

January 17 
. Jones, "My Mother Was Much of a Woman: Slavery" (bbd) 

Jacobs, "The Trials of Girlhood" and "The Jealous Mistress" in h~cidents in the Life of a Slave Girl (Read 
Harvard University Press 2000 edition as ebook in online library catalog; search by book title) 

January 19 
. Angela Davis, "Reflections on the Black Woman’s Role in the Community of Slaves" in WOk" 

o Adrienne Davis, "’Don’t Let Nobody Bother Yo’ Principle’: The Sexual Economy of American Slavery" in 
SB 



Week 3 
19th century Black Women Leaders 

January 24 
Read al~l selections by Maria Miller Stewart, Sojourner Truth, Frances Ellen Watkins Harper and Anna Julia 

Cooper in g/OF 
Tate, "Political Consciousness and Resistance among Black Antebellum Women," g/omen & Politics vol 

13, no 1, 1993 (ej ournal) 
January 26 
¯ Wells-Barnett, "Lynch Law in America" by Ida Wells-Barnett in g/OF 
¯ Giddings, "To Sell My Life as Dearly as Possible": Ida B. Wells and the First Antilynching Campaign (bbd) 

Film: A Passion for Justice (1989) 

Week 4 
The Black Women’s Club Movement and Woman Suffrage 

January 31 
¯ Terrell, "The Progress of Colored Women" in WOF 
¯ Giddings, "To Be a Woman, Sublime": The Ideas of the National Black Women’s Club Movement (to 1917) 

(bbd) 
Film: Mary A1cLeod Bethune : Champion for Education 

February 2 
¯ Giddings, "The Quest for Woman Suffrage" (bbd) 
¯ Dunbar-Nelson, "The Negro Woman and the Ballot" in g/OF 

Week 5 
Conceptualizing the Intersection of Gender, Race, and Class 

*February 7 
Jones, "An End to the Neglect of the Problems of the Negro Woman!" in g/OF 
Beale, "Double Jeopardy: To Be Black and Female" in g/OF 

February 9 
¯ King, "Multiple Jeopardy, Multiple Consciousness: The Context of a Black Feminist Ideology" in g/OF 
¯ Lorde, "Age, Race, Class, and Sex: Women Redefining Difference" in g/OF 
¯ Crenshaw, "Mapping the Margins: Intersectionality, Identity Politics, and Violence against Women of 

Color" (bbd) 

Week 6 
Black Feminism and Womanism in the United States: 1960s to the present 

February 14 
¯ The Combahee River Collective, "A Black Feminist Statement" in g/OF 
¯ Smith, "Some Home Truths on the Contemporary Black Feminist Movement" in g/OF 
¯ Wallace, "Anger in Isolation: A Black Feminist’s Search for Sisterhood" in g/OF 
February 16 
¯ Lorde, "The Master’s Tools Will Never Dismantle the Master’s House" (eres) 
¯ hooks, "Black Women Shaping Feminist Theory" in g/OF 
¯ Alexander-Floyd and Simien, "Revisiting ’What’s in a Name?’ Exploring the Contours of Africana 

Womanist Thought" in SB 
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Recommended: Coleman, "Must I Be a Womanist" in SB 

Week 7 
Black Women and Politics 

*February 21 

McClain et al., "Gender and Black Presidential Politics: From Chisholm to Moseley Braun," Journal of 
Women, Politics & Policy, v. 27, n. 1-2, 2005 (ejournal) 

o All, "Lenora Branch Fulani: Challenging the Rules of the Game" (eres) 

. Video: Lynch, Chisholm ’72 

February 23 

Gay and Tare, "Doubly Bound: The Impact of Gender and Race on the Politics of Black Women," Political 
P~ychology vol. 119, no.l, 1998 (ejournal) 

. Gordy, "The New Black Power" - Essence (bbd) 

Selections on Michelle Obama and the 2008 Presidential Campaign 

Week 8 
Stereotypes, the Body, and Self-Image 

February 28 
¯ Moynihan, "The Negro Family: A Case for National Action" (eres) 
¯ Mullings, "Images, Ideology, and Women of Color" (bbd) 
March 1 
¯ Hunter, "The Beauty Queue: Advantages of Light Skin" (bbd) 
¯ bell hooks, "Straightening Our Hair" (eres) 
¯ Alice Walker, "Oppressed Hair Puts a Ceiling on the Brain" (eres) 

Film: Black Women On: The Light, Dark Thang (1999) 

March 5-9 
SPRING BREAK- NO CLASS 

Week 9 
Sexuality and Reproductive Rights 

March 13 
¯ Omolade, "Hearts of Darkness" in I!VOF 
¯ Roberts, "The Dark Side of Birth Control" (eres) 
¯ Torgesen, "The Ultimate Betrayal: N.C. Eugenics Survivors Seek Justice" (bbd) 

March 15 
¯ Ross, "African-American Women and Abortion" (eres) 
¯ Chisholm, "Facing the Abortion Question" in WOF 

Film: Silent Choices (2007) 

Week 10 
For Colored Girls and HIV/AIDS 

March 20 - Shange, For colored girls who have considered suicide/when the rainbow is enuf" a choreopoem 

[read electronic version in library catalog. Click on "Acf’ to read play~] 

Video: For Colored Girls (11983) 



March 22 

Hammonds, "AIDS the Secret, Silent, Suffering Shame" in SB 

Black AIDS Institute, "Left Behind" (2008 Report), (www.blackaids.org) 

Recommended: Hammonds, "Missing Persons: African American Women, AIDS 
and the History- of Disease" in 

Week 11 
Black Families and Welfare Policy 

March 27 
¯ For Colored Girls Film Review is due 

,, Jarret, "Living Poor: Family Life among Single Parent, African American Women" (eres) 
¯ Mullings, "Households Headed by Women: The Politics of Race, Class, and Gender" (bbd) 

Video: Babyland (20/20) 

March 29 
Choose One of the Following: 
¯ Burnham, "Racism in U.S. Welfare Policy - A Human Rights Issue" (eres) 
¯ Roberts, "Welfare’s Ban on Poor Motherhood" (bbd) 

Week 12 
Rape, Interpersonal Violence, and State Violence 

April 3 
¯ Simmons, "The War Against Black Women and the Making of N!!" (eres) 
¯ White, "Talking Black, Talking Feminist" (eres) 

Film: Simmons, Not. (2006) 
April 5 
¯ Josephson, "The Intersectionality of Domestic Violence and Welfare in the Lives of Poor Women" (eres) 
¯ Incite-Critical Resistance Statement (eres) 
¯ Sudbury, "Ceiling Black Bodies: Black Women in the Global Prison Industrial Complex" (bbd) 
Online: Scan website for Incite: Women of Color against Violence 

Week 13 
Gender in African American Communities 

April 10 Cole and Guy-Sheftall, Gender Talk - Introduction and Chapter 2 (ebook) 
April 12 
¯ Painter, "Hill, Thomas and the Use of Racial Stereotype" (bbd) 
¯ Giddings, "The Last Taboo" in SB 
¯ "African American Women in Defense of Ourselves" in SB 
¯ Recommended: Mitchell, "Anita Hill’s Afterlife" (eres) 
Video: Frontline Clarence Thomas and Anita Hill 

Week 14 
Gender, Sexuality, and Hip-Hop Cultnre 

April 17 - Final Deadline for Independent Film Review 
¯ Gender Talk - Chapter 3 (ebook) 
¯ Mission Statement, Black Men for the Eradication of Sexism in SB 



Clarke, "The Failure to Transform: Homophobia in the Black Community" (eres) 

Film: Nirit, Say My Name (2009) 

April 19 
Ransby and Matthews, "Black Popular Culture and the Transcendence of Patriarchal Illusions" in !41OF 
Bailey, "Students at Spelman College Protest Nelly’s Video ’Tip Drill’" (bbd) 
Gender Talk - Chapter 7 (ebook) 
Bring lyrics to 2 rap/hip-hop songs to class 

Week 15 
Future Possibilities 

April 24 
¯ Gender Talk "Where Do We Go From Here?" (ebook) 
¯ Wall, "On Dolls, Presidents, and Little Black Girls" in SB 



From: 

Sent: 

To: 

Subject: 

Hartlyl~ Jonat]am~ <hartlyn@nnc.edu~ 

Sunday, Januao~ 8, 2012 3:02 PM 

ttuber, Evelyne tt <ehuber@email.unc.edu>; Owen, Bobbi A <owenbob@nnc.edu-~ 

SaNe, Ennice N <ennice@email. unc.edu> 

RE: Conect version of Learning Outcomes Assessment 

Evi, Many thanks 
Eunice, The proposed curricular changes look very interesting. 

Jonathan 

Jonathan Hartlyn 
The University of North Carolina at Chapel Hill 
Senior Associate Dean for Social Sciences and 

Global Programs, College of Arts and Sciences 
Kenneth J Reckford Professor of Politica] Science 
205 South Building, CB 3100 
Chape] tliH NC 27599-3100 USA 

Emai[: hartlyn@unc.edu 
Office: 919 962-1165 Fax: 919 962-2498 

..... Original Message ..... 
From: Evelyne Huber [mailto:ehuber(a)ad.unc.edu] 
Sent: Saturday, Januaw 07, 2012 10:23 AM 
To: Hartlyn, Jonathan; Owen, Bobbi A 
Cc: Sable, Eunice N 
Subject: Correct version of Learning Outcomes Assessment 

Hi Jonathan and Bobbi, 
Please disregard the attachments to my previous email on the Learning ©utcomes Assessment [’or the Department of At’rican and Afro-American Studies I attach the correct final version of 
the Assessment Report; the Report from the Curriculum Committee remains the same - it is attached again for your com’enience. 
With my apologies, 
Evelyne 

Evelyne Huber 
Morehead Alumni Distinguished Professor 
Chair, Department of Political Science 
Univcrsity of North Carolina 
Campus Box 3265 
Chapel Hill, NC 27599-3265 

phone: 919-962-3041 

~ax: 919-962-0432 

email: ehuber@unc, edu 



From: 

Sent: 

To: 

(~c: 

Subject: 

Attach: 

McMillan, Tim <tjml @emafil.unc.edu> 

Sunday, January 8, 2012 4:29 PM 

SaNe, Eunice N <eunice@email.unc.edu> 

Janken, Kenneth R <k~janken@email.unc.edu> 

My updated syllabi 

AFAM280.SPRING2012.MCMILLAN.docx; AFAM395.SYLLABUS.SPR1NG2012.docx; 
SYLLABUS.AFAM101.SPR1NG2012.docx 

Hello Eunice and Kenneth -- 
Here are my Spring 20:t2 syllabi updated to include personal technology info and a statement about course modification. Happy beginning of the semester. 

Tim 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Mulima, Sinamenye A <smutima@emailamc.edu> 

Sunday, JanuaD, 8, 2012 4:57 PM 

Janken, Kenneth R <krjmaken@email.unc.edtr~ 

SaNe, Eunice N <eunice@email. unc.edu> 

Swab 406 syllabus 

KiswaNli literature.doc 

Dear Professor Janken: 

Here is my Swah 406 syllabus. 

Best regards, 

Alphonse Mutima 



University of North Carolina at Chapel Hill 

Department of African and Afro-American Studies 

CB#3395 :[09 Battle Hall UNC-Chapel Hill 

Chapel Hill, NC 27599 

SWAH 406 -Advanced Plus (Swahili Literature) 

Spring 20:[2 

Instructor: Alphonse S. Mutima, Ed.D. 

Location: Stone Center in room 020:[ 

Time: MoWeFr 

Office Hours: Battle Hall in room 305/MoWeFr :[0:00-:[:[:00am and by appointment 

Phone & emaih 9:[9-966-5496 & smutima@ email.unc.edu 

Readings: 

Kamal Khan et al. (1972).Kusoma na Kuafahamu Kiswahili. Dar es Salaam.Longman Tanzania Limited. 

Majaliwa, C., S., in "Kamal Khan and others (1972). Kusoma na Kufahamu Kiswahili. Da es 

Salaam.Longman Tanzania Limited (p.7). 

Ndulute, C.(1994). The Poetry of Shaaban Robert.Dar es Salaam. Dar es Salaam University Press. 

Omar, Shariff, C.A "Kisa cha Hasan-Li-Basir"in Kamal Khan et al. (1972).Kusoma na Kufahamu 

Kiswahili.Dar es Salaam.Longman Tanzania Limited (p.45) 

Shaaban,R."lnsha na Mashairi" in Kamal et al. (1972).Kusoma na Kufahamu Kiswahili.Dar es 

Salaam.Longman Tanzania Limited (p.77) 

Taasisi ya Elimu ya Tanzania (2001)."Mkwawa Shujaa" in Kiswahili 5 .Dar es Salaam.Ben and Company 

Limited. 

Course description 

This course is offered to students who have completed Swah 406 and focuses .It focuses on Swahili 

prose and poetry. By studying both types of literature students will improve their communicative skills 



and cultural awareness. Both entities will be achieved by 1) writing stanzas or poems, 2) reading, 

analyzing and synthesizing poems and stories, and 3) summarizing expository Swahili texts. The general 

teaching and learning material will comprise poems and traditional stories. In terms of concepts, the 

instructional material will comprise the concepts of the cosmos, life, humankind, family, life contrasts, 

human relationship, beauty, community, society, attitude toward life, livelihood, love of country, love, 

spiritual life and others. Students will be required to read the scheduled material before coming to class 

for its discussion. Every other week, students will be required to write a stanza or poem or stanza of 

their choice and read it in class. The poem or stanza may be cultural or cross-cultural in nature. Likewise. 

students will be required to analyze, compare and synthesize stories discussed in class. Every other 

week, they will be required to critique or appreciate a story determined by the instructor. Instructional 

activities will concentrate on conversation between instructor and individual student and among 

students in small groups of two on the material of the each meeting lesson. Poems will be analyzed 1) 

generally, 2) stanza by stanza and 3) line by line if possible. Conclusions from each poem will be drawn 

as a matter of application to real life in Swahili communities. Cultural and cross-cultural traits will be 

highlighted. The coursework will comprise a) 8 written papers to be presented every other week and 2) 

a final examination. 

Teaching Approach 

The teaching approach will be communicative in nature. The instructor will read the material, ask 

comprehensive questions on the material and lead the discussion among students. Students will 

produce language orally and in written manner while reading and listening are developing through the 

interactive activities. Questions and answers on culture will be part of each lesson. 

Course Objectives 

Upon completion of Swah 406, students should be able to: 

.converse extensively on casual and professional topics; 

.support opinion and hypothesize on familiar and unfamiliar topics; 

.discuss topics at an abstract level; 

.persuade and convince one’s interlocutor; 

.perceive and convey cultural nuances pertaining to Swahili culture; 

.perceive and convey nuances between synonymous expressions or words; 

.counsel, persuade, negotiate a position at length; 

.discuss issues of abstract nature (wisdom, courage, attitude, life, leadership...); 

.live comfortably in East Africa as a result of understanding its area culture; 



Attendance 

Attendance at every session is mandatory. It is the responsibility of the students to keep up with the 

work whether they are present or not. In the event of an absence, the students should contact the 

instructor to inquire about what was covered in class during their absence. Students are required to 

bring their course materials to class at every session. Each student is required to spend an hour in the 

language laboratory viewing assigned Swahili videos or films. 

Use of technology 

The only technological devices allowed in class are tablet computers and laptops. 

Grading and Grade Scale: 8 papers 80%, final examination 20% 

A+ =100-98 B+ =88-89 C+ = 78-79 D+ = 68-69 

A = 92-97 B = 82-87 C = 72-77 D = 62-67 

A- = 91-90 B- = 80-81 C- =70-71 D- = 60-61 

F = 59 and below 

Each assigned paper weighs 10% of the total grade. Each assigned analysis of two poems will be made 

up of one page. Each analysis of a story will be made up of two pages. 

Academic dishonesty or plagiarism 

Any academic dishonesty or plagiarism will be reported to the proper academic authority. 

Potential changes to topics and readings 

If we need to change readings due to the flow or connectedness of thoughts or ideas generated in class, 

such changes will be announced in class without changing their weight. 

Honor code 

Every student enrolled in this course is expected to fully participate and observe the honor. Students will 

need to sign on their papers and final exam that they have honor this code. 

Accommodation of disabilities 

Students who feel they may need accommodations based on the impact of a 

disability should contact the course instructor to discuss their needs. Students 

with documented disabilities should contact the Disability Services at 9:19-962- 

8300 in SASB North Building, Suite 2126 to coordinate necessary accommodations 



for exams and other in-class assignments. Visit the internet address of this office 

at disabilityservices.unc.edu for more information. 

Class schedule: 

Week 1: Introduction to forms of Swahili literature. Students will be exposed to well known Swahili 

poets, play wrights, and novelists. The next video and film will be shown and discussed: "Desturi za 

Ndoa / Arusi ya Mariamu". Both will be commented upon to expose students more to Swahili kinds of 

wedding. 

Week 2: Maisha : beti :1-4 (uk. 26). Students discuss how life is perceived in East Africa and what it is not 

according to Robert Shaaban. They also discuss the contribution of wisdom to good life and the 

consequences of lack of wisdom. Students critique or appreciate Shaaban’s views with the instructor 

and among themselves by bringing real life examples to bear. They comment on the general perception 

of good life in East Africa and compare it with their own in the West. 

Week 3:Mlimwengu: beti 1-4.(uk.28) Students discuss how unsearchable mankind is and how 

happiness is illusionary, according to the author. Students discuss what makes happiness fly and why 

lived negative situations tend to remain within mankind. Students continue to increase their oratory 

abilities. They summarize the poem and read their comments to each other. 

Paper One: Students read and turn in their stanza/poem related to "Maisha/Mlimwengu" during the 

first 15 minutes of the lesson. 

Week 4: Kiburi: beti i-4. (uk. 34): Students discuss the "disaster" of being arrogant in life according to 

the author. They discuss Swahili symbols and increase their Swahili verbal information. Students discuss 

the consequences of being arrogant by using the newly acquired vocabulary. They summarize the poem 

in their terms and read their summary to each other. 

Week 5: Uovu: beti :1-4. (uk.44): Students discuss the futility of wickedness and the disaster that it brings 

to the wicked in the long run. They discuss the importance of this poem for the East African youth in 

terms of avoiding such an attitude for one’s own good. Students learn the universality of wickedness 

and how it is universally abhorred or tolerated. Students orally summarize the poem and then write 

their summary. Finally, they read their summary to each other. 

Paper Two: Students read and turn in their stanza related to "Kiburi/Uovu" during the first 15 minutes 

of the lesson. 

Week 6:Tamaa: ubeti :1-4.( uk. 46 ).Students discuss the author’s views about longing. They express 

their own views about the topic. In the process, they develop their vocabulary by expressing their pros 

and cons with respect to Shaaban’s stand. Students orally summarize the poem and then write their 

summary. Finally they read it to each other. 



Week 7. Tamaa : Ubeti 5-7 (uk.48) The three last stanzas discuss the pros and cons of longing. The 

author is encouraging people to reach the longings that are beneficial to humankind. Students discuss 

Shaaban’s views and draw their own cultural conclusions. Students learn spiritual vocabulary as used by 

people in East Africa. They increase their cultural awareness. They orally summarize the three last 

stanzas in their own terms and then write their summary. Finally, they read their summary to each 

other. 

Paper Three: Students read and turn in their stanza related to longing. 

Week 8.Misitu: beti :~-3 (uk.58). Students discuss the reality of young age in terms of lack of experience 

and its consequences. They also discuss the benefits of old age, the consequences of aging and 

ignorance. They acquire Swahili metaphors .Students agree or disagree with Shaaban’views by backing 

up their opinions with life experience. They discuss the symbols present in the poem according to their 

culture to seize the cultural differences of those symbols. They orally summarize the poem and then 

write their summary. Finally, they read their summary to each other. Therefore, students increase their 

verbal information and abilities to discuss Swahili symbols. 

Week 9.Ujana:beti :I-3 (k.60) Students discuss the benefits of being young but also its trappings. They 

discuss Shaaban’s views and draw conclusions of their own .In small groups of two, students discuss 

their personal experiences and compare them with the partners’. Students orally summarize their views 

and then write them. They read their summary to each other. 

Paper Four: Students read and turn in their poem related to "Misitu/Ujana" during the first 15 minutes 

of the lesson. 

Week 10.Uzuri: beti:1-4 (uk.64) Beauty is a complex notion with different contours. It is also cultural. In 

this poem, students discuss the notion of physical beauty, the beauty of character and the importance 

of character for mankind .They increase their artistic vocabulary and describe in writing what they have 

learned from the poem. Students orally summarize their views about beauty and contrast them with the 

author’s ones. They write them and then read them to each other. 

Week 11.Kwa Safu: Beti I-2 (uk.68).In this poem, students discuss the personal instability of human 

beings and the troubles created by such instability such as hope or despair. Students acquire verbal 

information expressed by the reality of contrasts such as day and night, the moon and the sun, light and 

darkness, death and life. Students orally summarize the poem and write their summary. Finally, they 

read it to each other. 

Paper Five: Students read and turn in their stanza/poem related to "Uzuri/Kwa safu" during the first 15 

minutes of the lesson. 

Week 12.Kichwa Upande na Hadithi Nyingine(uk7) .This story is about an only and wealthy son who 

wanted to travel in order to find his wealthy bride abroad. After a hunger strike, his father allowed him 

to .He found her but her but it is not whether he married her. Students are given the opportunity to 

discuss negative feelings that originate with opposing views between parents and their children and 



how those problems end up being solved. Students discuss the story plot. They compare this story with 

a similar story from the American culture. Students ask questions to each other about the content of the 

story. Students orally summary the story content and then write their summary. In addition, they read 

their summary to each other.. The instructor asks questions about 1) "mwana wa pekee" in East Africa, 

2) how Abdu bin Sultani convinced his father to let him travel, 3) the signs of Abdu bin Sultani’s power, 

4) the repetition of the verb "kulala"and 5) binti Hassan Kulala". Students are asked to describe the 

geographical environment of the island Abdu bin Sultan traveled to. 

Week 13.Baraza la Harun-al-Rashid, mtawala wa Badad (uk.41). Abunuwas is considered a smart and 

enigmatic personality. The dialog is about Abunuwas’ shrewdness, manipulation and the naivety of his 

victim. Students discuss the soundness of Abunuwas’ arguments and convincing they are even though 

they are based on syllogism. Students orally summarize the dialog and write it down. Then they read 

their summary to each other. In the process, students increase their knowledge of the concept of 

"Abunuwas" in East Africa. 

Paper Six: Students critique the dialog by highlighting the strength and weaknesses of each character in 

the dialog. The length of the paper is three pages, double-spaced and typed. 

Week 14.Kisa cha Hasan-Li-Basir ( uk.45).Students discuss the story in details. They critique Muhamed 

Sihir’s philosophy of life and that of Hasana-Li-Basir. Students sit in small groups of two and then ask 

each other their philosophy of life in terms of "ujasiri", "utajiri", and hard work. They summarize it in a 

few sentences and read it to each other. Culturally, students learn how people in the village perceive 

wealth and livelihood. 

Paper seven: Students are required to compare"Kichwa Upande na Hadith Nyingine", "Baraza la 

Harun-aI-Rashid, mtawala wa Bagdad", and "Kisa cha Hasan -Li-Basir" in terms of 1) characters, 

individual attitudes toward life, players, and teachings. The paper should be three pages, typed, and 

double-spaced. 

Week 15.Mkwawa Shujaa (uk.76) The story is about Mkwawa, a traditional leader from the Wahehe 

ethnic group from Tanzania. Students discuss the origin of Mkwawa and how he became famous to this 

day. Students discuss the values of 1) bravery, 2) unity,3) honor, and 4)selflessness. They also discuss the 

risks of greed and betrayal. Students sit in small groups of two, summarize the reading and read the 

summary to each other. 

Week 16.Mkwawa (uk.88). In the poem, students discuss the concepts of unity, honor, courage, 

betrayal, and war. They increase their war verbal information, and traditional instruments of war. They 

compare Mkwawa with some of their war heroes. They orally summarize the poem in a few sentences 

and then write their down their summary. Finally, they read their summary to each other to share their 

individual comprehension. 

Paper Eight. Students analyze "Mkwawa Shujaa" and "Mkwawa" and compare the contents of both the 

reading and the poem with some of their war heroes. Their analysis focuses on the motivation and the 



organizational skills of strong military leaders. The paper, due in a week comprises pages, typed, and 

double spaced. 

Final Exam: Saturday April 28 at 12:00pro 

The final exam comprises: 

1) An essay of two pages about three poems covered; 

2) Questions from two stories covered; 

3) Cross-cultural awareness from stories or poems covered on: 

-humankind and livelihood; 

-family and human relationship; 

-the cosmos and spiritual life; 

-leadership and wisdom; 

-attitude toward life, community, society; 
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University of North Carolina at Chapel Hill 

Department of African and Afro-American Studies 
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Swah 404olnterrnediate High/Section :~ 

Spring 2012 

Course Instructor: Alphonse S.Mutima, Ed .D 

Place : Murphey in Room 0204 

Time: MoWeFr 14:00-14:50pm 

Office Hours: Battle Hall in room 305/MoWeFr lO:O0-11:00am and by appointment 

Phone & email: 919-966-5496 & smutima @email.unc.edu 

Text 

Muaka, L. & Muaka, A. (2006). Tusome Kiswahili. Madison. NALRC 

Course description 

This course is a continuation of Swah 403 and is offered to students who have successfully completed 

Swah 403 or have lived in a Swahili-speaking country for two years using Swahili for their daily 

communication needs. It focuses on conversation, reading, writing, and Swahili culture understanding. 

Teaching approach 

The teaching approach will focus on developing communicative skills by way of interactive activities. The 

language used in class will be base on real context. Students will answer questions from their instructor 

and classmates. Role-playing activities, oral and written descriptions of real situations will be done 

between small groups of students. 

Course objectives 

Upon completion Of Swab 404, students should be able to: 

-converse with ease and confidence when dealing with routine tasks and social situations, 

-understand simple sentence-length speech in basic and social contexts; 



-understand fully and with ease short, non-complex texts ..4 

-meet all practical writing needs; 

-write compositions and simple summaries related to work or school experiences; 

-narrate and describe in different time frames when writing about everyday events and situations 

(ACTFL 2012) 

Attendance 

Attendance at every session is mandatory. It is the responsibility of the students to keep up with the 

work whether they are present or not. In the event of an absence, the students should contact the 

instructor to inquire about what was covered in class during their absence. Students are required to 

bring their textbook to class at every session. Each student is required to spend an hour in the language 

laboratory viewing assigned DVDs or films. Any student who accumulates more than absences will lose a 

letter grade on the total course grade. Quizzes will be announced in class one week ahead. 

Use of technology 

The only technological devices allowed in class are tablet computers and laptops. 

Grading and Grade scale: Two- page papers (30%), 2Written tests (20%), 4 Quizzes (20%), Final exam 

(30%) 

A+ =98-100 B+=88=89 C+ =78-79 D+ =68-69 

A=A92-97 B=82-87 C=72-77 D=62-67 

A-= 90-91 B- = 80-81 C-= 70-71 D- = 60-61 

Each assigned paper weighs 15% of the total grade. Each written test weighs 10% of the total grade. 

Each quiz weighs 5% of the total grade. The final exam is 30% of the total grade. 

Academic dishonesty or plagiarism 

Any academic dishonesty will be reported to the proper academic authority. 

Potential changes to topics and readings 

If need be, changes to the topics and readings will be announced in class without changing their weight. 

Honor code 

Every student enrolled in this course is expected to fully participate and observe the honor code. 

Students will need to sign on their papers, tests, quizzes, and final exam that they have honored this 

code. 



Accommodations of disabilities 

Students who feel they may need accommodation based on the impact of a 

disability should contact the course instructor to discuss their needs. Students 

with documented disabilities should contact the Disability Services at 919-962- 

8300 in SASB North Building, Suite 2126 to coordinate necessary accommodations 

for exams and other in-class assignments. Visit the internet address of this office 

at disabilitvservices.unc.edu for more information. 

Class schedule 

Week 1: Review of the material covered in Swah 403 

Week 2. Introduction. "Kununua bidhaa sokoni"(p.73-75)ln this monolog, students learn how to bargain 

appropriately at the open market. They discuss with the vendors convincingly to obtain a better price for 

the desired produce. They increase their vocabulary by learning the names of different kinds of produce. 

They further their understanding of the open market culture. 

Week 3."Aisha anapata ushauri kutoka kwa Bw. Matano"(p.86-87)Students learn to seek advice from 

academic advisors by asking the right questions. They enrich their vocabulary with academic 

terminologies. They culturally learn how to effectively interact with academic authorities and reach 

sound conclusions. 

Week 4."Elimu ya Jadi nay a Kisasa"(p.89-92) Students learn the difference between traditional 

education and modern education in East Africa. They learn how traditional education in Africa has 

strengthened African societies and families. 

Week 5."Lila na Fatuma wamekwenda kula mkahawani "(p.98-100) Students learn how to order food 

and beverages at restaurants. They develop interpersonal skills by knowing how to culturally be nice to 

the waiters or waitresses and obtain good service. Students role-play both waiters/waitresses and 

customers in class. They use interpretations and comparison during their interactions. 

February 3: Written test One 

Week 6. "Vyakula vinavyopikwa Afrika ya mashariki "(p.100-116) Students learn about different kinds of 

East African food and how people prepare their food. They increase their vocabulary pertaining to 

foodstuff. They learn how food is served and the demeanor with which food is served. Students learn 

the different ingredients that are used in food preparation and the implements used. They compare 

their regular foodstuff with that of East Africa and the East African general cuisine. 

Week 7."Kumwona dakatari katika kituo cha afya"(p.117-118) Students learn how to talk about their 

illness to a physician as they learn how mothers in East Africa introduce their children’s diseases to their 



physicians. They also learn how physicians meet the family needs. Students increase their vocabulary in 

terms of diseases and the medicine use to cure diseases. 

February 24: Written paper one 

Week 8:"Malaria katika sehemu za kwetu "(p.119-121) Students remember how people get malaria and 

what to do in order to avoid being contaminated or bitten by mosquito. Students talk about trips they 

may have made in East Africa or other parts of Africa and how they protected themselves against 

malaria. They are an opportunity to talk about people who suffer from malaria and how physically they 

appear. They also may talk about different geographical areas of Africa. 

Week 9: "Michezo katika Afrika ya Mashariki"(p.197-202)Students learn different kinds of games and 

sports available in East Africa. Students discuss each type of game and its rule. They learn why 

tournaments are organized in East Africa, the political and social meaning of tournaments in East Africa. 

They increase their cultural awareness and compare games in East Africa with those in America. 

March 16: Test Two 

Week 10: "Habari"(p.217-219) Students learn the news is spread in East Africa and the technology used 

by news reporters. Students discuss different ways used to reach the population and what languages are 

used for such a purpose. They compare American reporters with East Africa reporters in terms 

languages used and how English is used in both cultures. They enrich their journalistic vocabulary. 

Week 11:"Ngoma na historia ya taarab"(p.133-138) Students discuss the history and social organization 

involved in the taarab leisure time. Students compare taarab with their favorite songs and types of 

music. They enrich their vocabulary with musical expressions. They gain in terms of cultural 

understanding and how people from different cultures react to the same type of music. 

Week 12:"Usafiri wa matatu"(p.133-138) Students learn how to use the very common means of public 

transportation in Nairobi and elsewhere in Kenya. Students are made aware of some problems that 

occasionally occur with this type of public transportation. They compare the bus system in America with 

the bus system in Kenya. They learn geography terms and expressions. 

Week 13:"Misimu ya mbalimbali ya hali ya hewa"(p.168-174) Students discuss the different kinds of 

weather conditions, when they obtain during the year and how different regions are affected. 

Culturally, students learn about farmers’ activities during different seasons. Students talk about weather 

conditions in America and in Africa. They enrich their vocabulary and communications skills as their 

knowledge expands. 

April 13: Paper two 

Week 14: "Fasihi ya Kiswahili"(p.228-232) Students discuss how Swahili novels, poems and plays enrich 

the cultures of East African societies. Students gain insight from these three parts of Swahili literature 

and they reflect upon their own sorts of Literature written by American writers. 



Week 15:"Salima na Vui wanazungumzia kazi mbalimbali (p.180-184) Students discuss different types of 

professions and how professions are looked or valued in East Africa. Students learn expressions 

pertaining to professions and their requirements. They discuss their parents or siblings professions and 

how they feel about them. 

Final Exam: Monday April 30 at 12:00pro 
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Swah 404-Intermediate High/Section 2 

Spring 2012 

Course Instructor: Alphonse S.Mutima, Ed .D 

Place : Mitchell in Room 0205 

Time: MoWeFr 15:00-15:50pm 

Office Hours: Battle Hall in room 305/MoWeFr lO:O0-11:00am and by appointment 

Phone & email: 919-966-5496 & smutima @email.unc.edu 

Text 

Muaka, L. & Muaka ,A. (2006). Tusome Kiswahili. Madison. NALRC 

Course description 

This course is a continuation of Swah 403 and is offered to students who have successfully completed 

Swah 403 or have lived in a Swahiii-speaking country for two years using Swahiii for their daily 

communication needs. It focuses on conversation, reading, writing, and Swahili culture understanding. 

Teaching approach 

The teaching approach will focus on developing communicative skills by way of interactive activities. The 

language used in class will be base on real context. Students will answer questions from their instructor 

and classmates. Role-playing activities, oral and written descriptions of real situations will be done 

between small groups of students. 

Course objectives 

Upon completion Of Swah 404, students should be able to: 

-converse with ease and confidence when dealing with routine tasks and social situations, 

-understand simple sentence-length speech in basic and social contexts; 

-understand fully and with ease short, non-complex texts ...; 



-meet all practical writing needs; 

-write compositions and simple summaries related to work or school experiences; 

-narrate and describe in different time frames when writing about everyday events and situations 

(ACTFL 2012) 

Attendance 

Attendance at every session is mandatory. It is the responsibility of the students to keep up with the 

work whether they are present or not. In the event of an absence, the students should contact the 

instructor to inquire about what was covered in class during their absence. Students are required to 

bring their textbook to class at every session. Each student is required to spend an hour in the language 

laboratory viewing assigned DVDs or films. Any student who accumulates more than absences will lose a 

letter grade on the total course grade. Quizzes will be announced in class or by email one week ahead. 

Use of technology 

The only technological devices allowed in class are tablet computers and laptops. 

Grading and Grade scale: Two- page papers (30%), 2Written tests (20%), 4 Quizzes (20%), Final exam 

(30%) 

A+ =98-100 B+=88=89 C+ =78-79 D+ =68-69 

A=A92-97 B=82-87 C=72-77 D=62-67 

A-= 90-91 B- = 80-81 C-= 70-71 D- = 60-61 

Each assigned paper weighs 15% of the total grade. Each written test weighs 10% of the total grade. 

Each quiz weighs 5% of the total grade. The final exam is 30% of the total grade, 

Academic dishonesty or plagiarism 

Any academic dishonesty will be reported to the proper academic authority. 

Potential changes to topics and readings 

If need be, changes to the topics and readings will be announced in class without changing their weight. 

Honor code 

Every student enrolled in this course is expected to fully participate and observe the honor code. 

Students will need to sign on their papers, tests, quizzes, and final exam that they have honored this 

code. 



Accommodations of disabilities 

Students who feel they may need accommodation based on the impact of a 

disability should contact the course instructor to discuss their needs. Students 

with documented disabilities should contact the Disability Services at 919-962- 

8300 in SASB North Building, Suite 2:126 to coordinate necessary accommodations 

for exams and other in-class assignments. Visit the internet address of this office 

at disabilitvservices.unc.edu for more information. 

Class schedule 

Week 1: Review of the material covered in Swah 403 

Week 2. Introduction. "Kununua bidhaa sokoni"(p.73-75)ln this monolog, students learn how to bargain 

appropriately at the open market. They discuss with the vendors convincingly to obtain a better price for 

the desired produce. They increase their vocabulary by learning the names of different kinds of produce. 

They further their understanding of the open market culture. 

Week 3."Aisha anapata ushauri kutoka kwa Bw. Matano"(p.86-87)Students learn to seek advice from 

academic advisors by asking the right questions. They enrich their vocabulary with academic 

terminologies. They culturally learn how to effectively interact with academic authorities and reach 

sound conclusions. 

Week 4."Elimu ya Jadi nay a Kisasa"(p.89-92) Students learn the difference between traditional 

education and modern education in East Africa. They learn how traditional education in Africa has 

strengthened African societies and families. 

Week 5."Lila na Fatuma wamekwenda kula mkahawani "(p.98-100) Students learn how to order food 

and beverages at restaurants. They develop interpersonal skills by knowing how to culturally be nice to 

the waiters or waitresses and obtain good service. Students role-play both waiters/waitresses and 

customers in class. They use interpretations and comparison during their interactions. 

February 3: Written test One 

Week 6. "Vyakula vinavyopikwa Afrika ya mashariki "(p.100-116) Students learn about different kinds of 

East African food and how people prepare their food. They increase their vocabulary pertaining to 

foodstuff. They learn how food is served and the demeanor with which food is served. Students learn 

the different ingredients that are used in food preparation and the implements used. They compare 

their regular foodstuff with that of East Africa and the East African general cuisine. 

Week 7."Kumwona dakatari katika kituo cha afya"(p.117-118) Students learn how to talk about their 

illness to a physician as they learn how mothers in East Africa introduce their children’s diseases to their 



physicians. They also learn how physicians meet the family needs. Students increase their vocabulary in 

terms of diseases and the medicine use to cure diseases. 

February 24: Written paper one 

Week 8:"Malaria katika sehemu za kwetu "(p.119-121) Students remember how people get malaria and 

what to do in order to avoid being contaminated or bitten by mosquito. Students talk about trips they 

may have made in East Africa or other parts of Africa and how they protected themselves against 

malaria. They are an opportunity to talk about people who suffer from malaria and how physically they 

appear. They also may talk about different geographical areas of Africa. 

Week 9: "Michezo katika Afrika ya Mashariki"(p.197-202)Students learn different kinds of games and 

sports available in East Africa. Students discuss each type of game and its rule. They learn why 

tournaments are organized in East Africa, the political and social meaning of tournaments in East Africa. 

They increase their cultural awareness and compare games in East Africa with those in America. 

March 16: Written Test Two 

Week 10: "Habari"(p.217-219) Students learn the news is spread in East Africa and the technology used 

by news reporters. Students discuss different ways used to reach the population and what languages are 

used for such a purpose. They compare American reporters with East Africa reporters in terms 

languages used and how English is used in both cultures. They enrich their journalistic vocabulary. 

Week 11:"Ngoma na historia ya taarab"(p.133-138) Students discuss the history and social organization 

involved in the taarab leisure time. Students compare taarab with their favorite songs and types of 

music. They enrich their vocabulary with musical expressions. They gain in terms of cultural 

understanding and how people from different cultures react to the same type of music. 

Week 12:"Usafiri wa matatu"(p.133-138) Students learn how to use the very common means of public 

transportation in Nairobi and elsewhere in Kenya. Students are made aware of some problems that 

occasionally occur with this type of public transportation. They compare the bus system in America with 

the bus system in Kenya. They learn geography terms and expressions. 

Week 13:"Misimu ya mbalimbali ya hali ya hewa"(p.168-174) Students discuss the different kinds of 

weather conditions, when they obtain during the year and how different regions are affected. 

Culturally, students learn about farmers’ activities during different seasons. Students talk about weather 

conditions in America and in Africa. They enrich their vocabulary and communications skills as their 

knowledge expands. 

April 13: Written paper two 

Week 14: "Fasihi ya Kiswahili"(p.228-232) Students discuss how Swahili novels, poems and plays enrich 

the cultures of East African societies. Students gain insight from these three parts of Swahili literature 

and they reflect upon their own sorts of Literature written by American writers. 



Week 15:"Salima na Vui wanazungumzia kazi mbalimbali (p.180-184) Students discuss different types of 

professions and how professions are looked or valued in East Africa. Students learn expressions 

pertaining to professions and their requirements. They discuss their parents or siblings professions and 

how they feel about them. 

Final Exam: Friday April 27 at 4:00pro 
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Mulima, Sinamenye A <smutima@emailamc.edu> 
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Janken, Kenneth R <krjmaken@email.unc.edtr~ 

SaNe, Eunice N <eunice@email. unc.edu> 

KiswaNli literamre.doc 

Dear Professor Janken: 

I just realized that I forgot to correct some errors in my syllabus of Swah 406.1 am sending you the corrected one. I apologize. 

Alphonse 



University of North Carolina at Chapel Hill 

Department of African and Afro-American Studies 

CB#3395:109 Battle Hall UNC-Chapel Hill 

Chapel Hill, NC 27599 

SWAH 406-Advanced Plus (Swahili Literature) 

Spring 2012 

Course instructor : Alphonse S. Mutima, Ed.D. 

Location: Stone Center in room 020:1 

Time: MoWeFr :12:00-:12:50pm 

Office Hours: Battle Hall in room 305/MoWeFr :10:O0-:1:1:00am and by appointment 

Phone & email: 9:19-966-5496 & smutima@ email.unc.edu 

Readings: 

Kamal Khan et al. (:1972).Kusoma na Kuafahamu Kiswahili. Dar es Salaam.Longman Tanzania Limited. 

Majaliwa, C., S., in "Kamal Khan and others (:1972). Kusoma na Kufahamu Kiswahili. Da es 

Salaam.Longman Tanzania Limited (p.7). 

Ndulute, C.(:1994). The Poetry of Shaaban Robert.Dar es Salaam. Dar es Salaam University Press. 

Omar, Shariff, C.A "Kisa cha Hasan-Li-Basir’in Kamal Khan et al. (:1972).Kusoma na Kufahamu 

Kiswahili.Dar es Salaam.Longman Tanzania Limited (p.4S) 

Shaaban,R."lnsha na Mashairi" in Kamal et al. (:1972).Kusoma na Kufahamu Kiswahili.Dar es 

Salaam.Longman Tanzania Limited (p.77) 

Taasisi ya Elimu ya Tanzania (200:1).’Mkwawa Shujaa" in Kiswahili S .Dar es Salaam.Ben and Company 

Limited. 

Course description 

This course is offered to students who have completed Swah 40S and focuses .it focuses on Swahili 

prose and poetry. By studying both types of literature students will improve their communicative skills 



and cultural awareness. Both entities will be achieved by 1) writing stanzas or poems, 2) reading, 

analyzing and synthesizing poems and stories, and 3) summarizing expository Swahili texts. The general 

teaching and learning material will comprise poems and traditional stories. In terms of concepts, the 

instructional material will comprise the concepts of the cosmos, life, humankind, family, life contrasts, 

human relationship, beauty, community, society, attitude toward life, livelihood, love of country, love, 

spiritual life and others. Students will be required to read the scheduled material before coming to class 

for its discussion. Every other week, students will be required to write a stanza or poem or stanza of 

their choice and read it in class. The poem or stanza may be cultural or cross-cultural in nature. Likewise. 

students will be required to analyze, compare and synthesize stories discussed in class. Every other 

week, they will be required to critique or appreciate a story determined by the instructor. Instructional 

activities will concentrate on conversation between instructor and individual student and among 

students in small groups of two on the material of the each meeting lesson. Poems will be analyzed 1) 

generally, 2) stanza by stanza and 3) line by line if possible. Conclusions from each poem will be drawn 

as a matter of application to real life in Swahili communities. Cultural and cross-cultural traits will be 

highlighted. The coursework will comprise a) 8 written papers to be presented every other week and 2) 

a final examination. 

Teaching approach 

The teaching approach will be communicative in nature. The instructor will read the material, ask 

comprehensive questions on the material and lead the discussion among students. Students will 

produce language orally and in written manner while reading and listening are developing through the 

interactive activities. Questions and answers on culture will be part of each lesson. 

Course Objectives 

Upon completion of Swah 406, students should be able to: 

.write about a variety of topics with significant precision...; 

.understand main ideas of most speech in a standard dialect; 

.sustain comprehension in extended discourse..; 

.converse extensively on casual and professional topics; 

.support opinion and hypothesize on familiar and unfamiliar topics; 

.discuss topics at an abstract level; 

.persuade and convince one’s interlocutor; 

.perceive and convey cultural nuances pertaining to Swahili culture; 

.perceive and convey nuances between synonymous expressions or words; 



.counsel, persuade, negotiate a position at length; 

.discuss issues of abstract nature (wisdom, courage, attitude, life, leadership...); 

.live comfortably in East Africa as a result of understanding its area culture; (ACTFL 2012) 

Attendance 

Attendance at every session is mandatory. It is the responsibility of the students to keep up with the 

work whether they are present or not. In the event of an absence, the students should contact the 

instructor to inquire about what was covered in class during their absence. Students are required to 

bring their course materials to class at every session. Each student is required to spend an hour in the 

language laboratory viewing assigned Swahili videos or films. 

Use of technology 

The only technological devices allowed in class are tablet computers and laptops. 

Grading and Grade Scale: 8 papers 80%, final examination 20% 

A+ =98-100 B+ =88-89 C+ = 78-79 D+ = 68-69 

A = 92-97 B = 82-87 C = 72-77 D = 62-67 

A- = 90-91 B- = 80-81 C- =70-71 D- = 60-61 

F = 59 and below 

Each assigned paper weighs 10% of the total grade. Each assigned analysis of two poems will be made 

up of one page. Each analysis of a story will be made up of two pages. 

Academic dishonesty or plagiarism 

Any academic dishonesty or plagiarism will be reported to the proper academic authority. 

Potential changes to topics and readings 

If we need to change readings due to the flow or connectedness of thoughts or ideas generated in class, 

such changes will be announced in class without changing their weight. 

Honor code 

Every student enrolled in this course is expected to fully participate and observe the honor code. 

Students will need to sign on their papers and final exam that they have honored this code. 

Accommodation of disabilities 



Students who feel they may need accommodations based on the impact of a 

disability should contact the course instructor to discuss their needs. Students 

with documented disabilities should contact the Disability Services at 919-962- 

8300 in SASB North Building, Suite 2126 to coordinate necessary accommodations 

for exams and other in-class assignments. Visit the internet address of this office 

at disabilityservices.unc.edu for more information. 

Class schedule: 

Week 1: Introduction to forms of Swahili literature. Students will be exposed to well known Swahili 

poets, play wrights, and novelists. The next video and film will be shown and discussed: "Desturi za 

Ndoa / Arusi ya Mariamu". Both will be commented upon to expose students more to Swahili kinds of 

wedding. 

Week 2: Maisha : beti 1-4 (uk. 26). Students discuss how life is perceived in East Africa and what it is not 

according to Robert Shaaban. They also discuss the contribution of wisdom to good life and the 

consequences of lack of wisdom. Students critique or appreciate Shaaban’s views with the instructor 

and among themselves by bringing real life examples to bear. They comment on the general perception 

of good life in East Africa and compare it with their own in the West. 

Week 3:Mlirnwengu: beti 1-4.(uk.28) Students discuss how unsearchable mankind is and how 

happiness is illusionary, according to the author. Students discuss what makes happiness fly and why 

lived negative situations tend to remain within mankind. Students continue to increase their oratory 

abilities. They summarize the poem and read their comments to each other. 

Paper One: Students read and turn in their stanza/poem related to "Maisha/Mlimwengu" during the 

first 15 minutes of the lesson. 

Week 4: Kiburi: beti 1-4. (uk. 34): Students discuss the "disaster" of being arrogant in life according to 

the author. They discuss Swahili symbols and increase their Swahili verbal information. Students discuss 

the consequences of being arrogant by using the newly acquired vocabulary. They summarize the poem 

in their terms and read their summary to each other. 

Week 5: Uovu: beti 1-4. (uk.44): Students discuss the futility of wickedness and the disaster that it brings 

to the wicked in the long run. They discuss the importance of this poem for the East African youth in 

terms of avoiding such an attitude for one’s own good. Students learn the universality of wickedness 

and how it is universally abhorred or tolerated. Students orally summarize the poem and then write 

their summary. Finally, they read their summary to each other. 

Paper Two: Students read and turn in their stanza related to "Kiburi/Uovu" during the first 15 minutes 

of the lesson. 



Week 6:Tarnaa: ubeti 1-4.( uk. 46 ).Students discuss the author’s views about longing. They express 

their own views about the topic. In the process, they develop their vocabulary by expressing their pros 

and cons with respect to Shaaban’s stand. Students orally summarize the poem and then write their 

summary. Finally they read it to each other. 

Week 7. Tamaa : Ubeti 5-7 (uk.48) The three last stanzas discuss the pros and cons of longing. The 

author is encouraging people to reach the Iongings that are beneficial to humankind. Students discuss 

Shaaban’s views and draw their own cultural conclusions. Students learn spiritual vocabulary as used by 

people in East Africa. They increase their cultural awareness. They orally summarize the three last 

stanzas in their own terms and then write their summary. Finally, they read their summary to each 

other. 

Paper Three: Students read and turn in their stanza related to longing. 

Week 8.Misitu: beti ~.-3 (uk.58). Students discuss the reality of young age in terms of lack of experience 

and its consequences. They also discuss the benefits of old age, the consequences of aging and 

ignorance. They acquire Swahili metaphors .Students agree or disagree with Shaaban’views by backing 

up their opinions with life experience. They discuss the symbols present in the poem according to their 

culture to seize the cultural differences of those symbols. They orally summarize the poem and then 

write their summary. Finally, they read their summary to each other. Therefore, students increase their 

verbal information and abilities to discuss Swahili symbols. 

Week 9.Ujana:beti ~.-3 (k.60) Students discuss the benefits of being young but also its trappings. They 

discuss Shaaban’s views and draw conclusions of their own .In small groups of two, students discuss 

their personal experiences and compare them with the partners’. Students orally summarize their views 

and then write them. They read their summary to each other. 

Paper Four: Students read and turn in their poem related to "Misitu/Ujana" during the first 15 minutes 

of the lesson. 

Week 10.Uzuri: betil-4 (uk.64) Beauty is a complex notion with different contours. It is also cultural. In 

this poem, students discuss the notion of physical beauty, the beauty of character and the importance 

of character for mankind .They increase their artistic vocabulary and describe in writing what they have 

learned from the poem. Students orally summarize their views about beauty and contrast them with the 

author’s ones. They write them and then read them to each other. 

Week ll.Kwa Safu: Beti 1-2 (uk.68).In this poem, students discuss the personal instability of human 

beings and the troubles created by such instability such as hope or despair. Students acquire verbal 

information expressed by the reality of contrasts such as day and night, the moon and the sun, light and 

darkness, death and life. Students orally summarize the poem and write their summary. Finally, they 

read it to each other. 

Paper Five: Students read and turn in their stanza/poem related to "Uzuri/Kwa safu" during the first 15 

minutes of the lesson. 



Week 12.Kichwa Upande na Hadithi Nyingine(uk7) .This story is about an only and wealthy son who 

wanted to travel in order to find his wealthy bride abroad. After a hunger strike, his father allowed him 

to .He found her but her but it is not whether he married her. Students are given the opportunity to 

discuss negative feelings that originate with opposing views between parents and their children and 

how those problems end up being solved. Students discuss the story plot. They compare this story with 

a similar story from the American culture. Students ask questions to each other about the content of the 

story. Students orally summary the story content and then write their summary, in addition, they read 

their summary to each other.. The instructor asks questions about 1) "rnwana wa pekee" in East Africa, 

2) how Abdu bin Sultani convinced his father to let him travel, 3) the signs of Abdu bin Sultani’s power, 

4) the repetition of the verb "kulala"and 5) binti Hassan Kulala". Students are asked to describe the 

geographical environment of the island Abdu bin Sultan traveled to. 

Week 13.Baraza la Harun-aI-Rashid, mtawala wa Badad (uk.41). Abunuwas is considered a smart and 

enigmatic personality. The dialog is about Abunuwas’ shrewdness, manipulation and the naivety of his 

victim. Students discuss the soundness of Abunuwas’ arguments and convincing they are even though 

they are based on syllogism. Students orally summarize the dialog and write it down. Then they read 

their summary to each other. In the process, students increase their knowledge of the concept of 

"Abunuwas" in East Africa. 

Paper Six: Students critique the dialog by highlighting the strength and weaknesses of each character in 

the dialog. The length of the paper is three pages, double-spaced and typed. 

Week 14.Kisa cha Hasan-Li-Basir ( uk.45).Students discuss the story in details. They critique Muhamed 

Sihir’s philosophy of life and that of Hasana-Li-Basir. Students sit in small groups of two and then ask 

each other their philosophy of life in terms of "ujasiri", "utajiri", and hard work. They summarize it in a 

few sentences and read it to each other. Culturally, students learn how people in the village perceive 

wealth and livelihood. 

Paper seven: Students are required to compare’Kichwa Upande na Hadith Nyingine", "Baraza la 

Harun-aI-Rashid, mtawala wa Bagdad", and "Kisa cha Hasan -LioBasir" in terms of 1) characters, 

individual attitudes toward life, players, and teachings. The paper should be three pages, typed, and 

double-spaced. 

Week 15.Mkwawa Shujaa (uk.76) The story is about Mkwawa, a traditional leader from the Wahehe 

ethnic group from Tanzania. Students discuss the origin of Mkwawa and how he became famous to this 

day. Students discuss the values of 1) bravery, 2) unity,3) honor, and 4)selflessness. They also discuss the 

risks of greed and betrayal. Students sit in small groups of two, summarize the reading and read the 

summary to each other. 

Week 16.Mkwawa (uk.88). In the poem, students discuss the concepts of unity, honor, courage, 

betrayal, and war. They increase their war verbal information, and traditional instruments of war. They 

compare Mkwawa with some of their war heroes. They orally summarize the poem in a few sentences 

and then write their down their summary. Finally, they read their summary to each other to share their 

individual comprehension. 



Paper Eight. Students analyze "Mkwawa Shujaa" and "Mkwawa" and compare the contents of both the 

reading and the poem with some of their war heroes. Their analysis focuses on the motivation and the 

organizational skills of strong military leaders. The paper, due in a week comprises pages, typed, and 

double spaced. 

Final Exam: Saturday April 28 at 12:00pm 

The final exam comprises: 

1) An essay of two pages about three poems covered; 

2) Questions from two stories covered; 

3) Cross-cultural awareness from stories or poems covered on: 

-humankind and livelihood; 

-family and human relationship; 

-the cosmos and spiritual life; 

-leadership and wisdom; 

-attitude toward life, community, society; 



From: 

Sent: 

To: 

Cc: 

Subject: 

Rucker, Walter C <wnlcker@email.unc.edu> 

Monday, Januao, 9, 2012 12:02 PM 

Mufima, Sinamewe A <smufima@email.unc.edu> 

SaNe, Eunice N <eunice@email. unc.edu> 

Course Schedule for 2012-2013 

Dear Alphonse, 

Happy new year! Thank you for submitting your teaching proposal for 2012-13 ahead of the deadline. 

Below I have included your teaching schedule for Fall 2012 (with days!times): 

SWAH 25 403 KISWAHILI MUTIMA, SINAMENYE 9 

3 A MWF 9:50 

SWAH 25 403 KISWAHILI MUTIMA, SINAMENYE 2 
3 A MWF 2:50 

SWAH 15 405 KISWAHILI MUTIMA, SINAMENYE 5 
5 A MWF 5:50 

For Spring 2013, you would teach two sections of SWAH 404 and one section of SWAH 406 on days and times to be determined. 

Best, 

Walter 

Walter 

Associate I~ro{ossor ~o~ Associate Chair 

Alrican ~ A~ro~American Studies 

UNC~Chapel 

107 Battle Hall 

Chavel I~ll, NC 



Sent: 

To: 

Willimns, John (Student Stores) -~JAWILLIAMS@store.unc.edu> 

Monday, Januao’ 9, 2012 12:22 PM 

SaNe, Eunice N <eunice@email.unc.edu:~ 

your special order for World Orders, Development. m~d Transtbnnation... 

You had asked us to order three copies of World Orders, Development, and Transformation for you. The publisher is currently out-of-stock on that item with no due 

date for its return. I have backordered the three copies for you, but unfortunately I do not have a date of when to expect them. 

john 

John Williams 

Bull’s Head Bookshop 

CB# 3_530 Daniels Building 

University of North Carolina 

Chapel Hill, NC 27599 

phone:/93_9) 962-15OB / fax: {9:t9) 962-9661 

"Our earnings support graduate and undergraduate scholarships" 



From: 

Sent: 

To: 

Subject: 

Attach: 

Caldwell, Kia L <klcaldwe@emaJl.unc.edu> 

Monday, Januao~ 9, 2012 6:22 PM 

SaNe, Eunice N <eunice@email.unc.edu>; Jmaken, Kenneth R <krja~ken@email.unc.edtr~ 

Updated AFAM 266 Syllabus 

BlackWotnen ullabusSpring2012.1xlf 

Dear Eunice and Kenneth, 
I am sending a slightly updated syllabus for AFAM 266. Per Eunice’s recommendation, I changed the deadline for the Final Paper to the date of the Final Exam and also added 

a line about the Final Paper being done in lieu of the Final Exam (in the Writing Assignments section on p. 2). 
I also wanted to suggest that it might be a good idea for faculty to use PDF copies of syllabi for online postings and email distribution, since they cannot be altered. 

Best, 
Kia 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 

CB #3395, Battle Hall 
Chapel Hill, NC 27599 

klcaldwe@email.unc.edu 
http://www, u nc.ed u!depts/afriafa m 



AFAM 266!WMST 266: Black Women in America 
Spring 2012 

Tuesday and Thursday 2:00 - 3:15 
Venable G311 

Dr. Kia Caldwell 
Office Location: Battle Hall 208 
Office Hours: Tuesday & Thursday 11:00 am - 12:30 pm & by appointment 
Email: klcaldwe@,email.unc.edu (for weekdays only) 

COURSE DESCRIPTION: This course examines the experiences of black women in the United States from 
historical and contemporary perspectives. The experiences of black women in other areas of the African 
diaspora, particularly Brazil, will also be explored through course readings and films. Students will gain 
knowledge &the experiences and challenges faced by black women and develop the skills necessary to analyze 
black women’s struggles for equality and social justice. This course will provide students with the conceptual 
and theoretical tools needed to analyze contemporary gender relations in African-American communities and 
pressing social issues which have a disproportionate impact on African American women, such as HIViAIDS, 

poverty, reproductive rights, and media images. 

COURSE FORMAT: In-class time will consist of student-led discussions, lectures, small group work, and 
video screenings. The videos screened in class are important course materials and ever), effort should be made 

to view any that are missed. Most videos will be available in the Media Resources Center of the Undergraduate 
Library. 

COURSE GOALS: 

Demonstrate an understanding of the history of African-American women from slavery to the 

present. 

~, Understand how" social identities such as gender, race, class, and sexuality shape the lives of 
African-American women. 

Analyze how- social, economic, and political processes have affected African-American women 
and their responses to these processes. 

REQUIREMENTS: 
Readings - it is essential to complete all of the assigned readings in order to ensure your success in this course. 

You should complete all readings prior to the class meeting for which they are assigned and be prepared to 
discuss and critique them during our class sessions. 
Attendance - Your attendance at all class sessions is required for successful completion of this course. 
Absence from more than 2 classes will result in a severe grade penalty. A pattern of late arrivals to class will 
also result in a penalty for the attendance portion of your grade. 

Excused Absences - In the event of illness or a personal emergency, a request for an excused absence 
may be made. Requests should not be made by email. Requests must be made by submitting the 
excused absence form found on blackboard during class. 

Class Participation - You will be expected to participate in class on a regular basis. During our class meetings, 

we will engage in discussions which will require active participation from as many students as possible. Your 
participation in class discussions in the form of comments and informed questions will be encouraged 
throughout the semester. You can also be expected to be called upon to answer questions and contribute to 



class discussions. Ultimately, you will maximize your learning experience by participating in class and helping 
to create a dynamic classroom environment.. 
Gronp Presentations - You will do a group presentation on an assigned reading during the second half of the 
semester. You will also do a bibliography of sources that are relevant to your assigned reading. Your final 
paper will be done on the same topic as your group presentation. 
Film Reviews - You will complete two film reviews during the semester. One will be a comparison of Tyler 
Perry’s version of For Colored Girls and the version sho~vn in class. The other review will focus on one of the 
following recent films: Precious, Pariah, The Help. You will need to view For Colored Girls and the other 
film outside of class. Please check the MRC for availability of the film that you are required to view outside of 
class. Older films may also be rented. 
Writing Assignments - You will complete a variety of writing assignments in this course. Your written work 
will include film reviews, response papers based on the course readings, and a final paper which will require 

you to use course readings and outside sources. The final paper will be completed in lieu of a final exam. 
Deadlines - Late work will not be accepted without prior permission. Work not received by the deadline will 
receive a grade of"0." Please contact me if an emergency situation arises during the semester. 
TechnMogy Policy - Use of cell phones, tablets, and PDAs will not permitted during class. Laptops may be 

used on a limited basis on designated class days to access course readings and complete class assignments. 
Violations of the technology policy will result in penalties to the attendance portion of your grade and may lead 

to being dropped from the course. 
Potential Changes to Topics and Readings - Topics and reading assignments, and their orders on the syllabus 
could be changed, but not matters related to grading. Notice of such changes will be by announcement in class, 
email notice or by changes to this syllabus posted on the course website. 
Honor Code - Every student enrolled in this course is expected to comply with the UNC Honor Code. 
Violations of academic integrity and the UNC Honor Code will be reported to the student honor system. You 
should familiarize yourself with and follow-the standards of academic integrity and academic conduct outlined 
in the UNC Honor Code (http:iihonor.unc.edu). Possible Honor Code violations include plagiarism, and 
giving/receiving unauthorized assistance during exams and when completing course assignments. All written 
assignments should include the signed Honor Pledge: "I have neither given nor received unauthorized 
assistance in completing this assignment." 

Accommodations of Disabilities Policy - If you will require special accolIunodations for this 
course, please inibrm me early in the semester. You may consult the Department of Disability 
Services at http:iidisabililyservicesounc.edu. The department is located in SASB North 
Building, Suite 2126. They will coordinate necessary accommodations for exams and other in- 
class assignments. 

COURSE TEXTS AND 3IATERIALS: 
Required Texts - available at Student Stores 

Beverly Guy-Sheftall, Words of Fire: An Anthology of African-American Feminist Thought (WOF in 
syllabus). 

Stanlie M. James, Frances Smith Foster, and Beverly Guy-Sheftall, eds. Still Brave: The Evohttion of 
Black Women’s Studies (SB in syllabus) 

Electronic i ournals (ei ournal) and Electronic books (Ebook) - Several readings are found in electronic j ournals 

and electronic books that may be accessed via the online library catalog. 
Reserves (eres) - A number of readings will be placed on electronic and hardcopy reserve. You may access 
electronic reserve items through the UNC libraries website (http:iieres.lib.unc.edu). 
Blackboard (bbd) - Course materials ~vill also be posted on Blackboard (htt0:iiblackboard.unc.edu). 

2 



Research Guides - A Bibliography on Black American Feminisms is available through the University of 
California Santa Barbara Library Catalog: http:iiv~7.1ibralw.ucsb.eduisubiectsiblackfeminism 

ASSESSMENT: 
Preparation, Attendance, and Participation 
Group presentation and bibliography 
Writing Assignments 

2 Film Reviews (3 pages) 
2 Reading Response Papers 
Final Paper 

10% 
10% 

20% 
35% 
25% 

ASSESSMENT SCALE: 
90-100 points = Exemplary = A (90-93 A-; 94-100 A) 
80-89 points = Very Good = B (80-83 B-; 84-86 B; 87-89 B+) 
74-49 points = Satisfactory = C (74-76 C; 77-79 C+) 
69-73 points = Needs Improvement = C- 
60-68 points = Needs Considerable Improvement = D 

59 and below = F 

DEADLINES: 
Response Papers 
Review of For Colored Girls 
Final paper 

February 7, 21 

March 20 
April 28 

Course Topics and Required Readings 
(Reading responses are due on dates marked with *) 

Week 1 
Conceptualizing Black Feminism and Black Women’s Studies 

January 10 Course introduction and overview 
January 12 
¯ Guy-Sheftall, Introduction to Words" of Fire (WOF) 

¯ Collins, "The Social Construction of Black Feminist Thought" in WOF 
¯ Hull and Smith, "Introduction: The Politics &Black Women’s Studies" (bbd) 

Week 2 
Black Women and U.S. Slavery: Revisionist Perspectives 

January 17 
. Jones, "My Mother Was Much of a Woman: Slavery" (bbd) 

Jacobs, "The Trials of Girlhood" and "The Jealous Mistress" in h~cidents in the Life of a Slave Girl (Read 
Harvard University Press 2000 edition as ebook in online library catalog; search by book title) 

January 19 
. Angela Davis, "Reflections on the Black Woman’s Role in the Community of Slaves" in WOF 

o Adrienne Davis, "’Don’t Let Nobody Bother Yo’ Principle’: The Sexual Economy of American Slavery" in 
SB 



Week 3 
19th century Black Women Leaders 

January 24 
Read al~l selections by Maria Miller Stewart, Sojourner Truth, Frances Ellen Watkins Harper and Anna Julia 

Cooper in WOF 
Tate, "Political Consciousness and Resistance among Black Antebellum Women," Women & Politics vol 

13, no 1, 1993 (ej ournal) 
January 26 
¯ Wells-Barnett, "Lynch Law in America" by Ida Wells-Barnett in WOF 
¯ Giddings, "To Sell My Life as Dearly as Possible": Ida B. Wells and the First Antilynching Campaign (bbd) 

Film: A Passion for Justice (1989) 

Week 4 
The Black Women’s Club Movement and Woman Suffrage 

January 31 
¯ Terrell, "The Progress of Colored Women" in WOF 
¯ Giddings, "To Be a Woman, Sublime": The Ideas of the National Black Women’s Club Movement (to 1917) 

(bbd) 
Film: Mary A1cLeod Bethune : Champion for Education 

February 2 
¯ Giddings, "The Quest for Woman Suffrage" (bbd) 
¯ Dunbar-Nelson, "The Negro Woman and the Ballot" in 

Week 5 
Conceptualizing the Intersection of Gender, Race, and Class 

*February 7 
Jones, "An End to the Neglect of the Problems of the Negro Woman!" in WOF 
Beale, "Double Jeopardy: To Be Black and Female" in WOF 

February 9 
¯ King, "Multiple Jeopardy, Multiple Consciousness: The Context of a Black Feminist Ideology" in WOF 
¯ Lorde, "Age, Race, Class, and Sex: Women Redefining Difference" in WOF 
¯ Crenshaw, "Mapping the Margins: Intersectionality, Identity Politics, and Violence against Women of 

Color" (bbd) 

Week 6 
Black Feminism and Womanism in the United States: 1960s to the present 

February 14 
¯ The Combahee River Collective, "A Black Feminist Statement" in WOF 
¯ Smith, "Some Home Truths on the Contemporary Black Feminist Movement" in WOF 
¯ Wallace, "Anger in Isolation: A Black Feminist’s Search for Sisterhood" in WOF 
February 16 
¯ Lorde, "The Master’s Tools Will Never Dismantle the Master’s House" (eres) 
¯ hooks, "Black Women Shaping Feminist Theory" in WOF 
¯ Alexander-Floyd and Simien, "Revisiting ’What’s in a Name?’ Exploring the Contours of Africana 

Womanist Thought" in SB 

4 



Recommended: Coleman, "Must I Be a Womanist" in SB 

Week 7 
Black Women and Politics 

*February 21 

McClain et al., "Gender and Black Presidential Politics: From Chisholm to Moseley Braun," Journal of 
Women, Politics & Policy, v. 27, n. 1-2, 2005 (ejournal) 

o All, "Lenora Branch Fulani: Challenging the Rules of the Game" (eres) 

. Video: Lynch, Chisholm ’72 

February 23 

Gay and Tare, "Doubly Bound: The Impact of Gender and Race on the Politics of Black Women," Political 
P~ychology vol. 119, no.l, 1998 (ejournal) 

. Gordy, "The New Black Power" - Essence (bbd) 

Selections on Michelle Obama and the 2008 Presidential Campaign 

Week 8 
Stereotypes, the Body, and Self-Image 

February 28 
¯ Moynihan, "The Negro Family: A Case for National Action" (eres) 
¯ Mullings, "Images, Ideology, and Women of Color" (bbd) 
March 1 
¯ Hunter, "The Beauty Queue: Advantages of Light Skin" (bbd) 
¯ bell hooks, "Straightening Our Hair" (eres) 
¯ Alice Walker, "Oppressed Hair Puts a Ceiling on the Brain" (eres) 

Film: Black Women On: The Light, Dark Thang (1999) 

March 5-9 
SPRING BREAK- NO CLASS 

Week 9 
Sexuality and Reproductive Rights 

March 13 
¯ Omolade, "Hearts of Darkness" in I!VOF 
¯ Roberts, "The Dark Side of Birth Control" (eres) 
¯ Torgesen, "The Ultimate Betrayal: N.C. Eugenics Survivors Seek Justice" (bbd) 

March 15 
¯ Ross, "African-American Women and Abortion" (eres) 
¯ Chisholm, "Facing the Abortion Question" in WOF 

Film: Silent Choices (2007) 

Week 10 
For Colored Girls and HIV/AIDS 

March 20 - Shange, For colored girls who have considered suicide/when the rainbow is enuf" a choreopoem 

[read electronic version in library catalog. Click on "Act" to read play~] 

Video: For Colored Girls (11983) 



March 22 
¯ Hammonds, "AIDS the Secret, Silent, Suffering Shame" in SB 
¯ Black AIDS Institute, "Left Behind" (2008 Report), (www.blackaids.org) 
¯ Recommended: Hammonds, "Missing Persons: African American Women, AIDS 

and the Histor?- of Disease" in 

Week 11 
Black Families and Welfare Policy 

March 27 
¯ For Colored Girls Film Review is due 
¯ Jarret, "Living Poor: Family Life among Single Parent, African American Women" (eres) 
¯ Mullings, "Households Headed by Women: The Politics of Race, Class, and Gender" (bbd) 

Video: Babyland (20/20) 

March 29 
Choose One of the Following: 
¯ Burnham, "Racism in U.S. Welfare Policy - A Human Rights Issue" (eres) 
¯ Roberts, "Welfare’s Ban on Poor Motherhood" (bbd) 

Week 12 
Rape, Interpersonal Violence, and State Violence 

April 3 
¯ Simmons, "The War Against Black Women and the Making of N!!" (eres) 
¯ White, "Talking Black, Talking Feminist" (eres) 

Film: Simmons, Not. (2006) 
April 5 

Josephson, "The Intersectionality of Domestic Violence and Welfare in the Lives of Poor Women" (eres) 

~, Incite-Critical Resistance Statement (eres) 
Sudbury, "Ceiling Black Bodies: Black Women in the Global Prison Industrial Complex" (bbd) 

Online: Scan website for Incite: Women of Color against Violence 

Week 13 
Gender in African American Communities 

April 10 Cole and Guy-Sheftall, Gender Talk - Introduction and Chapter 2 (ebook) 

April 12 
¯ Painter, "Hill, Thomas and the Use of Racial Stereotype" (bbd) 
¯ Giddings, "The Last Taboo" in SB 
¯ "African American Women in Defense of Ourselves" in SB 
¯ Recommended: Mitchell, "Anita Hill’s Afterlife" (eres) 
Video: Frontline Clarence Thomas and Anita Hill 

Week 14 
Gender, Sexuality, and Hip-Hop Cultnre 

April 17 - Final Deadline for Independent Film Review 
¯ Gender Talk - Chapter 3 (ebook) 
¯ Mission Statement, Black Men for the Eradication of Sexism in SB 



Clarke, "The Failure to Transform: Homophobia in the Black Community" (eres) 

Film: Nirit, Say My Name (2009) 

April 19 

Ransby and Matthews, "Black Popular Culture and the Transcendence of Patriarchal Illusions" in WOF 

Bailey, "Students at Spelman College Protest Nelly’s Video ’Tip Drill’" (bbd) 

Gender Talk - Chapter 7 (ebook) 

Bring lyrics to 2 rap/hip-hop songs to class 

Week 15 
Future Possibilities 

April 24 
¯ Gender Talk "Where Do We Go From Here?" (ebook) 
¯ Wall, "On Dolls, Presidents, and Little Black Girls" in SB 



FFom: 

Sent: 

To: 

Subject: 

Attach: 

Hoist, Laurie C <holst@email.tmc.edu~ 

Tuesday, Janua~ 10, 2012 9:04 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Fall 2011 FYS Course Evaluations 

11-12 fall evaluation report.doc; 11-12 fail combined evaluation data.pdf; AFRI 050 001 Selassie Fall 2011 .pdf 

Dear Chairs of Departments that offered a First Year Seminar (FYS) in fall 2011: 

I am confident that the FYS Program’s coordinated administration of course evaluations was very successful. As you will see in the attached report, 11 FYS had 100% 

response rates, 21 over 80%, 30 over 60%, and 4 between 50% and 59%. This was our best response rate in several years, and it clearly indicates that blocking off 

class time and asking students to bring their laptop to class can make the electronic evaluation process very effective. 

We now have evaluation questions that address the most relevant aspects of FYS. And, by using the same form for all of our FYS, we also have a broad normative 

basis to help us interpret the feedback. I have attached the combined rating responses of the 1,161 students who submitted evaluation forms, and the individual 

reports for each of your faculty who taught a FYS. If the evaluation of any FYS suggests notable room for improvement and you need help with this, please contact 

me or Todd Zakrajsek, Executive Director of the Center for Faculty Excellence. 

Thank you for your support and commitment to the FYS Program, and particularly for your ongoing efforts to help us keep the FYS Program excellent. 

Sincerely, 

Steve Reznick, 

Professor, Department of Psychology 

Associate Dean for First Year Seminars and Academic Experiences 

HHMI Science Seminar Coordinator 

cc: 

Bobbi Owen, Senior Associate Dean, Undergraduate Education 

Todd Zakrajsek, Executive Director, Center for Faculty Excellence 

Lynn Williford, Associate Provost for Institutional Research and Assessment 



Dear FYS Instructors, 

Thank you for helping us develop a standard course evaluation form for our F¥S Program and for encouraging your 

students to complete the form. One advantage is that we now have evaluation questions that address the most 

relevant aspects of FYS. And, by using the same form for all of our FYS, we also have a broad normative basis to help us 

interpret our feedback. I assume that you have received your F¥S Fall 2011 Evaluation Report from the Office of 

Institutional Research. Here is some additional information to help you make optimal use of your data. 

1. Participation Rate 

Congratulations to Jane Danielewicz, Neel Ahuja, Daniel Anderson, Jay Smith, Christopher Martens, Mark Katz, Mai 

Nguyen, Thomas Lester, Michele Hoyman, Jeff Spinner-Haley, and Darcy Lear for setting the Gold Standard: they had 

100% response rates! For the other 54 FYS, 12 had response rates over 90%, 9 over 80%, 19 over 70%, 11 over 60%, and 

4 between 50% and 59%. This was our best response rate in several years, and it clearly indicates that blocking off class 

time and asking students to bring their laptop to class can make the electronic evaluation process very effective. 

2. Overall Assessment 
I’ve attached a document that contains the combined rating responses of the 1,161 students who submitted evaluation 

forms. Our Overall Assessment scores were very impressive with a strong consensus of "Agree" or "Strongly Agree" that 

our fall 2011 FYS were excellent and students learned a lot. Scores were a bit higher for instructor effectiveness and a 

bit lower for students recommending their FYS to their friends. 

3. Prerequisite 

One of the most challenging aspects of teaching a FYS is to cover an advanced topic without requiring a prerequisite, and 

17% of our students had some concern about this. If your FYS evoked concern, please consider possible modifications in 

your course materials and/or in your course description. A course description that describes the topic and also provides 

a clear view of what students will be doing enhances the probability that the students who enroll will be well prepared. 

4. The Instructor 
Responses were notably positive, with highest scores for instructors who showed enthusiasm for teaching, treated all 

students with respect, and interacted positively. Lower scores emerged regarding clear communication of what was 

expected, efficient use of class time, providing helpful, timely feedback, and expressing ideas clearly. Our students are 

very impressed with us, but some of us could focus a bit more on our syllabus, our plans, and our communication. 

5. This FYS 
Responses were most positive regarding the student’s deep understanding, challenge to think deeply, and 

encouragement in critical thinking. Homework assignments, in-class activities, and workload evoked somewhat less 

enthusiasm, suggesting that we could aim for better communication to help our students understand our strategies for 

enhancing their academic experience. Working with classmates and establishing social relations were rated positively, 

but could be stronger in many FYS. Please keep in mind that FYS Course Enhancement Funds can be used for activities 

that will enhance social connections among you and your students. 

6. Comments 

The comment sections evoked a few barbs, but mostly positive praise for instructors and some specific constructive 

ideas about improving some FYS. 

If you have any questions about how to interpret responses and use them constructively, please contact me or Todd 

Zakrajsek, Executive Director of the Center for Faculty Excellence. I am also eager to hear your suggestions for further 

improvements in our F¥S Course Evaluation form. Please send your suggestions directly to me (rather than via "reply to 

all"), and I will notify you and the spring 2012 FYS instructors if we have any topics for discussion. 

Thank you for your participation in the FYS Program and particularly for your ongoing efforts to help us keep the FYS 

Program excellent. I hope that you make good use of your feedback and that you teach another excellent FYS soon. 



Sincerely, 

Steve Reznick, 
Professor, Department of Psychology 

Associate Dean for First Year Seminars and Academic Experiences 

HHMI Science Seminar Coordinator 

CC: 

Bobbi Owen, Senior Associate Dean, Undergraduate Education 

Todd Zakrajsek, Executive Director, Center for Faculty Excellence 

Lynn Williford, Associate Provost for Institutional Research and Assessment 



Total FYS 

Fall 2011 

Evaluations Sent: 1,441 

Responses Received: 1,161 

Response Rate: 80.6% 

Overall Assessment N/A 

1 This FYS was excellent. 2 

2 learned a lot from this course. 1 

3 The instructor was an effective teacher. 1 

The instructor was one of the best I have 

4 had at UNC, fully deserving of a teaching 4 

award. 

5 would recommend this FYS to my friends. 2 

Strongly                 Neither                Strongly 
Disagree                 Agree 

Disagree              Disagree Nor               Agree 
(2)               (4) 

(1) Agree (3) (5) 

26 83 163 448 438 

11 54 131 484 480 

19 38 111 396 595 

42 

47 

97 

130 

237 

130 

324 

356 

457 

495 

Responses Mean Median 

1160 4.0268 

1161 4.1793 

1160 4.3028 

1161    3.9136 

1160 3.9689 

4 

4 

5 

An important goal in each FYS is to explore an 

advanced topic without requiring a No (1) 

prerequisite skill or course. 
IWas this FYS effective without a I I 

1 33 
prerequisite? 

Some- 
Yes (3) Responses 

what (2) 

165 960 1158 

Mean 

2.8 

Median 

The instructor: N/A 

Strongly                 Neither 
Disagree 

Disagree              Disagree Nor 
(2) 

(1) Agree (3) 

clearly communicated what was expected 
1                                               2       18 

of me in this class. 
2 used class time efficiently. 2 6 

3 evaluated my work fairly. 9 10 
arovided me with helpful, timely feedback 

4                                               6       10 
on my performance. 
was available for individual help if I needed 

5                                               35       2 
it. 

6 expressed ideas clearly. 1 9 
used relevant examples to explain or 

7                                5     4 
demonstrate concepts. 

8 handled questions well. 2 10 
effectively encouraged students to 

9                                1     4 
participate in class. 

10 showed enthusiasm for teaching this class. 1 0 

11 treated all students with respect. 1 0 

recognized and was sensitive to individual 
12 17 

differences in the abilities of students. 

interacted positively with first-year 

students. 
13 

84 

73 

39 

56 

19 

73 

22 

40 

41 

io 

15 

44 

118 

121 

110 

143 

92 

124 

84 

86 

109 

23 

39 

129 

46 

Agree 

(4) 

515 

515 
491 

468 

449 

462 

449 

454 

398 

292 

317 

391 

346 

Strongly 

Agree 

417 

437 

495 

469 

557 

484 

589 

561 

599 

828 

781 

567 

751 

Responses Mean Median 

1154 4.07 4 

1154 4.13 4 

1154 4,24 4 

1152 4.16 4 

1154 4,38 4 

1153 4.16 4 

1153 4.39 5 

1153 4.32 4 

1152 4.34 5 

1154 4.68     5 

1153 4.62     5 

11S3     4.29     4 

11S4     4.$9 
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Strongly 

This FYS: N/A Disagree 

(1) 

included well planned, effective in-class 
1                                               14      14 

activities. 

challenged me to think deeply about the 
2                                1     7 

subject matter. 

encouraged me to work with my classmates 
3                               5     6 

and learn from them, 

~romoted my critical thinking about issues 
4                                2     5 

raised in the course. 

had homework assignments that were 
5                                              47      26 

helpful. 

contained a workload that was 
6                                               3       18 

appropriately challenging. 

included helpful materials for reading, 
7                                               12       5 

viewing, and/or listening to. 

helped me become aware of current issues 
8                                              35       6 

in this field. 

led me to a deeper understanding of the 
9                               1     8 

subject matter taught in this FYS. 

taught me academic skills that I will use in 
i0 5 15 

other courses. 

improved my ability to express myself and 
11                                              8       12 

contribute effectively to discussions. 

allowed me to experience the excitement 
12                                             13      16 

of creative accomplishment. 

allowed me to work with my instructor and 

13 classmates in a shared intellectual 5 9 

adventure. 

encouraged me to establish social 
14 3 12 

relationships with my classmates. 

Disagree 

(2) 

103 

42 

69 

21 

104 

66 

37 

35 

18 

9O 

7O 

95 

45 

77 

Neither 

Disagree Nor 

Agree (3) 

172 

91 

121 

89 

241 

137 

92 

103 

49 

178 

180 

205 

128 

167 

Agree 

(4) 

494 

445 

443 

464 

423 

545 

506 

438 

434 

445 

440 

402 

475 

449 

Strongly 

Agree 

(s) 

349 

558 

503 

564 

3O6 

377 

494 

530 

635 

414 

435 

415 

485 

439 

Responses 

1146 

1144 

1147 

1145 

1147 

1146 

1146 

1147 

1145 

1147 

1145 

1146 

1147 

1147 

Mean 

3.94 

4.32 

4.20 

4.37 

3.80 

4.05 

4.28 

4.30 

4.46 

4.01 

4.07 

3.98 

4.21 

4.07 

Median 

4 

4 

4 

4 

4 

4 

4 

4 

5 

4 

4 

4 

4 

4 

What grade do you expect to receive in your 

FYS? 
A 433 38% 

A- 379 33% 

B+ 171 15% 

B 108 9% 

B- 32 3% 

C+ 10 1% 

C 6 1% 

C- 4 0% 

D+ 1 0% 

D 2 0% 

F 0 0% 

Total I 1,1461 100% 
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AFRI 416, SPRING 2012 
HUMAN RIGHTS AND SOCIAL JUSTICE MOVEMENTS IN AFRICA 
9o30am-10.45am, T&R 

Instructor: 
Office Hours: 
Email: 

Dr. Eunice Sahle 
T&R: 11.00am-12.00pm, Battle Hall 101 
Eunice@email.unc.edu 

DESCRIPTION 

On December 10, 1948 the world saw the emergence of the Universal Declaration of Human 
Rights (UDHR). The Declaration was the result of centuries of intellectual debates, social 
movements’ struggles and approaches to the question of human rights by a range of state forms. 
hnportant as the 1948 UDHR is, its emergence did not make the end of debates and human rights 
struggles. In fact, the 1950s and 1960s saw intense human rights debates involving state and non- 
state actors which lead to the crafting of two international human rights covenants that will study 
closely in this seminar. Since 1966s iLike elsewhere in the world, issues pertaining to human 
rights cominue to animate intellectual, public policy debates and social movements’ projects in 
contemporary" Africa. Consequently in this upper level seminar we will examine major 
intellectual debates pertaining to conceptualization and practices of human rights. We will aim to 
gain a deeper and nuanced understanding of the historical roots of human rights ideas; from the 
ideas concerned with natural law, the emergence of individual conceptualization of human rights, 
international law and the post-1948 developments in human rights, and the linking of human 
rights and justice. Further, drawing on philosophical insights from leading human rights and 
justice scholars such as Makau Mutua, Jack Donnelly, Onora O’Neil, Thomas Pogge, and others 
we will explore key issues socio-political issues through human rights and justice frameworks. 
Further, we engage with contemporary’ scholarly debates concerned with the question of agents of 
rights-based justice with a primary focus on major institutions primarily states, institutions of 
global governance, multinational corporations and social movements in the context of various 
parts of Africa. 

LEARNING OBJECTIVES: 

After successful completing this seminar students will be able: 

Discuss key philosophical, political and economic developments that led to the 
globalization of human rights from the 17th century" to emergence of the 1966 Human 
Rights Covenants. 
Articulate diverse philosophical approaches to human rights and justice. 
Critically and anab¢ical discuss issues underpinning scholarly debates focusing on the 
theme of agents of such justice with a focus on institutions - states, institutions of global 
governance and multinational corporations. 
Discuss the role of social movements, states and communities in the struggle for human 
rights and justice in Africa with a geographical focus of East and South Africa. 
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PART 5: HUMAN RIGHTS, JUSTICE AND THE ENVIRONMENT 

SEMINAR’S POLICIES 

1: UNC’S HONOR CODE 

The Honor Code is in effect in Afri416. 
PLEDGE: 7he Instrument of Student Judicial Governance requires that you 
sign a pledge on all written work. ("On my honor, I have neither given nor 
received unauthorized aid on this assignment.") This includes all assignments. 

2: Attendance and absence: Class attendance is mandatory in this class. A student will 3 
unexcused absences will have 5 points subtracted from his or her grade. 

3. Make-rip exams: Only student missing class because of prior University authorized 
commitments (scholarly conference, sports), religious holiday, and documented health 
emergence should see me at least a week in advance. 

4: Response papers: 
There are due 2 hours before class. Late responses papers will not be accepted. 

5: Technology in the classroom: Use of smart phones, pagers, tabletsiiPads is not 
allowed during class time. Laptop for taking class notes will only be allowed with the 

authorization of the instructor. 

5: Email policy: Unless there are unforeseen circumstances, I will respond to emails 
pertaining to Affi416 on Tuesdays, Wednesdays and Thursdays. 

COURSE SCHEDULE 

Please note that this schedule is subject to change as the course evolves. Thus, you should 
check Blackboard (’Announcements’) and any email that I send for any changes to the 
schedule. Please note that any change to the schedule will be announced a week in 
advance. 

REQUIREMIENTS 

Participation 15 % 
Exam 1:Jan.30 15% 

The textbooks are available at Student Stores. All other readings will be posted to Blackboard or 
E-iReserve. 

COURSE REQUIREMENTS 
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Jan. 31 Exam 1 (Weeks 1-3) 
Feb. 16: Exam 2 (Weeks 4-6) 
Group presentation 
Attendance and class participation 
5 response research papers 
Final exam (Weeks 

15% 
15% 
15% 
10% 
15% 
30% 

Grade breakdown 

100-93 A 79-77 C+ 

92-90 A- 76-73 C 

89-87 B+ 72-70 C- 

86-83 B 69-67 D+ 

82-80 B- 66-60 D 

59-0 F 

UNC’s Honor Code 

The University of North Caro#na at Chapel Hill has" had a student-administered honor 

system and judicial system for over l OO years. The system is the responsibifity of students 
and is regulated and governed by them, but faculty share the responsibifity. If you have 

questions about your re~sponsibi#ty under the honor code, please bring them to your 

instructor or consult with the office of the Dean of Students or the Instrument of Student 
Judicial Governance. This document, adopted by the Chancellor, the Faculty Council, 
and the Student Congress, contains aH po#cies and procedures pertaining to the student 
honor system, gour full participation and observance of the honor code is expected 

Plagiarism: Please review the following website for insights on this important 
matter: UNC Libraries’ tutorials page. Further, make use &the Writing Center’s 
resources for assistance with all your assignments. 

PLEDGE: The Instrument of Student Judicial Governance requires that you sign a 
pledge on all your work for this seminar. ("On my honor, I have neither given nor 
received unauthorized aid on this assignment."). 

For further information on UNC’s Honor Code, please review the following 
webpage:http:iihonor.unc.eduiindex.php?option=com_content&view=article&id=106:ho 
norsyllabus&catid=43: facultycontent&Itemid= 148 

SEMINAR: FORMAT AND COMMENTS ON PARTICIPATION 
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This is an upper level undergraduate and graduate seminar that requires extensive engagement 
with the requirement material. As such, the seminar is discussion based. I will lead the discussion 
throughout the term by providing opening remarks in each class and then the reminder of the time 
will be devoted to a critical and anab¢ical interrogation of issues generated in the required 
material. 

Participation is a core component of upper undergraduate and graduate level courses. Thus, in 
depth and consistent contributions to class discussion is crucial to your success in the seminar. 
Please note that beyond being a grade requirement, participation will encourage interesting 
debates in our class. Overall, participation fosters the sharing of diverse ideas and critical 
interrogation of the ethical and analytical issues embodied in the material we will be covering 
throughout the term. Such an approach is helpful in expanding our understanding of the core 
themes of our seminar. At any rate, to get full credit for participation you must attend 
class, and be prepared to discuss the required material. 

Required books: 

Steven L. Robins. 2008, From revohaion to rights" in South A~ica : Social movements, 

NGOs & popular po#tics after apartheid (Woodbridge [England]: James Currey, 2008). 

Makau Mutua, Human Rights NGOs in East Africa: Political and Normative Tensions 
(Philadelphia: University of Pennsylvania Press, 2009). 
[Available as an e-book, UNC-libraries], Stephen A. James, Universal Human Rights: 

Origins and Development (New York: LFB Scholarly Pub., 2007). 

PART 1: INTRODUCTION TO THE EMERGENCE AND RISE OF INTERNATIONAL 
HUMAN RIGHTS PHILOSOPHY: EARLIER DEBATES TO THE 1966 HUMAN 

RIGHTS COVENANTS 

Week 1: Introduction and origins of human rights 
Jan. 10 
*Introduction and discussion of the seminar’s objectives, schedule and requirements. 

Jan. 12: Reading 
Micheline R. Ishay, Chapter 1 

Week 2: Globalization of world economy, Enlightenment and human rights up 1939 
Jan. 17: Readings 

Micheline R. Ishay, Chapter 2 
Stephen A. James, Chapter 1 - "Universal Human Rights: From the earliest days to 1939" 

Jan. 19: Film: This Magnificent AJHcan Cake 

Week 3: Human rights and the U.N. Universal Declaration of Human Rights 
Jan. 24: Readings: 
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Stephen A. James, Chapter 2 - "World War Ill and its Aftermath" 

Stephen A. James, Chapter 3 - "The U.N. Charter and the Universal Declaration of Human 
Rights" 

Jan. 26: Readings 
Jack Donnelly, Jack Donnelly, Jack Donnelly, Chapter 2 - "The Universal declaration Model", 
in Jack Donnelly, Universal human rights’ in theory and practice (Ithaca: University Press, 2003). 
Stephen Jmnes, Chapter 4 - "The 1966 Covenants" 

PART II: EXAM 1 AND CONTEMPORARY DEBATES ON HUMAN AND JUSTICE 

Weeks 4 and 5: Exam 1,human rights and justice: cosmopolitan and nationalist debates 

***Jan. 31: Exam 1 (weeks 1-3 15%)*** 

Feb. 2: Readings 
Thomas Pogge, Chapter 5 - "The Bounds of Nationalism" in World Poverly and Human Rights’ 
(2nd edition), (Cambridge, UK, Malden, MA USA: Polity Press, 2008). 
Florian Wettstein ’Globalizing Justice: exploring the Philosophical and Political Bounds of 
Justice’, pp. 72-100 (ebook-UNC libraries) 

Feb. 7: Readings 
David Miller, ’The Limits of Cosmopolitan Justice’, in David R Mapel and Terry Nardin (ed), 
International Society: Divided verse Ethical Perspectives (Princeton, NJ: iPrinceton University 
Press, 1998). 
Amartya Sen, "Open and Closed Impartiality", in Andre~v Kuper, Global Responsibilities: Who 
Must Deliver on Human Rights? (New York and London: Routledge, 2005). 

Feb. 9: Readings 
Florian Wettstein, ’Defining Justice: A Rights-Based Perspective on Egalitarian Justice’, pp.44- 
72 (ebook-UNC libraries) 

Week 6: Human rights, justice, universalism and cultural relativist debates 

Feb. 14: Readings 
Charles Taylor "Conditions of an unforced consensus on human rights" in Obrad Savic (ed), The 
Politics of Human Rights (London: Verso, 1999) 
Rhoda Howard, "Group versus Particular Identity in the African Debate on Human Rights, in 
Abdullahi Abdullahi A. An-Naim and Francis M. Deng (eds), Human Rights in AJHca: (>oss- 
Cultural Perspectives,, Human Rights’ in AJHca: Cross-Cultural Perspectives 
Abdullahi A. An-Naim and Francis M. Deng (eds), "Problems of Universal Cultural Legitimacy 
for Human Rights", in Abdullahi A. An-Naim and Francis M. Deng, Human Rights’ in AJHca: 
Cross-Cultural Perspectives 

***Feb. 16: Exam 2 (week 4-6)*** 
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Week 7 and 8: Debatin~ human rights obligations, responsibilities and a~ents of rights and 
iustice 

Feb. 21: Readings 

David Miller, David Miller, "Distributing Responsibilities", in Andrew Kuper, Global 

Responsibilities: Who YkIust Deliver on Human Rights? (New York and London: Routledge, 

2005). 
Florian Wettstein "Obligations of Justice", pp. 115-144 (ebook-UNC libraries) 

Feb. 23: Readinsg 

Onora O’Neill, "Agents of Justice", in Andrew Kuper, Global Responsibilities: Who Must 

Deliver on Human Rights? (New York and London: Routledge, 2005). 

Florian Wettstein, "Agents of Global Justice" pp. 145-164 

Feb. 27 and March l: Readings (Agents of rights and justice: States and institutions of global 

governance) 

Ngaire Woods, "Held to Account: Governance in the World Economy", in Global 

Responsibilities: Who Must Deliver on Human Rights? (New York and London: Routledge, 

2005). 
Jack Donnelly, "Equal Concern and Respect", in Jack Donnelly, Universal human rights’ in 

theory and practice (Ithaca: University Press, 2003). 

Karuti Kanyinga, "Contradictions in Neoliberalism: Donors, Human Rights NGos, and 

Governance in Kenya" in Makau Mutua (textbook). 

Thomas Pogge, Politics as Usual, pp. 13-25 

Week 9: Sprin~ Break: No classes 

PART 3: HUMAN RIGHTS AND JUSTICES IN CONTEMPORARY AFRICA: 
SELECTED THEMES 

Week 10: Human rights, iustice and obligations: Development and the question of poverty 

March 13: Readings 

Thomas Pogge, "The First UN Millennium Development Goal: A Cause for Celebration?", in 

Thomas Pogge, Politics as Usual (Cambridge, UK, Malden, MA USA: Polity Press, 2010). 
Andrew Kuper, "Global Poverty Relief: More than Charity", in Andrew Kuper, Global 

Responsibilities: ~4q~o Must De#ver on Human Rights’? (New York and London: Roufledge, 

2005). 
Florian Wettstein, "Global Justice as Human Development", pp. 100-114 
Greg Ruiters, "Poverty research, oppression and ’Free Basic Water’, in Brij Maharaj, Ashwin 

Desai & Patrick Bond, Zuma’s Own Goal: Losing South Africa’s War on Poverty’ (Trenton, NJ: 

Africa World Press, Inc, 2011) 

Film: Black Gold 

***March 15: GUEST LECTURER: DEAN AND PROFESSOR MAKAU MUTUA*** 
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***Human Rights iPublic lecture (in the evening (mandatory) BY Dean iMutua: Time and 
location TBA*** 

Week 11: Conflict, human rights, transnational iustice (case study - Rwanda) 
March 20: Readings: 

Phil Clark, "Establishing a conceptual Framework: Six Key Transitional Justice 
Themes", in Clark P, Kaufman Z D. 2008. After genocide : Transitional justice, post- 
conflict reconstruction and reconciliation in Rwanda and beyond. London: C. Hurst. 

Victor Peskin, "Victor’s Justice Revisited: Rwandan Patriotic Front Crimes and the 
Prosecutorial Endgame at the ICTR", in Straus S, Waldorf L. 2011. Remaking Rwanda: 

State building and human rights after mass violence. Madi son: University of Wisconsin 
Press. 
Dob Webster, "The Uneasy Relationship between the ICTR and Gacaca", Straus S, 
Waldorf L. 2011. Remaking Rwanda : State building and human rights after mass 
violence. Madison: University of Wisconsin Press. 

March 22: Readings 

Jean Baptiste Kayigamba, ~’Without Justice, No Reconciliation: A Survivor’s Experience", in 
Clark P, Kaufman Z D. 2008. After genocide: Transitional justice, post-conflict 
reconstruction and reconciliation in Rwanda and beyond. London: C. Hurst. 
Phil Clark, "The Rules (and Politics) of Engagement: The Gacaca Courts and Post- 
Genocide Justice, Healing and Reconciliation in Rwanda", in Clark P, Kaufman ZD. 
2008. After genocide : Transitional justice, post-conflict reconstruction and reconciliation 
in Rwanda and beyond. London: C. Hurst. 
Max Retting, "The Sovu Trials: The Impact of Genocide Justice on One Community", 
Remaking tN, anda: State building and human rights after mass violence. Madison: 
University of Wisconsin Press. 

PART 4: SOCIAL MOVEMENTS, COMMUNITIES, AND STATES: ST CASE 

STUDIES (EAST AFRICA AND SOUTH AFRICA) 

Week 12: Social movements, human rights and justice 

March 27: Readings (South Africa) 
Richard Ballard, Adam Habib, Imraan Valodia and Elke 
Apartheid Movements", in 
*** Additional readings: TBA*** 

Zuem, "Introduction: From Anti- 

March 29: Readings (East Africa) 
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Makau Mutua, "Human Rights NGOs in East Africa: Defining the Challenges" 
(textbook) 
Betty K. Murungi "To Whom, for What, and About What? The Legitimacy of Human 
Rights NGOs in Kenya" (textbook) 

Week 13: Groups 1 & 2: Presentations 

April 3: Group 1: NGOS, Land rights-based justice, and indigenous identities (South Africa) 
Readings: 

Steven Robins, "Activist Mediations of ’Rights’ & Indigenous Identity: Land Struggles, NGOs * 

Indigenous Rights in Namaqualand" (textbook) 
Stephen Greenberg, "The Landless People’s Movement and the Failure of Post-Apartheid Land 

Reform", in (voices of Protest) 
Steven Robins, "Citizens & Bushmen’" The Ckhomani San, NGos, & the Making of a New 

Social movement 

Group 2: Conflict and indigenous peoples’ land rights struggles (East Africa) 

Albert Kwokwo Barume, ’The Term ’indigenous"- An iEvolving Concept" 
Albert Kwokwo Barume, ’Indigenous Peoples’ Land Claims in Kenya", 
Albert Kwokwo Barume, "Indigenous People’s Land Claims in Tanzania" 
*** Additional readings: TBA*** 

Week 14: Groups 3 and 4: PRESENTATIONS 

April 10: Group #3 Human rights and justice: Gender equality in East Africa and beyond 

Sylvia Tamale, "Law, Sexuality, and Politics in Uganda: Challenges for Women’s Human 
Rights                          NGOs"                          (textbook) 
Willy Mutunga, ’Feminist Masculinity: Advocacy for Gender Equality and Equity" 
Jacinta K. Muteshi "Women’s Advocacy: Engendering and Reconstituting the Kenyan 
State" 
Muthoni Wanyeki, "The African Women’s Development and Communication Network: 
Pan-African Organizing in Human Rights" (textbook-Makau) 

April 12: Urban social movements and rights to the city: (South Africa) 
Patrick Bond: "Johannesburg’s Resurgent Social Movements" 
***Additional readings: TBA*** 

Week 15: Groups 5 and 6: PRESENTATIONS 

April 17: Group 5: Agents of human rights and justice: State and Civil society (local 
and transnational) in East Africa 
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Livingstone Sewanyana, "State and Civil Society Relations: Constructing Human Rights 
Groups for Social Change" (textbook-Makau) 
--Livingstone Sewanyana 
J. Wanjiku Miano, "Governance and Democracy in Kenya: Challenges for Human 
Rights NGOs" (textbook-Makau) 
Dani W. Nabudere, "Social Transformation in Uganda: A Study of Grassroots NGOs" 

(textbook-Makau) 

Margaret A. Burnham, "The Death Penalty in East Africa: Law and Transnational 
Advocacy" (textbook-Makau) 

April 19: Group 6: Social movements, new modes of citizenship and identities: 
(South Africa) 

Steven Friedman and Shauna Mottiar, "Seeking the High Ground: The Treatment Action 

Campaign and the Politics of Morality", in (voices of protest" 

Steven Robins, "Aids, Science & the Making of a Social Movement: AIDS Activism & 
Biomedical Citizenship in South Africa" (textbook - Robins) 

Steven iRobins, "Rights Passages from ’Near iDeath’ to ’New Life’: AIDS Activism and New 

HIV 
Steven Robins, "Sexual iRights & Sexual Cultures" (textbook - Robins). 

Week 16: Revisitin~ seminar’s core debates and final exam discussion 

April 24: In-class debate (seminar’s core debates) and final exam discussion 

***FINAL EXAM* * *-DURING THE EXAM PERIOD*** 
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To: 
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Rucker, Walter C <wmcke@email.unc.edu> 

Tuesday, Janua~ 10, 2012 9:29 AM 

Janken, Kenneth R <krjanken@emaJl.unc.edu>; Sahle, Eunice N <eunice@email.unc.edu~> 

FW: Re~nding Syllabus w/Tech Policy added 

AFAM340SyllSpr12.doc; ATF00001 .htm 

Ch~,p~4 thlk NC 

Joseph Jordan [maHto:j~ordan@emaH.unc.edu] 
Tuesday, Janua~ 10, 2012 9:10 AN 

Rucker, Walter C 
Subject= Resend~n~ Syllabus w¢Tech Policy added 



iDiaspora Art and Cultural iPolitics - AFAM 340- Spring 2012 

Syllabus 
Tues. -Thurs. 11:00 am -12:15 pm - 209 Stone Center 

Joseph Jordan, Instructor      Rm. 215 Stone Center 

(j fj ordan@email .unc.edu (919) 962-9001 
Office Hrs.: MiW 8-10:30a; Th 2-4 pm orby appt. 

************************************************************************ 

Course Description 
In this course we will examine the socio-political dimensions of African Diaspora art and culture. 

We will examine the development of various notions of ~diaspora’ within the context of Black 
cultural, social, and political movements. We will review and become familiar with key concepts 
in diaspora studies and explore important theoretical turns that have defined the contours of 

diaspora communities. We will further investigate the evolution of expressive culture(s) in the 

African diaspora in the Americas and the ways they reflect the core sensibilities of the various 

Black communities. 

Course Objectives 
The major objective of this course is to provide students with a broad theoretical and substantive 
review of the arts and culture(s) of the African diaspora in the Americas from an interdisciplinary 
perspective. Specifically students will: 

examine and understand the major conceptual and theoretical constructs that have influenced 
our analysis of culture, popular culture and African diaspora culture(s) in the Americas; 
examine and understand the interrelationships between politics, culture and art; and 
become familiar with key controversies, debates and competing ideas about African diaspora 
culture(s) and cultural politics. 

Course Requirements: 

Attendance - Participate actively in discussions and other learning activities that take place in 

the classroom. Students with excessive absences (more than 3) will not be able fulfill this 
requirement and risk failing the course. 

Read all materials assigned. Readings will serve as the basis for classroom discussions and 

are to be completed prior to the class date listed on the course outline. At times additional 
readings not currently listed in the syllabus may be assigned to help clarify classroom 

discussions. 

* All students are required to take the mid-term and final exam on the official date 
scheduled by the University. 

* Potential changes to topics and readings: Topics and reading assignments, and their orders 

on the syllabus could be changed, but not matters related to grading. Notice of such changes 

will be by announcement in class (or email notice) or by changes to this syllabus posted on 

the course website 

Criteria for Evaluation and Grading 
You will be assessed on (1) your level of preparation for daily discussions (2) the quality of your 

written work; and (3) daily participation in classroom discussiom debate and dialogue. 

During the term 4 in-class writing exercises will be given (includes the mid-term) along with a 

final exercise. Daily participation may also include periodic, unannounced in-class writing 



exercises keyed to on-going class discussions. During the term you also may attend up to 2 

approved/assigned events for extra credit (up to 5 pts. ca.). A One-page summary on each event is 
due within one week of your attendance at the approved program. 

Final grades are calculated using the following formula: h~-class writing exercises/Daily 
Participation/unannounced exercises - 50%; Mid-term - 25%; Final Exam - 25% 

Absolutely no make-up exams will be Riven without a valid excuse from the appropriate 
Universit~official or office. A missed assignment will be marked as a zero 

Grades are calculated as follows: 
A+ = 98-100 A = 92-97 

B = 82-87 B- =80-81 

C- = 70-71 D+ = 68-69 
F = 59 and below 

A- = 90-91 B+ = 88-89 

C+ = 78-79 C = 72-77 
D = 62-67 D- = 60-61 

~Accommodation of Disabilities Policy: 
Students who feel they may need accommodations based on the 
impact of a disability should contact the course instructor to discuss 
their needs. Students with documented disabilities should also contact 
the Department for Disability Services at 919-962-8300 in SASB North 
Building, Suite 2126 to coordinate necessary accommodations for exams 
and other in-class assignments. Visit the internet address of this office at 
disabilityservices.unc.edu for more information. 

Honor Code Statement : 
UNC-Chapel Hill’s student-administered honor system and judicial system is the responsibility of 

students and is regulated and governed by them, with the shared responsibility of faculty. For 

information about the Honor Code visit honor.unc.edu or consult with me or the office of the 
Dean of Students. Every UNC-Chapel Hill student is expected to fully participate and observe the 

honor code. 

Technology Policy 
Use of computers, ipads or other tablet devices, cell phones, etc., during class is not permitted 
unless they are an ada approved assistive device. 

Course Texts 
The text for the course is Race and Ethnicity in iLatin America (second edition) by Peter Wade 
(indicated as RELA in your readings). The text is available from the University Bookstore. 
Additional readings listed in the syllabus are all readily accessible through the University 
Libraries web-site under eResources (journals or books) and are assigned to augment textbook 
material. 
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Schedule of Course Content 

(1) Week 1 Jan. 10, 12 

Introduction to key concepts: Cultural Politics, African Diaspora; 
Authenticity, Creo#tO, appropriation, latinidade(s), Afro-latinidade(s), 

mestizaje, hypodescent, essentialism, transnationalism, Black aesthetic, 

diaspora aesthetic(s), subjectivity, etc., 

RELA - Introduction and Chapter 1 - The Meaning of ’Race’ and ’Ethnicity’ 

Cultural Politics and the State, Cultural Dynamics 1998 10:281 

Peter Van Der Veer 

Caroline B. Brettell. Introduction: Global Spaces/Local Places: Transnationalism, 

Diaspora, and the Meaning of Home. Identities: Global Studies in Culture and Power, 

Vol. 13. 327-334, 2006. 

Communication Technology and Cultural Politics, Jen Webb and Tony Schirato, 
Convergence 2006 12:255 (The online version of this article can be found 

http://con, sagepub, corn/content/12/3/255) 

*(Tues., Jan 13 - last day for late registration) 

(2) Week 2 Jan. 17, 19 

On Double Consciousness W.E.B. DuBois: (Posted In Sakai) 

The Negro-Art Hokum, George S. Schuyler --Nation 122 (June 16,1926): 662-3. 

The Negro Artist and the Racial Mountain. Langston Hughes. Nation; 6/23/1926, Vol. 

122 Issue 3181, p. 692-694. 

The black arts movement, excerpted from the LeRoi JonesiAmiri Baraka Reader [UNC 

electronic resource] 

The black arts movement - Larry Neal [UNC electronic resource] 
v. 12 no. 4:29-39 (1968) Full text available via the UNC-Chapel Hill Libraries 

*Film, Dutchman, LeRoi Jones (Amiri Baraka), director 

’19 January - In Class Exercise 1 

(3) Week 3 Jan. 24, 26 

The New Black Aesthetic. Trey Ellis Callaloo, No. 38 (Winter, 1989), pp. 233-243 
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Response to Trey Ellis’s: "The New Black Aesthetic". Eric Lott, Callaloo, No. 38 

(Winter, 1989), pp. 244-246 

"Ain’t Nothin’ Like the Real Thing, Baby": Trey Ellis’ Search for New Black Voices 
J. Martin Favor Callaloo, Vol. 16, No. 3 (Summer, 1993), pp. 694-705 

(4) Week 4 Jan. 31, Feb. 2 

The Ground On Which I Stand. August Wilson. American Theatre; Sep. 96, Vol. 13 

Issue 7, p. 14-21. 

Subsidized Separatism. Robert Brustein, American Theatre, 87503255, Oct. 96, Vol. 13, 
No.8 (Make sure you read August Wilson’s response in the same issue). 

Authenticity or the Lesson of Little Tree, Henry Louis Gates, New York Times Book 

Review, Nov. 24, 1991. P.1. 

Cultural Impersonators. New York Times Book Review, January 5, 1992., p. 4. 

(5) Week 5 Feb. 7, 9 

Institutions, inculcation, and black racial identity: pigmentocracy vs. the rule of 
hypodescent Richard T. Middleton IV. Social Identities. Vol. 14, No. 5, September 2008, 

567-585. 

Competing Identities? Race, Ethnicity and Panethnicity Among Dominicans in the 
United States. Jose ltzigsohn and Carlos Dore-Cabral. Sociological iForum, Vol. 15, No. 
2, 2000. 

Growing Up Ethnic in Transnational Worlds: Identities Among Second-Generation 

Chinese and Dominicans. Vivian Louie. Identities: Global Studies in Culture and 
Power. Vol 13. P. 363-394.2006. 

Becoming American, Becoming Black? Urban Competency, Racialized Spaces, and 
the Politics of Citizenship among Brazilian and Puerto Rican Youth in Newark. Aria 
Y. Ramos-Zayas. Identities: Global Studies in Culture and Power. 14:85-109, 2007 
Discussion: Jose Vasconcelos and "The Cosmic Race" 

Film: The Neo-African Americans 

*9 Feb. - In Class Exercise 2 

(6) Week 6 Feb. 14, 16 

RELA - Chapt. 2 - Blacks and Indigenous People in Latin America 
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Afro-Bolivian Language Today: The Oldest Surviving Afro-iHispanic Speech 
Community John M Lipski. Afro - Hispanic Review (25:1) [Spring 2006], p.179- 
200,252. 

Where blackness resides: Afro-Bolivians and the spatializing and racializiug of the 
Africau diaspora. Sara Busdiecker. Radical histou review. Winter2009, Isstte 103, 
p105-116 

Fihn: Solidarity in Saya: An Afro-Bolivian Music Movement 

(7) Week 7 Feb. 21, 23 

RELA - Black and Indigenous Social Movements 

Candombe, an ancestral beat. (Uruguayan carnival festival) Oscar Bonilla. Americas. 
(on-line pdf file) 

Candombe and the reterritorialization of culture. Abril Trigo. (on-line text file) 

Candombe, Aft’lean Nations, and the Africanity of Uruguay (Chirimini) (online file) 

Fihn Camlombe 

(8) Week 8 Feb. 28, Mar. 1 

*28 Feb - Mid-Term Review *Mid-term, Mar. l/In Class Exercise 3 

(9) Week 9 *SPRING BREAK (Mar. 2-12) 

(10) Week 10 Mar. 13, 15 

"Glorifying the Jamaican Girl": The "Ten Types - One People" Beauty Contest, 
Racialized Femininities, and Jamaican Nationalism. Rochelle Rowe. Radical History 

Review Issue 103 (Winter 2009). P. 36-58. 

Power, Violence and the Jamaican "Shotta Don". Anthony Bogues. NACLA Report 

on the Americas. May/June 2006. P. 21-26. 

The Mulatta on Film: From Hollywood to the iMexican Revolution. Cedric J. 

Robinson and Luz Maria Cabral. Race Class 2003 45:1 

Odyssey : Negotiating the Subjectivity of Mulata Identity in Brazil. Angela Gilliam 
and Onik’a Gilliam. Latin American Perspectives 1999 26:60 

RELA - Studying Race and Ethnicity in a Postcolonial and Reflexive World 
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(11) Week ll Mar. 20, 22 

Black Orpheus and the merging of two Brazilian nations. Myrian Sepulveda dos 

Santos. European Review qf Latin American and Caribbean Studies/ Revista Europea de 
Kstudios Latinoamericanos y del Caribe. . 71 (Oct. 2001) p 107. 

On "Umbanda" -- Excerpted from: http:iiwww.stiflinglaw.comieaimacumba.htm 
(posted in Sakai) 

Black Orpheus/Synopsis. Available at http://www.brazilbrazil.com/orpheu.html 

Fihn: Black Orpheus 

(12) Week 12 Mar. 27, 29 

Topos and Topicalities: The Tropes of Tropicalia and Tropicalismo. Charles A. 
Perrone. Studies in Latin American Popular Culture, 2000, Vol. 19, p 1-20. (on-line file) 

Como era gostoso meu frances: Tropicalismo in the Cinema. Robert T. Young. 

Studies in Latin American Popular Culture, 2000, Vol. 19, p. 93. (on-line file) 

It’s Forbidden to Forbid. Christopher Dunn. Americas, SepiOct93, Vol. 45 Issue 5, 

p 14-22. (on-line file) 

(13) Week 13 Apr. 3, 5 *(Friday, April 6 - holiday) 

Caetano Veloso. Orpheus, rising from caficature.(the new Brazilian film ’Orfeu’). The 
New York Times (August 20, 2000) (on-line file) 

Larry Rohter. The Stuff of Legend In a Brazilian Slum. The New York Times. June 27, 

1999. (on-line file) 

A.O. Scott. iRebom in a Less Romantic Rio, Orpheus Seasons Samba With Rap. The New 

York Times. August 25, 2000, Friday. 

The iBrazilian Remake of the Orpheus Legend: Film Theory and the Aesthetic 
Dimension. Myrian Sepfilveda dos Santos. Theory, Culture & Society 2003. Vol. 20(4): 

49-69 (on-line file) 

Film: O~eu 

(14) Week 14 Apr. 10, 12 

*10 April- In Class Exercise 4 
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(15) Week 15 Apr. 17, 19 

Post-Black, Old Black. Paul C. Taylor. African American Review, Vol. 41, No. 4, Post- 
Soul Aesthetic (Winter, 2007), pp. 625-640 

(16) Week 16 April 24 *(last day of class) 

*Review Session 

12 Noon, Tuesday, May l’Final Exercise 

(PAGE } 



Sent: 

To: 

Subject: 

Attach: 
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Mufima-CourseEvals.zip 

Dear Georges, 
Please find attached all of the available Course Evaluations for courses taught by Alphonse Mutima from Spring 2007 through Fall 2011. You will see that the format 
changed as of Fall 2009. 
Take care, 
Agatha 

Agatha Bnell 
Business Officer 
Depm-~anent of Public Policy 
217 Abemethy Hall, CB #3435 
Department of Africa~n & Afro-America~n Studies 
109 Battle Hall, CB #3395 
University of North Carolina 
Chapel Hill, NC 27599 
p. 919.962.2788 
1~ 919.962.5824 



Arts and Sciences Grants for Interdisciplinary Initiatives 

CALL FOR PROPOSALS - DUE 1 APRIL 2012 

The College of Arts and Sciences has committed a total of $60,000 for the academic year 
1 July 2012 through 30 June 2013 to encourage and fund the development of 
interdisciplinary teaching and research initiatives in three areas: 

Conferences. Grants are available to support on-campus interdisciplinary 
conferences that will benefit the research and/or teaching of College faculty in 
two or more units. Proposals that specify how the support has the potential to 
advance interdisciplinary research and/or teaching on campus on a more sustained 
basis will be more competitive. Grants ordinarily will not exceed $10,000. 

Research initiatives. Grants of up to $10,000 are available as seed money to 
teams of 2 or more faculty that develop interdisciplinary research initiatives. Any 
such initiative must have a clear rationale and a demonstrable goal and 
outcome(s). Proj ects with a strong potential for external funding will be 
especially competitive. Faculty may use a grant for research support, including 
summer salary and benefits. 

Team teaching initiatives. Grants are available to teams of 2 or more faculty 
that wish to develop interdisciplinary undergraduate or graduate courses. 
Proposed course(s) must be offered during the regular academic year and must be 
taught at least twice. The chairs &the units in which the faculty team members 
are appointed must approve the course(s) and teaching schedules of the faculty 
involved. The grants, which may not exceed $16,000, may be used in a variety of 

ways (e. g., salary and benefits for graduate assistance, supplies, travel expenses, 
or summer salary and benefits for the faculty). The size of the awards will vary 
according to the needs of the applicants. 

Selection Process 

Beginning in the spring of 2012, a selection committee of 5 tenured faculty members 
appointed by the Dean from various departments in the College will review all 
interdisciplinary proposals for the academic year 2012-2013. As of 1 May 2012 the 
committee will advise the Senior Associate Deans as to the merits and level of funding 
the committee recommends for the most competitive proposals. Grants will be awarded 
as of 1 July 2012. Faculty awarded grants will report to the Dean on the use and 
outcome(s) of their grant no later than 30 June 20113. 

The Interdisciplinary Initiatives program will be assessed in the spring of 2013. 

Application Process 

Only proposals from tenured or tenure-track faculty or senior lecturers will be 
considered. Proposals must contain a proj ect description and rationale (no more than 



1,500 words total) to be funded by the grant as well as a one-page budget. All proposals 
must be written in jargon-free, non-specialized language and also carry an endorsement 
from the chairs of the unit(s) in which the faculty who submit the grant are appointed. 

The deadline for Interdisciplinary_ grants proposals is 1 April 2012. Proposals should be 
submitted in both hard copy and electronic form to Tiffany Clarke, College of Arts and 
Sciences, CB 3100; tiffany_clarke@unc.edu. 



Course Syllabus: Introduction to African Cinema 

}tow much of~vhat the Western ~vorld knows - or doesn’t kno~v - of Africa comes from films? 
What role do films play in the social, political, and economic development of African nations? 

Who produces, funds, and distributes these films? Under which circumstances? And why? 

Through a combination of film screenings, readings, discussions, presentations and research projects, lntro&~ction to 

A/g~rm Cisema challenges students to explore the relationship between fihn and cultural history from colonial Africa 
to the present. This course equips students with critical perspectives on African Cinema: its history, development, 
aesthetics, forms, thematic motifs, production styles, financing, distribution, socio-economic, cultural, and global 
relevance. This course is designed to give students familiari~ with specific filmmakers, films, and genres, historical 
and contemporaU practices and ideas, as well as equipping them with the necessary tools to engage in critical inquiry 
around the historical and ongoing creation and mediation of Africa. By the end of the semester, students will 
possess theoretical skills in the analysis of African film and ~vill be kno\vledgeable and sensitive to the cultural 
context in which these films are produced and their global relevance to World Cinema and culture. 

Course Requirements 
° Regular attendance and participation in all class and section meetings. 
° Completion of all reading and viewing assignments. 
° Five 2-3 pages response papers, topics and due dates detailed below. 
° Three in class presentations. 
° Extracurricular activities to be announced. It is required that you attend at least one of these, and encouraged 

that you attend all those that interest you. These include local screenings of African fihns, opportunities to meet 
African fihn directors, etc. 

° A 5-7 page midterm paper. Details to be discussed in class. 
° A final exam. 

Grading 
Regular attendance and participation in class and section 
Assignments and in class presentations 
Midterm paper 
Final exam 

25% 
25% 
25°,4 

25% 

Required Texts 
Armes Roy, A./~’can t::ilmmaking North and Sout, h ofthe Sahara, Bloomington and Indianapolis, Indiana 

University Press, 2006. ISBN 0253218985 
° Bakari, Immh and Mbye Cham, Eds. Air, can E:~edences of Civema. London: British Film Institute, 1996. 

ISBN: 0851705111 
° Diaxvara, Manthia, Aj)fcav Film: New Fo~s ofAes/heti~:~ avd Polilics, New York: Prestel USA, 2010. ISBN 

3791343424 
° Diawara Manthia, Aj~-icav Cinema: Poh’tics and Cultm’e, Bloomington and Indianapolis: Indiana University 

Press, 1992. ISBN 025320707X 
° Pfaff, Francoise, Ed. Focus on AJi~cav Films. Bloomington and Indianapolis: Indiana UniversiD, Press, 2004. 

ISBN 0253216680 

° Rouch, Jean and Steven Feld: Cin&Ethnography. University of Minnesota Press, 2003. ISBN 0816641048 

° Ukadike N.F., BlackAj)fcav Civema, Berkeley: Universi~ of California Press, 1994. ISBN 0520077482 

CH~iR~E RIVERS.: ~NT’RO TO A~’RICAN CINEMA 



Articles and additional Texts 
All articles and additional texts will be posted online on the course website. 

Daniel Fairfax: Of Mimi~y and White Man: A P~ychoana[ysis ~Jean Rouche’s Les maftres flus 

Gabriel, Teshome Gabriel, Third Cinema as Guardian of Popular Memo~y: Towards a Third Aesthetics (pages 53-64) 

Harrow, Kenneth: Shoo/ing Fo~:ard (Introduction) 

Ndaliko Katondolo, Petna: Di~ecto/s Statement Lamokowang 

Olivier Barlet Aj~-ican i:T/m’s Meaningfiul Body (Black Camera Volume 2, Number 2, Spring 2011, pp. 138-144) 

Rivers, Ch&ie: Beyond Victimolog)~: Genena/ing Agen(y Through Film in Easte~v Democ~atic Republic ~ the Co~{go 

Solanas, Femando and Octavio Getino, 1969: Towards a Thi~’d Cinema 

Ukadike, Frank: Aj)#an Cinematic Really: The Documentary Tnadi/ion as Emetging T~end (pages 88-96) 

Ukadike, Frank: Afi4can Films: A Retrospectk,e and a Viaion fo~ the Futu~’e 

Zacks, Stephen: The ~I>eo~etica/ Construction q/Aj~ican CTnema 

Viewing Materials 
All viewing materials will be on reserve in the library 

° A./?o@digital. Balufu Bakupa-Kanyinda. 2003. 

° Article ! 5 his. Balufu Bakupa-Kanyinda. 2000. 

° Bamako. Abderrahmane Sissako. 2006. 
° jazz]~ama" Petna Ndaliko Katondok). 2010. 

° K~’nshasa Symphony. Claus Wischmann and Martin Baer. 2010 

° La R&,e du Python. Danny Kouyat& 2001. 
° Lamokowang. Petna Ndaliko Katondolo. 2004. 
° Le Darnley: Balufu Bakupa-Kanyinda. 1996. 
¯ Le Noir de.../Black Girl Sembene Ousmane. 1966. 

° Les Fes~acistes. Kotlarski & Munch. 
° Lea maftres~bus. Jean Rouche. 1955. 

° Les Saignan/es. Jean-pierre Bekolo. 2005. 

° Mama Afi4ca. Six short films by Raja Amari, Fanta Nacro, Ngozi Onwhura, Zulfah Otto-Sallies, Bridget 
Picketing, Ingrid Sinclair. 

° Matama/a et Pi/i~ili. Tristan Bourlard. 1996. 

° Moo/aadd. Ousmane Semb~ne. 2004. 
° Na Wewe. Ivan Goldschmidt. 2010. 

° Pi~ces d’Iddn/i/d~ Mweze Ngangura. 1998. 
° Pray the Deal/Back to Hell. Gini Reticker. 2008. 
° Sembene Ousmane: The Making ~the Afi4can Cinema. Manthia Dia~vara and Ngugi Wa Thiong’o. 1994. 
° Sometimes in April. Raoul Peck. 2005. 
° Teza. Haile Gerima. 2008. 
° The Gods Must be C)~a’~j~. Jamie Uys. 1981. 
° The G~atestSi/ence. Lisa Jackson. 2007. 
° The i4"/~ and Times ofSana Baartman the ’Hottentot Venus’. Zola Maseko. 1999. 
° This is No/~wood. Francho Sacchi and Robert Caput(). 2007. 
° Tsotsi. Gavin Hood. 2005. 
° Zan Boko. Gaston Kabor& 1988. 
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MODULE 1: HistoU and Context of African Cinema 

Week 1: Introduction 
Meeting ! Framing African Cinema 

° Introduction to African Cinema 

o Harrow Kenneth: Shooting Forward (Introduction) 
° In class screenings: 

o Balufu Bakupa-Kanyinda’s Article I5 his (2000) 

o Manthia Diawara and Ngugi Wa Thiong’o: Sembene Ousmane: The Making of the 

Aj)fcan Cinema (1994) (excerpts) 

Meeting 2 Why Film Matters 

° Readings Due: 
o Pfaff, 2004: Pages 48-68. Film andHis/o~ inAjh’ca:A C~2icalS"u~:ey ~Trends and 

Tendendes. 

o Ukadike, 1994: Pages 1 - 58. Black Ajh’can Cinema. 

o Diawara, 1992: Pages 35-50. The A~tist as the Leade~ q/the Revolution: The Histo{y q/the 
F~dgration Panafdcaine des C~’n&stes. 

Week 2: Colo~ 
Meeti~ I        Film and the Colonies I: Britain and Belgium 

° In class viewing and discussion of British and Belgian Colonial footage 

° Readings Due: 
o Diawara, 1992: Pages vii-ix, lnt~,oduction 
o Dia\vara, 1992: Pages 1-11. AnglophoneAj?ican Production 
o Diawara, 1992: Pages 12-20. Zaidan Pivduc/ion 

Meeting 2 Film and the Colonies 11: France and Portugal 

° In class viewing and discussion of Colonial footage 
° Readings Due: 

o Diawara, 1992: Pages 21-34. France’s ConMbution to the De~,elopment of Film P~oduction 

in A,/#’ca 
o Dia\vara, 1992: Pages 51-87. The Situation of National and lnte,~ational Film ?~’oduction 

in Francophone AJ~(ca. 

o Diawara, 1992: Pages 88-103. Film ?~,oduc/ion in LusophoneAj)fca: Towa~,d the Kuxa 

Kenema in Mozambique. 

Week 3: Some Consequences and Repercussions of Colonial Film in and of Africa 
Meeti~ I Have Images have affected how the West sees Africa? 

° Readings Due: 

o Bakari and Cham 1996: Pages 72-80. CTnema and Development in Aj?ica. 

o Ukadike 1994: Pages 38-47. Weste~ lmages q/A~?ica: Genealo~, of an Ideological 
Formulation. 

o Thackway, Melissa, 2003: Pages 30-48. Chl/uralIden/iO~, Re~resen/a/ion and Voice. 
° Viewing Due: 

o Zola Maseko: The LJJ~, and Times of Sara Baartman the ’Hotten>t l/~nus’ (1999) 

Meeting 2:       Have images affected the African world’s self-perception? 

° Readings Due: 
o Hall, Smart: (~ltu~’alldenti,O~ andDias~o~’a (pages 233-246) 

° Viewing Due: 
o Tristan Bourlard: Matamata et ?ili~ili (1996) 

° Assignment Due: Response Paper 1 (1-2 pages) 
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MODULE 2: Theoretical and Critical Perspectives on African Cinema: The hnage of the Other 

Week 4: The African Body in Film 
Meeting ! Representing Black Bodies 

° Readings Due: 
o Olivier Barlet Aj)ic~n Film’s Meaning/)dBody (pages 138-144) 

° Viewings Due: 

o Jean Rouche: Les ma;tresfous (1955) 

Meeting 2: Cin~-Ethnography 

° Reading Due: 

o Jean Rouch and Steven Feld: Cin&Ethnography (pages 29-46 and 147-209) 

Week 5: Film, Gender, and Ethnicit~ 
Meeting ! Filming Ethnicity 

° Viewing Due: 

o Raoul Peck: Some/imes iv April (2005) 
Meeting 2: Is Film Gendered? 

° Readings Due: 
o Bakari and Cham 1996: Pages 181-185. lmages of Women. 
o Bakari and Chain 1996: Pages 194-209. Reclaimi~{g Images ~[FSmev iv Filmsfivm 

Aj)ica and the Black Diaspora. 
° Viewing Due: 

o Danny Kouyat& Le R&e dn l~thon (2007) 

Week 6: Re 
Meeting ! 

Meetivg 2: 

~resenting African Womanhood 
The Exotic and the Profane 

° Readings Due: 
o Maldoror, Sarah, 1997. To Make a Film Means to Take a Position. AEC 45-7. 
o PfaffFrangoise, pages185-193:Aj?ica~hrong.haWoman’s!@es:5’q(~Uq£e’sCTnema 

° Viewing Due: 
o MamaAj~’ca (a compilation of six short films by Raja Amari, Fanta Nacro, Ngozi 

Onwhura, Zulfah Otto-Sallies, Bridget Picketing, Ingrid Sinclair) 

Between Stereotype and Liberation 

° Vie~ving Due: 
o Semb+ne Ousmane, Moolaadd(2004) 

° Assignment Due: Response Paper 2 (1-2 pages) 



MODULE 3: Theoretical and Critical Perspectives on African Cinema: Post-Colonial African Cinema 

Week 7: Film and Neo-Colonialism 
Meetivg ! Constructing Africa through Moving Images 

° Readings Due: 
o Zacks, Stephen: The Theol~tical Co,st~qvctio1~ ofAj~ca,[ Ci~ema 
o P~aff2004 pages 76-83: The Gods Must Be Crazy: The World According to 

Apartheid (Josef Gugler) 
° Viewing Due: 

o Jamie Uys: The Gods Must be Cra~)’ (1981) 

Meetivg 2:       Cinema Calabash 

¯ Readings Due: 
o Bakari and Cham 1996 Pages 223-238: Aj?ica From VC?’thiv: The Films 

Kabo~g avd Idressa Ouadrago as Avahropological Sou~’ces (Francoise Pfaff) 

° Vie~ving Due: 
o Gaston Kabor& Zav Boko (1988) 

Week 8: Film and Neo-Colonialism Take 2 

Meeti~ ! Self-Representation: Africa for Africa 
° In class screening: Petna Ndaliko Katondolo’s Lamokowa~g 
° Readings Due: 

o Ukadike, Frank: Aj~’ca~ Films: A Retrospective a,~d a Visiovjbr the Future 
o Ndaliko Katondolo, Pema: Directo/s Statemevt Lamokowavg 

° Viewing Due: 
o Balufu Bakupa-Kanyinda: Aj?o@digital (2003) 

Meeti~ 2: Self-Representation: Africa for the West 
° In class screening: Na wewe 
° Reading Due: 

o Diawara, 1992 Pages 140-166: Af?icav Civema Todq2. 
° Viewing Due: 

o Mweze Ngangura: Pi~ces d’ldg~titg (1998) 

Week 9: Mediating ~Truth’ 
Meeting ! Documenting Crisis 

° Reading Due: 

o Ukadike, Frank: A~can Ci~ematic Realify: The Docume~ta~’ Traditio~ as Emerging T~eM 

(pages 88-96) 
° Viewing Due: 

o Lisa Jackson: The G~eales~5"ile~ce (2007) 

Meeti~g 2:       Orchestrating Hope 

° Reading Due: 
o Thackxvay, Melissa, 2003: Pages 21-26 Postmoder~dsm or Postcolo¢~iali¢y? 

° Viexving Due: 
o Claus Wischmann and Martin Baer: K~’vshasa Symphog), (2010) 

° Assignment Due: Response Paper 2 (1-2 pages) 
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MODULE 4: Film and Social Change 

Week 10: Film and Revolution 
Meeting !       Third Cinema in Africa 

° In class screening: Ousmane Semb~ne’s La Noi~e de... (1966) 
° Readings Due: 

o Solanas and Getino, 1969: Towards a Thi~’d Cinema 
o Gabriel, Teshome Gabriel, Thi~d Cinema as Gua~dian of PopularMemo{y: Towards a 

ThirdAes/he/ics (pages 53-64) 
° Viewing Due: 

o Halle Gerima’s TeW (2008) 
Meeting 2:       Revolutionary Figures 

° In class student presentations on: 

o Balufia Bakupa-Kanyinda 
o Haile Gerima 
o Jihan elTahri 
o John Akonfra 
o Ousmane Sembene 
o Petna Ndaliko Katondolo 
o Raoul Peck 
o Sail Faye 
o Sarah Maldoror 

° Assignment Due: Prepare a 5-7 minute oral presentation on one of the above filmmakers 
° Viewing (optional): 

o Manthia Diawara and Ngugi Wa Thiong’o: Sembene O;~smane: "l>e Making of the 

Aj)ican Cinema (1994) 

Week 11: The Intersection of Film and Politics 
Meeting ! Critiquing Politics 

° In class screening: Balufu Bakupa-Kanyinda’s Chess Man 
° Viewing Due: 

o Abderrahmane Sissako: Bamako (2006) 

Meeting 2: Engaging Politics 
° Viewing Due: 

o Gini Reticker: Pray the DedlBack/o Hell (2008) 
° Assignment Due: Response Paper 4 (1-2 pages) 

Week 12: Pro 
Meeting ! 

Meeting 2: 

ects of Re eneration 
Film and Social Transformation in Conflict Regions 

° Reading Due: 

o Rivers, Ch&ie B~)’ond Vi~rimo&o,: Genem/i~gAgen~ Through Film in Eastern Democm/ic 
Republic of/he Omgo 

° Viexving Due: 
o Pema Ndaliko Katondolo: Ja.FzMama (2010) 

Can film give voice to the ’voiceless’? 
° In class presentations of local African film initiatives: 

o Maisha Lab (Uganda) 
o Mohamid Amin Foundation (Kenya) 
o Rwanda Cinema Centre (Rwanda) 
o Alternative to TV (1)RCongo) 

° Assignment Due: Prepare a 10 minute group presentation on one of the above film 
initiatives 
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MODULE 5: The IndusttT 

Week 13: The Big Bucks 
Meeting !        Nollywood 

Reading: 
o PiVaff2004 pages 173-184: Blooming Videoeconomy: The Case of Nigeria 

(Frangoise Balogun) 

° Viewing Due: 
o Sacchi and Caputo: This is No~51wood (2007) 

Meetil~g 2: South African Film Indu stry 

° Viewing Due: 
o Gavin Hood: Tsotsi (2005) 

Week 14: For~ and Of the People 
Mee/ivg !        Film Festival Culture 

° In class presentation on African Film Festivals: 
o FESPACO (Burkina Faso) 
o SITENGE (South Africa) 
o SKIFF (DRCongo) 
o ZIFF (Zanzibar) 

° Reading Due: 
o Bakari and Chain 1996 pages 157-161: A)?’icav Civema iv the Tempest q/Mivo;l;estivals 

(Sambolgo Bangr4) 
° Assignment Due: Prepare a 7-10 minute group presentation on one of the above festivals 

including history and stated mission of the festival, public reception of the festival, and 

Meetivg 2: 

discussion questions for the class. 

Internet Distribution 
° In class screening: Petna Ndaliko Katondolo Madia 
° Viewing Due: 
° Kotlarski & Munch: Les tVespacistes 
° Assignment Due: Response Paper 5 (1-2 pages) 

Week 15: Conclusion 
Meeti,~g ! SummaD, of African film historically and in the present 

° In class screening: Da:ivg Ovlive... 
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Course Syllabus: History of the African Image 

COURSE DESCRIPTION: 

In the context of Africa, film is unique in that, unlike nearly all other expressive media, prior to Africa’s 
encounter with Europe, it did not exist on the continent. Therefore, colonial nations developed strategic 
policies of domination around film production in and about their African colonies that were among the 
most effective ideological projects of consolidating control and shaping popular beliefs. Simultaneously, 
anti-slavery and reform movements also began to utilize images - both moving and still - as central 
ingredients to their respective political and educational campaigns of liberation. In addition, popular lore 
began to circulate the globe in written and filmic fictional texts such as Conrad’s Hea~’t o.[Da~k1~ess (1902), 
and Edgar Rice Burroughs’ novel "l’a,’z.alr of the Apes (1912), which later inspired Weissmuller and 
O’Sullivan’s Tart.av the Ape Mav film series (1932-3), casting Africa as a wild and exotic land of savagery 
and magic. This course examines the intersection of film/visual culture and social politics in colonial and 
early independence era Africa. Through moving and still images from 1896-1975, students will examine 
practices and meanings of various movements in early African cinema including the Anthropological 
Creation of the African, cin&ethnography, and the emergence of self-representative films by African 
filmmakers. Students are expected to have an introductory understanding of colonial and post-colonial 
theory and have taken at least two courses in film theory prior to registering for this course. 

GRADING POLICY: 

Class attendance and participation 
Assignments and in-class presentations 
Midterm paper 
Final paper 

25% 
25% 
25% 
25% 



BOOKS: 

Diawara, Manthia, Ajh’cav Film: New Fo~s of Aesthetics avd Politics, New York: Prestel USA, 2010. ISBN 
3791343424 

Diawara Manthia, African Cinema: Politics and Culture. Bloomington and Indianapolis: Indiana 
UniversiD- Press, 1992. ISBN 025320707X 

Fanon, Frantz. The Wretched of the Earth. New York: Grove Press, 1961. ISBN 0802141323 

Geary, Christaud M. and KrzysztofPluskota. In and Out of Focus: Images from Central Africa, 
1885-1960. Palgrave Macmillian, 2003. ISBN 0856675520. 

Landau, Paul Stuart and Deborah D. Kaspin. Images and F, mpires: Visuality in Colonial and 
Postcolonial Africa. The University Press Group Ltd, 2002. ISBN 9780520229495 

Mayer, Ruth. Artificial Africas: Colonial Images in the Times of Globalization. UPNE, 2002. 
ISBN 158465192X 

Pfaff, Francoise, ed. Focus o, A~ca~ Films. Bloomington and Indianapolis: Indiana University 
Press, 2004. ISBN 0253216680 

Robin, Diana Maury and Ira Jaffe: Redirecti~g the Gaze: Ge~de~; Theo{7 a,~d Cinema i~ the Third Wo~td. 
>~dbany: State University of New York Press, 1999. ISBN 9780791439944. 
Rouch, Jean and Steven Feld: Cin&Ethnography. University of Minnesota Press, 2003. ISBN 0816641048 

Sharpley-Whiting, T. Denean. Black Venus: Sexualized Savages, Primal Fears, and Primitive 
Narratives in French. Durham, North Carolina:Duke University Press, 1999. ISBN 0-8223- 
2340-0. 

Stoller, Paul. The Cinematic Griot: The Ethnography of Jean Rouch. Chicago: University of 
Chicago Press, 1992. ISBN: 9780226775463. 

Ukadike, Frank N. Black A/~qca~ Ci~ema, Berkeley: University of California Press, 1994. ISBN 0520077482 

All articles will be available online; films, photograph collections, and additional recommended texts will 
be on reserve in the library. 



MODULE 1: THE ANTHROPOLOGICAL CREATION OF THE AFRICAN 

Week 1: Introduction 
Readings: 

° Landau and Kaspin: Introduction 
Screening (in class): 

° Les Palabres de Mbokolo series (1950s) by Vanden Heuvel 
° Matamata etPilipili (1996) by Tristan Bourlard (excerpts) 

Week 2: Through the Lens of the World’s Fair 
Readings: 

° Raymond Corbey "E/hnogr’aphic ShowcaseJ; ~ ~70-~930, "in Cultural Anthropology vol. 8, no. 

3 (August 1993), pp. 338-69. 
° Shawn Michelle Smith "’Looking at One’s Selftht~o~gh the Eyes of Others’: W.E.B. Du Bois’ 

Photog~@hsfor the 1900 Pads Exposition" in African American Review, vol. 34, no. 4 (Winter 
2000), pp. 581-99. 

Viewing Assignment: 
° "l>e Life and "lTmes ojSara Baa~/man the ’Hottentot ~enus’ (1999) Zola Maseko 

° Boma-Tev,uren (1999) by Francis Dujardin (excerpts) 

Week 3: Film and the Colonial Project: Images of Education and Reform 
Readings Due: 

° Manthia Diawara: African Cinema: Culture and Politics, pp. 1-103 
° Burns, J. M., Fhckedng Shadows: Cinema and Identity in Colonial Zimbabwe (Ohio: Ohio 

University Research in International Studies, 2002). 
° Morton-Williams, P., Cinema in Rural NTgeda: A Field Stu~ of the Impact of Fundamental- 

Edncation Films on Ru,’al Audiences in N~eda (Lagos: Federal Information Services, 1952). 
° Rosaleen Smyth: ’The (~nt~ulAfiican Film Unit~ Images of Empire, ~948-~9~3’, in Historical 

Journal of Film, Radio and Television, Vol. 3, No. 2, 1983, 131-147. 
Viewing Assignment: 

° Post OflTce Sad,gs Bank (1935) Bekefilm Pictures 
° Two Fa~,vers (1948) by Stephen Peer 
° R&lit& Co~goMses (1954) by Robert Bodson 

Week 4: Images of Resistance 
Readings Due: 

° Christraud M. Geary, KrzysztofPluskota: In and Out of Focus: Images from Central 
Africa, 1885-1960 

° I,andau and Kaspin: pp. 141-71 

Viewing Assignment: 
° Historic photograph collection from Edmund Morel and the C.R.A. (1908-11) 

Assignment due: Critique: paper (3-4 pages): based on the theories we have encountered in module 
/ 1, please select and analyze one Africa film from ht~p://~x~w.colonialfilm.org.uk/archives. 



MODULE 2: FANTASY AND THE DARK CONTINENT 

Week 5: 
Readings Due: 

° Ruth Mayer: Artificial Africas: Colonial Images in the: Times of Globalization 
Viewing Assignment: 

° Ta~an the Ape Man (1932) by Weissmuller and O’Sullivan 

Week 6: 

Readings: 
° I,andau and Kaspin: pp. 90-123 

Viewing Assignment: 
° Matamata et Pi~pih series (1950s) by Albert van Haelst 

Assignment Due: Midterm Paper (10-12 pages) 

MODULE 3: ETHNOGRAPHIC AFRICA 

Week 7: Theorizing Ethnographic Cinema 
In Class: student presentations on one chapter from Rouch and Feld or Stoller 
Readings: 

° Jean Rouch and Steven Feld: Cin&Ethnography (’assigned chapters for in-class 
presentation) 

° Paul Stoller: The Cinematic Griot: The Ethnography of Jean Rouch. Chapters 1,5,9,12 
(assigned chapters for in-class presentation) 

¯ Daniel Fairfax: Bi~’th of (the Image) of a Nation: Jean-Luc Godard in Mozambique in Acta 
University Sapientiae, Film and Media Studies, 3 (2010), pp. 55-67. 

° James g. Ferguson: OfMimics, and M~vca~ship: Aj~:an, and d%’ "N~w World So~’." 
American Anthropological Society. 2002. 

° Daniel Fairfax: OjMimicvy and Whize Man: A Psychoang)’sis ofJean Rouche’s Lea" ma~?resjbus 
(optional) 

Viewing Assignment: 
¯ Les ma/tresfous (1955) by Jean Rouch 
° Giant in the Sun (1959) by Sydney W. Samuelson 

Assignment Due: Each student will prepare a brief in-class presentation based on one assigned 
chapter from either Cin&Ethnography or The Cinematic Griot. 

Week 8: Theorizing Ethnographic Cinema continued 
In Class: continuation of in-class presentations 
Readings: 

° Justin Izzo: Nam~ti~e, Contingent> Modernity:Jean Rou&’s Moi, un noire (~958) in International 

Journal of Francophone Studies, vol. 14, issues 1/2 (iNlay, 2011), pp. 205-20. 
° Steven Unger: Whose Voice? Who’s Film?:Jean Rou& Oumarou Ganda andMoi, un n0i,’in 

Building Bridges: The Cinema of Jean Rouch. Londo: Wallflower Press, 2007. 
Viexving Assignment: 

° Moi, un noire (1958) by Jean Rouch 

° Rouch in Re~,,erse (1995) by Manthia Diawara 



Week 9: Challenging colonialism 
Readings: 

Landau and Kaspin: pp. 233-52 
Viewing Assignment: 

l~es statues meurent aussi (1953) by Chris Marker and Alain Resnais 

° Sambiwnga (1972) by Sarah Maldoror 
Assignment Due: Critique paper (3-4 pages). Please write a reflection paper based on the 
ethnographic film theory chapter you presented in class and the discussion that followed. 

MODULE 4: EARLY AFRICAN FILMMAKERS 

Week 10: Situating African film within Third Cinema 

Readings: 
° Femando Solanas and Octavio Getino, "Towards a Third Cinema" (1969) 
° Frantz Fanon, "On National Culture:" and "Conclusion" from The ~’etched of the Earth. 

Grove Press, 1965. 
° Homi K. Bhabha, "Foreward: Framing Fanon" Forward to The ~3"etched of the Earth (2004) 
° Ella Shohat and Robert Stare, "Third lUo~td, Third Cinema" 1969 
° Zuzana Pick, "C)ea/ia~ty andSocia/ln/eJ~ven/ion’’. Austin, University of Texas Press, 1993. 

pp. 38-66. 
° Teshome H. Gabriel. "Towards a Critical TheoU of Third World Films." Questions of Third 

Cinema. London: BFI, 1989. pp. 30-52. 
° Francoise p aff, "Semaene, A Gdot of Mode~ Times" (optional) 

Viewing Assignment: 
° Afi~que snr Seine (1955) by Paulin Soumanou Vieyra 
° La Noive de.../Black Girl (1966) by Ousmane Semb~ne 
° Moseka (1971) by Roger Kwami Mambu Zinga 

Week 11: Three Times ~Other’ 
Readings: 

° T. Denean Sharpley-\Vhiting: Black Venus: Sexualized Savages, Primal Fears, and Primitive 
Narratives in French. Introduction, Chapter 5, Chapter 9. 

° Frank Ukadike: Reclaiming Images q[ Women in Films From A~ca and the Black Diaspora, in 
Frontiers: A Journal of Women’s Studies, vol. 15, no. 1 (1994), pp. 102-22. 

° Beti Ellerson: A~/~ca Through a Woman’s Eyes: oCaf ~ye’s Cinema in Focus on African Films. 
Frangoise Pfaff, ed. Bloomington and Indianapolis: Indiana University Press, 2004. pp. 
185-202. 

Viewing Assignment: 
° Kaddu Be.)’kat (1975) by Sail Faye 



Week 12: The Final Word 
Readings: 

° Manthia Diawara, "Popslla~" Cultsire avd O~’al T!"aditiovs iv Af~’icav Film". Universil7 of California 
Press, vol. 41, no. 3 (Spring 1988). 

° Teshome Gabriel, "Xala: A Civema of Wax avd Gold". in Jump Cut, no. 27, July 1982, pp. 31- 
33. 

Laura F,,iulvey, "The Ca~apace thatFailed: Ousmave Sembeve’s Xa/a". London: Institute of 
International Visual Arts, 1999, pp. 400-20. 

° Landau and Kaspin: C~ovc/usiov 
° Noureddine Ghali, "Av Ivtev&w a,~th Sembeve Ousmave". Greenwood Publishing Group, 1995. 

(optional) 
Viewing Assignment: 

° XaIa (1975) by Ousmane SembSne 
Assignment due: Final Paper (12-15 pages) 



Course Syllabus: Mediating Africa 

Course Description 
In Africa, as in any post-colonial territory, media is inextricably linked with larger social, cultural, economic, and 
political issues of domination and liberation. Understandings of Africa range from the fantastical to the savage, 
from panoramic expanses of uninterrupted natural beauty to dilapidated hovels of disease, hunger, and violence. 
In all of this, whose stories are told, how, and by whom has, historically speaking, often been a matter of both literal 
and fig~arative life or death. In our increasingly globalized world, the production and consumption of media 
represents ever-greater global capital. The ’democratization of information’ afforded by the internet both grants 

increased access to previously specialized information, and allows more people to contribute to the production and 
distribution of information. Yet are there residual or reified representational practices that continue to have socio- 

cultural, economic, or political consequences? 

The ob}ective of this course is to offer students the skills with \vhich to become responsible global citizens regarding 
the production and consumption of transnational media. Despite the increasingly democratized access to 
information, whose voices dominate global opinion? What are the (sometimes hidden) motivations of 
representational practices? How do we read the resultant materials without unintentionally consuming bias? On the 
other side, how do we insert our own voices into global dialogue? How can each of us contribute to a more just 
world? 

To investigate these questions, this course is divided into three modules: (1) investigation mediations of Africa’s 
unholy trinity (ignorance, disease, and poverty), (2) interrogating mediations of violence, and (3) contextualizing 
mediations of hope and beauty. In each of these modules students will grapple with questions of history and 
consequences, real vs. imagined, (mis)representation vs. personal opinion, and subjectivity, objectivity, Troth by 
analyzing fihns, websites, radio broadcasts and archives, and music albums/videos, as texts in the study of historic 
and current trends and motivations of representing Africa. In addition, students ~vill become familiar with current 
organizations whose ongoing mediations contribute significantly to shaping popular global opinions. With particular 
focus on conflict regions, students will analyze written, visual, and auditory texts through theoretical frameworks of 
film/media theory, communications studies, cultural theory and post-colonial studies. By the end of the course, 
students will be expected to demonstrate proficiency in analysis of form and content in each medium, as well as 
speak articulately to the social, cultural, and political context of the production and implications of transnational 
consumption for each genre studied. 

Course Requirements 
This course requires active participation from students on three primary levels: discussion, reading/viewing assigrnnents, 
and the creation and maintenance of a blog. All written work will be in the form of weeldy blog entries published on a 
personal blog created at wvvw.blogspot.com. Students are expected to incorporate the following into their blogs: 

¯ Written text (weekly) 
° Image essays (at least 2) 
° Short film/video clips (at least 2) 
" Audio excerpts/podcasts (at least 2) 
¯ Links to other relevant sites 
° Social media such as Facebook, Twitter, Youtube, Picasa 

In lieu of midterm and final papers, students will complete more elaborate written blog postings that include short 
film/videos and/or audio pieces. Students will also be expected to read and comment on one another’s blogs regularly 
and participate actively in peer review of all media pieces. 

Grading 
Regular attendance and participation in class 
Assignments, critiques, and in class presentations 
Blog 

25°7’0 

25% 

50% 

i=~IV~R~: 



Books, Articles, and Additional Texts 
All books ~// be availabk at the uniz,ersi[y bookstore alld on reselT~e i~ the libra,; articles a~d ~dditiona/ texts will be posted online on 

the co~rse websi~e. 

Allen, Tim and Jean Seaton, Eds. The Media of Conflict: War Reporting and Representafons of Ethnic Violence. 
London and New York: Zed Books, 1999. 

¯ Appadurai, Arjun. "Disjuncture and Difference in the Global Cultural Econom}?’ in P,b/fc CuZt, re Vol.2, No. 2 
(Spring ~990), pp. ~-24. 

¯ Appadurai, Arjun. "Dead CertainD’: Ethnic Violence in the Era of Globalization" in P,b/fc CuZt, re Vol. 10 No. 2 
Winter 1998), pp. 225-47. 

Bale, John. Imagined Olympians: Bo@ Culture and Colonial Representation in Rwanda. Minneapolis: Universiv 
of Minnesota Press, 2002. ISBN 0-8~ 66-3386. 

¯ Barthes, Roland. "Rhetoric of ~e Image" in Image, Musi4 Text. Ed. and trans. Stephen tleath. New York: ttill and 
Wang, 1977. pp. 32-51. 

Barthes, Roland. "The Photographic Message" in Image, Musi4 Text. Ed. and trans. Stephen Heath. NewYork: Hill 
and Wang, 1977. pp. 15-31. 

¯ Bhabha, Homi. "DissemiNation: T~e, Narrative, and the Margins of the Modern Nation" in NDtiov avd Na~atiov. 
Ed. Homi K. Bhabha. London and Nexv York: Routledge, 1990. 

¯ Biwavanga Wainaina. Hoxv To Write About Africa. Granta 92, 2005. 
¯ Chalaby, J. "Toxvards Understanding of Media Transnationalism." In J. Chalaby (Ed.), 7 ?~a,svatfo~ral te/edsio, 

worldwide. Towards a ,ew media order (la ed., pp. 1 - 13). New York, London: I.B. Tauris, 2005. 

Chouliara~, Lilie. ’q~he Symbolic Power of Transnational Media: Mana~ng the VisibiliD" of Suffering" in Global 
Media and C3mmu~icatio,, Vol. 4, no. 3, 2008. 

Fabian, Johannes. "Remembering the Other: l~owledge and Recognition in the Exploration of Central Africa" in 
C)ticalI, qui,y Vol. 26, no. 1, 1999, pp. 49-69. (Chicago: University of Chicago Press) 

¯ Fanon, Frantz. The Wretched of the Ear~. New York: Grove Press, 1961. ISBN 0802141323 
¯ Fanon, Frantz. XX,%ite Skin Black Mask. New York: Grove Press, 1952. ISBN 9780802150844 
¯ Ferguson, James. Global Shadoxvs: Africa in ~e Neo-Liberal World Order. Durham: Duke UniversiD- Press, 2006. 

ISBN 0822337177 
¯ Hendy, David. RaNo in the Global Age. Cambridge: Poliv Press, 2000. ISBN 0745620698 
¯ Herman, Edward S. and Noam Chomsky. Manufacturing Consent: The Political Economy of the Mass Media. 

London: Vintage, 1994. 
¯ Kant, Immanuel. Critique of Judgment. Indianapolis: Hacker Publishing, 1987. 
¯ Mama, Amina Ed. Feminist Africa. Issue 14: Red, inking Gender and Violence (December 2010). African Gender 

Institute, Universib~ of Cape Town, South Africa, 2010. ISSN: 1726-4596 

¯ Mbembe, Achille. Necropolitics Pubhc C~/ture 12(1), 2003. pp 11-40. 
¯ MacDougal, David. Transculmral Cinema. Princeton New Jersey: Princeton -UniversiV Press, 1999. 
¯ Ndaliko Katondolo, Petna. I.mnokowang Director’s Statement. ~vw.alkebu.org 
¯ Said, Edward. Orientalism. New York, Random House Inc., 1979. ISBN 039474067X 
¯ Semali, Ladislaus. "Quest of Visual Literacy: Deconstructing Visual Images of Indigenous People" in Vision Quest: 

joutw~s ~ )ward F-isuaILiteta~’. Annual Cont~rence of the International Visual Literacy Association, Wyoming, 
October, 1996. 

¯ Shell-Duncan, Bettina and Yvla t{ernlund, Eds. Female "Circumcision" in Africa: Culture, Controversy, and 
Change. Boulder Colorado: I.ynne Rienner Publishers, 2000. 

¯ Sontag, Susan. "The Image World" in On Photography. London: Pengmin Group, 1977. ISBN 0140053975 
¯ Spivak, Gayatri Chakravorty. "Can the Subaltern Speak?" in Cary Nelson and Larry Grossberg, eds. Marxism and 

the inte~retation of Culture. Chicago: UniversiD- of Illinois Press, 1988. p.271-313. 
¯ Sreberw, Annabelle. ’The Global and the Local in International Co~nunications’ FINISH 
¯ Thac~vay, Melissa. Africa Shoots Back: Alternative Perspectives in Sub-Saharan Francophone African Fi~. 

Bloomin~on: Indiana UniversiD" Press, 2003. 

¯ ENiOock, Gillian. "Reme~ating Gorilla Girl: Rape Warfare and ~e L~its of H~anitarian Storytelling" in 
Biograp& Vol. 33 No. 2 (S~mer 2010), pp. 471-97. 

" Williams, Raymond. Marxism and Literature. Oxford: Oxford University Press, 1977 



MODULE 1: INVESTIGATING MEDIATIONS OF AFRICA’S (UNHOLY) TRINITY 

WEEK 1: INTRO: THEORIES AND CONTEXT OF MEDIATING TRUTH/FACT & MYFH/FICTION 

In class screening: Mad-ia (2005) by Petna Ndaliko Katondolo; and Pa3’war (2010) by Scott 

Nobel (excerpts) 
Reading: Ferguson Introduction: Aft?tea and the IUo;M 

Assignment Due: Students will register for and set up a blog at w~wv.blogspot.com and 

post the link to their individual blogs on the course website. 

WEEK 2: WHAT IS IGNORANCE? 
In class screening: fIow to WdteAboutAj)ica by Binyavanga Wainaina 
Readings Due: 

¯ Kant: Compariso!! q/the Aesthetic Value q/the ~a~’ious t:+’ne Arts 

° Said: Odentalism (excerpts) 

° Ferguson Chapter 1: Globah’zing Ajh’ca? Obseruationsfrom an lnconuenient Continent 

Viewings Due: 
° Maybe God is Ill (2010) by Franco Brogi Taviani 

° Wild Sounds, Expressions ix Raw (2006) by Fabio Garcia 
Blog Assignment Due: Personal Reflection Blog Post 

Please write a 500-750 word personal reflection on the readings, viewings, and 
discussion so far. This essay is designed as an opportunity for you to record your 
conceptions of’Africa’ at the outset of the course. To the extent possible, include 
reflection on the role of various media in contributing to your conceptions. 

WEEK 3: HOW DO WE READ/UNDERSTAND ILLNESS AND DISEASE? 

Readings Due: 
° Barthes: Rhetoric of the Image and The Photographic Message 
° Sontag: The linage World 
° Bhabha: Di,~:~emiNatiom time, na,’ative, and the madeira of the modem ration 
° http:i/~v~-.comminit.com/en/africa/soul_beat_184.html 
° At least 4 articles/op-eds, podcasts, TED talks, or radio broadcasts (recent and/or 

archival) from influential global news coverage documenting student’s selected 
illness/disease/epidemic (see below) 

Blog Assignment Due: Image Essay 1 
Students ~vill chose one high profile aspect of illness/disease/epidemic (sign-up sheet to 

be distributed in class) and compile a visual essay that investigates practices of visual 
representations of that illness/disease/epidemic in Africa. 
Each student will<give a b~fef oralpresentation in class based on their dsual essay. 

WEEK 4: INTERROGATING POVERTY 

Reading Due: 

" Appadurai: Disjuncture andDij]brence ix the G/oba/C~dtm’al Economy 
¯ Srebemy: The Global and the Localin International Communications 
° Chalaby: Towards Understanding of’Media Transnationalism. 
° Ferguson Chapter 2 (optional), Chapter 3 De-Morah’~/~gEconomies:A/#’ca~! 5’ociatism, 

Scientifc C~zpitatism and the ?o/itics of Structural Adjustment 

° Hendy, Radio in the G/obalAge: In/vMuction, C>a2ter 4 &leani~{gs), Chaplet 5 (Culture) 

Viewing Due: 

° E,b;q)~ Poa,ert,’y (2009) Renzo Martins 
Blog Assignment Due: Audio segment 1 

Each student ~vill select one countU in Africa and create a 3-5 minute audio piece that 
investigates local vs. transnational representations ofpoverb£ thereabout. The format of 
the piece is open and can be ’creative’ and/or ’informational,’ but must include both 
t:actual and subjective material. You can conduct interviews, and/or dra~v stylistically 
from newscast, podcast, radio drama, etc. 



MODULE 2: INTERROGATIN G MEDIATIONS OF VIOLENCE 

WEEK 5: REFRAMING ~ETHNIC WARFARE~ 

Reading Due: 
° Appadurai: Dead Certainty: Ethnic Violence in the Era of Globalization 
¯ Allen and Seaton: selected excerpts 
¯ Mbembe: NecropohTics 
° Chouliaraki: The Syvsbotic Power of Wransnationall¥fedia: Managing the Visibili~ of Suf/~dng 
° Ferguson Chapter 4: 7)’ansnational Topographies of Power: Beyond the "State" and "C)’vil Sode~" in the 

Study q/Lqfi-ican Politics 

° Smith and Mantz: Do Cell Phone, Dream of(d~g l!Tar?: The Mys/iJTcation of Production and the 

Consequence, gTechnology Fetishism in the Easte~ Congo (optional) 
° At least 5 articles, podcasts, TED talks, or radio broadcasts (recent/archival) from influential 

global news coverage of ethnic violence relating to each student’s selected conflict (see belo\v) 

Viewing Due: 
° Sometimes in April (2005) Raoul Peck 
° HolelRg,anda (2004) by Terry George 
° Pray the DevilBack to Hell (2008) Gini Reticker (optional) 
Blog Assignment Due: Investigative Report Blog Post 

Each student will select and research one conflict on the continent, then write an investigative 
report/news column of at least 1,000 \vords. Must include bibliography and works cited. 
Students must also post comments on the investigative reports of at least 5 of their classmates’ 
blogs. 

WEEK 6: NARRA’FING CHILD SOLDIERS 

Readings Due: 
° Spivak: Can tDe Suba/te~7~ Speak? 
° Williams: Marxism andLilerature (excerpts on "Hegemony" and "Culture") 
° News articles on EmmanuelJal: students may select and compare 3-5 articles from sources 

including Time magazine, USA Today, The Times, The Guardian, the Washington Post, the 
Huffington Post, CNN, Fox, VOA, BBC, MTV 

° http://childsoldierrelief.org/category/resources/mediatvfilms/ 

° http://ww\v.gua-africa.org/ 
Listening Due: 
° NPR day to day: ’Embalasasa’: Healing Scars of Child Soldiers, HIV 

° Warchild CD by Emmanuel Jal 
Viewing Due: 
° Children ~ War (trailer) 
° Ne~vton Aduaka TED talk: www.ted.comitalksinewton_aduaka_tells the stou. of ezra.html 
° In addition, please watch at least on of the following and be prepared to represent your chosen 

film(s) in a class debate: 
o E~a (2007) Newton I. Aduaka 
o Warchild (2008)by C. Karim Chrobog 
o Invisible Children (2003) by Russel, Baley, and Poole 
o War Dance (2007) by Fine and Nix-Fine 

Blog Assignment Due: Image Essay 2 
Horrifying images of child soldiers have long been central to Western strategies of representing 
violent conflicts in Africa and succeed at both raising awareness and creating stigma. The 
~vebsites and media projects we have examined foreground both aspects of these practices of 
visual dissemination and consumption of Child Soldier Images. In response to the viewings and 
discussions, please compose a visual essay on representations of child soldiers (if relevant 
continue with the same conflict you selected in week 5). 



WEEK 7: MEDIATING RAPE AND SEXUAL VIOLENCE 

In Class Screening: I am the Rape (2008) Heetan Baghat; 7~,aombaAmavi (2008) by Petna Ndaliko 

1,2aton&)lo; interview with Justine Masika Bihamba 
Readings Due: 
° From Feminist Africa 14: 

o Bennet, Editorial: Rethivkivg Gewle~" awl Uiolevce 
o Ayiera, Sexual Violevce iv Co~(tict:A ?roblematic Ivte~matioval Discourse 

° http:i / drc.vday.org/home.html 
° htt~://ww\v.w~menf~rw~men.~rg/g~ba~-initiatives-he~ing-w~men/he~-w~men-c~ng~.~h~ 
° http: / !w~x~v.jazzmama.o rg 
Viewings Due: 
° The G~eatest Silevce 2007 Lisa Jackson 
° http:/!www~.cbsnews.comistoriesi2008/Ol/lli60minutes/main3701249.shtml 
° JazzMama (2010) Petna Ndaliko Katondolo 
Blog Assignment Due: Editorial/opinion essay 

Please thoroughly investigate at least three web-based campaigns regarding sexual/gender-based 
violence then write an editorial/opinion essay (minimum 2,000 words) about the role of internet 
and digital media in global understandings of sexual/gender violence. 

WEEK 8: EXCISION~ ART ACTIVISM~ AND GLOBAL DISCOURSE 

Readings Due: 

° Shell-Duncan and Hemhmd: 

o Chapter 1 (Shell-Duncan and Hemlund), Uema/e "CTrcumdsiov"iv A~)ica: Dimevsiovs oft.he 
P~’actice avd Debates 

o Chapter 8 (Rogaia Mustafa Abushara~), Redsi/ivg Femivist Discvurse ov Ivfbula/iov: Respovses 

J?om Sudavese Femivists (optional) 
o Chapter 10 (Claudie Gosselin), HaMivg O~?er the Kvife: ~\~,~mu Womev avd the Campaigv 

Agaivst Exdsiov iv Mah" 
o Chapter 14 (Fuambai Amhadu), Pdtes avd VF>’ovgs:Av Ivside#/Outside~Re,/iects ov Power’awl 

Excisiov 
° http:/iwww.stopexcision.net/~vhat we do.htm 

Viewings/Listening Due: 
° All music videos on ~w.stopexcision.net 

° At least 3 songs from http://w~v~v.stopexcision.neticd_songs.htm 

Blog Assignment Due: Video Segment 1 
In this module we have analyzed a number of strategies of visual representations of violence 
including traditional documentary and ’activist’ films, creative and experimental documentaries, 
news broadcast, fiction films, and web-videos. Using any device of visual reproduction (from 
cell-phone cameras to bloggy cams, to high quality digital vide<) equipment) students will create a 
4-6 minute video piece. Style is open, including (but not limited to) news broadcast, interview, 
creative/expressive piece, historical investigation. Subject is to be determined by students based 
on the materials covered in modules 1 and 2. 



MODULE 3: CONTEXTUALIZING MEDIATIONS OF HOPE AND BEAUTY 

WEEK 9: THE NATURAL WORLD: NATURAL WONDERS~ NATURAL PEOPLE 

Readings Due: 
° MacDougal, Trancultural Cinema (selected excerpts) 
° Thack~vay, Afi-ica Shoots Back: Alte~vatia,e Pers/~ectives i,~ Sub-Sahara,! t:’>a,~copho,~e Aj~ica,~ Film: 

o Introduction, Inzroduction andEvolulions:A BdefHis/o~, ofsub-Saharan Francophone 

Aj)ican Film (optional) 
o Chapter 2, Critical Paradigms: The Problematic Lega9’ ofEurocentdsm; Postmodedsm or 

Postcoloniality?; Twards New Paradigms 

o Chapter 3, CulturalIdentity, Representation, and Voice: Rep~senti,~gA~?ica: The Western 
Imagination! 

° Semali, Quest of V~;ual Literacy: Deconst¢¢vcting Visual Images of Indigenous Peo/~le 
° Whitlock, Remediating Gorilla Girl." Ra~e Wa~ore and the 1a’mits of Humanitarian Stog),telli~(¢ 
° Fabian, Remembering the Olhev Knowledge and Reognilion in the E:~/oration of CentralAj)ica 

(optional) 
° Schute, Tourists amt "I}ibes in the ’ZXrew" South A/)ica (optional) 

Vie\ving Due: 
° Gorillas in the Mist (1988) by Michael Apted 
° Great Natural Wonder:, of the World (Ajiica Episode) (2002) by DaddAttenborough/BBC 
° The God’sMust be C)’aW (1981) by Jamie 1.Tys 
Blog Assignments Due: Response Essay 

Please post a response essay on Africa and Natural Beauty. You are free to select the 
format of your essay (written, visual, audio, multi-media, etc.) 

WEEK 10: PERSPECTIVES ON TALENT AND GENIUS 

Readings Due: 
° Fanon, While Skin, Black Mask 
° Herman and Chromsky, Mamfactudng Consent (selected excerpts) 
° Ndaliko, Lamokowang Direr:tot’s Statement 

Viewing Assignment: 
° IQ’nshasa Symphony (2010) by Claus Wischmann and Martin Baer 

° Lamokowa,~g (2008) by Petna Ndaliko Katondolo 
Blog Assignments Due: Audio Segment 2 

Students will create an audio-driven media piece complicating notions of’beauty’ and 
’hope’ in the context of Africa. This piece can be entirely audio material, or can include 
visual elements so long as the structure of the piece grows out of sound. 



WEEK 11: SPORT AND GLORY 
Readings Due: 

° Bale, Imagined Olym/~ians: Body Culture and ColonialRepresentation in Rwanda: 
o Introduction: An Imaginary World ofSpo~~ 
o Chapter 3: Imagi,led OD’mpians 
o Chapter 4: VisualImages and Foreign Bodies 

° http:i/~v~-.streetballfilm.com/tagisouth-african-homeless-s treet-soccer/ 

Viewing Due: 

° Stree/ball(2010) Demetrius Wren 
° In addition, please watch at least one of the following and be prepared to represent your 

chosen film(s) in a class debate: 
o A/k’ca United (2010) by Deborah Gardner-Patterson 
o Themba (2010) by Stefanie Sycholt 

Blog Assignments Due: Response Essay 
Please post a response essay on the readings, viewings, listenings, and discussions of 
Module 3 thus far. You are free to select the format of your essay, however it must be a 
different format than you used in week 9. 

WEEK 12: CONCLUSION: SO MANY AFRICAS 

Readings ~ue: 
° Fanon, The lF)’etched of the Earth: On National Culture (1961 edition) 
° Bhabha, ~:oreward: ~;rami~(~ ~;anon (Forward to The Wretched of the Earth, 2004 edition) 
° Thackway, Af!~ca Shoo/s Back: Alter~ati~:e Pers2ec/ives in Sub-Saharan Francophone Afi4can Film: 

o Chafl/er 3 (’~u/tural Iden/ity, Rt~resen/a/ion, and Voice: Alten¢ati~:e Persflec/ives or 

Reassessing Identity through Film 
° Wainaina: How to ~’ite AboutAfl?ica II 

Viewing Assignment: 

° Afro@digital (2003) by Balufu Bakupa-Kanyinda 
Blog Assignments Due: Video Segment 2 and Subjective or Creative Written Statement 

For your final video post, please create a short film/video piece. You may draw from all 
topics, media, and stylistic approaches addressed in the course. 
In addition, please post a concluding written text integrating the theoretical, analytic 
discussions and readings with your personal reflection on media, po~ver, and 
transnational understandings of Africa. 



Memorandum 

JanuaIT12,2012 

To: 

From: 
Re: 

IAAR Study Group 
Joseph Jordan, Interim Director, IAAR - Director, Stone Center 
Visitation Schedule for IAAR Colloquium Visitors 

Thank you for your willingness to help us as we chart a path for the Institute of African 
American Research. Over the next couple of months we will host visits from colleagues 
at other institutions who are directing Centers with missions that are similar to that of 
IAAR. Our intent is to have a conversation with them about their work, about the 
structure of their Centers and to get a sense of how they’ve negotiated the difficult task of 
crafting a sustainable intellectual and administrative model at their institutions. 

We’ve asked you to participate because we wanted to include a broad representation of 
experiences, perspectives and positions from across the campus on the study group. Once 
we’ve completed our conversations vve will ask for insights you’ve gained from our 
discussions with these Center directors and your sense of the relevance of their 
experiences for our thinking about the IAAR. 

By tomorrow you will receive a version of the history of IAAR authored by Professor 
Frank Brank Brown (Emeritus) and based on his experience over the years with both the 
Stone Center and the IAAR. Appended to his memorandum is a report from a study 
group appointed by former Provost Bernadette Gray-Little that was co-chaired by 
Professors Reginald Hildebrand and Karla Slocum. This may provide some additional 
context as we engage with our visitors. 

Below you will find the schedule for our meetings with the Colloquium Series visitors. 
Two of the sessions will be held in 105 South building with the remaining gatherings 
taking place in the IAAR conference room on the 3rd floor in the Stone Center. We will 
send out reminders a couple of days in advance that will include the correct meeting 
room. 

We understand you may not be able to make all of the meetings but it is important that 
you come to the sessions when you are available. Please go to this link 
~.~:R~./...‘~:~.~:~.~:~!~.~.~?.9.~.~.~.~.~?).’’....p.~i.~.~x...~i.~.9...~?.~x...~ and fill out the Doodle calendar so we’ll 
know which sessions you’ll attend. Also remember, if you are not available for the study 
group meetings with the visitors on a particular day, but would still like to sit in on a 
discussion you can j oin us in the open lunch meetings that will take place beginning at 
noon. 

If you have questions you can reach me directly at 843-2671 or by email, 
jt~ordan@email.unc.edu. You can also call S. Marina Jones, the IAAR grad assistant at 
962-6810. 



Spring IAAR Colloquium Series 
Study Group Meeting Schedule 

January 23 10:30am-12 noon Conf. Rm. 105, South Building 

Frederick Harris, Director, Institute for Research in African 
American Studies and the Center on African-American Politics and 
Society, Columbia University 

January 31 10:30am-12 noon L/~AR Conf., Rm., 3~’d Fir., Stone Ctr. 

Robert Steele, Executive Director, The David C. Driskell Center 
for the Study of the Visual Arts and Culture of African Americans 
and the African Diaspora, University of Maryland, College Park 

February 6 

February 16 

10:30am-12 noon IAAR Conf., Rm., 3ra Fir., Stone Ctr. 

Andrew Grant-Thomas, Assoc. Director, The Kirwan Institute for 
the Study of Race and Ethnicity, Ohio State University 

10:30am-12 noon Conf. Rm. 105, South Building 

Mia Bay, Director, Center for Race and Ethnicity, Rutgers 
University 

February 27 10:30am-12 noon IAAR Conf., Rm., 3r’~ Fir., Stone Ctr. 

Leslie Harris and Randall Burkett, The James Weldon Johnson 
Institute for the Study of Race and Difference, Emory University 



Flom: 

Sent: 

To: 

Subject: 

Institute of African American Research <iaamnc gmail.com@maill08.us2.mcs~.net;, 

Friday, January 13, 2012 1:06 PM 

Sahle, Eunice N <eunice@email.unc.edu> 

Apply for Research Support, Join Us for Jan & Feb Programs 

The IAAR wift host colleagues from researcts centers 

whose wo~k focuses on Afdcan Americans and the 

Afdcan diaspora. This co~bqu~um selbs is designed to 

encourage conversations that wi~] he~p us design a 

p~egrammatic d~rection fo~ ~he future, m~d to develop a 

strategic p~an fo~ the next few ye~s. 

You are invited to join us as we strafe experiences, 

insights and ideas about the futule of lesearch on 

African Americans and the diaspora here in the IAAR, 

and in sister institutions at ott~er universities. 

Join in conversation wit~ AFAM Research Center 

scholars flora Columbia, Rutgers, University of Mawland, 

Ohio State University and Emery 

Apply for Research 
Support Grants 

Summer 2012 

!]:::’.9;q:.[~..t]S.j[or fsculty and 

professionsl librarians st 

UNO-CH engaged 



Frederick Harris, Prof. of Politicaf Scie~ce and Directon 

institute for Research in A1%ican-.Amedcan S[udies and 

the Center on AfricamAmerica~ Politics m~d Society~ 

Columbia University 

Robert Steele: Exec~.~tive Direc[or: The David C~ Driskell 

Center for the Study of the Visuaf A~ts and Culture of 

African Americans and the African Diaspora, t.J~iv of 

Md. Colfege Park 

Andrew Grant-Thomas, Deputy Directol The Kirwan 

Imc~titute for the Study of Race and .F.thnicity~ Ohio State 

University 

Bay, Piof. of History, Directo< Center for Race and 

Ethnicity, Rutgers University 

~27, 12 o 1;30~ 

l.esfie Harris a~d Ra~sdatl Burkett The ,fames ~i~tefdon 

8o~nson bstib.~te Ior the Study el Race and Difference, 

.F. mory Uni~ersity 

~.~2.~.tS.~...~.~’~.~ support tr~e 

scientific scholarly or artistic 

efforts of faculty 

sponsodr:,.q multi~ and 

interdisciplinary cohorts of 

scholars a~d researchers (at 

least 4) 

IAAR Invites 
Applications for 
Cou~se 

Devek~pment 
G~ants 

funds car= be used to 

shxiie.~ broadly defined or 

tile African diaspora (in 

should be tatgh~ in 1:he 20!2- 

201 :~ acad~mic year. 

Applicants can sppiy for 

amounts will be determined 

2,"599 



Fl’om: 

Sent: 

To: 

Subject: 

Jordan, Joseph F @]ordan@email.unc.edu~ 

Sunday, Januao~ 15, 2012 11:30 PM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

RE: IAAR Study Group Logistics 

That will not be a problem Eunice -- I ~vill let folks know 

From: Sahle, Eunice N 
Sent: Sunday, January 15, 2012 3:18 PM 
To: Jordan, Joseph F 
Subject: RE: IAAR Study Group Logistics 

Dear Joseph, 

Hope you had a good first week of classes I t?ll sick mid-week, lost my voice and struggled with a cold hence my missing the event at your home on Friday. I am trying to rest as much as I 
can so as to return to my duties on Tuesday. 

At any rate, this is quick note to let know that because of my Tuesdays and Thursdays teaching schedule 9.30am-1045am this semester, I will be arriving late (about 10 minutes) for two of 
the IAAR Study Group. Here are details: 

-January 31 st 
-February 16th 

I would be grateful if you announced to members of the Stu@ Group meeting on those days so that they do think I am being unprot?ssional. On the hand you think arriving late is 
disruptive, I will plan nut to attend the two meetings because of the in?’ teaching schedule. 

Warm regards and see yuu un Wednesday at the departmental meeting 
Eunice 

From: Juseph Jordan [j~jurdan@emaikunc.edu] 
Sent: Thursday, January 12, 2012 1:25 PM 
To: Bowles, Johm Ferris, William Reynolds; Carlton-La Ney, Iris B; Fisher, Rebecka Rutledge; Shields, Tanya L; Alexander, G. Rumay; Caldwell, Kia L; Sahle, l:.unice N; Williams, Lyneise E; 
Nolan, Angela J; Watson, Harry I..; Brophy, Alfred L; Hartlyn, Junathan 
Cc: Tresolini, Carol P; Jones, Marina Sabine; Kristen Maye; Ismaai[ Qaiy~m 
Sublect: IAAR Stud?’ Group Lugistics 

Dear Study Group Member: 

Attached yuu will :find infurmation on our upcuming gatherings with the visiturs from African American and Diaspura (;enters from different institutions. Please review and complete the 
duodle calendar so we can gauge the number of attendees at each meeting and order the apprupriate refreshments. If you have questions please don’t hesitate to contact me at 843-2671. 

Regards 
Juseph 



Sent: 

To: 

Sub.ie~: 

Attach: 

SaNe, Eunice N <eunice@email.unc.edu~ 

Monday, January. 16, 2012 10:05 PM 

SaNe, Eunice N <eunice@email.tmc.edtr"~ 

Hello 

Final Copy -Administrative and govemmlce s~tmcture (Depaxtment of African and Afro-American Studies).doc 

see attached 



AFRICAN AND AFRO-AMERICAN STUDIES: ADMINISTIL~TIVE AND 
GOVERNANCE STRUCTURE (2012-2013) 

FEATURES 

In addition to a Chair appointed by the Dean, the Department will have an Associate Chair, who 
will be appointed by the Chair in consultation with the Senior Associate Dean for Social 
Sciences and Global Programs in the Colleague of Arts and Sciences. Further, the Department 
will have a Director of Undergraduate Studies, a Summer School Administrator, and an 
Institutional Resource Coordinator. Five committees will also be a central feature of the 
Department’s administrative and governance structure. These committees are: 

Academic Affairs Committee, 
Intellectual Dialogues and Institutions Linkages Committee 
Planning, Hiring and Faculty Committee 
Chair’s Liaison Committee 
Executive committee. 

The projects of the Department’s committees will be led by a Chair/s appointed by the Chair of 
the Department. The Executive Committee will have 8 members made of the Chair/s of the 
Department’s committees, the Chair of the Department and 1 appointed member. 

ADMINISTRATIVE AND GOVERNANCE STRUCTURE: PHILOSOPHY AND 
OBJECTIVE 

Philosophy: 

The underlying philosophy of the Department’s administrative and governance structure is 
shared governance in the context of the rules, regulations and policies of the University of North 
Carolina at Chapel Hill and specific directives from the Dean’s Office. 

Objectives: 

a) Fostering a sense of ownership of the Department’s and the University’s intellectual and 
other proj ects. 

b) Deepening social cohesion. 
c) Ensuring the accountability of the Chair, Faculty and Staff to the University. To this end, 

the Chair will foster practices that adhere to the rules, regulations and policies of the 
University of North Carolina at Chapel Hill. 

d) Encouraging active citizenship in the governance of the Department. 



DEPARTMENT’S ADMINISTRATIVE AND GOVERNANCE STRUCTURE: 2012-13 

Title Nameis Responsibilities (Subject to change 
as the Department and the 
University evolves). 

Chair Eunice Sahle -See UNC’s Chair’s Manual 

Associate Chair 

Director of Undergradnate Studies 

Summer School Administrator 

Institutional Resources Coordinator 

Walter Rucker 

Kenneth Janken 

Kenneth Janken 

Timothy McMillan 

-Other duties assigned by the 
University Administration 

-Scheduling courses in consultation 
with the Chair. 

-Management of courses. 

Supe~dsion- Department’s 
Adminislxative Assistant (matters 
pertaining to course management 
and students’ needs) 

-Advising majors and minors on 
courses, curriculum, and other 
academic issues. 

-Honors Advisor 

-Work with the Chair on the annual 
Learning Outcomes Assessment 
Report. 

-Scheduling summer courses in 
courses in consultation with the 
Chair. 

-Management of sunnner courses 

-Work with the Chair to develop a 
resource database of key resources 
available to faculty. 

-Update the Department regarding 
institutional developments in the 
area of technology and organize 
relevant workshops for interested 
/hculty. 



Title Responsibilities 

Academic Affairs Committee 

Intellectual Dialogues and 
Institutional Linkages Connnittee 

Name/s 

Chair: Kenneth Janken 

Members: Walter Rucker, Margaret 
Lee, Pen), Hall, Lydia Boyd and 
Allasane Fall 

Chair: Kia Caldwell 

Members: Mamarame Sock, Tim 
McMillian, Georges Nzongola, 
Donato Fhtmsu, and Esther Lisanza 

-Review and propose changes to the 
academic requirements for majors 
and minors and submit a report to 
"the Chair for review by end of 
March 2012. 

-Review new course proposals. 

-Review Independent Studies 
proposals and enforce the 
requirements of the Department’s 
Independent Studies’ Contract. 

-Propose a name change for the 
Department by the spring of 2012. 

-Development a framework for 
visiting scholars’ program (1 week 
stay at: UNC). The visiting scholar 
would also deliver the envisioned 
Depamnent’s Annual Lecture (see 
below). 

-Promote the University’s goal of 
Curriculum Internationalization: 
Develop an agenda for new Study 
Abroad programs in African and the 
African Diaspora) 

-Propose institutions, and civil 
socie~r sites that the department 
could link up with for ~nutual 
intellectnal exchanges and 
affiliation. 

-Identify scholars and institutions 
within the Triangle regional that 
might be of interest to faculty in our 
department. 

-Departments’ Colloquium - open it 

up to UNC faculty members in other 

Units who are working on African 

and African Diaspora issues. 

-Discuss the way for~vard with the 
Department’s annual newsletter. 

-Propose a name for a department’s 
a~mnal lecture (the first one to be 
held in March, 2013) by Februa~./, 
2012. 



Title 

Planning, Hiring and FaculU 
Committee 

Chair’s Liaison Committee 

Executive Committee 

Nmneis Responsibilities 

Chairs: Pew Hall and Georgcs 
Nzongola 

Members: Charlene Register, David 
Pier, Timot~r McMillan and 
Alphonse Mutima 

Chair: Reginald Hildebrand 

Members: Joseph Jordan, Bereket 
Selassie, Charlene Register, and 
Michael Lambert (on leave, spring 
2012, Barbara Anderson will 
represent the African Studies 
Center). 

Chair: Etmice Sable 

Members: (Associate Chair, Chairs 
of the Committees and 1 appointed 

member) 

Reginald Hildebrand, Walter Ruckcr 
(Associate Chair), Kenneth Janken, 
Bereket Selassie (appointed), Kia 
Caldwell, Perry Hall and Georges 
Nzongola 

-Prepare a self-assessment report of 
"the department: focusing on: 

a) Formation and evolution of the 
department 

b) Current faculU and their teaching 
and research projects 

-Propose two new areas of 
intellectual focus for the Department 
reflecting the needs and interests of 
students in 21st Centu~r. 

-Develop a hiring plan for the next 4 
years based on: 

a) the revised curriculum 

b) 2 new areas teaching and 
research. 

-Craft job advertisements in 
consultation with the Chair. 

-Work with the Chair on public 
engagement projects (locally and 
globally) 

-Fnnction as Department’s 
Ambassadors in institutional and 
conm~mfity spaces and with our 
majors and minors. 

-Prepare a strategic planning 
document indicating ways that the 
Department, the Sonja Haynes Stone 
Center for Black Culture, Institute of 
African American Research and the 
African Studies Center can work 
together in a more systematic 
manner. 

-Update the Chair on the work of 
their committees on a monthly basis. 

-Fulfill specific duties assigned by 
the Chair. 



TENURE TRACK FACULTY POSITION IN PUBLIC POLICY AND GLOBAL STUDIES 

University of North Carolina at Chapel Hill 

The Department of Public Policy and the Global Studies Curriculum at the University of North Carolina 

at Chapel Hill seek to fill a tenure-track economics position in Global Studies at the assistant professor 
level beginning July 1, 2012. We seek candidates with demonstrated interest and a strong agenda for 

publishable research in international development or policy issues with a cross-national or global 

perspective. The candidate will be required to teach a core course on the Global Economy and advise 
students in the newly created MA program in Global Studies; contribute to teaching in the BA and PhD 

programs in the Public Policy Department and supe~wise PhD dissertations in Public Policy. The 

successful candidate must have a PhD in Economics or in Public Policy with strong training and research 

skills in economics. Review of applications will begin in early November and continue until the position 
is filled. Informational meetings will be arranged at the APPAM conference in November and the AEA 

meetings in January 2012. Further inforn~ation about the position and application instructions are 

available at http:/~iobs.unc.edu/2501699. The University of North Carolina is an equal opportunity 

employer. Applications are particularly encouraged.from women and minority scholars. 



Arts and Sciences Grants for Interdisciplinary Initiatives 

CALL FOR PROPOSALS - DUE 2 3~PR~ 20~2 

The College of Arts and Sciences has committed a total of $60,000 for the academic year 
1 July 2012 through 30 June 2013 to encourage and fund the development of 
interdisciplinary teaching and research initiatives in three areas: 

Conferences. Grants are available to support on-campus interdisciplinary 
conferences that will benefit the research and/or teaching of College faculty in 
two or more units. Proposals that specify how the support has the potential to 
advance interdisciplinary research and/or teaching on campus on a more sustained 
basis will be more competitive. Grants ordinarily will not exceed $10,000. 

Research initiatives. Grants of up to $10,000 are available as seed money to 
teams of 2 or more faculty that develop interdisciplinary research initiatives. Any 
such initiative must have a clear rationale and a demonstrable goal and 
outcome(s). Proj ects with a strong potential for external funding will be 
especially competitive. Faculty may use a grant for research support, including 
summer salary and benefits. 

Team teaching initiatives. Grants are available to teams of 2 or more faculty 
that wish to develop interdisciplinary undergraduate or graduate courses. 
Proposed course(s) must be offered during the regular academic year and must be 
taught at least twice. The chairs &the units in which the faculty team members 
are appointed must approve the course(s) and teaching schedules of the faculty 
involved. The grants, which may not exceed $16,000, may be used in a variety of 

ways (e. g., salary and benefits for graduate assistance, supplies, travel expenses, 
or summer salary and benefits for the faculty). The size of the awards will vary 
according to the needs of the applicants. 

Selection Process 

Beginning in the spring of 2012, a selection committee of 5 tenured faculty members 
appointed by the Dean from various departments in the College will review all 
interdisciplinary proposals for the academic year 2012-2013. As of 1 May 2012 the 
committee will advise the Senior Associate Deans as to the merits and level of funding 
the committee recommends for the most competitive proposals. Grants will be awarded 
as of 1 July 2012. Faculty awarded grants will report to the Dean on the use and 
outcome(s) of their grant no later than 30 June 20113. 

The Interdisciplinary Initiatives program will be assessed in the spring of 2013. 

Application Process 

Only proposals from tenured or tenure-track faculty or senior lecturers will be 
considered. Proposals must contain a proj ect description and rationale (no more than 



1,500 words total) to be funded by the grant as well as a one-page budget. All proposals 
must be written in jargon-free, non-specialized language and also carry an endorsement 
from the chairs of the unit(s) in which the faculty who submit the grant are appointed. 

The deadline for Interdisciplinary_ grants proposals is 1 April 2012. Proposals should be 
submitted in both hard copy and electronic form to Tiffany Clarke, College of Arts and 
Sciences, CB 3100; tiffany_clarke@unc.edu. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Sanie, Eunice N <eunice@emaiLunc.edu~ 

Wednesday, January 18, 2012 10:24 AIVI 

Sanie, Eunice N <eunice@email.~mc.edtr~ 

A & G - lh~l 

Departlnent of African and Afro-A~nericm~ Studies (final coW shared at meeting Jan 18)A & G stmctme.doc 

See a~ached 



DEPARTMENT OF AFRICAN AND AFRO-AMERICAN STUDIES: ADMINISTRATIVE AND 
GOVERNANCE STRUCTURE (2012-2013)1 

FIEATURES 

In addition to a Chair appointed by the Dean, the Department will have an Associate Chair, who will be 
appointed by the Chair in consultation with the Senior Associate Dean for Social Sciences and Global 
Programs in the College of Arts and Sciences. Further, the Depamnent will have a Director of 
Undergraduate Studies, a Summer School Administrator, and an Institutional Resource Coordinator. Five 
committees will also be a central feature of the Department’s administrative and governance structure. 
These committees are: 

Academic Affairs Committee, 
Intellectual Dialogues and Institutional Linkages Committee 
Planning and Faculty Committee 
Chair’s Liaison Committee 
Executive Committee. 

The projects of the Department’s committees will be led by Chairs appointed by the Chair of the 
Department. The Executive Committee will have 8 members comprised by the Chair of the Department’s 
committees, the Chair, the Associate Chair and, 1 appointed member. 

ADMINISTRATIVE AND GOVERNANCE STRUCTURE: PHILOSOPHY AND OBJECTIVES 

Philosophy: Shared governance 

Shared governance is the best way to promote the active involvement of faculty in guiding the work of the 
Department and to access faculty leadership skills in fulfilling our educational mission. 

Shared Governance: Objectives 

a) Enhancing the Department’s on-going commitment to academic integrity and excellence in 
research and teaching. 

b) Building a sense of faculty ownership of the Department’s future. 
c) Deepening social cohesion and interchange across academic specialties. 
d) Ensuring adherence to the rules, policies, and procedures of the College of Arts and Sciences at 

UNC-Chapel Hill. 
e) Encouraging active citizenship and participation in the governance of the Department. 

1 Prepared by, Eunice Sable, Chair, Department of African and Afro-American Studies, Associate Professor, 

Department of African and Afro-American Studies and Curriculum in Global Studies. This document has been 

shared with Jonathan Hartlyn, The University of North Carolina at Chapel Hill, Senior Associate Dean for Social 

Sciences and Global Programs, College of Arts and Sciences, Kem~eth J. Reckford Professor of Political Science. 

{PAGE \*MERGEFORMAT} 



DEPARTMENT’S ADMINISTRATIVE AND GOVERNANCE STRUCTURE: 2012-13 

Title Nameis 

Chair Eunice Sable 

Associate Chair 

Director of Undergradnate Studies 

Sununer School Administrator 

Instflutional Resources Coordinator 

Walter Rucker 

Kenneth Janken 

Kenneth Janken 

Timothy McMillan 

Responsibilities (Subject to change 
as the Department and the 
University evolves). 
-See UNC’s Chair’s Manual 
available at Intranet College of the 
Arts and Social Sciences: 

-Development (Working closely 
with the Arts and Sciences 
Fom~dation) 

-Other duties assigned by the 
University Administration 

-Scheduling courses in consultation 
with the Chair. 

-Management of courses. 

-Supervision- Depamncnt’s 
Administrative Assistant (matters 
pertaining to course management 
and students’ needs) 

-Advising majors and minors on 
courses, curriculm~ and other 
academic issues. 

-Honors Advisor 

-Work with the Chair on the annual 
Leanfing Outcomes Assessment 
Report. 

-Scheduling summer courses in 
consultation with the Chair. 

-Management of sunnner courses 

-Work with the Chair in developing 
a database of kcy resources available 
to faculty. 

-Update the Depamnent regarding 
institutional developments in the 
area of teclmology and organize 
relevant workshops for interested 
faculb~. 

{PAGE \*MERGEFORMAT} 



DEPARTMENT’S COMMITTEE STRUCTURE 

Title Responsibilities 

1. Academic Affairs 
Committee 

Intellectual Dialogues and 
Institutional Linkages Conunittee 

Name/s 

Chair: Kenneth Janken 

Members: Walter Rucker, Margaret 
Lee, Perry, Hall, Lydia Boyd and 
Allasane Fall 

Chair: Kia Caldwell 

Members: Mamarame Seck, Tim 
McMillian, Georges Nzongola- 
Ntalaja, Donato Fhunsu, and Esther 
Lisanza 

-Review and propose changes to the 
academic requirements for majors 
and minors and submit a report to 
"the Chair for review by end of 
March 2012. 

-Review new course proposals. 

-Review Independent Studies 
proposals and enforce the 
requirements of the Department’s 
Independent Studies’ Contract. 

-Propose a name change for the 
Departmem by the spring of 2012. 

-Develop a framework for a visiting 
scholars program (1 week stay at: 
UNC). The visiting scholar would 
also deliver the envisioned 
Depamnent’s Annual Lecture (see 
below). 

-Promote thc Universily’s goal of 
globalizing the curriculum: Develop 
an agenda for new Study Abroad 
programs in Africa and the African 
Diaspora. 

-Propose institntions, and civil 
sociebr sites that the department 
could develop ties for mutual 
intellectnal exchanges and 
affiliation. 

-Identify scholars and institutions 
within the Triangle region that might 
be of interest to faculty in our 
department. 

-Departments’ Colloquium - open it 

up to UNC faculty members in other 

Units who arc working on Africa 

and African Diaspora issues. 

- Re-envision thc annual newsletter. 

-Propose a name for an annual 
lecture in the Deparhnent (the first 
one to be delivered in March, 2013) 
by February., 2012. 

{PAGE \*MERGEFORMAT} 



Title 

PlaIming and Faculty Committee 

Chair’s Liaison Cormnittee 

Executive Committee 

Nameis 

Chairs: Pew Hall and Georges 
Nzongola-Ntalaja 

Members: Charlene Regester, David 
Pier, Timot~r McMillan and 
Alphonse Mutima 

Chair: Reginald Hildebrand 

Members: Joseph Jordan, Bereket 
Selassie, Charlene Regester, Robert 
Porter and Michael Lambert (on 
leave, spring 2012, Barbara 
Anderson will represent the 
African Studies Center). 

Chair: Eunice Sable 

Members: Reginald Hildebrand, 
Kenneth Janken,, Kia Caldwell, 
Perry Hall, Georges Nzongola- 
Ntalaja, Walter Rucker (Associate 
Chair) and Bereket Selassie 
(appointed) 

Responsibilities 

-Prepare a self-assessment report of 
"the Department :focusing on: 

a) Formation and evolution of the 
Department 

b) Current facul~" and their teaching 
and research projects 

-Propose m’o new areas of 
intellectual focus for the Department 
reflecting the needs and interests of 
students in 21st Century. 

-Develop a hiring plan :for the next 4 
years based on: 

a) the revised curriculum 

b) 2 new areas of teaclfing and 
research. 

-Craft job advertisements in 
consultation with the Chair. 

-Work with the Chair on public 
engagement projects (locally and 
globally) 

-Function as Department’s 
Ambassadors in institutional and 
conm~mfity spaces and with our 
majors and minors. 

-Prepare a strategic planning 
document indicating ways that the 
Department, the Sonja Haynes Stone 
Center for Black Culture and 
History, Institute of African 
American Research and the African 
Studies Center can work together in 
a more systelnatic manner. 

-Update the Chair on the work of 
their committees on a monthly basis. 

-Fulfill specific duties assigned by 
the Chair. 

-Respond to challenges and other 
emerging issues in the Department. 

{PAGE \*MERGEFORMAT} 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Buell, Agaflm <abuell@email.unc.edu~ 

Thursday, January, 19, 2012 10:02 AM 

Handa, Sudhanshu <shand@email.unc.edu-~; Sahle, Eunice N <eunice@email.unc.edu-~ 

Jan 26 - Deadline tbr Research & Study Recommendations to Deans’ Office 

Public Policy Research and Sttl~ Leave requests 2011-2012 -- 1-15-2011 .pdf 

Dear Ashu and Eunice, 
I believe that decisions about RSA leave for next year have been made internally, but I have not yet seen a letter of Request to the Dean. A sample is attached. Please submit to me (along 
with the requests from the chosen professors) prior to the deadline on 1/26 and I will submit 

Thanks’. 
Agatha 

Agatha Buell 
Business Officer 

Department of Public Policy 

217 Abemethy Hall, CB #3435 

Department of African & Afro-American Studies 
109 Battle Hall, CB #3395 

University of North Carolina 
Chapel tliH, NC 27599 
p. 919.9622788 
£ 919962.5824 

..... Original Message ..... 
From: WebEvent [mailto:webevent~unc.edu] 
Sent: Thursday, January 19, 2012 12:03 AM 
To: All Administrative Managers in the College of Arts & Sciences 
Sut~ject: [asmgrs] WebEvent Reminder: Jan 26 - Deadline for Research & Study Recommen&itions to Deans’ Office 
hnportance: tligh 

WebEvent Reminder 

Title: Deadline for Research & Study Recotlm~endations to Deans’ Office 
Date: Thursday, January 26, 2012 
Time: Unspecified 

Description: This is the deadline for dept chairs to submit recormnendations for research and study leaves. 

Powered by- WebEvent(trrl) 
http://w~vw.webevent.cotrb’cs/r/pbpublish 2.71 

You are currently subscribed to asmgrs axsd: abuell@email.unc.edu. 



From," 

Sent: 

To: 

Subject: 

Stacey Sewall <sewall@ad.unc.edu> 

Thursday, Janua~ 19, 2012 3:21 PM 

The asc tkculty mailing list. <asc tZaculty@lis~t~rv.unc.edu> 

[a~ faculty] Fwd: $4,000 Awards for G|obal Course Development 

Please contact the Center for Glob~J Initiatives with any questions about this awaxd. Thanks! 

........ Original Message ........ 

Subject:S4,000 Awards for Global Course Development 

Date:Thu, 19 Jan 2012 15:12:58-0500 

From: Steiner, Ni klaus Andreas <nsteiner(a)unc.edu> 
To:Sewall, Stacey Elizabeth <~wall(a)email.unc.edu> 

The Center for Global Initiatives is pleased to announce open applications for the FacuIW Curriculum Development Awards. Awards of up to ~;4,000 are available to 

faculty interested in: adding global content to existing courses that lack global content, adding comparative cases to courses that are currently area-specific, or 

developing new courses with significant global content. This year, CGI prioritizes courses that focus on water, which is the 2012-13 pan-university theme. We are 

especially interested in supporting water-related courses in schools/departments that currently lack such a focus. 

We would love to have faculty from your department represented. For more information and to apply, please see our website: 
http://cgi.unc.edu/awards/curriculum-development Application Deadline: February 7, 2012. 

We look forward to collaborating with you and your colleagues in the future. 

Best regards, 

Niklaus 

Niklaus Steiner, Director 
Center for Global Initiatives 



From: 

Sent: 

To: 

Subject: 

Nzongola-Ntalaja, Georges <nzongola@email.unc.edu> 

Thursday, Janua~ 19, 2012 3:47 PM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

FW: $4,000 Awards tbr Global Course Development 

FYI, in case you did not get this emaih 

Georges Nzongola-Ntalaja 
Professor of African Studies 
Department of African and Afro-American Studies 
Universi~ of North Carolina at Chapel Hill 
201 Battle Hall, Campus Box 3395 
Chapel Hill, NC 27599-3395 
USA 
Tel.. +1 919 599 9839 

From: Steiner, Niklaus Andreas 
Sent: Thursday, January 19, 2012 3:12 PM 
To: Nzongola-Ntalaja, Georges 
Subject: $4,000 Awards fbr Global Course Development 

The Center f,ar Global Initiatives is pleased to announce open applications for the Faculty Curriculum Development A~vards. Awards of up to $4,000 are available to facul~z interested in: 
adding global content to existing courses that lack global content, adding comparative cases to courses that are currently area-specific, or developing new courses with significant global 
content. This year, CGI prioritizes courses that focus on water, which is the 2012-13 pan-umversi~z theme. We are especially interested in supporting water-related courses in 
schools/departments that cun-ently lack such a ~bcus 
We would love to have lhcul~ from your department represented For more information and to apply, please see our website: http://c~i.unc.edu/awardsicurficuIum-development Application 
Deadline: February 7, 2012 
We [oak forward to collaborating with you and your colleagues in the future. 
Best regards, 
Niklaus 

Niklaus Steiner, Director 
(;enter ]2~r Global Initiatives 



From: 

Sent: 

To: 

Subject: 

Attach: 

Miller, Haerm~ <hm~iller@email.unc.edu> 

Friday, January 20, 2012 9:28 AIVI 

SaNe, Eunice N <eunice@email.tmc.edtr"~ 

December 2011 Reports 

AF- BudgetVActo~]- 12- 31-2011 .xlsx 

Dear Eunice, 
Attached is the departmental reports as of :~2/3:~/20:~:~ for your review. 
In case you have any questions, please let me know. 
Thanks! 

Haera~ Miller 
Acct. Tech 
Dept. of Public Policy 
Tel. 919.962.4854 
Fax. 919.962.5824 
Dept. of African ~ad Afro-America:n Studies 
Tel. 919.966.1295 



A 

1 

2 EXPENSES 

3 Unallocated Budget Pool 

4 Personnel 

5 

6 

7 

8 

9 

lO 

11 

12 

13 TOTAL PERSONNEL** 

14 Non-Personnel 

15 

16 

17 

18 

19 

2o 

21 

22 

23 

24 

25 

26 

27 

28 TOTAL NON-PERSONNEL 

29 

3o 

31 

STATE ACCOUNT 

BUDGET V. ACTUAL 
Department of African Afro-American Studies 

As of November 2, 2011 

Page i of 20 



STATE ACCOUNT 

BUDGET V. ACTUAL 
Department of African Afro-American Studies 

As of November 2, 2011 

B 

Account # 2-32871 

2 

3 

4 

EPA Salaries 

5 (Faculty, Research Staff, & Other Instructors) 

EPA Student Salaries 

6 (Grad Student TAs & RAs) 

SPA Salaries 

7 (Staff) 

8 Overtime Wages 

9 Temporary Wages 
Student Wages 

10 (Undergrads) 

11 Benefits* 

Contracted Services 
12 (Consultants & Dual Employ) 

15 Supplies & Materials 

16 Current Services 

17 Travel 

Communications 
18 (Postage & Telephones) 

19 Computer Services 

2O Transit Fee 

21 Meetings & Ammenitites 

22_ Fixed Charges 

23 Capital Outlay 

24 Educational Awards 

25 Subcontracts & Participant Cost 

26 Expense Transfers 

27 Indirect Costs 

28 

29 GRAND TOTAL 

30 *Bene)~its are paid by the College so any +/- can be ignored, as the College will balance this out 

31 ~Salary Savingsj:rom Buyouts (in the EPA salary line) are moved to the Instructional Budget at the end o)~ the.fiscal year 

Page 2 of 20 



1 
2 
3 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 

C 

Current 

Budget 

1,310,432 

42,976 

156,127 

1,509,535 

1,233 

7,459 

2,881 

1,388 

12,961 

1,522,496 

D 

Actual 

Expenses 

610,216 

23,071 

156,127 

789,414 

1,264 

469 

1,441 

1,388 

STATE ACCOUNT 

BUDGET V. ACTUAL 
Department of African Afro-American Studies 

As of November 2, 2011 

E F 

Encumbered 

Expenses 

610,216 

19,887 

630,103 

1,440 

Other Commitments 

3,015 

G 

Balance 

Available 

(3,015) 

90,000 

90,018 

(31) 

6,990 

4,562 

793,976 

1,440 

631,543 3,015 

6,959 
93,962 

Page 3 of 20 



STATE ACCOUNT 

BUDGET V. ACTUAL 

Department of African Afro-American Studies 

As of November 2, 2011 

Cell: F3 

Comment: UNC: 

$500 AFAM Hist. Month 

$500 Ngonzola funds from ASC 

$2,015 Re-key and new phones in Battle Hall 

Page 4 of 20 



A 

1 

2 EXPENSES 

3 Unallocated Budget Pool 

4 Personnel 

5 

6 

7 

8 

9 

lO 

11 

12 

13 TOTAL PERSONNEL 

14 Non-Personnel 

15 

16 

17 

18 

19 

2o 

21 

22 

23 

24 

25 

26 

27 

28 TOTAL NON-PERSONNEL 

29 

3o 

31 

INSTRUCTIONAL ACCOUNT 

BUDGET V. ACTUAL 
Department of African Afro-American Studies 

As of November 2, 20:1:1 
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INSTRUCTIONAL ACCOUNT 

BUDGET V. ACTUAL 

Department of African Afro-American Studies 

As of November 2, 20:1:1 

B 

1 

2 

3 

4 

Account # 2-32879 

C 

Current 

Budget 

EPA Salaries 
(Faculty, Research Staff, & Other Instructors) 
EPA Student Salaries 
(Grad Student TAs & RAs) 
SPA Salaries 
(Staff) 
Overtime Wages 

Temporary Wages 
Student Wages 
(Undergrads) 

Benefits* 
Contracted Services 
(Consultants & Dual Employ) 

5                                                                                               171,535 

6 

7 
8 
9 

10 
11 12,762 

21 

22 

23 

24 

25 

26 

27 

28 

29 

30 

31 

12 
13 :184,297 
14 
15 Supplies & Materials 

16 Current Services 
17 Travel 

Communications 
18 (Postage & Telephones) 
19 Computer Services 

20 Transit Fee 92 
Meetings & Ammenitites 
Fixed Charges 
Capital Outlay 

Educational Awards 
Subcontracts & Participant Cost 
Expense Transfers 

Indirect Costs 

GRAND TOTAL** 

*Bene/its ere paid by the College so any +/- can be ignored, as the Coflege will balance this out 

**Funds /rom this account may only be used to support Instruction 

92 
:184,389 
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2 
3 

D 

Actual 

Expenses 

E 

Encumbered 

Expenses 

INSTRUCTIONAL ACCOUNT 

BUDGET V. ACTUAL 

Department of African Afro-American Studies 

As of November 2 

F 

Other Commitments 

2011 

G 
Balance 

Available 

4 

5 
42,000 34,500 7,500 87,535 

6 

7 

8 - - 

9 - - 

18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 

12 - - 

13 54,762 34,500 7,500 87,535 
14 
15 - - 
16 - - 
17 - - 

92 

34,500 7,500 

92 
54,854 87,535 
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INSTRUCTIONAL ACCOUNT 

BUDGET V. ACTUAL 

Department of African Afro-American Studies 

As of November 2, 20:1:1 

Cell: FS 

Comment: UNC: 

Geeta Kapur - Teaching AFAM 440 Spring 2011 57,500 
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A 

1 

2 EXPENSES 

3 Unallocated Budget Pool 

4 Personnel 

5 

6 

7 

8 

9 

lO 

F A ACCOUNT 

BUDGET V. ACTUAL 
Department of African Afro-American Studies 

As of November 2, 20:1:1 

B 

Account # 3-32871 

C 

Current 

Budget 

EPA Salaries 
(Faculty, Research Staff, & Other Instructors) 
EPA Student Salaries 
(Grad Student TAs & RAs) 
SPA Salaries 
(Staff) 
Overtime Wages 

Temporary Wages 
Student Wages 
(Undergrads) 

Benefits 
Contracted Services 
(Consultants & Dual Employ) 

11 4,110 

12 

13 TOTAL PERSONNEL 4,110 

14 Non-Personnel 

15 Supplies & Materials 550 

16 Current Services 4,048 

17 Travel 4,117 
Communications 
(Postage & Telephones) 
Computer Services 

Transit Fee 
Meetings & Ammenitites 
Fixed Charges 
Capital Outlay 

Educational Awards 
Subcontracts & Participant Cost 
Expense Transfers 

Indirect Costs 

18 

19 

20 

21 

22 

23 

24 

25 

26 

27 

28 TOTAL NON-PERSONNEL 

29 GRAND TOTAL 
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1 

2 

3 

4 

D 

Actual 

Expenses 

E 

Encumbered 

Expenses 

F A ACCOUNT 

BUDGET V. ACTUAL 

Department of African Afro-American Studies 

As of November 2 

F 

Other Commitments 

2011 

G 

Balance 

Available 

- - 3,948 (3,948) 

6 

7 

12 - - 

13 4,109 - - 1 

14 

15 359 75 - 116 

16 82 - - 3,966 

17 4,117 - - 

18 

19 

20 

21 

22 

23 

24 

25 

26 

27 

28 

29 

75 

75 3,948 

4,558 

8,667 

4,082 

135 
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F A ACCOUNT 

BUDGET V. ACTUAL 
Department of African Afro-American Studies 

As of November 2, 20:1:1 

Cell: F3 

Comment: UNC: 

$$86 Non-personnel owed to (2ollege 

$362 Kia’s Incentive Award 

$17S0 Rucker Start Up (Yr 3 of 3) 

$12S0 Rucker (Yr 2 of 3) 
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A 

DEPARTMENT TRUST ACCOUNT 

BUDGET V. ACTUAL 
Department of African Afro-American Studies 

As of November 2, 2011 

B 

Account # 6-68275 

C 

Current 

Budget 1 

2 EXPENSES 

3 Unallocated Budget Pool 8,491 

4 Personnel 

EPA Salaries 

5 (Faculty, Research Staff, & Other Instructors) 

EPA Student Salaries 

6 (Grad Student TAs & RAs) 

SPA Salaries 

7 (Staff) 

8 Overtime Wages 

9 Temporary Wages 

Student Wages 

10 (Undergrads) 

11 Benefits 

Contracted Services 

12_ (Consultants & Dual Employ) (1,000) 

13 TOTAL PERSONNEL (1,000} 

14 Non-Personnel 

15 Supplies & Materials (1,o44) 

16 Current Services 

17 Travel 554 

Communications 
(Postage & Telephones) 
Computer Services 

Transit Fee 
Meetings & Ammenitites 316 
Fixed Charges 185 
Capital Outlay 

Educational Awards 
Subcontracts & Participant Cost 
Expense Transfers 

Indirect Costs 

18 

19 

20 

21 

22 

23 

24 

25 

26 

27 

2_8 TOTAL NON-PERSONNEL 

29 GRAND TOTAL 
11 

7,502 
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1 

2 

3 

4 

D 

Actual 

Expenses 

E 

Encumbered 

Expenses 

DEPARTMENT TRUST ACCOUNT 

BUDGET V. ACTUAL 

Department of African Afro-American Studies 

As of November 2 

F 

Other Commitments 

2011 

G 

Balance 

Available 

- - 8,525 {34) 

7 

8 - - 

9 - - 

10 

(1,000) 

(1,000) 

(1,044) 

554 

18 

19 

20 

21 

22 

23 

24 

25 

26 

27 

28 

29 8,525 

11 

{989) {34) 
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DEPARTMENT TRUST ACCOUNT 

BUDGET V. ACTUAL 
Department of African Afro-American Studies 

As of November 2, 2011 

Cell: F3 

Comment: UNC: 

$587 Kia’s Course Dev’t grant 

$3131 Boyd Start Up (Yr 2 of 3) 

$3248 Pier Start UP (Yr 2 of 3) 

$1259 Rucker Start up (Yr I of 3) 

$300 Reg Hildebrand 
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A 

CRAVER CHAIR ACCOUNT 

BUDGET V. ACTUAL 

Department of African Afro-American Studies 

As of November 2, 2011 

B 

Account # 6-30187 

C 

Current 

Budget 1 

2 EXPENSES 

3 Unallocated Budget Pool 20,000 
4 Personnel 

EPA Salaries 
(Faculty, Research Staff, & Other Instructors) 
EPA Student Salaries 
(Grad Student TAs & RAs) 
SPA Salaries 
(Staff) 
Overtime Wages 

Temporary Wages 
Student Wages 
(Undergrads) 

Benefits 
Contracted Services 

12 (Consultants & Dual Employ) 

13 TOTAL PERSONNEL 
14 Non-Personnel 
15 Supplies & Materials 

16 Current Services 

17 Travel 
Communications 
(Postage & Telephones) 
Computer Services 

Transit Fee 
Meetings & Ammenitites 
Fixed Charges 
Capital Outlay 

Educational Awards 
Subcontracts & Participant Cost 
Expense Transfers 

Indirect Costs 

5 

6 

7 

8 

9 

10 

11 

18 

19 

20 

21 

22 

23 

24 

25 

26 

27 

28 TOTAL NON-PERSONNEL 

29 GRAND TOTAL 20,000 
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1 

2 

3 

4 

D 

Actual 

Expenses 

E 

Encumbered 

Expenses 

CRAVER CHAIR ACCOUNT 

BUDGET V. ACTUAL 

Department of African Afro-American Studies 

As of November 2 

F 

Other Commitments 

2011 

G 

Balance 

Available 

- - 9,800 10,200 

5 

6 

7 

8 - - 

9 - - 

:10 

12 - - 

13 - - - 

14 

1.5 - - 

16 - - 

17 - - 

18 

19 

20 

21 

22 

23 

24 

25 

26 

27 

28 

29 9,800 10,200 
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Cell: F3 

Comment: hrm: 

$2000 Caldwell 

$1800 Lee 

$2000 Regester 

$2000 Rucker 

$2000 Seck 

CRAVER CHAIR ACCOUNT 

BUDGET V. ACTUAL 
Department of African Afro-American Studies 

As of November 2, 2011 
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A 

ULLMAN ACCOUNT 

BUDGET V. ACTUAL 
Department of African Afro-American Studies 

As of November 2, 2011 

B 

Account # 6-63153 

C 

Current 

Budget 1 

2 EXPENSES 

3 Unallocated Budget Pool 13,700 

4 Personnel 

EPA Salaries 

5 (Faculty, Research Staff, & Other Instructors) 

EPA Student Salaries 

6 (Grad Student TAs & RAs) 

SPA Salaries 

7 (Staff) 

8 Overtime Wages 

9 Temporary Wages 

Student Wages 

10 (Undergrads) 

11 Benefits 

Contracted Services 

12_ (Consultants & Dual Employ) 1,000 

13 TOTAL PERSONNEL 1,000 

14 Non-Personnel 

15 Supplies & Materials 

16 Current Services 24 

17 Travel 337 

Communications 
(Postage & Telephones) 
Computer Services 

Transit Fee 
Meetings & Ammenitites 
Fixed Charges 
Capital Outlay 

Educational Awards 
Subcontracts & Participant Cost 
Expense Transfers 

Indirect Costs 

18 

19 

20 

21 

22 

23 

24 

25 

26 

27 

28 TOTAL NON-PERSONNEL 

29 GRAND TOTAL 
361 

15,061 
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1 

2 

3 

4 

D 

Actual 

Expenses 

E 

Encumbered 

Expenses 

ULLMAN ACCOUNT 

BUDGET V. ACTUAL 

Department of African Afro-American Studies 

As of November 2 

F 

Other Commitments 

2011 

G 

Balance 

Available 

- - 7,247 6°453 

5 

6 

7 

8 - - 

9 - - 

10 

12 1,000 - - 

13 1,000 - - 

14 

15 - - 

16 24 - - 

17 337 - - 

18 

19 

20 

21 

22 

23 

24 

25 

26 

27 

28 

29 7,247 

361 

1,361 6,453 
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ULLMAN ACCOUNT 

BUDGET V. ACTUAL 

Department of African Afro-American Studies 

As of November 2, 20:1:1 

Cell: F3 

Comment: UNC: 

$1000 + $82.20 (fringe) - PostDoc 2012 (Jan-June) 

$2000 + $164.40(fringe) - PostDoc 2013 (June-June) 

$2000 Boyd StartUp (Yr 3 of 3) 

$2000 Pier StartUp (Yr 3 of 3) 
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FFom: 

Sent: 

To: 

Subject: 

Rucker, Walter C <wmcker@email.unc.edu> 

Friday, January 20, 2012 9:35 AIVI 

SaNe, Eunice N <eunice@email.unc.edu~> 

RE: Keys 

Dear Eunice, 

I’ve emailed Tab Dickerson and called both his office number and cell phone~ I will call him several more times throughout the day. If we don’t hear from him by 

Monday, I suggest that you m~ght wan~: to discuss l:h~s situation wH:h both Assodate Dean Harl:~yn and the E>:ecutiw~ D~rec~:or of Fadlity 5ervk:es. 

Best, 

Wa~[er 

107 [bmb 

F~m~ SaNe, Eunice N 
Sent~ ~riday, Janua~ 20, 2012 9:03 AN 

T~ Rucker, Walter C 
Subject: RE: Keys 

Dear Walter, 

Thanks so much for your excellent work on this matter! 

Best wishes, 
Eunice 

From: Rucker, Walter C 
Sent: Friday, January 20, 2012 6:52 AM 
To: SaNe, Eunice N; Gore, Travis 
Subject: RE: Keys 

Dear Eunice, 

Travis tried to contact him yesterday to set up a meeting, but the he never returned Travis’s call. 1 will call him and/or his supervisor today to see if I can get a 

response. 

I’ll report to you the resul[:s of those efforts later. 

Best, 

Waf[er 

107 [bmb 

F~m~ SaNe, Eunice N 
Sent~ Thursday, Janua~ 19, 2012 10:20 AN 
T~ Rucker, Walter C; Gore, Tray,s 

Subject: RE: Keys 

Dear Walter, 

Thanks for the update. Unfortunately, this was the message the person shared with Travis last week. On Monday, however, he stated that given that this project was 
authorized by the Dean last year, he would given it priority. Travis passed on this message to me. Re-keying the other buildings were not part of the authorization from the 
Dean’s office. 

Travis: kindly find out when the narrative changed and why, because this project needed to be complicated last week and organize a meeting as soon as possible. 

Best wishes, 
Eunice 

From: Rucker, Walter C 
Sent: Thursday, January 19, 2012 9:44 AM 

To: SaNe, Eunice N; Gore, Travis 
Subject: RE: Keys 

Dear Eunice, 

f can confirm [:hat Travis had a discussion wi[:h [:he person responsible [or rekeying our building this morning. However, he [:old Travis that he couhff not start today 

and that there would be [:urther delays until he received authorization form his supervisor to rekey all the buildings near us (Vance, etc.). I told Travis that i[ would 

be useful if you and I could have a talk with the person responsible for rekeving on Monday. I hope this works for you. 

Safe travels and I hope all is well. 

Best, 



W a I ~: e r 

~; Sable, Eunice N 
~e~t~ Thursday, ~anua~ 19, 201l 9:00 

To~ Gore, Travis 
~c= Rucker, Walter C 
Subject= Keys 

Hi Travis, 

Hope you are well. 

I just called but nobody picked up in the main office. Please confirm that the re-keying is being completed tomorrow as the work ordered indicated and that we all getting our 
new keys. 

Best wishes from Canada. 
Eunice 



From: 

Sent: 

To: 

Subject: 

Attach: 

Joseph Jordan <j0ordan@email.unc.edu;, 

Friday, Jannm3120, 2012 4:54 PM 

Thurma~, Stepha~fie J ~sthurman@emaJd.nnc.edtr~ 

BoMe~ John <jptx~wle@unc.edu-~; Ferns, Willimn Reynolds <wfems@nnc.edw~; Caxlmn-La Ney, Iris B <ibc9717@email.unc.edu>; 
Fisher, Rebecka Rutledge --~n-fishe@email.unc.edu>; Shields, Tanya L <tshields@unc.edu>; Alexm~der. G. Rumay 

<mmay@email.unc.edu>; Caldwell, Kia L <ldcaldwe@e~no~l.unc.edu>; Sable, Eunice N --~eunice@email.unc.edu>; Williams, Lyneise E 

<willidle@email.unc.edu>; Watson, Hoxry L. --~hwatson@email.unc.edu>; Bmphy, Alfred L <abmphy@email.unc.edu>; Hal~tlyn, Jonath~l 

<h~xflSa~@unc.edu;> 

Re-Sending Study Group Memo With Meeting Locations 

IAAR Memorandum.doc; ATT00001.c 

Please see attached 



From: 

Sent: 

To: 

Subject: 

Attach: 

Seck, Mamarame <mseck@email.unc.edu> 

Saturday, Janua~ 21, 2012 10:43 AM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

RE: New courses 

CV Spring 2012.doc 

Dear Eunice: 

Thanks for your message. I look forward to receiving your update. Please find attached my updated CV. 

Best regards, 
Mamarame 

From: SaNe, Eunice N 
Sent: Saturday, January 22, 2022 9:22 AM 
To: Seck, Mamarame 
Subject: RE: New courses 

Dear Mamarame, 

Thanks so much for forwarding the courses you proposed a while back. I will give you an update soon. 

Best wishes, 
Eunice 

Eunice SaNe Ph.D 
Associate Professor, Department of African and Afro-American Studies and Curriculum in Global Studies 
Chair, Department of African and Afro-American Studies 
Universibl of North Carolina at Chapel Hill 

209 Battle Hall 
27599-3395 
Chapel Hill 
North Carolina 

From: Seek, Mamarame 
Sent: Tuesday, January 27, 2022 2:52 PM 

To: SaNe, Eunice N 
Subject: New courses 

Dear Eunice: 

I hope you are well. As promised, I am attaching three new courses I proposed when I was hired. The field method class will be attractive to our students and students from 
other departments such linguistics and anthropology. The other course are for advanced level Wolof students and other students interested in learning about a particular 
African language. I am ready to teach each of these courses whenever you want me to. 

Best regards, 
Mamarame 



From: 

Sent: 

To: 

Subject: 

Global.Studies@emaiLunc.edu 

Monday, JanuaD~ 23, 2012 9:20 AM 

For CIAS l?acul~ <ciasfaculty@listserv.unc.edu> 

[ciasl?acuI~] Associate Profes~r Candidates Elizabeth Olson and Keith Darden This Week! 

Dear Global Studies faculty, 

This week we have our final two candidates for our interdisciplinary search for a joint associate professor with Global Studies. The dates and times of the job talks 

and Global Studies meetings are as follows. More information on their presentations can be found below. 

Dr. Elizabeth Olson (GEOG) 

Jon. 23 & 24 
Job Talk: 3:30pm I Tuesday, January 24, 2012 I Toy Lounge 

Coffee for Global Studies faculty: 2:30pm I Monday, January 23, 2012 I Global Cup Caf~, FedEx Global Education Center (please RSVP t0aram@email.unc.edu 

Dr. Keith Darden (POLl) 

Jon. 26 & 27 
Job Talk: 12:3Opm I Thursday, January 26, 2012 I Room 355, Hamilton Hall 
Coffee for Global Studies faculty: 9:3Oam I Thursday, January 26, 2012 I Global Cup Caf~, FedEx Global Education Center (please RSVP t ._~_!a___n3__~__e_m_.~!_[:__u___Q_c__:_e_d___u_ 
In addition, if you are interested in discussing the candidates so that your voice will be heard by the search committee, there will be a meeting at noon in room 

2008 of the l~edE× Global Education Center on Friday, January 27th. Please RSVP to me at laram@email.unc.edu if you plan to attend. 

Finally, Dr. Claudia Williamson, a candidate in the joint public policy-global studies search will be presenting her job talk "Securing Private Property: Formal versus 

Informal Institutions" in room 102 of Abernethy Hall today, Monday, January 23rd, at 12 noon. 

Lara Markstein 

Departmental Manager 

Global Studies 

Fedex Global Education Center, 301 Pittsboro St. CB# 3263 

UNC Chapel Hill 

Chapel Hill, NC 27599 

ph. 919-962-5442 

laram@email.unc.edu 

httpi//www.globa/:unc.edu/globalstudies 



i.~.i Elizabeth Olson Poster.JPG 

’~Putting Class and Religion into Place" 

Elizabeth Olson, School of GeoSciences, University of Edinburgh 

This talk explores how economic and social deprivation shapes young people’s religiosity. With the emergence of a more vibrant field of critical spatial studies of 

religion, scholars interested in the cultural significance of place have provided diverse empirical accounts of how religious organizations, ethics, and people 

engage with, reproduce, or confront dominant socio-economic structures and ideologies. However, we have yet to consider how a geographic approach might 

contribute to interdisciplinary debates about the salience of existing theorizations of class and religion. Here I draw upon interviews, ethnographic fieldwork, and 

participatory media production from a recently completed study of young people’s lives and religiosity in two ’deprived’ urban neighborhoods of the UK. I suggest 

that young people’s experiences of religious institutions, and the reasons underpinning their own deeply considered beliefs, reveals that religion continues to 

shape the moral significance of class, even in a context of declining formal affiliation. 



i.~.i DardenPoster.JPG 



From: 

Sent: 

To: 

Subject: 

Attach: 

Pier, David <dpier@email.unc.edu~ 

Monday, Januao~ 23, 2012 9:36 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Re: CVs 

Pier CV 1-23-2012.rtf 

I’ve attached the CV. See you soon 

Best, 
Dave 



Froill: 

Sent: 

To: 

Ce: 

Subje~: 

Attach: 

Kelley Ann Gregory, <kelleyg@northca~olina.edu~ 

Monday, Januao~ 23, 2012 9:51 AM 

’Enrique.Porm~uncp.edu’; ’btymas@nccu.edff; ~vhodges@nccu.edu~; ’ksrawa~ecsu.edu’; ’warobin3@ncsu.edu~; ’jcharper@nccu.edu’; 

’John Blondin@NCSU.edu’; ’lilliec@uncp.edff; ’cnpoulos@uncg.edff; ’Warren.eller@uncp.edu’; ’mklo~@uncc.edu~; 

Mmacphee@mail.ecsu.edu’; ~mtleach@ncsu.edu’; ’bj uma@uncfsu.edff; ’ymhuet@uncc.edu’; ’wdhart@uncg.edu’; ’lastra@unc.edu’; 

’mkassem@uncfsu.edff; ’aljenken@uncg.edu’; ’ccooper@emal.wcu.edff; ’ogler@uncw.edu’; ’schroeder@appstate.edu’; 

’lcornett@unca.edff; ’brileymm@appstate.edu’; ’rmwillil@ncat.edff; ’mikanipe@ncat.edu’; ’lhan@unca.edu’; ’nnseamm~@mail.ecsu.edu’; 

’lholland@unca.edu’; ’yakubuma@wssu.edu’; ’propopowiczg@ecu.edff; ’sutherlmadj@ecu.edu’; ’hattinghj@ecu.edff; Sahle, Eunice N 

<eunice@ema~l.unc.edu>; ’fogelquistjd@appstate.edu’; ’tfrobish@uncfsu.edu’; ’tenhuisenm@uncw.edu’; ’cartera@wssu.edu’; 

’grobinso@ncat.edu’; Conway, Patrick J ~patrick conway@unc.edu~; ’kschilbrack@wcu.edu’; ’mware@nccu.edu’; ’mariaA~@ncsu.edu’; 

’Helga braunbeck@ncsu.edu’; ’pemsond@wssu.edu’; ’vanwilligenm@ecu.edu’; ’JohnsonJ@ecu.edu’ 

’White, Alan’ <WHITEAL@ecu.edu~; ngutie~uncc.edu; ’tdjohns~uncg.edff; ~ipbraden@ncsu.edff; Chapman, Alisa 

<chapman@ norihcarolina.edu> 

Background Inibrmation t~)r Workshop 

REVISED UNC WORKSHOP AGENDA.docx; Dept Chair Workshop Attendee List by Campus (2).xlsx; Dept Chair Workshop 

Attendee List by Group (2).:dsx 

Hello All Workshop Participants: 

Attached are 3 documents as way of background materials for this week’s Workshop. Those documents are: 

:I. Revised Agenda 

2. Workshop Attendee List by Groups 

3. Workshop Attendee List by Campus 

Do not hesitate to contact me if you have any questions, We look forward to seeing you all on Thursday, 

Safe travels, 

Kelley 



UNC System Department Chairs Workshop 
UNC Center for School Leadership Development 
140 Friday Center Drive, Chapel Hill, NC 27517 

Facilitators: 
Tim Johnston, UNC Greensboro; Nancy Gutierrez, UNC Charlotte; 

26 & 27 January 2012 

Alan White, East Carolina 

Thursday, January 26 
11:30            Registration 
12:00 - 1:00 pm Lunch Introductions; Jeff Braden, NCSU 

Welcome by Suzanne Ortega, VPAA 

1:00 - 2:30 pm Opening Plenary Panel: The Chair as Academic Leader 
(Gutierrez, Johnston, White) 

2:30 - 2:45 pm Break 

Topics for breakout sessions: 
Topic 1 - Professional Development for Faculty and Staff - Gutierrez 
Topic 2 - Working with the Dean - Johnston 
Topic 3 - Resource Management - White 

2:45 - 4:15 pm Breakout sessions: Group A (Topic 1) -- Gutierrez 
Group B (Topic 2) -- Johnston 
Group C (Topic 3) --White 

4:150 - 4:30 pm Break 

4:30 - 6:00 pm Breakout sessions Group A (Topic 2) -- Johnston 
Group B (Topic 3) --White 
Group C (Topic 1) -- Gutierrez 

6:00 - 7:00pro Social Hour 
Dinner on your own 

Friday, January 27 
7:30 - 8:00am    Breakfast 

8:00 - 9:45am Case study sessions - "Managing people & conflicL " 

9:45 - 10:00am Break 

10:00- 11:30 Breakout sessions Group A (Topic 3) -- White 
Group B (Topic 1) -- Gutierrez 
Group C (Topic 2) -- Johnston 

11:30 - 12:30 Q&A - wrap-up, etc. 



A 

1 NAME 

2 Michael Briley 

3 Jim Fogelquist 

4 Kathleen Schroeder 

5 Kuldeep S. Rawat 

6 Chantelle MacPhee 

7 Rebecca Seaman 

8 Gerald Prokopowicz 

9 John Suntherland 

10 Marieke Van Willigen 

11 Johannes Hattingh 

12 Jeffrey Johnson 

13 BookerJuma 

14 Abdelmajid Kassem 

15 Todd S. Frobish 

16 Regina Williams 

17 Gorge Robinson, Jr. 

18 Margaret Kanipes 

19 MicheleWare 

20 BaronTymas 

21 Venessa G. Hodges 

22 Jim C. Harper 

23 Monica Terrell Leach 

24 Maria Pramaggiore 

25 Walt Robinson 

26 Helga G. Braunbeck 

27 John M. Blondin 

28 Linda Cornett 

29 Lein Han 

30 Lora Holland 

31 Martin Klotz 

32 Yvette Huet 

33 Eunice Sahle 

34 Patrick Conway 

35 Anselmo Lastra 

36 William David Hart 

37 Christopher N. Poulos 

38 Lawrence Jenkens 

39 EnriqueJ. Porrua 

40 Charles W. Lillie 

41 Warren Eller 

42 Matthew TenHuisen 

43 Richard Ogle 

44 Christopher A. Cooper 

45 Kevin Schilbrack 

46 Audrey Forrest-Carter 

B 

i CAMPUS 

iASU 

iASU 

iASU 

iECSU 

iECSU 

iECSU 

iECU 

iECU 
ECU 

ECU 

ECU 

FSU 

FSU 

FSU 

NCA&T 

NCA&T 

NCA&T 

NCCU 

NCCU 

NCCU 

NCCU 

NCSU 

NCSU 

NCSU 

NCSU 

NCSU 

iUNCA 

iUNCA 

iUNCA 
UNCC 

UNCC 

iUNCCH 

iUNCCH 

iUNCCH 

iUNCG 

iUNCG 

iUNCG 

iUNCP 

iUNCP 

iUNCP 
UNCW 

UNCW 

WCU 

WCU 

[WSSU 

Academic Department 

Physics & Astronomy 
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UNC System Department Chairs Workshop 
General Administration Building, Chapel Hill 

26 & 27 January 2012 

Case Study 1: 

Maurice Slump exemplified everything that Professor Waters had been told about 
stale late-career faculty after accepting the headship. An Associate Professor for some 
15 years, Slump had published three papers (a technical note and two book reviews) in 
the past 5 years and had accepted no graduate students for over a decade. His 
teaching load was not much higher than those of other members of the department, but 
his lackluster teaching evaluations made additional teaching assignments an 
unattractive option in a university trying to boost its appeal to undergraduate students. 
Slump invariably responded to suggestions that he change his approach to teaching by 
launching into a well-practiced denunciation of trendy methodology and under-prepared 
students. He faithfully attended faculty meetings, although Waters frankly wished he 
wouldn’t - Slump’s invariable objections that some idea enthusiastically proposed by a 
junior faculty member had "been tried unsuccessfully 20 years ago" or would "require far 
too much valuable faculty time" were becoming almost more than he could bear. Had 
the department been larger, Waters would happily have ignored Slump and waited 
hopefully for his retirement, but with only 10 tenure-track faculty his presence was too 
intrusive for that. Now it was annual review time once again and Waters was not looking 
forward to his conference with Slump. How would you advise him to proceed? 

Case Study 2: 

In his first year as Head, Peter Wilkins had been visited by six of the 22 faculty in 
his department with complaints about their salaries. His predecessor, now comfortably 
ensconced in a Dean’s office in another state, had warned him that these complaints 
would be a regular feature of his discussions with the faculty. He had studied the 
department’s salary structure carefully, noted some of the more glaring inequities, and 
begun conversations with his Dean, who seemed willing, in principle, to work with him to 
make some corrections over a number of years. Now he had just ended a very tense 
discussion with one of the least satisfied of his faculty, Gloria LoPaide. He had made 
sympathetic but non-committal noises as she reiterated her complaints about her salary, 
but had been taken back when she announced her intention of filing a lawsuit against 
the University on grounds of discrimination. It was true that LoPaide earned a lower 
salary than other faculty with her seniority, but she had received generally mediocre 
reviews since her tenure several years ago, and Wilkins thought her salary not too far 
out of line. She had pointed to other faculty with less seniority who earned considerably 
more, and was not impressed when Wilkins responded that these individuals were, 
variously, very successful in securing external grants, working in fields that commanded 
higher salaries nationally than LoPaide’s own, and (in one case) paid an admittedly 
distorted salary as a result of a package deal engineered by the Provost that had 
recruited that individual’s very distinguished spouse to the law school. If LoPaide 
actually filed suit, it would be the University Counsel’s duty to prepare a response, but 



Wilkins hoped he might be able to muster arguments to dissuade her from doing so. 
She was, after all, a scientist and data should carry at least some weight. How would 
you advise Dr. Wilkins to proceed? 

Case Study 3: 

Five years ago, in her first year as Chair, Janet Mills had brought off what at the 
time she had thought was a significant coup for the Department and the University by 
recruiting B. A. Starr as a tenured full professor. Starr had established a considerable 
reputation as a productive researcher and successful grant-getter at two previous 
institutions and Mills, with the Dean’s encouragement and backing, had pulled out all 
the stops to get him to join her department. One or two of her colleagues had expressed 
reservations about Starr’s appointment, but she had viewed it as a way to really put the 
department on the academic map. She hoped that his presence would help the 
department attract additional strong researchers, and that he would serve as a role 
model and mentor for some of the current younger faculty who were struggling to 
establish themselves. For the first couple of years everything had seemed to go quite 
well, but recently the appointment had begun to go sour. Starr’s earlier grant success 
turned out to have been due largely to a collaboration at his previous institution that had 
not continued after his move and he had not brought in any of the external funds that 
had been expected. He continued to publish, but his papers were now mainly warmed- 
over versions of earlier work, or chapters in books edited by friends. He made no secret 
of the fact that he considered himself too good for the department and blamed his 
current lack of funding on inadequate support from the institution. He was frequently 
absent from campus and these absences caused problems for the department and 
resentment among his colleagues. Mills had discussed these absences with him on a 
couple of occasions, but he always had reasonable explanations and the department 
had no policy regarding the number of trips a faculty member could take during the 
semester. Starr was nowhere near retirement and gave no indication that he had viable 
plans to move elsewhere. What steps might Dr. Mills take to deal with this falling star’s 
presence in the department? 

Case study 4: 

Bill Edwards looked at his calendar and saw that his secretary had made another 
appointment for him with Matthew Whiner, the third in the past month. This was, frankly, 
getting ridiculous and taking up far too much of his time. Whiner was an associate 
professor who had been with the department for almost 20 years. He did not have a 
strong research program, but undergraduates liked his classes and he was a 
reasonably collegial and helpful member of the faculty. However, he was also extremely 
insecure and had a number of problems in his personal life that he insisted on 
discussing with Edwards during these meetings. Edwards had always adopted an open- 
door policy with the faculty and had tried to be a friend to them as well as an 



administrator but in Whiner’s case his approach had backfired. What had originally been 
meetings to discuss matters related to Whiner’s research plans, or the work of 
committees to which he’d been assigned, had become therapy sessions in which 
Whiner complained about the reception of his papers and conference presentations, 
complained about remarks made to him by colleagues in meetings, or obsessed over 
the meaning of students’ comments on his teaching evaluation forms. He would often 
begin by asking, say, for Edwards’ reaction to a reviewer’s comment on a manuscript 
(not an unreasonable request, since they worked in the same field) but then the 
discussion would degenerate into a long series of complaints and Edwards would find 
himself desperately searching for ways to end it without seeming rude and insensitive. 
He needed to find a way to get Whiner out of his hair without adding to the man’s 
insecurities by seeming to be dismissive. Any suggestions? 

Case Study 5: 

Vivian Edgy’s tenure decision was still a year in the future, but Angela Foot was 
already concerned about how the decision would play out in the department. Edgy had 
compiled a strong research record and her teaching was more than adequate; she 
contributed a reasonable amount of service for a junior faculty member and in the 
ordinary course of events her bid for tenure should be reasonably secure, though not 
what anyone would call a slam-dunk. However, in the past four years, Edgy had 
managed to antagonize almost every one of her colleagues in some way. She was quite 
vocal in faculty meetings and her contributions usually involved a pointed criticism of 
someone else’s suggestion. Her criticisms were often sensible in substance, but 
delivered in a style that raised the hackles of even the most congenial and mild- 
mannered of her colleagues. She was extremely defensive about her own ideas and 
had stormed out of several meetings in which she thought they were not being taken 
seriously. Her defensiveness extended to the work of her students, of whom she deeply 
resented any criticism by others, although she was quick to draw sarcastic attention to 
even relatively minor flaws in the work of her colleagues’ prot6g6s. All in all, she was a 
very difficult person to have in the department and Foot was beginning to wish that they 
had not reappointed her to a second term as an untenured assistant professor. But now 
the tenure decision was looming and her objective scholarly credentials would make it 
difficult to argue that she had not met the department’s standards for tenure and 
promotion. 

Case Study 6: 

Tom Andrews looked over the faculty’s teaching preferences for the next two 
semesters and wondered once again what he was going to do about Wilfred Flake. 
Hired a decade ago with a solid record in quantitative psychology, Flake had begun to 
embrace some of the more esoteric fringes of the discipline and clearly resented being 
assigned the methodology and statistics courses that he had mainly been hired to 
teach. For the last couple of years, Andrews had been receiving requests from him to 



teach various courses on psychology and religion, including one on "Religious 
Perspectives on the Mind-Body Problem" that had generated a firestorm of protest from 
the department’s neuroscience contingent. The problem was aggravated by the fact that 
Flake had published virtually nothing in the past several years, except for a few 
unrefereed articles in spiritualist journals, and Andrews had been assigning him 
additional courses. He’d allowed Flake to teach the occasional "Special Topics" course 
(though here were others with better claims to that privilege), but now the man had 
announced that he would no longer teach any of the quantitative courses, which, he 
argued "perpetuate a sterile materialism that works to the long-term spiritual detriment 
of our students." Instead, he proposed to institute an undergraduate track in Psychology 
and Spirituality, which was highly unlikely to meet with the approval of the department’s 
fairly mainstream faculty. Andrews was having a hard time deciding how to steer a 
course between infringing on what Flake clearly saw as his academic freedom to teach 
courses on topics that he considered important, and providing an adequate scientific 
education for the department’s 300 undergraduate majors and 40 graduate students. 
The department needed to offer several sections of methods and statistics for both 
graduates and undergraduates and Flake was still the best-qualified person to teach 
them. How would you advise Professor Andrews to manage Dr. Flake’s course 
assignments. 

Case study 7: 

Dave Driver was clearly on his way to making a name for himself in the 
profession, but there were times when Terry Farmer wished privately that he’d do it in a 
more restrained manner. Driver had just been unanimously reappointed to a second 
probationary term as an assistant professor, and for good reason. He had come to the 
department after only a year as a postdoc but with half a dozen solid publications 
already on his record. He’d set up his lab and already had papers in print based on his 
newly established research program. He’d obtained two small federal grants and 
seemed poised to land a major award within the next year or two. All in all, just the kind 
of person the department wanted and needed on its faculty. But he was fanatically 
single-minded in his pursuit of his own interests. Scarcely a week went by in which he 
did not come up with some scheme for reducing his teaching load, increasing his 
allocation of graduate assistantships, avoiding a committee assignment, securing a 
piece of equipment, or in some other way advancing the interests of Dave Driver. 
Farmer had struck several deals with him that seemed reasonable but he was getting a 
bit tired of Driver’s constant self-promotion. Driver had a convenient way of forgetting 
his end of the agreements they’d made and he also had a rather casual attitude towards 
rules and regulations - Farmer had just received a copy of a memo to Driver from the 
budget office reminding him of the need to follow university budget regulations in 
expending his grant funds. What strategies would you recommend to Dr. Farmer in 
dealing with this talented but aggressive young faculty member? 
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Update of the Review 
The Chair reported that the College review has been completed; confidentiality issues regarding 
students and University personnel will dictate what can be revealed (and to whom) by the 
College. 

Announcements Re: Personnel 
The Chair reported that two finalists for the Business Manager position will be interviewed on 
Thursday, January 19. We will continue to share this position with Public Policy. 

The Chair reported that Travis Gore, the Administrative Assistant, will have his work roles 
clarified and the Chair will circulate a memo to the department highlighting what he can be 
asked to do for faculty. In the meantime, no faculty should ask him to do work for them before 
10:30a. 

The Chair reported that Karla Slocum has shifted all of her faculty line to Anthropology and may 
become an adjunct in the Department by Fall 2012. 

The Chair reported, given anticipated leaves in 2012-2013, that the Department will look to hire 
a lecturer on a one-year contract to teach AFAM courses. 

Special Proj ects 
The Chair reported that Reg Hildebrand will be working on a proposal during summer 2012 to 
develop a W.E.B. Du Bois Conference to be held in March 20113. Other ideas in association with 
the conference (e.g., a faculty/students working group and community engagements) were 
discussed by the faculty. 

The Chair discussed the University theme "Water in the World" and ways in which departmental 
faculty could incorporate the theme in courses, study abroad programs, and public/community 
engagement projects. The effort to link this theme to local communities will, in part, be 
spearheaded by the Chair’s Liaison Committee and both Reg Hildebrand and Charlene Regester. 

Governance Structure Document 
The Chair distributed and discussed, at length, the new Governance Structure document. All 
department faculty, with the exception of adjuncts only teaching one course, are invited to serve 
on the new standing committees. Committee membership will be for five year terms. All details 
regarding the standing committees, their membership, and their charge can be found in the 
"Governance Structure" Document. 

{PAGE \*MERGEFORMAT} 



On a related issue, the Chair announced that future Department meetings will be held on the 
second Wednesday of each month from 11 a to noon. 

Recognition 
Agatha Buell, Joseph Jordan, Tim McMillan, Kenneth Janken were recognized by the Chair for 
their service to the Department. 

(Meeting Adjourned at 12:06p). 

Respectfully submitted, 

Walter Rucker 
Associate Chair 
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Globa] tlealth & Innovation Conlbrence at Yale 

Hello, 

You and your colleagnes may be interested in attending or presenting at the Global Health & Innovation Conference at Yale. For those interested in presenting, we are 

currently accepting social enterprise pitch abstract submissions for oral presentation. We would appreciate it if you conld please forward this annonncement to those 

who may be interested in attending or presenting. The registration rate increases after JanuaD~ 31. 

G~oba~ Health & In~ovatio~ Co~fere~¢e 2012 
Presented by Unite For Sight, 9th Annual Conference 

Yale University, New Haven, Connecticut, USA 
Saturday, April 21 - Sunday, April 22, 2012 

http:/iwww.uniteforsi~ht.org/conference 

"A Meeting of Minds"--CNN 

The Global Health & Innovation Conference is the workt’s laxgest global health cont~rence and ~cial entrepreneurship conference. This mus~t-attend, thought-leading 

conference annually convenes 2,200 leaders, changemakers, students, and professionals t?om all tields of global health, international development, a~d social 

entrepreneurship. Re~ister durin~ January to secure the lowes~t re~istralion rate. 

Interested in presenting at the conference? Submit a social enterprise pitch for consideration. 

The conference’s confirmed speakers include: 

Keynote Addresses 

"Investing in h~novation to Fight Poverty," Sasha Dichter, CNefInnovalion Officer, Acumen Fund 

"~fission in a Bottle: From Yale Classroom to Beverage Change Agent," Seth Goldman, President and TeaEO of Honest Tea 

Jeffrey Sachs, Plff), Director of Eartla Institute at Columbia UniversiU; Quetelet Professor of Sustainable Development, Professor of Health Policy and 

Management, Columbia University; Special Advisor to Secreta~-Geneml of the United Nations Ban Ki-moon 

Sonia Ehrlich Sachs, MD, MPH, Director of Health, Millennium Village Prqject, Eaxth Institute at Colnmbia University 

Design Thinking Speakers 

"SEED Evaluator: Measuring Social, Economic, and Ecological Design," Steve Dombrowski, GGLO 

"The Trouble with Treating Patients as Consumers," Giamia Ericson, Senior Design Strategis~t, Continuum 

"Design and Community Engagement in mHealth," Robert Fabricant, Vice President of Creative, Frog Design Inc. 

"The Last Mile of mHealth," Erica Kochi, Co-lead, UNICEF Irmovations Team 
"Design For Social Innovation," Patrice Martin, Co-Lead and Creative Director, IDEO.org 

"The Rise of Resilience," ~Madrew Zolli, Cnrator, Pop! Tech 

Education Initiatives in Global Health Speakers 

"Grand Strategy in Global Health," Elizabeth Bradley, PhD, Professor of Public Health, Division of Health Policy & Administration; Director: Global 

Health Inilialive, Yale Universi~’ 
"Educating Undergraduates in Global Health: Opportunities and Challenges," Kaveh Khoslmood, PhD, Assistant Professor in Pnblic Health Practice, 

Division of Epidemiology of Microbia] Disea~ses, Yale School of Public Health 

"Global tIealth Education: Perceptions of Visiting Itealthcare Professionals," Christian Kraeker, MD, FRCPC DTM&H MSc, Department of 

Internal Medicine, McMaster University 

"Understanding Early Neonatal Mortality in Rural Northern Ghana: The Value of a Mixed Methods Approach," Cheryl Moyer, MPH, Managing 

Director, Global REACH; Research Inves~tigator, Department of Medical Education, Universi~ of Michigan Medical School 

Environment, Energy, and Food Speakers 

’LMa InventoD, of Toxic Hotspots in the Developing World - Over 100 Million Exposed," Richard Fuller, President, Blacksmith Institute 

"Detecting Plant l~bsteries: Have Your Diagnostic Dilemmas Turned to Green?" Martin Gordon, MD, FAAAS, Emeritus Chairman ~d Lifetime 

Trustee, Cnshing/Whitney Medical Library Board; Prior Clinical Pro~ssor of Medicine, Yale Universi~ School of Medicine 

"Farmers First: Scaling a Permanent and Sustainable End To Hunger," Tony Kalm, Director of Business Development, One Acre Fund 
"VuMerability of Children to Envh’onmental Assaults: A Global Perspective," Philip Landrigan, MD, MSc, Dean for Global Health. Ethel H. Wise 

Professor a~d Chaim~a~ Department of Preventive Medicine, Professor of Pediatrics, Director, Children’s Envirolm~ental Health Center, Mount Sinai School of 

Medicine 
"Hunger and the Right to Food," Robert Lawrence, MD, The Center for a Livable Future Professor, Professor of Environmental Health Sciences, Health 



Policy, and International Itealth; Director, Center tbr a Livable Future, Jolms ttopkins Bloomberg School of Public tlealth 

Film, Photography, Art & Global Health Speakers 

"Thinking, Sensing, Feeling, Doing: How Art Can Energize Public Health," Carol)~ Camlusdo, ScD, Core Investigator, VA Center for Health Equip1 

Research and Promotion, Philadelphia VA Medical Center, Assistant Professor, Family Medicine and Community Health, University of Pennwlvania Perelman 

School of Medicine 

"Potential Over Poverty: Creating a New Narrative for Development," Jonathan Kalan, Photojoumalist, Founder, The (BOP) Project 

"The Art of Change: How Youth Can Create Their Own Social Change," Bob McKinnon, President, GAI,EWiLL Design; Director, The GALEWiLL 

Center for Opportunity & Progress 

"The Edge of Joy: The Front Lines of Maternal Care in Nigeria," Dan, n Sinclair Shapiro, Filmma£er, The Edge of Joy 

"Local Representation in Development Projects," Landon Van Soest, Producer, Good Fortune; Filmmaker Transient Pictures 

Healthcare Delivery Models 

"The Role of the Village Health Worker and Support Systeln through a Comprehensive Health Care Model - CRtIP Jalnld~ed," Shobha Arole, 
Director, The Comprehensive Rural Health Project, Jamkhed 

"mSakhi: Making the ’he Work for Community Health Workers," Girdhari lN~ra, ICT Specialist, Manthan Project, IntraIlealth International 

"Lessons from the Cuban Health System Applied in Three Under-Served Communities in the United States," Peter Bourne, MA, MD, Visiting 

Fellow, Oxford University; Vice Chancellor Emeritus, St. George’s University; Formerly Special Assistant to the President of the UNted States for Health Issues; 
Chair, Medical Education Cooperation ruth Cuba (MEDICC) 

"Quality, hnpacfful, and Cost-Effective Healthcare Delivery Strategies tbr Patients Living in Pover~," James Clarke, MD, Ophthalmologist and 

Medical Director, C~stal Eye Clinic, Ghana 

"Bnilding Sustainable Rural Healthcare Systems: The Healthpoint Model," A! Hammond, co- founder and Chairman of Healthpoint Services and 

Director of Health for All, Ashoka 
"Re-Tlfinking Development: Social Innovations That Deliver Effective, Efficient and Sustainable Large-Scale Change," Lakshini Karan, 

Director, Global Strategy; Riders for Health 

"Achieving the Health MDGs: Making a Reality Out of Every \Voman and Every Child," Charles MacCm~nack, Executive Chair, Health MDG 

Alliance 

"Market-Based Innovations in Healthcare: Is the LifeSpring Model Exportable?" Tricia Morente, Strategic Advi~r, LifeSpring Itospitals 

"Investing in Frontline tteaith Workers: A Critical Global Need," Mary Beth Powers, Newborn and Child Survival CampeJgn Chiel; Save the Children 

"Rural Village Outreaches: Strategies to Reduce Patient Barriers to Care," Seth Wanye, MD, Ophthalmologist, Eye Clinic of Tamale Teaching 
Hospital, Ghana 

Health Policy & Advocacy 

"A Sea Change in Global Health Policy: The Critical Role of Partnerships," Lucica Ditiu, Executive Secreta~ of the Stop TB Partnership 

"Global Health Takes a Normative Turn: The Rise of Human Rights to Address the Health Threats of the 21st Century," Benjamin Mason 

Meier, JD, LLM, PhD, Assistant Professor of Global Health Policy, Department of Public Policy, University of North CaJcolina at Chapel Hill 

"Despised Practices Can Be Itarnessed for Social Innovation," Ken Patterson, Global Grassroots Manager, RESULTS/RESULTS Educational Fund 

Infectious Disease Speakers 

Georgia Sambunaris, Senior Advi~r, USAID Ottice of Economic Crrm~lh 

"Eliminating Pediatric AIDS, One Mother at a Time," Robin Smalley, International Director, mothers2mothers 

Maternal and Child Health Speakers 

"Programs for Orphans: Formula for Success," Jane Aronson, MD, CEO and Founder of Woddmde Orphans Foundation; Clinical Assistant Professor 

of Pediatrics, Cornell Weill Medical College and Columbia Universi~l 

"Too Many Orphans: What To Do?" Jane Aronson, MD, CEO and Founder of~Vorldwide Orphans Foundation; Clinical Assistant Professor of 

Pediatric~ Comell Weill Medical College and Columbia University 

"Preventing Fetal Alcohol Spectrmn Disorders: New Strategies for Changing the Behaviors of Medical Professionals and Pregnant Women," 

Paul N. Bloom, Ph.D., Adjunct Professor of Social Entrepreneurship and Marketing, Fuqua School of Busines~ Duke University 

"Reproductive Refugees: Iteaith Disparities and Diasporic Dreams in Post/911 Arab ~nerica," Marcia Inhorn, MPH, PhD, William K. Lanman Jr. 

Professor of Anthropology and International Affairs; Editol; Journal of Middle Easel Wo~nen’s Studies, Council on Middle East Studies, Yale University 

"Adoption of Im~ovation and the Rate of Decline in Clfild Mortality," Dean Jamison, Professor; Global Health and Adjunct Professor~ Health Services, 

University of Washington School of Public Health 

"LED Phototherapy Progran~ Successfully Treats Neonatal Jaundice in Southeast Asia," Priscilla Joe, MD, Chief Medical Advisor; East Meets 

West 

"/u~ Integrated Fistula Repair Program: Ten Year Report of the Eritrean Wolnen’s Project," Mary Lake Polan, Adjunct Professor, Department of 

Obstetrics and Gynecology and Reproductive Sciences, Columbia University School of Medicine 

"The Role of Scientists and Medical Professionals in Helping Pregnant ~Vomen Abstain from Dfinldng 3alcohol," Rochelle D. Schwartz=Bloom, 

Ph.D., Prot~ssor of Pharmacology, Duke University Medical Center 

"Family Planning: Remarkable Progress but a Steep Road ,M~ead," Joe Speidel, MD, MPtt, Pro[~ssor, Department of Obstetrics, Gynecology and 

Reproductive Sciences; Director tbr Communication, Development and External Relations, Bixby Center for Global Reproductive Health, University of 

Calilbmia, San Franci~o 
"WE CARE Solar: Bringing Light to Matenaal Health Care," Laura Stachel, MD, MPH, UC Berkeley School of Public Health; Co-Founder, WE 

CALVE Solar 



Non-Communicable Diseases Speakers 

"\Vby Youth Are Key To Stemming The Tide of NCDs," Wendy Baldwin, President and CEO, Population Reference Bureau 

"Integrative Service Delivery for Non-Communicable Diseases: Thinking Horkontally," Gene Kwan, MD, Research Fellow, Division of Global 

Health Equity; Ins~tmctor of Medicine, Harvaxd Medical School 

"Managhig Glaucomas in Africa: Need for a Paradigm Shift," Michael Gyasi, Ophthalmologifft, No(th Western Eye Centre, Ghana 

"Diabetes and the Global Burden of Diabetic Retinopathy," Nader Moinfar, Magmder Eye his~titute and University of Central Florida School of 

Medicine, Orlando, Florida 
"Ensuring Better Health, Education, and Life~ood With Commmtity Eye Care," Satang Samal, Founder, NYSASDRI, India 

~’De~anato~g~ and G~oba~ Hea~th~’ ~Msha Set~ Assistant P~fess~r. Dermat~gy and Infecti~us Diseases~ Ass~ciate Residency P~gram Direct~r. 

Section of Dermatology. Universi~’ of Chicago 

Organization Management Speakers 

"Impacting Global Health," Nava Ashraf, Associate Professor of Business Administration, Hm~zmd Business School 

"Rethinking Innovation in Global Health," Rifat Attm, Professor of International Health Management, hnpefial College London 

"Following Your Dream With .am NGO: Why Magic Can Happen," Kate Coleman, Chairman and Founder, Right To Sight 

"Three Cups of Lessons: A Teachable Moment for Nonprofits," Manrice Segall, JD, Pro Bono Partnership, Inc. 

Research in Global Health Speakers 

"Vaccines tbr the Developing World: Ne~v Approaches mid New Science," .Man Bernstein, PhD, Former Executive Director, Global HIV Vaccine 

Enterprise 

"Meet the Editor: How to Write tbr Global Health Journals," Jocalyn Clark, Senior Editor, PLoS Medicine 
"Advances in Global Eye Health Research," Deborah Carper, Depuey Director, National Eye Institute, National Institutes of Health 

"Prima~ Congeultal Glaucom a," Sarwat Salim, Associate Professor of Ophthalmology and Director of Glancoma Service, University of Tennessee 

"Mental Health and Psychosocial Support in Humanitarian Setting: Current Knowledge and Research Priorities," ~Vietse Tol, PhD, Global 

Health Initiative, Yale UniversiU & HealthNet TPO 
"Lifestyle and Risk for Glaucoma," James C. Tsai, MD, Robert R. Young Professor and Chairman, Department of Ophthalmology and Visual Sciences. 

YaJe IJniversit.5~ School of Medicine; Chief of Ophthahnology, Yale-New Haven Hospital 

Philanthropy Speakers 

"P~anthropy & hnpact Investing: Social Capital for Global Health," Diana Ayton-Shenker, Founder and CEO, Fast Forward Fund 

"Marketing Strategies To Set Your Not-for-th’ofit Apart," Aria Finger, CO0, Do Something 

"From Donor-Driven to Impact-Driven: How E~4dence Can Inform Smarter Global Health Philanthropy," Carol McLanglflin, MD, MPH, MSc, 

Re seaxch Director - Global PuNic Health, Center lbr High Impact Philanthrow, Schi~ol of Social Policy and Practice, University of Pennsylvania 

"Leveraging Pro Bono Talent to Address Global Health Challenges," Aaron tturst, President and Founder, Taproot Foundation 

Social Enterprise Speakers 

"Keepin’ it Global," Kyle Berner, Creator, Feelgoodz LLC 

"Making It Real: Lessons From Thirty Years of Grassroots Development," Dean Cycon, Founder and CEO, Dean’s Beans Organic Coffee Co. 

"Escaping the Survival Trap," Eric Kacou, Co-Founder. ESPartuers, Author of Entrepreneurial SohNons for Prosperity in BoP Markets 

"An Organ~ing Framework and Repeatable Business Models for Market Creation in Impoverished Commtmities: Lessons From the Global 

Social Benefit Incubator at Santa Clara University," Jim Koch, Jan and Bill Terry ProtEssor ofManagemenL Leavey School of Business and 

Administration; Founding Director, Center tbr Science, Technology, and Society, Santa Claxa University 

"More Food "With Less Water and Improved Health: Yes, It Is Possible," Ken Lee, Co-thunder and Co-owner, Lotus Foods 

"Linkhig Venture Success and Poverty Alleviation: Understanding How to Create Value with the Base of the Pyramid," Ted London, PhD, Senior 

Research Fellow, William Davidson Institute and Facul .ty. Ross School of Business, University. of Michigan 

"Do the KIND Thing," Erica Pattni, Vice President of M0aketing, KIND Healthy Snacks 

"The Role of Business in Creating a More Compassionate and Sustainable World,"Zak Zaichnan, Co-Founder and CEO, Kopali Organics 

Social Entrepreneurship Speakers 

"Sustainable Social Change: The Power of Enterprise Solutions," Ron Bills, Chairman & CEO, Envirofit International 

"Lives in Development: Values, Capabilities and Aspirations for the New Economic Develop~nent Professional," Michael Falrbanks, Fellow, 

Weatherhead Center for International Affafir~ Harvmd UniversiU 

"Co~nmerelalizing Products For The Other 90%," Peter Haas, Executive Director, AIDG, Inc. 

"Creating Shared Value in Global Health," Laura Herman, Managing Director, FSG 

"Social Change in Four Havors," Paul Light, Paulette Goddard Professor of Public Service, Robert Wagner School of Pnblic Service, New York 

UniversiU 

"Proving Sustainability: Accountability in International Devdopment through Instrumented Data Collection and Social Enterprise," Evan 

Thomas, PhD, Assistant Professor, PoNand State Universi~; Executive Vice President. Manna Energy Limited 
"Hackovation: Trends, TechnMogies, and Techniques for 21st Century Social Impact," Tim Zak, Associate Teaching Prot~ssor; Director, Institute 

Social Innovatior~ H. Johia Heii~ III College, Caynegie Mellon University 

Social Media & Marketing Speakers 



"StoryteLling for Social Change," Neai Baer, MD, Institute tbr Photographic Empowennent at USC’s Annenberg School of Communications; Executive 

Prodncer, A Gil?ted Man 
"Healthy Itabits for Life: Using Sesame Street to Promote a Healthier World," Charlotte Cole, Senior Vice Presidenl, Global Education, Sesame 

Workshop 

"CoLlective Impact: Pla~ing Nice With Others in the Sandbox," and "Breaking Thru The Clutter Workshop: How To Market Your Cause mid 

Attract New Champions," Scott Henderson, Managing Director, CauseShift 

"Overcoming Barriers By Using Humor and Animation to Create a Cnltural Shift," Firdans Kharas, Chairman, Chocolate Moose Media and Global 

"New Ideas in Sustainability: The View From The New York Times Fixes Colmnn," Tina Rosenberg, Puliizer Prize-Winning Joumalis~, The New 

York Times 

Surgery & Global Health Speakers 

"AfiJca’s Huge Cataract Backlog: A Novel Strate~- For Dealing With It," Thomas Baah, MD, Ophthahnologist and Directol; Save The Natiolfs Sight 

Clinic, Ghana 
"Blindness in l~anmar: Empowering the Communi .ty and the Ophthahnic Professionals," Geoffrey S. Colin, Senior Lecturer, University of New 

South ~Vales; Foundec Myanmar Eye Care Project 

"Expanding Surgical Care for the Botto~n BilLion," Selw~ Rogers, Associate Professor, Hala~ard Medical School 
"Ethical Dile~nmas Operating in the Developing \Vorld," Aron Rose, MD, Associate Clinical Professoc Department of Ophthalmology and Visual 

Sciences, Yale Universi~ School of Medicine 

Technology in Global Health Speakers 

"Unleashing the Wealth of Nations: Bridging the Information Asymmetry tbr Better Health mid Economic Devdopment," Julius Akinyemi, 

Entrepreneur-h-Residence, MIT Media Lab 

"Use of Point-of-Care Technologies to Empower Communities, Sustain Mobile Services, and Improve Health DeLivery: Lessons from East 

Africa," and "Workshop: Strategies, Tools, and Practical Tips to Ensure High Impact and Successful Outcomes for Field-Based Research and 

Inten~ships," Jeffxey Blander, ScD, President, Bienmoyo Foundation 

"Strengthening Health Systems in Resource-Poor Settings Through the AppLication of the Sana Wireless Technology’," Leo Cell, MD, MPtt, MS, 

Beth Israel Deaconess Medical Center and Harvard-MIT Health Sciences and Technology Division 

"Nanotechnolo~, in Cancer Drug Development: A Global Approach," Eiisabet de los Pinos, Founder and CEO, Aura Biosciences 

"A Call to Action on Global eHealth Evaluation," Itmnish Fraser, MBChB, MRCP, MSc, Director of Infonnatics and Telemedicine, PaWners in Health; 
Assistant Professor of Medicine at Harvard Medical School; Associate Physician at Brigham and Wolnen’s Hospital 

"The Power of DIY Medical Technologies," Jose Gomez-Marquez, Co-Founder and Co-Inventor, Aerovax; Co-Founder, X out TB; Lecturel; D-LAB, 

MrF 

"Wireless Biosensors to Reduce Morbidity. and Mortality Alter Initiation of HIV Antiretroviral Therapy," Jessica Haberer, MD, MS, Research 

Scientist, Harvald Institute for Global Health; Assistant in Health Decision Sciences, Massachusetts General Hospital; Instructor, Harvard Medical School 

"mHealth: Scaling Up, Low Cost Mobile Solutions in (PMTCT) Preventing-Mother-to-Child-Transmission-Progrmns," Bobby Jefferson, Health 

IT Project Managec Futures Group 

"Disrupting Pathways to Mortality with Teclmology: Opporttmities for Resource-Limited Settings," .Main Labrique, Assistant Professor, Program in 
Global Di~ase Epidemiolo~y and Control, Department of Intematioual tlealth and Department ofEpidemiolo~y, Bloombe~ School of Public tlealtk Johns 

ttopkins University; Director, Johns ttopkins Bangladesh; Director. Global mttealth Initiative at Johns ttopkins University 

"Engaging the Consumer in the Fight Against Counterfeits," Alison Martin, Service Deliver Manager, Sproxil, Inc. 

"\¥hen Do Novelties Become Innovations?" Patricia Mechael, PhD, MILS, Executive Director, mttealth Alliance 

"From Big Data to SmaLl Languages: Communication and lntbrmation Processing in a Newly Connected World," Robert Munro, ChiefTeclmology 

Ott]cer, Epide,nicIQ, Global Viral Forecasting Initiative; and Graduate Fellow, Stanford University 

"BioPhotorfics Technologies tbr Global Health," Aydogan Ozcan, PhD, Associate Professor, Electrical Engineering Department, California NanoSystems 

Institute, UCLA 
"Low-Cost Diagnostics for the Developing World," Una Ryan, OBE, PhD, DSc, CEO, Diagnostics For All 

"/u~ Open Innovation Model for Global Health Instruction," Youseph Y~zdi, PhD, MBA, Executive Director, Center for Bioengineering Innovation & 

Design, Johns Hopkins Univel~ity 

Water & Sanitation Speakers 

"Cutting Through The Jargon and Getting to the Point: Rethinldaig Water For People’s Impact," Ned Breslin, Chief Executive Officer, Water For 

People 

"Entrepreneurial Tools for the Developing World," Tim ELliott, Special Initiatives Olticer, PATH 

"Dispensers for Safe Water," Alexandra Fielden, Policy Coordinator, Innovations for Poverty Action 

"Measuring the Health Benefits of a Solar Drinking Water Disinfection (SODIS) Intervention in Uganda," Kristopher Kang, Consultant, Water 

School 

"Advice From The Experts" Panels 

"Careers in Global Health: Advice From The Experts" 

"Careers in Social Entrepreneurship: Advice From The Experts" 

"Lessons From The Field: Setting Up Programs in Remote Areas" 

See more speakers at http:i/ww~-.uniteforsight.o .r~/conference 

This e-mail was sent to eunice@email.unc.edu by Jennifer Staple-Clark. 



Unsubscribe from Unite For Sight Conference Announcements. 
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SaNe, Eunice N <eunice@email.unc.edu:~ 

Spring 2012 syllabuses 

Department course syllabuses Spring 2012 - collected.pdf 

Dear Eunice, 
Attached is an Acrobat portfolio containing all of the facnlU syllabuses for the semester, except for yours. They all seem to be in order, except Bereket’s do not contain 

the statement about disabiliVy. I chose not to follow up with Nm, as I had aheady asked for more than one revision. 

Kenneth R. Janken 

Proi~ssor of Afro-American Studies 
Department of Ati’ican and Al}o-~efican Studies 

109 Battle ttall, CB# 3395 

Umvemi~’ ofNoN~ Cmolina 
Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 
Click on a li~ for info~ation a~nt my publications: 

h~p:/7~vw.umass.e&~hm~ p~ s~s~r 9Tianken.html 

h~p:/,’uncp~ess.t~nc.ed~oE~"I’- 8059.html 

h~p:/iundpress.nd.edu~’book,’P00780 

http:/i undpress.nd.edt dbook/P00723 



AFRO-AMERICAN STUDIES 280 
BLACKS IN NORTH CAROLINA 

SPRING SEMESTER 2012 

Timothy McMillan Phone 966-5496 

Office: Battle Hall 305 email: tjml@email.unc.edu 
Office Hours: TTH 10:00-10:50/12:30-1110 & all day Wednesday (by 
appointment) Monday and Friday by appointment as possible 

DESCRIPTION & GOALS: From the fundamental constitutions of Carolina in 1669, 
to the Wilmington riots in 1898, from the origins of SNCC to the election of the first 
black mayor in a predominately white southern town, from the sit ins in Chapel Hill to 
school desegregation (and resegregation) in Charlotte, North Carolina has been a central 
place in the development of the ideology of race and the political consequences of racism 
and anti-racism in the United States. This course is an overview &the history and culture 
&North Carolina focusing on the place that race, especially blackness, has played in 
creating the current society. The significance of North Carolina’s relatively small black 
population in relation to white inhabitants, the very significant place that gender played in 
both slave and free black society (e.g. slave breeding, eugenics, the stereotyping of black 
men as sexual predators), and the recent debates over blackness and health and the courts 
all indicate the importance of this stare in examining issues of race. We will examine the 
historical foundations &North Carolina’s black populations, the development of black 
cultures in ante-helium North Carolina, the rise &white supremacy, regional variations 
in the North Carolina, and inter-ethnic relations (particularly Native American and Black 

as illustrated among the Cherokee and Lumbee.) A central focus of the course will be the 
analysi s of the political, social, and arti stic strategies used by black Carolinians to 
achieve equality in the face of slavery, racial discrimination, and economic instability. 

The core of this course is the development of an understanding of the various historical, 
cultural, and sociological processes that have created a variety of black experiences in 
North Carolina mediated by gender, race, and ethnicity. This emphasis reinforces a basic 
understanding of American history and culture while exploring the nuance of regional 
variation that is often ignored in discussions of American ethnic identities. A critical 
discussion of the methods of a variety of social science disciplines (including 
anthropology, sociology, and economics) will be included to allow a more complete 
analysis of the strengths and weaknesses of previous research on American ethnic and 
regional identities (and the interplay between region and ethnicity.) Specific content of 
the course will provide a more full understanding &the place that race, ethnicity, and 
locale (particularly being black, being African American, being from the coast or the 
piedmont) have played in shaping North Carolina (and in shaping American blackness) 



FORMAT: This course will consist of lectures and discussion with a few local field 
trips. Certain topics will be assigned for discussion (such as the various roles that 
African Americans have played at UNC, Civil rights in Chapel Hill and the relationship 
between women’s rights and black rights.) Class participation is important for your own 
intellectual development and also for that of your classmates (and instructor.) 

REQUIREMENTS: There will be a midterm and final exam, two short review" papers, 
and a term paper. The term paper will require an original analysis of an aspect of local 
black history (in North Carolina.) If you wish to work from secondary sources, please 
consult me about possible topics. 

GRADING: Review Essays 20% Jan 31, Mar 22 
Midterm 25% March 01 
Research Paper 25% April 05 
Final Exam 30% April 28 4-7 pm 

Grades are on a 10 point scale: A=100-93; A-=92-90;B+=89-87;B=86-83;B-=82- 

80;C+=79-77;C=76-73;C-=72-70;D+=69-67;D=66-60;F=59-0. 

ATTENDANCE: Attendance is required. More than two absences must be explained to 
my satisfaction (documented illness, funerals, university commitments are examples of 
satisfactory excuses.) 

INCOMPLETES: Incompletes are not automatically granted so please complete all 
work on time. Any work that is not submitted by the due date and time will earn the 
grade of zero and this will be used to calculate your final grade. Exceptions will only be 
made under extraordinary circumstances. 

PERSONAL TECHNOLOGY: You are welcome to use your laptop/tablet to take notes 
and to use required electronic resources. Please turn off phones during class, and I’d 
appreciate it if you did not surf the web, tweet, or check Facebook during class. 

HONOR CODE: You are required to follow the Honor Code at UNC. The following 
statement is from http://honor.unc.edu/which will provide more information about the 
honor system at UNC Pay particular attention to proper citation and plagiarism - a 
tutorial is available here to help you __h__t__t__p:iiwww.lib.unc.eduiinstructi_p_!___a_gi___a___r__i___s_m_____i_ 

The University of North Carolina at Chapel Hill has had a student-administered honor system and judicial 

<vstem j~br over 1 O0 years. The <vstem is the responsibi#ty of students and is regulated and governed by 

them, butjiTculty share the responsibility. Ijlvou have questions about your responsibility under the honor 

code, please bring them to your instructor or consult with the office of the Dean of Students or the 

Instrument of Student Judicial Governance. This document, adopted by the Chancellor, the Faculty 

Council, and the Student Congress, contains all policies and procedures pertaining to the student honor 

~system. gour fi~ll participation and observance ofthe honor code is expected. 



ACCOMODATION OF DISABILITIES: 

Students who feel they may need accommodations based on the 
impact of a disability should contact the course instructor to 
discuss their needs. Students with documented disabilities should 
also contact the Department for Disability Services at 919-962- 
8300 in SASB North Building, Suite 2126 to coordinate necessary 
accommodations for exams and other in-class assignments. Visit 
disabilityservices.unc.edu for more information. 

REQUIRED TEXTS TO PURCHASE: 

Andrews 
Cecelski 
Crow et al 
Gilmore 

North Caro#na Slave Narl~tives 
The ~terman ’ s Song 

A History of African Americans in North Caro#na 
Gender and Jim Crow 

eTEXTS and other esources 

Cecelski et al Democracy Betrayed." the Wilmington Race Riot of 1898 (e book) 

Jacobs Incidents in the Life of a Slave Girl 
NC Senate Apology for Slavery 
Singleton Recollections of my Slavery Days 



COURSE SCHEDULE 

WEEK OF 

JAN 10 NORTH CAROLINA 101 -HOW MANY COUNTIES DO YOU KNOW? 
JAN 17 COLONIAL BEGINNINGS WHY AREN’T WE SOUTH CAROLINA? 

READING: Crow preface and Crow I 
JAN 24 THE FOUNDATIONS OF BLACK LIFE IN THE CAROLINAS 

READING: Cecelski (25-120) & Crow II 
JAN 31 SLAVERY IN NORTH CAROLINA 

READING: Andrews (Moses Grandy) & Crow III and IV 
FEB 07 BLACK WOMEN IN ANTEBELLUM NORTH CAROLINA 

READING: Andrews (Moses Roper) and Jacobs (on Sakai) Essay 1 due 
FEB 14 FREEEDOM IN BLACK AND WHITE IN ANTE-BELLUM NORTH CAROLINA 

READING: Andrews (Lundsford Lane and Thomas Jones) 
FEB 21 THE CIVIL WAR AND THE TRANSFORMATION OF P~ACE 

READING: Cecelski (121-202) and Crow V 
FEB 28 REVIEW AND MIDTERM      MIDTERIVl EXAM 

READING: STUDY GUIDE 
MAR 06 SPRING BREAK NO CLASS 
MAR 13 RECONSTRUCTION AND WHITE SUPREMACY IN NORTH CAROLINA 

READING: Crow VI Gihnom (1-118) 
MAR 20 THE STRUGGLE FOR EQUALITY IN THE EARLY 20TM CENTURY 

READING: Crow VII & Gilmore (119-224) Essay 2 due 
MAR 27 ROOTS OF DESEGREGATION/BLACK EDUCATION 

READING: Crow VIII 
APR 03 

APR 10 

APR 17 

APR 24 

APR 28 

CIVIL RIGHTS MOVEMENT IN NORTH CAROLINA 
READING: Crow IX Term paper due 
SOUL CITY, HAYTI, AND THE STONE CENTER: CREATING A BLACK WORLD 

BLACK NORTH CAROLINA TODAY 
REVIEW FOR FINAL 
FINAL EXAM 4-7pm 

THIS SCHEDULE MAY BE MODIFIED - YOU WILL BE NOTIFIED OF ANY 
CHANGES IN CLASS, BY EMAIL, AND ON SAKAI. NO CHANGES WILL BE 
MADE TO REQUIREMENTS OR GRADING POLICY. 
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LGLA 404 LINGALA IV 
Spring 2012 Course Schedule: 

Monday, Wednesday, Friday, 11:00 a.m.-11:50 a.m., Bingham 309 

Molakisi Donato Fhunsu 

Email: ._d_~_]_L_m_~L2____l__(q.~unc.edu Phone: (919) 923-6350 

Office: 04 Smith Building--Office Hours: 

Monday, Wednesday, Friday, 8:30 a.m.-9:30 a.m. 

and by appointment 

Course Description: 
Lingala is a Central Bantu language that belongs to the Niger-Congo family. It is spoken primarily in 
Congo-Kinshasa, Congo-Brazaville, bnt also in parts of Angola, Gabon, Central African Repnblic, Sudan, 
Uganda, Kewa, Burtmdi, Rwanda, Zambia, as well as in the Congolese communities in the Congolese 
diasporas in Europe and the Americas. 

A continuation of LGLA 403, this course reinforces students’ communicative and cultural skills through 

gradual exposure to more challenging tasks, with emphasis on poet~3~ and prose reading, and creative 

writing. 

Cou rse Material: 
Tosolola na Lingala by Eyamba Georges Bokamba and Molingo Virginie Bokamba (National African 

Language Resource Center, 2004) 

Andio and visual materials provided by the instructor 

Speaking and Writing Goals 
Students use Lingala in culturally appropriate gestures in eveu;day social situations, such as 
greetings, leave-taking or introductions. 

* Students give and follow instructions in Lingala related to daily classroom activities. 
* Students engage in Lingala role-play situations where they request and receive information, goods, 

and services, such as going to a restaurant and ordering food. 
* Students share opinions, preferences and feelings in Lingala with their classmates. 
* Students engage in Lingala role-play or participate in authentic situations where they clarify 

information, such as comparing transportation schedules with a clerk, or solve problems, such as 
exchanging an umvanted item in a store, asking and telling time and directions. 
Students prepare, illustrate, and present materials in Lingala, such as advertisements, posters and 
menus. 
Students dramatize poems, stories, songs, skills or short plays in Lingala, for example, a Lingala 
folk tale. 

* Students create and present oral reports in Lingala on topics of their choice. 
. Students use Lingala to discuss current issues or historical events, :for example, elections. 
* Students prepare and present brief reports in Lingala abont personal experiences, school 

happenings, and current issnes. 

. Students perform scenes from Lingala plays, live or on video. 
* Students share their opi~fions via written exchanges in Lingala on what they have recently read or 

seen, such as articles, short stories, books, comics, movies, videos, music, and art. 
* Students write an article or essw for publication in Lingala on topics of personal interest. 
* Students write and produce a short original Lingala recording, such as a newscast 

Listening and Reading 

Students understand and follow oral and written directions in Lingala related to daily classroom 
activities. 
Students understand the plots, characters, and themes in Lingala literaU works. 
Students understand and identi~~ main ideas and characters in brief reading selections of Lingala 
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culture. 
Studems understand ilfformation frmn Lingala Internet sources on a variety of topics, for example, 
weather, current events, and sports. 
Students understand main ideas and sig~fificant details of materials in Lingala, which are 
accessible to teenage readers, such as magazine articles, short stories, poetBr and short novels. 

Cultural Goals 
Students observe and use age-appropriate Lingala verbal and non-verbal conwnunication in 
conversations and messages. 
Students learn about and participate in activities enjoyed by young Lingala-speaking people such as 
games, sports, music, dance, dralna, and celebrations. 
Students recogulze and develop an awareness of social customs in the Lingala-speaking world; topics 
may include family life, folklore, and typical holidays and celebrations. 
Students discuss stereotypes that people in the Americas may have about the people and customs of 
Lingala-speaking people and cultures, such as "All Lingala-spealdng people practice traditional 
religions" or "Africans all dress in native colorful clothes". 
Students learn about and participate in activities enjoyed by Lingala-spealdng teenagers and adults 
such as sports, music, games, and entertainment. 
Students watch movies, commercials or documentaries from Lingala-speaking areas and explain 
cultural patterns and social behaviors that they see on the screen. Students can also explain how these 
products reflect the perspectives of the culture. 
Students idcnti~ the general themes of music and recog~fize performers, such as Tabu Ley, Papa 
Wemba, Kofi Olomide and so forth, and television programs that are popular both in Kinshasa, 
Brazzaville and in the diasporas. 

o Students listen to music and watch Lingala-langiuage films or "television programs that arc popular with 
young people in Knishasa and Brazzaville. 

Students learn about and recognize artistic contributions, from Lnigala culture in areas such as art, nmsic, 
dance, drama, theater 

Grade 
Attendance and Class Participation 
Chapter Tests 
Writing Assigmnents 
Oral Assigmnents 
Final Exam 

100 points 
200 points 
200 points 
200 points 
300 points 

Grades are assigned according the following scale: 

A A- B+ 
~. 

B- C+ C C- D+ D      F 

1000- 919- 899- 8/9- 819- 799- 779- 719- 699- 679-     599- 

920 900 880 820 800 780 720 700 680 600 

Class Policy and Management 

(1) Attendance anti Participation 
Students are expected to attend all classes and participate in all activities in the classroom. They are also 
encouraged to participate in the extra-curricular activities that the Lingala Program may organize. 

(2) Chapter Tests 
There will be a test at the completion of the material we study in each chapter. The test will have a listening 
component, vocabulau; grammar, and a short composition. 

(3) Writing Assignments 
Each writing assig~wnents will cover a specific topic of communication. You will write and rewrite so that 
you learn to conwnunicate what you need to cormnunicate. 
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(4) Oral Assignments 
To reinforce your productive communication skills, you will be giving oral presentations that will parallel 
the writing assignments. 

(5) Final Exam 
The Final Exam will have two sections: an Oral Proficiency Interview (Oral Section) with the instructor 
and a Written Section. It will be comprehensive, allowing you to demonstrate the comnmnicate skills you 
have acquired over the semester. 

Academic Dishonesty 
All form of academic misconduct--including, but not limited to, cheating on quizzes, exams, or other 
assigmnents, plagiarizing papers, falsifying grades or other class records--are unacceptable and constitute 
a fragrant violation of both the Class Policy and the UNC Honor Code. 

Honor Code 
UNC-Chapel Hill has had a student-administered honor system and judicial system for over 100 years. The 

system is the responsibility of students and is regulated and governed by them, but faculty share the 

responsibili~7. Questions about student responsibilities under the honor code should be directed to the 

instructor or the office of the Dean of Students. Another useful resource is the Instrument of Student 
Judicial Governance. This document, adopted by the Chancellor, the Faculty Cmmcil, and the Student 

Congress, contains all policies and procedures pertaining to the student honor system. Eve~ student 

enrolled in tiffs course is expected to fully participate in and observe the Honor Code. 

Additional information about the UNC-Chapel Hill Honor Code can be found at: honor.unc.edu. 

Use of Technology in the Classroom by Students 
Students in this class may use laptop computers and tablet computers only to take notes and engage in other 

activities that arc strictly related to the specific class topic being covered or discussed. Any other activities 

with these devices (like checking emails, working on Facebook, surfing the Internet, etc. or nsing cell 

phones to text during class) constitute a clear violation of both the Class Policy and the UNC Honor Code. 

Students violating this point of policy can expect, at the discretion of the instructor, the following order of 

events: l) an individual warning; 2) a public warning; 3) a notification of one-point deduction from the 
participation grade for that day; 4) a request to leave the classroom for that day, coupled with an unexcused 

absence for that day and a 3-point deduction from the attendance grade for that day. 

Potential Changes to Topics and Readings 
Topics and reading assigurnents, their orders on the syllabus, and assignment due dates could be changed, 

but not matters related to grading. If there are such changes, they will be announced, in due time, in class, 

by an email to the class, or through an amended syllabus posted on the course website. 

Accommodation of Disabilities 
Students who feel that they may need acconm~odations based on the impact of a disability should contact 
the course instructor to discuss their needs. If they so desire, these students may also want to contact the 
Department for Disability Services to have their disability officially documented and the instructor forlnally 
notified. The Department for Disability Services is in SASB North Building, Suite 2126. The telephone 
number is 919-962-8300, and the website is disabilityservices.unc.edu. 

"Learning Community" 
Finally, I expect the class to be a "Learning Conm~unity," a safe and respectful elwironment in which each 

person can learn and grow. Let us work together to make the class sometlfing we all look forward to. 

And, please keep the lines of colmnunication open. Whether you choose to talk to me in class, come see me 
in my office, email me, text me, or call me, please colmnunicate and keep on conuntmicating! 
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Class Schedule 

LGLA 404 Lingala IV, Spring 2012 

Week 01 

Week 02 

Week 03 

Week 04 

Week 05 

Week 06 

Week 07 

Week 08 

Week 09 

Week l0 

Week 11 

January Jan 09 (Class 1): 
Liteyo ya 5 

Janl6 

MLK DAY 

Jan 23 (Class 6): 

Jan 11 (Class 2): 
Liteyo ya 6 

Jan 18 (Class 4): 
Liteyo ya 9 

Jan 25 (Class 7): 

Jan 13 (Class 3): 
Liteyo ya 7 na 8 

Jan 20 (Class 5): 
Liteyo ya 10 

Jan 27 (Class 8): 
Liteyo ya 11 Bileko Liteyo ya 11 Bileko Liteyo ya 4: Bileko 

FebruaD’ Jan 30 (Class 9): Feb 01 (Class 10): Feb 03 (Class 11): 
Liteyo ya 1 l" Bonkoko Liteyo ya 11: Bonkoko Liteyo ya 11: Nzela 

Feb 06 (Class 12): Feb 08 (Class 13): Feb 10 (Class 14): 

Kokoma ya 1 Lis(do ya 1 Lomekano ya 1 (I 1) 

Feb 13 (Class 15): Feb 15 (Class 16): Feb 17 (Class 17): 
Liteyo ya 12" Bilei Liteyo ya 12" Bilei Liteyo ya 12: Bilei 

Feb 20 (Classl8): Feb 22 (Classl9): Feb 24 (Class20): 
Liteyo ya 12" Kolamba Liteyo ya 12" Kolamba Liteyo ya 12: Kolamba 

March Feb 27 (Class 21): Feb 29 (Class 22): Mar 02 (Class 23): 

Kokoma ya 2 Lisolo ya 2 Lomekano ya 2 (12) 

M~r05i imam07 Mfi~09 

SPRING B~AK ~ SPRING B~AK SPR!NG BREAK 

Mar 12 (Class 24): Mar 14 (Class 25): Mar 16 (Class 26): 
Liteyo ya 13" Misala Liteyo ya 13" Misala Liteyo ya 13: Misala 

Mar 19 (Class 27): Mar 21 (Class 28): Mar 23 (Class 29): 

Liteyo ya 13" Kobela Liteyo ya 13" Misala ya Liteyo ya 13: Misala ya 

kala sika 

Week 12 Mar 26 (Class 30): Mar 28 (Class 31): Mar 30 (Class 32) 

Kokoma ya 3 Lisolo ya 3 Lomekano ya 3 (t3) 

Week 13 April Apr 02 (Class 33): Apr 04 (Class 34): Ap~06 

Citeyo ya 14: Nsepela Citeyo ya 14: Nsepela GOOD ERIDAY 

Week 14 Apr 09 (Class 35): Apt 11 (Class 36): Apt 13 (Class 37): 

Liteyo ya 14: Nsepela Liteyo ya 14: Matanga Liteyo ya 14: Matanga 

Week 15 Apr 16 (Class 38): Apr 18 (Class 39): Apr 20 (Class 40): 

gokoma ya 4 Lisoh~ ),a 4 L~meka~o ya 4 U4) 

Week 16 Apr 23 (Class 41) Apt 25 (Class 42): LGLA 4~4 

Maloba ya nsuka Maloba ya nsttka Final Exam 
Friday, April 27 
12:00 pom,-3:01I} 
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AFRI 262 African Literature 
Department of African and Afro-American Stndies 
The University of North Carolina at Chapel Hill 
Prof. Donato Fhunsu 
Spring 2012 

COURSE SYLLABUS 
Class time (1005 Global Education Center): 
Monday, Wednesday, Friday: 
2:00 p.m.-2:50 p.~n. 

Office hours (04 Smith Building): 
Monday’, Wednesday, Friday 
8:30 a.m.-9:30 a.m. 
and by appointment 
Email: dfhunsu2 l@unc.edu 
Telephone: (919) 923-6350 

Course Description: 
This course is an introduction to African literature, centered on the theme of identity in its various aspects. 
We will begin with a short study of the history of Africa and its peoples in order to get the background 
needed for an i~fformed and sensitive study of the literary texts from the continent. Then we will explore 
key short stories, a play, and novels written in the late twentieth centun£ and early twenty-first century by 
authors from Francophone Africa, Hispanophone Africa, and Anglophone Africa. The works from 
Francophone Africa and Hispanophone Africa will be read in English translation, thus giving us, in 
passing, the opporttmity to reflect on the role of translation in the promotion of literature in particular and 
of culture in general. We will also watch a film that illustrates various dimensions of identity. Although our 
main theme will be identity, we will explore several related themes and see how the traditional African 
worldviews, values, languages, and storytelling practices have influenced contemporary writing. Our 
approach will be comparative, and the class lbrmat will be a mixture of lecture and discussion. However, 
the emphasis of the course will be on experiential learning through an active engagement with the texts. 

Course Objectives: 
After completing the course, students should be able to: 
(1) Understand the historical and cultural contexts in which African literature has developed; 
(2) Know some important African writers and some of their writings; 
(3) Put each individual literary text in the general context of African literature, and 
(4) Sit~mte African literature itself in the broader context of World literature and culture. 

Texts: 
Adichie, Chimamanda Ngozi. Purple Hibiscus (2003). 

Bfi, Mariama. So Long a Letter (1980). (Translated from the French by Modnpd Bodd-Thomas.) 

Head, Bessie. The Collector of Treasures (1977). 
Ndongo, Donato. Shadows of Your BackMemory (1987). (Translated from the Spanish by Michael Ugarte.) 

Mudimbe, V. Y. Between Tides (1973). (Translated from the French by Stephen Becker.) 

Sissako, Abderrahmane. Bamako [Film] (2006). 
Soyilkka, Wole. Death and the Ling’s Horseman (1975). 

Waberi, Abdourahinan. In the United States of Afi"ica (2006). (Translated from the French by David and 

Nicole Ball.) 
Evaluation: 
Attendance, Participation, and Journals 
Reading Quizzes 
Papers 
Midterm Exam 
Final Exam 
TOTAL 

100 points 

200 points 

200 points 

200 points 

300 points 

1000 points 

Your grade will be based on the following scale: 

]A    [A- [B+ [B    [B- Ic÷ IC    IC- ]D+ ]D    ]F 
1000- 919-    899-    879-    819-    799-    779-    719-    699-    679-    599- 

920     900 880 820 800 780 720 700 680 600 
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Class Policy and Rationale 

Class Grade 

(1) Attendance, Participation, and Jou rnals 
Class attendance and participation are important elements of the learning process for this class, and will be 
part of your grade. Therefore, both attendance and active participation are required. Unexcused absences 
will reduce this aspect of your grade, at the rate of 3 points for each absence. If you know that you will be 
missing class on a given day, please let me know in advance. If an emergency occurs and you miss class, I 
expect to hear from you (by email, text or phone) by midnight that same day. If you do not communicate 
with me, your absence will be unexcused and will affect your grade accordingly. I will also not be able to 
give you any make-up for any work you might have missed. 

In order to discuss the texts effectively, we need to refer to them. So, please bring the particular texts under 
discussion to class each day we are discussing them. 

You will also be required to keep a Journal and submit it at the end of each week, according to instructions. 

All students are expected to obseaTe the highest standard of Academic Honesty and uphold the UNC Honor 
Code in the classroom and outside the classroom. 

(2) Reading Quizzes 
In order to benefit from the course, you need to read each "text carefully. Our starting point will be to know 
what "the text: says, "what the story is." Once we know what the st:or), is, we can then ask ourselves 
"what the story means" or "what we can make of it." The Reading Quizzes are designed to help you with 
the "what the story is" part. These quizzes, which will be ongoing and not announced, will be done in class 
during the days in which we discuss the texts. 

(3) Papers 
You will write two (2) papers :for this class. These papers will be anals~tical and comparative papers (not 
research papers). The purpose of the papers is not: to find out what other people think and say about the 
texts, but what you think and can say about these texts. By writing these papers, you will be analyzing and 
synthesizing your own thoughts and feelings about these texts and, as a result of that experience, I hope that 
by the end of the semester you can say, with confidence, that you know the texts you have studied in this 
course. 

Each paper will be eight (8) pages in length, double spaced, and will be due on the days indicated on the 
schedule. The format and page limit are an integral part of intellectual self-discipline and will be part of the 
evaluation. In due ti~ne, you will receive specific instructions for writing each paper. 

(4) Midterm Exam 
The Midtenn Exam will be as indicated on the Schedule. It will cover all the texts read and discussed by 
that date. The format of the Exam will be "identificatioff’ questions and "short answer" questions. 

(5) Final Exam 
The Final Exam for this class has been scheduled for Monday, April 30, 2012, from 12:00 p.m. to 3:00 p.m. 
in our usual classroom. It will be comprehensive, in the sense that it will cover all the texts studied in the 
course. The format of the Fiual Exam will be "identification" questions, "short answer" questions, and two 
"essay" questions. 
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Class Management 

Academic Dishonesty 

All form of academic misconduct--including, but not limited to, cheating on quizzes, e~ms, or other 

assignments, plagiarizing papers, falsifying grades or other class records--are unacceptable and constitute 

a fragrant violation of both the Class Policy and the UNC Honor Code. 

Honor Code 
UNC-Chapel Hill has had a student-administered honor system and judicial system for over 100 years. The 

system is the responsibilfly of students and is regulated and governed by them, but faculty share the 

responsibilibT. Questions about student responsibilities under the honor code should be directed to the 

instructor or the office of the Dean of Students. Another useful resource is the Instrument of Student 

Judicial Governance. This document, adopted by the Chancellor, the Faculty Council, and the Student 

Congress, contains all policies and procedures pertaining to the student honor system. Every student 

enrolled in this course is expected to fully participate in and observe the Honor Code. 

Additional information about the UNC-Chapel Hill Honor Code can be found at honor.unc.edu. 

Use of Technology in the Classroom by Students 
Students in this class may use laptop computers and tablet computers only to take notes and engage in other 

activities that are strictly related to the specific class topic being covered or discussed. Any other activities 

with these devices (like checking emails, working on Facebook, surfing the Internet, etc. or using cell 

phones to text during class) constitute a clear violation of both the Class Policy and "the UNC Honor Code. 

Students violating this point of policy can expect, at the discretion of the instructor, the following order of 

events: l) an individual wanting; 2) a public wanting; 3) a notification of one-point deduction from the 

participation grade [’or that day; 4) a request to leave the classroom for that day, coupled with an unexcused 

absence for that day and a 3-point deduction from the attendance grade [’or that day. 

Potential Changes to Topics and Readings 
Topics and reading assignments, their orders oi1 file syllabus, and assignment due dates could be changed, 
but not matters related to grading. If there arc such changes, they will be announced, in due time, in class, 
by an email to "the class, or through an amended syllabus posted on the course website. 

Accommodation of Disabilities 
Students who feel that they may need accollm~odations based on the impact of a disability should contact 
the course instructor to discuss their needs. If they so desire, these students may also want to contact the 
Department for Disability Services to have their disability officially documented and the instructor formally 
notified. The Depamnent for Disability Services is in SASB North Building, Suite 2126. The telephone 
unmber is 919-962-8300, and the website is ~_t_i_8__a_:!?__i__l_i_t_~serv ices.unc.edil. 

"Learning Community" 
Finally, I expect the class to be a "Learning CollLmunity," a safe and respectful environmem in which each 
person can learn and grow. Let us work together to make the class something we all look foi~ard to. 

And, please keep the lines of conuntmication open. Whether you choose to talk to me in class, come see me 
in my office, email me, text me, or call me, please conununicate and keep on con~nunicating! 
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Class Schedule 

AFRI 262 African Literature, Spring 2012 

Week 01 January 

Week 02 

Week 03 

Week 04 February 

Week 05 

Jan 23 (Class 6): 
Collector (stories 7,8,9) 
Jan 30 (Class 9): 
Letter (chap. 1-9) 

Feb 06 (Class 12): 
Death (Acts 1,2) 
Paper I due 
Feb 13 (Class 15): 
B. Tides (chap 1-2) 

Feb 20 (ClasslS): 
B. Tides (chapl0-11) 

Feb 27 (Class 21): 
~’lid~erm Exam 

Jan 11 (Class 2): 
Introdnction 
Jan 18 (Class 4): 
Collector (smiles 1,2,3) 
Jan 25 (Class 7): 
Collector (stories 10,1 l) 
Feb 01 (Class 10): 
Letter (chap. 10-18) 

Feb 08 (Class 13): 
Death (Acts 3,4) 

Jan 13 (Class 3): 
Introduction 
Jan 20 (Class 5): 
Collector (stories 4,5,6) 
Jan 27 (Class 8): 
Collector (stories 12,13) 
Feb 03 (Class 11): 
Letter (chap. 19-27) 

Feb 10 (Class 14): 
Death (Act 5) 

Week 06 Feb 15 (Class 16): Feb 17 (Class 17): 
B. Tides (chap 3-5) B. Tides (chap 6-9) 

Week 07 Feb 22 (Classl9): Feb 24 (Class20): 
B. Tides (chap 12-13) B. Tides (chap 14-15) 

Week 08 March Feb 29 (Class 22): Mar 02 (Class 23): 
Shadows (chap 0,1) Shadows (chap 2,3) 
Paper 2 due 

Week 09 M~05 IMa~0~ i M~ 09 

Week 10 Mar 12 (Class 24): Mar 14 (Class 25): Mar 16 (Class 26): 
Shadows (c~p 4,5) Shadows (chap 6,7) Shadows (chap 8,9) 

Week 11 Mar 19 (Class 27): Mar 21 (Class 28): Mar 23 (Class 29): 
Hibiscus (pp. 1-70) Hibiscus (pp. 71-139) Hibiscus (pp. 140-205) 

Week 12 Mar 26 (Class 30): Mar 28 (Class 31): Mar 30 (Class 32) 
Hibisbus (pp. 206-253) Hibiscus (pp. 255-307) Bamako (session 1) 

Week 13 April apr 02 (Class 33): apr 04 (Class 34): ~p~ 

Bamako (session 2) Bamako (session 3) GOOD FRmN~ 
Week 14 Apr 09 (Class 35): Apr 11 (Class 36): Apr 13 (Class 37): 

USA (c~p 1-6) U-A~ (c~p 7-15) USA (c~p 16-20) 
Week 15 Apr 16 (Class 38): Apr 18 (Class 39): Apr 20 (Class 40): 

USA (chap 21-27) USA (c~p 28-31) USA (c~p 32) 
Week 16 Apr 23 (Class 41) Apr 25 (Class 42): 

Integration Inte~ation 
AF~ 262 
Final Exam 

12:00 p.m. - 3:00 pmL 



University of North Carolina, Chapel Hill 
College of Arts and Sciences 

Department of Afro-American and African Studies 

Course: Swahili 402: Elementary Swahili 2_ Section 002 
Credit: 3 hours 
Class Schedule: 1:00-1:50 PM MWF 
Bldg: Hanes Art 0215 
Instructor: Dr, Esther Mukewa Lisa~a 
Office: Smith Building Room 03 
Office Hours: Thursday 10:00am-1:00pro and by appointment 
E-mail: lisanza@,email.unc, edu 

Description of the course 
This course is a continuation of elementary Swahili 1. It introduces more advanced grammar, 
emphasizes more fluency in speaking, reading, and writing in standard Swahfli. 

Objectives 
1. To enable learners carry out basic conversations in Swahfli by exposing them to different 

uses of Swahili in day-to-day communication 
2. To enable learners talk about issues related to Swahili culture and their culture 
3. To help students continue understanding the culture of Swahili people 
4. To introduce learners to more Swahili structures and vocabulary 

Course Materials 
1. Required Textbook: Senkoro, F.E.M.K (2003). Tuseme Ki,swahi#. Madison: NARLC Press. 
2. Supplemental Text: Awde, N. (2000). Swahili-English- English -Swahili Practical 

Dictionary. New- York: Hippocrene Books. 

Web Materials 
1. Swahili-English Internet Dictionary - http:iikamusiproject.org 
2. Media- ~wwv.africa.uga.edu/Ki swahili/doe/shukrani.html 
3. Grammar- http:iimwanasimba.online.fiiE index.html 

Course Requirements 
1. Students are REQUIRED to attend all sessions 
2. Assigned readings must be done on time 
3. All assignments must be turned in on time 

Assignments and Homework 
1. You will have weekly assignments totaling eight in the semester. The exercises will be on 

short comprehensions, writing and grammar based on topics that we will have covered in 

class. 
2. There will be a one-page paper on any Swahili topic. This paper will be handed in on the 

last day of class. 

3. An oral exam both at midterm and at the end of the semester. The oral exams may be 
done individually or in pairs. 



4. A written midterm exam and a final written exam. 
5. The course will have three quizzes. 

Swahili Language Table 
Everyone is expected to attend Swahili language table once a week. This is a time when you can 
interact with other Swahili learners and speakers and have the opportunity to practice your 
Swahili. Attendance and participation in Swahili language table will be counted towards extra 
credit. Swahili language table will be held every Thursday beginning on February 2"d. The venue 

will be announced soon. 

Homework 20% 

Quizzes 20% 

Class participation and attendance 10% 

Midterm (oral 5% and Written 15%) 20% 

Final Exam (oral 5%and Written 15%) 20% 

Term Paper 10% 

GRADING SCALE 

The following grading policy will be followed in awarding grades 

A 93-100 C 76-73 
A- 90-92 C- 72- 70 
B+ 89-87 D+ 69-67 
B 86-83 D 66-63 
B- 82-80 D- 62-60 
C+ 79-77 F 0- 59 

Course Guidelines 

Use of Computers in Class: You may bring your laptop in class for taking notes only. 

Cell phones: Please put your cell phone on silent mode. 

Honor Code: UNC-Chapel Hill has had a student-administered honor system and judicial 

system for over 100 years. The system is the responsibility of students and is regulated and 

governed by them, but faculty share the responsibility. Questions about student responsibilities 

under the honor code should be directed to the instructor or the office of the Dean of Students. 

Another useful resource is the Instrument of Student Judicial Governance. This document, 

adopted by the Chancellor, the Faculty Council, and the Student Congress, contains all policies 



and procedures pertaining to the student honor system. Every student enrolled in this course is 

expected to fully participate and observe the honor code. Additional information about the UNC- 

Chapel Hill Honor Code can be found at honormlc.edu. 

Potential changes to topics and readings: Topics and reading assignments, and their orders on 

the syllabus could be changed, but not matters related to grading. Notice of such changes will be 

by announcement in class (or email notice) or by changes to this syllabus posted on the course 

website. 

Persons with Disabilities: Students who feel they may need 

accommodations based on the impact of a disability should contact the 

course instructor to discuss their needs. Students with documented 

disabilities should also contact the Department for Disability Services at 

919-962-8300 in SASB North Building, Suite 2126 to coordinate 

necessary accommodations for exams and other in-class assignments. 

Visit the internet address of this office at disabilityservices.unc.edu for 

more information. 



WEEKLY SCHEDULE 

Date 
Week 1 : Jan 9, 11, 13 

Notice 

Topic and Role Play Activities 
General Introduction 

-Class members introduce 
themselves 

Marudio (Review) 
Salamu (Greetings) 

-Hujambo? 
-Hamjambo? 
-Hajambo? 
-Hawaj ambo nyumbani? 
-Shikamoo mama? 
Salamu katika nyakati tofauti 
(Greetings at different times of 
the day) 
-Habari gani? 
-Habari za asubuhi? 
-Habari za mchana? 
-Habari za jioni? 

Nyakati mbalimbali (Different 

tenses) 
-Unafanya nini sasa? 
-Hufanyi nini sasa? 
-Ulifanya nini wakati wa likizo 
iliyopita? 
-Hukufanya nini wakati wa likizo 
fliyopita? 

Reading: Mazungumzo ya 
Profesa Saburi na All ukurasa 
wa 338-339 (Read before class) 
-Kesho utafanya nini? 
-Kesho hutafanya nini? 
-Wewe hufanya nini kila siku? 

**** Assignment #1 Eleza 

kuhusu vitu ambavyo 

ulifanya wakati wa likizo 

iliyopita (kurasa mbili) 

Due on Tue 

In class 
Go over the syllabus. 
Introduce the course 
and state expectations 
clearly. 

-Students perform 



Week 2: Jan 16 

Notice 

Janl8, 20 

Week 3: Jan 23, 25, 27 

Notice 

Sikukuu ya Martin Luther King: 
Hatutakutana 

Majina ya makundi (Noun 
classes) 
-Key characteristics of noun 
classes 
-Vimilikishi (Possessives: 
singular and plural) 
-Viashiria (Demonstratives: e.g. 
Mtoto huyu, watoto hawa) 
-"-a" ya uhusiano (The 
associative "of’; e.g. Mtoto wa 
mwalimu, Vitabu vya wanafunzi 
etc. 
Reading on Noun Classes: On 
Blackboard (Read this chart before 
class) 

Assignment #2: Due on 
Mon 

Professions 
-Wewe Unafanya kazi gani? 

-Wanafamilia wanafanya kazi 

gani? 

-Rafiki yako anafanya kazi gani? 

Reading: Monologia ukurasa wa 
298 
Grammar drill: N-N group of 
nouns, use of kwamba and kuwa 
uk. 302-304 

¯ *** Quiz # 1 on Jan 27th. 



Week 4: Jan 30, Feb 1, 3 

Notice 

Week 5:Feb 6, 8, 10 

Notice 

Week 6: Feb 13, 15, 17 

Personalities 
-Describe your sister’ s, brother’s 

etc. personality 

-Describe your friend’s 

personality 

Reading: 1. Bakari anaeleza 
kuhusu familia yake uk. 144 
Grammar drill: Vivumishi/sifa 
(adj ectives) uk. 149 

Writing: Describe one of your 
fmnily members or a friend and tell 
us what they do for a living 

*:* Assignment #3 Due on Mon 

Starehe na Michezo (Leisure 
Activities and Sports) 

What do you do for 
leisure? 

2. What sports do you like 
and participate in? 

3. What do people do for 
leisure in East Africa?- 
Kunywa chai and Kahawa 
Tungu in Mombasa, 
Kenya. 

4. What sports do people in 
East Africa engage in? 

Reading: On Blackboard 
Grammar drill: Use of the 
habitual tense and negation of the 
habitual tense 
Writing: 

Write an essay describing 
what you do for leisure and 
what sports you like and 
engage in. 

Assignment #4 Due on Mort 

Daily and weekly routines 

-Describe your typical day 

-Describe your typical week 

The instructor 
demonstrates. 
Students perform the 
role play. 



Notice 
Week 7:Feb 20, 21, 24 

Notice 

Week 8: Feb 27, 29, 
March 2 

Week 9: March 5, 7, 9 

Week 10 & 11: 
March 12, 14, 16 
March 19, 21, 23 

Reading: 1. Ukurasa wa 331-332 

Mama Malaika (Read before 

class) 

Grammar drill: Time adverb 

marker: po 

Quiz #2 on Feb. 17th 

Usafiri (Transportation) 

1. How" do you go to school, 

work, church, other 
states/countries etc. 

2. Talking about one’s trip 
3. Matatu in Kenya. 

Reading: Safari ya meli ukurasa 

wa 186-187 and on Blackboard 
Grammar drill: Conditional 

Tense: NGE and NGALI, Present 
Perfect Tense: ME and its 
Negation 
Writing: Write about a trip you 

took. 
¯ :o Assignment# 5 Due on 

IV]on 

Oral Midterm on Monday and 
Wednesday 

Written MIDTERM on Friday 

Likizo ya msimu wa kuchipua: 
Hatutakutana 

Makazi (Housing) 
1. Describe your apartment. 

Remember to tell us what 
you have in each room. 

2. You are looking for an 
apartment, call the building 
manager, and ask four or 
five questions about the 

apartment that he or she 

Instructor demonstrates how 
to describe one’s apartment. 
-Ask students different 
questions about their 
apartments or houses 



Notice 

Notice 

advertised. 
_,. Describe your classroom. 

Be as detailed as you can. 
4. Your friend wants to sublet 

hi s/her apartment to you. 
Find out everything you 
want to know about this 
apartment. Your classmate 
will play the role of your 
friend. 

5. Where is your apartment or 
house? 

Reading: 1. Monologia ukurasa 
wa 98 (Read before class) 
2. Monologia: Chumbani kuna 
nini uk. 109 
3. Mazungumzo ya mama All na 
All ukurasa 103-104 
Grammar drill: 1. Kuuliza 
maswali: gani, -ngapi, kuna nini, 
wapi, nk. 
2. Locatives:- ko ( a general 
place), -po (a specific place), -mo 
(inside) ukuasa wa 104-105 
3. Adjectives: e.g. kubwa, chafu, 
chache, fupi, nk. Uukurasa wa 107 
Writing: 

Write an essay describing 

your house or apartment. 

Be as detailed as possible. 

Tell us what is inside each 

room in the house or in the 

apartment. 

Assignment #6: Due on 

Mon 19th 

Assignment #7: Dne on 

Mon 26th 



Week 12 & 13: March 26, 
28, 30 

April 2, 4 

April 6 

Notice 

Week 14: April 9, 11, 13 

Notice 

Week 15 &16: April 16, 

18, 20, 23, 25 

Giving Directions 
-Give me directions on how- to get 

to your dormitory/apartment from 
here 
-Sehemu mbalimbali katika Afrika 
Mashariki 
Reading: Monologia uk. 366 
Grammar drill: Imperatives, 
locative suffixes: Ko, po, mo 
Likizo:Hatutakutana 

+ Quiz #3 on 4th 

o.’* Draft of your tern paper 

due on Mort 9th 

Clothing 
-What clothes are other people 
wearing? 
Reading: Monologia uk. 206 
Grammar drill: Relative 

markers: Amba-, and-o of terence 
Writing: Andika barua pepe kwa 

rafiki 

Assignment #8 Due on 

Mort 

Final Remarks, Course 
Evaluation & Oral Examination 

th 

~nlin~ ~e ~alu~ti~n 

Week 16/17 FINAL Written EXAM on 
Friday, May 4th @12:00pm 

The instructor 

demonstrates. 

Students perform the 
role play. 



AFRI 522 -West Africa: Society and Political Economy in the 20ta Century - 
Spring 2012 (CN: 

Cou,~’e Location: Dey Hall- Room 303A 
Time/dqT: 2:00-3: ~ 5 PM- MW 

Course Instructor: Alassane Fall 
Tel: 919 966 5496 
Email: at~all@email.unc.edu 
Office: 03 - SMITH 
Office Hours: 9:00- 9:40 AM & 11:00-11:45 AM MWF & upon appointment 

COURSE DESCRIPTION: 

This is an interdisciplinary course designed to introduce students to recent literature and research 
materials on a range of topics concerning West Africa in the 20th Century. The course is divided into 
*wo main par~s: (I) an overview of West African history, and (2) three case studies that will examine 
political economy in contemporary West Africa. The three cases that we will be looking at are the 
political economy of oil in Nigeria, the Ivory Coast Crisis, and democracy in Senegal. 

COURSE OBJECTIVE: 

1: To improve students’ knowledge of and appreciation for West Africa Region 
2: To expose students to literature and research materials on varieties of topics dealing with West 
Africa in the 20th cenl~ry. 
3: To create an academic environment that enhances critical thinking 

REQUIRED READINGS: 
The following texts are available at sl~dent stores. They are also on reserve at the reserve desk of the 
Undergraduate library. 

1: The Re~,’olutiona~ Years: West A~ica dnce ~ 800, J.B. Webster and A.A Boahen 

2: Themes in West Ajiica’s Histog,, Emmanud Kwaku Akyeampong (Ohio) 

3: Sundiata:An epic ~;oldMali, D.T. Niane (Longman) 

4: Things Fal/Apa,t, Chinua Achebe (Heinemann) 

5: This House has >’allen, Karl Maier (Wes~fiew Press) 



6: Democrat’ iv Sevegal: Tocque1~I/iav Avaly/ics iv Aji~ica, Sheldon Gellar (Palgrave Macmillan) 

7: Blood Diamov~¢, Greg Campbell (Perseus) 

ADDITIONAL READINGS 

1: G ordon, Jacob (2002). African leadership in the 20~t~ Century.: An Enduring Experiment in 
Democracy, Lanham, M.D., UniversilT Press of America (jtighly recom~evded- Reser~’ed al/he Uvder 
g~’aduate hbra9,). 

2: Kevin Shillington (2005) History. of Africa (Revised 2~d edition), Macmillan Publishers. (Reserved at 
the uvder g~duate 

3: Stephen Ellis (1996). Africa Now: People, Policies and Institutions (reprinted in 1997), Ministry 
of Foreign Affairs (DGIS) - Rese,’~’ed at Zhe 

4: Mariama Ba. So Long a Letter (recommevded) 

5: Additional articles xvill be posted on Blackboard (BB)... 

COURSE REQUIREMENTS: 
All students are expected to attend all classes and to complete all assigned readings. Attendance and 
participation will be considered xvhen assigning final grades. Your final grade will be based on the 
assignments listed bellow. Late papers and assignments will be penalized. No credit will be awarded 
for any assignments that are not completed by the date of the final. 

I: Blue books for exams 
2: Three major tests: Exam1, Exam2, Final Exam 
3: Research Paper 
4: Presentation 
5: Attendance and Participation. 

EVALUATION: 
Class grade distribution as follows: 
Attendance and Participation: 20% 
First Exam 15% 
Second Exam 15% 
Research paper 20% 
Presentation 10% 
Final Exam: 20% 

This grading policy will be followed in awarding grades 
A+ =98-100 B+=88-89 C+ =78-79 D+ =68-69 
A =92-97 B =82-87 C =72-77 D =62-67 
A- = 90-91 B- =80-81 C- = 70-71 D- = 60-61 

F = 59 and below 



EXAMINATIONS: 

F, xaminations will cover materials from readings, lectures (including guest lectures), film, museum 
materials, and other sources used in class. Both objective and essay questions will appear on the 
examinations. There will be no make-up exams except in case of illness or comparable crisis. In 
these instances, students ~vill be required to present an appropriate explanation (such as a physician’s 
note) for the absence. Make up exam must be taken within seven (7) days of the original schedule: of 
the original scheduled exam. 

RESEARCH PAPER 

You will have the opportunity to write a research paper on a topic of your choice. All students will 
be required to submit a proposal topic and preliminaU bibliography before March 30. You must 
have a satist~:actoU ~vorking bibliography by this date. Part of your overall grade will be based on a 
presentation you will make on your research topic. 
This class presentation is an opportunity to share arguments, conclusion and of course take 
questions ~-rom your classmates. 

ATTENDANCE 

A//evdavce is ma~rdalog,. Ac#uepa~Udpa/iov is required. The first five (5) minutes of class is about 
"Breaking News" from West Africa. More than three (3) unexcused absences ~vill result in a zero 
for your attendance grade. Missing six (6) or more classes (excused or note) will likely result in 
failure of the class. 
Class lectures and discussions are not a substitute for your readings and vice-versa. Students are 
expected to prepare for class meetings in advance, come to class on time, and stay ~-or the xvhole 
class. Be respectful of your classmates. An attendance sheet will be circulated at each class for my 
records. Please, sign in at each class meeting. Signing in for others is forgeU and will be subject to a 
charge of academic misconduct. 

NOTE: CELL PttONE USE OF ANY KIND IS NOT PERMITTED, NO CAI,LS, NO 
MESSAGING, NO GAMES. PLEASE TURN OFF YOUR CELLPHONES AT THE START 
OF CLASS. 

LAPTOP: INTERNET SERFING OF ANY KIND DURING CLASS IS FORBIDEN AS 

ACADEMIC MISCONDUCT (The Honor Code): 

The code of honor applies for this class. All forms of academic misconduct -including, but not 
restricted to, cheating, fabrication and falsification, plagiarism, t~acilitating academic misconduct, and 
tempering with materials, grades, or records, - carry severe penalties. For more information about 
academic misconduct, check this link: http:!/honor.unc.edu 

Special Needs and Religious Holidays: 

Any student in this course: who has disability that ,nay prevent him/her from fully demonstrating his 
/her abilities should contact me as soon as possible so that we can discuss accommodations 



necessaU to ensure full participation and facilitate educational opportunity. Students with 
documented disabilities should also contact the Department f-or Disability Services at 919-962-8300 
in SASB North Building, Suite 2126 to coordinate necessary accommodations. For more 
information, visit the internet address of this office at disabilityservices.unc.edu 

If class requirements conflict xvith religious holidays that you observe, please, discuss this with me in 
advance 

Blackboard (BB): 
This class has a blackboard site. Blackboard should be treated as an additional source for this class 
but not as a substitute for attending class. Some class-lectures and some readings will be posted on 
this site. You will find links to African newspapers, current events in Africa, and announcements of 
lectures and events on campus that are related to Africa. 



CLASS SCHEDULE: Topics and Readings 

Jan.09- 18 - ln/roduc/ion: Divers@ and Geo-~okiics oflUest Aj~ica 

Themes in West Africa’s ttistory, Ch.2 
Announcement/Presentation: Stu@ Abroad program to Senegal 

Note: NO class on Jan 16 

HISTORICAL CONTEXT 

Jan 23-30 - Genesis off WesL A~ica 
The Ancient IGngdoms of the Western Sudan (Boahen, Topics in WesLAfiican Hhto{); PP.1-10, 25-32 
Themes in ~%t A~ ~ History, Chs ~, 
3~ndiata: An Epic qf Old Mali, DT Naine 
~)I~: keiia: 7>e Heritage ~ihe G,~ot 

Feb. 1-8 -Pre -Colonial Economic and Sodal T~unsfo,rnation 
From the Trade Slave to the Legitimate Trade (Webster 74-84) 
Liberia since the 19~h CentuU (Webster 155-173) 
Islam in West Africa (\Vebster 1-34, 46-54) 
Themes in West Africa, Chs 5,7 

Feb 13 - First Exam 

Feb 15-29 - Colonial Era in West Aj)~ca 
The British System (Webster 197-236) 
The French System ~Vebster 237-274) 
Decolonization of West Africa (Webster 275-325) 
Themes in West Africa’s ttistory, Chs 8,10 
Leadership in West Africa: (J Gordon- readings will be posted on BB) 
Note: Guest speaker: J Gordon, professor Emeritus, UniversiD- of Kansas- via Skype from 
Gainesville 
Things Fall Apart, Achebe 

CASE STUDIES IN CONTEMPORARY POLITICAL ECONOMY 

Note: NO class on Mar 5-7 (Spring Break) 

Mar 12-19 -Nigeria: Oil, &e Enahonmen/, Neo-Colonialism, and lnsecm@ 
Themes in West Aj)ica’s History, Chs 11,12, 
Politics in ContemporaU West Africa (Webster 326-389) 
Thh House has Fallen, Karl Maier 

Mar.21 - Second Exam 

Mar.26-Apr.2 - The luo~ian C)his 

Cote d’ Ivoire: From Stability to Chaos 
Readings: (will be posted on BB) 



Apr.4-11- Senegal: A Model ojDemo#~ag and Religious 7"oIe,~ance in A~ica 
Den~o#;’a~’ in Senegal, Sheldon G ellar 
Analysis of The Presidential F, lection of 2012 

Apr. 16-25 - Student P~’esenSa/ions ~5~’ Conclusion 

Apr. 25: Research Paper Due 

Monday April 30: Final Exam 12:00 - 3:00 PM 

This syllabus is subject to t~i~or ~ha~g~s 
Noti~ of a~_~ ~ha~g~ ~ill b~ a~ou~a i~ class (or ~_~ ~mail orpost~a o~ Blackboard) 

6 



AFRI 550: CHALLENGES OF DEMOCRATIC GOVERNANCE IN AFRICA 
The University of North Carolina at Chapel Hill 

Department of African and Afro-American Studies 
Spring 2012 

Wednesday, 3:00 -5:50 PM 
Dey Hall, Room 313 

Instructor: Professor Georges Nzongola-Ntalaja 

Office Hours: 

Tuesday, 10:00 am to 12:00 noon (201 BATTLE HALL) 

Thursday, :10:00 am to :12:00 noon (3026 GLOBAL EDUCATION CENTER) 

M, W, F: By Appointment only 

COURSE OBJECTIVES AND OUTCOMES 

This course is an in-depth examination of the challenges of democratic governance in Africa 

today, from the standpoint of current debates on democratic governance and its relationship to 

human rights, gender equality, economic development, conflict prevention, and post-conflict 

reconstruction. Students are expected to acquire knowledge concerning four major challenges 

of democratic governance facing the African continent, namely, nation building; state building; 

leadership changes through free, fair and peaceful elections; and managing diversity in 

consolidating national unity. This knowledge will be enhanced through active participation in 

class discussions of assigned readings, and the submission of a term paper on a challenge of 

democratic governance in Africa based on library research. As a comprehensive examination of 

an important aspect of the course, the term paper will serve as the equivalent of the final 

exam. Students are required to hold a consultation with the instructor to discuss their chosen 

topic, and to do so by February 28, 2012. Students for whom this upper level course is their first 

college course on Africa should consult with the instructor for any background reading they 

might need for a better grasp of the subject matter. 

POLICIES GOVERNING THE COURSE 

All of the University’s policies regarding attendance, an appropriate learning environment, and 

the special needs of students with documented disabilities will be strictly enforced. In this 

regard, all of the students’ work, including the mid-term exam, the oral presentation of the 

term paper in class, and the term paper itself, must conform to the University’s Honor Code, 

which has zero tolerance for plagiarism. The grading system will be consistent with the 

University’s Policy Memorandum on Grading, in which the value of each letter grade is defined. 

Students wishing to use laptops and tablet computers for purposes of taking notes in class are 

free to do so. 



COURSE OUTLINE 

Part One. Introduction to Democratic Governance 

1. Course Overview 

2. The Meaning of Democratic Governance 

Part Two. The Authoritarian Legacy of the State in Postcolonial Africa 

3. Colonialism as a System of Despotism and Authoritarianism 

4. Decolonization as a Process of Rupture and Continuity 

5. The Postcolonial Authoritarian State in Africa 

6. The Mirage of Democracy in Postcolonial Africa 

Part Three. The Challenge of Nation Building in Africa 

7. Strengthening State Authority over the Entire National Territory 

8. Expanding Citizenship Rights to Promote National Integration 

Part Four. The Challenge of State Building in Africa 

9. Establishing the Rule of Law and Modernizing the State and Public Services 

:10. Strengthening State Capacity for Effective Governance with Respect to 

Security, Resource Mobilization, Service Delivery, and Development 

Part Five. The Challenge of Alternating Rulers Orderly and Peacefully 

:1:1. Democratic Transitions in Africa 

:12. Multiparty Elections and Political Change in Africa 

:13. Electoral Organizing Bodies (EOBs), Processes and Outcomes 

:14. Election-related Violence 

Part Six. The Challenge of Managing Diversity and Consolidating National Unity 

:15. 

:16. 

17. 

18. 

Order and 

Access to Power and Resources as the Bone of Contention in African Conflicts 

Managing Diversity through Equitable Participation and Access to Resources for all 

Relevant Social Groups, Particularly Women, the Youth, Minority Groups, and the 

Physically and Mentally Challenged Persons 

Decentralization and Local Governance as Conflict Prevention Strategies, including 

Increased Role for Civil Society and Community Based Organizations (CBOs) 

Strengthening State Capacity for Conflict Prevention, Management, Resolution, and 

Post-conflict Reconstruction 

Part Seven. Class Presentations and Discussions of Term Papers by Students 

REQUIRED TEXTS 

1) The major text for the course is GOVERNANCE FOR THE FUTURE: DEMOCRACY AND 

DEVELOPMENT IN THE LEAST DEVELOPED COUNTRIES, by UN-OHRLLS and UNDP, 

copies of which are on reserve in the Undergraduate Library. The text is also available 

on the Internet: http:/!www.undp.org!governance/docs!Po/icy-Pub-LDCReport.pdf 

2) Other required readings are listed under each discussion topic below. Readings other 

than journal articles are either on reserve or on the Blackboard. 



COURSE REQUIREMENTS 

Class attendance and participation: 10% of the final grade 

Take-home mid-term exam (Papers due on Wed. Feb. 29): 40% of the final grade 

Class presentation of the term paper: 10% of the final grade 

Term paper (due on Friday, April 27 at 4 pro): 40% of the final grade 

CLASS DISCUSSIONS AND REQUIRED READINGS 

Jan. 11 and 18: Introduction to Democratic Governance 
Jan. 11: Course Overview 
Jan. 18: The Meaning of Democratic Governance 

UN-OHRLLS and UNDP. Governance for the Future, Ch. 1, pp. 31-48 

Amartya Sen, "Democracy and its Global Roots," The New Republic, October 6, 2003. 

Amartya Sen, "Democracy as a Universal Value," Journal of Democracy, Vol. 10, No. 3 (July 

1999), pp. 3-17. 

Georges Nzongola-Ntalaja, "Democratic Governance and Human Rights in the International 

Framework," Address by the Director of the UNDP Oslo Governance Centre to the Finnish 

Advisory Board for Human Rights and the Finnish Development Policy Committee, Helsinki, 

Finland, June 15, 2004 (available on the Blackboard) 

Jan. 25 and Feb. 1: The Authoritarian Legacy of the State in Postcolonial Africa 
Todd J. Moss, African Development: Making Sense of the Issues and Actors, Ch. 2-3, pp. 19-54. 

Dani Wadada Nabudere, "The One-Party State in Africa and its Assumed Philosophical Roots," 

in Peter Meyns and Dani Wadada Nabudere (eds.), Democracy and the One-PartyState in 

Africa, Ch. 1, pp. 1-24. 

L. Adele Jinadu, "The Concept of the Party in the Afro-Marxist State." In Meyns and Nabudere, 

Democracy and the One-Party State in Africa, Ch. 5, pp. 79-90. 

Maurice N. Amutabi, "Comrade Mugabe’s Zimbabwe: The Politics of Deception and Survival," 

Ch. 7 in Shadrack Wanjala Nasong’o (ed.), The African Search for Stable Forms q[ Statehood: 

Essays in Political Criticism, pp. 263-304. 

Feb. 8: The Challenge of Nation Building in Africa 
Sara Dorman, Daniel Hammett and Paul Nugent, "introduction: Citizenship and its Casualties in 

Africa," in Sara Dorman, Daniel Hammett and Paul Nugent (eds.), Making Nations, Creating 

Strangers: States and Citizenship in Africa, pp. 3-26 (Available as eBook, UNC-CH Libraries). 
Georges Nzongola-Ntalaja, "Citizenship, Political Violence, and Democratization in Africa," 

Global Governance, Vol. 10, No. 4 (October-December 2004), pp. 403-409. 

Beth Elise Whitaker, "Citizens and Foreigners: Democratization and the Politics of Exclusion in 

Africa," African Studies Review, Vol. 48, No. 1 (April 2005), pp. 109-126. 

Crawford Young, "Nation, Ethnicity, and Citizenship: Dilemmas of Democracy and Civil Order in 

Africa," in Dorman et al, Making Nations, Creating Strangers, pp. 241-264. 



Feb. 15: The Challenge of State Building in Africa 

UN-OHRLLS and UNDP, Governoncefor the Future, Ch. 2, pp. 49-86. 

Georges Nzongola-Ntalaja, "The Failing State in the Democratic Republic of Congo," Globol 

Dielogue, Vol. 13, No. 1 (Winter/Spring 2011), http://www.worlddialogue.org/print.php?id=500 

Todd J. Moss, Aj:ricen Development, Ch. 5, pp. 71-83. 

Georges Nzongola-Ntalaja, "Challenges to State Building in Africa," Africen Identities, Vol. 4, No. 

1 (April 2006), pp. 71-88. 

Feb. 22 and 29: The Challenge of Alternating Rulers Orderly and Peacefully 
Georges Nzongola-Ntalaja, "Democratic Transitions in Africa," The Constitution: A Journel of 

Constitutionel Development, Vol. 8, No. 1 (March 2006), pp. 1-19. 

Cyril I. Obi, "Post-Military Transition in Nigeria or Democracy on Trial? Critical Reflections," Ch. 
9 in Nasong’o, The Aj:ricen Seerchfor 5teble Forms of Stetehood, PP. 323-353. 

Denis Kadima and Susan Booysen (eds.), Compendium q[ Elections in Southern Africe 1989- 

2009:20 Yeers ofMultiperty Democrecy, Ch. 1: "Overview," pp. 1-20. 

Khabele Matlosa, "Elections and Conflict in Southern Africa," in Alfred Nhema and Paul Tiyambe 

Zeleza (eds.), The Resolution of Africen Conflicts: The Menegement of Conflict Resolution end 

Post-Conflict Reconstruction, Ch. 8, pp. 118-133. 

L. Amedee Darga, "The Electoral Reform Process in Mauritius," JournM of Aj:ricen Elections," 

Vol. 4, No. 1 (June 2005), pp. 117-132. 

Selected Media Reports on Election-related Violence in C6te d’lvoire, DRC, Kenya and 

Zimbabwe 

March 7: SPRING BREAK 

Mar. :14 and 2:1: The Challenge of Managing Diversity and Consolidating National Unity 
UN-OHRLLS and UNDP, Governencefor the Future, Ch. 3 and 4, pp. 87-145 

Muna Ndulo, "Decentralization: Challenges of Inclusion and Equity in Governance," in Muna 

Ndulo (ed), Democretic Reform in Africe: Its Impect on Governence end Poverty Allevietion, pp. 

79-98. 
Colleen Lowe-Morna, "From Rhetoric to Reality: Governance and Gender Equity," in Ndulo, 

Democretic Reform in Africe, pp. 150-172. 

Megan Carom, "Conflict in Congo," World PolicyJournM, Winter 2011/2012, pp. 70- 

80, http://wwwoworldpolicy.org/journal/winter20:11/conflict-in-congo. 
Georges Nzongola-Ntalaja, "Capacity Building in Crisis and Post-Conflict African Countries: 

Strategies, Lessons Learned and Guides to Intervention," Paper presented at the Second Pan 

African Capacity Building Forum, Maputo, Mozambique, August 1-3, 2007 (on the Blackboard) 

Mar. 28 to Apr.25: CLASS PRESENTATIONS BY STUDENTS 



AFRI 370: PROBLEMS OF POLICY AND POLITICS IN AFRICA 
Spring 2012 

Instructor: Professor Bereket Habte Selassie 

Office: 209 Battle Hall 
Office hours: Tuesdays and Thursdays, 3-5 pm 

READING MATERIAL 

Main texts: 
1. William Tordoff, Government and Politics in Africa 4th edition (Required) 

2. Constitutional Text of Selected African Countries 
3. Goran Hyden and Michael Bratton, editors, Govemance and Politics in Africa 

(Recommended) 

N.B. Additional materials will be assigned, as appropriate, during the course of the semester. 

COURSE REQUIREMENTS 
Attendan ce iPolicy: 

Students are required to attend all sessions of the course. Justifiable absence may be accepted, 
including absence due to medical reasons for which a doctor’s statement will be needed. Absence 

without justification of two or more sessions will result in grade loss. 

The following will be the bases for grading: 
1. Class Participation 

2. Two short papers in the form of reports (5-6 pages); and 

3. Final exam. 
Due dates for the reports will be announced. 

GRADING 
Class participation 

Two semester reports 

Final Exam 

12 points (12% of final) 
20 points each (40% of final) 
48 points (48% of final). 

COURSE SUMMARY 
This course explores the policy dilemmas facing African governments in the political, economic 

and socio-cultural spheres, and some of the responses given by governments to the challenges. 

Examples will be drawn from the experience of countries representing geographical and 
ideological diversities as much as possible. The following basic themes will guide the 

discussions and the research/writing of students: 

1. Problems of stability. and national unity 

2. Problems of sustainable developlnent, 

3. Problems of democratic transition, 
4. Problems of social justice, 

5. Issues concerning human fights. 

Course Goals: Upon completion of AFRI 370, students should be able to demonstrate an 

understanding of the main policy issues and challenges facing African governments and people 

with respect to such issues. 

Academic dishonesty and plagiarism 
Academic dishonesty, including plagiarism, will not be tolerated; and if it occurs, it will 
be duly reported to the appropriate authorities. 



Honor Code: Every student enrolled in this course is expected to fully participate and 

observe the honor code. For more information, see honor.unc.edu 

READING AND DISCUSSION GUIDELINES 
Session 1: Introduction and Explanation of Course Requirements and related matters. 

Session 2: Course Overview. Comparative and Theoretical Perspectives. 

(Read TordoWs Introductory Chapter). 
Session 3: The Dual Legacies of Africa (Read Tordoff, chapter 2). 

Session 4: Historical Legacies and Independence Movements 

Session 5: State and Society--Problems of Nation Building. (Read Tordoff, chapters 3 and 4). 
Read also the constitutions of Nigeria, chapter I, part I sections, as well section 10-11 ; plus the 

constitution of Uganda, chapters 11 and 12. 

Session 6: Problems of Nation building (continued). Class Discussion 

Session 7: Problems of Human Rights. Read constitutions of Eritrea and 
Ethiopia, chapters 3 and 4, respectively. 

Session 8: Problems of Human Rights (continued) Class Discussion 

Session 9: Problems of Democracy. Theoretical and Historical Context (Read Selassie, NC Journal 

International Law, etc... Vol.24, Winter 1999, No.2 pages 228-241. 

Session 10: Problems of Democracy (continued) 

Session 
Session 
Session 
Session 
Session 

Session 

Session 
Session 
Session 

11: Class Discussion 
12: Problems of Economic Development 
13: Problems of Development (continued) Class Discussion 

14: New Perspectives on African Development (NEPAD). Search websites 

15: Sustainable Development in the Age of Globalization. [Read Joseph Stiglitz 
on the subject. Search websites] 

16: Problems of Social Justice.(Read Constitutions of Uganda, article 40 and of 

Ethiopia, article 41. 

17: Class iDiscussion 
18: Clash of Values--Liberty versus Security. Lecture plus Discussion 

19: Domestic Politics and International Relations--Globalization and its Impact 

Session 20: iReview of Issues 
Session 21. Review of Issues 

Session.22. Conclusion. 

23. Final Exam (Date to be announced) 



iDiaspora Art and Cultural Politics - AFAM 340 - Spring 2012 
Syllabus 

Tues. -Thurs. 11:00 am -12:15 pm - 209 Stone Center 
Joseph Jordan, Instructor      Rm. 215 Stone Center 

(jf!ordan@email.unc.edu (919) 962-9001 
Office Hrs.: MiW 8-10:30a; Th 2-4 pm or by appt. 

Course Description 
In this course we will examine the socio-political dimensions of African Diaspora art and culture. 
We will exmnine the development of various notions of ~diaspora’ within the context of Black 
cultural, social, and political movements. We will review and become familiar with key concepts 
in diaspora studies and explore important theoretical turns that have defined the contours of 
diaspora communities. We will further investigate the evolution of expressive culture(s) in the 
African diaspora in the Americas and the ways they reflect the core sensibilities of the various 
Black communities. 

Course Objectives 
The major objective of this course is to provide students with a broad theoretical and substantive 
review of the arts and culture(s) of the African diaspora in the Americas from an interdisciplinaq~ 
perspective. Specifically students will: 

examine and understand the major conceptual and theoretical constructs that have influenced 
our analysis of culture, popular culture and African diaspora culture(s) in the Americas; 
examine and understand the interrelationships between politics, culture and art; and 
become familiar with key controversies, debates and competing ideas about African diaspora 
culture(s) and cultural politics. 

Course iRequirements: 
Attendance - Participate actively in discussions and other learning activities that take place in 
the classroom. Students with excessive absences (more than 3) will not be able fulfill this 
requirement and risk failing the course. 
Read all materials assigned. Readings will serve as the basis for classroom discussions and 
are to be completed prior to the class date listed on the course outline. At times additional 
readings not currently listed in the syllabus may be assigned to help clari~" classroom 
discussions. 

* All students are required to take the mid-term and final exam on the official date 
scheduled by the University. 

* Potential changes to topics and readings: Topics and reading assignments, and their orders 
on the syllabus could be changed, but not matters related to grading. Notice of such changes 
will be by announcement in class (or email notice) or by changes to this syllabus posted on 
the course website 

Criteria for Evaluation and Grading 
You will be assessed on (1) your level of preparation for daily discussions (2) the quality of your 

written work; and (3) daily participation in classroom discussion, debate and dialogue. 

During the term 4 in-class writing exercises will be given (includes the mid-term) along with a 
final exercise. Daily participation may also include periodic, unannounced in-class writing 



exercises keyed to on-going class discussions. During the term you also may attend up to 2 
approved/assigned events for extra credit (up to 5 pts. ea.). A One-page summa~ on each event is 

due within one week of your attendance at the approved program. 

Final grades are calculated using the following formula: In-class writing exercises/Daily 
Participation/unannounced exercises - 50%; Mid-term - 25%; Final Exam - 25% 
Absolutely no make-up exams will be ~,iven without a valid excuse from the appropriate 
University official or office. A missed assignment will be marked as a zero 

Grades are calculated as follows: 
A+ = 98-100 A = 92-97 

B = 82-87 B- =80-81 

C- = 70-71 D+ = 68-69 

F = 59 and below 

A- = 90-91 B+ = 88-89 

C+ = 78-79 C = 72-77 
D = 62-67 D- = 60-61 

~Accommodation of Disabilities Policy: 
Students who feel they may need accommodations based on the 
impact of a disability should contact the course instructor to discuss 
their needs. Students with documented disabilities should also contact 
the Department for Disability Services at 919-962-8300 in SASB North 
Building, Suite 2126 to coordinate necessary accommodations for exams 
and other in-class assignments. Visit the internet address of this office 

at disabilityservices.unc.edu for more information. 

Honor Code Statement : 
UNC-Chapel Hill’s student-administered honor system and judicial system is the responsibility of 
students and is regulated and governed by them, with the shared responsibility of faculty. For 
information about the Honor Code visit honor.unc.edu or consult with me or the office of the 
Dean of Students. EveD" UNC-Chapel Hill student is expected to fully participate and observe the 
honor code. 

Technology Policy 
Use of computers, ipads or other tablet devices, cell phones, etc., during class is not permitted 
unless they are an ada approved assistive device. 

Course Texts 
The text for the course is Race and Ethnicity in Latin America (second edition) by Peter Wade 
(indicated as RELA in your readings). The text is available from the University Bookstore. 
Additional readings listed in the syllabus are all readily accessible through the University 
Libraries web-site under eResources (ioumals or books) and are assigned to augment textbook 
material. 

2 



Schedule of Course Content 

(1) Week 1 Jan. 10, 12 

Introduction to key concepts: Cultural Politics, African Diaspora; 
Authen~city, CreolitO, appropriation, latinidade(s), Afro-la~nidade(s), 

mestizaje, hypodescent; essentialism, transnationalism, Black aesthetic, 

diaspora aesthetic(s~), subjectivity, etc., 

RELA - Introduction and Chapter 1 - The Meaning of ’Race’ and ’Ethnici~" 

Cultural Politics and the State, Cultural Dynamics 1998 10:281 

Peter Van Der Veer 

Caroline B. Brettell. Introduction: Global Spaces/Local Places: Transnationalism, 

Diaspora, and the Meaning of Home. Identities: Global Studies in Culiure and Power, 

Vol. 13. 327-334, 2006. 

Communication Technology and Cultural Politics~. Jen Webb and Tony Schirato, 

Convergence 2006 12:255 (The online version of this article can be found 

http:iicon, sagep ub. corn/content/12/3/255) 

*(Tues., Jan 13 - last day for late registration) 

(2) Week 2 Jan. 17, 19 

On Double Consciousness W.EB. DuBois: (Posted In Sakai) 

The Negro-Art Hokum, George S. Schuyler--Nation 122 (June 16,1926): 662-3. 

The Negro Artist and the Racial Mountain. Langston Hughes. Nation; 6/23/1926. Vol. 

122 Issue 3181, p. 692-694. 

The black arts movement, excerpted from the LeRoi JonesiAmiri Baraka Reader [UNC 

electronic resource] 

The black arts movement - Larry Neal [UNC electronic resource] 
v. 12 no. 4:29-39 (1968) Full text available via the UNC-Chapel Hill Libraries 

*Film, Dutchman, LeRoi Jones (Amiri Baraka), director 

"19 January- In Class Exercise 1 

(3) Week 3 Jan. 24, 26 

The New Black Aesthetic. Trey Ellis Callaloo, No. 38 (Winter, 1989), pp. 233-243 



Response to Trey Ellis’s: "The New Black Aesthetic". Eric Lott, Callaloo, No. 38 

(Winter, 1989), pp. 244-246 

"Ain’t Nothin’ Like the Real Thing, Baby": Trey Ellis’ Search for New Black Voices 
J. Martin Favor Callaloo, Vol. 16, No. 3 (Summer, 1993), pp. 694-705 

(4) Week 4 Jan. 31, Feb. 2 

The Ground On Which I Stand. August Wilson. American Theatre; Sep. 96, Vol. 13 

Issue 7, p. 14-21. 

Subsidized Separatism. Robert Brustein, American Theatre, 87503255, Oct. 96, Vol. 13, 

No.8 (Make sure you read August Wilson’s response in the same issue). 

Authenticity or the Lesson of Little Tree, Henry Louis Gates, New York Times Book 

Review, Nov. 24, 1991. P.1. 

Cultural Impersonators. New York Times Book Review, January 5, 1992., p. 4. 

(5) Week 5 Feb. 7, 9 

Institutions, inculcation, and black racial identity: pigmentocracy vs. the rule of 
hypodescent Richard T. Middleton IV. Social Identities. Vol. 14, No. 5, September 2008, 

567-585. 

Competing Identities? Race, Ethnicity and Panethnicity Among Dominicans in the 

United States. Jose Itzigsohn and Carlos Dore-Cabral. Sociological Forum, Vol. 15, No. 

2, 2000. 

Growing Up Ethnic in Transnational Worlds: Identities Among Second-Generation 
Chinese and Dominicans. Vivian Louie. Identities: Global Studies in Culture and 

Power. Vol 13. P. 363-394. 2006. 

Becoming American, Becoming Black? Urban Competency, Racialized Spaces, and 
the Politics of Citizenship among Brazilian and Puerto Rican Youth in Newark. Aria 

Y. Ramos-Zayas. Identities: Global Studies in Culture and Power. 14:85-10% 2007 

Discussion: Jose Vasconcelos and "The Cosmic Race" 

Film: The Neo-AJ?ican Americans 

*9 Feb. - In Class Exercise 2 

(6) Week 6    Feb. 14, 16 

RELA - Chapt. 2 - Blacks and Indigenous People in Latin America 
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Afro-iBolivian Language Today: The Oldest Surviving Afro-iHispanic Speech 
Community John M Lipski. Afro - Hispanic Review (25:1) [Spring 2006], p. 179- 

200,252. 

Where blackness resides: At¥o-Bolivians and the spatiafizing and racializing of the 

African diaspora. Sara Bt~sdiecker. [<adical histo~T review. Winter2009. Issne 103, 

p105-116 

Fihn: Solidarity m Saya: An Afro-Bolivian Music Movement 

(7) Week 7 Feb. 21, 23 

RELA - Black and Indigenous Social Movements 

Candombe, an ancestral beat. (Umguayan carnival festival) Oscar Bonilla. Americas. 

(on-line pdf file) 

Candombe and the reterritorialization of culture. Abril Trigo. (on-line text file) 

Candombe, African Nations, and the Africanity of Uruguay (Chirimini) (online file) 

Film Candombe 

(8) Week 8 Feb. 28, Mar. 1 

*28 Feb - Mid-Term Review *Mid-term, Mar. l/In Class Exercise 3 

(9) Week 9 *SPRING BREAK (Mar. 2-12) 

(10)Week 10 Mar. 13, 15 

"Glorifying the Jamaican Girl": The "Ten Types - One People" Beauty Contest, 

Racialized Femininities, and Jamaican Nationalism. Rochelle Rowe. Radical History 

Review Issue 103 (Winter 2009). P. 36-58. 

Power, Violence and the Jamaican "Shotta Don". Anthony Bogues. NACLA Report 
on the Americas. May/June 2006. P. 21-26. 

The Mulatta on Film: From Hollywood to the Mexican Revolution. Cedric 

Robinson and Luz Maria Cabral. Race Class 2003 45:1 

Odyssey : Negotiating the Subjectivity of Mulata Identity in Brazil. Angela Gilliam 
and Onik’a Gilliam. Latin American Perspectives 1999 26:60 

RELA - Studying Race and Ethnicity in a Postcolonial and Reflexive World 



(ll)Week ll Mar. 20, 22 

Black Orpheus and the merging of two Brazilian nations. Myrian Sepulveda dos 
Santos. European Review of Latin American and Caribbean Studies/Revista Europea de 

Esmdios Latinoamericanos y del Caribe. . 71 (Oct. 2001) p 107. 

On "Umbanda" -- Excerpted from: http://www.stirlinglaw.com/ea/macumba.htm 

(posted in Sakai) 

Black Orpheus/Synopsis. Available at http://www.brazilbrazil.com/orpheu.html 

Film: Black Orpheus 

(12) Week 12 Mar. 27, 29 

Topos and Topicalities: The Tropes of Tropicalia and Tropicalismo. Charles A. 
Perrone. Studies in Latin American Popular Culture, 2000, Vol. 19, p 1-20. (on-line file) 

Como era gostoso meu frances: Tropicalismo in the Cinema. Robert T. Young. 
Studies in Latin American Popular Culture, 2000, Vol. 19, p. 93. (on-line file) 

It’s Forbidden to Forbid. Christopher iDunn. Americas, Sep/Oct93, Vol. 45 Issue 5, 
p 14-22. (on-line file) 

(13) Week 13 Apr. 3, 5 *(Friday, April 6 - holiday) 

Caetano Veloso. Orpheus, rising from caricature.(the new Brazilian film ’Orfeu’). The 

New York Times (August 20, 2000) (on-line file) 

Larry.. Rohter. The Stuff of Legend In a Brazilian Slum. The New York Times. June 27, 

1999. (on-line file) 

A.O. Scott. Reborn in a Less Romantic Rio, Orpheus Seasons Samba With Rap. The New 
York Times. August 25, 2000, Friday. 

The Brazilian Remake of the Orpheus Legend: Film Theory and the Aesthetic 
Dimension. Myrian Sepfilveda dos Santos. Theory, Culture & Society 2003. Vol. 20(4): 

49-69 (on-line file) 

Film: Orfeu 

(14) Week 14 Apr. 10, 12 

*10 April - In Class iExercise 4 



(15) Week 15 Apr. 17, 19 

Post-Black, Old Black. Paul C. Taylor. African American Review, Vol. 41, No. 4, Post- 
Soul Aesthetic (Winter, 2007), pp. 625-640 

(16) Week 16 April 24 *(last day of class) 

*Review Session 

12 Noon, Tuesday, May l’Final Exercise 



AFRO-AMERICAN STUDIES 
THE BLACK EXPERIENCE 

SPRING SEMESTER 2012 

101 

Professor: Timothy McMillan 
Office: Battle Hall 305 

966-5496 
tjml @email.unc.edu 

Office Hours: TTH 10:00-10:50/12:30-1:10 & all day Wednesday (by appointment) 
Monday and Friday by appointment as possible 

DESCRIPTION & GOALS: AFAM 101, introduction to the American black 
experience has four primary objectives. The first objective is to provide a clear context 
for the understanding of race and slavery as concepts; the second objective is to 
understand the origins of the trans-Atlantic slave trade and the effects this trade had on 
Africa, Europe, and the New World; the third obj ective is to explore the (often unknown) 
history of Anglo-North America as affected by and affecting peoples of the African 
Diaspora; and finally to develop models for understanding the effect and legacies of the 
trans-Atlantic trade in contemporary society. I hope you will examine how we know 
what we know and the politics of the educational process in addition to internalizing the 
"facts" of history. 

FORMAT: This course will consist of lectures/discussions and four videos. The videos 
are an integral part of the course allowing you to hear the thoughts of leading scholars in 
the field of Afro-American studies. 

REQUIREMENTS: There will be a midterm exam, two essays, a quiz, and a final exam. 
If you must miss class make sure that you get the notes from one of your colleagues-- 
much &the material covered in lectures is not in the text. Please complete assigned 
readings before they are due. Make sure to consult the websites mentioned in class. 
Assigned readings that are on the web are noted in ita#cs on this syllabus and can be 
accessed by going to SakaiTM All study guides and video outlines are also accessible on 
SakaiTM as are your grades. 

PERSONAL TECHNOLOGY: You are welcome to use your laptopitablet to take notes 
and to use required electronic resources. Please turn off phones during class, and I’d 
appreciate it if you did not surf the web, tweet, or check Facebook during class. 

ATTENDANCE: Attendance is required. More than two absences must be explained to 
my satisfaction (documented illness, funerals, university commitments are examples of 
satisfactory excuses. 

INCOMPLETES: Incompletes are not automatically granted so please complete all 
work on time. Any work that is not submitted by the due date and time will earn the 
grade of zero and this will be used to calculate your final grade. Exceptions will only be 
made under extraordinary circumstances. 



HONOR CODE: You are required to follow the Honor Code at UNC. The following 
statement is from http:iihonor.unc.edui which will provide more information about the 
honor system at UNC. Pay particular attention to proper citation and plagiarism - a 
tutorial i s available here to help you http ://www.li b.unc, edu/i nstruct/plagiarism/ 

]he University of North Carofina at Chapel Hill has had a student-administered honor 

,system and judicial system.for over 100 years. The system is the responsibifty of students 
and is regulated and governed by them, but faculty share the re,sponsibifity. If you have 

ques#ons about your responsibifty under the honor code, please bring them to your 

instructor or consu# with the office of the Dean of Students or the Instrument of Student 
Judicial Governance. ]his document, adopted by the Chancellor, the f’aculty Council, 
and the Student Congress, contains all poficies and procedures pertainmg to the student 

honor system. Your fidl participation and observance of the honor code is expected. 

GRADING: QUIZ 5% Jan 24 
MIDTERM EXAM 25% March 01 
ESSAYS 40% Feb 09/Mar 29 (20% each) 
FINAL EXAM 30% May 01 noon-3 

GRADING IS ON A STRAIGHT 10 POINT SCALE, e.g. 100-93 =A; 92-90 =A-; 

89-87=B+; 86-83=B; 82-80=B; etc. 

REQUIRED TEXTS: 

Hine, Hine, & Harrold 

White 

Wright 

Sakai 

7he African-American Odyssey, Volume One 

ISBN: 9780205728862 
At" ’n ’t I a Woman 
ISBN: 9780393314816 
African Americans in the Colonial Era 
ISBN: 9780882952741 
links at Web Sites on SakaiTM 

ACCOMODATION OF DISABILITIES: 

Students who feel they may need accommodations based on the 
impact of a disability should contact the course instructor to 
discuss their needs. Students with documented disabilities should 
also contact the Department for Disability Services at 919-962- 
8300 in SASB North Building, Suite 2126 to coordinate necessary 
accommodations for exams and other in-class assignments. Visit 
disabilityservices.unc.edu for more information. 



DATE 

JAN 10 

JAN 12 

JAN 17 

JAN 19 

JAN 24 

JAN 26 

JAN 31 

FEB 02 

FEB 07 

FEB 09 

FEB 14 

FEB 16 

FEB 21 

FEB 23 

FEB 28 

MAR 01 
MAR 06 

MAR 08 

MAR 
13/15 

MAR 20 

MAR 22 

MAR 27 

MAR 29 

APR 03 

APR 05 

APR 10 

APR 12 

APR 17 

APR 19 

APR 24 

MAY 01 

SCHEDULE 
TOPIC 
Introduction -terminology and geography 
Black and Blue UNC and Slavery 
Roots of slavery: from Aristotle to Ham 
Cultures of Africa 

Middle Passage 
Structure of the Slave Trade 

Establishment of New World Slavery 
Establishment of Anglo-American Slaver5, 
Development of Afro-American Cultures 
George Washington and his slaves 
*****~ESSAY ONE DUE~*~ 

The American Revolution 

The Declaration of Independence 
Jefferson and Slavery 
The New Republic and slavery 
Review for Midterm 
MIDTERM 
Gender and Slavery/Jezebel and Mammy 
The Female Slave Network 
SPRING BREAK NO CLASS 

Plantation Cultures 
Free Black People in the South 
Free Black People in the North 
Black People in the West 
~***~ESSAY TWO DUE~*** 
Free Black Abolitionists 
Strategies of Abolition 

Prelude to War 

Dred Scott and John Brown 

Emancipation Proclamation & the Civil 
War 
Legacies of Slavery 
REVIEW FOR FINAL 
FINAL EXAM 

READING 

Virtual Museum of UNC 

Curse of Ham 
Hine Chapter 1 

Wright Chapter 1/QUIZ 
Hine Chapter 2!Africans in 
America I 

Wright 2 
Hine Chapter 3 

Wright Chapter 3 
Hine Chapter 4 

Hine Chapter 4/Africans in 
America II 
Wright Chapter 4 
Africans in America III 
Hine Chapter 5 

MIDTERM Study Guide 

Gray White Chaps 1-3 
Gray White Chaps 4-6 

Hine Chapter 6 
Hine Chapter 7 
Hine Chapter 7 
Jacob Vanderpool 

Hine Chapter 8 
Hine Chapter 9 
Singleton 

Africans in America IV 

Scott v. San(d)f!~rd & Hine 
Chapter 10 
Emancipation Proclamation 

& Hine Chapter 11 
NC Apologies for Slavery 
STUDY GUIDE 

Noon-3 p.m. 
THIS SCHEDULE MAY BE MODIFIED BY THE INSTRUCTOR- YOU WILL BE NOTIFIED 
OF ANY CHANGES IN CLASS, ON SAKAI, AND BY EMAIL. ONLY THE SCHEDULE IS 
SUBJECT TO CHANGE; NOT POLICY ON GRADING, ATTENDANCE, ETC. 



INTRODUCTION TO AFRICAN CIVILIZATION 

AFRICAN STUDIES 101 

SPRING 2012 Tu/Th 1005 Global Center 

Instructor: Julius E. Nyang’oro 

Office Hours: W 10-12; Th 10-11 Office: 302 Battle Hall 

Course Description: This course is an introduction to the African continent. It is intended to 

fulfill two primary purposes: to acquaint the student with the African environment, its peoples, 

their culture, past and contemporary society, and to develop an appreciation for African 

civilization as it has evolved over the years. How Africa relates to a globalized world will be an 

important aspect covered by this course. 

Course Requirements: Students will be responsible for material covered in lectures and 

assigned texts. Please note that a considerable amount of reading material has been placed on 

the reserve reading collection (Undergraduate Library). It is important that most of the 

assigned readings be completed before the day they appear on the syllabus. This will facilitate 

meaningful discussion in class. There will be 2 quizzes, a term paper, and a final exam. Class 

attendance in mandatory. 

Honor Code: The UNC Student Honor Code is in effect in this course. 

Pledge: The Instrument of Student Judicial Governance requires that you sign a pledge on all 

written work: ("On my honor, I have neither given nor received unauthorized aid on this 

assignment.") 

Dates of quizzes and exam 

Map quiz (Jan 26) 

Mid-Term (March 1) 

Term Paper (April 19) 

Final Exam: 

Percentage of Grade 

20% 

20% 

20% 

40% 

Grade Distribution: A=93-100 

A-=90-92 

B+=87-89 C+=77-79 D+67-69 

B=84-86 C=74-76 D=64-66 

B-=80-83 C-70-73 D-60-63 

F=59 and Below 



Class Schedule 

Tu Jan 10: 

Th Jan 12: 

Introduction 

Film: "This Magnificent Africa Cake" 

Special Readings 

Tu Jan 17: 

Th Jan 19: 

Understanding Contemporary Africa: The Continental Map 

Martin & O’Meara pp 3-45 

Continental Map Continued and Assigning of Countries 

Tu Jan 24: 

Th Jan 26: 

Tu Jan 31: 

Reconstructing Africa’s Past 

Martin & O’Meara Ch 4 

Map Quiz; Languages of Africa and the Ethnic Question 

Bohannan & Curtin Ch 4 On Reserve 

Languages and the Ethnic Question Continued 

Th Feb 2: Traditional African & Social Political Systems 

Martin & O’Meara Chs 4 & 9; Gordon & Gordon 9 

Tu Feb 7: Traditional African and Social Sytems Continued 

Th Feb 9: Video: All Mazrui, Legacy of Lifestyles 

Tu Feb 14: Religion in Africa General 

Gordon & Gordon Ch 11 

Th Feb 16: Religion in Africa Continued; 

Islam in Africa 

Martin & O’Meara Ch 5 

Tu Feb 21: Islam in Africa, Continued 

Th Feb 23: Video: Skip Gates, "Wonders of Africa" Segment on Religion in Ethiopia 

Tu Feb 28: The European Conquest of Africa 

Curtin, et. al Ch 15; Martin & O’Meara Ch 6; Rodney, Ch 5 

Th Mar 1: Mid-Term Exam 

Tu Mar 6: Spring Break 

Th Mar 8: Spring Break 

Tu Mar 13: European Conquest of Africa Continued 

Th Mar 15: Video, Mazrui, Tools of Exploitation 

Tu Mar 20: African Decolonization 

Martin & O’Meara Ch 8 

Th Mar22: African Decolonization 



Continued (Reading to be assigned) 

Tu Mar 27: Video, Mau Mau 

Th Mar 29: A Grain of Wheat 

Tu Apt 3: A Grain of Wheat 

Th April 5: Post-Independence Politics in Africa 

Gordon & Gordon Ch 4 

Tu Apt 10: Post-Independence Politics 

Continued (Readings to be assigned) 

Th Apr 12: Country Assignments 

Tu Apr 17: Review of Papers 

Th Apt 19: Conclusions and Reflections 

Tu Apr 24 Last day of Classes 



AFRI 523-001: CENTRAL AFRICA 
HISTORY AND POLITICS IN THE GREAT LAKES REGION 

The University of North Carolina at Chapel Hill 
Department of African and Afro-American Studies 

SPRING 2012 
Tuesday and Thursday, 2:00-3:15 pm 

Venable Hall, Room G307 

Instructor: Professor Georges Nzongola-Ntalaja 
Office Hours: 

Tuesday, 10:00 am to 12:00 noon (201 BATTLE HALL) 
Thursday, 10:00 am to 12:00 noon (3026 GLOBAL EDUCATION CENTER) 
M, W, F: By Appointment only 

COURSE OBJECTIVES AND OUTCOMES 

This is an upper level course on the postcolonial history and politics of the Great Lakes Region 
(GLR) of Central Africa, ~vhich is narrowly defined here as comprising of Burundi, the 
Democratic Republic of the Congo (DRC) and Rwanda. It is designed to allo~v students to 
become familiar with a region of the African continent that has experienced genocide and large- 
scale massacres of innocent civilians in both the colonial and postcolonial eras. The student is 
expected to develop an understanding of the history and politics behind war crimes, crimes 
against humanity, and the crimes of genocide in this region, together with their implications for 

state building as well as economic and social development. Students for whom this is their first 
college course on Africa should consult with the instructor for any background reading they 
might need for a better grasp of the subject matter. 

POLICIES GOVERNING THE COURSE 

All of the University’s policies regarding attendance, an appropriate learning environment, and 
the special needs of students with documented disabilities will be strongly enforced. In this 
regard, all of the students’ work, including exams and the research paper, must conform to the 
University’s Honor Code, which has zero tolerance for plagiarism. The grading system will be 
consistent with the University’s Policy Memorandum on Grading, in which the value of each 
letter grade is defined. Students wishing to use laptops and tablet computers for purposes of 
taking notes in class are free to do so. 

COURSE OUTLINE 

Part One. The Geopolitics of the Great Lakes Region 
1. Introduction to Central Africa and the Great Lakes Region (GLR) 

Part Two. The Legacy of Belgian Colonialism in the GLR 
2. Belgian Colonialism as a System of Violent Oppression 
3. Colonialism and the Construction of Ethnic Identity in Rwanda and Burundi 
4. The Congo Crisis and its Repercussions in the Region, 1960-65 



Part Three. The Rise and Consolidation of Authoritarian States, 1965-96 
5. Mobutu’s Zaire (1): Dictatorship and Underdevelopment 
6. Mobutu’s Zaire (2): Violence against Democracy 
7. Burundi: The Consolidation of a Tutsi Autocracy 
8. Rwanda: Hutu Power and the Genocide of 1994 

Part Four. The Congo Wars and Regional Geopolitics, 1996-2003 
9. The First Congo War, the Fall of Mobutu, the Rise of Laurent-Ddsird Kabila, and the 

Massacre of Rwandan Refugees in the Congo 
10. The Second Congo War and the Inter-African Scramble for DRC Resources 

Part Five. The State and the Politics of Development 
11. Postwar Burundi: A Fragile State 
12. Postwar Rwanda: an Authoritarian Developmental State 
13. Postwar DRC: A Failed State, and the Struggle for Democracy and Social Progress 

Part Six. Conclusion 
14. Prospects for Peace, Stability, and Development in the GLR 

REQUIRED TEXTBOOKS 

Georges Nzongola-Ntalaja, THE CONGO FROM LEOPOLD TO KABILA: A PEOPLE’S 
HISTORY 
Filip Reyntjens, THE GREAT AFRICAN WAR: CONGO AND REGIONAL GEOPOLITICS, 
1996-2006 

COURSE REQUIREMENTS 

Class attendance and participation: 10% of the final grade 
Film Reviews (due on Tue., Feb. 28): 10% of the final grade 
Mid-Term Exam (Thu., Mar. 1): 20% of the final grade 
Research paper of approximately 4000 words (due on Tue., Apr. 24): 30 % of the final grade 
Final Exam (Sat., Apr. 28 at 4 pm): 30% of the final grade 

CLASS DISCUSSIONS AND REQUIRED READINGS 

Week 1 (Jan. 10-12): Introduction to Central Africa and the Great Lakes Region 
Nzongola, Introduction 
Reyntj ens, Introduction 
Thierry Michel, Mobutu, King of Zaire: An AJ~ican Tragedy (UL Media Resources Center), 

View any one of 3 videocassettes. 

Week 2 (Jan. 17-19): Belgian Colonialism as a System of Violent Oppression 
Nzongola, Ch. 11-2 

Week 3 (Jan. 24-26): Colonialism and the Construction of Ethnic Identity in Rwanda and 
Burundi 
Edith R. Sanders, "The Hamitic Hypothesis: Its Origin and Functions in Time Perspective," 
Journal of African History, Vol. 10, No. 4 (11969), pp. 521-532. 
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Didier Goyvaerts, "The Hutu-Tutsi Divide in Burundi," in Didier Goyvaerts (ed.), Conflict and 
Ethnicity in Central Africa, pp. 269-286. 

Catharine Newbury, "Ethnicity and the Politics of History in Rwanda," Africa Today, Vol. 45, 
No. 1 (January-March 11998), pp. 7-24. 
Jan Vansina, "The Politics of History and the Crisis in the Great Lakes," A~ica Today, Vol. 45, 
No. 1 (January-March 1998), pp. 37-44. 

Weeks 4-5 (Jan. 31 to Feb. 9): The Congo Crisis and its Repercussions in the Region 
Nzongola, Ch~ 3-4 
Burlin Barr, "Raoul Peck’s Lumumba and Lumumba: La mort du prophbte. On Cultural Amnesia 
and Historical Erasure, >> A~ican Smdies Review, Vol. 54, No. 1 (April 2011), pp. 85-116. 
Raoul Peck’s documentary and feature films on Lumumba (UL Media Resources Center) 

Week 6 (Feb. 14-16): Mobutu’s Zaire (1): Dictatorship and Underdevelopment 
Nzongola, Ch. 5 

Week 7 (Feb. 21-23): Mobutu’s Zaire (2): Violence against Democracy 
Nzongola, Ch. 6 
Georges Nzongola-Ntalaja, "The Politics of Citizenship in the Democratic Republic of Congo," 
in Sara Dorman, Daniel Hammett and Paul Nugent (eds.), Making Nations, Creating Strangers: 
States and Citizenship m Africa, pp. 69-80 (This book is available as eBook via the UNC-Chapel 
Hill Libraries). 

Week 8 (Feb. 28 to March 1): MID-TERM REVIEW 
Tuesday, Feb. 28: Revie~v of Lessons Learned 
Thursday, March 1: MID-TERM EXAM 

Week 9 (Mar. 6-8): SPRING BREAK 

Week 10 (Mar. 13-15): Burundi: the Consolidation of a Tutsi Autocracy 
Ren~ Lemarchand, Burundi: Ethnic Conflict and Genocide, Ch. 1 and 5, pp. 1-16 and 76-105 

Filip Reyntjens, Burundi: Breaking the Cycle of Violence, Minority Rights Group (MRG) 
Report, 1995 (30 p) 
Reyntjens, ]he Great African War, Ch. 1, Section 3, pp. 34-42 

Week 11 (Mar. 20-22): Rwanda: Hutu Power and the Genocide of 1994 
Howard Adelman and Astri Suhrke (eds.), The Path of a Genocide: The t6~,anda Crisis from 
Uganda to Zaire, Ch. 2-5, pp. 31-107. 
Reyntjens, Ch. 1, Section 2, pp. 23-34 

Week 12 (Mar. 27-29): The First Congo War, the Fall of Mobutu, the Rise of Laurent- 
D~sir~ Kabila, and the Massacre of Rwandan Refugees in the Congo 
Reyntjens, Ch. 1 (Section 1, pp. 10-13), 2, 3 and 4 

DR Congo Q & A on the United Nations Human Rights Mapping Report Human Rights 
Watch.mht (518.764 Kb) 



Week 13 (Apr. 3-5): The Second Congo War and the Inter-African Scramble for DRC 
Resources 
Nzongola, Ch. 7 
Reyntj ens, Ch~ 5 and 7 
Emizet Kisangani, "Conflict in the Democratic Republic of Congo: A Mosaic of Insurgent 
Groups," Interna#onalJournal on World Peace, Vol. 20, No. 3 (2003), pp. 51-80. 

Week 14 (Apr. 10-12): The State in Postwar Burundi and Rwanda 
Reyntjens, Ch. 6 
Peter Uvin, Life after !/iolence: A People’s Story of Burundi, Ch. 4, pp. 58-80. 
Scott Straus and Lars Waldorf (eds.), Remaking Rwanda: Slaw Building and Human Rights" after 
Mass l/iolence, Ch. 1 and 6, pp. 25-47 and 103-117. 

Week 15 (Apr. 17-19): Postwar DRC: A Failed State, and the Struggle for Democracy and 
Social Progress 
Reyntjens, Ch. 8 
Georges Nzongola-Ntalaja, "The Failing State in the Democratic Republic of Congo," Global 
Dialogue, Vol. 13, No. 1 (Winter/Spring 2011), http:iiwww.woflddialo~lue~or~iprint_php?id=500 
Megan Camm, "Conflict in Congo," Worm Policy Journal, Winter 2011/2012, pp. 70- 
80, http:iiwww.worldpolicy.orgij ournaliwinter2011/conflict-in-congo. 
Mvemba Phezo Dizolele, "A Crisis in the Congo," Foreign Policy, December 14, 
20111, http://ww~v.foreignpolicy.com/articles/2011/12/13/a crisis in the congo 

Week 16 (Apr. 24-28): Conclusion 
Tuesday, April 24: Prospects for Peace, Stability, and Development in the GLR 
Saturday, April 28: FINAL EXAM, 4-7 pm 
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AFAM 266!WMST 266: Black Women in America 
Spring 2012 

Tuesday and Thursday 2:00 - 3:15 
Venable G311 

Dr. Kia Caldwell 
Office Location: Battle Hall 208 
Office Hours: Tuesday & Thursday 11:00 am - 12:30 pm & by appointment 
Email: klcaldwe@,email.unc.edu (for weekdays only) 

COURSE DESCRIPTION: This course examines the experiences of black women in the United States from 
historical and contemporary perspectives. The experiences of black women in other areas of the African 
diaspora, particularly Brazil, will also be explored through course readings and films. Students will gain 
knowledge &the experiences and challenges faced by black women and develop the skills necessary to analyze 
black women’s struggles for equality and social justice. This course will provide students with the conceptual 
and theoretical tools needed to analyze contemporary gender relations in African-American communities and 
pressing social issues which have a disproportionate impact on African American women, such as HIViAIDS, 

poverty, reproductive rights, and media images. 

COURSE FORMAT: In-class time will consist of student-led discussions, lectures, small group work, and 
video screenings. The videos screened in class are important course materials and ever), effort should be made 

to view any that are missed. Most videos will be available in the Media Resources Center of the Undergraduate 
Library. 

COURSE GOALS: 

Demonstrate an understanding of the history of African-American women from slavery to the 

present. 

~, Understand how" social identities such as gender, race, class, and sexuality shape the lives of 
African-American women. 

Analyze how- social, economic, and political processes have affected African-American women 
and their responses to these processes. 

REQUIREMENTS: 
Readings - it is essential to complete all of the assigned readings in order to ensure your success in this course. 

You should complete all readings prior to the class meeting for which they are assigned and be prepared to 
discuss and critique them during our class sessions. 
Attendance - Your attendance at all class sessions is required for successful completion of this course. 
Absence from more than 2 classes will result in a severe grade penalty. A pattern of late arrivals to class will 
also result in a penalty for the attendance portion of your grade. 

Excused Absences - In the event of illness or a personal emergency, a request for an excused absence 
may be made. Requests should not be made by email. Requests must be made by submitting the 
excused absence form found on blackboard during class. 

Class Participation - You will be expected to participate in class on a regular basis. During our class meetings, 

we will engage in discussions which will require active participation from as many students as possible. Your 
participation in class discussions in the form of comments and informed questions will be encouraged 
throughout the semester. You can also be expected to be called upon to answer questions and contribute to 



class discussions. Ultimately, you will maximize your learning experience by participating in class and helping 
to create a dynamic classroom environment.. 
Gronp Presentations - You will do a group presentation on an assigned reading during the second half of the 
semester. You will also do a bibliography of sources that are relevant to your assigned reading. Your final 
paper will be done on the same topic as your group presentation. 
Film Reviews - You will complete two film reviews during the semester. One will be a comparison of Tyler 
Perry’s version of For Colored Girls and the version sho~vn in class. The other review will focus on one of the 
following recent films: Precious, Pariah, The Help. You will need to view For Colored Girls and the other 
film outside of class. Please check the MRC for availability of the film that you are required to view outside of 
class. Older films may also be rented. 
Writing Assignments - You will complete a variety of writing assignments in this course. Your written work 
will include film reviews, response papers based on the course readings, and a final paper which will require 

you to use course readings and outside sources. The final paper will be completed in lieu of a final exam. 
Deadlines - Late work will not be accepted without prior permission. Work not received by the deadline will 
receive a grade of"0." Please contact me if an emergency situation arises during the semester. 
TechnMogy Policy - Use of cell phones, tablets, and PDAs will not permitted during class. Laptops may be 

used on a limited basis on designated class days to access course readings and complete class assignments. 
Violations of the technology policy will result in penalties to the attendance portion of your grade and may lead 

to being dropped from the course. 
Potential Changes to Topics and Readings - Topics and reading assignments, and their orders on the syllabus 
could be changed, but not matters related to grading. Notice of such changes will be by announcement in class, 
email notice or by changes to this syllabus posted on the course website. 
Honor Code - Every student enrolled in this course is expected to comply with the UNC Honor Code. 
Violations of academic integrity and the UNC Honor Code will be reported to the student honor system. You 
should familiarize yourself with and follow-the standards of academic integrity and academic conduct outlined 
in the UNC Honor Code (http:iihonor.unc.edu). Possible Honor Code violations include plagiarism, and 
giving/receiving unauthorized assistance during exams and when completing course assignments. All written 
assignments should include the signed Honor Pledge: "I have neither given nor received unauthorized 
assistance in completing this assignment." 

Accommodations of Disabilities Policy - If you will require special accolIunodations for this 
course, please inibrm me early in the semester. You may consult the Department of Disability 
Services at http:iidisabililyservicesounc.edu. The department is located in SASB North 
Building, Suite 2126. They will coordinate necessary accommodations for exams and other in- 
class assignments. 

COURSE TEXTS AND 3IATERIALS: 
Required Texts - available at Student Stores 

Beverly Guy-Sheftall, Words of Fire: An Anthology of African-American Feminist Thought (WOF in 
syllabus). 

Stanlie M. James, Frances Smith Foster, and Beverly Guy-Sheftall, eds. Still Brave: The Evohttion of 
Black Women’s Studies (SB in syllabus) 

Electronic i ournals (ei ournal) and Electronic books (Ebook) - Several readings are found in electronic j ournals 

and electronic books that may be accessed via the online library catalog. 
Reserves (eres) - A number of readings will be placed on electronic and hardcopy reserve. You may access 
electronic reserve items through the UNC libraries website (http:iieres.lib.unc.edu). 
Blackboard (bbd) - Course materials ~vill also be posted on Blackboard (htt0:iiblackboard.unc.edu). 
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Research Guides - A Bibliography on Black American Feminisms is available through the University of 
California Santa Barbara Library Catalog: http:iiv~7.1ibralw.ucsb.eduisubiectsiblackfeminism 

ASSESSMENT: 
Preparation, Attendance, and Participation 
Group presentation and bibliography 
Writing Assignments 

2 Film Reviews (3 pages) 
2 Reading Response Papers 
Final Paper 

10% 
10% 

20% 
35% 
25% 

ASSESSMENT SCALE: 
90-100 points = Exemplary = A (90-93 A-; 94-100 A) 
80-89 points = Very Good = B (80-83 B-; 84-86 B; 87-89 B+) 
74-49 points = Satisfactory = C (74-76 C; 77-79 C+) 
69-73 points = Needs Improvement = C- 
60-68 points = Needs Considerable Improvement = D 

59 and below = F 

DEADLINES: 
Response Papers 
Review of For Colored Girls 
Final paper 

February 7, 21 

March 20 
April 28 

Course Topics and Required Readings 
(Reading responses are due on dates marked with *) 

Week 1 
Conceptualizing Black Feminism and Black Women’s Studies 

January 10 Course introduction and overview 
January 12 
¯ Guy-Sheftall, Introduction to Words" of Fire (WOF) 

¯ Collins, "The Social Construction of Black Feminist Thought" in WOF 
¯ Hull and Smith, "Introduction: The Politics &Black Women’s Studies" (bbd) 

Week 2 
Black Women and U.S. Slavery: Revisionist Perspectives 

January 17 
. Jones, "My Mother Was Much of a Woman: Slavery" (bbd) 

Jacobs, "The Trials of Girlhood" and "The Jealous Mistress" in h~cidents in the Life of a Slave Girl (Read 
Harvard University Press 2000 edition as ebook in online library catalog; search by book title) 

January 19 
. Angela Davis, "Reflections on the Black Woman’s Role in the Community of Slaves" in WOF 

o Adrienne Davis, "’Don’t Let Nobody Bother Yo’ Principle’: The Sexual Economy of American Slavery" in 
SB 



Week 3 
19th century Black Women Leaders 

January 24 
Read al~l selections by Maria Miller Stewart, Sojourner Truth, Frances Ellen Watkins Harper and Anna Julia 

Cooper in WOF 
Tate, "Political Consciousness and Resistance among Black Antebellum Women," Women & Politics vol 

13, no 1, 1993 (ej ournal) 
January 26 
¯ Wells-Barnett, "Lynch Law in America" by Ida Wells-Barnett in WOF 
¯ Giddings, "To Sell My Life as Dearly as Possible": Ida B. Wells and the First Antilynching Campaign (bbd) 

Film: A Passion for Justice (1989) 

Week 4 
The Black Women’s Club Movement and Woman Suffrage 

January 31 
¯ Terrell, "The Progress of Colored Women" in WOF 
¯ Giddings, "To Be a Woman, Sublime": The Ideas of the National Black Women’s Club Movement (to 1917) 

(bbd) 
Film: Mary A1cLeod Bethune : Champion for Education 

February 2 
¯ Giddings, "The Quest for Woman Suffrage" (bbd) 
¯ Dunbar-Nelson, "The Negro Woman and the Ballot" in 

Week 5 
Conceptualizing the Intersection of Gender, Race, and Class 

*February 7 
Jones, "An End to the Neglect of the Problems of the Negro Woman!" in WOF 
Beale, "Double Jeopardy: To Be Black and Female" in WOF 

February 9 
¯ King, "Multiple Jeopardy, Multiple Consciousness: The Context of a Black Feminist Ideology" in WOF 
¯ Lorde, "Age, Race, Class, and Sex: Women Redefining Difference" in WOF 
¯ Crenshaw, "Mapping the Margins: Intersectionality, Identity Politics, and Violence against Women of 

Color" (bbd) 

Week 6 
Black Feminism and Womanism in the United States: 1960s to the present 

February 14 
¯ The Combahee River Collective, "A Black Feminist Statement" in WOF 
¯ Smith, "Some Home Truths on the Contemporary Black Feminist Movement" in WOF 
¯ Wallace, "Anger in Isolation: A Black Feminist’s Search for Sisterhood" in WOF 
February 16 
¯ Lorde, "The Master’s Tools Will Never Dismantle the Master’s House" (eres) 
¯ hooks, "Black Women Shaping Feminist Theory" in WOF 
¯ Alexander-Floyd and Simien, "Revisiting ’What’s in a Name?’ Exploring the Contours of Africana 

Womanist Thought" in SB 

4 



Recommended: Coleman, "Must I Be a Womanist" in SB 

Week 7 
Black Women and Politics 

*February 21 

McClain et al., "Gender and Black Presidential Politics: From Chisholm to Moseley Braun," Journal of 
Women, Politics & Policy, v. 27, n. 1-2, 2005 (ejournal) 

o All, "Lenora Branch Fulani: Challenging the Rules of the Game" (eres) 

. Video: Lynch, Chisholm ’72 

February 23 

Gay and Tare, "Doubly Bound: The Impact of Gender and Race on the Politics of Black Women," Political 
P~ychology vol. 119, no.l, 1998 (ejournal) 

. Gordy, "The New Black Power" - Essence (bbd) 

Selections on Michelle Obama and the 2008 Presidential Campaign 

Week 8 
Stereotypes, the Body, and Self-Image 

February 28 
¯ Moynihan, "The Negro Family: A Case for National Action" (eres) 
¯ Mullings, "Images, Ideology, and Women of Color" (bbd) 
March 1 
¯ Hunter, "The Beauty Queue: Advantages of Light Skin" (bbd) 
¯ bell hooks, "Straightening Our Hair" (eres) 
¯ Alice Walker, "Oppressed Hair Puts a Ceiling on the Brain" (eres) 

Film: Black Women On: The Light, Dark Thang (1999) 

March 5-9 
SPRING BREAK- NO CLASS 

Week 9 
Sexuality and Reproductive Rights 

March 13 
¯ Omolade, "Hearts of Darkness" in I!VOF 
¯ Roberts, "The Dark Side of Birth Control" (eres) 
¯ Torgesen, "The Ultimate Betrayal: N.C. Eugenics Survivors Seek Justice" (bbd) 

March 15 
¯ Ross, "African-American Women and Abortion" (eres) 
¯ Chisholm, "Facing the Abortion Question" in WOF 

Film: Silent Choices (2007) 

Week 10 
For Colored Girls and HIV/AIDS 

March 20 - Shange, For colored girls who have considered suicide/when the rainbow is enuf" a choreopoem 

[read electronic version in library catalog. Click on "Act" to read play~] 

Video: For Colored Girls (11983) 



March 22 
¯ Hammonds, "AIDS the Secret, Silent, Suffering Shame" in SB 
¯ Black AIDS Institute, "Left Behind" (2008 Report), (www.blackaids.org) 
¯ Recommended: Hammonds, "Missing Persons: African American Women, AIDS 

and the Histor?- of Disease" in 

Week 11 
Black Families and Welfare Policy 

March 27 
¯ For Colored Girls Film Review is due 
¯ Jarret, "Living Poor: Family Life among Single Parent, African American Women" (eres) 
¯ Mullings, "Households Headed by Women: The Politics of Race, Class, and Gender" (bbd) 

Video: Babyland (20/20) 

March 29 
Choose One of the Following: 
¯ Burnham, "Racism in U.S. Welfare Policy - A Human Rights Issue" (eres) 
¯ Roberts, "Welfare’s Ban on Poor Motherhood" (bbd) 

Week 12 
Rape, Interpersonal Violence, and State Violence 

April 3 
¯ Simmons, "The War Against Black Women and the Making of N!!" (eres) 
¯ White, "Talking Black, Talking Feminist" (eres) 

Film: Simmons, Not. (2006) 
April 5 

Josephson, "The Intersectionality of Domestic Violence and Welfare in the Lives of Poor Women" (eres) 

~, Incite-Critical Resistance Statement (eres) 
Sudbury, "Ceiling Black Bodies: Black Women in the Global Prison Industrial Complex" (bbd) 

Online: Scan website for Incite: Women of Color against Violence 

Week 13 
Gender in African American Communities 

April 10 Cole and Guy-Sheftall, Gender Talk - Introduction and Chapter 2 (ebook) 

April 12 
¯ Painter, "Hill, Thomas and the Use of Racial Stereotype" (bbd) 
¯ Giddings, "The Last Taboo" in SB 
¯ "African American Women in Defense of Ourselves" in SB 
¯ Recommended: Mitchell, "Anita Hill’s Afterlife" (eres) 
Video: Frontline Clarence Thomas and Anita Hill 

Week 14 
Gender, Sexuality, and Hip-Hop Cultnre 

April 17 - Final Deadline for Independent Film Review 
¯ Gender Talk - Chapter 3 (ebook) 
¯ Mission Statement, Black Men for the Eradication of Sexism in SB 



Clarke, "The Failure to Transform: Homophobia in the Black Community" (eres) 

Film: Nirit, Say My Name (2009) 

April 19 

Ransby and Matthews, "Black Popular Culture and the Transcendence of Patriarchal Illusions" in WOF 

Bailey, "Students at Spelman College Protest Nelly’s Video ’Tip Drill’" (bbd) 

Gender Talk - Chapter 7 (ebook) 

Bring lyrics to 2 rap/hip-hop songs to class 

Week 15 
Future Possibilities 

April 24 
¯ Gender Talk "Where Do We Go From Here?" (ebook) 
¯ Wall, "On Dolls, Presidents, and Little Black Girls" in SB 



Spring 2012 

Robert Porter 

Office hours: Tuesdays 2:30-5:30 in Battle 104 

AFAM 102: The Black Experience 

This class looks at the post-emancipation story of African Americans in a comparative context. I hope 

you will like such an approach. 

Course objectives: After completing this course, students will be able to compare and contrast the 

African American experience with that of 

1) Asian Americans 

2) Latinos 

3) Native Americans 

There is a fourth objective, which is perhaps the most important: Students will also be able to discuss 

major milestones (including some literary ones) in the African American experience and will have 

mastered the "basic vocabulary" of the post-1865 years by identifying major people, places and events. 

Attendance: Required. Students who miss more than three classes should expect to see the course 

grade lowered by 2/3 of a letter, unless of course they have compelling reasons, supported by 

documentation. I almost never see a student miss significantly more than three times in any case, and 

recommend that anybody inclined to do so drop this course immediately. 

Technology in the classroom: Computers, laptops, cell phones and anything electronic should be off at 

all times, unless I specifically give permission for their use. 



Grading policy: The journal, midterm and final each count 1/3 of the final course grade. If you miss the 

midterm for any reason, the final will count 2/3 and the journal 1/3. 

Grading scale: A=93-100, A- = 90-92, B+ = 88-89, B = 83-87. B- =80-82, 78-79=C+, C=73-77, C-= 70-72, 

D+=68-69, D=6--67 (note that the grade of D- does not exist at UNC-CH), below 60=F 

Academic dishonesty or plagiarism: Do not even think about it. Students suspected of any dishonesty 

will be turned over to Honor Court immediately. 

Honor code: Please see honor.unc.edu for more information on UNC-CH’s student-administered honor 

system. This university’s Honor Court here will adjudicate all cases involving academic dishonesty. It is 

not an option for a professor and student to deal with such a matter privately. Be sure always to sign 

the honor’s pledge on all work turned in for this course. 

Possible changes to syllabus: I reserve the right to make any and all possible changes to this syllabus. At 

the same time, I also promise to notify you of any such revisions in class or by email. I further pledge to 

make no changes in the grading formula after the second week of class. 

Students with disbilities: Please do not hesitate to talk to me, because l’m eager to do all I can to help. 

The Department of Disability Services is too, and will go the extra mile for people with documented 

disablities. For example, they give you extra time to complete exams. Disability Services, located at 

SASB North in Suite 2126, may be reach by phone at 962-8300. For more information see 

disabilityservices.unc.edu 

Journals: Students will keep diaries of this course (minimum 6000 words) that will contain original 

observations about most course readings, comments on relevant news items from this semester and 

thoughts about outside experiences in any way related to this course. Grading standards will be high. 

For an "A" you will not only faithfully adhere to all instructions, but your work will be written with style 

and flair. It will be exceedingly interesting and original, and will perhaps come close to being a solid first 

draft of a publishable piece. It will show that you have gone above and beyond in various ways. For 

example, you might have visited a museum, exhibit or historic site relevant to this course. Most 

students should expect to fall in the "B" range. "B" quality journals will adhere to all directions and will 



be reasonably well written. "C" journals will follow most standards and will be written with some 

measure of competence. "D’ journals will represent only a partial effort to do what is required and will 

probably be written rather carelessly. 

Readings: 

U. S. Constitution 

Wu, Yellow 

Gonzalez, Harvest of Empire 

Franklin, Three Negro Classics 

Hurston, Their Eyes Were Watching God 

Carson, ed. The Autobiography of Martin Luther King 

Beals, Warriors Don’t Cry 

Moore, Genocide of the Mind 

Hughes, Collected Poems 

Hacker, Two Nations 

Cadet, Restavec 

Malcolm X, Autobiography 

Nelson, Straight, No Chaser 

January 9 Introduction; syllabus; discussion of course themes 

January 11 U.S Constitution 

January 16 NO CLASS 



January 18 Wu pp. 59-62; Gonzalez pp. 43-47; Delany entire book 

January 23 In Franklin: Washington, Chp. 1-6 and 14 

January 25 Wu p. 27; in Franklin: DuBois, Chp. 3 

January 30 Wu. pp. 236-243; Hughes 1920s poems 

February 1 Writing workshop 

February 3 Hurston, entire book HEAVY LOAD PLAN AHEAD 

February 8 Moore pp. 159-166; Gonzalez pp 217-227 (do NOT focus on the 

many names in this Gonzalez reading; look at big picture) 

February 13 Beals, entire book 

February 15 Wu pp. 95-103; Gonzalez Chp. 5 

February 20 Carson beginning to Chp. 6 

February 22 Carson, Chp. 7-12 

February 27 Carson, Chp. 13-19 

February 29 Carson Chp. 20-26 

March 5 Spring Break 

March 7 Spring Break 

March 12 Group meeting 

March 14 Midterm 

March 19 Carson, Chp. 27-end 

March 21 Gonzalez Chp. 10; Cadet Chp. 12-16 

March 26 Cadet, Chp. 17-end 

March 28 Gonzalez Chp. 7 

April 2 Hacker, Chp. 1 and 3 

April 4 Moore, pp. 187-198 and pp. 297-304 

April 9 Gonzalez, pp. 190-213 



April 11 Wu pp. 26, 39-49, 79-88, 200-205 

April 16 Malcolm, Chp. 1,and 11-13; Nelson, pp. 1-44 

April 18 Malcolm, Chps. 14-16; Nelson, pp. 45-90 

April 23 Malcolm Chps. 17-19; Nelson pp. 91-145 

April 25 What was AFAM 102 all about? Final discussion of course themes 

April 27 at 7:00PM Final exam--bring bluebooks 



Afri 540 The 2:1st Century Scramble for Africa 

Spring 2012 

instructor: Julius E Nyang’oro 

Kenan Labs 3:125 Tu/Th :12,30-:13,45 

Office: Battle Hall 302 

Office Hours: Wed :10.00-:12,00; Th :10-:1:1; and by appointment 

Course Description 

There seems to be a general agreement both in academic and policy circles that globalization has 

become an obvious feature of modern economic development in the world. There is dispute however, 

as to the real political and economic consequences of globalization as it relates to certain parts of the 

world. This course seeks to examine the question of globalization as it relates to Africa. This is an 

especially important topic because of the increased interest on Africa by the "old" powers such as 

Europe and the United States, and the "emerging" powers such as China, Brazil, India and South Korea. 

The key questions to be examined in this course include: 1) Is there a fundamental difference between 

the current scramble and the 19th century (colonial) scramble for Africa? 2) What are the consequences 

for Africa of the current scramble? 3) What has been the reaction of African leaders to the scramble? 4) 

What seems to be the reaction of the common masses to the ongoing scramble? At the end of the 

semester, the student should be able to intelligently discuss these issues. 

Attendance Policy 

Class attendance is mandatory 

Use of Technology 

The use of computers/laptops is allowed. 

UNC Honor Code 

UNC Honor Code is in effect in this course. 

Pledge: The Instrument of Student Judicial Governance requires that you sign a pledge on all written 

work: "On my honor, I have neither given nor received unauthorized aid on this assignment." 

Grade Distribution and dates of Note 

Class Attendance & Participation 10% 

Mid-Term (March 1) 30% 

Term Paper (April 24) 30% 

Final Exam 30% 



Grading Scale: A= 93-100; 

A-= 90-92; 

B+=87-89 C+=77-79 D+=67-69 

B= 84-86 C =74-76 D =64-66 

B-= 80-83 C-=70-73 D-=60-63 

F=59 and Below 

Required Texts 

Adams, Robert. The Wonga Coup: Guns, Thugs and a Ruthless Determination to Create Mayhem 

In an Oil-Rich Corner of Africa (New York: Public Affairs, 2006) 

Michel, Serge and Michel Beuret. China Safari: On the Trail of Beijing’s Expansion in Africa 

(New York: Nation Books, 2009) 

Southall, Roger and Henning Melber. (eds.) Development (KwaZulu Natal, South Africa: University of 

KwaZulu Natal Press, 2009 (On Reserve) 

Recommended Texts (On Reserve; Listed Under Nyang’oro, Afri 101) 

Curtin, Philip, et.al. African History 

Rodney, Walter. How Europe Underdeveloped Africa 

Cheru, Fantu and Cyril Obi eds. The Rise of China and India in Africa 

Course Schedule 

Tu Jan 10 Introduction 

Film: Black Gold 

Th Jan 12 

Tu Jan 17 

Th Jan 19 

Tu Jan 24 

Th Jan 26 

Tu Jan 31 

Dealing With Course Materials 

Instructions to be given in Class 

19th Century Scramble for Africa: the Background 

Curtin, et. al. Ch 15 & 16 (On Reserve); Rodney, W. Ch 5 

19th Century Scramble, Continued. 

Scrambling for Africa in 21st Century 

Southall and Melber. Pp 1-34 

Scrambling for Africa in 21st Century 

Margaret Lee "The 21st Century Scramble for Africa" Journal of Contemporary African 

Studies" 24, 3, 2006 pp 303-326 (On Reserve) 

Video: Mazrui, "Tools of Exploitation" 

China’s Scramble for Africa 

Th Feb 2 Trade, Investment ,Power and the China-in-Africa Discourse 

July 1, 2010, Pambazuka Issue 464 

http://pambazuka.org/en/category/africa_china/61253/print 

Tu Feb 7 Trade, Investment ........ Continued 

Michel & Beuret, pp 1-28; pp 29-60 



Th Feb 9    Trade, Investment 

& Tu Feb 14 Michel & Beuret, pp 61-165 

Th Feb 16 Trade, Investment 

&Tu Feb 21 Michel & Beuret, pp 167-260 

India’s Scramble for Africa 

Th Feb 23 "India’s Africa Relations in the Shadow of China" 

&Tu Feb 28 Sanusha Naidu, Renu Modi; in Cheru and Obi eds. (On Reserve) pp 34-49; 120-141 

Th Mar 1 Mid-Term 

Tu Mar 6 Spring Break 

Th Mar8 Spring Break 

The Scramble for Africa’s Markets 

Tu Mar 13 Appropriate Video 

Th Mar 15 Melber in Southall and Melber Ch 3 

&Tu Mar 20 Lee in Southall and Melber Ch 4 

The Special Case of South Africa 

ThMar22 Daniel&BhenguinSouthall&MelberCh6 

&Tu Mar 27 Rupiya & Southall in Southall & Melber Ch 7 

Africa’s Militarization? 

Th Mar 29 A Case Study of Africom (Oxfam Report) On Reserve 

&Tu Apr 3 

The Scramble for Africa’s Minerals 

Th Apr 5 "Oil" in Southall & Melber Ch 8 (Cyril Obi) 

&Tu Apr 10 "Mining" in Southall & Melber Ch 11 (Honke) 

Th Apr 12 The Wonga Coup: Discussion in Class 

&Tu Apr 17 

Th Apr 19 Consultation on Term Papers 

Tu Apr 24 Last Day of Classes 



AFRI I0 ! 

De~admen¢ ~Ajkican and Aj)>Ameifcan Smdde; 
CB#3395 106 Battle Hall D~NC-Chapel Hill 
Chapel Hil~; NC 2~599-3 395 9 ~ 9-9~6-54 9~ 

-INTRODUCTION TO AFRICA - SIori~g 2012 
SectioN: 005-1 ,EC (~ 0952) 

Course Location: Global Cenm’- Room ~ 005 
Time/day: ~ 2:00- ~ 2:50 PM- MWF 

Course Instructor: Alassane Fall 
Tel: 919 966 5496 
Email: afall@email.unc.edu 
Office: 03 - SMITH 
Office Hours: 9:00- 9:40 AM & 11:00-11:45 AM MWF & upon appointment 

COURSE DESCRIPTION: 

This course is an introduction to the interdisciplinary study of African cultures and societies 
focusing on contemporary life on the continent. Topics to be covered include the geography, 
history, politics, economic, religion, languages, literatures, music, and art. 
The interdisciplinary perspective will provide students with a sound basis for understanding 
contemporary African societies. 

COURSE OBJECTIVE: 

1: To improve students’ knowledge of and appreciation for Africa 
2: To provide opportuniD- for students to meet the non -western requirement 
3: To develop reading and writing skills, critical thinking, and reflection. 
4: To prepare students for more advanced courses in African studies, anthropology, international 
studies, political sciences, Law, theater, African languages, among others. 

REQUIRED READINGS: 

1: Martin,Phillis M & Patrick O’ Meara (1995). Africa (3~u edition), Bloomington: Indiana University 
Press. 

2: Gordon, Jacob (2002). African leadership in the 20~h Century: An i";nduring Experiment in 
Democrac5 Lanham, M.D., University Press of America 



RECOMMENDED READINGS 

I: Curtis Keim (1999) Mistaking Africa: Curiosities and Inventions of the American Mind, Westview 
Press (Highly recommended- Rese~ed at the u~der graduate hbra#)t. 

2: Chinua Ache. Things Fall Apart (Reserved at the uirdergt~adua/e 

3: Kevin Shillington (2005) History of Africa (Revised 2*~ edition), Macmillan Publishers. (Resev,ed at 
lhe u~der g~duate /ib~D1. 

4: Stephen Ellis (1996). Africa Now: People, Policies and Institutions (reprinted in 1997), iMinistry of 
Foreign Affairs (DGIS) - Rese,v:ed at the uvder graduate 

5: Mariama Ba. So Long a Letter &commeirded) 

6: Additional articles will be posted on Blackboard (BB)... 

COURSE REQUIREMENTS: 

1: Blue books for exams 
2: Completion of assignments, i.e., special projects 
3: T~vo major tests: mid-term and final exam and or project 
4: Map-quiz and Exams required 

EVALUATION: 

Class uade distribution as follows: 
Attendance and Participation: 15% 
Map quiz: 5% 
Exam1: 15% 
Exam2:15% 
Midterm: 20% 
Final Exam or project: 30% 

This grading policy will be followed in awarding ~ades 
A+ =98-100 B+=88-89 C+ =78-79 D+ =68-69 
A =92-97 B =82-87 C =72-77 D =62-67 
A- = 90-91 B- =80-81 C- = 70-71 D- = 60-61 

F = 59 and below 

EXAMINATIONS: 

Examinations will cover materials from readings, lectures (including guest lectures), film, museum 
materials, and other sources used in class. Both objective and essay questions will appear on the 
examinations. There will be no make-up exams except in case of illness or comparable crisis. In 
these instances, students will be required to present an appropriate explanation (such as a physician’s 



note) for the absence. Make up exam must be taken within seven (7) days of the original schedule of 

the original scheduled exam. 

ATTENDANCE 

Allevdavce is mairdafo~,. Ac#uepal~U@aliov £ e:~ected. The first three (3) minutes of class is about 
<<Breaking News" from the continent. More than five (5) unexcused absences will result in a zero for 
your attendance grade. Missing ten (10) or more classes (excused or note:) will likely result in failure 
of the class. 
Class lectures and discussions are not a substitute for your readings and vis-versa. Students are 
expected to prepare for class meetings in advance, come to class on time, and stay f-or the xvhole 
class. Be respectful of your classmates. An attendance sheet will be circulated at each class for my 
records. Please, sign in at each class meeting. Signing in for others is forgeU and will be subject to a 
charge of academic misconduct. All cell phones must be silenced during class. 

NOTE: CELL PItONE USE OF ANY KIND IS NOT PERMITTED, NO CAI,LS, NO 
MESSAGING, NO GAMES. PLEASE TURN OFF YOUR CELLPHONES AT THE START 
OF CLASS. 

LAPTOP: INTEtLNET SERFING OF ANY KIND DURING CLASS IS FORBIDEN AS 

ACADEMIC MISCONDUCT (The Honor Code): 

The code of honor applies for this class. >~dl forms of academic misconduct -including, but not 
restricted to, cheating, t~:abrication and falsification, plagiarism, facilitating academic misconduct, and 
tempering with materials, grades, or records, - carry severe penalties. For more inforn~ation about 
academic misconduct, check this link: http://honor.unc.edu 

Special Needs and Religious Holidays: 

Any student in this course who has disability that may prevent him/her from fiilly demonstrating his 
/her abilities should contact me as soon as possible so that we can discuss accommodations 
necessary to ensure full participation and facilitate educational opportunity. Students with 
documented disabilities should also contact the Department for DisabiliD- Services at 919-962-8300 
in SASB North Building, Suite 2126 to coordinate necessary accommodations. For more 
information, visit the intemet address of this office at disabilityser~:ices.unc:edu 

If class requirements conflict with religious holidays that you observe, please, discuss this with me in 
advance. 

Blackboard (BB): 
This class has a blackboard site. Blackboard should be treated as an additional source for this class 
but not as a substitute for attending class. Some class-lectures and some readings will be posted on 
this site. You will find links to African newspapers, current events in Africa, and announcements of 
lectures and events on campus that are related to Africa. 



CLASS SCHEDULE: Topics and Readings 

Weekl: Introduction to the course and course requirements. 
~X,%y study Africa? - African Studies in United States 
~nnouncement /P~’esentation: 5"ruby ~b~vad pro~ram to Senegal 
Date: JanuaU 9- 11 

Reading: Curtis Keim, pgs. 3-12 (posted on BB) 
Gordon, Jacob, pgs. 27-41 (Africa At-A- Glance) 

Note: NO class on Jan.16 

Week2: Geography and People of Africa. 
Overview: geographies and people of Africa 
Date: January. 13-20- 

Reading: Martin and O’ Meara, pgs.3-45 
l"7lm: nature of a Continent (60ran) or De~re~t Odyss9’ 
Disa~ssion on lectures and fire 

Week3: Ancient African Kingdoms/Civilizations 
Sources of African HistoU 
t~gypt, Great Zimbabwe, Ghana, Mali, Songhay .... 
Date: danuaU 23-27 

Reading: Martin and O’ Meara, pgs. 50-96 
Film: keita: The Heritage of the Gdot 

Jan. 23 -Map-Quiz 

Week4: Social Organization & Economic Life in Villages and Towns 
Overview 

Date: January. 30- February 3 

Reading: Martin and O’ Meara, pgs.175-210 

WeekS: The Triple heritage 
Traditional African Religions/Traditional System of thought 
Christianity/Europe & Islam 
Date: FebruaU 6-10 

Reading: Martin and O’ Meara, pgs.97- 114, 211- 222 & 
Achebe: Things Fall Apart (second half- recommended) 
~lm: li~ng ~,lam #0 ran) oUou,,~’ into ~’lami: 
*Class dis~wssion ~ 



Week6: The Trans- Atlantic Slave 

Date: February 13-17 

Reading: Martin and O’ Meara, pgs. 115-134 & 
Kevin Shillington, pgs. 169-177 
Film: Amis/ad or The La/rgltage You C)y IN (l~e G~dlah Comreclio~l)-52mi~l 

Feb. 17- Exam 

Week7: Colonization & Decolonization of the Continent. 
Colonial Rules, Independence Movements... 
Date: February 20-24 

Reading: Martin and O’ Meara, pgs.135-174 & 
Kevin Shillin~on, pgs. 300-306 
Gordon, Jacob, pgs. 1-25 

Week8: Leadership and Democracy in Africa- 
African Leadership & Colonialism 
"The Friday Revolutions in Tunisia, Egypt, Libya, Morocco, Senegal..." /Arab Spring 
Date: February 27-March 2 

Reading: Gordon, Jacob, pgs. 13-25, 43- 169 
*Class discmsion ~ lecture 

Feb.29- Midterm (c/~mula/i~,e) 

Note: NO class Mar.5-9 - Spring Break 

Week9: African Literature, Languages & Arts. 
Date: March 12-16 
African languages and cultures (panel discussion or lecture/guest speakers - M. Seck) 
Wolof, Kiswahili, Lingala, Arabic and more... 

Reading: Martin and O’ Meara, pgs. 223-272, 295-312 
Mariama Ba. So Long a Letter (recommevded) 
Chinua Ache. Things Fall Apart ((recommemled) 

Week10: Misconceptions about Africa. 
Stereotypes and Western Media 
Date: March 19-23 

Reading: Curtis Keim (1999) Mistaking Africa: Curiosities and Inventions of the American Mind, 
Westview Press. 
Film: Cara~’a/is of Gold 
*Class discussion ¢2~ lectl~re 



Weekll: Law, Conflicts and Human Right issues in Africa. 
Plural legal systems; Race and Ethnicity Relations (Cote d’ Ivoir, RDC, Rxvanda, South Africa,..); 

Date: March 26-30 

Reading: Martin and O’ Meara, pgs. 330-343, 395-412 
Reading: Keim, pgs.71-87 

Weekl2: Health & Education in Africa 
AIDS, Malaria, education, 
Date: April 2-4 

Reading: Martin and O’ Meara, pgs.37-43 & 
Ka~l Maie~: I/~to tt, e House qf the A~cestors: Indde the ~mv A~ica, pgs. 75- ~ 04 (posted BB) 
h@:!/~,ho.i~/ cou~ldes 

Note: NO class on Apr.06 

Week: 13: Politics &Economic Development in Africa 
African economies, and Structural Adjustment programs 
Date: April 9-13 

Reading: Martin and O’ Meara, pgs.347-394 & 
Keim, pgs.71-87 
*Class disc~ssio~ ~ lecture 

Apr. 13 -Exam2 

Week 14: The African Union & U-S Africa Relations 
Overview: history, politics, economy, foreign policy 
Date: April 16-20 

Reading: (posted on BB) 
http://www, au.int 

WeeklS: Africa: past, Present, & Future. 
Discussions & Quick Reviexv & Closing Thought, 
The Modern and beautiful side of Africa 

Date: April 23-25 

Reading: Stephen Ellis (1996), pgs. 261-287 
Gordon, Jacob, pgs. 171-191 (posted on BB) 
http: / / www.youtub~, corn/watch ?v= CgzSnZidGu U 





AFRI 101: INTRODUCTION TO AFRICA 

Spring Semester 2012 
Instructor: Professor Bereket H. Selassie 
Office: 209 Battle Hall 
Office Hours: Tues. and Thurs.3-5 

READING MATERIAL 

1. Main Text: April A. Gordon and Donald L. Gordon, Understanding 
Contempora~ Africa, Fourth Edition. This is required reading. 

2. Chinua Achebe, Things Fall Apart 
3. Bereket H. Selassie, Riding the Whirlwind (Historical Novel) 

Additional Materials will be assigned from time to time, as appropriate. 

COURSE REQUIREMENTS AND GRADING 

Attendance Policy: 
Students are required to attend all sessions of the course. Justifiable absence may be 
accepted, including absence due to medical reasons for which a doctor’s statement will be 
needed. Absence without justification of two or more sessions will result in grade loss. 

Grades: 
Map Quiz 
Reports on the Environment 
Mid-Session Exam 
Final Exam 

15 points 
5 points 
25 points 
55 points 

(15% of final grade) 
(5% of final grade) 
(25% of final grade) 
(55% of final grade) 

Grade Equivalence: A+=98-100. A = 96-98; A- = 90-91; 
B+= 88-89; B=82-87; B-=80-81; 
C+=78-79; C=72-77; C-=70-71; 
D+= 68-69;D=62-67; D-=60-61 
F = 59 and below 

COURSE SUMMARY 

As an introduction to Africa, this Course offers general discussion on the essential 
ingredients of the African world--its history, geography, culture, government and 
society. Any attempt at wide coverage necessarily sacrifices depth of treatment, and vice 
versa. Accordingly, only those aspects that are representative of the continent have been 
selected for special focus as bases of discussion, or for reading assignments. Videos or 
films by African scholars and/or filmmakers will also be shown, as indicated in the 
timetable below. 
Course Goals: Upon completion of AFRI 101, students should be able to demonstrate an 
understanding of the essential ingredients of the African world summed up above, and be 
able to explain in general terms the human condition, resource endo~vment, and the 
environmental, social and political problems of the continent. 



Academic dishones .ty and plagiarism; 

Academic dishonest, including plagiarism will not be tolerated; and if it occurs, it will be 
duly reported to the appropriate authorities~ 
Honor Code: Every student enrolled in this course is expected to fully participate and 

observe the honor code. For more information, see honor.unc.edu 

SCHEDULE & READING GUIDELINES 

1. Session 1, Roll call and Overview 
2. Session 2, Historical Context. Read Text pages 1-6, and 23-53 
3. Session 3, Geographic Overview. Read Text pages 7-22 

4. Session 4, Impact of Colonial Rule. Read Text pp 60-64 
5. Session 5, "Triple Heritage." Video/Film Show 

6. Session 6, African Reaction to Colonial Rule~ Read Things Fall Apart 
7~ Session 7, Independence and the Politics of Nation-Building. Read Text pp64-76 

8. Session 8, Economic Dimension of Independence - I. Read Text pp. 109-119 
9. Session 9. Economic Dimension of Independence - II. Read Text pp. 119-125, 

and pp. 127-134 

10. Session 10. African International Relations I: Decolonization, Pan-Africanism and 
Economic Dependence. Read Text pp 155-173 

11. Session 11. African International Relations II: The Role of Foreign Powers~ Read 

pp. 173-193 

Mid-Semester Exam ]date to be announced] 

12. Session 12, Religion in Africa- I: Read Text pp 317-337. 
13 Session 13, Religion in Africa -II: Read Text pp 337-346 
14 Session 14 Law and Society. 

Map Quiz 

15 Session 
16 Session 
17. Session 
pp.144-150 

15, African Literature- I 
16, African Literature- II 
16, Globalization and Prospects of Regional Cooperation. Re-read Text 

18. Session 18, Nigeria and South Africa compared I [Reading to be assigned] 
19. Session 19, Nigeria and South Africa Compared II [Reading to be assigned]. 
20~ Session 20, African Environmental Problems. Read Text pp 235-260 
21l. Session 21l, Conflict and the Challenge of Democracy and Development 

[Reading to be assigned]. 

22. Session 22, Review-of Recurrent Themes-I 
23. Session 23. Review of Recurrent Themes-II 
24, Final Exam 





Spring 20:~2 

AFRICAN STUDIES 521 

Instructor: Julius E Nyang’oro 

Wilson 0202 

Office Hours: W 10-12; Th 10-11 

Office: 302 Battle Hall 

CONTEMPORARY EAST AFRICA 

Course Description 

This course is an in-depth analysis of the political economy of five countries - 

Burundi, Kenya, Rwanda, Uganda and Tanzania- countries which constitute the 

East African Community. These countries have an interesting history in terms of 

colonialism (Germany, Britain and Belgium) and in terms of recent events- war in 

the Great Lakes, genocide and electoral crisis. But they also form one of the best 

organized regional integration schemes in Africa (the East African Community). 

This course is an attempt to understand the region qua region, and the specific 

history of each country. 

Course Requirements 

Students are responsible for and must be prepared to discuss assigned readings at 

each class meeting. If you are unable to discuss the readings on a particular day, 

the instructor must be informed ahead of time. Class participation will account for 

10% of the final grade. Class attendance is mandatory. There will be a short term 

paper (10 pages), a mid-term and a final. 

Distribution of Grades 

Class Participation 10% 

Midterm Exam (March 21 30% 

Term Paper (April 25) 30% 



Final Exam 30% 

Grading Scale 

A=94-100 B+=87-89 C+=77-79 D+=67-69 

A-=90-93 B=84-86 C=74-76 D=64-69 

B-=80-83 C-=70-73 D-=60-63 

F=59 and Below 

Technology: Use of Computers/laptops in class is allowed 

UNC Honor Code: UNC Honor Code is in effect in this course. Pledge: The 

Instrument of Student Judicial Governance requires that you sign a pledge on all 

written work: "On my honor, I have neither given nor received unauthorized aid 

on this assignment." 

Required Books (All on Reserve Under Nyang’oro Afri 521)) 

Mahmood Mamdani, When Victims Become Killers 

Mahmood Mamdani, Politics and Class Formation in Uganda 

Aili Marl Tripp, Museveni’s Uganda: Paradoxes of Power in a Hybrid Regime 

John Iliffe, A Modern History of Tanganyika 

Andrew Coulson, Tanzania: A Political Economy 

Issa G Shivji, Let the People Speak! Tanzania’s Road to Neo-Liberalism 

Gavin Kitching, Class and Economic Change in Kenya 

Rene LeMarchand, Burundi: Ethnic Conflict and Genocide 

Catharine Newbury, Cohesion of Oppression 

Gerard Prunier, The Rwanda Crisis: History of Genocide 

Class Schedule 

Wed Jan 11: Introduction 

Wed Jan 18: Contextualizing East Africa 

Wed Jan 25 & Feb I: Tanzania in East Africa 

John lllife, A Modern History of Tanganyika 

Andrew Coulson, Tanzania: A Political Economy 

Issa Shivji, Let the People speak: Tanzania Down the Road of Neo-Liberalism 



Wed Feb 8 & Feb 15: Kenya in East Africa 

Gavin Kitching, Class and Economic Change in Kenya 

Wed Feb 22 & Feb29: Uganda in East Africa 

Mahmood Mamdani, Politics and Class Formation in Uganda 

Aili Mari Tripp, Museveni’s Uganda 

Wed Mar 7: Spring Break 

Wed Mar :14: Rwanda in East Africa 

Catharine Newbury, Cohesion of Oppression 

Mahmood Mamdani, When Victims Become Killers 

Gerard Prunier, The Rwanda Crisis: History of Genocide 

Wed Mar 2:1: Midterm 

Wed Mar 28: Rwanda in East Africa, Continued 

Wed Apr 4 & April :1:1: Burundi in East Africa 

Rene LeMarchand, Burundi 

Wed Apr :18: Review of Term Papers 

Wed Apr 25: End of Classes 



Spring 2012 
AFAM 278 

Afro-Caribbeans and the UoS. 

MiWiF 12-12:50 

301 Davie Hall 

Office hrs: Wed 1-3 PM; Fri, 9-10 AM 

Prof. Karla Slocum 

Office: 201A Alumni Hall 
Phone: 962-2438 

Email: kslocum@unc.edu 

Objectives 
The goal of this course is to look broadly at the experiences of Afro-Caribbean people as they interact with the 

United States. Through course assignments and materials, students completing the course will gain knowledge of: 1) 
Afro-Caribbean immigration to the U.S.; 2) the ties that the U.S. forms with the Caribbean and how those ties shape a 

variety of social and political experiences among Caribbean people of African descent; and 3) relations and perceptions 

of Afro-Caribbean relations with African Americans. Additionally, because the course theme ties in well with the recent 

discussions and efforts regarding the 2010 earthquake in Haiti, students will complete readings and course assignments 
that examine the earthquake in the context of Haitian histo~, culture and politics. 

There are three required texts, on sale at Student Stores, for the course: 

1. Brown, Tamara Mose (2011) Raising Brooklyn: Nannies. Childcare. and Caribbeans Creating 

Community’. NYU Press. 
2. Dandicat, Edwidge (2007) Brother, I’ln Dying. Knopf. 

3. Munro, Martin (2010) Haiti Rising. University of West Indies Press. 
Other required and recommended readings will be available on library E-reserve. 

Classroom Environment and Daily Class Format 
Class will include a mixture of lecture by the professor and discussion led by students. In some cases 

discussion will be within small student groups. 

Assignments, Responsibilities, and Grading 
Assignments and responsibilities for this class include: 

Class participation: 10% 
Exam 1: 35 % 
Exam 2: 35% 
Discussion board postings 05% 
Final Exam 10% 
TOTAL 100% 

Class participation is important in this course because I believe that we all have something to contribute and that 
we can learn from each other as well as from the instructor. Additionally, we will frequently hold in-class discussions 

or conduct in-class activities, which I consider to be a fortunate attribute of the class because we will interact, share and 
exchange ideas and perspectives about the course material. Therefore, your participation in class discussions and 

activities is vital to the success of the course and, attendance and participation in class are required. You cannot 
participate if you do not attend class (see attendance policy below) and so your participation is predicated on and, in 

part, gauged by your presence in class. 
Discussion Board iPostings: On at least four occasions during the semester I will post questions on blackboard’s 

discussion board related to our readings, lecture and films. Students can choose the questions to which they will 

respond but all students must respond to questions twice during the semester. Students must keep track of the number 

of questions they have responded to. Discussion board postings should be approximately 100 words. 

Exams: This course will include three exan~s. The first two will be take home exan~s scheduled for February" 17 

and April 15. These exams will be short answer or essay format. The final exam is scheduled for April 28 at 12 PM 

and the format for this exam will be announced later in the semester. 

Other Policies 
1) Attendance Policy: All students are permitted 2 absences without penalF. This allows for the possible unexpected 

illness or personal emergency. A student who misses more than 6 classes -the equivalent of two weeks of class-- will 
not pass the class. Please keep track of your own absences. Additionally, I request that you not email me to explain 

your absence on a given day since your individual circumstance will not make a difference for the 2 absence policy. 



The only time I make allowances beyond the 2 absence policy is when I receive an official notification (~’Notification of 
Absence") from the Dean’s office about a student’s extended absence. Therefore, if you are experiencing an unusual 
situation that prevents you from attending class more than twice, you should contact the Dean of Students to obtain the 
Notification of that will be sent to your instructors. Once I receive this notification I will contact you to discuss your 
particular situation and how we will proceed with your continuation in the course. 

If you are an athlete who will miss class due to games, matches or tournaments you should provide me with the 
approved and official notice of your game schedule from the Athletic Department. 

Finally, if you do miss class for any reason it is your responsibility to obtain the information you missed from 
another student. This includes potential information regarding changes to the order of assignments and exams on the 
syllabus. Also, I do not share or post my notes or PowerPoint presentation, except on rare occasions that I will 
announce in class. For these reasons it is imperative that you get to know some of your classmates very early on so that 
they can provide you with any information you may have missed. 
2) Make up tests and exams: There will be no make up tests unless you have a written medical excuse, death in the 
family, or travel due to an athletic event in which you participate. Travel plans (even if to the Caribbean!) are not an 
acceptable excuse for missing a test or exam. 
3) Contacting the Professor: If you have an important question about the course that cannot wait until you see me in 
class, contacting me by email is fine. However, please bear in mind that I receive a lot of e-mails and so often am not 
able to reply promptly. Please do not assume that emailing me with a question means I will reply to you instantly or 
possibly within the time frame that you hope for. If you email me with a time sensitive question (e.g., a question about 
the exam, which is due in a few hours or even the next morning) I may not be able to get to the email or reply to you 
within your window. For this reason, it is best to plan ahead by reviewing all course assignments and starting the 
assignments early. 
3) Lateness: Please arrive on time to class. Three latenesses will equal one absence. Ifa student has habitual latenesses 
I will request a meeting with him or her. 

Please also plan ahead to make sure that your papers are completed by the due date and time. Late assignments will 
not receive the full grade. Assignments that are extremely late (more than 3 hours past the deadline) may not be 
accepted at all. 
4) Respectful Classroom Conduct: As this class includes a fair amount of discussion, students will have an 
opportunity to exchange and engage with one another. During these discussions, it is important that comments are 
respectful. Disagreement is acceptable but disrespectful responses that directly criticize a person for his/her statements 
or views are not. 
5) Electronics: Please ensure that your cell phones are on silent ring and please also refrain from texting, emailing, 
instant messaging, checking your messages, etc. during class. Laptops are not permitted for use during class except in 
special circumstances. Please see the professor if you believe that you have special circumstances requiring laptop use. 
6) Grading: It is a good idea to become familiar with the grading standards at UNC, which will be followed in this 
class. Grade definitions can be found at the following link: 
http :iiwww.unc.eduiugradbulletiniprocedures 1 .html#grading 

In this class, letter grades will correspond to the following numbers: 
A= 100-94; A- = 93-90; B+ = 89-87; B= 86-84; B- = 83-80; C+= 79-77; C= 76-74; C- = 73-70; D+= 69-67;D= 66- 
60; F= 59-0. 

7) Potential Changes in Course Assignments or Schedule: At certain times during the semester, it may be necessary 
or advantageous for me to change class assignments (including assignment and exana due dates) and their orders on the 
syllabus. Notice of such changes will be by announcement in class (or email notice) or by changes to this syllabus 
posted on the course website. Please consult the course website regularly to be aware of such. I will not change matters 
related to grading. 
8) Honor Code: The UNC-Chapel Hill has had a student-administered honor system and judicial system for over 100 
years. The system is the responsibility of students and is regulated and governed by them, but faculty share the 
responsibility.’. If you have questions about your responsibility’ under the honor code, please bring them to your 
instructor or consult with the office of the Dean of Students or the Instrument of Student Judicial Governance. A 
document, adopted by the Chancellor, the Faculty Council, and the Student Congress, contains all policies and 
procedures pertaining to the student honor system. Your full participation and observance of the honor code is expected. 

9) Accommodation of disabilities policy: Students who feel they may need accommodations 
based on the impact of a disability should contact me to discuss their needs. Students with 
documented disabilities should also contact the Department for Disability Services at 919- 
962-8300 in SASB North Building, Suite 2126 to coordinate necessary accommodations for 
exams and other in-class assignments. Visit the internet address of this office at 
disabilityservices.unc.edu for more information. 



Course Schedule of Topics and Readings 

Introduction and History of Caribbean and U.S.-Caribbean Relations 
Jan 09: Course Introduction 
Jan 11: Schomburg Center website http:iiwww.innaotionaame.or~imi~rationsilanding_cfm?migration=l 0 

(read sections from "The Colonial Period" to "The Central American Route." 

Jan 13: The Haitian Earthquake: Testimonials of what Happened? 
In Haiti Rising read chapters by 1) Apollon, 2) Wagner, 3) Peck and 4) Trouillot 

Jan 16: Campus Holiday 

Jan 18 http :iiwww.inmotionaan~e.orgimigrationsilanding.cfi~?migration= 10 
(Read inset reading: "Afro-Cubans in Ybor City,") 

Jan 20: ..h...t.~.t..p..:../../.2v..33!2v..:..i...n..!?1.~....tj...~.~.~...m...c.‘.~.:..~..~g!2a...tj...~.~..s.../.!..‘%n....d...i.!?g:..c..~.ig.r..~.a...tj..~..R~..~...~.. 

(Read "Coming to America" and inset readings by John C. Walter "The Call to Politics .... " 
Film: Marcus Garvey 

[ Jan 23: The 2010 Earthquake in Haiti: The Historical Context 

In Haiti Rising read chapters by: 1) Garrigus; 2) Casimir and DuBois 

~s and disconnections 
Jan 25: Neptune, "Manly iRivalries and Mopsies .... " pp. 78-88 

Jan 27: Hintzen, "Negotiating the black-white dichotomy .... "pp. 88-110 
Jan 30: Waters, "Interpersonal Racism," pp. 160-172. 

Feb 01: Film selection, "My American Girls" 

Feb 03: The 2010 Earthquake in Haiti: Political Context 
In Haiti Rising read chapters by 1) Jean-Charles; 2) Menard 

Caribbean Migration Experiences and Family Connections in the US 
Feb 06: Olwig, "New York as a locality in a global family network." pp. 142-160 
Feb 08: 
Feb 10: 
Feb 13: 
Feb 15: 
Feb 17: 

Feb 20: 
lFeb 22: 
Feb 24: 

Brother, I’m Dying, pages 1-96 (through chapter entitled "The Return.") 
Brother, I’m Dying, pages 97-180 (through chapter entitled "Beating the Darkness" 
Brother~ I’m Dying, pages 181-end 
Brother, I’m Dying, pages 181-end 
Exam 1 due, No Class 

The 2010 iEarthquake in Haiti: The Cultural Context 
In Haiti Risin~ read chapters by 1) DesMangles and McAlister; 2) Gordon 
In Haiti Rising read chapters by 1) McAlister; 2) Benson, 3) Bell (Madison) 
Film: The Agronomist 

Afro-Caribbean Identities and Communities formed in the context of the US 
Feb 27: Waters, "Racial and Ethnic Identi~ Choices." pp. 55-76 
Feb 29: 
Mar 02: 
Mar 12: 
Mar 14: 
Mar 16: 
Mar 19: 
Mar 21: 
Mar 23: 

Butterfield, "Something In-Between." pp 232-255 
film: Sugar 
LaBennett, pages TBA 
LaBennett, pages TBA 
LaBennett, pages TBA 
LaBennett, pages TBA 
LaBennett, pages TBA 
LaBennett, pages TBA 

African 
Mar 26: 
Mar 28: 

Mar 30: 
Apr 02: 

American (and Afro-Euro ep~a~ identities formed in relation to the Caribbean 

Waters, "West Indians at Work." pp. 130-138 
Slocum, "Negotiating Identity." Pp. 128-147 

film : Motherland, a Genetic Journey 

Candelario, "I could go the African American Route" [E-R] 

Apr 04 :The 2010 Earthquake in Haiti: Personal Reflections 
In Haiti Rising, read chapters by 1) Condd, 2) Bell (Beverly), 3) Smith, 4) Drummond 
Apr 06: Campus Holiday 



Afro-Caribbeans, Post-colonialism and Globalization 
Apr 09: A Small Place, pp. 1-36 
Apr 11: A Small Place, pp. 37-end 
Apr 13: Film: Life and Debt 

Popular Culture/Representations of Afro-Caribbeans in the US 
Apr 16: Exam 2, No Class 
Apt 18: Vickerman, "Representing West Indians in Film." 

Apt 20: Stephens~ ~Babylon’s Natural Mystic?~ 

Apr 23: film clips: In Living Color, Shark Tale, Clara’s Heart 
Apr 25: Course wrap up 



University of North Carolina at Chapel Hill 

Department of African and Afro-American Studies 

CB#3395 109 Battle Hall, Phone 919-966-5496 

Chapel Hill, NC 27599-3395 

Swah 404-Intermediate High/Section 2 

Spring 2012 

Course Instructor: Alphonse S.Mutima, Ed .D 

Place : Mitchell in Room 0205 

Time: MoWeFr 15:00-15:50pm 

Office Hours: Battle Hall in room 305/MoWeFr 10:O0-11:00am and by appointment 

Phone & email: 919-966-5496 & smutima @email.unc.edu 

Text 

Muaka, L. & Muaka ,A. (2006). Tusome Kiswahili. Madison. NALRC 

Course description 

This course is a continuation of Swah 403 and is offered to students who have successfully completed 

Swab 403 or have lived in a Swahili-speaking country for two years using Swahili for their daily 

communication needs. It focuses on conversation, reading, writing, and Swahili culture understanding. 

Teaching approach 

The teaching approach will focus on developing communicative skills by way of interactive activities. The 

language used in class will be base on real context. Students will answer questions from their instructor 

and classmates. Role-playing activities, oral and written descriptions of real situations will be done 

between small groups of students. 

Course objectives 

Upon completion Of Swah 404, students should be able to: 

-converse with ease and confidence when dealing with routine tasks and social situations, 

-understand simple sentence-length speech in basic and social contexts; 

-understand fully and with ease short, non-complex texts ...; 



-meet all practical writing needs; 

-write compositions and simple summaries related to work or school experiences; 

-narrate and describe in different time frames when writing about everyday events and situations 

(ACTFL 2012) 

Attendance 

Attendance at every session is mandatory. It is the responsibility of the students to keep up with the 

work whether they are present or not. In the event of an absence, the students should contact the 

instructor to inquire about what was covered in class during their absence. Students are required to 

bring their textbook to class at every session. Each student is required to spend an hour in the language 

laboratory viewing assigned DVDs or films. Any student who accumulates more than absences will lose a 

letter grade on the total course grade. Quizzes will be announced in class or by email one week ahead. 

Use of technology 

The only technological devices allowed in class are tablet computers and laptops. 

Grading and Grade scale: Two- page papers (30%), 2Written tests (20%), 4 Quizzes (20%), Final exam 

(30%) 

A+ =98-100 B+=88=89 C+ =78-79 D+ =68-69 

A=A92-97 B=82-87 C=72-77 D=62-67 

A-= 90-91 B- = 80-81 C-= 70-71 D- = 60-61 

Each assigned paper weighs 15% of the total grade. Each written test weighs 10% of the total grade. 

Each quiz weighs 5% of the total grade. The final exam is 30% of the total grade. 

Academic dishonesty or plagiarism 

Any academic dishonesty will be reported to the proper academic authority. 

Potential changes to topics and readings 

If need be, changes to the topics and readings will be announced in class without changing their weight. 

Honor code 

Every student enrolled in this course is expected to fully participate and observe the honor code. 

Students will need to sign on their papers, tests, quizzes, and final exam that they have honored this 

code. 



Accommodations of disabilities 

Students who feel they may need accommodation based on the impact of a 

disability should contact the course instructor to discuss their needs. Students 

with documented disabilities should contact the Disability Services at 919-962- 

8300 in SASB North Building, Suite 2126 to coordinate necessary accommodations 

for exams and other in-class assignments. Visit the internet address of this office 

at disabilityservices.unc.edu for more information. 

Class schedule 

Week 1: Review of the material covered in Swah 403 

Week 2. Introduction. "Kununua bidhaa sokoni"(p.73-75)ln this monolog, students learn how to bargain 

appropriately at the open market. They discuss with the vendors convincingly to obtain a better price for 

the desired produce. They increase their vocabulary by learning the names of different kinds of produce. 

They further their understanding of the open market culture. 

Week 3."Aisha anapata ushauri kutoka kwa Bw. Matano"(p.86-87)Students learn to seek advice from 

academic advisors by asking the right questions. They enrich their vocabulary with academic 

terminologies. They culturally learn how to effectively interact with academic authorities and reach 

sound conclusions. 

Week 4."Elimu ya Jadi nay a Kisasa’(p.89-92) Students learn the difference between traditional 

education and modern education in East Africa. They learn how traditional education in Africa has 

strengthened African societies and families. 

Week 5."Lila na Fatuma wamekwenda kula mkahawani "(p.98-100) Students learn how to order food 

and beverages at restaurants. They develop interpersonal skills by knowing how to culturally be nice to 

the waiters or waitresses and obtain good service. Students role-play both waiters/waitresses and 

customers in class. They use interpretations and comparison during their interactions. 

February 3: Written test One 

Week 6. "Vyakula vinavyopikwa Afrika ya mashariki "(p.100-116) Students learn about different kinds of 

East African food and how people prepare their food. They increase their vocabulary pertaining to 

foodstuff. They learn how food is served and the demeanor with which food is served. Students learn 

the different ingredients that are used in food preparation and the implements used. They compare 

their regular foodstuff with that of East Africa and the East African general cuisine. 

Week 7."Kumwona dakatari katika kituo cha afya"(p.117-118) Students learn how to talk about their 

illness to a physician as they learn how mothers in East Africa introduce their children’s diseases to their 



physicians. They also learn how physicians meet the family needs. Students increase their vocabulary in 

terms of diseases and the medicine use to cure diseases. 

February 24: Written paper one 

Week 8:"Malaria katika sehemu za kwetu "(p.119-121) Students remember how people get malaria and 

what to do in order to avoid being contaminated or bitten by mosquito. Students talk about trips they 

may have made in East Africa or other parts of Africa and how they protected themselves against 

malaria. They are an opportunity to talk about people who suffer from malaria and how physically they 

appear. They also may talk about different geographical areas of Africa. 

Week 9: "Michezo katika Afrika ya Mashariki"(p.197-202)Students learn different kinds of games and 

sports available in East Africa. Students discuss each type of game and its rule. They learn why 

tournaments are organized in East Africa, the political and social meaning of tournaments in East Africa. 

They increase their cultural awareness and compare games in East Africa with those in America. 

March 16: Written Test Two 

Week 10: "Habari"(p.217-219) Students learn the news is spread in East Africa and the technology used 

by news reporters. Students discuss different ways used to reach the population and what languages are 

used for such a purpose. They compare American reporters with East Africa reporters in terms 

languages used and how English is used in both cultures. They enrich their journalistic vocabulary. 

Week 11:"Ngoma na historia ya taarab"(p.133-138) Students discuss the history and social organization 

involved in the taarab leisure time. Students compare taarab with their favorite songs and types of 

music. They enrich their vocabulary with musical expressions. They gain in terms of cultural 

understanding and how people from different cultures react to the same type of music. 

Week 12:"Usafiri wa matatu"(p.133-138) Students learn how to use the very common means of public 

transportation in Nairobi and elsewhere in Kenya. Students are made aware of some problems that 

occasionally occur with this type of public transportation. They compare the bus system in America with 

the bus system in Kenya. They learn geography terms and expressions. 

Week 13:"Misimu ya mbalimbali ya hall ya hewa"(p.168-174) Students discuss the different kinds of 

weather conditions, when they obtain during the year and how different regions are affected. 

Culturally, students learn about farmers’ activities during different seasons. Students talk about weather 

conditions in America and in Africa. They enrich their vocabulary and communications skills as their 

knowledge expands. 

April 13: Written paper two 

Week 14: "Fasihi ya Kiswahili"(p.228-232) Students discuss how Swahili novels, poems and plays enrich 

the cultures of East African societies. Students gain insight from these three parts of Swahili literature 

and they reflect upon their own sorts of Literature written by American writers. 



Week 15:"Salima na Vui wanazungumzia kazi mbalimbali (p.180-184) Students discuss different types of 

professions and how professions are looked or valued in East Africa, Students learn expressions 

pertaining to professions and their requirements. They discuss their parents or siblings professions and 

how they feel about them. 

Final Exam: Friday April 27 at 4:00pro 



Spring 2012 

Robert Porter 

rporter@email.unc.edu 

Class meetings: MW 4:00-5:15 

Office hours: Tuesday 2:30-5:30 in Battle 104 

AFAM 101: The Black Experience I 

This course explores the years before emancipation. The class looks at African American society and 

culture as well as the fight against slavery and oppression. Furthermore the course is in large part 

comparative in nature (see below). 

Learning objectives: After finishing this course, students should be able to 

1) Compare and contrast the experiences of men and women enslaved. 

2) Compare and contrast the anti-slavery and abolitionist world view 

3) Compare slavery in the United States with that of other countries 

4) List and describe the major milestones on the road to the U.S. Civil War, with particular reference of 

course to African Americans 

5) Identify major African American historical figures, significant events and important places. 

Attendance: Required. Students who miss more than three classes should expect to see this course 

grade lowered by 2/3 of a letter, unless of course they have a compelling reason, supported by 

documentation. I rarely see a student miss significantly more than three times, but any person who 

misses seven classes or more without a solid excuse should not expect to pass. I would recommend that 

you immediately drop this course if you have any tendency whatever to skip class. 

Technology in the classroom: Computers, laptops, cell phones and anything electronic should be off at 

all times, unless I specifically give permission for their use. 



Grading policy: Journal 1/3, midterm 1/3, final 1/3 

Grading scale: A=93-100, A- = 90-92, B+ = 88-89, B = 83-87. B- =80-82, C+=78-79, C=73-77, C-= 70-72, D+ 

= 68-69, D=60-67(the grade of D- does not exist at UNC-CH), F = below 60 

Academic dishonesty or plagiarism: Do not even think about it. Students suspected of any dishonesty 

will be turned over to Honor Court immediately. 

Honor code: Please see honor.unc.edu for more information on UNC-CH’s student-administered honor 

system. This university’s Honor Court here will adjudicate all cases involving academic dishonesty. It is 

not an option for a professor and student to deal with such a matter privately. Be sure always to sign 

the honor’s pledge on all work turned in for this course. 

Possible changes to syllabus: I reserve the right to make any and all possible changes to this syllabus. At 

the same time, I also promise to notify you of any such revisions. I further pledge to make no changes in 

the grading formula after the second week of class. 

Students with disabilities: Please do not hesitate to talk to me, because l’m eager to do all I can to help. 

The Department of Disability Services is too, and will go the extra mile, particularly for people with 

documented disabilities. For example, they give you extra time to complete exams. Disability Services, 

located at SASB North in Suite 2126, may be reached by phone at 962-8300. For more information see 

disabilityservices, unc.edu 

Journals: Students will keep diaries of this course (minimum 6000 words) that will contain original 

observations about most course readings, comments on relevant news items from this semester and 

thoughts about outside experiences in any way related to this course. (Note that I am not asking for 

copies of your class notes; this journal is a totally different enterprise.) Grading standards will be high. 

For an "A" you will not only faithfully adhere to all instructions, but your work will be written with style 

and flair. It will be exceedingly interesting and original, and will perhaps come close to being a solid first 

draft of a publishable piece. Most students should expect to fall in the "B" range. Such "B" quality 

journals will adhere to all directions and will be reasonably well written. "C" journals will follow most 



standards and will be written with some measure of competence. "D’ journals will represent only a 

partial effort to do what is required and will probably be written rather carelessly. 

Readings: 

U.S. Constitution 

Johnson and Smith, Africans in America 

White, Aren’t I a Woman 

Keckley, Behind the Scenes 

Bradford, The Moses of Her People 

Walker, Jubilee 

Brown, Narrative 

Douglass, Narrative 

Oakes, The Radical and the Republican 

Cooper, The Hanging of Angelique 

Prince, The History 

Cadet, Restavec 

January 9 Introduction; discussion of syllabus; course themes 

January 11 U.S. Constitution 

January 16 NO CLASS 

January 18 Johnson and Smith, Chp. 1-3 

January 23 Johnson and Smith Chp. 4-6 

January 25 Johnson and Smith Chp. 7-9 

January 30 Johnson and Smith Chp. :10-:1:1 

February :1 White, Introduction and Chp. :1 

February 6 White, Chp. 2-3 



February 8 Keckley, Chp. 1-3 

February 13 Writing workshop 

February 15 Walker, Part I HEAVY READING LOAD--PLAN AHEAD 

February 20 Bradford, entire book 

February 22 Box Brown, entire book 

February 27 Midterm 

February 29 Oakes, Chp. 1 

March 5 Spring Break 

March 7 Spring Break 

March 12 Group discussion 

March 14 Douglass, entire book 

March 19 Oakes Chp. 2 

March 21 Oakes Chp. 3 

March 26 Oakes Chp. 4 

March 28 Keckley, rest of book 

April 20akes, Chps. 5 

April 40akes, Chp 6 

April 90akes Chp. 7 

April 11 Cooper, Chp I, Xll, Xlll and Epilogue 

April 16 Mary Prince (you need not read the editor’s introduction) 

April 18 Group discussion 

April 23 Cadet, through Chp. 11 

April 25 Course themes of AFAM 101: What does it all mean? 

May 4 at 4:00PM Final Exam--bring bluebooks 





University of North Carolina, Chapel Hill 

College of Arts and Sciences 

Department of Afro-American and African Studies 

Course: AFRI 101_004: Introduction to Africa 

Credit: 3 hours 

Class Schedule: 10:00-10:50AM MWF 

BIdg: Davie 0112 

Instructor: Dr. Esther M. Lisanza 

Office: Smith Building Room 03 

Office Hours: Thursdays 10:00am-l:00pm and by appointment 

E-mail: lisanza@email.unc.edu 

Course Description: Popular films and the media often convey a view of Africa and its people 

through stereotypical images of war, diseases, and famine. However, this course offers 

students a view of Africa as complex, significant, and richly diverse continent. 

Course Objectives: This course presents an introduction to African geography, history, politics, 

economies, and cultures. The course aims to expand student knowledge of African cultures, 

histories, and economics in a globalized world. Second, it aims to help you contest stereotypes, 

and misconceptions about the African continent, and develop your skills at reading, analyzing, 

and writing within the interdisciplinary approach of African Studies. 

Course Requirements: Your final grade will be based on the assignments listed below. Please 

take note of the dates on which the assignments are due. Late assignments will be penalized. 

Map Quiz (January 30) 10% 

Midterm (February 27) 25% 

Quiz 2 (March 30) 15% 

Final Exam (May, 4, 8.00 AM) 30% 

Attendance and Participation (including weekly reaction papers to readings) 10% 

Country Project (Presentations start on April, 11) 10% 

Map Quiz: This is a short evaluation of your ability to identify the nations of the African 

continent. You can find a map and a list of African countries in Gordon & Gordon (eds.) (2007, p. 

22). Use this map to study for the map quiz. In order to receive full credit your spellings must be correct. 

Midterm and Quiz 2: These are tests designed to evaluate your knowledge of the materials covered in 

class. Midterm exam will be a take-home exam and open book. However, do not seek any help from 

anyone else. If you have questions please consult the instructor. It will be posted on Blackboard on 

Thursday, February 23’d and it is due on Monday, February 27th in class. Late midterms will not be 

accepted unless under exceptional circumstances, for example illness or similar crisis. However, I will 



need to see document evidence. Acceptable documents include but are not limited to doctor’s note. 

Quiz 2 will be in-class exam. Bring a blue book for Quiz 2. 

Final Exam: The final exam will be cumulative and will be a conventional in-class exam. Bring a blue book 

for the final exam. 

Country Project: This is a group project in which an African country is researched. Each group will 

present the results of their research to the class on designated dates and submit a formal paper to the 

instructor. This assignment is designed to allow students to narrow their focus from the entire African 

continent to a particular country. At least five of the themes covered in class must be included in your 

presentation. These may include geography, history, language, religion, family and kinship, economy, 

women and development/women groups, international relations, etc. 

The following are important activities and due dates for the country projects: 

o Feb 1- Inform the instructor of group members and the country to be researched. Each 

group is limited to 4 members, which should be student-formed. In total there will be 15 

groups. 

o April 11, 13, 16, 18, & 20- Presentations made to class (15 minutes) 

o Group formal papers are due the day of your presentation (6-10 pages long) 

Attendance and Participation: Attendance is mandatory. Active participation is required. I will expect 

you to be prepared to discuss all assigned readings/questions. I will circulate an attendance sheet for 

signatures. It is the responsibility of each student to sign the attendance sheet. Falsification of the 

attendance sheet will be treated as a violation of the honor code. Points will be lost during the semester 

due to irregular attendance, habitual tardiness, lack of preparation for class, lack of participation in class 

activities (e.g. sleeping, talking while you are not supposed to, surfing the net, etc.). 

Reaction papers to weekly readings: To ensure that students follow and read the contents of 

the required readings, every Friday you will submit a one page summary and reaction to that 

week’s readings (readings of each week are indicated in the syllabus). Points earned from this 

assignment are counted as part of your participation. 

Iti s y ou~ ~esponsibilityt o mare s uEe t hall ~eceive a llo f y o u~ assign m en~s 

GRADING SCALE 
The following grading policy will be followed in awarding grades: 

A 93-:~00 C 76-73 

A- 90-92 C- 72- 70 

B+ 89-87 D+ 69-67 

B 86-83 D 66-63 

B- 82-80 D- 62-60 

C+ 79-77 F 0- 59 



Course Guidelines 

All Written Work (i.e. Midterm, country project’s presentation papers, & weekly reaction papers) 

must be typed, double-spaced in a 12-point font (Times New Roman). Margin should be I to 1..5 inches. 

Use of Computers in Class: You may bring your laptop in class for taking notes only. 

Cell phones: Please put your cell phone on silent mode. 

Honor Code: UNC-Chapel Hill has had a student-administered honor system and judicial system for over 

100 years. The system is the responsibility of students and is regulated and governed by them, but 

faculty share the responsibility. Questions about student responsibilities under the honor code should 

be directed to the instructor or the office of the Dean of Students. Another useful resource is the 

Instrument of Student Judicial Governance. This document, adopted by the Chancellor, the Faculty 

Council, and the Student Congress, contains all policies and procedures pertaining to the student honor 

system. Every student enrolled in this course is expected to fully participate and observe the honor 

code. Additional information about the UNC-Chapel Hill Honor Code can be found at honor.unc.edu. 

Potential changes to topics and readings: Topics and reading assignments, and their orders on the 

syllabus could be changed, but not matters related to grading. Notice of such changes will be by 

announcement in class (or email notice) or by changes to this syllabus posted on the course website. 

Persons with Disabilities: Students who feel they may need 

accommodations based on the impact of a disability should contact the 

course instructor to discuss their needs. Students with documented 

disabilities should also contact the Department for Disability Services at 

919-962-8300 in SASB North Building, Suite 2126 to coordinate 

necessary accommodations for exams and other in-class assignments. 

Visit the internet address of this office at disabilityservices.unc.edu for 

more information. 



Textbooks and other reading materials: 

Required Textbooks: 

1. Gordon A. and Gordon, D. (eds.) (2007). Understanding Contemporary Africa (4th edition). 

Boulder, Colorado, and London: Lynne Rienner. 

2. Bohannan P and Curtin (1995). Africa & Africans (4th edition), (1995). Long Grove, IL: 

Waveland. 

These are the primary texts for the course. You may purchase these textbooks at Student Store 

or online. 

Additional Reading Chapters will be available on Blackboard. These include but are not 

limited to: 

1. Chinua Achebe (1962). Things FallApart: chapters 3, 16-18. 

2. Ngugi wa Thiong’o (1986). Decolonising the Mind: p.10-20. 

3. Jomo Kenyatta (1965). Facing Mount Kenya. 

4. Freire Paulo (2007). Pedagogy oj: the Oppressed. 

5. Bray, et al (1986). Education and Society in AJ~rica. 



Class Schedule 

Week Dates 

1 Jan. 9-13 

2 Jani 16 

Jan 16-20 

3 Jan 23-27 

Class Topic/Activities 

Course Introduction 

B~ing an~ 

AfriCa 

Looking at Africa 
o African Overview: 

preconceptions & 

myths. 

Geography of Africa 

Historical Context 

o Pre-colonial Africa 

o Colonial Experience& 

Independence 

Objective Readings-Read 

before scheduled day 

-Introduce the course. 

-We will discuss some 
preconceptions and 

stereotypes/myths 

about Africa. 

-This section is 
designed to introduce 

you to the continent of 

Africa. 

-We will examine some 

features of the 
physical & human 

geography of the 

continent of Africa. 

-We will learn about 
pre-colonial Africa. 

-we will address the 

different societies that 

flourished on the 

continent. 

-examine the 

economic activities of 

these societies. 

-Consider some of 
Africa’s pre-colonial 

kingdoms. 

-This section explores 

one of the most 
important eras in the 

Gordon & 

Gordon 

(eds.)(2007): 
Chapter 1 

Bohannan & 

Curtin (1995): 
Chapter 1 

Gordon & 

Gordon 

(eds.)(2007): 
Chapter 2 

Bohannan & 

Curtin (1995): 
Chapter 2 

Savanna 
Homecoming 
(Video) 

Gordon & 

Gordon 

(eds.)(2007): 
Chapter 3 

Bohannan & 

Curtin (1995): 
Chapter 3, 10, 

11, & 14 



4 ~ani 30 

Jan. 30- 

Feb.3 

Feb1 

Independence Era 

o African Nationalism 

Submit names & Countries to 
be ~esea~ched 

history of the 

continent. 

-You should 

understand which of 
the European powers 

engaged in 

colonialism, which 

territories these nation 
claimed, why they 

colonized Africa, the 
different ways they 

administered the 
colonies, the impact 

that colonialism has 
had on the people of 

Africa, & why 

colonialism ended. 

-Examine the role of 

Pan-Africanism in 
Africa’s independence 

-Examine some of the 
political problems that 

African nations have 

faced since 
independence. 

-Examine how African 

nationalism 
developed. 

-What was its role in 

the achievement of 
African independence 

Gordon & 

Gordon 

(eds.)(2007): 
Chapter 4 

Bohannan & 

Curtin (1995): 
Chapter 7 & 

19 



5 

6 

7 

8 

Feb 6-10 

Feb 13-17 

Feb 23 

Feb 20-24 

Feb 27- 

March 2 

Language & Society 

o Language in pre- 

colonial, colonial, & 
post-colonial times 

African Literature 

o Oral literature 

o Written literature 

The Triple Heritage of Religion 

o Traditional African 
Religion 

o Christianity 

o Islam 

Family and Kinship in Africa 
o The Role of family 

-Examine language 

experience before, 

during, & after 

colonialism. 

-Look at the colonialist 
imposition of their 

language on the 

Africans especially 

children. 

-Examine themes in 

oral and written 

literature 

-Examine the role of 

oral and written 

literature 

-Examine some of the 
African Religious 

traditions. 
-Look at the impact 

that Christianity & 

Islam have had on the 

continent. 

-Examine the role of 
the family/kinship in 

Africa 
-Examine challenges 

Thiong’o 

(1986, p.10- 

20)(On 

Blackboard) 

Moving the 

Center 

(Video) 

Things Fall 

Apart: 

Chapter 3, 16, 

17, & 18 (On 

Blackboard) 

Oral & Short 

stories (on 

Blackboard) 

Chinua 

Achebe 

(Video) 

Gordon & 

Gordon 

(eds.)(2007): 
Chapter 11 

Bohannan & 

Curtin (1995): 
Chapter 9 

Things Fall 

Apart: 

Chapter 3, 16, 

17, & 18 (On 

Blackboard) 

Kenyatta 

(1965, p. 95- 

107)(On 

Blackboard) 



9 

March 5-9 

10 March 12- 
16 

11 March 19- 

23 

12 March 26- 

3O 

M~h 30 

13 April 2-4 

Economies of Africa 

o Pre-colonial and 

colonial economies 

Postcolonial 
development strategies 

o Current issues 

Education in Africa 

© Indigenous education 

o Western education 

o Education and 
development 

African International Relations 

o The Dependence- 

Decolonization debate 

o African Foreign policies 

o Pan-Africanism & OAU 

Women & Development 

o Women in pre-colonial 

Africa 

facing African kinship 

system in 

contemporary Africa 

-Examine impact of 

colonialism on the pre- 

colonial economies of 

Africa 
-Examine why initial 

development efforts 

failed in Africa. 

-Look at the current 

issues that are 
affecting African 

economies. 

-Examine indigenous 

and western forms of 

education 

-Examine the role of 

education in 
development: political, 

economic, etc. 

-Look at dependence- 

decolonization debate. 

- Examine African 
foreign policies 

-Examine the role of 
women in pre-colonial. 

Gordon & 

Gordon (eds.) 

(2007): 
Chapter 9 

Bohannan & 

Curtin (1995): 
Chapter 5 

Gordon & 

Gordon 

(eds.)(2007): 
Chapter 5 

Bohannan & 

Curtin (1995): 
Chapter 6 & 8 

Foreign aid in 

Africa (Video) 

Bray et al 

(1986) (on 

Blackboard) 

Freire (2007) 

Gordon & 

Gordon 

(eds.)(2007): 
chapter 6 

China in 

Africa (Video) 

Gordon & 

Gordon 



14/IS 

16 

April 9-20 

20 

April 23 

&25 

May, 4 

o The colonial legacy 

o The Post-independence 

period 

Country Projects 

Country P~esentationsi Each 

g~oup will have Z5 minutes to 

p~esent thei~ count~s findings 

Final Remarks, Course 
Evaluation & Examination 

on 
b~i~g ~0~ lap~op ~ 

da~ tb d8 8~li~b 

~B~ ~9~lu~i~n 

FINAL EXAM, 8.00 AM 

-Examine how colonial 
legacy affected the 

role of women 
-Discuss dependency & 

inequality of women in 

the economy & politics 

in post-independence 

era. 

- Look at the women 

groups 

(eds.)(2007): 
Chapter 10 

Women 
group in 

Central Kenya 

(Video) 



AFAM 276- THE AFRICAN AMERICANS IN CINEMA: 1900 TO THE PRESENT 
Spring 2012 

Dr. Charlene Regester Mee_ting Time: Tues. 3:30-6:20 
Office: 204 Battle Hall Meeting Place: 105 Gardner 
Office Hours: TH 2-Spm 

COURSE DESCRIPTION 
African Americans have been involved in the cinema indust~r and have made significant contributions to filnunaking. They 

have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. 

Although African Americans have contributed to the growth and development of the cinema industry, rarely have their efforts been 

recognized or their contributions to the filnunaking indust~- been noted. Film histories often exclude African Americans in their 

reporting of cinema histo~ or provide nffnimal coverage of the African American and his involvemem in tiffs industry. Thus, AFAM 

276 is a critical, historical, and theoretical exanfination of African American cinema from the 1900s to the present and will require 

the use of film theoo~ to interrogate this histoo~. This exanffnation will seek to analyze their role on screen; will explore how 

stereotypical representations of the African American developed; and will investigate the efforts of a number of African American 

actors and actresses who attempted to subvert these representations. 

This examination is essential to understanding the black experience in the United States. It is well known that the media is 

an integral part of American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and 

cultural diversity. Therefore, exanffning the cinematic representations of African Americans will serve to provide a better 

understanding of the black experience in American society and cinema industry in shaping attitudes and influencing public opinions. 

African American cinema from the 1900s to 1910 is examined to identify early black pioneers in the cinema industry, and to 

reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 1910 to 1920 is exanfined to 

deternffne why these films developed and why audiences craved these screen images. The more sophisticated all-black cast films 

produced from 1920 to 1930 are exanfined to determine w~~ these films increased in popularity and why black film stars began to 

emerge. African American screen images :from 1930 to 1940 are examined to reveal how fl~e African American image began to 

change from that of a subservient to a more assertive and humane individual. Representations from 1940 to 1950 are examined to 

determine how and why black entertainers particularly musicians, began to donffnate the screen image. Films produced from 1950 to 

1960 are examined to investigate how the integrationist era began to influence the African American screen image. Black screen 

images :from 1960 to 1970 are examined to determine how the resurgence of black pride influenced this newly formed image and 

how this resurgence of black pride led to the development of black exploitation films. Black exploitation films are examined to 

deternffne how they gained popularity and later declined in public appeal among audiences as more sophisticated audiences began to 

demand more qnality films. African American representations from 1980 to 1990 are examined to reveal how black comedians 

began to dominate the black screen image and to determine the impact a new generation of filmmakers stood to have on 

contempora~; representations and audiences. The preponderance of black fillmnakers in the decade of the 1990s is examined to 

determine how they influenced and shaped fihnmaking in tiffs period. The decade from 2000 to 2010 is explored to assess how 

blacks have :fared with the Academy Awards and to determine how blackness is being reconfigured on screen in cinematic 

representations. The post 2010 era is interrogated to determine how post-racial attitudes are impacting representations of blackness 

on screen. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Two 

examinations (a midterm and final exam) will be given during tim semester. Students are required to submit two papers (7-9 pages in 

length) exanffning the representation of African Americans on screen in a pre-1950 and post 1950 period. These papers must be 

completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook ((Style or Chicago 

Manual of style, etc). 

TEXTS: 

Bogle, Donald. Toms, Coons, Mulattoes, Mammies; & Bucks: An Interpretive History of Blacks in American Films. New York: 

Continuum, 1989. 
Diawam, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 

Smith, Valerie ed. Representing Blackness: Issues in Film and Video. New Brunswick: Rutgers UP, 1997. 

Regester, Charlene. African American Actresses: The Struggle for Visibility. Bloomington: Indiana UP, 2010. 

SECONDARY TEXTS: 

Bogle, Donald. Blacks in American Fihns and ~levision: An Illustrated Encyclopedia. New York: Simon & Sctmster (1988). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 

Bowser, Pearl and Louise Spence. Writing Himself into Histoo,. New Brunswick: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON RESERVE 

IN THE UNDERGRADUATE LIBRARY 

Cripps, Thomas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire andDesire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 

Green, J. Ronald. Straight Lick. Bloonffngton: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3~ Students are required to write two papers (7-9 pages) due on February 21, 2012 (PAPER I) and April 3, 
2012 (PAPER II), 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 
Completing all weekly critiques will influence your final course grade. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 
articles to the materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 
make-up exams will be given. 

ATTENDANCE: 
Attendance is mandatory, and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Wednesday night from 6-8pm films will be shown in the Undergrad Library for extra credit. All students 
are encouraged to attend some of these screenings as your attendance will influence your final grade in the 
class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 
phones, texting, and any other intrusive technological deivces or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code polices and procedures. Every Student 
enrolled in this course is expected to fully participate and observe the honor code. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



AFAM 276 COURSE OI~IECTIVES: 
The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of The Birth ofa NationfEarly African American Pioneers in the Motion 
Picture Industry 

1. Identify early black pioneers in the motion picture industry and describe their efforts. 
2. Explore the underlying motivations as to why black filmmakers decided to pursue filmmaking. 
3. Describe the impact of The Birth of a Nation. 
4. Define five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated in early screen portrayals. 
5. Compare and contrast tile early screen representations of Afiican Americans in all-black cast films to those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given his tremendous skill and talent. 
2. Describe images presented by all-black cast films. Explain whether or not these films served a useful purpose for African American audiences 

aJad discuss the impact of these films on black audiences. 
3. Identify Oscar Micheaux. Describe and discuss how black audiences responded to his work and why he is significaa~t to the study of African 

American cinema. 
4..Identify and describe the screen careers of at least three early black female film stars who were considered sex symbols. 
5. Explain why black subservient screen images were popularized a~d why these images lasted as long as they did. 
6. Demonstrate that you can apply film theory to reading representations of African Americans on screen in the pre-1950s period. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of Afi~can American entertainers ill cinerna. Explain why entertainers were recruited to appeal in rnotion 

pictures. 
2. Discuss why some black film stars perpetuated stereotypical portrayals of African America~as during this period while others did not. 
3. Compare and contrast film reviews and critiques of black films in the black press to those in the mainstream press. Discuss whether or not these 

reviews are equitable in their treatment of black films. 
4. Describe how the portrayal of the African American changed from the early 1900s to 1940s. 
5. Discuss why black western films were made and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeared primarily in all black-cast films ill comparison to those who appeared ill non-all black cast films. 
3. Explain the impact of integration on the screen representations of African Americans. 
4. Describe Sidney Poitier’s screen career and explain Mly he became one of the more acceptable black male actors of this time period. 
5. Identify themes characteristic of motion pictures produced in the late 1950s a~d early 1960’s. Describe the significance of these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least three African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss tile pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identify at least two black comedians who appeared in a number of motion pictures made in tile 1980s. Explain wtv the pictures in 

which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding The Color Purple and describe the impact of this film on black audiences. 
3. Explain whether or not contemporary" black films perpetuate stereotypical portrayals of African American, s. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contempora~ black filmmakers a~d describe their contributions to the screen image of African Americans. Explore their strengths 

and weaknesses. 
6. Compare and contrast the screen image of Africm~ Americans in contemporal), films to their previous screen portrayals. 

White Backlash Films of the 1990’s/Black-Black Exploitation Films 
1. Discuss wtV films produced ill this decade have been referred to as white backlash films. 
2. Describe why films produced in this decade have been categorized as black-black exploitation films. 
3. Identi~ parallels between black filrns produced in tile 1970’s with those of the 1990’s. 
4. Explore why Henry" Louis Gates refers to films produced in this period as "Guiltsploitation" films. 
5. Identify how representations of race are traJasformed on the screen in the decade of the 1990’s in comparison to previous decades. 

Black Biopics in the decade of 2000-2010fMagical African Americans/Blacks and the Academy Awards 

1 .Identi~, significant Black Biopics in this period. 
2.Describe and define the Magical Africm~ American Image that has permeated the black screen image in this period. 
3. Discuss the contentious relationship between Africml Americans and the Academy Awards. 
4. Identify a new generation of young black filmma1~ers such as Tyler Perry and describe their impact relative to previous decades. 

5. Demonstrate that you can appb~ fihn theory to reading race in contemporary representations 



January 10 
First Black Motion Picture Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethn ic Notions 

January 17 
Emergence of All-Black Cast Films 
Rise of Black Film Stars 
1910- 1920 
Hallelujah 

January 24 

Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 

Josephine Baker 

1920- 1930 

Emperor Jones 

January 31 
Black Independent Filmmaker Oscar Micheaux 
Black Westerns 
Race Movies/Within Our Gates 

February 7 
Servants and Maids Dominate the Screen Image of African Americans 

Hattie McDaniel 

Louise Beavers 
Stepin Fetchit (Lincoln Perry) 

Eddie Rochester Anderson 

1930- 1940 

Imitation of Life 

February 14 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940- 1950 
Intruder in the Dust 

February 21 
Decline of All-Black Cast Films 
Impact of Integration 

1950- 1955 
No Way Out 

PAPER I D UE February 21 



February 28 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
In the Heat of the Night/ 
Shaft 

MID TERM EXAM 

SPRING BREAK 

March 13 
Impact of Sidney Poitier on the Portrayal of the African American Male Screen Image 

Rise of Black Exploitation Films 

1960- 1965 
Cooley High 

March 20 
Impact of Black Exploitation Films 

Emergence of Assertive African American Males & Females 

Jim Brown 

Richard Roundtree 
Pam Grier 

1965 - 1970 
A Sohlier’s Story 

March 27 
Decline of Black Exploitation Films 

Emergence of a New Wave of Black Filmmakers 

Gordon Parks 

Melvin Van Peebles 

1970 - 1975 
Devil in a Blue Dress 

April 3 
Black Comedians Rise as Film Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1980- 1985 

Spike Lee as Producer, Director, & Actor 
Get on the Bus/He Got Game/Bamboozled/Do the Right Thing/Twenty-Fifth Hour/School Daze/ 

PAPER H D UE April 3 

Apil 10 



Introduction to the 1990s 
Contempora~ African American Filmmakers 
John Singleton 
1990s 
Boyz N the Hood 
Human Stain 

April 17 
Contemporau Representations of Race 
African American Cinema in the 1990s 
Monster’s Ball/Inside l~an/ Ray/Hustle and Flow/Dream Girls/Last King of Scotland/Ddjd~ vu/Taking of Pelham 
123/American Gangster/Crash 

April 24 
Intro to Decade of 2000 and Decade of 2010 
Blacks and the Academy Awards 

Black Superheroes 

Miracle at St. Anna/Blind Side/Precious/Book of Eli 

Course Evaluation 
Review for Final 



AFAM 101 
The Black Experience to 1865 

Sp ring 20 l 2 

Tu/ Th, 2-3:15 
125 Chapman Hall 

Dr. Walter Rucker 

OVERVIEW: 
The purpose of this course will be to cover, in some detail, the contours of life, society, culture, and 
history in the Black Atlantic from origins in Atlantic Africa to the end of the U.S. Civil War. Emphasized 

in this course will be the various forces that have converged to create African American peoples 

throughout the Americas and to shape their lives, communities, and cultures in North America, South 

America, and the Caribbean. As often as possible, guest lectures, music, sound clips, documentaries, and 
films will be ntilized to provide additional perspectives and views. 

LEARNING OBJECTIVES: 
Upon completion of AFAM 101, students should be able to: 

¯ Identify m~y~ths, stereotypes, and distortions about Africa, Africans, and African iHisto~y. 
o Understand the formation of the Atlantic African Diaspora and the cultural, political, and 

intellectual movements that developed as a result of this massive dispersal of African peoples. 

~ Explain the critical roles that Africans and their American-born descendants played in shaping 

colonial societies throughout the Americas. 

Demonstrate understandings of cultural, socio-political, and historical formations and connections 

in the Black Atlantic. 

REQUIRED TEXTS: 
Each student is required to purchase a total of four books: 

Darlene Clark Hine, William C. Hine, & Stanley Harrold, The African-American Odyssey, 

Volume I (4th edition) 

Herbert S. Klein and Ben Vinson, III, African Slave13: in Latin America and the Caribbean (2~ 

edition) 
¯ David Northrup, Atlantic Slave Trade (3~ edition) 

¯ Octavia Butler, Kindred 

In addition, student will be responsible for reading selections posted on Sakai. 

REQUIRED WORK: 
During the term, there will be a map quiz; three objective tests; two readings quizzes; one ten-page 

interpretive, research, or genealogical essay; and a final exam. The final exam will include essays, short 
answers, and tena~ identification sections and it will cover lectures and assigned from readings from 

Spring Break to the end of the term. iFailure to complete either the ten-page interpretive, research, or 

genealogical essay or to take the final exam will result in a failing course grade. Details of these 

assignments will be forthcoming. For all written work, students will be expected to write in a clear and 



organized manner. Also, students will need to demonstrate critical thinking and original perspectives in 
their work. 

The schedule established for lecture topics, reading assignments, and assignment due dates can be 
changed at the instructor’s discretion. However, matters related to the grading of assignments cannot by 
altered. Notice of all changes to the structure of the course will be made by announcement in class, via 
email notice, or alterations to the course syllabus posted on Sakai. 

Attendance is mandato~ in this course and is critical because test and exam material will be drawn from 
lectures and there will be a number of impromptu assignments during the term. Hence, attendance will 

impact the final course grade. All students will be allowed a total of three excused or unexcused absences 
(with three lates counting as one absence) during the term. For each additional absence, students will 

have--without exception--seven and a half (7.5) points per day deducted from their final course grade. 

Take this l~olicv seriously! 

GRADING: 
Citizenship: 15 % 
Three Objective Tests: 30% (10% each) 
Map Quiz:             5% 

Two Readings Quizzes: 10% (5% each) 
Essay: 20% 
Final Exam: 20% 

GRADING RUBRIC: 
Exceptional: 100-93% = A 

92-90% = A- 
Ve~ Good: 89-87% = B+ 

86-83% = B 
82-80% = B- 

Satisfactory: 79-77% = C+ 

76-73% = C 

72-68% = C- 

Insufficient: 67-63% = D 
Failing: 62-0% = IF 

STUDENT CONDUCT: 
Students are expected be familiar with, and to abide by, the guidelines in the UNC-Chapel Hill Honor 

Code (_h2t_-_t_-p__;!_!__l_!_o____n____o___r__:__t~__n____c__:__c_=d___t~). In addition students are not allowed to sleep, read newspapers, leave class 
early without permission, use cell phones (to text message, email, or talk), or hold off-topic conversations 
during the session. I am highly intolerant of this sort of behavior. In such cases, the instructor will ask 

students to leave the class and reserves the right to withdraw students from the course for frequent 

disruptions. At the ve~ minimum, your "citizenship" grade will be reduced. See the "Citizenship" section 

below for further details. 

In addition, any form of academic dishonesty or misconduct (e.g., cheating, plagiarism, unauthorized 
copying or collaboration, forging signatures on class rosters, etc.) will be directed to the UNC-Chapel Hill 
Undergraduate Honor Court and the Undergraduate Attorney General. Students found in violation of the 
UNC-Chapel Hill Honor Code may receive a failing course grade and are subject to academic probation, 
suspension, or expulsion from UNC-Chapel Hill. 

UNC-Chapel Hill has had a student-administered honor system and judicial system for over 100 years. 
The system is the responsibility of students and is regulated and governed by them, but faculty share the 
responsibility. Questions about student responsibilities under the honor code should be directed to the 
instructor or the office of the Dean of Students. Another useful resource is the Instrument of Student 
Judicial Governance. This document, adopted by the Chancellor, the Faculty Council, and the Student 
Congress, contains all policies and procedures pertaining to the student honor system. Even student 
enrolled in this course is expected to fully participate and observe the honor code. Additional information 
about the UNC-Chapel Hill Honor Code can be found at http://honor.unc.edu. 

2 



CITIZENSHIP: 
Citizenship, as a major component of the final grade, is a set of expectations, behavioral norms, and 
classroom protocols agreed to by all students enrolled in this course. What follows is a non-exhaustive list 
of a few of these expectations, norms, and protocols: 

1. Attendance and participation in the class are mandatory. 
2. Students may not leave class early without express permission from the instructor. 
3. Students may not sleep in class or read newspapers, magazines, and other materials not directly 

related to the course material. 
4. Students may not use smartphones, cellphones, handheld gaming devices, tablets/iPads, 

headphones, laptops, or similar electronic devices during the class session unless specifically 
authorized by the instructor. 

5. Students may not engage in activities that disrupt either their classmates or the instructor. 
6. Students are required to use their University email account when inquiring about course materials 

and other items related to the class. Due to federal restrictions (FERPA), the instructor may not 
include details about grades for assignments or the course in an email. 

7. Students may not record video or audio of class lectures, discussions, or other in-class activities 
unless specifically anthorized by the instructor. 

8. Students arriving after the class roll must inform the instructor of their arrival to avoid being 
marked absent for the day. 

9. Assignments not uploaded or hand delivered to the instructor by posted due dates will not be 
accepted or graded. 

10. The only excused absences accepted for make-up exams and other work include absences for 
authorized University activities, religious observances required by the student’s faith, verified 
serious illness or injury, and the death of an immediate family. Without exception, all excused 
absences will require notification from the Dean of Students before the instructor authorizes 
make-up work. 

STUDENTS WITH DISABILITIES 
Students who feel they may need accommodations based on the impact 
of a disability should contact me to discuss their needs. Please contact 
the Department for Disability Services at 919-962-8300 in SASB North 
Building, Suite 2126 to coordinate accommodations for students with 
documented disabilities. Visit the internet address of this office at 
http ://disabilitvservices.unc.edu/for more information. 

SCHEDULE OF LECTURES AND ASSIGNMENTS: 

Week 1 Introduction and Oveia~iew. 
Myths, Stereotypes, and Distortions of A~?ica and Its People. 
Readings: ttine, tline, & ttarrold Ch. 1 (4-10); ~.i.i~--Larson~ "Seven Myths about 

Africa, Africans, and African t tistory." 
Video Clip:    "What Do You Know about Afi-ica?" 
PERCEPTIONS SURVEY on Tues., J~n. ll)t~’, 

Week 2: Atlantic Africa: Foreground and Background, I. 
State Formation and Decline in the Western Sudan and West-Central At¥ica. 
Readings:     Hine, Hine, & Harrold Ch. 1 (10-17). 



Week 3 Atlantic Africa: Foreground and Background, II. 
Society and Culture in West and West-Central Africa. 
Readings:     Hine, Hine, & Harrold Ch. 1 (17-25). 

Week 4: The Atlantic Slave Trade: Origins and Contours. 
Readings: Hine, Hine, & Harrold Ch. 2; David Northrup, Atlantic Slave Trade, Part I-III 
Video Clip: "Amistad" 
Virtual Tour: Elmina Slave Castle, Ghana 

READING QUIZ ONE on Tues., Jan. 31st. 

Week 5: The Atlantic Slave Trade: Legacies and hnplications. 
Theorizing Race, Gender, and Slavery: The Making of the Modem Atlantic World. 
Readings: David Northrup, Atlantic Slave Trade, Part IV-VI; iiii~iiii~~Jennifer Morgan, 

Laboring g/omen, Ch. 1. 
Video Clips: "Race: The Po~ver of an Illusion" 

MAP QUIZ on Thurs., Feb., 9th. 

Week 6: Origins of Forced Labor in the Americas: Hispaniola, Mexico, and Brazil. 
Readings:     Klein & Vinson Ch. 1-4 
Video Clips: "Black in Latin America" 

TEST ONE on Tues., Feb., 14~h. 

Week 7: Colonial & Revolutionary Era Slavery in North America. 
The Chesapeake, Carolina, and Georgia: King Tobacco and King Rice. 
Readings:     Hine, Hine, & Harrold Ch. 3 
Video Clips: "Africans in America" & "Slavery in the Making of America" 

Week 8: The American Paradox: The Meaning of July 4th to the Descendants of Slaves. 
Slave Resistance in Hemispheric Perspective to 1800. 
Readings: Hine, Hine, & Harrold Ch. 4-5 
Video Clips: "Africans in America" & "Only the Strong" 

Week 11: Antebellum Slavery in the Lower South: King Cotton. 
Slavery in Comparative and Hemispheric Perspective. 
Readings: Hine, Hine, & Harrold Ch. 6-7; Klein & Vinson Ch. 5-8; ~i~:. ~iii~N~i~’~Pie~Te L. 

Van Den Berghe, "The At¥ican Diaspora in Mexico, Brazil, and the United States," 
530-545. 

TEST TWO ou Tues., March, 20th. 

Week 12: Enslaved Women in the Black Atlantic. 
Readings:      Butler, l,findred 

READING QUIZ TWO on Tues., March 27th. 

Week 13: The "African" in African American: Atlantic African Cultural Influences in the Languages, Religions, 
Music, Dance, and Folklore of the Americas. 
Readings: Hine, Hine, & Harrold Ch. 6; i~Ni~!iiiiN~--Sheila Walker, ’°Everyday Africa in 

New Jersey: Wonderings and Wanderings in the African Diaspora," 45-80. 

Week 14: Antebellum Slave Resistance Movements, 1800-1831. 
Readings:     Hine, Hine, & Harrold Ch. 8-9; Klein & Vinson, ch. 9. 
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Week 15: 

Week 16: 

(Un)civil War: Black Soldiers and the Final Assault on Slave~7 in the US. 
Readings:     Hine, Hine, & Haxrold Ch. 10-12 

TEST THREE on Thurs., April 19th. 

Abolition & the Legacy of Slave~ in the Americas. 
Readings:     Klein & Vinson Ch. 10-11 
Video Clips: °~Black in Latin America" 

ESSAYS DUE on Tues., April 24th. 

FINAL EXAM on SAT., APRIL 28th, 4-6p. 



AFAM 395 FIELD RESEARCH 
SPRING 2012 

LOCAL HISTORIES AND CULTURES OF AFRICAN AMERICANS 

Professor: Timothy McMillan 
Office: Battle Hall 305 t~lml @email.unc. edu 

Office Hours: TTH 10:00-10:50/12:30-1:10 & all day Wednesday by appointment 
Monday and Friday by appointment as possible 

DESCRIPTION & GOALS: This course will cover research methods and data analysis 
techniques useful in studying local black history and society. Areas we will address will 
include genealogy, census analysis, oral history, human subjects in research, and archival 
analysis. The North Carolina Collection, the Southern Historical Collection, the photo 
archives, the university archives, and the Southern Folk Life Collection, all at UNC, will 
provide much of the data to be examined and analyzed. Other sources will include the 
United States Census, Orange County and other county records, church records, the State 
archives, local historical societies, and interviews with local people. In addition to 
research methods students will also be exposed to significant substantive data about the 
black experience in a particular locality of the student’s choice. Understanding the 
implications of ethics in research will be emphasized. Collaborative research design and 
analysis will be promoted. The final product will be a detailed original analysis of a 
specific local issue and a clear understanding of the research process. 

HONOR CODE: You are required to follow the Honor Code at UNC. The following 
statement is from http:iihonor.unc.edui which will provide more information about the 
honor system at UNC. Pay particular attention to proper citation and plagiarism - a 
tutorial i s available here to help you http ://www.li b.unc, edu/i nstruct/plagiarism/ 

The University of North Caro#na at Chapel Hill has had a student-administered honor 
system and judicial system for over 100 years. The system is the responsibi#ty of students 
and is regulated and governed by them, but faculty share the responsibi#ty. If you have 
questions about your responsibi#ty under the honor code, please bring them to your 

instructor or consu# with the office of the Dean of Students or the htstrument of Student 
Judicial Governance. This document, adopted by the Chancellor, the Faculty Council, 
and the Student Congress, contains all po#cies and procedures pertaining to the student 
honor system. ~our full participation and observance of the honor code is expected. 

FORMAT: Students will meet together as a group for the first month of class and then 
periodically after that to assess and evaluate each other’s proj ects. The first month of the 
class will be devoted to developing a research framework by consultation with 
professional archivists and historians. All students must complete and pass the ethics 
training provided through UNC’s office of Human Subj ects Research Ethics. The second 
month of the class will involve data collection which will be vetted by the instructor and 

the class as a whole. If the data collection involves human subjects IRB approval for the 
project will be obtained. Finally, the data will be analyzed and readied for public 
presentation. 



REQUIREMENTS: The final project will require an original analysis of an aspect of 
local black history (in North Carolina.) If you wish to work from secondary sources, 
please consult me about possible topics. A proposal, the research design, and a rough 
draft will be evaluated before the final product is produced. 

GRADING: Research Proposal 10% 
Ethics Training 10% 
Data outline 10% 
Rough draft of proj ect 10% 
Final Project 60% 

Your final product will be a paper of approximately twenty pages, or a video or audio 
documentary of 30 minutes. The video/audio documentaries must include a detailed and 
annotated bibliography of source material. 

Grades are on a 10 point scale: A=100-93; A-=92-90;B+=89-87;B=86-83;B-=82- 
80;C+=79-77;C=76-73;C-=72-70;D+=69-67;D=66-60;F=59-0. 

ATTENDANCE: Attendance at class sessions in is required. More than one absence 
must be explained to my satisfaction (documented illness, funerals, university 
commitments are examples of satisfactory excuses.) We will decide as a class when to 
meet as a group, please make sure to keep our meeting times available throughout the 
semester. 

PERSONAL TECHNOLOGY: You are welcome to use your laptopitablet to take notes 
and to collaborate with your colleagues. Please turn off phones during class, and I’d 
appreciate it if you did not surf the web, tweet, or check Facebook during class. 

INCOMPLETES: Incompletes are not automatically granted so please complete all 
work on time. Any work that is not submitted by the due date and time will earn the 
grade of zero and this will be used to calculate your final grade. Exceptions wvill only be 
made under extraordinary circumstances. 

ACCOMODATION OF DISABILITIES: 

Students who feel they may need accommodations based on the 
impact of a disability should contact the course instructor to 
discuss their needs. Students with documented disabilities should 
also contact the Department for Disability Services at 919-962- 
8300 in SASB North Building, Suite 2126 to coordinate necessary 
accommodations for exams and other in-class assignments. Visit 
disabiliWservices.unc.edu for more information. 



DATE/Week of 

January 16 

January 23 
January 30 

February 06 

February 13 

February 20 
February 27 

SCHEDULE 

TOPIC 

First Day Meeting 
Discussion of Topics 

North Carolina Collection 

Assigning topics 

Research Agenda due 
Gathering Data 

Ethics training certification dne 
Gathering Data 

Progress reports 

March 05 
March 12 
March 19 

March 26 
April 02 

April 09 

April 17 

Spring Break 
Analyze Data 
Class Discussion of Proj ects 
Data outline due 
Analyze and Assemble 
Class discussion of pr0j ects 
Analyze and Assemble 
Presentation of Final Proj ects 
Final project due 

The course schedule may be modified. If class meetings are cancelled or rearranged you 
will be informed by email (to your UNC email account), and on Sakai. No changes will 
be made to the requirements or grading. 



AFRI 266: Contemporary Africa: Issues in Health, Population 
and the Environment 

Spring 2012: T-Th 11:00-12:15 
Stone Center 210 

Professor Lydia Boyd 
Office Hours: Tuesdays and Thursdays 2-4 pm 
Battle Hall 207 
lydia.boyd@unc.edu 

Introduction: This course explores contemporary economic, political, and social factors 
influencing the health and welfare of African people and their environments. An 
emphasis is placed on understanding the cultural perspectives that shape non-Western 
experiences of health, disease, and notions of environmental and physical well-being A 
guiding premise of the course will be the interrelatedness of experiences and ideas about 
health and the environment, both from indigenous perspectives as well as from the 
viewpoints of colonial agents and contemporary global policy-makers, albeit with quite 
different ramifications and results. Readings dra~v mainly from the fields of medical and 
environmental anthropology, with a secondary focus on work ~vhich provides historical 
context to the subjects at hand. The political, cultural, and economic factors which 
complicate "global" efforts to inte~’ene in medical and environmental crises will be 
interrogated and critiqued. Selected topics include the African AIDS epidemic; malaria 
prevention; ecotourism; and the politics of wildlife conservation and land management. 

Course goals include the expectation that by the end &the semester students will be able 

to: analyze how diseases are treated, written about, and managed in ~vays that are shaped 
by specific cultural, geopolitical, and historical factors; demonstrate an understanding of 
the cultural and political context that complicates environmental management programs; 
explain some of the reasons attitudes about health and environmental security have 
changed over time in particular African communities. 

Required Texts: 

EPSTEIN, THE INVISIBLE CURE 

HUGHES, FROM ENSLAVEMENT TO ENVIRONMENTALISM 

PACKARD, THE MAKING OF A TROPICAL DISEASE 

VIVANCO AND GORDON, eds., TARZAN WAS AN ECO-TOURIST 

Additional readings ~vill be available in PDF format on blackboard. Please consult the 
syllabus for required readings. Occasional changes may be announced in class. 



Course Assignments: 

l) Low-states writing assignments, attendance, and participation (10%). Students 
are expected to complete all assigned reading and be prepared to participate in 
class discussions. Short in-class and homework writing assignments will be 

assigned throughout the term For these assignments you will receive a check (4") 
for credit or a zero. Such assignments may not be handed in late~ Completion of 
all low-stakes assignments, participation, and regular attendance are required to 
receive full credit for this portion of your grade. 

2) Reading Response Paper & Presentation (10%). Each student will sign-up to 

write a two-page response paper on the assigned readings for a given class. At a 
minimum, a response paper should demonstrate a grasp of the main arguments of 
that day’s assigned readings. But more than a summary, I am interested in how 
you can relate the readings to larger questions we address during the course of the 
term. Due in class the same day the readings are assigned. Prepare to engage the 
class ~vith a short presentation on, or discussion of, the point(s) or issue(s) you 
found to be most critical in the readings. Late response papers will not be 

accepted. Due Date: Various. 
3) Research essay (25%). A 10-12 page research essay on a topic of your choice, 

related to class themes, is due at the end &the semester. Topic proposal and 
preliminary bibliography due: March 13. Paper Due: April 17. 

4) Exams (25% midterm, 30% final exam). Midterm Exam: March 15. Final 
Exam: May 1. 

The following grading scale will apply to final course grades: 
A =93-100 B+=88-89 C+=78-79 D+=68-69 F = 59 and below 
A- =90-92 B =83-87 C =73-77 D =63-67 

B- =80-82 C-=70-72 D-=60-62 

ATTENDANCE. A student who has six or more unexcused absences will have 10 
points automatically subtracted from her!his course grade. Having three or more 
unexcused absences may negatively impact your participation grade. Excessive absence 
(ten or more classes) may result in automatic failure. Excused absences require a doctor’s 
note or dean’s excuse. It is your responsibility to sign the attendance sheet. Lateness may 
count as an absence at my discretion. 

CLASSROOM AND COURSE POLICIES: 

Policy on Late and Missed Assignments: All assignments must be completed and 
turned in at the start of class on the day they are due. Any work turned in late will be 
marked down 1l/3 a grade (for example from B to B-) for each day late. There is no credit 
given for late low-stakes writing assignments. No make-up exams will be administered 
without a verified medical or dean’s excuse. All requirements must be completed in 
order to pass the course. Late response paper essays will not be accepted. 
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Academic Integrity and Honor Code Violations: You are expected to follow 
UNC’s policies and guidelines on plagiarism and integrity. Proper citations must be 
included in your papers when you are using ideas and information from outside sources, 
including the internet. Acceptable citation formats include Chicago, MLA, and APA. 
Information about academic citation s~les can be found on the UNC Library website: 
http:i/www.lib.unc.eduiinstruct/citationsi 

Instances of plagiarism and cheating are reviewed and sanctioned by the UNC Honor 
Court. Every student enrolled in this course is expected to fully participate and observe 
the honor code. Additional information about the UNC-Chapel Hill Honor Code can be 
found at honor.unc~edu~ 

Use of Electronics in Class: Please turn off cell phones and other electronics. Use 
of laotoo comouters is not allowed in the classroom, exceot in cases of disability. 

Written work should be typed and printed out, not emailed, unless I specify otherwise. 

Accommodation of Disabilities: Students with documented disabilities should 
inform me and also contact the Department for Disability Services at 919-962-8300 in 
SASB North Building, Suite 2126 to coordinate necessary accommodations for exams 
and other in-class assignments. Visit .d_j_s___a___b___i__lj___t_y__~__e__~_i___c_e_s_:___u__~__c___:__e_d__~. for more information. 
Exams taken in the disability center must be scheduled to start at the same time as the 
regularly scheduled exam unless permission for an alternate time/date has been granted. 

COURSE SCHEDULE: 

Week 1 

T - Jan. 10 - Introductions 

Th - Jan. 12 - Understanding Health and/as Culture 

Emily Martin "The Egg and the Sperm: How Science has Constructed a Romance 

based on Stereotypical Male-Female Roles" (Signs) BB 

Optional: Margaret Lock, "The Tempering of Medical Anthropology: Troubling 
Natural Categories" (~/ledical Anthropology Review) 

**Si~n-U forRes onsePa ers** 

Week 2 - African Health and Environment: Representations from the Colonial Era 

T - Jan. 17 - Colonial Healthcare--African Bodies 

Jean Comaroff, "The Diseased Heart of Africa: Medicine, Colonialism, and the 
Black Body" BB 

Th - Jan. 19 - The "Dark Continent": Colonization and African Environments 
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Lucy Jarosz, "Constructing the Dark Continent: Metaphor as Geographic 
Representation of Africa" BB (Human Geog~’aphy) 

Week 3 - African Perspectives on Health and Environment 

T - Jan. 24 - Embodiment, Personhood, and Morality 

Niehaus, Isak, "Bodies, Heat, Taboos: Conceptualizing Modern Personhood in the 
South African Lowveld" (Ethnology) BB 

Kathryn Geurts, "Knesthesia and the Development of Moral Sensibilities" 
(Culture and the Senses) BB 

Th - Jan. 26 - Land, Sacred Space, and the Meaning &Environments 

Michael J. Sheridan, "The Environmental and Social History &African Sacred 
Groves: A Tanzanian Case Study" (AJ~ican Studies Review) BB 

Optional,.for additional reference: Beidelman, "Containing Time: Rites of 
Passage and Moral Space among the Kaguru" (Antkropos) BB 

Week 4 - Malaria: Case Study of a Global Health Problem 

T - Jan. 31 

Packard, Intro and Ch.4 

Th - Feb. 2 - Malaria and the roots of Public Health 

Packard, Ch. 5 (Ch. 6 optional) 

Barry and Molyneaux, "Ethical Dilemmas in Malaria Vaccine Trials" (dournal of 

Medical Ethics) 

Week 5 

T - Feb. 7 - Malaria con’t 

Packard, Ch. 7, 8 

Film Screening: Malaria: Return to Fever Road (BBC) (excerpt) 

Th - Feb 9 -Biomedicine, "Traditional" Medicine, and their Co-existence 

Langwick, Stacey, "Articulated Bodies: Traditional Medicine in a Tanzanian 

Hospital" BB (American Ethnologist) 
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Week 6 - "Development", "Modernity" and Socio-environmental Change 

T - Feb 14 

Christine Walley, "Our Ancestors Used to Bur5, Their "Development" in the 
Ground: Modernity and the Meanings of Development within a Tanzanian Marine Park" 
(Anthropological Quarterly) BB 

Th - Feb 16 - Environmental Activism 

Wangari Maathai, "The Link Between Patenting of Life Forms, Genetic 
Engineering, and Food Insecurity" (Review ofAJkican Po#tical Economy) BB 

Film Screening: Taking Root: The l/?sion of l!Vangari Maathai 

Week 7 - Land Use and Conservation: Case Study of Zimbabwe 

T - Feb 21 

Hughes: Part II intro (Page 75-77) and Ch. 4 (Community Forestrs,) 

Th - Feb 23 

Hughes: Part III intro (Pages 147-149) and Ch. 6 (Open Native Reserves or 
None?) 

Week 8 -Sexuality, Relationships & Family Planning 

T - Feb 28 

Mark Hunter, "Providing Love: Sex and Exchange in Twentieth-Century South 
Africa" (Love in Africa) BB 

Th - Mar 1 - 

Tola Olu Pearce, "Women’s Reproductive Practices and Biomedicine: Cultural 
Conflicts and Transformations in Nigeria" (Conceiving the NWO) BB 

--SPRING BREAK-- 

Week 9 - 

T - Mar 13 - Humanitarian Aid and Healthcare 
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Robbins, Steven, "Humanitarian Aid Beyond "Bare Suw’ival": Social movement 
responses to xenophobic violence in South Africa" BB (American Ethnologist) 

Optional, for reference: Peter Redfield, "A less modest witness: Collective 
advocacy and motivated truth in a medical humanitarian movement" BB (American 
Ethnologis0 

Week 10 - AIDS and Global Health in Africa 

T - Mar 20 

Epstein Preface, Ch. 1-4 

Th - Mar 22 

Epstein Ch. 7-10 

Week 11 - 

T - Mar 27 

Epstein Ch. 11-12 

Th - Mar 29 

Film screening: Pills, Profits, Protests 

Week 12 - Urbanization and the Post-colonial City 

T - Apt 3 

Rakondi, Carole, "Order and Disorder in African Cities: Governance, Politics, and 
Urban Land Development Processes" BB 

Th - Apt 5 

Koolhaus, Rein. Fragments of a Lecture on Lagos. Under Siege: Four A~ican 

Ci#es. BB 
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Film Screening: LagosiKoolhaus 

Week 13: Issues in Resource Preservation and Extraction 

T - Apt 10 -Natural Resources: Oil 

John Boye Ejobowah, "Who Owns the Oil: The Politics of Ethnicity in the Niger 

Delta of Nigeria" BB (Aj~’ica lbday) 

Th - Apt 12 - Ecotourism 

Napier, "Avant-garde or Savant-garde: The Eco-tourist as Tarzan" from 7brzan 

WAS... 

Week 14 - Understanding our place in the field: Adventure, Advocacy, 
Volunteerism 

T - Apt 17 - "Global" Environmental Activism 

Vivanco, "The Work of Environmentalism in an Age of Televisual Adventures" 

from 7brzan was... 

Th - Apt 19 - Volunteerism 

Mathers and Hubbard, "Doing Africa: Travelers, Adventurers and American 
Conquest of Africa" from Tarzan was... 

Week 15 - Understanding our place in the field (con’t) 

T - Apt 24 - Peace Corps 

Sheridan and Price, "The Toughest Job You’ll Ever Love: Peace Corps as 
Adventure" from Tarzan was... 
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AFAM 101 THE BLACK EXPERIENCE 
Instructor: Dr. Charlene Regester Spring 2012 
Class Time: T/Th 12:30-1:45 Office: 204 Battle 
Place: GA 105 Section: 2 Office Hours: Thurs. 2-Spm 

COURSE DESCRIPTION: 
AFAM 101 is designed to examine slavery from its inception to its virtual demise in North America in 1865. This 

examination explores slavery from its beginning, which can be traced to the Greek and Roman Empires, investigates the organization 
of the slave trade, analyzes the widespread development of slavery throughout the diaspora, interrogates the demise of slavery, and 
critiques the impact that slavery would have on American society. 

Ancient slavery is examined to provide an understanding as to how slavery evolved. The ideological as well as political 
factors influencing the emergence of this institution are explored. Arguments attempting to justin" and legitimize the practice of 
slavery are introduced, debated, and examined. The organization and structure of the slave trade is introduced to reveal how this 
economic system of labor, although capital producing, was similarly engaged in the exploitation of humans. Arguments regarding 
labor systems, capitalism, and business practices are reviewed. 

Slavery’s widespread expansion in the sixteenth, seventeenth, and eighteenth centuries involved a variety of European 
powers who adopted this labor practice and competed for dominance in this trade. Institutions of slavery began to emerge throughout 
the diaspora and their existence in other parts of the world are compared and contrasted to slavery as it evolved in North America. As 
slavery became more predominate in the American South, slaves adapted to and resisted the enslavement process leading them to 
develop unique religious and cultural practices that are explored in this course. 

The decline of slavery is examined to provide an understanding as to why slavery lost its popularity and wide appeal. The 
abolition of slavel), is traced and issues surrounding its dissolution are explored. Those involved in the abolition of slavel),, including 
black and white abolitionists, employed a variety of strategies for dismantling slavery and are explored in detail. This examination of 
slavery attempts to provide the historical context within which slavery was introduced, developed, and ultimately ended while 
providing an understanding of the black experience prior to 1865. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Three 
examinations will be given during the semester. These examinations will consist of two exams and one final exam which will 
collectively constitute 3/4’s of your grade. The remaining part of your grade will consist of a paper which must be completed and 
submitted by the stated deadline. This paper must adhere to basic rules on academic style i.e. Chicago ~4anual ofSryqe orMLA 
Itandbook of Style. 

REQUIRED TEXTS 
Douglass, Frederick. Narrative of the Life of Frederick Douglass. Boston & New York: Bedford Books, 1993. 
Pahner, Colin. Passageways: An Interpretive History of Black America to 1863. Orlando: Harcourt & Brace Publishers, 1997. 
Walker, Margaret. Jubilee. New York: Bantam Books, [1966], 1999. 
SECONDARY TEXTS 
Fra~lklin, John Hope and Evelyn Brooks Higginbotham. From Slavery to Freedom: A History of African Americans, Vol. I, Ninth 

ed. McGraw-Hill, 2011. 
Mullane, Deirdre ed. Crossing the Danger Water: Three Hundred Years of African-American Writing. New York: Anchor Books, 

1993. 
Thompson, Vincent. The Making of the Diaspora in the Americas 1441-1900. New York: Longman, 1987. 
White, Deborah. Ar’n’t I A Woman? Female Slaves in the Plantation South. New York: Norton, 1987. 
COURSEPACK: In addition to the texts required for this course, a course pack lms also been compiled and contains articles relevant 
to materials introduced in class. 
ASSIGNMENTS: 
1. Students are required to read all assigned materials. 
2. Students are required to write a paper approximately 5-7 pages in len~h. This paper is due on or before March 15, 2012. 
GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 
A+ (98-100), A (94-97), A- (90-93), B+(87-89), B (83-86) B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ (67-69), D(63-66), D- 
(60-62), F (59 and below) 
EXAMS: There will be three scheduled examinations which must be taken on the dates specified. No make-ups will be 

given. 
ATTENDANCE: Class attendance is mandatory and will influence your final course grade. 
CLASS PARTICIPATION: Class participation is encouraged and will influence your final course grade. 
TECHNOLOGY: Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. 

Cell phones, texting, and any other intrusive technological devices or practices are not allowed in class. 
HONOR CODE: All students are required to adhere to the University’s honor code policies and procedures. Every student 

enrolled in this course is expected to fully participate and observe the honor code. 

DISABILITIES POLICY: Students who may need accommodations based on disabilities 
should contact the instructor and the Department for Disability Services (919) 
962-8300 in SASB North Building Suite 2126 disabilityservices.unc.edu 



WEEKLY CLASS SCHEDULE 

Week I 

Week II 

Week III 

Week IV 

Week V 

Week VI 

Jan. 10-Jan. 12 
Introduction: Why study the 

Black Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 

Jan. 17- Jan, 19 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
Old AJhican Blasphemer 

Jan. 24 - Jan. 26 
Organization and structure of the 

slave trade 
Impact of the slave trade on 

European and African Societies 
Middle Passage 

Jan. 31 - Feb. 2 
Evolution of slavery in Latin 

America 
Introduction to Racial Slavery in 

North America 
Amistad Part I 

Feb. 7 - Feb. 9 
Racial slavery in North America 
during the 17th century (Cont.) 
Indentured servitude vs. slavery 

FIRST EXAM 

Feb. 14- Feb. 16 
Development of Plantation 
Societies in the Americas 
Slave Community 

Week VII Feb. 21 - Feb. 23 
Slave Culture 
Linguistic Patterns 

Week VIII Feb. 28- Mar. 1 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
Half Slave/Half Free 

SPRING BREAK Mar. 5 - Mar. 9 

Week IX Mar. 13 - Mar. 15 
Slave Revolts 

PAPER DUE 

Week X Mar. 20 - Mar. 22 
Haitian Revolution 
Run away s/Maroons 

Slave Resisters and Slave 
Catchers 

SECOND EXAM 

Week XI Mar. 27 - Mar. 29 
Underground Railroad 
Legal Status of Free Blacks 

Week XII Apr. 3 - Apr. 5 
Free Blacks 
Schools 
Churches 

Week XIII Apr. 10- Apr. 12 
Newspapers 
Literary Societies 
Glory 

Week XIV Apr. 17- Apr. 19 
Mutual Aid Societies 
Abolition Movement 
Black Abolitionists 
White Abolitionists 

Week XV Apt, 24 
Course Evaluation 
Review for Final 

FINAL EXAM: THURSDAY, May 3, 2012 - 12 noon 



AFAM 101 COURSE OBJECTIVES 

The student should be able to master the following objectives after completing each of these units: 

Introduction to the Black Experience 
Examination of Ancient Slavery 
1. Name at least three reasons why it is important to study the black experience. 
2. Identitk and explain at least three myths popularized concerning Africa. 
3. Examine how race is defined. 
4. Identify at least three Ancient African Empires and describe characteristics of each. 

Slave Trade 
Organ~ation and structure 
Middle Passage 
Impact of the Slave Trade 
1. Identify at least four major countries involved in the slave "ucade and describe their involvement. 
2. Describe the structure and organization of the slave trade. 
3. Name at least three reasons why African societies were in conflict with one another leading to the enslavement of victims of warfare. 
4. Describe the middle passage. 
5. Trace the develop~nent of the slave trade in its early phase. 

Racial SlaveD’ in North America in the 17th CentuD~ 
1. Explain the difference between slavery and indentured servitude. 
2. Trace the development of racial slavery in North America, begilming with the arrival of the first blacks. 

Plantation Societies 
Slave Communi .ty 
Folk Culture 
1. Identi~ and describe three types of slave plantations. 
2. Name the rank order system that existed within a plantation society, and within the slave community. 
3. Describe how slaves performed traditional ceremonies and explain how West African practices influenced "these ceremonies. 
4. Explain how J~bilee depicts slave life and assess whether this is an accurate or inaccurate depiction. 

Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Slave Religion 
1. Define fictive kinship. 
2. Define exogamous unions and describe why slaves engaged in such unions. 
3. Describe how churches imposed tnoral sanctions on slaves Mlo violated acceptable codes of conduct within the marriage institution. 
4. Describe how slaves were named and explain naming practices employed by" slaves. 

Slave Revolts 
Haitian Revolution 
Runaways 
Underground Railroad 
1. Identify active and passive forms of resistance to slavery’. 
2. Name at least three major U.S. slave revolts and describe characteristics of each. 
3. Explain precipitating factors that led to the development of the tlaitian Revolution. 
4. Identify at least three ways by which slaves resisted their condition to slavery.. 
5. Name at least two tactics used by slaves to escape slavery. 

Free Blacks 
Legal Status 
Abolition Movement 
I. Describe the legal status of free blacks. 
2. Explain why free blacks were referred to as slaves without masters. 
3. Describe and explain the significance of the Dred Scott Decision. 
4. Provide examples of newspapers, schools, and mutual aid societies established by free blacks. 
5. Identify major arguments for and against slaver?. as advocated by slave supporters and abolitionists. 



AFAM/AFRI 474 
Key Issues in African and African American Linkages 

Spring 2012 

Tu/Th, 11-12:15 
328 Phillips Hall 

Dr. Walter Rucker 

Yemaj a, Santeria Orisha-Saint Brazilian Capoeiristas The Kongo Cosmogram 

OVERVIEW: 
The purpose of this course is to explore, in detail, theoretical issues concerning an array of linkages 
between African and African Diasporic peoples. Emphasized in this course will be various historical, 
cultural, socio-political, and intellectual formations, movements, and connections, particularly in the 
Atlantic littoral. As an advanced seminar, this course will be punctuated by discussions of assigned 
readings, debates, and student presentations on issues related to linkages in the Africana world. 

LEARNING OBJECTIVES: 
Upon completion of AFAMiAFRI 474, students should be able to: 

Summarize and analyze contentious issues in African and African American Studies related to 
linkages, connections, and ties between African and African Diasporic peoples. 

. Compare and contrast explain intellectual, political, and social movements in the Africana world. 
¯ Acknowledge the complexities and contradictions in intellectual (Afrocentricity and the 

Africanisms debate) and political (Pan-Africanism and cultural nationalism) movements that have 
sought to track or reinforce linkages throughout the Africana world. 
Understand the power of race, ethnicity, and nation in shaping the Africana world. 

~UIRED TEXTS: 
Each student is required to purchase a total of five books: 

, Michael Gomez, Reversing Sail: A History of the African Diaspora 
¯ Saidiya Hartman, Lose Your Mother: A Journey Along the Atlantic Slave Route 

. Toni Morrison, Song of Solomon 

~ David Birmingham, Kwame Nkrumah. The Father QfAfrican Nationalism 

¯ Steve Biko, I Write What ILike 

In addition, student will be responsible for reading selections posted on Sakai. 



REQUIRED WORK: 
During the term, there will be weekly readings summaries and discussions, in-class debates, two response 

papers, two five-page interpretive essays, and student presentations. Failure to complete either of the 
required five-page interpretive essays will result in a failing course grade. Details of these assignments 

will be forthcoming. For all written work, students will be expected to write in a clear and organized 

manner. Also, students will need to demonstrate critical thinking and original perspectives in their work. 

The schedule established for lecture topics, reading assignments, and assignment due dates can be 
changed at the instructor’s discretion. However, matters related to the grading of assignments cannot by 
altered. Notice of all changes to the structure of the course will be made by annotmcement in class, via 
email notice, or alterations to the course syllabus posted on Sakai. 

Attendance is mandatory for all students in this class. Students are responsible for attending lectures and 
participating in the readings summaries, class discussions, and debates. Hence, attendance will impact the 
final course grade. All students will be allowed a total of two excused or unexcused absences (with three 
lates counting as one absence) during the term. For each additional absence, students will have--without 
exception--five (5) points per day deducted from their final course grade. Take this policy seriously! 

G RADIN G: 
Citizenship: 10% 
Discussion/Debates: 20% 
Two Response Papers: 10% (5% each) 

Presentation: 20% 
Midterm Paper: 20% 
Final Paper: 20% 

GRADING RUBRIC: 
Exceptional: 

Very Good: 

100-93% = A Satisfactory: 79-77% = C+ 
92-90% = A- 76-73% = C 
89-87% = B+ 72-68% = C- 
86-83% = B Insufficient: 67-63% = D 
82-80% = B- Failing: 62-0% = F 

STUDENT CONDUCT: 
Students are expected be familiar with, and to abide by, the guidelines in the UNC-Chapel Hill Honor 
(;ode (http://honor.unc.edu). In addition students are not allowed to sleep, read newspapers, leave class 
early without permission, use cell phones (to te:~ message, email, or talk), or hold off-topic conversations 
during the session. I am highly intolerant of this sort of behavior. In such cases, the instructor will ask 
students to leave the class and reserves the right to withdraw students from the course for frequent 
disruptions. At the very minimum, your "citizenship" grade will be reduced. See the "Citizenship" section 
below for further details. 

In addition, any form of academic dishonesty or misconduct (e.g., cheating, plagiarism, unauthorized 
copying or collaboration, forging signatures on class rosters, etc.) will be directed to the UNC-Chapel Hill 
Undergraduate Honor Court and the Undergraduate Attorney General. Students found in violation of the 
UNC-Chapel Hill Honor Code may receive a failing course grade and are subject to academic probation, 
suspension, or expulsion from UNC-Chapel Hill. 

UNC-Chapel Hill has had a student-administered honor system and judicial system for over 100 years. 
The system is the responsibility of students and is regulated and governed by them, but faculty share the 
responsibility. Questions about student responsibilities under the honor code should be directed to the 
instructor or the office of the Dean of Students. Another useful resource is the Instrument of Student 
Judicial Governance. This document, adopted by the Chancellor, the Faculty Council, and the Student 
Congress, contains all policies and procedures pertaining to the student honor system. Every student 
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enrolled in this course is expected to fully participate and observe the honor code. Additional information 
about the UNC-Chapel Hill Honor Code can be found at !!.t!__~p_j.i_h_Q~!_o__r__._u_~!_c__.e._d_k~. 

CITIZENSHIP: 
Citizenship, as a major component of the final grade, is a set of expectations, behavioral norms, and 
classroom protocols agreed to by all students enrolled in this course. What follows is a non-exhaustive list 
of a few of these expectations, norms, and protocols: 

1. Attendance and participation in the class are mandatory. 
2. Students may not leave class early without express permission from the instructor. 
3. Students may not sleep in class or read newspapers, magazines, and other materials not directly 

related to the course material. 
4. Students may not use smartphones, cellphones, handheld gaming devices, tabletsiiPads, 

headphones, laptops, or similar electronic devices during the class session unless specifically 
authorized by the instructor. 

5. Students may not engage in activities that disrupt either their classmates or the instructor. 
6. Students are required to use their University email account when inquiring about course materials 

and other items related to the class. Due to federal restrictions (FERPA), the instructor may not 
include details about grades for assignments or the course in an email. 

7. Students may’ not record video or audio of class lectures, discussions, or other in-class activities 
unless specifically authorized by the instructor. 

8. Students arriving after the class roll must inform the instructor of their arrival to avoid being 
marked absent for the day. 

9. Assignments not uploaded or hand delivered to the instructor by posted due dates will not be 
accepted or graded. 

10. The only excused absences accepted for make-up exams and other work include absences for 
authorized University activities, religious observances required by the student’s faith, verified 
serious illness or injury, and the death of an immediate family. Without exception, all excused 
absences will require notification from the Dean of Students before the instructor authorizes 
make-up work. 

STUDENTS WITH DISABILITIES 
Students who feel they may need accommodations based on the impact 
of a disability should contact me to discuss their needs. Please contact 
the Department for Disability Services at 919-962-8300 in SASB North 
Building, Suite 2126 to coordinate accommodations for students with 
documented disabilities. Visit the internet address of this office at 
http ://disabilitvservices.unc.edu/for more information. 

SCHEDULE OF LECTURES AND ASSIGNMENTS: 

Week 1: Overview and Introduction. 
Conceptualizing Africa and Africans: iPerceptions, Semiotics, and Meaning. 
Reading: Gomez, Introduction. 

Sake! ~{!~{i~{{--Larson, "Seven M~hs about Africa, Africans, and African 
History"’; Mudimbe, The Idea of Africa; Lovejoy, "The African Diaspora: 
Revisionist Interpretations of Ethnicity, Culture and Religion under Slavery"; 



Mann, "Shifting Paradigms in the Study of the African Diaspora and of Atlantic 
History and Culture." 

PERCEPTIONS SURVEY 

Week 2-3: White Egypt or Black Athena?: Racism and Racial Visions in the American Academy. 

Eurocentricity v. Afrocentricity: Nile Valley Civilizations in the Modern Imaginary. 
Reading: Gomez, Ch. 1. 

S~i ~!~!~--Bemal, Black A thena; Lefkowitz, Not Out of Africa; 
Mokhtar, ed. Ancient Civilizations in Africa; Wright, "The Whitewash of 
Egypt: Identifying Egypt and Nubia." 

Video: "Black Athena" and "Black Kingdoms of the Nile" 

V-Tour: Cairo and Nubia Museums 

DEBATE ONE: "Egypt, Race, and Modern Appropriations of Ancient Civilizations" 

RESPONSE PAPER ONE DUE 

Week 4: Islam and Christianity in Africa and the Diaspora: Identity, Race, and Religion. 
Reading: Gomez, Ch. 2-3. 

$~i g~!~i~--Spear, "Early Swahili History Reconsidered"; Young, 
Rituals’ qf Resistance; Thornton, The Kongolese Saint Anthony; Thornton, "On 
the Trail of Voodoo: African Christianity in Africa and the Americas." 

Video: "Africa: A History Denied," "The Swahili Coast," and "The Holy Land" 

Week 5-6: Transatlantic Voyages, Then and Now. 

Heritage Tourism, Reparations, and iModern Dialogues about the Slave Trade. 

Reading: Gomez, Ch. 4; Hartman, Lose Your Mother. 

8~i ~!~--Equiano, Interesting Narrative; Rucker, "The African and 
European Slave Trades"; Foster, "Partners or Captives in Commerce? The Role 

of Africans in the Slave Trade"; Bruner, "Tourism in Ghana: The 
Representation of Slavery and the Return of the Black Diaspora"; Polgreen, 

"Ghana’s Uneasy Embrace of Slavery’s Diaspora"; Holsey, Routes of 

Remembrance. 

Video: "Amistad," "The Door of No Return," and "The Slave Kingdoms" 

V-Tour: The Gold Coast Slave Route 

DEBATE TWO: "Slavery, the Transatlantic Slave Trade, and the ’Blame Game’" 

RESPONSE PAPER TWO DUE 

Week 7-8: Slavery, Culture, and African Identities in the Americas. 

Social Death, Political Life, and Cultural Reconnections. 
Reading: Gomez, Ch. 5; Morfison, Song of Solomon. 

8~i ~!~--Rucker, River Flows On; Drums & Shadows; Chambers, 
"Ethnicity in the Diaspora: The Slave-Trade and the Creation of African 

’Nations’ in the Americas"; Rucker, "African Americans and an Atlantic World 
Culture"; Brown, "Social Death and Political Life in the Study of Slavery." 

Video:     [Various] 

DEBATE THREE: "Africans, Creoles, and the Birth of African American Cultures" 
MIDTERM INTERPRETIVE ESSAY DUE 
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Week 11-12:Resistance, Abolition, and Revolution. 
Readings: Gomez, Ch. 6. 

S~{ ~i~--Rediker, The Slave Ship; Diouf, Fighting the Slave Trade; 
Dubois, Avengers of the New WorM; Genovese, From Rebellion to Revolution; 

Rucker, "Moonlight, Magnolias, and the Myehos of The Slave Plantation: A 

Historiography of U.S. Slave Resistance." 

Video: "Egalite For All: Toussaint Louverture And The Haitian Revolution," "Black in 

Latin America," "Africans in America," and "Quilombo." 
PIRESENTATIONS 

Week 13-14: Black Nationalism, Emigration, and Pan-Africanism. 

Readings: Gomez, Ch. 7; Birmingham, Kwame Nkrumah. 

~ ~i~--iDu Bois, The World and Africa; Ga~-vey, The Philosophy and 
()pinions oJ~4arcus Garvey; Padmore, Pan-AJ?icanism of Communism; Moses, 

The Golden Age of Black Nationalism; Alexander, African or American?; 

Lake, "Toward a Pan-African Identity: Diaspora African Repatriates in Ghana." 

PRESENTATIONS 

Week 15-16: Social and Political Movements in the Black Atlantic. 
Civil iRights, Black Power, Anti-Apartheid, and Anti-Colonial Struggles. 
Readings: Gomez, Ch. 8; Biko, I Write I4qTat ILike 

Video: "Eyes on the Prize" and "C13~ Freedom" 

PRESENTATIONS 

FINAL PAPERS DUE on TUES., May Ft, Noon-2p. 



University of North Carolina at Chapel Hill 

Department of African and Afro-American Studies 

CB#3395:109 Battle Hall UNC-Chapel Hill 

Chapel Hill, NC 27599 

SWAH 406-Advanced Plus (Swahili Literature) 

Spring 20:12 

Course instructor : Alphonse S. Mutima, Ed.D. 

Location: Stone Center in room 020:1 

Time: MoWeFr 

Office Hours: Battle Hall in room 30S/MoWeFr :10:O0-:1:1:00am and by appointment 

Phone & email: 9:19-966-5496 & smutima@ email.unc.edu 

Readings: 

Kamal Khan et al. (1972).Kusoma na Kuafahamu Kiswahili. Dar es Salaam.Longman Tanzania Limited. 

Majaliwa, C., S., in "Kamal Khan and others (1972). Kusoma na Kufahamu Kiswahili. Da es 

Salaam.Longman Tanzania Limited (p.7). 

Ndulute, C.(1994). The Poetry of Shaaban Robert.Dar es Salaam. Dar es Salaam University Press. 

Omar, Shariff, C.A "Kisa cha Hasan-Li-Basir"in Kamal Khan et al. (:1972).Kusoma na Kufahamu 

Kiswahili.Dar es Salaam.Longman Tanzania Limited (p.45) 

Shaaban,R."lnsha na Mashairi" in Kamal et al. (1972).Kusoma na Kufahamu Kiswahili.Dar es 

Salaam.Longman Tanzania Limited (p.77) 

Taasisi ya Elimu ya Tanzania (2001)."Mkwawa Shujaa" in Kiswahili 5 .Dar es Salaam.Ben and Company 

Limited. 

Course description 

This course is offered to students who have completed Swah 405 and focuses .It focuses on Swahili 

prose and poetry. By studying both types of literature students will improve their communicative skills 



and cultural awareness. Both entities will be achieved by 1) writing stanzas or poems, 2) reading, 

analyzing and synthesizing poems and stories, and 3) summarizing expository Swahili texts. The general 

teaching and learning material will comprise poems and traditional stories. In terms of concepts, the 

instructional material will comprise the concepts of the cosmos, life, humankind, family, life contrasts, 

human relationship, beauty, community, society, attitude toward life, livelihood, love of country, love, 

spiritual life and others. Students will be required to read the scheduled material before coming to class 

for its discussion. Every other week, students will be required to write a stanza or poem or stanza of 

their choice and read it in class. The poem or stanza may be cultural or cross-cultural in nature. Likewise 

students will be required to analyze, compare and synthesize stories discussed in class. Every other 

week, they will be required to critique or appreciate a story determined by the instructor. Instructional 

activities will concentrate on conversation between instructor and individual student and among 

students in small groups of two on the material of the each meeting lesson. Poems will be analyzed 1) 

generally, 2) stanza by stanza and 3) line by line if possible. Conclusions from each poem will be drawn 

as a matter of application to real life in Swahili communities. Cultural and cross-cultural traits will be 

highlighted. The coursework will comprise a) 8 written papers to be presented every other week and 2) 

a final examination. 

Teaching approach 

The teaching approach will be communicative in nature. The instructor will read the material, ask 

comprehensive questions on the material and lead the discussion among students. Students will 

produce language orally and in written manner while reading and listening are developing through the 

interactive activities. Questions and answers on culture will be part of each lesson. 

Course Objectives 

Upon completion of Swah 406, students should be able to: 

.write about a variety of topics with significant precision...; 

.understand main ideas of most speech in a standard dialect; 

.sustain comprehension in extended discourse..; 

.converse extensively on casual and professional topics; 

.support opinion and hypothesize on familiar and unfamiliar topics; 

.discuss topics at an abstract level; 

.persuade and convince one’s interlocutor; 

.perceive and convey cultural nuances pertaining to Swahili culture; 

.perceive and convey nuances between synonymous expressions or words; 



.counsel, persuade, negotiate a position at length; 

.discuss issues of abstract nature (wisdom, courage, attitude, life, leadership...); 

.live comfortably in East Africa as a result of understanding its area culture; (ACTFL 2012) 

Attendance 

Attendance at every session is mandatory. It is the responsibility of the students to keep up with the 

work whether they are present or not. In the event of an absence, the students should contact the 

instructor to inquire about what was covered in class during their absence. Students are required to 

bring their course materials to class at every session. Each student is required to spend an hour in the 

language laboratory viewing assigned Swahili videos or films. 

Use of technology 

The only technological devices allowed in class are tablet computers and laptops. 

Grading and Grade Scale: 8 papers 80%, final examination 20% 

A+ =98-100 B+ =88-89 C+ = 78-79 D+ = 68-69 

A = 92-97 B = 82-87 C = 72-77 D = 62-67 

A- = 90-91 B- = 80-81 C- =70-71 D- = 60-61 

F = 59 and below 

Each assigned paper weighs 10% of the total grade. Each assigned analysis of two poems will be made 

up of one page. Each analysis of a story will be made up of two pages. 

Academic dishonesty or plagiarism 

Any academic dishonesty or plagiarism will be reported to the proper academic authority. 

Potential changes to topics and readings 

If we need to change readings due to the flow or connectedness of thoughts or ideas generated in class, 

such changes will be announced in class without changing their weight. 

Honor code 

Every student enrolled in this course is expected to fully participate and observe the honor code. 

Students will need to sign on their papers and final exam that they have honored this code. 

Accommodation of disabilities 



Students who feel they may need accommodations based on the impact of a 

disability should contact the course instructor to discuss their needs. Students 

with documented disabilities should contact the Disability Services at 919-962- 

8300 in SASB North Building, Suite 2126 to coordinate necessary accommodations 

for exams and other in-class assignments. Visit the internet address of this office 

at disabilityservices.unc.edu for more information. 

Class schedule: 

Week :1: Introduction to forms of Swahili literature. Students will be exposed to well known Swahili 

poets, play wrights, and novelists. The next video and film will be shown and discussed: "Desturi za 

Ndoa / Arusi ya Mariamu". Both will be commented upon to expose students more to Swahili kinds of 

wedding. 

Week 2: Maisha : beti :~-4 (uk. 26). Students discuss how life is perceived in East Africa and what it is not 

according to Robert Shaaban. They also discuss the contribution of wisdom to good life and the 

consequences of lack of wisdom. Students critique or appreciate Shaaban’s views with the instructor 

and among themselves by bringing real life examples to bear. They comment on the general perception 

of good life in East Africa and compare it with their own in the West. 

Week 3:Mlimwengu: beti I-4.(uk.28) Students discuss how unsearchable mankind is and how 

happiness is illusionary, according to the author. Students discuss what makes happiness fly and why 

lived negative situations tend to remain within mankind. Students continue to increase their oratory 

abilities. They summarize the poem and read their comments to each other. 

Paper One: Students read and turn in their stanza/poem related to "Maisha/Mlimwengu" during the 

first 15 minutes of the lesson. 

Week 4: Kiburi: beti 1-4. (uk. 34): Students discuss the "disaster" of being arrogant in life according to 

the author. They discuss Swahili symbols and increase their Swahili verbal information. Students discuss 

the consequences of being arrogant by using the newly acquired vocabulary. They summarize the poem 

in their terms and read their summary to each other. 

Week 5: Uovu: beti 1-4. (uk.44): Students discuss the futility of wickedness and the disaster that it brings 

to the wicked in the long run. They discuss the importance of this poem for the East African youth in 

terms of avoiding such an attitude for one’s own good. Students learn the universality of wickedness 

and how it is universally abhorred or tolerated. Students orally summarize the poem and then write 

their summary. Finally, they read their summary to each other. 

Paper Two: Students read and turn in their stanza related to "Kiburi/Uovu" during the first 15 minutes 

of the lesson. 



Week 6:Tamaa: ubeti 1-4.( uk. 46 ).Students discuss the author’s views about longing. They express 

their own views about the topic. In the process, they develop their vocabulary by expressing their pros 

and cons with respect to Shaaban’s stand. Students orally summarize the poem and then write their 

summary. Finally they read it to each other. 

Week 7. Tamaa : Ubeti 5-7 (uk.48) The three last stanzas discuss the pros and cons of longing. The 

author is encouraging people to reach the Iongings that are beneficial to humankind. Students discuss 

Shaaban’s views and draw their own cultural conclusions. Students learn spiritual vocabulary as used by 

people in East Africa. They increase their cultural awareness. They orally summarize the three last 

stanzas in their own terms and then write their summary. Finally, they read their summary to each 

other. 

Paper Three: Students read and turn in their stanza related to longing. 

Week 8.Misitu: beti :1-3 (uk.58). Students discuss the reality of young age in terms of lack of experience 

and its consequences. They also discuss the benefits of old age, the consequences of aging and 

ignorance. They acquire Swahili metaphors .Students agree or disagree with Shaaban’views by backing 

up their opinions with life experience. They discuss the symbols present in the poem according to their 

culture to seize the cultural differences of those symbols. They orally summarize the poem and then 

write their summary. Finally, they read their summary to each other. Therefore, students increase their 

verbal information and abilities to discuss Swahili symbols. 

Week 9.Ujana:beti :1-3 (k.60) Students discuss the benefits of being young but also its trappings. They 

discuss Shaaban’s views and draw conclusions of their own .In small groups of two, students discuss 

their personal experiences and compare them with the partners’. Students orally summarize their views 

and then write them. They read their summary to each other. 

Paper Four: Students read and turn in their poem related to "Misitu/Ujana" during the first 15 minutes 

of the lesson. 

Week lO.Uzuri: beti:1-4 (uk.64) Beauty is a complex notion with different contours. It is also cultural. In 

this poem, students discuss the notion of physical beauty, the beauty of character and the importance 

of character for mankind .They increase their artistic vocabulary and describe in writing what they have 

learned from the poem. Students orally summarize their views about beauty and contrast them with the 

author’s ones. They write them and then read them to each other. 

Week ll.Kwa Safu: Beti :1-2 (uk.68).ln this poem, students discuss the personal instability of human 

beings and the troubles created by such instability such as hope or despair. Students acquire verbal 

information expressed by the reality of contrasts such as day and night, the moon and the sun, light and 

darkness, death and life. Students orally summarize the poem and write their summary. Finally, they 

read it to each other. 

Paper Five: Students read and turn in their stanza/poem related to "Uzuri/Kwa safu" during the first 15 

minutes of the lesson. 



Week 12.Kichwa Upande na Hadithi Nyingine(uk7) .This story is about an only and wealthy son who 

wanted to travel in order to find his wealthy bride abroad. After a hunger strike, his father allowed him 

to .He found her but her but it is not whether he married her. Students are given the opportunity to 

discuss negative feelings that originate with opposing views between parents and their children and 

how those problems end up being solved. Students discuss the story plot. They compare this story with 

a similar story from the American culture. Students ask questions to each other about the content of the 

story. Students orally summary the story content and then write their summary. In addition, they read 

their summary to each other.. The instructor asks questions about 1) "mwana wa pekee" in East Africa, 

2) how Abdu bin Sultani convinced his father to let him travel, 3) the signs of Abdu bin Sultani’s power, 

4) the repetition of the verb "kulala’and 5) binti Hassan Kulala’. Students are asked to describe the 

geographical environment of the island Abdu bin Sultan traveled to. 

Week 13.Baraza la Harun-aI-Rashid, mtawala wa Badad (uk.41). Abunuwas is considered a smart and 

enigmatic personality. The dialog is about Abunuwas’ shrewdness, manipulation and the naivety of his 

victim. Students discuss the soundness of Abunuwas’ arguments and convincing they are even though 

they are based on syllogism. Students orally summarize the dialog and write it down. Then they read 

their summary to each other. In the process, students increase their knowledge of the concept of 

"Abunuwas" in East Africa. 

Paper Six: Students critique the dialog by highlighting the strength and weaknesses of each character in 

the dialog. The length of the paper is three pages, double-spaced and typed. 

Week 14.Kisa cha Hasan-Li-Basir ( uk.45).Students discuss the story in details. They critique Muhamed 

Sihir’s philosophy of life and that of Hasana-Li-Basir. Students sit in small groups of two and then ask 

each other their philosophy of life in terms of "ujasiri", "utajiri", and hard work. They summarize it in a 

few sentences and read it to each other. Culturally, students learn how people in the village perceive 

wealth and livelihood. 

Paper seven: Students are required to compare’Kichwa Upande na Hadith Nyingine", "Baraza la 

Harun-aI-Rashid, mtawala wa Bagdad", and "Kisa cha Hasan -Li-Basir" in terms of 1) characters, 

individual attitudes toward life, players, and teachings. The paper should be three pages, typed, and 

double-spaced. 

Week 15.Mkwawa Shujaa (uk.76) The story is about Mkwawa, a traditional leader from the Wahehe 

ethnic group from Tanzania. Students discuss the origin of Mkwawa and how he became famous to this 

day. Students discuss the values of 1) bravery, 2) unity,3) honor, and 4)selflessness. They also discuss the 

risks of greed and betrayal. Students sit in small groups of two, summarize the reading and read the 

summary to each other. 

Week 16.Mkwawa (uk.88). In the poem, students discuss the concepts of unity, honor, courage, 

betrayal, and war. They increase their war verbal information, and traditional instruments of war. They 

compare Mkwawa with some of their war heroes. They orally summarize the poem in a few sentences 

and then write their down their summary. Finally, they read their summary to each other to share their 

individual comprehension. 



Paper Eight. Students analyze "Mkwawa Shujaa" and "Mkwawa" and compare the contents of both the 

reading and the poem with some of their war heroes. Their analysis focuses on the motivation and the 

organizational skills of strong military leaders. The paper, due in a week comprises pages, typed, and 

double spaced. 

Final Exam: Saturday April 28 at 12:00pm 

The final exam comprises: 

1) An essay of two pages about three poems covered; 

2) Questions from two stories covered; 

3) Cross-cultural awareness from stories or poems covered on: 

-humankind and livelihood; 

-family and human relationship; 

-the cosmos and spiritual life; 

-leadership and wisdom; 

-attitude toward life, community, society; 



Univera#y Of NOr/h Caroli,~a-Chapel Hill 
Department of A.fiica,l and Af~a-American Studies 
C~#3395 /06 Ba,~le Hall UNC-ChapelHill 
Chapel Hill, NC 27599-3395 9 ~9-9~6-5496 

WOLOF 402 -ELEMENTARY WOLOF II - Spring 2012 
Sectioz: O0~-LEC (4650) 

Course Locatioz: Phillips- Room 0220 
Timei dq);: / O:OOJ O:5O AM - MWF 

Course Instructor: Alassane Fall 
Tel: 919 966 5496 
Email: afall@email.unc.edu 
Office: 03 - SMITH 
Office Hours: 9:00- 9:40 AM & 11:00-11:45 AM -MWF & upon appointment 

Course material: 

Texthook: Nanu I)~gg Wolof, by ()mar Ka (National African I,anguage Resource Center, 
2009) 

Wolof Lexicon and Grammar, by Sana Camara (National African Language Resource 
Center, 2006) 

Munro, Pamela &Dieynaba Gueye.1997: Ay bati wolof A dictionnary. Los Angeles: UCLA. 
Link: http:: / _/vv~v.hngmstlcs~ :: .ucla.edu:         ~/~ac~lm/~ opl.htm: 

Handouts provided by the instructor 

Web Materials 

¯ .// .. ~ = , ~, / 

// / ~ / / / 

ht~):i/x~vw.wo[ofconnectlOn.Orgi wolo~/I,anguage iResources.htm 
http: / i’w~v.wolof-online.com/ 
Note: The use of YOUTUBE is strongly encouraged for listening and culture. 

Course Description 
This 3 hours course is the second part of elementaU Wolo£ It’s a continuation of Wolof 
401. The course will emphasize on the four language skills, reading, writing, listening, and 
speaking. Continues introduction of conversational skills, building vocabulaU and adding 
verb tenses. Also introduces Senegalese cinema and theater. Prepares students to travel to 
Senegal and enter in-country intermediate Wolog ins i:ruction. Wolof 401 is a prerequisite for 
taking the course. 



Language Description: 

The word Wolof refers both to the language and the community that speaks it. 
Wolof belongs to the Atlantic group of the Niger-Congo family, one of the four language 
families in Africa, and specifically, the northern subgroup of the Atlantic languages. It is 
most closely related to Fula, Seereer-Siin, and the Cangin languages. 
Wolof is spoken primarily in Senegal and the Gambia, on the northwestern coast of Africa. 
It is also spoken on a smaller scale in the neighboring countries of Mauritania, Mali and 
Guinea. 

Although Wolof is the native language of only 44 per cent of the Senegalese 
population corresponding to the national percentage of the Wolof ethnic group, it is spoken 
by about 90 per cent as a first or second language. 

Objectives: 

To enable learners carry out basic conve.rsations in Wolof by exposing them to 
different uses of Wolof in day-to-day communication. 

To enable learners talk about issues related to Wolof culture. 

To help students start understanding both the Senegalese and African culture. 

To introduce learners to Wolof slx-ucture and vocabula~T. 

Speaking and writing goals 

Students use appropriate Wolof expressions and gestures to greet and take leave of 
teachers and classmates. 

Students give and folloxv simple inslx-uctions in Wolof in order to participate in 
classroom activities. 

Students share their likes and dislikes in Wolof with each other or with students at 

other schools via notes, letters or e-mail. 

Students role: play in Wolof everyday situations, such as buying and selling wares in 
the market or ordering food at eateries. 

Students talk about and describe aspects of the Wolofworld, such as food, clothing, 
~pes of dwellings, modes of transportation, buildings, and monuments. 

Students ask and answer questions in Wolof about topics such as family, school, 
animals, familiar objects, and possessions. These exchanges may be done in person 
or via notes, e-mail, CDs, DVDs or videos. 

Students express aches and pains pointing to appropriate body parts. 

Students ask and tell time. 

Students ask and provide directions 
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Listening and reading goals 

Students follow oral instructions in Wolof related to daily classroom activities. 

Students understand oral and/or written statements in Wolof on familiar topics, such 

as numbers, time of day, and weather. 

Students read and/or listen in Wolof to descriptions and identify the corresponding 

pictures or illustrations, such as people,, animals, ob)e, cts, places, common activities, 

weather and time of day. 

Students understand familiar songs, poems, videos, stories and folk tales in Wolo£ 

Students understand brief spoken or written Wolof messages on familiar topics, such 

as personal preferences, family, school, and celebrations. 

Students understand the content of simple Wolof realia, such as picture books, 

menus, posters or advertisements. 

Students prepare and present short announcements in Wolof, such as the current 

date, time and weather information. 

Students retell stories in oral and written WoloK 

Students prepare and present in Wolof short illustrated personal descriptions of 

topics, like their home or their family. 

Students prepare and contribute information in Wolof for an audio or video 

exchange or for web page on topics, such as school and hobbies. 

Students prepare and present and/or record in Wolof puppet shows, short skits, and 

simple plays based on familiar folktales and stories 

Students dramatize Wolof songs and poems. 

Cultural goals 

Students use appropriate gestures and Wolof expressions for greetings, leave takings and 

common classroom interaction. 

Students participate in age-appropriate cultural activities such as games, songs, dances, 

celebrations, story telling, or dramatizations. 

Students identify social customs that are of interest to either children or adults; topics 

may include traditional foods, aspects of family life, and typical holidays in Wolof 

society. 

Students identify the similarities and differences between school life in their own region 

and in Wolof society. 

Students identify and recognize products and symbols of the Wolof ~vorld, such as 

foods, clothing, type of dwellings, modes of transportation, and i-~amous monume, nts. 



Students identify and learn about products reflecting the lifestyle of people in various 

Wolof communities, such as household items, clothing, and foods. 

Students recognize, and experience or interact with the products of Wolof culture, such 

as ritual songs and tales. 

Students identify age-appropriate folk art and crafts typical of Wolof culture, and, where 

appropriate, produce similar pieces, such as Wolof tie-dye materials, and beaded 

materials. 

Students identify the general characters and themes of the Wolof-language comic books 

and youth magazines. 

Students identify typical clothing for special events and days of the week (e.g. Friday’s 

clothing). 

Grading policy 
As signments 15% 
Quizzes 15% 
Class participation and attendance 10% 
Midterm (oral 10 % and written 10%) 20% 
Final Exam (oral 15% and written 10%) 25% 
Portfolio 15% 
Total: 100% 

Grading scale 
This grading policy will be: followed in awarding grades 

A+ =98-100 B+=88-89 C÷ =78-79 D+ =68-69 
A =92-97 B =82-87 C =72-77 D =62-67 
A- = 90-91 B- =80-81 C- = 70-71 D- = 60-61 

F = 59 and below 

Attendance and participation: 

Students are expected to attend eveU single class and participate in all activities in the 
classroom. I also encourage you to participate: in the extra curriculum activities such as 
Wolof table, cooking sections, and so forth. 

Weekly quizzes: 

There are weekly short quizzes that count towards the 15% of the total grade. There will be 
no make-up quizzes except ~-or unavoidable circumstances. 

Writing assignments: 

You will have ~veekly assignments totaling six in the semester. I will announce the specific 
assignment early in the week so that you can have it ready on Friday. 

Midterm exam: 
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There is an Oral Proficiency Interview to assess your oral proficiency level. You will role- 

play xvith your instructor on topics already covered in class but are also encouraged to go 

beyond those topics. There is also a written midterm exam. 

Final Exam: 
The final exam includes another Oral Proficiency Intervie~v and a ~vritten exam. 

ACADEMIC MISCONDUCT (The Honor Code): 

The code of honor applies for this class. All forms of academic misconduct -including, but 
not restricted to, cheating, fabrication and falsification, plagiarism, facilitating academic 
misconduct, and tempering with materials, grades, or records, - carry severe penalties. For 
more information about academic misconduct, check this link: http;/ihono~:u,!c:~du 

Special Needs and Religious Holidays: 

Any student in this course who has disabili~ that may prevent him/her from fully 
demonstrating his/her abilities should contact me as soon as possible so that we can discuss 
accommodations necessaU to ensure full participation and facilitate educational opportunity. 
Students with documented disabilities should also contact the Department for Disability 
Services at 919-962-8300 in SASB North Building, Suite 2126 to coordinate necessary 
accommodations. For more information, visit the intemet address of this office at 
disabilitys ervices.u nc.edu 

If class requirements conflict with religious holidays that you observe, please, discuss this 
xvith me in advance 

Blackboard (BB) and UNC Wolof ~vebsite 
This class has a blackboard site. Blackboard should be treated as an additional source for this 
class but not as a substitute for attending class. Some class-lectures and some readings will 
be posted on this site. 
The Wolof Website will be operational very soon. Look for updates. 



W~k~ Topic 

Week 1: Review of the materials covered in Wolof 401 
Date: ~anuary 9- 13 

To be able to great a~d i~t~’oduce o~eself p~’ope@ 
To be able to iat~vduce someove else 
To be able to to/sqy ap~vper good@e 

Meeting with S~angers ’dajeek ay jambur’. 
Meeting be~een Friends ’dajeek sW xarit’ 
Idenfi@ng Yourself ’Rafifie sa bopp’ 
Identifying Someone Else ’Rafifie kenen’ 
Parting ways ’tagago o’ 

Reading; Omar Ka, pgs.1-25, 27-35, 37-49 

Assignment1: In~oduce yourself, friends, etc. or tell us what you have done during fl~e break 

Presentation: stu~), abroad program to Se,~egal 

Note: NO class on Jan.16 

Week 2: Review Continued 
Date: January. 18-20 

To be able to basical.l), e~ressi talk o~ these topics 

Eating %ekk ak naan’ 
Tea Time ’Waxm ataaya’ 
Shopping at the Market ’J~nd ca marse/ja ba’ 

Reading; ()mar Ka, pgs. 65-79, 97-107, 109-124 

A~signment2: Producing a short recording narrating what you did yesterday, what you are 
doing today and what you xvill be doing tomorrow 

Quiz1 

Week 3: Means of Transportation: ’wamwaay’ 
Date: January 30- February 3 



Reading; Omar Ka, pgs. 125-135 

Assignment3: Soap opera "Teyaatar"- Movie "Gdewar"- ( 

Week 4: Clothing and Fashion ’y6ere ak li xew ci jamono’ 
Date: JanuaU 30- February 3 

To be able to describe a~d ~mme om’s cIo&es 
"1b be able to Show of om’s clothes 
To be able to Show rppre~atiov avd giue comp~imeat 
C~ltuml I~rmatiom Ge~der d~%e~tiatio,~ 
Grammar" Re~liues clause4 -Negatiov, E~sdvg We u~ ~vo&er’, - E~ressivg eue~ us. 

Reading; Omar Ka, pgs. 137-149 

Assignment4 (The rest of the assignments will be announced later on) 

Week 5: Telling time M~ax wan waxtoo jot’ 
Date: February. 6-10 

To be able to tell time 
To be able to kvow how time h e~ressed 
C~ltmal Igbrma/iom Di~hiov gthe d~,, Didsiov gthe ~?ek 
Grammar" "1>e A Co~galiov 

Reading; Omar Ka, pgs. 151-163 

Quiz2 

Assignment5: Work on your portfolio 

Feb 10 -First part of Portfolio Due 

Note: each student will lead a round table conversation on a chosen topic 

Week 6: Visiting Relatives ’ Seeti say mbok’ 
Date: February 13-17 

To be able to com’eJ~e whe~ z, hitivg with a,fih~d or re/athes 
To be able to remw co~tact with acquaintances 



Gr~mman" 7 ~e impe~c/i~e ~ect, ~\~ressi~g /be f#mre, -The locative Pro~o#~s UI a~ct UA 

Reading; Omar Ka, pgs.165-173 

Assignment6: 

Week 7: Village ttospitality ’ teranga ak ci all bi’ 
Date: FebmarT 20-24 

7"o be able/o welcome strairge,~ 
To be able to idevt~f}’ the leade,r qf the tillage 
@ltu~ul I~atiov: ~ <i,¢iti,g the ~gl~ges’ leader 
Grammar: Pasl levsg -E~,~esdvg ~volher ore’ at. 

Reading; ()mar Ka, pgs.175-186 

Assignment7: 

Week 8: farming ’mbey’ 
Date: February. 27-March 2 

To be able to identify the mai~ seasons and 
Cultitral b~,~va/ion: j~r~ing acli~#ies 
Grammar: The Habi/ua/pas/ 

Reading; Omar Ka, pgs. 187-194 

Assignment& 

Quiz3 

Mar 2- Midterm (written) 

Note: NO class Mar.5-9 - Spring Break 

Week 9: Giving Direction ’tektal’ 
Date: March 12-16 

To be able to gi~.,e directioas 
7"o be able/o ide/~/~’ geog~&hical Ioca/iovs 
Be able to get arou/rd 
Cultural l~/b~atiov: The cardivalpoiv~~ iv Wo/~ 
Grammar" The Locatiues pr~ositiovs 

Reading; Omar Ka, pgs.195-204. 



Assignment9: 

Mar. 12- Midterm (oral) 

Week 10: Diseases ’feebar yi’ 
Date: March 19-23 

To be abk ~o des~be pain to a do:~or and get ~o know aboul some common dseases ~n Senegal. 
7~ ~e ~k Io Iden@~in2 common diseases in Senegal 

Reading; handouts (will be posted on BB) 

Quiz4 

Week 11: Things around us "li nu wer’ 
Date: March 26-30 

To be able to name 0,bjects around us 
To be able So ask for and giue direcSions 
To be able lo gi~,e commends- lmperaSiue fol~ 

Reading; Handouts (will be posted on BB) 

As signment 1 I: 

Week 12: Ceremonies and Celebrations "xew-xew ak maggal" 
Date: April 2-4 

To be able h talk about &e @rent ceremonies in Senegal 
To be able to describe one kind qf ceremon.y 
Cultmal I~brmaSion: I~mil_), Ceremonies and CUebrasions, - "l>e Namiig (_~emoO, 
Grammar" lmpe~aSive 

Reading; Omar Ka, pgs. 205- 216 

Assignment12 

Note: - April # Independence Dqy in Senegal 

- NO class on Apr.06 



Week 13: Forms of Entertainment" Xeeti Xumbal yi" 

Date: April 16-20 

Grammar" "1"emporal Clauses; -CovditiovaI Clauses 

Reading; Omar Ka, pgs.217-219 

As signment 13 

Quiz5 

Week 14: Portfolio presentations and discussion 
Date: April 9-13 

Final part of portfolio due 

NO Assignment 

Week 15: Revie~v 
Date: April 23-25 

Friday May 4- Final exam: 8:00-I 1 :OOAM 
- Oral Proficiency 

- Written 

This syllabus is subject to t~i~or #ha~ges 

will be a~ou~ed i, class (or by email orposted on Blacktmard) 
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AFRI 261 African Women Writers and Peace 
Department of African and Afro-American Studies 

The University of North Carolina at Chapel Hill 

Prof. Donato Fhunsu 

Spring 2012 

Class time (209 Stone Center): 
Monday, Wednesday, Friday: 

12:00 p.m.-12:50 p.m. 

COURSE SYLLABUS 
Office hours (04 Smith Building): 
Monday, Wednesday, Friday 
8:30 a.m.-9:30 a.m. 
and by appointment 
Email: dfhunsu2 l@unc.edu 
Telephone: (919) 923-6350 

Course Description: 
This course will focus on the writings and lives of key African women intellectuals, ninny of whom have 
received the Noble Peace Prize. We will see how these women conceptualize and practice peace in order to 
bring about individtkal and social transformation. We will reflect on how their lived ideals and realities can 
contribute to our understanding of peace in the global conununity. 
We will begin with a short introduction to Africa and its peoples as well as a theoretical exploration of 
"peace." Then we will read three novels and three autobiographies that span from colonial times, the 
independence period, to the 21st century. Our method will be comparative; we will approach peace from 
multiple perspectives, including literatures, of course, but also politics, law, economics, religion, education, 
science, technology, medicine, philosophy, history, geography, psychology, sociology, anthropology, and 
the arts. There will also be an experiential dimension to the course. 

Course Objectives: 
After completing the course, students should be able to: 
(1) Understand the historical and cultural contexts in which African women have evolved their social roles; 
(2) Know the works of some key African women intellectuals and their contributions to peace; 
(3) Have an expanded understanding and deepening appreciation of peace, and 
(4) Have an appreciation of the varied contributions of African women to individual transformation, 

positive social change, and global peace. 

Texts: 
Bfi, Mariama. So Long a Letter (1980). (Translated from the French by Modupd Bodd-Thomas.) 
Gbowee, Leymah. Mighty Be Our Powers (2011). 
Head, Bessie. Alaru (1971). 
Jolmson Sirleaf, Ellen. This Child g~ill Be Great (2009). 
Maathai, Wangari. Unbowed (2006). 
Panikkar, Raimon. Cultural Disarmament." The g/’a.v to Peace (1995). (Translated from the Spanish by 

Robert Barr) 
Vera, Yvonne. Nehanda (1993). 

Evaluation: 
Attendance and Participation 
Reading Quizzes 
Peace Journal and Presentation 
Papers 
Midterm Exam 
Final Exam 
TOTAL 

100 points 
100 points 
100 points 
200 points 
200 points 
300 points 

1000 points 

Your grade will be based on the following scale: 

]A    [A- iN+ [g    iN- Ic÷ IC    IC- ]D+ ]D    ]F 
7 1000- 919-    899- 879- 819- 799- 7.9-    719-    699-    679-    599- 

920     900     880 820 800 780 720     700     680     600 
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Class Policy and Rationale 

Class Grade 

(1) Attendance and Participation 
Class attendance and participation are important elements of the learning process for this class, and will be 
part of your grade. Therefore, both attendance and active participation are required. Unexcused absences 
will reduce this aspect of your grade, at the rate of 3 points for each absence. If you know that you will be 
missing class on a given day, please let me know in advance. If an e~nergency occurs and you miss class, I 
expect to hear from you (by email, text or phone) by midnight that same day. If you do not communicate 
with me, your absence will be unexcused and will affect your grade accordingly. I will also not be able to 
give you any make-up for any work you might have missed. 

In order to discuss the texts effectively, we need to refer to them. So, please bring the particular texts under 
discussion to class each day we are discussing them. 

All students are expected to obse~Te the highest standard of Academic Honesty and uphold the UNC Honor 
Code in the classroom and outside the classroom. 

(2) Reading Quizzes 
In order to benefit from the course, you need to read each text careflflly. Our starting point will be to know 
what "the text: says, "what the story is." Once we know what the stor), is, we can then ask ourselves 
"what the story means" or "what we can make of it." The Reading Quizzes are designed to help you with 
the "what the stor)~ is" part. These quizzes, wtfich will be ongoing and not announced, will be done in class 
during the days in which we discuss the texts. 

(3) Peace Journal and Presentation 
As part of our ongoing reflection on peace, you will keep a "Peace Journal" and submit it at the end of each 
week, according to instructions. In the last two weeks of class, you will do a group presentation on an 
aspect of the work of one of the African women intellectuals who have received the Nobel Peace Prize. 

(3) Papers 
You will write t~vo (2) papers for this class. These papers will be analytical and comparative papers (not 
research papers). The purpose of the papers is not to find out what other people think and say about the 
texts, but what you think and can say about these texts. By writing these papers, you will be analyzing and 
synthesizing your own thoughts and feelings about these texts and, as a result of that experience, I hope that 
by the end of the semester you can say, with confidence, that you know the works you have studied in this 
course. 

Each paper will be eight (8) pages in length, double spaced, and will be due on the days indicated on the 
schedule. The format and page limit are an integral part of intellectual self-discipline and will be part of the 
evaluation. In due ti~ne, you will receive specific instructions for writing each paper. 

(4) Midterm Exam 
The Midterm Exam will be as indicated on the Schedule. It will cover all the texts read and discussed by 
that date. The format of the Exam will be "identification" questions and "short answer" questions. 

(5) Final Exam 
The Final Exam for this class has been scheduled for Saturday, April 28, 2012, from 12:00 p.m. to 3:00 
p.m. in our usual classroom. It will be comprehensive, in the sense that it will cover all the texts studied in 
the course. The format of the Final Exam will be "identification" questions, "short answer" questions, and 
two "essay" questions. 
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Class Management 

Academic Dishonesty 
All form of academic misconduct--including, but not limited to, cheating on quizzes, exams, or other 

assignments, plagiarizing papers, falsifying grades or other class records--are unacceptable and constitute 

a fragrant violation of both the Class Policy and the UNC Honor Code. 

Honor Code 
UNC-Chapel Hill has had a student-admirdstered hollor system and judicial system for over 100 years. The 

system is the responsibilfly of students and is regulated and governed by them, but faculty share the 

responsibilibT. Questions about student responsibilities under the honor code should be directed to the 

instructor or the office of the Dean of Students. Another useful resource is the Instrument of Student 

Judicial Governance. This document, adopted by the Chancellor, the Faculty Council, and the Student 

Congress, contains all policies and procedures pertaining to the student honor system. Every student 

enrolled in this course is expected to fully participate in and obselve the Honor Code. 

Additional information about the UNC-Chapel Hill Honor Code can be found at honor.unc.edu. 

Use of Technology in the Classroom by Students 
Students in this class may use laptop computers and tablet computers only to take notes and engage in other 
activities that arc strictly related to the specific class topic being covered or discussed. Any other activities 
with these devices (like checking emails, working on Facebook, surfing the Internet, etc. or using cell 
phones to text during class) constitute a clear violation of both the Class Policy and the UNC Honor Code. 
Students violating this point of policy can expect, at the discretion of the instructor, the following order of 
events: 1) an individual warning; 2) a public warning; 3) a notification of one-point deduction from the 
participation grade :for that day; 4) a request to leave the classroom for that day, coupled with an unexcused 
absence for that day and a 3-point deduction :from the attendance grade for that day. 

Potential Changes to Topics and Readings 
Topics and reading assignments, their orders on the syllabus, and assignment due dates could be changed, 
but not matters related to grading. If there arc such changes, they will be announced, in due time, in class, 
by an email to the class, or through an mnended syllabus posted on the course website. 

Accommodation of Disabilities 
Students who feel that they may need accommodations based on the impact of a disability" should contact 
the course instructor to discuss their needs. If they so desire, these students may also want to contact the 
Department for Disability Services to have their disability officially documented and the instructor formally 
notified. The Depamnent for Disabili~ Services is in SASB North Building, Suite 2126. The telephone 
number is 919-962-8300, and the website is .c_t_j_s___a__:D__i__l_j_l_j~i~_e___Ej_c___e___8_.__t_kn___c__:__c___d__~L 

"Learning Community" 
Finally, I expect the class to be a "Learning Community," a safe and respectful envirolm~ent in which each 
person can learn and grow. Let us work together to make the class something we all look forward to. 

And, please keep the lines of conununication open. Whether you choose to talk to me in class, come see me 
in my office, email me, text me, or call me, please conununicate and keep on con~nunicating! 
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Class Schedule: 

AFRI 261 African Women Writers and Peace, Spring 2012 

Week 01 JanuaDT 

Week 02 

Week 03 

Week 04 February 

Week 05 

Week 06 

Week 07 

Week 08 March 

Week 09 

Week 10 

Week 11 

Week 12 

Week 13 April 

Week 14 

Week 15 

Week 16 

Jan 23 (Class 6): 

Cultural Disarm (Part 3) 

Jan 30 (Class 9): 
Nehanda (chap 19-27) 

Feb 06 (Class 12): 
Maru (Part 2, pp 93-127) 

Feb 13 (Class 15): 
Letter (chap 19-27) 

Feb 20 (ClasslS): 
Unbowed (ackn-chap 2) 

Feb 27 (Class 21): 
Unbowed (chap 8-10) 

Jan 11 (Class 2): 
Introduction 
Jan 18 (Class 4): 
Cultural Disarm (Part 1) 
Jan 25 (Class 7): 
Nehanda (chap 1-9) 

Feb 01 (Class 10): 
Maru (Part 1, pp 6-49) 

Feb 08 (Class 13): 
Letter (chap 1-9) 

Feb 15 (Class 16): 
l~idterm Exam 
Feb 22 (Class 19): 
Unbowed (chap 3-4 ) 

Feb 29 (Class 22): 
Unbowed (chap 11-13 ) 

Jan 13 (Class 3): 
Introduction 
Jan 20 (Class 5): 
Cultural Disarm (Part 2) 
Jan 27 (Class 8): 
Nehanda (chap 10-18) 

Feb 03 (Class 11): 
Maru (Part 1, pp 49-92) 

Feb 10 (Class 14): 
Letter (chap 10-18) 

Feb 17 (Class 17): 
Paper 1 due 
Feb 24 (Class 20): 
U)’~bowed (chap 5-7 ) 

Mar 02 (Class 23): 
Unbowed (epilog-afterw) 

Mar 12 (Class 24): 
This Child (prol-chap 3) 

Mar 19 (Class 27): 
This Child (chap 10-13) 

Mar 26 (Class 30): 
~A/ighty (prol-chap 4 ) 
Apr 02 (Class 33): 
~,~ighty (chap 14-18 ) 
Apr 09 (Class 35): 
Paper 2 d~e 
Apr 16 (Class 38): 
P resentation s 
Apr 23 (Class 41) 
Integration 

Mar 14 (Class 25): 
This Child (chap 4-6 ) 

Mar 21 (Class 28): 
This Child (chap 14-17) 

Mar 28 (Class 31): 
~[ighty (chap 5-9) 
Apr 04 (Class 34): 
~’~ighty (chap 19-21 ) 
Apt 11 (Class 36): 
Presentatioa s 
Apr 18 (Class 39): 
Presentafi~s 
Apr 25 (Class 42): 
Integration 

Mar 16 (Class 26): 
This Child (chap 7-9) 

Mar 23 (Class 29): 
This Child (chap 18-spe) 

Mar 30 (Class 32) 
3/[ighty (chap 10-13) 

Apt 13 (Class 37): 
P resemati~ns 
Apr 20 (Class 40): 
P~sen~ations 
AFR1261 
Final E~am 
Saturday, April 28 



Afro-American Studies 102: 
The Black Experience since 1865 

Spring 2012 
Dr. Kenneth Janken 

How to reach me: 
My office telephone number is 962-151% 
My email address is ~°krjanken@email.unc.edu". 
My office is 301 Battle Hall. 
My office hours are Tuesday, 8:30-11:30. 

The third floor of Battle Hall is not accessible to disabled individuals with 
mobility impairments, mad any student with a disability who wishes to see 
me should call me to arrange another place to meet. Students with 
documented disabilities should also contact the Department for Disability 
Services at 919-962-8300 in SASB North Building, Suite 2126 or visit 
disabili~-services, unc. edu for more information. 

A little about Prof. Janken’s research interests: 
My research has focuses on 20th century African American history. I am the author of two 
biographies: RaAford l~~. Logat~ and the Dilemma of the AjS’ican-Americart Intellectual (1993) 

and 14Zhite: The Biography of[Valter White, A/Ir. :’VAACP (2003), which ~von honorable mention 
in the Outstanding Book Awards from the Gustav~as Myers Center for the Study of Bigotry and 

Human Rights in North America. I have also published several academic articles on topics such 

as the Harlem Renaissance, the civil rights movement in the 1940s, and African Americans and 
world affairs. I am currently at work on a history of the Wilmington Ten, civil rights activists 

who were falsely convicted of arson and firing upon firefighters and police officers during four 
days of rioting in February 1971 in Wilmington, North Carolina. They were sentenced to a total 

of 282 years in prison. Their convictions, which were overturned by a federal appeals court in 
1980, hinged on perjured testimony knowingly solicited by the state’s attorney. 

Please talk ~vith me if you are interested in doing research in any area of African American 
studies. If I am not able to help you, I likely know of someone in African and Afro-American 

Studies or another department who can. 

If you have computer or Sakai issues, call the Information and Technolo~ Services Response 

Center at 962-4357. You may be able to borrow a laptop for the course assignments if yours 
needs repairs. I am sor~, but I am unable to help you with your technology problems. 



Required Readings 
Nell Irvin Painter, Creatin~g Black Americans 

Charles W. Chestnutt, Tkte 1~1arrow of Tradition 
Gates and Burton, eds., Call and Response: Key Debates’ in Aj?ican American Studies 

Some readings are available on the Sakai course page. Follow Resources link. 
Additional readings may be added during "the course of the semester. 

Course Description: This is surwey course on African American histoU since "the Civil War. 

By the end of the semester, students should be able to articulate knowledgeably the arc of 
African American history since 1865; identify and differentiate major periods of African 
Alnerican history; use primary documents, identi~" key debates in the politics of race 

advancement, and place them in historical comext. Students will also either acquire or sharpen 

the skills involved in succinctly sumanarizing different types of texts. 

Course Requirements 
1. Follow the Honor Code’s section on academic dishonesty, in all work for this class: 

http:iiinstrument, uric. edu!instrument.text.html#academicdishonesty. 
2. Complete assigned readings before the begi~ming of class. 

3. Be on time! Class begins at 9 a.m., not 9:05 and definite@ not at 9: ] O. 

4. A final exam (perhaps take home), ~vorth 35% of the final grade. 
5. A take-home midterm exam, which lnust be uploaded to Sakai by 5 p.m. on Fridq},, 

MARChr 2, worth 35% of the final grade. 

6. Weekly (or almost weekly) holnework in the form of a short essay or chapter 
summary, satisfactory completion of which is worth 10% of the final grade. Students whose 

homework shows inconsistent effort or understanding may earn less than the full 10%, while 
students ~vho miss more than one assignment will forfeit this portion of the grade. Homework 
lnust be turned in at the begi,ming of class on Mondays, except as noted. Students should keep a 

copy of their completed homework tbr their files. 
7. During the semester, tvx, o assigmnents will be graded, each worth 10% of the final 

grade. 
8. Class Attendance. Students vx, ho miss six class meetings will lose a full letter grade 

(10 points) from their final course grade. Students ~vho miss nine class meetings will earn the 
grade of FA. The University’s attendance policy is in the 20!1-2012 Record." Unde~graduaW 

Bulletin, p. 396. 

Grading scale (for individual assignments and final course grade): 

93 - 100=A 87-89=B+ 77-79=C+ 67-69=D+ 
90-92=A- 83-86=B 73-76=C 60-66=D 

80 -82 =B - 70-72=C- 0-59=F 

Technology in class: When you get to class, please put your laptop, cell phone, and/or Daily Tar 
tleel crossword/Sudoku puzzle away, and take your ear buds or headphones out of or off your 

ears. The technology." you may use in class includes paper and pencils or pens. 



Weekly Topics 
(Subject to modification) 

WEEK ONE (January 9, II, 13): Introduction to the course; Civil War 
READING S: 

January 11: Call & Response, 70-80, 95-102 
January 13: Creating Blac]cAmericans, chapter 6; Letter to a black Civil War soldier to 

his wife, on Sakai 

WEEK TWO (January 18, 20): Reconstruction 

READING S: 
Creating Blac]rAmericans, chapter 7; Call and Response, 218-225; James McCune Smith 

to Robert ttamilton, and Samuel Childress to Robert ttamilton; R. It. Cain’s speech on 
land; Abram Colby’s testimony, all on Sakai 

WEEK THREE (January 23, 25, 27): White supremacy ascendant 

READING S: 
January 23 - 7’he Marrow of~l?adition, chapters I through XI 
January 25 - The A1arrow of Tradition, chapters XII through XXVI 

January 27 - The A/Iarrow of Tradition, chapters XXVII through XXXVII 

READING S: 

Call and Response, 177-202 

WEEK FIVE (February 6, 8, 10): Advancement, class structure, and violence at the turn of the 
20th century 

READING S: 
Creating~ Blac1-Americans, chapter 8; Ida B. Wells, excerpt from Southern Horrors, in 

The ~/Iarrow of Tradition, pp. 364-77 

WEEK SIX (February 13, 15, 17): Education and Politics: Washington and Du Bois 
READING S: 

Call and Re~s7)onse, 206-217, 225-241 

WEEK SEVEN (February 20, 22, 24): The Great Migration and World War I 
READING S: 

Creating Blaclc Americans, chapter 9; Call and Response, 251-258, 294-295 

WEEK EIGHT (February 27, 29, March 2): The Harlem Renaissance: Politics and Art 
READING S: 

Call and Re,s7)onse, 296-310, 345-361 

WEEK NINE (March 5, 7, 9): SPRING BREAK 



WEEK TEN (March 12, 14, 16): Marcus Garvey & Black Nationalism 
READING S: 

Raymond Wolters, Du Bois and His Rivals, chapter 5, lit~ on Sakai; Call and Response, 

278-291 [recommended: 259-274] 

WEEK ELEVEN (March 19, 21, 23): The Great Depression and the Radical 1930s 

READING S: 
Creating Blaclc Americans, chapter 10; Call and Response, 399-411, 438-460 

WEEK TWELVE (March 26. 28, 30): The education debate before ]3town 
READING S: 

March 28 - Call and Response, 412-422; Du Bois, "Does the Negro Need Separate 

Schools?" link on Blackboard 

WEEK THIRTEEN (April 2, 4): World War II 
READING S: 

Creating~ Black Americans, chap. 11; Call and Re,sponse, 430-437 

WEEK FOURTEEN (April 9, 11, 13): Cold War Civil Rights 

READING S: 
Creating~ Blacl~-Americans, chap. 12; Sisters in the Struggle, chap. 4, link on Sakai 

WEEK FIFTEEN (April 16, 18, 20): ttigh tide for civil rights 

READING S: 
Creating~,Blac~-Americans, chap. 13; Call andRe,sponse, pp. 516-529; 559-573 

WEEK SIXTEEN (April 23, 25): Black Power and after 

READING S: 
Creating~ Blacl- Americans, chapters 14, 15, and Epilogue 

In-class tinal exam will be Friday, April 27, 9-11. If the final exam is take-home, it must be 
uploaded to Sakai by ll a.m. on Friday, April 27. 



WOLOF 404 
Room & schedule: Greenlaw room 0107 MWF 12:00PM - 12:50PM 
Instructor: Mamarame seck 
Email: mseck@email.unc.edu 
Office number and hours: Battle hall 304 - MW: 1PM-2PM F: 11AM-12PM 

Course material: 

Intermediate Wolof textbook, by Mamarame Seck (National African Language Resource Center, 
2012) 
Wolof lexicon and Grammar by Sana Camara (National African Language Resource Center, 
2006) 
Handouts provided by the instructor 
Useful link (Wolof online dictionary): 
http://www.linguistics.ucla.edu/faciliti/opl.htm 

Language description: 

The word Wolof refers both to the language and the community that speaks it. Wolof 
belongs to the West Atlantic group of the Niger-Congo family, one of the four language families 
in Africa (according to Greenberg’s classification). Other directly related languages in West 
Atlantic are Pulaar (the Senegambian variety of Fula), Serer (also spelled Seereer or Sereer), 
Cangin languages (such as Non, Ndut), and Joola (also spelled Dyola or Diola). 

The language is spoken primarily in Senegal and the Gambia (hereafter Senegambia), on 
the Northwestern coast of Africa, where is also used as a lingua franca. It is also spoken on a 
smaller scale in the neighboring countries of Mauritania, Mall and Guinea. Immigrant groups use 
it in West Africa (e.g., in C6te d’Ivoire, Gabon), Europe (in particular France and Italy), and the 
United States (mainly in New York City). Although Wolof is spoken as a first language by only 
36% of the Senegalese, and 16% of the Gambians, when non-native speakers are included, the 
percentage soars to about 80% of the total population of Senegal and the Gambia (approximately 
twelve million). 

Course objectives: 

This course is a continuation of WOLO 403. It reinforces students’ communicative and 
cultural skills via gradual exposure to more challenging tasks. Reading and listening 
comprehension activities as well as speaking and creative writing skills will be stressed. 

Speaking and writing goals 

Students use Wolofin culturally appropriate gestures in everyday social situations, such as 
greetings, leave-taking or introductions. 
Students give and follow instructions in Wolof related to daily classroom activities. 
Students engage in Wolof role-play situations where they request and receive information, goods, 
and services, such as going to a restaurant and ordering food. 
Students share opinions, preferences and feelings in Wolofwith their classmates. 



Students engage in Wolof role-play or participate in authentic situations where they clarify 
information, such as comparing transportation schedules with a clerk, or solve problems, such as 
exchanging an unwanted item in a store, asking and telling time and directions. 
Students prepare, illustrate, and present materials in Wolof, such as advertisements, posters and 
menus. 

Students dramatize poems, stories, songs, skits or short plays in Wolof, for example, a Wolof folk 
tale. 
Studems create and presem oral reports in Wolofon topics of their choice. 
Students use Wolofto discuss current issues or historical events, for example, elections. 
Students prepare and present brief reports in Wolof about personal experiences, school 
happenings, and current issues. 
Students perform scenes from Wolofplays, live or on video. 
Students share their opinions via written exchanges in Wolof on what they have recently read or 
seen, such as articles, short stories, books, comics, movies, videos, music, and art. 
Students write an article or essay for publication in Wolof on topics of personal interest. 
Students write and produce a short original Wolof recording, such as a newscast 

Listening and reading goals 

Studems understand and follow oral and written directions in Wolof related to daily classroom 

activities. 

Students understand the plots, characters, and themes in Wolofliterary works. 

Students understand mad idemi~ main ideas and principal characters in brief reading selections 

and Wolof cultures. 

Students understand information from Wolof Internet sources on a varieU of topics, for exanlple, 

weather, current events, and sports. 

Students understand main ideas and significant details of materials in Wolof, which are accessible 

to teenage readers, such as magazine articles, short stories, poetD" and short novels, for exmnple. 

Cultural goals 

Students observe and use age-appropriate Wolof verbal and non-verbal communication in 
conversations and messages. 
Students learn about and participate in activities enjoyed by young Wolof speaking people such as 
games, sports, music, dance, drama, and celebrations. 
Students recognize and develop an a~vareness of social customs in the Wolof speaking world; topics 
may include family life, folklore, and typical holidays, such as Korite, Tabaski, Tamxarit 
(Tamkhar~te), G~tmmu (Gamou) and Mi~ggal (Magal). 

Students discuss stereotypes that Americans may make about the people and customs of Wolof 
culture, such as "All Wolof people practice traditional religions" or "Africans all dress in native 
colorful robes". 
Students learn about and participate in activities enjoyed by Wolof speaking teenagers and adults 
such as sports, music, games, and entertainment. 
Students watch movies, commercials or documentaries from Wolof land and explain cultural patterns 
and social behaviors that they see on the screen. Students can also explain how these products reflect 
the perspectives of the culture. 



Students identify the general themes of music and recognize perfomaers, such as Yuusu Nduur 
(Youssou Ndot¢r), Ismayla L66 (Ismael Lo) and so forth, and television programs that are popular 
both in Senegal and in the Diasporas. 
Students listen to music and watch Wolof-language films or television programs that are popular with 
young people in Senegambia. 
Students learn about and recognize artistic contributions, from Wolof culture in areas such as art, 
music, dance, drama, theater, film, fashion, and cuisine. 
Students identi~ and explore the function of eve~’day products from the Wolof world, such as food, 
clothing, household items, tools and musical instruments. 
Students view- films made about Wolof society and culture, and pick out representative cultural 
products, for example, beaded materials, tie-dye materials and hand-woven crafts, and so on, and can 
explain how the products reflect the perspective of the culture. 

Grading policy 

Attendance and class participation 10% 
Bi-weekly quizzes    20% 
Weekly written assignments 20% 
Midterm exam 20% 
Final exam 30% 

Grading scale 

Grade points are assigned as follow: 

A 95 and above C+ 70-74 
A- 90-94 C 65-69 
B+ 85-89 C- 60-64 
B 80-84 D 50-59 
B- 75-79 F Below 50 

Attendance and participation: 

Students are expected to attend every single class and participate in all activities in the 
classroom. I also encourage you to participate in the extra curriculum activities such as Wolof 
table, cooking sections, and so forth. 

Weekly quizzes: 

There are bi-weekly short quizzes. Six of the seven will count towards the 20% of the total 
grade. There will be no make-up quizzes except for unavoidable circumstances. 

Writing assignments: 

There are weekly assignments. I will announce, early in the week, the specific assignment to 
complete so that you can start working on it and turn in it by the end of the week. 



Midterm exam: 

There is an Oral Proficiency Interview to assess your oral proficiency level. You will role play 
with your instructor on topics already covered in class but are also encouraged to go beyond 
those topics. There is also a written midterm exam. 

Final exam: 

The will be a written examination which covers two hours. Each student is required to subscribe 
his or her name to the following pledge or its equivalent on every paper: ’I hereby certify that 
during this examination I have given nor received aid’. 

Honor Code 

]he University of North Carofina at Chapel Hill has had a student-administered honor ,system 
and judicial ~system for over 100 yea~’. The system is the responsibi#~ of students and is 

regulated and governed by them, butj~cul& share the responsibif&. Ij~ou have quesfons about 

your responsibif& under the honor code, please bring them to your instructor or consu# with 

the office of the Dean of Students or the Instrument of Student ,Judicial Governance. This 
document, adopted by the Chancellor; the fbculty Council and the Student Confess, contains 
ag pofcies and procedures pertaining to the student honor ,system. gour fitg par#c&a#on and 

observance of the honor code is expected. 

Plagiarism 

Quote and cite any words that are not your own. If you paraphrase the words of another, you 
must still give proper attribution. Please use APA style for citation (http:iiwww.apastyle.orgi). 

Technology 

Students are not allowed to use their computers or smart phones during class lectures. The use of 
such devices during the class period can be a source of distraction while your full attention is 
needed. 

Course calendar 
Week 1 & 2 

1. Talking about body parts 
a. Identify and situate body parts 
b. Grammar note/drills 
c~ Cultural note: The cultural etiquette of body parts in Wolof society 

Week 3 & 4 
4.    Going to the doctor’s office 

a. At the doctor’s office 
b. Describe one’s pain 
c. Grammar/drills 



d. Cultural note: The cultural etiquette of doctor and patient conversation 

Week 5 & 
2. 

Week 7 & 
3. 

Week 9 & 
5. 

d. 
Week 11 & 12 

6 
Leisure activities: At the wrestling match 
a. Rivalry at the wrestling matches 
d. Grammar note/drills 
e. Cultural note: The cultural etiquette of conversation about wrestling in Senegal 
8 
Means of transportation and fares. 
b. Identifying means of public transportation 
c. Knowing about fares 
d. Choosing among various means of transportation 
e. Grammar note/drills 
f. Cultural note: The cultural etiquette of means of transportation 
10 
At the travel agency 
a. At the travel agency 
b. Making travel arrangement 

Grammar/drills 
Cultural note: The cultural etiquette of traveling to Senegal 

6.     Getting a taxi ride in Dakar 
a. Negotiating a taxi ride 

b. Grammar/drills 

c. Cultural note: The cultural etiquette of getting a taxi ride in Dakar 
Week 13 & 14 

7. Identifying seasons and seasonal activities 
a. Identifying seasons in Senegal 

b. Identifying seasonal activities 

Grammar/drills 
Cultural note: The cultural etiquette of seasons and seasonal activities d. 

Week 15 & 16 
8. Asking and telling the time and schedule 

a. Asking for each other’s schedule 

b. Setting one’s timetable 

c. Grammar/drills 
d. Cultural note: The cultural etiquette of asking and telling about time and schedule 



Afro-American Studies 408: 
Black Thought and Black Intellectuals 

Spring 2012 
Dr. Kenneth Janken 

How to reach me: 
My office telephone number is 962-151% 
My email address is ~°krjanken@email.unc.edu". 
My office is 301 Battle Hall. 
My office hours are Tuesday, 8:30-11:30. 

The third floor of Battle Hall is not accessible to disabled individuals with 
mobility impairments, mad any student with a disability who wishes to see 
me should call me to arrange another place to meet. Studems with 
documented disabilities should also contact the Department for Disability 
Services at 919-962-8300 in SASB North Building, Suite 2126 or visit 
disabili~-services, unc. edu for more information. 

A little about Prof. Janken’s research interests: 
My research has focuses on 20th century African American history. I am the author of two 
biographies: RaAford l~~. Logat~ and the Dilemma of the AjS’ican-Americart Intellectual (1993) 

and 14Zhite: The Biography of[Valter White, A/Ir. :’VAACP (2003), which ~von honorable mention 
in the Outstanding Book Awards from the Gustav~as Myers Center for the Study of Bigotry and 

Human Rights in North America. I have also published several academic articles on topics such 

as the Harlem Renaissance, the civil rights movement in the 1940s, and African Americans and 
world affairs. I am currently at work on a history of the Wilmington Ten, ~vho were civil rights 

activists falsely convicted of arson and firing upon firefighters and police officers during four 
days of rioting in February 1971 in Wilmington, North Carolina. They were sentenced to a total 

of 282 years in prison. Their convictions, which were overturned by a federal appeals court in 
1980, hinged on perjured testimony knowingly solicited by the state’s attorney. 

Please talk ~vith me if you are interested in doing research in any area of African American 
studies. If I am not able to help you, I likely know of someone in African and Afro-American 

Studies or another department who can. 

If you have computer or Sakai issues, call the Information and Technolo~ Services Response 

Center at 962-4357. You may be able to borrow a laptop for the course assignments if yours 
needs repairs. I am sor~, but I am unable to help you with your technology problems. 



Required Readings 
Moses, Creative Conflict in African American Thought 

Campbell, Middle Passages 
Janken, Rayford ~\ Logan and the Dilemma of the ,@#can-American Intellectual 

Marable and Mullings, eds., Let Nobody Turn Us Around, 2~la ed. 

Holt, 7he Problem of Race in the Twenty-first Century 

Reed and Warren, eds., Renewing Black Intellectual History 

There are also required readings that are available on the Sakai course page¯ Follow the 

Resources link. 

In addition, students are required to choose one of the following books and write an 
extended review of it, which is due toward the end of the semester: 
Ransby, Ella Baker and the Black- Freedom Movement 

Bay, 7b Te/l the ~l)~uth Freely 

Lewis, ~V.E.B. Du Bois: A Biography 

Per~, fIubert IIarrison: The Voice of tIarlem Radicalism, 1883-1918 

Course Description: The conceit of this course is two-fold: first, to introduce students to a 

selection of 19 - and 20 -centur~ Atrlcan American thl~ers, with a concentration on their 
intellectual biographies, and second, to trace major questions and debates in A~?ican American 
thought during that same time. Over the course of the semester, students will become familiar 

with the lives of some key thinkers and will delve more deeply into the life of one of them; work 
to unravel the racial, national, and international dimensions of African American thought and 

place them in historical perspective; and learn to discuss books and ideas, question them, and 
account for different points of view. 

Course Requirements 
1. Follo~v the Honor Code’s section on academic dishones~~ in all work for this class: 

http:iiinstrument, unc. edu!instrument.text.html#academicdishonesty. 
2¯ Complete assigned readings before the beginning of class. 
3. Be on time! Class begins at ]0 a.m., not]O:05 and definite@ not at!O: !O. 

4. A midterm exam due February 19, worth 28% of final grade. 
5. A final exam, worth 28% of final grade. 

5¯ An essay of bet~veen 2,500 and 3,000 ~vords reviewing one of the books listed above 
and a selection of documents that focuses on the contributions of the subject to African 

American thought and intellectual history, worth 28% of the final grade. Students must choose a 
book to review by the end of week 3, and must notify me of that choice by email. The due date 

and additional instructions will be set by the begilming of the third week of the semester. 
6. In-class participation, worth 16% of the final grade. This portion of the grade is 

comprised of individual participation in class discussion (8%) and students’ participation in a 
group that leads class discussion (8%)¯ The first portion is self-evident. As for the second 

portion: I will divide students into groups. In many weeks one group of students will engage in a 
roundtable discussion of the assigned reading; the group will present the assigned reading’s main 

ideas, ans~ver some questions from me, and then initiate discussion among themselves and with 

the rest of the class. Groups will have more than one opportunity to lead discussion. The 



purpose of the class-participation grade is to encourage you to interact with the reading, with me, 
and with your classmates. 

7. Class Attendance. Students ~,ho miss six class meetings will lose a full letter grade 
(10 points) 1¥om their final course grade. Students who miss nine class meetings will earn the 

grade of FA. The University’s attendance policy is in the 20!]-2012 Record." UndelNraduaW 

Bulletin, p. 396. 

Grading scale (for individual assignments and final course grade): 

93 - 100=A 87-89=B+ 77-79=C+ 67-69=D+ 0-59=F 

90-92=A- 83-86=B 73-76=C 60-66=D 
80-82=B- 70-72=C- 

TechnologD’ in class: When you get to class, please put your laptop, cell phone, and/or Daily Tar 

tteel crossword/Sudoku puzzle a~vay, and take your ear buds or headphones out of or off your 
ears. The technology you may use in class includes paper and pencils or pens. 

Weekly Topics 
(Subject to modification) 

WEEK ONE (January 9, 11, 13): Founders, I: Frederick Douglass. 
READING S: 

Jan. 9 - Creative Con.filet in A.fi~ican American Thought, skim essay 1 

Jan. 11 - Creative ConVict, essay 2; Let A~obody Turn Us Around, 122-28 

Jan. 13 - Creative Coq!lict, essay 3 

WEEK TWO (January 18, 20): Founders, II: Alexander Crummell & Booker T. Washington. 
READING S: 

Jan. 18 - Creative Coq!lict, essays 6; Let :Vobo@ Turn Us Around, 150-59 
Jan. 20 - Creative Conflict, essay 9; Let N-obod), Turn Us Around, 174-81. 

WEEK THREE (Janua~" 23, 25, 27): Founders, III: W. E. B. Du Bois and Marcus Garvey. 

READING S: 
Jan. 23 - Creative Conflict, essay 11 

Jan. 25 - Creative ConJlicl, essay 12 
Jan. 27 - Creative Co~dTict, essays 13 and 14 

WEEK FOUR (Janua~" 30, February 1, 3): Rayford Logan, an activist intellectual 

READING S: 
Jan. 30-Rayford [K Logan, chapter 1 

Feb. 1 -Rr¢~/brd ~. Logan, chapters 2-3 
Feb. 3 - Let A~obody Turn Us Around, 224-28 



WEEK FIVE (February 6, 8, 10): Battling whites at home and abroad 
READING S: 

Feb. 6 - Rayford 14z. Logan, chapter 4 
Feb. 8 -Ra~ford ~I~. Logan, chapter 5 

Feb. 10 -Rayford g/. Logan, chapter 6 

READING S: 

Feb. 13 - Rayford gi. Logan, chapter 7 
Feb. 15 - Rayford ~V. Logan, chapter 8 and conclusion 

Feb. 17 - TBA 

WEEK SEVEN (February 20, 22, 24): Issue: Integration and its alternatives 
READING S: 

James Weldon Johnson, excerpts from Negro Americans, ~Vhat Now?; W. E. B. Du Bois, 
"A Negro Nation within the Nation"; and Locke, "The Dilemma of Segregation," all on 

Sakai. Let Nobody Turn Us Around, 234-241,385-95. 

WEEK EIGHT (February 27, 29, March 2): Back to Africa 

READING S: 
~iddle Passages, 1-56; Let Nobo@ Turn Us Around, 7-17, 24-34; Langston Itughes, 

"The Negro Speaks of Rivers," and Countee Cullen, "Heritage," links on Sakai 

WEEK NINE (March 5, 7, 9): SPRING BREAK 

WEEK TEN (March 12, 14, 16): Africa, North America 
READING S: 

March 12 - :Fiiddle Passages, 57-98 
March 14 -:~/iiddle Passages, 99-135 

March 16 -:~[iddle Passages, 136-187 

WEEK ELEVEN (March 19, 21, 23): Aficica/America 
READING S: 

March 19 -:~[iddle Passages, 268-314 - for comparison’s sake skim 188-226 
March 21 - 54iddle Passages, 315-64 

March 23 -:Fiiddle Passages, 365-404 

WEEK TWELVE (April 16, 18, 20): Race in the 21st centu~ 

READING S: 
March 26 - The Problem of Race in the 21~’t Century, 1-56 
March 28 - The Problem qfRace in the 21~’t Century, 56-85 

March 30 - The Problem of Race in the 2F~ Century, 86-123 



WEEK THIRTEEN (April 2, 4): Return to the beginning: Du Bois and Douglass 
READING S: 

April 2 -Renewing Blac]c Intellectual History, introduction to Part III, and chapter 10 
April 4 -Renewing Blac]~ Intellectual fIisto~;v, vii-xi, introduction to Part I, and chapter 1 

WEEK FOURTEEN (April 9, 11, 13): Return to the beginning: Garvey and the problem of 
racial uplift 

READING S: 
April 9 -Renewit~g Black Intellectual tlisto~, introduction to Part II, and chapter 7 

April 11 - Renewing Black Intellectual Histor),, chapter 5 
April 13 - Renewing Black Intellectual History, chapter 8 

WEEK FIFTEEN (April 16, 18, 2~): Issue: Violence and nonviolence 

READING S: 
Let A:obody Turn Us Around, 367-85,404-18 

WEEK SIXTEEN (April 23, 25)" Unfinished business: topics TBA 

READING S: 

TBA 

In-class f’mal exam will be Friday, May 4, 9-11. If final is take-home, it must be uploaded 
to Sakai by 11 A.M. Friday, May 4. 



AFRI 375- POLITICS OF CULTURAL PRODUCTION IN AFRICA 
SPRING 2012 

306 Peabody, T/R 11:00-12:15 

Professor David Pier 

office: 205 Battle Hall 
office hours: T 12:45 - 3:45 p.m., or by appointment 

dpier@unc.edu 

Please read this syllabus carefully and refer to it first if you have questions about the 

course in the future. Many questions students frequently ask me are addressed in 

the sections below. 

COURSE THEMES: 

In this course, we consider some African art worlds, past and present, focusing on 

how in each world the artist or cultural producer’s role has been shaped by the 
social, political, and technological conditions of the historical moment. We are also 

concerned with the capacity of artists to shape the power structures they live 
legitimizing them, resisting them, revealing them, and so on. We deal mainly with 

the colonial period and afterward, though pre-colonial traditions will necessarily be 

referenced. Topics explored include: 
¯ retentions of the pre-colonial past and evolving ideas about "tradition" 
¯ the relationship of the artistic individual to society 
¯ whatwe mean by"aesthetics" 
¯ African art as a global commodity 
¯ artunder dictatorship 
¯ art and Islam 
¯ globalization and neoliberalism 
¯ the effects ofnewmedia 

LEARNING GOALS: 

1. Improving ability to write/think about art. Most writing about art in newspapers, 
magazines, and internet forums fails to see the bigger picture around artists and 
artworks. Here we aim to write about art as a social and historical phenomenon, not 

merely a matter of an artist’s mystical genius or a reviewer’s personal taste. 

2. Broadening knowledge of African h&tory and culture-especially that of the past 

century. 
3. Improving ability to digest scholarly texts._ We read three scholarly books and a 

selection of articles, paying attention to not just content, but also format and style. 
Scholarly writing is organized according to certain conventions, and getting to know 

these conventions will be useful to you as you continue your studies. 



REQUIRED COURSE MATERIALS AND TECHNOLOGY 

Books (available in the bookstore and on reserve): 

McNaughton, Patrick R. 2008. A bird dance near Saturday City: Sidi Ballo and the art 

of west African masquerade, Bloomington: Indiana University Press. 
[this book is available as a free ebook through the UNC library catalog] 

Roberts, Alan F. and Mary Nooter Roberts. 2003. A saint in the city: Suf! arts of urban 

Senegal, Los Angeles: UCLA Fowler Museum of Cultural History. 

Steiner, Christopher B. 199zL African art in transit, Cambridge: Cambridge University 

Press. 

White, Bob W. 2008. Rumba rules: The politics oj~dance music in Mobutu’s Zaire. 
Durham, NC: Duke University Press. 

Other required readings will be posted on ERes or available via JSTOR. 

Dropbox. You will receive an email from the web service Dropbox asking you to join 

the shared class folder. Please follow the instructions in that email in order to gain 

access to that folder. 

GRADING 

Final grades will be determined as follows: 

Minimum 15-page paper on an art work (or 

set of works) 
Five Minute Presentation on Your Paper 

Topic 
Final Exam 

Two Reading Response Papers 

Class Participation 

35% 

10% 

25% 
2O% 
10% 

I use the following assessment scale for final course grades: 

A=93-/00 B+=88-89 C+=78-79 D+=68-69 F = 59 and below 
A-=90-92 B =83-87 C =73-77 D =63-67 

B- =80-82 C-=70-72 D-=60-62 

DESCRIPTIONS OF CATEGORIES 

1. Minimum 15-page paper on an art work (or works) 
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Draft of introduction and literature review sections only due: Thursday 29 March. 

(You can turn in drafts of other sections at this time, but I am mainly interested in 
the introduction and the literature review). Final draft due: Tuesday 24 April. The 

first draft will receive a "warning" grade. The final draft will receive a real grade. 

This is a piece of formal writing, at least/5 double-spaced pages in length, which 

attempts a historically informed, original interpretation of a specific piece of African 
art or selection of artworks. "Art" here is interpreted broadly to include music, film, 

drama, dance, fiction, and poetry, as well as painting and sculpture. You may choose 

to focus on a single novel, or several poems by the same writer, or an exhibit of 
artworks by several different artists. 

The paper should have the following parts: 

¯ Title 
¯ Introduction (approx. 1-2 pages), in which you introduce the broad outlines 

of your main argument and explain why we should care. This is not the place 
to do your literature review or provide the bulk of your background 

information. 

Literature review (approx. 2-4 pages), in which you discuss what scholars 

have already written. Try to come up with three topics relevant to your own 
topic. For example: 

1. What scholars have written about the specific artist 

2. What scholars have written about the 20th c. history of art in 
this country/region. 

3. What scholars have written about contemporary youth 
politics in this region. 

Your literature review should discuss scholarly literature. That means mainly 

1) articles published in scholarly journals; 2) articles published in scholarly 
edited volumes (books); 3) monographs (single-subject books) published by 

university presses. Works that should not be mentioned in your literature 
review include: internet web sites, newspaper articles, magazine articles. 

Your own (informed, original) interpretation of an art work or works, 
focusing on particular aspects (approx. 7-9 pages). 

Conclusion (approx. 2 pages), in which you return to your main point and 

consider how your interpretation supports it (and if there are any questions 
remaining). 

Bibliography, in which you list the sources you refer to in your main text, 
using a scholarly format of your choice. 

The following parts do not need to be included in your paper, and will not count 
toward your page minimum: cover sheet, abstract. Images may be included, but do 

not count toward your page limit. Though the tone of the writing should be formal, 

you are allowed to use ’T’ judiciously. 

2, Five-minute presentation on your paper topic. You will have exactly five 
minutes of class time to discuss your interpretation of your art work (or poem, 

3 



drama, song, etc.). You can read a text, speak from notes, or speak without notes. 
You can show one slide, which you should email to me one week in advance of your 
presentation. I would recommend not showing a Powerpoint-style text-heavy 
outline, but instead a single image that you can talk about. Your presentation will be 
strictly scheduled, so any scheduling conflicts need to be raised at least one week in 
advance. 
Presentations will be graded following this rubric: 

10 points 

points 
points 
points 

A clear point is made about the work. The audience is drawn in to the 
interpretation process. Presentation has a sense of a beginning~ a 
middle, and an end. It is free of extraneous information. Delivery style is 
engaging and seems well-practiced. 
The presentation is lacking in one of the above qualities 
The presentation is lacking in more than one of the above qualities 
There is no presentation 

3. Final Exam. Composed of essays and short answer questions. This exam is meant 
to test your understanding of the main arguments of the course readings. It is not 
primarily a test of your factual knowledge. Often you will be asked to draw on two 
different readings with respect to a given issue. You should know the names of 
authors, but do not need to know the titles or dates. The best way to prepare for this 
exam is to take thorough notes on your readings throughout the semester. You will 
also be able to refer to your classmates’ reading responses, which will be available 
to you on Dropbox. 

4. Two Reading Responses. Sign up for two days on the online form. On each of 
those days, you should write a 500 word essay that summarizes the main points of 
the assigned reading for that day and raises questions that will stimulate class 
discussion. Your response should be posted in the appropriate dated folder on 
Dropbox, where it will be accessible to your classmates as a study aid. It should be 
posted before class on the appropriate day. Please do not turn in printed copies. It is 
a good idea to focus on a single sentence, or perhaps two sentences, in the assigned 
reading that captured your interest. How did this sentence make you think about the 
topic differently? What questions or doubts did it raise for you? 

5. Class Participation. You do not have to talk in every class, butyou should be able 
to discuss the reading when I call on you. Four or more unexcused absences will 
result in a loss of 10 points in this category. A note from a doctor, or from the dean, 
will generally be accepted as an excuse. Other excuses (fraternity/sorority duties, 
sicknesses without a note from a doctor, family emergencies other than the death of 
an immediate family member, etc.) will not be accepted. 



DISABILITY SERVICES 
Students who feel they may need accommodations based on the impact of a 
disability should contact the course instructor to discuss their needs. Students with 

documented disabilities should also contact the Department for Disability Services 

at 919-962-8300 in SASB North Building, Suite 2126 to coordinate necessary 
accommodations for exams and other in-class assignments. Please note that you do 

not need a doctor’s diagnosis of disability to request disability services. Visit the 
internet address of this office at disabilityservices.unc.edu for more information. 

PLAGIARISM 
At UNC, plagiarism is "the deliberate or reckless representation of another’s words, 
thoughts, or ideas as one’s own without attribution in connection with submission 
of academic work, whether graded or otherwise." Students should guard against 
plagiarism in their own work and that of their group colleagues. Instances of 
plagiarism or other forms of cheating may result in serious grade deductions and 
possibly failing the class. 
The UNC honor code is here: 

http:!!honor.unc.edu!index.php?option=com content&view=article&id= 106:honor 
syllabus&catid=43 :facultycontent&ltemid= 148 
Additionally, please include and sign the following Honor Pledge on each 
assignment or test: 
"On my honor, I have neither given nor received unauthorized aid on this 
assignment." 

CLASSROOM POLICIES 
Laptops are allowed, but please do not surf the web or text during class. 
Students generally call me Professor Pier or Dr. Pier. 

Always bring a copy of your assigned reading to class. 

SCHEDULE OF CLASS TOPICS AND ASSIGNMENTS 
Minor changes may be made to this reading list. 1 will noti~ you by email if and 
when changes are made, and this syllabus (on Dropbox) will be updated. 

T1/10 

RI/12 

TI/17 
RI/19 

T1/24 

R1/26 

INTRODUCTION 

THE WORLD OF A MANDE ARTIST 

McNaughton 1-30 

McNaughton 31-79 

McNaughton 80-126 

McNaughton 127-157 

Film: Djembefola 

5 



T 1/31 McNaughton 159-214 
R 2/2 McNaughton 215-End 

"INVENTED TRADITIONS" 

T 2/7 Ranger 211-236 
R 2/9 Ranger 237-262 

TRADITION IN THE GLOBAL MARKET 

T 2/14 Steiner 1-60 
R 2/16 Steiner 61-99 

T 2/21 Film: In and Out of Africa 
R 2/23 Steiner 100-end 

T 2/28 Ferguson 
R 3/1 McEvilley 32-69 

3/6, 3/8 NO CLASS - SPRING BREAK 

SENEGALESE URBAN ART AND ISLAM 

T 3/13 Nooter and Nooter 21-42 
R 3/15 Nooter and Nooter 43-67 

T 3/20 Nooter and Nooter 85-108; 123-149 
R 3/22 Nooter and Nooter 151-189 

T 3/27 Nooter and Nooter 191-243 

R 3/29 d~°aft of introduction and literature ~°eview due 

THE POLITICS OF POPULAR MUSIC IN CONGO 

T 4/3 White 1-64 
R 4/5 White 65-96 

T 4/10 White 97-164 
R 4/12 White 195-End 

T 4/17 STUDENT PRESENTATIONS 

R 4/19 STUDENT PRESENTATIONS 

T 4/24 STUDENT PRESENTATIONS 

R 5/1, FINAL EXAM 
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AFRI 101: Introduction to Africa 

Spring 2012: T-Th 12:30-1:45 

Global Center Room 1005 

Professor Lydia Boyd 
Office Hours: Tuesdays and Thursdays 2-4 pm 
Battle Hall 207 
lydia.boyd@unc.edu 

Introduction: This class provides a general introduction to African Studies, emphasizing 
contemporary scholarship from the fields of history and anthropology. Throughout the 
course we will grapple with questions concerning how Africa has been constructed as an 
area of study and interest by both outsiders and Africans themselves. What does it mean 

to be "African"? What unites the diverse peoples of such a vast continent? Moreover, 
how has the identity of"African" changed over the course of the 20th century, through 
colonial rule and afterwards? Kinship, social organization, gender relations and artistic 
production will be addressed alongside broader questions about contemporary political 
life, health, poverty and the problems of economic "development". While a range of 
geographic regions and communities will be addressed, no course is able to provide a 
comprehensive overview of every part of the African continent. Emphasis will be placed 
on understanding the continent’s diversity, as well as the historical and cultural factors 
which unite peoples across the region. 

Course goals include the expectation that by the end of the semester students will be able 
to: demonstrate an understanding of the cultural and geographic diversity of the African 
continent; explain the complex hi storical and socio-political formations that have 
connected African societies with the rest of the world; understand the political, cultural, 
and historical roots of contemporary social challenges in several African societies. 

Course Texts: 

Roy Grinker, Stephen Lubkemann and Christopher Steiner. Perspectives on 

Africa: A Reader #~ Culture, History’ and Representation. 2rid Edition, Wiley-Blackwell. 

2010. (Please note that the first edition of this reader is not identical.) 

Helen Epstein. 7he Invisible Cure: Africa, 7he West, and the f~;ight Against AIDS. 
FSG. 2008. 

Other required readings ~vill be available as PDFs on blackboard (indicated as 
"BB" on the syllabus). Please consult the syllabus for reading assignments. 
Occasional changes to the syllabus may be announced in class. 



Course Assignments: 

1) Low-states writing assignments, attendance and participation (10%). Students 
are expected to complete all assigned reading and be prepared to participate in 
class discussions~ Short in-class and homework writing assignments will be 

assigned throughout the term. You will receive a check (4") for credit or a zero. 
Such assignments may not be handed in late. Two assignments will consist of 
reviews of campus events relating to African Studies (see end of syllabus). 
Completion of all low-stakes assignments, participation, and regular attendance 
are required to receive full credit for this portion of your grade. 

2) Reading Response Paper & Discussion Ques#ons (10%). Each student will sign- 
up to write a 2-3 page response paper on the assigned readings for a given class. 
At a minimum, a response paper should demonstrate a grasp of the main 
arguments of that day’s assigned readings. But more than a summary, I am 
interested in how you can relate the readings to larger questions we address 
during the course &the term. Due in class the same day the readings are assigned. 

Post three (3) questions for discussion on blackboard by midnight the night 

before class. Late response papers will not be accepted. Due Date: Various. 
3) Research essay anddebate (25%)~ Each student will sign-up to participate in an 

in-class debate about a contemporary issue relating to African life. A research 

essay on the debate topic will be turned in on the Tuesday following the debate 
(1500 words/about 6 pages). Due Date: Various. 

4) Exams (25% midterm, 30% final exam). Midterm Exam: Feb. 28. Final Exam: 
May 3. 

The following grading scale will be used for final course grades: 

B+ = 88-89 C+ = 78-79 D+ = 68-69 F = 59 and below 
A =93-100 B =83-87 C =73-77 D =63-67 
A- = 90-92    B- =80-82 C- = 70-72 D- = 60-62 

ATTENDANCE. A student who has six or more unexcused absences will have 10 
points automatically subtracted from her/his course grade. Excused absences require 
a doctor’s note or dean’s excuse. A student who misses more than eight classes will 
automatically fail the course. It is your responsibility to sign the attendance sheet. 
Lateness may count as an absence at my discretion. 

CLASSROOM AND COURSE POLICIES: 

Policy on Late and Missed Assignments: All assignments must be completed and 
turned in at the start of class on the day they are due. Any work turned in late will be 
marked down 1/3 a grade (for example from B to B-) for each day late. There is no credit 
given for late low-stakes writing assignments. No make-up exams will be administered 
without a verified medical or dean’s excuse. All requirements must be completed in 
order to pass the course. Late response paper essays will not be accepted. 
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Academic Integrity and Honor Code Violations: You are expected to follow 
UNC’s policies and guidelines on plagiarism and integrity. Proper citations must be 
included in your papers when you are using ideas and information from outside sources, 
including the internet. Acceptable citation formats include Chicago, MLA, and APA. 
Information about academic citation s~les can be found on the UNC Library website: 
http:i/www.lib.unc.eduiinstructicitationsi 

Instances of plagiarism and cheating are reviewed and sanctioned by the UNC Honor 
Court. Every student enrolled in this course is expected to fully participate and observe 
the honor code. Additional information about the UNC-Chapel Hill Honor Code can be 
found at honor.unc~edu~ 

Use of Electronics in Class: Please turn off cell phones and other electronics. Us__~e 

ofla to corn uters is not allowed in the classroom exce t in cases of disability. 

Written work should be ts’ped and printed out, not emailed, unless I specify otherwise. 

Accommodation of Disabilities: Students with documented disabilities should 
inform me and also contact the Department for Disability Services at 919-962-8300 in 
SASB North Building, Suite 2126 to coordinate necessa~T accommodations for exams 
and other in-class assignments. Visit the internet address of this office at 
disabilityservices.unc.edu for more information. Exams taken in the disability center 
must be scheduled to start at the same time as the regularly scheduled exam unless 
permission for an alternate time/date has been granted. 

COURSE SCHEDULE: 

Week 1 - 

T - Jan. 10 - Introductions 

Th - Jan. 12 - Representations of Africa 

Binyavanga Wainaina. "How to Write about Africa". Granta 92. Winter 2005. 

(available online - link below) 

Comaroff and Comaroff. "Africa Observed: Discourses of the Imperial 
Imagination" (Reader, p.31 ) 

Low-stakes assignment: Find and read a news article about Africa in the Western 
press. How do you evaluate the coverage in light of Wainaina’s essay? 

**Si n-U forRes onsePaers** 

Week 2 
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T - Jan. 17 - Representations, con’t: African Intellectuals’ Positions 

Hountondji, "African Philosophy, Myth and Reality" (Reader, p.302) 

Senghor, "Negirtude: A Humanism of the 20th Century" (Reader, p.477) 

Th - Jan. 19 - Geography, Trade, and Territory 

Oliver and Atmore, MedievalAfrica, 1250-1800, 1-13 (BB) 

Parker & Rathbone, African History, Ch. 4, "Africa and the World" 

For further reference: John Illiffe, Africans: The History of a Continent 
(Cambridge 2007) 

[**Sign-Up for Debate and Essay Topic**I 

Week 3 

T - Jan. 24 - Colonialism and its Impacts: Identity and Ethnicity 

Oliver and Atmore, Africa since 1800, 100-123 (BB) 

Aidan Southall, "The Illusion of Tribe" (Reader, p.83) 

Th - Jan. 26 

Terence Ranger. "The Invention of Tradition in Colonial Africa" (Reader, p.450) 

Week 4 - Colonialism: Urbanization, Exchange and Value 

T - Jan. 31 Film Screening: BOROM SARRET. 1963. Ousmane Sembene. 

Th - Feb. 2: Money, Value, and Pre-colonial/Colonial Economies 

Hutchinson, "The Cattle of Money and the Cattle of Girls among the Nuer" 
(Reader, 151). 
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Week 5 -- Culture and Social Organization: Religion 

T - Feb. 7 

Marlene De Witte, "Money and Death: Funeral Business in Asante, Ghana" 

Africa (2003) BB 

Th - Feb 9 

"Spirits and Selves in Northern Sudan: The Cultural Therapeutics of Possession 
and Trance," Janice Boddy BB 

Week 6 - Culture and Social Organization: Kinship and Gender 

T - Feb 14 

Judith Van Allen, "Sitting on a Man" (Reader, p.399) 

Th - Feb 16 

Adeline Masquelier, "How is a Girl to Marry without a Bed? Weddings, Wealth 

and Women’s Value" in Women and lslamic Revival m a West African Town (2009) 

Week 7 - Culture and Social Organization: Visual Art, Music, and Expressive 
Culture 

T - Feb 21 

Waterman, Christopher. 1990. "Our Tradition Is a Very Modern Tradition: 
Popular Music and the Construction of Pan-Yoruba Identity." Ethnomusicology, 34(4): 
367-379. BB 

Th - Feb 23 - Race, Class, and Region in the Media and Popular Culture: Egypt 

Smith, Elizabeth. "Place, Class and Race in the Barabra Cafe: Nubian Urban 
Spaces and Media Identities." In Cairo Cosmopolitan: Politics, Culture, and 
Urban Space in the New Middle East BB 

Smith, "In His Heart and Soul He’s Egyptian, the Nile Flows through His Veins": 

Bakkar as Egyptian and African. (Cri#cal Interventions) BB 

Week 8 
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T - Feb 28 

Th - Mar 1 - Media Representations of War 

Susan Sontag, "Looking at War: Photography’ s View of Devastation and Death". 
The New Yorker. December 9 2002. BB 

--SPRING BREAK-- 

Week 9 - Understanding the Problems of "Development" 

T - Mar 13 

Film Screening: "What are we doing here? Why Western Aid Hasn’t Helped 
Africa" (2008) 

Th - Mar 15 

James Ferguson, "Expectations of Modernity: Myths and Meanings of Urban Life 
on the Zambian Copperbelt" (Reader, p.595) 

Week 10 - AIDS and Global Health in Africa 

T - Mar 20 

Epstein Preface, Ch. 1-4 

Th - Mar 22 

Epstein Ch. 7-10 

Week 11 -AIDS, con’t 

T - Mar 27 

Epstein Ch. 11-12 

Th - Mar 29 
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Film: Pills, Profits’, Protests" 

Week 12 -Contemporary Politics and Conflict: Rwanda 

T - Apt 3 

Scott Strauss, "Background to the Genocide" from 7"he Order of Genocide BB 

Th - Apt 5 

Peter Uvin, "Development Aid and Structural Violence: The Case of Rwanda" 

(Reader, 609) 

Week 13 - Politics, Con’t 

T - Apt 10 

Jean-Frangois Bayart, "The State in Africa: The Politics of the Belly" (Reader, 

629) 

Th - Apt 12 

Mwenda, Andrew, "Uganda’s politics of foreign aid and violent conflict: the 
political uses of the LRA rebellion." BB 

Week 14 - Natural Resources: Oil 

T - Apt 17 

John Boye Ej obowah, "Who Owns the Oil: The Politics of Ethnicity in the Niger 
Delta &Nigeria" BB 

Th - Apt 19 

Selections from Ike Okonta and Oronto Douglas, Where Vultures Feast BB 

Week 15 -Transnational Connections: Contemporary Religion 

T - Apt 24 

--Ruth Marshall-Fratani, "Mediating the Global and the Local in Nigerian 

Pentecostalism" Journal of Religion in Africa (1998) BB 

7 



Appropriate events include many of those hosted by one of UNC’s area studies centers, 
or Africa-related performances at Memorial Hall. Events at Duke and in the Chapel Hill 
community may also be considered. If you are unsure of the appropriateness an event, 
please consult me. Your short paper (about 1 page) should include a description of the 
event, your evaluation of the event’s content, and how the event relates to the study of 
Africa. Due: Due: Within one week of event date. Assignmem must be completed by 
April 19. 

African Studies Center/Global Center: 
http:i/africa.unc.edu/eventsidisplay_events.asp 

Stone Center for African-American Studies: 
http:!!sonj ahaynesstonectr.unc.edu!programs!spring-2012-program-and-events/ 

Carolina Performing Arts - Memorial Hall (all student tickets $10): 
http:/iwww.carolinaperformingarts.orgiperformances/calendar 

In your review inclnde the date, location, and title of the event, and attach yonr 
ticket stub if applicable. 

Please let me know if you have ideas for other campus events with Africa-related content 
which you would like to review or you think the class should be aware of. 

8 



AFAM 398 
THE SENIOR SEMINAR IN AFRICAN AMERICAN STUDIES 

SPRING TERM 2012 

Dr. Perry A. Hall 
202 Battle Hall 

Office Hours: T-Th 3:30-5:00 
966-5496 (hallpa@email.unc.edu) 

COURSE DESCRIPTION 
This is a capstone course aimed at providing a site where students may synthesize and consolidate concepts and 
insights from the various aspects of their education as African American Studies majors. The first part of the 
course, roughly the first half, focuses on the history and development of African American Studies as an academic 
discipline, emerging at a particular historical moment as an extension of a "Black Intellectual Tradition." The deep 
roots of this intellectual tradition in the historical experiences and struggles of African Americans are examined, 
followed by a section that focuses on the social movement out of which the discipline emerged along with the 
perspectives from which it was shaped into its current forms. 

The next section of the course focuses on selected issues and conditions with which African American communities 
currently struggle, as they relate to the mission of African American Studies and the historical Black Intellectual 
Tradition,. 

The last section focuses on issues affecting the process of "knowledge production," regarding the conditions and 
concerns relevant to African American communities. This will prepare students for the final task for the course 
which will call for them, in consultation with the instructor, to join and position themselves within the Black 
Intellectual Traditional and (as African American Studies majors) the mission of the discipline by completing a 
research project that joins their individual interests, goals, and visions with the parameters and principles 
(descriptive, corrective, prescriptive) of that larger tradition. A research proposal will be developed and submitted 
as a preliminary aspect of this project. 

COURSE OBJECTIVES: 
To locate African American Studies as the extension of a historical, black intellectual tradition aimed at 

understanding and improving the experiences, conditions, and aspirations of African Americans. 

To examine important contemporary issues of concern for students and scholars of African American Studies and 
of the larger intellectual tradition. 

To challenge African American Studies majors to extend that intellectual tradition by incorporating insights from 
their studies of black life and applying them to future needs of African American communities. 

REQUIRED TEXTS: 
Hall, Perry A. In The Vineyard: Workinq In African American Studies. Tennessee Press, 1999. 
Davidson, Jeanette, ed. African American Studies, Edinburgh University Press, 2010 

OTHER REQUIRED READING: available through the Internet course Web page or library Reserves 

COURSE REQUIREMENTS 
1.3 Reaction Papers (4pgs ea.) 
3. Attendance 
4. Participation 
3. Final Essay (10-12) pgs 

GRADE SCALE 
A =94-100 B =83-86 

A- = 90-93 B- =80-82 

B+ = 87-89 C+ = 77-79 

DUE FEB. 7, 28 & MAR. 27 

DUE ON APRIL 30 

C = 73-76 

C- = 70-72 

D+ = 67-69 

D = 63-66 

D- = 60-62 

F = 59 and below 

45% of Final Grade 
10% of Final Grade 
15% of Final Grade 
30% of Final Grade 



CLASSROOM POLICIES 
ATTEN DANCE 
Two unexcused absences will be tolerated. One point (out of 10 total attendance points) - and generally one 
"participation point" as well -- will be deducted for each additional absence. Please notify me by email of any 
absence you want to be excused. Students are expected to come to class on time, and stay for the entire period. 
Thus, please avoid making appointments that require you to leave class early. 

COMPUTER USE 
Computers and digital devices may be used in class for note-takinq only 

ACADEMIC INTEGRITY 
The University of North Carolina at Chapel Hill has had a student-administered honor system and judicial system 
for over 200 years. The system is the responsibility of students and is regulated and governed by them, but faculty 
share the responsibifity. If you have questions about your responsibility under the honor code, please bring them to 
your instructor or consult with the office of the Dean of Students or the Instrument of Student Judicial Governance. 
This document, adopted by the Chancellor, the Faculty Council, and the Student Congress, contains all policies and 
procedures pertaining to the student honor system. Your full participation and observance of the honor code is 
expected. See "Course information" section of website for more information. Students are required to 
indicate compliance with the University Honor Code on all assiqnments 

ACCOMMODATION OF DISABILITIES 
Students who feel they may need accommodations based on the impact of a disability should 
contact the course instructor to discuss their needs. Students with documented disabilities 
should also contact the Department for Disability Services at 919-962-8300 in SASB North 
Building, Suite 2126 to coordinate necessary accommodations for exams and other in-class 
assignments. Visit the internet address of this office at disabilityservices.unc.edu for more 
information. 



READING ASSIGNMENTS 
(Any changes will be communicated by email and posted to the syllabus on the website.) 

HISTORICAL ROOTS 
THE BLACK INTELLECTUAL TRADITION 

WEEK i (JAN. i 0 & i 2) 
iNTERNET: "The Collapse of Europe," (W.E.B. Du 

Bois, The World And Africa). 

WEEK 2 (JAN. 17 & 19! 
INTERNET: "The White Masters Of The 

World."(W.E.B. Du Bois, The World And Africa). 
INTERNET: "The Souls of Black Folk." Chapter 11 

in WEB. Du Bois: Biography of a Race, 265-297. 
INTERNET: "Of Our Spiritual Strivings," in W.E.B. 

Du Bois, The Souls of Black Folk, 7-14. 
INTERNET: "Gendering Africana Studies: Insights 

from Anna Julia Cooper," Shirley Moody-Turner 
and James Stewart, African American Review43.1 
(Sting 2009): 35-44 

WEEK 3 JAN. (24 & 26) 
INTERNET: "Historiography against History: The 

Propaganda of History and the Struggle for the 
Hearts and Minds of Black Folk." Reese, De 
Anna; Simba, Malik. Socialism and Democracy 
25.1 (Mar 2011): 13-43,291. 

INTERNET: "Introduction: Black Studies and the 
Racial Mountain." Dispatches from the Ebony 
Tower: Intellectuals Confront the African American 
Experience. Manning Marable, p. 1-28. 

WEEK 4 (JAN. 31 & FEB. 2) 
THE BLACK STUDIES MOVEMENT 

HALL: "Introduction: Confessions of an African - 
American Studies Professional," 1-13. 

HALL: Chap. 1: "Struggle Outward: Barricades 
and Ivory Towers," 17-32. 

HALL: Chap. 2: "Struggle Inward: Whither Then, 
and How?" 33-44. 

HALL: Chap. 3: "Afrocentrism: More or Less," 47- 
64. 

WEEK 5 (FEB. 7 & 9) 
Davidson:"African American Studies: Discourses 

and Paradigms," Perry A. Hall. pp. 15-34. 
Davidson: "Afrocentricity and Africology: Theory 

and Practice in the Discipline," Moelfi Kete, pp. 
35-52. 

HALL: Chap. 5:"Systematic and Thematic 
Principles," 83-114. 

WEEK 6 (FEB. 14 & 16) 
INTERNET: "Hidden in Plain View: African 

American Women, Radical Feminism, and the 
Origins of Women’s Studies Programs, 1967- 
1974, "V.P. Franklin. The Journal of African 
American History, Fall 2002 p433-445. 

Davidson: "Perspectives on Womanism, Black 
Feminism, and Africana Womanism," Maria D. 
Davidson and Scott Davidson, 239-259. 

INTERNET: "From ’crisis’ to ’activist’: the 
everyday freedom legacy of Black feminisms," 
Heather A. Oesterreich. Race Ethnicity and 
Education Vol. 10, No.l, March 2007, pp. 1-20. 

INTERNET: "Preface: Straight Black Studies" 
Nathaniel Norment, Jr. Ed., The African American 
Studies Reader Second Edition, (2005) 642-647 

WEEK 7 (FEB. 21 & 23) 
GLOBAL PERSPECTIVES AND CONNECTIONS 

Davidson: "Africa and its Importance to African 
American Studies," Tibor P. Nagy, Jr., 129-148. 

Davidson: "Black Studies in the UK and US: A 
Comparative Analysis," 149-167. 

INTERNET: "The Modern World Racial System," 
Howard Winant, The New Politics of Race, 94- 
103. 

INTERNET: "Postapartheid South Africa and 
Post-Civil Rights United States." Howard 
Winant, The New Politics of Race, 108-121 

WEEK 8 (FEB. 28 & MAR. 1) 
CURRENT ISSUES AND PERSPECTIVES 

HALL: Chap. 8: "Crisis, Culture, and Literacy in 
the Community," 169-186. 

INTERNET: "The Economic and Educational State 
of Black Americans in the 21 st Century: 
Should We be Optimistic or Concerned?" 
Angel L. Harris. Rev Black Polit Econ (2010) 
37:241-252 

INTERNET: "Literacy Skills in African American 
Students: The Legacy of the Achievement 
Gap?" Julie A. Washington. African American 
Research Perspectives. Volume 9, Issue 1 
(Winter 2003). 

INTERNET: "Crime, Incarceration, and 
Employment in Light of the Great Recession", 
Robynn Cox, Rev Black Polit Econ (2010) 
37:283-294 

SPRING BREAK 



WEEK 9 (MAR. 13 & 15) 
COMMUNITY ENGAGEMENT 

Davidson: "Theorizing African American 
Religion," 260-280. 

INTERNET: "Black Mega-Churches in the Internet 
Age: Exploring Theological Teachings and 
Social Outreach Efforts," Pamela P. Martin & 
Tuere A. Bowles & LaTrese Adkins & Monica T. 
Leach. J Afr Am St (2011) 15:155-176 

Davidson: "Town and Gown: Reaffirming Social 
Responsibility in Africana Studies," Charles E. 
Jones and Nafeesa Muhammad, 55-75. 

WEEK 10 (MAR. 20 & 22) 
INTERNET: "Theorizing Black Studies: The 

Continuing Role of Community Service in the 
Study of Race and Class," James Jennings," 
Marable, Dispatches from the Ebony Tower: pp. 
176-185. 

INTERNET: A Debate on Activism in Black 
Studies," Henry Louis Gates, Jr., and Manning 
Marable, Dispatches from the Ebony Tower: 
pp. 186-191. 

INTERNET: "Racism Today: Continuity and 
Change in the Post-Civil Rights United 
States," Howard Winant, The New Politics of 
Race, 39-49. 

WEEK 11 (MAR. 27 & 29) 
KNOWLEDGE PRODUCTION 

GENERATIONAL ISSUES 

INTERNET: "The Hip-Hop Generation." Kevin 
Powell. Sociafism & Democracy 18, no. 2 

(2004): 7-8. 
INTERNET: From civil rights to Hip Hop: toward a 

nexus of ideas." Derrick P. AIridge. The Journal 
of African American Historv 90.3 (Summer 2005): 
p226(27). 

INTERNET: "Of All Our Studies, History Is Best 
Qualified to Reward Our Research": Black 
History’S Relevance to the Hip Hop Generation 

Dagbovie, Pero Gaglo: The Journal of African 
American History 90:3 [Summer 2005] p.299-323 

INTERNET: "Hip Hop and the Black Studies 
Canon," Perry A. Hall, international Journal of 
Africana Studies Vol. 16, No. 1 (Spring 2010) pp. 
13-41 

INTERNET: "The Crisis of the Hip Hop 
Intellectual," Anthony Ratcliff, International 
Journal of Africana Studies,Vo116, No. 1,2010, 
195-220. 

WEEK 12 (APR. 3 & 5) 
KNOWLEDGE PRODUCTION 

CONCEPTUAL ISSUES 

INTERNET: "The Bell Curve by Richard J. 
Herrnstein; Charles Murray," Howard F. Taylor 
Contemporary Sociology, Vol. 24, No. 2 (Mar., 
1995), pp. 153-158 

INTERNET: Researching "Black" Educational 
Experiences and Outcomes: Theoretical and 
Methodological Considerations by Carla 
O’Connor, Amanda Lewis, and Jennifer Mueller 
Educational Researcher, Vol. 36, No. 9, pp. 541- 
552 

Hall, Chap. 6: "Conceptualizing Black Identity," 
115-141. 

INTERNET: "Where Did All the White Criminals 
Go?: Reconfiguring Race and Crime on the 
Road to Mass Incarceration," Souls, 13:1 
(2011), 72-90 

INTERNET: "Fresh Out of School: Rap Music’s 
Discursive Battle With Education" Au, Wayne: 
The Journal of Neqro Education 74:3 [Summer 
2005] p.210-220 

WEEK 13 (APR. 10 & 12) 
Individual Research and consultation 

WEEK 14 (APR. 17 & 19) 
Individual Research and consultation 

WEEK 15 (APR. 24) 

FINAL ESSAY DUE MAY 3 



Spring 2012 

Robert Porter 

Office hours: Tuesdays 2:30-5:30 in Battle 104 

AFAM 254: Blacks in Latin America 

This course will look at the remarkable yet little known story of blacks living South of the Rio Grande 

River and in the Caribbean. Less than 5% of enslaved Africans were transported to the U.S. or future 

U.S. This class considers the story of the remaining 95% plus. 

Course objectives: 

1) List and discuss major milestones in Afro-Latin American history 

2) Compare indigenous people with those of African descent 

3) Compare the experiences of men and women 

4) Compare blacks in Brazil to those in the rest of the Latin America, and in the United States 

Attendance: Required. Students who miss more than three classes should expect to see this course 

grade lowered by 2/3 of a letter, unless of course they have a compelling reason, supported by 

documentation. I rarely see a student miss significantly more than three times, but anybody who is 

absent much more than that should not expect to pass, unless the reason is truly stunning. I would 

recommend that you immediately drop this course if you have any tendency whatever to skip class. 

Technology in the classroom: Computers, laptops, cell phones and anything electronic should be off at 

all times, unless I specifically give permission for their use. 



Grading policy: Journals, midterm and final will each count 1/3 of the final course grade. 

Grading scale: A=93-100, A- = 90-92, B+ = 88-89, B = 83-87. B- =80-82, C+ = 78-79, C= 73-77, C- = 70-72, 

D+=68-69, D=60-67 (note that the grade of D- does not exist at UNC-CH), F=below 60 

Academic dishonesty or plagiarism: Do not even think about it. Students suspected of any dishonesty 

will be turned over to Honor Court immediately. 

Honor code: Please see honor.unc.edu for more information on UNC-CH’s student-administered honor 

system. This university’s Honor Court here will adjudicate all cases involving academic dishonesty. It is 

not an option for a professor and student to deal with such a matter privately. Be sure always to sign 

the honor’s pledge on all work turned in for this course. 

Possible changes to syllabus: I reserve the right to make any and all possible changes to this syllabus. At 

the same time, I also promise to notify you in a timely fashion of any such revisions. I further pledge to 

make no changes in the grading formula after the second week of class. 

Students with disabilities: Please do not hesitate to talk to me, because I’m eager to do all I can to help. 

The Department of Disability Services is too, and will go the extra mile, particularly for people with 

documented disabilities. For example, they give you extra time to complete exams. Disability Services, 

located at SASB North in Suite 2126, may be reach by phone at 962-8300. For more information see 

disabilityservices.unc.edu 

Journals: Students will keep diaries of this course (minimum 6000 words) that will contain original 

observations about most course readings, comments on relevant news items from this semester and 

thoughts about outside experiences in any way related to this course. Grading standards will be high. 

For an "A" you will not only faithfully adhere to all instructions, but your work will be written with style 

and flair. It will be exceedingly interesting and original, and will perhaps come close to being a solid first 

draft of a publishable piece. Most students should expect to fall in the "B" range. "B" quality journals 

will adhere to all directions and will be reasonably well written. "C" journals will follow most standards 

and will be written with some measure of competence. "D’ journals will represent only a partial effort 

to do what is required and will probably be written rather carelessly. 



Books 

John C. Chasteen, Born in Blood and Fire, Third Edition 

Manzano, Autobiography 

Hughes, The Big Sea 

Benedita da Silva 

Carolina Maria de Jesus, Child of the Dark 

Cadet, Restavec 

Gates, Black in Latin America 

January 10 Introduction; syllabus discussed; course themes 

Lecture: Geographic patterns of race in Latin America 

January 17 Hughes pp. 1-89 

Writing workship 

January 24 Chp. 2 in Gates 

Chasteen, Intro, Chp 1 and 2 

January 31 Chasteen, Chp. 3-6 

February 7 Chasteen, Chp. 8-end 

February 14 Midterm 

February 2:1 Lecture; group discussion 

February 28 Manzano (entire book); Gates, Chp. 6 

March 6 Spring Break 

March :13 Robinson, Chps. :1, 4, 5, 7 and 8 Gates, Chp. :1 and 3 



March 20 Benedita, Chp. 1-6 

March 27 Benedita, Chp. 7-10 

April 3 Benedita--class exercise 

Carolina Maria de Jesus (to p. 91) 

April 10 Carolina Maria de Jesus (p. 92-end) 

Gates Chp. 4 

April 17 Cadet, Chp. 1-11; Gates Chp. 5 

April 24 Pulling the course themes together; review for the final 

May 1 at 6:00PM Final exam--bring bluebooks 



Prof. Perry A. Hall 
202 Battle Hall 

AFAM 356 
THE HISTORY OF HiP HOP 

SPRING TERM 2012 
Office Hours: T-Th 3:30-5:00 

hallpa@email.unc.edu 

966-5496 
COURSE DESCRIPTION 

The course examines the history of hip hop culture and music. Materials are organized to reflect, and to alternate 
between historical/chronological presentation on the one hand, and focusing on thematic and analytical issues on the 
other. Readings in weeks 1-4 go back as far as the late 1960s (and further for broad historical context) to frame and 
examine the historical period and structural spaces out of which hip hop emerged, highlighting the pre-conditions and 
early emergence of sensibilities and activities constitutive of hip hop culture among displaced youth, wing to create 
meaning amidst the post-industrial decay of New York City’s upper boroughs. The evolution of hip hop from a strictly 
local phenomenon to something greater begins at the end of this period, when journalists, avant-garde artists, cultural 
critics, entrepreneurs, and other agents and institutions outside of hip hop’s originating spaces began to take note of 
its presence, its spunk, its attitude, its creativity. A signal event in this process was the 1979 recording and release of 
"Rappers’ Delight," the subsequent popularity of which gave the first indication of hip hop’s potential impact, culturally 
and commercially. 

From that point many of the issues and tensions which have since shaped hip hop began to emerge. Accordingly, in 
weeks 5 and 6 the readings begin to focus on how "authenticity" is constructed and experienced in various ways, in 
relation to race, ethnicity, culture, location, or socioeconomic condition. In weeks 7- 10 the historical narrative is re- 
established, focusing on the 1980s, when hip hop rapidly developed national and international bases for both its 
constituencies and its vision, in the process raising issues for both its disruption of and its popularity among 
mainstream agents, activities, and sensibilities. Evolving through this period were several self-consciously political 
voices (emblematized by the Long Island-based group Public Enemy, whose popularity and influence peaked through 
the late 1980s and early 1990s) that used hip hop mediums and methodologies to speak to various visions of political 
oppression, opposition, and change. Also evolving through this period, (not coincidentally alongside the growth of 
crack cocaine as enterprise and social plague) were the chronicles of urban terror and glee that emerged from the 
West Coast - the port-of-entry for the crack trade - as "gangsta rap," eventually superseding self-consciously political 
rap as both a vision and a symbol of hip hop culture. 

Framed against increasing mainstream crossover interest as well as alarm, the subsequent "East Coast-West Coast 
rivalry" (in addition to contextualizing the murder of two of the hip hop nation’s biggest talents) brought other issues of 
ethical, social, and aesthetic value to the forefront, a sampling of which are examined in weeks 11 and 12. Although 
hip hop soundings were always decidedly masculinist in tone, it was gansta rap that most blatantly opened the 
discourses of hip hop to perceptions (and expressions) of misogyny and sexual degradation. The readings of week 11 
address gender, feminism, misogyny, and sexuality in relation to hip hop from various perspectives. Week 12 extends 
the historical narrative to the 21st Century using the 1992 Los Angeles riots (seen as vindication by both advocates 
and critics of hip hop) as a signpost and focusing on connections between hostile constructions of hip hop and the 
emergence of social and criminal justice policies that marginalize and criminalize aspects of youth culture. 

Weeks 13-16 focus on issues pertaining to hip hop’s current state and status, and its future as a potential vehicle for 
artistic and political expression. 

COURSE OBJECTIVES: 

To examine the emergence and impact of Hip Hop music and culture in historical, aesthetic, as well as social terms. 
The examination will consider Hip Hop as an extension of the processes through which African American musical 
forms emerge historically. Its influence as a broad force in mainstream culture and its development as a global 
phenomenon will also be considered. In addition the course will focus on the social force of Hip Hop culture in terms 
of its ability to carry the formative ideas and sentiments of the local and global communities which it informs. 

TEXTS 
Chang, Jeff. Can’t Stop Won’t Stop: A History of the Hip Hop Generation. St. Martin’s Press, 2005. 
Ogbar, Jeffrey O. G. Hip-Hop Revolution: The Culture and Politics of Rap. University Press of Kansas, 2007. 



REQUIREMENTS 
Classes will be driven by discussion, based on issues presented in the assigned readings and other relevant inputs. 
Students will be required to post questions to the website in advance (10 over the course the term; see website for 
details) that frame issues for discussion in class. In this way students help determine how discussions are structured. 
In addition there are two required essays (Due on Feb. 21 & Apr.3) based on themes to be specified that emerge 
from readings and discussion. Finally, the registering in this class will commit you to participate in a public 
campus forum, which the class as a group will organize near the end of the term, which will focus on Hip 
Hop’s current status, role, and potential. 

First Essay (5-6 pages) 
Second Essay (5-6 pages) 
Posted Discussion questions 
Attendance (Including campus forum) 
Class Participation 
Forum Participation 
Final Paper 

Due on Feb. 21 
Due on Apr 3 

Due on Apr. 28 

GRADE SCALE 
A =94-100 B =83-86 C =73-76 D =63-66 

25% OF FINAL GRADE 
25% OF FINAL GRADE 
10% OF FINAL GRADE 
10% OF FINAL GRADE 
5% OF FINAL GRADE 

15% OF FINAL GRADE 
10% OF FINAL GRADE 

A- = 90-93 B- =80-82 C- = 70-72 D- = 60-62 

B+ = 87-89 C+ = 77-79 D+ = 67-69 F = 59 and below 

CLASSROOM POLICIES 
ATTENDANCE 
Two unexcused absences will be tolerated. One point (out of 10 total attendance points) - and generally one 
"participation point" as well -- will be deducted for each additional absence. Please notify me by email of any 
absence you want to be excused. Students are expected to come to class on time, and stay for the entire period. 
Thus, please avoid making appointments that require you to leave class early. 

COMPUTER USE 
Computers and digital devices may be used in class for note-takinq only 

ACADEMIC INTEGRITY 
The University of North Carolina at Chapel Hill has had a student-administered honor system and judicial ~ystem Jbr over ! O0 
years. The system is the responsibi#ty of students and is regulated and governed by them, butJbculty share the responsibili&. 
IJ~Vou have questions about your responsibi#ty under the honor code, please bring them to your instructor or consult with the 
office of the Dean of Students or the Instrument of Student Judicial Governance. This document, adopted by the Chancellor, 
the FaculO~ Council, and the Student Congress, contains all policies and procedures pertaining to the student honor system. 
YourJhll participation and observance of the honor code is expected. See "Course inJbrmation" section of website ~br more 
infbrmation. Students are required to indicate compliance with the University Honor Code on all 
assignments 

ACCOMMODATION OF DISABILITIES 
Students who feel they may need accommodations based on the impact of a disability should 
contact the course instructor to discuss their needs. Students with documented disabilities 
should also contact the Department for Disability Services at 919-962-8300 in SASB North 
Building, Suite 2126 to coordinate necessary accommodations for exams and other in-class 
assignments. Visit the internet address of this office at disabilityservices.unc.edu for more 
information. 



READING ASSIGNMENTS 
(Any changes will be communicated by email and posted to the syllabus on the website.) 

WEEK 1 (JAN. 10 & 12) 
WEBSITE: "The Songs of Black Folks," In the Vineyard, 

Perry A. Hall, 142-168 
CHANG: "Prelude," xi-xiii; "Introduction," 1-6 

WEEK 2 (JAN. 17 & 19) 
CHANG: Ch 1 : "Necroplis: The Bronx and the Politics 

of Abandonment," 7-19. 
CHANG: Ch 2: "Sipple Out Deh: Jamaica’s Roots 

Generation and the Cultural Turn," 21-39. 
CHANG: Ch 3: "Blood and Fire, with Occasional Music: 

The Gangs of the South Bronx," 41-65. 

WEEK 3 (JAN. 24 & 26) 
CHANG: Ch 4: "Making a Name: How DJ Kool Herc 

Lost His Acent and Started Hip Hop," 67-86 
CHANG: Ch 5: "Soul Salvation: The Mystery and Faith 

of Afrika Bambaataa," 89-107. 
CHANG: Ch 6: "Furious Styles: The Evolution of Style 

in the Seven-Mile World," 109-125. 

WEEK 4 (JAN. 31 & FEB. 1) 
CHANG: Ch 7: "The World is Ours: The Survival and 

Transformation of Bronx Style," 127-139. 
CHANG: Ch 8: "Zulus on a Time Bomb: Hip-hop Meets 

the Rockers Downtown," 141-165. 
Wild Style (Film) 

WEEK 5 (FEB. 7 & 9) 
CHANG: Ch 9: "1982: Rapture in Reagan’s America," 

167-187. 
CHANG: Ch 10: "End of Innocence: The Fall of the Old 

School," 189-211. 
WEBSITE: "Hip-Hop: From live Performance to 

Mediated Narrative," Greg Dimitriadis, 421-435. 

WEEK 6 (FEB. 14 & 16) 
VVEBSITE: "Puerto Rocks: Rap, Roots, and Amnesia," 

John Flores, 69-86. 
WEBSITE: "Hip-Hop Chicano: A Separate but Parallel 

Story," Raegan Kelly, 95-104 
PERRY: Ch 1: "Hip Hop’s Mama; Origination and 

Identity in the Music," 9-37. 
OGBAR: Ch 2: "Real Niggas": Race, Ethnicity, and the 

Construction of Authenticity in Hip-Hop," 37-71. 

WEEK 7 (FEB. 21 & 23) 
CHANG: Ch 11 : "Things Fall Apart: The Rise of the 

Post-Civil Rights Era," 215-229. 
CHANG: Ch 12: "What We Got to Say: Black Suburbia, 

Segregation and Utopia in the Late 1980s," 231-261. 

WEEK 8 (FEB. 27 & MAR. 1) 
CHANG: Ch 13: "Follow for Now: The Question of Post- 

Civil Rights Leadership," 263-297. 
WEBSITE: Islam in the Mix: Lessons of the Five 

Percent," Ted Swedendburg 

SPRING BREAK 

WEEK 9 (MAR. 13 & lS) 
CHANG: Ch 14: "The Culture Assassins: Geography, 

Generation and Gangsta Rap," 293-329. 
WEBSITE: "Remixing American Pop," Ch 1 Hip Hop 

Matters, Craig S. Watkins, 33-53. 

WEEK 10 (MAR. 20 & 22) 
OGBAR: Ch 4, "Rebels with a Cause: Gangstas, 

Militants, Media, and the Contest for Hip-hop, 105- 
138 

CHANG: Ch 15: "The Real Enemy: The Cultural Riot of 
Ice Cube’s Death Certificate," 331-355. 

WEEK 11 (MAR. 27 & 29) 
WEBSITE: "Oppositional Consciousness within an 

Oppositional Realm: The Case of Feminism and 
Womanism in Rap and Hip Hop, 1976 2004," Journal 
of African American History 90, no. 3 (2005): 253-77. 

OGBAR: Ch. 3: "Between God and Earth: Feminism, 
Machismo, and Gender in Hip=Hop Music," 72-104 

INTERNET: "in Search of the "Revolutionary 
Generation": (En)gendering the Golden Age of Rap 
Nationalism." Cheney, C. (2005). The Journal of 
African American History 90(3): 278-298. 

WEEK 12 (APR. 3 & 5) 
CHANG: Ch 16: "Gonna Work It Out: Peace and 

Rebellion in Los Angeles," 357-379. 
CHANG: Ch 17: "All in the Same Gang: The War on 

Youth and the Quest for Unity," 381-405. 
WEBSITE: "Locked Up: Police, the Prison Industrial 

Complex, Black Youth, and Social Control," Ch 5, 
Hip Hop Revolution, Jeffrey O.G. Ogbar, 139-174. 

WEEK 13 (APR. 10 & 12) 
CHANG: Ch 18: "Becoming the Hip-Hop Generation: 

The Source, the Industry and the Big Crossover," 
407-435. 

WEBSITE: "The Hip-Hop Generation." Kevin Powell. 
Sociafism & Democracy 18, no. 2 (2004): 7-8. 

WEBSITE: "Inter-generational Culture Wars: Civil 
Rights vs. Hip Hop." Todd Boyd. Interviewed by Yusuf 
Nuruddin. Socialism & Democracy 18, no. 2 (2004): 51- 
59 

"Hip Hop and the Black Studies Canon," Perry A. Hall, 
International Journal of Africana Studies Vol. 16, No. 1 
(Spring 2010) pp. 13-41 

VVEBSITE: "Hip-Hop Studies and the New Culture 
Wars." Bakari Kitwana, B. Socialism & Democracy 
18(2): 73-77. 

WEEK 14 (APR. 17 & 19) 
PERRY: Ch 7: "Bling Bling...and Going Pop: 

Consumerism and co-optation in Hip Hop," 191-203. 
WEBSITE: "Mutual Denials in the Hip Hop Wars" Ch 11 

The Hip Hop Wars, Tricia Rose, 217-240 
CHANG: Ch 19: "New World Order: Globalization, 

Containment and Counterculture at the End of the 
Century," 437-465. 

OTHER READINGS TO BE ANNOUNCED 

WEEK 15 (APR. 24) 
TO BE ANNOUNCED 

FINAL ESSAY DUE ON APRIL 28 



AFRI 520 Southern Africa: Urban Governance and Social Movements 
Tue-Thu 1 lain-12:15 Howell Rm 201 

Instructor: Yousuf A1-Bulushi Em ail: you~uf@m~c.edu 
Office: l01 Battle Hall        Office Hours: Thursday lpm-4pm 

Course Description: 
The class focuses on cities and the challenges facing Southern African urban areas in 
terms of resources, struggles over space, service provision and conflict across class, race 
and gender lines in the context of a globalizing world political and economic 
system. Some of the questions we will explore include: do the traditional theories of 
globalization still hold true in an African context? Does the theory of world cities apply 
in places like Johannesburg? What does it mean to continue the struggle &the poor in an 
era when your own "liberation government" is in charge? How is race being reconfigured 
in a global setting within an urban Southern African context? 

In order to ground our discussions historically, the first part of the course will explore the 
region of Southern Africa as it has developed over the last 50 years. We will begin with 
an overview of the legacy of anti-colonial struggles in the region and the experiments 
with socialism and other forms of liberation governance. From there we will focus on the 
contemporary era and examine the theme of globalization from the perspective of the 
southern half of the African continent. After setting Southern Africa in a global context, 
we will delve into two specific themes that will guide the rest of our study: urban 
governance and social movements. 

Course Requirements: 
Course requirements are divided into five specific areas. First, you will be given a 
geography quiz of the region after two weeks of the course--this will be worth 5% of 
your overall grade. Second, you will be expected to complete the readings in a timely 
manner and to come prepared to participate in class discussion every day. You will be 
asked to participate voluntarily in class discussion and at times will be called on directly 

to voice your opinion. Thus, keeping up with the readings is crucial. This participation 
will constitute 20% of your grade. Third, you will be asked to present on a class reading 
once or twice during the semester. This will entail providing: first and foremost, a 
summary of the key points addressed in the author’s text; secondly, a summary of how 
the reading relates to other texts in the course; and finally, an appraisal of the reading 
from your own perspective with follow-up questions for discussion. Fourth, you will be 
asked to write a paper of 6-7 pages in length addressing one of the course topics in 
greater depth. Finally, you will have a final exam on the assigned exam day for this 

course. 

Assignments: 
Southern Africa Geography quiz: 5% -- Tuesday January 24 
General class participation: 20% 
Presentation(s) on course readings: 25% 
Paper: 25% -- Due in class Tuesday April 3 

Final Exam: 25% -- Tuesday May 1 @ 12pro 



Required Texts: (to be purchased at the campus textbook store) 
John Saul (2005) ]’he Next Liberation Struggle: Capitalism, Socialism and Democracy 

5~)uthern Africa 
Garth Myers (2011) African Cities: Alternative Visions of Urban Theory & Practice 
James Ferguson (2006) Global Shadows: A£ica in the Neo#beral World Order 

**All other readings will be available as pdf’s on the sakai course website** 

Attendance Policy: 
Students are required to attend all classes. More than 2 unexcused absences will result in 

a half-grade deduction to your final course grade per additional absence. 

A Brief Note on Plagiarism: 
All students are required to read and abide by the Code of Student Academic Integrity. 
Violations of the Code of Student Academic Integrity, including plagiarism, will result in 
disciplinary- action as provided in the Code. Definitions and examples of plagiarism are 
set forth in the Code. The Code is available from the Dean of Students Office or online 
at: http:iiwww.legal.uncc.eduipoliciesips-105.html 

Potential Syllabus Changes: 
The standards and requirements set forth in this syllabus may be modified at any time by 
the course instructor. Notice of such changes will be by announcement in class [or by 
written or email notice] or by changes to this syllabus posted on the course website. 

Technology in the Classroom Policy: 
The use of cell phones, smart phones, or other mobile communication devices is 
disruptive, and is therefore prohibited during class. Except in emergencies, those using 
such devices must leave the classroom for the remainder &the class period. In-class 
note-taking must be conducted by hand, the old-fashioned style. Only those students 
with special needs will be allowed to use a computer for note-taking, and must discuss 
their needs with the instructor during the first week of class. This is for your benefit, as it 
is simply impossible to avoid the inevitable distraction to yourself and your classmates of 
going on Facebook or ESPN during class time if you have your computer sitting in front 
of you. 

Students with disabilities: 
Students in this course seeking accommodations to disabilities must first consult with the 

Office of Disability Services and follow the instructions of that office for obtaining 
accommodations. 

Grading Scale: 
A+ = 97.5-100 B+ = 87.5-90 C+ = 77.5-80 D+ = 67.5-70 
A =92.5-97.5 B =82.5-87.5 C =72.5-77.5 D =62.5-67.5 

A- = 90-92.5 B- =80-82.5 C- = 70-72.5 D- = 60-62.5 

F = below 60 



Introduction: Southern Africa after the Anti-Colonial Struggles 

Jan 10: Course Overview and Introduction 

Jan 12: John Saul The Next Liberation Struggle 

"Liberation, and After" 1-14 
"Sub-Saharan African in Global Capitalism (with Colin Leys)" 17-31 

Jan 17: John Saul The Next Liberation Struggle 

"The Failure of African Socialisms and Their Future" 32-53 
"Liberal vs. Popular Democracy in Sub-Saharan Africa" 54-86 

Jan 19: John Saul The Next Liberation Struglzle 

"Peace & Reconciliation, Authoritarianism & ’African Socialism’" 87-93 
"On War and Peace in Africa: The Mozambican Case" 94-106 
"Lubango and After: ’Forgotten History’ as Politics in Contemporary 
Namibia (with Colin Leys)" 107-128 

Jan 24: John Saul The Next Liberation Struggle 

"Mugabe, Gramsci, and Zimbabwe at Twenty-Five (with Richard 

Saunders)" 129-145 
"Julius Nyerere’ s Socialism: Learning from Tanzania" 146-166 

Eunice Sahle "State, World Order and Development: Malawi" 59-75 in Worm 

Orders, Development and Transformation (2010) 
**Quiz: Geography of Southern Africa** 

Theoretical framings of the Metropolis and the Global Conjuncture: Thinking 
Commonwealth from Southern Africa 

Jan 26:4.1 "A Brief History of a Failed Coup d’Etat" 203-218 
4.2 "After U.S. Hegemony" 219-233 

Jan 31:4.3 "Genealogy &Rebellion" 234-248 
4.4 "De Corpore 2: Metropolis" 249-262 

The Persistence of Race: The World as Ghetto 

Feb 2: Howard Winant and Gay Seidman, The World is a Ghetto: Race and Democracy 
Since WWII, Ch. 8 "South Africa: When the System has Fallen" 177-218 

Feb 7: David Theo Goldberg, The Threat of Race: Reflections on Racial Neo#bera#sm, 

Ch. 7 "On Racial South Africanization", pp 245-326 



Urban Struggles over Space 

Feb 9: Prishani Naidoo and Ahmed Veriava, (2004) "Re-membering Movements: Trade 

Unions and New Social Movements in Neoliberal South Africa" 

Feb 14: Pithouse, (2006) "The Promised Land and the University of AbM" 102-142 

Feb 16: Richard Pithouse, (2009) "In the Forbidden Quarters: Shacks in Durban till the 
End of apartheid," pp 11-40 

Feb 21: Anne-Maria Makhulu, (2010)"The Dialectics &Toil: Reflections on the Politics 
of Space after Apartheid" pp 551-580 

Feb 23: Stefan Kipfer "The Times and Spaces of (De-)Colonization: Fanon’s 
Countercolonialism, Then and Now," pp 93-104 
Mabogo Percy Moore, "Fanon and the Land Question in Postapartheid South 
Africa," pp 173-186 
Mahmood Mamdani, "Linking the Urban and the Rural," 285-302 in Citizen and 
Subject (1996) 

Global Cities and Ordinary Johannesburg 

Feb 28: Ed Soja (2000) Postmetropo#s "Metropolis in Crisis" 95-116 
"Postfordist Industrial Metropolis" 156-188 
Ed Soja (2005) "Borders Unbound: Globalization, Regionalism, and the 
Postmetropolitan Transition" Ch. 2, pp. 33-46, in B/ordering Space 

March 1: Jennifer Robinson, (2006)Ordinary Cities "Introduction: post-colonialising 
urban studies" pp 1-12 
Ch. 4 "World Cities, or a world of ordinary cities?" pp. 93-115 

March 13: Achille Mbembe and Sarah Nuttal, Johannesburg: 7he Eh¢sive 
Metropo#s, "Introduction" pp 1-33 
Zethu Matebeni, (2011) "TRACKS: researching sexualities walking about the city 
&Johannesburg" in Ajkican Sexua#ties, edited by Sylvia Tamale, pp 50-57 

March 15: Martin Murray Taming the Disorderly City: The Spatial Landscape of 

Johannesburg after Apartheid, "Social Justice and the Rights to the City" 15-38 
"The Spatial Dynamics of Real Estate Capitali sm" 125-153 

Precarity and Surplus Populations 

March 20: John Saul "Proletariat and Precariat: Non-Transformative Global Capitalism 
and the African Case," pp 1-20 
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Franco Barchiesi Precarious Liberation, "Redeeming Labor: From the Racial 
State to National Liberation" pp 27-62 

March 22: Barchiesi Precarious Liberation, "Like a Branch on a Rotten Tree: 
Recovering Agency after Wage Labor," 209-248 

March 27: Mike Davis Planet of Slums "The Urban Climacteric" 1-20 
"A Surplus Humanity?" 174-198 

March 29: Anton Harber, Diepsloot (2011) "Prologue" 1-6 
"No community has experienced development like this" 27-62 
Pithouse, "Thinking Resistance in the Shanty- Town: Response to Davis" 

The Global Shadows of the African City 

April 3: James Ferguson Global Shadows "Global Shadows: Africa and the World" 11-24 
"Globalizing Africa? Observations from an Inconvenient Continent" 25-49 
**Paper Due** 

April 5: Garth Myers AJ)~ican Cities "Introduction" 1-20 
"What if the Postmetropolis is Lusaka?" 21-42 

April 10: Ferguson "Paradoxes of Sovereignty and Independence: ’Real’ and ’Pseudo-’ 
Independent Nation States and the Depoliticization of Poverty" 50-68 
"Demoralizing Economies: African Socialism, Scientific Capitalism, and the 
Moral Politics of Structural Adjustment" 69-88 

April 12: Myers "Postcolonial Cities" 43-69 

"(I)n(t)ormal Cities" 70-103 

April 17: Ferguson "Transnational Topographies of Power: Beyond ’the State’ and ’Civil 
Society" in the Study of African Politics" 89-112 
"Of Mimicry and Membership: Africans and the ’New World Order’" 155-175 

April 19: Myers "Governing African Cities" 104-137 

"Conclusion: 191-198 

April 24: Ferguson "Decomposing Modernity: History, and Hierarchy after Development" 
176-193 
"Governing Extraction: New Spatializations of Order and Disorder in Neoliberal 
Africa" 194-210 

May 1: F1NAL EXAM @ 12pm 



Dr. Mamarame Seck 

Office: 304 Battle Hall 

Phone: (919) 962-4579 

Course materials 

Introduction to the Languages of Africa 

AFRI 421-001 6104 

SPRING 2012 

MoWeFr 10:00 AM to 10:50 AM 

Alumni - Room 0207 

Office Hours: MW: 1PM-2P, F: 11AM-12PM 

& by appointment 

Textbook available at the UNC Student Stores: African Languages: An Introduction by Bernd 
Heine and Derek Nurse (2000). Cambridge University Press 

Handouts from the instructor 

Course description 

This course is an introduction to languages of Africa. No linguistics background is required for 

attendance. The focus is on classification of African languages, their characteristic linguistic 

features, including phonetic, phonological, morphological and syntactic features and role in their 

respective societies, language policy, national and official languages, lingua francas, and 

language endangerment. 

Course objectives 

The course aims to introduce students to the diversity of African language families, their general 

characteristics and the role of African languages in their respective societies. 

Course goals: 

After completion of this course, students should be able to situate African languages within one 

of four maj or groups present on the African continent and also know about their linguistic 

distinctive features. In addition students will be aware of the maj or issues pertaining to African 

languages, their status and role in society. 

Course j ustification 

Considering the growing interest in learning an African language this course will help students 

choose which one to study. 



Teaching Methodology and Philosophy 

This course is intended to be interactive and student-centered. It will consist of lectures, class 
discussions on the assigned readings, students’ presentations and videos. 

Assessment 

The assessment will consist of short essays based on the assigned readings, three exams and a 
project. 

Final project: 

The final project will consist of a paper on a topic of your choice but related to the language 
families of Africa or a specific language or area such as the phonetics, phonology, morphology, 
syntax, and sociolinguistics, or language endangerment. The paper should be at least 10 pages 
long 

Grading scale: 

Attendance and participation: 10% 
Short essays: 10% 
Exam 1:20% 
Exam 2: 20% 
Final exam: 20% 
Final project: 20% 

Attendance and participation: 

Studems are expected to attend every single class and participate in all activities in the classroom. 

Attendance and active participation count for 10% of your final grade (see above). 

Honor Code 

The UniversiO: of North Carolina at Chapel Hill has had a student-administered honor system and 

jmdicial system.for over 100 years. The s~vstem is the responsibiliO: of students and is regulated and 

governed by them, but faculty share the responsibiliO:. If you have questions about your responsibility 

under the honor code, please bring them to your instructor or consult with the office of the Dean of 

Students" or the Instrument of Student Judicial Governance. This document, adopted by the Chancellor, 

the Faculty Council and the Student Congress, contains all policies and procedures pertaining to the 

student honor system. Your full participa~on and observance of the honor code is expected. 

Plagiarism 

Quote and cite any words that are not your own. If you paraphrase the words of another, you 
must still give proper attribution. Please use APA style for citation (http:iiwwwoapastyle.orgi). 



Technology 

Students are not allowed to use their computers or smart phones during class lectures. The use of such 

devices during the class period can be a source of distraction while your full attention is needed. 

Course Outline 

Week Topic Reading 
1 Introduction: Linguistic Linguistics maps 

Map of Africa 

2 

3&4 

5&6 

7 

8&9 

Classification of African 
Languages 

The Language Families of 
Africa 

The language Families of 
Africa (continued) 

Typology of African 
Languages 

Phonetics and Phonology of 
African Languages 
Exam 1 

Paul Newman (2000). 
Comparative linguistics. 
Chapter 10 of Heine & Nurse 

Kay Williamson & Roger 
Blench (2000). 
Niger-Congo. Chapter 2 of 
Heine & Nurse 
Lionel M. Bender (2000). 
Nilo-Saharan. 
Chapter 3 of Heine & Nurse 

Richard J. Hayward (2000). 
Afro-asiatic. 
Chapter 4 of Heine & Nurse 
Tom G~ildemann & Rainer 

Vossen (2000). 

Khoisan. 
Chapter 5 of Heine & Nurse 

Denis Creissels (2000). 
Typology. Chapter 9 of Heine 
& Nurse 

G.N. Clements (2000). 
Phonology. 
Chapter 6 of Heine & Nurse 
G.N. Clements & Annie 
Rialland (2008) 
Africa as a phonological area. 
Chapter 2 of Heine & Nurse 
(2008) 

10 & 11 Morphology of African Gerrit J. Dimmendaal (2000). 



12 

13 

14 

Languages 

Syntax of African 
Languages 
Exam 2 

Sociolinguistics 

Language Endangerment 
Final exam 

Morphology. 
Chapter 7 of Heine & Nurse 
G. Tucker Childs (1994). 
African ideophones. 
In Leanne Hinton et al., eds. 
Sound symbolism. 
Cambridge University Press. 
178-209 

John R. Watters (2000). 
Syntax. 
Chapter 8 of Heine & Nurse 
H. Ekkehard Wolff (2000). 
Language and society.. 
Chapter 12 of Heine & Nurse 

Herman M. Batibo (2005). 
Language Decline And Death 
In Africa: 
Causes, Consequences And 
Challenges. Chapter 4 
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LGLA 402 LINGALA II 
Spring 2012 Course Schedule: 

Monday, Wednesday, Friday, 10:00 a.m.-10:50 a.m., 1009 GEC 

Molakisi Donato Fhunsu 

Email: ._d___t__]_L_m__~R2____l__(q.~unc.edu Phone: (919) 923-6350 

Office: 04 Smith Building--Office Hours: 

Monday, Wednesday, Friday, 8:30 a.m.-9:30 a.m. 

and by appointment 

Course Description: 
Lingala is a Central Bantu language that belongs to the Niger-Congo family. It is spoken primarily in 
Congo-Kinshasa, Congo-Bmzaville, but also in parts of Angola, Gabon, Central African Republic, Sudan, 
Uganda, Kenya, Bunmdi, Rwanda, Zambia, as well as in the Congolese cormnunities in the Congolese 
diasporas in Europe and the Americas. 

This beginning level 2 course is a continuation of level 1 and is intended to help students acquire 
foundatioual skills in listening, speaking, reading and writing Lingala within the context of Lingala culture. 

Cou rse Material: 
Tosolola na Lingala by Eyamba Georges Bokamba and Molingo Virginie Bokamba (National African 
Language Resource Center, 2004) 
Audio and visual materials provided by the instructor 

Speaking and Writing Goals 
Students use appropriate Lingala expressions and gestures to greet and take leave of teachers and 
classmates. 
Students give and follow simple instructions in Lingala in order to participate in classroom 
activities. 
Students share their likes and dislikes in Lingala with each other or with students at other schools 
via notes, letters or e-nrail. 
Students role play in Lingala everyday situations, such as buying and selling wares in the nrarket 
or ordering food at eateries. 
Students talk about and describe aspects of the Bangala world, such as food, clothing, ~;pes of 
dwellings, means of tmnsportatior~ buildings, and monuments. 
Students ask and answer questions in Lingala about topics such as family, school, animals, 
familiar objects, and possessions. These exchanges may be done in person or via notes, e-mail, 
CDs, DVDs or videos. 

* Students express aches and pains pointing to appropriate body parts. 

* Students ask and tell the time. 
* Students ask for and provide directions 

Listening and Reading Goals 
* Students follow oral instructions in Lingala rclaled to daily classroom activities. 
* Students understand oral and/or written statements in Lingala on familiar topics, such as numbers, 

time of day, and weather. 
Students read and/or listen to descriptions in Lingala and identify the corresponding pictures or 
illustrations, such as people, animals, objects, places, conunon activities, weather and time of day. 

* Students understand farailiar songs, poems, videos, stories and folk tales in Lingala. 
* Students understand brief spoken or written Lingala messages on familiar topics, such as personal 

preferences, faraily, school, and celebrations. 
Students understand the content of simple Lingala realia, such as picture books, menus, posters or 
advertise~nents. 
Students prepare and present short announcements in Lingala, such as the current date, time and 
weather information. 
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Studems retell stories in oral and written Lingala. 
Students prepare and present in Lingala short illustrated personal descriptions of topics, like their 
holne or their family. 
Students prepare and contribute information in Lingala for an audio or video exchange or for web 
page on topics, such as school and hobbies. 
Students prepare and present and/or record in Lingala puppet shows, short skits, and simple plays 
based on familiar folktales and stories 
Students dramatize Lingala songs and poems. 

Cultural Goals 
Students use appropriate gestures and Lingala expressions for greetings, leave Vakings and common 
classroom interaction. 
Students participate in age-appropriate cultural activities such as games, songs, dances, celebrations, 
story telling, or dramatizations. 
Students identify social customs that are of interest to either children or adults; topics may include 
traditional foods, aspects of family life, and typical holidays in Bangala society. 
Students identify the similarities and differences between school life in their own region and in 
Bangala society. 
Students identify and recognize products and symbols of the Bangala world, such as foods, clothing, 
type of dwellings, modes of transportation, and famous monuments. 
Students identify and learn about: products reflecting the lifestyle of people in various Bangala 
communities, such as household items, clottfing, and foods. 
Students recognize and experience or interact with the products of Bangala culture, such as ritual songs 
and tales. 

¯ Students identify age-appropriate folk art and crafts typical of Bangala culture. 
¯ Students identify the general characters and themes of the Lingala-language comic books and youth 

magazines. 

Students identify typical clothing for special events and days of the week. 

Grade 
Attendance and Class Participation 
Chapter Tests 
Writing Assiglunents 
Oral Assigmnents 
Final Exam 

100 points 
200 points 
200 points 
200 points 
300 points 

Grades are assigned according the following scale: 

A A- B+ B B- C+ C C- D+ D      F 

1000- 919- 899- 879- 819- 799- 779- 719- 699- 679-    599- 

920 900 880 820 800 780 720 700 680 600 

Class Policy and Management 

(1) Attendance and Participation 
Students are expected to attend all classes and participate in all activities in the classroom. They are also 
encouraged to participate in the extra-curricular activities that the Lingala Program may organize. 

(2) Chapter Tests 
There will be a test at the completion of the material we study in each chapter. The test will have a listening 
co~nponent, vocabulary, gramnmr, and a short composition. 

(3) Writing Assignments 
Each writing assigmnents will cover a specific topic of communication. You will write and rewrite so that 
you learn to conununicate what you need to conununicate. 
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(4) Oral Assignments 
To reinforce your productive communication skills, you will be giving oral presentations that will parallel 
the writing assignments. 

(5) Final Exam 

The Final Exam will have two sections: an Oral Proficiency Interview (Oral Section) with the instructor 
and a Written Section. It will be co~nprehensive, allowing you to demonstrate the cormnunicate skills you 
have acquired over the semester. 

Academic Dishonesty 
All form of academic misconduct--including, but not limited to, cheating on quizzes, exams, or other 
assigmnents, plagiarizing papers, falsifying grades or other class records--are unacceptable and constitute 
a fragrant violation of both the Class Policy and the UNC Honor Code. 

Honor Code 
UNC-Chapel Hill has had a student-administered honor system and judicial system for over 100 years. The 
system is the responsibility of students and is regulated and governed by them, but faculty share the 
responsibili~7. Questions about student responsibilities under the honor code should be directed to the 
instructor or the office of the Dean of Students. Another useful resource is the Instrument of Student 
Judicial Governance. This document, adopted by the Chancellor, the Faculty Cmmcil, and the Student 
Congress, comains all policies and procedures pertaining to the student honor system. Eveu student 
enrolled in this course is expected to fully participate in and observe the Honor Code. 
Additional information about the UNC-Chapel Hill Honor Code can be found at: honor.unc.edu. 

Use of Technology in the Classroom by Students 
Students in this class may use laptop computers and tablet computers only to take notes and engage in other 

activities that arc strictly related to the specific class topic being covered or discussed. Any other activities 

with these devices (like checking emails, working on Facebook, surfing the Internet, etc. or nsing cell 

phones to text during class) constitute a clear violation of both the Class Policy and the UNC Honor Code. 

Students violating this point of policy can expect, at the discretion of the instructor, the following order of 

evems: l) an individual warning; 2) a public warning; 3) a notification of one-point deduction from the 
participation grade for that day; 4) a request to leave the classroom for that day, coupled with an unexcused 

absence for that day and a 3-point deduction from the attendance grade for that day. 

Potential Changes to Topics and Readings 
Topics and reading assignmems, their orders on the syllabus, and assignment due dates could be changed, 

but not matters related to grading. If there are such changes, they will be announced, in due time, in class, 

by an email to the class, or through an amended syllabus posted on the course website. 

Accommodation of Disabilities 
Students who feel that they may need acconnnodations based on the impact of a disability should contact 
the course instructor to discuss their needs. If they so desire, these students may also want to contact the 
Department for Disability Services to have their disability officially documented and the instructor forlnally 
notified. The Department for Disability Services is in SASB North Building, Suite 2126. The telephone 
number is 919-962-8300, and the website is disabflityservices.unc.edu. 

"Learning Community" 
Finally, I expect the class to be a "Learning ColIununity," a safe and respectful environn~ent in which each 
person can learn and grow. Let us work together to make the class sometlfing we all look forward to. 

And, please keep the lines of conununication open. Whether you choose to talk to me in class, come see me 
in my office, email me, text me, or call me, please conununicate and keep on con~ntmicating! 
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Class Schedule 

LGLA 402 Lingala II, Spring 2012 

Week 01 

Week 02 

Week 03 

Week 04 

Week 05 

Week 06 

January Jan 09 (Class 1): 
Liteyo ya 0 

Janl6 

ML~ DAY 

Jan 23 (Class 6): 

Jan 11 (Class 2): 
Liteyo ya 1 

Jan 18 (Class 4): 
Liteyo ya 2 

Jan 25 (Class 7): 

Jan 13 (Class 3): 
Liteyo ya 1 

Jan 20 (Class 5): 
Liteyo ya 3 

Jan 27 (Class 8): 
Liteyo ya 4: Ndako Liteyo ya 4: Ndako Liteyo ya 4: Ndako 

February Jan 30 (Class 9): Feb 01 (Class 10): Feb 03 (Class 11): 

Liteyo ya 4: Ndako Liteyo ya 4: Ndako Liteyo ya 4: Ndako 

Feb 06 (Class 12): Feb 08 (Class 13): Feb 10 (Class 14): 

Kokoma ya 1 Lisalo ya 1 Lomekano ya 1 (4) 

Feb 13 (Class 15): Feb 15 (Class 16): Feb 17 (Class 17): 
Litcyo ya 5: Mikanda Liteyo ya 5: Balo ya Liteyo ya 5: Mituya ya 
ya nzela mikili mincnc 

Week 07 Feb 20 (Classl8): Feb 22 (Classl9): Feb 24 (Class20): 
Liteyo ya 5: Mituya Liteyo ya 5: Mikolo Liteyo ya 5: Elaka 

Week 08 March Feb 27 (Class 21): Feb 29 (Class 22): Mar 02 (Class 23): 

g?d~ama ya 2 Lisota ya 2 Lamekana ya 2 (5) 

Week 09 Mar05 ,Mar07 ,Mar09 

Week 10 Mar 12 (Class 24): Mar 14 (Class 25): Mar 16 (Class 26): 
Liteyo ya 6: Bato ya Liteyo ya 6: Balo ya Liteyo ya 6:Makambo 

ndenge na ndenge ndenge na ndenge ya lobi 

Week 11 Mar 19 (Class 27): Mar 21 (Class 28): Mar 23 (Class 29): 
Liteyo ya 6: Maloba Liteyo ya 6: Mitmm Liteyo ya 6: Na zando 

Week 12 Mar 26 (Class 30): Mar 28 (Class 31): Mar 30 (Class 32) 

gokama ya 3 Lisota ya 3 Lamekana ya 3 (6) 

Week 13 April apr 02 (Class 33): apr 04 (Class 34): Ap~06 

Citeyo ya 7: Mibembo Liteyo ya 7: Mibembo GOOD ~R~NY 

Week 14 Apr 09 (Class 35): Apr 11 (Class 36): Apr 13 (Class 37): 

Liteyo ya 7: Maloba Liteyo ya 7: Ntango Liteyo ya 7: Ntango 

Week 15 Apr 16 (Class 38): Apr 18 (Class 39): Apr 20 (Class 40): 

Kakama ya 4 Lisola ya 4 Lamekana ya 4 (7) 

Week 16 Apr 23 (Class 41) Apr 25 (Class 42): 

Maloba ya nsuka Maloba ya nsuka 

LGLA 402 

Final Exam 

Friday, May 

8:00 aom+-ll 
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LGLA 404 LINGALA IV 
Spring 2012 Course Schedule: 

Monday, Wednesday, Friday, 11:00 a.m.-11:50 a.m., Bingham 309 

Molakisi Donato Fhunsu 

Email: ._d_~_]_L_m_~L2____l__(q.~unc.edu Phone: (919) 923-6350 

Office: 04 Smith Building--Office Hours: 

Monday, Wednesday, Friday, 8:30 a.m.-9:30 a.m. 

and by appointment 

Course Description: 
Lingala is a Central Bantu language that belongs to the Niger-Congo family. It is spoken primarily in 
Congo-Kinshasa, Congo-Brazaville, bnt also in parts of Angola, Gabon, Central African Repnblic, Sudan, 
Uganda, Kewa, Burtmdi, Rwanda, Zambia, as well as in the Congolese communities in the Congolese 
diasporas in Europe and the Americas. 

A continuation of LGLA 403, this course reinforces students’ communicative and cultural skills through 

gradual exposure to more challenging tasks, with emphasis on poet~3~ and prose reading, and creative 

writing. 

Cou rse Material: 
Tosolola na Lingala by Eyamba Georges Bokamba and Molingo Virginie Bokamba (National African 

Language Resource Center, 2004) 

Andio and visual materials provided by the instructor 

Speaking and Writing Goals 
Students use Lingala in culturally appropriate gestures in eveu;day social situations, such as 
greetings, leave-taking or introductions. 

* Students give and follow instructions in Lingala related to daily classroom activities. 
* Students engage in Lingala role-play situations where they request and receive information, goods, 

and services, such as going to a restaurant and ordering food. 
* Students share opinions, preferences and feelings in Lingala with their classmates. 
* Students engage in Lingala role-play or participate in authentic situations where they clarify 

information, such as comparing transportation schedules with a clerk, or solve problems, such as 
exchanging an umvanted item in a store, asking and telling time and directions. 
Students prepare, illustrate, and present materials in Lingala, such as advertisements, posters and 
menus. 
Students dramatize poems, stories, songs, skills or short plays in Lingala, for example, a Lingala 
folk tale. 

* Students create and present oral reports in Lingala on topics of their choice. 
. Students use Lingala to discuss current issues or historical events, :for example, elections. 
* Students prepare and present brief reports in Lingala abont personal experiences, school 

happenings, and current issnes. 

. Students perform scenes from Lingala plays, live or on video. 
* Students share their opi~fions via written exchanges in Lingala on what they have recently read or 

seen, such as articles, short stories, books, comics, movies, videos, music, and art. 
* Students write an article or essw for publication in Lingala on topics of personal interest. 
* Students write and produce a short original Lingala recording, such as a newscast 

Listening and Reading 

Students understand and follow oral and written directions in Lingala related to daily classroom 
activities. 
Students understand the plots, characters, and themes in Lingala literaU works. 
Students understand and identi~~ main ideas and characters in brief reading selections of Lingala 
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culture. 
Studems understand ilfformation frmn Lingala Internet sources on a variety of topics, for example, 
weather, current events, and sports. 
Students understand main ideas and sig~fificant details of materials in Lingala, which are 
accessible to teenage readers, such as magazine articles, short stories, poetBr and short novels. 

Cultural Goals 
Students observe and use age-appropriate Lingala verbal and non-verbal conwnunication in 
conversations and messages. 
Students learn about and participate in activities enjoyed by young Lingala-speaking people such as 
games, sports, music, dance, dralna, and celebrations. 
Students recogulze and develop an awareness of social customs in the Lingala-speaking world; topics 
may include family life, folklore, and typical holidays and celebrations. 
Students discuss stereotypes that people in the Americas may have about the people and customs of 
Lingala-speaking people and cultures, such as "All Lingala-spealdng people practice traditional 
religions" or "Africans all dress in native colorful clothes". 
Students learn about and participate in activities enjoyed by Lingala-spealdng teenagers and adults 
such as sports, music, games, and entertainment. 
Students watch movies, commercials or documentaries from Lingala-speaking areas and explain 
cultural patterns and social behaviors that they see on the screen. Students can also explain how these 
products reflect the perspectives of the culture. 
Students idcnti~ the general themes of music and recog~fize performers, such as Tabu Ley, Papa 
Wemba, Kofi Olomide and so forth, and television programs that are popular both in Kinshasa, 
Brazzaville and in the diasporas. 

o Students listen to music and watch Lingala-langiuage films or "television programs that arc popular with 
young people in Knishasa and Brazzaville. 

Students learn about and recognize artistic contributions, from Lnigala culture in areas such as art, nmsic, 
dance, drama, theater 

Grade 
Attendance and Class Participation 
Chapter Tests 
Writing Assigmnents 
Oral Assigmnents 
Final Exam 

100 points 
200 points 
200 points 
200 points 
300 points 

Grades are assigned according the following scale: 

A A- B+ 
~. 

B- C+ C C- D+ D      F 

1000- 919- 899- 8/9- 819- 799- 779- 719- 699- 679-     599- 

920 900 880 820 800 780 720 700 680 600 

Class Policy and Management 

(1) Attendance anti Participation 
Students are expected to attend all classes and participate in all activities in the classroom. They are also 
encouraged to participate in the extra-curricular activities that the Lingala Program may organize. 

(2) Chapter Tests 
There will be a test at the completion of the material we study in each chapter. The test will have a listening 
component, vocabulau; grammar, and a short composition. 

(3) Writing Assignments 
Each writing assig~wnents will cover a specific topic of communication. You will write and rewrite so that 
you learn to conwnunicate what you need to cormnunicate. 
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(4) Oral Assignments 
To reinforce your productive communication skills, you will be giving oral presentations that will parallel 
the writing assignments. 

(5) Final Exam 
The Final Exam will have two sections: an Oral Proficiency Interview (Oral Section) with the instructor 
and a Written Section. It will be comprehensive, allowing you to demonstrate the comnmnicate skills you 
have acquired over the semester. 

Academic Dishonesty 
All form of academic misconduct--including, but not limited to, cheating on quizzes, exams, or other 
assigmnents, plagiarizing papers, falsifying grades or other class records--are unacceptable and constitute 
a fragrant violation of both the Class Policy and the UNC Honor Code. 

Honor Code 
UNC-Chapel Hill has had a student-administered honor system and judicial system for over 100 years. The 

system is the responsibility of students and is regulated and governed by them, but faculty share the 

responsibili~7. Questions about student responsibilities under the honor code should be directed to the 

instructor or the office of the Dean of Students. Another useful resource is the Instrument of Student 
Judicial Governance. This document, adopted by the Chancellor, the Faculty Cmmcil, and the Student 

Congress, contains all policies and procedures pertaining to the student honor system. Eve~ student 

enrolled in tiffs course is expected to fully participate in and observe the Honor Code. 

Additional information about the UNC-Chapel Hill Honor Code can be found at: honor.unc.edu. 

Use of Technology in the Classroom by Students 
Students in this class may use laptop computers and tablet computers only to take notes and engage in other 

activities that arc strictly related to the specific class topic being covered or discussed. Any other activities 

with these devices (like checking emails, working on Facebook, surfing the Internet, etc. or nsing cell 

phones to text during class) constitute a clear violation of both the Class Policy and the UNC Honor Code. 

Students violating this point of policy can expect, at the discretion of the instructor, the following order of 

events: l) an individual warning; 2) a public warning; 3) a notification of one-point deduction from the 
participation grade for that day; 4) a request to leave the classroom for that day, coupled with an unexcused 

absence for that day and a 3-point deduction from the attendance grade for that day. 

Potential Changes to Topics and Readings 
Topics and reading assigurnents, their orders on the syllabus, and assignment due dates could be changed, 

but not matters related to grading. If there are such changes, they will be announced, in due time, in class, 

by an email to the class, or through an amended syllabus posted on the course website. 

Accommodation of Disabilities 
Students who feel that they may need acconm~odations based on the impact of a disability should contact 
the course instructor to discuss their needs. If they so desire, these students may also want to contact the 
Department for Disability Services to have their disability officially documented and the instructor forlnally 
notified. The Department for Disability Services is in SASB North Building, Suite 2126. The telephone 
number is 919-962-8300, and the website is disabilityservices.unc.edu. 

"Learning Community" 
Finally, I expect the class to be a "Learning Conm~unity," a safe and respectful elwironment in which each 

person can learn and grow. Let us work together to make the class sometlfing we all look forward to. 

And, please keep the lines of colmnunication open. Whether you choose to talk to me in class, come see me 
in my office, email me, text me, or call me, please colmnunicate and keep on conuntmicating! 
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Class Schedule 

LGLA 404 Lingala IV, Spring 2012 

Week 01 

Week 02 

Week 03 

Week 04 

Week 05 

Week 06 

Week 07 

Week 08 

Week 09 

Week l0 

Week 11 

January Jan 09 (Class 1): 
Liteyo ya 5 

Janl6 

MLK DAY 

Jan 23 (Class 6): 

Jan 11 (Class 2): 
Liteyo ya 6 

Jan 18 (Class 4): 
Liteyo ya 9 

Jan 25 (Class 7): 

Jan 13 (Class 3): 
Liteyo ya 7 na 8 

Jan 20 (Class 5): 
Liteyo ya 10 

Jan 27 (Class 8): 
Liteyo ya 11 Bileko Liteyo ya 11 Bileko Liteyo ya 4: Bileko 

FebruaD’ Jan 30 (Class 9): Feb 01 (Class 10): Feb 03 (Class 11): 
Liteyo ya 1 l" Bonkoko Liteyo ya 11: Bonkoko Liteyo ya 11: Nzela 

Feb 06 (Class 12): Feb 08 (Class 13): Feb 10 (Class 14): 

Kokoma ya 1 Lis(do ya 1 Lomekano ya 1 (I 1) 

Feb 13 (Class 15): Feb 15 (Class 16): Feb 17 (Class 17): 
Liteyo ya 12" Bilei Liteyo ya 12" Bilei Liteyo ya 12: Bilei 

Feb 20 (Classl8): Feb 22 (Classl9): Feb 24 (Class20): 
Liteyo ya 12" Kolamba Liteyo ya 12" Kolamba Liteyo ya 12: Kolamba 

March Feb 27 (Class 21): Feb 29 (Class 22): Mar 02 (Class 23): 

Kokoma ya 2 Lisolo ya 2 Lomekano ya 2 (12) 

M~r05i imam07 Mfi~09 

SPRING B~AK ~ SPRING B~AK SPR!NG BREAK 

Mar 12 (Class 24): Mar 14 (Class 25): Mar 16 (Class 26): 
Liteyo ya 13" Misala Liteyo ya 13" Misala Liteyo ya 13: Misala 

Mar 19 (Class 27): Mar 21 (Class 28): Mar 23 (Class 29): 

Liteyo ya 13" Kobela Liteyo ya 13" Misala ya Liteyo ya 13: Misala ya 

kala sika 

Week 12 Mar 26 (Class 30): Mar 28 (Class 31): Mar 30 (Class 32) 

Kokoma ya 3 Lisolo ya 3 Lomekano ya 3 (t3) 

Week 13 April Apr 02 (Class 33): Apr 04 (Class 34): Ap~06 

Citeyo ya 14: Nsepela Citeyo ya 14: Nsepela GOOD ERIDAY 

Week 14 Apr 09 (Class 35): Apt 11 (Class 36): Apt 13 (Class 37): 

Liteyo ya 14: Nsepela Liteyo ya 14: Matanga Liteyo ya 14: Matanga 

Week 15 Apr 16 (Class 38): Apr 18 (Class 39): Apr 20 (Class 40): 

gokoma ya 4 Lisoh~ ),a 4 L~meka~o ya 4 U4) 

Week 16 Apr 23 (Class 41) Apt 25 (Class 42): LGLA 4~4 

Maloba ya nsuka Maloba ya nsttka Final Exam 
Friday, April 27 
12:00 pom,-3:01I} 
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AFRI 262 African Literature 
Department of African and Afro-American Stndies 
The University of North Carolina at Chapel Hill 
Prof. Donato Fhunsu 
Spring 2012 

COURSE SYLLABUS 
Class time (1005 Global Education Center): 
Monday, Wednesday, Friday: 
2:00 p.m.-2:50 p.~n. 

Office hours (04 Smith Building): 
Monday’, Wednesday, Friday 
8:30 a.m.-9:30 a.m. 
and by appointment 
Email: dfhunsu2 l@unc.edu 
Telephone: (919) 923-6350 

Course Description: 
This course is an introduction to African literature, centered on the theme of identity in its various aspects. 
We will begin with a short study of the history of Africa and its peoples in order to get the background 
needed for an i~fformed and sensitive study of the literary texts from the continent. Then we will explore 
key short stories, a play, and novels written in the late twentieth centun£ and early twenty-first century by 
authors from Francophone Africa, Hispanophone Africa, and Anglophone Africa. The works from 
Francophone Africa and Hispanophone Africa will be read in English translation, thus giving us, in 
passing, the opporttmity to reflect on the role of translation in the promotion of literature in particular and 
of culture in general. We will also watch a film that illustrates various dimensions of identity. Although our 
main theme will be identity, we will explore several related themes and see how the traditional African 
worldviews, values, languages, and storytelling practices have influenced contemporary writing. Our 
approach will be comparative, and the class lbrmat will be a mixture of lecture and discussion. However, 
the emphasis of the course will be on experiential learning through an active engagement with the texts. 

Course Objectives: 
After completing the course, students should be able to: 
(1) Understand the historical and cultural contexts in which African literature has developed; 
(2) Know some important African writers and some of their writings; 
(3) Put each individual literary text in the general context of African literature, and 
(4) Sit~mte African literature itself in the broader context of World literature and culture. 

Texts: 
Adichie, Chimamanda Ngozi. Purple Hibiscus (2003). 

Bfi, Mariama. So Long a Letter (1980). (Translated from the French by Modnpd Bodd-Thomas.) 

Head, Bessie. The Collector of Treasures (1977). 
Ndongo, Donato. Shadows of Your BackMemory (1987). (Translated from the Spanish by Michael Ugarte.) 

Mudimbe, V. Y. Between Tides (1973). (Translated from the French by Stephen Becker.) 

Sissako, Abderrahmane. Bamako [Film] (2006). 
Soyilkka, Wole. Death and the Ling’s Horseman (1975). 

Waberi, Abdourahinan. In the United States of Afi"ica (2006). (Translated from the French by David and 

Nicole Ball.) 
Evaluation: 
Attendance, Participation, and Journals 
Reading Quizzes 
Papers 
Midterm Exam 
Final Exam 
TOTAL 

100 points 

200 points 

200 points 

200 points 

300 points 

1000 points 

Your grade will be based on the following scale: 

]A    [A- [B+ [B    [B- Ic÷ IC    IC- ]D+ ]D    ]F 
1000- 919-    899-    879-    819-    799-    779-    719-    699-    679-    599- 

920     900 880 820 800 780 720 700 680 600 
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Class Policy and Rationale 

Class Grade 

(1) Attendance, Participation, and Jou rnals 
Class attendance and participation are important elements of the learning process for this class, and will be 
part of your grade. Therefore, both attendance and active participation are required. Unexcused absences 
will reduce this aspect of your grade, at the rate of 3 points for each absence. If you know that you will be 
missing class on a given day, please let me know in advance. If an emergency occurs and you miss class, I 
expect to hear from you (by email, text or phone) by midnight that same day. If you do not communicate 
with me, your absence will be unexcused and will affect your grade accordingly. I will also not be able to 
give you any make-up for any work you might have missed. 

In order to discuss the texts effectively, we need to refer to them. So, please bring the particular texts under 
discussion to class each day we are discussing them. 

You will also be required to keep a Journal and submit it at the end of each week, according to instructions. 

All students are expected to obseaTe the highest standard of Academic Honesty and uphold the UNC Honor 
Code in the classroom and outside the classroom. 

(2) Reading Quizzes 
In order to benefit from the course, you need to read each "text carefully. Our starting point will be to know 
what "the text: says, "what the story is." Once we know what the st:or), is, we can then ask ourselves 
"what the story means" or "what we can make of it." The Reading Quizzes are designed to help you with 
the "what the story is" part. These quizzes, which will be ongoing and not announced, will be done in class 
during the days in which we discuss the texts. 

(3) Papers 
You will write two (2) papers :for this class. These papers will be anals~tical and comparative papers (not 
research papers). The purpose of the papers is not: to find out what other people think and say about the 
texts, but what you think and can say about these texts. By writing these papers, you will be analyzing and 
synthesizing your own thoughts and feelings about these texts and, as a result of that experience, I hope that 
by the end of the semester you can say, with confidence, that you know the texts you have studied in this 
course. 

Each paper will be eight (8) pages in length, double spaced, and will be due on the days indicated on the 
schedule. The format and page limit are an integral part of intellectual self-discipline and will be part of the 
evaluation. In due ti~ne, you will receive specific instructions for writing each paper. 

(4) Midterm Exam 
The Midtenn Exam will be as indicated on the Schedule. It will cover all the texts read and discussed by 
that date. The format of the Exam will be "identificatioff’ questions and "short answer" questions. 

(5) Final Exam 
The Final Exam for this class has been scheduled for Monday, April 30, 2012, from 12:00 p.m. to 3:00 p.m. 
in our usual classroom. It will be comprehensive, in the sense that it will cover all the texts studied in the 
course. The format of the Fiual Exam will be "identification" questions, "short answer" questions, and two 
"essay" questions. 
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Class Management 

Academic Dishonesty 

All form of academic misconduct--including, but not limited to, cheating on quizzes, e~ms, or other 

assignments, plagiarizing papers, falsifying grades or other class records--are unacceptable and constitute 

a fragrant violation of both the Class Policy and the UNC Honor Code. 

Honor Code 
UNC-Chapel Hill has had a student-administered honor system and judicial system for over 100 years. The 

system is the responsibilfly of students and is regulated and governed by them, but faculty share the 

responsibilibT. Questions about student responsibilities under the honor code should be directed to the 

instructor or the office of the Dean of Students. Another useful resource is the Instrument of Student 

Judicial Governance. This document, adopted by the Chancellor, the Faculty Council, and the Student 

Congress, contains all policies and procedures pertaining to the student honor system. Every student 

enrolled in this course is expected to fully participate in and observe the Honor Code. 

Additional information about the UNC-Chapel Hill Honor Code can be found at honor.unc.edu. 

Use of Technology in the Classroom by Students 
Students in this class may use laptop computers and tablet computers only to take notes and engage in other 

activities that are strictly related to the specific class topic being covered or discussed. Any other activities 

with these devices (like checking emails, working on Facebook, surfing the Internet, etc. or using cell 

phones to text during class) constitute a clear violation of both the Class Policy and "the UNC Honor Code. 

Students violating this point of policy can expect, at the discretion of the instructor, the following order of 

events: l) an individual wanting; 2) a public wanting; 3) a notification of one-point deduction from the 

participation grade [’or that day; 4) a request to leave the classroom for that day, coupled with an unexcused 

absence for that day and a 3-point deduction from the attendance grade [’or that day. 

Potential Changes to Topics and Readings 
Topics and reading assignments, their orders oi1 file syllabus, and assignment due dates could be changed, 
but not matters related to grading. If there arc such changes, they will be announced, in due time, in class, 
by an email to "the class, or through an amended syllabus posted on the course website. 

Accommodation of Disabilities 
Students who feel that they may need accollm~odations based on the impact of a disability should contact 
the course instructor to discuss their needs. If they so desire, these students may also want to contact the 
Department for Disability Services to have their disability officially documented and the instructor formally 
notified. The Depamnent for Disability Services is in SASB North Building, Suite 2126. The telephone 
unmber is 919-962-8300, and the website is ~_t_i_8__a_:!?__i__l_i_t_~serv ices.unc.edil. 

"Learning Community" 
Finally, I expect the class to be a "Learning CollLmunity," a safe and respectful environmem in which each 
person can learn and grow. Let us work together to make the class something we all look foi~ard to. 

And, please keep the lines of conuntmication open. Whether you choose to talk to me in class, come see me 
in my office, email me, text me, or call me, please conununicate and keep on con~nunicating! 
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Class Schedule 

AFRI 262 African Literature, Spring 2012 

Week 01 January 

Week 02 

Week 03 

Week 04 February 

Week 05 

Jan 23 (Class 6): 
Collector (stories 7,8,9) 
Jan 30 (Class 9): 
Letter (chap. 1-9) 

Feb 06 (Class 12): 
Death (Acts 1,2) 
Paper I due 
Feb 13 (Class 15): 
B. Tides (chap 1-2) 

Feb 20 (ClasslS): 
B. Tides (chapl0-11) 

Feb 27 (Class 21): 
~’lid~erm Exam 

Jan 11 (Class 2): 
Introdnction 
Jan 18 (Class 4): 
Collector (smiles 1,2,3) 
Jan 25 (Class 7): 
Collector (stories 10,1 l) 
Feb 01 (Class 10): 
Letter (chap. 10-18) 

Feb 08 (Class 13): 
Death (Acts 3,4) 

Jan 13 (Class 3): 
Introduction 
Jan 20 (Class 5): 
Collector (stories 4,5,6) 
Jan 27 (Class 8): 
Collector (stories 12,13) 
Feb 03 (Class 11): 
Letter (chap. 19-27) 

Feb 10 (Class 14): 
Death (Act 5) 

Week 06 Feb 15 (Class 16): Feb 17 (Class 17): 
B. Tides (chap 3-5) B. Tides (chap 6-9) 

Week 07 Feb 22 (Classl9): Feb 24 (Class20): 
B. Tides (chap 12-13) B. Tides (chap 14-15) 

Week 08 March Feb 29 (Class 22): Mar 02 (Class 23): 
Shadows (chap 0,1) Shadows (chap 2,3) 
Paper 2 due 

Week 09 M~05 IMa~0~ i M~ 09 

Week 10 Mar 12 (Class 24): Mar 14 (Class 25): Mar 16 (Class 26): 
Shadows (c~p 4,5) Shadows (chap 6,7) Shadows (chap 8,9) 

Week 11 Mar 19 (Class 27): Mar 21 (Class 28): Mar 23 (Class 29): 
Hibiscus (pp. 1-70) Hibiscus (pp. 71-139) Hibiscus (pp. 140-205) 

Week 12 Mar 26 (Class 30): Mar 28 (Class 31): Mar 30 (Class 32) 
Hibisbus (pp. 206-253) Hibiscus (pp. 255-307) Bamako (session 1) 

Week 13 April apr 02 (Class 33): apr 04 (Class 34): ~p~ 

Bamako (session 2) Bamako (session 3) GOOD FRmN~ 
Week 14 Apr 09 (Class 35): Apr 11 (Class 36): Apr 13 (Class 37): 

USA (c~p 1-6) U-A~ (c~p 7-15) USA (c~p 16-20) 
Week 15 Apr 16 (Class 38): Apr 18 (Class 39): Apr 20 (Class 40): 

USA (chap 21-27) USA (c~p 28-31) USA (c~p 32) 
Week 16 Apr 23 (Class 41) Apr 25 (Class 42): 

Integration Inte~ation 
AF~ 262 
Final Exam 

12:00 p.m. - 3:00 pmL 



University of North Carolina, Chapel Hill 
College of Arts and Sciences 

Department of Afro-American and African Studies 

Course: Swahili 402: Elementary Swahili 2_ Section 002 
Credit: 3 hours 
Class Schedule: 1:00-1:50 PM MWF 
Bldg: Hanes Art 0215 
Instructor: Dr, Esther Mukewa Lisa~a 
Office: Smith Building Room 03 
Office Hours: Thursday 10:00am-1:00pro and by appointment 
E-mail: lisanza@,email.unc, edu 

Description of the course 
This course is a continuation of elementary Swahili 1. It introduces more advanced grammar, 
emphasizes more fluency in speaking, reading, and writing in standard Swahfli. 

Objectives 
1. To enable learners carry out basic conversations in Swahfli by exposing them to different 

uses of Swahili in day-to-day communication 
2. To enable learners talk about issues related to Swahili culture and their culture 
3. To help students continue understanding the culture of Swahili people 
4. To introduce learners to more Swahili structures and vocabulary 

Course Materials 
1. Required Textbook: Senkoro, F.E.M.K (2003). Tuseme Ki,swahi#. Madison: NARLC Press. 
2. Supplemental Text: Awde, N. (2000). Swahili-English- English -Swahili Practical 

Dictionary. New- York: Hippocrene Books. 

Web Materials 
1. Swahili-English Internet Dictionary - http:iikamusiproject.org 
2. Media- ~wwv.africa.uga.edu/Ki swahili/doe/shukrani.html 
3. Grammar- http:iimwanasimba.online.fiiE index.html 

Course Requirements 
1. Students are REQUIRED to attend all sessions 
2. Assigned readings must be done on time 
3. All assignments must be turned in on time 

Assignments and Homework 
1. You will have weekly assignments totaling eight in the semester. The exercises will be on 

short comprehensions, writing and grammar based on topics that we will have covered in 

class. 
2. There will be a one-page paper on any Swahili topic. This paper will be handed in on the 

last day of class. 

3. An oral exam both at midterm and at the end of the semester. The oral exams may be 
done individually or in pairs. 



4. A written midterm exam and a final written exam. 
5. The course will have three quizzes. 

Swahili Language Table 
Everyone is expected to attend Swahili language table once a week. This is a time when you can 
interact with other Swahili learners and speakers and have the opportunity to practice your 
Swahili. Attendance and participation in Swahili language table will be counted towards extra 
credit. Swahili language table will be held every Thursday beginning on February 2"d. The venue 

will be announced soon. 

Homework 20% 

Quizzes 20% 

Class participation and attendance 10% 

Midterm (oral 5% and Written 15%) 20% 

Final Exam (oral 5%and Written 15%) 20% 

Term Paper 10% 

GRADING SCALE 

The following grading policy will be followed in awarding grades 

A 93-100 C 76-73 
A- 90-92 C- 72- 70 
B+ 89-87 D+ 69-67 
B 86-83 D 66-63 
B- 82-80 D- 62-60 
C+ 79-77 F 0- 59 

Course Guidelines 

Use of Computers in Class: You may bring your laptop in class for taking notes only. 

Cell phones: Please put your cell phone on silent mode. 

Honor Code: UNC-Chapel Hill has had a student-administered honor system and judicial 

system for over 100 years. The system is the responsibility of students and is regulated and 

governed by them, but faculty share the responsibility. Questions about student responsibilities 

under the honor code should be directed to the instructor or the office of the Dean of Students. 

Another useful resource is the Instrument of Student Judicial Governance. This document, 

adopted by the Chancellor, the Faculty Council, and the Student Congress, contains all policies 



and procedures pertaining to the student honor system. Every student enrolled in this course is 

expected to fully participate and observe the honor code. Additional information about the UNC- 

Chapel Hill Honor Code can be found at honormlc.edu. 

Potential changes to topics and readings: Topics and reading assignments, and their orders on 

the syllabus could be changed, but not matters related to grading. Notice of such changes will be 

by announcement in class (or email notice) or by changes to this syllabus posted on the course 

website. 

Persons with Disabilities: Students who feel they may need 

accommodations based on the impact of a disability should contact the 

course instructor to discuss their needs. Students with documented 

disabilities should also contact the Department for Disability Services at 

919-962-8300 in SASB North Building, Suite 2126 to coordinate 

necessary accommodations for exams and other in-class assignments. 

Visit the internet address of this office at disabilityservices.unc.edu for 

more information. 



WEEKLY SCHEDULE 

Date 
Week 1 : Jan 9, 11, 13 

Notice 

Topic and Role Play Activities 
General Introduction 

-Class members introduce 
themselves 

Marudio (Review) 
Salamu (Greetings) 

-Hujambo? 
-Hamjambo? 
-Hajambo? 
-Hawaj ambo nyumbani? 
-Shikamoo mama? 
Salamu katika nyakati tofauti 
(Greetings at different times of 
the day) 
-Habari gani? 
-Habari za asubuhi? 
-Habari za mchana? 
-Habari za jioni? 

Nyakati mbalimbali (Different 

tenses) 
-Unafanya nini sasa? 
-Hufanyi nini sasa? 
-Ulifanya nini wakati wa likizo 
iliyopita? 
-Hukufanya nini wakati wa likizo 
fliyopita? 

Reading: Mazungumzo ya 
Profesa Saburi na All ukurasa 
wa 338-339 (Read before class) 
-Kesho utafanya nini? 
-Kesho hutafanya nini? 
-Wewe hufanya nini kila siku? 

**** Assignment #1 Eleza 

kuhusu vitu ambavyo 

ulifanya wakati wa likizo 

iliyopita (kurasa mbili) 

Due on Tue 

In class 
Go over the syllabus. 
Introduce the course 
and state expectations 
clearly. 

-Students perform 



Week 2: Jan 16 

Notice 

Janl8, 20 

Week 3: Jan 23, 25, 27 

Notice 

Sikukuu ya Martin Luther King: 
Hatutakutana 

Majina ya makundi (Noun 
classes) 
-Key characteristics of noun 
classes 
-Vimilikishi (Possessives: 
singular and plural) 
-Viashiria (Demonstratives: e.g. 
Mtoto huyu, watoto hawa) 
-"-a" ya uhusiano (The 
associative "of’; e.g. Mtoto wa 
mwalimu, Vitabu vya wanafunzi 
etc. 
Reading on Noun Classes: On 
Blackboard (Read this chart before 
class) 

Assignment #2: Due on 
Mon 

Professions 
-Wewe Unafanya kazi gani? 

-Wanafamilia wanafanya kazi 

gani? 

-Rafiki yako anafanya kazi gani? 

Reading: Monologia ukurasa wa 
298 
Grammar drill: N-N group of 
nouns, use of kwamba and kuwa 
uk. 302-304 

¯ *** Quiz # 1 on Jan 27th. 



Week 4: Jan 30, Feb 1, 3 

Notice 

Week 5:Feb 6, 8, 10 

Notice 

Week 6: Feb 13, 15, 17 

Personalities 
-Describe your sister’ s, brother’s 

etc. personality 

-Describe your friend’s 

personality 

Reading: 1. Bakari anaeleza 
kuhusu familia yake uk. 144 
Grammar drill: Vivumishi/sifa 
(adj ectives) uk. 149 

Writing: Describe one of your 
fmnily members or a friend and tell 
us what they do for a living 

*:* Assignment #3 Due on Mon 

Starehe na Michezo (Leisure 
Activities and Sports) 

What do you do for 
leisure? 

2. What sports do you like 
and participate in? 

3. What do people do for 
leisure in East Africa?- 
Kunywa chai and Kahawa 
Tungu in Mombasa, 
Kenya. 

4. What sports do people in 
East Africa engage in? 

Reading: On Blackboard 
Grammar drill: Use of the 
habitual tense and negation of the 
habitual tense 
Writing: 

Write an essay describing 
what you do for leisure and 
what sports you like and 
engage in. 

Assignment #4 Due on Mort 

Daily and weekly routines 

-Describe your typical day 

-Describe your typical week 

The instructor 
demonstrates. 
Students perform the 
role play. 



Notice 
Week 7:Feb 20, 21, 24 

Notice 

Week 8: Feb 27, 29, 
March 2 

Week 9: March 5, 7, 9 

Week 10 & 11: 
March 12, 14, 16 
March 19, 21, 23 

Reading: 1. Ukurasa wa 331-332 

Mama Malaika (Read before 

class) 

Grammar drill: Time adverb 

marker: po 

Quiz #2 on Feb. 17th 

Usafiri (Transportation) 

1. How" do you go to school, 

work, church, other 
states/countries etc. 

2. Talking about one’s trip 
3. Matatu in Kenya. 

Reading: Safari ya meli ukurasa 

wa 186-187 and on Blackboard 
Grammar drill: Conditional 

Tense: NGE and NGALI, Present 
Perfect Tense: ME and its 
Negation 
Writing: Write about a trip you 

took. 
¯ :o Assignment# 5 Due on 

IV]on 

Oral Midterm on Monday and 
Wednesday 

Written MIDTERM on Friday 

Likizo ya msimu wa kuchipua: 
Hatutakutana 

Makazi (Housing) 
1. Describe your apartment. 

Remember to tell us what 
you have in each room. 

2. You are looking for an 
apartment, call the building 
manager, and ask four or 
five questions about the 

apartment that he or she 

Instructor demonstrates how 
to describe one’s apartment. 
-Ask students different 
questions about their 
apartments or houses 



Notice 

Notice 

advertised. 
_,. Describe your classroom. 

Be as detailed as you can. 
4. Your friend wants to sublet 

hi s/her apartment to you. 
Find out everything you 
want to know about this 
apartment. Your classmate 
will play the role of your 
friend. 

5. Where is your apartment or 
house? 

Reading: 1. Monologia ukurasa 
wa 98 (Read before class) 
2. Monologia: Chumbani kuna 
nini uk. 109 
3. Mazungumzo ya mama All na 
All ukurasa 103-104 
Grammar drill: 1. Kuuliza 
maswali: gani, -ngapi, kuna nini, 
wapi, nk. 
2. Locatives:- ko ( a general 
place), -po (a specific place), -mo 
(inside) ukuasa wa 104-105 
3. Adjectives: e.g. kubwa, chafu, 
chache, fupi, nk. Uukurasa wa 107 
Writing: 

Write an essay describing 

your house or apartment. 

Be as detailed as possible. 

Tell us what is inside each 

room in the house or in the 

apartment. 

Assignment #6: Due on 

Mon 19th 

Assignment #7: Dne on 

Mon 26th 



Week 12 & 13: March 26, 
28, 30 

April 2, 4 

April 6 

Notice 

Week 14: April 9, 11, 13 

Notice 

Week 15 &16: April 16, 

18, 20, 23, 25 

Giving Directions 
-Give me directions on how- to get 

to your dormitory/apartment from 
here 
-Sehemu mbalimbali katika Afrika 
Mashariki 
Reading: Monologia uk. 366 
Grammar drill: Imperatives, 
locative suffixes: Ko, po, mo 
Likizo:Hatutakutana 

+ Quiz #3 on 4th 

o.’* Draft of your tern paper 

due on Mort 9th 

Clothing 
-What clothes are other people 
wearing? 
Reading: Monologia uk. 206 
Grammar drill: Relative 

markers: Amba-, and-o of terence 
Writing: Andika barua pepe kwa 

rafiki 

Assignment #8 Due on 

Mort 

Final Remarks, Course 
Evaluation & Oral Examination 

th 

~nlin~ ~e ~alu~ti~n 

Week 16/17 FINAL Written EXAM on 
Friday, May 4th @12:00pm 

The instructor 

demonstrates. 

Students perform the 
role play. 



AFRI 522 -West Africa: Society and Political Economy in the 20ta Century - 
Spring 2012 (CN: 

Cou,~’e Location: Dey Hall- Room 303A 
Time/dqT: 2:00-3: ~ 5 PM- MW 

Course Instructor: Alassane Fall 
Tel: 919 966 5496 
Email: at~all@email.unc.edu 
Office: 03 - SMITH 
Office Hours: 9:00- 9:40 AM & 11:00-11:45 AM MWF & upon appointment 

COURSE DESCRIPTION: 

This is an interdisciplinary course designed to introduce students to recent literature and research 
materials on a range of topics concerning West Africa in the 20th Century. The course is divided into 
*wo main par~s: (I) an overview of West African history, and (2) three case studies that will examine 
political economy in contemporary West Africa. The three cases that we will be looking at are the 
political economy of oil in Nigeria, the Ivory Coast Crisis, and democracy in Senegal. 

COURSE OBJECTIVE: 

1: To improve students’ knowledge of and appreciation for West Africa Region 
2: To expose students to literature and research materials on varieties of topics dealing with West 
Africa in the 20th cenl~ry. 
3: To create an academic environment that enhances critical thinking 

REQUIRED READINGS: 
The following texts are available at sl~dent stores. They are also on reserve at the reserve desk of the 
Undergraduate library. 

1: The Re~,’olutiona~ Years: West A~ica dnce ~ 800, J.B. Webster and A.A Boahen 

2: Themes in West Ajiica’s Histog,, Emmanud Kwaku Akyeampong (Ohio) 

3: Sundiata:An epic ~;oldMali, D.T. Niane (Longman) 

4: Things Fal/Apa,t, Chinua Achebe (Heinemann) 

5: This House has >’allen, Karl Maier (Wes~fiew Press) 



6: Democrat’ iv Sevegal: Tocque1~I/iav Avaly/ics iv Aji~ica, Sheldon Gellar (Palgrave Macmillan) 

7: Blood Diamov~¢, Greg Campbell (Perseus) 

ADDITIONAL READINGS 

1: G ordon, Jacob (2002). African leadership in the 20~t~ Century.: An Enduring Experiment in 
Democracy, Lanham, M.D., UniversilT Press of America (jtighly recom~evded- Reser~’ed al/he Uvder 
g~’aduate hbra9,). 

2: Kevin Shillington (2005) History. of Africa (Revised 2~d edition), Macmillan Publishers. (Reserved at 
the uvder g~duate 

3: Stephen Ellis (1996). Africa Now: People, Policies and Institutions (reprinted in 1997), Ministry 
of Foreign Affairs (DGIS) - Rese,’~’ed at Zhe 

4: Mariama Ba. So Long a Letter (recommevded) 

5: Additional articles xvill be posted on Blackboard (BB)... 

COURSE REQUIREMENTS: 
All students are expected to attend all classes and to complete all assigned readings. Attendance and 
participation will be considered xvhen assigning final grades. Your final grade will be based on the 
assignments listed bellow. Late papers and assignments will be penalized. No credit will be awarded 
for any assignments that are not completed by the date of the final. 

I: Blue books for exams 
2: Three major tests: Exam1, Exam2, Final Exam 
3: Research Paper 
4: Presentation 
5: Attendance and Participation. 

EVALUATION: 
Class grade distribution as follows: 
Attendance and Participation: 20% 
First Exam 15% 
Second Exam 15% 
Research paper 20% 
Presentation 10% 
Final Exam: 20% 

This grading policy will be followed in awarding grades 
A+ =98-100 B+=88-89 C+ =78-79 D+ =68-69 
A =92-97 B =82-87 C =72-77 D =62-67 
A- = 90-91 B- =80-81 C- = 70-71 D- = 60-61 

F = 59 and below 



EXAMINATIONS: 

F, xaminations will cover materials from readings, lectures (including guest lectures), film, museum 
materials, and other sources used in class. Both objective and essay questions will appear on the 
examinations. There will be no make-up exams except in case of illness or comparable crisis. In 
these instances, students ~vill be required to present an appropriate explanation (such as a physician’s 
note) for the absence. Make up exam must be taken within seven (7) days of the original schedule: of 
the original scheduled exam. 

RESEARCH PAPER 

You will have the opportunity to write a research paper on a topic of your choice. All students will 
be required to submit a proposal topic and preliminaU bibliography before March 30. You must 
have a satist~:actoU ~vorking bibliography by this date. Part of your overall grade will be based on a 
presentation you will make on your research topic. 
This class presentation is an opportunity to share arguments, conclusion and of course take 
questions ~-rom your classmates. 

ATTENDANCE 

A//evdavce is ma~rdalog,. Ac#uepa~Udpa/iov is required. The first five (5) minutes of class is about 
"Breaking News" from West Africa. More than three (3) unexcused absences ~vill result in a zero 
for your attendance grade. Missing six (6) or more classes (excused or note) will likely result in 
failure of the class. 
Class lectures and discussions are not a substitute for your readings and vice-versa. Students are 
expected to prepare for class meetings in advance, come to class on time, and stay ~-or the xvhole 
class. Be respectful of your classmates. An attendance sheet will be circulated at each class for my 
records. Please, sign in at each class meeting. Signing in for others is forgeU and will be subject to a 
charge of academic misconduct. 

NOTE: CELL PttONE USE OF ANY KIND IS NOT PERMITTED, NO CAI,LS, NO 
MESSAGING, NO GAMES. PLEASE TURN OFF YOUR CELLPHONES AT THE START 
OF CLASS. 

LAPTOP: INTERNET SERFING OF ANY KIND DURING CLASS IS FORBIDEN AS 

ACADEMIC MISCONDUCT (The Honor Code): 

The code of honor applies for this class. All forms of academic misconduct -including, but not 
restricted to, cheating, fabrication and falsification, plagiarism, t~acilitating academic misconduct, and 
tempering with materials, grades, or records, - carry severe penalties. For more information about 
academic misconduct, check this link: http:!/honor.unc.edu 

Special Needs and Religious Holidays: 

Any student in this course: who has disability that ,nay prevent him/her from fully demonstrating his 
/her abilities should contact me as soon as possible so that we can discuss accommodations 



necessaU to ensure full participation and facilitate educational opportunity. Students with 
documented disabilities should also contact the Department f-or Disability Services at 919-962-8300 
in SASB North Building, Suite 2126 to coordinate necessary accommodations. For more 
information, visit the internet address of this office at disabilityservices.unc.edu 

If class requirements conflict xvith religious holidays that you observe, please, discuss this with me in 
advance 

Blackboard (BB): 
This class has a blackboard site. Blackboard should be treated as an additional source for this class 
but not as a substitute for attending class. Some class-lectures and some readings will be posted on 
this site. You will find links to African newspapers, current events in Africa, and announcements of 
lectures and events on campus that are related to Africa. 



CLASS SCHEDULE: Topics and Readings 

Jan.09- 18 - ln/roduc/ion: Divers@ and Geo-~okiics oflUest Aj~ica 

Themes in West Africa’s ttistory, Ch.2 
Announcement/Presentation: Stu@ Abroad program to Senegal 

Note: NO class on Jan 16 

HISTORICAL CONTEXT 

Jan 23-30 - Genesis off WesL A~ica 
The Ancient IGngdoms of the Western Sudan (Boahen, Topics in WesLAfiican Hhto{); PP.1-10, 25-32 
Themes in ~%t A~ ~ History, Chs ~, 
3~ndiata: An Epic qf Old Mali, DT Naine 
~)I~: keiia: 7>e Heritage ~ihe G,~ot 

Feb. 1-8 -Pre -Colonial Economic and Sodal T~unsfo,rnation 
From the Trade Slave to the Legitimate Trade (Webster 74-84) 
Liberia since the 19~h CentuU (Webster 155-173) 
Islam in West Africa (\Vebster 1-34, 46-54) 
Themes in West Africa, Chs 5,7 

Feb 13 - First Exam 

Feb 15-29 - Colonial Era in West Aj)~ca 
The British System (Webster 197-236) 
The French System ~Vebster 237-274) 
Decolonization of West Africa (Webster 275-325) 
Themes in West Africa’s ttistory, Chs 8,10 
Leadership in West Africa: (J Gordon- readings will be posted on BB) 
Note: Guest speaker: J Gordon, professor Emeritus, UniversiD- of Kansas- via Skype from 
Gainesville 
Things Fall Apart, Achebe 

CASE STUDIES IN CONTEMPORARY POLITICAL ECONOMY 

Note: NO class on Mar 5-7 (Spring Break) 

Mar 12-19 -Nigeria: Oil, &e Enahonmen/, Neo-Colonialism, and lnsecm@ 
Themes in West Aj)ica’s History, Chs 11,12, 
Politics in ContemporaU West Africa (Webster 326-389) 
Thh House has Fallen, Karl Maier 

Mar.21 - Second Exam 

Mar.26-Apr.2 - The luo~ian C)his 

Cote d’ Ivoire: From Stability to Chaos 
Readings: (will be posted on BB) 



Apr.4-11- Senegal: A Model ojDemo#~ag and Religious 7"oIe,~ance in A~ica 
Den~o#;’a~’ in Senegal, Sheldon G ellar 
Analysis of The Presidential F, lection of 2012 

Apr. 16-25 - Student P~’esenSa/ions ~5~’ Conclusion 

Apr. 25: Research Paper Due 

Monday April 30: Final Exam 12:00 - 3:00 PM 

This syllabus is subject to t~i~or ~ha~g~s 
Noti~ of a~_~ ~ha~g~ ~ill b~ a~ou~a i~ class (or ~_~ ~mail orpost~a o~ Blackboard) 

6 



AFRI 550: CHALLENGES OF DEMOCRATIC GOVERNANCE IN AFRICA 
The University of North Carolina at Chapel Hill 

Department of African and Afro-American Studies 
Spring 2012 

Wednesday, 3:00 -5:50 PM 
Dey Hall, Room 313 

Instructor: Professor Georges Nzongola-Ntalaja 

Office Hours: 

Tuesday, 10:00 am to 12:00 noon (201 BATTLE HALL) 

Thursday, :10:00 am to :12:00 noon (3026 GLOBAL EDUCATION CENTER) 

M, W, F: By Appointment only 

COURSE OBJECTIVES AND OUTCOMES 

This course is an in-depth examination of the challenges of democratic governance in Africa 

today, from the standpoint of current debates on democratic governance and its relationship to 

human rights, gender equality, economic development, conflict prevention, and post-conflict 

reconstruction. Students are expected to acquire knowledge concerning four major challenges 

of democratic governance facing the African continent, namely, nation building; state building; 

leadership changes through free, fair and peaceful elections; and managing diversity in 

consolidating national unity. This knowledge will be enhanced through active participation in 

class discussions of assigned readings, and the submission of a term paper on a challenge of 

democratic governance in Africa based on library research. As a comprehensive examination of 

an important aspect of the course, the term paper will serve as the equivalent of the final 

exam. Students are required to hold a consultation with the instructor to discuss their chosen 

topic, and to do so by February 28, 2012. Students for whom this upper level course is their first 

college course on Africa should consult with the instructor for any background reading they 

might need for a better grasp of the subject matter. 

POLICIES GOVERNING THE COURSE 

All of the University’s policies regarding attendance, an appropriate learning environment, and 

the special needs of students with documented disabilities will be strictly enforced. In this 

regard, all of the students’ work, including the mid-term exam, the oral presentation of the 

term paper in class, and the term paper itself, must conform to the University’s Honor Code, 

which has zero tolerance for plagiarism. The grading system will be consistent with the 

University’s Policy Memorandum on Grading, in which the value of each letter grade is defined. 

Students wishing to use laptops and tablet computers for purposes of taking notes in class are 

free to do so. 



COURSE OUTLINE 

Part One. Introduction to Democratic Governance 

1. Course Overview 

2. The Meaning of Democratic Governance 

Part Two. The Authoritarian Legacy of the State in Postcolonial Africa 

3. Colonialism as a System of Despotism and Authoritarianism 

4. Decolonization as a Process of Rupture and Continuity 

5. The Postcolonial Authoritarian State in Africa 

6. The Mirage of Democracy in Postcolonial Africa 

Part Three. The Challenge of Nation Building in Africa 

7. Strengthening State Authority over the Entire National Territory 

8. Expanding Citizenship Rights to Promote National Integration 

Part Four. The Challenge of State Building in Africa 

9. Establishing the Rule of Law and Modernizing the State and Public Services 

:10. Strengthening State Capacity for Effective Governance with Respect to 

Security, Resource Mobilization, Service Delivery, and Development 

Part Five. The Challenge of Alternating Rulers Orderly and Peacefully 

:1:1. Democratic Transitions in Africa 

:12. Multiparty Elections and Political Change in Africa 

:13. Electoral Organizing Bodies (EOBs), Processes and Outcomes 

:14. Election-related Violence 

Part Six. The Challenge of Managing Diversity and Consolidating National Unity 

:15. 

:16. 

17. 

18. 

Order and 

Access to Power and Resources as the Bone of Contention in African Conflicts 

Managing Diversity through Equitable Participation and Access to Resources for all 

Relevant Social Groups, Particularly Women, the Youth, Minority Groups, and the 

Physically and Mentally Challenged Persons 

Decentralization and Local Governance as Conflict Prevention Strategies, including 

Increased Role for Civil Society and Community Based Organizations (CBOs) 

Strengthening State Capacity for Conflict Prevention, Management, Resolution, and 

Post-conflict Reconstruction 

Part Seven. Class Presentations and Discussions of Term Papers by Students 

REQUIRED TEXTS 

1) The major text for the course is GOVERNANCE FOR THE FUTURE: DEMOCRACY AND 

DEVELOPMENT IN THE LEAST DEVELOPED COUNTRIES, by UN-OHRLLS and UNDP, 

copies of which are on reserve in the Undergraduate Library. The text is also available 

on the Internet: http:/!www.undp.org!governance/docs!Po/icy-Pub-LDCReport.pdf 

2) Other required readings are listed under each discussion topic below. Readings other 

than journal articles are either on reserve or on the Blackboard. 



COURSE REQUIREMENTS 

Class attendance and participation: 10% of the final grade 

Take-home mid-term exam (Papers due on Wed. Feb. 29): 40% of the final grade 

Class presentation of the term paper: 10% of the final grade 

Term paper (due on Friday, April 27 at 4 pro): 40% of the final grade 

CLASS DISCUSSIONS AND REQUIRED READINGS 

Jan. 11 and 18: Introduction to Democratic Governance 
Jan. 11: Course Overview 
Jan. 18: The Meaning of Democratic Governance 

UN-OHRLLS and UNDP. Governance for the Future, Ch. 1, pp. 31-48 

Amartya Sen, "Democracy and its Global Roots," The New Republic, October 6, 2003. 

Amartya Sen, "Democracy as a Universal Value," Journal of Democracy, Vol. 10, No. 3 (July 

1999), pp. 3-17. 

Georges Nzongola-Ntalaja, "Democratic Governance and Human Rights in the International 

Framework," Address by the Director of the UNDP Oslo Governance Centre to the Finnish 

Advisory Board for Human Rights and the Finnish Development Policy Committee, Helsinki, 

Finland, June 15, 2004 (available on the Blackboard) 

Jan. 25 and Feb. 1: The Authoritarian Legacy of the State in Postcolonial Africa 
Todd J. Moss, African Development: Making Sense of the Issues and Actors, Ch. 2-3, pp. 19-54. 

Dani Wadada Nabudere, "The One-Party State in Africa and its Assumed Philosophical Roots," 

in Peter Meyns and Dani Wadada Nabudere (eds.), Democracy and the One-PartyState in 

Africa, Ch. 1, pp. 1-24. 

L. Adele Jinadu, "The Concept of the Party in the Afro-Marxist State." In Meyns and Nabudere, 

Democracy and the One-Party State in Africa, Ch. 5, pp. 79-90. 

Maurice N. Amutabi, "Comrade Mugabe’s Zimbabwe: The Politics of Deception and Survival," 

Ch. 7 in Shadrack Wanjala Nasong’o (ed.), The African Search for Stable Forms q[ Statehood: 

Essays in Political Criticism, pp. 263-304. 

Feb. 8: The Challenge of Nation Building in Africa 
Sara Dorman, Daniel Hammett and Paul Nugent, "introduction: Citizenship and its Casualties in 

Africa," in Sara Dorman, Daniel Hammett and Paul Nugent (eds.), Making Nations, Creating 

Strangers: States and Citizenship in Africa, pp. 3-26 (Available as eBook, UNC-CH Libraries). 
Georges Nzongola-Ntalaja, "Citizenship, Political Violence, and Democratization in Africa," 

Global Governance, Vol. 10, No. 4 (October-December 2004), pp. 403-409. 

Beth Elise Whitaker, "Citizens and Foreigners: Democratization and the Politics of Exclusion in 

Africa," African Studies Review, Vol. 48, No. 1 (April 2005), pp. 109-126. 

Crawford Young, "Nation, Ethnicity, and Citizenship: Dilemmas of Democracy and Civil Order in 

Africa," in Dorman et al, Making Nations, Creating Strangers, pp. 241-264. 



Feb. 15: The Challenge of State Building in Africa 

UN-OHRLLS and UNDP, Governoncefor the Future, Ch. 2, pp. 49-86. 

Georges Nzongola-Ntalaja, "The Failing State in the Democratic Republic of Congo," Globol 

Dielogue, Vol. 13, No. 1 (Winter/Spring 2011), http://www.worlddialogue.org/print.php?id=500 

Todd J. Moss, Aj:ricen Development, Ch. 5, pp. 71-83. 

Georges Nzongola-Ntalaja, "Challenges to State Building in Africa," Africen Identities, Vol. 4, No. 

1 (April 2006), pp. 71-88. 

Feb. 22 and 29: The Challenge of Alternating Rulers Orderly and Peacefully 
Georges Nzongola-Ntalaja, "Democratic Transitions in Africa," The Constitution: A Journel of 

Constitutionel Development, Vol. 8, No. 1 (March 2006), pp. 1-19. 

Cyril I. Obi, "Post-Military Transition in Nigeria or Democracy on Trial? Critical Reflections," Ch. 
9 in Nasong’o, The Aj:ricen Seerchfor 5teble Forms of Stetehood, PP. 323-353. 

Denis Kadima and Susan Booysen (eds.), Compendium q[ Elections in Southern Africe 1989- 

2009:20 Yeers ofMultiperty Democrecy, Ch. 1: "Overview," pp. 1-20. 

Khabele Matlosa, "Elections and Conflict in Southern Africa," in Alfred Nhema and Paul Tiyambe 

Zeleza (eds.), The Resolution of Africen Conflicts: The Menegement of Conflict Resolution end 

Post-Conflict Reconstruction, Ch. 8, pp. 118-133. 

L. Amedee Darga, "The Electoral Reform Process in Mauritius," JournM of Aj:ricen Elections," 

Vol. 4, No. 1 (June 2005), pp. 117-132. 

Selected Media Reports on Election-related Violence in C6te d’lvoire, DRC, Kenya and 

Zimbabwe 

March 7: SPRING BREAK 

Mar. :14 and 2:1: The Challenge of Managing Diversity and Consolidating National Unity 
UN-OHRLLS and UNDP, Governencefor the Future, Ch. 3 and 4, pp. 87-145 

Muna Ndulo, "Decentralization: Challenges of Inclusion and Equity in Governance," in Muna 

Ndulo (ed), Democretic Reform in Africe: Its Impect on Governence end Poverty Allevietion, pp. 

79-98. 
Colleen Lowe-Morna, "From Rhetoric to Reality: Governance and Gender Equity," in Ndulo, 

Democretic Reform in Africe, pp. 150-172. 

Megan Carom, "Conflict in Congo," World PolicyJournM, Winter 2011/2012, pp. 70- 

80, http://wwwoworldpolicy.org/journal/winter20:11/conflict-in-congo. 
Georges Nzongola-Ntalaja, "Capacity Building in Crisis and Post-Conflict African Countries: 

Strategies, Lessons Learned and Guides to Intervention," Paper presented at the Second Pan 

African Capacity Building Forum, Maputo, Mozambique, August 1-3, 2007 (on the Blackboard) 

Mar. 28 to Apr.25: CLASS PRESENTATIONS BY STUDENTS 



AFRI 370: PROBLEMS OF POLICY AND POLITICS IN AFRICA 
Spring 2012 

Instructor: Professor Bereket Habte Selassie 

Office: 209 Battle Hall 
Office hours: Tuesdays and Thursdays, 3-5 pm 

READING MATERIAL 

Main texts: 
1. William Tordoff, Government and Politics in Africa 4th edition (Required) 

2. Constitutional Text of Selected African Countries 
3. Goran Hyden and Michael Bratton, editors, Govemance and Politics in Africa 

(Recommended) 

N.B. Additional materials will be assigned, as appropriate, during the course of the semester. 

COURSE REQUIREMENTS 
Attendan ce iPolicy: 

Students are required to attend all sessions of the course. Justifiable absence may be accepted, 
including absence due to medical reasons for which a doctor’s statement will be needed. Absence 

without justification of two or more sessions will result in grade loss. 

The following will be the bases for grading: 
1. Class Participation 

2. Two short papers in the form of reports (5-6 pages); and 

3. Final exam. 
Due dates for the reports will be announced. 

GRADING 
Class participation 

Two semester reports 

Final Exam 

12 points (12% of final) 
20 points each (40% of final) 
48 points (48% of final). 

COURSE SUMMARY 
This course explores the policy dilemmas facing African governments in the political, economic 

and socio-cultural spheres, and some of the responses given by governments to the challenges. 

Examples will be drawn from the experience of countries representing geographical and 
ideological diversities as much as possible. The following basic themes will guide the 

discussions and the research/writing of students: 

1. Problems of stability. and national unity 

2. Problems of sustainable developlnent, 

3. Problems of democratic transition, 
4. Problems of social justice, 

5. Issues concerning human fights. 

Course Goals: Upon completion of AFRI 370, students should be able to demonstrate an 

understanding of the main policy issues and challenges facing African governments and people 

with respect to such issues. 

Academic dishonesty and plagiarism 
Academic dishonesty, including plagiarism, will not be tolerated; and if it occurs, it will 
be duly reported to the appropriate authorities. 



Honor Code: Every student enrolled in this course is expected to fully participate and 

observe the honor code. For more information, see honor.unc.edu 

READING AND DISCUSSION GUIDELINES 
Session 1: Introduction and Explanation of Course Requirements and related matters. 

Session 2: Course Overview. Comparative and Theoretical Perspectives. 

(Read TordoWs Introductory Chapter). 
Session 3: The Dual Legacies of Africa (Read Tordoff, chapter 2). 

Session 4: Historical Legacies and Independence Movements 

Session 5: State and Society--Problems of Nation Building. (Read Tordoff, chapters 3 and 4). 
Read also the constitutions of Nigeria, chapter I, part I sections, as well section 10-11 ; plus the 

constitution of Uganda, chapters 11 and 12. 

Session 6: Problems of Nation building (continued). Class Discussion 

Session 7: Problems of Human Rights. Read constitutions of Eritrea and 
Ethiopia, chapters 3 and 4, respectively. 

Session 8: Problems of Human Rights (continued) Class Discussion 

Session 9: Problems of Democracy. Theoretical and Historical Context (Read Selassie, NC Journal 

International Law, etc... Vol.24, Winter 1999, No.2 pages 228-241. 

Session 10: Problems of Democracy (continued) 

Session 
Session 
Session 
Session 
Session 

Session 

Session 
Session 
Session 

11: Class Discussion 
12: Problems of Economic Development 
13: Problems of Development (continued) Class Discussion 

14: New Perspectives on African Development (NEPAD). Search websites 

15: Sustainable Development in the Age of Globalization. [Read Joseph Stiglitz 
on the subject. Search websites] 

16: Problems of Social Justice.(Read Constitutions of Uganda, article 40 and of 

Ethiopia, article 41. 

17: Class iDiscussion 
18: Clash of Values--Liberty versus Security. Lecture plus Discussion 

19: Domestic Politics and International Relations--Globalization and its Impact 

Session 20: iReview of Issues 
Session 21. Review of Issues 

Session.22. Conclusion. 

23. Final Exam (Date to be announced) 



iDiaspora Art and Cultural Politics - AFAM 340 - Spring 2012 
Syllabus 

Tues. -Thurs. 11:00 am -12:15 pm - 209 Stone Center 
Joseph Jordan, Instructor      Rm. 215 Stone Center 

(jf!ordan@email.unc.edu (919) 962-9001 
Office Hrs.: MiW 8-10:30a; Th 2-4 pm or by appt. 

Course Description 
In this course we will examine the socio-political dimensions of African Diaspora art and culture. 
We will exmnine the development of various notions of ~diaspora’ within the context of Black 
cultural, social, and political movements. We will review and become familiar with key concepts 
in diaspora studies and explore important theoretical turns that have defined the contours of 
diaspora communities. We will further investigate the evolution of expressive culture(s) in the 
African diaspora in the Americas and the ways they reflect the core sensibilities of the various 
Black communities. 

Course Objectives 
The major objective of this course is to provide students with a broad theoretical and substantive 
review of the arts and culture(s) of the African diaspora in the Americas from an interdisciplinaq~ 
perspective. Specifically students will: 

examine and understand the major conceptual and theoretical constructs that have influenced 
our analysis of culture, popular culture and African diaspora culture(s) in the Americas; 
examine and understand the interrelationships between politics, culture and art; and 
become familiar with key controversies, debates and competing ideas about African diaspora 
culture(s) and cultural politics. 

Course iRequirements: 
Attendance - Participate actively in discussions and other learning activities that take place in 
the classroom. Students with excessive absences (more than 3) will not be able fulfill this 
requirement and risk failing the course. 
Read all materials assigned. Readings will serve as the basis for classroom discussions and 
are to be completed prior to the class date listed on the course outline. At times additional 
readings not currently listed in the syllabus may be assigned to help clari~" classroom 
discussions. 

* All students are required to take the mid-term and final exam on the official date 
scheduled by the University. 

* Potential changes to topics and readings: Topics and reading assignments, and their orders 
on the syllabus could be changed, but not matters related to grading. Notice of such changes 
will be by announcement in class (or email notice) or by changes to this syllabus posted on 
the course website 

Criteria for Evaluation and Grading 
You will be assessed on (1) your level of preparation for daily discussions (2) the quality of your 

written work; and (3) daily participation in classroom discussion, debate and dialogue. 

During the term 4 in-class writing exercises will be given (includes the mid-term) along with a 
final exercise. Daily participation may also include periodic, unannounced in-class writing 



exercises keyed to on-going class discussions. During the term you also may attend up to 2 
approved/assigned events for extra credit (up to 5 pts. ea.). A One-page summa~ on each event is 

due within one week of your attendance at the approved program. 

Final grades are calculated using the following formula: In-class writing exercises/Daily 
Participation/unannounced exercises - 50%; Mid-term - 25%; Final Exam - 25% 
Absolutely no make-up exams will be ~,iven without a valid excuse from the appropriate 
University official or office. A missed assignment will be marked as a zero 

Grades are calculated as follows: 
A+ = 98-100 A = 92-97 

B = 82-87 B- =80-81 

C- = 70-71 D+ = 68-69 

F = 59 and below 

A- = 90-91 B+ = 88-89 

C+ = 78-79 C = 72-77 
D = 62-67 D- = 60-61 

~Accommodation of Disabilities Policy: 
Students who feel they may need accommodations based on the 
impact of a disability should contact the course instructor to discuss 
their needs. Students with documented disabilities should also contact 
the Department for Disability Services at 919-962-8300 in SASB North 
Building, Suite 2126 to coordinate necessary accommodations for exams 
and other in-class assignments. Visit the internet address of this office 

at disabilityservices.unc.edu for more information. 

Honor Code Statement : 
UNC-Chapel Hill’s student-administered honor system and judicial system is the responsibility of 
students and is regulated and governed by them, with the shared responsibility of faculty. For 
information about the Honor Code visit honor.unc.edu or consult with me or the office of the 
Dean of Students. EveD" UNC-Chapel Hill student is expected to fully participate and observe the 
honor code. 

Technology Policy 
Use of computers, ipads or other tablet devices, cell phones, etc., during class is not permitted 
unless they are an ada approved assistive device. 

Course Texts 
The text for the course is Race and Ethnicity in Latin America (second edition) by Peter Wade 
(indicated as RELA in your readings). The text is available from the University Bookstore. 
Additional readings listed in the syllabus are all readily accessible through the University 
Libraries web-site under eResources (ioumals or books) and are assigned to augment textbook 
material. 

2 



Schedule of Course Content 

(1) Week 1 Jan. 10, 12 

Introduction to key concepts: Cultural Politics, African Diaspora; 
Authen~city, CreolitO, appropriation, latinidade(s), Afro-la~nidade(s), 

mestizaje, hypodescent; essentialism, transnationalism, Black aesthetic, 

diaspora aesthetic(s~), subjectivity, etc., 

RELA - Introduction and Chapter 1 - The Meaning of ’Race’ and ’Ethnici~" 

Cultural Politics and the State, Cultural Dynamics 1998 10:281 

Peter Van Der Veer 

Caroline B. Brettell. Introduction: Global Spaces/Local Places: Transnationalism, 

Diaspora, and the Meaning of Home. Identities: Global Studies in Culiure and Power, 

Vol. 13. 327-334, 2006. 

Communication Technology and Cultural Politics~. Jen Webb and Tony Schirato, 

Convergence 2006 12:255 (The online version of this article can be found 

http:iicon, sagep ub. corn/content/12/3/255) 

*(Tues., Jan 13 - last day for late registration) 

(2) Week 2 Jan. 17, 19 

On Double Consciousness W.EB. DuBois: (Posted In Sakai) 

The Negro-Art Hokum, George S. Schuyler--Nation 122 (June 16,1926): 662-3. 

The Negro Artist and the Racial Mountain. Langston Hughes. Nation; 6/23/1926. Vol. 

122 Issue 3181, p. 692-694. 

The black arts movement, excerpted from the LeRoi JonesiAmiri Baraka Reader [UNC 

electronic resource] 

The black arts movement - Larry Neal [UNC electronic resource] 
v. 12 no. 4:29-39 (1968) Full text available via the UNC-Chapel Hill Libraries 

*Film, Dutchman, LeRoi Jones (Amiri Baraka), director 

"19 January- In Class Exercise 1 

(3) Week 3 Jan. 24, 26 

The New Black Aesthetic. Trey Ellis Callaloo, No. 38 (Winter, 1989), pp. 233-243 



Response to Trey Ellis’s: "The New Black Aesthetic". Eric Lott, Callaloo, No. 38 

(Winter, 1989), pp. 244-246 

"Ain’t Nothin’ Like the Real Thing, Baby": Trey Ellis’ Search for New Black Voices 
J. Martin Favor Callaloo, Vol. 16, No. 3 (Summer, 1993), pp. 694-705 

(4) Week 4 Jan. 31, Feb. 2 

The Ground On Which I Stand. August Wilson. American Theatre; Sep. 96, Vol. 13 

Issue 7, p. 14-21. 

Subsidized Separatism. Robert Brustein, American Theatre, 87503255, Oct. 96, Vol. 13, 

No.8 (Make sure you read August Wilson’s response in the same issue). 

Authenticity or the Lesson of Little Tree, Henry Louis Gates, New York Times Book 

Review, Nov. 24, 1991. P.1. 

Cultural Impersonators. New York Times Book Review, January 5, 1992., p. 4. 

(5) Week 5 Feb. 7, 9 

Institutions, inculcation, and black racial identity: pigmentocracy vs. the rule of 
hypodescent Richard T. Middleton IV. Social Identities. Vol. 14, No. 5, September 2008, 

567-585. 

Competing Identities? Race, Ethnicity and Panethnicity Among Dominicans in the 

United States. Jose Itzigsohn and Carlos Dore-Cabral. Sociological Forum, Vol. 15, No. 

2, 2000. 

Growing Up Ethnic in Transnational Worlds: Identities Among Second-Generation 
Chinese and Dominicans. Vivian Louie. Identities: Global Studies in Culture and 

Power. Vol 13. P. 363-394. 2006. 

Becoming American, Becoming Black? Urban Competency, Racialized Spaces, and 
the Politics of Citizenship among Brazilian and Puerto Rican Youth in Newark. Aria 

Y. Ramos-Zayas. Identities: Global Studies in Culture and Power. 14:85-10% 2007 

Discussion: Jose Vasconcelos and "The Cosmic Race" 

Film: The Neo-AJ?ican Americans 

*9 Feb. - In Class Exercise 2 

(6) Week 6    Feb. 14, 16 

RELA - Chapt. 2 - Blacks and Indigenous People in Latin America 

4 



Afro-iBolivian Language Today: The Oldest Surviving Afro-iHispanic Speech 
Community John M Lipski. Afro - Hispanic Review (25:1) [Spring 2006], p. 179- 

200,252. 

Where blackness resides: At¥o-Bolivians and the spatiafizing and racializing of the 

African diaspora. Sara Bt~sdiecker. [<adical histo~T review. Winter2009. Issne 103, 

p105-116 

Fihn: Solidarity m Saya: An Afro-Bolivian Music Movement 

(7) Week 7 Feb. 21, 23 

RELA - Black and Indigenous Social Movements 

Candombe, an ancestral beat. (Umguayan carnival festival) Oscar Bonilla. Americas. 

(on-line pdf file) 

Candombe and the reterritorialization of culture. Abril Trigo. (on-line text file) 

Candombe, African Nations, and the Africanity of Uruguay (Chirimini) (online file) 

Film Candombe 

(8) Week 8 Feb. 28, Mar. 1 

*28 Feb - Mid-Term Review *Mid-term, Mar. l/In Class Exercise 3 

(9) Week 9 *SPRING BREAK (Mar. 2-12) 

(10)Week 10 Mar. 13, 15 

"Glorifying the Jamaican Girl": The "Ten Types - One People" Beauty Contest, 

Racialized Femininities, and Jamaican Nationalism. Rochelle Rowe. Radical History 

Review Issue 103 (Winter 2009). P. 36-58. 

Power, Violence and the Jamaican "Shotta Don". Anthony Bogues. NACLA Report 
on the Americas. May/June 2006. P. 21-26. 

The Mulatta on Film: From Hollywood to the Mexican Revolution. Cedric 

Robinson and Luz Maria Cabral. Race Class 2003 45:1 

Odyssey : Negotiating the Subjectivity of Mulata Identity in Brazil. Angela Gilliam 
and Onik’a Gilliam. Latin American Perspectives 1999 26:60 

RELA - Studying Race and Ethnicity in a Postcolonial and Reflexive World 



(ll)Week ll Mar. 20, 22 

Black Orpheus and the merging of two Brazilian nations. Myrian Sepulveda dos 
Santos. European Review of Latin American and Caribbean Studies/Revista Europea de 

Esmdios Latinoamericanos y del Caribe. . 71 (Oct. 2001) p 107. 

On "Umbanda" -- Excerpted from: http://www.stirlinglaw.com/ea/macumba.htm 

(posted in Sakai) 

Black Orpheus/Synopsis. Available at http://www.brazilbrazil.com/orpheu.html 

Film: Black Orpheus 

(12) Week 12 Mar. 27, 29 

Topos and Topicalities: The Tropes of Tropicalia and Tropicalismo. Charles A. 
Perrone. Studies in Latin American Popular Culture, 2000, Vol. 19, p 1-20. (on-line file) 

Como era gostoso meu frances: Tropicalismo in the Cinema. Robert T. Young. 
Studies in Latin American Popular Culture, 2000, Vol. 19, p. 93. (on-line file) 

It’s Forbidden to Forbid. Christopher iDunn. Americas, Sep/Oct93, Vol. 45 Issue 5, 
p 14-22. (on-line file) 

(13) Week 13 Apr. 3, 5 *(Friday, April 6 - holiday) 

Caetano Veloso. Orpheus, rising from caricature.(the new Brazilian film ’Orfeu’). The 

New York Times (August 20, 2000) (on-line file) 

Larry.. Rohter. The Stuff of Legend In a Brazilian Slum. The New York Times. June 27, 

1999. (on-line file) 

A.O. Scott. Reborn in a Less Romantic Rio, Orpheus Seasons Samba With Rap. The New 
York Times. August 25, 2000, Friday. 

The Brazilian Remake of the Orpheus Legend: Film Theory and the Aesthetic 
Dimension. Myrian Sepfilveda dos Santos. Theory, Culture & Society 2003. Vol. 20(4): 

49-69 (on-line file) 

Film: Orfeu 

(14) Week 14 Apr. 10, 12 

*10 April - In Class iExercise 4 



(15) Week 15 Apr. 17, 19 

Post-Black, Old Black. Paul C. Taylor. African American Review, Vol. 41, No. 4, Post- 
Soul Aesthetic (Winter, 2007), pp. 625-640 

(16) Week 16 April 24 *(last day of class) 

*Review Session 

12 Noon, Tuesday, May l’Final Exercise 



AFRO-AMERICAN STUDIES 
THE BLACK EXPERIENCE 

SPRING SEMESTER 2012 

101 

Professor: Timothy McMillan 
Office: Battle Hall 305 

966-5496 
tjml @email.unc.edu 

Office Hours: TTH 10:00-10:50/12:30-1:10 & all day Wednesday (by appointment) 
Monday and Friday by appointment as possible 

DESCRIPTION & GOALS: AFAM 101, introduction to the American black 
experience has four primary objectives. The first objective is to provide a clear context 
for the understanding of race and slavery as concepts; the second objective is to 
understand the origins of the trans-Atlantic slave trade and the effects this trade had on 
Africa, Europe, and the New World; the third obj ective is to explore the (often unknown) 
history of Anglo-North America as affected by and affecting peoples of the African 
Diaspora; and finally to develop models for understanding the effect and legacies of the 
trans-Atlantic trade in contemporary society. I hope you will examine how we know 
what we know and the politics of the educational process in addition to internalizing the 
"facts" of history. 

FORMAT: This course will consist of lectures/discussions and four videos. The videos 
are an integral part of the course allowing you to hear the thoughts of leading scholars in 
the field of Afro-American studies. 

REQUIREMENTS: There will be a midterm exam, two essays, a quiz, and a final exam. 
If you must miss class make sure that you get the notes from one of your colleagues-- 
much &the material covered in lectures is not in the text. Please complete assigned 
readings before they are due. Make sure to consult the websites mentioned in class. 
Assigned readings that are on the web are noted in ita#cs on this syllabus and can be 
accessed by going to SakaiTM All study guides and video outlines are also accessible on 
SakaiTM as are your grades. 

PERSONAL TECHNOLOGY: You are welcome to use your laptopitablet to take notes 
and to use required electronic resources. Please turn off phones during class, and I’d 
appreciate it if you did not surf the web, tweet, or check Facebook during class. 

ATTENDANCE: Attendance is required. More than two absences must be explained to 
my satisfaction (documented illness, funerals, university commitments are examples of 
satisfactory excuses. 

INCOMPLETES: Incompletes are not automatically granted so please complete all 
work on time. Any work that is not submitted by the due date and time will earn the 
grade of zero and this will be used to calculate your final grade. Exceptions will only be 
made under extraordinary circumstances. 



HONOR CODE: You are required to follow the Honor Code at UNC. The following 
statement is from http:iihonor.unc.edui which will provide more information about the 
honor system at UNC. Pay particular attention to proper citation and plagiarism - a 
tutorial i s available here to help you http ://www.li b.unc, edu/i nstruct/plagiarism/ 

]he University of North Carofina at Chapel Hill has had a student-administered honor 

,system and judicial system.for over 100 years. The system is the responsibifty of students 
and is regulated and governed by them, but faculty share the re,sponsibifity. If you have 

ques#ons about your responsibifty under the honor code, please bring them to your 

instructor or consu# with the office of the Dean of Students or the Instrument of Student 
Judicial Governance. ]his document, adopted by the Chancellor, the f’aculty Council, 
and the Student Congress, contains all poficies and procedures pertainmg to the student 

honor system. Your fidl participation and observance of the honor code is expected. 

GRADING: QUIZ 5% Jan 24 
MIDTERM EXAM 25% March 01 
ESSAYS 40% Feb 09/Mar 29 (20% each) 
FINAL EXAM 30% May 01 noon-3 

GRADING IS ON A STRAIGHT 10 POINT SCALE, e.g. 100-93 =A; 92-90 =A-; 

89-87=B+; 86-83=B; 82-80=B; etc. 

REQUIRED TEXTS: 

Hine, Hine, & Harrold 

White 

Wright 

Sakai 

7he African-American Odyssey, Volume One 

ISBN: 9780205728862 
At" ’n ’t I a Woman 
ISBN: 9780393314816 
African Americans in the Colonial Era 
ISBN: 9780882952741 
links at Web Sites on SakaiTM 

ACCOMODATION OF DISABILITIES: 

Students who feel they may need accommodations based on the 
impact of a disability should contact the course instructor to 
discuss their needs. Students with documented disabilities should 
also contact the Department for Disability Services at 919-962- 
8300 in SASB North Building, Suite 2126 to coordinate necessary 
accommodations for exams and other in-class assignments. Visit 
disabilityservices.unc.edu for more information. 



DATE 

JAN 10 

JAN 12 

JAN 17 

JAN 19 

JAN 24 

JAN 26 

JAN 31 

FEB 02 

FEB 07 

FEB 09 

FEB 14 

FEB 16 

FEB 21 

FEB 23 

FEB 28 

MAR 01 
MAR 06 

MAR 08 

MAR 
13/15 

MAR 20 

MAR 22 

MAR 27 

MAR 29 

APR 03 

APR 05 

APR 10 

APR 12 

APR 17 

APR 19 

APR 24 

MAY 01 

SCHEDULE 
TOPIC 
Introduction -terminology and geography 
Black and Blue UNC and Slavery 
Roots of slavery: from Aristotle to Ham 
Cultures of Africa 

Middle Passage 
Structure of the Slave Trade 

Establishment of New World Slavery 
Establishment of Anglo-American Slaver5, 
Development of Afro-American Cultures 
George Washington and his slaves 
*****~ESSAY ONE DUE~*~ 

The American Revolution 

The Declaration of Independence 
Jefferson and Slavery 
The New Republic and slavery 
Review for Midterm 
MIDTERM 
Gender and Slavery/Jezebel and Mammy 
The Female Slave Network 
SPRING BREAK NO CLASS 

Plantation Cultures 
Free Black People in the South 
Free Black People in the North 
Black People in the West 
~***~ESSAY TWO DUE~*** 
Free Black Abolitionists 
Strategies of Abolition 

Prelude to War 

Dred Scott and John Brown 

Emancipation Proclamation & the Civil 
War 
Legacies of Slavery 
REVIEW FOR FINAL 
FINAL EXAM 

READING 

Virtual Museum of UNC 

Curse of Ham 
Hine Chapter 1 

Wright Chapter 1/QUIZ 
Hine Chapter 2!Africans in 
America I 

Wright 2 
Hine Chapter 3 

Wright Chapter 3 
Hine Chapter 4 

Hine Chapter 4/Africans in 
America II 
Wright Chapter 4 
Africans in America III 
Hine Chapter 5 

MIDTERM Study Guide 

Gray White Chaps 1-3 
Gray White Chaps 4-6 

Hine Chapter 6 
Hine Chapter 7 
Hine Chapter 7 
Jacob Vanderpool 

Hine Chapter 8 
Hine Chapter 9 
Singleton 

Africans in America IV 

Scott v. San(d)f!~rd & Hine 
Chapter 10 
Emancipation Proclamation 

& Hine Chapter 11 
NC Apologies for Slavery 
STUDY GUIDE 

Noon-3 p.m. 
THIS SCHEDULE MAY BE MODIFIED BY THE INSTRUCTOR- YOU WILL BE NOTIFIED 
OF ANY CHANGES IN CLASS, ON SAKAI, AND BY EMAIL. ONLY THE SCHEDULE IS 
SUBJECT TO CHANGE; NOT POLICY ON GRADING, ATTENDANCE, ETC. 



INTRODUCTION TO AFRICAN CIVILIZATION 

AFRICAN STUDIES 101 

SPRING 2012 Tu/Th 1005 Global Center 

Instructor: Julius E. Nyang’oro 

Office Hours: W 10-12; Th 10-11 Office: 302 Battle Hall 

Course Description: This course is an introduction to the African continent. It is intended to 

fulfill two primary purposes: to acquaint the student with the African environment, its peoples, 

their culture, past and contemporary society, and to develop an appreciation for African 

civilization as it has evolved over the years. How Africa relates to a globalized world will be an 

important aspect covered by this course. 

Course Requirements: Students will be responsible for material covered in lectures and 

assigned texts. Please note that a considerable amount of reading material has been placed on 

the reserve reading collection (Undergraduate Library). It is important that most of the 

assigned readings be completed before the day they appear on the syllabus. This will facilitate 

meaningful discussion in class. There will be 2 quizzes, a term paper, and a final exam. Class 

attendance in mandatory. 

Honor Code: The UNC Student Honor Code is in effect in this course. 

Pledge: The Instrument of Student Judicial Governance requires that you sign a pledge on all 

written work: ("On my honor, I have neither given nor received unauthorized aid on this 

assignment.") 

Dates of quizzes and exam 

Map quiz (Jan 26) 

Mid-Term (March 1) 

Term Paper (April 19) 

Final Exam: 

Percentage of Grade 

20% 

20% 

20% 

40% 

Grade Distribution: A=93-100 

A-=90-92 

B+=87-89 C+=77-79 D+67-69 

B=84-86 C=74-76 D=64-66 

B-=80-83 C-70-73 D-60-63 

F=59 and Below 



Class Schedule 

Tu Jan 10: 

Th Jan 12: 

Introduction 

Film: "This Magnificent Africa Cake" 

Special Readings 

Tu Jan 17: 

Th Jan 19: 

Understanding Contemporary Africa: The Continental Map 

Martin & O’Meara pp 3-45 

Continental Map Continued and Assigning of Countries 

Tu Jan 24: 

Th Jan 26: 

Tu Jan 31: 

Reconstructing Africa’s Past 

Martin & O’Meara Ch 4 

Map Quiz; Languages of Africa and the Ethnic Question 

Bohannan & Curtin Ch 4 On Reserve 

Languages and the Ethnic Question Continued 

Th Feb 2: Traditional African & Social Political Systems 

Martin & O’Meara Chs 4 & 9; Gordon & Gordon 9 

Tu Feb 7: Traditional African and Social Sytems Continued 

Th Feb 9: Video: All Mazrui, Legacy of Lifestyles 

Tu Feb 14: Religion in Africa General 

Gordon & Gordon Ch 11 

Th Feb 16: Religion in Africa Continued; 

Islam in Africa 

Martin & O’Meara Ch 5 

Tu Feb 21: Islam in Africa, Continued 

Th Feb 23: Video: Skip Gates, "Wonders of Africa" Segment on Religion in Ethiopia 

Tu Feb 28: The European Conquest of Africa 

Curtin, et. al Ch 15; Martin & O’Meara Ch 6; Rodney, Ch 5 

Th Mar 1: Mid-Term Exam 

Tu Mar 6: Spring Break 

Th Mar 8: Spring Break 

Tu Mar 13: European Conquest of Africa Continued 

Th Mar 15: Video, Mazrui, Tools of Exploitation 

Tu Mar 20: African Decolonization 

Martin & O’Meara Ch 8 

Th Mar22: African Decolonization 



Continued (Reading to be assigned) 

Tu Mar 27: Video, Mau Mau 

Th Mar 29: A Grain of Wheat 

Tu Apt 3: A Grain of Wheat 

Th April 5: Post-Independence Politics in Africa 

Gordon & Gordon Ch 4 

Tu Apt 10: Post-Independence Politics 

Continued (Readings to be assigned) 

Th Apr 12: Country Assignments 

Tu Apr 17: Review of Papers 

Th Apt 19: Conclusions and Reflections 

Tu Apr 24 Last day of Classes 



AFRI 523-001: CENTRAL AFRICA 
HISTORY AND POLITICS IN THE GREAT LAKES REGION 

The University of North Carolina at Chapel Hill 
Department of African and Afro-American Studies 

SPRING 2012 
Tuesday and Thursday, 2:00-3:15 pm 

Venable Hall, Room G307 

Instructor: Professor Georges Nzongola-Ntalaja 
Office Hours: 

Tuesday, 10:00 am to 12:00 noon (201 BATTLE HALL) 
Thursday, 10:00 am to 12:00 noon (3026 GLOBAL EDUCATION CENTER) 
M, W, F: By Appointment only 

COURSE OBJECTIVES AND OUTCOMES 

This is an upper level course on the postcolonial history and politics of the Great Lakes Region 
(GLR) of Central Africa, ~vhich is narrowly defined here as comprising of Burundi, the 
Democratic Republic of the Congo (DRC) and Rwanda. It is designed to allo~v students to 
become familiar with a region of the African continent that has experienced genocide and large- 
scale massacres of innocent civilians in both the colonial and postcolonial eras. The student is 
expected to develop an understanding of the history and politics behind war crimes, crimes 
against humanity, and the crimes of genocide in this region, together with their implications for 

state building as well as economic and social development. Students for whom this is their first 
college course on Africa should consult with the instructor for any background reading they 
might need for a better grasp of the subject matter. 

POLICIES GOVERNING THE COURSE 

All of the University’s policies regarding attendance, an appropriate learning environment, and 
the special needs of students with documented disabilities will be strongly enforced. In this 
regard, all of the students’ work, including exams and the research paper, must conform to the 
University’s Honor Code, which has zero tolerance for plagiarism. The grading system will be 
consistent with the University’s Policy Memorandum on Grading, in which the value of each 
letter grade is defined. Students wishing to use laptops and tablet computers for purposes of 
taking notes in class are free to do so. 

COURSE OUTLINE 

Part One. The Geopolitics of the Great Lakes Region 
1. Introduction to Central Africa and the Great Lakes Region (GLR) 

Part Two. The Legacy of Belgian Colonialism in the GLR 
2. Belgian Colonialism as a System of Violent Oppression 
3. Colonialism and the Construction of Ethnic Identity in Rwanda and Burundi 
4. The Congo Crisis and its Repercussions in the Region, 1960-65 



Part Three. The Rise and Consolidation of Authoritarian States, 1965-96 
5. Mobutu’s Zaire (1): Dictatorship and Underdevelopment 
6. Mobutu’s Zaire (2): Violence against Democracy 
7. Burundi: The Consolidation of a Tutsi Autocracy 
8. Rwanda: Hutu Power and the Genocide of 1994 

Part Four. The Congo Wars and Regional Geopolitics, 1996-2003 
9. The First Congo War, the Fall of Mobutu, the Rise of Laurent-Ddsird Kabila, and the 

Massacre of Rwandan Refugees in the Congo 
10. The Second Congo War and the Inter-African Scramble for DRC Resources 

Part Five. The State and the Politics of Development 
11. Postwar Burundi: A Fragile State 
12. Postwar Rwanda: an Authoritarian Developmental State 
13. Postwar DRC: A Failed State, and the Struggle for Democracy and Social Progress 

Part Six. Conclusion 
14. Prospects for Peace, Stability, and Development in the GLR 

REQUIRED TEXTBOOKS 

Georges Nzongola-Ntalaja, THE CONGO FROM LEOPOLD TO KABILA: A PEOPLE’S 
HISTORY 
Filip Reyntjens, THE GREAT AFRICAN WAR: CONGO AND REGIONAL GEOPOLITICS, 
1996-2006 

COURSE REQUIREMENTS 

Class attendance and participation: 10% of the final grade 
Film Reviews (due on Tue., Feb. 28): 10% of the final grade 
Mid-Term Exam (Thu., Mar. 1): 20% of the final grade 
Research paper of approximately 4000 words (due on Tue., Apr. 24): 30 % of the final grade 
Final Exam (Sat., Apr. 28 at 4 pm): 30% of the final grade 

CLASS DISCUSSIONS AND REQUIRED READINGS 

Week 1 (Jan. 10-12): Introduction to Central Africa and the Great Lakes Region 
Nzongola, Introduction 
Reyntj ens, Introduction 
Thierry Michel, Mobutu, King of Zaire: An AJ~ican Tragedy (UL Media Resources Center), 

View any one of 3 videocassettes. 

Week 2 (Jan. 17-19): Belgian Colonialism as a System of Violent Oppression 
Nzongola, Ch. 11-2 

Week 3 (Jan. 24-26): Colonialism and the Construction of Ethnic Identity in Rwanda and 
Burundi 
Edith R. Sanders, "The Hamitic Hypothesis: Its Origin and Functions in Time Perspective," 
Journal of African History, Vol. 10, No. 4 (11969), pp. 521-532. 
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Didier Goyvaerts, "The Hutu-Tutsi Divide in Burundi," in Didier Goyvaerts (ed.), Conflict and 
Ethnicity in Central Africa, pp. 269-286. 

Catharine Newbury, "Ethnicity and the Politics of History in Rwanda," Africa Today, Vol. 45, 
No. 1 (January-March 11998), pp. 7-24. 
Jan Vansina, "The Politics of History and the Crisis in the Great Lakes," A~ica Today, Vol. 45, 
No. 1 (January-March 1998), pp. 37-44. 

Weeks 4-5 (Jan. 31 to Feb. 9): The Congo Crisis and its Repercussions in the Region 
Nzongola, Ch~ 3-4 
Burlin Barr, "Raoul Peck’s Lumumba and Lumumba: La mort du prophbte. On Cultural Amnesia 
and Historical Erasure, >> A~ican Smdies Review, Vol. 54, No. 1 (April 2011), pp. 85-116. 
Raoul Peck’s documentary and feature films on Lumumba (UL Media Resources Center) 

Week 6 (Feb. 14-16): Mobutu’s Zaire (1): Dictatorship and Underdevelopment 
Nzongola, Ch. 5 

Week 7 (Feb. 21-23): Mobutu’s Zaire (2): Violence against Democracy 
Nzongola, Ch. 6 
Georges Nzongola-Ntalaja, "The Politics of Citizenship in the Democratic Republic of Congo," 
in Sara Dorman, Daniel Hammett and Paul Nugent (eds.), Making Nations, Creating Strangers: 
States and Citizenship m Africa, pp. 69-80 (This book is available as eBook via the UNC-Chapel 
Hill Libraries). 

Week 8 (Feb. 28 to March 1): MID-TERM REVIEW 
Tuesday, Feb. 28: Revie~v of Lessons Learned 
Thursday, March 1: MID-TERM EXAM 

Week 9 (Mar. 6-8): SPRING BREAK 

Week 10 (Mar. 13-15): Burundi: the Consolidation of a Tutsi Autocracy 
Ren~ Lemarchand, Burundi: Ethnic Conflict and Genocide, Ch. 1 and 5, pp. 1-16 and 76-105 

Filip Reyntjens, Burundi: Breaking the Cycle of Violence, Minority Rights Group (MRG) 
Report, 1995 (30 p) 
Reyntjens, ]he Great African War, Ch. 1, Section 3, pp. 34-42 

Week 11 (Mar. 20-22): Rwanda: Hutu Power and the Genocide of 1994 
Howard Adelman and Astri Suhrke (eds.), The Path of a Genocide: The t6~,anda Crisis from 
Uganda to Zaire, Ch. 2-5, pp. 31-107. 
Reyntjens, Ch. 1, Section 2, pp. 23-34 

Week 12 (Mar. 27-29): The First Congo War, the Fall of Mobutu, the Rise of Laurent- 
D~sir~ Kabila, and the Massacre of Rwandan Refugees in the Congo 
Reyntjens, Ch. 1 (Section 1, pp. 10-13), 2, 3 and 4 

DR Congo Q & A on the United Nations Human Rights Mapping Report Human Rights 
Watch.mht (518.764 Kb) 



Week 13 (Apr. 3-5): The Second Congo War and the Inter-African Scramble for DRC 
Resources 
Nzongola, Ch. 7 
Reyntj ens, Ch~ 5 and 7 
Emizet Kisangani, "Conflict in the Democratic Republic of Congo: A Mosaic of Insurgent 
Groups," Interna#onalJournal on World Peace, Vol. 20, No. 3 (2003), pp. 51-80. 

Week 14 (Apr. 10-12): The State in Postwar Burundi and Rwanda 
Reyntjens, Ch. 6 
Peter Uvin, Life after !/iolence: A People’s Story of Burundi, Ch. 4, pp. 58-80. 
Scott Straus and Lars Waldorf (eds.), Remaking Rwanda: Slaw Building and Human Rights" after 
Mass l/iolence, Ch. 1 and 6, pp. 25-47 and 103-117. 

Week 15 (Apr. 17-19): Postwar DRC: A Failed State, and the Struggle for Democracy and 
Social Progress 
Reyntjens, Ch. 8 
Georges Nzongola-Ntalaja, "The Failing State in the Democratic Republic of Congo," Global 
Dialogue, Vol. 13, No. 1 (Winter/Spring 2011), http:iiwww.woflddialo~lue~or~iprint_php?id=500 
Megan Camm, "Conflict in Congo," Worm Policy Journal, Winter 2011/2012, pp. 70- 
80, http:iiwww.worldpolicy.orgij ournaliwinter2011/conflict-in-congo. 
Mvemba Phezo Dizolele, "A Crisis in the Congo," Foreign Policy, December 14, 
20111, http://ww~v.foreignpolicy.com/articles/2011/12/13/a crisis in the congo 

Week 16 (Apr. 24-28): Conclusion 
Tuesday, April 24: Prospects for Peace, Stability, and Development in the GLR 
Saturday, April 28: FINAL EXAM, 4-7 pm 
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AFAM 266!WMST 266: Black Women in America 
Spring 2012 

Tuesday and Thursday 2:00 - 3:15 
Venable G311 

Dr. Kia Caldwell 
Office Location: Battle Hall 208 
Office Hours: Tuesday & Thursday 11:00 am - 12:30 pm & by appointment 
Email: klcaldwe@,email.unc.edu (for weekdays only) 

COURSE DESCRIPTION: This course examines the experiences of black women in the United States from 
historical and contemporary perspectives. The experiences of black women in other areas of the African 
diaspora, particularly Brazil, will also be explored through course readings and films. Students will gain 
knowledge &the experiences and challenges faced by black women and develop the skills necessary to analyze 
black women’s struggles for equality and social justice. This course will provide students with the conceptual 
and theoretical tools needed to analyze contemporary gender relations in African-American communities and 
pressing social issues which have a disproportionate impact on African American women, such as HIViAIDS, 

poverty, reproductive rights, and media images. 

COURSE FORMAT: In-class time will consist of student-led discussions, lectures, small group work, and 
video screenings. The videos screened in class are important course materials and ever), effort should be made 

to view any that are missed. Most videos will be available in the Media Resources Center of the Undergraduate 
Library. 

COURSE GOALS: 

Demonstrate an understanding of the history of African-American women from slavery to the 

present. 

~, Understand how" social identities such as gender, race, class, and sexuality shape the lives of 
African-American women. 

Analyze how- social, economic, and political processes have affected African-American women 
and their responses to these processes. 

REQUIREMENTS: 
Readings - it is essential to complete all of the assigned readings in order to ensure your success in this course. 

You should complete all readings prior to the class meeting for which they are assigned and be prepared to 
discuss and critique them during our class sessions. 
Attendance - Your attendance at all class sessions is required for successful completion of this course. 
Absence from more than 2 classes will result in a severe grade penalty. A pattern of late arrivals to class will 
also result in a penalty for the attendance portion of your grade. 

Excused Absences - In the event of illness or a personal emergency, a request for an excused absence 
may be made. Requests should not be made by email. Requests must be made by submitting the 
excused absence form found on blackboard during class. 

Class Participation - You will be expected to participate in class on a regular basis. During our class meetings, 

we will engage in discussions which will require active participation from as many students as possible. Your 
participation in class discussions in the form of comments and informed questions will be encouraged 
throughout the semester. You can also be expected to be called upon to answer questions and contribute to 



class discussions. Ultimately, you will maximize your learning experience by participating in class and helping 
to create a dynamic classroom environment.. 
Gronp Presentations - You will do a group presentation on an assigned reading during the second half of the 
semester. You will also do a bibliography of sources that are relevant to your assigned reading. Your final 
paper will be done on the same topic as your group presentation. 
Film Reviews - You will complete two film reviews during the semester. One will be a comparison of Tyler 
Perry’s version of For Colored Girls and the version sho~vn in class. The other review will focus on one of the 
following recent films: Precious, Pariah, The Help. You will need to view For Colored Girls and the other 
film outside of class. Please check the MRC for availability of the film that you are required to view outside of 
class. Older films may also be rented. 
Writing Assignments - You will complete a variety of writing assignments in this course. Your written work 
will include film reviews, response papers based on the course readings, and a final paper which will require 

you to use course readings and outside sources. The final paper will be completed in lieu of a final exam. 
Deadlines - Late work will not be accepted without prior permission. Work not received by the deadline will 
receive a grade of"0." Please contact me if an emergency situation arises during the semester. 
TechnMogy Policy - Use of cell phones, tablets, and PDAs will not permitted during class. Laptops may be 

used on a limited basis on designated class days to access course readings and complete class assignments. 
Violations of the technology policy will result in penalties to the attendance portion of your grade and may lead 

to being dropped from the course. 
Potential Changes to Topics and Readings - Topics and reading assignments, and their orders on the syllabus 
could be changed, but not matters related to grading. Notice of such changes will be by announcement in class, 
email notice or by changes to this syllabus posted on the course website. 
Honor Code - Every student enrolled in this course is expected to comply with the UNC Honor Code. 
Violations of academic integrity and the UNC Honor Code will be reported to the student honor system. You 
should familiarize yourself with and follow-the standards of academic integrity and academic conduct outlined 
in the UNC Honor Code (http:iihonor.unc.edu). Possible Honor Code violations include plagiarism, and 
giving/receiving unauthorized assistance during exams and when completing course assignments. All written 
assignments should include the signed Honor Pledge: "I have neither given nor received unauthorized 
assistance in completing this assignment." 

Accommodations of Disabilities Policy - If you will require special accolIunodations for this 
course, please inibrm me early in the semester. You may consult the Department of Disability 
Services at http:iidisabililyservicesounc.edu. The department is located in SASB North 
Building, Suite 2126. They will coordinate necessary accommodations for exams and other in- 
class assignments. 

COURSE TEXTS AND 3IATERIALS: 
Required Texts - available at Student Stores 

Beverly Guy-Sheftall, Words of Fire: An Anthology of African-American Feminist Thought (WOF in 
syllabus). 

Stanlie M. James, Frances Smith Foster, and Beverly Guy-Sheftall, eds. Still Brave: The Evohttion of 
Black Women’s Studies (SB in syllabus) 

Electronic i ournals (ei ournal) and Electronic books (Ebook) - Several readings are found in electronic j ournals 

and electronic books that may be accessed via the online library catalog. 
Reserves (eres) - A number of readings will be placed on electronic and hardcopy reserve. You may access 
electronic reserve items through the UNC libraries website (http:iieres.lib.unc.edu). 
Blackboard (bbd) - Course materials ~vill also be posted on Blackboard (htt0:iiblackboard.unc.edu). 
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Research Guides - A Bibliography on Black American Feminisms is available through the University of 
California Santa Barbara Library Catalog: http:iiv~7.1ibralw.ucsb.eduisubiectsiblackfeminism 

ASSESSMENT: 
Preparation, Attendance, and Participation 
Group presentation and bibliography 
Writing Assignments 

2 Film Reviews (3 pages) 
2 Reading Response Papers 
Final Paper 

10% 
10% 

20% 
35% 
25% 

ASSESSMENT SCALE: 
90-100 points = Exemplary = A (90-93 A-; 94-100 A) 
80-89 points = Very Good = B (80-83 B-; 84-86 B; 87-89 B+) 
74-49 points = Satisfactory = C (74-76 C; 77-79 C+) 
69-73 points = Needs Improvement = C- 
60-68 points = Needs Considerable Improvement = D 

59 and below = F 

DEADLINES: 
Response Papers 
Review of For Colored Girls 
Final paper 

February 7, 21 

March 20 
April 28 

Course Topics and Required Readings 
(Reading responses are due on dates marked with *) 

Week 1 
Conceptualizing Black Feminism and Black Women’s Studies 

January 10 Course introduction and overview 
January 12 
¯ Guy-Sheftall, Introduction to Words" of Fire (WOF) 

¯ Collins, "The Social Construction of Black Feminist Thought" in WOF 
¯ Hull and Smith, "Introduction: The Politics &Black Women’s Studies" (bbd) 

Week 2 
Black Women and U.S. Slavery: Revisionist Perspectives 

January 17 
. Jones, "My Mother Was Much of a Woman: Slavery" (bbd) 

Jacobs, "The Trials of Girlhood" and "The Jealous Mistress" in h~cidents in the Life of a Slave Girl (Read 
Harvard University Press 2000 edition as ebook in online library catalog; search by book title) 

January 19 
. Angela Davis, "Reflections on the Black Woman’s Role in the Community of Slaves" in WOF 

o Adrienne Davis, "’Don’t Let Nobody Bother Yo’ Principle’: The Sexual Economy of American Slavery" in 
SB 



Week 3 
19th century Black Women Leaders 

January 24 
Read al~l selections by Maria Miller Stewart, Sojourner Truth, Frances Ellen Watkins Harper and Anna Julia 

Cooper in WOF 
Tate, "Political Consciousness and Resistance among Black Antebellum Women," Women & Politics vol 

13, no 1, 1993 (ej ournal) 
January 26 
¯ Wells-Barnett, "Lynch Law in America" by Ida Wells-Barnett in WOF 
¯ Giddings, "To Sell My Life as Dearly as Possible": Ida B. Wells and the First Antilynching Campaign (bbd) 

Film: A Passion for Justice (1989) 

Week 4 
The Black Women’s Club Movement and Woman Suffrage 

January 31 
¯ Terrell, "The Progress of Colored Women" in WOF 
¯ Giddings, "To Be a Woman, Sublime": The Ideas of the National Black Women’s Club Movement (to 1917) 

(bbd) 
Film: Mary A1cLeod Bethune : Champion for Education 

February 2 
¯ Giddings, "The Quest for Woman Suffrage" (bbd) 
¯ Dunbar-Nelson, "The Negro Woman and the Ballot" in 

Week 5 
Conceptualizing the Intersection of Gender, Race, and Class 

*February 7 
Jones, "An End to the Neglect of the Problems of the Negro Woman!" in WOF 
Beale, "Double Jeopardy: To Be Black and Female" in WOF 

February 9 
¯ King, "Multiple Jeopardy, Multiple Consciousness: The Context of a Black Feminist Ideology" in WOF 
¯ Lorde, "Age, Race, Class, and Sex: Women Redefining Difference" in WOF 
¯ Crenshaw, "Mapping the Margins: Intersectionality, Identity Politics, and Violence against Women of 

Color" (bbd) 

Week 6 
Black Feminism and Womanism in the United States: 1960s to the present 

February 14 
¯ The Combahee River Collective, "A Black Feminist Statement" in WOF 
¯ Smith, "Some Home Truths on the Contemporary Black Feminist Movement" in WOF 
¯ Wallace, "Anger in Isolation: A Black Feminist’s Search for Sisterhood" in WOF 
February 16 
¯ Lorde, "The Master’s Tools Will Never Dismantle the Master’s House" (eres) 
¯ hooks, "Black Women Shaping Feminist Theory" in WOF 
¯ Alexander-Floyd and Simien, "Revisiting ’What’s in a Name?’ Exploring the Contours of Africana 

Womanist Thought" in SB 
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Recommended: Coleman, "Must I Be a Womanist" in SB 

Week 7 
Black Women and Politics 

*February 21 

McClain et al., "Gender and Black Presidential Politics: From Chisholm to Moseley Braun," Journal of 
Women, Politics & Policy, v. 27, n. 1-2, 2005 (ejournal) 

o All, "Lenora Branch Fulani: Challenging the Rules of the Game" (eres) 

. Video: Lynch, Chisholm ’72 

February 23 

Gay and Tare, "Doubly Bound: The Impact of Gender and Race on the Politics of Black Women," Political 
P~ychology vol. 119, no.l, 1998 (ejournal) 

. Gordy, "The New Black Power" - Essence (bbd) 

Selections on Michelle Obama and the 2008 Presidential Campaign 

Week 8 
Stereotypes, the Body, and Self-Image 

February 28 
¯ Moynihan, "The Negro Family: A Case for National Action" (eres) 
¯ Mullings, "Images, Ideology, and Women of Color" (bbd) 
March 1 
¯ Hunter, "The Beauty Queue: Advantages of Light Skin" (bbd) 
¯ bell hooks, "Straightening Our Hair" (eres) 
¯ Alice Walker, "Oppressed Hair Puts a Ceiling on the Brain" (eres) 

Film: Black Women On: The Light, Dark Thang (1999) 

March 5-9 
SPRING BREAK- NO CLASS 

Week 9 
Sexuality and Reproductive Rights 

March 13 
¯ Omolade, "Hearts of Darkness" in I!VOF 
¯ Roberts, "The Dark Side of Birth Control" (eres) 
¯ Torgesen, "The Ultimate Betrayal: N.C. Eugenics Survivors Seek Justice" (bbd) 

March 15 
¯ Ross, "African-American Women and Abortion" (eres) 
¯ Chisholm, "Facing the Abortion Question" in WOF 

Film: Silent Choices (2007) 

Week 10 
For Colored Girls and HIV/AIDS 

March 20 - Shange, For colored girls who have considered suicide/when the rainbow is enuf" a choreopoem 

[read electronic version in library catalog. Click on "Act" to read play~] 

Video: For Colored Girls (11983) 



March 22 
¯ Hammonds, "AIDS the Secret, Silent, Suffering Shame" in SB 
¯ Black AIDS Institute, "Left Behind" (2008 Report), (www.blackaids.org) 
¯ Recommended: Hammonds, "Missing Persons: African American Women, AIDS 

and the Histor?- of Disease" in 

Week 11 
Black Families and Welfare Policy 

March 27 
¯ For Colored Girls Film Review is due 
¯ Jarret, "Living Poor: Family Life among Single Parent, African American Women" (eres) 
¯ Mullings, "Households Headed by Women: The Politics of Race, Class, and Gender" (bbd) 

Video: Babyland (20/20) 

March 29 
Choose One of the Following: 
¯ Burnham, "Racism in U.S. Welfare Policy - A Human Rights Issue" (eres) 
¯ Roberts, "Welfare’s Ban on Poor Motherhood" (bbd) 

Week 12 
Rape, Interpersonal Violence, and State Violence 

April 3 
¯ Simmons, "The War Against Black Women and the Making of N!!" (eres) 
¯ White, "Talking Black, Talking Feminist" (eres) 

Film: Simmons, Not. (2006) 
April 5 

Josephson, "The Intersectionality of Domestic Violence and Welfare in the Lives of Poor Women" (eres) 

~, Incite-Critical Resistance Statement (eres) 
Sudbury, "Ceiling Black Bodies: Black Women in the Global Prison Industrial Complex" (bbd) 

Online: Scan website for Incite: Women of Color against Violence 

Week 13 
Gender in African American Communities 

April 10 Cole and Guy-Sheftall, Gender Talk - Introduction and Chapter 2 (ebook) 

April 12 
¯ Painter, "Hill, Thomas and the Use of Racial Stereotype" (bbd) 
¯ Giddings, "The Last Taboo" in SB 
¯ "African American Women in Defense of Ourselves" in SB 
¯ Recommended: Mitchell, "Anita Hill’s Afterlife" (eres) 
Video: Frontline Clarence Thomas and Anita Hill 

Week 14 
Gender, Sexuality, and Hip-Hop Cultnre 

April 17 - Final Deadline for Independent Film Review 
¯ Gender Talk - Chapter 3 (ebook) 
¯ Mission Statement, Black Men for the Eradication of Sexism in SB 



Clarke, "The Failure to Transform: Homophobia in the Black Community" (eres) 

Film: Nirit, Say My Name (2009) 

April 19 

Ransby and Matthews, "Black Popular Culture and the Transcendence of Patriarchal Illusions" in WOF 

Bailey, "Students at Spelman College Protest Nelly’s Video ’Tip Drill’" (bbd) 

Gender Talk - Chapter 7 (ebook) 

Bring lyrics to 2 rap/hip-hop songs to class 

Week 15 
Future Possibilities 

April 24 
¯ Gender Talk "Where Do We Go From Here?" (ebook) 
¯ Wall, "On Dolls, Presidents, and Little Black Girls" in SB 



Spring 2012 

Robert Porter 

Office hours: Tuesdays 2:30-5:30 in Battle 104 

AFAM 102: The Black Experience 

This class looks at the post-emancipation story of African Americans in a comparative context. I hope 

you will like such an approach. 

Course objectives: After completing this course, students will be able to compare and contrast the 

African American experience with that of 

1) Asian Americans 

2) Latinos 

3) Native Americans 

There is a fourth objective, which is perhaps the most important: Students will also be able to discuss 

major milestones (including some literary ones) in the African American experience and will have 

mastered the "basic vocabulary" of the post-1865 years by identifying major people, places and events. 

Attendance: Required. Students who miss more than three classes should expect to see the course 

grade lowered by 2/3 of a letter, unless of course they have compelling reasons, supported by 

documentation. I almost never see a student miss significantly more than three times in any case, and 

recommend that anybody inclined to do so drop this course immediately. 

Technology in the classroom: Computers, laptops, cell phones and anything electronic should be off at 

all times, unless I specifically give permission for their use. 



Grading policy: The journal, midterm and final each count 1/3 of the final course grade. If you miss the 

midterm for any reason, the final will count 2/3 and the journal 1/3. 

Grading scale: A=93-100, A- = 90-92, B+ = 88-89, B = 83-87. B- =80-82, 78-79=C+, C=73-77, C-= 70-72, 

D+=68-69, D=6--67 (note that the grade of D- does not exist at UNC-CH), below 60=F 

Academic dishonesty or plagiarism: Do not even think about it. Students suspected of any dishonesty 

will be turned over to Honor Court immediately. 

Honor code: Please see honor.unc.edu for more information on UNC-CH’s student-administered honor 

system. This university’s Honor Court here will adjudicate all cases involving academic dishonesty. It is 

not an option for a professor and student to deal with such a matter privately. Be sure always to sign 

the honor’s pledge on all work turned in for this course. 

Possible changes to syllabus: I reserve the right to make any and all possible changes to this syllabus. At 

the same time, I also promise to notify you of any such revisions in class or by email. I further pledge to 

make no changes in the grading formula after the second week of class. 

Students with disbilities: Please do not hesitate to talk to me, because l’m eager to do all I can to help. 

The Department of Disability Services is too, and will go the extra mile for people with documented 

disablities. For example, they give you extra time to complete exams. Disability Services, located at 

SASB North in Suite 2126, may be reach by phone at 962-8300. For more information see 

disabilityservices.unc.edu 

Journals: Students will keep diaries of this course (minimum 6000 words) that will contain original 

observations about most course readings, comments on relevant news items from this semester and 

thoughts about outside experiences in any way related to this course. Grading standards will be high. 

For an "A" you will not only faithfully adhere to all instructions, but your work will be written with style 

and flair. It will be exceedingly interesting and original, and will perhaps come close to being a solid first 

draft of a publishable piece. It will show that you have gone above and beyond in various ways. For 

example, you might have visited a museum, exhibit or historic site relevant to this course. Most 

students should expect to fall in the "B" range. "B" quality journals will adhere to all directions and will 



be reasonably well written. "C" journals will follow most standards and will be written with some 

measure of competence. "D’ journals will represent only a partial effort to do what is required and will 

probably be written rather carelessly. 

Readings: 

U. S. Constitution 

Wu, Yellow 

Gonzalez, Harvest of Empire 

Franklin, Three Negro Classics 

Hurston, Their Eyes Were Watching God 

Carson, ed. The Autobiography of Martin Luther King 

Beals, Warriors Don’t Cry 

Moore, Genocide of the Mind 

Hughes, Collected Poems 

Hacker, Two Nations 

Cadet, Restavec 

Malcolm X, Autobiography 

Nelson, Straight, No Chaser 

January 9 Introduction; syllabus; discussion of course themes 

January 11 U.S Constitution 

January 16 NO CLASS 



January 18 Wu pp. 59-62; Gonzalez pp. 43-47; Delany entire book 

January 23 In Franklin: Washington, Chp. 1-6 and 14 

January 25 Wu p. 27; in Franklin: DuBois, Chp. 3 

January 30 Wu. pp. 236-243; Hughes 1920s poems 

February 1 Writing workshop 

February 3 Hurston, entire book HEAVY LOAD PLAN AHEAD 

February 8 Moore pp. 159-166; Gonzalez pp 217-227 (do NOT focus on the 

many names in this Gonzalez reading; look at big picture) 

February 13 Beals, entire book 

February 15 Wu pp. 95-103; Gonzalez Chp. 5 

February 20 Carson beginning to Chp. 6 

February 22 Carson, Chp. 7-12 

February 27 Carson, Chp. 13-19 

February 29 Carson Chp. 20-26 

March 5 Spring Break 

March 7 Spring Break 

March 12 Group meeting 

March 14 Midterm 

March 19 Carson, Chp. 27-end 

March 21 Gonzalez Chp. 10; Cadet Chp. 12-16 

March 26 Cadet, Chp. 17-end 

March 28 Gonzalez Chp. 7 

April 2 Hacker, Chp. 1 and 3 

April 4 Moore, pp. 187-198 and pp. 297-304 

April 9 Gonzalez, pp. 190-213 



April 11 Wu pp. 26, 39-49, 79-88, 200-205 

April 16 Malcolm, Chp. 1,and 11-13; Nelson, pp. 1-44 

April 18 Malcolm, Chps. 14-16; Nelson, pp. 45-90 

April 23 Malcolm Chps. 17-19; Nelson pp. 91-145 

April 25 What was AFAM 102 all about? Final discussion of course themes 

April 27 at 7:00PM Final exam--bring bluebooks 



Afri 540 The 2:1st Century Scramble for Africa 

Spring 2012 

instructor: Julius E Nyang’oro 

Kenan Labs 3:125 Tu/Th :12,30-:13,45 

Office: Battle Hall 302 

Office Hours: Wed :10.00-:12,00; Th :10-:1:1; and by appointment 

Course Description 

There seems to be a general agreement both in academic and policy circles that globalization has 

become an obvious feature of modern economic development in the world. There is dispute however, 

as to the real political and economic consequences of globalization as it relates to certain parts of the 

world. This course seeks to examine the question of globalization as it relates to Africa. This is an 

especially important topic because of the increased interest on Africa by the "old" powers such as 

Europe and the United States, and the "emerging" powers such as China, Brazil, India and South Korea. 

The key questions to be examined in this course include: 1) Is there a fundamental difference between 

the current scramble and the 19th century (colonial) scramble for Africa? 2) What are the consequences 

for Africa of the current scramble? 3) What has been the reaction of African leaders to the scramble? 4) 

What seems to be the reaction of the common masses to the ongoing scramble? At the end of the 

semester, the student should be able to intelligently discuss these issues. 

Attendance Policy 

Class attendance is mandatory 

Use of Technology 

The use of computers/laptops is allowed. 

UNC Honor Code 

UNC Honor Code is in effect in this course. 

Pledge: The Instrument of Student Judicial Governance requires that you sign a pledge on all written 

work: "On my honor, I have neither given nor received unauthorized aid on this assignment." 

Grade Distribution and dates of Note 

Class Attendance & Participation 10% 

Mid-Term (March 1) 30% 

Term Paper (April 24) 30% 

Final Exam 30% 



Grading Scale: A= 93-100; 

A-= 90-92; 

B+=87-89 C+=77-79 D+=67-69 

B= 84-86 C =74-76 D =64-66 

B-= 80-83 C-=70-73 D-=60-63 

F=59 and Below 

Required Texts 

Adams, Robert. The Wonga Coup: Guns, Thugs and a Ruthless Determination to Create Mayhem 

In an Oil-Rich Corner of Africa (New York: Public Affairs, 2006) 

Michel, Serge and Michel Beuret. China Safari: On the Trail of Beijing’s Expansion in Africa 

(New York: Nation Books, 2009) 

Southall, Roger and Henning Melber. (eds.) Development (KwaZulu Natal, South Africa: University of 

KwaZulu Natal Press, 2009 (On Reserve) 

Recommended Texts (On Reserve; Listed Under Nyang’oro, Afri 101) 

Curtin, Philip, et.al. African History 

Rodney, Walter. How Europe Underdeveloped Africa 

Cheru, Fantu and Cyril Obi eds. The Rise of China and India in Africa 

Course Schedule 

Tu Jan 10 Introduction 

Film: Black Gold 

Th Jan 12 

Tu Jan 17 

Th Jan 19 

Tu Jan 24 

Th Jan 26 

Tu Jan 31 

Dealing With Course Materials 

Instructions to be given in Class 

19th Century Scramble for Africa: the Background 

Curtin, et. al. Ch 15 & 16 (On Reserve); Rodney, W. Ch 5 

19th Century Scramble, Continued. 

Scrambling for Africa in 21st Century 

Southall and Melber. Pp 1-34 

Scrambling for Africa in 21st Century 

Margaret Lee "The 21st Century Scramble for Africa" Journal of Contemporary African 

Studies" 24, 3, 2006 pp 303-326 (On Reserve) 

Video: Mazrui, "Tools of Exploitation" 

China’s Scramble for Africa 

Th Feb 2 Trade, Investment ,Power and the China-in-Africa Discourse 

July 1, 2010, Pambazuka Issue 464 

http://pambazuka.org/en/category/africa_china/61253/print 

Tu Feb 7 Trade, Investment ........ Continued 

Michel & Beuret, pp 1-28; pp 29-60 



Th Feb 9    Trade, Investment 

& Tu Feb 14 Michel & Beuret, pp 61-165 

Th Feb 16 Trade, Investment 

&Tu Feb 21 Michel & Beuret, pp 167-260 

India’s Scramble for Africa 

Th Feb 23 "India’s Africa Relations in the Shadow of China" 

&Tu Feb 28 Sanusha Naidu, Renu Modi; in Cheru and Obi eds. (On Reserve) pp 34-49; 120-141 

Th Mar 1 Mid-Term 

Tu Mar 6 Spring Break 

Th Mar8 Spring Break 

The Scramble for Africa’s Markets 

Tu Mar 13 Appropriate Video 

Th Mar 15 Melber in Southall and Melber Ch 3 

&Tu Mar 20 Lee in Southall and Melber Ch 4 

The Special Case of South Africa 

ThMar22 Daniel&BhenguinSouthall&MelberCh6 

&Tu Mar 27 Rupiya & Southall in Southall & Melber Ch 7 

Africa’s Militarization? 

Th Mar 29 A Case Study of Africom (Oxfam Report) On Reserve 

&Tu Apr 3 

The Scramble for Africa’s Minerals 

Th Apr 5 "Oil" in Southall & Melber Ch 8 (Cyril Obi) 

&Tu Apr 10 "Mining" in Southall & Melber Ch 11 (Honke) 

Th Apr 12 The Wonga Coup: Discussion in Class 

&Tu Apr 17 

Th Apr 19 Consultation on Term Papers 

Tu Apr 24 Last Day of Classes 



AFRI I0 ! 

De~admen¢ ~Ajkican and Aj)>Ameifcan Smdde; 
CB#3395 106 Battle Hall D~NC-Chapel Hill 
Chapel Hil~; NC 2~599-3 395 9 ~ 9-9~6-54 9~ 

-INTRODUCTION TO AFRICA - SIori~g 2012 
SectioN: 005-1 ,EC (~ 0952) 

Course Location: Global Cenm’- Room ~ 005 
Time/day: ~ 2:00- ~ 2:50 PM- MWF 

Course Instructor: Alassane Fall 
Tel: 919 966 5496 
Email: afall@email.unc.edu 
Office: 03 - SMITH 
Office Hours: 9:00- 9:40 AM & 11:00-11:45 AM MWF & upon appointment 

COURSE DESCRIPTION: 

This course is an introduction to the interdisciplinary study of African cultures and societies 
focusing on contemporary life on the continent. Topics to be covered include the geography, 
history, politics, economic, religion, languages, literatures, music, and art. 
The interdisciplinary perspective will provide students with a sound basis for understanding 
contemporary African societies. 

COURSE OBJECTIVE: 

1: To improve students’ knowledge of and appreciation for Africa 
2: To provide opportuniD- for students to meet the non -western requirement 
3: To develop reading and writing skills, critical thinking, and reflection. 
4: To prepare students for more advanced courses in African studies, anthropology, international 
studies, political sciences, Law, theater, African languages, among others. 

REQUIRED READINGS: 

1: Martin,Phillis M & Patrick O’ Meara (1995). Africa (3~u edition), Bloomington: Indiana University 
Press. 

2: Gordon, Jacob (2002). African leadership in the 20~h Century: An i";nduring Experiment in 
Democrac5 Lanham, M.D., University Press of America 



RECOMMENDED READINGS 

I: Curtis Keim (1999) Mistaking Africa: Curiosities and Inventions of the American Mind, Westview 
Press (Highly recommended- Rese~ed at the u~der graduate hbra#)t. 

2: Chinua Ache. Things Fall Apart (Reserved at the uirdergt~adua/e 

3: Kevin Shillington (2005) History of Africa (Revised 2*~ edition), Macmillan Publishers. (Resev,ed at 
lhe u~der g~duate /ib~D1. 

4: Stephen Ellis (1996). Africa Now: People, Policies and Institutions (reprinted in 1997), iMinistry of 
Foreign Affairs (DGIS) - Rese,v:ed at the uvder graduate 

5: Mariama Ba. So Long a Letter &commeirded) 

6: Additional articles will be posted on Blackboard (BB)... 

COURSE REQUIREMENTS: 

1: Blue books for exams 
2: Completion of assignments, i.e., special projects 
3: T~vo major tests: mid-term and final exam and or project 
4: Map-quiz and Exams required 

EVALUATION: 

Class uade distribution as follows: 
Attendance and Participation: 15% 
Map quiz: 5% 
Exam1: 15% 
Exam2:15% 
Midterm: 20% 
Final Exam or project: 30% 

This grading policy will be followed in awarding ~ades 
A+ =98-100 B+=88-89 C+ =78-79 D+ =68-69 
A =92-97 B =82-87 C =72-77 D =62-67 
A- = 90-91 B- =80-81 C- = 70-71 D- = 60-61 

F = 59 and below 

EXAMINATIONS: 

Examinations will cover materials from readings, lectures (including guest lectures), film, museum 
materials, and other sources used in class. Both objective and essay questions will appear on the 
examinations. There will be no make-up exams except in case of illness or comparable crisis. In 
these instances, students will be required to present an appropriate explanation (such as a physician’s 



note) for the absence. Make up exam must be taken within seven (7) days of the original schedule of 

the original scheduled exam. 

ATTENDANCE 

Allevdavce is mairdafo~,. Ac#uepal~U@aliov £ e:~ected. The first three (3) minutes of class is about 
<<Breaking News" from the continent. More than five (5) unexcused absences will result in a zero for 
your attendance grade. Missing ten (10) or more classes (excused or note:) will likely result in failure 
of the class. 
Class lectures and discussions are not a substitute for your readings and vis-versa. Students are 
expected to prepare for class meetings in advance, come to class on time, and stay f-or the xvhole 
class. Be respectful of your classmates. An attendance sheet will be circulated at each class for my 
records. Please, sign in at each class meeting. Signing in for others is forgeU and will be subject to a 
charge of academic misconduct. All cell phones must be silenced during class. 

NOTE: CELL PItONE USE OF ANY KIND IS NOT PERMITTED, NO CAI,LS, NO 
MESSAGING, NO GAMES. PLEASE TURN OFF YOUR CELLPHONES AT THE START 
OF CLASS. 

LAPTOP: INTEtLNET SERFING OF ANY KIND DURING CLASS IS FORBIDEN AS 

ACADEMIC MISCONDUCT (The Honor Code): 

The code of honor applies for this class. >~dl forms of academic misconduct -including, but not 
restricted to, cheating, t~:abrication and falsification, plagiarism, facilitating academic misconduct, and 
tempering with materials, grades, or records, - carry severe penalties. For more inforn~ation about 
academic misconduct, check this link: http://honor.unc.edu 

Special Needs and Religious Holidays: 

Any student in this course who has disability that may prevent him/her from fiilly demonstrating his 
/her abilities should contact me as soon as possible so that we can discuss accommodations 
necessary to ensure full participation and facilitate educational opportunity. Students with 
documented disabilities should also contact the Department for DisabiliD- Services at 919-962-8300 
in SASB North Building, Suite 2126 to coordinate necessary accommodations. For more 
information, visit the intemet address of this office at disabilityser~:ices.unc:edu 

If class requirements conflict with religious holidays that you observe, please, discuss this with me in 
advance. 

Blackboard (BB): 
This class has a blackboard site. Blackboard should be treated as an additional source for this class 
but not as a substitute for attending class. Some class-lectures and some readings will be posted on 
this site. You will find links to African newspapers, current events in Africa, and announcements of 
lectures and events on campus that are related to Africa. 



CLASS SCHEDULE: Topics and Readings 

Weekl: Introduction to the course and course requirements. 
~X,%y study Africa? - African Studies in United States 
~nnouncement /P~’esentation: 5"ruby ~b~vad pro~ram to Senegal 
Date: JanuaU 9- 11 

Reading: Curtis Keim, pgs. 3-12 (posted on BB) 
Gordon, Jacob, pgs. 27-41 (Africa At-A- Glance) 

Note: NO class on Jan.16 

Week2: Geography and People of Africa. 
Overview: geographies and people of Africa 
Date: January. 13-20- 

Reading: Martin and O’ Meara, pgs.3-45 
l"7lm: nature of a Continent (60ran) or De~re~t Odyss9’ 
Disa~ssion on lectures and fire 

Week3: Ancient African Kingdoms/Civilizations 
Sources of African HistoU 
t~gypt, Great Zimbabwe, Ghana, Mali, Songhay .... 
Date: danuaU 23-27 

Reading: Martin and O’ Meara, pgs. 50-96 
Film: keita: The Heritage of the Gdot 

Jan. 23 -Map-Quiz 

Week4: Social Organization & Economic Life in Villages and Towns 
Overview 

Date: January. 30- February 3 

Reading: Martin and O’ Meara, pgs.175-210 

WeekS: The Triple heritage 
Traditional African Religions/Traditional System of thought 
Christianity/Europe & Islam 
Date: FebruaU 6-10 

Reading: Martin and O’ Meara, pgs.97- 114, 211- 222 & 
Achebe: Things Fall Apart (second half- recommended) 
~lm: li~ng ~,lam #0 ran) oUou,,~’ into ~’lami: 
*Class dis~wssion ~ 



Week6: The Trans- Atlantic Slave 

Date: February 13-17 

Reading: Martin and O’ Meara, pgs. 115-134 & 
Kevin Shillington, pgs. 169-177 
Film: Amis/ad or The La/rgltage You C)y IN (l~e G~dlah Comreclio~l)-52mi~l 

Feb. 17- Exam 

Week7: Colonization & Decolonization of the Continent. 
Colonial Rules, Independence Movements... 
Date: February 20-24 

Reading: Martin and O’ Meara, pgs.135-174 & 
Kevin Shillin~on, pgs. 300-306 
Gordon, Jacob, pgs. 1-25 

Week8: Leadership and Democracy in Africa- 
African Leadership & Colonialism 
"The Friday Revolutions in Tunisia, Egypt, Libya, Morocco, Senegal..." /Arab Spring 
Date: February 27-March 2 

Reading: Gordon, Jacob, pgs. 13-25, 43- 169 
*Class discmsion ~ lecture 

Feb.29- Midterm (c/~mula/i~,e) 

Note: NO class Mar.5-9 - Spring Break 

Week9: African Literature, Languages & Arts. 
Date: March 12-16 
African languages and cultures (panel discussion or lecture/guest speakers - M. Seck) 
Wolof, Kiswahili, Lingala, Arabic and more... 

Reading: Martin and O’ Meara, pgs. 223-272, 295-312 
Mariama Ba. So Long a Letter (recommevded) 
Chinua Ache. Things Fall Apart ((recommemled) 

Week10: Misconceptions about Africa. 
Stereotypes and Western Media 
Date: March 19-23 

Reading: Curtis Keim (1999) Mistaking Africa: Curiosities and Inventions of the American Mind, 
Westview Press. 
Film: Cara~’a/is of Gold 
*Class discussion ¢2~ lectl~re 



Weekll: Law, Conflicts and Human Right issues in Africa. 
Plural legal systems; Race and Ethnicity Relations (Cote d’ Ivoir, RDC, Rxvanda, South Africa,..); 

Date: March 26-30 

Reading: Martin and O’ Meara, pgs. 330-343, 395-412 
Reading: Keim, pgs.71-87 

Weekl2: Health & Education in Africa 
AIDS, Malaria, education, 
Date: April 2-4 

Reading: Martin and O’ Meara, pgs.37-43 & 
Ka~l Maie~: I/~to tt, e House qf the A~cestors: Indde the ~mv A~ica, pgs. 75- ~ 04 (posted BB) 
h@:!/~,ho.i~/ cou~ldes 

Note: NO class on Apr.06 

Week: 13: Politics &Economic Development in Africa 
African economies, and Structural Adjustment programs 
Date: April 9-13 

Reading: Martin and O’ Meara, pgs.347-394 & 
Keim, pgs.71-87 
*Class disc~ssio~ ~ lecture 

Apr. 13 -Exam2 

Week 14: The African Union & U-S Africa Relations 
Overview: history, politics, economy, foreign policy 
Date: April 16-20 

Reading: (posted on BB) 
http://www, au.int 

WeeklS: Africa: past, Present, & Future. 
Discussions & Quick Reviexv & Closing Thought, 
The Modern and beautiful side of Africa 

Date: April 23-25 

Reading: Stephen Ellis (1996), pgs. 261-287 
Gordon, Jacob, pgs. 171-191 (posted on BB) 
http: / / www.youtub~, corn/watch ?v= CgzSnZidGu U 





AFRI 101: INTRODUCTION TO AFRICA 

Spring Semester 2012 
Instructor: Professor Bereket H. Selassie 
Office: 209 Battle Hall 
Office Hours: Tues. and Thurs.3-5 

READING MATERIAL 

1. Main Text: April A. Gordon and Donald L. Gordon, Understanding 
Contempora~ Africa, Fourth Edition. This is required reading. 

2. Chinua Achebe, Things Fall Apart 
3. Bereket H. Selassie, Riding the Whirlwind (Historical Novel) 

Additional Materials will be assigned from time to time, as appropriate. 

COURSE REQUIREMENTS AND GRADING 

Attendance Policy: 
Students are required to attend all sessions of the course. Justifiable absence may be 
accepted, including absence due to medical reasons for which a doctor’s statement will be 
needed. Absence without justification of two or more sessions will result in grade loss. 

Grades: 
Map Quiz 
Reports on the Environment 
Mid-Session Exam 
Final Exam 

15 points 
5 points 
25 points 
55 points 

(15% of final grade) 
(5% of final grade) 
(25% of final grade) 
(55% of final grade) 

Grade Equivalence: A+=98-100. A = 96-98; A- = 90-91; 
B+= 88-89; B=82-87; B-=80-81; 
C+=78-79; C=72-77; C-=70-71; 
D+= 68-69;D=62-67; D-=60-61 
F = 59 and below 

COURSE SUMMARY 

As an introduction to Africa, this Course offers general discussion on the essential 
ingredients of the African world--its history, geography, culture, government and 
society. Any attempt at wide coverage necessarily sacrifices depth of treatment, and vice 
versa. Accordingly, only those aspects that are representative of the continent have been 
selected for special focus as bases of discussion, or for reading assignments. Videos or 
films by African scholars and/or filmmakers will also be shown, as indicated in the 
timetable below. 
Course Goals: Upon completion of AFRI 101, students should be able to demonstrate an 
understanding of the essential ingredients of the African world summed up above, and be 
able to explain in general terms the human condition, resource endo~vment, and the 
environmental, social and political problems of the continent. 



Academic dishones .ty and plagiarism; 

Academic dishonest, including plagiarism will not be tolerated; and if it occurs, it will be 
duly reported to the appropriate authorities~ 
Honor Code: Every student enrolled in this course is expected to fully participate and 

observe the honor code. For more information, see honor.unc.edu 

SCHEDULE & READING GUIDELINES 

1. Session 1, Roll call and Overview 
2. Session 2, Historical Context. Read Text pages 1-6, and 23-53 
3. Session 3, Geographic Overview. Read Text pages 7-22 

4. Session 4, Impact of Colonial Rule. Read Text pp 60-64 
5. Session 5, "Triple Heritage." Video/Film Show 

6. Session 6, African Reaction to Colonial Rule~ Read Things Fall Apart 
7~ Session 7, Independence and the Politics of Nation-Building. Read Text pp64-76 

8. Session 8, Economic Dimension of Independence - I. Read Text pp. 109-119 
9. Session 9. Economic Dimension of Independence - II. Read Text pp. 119-125, 

and pp. 127-134 

10. Session 10. African International Relations I: Decolonization, Pan-Africanism and 
Economic Dependence. Read Text pp 155-173 

11. Session 11. African International Relations II: The Role of Foreign Powers~ Read 

pp. 173-193 

Mid-Semester Exam ]date to be announced] 

12. Session 12, Religion in Africa- I: Read Text pp 317-337. 
13 Session 13, Religion in Africa -II: Read Text pp 337-346 
14 Session 14 Law and Society. 

Map Quiz 

15 Session 
16 Session 
17. Session 
pp.144-150 

15, African Literature- I 
16, African Literature- II 
16, Globalization and Prospects of Regional Cooperation. Re-read Text 

18. Session 18, Nigeria and South Africa compared I [Reading to be assigned] 
19. Session 19, Nigeria and South Africa Compared II [Reading to be assigned]. 
20~ Session 20, African Environmental Problems. Read Text pp 235-260 
21l. Session 21l, Conflict and the Challenge of Democracy and Development 

[Reading to be assigned]. 

22. Session 22, Review-of Recurrent Themes-I 
23. Session 23. Review of Recurrent Themes-II 
24, Final Exam 





Spring 20:~2 

AFRICAN STUDIES 521 

Instructor: Julius E Nyang’oro 

Wilson 0202 

Office Hours: W 10-12; Th 10-11 

Office: 302 Battle Hall 

CONTEMPORARY EAST AFRICA 

Course Description 

This course is an in-depth analysis of the political economy of five countries - 

Burundi, Kenya, Rwanda, Uganda and Tanzania- countries which constitute the 

East African Community. These countries have an interesting history in terms of 

colonialism (Germany, Britain and Belgium) and in terms of recent events- war in 

the Great Lakes, genocide and electoral crisis. But they also form one of the best 

organized regional integration schemes in Africa (the East African Community). 

This course is an attempt to understand the region qua region, and the specific 

history of each country. 

Course Requirements 

Students are responsible for and must be prepared to discuss assigned readings at 

each class meeting. If you are unable to discuss the readings on a particular day, 

the instructor must be informed ahead of time. Class participation will account for 

10% of the final grade. Class attendance is mandatory. There will be a short term 

paper (10 pages), a mid-term and a final. 

Distribution of Grades 

Class Participation 10% 

Midterm Exam (March 21 30% 

Term Paper (April 25) 30% 



Final Exam 30% 

Grading Scale 

A=94-100 B+=87-89 C+=77-79 D+=67-69 

A-=90-93 B=84-86 C=74-76 D=64-69 

B-=80-83 C-=70-73 D-=60-63 

F=59 and Below 

Technology: Use of Computers/laptops in class is allowed 

UNC Honor Code: UNC Honor Code is in effect in this course. Pledge: The 

Instrument of Student Judicial Governance requires that you sign a pledge on all 

written work: "On my honor, I have neither given nor received unauthorized aid 

on this assignment." 

Required Books (All on Reserve Under Nyang’oro Afri 521)) 

Mahmood Mamdani, When Victims Become Killers 

Mahmood Mamdani, Politics and Class Formation in Uganda 

Aili Marl Tripp, Museveni’s Uganda: Paradoxes of Power in a Hybrid Regime 

John Iliffe, A Modern History of Tanganyika 

Andrew Coulson, Tanzania: A Political Economy 

Issa G Shivji, Let the People Speak! Tanzania’s Road to Neo-Liberalism 

Gavin Kitching, Class and Economic Change in Kenya 

Rene LeMarchand, Burundi: Ethnic Conflict and Genocide 

Catharine Newbury, Cohesion of Oppression 

Gerard Prunier, The Rwanda Crisis: History of Genocide 

Class Schedule 

Wed Jan 11: Introduction 

Wed Jan 18: Contextualizing East Africa 

Wed Jan 25 & Feb I: Tanzania in East Africa 

John lllife, A Modern History of Tanganyika 

Andrew Coulson, Tanzania: A Political Economy 

Issa Shivji, Let the People speak: Tanzania Down the Road of Neo-Liberalism 



Wed Feb 8 & Feb 15: Kenya in East Africa 

Gavin Kitching, Class and Economic Change in Kenya 

Wed Feb 22 & Feb29: Uganda in East Africa 

Mahmood Mamdani, Politics and Class Formation in Uganda 

Aili Mari Tripp, Museveni’s Uganda 

Wed Mar 7: Spring Break 

Wed Mar :14: Rwanda in East Africa 

Catharine Newbury, Cohesion of Oppression 

Mahmood Mamdani, When Victims Become Killers 

Gerard Prunier, The Rwanda Crisis: History of Genocide 

Wed Mar 2:1: Midterm 

Wed Mar 28: Rwanda in East Africa, Continued 

Wed Apr 4 & April :1:1: Burundi in East Africa 

Rene LeMarchand, Burundi 

Wed Apr :18: Review of Term Papers 

Wed Apr 25: End of Classes 



Spring 2012 
AFAM 278 

Afro-Caribbeans and the UoS. 

MiWiF 12-12:50 

301 Davie Hall 

Office hrs: Wed 1-3 PM; Fri, 9-10 AM 

Prof. Karla Slocum 

Office: 201A Alumni Hall 
Phone: 962-2438 

Email: kslocum@unc.edu 

Objectives 
The goal of this course is to look broadly at the experiences of Afro-Caribbean people as they interact with the 

United States. Through course assignments and materials, students completing the course will gain knowledge of: 1) 
Afro-Caribbean immigration to the U.S.; 2) the ties that the U.S. forms with the Caribbean and how those ties shape a 

variety of social and political experiences among Caribbean people of African descent; and 3) relations and perceptions 

of Afro-Caribbean relations with African Americans. Additionally, because the course theme ties in well with the recent 

discussions and efforts regarding the 2010 earthquake in Haiti, students will complete readings and course assignments 
that examine the earthquake in the context of Haitian histo~, culture and politics. 

There are three required texts, on sale at Student Stores, for the course: 

1. Brown, Tamara Mose (2011) Raising Brooklyn: Nannies. Childcare. and Caribbeans Creating 

Community’. NYU Press. 
2. Dandicat, Edwidge (2007) Brother, I’ln Dying. Knopf. 

3. Munro, Martin (2010) Haiti Rising. University of West Indies Press. 
Other required and recommended readings will be available on library E-reserve. 

Classroom Environment and Daily Class Format 
Class will include a mixture of lecture by the professor and discussion led by students. In some cases 

discussion will be within small student groups. 

Assignments, Responsibilities, and Grading 
Assignments and responsibilities for this class include: 

Class participation: 10% 
Exam 1: 35 % 
Exam 2: 35% 
Discussion board postings 05% 
Final Exam 10% 
TOTAL 100% 

Class participation is important in this course because I believe that we all have something to contribute and that 
we can learn from each other as well as from the instructor. Additionally, we will frequently hold in-class discussions 

or conduct in-class activities, which I consider to be a fortunate attribute of the class because we will interact, share and 
exchange ideas and perspectives about the course material. Therefore, your participation in class discussions and 

activities is vital to the success of the course and, attendance and participation in class are required. You cannot 
participate if you do not attend class (see attendance policy below) and so your participation is predicated on and, in 

part, gauged by your presence in class. 
Discussion Board iPostings: On at least four occasions during the semester I will post questions on blackboard’s 

discussion board related to our readings, lecture and films. Students can choose the questions to which they will 

respond but all students must respond to questions twice during the semester. Students must keep track of the number 

of questions they have responded to. Discussion board postings should be approximately 100 words. 

Exams: This course will include three exan~s. The first two will be take home exan~s scheduled for February" 17 

and April 15. These exams will be short answer or essay format. The final exam is scheduled for April 28 at 12 PM 

and the format for this exam will be announced later in the semester. 

Other Policies 
1) Attendance Policy: All students are permitted 2 absences without penalF. This allows for the possible unexpected 

illness or personal emergency. A student who misses more than 6 classes -the equivalent of two weeks of class-- will 
not pass the class. Please keep track of your own absences. Additionally, I request that you not email me to explain 

your absence on a given day since your individual circumstance will not make a difference for the 2 absence policy. 



The only time I make allowances beyond the 2 absence policy is when I receive an official notification (~’Notification of 
Absence") from the Dean’s office about a student’s extended absence. Therefore, if you are experiencing an unusual 
situation that prevents you from attending class more than twice, you should contact the Dean of Students to obtain the 
Notification of that will be sent to your instructors. Once I receive this notification I will contact you to discuss your 
particular situation and how we will proceed with your continuation in the course. 

If you are an athlete who will miss class due to games, matches or tournaments you should provide me with the 
approved and official notice of your game schedule from the Athletic Department. 

Finally, if you do miss class for any reason it is your responsibility to obtain the information you missed from 
another student. This includes potential information regarding changes to the order of assignments and exams on the 
syllabus. Also, I do not share or post my notes or PowerPoint presentation, except on rare occasions that I will 
announce in class. For these reasons it is imperative that you get to know some of your classmates very early on so that 
they can provide you with any information you may have missed. 
2) Make up tests and exams: There will be no make up tests unless you have a written medical excuse, death in the 
family, or travel due to an athletic event in which you participate. Travel plans (even if to the Caribbean!) are not an 
acceptable excuse for missing a test or exam. 
3) Contacting the Professor: If you have an important question about the course that cannot wait until you see me in 
class, contacting me by email is fine. However, please bear in mind that I receive a lot of e-mails and so often am not 
able to reply promptly. Please do not assume that emailing me with a question means I will reply to you instantly or 
possibly within the time frame that you hope for. If you email me with a time sensitive question (e.g., a question about 
the exam, which is due in a few hours or even the next morning) I may not be able to get to the email or reply to you 
within your window. For this reason, it is best to plan ahead by reviewing all course assignments and starting the 
assignments early. 
3) Lateness: Please arrive on time to class. Three latenesses will equal one absence. Ifa student has habitual latenesses 
I will request a meeting with him or her. 

Please also plan ahead to make sure that your papers are completed by the due date and time. Late assignments will 
not receive the full grade. Assignments that are extremely late (more than 3 hours past the deadline) may not be 
accepted at all. 
4) Respectful Classroom Conduct: As this class includes a fair amount of discussion, students will have an 
opportunity to exchange and engage with one another. During these discussions, it is important that comments are 
respectful. Disagreement is acceptable but disrespectful responses that directly criticize a person for his/her statements 
or views are not. 
5) Electronics: Please ensure that your cell phones are on silent ring and please also refrain from texting, emailing, 
instant messaging, checking your messages, etc. during class. Laptops are not permitted for use during class except in 
special circumstances. Please see the professor if you believe that you have special circumstances requiring laptop use. 
6) Grading: It is a good idea to become familiar with the grading standards at UNC, which will be followed in this 
class. Grade definitions can be found at the following link: 
http :iiwww.unc.eduiugradbulletiniprocedures 1 .html#grading 

In this class, letter grades will correspond to the following numbers: 
A= 100-94; A- = 93-90; B+ = 89-87; B= 86-84; B- = 83-80; C+= 79-77; C= 76-74; C- = 73-70; D+= 69-67;D= 66- 
60; F= 59-0. 

7) Potential Changes in Course Assignments or Schedule: At certain times during the semester, it may be necessary 
or advantageous for me to change class assignments (including assignment and exana due dates) and their orders on the 
syllabus. Notice of such changes will be by announcement in class (or email notice) or by changes to this syllabus 
posted on the course website. Please consult the course website regularly to be aware of such. I will not change matters 
related to grading. 
8) Honor Code: The UNC-Chapel Hill has had a student-administered honor system and judicial system for over 100 
years. The system is the responsibility of students and is regulated and governed by them, but faculty share the 
responsibility.’. If you have questions about your responsibility’ under the honor code, please bring them to your 
instructor or consult with the office of the Dean of Students or the Instrument of Student Judicial Governance. A 
document, adopted by the Chancellor, the Faculty Council, and the Student Congress, contains all policies and 
procedures pertaining to the student honor system. Your full participation and observance of the honor code is expected. 

9) Accommodation of disabilities policy: Students who feel they may need accommodations 
based on the impact of a disability should contact me to discuss their needs. Students with 
documented disabilities should also contact the Department for Disability Services at 919- 
962-8300 in SASB North Building, Suite 2126 to coordinate necessary accommodations for 
exams and other in-class assignments. Visit the internet address of this office at 
disabilityservices.unc.edu for more information. 



Course Schedule of Topics and Readings 

Introduction and History of Caribbean and U.S.-Caribbean Relations 
Jan 09: Course Introduction 
Jan 11: Schomburg Center website http:iiwww.innaotionaame.or~imi~rationsilanding_cfm?migration=l 0 

(read sections from "The Colonial Period" to "The Central American Route." 

Jan 13: The Haitian Earthquake: Testimonials of what Happened? 
In Haiti Rising read chapters by 1) Apollon, 2) Wagner, 3) Peck and 4) Trouillot 

Jan 16: Campus Holiday 

Jan 18 http :iiwww.inmotionaan~e.orgimigrationsilanding.cfi~?migration= 10 
(Read inset reading: "Afro-Cubans in Ybor City,") 

Jan 20: ..h...t.~.t..p..:../../.2v..33!2v..:..i...n..!?1.~....tj...~.~.~...m...c.‘.~.:..~..~g!2a...tj...~.~..s.../.!..‘%n....d...i.!?g:..c..~.ig.r..~.a...tj..~..R~..~...~.. 

(Read "Coming to America" and inset readings by John C. Walter "The Call to Politics .... " 
Film: Marcus Garvey 

[ Jan 23: The 2010 Earthquake in Haiti: The Historical Context 

In Haiti Rising read chapters by: 1) Garrigus; 2) Casimir and DuBois 

~s and disconnections 
Jan 25: Neptune, "Manly iRivalries and Mopsies .... " pp. 78-88 

Jan 27: Hintzen, "Negotiating the black-white dichotomy .... "pp. 88-110 
Jan 30: Waters, "Interpersonal Racism," pp. 160-172. 

Feb 01: Film selection, "My American Girls" 

Feb 03: The 2010 Earthquake in Haiti: Political Context 
In Haiti Rising read chapters by 1) Jean-Charles; 2) Menard 

Caribbean Migration Experiences and Family Connections in the US 
Feb 06: Olwig, "New York as a locality in a global family network." pp. 142-160 
Feb 08: 
Feb 10: 
Feb 13: 
Feb 15: 
Feb 17: 

Feb 20: 
lFeb 22: 
Feb 24: 

Brother, I’m Dying, pages 1-96 (through chapter entitled "The Return.") 
Brother, I’m Dying, pages 97-180 (through chapter entitled "Beating the Darkness" 
Brother~ I’m Dying, pages 181-end 
Brother, I’m Dying, pages 181-end 
Exam 1 due, No Class 

The 2010 iEarthquake in Haiti: The Cultural Context 
In Haiti Risin~ read chapters by 1) DesMangles and McAlister; 2) Gordon 
In Haiti Rising read chapters by 1) McAlister; 2) Benson, 3) Bell (Madison) 
Film: The Agronomist 

Afro-Caribbean Identities and Communities formed in the context of the US 
Feb 27: Waters, "Racial and Ethnic Identi~ Choices." pp. 55-76 
Feb 29: 
Mar 02: 
Mar 12: 
Mar 14: 
Mar 16: 
Mar 19: 
Mar 21: 
Mar 23: 

Butterfield, "Something In-Between." pp 232-255 
film: Sugar 
LaBennett, pages TBA 
LaBennett, pages TBA 
LaBennett, pages TBA 
LaBennett, pages TBA 
LaBennett, pages TBA 
LaBennett, pages TBA 

African 
Mar 26: 
Mar 28: 

Mar 30: 
Apr 02: 

American (and Afro-Euro ep~a~ identities formed in relation to the Caribbean 

Waters, "West Indians at Work." pp. 130-138 
Slocum, "Negotiating Identity." Pp. 128-147 

film : Motherland, a Genetic Journey 

Candelario, "I could go the African American Route" [E-R] 

Apr 04 :The 2010 Earthquake in Haiti: Personal Reflections 
In Haiti Rising, read chapters by 1) Condd, 2) Bell (Beverly), 3) Smith, 4) Drummond 
Apr 06: Campus Holiday 



Afro-Caribbeans, Post-colonialism and Globalization 
Apr 09: A Small Place, pp. 1-36 
Apr 11: A Small Place, pp. 37-end 
Apr 13: Film: Life and Debt 

Popular Culture/Representations of Afro-Caribbeans in the US 
Apr 16: Exam 2, No Class 
Apt 18: Vickerman, "Representing West Indians in Film." 

Apt 20: Stephens~ ~Babylon’s Natural Mystic?~ 

Apr 23: film clips: In Living Color, Shark Tale, Clara’s Heart 
Apr 25: Course wrap up 



University of North Carolina at Chapel Hill 

Department of African and Afro-American Studies 

CB#3395 109 Battle Hall, Phone 919-966-5496 

Chapel Hill, NC 27599-3395 

Swah 404-Intermediate High/Section 2 

Spring 2012 

Course Instructor: Alphonse S.Mutima, Ed .D 

Place : Mitchell in Room 0205 

Time: MoWeFr 15:00-15:50pm 

Office Hours: Battle Hall in room 305/MoWeFr 10:O0-11:00am and by appointment 

Phone & email: 919-966-5496 & smutima @email.unc.edu 

Text 

Muaka, L. & Muaka ,A. (2006). Tusome Kiswahili. Madison. NALRC 

Course description 

This course is a continuation of Swah 403 and is offered to students who have successfully completed 

Swab 403 or have lived in a Swahili-speaking country for two years using Swahili for their daily 

communication needs. It focuses on conversation, reading, writing, and Swahili culture understanding. 

Teaching approach 

The teaching approach will focus on developing communicative skills by way of interactive activities. The 

language used in class will be base on real context. Students will answer questions from their instructor 

and classmates. Role-playing activities, oral and written descriptions of real situations will be done 

between small groups of students. 

Course objectives 

Upon completion Of Swah 404, students should be able to: 

-converse with ease and confidence when dealing with routine tasks and social situations, 

-understand simple sentence-length speech in basic and social contexts; 

-understand fully and with ease short, non-complex texts ...; 



-meet all practical writing needs; 

-write compositions and simple summaries related to work or school experiences; 

-narrate and describe in different time frames when writing about everyday events and situations 

(ACTFL 2012) 

Attendance 

Attendance at every session is mandatory. It is the responsibility of the students to keep up with the 

work whether they are present or not. In the event of an absence, the students should contact the 

instructor to inquire about what was covered in class during their absence. Students are required to 

bring their textbook to class at every session. Each student is required to spend an hour in the language 

laboratory viewing assigned DVDs or films. Any student who accumulates more than absences will lose a 

letter grade on the total course grade. Quizzes will be announced in class or by email one week ahead. 

Use of technology 

The only technological devices allowed in class are tablet computers and laptops. 

Grading and Grade scale: Two- page papers (30%), 2Written tests (20%), 4 Quizzes (20%), Final exam 

(30%) 

A+ =98-100 B+=88=89 C+ =78-79 D+ =68-69 

A=A92-97 B=82-87 C=72-77 D=62-67 

A-= 90-91 B- = 80-81 C-= 70-71 D- = 60-61 

Each assigned paper weighs 15% of the total grade. Each written test weighs 10% of the total grade. 

Each quiz weighs 5% of the total grade. The final exam is 30% of the total grade. 

Academic dishonesty or plagiarism 

Any academic dishonesty will be reported to the proper academic authority. 

Potential changes to topics and readings 

If need be, changes to the topics and readings will be announced in class without changing their weight. 

Honor code 

Every student enrolled in this course is expected to fully participate and observe the honor code. 

Students will need to sign on their papers, tests, quizzes, and final exam that they have honored this 

code. 



Accommodations of disabilities 

Students who feel they may need accommodation based on the impact of a 

disability should contact the course instructor to discuss their needs. Students 

with documented disabilities should contact the Disability Services at 919-962- 

8300 in SASB North Building, Suite 2126 to coordinate necessary accommodations 

for exams and other in-class assignments. Visit the internet address of this office 

at disabilityservices.unc.edu for more information. 

Class schedule 

Week 1: Review of the material covered in Swah 403 

Week 2. Introduction. "Kununua bidhaa sokoni"(p.73-75)ln this monolog, students learn how to bargain 

appropriately at the open market. They discuss with the vendors convincingly to obtain a better price for 

the desired produce. They increase their vocabulary by learning the names of different kinds of produce. 

They further their understanding of the open market culture. 

Week 3."Aisha anapata ushauri kutoka kwa Bw. Matano"(p.86-87)Students learn to seek advice from 

academic advisors by asking the right questions. They enrich their vocabulary with academic 

terminologies. They culturally learn how to effectively interact with academic authorities and reach 

sound conclusions. 

Week 4."Elimu ya Jadi nay a Kisasa’(p.89-92) Students learn the difference between traditional 

education and modern education in East Africa. They learn how traditional education in Africa has 

strengthened African societies and families. 

Week 5."Lila na Fatuma wamekwenda kula mkahawani "(p.98-100) Students learn how to order food 

and beverages at restaurants. They develop interpersonal skills by knowing how to culturally be nice to 

the waiters or waitresses and obtain good service. Students role-play both waiters/waitresses and 

customers in class. They use interpretations and comparison during their interactions. 

February 3: Written test One 

Week 6. "Vyakula vinavyopikwa Afrika ya mashariki "(p.100-116) Students learn about different kinds of 

East African food and how people prepare their food. They increase their vocabulary pertaining to 

foodstuff. They learn how food is served and the demeanor with which food is served. Students learn 

the different ingredients that are used in food preparation and the implements used. They compare 

their regular foodstuff with that of East Africa and the East African general cuisine. 

Week 7."Kumwona dakatari katika kituo cha afya"(p.117-118) Students learn how to talk about their 

illness to a physician as they learn how mothers in East Africa introduce their children’s diseases to their 



physicians. They also learn how physicians meet the family needs. Students increase their vocabulary in 

terms of diseases and the medicine use to cure diseases. 

February 24: Written paper one 

Week 8:"Malaria katika sehemu za kwetu "(p.119-121) Students remember how people get malaria and 

what to do in order to avoid being contaminated or bitten by mosquito. Students talk about trips they 

may have made in East Africa or other parts of Africa and how they protected themselves against 

malaria. They are an opportunity to talk about people who suffer from malaria and how physically they 

appear. They also may talk about different geographical areas of Africa. 

Week 9: "Michezo katika Afrika ya Mashariki"(p.197-202)Students learn different kinds of games and 

sports available in East Africa. Students discuss each type of game and its rule. They learn why 

tournaments are organized in East Africa, the political and social meaning of tournaments in East Africa. 

They increase their cultural awareness and compare games in East Africa with those in America. 

March 16: Written Test Two 

Week 10: "Habari"(p.217-219) Students learn the news is spread in East Africa and the technology used 

by news reporters. Students discuss different ways used to reach the population and what languages are 

used for such a purpose. They compare American reporters with East Africa reporters in terms 

languages used and how English is used in both cultures. They enrich their journalistic vocabulary. 

Week 11:"Ngoma na historia ya taarab"(p.133-138) Students discuss the history and social organization 

involved in the taarab leisure time. Students compare taarab with their favorite songs and types of 

music. They enrich their vocabulary with musical expressions. They gain in terms of cultural 

understanding and how people from different cultures react to the same type of music. 

Week 12:"Usafiri wa matatu"(p.133-138) Students learn how to use the very common means of public 

transportation in Nairobi and elsewhere in Kenya. Students are made aware of some problems that 

occasionally occur with this type of public transportation. They compare the bus system in America with 

the bus system in Kenya. They learn geography terms and expressions. 

Week 13:"Misimu ya mbalimbali ya hall ya hewa"(p.168-174) Students discuss the different kinds of 

weather conditions, when they obtain during the year and how different regions are affected. 

Culturally, students learn about farmers’ activities during different seasons. Students talk about weather 

conditions in America and in Africa. They enrich their vocabulary and communications skills as their 

knowledge expands. 

April 13: Written paper two 

Week 14: "Fasihi ya Kiswahili"(p.228-232) Students discuss how Swahili novels, poems and plays enrich 

the cultures of East African societies. Students gain insight from these three parts of Swahili literature 

and they reflect upon their own sorts of Literature written by American writers. 



Week 15:"Salima na Vui wanazungumzia kazi mbalimbali (p.180-184) Students discuss different types of 

professions and how professions are looked or valued in East Africa, Students learn expressions 

pertaining to professions and their requirements. They discuss their parents or siblings professions and 

how they feel about them. 

Final Exam: Friday April 27 at 4:00pro 



Spring 2012 

Robert Porter 

rporter@email.unc.edu 

Class meetings: MW 4:00-5:15 

Office hours: Tuesday 2:30-5:30 in Battle 104 

AFAM 101: The Black Experience I 

This course explores the years before emancipation. The class looks at African American society and 

culture as well as the fight against slavery and oppression. Furthermore the course is in large part 

comparative in nature (see below). 

Learning objectives: After finishing this course, students should be able to 

1) Compare and contrast the experiences of men and women enslaved. 

2) Compare and contrast the anti-slavery and abolitionist world view 

3) Compare slavery in the United States with that of other countries 

4) List and describe the major milestones on the road to the U.S. Civil War, with particular reference of 

course to African Americans 

5) Identify major African American historical figures, significant events and important places. 

Attendance: Required. Students who miss more than three classes should expect to see this course 

grade lowered by 2/3 of a letter, unless of course they have a compelling reason, supported by 

documentation. I rarely see a student miss significantly more than three times, but any person who 

misses seven classes or more without a solid excuse should not expect to pass. I would recommend that 

you immediately drop this course if you have any tendency whatever to skip class. 

Technology in the classroom: Computers, laptops, cell phones and anything electronic should be off at 

all times, unless I specifically give permission for their use. 



Grading policy: Journal 1/3, midterm 1/3, final 1/3 

Grading scale: A=93-100, A- = 90-92, B+ = 88-89, B = 83-87. B- =80-82, C+=78-79, C=73-77, C-= 70-72, D+ 

= 68-69, D=60-67(the grade of D- does not exist at UNC-CH), F = below 60 

Academic dishonesty or plagiarism: Do not even think about it. Students suspected of any dishonesty 

will be turned over to Honor Court immediately. 

Honor code: Please see honor.unc.edu for more information on UNC-CH’s student-administered honor 

system. This university’s Honor Court here will adjudicate all cases involving academic dishonesty. It is 

not an option for a professor and student to deal with such a matter privately. Be sure always to sign 

the honor’s pledge on all work turned in for this course. 

Possible changes to syllabus: I reserve the right to make any and all possible changes to this syllabus. At 

the same time, I also promise to notify you of any such revisions. I further pledge to make no changes in 

the grading formula after the second week of class. 

Students with disabilities: Please do not hesitate to talk to me, because l’m eager to do all I can to help. 

The Department of Disability Services is too, and will go the extra mile, particularly for people with 

documented disabilities. For example, they give you extra time to complete exams. Disability Services, 

located at SASB North in Suite 2126, may be reached by phone at 962-8300. For more information see 

disabilityservices, unc.edu 

Journals: Students will keep diaries of this course (minimum 6000 words) that will contain original 

observations about most course readings, comments on relevant news items from this semester and 

thoughts about outside experiences in any way related to this course. (Note that I am not asking for 

copies of your class notes; this journal is a totally different enterprise.) Grading standards will be high. 

For an "A" you will not only faithfully adhere to all instructions, but your work will be written with style 

and flair. It will be exceedingly interesting and original, and will perhaps come close to being a solid first 

draft of a publishable piece. Most students should expect to fall in the "B" range. Such "B" quality 

journals will adhere to all directions and will be reasonably well written. "C" journals will follow most 



standards and will be written with some measure of competence. "D’ journals will represent only a 

partial effort to do what is required and will probably be written rather carelessly. 

Readings: 

U.S. Constitution 

Johnson and Smith, Africans in America 

White, Aren’t I a Woman 

Keckley, Behind the Scenes 

Bradford, The Moses of Her People 

Walker, Jubilee 

Brown, Narrative 

Douglass, Narrative 

Oakes, The Radical and the Republican 

Cooper, The Hanging of Angelique 

Prince, The History 

Cadet, Restavec 

January 9 Introduction; discussion of syllabus; course themes 

January 11 U.S. Constitution 

January 16 NO CLASS 

January 18 Johnson and Smith, Chp. 1-3 

January 23 Johnson and Smith Chp. 4-6 

January 25 Johnson and Smith Chp. 7-9 

January 30 Johnson and Smith Chp. :10-:1:1 

February :1 White, Introduction and Chp. :1 

February 6 White, Chp. 2-3 



February 8 Keckley, Chp. 1-3 

February 13 Writing workshop 

February 15 Walker, Part I HEAVY READING LOAD--PLAN AHEAD 

February 20 Bradford, entire book 

February 22 Box Brown, entire book 

February 27 Midterm 

February 29 Oakes, Chp. 1 

March 5 Spring Break 

March 7 Spring Break 

March 12 Group discussion 

March 14 Douglass, entire book 

March 19 Oakes Chp. 2 

March 21 Oakes Chp. 3 

March 26 Oakes Chp. 4 

March 28 Keckley, rest of book 

April 20akes, Chps. 5 

April 40akes, Chp 6 

April 90akes Chp. 7 

April 11 Cooper, Chp I, Xll, Xlll and Epilogue 

April 16 Mary Prince (you need not read the editor’s introduction) 

April 18 Group discussion 

April 23 Cadet, through Chp. 11 

April 25 Course themes of AFAM 101: What does it all mean? 

May 4 at 4:00PM Final Exam--bring bluebooks 





University of North Carolina, Chapel Hill 

College of Arts and Sciences 

Department of Afro-American and African Studies 

Course: AFRI 101_004: Introduction to Africa 

Credit: 3 hours 

Class Schedule: 10:00-10:50AM MWF 

BIdg: Davie 0112 

Instructor: Dr. Esther M. Lisanza 

Office: Smith Building Room 03 

Office Hours: Thursdays 10:00am-l:00pm and by appointment 

E-mail: lisanza@email.unc.edu 

Course Description: Popular films and the media often convey a view of Africa and its people 

through stereotypical images of war, diseases, and famine. However, this course offers 

students a view of Africa as complex, significant, and richly diverse continent. 

Course Objectives: This course presents an introduction to African geography, history, politics, 

economies, and cultures. The course aims to expand student knowledge of African cultures, 

histories, and economics in a globalized world. Second, it aims to help you contest stereotypes, 

and misconceptions about the African continent, and develop your skills at reading, analyzing, 

and writing within the interdisciplinary approach of African Studies. 

Course Requirements: Your final grade will be based on the assignments listed below. Please 

take note of the dates on which the assignments are due. Late assignments will be penalized. 

Map Quiz (January 30) 10% 

Midterm (February 27) 25% 

Quiz 2 (March 30) 15% 

Final Exam (May, 4, 8.00 AM) 30% 

Attendance and Participation (including weekly reaction papers to readings) 10% 

Country Project (Presentations start on April, 11) 10% 

Map Quiz: This is a short evaluation of your ability to identify the nations of the African 

continent. You can find a map and a list of African countries in Gordon & Gordon (eds.) (2007, p. 

22). Use this map to study for the map quiz. In order to receive full credit your spellings must be correct. 

Midterm and Quiz 2: These are tests designed to evaluate your knowledge of the materials covered in 

class. Midterm exam will be a take-home exam and open book. However, do not seek any help from 

anyone else. If you have questions please consult the instructor. It will be posted on Blackboard on 

Thursday, February 23’d and it is due on Monday, February 27th in class. Late midterms will not be 

accepted unless under exceptional circumstances, for example illness or similar crisis. However, I will 



need to see document evidence. Acceptable documents include but are not limited to doctor’s note. 

Quiz 2 will be in-class exam. Bring a blue book for Quiz 2. 

Final Exam: The final exam will be cumulative and will be a conventional in-class exam. Bring a blue book 

for the final exam. 

Country Project: This is a group project in which an African country is researched. Each group will 

present the results of their research to the class on designated dates and submit a formal paper to the 

instructor. This assignment is designed to allow students to narrow their focus from the entire African 

continent to a particular country. At least five of the themes covered in class must be included in your 

presentation. These may include geography, history, language, religion, family and kinship, economy, 

women and development/women groups, international relations, etc. 

The following are important activities and due dates for the country projects: 

o Feb 1- Inform the instructor of group members and the country to be researched. Each 

group is limited to 4 members, which should be student-formed. In total there will be 15 

groups. 

o April 11, 13, 16, 18, & 20- Presentations made to class (15 minutes) 

o Group formal papers are due the day of your presentation (6-10 pages long) 

Attendance and Participation: Attendance is mandatory. Active participation is required. I will expect 

you to be prepared to discuss all assigned readings/questions. I will circulate an attendance sheet for 

signatures. It is the responsibility of each student to sign the attendance sheet. Falsification of the 

attendance sheet will be treated as a violation of the honor code. Points will be lost during the semester 

due to irregular attendance, habitual tardiness, lack of preparation for class, lack of participation in class 

activities (e.g. sleeping, talking while you are not supposed to, surfing the net, etc.). 

Reaction papers to weekly readings: To ensure that students follow and read the contents of 

the required readings, every Friday you will submit a one page summary and reaction to that 

week’s readings (readings of each week are indicated in the syllabus). Points earned from this 

assignment are counted as part of your participation. 

Iti s y ou~ ~esponsibilityt o mare s uEe t hall ~eceive a llo f y o u~ assign m en~s 

GRADING SCALE 
The following grading policy will be followed in awarding grades: 

A 93-:~00 C 76-73 

A- 90-92 C- 72- 70 

B+ 89-87 D+ 69-67 

B 86-83 D 66-63 

B- 82-80 D- 62-60 

C+ 79-77 F 0- 59 



Course Guidelines 

All Written Work (i.e. Midterm, country project’s presentation papers, & weekly reaction papers) 

must be typed, double-spaced in a 12-point font (Times New Roman). Margin should be I to 1..5 inches. 

Use of Computers in Class: You may bring your laptop in class for taking notes only. 

Cell phones: Please put your cell phone on silent mode. 

Honor Code: UNC-Chapel Hill has had a student-administered honor system and judicial system for over 

100 years. The system is the responsibility of students and is regulated and governed by them, but 

faculty share the responsibility. Questions about student responsibilities under the honor code should 

be directed to the instructor or the office of the Dean of Students. Another useful resource is the 

Instrument of Student Judicial Governance. This document, adopted by the Chancellor, the Faculty 

Council, and the Student Congress, contains all policies and procedures pertaining to the student honor 

system. Every student enrolled in this course is expected to fully participate and observe the honor 

code. Additional information about the UNC-Chapel Hill Honor Code can be found at honor.unc.edu. 

Potential changes to topics and readings: Topics and reading assignments, and their orders on the 

syllabus could be changed, but not matters related to grading. Notice of such changes will be by 

announcement in class (or email notice) or by changes to this syllabus posted on the course website. 

Persons with Disabilities: Students who feel they may need 

accommodations based on the impact of a disability should contact the 

course instructor to discuss their needs. Students with documented 

disabilities should also contact the Department for Disability Services at 

919-962-8300 in SASB North Building, Suite 2126 to coordinate 

necessary accommodations for exams and other in-class assignments. 

Visit the internet address of this office at disabilityservices.unc.edu for 

more information. 



Textbooks and other reading materials: 

Required Textbooks: 

1. Gordon A. and Gordon, D. (eds.) (2007). Understanding Contemporary Africa (4th edition). 

Boulder, Colorado, and London: Lynne Rienner. 

2. Bohannan P and Curtin (1995). Africa & Africans (4th edition), (1995). Long Grove, IL: 

Waveland. 

These are the primary texts for the course. You may purchase these textbooks at Student Store 

or online. 

Additional Reading Chapters will be available on Blackboard. These include but are not 

limited to: 

1. Chinua Achebe (1962). Things FallApart: chapters 3, 16-18. 

2. Ngugi wa Thiong’o (1986). Decolonising the Mind: p.10-20. 

3. Jomo Kenyatta (1965). Facing Mount Kenya. 

4. Freire Paulo (2007). Pedagogy oj: the Oppressed. 

5. Bray, et al (1986). Education and Society in AJ~rica. 



Class Schedule 

Week Dates 

1 Jan. 9-13 

2 Jani 16 

Jan 16-20 

3 Jan 23-27 

Class Topic/Activities 

Course Introduction 

B~ing an~ 

AfriCa 

Looking at Africa 
o African Overview: 

preconceptions & 

myths. 

Geography of Africa 

Historical Context 

o Pre-colonial Africa 

o Colonial Experience& 

Independence 

Objective Readings-Read 

before scheduled day 

-Introduce the course. 

-We will discuss some 
preconceptions and 

stereotypes/myths 

about Africa. 

-This section is 
designed to introduce 

you to the continent of 

Africa. 

-We will examine some 

features of the 
physical & human 

geography of the 

continent of Africa. 

-We will learn about 
pre-colonial Africa. 

-we will address the 

different societies that 

flourished on the 

continent. 

-examine the 

economic activities of 

these societies. 

-Consider some of 
Africa’s pre-colonial 

kingdoms. 

-This section explores 

one of the most 
important eras in the 

Gordon & 

Gordon 

(eds.)(2007): 
Chapter 1 

Bohannan & 

Curtin (1995): 
Chapter 1 

Gordon & 

Gordon 

(eds.)(2007): 
Chapter 2 

Bohannan & 

Curtin (1995): 
Chapter 2 

Savanna 
Homecoming 
(Video) 

Gordon & 

Gordon 

(eds.)(2007): 
Chapter 3 

Bohannan & 

Curtin (1995): 
Chapter 3, 10, 

11, & 14 



4 ~ani 30 

Jan. 30- 

Feb.3 

Feb1 

Independence Era 

o African Nationalism 

Submit names & Countries to 
be ~esea~ched 

history of the 

continent. 

-You should 

understand which of 
the European powers 

engaged in 

colonialism, which 

territories these nation 
claimed, why they 

colonized Africa, the 
different ways they 

administered the 
colonies, the impact 

that colonialism has 
had on the people of 

Africa, & why 

colonialism ended. 

-Examine the role of 

Pan-Africanism in 
Africa’s independence 

-Examine some of the 
political problems that 

African nations have 

faced since 
independence. 

-Examine how African 

nationalism 
developed. 

-What was its role in 

the achievement of 
African independence 

Gordon & 

Gordon 

(eds.)(2007): 
Chapter 4 

Bohannan & 

Curtin (1995): 
Chapter 7 & 

19 



5 

6 

7 

8 

Feb 6-10 

Feb 13-17 

Feb 23 

Feb 20-24 

Feb 27- 

March 2 

Language & Society 

o Language in pre- 

colonial, colonial, & 
post-colonial times 

African Literature 

o Oral literature 

o Written literature 

The Triple Heritage of Religion 

o Traditional African 
Religion 

o Christianity 

o Islam 

Family and Kinship in Africa 
o The Role of family 

-Examine language 

experience before, 

during, & after 

colonialism. 

-Look at the colonialist 
imposition of their 

language on the 

Africans especially 

children. 

-Examine themes in 

oral and written 

literature 

-Examine the role of 

oral and written 

literature 

-Examine some of the 
African Religious 

traditions. 
-Look at the impact 

that Christianity & 

Islam have had on the 

continent. 

-Examine the role of 
the family/kinship in 

Africa 
-Examine challenges 

Thiong’o 

(1986, p.10- 

20)(On 

Blackboard) 

Moving the 

Center 

(Video) 

Things Fall 

Apart: 

Chapter 3, 16, 

17, & 18 (On 

Blackboard) 

Oral & Short 

stories (on 

Blackboard) 

Chinua 

Achebe 

(Video) 

Gordon & 

Gordon 

(eds.)(2007): 
Chapter 11 

Bohannan & 

Curtin (1995): 
Chapter 9 

Things Fall 

Apart: 

Chapter 3, 16, 

17, & 18 (On 

Blackboard) 

Kenyatta 

(1965, p. 95- 

107)(On 

Blackboard) 



9 

March 5-9 

10 March 12- 
16 

11 March 19- 

23 

12 March 26- 

3O 

M~h 30 

13 April 2-4 

Economies of Africa 

o Pre-colonial and 

colonial economies 

Postcolonial 
development strategies 

o Current issues 

Education in Africa 

© Indigenous education 

o Western education 

o Education and 
development 

African International Relations 

o The Dependence- 

Decolonization debate 

o African Foreign policies 

o Pan-Africanism & OAU 

Women & Development 

o Women in pre-colonial 

Africa 

facing African kinship 

system in 

contemporary Africa 

-Examine impact of 

colonialism on the pre- 

colonial economies of 

Africa 
-Examine why initial 

development efforts 

failed in Africa. 

-Look at the current 

issues that are 
affecting African 

economies. 

-Examine indigenous 

and western forms of 

education 

-Examine the role of 

education in 
development: political, 

economic, etc. 

-Look at dependence- 

decolonization debate. 

- Examine African 
foreign policies 

-Examine the role of 
women in pre-colonial. 

Gordon & 

Gordon (eds.) 

(2007): 
Chapter 9 

Bohannan & 

Curtin (1995): 
Chapter 5 

Gordon & 

Gordon 

(eds.)(2007): 
Chapter 5 

Bohannan & 

Curtin (1995): 
Chapter 6 & 8 

Foreign aid in 

Africa (Video) 

Bray et al 

(1986) (on 

Blackboard) 

Freire (2007) 

Gordon & 

Gordon 

(eds.)(2007): 
chapter 6 

China in 

Africa (Video) 

Gordon & 

Gordon 



14/IS 

16 

April 9-20 

20 

April 23 

&25 

May, 4 

o The colonial legacy 

o The Post-independence 

period 

Country Projects 

Country P~esentationsi Each 

g~oup will have Z5 minutes to 

p~esent thei~ count~s findings 

Final Remarks, Course 
Evaluation & Examination 

on 
b~i~g ~0~ lap~op ~ 

da~ tb d8 8~li~b 

~B~ ~9~lu~i~n 

FINAL EXAM, 8.00 AM 

-Examine how colonial 
legacy affected the 

role of women 
-Discuss dependency & 

inequality of women in 

the economy & politics 

in post-independence 

era. 

- Look at the women 

groups 

(eds.)(2007): 
Chapter 10 

Women 
group in 

Central Kenya 

(Video) 



AFAM 276- THE AFRICAN AMERICANS IN CINEMA: 1900 TO THE PRESENT 
Spring 2012 

Dr. Charlene Regester Mee_ting Time: Tues. 3:30-6:20 
Office: 204 Battle Hall Meeting Place: 105 Gardner 
Office Hours: TH 2-Spm 

COURSE DESCRIPTION 
African Americans have been involved in the cinema indust~r and have made significant contributions to filnunaking. They 

have participated as writers, directors, producers, actors, etc. and have played a key role in the development of this industry. 

Although African Americans have contributed to the growth and development of the cinema industry, rarely have their efforts been 

recognized or their contributions to the filnunaking indust~- been noted. Film histories often exclude African Americans in their 

reporting of cinema histo~ or provide nffnimal coverage of the African American and his involvemem in tiffs industry. Thus, AFAM 

276 is a critical, historical, and theoretical exanfination of African American cinema from the 1900s to the present and will require 

the use of film theoo~ to interrogate this histoo~. This exanffnation will seek to analyze their role on screen; will explore how 

stereotypical representations of the African American developed; and will investigate the efforts of a number of African American 

actors and actresses who attempted to subvert these representations. 

This examination is essential to understanding the black experience in the United States. It is well known that the media is 

an integral part of American society and has often been credited with molding and shaping existing attitudes regarding its ethnic and 

cultural diversity. Therefore, exanffning the cinematic representations of African Americans will serve to provide a better 

understanding of the black experience in American society and cinema industry in shaping attitudes and influencing public opinions. 

African American cinema from the 1900s to 1910 is examined to identify early black pioneers in the cinema industry, and to 

reveal how blacks were initially portrayed on screen. The emergence of all-black cast films from 1910 to 1920 is exanfined to 

deternffne why these films developed and why audiences craved these screen images. The more sophisticated all-black cast films 

produced from 1920 to 1930 are exanfined to determine w~~ these films increased in popularity and why black film stars began to 

emerge. African American screen images :from 1930 to 1940 are examined to reveal how fl~e African American image began to 

change from that of a subservient to a more assertive and humane individual. Representations from 1940 to 1950 are examined to 

determine how and why black entertainers particularly musicians, began to donffnate the screen image. Films produced from 1950 to 

1960 are examined to investigate how the integrationist era began to influence the African American screen image. Black screen 

images :from 1960 to 1970 are examined to determine how the resurgence of black pride influenced this newly formed image and 

how this resurgence of black pride led to the development of black exploitation films. Black exploitation films are examined to 

deternffne how they gained popularity and later declined in public appeal among audiences as more sophisticated audiences began to 

demand more qnality films. African American representations from 1980 to 1990 are examined to reveal how black comedians 

began to dominate the black screen image and to determine the impact a new generation of filmmakers stood to have on 

contempora~; representations and audiences. The preponderance of black fillmnakers in the decade of the 1990s is examined to 

determine how they influenced and shaped fihnmaking in tiffs period. The decade from 2000 to 2010 is explored to assess how 

blacks have :fared with the Academy Awards and to determine how blackness is being reconfigured on screen in cinematic 

representations. The post 2010 era is interrogated to determine how post-racial attitudes are impacting representations of blackness 

on screen. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Two 

examinations (a midterm and final exam) will be given during tim semester. Students are required to submit two papers (7-9 pages in 

length) exanffning the representation of African Americans on screen in a pre-1950 and post 1950 period. These papers must be 

completed by the stated deadlines and must adhere to basic rules on academic style (i.e. MLA Handbook ((Style or Chicago 

Manual of style, etc). 

TEXTS: 

Bogle, Donald. Toms, Coons, Mulattoes, Mammies; & Bucks: An Interpretive History of Blacks in American Films. New York: 

Continuum, 1989. 
Diawam, Manthia, ed. Black American Cinema. New York: Routledge, 1993. 

Smith, Valerie ed. Representing Blackness: Issues in Film and Video. New Brunswick: Rutgers UP, 1997. 

Regester, Charlene. African American Actresses: The Struggle for Visibility. Bloomington: Indiana UP, 2010. 

SECONDARY TEXTS: 

Bogle, Donald. Blacks in American Fihns and ~levision: An Illustrated Encyclopedia. New York: Simon & Sctmster (1988). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 

Bowser, Pearl and Louise Spence. Writing Himself into Histoo,. New Brunswick: Rutgers UP, 2000. ON RESERVE IN THE 

UNDERGRADUATE LIBRARY 
Boswer, Pearl, Jane Gaines, and Charles Musser. Oscar Micheaux and His Circle. Bloomington: Indiana UP, 2001. ON RESERVE 

IN THE UNDERGRADUATE LIBRARY 

Cripps, Thomas. Slow Fade to Black: The Negro in American Film, 1900-1942. New York: Oxford University Press (1977). ON 

RESERVE IN THE UNDERGRADUATE LIBRARY 
Gaines, Jane. Fire andDesire. Chicago: University of Chicago Press, 2001. ON RESERVE IN THE UNDERGRADUATE 

LIBRARY 

Green, J. Ronald. Straight Lick. Bloonffngton: Indiana UP, 2000. ON RESERVE IN THE UNDERGRADUATE LIBRARY 



ASSIGNMENTS: 
1. Students are required to read all assigned materials. 
2. Students are required to view all films selected for this course. 
3~ Students are required to write two papers (7-9 pages) due on February 21, 2012 (PAPER I) and April 3, 
2012 (PAPER II), 
4. Students are required to submit a one -page (non-graded) weekly critique of the film reviewed in class. 
Completing all weekly critiques will influence your final course grade. 

GRADING: 
Paper I (25%), Paper II (25%), Mid-Term (25%), Final Exam (25%) 
A+ (98-100), A (94-97), A- (90-93), B+ (87-89), B (83-86), B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ 
(67-69), D (63-66), D- (60-62), F (59 and below) 

COURSEPACK: 
In addition to the texts required for this course, a course pack also has been compiled and contains relevant 
articles to the materials introduced in class. 

EXAMS: 
There will be two scheduled exams (one mid-term and one final) that must be taken on the dates specified. No 
make-up exams will be given. 

ATTENDANCE: 
Attendance is mandatory, and will influence your final course grade. 

CLASS PARTICIPATION: 
Class participation is encouraged and will influence your final course grade. 

ADDITIONAL SCREENINGS: 
On Wednesday night from 6-8pm films will be shown in the Undergrad Library for extra credit. All students 
are encouraged to attend some of these screenings as your attendance will influence your final grade in the 
class. 

TECHNOLOGY: 
Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. Cell 
phones, texting, and any other intrusive technological deivces or practices are not allowed in class. 

HONOR CODE: 
All students are required to adhere to the University’s honor code polices and procedures. Every Student 
enrolled in this course is expected to fully participate and observe the honor code. 

DISABILITIES POLICY: 

Students who may need accommodations based on disabilities should contact the 
instructor and the Department for Disability Services (919) 962-8300 in SASB 
North Building Suite 2126 disabilityservices.unc.edu 



AFAM 276 COURSE OI~IECTIVES: 
The student should be able to master the following objectives after completing each of these units: 

Introduction to African Americans in Cinema 1900-1910/Impact of The Birth ofa NationfEarly African American Pioneers in the Motion 
Picture Industry 

1. Identify early black pioneers in the motion picture industry and describe their efforts. 
2. Explore the underlying motivations as to why black filmmakers decided to pursue filmmaking. 
3. Describe the impact of The Birth of a Nation. 
4. Define five major stereotypes of blacks which developed and describe how these stereotypes were perpetuated in early screen portrayals. 
5. Compare and contrast tile early screen representations of Afiican Americans in all-black cast films to those in non-all black cast films. 

Emergence of All-Black Cast Films/Oscar Micheaux/Rise of Black Film Stars 
1. Describe the screen career of Paul Robeson. Explain why he was considered controversial given his tremendous skill and talent. 
2. Describe images presented by all-black cast films. Explain whether or not these films served a useful purpose for African American audiences 

aJad discuss the impact of these films on black audiences. 
3. Identify Oscar Micheaux. Describe and discuss how black audiences responded to his work and why he is significaa~t to the study of African 

American cinema. 
4..Identify and describe the screen careers of at least three early black female film stars who were considered sex symbols. 
5. Explain why black subservient screen images were popularized a~d why these images lasted as long as they did. 
6. Demonstrate that you can apply film theory to reading representations of African Americans on screen in the pre-1950s period. 

Efforts by African Americans to Provide Positive Film Portrayals/Rise of Black Western Films/Black Entertainers as Film Stars 
1. Identify and describe the involvement of Afi~can American entertainers ill cinerna. Explain why entertainers were recruited to appeal in rnotion 

pictures. 
2. Discuss why some black film stars perpetuated stereotypical portrayals of African America~as during this period while others did not. 
3. Compare and contrast film reviews and critiques of black films in the black press to those in the mainstream press. Discuss whether or not these 

reviews are equitable in their treatment of black films. 
4. Describe how the portrayal of the African American changed from the early 1900s to 1940s. 
5. Discuss why black western films were made and describe their appeal. 
6. Describe the impact of black female entertainers such as Lena Home and Hazel Scott. 

Decline of All-Black Cast Films/Impact of Integration on the African American Screen Portrayal 
1. Explain why all-black cast films became less popular. 
2. Identify film stars who appeared primarily in all black-cast films ill comparison to those who appeared ill non-all black cast films. 
3. Explain the impact of integration on the screen representations of African Americans. 
4. Describe Sidney Poitier’s screen career and explain Mly he became one of the more acceptable black male actors of this time period. 
5. Identify themes characteristic of motion pictures produced in the late 1950s a~d early 1960’s. Describe the significance of these films. 

Rise and Decline of Black Exploitation Films/Impact of Black Exploitation Films on Black audiences 
1. Define black exploitation films. 
2. Identify at least four black exploitation films, describe their themes, and explain their impact. 
3. Identify at least three African American film stars who were popularized because of their role in black exploitation films. 
4. Describe the rise and subsequent decline of black exploitation films. 
5. Discuss tile pros and cons of these films. 

Black Comedians as Film Stars in the 1980’s/Spike Lee as Actor, Director, Producer 
1. Name and identify at least two black comedians who appeared in a number of motion pictures made in tile 1980s. Explain wtv the pictures in 

which they appeared became box office successes. Describe their appeal. 
2. Discuss the controversy surrounding The Color Purple and describe the impact of this film on black audiences. 
3. Explain whether or not contemporary" black films perpetuate stereotypical portrayals of African American, s. 
4. Identify major themes conveyed in Spike Lee’s films. Describe the impact of these films on black audiences. 
5. Identify other contempora~ black filmmakers a~d describe their contributions to the screen image of African Americans. Explore their strengths 

and weaknesses. 
6. Compare and contrast the screen image of Africm~ Americans in contemporal), films to their previous screen portrayals. 

White Backlash Films of the 1990’s/Black-Black Exploitation Films 
1. Discuss wtV films produced ill this decade have been referred to as white backlash films. 
2. Describe why films produced in this decade have been categorized as black-black exploitation films. 
3. Identi~ parallels between black filrns produced in tile 1970’s with those of the 1990’s. 
4. Explore why Henry" Louis Gates refers to films produced in this period as "Guiltsploitation" films. 
5. Identify how representations of race are traJasformed on the screen in the decade of the 1990’s in comparison to previous decades. 

Black Biopics in the decade of 2000-2010fMagical African Americans/Blacks and the Academy Awards 

1 .Identi~, significant Black Biopics in this period. 
2.Describe and define the Magical Africm~ American Image that has permeated the black screen image in this period. 
3. Discuss the contentious relationship between Africml Americans and the Academy Awards. 
4. Identify a new generation of young black filmma1~ers such as Tyler Perry and describe their impact relative to previous decades. 

5. Demonstrate that you can appb~ fihn theory to reading race in contemporary representations 



January 10 
First Black Motion Picture Producers & Directors 
Reaction to "Ethnic Notions" 
Introduction of Stereotypes 
1900- 1910 
Ethn ic Notions 

January 17 
Emergence of All-Black Cast Films 
Rise of Black Film Stars 
1910- 1920 
Hallelujah 

January 24 

Rise of Black Film Stars (Cont.) 
Paul Robeson 
Nina Mae McKinney 

Josephine Baker 

1920- 1930 

Emperor Jones 

January 31 
Black Independent Filmmaker Oscar Micheaux 
Black Westerns 
Race Movies/Within Our Gates 

February 7 
Servants and Maids Dominate the Screen Image of African Americans 

Hattie McDaniel 

Louise Beavers 
Stepin Fetchit (Lincoln Perry) 

Eddie Rochester Anderson 

1930- 1940 

Imitation of Life 

February 14 
Entertainers as Film Stars 
Lena Home 
Bill Robinson 
Hazel Scott 
Duke Ellington 
Cab Calloway 
1940- 1950 
Intruder in the Dust 

February 21 
Decline of All-Black Cast Films 
Impact of Integration 

1950- 1955 
No Way Out 

PAPER I D UE February 21 



February 28 
Rise of Black Film Stars 
Sidney Poitier 
Ethel Waters 
Dorothy Dandridge 
1955 - 1960 
In the Heat of the Night/ 
Shaft 

MID TERM EXAM 

SPRING BREAK 

March 13 
Impact of Sidney Poitier on the Portrayal of the African American Male Screen Image 

Rise of Black Exploitation Films 

1960- 1965 
Cooley High 

March 20 
Impact of Black Exploitation Films 

Emergence of Assertive African American Males & Females 

Jim Brown 

Richard Roundtree 
Pam Grier 

1965 - 1970 
A Sohlier’s Story 

March 27 
Decline of Black Exploitation Films 

Emergence of a New Wave of Black Filmmakers 

Gordon Parks 

Melvin Van Peebles 

1970 - 1975 
Devil in a Blue Dress 

April 3 
Black Comedians Rise as Film Stars 
Richard Pryor 
Eddie Murphy 
Whoopi Goldberg 
Impact of The Color Purple 
1980- 1985 

Spike Lee as Producer, Director, & Actor 
Get on the Bus/He Got Game/Bamboozled/Do the Right Thing/Twenty-Fifth Hour/School Daze/ 

PAPER H D UE April 3 

Apil 10 



Introduction to the 1990s 
Contempora~ African American Filmmakers 
John Singleton 
1990s 
Boyz N the Hood 
Human Stain 

April 17 
Contemporau Representations of Race 
African American Cinema in the 1990s 
Monster’s Ball/Inside l~an/ Ray/Hustle and Flow/Dream Girls/Last King of Scotland/Ddjd~ vu/Taking of Pelham 
123/American Gangster/Crash 

April 24 
Intro to Decade of 2000 and Decade of 2010 
Blacks and the Academy Awards 

Black Superheroes 

Miracle at St. Anna/Blind Side/Precious/Book of Eli 

Course Evaluation 
Review for Final 



AFAM 101 
The Black Experience to 1865 

Sp ring 20 l 2 

Tu/ Th, 2-3:15 
125 Chapman Hall 

Dr. Walter Rucker 

OVERVIEW: 
The purpose of this course will be to cover, in some detail, the contours of life, society, culture, and 
history in the Black Atlantic from origins in Atlantic Africa to the end of the U.S. Civil War. Emphasized 

in this course will be the various forces that have converged to create African American peoples 

throughout the Americas and to shape their lives, communities, and cultures in North America, South 

America, and the Caribbean. As often as possible, guest lectures, music, sound clips, documentaries, and 
films will be ntilized to provide additional perspectives and views. 

LEARNING OBJECTIVES: 
Upon completion of AFAM 101, students should be able to: 

¯ Identify m~y~ths, stereotypes, and distortions about Africa, Africans, and African iHisto~y. 
o Understand the formation of the Atlantic African Diaspora and the cultural, political, and 

intellectual movements that developed as a result of this massive dispersal of African peoples. 

~ Explain the critical roles that Africans and their American-born descendants played in shaping 

colonial societies throughout the Americas. 

Demonstrate understandings of cultural, socio-political, and historical formations and connections 

in the Black Atlantic. 

REQUIRED TEXTS: 
Each student is required to purchase a total of four books: 

Darlene Clark Hine, William C. Hine, & Stanley Harrold, The African-American Odyssey, 

Volume I (4th edition) 

Herbert S. Klein and Ben Vinson, III, African Slave13: in Latin America and the Caribbean (2~ 

edition) 
¯ David Northrup, Atlantic Slave Trade (3~ edition) 

¯ Octavia Butler, Kindred 

In addition, student will be responsible for reading selections posted on Sakai. 

REQUIRED WORK: 
During the term, there will be a map quiz; three objective tests; two readings quizzes; one ten-page 

interpretive, research, or genealogical essay; and a final exam. The final exam will include essays, short 
answers, and tena~ identification sections and it will cover lectures and assigned from readings from 

Spring Break to the end of the term. iFailure to complete either the ten-page interpretive, research, or 

genealogical essay or to take the final exam will result in a failing course grade. Details of these 

assignments will be forthcoming. For all written work, students will be expected to write in a clear and 



organized manner. Also, students will need to demonstrate critical thinking and original perspectives in 
their work. 

The schedule established for lecture topics, reading assignments, and assignment due dates can be 
changed at the instructor’s discretion. However, matters related to the grading of assignments cannot by 
altered. Notice of all changes to the structure of the course will be made by announcement in class, via 
email notice, or alterations to the course syllabus posted on Sakai. 

Attendance is mandato~ in this course and is critical because test and exam material will be drawn from 
lectures and there will be a number of impromptu assignments during the term. Hence, attendance will 

impact the final course grade. All students will be allowed a total of three excused or unexcused absences 
(with three lates counting as one absence) during the term. For each additional absence, students will 

have--without exception--seven and a half (7.5) points per day deducted from their final course grade. 

Take this l~olicv seriously! 

GRADING: 
Citizenship: 15 % 
Three Objective Tests: 30% (10% each) 
Map Quiz:             5% 

Two Readings Quizzes: 10% (5% each) 
Essay: 20% 
Final Exam: 20% 

GRADING RUBRIC: 
Exceptional: 100-93% = A 

92-90% = A- 
Ve~ Good: 89-87% = B+ 

86-83% = B 
82-80% = B- 

Satisfactory: 79-77% = C+ 

76-73% = C 

72-68% = C- 

Insufficient: 67-63% = D 
Failing: 62-0% = IF 

STUDENT CONDUCT: 
Students are expected be familiar with, and to abide by, the guidelines in the UNC-Chapel Hill Honor 

Code (_h2t_-_t_-p__;!_!__l_!_o____n____o___r__:__t~__n____c__:__c_=d___t~). In addition students are not allowed to sleep, read newspapers, leave class 
early without permission, use cell phones (to text message, email, or talk), or hold off-topic conversations 
during the session. I am highly intolerant of this sort of behavior. In such cases, the instructor will ask 

students to leave the class and reserves the right to withdraw students from the course for frequent 

disruptions. At the ve~ minimum, your "citizenship" grade will be reduced. See the "Citizenship" section 

below for further details. 

In addition, any form of academic dishonesty or misconduct (e.g., cheating, plagiarism, unauthorized 
copying or collaboration, forging signatures on class rosters, etc.) will be directed to the UNC-Chapel Hill 
Undergraduate Honor Court and the Undergraduate Attorney General. Students found in violation of the 
UNC-Chapel Hill Honor Code may receive a failing course grade and are subject to academic probation, 
suspension, or expulsion from UNC-Chapel Hill. 

UNC-Chapel Hill has had a student-administered honor system and judicial system for over 100 years. 
The system is the responsibility of students and is regulated and governed by them, but faculty share the 
responsibility. Questions about student responsibilities under the honor code should be directed to the 
instructor or the office of the Dean of Students. Another useful resource is the Instrument of Student 
Judicial Governance. This document, adopted by the Chancellor, the Faculty Council, and the Student 
Congress, contains all policies and procedures pertaining to the student honor system. Even student 
enrolled in this course is expected to fully participate and observe the honor code. Additional information 
about the UNC-Chapel Hill Honor Code can be found at http://honor.unc.edu. 
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CITIZENSHIP: 
Citizenship, as a major component of the final grade, is a set of expectations, behavioral norms, and 
classroom protocols agreed to by all students enrolled in this course. What follows is a non-exhaustive list 
of a few of these expectations, norms, and protocols: 

1. Attendance and participation in the class are mandatory. 
2. Students may not leave class early without express permission from the instructor. 
3. Students may not sleep in class or read newspapers, magazines, and other materials not directly 

related to the course material. 
4. Students may not use smartphones, cellphones, handheld gaming devices, tablets/iPads, 

headphones, laptops, or similar electronic devices during the class session unless specifically 
authorized by the instructor. 

5. Students may not engage in activities that disrupt either their classmates or the instructor. 
6. Students are required to use their University email account when inquiring about course materials 

and other items related to the class. Due to federal restrictions (FERPA), the instructor may not 
include details about grades for assignments or the course in an email. 

7. Students may not record video or audio of class lectures, discussions, or other in-class activities 
unless specifically anthorized by the instructor. 

8. Students arriving after the class roll must inform the instructor of their arrival to avoid being 
marked absent for the day. 

9. Assignments not uploaded or hand delivered to the instructor by posted due dates will not be 
accepted or graded. 

10. The only excused absences accepted for make-up exams and other work include absences for 
authorized University activities, religious observances required by the student’s faith, verified 
serious illness or injury, and the death of an immediate family. Without exception, all excused 
absences will require notification from the Dean of Students before the instructor authorizes 
make-up work. 

STUDENTS WITH DISABILITIES 
Students who feel they may need accommodations based on the impact 
of a disability should contact me to discuss their needs. Please contact 
the Department for Disability Services at 919-962-8300 in SASB North 
Building, Suite 2126 to coordinate accommodations for students with 
documented disabilities. Visit the internet address of this office at 
http ://disabilitvservices.unc.edu/for more information. 

SCHEDULE OF LECTURES AND ASSIGNMENTS: 

Week 1 Introduction and Oveia~iew. 
Myths, Stereotypes, and Distortions of A~?ica and Its People. 
Readings: ttine, tline, & ttarrold Ch. 1 (4-10); ~.i.i~--Larson~ "Seven Myths about 

Africa, Africans, and African t tistory." 
Video Clip:    "What Do You Know about Afi-ica?" 
PERCEPTIONS SURVEY on Tues., J~n. ll)t~’, 

Week 2: Atlantic Africa: Foreground and Background, I. 
State Formation and Decline in the Western Sudan and West-Central At¥ica. 
Readings:     Hine, Hine, & Harrold Ch. 1 (10-17). 



Week 3 Atlantic Africa: Foreground and Background, II. 
Society and Culture in West and West-Central Africa. 
Readings:     Hine, Hine, & Harrold Ch. 1 (17-25). 

Week 4: The Atlantic Slave Trade: Origins and Contours. 
Readings: Hine, Hine, & Harrold Ch. 2; David Northrup, Atlantic Slave Trade, Part I-III 
Video Clip: "Amistad" 
Virtual Tour: Elmina Slave Castle, Ghana 

READING QUIZ ONE on Tues., Jan. 31st. 

Week 5: The Atlantic Slave Trade: Legacies and hnplications. 
Theorizing Race, Gender, and Slavery: The Making of the Modem Atlantic World. 
Readings: David Northrup, Atlantic Slave Trade, Part IV-VI; iiii~iiii~~Jennifer Morgan, 

Laboring g/omen, Ch. 1. 
Video Clips: "Race: The Po~ver of an Illusion" 

MAP QUIZ on Thurs., Feb., 9th. 

Week 6: Origins of Forced Labor in the Americas: Hispaniola, Mexico, and Brazil. 
Readings:     Klein & Vinson Ch. 1-4 
Video Clips: "Black in Latin America" 

TEST ONE on Tues., Feb., 14~h. 

Week 7: Colonial & Revolutionary Era Slavery in North America. 
The Chesapeake, Carolina, and Georgia: King Tobacco and King Rice. 
Readings:     Hine, Hine, & Harrold Ch. 3 
Video Clips: "Africans in America" & "Slavery in the Making of America" 

Week 8: The American Paradox: The Meaning of July 4th to the Descendants of Slaves. 
Slave Resistance in Hemispheric Perspective to 1800. 
Readings: Hine, Hine, & Harrold Ch. 4-5 
Video Clips: "Africans in America" & "Only the Strong" 

Week 11: Antebellum Slavery in the Lower South: King Cotton. 
Slavery in Comparative and Hemispheric Perspective. 
Readings: Hine, Hine, & Harrold Ch. 6-7; Klein & Vinson Ch. 5-8; ~i~:. ~iii~N~i~’~Pie~Te L. 

Van Den Berghe, "The At¥ican Diaspora in Mexico, Brazil, and the United States," 
530-545. 

TEST TWO ou Tues., March, 20th. 

Week 12: Enslaved Women in the Black Atlantic. 
Readings:      Butler, l,findred 

READING QUIZ TWO on Tues., March 27th. 

Week 13: The "African" in African American: Atlantic African Cultural Influences in the Languages, Religions, 
Music, Dance, and Folklore of the Americas. 
Readings: Hine, Hine, & Harrold Ch. 6; i~Ni~!iiiiN~--Sheila Walker, ’°Everyday Africa in 

New Jersey: Wonderings and Wanderings in the African Diaspora," 45-80. 

Week 14: Antebellum Slave Resistance Movements, 1800-1831. 
Readings:     Hine, Hine, & Harrold Ch. 8-9; Klein & Vinson, ch. 9. 
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Week 15: 

Week 16: 

(Un)civil War: Black Soldiers and the Final Assault on Slave~7 in the US. 
Readings:     Hine, Hine, & Haxrold Ch. 10-12 

TEST THREE on Thurs., April 19th. 

Abolition & the Legacy of Slave~ in the Americas. 
Readings:     Klein & Vinson Ch. 10-11 
Video Clips: °~Black in Latin America" 

ESSAYS DUE on Tues., April 24th. 

FINAL EXAM on SAT., APRIL 28th, 4-6p. 



AFAM 395 FIELD RESEARCH 
SPRING 2012 

LOCAL HISTORIES AND CULTURES OF AFRICAN AMERICANS 

Professor: Timothy McMillan 
Office: Battle Hall 305 t~lml @email.unc. edu 

Office Hours: TTH 10:00-10:50/12:30-1:10 & all day Wednesday by appointment 
Monday and Friday by appointment as possible 

DESCRIPTION & GOALS: This course will cover research methods and data analysis 
techniques useful in studying local black history and society. Areas we will address will 
include genealogy, census analysis, oral history, human subjects in research, and archival 
analysis. The North Carolina Collection, the Southern Historical Collection, the photo 
archives, the university archives, and the Southern Folk Life Collection, all at UNC, will 
provide much of the data to be examined and analyzed. Other sources will include the 
United States Census, Orange County and other county records, church records, the State 
archives, local historical societies, and interviews with local people. In addition to 
research methods students will also be exposed to significant substantive data about the 
black experience in a particular locality of the student’s choice. Understanding the 
implications of ethics in research will be emphasized. Collaborative research design and 
analysis will be promoted. The final product will be a detailed original analysis of a 
specific local issue and a clear understanding of the research process. 

HONOR CODE: You are required to follow the Honor Code at UNC. The following 
statement is from http:iihonor.unc.edui which will provide more information about the 
honor system at UNC. Pay particular attention to proper citation and plagiarism - a 
tutorial i s available here to help you http ://www.li b.unc, edu/i nstruct/plagiarism/ 

The University of North Caro#na at Chapel Hill has had a student-administered honor 
system and judicial system for over 100 years. The system is the responsibi#ty of students 
and is regulated and governed by them, but faculty share the responsibi#ty. If you have 
questions about your responsibi#ty under the honor code, please bring them to your 

instructor or consu# with the office of the Dean of Students or the htstrument of Student 
Judicial Governance. This document, adopted by the Chancellor, the Faculty Council, 
and the Student Congress, contains all po#cies and procedures pertaining to the student 
honor system. ~our full participation and observance of the honor code is expected. 

FORMAT: Students will meet together as a group for the first month of class and then 
periodically after that to assess and evaluate each other’s proj ects. The first month of the 
class will be devoted to developing a research framework by consultation with 
professional archivists and historians. All students must complete and pass the ethics 
training provided through UNC’s office of Human Subj ects Research Ethics. The second 
month of the class will involve data collection which will be vetted by the instructor and 

the class as a whole. If the data collection involves human subjects IRB approval for the 
project will be obtained. Finally, the data will be analyzed and readied for public 
presentation. 



REQUIREMENTS: The final project will require an original analysis of an aspect of 
local black history (in North Carolina.) If you wish to work from secondary sources, 
please consult me about possible topics. A proposal, the research design, and a rough 
draft will be evaluated before the final product is produced. 

GRADING: Research Proposal 10% 
Ethics Training 10% 
Data outline 10% 
Rough draft of proj ect 10% 
Final Project 60% 

Your final product will be a paper of approximately twenty pages, or a video or audio 
documentary of 30 minutes. The video/audio documentaries must include a detailed and 
annotated bibliography of source material. 

Grades are on a 10 point scale: A=100-93; A-=92-90;B+=89-87;B=86-83;B-=82- 
80;C+=79-77;C=76-73;C-=72-70;D+=69-67;D=66-60;F=59-0. 

ATTENDANCE: Attendance at class sessions in is required. More than one absence 
must be explained to my satisfaction (documented illness, funerals, university 
commitments are examples of satisfactory excuses.) We will decide as a class when to 
meet as a group, please make sure to keep our meeting times available throughout the 
semester. 

PERSONAL TECHNOLOGY: You are welcome to use your laptopitablet to take notes 
and to collaborate with your colleagues. Please turn off phones during class, and I’d 
appreciate it if you did not surf the web, tweet, or check Facebook during class. 

INCOMPLETES: Incompletes are not automatically granted so please complete all 
work on time. Any work that is not submitted by the due date and time will earn the 
grade of zero and this will be used to calculate your final grade. Exceptions wvill only be 
made under extraordinary circumstances. 

ACCOMODATION OF DISABILITIES: 

Students who feel they may need accommodations based on the 
impact of a disability should contact the course instructor to 
discuss their needs. Students with documented disabilities should 
also contact the Department for Disability Services at 919-962- 
8300 in SASB North Building, Suite 2126 to coordinate necessary 
accommodations for exams and other in-class assignments. Visit 
disabiliWservices.unc.edu for more information. 



DATE/Week of 

January 16 

January 23 
January 30 

February 06 

February 13 

February 20 
February 27 

SCHEDULE 

TOPIC 

First Day Meeting 
Discussion of Topics 

North Carolina Collection 

Assigning topics 

Research Agenda due 
Gathering Data 

Ethics training certification dne 
Gathering Data 

Progress reports 

March 05 
March 12 
March 19 

March 26 
April 02 

April 09 

April 17 

Spring Break 
Analyze Data 
Class Discussion of Proj ects 
Data outline due 
Analyze and Assemble 
Class discussion of pr0j ects 
Analyze and Assemble 
Presentation of Final Proj ects 
Final project due 

The course schedule may be modified. If class meetings are cancelled or rearranged you 
will be informed by email (to your UNC email account), and on Sakai. No changes will 
be made to the requirements or grading. 



AFRI 266: Contemporary Africa: Issues in Health, Population 
and the Environment 

Spring 2012: T-Th 11:00-12:15 
Stone Center 210 

Professor Lydia Boyd 
Office Hours: Tuesdays and Thursdays 2-4 pm 
Battle Hall 207 
lydia.boyd@unc.edu 

Introduction: This course explores contemporary economic, political, and social factors 
influencing the health and welfare of African people and their environments. An 
emphasis is placed on understanding the cultural perspectives that shape non-Western 
experiences of health, disease, and notions of environmental and physical well-being A 
guiding premise of the course will be the interrelatedness of experiences and ideas about 
health and the environment, both from indigenous perspectives as well as from the 
viewpoints of colonial agents and contemporary global policy-makers, albeit with quite 
different ramifications and results. Readings dra~v mainly from the fields of medical and 
environmental anthropology, with a secondary focus on work ~vhich provides historical 
context to the subjects at hand. The political, cultural, and economic factors which 
complicate "global" efforts to inte~’ene in medical and environmental crises will be 
interrogated and critiqued. Selected topics include the African AIDS epidemic; malaria 
prevention; ecotourism; and the politics of wildlife conservation and land management. 

Course goals include the expectation that by the end &the semester students will be able 

to: analyze how diseases are treated, written about, and managed in ~vays that are shaped 
by specific cultural, geopolitical, and historical factors; demonstrate an understanding of 
the cultural and political context that complicates environmental management programs; 
explain some of the reasons attitudes about health and environmental security have 
changed over time in particular African communities. 

Required Texts: 

EPSTEIN, THE INVISIBLE CURE 

HUGHES, FROM ENSLAVEMENT TO ENVIRONMENTALISM 

PACKARD, THE MAKING OF A TROPICAL DISEASE 

VIVANCO AND GORDON, eds., TARZAN WAS AN ECO-TOURIST 

Additional readings ~vill be available in PDF format on blackboard. Please consult the 
syllabus for required readings. Occasional changes may be announced in class. 



Course Assignments: 

l) Low-states writing assignments, attendance, and participation (10%). Students 
are expected to complete all assigned reading and be prepared to participate in 
class discussions. Short in-class and homework writing assignments will be 

assigned throughout the term For these assignments you will receive a check (4") 
for credit or a zero. Such assignments may not be handed in late~ Completion of 
all low-stakes assignments, participation, and regular attendance are required to 
receive full credit for this portion of your grade. 

2) Reading Response Paper & Presentation (10%). Each student will sign-up to 

write a two-page response paper on the assigned readings for a given class. At a 
minimum, a response paper should demonstrate a grasp of the main arguments of 
that day’s assigned readings. But more than a summary, I am interested in how 
you can relate the readings to larger questions we address during the course of the 
term. Due in class the same day the readings are assigned. Prepare to engage the 
class ~vith a short presentation on, or discussion of, the point(s) or issue(s) you 
found to be most critical in the readings. Late response papers will not be 

accepted. Due Date: Various. 
3) Research essay (25%). A 10-12 page research essay on a topic of your choice, 

related to class themes, is due at the end &the semester. Topic proposal and 
preliminary bibliography due: March 13. Paper Due: April 17. 

4) Exams (25% midterm, 30% final exam). Midterm Exam: March 15. Final 
Exam: May 1. 

The following grading scale will apply to final course grades: 
A =93-100 B+=88-89 C+=78-79 D+=68-69 F = 59 and below 
A- =90-92 B =83-87 C =73-77 D =63-67 

B- =80-82 C-=70-72 D-=60-62 

ATTENDANCE. A student who has six or more unexcused absences will have 10 
points automatically subtracted from her!his course grade. Having three or more 
unexcused absences may negatively impact your participation grade. Excessive absence 
(ten or more classes) may result in automatic failure. Excused absences require a doctor’s 
note or dean’s excuse. It is your responsibility to sign the attendance sheet. Lateness may 
count as an absence at my discretion. 

CLASSROOM AND COURSE POLICIES: 

Policy on Late and Missed Assignments: All assignments must be completed and 
turned in at the start of class on the day they are due. Any work turned in late will be 
marked down 1l/3 a grade (for example from B to B-) for each day late. There is no credit 
given for late low-stakes writing assignments. No make-up exams will be administered 
without a verified medical or dean’s excuse. All requirements must be completed in 
order to pass the course. Late response paper essays will not be accepted. 

2 



Academic Integrity and Honor Code Violations: You are expected to follow 
UNC’s policies and guidelines on plagiarism and integrity. Proper citations must be 
included in your papers when you are using ideas and information from outside sources, 
including the internet. Acceptable citation formats include Chicago, MLA, and APA. 
Information about academic citation s~les can be found on the UNC Library website: 
http:i/www.lib.unc.eduiinstruct/citationsi 

Instances of plagiarism and cheating are reviewed and sanctioned by the UNC Honor 
Court. Every student enrolled in this course is expected to fully participate and observe 
the honor code. Additional information about the UNC-Chapel Hill Honor Code can be 
found at honor.unc~edu~ 

Use of Electronics in Class: Please turn off cell phones and other electronics. Use 
of laotoo comouters is not allowed in the classroom, exceot in cases of disability. 

Written work should be typed and printed out, not emailed, unless I specify otherwise. 

Accommodation of Disabilities: Students with documented disabilities should 
inform me and also contact the Department for Disability Services at 919-962-8300 in 
SASB North Building, Suite 2126 to coordinate necessary accommodations for exams 
and other in-class assignments. Visit .d_j_s___a___b___i__lj___t_y__~__e__~_i___c_e_s_:___u__~__c___:__e_d__~. for more information. 
Exams taken in the disability center must be scheduled to start at the same time as the 
regularly scheduled exam unless permission for an alternate time/date has been granted. 

COURSE SCHEDULE: 

Week 1 

T - Jan. 10 - Introductions 

Th - Jan. 12 - Understanding Health and/as Culture 

Emily Martin "The Egg and the Sperm: How Science has Constructed a Romance 

based on Stereotypical Male-Female Roles" (Signs) BB 

Optional: Margaret Lock, "The Tempering of Medical Anthropology: Troubling 
Natural Categories" (~/ledical Anthropology Review) 

**Si~n-U forRes onsePa ers** 

Week 2 - African Health and Environment: Representations from the Colonial Era 

T - Jan. 17 - Colonial Healthcare--African Bodies 

Jean Comaroff, "The Diseased Heart of Africa: Medicine, Colonialism, and the 
Black Body" BB 

Th - Jan. 19 - The "Dark Continent": Colonization and African Environments 
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Lucy Jarosz, "Constructing the Dark Continent: Metaphor as Geographic 
Representation of Africa" BB (Human Geog~’aphy) 

Week 3 - African Perspectives on Health and Environment 

T - Jan. 24 - Embodiment, Personhood, and Morality 

Niehaus, Isak, "Bodies, Heat, Taboos: Conceptualizing Modern Personhood in the 
South African Lowveld" (Ethnology) BB 

Kathryn Geurts, "Knesthesia and the Development of Moral Sensibilities" 
(Culture and the Senses) BB 

Th - Jan. 26 - Land, Sacred Space, and the Meaning &Environments 

Michael J. Sheridan, "The Environmental and Social History &African Sacred 
Groves: A Tanzanian Case Study" (AJ~ican Studies Review) BB 

Optional,.for additional reference: Beidelman, "Containing Time: Rites of 
Passage and Moral Space among the Kaguru" (Antkropos) BB 

Week 4 - Malaria: Case Study of a Global Health Problem 

T - Jan. 31 

Packard, Intro and Ch.4 

Th - Feb. 2 - Malaria and the roots of Public Health 

Packard, Ch. 5 (Ch. 6 optional) 

Barry and Molyneaux, "Ethical Dilemmas in Malaria Vaccine Trials" (dournal of 

Medical Ethics) 

Week 5 

T - Feb. 7 - Malaria con’t 

Packard, Ch. 7, 8 

Film Screening: Malaria: Return to Fever Road (BBC) (excerpt) 

Th - Feb 9 -Biomedicine, "Traditional" Medicine, and their Co-existence 

Langwick, Stacey, "Articulated Bodies: Traditional Medicine in a Tanzanian 

Hospital" BB (American Ethnologist) 
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Week 6 - "Development", "Modernity" and Socio-environmental Change 

T - Feb 14 

Christine Walley, "Our Ancestors Used to Bur5, Their "Development" in the 
Ground: Modernity and the Meanings of Development within a Tanzanian Marine Park" 
(Anthropological Quarterly) BB 

Th - Feb 16 - Environmental Activism 

Wangari Maathai, "The Link Between Patenting of Life Forms, Genetic 
Engineering, and Food Insecurity" (Review ofAJkican Po#tical Economy) BB 

Film Screening: Taking Root: The l/?sion of l!Vangari Maathai 

Week 7 - Land Use and Conservation: Case Study of Zimbabwe 

T - Feb 21 

Hughes: Part II intro (Page 75-77) and Ch. 4 (Community Forestrs,) 

Th - Feb 23 

Hughes: Part III intro (Pages 147-149) and Ch. 6 (Open Native Reserves or 
None?) 

Week 8 -Sexuality, Relationships & Family Planning 

T - Feb 28 

Mark Hunter, "Providing Love: Sex and Exchange in Twentieth-Century South 
Africa" (Love in Africa) BB 

Th - Mar 1 - 

Tola Olu Pearce, "Women’s Reproductive Practices and Biomedicine: Cultural 
Conflicts and Transformations in Nigeria" (Conceiving the NWO) BB 

--SPRING BREAK-- 

Week 9 - 

T - Mar 13 - Humanitarian Aid and Healthcare 
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Robbins, Steven, "Humanitarian Aid Beyond "Bare Suw’ival": Social movement 
responses to xenophobic violence in South Africa" BB (American Ethnologist) 

Optional, for reference: Peter Redfield, "A less modest witness: Collective 
advocacy and motivated truth in a medical humanitarian movement" BB (American 
Ethnologis0 

Week 10 - AIDS and Global Health in Africa 

T - Mar 20 

Epstein Preface, Ch. 1-4 

Th - Mar 22 

Epstein Ch. 7-10 

Week 11 - 

T - Mar 27 

Epstein Ch. 11-12 

Th - Mar 29 

Film screening: Pills, Profits, Protests 

Week 12 - Urbanization and the Post-colonial City 

T - Apt 3 

Rakondi, Carole, "Order and Disorder in African Cities: Governance, Politics, and 
Urban Land Development Processes" BB 

Th - Apt 5 

Koolhaus, Rein. Fragments of a Lecture on Lagos. Under Siege: Four A~ican 

Ci#es. BB 
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Film Screening: LagosiKoolhaus 

Week 13: Issues in Resource Preservation and Extraction 

T - Apt 10 -Natural Resources: Oil 

John Boye Ejobowah, "Who Owns the Oil: The Politics of Ethnicity in the Niger 

Delta of Nigeria" BB (Aj~’ica lbday) 

Th - Apt 12 - Ecotourism 

Napier, "Avant-garde or Savant-garde: The Eco-tourist as Tarzan" from 7brzan 

WAS... 

Week 14 - Understanding our place in the field: Adventure, Advocacy, 
Volunteerism 

T - Apt 17 - "Global" Environmental Activism 

Vivanco, "The Work of Environmentalism in an Age of Televisual Adventures" 

from 7brzan was... 

Th - Apt 19 - Volunteerism 

Mathers and Hubbard, "Doing Africa: Travelers, Adventurers and American 
Conquest of Africa" from Tarzan was... 

Week 15 - Understanding our place in the field (con’t) 

T - Apt 24 - Peace Corps 

Sheridan and Price, "The Toughest Job You’ll Ever Love: Peace Corps as 
Adventure" from Tarzan was... 
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AFAM 101 THE BLACK EXPERIENCE 
Instructor: Dr. Charlene Regester Spring 2012 
Class Time: T/Th 12:30-1:45 Office: 204 Battle 
Place: GA 105 Section: 2 Office Hours: Thurs. 2-Spm 

COURSE DESCRIPTION: 
AFAM 101 is designed to examine slavery from its inception to its virtual demise in North America in 1865. This 

examination explores slavery from its beginning, which can be traced to the Greek and Roman Empires, investigates the organization 
of the slave trade, analyzes the widespread development of slavery throughout the diaspora, interrogates the demise of slavery, and 
critiques the impact that slavery would have on American society. 

Ancient slavery is examined to provide an understanding as to how slavery evolved. The ideological as well as political 
factors influencing the emergence of this institution are explored. Arguments attempting to justin" and legitimize the practice of 
slavery are introduced, debated, and examined. The organization and structure of the slave trade is introduced to reveal how this 
economic system of labor, although capital producing, was similarly engaged in the exploitation of humans. Arguments regarding 
labor systems, capitalism, and business practices are reviewed. 

Slavery’s widespread expansion in the sixteenth, seventeenth, and eighteenth centuries involved a variety of European 
powers who adopted this labor practice and competed for dominance in this trade. Institutions of slavery began to emerge throughout 
the diaspora and their existence in other parts of the world are compared and contrasted to slavery as it evolved in North America. As 
slavery became more predominate in the American South, slaves adapted to and resisted the enslavement process leading them to 
develop unique religious and cultural practices that are explored in this course. 

The decline of slavery is examined to provide an understanding as to why slavery lost its popularity and wide appeal. The 
abolition of slavel), is traced and issues surrounding its dissolution are explored. Those involved in the abolition of slavel),, including 
black and white abolitionists, employed a variety of strategies for dismantling slavery and are explored in detail. This examination of 
slavery attempts to provide the historical context within which slavery was introduced, developed, and ultimately ended while 
providing an understanding of the black experience prior to 1865. 

The instructional method and media used in this course will consist of lectures, texts, videos, and guest speakers. Three 
examinations will be given during the semester. These examinations will consist of two exams and one final exam which will 
collectively constitute 3/4’s of your grade. The remaining part of your grade will consist of a paper which must be completed and 
submitted by the stated deadline. This paper must adhere to basic rules on academic style i.e. Chicago ~4anual ofSryqe orMLA 
Itandbook of Style. 

REQUIRED TEXTS 
Douglass, Frederick. Narrative of the Life of Frederick Douglass. Boston & New York: Bedford Books, 1993. 
Pahner, Colin. Passageways: An Interpretive History of Black America to 1863. Orlando: Harcourt & Brace Publishers, 1997. 
Walker, Margaret. Jubilee. New York: Bantam Books, [1966], 1999. 
SECONDARY TEXTS 
Fra~lklin, John Hope and Evelyn Brooks Higginbotham. From Slavery to Freedom: A History of African Americans, Vol. I, Ninth 

ed. McGraw-Hill, 2011. 
Mullane, Deirdre ed. Crossing the Danger Water: Three Hundred Years of African-American Writing. New York: Anchor Books, 

1993. 
Thompson, Vincent. The Making of the Diaspora in the Americas 1441-1900. New York: Longman, 1987. 
White, Deborah. Ar’n’t I A Woman? Female Slaves in the Plantation South. New York: Norton, 1987. 
COURSEPACK: In addition to the texts required for this course, a course pack lms also been compiled and contains articles relevant 
to materials introduced in class. 
ASSIGNMENTS: 
1. Students are required to read all assigned materials. 
2. Students are required to write a paper approximately 5-7 pages in len~h. This paper is due on or before March 15, 2012. 
GRADING: 2 Tests = 50% - Paper = 25% - Final Exam = 25% 
A+ (98-100), A (94-97), A- (90-93), B+(87-89), B (83-86) B-(80-82), C+(77-79), C (73-76), C- (70-72), D+ (67-69), D(63-66), D- 
(60-62), F (59 and below) 
EXAMS: There will be three scheduled examinations which must be taken on the dates specified. No make-ups will be 

given. 
ATTENDANCE: Class attendance is mandatory and will influence your final course grade. 
CLASS PARTICIPATION: Class participation is encouraged and will influence your final course grade. 
TECHNOLOGY: Laptops are allowed for note taking purposes only. Please do not use your laptop for any other purpose. 

Cell phones, texting, and any other intrusive technological devices or practices are not allowed in class. 
HONOR CODE: All students are required to adhere to the University’s honor code policies and procedures. Every student 

enrolled in this course is expected to fully participate and observe the honor code. 

DISABILITIES POLICY: Students who may need accommodations based on disabilities 
should contact the instructor and the Department for Disability Services (919) 
962-8300 in SASB North Building Suite 2126 disabilityservices.unc.edu 



WEEKLY CLASS SCHEDULE 

Week I 

Week II 

Week III 

Week IV 

Week V 

Week VI 

Jan. 10-Jan. 12 
Introduction: Why study the 

Black Experience? 
Ancient Slavery: Greek and 

Roman Slavery 
Definition of Terms 
Myths of Africa 

Jan. 17- Jan, 19 
African Empires 
Beginning of African Slavery 
Slave Trade: Countries Involved 
Acquisition of Slaves 
Old AJhican Blasphemer 

Jan. 24 - Jan. 26 
Organization and structure of the 

slave trade 
Impact of the slave trade on 

European and African Societies 
Middle Passage 

Jan. 31 - Feb. 2 
Evolution of slavery in Latin 

America 
Introduction to Racial Slavery in 

North America 
Amistad Part I 

Feb. 7 - Feb. 9 
Racial slavery in North America 
during the 17th century (Cont.) 
Indentured servitude vs. slavery 

FIRST EXAM 

Feb. 14- Feb. 16 
Development of Plantation 
Societies in the Americas 
Slave Community 

Week VII Feb. 21 - Feb. 23 
Slave Culture 
Linguistic Patterns 

Week VIII Feb. 28- Mar. 1 
Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Naming Patterns 
Half Slave/Half Free 

SPRING BREAK Mar. 5 - Mar. 9 

Week IX Mar. 13 - Mar. 15 
Slave Revolts 

PAPER DUE 

Week X Mar. 20 - Mar. 22 
Haitian Revolution 
Run away s/Maroons 

Slave Resisters and Slave 
Catchers 

SECOND EXAM 

Week XI Mar. 27 - Mar. 29 
Underground Railroad 
Legal Status of Free Blacks 

Week XII Apr. 3 - Apr. 5 
Free Blacks 
Schools 
Churches 

Week XIII Apr. 10- Apr. 12 
Newspapers 
Literary Societies 
Glory 

Week XIV Apr. 17- Apr. 19 
Mutual Aid Societies 
Abolition Movement 
Black Abolitionists 
White Abolitionists 

Week XV Apt, 24 
Course Evaluation 
Review for Final 

FINAL EXAM: THURSDAY, May 3, 2012 - 12 noon 



AFAM 101 COURSE OBJECTIVES 

The student should be able to master the following objectives after completing each of these units: 

Introduction to the Black Experience 
Examination of Ancient Slavery 
1. Name at least three reasons why it is important to study the black experience. 
2. Identitk and explain at least three myths popularized concerning Africa. 
3. Examine how race is defined. 
4. Identify at least three Ancient African Empires and describe characteristics of each. 

Slave Trade 
Organ~ation and structure 
Middle Passage 
Impact of the Slave Trade 
1. Identify at least four major countries involved in the slave "ucade and describe their involvement. 
2. Describe the structure and organization of the slave trade. 
3. Name at least three reasons why African societies were in conflict with one another leading to the enslavement of victims of warfare. 
4. Describe the middle passage. 
5. Trace the develop~nent of the slave trade in its early phase. 

Racial SlaveD’ in North America in the 17th CentuD~ 
1. Explain the difference between slavery and indentured servitude. 
2. Trace the development of racial slavery in North America, begilming with the arrival of the first blacks. 

Plantation Societies 
Slave Communi .ty 
Folk Culture 
1. Identi~ and describe three types of slave plantations. 
2. Name the rank order system that existed within a plantation society, and within the slave community. 
3. Describe how slaves performed traditional ceremonies and explain how West African practices influenced "these ceremonies. 
4. Explain how J~bilee depicts slave life and assess whether this is an accurate or inaccurate depiction. 

Slave Family 
Survival Strategies 
Marriage Ceremonies 
Kinship Networks 
Slave Religion 
1. Define fictive kinship. 
2. Define exogamous unions and describe why slaves engaged in such unions. 
3. Describe how churches imposed tnoral sanctions on slaves Mlo violated acceptable codes of conduct within the marriage institution. 
4. Describe how slaves were named and explain naming practices employed by" slaves. 

Slave Revolts 
Haitian Revolution 
Runaways 
Underground Railroad 
1. Identify active and passive forms of resistance to slavery’. 
2. Name at least three major U.S. slave revolts and describe characteristics of each. 
3. Explain precipitating factors that led to the development of the tlaitian Revolution. 
4. Identify at least three ways by which slaves resisted their condition to slavery.. 
5. Name at least two tactics used by slaves to escape slavery. 

Free Blacks 
Legal Status 
Abolition Movement 
I. Describe the legal status of free blacks. 
2. Explain why free blacks were referred to as slaves without masters. 
3. Describe and explain the significance of the Dred Scott Decision. 
4. Provide examples of newspapers, schools, and mutual aid societies established by free blacks. 
5. Identify major arguments for and against slaver?. as advocated by slave supporters and abolitionists. 



AFAM/AFRI 474 
Key Issues in African and African American Linkages 

Spring 2012 

Tu/Th, 11-12:15 
328 Phillips Hall 

Dr. Walter Rucker 

Yemaj a, Santeria Orisha-Saint Brazilian Capoeiristas The Kongo Cosmogram 

OVERVIEW: 
The purpose of this course is to explore, in detail, theoretical issues concerning an array of linkages 
between African and African Diasporic peoples. Emphasized in this course will be various historical, 
cultural, socio-political, and intellectual formations, movements, and connections, particularly in the 
Atlantic littoral. As an advanced seminar, this course will be punctuated by discussions of assigned 
readings, debates, and student presentations on issues related to linkages in the Africana world. 

LEARNING OBJECTIVES: 
Upon completion of AFAMiAFRI 474, students should be able to: 

Summarize and analyze contentious issues in African and African American Studies related to 
linkages, connections, and ties between African and African Diasporic peoples. 

. Compare and contrast explain intellectual, political, and social movements in the Africana world. 
¯ Acknowledge the complexities and contradictions in intellectual (Afrocentricity and the 

Africanisms debate) and political (Pan-Africanism and cultural nationalism) movements that have 
sought to track or reinforce linkages throughout the Africana world. 
Understand the power of race, ethnicity, and nation in shaping the Africana world. 

~UIRED TEXTS: 
Each student is required to purchase a total of five books: 

, Michael Gomez, Reversing Sail: A History of the African Diaspora 
¯ Saidiya Hartman, Lose Your Mother: A Journey Along the Atlantic Slave Route 

. Toni Morrison, Song of Solomon 

~ David Birmingham, Kwame Nkrumah. The Father QfAfrican Nationalism 

¯ Steve Biko, I Write What ILike 

In addition, student will be responsible for reading selections posted on Sakai. 



REQUIRED WORK: 
During the term, there will be weekly readings summaries and discussions, in-class debates, two response 

papers, two five-page interpretive essays, and student presentations. Failure to complete either of the 
required five-page interpretive essays will result in a failing course grade. Details of these assignments 

will be forthcoming. For all written work, students will be expected to write in a clear and organized 

manner. Also, students will need to demonstrate critical thinking and original perspectives in their work. 

The schedule established for lecture topics, reading assignments, and assignment due dates can be 
changed at the instructor’s discretion. However, matters related to the grading of assignments cannot by 
altered. Notice of all changes to the structure of the course will be made by annotmcement in class, via 
email notice, or alterations to the course syllabus posted on Sakai. 

Attendance is mandatory for all students in this class. Students are responsible for attending lectures and 
participating in the readings summaries, class discussions, and debates. Hence, attendance will impact the 
final course grade. All students will be allowed a total of two excused or unexcused absences (with three 
lates counting as one absence) during the term. For each additional absence, students will have--without 
exception--five (5) points per day deducted from their final course grade. Take this policy seriously! 

G RADIN G: 
Citizenship: 10% 
Discussion/Debates: 20% 
Two Response Papers: 10% (5% each) 

Presentation: 20% 
Midterm Paper: 20% 
Final Paper: 20% 

GRADING RUBRIC: 
Exceptional: 

Very Good: 

100-93% = A Satisfactory: 79-77% = C+ 
92-90% = A- 76-73% = C 
89-87% = B+ 72-68% = C- 
86-83% = B Insufficient: 67-63% = D 
82-80% = B- Failing: 62-0% = F 

STUDENT CONDUCT: 
Students are expected be familiar with, and to abide by, the guidelines in the UNC-Chapel Hill Honor 
(;ode (http://honor.unc.edu). In addition students are not allowed to sleep, read newspapers, leave class 
early without permission, use cell phones (to te:~ message, email, or talk), or hold off-topic conversations 
during the session. I am highly intolerant of this sort of behavior. In such cases, the instructor will ask 
students to leave the class and reserves the right to withdraw students from the course for frequent 
disruptions. At the very minimum, your "citizenship" grade will be reduced. See the "Citizenship" section 
below for further details. 

In addition, any form of academic dishonesty or misconduct (e.g., cheating, plagiarism, unauthorized 
copying or collaboration, forging signatures on class rosters, etc.) will be directed to the UNC-Chapel Hill 
Undergraduate Honor Court and the Undergraduate Attorney General. Students found in violation of the 
UNC-Chapel Hill Honor Code may receive a failing course grade and are subject to academic probation, 
suspension, or expulsion from UNC-Chapel Hill. 

UNC-Chapel Hill has had a student-administered honor system and judicial system for over 100 years. 
The system is the responsibility of students and is regulated and governed by them, but faculty share the 
responsibility. Questions about student responsibilities under the honor code should be directed to the 
instructor or the office of the Dean of Students. Another useful resource is the Instrument of Student 
Judicial Governance. This document, adopted by the Chancellor, the Faculty Council, and the Student 
Congress, contains all policies and procedures pertaining to the student honor system. Every student 
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enrolled in this course is expected to fully participate and observe the honor code. Additional information 
about the UNC-Chapel Hill Honor Code can be found at !!.t!__~p_j.i_h_Q~!_o__r__._u_~!_c__.e._d_k~. 

CITIZENSHIP: 
Citizenship, as a major component of the final grade, is a set of expectations, behavioral norms, and 
classroom protocols agreed to by all students enrolled in this course. What follows is a non-exhaustive list 
of a few of these expectations, norms, and protocols: 

1. Attendance and participation in the class are mandatory. 
2. Students may not leave class early without express permission from the instructor. 
3. Students may not sleep in class or read newspapers, magazines, and other materials not directly 

related to the course material. 
4. Students may not use smartphones, cellphones, handheld gaming devices, tabletsiiPads, 

headphones, laptops, or similar electronic devices during the class session unless specifically 
authorized by the instructor. 

5. Students may not engage in activities that disrupt either their classmates or the instructor. 
6. Students are required to use their University email account when inquiring about course materials 

and other items related to the class. Due to federal restrictions (FERPA), the instructor may not 
include details about grades for assignments or the course in an email. 

7. Students may’ not record video or audio of class lectures, discussions, or other in-class activities 
unless specifically authorized by the instructor. 

8. Students arriving after the class roll must inform the instructor of their arrival to avoid being 
marked absent for the day. 

9. Assignments not uploaded or hand delivered to the instructor by posted due dates will not be 
accepted or graded. 

10. The only excused absences accepted for make-up exams and other work include absences for 
authorized University activities, religious observances required by the student’s faith, verified 
serious illness or injury, and the death of an immediate family. Without exception, all excused 
absences will require notification from the Dean of Students before the instructor authorizes 
make-up work. 

STUDENTS WITH DISABILITIES 
Students who feel they may need accommodations based on the impact 
of a disability should contact me to discuss their needs. Please contact 
the Department for Disability Services at 919-962-8300 in SASB North 
Building, Suite 2126 to coordinate accommodations for students with 
documented disabilities. Visit the internet address of this office at 
http ://disabilitvservices.unc.edu/for more information. 

SCHEDULE OF LECTURES AND ASSIGNMENTS: 

Week 1: Overview and Introduction. 
Conceptualizing Africa and Africans: iPerceptions, Semiotics, and Meaning. 
Reading: Gomez, Introduction. 

Sake! ~{!~{i~{{--Larson, "Seven M~hs about Africa, Africans, and African 
History"’; Mudimbe, The Idea of Africa; Lovejoy, "The African Diaspora: 
Revisionist Interpretations of Ethnicity, Culture and Religion under Slavery"; 



Mann, "Shifting Paradigms in the Study of the African Diaspora and of Atlantic 
History and Culture." 

PERCEPTIONS SURVEY 

Week 2-3: White Egypt or Black Athena?: Racism and Racial Visions in the American Academy. 

Eurocentricity v. Afrocentricity: Nile Valley Civilizations in the Modern Imaginary. 
Reading: Gomez, Ch. 1. 

S~i ~!~!~--Bemal, Black A thena; Lefkowitz, Not Out of Africa; 
Mokhtar, ed. Ancient Civilizations in Africa; Wright, "The Whitewash of 
Egypt: Identifying Egypt and Nubia." 

Video: "Black Athena" and "Black Kingdoms of the Nile" 

V-Tour: Cairo and Nubia Museums 

DEBATE ONE: "Egypt, Race, and Modern Appropriations of Ancient Civilizations" 

RESPONSE PAPER ONE DUE 

Week 4: Islam and Christianity in Africa and the Diaspora: Identity, Race, and Religion. 
Reading: Gomez, Ch. 2-3. 

$~i g~!~i~--Spear, "Early Swahili History Reconsidered"; Young, 
Rituals’ qf Resistance; Thornton, The Kongolese Saint Anthony; Thornton, "On 
the Trail of Voodoo: African Christianity in Africa and the Americas." 

Video: "Africa: A History Denied," "The Swahili Coast," and "The Holy Land" 

Week 5-6: Transatlantic Voyages, Then and Now. 

Heritage Tourism, Reparations, and iModern Dialogues about the Slave Trade. 

Reading: Gomez, Ch. 4; Hartman, Lose Your Mother. 

8~i ~!~--Equiano, Interesting Narrative; Rucker, "The African and 
European Slave Trades"; Foster, "Partners or Captives in Commerce? The Role 

of Africans in the Slave Trade"; Bruner, "Tourism in Ghana: The 
Representation of Slavery and the Return of the Black Diaspora"; Polgreen, 

"Ghana’s Uneasy Embrace of Slavery’s Diaspora"; Holsey, Routes of 

Remembrance. 

Video: "Amistad," "The Door of No Return," and "The Slave Kingdoms" 

V-Tour: The Gold Coast Slave Route 

DEBATE TWO: "Slavery, the Transatlantic Slave Trade, and the ’Blame Game’" 

RESPONSE PAPER TWO DUE 

Week 7-8: Slavery, Culture, and African Identities in the Americas. 

Social Death, Political Life, and Cultural Reconnections. 
Reading: Gomez, Ch. 5; Morfison, Song of Solomon. 

8~i ~!~--Rucker, River Flows On; Drums & Shadows; Chambers, 
"Ethnicity in the Diaspora: The Slave-Trade and the Creation of African 

’Nations’ in the Americas"; Rucker, "African Americans and an Atlantic World 
Culture"; Brown, "Social Death and Political Life in the Study of Slavery." 

Video:     [Various] 

DEBATE THREE: "Africans, Creoles, and the Birth of African American Cultures" 
MIDTERM INTERPRETIVE ESSAY DUE 
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Week 11-12:Resistance, Abolition, and Revolution. 
Readings: Gomez, Ch. 6. 

S~{ ~i~--Rediker, The Slave Ship; Diouf, Fighting the Slave Trade; 
Dubois, Avengers of the New WorM; Genovese, From Rebellion to Revolution; 

Rucker, "Moonlight, Magnolias, and the Myehos of The Slave Plantation: A 

Historiography of U.S. Slave Resistance." 

Video: "Egalite For All: Toussaint Louverture And The Haitian Revolution," "Black in 

Latin America," "Africans in America," and "Quilombo." 
PIRESENTATIONS 

Week 13-14: Black Nationalism, Emigration, and Pan-Africanism. 

Readings: Gomez, Ch. 7; Birmingham, Kwame Nkrumah. 

~ ~i~--iDu Bois, The World and Africa; Ga~-vey, The Philosophy and 
()pinions oJ~4arcus Garvey; Padmore, Pan-AJ?icanism of Communism; Moses, 

The Golden Age of Black Nationalism; Alexander, African or American?; 

Lake, "Toward a Pan-African Identity: Diaspora African Repatriates in Ghana." 

PRESENTATIONS 

Week 15-16: Social and Political Movements in the Black Atlantic. 
Civil iRights, Black Power, Anti-Apartheid, and Anti-Colonial Struggles. 
Readings: Gomez, Ch. 8; Biko, I Write I4qTat ILike 

Video: "Eyes on the Prize" and "C13~ Freedom" 

PRESENTATIONS 

FINAL PAPERS DUE on TUES., May Ft, Noon-2p. 



AFRI 416, SPRING 2012 
HUMAN RIGHTS AND SOCIAL JUSTICE MOVEMENTS IN AFRICA 
9o30am-10.45am, T&R 
CLASSROOM: GARDNER 07 

Instructor: 

Office Hours: 
Email: 

Dr. Eunice Sahle 
T&R: 11.00am-12.00pm, Battle Hall 101 

Eunice(&email.unc.edu 

DESCRIPTION 

On December 10, 1948 the world saw the emergence of the Universal Declaration of Hmnan 
Rights (UDHR). The Declaration was the result of centuries of intellectual debates, social 

movements’ struggles and approaches to the question of human rights by a range of state forms. 

Important as the emergence of the UDHR was, this development did not mark the end of 

intellectual and policy debates about human fights. In fact, the 1950s and 1960s saw intense 
human rights debates involving state and non-state actors. In 1996, these debates led to the 

crafting of two international human fights covenants that will study closely very" early on in this 

seminar. 

Like elsewhere in the world, issues pertaining to human rights and justice continue to animate 
intellectual, public policy debates and social movements’ projects in contemporary Africa. 
Consequently, in this upper level seminar ~ve will examine major intellectual debates pertaining 
to conceptualization and practices of human rights and justice. We will aim to gain a deeper and 
nuanced understanding of the historical roots of human rights ideas: from ideas concerned with 
natural law, the emergence of individual conceptualization of human rights, international law and 
the post-1948 developments in human rights, and the linking of human rights and justice. Further, 
and drawing on philosophical insights from leading human rights and justice scholars such as 
Makau Mutua, Jack Donnelly, Onora O’Neil, Thomas Pogge, and others, we will explore key 
socio-political issues through human rights and justice frameworks. In addition, we will engage 
with contemporary., scholarly debates concerned with the question of agents of rights-based justice 
with a primal3, focus on major institutions - primarily states, institutions of global governance, 
and multinational corporations - and social movements in the context of various parts of Africa. 

LEARNING OBJECTIVES: 

After successfully completing this seminar students will be able: 

Discuss key philosophical, political and economic developments that led to the 
globalization of human rights from the 17th century to the emergence of the 1966 Human 

Rights Covenants. 

Articulate diverse philosophical approaches to human rights and justice. 

Highlight key thinkers in philosophies of human rights and justice. 

Critically and analytically discuss issues underpinning scholarly debates focusing on the 
theme of agents of justice with a focus on institutions - states, institutions of global 

governance and multinational corporations. 
Discuss the role of social movements in the struggle for human rights and justice in 
Africa particularly in East and South Africa. 



SEMINAR: FORMAT AND COMMENTS ON PARTICIPATION 

This is an upper level undergraduate and graduate seminar that requires extensive engagement 
with the requirement material. I will lead the discussion by offering lectures in order to ground 
our discussion of the required material. Nonetheless, in every lecture, we will devote time for a 
critical and analytical discussion of themes, ideas and questions generated in the required 
readings. 

Participation is a core component of upper undergraduate and graduate level courses. Thus, in 
depth and consistent contributions to class discussion is crucial to your success in this seminar. 
Please note that beyond being a grade requirement, participation will encourage interesting 
debates in our class. Overall, participation fosters the sharing of diverse ideas and critical 
interrogation of the ethical and analytical issues embodied in the material we will be covering 
throughout the semester. Such an approach to the our intellectual project in Afri416 will open up 
possibilities for us to expand our understanding of the core debates in human rights, justice 
and contemporary social, political and economic issues in Africa. At any rate, to get full 
credit for participation you must attend class, and be prepared to discuss the required 
material. Students are expected to have read the required material before class. 

COURSE REQUIREMENTS 

Feb. 7 Exam 1 (Weeks 1-4) 
March l: Exam 2 (Weeks 5-Feb. 21) 
Group presentation 
Attendance and class participation 
5 response research papers 
Final exam, May 3 (Weeks Feb. 23-April 3) 

15% 

15% 

15% 
10% 

15% 

30% 

***Guidelines for response papers and study guides for exams will be posted to 
Blackboard 3 weeks in advance. 

GRADING RUBRIC: 

100-93 A 79-77 C+ 

92-90 A- 76-73 C 

89-87 B+ 72-70 C- 

86-83 B 69-67 D+ 

82-80 B- 66-60 D 

59-0 F 
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IMPORTANT POLICIES 

1: UNC’S HONOR CODE 

The University of North Caro#na at Chapel Hill has had a student-administered honor 

system and judicial system for over 100 years. The system is the responsibifity of students 
and is regulated and governed by them, but faculty share the responsibi#ty, lf you have 
questions about your responsibi#ty under the honor code, please bring them to your 

ins#’uctor or consu# with the office of the Dean of Students or the Ins#’ument of Student 
Judicial Governance. This document, adopted by the Chancellor, the Faculty Council, 

and the Student Congress, contains all poficies and procedures pertaining to the student 
honor system. Your full participation and observance of the honor code is expecte~ 

Plagiarism: Please review the follo~ving website for insights on this important 

matter: UNC Libraries’ tutorials page. Further, make use of the Writing Center’s 
resources for assistance with all your assignments. 

PLEDGE: The Instrument of Student Judicial Governance requires that you sign a 
pledge on all your work for this seminar. ("On my honor, I have neither given nor 
received unauthorized aid on this assignment."). 

For further information on UNC’s Honor Code, please review the following 
webpage:http :i/honor. unc.eduiindex.php?optio~r---com content&view----arti el e&id--- 106 :ho 
norsyllabus&catid=43 :facultycontent&Itemid=148 

2: Attendance and absence: Class attendance is mandatory for all students in this class. 
Students with 2 non-authorized absences from class will have 5 points subtracted from 
their final grade. In addition, they will lose points from their attendance and participation 
grade. 

3. Make-up exams: These will only be considered for students who miss taking a 
scheduled exam because of activities authorized by the university such as attending a 
scholarly conference, illness (documents note is required the day of the exam) 
observation of religious holidays and sports commitments. 

4: Response papers: 
These are due 2 hours before class. Late responses papers will not be accepted. 

5: Technology in the classroom: Use of smart phones, pagers, tabletsiiPads is not 
allowed in our class. Laptops for taking class notes will only be allowed with the 
authorization of the instructor. 

6: Email policy: Unless there are unforeseen circumstances, I will respond to emails 
pertaining to Affi416 on Tuesdays, Wednesdays and Thursdays. 
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7: Course schedule: Possible changes 

Please note that this schedule is subj ect to minor changes in terms of readings, lectures 
and due dates for assignments. However, there will be no change to the grade structure 
for the assignments. I will announce any change to the class schedule in class, via email 
or by posting the change to Blackboard (see Announcement section). 

8: Students with disabilities 

Students who feel they may need accommodations based 
on the impact of a disability should contact me to discuss 
their needs. Further, please contact the Department for 
Disability Services at 919-962-8300 in SASB North Building, 
Suite 2126 to coordinate accommodations for students with 
documented disabilities. Visit the internet address of this 
office at http://disabilityservices.unc.edu/for more 
information. 

REQUIRED BOOKS: 

Steven L. Robins. 2008, From revolution to rights in South Africa: Social movements, 

ArGOs & popular po#tics after apartheid (Woodbridge [England]: James Currey, 2008). 

Makau Mutua, Human Rights NGOs in East Africa: Political and Normative Tensions 
(Philadelphia: University of Pennsylvania Press, 2009). 

The textbooks are available at Student Stores and in Electronic format via the UNC-libraries. All 

other readings will be posted to Blackboard or E-Reserve. 
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COURSESCHEDULE 

PART 1: INTRODUCTION TO THE EMERGENCE AND RISE OF INTERNATIONAL 
HUMAN RIGHTS PHILOSOPHY: EARLIER DEBATES TO THE 1966 HUMAN 

RIGHTS COVENANTS 

Weeks 1 and 2: Introduction: Rise of human rights discourse and debating the question of 
rights in the context of colonial rule in Africa 
Jan. 10 
*Introduction and discussion of the seminar’s objectives, schedule and requirements. 

Jan. 12 and 17: Reading 
Micheline R. Ishay, "Human Rights and the Enlightenment" 

Jan. 19: Film: ThisMagniJicentAj?ican Cake 

Weeks 3 and 4: Human rights and the U.N. Universal Declaration of Human Rights 
Jan. 24: Readings: 

Stephen A. James,. Chapter 1 - "Universal Human Rights: From the earliest days to 1939" 

Jan. 26: Readings 
Stephen A. James, Chapter 2 - "World War II and its Aftermath" 

Jan. 31 and Feb. 2: Readings: 
Stephen A. James, Chapter 3 - "The U.N. Charter and the Universal Declaration of Human 

Rights" 

Jack Donnelly, Jack Donnelly, Jack Donnelly, Chapter 2 - "The Universal declaration Model", in 

Jack Donnelly, Universal human rights in theory and pt~ctice (Ithaca: University Press, 2003). 
Stephen Janles, Chapter 4 - "The 1966 Covenants" 

PART H: EXAM 1 AND CONTEMPORARY DEBATES ON HUMAN AND JUSTICE 

Week 5: iExam 1, human rights and justice: cosmopolitan and nationalist debates 

*** Feb. 7 : Exam 1 (weeks 1-4, 15%)*** 

Feb. 9: Readings 

Thomas Pogge, Chapter 5 - "The Bounds of Nationalism" in World Poverty and Human Rights" 
(2nCl edition), (Cambridge, UK, Malden, MA USA: Polity Press, 2008). 

Florian Wettstein ’Globalizing Justice: exploring the Philosophical and Political Bounds of 

Justice’, pp. 72-100 

Week 6: Human rights and iustice: universalism, nationalism and cultural relativist debates 

Feb. 14: Readings 

Florian Wettstein, ’Defining Justice: A Rights-Based Perspective on Egalitarian Justice’, pp.44- 

72 
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David Miller, ’The Limits of Cosmopolitan Justice’, in David R Mapel and Terry Nardin (ed), 
International Society: Divided verse Ethical Perspectives (Princeton, NJ: Princeton University 

Press, 1998). 
Amartya Sen, "Open and Closed Impartiality", in Andrew Kuper, Global Responsibilities: Who 

Must Deliver on Human Rights’? (New York and London: Routledge, 2005). 

Feb. 16: Readings 

Charles Taylor "Conditions of an unforced consensus on human rights" in Obrad Savic (ed), The 

Politics of Human Rights (London: Verso, 1999) 
Rhoda Howard, "Group versus Particular Identity in the African Debate on Human Rights, in 

Abdullahi Abdullahi A. An-Naim and Francis M. iDeng (eds), Human Rights in AJ?ica: (>oss- 

Cultural Perspectives,, Human Rights" in AJ?ica: Cross-Cultural Perspec#ves 

Abdullahi A. An-Naim and Francis M. Deng (eds), "Problems of Universal Cultural Legitimacy 

for Human Rights", in Abdullahi A. An-Naim and Francis M. Deng, Human Rights in Africa: 

Cross-Cultural Perspectives 

Week 7 and 8: Debatinl human rights oblilations, responsibilities and a~ents of rights and 
iustice 

Feb. 21: Readings 
David Miller, David Miller, "Distributing Responsibilities", in Andrew Kuper, Global 

Responsibilities: Who Must Deliver on Human Rights? (New York and London: Routledge, 

2005). 
Florian Wettstein "Obligations of Justice", pp. 115-144 

Feb. 23: Readings 

Onora O’Neill, "Agents of Justice", in Andrew Kuper, Global Responsibilities: Who 3/Iust 

Deliver on Human Rights’? (New York and London: Routledge, 2005). 

Florian Wettstein, "Agents of Global Justice" pp. 145-164 

Feb. 28: Readings (Agents of rights and justice: States and institutions of global governance) 

Ngaire Woods, "Held to Account: Governance in the World Economy", in Global 

Responsibilities: Who ~4ust Deliver on Human Rights? (New York and London: Routledge, 

2005). 
Jack Donnelly, "Equal Concern and Respect", in Jack Donnelly, Universal human rights" in 

theory and practice (Ithaca: University Press, 2003). 
Karuti Kanyinga, "Contradictions in Neoliberalism: Donors, Human Rights NGos, and 

Governance in Kenya" in Makau Mutua (textbook). 
Thomas Pogge, Politics as Usual, pp. 13-25 

***March 1, Exam 2 (week 5-Feb. 21) *** 

Week 9: Sprin~ Break: No classes 



PART 3: HUMAN RIGHTS AND JUSTICES IN CONTEMPORARY AFRICA: 
SELECTED THEMES 

Week 10: Human rights, justice and obligations: Development and the question of poverty 

March 13: Readings 

Thomas Pogge, "The First UN Millennium Development Goal: A Cause for Celebration?", in 

Thomas Pogge, Politics as Usual (Cambridge, UK, Malden, MA USA: Polity Press, 2010). 
Andrew Kuper, "Global Poverty Relief: More than Charity", in Andrew Kuper, Global 

Responsibilities: Who A4ust Deliver on Human Rights’? (New York and London: Routledge, 

2005). 
Florian Wettstein, "Global Justice as Human Development", pp. 100-114 

Greg Ruiters, "Poverty research, oppression and ’Free Basic Water’, in Brij Maharaj, Ashwin 

Desai & Patrick Bond, Zuma’s Own Goal: Losing South Africa’s War on Poverty’ (Trenton, NJ: 

Africa World Press, Inc, 2011) 

March 15: Film: Black Gold 

Weeks 11 and 12: Public Lecture (mandatory)~ Conflict~ human ri~,hts~ transnational 
iustice (case study - Rwanda) 

March 20: Readings: 
TBA 

GUEST LECTURER: DEAN AND PROFESSOR MAKAU MUTUA*** 

***Human Rights Public lecture (mandatory) by Dean Makau Mutua: 6.00pm, GEC 
Nelson Mandela Auditorium 

March 22: Readings 

Phil Clark, "Establishing a conceptual Framework: Six Key Transitional Justice 
Themes", in Clark P, Kaufman Z D. 2008. After genocide : Transitional justice, post- 
cor~ict reconstruction and reconciliation in Rwanda and beyond. London: C. Hurst. 

Victor Peskin, "Victor’s Justice Revisited: Rwandan Patriotic Front Crimes and the 
Prosecutorial Endgame at the ICTW’, in Straus S, Waldorf L. 2011. Remaking t64,anda: 

State building and human rights" qfier mass violence. Madison: University of Wisconsin 
Press. 
Dob Webster, "The Uneasy Relationship between the ICTR and Gacaca", Straus S, 

Waldorf L. 2011. Remaking Rwanda : State building and human rights after mass 
violence. Madison: University of Wi sconsin Press. 
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March 27 and 29: Readings 

Jean Baptiste Kayigamba, "Without Justice, No Reconciliation: A Survivor’s Experience", in 
Clark P, Kaufman Z D. 2008. After genocide: Transitional justice, post-conVict 
reconstruction and reconciliation in Rwanda and beyond. London: C. Hurst. 
Phil Clark, "The Rules (and Politics) of Engagement: The Gacaca Courts and Post- 
Genocide Justice, Healing and Reconciliation in Rwanda", in Clark P, Kaufman ZD. 
2008. After genocide: Transitional justice, post-conflict reconstruction and reconciliation 
in Rwanda and beyond. London: C. Hurst. 
Max Retting, "The Sovu Trials: The Impact of Genocide Justice on One Community", 
Remaking t~anda: Staw building and human rights qfier mass violence. Madison: 
University of Wisconsin Press. 

Film: Chronicles of a genocide foretold 

PART 4: SOCIAL MOVEIMENTS, COMMUNITIES, AND STATES: CASE STUDIES 
(EAST AFRICA AND SOUTH AFRICA) 

Week 13: Social movements, human rights and justice and Presentation (Group 1) 

April 3: Readings (South Africa) 

Richard Ballard, Adam Habib, Imraan Valodia and Elke Zuern, "Introduction: From Anti- 
Apartheid Movements", in Ballard R, Habib A, Valodia I. 2006. Voices ofprotest: Social 
movements in post-apartheid South Aj?ica. Scottsville, South Africa: University of 
KwaZulu-Natal Press. 
Makau Mutua, "Human Rights NGOs in East Africa: Defining the Challenges" 
(textbook) 
Betty K. Murungi "To Whom, for What, and About What? The Legitimacy of Human 
Rights NGOs in Kenya" (textbook) 
***Additional readings: TBA*** 

April 5: Group #1: NGOS, Land rights-based justice, and indigenous identities (South 
Africa) 
Readings: 
Steven Robins, "Activist Mediations of ’Rights’ & Indigenous Identity: Land Straggles, NGOs * 
Indigenous Rights in Namaqualand" (textbook) 
Stephen Greenberg, "The Landless People’s Movement and the Failure of Post-Apartheid Land 
Reform", in Ballard R, Habib A, Valodia I. 2006. Voices ofprolest : Social movements in 

post-apartheid South Africa. Scottsville, South Africa: University of KwaZulu-Natal 
Press. 
Steven Robins, "Citizens & Bushmen’" The ¢khomani San, NGos, & the Malting of a New 
Social movement 

Week 14: Groups 2 and 3: PRESENTATIONS 
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April 10: Group #2: Human rights and justice: Gender equality in East Africa and beyond 

Sylvia Tamale, "Law, Sexuality, and Politics in Uganda: Challenges for Women’s Human 
Rights                          NGOs"                          (textbook) 
Willy Mutunga, ’Feminist Masculinity: Advocacy for Gender Equality and Equity" 
Jacinta K. Muteshi "Women’s Advocacy: Engendering and Reconstituting the Kenyan 
State" 
Muthoni Wanyeki, "The African Women’s Development and Communication Network: 
Pan-African Organizing in Human Rights" (textbook-Makau) 

April 12: Group #3: Urban social movements and rights to the city: (South Africa) 

Patrick Bond: "Johannesburg’s Resurgent Social Movements" 
Anthony Egan and Alex Wafer, "Dynamics of a "Mini-Mass Movement", in Ballard R, Habib 
A, Valodia I. 2006. Voices of protest : Social movements in post-apartheid South 
Africa. Scottsville, South Africa: University of KwaZulu-Natal Press. 
Peter Dwyer, "The Concerned Citizens Forum: A Fight Within a Fight" in Ballard R, Habib A, 
Valodia I. 2006. Voices of protest: Social movements in post-apartheid South Africa. 
Scottsville, South Africa: University of KwaZulu-Natal Press. 
***Additional readings: TBA*** 

Week 15: Groups 4 and 5: PRESENTATIONS 

April 17: Group #4: Agents of human rights and justice: State and Civil society 
(local and transnational) in East Africa 

Livingstone Sewanyana, "State and Civil Society Relations: Constructing Human Rights 
Groups for Social Change" (textbook-Makau) 
J. Wanjiku Miano, "Governance and Democracy in Kenya: Challenges for Human 
Rights NGOs" (textbook-Makau) 
Dani W. Nabudere, "Social Transformation in Uganda: A Study of Grassroots NGOs" 

(te×tbook-Makau) 

Margaret A. Burnham, "The Death Penalty in East Africa: Law and Transnational 
Advocacy" (textbook-Makau) 

April 19: Group# 5: Social movements, new modes of citizenship and identities: 
(South Africa) 

Steven Friedman and Shauna Mottiar, "Seeking the High Ground: The Treatment Action 
Campaign and the Politics of Morality", in (voices of protest" 

Steven Robins, "Aids, Science & the Making of a Social Movement: AIDS Activism & 
Biomedical Citizenship in South Africa" (textbook - Robins) 

Steven iRobins, "Rights Passages from ’Near iDeath’ to ’New Life’: AIDS Activism and New 

HIV 
Steven Robins, "Sexual Rights & Sexual Cultures" (textbook - Robins). 
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Week 16: Group 6 Presentation and comments on the final exam 

April 24: Group #6: Human Rights, justice and Corporate Social Responsibility: Nigeria, 
Petroleum and Multinational Corporations 

Readings: 0ronto Douglas, Dimiean Von Ikemadi, Ike 0konte and Michael J. Watts, "Alienation 

and Militancy in the Niger Delta: Petroleum, Politics and Democracy in Nigeria" 

01ufemi Amao, "Corporate Social Responsibility: Legal and institutional framework and the 

control of multinationals in developing countries with a focus on Nigeria" 

***Additional readings: TBA*** 

***FINAL EXAM: MAY 3 



University of North Carolina at Chapel Hill 

Department of African and Afro-American Studies 

CB#3395:109 Battle Hall UNC-Chapel Hill 

Chapel Hill, NC 27599 

SWAH 406-Advanced Plus (Swahili Literature) 

Spring 20:12 

Course instructor : Alphonse S. Mutima, Ed.D. 

Location: Stone Center in room 020:1 

Time: MoWeFr 

Office Hours: Battle Hall in room 30S/MoWeFr :10:O0-:1:1:00am and by appointment 

Phone & email: 9:19-966-5496 & smutima@ email.unc.edu 

Readings: 

Kamal Khan et al. (1972).Kusoma na Kuafahamu Kiswahili. Dar es Salaam.Longman Tanzania Limited. 

Majaliwa, C., S., in "Kamal Khan and others (1972). Kusoma na Kufahamu Kiswahili. Da es 

Salaam.Longman Tanzania Limited (p.7). 

Ndulute, C.(1994). The Poetry of Shaaban Robert.Dar es Salaam. Dar es Salaam University Press. 

Omar, Shariff, C.A "Kisa cha Hasan-Li-Basir"in Kamal Khan et al. (:1972).Kusoma na Kufahamu 

Kiswahili.Dar es Salaam.Longman Tanzania Limited (p.45) 

Shaaban,R."lnsha na Mashairi" in Kamal et al. (1972).Kusoma na Kufahamu Kiswahili.Dar es 

Salaam.Longman Tanzania Limited (p.77) 

Taasisi ya Elimu ya Tanzania (2001)."Mkwawa Shujaa" in Kiswahili 5 .Dar es Salaam.Ben and Company 

Limited. 

Course description 

This course is offered to students who have completed Swah 405 and focuses .It focuses on Swahili 

prose and poetry. By studying both types of literature students will improve their communicative skills 



and cultural awareness. Both entities will be achieved by 1) writing stanzas or poems, 2) reading, 

analyzing and synthesizing poems and stories, and 3) summarizing expository Swahili texts. The general 

teaching and learning material will comprise poems and traditional stories. In terms of concepts, the 

instructional material will comprise the concepts of the cosmos, life, humankind, family, life contrasts, 

human relationship, beauty, community, society, attitude toward life, livelihood, love of country, love, 

spiritual life and others. Students will be required to read the scheduled material before coming to class 

for its discussion. Every other week, students will be required to write a stanza or poem or stanza of 

their choice and read it in class. The poem or stanza may be cultural or cross-cultural in nature. Likewise 

students will be required to analyze, compare and synthesize stories discussed in class. Every other 

week, they will be required to critique or appreciate a story determined by the instructor. Instructional 

activities will concentrate on conversation between instructor and individual student and among 

students in small groups of two on the material of the each meeting lesson. Poems will be analyzed 1) 

generally, 2) stanza by stanza and 3) line by line if possible. Conclusions from each poem will be drawn 

as a matter of application to real life in Swahili communities. Cultural and cross-cultural traits will be 

highlighted. The coursework will comprise a) 8 written papers to be presented every other week and 2) 

a final examination. 

Teaching approach 

The teaching approach will be communicative in nature. The instructor will read the material, ask 

comprehensive questions on the material and lead the discussion among students. Students will 

produce language orally and in written manner while reading and listening are developing through the 

interactive activities. Questions and answers on culture will be part of each lesson. 

Course Objectives 

Upon completion of Swah 406, students should be able to: 

.write about a variety of topics with significant precision...; 

.understand main ideas of most speech in a standard dialect; 

.sustain comprehension in extended discourse..; 

.converse extensively on casual and professional topics; 

.support opinion and hypothesize on familiar and unfamiliar topics; 

.discuss topics at an abstract level; 

.persuade and convince one’s interlocutor; 

.perceive and convey cultural nuances pertaining to Swahili culture; 

.perceive and convey nuances between synonymous expressions or words; 



.counsel, persuade, negotiate a position at length; 

.discuss issues of abstract nature (wisdom, courage, attitude, life, leadership...); 

.live comfortably in East Africa as a result of understanding its area culture; (ACTFL 2012) 

Attendance 

Attendance at every session is mandatory. It is the responsibility of the students to keep up with the 

work whether they are present or not. In the event of an absence, the students should contact the 

instructor to inquire about what was covered in class during their absence. Students are required to 

bring their course materials to class at every session. Each student is required to spend an hour in the 

language laboratory viewing assigned Swahili videos or films. 

Use of technology 

The only technological devices allowed in class are tablet computers and laptops. 

Grading and Grade Scale: 8 papers 80%, final examination 20% 

A+ =98-100 B+ =88-89 C+ = 78-79 D+ = 68-69 

A = 92-97 B = 82-87 C = 72-77 D = 62-67 

A- = 90-91 B- = 80-81 C- =70-71 D- = 60-61 

F = 59 and below 

Each assigned paper weighs 10% of the total grade. Each assigned analysis of two poems will be made 

up of one page. Each analysis of a story will be made up of two pages. 

Academic dishonesty or plagiarism 

Any academic dishonesty or plagiarism will be reported to the proper academic authority. 

Potential changes to topics and readings 

If we need to change readings due to the flow or connectedness of thoughts or ideas generated in class, 

such changes will be announced in class without changing their weight. 

Honor code 

Every student enrolled in this course is expected to fully participate and observe the honor code. 

Students will need to sign on their papers and final exam that they have honored this code. 

Accommodation of disabilities 



Students who feel they may need accommodations based on the impact of a 

disability should contact the course instructor to discuss their needs. Students 

with documented disabilities should contact the Disability Services at 919-962- 

8300 in SASB North Building, Suite 2126 to coordinate necessary accommodations 

for exams and other in-class assignments. Visit the internet address of this office 

at disabilityservices.unc.edu for more information. 

Class schedule: 

Week :1: Introduction to forms of Swahili literature. Students will be exposed to well known Swahili 

poets, play wrights, and novelists. The next video and film will be shown and discussed: "Desturi za 

Ndoa / Arusi ya Mariamu". Both will be commented upon to expose students more to Swahili kinds of 

wedding. 

Week 2: Maisha : beti :~-4 (uk. 26). Students discuss how life is perceived in East Africa and what it is not 

according to Robert Shaaban. They also discuss the contribution of wisdom to good life and the 

consequences of lack of wisdom. Students critique or appreciate Shaaban’s views with the instructor 

and among themselves by bringing real life examples to bear. They comment on the general perception 

of good life in East Africa and compare it with their own in the West. 

Week 3:Mlimwengu: beti I-4.(uk.28) Students discuss how unsearchable mankind is and how 

happiness is illusionary, according to the author. Students discuss what makes happiness fly and why 

lived negative situations tend to remain within mankind. Students continue to increase their oratory 

abilities. They summarize the poem and read their comments to each other. 

Paper One: Students read and turn in their stanza/poem related to "Maisha/Mlimwengu" during the 

first 15 minutes of the lesson. 

Week 4: Kiburi: beti 1-4. (uk. 34): Students discuss the "disaster" of being arrogant in life according to 

the author. They discuss Swahili symbols and increase their Swahili verbal information. Students discuss 

the consequences of being arrogant by using the newly acquired vocabulary. They summarize the poem 

in their terms and read their summary to each other. 

Week 5: Uovu: beti 1-4. (uk.44): Students discuss the futility of wickedness and the disaster that it brings 

to the wicked in the long run. They discuss the importance of this poem for the East African youth in 

terms of avoiding such an attitude for one’s own good. Students learn the universality of wickedness 

and how it is universally abhorred or tolerated. Students orally summarize the poem and then write 

their summary. Finally, they read their summary to each other. 

Paper Two: Students read and turn in their stanza related to "Kiburi/Uovu" during the first 15 minutes 

of the lesson. 



Week 6:Tamaa: ubeti 1-4.( uk. 46 ).Students discuss the author’s views about longing. They express 

their own views about the topic. In the process, they develop their vocabulary by expressing their pros 

and cons with respect to Shaaban’s stand. Students orally summarize the poem and then write their 

summary. Finally they read it to each other. 

Week 7. Tamaa : Ubeti 5-7 (uk.48) The three last stanzas discuss the pros and cons of longing. The 

author is encouraging people to reach the Iongings that are beneficial to humankind. Students discuss 

Shaaban’s views and draw their own cultural conclusions. Students learn spiritual vocabulary as used by 

people in East Africa. They increase their cultural awareness. They orally summarize the three last 

stanzas in their own terms and then write their summary. Finally, they read their summary to each 

other. 

Paper Three: Students read and turn in their stanza related to longing. 

Week 8.Misitu: beti :1-3 (uk.58). Students discuss the reality of young age in terms of lack of experience 

and its consequences. They also discuss the benefits of old age, the consequences of aging and 

ignorance. They acquire Swahili metaphors .Students agree or disagree with Shaaban’views by backing 

up their opinions with life experience. They discuss the symbols present in the poem according to their 

culture to seize the cultural differences of those symbols. They orally summarize the poem and then 

write their summary. Finally, they read their summary to each other. Therefore, students increase their 

verbal information and abilities to discuss Swahili symbols. 

Week 9.Ujana:beti :1-3 (k.60) Students discuss the benefits of being young but also its trappings. They 

discuss Shaaban’s views and draw conclusions of their own .In small groups of two, students discuss 

their personal experiences and compare them with the partners’. Students orally summarize their views 

and then write them. They read their summary to each other. 

Paper Four: Students read and turn in their poem related to "Misitu/Ujana" during the first 15 minutes 

of the lesson. 

Week lO.Uzuri: beti:1-4 (uk.64) Beauty is a complex notion with different contours. It is also cultural. In 

this poem, students discuss the notion of physical beauty, the beauty of character and the importance 

of character for mankind .They increase their artistic vocabulary and describe in writing what they have 

learned from the poem. Students orally summarize their views about beauty and contrast them with the 

author’s ones. They write them and then read them to each other. 

Week ll.Kwa Safu: Beti :1-2 (uk.68).ln this poem, students discuss the personal instability of human 

beings and the troubles created by such instability such as hope or despair. Students acquire verbal 

information expressed by the reality of contrasts such as day and night, the moon and the sun, light and 

darkness, death and life. Students orally summarize the poem and write their summary. Finally, they 

read it to each other. 

Paper Five: Students read and turn in their stanza/poem related to "Uzuri/Kwa safu" during the first 15 

minutes of the lesson. 



Week 12.Kichwa Upande na Hadithi Nyingine(uk7) .This story is about an only and wealthy son who 

wanted to travel in order to find his wealthy bride abroad. After a hunger strike, his father allowed him 

to .He found her but her but it is not whether he married her. Students are given the opportunity to 

discuss negative feelings that originate with opposing views between parents and their children and 

how those problems end up being solved. Students discuss the story plot. They compare this story with 

a similar story from the American culture. Students ask questions to each other about the content of the 

story. Students orally summary the story content and then write their summary. In addition, they read 

their summary to each other.. The instructor asks questions about 1) "mwana wa pekee" in East Africa, 

2) how Abdu bin Sultani convinced his father to let him travel, 3) the signs of Abdu bin Sultani’s power, 

4) the repetition of the verb "kulala’and 5) binti Hassan Kulala’. Students are asked to describe the 

geographical environment of the island Abdu bin Sultan traveled to. 

Week 13.Baraza la Harun-aI-Rashid, mtawala wa Badad (uk.41). Abunuwas is considered a smart and 

enigmatic personality. The dialog is about Abunuwas’ shrewdness, manipulation and the naivety of his 

victim. Students discuss the soundness of Abunuwas’ arguments and convincing they are even though 

they are based on syllogism. Students orally summarize the dialog and write it down. Then they read 

their summary to each other. In the process, students increase their knowledge of the concept of 

"Abunuwas" in East Africa. 

Paper Six: Students critique the dialog by highlighting the strength and weaknesses of each character in 

the dialog. The length of the paper is three pages, double-spaced and typed. 

Week 14.Kisa cha Hasan-Li-Basir ( uk.45).Students discuss the story in details. They critique Muhamed 

Sihir’s philosophy of life and that of Hasana-Li-Basir. Students sit in small groups of two and then ask 

each other their philosophy of life in terms of "ujasiri", "utajiri", and hard work. They summarize it in a 

few sentences and read it to each other. Culturally, students learn how people in the village perceive 

wealth and livelihood. 

Paper seven: Students are required to compare’Kichwa Upande na Hadith Nyingine", "Baraza la 

Harun-aI-Rashid, mtawala wa Bagdad", and "Kisa cha Hasan -Li-Basir" in terms of 1) characters, 

individual attitudes toward life, players, and teachings. The paper should be three pages, typed, and 

double-spaced. 

Week 15.Mkwawa Shujaa (uk.76) The story is about Mkwawa, a traditional leader from the Wahehe 

ethnic group from Tanzania. Students discuss the origin of Mkwawa and how he became famous to this 

day. Students discuss the values of 1) bravery, 2) unity,3) honor, and 4)selflessness. They also discuss the 

risks of greed and betrayal. Students sit in small groups of two, summarize the reading and read the 

summary to each other. 

Week 16.Mkwawa (uk.88). In the poem, students discuss the concepts of unity, honor, courage, 

betrayal, and war. They increase their war verbal information, and traditional instruments of war. They 

compare Mkwawa with some of their war heroes. They orally summarize the poem in a few sentences 

and then write their down their summary. Finally, they read their summary to each other to share their 

individual comprehension. 



Paper Eight. Students analyze "Mkwawa Shujaa" and "Mkwawa" and compare the contents of both the 

reading and the poem with some of their war heroes. Their analysis focuses on the motivation and the 

organizational skills of strong military leaders. The paper, due in a week comprises pages, typed, and 

double spaced. 

Final Exam: Saturday April 28 at 12:00pm 

The final exam comprises: 

1) An essay of two pages about three poems covered; 

2) Questions from two stories covered; 

3) Cross-cultural awareness from stories or poems covered on: 

-humankind and livelihood; 

-family and human relationship; 

-the cosmos and spiritual life; 

-leadership and wisdom; 

-attitude toward life, community, society; 



AFRO-AMERICAN STUDIES 280 
BLACKS IN NORTH CAROLINA 

SPRING SEMESTER 2012 

Timothy McMillan Phone 966-5496 

Office: Battle Hall 305 email: tjml@email.unc.edu 
Office Hours: TTH 10:00-10:50/12:30-1110 & all day Wednesday (by 
appointment) Monday and Friday by appointment as possible 

DESCRIPTION & GOALS: From the fundamental constitutions of Carolina in 1669, 
to the Wilmington riots in 1898, from the origins of SNCC to the election of the first 
black mayor in a predominately white southern town, from the sit ins in Chapel Hill to 
school desegregation (and resegregation) in Charlotte, North Carolina has been a central 
place in the development of the ideology of race and the political consequences of racism 
and anti-racism in the United States. This course is an overview &the history and culture 
&North Carolina focusing on the place that race, especially blackness, has played in 
creating the current society. The significance of North Carolina’s relatively small black 
population in relation to white inhabitants, the very significant place that gender played in 
both slave and free black society (e.g. slave breeding, eugenics, the stereotyping of black 
men as sexual predators), and the recent debates over blackness and health and the courts 
all indicate the importance of this stare in examining issues of race. We will examine the 
historical foundations &North Carolina’s black populations, the development of black 
cultures in ante-helium North Carolina, the rise &white supremacy, regional variations 
in the North Carolina, and inter-ethnic relations (particularly Native American and Black 

as illustrated among the Cherokee and Lumbee.) A central focus of the course will be the 
analysi s of the political, social, and arti stic strategies used by black Carolinians to 
achieve equality in the face of slavery, racial discrimination, and economic instability. 

The core of this course is the development of an understanding of the various historical, 
cultural, and sociological processes that have created a variety of black experiences in 
North Carolina mediated by gender, race, and ethnicity. This emphasis reinforces a basic 
understanding of American history and culture while exploring the nuance of regional 
variation that is often ignored in discussions of American ethnic identities. A critical 
discussion of the methods of a variety of social science disciplines (including 
anthropology, sociology, and economics) will be included to allow a more complete 
analysis of the strengths and weaknesses of previous research on American ethnic and 
regional identities (and the interplay between region and ethnicity.) Specific content of 
the course will provide a more full understanding &the place that race, ethnicity, and 
locale (particularly being black, being African American, being from the coast or the 
piedmont) have played in shaping North Carolina (and in shaping American blackness) 



FORMAT: This course will consist of lectures and discussion with a few local field 
trips. Certain topics will be assigned for discussion (such as the various roles that 
African Americans have played at UNC, Civil rights in Chapel Hill and the relationship 
between women’s rights and black rights.) Class participation is important for your own 
intellectual development and also for that of your classmates (and instructor.) 

REQUIREMENTS: There will be a midterm and final exam, two short review" papers, 
and a term paper. The term paper will require an original analysis of an aspect of local 
black history (in North Carolina.) If you wish to work from secondary sources, please 
consult me about possible topics. 

GRADING: Review Essays 20% Jan 31, Mar 22 
Midterm 25% March 01 
Research Paper 25% April 05 
Final Exam 30% April 28 4-7 pm 

Grades are on a 10 point scale: A=100-93; A-=92-90;B+=89-87;B=86-83;B-=82- 

80;C+=79-77;C=76-73;C-=72-70;D+=69-67;D=66-60;F=59-0. 

ATTENDANCE: Attendance is required. More than two absences must be explained to 
my satisfaction (documented illness, funerals, university commitments are examples of 
satisfactory excuses.) 

INCOMPLETES: Incompletes are not automatically granted so please complete all 
work on time. Any work that is not submitted by the due date and time will earn the 
grade of zero and this will be used to calculate your final grade. Exceptions will only be 
made under extraordinary circumstances. 

PERSONAL TECHNOLOGY: You are welcome to use your laptop/tablet to take notes 
and to use required electronic resources. Please turn off phones during class, and I’d 
appreciate it if you did not surf the web, tweet, or check Facebook during class. 

HONOR CODE: You are required to follow the Honor Code at UNC. The following 
statement is from http://honor.unc.edu/which will provide more information about the 
honor system at UNC Pay particular attention to proper citation and plagiarism - a 
tutorial is available here to help you __h__t__t__p:iiwww.lib.unc.eduiinstructi_p_!___a_gi___a___r__i___s_m_____i_ 

The University of North Carolina at Chapel Hill has had a student-administered honor system and judicial 

<vstem j~br over 1 O0 years. The <vstem is the responsibi#ty of students and is regulated and governed by 

them, butjiTculty share the responsibility. Ijlvou have questions about your responsibility under the honor 

code, please bring them to your instructor or consult with the office of the Dean of Students or the 

Instrument of Student Judicial Governance. This document, adopted by the Chancellor, the Faculty 

Council, and the Student Congress, contains all policies and procedures pertaining to the student honor 

~system. gour fi~ll participation and observance ofthe honor code is expected. 



ACCOMODATION OF DISABILITIES: 

Students who feel they may need accommodations based on the 
impact of a disability should contact the course instructor to 
discuss their needs. Students with documented disabilities should 
also contact the Department for Disability Services at 919-962- 
8300 in SASB North Building, Suite 2126 to coordinate necessary 
accommodations for exams and other in-class assignments. Visit 
disabilityservices.unc.edu for more information. 

REQUIRED TEXTS TO PURCHASE: 

Andrews 
Cecelski 
Crow et al 
Gilmore 

North Caro#na Slave Narl~tives 
The ~terman ’ s Song 

A History of African Americans in North Caro#na 
Gender and Jim Crow 

eTEXTS and other esources 

Cecelski et al Democracy Betrayed." the Wilmington Race Riot of 1898 (e book) 

Jacobs Incidents in the Life of a Slave Girl 
NC Senate Apology for Slavery 
Singleton Recollections of my Slavery Days 



COURSE SCHEDULE 

WEEK OF 

JAN 10 NORTH CAROLINA 101 -HOW MANY COUNTIES DO YOU KNOW? 
JAN 17 COLONIAL BEGINNINGS WHY AREN’T WE SOUTH CAROLINA? 

READING: Crow preface and Crow I 
JAN 24 THE FOUNDATIONS OF BLACK LIFE IN THE CAROLINAS 

READING: Cecelski (25-120) & Crow II 
JAN 31 SLAVERY IN NORTH CAROLINA 

READING: Andrews (Moses Grandy) & Crow III and IV 
FEB 07 BLACK WOMEN IN ANTEBELLUM NORTH CAROLINA 

READING: Andrews (Moses Roper) and Jacobs (on Sakai) Essay 1 due 
FEB 14 FREEEDOM IN BLACK AND WHITE IN ANTE-BELLUM NORTH CAROLINA 

READING: Andrews (Lundsford Lane and Thomas Jones) 
FEB 21 THE CIVIL WAR AND THE TRANSFORMATION OF P~ACE 

READING: Cecelski (121-202) and Crow V 
FEB 28 REVIEW AND MIDTERM      MIDTERIVl EXAM 

READING: STUDY GUIDE 
MAR 06 SPRING BREAK NO CLASS 
MAR 13 RECONSTRUCTION AND WHITE SUPREMACY IN NORTH CAROLINA 

READING: Crow VI Gihnom (1-118) 
MAR 20 THE STRUGGLE FOR EQUALITY IN THE EARLY 20TM CENTURY 

READING: Crow VII & Gilmore (119-224) Essay 2 due 
MAR 27 ROOTS OF DESEGREGATION/BLACK EDUCATION 

READING: Crow VIII 
APR 03 

APR 10 

APR 17 

APR 24 

APR 28 

CIVIL RIGHTS MOVEMENT IN NORTH CAROLINA 
READING: Crow IX Term paper due 
SOUL CITY, HAYTI, AND THE STONE CENTER: CREATING A BLACK WORLD 

BLACK NORTH CAROLINA TODAY 
REVIEW FOR FINAL 
FINAL EXAM 4-7pm 

THIS SCHEDULE MAY BE MODIFIED - YOU WILL BE NOTIFIED OF ANY 
CHANGES IN CLASS, BY EMAIL, AND ON SAKAI. NO CHANGES WILL BE 
MADE TO REQUIREMENTS OR GRADING POLICY. 



Univera#y Of NOr/h Caroli,~a-Chapel Hill 
Department of A.fiica,l and Af~a-American Studies 
C~#3395 /06 Ba,~le Hall UNC-ChapelHill 
Chapel Hill, NC 27599-3395 9 ~9-9~6-5496 

WOLOF 402 -ELEMENTARY WOLOF II - Spring 2012 
Sectioz: O0~-LEC (4650) 

Course Locatioz: Phillips- Room 0220 
Timei dq);: / O:OOJ O:5O AM - MWF 

Course Instructor: Alassane Fall 
Tel: 919 966 5496 
Email: afall@email.unc.edu 
Office: 03 - SMITH 
Office Hours: 9:00- 9:40 AM & 11:00-11:45 AM -MWF & upon appointment 

Course material: 

Texthook: Nanu I)~gg Wolof, by ()mar Ka (National African I,anguage Resource Center, 
2009) 

Wolof Lexicon and Grammar, by Sana Camara (National African Language Resource 
Center, 2006) 

Munro, Pamela &Dieynaba Gueye.1997: Ay bati wolof A dictionnary. Los Angeles: UCLA. 
Link: http:: / _/vv~v.hngmstlcs~ :: .ucla.edu:         ~/~ac~lm/~ opl.htm: 

Handouts provided by the instructor 

Web Materials 

¯ .// .. ~ = , ~, / 

// / ~ / / / 

ht~):i/x~vw.wo[ofconnectlOn.Orgi wolo~/I,anguage iResources.htm 
http: / i’w~v.wolof-online.com/ 
Note: The use of YOUTUBE is strongly encouraged for listening and culture. 

Course Description 
This 3 hours course is the second part of elementaU Wolo£ It’s a continuation of Wolof 
401. The course will emphasize on the four language skills, reading, writing, listening, and 
speaking. Continues introduction of conversational skills, building vocabulaU and adding 
verb tenses. Also introduces Senegalese cinema and theater. Prepares students to travel to 
Senegal and enter in-country intermediate Wolog ins i:ruction. Wolof 401 is a prerequisite for 
taking the course. 



Language Description: 

The word Wolof refers both to the language and the community that speaks it. 
Wolof belongs to the Atlantic group of the Niger-Congo family, one of the four language 
families in Africa, and specifically, the northern subgroup of the Atlantic languages. It is 
most closely related to Fula, Seereer-Siin, and the Cangin languages. 
Wolof is spoken primarily in Senegal and the Gambia, on the northwestern coast of Africa. 
It is also spoken on a smaller scale in the neighboring countries of Mauritania, Mali and 
Guinea. 

Although Wolof is the native language of only 44 per cent of the Senegalese 
population corresponding to the national percentage of the Wolof ethnic group, it is spoken 
by about 90 per cent as a first or second language. 

Objectives: 

To enable learners carry out basic conve.rsations in Wolof by exposing them to 
different uses of Wolof in day-to-day communication. 

To enable learners talk about issues related to Wolof culture. 

To help students start understanding both the Senegalese and African culture. 

To introduce learners to Wolof slx-ucture and vocabula~T. 

Speaking and writing goals 

Students use appropriate Wolof expressions and gestures to greet and take leave of 
teachers and classmates. 

Students give and folloxv simple inslx-uctions in Wolof in order to participate in 
classroom activities. 

Students share their likes and dislikes in Wolof with each other or with students at 

other schools via notes, letters or e-mail. 

Students role: play in Wolof everyday situations, such as buying and selling wares in 
the market or ordering food at eateries. 

Students talk about and describe aspects of the Wolofworld, such as food, clothing, 
~pes of dwellings, modes of transportation, buildings, and monuments. 

Students ask and answer questions in Wolof about topics such as family, school, 
animals, familiar objects, and possessions. These exchanges may be done in person 
or via notes, e-mail, CDs, DVDs or videos. 

Students express aches and pains pointing to appropriate body parts. 

Students ask and tell time. 

Students ask and provide directions 
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Listening and reading goals 

Students follow oral instructions in Wolof related to daily classroom activities. 

Students understand oral and/or written statements in Wolof on familiar topics, such 

as numbers, time of day, and weather. 

Students read and/or listen in Wolof to descriptions and identify the corresponding 

pictures or illustrations, such as people,, animals, ob)e, cts, places, common activities, 

weather and time of day. 

Students understand familiar songs, poems, videos, stories and folk tales in Wolo£ 

Students understand brief spoken or written Wolof messages on familiar topics, such 

as personal preferences, family, school, and celebrations. 

Students understand the content of simple Wolof realia, such as picture books, 

menus, posters or advertisements. 

Students prepare and present short announcements in Wolof, such as the current 

date, time and weather information. 

Students retell stories in oral and written WoloK 

Students prepare and present in Wolof short illustrated personal descriptions of 

topics, like their home or their family. 

Students prepare and contribute information in Wolof for an audio or video 

exchange or for web page on topics, such as school and hobbies. 

Students prepare and present and/or record in Wolof puppet shows, short skits, and 

simple plays based on familiar folktales and stories 

Students dramatize Wolof songs and poems. 

Cultural goals 

Students use appropriate gestures and Wolof expressions for greetings, leave takings and 

common classroom interaction. 

Students participate in age-appropriate cultural activities such as games, songs, dances, 

celebrations, story telling, or dramatizations. 

Students identify social customs that are of interest to either children or adults; topics 

may include traditional foods, aspects of family life, and typical holidays in Wolof 

society. 

Students identify the similarities and differences between school life in their own region 

and in Wolof society. 

Students identify and recognize products and symbols of the Wolof ~vorld, such as 

foods, clothing, type of dwellings, modes of transportation, and i-~amous monume, nts. 



Students identify and learn about products reflecting the lifestyle of people in various 

Wolof communities, such as household items, clothing, and foods. 

Students recognize, and experience or interact with the products of Wolof culture, such 

as ritual songs and tales. 

Students identify age-appropriate folk art and crafts typical of Wolof culture, and, where 

appropriate, produce similar pieces, such as Wolof tie-dye materials, and beaded 

materials. 

Students identify the general characters and themes of the Wolof-language comic books 

and youth magazines. 

Students identify typical clothing for special events and days of the week (e.g. Friday’s 

clothing). 

Grading policy 
As signments 15% 
Quizzes 15% 
Class participation and attendance 10% 
Midterm (oral 10 % and written 10%) 20% 
Final Exam (oral 15% and written 10%) 25% 
Portfolio 15% 
Total: 100% 

Grading scale 
This grading policy will be: followed in awarding grades 

A+ =98-100 B+=88-89 C÷ =78-79 D+ =68-69 
A =92-97 B =82-87 C =72-77 D =62-67 
A- = 90-91 B- =80-81 C- = 70-71 D- = 60-61 

F = 59 and below 

Attendance and participation: 

Students are expected to attend eveU single class and participate in all activities in the 
classroom. I also encourage you to participate: in the extra curriculum activities such as 
Wolof table, cooking sections, and so forth. 

Weekly quizzes: 

There are weekly short quizzes that count towards the 15% of the total grade. There will be 
no make-up quizzes except ~-or unavoidable circumstances. 

Writing assignments: 

You will have ~veekly assignments totaling six in the semester. I will announce the specific 
assignment early in the week so that you can have it ready on Friday. 

Midterm exam: 
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There is an Oral Proficiency Interview to assess your oral proficiency level. You will role- 

play xvith your instructor on topics already covered in class but are also encouraged to go 

beyond those topics. There is also a written midterm exam. 

Final Exam: 
The final exam includes another Oral Proficiency Intervie~v and a ~vritten exam. 

ACADEMIC MISCONDUCT (The Honor Code): 

The code of honor applies for this class. All forms of academic misconduct -including, but 
not restricted to, cheating, fabrication and falsification, plagiarism, facilitating academic 
misconduct, and tempering with materials, grades, or records, - carry severe penalties. For 
more information about academic misconduct, check this link: http;/ihono~:u,!c:~du 

Special Needs and Religious Holidays: 

Any student in this course who has disabili~ that may prevent him/her from fully 
demonstrating his/her abilities should contact me as soon as possible so that we can discuss 
accommodations necessaU to ensure full participation and facilitate educational opportunity. 
Students with documented disabilities should also contact the Department for Disability 
Services at 919-962-8300 in SASB North Building, Suite 2126 to coordinate necessary 
accommodations. For more information, visit the intemet address of this office at 
disabilitys ervices.u nc.edu 

If class requirements conflict with religious holidays that you observe, please, discuss this 
xvith me in advance 

Blackboard (BB) and UNC Wolof ~vebsite 
This class has a blackboard site. Blackboard should be treated as an additional source for this 
class but not as a substitute for attending class. Some class-lectures and some readings will 
be posted on this site. 
The Wolof Website will be operational very soon. Look for updates. 



W~k~ Topic 

Week 1: Review of the materials covered in Wolof 401 
Date: ~anuary 9- 13 

To be able to great a~d i~t~’oduce o~eself p~’ope@ 
To be able to iat~vduce someove else 
To be able to to/sqy ap~vper good@e 

Meeting with S~angers ’dajeek ay jambur’. 
Meeting be~een Friends ’dajeek sW xarit’ 
Idenfi@ng Yourself ’Rafifie sa bopp’ 
Identifying Someone Else ’Rafifie kenen’ 
Parting ways ’tagago o’ 

Reading; Omar Ka, pgs.1-25, 27-35, 37-49 

Assignment1: In~oduce yourself, friends, etc. or tell us what you have done during fl~e break 

Presentation: stu~), abroad program to Se,~egal 

Note: NO class on Jan.16 

Week 2: Review Continued 
Date: January. 18-20 

To be able to basical.l), e~ressi talk o~ these topics 

Eating %ekk ak naan’ 
Tea Time ’Waxm ataaya’ 
Shopping at the Market ’J~nd ca marse/ja ba’ 

Reading; ()mar Ka, pgs. 65-79, 97-107, 109-124 

A~signment2: Producing a short recording narrating what you did yesterday, what you are 
doing today and what you xvill be doing tomorrow 

Quiz1 

Week 3: Means of Transportation: ’wamwaay’ 
Date: January 30- February 3 



Reading; Omar Ka, pgs. 125-135 

Assignment3: Soap opera "Teyaatar"- Movie "Gdewar"- ( 

Week 4: Clothing and Fashion ’y6ere ak li xew ci jamono’ 
Date: JanuaU 30- February 3 

To be able to describe a~d ~mme om’s cIo&es 
"1b be able to Show of om’s clothes 
To be able to Show rppre~atiov avd giue comp~imeat 
C~ltuml I~rmatiom Ge~der d~%e~tiatio,~ 
Grammar" Re~liues clause4 -Negatiov, E~sdvg We u~ ~vo&er’, - E~ressivg eue~ us. 

Reading; Omar Ka, pgs. 137-149 

Assignment4 (The rest of the assignments will be announced later on) 

Week 5: Telling time M~ax wan waxtoo jot’ 
Date: February. 6-10 

To be able to tell time 
To be able to kvow how time h e~ressed 
C~ltmal Igbrma/iom Di~hiov gthe d~,, Didsiov gthe ~?ek 
Grammar" "1>e A Co~galiov 

Reading; Omar Ka, pgs. 151-163 

Quiz2 

Assignment5: Work on your portfolio 

Feb 10 -First part of Portfolio Due 

Note: each student will lead a round table conversation on a chosen topic 

Week 6: Visiting Relatives ’ Seeti say mbok’ 
Date: February 13-17 

To be able to com’eJ~e whe~ z, hitivg with a,fih~d or re/athes 
To be able to remw co~tact with acquaintances 



Gr~mman" 7 ~e impe~c/i~e ~ect, ~\~ressi~g /be f#mre, -The locative Pro~o#~s UI a~ct UA 

Reading; Omar Ka, pgs.165-173 

Assignment6: 

Week 7: Village ttospitality ’ teranga ak ci all bi’ 
Date: FebmarT 20-24 

7"o be able/o welcome strairge,~ 
To be able to idevt~f}’ the leade,r qf the tillage 
@ltu~ul I~atiov: ~ <i,¢iti,g the ~gl~ges’ leader 
Grammar: Pasl levsg -E~,~esdvg ~volher ore’ at. 

Reading; ()mar Ka, pgs.175-186 

Assignment7: 

Week 8: farming ’mbey’ 
Date: February. 27-March 2 

To be able to identify the mai~ seasons and 
Cultitral b~,~va/ion: j~r~ing acli~#ies 
Grammar: The Habi/ua/pas/ 

Reading; Omar Ka, pgs. 187-194 

Assignment& 

Quiz3 

Mar 2- Midterm (written) 

Note: NO class Mar.5-9 - Spring Break 

Week 9: Giving Direction ’tektal’ 
Date: March 12-16 

To be able to gi~.,e directioas 
7"o be able/o ide/~/~’ geog~&hical Ioca/iovs 
Be able to get arou/rd 
Cultural l~/b~atiov: The cardivalpoiv~~ iv Wo/~ 
Grammar" The Locatiues pr~ositiovs 

Reading; Omar Ka, pgs.195-204. 



Assignment9: 

Mar. 12- Midterm (oral) 

Week 10: Diseases ’feebar yi’ 
Date: March 19-23 

To be abk ~o des~be pain to a do:~or and get ~o know aboul some common dseases ~n Senegal. 
7~ ~e ~k Io Iden@~in2 common diseases in Senegal 

Reading; handouts (will be posted on BB) 

Quiz4 

Week 11: Things around us "li nu wer’ 
Date: March 26-30 

To be able to name 0,bjects around us 
To be able So ask for and giue direcSions 
To be able lo gi~,e commends- lmperaSiue fol~ 

Reading; Handouts (will be posted on BB) 

As signment 1 I: 

Week 12: Ceremonies and Celebrations "xew-xew ak maggal" 
Date: April 2-4 

To be able h talk about &e @rent ceremonies in Senegal 
To be able to describe one kind qf ceremon.y 
Cultmal I~brmaSion: I~mil_), Ceremonies and CUebrasions, - "l>e Namiig (_~emoO, 
Grammar" lmpe~aSive 

Reading; Omar Ka, pgs. 205- 216 

Assignment12 

Note: - April # Independence Dqy in Senegal 

- NO class on Apr.06 



Week 13: Forms of Entertainment" Xeeti Xumbal yi" 

Date: April 16-20 

Grammar" "1"emporal Clauses; -CovditiovaI Clauses 

Reading; Omar Ka, pgs.217-219 

As signment 13 

Quiz5 

Week 14: Portfolio presentations and discussion 
Date: April 9-13 

Final part of portfolio due 

NO Assignment 

Week 15: Revie~v 
Date: April 23-25 

Friday May 4- Final exam: 8:00-I 1 :OOAM 
- Oral Proficiency 

- Written 

This syllabus is subject to t~i~or #ha~ges 

will be a~ou~ed i, class (or by email orposted on Blacktmard) 
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AFRI 261 African Women Writers and Peace 
Department of African and Afro-American Studies 

The University of North Carolina at Chapel Hill 

Prof. Donato Fhunsu 

Spring 2012 

Class time (209 Stone Center): 
Monday, Wednesday, Friday: 

12:00 p.m.-12:50 p.m. 

COURSE SYLLABUS 
Office hours (04 Smith Building): 
Monday, Wednesday, Friday 
8:30 a.m.-9:30 a.m. 
and by appointment 
Email: dfhunsu2 l@unc.edu 
Telephone: (919) 923-6350 

Course Description: 
This course will focus on the writings and lives of key African women intellectuals, ninny of whom have 
received the Noble Peace Prize. We will see how these women conceptualize and practice peace in order to 
bring about individtkal and social transformation. We will reflect on how their lived ideals and realities can 
contribute to our understanding of peace in the global conununity. 
We will begin with a short introduction to Africa and its peoples as well as a theoretical exploration of 
"peace." Then we will read three novels and three autobiographies that span from colonial times, the 
independence period, to the 21st century. Our method will be comparative; we will approach peace from 
multiple perspectives, including literatures, of course, but also politics, law, economics, religion, education, 
science, technology, medicine, philosophy, history, geography, psychology, sociology, anthropology, and 
the arts. There will also be an experiential dimension to the course. 

Course Objectives: 
After completing the course, students should be able to: 
(1) Understand the historical and cultural contexts in which African women have evolved their social roles; 
(2) Know the works of some key African women intellectuals and their contributions to peace; 
(3) Have an expanded understanding and deepening appreciation of peace, and 
(4) Have an appreciation of the varied contributions of African women to individual transformation, 

positive social change, and global peace. 

Texts: 
Bfi, Mariama. So Long a Letter (1980). (Translated from the French by Modupd Bodd-Thomas.) 
Gbowee, Leymah. Mighty Be Our Powers (2011). 
Head, Bessie. Alaru (1971). 
Jolmson Sirleaf, Ellen. This Child g~ill Be Great (2009). 
Maathai, Wangari. Unbowed (2006). 
Panikkar, Raimon. Cultural Disarmament." The g/’a.v to Peace (1995). (Translated from the Spanish by 

Robert Barr) 
Vera, Yvonne. Nehanda (1993). 

Evaluation: 
Attendance and Participation 
Reading Quizzes 
Peace Journal and Presentation 
Papers 
Midterm Exam 
Final Exam 
TOTAL 

100 points 
100 points 
100 points 
200 points 
200 points 
300 points 

1000 points 

Your grade will be based on the following scale: 

]A    [A- iN+ [g    iN- Ic÷ IC    IC- ]D+ ]D    ]F 
7 1000- 919-    899- 879- 819- 799- 7.9-    719-    699-    679-    599- 

920     900     880 820 800 780 720     700     680     600 
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Class Policy and Rationale 

Class Grade 

(1) Attendance and Participation 
Class attendance and participation are important elements of the learning process for this class, and will be 
part of your grade. Therefore, both attendance and active participation are required. Unexcused absences 
will reduce this aspect of your grade, at the rate of 3 points for each absence. If you know that you will be 
missing class on a given day, please let me know in advance. If an e~nergency occurs and you miss class, I 
expect to hear from you (by email, text or phone) by midnight that same day. If you do not communicate 
with me, your absence will be unexcused and will affect your grade accordingly. I will also not be able to 
give you any make-up for any work you might have missed. 

In order to discuss the texts effectively, we need to refer to them. So, please bring the particular texts under 
discussion to class each day we are discussing them. 

All students are expected to obse~Te the highest standard of Academic Honesty and uphold the UNC Honor 
Code in the classroom and outside the classroom. 

(2) Reading Quizzes 
In order to benefit from the course, you need to read each text careflflly. Our starting point will be to know 
what "the text: says, "what the story is." Once we know what the stor), is, we can then ask ourselves 
"what the story means" or "what we can make of it." The Reading Quizzes are designed to help you with 
the "what the stor)~ is" part. These quizzes, wtfich will be ongoing and not announced, will be done in class 
during the days in which we discuss the texts. 

(3) Peace Journal and Presentation 
As part of our ongoing reflection on peace, you will keep a "Peace Journal" and submit it at the end of each 
week, according to instructions. In the last two weeks of class, you will do a group presentation on an 
aspect of the work of one of the African women intellectuals who have received the Nobel Peace Prize. 

(3) Papers 
You will write t~vo (2) papers for this class. These papers will be analytical and comparative papers (not 
research papers). The purpose of the papers is not to find out what other people think and say about the 
texts, but what you think and can say about these texts. By writing these papers, you will be analyzing and 
synthesizing your own thoughts and feelings about these texts and, as a result of that experience, I hope that 
by the end of the semester you can say, with confidence, that you know the works you have studied in this 
course. 

Each paper will be eight (8) pages in length, double spaced, and will be due on the days indicated on the 
schedule. The format and page limit are an integral part of intellectual self-discipline and will be part of the 
evaluation. In due ti~ne, you will receive specific instructions for writing each paper. 

(4) Midterm Exam 
The Midterm Exam will be as indicated on the Schedule. It will cover all the texts read and discussed by 
that date. The format of the Exam will be "identification" questions and "short answer" questions. 

(5) Final Exam 
The Final Exam for this class has been scheduled for Saturday, April 28, 2012, from 12:00 p.m. to 3:00 
p.m. in our usual classroom. It will be comprehensive, in the sense that it will cover all the texts studied in 
the course. The format of the Final Exam will be "identification" questions, "short answer" questions, and 
two "essay" questions. 
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Class Management 

Academic Dishonesty 
All form of academic misconduct--including, but not limited to, cheating on quizzes, exams, or other 

assignments, plagiarizing papers, falsifying grades or other class records--are unacceptable and constitute 

a fragrant violation of both the Class Policy and the UNC Honor Code. 

Honor Code 
UNC-Chapel Hill has had a student-admirdstered hollor system and judicial system for over 100 years. The 

system is the responsibilfly of students and is regulated and governed by them, but faculty share the 

responsibilibT. Questions about student responsibilities under the honor code should be directed to the 

instructor or the office of the Dean of Students. Another useful resource is the Instrument of Student 

Judicial Governance. This document, adopted by the Chancellor, the Faculty Council, and the Student 

Congress, contains all policies and procedures pertaining to the student honor system. Every student 

enrolled in this course is expected to fully participate in and obselve the Honor Code. 

Additional information about the UNC-Chapel Hill Honor Code can be found at honor.unc.edu. 

Use of Technology in the Classroom by Students 
Students in this class may use laptop computers and tablet computers only to take notes and engage in other 
activities that arc strictly related to the specific class topic being covered or discussed. Any other activities 
with these devices (like checking emails, working on Facebook, surfing the Internet, etc. or using cell 
phones to text during class) constitute a clear violation of both the Class Policy and the UNC Honor Code. 
Students violating this point of policy can expect, at the discretion of the instructor, the following order of 
events: 1) an individual warning; 2) a public warning; 3) a notification of one-point deduction from the 
participation grade :for that day; 4) a request to leave the classroom for that day, coupled with an unexcused 
absence for that day and a 3-point deduction :from the attendance grade for that day. 

Potential Changes to Topics and Readings 
Topics and reading assignments, their orders on the syllabus, and assignment due dates could be changed, 
but not matters related to grading. If there arc such changes, they will be announced, in due time, in class, 
by an email to the class, or through an mnended syllabus posted on the course website. 

Accommodation of Disabilities 
Students who feel that they may need accommodations based on the impact of a disability" should contact 
the course instructor to discuss their needs. If they so desire, these students may also want to contact the 
Department for Disability Services to have their disability officially documented and the instructor formally 
notified. The Depamnent for Disabili~ Services is in SASB North Building, Suite 2126. The telephone 
number is 919-962-8300, and the website is .c_t_j_s___a__:D__i__l_j_l_j~i~_e___Ej_c___e___8_.__t_kn___c__:__c___d__~L 

"Learning Community" 
Finally, I expect the class to be a "Learning Community," a safe and respectful envirolm~ent in which each 
person can learn and grow. Let us work together to make the class something we all look forward to. 

And, please keep the lines of conununication open. Whether you choose to talk to me in class, come see me 
in my office, email me, text me, or call me, please conununicate and keep on con~nunicating! 



4 of 4 

Class Schedule: 

AFRI 261 African Women Writers and Peace, Spring 2012 

Week 01 JanuaDT 

Week 02 

Week 03 

Week 04 February 

Week 05 

Week 06 

Week 07 

Week 08 March 

Week 09 

Week 10 

Week 11 

Week 12 

Week 13 April 

Week 14 

Week 15 

Week 16 

Jan 23 (Class 6): 

Cultural Disarm (Part 3) 

Jan 30 (Class 9): 
Nehanda (chap 19-27) 

Feb 06 (Class 12): 
Maru (Part 2, pp 93-127) 

Feb 13 (Class 15): 
Letter (chap 19-27) 

Feb 20 (ClasslS): 
Unbowed (ackn-chap 2) 

Feb 27 (Class 21): 
Unbowed (chap 8-10) 

Jan 11 (Class 2): 
Introduction 
Jan 18 (Class 4): 
Cultural Disarm (Part 1) 
Jan 25 (Class 7): 
Nehanda (chap 1-9) 

Feb 01 (Class 10): 
Maru (Part 1, pp 6-49) 

Feb 08 (Class 13): 
Letter (chap 1-9) 

Feb 15 (Class 16): 
l~idterm Exam 
Feb 22 (Class 19): 
Unbowed (chap 3-4 ) 

Feb 29 (Class 22): 
Unbowed (chap 11-13 ) 

Jan 13 (Class 3): 
Introduction 
Jan 20 (Class 5): 
Cultural Disarm (Part 2) 
Jan 27 (Class 8): 
Nehanda (chap 10-18) 

Feb 03 (Class 11): 
Maru (Part 1, pp 49-92) 

Feb 10 (Class 14): 
Letter (chap 10-18) 

Feb 17 (Class 17): 
Paper 1 due 
Feb 24 (Class 20): 
U)’~bowed (chap 5-7 ) 

Mar 02 (Class 23): 
Unbowed (epilog-afterw) 

Mar 12 (Class 24): 
This Child (prol-chap 3) 

Mar 19 (Class 27): 
This Child (chap 10-13) 

Mar 26 (Class 30): 
~A/ighty (prol-chap 4 ) 
Apr 02 (Class 33): 
~,~ighty (chap 14-18 ) 
Apr 09 (Class 35): 
Paper 2 d~e 
Apr 16 (Class 38): 
P resentation s 
Apr 23 (Class 41) 
Integration 

Mar 14 (Class 25): 
This Child (chap 4-6 ) 

Mar 21 (Class 28): 
This Child (chap 14-17) 

Mar 28 (Class 31): 
~[ighty (chap 5-9) 
Apr 04 (Class 34): 
~’~ighty (chap 19-21 ) 
Apt 11 (Class 36): 
Presentatioa s 
Apr 18 (Class 39): 
Presentafi~s 
Apr 25 (Class 42): 
Integration 

Mar 16 (Class 26): 
This Child (chap 7-9) 

Mar 23 (Class 29): 
This Child (chap 18-spe) 

Mar 30 (Class 32) 
3/[ighty (chap 10-13) 

Apt 13 (Class 37): 
P resemati~ns 
Apr 20 (Class 40): 
P~sen~ations 
AFR1261 
Final E~am 
Saturday, April 28 



Afro-American Studies 102: 
The Black Experience since 1865 

Spring 2012 
Dr. Kenneth Janken 

How to reach me: 
My office telephone number is 962-151% 
My email address is ~°krjanken@email.unc.edu". 
My office is 301 Battle Hall. 
My office hours are Tuesday, 8:30-11:30. 

The third floor of Battle Hall is not accessible to disabled individuals with 
mobility impairments, mad any student with a disability who wishes to see 
me should call me to arrange another place to meet. Students with 
documented disabilities should also contact the Department for Disability 
Services at 919-962-8300 in SASB North Building, Suite 2126 or visit 
disabili~-services, unc. edu for more information. 

A little about Prof. Janken’s research interests: 
My research has focuses on 20th century African American history. I am the author of two 
biographies: RaAford l~~. Logat~ and the Dilemma of the AjS’ican-Americart Intellectual (1993) 

and 14Zhite: The Biography of[Valter White, A/Ir. :’VAACP (2003), which ~von honorable mention 
in the Outstanding Book Awards from the Gustav~as Myers Center for the Study of Bigotry and 

Human Rights in North America. I have also published several academic articles on topics such 

as the Harlem Renaissance, the civil rights movement in the 1940s, and African Americans and 
world affairs. I am currently at work on a history of the Wilmington Ten, civil rights activists 

who were falsely convicted of arson and firing upon firefighters and police officers during four 
days of rioting in February 1971 in Wilmington, North Carolina. They were sentenced to a total 

of 282 years in prison. Their convictions, which were overturned by a federal appeals court in 
1980, hinged on perjured testimony knowingly solicited by the state’s attorney. 

Please talk ~vith me if you are interested in doing research in any area of African American 
studies. If I am not able to help you, I likely know of someone in African and Afro-American 

Studies or another department who can. 

If you have computer or Sakai issues, call the Information and Technolo~ Services Response 

Center at 962-4357. You may be able to borrow a laptop for the course assignments if yours 
needs repairs. I am sor~, but I am unable to help you with your technology problems. 



Required Readings 
Nell Irvin Painter, Creatin~g Black Americans 

Charles W. Chestnutt, Tkte 1~1arrow of Tradition 
Gates and Burton, eds., Call and Response: Key Debates’ in Aj?ican American Studies 

Some readings are available on the Sakai course page. Follow Resources link. 
Additional readings may be added during "the course of the semester. 

Course Description: This is surwey course on African American histoU since "the Civil War. 

By the end of the semester, students should be able to articulate knowledgeably the arc of 
African American history since 1865; identify and differentiate major periods of African 
Alnerican history; use primary documents, identi~" key debates in the politics of race 

advancement, and place them in historical comext. Students will also either acquire or sharpen 

the skills involved in succinctly sumanarizing different types of texts. 

Course Requirements 
1. Follow the Honor Code’s section on academic dishonesty, in all work for this class: 

http:iiinstrument, uric. edu!instrument.text.html#academicdishonesty. 
2. Complete assigned readings before the begi~ming of class. 

3. Be on time! Class begins at 9 a.m., not 9:05 and definite@ not at 9: ] O. 

4. A final exam (perhaps take home), ~vorth 35% of the final grade. 
5. A take-home midterm exam, which lnust be uploaded to Sakai by 5 p.m. on Fridq},, 

MARChr 2, worth 35% of the final grade. 

6. Weekly (or almost weekly) holnework in the form of a short essay or chapter 
summary, satisfactory completion of which is worth 10% of the final grade. Students whose 

homework shows inconsistent effort or understanding may earn less than the full 10%, while 
students ~vho miss more than one assignment will forfeit this portion of the grade. Homework 
lnust be turned in at the begi,ming of class on Mondays, except as noted. Students should keep a 

copy of their completed homework tbr their files. 
7. During the semester, tvx, o assigmnents will be graded, each worth 10% of the final 

grade. 
8. Class Attendance. Students vx, ho miss six class meetings will lose a full letter grade 

(10 points) from their final course grade. Students ~vho miss nine class meetings will earn the 
grade of FA. The University’s attendance policy is in the 20!1-2012 Record." Unde~graduaW 

Bulletin, p. 396. 

Grading scale (for individual assignments and final course grade): 

93 - 100=A 87-89=B+ 77-79=C+ 67-69=D+ 
90-92=A- 83-86=B 73-76=C 60-66=D 

80 -82 =B - 70-72=C- 0-59=F 

Technology in class: When you get to class, please put your laptop, cell phone, and/or Daily Tar 
tleel crossword/Sudoku puzzle away, and take your ear buds or headphones out of or off your 

ears. The technology." you may use in class includes paper and pencils or pens. 



Weekly Topics 
(Subject to modification) 

WEEK ONE (January 9, II, 13): Introduction to the course; Civil War 
READING S: 

January 11: Call & Response, 70-80, 95-102 
January 13: Creating Blac]cAmericans, chapter 6; Letter to a black Civil War soldier to 

his wife, on Sakai 

WEEK TWO (January 18, 20): Reconstruction 

READING S: 
Creating Blac]rAmericans, chapter 7; Call and Response, 218-225; James McCune Smith 

to Robert ttamilton, and Samuel Childress to Robert ttamilton; R. It. Cain’s speech on 
land; Abram Colby’s testimony, all on Sakai 

WEEK THREE (January 23, 25, 27): White supremacy ascendant 

READING S: 
January 23 - 7’he Marrow of~l?adition, chapters I through XI 
January 25 - The A1arrow of Tradition, chapters XII through XXVI 

January 27 - The A/Iarrow of Tradition, chapters XXVII through XXXVII 

READING S: 

Call and Response, 177-202 

WEEK FIVE (February 6, 8, 10): Advancement, class structure, and violence at the turn of the 
20th century 

READING S: 
Creating~ Blac1-Americans, chapter 8; Ida B. Wells, excerpt from Southern Horrors, in 

The ~/Iarrow of Tradition, pp. 364-77 

WEEK SIX (February 13, 15, 17): Education and Politics: Washington and Du Bois 
READING S: 

Call and Re~s7)onse, 206-217, 225-241 

WEEK SEVEN (February 20, 22, 24): The Great Migration and World War I 
READING S: 

Creating Blaclc Americans, chapter 9; Call and Response, 251-258, 294-295 

WEEK EIGHT (February 27, 29, March 2): The Harlem Renaissance: Politics and Art 
READING S: 

Call and Re,s7)onse, 296-310, 345-361 

WEEK NINE (March 5, 7, 9): SPRING BREAK 



WEEK TEN (March 12, 14, 16): Marcus Garvey & Black Nationalism 
READING S: 

Raymond Wolters, Du Bois and His Rivals, chapter 5, lit~ on Sakai; Call and Response, 

278-291 [recommended: 259-274] 

WEEK ELEVEN (March 19, 21, 23): The Great Depression and the Radical 1930s 

READING S: 
Creating Blaclc Americans, chapter 10; Call and Response, 399-411, 438-460 

WEEK TWELVE (March 26. 28, 30): The education debate before ]3town 
READING S: 

March 28 - Call and Response, 412-422; Du Bois, "Does the Negro Need Separate 

Schools?" link on Blackboard 

WEEK THIRTEEN (April 2, 4): World War II 
READING S: 

Creating~ Black Americans, chap. 11; Call and Re,sponse, 430-437 

WEEK FOURTEEN (April 9, 11, 13): Cold War Civil Rights 

READING S: 
Creating~ Blacl~-Americans, chap. 12; Sisters in the Struggle, chap. 4, link on Sakai 

WEEK FIFTEEN (April 16, 18, 20): ttigh tide for civil rights 

READING S: 
Creating~,Blac~-Americans, chap. 13; Call andRe,sponse, pp. 516-529; 559-573 

WEEK SIXTEEN (April 23, 25): Black Power and after 

READING S: 
Creating~ Blacl- Americans, chapters 14, 15, and Epilogue 

In-class tinal exam will be Friday, April 27, 9-11. If the final exam is take-home, it must be 
uploaded to Sakai by ll a.m. on Friday, April 27. 



WOLOF 404 
Room & schedule: Greenlaw room 0107 MWF 12:00PM - 12:50PM 
Instructor: Mamarame seck 
Email: mseck@email.unc.edu 
Office number and hours: Battle hall 304 - MW: 1PM-2PM F: 11AM-12PM 

Course material: 

Intermediate Wolof textbook, by Mamarame Seck (National African Language Resource Center, 
2012) 
Wolof lexicon and Grammar by Sana Camara (National African Language Resource Center, 
2006) 
Handouts provided by the instructor 
Useful link (Wolof online dictionary): 
http://www.linguistics.ucla.edu/faciliti/opl.htm 

Language description: 

The word Wolof refers both to the language and the community that speaks it. Wolof 
belongs to the West Atlantic group of the Niger-Congo family, one of the four language families 
in Africa (according to Greenberg’s classification). Other directly related languages in West 
Atlantic are Pulaar (the Senegambian variety of Fula), Serer (also spelled Seereer or Sereer), 
Cangin languages (such as Non, Ndut), and Joola (also spelled Dyola or Diola). 

The language is spoken primarily in Senegal and the Gambia (hereafter Senegambia), on 
the Northwestern coast of Africa, where is also used as a lingua franca. It is also spoken on a 
smaller scale in the neighboring countries of Mauritania, Mall and Guinea. Immigrant groups use 
it in West Africa (e.g., in C6te d’Ivoire, Gabon), Europe (in particular France and Italy), and the 
United States (mainly in New York City). Although Wolof is spoken as a first language by only 
36% of the Senegalese, and 16% of the Gambians, when non-native speakers are included, the 
percentage soars to about 80% of the total population of Senegal and the Gambia (approximately 
twelve million). 

Course objectives: 

This course is a continuation of WOLO 403. It reinforces students’ communicative and 
cultural skills via gradual exposure to more challenging tasks. Reading and listening 
comprehension activities as well as speaking and creative writing skills will be stressed. 

Speaking and writing goals 

Students use Wolofin culturally appropriate gestures in everyday social situations, such as 
greetings, leave-taking or introductions. 
Students give and follow instructions in Wolof related to daily classroom activities. 
Students engage in Wolof role-play situations where they request and receive information, goods, 
and services, such as going to a restaurant and ordering food. 
Students share opinions, preferences and feelings in Wolofwith their classmates. 



Students engage in Wolof role-play or participate in authentic situations where they clarify 
information, such as comparing transportation schedules with a clerk, or solve problems, such as 
exchanging an unwanted item in a store, asking and telling time and directions. 
Students prepare, illustrate, and present materials in Wolof, such as advertisements, posters and 
menus. 

Students dramatize poems, stories, songs, skits or short plays in Wolof, for example, a Wolof folk 
tale. 
Studems create and presem oral reports in Wolofon topics of their choice. 
Students use Wolofto discuss current issues or historical events, for example, elections. 
Students prepare and present brief reports in Wolof about personal experiences, school 
happenings, and current issues. 
Students perform scenes from Wolofplays, live or on video. 
Students share their opinions via written exchanges in Wolof on what they have recently read or 
seen, such as articles, short stories, books, comics, movies, videos, music, and art. 
Students write an article or essay for publication in Wolof on topics of personal interest. 
Students write and produce a short original Wolof recording, such as a newscast 

Listening and reading goals 

Studems understand and follow oral and written directions in Wolof related to daily classroom 

activities. 

Students understand the plots, characters, and themes in Wolofliterary works. 

Students understand mad idemi~ main ideas and principal characters in brief reading selections 

and Wolof cultures. 

Students understand information from Wolof Internet sources on a varieU of topics, for exanlple, 

weather, current events, and sports. 

Students understand main ideas and significant details of materials in Wolof, which are accessible 

to teenage readers, such as magazine articles, short stories, poetD" and short novels, for exmnple. 

Cultural goals 

Students observe and use age-appropriate Wolof verbal and non-verbal communication in 
conversations and messages. 
Students learn about and participate in activities enjoyed by young Wolof speaking people such as 
games, sports, music, dance, drama, and celebrations. 
Students recognize and develop an a~vareness of social customs in the Wolof speaking world; topics 
may include family life, folklore, and typical holidays, such as Korite, Tabaski, Tamxarit 
(Tamkhar~te), G~tmmu (Gamou) and Mi~ggal (Magal). 

Students discuss stereotypes that Americans may make about the people and customs of Wolof 
culture, such as "All Wolof people practice traditional religions" or "Africans all dress in native 
colorful robes". 
Students learn about and participate in activities enjoyed by Wolof speaking teenagers and adults 
such as sports, music, games, and entertainment. 
Students watch movies, commercials or documentaries from Wolof land and explain cultural patterns 
and social behaviors that they see on the screen. Students can also explain how these products reflect 
the perspectives of the culture. 



Students identify the general themes of music and recognize perfomaers, such as Yuusu Nduur 
(Youssou Ndot¢r), Ismayla L66 (Ismael Lo) and so forth, and television programs that are popular 
both in Senegal and in the Diasporas. 
Students listen to music and watch Wolof-language films or television programs that are popular with 
young people in Senegambia. 
Students learn about and recognize artistic contributions, from Wolof culture in areas such as art, 
music, dance, drama, theater, film, fashion, and cuisine. 
Students identi~ and explore the function of eve~’day products from the Wolof world, such as food, 
clothing, household items, tools and musical instruments. 
Students view- films made about Wolof society and culture, and pick out representative cultural 
products, for example, beaded materials, tie-dye materials and hand-woven crafts, and so on, and can 
explain how the products reflect the perspective of the culture. 

Grading policy 

Attendance and class participation 10% 
Bi-weekly quizzes    20% 
Weekly written assignments 20% 
Midterm exam 20% 
Final exam 30% 

Grading scale 

Grade points are assigned as follow: 

A 95 and above C+ 70-74 
A- 90-94 C 65-69 
B+ 85-89 C- 60-64 
B 80-84 D 50-59 
B- 75-79 F Below 50 

Attendance and participation: 

Students are expected to attend every single class and participate in all activities in the 
classroom. I also encourage you to participate in the extra curriculum activities such as Wolof 
table, cooking sections, and so forth. 

Weekly quizzes: 

There are bi-weekly short quizzes. Six of the seven will count towards the 20% of the total 
grade. There will be no make-up quizzes except for unavoidable circumstances. 

Writing assignments: 

There are weekly assignments. I will announce, early in the week, the specific assignment to 
complete so that you can start working on it and turn in it by the end of the week. 



Midterm exam: 

There is an Oral Proficiency Interview to assess your oral proficiency level. You will role play 
with your instructor on topics already covered in class but are also encouraged to go beyond 
those topics. There is also a written midterm exam. 

Final exam: 

The will be a written examination which covers two hours. Each student is required to subscribe 
his or her name to the following pledge or its equivalent on every paper: ’I hereby certify that 
during this examination I have given nor received aid’. 

Honor Code 

]he University of North Carofina at Chapel Hill has had a student-administered honor ,system 
and judicial ~system for over 100 yea~’. The system is the responsibi#~ of students and is 

regulated and governed by them, butj~cul& share the responsibif&. Ij~ou have quesfons about 

your responsibif& under the honor code, please bring them to your instructor or consu# with 

the office of the Dean of Students or the Instrument of Student ,Judicial Governance. This 
document, adopted by the Chancellor; the fbculty Council and the Student Confess, contains 
ag pofcies and procedures pertaining to the student honor ,system. gour fitg par#c&a#on and 

observance of the honor code is expected. 

Plagiarism 

Quote and cite any words that are not your own. If you paraphrase the words of another, you 
must still give proper attribution. Please use APA style for citation (http:iiwww.apastyle.orgi). 

Technology 

Students are not allowed to use their computers or smart phones during class lectures. The use of 
such devices during the class period can be a source of distraction while your full attention is 
needed. 

Course calendar 
Week 1 & 2 

1. Talking about body parts 
a. Identify and situate body parts 
b. Grammar note/drills 
c~ Cultural note: The cultural etiquette of body parts in Wolof society 

Week 3 & 4 
4.    Going to the doctor’s office 

a. At the doctor’s office 
b. Describe one’s pain 
c. Grammar/drills 



d. Cultural note: The cultural etiquette of doctor and patient conversation 

Week 5 & 
2. 

Week 7 & 
3. 

Week 9 & 
5. 

d. 
Week 11 & 12 

6 
Leisure activities: At the wrestling match 
a. Rivalry at the wrestling matches 
d. Grammar note/drills 
e. Cultural note: The cultural etiquette of conversation about wrestling in Senegal 
8 
Means of transportation and fares. 
b. Identifying means of public transportation 
c. Knowing about fares 
d. Choosing among various means of transportation 
e. Grammar note/drills 
f. Cultural note: The cultural etiquette of means of transportation 
10 
At the travel agency 
a. At the travel agency 
b. Making travel arrangement 

Grammar/drills 
Cultural note: The cultural etiquette of traveling to Senegal 

6.     Getting a taxi ride in Dakar 
a. Negotiating a taxi ride 

b. Grammar/drills 

c. Cultural note: The cultural etiquette of getting a taxi ride in Dakar 
Week 13 & 14 

7. Identifying seasons and seasonal activities 
a. Identifying seasons in Senegal 

b. Identifying seasonal activities 

Grammar/drills 
Cultural note: The cultural etiquette of seasons and seasonal activities d. 

Week 15 & 16 
8. Asking and telling the time and schedule 

a. Asking for each other’s schedule 

b. Setting one’s timetable 

c. Grammar/drills 
d. Cultural note: The cultural etiquette of asking and telling about time and schedule 



Afro-American Studies 408: 
Black Thought and Black Intellectuals 

Spring 2012 
Dr. Kenneth Janken 

How to reach me: 
My office telephone number is 962-151% 
My email address is ~°krjanken@email.unc.edu". 
My office is 301 Battle Hall. 
My office hours are Tuesday, 8:30-11:30. 

The third floor of Battle Hall is not accessible to disabled individuals with 
mobility impairments, mad any student with a disability who wishes to see 
me should call me to arrange another place to meet. Studems with 
documented disabilities should also contact the Department for Disability 
Services at 919-962-8300 in SASB North Building, Suite 2126 or visit 
disabili~-services, unc. edu for more information. 

A little about Prof. Janken’s research interests: 
My research has focuses on 20th century African American history. I am the author of two 
biographies: RaAford l~~. Logat~ and the Dilemma of the AjS’ican-Americart Intellectual (1993) 

and 14Zhite: The Biography of[Valter White, A/Ir. :’VAACP (2003), which ~von honorable mention 
in the Outstanding Book Awards from the Gustav~as Myers Center for the Study of Bigotry and 

Human Rights in North America. I have also published several academic articles on topics such 

as the Harlem Renaissance, the civil rights movement in the 1940s, and African Americans and 
world affairs. I am currently at work on a history of the Wilmington Ten, ~vho were civil rights 

activists falsely convicted of arson and firing upon firefighters and police officers during four 
days of rioting in February 1971 in Wilmington, North Carolina. They were sentenced to a total 

of 282 years in prison. Their convictions, which were overturned by a federal appeals court in 
1980, hinged on perjured testimony knowingly solicited by the state’s attorney. 

Please talk ~vith me if you are interested in doing research in any area of African American 
studies. If I am not able to help you, I likely know of someone in African and Afro-American 

Studies or another department who can. 

If you have computer or Sakai issues, call the Information and Technolo~ Services Response 

Center at 962-4357. You may be able to borrow a laptop for the course assignments if yours 
needs repairs. I am sor~, but I am unable to help you with your technology problems. 



Required Readings 
Moses, Creative Conflict in African American Thought 

Campbell, Middle Passages 
Janken, Rayford ~\ Logan and the Dilemma of the ,@#can-American Intellectual 

Marable and Mullings, eds., Let Nobody Turn Us Around, 2~la ed. 

Holt, 7he Problem of Race in the Twenty-first Century 

Reed and Warren, eds., Renewing Black Intellectual History 

There are also required readings that are available on the Sakai course page¯ Follow the 

Resources link. 

In addition, students are required to choose one of the following books and write an 
extended review of it, which is due toward the end of the semester: 
Ransby, Ella Baker and the Black- Freedom Movement 

Bay, 7b Te/l the ~l)~uth Freely 

Lewis, ~V.E.B. Du Bois: A Biography 

Per~, fIubert IIarrison: The Voice of tIarlem Radicalism, 1883-1918 

Course Description: The conceit of this course is two-fold: first, to introduce students to a 

selection of 19 - and 20 -centur~ Atrlcan American thl~ers, with a concentration on their 
intellectual biographies, and second, to trace major questions and debates in A~?ican American 
thought during that same time. Over the course of the semester, students will become familiar 

with the lives of some key thinkers and will delve more deeply into the life of one of them; work 
to unravel the racial, national, and international dimensions of African American thought and 

place them in historical perspective; and learn to discuss books and ideas, question them, and 
account for different points of view. 

Course Requirements 
1. Follo~v the Honor Code’s section on academic dishones~~ in all work for this class: 

http:iiinstrument, unc. edu!instrument.text.html#academicdishonesty. 
2¯ Complete assigned readings before the beginning of class. 
3. Be on time! Class begins at ]0 a.m., not]O:05 and definite@ not at!O: !O. 

4. A midterm exam due February 19, worth 28% of final grade. 
5. A final exam, worth 28% of final grade. 

5¯ An essay of bet~veen 2,500 and 3,000 ~vords reviewing one of the books listed above 
and a selection of documents that focuses on the contributions of the subject to African 

American thought and intellectual history, worth 28% of the final grade. Students must choose a 
book to review by the end of week 3, and must notify me of that choice by email. The due date 

and additional instructions will be set by the begilming of the third week of the semester. 
6. In-class participation, worth 16% of the final grade. This portion of the grade is 

comprised of individual participation in class discussion (8%) and students’ participation in a 
group that leads class discussion (8%)¯ The first portion is self-evident. As for the second 

portion: I will divide students into groups. In many weeks one group of students will engage in a 
roundtable discussion of the assigned reading; the group will present the assigned reading’s main 

ideas, ans~ver some questions from me, and then initiate discussion among themselves and with 

the rest of the class. Groups will have more than one opportunity to lead discussion. The 



purpose of the class-participation grade is to encourage you to interact with the reading, with me, 
and with your classmates. 

7. Class Attendance. Students ~,ho miss six class meetings will lose a full letter grade 
(10 points) 1¥om their final course grade. Students who miss nine class meetings will earn the 

grade of FA. The University’s attendance policy is in the 20!]-2012 Record." UndelNraduaW 

Bulletin, p. 396. 

Grading scale (for individual assignments and final course grade): 

93 - 100=A 87-89=B+ 77-79=C+ 67-69=D+ 0-59=F 

90-92=A- 83-86=B 73-76=C 60-66=D 
80-82=B- 70-72=C- 

TechnologD’ in class: When you get to class, please put your laptop, cell phone, and/or Daily Tar 

tteel crossword/Sudoku puzzle a~vay, and take your ear buds or headphones out of or off your 
ears. The technology you may use in class includes paper and pencils or pens. 

Weekly Topics 
(Subject to modification) 

WEEK ONE (January 9, 11, 13): Founders, I: Frederick Douglass. 
READING S: 

Jan. 9 - Creative Con.filet in A.fi~ican American Thought, skim essay 1 

Jan. 11 - Creative ConVict, essay 2; Let A~obody Turn Us Around, 122-28 

Jan. 13 - Creative Coq!lict, essay 3 

WEEK TWO (January 18, 20): Founders, II: Alexander Crummell & Booker T. Washington. 
READING S: 

Jan. 18 - Creative Coq!lict, essays 6; Let :Vobo@ Turn Us Around, 150-59 
Jan. 20 - Creative Conflict, essay 9; Let N-obod), Turn Us Around, 174-81. 

WEEK THREE (Janua~" 23, 25, 27): Founders, III: W. E. B. Du Bois and Marcus Garvey. 

READING S: 
Jan. 23 - Creative Conflict, essay 11 

Jan. 25 - Creative ConJlicl, essay 12 
Jan. 27 - Creative Co~dTict, essays 13 and 14 

WEEK FOUR (Janua~" 30, February 1, 3): Rayford Logan, an activist intellectual 

READING S: 
Jan. 30-Rayford [K Logan, chapter 1 

Feb. 1 -Rr¢~/brd ~. Logan, chapters 2-3 
Feb. 3 - Let A~obody Turn Us Around, 224-28 



WEEK FIVE (February 6, 8, 10): Battling whites at home and abroad 
READING S: 

Feb. 6 - Rayford 14z. Logan, chapter 4 
Feb. 8 -Ra~ford ~I~. Logan, chapter 5 

Feb. 10 -Rayford g/. Logan, chapter 6 

READING S: 

Feb. 13 - Rayford gi. Logan, chapter 7 
Feb. 15 - Rayford ~V. Logan, chapter 8 and conclusion 

Feb. 17 - TBA 

WEEK SEVEN (February 20, 22, 24): Issue: Integration and its alternatives 
READING S: 

James Weldon Johnson, excerpts from Negro Americans, ~Vhat Now?; W. E. B. Du Bois, 
"A Negro Nation within the Nation"; and Locke, "The Dilemma of Segregation," all on 

Sakai. Let Nobody Turn Us Around, 234-241,385-95. 

WEEK EIGHT (February 27, 29, March 2): Back to Africa 

READING S: 
~iddle Passages, 1-56; Let Nobo@ Turn Us Around, 7-17, 24-34; Langston Itughes, 

"The Negro Speaks of Rivers," and Countee Cullen, "Heritage," links on Sakai 

WEEK NINE (March 5, 7, 9): SPRING BREAK 

WEEK TEN (March 12, 14, 16): Africa, North America 
READING S: 

March 12 - :Fiiddle Passages, 57-98 
March 14 -:~/iiddle Passages, 99-135 

March 16 -:~[iddle Passages, 136-187 

WEEK ELEVEN (March 19, 21, 23): Aficica/America 
READING S: 

March 19 -:~[iddle Passages, 268-314 - for comparison’s sake skim 188-226 
March 21 - 54iddle Passages, 315-64 

March 23 -:Fiiddle Passages, 365-404 

WEEK TWELVE (April 16, 18, 20): Race in the 21st centu~ 

READING S: 
March 26 - The Problem of Race in the 21~’t Century, 1-56 
March 28 - The Problem qfRace in the 21~’t Century, 56-85 

March 30 - The Problem of Race in the 2F~ Century, 86-123 



WEEK THIRTEEN (April 2, 4): Return to the beginning: Du Bois and Douglass 
READING S: 

April 2 -Renewing Blac]c Intellectual History, introduction to Part III, and chapter 10 
April 4 -Renewing Blac]~ Intellectual fIisto~;v, vii-xi, introduction to Part I, and chapter 1 

WEEK FOURTEEN (April 9, 11, 13): Return to the beginning: Garvey and the problem of 
racial uplift 

READING S: 
April 9 -Renewit~g Black Intellectual tlisto~, introduction to Part II, and chapter 7 

April 11 - Renewing Black Intellectual Histor),, chapter 5 
April 13 - Renewing Black Intellectual History, chapter 8 

WEEK FIFTEEN (April 16, 18, 2~): Issue: Violence and nonviolence 

READING S: 
Let A:obody Turn Us Around, 367-85,404-18 

WEEK SIXTEEN (April 23, 25)" Unfinished business: topics TBA 

READING S: 

TBA 

In-class f’mal exam will be Friday, May 4, 9-11. If final is take-home, it must be uploaded 
to Sakai by 11 A.M. Friday, May 4. 



AFRI 375- POLITICS OF CULTURAL PRODUCTION IN AFRICA 
SPRING 2012 

306 Peabody, T/R 11:00-12:15 

Professor David Pier 

office: 205 Battle Hall 
office hours: T 12:45 - 3:45 p.m., or by appointment 

dpier@unc.edu 

Please read this syllabus carefully and refer to it first if you have questions about the 

course in the future. Many questions students frequently ask me are addressed in 

the sections below. 

COURSE THEMES: 

In this course, we consider some African art worlds, past and present, focusing on 

how in each world the artist or cultural producer’s role has been shaped by the 
social, political, and technological conditions of the historical moment. We are also 

concerned with the capacity of artists to shape the power structures they live 
legitimizing them, resisting them, revealing them, and so on. We deal mainly with 

the colonial period and afterward, though pre-colonial traditions will necessarily be 

referenced. Topics explored include: 
¯ retentions of the pre-colonial past and evolving ideas about "tradition" 
¯ the relationship of the artistic individual to society 
¯ whatwe mean by"aesthetics" 
¯ African art as a global commodity 
¯ artunder dictatorship 
¯ art and Islam 
¯ globalization and neoliberalism 
¯ the effects ofnewmedia 

LEARNING GOALS: 

1. Improving ability to write/think about art. Most writing about art in newspapers, 
magazines, and internet forums fails to see the bigger picture around artists and 
artworks. Here we aim to write about art as a social and historical phenomenon, not 

merely a matter of an artist’s mystical genius or a reviewer’s personal taste. 

2. Broadening knowledge of African h&tory and culture-especially that of the past 

century. 
3. Improving ability to digest scholarly texts._ We read three scholarly books and a 

selection of articles, paying attention to not just content, but also format and style. 
Scholarly writing is organized according to certain conventions, and getting to know 

these conventions will be useful to you as you continue your studies. 



REQUIRED COURSE MATERIALS AND TECHNOLOGY 

Books (available in the bookstore and on reserve): 

McNaughton, Patrick R. 2008. A bird dance near Saturday City: Sidi Ballo and the art 

of west African masquerade, Bloomington: Indiana University Press. 
[this book is available as a free ebook through the UNC library catalog] 

Roberts, Alan F. and Mary Nooter Roberts. 2003. A saint in the city: Suf! arts of urban 

Senegal, Los Angeles: UCLA Fowler Museum of Cultural History. 

Steiner, Christopher B. 199zL African art in transit, Cambridge: Cambridge University 

Press. 

White, Bob W. 2008. Rumba rules: The politics oj~dance music in Mobutu’s Zaire. 
Durham, NC: Duke University Press. 

Other required readings will be posted on ERes or available via JSTOR. 

Dropbox. You will receive an email from the web service Dropbox asking you to join 

the shared class folder. Please follow the instructions in that email in order to gain 

access to that folder. 

GRADING 

Final grades will be determined as follows: 

Minimum 15-page paper on an art work (or 

set of works) 
Five Minute Presentation on Your Paper 

Topic 
Final Exam 

Two Reading Response Papers 

Class Participation 

35% 

10% 

25% 
2O% 
10% 

I use the following assessment scale for final course grades: 

A=93-/00 B+=88-89 C+=78-79 D+=68-69 F = 59 and below 
A-=90-92 B =83-87 C =73-77 D =63-67 

B- =80-82 C-=70-72 D-=60-62 

DESCRIPTIONS OF CATEGORIES 

1. Minimum 15-page paper on an art work (or works) 
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Draft of introduction and literature review sections only due: Thursday 29 March. 

(You can turn in drafts of other sections at this time, but I am mainly interested in 
the introduction and the literature review). Final draft due: Tuesday 24 April. The 

first draft will receive a "warning" grade. The final draft will receive a real grade. 

This is a piece of formal writing, at least/5 double-spaced pages in length, which 

attempts a historically informed, original interpretation of a specific piece of African 
art or selection of artworks. "Art" here is interpreted broadly to include music, film, 

drama, dance, fiction, and poetry, as well as painting and sculpture. You may choose 

to focus on a single novel, or several poems by the same writer, or an exhibit of 
artworks by several different artists. 

The paper should have the following parts: 

¯ Title 
¯ Introduction (approx. 1-2 pages), in which you introduce the broad outlines 

of your main argument and explain why we should care. This is not the place 
to do your literature review or provide the bulk of your background 

information. 

Literature review (approx. 2-4 pages), in which you discuss what scholars 

have already written. Try to come up with three topics relevant to your own 
topic. For example: 

1. What scholars have written about the specific artist 

2. What scholars have written about the 20th c. history of art in 
this country/region. 

3. What scholars have written about contemporary youth 
politics in this region. 

Your literature review should discuss scholarly literature. That means mainly 

1) articles published in scholarly journals; 2) articles published in scholarly 
edited volumes (books); 3) monographs (single-subject books) published by 

university presses. Works that should not be mentioned in your literature 
review include: internet web sites, newspaper articles, magazine articles. 

Your own (informed, original) interpretation of an art work or works, 
focusing on particular aspects (approx. 7-9 pages). 

Conclusion (approx. 2 pages), in which you return to your main point and 

consider how your interpretation supports it (and if there are any questions 
remaining). 

Bibliography, in which you list the sources you refer to in your main text, 
using a scholarly format of your choice. 

The following parts do not need to be included in your paper, and will not count 
toward your page minimum: cover sheet, abstract. Images may be included, but do 

not count toward your page limit. Though the tone of the writing should be formal, 

you are allowed to use ’T’ judiciously. 

2, Five-minute presentation on your paper topic. You will have exactly five 
minutes of class time to discuss your interpretation of your art work (or poem, 

3 



drama, song, etc.). You can read a text, speak from notes, or speak without notes. 
You can show one slide, which you should email to me one week in advance of your 
presentation. I would recommend not showing a Powerpoint-style text-heavy 
outline, but instead a single image that you can talk about. Your presentation will be 
strictly scheduled, so any scheduling conflicts need to be raised at least one week in 
advance. 
Presentations will be graded following this rubric: 

10 points 

points 
points 
points 

A clear point is made about the work. The audience is drawn in to the 
interpretation process. Presentation has a sense of a beginning~ a 
middle, and an end. It is free of extraneous information. Delivery style is 
engaging and seems well-practiced. 
The presentation is lacking in one of the above qualities 
The presentation is lacking in more than one of the above qualities 
There is no presentation 

3. Final Exam. Composed of essays and short answer questions. This exam is meant 
to test your understanding of the main arguments of the course readings. It is not 
primarily a test of your factual knowledge. Often you will be asked to draw on two 
different readings with respect to a given issue. You should know the names of 
authors, but do not need to know the titles or dates. The best way to prepare for this 
exam is to take thorough notes on your readings throughout the semester. You will 
also be able to refer to your classmates’ reading responses, which will be available 
to you on Dropbox. 

4. Two Reading Responses. Sign up for two days on the online form. On each of 
those days, you should write a 500 word essay that summarizes the main points of 
the assigned reading for that day and raises questions that will stimulate class 
discussion. Your response should be posted in the appropriate dated folder on 
Dropbox, where it will be accessible to your classmates as a study aid. It should be 
posted before class on the appropriate day. Please do not turn in printed copies. It is 
a good idea to focus on a single sentence, or perhaps two sentences, in the assigned 
reading that captured your interest. How did this sentence make you think about the 
topic differently? What questions or doubts did it raise for you? 

5. Class Participation. You do not have to talk in every class, butyou should be able 
to discuss the reading when I call on you. Four or more unexcused absences will 
result in a loss of 10 points in this category. A note from a doctor, or from the dean, 
will generally be accepted as an excuse. Other excuses (fraternity/sorority duties, 
sicknesses without a note from a doctor, family emergencies other than the death of 
an immediate family member, etc.) will not be accepted. 



DISABILITY SERVICES 
Students who feel they may need accommodations based on the impact of a 
disability should contact the course instructor to discuss their needs. Students with 

documented disabilities should also contact the Department for Disability Services 

at 919-962-8300 in SASB North Building, Suite 2126 to coordinate necessary 
accommodations for exams and other in-class assignments. Please note that you do 

not need a doctor’s diagnosis of disability to request disability services. Visit the 
internet address of this office at disabilityservices.unc.edu for more information. 

PLAGIARISM 
At UNC, plagiarism is "the deliberate or reckless representation of another’s words, 
thoughts, or ideas as one’s own without attribution in connection with submission 
of academic work, whether graded or otherwise." Students should guard against 
plagiarism in their own work and that of their group colleagues. Instances of 
plagiarism or other forms of cheating may result in serious grade deductions and 
possibly failing the class. 
The UNC honor code is here: 

http:!!honor.unc.edu!index.php?option=com content&view=article&id= 106:honor 
syllabus&catid=43 :facultycontent&ltemid= 148 
Additionally, please include and sign the following Honor Pledge on each 
assignment or test: 
"On my honor, I have neither given nor received unauthorized aid on this 
assignment." 

CLASSROOM POLICIES 
Laptops are allowed, but please do not surf the web or text during class. 
Students generally call me Professor Pier or Dr. Pier. 

Always bring a copy of your assigned reading to class. 

SCHEDULE OF CLASS TOPICS AND ASSIGNMENTS 
Minor changes may be made to this reading list. 1 will noti~ you by email if and 
when changes are made, and this syllabus (on Dropbox) will be updated. 

T1/10 

RI/12 

TI/17 
RI/19 

T1/24 

R1/26 

INTRODUCTION 

THE WORLD OF A MANDE ARTIST 

McNaughton 1-30 

McNaughton 31-79 

McNaughton 80-126 

McNaughton 127-157 

Film: Djembefola 
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T 1/31 McNaughton 159-214 
R 2/2 McNaughton 215-End 

"INVENTED TRADITIONS" 

T 2/7 Ranger 211-236 
R 2/9 Ranger 237-262 

TRADITION IN THE GLOBAL MARKET 

T 2/14 Steiner 1-60 
R 2/16 Steiner 61-99 

T 2/21 Film: In and Out of Africa 
R 2/23 Steiner 100-end 

T 2/28 Ferguson 
R 3/1 McEvilley 32-69 

3/6, 3/8 NO CLASS - SPRING BREAK 

SENEGALESE URBAN ART AND ISLAM 

T 3/13 Nooter and Nooter 21-42 
R 3/15 Nooter and Nooter 43-67 

T 3/20 Nooter and Nooter 85-108; 123-149 
R 3/22 Nooter and Nooter 151-189 

T 3/27 Nooter and Nooter 191-243 

R 3/29 d~°aft of introduction and literature ~°eview due 

THE POLITICS OF POPULAR MUSIC IN CONGO 

T 4/3 White 1-64 
R 4/5 White 65-96 

T 4/10 White 97-164 
R 4/12 White 195-End 

T 4/17 STUDENT PRESENTATIONS 

R 4/19 STUDENT PRESENTATIONS 

T 4/24 STUDENT PRESENTATIONS 

R 5/1, FINAL EXAM 
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AFRI 101: Introduction to Africa 

Spring 2012: T-Th 12:30-1:45 

Global Center Room 1005 

Professor Lydia Boyd 
Office Hours: Tuesdays and Thursdays 2-4 pm 
Battle Hall 207 
lydia.boyd@unc.edu 

Introduction: This class provides a general introduction to African Studies, emphasizing 
contemporary scholarship from the fields of history and anthropology. Throughout the 
course we will grapple with questions concerning how Africa has been constructed as an 
area of study and interest by both outsiders and Africans themselves. What does it mean 

to be "African"? What unites the diverse peoples of such a vast continent? Moreover, 
how has the identity of"African" changed over the course of the 20th century, through 
colonial rule and afterwards? Kinship, social organization, gender relations and artistic 
production will be addressed alongside broader questions about contemporary political 
life, health, poverty and the problems of economic "development". While a range of 
geographic regions and communities will be addressed, no course is able to provide a 
comprehensive overview of every part of the African continent. Emphasis will be placed 
on understanding the continent’s diversity, as well as the historical and cultural factors 
which unite peoples across the region. 

Course goals include the expectation that by the end of the semester students will be able 
to: demonstrate an understanding of the cultural and geographic diversity of the African 
continent; explain the complex hi storical and socio-political formations that have 
connected African societies with the rest of the world; understand the political, cultural, 
and historical roots of contemporary social challenges in several African societies. 

Course Texts: 

Roy Grinker, Stephen Lubkemann and Christopher Steiner. Perspectives on 

Africa: A Reader #~ Culture, History’ and Representation. 2rid Edition, Wiley-Blackwell. 

2010. (Please note that the first edition of this reader is not identical.) 

Helen Epstein. 7he Invisible Cure: Africa, 7he West, and the f~;ight Against AIDS. 
FSG. 2008. 

Other required readings ~vill be available as PDFs on blackboard (indicated as 
"BB" on the syllabus). Please consult the syllabus for reading assignments. 
Occasional changes to the syllabus may be announced in class. 



Course Assignments: 

1) Low-states writing assignments, attendance and participation (10%). Students 
are expected to complete all assigned reading and be prepared to participate in 
class discussions~ Short in-class and homework writing assignments will be 

assigned throughout the term. You will receive a check (4") for credit or a zero. 
Such assignments may not be handed in late. Two assignments will consist of 
reviews of campus events relating to African Studies (see end of syllabus). 
Completion of all low-stakes assignments, participation, and regular attendance 
are required to receive full credit for this portion of your grade. 

2) Reading Response Paper & Discussion Ques#ons (10%). Each student will sign- 
up to write a 2-3 page response paper on the assigned readings for a given class. 
At a minimum, a response paper should demonstrate a grasp of the main 
arguments of that day’s assigned readings. But more than a summary, I am 
interested in how you can relate the readings to larger questions we address 
during the course &the term. Due in class the same day the readings are assigned. 

Post three (3) questions for discussion on blackboard by midnight the night 

before class. Late response papers will not be accepted. Due Date: Various. 
3) Research essay anddebate (25%)~ Each student will sign-up to participate in an 

in-class debate about a contemporary issue relating to African life. A research 

essay on the debate topic will be turned in on the Tuesday following the debate 
(1500 words/about 6 pages). Due Date: Various. 

4) Exams (25% midterm, 30% final exam). Midterm Exam: Feb. 28. Final Exam: 
May 3. 

The following grading scale will be used for final course grades: 

B+ = 88-89 C+ = 78-79 D+ = 68-69 F = 59 and below 
A =93-100 B =83-87 C =73-77 D =63-67 
A- = 90-92    B- =80-82 C- = 70-72 D- = 60-62 

ATTENDANCE. A student who has six or more unexcused absences will have 10 
points automatically subtracted from her/his course grade. Excused absences require 
a doctor’s note or dean’s excuse. A student who misses more than eight classes will 
automatically fail the course. It is your responsibility to sign the attendance sheet. 
Lateness may count as an absence at my discretion. 

CLASSROOM AND COURSE POLICIES: 

Policy on Late and Missed Assignments: All assignments must be completed and 
turned in at the start of class on the day they are due. Any work turned in late will be 
marked down 1/3 a grade (for example from B to B-) for each day late. There is no credit 
given for late low-stakes writing assignments. No make-up exams will be administered 
without a verified medical or dean’s excuse. All requirements must be completed in 
order to pass the course. Late response paper essays will not be accepted. 
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Academic Integrity and Honor Code Violations: You are expected to follow 
UNC’s policies and guidelines on plagiarism and integrity. Proper citations must be 
included in your papers when you are using ideas and information from outside sources, 
including the internet. Acceptable citation formats include Chicago, MLA, and APA. 
Information about academic citation s~les can be found on the UNC Library website: 
http:i/www.lib.unc.eduiinstructicitationsi 

Instances of plagiarism and cheating are reviewed and sanctioned by the UNC Honor 
Court. Every student enrolled in this course is expected to fully participate and observe 
the honor code. Additional information about the UNC-Chapel Hill Honor Code can be 
found at honor.unc~edu~ 

Use of Electronics in Class: Please turn off cell phones and other electronics. Us__~e 

ofla to corn uters is not allowed in the classroom exce t in cases of disability. 

Written work should be ts’ped and printed out, not emailed, unless I specify otherwise. 

Accommodation of Disabilities: Students with documented disabilities should 
inform me and also contact the Department for Disability Services at 919-962-8300 in 
SASB North Building, Suite 2126 to coordinate necessa~T accommodations for exams 
and other in-class assignments. Visit the internet address of this office at 
disabilityservices.unc.edu for more information. Exams taken in the disability center 
must be scheduled to start at the same time as the regularly scheduled exam unless 
permission for an alternate time/date has been granted. 

COURSE SCHEDULE: 

Week 1 - 

T - Jan. 10 - Introductions 

Th - Jan. 12 - Representations of Africa 

Binyavanga Wainaina. "How to Write about Africa". Granta 92. Winter 2005. 

(available online - link below) 

Comaroff and Comaroff. "Africa Observed: Discourses of the Imperial 
Imagination" (Reader, p.31 ) 

Low-stakes assignment: Find and read a news article about Africa in the Western 
press. How do you evaluate the coverage in light of Wainaina’s essay? 

**Si n-U forRes onsePaers** 

Week 2 
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T - Jan. 17 - Representations, con’t: African Intellectuals’ Positions 

Hountondji, "African Philosophy, Myth and Reality" (Reader, p.302) 

Senghor, "Negirtude: A Humanism of the 20th Century" (Reader, p.477) 

Th - Jan. 19 - Geography, Trade, and Territory 

Oliver and Atmore, MedievalAfrica, 1250-1800, 1-13 (BB) 

Parker & Rathbone, African History, Ch. 4, "Africa and the World" 

For further reference: John Illiffe, Africans: The History of a Continent 
(Cambridge 2007) 

[**Sign-Up for Debate and Essay Topic**I 

Week 3 

T - Jan. 24 - Colonialism and its Impacts: Identity and Ethnicity 

Oliver and Atmore, Africa since 1800, 100-123 (BB) 

Aidan Southall, "The Illusion of Tribe" (Reader, p.83) 

Th - Jan. 26 

Terence Ranger. "The Invention of Tradition in Colonial Africa" (Reader, p.450) 

Week 4 - Colonialism: Urbanization, Exchange and Value 

T - Jan. 31 Film Screening: BOROM SARRET. 1963. Ousmane Sembene. 

Th - Feb. 2: Money, Value, and Pre-colonial/Colonial Economies 

Hutchinson, "The Cattle of Money and the Cattle of Girls among the Nuer" 
(Reader, 151). 
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Week 5 -- Culture and Social Organization: Religion 

T - Feb. 7 

Marlene De Witte, "Money and Death: Funeral Business in Asante, Ghana" 

Africa (2003) BB 

Th - Feb 9 

"Spirits and Selves in Northern Sudan: The Cultural Therapeutics of Possession 
and Trance," Janice Boddy BB 

Week 6 - Culture and Social Organization: Kinship and Gender 

T - Feb 14 

Judith Van Allen, "Sitting on a Man" (Reader, p.399) 

Th - Feb 16 

Adeline Masquelier, "How is a Girl to Marry without a Bed? Weddings, Wealth 

and Women’s Value" in Women and lslamic Revival m a West African Town (2009) 

Week 7 - Culture and Social Organization: Visual Art, Music, and Expressive 
Culture 

T - Feb 21 

Waterman, Christopher. 1990. "Our Tradition Is a Very Modern Tradition: 
Popular Music and the Construction of Pan-Yoruba Identity." Ethnomusicology, 34(4): 
367-379. BB 

Th - Feb 23 - Race, Class, and Region in the Media and Popular Culture: Egypt 

Smith, Elizabeth. "Place, Class and Race in the Barabra Cafe: Nubian Urban 
Spaces and Media Identities." In Cairo Cosmopolitan: Politics, Culture, and 
Urban Space in the New Middle East BB 

Smith, "In His Heart and Soul He’s Egyptian, the Nile Flows through His Veins": 

Bakkar as Egyptian and African. (Cri#cal Interventions) BB 

Week 8 
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T - Feb 28 

Th - Mar 1 - Media Representations of War 

Susan Sontag, "Looking at War: Photography’ s View of Devastation and Death". 
The New Yorker. December 9 2002. BB 

--SPRING BREAK-- 

Week 9 - Understanding the Problems of "Development" 

T - Mar 13 

Film Screening: "What are we doing here? Why Western Aid Hasn’t Helped 
Africa" (2008) 

Th - Mar 15 

James Ferguson, "Expectations of Modernity: Myths and Meanings of Urban Life 
on the Zambian Copperbelt" (Reader, p.595) 

Week 10 - AIDS and Global Health in Africa 

T - Mar 20 

Epstein Preface, Ch. 1-4 

Th - Mar 22 

Epstein Ch. 7-10 

Week 11 -AIDS, con’t 

T - Mar 27 

Epstein Ch. 11-12 

Th - Mar 29 
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Film: Pills, Profits’, Protests" 

Week 12 -Contemporary Politics and Conflict: Rwanda 

T - Apt 3 

Scott Strauss, "Background to the Genocide" from 7"he Order of Genocide BB 

Th - Apt 5 

Peter Uvin, "Development Aid and Structural Violence: The Case of Rwanda" 

(Reader, 609) 

Week 13 - Politics, Con’t 

T - Apt 10 

Jean-Frangois Bayart, "The State in Africa: The Politics of the Belly" (Reader, 

629) 

Th - Apt 12 

Mwenda, Andrew, "Uganda’s politics of foreign aid and violent conflict: the 
political uses of the LRA rebellion." BB 

Week 14 - Natural Resources: Oil 

T - Apt 17 

John Boye Ej obowah, "Who Owns the Oil: The Politics of Ethnicity in the Niger 
Delta &Nigeria" BB 

Th - Apt 19 

Selections from Ike Okonta and Oronto Douglas, Where Vultures Feast BB 

Week 15 -Transnational Connections: Contemporary Religion 

T - Apt 24 

--Ruth Marshall-Fratani, "Mediating the Global and the Local in Nigerian 

Pentecostalism" Journal of Religion in Africa (1998) BB 
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Appropriate events include many of those hosted by one of UNC’s area studies centers, 
or Africa-related performances at Memorial Hall. Events at Duke and in the Chapel Hill 
community may also be considered. If you are unsure of the appropriateness an event, 
please consult me. Your short paper (about 1 page) should include a description of the 
event, your evaluation of the event’s content, and how the event relates to the study of 
Africa. Due: Due: Within one week of event date. Assignmem must be completed by 
April 19. 

African Studies Center/Global Center: 
http:i/africa.unc.edu/eventsidisplay_events.asp 

Stone Center for African-American Studies: 
http:!!sonj ahaynesstonectr.unc.edu!programs!spring-2012-program-and-events/ 

Carolina Performing Arts - Memorial Hall (all student tickets $10): 
http:/iwww.carolinaperformingarts.orgiperformances/calendar 

In your review inclnde the date, location, and title of the event, and attach yonr 
ticket stub if applicable. 

Please let me know if you have ideas for other campus events with Africa-related content 
which you would like to review or you think the class should be aware of. 
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AFAM 398 
THE SENIOR SEMINAR IN AFRICAN AMERICAN STUDIES 

SPRING TERM 2012 

Dr. Perry A. Hall 
202 Battle Hall 

Office Hours: T-Th 3:30-5:00 
966-5496 (hallpa@email.unc.edu) 

COURSE DESCRIPTION 
This is a capstone course aimed at providing a site where students may synthesize and consolidate concepts and 
insights from the various aspects of their education as African American Studies majors. The first part of the 
course, roughly the first half, focuses on the history and development of African American Studies as an academic 
discipline, emerging at a particular historical moment as an extension of a "Black Intellectual Tradition." The deep 
roots of this intellectual tradition in the historical experiences and struggles of African Americans are examined, 
followed by a section that focuses on the social movement out of which the discipline emerged along with the 
perspectives from which it was shaped into its current forms. 

The next section of the course focuses on selected issues and conditions with which African American communities 
currently struggle, as they relate to the mission of African American Studies and the historical Black Intellectual 
Tradition,. 

The last section focuses on issues affecting the process of "knowledge production," regarding the conditions and 
concerns relevant to African American communities. This will prepare students for the final task for the course 
which will call for them, in consultation with the instructor, to join and position themselves within the Black 
Intellectual Traditional and (as African American Studies majors) the mission of the discipline by completing a 
research project that joins their individual interests, goals, and visions with the parameters and principles 
(descriptive, corrective, prescriptive) of that larger tradition. A research proposal will be developed and submitted 
as a preliminary aspect of this project. 

COURSE OBJECTIVES: 
To locate African American Studies as the extension of a historical, black intellectual tradition aimed at 

understanding and improving the experiences, conditions, and aspirations of African Americans. 

To examine important contemporary issues of concern for students and scholars of African American Studies and 
of the larger intellectual tradition. 

To challenge African American Studies majors to extend that intellectual tradition by incorporating insights from 
their studies of black life and applying them to future needs of African American communities. 

REQUIRED TEXTS: 
Hall, Perry A. In The Vineyard: Workinq In African American Studies. Tennessee Press, 1999. 
Davidson, Jeanette, ed. African American Studies, Edinburgh University Press, 2010 

OTHER REQUIRED READING: available through the Internet course Web page or library Reserves 

COURSE REQUIREMENTS 
1.3 Reaction Papers (4pgs ea.) 
3. Attendance 
4. Participation 
3. Final Essay (10-12) pgs 

GRADE SCALE 
A =94-100 B =83-86 

A- = 90-93 B- =80-82 

B+ = 87-89 C+ = 77-79 

DUE FEB. 7, 28 & MAR. 27 

DUE ON APRIL 30 

C = 73-76 

C- = 70-72 

D+ = 67-69 

D = 63-66 

D- = 60-62 

F = 59 and below 

45% of Final Grade 
10% of Final Grade 
15% of Final Grade 
30% of Final Grade 



CLASSROOM POLICIES 
ATTEN DANCE 
Two unexcused absences will be tolerated. One point (out of 10 total attendance points) - and generally one 
"participation point" as well -- will be deducted for each additional absence. Please notify me by email of any 
absence you want to be excused. Students are expected to come to class on time, and stay for the entire period. 
Thus, please avoid making appointments that require you to leave class early. 

COMPUTER USE 
Computers and digital devices may be used in class for note-takinq only 

ACADEMIC INTEGRITY 
The University of North Carolina at Chapel Hill has had a student-administered honor system and judicial system 
for over 200 years. The system is the responsibility of students and is regulated and governed by them, but faculty 
share the responsibifity. If you have questions about your responsibility under the honor code, please bring them to 
your instructor or consult with the office of the Dean of Students or the Instrument of Student Judicial Governance. 
This document, adopted by the Chancellor, the Faculty Council, and the Student Congress, contains all policies and 
procedures pertaining to the student honor system. Your full participation and observance of the honor code is 
expected. See "Course information" section of website for more information. Students are required to 
indicate compliance with the University Honor Code on all assiqnments 

ACCOMMODATION OF DISABILITIES 
Students who feel they may need accommodations based on the impact of a disability should 
contact the course instructor to discuss their needs. Students with documented disabilities 
should also contact the Department for Disability Services at 919-962-8300 in SASB North 
Building, Suite 2126 to coordinate necessary accommodations for exams and other in-class 
assignments. Visit the internet address of this office at disabilityservices.unc.edu for more 
information. 



READING ASSIGNMENTS 
(Any changes will be communicated by email and posted to the syllabus on the website.) 

HISTORICAL ROOTS 
THE BLACK INTELLECTUAL TRADITION 

WEEK i (JAN. i 0 & i 2) 
iNTERNET: "The Collapse of Europe," (W.E.B. Du 

Bois, The World And Africa). 

WEEK 2 (JAN. 17 & 19! 
INTERNET: "The White Masters Of The 

World."(W.E.B. Du Bois, The World And Africa). 
INTERNET: "The Souls of Black Folk." Chapter 11 

in WEB. Du Bois: Biography of a Race, 265-297. 
INTERNET: "Of Our Spiritual Strivings," in W.E.B. 

Du Bois, The Souls of Black Folk, 7-14. 
INTERNET: "Gendering Africana Studies: Insights 

from Anna Julia Cooper," Shirley Moody-Turner 
and James Stewart, African American Review43.1 
(Sting 2009): 35-44 

WEEK 3 JAN. (24 & 26) 
INTERNET: "Historiography against History: The 

Propaganda of History and the Struggle for the 
Hearts and Minds of Black Folk." Reese, De 
Anna; Simba, Malik. Socialism and Democracy 
25.1 (Mar 2011): 13-43,291. 

INTERNET: "Introduction: Black Studies and the 
Racial Mountain." Dispatches from the Ebony 
Tower: Intellectuals Confront the African American 
Experience. Manning Marable, p. 1-28. 

WEEK 4 (JAN. 31 & FEB. 2) 
THE BLACK STUDIES MOVEMENT 

HALL: "Introduction: Confessions of an African - 
American Studies Professional," 1-13. 

HALL: Chap. 1: "Struggle Outward: Barricades 
and Ivory Towers," 17-32. 

HALL: Chap. 2: "Struggle Inward: Whither Then, 
and How?" 33-44. 

HALL: Chap. 3: "Afrocentrism: More or Less," 47- 
64. 

WEEK 5 (FEB. 7 & 9) 
Davidson:"African American Studies: Discourses 

and Paradigms," Perry A. Hall. pp. 15-34. 
Davidson: "Afrocentricity and Africology: Theory 

and Practice in the Discipline," Moelfi Kete, pp. 
35-52. 

HALL: Chap. 5:"Systematic and Thematic 
Principles," 83-114. 

WEEK 6 (FEB. 14 & 16) 
INTERNET: "Hidden in Plain View: African 

American Women, Radical Feminism, and the 
Origins of Women’s Studies Programs, 1967- 
1974, "V.P. Franklin. The Journal of African 
American History, Fall 2002 p433-445. 

Davidson: "Perspectives on Womanism, Black 
Feminism, and Africana Womanism," Maria D. 
Davidson and Scott Davidson, 239-259. 

INTERNET: "From ’crisis’ to ’activist’: the 
everyday freedom legacy of Black feminisms," 
Heather A. Oesterreich. Race Ethnicity and 
Education Vol. 10, No.l, March 2007, pp. 1-20. 

INTERNET: "Preface: Straight Black Studies" 
Nathaniel Norment, Jr. Ed., The African American 
Studies Reader Second Edition, (2005) 642-647 

WEEK 7 (FEB. 21 & 23) 
GLOBAL PERSPECTIVES AND CONNECTIONS 

Davidson: "Africa and its Importance to African 
American Studies," Tibor P. Nagy, Jr., 129-148. 

Davidson: "Black Studies in the UK and US: A 
Comparative Analysis," 149-167. 

INTERNET: "The Modern World Racial System," 
Howard Winant, The New Politics of Race, 94- 
103. 

INTERNET: "Postapartheid South Africa and 
Post-Civil Rights United States." Howard 
Winant, The New Politics of Race, 108-121 

WEEK 8 (FEB. 28 & MAR. 1) 
CURRENT ISSUES AND PERSPECTIVES 

HALL: Chap. 8: "Crisis, Culture, and Literacy in 
the Community," 169-186. 

INTERNET: "The Economic and Educational State 
of Black Americans in the 21 st Century: 
Should We be Optimistic or Concerned?" 
Angel L. Harris. Rev Black Polit Econ (2010) 
37:241-252 

INTERNET: "Literacy Skills in African American 
Students: The Legacy of the Achievement 
Gap?" Julie A. Washington. African American 
Research Perspectives. Volume 9, Issue 1 
(Winter 2003). 

INTERNET: "Crime, Incarceration, and 
Employment in Light of the Great Recession", 
Robynn Cox, Rev Black Polit Econ (2010) 
37:283-294 

SPRING BREAK 



WEEK 9 (MAR. 13 & 15) 
COMMUNITY ENGAGEMENT 

Davidson: "Theorizing African American 
Religion," 260-280. 

INTERNET: "Black Mega-Churches in the Internet 
Age: Exploring Theological Teachings and 
Social Outreach Efforts," Pamela P. Martin & 
Tuere A. Bowles & LaTrese Adkins & Monica T. 
Leach. J Afr Am St (2011) 15:155-176 

Davidson: "Town and Gown: Reaffirming Social 
Responsibility in Africana Studies," Charles E. 
Jones and Nafeesa Muhammad, 55-75. 

WEEK 10 (MAR. 20 & 22) 
INTERNET: "Theorizing Black Studies: The 

Continuing Role of Community Service in the 
Study of Race and Class," James Jennings," 
Marable, Dispatches from the Ebony Tower: pp. 
176-185. 

INTERNET: A Debate on Activism in Black 
Studies," Henry Louis Gates, Jr., and Manning 
Marable, Dispatches from the Ebony Tower: 
pp. 186-191. 

INTERNET: "Racism Today: Continuity and 
Change in the Post-Civil Rights United 
States," Howard Winant, The New Politics of 
Race, 39-49. 

WEEK 11 (MAR. 27 & 29) 
KNOWLEDGE PRODUCTION 

GENERATIONAL ISSUES 

INTERNET: "The Hip-Hop Generation." Kevin 
Powell. Sociafism & Democracy 18, no. 2 

(2004): 7-8. 
INTERNET: From civil rights to Hip Hop: toward a 

nexus of ideas." Derrick P. AIridge. The Journal 
of African American Historv 90.3 (Summer 2005): 
p226(27). 

INTERNET: "Of All Our Studies, History Is Best 
Qualified to Reward Our Research": Black 
History’S Relevance to the Hip Hop Generation 

Dagbovie, Pero Gaglo: The Journal of African 
American History 90:3 [Summer 2005] p.299-323 

INTERNET: "Hip Hop and the Black Studies 
Canon," Perry A. Hall, international Journal of 
Africana Studies Vol. 16, No. 1 (Spring 2010) pp. 
13-41 

INTERNET: "The Crisis of the Hip Hop 
Intellectual," Anthony Ratcliff, International 
Journal of Africana Studies,Vo116, No. 1,2010, 
195-220. 

WEEK 12 (APR. 3 & 5) 
KNOWLEDGE PRODUCTION 

CONCEPTUAL ISSUES 

INTERNET: "The Bell Curve by Richard J. 
Herrnstein; Charles Murray," Howard F. Taylor 
Contemporary Sociology, Vol. 24, No. 2 (Mar., 
1995), pp. 153-158 

INTERNET: Researching "Black" Educational 
Experiences and Outcomes: Theoretical and 
Methodological Considerations by Carla 
O’Connor, Amanda Lewis, and Jennifer Mueller 
Educational Researcher, Vol. 36, No. 9, pp. 541- 
552 

Hall, Chap. 6: "Conceptualizing Black Identity," 
115-141. 

INTERNET: "Where Did All the White Criminals 
Go?: Reconfiguring Race and Crime on the 
Road to Mass Incarceration," Souls, 13:1 
(2011), 72-90 

INTERNET: "Fresh Out of School: Rap Music’s 
Discursive Battle With Education" Au, Wayne: 
The Journal of Neqro Education 74:3 [Summer 
2005] p.210-220 

WEEK 13 (APR. 10 & 12) 
Individual Research and consultation 

WEEK 14 (APR. 17 & 19) 
Individual Research and consultation 

WEEK 15 (APR. 24) 

FINAL ESSAY DUE MAY 3 



Spring 2012 

Robert Porter 

Office hours: Tuesdays 2:30-5:30 in Battle 104 

AFAM 254: Blacks in Latin America 

This course will look at the remarkable yet little known story of blacks living South of the Rio Grande 

River and in the Caribbean. Less than 5% of enslaved Africans were transported to the U.S. or future 

U.S. This class considers the story of the remaining 95% plus. 

Course objectives: 

1) List and discuss major milestones in Afro-Latin American history 

2) Compare indigenous people with those of African descent 

3) Compare the experiences of men and women 

4) Compare blacks in Brazil to those in the rest of the Latin America, and in the United States 

Attendance: Required. Students who miss more than three classes should expect to see this course 

grade lowered by 2/3 of a letter, unless of course they have a compelling reason, supported by 

documentation. I rarely see a student miss significantly more than three times, but anybody who is 

absent much more than that should not expect to pass, unless the reason is truly stunning. I would 

recommend that you immediately drop this course if you have any tendency whatever to skip class. 

Technology in the classroom: Computers, laptops, cell phones and anything electronic should be off at 

all times, unless I specifically give permission for their use. 



Grading policy: Journals, midterm and final will each count 1/3 of the final course grade. 

Grading scale: A=93-100, A- = 90-92, B+ = 88-89, B = 83-87. B- =80-82, C+ = 78-79, C= 73-77, C- = 70-72, 

D+=68-69, D=60-67 (note that the grade of D- does not exist at UNC-CH), F=below 60 

Academic dishonesty or plagiarism: Do not even think about it. Students suspected of any dishonesty 

will be turned over to Honor Court immediately. 

Honor code: Please see honor.unc.edu for more information on UNC-CH’s student-administered honor 

system. This university’s Honor Court here will adjudicate all cases involving academic dishonesty. It is 

not an option for a professor and student to deal with such a matter privately. Be sure always to sign 

the honor’s pledge on all work turned in for this course. 

Possible changes to syllabus: I reserve the right to make any and all possible changes to this syllabus. At 

the same time, I also promise to notify you in a timely fashion of any such revisions. I further pledge to 

make no changes in the grading formula after the second week of class. 

Students with disabilities: Please do not hesitate to talk to me, because I’m eager to do all I can to help. 

The Department of Disability Services is too, and will go the extra mile, particularly for people with 

documented disabilities. For example, they give you extra time to complete exams. Disability Services, 

located at SASB North in Suite 2126, may be reach by phone at 962-8300. For more information see 

disabilityservices.unc.edu 

Journals: Students will keep diaries of this course (minimum 6000 words) that will contain original 

observations about most course readings, comments on relevant news items from this semester and 

thoughts about outside experiences in any way related to this course. Grading standards will be high. 

For an "A" you will not only faithfully adhere to all instructions, but your work will be written with style 

and flair. It will be exceedingly interesting and original, and will perhaps come close to being a solid first 

draft of a publishable piece. Most students should expect to fall in the "B" range. "B" quality journals 

will adhere to all directions and will be reasonably well written. "C" journals will follow most standards 

and will be written with some measure of competence. "D’ journals will represent only a partial effort 

to do what is required and will probably be written rather carelessly. 



Books 

John C. Chasteen, Born in Blood and Fire, Third Edition 

Manzano, Autobiography 

Hughes, The Big Sea 

Benedita da Silva 

Carolina Maria de Jesus, Child of the Dark 

Cadet, Restavec 

Gates, Black in Latin America 

January 10 Introduction; syllabus discussed; course themes 

Lecture: Geographic patterns of race in Latin America 

January 17 Hughes pp. 1-89 

Writing workship 

January 24 Chp. 2 in Gates 

Chasteen, Intro, Chp 1 and 2 

January 31 Chasteen, Chp. 3-6 

February 7 Chasteen, Chp. 8-end 

February 14 Midterm 

February 2:1 Lecture; group discussion 

February 28 Manzano (entire book); Gates, Chp. 6 

March 6 Spring Break 

March :13 Robinson, Chps. :1, 4, 5, 7 and 8 Gates, Chp. :1 and 3 



March 20 Benedita, Chp. 1-6 

March 27 Benedita, Chp. 7-10 

April 3 Benedita--class exercise 

Carolina Maria de Jesus (to p. 91) 

April 10 Carolina Maria de Jesus (p. 92-end) 

Gates Chp. 4 

April 17 Cadet, Chp. 1-11; Gates Chp. 5 

April 24 Pulling the course themes together; review for the final 

May 1 at 6:00PM Final exam--bring bluebooks 



Prof. Perry A. Hall 
202 Battle Hall 

AFAM 356 
THE HISTORY OF HiP HOP 

SPRING TERM 2012 
Office Hours: T-Th 3:30-5:00 

hallpa@email.unc.edu 

966-5496 
COURSE DESCRIPTION 

The course examines the history of hip hop culture and music. Materials are organized to reflect, and to alternate 
between historical/chronological presentation on the one hand, and focusing on thematic and analytical issues on the 
other. Readings in weeks 1-4 go back as far as the late 1960s (and further for broad historical context) to frame and 
examine the historical period and structural spaces out of which hip hop emerged, highlighting the pre-conditions and 
early emergence of sensibilities and activities constitutive of hip hop culture among displaced youth, wing to create 
meaning amidst the post-industrial decay of New York City’s upper boroughs. The evolution of hip hop from a strictly 
local phenomenon to something greater begins at the end of this period, when journalists, avant-garde artists, cultural 
critics, entrepreneurs, and other agents and institutions outside of hip hop’s originating spaces began to take note of 
its presence, its spunk, its attitude, its creativity. A signal event in this process was the 1979 recording and release of 
"Rappers’ Delight," the subsequent popularity of which gave the first indication of hip hop’s potential impact, culturally 
and commercially. 

From that point many of the issues and tensions which have since shaped hip hop began to emerge. Accordingly, in 
weeks 5 and 6 the readings begin to focus on how "authenticity" is constructed and experienced in various ways, in 
relation to race, ethnicity, culture, location, or socioeconomic condition. In weeks 7- 10 the historical narrative is re- 
established, focusing on the 1980s, when hip hop rapidly developed national and international bases for both its 
constituencies and its vision, in the process raising issues for both its disruption of and its popularity among 
mainstream agents, activities, and sensibilities. Evolving through this period were several self-consciously political 
voices (emblematized by the Long Island-based group Public Enemy, whose popularity and influence peaked through 
the late 1980s and early 1990s) that used hip hop mediums and methodologies to speak to various visions of political 
oppression, opposition, and change. Also evolving through this period, (not coincidentally alongside the growth of 
crack cocaine as enterprise and social plague) were the chronicles of urban terror and glee that emerged from the 
West Coast - the port-of-entry for the crack trade - as "gangsta rap," eventually superseding self-consciously political 
rap as both a vision and a symbol of hip hop culture. 

Framed against increasing mainstream crossover interest as well as alarm, the subsequent "East Coast-West Coast 
rivalry" (in addition to contextualizing the murder of two of the hip hop nation’s biggest talents) brought other issues of 
ethical, social, and aesthetic value to the forefront, a sampling of which are examined in weeks 11 and 12. Although 
hip hop soundings were always decidedly masculinist in tone, it was gansta rap that most blatantly opened the 
discourses of hip hop to perceptions (and expressions) of misogyny and sexual degradation. The readings of week 11 
address gender, feminism, misogyny, and sexuality in relation to hip hop from various perspectives. Week 12 extends 
the historical narrative to the 21st Century using the 1992 Los Angeles riots (seen as vindication by both advocates 
and critics of hip hop) as a signpost and focusing on connections between hostile constructions of hip hop and the 
emergence of social and criminal justice policies that marginalize and criminalize aspects of youth culture. 

Weeks 13-16 focus on issues pertaining to hip hop’s current state and status, and its future as a potential vehicle for 
artistic and political expression. 

COURSE OBJECTIVES: 

To examine the emergence and impact of Hip Hop music and culture in historical, aesthetic, as well as social terms. 
The examination will consider Hip Hop as an extension of the processes through which African American musical 
forms emerge historically. Its influence as a broad force in mainstream culture and its development as a global 
phenomenon will also be considered. In addition the course will focus on the social force of Hip Hop culture in terms 
of its ability to carry the formative ideas and sentiments of the local and global communities which it informs. 

TEXTS 
Chang, Jeff. Can’t Stop Won’t Stop: A History of the Hip Hop Generation. St. Martin’s Press, 2005. 
Ogbar, Jeffrey O. G. Hip-Hop Revolution: The Culture and Politics of Rap. University Press of Kansas, 2007. 



REQUIREMENTS 
Classes will be driven by discussion, based on issues presented in the assigned readings and other relevant inputs. 
Students will be required to post questions to the website in advance (10 over the course the term; see website for 
details) that frame issues for discussion in class. In this way students help determine how discussions are structured. 
In addition there are two required essays (Due on Feb. 21 & Apr.3) based on themes to be specified that emerge 
from readings and discussion. Finally, the registering in this class will commit you to participate in a public 
campus forum, which the class as a group will organize near the end of the term, which will focus on Hip 
Hop’s current status, role, and potential. 

First Essay (5-6 pages) 
Second Essay (5-6 pages) 
Posted Discussion questions 
Attendance (Including campus forum) 
Class Participation 
Forum Participation 
Final Paper 

Due on Feb. 21 
Due on Apr 3 

Due on Apr. 28 

GRADE SCALE 
A =94-100 B =83-86 C =73-76 D =63-66 

25% OF FINAL GRADE 
25% OF FINAL GRADE 
10% OF FINAL GRADE 
10% OF FINAL GRADE 
5% OF FINAL GRADE 

15% OF FINAL GRADE 
10% OF FINAL GRADE 

A- = 90-93 B- =80-82 C- = 70-72 D- = 60-62 

B+ = 87-89 C+ = 77-79 D+ = 67-69 F = 59 and below 

CLASSROOM POLICIES 
ATTENDANCE 
Two unexcused absences will be tolerated. One point (out of 10 total attendance points) - and generally one 
"participation point" as well -- will be deducted for each additional absence. Please notify me by email of any 
absence you want to be excused. Students are expected to come to class on time, and stay for the entire period. 
Thus, please avoid making appointments that require you to leave class early. 

COMPUTER USE 
Computers and digital devices may be used in class for note-takinq only 

ACADEMIC INTEGRITY 
The University of North Carolina at Chapel Hill has had a student-administered honor system and judicial ~ystem Jbr over ! O0 
years. The system is the responsibi#ty of students and is regulated and governed by them, butJbculty share the responsibili&. 
IJ~Vou have questions about your responsibi#ty under the honor code, please bring them to your instructor or consult with the 
office of the Dean of Students or the Instrument of Student Judicial Governance. This document, adopted by the Chancellor, 
the FaculO~ Council, and the Student Congress, contains all policies and procedures pertaining to the student honor system. 
YourJhll participation and observance of the honor code is expected. See "Course inJbrmation" section of website ~br more 
infbrmation. Students are required to indicate compliance with the University Honor Code on all 
assignments 

ACCOMMODATION OF DISABILITIES 
Students who feel they may need accommodations based on the impact of a disability should 
contact the course instructor to discuss their needs. Students with documented disabilities 
should also contact the Department for Disability Services at 919-962-8300 in SASB North 
Building, Suite 2126 to coordinate necessary accommodations for exams and other in-class 
assignments. Visit the internet address of this office at disabilityservices.unc.edu for more 
information. 



READING ASSIGNMENTS 
(Any changes will be communicated by email and posted to the syllabus on the website.) 

WEEK 1 (JAN. 10 & 12) 
WEBSITE: "The Songs of Black Folks," In the Vineyard, 

Perry A. Hall, 142-168 
CHANG: "Prelude," xi-xiii; "Introduction," 1-6 

WEEK 2 (JAN. 17 & 19) 
CHANG: Ch 1 : "Necroplis: The Bronx and the Politics 

of Abandonment," 7-19. 
CHANG: Ch 2: "Sipple Out Deh: Jamaica’s Roots 

Generation and the Cultural Turn," 21-39. 
CHANG: Ch 3: "Blood and Fire, with Occasional Music: 

The Gangs of the South Bronx," 41-65. 

WEEK 3 (JAN. 24 & 26) 
CHANG: Ch 4: "Making a Name: How DJ Kool Herc 

Lost His Acent and Started Hip Hop," 67-86 
CHANG: Ch 5: "Soul Salvation: The Mystery and Faith 

of Afrika Bambaataa," 89-107. 
CHANG: Ch 6: "Furious Styles: The Evolution of Style 

in the Seven-Mile World," 109-125. 

WEEK 4 (JAN. 31 & FEB. 1) 
CHANG: Ch 7: "The World is Ours: The Survival and 

Transformation of Bronx Style," 127-139. 
CHANG: Ch 8: "Zulus on a Time Bomb: Hip-hop Meets 

the Rockers Downtown," 141-165. 
Wild Style (Film) 

WEEK 5 (FEB. 7 & 9) 
CHANG: Ch 9: "1982: Rapture in Reagan’s America," 

167-187. 
CHANG: Ch 10: "End of Innocence: The Fall of the Old 

School," 189-211. 
WEBSITE: "Hip-Hop: From live Performance to 

Mediated Narrative," Greg Dimitriadis, 421-435. 

WEEK 6 (FEB. 14 & 16) 
VVEBSITE: "Puerto Rocks: Rap, Roots, and Amnesia," 

John Flores, 69-86. 
WEBSITE: "Hip-Hop Chicano: A Separate but Parallel 

Story," Raegan Kelly, 95-104 
PERRY: Ch 1: "Hip Hop’s Mama; Origination and 

Identity in the Music," 9-37. 
OGBAR: Ch 2: "Real Niggas": Race, Ethnicity, and the 

Construction of Authenticity in Hip-Hop," 37-71. 

WEEK 7 (FEB. 21 & 23) 
CHANG: Ch 11 : "Things Fall Apart: The Rise of the 

Post-Civil Rights Era," 215-229. 
CHANG: Ch 12: "What We Got to Say: Black Suburbia, 

Segregation and Utopia in the Late 1980s," 231-261. 

WEEK 8 (FEB. 27 & MAR. 1) 
CHANG: Ch 13: "Follow for Now: The Question of Post- 

Civil Rights Leadership," 263-297. 
WEBSITE: Islam in the Mix: Lessons of the Five 

Percent," Ted Swedendburg 

SPRING BREAK 

WEEK 9 (MAR. 13 & lS) 
CHANG: Ch 14: "The Culture Assassins: Geography, 

Generation and Gangsta Rap," 293-329. 
WEBSITE: "Remixing American Pop," Ch 1 Hip Hop 

Matters, Craig S. Watkins, 33-53. 

WEEK 10 (MAR. 20 & 22) 
OGBAR: Ch 4, "Rebels with a Cause: Gangstas, 

Militants, Media, and the Contest for Hip-hop, 105- 
138 

CHANG: Ch 15: "The Real Enemy: The Cultural Riot of 
Ice Cube’s Death Certificate," 331-355. 

WEEK 11 (MAR. 27 & 29) 
WEBSITE: "Oppositional Consciousness within an 

Oppositional Realm: The Case of Feminism and 
Womanism in Rap and Hip Hop, 1976 2004," Journal 
of African American History 90, no. 3 (2005): 253-77. 

OGBAR: Ch. 3: "Between God and Earth: Feminism, 
Machismo, and Gender in Hip=Hop Music," 72-104 

INTERNET: "in Search of the "Revolutionary 
Generation": (En)gendering the Golden Age of Rap 
Nationalism." Cheney, C. (2005). The Journal of 
African American History 90(3): 278-298. 

WEEK 12 (APR. 3 & 5) 
CHANG: Ch 16: "Gonna Work It Out: Peace and 

Rebellion in Los Angeles," 357-379. 
CHANG: Ch 17: "All in the Same Gang: The War on 

Youth and the Quest for Unity," 381-405. 
WEBSITE: "Locked Up: Police, the Prison Industrial 

Complex, Black Youth, and Social Control," Ch 5, 
Hip Hop Revolution, Jeffrey O.G. Ogbar, 139-174. 

WEEK 13 (APR. 10 & 12) 
CHANG: Ch 18: "Becoming the Hip-Hop Generation: 

The Source, the Industry and the Big Crossover," 
407-435. 

WEBSITE: "The Hip-Hop Generation." Kevin Powell. 
Sociafism & Democracy 18, no. 2 (2004): 7-8. 

WEBSITE: "Inter-generational Culture Wars: Civil 
Rights vs. Hip Hop." Todd Boyd. Interviewed by Yusuf 
Nuruddin. Socialism & Democracy 18, no. 2 (2004): 51- 
59 

"Hip Hop and the Black Studies Canon," Perry A. Hall, 
International Journal of Africana Studies Vol. 16, No. 1 
(Spring 2010) pp. 13-41 

VVEBSITE: "Hip-Hop Studies and the New Culture 
Wars." Bakari Kitwana, B. Socialism & Democracy 
18(2): 73-77. 

WEEK 14 (APR. 17 & 19) 
PERRY: Ch 7: "Bling Bling...and Going Pop: 

Consumerism and co-optation in Hip Hop," 191-203. 
WEBSITE: "Mutual Denials in the Hip Hop Wars" Ch 11 

The Hip Hop Wars, Tricia Rose, 217-240 
CHANG: Ch 19: "New World Order: Globalization, 

Containment and Counterculture at the End of the 
Century," 437-465. 

OTHER READINGS TO BE ANNOUNCED 

WEEK 15 (APR. 24) 
TO BE ANNOUNCED 

FINAL ESSAY DUE ON APRIL 28 



AFRI 520 Southern Africa: Urban Governance and Social Movements 
Tue-Thu 1 lain-12:15 Howell Rm 201 

Instructor: Yousuf A1-Bulushi Em ail: you~uf@m~c.edu 
Office: l01 Battle Hall        Office Hours: Thursday lpm-4pm 

Course Description: 
The class focuses on cities and the challenges facing Southern African urban areas in 
terms of resources, struggles over space, service provision and conflict across class, race 
and gender lines in the context of a globalizing world political and economic 
system. Some of the questions we will explore include: do the traditional theories of 
globalization still hold true in an African context? Does the theory of world cities apply 
in places like Johannesburg? What does it mean to continue the struggle &the poor in an 
era when your own "liberation government" is in charge? How is race being reconfigured 
in a global setting within an urban Southern African context? 

In order to ground our discussions historically, the first part of the course will explore the 
region of Southern Africa as it has developed over the last 50 years. We will begin with 
an overview of the legacy of anti-colonial struggles in the region and the experiments 
with socialism and other forms of liberation governance. From there we will focus on the 
contemporary era and examine the theme of globalization from the perspective of the 
southern half of the African continent. After setting Southern Africa in a global context, 
we will delve into two specific themes that will guide the rest of our study: urban 
governance and social movements. 

Course Requirements: 
Course requirements are divided into five specific areas. First, you will be given a 
geography quiz of the region after two weeks of the course--this will be worth 5% of 
your overall grade. Second, you will be expected to complete the readings in a timely 
manner and to come prepared to participate in class discussion every day. You will be 
asked to participate voluntarily in class discussion and at times will be called on directly 

to voice your opinion. Thus, keeping up with the readings is crucial. This participation 
will constitute 20% of your grade. Third, you will be asked to present on a class reading 
once or twice during the semester. This will entail providing: first and foremost, a 
summary of the key points addressed in the author’s text; secondly, a summary of how 
the reading relates to other texts in the course; and finally, an appraisal of the reading 
from your own perspective with follow-up questions for discussion. Fourth, you will be 
asked to write a paper of 6-7 pages in length addressing one of the course topics in 
greater depth. Finally, you will have a final exam on the assigned exam day for this 

course. 

Assignments: 
Southern Africa Geography quiz: 5% -- Tuesday January 24 
General class participation: 20% 
Presentation(s) on course readings: 25% 
Paper: 25% -- Due in class Tuesday April 3 

Final Exam: 25% -- Tuesday May 1 @ 12pro 



Required Texts: (to be purchased at the campus textbook store) 
John Saul (2005) ]’he Next Liberation Struggle: Capitalism, Socialism and Democracy 

5~)uthern Africa 
Garth Myers (2011) African Cities: Alternative Visions of Urban Theory & Practice 
James Ferguson (2006) Global Shadows: A£ica in the Neo#beral World Order 

**All other readings will be available as pdf’s on the sakai course website** 

Attendance Policy: 
Students are required to attend all classes. More than 2 unexcused absences will result in 

a half-grade deduction to your final course grade per additional absence. 

A Brief Note on Plagiarism: 
All students are required to read and abide by the Code of Student Academic Integrity. 
Violations of the Code of Student Academic Integrity, including plagiarism, will result in 
disciplinary- action as provided in the Code. Definitions and examples of plagiarism are 
set forth in the Code. The Code is available from the Dean of Students Office or online 
at: http:iiwww.legal.uncc.eduipoliciesips-105.html 

Potential Syllabus Changes: 
The standards and requirements set forth in this syllabus may be modified at any time by 
the course instructor. Notice of such changes will be by announcement in class [or by 
written or email notice] or by changes to this syllabus posted on the course website. 

Technology in the Classroom Policy: 
The use of cell phones, smart phones, or other mobile communication devices is 
disruptive, and is therefore prohibited during class. Except in emergencies, those using 
such devices must leave the classroom for the remainder &the class period. In-class 
note-taking must be conducted by hand, the old-fashioned style. Only those students 
with special needs will be allowed to use a computer for note-taking, and must discuss 
their needs with the instructor during the first week of class. This is for your benefit, as it 
is simply impossible to avoid the inevitable distraction to yourself and your classmates of 
going on Facebook or ESPN during class time if you have your computer sitting in front 
of you. 

Students with disabilities: 
Students in this course seeking accommodations to disabilities must first consult with the 

Office of Disability Services and follow the instructions of that office for obtaining 
accommodations. 

Grading Scale: 
A+ = 97.5-100 B+ = 87.5-90 C+ = 77.5-80 D+ = 67.5-70 
A =92.5-97.5 B =82.5-87.5 C =72.5-77.5 D =62.5-67.5 

A- = 90-92.5 B- =80-82.5 C- = 70-72.5 D- = 60-62.5 

F = below 60 



Introduction: Southern Africa after the Anti-Colonial Struggles 

Jan 10: Course Overview and Introduction 

Jan 12: John Saul The Next Liberation Struggle 

"Liberation, and After" 1-14 
"Sub-Saharan African in Global Capitalism (with Colin Leys)" 17-31 

Jan 17: John Saul The Next Liberation Struggle 

"The Failure of African Socialisms and Their Future" 32-53 
"Liberal vs. Popular Democracy in Sub-Saharan Africa" 54-86 

Jan 19: John Saul The Next Liberation Struglzle 

"Peace & Reconciliation, Authoritarianism & ’African Socialism’" 87-93 
"On War and Peace in Africa: The Mozambican Case" 94-106 
"Lubango and After: ’Forgotten History’ as Politics in Contemporary 
Namibia (with Colin Leys)" 107-128 

Jan 24: John Saul The Next Liberation Struggle 

"Mugabe, Gramsci, and Zimbabwe at Twenty-Five (with Richard 

Saunders)" 129-145 
"Julius Nyerere’ s Socialism: Learning from Tanzania" 146-166 

Eunice Sahle "State, World Order and Development: Malawi" 59-75 in Worm 

Orders, Development and Transformation (2010) 
**Quiz: Geography of Southern Africa** 

Theoretical framings of the Metropolis and the Global Conjuncture: Thinking 
Commonwealth from Southern Africa 

Jan 26:4.1 "A Brief History of a Failed Coup d’Etat" 203-218 
4.2 "After U.S. Hegemony" 219-233 

Jan 31:4.3 "Genealogy &Rebellion" 234-248 
4.4 "De Corpore 2: Metropolis" 249-262 

The Persistence of Race: The World as Ghetto 

Feb 2: Howard Winant and Gay Seidman, The World is a Ghetto: Race and Democracy 
Since WWII, Ch. 8 "South Africa: When the System has Fallen" 177-218 

Feb 7: David Theo Goldberg, The Threat of Race: Reflections on Racial Neo#bera#sm, 

Ch. 7 "On Racial South Africanization", pp 245-326 



Urban Struggles over Space 

Feb 9: Prishani Naidoo and Ahmed Veriava, (2004) "Re-membering Movements: Trade 

Unions and New Social Movements in Neoliberal South Africa" 

Feb 14: Pithouse, (2006) "The Promised Land and the University of AbM" 102-142 

Feb 16: Richard Pithouse, (2009) "In the Forbidden Quarters: Shacks in Durban till the 
End of apartheid," pp 11-40 

Feb 21: Anne-Maria Makhulu, (2010)"The Dialectics &Toil: Reflections on the Politics 
of Space after Apartheid" pp 551-580 

Feb 23: Stefan Kipfer "The Times and Spaces of (De-)Colonization: Fanon’s 
Countercolonialism, Then and Now," pp 93-104 
Mabogo Percy Moore, "Fanon and the Land Question in Postapartheid South 
Africa," pp 173-186 
Mahmood Mamdani, "Linking the Urban and the Rural," 285-302 in Citizen and 
Subject (1996) 

Global Cities and Ordinary Johannesburg 

Feb 28: Ed Soja (2000) Postmetropo#s "Metropolis in Crisis" 95-116 
"Postfordist Industrial Metropolis" 156-188 
Ed Soja (2005) "Borders Unbound: Globalization, Regionalism, and the 
Postmetropolitan Transition" Ch. 2, pp. 33-46, in B/ordering Space 

March 1: Jennifer Robinson, (2006)Ordinary Cities "Introduction: post-colonialising 
urban studies" pp 1-12 
Ch. 4 "World Cities, or a world of ordinary cities?" pp. 93-115 

March 13: Achille Mbembe and Sarah Nuttal, Johannesburg: 7he Eh¢sive 
Metropo#s, "Introduction" pp 1-33 
Zethu Matebeni, (2011) "TRACKS: researching sexualities walking about the city 
&Johannesburg" in Ajkican Sexua#ties, edited by Sylvia Tamale, pp 50-57 

March 15: Martin Murray Taming the Disorderly City: The Spatial Landscape of 

Johannesburg after Apartheid, "Social Justice and the Rights to the City" 15-38 
"The Spatial Dynamics of Real Estate Capitali sm" 125-153 

Precarity and Surplus Populations 

March 20: John Saul "Proletariat and Precariat: Non-Transformative Global Capitalism 
and the African Case," pp 1-20 
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Franco Barchiesi Precarious Liberation, "Redeeming Labor: From the Racial 
State to National Liberation" pp 27-62 

March 22: Barchiesi Precarious Liberation, "Like a Branch on a Rotten Tree: 
Recovering Agency after Wage Labor," 209-248 

March 27: Mike Davis Planet of Slums "The Urban Climacteric" 1-20 
"A Surplus Humanity?" 174-198 

March 29: Anton Harber, Diepsloot (2011) "Prologue" 1-6 
"No community has experienced development like this" 27-62 
Pithouse, "Thinking Resistance in the Shanty- Town: Response to Davis" 

The Global Shadows of the African City 

April 3: James Ferguson Global Shadows "Global Shadows: Africa and the World" 11-24 
"Globalizing Africa? Observations from an Inconvenient Continent" 25-49 
**Paper Due** 

April 5: Garth Myers AJ)~ican Cities "Introduction" 1-20 
"What if the Postmetropolis is Lusaka?" 21-42 

April 10: Ferguson "Paradoxes of Sovereignty and Independence: ’Real’ and ’Pseudo-’ 
Independent Nation States and the Depoliticization of Poverty" 50-68 
"Demoralizing Economies: African Socialism, Scientific Capitalism, and the 
Moral Politics of Structural Adjustment" 69-88 

April 12: Myers "Postcolonial Cities" 43-69 

"(I)n(t)ormal Cities" 70-103 

April 17: Ferguson "Transnational Topographies of Power: Beyond ’the State’ and ’Civil 
Society" in the Study of African Politics" 89-112 
"Of Mimicry and Membership: Africans and the ’New World Order’" 155-175 

April 19: Myers "Governing African Cities" 104-137 

"Conclusion: 191-198 

April 24: Ferguson "Decomposing Modernity: History, and Hierarchy after Development" 
176-193 
"Governing Extraction: New Spatializations of Order and Disorder in Neoliberal 
Africa" 194-210 

May 1: F1NAL EXAM @ 12pm 



Dr. Mamarame Seck 

Office: 304 Battle Hall 

Phone: (919) 962-4579 

Course materials 

Introduction to the Languages of Africa 

AFRI 421-001 6104 

SPRING 2012 

MoWeFr 10:00 AM to 10:50 AM 

Alumni - Room 0207 

Office Hours: MW: 1PM-2P, F: 11AM-12PM 

& by appointment 

Textbook available at the UNC Student Stores: African Languages: An Introduction by Bernd 
Heine and Derek Nurse (2000). Cambridge University Press 

Handouts from the instructor 

Course description 

This course is an introduction to languages of Africa. No linguistics background is required for 

attendance. The focus is on classification of African languages, their characteristic linguistic 

features, including phonetic, phonological, morphological and syntactic features and role in their 

respective societies, language policy, national and official languages, lingua francas, and 

language endangerment. 

Course objectives 

The course aims to introduce students to the diversity of African language families, their general 

characteristics and the role of African languages in their respective societies. 

Course goals: 

After completion of this course, students should be able to situate African languages within one 

of four maj or groups present on the African continent and also know about their linguistic 

distinctive features. In addition students will be aware of the maj or issues pertaining to African 

languages, their status and role in society. 

Course j ustification 

Considering the growing interest in learning an African language this course will help students 

choose which one to study. 



Teaching Methodology and Philosophy 

This course is intended to be interactive and student-centered. It will consist of lectures, class 
discussions on the assigned readings, students’ presentations and videos. 

Assessment 

The assessment will consist of short essays based on the assigned readings, three exams and a 
project. 

Final project: 

The final project will consist of a paper on a topic of your choice but related to the language 
families of Africa or a specific language or area such as the phonetics, phonology, morphology, 
syntax, and sociolinguistics, or language endangerment. The paper should be at least 10 pages 
long 

Grading scale: 

Attendance and participation: 10% 
Short essays: 10% 
Exam 1:20% 
Exam 2: 20% 
Final exam: 20% 
Final project: 20% 

Attendance and participation: 

Studems are expected to attend every single class and participate in all activities in the classroom. 

Attendance and active participation count for 10% of your final grade (see above). 

Honor Code 

The UniversiO: of North Carolina at Chapel Hill has had a student-administered honor system and 

jmdicial system.for over 100 years. The s~vstem is the responsibiliO: of students and is regulated and 

governed by them, but faculty share the responsibiliO:. If you have questions about your responsibility 

under the honor code, please bring them to your instructor or consult with the office of the Dean of 

Students" or the Instrument of Student Judicial Governance. This document, adopted by the Chancellor, 

the Faculty Council and the Student Congress, contains all policies and procedures pertaining to the 

student honor system. Your full participa~on and observance of the honor code is expected. 

Plagiarism 

Quote and cite any words that are not your own. If you paraphrase the words of another, you 
must still give proper attribution. Please use APA style for citation (http:iiwwwoapastyle.orgi). 



Technology 

Students are not allowed to use their computers or smart phones during class lectures. The use of such 

devices during the class period can be a source of distraction while your full attention is needed. 

Course Outline 

Week Topic Reading 
1 Introduction: Linguistic Linguistics maps 

Map of Africa 

2 

3&4 

5&6 

7 

8&9 

Classification of African 
Languages 

The Language Families of 
Africa 

The language Families of 
Africa (continued) 

Typology of African 
Languages 

Phonetics and Phonology of 
African Languages 
Exam 1 

Paul Newman (2000). 
Comparative linguistics. 
Chapter 10 of Heine & Nurse 

Kay Williamson & Roger 
Blench (2000). 
Niger-Congo. Chapter 2 of 
Heine & Nurse 
Lionel M. Bender (2000). 
Nilo-Saharan. 
Chapter 3 of Heine & Nurse 

Richard J. Hayward (2000). 
Afro-asiatic. 
Chapter 4 of Heine & Nurse 
Tom G~ildemann & Rainer 

Vossen (2000). 

Khoisan. 
Chapter 5 of Heine & Nurse 

Denis Creissels (2000). 
Typology. Chapter 9 of Heine 
& Nurse 

G.N. Clements (2000). 
Phonology. 
Chapter 6 of Heine & Nurse 
G.N. Clements & Annie 
Rialland (2008) 
Africa as a phonological area. 
Chapter 2 of Heine & Nurse 
(2008) 

10 & 11 Morphology of African Gerrit J. Dimmendaal (2000). 



12 

13 

14 

Languages 

Syntax of African 
Languages 
Exam 2 

Sociolinguistics 

Language Endangerment 
Final exam 

Morphology. 
Chapter 7 of Heine & Nurse 
G. Tucker Childs (1994). 
African ideophones. 
In Leanne Hinton et al., eds. 
Sound symbolism. 
Cambridge University Press. 
178-209 

John R. Watters (2000). 
Syntax. 
Chapter 8 of Heine & Nurse 
H. Ekkehard Wolff (2000). 
Language and society.. 
Chapter 12 of Heine & Nurse 

Herman M. Batibo (2005). 
Language Decline And Death 
In Africa: 
Causes, Consequences And 
Challenges. Chapter 4 



Page 1 of 4 

LGLA 402 LINGALA II 
Spring 2012 Course Schedule: 

Monday, Wednesday, Friday, 10:00 a.m.-10:50 a.m., 1009 GEC 

Molakisi Donato Fhunsu 

Email: ._d___t__]_L_m__~R2____l__(q.~unc.edu Phone: (919) 923-6350 

Office: 04 Smith Building--Office Hours: 

Monday, Wednesday, Friday, 8:30 a.m.-9:30 a.m. 

and by appointment 

Course Description: 
Lingala is a Central Bantu language that belongs to the Niger-Congo family. It is spoken primarily in 
Congo-Kinshasa, Congo-Bmzaville, but also in parts of Angola, Gabon, Central African Republic, Sudan, 
Uganda, Kenya, Bunmdi, Rwanda, Zambia, as well as in the Congolese cormnunities in the Congolese 
diasporas in Europe and the Americas. 

This beginning level 2 course is a continuation of level 1 and is intended to help students acquire 
foundatioual skills in listening, speaking, reading and writing Lingala within the context of Lingala culture. 

Cou rse Material: 
Tosolola na Lingala by Eyamba Georges Bokamba and Molingo Virginie Bokamba (National African 
Language Resource Center, 2004) 
Audio and visual materials provided by the instructor 

Speaking and Writing Goals 
Students use appropriate Lingala expressions and gestures to greet and take leave of teachers and 
classmates. 
Students give and follow simple instructions in Lingala in order to participate in classroom 
activities. 
Students share their likes and dislikes in Lingala with each other or with students at other schools 
via notes, letters or e-nrail. 
Students role play in Lingala everyday situations, such as buying and selling wares in the nrarket 
or ordering food at eateries. 
Students talk about and describe aspects of the Bangala world, such as food, clothing, ~;pes of 
dwellings, means of tmnsportatior~ buildings, and monuments. 
Students ask and answer questions in Lingala about topics such as family, school, animals, 
familiar objects, and possessions. These exchanges may be done in person or via notes, e-mail, 
CDs, DVDs or videos. 

* Students express aches and pains pointing to appropriate body parts. 

* Students ask and tell the time. 
* Students ask for and provide directions 

Listening and Reading Goals 
* Students follow oral instructions in Lingala rclaled to daily classroom activities. 
* Students understand oral and/or written statements in Lingala on familiar topics, such as numbers, 

time of day, and weather. 
Students read and/or listen to descriptions in Lingala and identify the corresponding pictures or 
illustrations, such as people, animals, objects, places, conunon activities, weather and time of day. 

* Students understand farailiar songs, poems, videos, stories and folk tales in Lingala. 
* Students understand brief spoken or written Lingala messages on familiar topics, such as personal 

preferences, faraily, school, and celebrations. 
Students understand the content of simple Lingala realia, such as picture books, menus, posters or 
advertise~nents. 
Students prepare and present short announcements in Lingala, such as the current date, time and 
weather information. 
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Studems retell stories in oral and written Lingala. 
Students prepare and present in Lingala short illustrated personal descriptions of topics, like their 
holne or their family. 
Students prepare and contribute information in Lingala for an audio or video exchange or for web 
page on topics, such as school and hobbies. 
Students prepare and present and/or record in Lingala puppet shows, short skits, and simple plays 
based on familiar folktales and stories 
Students dramatize Lingala songs and poems. 

Cultural Goals 
Students use appropriate gestures and Lingala expressions for greetings, leave Vakings and common 
classroom interaction. 
Students participate in age-appropriate cultural activities such as games, songs, dances, celebrations, 
story telling, or dramatizations. 
Students identify social customs that are of interest to either children or adults; topics may include 
traditional foods, aspects of family life, and typical holidays in Bangala society. 
Students identify the similarities and differences between school life in their own region and in 
Bangala society. 
Students identify and recognize products and symbols of the Bangala world, such as foods, clothing, 
type of dwellings, modes of transportation, and famous monuments. 
Students identify and learn about: products reflecting the lifestyle of people in various Bangala 
communities, such as household items, clottfing, and foods. 
Students recognize and experience or interact with the products of Bangala culture, such as ritual songs 
and tales. 

¯ Students identify age-appropriate folk art and crafts typical of Bangala culture. 
¯ Students identify the general characters and themes of the Lingala-language comic books and youth 

magazines. 

Students identify typical clothing for special events and days of the week. 

Grade 
Attendance and Class Participation 
Chapter Tests 
Writing Assiglunents 
Oral Assigmnents 
Final Exam 

100 points 
200 points 
200 points 
200 points 
300 points 

Grades are assigned according the following scale: 

A A- B+ B B- C+ C C- D+ D      F 

1000- 919- 899- 879- 819- 799- 779- 719- 699- 679-    599- 

920 900 880 820 800 780 720 700 680 600 

Class Policy and Management 

(1) Attendance and Participation 
Students are expected to attend all classes and participate in all activities in the classroom. They are also 
encouraged to participate in the extra-curricular activities that the Lingala Program may organize. 

(2) Chapter Tests 
There will be a test at the completion of the material we study in each chapter. The test will have a listening 
co~nponent, vocabulary, gramnmr, and a short composition. 

(3) Writing Assignments 
Each writing assigmnents will cover a specific topic of communication. You will write and rewrite so that 
you learn to conununicate what you need to conununicate. 
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(4) Oral Assignments 
To reinforce your productive communication skills, you will be giving oral presentations that will parallel 
the writing assignments. 

(5) Final Exam 

The Final Exam will have two sections: an Oral Proficiency Interview (Oral Section) with the instructor 
and a Written Section. It will be co~nprehensive, allowing you to demonstrate the cormnunicate skills you 
have acquired over the semester. 

Academic Dishonesty 
All form of academic misconduct--including, but not limited to, cheating on quizzes, exams, or other 
assigmnents, plagiarizing papers, falsifying grades or other class records--are unacceptable and constitute 
a fragrant violation of both the Class Policy and the UNC Honor Code. 

Honor Code 
UNC-Chapel Hill has had a student-administered honor system and judicial system for over 100 years. The 
system is the responsibility of students and is regulated and governed by them, but faculty share the 
responsibili~7. Questions about student responsibilities under the honor code should be directed to the 
instructor or the office of the Dean of Students. Another useful resource is the Instrument of Student 
Judicial Governance. This document, adopted by the Chancellor, the Faculty Cmmcil, and the Student 
Congress, comains all policies and procedures pertaining to the student honor system. Eveu student 
enrolled in this course is expected to fully participate in and observe the Honor Code. 
Additional information about the UNC-Chapel Hill Honor Code can be found at: honor.unc.edu. 

Use of Technology in the Classroom by Students 
Students in this class may use laptop computers and tablet computers only to take notes and engage in other 

activities that arc strictly related to the specific class topic being covered or discussed. Any other activities 

with these devices (like checking emails, working on Facebook, surfing the Internet, etc. or nsing cell 

phones to text during class) constitute a clear violation of both the Class Policy and the UNC Honor Code. 

Students violating this point of policy can expect, at the discretion of the instructor, the following order of 

evems: l) an individual warning; 2) a public warning; 3) a notification of one-point deduction from the 
participation grade for that day; 4) a request to leave the classroom for that day, coupled with an unexcused 

absence for that day and a 3-point deduction from the attendance grade for that day. 

Potential Changes to Topics and Readings 
Topics and reading assignmems, their orders on the syllabus, and assignment due dates could be changed, 

but not matters related to grading. If there are such changes, they will be announced, in due time, in class, 

by an email to the class, or through an amended syllabus posted on the course website. 

Accommodation of Disabilities 
Students who feel that they may need acconnnodations based on the impact of a disability should contact 
the course instructor to discuss their needs. If they so desire, these students may also want to contact the 
Department for Disability Services to have their disability officially documented and the instructor forlnally 
notified. The Department for Disability Services is in SASB North Building, Suite 2126. The telephone 
number is 919-962-8300, and the website is disabflityservices.unc.edu. 

"Learning Community" 
Finally, I expect the class to be a "Learning ColIununity," a safe and respectful environn~ent in which each 
person can learn and grow. Let us work together to make the class sometlfing we all look forward to. 

And, please keep the lines of conununication open. Whether you choose to talk to me in class, come see me 
in my office, email me, text me, or call me, please conununicate and keep on con~ntmicating! 
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Class Schedule 

LGLA 402 Lingala II, Spring 2012 

Week 01 

Week 02 

Week 03 

Week 04 

Week 05 

Week 06 

January Jan 09 (Class 1): 
Liteyo ya 0 

Janl6 

ML~ DAY 

Jan 23 (Class 6): 

Jan 11 (Class 2): 
Liteyo ya 1 

Jan 18 (Class 4): 
Liteyo ya 2 

Jan 25 (Class 7): 

Jan 13 (Class 3): 
Liteyo ya 1 

Jan 20 (Class 5): 
Liteyo ya 3 

Jan 27 (Class 8): 
Liteyo ya 4: Ndako Liteyo ya 4: Ndako Liteyo ya 4: Ndako 

February Jan 30 (Class 9): Feb 01 (Class 10): Feb 03 (Class 11): 

Liteyo ya 4: Ndako Liteyo ya 4: Ndako Liteyo ya 4: Ndako 

Feb 06 (Class 12): Feb 08 (Class 13): Feb 10 (Class 14): 

Kokoma ya 1 Lisalo ya 1 Lomekano ya 1 (4) 

Feb 13 (Class 15): Feb 15 (Class 16): Feb 17 (Class 17): 
Litcyo ya 5: Mikanda Liteyo ya 5: Balo ya Liteyo ya 5: Mituya ya 
ya nzela mikili mincnc 

Week 07 Feb 20 (Classl8): Feb 22 (Classl9): Feb 24 (Class20): 
Liteyo ya 5: Mituya Liteyo ya 5: Mikolo Liteyo ya 5: Elaka 

Week 08 March Feb 27 (Class 21): Feb 29 (Class 22): Mar 02 (Class 23): 

g?d~ama ya 2 Lisota ya 2 Lamekana ya 2 (5) 

Week 09 Mar05 ,Mar07 ,Mar09 

Week 10 Mar 12 (Class 24): Mar 14 (Class 25): Mar 16 (Class 26): 
Liteyo ya 6: Bato ya Liteyo ya 6: Balo ya Liteyo ya 6:Makambo 

ndenge na ndenge ndenge na ndenge ya lobi 

Week 11 Mar 19 (Class 27): Mar 21 (Class 28): Mar 23 (Class 29): 
Liteyo ya 6: Maloba Liteyo ya 6: Mitmm Liteyo ya 6: Na zando 

Week 12 Mar 26 (Class 30): Mar 28 (Class 31): Mar 30 (Class 32) 

gokama ya 3 Lisota ya 3 Lamekana ya 3 (6) 

Week 13 April apr 02 (Class 33): apr 04 (Class 34): Ap~06 

Citeyo ya 7: Mibembo Liteyo ya 7: Mibembo GOOD ~R~NY 

Week 14 Apr 09 (Class 35): Apr 11 (Class 36): Apr 13 (Class 37): 

Liteyo ya 7: Maloba Liteyo ya 7: Ntango Liteyo ya 7: Ntango 

Week 15 Apr 16 (Class 38): Apr 18 (Class 39): Apr 20 (Class 40): 

Kakama ya 4 Lisola ya 4 Lamekana ya 4 (7) 

Week 16 Apr 23 (Class 41) Apr 25 (Class 42): 

Maloba ya nsuka Maloba ya nsuka 

LGLA 402 

Final Exam 

Friday, May 

8:00 aom+-ll 



From: 

Sent: 

To: 

Subject: 

Apache <~apache@henderson.lib.unc.edu> 

Wednesday, January 25, 2012 10:56 AIVI 

SaNe, Eunice N <eunice@email.unc.edtr~ 

UNC-CH Catalog intbrmation for ’Universal human righks : ofgins and developmen~ 

This message was for~varded to you from the UNC-CH Catalog Please do not reply to this message. 
Questions? Contact us at http:/i~vw~v.lib.unc edu/support/catalogmail.html 

Link to Record: http://search.lib unc.edu/search?R UNCb5247437 

Title: Universal human rights : origins and development 

Author: James, Stephen Andrew, 1965- 

Series: Law and society 

Published: LFB Scholarly Pub 

Publisher Location: Ne~v York 

Published: 2007. 

Formats: Book 

Subj ect tteadings: 
United Nations General Assembly. Universal I)eclaration of Human Rights. 
ttuman rights -- History. 

Item Description: 
viii, 293 p ; 23 cm. 
1593322097 (aN. paper) 
9781593322090 (alk. paper) 
123969052 

Notes: 
Includes bibliographical re[~erences (p. 261-283) and index 

Related Items: 
Table of contents only (http://www.loc.~ov/catdir/toc/ecipO717/2007018687.htm[) 

Table of Contents: 
Universal human rights : from the earliest days to 1939 -- World War II and its aftermath -- The U.N Charter and the Universal Declaration of ttuman Rights -- The 1966 covenants. 

Locations at UNC: 
Davis Library (0 copies available) 
K3240 .J36 2007(Davis Library)iVhssing 

...... Mail gcnerated at Jan.25.2012 10:55:57 



From: 

Sent: 

To: 

Subject: 

Stacey Sewall <sewall@ad.unc.edu> 

Wednesday, January 25, 2012 2:36 PM 

The asc thcalty mailing list. <asc tZaculty@lis~t~rv.unc.edu> 

[asc tiaculty] UNC Study Abroad opportuNties in South Africa and Senegal 

1) Language and Cultm’e Suminer Study Abroad Program hi Dakar, Senegal 

The UNC Study Abroad Office, the Center for African Studies, the Depaxtment of African and Afro-American Studies, the Department of Romance Languages and 

Literatures are delighted to offer a summer s~dy abroad program in Dakar, Senegal. 

This program will be led by UNC Prot~ssor Mamarame Seck in Senegal and will be six weeks long, the scope of M~ich embraces a Woloflanguage course as well as 

West Africa culture, literature and history. Students will earn 6 graded-credit hours by taking a la~guage course and a content court: 

1-WOLO 401 Elementary Wolof(3 credits) [or] WOLO 403 Intern~ediate Wolof(3 credits) 

2- AFRI 190 002: Topics in African Studies: Senegalese Society and Culture (3 credits) 

Program related activities include a tour of Dakar and its cultural and touristic landmarks; a passage to Goree Island (UNESCO World Heritage site) and the African 

RenaJssmace Monument, Saint-Louis with a detour to Lake Rose (the Pink Lake); Toubab Dialow; and Tivaouane. 

For additional details a~d to apply online please visit: 

http:/istudyabroad.unc.edWprograms.cfm?p~2151 &test 

2) Civil Society, Globalization and Development Smnmer Study Abroad in Durban, South Africa 

The Study Abroad Office in conjunction with the Department of African and Afro-American Studies and the Curriculum in Global Studies are thrilled to ofiEr you a six 

week Summer P~ogram at the UniversiU of KwaZulu-Natal’s Center for Civil Society in Durban, South Africa. 

The main objective of this program is to study economic and political developments in South Africa, and Aliica in general, in the context of the his~torical process of 

globalization. Students will receive UNC graded credit ti~r two courses, which can3., a total of 6 graded-credits. The courses are: 

1- INTS 405: Comparative 1~ olitical Economics ofDex elopment 

2- AI:’IL1416: Humm~ Rights aad Socidl Justice Movements in Contempora~ Africa 

For additional details and to apply online please visit: 

http://stud,~-abroad.unc .edu/programs.c fm?pk--2153&test 

Stacey Sewal l 

AssistarR~ Di i~ >stor 

FLAS Coordinator 

African Studies Cente 

UNC-Chapel Hi] ] 

(919) 962-1522 (~hon~’) 

(919) 843-2102 (fax) 

sewail @email .unc ~ edu 



From: 

Sent: 

To: 

Ce: 

Subject: 

Perry Hall <hallpa@ema~l.unc.edu> 

Thursday, Janua~ 26, 2012 11:02 AM 

Nzongola-Ntalaj~ Georges q~ongola@email.unc.edu>; Pier~ David <dp~er@email.unc.edu>; RegesteL Charlene t3 

~regeste@email.unc.edtr>; McMillan, Tim qjml @em~l.unc.edu>; Mutima, Smamenye A <smutim~em~Sd.unc.edu>; H~]I, Pewy A 

<t IALLPA@EMAIL.UNC.EDU> 

Sahle, Eunice N <eunice@email.unc.edu> 

Plm~ning and Facul~ Committee meeling 

Dear Colleagues 

Although our committee has not met yet, I believe evep)~one has been 
communicated with and is involved with an aspect of our first task; the 
self-assessment report our Chair has asked :[’or. 

Charlene, Tim, Mutima, and I are developing preliminau perspectives 
regarding part "a" the "formation and evolution of the Department"; 
essentially, its history. 

Georges and David are 12~cusing on part "b"; a profile of current facul~" 
and the research/teaching interests In aid of that goal I sent 
documents to 
Georges that came from 1 ) a self sturdy Kenneth and Eunice produced in 
2006 and 2) information I gathered during the graduate planning process. 

We’d like to schedule a meeting for next week to touch base, discuss, 
and further define our tasks Following the recent trend, I have set up 
a "I)oodle Poll" in order to determine a meeting ume Please visit the 
internet link below at your earliest convenience so we can, as our chair 
will want us, "move forward" 

here is the link: 

http :i/wxwg. doodle, corafid46xsnmxtrhr cqgk 

best 
Pelwy 



Fl’om: 

Sent: 

To: 

Subject: 

Hildebrand, Reginald F <hildebra@emaJl.uuc.edu> 

Thursday, January 26, 2012 12:08 PM 

SaNe, Eunice N <eunice@email.tmc.edtr~ 

FW: Bernice Johnson Reagon 

From: heather [hawill@email.unc.edu] 
Sent: Wednesday, January 25, 2022 3:42 plVl 
To: Hildebrand, Reginald F 
Subject; Bernice Johnson Reagon 

Dear Reg, 

I know you’re on leave but... I am writing to bother you alx~ut the lecture. Dr. Reagon has declined to meet with graduate studeuts in the Histoo, Department but is 

interes~ted in meeting with s~tudents in Af Am. Do you have any ideas tbr me about thculty who might be interested in orgmaizing this? 

I hope you are well and axe not getting too many of these disruptions. 

Heather 

Heather A. Williams, Ph.D. 
Associate Professor of History 
University of North Carolina at Chapel Hill 
Chapel Hill, NC 27599-3195 

Phone: (919) 962-2381 
http:iiuncpress.unc.eduibooksil 1722.html 



Sent: 

To: 

Subject: 

Attach: 

Buell, Agaflm <abuell@email.unc.edu> 

Thursday, January 26, 2012 12:15 PM 

WilliaJns, Rebecca B <rbwill@email.~mc.edu> 

SaNe, Eunice N <eunice@email. unc.edu> 

RSA Requests for Africm~ & Afro-Americma Studies 

20120125201329552.pdf 

Agatha Bnell 
Business Officer 
Department of Public Policy 
217 Abemethy Hall, CB #3435 
Department of Africa~n & Afro-America~n Studies 
109 Battle ttall, CB #3395 
University of North Carolina 
Chapel Hill, NC 27599 
p. 919.962.2788 
1~ 919.962.5824 



Fl~m: 

Sent: 

To: 

Subject: 

Perry. Hall <hallpa@email.tmc.edu> 

Friday, Jannary 27, 2012 9:15 AM 

SaNe, Eunice N <eunice@email.unc.edtv~ 

Fwd: RE: Planning committee 

Some previons coIniIlnnicalJons 

........ Original Message ........ 
Subject:RE: Plmming committee 

Date:Wed, 18 Jan 2012 20:53:34 -0500 
From:Nzongola-Ntalaja, Georges <nzongola@emaJl.unc.edu> 

To:Hall, Perry A <I LALEPA(a)EMAIL.UNC.EDU> 

Dear Perry, 

Your :in:itiatJve is mest welcome and ~ do agree with your proposals. Let’s discuss them either this Thursday or anytinme next we 

Georges 

Georges Nzongela-Nta]aja 

Professor of African Studies 

Department of African and Afro-American Studies 

University of North Carolina at Chapel Hill 

201 Battle Hall, Campus Box 3395 

Chapel Hill, NC 27599-3395 

USA 

Tel.. +~ 919 599 9839 

From: Perry Hall [hallpa@email.unc.edui 

Sent: Wednesday, January i8, 2012 2:42 pM 

To: Nzengola-Ntalaja, Georges 

Subject: Planning committee 

As we are co-chairs of the Planning and Faculty COlmllittee it is 

incumbent upon me to infor~’ you of any actions taken or contemplated 

regarding the committee’s activities and goals (and vice versa). 
that vein, and regarding the first task our chair has given us, I should 
tell you that I have already requested that Charlene, who has been here 
almost from the beginning, to provide us with a suK~aary of ele~’ents that 
would appropriately situate the program’s early history. I also thought 
that Tim could also provide insights relative to his similarly long 
histo<y here, thugh I have not yet communicated with hi"~’. It is my 
suggestion that you and David could foous Jr~itially on the second aspect 
of the sell -assessment report Eunice asked us to create -- reviewing 
current faculty regarding their teaching and research interests. I have 
some information -- collected as part of the graduate planning project 
-- that could provide a helpful start to the task. 

What a~e your views on these initial suggestions? 

Sorry if I "jumped the gun" regarding my coKmlunications with Charlene, 

but i thought it was important for me to connect with her as the 

opportunity p~esented. 

Looking forward to working with you, I am 

Sincerely yOL]ES 
Perry 



From: 

Sent: 

To: 

Subject: 

Perry Hall <hallpa@email.tmc.edu> 

Friday, Jannary 27, 2012 10:07 AM 

SaNe, Eunice N <eunice@email.~mc.edtp 

Fwd: RE: Planning Committee 

........ Original Message ........ 
Subject:RE: Planning Committee 

Date:Thu, 26 Jan 2012 14:54:46 -0500 
From:Mutima, Sinamenye A <smutima@email.unc.edu> 

To:Hall, Perry A <ItALEPA(a)EMAILMNC.EDU> 

Hello Perry: 

Thank y}u fer u~dating me .or~ t~he task te de and kind werds. I will de my best. 

Best , 

Alphense 

..... O~iginai Hessage ..... 

Fron: P~rry Hal ] [nailte:ha] ]~a@enail .unc.edu~ 

Sent: jueves, 26 de Bnere de 2012 10:49 

To : Hutima, Sinamenye A 

Cc: Nzongola-Ntalaja, Georges; Sahle, Eunice N 

Subject: Planning CemmJ ~ee 

Hello Hut ima 

As a m}mher ef ~he Planning and Faoulty Cemmi ~tee, which I and GBerges are co-ohairJ~g~ i w~iting te updatB yeLl regarding the i 

That task is to "Prepare a self-assessment report of the Department focusing on a) the for’~’ation and evolution of the departmen 

Pa~t "a" essentially means a history; Charlene, Tim, and I are already working on that. 

As pa~t of that history we’d like you to give us an account of the development of the language program, which you, in many ways 

Georges and David will be wor~ing on part "b", constructing a current profile oi the department/faculty. 

Geerges was t> have J~i~oiN*el yeu ef ~:his, but i’m following Llp J~ case he has~’t yet. 

We’re trying to schedule a meeting for next week. Shortly, you will also be receiving a message asking which times you can mee 

We’ll all touch base ~egarding our ~espective assignments. 

Please let me know if you have any questions. 

Pe~y 



From: 

Sent: 

To: 

Subject: 

Attach: 

Megel, Joseph Lawrence <megel@email.unc.edu> 

Friday, Januarv 27, 201.2 1.:34 PM 

Sahle, Eunice N <eunice@email.unc.edu> 

performance 

bk_ppr_press_release.docx 

Eunice, 

I want to ask you to partake in our after-show panels on Athol Fugard’s Blood Knot. We’ve also asked 13ereket. Plus we should finally meet to discuss the creation of a performance 

class in African Studies. 

Do you have some time next week? 

Joseph 



From: 

Sent: 

To: 

Subject: 

Attach: 

Joseph Jordan <jl~ordan@email.unc.edu~, 

Friday, Janum3127, 2012 4:25 PM 

Carney, Bruce William <bruce@unc.edu>; Tresolini, Carol P <carol tresolini@med.unc.edu> 

BoMe~ John <jptx~wle@unc.edu-~; Ferris, Willimn Reynolds <wferris@unc.edu-~; Caxlton-La Ney, Iris B <ibc9717@email.unc.edu>; 

Fisher, Rebecka Rutledge --~n-fishe@email.unc.edu>; Shields, Tanya L <tshields@unc.edu>; Alexm~der. G. Rt~may 

<mmay@email.unc.edu>; Caldwell, Kia L <ldcaldwe@e~nafil.unc.edu>; Sable, Eunice N --~eunice@email.unc.edu>; Williams, Lyneise E 

<willi~2le@email.unc.edu>; Watson, Haxry L. --~hwatson@email.unc.edu>; Bmphy, Alfred L <abmphy@email.unc.edu>; Hal~tlyn, Jonath~l 

<haxtlyn@unc.edu:~ 

Driskell Center Background 

FordReport.pdf; Memo-Driskell Center.doc 

Attached you will find background irfformation on the Driskell Center in preparation for tuesday’s meetings with Robert Steele. A couple of you also expressed an interest in the Ford Report 
I mentioned so I’ve attached it as well (Inclusive Scholarship: Developing Black Studies h~ the United States - a 25th Anniversa~ Retrospective of Ford Fom~dation Grantrnaking 1982-2007). 
The Epilogue by Farah Jasmine Griffin, p. 231, probably holds the most significance for our deliberations. 

Joseph Jordan, Director 
Sor~ia Haynes Stone Center 
University of North Carolina at Chapel Hill 

(919) 962-9001 
j fj ordan@eruail.unc.edu 



27 January 2012 

MEMORANDUM (Confidential) 

Bruce Carney, Provost 

Carol Tresolini, Associate Provost for Academic Initiatives 
IAAR Review Group 

Joseph Jordan, Dir., Stone Center; Interim Dir., IAAR 
Background and Lines of Inquiry for Robert Steele, Executive Director, The David C. 
Driskell Center for the Study of the Visual Arts and Culture of African Americans and 
the African Diaspora, University of Maryland, College Park 

Quick Overview 

The David C. Driskell Center for the Study of the Visual Arts and Culture of African Americans 
and the African Diaspora (DCDC) is one of several centers/institutes at the University of 
Maryland, College Park (UMd), that focus on African American/African Diaspora histories, 

research, cultures, art, etc. 

Established in 2001 (six years after the IAAR), the Center provides an intellectual home for 
arti sts, museum professional s, art administrators, and scholars, who are interested in broadening 
the field of African Diasporic studies. The DCDC is committed to collecting, documenting, and 
presenting African American art as well as replenishing and expanding the field. 

The DCDC employs five full-time staff (1 Executive Director, 1 Deputy Director, 1 Office 
Manager, 1 Archivist and 1 Registrar) and 11 student assistants (7 graduate and 4 undergraduate 
students). Its National Advisory Board consists of 14 members. 

The Center’s programs are supported, in part, by the Office &the President and the College of 
Arts and Humanities at the University of Maryland, College Park, as well as through grants 
awarded by Local and State Government and private foundations. An exhibit opening at the 
DCDC on February 2, 2012, for instance, was sponsored by the Ford Foundation, the Maryland 

State Arts Council, UMD, the Institute of Museum and Library Services (IMLS), etc. 

It sponsors and co-sponsors workshops, conferences, international symposia, exhibits, campus 
events, lectures and colloquia at UMD. Moreover, it offers competitive fellowships for faculty, 
graduate students, postdocs and visiting scholars. 

Early in its history DCDC was part of the Consortium on Race, Gender and Ethnicity, a 
research community of centers and institutes at the UMd campus, created to promote 
intersectional scholarship (*I am not sure this initiative is still active). The Consortium brought 
together faculty from history, comparative literature, women’s studies, art, art history, theater 
and biological anthropology. One product of this collaboration ~vas the creation of an 



interdisciplinary curriculum for Maryland students "related to race and the mission of the 
humanities." Universities across the country implemented this curriculum. 

DCDC History 

The Center, named after David C. Driskell, distinguished UMD professor of art, emeritus, was 
established in 2001. Since its establishment, it has "continued to develop and expand its visual 
arts and education programming while also strengthening partnerships with the local community, 
becoming a focal point for arts programming and other activities at the University of Maryland 
as well as for off-campus communities.’’1 

At its inception, and under its first Director Eileen Julien (2002-4), the DCDC described its 
mission as: 

The David C. Driskell Center for the Study of the African Diaspora seeks to 
cultivate a new generation of artists and scholars of the arts, culture, and social 

life of Africa and the Americas, to foster creative new research in and across the 
disciplines, and to educate the public at large about the place of African and 
African diasporic cultural and social life in the modem world. 

It further stated its resolve: 

...to foreground interdisciplinary explorations of the arts and culture as dynamic, 
transnational processes through which to view and understand communities of African 
descent and their role in modem culture; to develop partnerships and proj ects with 
educational and cultural institutions at home and abroad in order to advance the study of 

the cultural and social life of Africa and the African diaspora. 

Under Julien much of the work of the DCDC followed this approach. In her words: "The 
maj ority of programming and research proj ects sponsored by the Driskell Center involve 
questions of race, ethnicity, and gender. Indeed, at the heart of the African diaspora--as a cluster 
of geographic spaces of shared historical experiences and as a rich imagined community--lie 
racial and gendered constructions of identity, making the field of diaspora studies a terrain, par 
excellence, for the theorizing of difference." (Julien had previously served as founding director 

of the West African Research Center (Dakar, Senegal 1993-95) 

The Center was also involved in organizing student programs in Brazil. it provided financial 
support for faculty and student research, innovative teaching and many programs and research 
proj ects that addressed issues of race, ethnicity and gender. 

1 See the DCDC 2009-2010 Academic Year Annual Program Report, 

http://www.driskellcenter.umd.edu/about/2OO9-1OAnnualReportFinal.pdf 

{PAGE \*MERGEFORMAT} 



Recent History 

Under Professor Steele, the DCDC’s mission has been revised and now reads. "The DCDC 
mission is to provide an intellectual home for artists, museum professionals, art administrators, 
and scholars, who are interested in broadening the field of African Diasporic studies. The 
Driskell Center is committed to collecting, documenting, and presenting African American art as 
~vell as replenishing and expanding the field.’’2 

it offers the C. Sylvia and Eddie Brown Driskell Center Scholars Advancement Fund, created in 

December 2002 and "provides graduate and postdoctoral fellowships for students in programs 
that bridge the disciplines of the humanities, performing and visual arts, and the social 
sciences.’’3 

Recent Grants 

In 2008 the DCDC received a $100,000 grant from the Ford Foundation to support its 
publications in conjunction with its exhibition programs. In the academic year 2009/20110, the 
Center was awarded a $149,719 grant from the Institute of Museum and Libraw Services 
(IMLS). In 2011, it received a $60,000 grant from the National Endowment for the Arts (NEA). 

Questions you may want to ask." 

¯ What prompted the change in Mission?; 

¯ Where is the DCDC situated administratively and ho~v is it funded; 

What is his administrative/reporting line - is he still an Assoc. Dean while wearing the 
title of Executive Director? Faculty Position retained? Where is his line; 

¯ Does the DCDC support faculty affiliates? 

¯ Is his appointment as Executive Director for a defined term or at-will; 

What is the breakdown of DCDC internal work (between DCDC-initiated projects and 
projects that are brought in by visiting or other fellows, post-docs or faculty); 

What is the current budget (give a range if he doesn’t feel comfortable giving specific 
figure) and what percentage is represented by grants and contracts, how much from 

administration?; 

What kinds of grants and scholarships do they offer? 

2 See the DCDC website, http://www.driskellcenter.umd.edu/about/index.php. 

3 See http://www.ce~ebratesch~~arships.umd.edu/ce~ebrati~n/sh~wsch~~arship~php?main-id=74. 

{PAGE \*MERGEFORMAT} 



What does he see as strengths of the current DCDC model - what does he see as 

weaknesses; 

Are the National and internal Advisor?- Boards active and effective? 

Is he contemplating changes to the model or mission in the near future; 

How often is the DCDC evaluated and by whom 

{PAGE \*MERGEFORMAT} 



From: 

Sent: 

To: 

Subject: 

Attach: 

Bisese, Am~e <abisese@ema]l.unc.edu> 

Friday, January 27, 2012 5:01 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Benom’~, Judith <benom~@email.unc.edtr’~ 

Self-paced m~d CCO courses 

afri 265.doc; afam 101 .doc; afri 101 .doc; afri 101t.doc 

Eu~gice, 

I have attached 4 files which list all the AFRI and AFAM courses (and instructorsl since Fall of 2007. 
AFRI 101 and AFAM 101 were offered as self-paced and both are in need of revisions. 
SWAH 401(self-paced) is listed with AFRI 101T courses. 

Please feel free to contact me if you have any questions about these course listings. 

Best, 

Anne 

Anne Bisese 

Distance Education Program Assistant 

Self-paced Courses 

919-962-2645 



Credit Programs for Part-time Students 
Course Enrollments Summary 

Date Range: 8/1/2007 - 1/31/2012 
Courses: AFRI -265 

Course 

AFRI-265 (300582) 

Title 

Africa in the Global System Fall 07 McKINLEY 

Active 12 
Cancelled 3 
Dropped 2 
Withdraw 1 

18 

Type 

CCO 

Campus 

UNC-Chapel Hill 

AFRI-265 (300848) 
CANCELLED 

Africa in the Global System Spring 08 McKINLEY 

Cancelled 1 
Transfer Out 2 

3 

cco UNC-Chapel Hill 

AFRI-265 (301270) Africa in the Global System Fall 08 McKINLEY 

Active 9 

Cancelled 4 

Withdraw 1 

14 

cco UNC-Chapel Hill 

AFRI-265 (301408) Africa in Global Systems Summer 08 McKINLEY 

Active 17 

Cancelled 2 

Dropped 3 

Transfer Out 1 

Withdraw 3 

26 

cco UNC-Chapel Hill 

AFRI-265 (301524) Africa in the Global System Spring 09 McKINLEY 

Active 8 

Cancelled 1 

Dropped 2 

11 

cco UNC-Chapel Hill 

AFRI-265 (301754) 

Africa in Global Systems 

McKINLEY 
Summer 2009 

Active 13 

Cancelled 3 

Transfer Out 1 

Withdraw 1 

18 

cco UNC-Chapel Hill 

APSCourseEnrollmentsSummaryDateRange Page 1 of 3 27-Jan-2012 1:29 pm 



Course Enrollments Summary Report continued 

Course Title 

AFRI-265 (301930) Africa in Global Systems -- 

Active 

Cancelled 

Fall 09 McKINLEY 
7 
2 

9 

Type 

CCO 

Campus 

UNC-Chapel Hill 

AFRI-265 (302266) Africa in Global Systems -- Spring 2010 McKINLEY cco 

Active 4 
Cancelled 1 
Dropped 1 
Withdraw 2 

8 

UNC-Chapel Hill 

AFRI-265 (302650) 

Africa in Global Systems -- Summer 2010 

McKINLEY cco 

Active 11 
Cancelled 2 
Withdraw 1 

14 

UNC-Chapel Hill 

AFRI-265 (302904) Africa in Global Systems -- Fall 2010 M cKIN LEY 
Active 9 

Cancelled 3 

Withdraw 3 

15 

cco UNC-Chapel Hill 

AFRI-265 (303306) 

Africa in the Global System -- Spring 2011 

McKINLEY 
Active 11 

Cancelled 2 

Withdraw 2 

15 

cco UNC-Chapel Hill 

AFRI-265 (303526) 

Africa in Global Systems -- Summer 2011 

McKINLEY 

Active 

Cancelled 

Transfer Out 

6 

1 
1 

8 

CCO UNC-Chapel Hill 

AFRI-265 (303886) Africa in Global Systems -- Fall 2011 McKINLEY 

Active 4 
Dropped 1 
Transfer Out 1 
Withdraw 2 

8 

CCO UNC-Chapel Hill 

APSCourseEnrollmentsSummaryDateRange Page 2 of 3 27-Jan-2012 1:29 pm 



Course Enrollments Summary Report continued 

Course 

AFRI-265 (304096) 
CANCELLED 

Africa in the Global System -- 

McKINLEY 

Cancelled 
Dropped 
Transfer Out 

Spring 2012 

3 
1 
1 

5 

Type 

cco UNC-Chapel Hill 

Total number of enrollments for this report : 172 

APSCourseEnrollmentsSummaryDateRange Page 3 of 3 27-Jan-2012 1:29 pm 



Credit Programs for Part-time Students 
Course Enrollments Summary 

Date Range: 8/1/2007 - 1/31/2012 
Courses: AFAM - 101 

Course 

AFAM-101 (300258) 

Title 

The Black Experience [UNC-CH] GILMER 

Cancelled 10 
Course Completed 13 
Expired 18 
Transfer Out 3 
Withdraw 7 

51 

Type 

SPConline 

Campus 

UNC-Chapel Hill 

AFAM-101 (300460) The Black Experience Fall 07 ANDERSON 

Active 7 
Cancelled 3 
Transfer Out 1 
Withdraw 2 

13 

cco UNC-Chapel Hill 

AFAM-101 (300844) The Black Experience Spring 08 MCM ILLAN 

Active 22 
Cancelled 6 
Dropped 2 
Withdraw 5 

35 

cco UNC-Chapel Hill 

AFAM-101 (301114) The Black Experience I Sum 08 ANDERSON 

Active 24 
Cancelled 6 

Transfer Out 2 

Withdraw 2 

34 

CCO UNC-Chapel Hill 

AFAM-101 (301266) The Black Experience 

Active 

Cancelled 

Dropped 

Transfer Out 

Withdraw 

Fall 08 ANDERSON 

23 
4 
1 
3 
3 

34 

cco UNC-Chapel Hill 

APSCourseEnrollmentsSummaryDateRange Page 1 of 3 27-Jan-2012 1:28 pm 



Course Enrollments Summary Report continued 

Course 

AFAM-101 (301520) 

Title 

The Black Experience I Spring 09 McMILLAN 

Active 20 
Cancelled 7 
Dropped 1 
Transfer Out 1 
Withdraw 5 

34 

Type 

CCO 

Campus 

UNC-Chapel Hill 

AFAM-101 (301750) The Black Experience I Summer 2009 ANDERSON    CCO 

Active 19 
Cancelled 7 
Dropped 3 

Transfer Out 1 

Withdraw 5 

35 

UNC-Chapel Hill 

AFAM-101 (301926) The Black Experience -- Fall 09 REGESTER 

Active 16 

Cancelled 5 
Dropped 1 
Transfer Out 1 
Withdraw 2 

25 

CCO UNC-Chapel Hill 

AFAM-101 (302262) The Black Experience -- Spring 2010 McMILLAN 

Active 9 
Cancelled 4 
Dropped 2 
Withdraw 5 

20 

CCO UNC-Chapel Hill 

AFAM-101 (302644) The Black Experience -- Summer 2010 ANDERSON 

Active 15 
Cancelled 3 
Dropped 2 
Withdraw 1 

21 

CCO UNC-Chapel Hill 

AFAM-101 (302898) The Black Experience -- Fall 2010 REGESTER 

Active 11 
Cancelled 5 
Dropped 3 

Withdraw 8 

27 

cco UNC-Chapel Hill 

APSCourseEnrollmentsSummaryDateRange Page 2 of 3 27-Jan-2012 1:28 pm 



Course Enrollments Summary Report continued 

Course 

AFAM-101 (303302) 

The Black Experience to 1865-- Spring 2011 

McMILLAN 

Active 13 
Cancelled 3 
Dropped 2 
Withdraw 6 

24 

Type 

cco 

Campus 

UNC-Chapel Hill 

AFAM-101 (303522) 

The Black Experience to 1865-- Summer 2011 

ANDERSON 

Active 11 

Cancelled 5 

Transfer Out 1 

Withdraw 2 

19 

cco UNC-Chapel Hill 

AFAM-101 (303882) The Black Experience -- Fall 2011 McMILLAN 

Active 20 

Cancelled 4 

Dropped 3 

Transfer Out 5 

Withdraw 2 

34 

cco UNC-Chapel Hill 

AFAM-101 (304092) 

Black Experience to 1865 -- Spring 2012 

REGESTER 

Active 15 
Cancelled 2 
Dropped 3 

2O 

CCO UNC-Chapel Hill 

Total number of enrollments for this report : 426 

APSCourseEnrollmentsSummaryDateRange Page 3 of 3 27-Jan-2012 1:28 pm 



Credit Programs for Part-time Students 
Course Enrollments Summary 

Date Range: 8/1/2007 - 1/31/2012 
Courses: AFRI - 101 

Course 

AFRI-101 (100028) 

Title 

Introduction to Africa [UNC-CH] (13) NYANG’ORO 

Active 2 
Cancelled 7 
Course Completed 36 
Expired 64 
Withdraw 17 

126 

Type 

SPCcorresp 

Campus 

UNC-Chapel Hill 

AFRI-101 (300462) Intro to African Civilization Fall 07 SAHLE 

Active 8 

Cancelled 1 

Dropped 2 

Transfer Out 1 

Withdraw 4 

16 

cco UNC-Chapel Hill 

AFRI-101 (300846) Introduction to Africa Spring 08 SAHLE 

Active 24 
Cancelled 5 
Dropped 1 

Transfer Out 4 

Withdraw 1 

35 

cco UNC-Chapel Hill 

AFRI-101 (301116) Introduction to Africa Sum 08 ANDERSON 

Active 19 

Cancelled 3 

Dropped 1 

Transfer Out 2 

Withdraw 7 

32 

cco UNC-Chapel Hill 

AFRI-101 (301268) Introduction to Africa Fall 08 SAHLE 

Active 21 
Cancelled 4 
Dropped 5 
Transfer Out 2 
Withdraw 1 

33 

cco UNC-Chapel Hill 

APSCourseEnrollmentsSummaryDateRange Page 1 of 3 27-Jan-2012 1:25 pm 



Course Enrollments Summary Report continued 

Course 

AFRI-101 (301522) 

Title 

Introduction to Africa Spring 09 SAHLE 

Active 22 
Cancelled 5 
Dropped 1 
Withdraw 4 

32 

Type 

CCO 

Campus 

UNC-Chapel Hill 

AFRI-101 (301752) Introduction to Africa Summer 2009 ANDERSON 

Active 23 

Cancelled 2 

Dropped 1 

Transfer Out 1 

Withdraw 3 

3O 

CCO UNC-Chapel Hill 

AFRI-101 (301928) Introduction to Africa -- Fall 09 SAHLE 

Active 20 

Cancelled 6 

Dropped 2 

Transfer Out 1 

Withdraw 4 

33 

cco UNC-Chapel Hill 

AFRI-101 (302264) Introduction to Africa -- Spring 2010 SAHLE 

Active 18 

Cancelled 3 

Dropped 3 

Transfer Out 3 

Withdraw 3 

3O 

cco UNC-Chapel Hill 

AFRI-101 (302646) Introduction to Africa -- Summer 2010 ANDERSON 

Active 22 
Cancelled 5 
Dropped 2 
Transfer Out 2 
Withdraw 4 

35 

CCO UNC-Chapel Hill 

APSCourseEnrollmentsSummaryDateRange Page 2 of 3 27-Jan-2012 1:25 pm 



Course Enrollments Summary Report continued 

Course 

AFRI-101 (302900) 

Title 

Introduction to Africa -- Fall 2010 ANDERSON 

Active 26 
Cancelled 4 
Dropped 2 
Transfer Out 2 
Withdraw 4 

38 

Type 

cco 

Campus 

UNC-Chapel Hill 

AFRI-101 (303524) Introduction to Africa -- Summer 2011 ANDERSON 

Active 24 
Cancelled 10 
Dropped 2 

Transfer Out 2 

38 

CCO UNC-Chapel Hill 

AFRI-101 (303884) Introduction to Africa -- Fall 2011 SAHLE 

Active 19 

Cancelled 3 

Dropped 4 
Withdraw 4 

3O 

cco UNC-Chapel Hill 

AFRI-101 (304094) Introduction to Africa -- Spring 2012 ANDERSON 

Active 22 

Cancelled 2 

Dropped 3 

27 

cco UNC-Chapel Hill 

AFRI-101A (303304) 

AFRI-101B (303518) 

Introduction to Africa -- Spring 2011 

Active 11 
Cancelled 4 
Dropped 3 
Withdraw 4 

22 

ANDERSON 

Introduction to Africa -- Spring 2011 SAHLE 

Active 8 
Cancelled 2 
Transfered 3 
Withdraw 3 

16 

CCO 

CCO 

Total number of enrollments for this report 573 

APSCourseEnrollmentsSummaryDateRange Page 3 of 3 27-Jan-2012 1:25 pm 



Credit Programs for Part-time Students 
Course Enrollments Summary 

Date Range: 8/7/2007 - 1/31/2012 
Courses: AFRI - 101T & SWAH 401 (at bottom of the page) 

Course Type Campus 

AFRI-101T (300974) 

Introduction to Africa: For Educators Spring 08 
ANDERSON 

Active 

Cancelled 

Transfer Out 

4 

2 

2 

8 

cco UNC-Chapel Hill 

AFRI-101T (301638) 

Introduction to Africa: For Educators 

ANDERSON 

Active 

Cancelled 

Withdraw 

3 
1 

13 

Spring 09 

cco UNC-Chapel Hill 

AFRI-101t (302412) 

Introduction to Africa --For Educators Spring 2010 
ANDERSON 

Active 
Cancelled 
Dropped 
Transfer Out 

4 
2 

1 
1 

8 

cco UNC-Chapel Hill 

Total number of enrollments for this report : 31 

OPENED June, 2010 

SWAH-401 Elementary Kiswahili I 

Active 1 

SPC correspondence UNC-Chapel 

Total number of enrollments for this report 1 

APSCourseEnrollmentsSummaryDateRange Page 1 of 1 27-Jan-2012 2:42 pm 



Sent: 

To: 

Subject: 

Rucker, Walter C <~wnlcke@email.unc.edu> 

Monday, Januao, 30, 2012 9:39 AM 

SaNe, Eunice N <eunice@email.~mc.edu:~ 

Quick Update... 

Dear Eunice, 

I placed the items you requested over the weekend in your campus box this morning. Also, I wasn’t sure if the envelope you left at the work study station was for 

me or Travis. I’m assuming, given the sensitive nature of the materials inside, that you intended it for me. When we get a chance, we should discuss how to 

proceed. 

I hope all is well and I will see you at 11a for our meeting with Mamararne and Barbara. 

Best, 

Waiter 

Walter Rucker 

Associate Pro{essor ~ Associate Choir 

African ~ Also-American Studies 

[JNC~Chapel Hall 
107 Batt]~ H~ll 
CMpoI I~ll, NC 



From: 

Sent: 

To: 

Subject: 

Caldwell, ILia L <~klcaldwe@emaJl.unc.e&~> 

Monday, Januao~ 30, 2012 4:49 PM 

Jordan, Joseph F <jl~]ordan@email.unc.edu>; ThnrmaJ~, Stephanie J <sthunnan@emaJl.unc.edu> 

BoMe~ John <jptx~wle@unc.edu-~; Ferns, Willimn Reynolds <wfems@nnc.edu-~; Caxlton-La Ney, Iris B <ibc9717@email.unc.edu>; 

Fisher, Rebecka Rutledge <n-fishe@email.unc.edu>; Shields, Tanya L <tshields@unc.edu>; Alexm~der~ G. Rumay 

<mmay@email.unc.edu>; SaNe, Eunice N < eunice@email.unc.edt~-; Willimns, Lyneise E <williale@email.unc.edu>; Watson, Harry L. 

<hwatson@emaJl.unc.edu>; Brophy, Alfred L <abrophy@email.unc.edu>; Har@r~ Jonathan <hoxtlsa~@unc.edu> 

RE: Reminder: Tomorrow’s Meeting Location - 10:30 am Stone Center, 3rd fir., IAAR Shire 

Joseph, 
I will be a little late for tomorrow’s meeting, since I teach until 10:45. 

Best, 
Kia 

Kia Lilly CaldweH, Ph.D 

Associate Professor 

Afro-American Studies 

UNC-Chapel Hill 

CB #3395, 208 Battle Hall 

Chapel Hill, NC 27599 

Phone: 919-%2-2345 

Fax: 919-%2-2694 

klcaldwe@email.unc.edu 

http :/iafriafam.unc.edu/ 

From: Joseph Jordan [jf~ordan@email.unc.edu] 
Sent: Monday, January 30, 2012 3:53 PM 
To: Thurman, Stephanie J 
Cc: Bowles, John; Ferris, William Reynolds; Carlton-La Ney, his B; Fisher, Rebecka Rutledge; Shields, Tanya L; Alexander, G. Rumay; Caldwell, Kia L; Sahle, Eunice N; Williams, Lyneise E; 
Watson, HarlN L. ; Brophy, Alfred L; Hartlyn, Jonathan 
Subject: Reminder: Tomorrow’s Meeting Location - 10:30 ara Stone Cunter, 3rd fir., IAAR Suite 

This is a friendly reminder that tomorrow’s Meeting Location for the IAAR Study Group at 10:30 am is in the Stone Center, 3rd fir., I~R Suite 305. Lunch will also take place here in the 
Hitchcock Rm. 

On Jan 20, 2012, at 4:53 PM, Joseph Jordan wrote: 

Please see attached 

<IAAR Memoranduna.doc> 
Joseph Jordan, Director 
Sonja Haynes Stone Center 
University of North Carolina at Chapel Hill 

(919) 962-95)01 
jfjordan@email.unc.edu 

Joseph Jordan, Director 
Sonja Haynes Stone Center 
Universi~ of North Carolina at Chapel Hill 
(919) 962-9001 

jf~ordan@email unc edu 



Full Name: 

Last Name: 

First Name: 

Marcel Nelson 

Nelson 

Marcel 



From: 

Sent: 

To: 

Subject: 

UNCCH Universi~ Librmy <circadmin@afton.lib.unc.edu> 

Thursday, Febma~ 2, 2012 5:00 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Library Notice 

;Valter R. Davis Library 
CB#3916,Circulation Department 
University of North Carolina 
Chapel Hill, NC 27514-8890 

02-02-12 05:00A~/I 

Pick-up Notice: The following items are now available to pick tap 
and will be held for you for seven days at the Circulation Desk 
AUTHOR: James, Stephen Andrew, 
Universal human rights : origins an 
CALL NO: K3240 J36 2007 
BARCODE: 00039381141 
PICKI~rP AT: Davis L~brary Circulatio 

709856210 

EUN[CE N SAt]LE 

AFRICAN & AFRIC~N-AMER 

CB# 3395 205 BATTLE 

4:21 



Sent: 

To: 

Subject: 

Attach: 

Buell, Agatlm <abuell@email.unc.edu> 

Thursday, Febma~ 2, 2012 3:45 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Leave and RSA ttis~tory 

RSAreport- 10-31-2011 .xlsx 

Hi Eunice, 
As requested, please find attached a report of the recent leaves and Research & Study Assignments taken by current faculty in the department. 
Take care, 
Agatha 

Agafl~a Bnell 
Business Officer 
Depm-~anent of Public Policy 
217 Abemethy Hall, CB #3435 
Department of Africa~n & Afro-America~n Studies 
109 Battle Hall, CB #3395 
University of North Caxolina 
Chapel Hill, NC 27599 
p. 919.962.2788 
1~ 919.962.5824 



A B 

1 Last Name 

2 Selassie 

3 Janken 

4 Nyang’Oro 

5 Nzongola-Ntalaja 

6 Caldwell 

7 Hall 

8 Hildebrand 

9 Lambert 

10 Lee 

11 Regester 

12 Rucker 

13 Sahle 

14 Boyd 

15 Pier 

16 Seck 

First Name 

Bereket 

C D 

Date of Hire 

Rank Title (tenure-track) 

Distinguished Professor July 1, 1994 

Kenneth Professor July 1, 1991 

Julius Professor July 1, 1990 

Georges Professor July 1, 2007 

Kia Associate Professor July 1, 2005 

Perry Associate Professor July 1, 1992 

Reginald Associate Professor July 1, 1994 

Michael Associate Professor July 1, 1994 

Margaret Associate Professor July 1, 2006 

Charlene Associate Professor July 1, 2003 

Walter Associate Professor January 1, 2012 

Eunice Associate Professor July 1, 2001 

Lydia Assistant Professor July 1, 2010 

David Assistant Professor July 1, 2010 

Mamarame Assistant Professor January 1, 2011 



E 

Last Leave 

1 Date 

2 Spring 2009 

3 Fall 2010 

4 pre-2005 

5 Fall 2009 

6 Spring 2007 

7 Spring 2008 

8 Spring 2012 

9 Spring 2012 

10 Spring 2012 

11 Fall 2011 

12 

13 Spring 2010 

14 

15 

16 

F 

Last Leave 

Type 

Study Abroad 

RSA 

G 

Prior Leave 

Date 

Spring 2008 

H 

Prior Leave 

Type 

RSA 

RSA 

Internal Competitive Fall 2007 RSA 

RSA Spring 2006 RSA 

RSA Fall 2011 Study Abroad 

Personal Unpaid Fall 2011 RSA 

RSA 

RSA Fal 2009 Study Abroad 



Fl’om: 

Sent: 

To: 

Subject: 

Buell, Agatka <abuell@email.unc.edu> 

Thursday, Februa~ 2, 2012 4:25 PM 

Wilshire, Collette <wilshire@emaJl.unc.edu-*; Miller, Haeran <hrmiller@emml.unc.edu> 

SaNe, Eunice N <eunice@email. unc.edu> 

RE: Committnent transtbrs to AFRL/AFAM 

Hi Collette, 
I approved this in the system. FYI --I changed the account name to ’%~eakers Fund - African and Affican-~raer~can Studies~’, Most of o~r account start w~th "~ff~c~R 
and African American..,~’ and it m~kes ~s hard to keep them stra~ght! 
~ arr~ (:(:-{~g Eur~i(:e so l:ha~ she {s H~ the ~oop arid krH:~ws tha~: ~:hese fur~ds r~bs~: be sperlt (~urirlg the <urreni: fis<a~ yea~, 

Agatha 

Agaflaa Bud] 
Bush~ess O{}]cer 
Department of Public Polic), 
217 Abemcthy tIall, CB ~/3435 
Depx~ment of African & Afi’o.-Ame~iem~ Studies 
109 Battle HNI, CB ~3395 
U*~iversib" of No~fl~ Catalina 
Chapel tIill, NC 2?599 
p. 919.962.2788 
fi 919.962.5824 

F~m= WHsNre, ColleRe 
Sent= Thursday, Februa~ 02, 2012 4:18 PN 
To: Miller, Haeran; Buell, Agatha 
S~bject= RE: Commitment transfers to AFRI!AFAM 
Hi Iad~es 

I have completed Ne account request for the speakers fund d $1,500 ~ p~t d ~unice’s ChNr appointment. Can one of you please bgdn m your Fi~ce Central 

Inbox and approve the account request. I set the budget up at the same time as Ne accoant request. As soon as I get the new account number I wiIl furw adit to you 

~d she shotfld be able to use the ~n& righr aw ay. 

Th~s 

Coffette 

Sent= Thursday, Februa~ 02, 2012 11:03 ~N 
T~= WHsNre, Colle~ 
Subje~t= Rff: Commitment transfers to AFRI!AFAN 
A~I right, that sound~; good. 

I hope your eye gets better soon! 

Thanks a lot, 

Haeran 

From: Wilshire, College 

Sent: Thursday, February 02, 2012 11:01 AM 
To: Miller, Haeran 
C¢: SaNe, Eunice N 
Subject: RE: Commitment transfers to AFRI!AFAM 
Thanks 

I will get the state funds, ($4,000) transferred today. It may take me a tkw days to get the trust funds to you. I will have to create a new SL for those. I willlet you 

know the new SL/} for the speakers funds. 

[lave a great day. 

Collette 

From: Miller, Haeran 
Sent: Thursday, February 02, 2012 10:42 AM 

To: Wilshire, Collette 
(::¢: SaNe, Eunice N 
Subject: RE: Commitment transfers to AFRI!AFAM 

Hi CoJh:,tte, 

I heard [rom Eunice and please atloca[e ~4.,000 only in 2-32876 ]:or her research fund for this year~ She is planning to travel in this semester and the ~4.,000 wilt be 

spent to support her research. I understand this has to be spent by 6/30. 

Also, she has a plan to use the entire St,BOO of speakers fund for this year so please go ahead and give us trust funds if that’s possible. 

Thanks for your help and please let me know if you have any questions. 

Ha era rl 

From: Wilshire, Collette 
Sent: Thursday, January 26, 2012 4:50 PM 

To: Miller, Haeran 
Subject: RE: Commitment transfers to AFRI/AFAM 

I have put through the follmving FBs to transfer funds for Etmice’s Chair agreement. 

FB88459 Research $ 8,000 to 2G2876-3000 (I changed the name on this account to Sahle Chair) 

FB88458 Stipend amount to cover increase $3,000 to 242871- II10 

I will process the $1,500 after I find out where TatmW w ould like it paid from. Can you ask Eimice ff she intends on spending the entire amount on speakers? I may be 

able to give you trust funds ff she spends the entire amount on speakers. 



Tkanks 
Col]ette 

From: Miller, Haeran 
Sent-" Wednesday, .January 2S, 2012 12:4:[ PM 
To-" Wilshire, ¢ollette 
Subject: Commitment transfers to AFRI!AFAM 

Hi Collette, 

I hope you’re doing well. 

If possible, could you let me know when you will be ready to transfer the commitments for AFRIiAFAM’s chair, Eunice SaNe? I tried to find the information 

through the Intranet in the College’s website, but I couldn’t find it. 

Based on the chair appointment letter by Jonathan Hartlyn, these are the funds that I am looking for: 

Research Fund - $8,000 for 2011-2012 (out of total ~30,000 for the 5 year term) 

Speaker’s Fund - $1,500 for Spring 2012 

And, I understand there will be ~20,000 of "Just Say Yes" fund available for academic year 20:[2-:13. 

It will be appreciated if you’d let me know when we can have an access to these funds at your earliest convenience. 

Haeran 2vliller 

Acct. Tech 

Dept. of Public Policy 

Tel. 919.962.4854 

Fax. 919.962.5824 

Dept. of.adrican and Ai’ro-American Studies 

’][’el. 919.966.1295 



Sent: 

To: 

Subject: 

Attach: 

Buell, Agaflm <abuell@email.unc.edu~ 

Thursday, Februa~ 2, 2012 5:05 PM 

SaNe, Eunice N <eunice@email.unc.edu:~ 

FW: AFAM t~ulty review report - updated 

Revised AI~iAM report requested by Agatha.pdf 

Hi Eurfice, 
Please find attached the updated report of when the next faculty reviews are for each professor. Please let me know if you have questions, 
Best, 
Agatha 

Agaflm B~ell 

Depa~tme~t of P~blic Policy 
217 Abemethy Hall, CB 43435 
Depa~tme~t of Ai}ican & Af?o-Americ;m Studies 
~09 B~Itle Ha~l. CB//3395 

C[u~pel It,ll, NC 27599 
p. 919.9d2.2788 
f. 919962.5824 

F~m: Farre~l, Janet C. 
Sent~ Thursday, Februa~ 02, 2012 4:02 PN 
To: Buell, Agatha 
¢¢: Williams, Rebecca B 
Subject; AFAN Ncul~ review repo~ - updated 
Hey Agatha, Please find an updated report. You will notice that I have handwri~en in a new review date for Eunice SaNe. A faculty member who serves as 
department chair has his,/her PTR deferred until one gear a~er completion of term as department chair. TNs ~s not to say that Professor SaMe could not come 
for promotion review prior to that time. Typically department chairs are given a year to regroup after having served in that administrative capacity before 
undergoing a review. 
Let me know if you have any questions or concerns. 

Janet Farrell 
CAS Business Operations 

CB #3056, Howell Hall 
Phone: 919-962-6210 
Work Schedule: Tuesday,Wednesday,Thursday 



Full Name: 

Last Name: 

First Name: 

Marcel Nelson 

Nelson 

Marcel 



From: 

Sent: 

To: 

Subject: 

Attach: 

Perkins, Kathy A. <kaperkin@email.unc.edu.; 

Thursday, February 2, 2012 10:18 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Appt. ruth you 

KAPerkinsCV2012.pdf 

Hi Eunice, 

Thales for touching base. Yes, the following week will work better for me as well. I will 
contact your assistant to make an appointment or do I make it with you directly? Please advise. 
The 16th is pret~z wide open for me, the 17th after 1:00 and the 18th (Friday is pret~ ~vide open after 11:00am. 

Attached is a copy of my CV. Take care. 

Kathy 

Professor Kathy A Perkins 
Department of Dramatic Art 
(;enter ]~r Dramatic Art 
University of North Carolina 
Chapel tlall, NC. 27599-3230 
919-%2-1132 
kathyaperkins cam 

From: Sahle, Eunice N 
Sent: Thursday, February 02, 2012 1:49 PM 
To: Perkins, Kathy A. 
Subject: RE: New faculty in Dramatic Art 

Dear Kathy, 

Thanks so much for your email. 

Kindly send me you current CV. 

In addition, let me know when would be a good time to meet with you. Next week is very busy, but the following week would work. 

Best wishes and looking forward to our discussion. 
Eunice 

From: Perkins, Kathy Aune 
Sent: Sunday, January 22, 2012 8:20 PM 
To: Sahle, Eunice N 
Subject: New facul~" in Draruatic Art 

Dear Eunice, 

I met you briefly at your ceremony where you were inaugurated as the new chair. Congratulations 
as I’ve heard nothing but wonderful things about you. 

I ~vanted to ~vait a while before contacting you, as I know your plate is full. I would love to 
make an appointruent with you to discuss joint projects with Drama. Barbara Anderson also 
suggested I contact you because she indicated that you had an interest in the arts which is 
wonderful. My background is stage lighting design as well as women in theatre from Africa and 
the Diaspora. I have received several e-ruails from various areas on campus for application 
submission for various interdisciplinary projects. I would like very ruuch to work with African 
and African American Studies in some capaci~’. I am good at planning conferences and organizing 
production related events. 

B elow is a link of the la st maj or proj ect I coordinated at the University of Illinois 

http://www.theatre.uiuc edu/pages/african-diaspora-festival 

On another note, I am trying to bring a very talented Tanzqnian female student here next 
year as an undergraduate. I worked with her last April at the TuSuba school of the Arts 
in Bagamoyo. It is a certificate school, so she would have to come as an uaadergraduate. I’m aware that 
most states school don’t fund International students as undergrads Are you a~vare of any funding 
available for international, and particularly African students? 

I look forward to meeting you when time permits. I teach on Tues/Thurs and am free those days 
after 1:00 M~/F I am pret~z flexible Thank you in advance for your time. 

Kathy 

Professor Kathy A Perkins 
Department of Dramatic Art 
Center for Dramatic Art 
Universi~z of North Carolina 



Chapel th[1, NC. 27599-3235 
919-%2-1132 



From: 

Sent: 

To: 

Subject: 

Moseley, Erin S <Erin IVloseley@unc.edu~ 

Friday, February 3, 2012 8:17 AM 

Buell, Agatha <abuell@email.unc.edu’~ 

SaNe, Eunice N <eunice@email.unc.edw~; ttanda, Sudhanshu <shand@email.unc.edu>; Janken, Kenneth R <krjanken@emaJl.unc.edu> 

RE: Nomination forms for 2012 

Hi Agatha, 
Thank you for keeping me ~pdated on the status of the forms. Today or Tuesday will not be a problem at all, 
Good luck in new adventures outside of I..INC. It has been n~ce "ema~Hng" w~th you. (~ 

F~m: Buell, Agatha 
Sent: Thursday, Februa~ 02, 2012 S:~S PN 
To: Noseley, Erin S 
C¢: SaNe, Eunice N; Handa, Sudhanshu; Janken, Kenneth R 
Subject: RE: Nomination forms for 2012 
Dear Erin, 
~ wanted to let yo~ know that ~ know that the deadline has passed and ] have not yet submitted the Summer School Nomination Forms for both: 
AM(:an & Alto--American Studies 
Public Policy (3279) 
~ am very much hoping [o have [hese complete tomorrow (Friday} and send them ~n, bu[ at the very latest byTuesday 
~ am phas~ngout o~: UNC, and only working~ dme~ but we have not yet h~r’ed a replacement, so ] do apologize for the delay there arejus[ not enough hours~n the 
day~ 
Take care amJ ~ do appre(:ia~e your patience, 

Agatha 

Business OldSter 
Deparm~eBt of Public Polk:?. 
217 Abemethy Hall, CB 43435 
Depa~tme~t of Ai}ican & .&f?o-Americ;m Studies 
109 Batde HMI, CB ~f3395 

C[u~pel It,ll, NC 27599 
p. 91%962~ 2788 
f. 9~9 962.5824 

F~m= Nose~ey, Erin S 
Sent= Tuesday, January 03, 2012 4:02 PN 
Te~ Girod, Alice B~ Allison, Kim A; Schwarz, Anne C; Davis, Barbara Taylou Sauer, Beth H; Futrell, Be~ S; WNtling, Brian E¢ Buell, Agatha¢ Carolyn Turner; Stolle, Carrie K; 
Rogers, Charlo~e H; Weaver, Cinnamon S; Simmons-Cahan, Deborah A; Henry, 6ayle B; Gore, Travis; Toscher, Hope; Julia Ca~alho Ou~iacar@physics.unc.edu); Katrina 
CoNe; Finn, Kelly Ca~er; Nar~tein, kara; ~ulenwMer, C. k~ndsay; kori Harris; Sorrell, Lynn; Richardson, Hark; Jones, Nary J; Nurphy, Naura J; Durre~-johnson, Nellie; 
Smith, Nichael; Ray, Nancy L; Stokes, Pamela D; NcIver, Samelia/ Euban~, Shannon G; Harris, Sonya R; Nontgome~, Summer; Williams, Susan S~ples; Cox, Tammy L; 
Tonya Pope; Hopper, Trent; Bernhardt, Valerie N; Walker, Victoria Ward; Wallace, Wanda k. 
Subjeet~ Nomination forms for 2012 
Happy New Year to 
A~ached to this email is a memorandum and the nomination forms tbr 20~2. Nso attached is Ne tbrm that explains calculating instructor salad, pay for 20~2. 
If you have any ques~ons, please let me know. 
Thank you, 
Erin Moseley 



From: 

Sent: 

To: 

Subject: 

Attach: 

Buell, Agatlm--~abuell@email.unc.edu~ 

Friday, February 3, 2012 9:55 AM 

Moseley, Erin S <Erin Moseley@unc.edw~ 

SaNe, Eunice N <eunice@email. unc.edu> 

RE: Nomination fom~s for 2012 - African & Afio-Americ~ Studies 

SSI-NominForm-2012.doc; SSII-NominFonn-2012.doc 

Dear Erin, 
f,’lease find attached the 20:12 Summer School Nomi~ation Forms for African & A[:ro--American Studies (3287). I had drafted this back in late October when our 
Summer School Admin~strator!DUS had made final derisions, but d~dn’t realize that until th~s morning! ~ have double checked ~t with ConnectCarol~na as well 
Thanks for your patience and do let me know ~f you ha~’e any questions~ 
Best, 

Agatha Buell 
Business Oft]cer 
Dep~tme~ of ~l-~ic Policy 
217 Abemefl~y HN1, CB #3435 
Deparlxner~ og A[iicm~ & At}’o-:~nefican Studies 
109 Bal~e Hal~, CB #3395 
L;n~versJt-y of North Carolina 
Cbape~ H~IL NC 27599 
p~ 919.9(~2.27% 
[" 919.962.5824 

F~m: Noseley, Erin S 
Sent: Tuesday, January 03, 2012 4:02 PN 
To~ Girod, Alice B; Allison, Kim A; Schwarz, Anne C; Davis, Barbara Taylor; Sauer, Beth H; Futrell, Be~ S~ Whirling, Brian E; Buell, Agatha; Carolyn Turner; Stogie, Carrie 
Rogers, Charlo~e H; Weaver, Cinnamon S; Simmons-Cahan, Deborah A; Henry, Gayle B; Gore, Travis; Toscher, Hope; Julia Ca~a~ho ~uliacar@physics.unc.edu); Katrina 
CoNe; Finn, Kelly Ca~er; Hard, in, Lara; Fulenwider, C. kindsay; kori Harris; Sorre~l, Lynn; Richardson, Hark; Jones, Nary J; Nurphy, Naura 3; Durre~-johnson, Nellie; 
Smith, N~chae~; Ray, Nancy L; Stokes, Pamela D; NcIver, Samelia; Euban~, Shannon G; Harris, Sonya R; Nontgome~, Summer; Williams, Susan S~Nes; Cox, Tammy L; 
Tonya Pope; Hopper, Trent; Bernhardt, Valerie N; Walker, Victoria Ward; Wallace, Wanda k. 
Subject: Nomination forms for 2012 
Happy NewYear to AII~ 
ARached to this email is a memorandum and the nomination forms for 2012. Nso attached is Ne form that explains calculating instructor salat7 pay for 2012. 
If you have any questions, please let me know. 
Thank you, 
~rin Moseley 



From: 

Sent: 

To: 

Ce: 

Subject: 

Attach: 

Joseph Jordan <jIjordan@email.unc.edu:, 

Friday, February 3, 2012 11:52 AM 

Bowles, John <jpbowles@unc.edtr~; Fisher, Rebecka Rutledge <rrfisher@emaJd.unc.edu>; Shields, Tanya L <tshield@unc.edu> 

William~ Lyneise E <williale@emml.unc.edu>: Ca]dwell, KiaL <klcaldwe@email.unc.edtr> Hartlyn, Jonathan <hartlyn@unc.edu-~; SaNe, 

Eunice N <eunice@email.unc.edu-~; Alexander, G. Rnmay <rumay@email.unc.edu> Caadton-La Ney, Iris B <ibc9717@email.unc.edu>; 

Watsor~ Hairy L. <hwatson@elna~l.unc.edu>; Fems~ William Reynolds <wfen-is@unc.edu>; Brophy, Alfred L <~abrophy@email.unc.edu>; 

Jones, Marina Sabine <marln@unc.edu> 

Tresolini, Caxol P <carol tresolini@med.unc.edu> 

IAAR Study- Gronp: 3 Important Items 

Kirwan2010to 11 .pdf 

(1) 

To Al1: Please note that we have adiusted the schedule for the visit of Andrew Grant-Thomas of the Kirwan Institute to accorrmmdate changes in the Provost’s schedule. Please note the 
changes and remember we will be here on the 3rd fir. of the Stone Center once again. 

Also, instead of doing a basic background brief for the Kirwan Institute I have, instead, attached a copy of their nmst recent (2010/2011) Armual Report in pdf format 

The Schedule as it stands: 

February" 6, 2012: Andre~v Grant-Thomas, The Kirwan Institute for the Study of Race and Etl’micity, Ohio State University 

10:30am-11:45 pm Meet with Study Group 
11:45 -12:45 pm L~ch/L~.AR Boat@Campus Corrtrn~itv 
lpm-2pm Meet xvith provost and Associate Provost 
2:00 pm - 3:00 pm To~ IAA~R 

(2) Thanks to all of you who responded to the Doodle Poll to help set a date to meet and discuss some of the backgrotmd of the IAAR and this review process. It seems there are several 
dates when at least 6 members are available so, in the interest of time I have selected Monday, February" 13 at 1:00 pm. That meeting will be held here in the Stone Center, 3rd floor 
(utffortunately 105 South is not available). 

For those who calmot attend, please email any questions, concerns, etc., you may have and we ~vill place them on the agenda -- I’ll also send out notes within a couple of days 

(3) Marina is still digging up some of the L~kAR Reports and we ~vill be reproducing them and sending them out shortly, unless we can find the actual digital files 

Joseph Jordan, Director 
Sonja Haynes Stone Center 
University of North Carolina at Chapel Hill 

(919) 962-9001 
j fj ordan@email.unc.edu 







Dear Friends: 

]he <irwan [ns[kute’s past year was marked by wideoranging accomplishments which touched alf three U.S. coastlines and many areas in be[ween, 

with sigrfificant impact dgnt here at Ohio State. Our research p~ojects have reaciled from Portlarfd, O~egon to tile Mississippi Gall Coast to 

Jacksonville. Florida and spanned topics ranging from housing to economic recovery, educational equity, relations between A~rican Americans 

and mml~grants, and mor~. 

~4ere a~ Dhio State, the Institute’s muttidisciplinary staff has partnered extensively with fac[:ty, staff, and units across campus, througil research. 

teaciling, committee membersilips and even[ sponso[ships. 

Severaf recent steps in-.nouse nave positioned Kirwan for the fut[~re. Our Race/Et:~,nicitvjo[mlal has gone from two annual issues to three and 

continues [o a[trac~ a wide ra~.qe of voices inck~ding both practitioners and scholars~ We tam]ched a new web site, which be[ter accommodates 

multimedia and enhanced ~jraphics. We are gearing up for another large-scale national T:~nsfermi~9 Race conference in spring, 2012. 

]he (irwan [ns[kute will mo~e [o ,~ew of[ice space in the coming year, which will reanite oar entire s[aff in a single building] at 33 West 1 lth Avenue. 

We also are undergoing a strategic plannirfg process, which ~kdll help ss c~eate a ~oadmap fo~ moving our work to tile rfex~ level durirfg the ne×t t~tree 

~o live years, 

Meanwilile;, an importar~t part of our plarming [or the futs[e ir~chJdes a leade[ship [rar~sition, as Executive D[[ector iohn powell moves on to head 

new t-laas Diversity Research Center atthe University of California, Berkeley, in January, 2012. 

]he creation d this new center focussed on disparities wilf lead to [utare partnership opportankies for Kirwan. We already arc discussing opportanities 

for collaboration as we do oar important shared work. 

As the Kirwan ~ns~itute actively works to identify a new executiw~ director, its efforts remain in tile capable hands of a tafented and experienced staff. 

We continae ta acco~a[ish amazir~g and mearfingra~ wo[k. As yoa review the past year’s h~g~fi~ghts on the following pages, we invite yoa [o 

connect with either o~: us, or w~th other members of the K~rwan Institute staff, if Vo[~ have shared m[erests to explore. As alwavs~ we apprecmte 

your contmu~r~g suppor~ and parb~ersh~p. 

Sincerely, 

Executive Db’ecto r 

Kir’~’~an Institu[e for ti)e Stud~ ol Race and Ethnici[y 

Gre.~}o~’y H. Williams Chair " Civil Ri~Iht.s & Civil 

Modtz College of Law 

Deputy Director 

Kirwan Instft~[e for the Study ol Race 



with the Kirwan Institute, was recognized with the 2011 Faculty Award for Excellence in 

Community-Based Scholarship for her efforts with the Ghana Study Abroad Program. This 

university-wide award was presented by the Service-Learning Initiative at Ohio State. 

W ns NAACP ...... ........ ........ ........ 
Michelle Alexander, associate professor at the Uoritz College of Law, won the NAACP ........ ............. ............ 

Image Award for Outstanding Literary Work in Non-Fiction on March 4, 2011, for her book ..................... 

~#e New Jim Crow: Mass Incarceration in the Age of Colorblindness, which was written during 

her joint appointment with the Kirwan Institute. The nationally-acclaimed NAACP Image Awards 

celebrate the outstanding achievements of people of color in the arts and those who promote 

social justice through creative endeavors, 

Charisma Ace~ Wins OSU FacultV Awar~ ~or Excellence 

Charisma Acey, assistant professor of Oi~ and Regional Planning who holds a joint appointment 

U P _D A T E S 

Planning is underway for the third semiannual Transfem?ing Race conference, Tf~nsfof~in~ 

Race: Visions of Change, scheduled for March 15-17, 2012 in downtown Columbus. Speakers 

and attendees will look ahead to envision the racial/ethnic landscape in the year 2042, then 

will be challenged to help forge the path to the desired future United States and world. 

GRANTS 

Ford Foundation 

Northwest Area Foundation 

Open Society Institute 

Public Interest Projects, Fulfilling the Dream Fund 

San Francisco Foundation 

W. K. Kellogg Foundation 

Three issues of the Institute’s interdisciplinary journal, Race/EthnicitF Multidisciplinary" Global FUNDED RESEARCH 

Contexts were published, reaching 2,500 institutional subscribers and also being carried by Columbus Communi~ Development Collaborative 

several leading electronic subscription services. Gulf Coast Regional Planning Commission 

HUD Sustainable Communities Program 

In its fourth year of publication, the journal moved from ~o to three annual issues, beginning in NY Stimulus Alliance 

autumn, 2010. Themes included: PICO (National Ne~ork) 

* Volume 4 Number 1 Autumn 2010: The Intersection of Race and Gender Senior Service America 

. Volume 4 Number 2 Winter 2011: Reworking Race and Labor The California Endowment 

. Volume 4 Number 3 Spring 2011: Field Notes from the September 11 Moment The Jessie Ball DuPont Fund 

White Center Community Development Association 

Two Books Acce£ted ~or Publication W.K. Kellogg Foundation 

Two books by Kirwan staff were accepted for publication, and will be released in 

upcoming months: 

by Chris~ Rogers and john powell, has been accepted for publication by Universi~ 

Press of America/Hamilton Books. 

Sode~, b~ jo,n a, ~owell, is :on~ra:ted ~or ~ublication b~ Indiana Unive~siW Press, 



~ vatietv of ~a~pus p~esentatio~s and eyelets, 

For campus-wide audiences, Kirvvan sponsored a panel on Corporate Power. the Legacy of Santa Clara, 

a panel discussion on the 125th anniversary of the court case which established the doctrine of 

"corporate personhood’; a film screening of H-2 Worker, a Sundance Film Festival prize-winning film 

revealing the systemic exploitation of Caribbean laborers by the Florida sugar industry; and a panel 

discussion on North Africa and Middle East Popular Revolutions. In al I, Kirwan sponsored or co-sponsored 

a total of 19 campus events, and one external event. 

The Kirvvan Institute Brownbag Lecture Series featured 10 lunchtime lectures on topics such as immigration, 

racial prejudice, environmental health, race and disability, Indian caste systems, sociology of agriculture, 

and several international topics. 

Ki[wan staff were also guest lecturers on campus. Executive Director john powell was a featured speaker 

for the Hale Center’s Authors, Convers’ation and Soul Food Luncheon Series; powell and Associate 

Professor Michelle Alexander were panelists for the 0% Humanities Institute on Thinking About Race; 

Deputy Director Andrew Grant-Thomas was a Literacy Studies @ OSU panelist on Information Needs and 

Access; Senior Research Associate Elsadig Elsheikh served as a panelist for the Sudan Studies Association 

Conference on Pofitics of Blame vs. Pofitics of Possibfe; and Senior Legal Research Associate Stephen 

Menendian participated in a Moritz College of Law Federalist Society debate on Racism in LawSchool. 

At Ohio State, Kirwan staff members are part of the International Poverty Solutions Collaborative, the 

Africa Development Support Initiative, the Center for African Studies, the OSU Immigration Project, and 

the OSU Diversity and Identity Studies Collaborative. 

In Columbus, Kirwan staff also are actively involved. Kirwan has been engaged in conducting a 

community development assessment and study for Franklin County in collaboration with the 2012 

Community Development Celebration in Columbus. Kirwan staff serve on several working committees 

for Partners Achieving Community Transformation (PACT), a community partnership for redevelopment of 

the Columbus near east side which includes The Ohio State University, the City of Columbus, Columbus 

Metropolitan Housing Authority and the city’s near east side community. 

Kirvvan staff also serve on local community boards or advisoni groups, including the OSU Extension 

Community Outreach Center- University DistrictiVVeinland Park, United Way of Central Ohio HOME 

Impact Council, Foundation for the African Diaspora, Court Appointed Special Advocates (CASA), 

and Center of Science and Industry (COSI). 





16 research reports published. 

9 journal articles, 5 commentaries and 9 blog posts published by Kirwan staff. 

2 books by Kirvvan staff accepted for publication. 

3 issues of Race/Ethnidty: Mu/tidiscipfinary G/oba/Contexts journal were published, 
reaching 2,500 institutional subscribers. 

Eve#t Sponsorships 

19 campus events 

10 Brownbag presentations 

Co-Sponsorship 

1 external event ...................... 

59 news stories (TV, radio, newspaper)featured Kirwan Institute work or staff insights. 

15 additional mentions in online media. 

Social Media 

36,913 visits to the Kirwan Institute Web site 

92,782 visits to the Kirwan Institute’s Race-Talk blog 

3,219 Facebook Followers 

1,643 Twitter Followers 

24 staff 

One year-round student intern 

10 Graduate Research Associates 

Three Faculty with Joint Appointments 

O~io State Affiliated [:acult:f/$taff 

This year, six Ohio State faculty and staff members joined the Affiliated Faculty and Staff Initiative, 

which encourages interdisciplinary collaboration among those who share common interests. 

Total participation now stands at 33: 



I)legate 

Nevada 

Idaho 

Utah 

Montana 
North Dakota 

South Dakota 

Wyoming 

Nebraska 

Colorado 

Arizona 

Kansas 

Oklahoma 

New Mexico 

Wisconsin 

Illinois 

Arkansas 

Ashevi 
Tennessee 

Alabama 

Legend 

Projects By State Presentations 

iiiiiiiiiiiiiiiiiiiiiiiiiii 1 project ~ 1-3 

~ 2 projects ~ 4-8 

~ 4 projects 
~ 9 or more 

’ Orleans 

Note: Two nationwide projects are not included on this map. 

Pennsylvania 

Virginia 



FOCUS AREAS 



U.S. Secretary of Housing and Urban Development Shaun Donovan paid a visit to the Kirwan Institute 

on October 22, 2010, to discuss housing policy, including a draft bill focused on Preserving, Enhancing 

and Transforming Rental Assistance (PETRA). He convened with a group of Kirwan Institute staff and 

Moritz College of Law faculty members. In an ongoing initiative focused on housing policy, Kirwan 

Institute Senior Research Associate Christ,/Rogers has subsequently met with Secretary Donovan 

and his staff in Washington D.C. and is involved with a group of partners studying reform of the 

government-sponsored enterprises Fannie Mae and Freddie Mac. 

Continuing its growing focus on fair housing and fair credit, the Institute’s Future of Fair Housing 

and Fair Credit Initiative emphasized three main findings: regional contexts and local relationships 

matter; local efforts should be supported by a federal platform of consumer protections and a federal 

commitment to affirmatively promoting fair credit and fair housing for all citizens; and it is important 

to compellingly communicate what a fair and just 21 st century economic system looks like and what 

kind of financial system can support it. Working around these principles, Kitwan is part of a national 

coalition which developed a list of civil rights principles for reforming the housing finance system, 

provided input to the Department of Housing and Urban Development (HUB) and the Department of 

the Treasury, submitted a report to Congress, and discussed this topic in a week-long special edition 

of the Kirwan Institute’s Race-Talk biog. 



BUILDING SUSTAINABLE COMMUNITIES 

Leadership in Equitable Development 

The Institute, in collaboration with two other programs, was recently awarded a technical 

assistance grant to be one of the primary technical assistance providers for HUD on 

equitable development for the national sustainable communities program. This three- 

institution collaboration also includes PolicyLink and the Program for Environmental and 

Regional Equity at the University of Southern California. 

Post-Katrina Mississippi Gulf Coast Redevelopment 

Starting in February of 2011, the Institute joined forces in a multi-year collaborative 

planning effort to rdnvigorate the Mississippi Gulf Coast area, following Hurricane Katrina 

and the Deepwater Horizon oil spill. Working with The Ohio State University Department of 

City and Regional Planning and the Gulf Coast Regional Planning Commission, the Institute 

is creating opportunity maps and regional food access maps which will guide regional 

plans, and also led trainings on civic engagement with disadvantaged communities. 

The collaborative three-year, $2-million planning effort is funded by the U.S. Department 

of Housing and Urban Development. 

~ncreasing Opportunity in Seattle 

The Institute is working with the Puget Sound Regional Council in Seattle, WA to assist in 

leading an opportunity mapping initiative as part of their HUB SCl plan. The Institute also 

has held webinars designed to help several grantee regions in their activities, and it has 

released a report on community engagement to grantees: &owing Together fora 

Sustainable Future: Strategies and Best Practices for Engaging with Disadvantaged 

Communities on Issues of Sustainable Development and Regional Planning. 



MAPPING FOR EQUITY 

A groundbreaking study of child well-being in Duval County, Florida, was conducted by the Kirwan Institute for the Jacksonville Children’s 

Commission in late 2010. The study, funded by the Jessie Ball duPont Fund, looks at how two dozen different indicators affect children 

countywide, and then maps the results by neighborhood. The result is a graphic depiction of widely varying circumstances in which Duval 

County children live. The study found a "clear spatial division" within the county, with opportunities for children higher in the east and lower 

in the west, and a high concentration of opportunity-poor neighborhoods in the urban core. The report also maps changes over time, showing 

that between 1990 and 2009, circumstances improved for children in Southeastern Duval, remained poor for children in the urban core, and 

declined for children in Southwestern Duval. The report will help the Commission target its efforts to support families "to maximize their 

children’s potential to be healthy, safe, educated, and contributing members of the community," in line with the organization’s mission. 

Health care access for underserved populations in both New Orleans and Kansas City are examined through a Kirwan Institute 2011 pilot 

mapping project for People Improving Communities through Organizing (PICO), a faith-based network working to solve community problems. 

The Ki~van Institute’s studies assess emergency room use in select area hospitals in each city to build a comprehensive picture of treatment 

needs and patient load, while also identifying areas of health care need, areas of high health care expenditure, areas underserved by health 

care infrastructure, and areas where preventable conditions result in hospitalizations. Community options for prevention and care are also 

being assessed. The Kansas City study includes an additional survey mapping component of other social determinants of health. 

Mapping Opportunity and Understanding Neighborhood Revitalization 

in White Center, Washin#ten and Elsewhere 

In the summer of 2011, the Institute completed a community of opportunity neighborhood revitalization assessment for the White Center 

Community Development Association in King Count,/, Washington. This community-based research and mapping identifies challenges and 

opportunities for the community, in an effort to eliminate structural barriers to opportunity and revitalization in White Center. This year, 

the Kirwan Institute also is completing opportunity mapping projects for Portland, OR; Merced County, CA; Galveston, TX; and the 

San Francisco Bay area. 



BREAKING DOWN BARRI[ERS 

Partnering with ISAIAH, a faith-based organization in Minnesota, the Kirwan Institute developed 

a unique new field guide, Shining the Light. a Practical Guide to Co-Cleating Healthy Cornrnunities, 

designed to help organizers and policymakers bring racial equity into their work. 

Two additional publications developed in partnership with ISAIAH, Shining the Light: 

Revealing Our Choice, and Shining the Light: Reveafing Our Choice in the St. Cloud Region, 

spotlight the impact of structural racism within Minnesota overall, and within the St. Cloud 

area, and highlight the need for an organized course of action to break down structural barriers. 

In the next step, Church congregations affiliated with ISAIAH are working to conduct 1,000 

home-based meetings, training 10,000 people to implement the field guide’s framework, 

in a "10,0% Voices for One Minnesota Campaign" to foster racial justice. 

In collaboration with the Joint Center on Political and Economic Studies in Washington D.C., 

the Institute conducted research to determine the relationship between broadband availability, 

income and race in Los Angeles, Chicago and South Carolina. The findings of this research 

were released in a March 2011 report, Does Place Really Matter? Broadband Availability, 

Race and Income. Results showed a significant racial divide in broadband availability in 

the heavily African-American areas of Los Angeles, but not among low-income populations 

in South Carolina. The findings were also presented at TechNet, a national meeting of 

government officials and leading broadband scholars in Washington D.C. 



In conjunction with The Ohio State University College of Social Work, @wan Institute staff have developed a series of maps and analysis, which measure 

access to economic opportunity for low-income seniors in the Baltimore, Maryland area for Senior Service America, Inc. (SSAI). This work has helped 

SSAI to better understand the challenges and barriers faced by the seniors they serve so they can improve job training services to the most disadvantaged 

seniors. The information will continue to guide SSAI’s future investments in senior economic opportunity in the Baltimore region and beyond. 

WorMing to Improve Quality of Life 

The Kirwan Institute is working with the Northwest Area Foundation to create a blueprint for improving the economic and social conditions of 

low-income African Americans in four major cities: the Twin Cities, Portland, Seattle, and Des Moines. In each city, African American leadership forums 

were convened and teams were put in place to assess major challenges faced by African American communities and to compile possible strategies to 

improve quality of life. The final action plan, targeted for summer 2012, will be built around a common agenda, utilizing Kirvvan’s Opportunity 

Communities and Targeted Universalism frameworks while drawing upon national best practices and local expertise. 

Uphol~i~g Equity i~ Detroit’s "Shrinking City" ~niti~tive 

The Kirwan Institute is working with MOSES, a Detroit-based, community organizing group, and other key partners including the NAACP, to assure that 

community input and equity are at the forefront of Detroit’s "shrinking city" planning activities. MOSES is taking the lead in organizing the community, 

while the Kirvvan Institute offers technical assistance in areas such as interviews, research support, demographic assessments, business and economic 

data and trends summaries, and meetings with key area stakeholders. 

Tracking Recovery Funding 

In October of 2010, the New York Stimulus Alliance released a report prepared by the Kirwan Institute which showed the allocation of federal Recovery 

Act investments across the state of New York and the resulting impact on job creation. Where’s The Stimulus?--State and flegional Profiles of the 

Recovery Act Investment in New York State, outlines the geographic distribution of funds, specific populations that have benefited, and a range of 

future recommendations. 



FOSTERING SCHOOL DIVERSITY 

The Kin~van Institute’s 12 recommendations for promoting diversity and reducing racial isolation 

in Ohio schools, developed in fall 2010, were approved by the State Board of Education of Ohio in 

September, 2011. The recommendations, for use in schools statewide, cover student assignment 

policy, curricula, disciplinary policy, and teacher training and preparedness programs. 

A student assignment policy devised for the Montclaig New Jersey school district by The Kin~van 

Institute was implemented in the 2010-2011 school year, That policy preserves hard won 

integration efforts following the 2007 Supreme Court decisions in the Parents Involved case, 

The Institute is now working closely with the district to devise entirely new student assignment 

zones to better reflect the changing demographics of the district. 

Data and insight from the Kirwan Institute are helping the University of North Carolina {UNC) 

Center for Civil Rights advocate for diversity in Pitt Count,/, North Carolina schools. 

In July 2010, Kirwan shared insight with the Pitt County community about the importance of a 

student assignment plan that promoted diversity, student achievement and integration; but the 

school board subsequently approved a student reassignment plan which would resegregate the 

district’s elementary and middle schools, opening a new school with 88 percent minority students 

and less than 50 percent reading proficiency, while making several other schools racially isolated 

and low performing. 

The UNC Center for Civil Rights filed a legal motion which challenged the board’s decision, using 

Kirvvan Institute maps, data analysis, and focus group results as exhibits to show the devastating 

impacts the approved plan would have on school diversity and student achievement. The board’s 

decision was upheld by the court, with a subsequent appeal pending. 



ADVANCING GLOBAL JUSTICE 

Advocating for Food SovereignW 

In the face of the ongoing food crisis facing communities and countries in the Global South, the Kirwan Institute has developed a multifaceted 

project on this urgent topic. The project was launched with the development of a white paper on Structural Racialization of the Global Food System 

Crisis, and will include research reports on the social impacts of land grabs on the African continent, a feature-length documentary film, and an 

interactive map of land grabs. The Institute is also developing an interactive transmedia website to provide resource information about foreign 

direct investment in African land and related social movements. Collaborators include Fahamu Networks for Social Justice (Nairobi, Kenya), the 

Oakland institute (Oakland, CA), We Are The Solution (West Africa), and documentary filmmaker Stephanie Black (H2 Workerand Life and Deb& 

Contesting Development: The IBRICS IEeonomies 

Under publication is a report on the Brazilian, Russian, Indian, Chinese, and South African (BRICS) economies, which investigates the inclusion and 

exclusion of minority groups in the developmental process, including the barriers that constrain their participation. The report identifies the best 

national practices that address disparity, impediments to greater opportunity, and discrimination in the BRICS countries. 

Developing Collaborations 

Kirvvan is actively involved in the work of Ohio State’s International Poverty Solutions Collaborative to articulate poverty metrics. Working with the 

African Development Support Initiative at Ohio State, the Institute helped to establish a pilot community development project through which students 

from the department of City and Regional Planning conducted research in Offinso, Ghana. Kirwan also collaborates with the Somali Documentary 

Project to examine the routes taken by Somali refugees and forced migrants as they flee violence and famine in their homeland. 

PROMOTI[NG R.ACI[A.L EQUITY 

B~lilding Cross-C~l~t~lra~ Relationships 

Working with groups across the country that strive to build relationships between immigrants and native-born communities of color, the Kirwan 

Institute "mapped" existing curricula, facilitation guides, and other materials used for cross-racial relationship building. Interviews were also 

conducted with representatives from community organizations, worker centers, and unions involved in such work. In March of 2011, the Institute 

hosted a small convening in Maryland for project partners and advisory committee members. 

IExp~oring African American GMs’ Success 

In July 2011 the Institute released a research report outlining the factors that lead to success as well as barriers to opportunity for African American 

girls in Franklin Count,/, Ohio. B/ack Gir/s in Frank/in County, Ohio: Progress, Po~ver and Possibi/ity included a literature review, maps showing Black 

girls’ proximity to "opportunity structures" and into[views with area service providers. 



From: 

Sent: 

To: 

Subject: 

Chapman, Whitney C <wcchapma@emaJJ.unc.edu> 

Friday, February 3, 2012 3:33 PM 

SaNe, Eunice N <eunice@ema~l.unc.edu>; Buell, Agatha <abuell@emml.unc.edu> 

Canceled: AFAM Instructional BudgeliFaculty Workload Review 

Agatha & [unice, 

We wiil be cancelling the meeting on February :].7th. We hope to rescheduie at a later date - ~ w~H be in touch with you soon, 

g es 

Whitney 

Whitney C, Chapman 

Administrative Assistant 

Office of the Dean 

{::olk~ge o[ Arts and Sdences 

UNC--- Chape~ 

Campus Box 3100 

Chapel H~[L 

9 I9/962- :[ 165 

wcch a pm a 

F~m~ SaNe, Eunice N 
Sent~ Wednesday, Janua~ 18, 2012 3:ll PN 

T~ Buell, A~atha~ Chapman, Whitney C 

~ WilsNre, Colle~ 
Subjeet~ RE: A~AN Instructional Bud~et!Facul~ Workload Review 

Dear Whitney, 

Yes, I will be there. 

Best wishes, 
Eunice 

From-’ Buell, Agatha 

Sent-’ Friday, .January 13, 2012 5:59 PM 
To,, Chapman, Whitney C; SaNe, Eunice N 
C¢-" Wilshire, Collette 
S,,bject; RE: AFAM [nstructional Budget!Faculty Workload Review 

Dear All, 
I will no longer be with UNC in February. With a bit rnore inforrnation I would be happy to prepare any informaLion that m~ghL be required ahead of time. 
Best, 
Agatha 

Agatha Buel] 
Busi~ess Ol]~cer 
Dep;~rmaem of Plflqic Policy 
217 Al~emelt~y Hall. CB ~3435 
Department* of Ali’ican & ~M~:o-:~aeHcan Studies 
109 Battle Hall, CB #3395 
U ni versily of No~h Caroli~a 
Cbapd Hill NC 2~599 
p. 919.962.2788 
~i 919.962.5824 

From= Chapman, Whitney C 
Sent-’ Thursday, JanuaW 12, 2012 11:45 ~g 
T~= Buell, Agatha~ SaNe, Eunice N 
Subject= AFAN Instructbnal Budget/Facul~ Workload Review 
Im~n~e= High 
Good MorNng Eunice & Agatha, 
Tammy McHale has asked me to schedule an instructional budget and faculty workload review for the AFAM Department sometime in January or February. 

Attending this meeting will be Tammy McHale, Jonathan Hartlyn, Ryan Greenway, and Colette Wilshire. I would like to suggest a meeting on Friday, February 17th 

from 2:00pm-3:3Opm in South 205. Based on Outlook calendars, this appears to be a convenient t~me for everyone. 
In case Tammy has not already requested this from you, please send us a projection of your budget and expenditures from your instructional budget for 11/12 and 
12/13 sometime in the next three weeks, so we can incorporate that information into this meeting. 
Please let me know if this meeting will work with your schedule. Of course, if there is anyone from your office that you would also like included, please let me 

know and I’ll add them to the list. 
Best, 
Whitney 
Whitney C. Chapman 
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Abstract 

This critical commentary engages, both methodologically and theoretically, the notion of territory as 

discussed by Stuart Elden (2010). Methodologically, I suggest that Elden’s philological concern with the 

term ’territory’ rather than with the idea of ’bounded political space’ risks producing a partial historical 

account. As a way to enlarge the scope of analysis and include also forms of ’bounded political spaces’ 

which existed before, during, and after the emergence of modern territory, I propose a new theoretical 

category, ’territorial’. This category reinstates the importance of ’b-ordering’ practices, downgraded as 

second-order problem by Elden. Theoretically, the commentary also suggests the importance of ’peopling’ 

territory, in order to bring social agency back in and avoiding treating modern territory as a mere 

terror(izing) tool. Prompted by Elden’s account, this piece aims to stimulate a ’territory debate’. 

Keywords 

boundaries, bounded, political, space, territory, territorial, territoriality 

In a recent article for Progress in Human 

Geography, Stuart Elden (2010a) aims to bring 

conceptual and historical clarity to the question 

of ’territory.’ - a question that he wishes to keep 

theoretically distinct from the question of ’terri- 

toriality’, which, either as a biological drive or as 

a social construct, lacks historical contextualiza- 
tion. To answer this question, Elden embarks on 

a conceptual-historical examination, searching 

also for the etymology of ’territory’. He finds 

that both the Latin words terra (earth, land) and 
territorium (agricultural lands surrounding and 

belonging to a town or an abbey/monastery) are 
relevant. Both highlight the politico-economic 

dimension of territory, i.e. its value as a commod- 

ity which can be owned along with its natural 

resources. Yet, echoing the interpretations which 
argue that territorium shares the same root as the 

verb terrere (to frighten), he maintains that terri- 

torium also highlights a political-strategic dimen- 
sion, which can be best captured by the notion of 

’terrain’. Neither land, nor terrain is, however, 
sufficient to understand territory, as this, accord- 

ing to Elden, is mainly dependent on two other 

dimensions: the political-legal and the political- 

technical. While the former refers to the ways in 

which territory is entangled with issues of sover- 

eignty, jurisdiction, and authority, the latter refers 

to mapping and surveying techniques involved in 

its production. Elden’s key point is that territory 

was historically made possible by the idea of a 

quantifiable and calculable geographical 

space, which owes much, according to him, to 

Descartes’s analytical geometry. Within this 

understanding of space, it becomes apparent that 

boundaries do not define territory, since this latter 
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is the product ofa calculative sense of space upon 
which also the production of boundaries relies; 
boundm-ies are, therefore, a second-order prob- 
lem. In conclusion, Elden affimls that territory 
can be understood as a political technology, com- 
prising techniques for measuring land and con- 
trolling terrain. 

While I certainly agree with Elden on the 
importance of locating the notion of territory in 
a historical context, I am not totally convinced 
by the analytical steps taken by Elden and his 
final characterization of territory as a technical 
device. I would like, therefore, to engage his 
account both from a methodological and a 
theoretical perspective in order to cont~-ibute to 
the ’ten-itory debate’, which, as Elden rightly 
affirms, has found so far very few (if any) 
commentators. 

Methodologically, my concem is with the 
relevance of an approach which focuses more 
on a term than on an idea. It seems to me that 
Elden’s analysis is driven more by a search for 
the histo~-ical meanings of ’ten’itory’ than by an 
investigation of the historical forms of’bounded 
political space’, which is the idea generally con- 
veyed by the modem understanding of territory. 
I definitely see the importance ofproblematizing 
what ’bounded’ and ’space’ mean within this 
definition. Yet I think that, by privileging a term 
rather than an idea, Elden’s theorization often-i- 
tory leaves out examples of territorial formations 
before (and also after) the advent of modem ter- 
ritory. This is somewhat odd, because Elden 
himself acknowledges elsewhere (Elden, 
2010b) that Caesar, in his De Bello Gallico, 
showed a clear sense of political control of land, 
set apart from other lands through boundaries 
(fines’), although he never used the tel-m territor- 
ium. Similarly, Elden’s (2003) account of the 
spatiality of the Greek polls reveals a demar- 
cated sociopolitical space also in the absence 
of any Cn-eek term for territory. This last exam- 
ple is particularly significant since, as Elden 
shows, an arithmetical and geometrical 
calculation of space - the key factor, for Elden, 

in the emergence of modem ten’itory - was pres- 
ent among the ancient Greeks too. Also later, in 
the 16th and 17th centuries, when the notion of 
territory according to Elden historically 
emerged, northern Europe was still dotted with 
autonomous political communities anchored to 
geographically demarcated spaces regulated by 
customary laws which ignored the term ten’itory, 
being instead called landschaj}en (landscapes) 
(Olwig, 1996). How to interpret these territor- 
ial formations which existed before, during, 
and after the emergence of territory in proper 
historical terms? Moreover, if one accepts that 
territory is a modern construct, what would 
the rationale be for looking, as Elden does, 
at how territory has been understood tba’ough- 
out history? 

Elden is certainly not alone in associating the 
emergence of territory with the emergence of the 
modern state. More debatable is his emphasis on 
Descartes’ analytical geometry. As Elden, in 
fact, recognizes, a calculative conception of 
space was already in place in Europe since 
the rediscovery of Ptolemy’s Geography in 
the 14th century. In addition, I wonder whether 
we should not investigate further the relevance 
of the linear perspective, theorized by Alberti 
in 1435, for the production oflnodern telTitory. 
It seems to me that this would offer an equally 
powerful conceptual basis for the idea of a polit- 
ical power which aims to master space from a 
single-point perspective - a sort of panoptic 
political gaze out of which modem telxitory is 
produced. 

Yet, I am not so much concerned here with 
the exact periodization and related techniques 
which made modem ten-itory possible, but, as 
I said, with the existence of territorial formations 
before the emergence of modem territory. Thus, 
I wonder whether we should not introduce a 
broader conceptual category, the ’territorial’, to 
study territorial formations before the advent 
of modem ten’itory. While this latter term can 
be used to signify the telTitory of the modem 
state, built on the idea of linear boundaries and 
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exclusive sovereignty, ’territorial’ can instead 
refer to more broad histo~-ical examples of 
bounded political spaces, to be analysed ttn’ough 
a history of political institutions more than phi- 
lology. Within this enlarged perspective, 
’bounded’ would not necessarily stand for a lin- 
ear boundary, but any geographically demar- 
cated limit; similarly, the ’political’ (a notion 
which, although discussed elsewhere by Elden, 
is surprisingly left unaddressed in his essay) 
would not necessarily be epitomized by modem 
exclusive sovereignty, but altemative forms of 
sociospatial authority and jurisdiction. 

To be sure, the territo~-ial should not be consid- 
ered less historical a term than tmTitory, since, at 
least with reference to Indo-European political 
institutions, there is evidence of a historical tran- 
sition fi’om a society structured along a genealogi- 
cal principle to one structured along a territo~-ial 
subdivision (Benveniste, 1969: 293, 309). Yet, 
in this context, the territorial would not necessa- 
~-ily be the product of calculable space and geo- 
metric coordinates, but, following the reading of 
pre-modem political institutions offered by 
Schmitt (2003), would emerge out of practices 
of land appropriation, division, and regulation, 
whether informed by geometrical lcnowledge or 
not.~ This interpretation would bring back the act 
of’b-ordering’ not as a second-order problem but 
as a first-order one, rescuing it from too narrow a 
conception which would implicitly reduce the 
political to a mere technicality for measuring and 
surveying space. From this perspective, the pas- 
sage by Cicero quoted by Elden (2010a: 8), for 
instance, would matter not so much for his use 
ofterritorium as agricultural land, but for the very 
act of b-ordering (the demarcation of a new col- 
ony with a plow) - an act which goes unnoticed 
in Elden’s philological search. 

My aim here is not to campaign for a new 
notion (the territorial) in an intellectual 
market already saturated with contested cate- 
gories (Jones, 2009). Two adjectives (modem/ 
pre-modem) would equally serve the puq~ose - 
which is my aim here - of not reducing the 

’bounded’ to the linear boundaries of the modern 
state, thus ignoring other historical sociospatial 
fomaations, in other non-western geographical 
contexts as well (Sidaway et al., 2004), character- 
ized by bounded political space. 

There is something more, though, that relates 
to Elden’s understanding of (modem) tmTitory 
which deserves careful reading. His view of ter- 
ritory as a political technology for measuring 
and controlling geographical space (a definition 
which, incidentally, does not seem to me con- 
ceptually different fi’om Sack’s, 1986, notion 
of territoriality) is certainly relevant in today’s 
world, ~vhere issues of security are increasingly 
managed in surveillance’s terms. Yet, it is also 
a view strangely blind to the social dimension. 
It is tlale that in his essay Elden briefly mentions 
this dimension, as well as the cultural and the 
affective dimensions. Yet, he does not seem to 
believe that they are central to the definition of 
(modem) tenqtory. If they were, they would in 
any case be so mainly in relation to the nationa- 
lization of territory, as Elden seems to suggest 
(2010a: 13). I would argue that this is a rather par- 
tial view because, first, it implicitly reproduces 
the idea of a close spatial isomorphisln between 
the nation and the state which in a multicultural 
age has become even more problematic than in 
the past and, second, it ends up talking of (mod- 
em) territory mainly as a terror(izing) tool, where 
people are t~’eated as homitws sacri, waiting to be 
controlled, oppressed, or simply disposed of 
(Antonsich, 2009). No agency is acknowledged 
on the part of people in the production of (mod- 
em) territory. 

As a way to fill this gap and ’peopling’ (mod- 
em) territory, it can instead be useful to look at 
other geographical traditions. In particular, 
Francophone geography (e.g. Raffestin, 
Bonnemaison, Debarbieux, Di M4o) has long 
theorized territory (territoire) as a social space, 
produced by specific social practices and mean- 
ings which tunas territory into both a ’semio- 
tized’ and a ’lived’ space. Within this 
perspective, territory is not a socially 
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disempowering technical devise, but the socio- 
spatial context where the ’living together’ is pro- 
duced, organized and negotiated through the 
continuous interplay between ’top-down’ dis- 
courses and ’bottom-up’ mundane practices and 
lived experiences. Although this wrritoire might 
at times coincide with local place, I believe that 
the Francophone insights might also be fi’uitfully 
applied to (modem) territory. 

As Elden 1-ightly points out, a political theo~2¢ 
of territory is still missing. His extensive genea- 
logical work, which is due to appear in mono- 
graphic format, promises to offer a key 
cont~-ibution toward its formulation. Yet it cer- 
tainly cannot exhaust the debate about terri- 
to~2c!territorial. The hope is, therefore, that my 
comments will not remain an isolated voice. 
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Note 

1. This reading relies on Sctmaitt’s (2003: 70) interpreta- 

tion ofnomos as the original act of land division (divisio 

primaeva) by which a people organizes its property 

relations. As such, thc nomos is associated with t~vo 

interrelated concepts: Ortung (an occupied and delim- 

ited portion of the Earth) and Ordnung (the legal 

ordering of property relations and any other subsequent 

legal relations in this occupied and delimited portion of 

thc Earth). 
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Department of SocioJogy and MetropoJitan Studies Program, New York Universit~¢ 
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Abstrac[: Fruitful new avenues of theorization a~d research have been opened by recent 

writir|gs on the production of geographical scale. However, ~his outpouring of research on scale 

production and on rescaJing processes has been accompanied by a notable analytical blunting of 

the concept of geographical scale as i~ has been blended u~reflexively ~to other core geograph- 

ical concepts such as place, locality, territory and space. This essay explores this methodological 

danger: first, through a critical reading of Sa[lie Mars~on’s (2000) recent article in ~his journal 

’The socia] construction of sca]e’; second, through a c~’itical examination of the influential notion 

of a politics ’of’ scale. A concluding section suggests tha~ our theoretical grasp of geographical 

scale could be sigr|ifican~ly advanced if sca[ing processes are distir|gu~shed more precisely from 

other major dimensions of sociospat~al structurat~on under capita[ism. Eleven methodological 
hypotheses for confronting this task are then proposed. 

Key words: geographical scale, rescaJing, production of space, sociospatia[ theor.~ structuration. 

Scale seems to make a difference; b~t does it really? 

Kevh~ Cox (1996: 669) 

Introduction 

The concept of geographical scale has become a buzzword of sorts b~ recent debates 
among political, economic and urban geographers. Although scale has long iplayed an 
important, if largely implicit, role in geographical research, :ff has attracted unprece- 
dented mefl~odological and empirical a ttention in the context of contemporary debates 
about globalization, shifth~g global-local rdations, the reterritorialization of labor 
regulation, the apparent crisis of the Keynesian welfare national state and urban- 
regional restructuring (see, for instance, Castree, 2000; Herod, 1997; Jessop, 1999; 2000; 
Kelly, 1999; MacLeod and Goodwin, 1999; Peck, 1996; Smith, 1995; Swyngedouw, 1997). 
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592 The limits to scale? Methodological reflections on scalar structuration 

The proposition tha t geographical scale is sochdly construch).d is repea ted frequen tly in 
these discussions, and countless articles have been published in recent years which 
effectively demonstrate the ipower of this proposition with reference to a wide :range of 
historical and geographical contexts (see, for instance, Delaney and Lei~er, 1997). A 
second major subset of the emergent literature on geographical scale is devoted to 
exploring the dynamics of n~.scali~g processes by means of wlhich entrenched scalar con- 
figurations are continually junked and remade through intense sociopolitical struggles 
(Berndt, 2000; Crump and Merrett, 1998; Swyngedouv~; 2000; Zellec 2000). A number of 
scholars, finally5 continue to grapple theoretically with the notion of scale itself 
(Collinge, 1999; Howitt, 1998; Jessop, 2000; Jonas, 1994; Smith, 1993; 2000). In this 
con ~ext, many geographers have elabora ~ed processuaI notions of scale in ~heir efforts to 
¯ understand the ways in which entrenched scalar configurations are being reorganized, 
rejigged and retrenched in the current era of global, national and local restructuring 
(Brenner, 1998a; MacLeod, 1999; Swyngedou~x5 1997). Rather than viewing scale as a 
self-evident or pregiven platform for geographical processes, these scholars have 
in ~roduced :more dynamic con ceptualiza tions in order to investiga te the contested, and 
continually evolving, role of scale as a containe~; arena, scaffolding and hierarchy of 
sociospatial practices within contemporary capitalism. In sum, traditional Euclidian, 
Cartesian and Westphalian notions of geographical scale as a fixed, bounded, self- 
enclosed and pregiven container are currently beh-~g superseded - at least within the 
parameters of critical geographical theory and research - by a highly productive 
emphasis on process, evolution, dynamism and sociopolitical contestation. 

Recent work on geographical scale has revealed convincingly the essential 
import~r~ce of scalar hierarchies, relations, processes and dynamics to many of the core 
concerns of economic, political and urban geographers - and, indeed, of social scientists 
more generally (Taylog 1996). As evidenced by the remarkable proliferation of articles, 
book chapters and conference panels on the theme of geographical scale and its social 
construction during the last few years, fruitful new avenues of theorization and 
research have been opened up by these explorations. Yet, as I hope to Ndicate in what 
follows, certain methodological dangers have accompanied this renaissance of debates 
on what, over two decades ago, Henri Lefebvre (1976: 68) ap~Iy ~ermed the ’scale 
question’. 

One of these dangers - my central focus here - is the analytical blunting of the 
concept of geographical scale as it is applied, often rather indeterminately, to an 
expanding range of sociospatial phenomena, relations and processes. DurNg the last 
decade, numerous articles have been written in order ~o illustrate certain key theoretical 
propositions derived from the work of scholars such as Nell Smith and Erik 
Swyngedouw with reference to specific instances of scale production or of rescaling. As 
a result of these research initiatives, the production of scale thesis has now been 
illustrated quite effectively with reference to, among other issues: (a) the uneven 
development of capital and the geography of industrial location; (b) the Changing 
geographies of state power; political regulation and sociopolitical identity; and (c) the 
organizational structures and strategies of labor unions, political parties and social 
movements. While such case studies have sigmificantly advanced our understanding of 
scaling processes under capitalism, they have also arguably underpinned a noticeable 
slippage in the literature between no~ions of geographical scale and other core geo- 
graphical concepts, such as place, locality, territory and space. However, i f the notion of 
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geographical scale is extended unreflexively to demarcate any aspect of sociospatial 
processes, then much of the analytical power and theoretical potential of recent 
methodological innovations may ultimately be lost, causing scale to collapse into an 
overgeneralized ’chaotic conception’. For this reason, as research on the production of 
scale continues to expand and accelerate, it seems particularly urgent to specify as 
precisely as possible the appropriate parameters and applications of the concept. 

I shall elaborate these concerns, first, through a critical reading of Sallie Marston’s 
(2000) important recent article in this journal on ’The social construction of scale’. 
Because of the lucidity of its exposition and the importance of the methodological and 
substantive issues it examines, Marston’s article provides a particularly useful basis for 
reflection upon wlhat might be termed the limits to scale. This discussion leads, second, 
to an analysis of a key ambiguity within the notion of a politics ’of’ scale as developed 
by radical geographers. A concluding section suggests that our theoretical grasp of geo- 
graphical scale could be significantly advanced if scaling processes - the hierarchical 
differentiation and (re)ordering of geographical scales - are distinguished more 
precisely from other major dimensions of sociospatial structuration under capitalism. 
Eleven methodological hypotheses for confronting this task are then proposed. 

One crucial methodological caveat is in order before proceeding. In arguing for a 
more precise and thus analytically narrower conceptualization of geographical scale, 
my aim is in no way to deny the essential importance of scale as a constitutive 
dimension of sociospatial processes. My intention, rather, is to contribute to the 
development of an approach to sociospatial theory in which the specifically scalar 
dimensions of social spatiality - in contradistinction to its many other dimensions, such 
as localization, place-making, territorialization, spatial distanciation, the formation of 
spatial networks, the production of environment/nature and so forth - may be 
adequately recognized and theorized (see also Howitt, 1998). Some readers may object 
that this methodological procedure imposes an arbitrary separation of distinct 
’dimensions’ of social spatiality that are in practice dialectically intertwined. Although 
this danger is admittedly a real one, I believe that it stems from certain unavoidable 
methodological dilemmas that accompany any exercise in theory construction. All 
forms of social theory, even the most avowedly poststructuralist approaches, 
:necessarily involve the introductio:n and deployment of conceptual distinctions 
(Dreyfus and Rabinov~; 1983). This proposition seems particularly relevant in the field 
of sociospatial theory, which is confronted with the hugely complex task of deciphering 
the social content of spatial formations that, as Lefebvre (1991 [1974]: 85-86) once 
observed, more closely resemble the unevenly layered textures of a ’flaky mille-feuille 
pastry’ than the ’homogenous and isotropic space of classical (Euclidian/Cartesian) 
mathematics’. In my vie,a; however, the extraordinary ’hypercomplexity’ (Lefebvre, 
1991 [1974]: 88) of social space within modern capitalism need not deter us from 
attempting to construct theoretical vocabularies through which to decode critically 
some of its main dynamics and contours. The relevant methodological question, I 
would suggest, is whether the conceptual distinctions deployed by sociospatial 
theorists ultimately illuminate, or obfuscate, the specific sociospatial processes under 
investigation. 

As will become apparent below, I believe that the methodological advantages of a 
scalar structuration approach outweigh its potential methodological risks. For purposes 
of the present discussion, my main defense of this methodological approach consists in 
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the claim that it cain clarify certain theoretical confusions that have become prevalent 
within major strands of the existing literature on the production of scale. A more 
sustained, constructive exploration of how processes of scalar structuration are rela- 
tionally intertwined with other dimensions of social spatiality awaits further inquiry. 
The following discussion is intended to develop, albeit in a preliminary manner, some 
of the conceptual tools and methodological strategies through which this task might be 
confronted more directly. 

Above and beyond these methodological justifications, my interest in the problem of 
scalar structuration - and, more generally, in the production of scale - stems from 
political considerations. Although capitalism has long been differentiated into scalar 
hierarchies, it can be argued that the current period of global restructuring is marked 
by particularly profound transformations of scalar organization. Throughout the last 
two decades, the geoeconomic project of neoliberalism ihas entailed a massive assault 
upon established scales of sociopolitical regulation (particularly those of the Keynesian 
welfare national state) and an aggressive attempt to forge new global, national, regional 
and local scalar hierarchies in which unrestricted capital mobility, unfettered market 
relations, intensified commodification and a logic of ’beggar-thy-neighbor’ competition 
are to be permanently institutiolnalized (Eisenschitz and Gough, 1996; Gill, 1999; Peck 
and Tickell, 1994; Swyngedouw, 1992; 2000). At the same time, however, oppositiolnal 
movements which strive to block or to roll back the contemporary neoliberal onslaught 
have likewise begun to mobilize geographical scale in strategic, often highly creative 
ways - whether by ’jumping scales’ to circumvent hegemonic institutional practices 
(Smith, 1993), by attempting to socialize capital at particular scales (Eisenschitz and 
Gough, 1996) or by envisioning radically different scalar arrangements based upon 
principles of radical democracy and social justice rather than the capitalist logic of 
endless accumulation. In this sense, the increasing prominence of scalar concepts in 
contemporary geographical discourse appears to represent a ’real abstraction’ of 
ongoing sociopolitical struggles: it is precisely because the configuration of geographi- 
cal scales has become such an important stake of contemporary restructuring processes 
that geographers and other social scientists have become so attuned, in recent years, to 
its profound methodological significance. The present essay focuses predominantly 
upon methodological considerations and thus touches only fleetingly upon contempo- 
rary scalar struggles. Nonetheless, the following discussion is motivated by a concern 
to develop a framework for sociospatial analysis which might help critically illuminate 
the settings and the stakes of such struggles. 

II In what sense a scalar problem? 

Doreen Massey’s famous (1994 [1979]: 63) questioln, ’In what sense are "regional" 
problems regional problems?’, cain be usefully applied to recent work oln geographical 
scale by asking, ’In what sense are "scalar" problems scalar problems?’ Although it 
would be highly illuminating to apply this question to any number of recent contribu- 
tions to the literature on geographical scale, I shall focus here upon an important recent 
article by Sallie Marston (2000) which provides a state-of-the-art overview, synthesis 
and critical assessment of this burgeoning literature. 

Marston’s article raises a number of significant methodological questions about 
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recent work o:n geographical scale. Most crucial among these is her assertion that 
geographers have operated with an overly narrow understanding of the causal forces 
underlying scale construction and scale transformation. By means of a detailed 
overview of recent writings on the production of geographical scale, Marston demon- 
strates that most scholars have analyzed the scaling of capitalism as a medium and an 
outcome of processes associated primarily with capital, labor and state institutions. By 
contrast, Marston argues for a more systematic analysis of the role of social reproduc- 
tion and consumption processes in the evolution of capitalism’s scalar configuration. 
Marston argues, in particular, that patriarchal gender relations have played prominent, 
if largely neglected, roles in each of these latter processes. Hence a more systematic con- 
sideration of social reproduction and consumption processes can, Marston proposes, 
open up the scale literature to an appreciation of the crucial role of patriarchal gender 
relations in the social construction of geographical scale. Marston summarizes her 
reading of the contemporary scale literature withi:n ihuman geography as follows: 
(Marston, 2000: 233):1 

Preoccupied with questions of capitalist production, contemporary writing about scale in human geography 
has failed to comprehend the real complexity behind the social construction of scale and therefore tells only part 
of a much more complex stor}: 

Marston is concerned, then, to argue for a more multifaceted and complex understand- 
ing of the causal forces underlying the construction and transformation of geographical 
scales. Drawing upon Marxian and feminist social theory, Marston emphasizes the 
interdependencies between production, social reproduction and consumption under 
capitalism and suggests that they must be interrogated more directly by analysts of 
scale production and scale transformation (233-34). 

Marston notes that recent theorists of geographical scale have not explored the 
scaling of social reproduction and consumption processes or, for that matter, the role of 
such processes in the production and reconfiguration of geographical scales. It can be 
argued, however, that these issues have long been analyzed in quite scale-sensitive 
ways by important figures in critical geographical political economy. A case in point is 
Manuel Castells’ (1977 [1972]) famous treatise, The urban question, which defined the 
urban scale in terms of its role in the reproduction of labor-power and, more generally, 
in what he termed ’collective consumption’. As a number of researchers subsequently 
argued, this crystallization of collective consumption functions at the urban scale 
during the postwar period was closely intertwined with the historically specific scalar 
divisions of regulation that emerged under the Keynesian welfare national state, which 
:relied heavily upon local and municipal state apparatuses as instruments of public 
service provision and infrastructural investment within a broader, nationally 
configured administrative geography (Martin and Sunley, 1997; Jessop, 1999; Saunders, 
1979). The issues of labor-power reproduction and consumption likewise figured 
centrally in David Harvey’s (1989) classic analysis of the tendency towards a structured 
coherence within urban and regio:nal labor markets. According to Harvey’s argument, 
place-specific regimes of social reproduction and consumption are a crucially important 
factor that enables or constrains capital accumulation at the urban and :regional scales 
and, more generally, the capacity of territorial alliances within an urban region to 
compete effectively against other major urban regions for mobile capital investment. 

As these examples indicate, urbanists and economic geographers have long noticed 
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the scale-specific patterns in which processes of social reproduction and consumption 
occur, well before the most recent round of debates on the social construction of those 
geographical scales. More important to Marston’s argument, however, is the systematic 
neglect of patriarchal gender relations in the construction of geographical scale both 
within and beyond the spheres of social reproduction and consumption. Indeed, much 
of Marston’s argument can be read as a forceful critique of approaches to geographical 
political economy that neglect to examine the constitutive role of gender power 
relations - specifically, of patriarchy - in the :reproduction and regulation of capitalism. 
Marston implies that a ’domestic mode of production’ (Delphy and Leonard, 1992), 
grounded upon the unpaid exploitation of feminized domestic labor, has long provided 
a key socioinstitutional pillar of the capitalist wage relation. 

In this context, Marston’s central concern is to reconceptualize recent feminist- 
Marxist research on domesticity and patriarchy by resituating it within the parameters 
of contemporary discourses on geographical scale. To this end, Marston introduces the 
key concept of the household as a geographical scale. Whereas Neil Smith (1992: 76; 1993: 
104-105) has occasionally referenced the role of the home as a geographical scale, 
Marston is among the first scholars to attempt to theorize this role systematically and 
historically (see also Taylor, 1999). The remainder of Marston’s analysis (235-38) 
elaborates a brief case study of the transformation of household-level sociospatial 
practices among urban middle-class women in the USA during the late nineteenth and 
early twentieth centuries. I want to examine Marston’s analysis of these household- 
level transformations somewhat more closely in order to specify- what [ view as a 
problematic overstretching of the concept of geographical scale in her analysis.2 

It is useful, at this stage, to distinguish three analytically separate issues within 
Marston’s discussion: 

1) the functional importance of households as sites of diverse social institutions and 
processes - such as social reproduction, consumption, gender relatio:ns, patriarchal 
domination, women’s resistance and so forth - within the US capitalist system; 

2) the changing internal sociospatial organization of households; 
3) the changing scalar positionality of households in relation to other geographical scales 

(for instance, the body, the neighborhood, the urban, the regional, the national and 
so forth). 

On my reading, Marston’s article provides an illuminating historical account of 
households under the first two aforementioned rubrics, but only a minimal and 
relatively underdeveloped account of why their changing scalar positionalities 
mattered during the period in question. 

First, drawing upon the rich tradition of feminist social history and historical 
geography, Marston (235-36) situates the late-nineteenth and early twentieth-century 
US ihousehold in the context of broader shifts in the capitalist industrial order that 
entailed (a) an increasing separation of work and home, (b) a concomitant differentia- 
tion of public and private spheres of social relations, (c) an increasing feminization and 
privatization of a quasi-autonomous domestic sphere, and (d) an increasing differenti- 
ation of bourgeois consumption practices that were focused upon the household as a 
site of private nurturance and sociability. In this manner, Marston highlights the crucial 
importance of the household as a socioinstitutional unit within US industrial 
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capitalism. Second, as Marston indicates, these transformations of the household 
during the early twentieth century had a number of profoundly geographical 
expressions, including, most prominently, the internal spatial reorganization of the 
household (e.g., kitchens) through the introduction of new Taylorist technologies (such 
as heating, refrigeration, stoves and washing machines) in order to facilitate domestic 
values such as efficiency, economy, sanitation and nutrition (236-37). In this manner, 
Marston demonstrates that spatiality figured quite crucially within this fundamental 
redefinitio:n of the household into an insulated realm of privatized, feminized domestic 
labor. 

In what ways did the scalar dimension of the household accompany and mold the 
aforementioned historical shifts? Paradoxically, although Marston frames her 
theoretical analysis primarily around the role of the household as a geographical scale, 
the transformations she discusses pertai:n largely to the two issues summarized above, 
to which the specifically scalar properties of households appear to have been :relatively 
inconsequential. Only on the concluding page of her discussion does Marston allude to 
the ways in which the restructuring of US middle-class households was in turn 
embedded within broader scalar hierarchies and relations. Here Marston provides two 
examples to illuminate the changing scalar positionalities of the household (237). First, 
She argues that debates on domesticity frequently invoked notio:ns of women’s 
citizenship - and thus, by implication, the embeddedness of the household within a 
broader national community. Second, Marston argues that such references were in turn 
intertwined with conceptions of how households served as a spatial microcosm of 
public life and thus were seen to play an important role in counteracting various urban 
problems. On this basis Marston (238) concludes: 

Nineteenth century middle class women altered the prevailing ’Gestalt of scale’ by altering the structures and 
practices of social reproduction and consumption. The scale transformations that were enacted were profound, 
with effects that reached out beyond the home to the city, the country and the global. 

At this juncture, a number of questions can be raised regarding the theoretical concep- 
tualization of geographical scale that underpins Marston’s interpretation of household 
space. Geographical scale is arguably merely one dimension - albeit a particularly crucial 
one - of the multifaceted and polymorphic geographies of capitalist modernity: it is tied 
intrinsically to what Chris Collinge (1999) has termed the ’vertical ordering’ of social 
systems and relations within a hierarchical scaffolding of intertwined territorial units 
stretching from the global/worldwide, the supranational/triadic and the national 
downwards to the regional, the metropolitan, the urban, the local and the body (see also 
Brenner, 1998a).3 From this perspective, it seems particularly crucial that scholars 
attempt to distinguish the specific properties of geographical scale from other 
important dimensions of capitalist spatiality - such as space, place, locale, location, ter- 
ritoriality, distanciation, network formation and so forth - which may involve very 
different geographical properties such as (for example) extension, embeddedness, situ- 
atedness, immobility, enclosure, dispersion or connectivity (Agnew, 1987; Entrikin, 
1991; Giddens, 1985; Gregory and Urry, 1985; Massey, 1985; Sack, 1980, 1986; Whatmore 
and Thome, 1997; Werlen, 1995). In the case at hand, therefore, it is crucial to conceptu- 
alize the specifically scalar properties and causal effects of the household-level social 
relations in question as merely one dimension of their multifaceted and polymorphic 
geographies. In order to sustain the thesis that these household-level social relations 
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’altered the prevailing Gestalt of scale’ (32), the importance of their scalar dimension 
cannot be presupposed but would itself need to become an object of inquiD: 

I would argue, however, that Marston’s characterization of transformations within 
the household in terms of a ’politics of scale’ rests upon an overstretching of the concept 
of geographical scale to a point at which it becomes fundamentally indistinguishable 
from other key geographical concepts, such as territory, locale and place. As noted 
above, Marston’s analysis does indeed indicate at least two specific, and potentially 
significant, ways in which ’scale mattered’ to household politics in the historical-geo- 
graphical context under investigation. Yet, by framing her discussion so closely around 
the theme of scale production, Marston appears to subsume all geographical aspects of 
the household under the rubric of the ’Gestalt of scale’, when her own analysis implies 
that the scalar properties of households - their positionalities within a broader, hierar- 
chical ordering of sociospatial :relations within US industrial capitalism - were 
frequently no more than relatively stable background structures to many of the 
sociospatial transformations in question. Indeed, insofar as the bulk of Marston’s 
analysis focuses upon sociospatial shifts internal to the domestic sphere, it remains 
unclear how the debates on domesticity and household reorganization she describes 
actually altered the Gestalt of scale associated with the industrial capitalist city and the 
nation-state form, as implied in the statement quoted above. Marston’s use of the 
lexicon of geographical scale to theorize the diverse transformations of household space 
described in her article thus appears to entail a problematic overextension of this 
singular dimension of capitalist spatiality to encompass the totality of sociospatial 
relations.4 

In other words, even though it is repeatedly labeled as a geographical scale, the 
household operates more prominently in Marston’s analysis as a sociospatial arena, 
territory, locale or place rather than as a geographical scale in the technical sense of the 
term proposed above. To be sure, the household does operate as a geographical scale in 
Marston’s case study, but arguably in less causally significant and transformative ways 
than her conceptual vocabulary implies. The notion of geographical scale thereby 
becomes an overgeneralized and underspecified term which is used to describe nearly 
any qualitative shift within ’a complex geographical structure of social practices and 
political and economic processes shaped by gender, class and ethnic systems as well as 
by location’ (238). 

In focusing so closely upon this specific aspect of Marston’s article, I am concerned 
less to suggest an alternative reading of her fascinating and highly suggestive historical 
material than to draw attention to a broader methodological dilemma. The conceptual 
problems outlined above are not specific to Marston’s work on the theme of geograph- 
ical scale, but have arguably become increasingly prevalent within many contemporary 
writings on geographical political economy. On the basis of the preceding discussion, a 
fundamental ambiguity within the scale debates of the last decade can be explored 
more directly: the theoretical status of the word ’of’ in the widely influential notion of 
the ’politics of scale’. 
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III In what sense a politics ’of’ scale? 

Neil Smith (1990: 172) coined the phrase ’politics of scale’ in the ’Afterword’ to the 
second edition of Uneven development. Whereas Smith (1984) had previously analyzed 
geographical scales primarily as platforms for capital circulation and uneven spatial 
development, as of the early 1990s ihe began to broaden this politico-economic approach 
to scale production in order to theorize the role of geographical scales as frameworks 
for a broad range of social activities and struggles, from capital accumulation and state 
regulation to social reproduction, gender relations, oppositional mobilization (’jumping 
scales’) and subjective identity (Smith, 1992; 1993; 1995). It was in this context that 
Smith introduced and developed the concept of a politics of scale. 

The notion of the politics of scale has subsequently been deployed by Smith, 
Swyngedouw and other radical geographers with reference to an immense range of 
concrete sociopolitical processes, strategies and struggles (see, for instance, Adams, 
1996; Agnew, 1997; Cox, 1998; iHerod, 1997; Jonas, 1994; Kelly, 1997; Leitner, 1997; Miller, 
1997; Silvern, 1999; Swyngedouw, 1996; 1997; 2000; Williams, 1999). On the most 
general level, the phrase has been used to summarize the proposition that scales are 
socially constructed and thus historically changeable through sociopolitical contesta- 
tion (Smith, 1993; Swyngedouw; 1997). As indicated at the outset of this paper, this 
aspect of the production of scale thesis can now be considered an established truism 
within contemporary human geography. Beyond this level of generality, however, the 
notion of the politics of scale has been deployed by human geographers to describe a 
number of quite different aspects of sociospatial practices within contemporary 
capitalism. Much of the resultant conceptual slippage has hinged upon differing inter- 
pretations of the deceptively unobjectionable word ’of ’ in this phrase. For present 
purposes, simplifying a complex and multifaceted discussion, I would like to focus 
upon two fundamentally different meanings that have been ascribed to this notion 
during the last decade. I shall refer to these two meanings of the ’politics of scale’ as its 
singular and its plural connotations. 

In the first, or singular, meaning, the notion of a politics of scale denotes the 
production, reconfiguration or contestation of some aspect of sociospatial organization 
within a relatively bounded geographical arena - usually labeled the local, the urban, 
the regional, the national and so forth. In this singular aspect of the ’politics of scale’, 
the word ’of ’ connotes a relatively differentiated and self-enclosed geographical unit. 
Here scale is understood essentially as a boundary separating the unit in question - be it 
a place, a locality, a territory or any other spatial form - from other geographical units 
or locations. As we have seen, this is the primary sense in which Marston (2000) has 
analyzed the politics of scale within households. Other noteworthy examples of this 
singular understanding of scale production in human geography include Cox and 
Mair’s (1991) work on the ’agentic’ qualities of places and localities, Paasi’s (1991) four- 
staged theorization of the institutionalization of regions, Smith and Dennis’ (1987) 
analysis of the remaking of the Northern manufacturing belt in the USA and Agnew’s 
(1997) discussion of the divergent visions of ’Italy’ developed by major contemporary 
Italian political parties. In each instance, the analyst focuses upon the diverse sociohis- 
torical processes through which a particular spatial form - a household, a place, a 
locality, a region, a nation and so forth - is established as a differentiated unit of 
sociospatial organization, activity, conflict, struggle, discourse and/or imagination. 
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By contrast, in the second, or plural, meaning, the notion of a politics of scale refers 
to the production, reconfiguration or contestation of particular differentiations, 
orderings and hierarchies among geographical scales. In this plural aspect, the word ’of’ 
connotes not only the production of differentiated spatial units as such, but also, more 
generally, their embeddedness and positionalities in relation to a multitude of smaller 
or larger spatial units within a multitiered, hierarchically configured geographical 
scaffolding. The referent here is thus the process ofscaling through which multiple spatial 
units are established, differentiated, hierarchized and, under certain conditions, 
rejigged, reorganized and recalibrated in relation to one another. Here, then, geograph- 
ical scale is understood primarily as a modality of hierarchization and rehierarchization 
through which processes of sociospatial differentiation unfold both materially and dis- 
cursively. Paradigmatic examples of this aspect of the politics of scale include 
Swyngedouw’s (1992) classic essay on flexible accumulation as a ’glocal’ rescaling of 
political-economic space, Peck and Tickell’s (1994) analysis of neoliberalism as a ’global- 
local disorder’, Smith’s (1997) interpretation of globalization as a new scalar configura- 
tion of worldwide uneven development, Herod’s (1997) analysis of the rescaling of class 
relations in the US longshore industry, Kelly’s (1997) account of the strategic use of 
scalar narratives in the political construction of globalization in the Philippines, as well 
as most contributions to the rapidly growing literature on the rescaling of state 
spatiality (see, for example, Brenner, 1998b; 1999; Cox, 1993; Eisenschitz and Gough, 
1996; Jessop, 1999; 2000; Jones, 1999; Leitner, 1997; MacLeod, 1999; 2000; MacLeod and 
Goodwin, 1999; Swyngedou~s; 1996; 1997). In each instance, the analyst focuses on the 
shifting organizational, strategic, discursive and symbolic relationships between a 
range of intertwined geographical scales and on the ramifications of such interscalar 
transformations for the representations, meanings, functions and organizatio:nal 
structures of each of those scales.5 

I believe that the second, plural usage of the ’politics of scale’ demarcates the primary 
theoretical and empirical terrain for research on scale production. This usage effectively 
captures not only the intrinsic relationality of all geographical scales (as emphasized, 
for instance, by Howitt, 1998) but also their determinate, if continually changing, 
positions as differentiated units within multitiered sociospatial hierarchies (as 
emphasized, for instance, by Smith, 1984, and Collinge, 1999).6 As suggested in the 
discussion of Marston’s work above, it is advisable to deploy the phrase ’politics of 
scale’ in its singular connotation with considerable caution because the distinctively 
scalar ’content’ of the sociospatial relations referenced in such cases cannot be 
presupposed, but must itself be treated as an object of inquiry. Indeed, in the absence of 
an explicit causal argument linking the substantive social content of the spatial unit in 
question to its embeddedness or positionality within a broader scalar hierarchy, there is 
little reason to theorize the issues connoted by the singular usage of the ’politics of 
scale’ in a scalar terminology rather than through an alternative geographical lexicon, 
such as that of place, locality, territoriality or networks. Moreover, in most instances of 
the singular usage of the politics of scale that can be excavated from the literature, the 
issue of geographical scale is closely intertwined - generally in theoretically unac- 
knowledged or underspecified ways - with other, equally significant dimensions of 
social spatiality. I would argue, consequently, that singular uses of the politics of scale 
are methodologically defensible only to the extent that the distinctive scalar content of 
the sociospatial form in question is explicitly investigated and set into relief over and 
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against its other geographical dimensions.7 
The central hypothesis that emerges from these co:nsiderations is that geographical 

scale appears to ’matter’ most to social outcomes - that is, to have tlhe most obvious and 
far-reaching causal impacts - in those social processes or transformations which are 
described through a plural rather than through a singular notion of a politics of scale. 
While it would be problematic to deny categorically the possibility that scale effects 
might also emerge in those social processes or transformations which are described 
under the rubric of a singular notion of a politics of scale, I would suggest that such 
effects are generally less significant, and are in any case considerably more difficult to 
demonstrate, in those instances. The key methodological point, in the present context, 
is that the mere existence of scalar organization does not, ipso,facto, result in sociologi- 
cally or politically relevant scale effects. The overextension of scalar concepts within con- 
temporary sociospatial theory has contributed to a pervasive bracketing of this 
essentially empirical question through an unreflexive choice of theoretical vocabulary. 

I suggested previously that a slippage between the co:ncept of geographical scale and 
other geographical concepts such as place, locale and territory underpins Sallie 
Marston’s (2000) account of household space in late nineteenth century US cities. John 
Agnew’s (1997) otherwise highly illuminating discussion of the ’reconstruction of Italy’ 
by Italian political parties, classified above as an instance of a singular usage of the 
politics of scale, provides a second useful illustration of this point. On the one ihand, as 
Agnew indicates, each of the four major Italian political parties constructed a rhetorical 
vision of qtaly’ that entailed a highly specific scaling of the relations between local, 
regional and natio:nal levels of government. In this sense, a politics of scale was clearly 
quite essential to the production of new visions of Italy as a national space during the 
political turmoil of the early 1990s. On the other hand, however, a careful reading of 
Agnew’s account reveals that such scalar reshufflings and reimaginings represented 
only one aspect of a series of more complex transformations within the dominant 
representations of national political spatiality during tins period. Two additio:nal 
dimensions of sociospatial restructuring, in particular, appear quite essential to 
Agnew’s narrative, even though they are not theorized explicitly as such in this 
particular text (but see Agnew, 1994; 1987). 

First, Agnew’s (1997: 111-17) discussion implies that the major geographical locations 
of each political party’s targeted electoral constituencies (e.g., North versus South, 
urban versus rural) played an extremely important role in the development of each 
party’s vision of Italy: the PDS (Democratic Party of the Left) appealed predominantly 
to tlhe central regions, the Northern League to the urbanized North, the AN (Natio:nal 
Alliance) to southern urban voters; and Forza Italia (Go Italy) to middle class, 
television-watching soccer fans throughout the national territory. In this manner, in 
each party’s vision of a reconstructed Italy, questions of scale were densely superim- 
posed upon a ihorizontally articulated geography of differentiated areas, locations and 
places. Seco:nd, Agnew’s (1997: 111-17) account implies that the political parties also 
mobilized highly specific visions of Italy as a political territory, grounded upon qualita- 
tively opposed conceptions of territorial community, identity and belonging: the PDS 
embraced a democratic/welfarist federalism, the Northern League an anti- 
immigrant/anti-statist entrepreneurialism, the National Alliance a nationalist/statist 
conservatism and Forza Italia a postmodern form of consumerism and economic 
liberalism. In this manner, in each party’s vision of a reconstructed Italy, questions of 
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scale were also tightly intertwined with certain idealized geographies of political 
identity and inclusion/exclusion in terms of which national space was to be 
(re)configured. 

The ’dramaturgy of horizons’ described in Agnew’s article appears, therefore, to have 
involved not only the rescaling of political parties’ rhetorical visions, but also a range of 
organizational and discursive projects through which the parties attempted to reforge 
places, to reshuffle locations and to reterritorialize political identities throughout Italian 
national state space. Agnew’s analysis thus implies that the ’mundane spatiality 
inherent in "ordinary" national politics’ (Agne~s; 1997: 118) was reconstituted, during 
this period, through an extremely complex amalgamation of intersecting political-geo- 
graphical projects - a politics of scale, a politics of location and a politics of territorial 
identity. Agnew’s article lucidly and consistently demonstrates tlhe :role of scale effects 
in the political parties’ electoral strategies, but devotes less explicit theoretical attention 
to the other types of sociospatial dynamics and effects with which these strategies were 
intertwined. In this sense - as with Marston’s scalar analysis of the household, as 
discussed above - I would suggest that Agnew’s theoretical framing of his case study 
so prominently in terms of scalar concepts does :not fully capture the extraordinarily 
rich spatialities that are actually implicit within his empirical narrative. 

The tendency to blend scalar concepts into other geographical categories continues to 
be quite prevalent in contemporary human geography, as is strikingly evident from the 
long succession of debates on the localities question, the urban question, the regional 
question, the national question and so forth. Although its intellectual origins are 
undoubtedly multifaceted (Agnew, 1989; 1993; Taylor, 1996; Gulbenkian Commission, 
1996), I believe the problem results in no small measure from the circumstance that our 
most elementary scalar terms (e.g., local, urban, regional, national and global) are also 
commonly used as spatial qualifiers to connote the substantive sociological content: of 
particular social, political and eco:nomic processes (Cox, 1996). The pervasiveness of this 
tendency is exemplified, for instance, in the equation of the neighborhood scale with 
community cohesion or ethnic identity in the urban sociology of the Chicago School, in 
the equation of the local scale with contextual particularity in British locality studies 
during the 1980s, in Castells’ (1977 [1972]) definition of the urban scale as a receptacle 
for collective consumption processes or in conventional modernization-theoretical 
understandings of the national scale as the ontologically necessary arena for economic 
development and political democracy (for further examples and discussion of these 
problems, see Agnev% 1989; Sayer, 1991; Taylor, 1996; Walker, 1994). Unfortunately, this 
grammatical inconvenience has significantly compromised the theoretical precision of 
many otherwise ihighly illuminating contributions to sociospatial theory. 

Most importantly for my purposes here, it is crucial to recognize that the singular 
meaning of the politics of scale, as defined above, has been investigated quite exhaus- 
tively, albeit in a different conceptual vocabulary, in the debates of the 1970s and 1980s 
on the production of space, territory, locality and place (Agnew, 1987; Harvey, 1982; 
Soja, 1989; Gottdiener, 1985; Gregory and Urry; 1985; Massey, 1985; Massey and Allen, 
1984; Werlen, 1995). The preceding discussion suggests, in fact, that many contempo- 
rary discussions of the production of geographical scale are beginning to revisit unre- 
flexively the intellectual terrain already covered quite thoroughly in the academic 
debates on the production of capitalist spatiality that were initiated over three decades 
ago by the founders of radical sociospatial theory. In that context, scholars debated 
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extensively in what ways ’geography matters’ and developed a number of powerful 
arguments about how and why spatiality structures social relations (of class, gender, 
race, nationality and so forth) under capitalism. New, spatialized theories of accumula- 
tion, urbanization, regulation and politicocultural identity were developed to grasp the 
complex and power-laden historical geographies of capitalist modernity; and notions 
such as spatial divisions of labor, uneven geographical development, the spatial fix, 
structured cohere:nce, spatial restructuring, territorial alliances, territorial no:n-corre- 
spondence, deterritorialization/reterritorialization, spatial difference and spatial effects 
were introduced to describe some of the specific patterns, processes and struggles 
associated with those geographies. Although the scaling of social, political and 
economic space arguably remained quite central to each of the latter issues even in the 
1970s and 1980s, most scholars were more concerned during this period to analyze the 
sociospatial content of particular scales (from the local, the urban and the regional to the 
national and the global) as sites for specific kinds of political-economic and sociocul- 
rural activities (capitalist production, state regulation, social reproduction, political 
mobilization and so forth) than to explore their changing positionalities in relation to 
other geographical scales and scaling processes.8 

The proliferation of explicit debates on geographical scale during the 1990s can be 
understood as an important extension and fine-tuning of the spatialized approaches to 
political economy developed during the preceding decade, provoked in no small 
measure by the post-1970s shaking-up of the scalar hierarchies and interdependencies 
associated with organized capitalism in a new round of crisis-induced sociospatial 
restructuring (Jessop, 1994; Peck and Tickell, 1994; Smith, 1997; Swyngedowa; 1992). 
Under these conditions, spatial scale has provided a more precise conceptual grammar 
for analyzing the continual geographical differentiation and redifferentiation of social 
relations among distinctive, if closely intertwined, spatial units within an increasingly 
globalized configuration of capitalism. Whereas a sophisticated analytical vocabulary 
was developed in the 1980s for grasping many other dimensions of capitalist spatiality 
- such as localization; the tension between geographical fixity and geographical 
mobility; the problematic of territoriality; and the phenomenon of uneven spatial 
development - the new lexicon of geographical scale of the 1990s has provided a 
powerful means to denaturalize, historicize and critically interrogate the very spatial 
units and hierarchies in which capitalist social relations are configured. More 
immediately, recent debates on geographical scale have provided scholars with an 
important theoretical lens through which to begin to decipher the dramatic and highly 
unsettling processes of rescaling - of capital, of the territorial state and of social power 
relations more generally - that are occurring throughout the world system in the 
current era of ’glocalization’ (Swyngedou,a; 1997; 2000; Brenner, 2000). 

Recent contributions to the analysis of scale production and scale transformation thus 
hold the promise of providi:ng scholars with a still more precise, differentiated and 
rigorous theoretical vocabulary for sociospatial analysis than that which had been 
developed during the preceding two decades. To realize this theoretical potential, 
however, it is crucial to distinguish what might be termed scalar structurations of social 
space - which, as indicated above, involve relations of hierarchization and rehierar- 
chiza tion among vertically differentiated spatial units - from other forms of sociospatial 
structuration, such as place-making, localization and terri torialization, whose theoretical 
foundations are currently relatively well developed within human geography.9 
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I would thus advocate restricting the concept of the politics of scale to its most 
generic function as a catchphrase for summarizing the proposition that geographical 
scales and scalar configurations are socially produced and politically contested through 
human social struggle rather than being pregNen or fixed. The singular meaning of the 
phrase ’politics of scale’ can then be redescribed through Jonas’ (1994) notion of the 
’scale politics of spatiality’, provided the distinctively scalar content of the sociospatial 
practices in question is not presupposed but is investigated explicitly. Finally, ! would 
propose to redescribe the plural connotation of the ’politics of scale’ - which, as noted, 
arguably denotes the core analytical focus for any systematic account of scale 
production and scale transformation - as a politics of scalar structuration or, more 
simply, as a politics of scaling. 

IV Conclusion: towards an investigation of scalar structurafion 

On my reading, then, studies of geographical scale and of rescaling processes - whether 
in contemporary or in historical contexts - are at their most powerful when they are 
situated within a broader sociospatial framework that is attuned to the rich multidi- 
mensionality of capitalist spatiality. As Henri Lefebvre (1991 [197@ 88) once noted, 
’each fragment of space [within modern capitalism] masks not just one social relation- 
ship but a host of them that analysis can potentially disclose.’ Geographical scale is 
therefore not to be equated with the totality of sociospatial practices but must be 
recognized as one crucially important dimension of geographical differentiation, a 
hierarchically ordered system of provisionally bounded ’space envelopes’ (Lefebvre, 
1991 [1974]: 351) that are in turn situated within a broader, polymorphic and multi- 
faceted geographical field.1° 

I shall conclude this discussio:n by proposing eleven methodological ihypotheses that 
might serve as general starting-points for the investigatio:n of processes of scalar struc- 
turation. In developing these hypotheses, I draw upon and attempt to synthesize some 
of the key ideas that have been introduced and debated in the contemporary theoretical 
literature on scale production. Although the hypotheses are presented here in eleven 
distinct steps, they articulate mutually reinforcing rather than merely additive method- 
ological assumptions. 

1) Scalar structuration is a dimension qf sociospatial processes. Scalar structuration is not a 
property of social spatiality ’as such’, but is best understood, rather, as a dimension 
of particular sociospatial processes - such as capitalist production, social reproduc- 
tion, state regulation, consumption and so forth. Insofar as a gNen social, political 
or economic process is internally differentiated into a vertical hierarchy of distinct 
spatial units, the problem of its scalar structuration arises.11 

2) Processes of scalar structuration are constituted and continually reworked through 
everyday social routines and struggles. The concept of structuration connotes a devel- 
opmental dynamic in which the basic structures of collective social action are 
continually reproduced, modified and transformed through collective social action 
(Giddens, 1985; Sewell, 1992). Insofar as it provides the ’partitioned geography’ 
(Smith, 1993: 101) within which forms of social action are hierarchically embedded, 
scale is arguably a constitutive dimension of such societal structuration processes. 
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Crucially, however, the differentiation of social processes into determinate scalar 
hierarchies is never accomplished ’once and for all’, but is continually forged and 
remade through everyday habits, routines, practices, negotiations, experiments, 
conflicts and struggles. 

3) Processes of scalar structuration are. dialectically intertwined with other forms of sociospa- 
tial structuration. The scaling of social relations represents only one dimension of 
their multifaceted geographies. The scalar differentiation of any given social 
process occurs in direct conjunction with other forms of sociospatial structuration, 
which likewise continually mold and transform the geographies of that process. 
For instance, the scalar differentiation of modern state power between national, 
regional and local tiers is closely intertwined with (a) its territorialization within 
self-enclosed boundaries, (b) the bounding of each of its scalar ’tiers’ within terri- 
torially demarcated subnational jurisdictional units, and (c) the spatial centraliza- 
tion of state powers within a (national) territory (Mann, 1993; Taylor, 1993). The 
scalar structuration of state spatiality has thus been linked inextricably (but not 
exclusively) to its territorializatio:n and its geographical centralization. Analogous 
arguments could be made for other social processes, such as capitalist production 
or consumption, whose scalar differentiations are inextricably intertwined with 
other forms of sociospatial structuration such as place-making, localization, distan- 
ciation, network formation and so forth. Scalar structuration must thus be 
examined as one among many structuration processes which underpin the 
continual production and transformation of social spatiality. The development of a 
more sophisticated meta-language for the study of processes of sociospatial struc- 
turation under capitalism remains an important theoretical task. Nonetheless, 1 
would argue that the relationship between scalar structuration and other forms of 
sociospatial structuration under capitalism may be explored most fruitfully 
through contextually specific yet theoretically self-reflexive investigations. 

4) There are multiple forms and patterns of scalar structuration. Any systematic account of 
scalar structuration must begin with (a) an analysis of hove; why and when the 
social process in question is subdivided into a vertical hierarchy of separate yet 
intertwined geographical scales. Concomitantly, such an account would then need 
to specify (b) the relevant spatial units within that hierarchy, (c) their specific and 
historically evolving role(s) within the hierarchy and (d) their specific and histori- 
cally evolving relation(s) to other units within that hierarchy. Crucially, however, 
each sociospatial process may be grounded upon a highly specific form of scalar 
structuration. For instance, wlhereas the tension between the differentiation and 
equalization of profit rates illuminates essential aspects of capital’s scalar differen- 
tiation (Smith, 1984), this analytical lens may be less useful in illuminating the 
scalar differentiation of state institutions, which continues to be a source of consid- 
erable theoretical and political controversy among state theorists, historical sociol- 
ogists and political geographers (see, for instance, Collinge, 1998; Duncan and 
Goodwin, 1988; Jessop, 2000; Jones, 1999; Mann, 1993; Taylor, 1993).12 

5) Scales evolve retationally within tans;led hierarchies and dispersed interscalar networks. 
The meaning, function, history and dynamics of any one geographical scale can 
only be grasped relationally, in terms of its upwards, downwards and sidewards 
links to other geographical scales situated within tangled scalar hierarchies and 
dispersed interscalar networks (Lefebvre, 1991 [1974]: 85-88). Scale, therefore, 
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cannot be construed adequately as a system of territorial containers defined by 
absolute geographic size (a ’Russian dolls’ model of scales). Each geographical scale 
is constituted through its historically evolving positionality within a larger 
relational grid of vertically ’stretched’ and horizontally ’dispersed’ sociospatial 
processes, relations and interdependencies. Consequently, the very intelligibility of 
each scalar articulation of a social process hinges crucially upon its embeddedness 
within dense webs of relations to other scales and spaces. 

6) There are multiple spatialities of scale. Scales are commonly described in areal terms, 
as relatively self-enclosed, Euclidian/Cartesian territorial containers. However, ter- 
ritoriality represents only one possible dimension of their rich sociospatiality (Cox, 
1998; Low, 1997; Whatmore and Thorne, 1997). Whereas an analysis of the scale 
politics of spatiality (Jonas, 1994) can help demarcate the specific scalar frames in 
which sociospatial practices are enclosed, an analysis of the spatiality of scale is 
required in order to excavate their full sociospatial content. Accordingly, the 
complex sociospatiality of scale-making processes may be specified in terms of 
concepts of place, locale, location, area, territory; networks, connectivity; or, 
perhaps, on the basis of additional, still undeveloped geographical categories.13 

7) Scalar hierarchies constitute mosaics not pyramids. Processes of scalar structuration do 
not produce a single nested scalar hierarchy, an absolute pyramid of neatly inter- 
locking scales, but are better understood as a mosaic of unevenly superimposed 
and densely interlayered scalar geometries. For, as Allen, Massey and Cochrane 
(1998: 60) indicate, ’... different kinds of social process have very different 
geographies and they do not all fit neatly into the same set of nested hierarchies’ 
(see also Lefebvre, 1991 [1974]: 85-88). Hence the meaning of scalar terms such as 
global, national, regional and urban will differ qualitatively depending on the his- 
torically and contextually specific scalar partitionings of the sociospatial process in 
question. In this context, we can also speak of a ’kaleidoscope effect’ (Smith, 1987: 
64) in which the organization of scalar patterns changes qualitatively according to 
the perspective from which they are perceived and/or acted upon. 

8) Processes of scalar structuration generate contextually specific causal @cts. Whether or 
not the scalar structuration of a given social process generates sociologically or 
politically significant outcomes is an empirical question that can only be resolved 
through context-specific inquiries. In some instances - examples of which pervade 
the literature on the politics of scale - scalar articulation may indeed become an 
’active progenitor of social processes’ (Smith, 1993: 101). In other instances - 
examples of winch may also be excavated from the scale literature - the scalar artic- 
ulation of a social process serves as no more than a relatively stable background 
structure to its historical unfolding. An investigation of the contextually specific 
conditions under which scalar structuration - as opposed to other forms of 
sociospatial structuration - generates sociologically or politically significant social, 
spatial and scalar effects remains a crucially important, if largely neglected, 
research task. 

9) Processes of scalar structuration may crystallize into scalar .fixes. Processes of scalar 
structuration interact with one another intensely and continuously to produce 
’nested hierarchical structures of organization’ (Harvey, 1982: 422) that enframe 
significant aspects of everyday life within provisionally solidified ’scalar fixes’ 
(Smith, 1995). Scalar fixes are composed of relatively stabilized geographical 
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hierarchies in which activities organized at some scales tend to predomi:nate over 
others (Collinge, 1999). Such scalar hierarchies constitute relatively ’fixed geo- 
graphical structures bounding political, economic and cultural activity in specific 
ways’ (Smith, 1995: 63). Although the issue has yet to be analyzed systematically, it 
can be argued that the long-run historical geography of capitalist development has 
been premised upon a succession of determinate, if highly contradictory; scalar 
fixes in and through which the socioterritorial preconditions for accumulation have 
been continually secured, destabilized, junked and remade (Brenner, 1998a). In this 
context, state institutions have arguably played a particularly significant - but 
hardly exclusive - role in demarcating, reproducing, modifying, destroying and 
creating anew the major scalar hierarchies and partitions in which everyday life 
within capitalist society has been configured (Lefebvre, 1976; 1978; MacLeod and 
Goodwin, 1999). 

10) Established scalar fixes may constrain the subsequent evolution ~f scalar configurations. To 
date, the bulk of the literature on scale production, with its empirical focus on the 
tumultuous post-1970s period, has emphasized the cataclysmic forms of scalar 
transformation which ensue during phases of systemic crisis. Under these 
conditions, a creative destruction of scalar hierarchies unfolds: extant scalar config- 
urations are dismantled and rejigged, and following intense sociopolitical 
struggles, radically new hierarchies of scale may be established. It should be 
recognized, however, that scalar configurations are not infinitely malleable, even 
during phases of intensified, accelerated restructuring. Once scalar fixes are 
established within particular historical-geographical contexts, they frequently 
exercise powerful structuring effects upon the future evolution of scales. In general 
terms, these structuring effects represent a situation of ’path-dependency’ in which 
entrenched social arrangements reinforce themselves and induce the development 
of complementary organizational forms (North, 1990). Properties of path- 
dependency have been observed in diverse forms of institutional evolution, from 
technological change and industrial location to state formation and welfare state 
retrenchment (for recent overviews, see Mahoney, 2000; Pierson, 2000). It can be 
argued that properties of path-dependency have also underpinned important 
aspects of the historical geography of spatial scales within modern capitalism. 
Extant scalar fixes may close off certain pathways of scalar evolution by circum- 
scribing the production of new scales within determinate institutional-geographi- 
cal parameters. In this scenario, scalar change is incremental: the dominant scalar 
fixes of one ihistorical period impose a relatively inflexible, self-reinforcing geo- 
graphical scaffolding witlhin which scalar configurations and interscalar relations 
subsequently develop.14 The path-dependent characteristics of ihistorical and con- 
temporary rescaling processes await further investigation. The interplay between 
path-dependency and creative destruction in the historical geography of spatial 
scales likewise represents a potentially fruitful focal point for future research in this 
field. 

11) Processes qf scalar structuration constitute geographies and choreographies of social power. 
The structuration of social processes by scale mediates, and is in turn mediated by, 
highly asymmetrical and thus conflict-laden social power relations (Berndt, 2000; 
Castree, 2000; Herod, 1997; Leitner, 1997; Swyngedouw, 1997; Smith, 1993). On the 
one hand, the establishment and reorganization of scalar hierarchies creates 
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geographies and choreographies of inclusion/exclusion and domination/subordi- 
nation which empower some actors, alliances and organizations at the expense of 
others, according to criteria such as class, gender, race/ethnicity and nationality. On 
the other ihand, such scalar hierarchies may operate not merely as arenas of social 
power struggles but also as their very objects insofar as they are challenged and 
unsettled in the course of sociopolitical struggles and conflicts. In this sense, as 
Swyngedouw (1997: 141) has suggested, ’the co:ntinuous reshuffli:ng and reorgani- 
zation of spatial scales is an integral part of social strategies and struggles for 
control and empowerment.’ Concomitantly, in Smith’s (1993: 101) concise 
formulation, ’The scale of struggle and the struggle over scale are two sides of the 
same coin.’ The specification of the particular historical-geographical conditions 
under which scalar hierarchies may become stakes rather than mere settings of 
social struggle is a theoretical and empirical task that awaits more systematic inves- 
tigation. In an epoch in which new, highly disempowering and increasingly author- 
itarian scalar arrangements are being forged and aggressively entrenched by the 
agents of transnational capital and US-dominated global neoliberalism, an analysis 
of this issue would appear to be one of the more urgently important political con- 
tributions that could be made by progressive theorists and analysts of rescaling 
processes (Swyngedouw, 2000). 

The preceding hypotheses represent no more than a rudimentary attempt to confront 
some of the many exciting methodological challenges that have been opened up by 
recent theorizing on scale production and rescaling processes. The question of how best 
to conceptualize geographical scales and the tangled, multitiered hierarchies in which 
they are embedded has only just begun to be investigated explicitly and systematically. 
It is to be hoped, therefore, that debates on this potentially quite promising and 
politically salient realm of contemporary sociospatial analysis will continue to generate 
illuminating conceptual insights and empirical-historical research in the coming years. 

Nonetheless, as our theoretical understanding of the production of geographical scale 
matures, it is worth reminding ourselves of Kevin Cox’s (1996: 669) apt question, posed 
at the outset of this article: ’Scale seems to make a difference; but does it really?’ In our 
zeal to explore the multiple ways in which scale serves as a ’metric of geographical dif- 
ferentiation’ (Smith, 2000: 725), it is crucial to distinguish specifically scalar structura- 
tions of social relations from the many other forms of sociospatial structuration which 
underpin the geographies of modern capitalism. Only then, I believe, can we begin to 
determine whether, in what ways, and under what conditions, geographical scale really 
does make a difference. 
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Notes 

1. Unless otherwise noted, subsequent parenthetical page references refer to Marston (2000). 
2. It should be noted that this aspect of Marston’s argument - that the household constitutes a 

distinct geographical scale - is analytically independent of her contention that processes of social 
reproduction and consumption have important causal effects upon the production and reconstitution 
of geographical scales. The following discussion focuses largely upon Marston’s account of the former 
claim, which is elaborated in the final four pages of her article. 

3. This understanding of geographical scale, which builds upon an interpretation of Henri 
Lefebvre’s (1976; 1978; 1991) approach to the issue, is broadly consistent with many of the definitions 
that have been proposed in the scale literature - such as Delaney and Leitner’s (1997: 93) notion of 
scale as a ’nested hierarchy of bounded spaces of differing size’, Agnew’s (1997: 100) notion of scale as 
’the level of geographical resolution at which a given phenomenon is thought of, acted on or studied’ 
or Smith’s (1993: 99) more specific notion of scale as the ’geographical resolution of contradictory 
processes of competition and co-operation.’ In the conceptualization proposed here, however, it is the 
hierarchization of spaces in relation to one another which is the very essence of their scalar 
ordering/differentiation or ’scaling’ (see following discussion). 

4. Marston (220-21) states that she embraces Howitt’s (1998) understanding of scale as a relation. 
Yet Howitt (1998: 51) argues explicitly against the attribution of ’conceptual primacy or conceptual 
independence’ to geographical scale relative to other aspects of social spatiality. Rather, his main goal 
is to counteract the marginalization of scalar concerns within human geography (the so-called 
’handmaiden’ understanding of scale) and to suggest that scale deserves what he terms ’co-equal’ 
status as a key component - along with place and environment - in the ’construction and dynamics of 
geographical totalities’ (Howitt, 1998: 51, 56). On this reading, then, the critique developed in the 
preceding paragraphs appears to be consistent with Howitt’s theorization. 

5. Collinge (1999) has recently extended this plural usage of the politics of scale by distinguishing 
dominant and nodal (nondominant) scales within broader scalar hierarchies and scalar divisions of 
labor. 

6. To be sure, the sociopolitical processes associated with the singular and plural meanings of the 
politics of scale may, under certain conditions, be tightly intertwined. For instance, Smith’s (1993: 99) 
elegant definition of scales as the ’geographical resolution of contradictory processes of competition 
and co-operation’ implies that the differentiation, bounding and stabilization of scales can occur only 
when cooperative relations provisionally countervail against competitive pressures within a 
determinate spatial unit. Concomitantly, Smith implies, once geographical scales are differentiated 
from one another through (internal) relations of cooperation, the (external) relations between them are 
mediated through competition. In this manner, Smith implicitly links the singular and plural conno- 
tations of the politics of scale through a specific causal mechanism: the geographical interplay between 
competitive and cooperative social relations. According to this argument, the differentiation of any 
single geographical scale (the singular connotation of the ’politics of scale’) can be explained in terms 
of its role as a geographical pivot mediating between processes of internal cooperation and external 
competition within a multitiered scalar hierarchy (the plural connotafion of the ’politics of scale’). 
Smith’s work is exceptional, however, in linking the two meanings of the politics of scale through a 
specific causal mechanism. 

7. A number of scholars have maneuvered skillfully aroLu~d this problem by blending the lexicon 
of geographical scale directly into other geographical categories and metaphors. Swyngedouw (1997: 
140, 144), for instance, speaks alternately of ’scaled spaces’, ’scaled places’, ’scalar spatial configura- 
tions’, and the ’process of territorial "scalar" construction of space’, whereas Jonas (1994) speaks of the 
’scale politics of spatiality.’ Paasi (1991; 1996), meanwhile, subtly weaves his discussion of the ’scales 
of spatial life’ into a contextually, historically and locationally sensitive analysis of place-making and 
regionalization processes (see also Newman and Paasi, 1998). While I am sympathetic to these 
methodological strategies, my goal in the present context is to examine more directly the underlying 
theoretical problem to which they are a response. 

8. As Soja (1989: 149) noted in his account of the development of sociospatial theory during the 
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1970s and 1980s, geographical scale remained an ’understudied subject’ during this period, despite the 
’initial probes’ into the topic made by scholars such as Peter Taylor and Neil Smith. 

9. IVly intention, in emphasizing the ’verticality’ of scalar relations, is not to deny the importance 
of what might be termed ’horizontal’ forms of interscalar interaction and interdependence - for 
instance, networks of relations between actors and organizations located within geographically 
dispersed cities, regions and so forth. It is worth inquiring in what specific sense the issue of geo- 
graphical scale might be said to impact such ’horizontally networked’ relations. In an extremely 
insightful recent essay on the global geographies of food, Sarah Whatmore and Lorraine Thorne (1997) 
contend that such horizontal networks cannot be grasped adequately through traditional, geometric 
scalar concepts, which are focused one-sidedly upon the ’geography of surfaces’ rather than upon the 
’geography of flows’. Drawing upon the work of Bruno Latour, Whatmore and Thorne (1997: 289) 
argue that ’power relations in space’ must be reconceptualized as a ’frictional lengthening of networks 
of remote control’. From this point of view, they argue, ’... the key question becomes not that of scale, 
encoded in a categorical distinction between the "local" and the "global", but of connectivity, marking 
lines of flow of varying length and which transgress these [scalar] categories’ (Whatmore and Thorne, 
1997: 289-90; italics added; for an analogous approach to scale, which likewise draws upon Latour’s 
work, see also Murdoch, 1997). 

I would argue, however, that geographical scales and networks of spatial connectivity are mutually 
constitutive rather than mutually exclusive aspects of social spatiality. Networks of spatial connectiv- 
ity are directly structured by geographical scale insofar as the latter serves to demarcate (a) the 
specific, if often rather amorphous, spatial units between which the networks in question are inter- 
connected; and (b) the spatial orbits of the networks in question. In any case, the relationship between 
scales and networks might be understood in a number of different ways: it could be argued (a) that 
geographical scales produce networks of connectivity; (b) that networks of connectivity produce geo- 
graphical scales, or - more dialectically - (c) that geographical scales and networks of connectivity co- 
constitute one another in a complex mutual interaction. Each of these propositions might have some 
validity in specific historical-geographical contexts, but more systematic inquiry is needed in order to 
explore them. In my view, Whatmore and Thorne are quite correct to call into question the appropri- 
ateness of standard Euclidian/Cartesian scalar concepts for analyzing horizontally networked forms 
of sociospatial interdependence and interaction. Geographical scale may structure such relations of 
horizontal connectivity, but scalar categories hardly provide a complete description of the complex, 
overdetermined spatialities inherent within these relations. Drawing upon the writings of Deleuze 
and Guattari, Ngai-Ling Sum (2001) has recently described such horizontal interscalar linkages as 
expressions of a newly formed ’rhizomatic’ layer of social spatiality within the emergent configuration 
of global capitalism (for additional studies of the horizontal aspect of interscalar relations see, for 
instance, Hocking, 1999; Sum, 1997). 

10. Two particularly admirable illustrations of how the production of scale can be conceptualized 
in this manner are Anssi Paasi’s Territories, boundaries and consciousness (1996) and John Allen, Doreen 
Massey and Allan Cochrane’s Rethinking, the region (1998). 

11. Drawing upon Doreen Massey’s (1985) framework, Kevin Cox (1993) has usefully described 
this phenomenon in terms of scalar divisions of labor. According to Cox, geographical scales exist 
insofar as actors within an organization - for instance, a capitalist firm or the state - depend upon 
resources that are immobilized within a particular spatial arena in order to pursue their essential goals 
(see also Cox and Mair, 1991). Scalar divisions of labor emerge when different actors within an orga- 
nization depend upon resources that are immobilized at divergent spatial scales in order to pursue 
their essential goals. Cox’s work on scale divisions of labor can therefore be read as providing strategic 
microfoundations for Smith’s (1984) more structuralist understanding of scale differentiation in terms 
of the interplay between competition and cooperation (see note 6 above). 

12. Swyngedouw (1997) has elaborated a helpful first cut at these issues by showing how a 
number of key axes of capitalist regulation - the wage relation, the form of competition, monetal2r~ and 
financial regulation, the international configuration, and the state form - are differentiated internally 
among distinct spatial scales. In a neglected but extraordinarily insightful section of Limits to capital, 
David Harvey (1982: 417-24) has likewise examined the scale differentiation of a broad range of ’hier- 
archical arrangements’, including corporations, state institutions, territorial alliances, financial 
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systems and urban hierarchies. On the scale differentiation of regulation, see also Collinge (1999). As 
discussed, Marston (2000) has argued convincingly that processes of social reproduction and 
consumption should also be understood in scale-differentiated terms. There are, no doubt, many 
additional sociospatial processes within contemporary capitalist society that are likewise differentiat- 
ed by scale and that could thus also be explored through the methodological lens of scalar structura- 
tion. 

13. It should be noted that this proposition is a direct corollary of proposition (3). 
14. In Collinge’s (1999) terms, such a situation obtains insofar as dominant scales impose the geo- 

graphical hierarchies within which nodal (nondominant) scales evolve. According to Collinge’s 
analysis, the resultant scale divisions of labor are calibrated to be ’optimal’ for establishing a viable 
regime of accumulation. While Collinge’s theorization provides a useful structuralist critique of 
certain voluntarist strands within regulation theory, the assumption that processes of scalar evolution 
directly reflect the changing historical requirements of capital accumulation is problematic. First, as 
the literature on path-dependency suggests, inefficient or suboptimal institutional configurations are 
frequently locked in due to their higher payoffs (’increasing returns’) as they become more prevalent. 
These tendencies may also entail the entrenchment of scalar arrangements which permit accumulation 
to continue along pathways which are suboptimal for dominant factions of capital. Second, the 
selection of a dominant scale cannot be understood in purely systemic terms. As Collinge emphasizes, 
the search for an ’optimal’ scale under capitalism is subject to a systemic ’accumulato~ imperative’. 
It can be argued, however, that this ’imperative’ is mediated through contradictory class relations and 
other opposing sociopolitical forces which likewise frequently generate outcomes that are suboptimal 
from the standpoint of capital. 
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Structural space 

To identify the subject matter of human geography 
it is generally necessary to draw spatial boundaries 
at some level of abstraction. Whether the focus is 

upon patriarchalism or the new imperialism, areal 
differentiation or economic integration, the 

determination of such boundaries will usually be 
required at some stage in the proceedings. Spaces 
do not however occur in the singular: each locality, 
for example, is defined not only by contrast with 
other localities, but also with non-local territories 
of different sizes (such as bodies or regions). 
Indeed, it is by codifying this system, projecting a 
world that is divided not only into a ’horizontal’ 
structure (in which similar activities are organized 
at similar scales in different places) but also a 
’vertical’ structure (in which different activities are 
organized at different scales covering the same 
places), that scale analysis acquires its conceptual 
power. The framework of nested scales was 
introduced during the 1950s and 1960s as a 
categorical device for describing spatial patterns at 
different levels of aggregation. From the early 
1980s it was however argued that scales reflect real 
differences in the territorial organization of society, 
and it is on this basis that scale analysis (including 
perhaps the body, home, locality, region, nation, 
supranational and global levels) has extended its 
influence: ’integral to the production of space, 
capital produces certain distinct spatial scales of 
social organisation’ (Smith 1984, 87; see also Taylor 
1982; Kurtz 2003; Gough 2004; Uitermark 2005; for 

a useful review see Sheppard and McMaster 2004). 
But whether it is composed of nominal categories 
or real territories, the scale analytic cannot be 
segregated from the rest of traditional human 
geography but is symptomatic of this, and of the 
spatial structuralism with which it is generally 
imbued. 

Over broadly the same period, however, the writ- 
ings of Lacan and Foucault, Deleuze and Derrida, 
Cixous and Irigaray have informed a post-structural 
critique of presence and identity that challenges 
the coherence of abstract structures. Feminists have 

argued, for example, that the spaces of structural 
geography, the spaces that can be exhaustively 
analysed scale by scale, express the territorial 
logic of patriarchy (Rose 1993, 149; 1996, 62). The 
masculine desire to stabilize meaning leads there- 
fore to the drawing of boundaries around territories: 
’envelopes are another solid then; they depend on 
a certain kind of space to constitute the masculine 
subject and his feminine (m)other’ (Rose 1996, 71). 
Indeed, in her deconstruction of these boundaries 
Rose pursues the language of a ’paradoxical space’, 
a space that lurks beneath the bounded space of 
geography, a space of flows and melding that (for 
example) undermines the distinction between the 
real and the metaphorical: ’It is to write as if the 
mirrors were not solid but permeable, as if the tain 
could move ...’ (Rose 1996, 72; 1993, 140-1). But 
perhaps the first deconstruction of spatial structur- 
alism - after that of Derrida himself - was provided 
by actor-network theory, which acknowledges the 
reality of macrostructures (such as nested scales) 
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whilst showing that these are sustained through 
networks of heterogeneous association (Callon and 
Latour 1981). 

In their recent article Marston, Jones and Wood- 
ward develop an approach that is informed less by 
feminism or ANT, more by Schatzki and Deleuze, 
and that pursues not so much the deconstruction of 
scale as its elimination from the lexicon of human 

geography. Their article begins with a critique of 
scale, then sketches an alternative flat ontology, 
and in both respects makes an important contribu- 
tion that reaches well beyond the scale debate to 
the wider investigation of social space. In develop- 
ing a response, however, I have drawn out two 
particular strands from their argument - one 
strand, from their critique, that is informed by the 
work of Derrida; and another, from their proposed 
alternative, that is informed by Latour - and have 
used these to produce some critical leverage. 

245 

our thinking in implicit ways: ’once these layers 
are presupposed, it is difficult not to think in terms 
of social relations and institutional arrangements 
that somehow" fit their contours’ (Marston et al. 

2005, 422). Fourthly, they claim that hierarchical 
scales provide an apparently transcendental 
perspective which discourages researchers from 
acknowledging their own positionality: ’How, we 
might ask, can a researcher write seriously about 
situated positionality after having just gone global’ 
(Marston et aI. 2005, 422). On the basis of this 
critique the authors suggest that the concept of 
scale is inherently hierarchical and should be elimi- 
nated from the terminology of human geography: 

These problems, we believe, are inherent to hierarchies 

and cannot be resolved by integrating them with 

network formulations. For these reasons we elect to 

expunge scale from the geographical vocabulary,. 
(Marston et aL 2005, 422) 

The critique of scale 

Marston et al. open their paper by reviewing in 
particular the neo-Marxist scale writings of Taylor 
and Smith, Swyngedouw and Brenner, and by 
showing that in each case these project a framework 
of nested scales that rises vertically, providing a 
spatial scaffold up and down which social processes 
can supposedly flow" (Marston et al. 2005, 418). But 
as the authors point out, this vertical formulation 
has a number of deficiencies. First of all it relies 

upon a confusion between scale as spatial size and 
scale as institutional or boundary level, confusion in 
which the two meanings are conflated: 

hierarchical scale cum boundary-making invites a 
mishmash of scalar talk with boundary talk, and until 
we can sort out the differences, we might as well use 
extensivity and bordering as separates. (Marston et al. 
2005, 428, note 10) 

Secondly, scalar hierarchies and the local/global 
distinction are confused in this context with the 

distinction between micro/macro levels of social 
analysis, or between agency/structure or concrete/ 
abstract. Regarding the local/global, they note in 
particular that 

it is easy to see how this fundamental opposition could 

enter into the terrain of scale theorizing, for in one 

sense the local-global distinction is merely the spatial 

version of micro-macro. (Marston et aL 2005, 421) 

Thirdly, they argue that hierarchical scales are 
taken for granted as units of analysis that shape 

Strand 1: the analogic of deconstruction 

Such criticisms are surely correct as far as they go. 
But before moving on it is perhaps worth seeing if 
they, especially the suggestion that local-global is 
merely a spatial version of micro-macro, can be 
extended further by reference (for example) to the 
writings of Neil Smith. Throughout his scale 
writings Smith draws a distinction between space 
and society - asserting a ’historical dialectic’ 
between these, arguing that different societies 
produce space, that space is a repository of social 
assumptions - and suggests that the relationship 
between these is mediated dialectically through the 
production of scale, a process in which society 
produces scales that reproduce society: 

scales should be seen as materially real frames of social 

action. As such, geographical scales are historically 

mutable and are the products of social activity. (Smith 

1995, 60; see also 1979, 376; 1984, 77; 1990, 169; 1992, 73; 

2004, 197) 

Smith also draws a distinction between material 

and metaphorical space, develops a critique of 
spatial metaphor for undermining the reality of 
space, and argues that such metaphors must be 
harnessed to material space within a geographical 
language that he describes as a ’spatial grammar’ 
(Smith 1984, 75; 199(!, 169; 1992, 66; Smith and Katz 
1993). Metaphor is defined here by the use of 
homology: ’metaphor functions by asserting the 
homology or at least resemblance between 
something to be known and something assumed as 
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already known’ (Smith 1992, 66). But despite this 
critique, when we examine Smith’s writings about 
scale, then alongside the differences between 
society and space we find a series of homologies - 
metaphors - between these spheres, a series that is 
central to his conceptual architecture: 

1 In 1984 Smith presents his spatial concepts as 
analogous to a series of social concepts that he 
derives from Marxism, identifying parallels between 
(for example) immobile/mobile capital and fixed/ 
circulating capital, between the spatial and the 
social concentration/centralization of capital, 
between spatial scale and the scale of production 
(e.g. Smith 1984, 89, 119, 122, 129, 142, 146). 

2 In 1984 and 1990 Smith proposes a homology 
between spatial scales and social functions, with 
’the home’ viewed as ’the inscription primarily 
of the reproduction of social relations’, whilst 
the global space ’is the product of the economic 
relations of the market’ (Smith 1990, 173). 

3 In 1990 and 1992 the phrase ’contained in space’ 
identifies the different scales as spatial mecha- 
nisms of political regulation, and highlights the 
equation that is made in these texts between 
spatial and social notions of ’scale’, between scales 
as categories of spatial size and scales z-ks ir~struments 
of political control (in which they apparently 
distil ’the oppressive and emancipatory possibil- 
ities of space’) (Smith 1990, 173-4; 1992, 70). 

4 In 1992 Smith broaches his analysis of spatial 
scale through the homology between hierarchies 
of spatial size and hierarchies of social power: 
for example, between hierarchical space and 
divisions of race and class, gender and ethnicity; 
and between the local-global and the agency- 
structure distinctions (Smith 1992, 67-7(!, 73, 78; 
see also 2(/(!4, 197). 

5 In 1992 it is a one-to-one correspondence 
between spatial scales and social functions 
(between the globe and financial capital, the 
nation and politics, the locality and social repro- 
duction, the home and gender construction) that 
forms the basis of Smith’s theoretical framework 

whereby ’systematically different social processes 
are involved in the arbitration and construction 

of different scales of social activity’ (Smith 1992, 
73, see also 70, 75-6; Marston and Smith 2001). 

6 In 2004 key economic concepts such as the 
’expansion and centralisation of capital’ and 
’scale of economic accumulation’ are once again 
placed in a spatial context and used in ways that 
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encourage a spatial interpretation (e.g. Smith 

2004, 206). 

7 A homology is identified in 2004 between spatial 

scales and political agents (city governments, 

nation states, global corporations, private indi- 

viduals, neighbourhood organizations) organized 

at different levels, a homology that forms the 

basis of Smith’s argument about ’scale bending’ 

(e.g. Smith 2004, 193-4). 

Taken together these parallels betoken a more 
general homology between Smith’s geography 
and Marxian sociology. But unfortunately this 
homology opens the door to a series of displacements 
and substitutions between spatial and social 
concepts within the texts concerned, substitutions 
that create uncertainty as to which sense (the 
spatial, or the social, or the-spatial-and-the-social) 
is being invoked on any particular occasion. So by 
using economic terms such as ’fixed/circulating 
capital’ or ’concentration and centralisation of 
capital’ to describe spatial patterns without at the 
same time foreclosing their economic usage (in 
1984 and again in 2004), Smith superimposes 
spatial upon social meanings and creates 
uncertainty in the application of these terms. By 
using ’scale’ (in 199(! and 1992) without distinction 
to describe not only categories of spatial size but 
also instruments of political control, Smith 
addresses political and spatial referents in the same 
terms and confuses the spatial form of a struggle 
with its political oppression through the 
imposition of spatial boundaries. By using ’scale’ 
(in 1992) to cover not only hierarchies of spatial 
size but also hierarchies of social power, Smith 
assimilates social meanings to spatial terms, and 
creates uncertainty as to whether on particular 
occasions ’hierarchial space’ refers simply to a 
hierarchy of spatial sizes, or to a hierarchy of 
spatial size that is by virtue of this also a hierarchy 
of social power. The homology between spatial 
scales and social functions (in 1990 and 1992) 
produces confusion by assimilating the latter to the 
former, with ’interpersonal interactions’ treated as 
’local’ interactions and inter-state relationships 
as ’global’ relationships, the global scale treated as 
’the scale of finance’ whilst the local scale is ’the 

scale of reproduction’. By asserting (in 2004) that 
the hierarchy of spatial scales is at the same time a 
hierarchy of political status, in which it is improper 
for political agents at smaller spatial scales to 
engage on equal terms with those embracing larger 
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scales, Smith assumes a homology which (as in 
1992) permits political status and spatial size to be 
addressed in the same terms. 

The homologies between space and society that 
inform Smith’s writings therefore produce a series 
of homonyms in which key terms (’the centralisation 
of capital’, ’hierarchial space’, the ’local’ and the 
’global’, ’spatial scale’) cover both social and spa- 
tial meanings. Indeed, by extending the scope of 
social concepts to include spatial objects or patterns, 
Smith produces a series of what are in his terms 
social metaphors, in which (for example) the term 
’centralisation of capital’ is applied to spatial pro- 
cesses (capital collocation), whilst at the same time 
also retaining its social meaning (capital consolida- 
tion). But, despite his critique of spatial metaphor, 
most of the metaphors that emerge from the ana-lysis 
of Smith’s texts (and the homologies they involve) 
are spatial in character. To use ’spatial scale’ for a 
measure of spatial size and an instrument of politi- 
cal control (or a measure of social function or social 
power or political status) is to encompass spatial 
and social meanings within the same (spatial) term. 
Indeed, in the context of Smith’s project of ground- 
ing spatial metaphors in material space, each of the 
metaphors identified above is used here to draw" 
their social or metaphorical referents back into the 
material or literal space that is the milieu of Smith’s 
geography. It is precisely by means of such meta- 
phorical folds that Smith attempts to secure the 
material grounding of metaphorical space, and so 
the spatial grounding of society. But through the 
operation of these metaphors Smith conflates the 
social and spatial phenomena which at the same 
time he distinguishes, eliding the difference 
between society and space upon which his analysis 
depends. A recurrent pattern of undecidability is 
therefore produced - in which spatial scale (for 
example) is undecidable between metaphorical and 
literal and metaphorical-and-literal meanings, 
between social and spatial and social-and-spatial 
meanings - an undecidability that renders Smith’s 
theoretical formulations indeterminate. 

Through the work of this undecidability Smith’s 
texts systematically deconstruct themselves, both 
asserting and eroding the distinction between society 
and space - and between metaphor and material - 
upon which they depend. With time this analysis 
could no doubt be developed in a direction similar 
to that which I have set out elsewhere (Collinge 
2005). But for present purposes it is enough to note 
that a perverse logic works itself out across Smith’s 
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texts - and indeed across those of Taylor and 
Swyngedouw - a paradoxical analogic by which 

their composition depends upon manoeuvres that 
at the same time bring their decomposition. The 
implications of this deconstructive logic go well 
beyond mere error and point, as Derrida has 
shown, towards the general conditions of all meta- 
physical understanding (see, for example, Derrida 
1973 1976 1978 1982). But by addressing them sim- 
ply as mistakes Marston et al. miss these wider 
implications and the relevance they may have for 
their own project of eliminating the metaphysical 
concept of scale and (by implication) the structural 
spatiality with which this concept is bound up. 

A flat ontology 

Having set out their critique, Marston et al. move 
on to propose their own model. Citing not only 
Deleuze but also Latour as sources, they suggest an 
alternative, flat ontology of self-organizing systems 

where the dynamic properties of matter produce a 

multiplicity of complex relations and singularities that 

sometimes lead to the creation of new’, unique events 

and entities, but more often to relatively redundant 

orders and practices. (Marston et aL 2005, 422) 

The authors hope that by focusing upon both 
material composition and decomposition, by 
accommodating the differential relations that drive 
this process, and by acknowledging that complex 
systems generate both systematic orderings and 
open creative events, they will avoid the excessive 
voluntarism associated with pure openness. They 
argue convincingly that we must invent new spatial 
concepts to address the materialities and singularities 
of space, the ’localized and non-localized event- 
relations productive of event-spaces’ (Marston et 

2005, 424). A flat ontology must be rich enough to 
account for socio-spatiality without reproducing 
static conceptual categories or ’bordered zones’ 
that require ’higher’ spatial categories to bound 
them (Marston et al. 2005, 425). 

To this end they draw upon Schatzki’s ontology 
whereby a ’site’ is a milieu within which some or all 

of its inhabitants are inherently incorporated, and a 
’social site’ is ’the site specific to human coexist- 
ence: the context, or wider expanse of phenomena, 
in and as part of which humans co-exist’ (Schatzki 
2002, 146-7). Social sites are dynamic contexts that 
allow inhabitants (including stable objects and 
practices) to hang together in event-relations by 
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virtue of the activities which take place, and that 
are rendered determinate through the working out 
of certain latent tendencies. For Schatzki social sites 

are necessarily human centred: q agree with Laclau 
and Mouffe that practices are human activity and 
that causality in social affairs is centred in such 
activity’ (2001, 46). But practices within these sites 
are enabled and delimited by the arrangement of 
material objects, including the layout of the built 
environment and of those things regarded as ’nature’: 

nature, consequently, is part of the arrangements that 

constitute the site of the social: Organisms and things 

of nafure number among the phenomena through, 

around, and by reference to which human coexistence 

transpires. (Schatzki 2002, 181) 

Each site is therefore a ’manifold’ that does not 

precede the interactive processes which assemble it 
but emerges from the interactions of its human and 
non-human inhabitants, and to discuss its com- 
position requires a processual mode of thought: ’we 
can talk about the existence of a given site only in 
so far as we can follow" interactive practices through 
their localized connections’ (Marston et al. 2005, 425). 

The emphasis of the argument then shifts some- 
what towards Deleuze. In Deleuzian terms the 
bodies composed within the world are material 
actualizations resolved through the play of differ- 
ential virtualities that, given other combinations of 
potential and actual relations, would resolve them- 
selves differently (Deleuze 1994). Through this step 
the authors hope they can acknowledge not only 
the extensive repetitiousness of the world, but also 
its intensive capacity for change and newness, and 
they recommend that we 

think of the complex potentialities that inhere in the 

actualization of event-relations in even the most banal 

of sites, to make them problematic, complex and 

dynamic. The virfual, or potentiality, draws the forces 

of a site into intensive relations that are actualised in 

extensity. It is thus through the event that we find the 

expression of the differential in the unfolding of space. 

(Marston et al. 2005, 426) 

Localization, for example, is not conceived in terms 
of the ’local’, but as the site actualized out of a 
complex number of connective potential processes: 
’through the activity of intensive relations, 
extensive space finds moments of coherence’ 
(Marston et al. 2005, 426). The authors suggest that 

approached as manifolds, neighbourhoods are not discrete, 
permanent, and linked ’locales’, but the localized 
expressions of endo-events and exo-events, the ’inside-of’ 
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and ’outside-of’ force relations that continuously enfold 
the social sites they compose. (Marston et a!. 2005, 426) 

Marston et al. therefore conclude that consideration 

should be given to what is problematic about 
spatiality, and that by leaving the emergence of space 
folded within its own relations site approaches avoid 
predetermining or concealing its contents: 

in the spirit of this project, we suggest an approach that 

begins w-ith the recognition that scale and its deriva- 

tives like globalisation are axiomatics: less than the sum 

of their parts, epistomological trompe l’oei! devoid of 

explanatory power. In contrast, a flat ontology proble- 

matizes a world in which ’all contemporaneous lives’ 

(Schatzki 2002, 149) are linked through the unfolding of 

intermeshed sites. (Marston et al. 2005, 426) 

Strand 2: the scaled Leviathan 

From its inception in the early 1980s actor-network 
theory has challenged the ontological status of 
macroscopic structures such as nested scales, 
arguing that these are composed as realities within 
the practices of everyday life. Indeed, over the 
years ANT and post ANT writings on complexity 
have developed sophisticated accounts of the 
performance of scale differences in bodies of 
various sorts (e.g. Callon and Latour 1981; Latour 
1994; Thrift 1995; Law 2004). Given the strength of 
its own challenge to spatial structuralism, and 
given certain affinities which are acknowledged 
between this and Marston et al.’s flat ontology, it is 
perhaps worth drawing a comparison with actor- 
network theory - as an alternative alternative to 
political economy - and (in this context) to do so by 
imagining what an ANT or post ANT approach to 
scale would look like. 

ANT was developed by radicalizing the socio- 
logy of knowledge, bracketing out not only the 
’reality’ to which knowledge refers but also the 
’social’ from which it was said to derive, leaving 
behind the phenomenal immanence of meaning in 
all its forms. The material semiotics of actor- 

network theory has developed a language for 
exploring the constitution of meanings (of, for 
example, dualistic identities) through the discourses, 
devices and practices that comprise heterogeneous 
networks (Akrich and Latour 1992). Indeed, Latour 
has suggested that actor-network theory involves a 
change in the metaphor used to describe essences, 
a change in which the ’real’ space of traditional 
geography is replaced by a space that is articulated 
within networks and proximity is defined by con- 
nectability (Latour 1998, 3). Spatial structures of 
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the sort that are embodied within nested scales 
involve a ’regional’ as against networked or fluid 
spatiality, a topology ’in which objects are clus- 
tered together and boundaries are drawn around 
each cluster’, and homogeneities are identified 
within boundaries (Mol and Law 1994, 643). The 
existence of regional spaces is from this perspec- 
tive a function of network connections, connections 
in which physical boundaries and differences of scale 
are achieved through the differential enrolment of 
objects within these networks, enrolments that (for 
example) produce differences in the size measure- 
ments of the spaces concerned (Callon and Latour 
1981, 286; Law 2004). A system of nested scales 
does not therefore inhere as such within terra firma 

but is performed through the practices that com- 
prise actant-networks: 

in the maintenance of street signs that agencies 

erect to produce thresholds between places, and 

between places within places; 

in the practices of postal workers who, referring 

to the nested hierarchies that comprise addresses, 

assign letters through different pathways to dif- 

ferent destinations; 

within the strategy documents, structure charts 

and dispersed communications of (for example) 

HSBC, communications in which differences of 

status and power between employees - and the 

status of HSBC as a global entity - are constituted; 

within the writings of civil servants who main- 

tain official definitions of addresses in (for 

example) lists of postcodes that correlate with 

grid references, and with physical landmarks, as 

things mutate on the ground; 

in the activities and products of statistical depart- 

ments which assemble census returns and produce 

documents in which these are linked to bounda- 

ries and the identities of places are constituted; 

in the allocation of tasks between agencies - 

perhaps between police forces - in dealing with 

problems, with (say) crimes that whilst linked 

are physically remote; 

in the ideas that people have about their loca- 

tions at different levels of abstraction, about the 

identities which attach to these locations and to 

themselves in these contexts; 

in the writings and other practices of academic 

geographers which produce differences of scope 

and power by assembling data that enrols 

spaces within systems of (say) uneven develop- 

ment or multi-level governance: ’to state that 
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there is a system is to make an actor grow by 
disarming the forces which he or she "systema- 
tizes" or "unifies"’ (Callon and Latour 1981, 294). 

These practices and the nested scales wl-dch they deploy 
need not be consistent with one another, for as Law 
has observed there is no general logic of emergence: 

the global is situated, specific, and materially 
constructed in the practices which make each specificity 

... It is specific to each location, and if it is bigger or 

smaller then it is because it can be made bigger or 

smaller at this site or that. (Law 2004, 24) 

There are therefore as man}, globals and locals, and as 
many ways of relating these to one another, as there are 

sites that project such objects, and the relationships 
between such relations - between scale schema - is 

not resolved in advance in favour of consistency: 

there is no possibility whatsoever of an emergent 

overview ... because there is no final coherence. There 

is no system, global order, or network. These are at best 

partially enacted romantic aspirations. Instead there are 

local complexities and local globalities, and the 

relations between them are uncertain. (Law 2004, 23-4) 

Indeed, drawing upon Callon and Latour’s reading of 
Hobbes we can interpret each system of nested scales 
- each system of postal addresses and each organiz- 
ational chart - as a Leviathan, a durable sovereign or 
macro-actant that interpellates a compound body 
through a complex sequence of translations. But 
neither Leviathans nor scale systems exist in the 
singular, as can be seen from the plurality of these 
produced across the different practices set out above: 

there is not just one Leviathan but many, interlocked 

one into another like chimera, each one claiming to 

represent the reality of all, the programme of the 

whole. (Callon and Latour 1981, 294, 297) 

Conclusion 

In developing a critique of scale and in proposing a 
flat ontology, Marston, Jones and Woodward have 
made an important and challenging contribution, 
not only to the scale debate, but to the analysis of 
space more generally - and indeed to the reception 
of Deleuze’s work within human geography {on this 
latter point see, for example, Doel 2000). In reading 
their article, however, I have drawn out two strands 
of argument - one from their critique and another 
from their revised model - that are informed by the 
work of Derrida and Latour respectively, and that 
suggest different directions from those which the 
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authors have taken. There are on this basis several 
observations to be made. 

First of all, Schatzki’s site ontology resembles actor- 
network theory in viewing sites like networks as 
self-organizing processes in which order is always 
tenuous and does not precede the practices through 
which it is composed. Schatzki’s ontology also resem- 
bles Latour’s in acknowledging that the material 
(e.g. technological) content of heterogeneous orders 
not only mediates but also stabilizes their composi- 
tion and renders these durable, overcoming the 
problem of evanescence that are encountered in 
baboon society (Callon and Latour 1981). That said, 
however, Schatzki does not follow Latour in treat- 
ing humans and nonhumans symmetrically - in 
allowing the source of agency as between humans 
and nonhumans to be resolved reflexively through 
network formation - but makes the (metaphysical, 
sociological) assumption that initiative resides 
primarily with humans within human society. This 
approach assumes a distinction and discontinuity 
between human and non-human materiality that is, 
however, difficult to sustain in practice, involves an 
act of faith that prejudges circumstances, and indi- 
cates that (of the two) Latour’s work is not only the 
more radical but also the more realistic. 

Callon and Latour have criticized sociologists 
because they either help macro-actors to grow 
more vigorous by asserting that these really do 
exist (macrosociologists), or they deny that such 
actors exist and on this basis deny us the right to 
investigate them (microsociologists) (Callon and 
Latour 1981, 280). Rather than erasing scale as a 
theoretical notion, ANT and post ANT accounts 
therefore reinterpret such macro-structures as top- 
ological phenomena in their own right, as con- 
structs produced from long networks in which 
records circulate and translations are effected: 

There are of course macro-actors and micro-actors, but 

the difference between them is brought about by power 

relations and the constructions of networks that will 

elude analysis if we presume a priori that macro-actors 

are bigger than or superior to micro-actors ... (Callon 

and Latour 1981, 280; see also Latour 1990; Thrift 1995) 

We are therefore encouraged to ask how differences 
of size within totalities that embrace everything are 
constructed in practice, a question that we can 
perhaps begin to answer by addressing the kinds 
of practices identified above (see also Callon and 
Law 2004, 4-5). But Marston et al. suggest that 
there are only three options regarding the scale 
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paradigm: to accept and augment the hierarchical 
view, to develop a hybrid approach that integrates 

vertical and horizontal understandings, or to 
abandon scale and put an alternative in its place 
(Marston et al. 2005, 419-20). They therefore 
overlook this fourth, deconstructionist, option and 
with it the possibility that scale talk cannot simply 
be purged from the geographical lexicon. Indeed, if 
we follow Callon and Latour, then whilst ’scale’ 
would exit the language of human geography from 
one side as an explanans, it would return to this 
from the other side as an explanandum, as some- 
thing that is amenable to ANT-like (or perhaps 
Deleuzian) deconstruction in terms of hetero- 
geneous networks (or endo/exo-events). 

ANT and post ANT topologies are good at show- 
ing how the composition of entities and orders is 
accomplished in practice, avoid the descriptive 
holism to which neo-Marxist political economy is 
generally prone, and (on the evidence of an initial 
assessment set out above) offer a potentially rich 
ANT-like account of nested spatial scales. But the 
Deleuzian distinction between the actual and the 

virtual gives Marston et al.’s framework a power 
and dynamism that Latour’s lacks, perhaps helping 
it to avoid the deadpan sense of happenstance that 
informs so much actor-network theory. It is by 
invoking this model and by highlighting its appli- 
cability that in my opinion Marston et aI. make 
their most telling contribution - although it 
remains to be seen whether it will be able to pro- 
duce the kind of empirical focus that is offered by 
ANT. The critique of scale writings that the authors 
develop also points, however, towards a different 
kind of deconstruction - one that raises other ques- 
tions about their paper, about the project of elimin- 
ating scale and of purging structural ontology. 
Indeed, the deconstruction which is sketched out 
above suggests that the problems with scale analy- 
sis go well beyond simple error and express a wider 
tendency, a wider logocentrism or metaphysics of 
presence within the language of human geogra- 
phy. The lesson of Derrida’s many deconstructions 
is, however, that it is impossible to jump clear of 
metaphysics in one bound, that it is necessary 
rather to work metaphysical terminology back 
against itself, to displace and reinscribe this termi- 
nology into the context from which it has come: 

There is no sense in doing without the concepts of meta- 
physics in order to shake metaphysics. We have no 
language - no syntax and no lexicon - which is foreign 
to this history; we can pronounce not a single destructive 
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proposition which has not already had to slip into the 

form, the logic, and the implicit postulations of precisely 

what it seeks to contest. (Derrida 1978, 280-1) 

There is therefore a danger that by purging scale 
too hastily its replacement will remain within the 
metaphysical circuit, and within the spatial 
structuralism, from which it seeks to escape. 
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ABSTRACT 

The landscape concept in geography has recently been adopted by humanistic writers because of its holistic and subjec- 
tive implications, But the history of the landscape idea suggests that its origins lie in the renaissance humanists’ search for 

certainty rather than a vehicle of individual subjectivity. Landscape was a ’way of seeing’ that was bourgeois, individual- 

ist and related to the exercise of power over space. The basic theory and technique of the landscape way of seeing was 

linear perspective, as important for the history of the graphic image as printing was for that of the written word. Alberti’s 

perspective was the foundation of realism in art until the nineteenth century, and is closely related by him to social class 

and spatial hierarchy. It employs the same geometry as merchant trading and accounting, navigation, land survey, map- 

ping and artillery. Perspective is first applied in the city and then to a country subjugated to urban control and viewed as 

landscape. The evolution of landscape painting parallels that of geometry jus~ as i~ does the changing social relations on 

the land in Tudor, Stuart and Georgian England. The visual power given by the landscape way of seeing complements 
the real power humans exert over land as property. Landscape as a geographical concept cannot be flee of the ideological 

overlays of its history as a visual concept unless it subjects landscape to historical interrogation. Only as an unexamined 

concept in a geography which neglects its own visual foundations can landscape be appropriated for an antiscien~ific 

humanistic geography. 

KEY WORDS: Landscape, Geometry, Perspective, Prospect, Humanism, Ideology, Graphic image, Cartography, 

Painting, Seeing, Chorography, Morphology, Survey, Space. 

Geographical interest in the landscape concept has 
seen a revival in recent years. In large measure this is 
a consequence of the humanist renaissance in 
geography. Having enjoyed a degree of prominence 
in the interwar years, landscape fell from favour in 
the I950s and 1960s. Its reference to the visible 
forms of a delimited area to be subjected to mor- 

phological study (a usage still current in the German 
’landscape indicators’ school)1 appeared subjective 

and too imprecise for Anglo-Saxon geographers 
developing a spatial science. The static, descriptive 
morphology of landscape ill-suited their call for 
dynamic functional regions to be defined and 
investigated by geographers contributing to econ- 
omic and social planning.2 

Recently, and primarily in North America, 
geographers have sought to reformulate landscape 
as a concept whose subjective and artistic 
resonances are to be actively embraced. They allow 
for the incorporation of individual, imaginative and 
creative human experience into studies of the 

geographical environment, aspects which 
geographical science is claimed to have devalued at 
best and at worst, ignored. Marwyn Samuels, for 
example,3 refers to landscapes as ’authored’, 
Courtice Rose thinking along similar lines would 
analyse landscapes as texts,’~ and Edward Relph 

regards landscape as ’anything I see and sense when 
I am out of doors--landscape is the necessary con- 
tex~ and background both o~: my daily affairs and of 
the more exotic circumstances of my life’.5 American 

humanist geographers have adopted landscape for 
the very reasons that their predecessors rejected it. It 
appears to point towards the experiential, creative 
and human aspects of our environmental relations, 
rather than to the objectified, manipulated and 
mechanical aspects of those relations. It is the latter 
against which humanism is a protest, which Relph 
traces to the seventeenth century scientific revol- 
ution and its Cartesian division of subject and object. 

Landscape seems to embody the holism which 
modern humanists proclaim. 

Trans. Inst. Br. Geogr, N,S. 10:45-62 (198,5) ISSN: 0020-2750 Printed in Great Britain 
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In Britain a revival of landscape is also apparent. 
Here the htm~anist critique in geography has been 
less vocal. Recent landscape study has remained 
closer to popular usage of the word as an artistic or 
literary response to the visible scene.6 Among 
British geographers interest in landscape was 

stimulated partly by perception studies, particularly 
the short-lived excitement over landscape evalu- 

ation for planning purposes which surrounded the 
1973 reform of local government,v This led to 

various mechanistic theories of landscape aesthetics 
which, like Jay Appleton’s ethologically-founded 
and influential ’habitat theory’ of landscape,s had 
little in common with the humanism proclaimed in 
North American studies. 

Epistemological divergence notwithstanding, 
landscape is again a focus of geographical interest. 
With that interest has come a refreshing willingness 

by geographers to employ landscape representations 
--in painting, imaginative literature and garden 
design--as sources for answering geographical 

questions.9 The purpose of this paper is to support 
and promote that initiative while simultaneously 
entering certain caveats about adopting the land- 
scape idea without subjecting it to critical historical 
examination as a term which embodies certain 
assumptions about relations between humans and 
their environment, or more specifically, society and 
space. These caveats go beyond landscape as such 
and touch upon aspects of the whole humanist 
endeavour within geography. 

Landscape first emerged as a term, an idea, or 
better still, a way of seeing1° the external world, in 

the fifteenth and early sixteenth centuries. It was, 
and it remains, a visual term, one that arose initially 

out of renaissance humanism and its particular con- 
cepts and constructs of space. Equally, landscape 
was, over much of its history, closely bound up with 
the practical appropriation of space. As we shall see, 
its connections were with the survey and mapping 
of newly-acquired, consolidated and ’improved’ 
commercial estates in the hands of an urban 
bourgeoisie; with the calculation of distance and 
trajectory for cannon fire and of defensive fortifica- 
tions against the new weaponry; and with the 
projection of the globe and its regions onto map 
graticules by cosmographers and chorographers, 
those essential set designers for Europe’s entry 
centre-stage of the world’s theatre. In painting and 
garden design landscape achieved visually and 
ideologically what survey, map making and ord- 
nance charting achieved practically: the control and 

domination over space as an absolute, objective 
entity, its transformation into the property of 
individual or state. And landscape achieved these 
ends by use of the same techniques as the practical 
sciences, principally by applying Euclidian geometry 
as the guarantor of certainty in spatial conception, 
organization and representation. In the case of land- 
scape the technique was optical, linear perspective, 

but the principles to be learned were identical 
to those of architecture, survey, map-making and 
artillery science. The same handbooks taught the 
practitioners all of these arts. 1 ~ 

Landscape, like the practical sciences of the Italian 
Renaissance, was founded upon scientific theory and 
knowledge. Its subsequent history can best be 
understood in conjunction with the history of sci- 
ence. Yet in its contemporary humanist guise within 

geography, landscape is deployed within a radically 
anti-scientific programme. Significantly that pro- 
gramme is equally non-visual. Recent programmatic 

statements of geographical humanism (and critiques 
of it) in the pages of these Transactions are notable 
for their concentration on verbal, literary and linguis- 
tic modes of communication and for their alrffost 
complete neglect of the visual and its place in 
geography.12 The attack on science is characteristic 

of much contemporary humanist writing. But the 
apparent lack of interest in the graphic image is more 
surprising. Consider the traditions of our discipline, 
its alignment with cartography and the long-held 
belief that the results of geographical scholarship are 
best embodied in the map. Consider too the human- 

ists’ proclaimed interest in images of place and land- 

scape, and yet their remarkable neglect of the 

visual..3 Indeed the clearest statement of the 
centrality of sight in geography that I know is found 
in William Bunge’s Theoretical Geography, a 
manifesto for spatial science: ’geography is the one 
predictive science whose inner logic is literally 
visible’.14 Bunge’s book may be closer in spirit to 
the original humanist authors of the landscape idea 
than his contemporary humanist critics. The book 
after all is a celebration of the certainty of geometry 
as the constructional principle of space. 

In fact, the humanist attack on science and its 
neglect of the visual image in geography are not 
unconnected. They both result in some measure 

from the lack of critical reflection on the European 
humanist tradition, from the conflation of the spatial 
theme in geography with a positivist epistemology, 
and from a mystification of art and literature. All 
three of these aspects will be illustrated in a brief 



Evoluffon of the landscape idea 47 

exploration of the landscape idea as a way of seeing 
in the European visual tradition, emphasizing that 
tradition’s most enduring convention of space rep- 

resentation, linear perspective. In this exploration I 
shall justify and elaborate the claim that the land- 

scape idea is a visual ideology; an ideology all too 
easily adopted unknowingly into geography when 
the landscape idea is transferred as an unexamined 
concept into our discipline. 

GEOMETRY, PERSPECTIVE AND 
RENAISSANCE HUMANISM 
Traditionally the seven liberal arts of medieval 

scholarship were grouped into two sets. The trivium 

was composed of grammar, rhetoric and logic; the 
quadrivium of arithmetic, geometry, astronomy and 
music. While in its narrowest definition humanism 
referred to studies in the trivium (the recovery, 
secure dating and translation of texts), many early 
renaissance humanists were equally fascinated by the 
material of the quadrivium, seeking a unity of know- 
ledge across all the arts.15 The fifteenth century saw 
revolutionary advances in both sets of studies, 

advances which altered their organization, social sig- 
nificance and role in the production and communica- 

tion of human knowledge of the world and our place 
within it. In the arena of words, language and writ- 
ten expression the most striking advance was the 

Gutenberg invention of movable type in the 
1440s. 16 In the quadrivium, always more theoretical, 
the critical advance came from the re-evaluation 
of Euclid and the elevation of geometry to the 
keystone of human knowledge, specifically its 
application to three-dimensional space represen- 
tation through single-point perspective theory and 
technique. Perspective, the medieval study of 
optics, was one of the mathematical arts, studied 
since the twelfth-century revival of learning, 
as evidenced for example in Roger Bacon’s work. 
Painters like Cimabue and Giotto had constructed 
their pictures in new ways to achieve a greater 
realism (il veto) than their predecessors,iv But the 
theoretical and practical development of a coherent 

linear perspective awaited the fifteenth-century 
Tuscan Renaissance. That movement, despite its 
emphasis on classical texts, grammar and rhetoric, 
revolutionized spatial apprehensions in the west. 
For the plastic and visual arts: painting, sculpture 
and architecture, and for geography and cosmology, 
all concerned with space and spatial relations, 
it was from the quadrivium, from geometry, and 
number theory, that form and structure were 
determined--even if their content was provided by 
the trivium. 

In 1435 the Florentine humanist and architect 
Leon Battista Alberti published his Della Pittura (On 

.......... Median rays 

Extrinsic r~ys 

~ C~nrric ray 

FIGURE 1. The visual triangle as described by Alberti (from Sarnuel Y. Edgerton Jr, The Renaiasance rediscovery of linear perspective, 
Harper and Row, London, 1975, reproduced with pem~ission) 
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painhng),1~ a work whose authority in artistic the- 

ory endured beyond the eighteenth century when 
Sir Joshua Reynolds, first president of the Royal 
Academy, used it as the foundation for his lectures 
on pictorial composition, beauty and the hierarchy 
of genres. In Della Pittura Alberti demonstrates a 
technique which he had worked out experimentally 
for constructing a visual triangle which allowed the 
painter to determine the shape and measurement of a 
gridded square placed on the ground when viewed 
along the horizontal axis, and to reproduce in pic- 
torial form its appearance to the eye. The con- 

struzione leggitima gave the realist illusion of 
three-dimensional space on a two-dimensional sur- 
face. This construction, the foundation of linear per- 
spective, depended upon concepts of the vanishing 
point, distance point and intersecting plane. Alberti 
describes it as a triangle of rays extending outwards 
from the eye and striking the object of vision. There 
are three kinds of ray (Fig I). 

The extrinsic rays, thus circling the plane one touch- 

ing the other, enclose all the plane like the willow 
wands of a basket cage, and make.., the visual 

pyramid. It is time for me to describe what the pyramid 

is and how it is constructc;d by these rays...The 

pyramid is a figure of a body from whose base lines are 

drawn upward, terminating at a single point. The base 

of the pyramid is the plane which is seen. The sides of 

the pyramid are the rays which I have called extrinsic. 
The cuspid, that is the point of the pyramid, is located 
within the eye where the angle of the quantity is. t 9 

The visual pyramid here described is familiar to 
every geographer who reads Area, although its 
geographical significance may not always be fully 

appreciated (Fig 2). We need not concern ourselves 
here with the details and accuracy of Alberti’s con- 
struction (except perhaps to note the definition of 
pyramid, lifted directly from Euclid). But we should 
observe certain consequences that flow- from it. First, 
forrn and position in space are shown to be relative 

rather than absolute. The forms of what we see, of 
objects in space and of geometrical figures them- 
selves, vary with the angle and distance of vision. 
They are produced by the sovereign eye, a single 
eye, for this is not a theory of binocular vision. 
Secondly, Alberti regards the rays of vision as hav- 
ing origin in the eye itselfi thus confirming its 
sovereignty at the centre of the visual world. 
Thirdly, he creates a technique which became 
fundamental to the realist representation of space 
and the external world. The artist, through perspec- 
tive, establishes the arrangement or composition, 
and thus the specific time, of the events described, 
determines--in both senses--the ’point of view’ to 
be taken by the observer, and controls through fram- 
ing the scope of reality revealed. Perspective tech- 
nique was so effective that the realist conventions 
which it underlay were not fundamentally chal- 
lenged until the nineteenth century.2° 

Realist representation of three-dimensional space 
on a two-dimensional surface through linear per- 
spective directs the external world towards the 
individual located outside that space. It gives the eye 

absolute mastery over space. The centric ray moves 
in a direct line from the eye to the vanishing point, 
to the depth of the recessional plane. Space is 
measured and calculated from this line and the rest 
of what is seen constructed around the vanishing 
point and within the frame fixed by external rays. 

Observation 

FIGURE 2. A seventeenth-century ’way of seeing’ (familiar to readers of Area) 
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F~GURE 3. Ambrogio Lorenzetti: ’Good Government in the City’ detail from Palazzo Pubblico, Siena (ditta O. B6hm) 

Visually space is rendered the property of the 
individual detached observer, from whose divine 
location it is a dependent, appropriated object. A 
simple movement of the head, closing the eyes or 
turning away and the composition and spatial form 
of objects are altered or even negated. Develop- 
ments from the fifteenth century may have altered 

t-he assumed position of the observer, or used per- 
spective analytically rather than synthetically as 
Alberti and his contemporaries intended,21 but this 

visual appropriation of space endured unaltered. 
Significantly, the adoption of linear perspective as 
the guarantor of pictorial realism was contemporary 
with those other realist techniques of painting: oils, 
flaming and production for a market of mobile, small 

canvases. In this respect perspective may be 
regarded as one of a number of techniques which 

allowed for the visual representation of a bourgeois, 
rationalist conception of the world. 

The term bourgeois is appropriate, for linear per- 

spective was an urban invention, employed initially 
to represent the spaces of the city. It was first 
demonstrated practically by Alberti’s close associate, 
Filippo Brunelleschi, in a famous experiment of 1425 
when he succeeded in throwing an image of the Bap- 
tistery at Florence onto a canvas set up in the great 
portal of the cathedral22 If we compare Ambrogio 

Lorenzetti’s well-known frescoes in the Palazzo Pub- 
blico at Siena (Fig 3) which represent good govern- 
ment in the city, painted in the 1340s, with Peitro 
Perugino’s representation of Christ giving to St 

Peter the Keys to the Kingdom of Heaven (Fig 4) 

painted on the wall of the Sistine Chapel in 1481, the 
significance of perspective is clear. Lorenzetti shows 
us the city as an active bustling world of human life 
wherein people and their environment interact 
across a space where unity derives from the action 
on its surface. 

These pre-perspective urban landscapes show not so 

much what the towns looked like as what it felt like to 

be in them. We get an impression of the towns not as 

they might have looked to a detached observer from a 

fixed vantage point but as they might have impressed a 

pedestrian walking up the streets and seeing the build- 
ings from many different sides,23 

By contrast, in Perugino’s ideal city a formal, 
monumental order is organized through precise 
geometry, constructed by the eye around the axis 
which leads across the chequerboard piazza to the 
circular temple at its centre. The piazza, geometrical 
centre of this city, becomes in this genre symbolic of 
the whole city.24 The hills and trees beyond reflect 

the same regimented order as the urban architecture. 
The people of the city, or rather within it, for they 
reveal no particular attachment to it, group them- 
selves in dignified and theatrical poses. In the ’ideal 
townscapes’ of the late fifteenth-century Umbrian 
school of Piero della Francesca humans scarcely 

appear. They have no need to for the ’measure of 
man’, so nearly captured in Leonardo da Vinci’s ~’Vlan 
in a Circle and a Square, is written into the measured 
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FIGURE 4. Pietro Perugino: ’Christ giving to St Peter the Keys to the Kingdom of Heaven’ Vatican City, Sistine Chapel (ditta O. B6hm) 

architectural facades and proportioned spaces of the 
city, an intellectual measure rather than sensuous 
human life.2s "This alerts us to the fact that perspec- 
tive and its geometry had a greater significance than 

merely its employment as a painting technique. 
The mathematics and geometry associated with 

perspective were directly relevant to the economic 
life of the Italian merchant cities of the Renaissance, 
to trading and capitalist finance, to agriculture and 
the land market, to navigation and warfare. Michael 
Baxandal126 has shown that merchants attending the 
abMco or commercial school in their youth under- 

took a curriculum which provided the key skills of 
mathematics for application in commerce: account- 
ing, book-keeping, calculation of interest and rates 
of return, determining proportions in joint risk ven- 
tures. One of the most commonly used tests sum- 

marizing the various merchant skills was Fra Luca 
Pacioli’s Summa di Arithmetica, Geometria, Propor- 
tione et Proportiona]it~ (I494).2~ Its author, a close 
friend of Leonardo, acknowledges Alberti as well as 

Ptolemy and Vitruvius, and of course Euclid among 
his sources. While Piero della Francesca had himself 

written an earlier text, De Abbaco, Pacioli’s was the 
first complete manual of practical mathematics to 

appear in printed book form, following only two 
years after the first printed geometry and setting the 
model for a collection of later texts. Pacioli devotes 
the second book of the volume to geometry and the 
measurement of distance, surface and volume. He 
points out the value of such skills for land survey 
and map making,.for warfare and navigation. From a 
text like this Italian merchants learned to calculate 
visually or ’gauge’ by eye and using rc the volt,me of 
a barrel, a churn, a haystack or other regular shape, a 
valuable skill in an age before standard sizes and 
volumes became the norm. This visual gauging was 
regarded as a wonderful skill. In the words of Silvio 
Belli w,~’iting of visual survey in 1573: ’certainly it is 
a wondrous thing to measure with the eye, because 
to everyone who does not know its rationale it 
appears com, pletely impossible.’2s It has been 

argued that the search for accurate visual techniqt~es 
of land survey held back Italian innovations in 
instrumentation for many decades,29 but the signifi-- 

cance accorded to it indicates the importance 
attached to the power of vision linked to intellect 
through geometry, and how the principles which 
underlay perspective theory were the everyday 
skills of the urban merchant. 
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Not all land survey was by eye. The astrolabe, 

quadrant and plane table were in use and discussed 
in the texts cited. For map makers and navigators 
these were crucial instruments. But they required 
geometrical calculation to make their results 
meaningful. The Italian renaissance was a carto- 
graphic as much as an artistic event. Ptolemy whose 
Alrnagest had always ranked as a key geometrical 
source became known too for his Cosrnografia, 

brought as a Greek text to Florence at the beginning 
of the fifteenth century. Alberti produced an accu- 
rately surveyed map of Rome, Leonardo one of 
Pavia. These were regarded as revelat-ions of the 
rational order of created space produced by the 
application of geometry. Perhaps more closely 
related to landscape painting was the pianta prospet- 
tiva, the bird’s eye view of cities which became so 

popular at the turn of the sixteenth century. Among 
the best known of these is Jacopo de ’Barbari’s 1500 
map of Venice, like so many of its type as much an 
ideological expression of urban dominion as an 
accurate rendering of the urban scene.3° The view- 
point for these maps is, significantly, high above the 
city, distant, commanding, uninvolved. It is the same 
perspective that we find in Bruegel’s or Titian’s land- 
scapes, panoramas over great sweeps of earth space, 
seas, mountains and promontories. 

Linear perspective organizes and controls spatial 
coordinates, and because it was founded in 
geometry it was regarded as the discovery of 
inherent properties of space itself.31 In this, perspec- 
tive had a deeper cultural significance, as Pollaiuolo’s 
bas-relief of Prospettiva as a nubile goddess, sculp- 
ted on the tomb of Sixtus IV in 1493 might suggest. 
One of the earliest and most widely influential of the 

Renaissance thinkers, the Paduan humanist Nicholas 
of Cusa, theologian, cosmographer and mathema- 
tician, challenged the Aristotelian scholastic world 
view in his De Docta ]gnorantia of I440 by appeal 
to the Euclidean geometry.32 Rejecting the idea that 
there could be no empirical knowledge of the 
spiritual sphere by men confined to the temporal, 
and thus no direct knowledge of God, Cusanus pro- 
claimed the significance of indirect evidence in a 

neoplatonic sense. He pointed out that in the 
infinitely large circle the circumference and tangent 
coincide in a straight line while the infinitely small 
circle was a point. This is the foundation of a con- 
tinuous geometry relating all Euclid’s separate prop- 
ositions and giving forms a qualitative as well as 
quantitative character.33 Equally, it gave support to 
Cusanus’ argument- for a pattern running through all 

landscape idea 

creation in which God was to be found at the centre 
and circumference of the cosmos. A regular 
geometry proceeding from the perfection of the 
circle underlay the structure of both spiritual and 
temporal worlds. Geometry and proportion took on 
therefore a metaphysical significance, one that was 
given even greater weight with the translating and 
misdating of the Corpus Hermeiicum by Marsilio 
Ficino in I464 and the introduction of cabalist num- 
ber ~heory by Pico della Mirandola in !486.34 The 

circle, the golden section, the rule of threes, all of 
them part and parcel of the intellectual and practical 
baggage of the Renaissance merchant, sailor, 
surveyor and chartmaker, could be related to the 

most erudite metaphysical speculation. Above all it 

was the human intellect, human reason, that could 
apprehend this significance and seek the certainties 

of geometry. And the human body, created in the 
image and likeness of God, replicated in microcosm 
the divine proportions, as Leonardo’s human figure 
enclosed in divine geometry makes clear. A~ the 
centre of Renaissance space, the space reproduced 

by perspective, was the human individual, the 
measure of his world and its temporal creator and 
controller, lake God, the microcosm, man, also 
appears at the circumference of Renaissance space, 
high above the globe, seeing it spread before the 
sphere of his eye in perspective on the map, the 
pianta prospettiva or the panoramic landscape. 

The authority attributed to man3s was exercised 

in a hierarchy that was at once spatial and social, a 
hierarchy in which the landscape idea played a signi- 
ficant, if subordinate role. Referring to architecture, 

the ’queen of the arts’, Alberti discusses the decor- 
ation suitable to different buildings: 

Both paintings and poetry vary in kind. The type that 
portrays the deeds of great men, worthy of memory, 

differs from that which describes the habits of private 
citizens and again from that depicting the life of the 

peasants. The first, which is majestic in character, should 

be used for public buildings and the dwellings of the 
great, while the last rnentioned would be suitable for 

gardens, for it is the most pleasing of all. Our minds are 
cheered beyond measure by the sight of paintings, 

depicting the delightful countryside, harbours, fishing, 

hunting, swimming, the games of shepherds--flowers 

and verdure,~6 

The reference is to the genres of painting which 
replicate those of poetry: from the most elevated, 
storia (epic or historic events), to portraiture 
and domestic scenes, and finally the least serious, 
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landscapes and rural scenes. Geographically, the 
centre of the city, where public buildings and 
monuments adorn the main piazza, is the setting for 
great men and should record their epic deeds. In the 
urban palaces and private houses of the patriciate 
appear portraits and family groups while in the 
countryside, far away from and subordinate to the 

power at the heart of the city, the peasants----.’beasts 
of the villa’ --disport themselves in their rude 
manner, while gentlemen relax, follow appropriate 
leisurely pursuits and enjoy the beauty of nature,s7 

In the theatre, whose auditorium design, spatial 
arrangements and stage sets were exercises in 

applied geometry and perspective construction-- 
even cosmological theorySS--this hierarchy was 
carefully articulated for the three forms of drama, 

Tragedy was played against settings of the ideal city 

and its monumental architecture, romance in the 
palace interior or closed garden, and comedy or farce 
in the sylvan setting of a rural landscape. Control 
and power radiate down a socio-spatial hierarchy 
along the orthogonal lines reaching out from the 
piazza of an ideal city to transect recognizably 
distinct landscape types. 

LANDSCAPE, PERSPECTIVE AND REALIST 
SPACE 

It is known that the first artist references to specific 
paintings as ’landscape’ (paesaggio) come from early 
sixteenth-century Italy. One of the most often 

quoted is that from 152I referring to Giorgione’s 
Ter~lpesta.39 Both Kenneth Clark and J. B. Jackson, in 

discussions of landscape in this period, sense a rela- 
tionship between the new genre and notions of 
authority and control. Noting the appearance of 
’realist’ landscape in upper Italy and Flanders, the 
second mercantile core of early modem Europe, 
Clark claims that it reflected "some change in the 

action of the human mind which demanded a new 
nexus of unity, enclosed space,’ and suggests that 
this was conditioned by a new, scientific way of 
thinking about the world and an ’increased control 
of nature by man’.’~° Jackson refers to a widespread 
belief that the relationship between a social group 
and its landscape could be so expertly controlled as 
to make appropriate a comparison between 
environmental bonds and family bonds,41 thereby 

allowing landscape to become a means of moral 
commentary. Perspective was the central technique 
which allowed this control to be achieved in the new 
paintings of landscape. In Leonardo’s writings the 

importance of perspective is in no doubt: ’for 
Leonardo, as for Alberti, painting is a science 
because of its foundation on mathematical perspec- 
tive and on the study of nature’.42 Leonardo himself 

wrote that 

Among all the studies of natura~ causes and reasons 

light chiefly delights the beholder--and among the 

great features of mathematics the certainty of its dem- 

onstrations is what pre-eminently tends to elevate the 

mind of the investigator. Perspective must therefore be 

preferred to all the discourses and systems of human 
learning,43 

Geometry is the source of the painter’s creative 

power, perspective its technical expression. For 

Leonardo, perspective ’transforms the mind of the 
painter into the likeness of the divine mind° for with 
a free hand he can produce different beings, animals, 
plants, fruits, landscapes, open fields, abysses and 
fearful places’.44 Linear perspective provides the cer- 

tainty of our reproductions of nature in art and 
underlies the power and authority, the divine 
creativity of the artist. 

Leonardo, despite these comments and his map- 
ping experiments, is not remembered as a landscape 
painter, although his geographical contributions 
were by no means meagre.4s More interesting from 

this point of view is the work of the Venetian 
Christoforo Sorte in the later Renaissance. Sorte was 
a cartographer and surveyor, employed by the 
Venetian republic as one of the ’periti’ or land 
surveyors and valuers of the Provveditori sopra i 

beni inculti, the reclamation office which supervised 
marshland drainage and dryland irrigation in the 
second half of the sixteenth century. He was a skilled 

cartographer whose maps are regarded as being 
among the finest records of the Venetian state at this 
time (Fig 5).46 Sorte was also a landscape painter 
who has left us a remarkable treatise on his art4v in 
the form of a reply to a letter from a Veronese noble, 
Bartolomeo Vitali, requesting information on how 
Sorte had succeeded in reproducing 

the true green of the pastures, the variety of the 
flowers, ~he range of green plants, the density of the 

forests, the transparency of water.., the distances of 
perspectives.4~ 

The work that Vitali refers to is sadly unknown. 

But from textual evidence it is clearly part-map 
part-landscape drawing: a chorography in plan and 
perspective of the province of Verona, carefully 
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coloured and considered a work of art. Sorte, in his 
reply, modestly refers to himself as merely a practi- 
cal man (un puro prattico) rather than a philosopher 
or an artist. He is a chorographer. But his chorogra- 
phy is securely based in science. From Ptolemy’s 
Cosmographia he has learned how to organize his 

map according to the four cardinal points, and he has 
’located the said chorography with its true relations 
and distances on the map’.’.9 Once these geometrical 

essentials are completed he can discuss the colouring 
of the map. Colours are used partly to avoid too 
many words, partly to produce a representation of 
reality. Thus different shades of green allows us to 
recognize fertile and infertile lands and forests. The 
careful and observant use of colour helps us to 
’create the image of a landscape (paese) on canvas in 
gouache and according to perspective’. Indeed the 
text ends with a discourse on perspective, of which 
Sorte describes two methods, one theoretical 
founded in distance and angle measurement and a 
second, more practical, for which he employs a mir- 
ror marked with a graticule. For Sorte perspective is 
’the foundation of painting’ without which nothing 
can be painted of any value. And this skill of paint- 
ing is itself fundamental to the work of the chorogra- 

pher: ’niuna potra esser corografo, che non sappia 
disegnare o dipingere’,s° 

The relationship between perspective and land- 
scape could scarcely be more clear than in Sorte’s 
text where the practical surveyor and topographer 
offers one of the earliest treatises on the art of paint- 
ing landscape. The early twentieth-century art 
historian Bernard Berenson agreed with Sorte. ’Space 
composition’ he wrote, is the ’bone and marrow of 

the art of landscape’. Referring to the early Umbrian 
landscapists Pietro Perugino and Raphael, Berenson 
claimed their triumph lay less in the subtle modelling 
of atmosphere and elaborate study of light and 
shade such as we find in the Venetians than in the 
technique of space composition. Although Berenson 
speaks of this ability to compose space as ’a structure 

of feeling’ rather than a specific technique based on 
sophisticated geometrical theory, he is well aware of 
that sense of power and control over space that the 
spectator derives from the perspective organization 
of landscape painting: 

in such pictures, how freely one breathes--as if a load 

had iust been lifted from one’s breast, how refreshed, 
how noble, how potent one feels,s 1 

No longer is the spectator delighted only by surface 
pattern and the arrangement of forms across two 

dimensions, but rather exhilarated by the potency of 
extension in depth, a controlled, axial entry into the 
picture plane achieved by linear perspective. This 
is the achievement ot all t~e great landscapists, 

of Bruegel’s and Titian’s cosmic panoramas, of 
Giovanni Bellini’s carefully located figures and 
modulated bands of light and shade, of Claude’s 
stage-like wings, coulisses and recessional planes 
along the axis, and of J. M. W. Turner--himself Pro- 
lessor of Perspective at the Royal Academy--who 
once claimed that ’without the aid of perspective, all 
art totters on its very foundations’.~2 

Perspective then is critical to landscape painting, 
and it is significant, if beyond the scope of this paper 

to explore in detail, how close are the historical 
parallels between the great advances in perspective 
geometry and innovations in landscape art. Alberti 
wrote his treatise at the time of Van Eyck and the 

earliest Italian landscapists; Pelerin, who refined the 
distance point construction in 1505 was the con- 
temporary of Leonardo and Giorgione; Vignola who 
showed in i535 that Pelerin and Alberti’s construc- 
tion produced the same geometrical results wrote at 
the time of Titian’s and Bruegel’s maturity and was 
published in the productive years of Pao]o Veronese 
and Jacopo Bassano. The great advances of Pascal 
and Desargues in the I630s in establishing the con- 
vergence of parallel lines and showing their apparent 
visual convergence to be a necessary consequence of 
point, line and surface definitions devoid of Euclidian 
metrical assumptions, coincide with the Dutch 
supremacy in optics and its great school of land- 
scape. Geometrical continuity and new transform- 
ational rules between geometrical forms are 

propounded in a treatise by Poncelet written at the 
same time that Constable and Turner were exploring 
light and atmosphere in landscape in ways that 
implicitly challenged the dominance of linear per- 
spective for space composition. Finally von Staud in 

the 1840s eliminated metrical ideas from perspective 
geometry, revealing the possibility of a 
non-Euclidian space and n-dimensional construc- 

tions. His work was completed by F. Klein in 1875 a 
little before modernists eliminated perspective from 
space composition and at the same time as the first 
patents were taken out for modern photographic 
printing techniques. 53 

LANDSCAPE, PROSPECT AND VISUAL 
IDEOLOGY 

While it is not suggested that perspective stands 
alone as the basis for realism and landscape painting 
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--the demand for il veto in Renaissance art was a 
complex social and cultural product54--it is argued 
that the realist illusion of space which was revol- 
utionized more by perspective than any other tech- 
nique was, through perspective, aligned to the 
physical appropriation of space as property, or ter- 
ritory. Surveyors’ charts which located and 

measured individual estates, for example in England 
after the dissolution of monasteries; cartographers’ 
maps which used the graticule to apportion global 
space, for example the line defined by Pope 
Alexander VI dividing the new world between 

Portugal and Spain; engineers’ plans for fortresses 
and cannon trajectories to conquer or defend 
national territory, as for example Vauban’s French 
work or Sorte’s for the Venetian defences against 
Austria; all of these are examples of the application 
of geometry to the production of real property.5~ 
They presuppose a different concept of space 
ownership than the contingent concept of a feudal 
society where land is locked into a web of interde- 

pendent lordships based on fief and fealty. The new 
chorographies which decorated the walls of six- 
teenth-century council halls and signorial palaces,s6 
and the new taste for accurate renderings of the 
external world which gradually moved from back- 
ground to main subject matter, were both organized 
by perspective geometry and achieve aesthetically 
what maps, surveys and ordnance charts achieve 
practically. Landscape is thus a way of seeing, a com- 
position and structuring of the world so that it may 

be appropriated by a detached, individual spectator 
to whom an illusion of order and control is offered 
through the composition of space according to the 
certainties of geometry. That illusion very 
frequently complemented a very real power and 
control over fields and farms on the part of patrons 
and owners of landscape paintings.~v Landscape dis- 
tances us from the world in critical ways, defining a 
particular relationship with nature and those who 
appear in nature, and offers us the illusion of a world 
in which we may participate subjectively by enter- 
ing the picture frame along the perspectival axis. But 
this is an aesthetic entrance not an active engage- 
ment with a nature or space that has its own life. 
Implicit in the landscape idea is a visual ideology 
which was extended from painting to our relation- 
ship with the real world whose ’flame and compass’ 
Elizabethans so admired and which Georgian English 
gentlemen would only approach through the langu- 
age of landscape painting or the optical distortion of 
their Claude Glass. 
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The Italian word for perspective is prospettiva. It 
combines senses which in modem English are dis- 

tinct: ’perspective’ and ’prospect’. Perspective itself 
has a number of meanings in English, but as the pro- 
jection of a spatial image onto a plane it first appears 
in the later decades of the sixteenth century. This 

usage is found for example in John Dee’s Preface to 
the first English translation of Euclid (I570). Dee, the 
Elizabethan mathematician, navigational instrument 
maker and magician, links this use of perspective to 
painting in a classically renaissance way: 

great skill of Geometrie, Arithmetik, Perspective and 

Anthropographie with many other particular arts hath 
the Zographer need of for his perfection...This 

mechanical Zographer (commonly called the Painter) is 

marvelous in his skil, and seemeth to have a divine 
power.58 

Dee is writing at the opening of a decade which will 
see Saxton’s county maps published and when a new 
’image of the country’ was being produced as an 
aspect of Elizabethan patriotism, using maps and 
landscape representations as instruments of Tudor 
power and nationalist ideology, s 9 

By I605 we can find reference to perspective as a 

form of insight, a point of view, as in the phrase ’get- 
ting something into perspective’, or seeing it in its 
true light, its correct relationship with other things. 
Many of the early references quoted in the Oxford 
English Dictionary to support the definition of per- 
spective as a drawing contrived to represent true 
space and distance relations refer to landscape and 
garden layout.6° The visual ideology of perspective 
and of landscape as ways of seeing nature, indeed a 
true way of seeing, is certainly current in the English 
Renaissance. When we turn to the word prospect we 
find it used to denote a view outward, a looking for- 
ward in time as well as space. By the end of the six- 
teenth century prospect carried the sense of ’an 
extensive or commanding sight or view, a view of 
the landscape as affected by one’s position’,61 This 
neatly reflects a period when command over land 
was being established on new commercially-run 
estates by Tudor enclosers and the new landowners 

of measured monastic properties. That command 
was established with the help of the surveyors’ 
’malicious craft’, the geometry which wrote new 
perspectives across real landscapes.62 

By the mid-seventeenth century. ’prospect’ had 
become a substitute for landscape. The command 
that it implied was as much social and political as 
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F1GURE 6. Rousham garden, Oxfordshire. The Bowling Green: a Claudian landscape by William Kent 

spatial. Commanding views are the theme of 
country house painting, poetry and landscaping 
throughout the seventeenth and eighteenth cen- 

turies (Fig 6), and a number of recent studies have 
revealed the degree to which landscape was a 
vehicle for social and moral debate during this 
period.63 The prospects designed for men like the 

Duke of Marlborough at Blenheim who had made 
their fortunes from war had an appropriately mili- 
tary character in their blocks of woodland set against 
shaven lawns, This no doubt reinforced the image of 
power and authority, at least for those who wielded 
it. The survey skills which calculated and laid out 

these landscapes produced fortification plans, ord- 
nance charts and campaign maps as well as serving 
the requirements of the parliamentary enclosers. It is 
not surprising that in his critique of emparkment and 
landscaping Oliver Goldsmith in The Deserted Vil- 

lage should describe the park that has replaced 
Sweet Auburn in military metaphors: ’its vistas 
strike, its palaces surprise’. In those great English 
landscape parks prospect also signified the future. 
Control was as much temporal as spatial. Their 
clumps of oak and beech would not be seen in full 
maturity by those who had them planted, but 
security of property ensured for later scions of the 

family tree the prospect on inheritance of command- 

ing a fine view. "][’he prospect of the eye was equally 
commercial, such woodland in the landscape was an 
economic investment. It represented prospecting in 
wood, as those who scoured the landscape in the fol- 
lowing century seeking gold would be described.6’~ 

LANDSCAPE AND THE HUMANIST 
TRADITION IN GEOGRAPHY 

Landscape comes into English language geography 
primarily from the German IandscMft. Much has 
been written about the fact that the German word 
means area, without any particularly aesthetic or 
artistic, or even visual connotations.6~ My own 

knowledge of German usage is too meagre to con- 

test this claim, but some comment is warranted. In 
Humboldt’s Kosmos, regarded by many as one of 
the two pillar.s upon which German geography was 
erected, a whole section is devoted to the history of 

the love of landscape and nature up to the time of 
Goethe whom Humboldt greatly revered and who 
was a major visual theorist.66 English geographers 
could have taken their landscape concept- from John 
Ruskin and discovered a usage not very different 
from Humboldt’s.6v More directly, Lan&chaf~ in the 

work of Hettner and Passarge, the main sources for 
English language geographers like Carl Sauer and 
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R. E. Dickinson of the landscape concept, was 
confined to the study of visible forms, it was the 

eye which determined their selection and inclusion. 

Moreover, Lan&chafl, as Sauer’s classic paper--- 
’Morphology of Landscape’--makes clear,68 was to 
be studied by the chorological method and its results 
transmitted descriptively in prose and above all by 
the map. Given what we know of the traditional 
links between cartography, chorography and land- 
scape painting it is difficult to accept the argument 
that Landschaft sustained in German geography the 
entirely neutral sense of area or rz~ion as its English 
and American devotees of the inter-war period 
claimed. Certainly there is a thread of inte~’est in 

German geography for Gestaltende Geografie, 
study of aesthetic holism in landscape, that runs 
from Humboldt through Ewald Banse to Gerhart 
Hard.69 

Anglo-Saxon geographers introducing landscape 
as an areal concept were not unaware of the prob- 
lems caused by its common usage as a painters’ term. 
But in the interests of a scientific geography they 
were keen to distance their concept of landscape 
from that of painters or literary writers; poets and 
novelists. Thus the links between landscape, per- 
spective and the control of space as property--the 
visual ideology common to landscape painting and 
cartography---have gone unrecorded and unex- 
plored by geographers. This is particularly surpris- 
ing today when we are far clearer about the role that 
geography has played in the evolution of the 
bourgeois concept of individual and national 
space,v° Landscape remains part of our unexamined 
discourse, to be embraced by humanist geographers 
as a concept which appears to fulfil their desire for a 
contextual and anti-positivist geography. Whereas 
in the past landscape geographers actively distanced 
their concept from that of common usage, today 
writers like Samuels, Meinig, Wreford Watson and 

Pocock take the opposite position,v~ In both periods 
of its popularity in geography landscape as an art- 
istic concept is given the role of potential or actual 
challenger to geographical science. Marwyn 
Mikesell’s claim (with its interesting reference to per- 
spective) is an example of this view: 

the perspective of the geographer is not that of the 
individual obse~,er located at a particular point on the 

ground, The geographer’s work entails map interpreb 

ation as well as direcf6b-s@rvation;-andhe makes no dis- 
tinction between foreground and backgroundl-T~e 

landscape of the geographer is thus very different from 

that of the painter, poet or novelist. By means of sam- 

piing, survey or detailed inventory, he achieves the 

comprehensive but synthetic perspective of the helicop- 

ter pilot or balloonist armed with maps, photographs 
and a pair of binoculars, v 2 

The distinction seems spurious, it is drawn at the 
level of technique rather than aims and objectives. 
Given what we know of Leonardo’s detailed notes 
on how light falls upon different rock formations, or 
of Constable’s inventories of cloud formations and 
atmospheric con&tions, of Tumer’s strapping him- 
self to a ship’s mast the better to observe the move- 

ment of the storm, or of Ruskin’s instructions to 
painters to rival the geologist, botanist and 
meteorologist in their knowledge of topography, 

geology, vegetation and skies, it is likely that had 
they had access to the battery of techniques with 
which Mikese]l would arm his geographer they 

would all have made good use of them. Certainly 
Christoforo Sorte would have revelled in their use to 
improve his ’chorographic art’, and both Bruegel and 

"Titian produced landscapes that have a perspective 
far above the ground and are as comprehensive and 
synthetic as Mikesell could wish for. Above all the 

geometry which underlay perspective, the construc- 

tional principle of landscapes, and which gave cer- 
tainty to their realism, is the same geometD° which 
determines the graticule of Mikesell’s maps and 
delimits the boundaries or locates the elements of his 
geographical landscapes. 

Beyond the issue of specific techniques there are 
also methodological similarities between landscape 

in painting and in geography, similarities which have 
allowed geographers to adopt unconsciously some- 
thing of the visual ideology integral to the landscape 
idea. Like other area concepts in geography, region 
or pays, landscape has been closely associated in 
geography with the morphological method,v3 Mor- 
phology is the study of constituent forms, their 
isolation, analysis and recomposition into a syn- 
thetic whole. When applied to the visible forms of a 
delimited area of land this is termed chorology.~’~ 

The result of a landscape chorology is a static 
pattern or picture whose internal relations and con- 
stituent forms are understood, but which lacks pro- 
cess or change. ~ndeed, one of the criticisms of 
chorology in the post-war years was precisely that it 
failed to explain the processes giving rise to the 
forms and spatial relations it described. The idea of 
change, or process, is very difficult to incorpo~’ate 
into landscape painting, although there are certain 
conventions like the memento mori or the ruined 
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building which occasionally do so. But one of the 
consistent purposes of landscape painting has been 
to present an image of order and proportioned con- 
trol, to suppress evidence of tension and conflict 
between social groups and within human relations in 
the environment. This is true for the villa landscapes 
painted by Paolo Veronese in the strife-ridden 
Venetian countryside of the later sixteenth century, 

it was equally true for the arcadian image of English 
landscape parks in the Georgian period of rural con- 
flict and transformation. In this sense the alignment 

of geographical landscape with morphology serves 
to reproduce a central dimension of the ideology of 
the landscape idea as it was developed in the arts. 

Despite appearances the situation is little different 
in much of contemporaD" geographical use of land~ 
scape. Too often geographical humanists make the 
mistake of assuming that art and within it, landscape, 
are to do with the subjective, somehow standing 
against science and its proclaimed objective certain- 
ties.v~ The subjectivism of art is a recent and by no 

means fully .accepted thesis, a product above all of 
the artistic self-image generated in the Romantic 
movement. Originally, as we have seen, landscape 
was composed and constructed by techniques which 
~4ere considered to ensure the certainty of reproduc- 

ing the real world. Equally, again as we have seen, 
there is an inherent conservatism in the landscape 

idea, in its celebration of property and of an 
unchanging status quo, in its suppression of tension 
between groups in the landscape. When we take 
over landscape into geography, and particularly into 
public policy we inevitably import in large measure 
the realist, visual values with which it has been 
loaded: its connections with a way of seeing, its dis- 
tancing of subject and object and its conservatism in 
presenting an image of natural and social harmony. 
John Punter has pinpointed the place of these social 
and visual values in contemporary discussions of 
landscape and the conservation and planning of 
areas defined as having ’landscape value’,v6 A vast 

field awaits research into contemporary visual and 
social values in landscape7’. 

To return, however, to the opening point of this 
paper. Humanist geographers have spent a great 
deal of time and energy challenging the orthodoxy 
of positivism, they have opened up a debate on the 
language of geography--the constraints and 
opportunities of language. Some have even begun to 
explore the ideological assumptions inherent in our 
concepts of space itself.7s All of these are important 
matters. But the ideology of vision, the way of see- 

ing implicit in much of our geography still awaits 
detailed examination. At the most obvious level, we 
warn students of the pitfalls of accepting the auth- 
ority of numbers, of the dangers of misused stat- 
istics, but virtually never those of accepting the 
cartographic, still less the landscape, image. Less 
obviously, but more significantly for geographical 
scholarship, geography and the arts, or geography 

as art, is frequently presented as a refuge from ten- 
dentious social and political debates within the disci- 
pline, and the ’soul’ of geography a resort in which 
we can express our ’passions’ in the neutral and 
refined area of subjectivity and humane discourse, 

expressing ourselves in those reverential tones that 
serve purely to sustain mystification. Geography 
and the arts are too important for this, Both bear 
directly upon our world, both can challenge as well 
as support the ways we structure, modify and see 
that world. 

In Theoretical Geography Bunge came closer than 
any other recent geographical writer to acknowledg- 
ing the significance of the graphic image in geo- 
graphy. His later, brilliant use of cartography as a 
subversive art bears testimony to his insight,v9 

Bunge was equally clear that geometry was the 
language of space, the guarantor of certainty in 
geographical science, visually and logically. As 
shown, the relationship between geometry, optics 
and the study of geographic space is very strong in 
European intellectual history since the Renais- 
sance~8° In Bunge’s thesis spatial geometry was 

aligned to a powerful claim for geography as a 
generalizing positivist science, a very different con- 
ception of science from that understood by the 
founders of modem geometry and perspective, 

many of whom still recalled the magic of Pythagoras 
and regarded metaphysics as being as much a branch 
of science as empirical study,s~ and for whom the 
trivium and quadrivium were equal contributors to 
the seven liberal arts. In rejecting science tout court, 
humanist geographers have severed links with 
spatial geometry, concentrated on the material of 
the trivium and failed, among other things, to 
develop a proper critique of landscape. 

Such a division was not true of Renaissance 
humanist geographers. John Dee was as close to 
Ortelius and Mercator as he was to Sir Philip Sidney, 
admired the magician Cornelius Agrippa’s work as 
much as he did that of Copernicus. Cusanus’ closest 
friend, the executor of his will, was Piero dal Pozzo 
Toscanelli. Toscanelli, from a Florentine merchant 
family, was a doctor, student of optics and the 
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foremost geographer of his day. As a member of the 
Greek Academy at Florence, he studied one of its 
greatest intellectual trophies, Ptolemy’s Cosmogra- 
fin brought from Constantinople in the early years of 
the fifteenth century. In this work Ptolemy describes 
a projection for the world map which uses the same 
geometrical construction as the Florentine humanists 
employed to develop linear perspective,s2 With the 
aid of this study Toscanelli produced a map which 
he sent with a letter to Christopher Columbus 
encouraging the Genoese navigator’s exploration 
west on the grounds that the distance from Europe 
to China was shorter than was then commonly 
believed by cartographers, The geographical conse- 
quences of this collaboration of art, science and 
practical skill need not be spelled out here. But the 
example of this geographical colleague of the great 
humanists Alberti and Brunelleschi may remind con- 
temporary humanists in geography to pay equal 
attention to the Albertian revolution as to that of 
Gutenberg. 
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I Introduction 

Two themes dominate this year’s report: calcula- 
tion and territory. Both of these are larger issues 
than cartography itself, but cartography has been 
increasingly &awn into their ambit such that we 
might tentatively identify cartographic calcula- 
tions of territor~v. Ranging across a wide set of 
problems including coloNal, political and racial 
mappings, not to mention indigeneity and 
philosophical concerns of ontology, calculation 
and territory mark out a wide swath of cartogra- 
phically informed work. This is not to foreclose 
other inflections of this phrase such as °calcula- 
tire cartographies of territory’ to center around 
the productive role of mapping, or possibly °ter- 
ritorial cartographies of calculation’ to highlight 
how calculation employs mapping. All of these 
are possible avenues into the complex relation- 
ships between mapping, calculation and territory. 

years, both from a more general perspective of 
the problem of number (and space) and the more 
specific relationship between mapping and 
territory (Elden, 2007a; Ham~ah, 2009). Elden 
notes that ’mathematics and its relation to philo- 
sophy is making something of a return in human 
geography, and yet not as a straightforward 
reran of the quantitative revolution’ (Elden, 
2008: 2645). 

But there is a further consideration here, 
namely the way that numbers and counting have 
become central to the way the world is under- 
stood. If the idea of the singular item, the unit, 
is not yet number as Aristotle contended, and 
as Elden notes in his discussion of Heidegger 
’it is only with the second that there is truly num- 
ber’ (Elden, 2006b: 130) - see also the same 
point in Sallis: ’one is not regarded as a number: 
only what can be counted, a number of things, is 

II Calculation 

The issue of calculation has been taken up by an 
increasing number of scholars over the last few 
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a number, the smallest of which is therefore two’ 
(Sallis, 1999: 8) - then there are further implica- 
tions for mapping as infornmtion theory. When 
Claude Shannon developed his theory of infor- 
mation in the 1940s (Shannon, 1948) his work 
was picked up by the cartographer Arthur 
Robinson and then developed into the map 
communication model, as I have discussed in 
more detail elsewhere (Crampton, 2010). What 
is significant here is that, for Shannon, informa- 
tion was defined as two, a binary, because it is 
what allows you to make a decision, and that 
because information is countable you under- 
stand mapping as being successful by how much 
signal it transmits. Thus mapping is a process at 
its essence of arithmetic information (not know- 
ledge or meaning) which is maximally trans- 
mitted from a cartographer to a user via the 
map. And the underlying intention of mapping 
is to differentiate between the binary of truth and 
en’or. 

In a recent article Lesczczynski considers what 
this means for GIS: ’by virtue of the need to 
reduce everything to a mutually exclusive binary 
pair (0-1), fo~:malization is always simultane- 
ouMy classification’ (Leszczynski, 2009b: 360), 
and to the extent that this is rejected by ’poststruc- 
turalist’ critical geography then a divide will exist 
between the two. Formal ontologies in GIScience 
’remains inherently quantitative by virtue of 
being numeric ... arithmetic.., and inherently 
mathematical’ (p. 360) which ’trumps’ any quali- 
tative (ie, critical) approach (p. 361). Neverthe- 
less a range of authors remain interested in 
qualitative GIS as a major new collection attests 
(Cope and Elwood, 2009). There Wilson (2009) 
explicitly questions how qualitative and critical 
work is related, and he offers a genealogy of the 
’conflicted insider’ who uses GIS and yet has a 
critically informed techno-positionality. 

Amoore (2006) argues that calculative algo- 
rithmic technologies are also part of the everyday 
war on terror in which the cartographic imagi- 
nary (’axis of evil’, ’t~ailed states’, here/there, 
safe/risky) is paramount. For Rose-Redwood 

(Rose-Redwood, 2010) street addressing is part 
of the apparatus of state calculation, while 
Zeiderman argues that in Colombia, where secu- 
rity has become a pre-eminent concern, the cal- 
culation of spaces of risk is a primary way in 
which populations and subjects are constituted 
(Zeidcrman, 2010). Work has also focused on the 
relation of calculability to geography, for exam- 
ple in the way that states govern by calculating 
the demographic trends of their populations 
(Crampton and Elden, 2006; Elden, 2006a; 
2007a) and cartographic calculation ofracialized 
territories (Crampton, 2006). 

What is sometimes called critical quantitative 
geography has received attention. Trevor Barnes 
and Matthew Hannah guest-edited two special 
issues of Society and Space a decade ago 
(Barnes and Hannah, 2001; Hannah, 2001; 
Sheppard, 2001). More recently, the ProJbs- 
siot?al Geographer has published two issues on 
critical quantitative geography, as has E~viron- 
me,~t and Pla,ming A (Kwan and Schwanen, 
2009). Can the ’bridge’ between the quantitative 
and critical be spanned? Barnes (2009): yes, 
because it is only there for historical reasons. 
Leszczynski (2009b): no, because of a basic 
philosophic divide. 

All of this, however, does raise the question of 
what is calculation, and more specifically how 
can it provide insight into strategies oftelTitory, 
appropriations of space and the role of mapping? 
As yet there is no general history or genealogy of 
calculation and geography, although both Fou- 
cault and Heidegger have been influential. The 
ongoing translations of Foucault’s lectures 
(especially Foucault, 2003; 2007) dealing with 
space and governmentality as the ’species popu- 
lation’ have been fruitful for a number of writers 
interested in spatial orderings (Alatout, 2006; 
Elden, 2007b; Legg, 2008). 

Foucault’s The order qf things, which delves 
into the way that the seventeenth and eighteenth 
centuries (the ’Classical’ age) developed a 
knowledge of order, has also been influential. 
Taxonomies are important here (exemplified 
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by Linnaeus but also Comte de Buffon) but it is 
the concept of mathesis ’as the science of 
calculable order’ which draws on algebra 
(Foucault, 1970: 73) that is picked up (Elden, 
2002; 2006b; 2007a). Mathesis (which can be 
qualitative as well as quantitative) provides a 
calculative ordering principle. As a range of 
authors have pointed out, working both within 
geography (Black, 2008; Hmmah, 2009) and 
outside it (Hacking, 1982; 2002; Scott, 1998), 
the rise of the modern ’calculating state’ and 
’state-istics’ (Hacking, 1990; Shaw and Miles, 
1979) derive fi’om calculable orders. Cartogra- 
phically, this is taken up as the way space is 
’geo-coded’ tba’ough mapping and the rise of 
thematic mapping to know, control, and govern 
ten-itories (Pickles, 2004; Rose-Redwood, 
2006; 2008a; 2008b; Steinberg, 2005; 2009). 

Martin Heidegger has also proved to be a 
influential figure on the multiple questions of 
number, ’machinization’, calculation and tech- 
nology. His emphasis on calculation overlaps 
that of Foucault (for a discussion of the influence 
on Foucault see (Milchman and Rosenberg, 
2003), but he is motivated by a more ontological 
concern. Heidegger reacts sharply against what 
he sees as the Cartesian calculative tradition of 
res extensa, of the world as objects with spatial 
extension. For Heidegger, appropriating being 
as objects in space is dangerous because we 
emphasize beings rather than being (ie, being- 
in-the-world). Hmnans are not objects with 
properties; unlike inanimate objects their being 
is a question for them. As we shall see below, 
this criticism can also be applied to recent work 
in computer and GIScience ’ontology’. 

More precisely, the danger is that we already 
approach the world in a predetermined, calcula- 
tire manner; where to be, is to be calculable: 

This calculation is the mark of all thinking that plans 

and investigates. Such thinking remains calculation 

even if it neither works with numbers nor uses an 

adding machine or computer. Calculative thinking 

computes. It computes ever new, ever morc 

promising and at the same time more economical 

possibilities. (Heidegger, 1966: 46) 

If calculative thinking computes, what does it 

compute and why is that dangerous? For some 

critics the AAG-supported book The geographi- 

cal dimensions of terrorism exemplifies the 

danger (Cutter et al., 2003). The book - which 

did not even have the terms ’Islam’ and ’Middle 

East’ in the index (Stewart, 2005) - missed the 
geopolitical dimension of ten’orism (de Blij, 

2004), and instead seemed to treat the world as 
a set of calculable threats. These threats are then 

amenable to quantitative risk analysis of the sort 

commonly undertaken in the natural world (eg, 

tornadoes, hurricanes, floods). Mappings of 

nature as risk also forna the subject of Wood and 

Fels’ new book (2009). Although they somewhat 

problematically oppose ’nature’ to culture, their 

eight slices ttn’ough the relation (nature as 

resource, nature as grandeur, nature as risk, etc) 

do illuminate some of the major ways mapping 

appropriates its subject matter, especially in 

popular outlets like the National Geographic. 

A new edition of Power of maps is also forth- 

coming (Wood et al., 2010). For Brace Braun 

(2003) this is a question of ’risk culture’, which 

draws on Beck (1992) but at the same time 
locates risk in geogq’aphically specific settings. 

Rather than there being a separable realm of 

nature Braun sees ’cu#ures of nature [which] are 
rarely, if ever, innocent’ (Braun, 2003: 179, 

added emphasis). There are interesting overlaps 

here with science studies and actor-network 

theo~2¢ (ANT) ’centers of calculation’ and visua- 
lizing the spatiality of risk (Bah’y, 2006; Novem- 

ber, 2008) and Foucaultian-inspired ’mappable 

landscapes of expectation’ (Hannah, 2006) that 

predict risk and dangerousness (Foucault, 1988). 

At issue here is how our cun’ent geospatial 

technologies of GIS and digital mapping are cal- 

culating space. The basic model of the world in 

GIScience texts is: points, lines, areas, surf~aces, 

and volumes. This scheme draws on ways of 

understanding space that were formally put 
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together (but f~ar fi’om invented) by people such 
as J.K. Wright (W?’ight, 1944). Even the name 
of the leading GIS software, ArcGIS, refers to 
the vectorized name for a line (an ’arc’). In this 
Cartesian scheme ofres extensa points make up 
lines, lines make areas, and surt~aces make 
volumes. Consequently ten-itories are extended, 
enclosed areas. Yet GIScience technologies can 
change and should not be approached essen- 
tially, as Leszczynski points out in some impor- 
tant new work (Leszczynski, 2009a; 2009b; 
2009c); furthermore it may be that GIS as a 
practice is largely qualitative (or at least not as 
quantitative as people assume) and that it too has 
a positionality (Pavlovskaya, 2006; 2009). 

||| Territory 

Geographers have long been concerned with 
territory and its interlocldng issues: boundary- 
making, territo~-iality, regions, the politics of 
place, nationalism, irredentism, transnationa- 
lism, globalization and political geography. The 
recently published (and mammoth: 12 volmnes!) 
InWrnatio~tal encyclopedia of human geography 
includes entries on all of these topics (Kitchin 
and Thrift, 2009). Historians of cartography 
have also produced work that considers issues 
such as maps and empire (Godlewska and Smith, 
1994; Edney, 1997; Ake~-man, 2009), boundaries 
and indigenous land claims (Turnbull, 2005; 
Wainwright and Bryan, 2009) and territory 
(Akerman, 1995; Michael, 2007). How sur- 
veyors such as the t~amous Cassini family 
thought out and appropriated space is also part 
of the story (Godlewska, 1999; Farish, 2009) 
as is Olsson’s decades-long work grappling with 
geometry and the cartographic line (Olsson, 
1991; 2007). 

What is different here? Many newer works 
explicitly foreground calculation as a strategy 
of territory. ’Calculative studies’ asks not so 
much about the spaces produced, but about the 
relationship between calculation as a territorial 
strategy and the production of space. That is, 

what is it about rationalities of calculation that 
produce space in the way they do? 

Two things in particular can be highlighted: 
(1) Territory is not always a bounded space 

with a wimarily sociopolitical meaning 
(as, for example, defined in the Elsevier 
Encyclopedia; Delaney, 2009) but includes 
a range of meanings such as agricultural 
lands, parts of regions, land expanses, and 
even ploughed fields. Nor were borders and 
boundaries always of first importance in 
definh~g ten-itory, nor was it always a 
’container’ (Elden, 2009; 2010). 

(2) Territory has a history. The relationship 
between calculation and territory is 
dynamic, and authors have taken this up 
in a number of ways. 

Painter has invoked ’cartographic anxiety’ to 
refer to the fear of tmritory unbound (Painter, 
2008) (transgressed borders, politics ofregional- 
ity). Hannah has a sustained critique of such 
number-producing enterprises as the census in 
both the USA and Germany (Hannah, 2000; 
2001; 2009). His analysis of the German census 
boycott movements is valuable for a number 
of reasons. Drawing closely on the work of 
Foucault, Hannah argues that calculation is an 
issue of power/knowledge, and he offers an 
important genealogy of calculable tel-ritory. This 
is defined as ’making legible’ for purposes of 
intervention (compare Cosgrove, 2001; Scott, 
1998) which he understands as a Foucaultian art 
of government. Hannah suggests a model of 
calculable territory that gathers together six 
components: griddings of space; boundary- 
malting; the legible built environment; and three 
types of knowledge tied to territory - sociode- 
mographic census data; geodemographic; and 
fleeting, transactional records (what Dodge et 
al., 2009, have called ’software-sorted space’). 
Implicit here are a range of cartographic and 
GIS-related implications, not least of which is 
the increasing emphasis on databases, rather 
than visual representation. Foucault’s discus- 
sions of governmentality are also deployed in 
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the work of Rose-Redwood on street addressing 
(Rose-Redwood, 2006; 2010) and Starkweather 
(2009) who analyses the way overseas residents 
are tied to notions of territory in the US census. 

Histories of the cartographic calculation of 
ten-itory (and historical studies of territory) 
are offered in a number of works (Kosonen, 
2008; Pearce, 2008; Safier, 2008; Strandsbjerg, 
2008; Wolfart, 2008; Komara, 2009; Petrella, 
2009; Elden, 2010). Many of these are con- 
cerned with how maps fi’ame and classify the 
world in order to comprehend and control it, 
especially °wild’ or unconquered territories. An 
entertaining example is provided in a biography 
of the early twentieth-century explorer Colonel 
Percy Fawcett (Grann, 2009). Fawcett’s "train- 
ing’ as an explorer at the Royal Geographical 
Society emphasized the calculative practice of 
"autopsis’ - the recording and classifying of 
everything around him. It is also an illumination 
on western explorers and indigenous peoples. 
(Fawcett disappeared in the Amazonian jungle 
in the 1920s in search of the "lost city of Z’.) 

For Brenner and Elden (2009: 355) "territory 
is best conceived as a historically and geographi- 
cally specific form of political organization and 
political thought’. While Westphalia is often 
invoked as the origin of territory as a political 
bounded space, especially in international rela- 
tions theory (the "territorial trap’; see Agnew, 
1994; Teschke, 2003) it is perhaps part of a 
series of steps such as the Treaty of Tordesillas 
(1494), and the Mercator projection (designed 
to calculate rhumb lines) (1569). National geo- 
graphic societies such as the Royal and the 
American were hugely influential not only in 
supporting explorers like Fawcett, but in mount- 
ing excursions of academics in both America 
and Europe (Heffernan, 1996; Clout, 2004) and 
the global mapping projects that drew on 
them such as the millionth map (Pearson and 
Heffernan, 2009). A cartographic history of geo- 
graphical societies, explorers, and territorial 
strategies remains to be written (though see 
Schulten, 2001; Monk, 2003; Clout, 2008; 

Morin, 2008), even as the "Bowman Expedi- 
tions’ arc resurrected (Herlihy et al., 2008) and 
foreign policy "realists’ appeal to Mackinder 
(Kaplan, 2009). 

Reversing the question, how is the state itself 
modified and reformed tl~’ough territory? 
Brenner and Elden (2009) argue that this 
question is importantly foregrounded in the 
work of Henri Lefcbvre: "on our reading of 
Lefebvre, then, the concepts of state, space and 
territory are ineluctably intertwined: each term 
reciprocally implies the others, both analytically 
atM historically’ (p. 364). Therefore, for them 
Lefebw’e’s tripartite divisions of space into the 
perceived, conceived, and lived should not be 
read as independent (with maps and GIS falling 
only under the "conceived’) but all three are 
bound together as territorial practices with 
mate~-ial outcomes related to everyday lived 
experiences (they offer the example of the Israeli 
wall project). Cartographically, we may say that 
any time state spaces and territories appear nat- 
ural or self-evident (a process of"mystifying and 
masking’), then real critical historical analysis 
needs to occur. Transparent spaces are a political 
illusion. 

For one thing, territory is not just horizontal. 
Considerations of the volumetric are infrequent 
but have been taken up in different ways by the 
cartographer Mark Monmonier, the architect 
Eyal Weizman, and the philosopher Peter 
Sloterdijk. Often airspace is missing from maps 
but control and occupation of this "telxitory’ - 
what Weizman calls "the politics of verticality’ - 
is critically important to states, often for military 
reasons (Weizman, 2007). Monmonier dis- 
cusses aeronautical charts as an extension of 
national territory and how the skies have been 
differently partitioned over time (Monmonier, 
2010). Sloterdijk’s writings on what he calls 
"airquakes’ and dangers fi’om the atmosphere are 
extremely suggestive in this schema (Sloterdijk, 
2009a; 2009b). Finally, one might also consider 
the way the body is the site of boundary-malting 
and as territoriality. Here the emphasis falls 
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more on calculating and territory than literal 
maps (although there is a long history of map- 
ping bodies in, for example, map-art, and also 
the straggles over the ’geo-body’ (Winichakul, 
1994). How do bodies interplay with bound- 
aries? Longhurst (2006), for example, recounts 
the story of a woman who wanted to film her 
birth for a pornographic film and how this was 
seen as crossing a moral boundary inscribed on 
the pregnant body. 

Territory need not be enclosed and bounded. 
Where, for example, is the territory of Schen- 
gcnland? Although one might initially point to 
the areas occupied by the member states, in a 
real and material sense it also extends into North 
Africa in an instance of ’border extemalization’ 
(Nessel, 2009). This is because economic 
migrants continually attempt to cross the border 
in Morocco (where Spain has two small city- 
exclaves, one at Ceuta and one at Melilla) and 
on the European mainland, which has resulted 
both in sigmificant loss of life and an external 
border guard agency (FRONTEX). Thus the 
’effects’ of the territory extend beyond its bor- 
ders (no surprise in a globalized world of course) 
but also increasingly witl~in the state with a con- 
comitant need for internal surveillance (Alatout, 
2006; Amoore, 2006; Zurawski, 2007). 

In this light virtual spaces continue to att~’act 
attention. Martin and Simon (2008) argue that 
the US Depamnent of Homeland Security oper- 
ationalizes its efforts into a ’virtual ontology’ of 
threat, which produces spaces of risk in every- 
day life. This has been a massive area of interest 
drawing on Agamben’s idea of the permanent 
state of exception (Agamben, 2005), although 
it as yet remains cartographically untheorized. 

IV Ontology and indigeneity 

Two areas where cartographic calculations of 
territory are apparent are computer/GIScience 
’ontology’ and indigenous mappings. In many 
ways these represent opposite ends of the spec- 
trum of territorial strategies. GIScience ontology 

takes as its focus how objects and things are 
spatially constituted- eg, what counts as an 
’eminence’ or high-ish segment of the terrain 
(Smith and Mark, 2003; Sinha and Mark, 
2010). It typically &aws on the Aristotelian tra- 
dition of ontology as ’objects with properties’ 
(ie, predicate or substance ontology). The philo- 
sopher Barry Smith has brought this philosophy 
into GIScience - he is located at SUNY Buffalo 
where he holds a position in the National Center 
for Geographic Information and Analysis 
(NCGIA). There is now a large and increasing 
literature on GIS ontology (some 40-50 articles 
a year since 2006); for an introduction, see 
Schuurman (2006; 2009). Other influential work 
includes Agarwal (2005) who provides a sterling 
rallying cry, definition, and exemplars of 
’ontology’ to GIScience (and cites 20 different 
publications by Smith). Smith and Mark 
(2001) investigated formal geographic entities 
and categories as they manifested in folk or 
na’fve knowledges among non-geogn’aphers, 
which they argued was an essential step toward 
geographic representation (eg, in maps and 
GIS). Fonseca et al. (2002) provided a GIS 
architecture to integrate different spatial data, 
while Couclelis (1992) also emphasized early 
on the need to take account of how people 
conceptualize the world if it is to be represented. 
This research helped establish the current empha- 
sis on ’folksonolnies’ and semantic categories. 

Two recent articles by Leszczynski (2009a; 
2009b) indicate the very latest thinking in 
GIScience ontology and for my money present 
some serious challenges tbr critical geographers. 
First of all, Leszczynski is not sanguine about the 
GIS-critical encounter being resolved (though 
she finds value in the collision; a dialectics per- 
haps). This sets her apart from Barnes (2009). 
Second, GIS are structured as ’object-oriented 
architectures of formal ontologies’ (Leszczynski, 
2009b: 357) necessitating therefore a materialist 
examination of how GIS knowledges are struc- 
tured as object ontolo~es (objects with proper- 
ties). We need to investigate the databases, 
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what Schuuawnan calls ’database ethnographies’ 
(Schuurman, 2008). Third, she tries to walk a fine 
line between saying that GIS are not essentialist 
(eg, positivistic) but that they pretty much arc 
fundamentally and materially digital, numeric, 
and mathematical. 

Given that, as she aclmowledges, GIScience 
ontologies arose in attempts to create artificial 
intelligence and that this project remains um’ea- 
lized at best (and doomed to ~ailure according to 
the philosopher Hubert Dreyfus; Dreyfus, 1992) 
we might wonder what this means for 
GIScience. If this kind of ’ontology’ -which is 
actually about entities or beings rather than the 
Heideggmqan tradition that ontolog2¢ is rather 
about being - is working for formally represent- 
ing the natural world (those things for which 
their being is not a question), would it work for 
the human world? For Heidegger and those he 
has influenced human beings are not objects 
with properties. Yes, says Leszczynski, we know 
the real world is not like the GIS data structure, 
’we just represent it as such’ (Leszczynski, 
2009b: 359). Dots on the map do not meaning- 
fully represent the incidence of gay and lesbian 
spaces (drawing on Brown and Knopp, 2006); 
this is a limitation of GIS but ’we know’ better. 
However, surely what ’we know’ is not unre- 
lated to the knowledges promulgated in and 
through mapping and GIS in the first place? 
And, if we do know different, why use GIS if 
it cannot handle it? 

As B1Tan has pointed out (drawing on 
Bernard Nietschmann), it is ’map or be mapped’ 
(Nietschmann, 1995; Toledo Maya Cultural 
Council and Toledo Alcaldes Association, 
1997; B1Tan, 2009). Writers have investigated 
the way in which indigenous voices are repre- 
sented (or not represented) and how. Harley’s 
early work on indigenous maps is influential 
here, especially of the Columbian encounter 
(Harley, 1992), and the well-known expansion 
of the concept of the map that he and Woodward 
wrote into their llistory of cartography (Harley, 
1987), but now a new generation of scholars has 

emerged (Gibson, 1999; Ban’era-Bassols et al., 
2006; Johnson et al., 2006; Lewis, 2006; Roth, 
2009; Sletto, 2009; Wainwright and Bryan, 
2009). Many remain sensitive to the prone- 
matics of ’community mapping’ where wester- 
ners an’ive with technology and money, before 
leaving again. During 2009, for instance, there 
was a controversy over the Bowman Expedition 
in Oaxaca, Mexico, which seemed to have pro- 
duced its own ’divide’ bct~veen supporters and 
critics (Dobson, 2009). An ongoing question 
then is how community mapping partnerships 
(and histories such as the History of cartogra- 
phy) proceed ethically, politically, and practi- 
cally. This might well expand our notion of 
indigenous: for example, is OpenStreetMap an 
’indigenous’ project? 

V Conclusion 

It xvould be easy enough in all this to reject tech- 
nology, including mappings, as another compo- 
nent of governmental rationalities or state 
surveillance. It would also be easy to see calcu- 
lation as positivistic when it might equally be 
qualitative. Wilson’s (2009) ’conflicted insider’ 
points toward a possible positionality ’of per- 
forming research that is simultaneously about 
and with the techno logy’ (p. 167). As Heidegger 
remarked in his essay on calculative thinking: 

It would be foolish to attack technology blindly ... 

But suddenly and unaware we find ourselves so 

firmly shackled to these technical devices that we 

tM1 into bondage to them. Still we can act otherwise. 

We can use technical devices, and yet with proper 

use also keep ourselves so free of them, that we may 

let go of them any time. (tteidegger, 1966:53 54) 

What is characteristic of the work cited above, 
however, is how much of it is committed to a 
project of historical critique. These critiques 
reveal the degree to which territory is not solely 
a state-centered phenomenon, but ’a historically 
and geographically specific form of political 
organization and political thought’ (Brenner and 
Elden, 2009: 355). Although we now know a 
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great deal about the productive practices of 
cartography and maps, and after reading and 
considel-ing hundreds of articles over the last 
tba’ee years (and no doubt missing many fine 
pieces of work), it seems to me that this project 
is more important than ever. 
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Henri Lefebvre on State, Space, 
Territory1 

NEIL BRENNER 

Fork Universi~ 

In this article, we otl>r an acco~mt of how the French Marxist philoso- 

pher and sociologist Henri Letk-bvre can be read as a theorist of territoU. 

While Let~bvre’s writings on state space have generated some interest in 

recent years, t}~e territorial dimensions of his t]finking on this issue have 

not been explored. Meanwhile, the question of territorT has been oddly 

~mdertheo~{zed in the post-1970s literat~res on international relations 

and spatialized political economy. Against this backgro~md, we suggest 

that Lefcbvre’s work contains some insightthl, it ansystematic, obser- 

vations on the relationship bet~,een states, space and territoc,’, l.’ollowing 

consideration of Agnew’s (1994) influential injunction that social scien- 

tists transcend t}~e "territorial trap," we develop this reading of Let0bvre 

with ret>rence to three key dimensions of his approach to state space as 

territory--lirst, the prod~ction of territory; second, state territorial strate- 

gies; and third, the "territory effect," namely, the state’s tendency, 

throagh its territorial form, to naturalize its own transtbrmative e£[~cts 

on sociospatial relations. Thus construed, Let0bvre’s approad~ produc- 

tivdy raises the issue of how the territorial trap is actually constructed 

and reproduced. 

In this article, we offer an accoum of how the French Marxist philosopher and 
sociologis~ Henri Le~i~b~,ve (1901-1991) can be read as a theorist of ~erfitoU. 
While Lei)bvre is welgknown ~ a theorist of space, his works on the state are 
only ~ow beginni~g to be discussed in English-language literature. Dufi~g the 
las~ decade, in the context of a broader intensification of scholarly interest in 
~he geographies of state space (Brenner, Jessop, Jones, and MacLeod 2003), 
Ix:[k:bvre has been appropriamly credimd [br his pioneering, reflexNe au:en0on 
to the spatial arficnlations of state power (Brenner 1997a,b, 2004; Elde~ 2004). 

~¥Vhi[e our coilabo~ation long predales iliis articie, its immediate occasion was a wkte-rangiug set~es o:[’ discus- 

sirras float t~mspired in Camb~dge, MA, i~ April 2008. Some of our wcwk on this prc~ect subsequentiy toc~k piace in 

swnmer 2008, while Nell Brenner was setM~g as W]baut Chair of Urban Studies in the Amslcrdam Irtslitvtc ii)r 

Metropo]ita~ a~d hai~n~afio~a] Development (AMIDST), U~iversity of Amsterdam, Thin, ks are due m Rc~be~: 

I~oosvermala for organizing this qsit, Versions of the afgummat were presented by Smart Elden at Bela Ga.riola Uni- 

versity, Isn~e] a~d National University of Singapore; we would like i~> tl~ank ilie~e audie~aces {~)r their tl~ougl~tfi~[ 

engagement~ Smart Elden gramtully acklaoMcdges vhe sapport of a Le,~crhnime Maior Re~earch Feliowship. We arc 

gn~tefi~[, finally, m lhe reviewers a~d edito*s of Mte~atirma~ Political Socioiog7 for their ~apportive and construc*ive 

comments. 
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To date, however, fit~e territorial dimensions of Lefehvre’s thinkiug ou state space 
have no~ been explored. Meanwhile, despile its ceruraliU to any understanding 
of slate space, lhe quesdon of ~errhoU has been oddly undertheoHzed in 
posM970s fimramres (m in[emational rela{Jons (IR) and spatialized pofidcal 
ecouomy (see Agnew and CorbHdge 1995; Painter 2009). X#3-dle Le£kbvre did not 
coucepmafize territory in systematic terms, he did otl)r some insigh~i~l, if 
incompk~le, ohserx’adons on iLs rela6on ~o modern simile power Itml, we argue, 
ha~’e considerable relevance to [he contempora~’ social sciences. 

In a first s{ep, building upon John Agnew’s 0994) infiuenOal chalkmge to 
transceud the entrenched "texTitorial U’ap" withiu international political econ- 
omy, we advocate a more suslained theorelical interrogation of the relationship 
between s~ies, space, and lerriioW. This entails not only a more sDtematic con- 
sideration of the slate in spada]ized approaches to poli{ical economy, 
explicit, reflexive theorizadon of territo~T itself as an esseutial i)ature of modern 
state space. Second, we off)r a reading of Lei)bvre as a theorist of the state 
space-lerriloU relation, arm more specifically, of s~a~e space as lerOlory. Third, 
we consider Ix:febvre’s largely implicit ideas on lhe production of lerOloU. This 
in mrn ~hcilitates an inte~)retati(m of his approach to the politics of space as a 
wW to conceptualize what might be termed state territorial strategies. Finally, we 
suggest that his work offers a valuable perspective on what we shall term the 
"lerriloU eflbcff’~lhe slate’s ~enden(T, lhrough i ls ten’itorial form, ~o naturalize 
(at once to mask and to normalize) its own transfk)rmatiw:, intensely patterning 
effk~cls upon sociospatial relafitms. Thus construed, Ix:fbbwe’s approach produc- 
tively raises the issue of how the territorial trap is actually constructed and repro- 
duced, whether in social science, statecraft, polidcs or ew~ryday life. 

RevisRirtg the Ten-ltoria| Trap 

Fif’teeu years ago, John Aguew (1994) challenged social scientists to transcend the 
"territorial trap"--a sel of in~elleciually conslra~rfing notions regarding ~he role 
of territory in pol~dcal<x:onomic life. According to Agnew, the ~erOloHal trap 
entailed three uninmrrogamd geographical assumptions~(i) that the state com- 
mands sovereign~ over i~ entire territorial jurisdiction, including the economic 
processes that nutbld "withiu" it; (ii) that political-economic lit~ is ueafly sepa- 
rated inIo dome~u: and ~Toreign" (or "inIerna6ona]") reahns; arm (iii) thai 
the smm "comains" economy and socieb’ (or that economy and socie~),’ are 
defined by sta{e boundaries).~ ~Sgnew argued ~haI such asstm~pIions are problem- 
atic because they underpin a pervasive tendency in international political economy 
to naturalize~that is, to take t5r granted~the territorial extension, constitution 
and boundedn ess of stole power an d poll d cabeconomic life more gen erally. 

Agnew questioned ~hese assumptions not {o imply tha~ they have no purchase 
on the geographies of modern capitalist development, but to suggest that they 
preclude inquiry iuto the processes through which territorially coufignred politi- 
cal-economic formations have been produced and iransformed historically. In 
particular, Agnew maimained {ha~ the te~itorial ~rap is a se~ous intellectual con- 
straim in the comemporaU period of imensified geoeconomic imegration and 
accelerated polifico-regulatoxT restructuring. Under these conditions, Agnew 
argued, ~erri~orT remains fimdamental, but is being qua]im6ve]y Iranstbnned in 
ways thai cannot be gFasped on the basis of inhefimd geographical assumptions. 
Ter~Io~ he suggested, is not the only or primaU spatial dimension of capi{alis{ 
political economies, and most capitalist political-economic confignrafious are 
not m~iibrmly or comprehensively territorial. Theretbre, Agnew proposed, the 

:In developing these arguments, Ag~ew is drawing upon the pioneerir, g work of R, B, J. Walker (1993), who 

questioned the arl~ficiai divide between poiitica] theory and IR. aml the intellectual division of labo~ ~his pro(laced, 
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geographical assumptions of international political economy need to be funda- 
men tally re,hough t: the )erfi ~orial trap m ust be escaped. 

Even prior ~o Agnew’s inter~’ention, reflexively spalialized approaches ~o the 
suldy of capitalism were being dew, loped and applk:d wiih considerable sophisti- 
cation within fields such as critical geography and urban and regional studies." 
But for the most part, until the early I990s, such approaches had exercised a 
minima] influence beyond the relatively circumscribed subdisc~plinaU milieux 
and i~terdiscipli~aU interstices Dora which ~hey emerged. The publicafio~ of 
Agnew’s article coincided with, and productiw:ly accelera{ed, an expanding 
scholarly interest in reflexively theorizing and investigating the spatial dimen- 
sions of stale power across the social sciences. Indeed, since ihe mid-1990s, there 
has been a veritable outpouring of innovative theoretical and empirical work 
dew)ted to denaturalizing the historical and contemporary geographies of state 
power. Increasingly, this agenda has been pursued not only within interstitial 
and postdisciplinaU intellectual locations, but also within a range of subdisciplin- 
ary or ~ransd~sciplinaU epislemic communities such as critical IR, political and 
historical sodology, and political and historical amAnopology.~ The new litera~ 
ture on slate space is still in its relative in~hncy, and scholars have appropriately 
tbcused their attention on specific theoretical, historical and empirical issues 
rather than attempting prematurely to construct a grand intellectual synthesis. 
Noneiheless, the cor~solidafion of this ]iieralure during lhe last fit~een years 
would seem to o~r powerfi:al evidence that Agnew’s fi~junction to escape the 
ri{orial trap has been vigorously ptwsued. It would also seem to suggest tha{ 
escape routes fi’om this trap have now been plotted ont and e~tEctively imple- 
mented across sigrfificanl s{rands of heterodox political economy. 

And yet, even as slud~es of sta[e space are published with increasing frequency, 
a paradox presem~s itself5 while much of [he new research on s[ate space has 
been animated by a concern to escape the ten’itorial trap, the problematic of 
fitoW as such has not been systematically interrogated. Instead, tenito~y tends to 
be explored indirectly, or in a partial manner, ~hrough consideration of its con- 
crete-empirical expresskms~br instance, the evolmkm of bordering regimes; 
modalities of sovereignty under so-called Westpha]ia~ or post-Westpha]ia~ ~brma- 
tions; or putative processes of deterfito~alization) These studies have produc- 
tively demonstrated that many ffffmrited ten~tofial structures of power are 
currently being challenged, reconfigured or ~ranscended. But, oddly enough, 
such research initiatives have not always been grotmded upon a clear sense 
what precisely "territou" means, either in conceptual or in practical terms. Inso- 
ihr as it is generally understood simply as a botmded space, or as a strategy to 
achieve boundfi~g~ the theofizafion of terfito~~ in recent d~scussions of state 
space represem.s a significam analytical blmd-sp~ t. [~deed, a carefi~l examina- 
tkm of this emergem fiteramre reveals that many othen~’ise reflexively spafialized 
accounts frequently take *br granted the very dimension of political space they 

Lefebw-e, Manuel Casle]:’% David Ha*-vey, noreen Ma~sey, Nige] Thrift, and Edward Sqja, amcmg othe*~. For ovep- 

views of these coni~ibv.fions, see Gregoiy and Uriy 198~; ~iznelson [993; S(~a 2000. 

4For a recent ove~,,iew see, among <)lEer work% Brenner el aL 2003; Ferguson and jones 2002. 

5In a wide literature, see for example, Linkiatcr 1998; Newman 1999; Scholte 2000; and for discnssions sec 

Elden 2005; Agnew 2009. 

a’Tl~crc is, of course, a more extensive limratnfc on terrimriaiit~. Territoriaii)" and territoU need m be carcfnily 

d~st{ngv.ished, even i[~ of course, they are c]osely ~vlated. ’I’erfitorialily is generally v.nde~stood to email some [brm 

of spatial enciosure (sec Sack 1986; and e~pecially Sack 1997 whe~c the tci:m is difficult m dissociate fi-om thav of 

"place;" and the e:~change between Cox 199[ and Steinbeig 1994). By contrast, we suggest below and elsewhere 

tha~ terfitoW is best conceived as a historically and geog*vtpl~ical]y specific fb*~ of political oiganizafion and politi.- 

ca[ thought (Elden 2005, 2007, 2009). As v.sed {n muc]~ of d~e ]R discov.rse, the notion o* te[~itofiali~y lacks d~e hi> 

*orical and geogn~phica] spe(Sficity ~hat we ~ee a~ being central tw *e~’i~oiy, bo~h as a p*~actice and as a politic~- 

spatial [brm. 



are concerned to investigate. It is as if, in their concern to spatialize the analysis 
of siale institutions and practices, lheorisls assume lhat lheir lerHloHal dimen- 
sions are ah’eady self-eviden~, and ihen move on lo exp]ore other, purportedly 
more fi)undati(mal~ssues."     ’ Escape routes Dom ~he territorial ~rap have thns gen- 
erally been pro’sued through analyses of otSer dimensions of state space--such as 
place/region (zMlen, Cochrane, and Massey 1999), scale (Sxwngedonw 2000, 
Brermer ~004; Smilh 2004~ and governance/networks (Caste]Is 1996; Cooke and 
Morga~ 1998; Perkmann and Sum 200~). As a result, ewm as studies of ~he poli- 
tics of place, sta~e resca]ing and networked governance have acqMred increasing 
theoretical sophistication in ~he th~-gro~dn,y~ e s limratm’es on state space, the reci- 
procal relations between ierHioU and sm~e power have received surprisingly liltle 
theoretical altenfion. As Painler remarks, "..Jhe nalure of tetdloU itself i~s 
being and becoming, rather than its consequences and eff~:cts~remains unde> 
~beorised and too o£ien token ~br granted" (Painter ~00~:2). In e~lkct, amids~ an 
othetsvise impressNe prol~’erafion of scholarly effbrts to escape from ~be territo- 
rial ira[), the issne of lerHioU iiself has remained siubhornly elusive. 

ParticnlaHy in lighl of dm centrality of ten’itory ~o all major social-sck~nfific 
definitions of ~he modern state f>om Weber’s (1968) classic tbrmu]ation 
to more recent writings by scholars st~ch as Mann (1986), Giddens (1985), and 
Sassen (1996, !006)~this is a thoroughly problematic circumstance: it suggests a 
need furlher to enrich our m~dersmnding of ~erri~ou~a~ once as a h]sloHcally 
specific ~brm of politico-spatial organiza{ion, as a key modality of modern sm~e- 
crafl; and as a strategic dimension of modern po]itics~n light of the theoretical 
and methodological insights gained dm’ing the last decade or so of work on ~he 
production of sI~le space. Accordingly, while affirming and building upon this 
recenl work, we contend it~al the slale!space relationship cannol be tmderslood 
adequately w~thou{ a more sys{ema{ic, historically specific in{erroga{ion of the 
problematic of terdto~y. In particular, i~ historical and geographical conditions 
of possibili¢, its speciiici~’, its partictflarifies, i~ periodici¢, i~ instiu~tional and 
symbolic expressions, ils stralegic roles, and ils actual and poienfial limits remain 
to be comprehensively inw~sfiga{ed. 

Lefeb~Te as State Tt~eofist 

For purposes o~" this arlic]e, our inroad into this complex, wide-~anging intellec- 
tual agenda involves reconstructing and reinterpreting the sl~te-theoretical 
ideas of Henri I,e~:bvre who we regard as a pioneering if largely neglected 
thinker o£ the stateispace/~erntoW relauon. h~ ~M~glo~Mnencan social science, 
particularly since the 1991 u’anslafion of Zhe P~vduc~ion q[ 5?ace (originally pub- 
]~shed in 1974), Let~bvre has probably been best known for h~s pioneering 
contributions to sociospatia] theory. His ~itings on cities and urbanization also 
exercised a seminal influence upon some of the fi~tmders of critical urban and 
regional political economy in the pos~-1970s period, David IIa~wey (1974, l~S2. 
1989) and Edward Sqja (1989) being foremost among dram. However, while 
I,ef~:bvre has been approp~a~ely championed as an innovatiw: thinker of social 
and urban space (Got~diener ]98~; Sqja ]989, 1996; Shk:Ids 1999; Schmid 
2003), his equally provocative, pioneering studies of state power and state space 

VAn .’mpo~tantl i~ partiail exception to this gencraiizafion can be found in the hisvorical litcravnrc on the tcrrito- 

rializaticm of moder~ state power (e.g. Mann 1993; Spruyt 1994; ArHghi 199~; ~s(:olar 2003: ~[es(:hke 2003; Ag~tew 

2005). By contcxta.alizing modern territory as a histoncaily specific form of polifico-spatial organization, this limra- 

tu~v begins to open up the m~derl)~h~g theo~eti(:al issues that (:on(:e~t us herc. 

sYtrhi[e this a~aalytica] slmateg3, preclude% i~a the presen~ col~texl, a detailed e~agagement with the hisi~)W o{" terri- 

tory or a c(mc[vle-erupirk:al a:co~ut o:[’ historical o~ coutempo~aW terr~tori~l l:t~a~,[k~i’tn~tio~s, it is i~ieu(led ~o 

generale conceptual tools and methodological orientati~ms ~?~r col~fi’~mfil~g those task~ e]sewhere. See E]den 2009 

fo~ a~t {~tterpi>tatiou o~: the (:ontempora[g "state o~: terr{R)W," 
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of the 1970s are much less known/~ The Production q!" ,Space has accordingly been 
widely understood as the theoretical culmination of Lefebvre’s earlier studies 
of rural-urban lranstbnnafion and political slruggh~s under la~e Fordist capital- 
ism in Europe (I~e~kbvre 1970a, 1996, 2003b). Certainly the nrban was one of 
Lefebvre’s central concerns, particularly fi’om the late 19B0s. Nonetheless, it is 
eqnally plausible to interpret The Production, of @ace as an expression and exten- 
sion of many of his olber abiding imelk:c~ual and political imeres~s, and lbus 
as a moment of thoughlAn-progress, rather tha~ as a stand-alone study or as 
~he cuhnination of his previous research m~jectoU. A case could be made, 
instance, [br reading The Production q! @ace in relation to Lefebvre’s earlier, 
Itnee-volume (>itique of Eveuday L~fi, (Ix:febwe 2008); and also as a wa)~stafion 
in the evolution of his liR>long engagemen~ wilb European philosophy. 
Indeed, Letk:bvre’s reflections (m sociospatia] theo~z and his important treatises 
on La fin de Fki~toire (Lefebvre 1970b, 2003a:177-1~7) and II<w[. Marx, Nietzsche 
(Lefebvre 1975, 2003a:42-49) were produc~s of the same, extraordinarily crea- 
tiw? period. 

All of lbese concerns, Dora lbe questitm Of philosophy and ils overcoming 
the commodifica{Jon of everyday 1Hi~, the process of urbanization and the politics 
of space, relate in turn to one of Letkbvre’s litk-long prc~ec~namely, the crb 
tiqve of polificN economy. The exploration of this problematic, understood as a 
continuation and updating of Marx’s agenda in Capita[, traverses Lefcbvre’s 
entire career, but it was not until the mid-1970s that LeVi:byte began m consider, 
in systematic temps, i~s spatial and state-theoretical dimensions. In a remarkable 
sequence of books fi’om this pefiod~especially ~he S,~rvivM q[ Capilalis’m 
(Lefeb~e 1973, 1976); 75e Productio~ of 5~ace (I.efebwe 1991 [1974]); and De 
!I’2~at (Ix:febwe 1976-1978)~I.efebwe offers a de~aik:d ana]ysis of sm~e swa~egies 
to manage the crisis-mndencies of modem capitalism through the production of 
space. Indeed, each of these books a&ances the shared proposition that space 
must be a central element within the critique of political economy. The Su~viva{ 

of Capita{ism does ~his in polemical and polilical tbnn; and 7~e ,~%duction of@ace 
does so in a more ~heoreticalbz nuanced, systematically philosophical [brm. But 
is only within the volumes of De l’b)at, where the state’s role in the production of 
(capitalist) spatialiff is more systematically explored, that Letkbvre elaborates his 
fully developed, ma~ure approach ~o this prob]emalic. 

As of the mid-1970s, Ihen, I.efebwe’s critique of political economy is no~ s~m- 
ply an ettbrt to underscore the role of the produc{Jon of space in the survival of 
capitalism. At this jnncture, Lefkbx~’e goes thrther, insisting that even a reflex- 
ively spatialized political economy~a g~,opolifical economy~is thndamentally 
flawed unless it also elaborales a critique of ~he sm~e form (I.efebw’e 2009: 
chapmr 4). In his 1980 volume on ~he comemporaU relevance of Marx’s 
thought, Letkbwe criticizes Ma~ himself [Br t~.i]ing to recognize this poim, and 
thns tbr an excessNely economisfic understanding of space: "Space appears to 
Ma~ only as lbe sum of lhe si~es of production, as lhe mrriu~U of various 
markels" (I,efebvre 2009:211). This theoretical empba@ is evident nol only 
Le~i~bwe’s m@)r w6tings on sta{e space, such as De l~2at, but also in his other 
major tex~ of the I970s on urbanization and the production of space, which 
were likewise infl~sed with a concern to decipher the nature of modern state 

C’This is in part because h.’~ key writings on these topics have remained largely untranslated into Engiish~ 

~though Lefbbvre had writlcn several ~mporlant commemades on Hege[ian and Marxian state theoU p~Jo~ to the 

1970~, his key works on smm theo*T and state space were produced in that decade, in D*" IX/tat (Lefebvre 1976- 

1978} and in a wide ~ange of books, journals and magazines, The %~mer has long been out of print, and the 

~ho*~;er pieces ofl~n in n~ther inaccessible publication outlel3; titus this work has remained relative]y ob~cu*v even 

in France, Some key writings :Dora lt~is time are now newly translated vnde~ t]ae title Sta~e, @ace, Ig?~gd ([,e~k:bvre 

200%, For inifia] Englishqanguage engagements with I e}>bvve’s work on sta*e space, see Brenner 1997a,b, 2004, 

2008; Elden 2004; (k~onewardena, Kipicr, Milg~om, and Schmid 2008; Brenner and Elden 2009, 



developmem, state power and state space (see, fbr instance, Lefebvre 1970a, 
1991 [19741, 1996 i1968], 2003h [1970]).~° 

State Space: l’ espace dlatique 

Lefebvte’s accotmt of state space aspires to decipher a broad range of processes, 
transformations, conflicts and struggles associated with the modern state at all 
spatial scales. Like other theorisLs, h~sloHans and sociologists, I.efebwe empha, 
sizes thai modern slates emerged from the motded institutional landscapes 
inherited ~>om precapimfist social fbrmations in early modem Europe (I,ef~:bvre 
1974:3~-3~4, 1991:~80-~81, ~0()9: chapter 11). However, Le~kbvre emph~izes 
dm spatial dimenskms of this ~ransformalion move systematically than mos~ 
olher accounls, showing how slales pmtbund]y ~ransform ff~heH~ed polificab 
economic landscapes, con{ribufing in turn to the prod~ction of a qualitatively 
new i>amework tbr nafio~al and, eventually, worldwide sociQspafial orga~izadon. 
As he indicates in a key chapter i~ the final volume of De [~tal: 

As d~e product, the child, of a space, d~e so-called nadonal tcrrito*T, the State 

turns back toward its o~"~’., historical conditions and antecedents, and transforms 

them. Subsequently, the State engenders social relatiop.s in space; it reaches still 

fm’ther as it ~nfurls; it produces a support, its own space, which is itself complex. 

This space regulates at~d organizes a disirttegratirtg natiot~al space at the heart of 

a consolidating worldwide space (l’espace mondial). (Le~kbvre ]976-1978, 

4:261-262, 2009:225) 

~,~q~at is this ’~’support," this new space, which is produced by the state during 
the transition to capitalist modernity? In .key chapters of The [’roductior~ q[ Space 
(Lefehwe 1974, 1991: chapter 4) and De IT’:tat (I~efehvre 197(>1978, Vol. 4: chapter 
5, 2009: chaplet 11), Letkbvre characterizes this new fl-amework of social space 
wi{h re~krence to its "absm~c{" quality. He {erms i{ "abstract space," and sugges{s 
that it represents a qualitatively new matrix of sociospatial o~ganizafion that is at 
once produced and regulaied hy the modem state. In contras~ lo the "absolute" 
spaces of precapilalisl social formations, which were organized wilh reference to 
polifico-religk)us di~:{krenfiaO(ms among sacred and pro~ne locations, absm~c{ 
space ap~,ear:~ to be homogeneons, and thus devoid of di~ikrences (Le~>bvte 
1974:~T8-~79, 3~8, 1991:~40, ~83).~ According to Lefehvre (1974:3~8, 1991:~83), 
d~is appearance of homogeneh:y is inslrumen~a] for ho~h capilal and ~he modern 
sl~lte--’ ’it se~’es khose ~)rces which ma.ke a t(dmla m.s(~ of whatever stands in their 
way, of whatew~r threatens them~n short, of diff,:fences." Abstract space 
"desu’o> its (historical) condition, s, i~s own (internal) di£t~rences, and a~y (emer- 
geni) differences, in order ~() impose an abstract homogeneity" (I~efebvre 
1974:4~7, 1991:~~0: translation modified). In this way, ahs~rac~ space permits con- 
tinuous, rational economic calculation in the spheres of woduction and exchange, 
as well as comprehensive, encompassing comrol in the realm of smtecr~L For 
p~esem pro’poses, three aspects of Lefehvre’s accotmt dese~,e to be underscored. 

FirsL I.efebvre argues tha~ space generally~ bul abslract space especially, is 
inherently political (I,eff~bwe ]974:321-3~5, 40g-403, 199]:~78-28g, 349). While 

i"7~ we haw- argued at icngth elsewhere (Bt’enner and Elden 2009), Letc’bvre’~ wdfings of the 1970~ p~ovidc 

the basis ~r a coutempo~;~W sl~e-l~eoreHcal (:Hiique of geopo[itieai ee<momy, a field that has only relatively 

recently (see, e.g,, MacLeod ~O0O; Ha.dson ~001; B~enner ~004) bega.n m conside~ the state’s role in processes 

of so(:iospatiai v(st~ctuvh~g under (:ap{lMism, On this yearling, Leiebvre’s wri~gs conlMrt insigh~, thai: can be 

mobilized l~ expose, a~d pc~ssibly even to n~a~s(:end, some of the l~mitations of’ the veU approaches they have, in a 

pavtiai reading, i~sp~ed, 

]iA~ we shall see bei~w, Lef~bvre en}pha~izes that this is merely a~ "appearance" ~f homogenehy, ~ot its actua]- 

izaiio~h and lt~at ihe sta~:e figures ten,tidally i~ producing l:[lis 
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abstract space figures centrally in euabling processes of capital accumulation, it 
is, Leti~bvre explains, "insiiluted by a slale, il is insl]iutional;" and it is ~polilb 
cally insm~memal" (LeFcbvre 1974:3~8, 40~-403, 1991:~85, 349). Abs~racl space 
is, in sh(m, ~he political product of smm spatial stramgies~of administra6on, 
repressiom domination and cemralized power. 

Second, Letkbvre contends that the production of abstract space eutails u’aus- 
t6rmalions no~ only in political practices and insdmliona[ arrangemems, but also 
in political imaginaries: it involves new ways of envisioning, conceiving, and rep- 
resenting the spaces within whk:h ew:uday 1H~, capitol accumulation, and sm{e 
action are to untbld. For this reason, Letkbvre elaborates his aualysis of the mod- 
ern s~ie in parl ihrough a de~iled reading of lheorisls of modern s~iecrafl, 
including Hobbes, Locke, and especially Hegel, as well as through discussions of 
philosophers (e.g., Spinoza, Leibniz, Heidegger, Axelos) and li{erary figures 
(e.g, Dante, Rabelais, ttugo, and Romanticism), whose ideas are invoked to 
demarcate the bng=te dure~’ epistemic shRgs in question (see Lefebvre I974:325- 
333, 197g>1978, 1991:282-291). 

Third, I.efebvre argues ff~at absiract space is inherently violent and geographi- 
cally expansive. He suggests that it provides a Damework tbr interlinking eco- 
nomic, bureaucratic and military fcmns of strategic iuterveutiom "not only at the 
scale of every State, bm also at the imematioual and worldwide scale, the scale 
of lhe planetaU state system" (I.efebvre 1980:153, 2009:214). According to 
Leti:bwe, the modem sin.re mobilizes % unitaU, logistical, operational and quan- 
Ot~;ing rationali{?’ which would make economic grow{h possible and draw 
strength from that growth fbr its own expansion to a point where it would rake 
possession of the endre planel" (Lefcbvre 1974:322-323, 1991:280; tmnslaOon 
modified; see Lefcbvre 1974:133, 1991:112). 

While Lefi~bvre devotes considerable attention in De l?)at t() the geohistoo’ of 
modem state tbrmafion (especially in Volumes 1 and 2), some of his most pro- 
vocative arguments iu that book concern twentieth century transtbrmations of 
815tle space (above all in Volumes 3 and 4). Letkt)vre’s no6on of ffm ~’slate mode 
of production" (hereafter SMP), elaboramd in the ~hird volume De l’E)at, is an 
attempt to grasp the increasingly centrM role of sl~ate instim6ons in ihcilitating 
the survival of capitalism during the course of the nventieth century. The SNIP 
concept has many analytical flmctions in Lefcbvre’s work (see Brenner and 
Elden 2009; Elden 2004: chapter 6; Brenner 2001), but he consistently mobilizes 
it ~o characterize the changing geographies of smm power and s~ate intervemJon 
during the second halt’ of ~ventieth ceutuU capitalism. In Letkbvre’s conception, 
the SMP has proibundly spatial elements. Its variegated institutional structures 
encompass lhe hill range of spatial scales on which slate action occurs, from the 
local and the regional ~o the na{Jonal and the worldwide. At {he same time, inso- 
thr as iks s{rategies of inte~’en6on are oriemed reward ~he reorganizatio~ of spe- 
cific places, scales aud territories, they are proiBundly spatially selectNe. 
According m l~efebvre, lira SMP mobilizes ils sirategic capacities contim~ously m 
shape and reshape the spaces off capitol accumulation and commodily exchange, 
su~jec6ng them, simultaneously, to processes of fi’agmentaOon, hierarchization 
and homogenizatiom One of Le~kbvre’s key coucems, in developing the SMP 
concept, is to decipher the historically and coutextually specific spatial strategies 
lhrough which s~ates have atternp~ed, duNng lk~e cot~rse of the ~wenlieth cerHur% 
at once to th.cilitate capitol accumulation and to enhance p~ lmcal dommauon. 

~2It is wo~Ua pointing out, however, U-tat ].efebvre’s concept o1" lhe SNIP is nol only a basis ~k*r his spatia]izalion 

of ~tate ~heory. He a]so wobilize~ this notion to decipher a broad range of politica] power configun~t%ns, {}’ore the 

slate socia]ism of ihe Soviel Union and China to western Em’opean ~as<:ism. libend-democn~tk: ~vgimes and social- 

democratic coalitions. Lefebw-e thus describes the consolidation of the SMP as the significant event in the geohistoq, 

of the lwenlJeUa cenlTu~)~ (Le:[~bvre 1976-1978, Vol. 3:300, Vo[. 



Lefebvre develops his ideas about state space not only through substantive and 
hislorica] argumenls about the trajectory of ~wenfie~h century sm~e development, 
bm also through a sustained critique of ~he underb’k~g geographical assumptions 
within both Marxist and liberal political theoW. In his view, within both of these 
intellectual u’aditious, there has been a persuasive teudenQ to neglect, uuderplW, 
marginalize and even ignore the spati31 aspec~ of political processes~ In a central 
passage of the :final volume of De [’EraS, which is worth quoting al length here, 
Le~bwe states this point bluntly: 

Curiously, space is a stranger to ct~stomary politicM reflection. Polkica] thought 

at-td the representation., which it elabocates remain %~p it~ the air," wiO~ only an 

abstract celation wi0-t the soil i~er~#:q and even the national territotT... Space 

belongs to the geographers in the academic division of labor. But then it reintro- 

duces i~self subversively through Ihe effecls o~ peripheries, the margins, the 

regions, the villages and local communities long abandoned, neglected, even 

abased through centralizing state power. Classical liberalism.., thinks and reasons 

"non-territorially [ex.4erritoriah?mert~i," as a pure abstractiom.. Even the legal 

ile &oi0 o[ the State over the (tmtional) terdto~T is poorly defined; soveceignvy is 
exercised over people, rather Ihan over things.~. The Slate is conceived in ilself 

and by itself, as a real abstraction, without spatial body, without concrete support 

other than "subjects" or "humans." In the conception proposed here, these 
,’eb~t;’ons h.,~ve soci,~i space (spaces) ~r s~q~¢~o*¢. This requires a spati,~l~.a~ion of politi- 

cal theou, not without a critiqtm of its deterritoria]ized abstraction, which, at the 

same time, takes into account localities and regions, diff(rences and multiple 

(conflicmal) associations, attached to the soil [s0~], m dwelling, the circulation 

people and Ihings, in the practical ~unctioning o~ space, This similarly entails a 

reconsideration of the economy in terms of space, of the flux of stocks, of 

mobile elements and stable elements, in short, of the production and reproduc-- 
don of (social) space. (I,efcbvre 1976-] 978, Vol. 4:164-] 65; italics in original) 

This passage contaius several insights that dese~we careful consideration. On 
~he mosl general level, Leti:bvre is raking issue wilh the pe~’asive ~endency of 
political ~hought ~o abstrac~ ~)om the concrete ground on which social rela0ons 
unfbld. A decade later, in an inte~,iew, Lefi:bvre (1996:215) suggested that 
courses in histoU and socioloD, that omit consideration of urban and spatial 
questions seem ludicrous, in lhal they lack an analysis of their mamrial base. As 
Lefebvre acD owledges, the discipline of geography naturally addresses such 
issues. But LeR~bvre contends that geography~understood here as a probb,~zatique 
and coudition rather than as an academic discipliners too important to be 
solely to geographers.~a Indeed, Le*kbvre goes on to question whether a despa- 
tialized social science is ew:n epislemologically possible. For, despi~e their osten- 
sible disinterest in spatial questions, inherited approaches to political studies are 
persis{emty haumed by ~heir unexamined geographical assump0ons, which assert 
themsekes snbversively to uusettle established methods of analysis and mkeu- 
for-granted claims abou~ states, politics and political struggles. Ix~feb~e comends 
that this lack of reflexive atlemion 1o spaOal questions ~s as per~’asive w~thin 
classical ~brmulations of liberalism as it is within more recent studies of 
sovereignty and the law. 

TodW, as we have seen, the uew literatures on state space have begun 
address such concerns. But l~efebvre’s work off the lale 1970s otrcrs a salieru 
methodological reminder: the rusk, in his view, is not simply m describe the spa- 
tial aspects of poliocal litk:, but {o elaborate a sys{emafic, comprehensNe 
izatioa of political theory" itselg This intellectual procedure would problemadze, 

~slnteresting[y, Lefbbvre’s claim anticipated an argument that was subsequently made by geographe~ themselves 

(~ee, for in~t:mce. Ha~-e} 1996; Sqja 1989; Ma.ssey, Allen, :rod Anderson 1984; Gregor} and 1J~T 1985: Grego~)’ 

1994). 
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among other issues, the pervasive orientation of political studies toward concep- 
tual abslractions, ils ungrounded or ~’deu~rri~orialized" meff~odological assump- 
I]ons and i~s concomilan~ faihu’e to explicate i~s own spatial condilions of 
possibility. Lefi~bvre articulates the same c(mtemi(m with refk:rence I() the broad 
field of political economy, of both Marxian and non-Marian varieties, which in 
his view have likewise t5iled to illmninate the production of social space and the 
spa6a] conditions for modern politics. Leti:bvre is thus advocating, simu[~, 
~eousb,’, the developmem of a spatialized a~al}:sis of political-economic processes 
under modern capitalism a~,d a spa6alized critique of the conceptual absmac- 
fious deployed within the modem social sciences. Letkbvre’s critique of political 
ItmoU thus presents a significant challenge: reflexively to investigate the spatial 
and, as we now suggest, the territoria( aspecls of slate power. 

State Space as TerritmT 

Despite Lefebvre’s prescient anticipation of contemporaW concerns Mth fl~e pro- 
duciion of s~ate space, ffm calegoU of lerritoW b~s an arnbiguous s~us in his 
thinking. An ini6al survey of Le~k~bwe’s stateqheore6ca] writings might appear to 
snggesI that, much like more recent scholarship on state space, he does 
directly fl~eorize the problematic of territoU as such, but instead trea~ this issue 
primarily ~ n descriptive or concrete-historical mrms.~4 Against such an ~ n terpre ra- 
tion, we here underlake a reading of LefebvrCs work on slate space lbat reveals 
several potentially Dui~kfl theoretical, me{.hodological and subs{antive insights 
into the natm’e of terfitoW. 

In the passage quoted above, Le~bvre hints at the fimdamenml importance of 
the (national) ~enitoU ~() sial:(: tbeoU. However, his remarks are primarily dire(> 
ted against those intellectual traditions {.hat auemp[ to operate, as he puts 
"non-ter~mrially (ex-t~,’n~ito,{al~:ment),’’ a~d consequently ground [hemseNes 
upon bad abstractions. Neither in this passage, nor elsewhere within his wrifiugs 
of lhe 1970s, does I.efebwe venture a definitional or foundational slalement 
regarding ffm posi{ive features of terfimU wifffin modern political life. Instead, 
his remarks about te~toD7 are dispersed among dNerse tex{s in which he 
addresses certain territorial ~pects of topics such as the u{nity tbmmla, state 
marion, nationalism, state development, state-capitol relafious, uafionalism and 
political mobilization. 

Lefebwe occasionally uses the notion of ~erc~oU in a loose, almos~ memphorb 
cN sense. For instance, he characmrizes {;he [?~udal domain i~ which capitalism 
first emerged as a ten’itoV (Le*)bvre 2009:56), and he also writes generically of 
the ’~overlapping temuMalit’es ’ of ~he p~{mitive communily (Lefebwe 
2009:230). In o~her, more e:xplicifly political writings, Lefebvre mobilizes lbe con- 
cep~; of territo~’ to desc~be the site and the target of contemporaW struggles 
a~tog’es’tioa~a term that, in his idiosyucradc usage, denotes not only workers’ 
selt:mauagemeut at the level of a iSctory, but also grassroots or popnlar demo- 
cratic control over a spatial area or jurisdiction (see e.g., Ix:febvre 2009:110, 
14¢, 151, 163, 250-251). 

In a sngges6ve but easily overk)oked passage of The Prod~xctio)~ qf Space, 
vre briefly alludes to a more historically specific conceptualization by uuderscof 
ing lbe semantic, historical and subslantive relation between "le #~vir el 
~e~.i~oi~’:" (lx:febvre 1974:280). Although we mighl translam ~hese u:rms into Eng- 
lish simply as "soil and territou," t~vmir and te,itoire share a common etD~olog7. 
Douald Nicholson-Smith offkrs the fklicitous "land-as-soil and land-as-territory" 
(Lei>bvre 1991:242), thus highlighting the relation of both terms to the notion 

~+Fhis is cei~aiMy the case in his ~tudy of the Campan valley in the Pyre~lees, where a chap*er is devoted *o the 

"sn’uggle [k~r lcrrito~ia] inlcg~ity," which traces ~he spatial developmen~ of the comm uliity ([ ,elk:byte 1963: chapmr 2). 
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of land, [a t¢*rr~,. With this link in mind, Leikbvre proposes that the notion of land 
musl be understood no~ simply as agricu]~ure, bul also wid~ reference m the 
resources of the subsoil; and, most crucially here, as the articulation between the 
nation-s~ate a~d ii3 te~-Jto~T (Le~k:bvre 1974:374-375, ]991:325; see also LeVi:byte 
1974:102, 1991:85). This conceptualization intbrms Letkbvre’s engagement with 
Marx’s tmrious "triniV tbrmula" of land-capitol-labor (Marx 1981, Vol. 3:955). 
Here, Leti:bvre insisls on the cenlralii}’ of land as the ~hird term within this 
mula, while also distancing himself ~>om some of the narrow, economistic read- 
ings tha~ endure within doctrinaire MaGist accounts (i_,e~i%~Te ( 
1991:325; see also Gottdiener 1985). Let)bvre’s account of land-as-soil and land- 
as-~erritoU also informs his critique of classical liberalism, as elaboramd in lhe 
passage quoted earlier. This lradifion, Lefebvre argues, oblimrates the ~eni~orial 
diversity of the land controlled by the slate, conceiving smm institutions not just 
"extra-territorially," but even non-territorially (ex-te~ritoriabmze~O. Within such 
a fiamework, a matter as ~imdamental as the spatial extent of the law or state 
sovereignty is consismnfly underplayed; i)is presupposed but not properly imer~ 
rogamd, for instance, within Max Weber’s famous definition of the modern stare. 
Through such critiques, Lelk:bvre begins to arlJculate an important insight: ~he 
national territory results t}om a historically specitic, mutually transfi~rmatNe artic- 
ulation be~’een the s~te, the continually contested processes within it, and the 
land or soil ihal it inhabils, owns, controls and exploils. 

Once such arguments are excavated Dom some of I~e[?~b~e’s often meandering 
analyses, it becomes increasingly apparent that [e~iIory is, in [5c~:, inmgfal m his 
understanding 9f the state and space, and indeed, of state space i~elL~ In Vof 
ume ~z off De 17{tat, Ix:febvre articulates Ilm bold claim ~hat "~he Slate and ten, tory 
inlerac) in such a way ~hat )hey can be said ~o be mutually constitutive" (Lefebvre 
1976-1978, VoL 4:278, 2009:228). In proposing this idea., Le~i~bvre is insisting that 
that there is no state without a territo~’, and concomitantly, that there is no terrg 
tory without a state. Lelkbvre is equally suggesting that territo~" is the political 
of ;pace produced by and associaied wilh the modern simile,at~ He elaborates this 
con tention programmatica]]y in a key chapter in vohm~e tbur of De 

The production of a space, the ~za~ional ten;,’toU, a physical space, mapped, modi- 
fied, transfi~rmed by 0-re networks, circuit.~ and tlows that are established within 

it--rcmds, canals, railroads, commercial and financial circuits, moto~va3,s and air 

routes, etc. Thus this space is a mamrial--namral--space in which the actions of 

human generations, of classes and of political forces have left their mark, as 
prodacers of durable olziects and realities (rather than only of isolated thit’_.gs 

and products, of tools and of goods destined ti, r consumptio*~). (Le[iebvre 

1976-1978, Voh 4:259, 2009:224) 

This is a complex passage that lends itself to various interpretive possibilities. 
For instance, in a texl published shortly after Lefeb~e’s, lhe Swiss political 
geographer Claude Raflk:stin invokes the above passage i~ order to d(xelop his 
conception of territoW as space mediated through power. On this reading, 
space [imcfions as a preexisting reali¢, which is subsequently transtBnned 
inlo ~erOloU through vaOous polilical mechanisms, straleg~es, interventions and 

~sI~ several in~igh*ful essays, Christian Schmid (1996, 2003) has productively explcwed the ini~*{Sce between 

Lefebvre’s theoiy of the production of space and the regniationist-inspired concept of the "mrrim*T reiation" 

(To’Htoria?ve~hd~tnis/ra/~org te~fto~a,r~. While Schmid does not engage systematically in these texts with Lefbbvre’s 

state-theoreticai writings, hc i~ the oniy commentator on Lcfcbvfc’s work to acknowicdge the specificaliy territorial 

dimensions of his analysis. ,~s Schmid (200B:236) correctly indicams, Le[kbv~e’s conception o~: social space as the 

"mate*qal suppo~" R~r ~ocial relationships presupposes a~a undm3tanding of i:erfito~y as the basis ff~r "en3beddi~g 

p~ocesses of social interaction within a societally produced st)alia] order." 

~Lefebvre is not always ccmsistel~t, however, since on at least one occasicm he directly opposes tire sta~e space 

relation ~o that of the uafion-ter[{~ory (1 ,eicbvre 1980:[ 53, 2009:213-21 ~t). 



NEI1, BREN N ER AN D STU ART ELDEN                       3(~3 

representations (Raffestin 1980:129-130). By contrast, we suggest flint Leikbvre is 
here making a s~rongly consmu:tivisl argument not only aboul ~err~o~,, but 
about space ilselg which he likewise views as a social and historical produc~. For 
Lefk~bwe, this coproduction of space and terfitoo7 is mediated through diw:rse 
strategic-political prqjects associated with modem capitalism and fl~e modern 
state; it un*blds simultaneously alo~g perceived, conceived, a~d lived dimensions. 
Thus understood, lerriloU represenls a historically spedfic polilical )inw~ of 
(produced) space~{erri{o~a] space--whose precise conditions of possibility, 
contours a~d co~seq~mnces require carefid excava{ion, historicizatkm, and theo- 
rization, h~ Lefebvre’s a~mlysis, fl~ere*bre, terdto~y is a particular fbrm rather 
than a general one. As such, i~ ~s comprehensible only through ~.s relation ~o 
l~e s~(e and processe~ of sm{ecrat~. 

Elsewhere in De tT~*at, as well in various passages of 77~e 15o&~c*ion ~ Space, 
Lei>bvre relates the political fbrm of state terdtoxy to the prqject of naOonalb 
zation. Here, he suggests that there is a process of the "productio~ of the naOon 
by ~he S~ate, dominatng a Ie~riIo~; ’ (Lefebvre 197g>1978, Vol. 4:202; see also 
Leh:bwe 19/4:1a2-1c 3, 323-324, l~91:lllMl2. ~bl). This includes a range of 
political actions concerning the mobilization of na6ona]ism as an ideology, bu~ 
also a whole range of state projects designed to shape and reshape territorial 
spaces imo nationalized, natio~mlizing unifies wifl~in a broader comext defined by 
"tim world marke~, imperialism and ils strategies, and the operalional spheres of 
multinational corporafi(ms" (Leh:bvre 1974:133-134, 1991:112; see also Potflam, 
zas 1978; Goswami 2004). Throngh such arguments, Lefk~b~Te begins to imerro- 
gate the tmderlying political rationaliV that is ~sociated with such ~mfionalization 
pr~ecls and lheir ensuing ef~kx:ts upon sociospatial relauons. ’ In Ix~febvre s 
temls, lhis political rationality involves no~ only ~he mapping and measuring of 
worldwide, na{Jonal and local spaces, bm also the state’s strategic deploymen~ of a 
whole ravage of calculative political techniques oriented toward the intensification 
of market relations. Let~bvre sugges~ that such techniques entail the creation of 
"a political power controlling and exploiting lhe resources of the markel or 
growth of the produc~iw~ fbrces..." (I.eR:bvre 1974:133, 1991:112). Elsewhere, 
closely analogous mrms, LeIk:bwe describes slate space as being, in part, "tactical- 
strategic" insothr as its co~solidation entails "the subordi~mfion of a ten’itou’s 
resources ~o polioca] ends" (I~efi~bvre 2009:244). For Lefebvre, lhe consolida~km 
of a modem notion of (national) lerri~ory was inexlNcably inlertwirmd wi~h 
state’s mobilization of such techniqtms to control economic resources embedded 
in i~s land a~d landscape, all in the context of a rapidly expandi~g capitalist world 
economy. ~% he explains at length i~ volume ~bur of De 

Natiot~ staws, attached to a territory, matmgers of {his space, arbitrate and act as 

dominant power from and by this space. They manage it as er~;inent owners, 

almos~ in the way this word mem~ under the ,~ncie~ re’gi,,~< whereby the written 

rights and powers of the nobles and the kiP_,g were superimposed upon the com-- 

mort rights of the peasants, ’commoners," holders of perpetual asuti’uct. ~M~ 

analogous ,,uperimpo,qtion governs the modern State at-td its relationship m its 

,,pace (mcrit~Q’). Methr~ds (,,ometimes compelling at~d sometimes violent) and 

multiple procedures, the best kno~"c, of which is "expropriation," give concrem 

expressioP_, to this eminent right which we know extends itself to under the 

ground and to air space, [brests aP_,d water sources, rivers and coasts, maritime 

territories and to recently extended territorial waters. (LeIi’bvre 197(5.--1978, Vol. 

4:4] 5, 2009:275) 

lrFor a cort?plerne~taD’ account, drawing on Foucault, see E, lden {2007}. Strongly ini]um~ced by Le{?bwe’s a~aa]-- 

),sis o1: nationalization s~categies in The Pwduc~ion of @ace. Goswami (200d) provides a detailed lheore~ical engage- 

rne~t with tills problematc in *he co~ai~x~ of a ~tudy of the production of "India" as a natonal economic space 

through a dia]ecl:ic o:[’ British (:(*Ionia] r~a[e and ual~ouaiist a~ii-cokmial opposition. 



Crucially, however, Le~kbx~’e insists dmt the process is not simply a one-way, 
inslmmental one, wilh the state making and remaking a purportedly pregiwm, 
malleaMe space. In Lefebvre’s conceplion, lhe s~ale is continually reconstim{ed 
through ils variegated, historically specific roles in lhe tendemial nationafiza{ion 
and worldwide extension of territorial space. Concomitantly, the territo~T assocb 
ated with national state space and the world interstate system is likewise not a sta- 
tic form or fixed container, but musi be viewed as a contexluall:y embedded 
medium and outcome of ongoing [rans~brmadons, s[ramgies, and struggles,as 
The state thus operams as a sire ~br comes~ed processes, prgjec{s, and stra{:egies; i{: 
is a social relation that is produced and transtBrmed through continual struggle. 

On our reading of Lefebvre, lhen, lhe concepls of simile, space and lerr{lo~ 

are ineluclM)ly interlwined: each ~erm reciprocally implies the others, both anw 
lytica]ly a,~d histoHca]ly. Letk:bvre thus i~sists no{ only (m a spatialized and {erri- 
~orialized understanding of state power, but also on the crucial role of the state 
in the operations of prower over mrrfforial space, ttis spatialization of the state 
centrally underscores bolh ils imrinsically territorial parameters as an inslilu- 
~ional apparatus; and i~s s~ralegic, if contradicloU, role(s) in producing and 
trans~1)rming the terHtorialized spatial grids that tmde~in the moder~ capitalist 
world order. 

This means tha~, in the absence of a d~eoW of territoW, no acconnt of state 
space can be complele. AI lhe same time, in Lefebvre’s I:em~s, il is logically 
impossible to understand the vicissitudes of [e~iI()B7 in the modern world excep{ 
in rehtion to the conflicmal, u~eve~ evoluti(m df sl~te institutions, practices, 
and strategies. Just as an account of ten’itoW must int))rm any ~heoU of state 
space, no dmory of ~errito~T can be complete wilhoul an accounl of bolh the 

(modern) slate and its role in the production of space. 
In sum, Le~?~b~me is suggesting that once capitalism has been consolidated as a 

historical-geographical syste~r~, terH~mT co~r~es ~o se~,e as d~e sffe, medium, and 
ou~coirm of sta~ecra[*, operating in disfinctNe ways but nonetheless pe~asNely at 
all spaOal scales. Just as irnporiamly, he is proposing thai:, wilhin the geobistodcal 
~>amework of capitalist modernity, sl~te power comes 1() se~e as the institutional 
site, medium and outcome [~)r the production of [elTi[O~’. Terri[o~’ enables, fi~cili- 
tares and results fiom d~e evolution of smm action; and concomitantly, state action 
produces, facililates and resulls from the evolution of terfim~T. 

This accoum of I.efebwe’s approach to dm mulually consO[ulJve, three-way 
relatio~ between sls~te, space a~d territoW opens up of a number of imerpretNe 
hazards. In the first place, it fulls the risk of su gesting an ahistorical argmrmnt, 
when in ~ct, as Le[kbvre himself recognizes, each of tt~ese three terms has not 
only a hisloU but also a prehisloU. By IBis we mean not simply dmi dm sla~e, 
space and territory are combined in specific ways at di~:[i~rent limes, but that the 

social [~)rms denoted by each of these terms emerge only at particular historical 

junctures, and are mediated through tangled yet distinctive lineages.Iv As Le~Ebvre 
suggests, "like ew~r)’thing that exk’ts, lhe State was born, and grew up. One can 

ISlt is woi~{h emphasizing here lhat it is nr~t only in recent times, in the coniext of "globalizatirm," that tmTilx)~, 

has bee~ suk~ecled io processes of deslabilizaiion, restructuring and tl~ana[k~r!nafion. (:)n the coutra~T, Lefk:bvre’s 

pe~xpecfive sugges~ that ~n-i~mT’ must never be viewed as having a ~tatic, fixed or r~s~ified character. Consequentiy, 

his approach productiveiy anticipates more recent works which emphasize the contcmporaW reconstitution of terri- 

*oW rather than i*~ erosion or disso[ulffon (~ee, e.g., Brenner 1999; Eiden 2009; Newman and Paasi 19{)8; Sassen 

1996; Schoim i000). 

]v’I’his approach thus contrasls with l~lat of Saskia Sassen (2006), who takes "territow," "aut~tority" and 

"rights" as reiativeiy ~tatic, ahistoncai, effectiveiy transcendentai, categories in terms of which to f~ame her othe> 

wise careiu[ historicai analysis. Site sees these ~erms as "building blocks" which are "navigatot~ ~ns~de the ~wo black 

boxes lhat are the na{ional and the global. Each evinces the analytic capability for dissecting these {wc~ master cal~- 

gories" (p. (i). ~&s she explains, hel collcelli is "not historical evo[uHon but developing an analytics of change using 

history" (p. 27). Our approach, in disiinciirm, takes "l~*wiio*y"’ itself as a te*~ that requires hislx)rical examinafion 

in order to i[]umina~e these other p~ob[emalffcs. 
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assume that it will decliue aud disappear" (LefebxTe 2003a:62). The nmtual 
c.onstimiion of slate, space and territory is, ~herefore, a~ once a medium, and an 
outcome of capitalism. 

Second, this emphasis on the status of territoU in I~ef?:bwe’s s{ate theoW is 
uot intended to suggest that he privileges terfitoxT, either ontologically or histori- 
cally, over other dimensions of state space. On the coutraU, a careflfl readiug of 
Lefebwe’s diwm~e writings on sta~e spatial dew~lopmenl fi’om the 1970s reveals 
his profimnd interest, fbr instance, in the place-specific, scalar, and networked 
dimensions of the sta{e apparatus; he also underscores the modern sl~te’s 
sire role in shaping aud reshapiug places, iuterplace ,’elations, interscalar hiera> 
chies, and various sorls of nelworks, for ][1s[ailce of co[[l[[lerce 

communicatkm, as well as human/nature relations (Brermer and Elden 2009). 
Accordingly, just as Letkbvre insists on ~he "hypercomplexi~y" of social space 
general under ~rioderu capitalis~ri (Let)bvre 1974:104-1 )7, 1991:87-89), so too 
does he emphasize the polymorphic, ~rmltifaceted geographies of state space. 
Our claim here is simply thai, for I.efebvre, sla~e space and lerriioW are mulualty 
constitutive politico-institutional forms. I.efebwe’s remarks about lhe local, sca- 
lar, networked, and environmental geographies of slate space thus necessarily 
presuppose the role of terfitoU as the site, ~rmdium and outcome of smtecraiL 

We mW theretbre conclude that, in Lefebwe’s writiugs, the notion of "state 
space," !)space datiq~% often functions ~s a synonym of territory. While Lefebwe 
never explicitly articulates this tbrmulat(m, much of {re a.nalytic ~kamework he 
b~ngs m bear on the question of [>space datiq~xe direc@ implies a conceptualiza- 
tion of state space as territoo~. 

The Production of Territory" 

In his study of the production of space, an analysis we would insist cannot be 
confined simply to the book of that title, Le~kbvre engages iu a uumber of useik~l 
conceptual maneuwws tha~ are directly relevant for elaborating his conception of 
sial:(: space as territory. We begin by considering an obvious, yel ultimately 
incomplete means to mobilize Ixffk:bvre’s ideas toward this end, befbre then pur- 
suing a ~r~ore complex but poteutially more co~r~preheusive strategy. 

Let)bvre’s opening schema in Ehe Production, q[ Space, with its distinction 
between the perceived, conceived, and lived dimensions of social space, is one of 
his most well-known and influential ideas (Ix:[k:bvre 1974:48-49, 1991:38-39). 
Clearly, ~his schema, might be brought to bear productively on the quesfi(m of 
terfitotT, with the dfirmnsious of the perceived, conceived aud lived giving rise to 
those of terfimfial practices; represemations of tert~torT; and territories of repre- 
semafion.~° Terfitoria~ practices wouM be the physical, rna~er~al spaces of state 
te~itoU, Dora the borders, ~?~nces, walls and barriers erected to mark its external 
limits, to the creatiou and maintenauce of la~ge-scale infi’astructm’e enabling 
tlows of people, goods, enerD/ and in*trmatiou. Represenmtious of territoU 
woukt include a range of imagined senses of the body of a nation ~ranslaled into 
p()litica] practice, including maps and charts; absm~c{ ways of representing {erri- 
toW through cartography, and otherwise diagrammatically. These representatons 
are dependent on a whole range of techniques fi’om geometW and ~u’onomy 
lo, more recently, Geographical In formatkm Systems (GIS) and remo~e-sensing. 

Clearly territorial practices and representations of ~erri~oU are nol disl]nct, jus~ 
as spatial practices and represemations of space are never separam ~br LeIkbvre. 
The process of boundau-making, ~br instance, in the standard typology, has a 
stage of allocation~the most abstract ~r~oment, with diplomats iu France and 
Bfilain car~’ing up the Ottoman Empire following Workt War One; lhe Berlin 

2°’I’his has been suggested, :[br i~stance, by Jones (2007:33-34). 



coufcreuce of the late nineteenth centu~7 partitioning ~M’~ica; or the Treaty of 
Tordesillas in dm ]ate fifteenlh Cel-Ilkl~~, Wfiich divided Portuguese and Spanish 
claims it the New WorId~bul these are always fOlk)wed by processes of delimi~ 
tkm that require some degree of k~owledge of {he ma{efial ph>ical landscape; 
and practices of demarcation where ditches are dug, boundaW marke~s placed, 
tknces or walls bnilL P~ocesses depeudem on advances in geometU get rams- 
]areal ~n~o matevia] practices through ~echniques such as t~{angulalion. I~and- 
su~’e}dng is a material practice used It translate an abstrac{ dh~ision onto the 
ground~the su~’eySng of the Mason-Dixon line being one of the classic exam- 
ples~ But then, just as Letkhvre insists with his no~ion of lived space, territories of 
represerm~l~on are crealed, both ~s ihe intersection of ierriioda] practices and 
represenlations of lent~lo~~, bul also as somelfiing thai exceeds lfiese narrow def- 
initions. Territo~ rakes on a meaning through the everyday practices and lived 
experiences that rake place within and beyond 

To take a contemporaW and practical example, a whole set of ~r~aterial territo- 
rial practices, represemadons of {en:]ioU, and tenito~:]es of represenlation are at 
slake in the planning, construction, and eveuday conteslations around the 
Israeli "wall" built in Palesfinian [e~ilory. Indeed, the w~U naming of Ibis pro- 
ject, fi’o~r~ that of a wall or a Duce to its description as a "securib~ bardeF’ or 
"apartheid wall," ave contesmtions uot simply at the level of lauguage, but also 
in lerms of ils male~:]ality, symbolism, and daily practice. Its tenito~:]al siluafion 
can be understood in terms of its materiality~i1.s height, position in lhe ]and- 
scape, its supporting inKasm~cture of roads, walchtowers, and elec{xificafion~ 
through its t~anslation of absu’act and i~r~agiued geographies into a simatiou on 
ihe ground; ihrough ihe daily life tha~ condilions ils use, and is prevenled or d~s- 
rupted by i~s exislence and operation; and ~he legal and cartographic represenm~ 
tkms ~hat consider, support, or challenge its po]i{ical s~ams. Of course, the wall 
also has spafiotemporal dimeusions in terms of its closure at cermiu significaut 
fi~rms of the year such as Yore ~ppur o~ in ~espouse to the political situation; 
dnough lhe time of dW and ~he operation of curfews; and ~hrough dm slowing 
of time crea{ed by the creation of distance in circumventing the checkpoim.s, 
checkpoints that are not confined simply to the wall as barrier, bul operate 
much more generally withiu the fi’actured, disjointed and contested territoU that 
comp~{ses the Wesl Bank.m 

~q~alever ils potential insigfi~.s, however, such an appropriation of Lefebvre’s 
t~partite schema to think the producfio~ of te~-itoW would be se~ous]y incom- 
plete. Perhaps most obviously, it neglects the protsuudly historical dimensiou 
LeDbvre’s work. All too oftem The P~vduclion q[ @ace is read primarily through 
~he ]ens of ~he fin~ chapter, where Lefeb~e proposes ~he aforementioned ~riad, 
only m omil consideration of the subsmmial subsequem chapters in which these 
categories are comprehensnel}, systematically h~storlclzed.-- However, Lefebvre s 
historicizing impulse applies not ouly to matefiaMnstimtioual transtbrmadons, 
bm also ~o concepts, epistemologies, and modes of understanding. For LeR~bvre, 
lheretbre, the w:U diflk:remiafion among lived, perceiw:d, and conceived dimen- 
sions of social space is no~ simply an a.nalytica] or methodological issue, R)r i~ is 
inexu{cably embedded within histm{cal practices associated with the evolution of 
capitalism as a mode of production. On this reading,~ then, any., difl)reutiation 
among territo~t~al praclices, represemadons of ter~{tory and lerriIodes of repre- 
sentation would likewise need to be understood in rela{ion {o processes of capi- 
talist development as we]] as with reff:rence to ~,ansfbrmations of slate strategies, 
of practices of thought, aud in the uses of techniques such as geometU and 
sl~lisfics. 

:iAmong many references that could be given here, the work of Weizman (2007) is cenlraL 

~Such a c~ticism cot~ld be applied to the readings <K Soja (11989, 1991i) and Sl-de[ds (1999), :[br lust;race, 
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Lefcbvre’s De l’E)at co~froms this challenge explicitly becat][se, as noted 
above, ~ privileges the spatial aspects of state formation. In the firsl few chap- 
ters of the :first volume, and in the long recapitula~i+m at the beginning of the 
second, I~efbbvre provides a his{:ofical overview of the emergence of {:he modem 
s~te that emphasizes the spatial dimensions of these di~i~rent political ~rma- 
tions (Lefebvre 197~%1978, VoL 1:3-18, Vol. 2:7-48). As well as ofi~ring a his- 
lory of slate space (and, by implication, of ierr~ou), Letk~bvre is here able m 
oflk~r the beginnings of a spatial or Ier~to~al history of the slate. ’TerrimU, like 
the sta{e a~d space, has a history rather Iha~ an 5.bsolme de{ermination, a~d 
this as a concept as well as a practice. Space a~d tervitoW are ~ever simply 
o~jects of analysis, but valhev raking a spatial and lervilofial approach t~mda- 
mentally affecls the way we wonkt recount lhe h~story of Ihe s~ie. The power 
of Lefk:bvre’s analysis is that he of~k~rs a wW to think stale, space, and terfitoD7 
together; to co~cepmalize them through the relations between practices, repre- 
sentations, and Hved experience; to see them as historically inten’elated rather 
than delermined; and lo enable a powevt~l set of concep{ual categories to be 
milized in grasping bo{h {heir hislofica] lineage and their conlemporary deploy- 
merit. There is, {.herefbre, a c()ntinual production of tevritoU, rather than an 
initial moment that creates a framework or contai~er within with fhture struD 
gles are played ont. TerritoU is alwws being prodt~ced and reproduced by the 
actions of lhe slate and lhr(mgh political slmggles over ~he la{~er; yet at the 
same time, in the modern world, territoW also conditions sta{e operations and 
ongoing ef~fbvts to conies{ them. Sta{es make their own ter~to~es, no{ under 
circumstances they have chosen, bnt under the given and inherited circum- 
s~nces w~th whk:h ~hey are conflonted. 

State Ten-itoria| Strate0es 

h~ 1970, Lefebvre (2009: chapter 8) wrote a brilliamly polemical essay on 
"ihe politics of space" (la politique de !~space). tIere, and elsewhere in 
I~efebvre’s writings of the 1970s, this off>cited phrase has a donbk: meaning. 
First, fi)r Le~k:bvre, ~he "politics of space" re~i~rs to ~he general proposition 
that sociospatial organizatio~ under modern capitalism is imenseg~, *imdame~> 
rally comested: it is at once a site and a stake of political strategies and strug- 
gles. I.efebvre s~gges~s, in particular, tha~ the sociospatial relations of 
comemporaU society are produced a~d mmstbrmed {.hrough a perpetual, c(m- 
flic~Aaden inmra.cfi(m among opposed spatial stramgies. Whereas {he slate and 
capital attempt to "pulverize" space imo a manageable, calctflable and 
abs{ract grid, diverse social forces simultaneously a~temp~ ~o crea{e, defend or 
exlend spaces of social reproduction, eveuday life and gr~ssrools conlrol 
( autogestio~.). 

Second, Le*kbvre deploys the notio~ of a politiq,~e &’ l~space i~ a more contex- 
tually embedded se~se to characterize the nation>wide system of spatial manage- 
menl that bad been developed during lhe high For(list period in postwar France 
through the DA’-I;SRe3 and other national planning ag(mcies. In this sense 
phrase has a meaning more like "spatial policy," since Letk:bvre viewed ~he 
ities of st~ch public agencies as expressions of increasingly comprehensive 
national slate sirategies ~o manage lhe poslwar process of capim]isl urbanizalion, 
which was being generalized across FFance and mm:h of weslern Em’ope dm{ng 
~his pe~od. I~ his x~wifings of the 1970s, I~etbbvre elabora{ed several derailed 

~’I’he DATAR was a French cen*ra] governmm~t agency %r spatial planni~g and developmm~t that had bee~ 

c~cal(d in 19(~3; it played a key role in developing and imp]ememing various l~ousing, in[~asn’ucw.ral and regional 

development poiicie~ llhroughoul; the high Fordist pe*qod, The acronym sl;a~ads R~r Delegatirm f?~r Regional Develop- 

ment and ~][e~:ri~or~a[ Planning (Dd~,atio~ pou~ ~)~me?~aKement du Te~itoire e~ i)~cgio*z ~i~ionaIe). 



analyses of these state spatial strategies; their relationship to patterns of local, 
regional, national, and worldwide indust~-ial derek)proem; lheir consequences 
for eveuday life in cities, towns, and regions; and ffm diverse conflicts and 
smaggles they were producing across Europe, the Uni{ed Suams, and beyond 
(Lei>bvre 2009). 

Lefkbvre’s double-edged analysis of the politics of space underscores the key 
role of slate insdtutons in ongoing smNgles river sociospadal organization 
under modern capitalism. For Leff~bvre, the geographies of state space are them- 
selves arenas, slakes and outcomes of such strnggles. Within this conceptual 
framework, spatial strat<g’i¢*s represent powerful instruments of inte~wention ~br all 
social and political forces concerned m mobilize sl~le power ~s a means to reo> 
ganize sociospatial relations (Brenner 2004). Mosl crucially here, Lefcbvre’s 
account of the politics of space sugges> a ~B~itfi~l basis [br extending {he concep- 
tion of state space as territoW introduced above. It generates an analytical pe> 
spective through which to investigate how the territm{al spaces inherited fi’om 
earlier rounds of state regulation, capitol accumulalion, and political comesmfion 
are continually approprialed, rewoven, and transformed ffwough diw:rse 
gies, both institutional and extra-institutional, across a range of geographical 
sites and scales. 

On ore" reading, much of LeiObvre’s acconnt of the politics of space, in both 
senses of this phrase oullined above, is focused direcd;y upon ~he problematic 
of {erritoW. In{eresdngly, in describing the polidcs of space, I,ef?:bvre repea> 
edly uses the {erm "s{rategy," but he rarely unpacks its specific spatial content. 
Nonetheless, building on ore" preceding discussion of the stateispace/territoW 
nexus in Left:byte’s work, we suggesl ~ha~ his anal>is of ~he politics of space is 
focused not only on slate sj~atial strategies but a]so, more spedfically, on s~le 
t~ritorial s[mategies. Whatew~r their social base, political valence, and substantive 
ofienmtiom state territorial strategies are distinguished by their goal of mobiliz- 
ing state institutions to shape and reshape inhe~{ted territorial strucmrations 
of political-economic liti~, including those of slate institutions themselves. 
A sDtematic reading of Leff~bvre’s writings of the 1970s along these lines 
reveals sew~ra] potentially ~>uiffu] analytical openings imo the theorization and 
investigation of state territorial strategies in the modern world. State territorial 
strategies operate in relation to the question of what Let~bvre calls mo~zdializa- 
tion, lhe becoming-worldwide of political and social phenomena, ~ncluding the 
smm; and their role as a fbcal point ff)r oppositiona] political mobilizations, 
especially those oriented toward intensifiedm~ra~sr°°~ democratization 
tion) that otl)r alternative political prc~ec~ and visions to extant ibrms of state 
power. LeR~bwe was sharply critical of the technocratic and apolitical w:neer 
associated wi{h such strategies, which he viewed as an ideological prq]ection of 
hegemonic power. Accordingly, I~efkbvre devoted considerable a{tention to 
smaggles, conflic~ and crises that are produced through such state swategies of 
spatial homogenization. For him, despim the sm{e’s efltrts, the spatial relations 
of capitalism cannot be subsumed under any fixed planning framework or 
regulato~T s}:stem; spatial organization is thus inherently political and a]wa}:s 
contested, not least by grassroovs initiatives oriented toward a,utog¢*stio~, or 
sel~:management, which continually unsettle and disrupt state programs of 
regulator)~ con trol.2~ 

Sl~te territorial stramgies encompass, of course, the large-scale project of 
determination, consolidation and organization of the state’s ter~to 
the moment of the emergence of the state in Early Modern Europe, alongside 

24’I’he perpetuation o:[’ this coutextuail,v specific po]ilics o:[’ ten’itoW under capitalism m~derscores the [imils of 

some of the more static, ahistofica[ and ~trucluralist notions of te~witofiaii~y that persist in the ccmtempora~y liten~-- 

rares on R ~ d p< 1 d so < < gy 
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the emergence of capitalism and the development of state markets. This is a 
broad, historically and geographically specific, se~ of processes, particularly evb 
dem a~ demrmined moments, bu~ still ongoing and sut~ec~ m continual contes- 
mO(m. To sketch even {he crudest c(mtours of such processes is beyond ~he 
scope of what can be achieved here, but it would include, at a miuimmn, the 
role of the state in advocafiug compreheusive land-sut~eyiug and cartographic 
pr(~ecls, ~he devek}pmenl of f0rfifical3ons and demarcated boundaries, 
establishmem of tra~spormtio~ and other collective inffasm~ctures, and the 
spatial practices of centrNized and devolved administration. The 
dimensions ik~r the incorporation of new parts of these emerging states, pro- 
jec~s of territorial cohesion and integration, and mechanisms for addressing ter- 
ritorial inequalil3es are crucial here. Such smm ten’itorial slxategies facili~e 
the produc{Jon of the {erritoW of the state, and often, in ram, that of the 
nafiou-smte+ 

Letkbvre’s concept of the SMP, alrea@ discussed above, provides a b+is on 
which to explore the role of state territ(Mal strategies in the promotion of histo> 
ically and geographically specific regimes of capitalist growth. As indicated, 
Ix:fk:bvre immoduced the concept of the SMP m label some of the m@}r trans~}> 
mations of state power that had been uuik}lding on a world scale during the 
course of the nventieth centuU. The essence of the SMP concept, in Lefkbvre’s 
work, is the proposition lhal stoles have come to play a key role in the manage- 
merit a~d mMmenance of capitalist growth at Ml spatial scMes, from the local 
the worldwide. Le~i:bvre describes the c(msolidafion of the SMP as g~e significant 
event of the ~ventieth centm3~, since it provides a basis *6r uuderstanding 
cism, Smlinism and Western li})eral-democratic models such as the US New Deal 
and European social democra(T (Lefebvre 197g~1978, VoL 3:300, Vol. 4:22). 
elaborating his accoun{ of the SMP, LeIk:bvre is concerned wi{h a wide range of 
state developmental strategies, that is, strategies to promote various spaces as 
sites for capital accumulation. Such strategies, Let)bvre emphasizes, necessarily 
involve the consmu:tion, (tepl(wnen~ and political management of spatial config- 
nratio~sMkom industrial esmms, inffasm~ctural arrangements, and transporm- 
fionicommtmicafion grids to regional and national exchange networks~as 
productive fbrces. 

Crucially, even ff~ough such dew~k)pmental slxategies may target particular 
so:ales (for instance, local, regional national or European) or ~gpes of places (t6r 
instance, ci{Jes, suburbs, industrial or agricultural sites, smalb and medium-sized 
towus, marginalized periphe~{es), they have generally assumed a distiuctiveD ter- 
ritorial [brm insot~r as they are elaborated with re*krence to relatively discrete, 
delineated zones wifffin lhe slate’s boundaries, whether wi~h reference ~() the 
sl~te’s territoW as a whole, to specific ju~sdictional areas therein, or even with 
re~k:re~ce to extraterritorial spheres of influence, administration or domina{fion 
(~br instance, colonies, which were a key concern of Lekbx~’e’s iu various pas- 
sages of De !7{)at). Wha~ew:r ~heir concrete-historical form or scale of operation, 
the d{{Ii, rentia specifica of such slate developmental s~va{egies is {heir mobilization 
of a mr6tory as a discrete, inmgra{ed, bounded, and coherem nMI in and 
through which a sustained process of ecouomic growth is to occur. In each case, 
state institutions are mobilized to consolidate, coordinate, manage, and repro- 
duce ]a~ge-scale, lonD~erm productive capacities wilhin a particular ter6m~{al 
arena, be i{ an urban region, a national economy or a supranationM zone. The 
ter~to6al character and extent of such s~ate strategies has become so pervasive 
during the last centmy that the veU concept of "development" has come to 
be widely understood in tenitorial terms~thal is, as a self-evident property of a 
relatively bounded uni~, generally a national sm~e, an urban region or, under 
comemporaU capitalism, a supranational zone such as the European Union, 



North ~Mnerican Free Trade Agreement, or ~Msociation of Southeast Asian 
Nalions (McMichael 1996).~> 

Lefi:bvre also devotes suslained analytical auention to exploring ~be role of 
slate terri{orial strategies in h~posing a semblance of order, sm.bility and cohe> 
ence upon the volatile sociospafial relations of modern capitalism, which are 
often tm’ther destabilized through the developmentalist projects of the SMP. Le- 
febwe confl’onls ibis issue abnve all in his wdlings on French poslwar spalia] 
planning, especially in some of his political mxts as well as, more s>mmafica]ly, 
in Vohm~es 3 and ,4 of De l’E)at (I.eR:bvre 1976-1978). As I,efkbvre argues, the 
project of establishing and maintaining a modicum of fixig, stabilig and predict- 
abilily wiihin the chaotic flux of economic relaiions under capitalism lies al 
h ear{ of lhe process of modern stole developmen ~: 

l[t~ the chaos of relations among it~dividtmls, groups, class fcacfions and classes, 

the State tends to impo,,e a ratiotmlity, its owt~, which has space as it,, privileged 

instrument, (Lefebvre 2009:22,6) 

The concept of "structured coherence" has been dew, loped at length and 
with considerable influence in Hat~ey’s (1982, 1989) studies of capitalist urbanb 
zafion, where ~ refkm~ m ~be provisional s~bilizafion of processes of capitol 
accumulalion, sta~e regulation, and sociopolitical life ~o facil~lau~ ihe durable 
reproduction of an urban region. LeR:bvre disc~sses this set of processes Dora a 
slightly dKlkrem, if broadly complementaU angle. He emphasizes the key ~ole of 
the state, at various spatial scales, in imposing its "own" mdonali~ to secure this 
coherence. In his ana]ysis, moreover, lbe coherence in question need nol be 
roomd x~qthin nrban regions, but may also be songht and secured a{ snpra-urban 
scales as well, especially at the national scale, which he vk:ws as the key site and 
animator of the political rationaliff in question. Most centrally here, Letkbvre’s 
analDis suggests that such prQjecLs of s~a~e rafionalizalion, ordering and cormo] 
are inberendy, pe~wasively [err]ioda]: they entail the classification, partitioning 
and management of polificabeconomic litk withi~ clearly delineated jurisdic- 
tional zones; fl~cy tend to ~reat such zones as cohesive, relatively self:contained 
targets tbr specific Vpes of strategic intet~ention; and they impose diverse t5rms 
of moniloring, inf0rmalion-gather]ng, revenue exlpaclion, regulation, control 
and discipline ~pon it. Such state strategies to h~pose and maintain ~he cohe> 
ence, boundedness and idenfi{?’ of territorial arrangements are always Dagmen- 
tmT, contested and mumble. In sum, the main thrust of Lefehvre’s writings on 
lbe politics of space is lo sugges{ tha~, al all spatial scales, state spaces are neither 
pregiw:n nor simply transfened across generations, bui are always in the process 
of being shaped and reshaped thro~gh various ~)~TmS of {erritoria] s{zamgies. 

The Territory Effect 

As indicaied ab~we, Agnew (1994) criticizes the tendency within IR dmoU and 
political sociolo~, to asst~me ~hat slate pnwer necessarily assumes a ~erfitofial 

:SThe slrategic and ideological link belween tmTii~)ry and deve]opmentalisl ~ta*e prc~eci~ arguably remai~s as 

robnst and pe*z~aab~c as eve~ today, even i~ its acaiar architecture is being ~e~hatfled in the convext of processea of 

geoeconomic *~nx:tu*~g and ~ta~e spatial re~tructufi~g, Thi~ li~k is expressed in a striking manner, fi)r i~>~ance, 

through the logic of worldwide intcrte~itofial competition, in which atam inatitutions mobiiizc locafional policies 

and zoning ~cchno]ogies ~o promote specific lcrritot{a] jurisdictions as optimal customized sites fi)r transna~ional 

capival investment (Brenner 2004; Bunnell and Coe 2005; Ong 2006). This mrrivorpbased logic of devclopmental- 

ism is today also expressed with le[kr(nce iv) the world scale in the [brm of repo~s by the lJni~(:d Nations, the 

World Bank mad the IMF, which ~t~rvey the developmem~] prospects of the g]c~ba] economy as a whole. In st~ch dis- 

cussions, and llae~ associated modes of policy intervention, ~he wodd economy is treated as a world-encompassing 

ter*qtorJa[ matrix i~ ~dfich, although inl~aally diff~re~tiai~d amo~g other mai~, the process of eccmomic grovah is 

to be at once unleashed and contained, 
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fbrm, and by consequence, their employ~nent of a reified, ahistorical aud rela- 
tively s~atic notion of ~eni~or7. As the preceding discussion indicates, Ixfebvre 
developed a closely anak)gous, if inadequamly appreciated, methodologicN 
agenda roughly two decades prior to Agnew’s intervention. He did so, (m the 
one hand, by advocating a compreheusive, historically reflexive spafializafion of 
political-ecouomic categories. At the same time, Le~Ebvre explicitly confi’onted 
lhe queslion of how terfitoriNly configured s~ate spaces and slate-organized 
te~itorial spaces are produced in and through the social relati(ms of modern 
capitalism. 

Crucially, however, Leikbvre’s account of state space as terdtmy is not only an 
efforl lo lranscend ff:tisbized projections of stole (territorial) space through the 
elaboration of a more historically reflexive analysis, for instance, of the produc- 
fi(m of te~mry and of state terfimriN strategies. Additionally, his work begins to 
investigate how sncb reified, ideological conceptious are produced aud sus- 
tained, whether in schola@ analysis, statecraft, political discourse or everyday 
life. In other words, Lefebvre not only proposes medmdok)gical stramgies for 
avoiding the territorial ~rap, but actively explores how such waps emerge and 
persist i~ diverse fields of social k~owledge and practice. In LAeb~re s lerms, to 
the extent that any state territou~or more generally, any territorially configured 
social space--appears as pregiven, seR:evident or natural, this state of afi5irs 
rnusl be understood as an outcome of historically specific forms of polificaMxx> 
nomic ime~’emkm that simultaneously mask their own trans%rmative impacts 
upon social lifk~. The vicissitudes of such self:masking ime~emi(ms, and their 
consequeuces tBr spatial practices, discourses and representations, must then be 
stff~ected to close critical analysis. 

In 7~e Production (fSpac< Lefebvre (1974:36, 1991:27) discusses this "illuskm 
of mmsparency" at length and begins m elaborate a state-theoretical interpreta- 
tiou of its conditions of possibiliD~. Itere he sugges~ that, eveu though social 
space cau be shown to be a medium aud outcome of social practice, it nonethe- 
less ofl:en "appears as hlminous, as intelligible, as giving action fl’ee reign" 
(Ixffk:bvre 1974:36, 199]:27). Anticipating Agnew’s (1994) m~inoloD:, Lefi:bvre 
refbrs m {his illuskm of transparen~T as appearing to be wiIhom "traps or secret 
places [sar, s piegres, ai cachel~es" pr@)a&s]," but actually operating as a "lure or 
deceptkm [un leurre]," under:~tood as an epis{emological dead-end, a "l~anscen- 
dental illusion" in which appearance and reality are systematically confla~ed 
(Ixffk:bvre 1974:37-38, ]991:28-29). The question, fbr Lefk:bvre, is how and why 
such u’aps emerge and persist in social li*k. 

Le[kbvre’s answer builds upon Marx’s critique of commodi¢ t)fishism, now 
applied It the equally mDtified view of space as innocent, as flee of ~raps, ilh> 
sions or deceptions. Just as Ma~ interprets commodity Ik:0shism as a sm~cmrally 
induced ~bm~ of mystified consciousness (see also LeIk:bwe and Guterman 1999 
[1936]), so too does Lefebwe analyze the illusion of transparency as a reM 
absboction (see also Stanek 2008). In ()ther words, the conception of space as 
being ~ransparemly self-evident is not merely a cognitive, logical or emffifical 
error; it is, rather, s~rucmrally conditioned by the (capitalist) social fbrmation in 
which it occvrs. Insot~r as the space iu qvestiou appears antouomons from the 
social relations and conditions that actually prodvced it, it represen~ a *Etisb 
(Lefebwe 19~’~6-19~,8, Vol.      ’2:1 ’2:3-124).’ For I,efebwe, therefore, the illusion of 
transparency is intimately tied to the historically specific tbrm of abs{racI space 
associamd wi~h capitalism and the modern state. 

As indicated previously, Le~kbx~’e views abstract space as a fundamental dimeu- 
sion of the modern world, btu he insists forceflflty tha~ fl "is not homogeneous; 
fi simply kas homogenei{)’ as ks goal, ils sense, its "o[~jeclh’e’... in itself fl is mulli- 
tbrm" (I~e~kbwe 1974:330, 1991:287; italics in original, manslation modified). 
According to Lefebwe, the illusion of trausparency emeNes within any ~brm of 



thought that "r~flects in place of challenging or re~hsing. ±M-~d what does such a 
specular repvesentaiion reflect? I~ reflects ~he resull sough~" (Lefebw’e 1974:331~ 
1991:287; italics in o~ginal, ~vanslafion modified). In the remainder of this 
passage, as at several other key junctures of The Production ~" ~g~mce and De 
Lei>bvre presents his view that the state figures crucially in the production and 
maintenance of this affirmative, mystitied representation of social space. It is 
abnve all the state, Lefebw’e argues, that represen~.s the complex, polymovphic 
social spaces of modem capitalism as if they were transparem, sel~:evident 
and pregiven. By prqjecting ~his "illusory clari~): of space" throughout society as 
a whole, the state attempts at once to manipulate political-economic relations 
more effectively and m mask i~s own pe~asi;ve role in such in{ervenfions 
(I~ea~bvre 1974:369-370~ 1991:320-321). I~efebvre insists repealedty, however, 
that "behind the curta.i~" of this "illusoD7 transparency" lurks nothing other 
than "the apparatus of power and ~owledge" (Lei~bvre 1974:63, 330, 1991:51, 
287) which, like Hegel’s philosophy of histoW, promotes "the *kfishizafion of 
space ~n the se~Ace of the sm~e" (Lefebvre 1974:30, 1991:21). For I~efebvre 
(1976-1978, Vol. 1:205), then, this double-process of ~t~sa~s~ (the polilicalty 
induced mystification of spatial practices) and ocoa[tation (the systematic selI: 
masking of state spatial intet~:entions) lies at the heart of the modern state iBrm 
(see also, more generally, Le*kbvre 1976-1978, VoL 1:191-238; VoL 2:123-125). 

Given ~he state’s massive role in i~s production and perpeluafion, lhe "illusion 
of transparency" may be described more precisely as a poStical i/lu.sion 
e,wy. Particularly as twentieth cemury sta{es engage ever more exl(msive]y in the 
production and manipulation of capitalist spatiali¢ (Lef~bvre 2009: chapter 11), 
~he political illusion of lvansparency comes to :figure centrally in the evewday 
operations of modern s~a~ecrafl~whal Painter (2006) has recently termed 
"prosaic geographies of smteness." Within the large-scale bureancracies of the 
state technosu’ucmre, Lefkhvre suggests, mystified representations of space se~:e 
to enhance state capacities fbr increasingly audacious, fhr-reaching ~trms of stra- 
tegic ~nte~;ention in the landscapes of capilal accumulation. Evidently, "the pro- 
duction of space ’on a grand scale’" (l.et?~bvre 2009:238) can be pursued mos~ 
eKbctively when that space is thought to be transparem and readily malleable, 
and treated as such within the fieldof strategic intervention/° At the sa~rm ti~rm, 
~hrough a process of "occul~fion," states attempt systematically ~o hide or at 
least 1o mask ~heir own role in producing and reorganizing social space (Lefeh~we 
1976-1978, Vol. 1:205). In this way, the intensely commodified, homogenized, 
and fragmented social spaces of ~r~odern capitalism acquire the ~r~Dtified aura of 
pregiven, natural landscapes or apolitical, technical environment. The imp~nt 
of ~he many strategic decisions, political in~e~wenfions, ideological negotiations 
and social smuggles that undevpinned ~he production of such spaces is magically 
hidden; the operations of statecraf}, whether grandiose or mundane, are tBus 
insulated fro~r~ political interrogatiom Le*kbvre’s notion of [>,space dtatiq,~e there- 
fore refers no{ s~mply ~() a materially g~ven ~nsli{ufional ensembk:; it equally rep- 
resen~.s a realm of polil~cally ~nduced mystificafion~ in short, of spatial ideology. 
Such considerations help illumina{e I~e~:bw-e’s provoca{ive, if mmalizi}~gly open- 
ended, rhetorical question posed in one of the final chapters of De l~tat: "Is not 
the secret of the State, hidden becanse it is so obvions, to be fZ~und in space?" 
(I~efebvre 2009:228). 

While the political illusion of mmsparency pe~eates all dimensions of 
space, we would argue that it is tied in particularly central waD to terfito 
which mW be viewed as its site par excellence, z% Agncw suggests in his critique of 

26As James Scot~ (1998) has more ~e(:ent[y demo~islra*ed, such "staate simplfficatio~is" have power:[hi, t~ansfo~- 

math, e effects on the texture c~f- sc~cial ]ifk~ even whe~ they are grounded upon thoroughly problematic ontological 

amd empirtca~l fbtmdations, 



the territorial trap, ten’irony is the dimension of state space that is most com- 
monly token tbr granted (Agnew 1994). S~m~larly, Ix:febvre’s contemporary Pad 
Alli{~s emphasizes the ways in which notions of lervilory engender t~fishized rep- 
resentations of sate space: ’~terri{oU alwaD seems li~ked to possible defini{ions 
of the sate; it gkes the state a physical basis which seems to render it inevitable 
and eternal" (~Mli&s 1980:9)~ ~’~ile Lei~bvre does ~ot himself s>tematically 
explore ihis connection, his approach fluitfldly suggesls lhat lhe s~Ie s terdlofial 
tbrm~sm{e space as ter~to~is in ~hct qnim crucial {o {he political illusion of 
transparency, ~s outlined above. One of the most wide-ranging impacks of sm{e 
space as terfitoU is precisely to naturalize~at o~ce to ~ormalize and to 
mask~lbe diverse tbrms of spatial inler~enfion that are mobilized ihrough siate 
inlervenlions. I~ is abow: all fffis tetritoU ejfi:ct, we argue, that enables sm{es to rep- 
resent the impacts of their manifb]d spatial inte~’entions as pregNen t~amres of 
the physical landscape or as purely technical di~r~ensions of fi~e built era@on- 
merit rather than as politically mediated manipulations (compare Jessop (1990) 
and M]iche]l (1997) on the "stale efi~ct"}.~v 

Conclusion 

Through a syste~rmfic reconstruction of Leikbvre’s writings o~ state space, we 
have suggested thai: his work avoids some of the problematic geographical 
assumptions tha~ have long been presupposed w~thin studies of historical and 
comemporaU capi{alis{ poli{ical economies. Mos{ important among these is the 
proposition, most thmously stated hy Max Weber, that the state extends i~ power 
over a more or less pregiven, bounded ~errito~al area or regio~ (Gebid}. h~sotm" 
~s economic processes and regnlaloU stralegk~s have been presmned to be 
enclosed within such units, the Webe~an assumption has underpin~ed much of 
mainstream political economy as well (Mitchell 1997). It remains ~s essential as 
ever to exmrfi~e, and to challenge, stmh unquestioned geographical assumptions, 
nol ]east by hisloric~zing lhem in relation lo lhe broader polilicabeconomic 
formations in which they became plausible, if nol doxic, for social sdenlis~s 
(Goswami ~004). 

~,~qfile ai’fmrfi~g the importance of recent work on the politics of place-maD 
ing, border{rig, rescaling a~d networ~ng in confronting this mulfithceted task, 
we have focused here on the largely neglected problematic of Ierr[loU. Unless 
this question is conDonted explk:itly, we suggest, the territorial {zap analyzed so 
incisively by Agnew (1994) over a decade ago cannot be escaped. Through a sys- 
tematic excavation of Letkbvre’s insigh~ into the production of terfitou, sate 
territorial s~rategies and the territoU effect, we haue al~empled lo show how a 
genuine escape From the ierr]~oria] lrap hinges upon a reflexiw: lheorizadon 
a~d inw~stiga{ion of territoW as a preco~difiom medium, mechanism, and 
come of modern sate power. 

Of cot~rse, Lefebvre’s categories, methods, and a1~alyses provide only one possb 
b]e inroad into the complex iasks associaied with ihe theorizafion of terfimU. 
We have a{tempted here to excavate his work tbr insighks that can be mobilized 

"~’VThus understood, the state territorial strategies disca.ssed in the preceding section operate not only in the 

realm of m ateriaiily, bul also ~,n i~rms c~f lbe "wenl~] spaces" of popular represen rations of sl~l~ pc~wer and il~ asst.- 

dated geographies, which aei7"e to engender vl~e mrrivory effect, This a~pect of auch ~trategics includes vl~e official 

cartography of the state--as embodied, ff)r ~nslance, in the B~tish Ordnance Suts~(y, the ()f~ice o:f il~e Geographer 

in the US Stave Department or the US ccnsas bureau {see, 1or instance, Hannah ~000). ~t ai~o encompasses the 

Vdliona[izi~g tet:~{ioria[ pr<~e(:ts of the French Revo]ufio~, leading to the geometric division of the countty into 

de]sa~;~ements, and subsequm~t posi>{Nq)oleo~fic piv~e(:~ of ter*~twfial adwinistmfive division througl~out tl~e woiqd 

i[]te~stale s~tem (Bennett 1989), Fi]]ally, the imagined o[" ~ep[’esenlaiionai ;~spe(:t oi: state l(rrito[ia] stvalegies also 

includes the n~ore insidic~u~ fb~s of the prc~ection c~f stal~ i~n-ilx)fia] nonnalily i~ weather maps, tou*q~t infom?a- 

tion and advcrlffsing campaigns, which starkly embody the process of "occultation" discussed above. 



toward this end, but much historical, conceptual, and political work remains to 
be done. From a historical poin~ of view, Lefebvre’s work suffers flom a common 
oversighi: beginning his analysis of political lhoughi with Machiax’elli and 
Hobbes, and thus neglecting the eno~ousbz important changes that occurred 
in the late Middle Ages co~ceming the object of secular, temporal power. From 
a conceptual point of view, Lei)bvre rarely confl’onts the questio~ of territory 
directly. Instead, ~s we haw~ shown, he thvors an approach lhaI explores I:erHtory 
pfimaribz in terms of its relation to olher, often more [heorefica]]y dififi~se ideas. 
And finally, ~)om a poli0cal point of view, I~efk:bvre’s work is m a large exlem: a 
co~iuncmral diagnosis of the period of high Fordism i~ posavar France i~ which 
he liw~d and worked. Consequendy, Lefebvre’s key concepts and analyses must 
be pushed, challenged, npdated, and rearficulal:ed in order lo be made relevant 
fl)r {:he conmmporaW moment of gk)bafized neoliberalizafion, hyperfinancialized 
capitN, and crisis-induced geopolitical resm~cturi~g. X#3-dle we believe that 
vre’s work oflFrs ways out of these various challenges, it is best viewed as a spur 
to fl~rther thinking rather than as a comprehensive analysis of I:he issues al: sl~ke. 
Our goN in this conlx:ibution h~s been ~o excavate lira aspects of his work 
appear mos{: saliem in re]afitm to ctm-en{: and, we hope, fixture thinking about 
the relation beavee~ states, space, and territor),. 

Perhaps most crucially of N1, it is essentiN to note that rather than simply critb 
cizing polilical economy for ks neglect of space, Lefebvre’s work challenges geo- 
political economy to properly acco~zt.fiw 1he state and ils te~tory or, in the 
terms proposed here, stale space as te~-itory. The task, fkom {Sis point of view, is 
not simply to "spatialize" polificagecononfic analysis, bm to analyze the historg 
cally specific fi;rm of political-economic space--namely, terfimry~upon which 
modern sl~le aclion has been premised and which il: has in mrn prodnced and 
reproduced on a world scale. I~: is through thinking l:he various relafi(ms and 
configurations of state, space and territory, we argue, that many of the crucial 
momeB[s of contempormT, historical and flm~re spatial politics can be deci- 
phered. 
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Sovereignty, 
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ThL~ article looks at eme~ent challenges to the sanctit)/ of internationaI borders. 

H~)vides a b~ef d~sc~ssion of internationa~ law on the ~ssues q~’u~i posside~is and te~to- 

these z,eas that have eme,~ged in recent.years ~a! intff;~ri(y. It then examines cha!~enges to ’ 

through the notion qflcontingent sovereignU and iu relation to earlier calls~br humanitarian 

intervention and c~rrent discussions around r<~brm qfithe United N~tions. In contrast the 

o~her side of the coin is the notion of earned sovere~gno,, u,here new sta~es can enj(O, 

lional paths to independence or secession. The fi~rmer has e~(~:ed much more international 

suH)orl, buz both u,<ys q,�’rethinking the notion of sovere@nt3, have important te~/itoria] 

implications. 7be a,nicle cow,dudes ~y rai~i~¢ questions ahout this relation and the question 

of borders more genercd~,. 

S ince the end of World War II, the internationai poiitical system has been 
structured around three centrai tenets: the notion of equal sovereignty 

of" states, internai competence for domestic jurisdiction, and territorial 
preservation of existing boundaries? The United Nations Charter underlines 
this in its ilrst chapter, when it notes that 

All Members shall refrain in their international relations from the threat or 
use oFForce against the territorial integrity or political independence ofany 
state, or in any other tna~er inconsistent with the Purposes of’the United 
Nations (Article 2, Paragraph 4)? 

Other articles of the founding Charter, as well as Security Council and 
General Assembly resolution s since, have con tin ually stressed these central 
f’ounding principles. They are interrelated in that the notion of territoriai 
integrity means both territorial preservation and territoriai sovereignty, and 
politicai independence requires both exclt~sive internai and eqtmi externai 
sovereignty. 

Many other international organizations stress the importance of these 
notions, especiaiiy territoriai integrity; in their founding charters, includ- 
ing the Arab League (1945), the Organization off Arab States (1948), the 
Organization of African Unity Charter (1963), the African Union (2000), 
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and the Helsinki Final Act (197,5). NATO and the European Union require 
states seeking membership to settle their external borders before joining, 
through the use oftt-~e International Court of Justice if.necessary. The Treaty 
Establisbi~;~g a Cons~i~tion.f!~r E~r~e--currently stall ed f.ollowing "no" votes 
i~ the French a~d Dutch re~renda-----strikes an tmeasy baiance between 
an e~visioned European space and the territoriai integrity of its member- 
states.3 Territoriai integrity receives further emphasis in the 1978 Vienna 
Convention on Succession of States in respect: of Treaties, which in Article 
11 ~otes that: "a succession of States does not as such af,f,ect: (a) a botmdary 
estabiished by a treaty; or (b) obligations and rights established by a treaty 
and relating to the regime of a boundary."~ 

This norm calling for the perpetuation of the territorial s~a~s q~o was 
equally apparen~ during decolonization, when sta~es inherited the boundar- 
ies of colonial divisions under a legal principle known as ~ti posside~is. The 
Organization of African Unity declared in 1964 that "the borders of African 
S~ates, on the day of their independence, constitute a tangible reality."s 
This model was inherited from South American practice and has helped 
~o condition tt-~e break-up of other empires, including tt-~e Soviet Union. As 
~he International Court of Justice has stated, this is "not a rule pertNning 
solely ~o one specific system of international law. It is a principle of.generM 
scope, logicdly connected wiff~ the phenomenon o~ the obtaining o~inde- 
pendence, wherever i~ occurs."~’ 

As Michael N. Barnett and Martha Finnemore have suggested, UN 
tions on decolonization therefbre helped to coupie sovereignty with territo- 
rial integrity5 and this ~’norm of sovereignty-as-territorial-integrity" has been 
reinfforced since,r In practice, ~his has meant: that: self-de~ermination applies 
to colonies or what the United Nations calls Non-Self:Governing Territories, 
but not to independent countries, for which territorial integrity overrides 
other possible claims by groups of people. Self-determ~nation ~s enshrined in 
~he UN Charter (ArtMe 1) but is generally ~rumped by territorial integrity. 
The 1970 General Assembly Resolution clarified ~he posit~on: 

The territory of a colony or other Non-Self-Governing Territory has, under 
the Charter, a status separate and disti,~ct from the r.erritory of the state ad- 
ministering it; and such separate a,~d distinct stares under the Charter shaII 
exist until rhe people of the colony or Non-Self-Governing Territory have 
exercised their right of sel~-determination in accordance with the Charter. 
and particularly its purposes and principIes,s 

As Allen Buchanan notes, "the consensus among legal scholars at this txme 
is that international law does not recognize a right to secede in other cir- 
cumstances, but that it does not unequivocaIly prohibit it either.’’9 Thus 
international law largely attempts ~o protect existing borders rather than 
recognizing their artificial nature in many places. 

That ff~ese ideals have been violated f,requently is, of’course, incontest- 
able. And tt-mt tt-~ese principles were recognized as the buiIding bIocks of,an 
in tern a~ion al settlemen ~ before the Uni ~ed Nations en shri ned them-even 
in ff~e 20~ century precedents can be f,ound in Woodrow Wilson’s Four- 



~een iPoints, ~he Charter of the League of Nations and ~he Kellogg-Briand 
Pact-should not blind us to the way that for half a century they formed 
~he basis for the international system.~° 
Over the last decade, however, a number 
of arguments against these norms have 
emerged. In particular, these arguments 
have a.ttacked this notion of territorial 
integritB chalienging either state bor- 
ders themselves or their sanctity. 

New arguments have chal- 
lenged either state bor- 
ders themselves or their 
sanctity: 

Sovereignty and Borders 

In his book J~s~ and U~.j,~st Wars, Mict-mel Walzer oudines a number of the 
assumptions behind territorial ~hinking and the issues at s~ake. AI~hough 
boundaries may be arbitrar?; rooted in history and subject ~o the politics 
that condition the making of maps, they are the grid that creates a "habit- 
able world." S~ate sovereign~y generally provides a measure of protection 
within ~hose borders. While he recognizes that adjustments may be neces- 
sary, in most cases borders should be preserved. Indeed, if"an im, asion has 
been threatened or has actually begun, it may be necessary to defend a bad 
border simply because there is no other."~ 

Walzer’s defense of established borders is not absolute. He suggests 
that intervention sometimes can be justified, even ~bough 
intervening often threatens the territorial integrity and political indepen- 
dence of invaded s~ates."~ Three possible circumstances may justin, inter- 
vention: 1) a particular community seeks secession or "national liberation" 
within a set o~ boundaries; 2) counter-intervention is necessary to protec~ 
boundaries that already have been crossed; or 3) a ~errible "violation 
man rights," such as "cases o~enslavement or massacre" has occurred.~~ 

For Walzer, these ~hree instances can "open ~he way for just wars tt-m~ 
are no~ ffough~ in self-defense or against aggression in tt-~e strict sense."~4 
The second instance is tt-~e most straigt-~tforward and would fail under ~he 
right of self-defense or coming to the aid of a country under at~ack, allowed 
under the UN Charter, Article 51. The other two instances raise more com- 
piicated questions. The firs~ provides ~Br a right: of secession, under strictly 
controlled guideiines, while the third oudines what has come to be known 
as humanitarian intervention. Walzer justifies this through an argument 
no~ against sovereign~B but through a par~icuiar understanding of it. 

St-ares can be invaded arid wars jusrly begun t-o assist- secessionist movement-s 
(once they have demonstrated their representative character), to balance the 
prior interventions of other powers, and to resc~.~e peopIes threar.ened with 
massacre. In each of these cases we permit or, after rhe fact, we praise or 
don’t condemn these violations of the formal rules of sovereignty, because 
they uphoId the values of" individual IifE and communaI liberty of which 
sovereignty ir.seIfis mereIy an expressio,~.~s 

Sovereignty in this sense is an important development, given that it 
is usually understood as ~he expression of a state’s power. Sovereignty is a 
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complicated issue, but Stephen Krasner has help~’ully outlined four domi- 
nant ways of thinking about ic "interdependence sovereignty, domestic sov- 
ereignD5 international legal sovereignty, and Westphalian sovereignty." 

Interdepe,~de,~ce sovereig,~ty fetters to the abiliD, of a government to regulate 
the movement of goods, capita1, people, and ideas across its borders. Domes- 
tic sovereignty refers both to the structure of authority within a state and to 
the state’s effectiveness or control. International legal sovereignty refers to 
whether a state is recognized by other states, the basic rule being that onIy 
juridically independent territoriaI entities are accorded recognition. West- 
phaIian sovereignt> which actually has almost nothing to do with the Peace 
of Westphalia., re~.rs to the autonomy of domestic a~thoriW structures-that 
is, the absence of authoritative external influences. A political entity can be 
f~rmaIIy independent but de fgcto deepIy penetrated. A state might claim 
to be the oMy legitimate enforcer of rules within its own territorD but the 
rules it enforces might J~ot be of its own making.~’ 

We can see how these different types o[-sovereignty interrelate, particularly 
in relation to the three norms o~" the international system outlined above. 
As Jieli Li writes, "ifsove1"eignty concerns the way in which exclusive juris- 
diction is exercised over respective territories otran empire or a nation-state, 
then the power of a sovereign state is rnore than the authority otrbureau- 
cratic administration; it hinges on territorial integrity."~7 The challenge 
to these semi-absolute notions of sovereignty has come fforn a number of 
sources. Ir~ternational law" has provided a number of conditions that states 
must adhere to, either as a conditior~ of membership of the United Nations 
or through other agreements into which they have er~tered. For some the 
European Union project has eroded sovereignty. For others it is a respor~se 
to globalization and the increasir~gly interdependent world. Both sides tend 
to recognize that absolute sovereigr~ty is a chimera arid that international 
agreements of many kinds have created a system in which sovereignty is 
necessarily pooled, interdependent and limited. However, even the United 
Nations requires the "necessary fiction" of sovereignty as a means o[-struc- 
turing international relations-particularly relating to the question of 
boundaries. 

Contingent Sovereignvy for Security 

This ideal of state sovereignty has come under increased pressu.re recently, 
particuiarly through the notion of" "cor~tingent sovereignty." Since the 
terrorist attacks of Sept. 11, 2001, key voices in the Bush administration 
have promoted the idea that in certain key circumstances-in particular, 
when states harbor terrorists or seek to acquire weapons off mass destruc- 
tion-norms o[-sovereignty do not apply. A 1998 report co-authored by 
Philip Zeliko% later executive director o~the 9/11 Commission and author 
of the 2002 National Security Strate~i, outlined the contours of contingent 
sovereign ty: 

International norms should adapt so that such states are obliged to reas- 
sure those who are worried and to take reasonabIe measures to prove they 
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are not secretIy developing xveapons of‘ mass destruction. FaiIure to supply 
such proof; or prosecute the criminals living in their borders, should entitle 
worried nations to take alI necessary actions f‘or their selF-def‘ense.~s 

1S 

One of" the key voices has been Richard N. Haass, now. President of" the 
Council on Foreign Relations, but previously lDirector of" Policy Planning 
in Colit~ PowelFs State Department as well a member of‘ the administra- 
tions of‘ Carter, Reagan, and George H. W. Bush. Haass has argued that 
sovereign ty entails obligations or respon sit)ill ties, it~cluditlg humane trea~- 
men~ of" citizens and ~he commitment t~ot to support terrorism or pursue 
weapons of" mass destructiot~. As Haass declared, in 2002, "sovereign ty does 
no~ grant governments a blank check to do whatever they like within their 
own borders."i9 

Teliingly, Haass defines support f‘or terro~ism not merely as active as- 
sistance, but also as a state’s inability to cont~oi terrorist activities within 
its borders. In other wo~ds, a state that f"ails to exercise one of" the standard 
definitions of" sovereignty--ef"f"ective poiiticai cont~ol or the %nonopoly of" 
legitimate physical violence" within its territory--finds that its sovereignty 
more generally mW be deemed contingent)° Stewart Patrick, Haass’ f"ormer 
colleague at the State Department, elaborates: 

HistoricalIy, the main obstacle to armed intervention--humanitarian or 
otherwise--has been the doctrine of" sovereignty, which prohibits violating 
the territoriaI integrity of‘ another state. (),~e of‘ the striking developments 
of‘ the past- decade has been an erosion of‘ this non-intervention norm and 
the rise of‘ a nascent doctrine of‘ "contingent sovereignty." This school of‘ 
thought holds that sovereign rights and immunities are not absoIute. They 
depend on the observance of‘~’undamentaI state obligations.2t 

Th ese suggestions have ~:~un d their way in to policy doc umen ts. For i t~stance, 
the Natiot~al Def‘ense Strategy of’March 200.5 declares tha~ 

][t is unacceptabIe f‘or regimes to use the principle of‘sovereignty as a shield 
behind which they cIaim to be free to engage in activities that pose enormous 
threats to their citizens, neighbors, or the rest of‘ the internationaI com- 
munity... The U.S., its allies, and partners must remain vigilant to those 
states that Iack the capacity to govern activiv0, within their borders. Sovereign 
states are obligated to work to ensure that their territories are not used as 
bases for attacks on others.22 

Similar claims can be f‘ound in the National Security Strategy and the Na- 
tionai Strategy f"or Combating Te~~orism. 

1n practice such a~guments have been used ~’or the inte~ventions in 
both Af"ghanistan and 1raq. Yet they cannot be dismissed simply as the re- 
making of" international relations under the "neoconservatives." It is true 
that many of" the key figures shaping U.S. f‘oreign policy believe that the 
f‘ounding principles of‘the United Nations should be relative, not absolute. 
As William Sbawcross notes, however, distinct parallels exist between these 
belief"s and "mainstream liberal internationalist thought."2~ 
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Contingent Sovereignty and Reform of the United Nations 

As an example, I will rite some of UN Secretary-General Kofi Annan’s recent 
speeches and writings. Wrking in The Economist ~n 1999 he argued that 

State sovereignty, in its most basic sense, is being redefined-----not least by 
the lrorces of globaIization a,~d internationaI co-operation. States are now 
wideIy understood to be instrumem-s at the service of their peopIes, and not 
vice versa. At the same time individual sovereignty--by which i[ mean the 
fimdamental freedom of each individual, enshrined in the charter of the 
UN and subseq~.~ent intemationaI treaties-has bee,~ enha,~ced by a renewed 
and spreading consciousness ofindividuaI right-s. When we read the charter 
today, we are more than ever conscious that its aim is to protect individual 
human beings, not to protect those who abuse thetn.~4 

Annan went on to d~scuss the tension between events in Rwanda and Koso- 
vo. In Rwanda, the internationaI community failed to respond to genocide. 
Yet Annan believed NATO’s response to the cris~s in Kosovo "raised equally 
important questions about the consequences of action without interna- 
tional consensus and dear legal authority." 

It has cast in stark relief the dilemma of so-caIIed "humanitarian interven- 
tion." (),~ the o,~e hand, is it Iegitimate for a regio,~al organization to use 
force wit-hour a UN mandate? On the other, is it- permissible to Ier gross 
and systematic vi ol ations of hum an rights, with grave humanitarian con se- 
quences, continue tmchecked? The inability otr the international comm~mity 
t-o reconciIe rhese t~vo compelling inrerests in the case of Kosovo can be 
viewed only as a tragedy.2s 

This dilemma is even more apparent today. Annan worried about the way 
states and groups of states--in this case NATO--wou.id act outside of UN 
sanction, and whether this would undermine "the imperfect, yet resilient, 
security system created after the second world war" and set ~’dangerous 
precedents for ~’t~tu.re interventions without a clear criterion to decide who 
might invoke these precedents and in what circumstances°" 

Trying to work through these issues, Annan strove to articulate what 
he hoped would become an internationM consensus for protecting innocent 
civilians from grave hmnan rights abuses. He proposed ~’our condkions: 

1.Intervention need not entail force, lit can extend "to peacekeeping, to 
humanitarian assistance, to rehabilitation a,~d reconstruction," b~.~t it is 
importa,~t that this be done more evenly, with a "~miversal" commitment 
ro humanitarian action. 

2. Norms of sovereignty are a problem, but so too are national interests. For 
ma,~y challenges "the collective interest is the national interest." 

3.The Securiry Council must "rise to the chaIIenge2’ Unity and inaction 
(Rwanda) and division with regional action (Kosovo) should not be the 
choices. "In both cases, the UN should have been able to find common 
ground in uphoIdi,~g the principles of the charter, and acti,~g in defe,~se 
of" our common humanity°" 

4. Finally, "the international commitment to peace must be .just as strong as 
was the commitment to war," and this too must be done consistently. 



These then, are the key questions and commitments tt-mt condition ’"~his 
developing international norm in favor of intervention ~o protect civilians 
from wholesale slaugt-~ter." For Annan, "national sovereignty was never 
meant to be a shield behind which massacres are carried out with impu- 
nity.":’~’~ Yet the worid shouid address this problem through the existing 
structures of the United Nations and internationai iaw, rather than engag- 
ing in wholesale reform or abandoning core principies. Annan claimed that 
he stood before the United Nations "as a multiiateralist---by precedent, by 
principle, by Charter and by duty’’2v, and in the debates preceding the war 
on Iraq he stated that 

Any St-ate, ifatracked, rerains the inherent right- of sel~’-defense under Article 
51 of the Charter. Bu~ beyond ~hat, when States decide to use fro-re ~o deal 
with broader r.hreats to internationaI peace and sec~.~rit}5 there is ~o substi- 
tute for the unique legitimacy provided by the United Nations.> 

Annan’s wri ~ings an d speect-~ es provide good examples o~" the h umani tari an 
arguments in t:avor of limitations ~o s~ate sovereignty. These arguments have 
~ound their way into recent reports discussing ways the United Nations 
could evolve in the face of new threats, ideas that were adopted in part at 
the World Summit that was ongoing at the time oft:his writing. The initial 
reports advanced the idea. of"sovereignty as responsibiiitB" by which states 
have duties to uphold and face penalties for ~3.iiure. Signing up to the UN 
Charter, these reports stress, is an "international obligation voiuntarily ac- 
cepted by member states" that allows them to be welcomed as % responsible 
member of the community ofnations" but also requires them to accept "the 
responsibilities of membership flowing from that signature." The reports 
argue ~ha~ "~here is no transfer or dilution ofs~ate sovereign~y. But there is a 
necessary re-characterization involved: from sovereign~y as control to sover- 
eign~y as responsibility in bo~h internal functions and external duties.’’> 

The responsibilities ofsovereign~y are ~hus ~hreeffold: S~ate authorities 
are responsible for protecting the safety and lives of citizens and promoting 
~heir welffare, responsible to their citizens in ~ernally and ~o ~he interna~ionM 
cornmunity tt-~rough ~he United Nations, and responsible ffor their actions, 
both ac~s of commission and omission. The broader context in which these 
responsibilities are articulated, is ~he "ever-increasing impact of international 
human rights norms, and tt-~e increasing impact in international discourse 
of ~he concept of human security."3° These responsibilities demonstrate 
~he limitations of sovereignty. In terms of "genocide, war crimes, ethnic 
ciea~si~g and crimes agains~ humanit};" the reports advocated a ~’collective 
international responsibility to protect:," with Security Council au ~horization 
of"mili~ary interventio~ as a ias~ resort."3~ This became a %hated responsi- 
bility," in drafts of the outcome document,32 which ultimately asserted ~hat 
the international commtmity is 

prepared to take collective acrion, in a timely and decisive manner, through 
the Security Council, in accordance with the UN Charter, including Chapter 
VII, on a case by case basis and in cooperar.ion with reIevant regional organi- 
zations as appropriate, shouId peace[~ul means be inadequate and nationaI 
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authorities manifestly f~aiIing t-o prot-ect their popular-ions f¥om genocide, 
war crimes, ethnic cleansing and crimes against humanity?~ 

The World Summit reports assert that the United Nations, broadiy in its 
existing form, is appropriate for this involvement, that Article $1 "needs 
nei{her ex{ension nor restriction o~its long-understood scope, and Chapter 
VII gully empowers the Security Council {o deal with every kind of {hreat 
tha{ Sta{es may confront." Thus the task is "not to find al{ernatives to the 
Securi{y Council as a source of authority but to make it work better than i{ 
has."a~ Indeed, the World Summit failed to reach agreemen{ even on limited 
reforms ~o the Security Council. 

Related arguments again st sovereign ty increasingly are being used £or 
more than j us t humanitarian in tevvention. This inevi tably gives rise to the 
same issues oirlegitimacy, responsibility and potential conflict between the 
United Nations, regional o1"ganiza~ions, and ad boc coaIitions of the "will- 
ing." Despite the opposition, then, between calls for U.S. exceptionalism 
and this multilateralism in terms of" the chaiienge to sovereignty, similar 
logics are at work. Both advocate a limitation of the right: of sovereignty 
understood as independent action within existing borders, though the 
mechanisms for legitimating this chailenge--multilaterai or unilaterai--dif- 
fer dramaticaily. This tension is weii highiighted in John Boiton’s proposed 
change to paragraph 60 of’the document for the 2005 Worid Summit. The 
original first point read: "We resolve to: Appeal to all States to take action, 
in a multilateraI f~amework, to prevent the prolifferation of weapons of mass 
destruction and their means off delivery in all its aspects." Bolton deleted 
the phrase "in a multilateral framework" and replaced it with "unilateral1B 
bilaterMly or multilaterally.’’3s The relevant section did not make it through 
to the final agreed document. 

Earned Sovereignty 

If states can lose sovereignt5; can they gain it? This is the much less explored 
corollary to these arguments. As noted above, the norm for states gaining 
independence from colonial rule has been to inherit the boundaries of 
colonial divisions. Federations that have split have tended to break along 
similar lines. The state’s territorial integrity subsequently receives protec- 
tion under international law. Ugi posside~is and the inviolability of existing 
frontiers were key criteria of the Badinter commission of the European 
Union, which examined the legaI arid poIitical basis i:or tt-~e secession of 
cons~ituen~ republics ~rom ~ormev Communist countries in Central and 
Eastern Europe in ~he early 1990s and set conditions for their international 
recognition. Tt-~is condition has corne under sustained scrutiny. For Steven 
R. Rather, "when a new s~ate is formed, its territory ought not to be irre- 
trievably predetermined bu~ should ~orrn an element in ~he goal oi: maxi- 
mai internal self-determi~atio~. Uti possidetis, for its part, assu.mes that: aW 
benefits to internai self-determination f¥om changes in borders are always 
outweighed by the risk of conflict."~6 Indeed, Ratner ciaims that the Badinter 
commission "erred in its comprehension of" the nature and purpose of ~ti 



possidetis." He suggests tt-mt in the absence oi: the goal it was intended to 
serve, namely orderly decolonization, and with other ideas about internal 
sel~-deterrnination and political participation possible, this legal concept’s 
~oundations were "weak, and tt-~e validity of tt-~e principle for noncoloniaI 
breakups suspect.’’~ 

The problem, Ramer claims, is that: while the principie might be a 
necessary first step, it should not become % permanent solution by default." 
The key to the Badinter criteria is that changes can be made by agreement. 
However, circumstances soon showed this to be an inadequate response to 
the situation. Indeed, as Lord Owen suggests, the very idea that the bound- 
aries could be negotiated was barely countenanced, creating a "s~rai~acke~ 
~ha~ greatly inhibited compromises between the parties in dispute."~s Rather 
~herefore argues that there is % compelling need ~o respect ~he originM 
Roman-law meaning of t~ai possidetis: to preserve ~he status quo only until 
s~a~es can resolve their competing claims, rather than apply ~he gloss from 
decolonization whereby states effectively presumed independence-day lines 
to be permanent."~9 He concludes tha~ "only by directly engaging the ~er- 
ritoriai question, with all its dimensions, is the international community 
likely to control the breakup ofstates in an orderly manner consistent wi~h 
human dignity."4° 

For this reason, among others, Halim Moris suggests that "tt-~e defin- 
ing issue in international law R3r ~he 2 1 ~ century is finding compromises 
between the principles ofseiBdetermination and the sanctity of borders."41 
It is certain, as Michael P. Scharf suggests, that: "the maintenance of ter- 
ritoriai integrity is vital in light of the disruptive consequences of breaches 
of that integrity."~2 Yet this is oniy worthwhile if territorial integrity reaily 
provides stability a~d protects the people’s i~terests. If states ~ii to foliow 
particular norms, the question is how to resolve this tension. Is a "slavish 
devotion to territorial integrity" appropriate?~a As Michael Freeman notes, 
"the UN had alwws been based on a political theory that had sought to 
reconcile the principle ofterritoriaI integrity ofstates with that ofthe selB 
determination of peoples."~ However, it is clear that in practice territorial 
integrity usually has prevailed. Sovereignty has been applied strictly to 
states, not peoples, leading some to argue that it is time to rethink that 
poIitical theory. 

One o~ ~he wws this is being advanced in law is tt-~rough the notion 
of what has been called "earned sovereignty," in which sovereign~y can be 
incremental and conditional rad-~er than absolute. It may be transi:ered from 
another s~ate, held in trus~ by ~he United Nations, returned ai:ter occupation 
or returned througt-~ ~he reconstitu~ion of a successor regime. Advocates 
explicitly promote ~his as % concep~ that: seeks to reconcile ~he principles 
ofsei~-determination and humanitarian intervention with the principles of 
sovereignty and territorial integrity."4s What is ~eiling in this formula~ion 
is the relation of sei~-de~ermina~ion to humanitarian intervention and ~he 
explicit iinkage between sovereignty and territorial integrity. Other names 
for this concept include "intermediate sovereignty, provisionai statehood, 
conditional recognition, and earned recognition.’’4~ This concept comes 
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from tt-~e iPublic InternationaI Law and Policy Group (PILPG), put trorward 
in a number of‘ articles, working papers and consul tancy reports.~7 

Rather ~han seeing sovereignty as virginity, as something you either 
t-rove or do not have, as something that once lost can never be regained, and 
as something that cannot: be shared4s, sta~e sovereignty is viewed as a fluid 
concept. Total independence f’eaturing unlimited and undivided sovereignty 
is nor the oniy possibie outcome. Rather, several issues can be negotiated: 

1. the right to territoriaI integrity; 
2. the right to defend the state through the use of’f~orce; 
3. the right to govern by estabIishing, appIying and enfbrcing Iaw; 
4. eIigibiIi~.y trot in~.er,~ationaI orga,~iza.tions; 
5. the capacity to act as a legal entity ~’or owning, purchasing or trans~’ering 

property: 
6. gra.n~, otr sovereign immunity trot non-commerciaI activi~.ies and co,~s~lar 

relations; 
Z capacity to sign international agreements; 
8. the duty to respect other nations; and 
9. ~.he obligation ~.o abide by international Iaw2~ 

The three core elements of" earned sovereignty are "provision for shared 
sovereignty, measures enabling some type of‘internal institution building, 
and negotiations for final status," wt-file the three optional elements are 
phased sovereign~y, conditional sovereignty and constrained sovereignty. 
In phased sovereignty, changes are incremental. Conditional sovereignty 
requires ~he s~ate ~o Kulfill key responsibilities. States with constrained sov- 
ereignty would ~ace "continued limita~ions on the sovereign authority and 
functions off tt-~e new state, such as con tin ued international administrative 
and/or miii~ary presence, a~d iimi~s on the ~ight o~the s~a~e to undertake 
territorial association with other states."s° Final s~a~us may therefore be 
less than Kuli sove~eign~y and territo~ial integrity. This idea is reflected, 
example, in some pians e~visaged ~Sr Palestine. 

Scharffsugges~s ~his may not be a ~ew phenomenon, given tha~ sover- 
eighty historicaily has not always been absolute. However, iegai norms have 
not reflected this. "The time has come to embrace de.j~,’e the new reality of 
earned sovereignty that is emerging fi’om diplomatic practice.’’s~ Examples 
off this concept in practice include the Road Map in the Middle East, the 
Good Friday Agreement, the Machakos Protocol for Sudan, the Baker Peace 
Plan got Western Sahara, UNSC Resolution 1244 ~or Kosovo, the Dayton 
Accords got Bosnia, UNSC Resolution 1272 ffor East Timor, the Compre- 
hensive Agreemen~ ~or Bougainville and the new constitution ffor the Union 
offSerbia and Montenegro.s2 

It is worth noting tt-m~ this notion o~earned sovereign~y is designed ~o 
go ~urther than ~he notion o~ territorial aumnomB whict-~ under a system 
devolved power gran~s some degree off seIff-gove~nance to ~egions of larger 
sta~es. Hans~oachim Hein ~ze has usefully clarified the use of‘ the term 
ritorial autonomy": 

lilt means tha.~. ~mder the principle of’~.erritoria.l integrity, one region is given 
a special status. The latter comprises the competence o~" seIf’-government 



SANCTITY OF BORDERS 

organs to regulate cert-ain mat-ters. These cornpet-encies go beyond local arid 
regional self‘-government and include specific problems of" the minority or 
group° Territorial autonomy a.s a f"orm of"grot~p protection can only be imple- 
rnent-ed if"the group in question lives irk a defined are< i.e. irk a geographicaIly 
secIuded territorD and constitutes the majority there. As a consequence of‘a 
region being at~to,~omous, all people Iiving in it are subject to this status, not 
oJ~Iy members of"certain groups. On the other hand, members of"a. minority 
living out-side the aut-onomous area do not- enjoy t-his st-at-USo5~ 
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Territorial autonomy has been the preferred solution, for example, ~’or 
indigenous peoples. It is worth noting that this concept is dependent on 
individu.al state practice, as international law does not provide for territorial 
au.tonomy in any more than a iimited way. However, territoriai autonomy 
increasingly is welcomed as a means of allowing some measure of sel~:ruie 
within the confines of state territorial integrity,s4 

Unresolved Paradoxes 

On tI-~e one hand, then, territorial sovereignty increasingly is seen as con- 
tingent, not merely t:or states that commit human rights violations, bu~ 
now also for those that: harbor terrorists and deveiop weapons of mass 
destruction. On the other hand, theoreticai arguments are being advanced 
in favor of chailenges to territoriai preservation. Territorial integrit55 which 
encompasses both territorial sovereignty and territorial preservation and 
is part of the post-World War II security settiement, therefore is under in- 
creased pressure. 

And yet, while the sovereignty of some states is in question, other 
states are increasingly looking to retain or regain it. Consider, for example, 
the U.S. withdrawal ~rom many multilateral agreements in the early days 
of the Bush administration, the European constitutional debates, and the 
debates in Britain over the euro versus the pound as a symbol ofsovereignty. 
(Indeed, one irony of the current situation is that the U.S. government’s op- 
position to the Interna~ionaI Criminal Court led it to abstain ~rom Security 
Council Resolution 1S93 re~erring Sudan to the Court, rather than vetoing 
it, as was anticipated.)Parallel to this assertion o~sovereignty, s~ates t-rove 
increased border security as a response to Sept. 11, 2001 and more recent 
attacks in Europe and elsewhere.5s As Amy Kaplan ~ellingly asks, 

What is the relation between contracting the borders around the territoriaI 
homeland and waging a highly mobiIe and deterritoriaIized war against- 
terrorism by a nation, which has announced its unilateral right to launch 
overt and covert attacks across any sovereign borders, regardIess of" whose 
homela,~d or otri,~terna.tio,~al Iaw?~’ 

This question raises a set of questions that clearly hinge on tt-~e rela- 
tion between sovereignty and territory. What is dear is that tI-~e notion of" 
"contingent sovereignty," in both its humanitarian and security guises, 
profoundly ai:i:ects the question of territorial in tegrity in both senses. While 
tI-~ere t-ms been rnuct-~ discussion ot: tt-~e putative deterritorialization taking 
place under globalization, there has generally been a lack of discussion of" 
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the concomitant reterri~orialization of state/space relations in the present 
era.s7 Space and territory do not cease to be irr~portan~, but tt-~eir remaking 
and reordering raise a number of crucial questions. What do borders mean 

"Contingent soverdgnty," 
both its humanitar- 

ian and security guises, 
profoundly affects the 
question of territorial 
integrity. 

today, t-~ow do ~hey opera~< how are ~hey 
maintained, and how and where, if" neces- 
sary, should they be redrawn? The theo- 
reticai and political discourses discu.ssed 
in this essay thus chaiienge the orthodox 
and recent understanding of the sanctity 
of" borders. In theory borders themseives 
may change, but in practice it is more 
likely that some states may cease to be 
sovereign within them. 
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Abstract 

This paper outlines a way toward conceptual and historical clarity around the question of territory. The aim is 

not to define territory, in the sense of a single meaning; but rather to indicate the issues at stake in grasping 

how it has been understood in different historical and geographical contexts. It does so first by critically 

interrogating work on territoriality, suggesting that neither the biological nor the social uses of this term 

are particularly profitable ways to approach the historically more specific category of ’territory’. Instead, 

ideas of ’land’ and ’terrain’ are examined, suggesting that these political-economic and political-strategic rela- 

tions are essential to understanding ’territory’, yet ultimately insufficient. Territory needs to be understood 

in terms of its relation to space, itself a calculadve category that is dependent on the existence of a range of 

techniques. Ultimately this requires rethinking unproblemadc definitions of territory as a ’bounded space’ or 

the state as a ’bordered power container’, because both presuppose the two things that should be most 

interrogated, space and boundaries. Rather than boundaries being the distinction between place and space, 

or land or terrain and territory, boundaries are a second-order problem founded upon a particular sense of 

calculation and concomitant grasp of space. Territory then can be understood as a political technology: it 

comprises techniques for measuring land and controlling terrain, and measure and control - the technical 

and the legal - must be thought alongside the economic and strategic. 

Keywords 

calculation, land, terrain, territoriality, territory 

I introduction 

Political theory lacks a sense of ten-itory; 
territory lacks a political theory.1 Although a 
centTal term within political geography and 
international relations, the concept of territory 
has been underexamined. Jeffi’ey Anderson 
(1992: xiii) notes that ~politics is rooted in 
territory ... [but] the spatial dimension of the 
political economy is so prevalent that it is easily, 
if not frequently, overlooked’. Bertrand Badie 
(2000: 58) suggests that ~the principle of 
territoriality often eludes critics because it seems 
so obviously universal. It is a decisive compo- 
nent in the actions of the state, but it is, neverthe- 
less, linked to a historical development’. Claude 
Raffestin (1980: 143) argues that ~the problem of 

territoriality is one of the most neglected in 
geography’, and that °the history of this notion 
remains to be done’.2 It is worth noting that 
Badie and Raffestin talk of ’ten’itoriality’ rather 
than ’territory’, a point to which this paper will 
return. 

While there are some excellent and important 
investigations of particul ar territorial configura- 
tions, disputes or issues (see, for example, 
Sahlins, 1989; Winichakul, 1994; Paasi, 1996; 
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J6nsson et al., 2000), and some valuable 
textbooks on the topic (Storcy, 2001; Delaney, 

2005), there is little that investigates the tern1 
’te~Titory’ conceptually or historically.3 This is, 

in part, because territory is often assumed to be 

self-evident in meaning, allowing the study of its 

particular manifestations - territorial disputes, 

the territory of specific countries, etc - without 

theoretical reflection on ’territory’ itself. Where 

it is defined, ten-itory is either assumed to be a 

relation that can be understood as an outcome 

of ten-itoriality, or simply as a bounded space, 

in the way that Giddens (1981: 5-6, 11) 

described the state as a ’bordered power con- 

tainer’ (see also Giddens, 1987).4 In the first, the 
historical dimension is neglected, since it 

appears that territory exists in all times and 

places; in the second the conditions of possibility 

of such a configuration arc assumed rather than 

examined. Both take the thing that needs 

explaining as the explanation: the explanandum 

as the explanans. Rather, territory requires the 

same kind of historical, philosophical analysis 

that has been undertaken by Edward Casey 

(1997) for another key geographical concept, 
that of place.5 

Linda Bishai (2004: 59) suggests that territory 
’may be examined in a similar fashion as 

sovereignty - through conceptual history’. Yet 

conceptual history, Begr~[~’~’geschichte, has, with 

partial exceptions, not been turned towards the 

question of territory explicitly. There is, for 

instance, no explicit discussion of territory in the 

Geschichtliche Grundbegriffb, the llandbuch 

politisch-sozialer Grundbegr~[b in Frankreich, 

or the Historisches W(~rterbuch der Philosophie, 

which are the most comprehensive works of the 

Begr~/]+geschichte approach pioneered by 

Reinhart Koselleck (see Ritter et al., 1971-2007; 

Brunet et al., 1972-97; Reichardt and Schmitt, 

1985-; Koselleck, 2002; 2006). The work of the 
Cambridge School of contextualist approaches 

to the history of political thought, of which 

Quentin Skinner and J.G.A. Pocock are perhaps 

the most significant figures, offers substantive 

help in its methodological principles, but only 
tangentially in terms of its focus (Skinner, 
1978; 2002; Pocock, 2009). Important though 
such methods are, the approach employed here 
is closer to a genealogical account, of the type 
Foucault developed fi’om Nietzsche and 
Heidegger’s work (see Elden, 2001; 2003b). 
Genealogy, understood as a histo~-ical interroga- 
tion of the conditions of possibility of things 
being as they are, is helpful for a number of 
reasons. It makes use of the kinds of textual 
and contextual accounts offered by Begr~/]~- 
geschichte or the Cambridge school; but is 
critical of notions that the production of meaning 
is reliant on authorial intent. It makes use of the 
full range of techniques - including etymology, 
semantics, philology and hermeneutics - that 
should inform the history of ideas, but pairs them 
with an analysis of practices and the workings of 
power. And it is avowedly political, undertaking 
this work as part of a wider project that aspires to 
be a ’history of the present’.6 

The best general study of territory remains 
Jean Gottmann’s The significance of territory 
(Gottmann, 1973; see also Muscar’~, 2005). It 
trades on his earlier book La politique des ~tats 
et leur gdographie, where he claims that ’one 
cannot conceive a State, a political institution, 
without its spatial definition, its territory’ 
(Gottmann, 1951: 71). Nonetheless, in both 
works he tends to use the term in an undifferen- 
tiated historical sense, as a concept used 
throughout history (see, for example, Gottmann, 
1951: 72-73). Thus, while he makes a detailed 
and valuable analysis, he is still perhaps too 
willing to see territory existing at a variety of 
spatial scales and in a variety of historical 
periods. This tends to create an ahistorical and, 
potentially, ageographical analysis. One of the 
very few attempts that begins to offer a more 
properly historical account of territory is found 
in the work of the legal theorist Paul Allibs in his 
book L ’invention du territoire, which was origi- 
nally a thesis supe~wised by Nicos Poulantzas in 
1977. Allibs (1980: 9) suggests that ’territory 
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always seems linked to possible definitions of 
the state; it gives it a physical basis which seems 
to render it inevitable and eternal’. It is precisely 
in order to disrupt that inevitability and eternal 
nature that an interrogation of the state of 
territory is necessary. 

This paper outlines some of the issues at stake 
in undertaking such a project. It proceeds 
through a number of stages. First, it asks why ter- 
~-itory has been neglected as a topic of conceptual 
analysis, and critically interrogates work on ter- 
1-itoriality. Second, it suggests that often territory 
is effectively taken as °land’ or ’terrain’ - 
political-economic and political-strategic 
relations which are essential but ultimately 
insufficient. Third, it argues that territory needs 
to be interrogated in relation to state and space, 
and that its political aspects need to be under- 
stood in an expanded sense of political-legal and 
political-technical issues. Finally, it proposes 
that territory can be understood as a political 
technology; this is not intended to be an absolute 
definition, but to raise the questions that need to 
be asked to grasp how territory has been under- 
stood in different histol-ical and geogn’aphical 
contexts. 

II The neglect of territory and the 

problem with territoriality 

Why has territory been neglected? There are 
several reasons. First, the turn away from reflec- 
tion on the state, especially by poststmcturalist 
approaches, seems to have rendered suspect 
attention on these issues. As Joe Painter 
(’Territory-networks’, unpublished manuscript, 
p. 3) notes, ’conventional definitions of territory 
emphasize boundedness, identity, integTity, 
sovereignty and spatial coherence - concepts 
that poststructuralism is often thought to have 
demolished’. Second, and not unrelated, the fear 
of what John Agnew (1994a; 2009) identified as 
the ’territorial trap’. Agnew suggests that this is 
a threefold assumption of the conventional 
understanding of the geography of state power: 

that ’modem state sovereignty requires clearly 
bounded territories’; that ’there is a fundamental 
opposition between ’domestic’ and ’foreign’ 
aff~airs in the modem world’; and that ’the terri- 
torial state is seen as acting as the geographical 
’container’ of modem society’ (Agnew, 1994a; 
see also Agnew, 1994b; 2005: 41). As Agnew 
notes, the first assumption dates from the 
fifteenth to the twcntieth centuries; and the sec- 
ond two from the last 100 years, although there 
are of course earlier precedents (Agnew, 2005: 
41). Others have made similar claims. Gottmann 
(1973: 5), for instance, notes that it is all too easy 
to assume uncritically the modem, or legal, sense 
of ten-itory as a ’portion of geographical space 
under the jurisdiction of certain people’. All too 
often, though, interrogations have led not to a 
more careful examination of what te~Titory is, and 
its intrinsic limits, but rather to an avoidance of 
the topic altogether. It is through a historical 
conceptual examination that moving beyond ’the 
territorial trap’, rather than simply skirting around 
it, is possible. Third, there is a degn’ee of concep- 
tual imprecision regarding the terms of territory 
and territoriality. The slippage between these two 
distinct terms was noted above in the quotes from 
Ruggie and Raffestin, but they are hardly alone. 
(! have lost count of the number of times that ! 
have said that I am worldng on territo~., only 
for the person to reply with a reference to, or 
discussion of, territoriality,.) It is crucial to 
achieve clarity about the aim of the investigation. 

What is the problem with territoriality? The 
first thing to note is that unlike, say, ’spatiality’, 
which is generally understood as a property or 
condition of space, something pertaining to it, 
’territoriality’ has today a rather more active 
connotation. The other, older sense of ’territori- 
ality’, as the condition or status of territory rather 
than a mode of operating toward that territory, is 
generally lost. It would be good to retrieve it. 
Second, territoriality in that more recent sense 
itself needs to be distinguished, as there are at 
least two conflicting traditions in the use of the 
term, the first biological and the second social. 
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These may not actually be distinct, and care 
should be taken to suggest an implied nature/ 
culture divide, but advocates of territoriality do 
present them in this way. There is therefore a 
logic to approaching these works under their 
own terminological division. 

Writers such as Wagner (1960), Ardrey 
(1967) and Malmberg (1980) outlined ways in 
which territory can be understood through a 
basis in a fundamental biological drive and as 
a form of animal association. Their work often 
covers a great deal of ground, within a broad his- 
torical sweep, but they continually blur territory 
and territoriality together, seeing tmritoriality as 
a constant human element, played out in differ- 
ent contexts. This is an important tradition of 
knowledge.7 Some geographers, particularly in 
the late 1960s and early 1970s, utilized these 
behaviourist assumptions in the linkage between 
human and animal ten-itoriality.8 Edward Soja 

(1971 : 19), for instance, declared that ’territori- 
ality, as it is used here, is a behaviouralphenom- 
enon associated with the organization of space 

into spheres of injluence or clearly demarcated 
territories which are made distinctive and con- 
sidered at least partially exclusive by their occu- 
pants or definers’. The problem with this is that 
while it can tell us something about human beha- 
viour in space, it is not at all clear that it can tell 
us something about ’territory’. In part this is due 
to the obvious point that human social organiza- 
tion has changed more rapidly than biological 
drives. Indeed, Soja (1971: 28) recognizes pre- 
cisely these issues and, as a later section of this 
paper will demonstrate, does offer a more useful 
approach to territory. Indeed, as Soja notes 
almost two decades later, ’much of this work 
had to be purely defensive, for the then prevail- 
ing view of territoriality was filled with bio- 
ethological imperatives which obscured any 
socio-political interpretation’ (Soja, 1989: 150, 
note 9). 

A rather different approach is offered by 
Robert Sack in lluman territoriali.~. (1986; see 
also Sack, 1983). Despite its title, Sack does not 

suggest a purely biological, determinist 
approach. He suggests that ten-itoriality is a geo- 
political strategy, and not a basic vital instinct. 
Sack claims that while he sees ’ten-itoriality as 
a basis of power, I do not see it as part of an 
instinct, nor do I see power as essentially aggres- 
sive’ (Sack, 1986: 1). Sack labels the area or 
place delimited and controlled through territori- 
ality a territory, but the non-specific nature of 
his inquiry becomes clear here. A place can be 
a territory at times but not at others; ’ten-itories 
require constant effort to establish and main- 
tain’; and as a corollary of the previous defini- 
tion they arc ’the results of strategies to affect, 
influence, and control people, phenomena, and 
relationships’ (Sack, 1986: 19). Indeed, in his 
later Homo geographicus, Sack conceives of the 
general ’role of place as territory’, suggesting 
that ’the meaning of place in this current book 
is then very much like that of territory’ (Sack, 
1997: 272, note 1). 

Sack effectively argues that territoriality is a 
social construct (not quite a product), forged 
through interaction and struggle, and thoroughly 
permeated with social relations. There are some 
excellent chapters - especially on the US rectan- 
gular land survey and the church (Sack, 1986: 
chapters 4 and 5) - but none of this really gets 
to grips with the complexities in the term ’terri- 
tory’ itself. The problem with this mode of anal- 
ysis - a problem it shares with the biological 
approach - is that it is both historically and 
geographically imprecise. These kinds of under- 
standings seem to transcend historical periods 
and uneven geographical development, and also 
function beyond geographical scale (see also 
Dear and Wolch, 1989). Perhaps this is only to 
be expected given that the focus is on ’teavitori- 
ality’ instead of territory. Sack is at his best when 
he approaches the question of territoriality his- 
torically, such as in the passages on Renaissance 
thought (Sack, 1986: 83), or on the role of capit- 
alism in shaping understandings of space and 
time (Sack, 1986: 84-85).9 Yet, as Soja (1989: 
150, note 9) notes, ’neither my earlier work nor 
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Sack’s, however, provide a satisfacto~¢ social 
ontology of territoriality’. 

A related analysis to Sack can be found in 
some of the writings of the Swiss geographer 
Claude Raffestin. Like Sack, Raffestin (1988: 
264) is cautious about assuming too straight- 
forward a relation between animal and human 
territoriality. Rather he develops a rich account 
grounded on a reading of Foucault and 
Lefcbw’e together. While this has become more 
common in recent years, Raffestin was pioneer- 
ing in reading them together in his 1980 book 
Pour une gdographie du pouvoir. Raffestin 
(1980: 46) develops Foucault’s theory of 
power, suggesting that ’relational space-time 
is o~Nanized by a combination of energy and 
information’ (see also Raffestin, 2007). In a 
sense, energy can be read alongside power, and 
information with knowledge, the other two 
terms of the Foucauldian triad of space, 
knowledge and power. For Raffestin (1980: 
17), ’population, te~Tito~2¢ and autho~-ity’ are the 
three elements of the state, and he suggests that 
’the entire geography of the state derives from 
this triad’ (see also Muir, 1981). 

Raffestin (1980: 129) contends that ’space’ 
and ’territory’ are not equivalent, and that using 
them indiscriminately has led to a lot of confu- 
sion. Space is, for Raffestin, the anterior term, 
because territory is generated from space, 
through the actions of an actor, who ’territoria- 
lizes’ space. This is the potential danger, in that 
while Raffestin wishes to make an argument for 
the conceptual precision of territory, he invokes 
territoriality as the way into this term. The dis- 
placement of territo~2¢ by territoriality blunts the 
potential of his analysis. Yet at times he offers 
some very valuable insights, particularly evident 
in his careful and historical examination of the 
notion of the frontier (Raffestin, 1986). A similar 
criticism could be levelled against Rhys Jones, 
Peoples/states/territories, who is similarly good 
on the particular practices of state territorial 
fol-mation, but tends to collapse territo~2¢ into ter- 
ritoriality, which loses the conceptual precision 

and analytic purchase of the former term (Jones, 
2007: especially 3, 34). 

III An approach to territory 

In identifying some of the reasons why territo~2¢ 
has been neglected as a topic of examination, 
Painter (’Territory-networks’, unpublished 
manuscript, p. 6) has suggested that ’"territorial- 
ity" is often treated as complex and dynamic; 
"te~Titory" as more straightforward and not in 
need of sophisticated analysis’. While it is diffi- 
cult to dispute the complexities surrounding ter- 
ritoriality, its dynamism appears not to be 
historical. Indeed, given that territo~-iality is so 
widespread in animal and human behaviour, it 
can only help us to understand ten-itory if that 
is a term without a history. Rather it is territo~2¢ 
that is logically prior to ten-itoriality, even if 
existentially second. Strategies and processes 
toward ten-itory - of which te~Titoriality is but 
a fraction - conceptually presuppose the object 
that they practically produce. It may well there- 
fore be more fruitful to approach territory as a 
concept in its own right. 

While Soja was initially discussed alongside 
behaviourist accounts, as indicated this does not 
do justice to the richness of his analysis. One of 
the things that is most notable is his claim that 
while all societies have spatial dimensions, few 
operate in territorial ways, thus implying that 
territory is more historically and geographically 
limited than is often assumed to be the case. He 
similarly notes the tendency to assume that a 
westem model can be universalized to explain 
the world more generally (Sqia, 1971: 16). He 
looks at a number of other societies, suggesting 
that ’in nearly all of these societies there was a 
social deJ~inition of territor3~ rather than a terri- 

torial deJinition @ocieO" (p. 13; see also p. 33). 
On this basis, he comes to his general claim 
regarding ’the political organization of space’. 
Its major purpose is to create and maintain 
solidarity within the society by shaping the 
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processes of competition, conflict, and cooperation 
as they operate spatially (p. 7). 

To understand these three processes of com- 
petition, co,~Jlict and cooperation, Soja (1971: 
7) proposes a tripartite analysis of resource, 
power and social organization, ~vhich repays 
careful thought: 

(1) ’control over the distribution, allocation, 
and ownership of scarce resources (includ- 
ing land, money and power - the ability to 
make authoritative decisions)’; 

(2) ’the maintenance of order andthe enforce- 
ment of authority’; 

(3) ’the legitimization of authority through 
societal integration’. 

The claim here is that for the analysis of terri- 
tory this is more useful than his trading on beha- 
vioural biological models, is more helpful than 
Sack’s social approach through territoriality, 
and can be brought into fruitful combination with 
Raffestin. While Raffestin is too willing to 
approach territory through territoriality, and 
tends to see space as an ahistorical absolute, he 
is invaluable in thinking the way that territory 
needs to be understood through representation, 
appropriation and control, broadly understood 
as the worldngs of power. 

In competition, conflict and cooperation, and 
resource, power and social organization, Soja has 
identified two groups of three related terms. 
These terms begin to allow us to think through 
three inherently related, yet ultimately distinct, 
concepts: land, terrain, territory. The suggestion 
being made is that land, terrain and territory need 
to be conceptually distinguished, even if in many 
instances they are practically intertwined. 

Land is a relation of property, a finite 

resource that is distributed, allocated and 
owned, a political-economic question. Land 

is a resource over which there is competition. 

Terrain is a relation of power, with a heritage 

in geology and the military, the control of 

which allows the establishment and mainte- 

nance of order. As a ’field’, a site of ~vork 
or battle, it is a political-strategic question. 

Territo~ is something that is both of these, 

and more than these. Territory must be 

approached in itself rather than through ter- 

ritoriality, and in relation to land and terrain. 

Each can, of course, be read in what appears to 

be non-political ways: land as an aesthetic cate- 

gory; terrain in a scientific register; territory as 

the mere outcome of territoriality. Yet each of 

these is shot through with relations of power. 

There is a political economy to the environment, 

a political strategy to the impact of technology, 

and an understated politics to territoriality. 

IV Land 

Some accounts see ten-itory as a form of prop- 
erty. The modern English word territory - a 
word shared by the Romance languages and 
found in many Germanic ones - is traditionally 
derived from the Latin terra. This is a word 
translated as ’earth’ or ’land’. Part of the reason 
for this is its etymology: tir is the dry, terra is dry 
land. There is a similar reference in the word 
’terrace’, or ’terracotta’, baked earth. In Old 
Irish tir is land or earth and ters is dry. In Latin 
torrere is to day, parch; in Greek tersesthai is to 
become dry; in Sanskrit trsyati is he thirsts. 
While the team ’land’ is found in Old English 
(sometimes spelt as lond), and has a distinct line- 
age, it is not surprising that a number of writers 
have made the explicit link between land and ter- 
ritory. Those taldng a perspective from teavitori- 
ality often make that suggestion. Hoebel (1949: 
331) suggests that land is the basis of human 
existence, ’the most important single object of 
property. All societies are territorially based, and 
most sustenance is drawn from the soil, either 
directly or indirectly’ (see also Malmberg, 
1980: 84). For Ardrey (1967: 4), ’ownership of 
land is scarcely a human invention, as our terri- 
torial propensity is something less than a human 
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distinction’, whereas Malmberg (1980: 87) 
stresses how ’closely related behavioural 
ten’itory and property in land really are’. 

Here though the interest is in those that take a 
political-economic approach to the question of 
ten’itory, stressing the linkage between territory 
and land, seeing ten’itory as a form of property. 
Soja (1971: 9) makes this point clearly: 
’Conventional Western perspectives on spatial 
organization are powerfully shaped by the 
concept ofproperF, in which pieces of territory 
are viewed as ’commodities’ capable of being 
bought, sold, or exchanged at the market place’. 

Unsurprisingly, many of those offering such a 
view are often operating within a Marxist 
perspective. Whereas the question of land is 
sometimes underplayed in accounts of Marx, it 
is an important element of his analysis, trading 
on earlier political economists such as Ricardo. 
In Marx, Lefcbw’e insists, there is a notion of 
land alongside the labour and capital issues. 
Rather than look at capital-labour relations then, 
there is a tba’ee way relation of ’land-capital- 
labour’ (Lefebvre, 1974: 325; 1991: 282). One 
of the final chapters of Volume III of Capital, 
entitled ’The Trinity Formula’ relates the three 
terms to their economic aspect: ’Capital-profit 
... land-ground-rent, labour-wages, this trinity 
form holds in itself all the mysteries of the social 
production process’ (Marx, 1981b: 955). But 
Marx’s comments in this chapter - compiled 
by Engels from three fragments - are rather cur- 
sory. Scattered discussions in other parts of this 
volume on rent and mines give some extra 
details. 

In The German ideology, Marx and Engels 
(1970: 45) recognize the geographical character 
of different systems of political role. While feud- 
alism operated with a category of land, it was 
capitalism and the emergence of the modem 
state that cemented the idea of land as a taxable 
asset. Equally the organic relation of people to 
land is fractured. In Capital, Volume I, Marx 
suggests that ’the expropriation of the great mass 
of the people from the soil, from the means of 

subsistence and from the instruments of labour, 
this ten’ible and arduously accomplished 

expropriation of the mass of the people forms the 

pre-history of capital’ (Marx, 1981a: 928; see 

also p. 876). There were a range of political- 

economic changes in the transition from the 

Medieval to the Early Modem world that 

impacted on land, including industrialization, 

the concentration of people in towns and cities, 

the emergence of the middle classes, the shift 

to national rather than local markets, and a 
gradual concentration of jurisdiction with the 

centralization of state power. 

It is clear that Marx intended this treatment to 

be much more extensive - indeed in his pro- 

jected plan, after Capital the next volume was 

to be On landed properF before a volume on 

labour, and ones on the state, international trade 
and the world marl(et (Marx and Engels, 1983: 

270, 298; see also Marx, 1975: 424). Yet apart 

from the workshop of the Grundrisse, little of 

this is extant (Marx, 1973: 275-79, 485-88; for 
a finaitful development see Harvey, 1982). One 

of the comments in the Grundrisse is revealing. 

Marx (1973: 485) claims that ’the relation to the 
earth as property is always mediated tba’ough 

occupation of the land and soil, peacefully or 

violently’. Lefebvre (1974: 374-75) similarly 

suggests that ’land’ - la terre - must be under- 

stood in this potentially broad sense: ’La terre? 

This is not solely agriculture, but also the subsoil 

and its resources. It is also the nation-state linked 

to a territory. And hence also absolute politics 

and political strategy’ (see also Lefebvre, 

1991: 325). 
Pen’y Anderson’s Passages J?om antiquity to 

jbudalism and Lineages of the absolutist state 

provide a large-scale analysis of state develop- 

ment from within this broad perspective, con- 

centrating on the material forces and economic 

conditions for different political formations 

(Anderson, 1974a; 1974b). This is not economi- 
cally reductive, for while he sees land as crucial, 

his understanding of political space is not 

wholly economically determined. In Lineages, 
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for example, he looks at conflict within 
feudalism. Unsurprisingly this was often conflict 
over land: 

The typical medium of inter-feudal rivalry, by con- 

trast, was military and its structure was always 

potentially the zero-sum conflict of the battlefield, 

by which fixed quantities of ground were won or 

lost. For land is a natural monopoly: it cannot be 

indefinitely extended, only redivided. The categori- 

cal object of noble rule was territory, regardless of 

the community inhabiting it. Land as such, not 

language, dcfined the natural perimeters of its 

power. (?mderson, 1974b: 31) 

In some respects this is unremarkable, but a 
number of important issues are indicated here. 
Possession of land is the determinant of power, 
and conflict over land a key indicator of power 
straggles. Land, though, is not something that 
can be created, but is a scarce resource, one 
whose distribution and redistribution is an 
important economic and political concern. 

Thinldng territory as land, as property, thus 
gives a political-economic relation. This is an 
essential part of any analysis of territow. Yet, 
just as Lefebvre recognizes that analysis of 
social space must go beyond property relations 
of ’earth and land’, to look at the productive pro- 
cess that imposes ’a form on that earth or land’, 
this requires an emphasis that goes beyond the 
economic (Lefebvre, 1974: 102; 1991: 85). 

V Terrain 

The conflict over land indicated by Anderson is 
significant. Property is important as an indicator, 
but conflict over land is twofold: both over its 
possession and conducted on its terrain. Land 
is both the site and stake of straggle. In this it dif- 
fers from conflict over other resources. 
Strategic-military reasons thus become signifi- 
cant. As well as seeldng to maximize the 
possession of land as a scarce resource, feudal 
lords and nascent states were also concerned 
with security, management and administration. 
Defensible borders, homogeneity and the 

promotion of territorial cohesion offer a range 

of examples - examples that straddle the 

strategic issues and link closely to the develop- 

ment of a range of techniques of state practice. 

France, for example, following the Treaty of the 

Pyrenees in 1659, began a process of mapping 

and surveying its land, employing technical 

specialists both to map and to reinforce its 

so-called ’natural frontiers’. 

A related term to that of land is therefore ’ter- 

rain’. This is land that has a strategic, political, 

military sense. The English ’territory’, the 

French territoire and related terms in other lan- 

guages derive from quite a specific sense of the 

Latin territorium. Territorium is an extremely 

rare term in classical Latin that becomes com- 

mon in the Middle Ages. The standard definition 

is the land belonging to a town or another entity 

such as a religious order. It is used, for instance, 

by Cicero (1858: volume IV, 522) for the agri- 

cultm’al lands of a colony, and in phrases such 

as that describing the birthplace of the Venerable 

Bede in his Ecclesiastical history. Bede 

(Colgrave and Mynors, 1969: v, 24) is described 

as being born ’in territorio eiusdem monasterii’, 

’in lands belonging to the monastery’. This mon- 

astery was Jan’ow in northeast England. In 
Alfred the Great’s Anglo-Saxon translation, 

Bede was bom ’on sundorlonde of the monas- 

tery’, outlying lands, lands sundered from the 

estate itself, but under its possession, and thus 

it has been claimed that this is the basis for the 

name of the town Sunderland, although it is not 

clear that it was this sundorlonde (Brown, 1855: 
277, 280; Colgrave, 1969: xix). 

As a number of writers have discussed, the 
etymology of territorium is disputed, with the 

meaning of the place around a town supplemen- 

ted by that of a place from which people are 

warned or frightened (see, for example, 

Colmolly, 1995; Neocleous, 2003; Hindess, 

2006). The Latin terrere is to frighten, deriving 

from the Greek trein meaning to flee from fear, 

to be afraid, andthe Sanskrit, trasati, meaning he 

trembles, is afraid. This means that the term 
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territory has an association with fear and 
violence, an association that is more compelling 
in history than etymology. As argued elsewhere, 
’creating a bounded space is already a violent act 
of exclusion and inclusion; maintaining it as 
such requires constant vigilance and the mobili- 
zation of threat; and challenging it necessarily 
entails a transgression’ (Elden, 2009: xxx). 

Terrain is of course a term used by physical 
geographers and geologists. Yet all too often the 
term terrain is used in a very vague sense. Evans 
(1998:119), for instance, notes that ’to some of 
us, °’ten’ain analysis" means, especially, quanti- 
tative analysis of terrain’, thus seeing a greater 
need to qualify the mode, rather than object, of 
analysis. Terrain is seen as land fo~nn, rather than 
process (Lane et al., 1998; see also Lawrence et 
al., 1993; Wilson and Gallant, 2000). It is also a 
term used by military strategists. Yet there is a 
relation as well as a separation, with knowledge 
of battlefield ten’ain essential to military suc- 
cess. There are a number of important studies 
of different military campaigns and the question 
of terrain, but little conceptual precision (see, for 
example, Parry, 1984; Winters, 1998; Rose and 
Nathanail, 2000; Doyle and Bennett, 2002a).1° 
For Doyle and Bennett (2002b: 1), terrain 
’encompasses both the physical aspects of 
earth’s surface, as well as the human interaction 
with them’. At times ten’ain seems to be land- 
scape devoid of life, as it is when targeting of cit- 
ies is discussed without reference to those living 
within it, or it is reduced from a concrete materi- 
ality to a level of virtuality. 

Max Weber’s analysis of the historical devel- 
opment of the state, and Michael Mann’s study 
of the changing dynamics of power (Mann, 
1986; 1993), where they do discuss territory, 
could be seen to be operating in a way that sees 
territory as terrain, a political-strategic relation. 
In his interview with the geographers of the 
IIdrodote j oumal, Foucault deft ects their inquiry 
about his use of spatial categories, suggesting 
that they are not primarily geographical, but 
instead shot through with power. As he declares, 

’territory" is no doubt a geographical notion, but 
it’s first of all a juridico-political one: the area 
controlled by a certain kind of power’ (Foucault, 
2007: 176). As his interviewers respond, ’certain 
spatial metaphors are equally geographical and 
strategic, which is only natural since geography 
grew up in the shadow of the military’ (p. 177). 
They make the explicit linkage between the 
region of geographers and the commanded region, 
fi’om regere; the conquered territory of a province, 
fi’om vincere; and the field as battlefield. Foucault 
then notes how ’the politico-strategic term is an 
indication of how the military and administration 
actually come to inscribe themselves both on 
a material soil and within forms of discourse’ 
(p. 177). 

Lefebw’e offers further concrete and compel- 
ling discussion of this relation (see also Lefebvre, 
1974: 133; 1991: 122; 2009; Brelmer and Elden, 
2009): 

Sovereignty implies ’space’, and what is more it 

implies a space against which violence, whether 

latent or overt, is directed a space established and 

constituted by violence ... Every state is born of 

violence, and state power endures only by virtue 

of violence directed towards a space ... At the 

same time, too, violence enthroned a specific ration- 

alit?~, that of accumulation, that of the bureaucracy 

and thc army a unitary, logistical, operational and 

quantifying rationality which would make eco- 

nomic growth possible and draw strength t?om that 

growth tbr its own expansion to a point where it 

would take possession of the entire planet. A found- 

ing violence, and continuous creation by violence 

(by fire and blood, in Bismarck’s phrase) such are 

the hallmarks of the state. (Lefebvre, 1974:322 33; 

1991: 280) 

What is central in Lefebvre’s reading is the rela- 
tion between accumulation, violence and the 
’unitary, logistical, operational and quantifying 
rationality’. For Lefebvre this highlights the lim- 
itations of a political-economic reading of terri- 
tory as land: ’Neither Marx and Engels nor 
Hegel clearly perceived the violence at the core 
of the accumulation process . .. and thus its role 
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in the production of a politico-economic space. 
This space was of course the birthplace and 
cradle of the modern state (Lefebvre, 1974: 
322; 1991: 279; see also pp. 413/358). 

In a related analysis Achille Mbembe has 
looked at the kinds of violence upon which colo- 
nial sovereigmty was founded. The first of this 
was founding violence, which ’underpinned not 
only the right of conquest but all the prerogatives 
flowing fi’om that right ... it helped to create the 
space over which it was exercised’. The second 
and third kinds of violence concern legitimation 
and authority, and in particular the ’mainte- 
nance, spread, and permanence’ of authority 
(Mbembe, 2001 : 25). But it is the first that is cen- 
tral here: the creation of the space through vio- 
lence over which violence is then exercised. 
Heidegger’s discussion of the ta’ansition from the 
Greekpolis to the Latin imperium similarly links 
these two senses - land and terrain: 

For the Romans, on the contrary, the earth, tellus, 

terra is the dry, the land as distinct from the sea; this 

differentiates that upon which construction, settle- 

ment, and installation are possible from those places 

where they arc impossible. 7k~rra becomes territor- 

ium, land of settlement as realm of command [das 

Sieglungsgebiet als Befehlsbereich]. In the Roman 

terra can be heard an imperial account, completely 

tbreign to the Greek gaia and g~r. (Heidegger, 1982: 

88 89; 1992: 60) 

It is important to note that the Gernaan term 
Gebiet - with its sense of region - has a rather 
different set of associations than the Latin terri- 
torium. Gebiet is the term used in Weber’s 
famous description of the state. It bears relation 
to the notion of a Fla~henstaat or a ’texTitorial 
state’, with Gebiet as a region over which violence 
reigmed: aBereich-Gewalt, a field of violence. It is 
in this context that Heidegger’s description of a 
’land of settlement as a realm of command’ 
bridges the land-terrain understandings. 

Land and terrain are obviously important 
notions, and many theorists combine elements 
of both approaches. It is therefore clear that 
the political-economic and political-strategic 

understandings have considerable merit, and 
that especially their historical interrogation 
offers much towards a critical analysis. Yet, like 
the approach tba’ough territoriality, they tend to 
f~ail the historically specific test. As a political- 
economic relation the importance of property 
in land is clear fi’om as fax" back as there is 
recorded human history. From Plato’s Laws or 
Kleisthenes’s urban reforms of Athens (Elden, 
2003a), to its importance in William the 
Conqueror’s Domesday Book of 1086, property 
in land clearly predates the specificity of state 
territory.~ Land as a commodity to be bought 
and sold was an important element of the con- 
struction of the United States of America with 
the Louisiana purchase and the sale of Alaska 
by Russia. A similar argument can be made con- 
cerning terrain, with a strategic importance that 
also extends throughout human history. From 
Thucydides’ History of the Peloponnesian War 
through Julius Caesar’s accounts of The Gallic 
War or The Civil War, land as terrain is of seri- 
ous military significance. Equally when Machia- 
velli talks of land in The Prince this too is closer 
to a sense of terrain. The translation of the Clas- 
sical Cn-eek khora or the Latin terra, agrum or 
finibus as ’territory’ masks these distinctions. 

VI Territory 

The point being made here is to underline that 
’territory’ is certainly something that is closely 
related to ’land’ or ’terrain’ but is more than 
them. ’Territory’ needs to be thought in its spe- 
cificity. This approach being outlined thus dif- 
fers fi’om the account offered by Saskia Sassen 
in her recent book Territory, authority, rights: 
j?om medieval to global assemblages, which 

examines what she calls medieval, modern and 
global state assemblages through an interroga- 
tion of the interrelation of three key terms - ’ter- 
ritory’, ’authority’ and ’rights’, conjoined as 
’TAR’ (Sassen, 2006). Sassen suggests that the 
particular ways that they work in combination 
help us to understand the political configurations 
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that arise at a particular point in time. In this 
sense ’ten-itory’ is assumed as a static, ahistorical 
concept in order to illuminate another prone- 
matic (see, for example, p. 18). Indeed, Sassen 
says that "territory’, "authority’ and "rights’ are 
her "building blocks’ and are "navigators inside 
the two black boxes that are the national and 
the global. Each evinces the analytic capability 
for dissecting these two master categories’ (p. 6). 
One particularly telling remark is when she sug- 
gests that hny concern is not historical evolution 
but developing an analytics of change using his- 
tory’ (p. 27). While this can yield some potential 
insights, it does so at great violence to the history 
of thought. 

In distinction, a more fi’uitful way forward is 
to analyse how territory is dependent on a num- 
ber of techniques and on the law. In doing so this 
approach not only exceeds merely conceptual 
history, but begins to fold the analysis of prac- 
tices into its genealogical account. The legal 
aspects of the relation between sovereigmty, jur- 
isdiction and authority with territory has been 
relatively well examined - the historical emer- 
gence of these terms less so - but in ternas of 
techniques these include advances in geometry, 
such as the coordinate or analytic geometry pio- 
neered by Ren~ Descartes (a form of geometry 
that uses algebra, coordinates and equations). 
There are also a series of related developments 
in cartography and land surveying, particularly 
including the use of the cross-staff and qua&ant 
to find latitude; new tools and techniques of 
measurement; the rediscovery of Ptolemy’s 
Geography; and changes in maritime navigation 
particularly through more accurate measurement 
o f time and there fore 1 ongitude. ~2 

The mapping and control of territory is, in 
large part, dependent on such techniques. Only 
with these kinds of abilities could modern 
boundaries be established as more than a simple 
line staked out on the ground. For mountainous 
regions, for deserts or tun&a, or particularly for 
the abstract division of unknown places in the 
colonized world, such techniques were crucial. 

They are made possible thi’ough a calculative 
grasp of the material world, what Lefcbw’e calls 
abstract space but which actually characterizes 
the emergence of a category of space in western 
thought more generally. Spatium in classical 
Latin did not mean "space’, but rather an extent; 
similarly the Greeks had no word for space. One 
of Lefebw’e’s comments is relevant here: "as a 
product of violence and war, [abstract space] is 
political; instituted by a state, it is institutional’ 
(Lefebvre, 1974: 325; 1991: 285). As a range 
of thinkers have noted, in this sense cartography 
does not just represent the territory, but is 
actively complicit in its production. It is no 
surprise that the key sponsors of advances in 
cartographic techniques were states (King, 
1996: 16-17; Corner, 1999: 222; Pickles, 
2004: 31; Jacob, 2006; Strandsbjerg, 2008). In 
the quotation cited earlier, where Soja suggests 
that Western territory is related to property, he 
continues: "Space is viewed as being subdivided 
into components whose boundm-ies are "objec- 
tively" determined through the mathematical 
and astronomically based techniques of survey- 
ing and cartography’ (Soja, 1971: 9; see also 
Paasi, 1996: 19). Then, &awing on the anthro- 
pologist Paul Bohanan, he notes that ’we arc the 
only people in the world who use seafaring 
instruments to determine our position on the 
ground’ (Bohanan, 1966:165). These "seafaring 
instruments’ have of course developed greatly 
even in the years since this observation, but 
the basic determination remains. How does the 
quantification of space and the role of calcu- 
lative mechanisms enable the commanding of 
ten-itory and the establishment of borders?~3 

There is, at least, a twofold relation between 
the strategic and the technical. On the one 
hand, for instance, the work undertal<en by 
Vauban for the French crown was dependent 
on a range of newly discovered techniques; 
as was the surveying work of the Cassini fam- 
ily (Godlewska, 1999; Mattelart, 1999). As 
yon Clausewitz (1976:112) recognized, such 
techniques were essential to modern military 
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operations: ’Bonaparte rightly said in this con- 
nection that many of the decisions faced by the 
commander-in-chief resemble mathematical 
problems worthy of the gifts of a Newton or 
an Euler’ (see also Lacoste, 1976: 16; Allies, 
1980: 57). On the other hand, there is an inher- 
ent violence to these techniques. In the famous 
title of Lacoste’s 1976 book, ’geography is, 
above all, malting war’ (see Lacoste, 1976: 
7). At the same time as these calculative tech- 
niques, there are political-juridical develop- 
ments in legal codes, in the understanding of 
the sovereignty-territory relation and the dis- 
tinction between sovereignty and majesty, all 
of which determine the question of political 
rule over space. 

Foucault’s Security, territory, population 
lectm’es are invaluable here because, although 
Foucault moves away from a focus on terri- 
tory, the shift he is concerned with demon- 
strates the development of a range of 
techniques that would indeed be brought to 
bear on territory as an object of governance, 
alongside that of population (2004). Foucault 
claims that there is a shift between territory 
as the focus of governance and the government 
of things, essentially people as a population. In 
distinction to his historical argument, but using 
his conceptual tools, Foucault is most valuable 
in seeing the parallel shift from people to 
population and from land/terrain to territory. 
Ten’itory is no longer merely the economic 
object of land, nor a static terrain; but territory 
is a vibrant entity, ’within its frontiers, with its 
specific qualities’ (Foucault, 2004: 99-100). 
The strategies applied to territory - in terms 
of its mapping, ordering, measuring and 
demarcation, and the way it is normalized, 
circulation allowed, and internally regulated - 
are calculative. Territory is more than merely 
land, and goes beyond terrain, but is a render- 
ing of the emergent concept of ’space’ as a 
political category: owned, distributed, anapped, 
calculated, bordered and controlled (Elden, 
2007).~4 

VII Conclusion: Territory as a 

political technology 

It would be unusual or reductive to see the 
political-economic, political-strategic, political- 
legal or political-technical in strict isolation. 
Political-economic accounts often indicate a 
strategic relation; strategic work recognizes the 
importance of law and the dependence on mea- 
sure and calculation. Yet it is only in seeing 
these elements together, and in privileging the 
legal and the technical, that an understanding 
of the complexities of territory can be attained. 
To concentrate on the political-economic risks 
reducing territory to land; to emphasize the 
political-strategic blurs it with a sense of terrain. 
Recognizing both, and seeing the development 
made possible by emergent political techniques 
allows us to understand territory as a distinctive 
mode of social/spatial organization, one which is 
historically and geographically limited and 
dependent, rather than a biological drive or 
social need. Indeed, recognizing and interrogat- 
ing this does not just allow us to see that the 
modern division and ordering of the world is 
peculiar and clearly not the only possible way, 
but it also allows us to begin to escape what 
Agnew described as ’the ten-itorial trap’. As 
Agnew (1995: 379) himself notes, social science 
has often been too geographical and insuffi- 
ciently historical. It is through a historical con- 
ceptual examination that moving beyond ’the 
territorial trap’ rather than simply avoiding it 
might be possible (Brenner and Elden, 2009; for 
a related inquiry, see Murphy, 1996). 

The overall suggestion here is thus that teavi- 
tory is not best understood through territoriality, 
but through an examination of the relation of the 
state to the emergence of a category of ’space’. 
Edward Casey (2002: xvii) describes his book 
Thejbte of place as an inquiry ~vhich ’traces out 
the idea of place vis-i~-vis space’. What under- 
standing of space was necessary for the idea of 
territory to be possible? If territory is seen as a 
’bounded space’ or as Giddens’s ’bounded 
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power container’, the questions that remain are 
what is this space and how are these boundm-ies 
possible? As Paul AlliSs (1980: 32) suggests: ’to 
define territory, we are told, one delimits borders 
[ii~ot~tidres]. Or to think the border, must we not 
ah’eady have an idea of homogeneous territory?’ 
To put this more forcefully, boundaries only 
become possible in their modem sense ttn’ough 
a notion of space, rather than the other way 
round. Focusing on the determination of space 
that makes boundaries possible, and in particular 
the role of calculation, opens up the idea of see- 
ing bounda~-ies not as a wimary distinction that 
separates ten-itory fi’om other ways of under- 
standing political control of land, but as a 
second-order problem founded upon a particular 
sense of calculation and concomitant grasp of 
space. How does that concept of space become 
a political-legal category and what kinds of tech- 
niques are at work? 

Two qualifications to this analysis are neces- 
sary. The first is that this is an approach derived 
fi’om, and directed toward, western political 
thought. The problematic term ’west’ is of 
course open to question, but it is intended here 
to be read in relation to a chronology of thought 
that can be traced from Ancient Greece, to 
Roman appropriations and late medieval Latin 
rediscoveries, providing the conceptual frame 
within which the emergence of the modem state 
and its territory occurred.15 Other traditions 
would have very different histories, geographies 
and conceptual lineages. The specificity of the 
analysis begun here militates against generaliza- 
tion and pretensions to universalism. Nonethe- 
less, it is hoped that this historical conceptual 
approach would be useful in other such analyses, 
even if it would need to be supplelnented, devel- 
oped and critiqued. The second qualification is 
that while this work seeks to utilize an expanded 
understanding of territory that goes beyond nar- 
rowly economic or strategic accounts, but which 
is also attentive to the specificity of the notion, 
its approach is necessarily partial. As Val6rie 
November (2002: 17) notes, ’the notion of 

territory is at the same time juridical, political, 
economic, social and cultural, and even affec- 
tive’. Here, the social, cultural, and affective ele- 
ments have been underplayed in order to 
emphasize the political in a broad sense. This 
is not to suggest that those other elements are 
unimportant, but rather that they have been dis- 
cussed elsewhere in some detail. The literature 
on the nation, on attaclnnent to homeland, and 
identity politics, for instance, can profitably be 
read fi’om a territorial perspective (see Winichakul, 
1994; Paasi, 1996; YiRachel, 2006). Folding the 
insights of those analyses into the outline offered 
here would be a necessary step for any account 
which aimed to be comprehensive. 

Tba’ee interlinked propositions thus provide 
an agenda for future work; a project which seeks 
to grasp the history of the state of territory: 

(1) Territory must be approached as a topic in 
itself; rather than through territoriality. 
Indeed, it may well be the case that the 
notion of ’territoriality’ xvith regard to 
humans can only be appropriately under- 
stood through a notion of territory. In other 
words, while particular strategies or prac- 
tices produce territory, there is a need to 
understand territory to grasp xvhat terri- 
toriality, as a condition of territory, is con- 
cemed with. 

(2) Territory can be understood as a ’bounded 
space’ only if ’boundaries’ and ’space’ are 
taken as terms worthy of investigation in 
their own right as a prelilninary step. 
These terms require conceptual and histor- 
ical work themselves, rather than being 
sufficient for an explanation. 

(3) ’Land’ and ’terrain’ - as political- 
economic and political-strategic relations 
- are necessary but insufficient to grasp 
’territory’. 

Territory can be understood as a political tech- 
nology: it comprises techniques for measuring 
land and controlling terrain. Measure and 

Downloaded from phg sagepub.com at DUKE UNIV on November 5,2011 



812 Progress in Human Geography 34(6) 

control - the technical and the legal - need to be 
thought alongside land and ten’ain. Understand- 
ing territory as a political technology is not to 
define territory once and for all; rather it is to 
indicate the issues at stake in gn’asping how it 
was understood in different historical and geo- 
graphical contexts. Ten-ito~2¢ is a historical 
question: produced, mutable and fluid. It is geo- 
graphical, not simply because it is one of the 
ways of ordecing the world, but also because it 
is profoundly uneven in its development. It is 
a word, a concept and a practice, where the rela- 
tion between these can only be grasped genealo- 
gically. It is a political question, but in a broad 
sense: economic, strategic, legal and technical. 
Territory must be approached politically in 
its histocical, geographical and conceptual 
specificity. 
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Notes 

1. A rccent book (Kolers, 2009) makes the claim that ter- 

ritory is a ~blind spot’ of political philosophy, and 

aims to address this. ttowever, it applies liberal justice 

thcory to a relatively unproblematic notion of terri- 

tory, rather than providing a properly political theory 

of territory. 

2. Similar claims are made, among others, by Gottma~n 

(1973: ix), Ruggie (1993: 174), Kratochwil (1986:27 

28) and most recently by Antonsich (2009). 

3. Tl~s is despite periodic attempts to reassert the impor- 

tance of the concept of territory to political geography. 

See, tbr example, Cox (1991; 2003), Driver (1991) and 

Johnston (2001). More detailed work has generally 

come from those outsidc thc discipline. See, for exam- 

ple, Mam~ (1986; 1993), Spmyt (1994) and Teschke 

(2003). 

4. One of the most productive developments of this in 

geography has been Taylor (1994; 1995). For a recent 

account, see Paasi (2009). 

5. This is not to suggest, of course, that teaTitory is the 

privileged object of social/spatial theory, but rather 

that compared to other dimensions (see Macleod and 

Jones, 2007; Jessop et al., 2008) it has been ~mderexa- 

mined. It~ere is simply no study of territory comparable 

to Casey’s tbr place; it is conceptually much less 

examined than network; and with the exception of some 

i~tial s!drmishes (ie, Cox, 1991; Steinberg, 1994) there 

has been no °territory debate’. Other terms, such as 

landscape, ha~e received much morc carcful t~storical 

analysis (see Cosgrove, 1998; Olw~g, 2002). 

6. An attempt to show how an understanding of territory 

can illuminate contemporary events is made in Elden 

(2OO9). 

7. Key works in arfimal behaviour that influenced this 

work include Hachet-Souplet (1912), Howard (1948) 

and Hediger (1955). 

8. From ~vithin political science Grosby (1995) has 

attempted to reassert this notion. 

9. A related criticism might be offered of his Concep- 

tions qf space in social thought (Sack, 1980), which 

offers a conceptual but largely ahistorical account of 

different undcrstandings of space, particularly in rcla- 

tion to the divide and relation between the human and 

physical sciences. For discussions which use Sack to 

think the more specific territory of the state, see John- 

s ton (1995; 2001) and within political science Vollard 

(2009). 
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10. A broadcr sense of the military impact on space and 

enviromnent is found in Woodward (2004). 

11. Though see Anderson (1996: 17), where he suggests 

that the record-keeping exercise of the Domesday 

book, and one a century later in France, °was the basis 

of a ne~v conception of territory in western Em’ope, 

which gradually spread to central and eastern Europe’. 

12. This argument is made at greater length in Elden (2005). 

For a range ofusefid accoamts see Dockds (1969), Swetz 

(1987), Hadden (1994) and Linklater (2003). 

13. The philosophical aspects of this model of calculation 

were discussed in Elden (2001 ; 2006); and the relation 

between the state and space was a key theme in Elden 

(2004), especially Chapters 5 and 6. 

14. Related analyses of calculation deriving from Foucault 

can also be found in Rose-Rcdwood (2006), Hamaah 

(2009), Steinberg (2009) and Crampton (2010). 

15. For an initial survey, see Elden (2010). 
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Thinking Territory Historically 

STUART ELDEN 

It is somewhat ironic, given the pauci)~ of conceptual work on terdtoq~, that 
one of the key pieces that does theorise the term should so often be seen as 
warning us away from it.~ It should, of course, go without saying that terri- 
to~ itself is not a trap. Rather, it is certain ways of thinking about territo~T, 
particularly those largely uncritical assumptions of International Relations 
and International Political Economy, that is the problem. Those assump- 
tions, which Agnew skilfully unpicked, actually require mor~,, not less, 
on territo~T. We need to investigate not simply the implications of thinking 
within this trap - how it constrains our thinking, and hamstrings our poten- 
tial for critique - but how it is produced. What we do when we accept the 
territorial trap is to buy into a state-centred narrative that naturalises and 
norma[ises this way of thinking.~ 

What do we mean when we talk of territoW? There seem to be two 
dominant definitions in the literature. One sees a territorT" as a bounded 
space, a container, under the control of a group of people, nowadays usually 
a state. The other sees a territoW as an outcome of territoriality, a human 
behaviour or strategy. These two definitions are, of course, not mutually 
exclusive) Both are mentioned, ~#~ passa~t, in Agnew’s article. Yet neither 
definition really addresses the kinds of questions that Agnew is asking us to 
considelT. How did boundaries get drawn? Why should the space that they 
enclose be thought of as exclusive and limited? Why are boundaries seen 
as dividing one polity ~rom another, and therefore domestic from foreign 
politics? Why do certain groups claim a monopoly of power within those 
lines, and how do they continue to hold this, and then later receive a legal 
basis for those claims? Why do those that wish to challenge this situation - 
self-determination movements, for instance - not want a different system but 
their owr~ stake within it? \Vhy, today, are boundaries largely seen as fixed? 
In the argumer~t being made here, territory must be conceived as a histori- 
cally and geographically specific form of political organisation and political 
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thought. It simply cannot be taken for granted, nor approached through the 
notion of territorialib7, which lacks the historical and geographical specificity 
of territow, both as a practice and a form. 

In a piece published the year after ’The Territorial Trap’, but much 
less well-known, Agnew provided an interesting gloss on this argument.~ 
He was critical of ~,o key assumptions that shaped debates ~n the mid 
1990s: the idea that social science had neglected space; and that there was a 
’geographical turn’ taking place. Rather than being ’spaceless’, he suggested, 
social science had long been filled with geographical temps and assumptions. 
One of these, of cou~Tse, was the territorial trap. But~ he argued, the reason 
that this thinking had become static and unable to cope with dynamics, 
change and ~ransition was that "social science has been ~oo geographical 
and not sufficiently historical, in the sense that geographical assumptions 
have trapped consideration of social and politicabeconomic processes in 
geographical structures and containe~Ts that defy historical change".5 

One way out of the territorial trap, then, is a historical investigation of: 
how it came about. Agnew makes the importance of this clear in the piece, 
but it has te~ded ~o be underplayed in those analyses ~hat have come in 
its wake) While such a historical ir~vestigatior~ could be done by tracing 
the ways that IR and IPE scholars have assumed ~hings about, rather than 
thought about, territory, the way I am t~qng to pursue it is to trace the emer- 
gence of the term within Wcsterr~ political thought. This is ger~erally done 
within the early modern period - Hobbes, Locke, Westphalia, etc. - that is 
seen as the time of the birth of territorial states arid the international system. 
As I have argued elsewhere, at this time, the linkage betweer~ territory and 
sovereignty can be found most clearly articulated in the work of Leibniz.r 
But it is important to realise that the particular histories of: specific territorial 
states postdate the articulatior~ of the idea, which s~Tas worked through in 
inchoate form some time earlier. 

Although the word. ’territory’ regularly appears ir~ trar~slations of: 
Thucydides, Aristotle, Caesar and Tacitus, the Greek kbo,’a (in its unstressed 
sense of: land, rather than the philosophical sense it has in Plato’s 7}mae~a) 
or the Latin terra invoke a rather dif[~rent set of: possibilities. For those rela- 
tively rare ir~vocations in classical Latin of: the term ,’erritori~ra, in Cicero, f’or 
instance, this was the land belonging to a towr~ or other community. It was 
understood as a possession, of relatively small scale, rather than as an object 
of political rule. It is only in the mid-f’ouneenth centuu, with the rediscoveW 
of Romar~ law in the Italiar~ city-states, that the r~otior~ of torr/,’or/~,~ became 
explicitly tied to that of k~risdiction. The actions of: an ir~dividual merchant, 
[~)r instar~ce, were bound by the laws of the place he was in, rather than 
by who he was. This was a crucial shifi f~om the personality of law to the 
territoriality of: law7~ This idea was of great benefit to the secular political the- 
orists who were twing to a~iculate the scope of political rule in opposition 
to the universalising aspirations of the pope. Ruling on his own involvement 



in internal F~Tench politics, Pope Innocent III in 1202 had decla~Ted that "the 
king recognised no superior in tempora! matters".9 \X;hile ~nnocent was tq~- 
ing to st~ess ~hat he still had supremacy in spiritual matte~Ts, he was outlining 
a model that the secular theorists would soon adopt. Jurists on behalf of 
the king then articulated his power in terms parallel with that of the Holy 
Roman Emperor- within his kingdom, the king had the same powers as 
the empe~7or in his empi~Te.> Fusing these ~wo ideas ~ogether meant that 
the king was claiming a supremacy of temporal power within his kingdom 
- a spatial extent of power, a power which would later become theorised 
as sove~Teign~y. The emperor, ~he king or late~7 the ci)~-smte held supremacy 
w~thin their borders. Theirs was a geographically restricted power, but within 
those areas they held the ultimate control. 

As Agnew hin~s in ’The Te~rito~ial Trap’, this is still some way from 
a modern state system of clearly demarcated te~titories. The p~7oduction of 
that system was worked out, both ~n the Europe where these ideas emerged 
and in divisions of the colonised world, over {he next several centuries~ 
While the idea that the ruler had a monopoly of power within those bound- 
aries became widely accepted, wha{ those limits were was not yet fixed~ 
Kingdoms, empires, and, later, s~ates, could conquer land through war or 
acquire it {hrough purchase, or be punished by its loss in punitive peace 
settlements. It was not until the early twentieth centuW that international 
conf’erences attempted to cement the territorial boundaries of’ states, begin- 
ning in Western Europe with the 1925 Locamo %eaties, and then codified 
in the United Nations Cha~er.~ Thus the international legal notion of terri- 
torial integrity brings together two distinct ideas - territorial sovereignty and 
territorial preservation. These terms have separate histories and their fhsion 
was an attempt to create a stability in the post-~)rld g~ar II world. "Ibday, 
with notions of humanitarian intervention and contingent sovereignty, they 
are being separated again. Boundaries may remain fixed, and considerable 
ef~b~s may be undertaken to preserve existing territorial settlements - wit- 
ness the effo~s in Iraq and Afghanistan to prevent their break-up - yet 
the sovereignty within them is held to be dependent on following partic- 
ular codes of’ behaviour.~e If the latter explains the beginning of’ the wars 
launched by the USA and its allies; the former pa~ially accounts fbr their 
continued presence in those states. 

This kind. of: historical approach, of: which these overview points merely 
hint at the complexity, would seem another way to approach the challenges 
Agnew laid down fifteen years ago. Territory, both as a concept and as a 
political reality, requires much more work and analysis if’ we are to unde> 
stand its contemporary limits and its historical and geographical conditions 
of possibility and specificity. TerritoW needs to be seen in relation to, but 
also in distinction f~om, two other terms, which themselves deserve careful 
analysis: land and terrain.~3 Territory as a political question is not simply 
political--economic or political-strategic, but relates to developments in the 



law and the histoq7 of techniques such as land-su~reying and cartography. 
Territo~T is, to borrow Foucault’s term, a political technology. Territo® also 
needs to be seen in relation to the categoW of ’space’, the histo® of which 
is now, post-Lefebvre, widely accepted. Territo~T is, clearly, not the only 
form of state space, much less political space. But it remains an impof 
rant one. It is precisely because territoW is a limited, historically specific, 
and non-exclusNe way of spatial ordering, that it needs to be interrogated 
more thoroughly. All too o~ten, and clearly contra:~T to Agnew’s intent, the 
territorial trap has been avoided by being ignored, not by being critically 
interrogated. Rather we should ask how particular territorial settlements are 
produced, and how states operate in ways that normalise and perpetuate this 
spatial order of things. And, more generally, why have we become inured to 
this sense of territoW as something politically fixed and conceptually static? 
This kind of historical conceptual examination of the state of territo~T might 
enable us to move beyond ’the territorial trap’ rather than simply avoid it, 
because it may help us to see how that trap was produced. 

NOTES 

i John Agnew, ’The Territorial Trap: The Geographical Assurnptions of international Relations 
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On his work see, particularly, Francesco Maiolo, Med~t,al So~’e~eig**O’: Ma*aili~ oj’Padua and Bargolus 
qfSg~x(~3rrato (DeI~: Eburo~ 2007)~ 
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] 0. See, for it~stance the anot~3,mous texts i~ R. W. Dyson (ed.), Quaest~o de. Pot~tate ;oapae (Rex 
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Review Essay: Thinking Territory Politically 

Stacie E. Goddard (2010). Indivisible Territory and the Politics of Legitimacy: Jerusalem and Northern 

Ireland, Cambridge: Cambridge University Press. 

Avery Kolers (2009). Land, Conflict and Justice: A Political Theory of Territory, Cambridge: Cambridge 

University Press. 

Jeremy Larkins (2010). From Hierarchy to Anarchy: Territory and Pofitics before Westphafia. London: 

Palgrave. 

For a long time territory was the dead, the fixed, the immobile, the under-examined. At least, so the 

books under review here argue in different ways, within political science, political philosophy and 

international relations. Political geography has, of course, long seen territory as one of its key concepts. 

Yet if political geographers have offered a range of excellent, detailed accounts of territories, there has 

been less examination of ’territory’. As I and others have suggested, territory is all too often seen by 

geographers as a relatively straight-forward concept, something that can be understood as a bounded 

space under the control of a group, perhaps a state, or an outcome of territoriality (Elden forthcoming, 

and the references therein). The complications come, so it is assumed, from particular instances of 

territorial configurations or disputes, not from the notion itself. These three books appear to be 

instances of a small but noticeable shift. Attention is being paid to the notion of territory in a way that 

had become unusual (see also Sassen 2006; Cowen & Gilbert eds. 2007, Jones 2007, Elden 2009). None 

of the three writers discussed here is a geographer: Kolers teaches in a philosophy programme, while 

Goddard and Larkins are in political science. Yet in terms of approach, Kolers and Goddard are the 

closest, working within a particular type of political theory or philosophy, while Larkins is engaging with 

these issues from the perspective of international relations and history. 

Goddard’s work provides a powerful analysis of two seemingly intractable territorial disputes: Northern 

Ireland and Jerusalem (see also Goddard 2006; Hassner 2006/07; Goddard et. al. 2007/08). Both of 

these seem, Goddard suggests, to be indivisible solutions, where one side’s gain would be the others 

loss, where what would be acceptable to one is unacceptable to the other. This then is the key 

theoretical contribution of the study; the extension of the idea of indivisibility to territory. Indivisibility is 

argued to be ’a contingent outcome, one that is very much the product of human action’ (p. 4). The 

strength of the book is to be found in the two substantive parts, where Goddard provides a detailed and 

nuanced account of the claims made by all sides in the conflicts. If some criticisms might be made--the 

analysis of Jerusalem seems to be largely reliant on different views from within the Western and Israeli 

academies and public spheres, and issues of language seem strangely underplayed (though see p. 181)- 

they are on the whole extremely interesting and striking discussions of these complicated cases. 

Goddard’s claim is that the indivisible nature of these cases is a social construction. She notes how 



Jerusalem was divided between 1948 and 1967, and that Northern Ireland has proved to be a place 

where compromise is possible. By showing that they have been understood in different ways at 

different times, Goddard is able to demonstrate that solutions are possible, though she certainly does 

not think they are simply reached. 

One peculiar aspect of the analysis offered here is that there is little discussion of what Jerusalem is, in 

terms of its territorial extent. There are some references to how an ambiguity over its definition might 

be part of a solution (i.e. pp. 200-1, 238), but little discussion of different ways of seeing the city. Is it the 

old city, its suburbs, or much wider areas? There is discussion of annexation, but this is solely the 1967 

Israeli annexation of the Jordanian part of Jerusalem. This is a crucial issue though, because Jerusalem is 

not a static entity. In the Western media illegal settlements in the West Bank are sometimes described 

as ’a suburb of Jerusalem’, thus showing how the borders can be stretched further (see, though, p. 158). 

There is also some ambiguity about what Palestinians are actually claiming. Are they, like many parts of 

the Israeli voice, claiming the whole of Jerusalem, complete and undivided? Or are they claiming only 

parts, which are denied by Israelis who want either the same places or hold to the idea of its 

indivisibility. Similarly, in the case of Northern Ireland, it is the boundary drawn around this that is a 

crucial issue. To claim that it is for the people to decide its future already presupposes a decision has 

been made as to who is included within the territorial frame. Different perspectives in the debate would 

see the 1921 division as part of the problem; not to be taken as the definition of who should decide its 

solution. These issues, which would seem crucial for the political geography of these questions, are 

strangely underplayed. The way the problem is spatially represented and divided is part of the 

construction of its indivisibility. Yet there are considerable resources here for those interested to 

explore further. 

The book is not as successful in conceptual terms. Goddard relies on a largely uncomplicated notion of 

territory in order to show how it is constructed as indivisible. No definition of territory is forthcoming, 

even in terms of showing how it might only be possible to show how it has been understood in different 

times and places. Indexes can be misleading, but territory does not merit an entry. While this might be 

said to be because it is discussed throughout, indivisibility, indivisible territory and legitimacy, for which 

similar claims could be made, all receive extensive reference and subdivision. Nor is this corrected in 

terms of the book’s focus. At no point do we get a sense of how territory itself is constructed; rather 

than simply particular ways of seeing it as indivisible. On the other hand, the notion of an issue being 

indivisible is given quite extensive treatment, drawing on a range of sources, and subjecting them to 

critique (Ch. 1). The most we get is an assertion of how indivisibility relates to territory, the claim being 

’that far from being an inherent characteristic of territory, indivisibility is a political construct’ (p. 240). 

Outside of claims by hard-line politicians, it is difficult to think of a theorist of territory who would argue 

the opposite, making this particular argument perhaps less significant than Goddard thinks. The book 

then is an important contribution to the two particular sites studied, and work on territorial disputes 

and to theories of indivisibility, but it is much less helpfull for those that want to understand territory. 

A similar argument on the conceptual side could be made of Kolers’s book. While the title promises a 

great deal that should transcend any specific focus, the book is much more concerned with how justice 
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arguments can be applied to territorial conflict than with either territory or conflict in themselves. Kolers 

applies theories of justice (understood themselves to be subject to high degrees of conceptual 

specificity) to an unproblematic space. The book is a liberal justice theory of territorial issues, rather 

than its subtitle promise of a political theory o]~territory. The application of the theory in chapter six is 

largely devoted to an analysis of Israel. 

Kolers looks at almost no literature on territory. Indeed, he claims that state territory has been almost 

completely ignored by political philosophers (pp. 1, 67). He pushes the claim by suggesting that what 

does exist is ’by and large, perfunctory and unsystematic insofar as it deals with territory and territorial 

rights’ (p. 2). He suggests that ’as far as I can tell not a single other work in political philosophy pauses at 

any length to consider what territory is’ (p. 4). It depends who is included in political philosophy, of 

course, since William Connolly has hardly ignored such issues (see, for example 1995). But by ignoring 

other disciplines, and excluding anything not originally written in English, he is walking through the 

library with blinkers. Kolers mentions a couple of encounters with the discipline of geography (p. xi and 

xiii) but these appear to have had little impact on his work. The exception is his use of Robert Sack’s 

pioneering study of human territoriality (1986), though he wishes to restrict its findings to what he calls 

juridical territory, i.e. state territory (pp. 4, 10 n. 1, 72-3). Yet this is read entirely without context. In the 

early twentieth century animal ethologists used a human category with a complicated history-- 

territory--to understand animal behaviour. They named these processes territoriality, adopting a word 

meaning the condition of territory to invoke a more active sense of shaping it. Some human geographers 

began to utilise these ideas, seeing human behaviour as amenable to theorisation along such lines. Sack, 

among others, challenged the behaviourist assumptions behind such accounts, to see territoriality as a 

social strategy rather than biological drive. Such a potted history may appear a little crude, but it should 

caution us in any uncritical use of Sack, or theories of territoriality more generally, as a means by which 

to understand (state) territory: it is working backwards through some very muddy waters. Does 

territoriality, which is said to pertain to social control of space at multiple scales and throughout human 

history, really allow us to understand the specificities of the relations between the modern state and its 

territorial extent? 

Given the audacity of Kolers’s claims about the neglect and his own originality, it is astonishing how 

mundane his own definitions of territory actually are. Often these are the kinds of things that would be 

barely acceptable in an undergraduate text: ’a territory is a geographical place that is bounded and 

controlled in part through geographical means such as the establishment of physical boundaries or 

other means of demarcation’ (p. 4); ’most fundamentally, state territory - a country - is a kind of place’ 

(p. 69). This is in stark contrast to the extensive discussion of the theories of justice that might apply to 

territorial disputes; issues that take up the vast bulk of this study. Kolers defines his core thesis in the 

following way: 

A territorial right exists if and only if an ethnographic community demonstrably achieves 

plenitude in a juridical territory; this right grounds independent statehood only if there is no 

competing right and the territory is a country (p. 5). 



It seems that for Kolers the most complicated terms--and the ones he spends most time unpacking, are 

the ones concerning justice and rights. The analysis of Israel is perhaps restricted for this reason. He 

describes situations akin to Goddard’s indivisible territory as situations which are ’territorially 

incompatible’ (p. 25). I am aware of the difficulties in providing a balanced, let alone neutral, discussion 

of the Israel/Palestine situation, so I do not want to pick on nuances of language unfairly. But one 

example perhaps shows how the neglect of geographical questions restricts the ability to analyse. This is 

the map on p. 193, which is a representation of how the situation in 1949 could have been solved along 

the lines Bill Clinton proposed in 2000 at Camp David. It shows Gaza and the West Bank as the ’proposed 

Palestinian State’, as contiguous landmasses, with relatively small areas annexed to Israel, and notes, 

but does not show, some exchange the other way. Put like this it seems strange that Palestinian 

negotiators did not sign up to the accord. But even Israeli negotiators have said that the Palestinians 

were right to refuse. The reason, in part, is because what was being offered was not nearly as simple as 

a landmass enclosed in a border. There were areas where the Palestinians would share control; 

restrictions on their sovereignty everywhere, especially in terms of aerial and maritime sovereignty; and 

a whole set of cuts, divisions and breaks in the land (the map on p. 205 shows the plural and overlapping 

jurisdictions much more clearly). I am not simply suggesting that Kolers’s project is one-sided: the 

proposed solution (pp. 207, 213-5) actually offers something that many Israelis would find difficult to 

countenance, rejecting both the cosmopolitan one-state and the nationalist two-state solutions (p. 190, 

214). It has problems, certainly, but may provide the impetus for a discussion that breaks with a fairly 

restrictive set of possibilities. That is to be welcomed. But the issue here is not that the argument is 

flawed politically but that it is deficient theoretically, and precisely because it fails to adequately 

problematise the notion of territory: conceptually or historically. 

In terms of tracing a history, Larkins offers much more of an intervention. It is perhaps the most 

interesting of the books under review here: it is certainly the most ambitious. Larkins argues 

convincingly that international relations has, for too long, taken an unproblematic sense of territory as a 

given, the ground upon which its concerns play out. Larkins rather unhelpfully labels this as the 

’territorial a priori’, suggesting that it functions for IR much the same as space and time did for Kant, 

pure intuitions, structuring experience rather than things experienced. Yet space and time were subject 

to intensive analysis by Kant, in terms of their ontological status, something that neither Larkins nor IR 

provides for territory. Indeed, it is questionable if territory does indeed have that status in IR, or rather 

whether it is more simply an under-examined issue, largely assumed rather than interrogated. He does 

provide some analysis of what the term ’territory’ might mean, though this is largely second hand, and 

somewhat peculiarly, through the very brief discussion in Alexander Wendt’s Social Theory oJ: 

International Relations (p. 21; Wendt 1999, p. 211). Like Kolers, Larkins makes use of Sack to bolster his 

argument. Yet as noted above, Sack uses ’territoriality’ to describe an active strategy, rather than the 

older sense of the word to describe a condition of territory. While there are persistent equivocations 

between these meanings throughout his study, Larkins offers some helpful criticisms of how Sack, too, 

remains committed to an epistemic realism (p. 36). His broad claim is to conceive of territory less as a 

material object than ’as an idea, a component of the social imaginary that is produced in discourse’ (p. 

35). While the challenge to the static, material understanding is helpful, to see it solely as imagined is 



equally problematic. Rather, as Lefebvre argued with space, it is the combination of a range of factors-- 

material and representational, and as embodied in lived practice--which are then historically 

understood that is important (Brenner and Elden 2009). Despite some discussion of Lefebvre, Larkins 

ends up insisting that Lefebvre’s notion of the ’conceived space or representations of space’ is the ’most 

important’ for his study (p. 38). At one point Larkins criticises John Ruggie for uncritically combining a 

range of different theoretical resources, and for lacking ’methodological rigor’ (p. 43). This is a criticism 

to which his own theoretical forays are not immune. 

Larkins is on more secure ground when he challenges the IR orthodoxy of the modern system of 

territorial states as coming into being with the 1648 Treaties of Westphalia. This mainstay has been 

convincingly criticised in recent years (Krasner 1993; Osiander 2001; Teschke 2003, for example), but 

retains its power as a shorthand or shortcut. Larkins argues that this is constructed, in part, on a 

simplistic division between medieval and modern worldviews. His tactic, in part, is to show that this is 

only possible because the period of the Renaissance is written out of the story. He is attuned to the 

debates about the meaning of these time periods, but retains the label to look at a period that 

encompasses cultural, political and theoretical changes of some magnitude. His sources range fairly 

widely, including painting, philosophy and literature, alongside political theory, where the focus is on 

Niccol6 Machiavelli. Larkins therefore argues that the ’origins of the territorial a priori’ are not to be 

found in the early modern period of Descartes and Westphalia, but rather in ’the widespread revolution 

in the conceptualisation and representation of space that occurred during the Renaissance’ (pp. 33-4). 

This is a plausible suggestion, inasmuch as any straight-forward ’origins’ can be found, although it too 

relies on rather crudely epochal understandings--the medieval period and the modern understood as 

the hierarchy and anarchy of the title; with the Renaissance bridging and complicating the story. 

The reading of Machiavelli is one of the most important parts of the book. Larkins follows Machiavelli as 

seeing the 1494 French invasion of Italy as significant moment in challenging both political practice--the 

independence of Italian city-states--and political ideas. Larkins, partly following Foucault’s 

characterisation, sees Machiavelli as directing the prince or ruler’s power first towards a territory. 

Larkins’s corrective to Foucault is that the prince’s relation to the territory that is the ’objective 

component of his jurisdiction’ (p. 130) is ’fragile, synthetic, and permanently threatened by external 

enemies and internal opponents’ (p. 131). He agrees with Foucault that ’territory is a fundamental 

component of Machiavellian sovereignty’, while countering that ’the sovereign prince is estranged from 

the territories which define his sovereignty’ (p. 131). Yet Machiavelli never uses a word that can be 

straight-forwardly rendered as ’territory’, not deploying the Italian word current at his time territorio, 

and though he does talk of site, land and dominion--sito, terre, dorninio--the relation between these 

and the question of rule is never straight-forward. Indeed, most of the recent English translations of 

both II Principe and the Discorsi suggest that Io stato, perhaps the key word of Machiavelli’s political 

vocabulary, must sometimes be translated as ’territory’ to make sense of what he is arguing. But this is 

to assume Machiavelli must have meant or implied this; rather than recognising that he may have had 

good reasons not for using the term or that his object of rule was understood rather differently. 



In place of the ’territorial a priori’, Larkins proposes a notion of a ’territorial imaginary’, which is claimed 

to be a ’more fluid concept.., which emphasizes the historically contingent, transformative, and 

subjective nature of sovereign-territory’ (p. 196). He is therefore critical of ’universal, fixed, and 

objective’ understandings of territory, and wants to suggest that territory should not be solely 

understood ’within the domain of political discourse’ (p. 196). These are worthwhile sentiments, and as 

guidelines for future work are hard to contest. The most problematic element of this idea in the book 

though is the insistence on talking of such things as the ’medieval territorial imaginary’ (p. 74, for 

instance). What this means is not at all clear. Does it imply that the medieval period had a particular 

territorial imaginary, which just happens to differ from the modern or Renaissance imaginaries? But this 

is to suggest a conceptual vocabulary which did not exist: territorium is a relatively rare term in Medieval 

Latin, and was not used in political theory. If ’territory’ is to be historically examined then the word, the 

concept and the practice all need to be examined historically. To suggest that ’Innocent IV claimed that 

as vicarious Christi papal plenitudo potestatis had global territorial extension’ (p. 81) is grossly 

anachronistic. This approach seems to imply that territory has simply been differently ordered at 

different times, a claim similar to that advanced by Sassen (2006), rather than the more radical claim 

that the term territory emerged as a way of describing a particular and historically limited set of 

practices and ideas about--to try to use relatively neutral terms for a moment--the relation between 

place and power. When Larkins claims that ’the Renaissance made possible the modern conception of a 

territorial imaginary, no longer governed by the spatial motif of above/below, but authorized by the 

oppositional figure of inside/outside’ (p. 196), it is difficult to see how much he differs from the standard 

story of IR. He is surely right that with odd exceptions the Renaissance has been written out of the 

history of that discipline (see Mattingly 1955; and more recently Bratchell 2008; Descendre 2009). But is 

he simply pushing the date for the emergence of a modern understanding back, or suggesting that the 

Renaissance made possible later developments? That would be a poor reward for his labours: there are 

resources in this book for a much more challenging account. 

One thing that readers of this journal may find surprising is the lack of attention paid, in all these books, 

to the work geographers have done on territorial issues. Goddard briefly mentions Alexander Murphy’s 

1990 Annals article and a couple of pieces by David Newman on Israel; Larkins draws on Sack, John 

Agnew, Denis Cosgrove, and David Harvey in a few places, but these are both books largely shaped by 

their own disciplinary affiliations. Kolers is by far the worst offender, taking account of almost no 

writings on territory, using Sack on territoriality (and briefly Tim Cresswell on place) as his principle 

guide, and making it appear as though he is working in largely uncharted waters. None of these authors 

references a single article that has been published in Political Geography. The response should be the 

reverse: political geographers would do well to engage with the arguments these three books have to 

offer, in particular Goddard’s empirical detail and Larkins’s work on the Renaissance. In broader terms 

though geographers might want to ask why it is that their works have apparently proved so little use to 

political scientists, theorists and philosophers who are today grappling with these issues. While 

institutional and disciplinary politics may play a role, the reason is surely more than this. One possibility 

is that it is down, in part, to the difference between work on territories and work on ’territory’. A more 



properly historical and conceptual approach to territory might have helped these works through some 

of their geographical difficulties. 
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Abstract 

This response to Marco Antonsich focuses on a few key issues. Contrary to the suggestion that I focus 

more on a term than an idea, or that my way of working is mere etymology or philology, I stress the 
importance of thinking the relation between words, concepts and practices. To look at any one alone is 

misleading and historically impoverished. I further underline the historical-conceptual question when 

thinking how to account for what Antonsich calls ’territorial formations’ before territory. I suggest that 

to be faithful to these political-spatial arrangements we do need to be terminologically precise, and not 

import later words or conceptions into our understanding of them. Finally I discuss Antonsich’s proposed 

notion of ’the territorial’ and my supposed neglect of the social: again I insist on the role of history in any 

adequate political theory of territory. 

Keywords 

boundaries, conceptual history, genealogy, territory 

I would like to thank Marco Antonsich for taking 
the tTouble to engage with my worl<, and the 
editors of Progress it~ IIumas Geography for 
providing a space for us to discuss these issues. 
I hoped that my essay would open up, rather than 
close down, discussion of territory as a political- 
geographical concept. Further exploring these 
issues is certainly welcome, and on that at least 
Antonsich and I agree. I will confine my 
response to some broad points. 

The piece was explicitly described as not 
being an attempt to define territory, but rather 
to raise the kinds of questions we would need 
to ask in order to do so. It was framed as a set 
of issues and suggestions for future work on 
territo~3z, not as undertaking that worl< in itself. 
For a concept that has been theoretically so 
under-examined, this seems entirely appropri- 
ate. Nonetheless, Antonsich accuses me of °an 
approach which focuses more on a term than 

on an idea’, or later of mere etymology or 
philology. Antonsich’s alternative indicates that 
because the modern meaning of territory is a 
°bounded political space’ we should proceed 
by a historical examination of these. I was expli- 
cit in saying that ~territory’ was ~a word, a con- 
cept and a practice’ and it was the relation 
between these that needed to be interrogated. 
My approach does at least aspire to rise to that 
genealogical challenge, but Antonsich ~alls back 
into exactly the same trap that the paper was 
seeking to avoid: that of taking an unhistorical 
definition as our guide to interrogating the his- 
tory of the concept of territory. For if °a bounded 
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political space’ is sufficiem to understand 
ten’itory, then we can of course find these all 
over the place, and at a range of different times. 

Antonsich suggests that ’my theorization of 
ten’itory leaves out examples of ten’itorial for- 
mations before (and also after) the advent of 
modem ten’itory’. Yet he immediately acknowl- 
edges discussions I have made of Caesar (Elden, 
2010b) and the Greeks (Elden, 2003); and I have 
written extensively on contemporary territorial 
issues (see, for example, Elden, 2009). He thinks 
it is peculiar that I can discuss Caesar and the 
Cn’eeks and yet leave them out of my account of 
’territory’, when Caesar ’showed a clear sense 
of political control of land, set apart from other 
lands ttn’ough boundaries (fines), although he 
never used the term territorium’, and when ’the 
spatiality of the Greekpolis reveals a demarcated 
sociopolitical space also in the absence of any 
Cn’cek term for territory’. These are strange objec- 
tions, since both the references he gives are to 
work that will be part of my book on the history 
of the concept of territory. Why should that be? 

I think it is essential to ask a fundamental 
historical-conceptual question. How did Caesar 
describe the places he encountered, the lands 
he marched his troops through and sought to 
control? If he did not use the word territorium, 
then what gives us the right to suggest that this 
was effectively what he meant, or that the way 
he saw things can be straightforwardly rendered 
into contemporary terms? Antonsich is too quick 
to suggest that these kinds of places can be 
related to the categories we think with. The 
Greeks, he suggests, are ’particularly significant 
since, as Elden shows, an arithmetical and geo- 
metrical calculation of space - the key factor, for 
Elden, in the emergence of modem telTitory - 
was present among the ancient Cn-eeks too’. Yet 
this is to think that the meanings of ’arithmetic’ 
and ’geometry’ have remained unchanged; not 
to mention his unhistorical rendering of’space’, 
which is a category foreign to Greek thought. 
Indeed, the 2003 piece spent some time discuss- 
ing the understandings of arithmetic and 

geometry at the time, concluding with a brief 
comment on how these differ from Descartes’s 
reworking of geometry (see also Elden, 2006: 
Chapter 3). Antonsich is closer to the kind of 
approach I am suggesting when he recognizes 
that there are ’geographically demarcated spaces 
regulated by customary laws which ignored the 
term ten-itory, being instead called La~Mschq/’- 
ten’. Why not then talk about them in those 
terms, and seek to understand them on that basis, 
instead of lumping them in indiscriminately with 
different words, concepts and practices? 

Antonsich seems to think it is strange to look 
historically at ten’itory if it is a modem concept. 
That peculiar objection seems to try to force me 
into one of two positions. Either the concept is 
long-standing, and just the word is recent; or the 
concept is modem and is therefore no use in 
understanding times before it was invented. But 
I do not think either position has to be accepted. 
To suggest that ’territory’ is a concept with a his- 
tory surely implies that it has a pre-history. The 
history of ’ten-itory’ is not a simple, one-strand, 
linear tale. There are a number of different ele- 
ments that need to be taken into account. Some 
of these emerged from earlier historical periods 
and were reworked in different contexts - com- 
pare the late medieval rediscovery of Aristotle’s 
political works with how they were read in 
Ancient Greece, for instance; or the way that 
classical Roman law, as codified by Justinian 
and glossed over several centuries, was reinter- 
preted in the 14th century. Roman smweying 
practices fell out of use, only to be reappro- 
priated at later times. The assertion of exclusive 
political power within boundaries long pre-dates 
claims that boundaries should be fixed. Or, to 
touch on one of Antonsich’s own examples, how 
was Ptolemy reused when he was rediscovered? 
Ptolemy’s conception of the world is very differ- 
ent from that of modem science. So I would cer- 
tainly say that we should look further back in 
tracing the emergence of the concept. And, even 
after it emerged, it has been understood, prac- 
tised and conceptualized in different ways. 
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In terms of Ptolemy, or Antonsich’s other 
example of Alberti on perspective, there again 
needs to be more care in thinldng that we can 
pick examples from history to explain things. 
Where is the evidence that these influenced the 
ways of thinking, the political practices and the 
conceptual developments in terms of territory? 
As far as I am able, I am trying to address just 
such questions in my account. Antonsich seems 
to anticipate this objection, because he quickly 
suggests that he is ’not so much concerned here 
with the exact periodization and related tech- 
niques which made modern territory possible, 
but, as I said, with the existence of territorial 
formations before the emergence of modem ter- 
~-itory’. This again refuses the historical dimen- 
sion at a conceptual level with the category of 
’the territorial’. This seems to me to be shot 
tba’ough with problems. To take the merely lin- 
guistic, it turns an adjective derived fi’om ’terri- 
tory’ into a substantive - a similar conceptual 
move to the notion of territoriality, incidentally 
- which is then used to help us understand an 
earlier time. Once again I would suggest that it 
would be as profitable - and certainly more 
faithful - to undertake that interrogation using 
the kinds of terms that were used by earlier thin- 
kers and historians of practices and concepts. 

That last admonition is, I think, worth bearing 
in mind in any use of °the tmvitorial’, which he 
claims is intended to ’refer to more broad 
historical examples of bounded political spaces, 
to be analysed through a history of political insti- 
tutions’. I would be curious to see how this 
worked in practice, but as I suggested the cate- 
gories of ’boundary’ and ’space’ need to be inter- 
rogated in themselves rather than their meanings 
assumed as part of a process of understanding 
something else. Antonsich thinks that I nan’ow 
the meaning of bounded too much into a linear 
notion. But that misses the point. I am actually 
very interested in seeing how boundaries changed 
over time, and far fi-om ’ignoring other historical 
sociospatial formations, in other geographical 
contexts as well’, I think we need to inten’ogate 

precisely such issues. Linear boundaries can be 
found all over the place, fi’om Cicero’s plough 
(which did not go unnoticed in my wider inquiry, 
just u~mentioned in this piece), to various other 
practices of proclamation, demarcation and 
desigm. But calculated ones are rather rarer, and 
that seems ~vorthy of interrogation. If we are con- 
tent to see any ’practices of land appropriation, 
division, and regulation, whether informed by 
geometrical lcnowledge or not’ as the basis for a 
modem notion of territory then the analysis 
becomes too wide, too diffuse and - I think - his- 
to~qcally deeply misleading. I have to say, in addi- 
tion, that if Schmitt is the answer, then we are 
asking the wrong questions (see Elden, 2010b). 

Antonsich recognizes that I do mention the 
social in passing (Elden, 2010a: 13), but thinks 
it is a problem that I do not see it as central. 
I do not see where I am arguing (even implicitly) 
that this ’reproduces the idea of a close spatial 
isomorphism between the nation and the state 
which in a multicultural age has become even 
more problematic than in the past’, and indeed 
in Terror and Territo~3: I discussed just such 
issues. The more serious charge is that I end 
up seeing ’(modem) territory mainly as a terror 
(izing) tool’, and deny the agency of ’people in 
the production of (modem) territory’. Antonsich 
suggests that we should look at Francophone 
geography in addressing this problem. There are 
some references there that I will certainly follow 
up, though it should be noted that the original 
piece did include a discussion of Raffestin who, 
not withstanding some problems of terminology, 
I have found very useful, and other Francophone 
writers such as Paul Allies. But some differences 
remain. I certainly see people as crucial to pro- 
ducing modem territory, but not perhaps the 
people Antonsich wants rrle to look at. I would 
be interested to see this worked through by him 
in detail. But philosophers, theologians, jurists, 
geometers, historians, explorers, surveyors and 
cartographers certainly play a large part in my 
account of the emergence of the modem concept 
of territory, as well as in more particular 
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histories of specific telTitol-ies. If we were to take 
the story further than I do in that account, then 
the national would play a significant role, as 
would identity politics more generally. In terms 
of the Francophone accounts, I appreciate them 
for sta’essing the polyvalent senses of the term 
territoire - Jacques Ldvy has written particularly 
well on this - but I remain unconvinced as to 
how useful their accounts are for a more properly 
historical study. The fact that territoire today 
undoubtedly includes such broader resonances 
does not mean that it always has. That indeed, 
is my broad point: any adequate political theo~2¢ 
of territory has to be historical in execution. 
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Assemblages and ’flat alternatives’ 

’Human geography without scale’ is a complex 
argument about scale, space, ontology and social 
theory itself. Although I am not an expert on these 
issues .--- and certainly not on the rich literature on 
scale and space--- I found the paper to be one of the 
most thought-provoking I have read in a long time; 
this is perhaps because I have been thinking for 
some time about related issues, particularly in 
connection to place and networks. Marston, Jones 
and Woodard’s argument, I feel, is intended to 
entice the theoretical and political imagination into 
alternative conceptions of space and scale. 

What is most exciting about the argument for me 
is that it is part and parcel of what seems a grow- 
ing, and daring, attempt at looking at social theory 
in an altogether different way - what could broadly 
be termed ’flat alternatives’. The language itself 
is indicative of this aim: flat versus hierarchical, 
horizontality versus verticality, self-organization 
versus stnKt~Kation, emergence versus transcendence, 
attention to ontology as opposed to epistemology, 
and so forth. Whether all of this amounts to a 
complete overhaul of the notion of scale, I think, 
remains an open question (more on this below). 
Notwithstanding, the argument stands sharply and 
firmly on its own. In this short Commentary, I 
would like to place it in the context of the larger 
trend in social theory to which I just alluded. One 
of my main sources is cited but not discussed in the 

article, and this is the framework developed by 
Manuel de Landa out of what I believe are two of 

the most important sources for flat ontologies: 
theories of complexity, particularly in the natural 
sciences, and the philosophy of Deleuze and Guattari. 

It is important to mention that flat alternatives 
and theories of complexity and self-organization 
have not emerged in a vacuum; the history of their 
most important antecedents is rarely told, since 
they pertain to traditions of thought that lie outside 
the immediate scope of the social sciences. These 
include cybernetics and information theories in the 
1940s and 1950s; systems theories since the 1950s; 
early theories of self-organization; and the phe- 
nomenological biology of Maturana and Varela. 
More recently, the sources of flat alternatives include 
some strands of thought in cognitive science and 
informatics and computing; complexity theories in 
biology; network theories in the physical, natural 
and social sciences; and Deleuze and Guattari’s 
’neo-realism’. One could also see Foucault’s work 
within this frame .... e.g. FoucauIt’s theory of the 
archaeology of knowledge may be seen as a theory 
of autopoiesis and self-organization of knowledge; his 
concept of "eventalization’ resembles recent proposals 
in assemblage theory; and his conception of power 
anticipated developments in actor-network theory. 

Flat alternatives can also be seen as building on, 
and responding to, the various waves of social 
constructionism, deconstruction and discursive 
approaches of the past few decades. These movements 
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brought with them a critique of realism as an epis- 
temological stance, lit is not yet readily recognized 
that some of the most interesting social theory 
trends at present, including flat ontologies, entail a 
return to realism. Since this is not a return to the 

naive realisms of the past (particularly ~he Carte- 
sian versions, or the realism of essences or ~ran- 
scendent entities), ~hese tendencies might be called 
neo-real~s~s. One could use o~her viable rne~a- 

phors for the emerging social theories, such as 
’biological sociologies’, a term applied 1o the phe- 
nomenological biology of Maturana and Varela 
(1980) in particular, or new materialist sociologies 
(e.g. actor-network theories). Deleuze and Guattari 
have inspired some of these developments, includ- 
ing Manuel de Landa’s extended cormnentary on 
these philosophers (2002) and his own neo-realist 
assemblage theory (2005).~ Deleuze, in de Landa’s 

view and unlike many constructivists, is committed 
to a view of reality as autonomous (mind-independent); 
reality is the result of dynamical processes in the 
organization of matter and energy that leads to the 
production of life forms (morphogeaesis); things 
come into being through dynamical processes of 
matter and energy driven by intensive differences; 
these processes are largely self-organizing. This 
view amounts to ’an ontology of processes and an 
epistemology of problems’ (2002, 6). Deleuze’s 
morphogenetic account, in other words, makes 
visible the form-generating processes which are 
immanent to the material world. 

A central aspect in de Laada’s social ontology 
arises from Deleuze’s concept of the virtual. There 
are three ontological dimensions in the Deleuziaa 
world: the virtual, the intensive and the actual. The 
larger field of virtuality is not opposed to the real 
but to the actual This is a very different way to 
think about the relation between the possible and 
the real - here, the possible is not ~hought about in 
terms of a set of pre-defined forms ~hat must retain 
their identity throughout any process of change, 
thus already prefiguring the end result (this is one 
of the most fatal, and self-serving, modernist 
assumptions, since it precludes real difference). 
The actualization of the virtual ia space and time 
entails the transformation of intensive differences 

into extensive (readily visible) forms through his- 
torical processes involving interacting parts and 
emerging wholes; this leads ~o what de Landa calls 
"a fia~ ontology, one made exclusively of unique, 
singular individuals, different in spatio-temporal 
scale but not ia ontological status’ (2002, 47). 
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The exislence of the virtua] is manifested ... in the 

cases where an assemblage meshes differences as such, 

without canceling them through homogenization .... 

Conversely, allowing differences in intensity to be 

cancel[ed or eliminating differences through uniform-- 

ization, effectively txides the virtual and makes the 

disappearance of process under product seem less 

problematic. (2002, 65) 

This concealment is the result of human action - 

hence the need to investigate the unactualized 
tendencies of the virtual wherever they are 
expressed. 

Based on a careful reconstruction of Deleuze’s 
concepts, de Landa goes on to propose his own 
approach to ’social ontology’ as a way to rethink 
the main questions of classical and contemporary 
sociology (including notions of structure and pro- 
cess, individuals and organizations, essences and 
totalities, the nation-state, scale, markets and 
networks). His goal is to offer an alternative foun- 
dation for social theory (an alternative ’ontological 
classification’ for social scientists). His starting 
point is the realist stance of asserting the autonomy 
of social entities from the conceptions we have of 
them. This does not mean that social science mod- 

els do not affect the entities being studied, which 
certainly happens in many cases; this was one of 
post-structuralism’s stronger arguments. It means 

that the focus of realist social ontolo~ is a different 
one; the focus is on the objective, albeit historical, 
processes of assembly through which a wide range 
of social entities, from persons to nation-states, 
come into being. The main objects of study are 
’assemblages’, defined as wholes whose properties 
emerge from the interactions between parts; they 
can be any entity: interpersonal networks, cities, 
markets, nation-states, etc. The idea is to convey a 
sense of the irreducible social complexity of the 
world. Assemblage theory is thus an alternative 
to the organic or structural totalities postulated 
by classical social science. It does not presuppose 
essential and enduring identities. 

A particular problem for social theory is the 
causal mechanisms that account for the emergence 
of wholes from the interaction between parts; this 
impinges on the question of the micro and the 
macro, and so on scale. Conventional approaches 
assume two levels (micro, macro) or a nested series 
of levels (the proverbial Russian doll). The alternative 
approach is to show, through bottom-up analysis, 
how, at each scale, the properties of the whole emerge 
from the interactions between parts, bearing in 
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mind that the more simple entities are themselves 
assemblages of sorts. Moreover, through their 
participation in networks, elements (such as in- 
dividuals) can become components of various 

assemblages operating at different levels. This 
means that most social entities exist in a wide 

range of scales, making the situation much more 
complex than in conventional notions of scale: 

Similar complexities arise at larger scales. Interpersonal 

nelworks may give rise to larger assemblages like the 

coalitions of communities ~hat form the backbone of 

many social juslice movemepds. Institutiona] orgm> 

izations, in turn, tend to form larger assemblages such 

as the hierarchies of government organizations that 

operate at a national, provincial, and local levels .... All 

of these larger assemblages exist as part of populations: 

populations of interpersonal networks, organizations, 

coalitions, and government hierarchieso (de Landa 2005, 

ch 2~ 6) 

The processes of assembly through which physical, 
biological or social entities come into being are 
recurrent. This means that assemblages always 
exist in populations that are generated by the 
repeated occurrence of the same processes. It is 
through collectivities interacting with one another 
tha~ assemblages develop many of their features 
or become more or less stab]e macro-assemb]ages. 
There is recurrence of the same assemb]y process 
at a given spatial scale, and recurrence at successive 
scales, leading to a different conceptualization of 
the link between the micro and the macro levels of 

social reality. For de Landa, the question becomes: 

How can we bridge the level of individual persons and 

that of the largest social entities (such as territorial 

states) through ;_m e~nbedding of assemblages in a 

succession of micro and tnacro scales? (2005, ch 2, 7) 

For the case of markets, for instance, this means 

showing how differently-scaled assemblages operate, 

with some being component parts of others which, 

in ~urn, become part of even larger ones. In his 

historical work on the development of markets, de 

Landa (1997) shows how larger entities emerged 

from the assembly of smaller ones (including town, 

regional, provincial, national and world markets, 

following the Braudelian explanation). 

In SI_llTI~ 

social assemblages larger than individual persons have 

an objective existence because they can causally affect 

the people that are their component parts, limiting 

them and enabling them, and because they can causally 

affect other assemblages at their own scale. The fact 

that in order to exercise their causal capacities, 

internally as well as externally, these assemblages must 

use people as a medium of interaction does not 

compromise their ontological autonomy any more than 

the fact that people trtust use some of their bodily parts 

(their hand or their feet, for example) to interact with 

the material world compromises their own relative 

autonomy from their anatomical components. (2005, 

ch 2, 91 

To sum up: 

The ontological status of any assemblage, inorganic, 

organic or social is that of a unique, singular, 

historically contip~genb ip~dividual. Although the term 

’individuaF has come to refer to individual persons, in 

Rs ontological sense it canno~ be limRed ~o tha~ scale of 

realRy .... Larger social assemblages should be given 

the ontological status of individual entries: individual 

networks and coalitions; individual organizations and 

governments; individual cities and nation states. This 

ontological maneuver allows us to assert that all these 

individual entities have an objective existence inde- 

pendently of our minds (and of our conceptions of 

them) without any commitment to essences or reified 

generalRies. On ~he o~her hand, for the maneuver 

work ~he part-~o-whole relation tha~ replaces essences 

mus~ be carefully elucidated. The autonomy of wholes 

relative to their parts is guaranteed by the fact that they 

can causally affect those parts in both a limiting and 

enabli*~g rx~ay, and by the fact that they can interact with 

each o~her in a way not reducibD to their par~s, ~hat 

in such a way that an explanation of the h~teraction that 

includes the details of the component parts would be 

redundant. Finally, ~he ontological status of 

assemblages is two-sided: as ac~uM entities al~ the 

differently-scaled social assemblages are individuM 

singularities, but the possibilities open to them at any 

given time are constrained by a distribution of 

universal singularities, {he diagram of the assemblage, 

which is no~ adual but virtual. (2005, ch 2, I0, 1i; 

emphasis added) 

The above explanation is by necessity schematic. 
Let me mention a few other aspects of de Landa’s 
assemblage theory of interest to the argument 
about scale. Assemblage theory seeks to account 
for the multi-scaled character of social reality, and 
provides adjustments to this end. First, it 
recognizes the need to explain the historical 
production of the assemblage, but without placing 
emphasis only in the moment of birth (e.g. as in the 
origin of a given collectivity or social movement) 
or on the original emergence of its identity at the 
expense of the processes that maintain this identity 
through time. Second, assemblages are produced 
by recurrent processes; given a population of 
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assemblages at one scale, these processes cart 
generate larger-scale assemblages using members 
of existing populations as components. Assembl- 
ages (e.g. organizations), in other words, come into 
being in a workt already populated by other 
assemblages. Finally, there is the question of how 
assemblages operate at longer time scales. Does it 
take longer to effect change in organizations than 
in people, for example? In general, the larger the 
social entity targeted for change, the larger the 
amount of resources that must be mobilized. This 

implies that the spatial scale does have temporal 
consequences since the necessary means for change 
may have to be accumulated over time. There is no 
simple correlation, however, between larger spatial 
extension and long temporal duration. In the case 
of assemblages that do not have a well defined 
identity, such as dispersed, low-density networks, 
this dynamic is a strength and a weakness at the 
same time: On the one hand, 

low density networks, with more nulT~erous weak links, 

are for this reason capable of providing their 

component members with novel information about 

fleeting opportunities. Or, the other hand, dispersed 

networks are less capable of supplyiv, g other resources, 

like trust iv, a crisis, the ~esources that define the 

strep~glh of strong links~ They are also less capable of 

providing constrainls, such as enforcemen~ of local 

norms. The resu]tip~g low degree of solidarity, if nol 

compensated for in other ways, implies that as a whole, 

dispersed coramunities are harder to mobilize politi- 

cally and less likely to act as causal agents in their interaction 

with other communities. (2005, ch 2, 7) 

S~tes w~thout scale? 

Let us now return to ’Human geography without 
scale’. The authors are correct in stating that most 
conceptions of scale remain trapped in a found- 
ational hierarchy and verticality, with concomitant 
problems such as micro-macro distinctions and 
global---local binaries. An important part of the 
their argument is that these problems cannot be 
solved just by appealing to a network model; the 
challenge is not to replace one ’ontological- 
epistemological nexus (verticality) with another 
(horizontality)’ but to bypass altogether the reliance 
on ’any transcendent pre-determination’ (Marston 
et al. 2005, 422). This is achieved thanks to a flat (,as 
opposed to horizontal) ontology that discards ’the 
centering essentialism that infuses not only the up- 
down vertical imaginary but also the radiating (out 
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from here) spatiality of horizontality’ (2005, 422). 
Here flat ontology refers to complex, emergent 
spatial relations, self-organization and ontogenesis. 

This framework also moves away from the qiber- 
alist trajectories’ that fetishize flows, freedom of 
movement and ’absolute deterritorialization’ at 

larger abstract scales that are present in some 
sociological and geographic theories inspired by 
Deleuze and actor-network theories. In contra- 

distinction, the geographical application of flat 
ontology emphasizes the assemblages constructed 
out of composition/decomposition, differential rela- 
tions and emergent events and how these result in 
both systemic orderiugs (including hierarchies) and 
ope~--ended events (akin to de Landa’s limiting and 
enabling aspects). (-)he conclusion is that ’overcom- 
ing the limits of globalizing ontologies requires 
sustained attention to the intimate and divergent 
relations between bodies, objects, orders and spaces’ 
- that is, to the processes by which assemblages are 
formed, again with de Landa; for this, they propose 
to invent ’new spatial concepts that linger upon the 
singularities and materialities of space’, avoiding 
the predetermination of both hierarchies and 
boundlessness (2005, 424). In this flat alternative, 
’sites’ are reconceptualized as contexts for event- 
relations in terms of people’s activities. Sites 
become ’an emergent property of its interacting 
human and non-human inhabitants’; they are man- 
ifolds that do not precede the interactive processes 
that assemble them, calling for 

a processual thought aimed at the related effects and 

affects of its n-connections. That is, we can talk about 

the existence of a given site or,~ly ir,~sofar as we car,~ 

follow the interactive practices through their localized 

connections. (2005, 425) 

It follows that processes of localization should not 
be seen as the imprint of the global on the local, but 

as the actualization qfi a particular co~nec~ive process, 
out of a fidd of virtuality. Indeed, what exists is 
always a manifold of interacting sites that emerge 
within unfolding event-relations that include, of 
course, relations of force from inside and outside 
the site. This site approach is of relevance to 
ethnography and anthropology as much as it is to 
geography. It provides an alternative to established 
state-centric, capitalocentric and globalocentric 
thinking, with their emphasis on "larger forces’, 
hierarchies, determination and rigid structures. In 
this newer vision, entities are seen as made up of 
always unfolding intermeshed sites. To paraphrase 
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a well-known work (Gibson-Graham 1996), flat 
approaches spell out the end of globalization (as 
we knew it). To the disempowering of place and 
social agency embedded in globalocentric thinking, 
t[mse approaches respond with a new plethora of 
political possibilities (Gibson-Graham 2006). Some 
of these possibilities are being tapped into by social 
movements, and even by individuals seeking to 
become new kinds of subjects of place and space. 
Today, it could be argued, a good part of what 
movements do is precisely to enact a politics of the 
virtual so that other social/natural/spatial/cul- 
tural configurations might become possible (for a 
more extended exploration of these concepts when 
applied to social movements see Escobar and 
Osterweil forthcoming). 

Open networks and distributed control 

Let me now add a second source for con- 
textualizing ’Human geography without scale’ 
within ot[ter trends in social theory. Buikting on 
the field of biological compufing, Tiziana Terranova 
adds useful elements to the conceptualization of 
networks as self-organizing systems which 
engender emergent behaviour. For her, networks 
can be thought of in terms of ’abstract machines of 
soft control---a diagram of power that takes as its 
operational field the ~rod~ctive capacities of the 

hypercomzected many’ (,2004, 100; emphasis added). 
Social phenomena are seen as the outcome of a 
rnultitude of rnolecular~ semi-ordered interactions 
between large populations of elements. Individual 
users become part of a vast network culture - of 
the ’the space-time of the swerve’, which may lead 
to emergence (2004, 117). These systems only allow 
for soft control (as i~ cellular automata models); it 
is from this perspective that Terranova’s definition 
of network (’the least structured organization that 
can be said to have any structure at all’, 2004, 118) 
makes sense. The open network (such as the 
[nternet or network of networks} 

is a global and large realization of the liquid s~ate tha~ 

pushes to ~he limits ~he capacity of control of 

mechm’dsms effectively to mould the rules and select 

the aims. (2004, 1i8) 

This network culture emphasizes distributed/ 
autonomous forms of organization rather than 
direct control In short: 

The biological turn is, as we have seen, not only a new 

approach to computation, but it also aspires to offer a 

social tect’d’~ology of control able to explain and 

replicate not only the collective behavior of distributed 

networks such as ~he internet, but also the complex and 

unpredictable patterns of contemporary informational 

capitalism .... The biological turn thus seems to extend 

from computing itself towards a more general concep- 

tual approach to m’._derstanding the dynamic behavior 

of the internet, network cu]ture, milieus of innovation 

and contemporary ’deregulated markets’ - that is of all 

social, technical and economic structures that are 

characterized by a distributed and dynamic interaction 

of large numbers of entries with no central controller 

in charge. (Terranova 2004, 121) 

This applies to many social phenomena that can be 
studied under the rubric of social emergence, from 
markets to social movements. It marks a sharp 
contrast to concepts of control based on Taylorisrn, 
classic cybernetics and governmentality, even if 
these have by no means completely disappeared. 
Similar to de Landa, Terranova sees pros and cons 
in this situation; on the downside the multitude/ 
mass cannot be made to unite under any common 
cause, and the space of a network culture is that 
of permanent dissonance; yet t[te benefits in 
terms of opportunities for self-organization and 
experimentation based on horizontal and diffuse 
communication (again, as in the case of many 
social movernents) are clear. In t[te best of cases, 
the simultaneous tendencies to diverge and 
separate, on the one hand, and converge and join, 
on the other, shown by networked movements 
might lead to 

a common passion giving rise {:o a distributed movemen~ 

able {o displace {he limits and terms wifl’dn which the 

po]ifical constil~tiop~ of the fl~ture is played out. (2004, 

156) 

The logic of distributed networks t[ms amounts to 
a different logic of the political, as a number of 
social movement observers are pointing out. In 
addition, and akin to de Landa and iMarston 
Terranova envisions a cultural politics of the 
virtual, understood as the opening up of the real to 
the action of forces that may actualize the virtual in 
different ways. 

To sum up, a number of theories of networks of 
the past two decades have tried to make different 
sense of tim contemporary logic of the social and 
the political The trends based on flat alternatives, 
self-organization and complexity articulate notions 
from the perspective of an ensemble of new logics 
operating at the levels of ontology,.,, tim social and 
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the political. Flat alternatives make visible design 
principles based on open architectures allowing for 
interconnection of autonomous networks, and the 
potential for expansive inter-networking enabled 
by decentralization, resilience and autonomy. Does 
this entail human/natural geographies without 
scale, or does it necessarily lead to a conceptualiza- 
tion of human geography which has no longer any 
use for ’scale’? De Landa, as we have seen, does 
hold on to some notion of scale, albeit significantly 
transformed. More a process and a set of mectm- 
nisms of connection than a nested verticality, he 
sees ’differently-scale social assemblages’ as indi- 
vidual singularities with no predetermined struc- 
tures linking them up. Does this notion avoid the 
ontological verticality of established views of scale? 
Do ’embedded assemblages’ (de Landa) amount to a 
manifold of sites whict~ are themselves composed 
as a manifold (Marston st al.}, whether with emergent 
and adaptive properties or not? What happens to 
the logic of control, to minoritarian logics, to the 
enabling and open-ended character of dispersed 
network formations dreamt up by some contempo- 
rary movements if gains cannot be thought about 
in terms of scalar effects? Is every politics of scale 
not reduced to the coniunctural integrals of dispersed 
power if seen in terms of a notion of horizontality 
and mobility, even when ’conceived as both open 
mul{i-directionally and unfolding nonqinearly’ 
(Marston ef al. 2005, 26)? These are a few of the 
questions that emerged for me as I placed this 
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important argument in the context of some other 
trends in theory and political practice. 

Note 

De Landa (2005) is a completed draft book manuscript 

but still work in progress. I have chosen to reference 

this work according to the chapter in question, fol-- 

lowed by a page number that corresponds to a single 

space printout with a 12 point font. 
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Culture sits in places: reflections on globalism 
and subaltern strategies of localization 

Arturo Escobar 

Abstract 

The last few years have seen a resurgence of interest in the concept of place in anthropology, 
geography, and political ecology. ’q~lace" ------- or, more accurately, the defense of constructions 

of place -- has also become an important object of struggle in the strategies of social move- 
ments. This paper is situated at the intersection of conversations in the disciplines about glo- 
balization and place, on the one hand, and com~ersation in social moveraents about place and 
political strategy, on the other. By arg~ing against a certain globalocentrism in the disciplines 
that tends to effect an erasure of place, the paper m~ggests ~a3,s in Whiclh the det~nse of place 
by social movements might be constitnted as a rallying point for both theory construction and 
political action. The paper proposes that place-based struggles might be seen as multi-scale, 
network-oriented subaltern strategies of localization. The argument is illustrated with the case 
of the social movement of black communities of the Pacific rainforest region of Colombia. 
~,~ 2001 Elsevier Science Ltd. All rights reserved. 
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i am not worried about the opening of borders; I am not a nationalist. On the 
other hand, I do won’? about the elimination of borders and of the ve~~ notion 
of geographical limits. This amoums to a deniN of localization that goes hand in 
hand with the immeasurable nature of the real time technologieso When a border 
is eliminated, it reappeaxs somewhere else. 
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if there is a solution possible today, it lies in reorganizing the place of communal 
lit’e..Ahe main question is to regain contact (Paul Virilio, Politics qf the Very 
Worst, 1999). 

Introd~ction: cult~re and the marginalization of p|acea 

The question of ~"place" has been newly raised in recent years fi’om a variety of 
perspectives -- from its relation to the basic understanding of being and knowing 
to its fate under globalization and the extent to which it continues to be an aid or 
a hindrance :for thinking about culture and the economy. This questionil~g, of course, 
is not coincidental: for some, placelessness has become the essential feature of the 
modern condition, and a veoT acute and pai~ffi~l one in many cases, such as those 
of exiles and refugees. Whether celebrated or decried, the sense of atopia seems to 
have settled in. This seems to be as tree of discussions in philosophy, where place 
has been ig~ored by most thi~kers (Casey 1993, 1997); theories of globalization, 
that have effccted a significant discursive erasure of place (Dirlik, 2000); or debates 
in anthropology, which have seen a radical questioning of place and place making. 
Yet the fact remains that place continues to be important in the lives of many people, 
perhaps most, if we understand by place the experience of a particular location with 
some measure of grounded~ess (however, unstable), sense of boundaries (however, 
permeable), and connection to eveord~; life, even if its identity is constructed, tra- 
versed by power, and never fixed. There is an ~"implacement" that counts for more 
than we want to acknowledge, which makes one ponder if the idea of ~getting back 
into place" - ....... to use Case.v’s expression ........ or a defense of place as project ........ in 
Dirlik’s case -- are not so irrelevant after alFL 

~ This paper is, m many ways, more personal than it is commonly the case; it has gone through many 

turns and twists. The argument owes much to the work of~ and dialogue with, historians Arif Diflik and 

Wen@ Harcourt, whose suppor~ and interest I grea.tly appreciate. It was first presented at the biannua.l 

meeting of the Sociel.5, i~r Cultural Anthropology in San Francisco in May, 1997. Between 1997 and 

1999, I presented the paper at a number of places and received rich tSedback. The discussion was parti- 

cularly usefu! at universities in Chicago, Chapel IIill, Bogotfi, Copenhagen, Oxtbrd (Geography), Barce- 
lona, and Manchestcr~ I should also mention discussions at the 1998 and 2000 Annual Meetings of the 

American Association of Geographers (AAG), and at fl~e workshop on "Producing Place(s)", organized 

by Scott Sahnon at Mimni UniversiO,, Ox£;ord, OH, 12 13 May 2000. I believe flint fl~e paper changed 

significm~l~y as a result, and I tha.nk all of those whose insights raade it richer. I also want to thank Ten?,, 

Evens for useful cranments, and geographers Julie Graham, Erik S~),ngedouw, Dianne Rochelean, David 

Slater, and Doreen Massey tbr their inspiring work and interest in the paper, as well as three anonymous 

reviewers for the journal. Although this paper is written chiefly from an anthropological m~d ecological 

perspecfive, and I mn only a neophF~e m the field of geography, I hope it contributes to ~he growing 

dialogue belween anthropology and geography, a dialogue flint has seen active and lean periods since the 

beginning of the ce~lury if not bet~re, and which loday proraises to enrich both disciplines, for instance 

around work being done at the intersection of environme~l and deve~opme~l, space and place, culture 
and econolny. 

"-’ A refined outline of the concept of "place" is beyond the scope of this paper. See Casey (1993, 

1997) fbr such an attempt wifl~in philosophy. I take place in an empirical m~d analytical sense    that is, 
as a categoi".~, of thought and as a constructed mali~’. 



To be sure, the critique of place in anthropology, geography, communications, 
and cultural studies of recent times has been both productive and important, and 
continues to be so. New spatial concepts and metaphors of mobility -- deterritorializ- 
ation, displacement, diaspora, migration, tra~,eling, border-crossings, nomadology, 
etc. -- have made us aware of the fact that the principal dynamics of culture and 
economy have been signiticantly altered by unprecedented global processes. Yet 
there has been a certain asymmet~)~ in these debates. As Arif Dirlik argues (Diflik 
1998, 2000), this asymmetry is most evident in discourses of globalizmion, where 
the global is often equated with space, capital, histoDT and agency, and the local 
with place, labor, and tradition. Place has dropped out of sight in the "globalization 
craze" of recent years, and this erasure of place has profom~d consequences tbr 
understanding of culture, knowledge, nature, and economy, it is perhaps time to 
reverse some of this asymmetry by tbcusing anew -- and from the perspective 
afforded by the critiques of place themselves ........ on the continued vitalib~ of place 
and place-making for culture, nature, and economy. Restoring some measure of sym- 
metry, as we shall see, does not entail an erasure of space as a domain of resistance 
and altefity, since both place and space are crucial in this regard, as they are in the 
creation of tbrms of domination. It does mean, however, a questioning of the privi- 
lege accorded to space in analyses of the @namics of culture, power, and economy. 

This is, indeed, an increasingly :felt need of those working at the intersection of 
environment, cultm’e and development, despite the thct that the development experi- 
ence has meant for most people a sundering of local life fi’om place of greater depth 
than ever before. Not onb~ are scholars and activists in environmental studies con- 
fiomed with social movements that commonly maintain a strong reference to place 
and territory.-, but faced with tbe growing realization that any alternative course el" 
action must take into account place-based models of nature, culture, and politics. 
While it is evident that "local" economies and culture are not outside the scope of 
capital and modernity, it also needs to be newly acknowledged that the :former are 
not produced exclusively by the latter; this place specificity, as we shall see, enables 
a different reading of culture and economy, capitalism and modernity. The inqui~)~ 
into place is of equal importance for renewing the critique of eurocentrism in the 
conceptualizaton of world regions, area studies, and cultural diversity. The mar- 
ginalization of place in European social theo~r of the nineteenth and twentieth cen- 
turies has been particularly deleterious to those social tbrn~ations for which place- 
based modes of consciousness and practices have continued to be important. This 
includes many contempora~~ societies, perhat3s with the exception of those most 
exposed to the de-localizing, disembedding and universalizing influence of modern 
economy, culture and thought. The reassertion of place thus appears as an important 
arena tbr rethinking and reworking eurocentric forms of analysis. 

in what follows, i attempt to articulate the rudiments of such a de*}nse of place 
by relying chiefly on two recent sets of work: poststructm’alist feminist geography 
and political economy, on the one hand; and a relatively small, but growing, number 
of works in anthropology that already begin to outline an anthropology of place, on 
the other. I staxt with these works and discuss them from the double perspective of 
the social production and cultural construction of place, i illustrate some of these 
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points with a brief discussion of an ethno-ecological movement in Colombia which 
defines its strategy- in terms of the defense of territo~r and culture~ This is followed 
by a discussion of the linger social and political contexts that could make a detbnse 
of place socially and politically meaningful. This includes inquiring about the extent 
to which the dichotomizing debate on the local and the global can be transformed 
by introducing concepts that are useful for ascertaining the supra-place effects of 
place-based politics, such as network and glocality~ In the conclusion, I discuss the 
broader implications of the "repatriation" of place into anthropology -- an& to a 
lesser extent, geography" ........ for debates on the relation between theor?., and practice 
and for conceptions of culture. Much that would have to be considered for a more 
comprehensive framework l~r the defense of place is left out, including importm~t 
issues such as the historical dimension of place-making; the impact of digital tech- 
nology on places; place, nation, race, class m}d gender; and, of great impm~ance but 
a much larger undertaking beyond the scope of the present paper, a place-based 
theo~, of differenceo 

In the last instance, the goal of the present paper is to examine the extent to which 
our frameworks of analysis allow us or not to visuMize actual or potentiM ways of 
reconceiving and reconstructing the world from the perspective of manifold place- 
based practices. Which new forms of"the global" cm~ be imagined from this perspec- 
tive? Can we elevate place-based imaginaries -- including local models of nature -- 
to the language of social theory, and project their potential onto novel types of glocal- 
ib~ so that they can appear as alternative ways of organizing social life? in sum, to 
what extent can we reinvent both thought and the world according to Ne logic of a 
multiplici~ of place-based cultures? is it possible to launch a defense of place with 
place as a rallying point for theo~~ construction and political action? Who speaks 
for place’? Who defends it? Is it possible to find in place-based practices a critique 
of power and hegemony without overlooking their embeddedness in circuits of patri- 
archy, capital and modernity? 

Part I of the paper retraces the recent treatment of place in anthropology, from 
those works that :focus on the relation between identity, place and power in a deterri- 
torialized world to those that reassert their intellectual commitment to place, such 
as the phenomenological perspectives on place and lm~dscape. Part ii shifts to a 
handful of aulhors in poststructuralist feminist geography and political economy who 
self-consciously articulate a defense of place and place-based economic practices. 
Part iii presents the most relevant i~atures of the social movement of black communi- 
ties in the Colombian Pacific, as a movement of ecological and cultural attachment 
to a territo~~. Part IV, finally’, suggests some guidelines for a defense of place-based 
identities and practices in contexts of globalization. 

Culture sits in places: the avatars of place in recent anthr~pMogical 
literature 

The disrcgaM of place in Western theory and social science has been most point- 
edly stated by phenomenologists. For philosopher Edward Casey, this disregard has 



been endemic and long-standing. Since Plato, Western philosoph.v ........ often times 
with the help of theology and physics -- has enshrined space as the absolute, unlimi- 
ted and universal, while banning place to the realm of the particulm’, the limited, the 
local, and the bound. Seventeenth and eighteenth centu~" philosophers, from 
Descartes to Leibniz, assumed that places are only momentm?- subdivisions of a 
universal and homogeneous space. For this to happen, space had to be dissociated 
from the bodies tha~ occupy it and £rom the particularities that these bodies lent to 
the places they inhabit. Scientific knowledge welcomed this notion of the void, even 
if a void with extension and structure that made possible the Cartesian project of a 
mcuhesis u~ive~:s’al~s and the mathematization of nature (see also Foucault, 1973: 71- 
77). Despite the hegemony of space, again t~llowing Casey, there has alw<vs been 
an ~ndercurrent of interest in, and theorizing of, place which has remained understud- 
ied fi’om this perspective and that extends from Aristotle to Irigaray, Bachelard, 
Foucault and Deleuze and Guattari in our times and that includes, of course, Heid- 
egger and Merleau-Ponty earlier in the centu~~. This interest in place has spilled 
over into disciplines such as architectm’e, archaeology, anthropology, geography, and 
historical ecology. And althot~gh ’~this interest lea~,es place itself an unclm’ified 
notion" (Casey, 1997: xii), its contours begin to be appreciated. Common to many 
of these tendencies is an anti-essentialist notion of place, an interest in finding place 
at work, place being constructed, imagined, and struggled over. One could say that 
today there is an emerging philosophy and politics of place even if it still is clearly 
under construction. 

The disregard of place in the social and human sciences is the most puzzling since, 
as Casey passionatel.v argues, it is our inevitable immersion in place, and not the 
absoluteness of space, tha~ has ontological priority in the generation of life and the 
real. It certainly does so in the accounts and practices of most cultures, echoed in 
the phenomenological assertion that, given the primacy of embodied perception, we 
always find ourselves in places. We arc, in short, placelings. ~’To live is to live 
locally, and to know is first of all is to know the places one is in" (Case?, 1996:18). 
Place is, of course, constituted by sedimented social structures and cultural practices. 
Sensing and moving are not presocial; the lived bo@ is the result of habitual cultural 
and social processes, it is thus imperative that we "get back into place" (Case?’, 
1993) and reverse the long-standing disempowerment of place in both modern 
and social life. This means recognizing that place, bo@, and environment integrate 
with each other: that places gather things, thoughts, and memories in particular con- 
figurations; and that place, more an event that a thing, is characterized by openness 
rather than by a tmitao~ self-identity. From an anthropological perspective, it is 
important to highlighl the emplacement of all cultural practices, which stems fi’om 
the fact that culture is carried into places by bodies -- bodies are enculmred and, 
converseb;, enact c~ltural practices. "Personal and cultural identi~ is bound up with 
place; a topoanalysis is one exploring the creation of self-identity through place. 
Geographical experience begins in places, reaches out to others through spaces, and 
creates landscapes or regions for human existence" (Tillcy, 1994: 15)~ 

This also means that people are not only "local"; we are all indissolubly linked 
to both local and extralocal places through what might be called networks ....... of 



which the kula ring m~d intemet networks would be contrasting variations in terms 
of the ways in which they connect persons and places~ Places concatenate with each 
other to form regions, which suggests that porosity of boundaries is essential to place, 
as it is to local constructions and exchange. Locality, in this way, becomes marked 
by the interplay between positio~, place and regiom by the porosity of boundaries; 
and by the role of the lived body between enculmration and emplacement (Casey, 
1996: 44), or between embodiment and e~mindment, as Ingold (1999) put it in talk- 
ing about the relation between person, organism and environment. Against this view 
militate migration, wars, the new information and communications technologies 
(NICTs), speed and, of course, the abstractions of space and mnch of Western 
thought (Virilio 1997, 1999). Casey’s "region of places" is the opposite of Castells" 
(1996) "space of flows" that is seen as characterizing toda.v’s Network Socie~:~’. 

I wil! axgue that some social movements m’c taking the lead in this ~getting back 
into place" to which Casey summons us. Not only social movements, of course, 
because there are multiple sources in this endeavor including, amo~g others, feminist 
bo@ politics, phenomenological biology, new tbrms of dwelling in m’chitecture, 
alternative thinking on land and communib~, m~d the like. in commenting on the 
economic pr~iudice against the small and the desecrmion of nature and rural com- 
munities in the United States, Wendell BerD~ (1996), the poet farmer, for instance, 
m~derscores ways of being rooted in the land; this leads him to envisage the historical 
possibility of creming ’N~e pa~ty of the local commm~ity", thin is, of local comm~mi- 
ties becoming more aware of themselves in their opposition to a postagriculturN, 
postnatural, and posthuman world Nat he sees as insidionsb~ settling in. This part?- 
has a double commitment: to the preservation of ecological diversit?., and integrity, 
a~d to the renewal of local economies and communitieso As we shNl see, this donne 
goal of transtbm~ing ecology and economy can provide a powerful interface for the 
renewal of place-based theor?., and practice. 

Among the scholarly efforts, geography and archaeology have made strides in 
recent yem’s. After a period of initial interest on place in geography ti’om various 
perspectives (Relph, 1976; Tuan, 1977; Pred, 1984; Keith & Pile, 199.3; see Entrikin, 

~ Manuel Castells’ first voltm~e on "The Inform~:tion Age", The Rise Qfthe ~,Vem’or7r Society (1996), 
a magisterial aud essential book for uuderstauding today’s economy aud socieb~, provides nevertheless 

m~ example of the erasure of place Diflik talks about~ For Castell, the rise of a new techuological paradigm 
based on in[iwmafion, electronic and biological technologies is resulting i~ a ~etwork society in which 
"the space of flows" overtakes the "space of places’~, and where "no place exists by itself, since positions 
are delir~ed by flows...Places do not disappear but their logic and mear~ing become absorbed m the 
network.., stn~cmral meanir~g disappears subsumed in the logic of the metanetwork" (p. 412). In this new 
situatiou, places ms?, be switched off; leading to their decline and deteriorafion; people aud labor are 
fragmented iu the space of places, as places get disconuected from each other (’Mites are cosmopolitm~, 
people arc local~’~ (p. /-115). Global cnlture overpowers local cultures, and the resulfi~g world is one of 
pure Culture and no Nature, which amounts to the tree beginning of History. While Castclls seems to 
maintain a certain r~ostalgia for places where t~ce to thce interaction and local actions comet (such as the 

Paris quarter of Beb,;ille who saw him come of age as a young ir~tellecmal), it is clear that ~br him the 
new paradigm is here to stay. This is one of the mm~y iustances of the asymmett?, iu globalizafion 

discot~rse that Diflik is talking abot~t. 
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1991 ~i)r a use~hl review) the discipline, at least economic geography, tended to 
focus on the relation between poli tical economy and space characteristic of late twen- 
tieth century capitalism, broadly speaking. This prominent trend included analyses 
of postfordism, uneven development and the urban question, and the articulation 
between global capital and local culture specific to particular geographical locations 
(see, among the most well known works, Harsrey, 1989; Smith, 1996; Prcd & Wmts, 
1992). Issues of globality and locality, modernity and postmodernity, capital, region, 
and urban space saw a very fruitful theorization under a political economy approach 
reinvigorated with considerations of culture, moderni~’, and novel forms of inqui~~ 
into the dynamics of urban restructuring. The guiding concern in these analyses 
continued to be the spatial shifts of capital specific to the growing global orders. 
The geography of place has more recently reappeared within this important school 
of economic and political geography through a variety of concerns. These include, 
among others, a re-examination of the struggles around the reconfiguration of scale 
by state, capital, and social movements in ways that challenge Ne pre-eminence of 
the global (Sw?ngedouw, 1998); a renewed interest on ~’~the production of place" 
through a complex, and o~ien contradictor.a., set of spatial dynamics of capital and 
governance; attention to the impact of neo-liberal policies on the reconfiguration of 
places and regions, such as inner cities or model urban development schemes and 
local responses to them; and a keen theorization of scale and scalar politics 
(S~;.5;ngedouw 1998, 2000; Peck, 2000). Beyond these trends, a number of geogra- 
phers are finding themselves drawn back to place, and tbrm a multiplici~~ of perspec- 
tives, including psychoanalysis (Pile, 1996), the post-structuralism of Deleuze and 
Guattari (Doel, 1999), and phenomenology and post-structuralist feminist geography, 
to be discussed at some length below~. Needless to say, some of these tendencies 
are in tension with each other, if not in outright contlict-~. 

A notable current in archaeology, mostly in Britain and growing out of the work 
of Raymond Williams but influenced by phenomenology and feminism, is finding a 
source of respiration in theorizing landscapes in terms of people’s very different 

" If the scholarly programs at the annual meetings of the American Association of Geographers (AAG) 

is any indication, the ir~terest in pIace ir~ geography skyrocketed recently. At the 1998 t?,oston Annual 
Meeting, there were less than five organized sessions with "place" iu the title. At the Pittsburgh 2000 

meetings, on the contrary, the number at least doubled, and there were a umnber of papers ou place iu 

other sessious (such as in the political ecology series)~ Of course, this does not mean either a substantive 
treatment of the subject nor a nnified perspective. O~ 12 13 May 2000 a worki~g co~t~rence on "Produc- 

i~g PIace(s): Eco~omy, Governance and Resistance in the New Global Context" took place at Miami 
University ir~ Ox~brd, OH. This conference, which I attended, was convened by Scott Salmor~ arid attended 
by 16 people, mostly geographers. The meeting was devoted to developir~g new [’orms of political economy 
analysis of economic and t~rbm~ trans~brmations fkom tt~e perspective of scalar analyses centered on place. 

5 For Doel (1999), *;::~r iustance, speaking from the perspective of chaosophy and uomadology, many 
of the phenomenologicaI and feminist approaches to place (from Tuan and Entrekin to Massey) are prob- 

lematic because of their "sedenta~- fixation" which, i~ his view, needs lo be abando~ed in geography. 
I)oeFs view is not necessarily inimical to the view of place as both event and location developed m this 
paper. Enthralled by the "ir~satiaNe deterritorialization" precor~ized by a m~mber of post-structraIist w,iters, 

however, Doel’s thot~ght-provokiug book, it seems to me. contiuues to privilege space and capital, even 
if accordiug to a postmodern processualism that di~i~rs from that of politicaI economy. 



understandings and engagements with the world. These mchaeologist acknowledge 
that different forms of dwelling are linked to differential empowerment and to the 
suppression of view-points by dominant ways of seeing. By looking at prehistoric 
sites like Stonehenge, they develop a sense of how prehistoric people appropriated 
and contested both landscape and the past, developing in the process a sense of 
identity and an understanding of their world. Landscapes emerge :~’rom these works 
as always living sites that recreate their pasts in differem ways, as continually being 
renewed (Bender 1998, 1993; Tilley, 1994; t--Iirsch & Hanlon, 1995). Cultural anthro- 
pologists have begun to draw on these theories to shouT the extent to which local 
people’s engagement with the landscape, i1~ some Andean communities for instance, 
reveals that the landscape is endowed with agency and personhood. The enduring 
connectedness of people with the land results fi’om an active engagement with it; 
rather than a reflection of "tradition", it is an integral part of the contempora~ mod- 
ern life of these communities, even in cases in which such connectedness might be 
a vehicle for the exercise of power over them. Persons and their environments, places 
and identities, m’c thus mutually constituted (Harvey, 1999). A related, but mostly 
non-phenomenological, approach is taken by historical ecologists who look at the 
dialectic between hmnans and natural environments as it is made mani:~’cst in the 
landscape (Cmmley, 1994). 

It is already well know~ that the growing concern with the globalization of econ- 
omy and culture has produced important changes in how socio-cultural anthropof 
ogists look at place. From the late 1950s on, anthropological political economy 
m~derscored regional and trm~snational :gowns of connectedness, i~ part as a critique 
of temtorially-bound notions of ct~lture (e.g. Cole & Wolt; 1999119741). This was 
a fruitful trend, that reached its highest peak with Wolf’s magisterial work (1982). 
The concerns with representation of the 1980s equally contributed to dismantle ideas 
of culture as whole, bounded and coherent and to complicate the easy conflation of 
place, culture, and idemity. These trends are already well established and resulted 
in the decentering of place and locality as privileged sites of cultm’e. The conse- 
quences of these critiques are being worked out in a series of directions~ The most 
clear direction seems to be toward an emphasis on the production of cultural differ- 
ence as precisely what has to be explained, not taken for granted. Here the focus is 
o~ the relation betwee~ identity, place and power -- betwee~ place makil~g and 
people making (Gupta & Ferguson, 1997). The transnational flows of people, medim 
and commodities characteristic of global capitalism mean that culture and place 
become increasingly deterritorialized (Appadurai 1996, 1991; Hannerz, 1989). 
Localib~ and communi~ cease to be obvious, and certainl.v not inhabited by rooted 
or natural idemities but ve~?- much prodt~ced by complex relations of culture and 
power that go well beyond local bounds. Most clem" in the case of refuges and 
diasporic peoples, this condition affects all communities worldwide to a greater or 
lesser extent. New metaphors of mobility (diaspora, displacement, trm~eling, deterri- 
torialization, border crossing, hybridib~, nomadology) are privileged in explanations 
of culture and identity. Some at~Ihors see contempora~, people as ~’migrants of idem- 
ity", where identity "is tremed as a semch, either physical or cognitive, and is con- 
ceived of in terms of fluidities ........ of time and space, time or space" (Rapport & 
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Dawson, 1998: 4. This entails the loss of place as metaphor for culture. Moreover, 
deterritorialization al~d "non-places’~" (Augd, 1995) become paradigmatic figures of 
our times. 

These critiques ha~,e been extremely productive, it was also usualb,~ assumed in 
these anthropological critiques that places nevertheless conti~med to be important for 
both ethnography and the producton of culture (Gupta & Ferguson, 1992). However, 
it is possible to say that the concern with mobility and deterritorialization, w.hile 
necessmy, has made many researchers lose sight of the continued importance of 
place-based practices and modes of consciousness for the production of culture. They" 
hm,~e become more concerned with the space of political ecol~omy and geography, 
understandably so given their focus on local effects of global power relations. There 
has been, it would seem, a certain discursive excess in the critique of bounded notions 
of culture that has made many researchers turn attention away from the l~ct that 
next to the delocalizing effects of translocal forms of power there are also, even if 
as a reactio~ to the latter, effects of bounda~~ and ground makil~g linked to places~ 
People continue to construc~ some sort o:1" t~oundaries around their places, however, 
permeable, and to be grounded in local socio-natural practices, no matter how chang- 
ing and hybridized those grounds and practices might turn out to be. To capture the 
place specificib~ of the production of place and culture thus becomes the other side 
of the ~ecessary rcconceptualization o:f culture as detem torialized and trans~ationalb~ 
produced. To paxaphrase Basso (1996), culture sits in places (and in bodies and 
biophysical ecologies, if your wish), even if it is by no means restricted to them. 
The anthropology of place is the other, necessa~~ side of the anthropology of 
places and deterritorialized cultm’es, it is important to keep in mind the power of 
place even in studies of placelessness (and vice versa). To make this assertion does 
not mean that place is ~"the other" of space -- place as pure and local and in oppo- 
sition to a dominating and global space ........ since place is certainly connected to, and 
to a significant extent produced by, spatial logics. It is to assert, o~ the contra~; 
that place-based @nannies might be equally important for the production of space, 
or at least they arc in the view of some place-based social actors. 

I also want to emphasize that to speak about place in this w~~ does not mean that 
place is fixed, pernmnem, unconstracted or unconnected. As Massey (1997) so 
lucidly showed, a "global sense of place~’ that recognizes both global col~stmctedness 
and local specificity is neither an ox);moron nor needs to be reactionary. This is 
because if the experience of movement and non-place has become fkmdalnental for 
modern identity and eveDrd~; li:fc, the experience of place continues to be important 
ibr many people worldwide. Place and non-place are more than contrastive 
modalitieso There are high cultural and political stakes in asserti~g one or the other. 
It might indeed be tree that places and cultures have always lived with, and accepted, 
an inevitable h3bridization. This does not make them necessarib,~ less local, nor more 
global, only differcntly so; the point is to ~nd out how people, as Jonathan Friedman 
put it, ~’~practice the local in the global", that is, of examining the practices through 
which people construct places even as they participate i~ translocal networks (1997: 
276). In other words, wha I an also suggesting is that it might be possible to 
approach the production of place and culture not only" fi’om the side of the global, 



but of the local; not fi’om the perspective of its abandolm~ent bm of its critical affir- 
mation; not only accordi~g to the flight from places, whether volunta~r or t’orced, 
but of the attachment to them. This is what ecology allows you, indeed l~rces you, 
to do, as we shall see. It is what some social movements are also demanding from 
theoretical analysis. Eve~ when social movements originate transnational networks, 
these might be operational strategies for the defense of place. In some ot" these cases 
o~e may speak, with geographer Sarah Radcliffe in rct’erring to South American 
indigenous networks, of"non-diasporic transnational identities" (1998; see also Rad- 
cliffe, 1999 tbr a discussion of ambivalence in processes of recommunalization and 
changing sense of nation and ethnic idemity i~ Ecuador in the wake of unprecedented 
indigenous mobilization). In this provocative term lies the possibility of linking 
space, place, and identib~ in ways that are not accounted for either in conventional 
models of identity that conflate place and identity nor in the newer ones that relate 
identib~ to mobilit3., and diaspora. 

An awareness ot" the ~ewly created invisibility of place in the most transl~ationalb~- 
oriented literature is already surfacing in anthropology, particularly in those works 
that most clearly engage with the work of phenomenologists and/or feminist geogra- 
phers such as I)oreen Masse?; (Moore, 1998; Rallies, 1999; Kirsch, 2000). Some 
recent ethnographic orientations seem to take account of this fact, without disal- 
lowing, but precisely building on, the notion of culture as deterritorializedo Some, 
tbr instance, emphasize the dialectic of place and world, home and movement. How 
do people construct narratives and practices of home in a world of movement 
(Rapport & Dawson, 1998)? In these works, the sense of belongil~g and of movement 
or displacement are relationally produced. This view of home is somewhat con- 
ditioned by the co~cemratio~ on Euro-American ethnographic cases, which entail an 
historical intensification of disembededdness (the tearing apart of space away 
place that Giddens has identified as a paradigmatic featt~re of moderni~~, 1990): this 
feature, according to these at~lhors, would seem to push people to invest place and 
home with personal agency to counter these tendencies. 

More ge~erally, places might be seen as self-consciously col~structed by people 
through active processes of work (Wade, 1999), naxratives (Raffles, 1999; Berger, 
1979), and movement (Harx, ey, 1999)~. In the em, iromnental arena, people’s senses 

~" Tim Ingold made the point that once we abandon the abstract notion of space~ it is necessa~" and 
sutlicient to map the relation between place, environment, and movement for an adequate conceptualiz- 
aliou of place making (comment made in the discussion period after my ~alk a.t Manchester, 16 May 

1999). In Pig Earth, John Berger (1979) gave a wonderful description of the role of narrative in place 
making. In discussing his relation as a writer to the place he was writing about, he argued that "what 
distinguishes the life of a village is that it is also a living portrait of itself a communal portrait, m that 

evet),body is portrayed and eve~.~body portra?,s...And one must remember that the making of this contmu- 

otis commuual portrait is not a vanity or a passtime: it is au orgauic part of the li[~ of the village. Should 

it cease, the village wot~ld disi~tegratc" (p. 9, 11). And he adds, refcrriug to himseli! "The strauger’s 
contribution is small, but it is to something essentiaF’ (p. 11). So wifl~ the fieldworker. (It should be 

pointed out, however, that place-based narratives are seldom self-contained; on the contra,y, they are 
usually linked to, and in conversation witty, larger narratives past and present, as shown by Gudeman and 
Rivers (1990) in their analysis of peasant economic narratives in the Colombian Andes.) 
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of place have been shown to change with the deterioration of local landscapes follow- 
ing the environmental impact of activities such as mining (Kirsch, 2000 for an 
exaaa~ple fi’om Papua New Guinea; Kuletz, 1998 tbr the impact of m’anium mining 
and nuclear waste disposal on Native American places and senses of place in the 
Western regions of the United States). This trend, still barely visible, self-consciously 
broaches the exciting and difficult task of bringing together phenomenology and 
political economy (see also the forthcoming volume by Campbell & Milton, 2000, 
with contributions at this intersection that take Ingold’s work as a point of departure). 
The crucial importance of this trend for the de~?nse of place as prqiect should become 
increasingly appreciated. The point in these works is not only to show how long- 
term habitation and commitment to place are unsettled by larger political economies, 
but how local groups develop %trategic conntermeasure[s] to the detemtorialized 
space" represented by those tbrces (Kuletz, 1998: 239). A related, but different angle 
is taken by Pramod Parajuli, who has developed a substantial and promising concep- 
tualization of place-based grassroots t’orms of governance based on ecological eth- 
nicities and a simultaneous revitalizmion of ecology and democracy, aaad ve~~ much 
in opposition to destructive trans-local forces (Parajuli 1996, 1997). 

Other recent attempts t’ocus on the field of relations that become signiticant to 
people of a given social group as they mobilize through different world regions 
(Olwig & Hastrup, 1997). By examining cultural sites that are identified with parti- 
cular places and yet accommodate the global conditions of people’s lives, these 
authors convey a textured sense of both local and non-local processes at work in 
the production ot" place and culture. Caribbean people t’orm the island of Nevis, for 
instance, %ustain a home’’ through processes of both deterritorialization and attach- 
ment to place that brings together Nevisians fi’om the island with those that have 
migrated to New Haven, Leeds. or the Virgin Islands in the shared maintenaaace of 
the family land and house back on the island. These networks of relations, however 
transnationalized, evidence the existence ot" cultural sites of certain sustenance and 
permanence (Olwig, 1997). While this approach, of course, has clear precedents in 
anthropological tbeoD~, particularly in earlier works on netwoNs and migration, they 
have achieved great theoretical coherence in terms of encompassing the manifold 
and contradictor" spheres of life in which people are involved today, including the 
dialectic of dwelling and trm,~eling, localizing and globalizing (see also Clifford, 
1992). 

Related approaches highlight the efforts by social groups to constpaet boundaries 
around them, and the creative ways in which people might use external or global 
conditions for further attempts at defensive localization. Belonging, these authors 
find, is often expressed in terms of attachment to locality; however, this does not 
mean that these e×pressions are drawn out of conteat. ~ndeed~ the interesting question 
is how people mobilize politically notions of attachment and belonging ~br the con- 
stmetion of individual and collective identities~ including the conflict that this local 
mobilization might entail with broader political and economic interests (Lovell~ 
1999). Needless to say, it is necessaD~ to acknowledge the social importance ot" the 
senses of attachment and belonging of the powerful, and their intensification at parti- 
cular historical conjunctm’es. In these cases, bounda~., making m’ound places is also 



often linked to reactionm.a, politics; not infi’equently, boundaries authorize a politics 
of fixity and imerdiction w.hich i~ practice leads to exclusiona~), goals~ The attempt 
at keeping Latinos out from California and Texas, or the concept of Fortress Europe 
that embodies the wave of xenophobia in many Western European countries at 
present, are o~ly the most well known cases in this regard. Again, while these pro- 
cesses are certainly prominent in global times, the? are by no means the only possible 
projects for constructing places and identities, local and regio~al worlds. There are 
cases where a progressive cultural politics of place making is based on democratic, 
pluralistic, and non-exclusionar?., goals. The Zapatista’s Chiapas, or the Colombian 
Pacific constructed by social movements (below), are illustrations of emancipato~?- 
projects linked to the construction of places and regions. 

An altogether different approach is taken by another current of thought ........ minor 
but not marginal in anthropology, and derived of a minor branch of Western philo- 
sophy ........ that suggests a focus on place in an emirely different, and powerful, man- 
nero For phenomenological anthropologists, the seemingly i~creased complexity of 
everyday experience is not necessarily a call for more sophisticated theoretical fi’ame- 
works ........ certainb; not of the kind that grant ontological and almost magical status 
to concepts such as ~globalization" -- but for greater sensitivity in capturing the 
intersubjective process of shared experience, the ways in which the world is always 
in the making, by focusi~g on the domain of eveo~day, immediate practical activity 
and on the embodied and place-based lifeworld of practical and social life. For these 
anthropologists, ~’it is the social’ reali~" of the lifeworld and forms of soc~a[ con- 

sciousness w.hich are of critical interest" (Jackson, 1996: 19)o It is ~ot that social 
structures and discourses are not important, but that the subject, and place, always 
participate at least in how these forces are played outo The phe~omenal world can 
never be totally reduced to outside [brces (p. 22). In l~ct, "place is an irreducible 
part of human experience, a person is ’in place’ as much as she or he is ~in culture"’ 
(Tilley, 1994: 18). At stake here is the power analysts assign to existential versus 
structural factors. For phenomenologists, experience is located within relationships 
and between persons, and is not produced solely by objective structures or subjective 
intentions. The task of anthropology becomes to recover the bodily, place-based, and 
practical aspects of social li~, lest we participate with our abstractions about glo- 
balizing processes m~d structures in wha~ Ranajit Guha (1988) has descriptiveb~ 
called "the prose of counter-insurgency". For a phenomenologist like Jackson, the 
discursive suppression that accompanies globalocentric and logocentric framewoNs 
amounts to political oppression. (I shall come back to this point when I invoke a 
contemporary critique of capitalocentrism and globalocentrism: I will also argue that 
the irreductibility of place sig~aled by phenomenology has important theoretical and 
political implications.) 

Those sm@ing ’~senses of place" following in this tradition are less interested in 
place as the site o:~" contestation than in something the? considered more basic, the 
perception and experience of place and the local constructions of particular localities. 
Paraphrasi~g Geertz, o~e may say that Nese scholars regret that while amhropol- 
ogists have studied in places, they have not studied them. For as Feld and Basso 
rightly say, ethnographic accounts "centered on native constractions of particular 



localities ........ which is to say, the perception and experience of place ........ [are] few 
and t’ar between" (Feld & Basso, 1996: 16)~ The aim ot" these eth~ographers is to 
underscore the cultural processes through which places m’c rendered meaningful by 
looking at local knowledge, localized expressions, language, poetics and perform- 
ance. How do people enconnter places, perceive them, and endow them with signifi- 
cance? Appealing to phenomenological and hermeneutic positions in their accounts 
of perception, meaning and experience, these anthropologists discuss with great 
lucidity senses of place, emplacement, and meaningt~,~l modes of dwelling. Quite a 
different project, that lingmsts and linguistic anthropologists approach from the 
related perspective of the relation between language, naming, and place (see for 
instance Samuels, 1999; Gnerre, 1998). 

A final trend linked to the investigation of place is fi)und in ecological anthro- 
pology, and concerns the study of local knowledge and local models of nature~’. 
Generalb. speaking, political ecologists and ecological anthropologists have 
reopened, with increasing decisiveness and eloquence, the project ot" demonstrating 
that many rural communities in the Third World "construct" nature in strikingly 
different ways from prevalent modern fi)nns; the?. signi~T ........ and, thus, use ....... their 
natural environments in very particular w~;s. Ethnographic studies in Third World 
settings unveil a significan@ different set of practices fi)r thinking about, relating 
to, constructing and experiencing the biological and the natural. This project was 
tbrmulated some time ago (Strathern, 1980) and has achieved a remarkable level of 
sophistication in recent years (e.g. Descola & Pglsson, 1996). There is, of course, 
no nnified view on just what characterizes local models of nature. Perhaps the most 
well-established notion today is that many local models do not rely on a nature- 
society dichotomy~ In addition, and unlike modern constructions with their strict 
separation between biophysical, humaaa and supernatural worlds, it is commonly 
appreciated that local models in non-Western contexts are seen as often predicated 
on links of continuity between the three spheres. This continuity might nevertheless 
be experienced as problematic and uncertain: it is culturally established through sym- 
bols, rituals and practices and is embedded in particular social relations which also 
difter from the modern, capitalist type. In this way, living, non-living, and often 
times supernatural beings are not seen as constituting distinct and separate 
domains -- certainb~ not two opposed spheres of nature and culture -- and social 
relations axe seen as encompassing more than humans. In general tern~s, it could be 
said that locN models of nature constitute ensembles of meanings-uses that, while 
existing in larger contexts of power, can neither be reduced to modern constructions 
nor accounted fbr without some reference to local culture and grounds and boundao~ 
effects. Cultural models and knowledge are based on historical, linguistic, and cul- 
tural processes that, while never isolated from broader histories, nevertheless retain 
certain place specificity. In addition, many of the mechanisms and practices at pla.v 

7 See Ingold (1992, 1993) and the volumes by" MacConnack and Strathern (1980), Gudeman and Rivera 

(1990), Hobart (1993), Milton (1993, 1996), Restrepo arid del Valle (1996) and Descola (1994); and 
Descola and Pfilsson ~1996). TNs last volume is devoted to examini,~g ct~lmraI models of nature and to 

debtmki,~g the ,mture/cultm’e dichotomy. 



in nature constructions, such as boundaries, classifications, representmions, cognitive 
apprehensions, al~d spatial relatiol~s, are significan@ place -- specific~ 

This brief overview of the avataxs of place in recent literature reveals m~ increas- 
ingly coherent, even if diverse, set of approaches and concerns with the problematic 
of place and culture. This convergence takes place in a world that is significantly 
different in ontological and political terms than in oar most recent past -- the world 
of hybridized idemities and hybridized domains of being and thought that accompany 
what too hastily perhaps we refer to as "globalization". There are questions about 
these trends that would have to be addressed at a later time. For instance, the seeming 
geographical and epistemological differentiation of present trends; scholarly and 
political interest in place seems to be stronger in England and in some of the Scandi- 
navian coumries than in other parts of the world, although it is also emerging in 
some locations in Asia, Africa, and Latin America (in some ways, it was alw~;s 
there). One would also ha~,e to ponder about the apparentb, forceful comeback of 
phenomenology in studies of culture and nature, and wonder whether it is not related 
to the perceived deepening of the denaturalization of body and nature brought about 
by pe~,asive emdromnental destruction and new biotecbmologies. Following in this 
vein, one would also have to question the apparent disregard on the paxt of many 
phenomenologists for resituating their inquiries into place in larger contexts of 
power, a feature that is beginning to be remedied in those works that li~k phenomen- 
ology and political economy already mentioned. For now, it is important to register 
and map provisionally the m~thropology of place that seems to be in ascension. 

What also emerges from these worlds is the ability to further differentiate between 
place and ~"the local". The local m~d the global are scales, processes, or even levels 
of analysis, but certainly not places or locations as discussed hereo The tbeorizatio~ 
of scale and scalar politics in geography of recent times has been ve~~ useful in this 
regard (S~.~,ngedouw, 1998; Peck, 2000). Nevertheless, it is impossible to provide 
a definition of place that works from all, and for all, perspectives. As i~dicated 
earlier~ in this paper place refers to the experience of~ and from, a particular location 
with some sel~se of bom~daries, grounds, and li~ks to eveo’day practices. At the risk 
of being redundant, it is necessa~ to reiterate that all of these arc constructed, and 
not only by place-based processes. Boundaries and links to places are certainly 
neither natural nor :fixed, and while boundaries do not exist in a ~"real’~ sense, their 
construction is an important aspect of the active material and cultural production of 
place by groups of people that, while heterogeneous and diverse, do share what 
Virilio (1997, 1999) calls the hic et nunc (here and now) of social practice. The?; 
do share many other things with ’~absent others" as well, as Giddens (1990) put it, 
a~d i~creasingly so, as with Virilio’s notion of telepresence. A~d as h~gold (1993) 
so perceptively has discussed, places can only have boundaries in relmion to the 
activities of the people (the "taskscapes"), or animals, for whom they are recognized 
and experienced as such. Even "natural boundaries" such as rivers and mountains 
follow this logic of construction. That places are also constituted by capital and "the 
globaF’ should be clear by now; more on this below~ 

To sum up and restate the main points made so far, current scholaxship on place 
emphasizes two aspects of place making: the production of place by capital and 



global forces, following a political economy approach; and the "senses" or, more 
generally cultural constructio~ of place -- how places are e~dowed with meaning 
and the constitution of identities, subjectivities, difference and antagonism, tbllowing 
phenomenological, interpretivist, and constructivist paradigms. The advantages of 
cross-fertilizing these two currents should be apparent by now, with the concomitam 
blurring of boundaries between geography and m~thropology, political economy and 
post-stmctnralist tendencies and epistemologies~ Finally, the continued vitality of 
place for social practice is attested by phenomenologists, for whom bo@ and place 
are ineluctabb, the bases for human existence: by ecological anthropologists, in their 
discussion of place-based models of nature; and by a number of struggles and social 
movements thak to a greater or lesser extenk take place and place-based modes of 
consciousness as both the point of departure and goal of their political strategies. 

Place, the local and the global 

Local knowledge is a mode of place-based consciousness, a place-specific (even 
if not place-bound or place-determined) way of endowing the world with meaning. 
Yet the fact remains that in our concern with globalization place o~en drops o~t of 
sight. A handful of recent works t~~ to move beyo~d this paradox by working through 
some of the epistemological traps that constrain theories of globalization. At the 
same time, the?" provide elements for thinking beyond development ........ that is, ~i~r 
a conceptualization of postdevelopmem that is more conducive to the creation of 
new b~pes of languages, understanding and action~. Novel debates on economy and 
place in poststmctnralist feminist geography and political economy seem particularly 
useful in this regard. In these works, place is asserted against the dominance of 
space, and non-capitalisms against the dominance of capitalism as an imagina~~ of 
social life~ 

Let us staxt with a enlightening critique of capitalocentrism in recent discourses 
of globalization. This critique is intended to enable us to free up the space for think- 
ing about the potential value of other local models of the economy in ways that also 
appb’ to models of nature or development. Geographers Julie Graham and Katherine 
Gibson present a powe~[’ul case against the claim, shared by mainstream and left 
theories alike, that capitalism is the hegemonic, even the only present tbrm of econ- 
omy, and that it will continue to be so in the foreseeable Nmre. in this view, capi- 
talism has been endowed with such dominance and hegemony in these theories, that 
it has become impossible to think social reality dif~?rentb;, let alone to imagine 
capitalism’s suppressions. All other realities (subsistence economies, ~biodiversity 
economies", Third World tbrms of resistance, cooperatives and minor local initiat- 

~ The notion of"postdevelopment" has become a heuristic for re-learning to see and reassess the reality 

of communities in Asia, A~iica and latin America. Is it possible to lessen the dominance of deveIopment 

representations wl~en we approach this reality? PostdeveIopment is a way to signal this possibiIity, an 

attempt to carve out a clearing fi~r thinldng other thoughts, seeing other things, writing in other lm~gt~ages 

{Crush, 1995; Escobar~ 1995: Ratmema and Ba~rce, 1997). 



ires, the recent barter and solidarity economies in various parts of the world, etc.) 
are thus seen as opposite, subordinate, or complememary- to capitalism, ~ever as 
sources of a significant economic difference. Their critique applies to most theories 
of globalization m~d even of postdevelopment, to the extent that the latter situate 
capitalism "at the center of development narratives, thus tendi~g to devalue or mar- 
ginalize possibilities of noncapitalist development" (Gibson-Graham, 1996: 41). By 
criticizing capitalocentrism, these authors seek to liberate our ability for seeing 
capitalism s aaad building alternative economic im aginaries9. 

"][’his reinterpretation challenges the inevitabili~ of capitalist "penetration" that is 
assumed i~ much of the literature on globalizatio~: 

In the globalization script.., only capitalism has the ability to spread and invade. 
Capitalism is presented as inherently spatial and as natm’ally stronger thaaa the 
forms of noncapitalist economy (traditional economies, ~’Third World" economies, 
socialist economies, communal experiments) because of its presumed capacity to 
universalize the market [br capitalist commodities...Globalization according to 
this script involves the violation and eventual death of "other" noncapitalist *brms 
of economy...All forms of noncapitalism become daaa~aged, violmed, :fallen. sub- 
oNinated to capitalism... How can we challenge the similar representation of glo- 
balization as capable of "taking" Ne life :from noncapitalist sites, particularly the 
"Third World"? (Gibson-Graham, 1996: 125, 130) 

From this perspective, not every-thing that emerges fl’om globalization can be said 
to conform to the capitalist script; in fact, globalizafion and development might pro- 
pitiate a variety of eco~omic development paths; these could be theorized in terms 
of postdevelopment in such a way that "the naturalness of capitalist identity as the 
template of all economic identit3., can be called into question" (Gibson-Graham, 1996: 
146). They could also be conceived o:~ as Mayfair Yang does in her farsighted 
application of Gibson-Graham to the chm~ging aaad multiple Chinese economies, in 
temps of the hybridity of eco~omies; what she means by this is that ma~y of today’s 
economic ff)rmations in China are composed of both capitalist and a whole artS; of 
non-capitalist forms. With this reinterpretation, Yang chNlenges us to emertain the 
idea that "indigenous economies do not always get ploughed under with the entra~ce 
of capitalism, but may even experience renewal aaad pose a challenge to the spread 

’~ The argument is more complex than presented here, and entails a redefinition of class on anti-essen- 

tialist grouuds that builds on Alfhusser-s work aud ou the post-structtvalist Marxism of Resnick and Wolff 

(1987). Briefly, at issue is a reiuterpretation of capitalist practices as overdetet~niued m~d the liberation 

of the economic discm:sive field from capital as a single overarching principle of determiuation. Coupled 

wifl-~ a transformed definition of class thai foct~ses on the processes of producing, appropriating and 

distributing surplus labor, this reinterpretation yields a view of the ecor~omy as constituted by a diversity 

of class processes capitalist and non-capitalist thus making visible a variety of noncapitalist practices 
by women wage earners, peasants, household, communal and self-help orgmfizations, cooperatives, sub- 

sistence ecouomies, etc. 



of capitalist principles and stimulate us to rethink and rework existing critiques of 
capitalism~ (Yang, 1999: 5). 

What is certain is that we no longer seem to be sure about what is there "on the 
ground" after centuries of capitalism and five decades of development. Do we even 
know how to look at social reality in ways that might allow us to detect elemems 
of difference thin axe not reducible to the constructs of capitalism and modernity? 
The role of ethnography has of course been particularly important in this respect. 
In the 1980s, a number of ethnographies documented active and creative resistaaace 
to capitalism and modernity in various settings~°. Resistance by itself, however, is 
o~ly suggestive of what is going on in many communities, stopping short of showing 
how people actively continue to create and reconstruct their lifcworlds and places. 
Successive works characterized the local hybridized models of the economy and the 
natural environment maintained by peasants and indigenous communities. The atten- 
tion paid, particularly in Latin American antba’opology and cultural studies, to cultural 
hybridization is another attempt at making visible the dynamic encounter of practices 
originating in many cult~wal and temporal matrices~ and the extent to which local 
groups, far fi’om being passive receivers of transnational conditions, activel.v shape 
the process of constructing identities, social relations, and economic practice (see 
Escobar, 1995 ~‘or a review of this literature). These lines of inquiry ha~.e reached 
sophisticated levels in the provision of nuanced accounts of the encoumer between 
development, modernity, and local culture in postcolonial settings (see, for instance, 
Gupta, 1998; Arce & Long, 2000). These bodies of literature, however, are yet to 
be related systematically to the project of rethinking place from the perspective of 
practices of cultural, ecological, and economic difference among Third World com- 
munities in contexts of globalization and postcolonialityo This link might e~able 
researchers to foreground the political aspects of their critique, not infrequently 
rendered intractable by the emphasis on the heterogeneit3.., hybridib~, localization, 
and differentiation of forms and practices. 

If the goal of Gibson-(h’ahaaa~ was to provide an alternative language -- a new 
class language in particular -- :for addressi~g the economic meani~g of local prac- 
tices, and if the goal of the postdevelopment literature is similarly to make visible 
practices of cultural and ecological difference which could se~a,~e as the basis for 
alternatives, it is necessaD~ to acknowledge that these goals are inextricably linked 
to conceptions of locality, place, and place-based consciousness. Place is central to 
issues of development, culture and the environment and is equally essential, on the 
other, t~r imagining other contexts [’or thinking about the construction of politics, 
knowledge and identi~~. The erasure of place is a reflection of the asymmetD~ that 
exist between the global and the local in much contemporary.- literature on globaliz- 
atiom in which the global is associated with space, capital, histoD~ and agency while 
the local, conversely, is linked to place, labor, and tradition ........ as well as with 

~o The most important were those of Taussig (1980), Scot1 (1985), Ong (1987) and Coraaroff and 

Comaroff (1991). Fox and Stare (1997) moved beyond everyday ~b,ms of resislance to consider those 
forms of mobilization and protest that take place "betwee,~ resistm~ce and revoh~tio,~". For a review of 

some of this literature, see Escobar (1995), Chap. 4~ 



women, minorities, the poor and, one might add, local cultures11. Some ~?minist 
geographers hm,Te attempted to correct this asymmet~T by arguing that place can also 
lead to articulations across space, [br instance through networks of various kinds 
(Chemaik, 1996); this leaves unresolved, however, the relation between place and 
location, as well as the question of boundaries. 

More fundamental perhaps in Dirlik’s analysis are the consequences of the neglect 
of place for current categories of social analysis such as class, gender, and race (and 
we should acid the environment here), which make such categories susceptible of 
becoming instruments of hegemony. To the extent that they are significantly sundered 
from place in discourses of globalization and deterritoralization, contemporal)7 
notions of culture do not manage to escape this predicament, for they tend to assume 
the existence of a global power stracture in which the local occupies a necessarily 
subordinme position. Under these conditions, is it possible to launch a defense of 
place in which place and the local do not derive their meaning onb; fi’om their 
juxtaposition to the global? A first step in resisting the marginalization of place, 
continuing with Dirlik’s expositiom is provided by Lefebvre’s notion of place as a 
ibrm of lived and grounded space and the reappropriation of which must be part of 
any radical political agenda against capitalism and spaceless and timeless globaliz- 
ation. Politics, in other words, is also located in place, not only in the supra-levels 
of capital and space. Place, one might add, is the location of a multiplicity of forms 
of cultural politics, that is~ of the cultural-becoming-political, as it has become evi- 
dent with rainforest and other ecological social movements~. 

Dirlik suggests that "glocal’~ could be a first approximation for moving towards 
giving equal attention to the localization of the global and the globalization of the 
locak The te~va "glocal" was initially coined in the late 1980s in association with 
processes of capitalist restructuring (Swyngedouw personal communication, 1998); 
this term is gaining some currency for moving away from binm.a, divisions between 
the local and the global (see below). But the concrete forms in which the two-way 
traffic between globalization and localization takes place, let alone its equalization, 
is not easily conceptualized. Even the local of social movements against capital and 

~ This is ve1~.~ clearly the case in environmental discourses, for instm~ce, of biodiversi~ conse~,,ation, 

where women and indigenot~s people are credited with having the knowledge of "saving nature". Massey 

{ 1994) already denounced the feminizafion of place and the local in theories of space. For a good example 
of the assymetry Dirlik talks about, see the ctuoles fi:om Castells book above (t~omote No. 3). 

~ Lefebvre’s distinctio~ has been mke~ t~p recently by Soja as a way lo move beyond the binarism of 
ranch social theory mad to reinfi~se politics with considerations of place. Building upon the work of 
Let~bvre and of [’enfinist and postcolonial theorists, Soja s~ggests a notion of Thirdspace that transcends 
the binarism of the first space {material space) of positivist science {geograph?,, planning, etc.) and the 

second space (the conceived space of theo1~.~~ m~d design) of intet~pretive theories. Thirdspace involves 

both the material and the symbolic; it is closest to "space as directly lived, with all its intractability 

intact.., the space of °inhabitants" and ~t~sers’" (Soja, 1996: 67). Soja’s "lrialecfic~’ of lived, perceived and 
conceived spaces    while provisional    may be seen as providing the grounds ~i)r a strategic political 
choice in defense of place and lived space. Would it be possible to think abo~t tirst, second and third 
~’natures" in a similar way (first nature as biophysical reali~,, second nature as that of theorists, mmmgers 
m~d symbolic constructions, and third nature as that which is lived by people in everyday li~)? 



modem natures is globalized in some ways, for instance, to the extent that social 
movements borrow metropolitan discourses of identity m~d tbe e~vironment (Brosius, 
1997). Conversely, many forn~s of the local are offered for global consumption, t~’om 
kinship to cra[~s, music, and ecotourism. The point here would be to distinguish 
those forms of globalization of the local that could become effective political forces 
in the defense of place and place-based identities, as well as those forms of localiz- 
ation of the global tbat locals might be able to use to their ow~ advantageo As Virilio 
put it. "I love the local when it enables you to see the global, and ~ love the local 
when you can see it from the global" (Virilio, 1999: 112). 

To construct place as a project, to turn place-based imaginaries imo a radical 
critique of power, and to align social theory with a critique of power by place requires 
that we venture into other terrains. This proposal resonates with, and moves a step 
beyond, Jaaae Jacobs" idea that "by attending to the local, by taking the local serf 
ousb,, it is possible to see how the grand ideas of empire become unstable tectmo- 
logics of power with reach across time m~d space~ (1996: 158). To be sure, "place" 
and "local knowledge" are no panaceas that will solve the world’s problems. Local 
knowledge is not pure or fi’ee of domination; places might have their own forms of 
oppression and even terror; they are historical and connected to the wider world 
through relations of power, and in many ways determined by them. "][’he defense of 
local knowledge proposed here is both political and epistemological, arising out of 
the commitment to an anti-essentialist discom’se of difference. Against those who 
think that the defense of place and local knowledge is undeniabb, romantic, one 
could say, with Jacobs (1996: 161) that "it is a forn~ of imperial nostalgia, a desire 
tbr the ’untouched Native’, which presumes that such encounters [between local and 
global] only ever mark yet another phase of imperialism". It will be necessa~; how- 
ever. to expand the inquiry into place to consider broader questions, such as the 
relation of places to regional and transnational economies; place and social relations; 
place and identity; place, bom~daries and border crossings; place and alternative mod- 
ernities: and the impact of digital technology, particularly the internet, on places. 
W.hat changes do occur in particular places as a result of globalization? Conversely, 
what new ways of thinking about the world emerge [’rom places as a result o:f such 
an encounter’? How do we understand the relations between biophysical, cultural, 
and economic dimensions of places? 

The notion of cultural models of nature and non-capitalist practices does not do 
away with the need to rethink capitalism and globalization; this is a vexing question. 
It does point to the weaknesses of capitalocentrism, however: the fact that what 
Marxism and other progressive frameworks have been called upon to transtbrm is 
this impossibly large monster that cam~ot be changed, a Capitalism that is immune 
to radical reconceptualization and the position of which seems to get :further 
entrenched in the ve~~ act of critique. But is it possible to see it othe~>~ise? ~"What 
if we theorize capitalism not as something large and embracing but as something 
partial, as one social constituent among man3,?...What if capitalism were a set of 
different practices scattered over the landscape that are (for conve~ience and in 
violmion of difference) often seen as the same? If categories like subjectivity aaad 
socie~T can undergo a radical rethinking, producing a crisis of individual and social 



identibT where a presumed fixity previously e~sted, can’t we give Capitalism an 
identity- crisis as well?" (Gibson,-Graham, 1996: 260, 261)~ The same can be said 
about nature (Escobar, 1999a). Whm this means is that, yes, capitalism operates at all 
levels of scale: yes, capitalism is alwa.v s present in the prodt~ction of place; moreover, 
capitalism has to operate on the basis of its incorporation of places, and there are 
probably as many varieties of this incorporation as there are places, despite capital’s 
best efforts at no~vnalizing its co~ditions of operation. Yet this also means that capi- 
talism is at least to some degree transt~rmed by places; that in the same way as 
women are not completely defined by their relation to men, places and non-capi- 
talisms are not completely defined by their relation to capitalism and space (Gibson- 
Graham, 1996); m~d that, as it has been said about Africans, people in places might 
create local economies ’~through socio-cultural practices that engage the West but 
are not familiar to it", at times giving people "opportunities to incorporate other 
cultures withom being acculturated" (Hecht & Simone, 1994: 138, 71). in a more 
positive manner, it means that pluralizing the identity of capitalism -- capitalisms -- 
demands as well the discursive liberation of places (m~d the economy) [’rom a total 
determination by capital, or modernibT for that matter. The idiom of localized or 
hybridized capitalisms and modernities, while suggestive and helpful, does not go 
far enough. These notions often leave tmexamined the question of the genealogies 
of those practices involved, and their co~nection to powero 

Is it possible, then, to accept that postdevelopment is already (and has always 
been) under continuot~s re/construction? That places are always being defended and 
recreated, a~d different economies always on the rise? That alternative ecological 
practices cannot onb; be doct~mented but m’e alwa.vs been struggled for in mm~.v 
localities? To dare giving serious consideratio~ to these qnestions cevtai~ly supposes 
a different politics of reading on ore" part as analysts, with the concomitant need to 
contribute to a different politics of representation, in the field of alternative develop- 
ment, a lot of experimentation is taking place in many localities, in terms of t~’ing 
out combinations of knowledge and power, truth and practice that incorporate local 
gronps actively as knowledge producers. How is local knowledge to be translated 
into power, and this knowledge-power into concrete projects and programs? How 
can local knowledge---power constellations build bridges with expert forms of knowl- 
edge when necessm?- or expedient, and how can they wide~ their social space of 
in fl uence wh en confron ted with detrim en tal local, regional, n ational and tran snation al 

conditions, as it is most often the case? 
An anthropology of globalization predicated on the need to identi:~~ socially sig- 

nificant discourses of difference (cultural, ecological, economic, political) and the 
ways in which they can operate as discourses of articnlation of alternatives, would 
examine the manifold w<vs of constructing cultm’e, nature and identities today, as 
well as the production of dif~?rences through historico-spatial processes which are 
not solely the product o:~" global forces -- whether capitalism, new technologies, 
mm’ket integration, or what have you ........ but also linked to places and their defense. 
It is impovtam to make visible the manifold local logics of production of cultnrcs 
and identities, economic and ecological practices, that m’c ceaselessly emerging from 
communities worldwide. To what extent do they pose important, and perhaps orig- 



inal, challenges to capitalism and Eurocentered modernities? Moreover, once visible, 
what would be the conditions that would allow place-based practices to create alter- 
native structures that give them a chance to survive, let alone grow mid flourish? 

The terrain of social movemems, particularly some ecological and etlmic move- 
ments, offers a fertile ground for thinking about some of these questions and the 
politics of place in general. For instance, the notion of territory being worked out 
by social movement activists and political ecologists in some rainforest areas estab- 
lishes a relation between place, culture and nature. In the Colombian Pacific rainfor- 
est, for instance, activists of the social movement of black communities have 
developed a sophisticated political ecology fi’amewoN that links identity, territo~,, 
and culture to alternative strategies for conservation and sustainable use of the biodi- 
verse resources of the region. Let us look briefly at this aspect of the social movement 
bei~re retaking the question of the politics of the defense of place in a more theoreti- 
cal vein. 

Social movements and subaltern strategies of |ocalizatiou~ 

The Pacific region of Colombia is a vast rainforest area about 900 km long and 
50-180 km wide, stretching from Panama and Ecuador, and between the westermnost 
chain of the Andes and the Pacific Ocean. it is known as one of the "hot spots’" of 
biological diversi~~ in the world. Afro-Colombians, descendants from slaves brought 
beginning in the sixteenth centuo~ to mine gold, make up for about 90% of the 
population, with indigenous peoples from various ethnic groups accounting for about 
5% of the region’s population of close to a million. About 60% of the population 
still live in rural settlements along the numerous rivers that, in the southern part, 
flow from the ~-~mdes towards the ocean. Although the region has never been coln- 
pletely isolated, two factors have brought watershed changes to it in recent years: 
the radical neo-liberal opening of the country to the world economy adopted by the 
government after 1990; and the granting of collective temtorial and cultural rights 
to the black communities in 1993 (,the so-called Ley 70 or Law 70), following the 
implementation of a new national constitution in 1991. It was in the context of this 
conjuncture tha~ the three changes with which this account is concerned need to be 
situated. First, the increased pace of capitalist extractivist activities, such as the rapid 
expansion of AX’rican pahn plantations and industrial shrimp cultivation in the south- 

t:~ This is an extremely s~ccinct presentation of the both the region in question and the movement. It 

is intended to give the reader a sense of the importance of culture, place, m~d terrimU tbr this movemer~t. 

The concept of "territo~?," itself is ve~?, new, dating fiom fl~e mid 1980s~ m~d so is the ethnicization of 

black identities~ The defense of territories and ethnic identities have only become political ptRiects in the 

1990s. For more background on the region see Whitte~ (1986), Escobar and Pedrosa (1996), Restrepo 

and del Valle (1996) a~d Caraacho and Restrepo (1999). The social movement of black comnm~ities is 

analyzed in Graeso, Rosero and Escobar (1998), and the movement’s political ecology framework in 

Escobar (1998). Finally, the book I am currer~tIy writing on these issues has a chapter on place from 
which the brief remarks included here are adapted. The book is based on eight years of research, including 

over 20 months of ethnographic fieldwork starting wi¢h a yemqong period in 1993. 



ern part of the region. Second, the growing concern with the destruction of biological 
diversity, leading to the implementation ot" an innovative prqiect t’or its conservation, 
with the region’s social movements as one of the project’s main interlocutors. Third, 
the rise of important ethnic movements, particularb, the social movement of black 
comm~mities. 

How can the production of this peculiax "rainforest" region be analyzed in terms 
of place? Generally speaking, the ~Pacffico biogeogrhfico~, as the regio~ is known, 
is constructed through processes involving the human, biophysical non-human, and 
machinic worlds operating at many scales, from the microbiological to the trans- 
national. These processes can schemaficalb7 be seen as t’ollows: 

1. Historical processes of geological and biological forn~ation. Geologists and paleo- 
scientists present a view of the region in terms of geological and evolutiona~~ 
time in ways that account for its specificity, particularly its unusually high levels 
of endemism and biological diversity. 

2. Historical processes constituted by the daib; practices of the local black, indigen- 
ous and mestizo communities. Through their laborious daily practices of being, 
knowing, and doing the communities have been activeb; constructing their socio- 

natural worlds for several centuries, even if i~ the midst ot" other forces. 
3. Historical processes of capital accumulation at all scales~ from the local to the 

global. Capital is doubtless one of the most powerful forces constructing this and 
most rainforest region, s of the worldo Nevertheless, the constructio~ of the Pacific 
as place cannot be explained soleb, in terms of capital. Indeed, it could be posited 
tha~ t’orms ot" ~on-capitalism exist and are acmalb’ being created today out of the 
dynamics of place-based cultural and ecological practices, even if in the decided 
engagement with capital and the state. 

4. Historical processes of incorporation of the region imo the State, particularly 
through development representations and strategies. These processes hm~e taken 
on great importance in the last few decades, when the government finalb’ sought 
to incorporate the region fully into its development apparatus. In the em’ly 1980s, 
the Colombian Pacific was for the first time represented as a "developmentaliz- 
able~ region by stale discourses. Capital and developmem constitute a two- 
pronged strategy for the territorialization of the Pacific as a modern space of 
thought and inter~.ention. 

5. The cultural-political practices of social movements. After the 1990s, black and 
indigenous movements became an important contender tbr the representation and 
co~struction of the Pacific as place and region-temto~)~. These movements have 
set into motion a cultural politics which operates chiefly through a process of 
ethnicization of identity in close connection with ecological and alternative devel- 
opment strategies. 

6. "][’he discourses and practices of technoscience at all scales, from the local to the 
global, particularly in the areas ot" biodiversity conservatio~ and sustai~ability. 
"Biodiversity" has become a powert~,~l discom’se and has originmed a network of 
sites that embraces ever more domains of cultm’al, political, and ecological action. 



Since the early 1990s, the biodiversity network has become an important element 
in the struggle over the Colombian Pacific as place m~d te~vito~r. 

in a ve~T schematic fashion, these processes can be further divided into two overall 
strategies. These strategies, let it be emphasized, and not bounded and discrete, but 
overlapping and in many ways co-produced: 

1. Strategies of global localization by capital, the state, and technoscience. Capital, 
state and technoscience engage in a politics of scale that attempts to negotiate the 
production of locality in their own favor. Nevertheless, to the extent that these 
strategies are not place-based, they inevitably induce a delocalizmg effect with 
respect to local places, despite their efforts at articulating with localities. (1[ will 
not discuss here those related territorial strategies based on the violence of wea- 
pons and intimidation, which un[’ortunately have gNned ascendancy in the region 
si~ce the late 1990s, causi~g massive displacemem of people in a ~mmber of 
places.) 

2. Subaltern strategies of localization by communities and, particularly, social move- 
ments. These strategies are of two kinds: place-based strategies that rely on the 
attachment to territo~~ and culture; and glocal strategies through meshwoNs that 
enable social movements to engage in the production of locality by enacting a 
politics of scale [’rom below. Social movements engage in the politics of scale by 
engaging biodiversity networks, on the one hand, and through coalition making 
with other place-based struggles. 

Activists of the Process of Black Communities (PCN) have progressively articu- 
lated a political ecology fi’amework in their interaction with commtmity, state, NGO, 
and academic sectors. One of the important contributions of the Biodiversi~ Conser- 
vation Project (PBP) has been to initiate research and conceptualization of the "tra- 
ditional production systems" of the river communities. For PBP stall" and PCN acti- 
vists alike, it is clear tha~ these systems are more geared towards local consumption 
than to the market and accumulation; they hm~e operated as forms of resistance, 
even if the?; ha~,e also contributed to the region’s marginalization. Also commonly 
appreciated is that traditional practices have been sustainable to the extent that they 
have enabled the reproduction of the cultural and biophysical ecologies (Sfinchez & 
Leal, 1995). This sustainabilit?, has been increasingly put into question for most 
commm~ities for at least the past two decades. Activists have introduced other 
important conceptual innovations in this context. The first one is the definition of 
"biodiversity~ as ~"territo~~ plus culture". Closely related to it is a view of the entire 
Pacific rainforest region as a "region-ter~:ito~.5; of ethnic groups", that is, an ecological 
and cultural unit that is laboriously constructed through the daily cultural and econ- 
omic practices of the comm m~ities. The region-territory is also thought about in terms 
of "life corridors", veritable modes of articulation between socio-cultural forms of 
use and the natural environmem. There are, :[’or i~stance, life corridors linked to the 
mangrove ecosystems; to the foothills: to the middle part of the rivers, extending 
towards the inside of the forest; and those constructed by particular activities, such 



as traditional gold mining or women’s shell collecting in the mm~grove areas. Each 
of these corridors is marked by particular patterns of mobility, social relatio~s 
(gender, kindred, ethnicity), use of the environment, and links to other corridors; 
each involves a particulm" use and management strategy of the territo~T. 

The regio~-territo~T is a categoo7 of inter-ethnic relations that points toward the 
construction of alternative life and society models. It entails an attempt to explain 
biological diversity :from the e~dogenons perspective of the eco-cnltural logic of the 
Pacific. More concretely, the territory is seen as the space of ~{~i’c~ive appropriation 
of the ecosystem, that is, as those spaces used to satis~}T communit)., needs and for 
sociN and cultural development; it is multidime~sio~al space for the creatio~ and 
recreation of the ecological, economic, and cultural practices of the communities. 
For a given river community, this appropriation has longitudinal and transversal 
dimensions, sometimes encompassing several river basins. Thus defined, the territo~?; 
cms across several landscape units; more importm~tl.v, it embodies a community’s 
life projecto The region-territo~~, on the contra~; is conceived of as a pohticd 
s~ruction for the detbnse of the territories and their sustainability. In this way, the 
region-territor?., is a strategy of sustainabilit)., and viceversa: sustainability is a strat- 
egy for the construction and defense of the region-territory. The region-territo~); can 
thus be said to articulate the hjb project of the communities with the po/ilica/project 
of the social movement. The struggle :for territory.- is thus a cultural struggle for 
autonomy and sell;determination. This explains why l~r many people of the Pacific 
the loss of territo~" would amoum to a return to slave~5.; or, worse perhaps, to becom- 
ing "common citizens~, 

The issue of territor?., is considered by PCN activists as a challenge to developing 
local eco~omies and forms of governability that can support its effective defe~se. 
The strengthening m~d translbrnmtion of traditional production systems and local 
markets and economies; the need to press on with the collective titling process; 
a~d woNing towards organizationN strengthening and the development of forms of 
territorial governability m’e ,all important components of m~ overall strategy centered 
o~ the regio~. FinNly, it is clear that communities themselves i~creasingly hm,~e a 
sense of the loss of territory at present and what it might take to defend it. Those 
in river communities m’e prone to point at the "loss of traditional values and identi~~’’ 
as the most immediate source ot" loss of territo~’. Other factors seem to converge 
on this variable; loss of traditional production practices, m’ational exploitation of 
resources, state development policies oriemed by pm’el.v external criteria, increase 
pace of industrial extraction, and the existence of totally inappropriate and alienating 
educational models for the young people are cited as the most common factors asso- 

ciated with the loss ot" values m~d territo~’. In more substantial discussion, s with 
commm~ity leaders and social movement activists, a series of other factors linked to 
the loss of territo~T start to emerge, such as: the spread of plantations and specializa- 
tion of productive activities; changes in production systems; internal conflicts in the 
communities: the cultural impact of national media, edt~cation and ct~ltm’e: out 
migration a~d the arrival of people foreig~ to the region espousing the ethics of 
capitalism and extractivism; and of course inadequate development policies, the neo- 
liberal opening to world mm’kets, and the demands of the global economy. 



To sum up, to the strategies of prodt~ction of locali~T by capital (and, in dif~?rent 
ways, technoscience), social movements oppose strategies of localization which, as 
we have seen, l~cus in the first instance on the defense of territory m~d culture. The 
idioms of biodiversi~’, st~stainabili~’, traditional production systems, cultural rights, 
and ethnic identities are all interwoven by movement activists into a discourse for 
the defense of place and a political ecology framework that enables them to axticulate 
a political strategy. Social movements such as the movement of black communities 
of the Colombian Pacific can thus be seen as advancing a triple localizing strategy 
for the defense of their territories: a place-based localizing strategy for the det~nse 
of local models of nature and cultural practices; a further strategy of localization 
trough an active and creative engagement with translocal forces, such as similm" 
identi~, or em, iromnental movements or various global coalitions against globaliz- 
ation m~d free trade: and a shilling political strmegy linking identity, territory m~d 
culture at local, regional, national, and transnational levels. Socia! movements of this 
type actually engage in a novel politics of scale that is yet to be studied ethnographi- 
cally. These ethnographies must relate place-based, yet transnationalized, struggles 
to transnational networks fostered by global discourses of tectmoscience and capital; 
they must look at networks in terms of a diverse set of actors and discourses operating 
at various scales; m~d they shot~ld investigate the ways in which these actors relate 
to both places and spaces as they "travel’~ back and forth between places in the 
network, at various levels of scale~! 

Place, difference, and the politics of scale 

What are the prospects for detbnse of place projects such as fl~at of fl~e Colombian 
Pacific? it is important to tackle this question in a genera! way before concluding. 
For Dirlik, the smadval of place-based cultures will be insured when the globalization 
of the local compensates [’or the localization of the global -- that is, when symmet~?; 
between the local and the global is reintroduced in social and conceptual terms and, 
we need to add, when economic and ecological difference are similm’ly rendered 
into centers of analysis and strategies ~’or action, in the last instance, however, the 

~* I base this prelimina~, m~alysis of ~etworks on my k~owledge ol and engagement with, several 
nelworks, including the social movement of black commm~ities and its transnalio~al activities; the 

[YNESCO-sponsored project, "Wome~ on the Net" (Ha.rcourt, 1999b)~ a~ international network devoted 
to the stu@ and promotion of the use of NICTs by women’s groups world-wide; and the h~ternationa! 

Group ~br Grassroots Initiatives (IGGRI), a coalition of social movements against globalization. I have 
also f~Alowed from a distance the activities of the Geneva-based People’s Global Action Against I~’ree 

Trade (PGA), which has been instcdme~tal in a mm~ber of mobilizations against the World Trade Organi- 
za.tion has been si~ce May, 1998, Two dissertations in progress at the University of Massacht~set~s al 

Amherst, by Chaia Heller and Ma.~- King, also advance a network ethnography, the first i~ the conlexl 

of Vrench peasant mobilization against trm~sgenic agriculture (see Escobar & tteller, 1999), the second 
tbcused on the activities of a small number of radical NGOs in the area of genetic resources and biodivers- 
i~" conservation. The last chapter of a book I am currently writing, based on several years of fieldwork 
in the Colombian Pacific. will be devoted to the theo~5~ and ethnography of networks. 



imagination and realization of different orders demands "the projection of places 
into spaces to create ~ew structures of power.. ~in ways that incorporate places into 
their very constitution" (Dirlik, 2000: 39); this would also entail the release of non- 
capitalist imaginaries into the constitution of economies and economic structures, 
and the det’e~se of local cultures fi’om their normalization by dominant cultures so 
that they can become effective political and life forces. For this to happen, places 
must "project themselves into the spaces that are presently the domains of capital 
and modernity" (Dirlik, 2000: 40). Some social movements axe pointing the way 
with their redefinition of the relation between nature and socieb~, the cultural and 
the political. 

This in no way entails rei~qng places, local cultures, and forms of non-capitalism 
as "untouched" or outside of histo~T. To give attention to place and local cultures 
is to destabilize "the surer spaces of power and difference marked by geopolitical 
or political economy perspectives" (Jacobs 1996: 15). As Jacobs adds, "the dichot- 
omy of the anthentically local and the appropriative global has its ow~ problematic 
nostalgia. At best, the residual category of the local provides the hope t~r resistance. 
At worst, the local is seen as succumbing to the global, a compromised space of 
accommodation" (p. 36). To speak N~out activating local places, cultures, natures, 
and knowledge against the imperializing tendencies of space, capitalism and mod- 
ernity is not a deus ex mac’hina operation, but a way to move beyond the chronic 
realism lbstercd by established modes of analysis. Sm’ely places and localities are 
brought into the politics of commodification and cultural massification, but the 
knowledge of place and identity can contribute to produce different meanings -- of 
economy, nature and each other ........ within the conditions of capitalism and modemit3, 
that surround it. 

Massey put it best in talking about the approach to space and place she would 
favor: 

This would imagine the spatial as the sphere of the juxtaposition, or co-exist- 
ence, of disti~ct narratives, as the product of power-filled social relations; it would 
be a view of space which tries to emphasize both its social construction and its 
necessarily power-filled nature. Within this context, "places" ma.v be imagined as 
particular articulations of these social relations, including local relations "within’~ 
the place aaad those many connections which stretch way beyond it. And all of 
these embedded in complex, layered histories. This is place as open, porous, 
hybrid - this is place as meeti~g place (again, the importance of recognising in 
the %patial’" the juxtaposition of dif*?rent narratives). This is a notion of place 
where specificity (local uniqueness, a sense of place) derives not from some 
mythical internal roots nor from a history of relative isolation -- not to be dis- 
rupted by globalisation ........ but precisely from the absolute particularib~ of the 
mixtm’e of influences t~und together there (1999: 18; see also Massey, 1994). 

This is a constructive formulation to which anthropologists might add the need to 
take into account the necessarily cultural basis of what is specific to place aaad to a 
sense of place ....... including those aspects of place that might be irreducible to the 



veo7 same dialectic that geographers talk about. Massey’s emphasis on narratives 
and specificity opel~s the way for geographers to be more attm~ed to the cultural 
dimension of space. Space is not culturally neutral, as it is often assmned. The 
relationship between space, the natm’al and the cultm’al needs to be spelled out more 
clearly i~ spatial narratives that tepid to take it for granted. The productio~ of space 
through processes and naxratives of capital and development, :for instance, is quite 
different t’rom the space struggled t’or by social m ovem eros (e.g. the "region-tern 
of ethnic groups" of the Colombian Pacific). 

Morever, although this idea can onb; be mentioned in passing here, social move- 
merits-led networks and glocalilties comribute to produce different kinds of space. 
For the spaces created by capital not only abstract t’rom place but tend to enforce 
the regularized spaces of modernib~; they are driven by mechanisms of de- and re- 
territorialization that can only take into account what is specific to place up to a 
certain point. To put it simply, capital operates at the local level but cannot have a 
sense of place -- certainly not at least in the phenomenological sense. To be sure, 
capital needs to articulate with local conditions, yet this is not the same as saying 
that capital is place-based, at least not in the way in which place-based struggles 
are, or rarely so. This idea resonates with Doreen Massey’s suggestion that in con- 
ceiving of space as always a product of interrelations, that is, as a genuinely existing 
multiplicity, one must have to acknowledge that "the South" or the cultures of much 
of Asia, Ali’ica and Latin America ~might have their own stray to tell"; this implies, 
in turn, that "what is required for the constitution of the spatial is a degree of mutual 
autonomy, a ge~mine pluralityo..An understanding of spatiality, in other words, 
entails the recognition that there is one more sto~~ going on in the world and that 
these stories have, at least, a relative autonomy~ (Masse.v, 1998: 3; see also Slater, 
1998). Again, it is important to highlight the cultural source of this difference and 
autonomy. Massey is absolutely fight in pointing at what she calls ~’the spatialisation 
of the stow’ of modernity" as a key problem i1~ the conceptualization of globaliz- 
ation -- that is. the fact thin whm is described as globalization is the universalizmion 
of a particular way of imagini~g cultures and societies as having a particular relation 
to (national) space. Globalizatiom in other words, starts with the spurious assumption 
of spaces already divided-up into parcels (the nation-states), and of places which are 
already separate, bounded, and subordinate. In deli~king the sto~~ of globalization 
fi’om that of modernity, Massey wants to open up the imagina~~ of globalization to 
an alteri~~ of space-place forms; it is a way of multiplying the geographical speaking 
positions for a truly spatialized globalization. I suggest that thinking in terms of 
glocNities that qualitativeb, reorganize and recreate space is a way of doing so. For 
this possibility to become :fully visible, however, one has to move to the terrain of 
culture. The cultural politics of social movements suggests ways t~r reconnecting 
space and place in ways that do not yield the standardized narratives of capital 
and modernity. 

These discussions of place already him at the question of the politics of the de~?nse 
of place. Theoreticalb~, it is important to learn to see place-based cultural, ecologicN, 
and econornic practices as important sources of alternative visions and strategies 
reconstructing local and regional worlds, no matter how produced by "the global" 



they might also be. Socially, it is necessao7 to think about the conditions that might 
make the defel~se of place -- or, more precisely, of particular construc~’ions ofpIace 
and the reorganization ofplac’e this might entail --- a realizable project. As I men- 
tioned, in their triple localizing strategy, some rainforest social movements engage 
in what geographers call "the politics of scale~’; they jump fi’om one scale to another 
in their political mobilization. The results occur at various scales, from the local 
temtories to the construction of regional socionatural worlds, such as the Pacific as 
a "region-temtory of ethnic groups". Alternative ecological public spheres might 
be opened up in this wa.v against the imperial ecologies of nature and identib~ of 
capitalist modernity~ 

It is true that capital and globalization achieve draaa~atic scaling effects. They con- 
trol places through the control of space. As geographers point out (S~Tngedouw 
1997, 1998), we axe witnessing an important geographic re-scaling by capital which 
shifts power primarib,~ to the global level and global forms of governance (for 
example, NAFTA, the EU, GATT, and WTO). Most times these maneuvers are 
undemocratic and disempowering; they are fueled by discourses oF free trade, devel- 
opment, and the unrestricted work of markets. However, social movements and pro- 
gressive NGOs often times also create networks that achieve supra-place effects that 
are not negligible. The various networks of indigenous peoples of the ~Mnericas are 
already well known in this regard, but there are trm~snational networks emerging 
around a host of issues world wide. The anti-WTO demonstrations in Seattle in 
November, 1999 are a case in point. They were actualb,~ the result of networks of 
organization, s in asce~siol~ since at least the anti-GATT protests in India in the early 
1990s. These networks propitiate the reorganization of space from below and some 
measure of symmet~, between the local and the global. They can be seen as creating 
"glocalities", that is, cultural and spmial configurations that connect places with each 
other to create regional spaces and regional worlds. Glocality means that eveuthing 
is local and global, to be sure, but not global and local in the same way (Dirlik, 
2000). In other words, not only capital but place-based struggles reorganize space 
through networks, and they do so accordi~g to different parameters and concerns. 

This is also to suggest that the politics of place has to be t~und at the intersection 
of the scaling effects of networks, on the one hand, and emergent identities, such 
as the black and indigenous identities of the Colombian Pacific, on the other~ Social 
movements and local communities are not just trapped in places, awaiting for the 
liberating hand of capital, technology or development to join the networks of trans- 
national flows of commodities, images, and the like. In constructing networks and 
glocalities of their own, even if of course in their engagement with dominant net- 
works, social movements might contribute to democratize social relations, contest 
visions of nature (such as in biodiversity debmes), challenge current technoscientific 
hype (and in the case of transgenic agriculture and genetically modified organisms, 
GMOs), aaad even suggest that economies caaa be organized differently from current 
neo-libera! dogmas (as in the resurgence of barter and local-currency economies and 
the continued survival of no~-capitalist practices). Social movements suggest that 
’Nle gestalt of space" (Swyngedouw, 1997) needs to be approached not only from 
the perspective of capital’s spatiNization but from the side of the production of space 



by place-based networks. It is also vital that researchers recognize both the social 
production and the cultural construction of space; the scaling-t~p of networks has 
cultural effects that are often missed in conceptions o:f space and networks, including 
those that have been most enlightening and influential (Harvey, 1989 for space; Lat- 
our, 1993 for networks; Castells, 1996 for both). 

A politics of diffcrcnce based on place-based practices and networks is gremly 
aided today by the creative use of NICTso Information and networking have been 
shown to be of vital importance to the political strategies of a number of cultural 
rights movements, including the Zapatista and the Maya culturalist movement 
(Nelson, 1996), women’s movements (Harcourt, 1999b), and other ethnic, em,~iron- 
mental, and indigenous movements (Ribeiro, 1998; Escobar, 1999b). It might seem 
paradoxical at first to use NICTs, known for their de-localizing effects at the service 
of capital and global media, [br a defense o:f place-based practices. But the fact is 
that people rooted in local cultures are finding ways to have a stake in national and 
global society prcciseb~ as they engage with the conditions of transnatioanalism in 
defense of local cultures and ecologies (Arizpe, 1999). This is so because these 
networks are the location of emergent local actors and the source of promising cul- 
tural practices and possibilities. They arc most effective when they rely on an ongo- 
ing tacking back and ~ixth between c.vberpolitics and place politics ........ that is, 
between political activism in the internet and other network-mediated spaces and 
activism in the physical location in which the networkers sit and live. Because of 
their historical attachment to places and the cultural m~d ecological difference they 
embody, women, environmentalists, and ethnic social movements in some parts of 
world are particularb; suited to this task of weaving the virtual and the real, and 
culture, gender, environment and development into an innovative cultural-political 
practice (Ribeiro, 1998; Rocheleau, Thomas-Slate & Wangari, 1996; Harcourt, 
1999b; Escobar, 1999b). 

The radical lessons of a politics of place do not stop there, and there is a final 
aspect I would like to mention be[bre concluding. A place-based politics might 
enable scholars and activists to think about the conditions for what philosophers 
Spinosa, Flores m~d Dreyfus (1997) have called ~the retrieval of history-making 
skills". Working out of a reformed phenomenology, these authors attempt to bring 
back a contextualized and situated notion of human practice in contrast to the desitu- 
ated and detached view of people and things fostered by Cartesianism and modern 
science. To be sure, this attempt takes place ~k~ll.v as a critical project of modernib~; 
however, it can be reinterpreted to illmninate certain unsuspected aspects o:f the 
politics of place. While the philosophers acknowledge the historical trend towards 
uprooted and flexible selves and communities fostered by NICTs, they believe that 
history-making skills linked to an attachment to place and stable identities have not 
disappeared and may be creativeb; recuperated. Why? Because, in their argument, 
we live at our best when engaged in acts of histo~~ making, meaning by this the 
abili~~ to engage in the ontological act of disclosing new wa.vs of being, of trans- 
forming the ways in which we understand and deal with ourselves and with things. 
Places can be thought of as ~disclosive spaces", defined as "any organized set of 
practices for dealing with oneselt; other people, and things that produces a relatively 



serf-contained web of meanings" (p. 17). While most activi~" going on in places can 
be categorized as daily coping or customa~r disclosing, there is always the possibility 
of historical disclosing; this might happen, for instance, when activists identity; and 
hold on to a disharmony in wa.vs that transform the background practices of under- 
standing or the disclosive space in which people live~ This lit’e of skilt’ul disclosing, 
which makes the world look genuineb~ different, is only possible through a life of 
intense engagement with a place~ 

This is in direct opposition to the conventional notion of the public sphere that 
operates through detached understanding of problems and that results in abstract 
solutio~s. Democracy, i~ these philosophers~ views, requires the rootedness in parti- 
cularly problems and places (the immersion in the background practices of a col- 
lectivi~" with the risk taking that speaking out of this background entails); only in 
this way can meaningful public spheres be created, and only under these circum- 
stances can the kind of interpretive speaking through which particular practices and 
identities might appear as worthy ot" attentio~ to a mixed commm~ity be exercised. 
Interpretive speaking, in other wo~ds, belongs with/in places. Place-based activists, 
intellectuals, and common citizens (’~reticent citizens", pp. 94----115) do not act as 
detached contributors to public debate (as in the talk show model of the public 
sphere) but are able to articulate the concerns of their constituencies in such a way 
that the relevant background practices are changed. Social movements also fulfill 
this role at various scales through the networks they create; their actions emerge from 
the concrete experience of their subworld; at their best, the?" respect the difference of 
oNer subworlds win which they network and interact, eve~ as they cross-appropriate 
practices of those subworlds, in the process, not infi’equently the background prac- 
tices of all the subwoflds involved are transfo~vned ~s. Surely, a new model of politics 
and of the public sphere is needed if we are to take seriously the challenge of non- 
historical living these authors see as becoming pervasive. Some argue that this new 
model of politics can aheady be observed in networks of place-based struggles, such 
as certain women’s networks (Haxcom’t, 1999a) or in grass-roots t~rms of governance 
linked to ecological eNnicities (Parajuli, 1997). 

In sum. social movements and many progressive NGOs and scholars are finding 
it increasingly necessaD~ to posit a defense of place and place-based practices agNnst 
the economic and cultural avalanche ot" recent decades. Most times, this project does 
not take the form of an intransigent defense of "tradition" but rather of a creative 
engagement with modernib; and transnationalism, often times aided by NICTs (see 
also Arce & Long, 2000). These social actors do not seek so much inclusion into 
the global netwoN socieb~ but its reconfiguration in such a way that their visions 
of the world may find minimum conditions for their existence. Despite tensions and 
contIicts, the?; create networks and glocalities with a more decidedly plural character: 

~ They give the example of Chico Mendes, who cross-approprialed practices from the Brazilian 

indigenous movement and the international er~vimmnental movemen~ to craft a practice (extractive 

rese~,;es) that could not have been generated solely out of their own concerns and expe~ence (1996:113 

114). The notion of cross-appropriation provides interesting elements f~gr thinking about social move- 

ment networks. 



glocalities in which many cultt~ral politics and political cultures can coexist, giving 
new meanil~g to democracy. Popular glocalities might be able to establish structures 
of power that do not impose homogeneous conceptions of the good on all of its 
participants. Here we might find a new hope for a reasonable pluralism. The tact 
that a growing number of people and groups demand the right to their own cultures, 
ecologies, and economies as par~ of our modern socia~ worm can no longer be 
denied, nor can it these dem m~ds be easily accomm odated into any m~iversalist liberal 
or neo-liberal doctrine. It is no longer the case, as neoliberal globalizers would have 
it, that one can only contest dispossession and argt~e tbr equalit?., from the perspective 
of inclusion into the dominant culture and eco~omy. In :[’act, the opposite is becoming 
the case: the position of difference and antonomy is becoming valid, if not more. 
for this contestation (see Gledhill 1997, 1999 for the exempla~~ case of the Zapatista 
in this regard; Escobar, 1999c l~r a general argument). Appeals to the moral sens- 
ibili~" of the powerful ceased to be ef~}ctive, if they ever were. it is time to t~~ out 
other strategies, like the power strategies of groups connected in networks, in order 
to negotiate contrasting conceptions of the good and the value of different forms of 
life and to re-state the long-standing predicament of difference-in-equalib~. it is time 
tbr thinking more openly about the potential healing effects of a politically 

enriched alterit?. ,. 

Conclusi~}n 

it might seem paradoxical to asser~ that the identities that can been as emerging 
in the cultural-environmemal domain today might simultaneously be attached to 
place and most open to what remains unimagined and unthought in biological, cul- 
tural, and economic terms. These idemities engage in more complex ~’pes of mixing 
and dialectics than in the most recent past. The dynamic of place, networks, and 
power at play today in many ambits suggests that this is the case. Subaltern strategies 
of localization still need still to be seen in terms of place; places are surely connected 
and constructed yet those constructions entail boundaxies, grounds, selective connec- 
tion, interaction, and positioning, and in some cases a renewal of history-making 
skills. Co~mectivity, interactivity an positionNity are the correlative characteristics 
of the attachment to place (Escobar, 1999b,c), and they derive greatly from the modes 
of operation of the networks that are becoming central to the strategies of localization 
advanced by social movements (and, of course, by capital in different ways). Net- 
works can be seen as apparatuses for the production of discourses and practices that 
connect nodes in a disconti~mous space; networks are not necessarib7 hierarchical but 
can in some cases be described as sell:organizing, non-linear and non-hierarchical 
meshwoNs, as some theorists of complexly7 think of them at present (De Landa, 
1997). They create flows that link sites which, operating more like ti’actal structures 
than fixed architectures, enable diverse cot@lugs (structural, strategic, conjuncmral) 
with other sites and networkso This is why I say that the meaning of the politics of 
place can be tbund at the intersection of the scaling effects of networks and the 
strategies of the emergent identities. As Rochelean put it eloquentb,, this calls for 



an interest in "the combination of people-in-place and people-in-networks, and the 
portability (or ~ot) of people’s ways of being-in-place and being-in-relation with 
humans and other beings" (D. Rochelean, personal commm~ication). 

it has been said that the ideas and practices of moderni~ are appropriated and re- 
embedded in locally-situated practices, giving rise to a plethora of modernities 
through the assemblage of diverse cultm’al elements, and that ol’ten times this process 
results in counter-tendencies m~d connter-development, defined as "the process by 
which multiple modernities are established" (Arce & Long, 2000: 19). The challenge 
for this constructive proposal is to imagine multiple modernities fi’om multiple direc- 
tion, s, that is, fi’om multiple genealogies of place-based (if clearly ~ot place-bound) 
practices. It is at this level that "the postdevelopment moment" is of relevance, at 
least in some recent reinterpretations of the concept. For Fagan (1999), tbr instance, 
the construction of a post-development politics must start with a consideration of 
material struggles and the cultural politics around them, criticalb, engage with domi- 
nant development discourse by acknowledging its problems, and imagine transform- 
ation strategies fully cognizant of how cultm’al production is associated with power. 
"Reconstituted" development workers, researchers, and activists might thus begin to 
outline a more substantial post-development strategy. More than an m~ti-development 
movement, this strategy point at the construction of post-development scenarios that 
incorporate a pedagogical oriemation towards changeo A movement towards the 
defense of place might well be an element in this strategy. This defense is of course 
not the only source of hope and change, but an important dimension of them. 

The critique of the privilege of space over place, of capitalism over non-capitalism, 
of global cultures and natures over local ones is not so much, or not only, a critique 
of our understanding of the world but of the social Neories on which we rely to 
derive such understanding. This critique also points at the marginalization of intellec- 
tual production on globalization produced in the "peripheries" of the world (Slater, 
1998). The critique, finalb~, is an attempt to bring social theo~.-y into li~e with the 
views of the world and political strategies of those who exist on the side of place, 
non-capitalism and local knowledge -- and effort to which anthropologists and ecol- 
ogists are usually committed. Dominance and subaltemity, as Guha (1988) forcefully 
demonstrated, are complex social and epistemological phenomena. "][’hose fi’ame- 
works that elide the historical experie~ce of Ne subaltern and Nat participate in the 
erasure of subaltern strategies of localization can also be said to participate in the 
prose of counterinsurgency. Conversely, if it is tree that politically enriched forms 
of difference are always under construction, them is hope that they could get to 
constitute new grounds for existence and significant rearticulations of subjectivi~ 
and alterity in their economic, cultural m~d ecological dimensions. 

In the last instance, anthropology, political geography and political ecology can 
contribute to re-state the critique of current hegemonies as a question of the utopian 
imagination: (?an the world be reconceived and reconstructed from the perspective 
of the multiplicity of place-based practices of culture, nature and economy’? Which 
:forms of ~the globaF~ can be imagined :from multiple place-based perspectives? 
Which counter-structures can be set into place to make them viable and productive? 
What notions of politics, democracy and the economy are needed to release the 



effectivi~7 of the local in all of its multiplici~" and contradictions? What role will 
various social actors -- including technologies old and new -- have to play in order 
to crcme the networks on which m,~aaifold [bnns of the local can rely in their encoun- 
ter with the nmltiple manifestations of the global? Some of these qt~estions will have 
to be given serious consideration in our efforts to give shape to the imagination of 
alternatives to the current order of things. 
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As an anthropologist who has worked with 
geographers for decades and has been inspired by 
the concept of scale as a means of overcoming the 
local-global dualism present in my discipline and 
in the other social sciences in general, I found the 
recent article in this journal by Marston et al. (2005) 
to be a timely and for the most part pertinent 
critique of Economic Neo-Darwinist conceptions of 
globalization, networks, flows and the sort. However, 
I am worried by the less pertinent aspects of their 
arguments and the suggested alternative concept 
of site within a .fiat ontology. First, I will focus on 
why scale is crucial for understanding political 
power and social movements, particularly in the 
Amazon, one of the world’s great laboratories of 
alternative politics. Then, I will turn to the bogus 
issue of whether scale ’exists’, where I will question 
the authors’ understanding of philosophy. Finally, 
I will show how abandoning the concept of scale 
could prove to be dangerous for the long-term 
survival of geography, for if, as Dicken (2004) 
complains, geographers are forever missing the 
theoretical boat, then Marston, Jones and 
Woodward propose sinking one of the few boats 
crafted and launched by geographers themselves, 
which in effect could mean killing the goose that 
laid the golden egg. 

Scale, power and alternative politics 

Marston, Jones and Woodward provide an excellent 
overview of the development of the concept of 
scale over the last decades, from Neo-Marxist 
views to contemporary Economic Neo-Darwinist 
formulations, which they rightly criticize for being 
economically deterministic, politically conservative 

and top-down in perspective. However, the authors 
rely too heavily on Derrida and only in passing 
refer to Post-Structuralist (Foucault) and other 
Post-Modernist (Lyotard, Baudrillard) views con- 
cerning power, networks and social movements, 
the spatiality of which Claval (1978), Friedmann 
(1992) and Raffestin (1980) were pioneers in 
Geography and was so well developed recently by 
Allen (2003), which amazingly are absent from the 
bibliography. 

With this in mind, I defend the concept of scale 
allied to networks as applied to the complex politi- 
cal alliances which arose in the Amazon surround- 

ing environmental, developmental and ethnic issues. 
The main reasons for this are that even if social 

movements try to circumvent top-down political 
hierarchies, one has to understand the latter to be 
able to understand what they are reacting to, and 
most importantly the success or failure of alterna- 
tive politics in the Amazon hinges on working 
through all the scales of political alliances and not 
just getting off an international flight and barging 
into communities in a top-down fashion. 

A host of global, national, regional, state-level, 
municipality-level and community-level actors 
interact and struggle over the fate of the Amazon, 
and the concept of scale is extremely important for 
understanding what appears to be political chaos 
(Figure 1). Within this process, international NGOs 
often become frustrated with the intermediary 
scales of power and try to go directly to the aid of 
local communities. No doubt, like that which hap- 
pens on historical and contemporary frontiers all 
over the world, many national, regional and state- 
level players are committed to productivist and 
nationalist objectives and so act to stymie the efforts 
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Figure I The juxtaposition of hierarchical and alternative politics in the Brazilian Amazon 

Source: Hoefle (2000 updated here) 

of foreign NGOs. However, simply circumventing 
these scales of power short-circuits the process 
because in an environmentally and culturally com- 
plex world international players often do not have 
the detailed knowledge to choose the right place, 
time and amount of funding to give and end up 
throwing money at success-story communities, which 
do not always use it appropriately, while the great 
majority of less visible communities go wanting. 

The famous craft fisher movement of Silves munici- 

pality is a case in point. The movement arose in the 
1980s as a means of resisting the incursion of large 
commercial fishing boats supplying the insatiable 
markets of Bel~m, Manaus and Santar~m. Progres- 
sive clergy and laypersons of the Catholic Church 
helped the communities organize a municipal-level 
association which effectively pressured local and 
later state and federal government for protection of 
their fishing grounds. The fishers were so success- 
ful that they attracted a good deal of outside atten- 
tion, particularly during the UN Conference on 

Environment and Development held in Rio de 
Janeiro in 1992. Various international NGOs and 
foreign governments provided millions of dollars 
and the movement split in two: a naive environ- 
mental movement controlled by local and outside 
urban actors whose objective was to maintain 
fishers as subsistence producers in order to preserve 
natural resources, and a farm production movement 
controlled by local rural people which sought financ- 

ing for what was supposed to be environmentally- 
benign, commercial agro-forestry systems. The 
resulting disarticulation (of scales) was a disaster: 
the environmental movement turned into a make- 
work project which is now going through the 
throes of going cold turkey financially and the farm 
production movement became heavily indebted as 
agro-forestry systems failed because of overspe- 
cialization in a few products which provoked crop 
disease and caused produce prices to plummet. 

Contrast this with the highly successful regional 
political movement COIAB (Coordenaqfio das 
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Organizaq6es Indigenas da Amaz6nia Brasileira), 
a consortium of Amerindian social movements of 

the Brazilian Amazon. Led by the acculturated 
Tucanos and Macuxis of Amazonas and Roraima 

states respectively, and helped by an impressive 
alliance of Brazilian and foreign anthropologists, 
environmentalists and religious organizations, the 
different Amerindian groups of the Amazon formed 
the consortium in 1989. Today COIAB includes 56 
organizations representing over 200 000 Amerindi- 
ans from 163 native peoples of the nine states that 
comprise the Brazilian Amazon. COIAB, together 
with its different political allies situated at all 
scales of political action, has been highly successful 
at setting aside enormous areas of the Amazon for 
reservations and at attracting funding for health 
and community development programmes. Repre- 
sentatives are regularly called upon to testify before 
state and federal congressional committees, to 
participate in ministry commissions and to attend 
all of the important world environmental and non- 
governmental association events. 

What is important to note is that unlike projects 
undertaken by transnational NGOs, COIAB is truly 
multi-scalar and at the same time political partici- 
pation occurs in a bottom-up fashion. Similarly, 
Bicalho (2003) and Miranda (2004) show that suc- 
cessful cases of alternative development in the 
Amazon have to be based on multi-scalar politics 
which go beyond the municipal level. 

Consequently, it is hard to see how the concept 
of site would do justice to the complexity of Ama- 
zonian politics and maybe geographers should 
think twice before throwing scale out with the bath 
water. More importantly, the concept of site is politi- 
cally conservative, even if less so than Economic 
Neo-Darwinism. However, in these troubled times 
of the early twenty-first century, this is not enough 
and I would prefer a theoretical perspective that 
Sayer (2001) called ’Critical Cultural Political Econ- 
omy’ in which a synthesis of Gregory (2004) and 
Harvey (2003), and maybe modestly helped by 
Hoefle (2004), is a far more powerful explanatory 
model for understanding a world in conflict. 

There ain’t no such thing as scale: 

philosophical red herrings 

Whether scale has ontological existence or not is 
simply a bogus issue in philosophical terms. Of 
course the concept of scale, as all theoretical devices 
such as culture, society, economics, environment, 

nature, site and a host of others, are just that, a 
word (symbol) in our head to which a string of ideas 

are associated concerning things, activities and 
processes perceived in the world. It is unfortunate 
that the authors were inspired by Mitchell (1995), 
who tried to argue that the concept of culture, 
unlike political economy or capital, does not exist 
ontologically. At the time, Cosgrove (1996) rightly 
objected to the ’foundationalism’ (determinism and 
reductionism) present in Mitchell’s arguments, 
which he characterized as ’sub-Marxian’ because 

culture was considered to be located at a ’nebulous/ 
mystifying level’ with ’no solid ontological ground/ 
foundation’ and so was ’reifying’, ’empty’ and 
’untethered’ (Mitchell 1995, 103-7). 

Perhaps the greatest problem with bandying 
about the word ontology, as Mitchell and the 
authors do, is that it cannot be disassociated from 
epistemology. Harvey (1973) clearly saw this con- 
nection when he simply and elegantly defined 
epistemology as procedures and conditions that 
make knowledge possible and ontology as a theory 
of what exists and that the two are interrelated in a 

(phenomenological) constructivist way rather than 
a (realist) empiricist or innatist (rationalist) way: 
’the subject is thus regarded as both structuring 
and being structured by the object’ (1973, 297-8). 
Consequently, one must have a clear idea of the 
overall epistemology in which theories of empirical 
perception are embedded (Table I). 

The authors, like Mitchell, mix/confuse episte- 
mologies and ontologies. Naive realism of empiri- 
cist epistemology is grafted on to critical science 
which is usually based on phenomenological 
epistemologies. For the latter, and indeed for 
rationalism, the perception of what exists is no 
simple matter and the mind plays an important 
role in what is perceived. Perhaps this confusion 
has to do with national philosophical and educa- 
tional traditions. Anglo-American intellectuals 
have a long tradition of empiricist thought, while 
phenomenological modes of thought have been the 
norm in Germany and rationalist, and from Sartre 
onward phenomenological, thought dominant in 
France. Perhaps because of this basic difference in 
scientific outlook, French intellectuals have been so 
important for generating original conceptual inno- 
vations in the social sciences since the end of the 

nineteenth century - Functionalism (Durkheim), 
Structuralism (LOvi-Strauss), Neo-Marxism (Gode- 
lier, Althusser), Cultural Neo-Marxism (Baudrillard), 
Post-Structuralism (Foucault), Post-Modernism 
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Table I Epistemologies and associated ontologies 
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Philosophy Phenomeno!ogy Empiricism Rationalism 

of (Kant, Nietzsche, (Berkeley, Hume, (Descartes, Leibniz, 

science Heidegger) Locke) Spinoza) 

Epistemological spheres 

Scientific objective 

Cultural scope 

Spatia] scope 

Temporal scope 

Scientific method 

Analytical procedure 

Ontological spheres 

Perceptive model 

Agent 

Particularist juxtapositions 

Inter-relational holism 

Contextualized ]ocalities 

Diachronism 

Existential narrative, 

participant observation 

Intuitive qualitative 

interpretation 

Idealism or constructivism 

Subject<-->object 

Probabilistic associations 

Selective integration 

Case s tu die s-->re gi on--->wor ld 

Synchronism 

Experimental inductive 

observation 

Quantitative description 

Determinist and reductionist laws 

Systematic specialization 

Universe, world 

Universal evolutionism 

Demonstrative deductive 

introspection 

Logical mathematical analysis 

Realism Essentialism or structuralism 

Object-->subject Subject-,’object 

Source: Hoefle (1999 translated here) 

(Baudrillard, Derrida, Lyotard) and Cultural Neo- 
Darwinism (Sperber) - which, as Godelier (1997) 
complains, are often poorly understood by Anglo- 
American intellectuals due to their empiricist bent 
(our case in point). 

Consequently, before opting for the concept of 
site, maybe geographers should consult Geertz 
(1973), Clifford (1986) and Sperber (1995) about 
the intractable problems with analyses which are 
highly context dependent, whereby generalization 
hovers overhead closely to specific case studies 
being explained/interpreted and does not travel 
very far. Do geographers really want to be inter- 
pretative anthropologists? This brings us to my 
last, but not least, worry concerning eliminating 
scale from the geographical tool bag. 

Suicidal tendencies? 

One of the principal protagonists of the debate 
over scale, Taylor, once colourfully observed that 
after the Second World War, Geography was 
dragged squirming and screaming into its niche in 
twentieth-century specialized Science (1985, 103). 
This is to say the holistic regional Geography of 
Hartshorne cutting across the systematic sciences 
and speciality areas within the discipline (expressed 
in Figure 1, 1939) was replaced by an analytical 
division of labour within the discipline and between 
the discipline and the other social sciences best 
expressed in Figure 3 in Berry (1964) and Figure 3.1 
in Abler et al. (1971). However, Hartshorne had it 
right and the New" Geography of Spatial Science 

had it tragically wrong with regard to the place of 
the discipline within the epistemological scope of 
Science. Not only the strength but also the very 
reason for the existence of Geography lies in its 
holistic regional (or what became spatial-scalar) 
approach to cultural topics. Spatial and temporal 
processes are not of the same epistemological scope 
as cultural processes and each of the (remaining) 
holistic social sciences (Geography, History and 
Anthropology) explore social phenomena in different 

ways along their respective epistemological axes, 
while the systematic sciences dissect social 
phenomena into analytic bits and pieces seldom 
reintegrated in a meaningful way (Figure 2). 

Consequently, the spatial context is not the same 
thing as the economic, political, psychic, social, 
time or cultural contexts and to deny this and 
instead try to imitate the systematic social sciences 
is to condemn Geography to elimination. One won- 
ders if US geographers are not suicidal by nature. 
During the 1945-1973 modernist phase, many 
geographers turned their discipline into a spatial- 
ized Economics, aping the paradigmatic social 
science of that time, and the result was a wave of 
departmental closures. Deans asked themselves 
why maintain Geography when Regional Economy 

does the same thing better. Where the spatial science 
emphasis was stronger in the East and Mid-West of 
the United States, Geography departments were 
closed at all of the elite research institutions, while 
the departments founded by the much maligned 
Berkeley School in an arc from California to Louisi- 
ana remained thanks to their holistic approach 
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Figure 2 Holistic and systematic social sciences and humanities 

rather than economic determinism. Bjelland (2004) 
shows how, when judged by the number of stu- 
dents and degree courses, Geography has fallen 
dangerously behind the other social sciences in the 
United States. 

One needs only to visit the Barnes & Noble flag- 
ship bookstore on 5th Avenue in New York, which 
sells academic material to students and faculty of 
the numerous universities of the city. Anthropol- 
ogy occupies a full wall and is situated next to Cul- 
tural Studies, while a miniscule Geography section 
is located way back in the specialized stalls where 
one may encounter a couple of expensive regional 
textbooks. The books of most important contempo- 
rary geographers are scattered out in other areas, 
such as Cultural Studies. When Harvey published 
The New Imperialism, there was no Geography 
department in the East important enough to take in 
an academic of his stature and he ended up as Dis- 
tinguished Professor of Anthropology at the City 
University of New York. 

True, as Richardson (2005) shows, Geography is 
recovering during the present modernist phase 
dominated by different Neo-Darwinist currents 
thanks to the general interest in Geographical 
Information Systems (which dominate the adver- 
tisements for new positions in the AAG Newsletter, 

and the GIS and Remote Sensing speciality groups 
are two of the largest of the Association). These are 
general purpose tools which can be used to moni- 
tor environmental and social relations (as well as 
land taxes, wars and homeland security). However, 
GIS and remote sensing are just that, mere methods 
which could be provided by a scaled-down Cartog- 
raphy department without any need for Human or 
even Physical Geography. Why buy the cow when 
you only need the milk? 

In sum, Marston, Jones and Woodward should 
be read and digested within the discipline and for 
Geography’s sake nary a word about the article 
outside it. To do the opposite would be as if Anthro- 
pology had followed Kahn’s (1989) candid demoli- 
tion of the concept of culture and had abandoned it 
exactly when the other social sciences and humani- 
ties were embracing Postmodernism. Indeed, I would 
have preferred that Marston, Jones and Woodward 
had limited their article to a critique of scale, left 
out the part on flat ontology and site and had 
ended their article like Kahn did, 

The... point in favour of retent[ing scale] is a purely 

negative one. There is no concept with which [we] 

could replace that of [scale within geographical] 

analysis and which would at the same time overcome 

the difficulties outlined here. (1989, 21, paraphrased) 
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Human geography without scale 

Sallie A Marston, John Paul Jones III and 
Keith Woodward1 

The concept of scale in human geography has been profoundly transformed over the 

past 20 years. And yet, despite the insights that both empirical and theoretical research 

on scale have generated, there is today no consensus on what is meant by the term or 

how it should be operationalized. In this paper we critique the dominant - hierarchical 

- conception of scale, arguing it presents a number of problems that cannot be 

overcome simply by adding on to or integrating with network tlheorizing. We thereby 

propose to eliminate scale as a concept in human geography. In its place we offer a 

different ontology, one that so flattens scale as to render the concept unnecessary. 

We conclude by addressing some of the political implications of a human geography 

without scale. 

key words scale global-local hierarchy network flat ontology social site 
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If you see a whole thing - it seems that it’s always 

beautiful. Planets, lives ... But close up a world’s all 

dirt and rocks. And day to day, life’s a hard job, you 

get tired, you lose the pattern. (Le Guin 1974) 

Introduction 

the spatial level, local, national, or global, at which [a} 

presumed effect of location is operative. (Agnew 1993, 

251, emphasis in original) 

platforms for specific kinds of social activity. IScales] 

are platforms of absolute space in a wider sea of rela- 

tional space. (Smith 2000, 725) 

Over the past 20 years the concept of scale has been 
the object of sustained theoretical reflection. Today, 

the resu.lts are being applied in virtually every major 
subfield, especially in urban, political, economic, 
feminist and cultural geography, as well as political 
ecology.2 Despite the insights that both empirical 

and theoretical research on scale have generated, 
however, there is no agreement on what is meant 

by the term or how it should be operationalized 
(Herod and Wright 2002; Mamadough et al. 2004; 

McMaster and Sheppard 2004). While there is no 
necessity for consensus, scholarly positions on scale 
are divergent in the extreme. Compare these con- 
ceptualizations of scale, for example: 

a ’vertical" differentiation in which social relations are 

embedded within a hierarchical scaffolding of nested 

territorial units stretching from the global, the supra- 

national, and the national downwards to the regional, 

tile metropolitan, the urban, the local, and the body. 

(Brenner 2005, 9) 

with these: 

We know that global, ~ational and local scales do not 

exist as such (they are intuitive fictions ... ). (Smith 

2003a, 35) 

we may be best served by approaching scale not as 

an ontological structure which ’exists’, but as an epist- 

emological one - a way of knowing or apprehending. 

(Jones 1998, 28) 

There is no such thing as a scale. (Thrift 1995, 33) 

Juxtaposed in this way, scale appears to be more 

than what Andrew Sayer (1992) would call a chaotic 
conception (although it may be that too: see Howitt 

2003). The second set of writers calls into question 
the very status of scale within the otherwise bedrock 

domain of ontology. And they are not alone: critical 
human geography recently has heard from a grow- 
ing number of theorists who are dissatisfied with 

the dominant conception of scale, what we here and 
others elsewhere have defined as a nested hierarchy 
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of differentially sized and bounded spaces (Delaney 

and Leitner 1997; Smith 2000; McMaster and 

Sheppard 2004). 

[n their efforts to overcome perceived rigidities 

in this hierarchical version of scale, many recent 

commentators have turned to network models of 

social processes (e.g~ Cox 1998; Amin 2002 2004a; 

Dicken 2004; Taylor 2004). Helga Leitner’s recent 

work is illustrative of this turn: 

transnatio~al networks represent new modes of 

ordination and governance, a new politics of horizontal 

relations that also has a distinct spatiality. Whereas the 

spatiality of a politics of scale is associated wi~h vertical 

relations among nested territorially defined political 

entities, by contrast, networks span space rather lhan 

covering it, transgressing the boundaries that separate 

and define these political entities. (2004, 237, empt~ases 

added) 

We agree with Leitner that horizontally networked 
relations contrast with the vertical hierarchies of 

scale theory. For reasons that we explain in detail 
further on, however, we reject recent attempts to 
produce hybrid, both!and solutions that link hier- 

archical ~vith network conceptualizations of socio- 

spatial processes. In a nutshell, our argument is that 
hierarchical scale comes with a number of founda- 

tional weaknesses that cannot be overcome simply 

by adding on to or integrating with network theor- 
izing. In what follows, we first trace the origin of 
the social production of scale through a select 

number of theorists who have developed flexible 
understandings of local, regional, national and global 

hierarchies. But, second, we argue that attempts to 
refine or augment the hierarchical approach cannot 
escape a set of inherent problems. Third, in place of 
the hierarchical, ’or looking up’, spatial ontology, 
we offer a flat alternative, one that does not rely on 

the concept of scale. We conclude by addressing 
some of the political implications of the arguments 

presented here. 

Complexifylng scale 

It is difficult to overstate the conceptual transfor- 

marion of scale from its history as a foundational 

cartographic and operational primitive (James 1952, 

206-7; Bird 1956; Haggett 1965; Haggett et al. 1965; 

Harvey 1968; Holly 1978; see also Lain 2004). This 

is not the place, however, to review these develop- 

ments: readers might instead consult Howitt (1993 

2003), Delaney and Leitner (1997), Marston (2000) 
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or McMaster and Sheppard (2004). Suffice it to say 

that, beginning in ~he mid-1980s, a group of theorists 

working largely in economic and political geography 

began to confront what were then mainstream under- 

standings of scale derived from regional geography 

and spatial science. The earliest challenge to the 

empiricist conception of scale was made by Peter 

Taylor (1982), who draped an urban-to-global scalar 

hierarchy onto Immanuel Wallerstein’s world systems 

model,a Looking synoptically since Taylor’s early 

formulation, it is fair to characterize the past two 

decades as a series of attempts to alternatively 

complicate and unravel the hierarchy located at the 

heart of scale theorizing. From the fixed and nested 

levels of the world systems model - sometimes 

metaphorically described as a Russian doll con- 

struction (Herod and Wright 2002) - to the linkage 

of both (vertical) hierarchy and (horizontal) networks 

in more recent work by Amin (2002), Brenner (1998), 

Leitner (2004) and Taylor (2004), different resear- 

chers have nuanced scale in different ways. We 

cannot engage all of the important writers behind 

this shift; instead, we limit our account of this 

trajectory to a handful of figures: first Taylor, for 

establishing the outlines of what we would today 

be called a ’socially produced’ scalar hierarchy, and 

then a number of others for their contributions to 

successively elaborating and unfixing it.4 

Taylor’s 1982 paper is the foundational piece on 

scale for critical human geography.~ His ’three-scale 

structure’ model maps: the micro scale of the urban 

onto the domain of experience; the meso scale of the 

nation state onto the sphere of ideology; and the 

macro scale of the global onto the ’scale of reality’ - 

the last derives from a materialist position centred 

on the world economy.~’ Taylor’s pathbreaking work 

is, for our purposes, significant insofar as (a) he 

theorizes these levels (urban, nation, global) as separ- 

ated domains, and (b) he traces their emergence to 

the expanding capitalist mode of production. He 

also emphasizes the global as the ’ultimate’ scale, 

the one that ’really matters’ (1982, 26). Pertinent for 

the arguments developed here, the dominance he 

asserted for the world economy would continue 

to influence the character of scale theorizing for 

another 20 years. 

Nell Smith expanded upon Taylor’s work in the 

first edition of Uneven Development, and since then 

he has worked consistently to elaborate scale’s 

relationship to the discontinuous and contradictory 

character of capita! (Smith 1984). By complicating 

capital’s moves across space, Smith began to 
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unstitch Taylor’s hierarchical model, opening it 

up for more extended explanatory formulations. In 

ways that parallel our own view, he writes in an 

early essay: ’the hierarchical ordering of scales [is] 

a certain candidate for abolition in a revolutionized 

social geography’ (1992, 66). Yet, Smith also weighs 

in with caution (1996) against fetishizing ’spaces of 

flows’ (Castells 1989), arguing instead for a duality 

of spatial fixity and fluidity consistent with seeing 

scale as the always malleable geographic resolution 

of competition and cooperation. Smith has also 

been important with respect to what has become 

widely known as the ’politics of scale’, for it ’is 

geographical scale that defines the boundaries and 

bounds the identities around which control is 

exerted and contested’ (1992, 66, emphasis in original; 

also Herod 1991). The complexity of these forces can 

be seen in processes of ’scale jumping’, whereby 

’political claims and power established at one geo- 

graphical scale are expanded to another’ (2000, 726; 

see also Staeheli 1994; Miller 2000), or in ’scale 

bending’, in which ’entrenched assumptions about 

what kinds of social activities fit properly at which 

scales are being systematically challenged and 

upset’ (2004, 193). Finally, Smith has also worked 

to build more social and cultural nuance into the 

previously largely economic model. His theoriza- 

tion of scale escapes the narrow confines of the 

urban, regional, national and global to incorporate 

the body and the home (1992 1993; see also Harvey 

1998; McDowell 1999) in a connected configuration 

that highlights the relevance of race, gender, sexn- 

ality, disability and disease. 

Erik Sw3a~gedouw’s significant contributions have 

been t;vofold. First, he broadened the theoretical 

and empirical focus on scale to include questions of 

nature. By pointing out the ways in which nature 

and society interpenetrate and "are constituted as 

networks of interwoven processes’, Swyngedouw 

shows ’how the social and physical transformation 

of the world is inserted in a series of scalar spatiali- 

ties’ (2004, 129; see also 1997 2000). His argument is 

that nature and society operate together in the con- 

struction and contestation over ’partially hierarchical’ 

and usually nested spatial scales: 

I conceive scalar configurations as the outcome of 

sociospatial processes that regulate and organize power 

relations... Scale configurations change as power shifts, 

both in terms of their nesting and interrelations and in 

terms of their spatial extent. In the process, new sig- 

nificant social and ecological scales become cons~n~cted, 

others disappear or become transformed. (2004, 132-3) 

Sallie A Marslon et al. 

Second, Swyngedouw’s emphasis on political- 

ecological ’gestalts’ is premised on the understandh~g 

that shifting and contested scalar configurations 

are neither entirely local nor global but operate by 
way of networks that are always simultaneously 
’deeply localized’ as well as being extensive in 
their reach. And yet, while the term suggests that 
one scale cannot exist without the other and that 

scalar configurations are essentially network-based, 

the verticality of his scale formulation remains. 
One of Neil Brenner’s popular inputs into the 

social production of scale is the concept of ’scalar 

structuration’. As the Giddensian origin of the term 

suggests, scalar structurations are predicated on 
the relationships between scales; they ’involve rela- 
tions of hierarchization and rehierarchization among 

vertically differentiated spatial units’ (Brenner 1998, 
603). In fact, Swyngedouw’s use of the concept 
’glocalization’ (1997) is an illustration, of the process 

of scalar structuration, wherein the current round 
of globalization is conceptualized as a re-scaling 
process in which cities and states are reterritorial- 
ized to produce ’glocal’ scalar fixes.7 In a move 
toward complicating scale production even further, 
Brenner sets out the principles underlying scalar 

structurations and the dynamics that drive specific 

morphologies, arguing for the importance not only 
of vertical hierarchies but also horizontal ’interscalar 
networks’: 

Scales evolve relationally within tangled hierarchies atzd 

dispersed interscalar netwo~’ks. The meaning, function, 

history and dynamics of any one geographical scale can 

only be grasped relationally, in terms of upwards, down- 

wards and sidewards links to other geographical scales 

situated within tangled scalar hierarchies a~.d dispersed 

interscalar networks ... Eact~ geographical scale is con- 

stituted through its historically evolving positionality 

withirt a larger relations grid of vertically ’stretched’ and 

horizontally ’dispersed’ sociospatial processes, relations 

and interdependencies. (2001, 605--6, emphases in 

originaI) 

Here and elsewhere in Brenner’s recent work (2005) 

the vertical hierarchy is linked to the horizontal 

network, where other sociospatial processes, rela- 

tions and interdependencies are in operation. The 

addition of horizontal processes to the vertical 

model is, of course, significant as it signals a desire 

to locate social processes. And yet, Brenner con- 

tinues to assnme that social processes flow up 

and down a socio-political and territorially framed 

spatial scaffold. Typical in this regard is his view 

that: 
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These scalar fixes for capital position each geographical 

scale ]urban, regional, national, global} ~vithin deter- 

minate hierarchical patterns of interdependence and 

thereby constitute relatively fixed aud immobile infra- 

structures of territorial organization for each historical 

round of capital circulation. (1998, 161) 

A different sort of challenge to scale rigidities is 

found in the work of those who, while likewise not 
entirely jettisoning the concept, foct~s on ’the local’ 

as an entry point to understanding ’broader’ pro- 

cesses, effectively examining scale from underneath. 
One representative group is Kevin Cox and his 
colleagues. They extend Smith’s concept of ’scale 
jumping’ by specifying not only how local states 

operate beyond jurisdictional boundaries (Cox and 
Mair 1988 1989 1991; Jonas 1994), but also how we 
might better view the politics of scale through net~ 
works of associations that are uneven in their areal 
extent (see Low 1997; Cox 2002). Cox specifies these 

lateraIly conceptualized networks through the related 
concepts of "spaces of dependence’ and ’spaces of 

engagement’ (Cox 1997 1998; Cox and Wood 1997). 

Spaces of dependence ’are defined by those more- 
orqess localized social relations upon which ~ve 

depend for the realization of essential interests and 

for which there are no substitutes elsewhere’; these 
unfold within spaces of engagemenL which are 

’broader sets of relationships of a more global 
character ... [that] constantly threaten to under- 
mine or dissolve’ spaces of dependence (1998, 2). 

The local is similarly foregrounded in the work 

of Richie Howitt (1993 1998 2003). Early on he 
rejected scale as a nested hierarchy that ’assumes 
or implies that the sum of all the small-scale parts 

produces the large-scale total’ (1993, 36), insisting 
instead that scale relations be conceptualized as 

operating in a dialectical fashion, ’multi-directionally 

and simultaneously’, ’between and within’ various 
scales. This conceptualization enables Howitt, like 

Swyngedouw, to recognize the local not as distinct 
from other scales, but as ’containing important 
elements of other geographic scales’, thereby achiev- 
ing a more ’complex [understanding of the] inter- 
penetration of the global and the local’ (1993, 38). 
Howitt deploys his ’relational’ conceptualization 

of scale as part of a larger commitment to social 
justice, indigenous rights and cultural diversity; as 
he puts it, 

the social and political construction of scale is precisely 

[aboul] social action ... [that seeks} to mobilize social 

networks, political institutions, economic resources and 
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territoria! rights to the task of creating new geographies 

new landscapes of power and recognition and 

opportunity. (2003, 150) 

Doreen Massey, while aiming primarily to address 
theories of space and place (1994 2004), offers a 

conceptualization of the local and global that is highly 
pertinent to theories of scale. She has repeatedly 

insisted that just as the local is grounded, concrete 
and real, so too is the global. Massey builds her 
argument around a reconceptualization of the local, 

’dispersed in its sources and repercussions’ (2004, 

7). "[’he local’s relationship to the global is premised 
on a politics of connectivity - ’power geometries’ - 
that recognizes and exploits webs of relations and 

practices that construct places, but also connect them 
to other sites. Massey’s political project is about 
recapturing agency so as to better address the 
impacts of globalization as they affect connected 
places.’s She understands places as highly differen- 
tiated, with different levels of connectivity to each 

other as well as to wider political and economic 

processes: 

’places’ are criss-crossings in the wider power-geometries 

which constitute both fl~emselves and ~the global’~ In this 

view local places are not simply always the victims of the 

global; nor are they always politically defensible redoubts 

a.~ainst the global. For places are also the moments through 

which the global is constituted, invented, coordinated, 

produced. They are ’agents’ i~ globalization. (2004, !1, 

emphases in original) 

In summary, the authors we’ve discussed above 

have offered numerous elaborations that, over time, 

have presented geography with ever more complex 

and pliant accounts of scale. We find at the base of 

al! these corrections and extensions, however, a 

foundational hierarchy - a verticality that struc- 

tures the nesting so central to the concept of scale, 

and with it, the local-to-global paradigm. In the 

next section we turn to what we see to be some of 

the major problems associated with this line of 

thought. 

Critiquing scale 

Let’s begin with what should be rather obvious at 

this point: there are three choices we have for think- 

ing about scale. We can, first, affirm hierarchical 

scale and, to the extent that it fails to capture the 

myriad socio-territoria! configurations we encounter, 

augment it with some other concept(s); second, we 

can develop, as others have attempted to do, hybrid 
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models that integrate vertical and horizontal under- 

standings of socio-spatial processes; and third, we 
can abandon hierarchical scale in its entirety and 

put in its place some alternative. Here we opt for 
this last choice. 

Our first reason for doing so is largely definitional 
and operational: there is substantial confusion 

surrounding the meaning of scale as size - what 
is also called a horizontal measure of ’scope’ or 

’extensiveness’ - and scale as lew’d - a vertically 
imagined, ’nested hierarchical ordering of space’ 

(Howitt 2002, 305). Many commentators on scale 
make note of their conflation (e.g. Brenner 1998; 

Howitt 2002; Leitner 2004; McMaster and Sheppard 
2004; Taylor 2004), but to our knowledge no one 
has pushed, the difference to its limits, wherein 

one of the terms might be simply and effectively 

collapsed into the other. 
In our view, there are insufficien.t grounds to 

maintain the distinction. To illustrate, consider 
Table 1 in which we offer a list of geographic terms 
drawn from the scale literature, sorted according to 
the horizontal and vertical distinction. The terms 
on the left hand side of the table draw one’s vision 

downward and outward; those on the right hand 

side point upward and onwards. Thus space from 
the perspective of horizontality unfolds as chunks 

of ’ground’, while from the vertical perspective 
geographies are etched from shadows cast from 

above. Importantly, both versions imply ’teachings’ 
across space that are distinguished not by their 

unique parcelling of territory but by the different 
vantage points - below and above - from which 

those territories are imagined. And arguably, if the 
difference between the horizontal and vertical terms 

rests solely upon the ’point of view’ from which 
space is marked, then there is no added value in 

maintaining their separation. 
But if they do the same work, then which of the 

concepts should be collapsed into the other? In a 

Table I Spatial associations of the horizontal and 

vertical 

Horizo~,~tal geographies Vertical y, eogr,~phies 

Network Scaffold 

Extensive Layered 

tlorizon Summit 

Distance Elevation 

Milieu Dominion 

Dispersed Stacked 

Sallie A Marston et al. 

response to this paper, Gerry Kearns argued on 
behalf of ,naintaining the language of hierarchy: 

Hierarchies are created and thet~ events at one named 

level provide the conditions of existence for evenis at 

other named levels. Events at the level of parliament 

are named national, and they provide the conditions 

of possibility or conditions of constraint upon events 

that are oriented to narrower spatial remits, such as a 

neighborhood. Of course, the reverse is also true, so- 

called national events have conditions of existence that 

must be met in neighborhoods (as in voting, for 

example, as a source of legitimacy), or iu international 

arenas, as in international trade agreements. A purely 

horizontal analysis would I suppose treat international 

fora as not different in kind to neighborhoods yet the 

nesting seems to be iraposed by legal, juridical and 

organizational structures ~vithout our having to accept 

the legitimacy of the hierarchy that did the ordering 

(a~d thereby confuse is with ought). (Kearns personal 

commuuication 2004) 

We agree with Kearns about the power of naming 
hierarchies. Indeed, it is the stabilizing and deli- 
miting effects of hierarchical thinking - naming 

something ’national’, for example - that calls for 
another version of the ’politics of scale’: the need to 

expose and denaturalize scale’s discursive power 
(in the same way that Don Mitchell did for ’culture’, 
1995). As Katherine Jones has remarked: 

Once we accept that participants in political disputes 

deploy arguments about scale discursively, alteruately 

representing their position as global or Iocal to enhance 

their standing, we must also accept that scale itself is a 

representational trope, a way of framing political- 

spatiality that in turn has material effects. (1998, 27) 

Acknowledging the existence of scale as an epis- 

temological ordering frame, however, is not the 

same as claiming it to exist as a nesting of qegal, 

juridical and organizational structures’ - and this is 

where we part from Kearns, For one encounters 

these ’structures’ not at some level once removed, 

’up there’ in a vertical imaginary, but on the ground, 

in practice, the result of marking territories horizont~ 

ally through boundaries and enclosures, documents 

and rules, enforcing agents and their authoritative 

resources.~ Geographies of extension highlight 

these geopolitical practices of space making and, if 

anything, should help us be more rather than less 

attentive to the concrete operations of the scalar 

epistemology]° And, if ’scale is a representational 

practice deployed by participants in struggles, a 

practice situated within a community of producers 

and readers who actively negotiate and construct it’ 



Human geography without scale 

(Jones 1998, 27), then after some 30 years of critical 

geography we certainly should have the theoretical 
and political tools at our disposal to deconstruct or 

otherwise analyse its deployments. 
Second, we note the difficulty if not the impossi- 

bility of disentangling scalar hierarchies from a 
’Trojan horse’ - the micro-macro distinction in 
social analysis (Layder 1994) -- and its army of affili- 
ated binaries. It is easy to see how this fundamen- 

tai opposition could enter into the terrain of scale 
theorizing, for in one sense the local-global distinc- 

tion is merely the spatial version of micro-macro. 
But the opposition brings with it not only a long his- 

tory of atomistic vs holistic thinking, for smuggled 
alongside it are a number of other distinctions that 

circulate in hierarchical thought. Within political 
theory, for example, nineteenth-century differences 
between (classical) liberalism and conservatism (see 
Mannheim I936) have morphed into contemporary 
distinctions between global cosmopolitanism and 

such localisms as patriotism, sectarianism and trib- 
alism (see Nussbaum 1996; Hill 2000; Ley 2004).:~ 

Nor are local and global easily separated from agency 

and structure, in which subjectively experienced 
and individually felt thoughts, feelings and actions 
are held opposed to and to be integrated with objec- 
tive, broadly operating social forces, relations and 

processes (Gregory 1981; Giddens 1984). Likewise, 
the theoretical delineations between abstract/con- 
crete and theoretical/empirical are often aligned 
with the global-local binary (Sayer 1991). And not 

lastly, we can see scale categories worked on by the 
differences made between orderliness and determi- 

nation, on the one hand, and complexity and con- 

tingency, on the other hand (Jones and Hanham 
1995; Smith 2001, 28). These - and the other opposi- 
tions found in Table ti - have securely attached 
themseNes to the loca|-glohal binaD’, and it is 
unlikely that they will loosen their grip simply by 

introducing the flexibility of networks into our 
understanding of scale. 

One example of this cohesion - the ’global 

economy" - should suffice. The concept became 
instantiated into the 1980s lexicon with the arrival 

of a ’localities research’ agenda focusing on the local 
’effects’ of ’broader-scale economic restructuring’ 
(Cooke 1987; Massey 1994, 157-73). in spite of 

numerous attempts to redress the language of 
’touching down’ (by, for example, seeing the local 
in the global), it is difficult to argue with the claim 

that, over the past 20 years, political and economic 
geographers have tended toward macro pronoun- 

Table II A list of conflated binaries 

Local Global 
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Place Space 

Difference Sameness 

Concrete Abstract 

Experiential Causal 

Agency Structure 

Bord ered Stretched 

Static Dynamic 

Sectarian Cosmopolitan 

Defensive Open 

Authentic Produced 

Nostalgic Developmental 

Culture Economy 

Embodied Anonymons 

flere There 

Transformed Penetrating 

Responsible Detached 

Note: Attempts to weave a relational understanding of fl~ese 

two scales would also require a re-imagination of their 

oppositional associates 

cements that assigned the global more causal force, 

assumed it to be more orderly (if not lawqike) and 

less contingent, and, by implication, relegated its 

other to the status of the case study. This is why, 

we believe, localities researchers more often looked 

’up’ to ’broader restructurings’ than ’sideways’ to 

those proximate or even distant localities from which 

those events arguably emerged. This alignment of 

economism with ’globe talk’ (Robertson 1992; also 

Amin 2004b) is not uncommon: there seems to be 

no end of examples in which economic macro-isms 

are articulated alongside their attendant ’global 

spaces’, while (minor? reproductive?) social prac- 

tices are cordoned off in their respective localities 

(or even homes),~2 thereby eviscerating agency at 

one end of the hierarchy in favour of such terms as 

’global capitalism’, ’international political econo*ny’, 

’larger scale forces’ and ’national social formations’, 

while reserving for the lower rungs examples meant 

to illustrate the ’unique manifestations" of these 

processes in terms of local outcomes and actions, 

such as ’the daily sphere of the local’, ’the urban as 

the scale of experience’ and ’the smaller scale of the 

local’]3 What is ignored in these associations is the 

everydayness of even the most privileged social 

actors who, though favourably anointed by class, 

race and gender, and while typically more effica- 

cious in spatial reach, are no less situated than the 

workers they seek to command (also Ley 2004). 
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Third, hierarchy has become the vertical equivalent 

of the spatial scientist’s ’grid epistemology’ (Dixon 

and Jones 1998), recruiting researchers to its scaf- 

fold imaginary. As Howitt noted over a decade ago 

(1993, 37), levels of scale are in danger of becoming 

’conceptual givens’, reflecting more the contingency 

of socially constructed political boundaries and 

associated data reporting than any serious reflec- 

tion on socio-spatial processes. The situation is no 

doubt more predictable today. In spite of Smith, 

Swyngedouw and Brenner, most empirical work is 

lashed to a relatively small number of levels - body, 

neighbourhood, urban, regional, national and global. 

Once these layers are presupposed, it is difficult 

not to think in terms of social relations and institu- 

tional arrangements that somehow fit their con- 

tours. Thus in spite of the efforts discussed above 

to build complex relational understandings that 

crisscross these levels so as to forestall such trunca- 

tions, research projects often assume the hierarchy 

in advance, and are set up a priori to obey its con- 

ventions. In short, hierarchical scale is a classic case 

of form determining content (White 1973}, whereby 

objects, events and processes come pre-sorted, ready 

to be inserted into the scalar apparatus at hand.~4 

Finally, hierarchical scale is bound to methodolo- 

gical perspectivalism, a God’s Eye view Ieveraged 

on the Archimedean point of the global from which 

the world is surveyed (Harding 1987; Haraway 1988; 

also Amin 2004b) - and from which science derives 

its cherished norms of objectivity (Natter et al. 1995)o 

Levels of scale suggest an epistemological hoist - a 

methodological leg-up. These aerobatics - implying 

a transcendent position for the researcher-- cannot 

help but undermine attempts at self-reflexivity. 

How, we might ask, can a researcher write seri- 

ously about situated positionality after having just 

gone global? Consider instead that Donna Hara~vay 

argues for: 

politics and epistemologies of location, positioning, and 

situating ... lhe view from a body, always a complex, 

contradictory, stn~ctaring and structured body, versus 

the view from above, from nowhere, from simplicity. 

Only the god-trick is forbidden. (1991, 195} 

In responding to Haraway, a scalar researcher 

might argue that the body-to-globe analytic can be 

turned back on herself, placing her within a stratified 

hierarchy that amplifies rather than undercuts 

reflexive understandings. But this move requires its 

own complicated acrobatics, wherein the researcher 

appears to transcend herself in order to self- 

Sallie A Marston et 

reflexively position or ’place’ herself as a researcher 

in a global order. By contrast, Haraway suggests a 

situated methodology, somewhere underneath the 

’brilliant space platforms of the powerful’ (1988, 191). 

In several ways, then, the hierarchical model of 

scale is found deficient: it does the same heuristic 

work as its cousins of scope and extension; it is 

bound to reproduce a small-large imaginary and 

with that, pre-conflgured accounts of social life 

that hierarchize spaces of economy and culture, 

structure and agency, objectivity and subjectivity, 

and cosmopolitanism and parochialism; and it can- 

not deliver engaged and self-reflexive accounts of 

social life. These problems, we believe, are inherent 

to hierarchies and cannot be resolved by integrating 

them with network formulations. For these reasons 

we elect to expurgate scale from the geographic 

vocabulary. As will become clear below, however, 

our critique is not aimed at replacing one ontological- 

epistemological nexus (verticality) with another 

(horizontality). Instead, we propose an alternative 

that does not rely on any transcendent predetermi- 

nation - whether the local-to-global continuum in 

vertical thought or the origin-to-edge imaginary in 

horizontal thought. In a flat (as opposed to horizontal) 

ontology, we discard the centring essentialism that 

infuses not only the up-down vertical imaginary 

but also the radiating (out from here) spatiality of 

horizontality. 

Notes for a flat ontology 

Having laid out several critiques of scalar approaches 
that, in one form or another, construct transcendent 
theoretical models around vertical conceits, ~ve 

proceed here with notes for an ontology composed 

of complex, emergent spatial relations. We should 
state at the outset that we are neither the first to 

propose a flat ontology (Deleuze 1994; Latour 1997 
1999; Spinoza 2000; DeLanda 2002), nor do we feel 

that what follows is a definitive guide. Our contri- 
bution, instead, is to provide a roadmap that opens 
paths for future ~vork toward an alternative that 
evacuates a retinue of scalar imaginaries. That is, in 
contrast to transcendent ontologies and their vertical 

semiotics of scale, flat ontologies consist of self- 
organizing systems, or ’onto-genesis’ (Simondon 

1964 1989), where the dynamic properties of matter 
produce a multiplicity of complex relations and 
singularities that sometimes lead to the creation of 
new, unique events and entities, but more often 

to relatively redundant orders and practices. We 
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highlight three key, trans-communicating concep- 

tual zones that reveal the mechanisms necessary for 

both a coherent and pragmatic flat ontology. Briefly, 

these consist of: analytics of composition and decom~ 

position that resist the increasingly popular practice 

of representing the world as strictly a jumble of 

unfettered flows; attention to differential relations 

that constitute the driving forces of material com- 

position and that problematize axiomatic tendencies 

to stratify and classify geographic objects; and a focus 

on localized and nonqocalized emergent events 

of differential relations actualized as temporary - 

often mobile - ’sites’ in which the ~social’ unfolds. 

Composition/decomposition, differential relations, 

emergent events: none of these suggest a genuinely 

novel approach to geography, but we find that, in 

spite of numerous invocations, their various in~ 

corporations have been heretofore only partially 

successful at opening paths to a legifimately flat 

ontology. Before addressing these components, how- 

ever, we first turn to a formulation that resonates 

with ours, but which we find unsatisfying: a hori- 

zontal ontology of flows. 

Flowsters and other globetrotters 

One strategy for countering scalar hierarchies is to 

replace their structuralist calculus with the language 

of flows and fluidity. According to this approach, 
the material world is subsumed under the concepts 

of movement and mobility, replacing old notions 
of fixity and categorization with absolute deterri- 
torialization and openness. While we do not find 
ourselves at odds with the possibilities of flow- 

thinking per se, ~ve are troubled by what we see 
as liberalist trajectories (absolute freedom of move~ 

ment) driving such approaches, particularly when 
these develop alongside large-scale imaginaries 
such as the global and the transnational."~5 We are 

often at a loss as to what materiality is grounding 
these claims to pure flow or absolute deterritori- 
alization. Frequently, it seems that they offer little 
more than a continuation of the abstract spatial 

imaginaries they are attempting to supplant. In 
such cases, conceptualizations of ’global flows’ 
become double abstractions, harnessed a priori to a 

fluid imaginary of pure mobility, while also flying 

over the materialities they endeavour to explain. 
That is to say: (a) while things like people, commodi- 
ties and monies may appear to ’flow’ (through, for 

example, something called the global city), this 
fluid motion appears to be the conceptual baggage, 
imported after-the-fact, of statistical aggregations 

not only of innumerable movements, but of coagula- 

tions and blockages; and (b) theory should not 

ignore the diverse intermesh of languages and 

desires; the making of connections between bits of 

bodies and parts of objects; sentences half-caught, 

laws enforced prejudicially and broken accidentally: 

for it is here, in the middle of the event --- at the sites 

of singular composition rarely resembling discrete 

and unitary objects -- that one finds the production 

of social space. 

To elaborate both our affirmations and dissen- 

sions regarding flow theory, we turn our attention 

to the recent work of one of its proponents, Richard 

G. Smith (2003a 2003b). We note two problems 

with flow theories that surface on different ’planes’ 

in this work: the spatial and the theoretical (or, as 

we shall explain below, what Deleuze (1994) calls 

the ’actual’ and the ’virtual’). Smith proposes an 

ontology assembled largely from accounts of actor- 

network theory, non-representational theory, com- 

plexity theory and the philosophy of Gilles Deleuze. 

Although we do not reject these resources out of 

hand, in Smith’s work we note a particular fetish- 

ization of spatial openness that is characteristic of 

overzealous flow-enthusiasts: 

In contrast to Sassen’s [2000] interest in scales, bound- 

aries and territories, my ontology of globalization 

fl~idifies such solidified ~inking revolving around 

such motifs as fluidity and flow~ movement and 

mobility, folds and networks. A consequence of that 

ontology --- where all that is solid melts into air - is a 

rejection of scales and boundaries altogether as global- 

ization and world cities are too inlermingled through 
scattered lines of humans and non-humans to be 

delimited in any rneanit~gful sense. (Smith 2003b, 570) 

Obviously and in the abstract, we sympathize with 

Smith’s reading insofar as it encourages the dis- 

solution of scalar thinking. We take issue, however, 

with his reductive visualization of the world as 

simply awash in fluidities, ignoring the large 

variety of blockages, coagulations and assemblages 

(everything from material objects to doings and 

sayings) that congeal in space and social life. It 

remains difficult to discern what, if anything, takes 

the place of these negated objects other than the 

meta-spatial categories that flow thinking was meant 

to dissolve. Thus the tendency for global, typological 

categories --- here the "world city’ and ’globalization’ 

- to slip in through the back door: concepts placed 

under erasure that nevertheless .found and ground 

the flow’s that supposedly make them meaningless. 

In Derridian terms, these scalar concepts, though 
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removed from the field of spatial relations, are 

retained as non-relational first terms throu.gh which 
the flows are located and identified (Colebrook 2004, 

para. 11; see also Harrison forthcoming). We there- 
fore find one more instance wherein the scalar 

imaginary pops up; in spite of our efforts to throw 
cold water on what Henri Lefebvre, in a different 
context, called phallic verticality (199I), the scalar 

scaffold persists. 
By taking care to include room for those blockages 

missed by a purely flow-based ontology, and while 

incorporating Deleuze ourselves, we additionally 

set ourselves apart from S,nith’s theoretical plane. 
Speaking of Deleuze and Guattari, for example, he 
notes: 

The purpose of their philosophy is to colmter, desta- 

bilize, short-circuit any force, po~ver or desire that strives 

to restrict, capture, fix, manage, redefine, specify or limit 

the flows that make the world a hotbed of flux and 

fluidity. In other words, the BwO [Body without Organs] 

is best thought of as a way of visualizing the city as 

unformed, unorganized and non-stratified, as always in 

the process of formation and deformation and so eluding 

fixed categories, a transient nomad space-time that does 

not dissect the city into either segments and "things’ (a 

reductive Cartesianism) or structures and processes (a 

reductive political-economy). (Smith 2003b, 574) 

Within this interpretation we find a second fetish 

for openness, this time characteristic of selective 

interpretations of Deleuze and Guattari’s philoso- 

phical work. While they devote a considerable 

amount of attention and enthusiasm to ’intensive’, 

potential force relations, these almost invariably 

resolve themselves within milieux composed of a 

variety of different relations, many of which are 

not free-flowing and open, but rather redundant, 

more-or-less controlled and delimited.~6 Deleuze 

has described these redundancies that help to 

compose the world as repetitions with a difference 

(1994), but such differences are seldom the actual- 

izations of a genuinely open newness. Further- 

more, Deleuze and Guattari (1987) note that their 

ontology and their politics depend upon this diver- 

sity of tendencies within relations to assemble, 

disassemble and reassemble. Just as blockages and 

strata can at times appear oppressive, they likewise 

remind us repeatedly that incautious deterritori- 

alizations can be disastrous: 

Every undertaking of destratification ... must ... 

observe concrete rules of extreme caution: a too-sudden 

destratification may be suicidal, or turn cancerous. In 

other words, it will sometimes end in chaos, the void 
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and destruction, and sometimes lock us back into the 

strata, which become more rigid still, losing their degrees 

of diversity, differentiation, and mobility. (1987, 503) 

We take from this cautionary note the simple point 

that a reductive imaginary of absolutely free flows 

not only misses the mark ontologically, but also 

predetermines a narrowed set of epistemological 

and methodological approaches to the world that 

potentially promote formations of majoritarian 

oppression (e.g. the destructive pole of neolibera- 

list expansion) and minoritarian fascism (e.g. the 

self-legitimating pole of neoliberalist individua- 

lism) (Deleuze and Guattari 1987). 

In contrast, we follow" an approach - exemplified 

in diverse ways by Schatzki (2002), DeLanda (2002) 

and Bonta and Protevi (2004) - that focuses on both 

material composition and decomposition, maintain- 

ing that complex systems generate both systematic 

orderings and open, creative events. The former, 

moreover, are far more common than the latter, 

producing what Deleuze - speaking in terms of art 

- has called the ’clich~’ (2004): the tendency for 

variations to cluster and become generally repeti- 

tive. Leaving room for systemic orders avoids the 

problems attendant to imagining a world of utter 

openness and fluidity that inevitably dissolves into 

problematic idealism. Further, this approach allows 

us to avoid falling into the trap of naive voluntarism 

by embedding individuals within milieux of force 

relations unfolding within the context of orders 

that constrict and practices that normativize, Put 

simply, we take heed from the warning that closes 

out the penultimate plateau of A thousand plateaus: 

’Never believe that a smooth space will suffice to 

save us’ (Deleuze and Guattari 1987, 500). 

A fiat alternative 

If discarding vertical ontologies requires us to 

evacuate the epistemological baggage attendant to 

typologies that ’cover over’ the situated complexi- 

ties of the world (Law 2004), overcoming the limits 

of globalizing ontologies requires sustained atten- 

tion to the intimate and divergent relations between 

bodies, objects, orders and spaces. Given these, we 

propose that it is necessary to invent - perhaps 

endlessly - new spatial concepts that linger upon 

the materialities and singularities of space. Mani- 

pulating a term from topology and physics, these 

consist of localized and non-localized event-relations 

productive of event-spaces tlhat avoid the predeter- 

mination of hierarchies or boundlessness. It is 

imperative that such a reformulation not reproduce 
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bordered zones that redirect critical gazes toward 

an ’outside over there’ that, in turn, hails a ’higher’ 
spatial category (a meta-zone or a scaling-up) that 
would bound them. Instead, a flat ontology must 

be rich to the extent that it is capable of accounting 

for socio~spatiality as it occurs throughout the 
Earth without requiring prior, static conceptual 

categories. 
The beginnings of an approach that negotiates 

the potential traps we have detailed above surfaces 
in what Schatzki has called ’site ontology’: 

A site is a creature of a different sort from a clearing, a 

space of possibility, a plenum, or a bounded domain. A 

site is a context, sorne or all of whose inhabitants are 

inherently a part of it ~.. The social site, consequently, 

can be defined more specifically as the site specific to 

human coexistence: the context, or wider expanse of 

phenomena, in and as part of which humans coexist. 

(2002, 146-7) 

Schatzki’s conceptualization of social sites illumin- 

ates dynamic contexts that allow various inhabit- 

ants to hang together in event-relations by virtue of 

their activities. He situates this within contextual 

milieux of tendencies composing practices and orders, 

noting that ’Things tend not to form random 

aggregates of continuously metamorphosing matters, 

but instead hang together as clusters of interrelated 

determinate stuff’ (Schatzki 2002, 1). Whereas we 

embrace potentialities for creative forms of change 

and fluidity, we note that these moments are always 

occurring with varying degrees of organization (i.e. 

destratifications occur in relation to strata; see 

Deleuze and Guattari 1987). This broad inclusion 

of orders within sites allows us to account for the 

presence and affective capacity of relatively stable 

objects and practices that continuously draw each 

other into relation and resurface in social life. Such 

a strategy avoids misrepresenting the world as 

utterly chaotic and retains the capacity to explain 

those orders that produce effects upon localized 

practices. Thus, for example, a site ontology pro- 

vides the explanatory power to account for the 

ways that the layout of the built environment - a 

relatively slow-moving collection of objects - can 

come to function as an ordering force in relation to 

the practices of humans arranged in conjunction 

with it. Particular movements and practices in 

social sites are both enabled and delimited by 

orderings in the forms of arrangements of material 

objects, including those typically associated with 

’nature’. As Schatzki explains: 
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nature and the social site are not substantia!~ly distinct 

realms, dorr~ains, or worlds. Nature, consequently, is 

part of the arrangements that constitute the site of the 

social: Organisms and things of nature number among 

the phenomena through, around, and by reference to 

which human coexistence transpires .... Social life is 

infused with nature, around which it is organized and 

through which it is altered, destroyed, and reestabli- 

shed. (Schatzki 2002, 181; also Whatmore 2002) 

Sites thus require a rigorous particularism with 

regard to how they assemble precisely because a 

given site is always an emergent property of its 

interacting human and non-human inhabitants. 

Seen as a tnanifold (DeLanda 2002) that does not 

precede the interactive processes that assemble it, 

discussion of the site’s composition requires a 

processual thought aimed at the related effects and 

affects of its n-connections. That is, we can talk 

about the existence of a given site only insofar as 

we can follow interactive practices through their 

localized connections. 

Deleuze’s conceptions of the virtual and the 

actual provide an animation of the ways that a site 

might be considered a conduit both for repetitions 

of similar orders and practices and for the emer- 

gence of new, creative relations or singularities. 

Borrowing from Bergson (1988), Deleuze describes 

the ’actual’ and ’virtual’ planes as, respectively, the 

states of affairs and bodies ’actualized in sensible 

composites’ (Deleuze 1994, 184) within the world, 

and the vast regime of differential potentialities 

through which those actualizations resolve them- 

selves.~ Thus, with regard to the importance that 

we place upon practices and orders, we describe 

their instances of articulation as material actualiza- 

tions of potentialities that, given other combinations 

of potential and actual relations, would resolve 

themselves differently. This relation allows us to 

emphasize the importance of both the apparently 

extensive repetitiousness of the world and its 

intensive capacities for change and newness.~s The 

virtual, as the regime of potentiality, is the plane of 

pure or ’intensive’ differentials; its ’questions are 

those of the accident, the event, the multiplicity - 

of difference - as opposed to that of essence, or that 

of the One, or those of the contrary and the contra- 

dictory’ (Deleuze 1994, 188). Put another way, the 

zone of potentiality is composed not of essences - 

wherein actualizations would mimic or re-present 

immaterial, formal entities (e.g. nation, world city) 

- but of dynamic collections of potential force rela- 

tions and movements. Deleuze, borrowing from 
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Neitzsche, describes the movement of the virtual as 

an affirmation of the continuous play of chance 

that opens up in a series of dice throws: ’Once 

chance is affirmed° divergence itself is the object of 

affir~nation’ (1994, 198). In terms of actualization, 

we do not suggest throwing oneself off a mountain 

(cL Nemeth 1997), but endeavouring to think of the 

complex potentialities that inhere in the actualiza- 

tion of event-relations in even the most banal of sites, 

to make them problematic, complex and dynamic. 

The virtual, or potentiality, draws the forces of a 

site into intensive relations that are actualized in 

extensity. It is thus through the event that we find 

the expression of the differential in the unfolding 

of space. 

Non/localization should thus not be conceived 

of as processual articulation of the familiar concept 

of ’the local’, but rather as the milieu or site actualized 

out of a complex number of connective, potential 

processes° Thus, through the activity of intensive 

relations, extensive space finds moments of coher- 

ence. Part of this milieu, we claim, is a two-fold sense 

in which space contributes to the composition of 

the site. Within it, spaces are always folded into the 

object-order, literally part of the context as both 

order and relata. But, further, the space of the site 

is also something that is materially emergent within 

its unfolding event relations. By this, we mean that 

a social site is not roped off, but rather that it 

inhabits a ’neighbourhood’ of practices, events and 

orders that are folded variously into other unfold- 

ing sites. Thus, its complexity arises as the result of 

a number of different interacting practices - each 

potentially connected to other contemporary sites - 

and orders. Approached as manifolds, neighbour- 

hoods are not discrete, permanent and linked ’locales’, 

but the localized expressions of endo-events and 

exo-events, the ’inside-of’ and ’outside-of’ force 

relations that continuously enfold the social sites 

they compose. As Grosz explains, ’it is not as if the 

outside or the exterior must remain eternally coun- 

terposed to an interiority that it contains: rather, 

the outside is the transmutability of the inside’ 

(2001, 66).~9 

But if the endo- and exo-events composing sites 

draw upon non-essential virtual potentialities, then 

what descriptive apparatuses do we have for ana- 

lysing a site’s unfolding? Deleuze suggests that, by 

approaching virtual events as a series of ’problems’, 

we articulate a problematic regime (a collection of 

singularities or attractors) that develops a field to 

which its solutions remain immanent (DeLanda 
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2002; Smith 2003; Bonta and Protevi 2004). By con- 

trast, beginning from a series of set propositions 

about the nature of actuality - that is, solutions - 

serves ’axiomatic" ends: ’covering over’ problems 

by manipulating them to find an assumed or pre- 

established solution. Earlier, we mentioned that 

scalar approaches provide exemplary cases of form 

determining content; here we note that such cases 

reveal themselves as axiomatic strategies where 

researchers ’solve for scale’, allowing scalar think- 

ing to predetermine the fields of its own solvability 

(Deleuze 1994, 180; see also Smith 2003). How else 

to explain the endless noodling with the concept, 

except as a case of ’subordinating problems [the 

accident, the event, the multiplicity (Deleuze 1994, 

188) ] to solutions [like glocalization (Swyngedouw 

1997) or glurbanization (Jessop 1999)]’, ’a practice 

that effectively hides the virtual, or that promotes 

the illusion that the actual world is all that must be 

explained’ (DeLanda 2002, 154). 

For a flat ontology concerned with both the world’s 

very real potentialities and actualities, we suggest 

reconsideration of what’s ’problematic’ about spa- 

tiality. Site approaches are appealing to us because, 

by leaving the emergence of space folded into its 

own intimate relationalities, we are aided in resist- 

ing the attempt to cover over or predetermine - 

analytically or empirically - its contents. In the 

spirit of this project, we suggest an approach that 

begins with the recognition that scale and its 

derivatives like globalization, are axiomatics: less 

than the sum of their parts, epistemological trompe~ 

l’oeil devoid of explanatory power.:° In contrast, 

a flat ontology problematizes a world in which 

’all contemporaneous lives’ (Schatzki 2002, 149) 

are linked through the unfolding of intermeshed 

si tes. 

Conclusion 

We conclude our assessment of scale in human 

geography by considering some of the political 

implications that attend our effort to supplant the 

hierarchical model with a flat alternative. At the 

outset, we emphasize our agreement with Peter Taylor 

and the other scale theorists we have discussed: 

there is a politics to scale, and whether we engage 

it or abandon it can have important repercussions 

for social action .-- for how" best to link social move- 

ments, for identifying cracks in perceived ’armours’, 

and for highlighting social alternatives. We part 

company with vertically oriented scale theorists, 
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however, by maintaining that hierarchical scale 

(de)limits practical agency as a necessary outcome 

of its orgartization. For once hierarchies are assumed, 
agency and its ’others’ - whether the structural 
imperatives of accumulation theory or the more 

dynamic and open ended sets of relations associated 
with transnationalism and globalization - are as~ 

signed a spatial register in the scaffold imaginary. 
Invariably, social practice takes a lower rung on 
the hierarchy, while ’broader forces’, such as the 
juggernaut of globalization, are assigned a greater 

degree of social and territorial significance. Such 
globe talk plays into the hands of neoliberal com- 
mentators, like Thomas Friedman. In his popular 

account of outsourcing (e.g. Friedman 2004 2005), 
the standard trope - at least ’at home’ - is to shift 

blame ’up there’ and somewhere else (the ’global 
economy’), rather than on to the corporate managers 
who sign pink slips, tn this fashion ’the global’ and 
its discursive derivatives can underwrite situations 

in which victims of outsourcing have no one to 
blame, a situation possibly worse than blaming 
oneself. The same macro-mystification is discur- 
sively available for managers, who when submitting 

to interviews about outsourcing, are likewise eager 

to appropriate ’globalization’ in relieving them and 

their corporation of social responsibility. We do not 
deny that the contexts for these sorts of corporate 

decisions are not spatially extensive - indeed, the 
social sites of boardrooms depend upon a vast 
distribution of resonating social sites, all ’diversely 
invested’ in practices and orders, employees and 
ledgers. But the imaginary transposition from board- 
room to global corporation obscures those sites of 

ordering practices, as well as the possibilities for 
undoing them. 

The failure to assign a ’home’ to globalization has 

at least two other problematic implications, both of 
which evacuate the possibilities of dynamism and 
efficacy in everyday practice (de Certeau 1984; 

Smith 1988; Mitchell et al. 2004). The first is found 
in the potential of non-capitalist economic practices. 
JK Gibson-Graham’s work (2002 2004) is the most 

developed illustration in geography of the hegem- 
onic hold possessed by "capitalist economic globali- 

zation’. They argue that the current intellectual 
preoccupation with globalization, blinds us - 
researchers, policymakers and laypeople --- to the 
ways ’global’ discourses produce identities that 

disempower us as agents. In a move that opens up 

a whole new world of political possibilities, they 
exhort us 
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to think not about how the world is subjected to 

globaliza~ion (and the global capitalist economy) but 

how we are s~bjected to lhe discourses of globalization 

and the identities (and narratives) it dictates to us. 

(2002, 35-6, e~nphasis in original) 

Calling this process ’resubjectivation’, Gibson- 

Graham means to recover the local as a site of 

significant practices that have the potential to upset 

the ’capitalocentric discourse of globalization’. The 

second and related implication is the politically 

transformative potential of social reproductive 

practices (Marston 2004; Mitchell et al. 2004). The 

’messy, fleshy’ components of social reproduction, 

as Cindi Katz has argued, are easily rejected as too 

diffuse or inconsequential for either geopolitical 

engagement or for understanding the foundations 

of globalization (2001, 711). Yet, by ignoring or 

devaluing these diverse and varied worlds of social 

life, we !ose theoretical and practical purchase on 

the very places where ideas are formed, actions are 

produced, and relationships are created and 

maintained.~ 

In conclusion, we are convinced that the local-to- 

global conceptual architecture intrinsic to hierar- 

chical scale carries with it presuppositions that can 

delimit entry points into politics - and the open- 

ness of the political - by pre-assigning to it a 

cordoned register for resistance. We have made an 

argument for studying humans and objects in their 

interactions across a multiplicity of social sites. It 

seems to us that horizontality provides more entry 

points - conceived as both open rnulti-directionally 

and unfolding non-linearly - for progressive politics, 

offering the possibility of enhanced connections 

across social sites, in contrast to the vertical model 

that, despite attempts to bob and weave, is in the 

end limited by top-down structural constraints, 

Not lastly, when it comes right down to it, a flat 

ontology helps theorists ’keep in touch with the 

states of affairs !we purport] to describe’ (Schatzki 

2002, xix). And iL as Le Guin says in our opening 

epigraph, we lose the beauty of the ’whole thing’ 

when we downcast our eyes to the ’dirt and rocks’, 

at least we have the place - the only place - where 

social things happen, things that are contingent, 

fragmented and changeable. 
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Notes 

1 Authorial order by height. 

2 We restrict ourselves in this paper to examining 

theories of scale in critical human geography. While 

significant attention has been paid to scale in physical 

geography (see Bauer et aL 1999; Phillips 1999 2004; 

Summerfield 2005), we cannot thoughtfully treat 

those undertakings here. For a recent overview of 

scale theory, in both physical and human geography, 

see the essays in E. Sheppard’s and R. McMaster’s 

edited volume, Scale and Geographic Inq~iry (2004). 

3 To ’drape’ might not sufficie~tly capture the analytic 

separation between the vertical and horizontal rela- 

tions that underpinned Taylor’s model. Pertinent to 

the arguments developed here, he wrote: ’In Waller- 

stein’s spatial model of the world*economy this 

separation is by area horizontally. Here I propose the 

existence of another separation using a three-tiered 

structure but organized in terms of geographical scale 

vertically’ (1982, 24). 

4 As more than one commentator has noted, the selec- 

tive account that follows overlooks several progeni- 

tire pathways into our current understanding of 

scale, particularly the influential roles of critical 

realism, the localities debates and the socio-spatial 

dialectic - all of which were key to the concept’s 

evolution over the past twenty odd years. Our purpose 

here, however, is not to provide a genealogy but to 

chart the increasing destabilization of the hierarchical 
version. 
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5 The context and impact of Taylor’s article is dis- 

cussed in Dodds et aL (1997). 

6 Taylor’s understanding of materialism is that ’political 

institutions and ideas cannot be understood as 

separate from the underlying material needs of soci- 

ety’ (1982, 15). Materialism is thus linked to political 

economy as ’the tight integration of the historical 

with the social, economic and political in a single 

framework" (1982, 16). 

7 This notion of a ’scalar fix’ appears widely in the 

scale literature and can be credited to David Harvey, 

who has argued that’a tendency towards ... a struc- 

tured coherence to production and consumption 

within a given space - a spatial fix - is critical to 

capital accumulation’ (1982, 424). 

8 A recent paper by David Ley (2004) provides an 

insightful complement to Massey and others who are 

calling for more detailed assessments of the local 

against the master discourse of globalization. Ley 

uses Michael Peter Smith’s reconsideration of global 

cities as transnational cities (2001) lo argue that, in a 

’~ransnational paradigm, the global and the local may 
dissolve into closely related versions of each other’ 

(2004, 156). He show’s how the eve~-day lives of trans- 

national executives and cosmopolitan local people - 

especially with respect to their vah,es, anxieties and 

desires - are not lived as a globalization discourse 

would predict. 

9 The claim we are making here should resonate with 

those familiar with both state and organizational 

theory. Researchers in both areas have long questioned 

the ontological status of their respective ’objects’. 

10 Speaking of boundary making, it is worthwhile to 

note that a comprehensive assessment of scale theo- 

rizing in relation to border theorizing (van Houtom 

et al. 2005; Welchman 1996) has yet to be written. 

Here too it seems to us that the horizontal version 

helps: it makes clearer the distinctions between exten- 

sivity, on the one hand, and the bordering of space, 

on the other. For this reason alone some degree of 

conceptual orthogonality might be advised, or at least 

heuristically maintained, at least in advance of that 

assessment. Put differently, hierarchical scale cure 

boundary-making invites a mishmash of scaIar talk 

with border talk, and until we can sort out the differ- 

ences, we might as w-ell use extensivity and border- 

ing as conceptual separates. This is, in effect, what 

Cox and his colleagues already do when they dis- 

associate state apparatuses from any particular ’level’ 

in the scalar hierarchy. 

11 In David Ley’s view, the global is construed ’as a 

space that is dynamic, thrusting, open, rational, cos- 

mopolitan and dominant while the local is communi- 

~arian, authentic, closed, static, nostalgic, defensive 

(but ultimately defenceless) and the site of ethnic, 

sexual, regional and other fragmentary identities’ 

(2004, 155). 
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12 See Brenner (2001), who responded to Marston’s 

(2000) criticism about the oversight of social repro- 

duction within the scale literature, He defended scale 

theory - and by implication its productivist and econ- 

ornistic leanings - by accusing her of confusing home 

with a spatial scale, since for him home was a ’place" 

and not a scale (see Marston and Smith 2001 for a 

rejoinder). In his later work (2005), Brenner has come 

to recognize bodies -- but still not homes - as a level 

in the scalar hierarchy. 

13 All of this takes place in spite of Sayer’s (1991) well- 

advised caution about the dangers of conflating the 

local-global wiIh other dualisms. In both theory and 

practice, however, these analytic divisions have been 

difficult to maintain, and not simply because of 

sloppy theorizing. Epistemological and ontological 

dualisms always exist in a tensile relationship with 

other pairings, the larger coutext of which is a con- 

stellation of ~errns held together by a force field of 

attraction and repudiation (Dixon and Jones 1996). It 

is not so simple, then, to cleave our understandings 

of the local-global binary from those of the concrete- 

abstract, subjective-objective or chaotic-orderly. 

14 This ready-made character of scale is well suited for 

adherents of critical realism, since it too sports a hier- 

archically organized set of ontological building blocks 

(of structures, mechanisms and events; see Sayer 

1992, 141, 237). Realism’s dualisms and scalar hierar~ 

chies often intertwine, again notwithstanding Sayer’s 

cautionary remarks (1991; also Cox and Mair 1989). 

15 There are a number of popular and academic 

authors smitten with the notion of unfettered flows, 

As should be clear from what follows, we strongly 

distance ourselves from both, including Thomas 

Friedman, whose ethnocentric book The World is Flat 

(2005) is but the latest. Lest we be misinterpreted, let 

us state unequivocally: The world is not flat. 

16 This resonates with Nell Smith’s (1996) admonish- 

ment of Castells’s ’spaces of flows’, as discussed 

earlier. Smith stresses both fixity and fluidity as con- 

stitutive elements of capitalism. Also see Woodward 

and Jones (2005). 

17 This is not, however, to suggest a hierarchy of differ- 

ence between potentialities and actualities. As Bouts 

and Protevi note: ’let us remember that the "aspects" 

of Deleuzean ontology [tbe virtual and the acl~ual] 
should not be thought of as "levels" as if the virtual 

were more (or less) "real" than the actual. Rather, 

Delanda [2002] proposes ~hat they are moments in a 

process of unfolding marked by symmetry-breaking 

cascades’ (2004, 16). 

18 Deleuze’s notions of the actual and the virtual illumi- 

nate the two problems we highlighted in Richard G. 

Smith’s flow ontology. There, what we described as 

operating upon the spatial and theoretical planes 

can here be understood in correspondence with the 

actual and virtual. Smith’s fluidist reading of the 
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theoretical work of Deleuze and Guattari presents the 

virtual as the totality of the world and, thus, when 

endeavouring to explain a view that speaks to the 

actuality of the world, represents it as a pure, global 

system of flowing potentiality. As we have repeat- 

edly emphasized, this is symptomatic of th.eories that 

attest to the utter openness of the world, while deftly 

avoiding the diverse material and political cages in 

which many throughout the world find themselves 

trapped. How, for example, can Smith’s ’ontology of 

globalization’ account for the wall that Israel is build- 

ing between itself and Palestine (where Israel gives 

Palestinians a state, but ~vill not let them leave it)? 

For an ontology where ’all that is solid melts into air’ 

(Smith 2003b, 570), such a nightmarish apparatus of 

capture - designed precisely to control or restrict 

flows - contrasts slarkly with accounts of fluid capi- 

talist fatcats (see Friedman 2005). 

19 Put simply, just because something happens ’over 

there’ doesn’t mean it is taking place at a different 

scale. This transcendental transference haunts the 

scale epistemology. It implies that event relations 

emanating from New York or London are somehow 

more global than those from Tucson or Durham, 
much less Oaxaca or Kinshasa. 

20 This claim is consistent with Massey: ’If space really 

is to be thought relationally.., then "global space" is 

no more than the sum of relations, connections, 

embodiments and practices. These things are utterly 

everyday and grounded at the same time as they 

may, when linked together, go around the worId" 

(2004, 8). Compare to Howitt’s claim that: ’even 

superficial reflection confirms that the "global" is 

much greater than the sum of all its constituent 

"local" (or "regional", "national", "supernational" 

etc.) parts’ (1993, 36). Similarly, we stop short of any 
sort of claim to a ’global social’ (cf. Urry 2003), resisb 

ing the temptation to read the social as a discrete, sin- 

gular system, apparently working uniformly while 

covering the Earth. 

21 This is not to exhort everyone to study social re- 

production, the quotidian or the home, for the 

shop floor, the boardroom and the war room are all 

important sites of unfolding orders and practices. 
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The case agah~s~ - m~d for - scale 

In a widely-anticipated paper, Marston, Jones and 
Woodward (2005) make a case for a human 
geography without scale.~ The main premise of 

their argument is that scalar theorists (or ’scalists’, 
as a colleague at my present institution likes to call 
them/me) are susceptible ~o working within the 
limits of a vertical ontology. By this iMarston 
appear to mean that scalar analysis either proceeds 
’downwards’ from "scale-as-structure’ (the global 
or meta-theoretical level) to ’scale-as-agency’ (~he 
local or the level of events and outcomes), or ’upwards’ 
so that the arrow of causality is ’local-to-global’. 
This, they maintain, ’is in the end limited by top- 
down structural constraints’ and, accordingly, ’can 
delimit entry into politics - and the openness of the 
political - by pre-assigning it to a cordoned register 
for resistance’ (2005, 427). The main target of their 
criticism is work on scalar politics. Here they note 
that concepts and metaphors such as ’scale- 
jumping’, ’levels of the state’ or ’spaces of enoao-e- 
ment’ convey a sense that strategic action and 
politics operate through vertical hierarchies rather 
than around multiple sites of activity and resistance. 
More generally, Marston e~ aI. have concerns about 
the growing amount of confusion, frustration and 
ambivalence surrounding the deployment of scale 
in human geographical knowledge and practice. 
Therefore they propose that we abandon notions 
of scale altogether. 

In its place, they offer an alternative ’site-based’ 
ontology. This ontology flattens space (and scale) 
into multiple sites of practices, relations, events 
and processes, which are both situated in place and 

extended through space (i.e. sites are connected to 
other sites). By this, they mean that 

a social site is p, ot roped of L but rather that it inhabits a 

’neighbourhood’ of praclices, events and orders that are 

folded ip, lo variously other unfolding sites, (2005, 426) 

This site ontology, they suggest, opens up the 
possibility of a true ’politics of scale’ in which 
social structures, power relations and hierar- 
chies are rendered identifiable, accessible and 
transformable. 

In my comments, I want to argue - cow,ira 

Marston et aI. - pro scale. Although recent attempts 
to incorporate a language of scale into the lexicon 
of human geography have created some unique 
challenges, these are not insurmountable. They 
arise out of genuine attempts to understand and 
theorize real-world contexts wherein new territo- 

rial and scalar identities, structures, practices and 
discourses have arisen. Given an increasing sensi- 
tivity to the production of, for example, new" state 
spaces, extra-state territorial hierarchies and scalar 
discourses, it is hardly surprising that researchers 
have attempted critically to unpack geographic 
and non-geographic processes and represenb 
ations of ’scale’. Instead of abandoning this task, 
we should communicate it more widely amongst 
non-geographical constituencies. To reject ’scale’ 
altogether would be to miss out on an important 
dirnension of thinking about and acting upon 
contemporary economic, political, social and envi- 
ronmental change. The politics of scale is partly 
about getting scholars of different disciplinary 
persuasions to embrace wholeheartedly concepts 
and practices of scale-spatiality. 
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My comments are organized around three asser- 
tions. That human geographers must, first, recognize 
that scalar concepts are fundamental to the organi- 
zation and presentation of human-geographical 
narrative and that this is a challenge in itself; 
second, pay" less attention to an epistemology of local- 
to-global (or equivalents) and more to one of the 
qnbetweenness’ of scale; and, third, try to work 
with rather than around or outside particular 
scalar categories, not least ’the local’. 

Tales of scales: a note on narrative and 
explanation in human geography 

The new regio~aI geography and problems of 

scaIi~g ~arrative 

In recent years, geographers have struggled with 
ways of incorporating concepts of scalar process, 
structure and difference into their analyses of 
social and economic change. For a while, the new 
regional geography (NRG) seemed to offer a way 
of responding to the challenge of narrative (Sayer 
1989). The NRG was (is?} sensitive to coatext, 
empirics and ethnography, at t~e same ~ime as it 
was (is?) cognisant of the power of political- 
economic and geo-historical analysis. In practice, 
the NRG struggled to work with different spatial 
scales (from the world-economy to t~e micro- 
social), and all-too-often privileged ’localRies’ as 
providing the most fertile grouad for geo-historical 
synthesis (Jonas 1988). The ’locality debate’ (Smith 
1987; Cooke 1987) taught us i~z~er alia that thiaking 
critically about and through scalar categories is 
essential to the ways that humaa geographers reed 
to come to terms wit~ the changing world around 
them, not least because important causal processes 
seem to operate in a scalar dimensioa. If nothing 
else, the ensuing discussions have opened up a 
world of m,ltiple scales. R ~as freed our aarratives 
from the singular and limiting preoccupations of 
locality on the one hand, and of globality on the 
other. 

Nonetheless, the relationship between scale, 
process and explanation continues to pose enor- 
mous challenges for received conventions of narra- 
tive, theory and epistemology. As Sayer (1989) 
indicated, the unexamined use of scalar (or any 
other) categories is no substitute for the hard work 
of geo-historical synthesis. I~ere it is important to 
recogaize ~hat s~ructuring narratives around scales 
is not necessarily the same thing as engaging in 

causal analysis. In practice, it may be true that 
some analysis does, in effect, elide claims about 
the dominance of the global scale with causality 
but the theoretical claims of the NRG emphasize 
synthesis and analysis, abstraction and empirical 
investigation. To imply that ’scalists’ deal with the 
one and not the other amounts to riding roughshod 
over the NRG and denigrating the necessity of 
thinking critically through and with scale-spatiality 

(Jonas 1994). 
It is also true that geographers of all stripes have 

sometirnes appeared to offer rather crude scalar 
frameworks teat appear to act as pre-given spaces 
or domains of social and economic life. In some 

cases, the scalar hierarchy is rendered explicit in 
the form of an ’ordering-framework" narrative tech- 
nique, such as in Peter Taylor’s (1982) seminal 
paper, and subsequently the book (Taylor and Flint 
2000), on the world-economy, nation-state and 
locality, or in Gill Valentine’s (2001) text on social 
geography. How much this is a function of what 
Sayer (I98% calls the ’problem of narrative’ and 
how much it is a gemfine substitute for causal ana- 
lysis or critical syathesis is less dear. Something 
important is happening here that suggests that any 
attempt to abandon scale *ou* court is likely to 
impose unrealistic limitations on narrative. Is it 
productive to accuse ’scalists’ of a preoccupation 
with the territorial hierarchies through and around 

which political and economic spaces of capitalisrn 
and the state are reworked if suc~ reworking is 
indeed w~at is happening? The reworking of these 
spaces is not necessarily caused by structures, 
processes aad mechanisms that themselves coasti- 
tute vertical relationships; rather they are com- 
prised of complex and spatially co-determined sets 
of processes, structures, contingencies and outcomes. 
Synthesis of the sort demanded by the NRG is not 
a question of meshing the vertical (structure, scale, 
etc.) and the horizontal (agency, network, etc.); 
rather it is a way of writing about complex processes 
of change that occur around multiple sites and 
scales, and in ever-changing spatial, temporal and 
scalar settings. Marston et al. are therefore correct 
in their belief that these processes do not converge 
around discrete scales and territorial hierarchies, 
but unambiguously misguided in their claim that 
those of us who work with scalar concepts believe 
that such elegaat structures and categories actually 
exist, other tha~ as heuristic abstractions. 

Now one can think of circumstances where 

’scale’ in the sense of ;size’ and/or ’geographic 
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scope’ ca~,~ be causal in the sense that certain scalar 
properties of an ob)ect, process or activity make a 
difference to the way it operates or to the ways that 
groups act upon its knowledge-context. Take, for 
example, debates around schools desegregation in 
the United States. One thing I discovered in the 
course of my research was that discourses and 
struggles around desegregation have often changed --- 
arid do change - depending on whether they have 
been framed in relation to neighbourhoods, suburbs, 
central cities, metropolitan areas, or tt~e federal 
level, respectively arid together. These scalar 
frames have informed strategic actions on the part 
of interest groups and coalitions, which otherwise 
conduct their struggles in terms of discourses 
race, colour, class, age, parenthood, and so forth. 
For example, the ongoing fiscal fallout of subur- 
banization coupled with so-called ’white flight’ 
created a space where debates about metropolitan 
reqntegration as a territorial ’solution’ have once 
again come to the fore, prompting attempts to 
organize commensurate scalar divisions of labour 
inside, or alongside those of, the state (Cox and 
Jonas 1993). Here thinking in terms of scale can be 
empowering, provided one is clear as to what these 
categories contain (material resources, pressure on 
state agencies by social groups, fiscal powers, legal 
liabilities, etc.)~ Yet one only has to think about the 
legacy of forced transportation of students across 
school catchment-area boundaries to appreciate the 
limitations of, for example, attempts to impose a 
’metropolitan’ solution on recalcitrant ’local’ (sub- 
urban school-district, neighbourt~ood, middle class, 
parental white, black, etc.) interests. To say that 
something significant is happening at a particular 
’scale’ (e.g. the ’metropolitan’) is not necessarily 
saying that it is that particular ’scale’ which 
’decides" (cf. Swyngedouw 1997). 

Co~surnp~ion, the politics cbf distribution and 

in an earlier intervention, Marston (2000, 233) 
argued that contemporary writings about scale 
have been preoccupied with production and have 
failed to comprehend the real complexity bet~ind 
the social construction of scale. Yet one very 
important contribution of work around scalar 
politics has been to reveal the complex ways ttmt 
scalar-defined geographic processes, operating 
simultaneously and in cornbination with each 
other, variously empower or disenfranchise 
economic and social actors. It has also aided in 
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demonstrating how struggles for social recognition, 
political identity and social justice are framed by, 
or represented at, different spatial scales (Walsh 
2(!(!(!) I would strongly suggest that it is mislead- 
ing to represent work on scalar poetics as over- 
concerned with production, state levels and fixed 
territorial hierarchies to the neglect of how" social 
reproduction and consumption processes are 
implicated in the politics of rescaling. The example 
of work on school desegregation above or Michael 
Brown’s studies of AIDs, citizenship and tt~e 
politics of identity suggest otherwise (Brown 2000). 

Consider, for example, the writings of one key 
figure in the ’scale debate’, Eric Swyngedouw. In 
commenting on tt~e ’European project’ of monetary 
and political integration, Swyngedouw notes that: 

The upscaling of the economy in a context of trimmed- 
down national redistributive mechanisms [has] ipdcp._sified 

interplace and interregional competition, contributed to 

an acceleratiop~ of processes of exdusiot~ and margip~akis- 

afion, am’l deepened social po~arisation itl ways that ties 

down a growing part of the European pop~lation in 

unemployment, poverty, and reduced cRizenship rights. 

~2000, 72-3) 

In the spirit of Marston ~:t al., Swyngedouw could 
be accused of ’vertical’ thinking here (alongside 
functionalist reasoning, sweeping generalizations 
and a lack of attention to causality), though accus- 
ations that the debate ignores the scalar politics of 
social reproduction and distribution are evidently 
wide of the mark. However, easy accusations are no 

substitute for critical engagement: a closer reading 
of Swyngedouw’s writing reveals imaginative ways 
that scalar-hierarchical metaphors are being deployed 
(’upscaling of the economy’, ’national redistributive 
mechanisms", etc.) alongside non-scalar hierarchical 
metaphors (’ties down’, ’trimmed down’, ’deepened 
social polarisation’, etc.). ’[’his language conveys a 
powerful sense of the messy way ttmt real structures 
and processes operate. S~,%vngedouw often mixes 
metaphors with causal reasoning; but he does not 
ignore sites and scales of social reproduction, nor 
is he found wanting in the creative use of scalar 
metaphor. Marston’s own writings reveal how 
difficult it is **ot to invoke scalar concepts in 
writing about consumption and social reproduction, 
as exemplified by the following extract: 

In addition ~o the household as a site of social 

reproduction, i~ is also necessary to recognize this scale 

as one where capRalist consumption practices are also 

entrained. (Marston 2000, 233; my emphases) 
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In rny view, it is imperative that scalar-sensitive 
geographical research responds to the problem of 
narrative. It should examine the ways that structures 
and processes of scalar-territorial organization 
constitute forms of strategic and political action for 
a variety of social, economically and politically 
marginalized groups, or indeed for the powerful 
and elites. ’[’his is not to say ’scales’ are the only 
territorial structures and forms of identity around 
which social actors mobilize; rather we must 
concern ourselves with the strategic interplay of 
scalar and non-scalar processes and political identities. 
Here a concept of scale - vertical, hierarchical or 
indeed site-scale - can reveal the ’inbetween-spaces’ 
of action, which hitherto have been marginalized 
in work too often preoccupied with global-local 
binaries, localizationiglobalization paradoxes or 
glocalization. Why not ’regionationalization’? 

The ’inbetweenness’ of spatial scale: why 

(for example) regions continue to matter 

A sympathetic reading of Marston et al. is that they 
do not want to ditch all work on scale but that their 

particular concern is with recent work on state 
rescaling and the re4erritorialization of capitalism 
(the work of Nell Brenner (1998) is especially 
evocative). In so far as it explores the reworking of 
state territorial hierarchies and regulatory structures, 
this work could be accused of capital-centric logic 
and functionalism but not an obsession with 
hierarchy or scale per se. By replacing scalar 
constructs with a site-based epistemology, Marston 
et aL seem to be privileging non-scalar represent- 
ations and categories over and above spatial 
(scalar) concepts and identities. The difficulty here 
is that any emphasis put on the site, place, practice, 
agency~ social reproduction, the home, the local 
and so forth, requires implicitly or explicitly 
situating such concepts in relation to what 
(spatially) they are assumed not to be, i.e. the 
global, region, network, extensiveness, hierarchy, 
flow, scope, etc. It is an ontology of space that in 
effect collapses one ’scale’ or ’site’ onto another 
and~ in doing so~ under-privileges the inbetweenness 

of processes, sites, agencies, flows, etc., many of 
which work at ’scales’ that are neither simply 
’local’ nor ;global’. 

Geographers are becoming more attuned to rela- 
tional approaches to spatiality~ Take, for example, 
recent work on the ;region’. For human geographers, 
the region carries with it enormous intellectual 

baggage, ahnost to the point that the discipline is 
replete with attempts to undermine~ reject and 
abandon the concept altogether. Yet time and again 
the ’region’ reasserts itself and each time the way 
we write about the ’region’ changes so that we no 
longer think of it as a fixed geographic scale but 
more as a relational and political construct (Jones 
and MacLeod 2(1(14). The ’region’ is less a material 
object, a static geographic category or a taken-for- 
granted scale and much more a subject with iden- 
tity, a strategic domain, an object of struggle and/ 
or a site-and-scale-in-the-process-of-becoming. 

For example, recent years have seen a healthy 
revival of interest in the region both as a site of 
economic activity and scale for socially integrating 
civil society (Storper 1997). There has also been 
growing attention to the challenge of writing about 
regions as real-and-imagined places and territories, 
which are constituted by cornplex forces of distan- 
ciation and co-presence (Soja 1996; Allen et aI. 
1998). One of the advantages of (re)thinking 
regions along these lines is that the ’region’ can be 
seen to operate both as a between space and a meso- 
level concept, which is amenable to thinking about 

a spatial combination of flows, connections, proc- 
esses, structures, networks, sites, places, settings, 
agencies and institutions. This ;new regionalism’ is 
not just about trying to explain the production of a 
particular scale of economic and social life but also 
represents a new way of approaching ’regions’ 
theoretically as strategic sites in the geography of 
capitalism after Fordism (Lipietz 1993). 

To be sure, there has been a tendency of late in 
regional political-economic analysis to separate the 
economic from the political, to talk of regional eco- 
nomic spaces as if they can be treated as analyti- 
cally distinct from spaces of political regionalism 
(Jones and MacLeod 2004). This is a deeply prob- 
lematic position, but it is not the same problem as 
treating regions as levels in a territorial hierarchy 
or causal chain. A scalar ontology,. ~ could in fact help 
to recombine knowledge of the economic and the 
political in the study of regions. One can, for exam- 
ple, point to a need to recognize the potential for 
counter-regionalist processes to operate within and 
across regional economies or to acknowledge that 
as a political project or social movement the new 
regionalism cannot avoid but to work around and 
through pre-existing spaces and scales of national, 
regional and local state structures (Jonas and Pin- 
cetl 2006). These structures are all interconnected 
through particular configurations of fiscal flows, 
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social movements, agencies, power relations and 
democratic practices. Whether or not these territo- 
ries form scalar hierarchies (Le. the flows and link- 
ages are ’~op down’ or controlled ;from above’) is 
a function of the p~ecise geographical direction 
of flow and connections between each ’space’ or 
’level’ of state and governance. Here it would be 
almost impossible not to use ~he language of scale 
to describe and explain how different economic 
and political projects converge, or come into con- 
flict, at or around the region. 

The poin~ is not that we should abandon the 
region altogether as a (discrete) scalar or theoreti- 
cal construct but that we should be explicit about 
how differen~ scalar and non-scalar understandings 
come into play in ~he making of regions as new 
economic and political spaces. There is something 
causally and politically important about the ’region’, 
but one does no~ necessarily need a concep~ of the 
’region-as-scale-in hierarchy’ to discover why this 
might be the case. 

The ~local’, political empowerment and 

geographic scale 

Although Marston e~ al. are primarily concerned 
about vertical thinking in approaches to scale (or 
what the?’ characterize as local-to-global approaches), 
it seems to me that more work needs to be done on 

thinking through and about the ’local’ as a scalar 
category in its own right. Whilst I am not of the 
view that concepts of local should be replaced 
henceforth by those of ;site’, ’place’, ;home’ or any 
other non-scalar language (there seems to be an 
assumption in Marston e~ aL’s critique that these 
concepts ca~, replace the local), I can see where 
there are limits to an epistemology that starts out 
from the ’local’. iMethodologically, geographical 
research has to start from somewhere - looking 
from ’in here’ to ’out there’ or from ’out there’ to 

’in here’ - and usually this involves starting out at 
a particular geographic scale (as in looking at a 
scalar-economic process like mergers of global 
corporations, examining an international or national 
environmental organization, or working with a set 
of data constructed at or around some sort of 

identifiable scale like the city or metropolitan area). 
In doing this, some researchers on the politics of 
scaling are working ’up’ from a "local’ perspective; 
but many are working ’out’ from the region or ’in’ 
from the nation-state. It is perhaps more the case 
that they are using other (non-local) concepts and 
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categories to unpack the causal and political 
significance of ’the local" or ’the global’, and that 
there is much more to this than a belief that by 
working ’out’ from the local one is therefore likely 
to be engaging in a transformative politics. 

Although often accused of an over-preoccupation 
wRh the national scale and ~he nation-s~a~e, politi- 
cal geographers have proven quite sensitive to the 
strategic interplay between scalar structures and 
identities as, for instance, when thinking about the 
’local’, the ’regional’ and the ’national’ in social 
movement activity and political party organization 
(Miller 1994; Agnew 1995). An important develop- 
meat here has been moving away from ideas about 
the control of groups in place--- authoritarian gov- 
ernance - to a view of the ways that place- or site- 
based groups transcend or engage with the territorial 
structures flint contribute ~o their domination or 

empowerment (e.g. those of the state, capital, civil 
society, etc.). From the notion that social and politi- 
cal movements are constructed unevenly from 
place-to-place, they now occupy a position tha~ the 
scalar organization of social movements and strug- 
gles for access to, for example, local, regional, 
national and trans-na~ional instrumentalities and 
resources are primary strategic-theoretical con- 
cerns. Cox (1998) develops this theme in making 
a distinction between spaces of dependence (the 
spatial embedding of various economic actors and 
organizations) and spaces (scales) of engagement 
(the ways that these actors and organizations draw 
upon resources and instrumentalities available 
outside their spaces of dependence). Although 
Marston st al. interpret Cox’s approach to local 
politics as an example of ’examining scale from 
underneath’ (2005, 419), there is nothing in this 
approach that places ontological or epistemological 
priority on the ’local’ per se; nor is it working with 
the qocal’ simply as a lens through which to examine 
wider processes. Instead, it is concerned with 
untangling the conditions that produce politics of a 
’local’ form. Any approach that does not recognize 
the constitutive role of scalar-organized material 
resources, scalar identRies and scaled discourses in 
political struggles and social movements - and 
surely a human geography without scale is one 
such approach --- is likely ~o come unstuck very 
quickly. 

To equate scalar hierarchies with a vertical (and 
by implication state- or capital-centric) view of 
political action and change is misleading. Empower- 
ment is more than simply a question of jumping 
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’up’ (or ’down’) scales - of moving out from a 
’local’ context that production, social reproduction 
and consumption occur to engage with wider sites 
and scales of spatiality. Rather different site-scalar 
configurations and territorial structures create 
opportunities for a variety of different site-scalar- 
strategic actions. Spatial-material scales and identi- 
ties are constantly defined/redefined through 
struggles; the dialectic of social empowerment and 
disempowerment depends upon control at differ- 
ent site-scales; resistance to these ’scales’; and the 
ways that concepts and practices in turn facilitate 
such resistance. As many participants ia the scale 
debate recognize, scales are not fixed geographical 
structures, pre-assigned arenas of action or static 
identities; they are dynamic and always constituted 
in and throug~ strategic actions and struggle 
(Swyngedouw 1997). Moreover, scale is a lens 

through which to think about and act upon change. 
To ignore this process by rejecting any concept or 
category of geographic scale out-of-hand amounts 
to a denial of the necessary scale-spatiality of 
social, economic and political life. 

Even when geographers have (aad for very good 
reasons) asserted ’the power of the local’ in the face 
of relentless globalization processes, there is no 
presumption that empowerment is a case of break- 
ing out of the limits of the local or that the local 
itself is not scalar-structured from within in com- 

plex ways. For example, much of the recent work 
on diverse ecoaomies suggests the importance of 
working beyond ’local-global binaries’ rot least 
because {his provides a lens through which to 
think about the possibility of alternative ways of 
orgaaiziag social and economic life at all scales 
(Gibson-Graham 2002). Yet when one looks more 
closely at how alternative economic and political 
practices unfold in particular geographical con- 
texts, local and extra-local coaditions facilitate or 
block alternative actions. Local alternatives can 

develop spontaneously without reference to eco- 
nomic discourses or practices constructed around 
the global; and often what might be defined as 
qocal economies’ are in fact products of natior~aI 

rather than global (or local) structures. The dear 
coasequence is that a site-based oatology offers 
little prospect of identifying non-site-specific con- 
ditions for the creation of diverse and alternative 
economies. 

In fac~, a site-based oatology of s~rategic action 
would, in reality, find it impossible not to invoke 
collective identities, structures and resources that 

have some sort of scalar configuration. By focusing 
on the limits of local-to-global analysis and replac- 
ing it with a site or action-based epistemology, 
such a perspective says little about the advantages 
of locally-oriented action, of the importance of 
’staying local’ or of protecting interests, ideals and 
values that might in a practical sense best be con- 
structed in terms of local, collective identities.~ 

Conclusion: for scale 

I end my commentary with the observation that the 
incorporation of scalar constructs and categories 
into hunran-geographical narratives in recent years 
has transformed the discipline for the better. 
Scalar-attuned critical synthesis has the potential to 
reinvigorate our contribution to social scientific 
knowledge of economies, regions, places, nations 
and globalization. This is a challenging task. My 
own atternpts to educate non-geographers about 
emerging debates around scale and spatiality have 
usually fallen well-and-truly (like Marston ef aI.’s 
proposed ontology) ’flat’, as happened at a 
conference of urbanists in New Orleans in 1994. 

Yet I remember thinking a[ the time if was felling 
that a[ the very same conference much of the 
discussion was about replacing urban policies with 
policies for metropolitan regions. I was faintly 
amused by this sudden and unexamined scalar 
shift in policy analysis. A dozen years later, and 
the city, region and people of New Orleans 
confroat a crisis of a magnitude ~hat resonates 
appropriately with discourses of scale, hierarchy 
and power. 

Marston et aL’s a~empt to abandon scale will 
have the effect of replacing productive ideas of 
scalar structuration with a false ’site-versus-scale’ 
dualism. Upon close inspection, many so-called 
’scalists’ are not writing about ’scales-as-fixed- 
structures’; nor are {t~ey treating scalar territories 
as ’vertical structures’ or ’rational abstractions’ in 

the realist sense. Instead, they are respoading to 
the challenge of narrative and deploying scalar 
categories in ways that attempt to show how particu- 
lar material structures and processes have become 
fixed at or arouad certain sites and scales, are in 
the process of becoming unfixed at a specific scale, 
or combiae to differentiate the world ia complex 
scalar and site-specific dinaensions. Long may this 
activity continue. 

Geography has much to thank the main protago- 
nists in the ’scale’ debate for, not least Peter Taylor 
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and Neil Smith for starting it, Doreen Massey, 
Ritchie Itowitt, Neil Brenner, Anssi Paasi, Kevin 
Cox, Andy Mair, John Agnew, t telga Leitner, Andy 
Hero~, Me]issa Wright Eric Sheppar~, Eric Swyn- 

gedouw, Mark Purcell and a hos~ of others for 
sharpening ~he debate, and Sallie Marston, John 
Paul jones and Keith Woodward for having the 
courage to argue tha~ we might be better off with- 
out it. Here, I have argued tha~ even if we cannot 
have s theory of scale, nor can we envision a 
human geography witho~f scale. Such a discipli~ 
rmry orientation creates a world without spatial 
difference or connection, devoid of identities and 
hierarchies of a territorial nature: in short, a world 
wifl~out human geography. Do we really want that? 
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Notes 

Earlier versions of the Marston et aL paper were pre-- 

sented at packed sessions at the IGU-RGSiIBG am’._ual 

conference in Glasgow (2004) and the AAG annual 
conference in Denver (2005). I was able to altep, d 

both conferences and participated it’, some of lhe 

debate and responses to Marston et aL These reflec- 

tions respond both to the general tenor of the debates 

at these events and the published version of their 

paper. 

In some work Duncan Fuller and I have beep._ doing 

on credit unions in Great Britain, we have been 

thip~king about the ways that struggles inside the 

credit union movement have involved a slmggle for 
control over and around the qocal’ and ’nalional’ 

scales, respectively and together, not least in terms of 

how to create materially and socially sustainable and 

locally accessible financial aRernafives (Fuller and 

Jonas 2002). In this respect, it is misleading to talk of 

’local’ alternatives as if these occur around sites that 

have no relationship with - or indeed are not in 

opposiliop, to - what is happenip, g at the ’national’ 

and ’international’ scales. Moreover, in thinking about 

loca.i financial alternatives, it makes a big difference 

whether one is talking about community (residential) 

credit unions or city-wide (work-live) credit unions. 

’Ihe ’local’ itself is constituted by other scalar-structured 

relations and processes. 
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Artistic and activist memory-work: Approaching 
place-based practice 

KAREN E. TILL, University of Minnesota, USA 

Abstract 

While an emerging interdisciplinary field of memory studies exists, what it is and might 

become remains open to debate. This article calls for a memory studies agenda that 

remains sensitive to the ways individuals and groups experience memory as multi- 

sensual, spatial ways of understanding their worlds. Artistic and activist memory-work in 

particular offers at least two contributions to such an agenda. It challenges ontological 

assumptions that underpin much of the recent interdisciplinary body of research on 

memory, including understandings of site, social and body memory, and the role of 

place in memory; and it invites scholars to consider their research in terms of socially 

responsible place-based practice. In this article, I discuss sites of social engagement, 

embodied and social memory, and wounded places to consider how artistic and activist 

place-based practice might fundamentally change how memory studies scholars think 

about their research. 

Key words 
artistic practice; body memory; place; politics of memory; site; wounded cities 

Site 

Program note: site is a project that has been a year in the making. When I returned 

from Australia to visit Cape Town I learned the story of the skeletons. It began with 

an accidental discovery. On a building site situated in the heart of the city, con- 
struction workers found one skeleton in 2003. Under heritage law in South Africa, 

the developer is responsible for covering the costs of an archaeological team. They 

soon found a sum total of three thousand bodies, packed on top of each other, layer 

after layer, dating back to the beginnings of Dutch colonisation. This burial ground 

at Prestwich Street was the largest of its kind in the country. A similar incident dating 

back to Dutch colonial days had already occurred in New York in the mid-nineties, 
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but it was of a smaller scale and had an altogether different resonance than the dis- 
covery in post-apartheid Cape Town. 

The building site where the bodies were found was located just outside the old co- 

lonial walls of the city This indicated that they were not of Dutch Reformed origin, 

setting up an interesting debate. As with most of recorded history, underclass 

groups are remembered across generations largely through the tradition of oral 

rather than written history. Here was an opportunity for academic study. Forensic 

anthropologists and archaeologists were keen to investigate the identities of these 

bodies in order to learn more of Cape Town’s history. But the study of skeletons 

in the past has been fraught with colonial-racist undertones. And in a country 

desperately trying also to recover from decades of the racist effects of apartheid and 

forced removals, removing bodies for the sake of developing a site is no easy task. 

Community groups rose up against the removal and study of these bodies, and there 

began a struggle of voices and perspectives. 

South Africa has come through a dramatic change over the past twelve years and 

questions of progress, memory, reconciliation, identity and the past are spoken about 

at large. I felt very privileged to be a part of a memory methodology workshop held 

in Cape Town in 2005 that attempted to deal with the traumas of forced removals. 

It sparked my interest in how trauma is translated through generations and through 

time. When I returned to Australia a few months later and began working on site, 

I realised that these kinds of debates were not being spoken as frequently or as 

freely. The traumas of the past in Australia didn’t seem to be confronted on an 

everyday level and I wondered what this meant for Australian identity If Melbourne 

were to rub her skin raw, what would she find? And perhaps more poignantly how 

would she deal with it?                            (Talya Chalef, April 2006)~ 

FIGURE 1 Performance artist Tanya Heyward in site, Melbourne Watch House, 
2006 © Talya Chalef. Photograph by Bronwyn Pringle, courtesy of the artist. 
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In postcolonial cities such as Cape Town and Melbourne, the lingering presence of past 

lives cannot be simply relegated to archival documents or historical narratives. Places 

such as the Prestwich Street burial ground are haunted locales through which unfolding 

and intersecting social and personal histories resonate across space and time (Jonker 

and Till, 2007). In describing her inspiration for site (Figures 1 and 3), artist Talya Chalef 

reveals the multi-scaled temporal and spatial coordinates that emerged through a 

particular place: her return to Cape Town; learning about the burial ground; the con- 

struction workers’ discovery of human remains; its ’foreign’ location on colonial maps 

and central location on developers’ maps; the unrecorded voices of the colonial under- 

classes that inspired activists; the archaeologists’ desire to study these bones; the 

ongoing pain of colonial and apartheid displacements; the debates over belonging in 

South Africa; and the relative silence about these issues in Australia. She reminds us 

that the burial ground was no mere site: through this particular place the living came 

into contact with past lives and began to imagine more socially just futures. 

Scholars engaged in research about memory have much to gain by paying atten- 

tion to works by artists such as Chalef and activists who also acknowledge the ways 

that people experience memory as multi-sensual, spatial ways of understanding their 

worlds. Indeed, in recent discussions about memory in disciplinary and interdisciplinary 

research, as found in dictionary and encyclopedia entries, review anthologies, funded 

grant proposals, conference sessions, articles, websites, special journal issues and 

edited volumes, debates have emerged about memory as a process, way of knowing 

and object of study. Although scholars have described artistic projects and, to a lesser 

degree, grassroots and activist movements as part of these discussions, they rarely 

involve themselves with artistic and activist place-based memory practice. 

Memory studies is now acknowledged institutionally as a field of interdisciplinary 

inquiry as evidenced by specialized academic journals and degree programs] Begin- 

ning as topic of study in the 1970s and 1980s that focused on the emergence of the 

so-called memory industry - a seemingly contradictory phenomenon expressed through 

state-funded, popular and counter-memory projects - scholars analyzed heritage 

projects, memorialization and museumification, and fragmentary forms of literature, 

art and new memory technologies as responses to such (western) uncertainities as post- 

modern identity politics; new data and information storage and surveillance systems; 

an aging generation of Holocaust survivors; and political traumas and economic shifts 

accompanying a postcolonial, postindustrial, postmodern and later post-Cold War 

world. More recent discussions, while including a diversity of viewpoints, methodological 

approaches and research agendas, now focus on such topics as the politics of public 

memory and official forgetting at national and international scales; the differences (or 

not) between individual and social memory; the distinctions between ’types’ of memory 

(cognitive, procedural, habitual, bodily, sensory, narrative, traumatic, to name a few); the 

intersections between memory, embodiment, representation, materiality and the psyche; 

and the dialectical relationship of memory and forgetting. 

As these general areas of interest suggest, while a loosely defined interdisciplinary field 

of memory studies exists, what it is and might become remains open to debate. In this 

article, I call for a memory studies agenda that remains sensitive to the ways individuals 
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and groups understand their pasts and possible futures through the relationships they 

and others have with place. As I argue in this article, artistic and activist memory-work 

has much to offer the emerging field of memory studies by challenging ontological as- 

sumptions that underpin much recent research on memory, including understandings of 

site, social and body memory, and the role of place in memory.3 More than this, artistic 

and political engagements with memory call us, as individuals and members of various 

communities, to move beyond claims to interdisciplinaritywithin academia and consider 

how memory studies might develop more socially responsible research practices. Below, 

I discuss sites of social engagement, embodied and social memory, and wounded places 

to consider how place-based artistic and activist practice can contribute to defining 

what memory studies might become. 

RETHINKING SITE: MEMORY-WORK AS SOCIAL 
ENGAGEMENT 

site takes a complex set of issues and translates them into a context that is accessible 

to those who would not otherwise have access to a dialogue about the possibilities 

of social change. Locating site at the decommissioned "Watch House’ on Russell 

Street will encour-age Melbourne audiences to question the performance experience 

in relation to their- own understandings. 

(Talya Chalef, Australian National Trust grant 

application for site, 2005)4 

Chalef’s goal of creating a dialogue with diverse audiences through performance 

and story-telling is indicative of a recent development in socially engaged site-specific art. 

Since the 1970s, activists and artists alike have questioned traditional understandings 

of site as abstract location and called for an art of place that encourages conversations 

about contemporary issues, including social memory (Hayden, 1995; Lacy, 1995; Rassool 

and Prosalendis, 2001 ; Dorrian and Rose, 2003; Kester, 2004; Kwon, 2004). Yet the ab- 

stract concept site - a Cartesian location imprinted by historical events - continues to 

be the spatial unit of analysis for most academics that study memory, despite Edward 

Casey’s (1987) arguments about the significance of place in remembering.~ Inspired 

by Pierre Nora (1989, 1997), scholars analyze lieux of memory according to when 

sites emerge, why they take particular forms (stamps, parades, archives, street names) 

and how they work as nodes within a larger, albeit changing, national commemorative 

topography. While providing a range of excellent histories, counter-histories, and dis- 

cussions about lieux and non-lieux de m~moire, this ’biography of a site’ approach is a 

limited way of understanding memory, one that assumes distinctions between time and 

space, interior and exterior worlds, and the individual and the social (Till 2003, 2006).6 

Place-based and site-specific artistic practice, in contrast, includes environmental pro- 

jects, student exhibitions and multi-media participatory political actions. Performance 

collective Border Art Workshop/Taller de Arte Fronterizo based in San Diego, California, 

for example, use a range of public media (billboards, bus signs, faxes, neighborhood 
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performances) to call attention to the US-Mexico borderlands as ’a terrain of great 

tragedy, but [as] a place where social upheaval also produces the possibility of con- 

structive transformation of both Mexican and American cultures’ (Pincus cited in Lacy 

1995: 206). Their 1990 Border Sutures month-long performance journey traversed 

the border in zigzag fashion, ’during which participants made a variety of staples that 

attempted to heal the wound of the border and involved people along the line’ (Border 

Art Workshop/Taller de Arte Fronterizo, 2007). Their border crossing points, as non- 

traditional artistic sites, created new networks of communication between workshop 

members, native Americans, Mexicans and North Americans, all of whom contributed 

to a socially engaged form of memory-work through site-specific (re)makings of a trau- 

matized region. 

Human rights activists too have reframed traditional understandings of historic site 

by establishing active places of memory that are more than locations of past events or 

nodes of national topographies. Drawing international attention to their work, recently 

established coalitions of ’memorial museums to victims of public crimes’ and ’historic 

site museums of conscience’ include places such as the Perm-36 Gulag Museum in 

Russia, Memoria Abierta (Open Memory) in Argentina, the Japanese-American National 

Museum in the USA, the Liberation War Museum in Bangladesh, and the Topography 

of Terror International Documentation Center in Germany] These hybrid memorial- 

research-social outreach centers include historical exhibitions, educational programs 

and community events; some provide therapeutic spaces for displaced individuals. 

The District Six Museum in Cape Town, for example, originated from a political anti- 

apartheid and land restitution movement known as Hands Off District Six (HOD6) 

(District Six Museum, 2007). After the razing of homes and communities following the 

Groups Areas Act - displacing more than 6000 people - HOD6 successfully prevented 

the district from being redeveloped. They soon acquired a ’collection’ of everyday 

objects, photo albums, songs and stories from former residents, and exhibited these 

traces in the old Methodist Church, one of the few buildings spared from the apartheid 

bulldozer. What was initially conceived as a temporary exhibition and social space 

for former residents has now become an internationally recognized museum that 

educates younger generations and visitors about the violent histories of apartheid. It 

also conducts research, offers intergenerational educational and facilitates public dis- 

cussions on pressing issues. 

Scholars have much to learn from projects such as site, Border Sutures and the District 

Six Museum, for they demonstrate the limitations of western understandings of memory, 

in particular the Aristotelian model that conceives of sites as passive surfaces or objects 

imprinted by the past (compare Forty, 1999). Rather than limit memory traces and 

historic sites to their material locations or interpret them as mere palimpsests, artists, 

activists and educators animate the multiple spacetimes of memory through their work. 

Renata Stih and Frieder Schnock’s Orte der Erinnerung Denkmal/Places of Remembrance 

Memorial (1993) in Berlin-Sch6neberg, for example, invites walkers-by to imagine the 

violence of historical laws through the aesthetic language of popular culture (Stih and 

Schnock, 2002, 2007). Residents may accidentally discover this network of 80 street 

signs in their neighborhood en route to the grocery store or local park; the brightly 
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colored images of a loaf of bread, a cat, a mountain or a bench, depicted in an aesthetic 

form similar to advertisements or images in children’s books may attract their attention. 

Upon closer inspection, the other side of each sign has a text referring to the image or 

(historic) locales: ’At Bayerischer Platz, Jews may sit only on yellow park benches. Eye- 

witness reports 1939.’ When situated in the now mundane spaces of what was once a 

residential area known for its professional and upper-class Jewish community, these 

seemingly innocent signs permeate the comfortable world of everyday routine and ask 

viewers to move between past and present spaces of social exclusion, legal separation, 

expulsion, and murder in their city (see Figure 2)~ 

Not only can scholars learn from such ’memorials’ for the ways they question ex- 

isting institutional structures of memory, they can also begin to consider the ways 

these projects explore the creative potential of time and space, memory and forgetting. 

’Archaeographer’ Michael Shanks (2007), for example, has developed a ’hybrid practice’ 

of art-archaeology that troubles disciplinary divides and reconfigures institutional prac- 

tices of stewardship and research. Working collaboratively with digital authorship, 

photography, and a virtual archival lab (Second Life), he experiments with concepts 

such as Traumwerk, deep mapping and deep time, the latter of which includes place- 

events, incidental moments and percolating (multi)temporality. Rather than uncovering 

hidden histories, artist-scholars such as Shanks challenge dominant regimes of memory 

by creating spaces that revisit historical social relations and imagine new possibilities. 

In quite distinct ways, American Dakota multi-media artist and educator Mona Smith 

(2007) questions western practices of memory by acknowledging the presence of 

FIGURE 2 Denkmal: Orte des Erinnerns im Bayerischen Viertel/Memorial: Places of 
Remembrance in the Bavarian Quarter. Text on reverse side of striped T-shirt sign 
reads: ’All Jews over the age of 6 must wear a yellow star with the word "Jew" on 
it. September 1, 1941.’ Text on reverse side of rubber stamp sign reads: ’Jewish 
civil servants may no longer serve the State. April 7, 1933.’ © Stih and Schnock, VG 
Bild Kunst Bonn/Berlin ARS, New York. Stih and Schnock, Memorial in the Bavarian 
Quarter, Berlin-SchOneberg (1993). Photographs courtesy of the artists. 
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Dakota peoples in public space. Through temporary multi-media installations, such 

as ’Cloudy Waters’ and ’City Indians’, and in educational projects, including memory 

maps, community events and semi-permanent sound environments, visitors encounter 

multi-sensual historical narratives, Dakota stories, environmental memories and land- 

scape experiences. As Smith explains: ’Dakota remember through land, experience 

(including ceremony), and story. Dakota people know that everything passes away, so 

buildings and signage and memorials are not the traditional ways to honor, to mourn, 

to remember.’8 

Smith’s work calls attention to interior and exterior movements of memory through 

landscape, story and ritual. As I describe below, this is another reason why memory 

studies scholars should pay attention to artistic and activist practice: these projects 

explore the understudied relationships between embodied and shared memory. 

REVISITING LIFEWORLDS: BODY MEMORY, 
SUBJECTIVITY AND SOCIAL LIFE 

the vision: soft high pitched sounds enter gently through the space. Layered on top 

with muffled voices indistinct and whispering. A faint hammer drill begins to hum 

underneath. From the darkness a projected map begins to fade onto the back wall. It 

traces an old city, its bay, its streets, and its railway lines. The hammer drill begins to 

increase and decrease in volume like waves off the bay, each new wave successively 

louder. At a crirnax point a construction worker, wearing a white overall that acts as 

a screen, walks out of the map. She’s been there all this time. We just haven’t seen 

her. Lines of this foreign city mark her body while Prestwich Street (the burial site) 

is projected onto the contours of her face. She scratches her forehead. All sound 

ceases except for the gende hum of the drill, faint, barely audible but present. She 

slowly rifts up her hand and begins to dericately brush along the projected detail 

on her torso. Her body remains motionless except for her hand which continues its 

journey along the ridges of her overall. She begins to speak. 

(Talya Chalef, 2005, Australian National Trust 

gran t applica tion for site) 

Through mappings, journeys, and bodies in motion, site reminds us that places are em- 

bodied contexts of experience, but also porous and mobile, connected to other places, 

times and peoples. The paths and storylines of the Prestwich Place burial ground were 

literally projected onto and incorporated into actress Tanya Heyward’s body (see Figure 3). 

As she stumbled, crawled and ran through the spaces of Melbourne’s abandoned co- 

lonial watch house, she became the archaeologist in one story, the ancestral spirit in 

another, the law in another, and the city is still another. 

As humans move through and come to inhabit local worlds, bodies are connected to 

other bodies (including non-human lives and matter) in complex ways, even as the dis- 

tinction between self and other is maintained through memories of intrasubjective ex- 

perience. At the same time, if subjectivity is understood as a ’spatial disturbance’ created 
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FIGURE 3 Performance artist Tanya Heyward in site, Melbourne Watch House, 
2006 © Talya Chalef. Photograph by Bronwyn Pringle, courtesy of the artist. 

by the unconscious - a rift that ’constitutes the subject and divides it from itself’ - 

psychic materialities, such as desire and sexuality, are more than memories of past en- 

counters (Papoulias, 2003:115). This complex interface between bodies, subjectivities 

and social life, however, remains under-explored in memory studies according to medical 

anthropologists Arthur and Joan Kleinman (1994). For the Kleinmans, bodily memory is 

often limited to discrete analyses of the brain, body, mind or person only. They introduce 

the concept of ’enacted assemblages’ to account for the ’interconnected cognitive, af- 

fective, and transpersonal processes’ of body-social memory (p. 719). Drawing upon 

Chinese conceptions of everyday life and social relations for their understanding of 

memory, the Kleinmans argue that the local interpersonal world is the primary means 

through which sociosomatic processes shape the body and bodily processes shape 

social space. Artistic performances too have relied upon embodied encounters with 

the everyday to explore intrasubjective relationships and knowleges not easily captured 

through language. As such, memory studies scholars have much to learn from these 

works to clarify the range of meanings associated with the term body memory. 

Art theorist Jill Bennett (2003), for example, describes how visual artists evoke ’sense- 

memory’ to communicate non-linguistic, bodily forms of knowing and feeling. Bennett 

analyzed visitor responses to Dennis Del Favero and Justin Kramer’s photomedia instal- 

lations of sexual child abuse, and Marina Abramovic’s self-mutilating performances, to 

identify how disturbing and empathetic spaces were created through visitors’ bodily 
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sensations. She argues that the visitors’ squirms in response to viewing these works 

connect them to their own sense-memories, even though visitors know that the pain 

being depicted belongs to another. ’The image incites mimetic contagion acted out in 

the body of the spectator, which must continue to separate itself from the body of the 

other’ (2003: 37). Thus, in contrast to discourse-based approaches to body memory 

(T. Bennett, 2003), and distinct from Aristotle’s mneme (20001350BC]), Bergson’s notion 

of habit memory (199011911 ]), or neuro-cognitive models of procedural memory (after 

Antze, 2003), sense-memory is both emotional and cognitive, constituting a ’seeing’ 

rather than ’thinking’ truth that registers ’the pain of memory as it is directly ex- 

perienced’ to communicate ’a level of bodily affect’ (J. Bennett, 2003: 29).9 

At the same time, artists invite viewers to confront their own complicity in imagin- 

ing violence through dominant visual media frames. Warning against the potential 

voyeurism of documentary images, journalist Philip Gourevitch was critical of media 

representations of the Rwandan genocide for its ’aesthetic assault of the macabre’ 

(cited in Blocker, 2005: 182). For him, images may create ’excitement and emotion’, 

but do not serve ’our understanding of the wrong’ (p. 182; compare Sontag, 2003). In 

contrast, artist Alfredo Jaar made visible the impossible task of witnessing this horror 

through his 1995 installation Real Pictures (Blocker, 2005). Visitors walked into a room 

filled with dozens of black linen boxes that interred images of the Rwandan genocide. 

By encountering these sarcophagi with labels that reported their ’buried’ contents - 

hundreds of photographs taken by the artist in Rwanda and Zaire in 1994-visitors had 

to choose if they would open these boxes or not. As they read the labels and imagined 

what lay within, their fear, excitement or other emotional-bodily responses may have 

triggered memories of habits of viewing. Art historian Jane Blocker (2005) argues that 

visitors were asked to witness themselves witnessing. Jaar’s installation was not only 

critical of the media, but also of the fantasy of producing the documentary image 

through a neutral camera lens and innocent media viewer. 

These examples point to the theoretical contributions artistic work offers to scholars 

about embodied and social memory. Yet artists and activists also offer models for 

socially engaged research practice. By way of conclusion, I briefly discuss societies that 

have experienced violence and loss, and how acknowledging the intimate relation- 

ships people have with wounded places may contribute to memory scholarship. 

WOUNDED PLACES: WITNESSING, HEALING AND 
MEMORY-WORK 

Using the story from Cape Town set against the backdrop of Australia, site explores 

the themes of memory, place and the politics of voice. It speaks of how the past 

surfaces in our "everyday" and how we as a contemporary society need to deal 

with these intersections. When the skeletons of our past come back to haunt us, 

quite literally, how do we as a society respond to these hauntings? The discovery 

and remapping of these coordinates perform and embody our shared postcolonial 
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condition, a condition that continues to haunt many individuals who carry un- 

resolved traumas within them. 

(Talya Chalef, 2005, Australian National Trust 

gran t applica tion for site) 

In societies that have experienced violence, individuals return to particular places to 

revisit difficult feelings of loss, grief, guilt and anger (Fullilove, 2005; Till, 2005). People 

describe these places as having a distinct presence, one that is material, sensual, spiri- 

tual and psychic, yet also structured by social space (Adams et al., 2001; Tuan, 1977). 

As Jeff Kelly (1995) describes: 

Places are what fill them [sites] out and make them work. Sites are like maps or mines, 

while places are the reservoirs of human content, like memory or gardens .... Places 

are held in sites by personal and common values, and by the maintenance of those 

values over time, as memory As remembered, places are thus conserved... This con- 

servation is at root psychological, and, in a social sense, memorial. But if places are 

held inside us, they are not solipsistic, since they can be held in common. At a given 

threshold, our commonly held places become communities .... (p. 142). 

I wish to suggest that places become part of us, even when held in common, through 

the intimate relationships individuals and groups have with them. 

Places described as wounded are understood to be present to the pain of others 

and to embody difficult social pasts. For example, Bdote, the birthplace of the Dakota 

people in the contemporary American Midwest, is also a place of suffering, where 

more than 300 people died in a concentration camp (of the roughly 1700 imprisoned 

in 1862) and 38 people hanged following the US-Dakota wars - the largest mass ex- 

ecution in the history of the USA (Beane and Shoemaker, 2007).1° Yet at what is now 

known as historic Fort Snelling, the theft of ancestral homelands, the displacement of 

communities, and the bodily violence and murders experienced by local peoples during 

white resettlement are not acknowledged by the Minnesota Historical Center. Instead, 

this place is described as ’once a lonely symbol of American ambition in the wilderness’, 

where visitors can participate in 19th-century reenactments of the Civil War and of 

ladies’ teas (Minnesota Historical Society, 2007). For artist Mona Smith, ’without hearing 

a multitude of Dakota voices’ in the contemporary landscape at wounded places such 

as Fort Snelling, the ancestral place of Bdote is wounded yet again. Bdote remains ’a 

painful reminder to Dakota people of what has been taken, what is lost. The mourning 

has barely begun. The wounds are not healed. And the injuries are worsened by the 

present use of the area."1 

Often the generations that come afterwards understand these places as material evi- 

dence of unspoken pain, in Caruth’s (1996) words, crying wounds that demand justice. 

Being in the presence of a place that was important in the lives of loved ones may help 

individuals work through feelings of incompleteness - spectral traces that are passed 

through generations. As I have described for places in and near Berlin, through silent 

acts of witnessing and listening, wounded places allow individuals and groups to begin 

the difficult work of mourning loss (Till, 2005). I have come to pay particular attention 

to such intimate relationships people have with wounded places in cities as diverse as 
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Berlin, Minneapolis, Cape Town and Buenos Aires as a result of my interactions with 

artists and activists. In quite distinct ways, all of these cities continue to be marked by 

segregation, displacement, racism and other forms of social and economic violence, 

but are also constituted by places that connect the living to former and future lives. 

In countries undergoing political transformation, some wounded places continue to 

be cared for, even after the formal transition to democracy has been made. They are 

protected by individuals and groups as places of healing, where social networks and 

possible futures can be created, imagined and inhabited. In this way, wounded places are 

both a communal reminder of loss and a personal reserve for ’constructive forgetting’ 

(Ricouer, 2004), both of which are central to mourning and embodied-social memory- 

work. As legal scholar Julian Jonker (2005) describes, memorial activist practices at 

District Six and Prestwich Place also ’prompt us to think about forms of descendancy, 

genealogies of proprietorship and histories of citizenship, and remind us that we need 

to reconceptualise received ideas of identity, belonging and the civic’ (p. 204). Indeed in 

Cape Town, even as displaced ex-residents have slowly begun to return to District Six, the 

project of imagining a non-racial society remains tied to the deeply contentious processes 

of land restitution, legal claims to ancestry and heritage, nation building as reconciliation 

and economic recovery, all of which are marked by intergenerational silences. 

Perhaps for this reason, the museum has begun a series of ’Hands On District Six’ 

initiatives that materially connect displaced communities back to the wounded place of 

District Six, such as through public meetings, legal heritage interventions, conferences 

and festivals, and new planning proposals. The museum is also documenting place- 

based research practices in the communities whence families were displaced, acknow- 

ledging their contributions to public knowledge production. A series of ’memory 

methodology workshops’, for example, invited Cape Town and township com- 

munity leaders to exchange their memory projects and practices, and resulted in multi- 

sensual mappings, learning journeys and story-telling.12 

The care that individuals and social groups give to maintain wounded places should 

not be surprising. Recent work in social psychology and urban sociology also highlights 

the significance of place for the environmental and psychological well being of indi- 

viduals and communities (Klinenberg, 2002; Fullilove, 2005). As I have suggested here, 

by taking seriously artistic and activist place-based practice, not only do scholars have 

much to learn about memory theoretically and empirically; we can also begin building 

responsible research agendas that contribute to more socially just futures. 
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Notes 

1 This excerpt is an edited version of Chalef’s program note, with generous permission of the 

artist, site was performed in Melbourne’s Old Watch House in April 2006. For a video-clip 

and further details see Chalef (2006). 

2 Elsewhere I discuss memory as a topic of inquiry and emerging field of study (Till, 2006). 

In addition to the launch of this journal, History and Memory (Indiana University Press) 

was established in 1988. A Memory Studies degree and research program exists at McGill 

University in Canada (http:!iwww.memory.mcgill.ca/index.html). 

3 By memory-work, I refer to the difficult process of working through the losses and traumas 

resulting from (revisiting) past violence and injustice, and of imagining more socially just 

futures (Till, 2005; Jelin, 2006). 

4 The edited excerpts of Chalef’s grant narrative to the Australian National Trust in this article 

were generously shared by the artist (personal communication, 2005). 

5 Geographers distinguish between such concepts as site, situation, locale, landscape and 

place, as well as call attention to the interrelations between different kinds of space 

(absolute, relational, relative, symbolic, experiential). For a selection of the voluminous 

literature on place in geography, see Tuan (1977); Massey (1994); Adams et al. (2001); 

and Cresswell (2004). For an overview of place in the history of western philosophy see 

Casey (1997). In the arts, see ; Dorrian and Rose (2003); Kwon (2004); Dean and Millar 

(2005); Biggs (2006); place (2007). 

6 Following Auge’s publication of Non-places (1995), there has been a renewed discussion 

about lieux as opposed to non-lieux of memory, particularly in European circles. 

7 Activists, historians and artists from multiple countries created two independent 

transnational networks in the late 1990si2000s, the International Coalition of Memorial 

Museums to Victims of State-perpetrated Crimes (ICMEMO, 2007), based in Wewelsburg, 

Germany, and the International Coalition of Historic Site Museums of Conscience (2007), 

based in New York. 

8 This quote is from the artist’s proposal to develop a ’Language of the Earth’ program at 

Fort Shelling, Minnesota. See the next section. The artist generously shared these materials 

(personal communication, 2007). 

9 Bennett draws upon early work on trauma by Pierre Janet, work by French poet and 

Holocaust survivor- Charlotte Delbo, Holocaust testimony studies by Lawrence Langer, the 

concept of ’encountered sign’ by Gilles Deleuze and painter Francesco Clemente’s idea of 

how affect is ’thought through the body’. 

10 According to the Bdewakantunwan Dakota creation story, Bdote (Mendota in English) is the 

place of origins for the Dakota People. The violent history of this place has led to the 

’Take Down the Fort’ campaign: http:iiwww.takedownthefort.com/ 

11 This quotation is from the artist’s proposal to the Minnesota Historical Society, in memo 

form (personal correspondence, 2007). 

12 I worked with and learned much from District Six Museum staff, in particular, Bonita 

Bennett, Chrischene Julius and Mandy Sanger, and research assistants Talya Chalef, 

Julian Jonker, Thozama Jonas and Rahmah Liang, all of whom helped conceptualize and 

coordinate the workshops. 
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In their recent essay, ’Human Geography without 
Scale’, Marston, Jones and Woodward (2005) take 
stock, albeit selectively, of almost 25 years of scale 
research and find it wanting. Given how substantial 
and influential the scale literature has become, not 
only in human geography but also now in political 
science, sociology and anthropology, we welcome 
their efforts to assess and crRique this literature. 
We agree with a number of the specific concerns they 
raise, but disagree with their representation and 
diagnosis of the literature, as well as their call to 
’expurgate scale from the geographic vocabulary’ 
(422) and replace it with a flat ontology. 

We share the concerns of Marston ,~t aI. regarding 
the recent tendency in human geography to privilege 
scale over other spatialities, such as networks, space, 
place, region and mobility, or to subsume these 
spatialities under a fetishized master concept of scale. 
To the exten~ that such privileging has occurred, e.g. 

when complex processes of resistance to neoliberal 
globalization are reduced to scale jumping, it has 
resuEed in inadequate attention to the practices and 
spaces of everyday and nobso-everyday life. We 
concur that scalar discourses of globalization might 
contribute to the reification of the global scale and 
the suppression of resistance, and share their 
concern that certain discourses of g]obalization are 
used to obscure the particular spaces and places, e.g. 
boardrooms, where decisions are made. Finally, we 
concur with their critique of hierarchical, top-down, 
notions of scale that represent causal processes as 
necessarily high level and broad scale, ’touching 
dowff locally. Such notions indeed obscure the myriad 

local material and discursive practices ~hrough 
which the very fabric of globalization is produced. 

Nevertheless, we take exception to their general 
characterization of the scale literature and the alter- 

native fl~ey offer to remedy its purported deficiencies. 
Specifically, their analysis is flawed in five crucial 
ways. It 

1 consistently conflates ’hierarchical’ with ’vertical’ 
scale and greatly overestimates the prevalence of 
accounts of the former; 

2 ignores virtually all accounts of agency in the 
scale literature, painting it as not only structural 
but structuralist; 

3 builds an argument for a flat ontology based on 
an analysis of abstract ’spatial imaginaries’ that 
marginalizes the technologies of power employed 
in the social production of scale; 

4 sets forth a flat ontolo~" alternative tha~ would 
entail an a priori ’expurgation’ of scale from 
geographical research; and 

5 points ~oward a political strategy that is unneces- 
sarily constrained. 

ConflaIion of ’hierarchical’ and 
’vertical’ scale 

Marston et al. claim that scale theorizing in 
geography is based on a ’foundational hierarchy - a 
verticality ~t~at structures the nesting so central to the 
concept of scale’ (419) and that ’scalar hierarchies’ 
possess a ’structuralist calculus’ (423). Their inter- 
changeable use of ’hierarchical’ and ’vertical’ ignores 
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an important distinction between these terms in much 
of the scale literature. The metaphor of verticality 
need not imply a ~op-down hierarchy, but rather 
refers to a relationship that may be ;bottom-up’, 
’top-down’ or both sirnultaneously. Hierarchy is a 
particular form of verticality, suggestive of ~op-down 
power relations. In physical geography and ecology, 
scales are indeed often conceptualized this way, 
whereby geographically more extensive scales 
dominate smaller scales (Sheppard and McMaster 
2004a 2004b). 

According to what is known as hierarchy theory, slower 

moving, larger scale processes operate as conslraip, ls, 

limRing ~he operation of smaller scale, and faster, 

processes. Under these conditions broader scales shape 

condRions of possibility at local scales, making local 

agev, cy subserviet~t to macro--logics of structural power~ 

~Leitner and Sheppard forthcoming) 

Yet broad areas of the scale literature in human 

geography, not reviewed by Marston ~:~ al., reject 
this assumption that scalar power simply operates 
through a top-down hierarchy (e.g. Herod I99I 
1997 2001; Delaney and Leitner 1997; Swyngedouw 
1997a; Miller 1997 2000; Kurtz 2003; Sheppard and 
McMaster 2004a 2004b; McCarthy 2005). These and 
many other authors do not equate scale with a 
top-down hierarchy, do not ’assume the hierarchy 
in advance’ (422) and do not suggest that the global 
sets the rules and the local accommodates. Some 

reject any necessary existence of top-down power 
hierarchies linking scales (Swyngedouw 1997a). For 
others hierarchies are important, e.g. in the sense 
that neighbourhoods are embedded in national and 
global space, but the larger scale need not dominate 
such relationships (Collinge 1999; Martin 2003}. As 
Leitner (1997) suggests, power asymmetries between 
differen~ scales are always con~ested and subject ~o 
struggle, including not only human actors but also 
non-human actants (McCarthy 2005; Swyngedouw 
2i)i)5). 

Marston ~:~ al. use theories of globalization to 
exemplify their claim about the hierarchical nature 
of scale thinking. They write that 

over lhe past 20 years, politica] and economic geographers 

have tended towards macro pronouncements that assigned 

the global more causal force, assumed il ~o be more orderly 

(if no~ law-like) and less contingenL and by implication 

relegated Rs other to the s~atus of case study. (42I) 

While not completely unfounded, we take issue with 

the sweephag, exaggerated character of {his claim 

and the way it ignores important differences within 
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the literature, iMuch of the research ha geography and 
related disciplines during the past 10-15 years] 

rather than reifying the all-embracing power of the 
global, has theorized how local and transnational 
processes and practices are producing (materially 
and discursively) the very fabric of the global (Smit~ 
and Guarnizo 1998; Boudreau and Keil 2001; Katz 
2001; Smith 2001; Amin 2002; Gibson-Graham 2002; 
Latharn 2002; Nagar et aL 2002; Sheppard 2002; 
Goldmann 2005). A substantial literature analyses 
the roles states and institutional actors have played 
in creating global institutions and processes (Peck 
and Tickell 1994; Dicken et al. 1997; Weiss 1998; 
Yeung L~8, Swyngedouw 2000), denaturalizing any 
no~ion of globalization as a natural and immutable 
’juggernaut’ (427). Stressing the perrneability of state 
territory and control (Agnew 1994; Adams 1996; 
Amin and Thrift ] 997; Martin 1999; Sheppard 2002; 
Peck 2004), the power of the local in the context of 
globalization (Cox 1997; Escobar 2001; Miller 2004) and 
social s~ruggle (Herod 1991 1998 2001; Swyngedouw 
1997a 199~ 2000; Waterman and Wills 2001; 
Routledge 2003; ~Miller 2004), much of the scale and 
global~ation!transnationalNm ~terature foregrounds 

the central role of social struggle in the construction 
of scale and the fact that scales ’are never fixed, but 
are perpetually redefined, contested, and restructured 
in ~erms of their extent, content, relative importance, 
and interrelations’ (Swyngedouw 1997a, 141). We 
contend that the vast majority of the contemporary 
litera~re on scale and globaliza~on in geography and 
beyond does not equate ~he ’global’ wi~h structure 
and the qocal’ with agency. It does, however, clearly 
recognize the mutual constitution of structure and 

agency. 

Missing agents 

Reading Marston et aL (2005), one is led to believe 
that agents play virtually no role in the scale literature, 
that the literature is only about structures and, 
worse yet, it is structuralist. Indeed, a search of 
their text shows that ’agency’ and ’agents’ are 
referred ~o 12 times, but never in relationship to 
the scale literature. By contrast, 13 of their 15 uses 
of ’structures’ and ’structuralist’ are related to the 

scale literature. ThL~ extremely one-sided representation 
ignores the literature’s central theme of the ’social 
construction of scale’ (Marston 2000) and its attention 
to the roles of agents ha struggles that construct scale. 
The basic idea of scalar analysis was succinctly 
stated by Neil Srnith early on: the ’scale of struggle 
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and the struggle over scale are two sides of the same 
coin’ (Srnith 1992, 74). We take two basic points 
from this statement: the scalar characteristics of 

social struggles can have important implications 
for the dynamics and outcomes of those struggles; 
scales are themselves constructed through social 
struggles. While the pace of scalar change varies 
depending upon the context and dynamics of 
specific social struggles, scales are anything but 
"rigid’.2 The literature on these struggles and the 

actual practices of scale (re)construction by actors 
and institutions is so vast that we cannot hope to 
survey it here. Fortunately, others already have. 
Marston’s extensive 2000 survey was followed by 
another insightful 2(1(14 essay analysing the central 
role of the women’s movement in constructing and 
shifting the scales of social welfare provision. In 
her 2004 essay she also discusses a diverse range of 
other agents involved in the production of scale: 
’nonstate level political actors such as labor .... 
political pro’ties .... political activists .... and ensembles 

of urban actors known as ’;urban regimes"’ (2004, 
174). Similarly, IIowitt (2003) discusses a variety 
of agents constructing scalar relations, including 
indigenous peoples, trade unions, political parties, 
food corporations, urban planners, environmentalists 
and territorial movements. Paasi’s (2004) recent surw~y 
provides another wide-ranging account of the complex 
processes of scale construction through agents’ material 
and discursive practices. A recent and particularly 
insightful in-depth account of struggles over scale 
construction in the English context is provided by 
Jones and MacLeod (2004). 

Given the prominent role of agency in the scale 
literature, we are at a loss to explain why all references 
to agency have been expurgated from Marston et aL’s 
2005 account of the literature. It would appear they 
have selectively refrarned the scale literature with 
’scale’ made to stand in for structuralism and their 

own ’flat ontology’ standing in for agency, thus setting 
up a re-run of the 1980s structure-agency debate. It 
goes without saying that this was one of the most 
significant and influential debates in human geogra- 
phy (Gregory 1981 1994, 106---24; Duncan and Ley 
1982; Chouinard and Fincber 1983; Thrift 1983; 
Giddens 1984; Storper 1985; Pred 1986). Frustration 
with deterministic structuralist formulations that 

denied a significant role to human agents, minimized 
theh~ knowledgeability and reflexivity, reified struc- 
tures as causal forces ’behind’ human subjects and 

frequently offered functionalist explanations in which 
systems necessarily maintained their integrity, led 

to a barrage of critiques followed by numerous 
innovations in social theory, ontology and episte- 
mology. The debate fizzled out rather than being 
definitively resolved, but a loose consensus coalesced 
around: (1) the rejection of functionalism; (2) 
acknowledgement of agents as knowledgeable and 
reflexive; (3) acknowledgement of structure and 
agency as mutually constitutive, wifl~ agents enacting 
and transforming structures through their actions 
and structures enabling and constraining human 
action; and (4) recognition that social processes can 
be reduced neither to the sum of individual actions nor 

to a societal totality, rather, they must be under- 
stood as ’social practices ordered across space and 
time’ (Giddens 1984, 2). Emphasis was placed on 
overcoming binaries and dualisms, seeking instead 
relationships and ’dualities’. 

Marston el al. attempt {o link scale research to 
structuralism by associating it with critical realism. 
But critical realism posits the mutual constitution 
of structures and agency; it N not structuraEsL Indeed, 
Gregory associates the sea change that took place 
in buma~ geography in the late 1980s with the rise 
of ’realism rathc~r than struc~uralism’ (2000, 797; 
emphasis added). Clearly, ft~e structure-agency 
debate did not resolve all of the key dilemmas of 
human geography and was especially deficient with 
regard to epistemological issues of difference and 
positionalRy,g But it did represent a major break 

with previous structuralist formulations and a clear 
recognition of importance of agency. The contempo- 
ra~, scale literature, which we trace back to t {erod’s 
1991 agency-focused account of labour struggles, 
developed in the wake of this sea change and is, 
not surprisingly, suffused with relational accounts 
of agency and structure playing out in, as well as 
shaping~ diverse geographical contexts. 

An ontological critique based on ’spatial 

imaginaries’ 

WNle we find Marston et d.’s accounts of hierarchical 

scale and structure versus agency to be highly skewed, 
we believe the?" have raised some important questions 
about the ontological status of scale that deserve to 
be taken seriously. Specifically, what social practices 
are we talking about when we talk about the social 
cor~struction of scale? Definifior~s of scale are fre- 

quently diverse and anabiguous. In what is probably 
the best overview of scale definitions and their 

ambiguities, Howitt (2003) identifies three dimensions 
of scale: size, level and relation. He does not, however, 
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define what is meant by these terms. These terms 
need to be interrogated and, indeed, Marston et al. 

ground their ontological critique in an interrogation 
of ’scale as size’ and ’scale as level’. Noting their 
frequent conflation in the literature, they proceed 
to compare them as ’spatial imaginaries’, pitting 
metaphors of ’horizontal geographies’ against 
metaphors of ;vertical geographies’. Ultimately they 
conclude that there is no difference between ’scale as 
size’ and ’scale as level’ and that ’one of the terms 

might be simply and effectively collapsed into the 
other’ (420). On this basis, they contend that a 
notion of ’horizontality’ (420, 427) can do all of the 
analytical heavy lifting of "scale as size’ and ’scale 
as level’. 

Their interrogation of ’imaginaries’ is premised on 
the notion that scale is merely an "epistemological 
ordering frame’ or a representational practice (42(I). 
But it is not o~,dy these things. It is, above all, a diverse 
array of material and representational practices, shot 
through with power. Some of the scale literature is 
grounded in Henri Lefebvre’s (1991) theorization 
of the social production of space. Lefebvre’s work 
focuses on (a) material spatial practices, especially 
bureaucratization (primarily involving the state) 
and commodification (based on the expansion of 
capitalist market relations), (b) representations of 
space, produced first and foremost through instru- 
mental and strategic discourses of institutions of the 
state and capital, and (c) spaces of representation, 
including a wide range of discourses of everyday 
life and emancipatory alternatives~ The inextricable 
intertwining of the production of space and the 
production of power is the overriding theme of 
Lefebvre’s work. But concepts of power are absent 
from the Marston et d. interrogation of ’scale as size’ 
and ’scale as level’. Instead of examining the socio- 
spatial power relations these terms rnight represent, 
they conduct an idealist comparison of power- 
emptied spatial metaphors. Whether a term draws 
’one’s vision downward and outward’ or ’upward 
and onwards’ (420) tells us nothing about socio- 
spatial power relations at play. 

Marston e~ d.’s ’imaginary’ critique of the scale 
literature points us only toward bordering practices 
as a technology of scale production. For Marston ,~ o.1. 
scale is ’the result of marking territories horizontally 
through boundaries and enclosures, documents 
and rules, enforcing agents and their authoritative 
resources’ (420). How these practices shape socio- 
spatial power relations is left severely underdeveloped, 
as if the socio-spatiality of life can be reduced to 
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abstract questions of spatiality. Nonetheless, we 
concur that bordering practices are one technology 
of scale production~ Social power is necessarily 
(re)constituted by bordering practices --- both material 
and discursive - that regulate alliance building, 
resource mobilization, trade, h~vestment, exploitation, 

labour mobility, identity construction, and more. But 
acknowledging this fact leads us to ask whether 
social power is imbricated in the social construction 
of scale in still other ways. Howitt (2003), after all, 
identifies size, level and relation as the key dimen- 
sions of scale. [~ordering practices deal only with 
’scale as size’ or "horizontal measure of "scope" or 
"extensiveness"’ (420). 

If one begins with the practices and power relations 
treated in the scale literature rather than abstract 

’spatial imaginaries’, one finds considerably more 
than bordering practices. While necessarily affected 
by relations of inclusion and exclusion across differ- 
entially permeable borders, power relations, processes 
and capacities within bounded spaces cannot be 
reduced to bordering practices. Processes and 
characteristics internal to borders also shape power 
relations and capacities. Different spaces, accordingly, 
may exhibit different socio-spatial power relations 
that are reducible neither to size nor bordering 
practices. Spaces, moreover, exist in nested relation- 
ship to other spaces, creath~g differential opporturdties 
and constraints for practices of individual and 
collective agents. How then to conceive of these 
relationships? The notion of "scale as level’ points 
toward such differences in powers and capacities, 
opportunities and constraints, among nested spaces. 
To take a common example, a substantial portion 
of the scale literature deals with the regulatory 
practices of ’the state’. While the state is heavily 
implicated in bordering practices as well as enbmgled 
in power relations beyond its borders (Agnew 
1994; Adams 1996; Cox 1998), its activities cannot 
be reduced to bordering practices. States engage in 
a wide range of regulatory practices relating to 
resource allocation, authorization, legitimation 
and signification. They invariably exhibit internal 
geographical differentiation by level, e.g. local, state/ 
provincial, national, as well as differentiation in 
relationship to supra-national regional institutions 
and institutions of global governance, e.g. NAFTA, 
EU, WTO, IMF, World Bank (Peck and Tickell 1994; 
Goodwin and Painter 1996; Swyngedouw 1997a; 
Brenner 1998 2004; Swyngedouw et aI. 2002). This 
differentiation is associated not only with geographi- 
cally uneven development and geographically 
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differentiated processes of identity formation and 
struggle, but with differences in responsibilities and 
capacities that ultimately flow from social struggle. 
Responsibilities and capacities of different state 
levels, as well as relationships among these levels, 
are reconstituted on an on-going basis~ Indeed, the 
scalar restructuring of state responsibilities and 
capacities has been one of the hallmarks of neoliberal 
globalization (Peck and Tickell 1994; Swyngedouw 
1997a; Brenner 1998 2004}. Differential resource 
allocation and authorization capacities, e.g. the 
power to tax income or profits or regulate trade, 
are commonly at issue. Responsibilities previously 
accorded to one level of the state have frequently 
been ~downloaded’ or ’uploaded’ to other levels, 
usually levels with considerably less capacity to 
allocate resources or issue authoritative rulings. This 
process of ’mismatched rescaling’ has been integral 
to the neoliberal gutting of democratic institutions 
and their replacernent by market institutions (Miller 
2007). One result has been an evisceration of many 
forms of social welfare provision .... e.g. daycare 
provision, social housing, education, healthcare, 
environmental protection, investment in punic 
facilities - as state institutions assigned particular 
responsibilities lack the capacity to carry them out. 
Marston et al. will no doubt recognize a ’vertical 
imaginary’ in this example. The far more important 
point, however, is that power relations have been 
altered through the differential restructuring of 
state responsibilities and capacities. The production 
of this new power geometry, while often intertwined 
with bordering practices/~ cannot be reduced to them. 

These examples by no means exhaust the range 
of scalar power relations. Indeed, a vast array of 
relationships exist among not only structures, agents 
and institutions operating at various scalar ’levels’, 
but also among individual and collective agents, and 
structures and institutions, across scales, e.g. through 
constitutional or legislative mandates. Keck and 
Sikkink (1998) in their now classic book, Activists 

Beyond Borders, succinctly capture the complex 
multi-scalar relationships of transnational social 
movement activism: 

This focus on [transnational social movement] campaigns 

highlights relationships - how cotmect~ons are established 

and maintained among network actors, and between 

activists and their allies and opponents. We can identity 

the kinds of resources that make a campaign possible, such 

as information, leadership, and symbolic or material 

capRaL And we mus~ consider the kinds of institz~tional 

s~r~ctu;"es, both domestic and international, that encourage 

or impede particular kinds of trap~snalional activism ... 

[These relationships must be] viewed dynamically, as 

... changes in formal or informal political power 

relations over time. (Keck and Sikkink I998, 7); 

emphasis in original. 

We contend, then, that a variety of technologies of 
power are implicated in both the social construction 
of scale and the multi-scalar dynamics of social 
struggle. While bordering practices are art important 
technology of power, they are only one among 
several. As a corollary, ’scale as size’ and "scale as 
level’ cannot simply be collapsed into a single 
’spatiality of horizontality’. 

Toward a flat ontology? 

Nonetheless, Marston ,~t al. argue that scale should 
be ~expurgate[dl... from the geographic vocabulaD" 
and replaced with a ’flat ontology’ (422)~ Drawing 
on Deleuze, DeLanda and Schatzki, they sketch out 
a conceptualization of a flat ontology based on 

analytics of composition and decomposition that resist 

the increasingly popular practice of representing the 

world as strictly a jumble of unfettered flows; attention 

to differential relations that constitute the driving forces 

of tnaterial compositiop._ and that problematize axiomatic 

tendencies to stratify and classify geographic objects; ap._d 

a focus on localized and non-localized emergent evepds 

of differential relatiop~s act~alized as lemporar3," - oftep~ 

mobile- ’sites’ ia which the ;social’ unfolds. (423) 

Site is the master spatial concept in Marston et aL’s 
flat ontology. Site is conceptualized as a milieu 
composed of human and non-human practices and 
orders, an actor network that is always emergent 
and transformed through network connections.~ 

In so far we understand their conception of a flat 
ontology, it seems the authors present a framework 
analogous to a highly idealized actor network. In its 
earlier anti-scalar phase, actor-network theoo, (ANT) 
drew on a ’flat’ ontology that represented networks 
as non-hierarchical, self-organizing, collaborative 
and flexible with a topological spatiality. A large 
literature now exists critiquing this network concep- 
tion as propagating a highly selective representa- 
tion of networks (e.g. Leitner and Sheppard 2002; 
Leitner et al. 2002; Grabber 2006). Critics argue that 
earlier versions of ANT ignored the power hierarchies 
that appear within networks, the emergence of internal 
cores and peripheries, and the tendency of networks 
to reproduce rather than challenge inequalities among 
network members, and contend that networks and 
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hierarchies are co-present in social life across space 
and time. Even the father of the actor-network 

approach, Bruno Latour (2005), has recently backed 
away from representing networks as ’flat lands’. 
As Ryan Itohfield writes: 

For I_,atour (2005: I76), adopting a ’flat ontolo~/ does 

not mean proclaimip~g lhat hierarchies and scales do 

not exist: qt’s not that there is no hierarchy, no ups and 

downs, no rifts, no canyons, no high spots. It is simply 

that if you wish to go from one site to another, then 

you have to pay the full cost of relation, connection, 

displacement, and ip._formation.’ (2006, 14---15) 

Holifield goes on to argue that 

In Latour’s actor-network approach, the task is not to 

ignore or reject hierarchies, but to trace them to the 

siles of their productiop~ and it~e actors producing them. 

;Flatness’ is noi a description of the world, but simply 

;the default position of fl~e observer’: q.. ~his flaitening 
does no~ mean ~hat ~he world of the actors themselves 

has been flattened ou~. Qui~e the contrary, they have been 

given enough space to deploy their own contradic~oW 

gerunds: scaling, zooming, embedding, ’panoramingi 

individualizing, and so ono The metaphor of a flatland 

was simply a w~ff for the ~’T observers to clearly 

distinguist~ their job from {:~le ]abor of fl~ose they follow 

around’ (Latour 2005, 220). (Holifidd 2006, I5) 

Similarly, John Protevi~ in his commentary on the 
Marston et aL paper at the 2005 annual meeting of 
the Association of American Geographers, argued 
that any understanding of a flat ontology~ with its 
focus on differential relations, localization and sites, 
must also identify constraints to individual practices 
and behaviour in their spatial and temporal scales. 
Taking the example of globalization, he suggested 
we must ask questions about the disciplinary effects 
of IMF structural adjustment policies qn creating an 
atomized and normalized, urbanized and de-skilled, 
work force’ (Protevi 2(!(!5, 5). 

These arguments resonate with the recent argu- 
ments of geographers critiquing scale centrism and 
the privileging of scale as the central ordering 
principle of space and time (Brenner 2001; Latham 
2(1(12; Leitner and Sheppard forthcoming). Arguing 
that we should not jettison scale, they advocate a focus 
on how diverse spatialities - place, region, mobility, 
networks, as well as scale - are co-implicated in the 

construction of social life across space and time 
(Leitner and Sheppard forthcoming)/" 

The flat ontology proposed by Marston et al. 
entails an a priori expurgation of scale. If we were 
to accept it, we would be left with an impoverished 
understanding not only of the power relations that 
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inhere in scale, but of the power relations that inhere 
in the intersections of diverse spatialities with scale. 
We favour an approach that recognizes a diversity of 
spatialities, not because every concept is equally 
important, but because decades of geographical 
research have demonstrated that many forms of 
spatiality shape our lives. We contend, moreover, that 
scale (and other spafialities) cannot be reduced to an 
explanandum with actants as the explanans (cf. 
Collinge 2006). Space, social life and nature are 
mutually constituted and inseparable. Actants are 
not only implicated in the production of spatialities, 
they are also enabled and constrained by them. The 
challenge that lies ahead is in understanding the 
articulation of diverse spatialities and, in turn, what 
this means for more effective emancipatory politics. 

Political implicafi.m.~s 

A central claim of Marston et al. is that a flat ontology 
offers the potential to be politically transformative. 
They suggest that a flat ontology provides more entry 
points for progressive politics. We share Marston 
et aL’s desire to open spaces for progressive politics, 
but disagree with their assertion that scalar thinking 
and the acknowledgement of structural constraints 
necessarily ’delimit entry points into the political’ 
(427). To the contrary, recognition of scalar orders 
and existing power asymmetries is crucial to a 
progressive politics, both in terms of the development 
of alternative political spaces and the deployment 
of socio-spatial strategies of resistance.7 Indeed, the 

recent scholarly literature on imaginaries and practices 
of progressive social movements challenging 
neoliberal globalization suggests that erasing scale 
and structure as theoretical notions in geographical 
inquiry is problematic and unproductive (Bond and 
Mclnnes 2007; Leitner ~:t al. 2007a 2007c; Mayer 
2007; Miller 2007; Oldfield and Stokke 2007; Sites 
2(!(!7; Wainwright 2007). This literature shows how 
social rnovements decipher the structures and 
dynamics of neoliberal governance, its presence at 
a variety of scales, and relational and constitutive 
connections to extraqocal sources, channels and agents 
of neol~beralization. On this basis terrains and targets 
for effective resistance are established. Scale is one 

important dimension of strategies of social action and 
is the subject of intense debate among many social 
movements. What is the most effective scale for 
organizing? Very often the conclusion reached is to 
pursue a coordinated multi-scalar politics to effectively 
respond to the shifting politics of neoliberalism,s 
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A multi-scalar politics implies operating simulta- 
neously at multiple scales at multiple sites to expand 
the geographical and political reach. Bond and 
Mclnnes (2(I.,’/7), for example, describe how a place- 
based community group contesting electricity cut-offs, 
rising prices and service failures in Soweto, South 
Africa, joined forces wRh o~her local and national 
cMc organ~a~ions to form a national alliance of ’Social 
Movements Indaba’ to fight for a common agenda of 
"turn[ing] basic needs into genuine human rightsq 
Yet scaling up must be complemented by a~tending to 
the local. Thus Mayer (2007) notes that transnational 
social movements, such as ATTAC, have recognized 
the need to build stronger, broader bases of support 
among residents in participating places. Similarly, 
OldfMd and Stokke (2007) stress the need for urban 
activists to ’scale down’ to, and engage organically 
with, residents in neighbourt~oods, both to keep them 
informed and to build stronger support (Leitner 
et al. 2007a). 

This scholarship does not reduce the spaces of 
social movements to a scalar politics, but raffler shows 
how social movement strategies draw on and are 
interleaved with diverse spatialities - networks of 
spatial connectivity, mobility, place, as well as scale. 
’Those practicing contesta~ion make use of multiple 
spatialities in complex and unpredictable ways to 
make new geographies’ (Leitner et aL 2007c, 20)~ For 
example, the living wage and anti-WTO movements, 
as well as immigrants’ rights initiatives, have shown 
how networking across space strengthens initiatives 
that initially operated independently in individual 
places around tt~e globe. Networking prevents con- 
testations from being contained spatially by stretching 
them to other places. Extensive networking among 
activists across space tins allowed these movements 
to create new scales of organizing and action. For 
example, in the aftermath of the Immigrant Workers’ 
Freedom Ride - an initiative to publicize a broad 
agenda for immigrants’ rights and US immigration 
policy reform - sponsors of the ride formed the 
New American Opportunity Campaign (NAOC), 
wt~ich mobilizes, coordinates and organizes grass- 
roots lobbying on immigrants’ rights at the national 
scale (Sziarto and Leitner 2007). 

In conclusion, we would like to suggest an alterna- 
tive way forward tha~ decentres abstract theorizing 
and ontological debates about space. Such debates can 
be important: different philosophies and theoretical 
frameworks alert us to and imply different ways of 
seeing and interpreting the world, yield distinctive 
insights and are suggestive of different political 

strategies. Yet they may also distract our attention 
from the concrete spaces, practices and understand- 
ings of human and non-human agents, their power 
relations and their impacts. Wt~en finis happens, 
debates about the superiority of one master concept 
over another become unproductive~ We suggest it is 
more productive to ground conceptual arguments 
about the spatiaIRy of social life in ~he study of 
practices and power relations, not just abstract 
ontological debate~ 
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Notes 

i 

2 

Indeed, one has to go back to the 1980s to fir,~d many 

examples to support Marston et a!.’s claim. 

A key area of contention revolves around the question 

of whether relatiot~ships, generally speaking, have a 

degree of durability or are largely ephemena], comprised 

only of events. We take this ~o be an empirical ques{ion 

that cannot be resolved through ontological assertion, 

flat or otherwise. 

Drawing on Haraway (I99I), Marston et a!. ask ’How 

..~ can a researcher write seriously abo~t situated 

positionality after having just gone global?’ (422). They 

argue that analysis of the global scale ’impl[ies] a 

transcendent position for the researcher [tha{] catmot 

help but undermine a{{emp{s at self-reflexivity’ (422). 

While we absoh~{e[y agree that posi{ionali{?" and reflexiv- 

ity are crucial epistemological concerns, we are not 

convinced by their argument. One response might be 

to ask at what scales does the researcher become 

sufficiently self-reflexive and cogn2zant of her position? 

We believe that tIaraway goes a long way toward 

answering this question when she writes that ’The 

science question in femit~ism is about objec{ivRy as 

positioned ra{iona[i{~. Its images are not the produc{s 

of escape at~d trat~scendence of limits, i.e. the view from 

above, but the joining of partial views and halting 

voices into a collective subject position’ U991, 196). 

From this statement we understand teat it is indeed 

possible to comprehend processes that operate beyond 

the scales and ~fe paths of situated pemonal experience, 

but such understandings always represent the ’join- 

ing’ of a muliit~ade of ’partial views’, ~o~ transce~dent 

know~edge gained from an At~’himedem~ vantage point. 

To deny ~his would lead us to co~clude, pace ~he 

Buddhis~ parable of ~he Blind Men and ~he Elephant, 

that an elephant is like a pot, winnowing basket, 

ploughshare, plough, granary, pillar, mortar, pestle 

and brush --- all m~derstandings based on the situated 
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knowledge of tt’~e blind men. It is only by joining 

together our partial views that we come to understand 

what sor~ of object an elephant ~s. 

4 Notable examples ~nclude the abolRion of ~he Greater 

London Council and the abolition of the Albe~a regional 

planning commissions. 

5 In our opinion it would have been helpful if the 

authors had elaborated on how their master concept is 

related no~ on]y k~ scale, but aNo ~o o~her spavin] concepts 

~ha~ have been ~he mainstay of geographic research 

such as place and mobilRy. 

6 To their grea~ crediL Mars~on et d. recognize and critique 

idealistic formulations of unencumbered spaces of fbws 

commonly associated with pure agency positions and 

some w~rie[ies of post-structuralismo Instead, they argue 

[hat ’particular movements and practices in social sites 

are bo{:t~ enabled and delimited by orderings in the 

forms of arrangements of material objects’ (2005, 425). 

No~e the strong resonance with the consensus formed 

in the wake of the s~ructure-agency debate. 

7 A politics that drops no~ions of structure and scale 

favour of an agent-focused politics of someone to 

’blame’ (427) is a double--edged swor& Putting a face 

to oppression can indeed be a very effective mobiliza-- 

lion strategy and agents should, of course, be held 

accountable for ~heir actions. But ignoring tt~e stmc{a~res 

in which agents operate can lead us to cal] for the 

removal of particular corporate CEOs (not necessarily 

a bad ~hing), rather than changing the s~ruc~ure of 

corporate charters, ~o call for ~he removal of the 

Managing Director of ~he IMF (again not necessarily a 

bad thing), rather [han changing the structures of global 

governance. These contrasting political strategies need 

not be posed as an either/or bktary. Indeed, recognizing 

the mu~ua] constRution of struc{an:e and agency, they 

shou]d be seen as complementaD,. Similarly, concern 

scalar relations is not a cal] to structural determinism, 

but ra~her ~o understanding how agents produce, and 

are affected by, a particular form of spa~ialRy. 

8 Par~ of tNs argument and ~he examples draw on Leitner 

et aL (2~)07b). 
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T e social construction of scale 
Sallie A. M arston 
Department of Geography and Regional Development, Harvill Building Box No, 2, 
U niversity of Arizona, Tucson, AZ 85721, U SA 

Abstract: Over the last ten years, scholars in human geography have been paying increasing 

theoretical and empirical attention to understanding the ways in which the production of scde 

is implicated in the production of.s7~,ace. Overwhelmingly, this work reflects a social construc- 

tionist approach, which situates capitalist production (and the role of the state, capital, labor and 

nonstate political actors) as of central concern. What is missing t?om this discussion about the 
social construction of scale is serious attention to the relevance of social reproduction and 

consumptiom In this article [ review the important literature on scale construction and argue lbr 

enlarging our scope f~r understanding scale to include the complex processes of social repro- 
duction and consumption. I base my critique on a short case study which illustrates that 

attention to other processes besides production and other systems of dominatinn besides 

capitalism can enhance our theorizing and improve our attempts to e~[~ct real social change. 

Key ~s, ords: consumption, difference, gender, home, scale, social reproduction, space. 

I Introduction 

Since the early 1990s~ human geographers with social theory interests have paid 
increasing attention to understanding the ways in which the prodt~ction of s~/e is 
implicated in the production of sT)ace. There now exists in a n~mber of scholarly outlets 
a variety of studies meant to advocate that scale is socially constructed. While i review 
and assess these studies in a subsequent section, there is a significant commonality 
among these studies that is particularly relevant to the critique I wish to advance. The 
commonality is that questions now driving the scholarship on scale tend to focu s on 
capitalist production while, at best, only tacitly acknowledging and, at worst, outrightly 
ignoring social reproduction and consumption. 

As most of the recent studies note, interest in scale in human geography is not new, 
nor is it confined to human geography. Indeed. m physical geography and in GIS and 
remote sensing, questions about scale are at the t’orefront. For example, physical 
geographers Quattrochi and Goodchild’s (1997: 5) edited volume is dedicated to 
seeking answers ~to a host of interrelated questions, m the interests of providing a 
formal structure t~r the management and manipulation of scale’. For physica! 
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220 The social construction of scale 

geographers and remote sensing and GIS methodologists, scale is absolutely central to 
the questions they seek to address.1 For instance, in a 1992 article. Lain and Quattrochi 

provide a summary of several connotations of scale used to describe geographic data 
issues. Cco~tographic scal~’ is the relationship between the distance on a m ap to the corre- 
sponding distance "on the ground’. Geographic scde refers to the spatial extent of a 
phenomenon or a study. OperaHo~?d scale corresponds to the level at which relevant 
processes operate. Finally, scale also refers to m easurement or the level of resolution, 
such that large-scale studies incorporate coarse resolution while sm all-scale studies are 
based upon fine resolution. Lam and Qauttrochi (1992) and Quattrochi and Goodchild 
(1997) provide very useful overviews of how questions of scale are being addressed in 
physical geography and attend ant m ethodologies such as GIS, rein ote sensing and even 
statistical analysis. Clearly, scale is central to the research agenda of the entire discipline 
of geography, though the approaches that are being taken are quite varied. In this article 
i assemble the many attempts that are currently being made to understand how scale is 
socially produced in order to distill an overarching coherence from the varied 
endeavors. I also attempt to show the strengths and weaknesses of its m any applica- 
tions. My ultimate aim is that a wider dialogue might be generated am ong geographers 
in general about how and why scale m atters so much to our disciplinary endeavors at 
this point in time .... and how we might enhance our theorizing about it. 

What is consistent about the recent interest in scale among social theorists in 
geography is th e corn m itm ent to a cons~r~cHonist fram ew ork and the rejection of scale 
as an ontologically given category~ In these recent social theoretical studies, the 
Nndam ental point being m ade is that scale is not necessarily a preordained hierarchi- 
cal fram ework fbr ordering the world - local, regional, national and global. It is instead 
a contingent outcome of the tensions that exist between structural forces and the 
practices of hum an agents. Indeed, although problem s of resolution and cartographic 
and geographic connotations of scale may inform sore e of the emp~ric’dissues that social 
theorists must work out in their attempts to understand scale, they are certainly not of 
central ~heoreHca~ concern, lnstead, social theorists’ attempts to address scale focus on 
understanding the processes that shape and constitute social practices at different levels 
of analysis, in this regard, their conceptualization of scale is closest to the operational 
conn oration of physical geographers Lam and Quattrochi (1992). 

The simplest de%~ition o:f scale that is given in TJ~e dctio~ar), (t/humat’~ ge~grap@ 
(Johnston e~ d., 1994) is that it is a ’level o:frepresentation ’. This dictionary also provides 
definitions of scale that derive from the sp atial science preoccupations of the 1960s and 
1970s. Unfortunately, no substantive definition of scale as it is used by social theorists 
within the discipline is given. In this article I follow Howitt (1998), who recognizes that 
in geography scale has been treated as possessing three f2"~cets: size, level and relation. 
He finds the first two treatments problematic because, alone, they oversimpfi~; scale. 
Understanding scale as relational, however, enables recognition of all three facets of 
scale, thereby complicating the concept. Howitt u ses the metaphor of a musical scale to 
explain his conceptualization of scale as relational. His central aim is to argue that scale 
should be understood ’... as a fFctor in the construction and dynamics of geographical 
totalities -rather than simply as a product of geographical relations’ (1998: 56). Scale, 
like environment, space or place, is one of the elements from which geographical 
totalities are built. Rather than accept scale as a naturalized category, Howitt insists that 
we see scale not as size (census tract, province, continent) and level (local, regional, 
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national) but as a relational element in a complex mix that also includes space, place 
and environment - all of which mteractively make the geographies we live in and 
study. To put it more succinctly, as Erik Swyngedouw (1997: 169) has, scaled places are 
’the embodiment of social relations of empowerment and disempowerment and the 
arena through and in which they operate’. As geographers, then, ot~r goal with respect 
to scale should be to understand how particular scales become con stil u ted and 
transformed in response to social-spalial dynamics. In this article I want ~o argue 
ti~rther that scale is constituted and reconstituted around relations of capitalist 
production, social reproduction and consumption, and that attention to all three sets of 
relations is critical to understanding fulb~ the social construction of scale. 

Nearly all the recent studies i red, Jew below focus t~pon the power of capital, labor or 
the state -or some combination - as primary sites of scale construclion~ Although there 
is nothing fund am entally incorrect aboul attending to this triumvirate theorelically or 
em pirically, these studies slight the other two imp ortant structural [brces th at shape the 
production of space and scale. And. while understanding the role of capitalist 
production is critical to understanding scale production, i want to argue that there can 
be and has to be more to the story, and i use patriarchy and the gendering of social 
relations of consu m ption and social reproduction ~o m ake m y case.~ 

II Social constructior~ist appro~chesto scale 

Th e recen t sp ate of articles d evoted to the th eoretical qu estion of th e social con strn ction 

of scale are m ostly attem p ts to unravel the p articnlars of Henri Lefcbvre’s theorization s 
about the production of space (Lefeb~’re, 1991). Lefebvre is largely responsible [br the 
simple but powerful obser~ation that space is a social product. Using this observation 
as a tot~chstone, a nt~mber of scholars have attempted to illuminate the ways in which 
Lefebvre treated the question of scale, as well as how the intricacies of the construction 
of scale might be illuminated through case studies~ A minority of these scholars has 
attempted the task of abstract theory-building through close readings of Lefcbvre or 
Marx. Both case studies and abstract theorizing ha~e been valuable m their own ways 
and, taken togetheL they suggest that there are at least three central tenets that currently 
constitute our understanding of scale production. "][’he first is that scale ~... is not simply 
an external fact awaiting discovery bt~t a way of framing conceptions of reality" 
(Delaney and Leitner, 1997: 94-95). Or as Nell Smith (1992b: 73) put it: ’[t]here is nothing 
ontologically given about the tradition al division between horn e and locality, urban and 
regional, national and global scales’: rather, ’[tlhe differentiation of geographical scales 
establishes and is established through the geographical structure of social interactions’:~ 

The second observation is that the outcom es of these t~am ings - the particular ways in 
which scale is constructed .... are tangible and have material consequence. In other 
words, scale-m aking is not only a rhetorical practice; its consequences are inscribed in, 
and are the outcome of, both everyday life and m acro-level social structures~ Finally~ the 
t~ramings of scale -framings that can have both rhetorical andmaterial consequences - 
are often contradictory and contested and are not necessarily enduring. In shorL scale 
construction is a political process endemic to capitalism, the outcome of which is 
alw ays p otentially op en to fu rth er tr an sform ation. 

Understanding the ways in which scales are constructed appears to be very much 
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bound np with understanding the impacts and implications ofglobalization -which I 
take to mean the restructuring of world capitalism engendered by the economic crises 
of the 1970s (for a more complete discussion, see Harvey, 1990). In attempting to render 
the details of scale production, scholars have t’ocnsed on how globalization has been 
both a cause and a consequence of changing state forms and practices, as well as how 
political groups have responded to the changing circumstances in which they :find 
them selves. Through their attachm ent to globalization~ these stu dies seek to show how 
different scales have been constructed by way of the structural transformations that 
have effected a capitalist political economy that is truly global in its scope and impacto 
While the developing body of scholarship on the social construction of scale is still 
rather small (but growing), there already appears to be a great deal of concurrence 
about what structural components a theory of scale would need to take into account. 
These components ct~rrently include the state, capital and nonstate-level political actors 
such as labor, political parties and political activists with an emphasis upon the inter- 
actions among them. 

They also make the point, as Lynn Staeheli (1994: 388) asserts, that ~’To the extent that 
oppositional movements can move across scales .---that is. to the extent that they can take 
advantage of the resources at one scale to overcome the constraints encountered at 
different scales in the way that more powerful actors can do .... they may have greater 
potential for pressing their claims’. 

t Case studies of the social construction of scale 

Several scholars have looked at the role of political actors, but there are two whose work 
is especially developed and that demonstrates how the actions o:~" particularly well 
organized political groups can be seen to contain explicit understandings of the 
im portance of scale to negotiating power relations. In his continuing work on political 
parties in Itals; John Agnew (1993; 1995; 1997) has shown how the collapse of the old 
party system during 1992-94 enabled the rhetorical and spatial reorganization of 
parties along lines reflecting the current fragmentation of society and the economy 
there. In his most recent piece on this topic, Agnew demonstrates that political parties 
are central players in the ~politics of scale~ in Italy. What he means is that understand- 
ings of geography -especially the tension s that exist around nation al, regional and local 
issues and identities -have shaped the ideology and organization of the m ain political 
p arties in Italy as they have reconstructed th em selves in th e w ake of the collap se of the 
old party system in the early 1990s (when the old mechanisms for national integration 
disintegrated)o The central concep tual point Agnew seeks to m ake through his attention 
to contemporary Italian politics is that political parties m u st be seen as central to the 
process of scale construction in all electoral democracies. As he writes (1997: 118): 
~Political parties organize themselves and their messages through the ways in which 
they divide and order space. The bonndaries they draw, tentative and contingent as 
they may be, define the geographical scales that channel and limit their political 

horizons." 
Although focusing upon a different political constituenc.~,. Andrew Herod’s (1995; 

1997a; 1997b) work on the international Longshoremen’s Association (and, more 
recently, the international Metalworkers’ Federation (1998)) complements and 
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reinforces the arguments about scale made by Agnew. In his more comprehensive 
project, Herod examines how struggles over the scale at which contract bargaining can 
occur have been central to shaping the new geography of the longshore industry in the 
USA. Beginning his history in the mid-1950s, Herod shows how the restructuring of the 
longshore industry over the last five decades .... through technological change and 
spatial integration - has been met by a response t’rom unions and employers that is 
acuteb7 sensitive to the geographical diversity of industry conditions. 

Tracing the differences in working conditions that exist among and between regions 
in the longshore industry. Herod shows how labor unions have negotiated national as 
well as regional and local contracts that attempt to provide the greatest protection for 
workers with respect to local labor conditions at the same time that they attempt to 
maintain im portant national level stand ard so Herod’s central aim is to insist that: 1) it is 
not only capital that is rein aking economic landscapes but it is labor as well; and 2),just 
as important, labor unions have understood their advantages and disadvantages in 
geographic terms and have attempted to manipulate scale in order to strengthen their 
bargaining position so 

Paul Adams examines three examples of oppositional movements to explore how 
actors have been able to employ telecommunications infrastructure to broadcast their 
grievances to a larger audience and thereby influence the balance of power in their 
struggle against oppression. His focus is on the 1989 student protests in China’s 
Tiananmen Square, the mid-1980s Filipino protests against the regime of Ferdinand 
Marcos and the 1950s/1960s civil rights protests in the USA south. Through an analysis 
of these three cases, Adams (1996: 421) provides a very insightful account of the scale 
p olitics of corn m un ications by show ing h ow p olitical actors are able to con stru ct th 
own ideas and ideologies about scale, as well as how they are able to take advantage of 
important communication links that enable them to overcome the constraints of their 
geographically anchored struggles~ 

Although he does not look at the central role of telecommunications as Adams does, 
Michael Brown (1995) shows how the case of A1DS politics in Vancouver, Canada, is an 
illustration of political actors exploiting local-global linkages and constructing scale in 
the process. Brown explores how the politics of local economic development, linked to 
the global restructuring of capital and the imposition ot" new investment patterns in 
Vancouver~ is mediated by the politics of AIDS activists and AIDS-related activities in 
the neighborhood of Yalctown. He argues that m order to understand the ~new urban 
politics" that are involved in the construction of localities, it is necessary to examine 
how local groups, not typicalb~ encompassed by either the local state or the market, 
intervene in th e production ot" place at the sam e tim e that they connect to other sp atial 
scales beyond the localo 

Other scholars have tbcused on the state to understand scale construction, specifical- 
15~ by exam inmg state structures and the operations of govcrnm ent institutions as they 
act to facilitate economic production. For example, Helga Leitner (1997) examines the 
tensions among nation-states that have emerged around assigning roles and responsi- 
bilities to the new governing institutions that are being created through the European 
Union (EU). Her analysis tbcuses explicitly on the contemporary debates over 
im migration m the supranational context of the EU by carefully tracing out the different 
sides of the debates and how they parallel anxieties over the role of the traditional 
nation-state in the "new Europe’. On one side of the debate are right-wing nationalist 
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parties who advocate strict immigration controls and opposition to any policies that 
m ight improve the rights of noncitizens. On the other are transnational hum an rights 
organizations that argue for strengthening policies that would enable the smooth 
in tegration ot" imm igrants into the EU comm unity. As Leitner show s, it is a geographi- 
cally diverse, though politically consonant, group of political actors who have been able 
most effectively to translate their positions into EU policy. Thus, nationalist groups 
operating at various scales -national, regional and local -have helped to construcL at 
the supranational scale, an immigration framework, orchestrated through ’a complex, 
multi-layered process of intergovernmental cooperation’ (Leitner, 1997: 139) across a 
range of nation-states. Through the opportunities provided by the emerging suprana- 
tional state apparatus, stricter policies about who belongs and who does not belong to 
particular national communities have been effected. 

in another case study that looks at political action around defense investment by the 
state, Byron Miller, in two related pieces, shows how scale is critically important to the 
strategies of both social movements and state actors. In the :first piece, Miller (1994) 
examines the way in which the peace movement in Cambridge, Massachusetts, 
exploited different political opportunity structures at the local and central state level in 
order to assert their anti-nuclear agend a. He points out (1994: 397) th at: 

Even though coalitions of groups and classes cm~trolli~g local states do ~ot affect central state policies d ireGly, 
they can affect political mobilization aimed at the central state. ConYersel}~ central state politics and actions may 
indirectly affect political mobilization aimed at local states. I~teractions among local states, moreover; may play 
a significant role in the difi~sion of locally focused political mobilizations. 

In short, state-generated opportunities tbr mobilization (political opportunity 
structures) may or may not exist at a particular time at different scales of the state .... 
national or local. When one scale is relatively closed, social movements may approach 
the scale that is more open. "][’his is indeed what occurred in the Cambridge, 
Massachusetts, anti-nuclear weapons movement, which was prompted by grievances 
directed at the national state but was organized as a local movement where grievances 
at the symbolic level were relatively widespread. Eventually, however, both the local 
and the national state political opportunity structure became closed off as the 
movement advanced from sym bolic successes to ones that could have had significant 
econom ic im pacts on a wide portion of the population and :firm s in the Cambridge area, 
as well as in many other parts of the USA. 

In a second and highly related piece, Miller (1997) shows how different state actors in 
Massachusetts - including federal congressmen, the governor and local politicians - 
represented defense spending to their constituencies and thus affected the construction 
of grievances. State actors represented the economic recovery of Massachusetts in the 
1980s as predicated upon the actions of local actors, not federal defense spending. Anti- 
nuclear activists responded to this representation by directing their organizing eftbrts 
at local constituencies to challenge the arms race of the 1980s as it was stimulated by 
local firms. Miller’s conceptual argument in both pieces is premised on the need to 
recognize that social movements have multiple scales of opportunity for mobilization, 
as do institutional political actors. The state, at different scales, enables or constrains 
these opportunities based on the particulars of the historical moment in which the 
social movements emerge. 

Nell Brenner has recently published an extended theoretical piece on the social 
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production of scale, which I will exam ine in the next subsection. In this section I want 
to turn to the specifics of his case study on urban and regional planning policies in the 
Federal Republic of Germany (FRG), which is a very clearly articulated and theoreti- 
cally sophisticated study of scale construction by the state (Brenner, 1997a)~ Brenner’s 
aim is to use the case study to ground the Lefebvrian thesis (1976a; 1976b; 1977; 1978) 
that the capitalist state is preoccupied with the social production of space and that the 
state itself is a dynam ic sociospatial configuration. His theoretical starting point is that 
globalization and state territorial restructuring are closely intertwined. He looks at 30 
years of alterations in FRG urban and regional planning policy as a series of changing 
,sT)a,’ial tac,’~cs’ aim ed at ch anging st)arid targets. Sp atial tactics are the ’.. ~ tech niqu es used 

by the state to regulate, produce and reproduce configurations of social space adequate 
to the continued accumulation of capital" (Brenner, 1997a: 280). Spatial targets are 
’... the local, regional and/or national territorial matrices within which state inter- 
vention is to occur" (1997a: 280). By examining changes in the spatial tactics (regional 
and t~rban planning policy) of the state over the three decades between 1960 and 
1990, Brenner is able to show dramatic changes in the capacities of spatial targets 
(regions and cities), which he interprets as an illustration of how the scale of capitalist 
sociospatial organization is periodically reconfigured. 

Since the 1960s, FRG regional and urban planning policy has been rearticulated from 
a Fordist ideology to a post-Fordist one. In the former regime, the state attempted to 
smooth out the differences among and between regions and cities through the redistri- 
bution of resources by an administratively primary central state. In the latter, the state 
has come to tolerate .... perhaps even encourage .... a high level of uneven geographical 
development as cities and regions participate in intensified competition over capital 
accumulation opportunities. In the FRG, new st~bnational (regional and t~rban) as well 

as supran ational (local and regional p olitical-econom ic linkages with the EU) territorial 
scales are emerging and becoming differently articulated with newly cont]gured 
national and global state t~rms. Most importantly, instead of conceding simplistically 

that the nation-state is in decline, Brenner insists, c)ia Lefebvre, that the determinate 
spatial scale of the state is a product of a particular historical geographical moment of 
capitalist development. Thus. it is a mistake to see the nation-state as the prim ary tran- 
shistorical and geographical territorial tbrm. 

2 Theory-building: social construction of scale by capital and the state 

While scale has been used as a conceptual framework, very few scholars have 
attempted to do any abstract theory-building around it. ]In this section ][ look prim arily 
at two scholars whose work has been extensively and explicitly theoretical in its 
orientation. The work by Nell Brenner reviewed here treats th e th eoretical im plication s 
of the case study presented above and is very much orientated toward explicating the 
role of th e state in assisting and lead ing the capitalist: production of space. Nell Sm ith’s 
work, scattered across a hum ber of publication outlets over a d ecad e, dem onstrates th e 
evolution of his attempts to lay out a theory of scale production which incorporates not 
only the role of state and capital, but also agency as it is articulated through social and 
cultural practices. I also attend to work by Peter Taylor and Kevin Cox, both of whom 
have also attempted theory-building, though to a much lesser extent: than either 
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Brenner or Smith. I end. this section with Sm ith’s work, since his m ost recent form ula- 
tion s acknowledge the im portance of other forces besides capitalist production relations 
in attempts to theorize the construction of scale. 

During the last decade or so, Kevin Cox has produced a series of attempts to con- 
ceptualize how the production of localities is linked to the production of scales (Cox 
and Mail 1989; Cox, 1995; 1996; 1998b). His most recent piece, appearing in Po#ficai 
Geography and attended by a set of commentaries, is the most fully developed (1998b). 
in this and in previous publications, Cox is at pains to use the politics of scale as a way 
of understanding local politics, which is also an entry into thinking about the politics of 
space, more generally. Localities, as particular sorts o:~" spaces, can be distinguished in 
two fundam ental ways: as spaces o:~’dependence and as spaces ofengagem ent -though 
it is important to recognize the contingency inherent in both: 

Spaces of dependence are defined by those more-or-less localized social relatio~s upo~ which we depend %r 
the realizatio~ of essential interests a~d %r which there is no substitute elsewhere; they deflate place-specific 
conditions for our material well being and our sense of significance. ’ISese spaces are inserted in broader sets 
of relationships of a more global character and these constantly threate*~ to und ermine or dissolve them .~. In 
so doing they construct a difl~re~t tbrm of space which I call here a space of engageme~t: the space in which 
the politics of securing a space of dependence unfolds (Cox, 1998a: 2). 

The tension that: exists between the spaces of dependence and engagement creates a 
politics of scale m which some localities are more or less engaged in networks of 
association beyond their immediate boundaries than are others. These networks of 
association can stretch across scales and, for Cox (1998a: 2), "... signify unevenness in 
the penetration of areal forms’o Cox’s aim is to use the politics of scale to enable a more 
complex understanding of the locality and local politics. Through a series of case 
studies he explores how locally situated agents, through networks of association, 
construct spaces of engagement. As with many of the case studies reviewed in previous 
sections, Cox attempts to demonstrate scale constructions by social agents, though he 
u ses d ifferent an d m ore concep tu ally corn p licated categories - sp aces of d ep en d en ce, 
spaces of engagem ent, networks of association - to corn prebend these constructions. 

Cox’s critics have found his theorizations lacking in a number of ways, which I will 
onb~ briefly address here. Katherine Jones (1998) questions Cox’s construction ot" scale 
as an ontological category. Dennis Judd is concerned to point out that Cox underesti- 
mates the power of the state to construct scales, while Michael Peter Smith contends 
that Cox fails fully to conceptualize the global in his scale constructions (Judd. 1998; 
Smith, 1998). For my purposes, it is unimportant whether any of these are valid 
criticismso The more important point - and to differing extents the point missed by all 
three reviewers - is that Cox’s aim is not to construct a theory of scale but rather to 
understand local politics. What he offers is a conceptualization of local politics that 
recognizes its embeddedness in processes occurring at higher and lower levels of 
abstraction and reality. The relevance of this conceptualization to the questions about 
scale raised in this article is that, in attempting to understand local politics, Cox has also 
constructed a provocative framework for understanding the local scale. 

As described in the previous section, Nell Brenner’s work is an attempt to apply 
Let’ebvre’s theoretical formulations about: scale to questions about the role ot’the state 
that occupy political geography and political theory more generally. Brenner depends 
to a great extent not upon the more frequently cited 77~eproducdon @",space (1991) but 
upon Lefebvre~s four-volum e writings about the state (1976a; 1976b; 1977; 1978).4 His 
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work provides insightfl~l interpretations of Lefebvre, which are worth describing at 
some length for Anglophone audiences since none of these volumes have been 
translated into English. iLefebvre’s approach to understanding the state and capitalism 
is Marxist and he brings nniqne interpretations to his analyses by emphasizing and 
explicating the spatial implications of twentieth-century capitalist political and 
econom ic developm ent. Invoking Lefebvre’s thorough and thoughtfl~l exegeses of the 
capitalist state, Brenner argues that the operations of the state at different scales are a 
response to and a result of political and economic restructuring - most vividly 
illustrated via the political and economic restructuring that is a cause and consequence 
of g lob aliz ation. 

Brenner’s argument focuses very much upon recognizing globalization as a complex 
process largely revolving around state interventions, which have identifiable and 
profound territorial implications. He believes it is the role of the state to organize the 
spatio-temporal bases of the economic system at all levels of its operation. The global- 
ization of capital, which has occurred over the last several decades, has required a 
significant reorganization of the world-economy, which has been accomplished 
through the ~vscalmg of state territorial power. Most importantly, globalization must be 
conceptualized as ’... a reconfiguration and re-territorialization of superimposed 
spatial scales, and not as a mono-directional implosion of global forces into sub-global 
realms, the relation between global, state-level and urban-regional processes can no 
longer be conceived as one that obtains among m utualb~ exclusive levels of analysis or 
forces’ (Brenner, 1997b: 159). For Lefebvre, the globalization of cap ital and the rescaling 
of state territorial power go hand in hand, facilitated by as well as driving urbanization. 
Thus urbanization is as much a component of globalization as the emergence of 
suprastate forms like the EU or NAFTA. Scales are not unilinearly ordered - with the 
global theoretically and empirically superior to the local - but rather they interpenetrate 
and are superimposed through a ~’scaffolding of spatial scales’. Brenner (1997b: 145) 
recognizes this scaffolding o:f scales as constituting a ’hierarchical stratified 
morphology’ and argues, ~’... from this perspective, the historical geography of 
capitalism should be understood as a multi-layered scaffolding of intertwined, co- 
evolving spatial scales upon which historically specific interlinkages between processes 
of capital accumulation, form s of state territorial organization and patterns of urban- 
ization have been crystallized’. 

Brenner interprets Lefebvre as conceptn alizing the state itself as a sociospatial con- 
:figuration engaged in the production of ~matrices of social space’ that enable the 
extension of power and control and en abling the circulation ofcapitalo Indeed, Lefcbvre 
sees the central role of the state to organize and maintain a co-ordinated scaffolding of 
places, functions and institutions, ~... a task that entails at once b~o~,og~c.ai r~Troduct~on, 
the r(z~roduction oJ the labor fi~rce, the r~roduction oJ t}~e meres ~f produc~io~ az~d the repro- 
duction (~/’the social relatio~s of produc~io,q c~nd domination’ (as cited in Brenner, 1997b: 149, 
emphasis added). Additionally, Brenner translates Lefebvre as recognizing that that 
multiplicity o:f the scales that the state produces and maintains should also be seen as 
an opportunity for progressive political organizing against capital and the state. 

Although Brenner does not develop this application of Lefebvre’s theory of scale to 
the FRG, the fact that Lefebvre points to the importance of social reproduction in under- 
standing the role of the state in contemporary capitalism should not be ignoredo 
Lefebvre is clearly recognizing that it is not only the means of ecor~omicproduction that 
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must be theorized in order to understand the state’s construction of space and scale, 
socid r~roducfion should also be central to our theorizing. Secondb7, the multiplicity of 
scale involved in the sociospatial organization of capitalism also enables multiple 
opportunities :[’or resistance or opportunities to create linkages across and am ong scales. 
Nell Smith identifies this tension in sociospatial organization as the ~politics of scale’, 
where the territorial requirements of capitalism articulate extensions of power at the 
same time that these manifold scales provide openings to resist that power. The chief 
theoretical difference between Brenner and Smith is that Brenner emphasizes the state 
mode of production in his analysis of scale and sociospatial organization, whereas 
Smith, to whom I turn next, looks at the political economy of capitalism and the scales 
that it m akes. 

The most thorough-going ot" the attempts to theorize scale have come t~om Neil 
Smith, who first approached the question in G~’o~ &~,e/opme~t (1984) and has gone on 
to refine and revisit the issue of scale in several more recent pieces. Folded into about a 
dozen pages of the bookdength discussion of the social production of space, Smith 
provides a sketch ot" a theory ot" scale that is a central plank in his theory of nneven 
development. This sketch draws upon Peter Taylor’s (1982; 1984; 1987) adaptation of 
Wallerstein’s (1975) division of world sp ace into three realms and it is therefore useful 
to examine Taylor briefly here. His ~materialist framework for political geography’ 
provides a well-spring for nearly all the work on scale in geography that has been 
produced since the early 1980s (:[‘or recent comments on Taylor’s, 1982, piece, see also 
Dodds, 1997; Smith, 1997; Taylor, 1997). 

Taylor had a very specific aim when outlining his materialist fi’amework in the early 
1980s. it was to direct the traditional focus of political geography away from the state 
and toward the political economy of capital accumulation. Scale is the vehicle for this 
m ore and Taylor (1982) calls his framework ~a political economy of scale’. Drawing 
damentally from world-systems theory, he provides a more explicitly spatial articula- 
tion of Wallerstem’s division of the world-economy into three realms, t--Ie points to the 
world-economy scale .... or the scale of ~’reality’, the scale that ~really matters’----as the 
starting point for anab~sis because it is at the global level that capital accumulation is 
ultimately organized. His other scales include the urban scale - or the scale of 
~experience’- where the individual enconnters particular manifestations of the world- 
economy and the scale that intervenes between world-economy and the urban, the 
nation-state scale .... or the scale of ’ideology’ - because of the ideological nature of 
nationalism and state formation. The important dynamic motivating the world- 
economy scale (the scale of reality) is the accumulation process as it is expressed 
through growth cycles that affect the ’changing pattern of the spatial division of labor 
and the changing pattern of political power’ (Taylor, 1982: 26). The nation-state scale 
(the scale of ideology) is the result of a fragm en ted cap italist world m arket p redicated 
on the ideological constructions of statism and nationalism. The urban scale (the scale 
of experience) is orientated around the d ally urban system and the particular ways in 
which accum ulation (and investm ent and d isinvestm ent) are m anifested in places and 
affect how the inhabitants live out their daib~ lives. 

As these very brief ~’captions" illustrate, Taylor’s earb~ and insightful attention to scale 
is largely descriptive, providing historical background on the emergence and constitu- 
tion of the three scales. He provides little detail as to how they are actually produced or 
how they shape and transform each other.5 In a recent piece, however, Taylor (1999) 
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performs an interesting move by both downplaying his previous commitment to the 
three scales at the same time that he extends them by dissolving them into :space-place 
tensions’. In this new formulation, the power of scale to explain political geography is 
backgronnded as space and place are foregrounded, becoming ~the fundamental 
concepts :for answering where and what questions~ (1999: 1). Using nation-state and 
home-household as illustrations of space-place tensions, Taylor shows how setting 
these two terms in binary opposition enables us to recognize different scales as at once 
~o~]~ space and place, thus highlighting them as politically ambiguous and suggesting 
their progressive possibilities. Taylor intends both nation-state and home-household to 
represent different scales of abstraction as well as different political scales. Within the 
context of space-place tension, scale is a m atrix which helps to reveal the ways in which 
sites as apparently different as the urban and the global can impinge upon each other 
and be both space and place simultaneously. Most importantb7 for the critique i am 
making, Taylor points to the significant role of consumption in place and space-m aking. 
I will return to his discussion o:f this point in the final section. For the moment, it is 
necessary to proceed with the discussion of scale, recognizing that nearly all the authors 
in this review have tried to enlarge Taylor’s earlier ’m aterialist fram ework for political 
geography’ in provocative and insighttM ways. 

Whereas Taylor identifies his three categories as the world-economy, the nation-state 
and the urban, Smith nominally alters the :First category from :world-economy’ to 
~globa! space’ but m aintains the other two unchanged. And while he applauds Taylor’s 
materialist approach to describing scale, he moves beyond it by attempting to develop 
conceptually and empirically the dimensions and fi~nctions of the three categories. Like 
Taylor, Smith argues that although historically given before the emergence o:f 
capitalism, each of the scales is transformed by capitalist processes such that each is 
part: of a systematic hierarchy that maintains and facilitates the different: processes 
involved in the accumulation and circulation o:f capital in a fully integrated space- 
economy. Smith uses the dialectic of equalization and differentiation to describe how 
each of the scales is produced in practice. 

The urban scale is a manifestation of the centralization of productive capital. The 
dialectic of equalization and differentiation works at the urban scale in such a way that 
the geographical unity of the labor m arkct affects the equalization of urban space. The 
internal differentiation of urban space is the result of divisions between productive 
capital and other land uses (such as residential and recreational), mediated by the 
ground-rent system. Ultimately, the differentiation process dominates in the 
developm ent of the urban scales as the ground-rent system sorts competing land uses 
with the state standing by to rationalize as well as provide for collective consumption 
:facilities such as water supply, roads, etc. 

Sm ith argues that while capitalist production of the urban scale is largely the result 
of differentiation, the production of the global scale is a product of the tendency of the 
capitalist system toward equalizatiom This equalization is accomplished through the 
universalization of the wage-labor relation through both forma! and real spatial 
integration into a global system. At the same time that the wage-labor relation is being 
deployed throughout the globe in a process of equalization, however, geographical dif- 
ferentiation comes into play by way of the differenti!! value of labor power which 
results in an international division of labor. 

In attending to the production of the nation-state scale, Smith (1984: 142) argues: 
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If; respectively, the urban and the global scales represent the consummate geographical expression of the 
contradictory tendencies toward differentiation and equalization, the scale of the nation-state is less a direct 
product of this contradiction, The impetus for the production of this scale comes [i’om the circulation of capitaL 
more specifically t}’om the dictates of the competition between different capitals in the world market. 

The traditional role of the nation-state scale in capitalism has been to protect the 
collective interests of one nation’s capital :from other national capitals, to defend capital 
militarily and to regulate and guarantee the maintenance of the working classo While 
the emergence and growing strength of international institutions such as the World 
Bank and the World Trade Organization m ay obviate the economic need for the nation- 
state, Smith argues that a political need for the nation-state persists to maintain control 
over the working class, which is still nationally and regionally £ractured. 

The regional scale is treated in U~¢,v’e~ &,ve~ol’)ment (Sin ith, 1984) as both a subn ational 
as well as a supranational space differentiated largely according to the territorial 
division of laboro At the level of separate nation-states, the regional concentration of 
economic activities is a result of capital’s tendency toward spatial concentration in 
term s of in divid n al cap italists as w ell as p articu lar econom ic sectors: 

... the crystallization of distinct geographical regions at the national scale has the same fimction as the global 
di’~’ision between the developed and the nnderde’~’eloped world, Doth provide geographically fixed (relati’~’ely) 
sources of wage labor, one at the international scale and the other nnder the more direct control of the national 
capital (Smith, 1984: 145). 

Most im portantly, it: is wage rate differentials that drive the process oft:he concentration 
of capital in particular snbnational and supranational regions; less important, though 
not insignificant, is the existing pattern of labor skills. In short, the organization of 
capital into different sectoral divisions -research and developm ent, manufacturing, 
corporate administration and m anagem ent- will result in geographical separation. For 
example, the research and development activities of the computer industry can be con- 
centrated in locations where technically trained laborers abound, whereas m anufactur- 
ing of chips and assembly of computers can occur in regions with an abundance of 
unskilled labor. Whereas the production of regional spaces can occur within both the 
nation-state and the global scale, Sm ith (1984: 147) asks, particularly in light of what he 
sees as the ’fossilization’ of nation-state boundaries, ’... whether differentiation of geo- 
graphical space at the level of separate regions will rem ain a subset of the national scale, 
or whether, as seems more likely, the division of global space into regions will be more 
directly determined at the international scale as part of the new international division 

of labor’. 
Smith (1984: 147, emphasis in original) goes on to note that: 

... the dri’~’e toward universality nnder capitalism brings only a limited equalization of levels and conditions 
of development. Capital produces distinct spatial scales absolute spaces within which the drive toward 
equalization is concet~trated. F~t it can do this only by an acute diffcret~tiatiot~ and contitmed redifferentiation 
of relative space, both between and within sca]es. ’ISe scales themselves are not fixed but develop (growing 
pangs and all) within the development of capital itself. And they are not impervious; the urban scales are 
products of world capital and continue to be shaped by it. But the necessity of discrete scales and of their 
internal d ifferentiation is fixed. 

in a series of articles that have appeared in the 14 years since the publication of U,~even 
&’vdopmo~t, Smith has elaborated upon and refined his theorizations abot~t the 
production of scale. While not attempting to articulate a more fully elaborated grand 
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theory, Smith has very carefully addressed his attention to the individual levels within 
his larger theory of scale. 

in a piece co-authored with Ward Dennis and published in Economic Gd)graph), 
in 1987, Smith explores more carefl~lly the regional scale, outlining in greater 
empirical detail what regions are and how they are produced. Arguing that the 
region is the resolution of the opposing forces of equalization and differentiation, 
Smith and Dennis, through a case study of the old industrial core of the USA, develop 
~’a more rigorous language" for describing the rationale for the constitution of regions. 
Using three levels of abstraction for conceptualizing regions, Smith and Dennis first 
identi~r them as absolute economic spaces; and more concretely as ’geographical 
platlbrms of production’. Importantly, these production platforms are both stable 
and unstable, fixed and fluid, which means that although they are territorially fixed at 
any one time, they are also continualb~ changing in either the direction of decline or 
growth. 

Finally, regions are the outcome of a geographical compromise in the inherent 
anarchy of capitalism m anifested in the forces of competition and co-operation am ong 
producers: ’Regional difference reduces internal competition am ong producers m favor 
of cooperation, while it increases external competition at the expense of cooperation’ 
(1987: 168). Although Smith and Dennis insist that regions are made within the broad 
and particular context of capitalism, including both political-economic and social 
relations, it is not until the publications of the 1990s that Smith begins to articulate how 
these social relations are implicated in the production of scale (see also Paasi, 1991, :for 
an altern ative view on the prod uction of region s). 

in his analysis of the new geography of Europe, Smith (1995) examines the role the 
n ation-state p lay s in co-ord in atin g the corn p eti tire and co-op erative asp ects of d ifferent 
national capitals. The historical boundaries of the many nation-states of Europe in the 
last several decades have come to be seen as hampering both competition and oppor- 
tnnities :for co-operation among various national capitals. The result: is the emergence 
of a n ew sup rastate th at m u st attem p t to co-ord in ate an d facilitate econom ic in tegration 
among them. in this moment, a new scale of political and economic organization is 
being created and creating effects which resonate through social and cultural groups 
whose boundaries were synonymous with, and lend integrity to, the historically 
established nation-state, indeed, the initial establishment of the nation-state in Europe 
was very much about fostering and creating these identities in order to establish its 
political legitim acy. Thus the existing scale of the nation-state resulted in a clear geo- 
graphical demarcation of the compromises that had been struck between competition 
and co-operation am ong various capitals. With the m ore intense globalization of capital 
that has occurred over the last several decades, these geographical boundaries, which 
also contain social and cultural identities, may in some cases have to be remade in order 
to resolve a very different set of issues around competition and co-operation of more 
globalized capitals. The scales that :facilitated the less globalized capital of an earlier 
period are no longer adequate to the contemporary one: 

Far from neutral and fixed, therefbre, geographical scales are the products of economic, political and social 
activities and relationships; as such, they are as changeable as those relationships themselves~ At the very least, 
different kinds of society produce different kinds of geographical scale fbr containing and enabling particular 

ti)rrns of social interaction (Smith, 1995:60 61). 
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In the remainder of his more recent writings about: scale, Smith has attempted to 
continue to recognize scale as the geographical resolution of the contradictory processes 
of a capitalist economic system. In a 1992a piece, Smith pushes into new theoretical 
terrain by attempting to move beyond capital and political-economic structures to 
argue for the incorporation of st~bjectivity into a theory of scale construction. 
Addressing the increasing - and often rather careless - attention being paid to space in 
social theory, Sm ith identifies the negotiation between difference and different subject 
positions as one of the central challenges ofpostmodernism. He suggests that a theory 
of the politics of scale can help to address this challenge because scale is the main axis 
arot~nd which geographlcal difference is organized. Rather than yield to difference as an 
individual-level construction, Smith insists upon materially anchoring difference and 
the su bject through a theory of scale where position ality is the product of contest and 
negotiation around socially demarcated boundaries: boundaries that are established at 
a particular scale and that may be permeable or not. Once identity is seen as being 
dependent t~pon the scale at which it is established ~... the question of who is inclt~ded 
and who includes them selves as "black’" [for example] can be recast: as a question of the 
socialb7 constructed scale at: which a black social and political identity is established’ 
(1992a: 74). 

Smith enlarges upon these arguments about difference and links them more carefully 
back to his theorizations about the construction of the scale in three related pieces abot~t 
homelessness (1992b; 1993; 1996). These pieces very deliberately link the production of 
the scale of the body, the urban and the nation-state to processes of political and 
economic globalization. Although he treats several scales in these pieces, it is the level 
of the urban where most of his new insights abot~t scale are articulated. Smith demon- 
strates that the scale construction of the urban is perhaps the most intense site of 
political struggle because this is where the processes of capitalist competition and co- 
operation play them selves out in ways that have often imm ediate and palpable impacts 
upon different social groups. It is also in this set of pieces that Smith appreciates the 
possibilities for social grot~ps to create their own politics of scale in order to resist 
capital-centered scale constructions, indeed, he advocates the possibility of jumping 
scales’, or moving to a wider geographical field, in order to counter the impacts of 
capitalism as they are played out in everyday life. 

Each of the pieces by Sm ith reviewed here are important additions -and sometim es 
correctives .... to his theory of scale first advanced in 1984 in Unew, n &’vdoI)ment. Taken 
together they comprise a theory of scale more thorot~ghly elaborated and more 
explicitly attentive to cultural and social structures, as well as political and economic 
ones. Over the years, Smith has come to acknowledge that additional scales exist below 
the level of the urban, including the home and the body. He has also provided more 
detail as to how scale construction is accomplished by the nation-state and capital. 

Most important for nay purposes, Smith acknowledges that the relations of social 
reprod~¢ctio,~ (and their confrontation with gender systems and patriarchy) are as 
important as capitalist economicprod~vc’,’iot~ to understanding the politics of scale. And, 
although he has yet to follow np in any substantive way on his conceptu alization of the 
home as ’established by units of social reproduction and.., internally differentiated 
p rim arily accord ing to relation s of gend er con stru ction and social rep rodu ction ’ (Sin ith, 
1992b: 75), he identifies the home as a socialb, produced scale .... a scale that is 
thoroughly implicated in wider social, political and econom ic processes. 
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In nearly all the work I have reviewed thus far, attempts to understand the social con- 
struction of scale have highlighted the social relations of production as central to 
theorizing. What is implicit - but still highly signit~cant when read differently -in all 
these pieces is that relations of social reproduction and consumption also play a theo- 
retically central role in the social construction of scale. Preoccupied with questions of 
capitalist prod uction, contem porary writing about scale in hum an geography has failed 
to corn preh en d the real corn p lexity beh ind th e social con struction of scale and therefore 
tells only part of a much more complex story. In the next section I attempt to 
demonstrate how current social theoretical writing about the processes of social repro- 
duction and consumption must be incorporated into social theoretical accounts of scale 
construction, i do this through a brief examination of my own work on nineteenth- 
century American dom estic feminismo I focus on the scale of the household, as it is the 
site where the interactions am ong the relations of production, social reproduction and 
consumption have received the most thorough scholarly attention. 

Social reproduction, consumption and the social construction of scale 

Social reproduction entails both the reproduction of the social relations that m aintain 
capitalism as well as the reproduction of the material bases upon which social life is 
premised (Katz and Monk, 1993). Marx conceptualized social reproduction as 
implicated in both the relations of production -such as between worker and owner of 
the m cans of production within capitalism, or between master and slave within slavery, 
tbr example - and the tbrces of production - which is labor power as well as its 
instruments and objects. The m aterial basis of society is also implicated in social repro- 
duction and, by this term, Marxist and other theorists, particularly feminists, mean the 
social relations, Objects and instruments that enable the maintenance of everyday life 
within capitalism. 

Within contemporary capitalism in the core countries of the world, social reproduc- 
tion of the m aterial bases of society involves not only the large-scale physical infra- 
structure of capitalism, such as the delivery of services and the building of schools and 
roads, but the small-scale social, physical, cultural and emotional infrastructure of the 
household where labor power is reproduced on a d ally basis. The social relations of the 
household are not entirely mediated by capitalism, however. For instance, the gender 
relations that inform most heterosexual households and that are constituted usually 
through m arriage and the faro ily are also important mediators (which is not to say that 
gender relations are not also important mediators in the workplace or that other 
relations such as those based on age or sexuality are not relevant), i am including 
gender relations under the larger system of patriarchy, which I take to mean the 
unequal distribution of power and resources in society based on sex and gendero In the 
household, capitalism is interlarded with patriarchy directly and indirectly, shaping 
social relations in large and sm all ways -ways that are theoretically and empirically 
central to our understanding of the production of scale but which have yet to be 
explicitly articulated. 

In addition to the household as a site of social reproduction, it: is also necessary to 
recognize this scale as one where capitalist consumption practices are also entrained o 
The household, as the site ofm icro-level social processes, is an especially complex one 
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in that: it involves not: only relations of social reproduction, biological reproduction and 
con sum pdon, but in som e cases it m ay also inclu de relation s of econom ic prod uction, 
where the home is both a paid and unpaid work space and a living space. 

Feminist theorists have been in the forefront of explicating the complexities of the 
home as a site of social reproduction, drawing out its connection to economic 
production outside of the home, the gender system that maintains and enables social 
reproduction, and the way in which consumption practices are gendered as well as how 
they crosscut social reproduction. For the purposes of my argument, it is important to 
note that the sep aration of work and home that accomp anied capitalist industrialization 
and the cultural ideals and practices that emerged as part of this separation have been 
enacted along class and gender, as well as sexuality, race, ethnicity and locational axes. 
Women. through their social roles as wives, mothers and managers of the household, 
participate in the maintenance as well as (at times) the alteration of the cultural systems 
that reinforce and require these roles. As Cindi Katz (1993: 94) describes it: 

rlhe work of reproductions, which includes the production, provision a~d preparation of the memos of 
existence; the production, sustenance and socialization of children; and the production and exchange of 
social knowledge, is tied inextricably to the work of production and the social relations of production and repro- 
dnction that underlie it... Webs of social power relations are implicated i~ the particular constellatiot~s by 
which the work of production and reproduction are carried out at historically and geographically specific 
junctures~ Within households, for example, there is a particular balance between me*~ and women in carrying 
out this work. This balance, as well as the social contract that supports it, differs betwee*~ and among classes, 
ethnic groups, nations a~d it~dividuals. 

An aspect of social reproduction that needs further explication is the role that 
cons um p tion plays in iden tity form ation. Fern inist th eorist Victoria de Grazia contend s 
that, beginning m the eighteenth century and accelerating in the nineteenth, the middle 
class used consumption as a way of constituting its identity. As she writes: ’... the 
making of nineteenth century class society was not only about transformations in the 
relations of people to the means of production but also about their massively changing 
relations to systems of commodity exchange and styles of consumption’ (1996: 18). De 
Grazia argues for more work to be done on developing a notion of the bourgeois mode 
of consumption as a counterpart to the bourgeois mode of production. She cites 
evidence from France and England that: suggests that by the mid-nineteenth century 
’.. ~ the bourgeoisie was transform ed :from a purchasing class - or a group m erely pro- 
visioning for its needs -into a consuming class that constituted its identity through a 
shared pattern of acquiring goods and a common structure of taste’ (1996: 18). De 
Grazia describes this bourgeois mode of consumption as enduring and effecting a 
pyram idal social stratification of European society through at least the great depression 
and perhaps into the 1950s and 1960s. An important point de Grazia and other fern inist 
theorists make is that the development of a bourgeois mode of consumption was 
predicated upon women as heads of household: ’To make a home in the bourgeois 
manner, female heads of household not only performed tasks of nurturance and 
sociability but also spent money for food, clothing, and furnishings, both to provide for 
their own establishment and to set up their adult children’ (de Grazia, 1996: 9). 
Theorists of consumption insist that industrialization, urbanization and the growth of 
the middle class’s disposable income enabled a situation in which ’... goods came to 
represent and even constitute people, groups and institutions in a new way. That is, 
class, gender, nation, and even self were constructed through the acquisition and use of 
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goods’ (Aus]ander, 1996: 81). The scale of the household, it can be argued, is also 
constituted in this way. 

Recently I have become interested in the ways in which late nineteenth and early 
twentieth-century USA urban middle-class women constructed a politics of scale 
through their roles as mothers and housewives .... identities that were (and still are) 
widely implicated in the practices of social reproduction and consumption. Using 1870 
as a starting p oin t and ending in th e 1920s, I exam in e how worn en u sed or constru cted 
scale m negotiating new and extant cultural ideas about their proper ~place’ m social 
life. My empirical focus is on a number of women’s movements and popular domestic 
practices that came to redefine the gender content of public and private life by 
advocating explicit: female control over childbearing and the household, as well as 
municipal, state and :federal government affairs, including organizing for the franchise 
and opposing the impending first world war. These m ovem ents and social practices 
revolved around social reproduction and consumption processes and embodied an 
important transformation in middle-class women’s political identities which, though 
based on culturally acceptable notions of femininity~ were amplified to justify new, 
more encompassing identities as ~female citizens~. Eventually~ greater political 
empowerment proceeded [’rein the reconstitution and reclamation of the social 
geography of daily life. A discourse about women as ~female citizens" operated am ong 
and between scales from the household out to the globe and provided these subjects 
with a consciousness that enabled a particular negotiation of patriarchal su bordination 
and began a gender transformation of the pu blic sphere through a reconstitution of the 
private sphere of the home. In short, the home was utilized as a scale of social and 
political identity formation that eventually enabled American middle-class urban 
women to extend their influence beyond the home to other scales of social life, enabling 
them to influence issues of production, social reproduction and consumption in the 
process. 

It is important to recognize that the turn of the nineteenth century was a period of 
substantial economic, political and spatial transform ation as new social -gender, race, 
class- relations were being wrought around an emergent form of mature industrial 
corporate capitalism, in the woman’s movement and its related strands .... including 
voluntary motherhood, scientific domestic management:, later known as home 
economics, municipal housekeeping, the suffrage movement and the peace movement 
-American women, largely though not always exclusively from the middle class, 
utilized a number of spatial scales as sites of engagement with sore e of the structural 
opportunities that a transforming society and culture presented to them. ’The contours 
of this complex period of American women’s history have already been drawn by 
feminist historians in studies ranging from birth control and women’s sexuality 
(Gordon, 1977; Smith-Rosenberg, 1985), to illuminating treatments of women’s clubs 
(Blair, 1980; Flanagan, 1990), suffrage (Kraditor, 1971: Buhle & Buhle 1978), and the 
international peace movement (Greenwald, 1980). These histories reveal a broad 
cultural consensus about the proper roles of men and women and public and private 
lifeo Ideally~ men and worn en occupied separate~ naturally ordained, nonoverlapping 
spheres of influence and operation: the public one men’s and the private women’s. In 
reality, however, while bourgeois patriarchal ideology constructed a role for women in 
the private sphere, the two spheres tended more to overlap than to exist in isolation 
(R.~,an, 1990). In fact, a women’s culture, based upon a female consciousness, 
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established metaphorical and literal spaces for women that undermined the artificial 
distinction between the public and the private at the same time that it seriously 
weakened much of the dominant hegemon?; both capitalist and patriarchal, that 
naturalized the existence of the two spheres. "][’he spaces, inscribed and constituted by a 
separate women’s consciou sness, existed at multiple scales, but the home provides the 
most compelling example as it was the site from which other scales were addressed and 
occupied. 

Invoking the emerging scientific principles of domestic management, turn-of-the- 
century American urban middle-class women adopted new conceptualizations of the 
home and the household. Guidebooks, pamphlets, magazines and full-length treatises 
circulated widely admonishing women as household managers ~o new efficiencs~ 
economs; sanitation and nutritional standards that required organizational and 
m echanical transformations in all the rooms of the horn e. but especially the kitchen. 
While popular publications on domestic management were a well established part of 
nineteenth-century women’s culture ..... as Catharine Beecher’s A trcadse o~ 
ecom)my first published in 1841 and reprinted every year until 1856 testifies - the turn- 
of-the-century publications were markedly different. The two primary points of 
departure revolved around tile wide embrace of Frederick W. Taylor’s principles of 
scientitSc management as applied to domestic work, and expert counsel urging the 
adoption of economy, efficiency and sanitary standards of housekeeping. While the 
former involved structuring spaces to reduce wasted time and motion in performing 
household tasks, the latter in large part depended upon the adoption of new practices 
- often hygienic and nutritional - as well as the introduction of new domestic tech- 
nologies from furnace, heating and lighting systems, to ret>igerators, stoves and 
w ashing m achines. 

Milch of the influence for both these approaches came from industrialization and 
technological advancements, as well as the emerging trend toward the municipal 
provision of services. Increasingly women came to regard tile home as a sort of small- 
scale m anuthcturing site with directly delivered utilities and new technologies and 
products reducing the need for live-in servants. These innovations had the impact of 
transforming women’s roles within the household, as they came to take more of a direct 
responsibility :for housekeeping and, in the process, saw themselves as professional 
d om estic m an ag ers. 

An especially influential individual in encouraging women to apply efficiency, 
economy and laboratory standards of cleanliness to a more complicated housekeeping 
was Ellen Richards. Trained at MIT as a chemist - and the first woman to be admitted 
there - she earned the contemporary equivalent of a PhD, though one was never 
granted to her. Active m the life of the M1T chemistry department as a laboratory 
instructor, Richards increasingly turned her attention to chemistry’s domestic applica- 
tions (1881; 1887: 1899; 1901; 1905; see also Yost, 1943: Hunt, 1980), advocating a new 
type of housekeeping that was a practical response to scientific discoveries and techno- 
logical advancementso~ 

Significant, though not as influential as Richards, was Christine Frederick, who 
produced popular texts on scientific housekeeping and horn e m anagement. Frederick, 
National Secretary of the Associated Clubs of Domestic Science, was best known for her 
application of the practices of industrial efficiency to the home. "][’he title of her first 
book, iT/~e new’ hou,s’e~i~eef,,~ng: ~.~(~?c~enc>’ s,’udes in/~ome mc~cge~ment (1913), as well as a later 
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publication, Hoz¢se]7o~d engineering (1919), where Frederick used Frank Gilbreth, author 
of Primer ofscienf(¢ic man~gemenf (1914) as a consultant, illustrates her sense o:F the 
connections between industrial efficiency and domestic efficiency. In addition to book- 
length treatises by Frederick, Richards, and others, manuals, pamphlets and popular 
m agazines, like The Homemakc, r, the A meric~ Kitchen Magazine and Ladies Home 
circulated widely during the period. 

Under the influence of scienti[ic housekeeping texts, the vocabulary of Female 
household arts began to be transformed to a lexicon of science as women came to be 
reconstructed as domestic professionals. The middle-class home was physically restruc- 
tured and housekeeping was heavily influenced by new practices. "][’he role of 
wife/mother/housekeeper increasingly became modeled upon the technical and 
managerial skills that were emerging under the corporate :Forms of industrialization. 
More interesting, however, is the fact that these texts also contained an explicitly 
political vocabulary that reconditioned the relationship between private and 
public/male and female spheres. 

At one level, late nineteenth-century domestic management texts offered sensible 
advice in clear and practical language. Wom en were instructed about the whole range 
of household chores, from the proper storage of food and cleaning of ti~rnaces to the 
most efficient .--- that is time and motion saving ..... way to arrange the new kitchen. This 
pragmatic prose, however, was subscripted with a political grammar that constructed 
wom en as active players within the context: of a developing dem ocracy. The politics of 
the n ew d om estic sp aces - an d w om en’s roles in reconfiguring th em - w as d ep loyed in 
at least three separate but overlapping ways. The first was through a transform ation in 
the traditional constructions of citizenship. The second and third t~cused on directly 
linking the home to the wider community c~d reconceptualizing the home not as a 
private space, but as a unique form of public space. 

References to citizenship and wom en’s role as citizens appear often in the domestic 
m anagement texts. In addition to the ubiquitous bourgeois didacticism about the links 
between better homes, better citizens and better government, alternative social con- 
structions of a ~female citizen’ were formulated. Ellen Richards called the homemaker: 
~a productive citizen of the state, not a social debtor’. Importantl>; this new form of 
citizenship was predicated upon reorganizing power, status and interest within the 
horn e and projecting it outward to effect sim liar reorganization within the wid er urban 
environm en t (Blair, 1980; Baker, 1984; Han ag an, 1990). Th e texts th u s reflected a notion 
of citizenship that revolved around women’s rig/~ to negotiate the deploym ent ofa p ar- 
ticularly female construction of home and community and their responsibiiil)’ to be 
active in shaping both. 

Related to notions of citizenship was an explicit linking of the home to the wider 
community. Indeed. the prevailing conviction was that an efficient, standardized and 
sanitary home would lessen the injurious impacts of urban growth and change on 
society. Thus, renovating or reorganizing all the rooms of the home .... or building 
completely new ones .---to incorporate the new standards and technologies of domestic 
science would create a new space, the positive impact of which would resonate, 
household after household, throughout the community. 

In the same way that the domestic management texts specifically connected home 
and community, they also, quite deliberately, acknowledged the interplay of private 
and public life and, in doing so, relied upon their new version of citizenship to justi~ 
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their role within these conjoined spheres. The home (and homemaking)was seen not as 
~’a private undertaking, but as a public li~nction’ (Pattison, 1915). At the practical level, 
the private and the public became linked through the interaction of sound domestic 
management and responsible municipal housekeeping. At the political level, private 
and public were conjoined aronnd the belief that private behaviors had linear reper- 
cussion s on the operation s of the p ublic sphere an d that ’horn e, the m iniature world - 
[is] the new democracy’ (Pattison, 1915).7 

Nineteenth-century American urban middle-class women were clearly active agents 
in the social construction of the scale of the horn e, where the relations of production and 
social reproduction converged and shaped access to social power and resources. The 
nineteenth-century home was unquestionably a complex geographical structure of 
social practices and political and economic processes shaped by gender, class and ethnic 
system s as well as by location. 

Erik Swyngedouw (1997: 169)writes: 

Geographical coMigt~rations as a set of interacting and nested scales (the °gestalt of scale’)become prodt~ ted as 
temporary stand-oliOs in a perpetua! trans~brmatix~e, a~d ot~ occasiot~ trat~sgressive, social spatial power 
struggle. These struggles change the importance and role of certain geographical scales, reassert the importance 
of others, a*~d sometimes create entirely new significant scales, ht~t most importa*~tly these scale redet]ni- 
riot, s alter and express changes in the geometry of social power by strengthening po~ver and control by some 
while disempowering others. 

The case o:1" nineteenth-century turban middle-class women very explicitly illustrates 
this argument. The case also points out the weaknesses of focusing our theorizations 
about scale construction only on relations of production. Nineteenth-century middle- 
class women altered the prevailing ~’Gestalt of scale’ by altering the structures and 
practices of social reprodu cition an d con su m ption. The scale tran sform ations th at were 
enacted were profound, with effects that reached out beyond the home to the city, the 
country and the globe. 

IV Summary 

My aim in this piece has been two-fold. First, i have tried to provide a thorough review 
of current research and theorizing about scale within the social theory stream of hum an 
geography. This research has been characterized by an exclusive emphasis on the 
relations of capitalist production and how those relations inffuence the social construc- 
tion of scale. It has also been largely unresponsive to questions of difference m hum an 
agents and how power relations outside the relations of capital and labor might also 
influence scale-making. My second aim has been to use my own work to suggest a way 
of addressing the lira itations of contem porary theorizing about scale construction so as 
to motivate others to move in new research directions. At present, there is nothing in 
the geographical literature, except for Peter Taylor’s recent contribution (1999), that 
expfic~t~v links scale construction to either social reproduction or consumption. As I 
pointed out above, Taylor situates consumption at: the very heart of his analysis, 
arguing th at the production of sp aces and places by capital supplies the context for con- 
temporary modernity. He insists that understanding mercantilism/consumerism and 
the role of the home/household is central to understanding the social construction of 
space-place tensions as they have unfolded over the last hundred years (though I 
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would say over the last two hundred years, at least!). Research and theorizing about the 
social construction of scale are of grow mg importance in the discipline -both in hum an 
and physical geography. With so much exciting work appearing in the last several 
years, it is time to evaluate where we are as hum an geographer-social theorists and how 
we m ight more productively proceed. Understanding the role that social reproduction 
and consumption play in scale-making (as well as in space and place-making) can only 
enhance our theories and our ability to effect change. 
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N otes 

1. Atthough scale is clearly of central concern to biogeographers, geomorphologists, climatologists 
and other physical geographers, I was chagrined to find when consulting the second edition of The 
e~c.~c.Iopedic dictio~,ar~’ ofpk~’sical geogn~p,~, (Goudie et al., 1994) for a definition of scale, none was there 
(in contrast to the Dictio~aO" gfIh~maw Geqg~W]~’ (3rd edn), where the definition takes up nearly two 
pages (Johnston et aL, 1994: 543~5). 

2. While several authors, especially Nell Smith and Andrew Herod, emphasize the importance of 
theorizing the ways in which scale is constru.cted through cu.ltural processes su.ch as gender systems, 
neither provides much insight into how this tlheorizing might proceed. The most extended example of 
an attempt to deal with the cultural construction of scale comes out of Smith’s description of the 
homeless ~,ehicle discussed in a subsequent section of the article. 

3. Taylor (1987: 3) makes a similar point when he states that: ’The three scales do not, of course 
"present’~ themselves to us, they are made by the men and women who have constructed the institu- 
tions of the modern world. And there is nothing neutral about their constructiom’ 

4. These are not the only sources by Lefcbvre that Brenner employs. These are simply the ones 
most relevant to the arguments I am making here~ 

5. In a piece that is premised on a close reading ofMarx, %aylor (1987) describes ~’f’he paradox of 
geographical scale in Marx"s politics". His aim in this piece is to show how political actions are largely 
constrained by state boundaries thus disabling the potential fi)r effective worldwide socialist trans- 
form ation. Directing him self to Marx’s concern with the classes ot}u’ sich versus classes gm sic;h contra- 
diction, ’Ihylor (1987: 287) identifies the paradox of geographical scale as: ’... a surface manifestation 
of a ba sic antin omy in the capitalist world-econom y... Since classes express their consciousn ess at a 
geographical scale that does not reflect their objective economic roles there will be a general tendency 
for political behavior to be contradictory.’ The piece is a well argued narrati~,e about how Marx 
reco gniz ed tha t th e p oten tial Ibr global sociali sm em bed d ed in p ow erfl~ l an ti-capitalism rev o lutinnary 
moments of the nineteenth century was undermined by this paradox. While the piece is an interesting 
and provocative one, it remains descriptive, not explanatory, about the ways scales interact or are 
produced. 

6~ Richards was the popularizer of the term ’euthenics’, which was known as the stu.dy of en~;i- 
ronmental adjustment and manipulation in order to improve healtlh and well-being. In 1899, at ’The 
First Lake Placid Conference on Home Economics’, she founded and was elected to be the first 
president of the American ttome Economics Association. What began as a scholarly passion became 
translated into a practical m ovement~ which eventually transti)rmed American institutions of lhigher 
learning. 
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7. In Sanitatiol~ in dai@ l{1~’., Richards (1910) describes tile ~pathways’ that connect private and 
public. See also Flanagan (1990) lbr an extended discussion of the Woman’s City Club of Chicago and 
the way in which its publications offer a reciprocal depiction that ~city hall’ invades every aspect of 
private life. 
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The Place of Landscape: 
A Conceptual Framework for 

Interpreting an American Scene 
Richard H. Schein 

Department of Geography, University of Kentucky 

This paper presents a conceptual fi’amework for interpreting cultural landscapes in the U.S. through 
the example of a residential suburb. The particular landscape is presented as the tangible, visible 
articulation of numerous discourses. Several examples of a "discourse materialized" in the land- 
scape--landscape architecture, historic preservation, neighborhood associations, insurance map- 
ping, zoning, consumption--are employed to demonstrate how the landscape at once constricts and 
is constructed by individuals who live in a particular place. U.S. cultural landscapes ultimately are 
viewed as material phenomena, reflective and symbolic of individual activity and cultural ideals, as 
they simultaneously are central to the constitutiorz and reinforcement of those activities and ideals. 
Key Words: American cultural landscape, interpretation, social life. 

T 
his paper contributes to a geographic tra- 
dition broadly defined, yet coherent 
through its focus upon the cultural land- 

scape as a tangible, visible entity, one that is both 
reflective and constitutive of society, culture, and 
identity. I shall first propose a brief conceptual 
framework for interpreting cultural landscapes in 
the U.S., then illustrate this framework through 
the example of a particular landscape that bears 
the weight of representing cultural landscapes in 
general across the country. The research is based 
on the principle that interpreting a cultural land- 
scape is a geographically specific exercise that 
requires interrogating the role of landscape in 
social and cultural reproduction, as well as under- 
standing the landscape within wider social and 
cultural contexts. The paper concludes that the 
cultural landscape is ultimately one mechanism 
through which such connections are formulated 
and maintained. 

In order to achieve this end, I will first present 
a brief (and selective) theoretical genealogy of the 
landscape idea, especially as it has been used to 
examine cultural landscapes in the U.S. This will 
lead to the conceptual framework and its empiri. 
cal example, Ashland Park, a contemporary 
neighborhood that originated early in the twen- 
tieth century as a suburb of Lexington, Kentucky. 
Finally, I will draw some conclusions about the 
interpretation of ordinary landscapes in the U.S. 
arid their role in the everyday experiences of the 
people who live in and through them. 
Am~als of the A.ssociatirm of Ame’cican Geog~:,lphe~:~, 87(a¢), I997, pp. 660---680 
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A Selective Genealogy of 
"Landscape" 

"Landscape" has been a fimdamental concept 
and subject within North American cultural ge- 
ography throughout this century. Most notably, 
since Sau.er’s (1925) influential "Morphology of 
Landscape," cultural geographers have contrib- 
uted to a widely subscribed literature concerned 
with the cultural or humanly created landscape 
as au.tobiography (e.g., Lewis 1979, 1983) and as 
a common and ordinary part of everyday life (e.g., 
Jackson I984; Meinig 1979a; Stilgoe 1982). We 
look at rural landscapes (e.g., Hart 1975; Zube 
and Zube 1977), urban landscapes (e.g., Knox 
199.3; Jackson 1972), and suburban landscapes 
(e.g., Stilgoe 1988). Landscape is seen as sym- 
bolic, as representative, and as a representation 
(e.g., Cosgrove and Daniels 1988; Duncan and 
Ley 1993; Schein 1993); as duplicitous (e.g., 
Daniels 1989); and as gendered, class-based, poli- 
ticized, and central to the (re) production of social 
life (e.g., Duncan 1990; Mitchell 1994; Anderson 
and Gale 1992; Zukin 1991). We look at land- 
scapes of production and consumption (e.g., 
Meyer 1990; Sorkin 1992), as well as at the 
production of landscape, both as material form 
and as an epistemological framework (e.g., 
Roberts and Schein 1993; Cosgrove 1984, 1985). 
Landscapes are seen as texts, as metaphors, and 
as part of discourses (e.g., Duncan and Duncan 
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1988; Barnes and Duncan 1992a). Landscapes 
can be premodern (e.g., Kniffen 1965), modern 

(e.g., Relph 1987), or postmodern (e.g., Mills 
1988). Landscape can be used to refer to a spatial 
and visual ensemble, ofren equated with particu- 
lar places and times (e.g., Conzen 1990); it can 
refer to the constituent parts of such an ensemble 

(e.g., Murray-Woole’~, and Raitz 1992; Noble 

1984). There are even (sometimes acrimonious) 
debates about the "proper" way to approach a 
landscape within cultural geography (Price and 
Lewis 1993a, 1993b; Cosgrove 1993; Duncan 

i993; Jackson 1993). 
It is the existence of such debates, of course, 

that suggests that the list above is somewhat 
disingenuous--included are scholarly works that, 

despite a common focus upon the cultural land- 
scape are, at ilrst glance, widely divergent and 
seemingly incommensurate in their theoretical 
and methodological approaches to the subject. 

Despite that diversit3,, and despite recent "civil 
wars" between the "old" and the "new" cultural 
geography, all of the works in the above list may 
be seen as part of a tradition, a landscape geneal- 
ogy, with at least two common foci. First, all are 

particularly concerned, first and foremost, with 
the cultural landscape as a material object--what 
Lewis (1979) calls the "tangible, visible scene." 
Second, all are cohered b’~, a loosely defined set of 
commonly accepted ke’~, works, in which individ- 
ual components alternately serve as either a 
touchstone of intellectual and scholarly affili- 
ation or as a foil and point of divergent theoretical 

positioning--a conceptual "other." 
While a claim to such a genealogy may be 

teleological, it nevertheless is useful for erecting 
a heuristic set of signposts toward the conceptual 
framework presented in the next section. Such 

scholarly signposts serve two purposes. First, they 
are a reminder of past themes in the interpreta- 

tion of landscape, providing a familiar point of 

entw or touchstone for landscape scholars with 
divergent interests--thereby serving as a rap- 
prochement and a reminder to abide by what 
Daniels (1989) calls the dupliciW of landscape. 

Second, these signposts establish a particular set 
of interpretive issues as prolegomena to the con- 
ceptual framework. In brief, the genealogy devel- 
ops the idea of the cultural landscape from 
cultural spoor through unwitting autobiography 
reflecting "American culture" to the discursive 

place of landscape in a dynamic sociospatial 
relationship with the very individuals and so- 
cieties that create it in the first place. Selective by 

nature, like all genealogies, in the end, it forms 
part of a claim to the future of landscape inter- 
pretation. 

Sauer’s "Morphology of Landscape" (1925 
[I963:343]) generally stands as the first U.S. 
theoretical claim, for a specifically cultural land- 
scape as the product of human activits,: "[c]ulture 
is the agent, the natural area is the medium, the 
cultural landscape is the result." Perhaps follow- 
ing Sauer, Lewis (1979:12) is widely cited for his 
suggestion that the "human landscape is our un- 
witting autobiography." There is a slight change 
of material landscape emphasis from Sauer to 
Lewis; the former was primarily concerned with 
the landscape as the impress of human activity, 
while the latter taught us to "read" that irnpress 
as the reflection of "our tastes, our values, our 
aspirations, and even our fears .... "But together, 
these two essays stand by association for the 
empiricist tradition in cultural geography. And 
the actual scholarly practice of Sauer and Lewis 
notwithstanding (as opposed to their theoretical 
positioning), these particular statements have 
stood as important touchstones for a positivist 
landscape tradition, as foils for critiques of that 
tradition, and as the object of challenges by what 
has retrospectively come to be called the "new" 
cultural geography. 

While the Sauerian claim that the cultural 
landscape stands as the impress of human activity 
is relatively undisputed, the fundamental ques- 
tion of landscape authorship within that claim is 
problematic. Duncan’s (1980) challenge to the 
traditional assumption of the "cultural" in land- 
scape interpretation pointed to a reliance upon a 
superorganic, or reified, conception of culture, 
which assigned it "ontological status and causa- 
tive power" (181). Culture appeared external to 
the individual, thus denying human agency or the 
individual’s abiliw to effect cultural (and thus 
landscape) change. Related to that focus upon 
human agency in the cultural landscape is the 
need to understand temporal change. Despite 
claims that modem geography privileges the his- 
torical actor (Soja 1989), we have not thoroughly 
theorized temporal relations, the notion of land- 
scape change, or the underlying power relation- 
ships implicit in change. Lewis (1979) suggests 
that the cultural landscape presents us with a 
series of sedimentary layers of social accretion, 
each cultural stratum reflecting particular ideo- 
logical origins, intentions, and contexts; but this 
is still an undifl~rentiated, perhaps authorless, 
wholesale approach to landscape change (result- 
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ing in, say, a "French colonial" or an "industrial" 
landscape). It might be more useful to begin by 
viewing the landscape as a palimpsest rather than 
cultural strata--an analogy that at least provides 
the possibility, for erasure and overwriting and the 
co-existence of several different scripts, implying 
not just different historical eras, but several his- 
torical and contemporatT actors as well. 

Asserting the role of agency or author in cul- 
tural landscape interpretation stems from the 
emergence of humanistic geography’s postempiri- 
cist challenge in recent disciplinary history (e.g., 
Samuels 1979). Similar challenges came from 
scholars concerned to explicate the structural 
conditions of the human condition, including 
Cosgrove’s work on the role of symbolic land- 
scapes in particular social tbrmations and his 
observation that % cultural concept like land- 
scape does not emerge unprompted from. the 
minds of individuals or human groups" (1984:2). 

The eventual attempt to mediate the now-fa- 
miliar (and usually caricatured) structure-agency 
opposition that resulted from these parallel chal- 
lenges can be found within the cultural landscape 
literature, such as in Daniels’s (1989) attempt to 
transcend the dualism.. An important considera- 
tion to emerge from these postposirivist turns in 
geography is the idea that the cultural landscape 
is more than just the "final product" of human 
activity that can be read simply as a reflection of 
those who created it. We must also interrogate 
our embeddedness in and interaction with the 
cultural landscape. Corollary to this interrogation 
is the requirement to see the cultural landscape 
as not only a "thing" built by human hands--a 
material palimpsest--but also as a theoretical 
construct, with certain ontological and epistemo- 
logical assumptions and ramifications (Cosgrove 
1985; Schein 1993). 

The cultural landscape, as both a material 
presence and conceptual framing, serves to disci- 
pline interpreting subjects alongside their objec- 
tification of landscape’s form and meaning. This 
can be illustrated through the spatial and visual 
cornponents of the cultural landscape. Like 
"space", the cultural landscape is produced and is 
ultimately implicated in the ongoing reproduc- 
tion of social and cultural life (e.g., Gottdiener 
1985; Massey 1984; Soja 1989; Lefebvre 1989). 
As part of that production, spatial relation- 
ships--distributions, partitioning, enclosures, cir- 
culation, division--serve as part of the dispersed 
disciplinary mechanisms of moderniW, what Fou- 
cault (1980) calls "capillaries of power." As a 

material object, the cultural landscape is seen. As 
an epi:stemology, vision also has a set of hidden 
rules, such as reliance upon linear perspective, 
pretension to mimesis, and the claim to the ob- 
jective view. Landscape observers are disciplined 
by time-honored rules about what constitutes 
valid evidence and the legitimate object of inquiry 
(Cosgrove i985; Crary 1990). 

If it is accepted that the landscape in its disci- 
plinary functions is implicated in the ongoing 
formulation of social life--or, to paraphrase 
Massey (1984), that landscape matters--then it is 
necessary to ask how it matters. In addition to 
theorizing the place of the cultural landscape in 
the social relations and spatial arrangements of 
daily lit~, this includes understanding how a par- 
ticular, identifiable cultural landscape in this place 
is related and connected to landscapes and social 
processes in other places. Traditional landscape 
studies often approached this question by posi- 
tioning a particular cultural landscape (or land- 
scape artifact) at the end of one-way arrows 
representing migration or a diffusion pathway 
(e.g., Kniffen 1965). More useful theorizations 
can be found in recent works addressing the 
question of scale. 

Traditional views of "scale" as a nested spatial 
hierarchy consisring of fixed, bounded, and rei- 
lied levels--local, regional, national, 
global--have been challenged by more fluid ap- 
proaches to spatial relations, focused upon con- 
nections and oppositions, and the processes that 
construct scale in the first place (A~ew 1993; 
Brown 1993; Lipietz 1993). Reconceptualizing 
scale involves a sense of"active process" which is 
"always in a grand sense open .... "What is called 
for is a sense of "scaling" (Roberts tbrthcoming). 
This is achieved in Massey’s suggestion of the 
power geometries inherent in a "progressive sense 
of place." Places, for Massey, are not scale-bound 
and reified: "They can be imagined as articulated 
moments in networks of social relations and un- 
derstandings" (Massey 1993:66). 

So, too, can the cultural landscape be envi- 
sioned as an articulated moment in networks that 
stretch across space. Not only does this work 
toward situating the landscape, it also privileges 
geographical connectivity along with temporal 
change. Landscapes are always in the process of 
"becoming," no longer reified or concretized--in- 
ert and there---but continually under scrutiny, at 
once manipulable and manipulated, always sub- 
ject to change, and everywhere implicated in the 
ongoing formulation of social life. 
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Toward a Conceptual Framework 

In an essay entitled"The Beholding Eye," D.W. 
Meinig (1979b) suggested that ten different indi- 
viduals faced with the same visible scene might 
perceive ten different landscapes, alternately see- 
ing in the view before their eyes landscape as 
nature, as habitat, as histo~7, and so on. Meinig’s 
point, of course, is that we interpret landscapes 
through the ideas we bring to the project.1 But 
the essay also presents the possibility that the 
cultural landscape can itself capture different, 
even competing, sets of meaning, or independent, 
thematic networks of knowledge--networks pre- 
senting the landscape as nature, habitat, or his- 
tory--and that these really are inherent in each 
cultural landscape. We can position a particular 
landscape as a node at the intersection of any 
number of these knowledge networks. To use a 
language linked to more contemporary interpre- 
tation and analysis, a particular landscape may 
articulate a series of relatively independent dis- 
courses. These discourses are "shared meanings 
which are socially constituted, ideologies, sets of 
’common sense’ assumptions" (Duncan 
1990:12). Each discourse is a "social framework 
of intelligibility, within which all practices are 
communicated, negotiated, or challenged" (Dun- 
can 1990:16). 

Duncan (I990) has demonstrated the poten- 
tial of discourse analysis in interpreting a heavily 
coded landscape in the Kandyan Kingdom of Sri 
Lanka. His work explores "the relationship be- 
tween a landscape and the competing discourses 
within the discursive field of which it is a consti- 
tutive part" (Duncan 1990:181). Although Dun- 
cads study is convincing, especially regarding the 
general utility of discourse analysis for interpret- 
ing landscapes, it leaves open the question of such 
analysis in a North American--specifically 
U.S.--context. For reasons I discuss below, the 
U.S. landscape poses a particular challenge to the 
landscape interpreter. 

Most U.S. landscapes are created piecemeal 
within a cultural milieu that idealizes liberal indi- 
vidualism, laissez-faire capitalism, and political 
democracy. One of ~he principle tenets in the 
historical forma lion of the American cultural sys- 
tem is the establishment and protection of prop- 
erty rights and freehold land tenure. Americans 
firmly believe in their lawful ability to do what 
they like with their individual pieces of the planet. 
At the very least, this mitigates against powerful, 
centralized, large-scale landscape authorship like 

that found in the preindustrial nineteenth-cen- 
tury Kandyan Kingdom. While there certainly are 
identifiable landscape authors, e.g., Robert Moses 
(Caro 1974), most landscapes in the U.S. are the 
result of countless individual, independent, self- 
interested decisions that create, alter, and main- 
tain landscapes, their meaning, and their 
symbolism. 

Each seemingly individual decision behind any 
particular tkS. landscape is embedded within a 
discourse. When the action results in a tangible 
landscape element, or total ensemble, the cul- 
tural landscape becomes the discourse material. 
~zed. Examples of such discourses might include 
zoning theo~, and practice, architectu.ral design 
trends, economic consumption patterns, and oth- 
ers. As a material component of a particular 
discourse or set of intersecting discourses, "the 
cultural landscape" at once captures the intent 
and ideology of the discourse as a whole and is a 
constitutive part of its ongoing development and 
reinforcement. 

Through its material form as a cultural land- 
scape, each discourse presents competing social 
and visual disciplines or strategies that combine to 
constrict or limit human action within and inter- 
pretation of any particular landscape. Although 
we may "unpack" or trace any individual dis- 
course, it is the combined effect that creates the 
cultural landscape as Bordieu’s (1977:82,79) 
habitus: history turned into nature through an 
amnesia of genesis. In our day-to-day lives, lived 
in ordinary vernacular landscapes, we take the 
tangible, visible scene for granted, especially as an 
ensemble. "For most Americans, cultural land- 
scape just is" (Lewis 1979:11). This naturalization 
makes the (seemingly unproblematic) vernacular 
landscape (of our suburb, our drive to work, our 
college campus) perhaps even more powerful in 
its disciplinary capabilities. 

More geographically, what Giddens 
(1990:18-19) calls distanciated relations ulti- 
mately play a role in structuring the local land- 
scape as a node at intersecting discourses. Just as 
the landscape as discourse materialized belies its 
social and historical construction, the visible form 
of the local conceals the reach of influences 
whose origins often are far removed from the 
immediately local. 

Described thus ~ar, any discourse materialized 
in the cultural landscape wou.ld seem to have 
superorganic qualities--it "appears" out of no- 
where, to be captured in the local scene. This 
raises a question, if not of where the discourse 
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itself arises, at least of the possibility for change 
in the discourse. The answer lies in the cultural 
landscape, and in the possibilities for human 
agency in altering that landscape. At one level, 
our individual actions within and upon a particu- 
lar landscape ,nay serve as what de Certeau 
(1984:xix) calls "tactics"--those actions in the 
practice of every, day life with which we inhabit 
the strategies of the dominant discourse. Each 
tactic has the capability of altering the discourse. 
More empowering to the individual is the realiza- 
tion that discourses themselves, in all their mani- 
festations-textual, rrmterial, ideological--are 
humanly created, and our myriad individual acts 
of inhabiting the landscape are part of the ongo- 
ing reformulation of those discourses. In any 
event, the purpose here is not to theorize the 
concept of discourse per se, but to position the 
cultural landscape within a discursive fi’amework. 
The cultural landscape, as discourse materialized, 
is simultaneously disciplinary in its spatial and 
visual strategies and empowering in the possibili- 
ties inherent for individual human action upon 
the landscape. The cultural landscape thus is 
continually implicated in the ongoing reconstitu- 
*ion of a discourse, or set of discourses, about 
social life, and it is in this sense that it serves as 
both a disciplinary mechanism and a potentially 
liberating medium for social change. 

The Framework in Place: 
Ashland Park 

Any conceptual framework is best explicated 
through an empirical example. In this paper a 
neighborhood called Ashland Park is the example 
which I have chosen for two reasons. First, I live 
there and have an intimate, ongoing farniliarit-y 
with the place."- Second, Ashland Park is a suburb, 
one of those symbolic landscapes representing 
"part of the iconog, aphy of nationhood, part of 
the shared set of ideas and memories and feelings 
which bind people together" (Meinig 1979c: 165). 

The term suburb seems to deserve "key word" 
status (Williams 198.3). In a U.S. context, suburb 
variously can refer to a political jurisdiction at the 
edge (and thus outside) of the incorporated urban 
area, to incorporated residential subdivisions, or 
to, more generally, the cultural normality of a 
residential life noted for a gendered division of 
labor and a separation of home and workplace 
characteristic of the modern, industrial era. Ash- 
land Park has been all three. As a suburb, it is a 

place where seemingly innumerable individual 
human actions combine to create the landscape 
in toto. It is perhaps in their own homes and on 
their own properties that most Americans have 
the ability to effect change in the built environ- 
men*. Those same principles of freehold land 
tenure and individualism, the belief in laissez- 
~aire capitalism, and the promise of liberal democ- 
racy that are so central to the U.S. experience are 
writ small in every suburban residential land- 
scape, in both ,naterial and ideological form. 
More than three-quarters of households in the 
U.S. are in privately owned homes, and many are 
in places similar to, if not exactly like, Ashland 
Park. 

Admittedly, the middle-class resident of Ash- 
land Park has perhaps a greater ability to modify 
his or her own immediate landscape than, say, the 
resident of Bluegrass-Aspendale, a government- 
subsidized housing project only one mile away. 
But residents of Bluegrass-Aspendale, despite 
their renter’s status, are not completely disem- 
powered from creating and alterating their imme- 
diate landscape (Nast and Wilson 1994). In short, 
it is in our residential settings that Americans are 
most likeb’ to have the ability to live both in and 
through the landscape as active agents of change. 
And in the end, the intent of thg example is not 
to create a template for interpretation that as- 
sumes all cultural landscapes in the U.S. to be the 
same. The intent rather is to explore the place of 
landscape in social life as discourse(s) material- 
ized. What better place to start than in a setting 
familiar to many by first-hand experience or 
through its idealized qualities as an American 
scene? 

Ashland Park originated as an early twentieth- 
century middle-class subdivision at the south- 
eastern edge of Lexington (Figure 1), a wealthy 
market town atop the central-place hierarchy in 
the agriculturally rich Kentucky Bluegrass (Ulack 
et al. 1994; Raitz 1980; Wright 1982; Davis 1927; 
Reisenweber and Hudson 1990). As the city ex- 
panded, many inner-Bluegrass "gentleman farms" 
were subdivided into suburban developments. 
Ashland Park comprises ninety-five acres carved 
from. the 600-acre former estate of Kentucky fa- 
vorite- son Congressman Hen ry C1W. The core of 
the old family property remains in the middle of 
the neighborhood. The present great house, built 
by Clay’s son in the 1850s, has been a museum 
since 1964 (Clark et al. 1996) with its remnant 
eighteen-acre grounds and gardens serving as a 
quasi-public park. The surrounding neighbor- 
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Regional Locator Lexington Urban Area 

Map prepared by Dick Gilbreath, Universi~. of Kentucky Cartography Lab 

Figure 1, Ashland Park, a subdivision of Lexington in the Bluegrass region of Central Kentucky, was originally on 
the edge of the city, 
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hood was designed by the Olmsted Brothers, a 
prominent national landscape architecture firm. 
The majority of Ashland Park’s homes are period 
houses ranging from the 1910s to the interwar 
era, including California bungalows, American 
Foursquares, Colonial Revivals, Craftsman 
houses, and a number of apartments which are 
large, one-floor flats in two-story buildings. The 
timing of Ashland Park’s development meant 
that it was accessible via the streetcar that ran 
along the neighborhood’s northern edge, provid- 
ing access to downtown for resident and servant 
alike; most houses were built with detached ga- 
rages. As Lexington’s first twentieth-centuw sub- 

urb, Ashland Park is now closer to downtown 
than to the farthest suburbs as the city’s popula- 
tion has exploded since the postwar period from 
about 50,000 to nearly 250,000 residents today. 
The patina of seventy-plus years is evident in the 
mature street trees, individual gardens, numerous 
house additions in period style, and the continual 

maintenance of the neighborhood since its incep- 
tion. Today Ashland Park stands as one of the 
more recognized city neighborhoods, in which a 
third generation of solidly middle-class families is 
being raised by primarily dual-income profes- 
sional parents. At least one faction of the local 
growth coalition heralds Ashland Park as the 
neotraditional prototype for continued suburban 
expansion in.to the horse-farm landscape sur- 
rounding the city (Figure 2). 

The preceding &scription of Ashland Park 
and the accompanying figures, while accurate, 
conjure an image that portrays the place and 
landscape as primarily the outcome of historical 
process. But the landscape is more than that. 
Unlike the drawing rooms displayed in the Ash- 
land museum, the neighborhood is not f, ozen in 

time. The Ashland Park landscape is a reflection 
of the people who created it, but as discourse(s) 
materialized, it also is implicated in the lives of 
those people and others in ways not accessible 
through such a traditional description. 

Discourse Materialized: 
Ashland Park 

While any number of discourses may flow 

through the Ashland Park landscape, I offer here 
the examples of landscape architecture, insur- 
ance mapping, zoning, historic preservation, 
neighborhood associations, and consumption as 
brief indications of how relatively discrete dis- 

courses "touch ground" and how the actions of 
individuals in and through that landscape are 
captured in the discourses themselves. 

Landscape Architecture3 

The very plan of Ashland Park presents the 
landscape as a spatial and visual discipline with 
material and symbolic implications. In a strictly 
Euclidean sense, the neighborhood plan as mani- 
fest in the landscape is a for,n of discipline, direct- 
ing daily physical activity along streets, sidewalks, 
and greenspaces. In a more symbolic sense, the 
fomial plan provides a spatial and visual template 
for the playing out of cultural rules such as those 
governing public and private space (e.g., Davis 
1990); an anglophile residential aesthetic (e.g., 
Jenkins 1994); the gendered division of labor, the 
cult of domesticity, and an invented family tradi- 
tion (e.g., Bondi 1992; Hareven 1991; Marsh 
1990; Walker 1981); or, more generally, for what 
has come to be seen as a problematic "suburban 
ideal" (e.g., Jackson 1985; Sies 1987). 

Ashland Park is today a bounded, identifiable, 
and recognized "neighborhood" of Lexington, 
whose origins are traced to its creation as a 
"whole": a formal subdivision, designed by one 
firm, at the request of a single client early in this 
century. House spacing, street orientation, tree 
and shrub planting, infrastructural support sys- 
tems, street lighting, street names, and the gen- 
eral overall landscape appearance were, first and 
fbremost, determined by the original neighbor- 
hood plan. That plan, the collective work of 
Olmsted Brothers, the Brookline, Massachusetts 
landscape architects who had inherited the firm 
and the n’adition fi’om Frederick Law Olmsted, 
still has a recognized place in the city’s historical 
and contemporary geographies. Ashland Park 
was not the only Olmsted Brothers project in 
Lexington. Beginning in 1904, the firm partici- 
pated in at least twenty-nine local projects, 
cluding parks, a city planning survey, institutional 
designs, residential estates, and subdivisions. 
John Charles Olmsted, nephew and son-in-law of 
the firm’s fbunder, visited Lexington in 1904, 
1906, and 1916. His visits underscore the incor- 
poration of Lexington into a national (even inter- 
national) discourse concerning landscape 
architecture and urban design. Into this dis- 
course, both national and local, the McDowell 
family inserted a small piece of Lexington that 
would become Ashland Park. 
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(a) Strategically placed signs mark the entrances to the historic district. 

(b) The towering tree canopy is a source of neighborhood pride, Residents are admonished to look after and venerate 
the trees and to plant replacements in keeping with the original plantings, 

(c) Curvilinear streets, narrow driveways, mature trees, and period houses are hallmarks of the neighborhood. 

Figure 2. Landscape details in Ashland Park. 
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(d) Mature, diverse gardens and detached garages provide a patina of age and 
elegance to the contiguous backyard areas. 

(e) A historical marker on the remnant grounds of the Ashland estate reminds visitors of the association with 
Henry Clay, (f) Pockets of greenspace and boulevards are products of the Olmsted Brothers plan, 

Figure 2. cont. 
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IIenw Clay McDowell, whose wife was a de- 
scendant of Clay, owned the Ashland Estate at 
the end of the nineteenth century. When he died 
in 1899, his family began plans to subdivide part 
of the family property. Those plans included more 
than twenty-eight subdivision plans by Olmsted 
Brothers drawn between 1906.and 1917. A 1917 
article in the local newspaper touted the McDow- 
ells’ plans by noting that the Olmsteds were the 
leading landscape architects in the country; and 
that sam.e year, the McDowells took an ad in the 
newspaper promoting the first sale of lots in the 
subdivision (Froehling 1993). The Ashland Park 
plan bore all the hallmarks of a standard Olmsted 
residential design established in Frederick Law 
Olmsted and Calvert Vaux’s plan for Riverside, 
Illinois in 1869: informal open spaces, gracefully 
curving roadways, an abundance of trees and 
shrubs, and a feeling of spaciousness and quiet--a 
park in the city (Reps 1965:347-48). 

The appearance of the Olmsted Brothers fimx 
in Lexington in the early decades of the twentieth 
century linked the city and Ashland Park to visual 
and spatial strategies of a landscape architec- 
ture&uburban design discourse that seemingly 
originated and was centered in places far removed 
from provincial Lexington. That link was not 
entirely one way, however. It was not simply a 
matter ofan"outside" consultant dictating design 
to local (Lexington) clients. First, there is evi- 
dence that landscape design criteria were not 
applied whole cloth but were modified by the 
landscape architects to account for local situ- 
ations. For example, the 1904 report to the Lex- 
ington Park Commissioners by Olmsted Brothers 
noted the "marked peculiarity of Lexington" 
where "there is a strikingly great interest in horses 
held for pleasure .... "Accordingly, it was deemed 
"peculiarly important" that the master plan for 
Lexington’s park system make "provision for 
pleasure driving and riding much greater than 
other cities .... " 

In the case of Ashland Park, the McDowell 
family members, like the other rwenty-eight Olin- 
sted Brothers clients in Lexington, were active 
clients who hired the Olmsted firm and presum- 
ably were not "pushovers" for every, design option 
suggested. The design of Ashland Park was not 
merely one plan dropped onto the 95 acres, but 
underwent more than two dozen permutations. 
Changes were made through an interactive pro- 
cess that included the clients, the firm, and the 
local context. An Olmsted representative visiting 
Lexington in 1926 reported that the "old Ashland 

Subdivision" was "built in general per plan but 
revised..." (emphasis added). (Smith to McDow- 
ell, 30 June 1926, McDowell Correspondence) 
The representative was in town at the request of 
William C. McDowell, who was considering en- 
gaging Olmsted Brothers to lay out the remainder 
of his family’s Ashland estate. McDowell’s addi- 
tion plans were obviously structured, in part, by 
the material presence of the first Olmsted Broth- 
ers subdivision of Ashland. McDowell ultimately 
balked at the firm’s fees, however, and bought 
only an outline and some advice for much less 
money. In short, he modified the general tenor of 
the national firm’s suggestions to better serve his 
own local interests. In trying to convince 
McDowell of their plan’s value, Olmsted Brothers 
compared their proposal to similar subdivisions in 
nearby Louisville, hoping both to sway their po- 
tential client with allusions to a city with which 
he was no doubt familiar, and to solidify the link 
between the Ashland Park subdivision and a na- 
tional discourse about residential suburbs. 

What emerges in the twenty-two years be- 
tween John Charles Olmsted’s first appearance in 
Lexington and W. C. McDowell’s Ashland Park 
addition is a story bound together by a discourse 
about suburban residential design linking a na- 
tional firm, local clients, and regional compari- 
sons, all of which had human agents as active 
promoters and creators of real cultural land- 
scapes. As one of more than 5,000 American 
projects undertaken by the firm between 1857 
and 1950, Ashland Park was both influenced by 
projects that came before it and, through local 
agency, presumably became a component of 
Olmsted Brothers’ continual development of 
both their art form and enterprise; for the firm 
could not have been successful without adapting 
ideas to suit the clients. 

Insurance Mapping 

Central to fire insurance underwriting for 
much of the past century has been the practice of 
insurance mapping. Fire insurance maps probably 
originated in London at the end of the eighteenth 
century, and were in common use in mid-nine- 
teenth-century America "in response to the need 
for detailed intbrmation concerning potential fire 
risks of individual commercial, residential, and 
industrial structures" (Ristow 1968:198). In the 
infancy of fire insurance, underwriters personally 
inspected properties betbre writing a policy. As 
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the nation rapidly urbanized and industrialized, 
especially, after the Civil War, personal visits were 
not always feasible or economical. Insurance 
maps made risk information available to under- 
writers who were unable to personally inspect 
properties. These maps constitute a form of sys- 
tematic, professionalized knowledge available in 
standardized form about specific locales and 
buildings. In effect, insurance maps were a stra- 
tegic means whereby the building activities of 
individual citizens could be monitored and di- 
rected. In this ww, the practice of fire insurance 
mapping stands as a discourse that has disciplined 
the residents of Ashland Park through the cul- 
tural landscape. 

During the era that Ashland Park was being 
designed and built, the Sanborn Co. dominated 
the fire insurance mapping business in the U.S. It 
had already mapped more than five thousand 
American towns and cities, and the total number 
would eventually exceed 12,000. Instructions for 
Sanborn surveyors were specific and strict. A 
1936 Surveyor’s Manual (Sanborn Map Co. 1936) 
was more than 160 pages long and included thir- 
teen chapters of explicit instructions. The intro- 
duction admonished the surveyor that "our 
customers rely upon the authenticity of our pub- 
lications. Surveyors must recognize the necessity 
for the highest degree of accuraw and thorough- 
ness" (1936:5). Sanborn Maps were extremely 
detailed, usually produced at a scale of around 
100 feet to the inch. Early Sanborn atlases noted 
eight categories of building materials (stone, 
wood, brick, etc.), used different symbols for roof 
wpes, firewalls, windows, stables, steam boilers, 
fire hydrants, and warehouses, and included clas- 
sifications according to fire hazard (Ristow 1968). 
Over the course of almost a hundred years, many 
more features were added to the key. According 
to Ristow, "most insurance underwriters, at the 
beginning of the second decade of the twentieth 
century, were dependent upon Sanborn maps" 
(1968:204). Fire insurance maps’ large scale and 
colorful appearance comprehended a wide range 
of structural information about properties and 
urban areas, and included virtually all informa- 
tion relevant to efficient and effective insurance 
underwriting. With a Sanborn map in the files, a 
company in Philadelphia could issue a policy on 
a building in Omaha based on map information. 
More to the point, insurance underwriters any- 
where, with access to the Sanborn Map of Lex- 
ington, were able to draw Ashland Park into the 

discourse of the insurance industry’, albeit usually 
at the request of a resident policy holder. 

Fire insurance maps of Lexington--eventually 
including Ashland Park--showed spatial and vis- 
ual information about the structures that local 
residents built and lived in (e.g., Sanborn Map 
Co. 1886, 1896, 1907, 1934, 1958). Beyond their 
immediate function as "inert records of morpho- 
logical landscapes," fire insurance maps, like 
maps generally, also serve (d) as "ref, active images 
contributing to dialogue in a socially, constructed 
world" (Harley 1988:278). As Harley (1988:279) 
has demonstrated, a map "replicates not just the 
’environment’ in some abstract sense but equally 
the territorial imperatives of a particular political 
system." They do not simply reflect; they also 
codify, concretize, and naturalize spatial informa- 
tion. Thus, maps ultimately help to structure the 
social world. That structuring includes links into 
discourses that transcend the immediately local, 
and that move beyond the limited confines of fire 
insurance under~vriters’ strategies. "The Sanborn 
Map Company rioted that their maps served "nu- 
merous diversified industries and purposes" 
(1953:4). The Company boasted "an unparal- 
leled record of the physical growth and current 
status of municipalities throughout the country," 
which was also useful to market analysts, various 
governmental agencies, utility companies, banks, 
mortgage companies, and life insurance compa- 
nies who "utilize them in underwriting mortgage 
loans." 

As a surveillance technique of the insurance 
company, the fire insurance map determined 
more than what Ashland Park residents paid for 
fire insurance. The map monitored the ways resi- 
dents built, what they built, where they built, and 
when. This is not to suggest that the heavy hand 
of the insurance industry was the sole determi- 
nant of the Ashland Park landscape, but just as 
many urban houses today employ deadbolt door 
locks and have smoke detectors and fire extin- 
guishers in part for insurance purposes, the re- 
quirements of the insurance underwriters have 
always been a strong disciplinary component of 
individual building owners’ decisions. 

It cannot be said, however, that simply because 
insurance premiums are high, a particular indi- 
vidual will forgo a favored building style, material, 
or addition. Ashland Park residents certainly were 
free to alter their houses and garages, and they 
did. Consequently,, fire insurance maps were pe- 
riodically updated to reflect changes in the mate- 
rial landscape. Chapter 10 of the 19.36 manual 
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was titled "Corrections for Pasters," and most 
insurance maps were multilwered, fragmented 
accretions of an original field map and subsequent 
addenda, a paper palimpsest of landscape history. 
Thus, the fire insurance maps served as a tem- 
plate helping to determine insurance risk, playing 
directly on the financial decisions and visual 
qualities of the neighborhood at the same time 
that individual local decisions were incorporated 
into subsequent mappings. Changes in the local 
landscape were recorded and taken into the net- 
work of fire insurance knowledge for use in dis- 
tant places. The Ashland Park neighborhood was 
constricted by, yet sim.ultaneously and recursively 
constitutive of, the discourse of insurance map- 
ping that was played out through the cultural 
landscape. 

Zoning4 

On June 27, 1928, the newly formed Lexington 
Planning Commission held its first meeting. 
Those present learned that nearby Louisville’s 
tem.porary zoning ordinance had been approved 
by the State Court of Appeals. Within two 
months, the Lexington Planning Commission 
had proposed a temporary zoning ordinance of its 
own, written by a Mr. L. Segoe, a consultant ~?om 
Cincinnati, and published in a Sunday edition 
(August 19, 1928) of the Lexington Leader and 
Lexington Herald. A few days later, the temporary 
ordinance was passed by the City Commissioners, 
who, in the following October, traveled to Cin- 
cinnati to attend the convention of the United 
City Planners of Ohio. That same month, the 
Fayette County Fiscal Court approved the city’s 
official planning body, the Lexington Planning 
and Zoning Commission. 

Convinced of the need for a more permanent 
zoning ordinance, the city then solicited and re- 
ceived outside bids from firms in Cincinnati, St. 
Louis, and New York. Segoe’s Cincinnati consult- 
ing firm was hired, and at his suggestion the 
Planning and Zoning Commission proposed to 
the Mayor that it become a member of the Na- 
tional Conference on City Planning. The Mayor 
approved and sent the Commission secretary to 
naoonal meetings in Buffalo, New York. Commu- 
nity input into the newly developing zoning ordi- 
nance came from the Lexington Real Estate 
Board, some thirty local real estate agents, deve!- 
opers, builders, and architects. At the invitation 
of the chair of the Commission, the leaders of 

numerous civic clubs sent representatives to 
Commission meetings regarding zoning. Public 
meetings and hearings were advertised and held, 
one of which drew approximately 125 interested 
citizens and property owners. Changes to the 
draft ordinance were made in response to these 
public meetings. For example, in April 19.30, the 
Maxwell Realty Company made suggestions that 
were adopted regarding sewer requirements (in- 
cluding the new sewers in Ashland Park). l3y the 
summer of 1930, Lexington had a formal zoning 
ordinance, prepared by the Planning and Zoning 
Commission and consultant Segoe, approved by 
the Mayor, presented to the City Commissioners, 
and tested in the Fayette County Court. 

As this brief story suggests, Lexingtonians dur- 
ing the years 1928-1930 did not independently 
formulate and enact their ideas about urban zon- 
ing wholly in situ or within a cultural vacuum.. A 
number of local actors drew upon people and 
information within a developing broader network 
that linked contemporaneous ideas taking place 
in, at least, Louisville, Cincinnati, St. Louis, and 
New York and connected through institutional 
structures such as regional and national confer- 
ences of professional city planners. 

More generally, Lexington was among the 
hundreds of American urban places subscribing 
to an emerging discourse on city planning and 
zoning regulation. American zoning history usu- 
ally is traced to New York City in the second 
decade of the twentieth century. The landmark 
test case for zoning, however, was The Village of 
Euclid v. Ambler Realty Company (1926). A con- 
servative Supreme Court ruled in 1926 that in- 
dustry and apartments could be viewed as similar 
to a "public nuisance" in single-family zones, 
prompting one scholar to claim that "zoning has 
provided the device for protecting the homoge- 
neous, single-family suburb from the city" (Bab- 
cock 1966:3). The practice was supported 
enthusiastically by municipalities nationwide, 
and "zoning swept the country in the twenties" 
(Weaver and Babcock 1979; Babcock 1966:5). 

Like other new zoning ordinances across the 
country, the Lexington Zoning Ordinance of 
1930 partitioned the city and established land use 
rules, dictating what one could and could not do 
with individually owned "pieces" of the land- 
scape. The basic unit of control in zoning’s so- 
called "Euclidean envelope" is the zoning "lot," 
usually a parcel of land under single owner- 
ship/control, over which zoning "gives broad 
powers" (Cook 1980:17---20). As the present-day 
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Lexington Zoning Ordinance states, the strategic 
framework of zoning is created "to facilitate or- 
derly and harmonious development in the visual 
and historic character of Lexington-Fayette Ur- 
ban County." The zoned landscape is a disci- 
plined landscape, and that discipline extends to 
the dweller within. 

The regulation of space enacted was and is not 
absolute, however. Within the context of Ash- 
land Park, through their everyday practices, resi- 
dents made modifications to their property- that 
were not always "up-to-code." Their individual 
tactics in the city, manifested in the material 
landscape, challenged the strategic discourse of 
zoning theory and practice. When cited for vio- 
lations, many Lexingtonians took their appeals to 
the local hearing boards, who often granted vari- 
ances or even permanently altered the planning 
code itself. They still do. The zoning ordinance is 
not "set in stone," but is continually tinder review 
and challenge as the process of strategies and 
tactics play-s out through the local cultural land- 
scape. 

The local adoption of zoning principles joined 
Lexington and Ashland Park with an ever-devel- 
oping discourse that included local residents, lo- 
cal government, city planners and zonitag 
officials, outside consultants, the universities that 
train such professionals, other municipalities, and 
the courts that test and uphold the ideals inher- 
ent in zoning. Those ideals incorporate notions of 
spatial and visual discipline imposed on residents 
and landscapes° Like any law in a democracy, 
however, zoning rules are continually under scru- 
tiny and subject to modification. Individual chal- 
lenges to zoning rules serve to continually modify 
and reconstruct the rules, and in fact, are. ex- 
pected to do so, as evidenced by the common 
inclusion in urban poliw and planning texts of 
numerous "case studies" of past zoning conflicts. 
When such conflicts are recorded for posterity as 
court cases, they not only alter the localities in 
which they occur but enter the zoning discourse 
to play out in future applications of zoning and 
planning strategy (e.g., Schneider 1980; Kenny 
1992). 

Historic Preservation5 

Historic veneration, preservation, and a quest 
for architectural authenticity, in the U.S. all are 
supported by a tradition notable for its nine- 
teenth-century patriotic hagiography--the pres- 

ervation of Mount Vernon, Monticello, Inde- 
pendence Hall--and the twentieth-century re- 
construction of colonial Williamsburg (Stipe and 
Lee 1987; Zelinsky 1988). The discourse of histo- 
ricity, especially as promoted by the historic pres- 
ervation movement, is especially evident as it 
plays out through the Ashland Park landscape. 
Ashland Park became a federally registered his- 
toric district in Lexington in 1986, one of eight- 
een districts, ninety-six separate sites, and 3,704 
buildings within the city so designated. National 
registry embeds the Ashland Park landscape 
within three governmental levels of historic regu- 
lation: the Lexington-Fayette Historic Commis- 
sion (local), the Kentucky Heritage Council 
(state), and the National Park Service (federal). 
The Federal Register was established through the 
National Historic Preservation Act of 1.966, and 
now includes more than 750,000 national entries 
institutionally supported by a National Trust 
Membership of almost 200,000 people and thirty- 
five university’ graduate and technical courses. 
The Ashland Park "h.istoric" landscape is truly 
one node in a far-ranging network that includes 
ideas, ideals, institutions, regulation, and preser- 
vation: a disciplining discourse encompassing the 
local landscape and its residents. 

Yet, while many of the general institutional and 
cultural contexts and connections for Ashland 
Park’s historicity, are directed by such extra-local 
imperatives, the specific details of the district’s 
official "histow" are unique to the area and con- 
stitute one part of the vast, nationwide, even 
international, historic preservation network° His- 
toric preservation in Ashland Park primarily is 
~ounded in the suburb’s period architecture (the 
district’s 505 buildings are nearly all residential 
and more than 97 percent are built in one of five 
nationally recognized styles), the "original design 
by the firm of the Olmsted Brothers," the "mature 
landscaping," and the remnant eighteen acres 
and great house of the original Clay estate (Kerr, 
nomination form, 1985). Among the first on the 
National Registm; Ashland is now a museum that 
stands as the sociospatial focus of the neighbor- 
hood, a rallying point of invented tradition for the 
city and, especially, nearby residents. It is Lex- 
ingtonians who decide just how to venerate Clay 
and his estate within the historic preservation 
context. The fact that Clay himself actually died 
before the house on view was built seems not to 
detract from the site’s status as a historic shrine. 
Similarly, the manner of historic representation 
is highly selective and locally determined. The 
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house exhibit is frozen in the late nineteenth- 
centuw, and there are no traces of slaves quarters 
on the grounds, despite written records indicating 
their remnant presence on the former plantation 
during the time period represented. Local deci- 
sions about what is to be preserved within the 
larger cultural context and included in networks 
of knowledge are important and are a constant 
element in larger, extra-local processes. 

The structural demands of (one version of) 
historical accuraw specified within the discourse 
of historiciw are manifest in the landscape, which 
in turn serves as a local disciplinary mechanism. 
Local preservation groups, neighborhood associa- 
tions, and real estate agents draw on the discourse 
to effect control over the landscape and the 
neighborhood’s overall character. For example, 
recent attempts to include a teahouse on the 
Ashland grounds for summer visitors were seen 
to denigrate both the authenticity of the estate 
itself and, by association, the entire neighbor- 
hood. The resulting controversy prompted a spe- 
cial meeting of the Ashland Neighborhood 
Association. The locally distributed flyer adver- 
tising that meeting informed residents that the 
attempt to open a care was being promoted by the 
Museum’s board of directors in order "to place 
Ashland on par with comparable national and 
international historic sites." It is significant, how- 
ever, that within the national preservation net- 
work, there are possibilities for local resistance 
that have the potential to reach beyond the 
merely local. According to the same flyer; the 
board of directors also "invited the input of neigh- 
bors and neighborhood associations on this sub- 
ject, prior to the Foundation reaching a final 
decision." No doubt the results of this local pro- 
cess will be noted by similar institutions nation- 
wide, just as one public meeting that ensued over 
the care issue at Ashland included reference to 
historic sites in Tennessee and North Carolina. 

The intersection of competing discourses to 
combine as habitus is illustrated in the potential 
link between historicity/historic preservation and 
zoning. Zoning usually applies to land use, or 
spatial practice, while historic preservation em- 
beds a vksual code. The combination provides a 
discipline for both space and landscape. Through 
zoning, the ideals circulating within the preserva- 
tion discourse are made concrete in the form of 
law, albeit law that, like zoning strategies in gen- 
eral, is manipulable. One illustration of that in- 
tersection comes from a letter to the editor of the 
Lexington Herald Leader under the title "Don’t Kill 

Neighborhoods" (Casey 1.993). In it, an Ashland 
Park resident recounted his appearance before 
the Urban County Government Board of Adjust- 
ment in order to "oppose a request to change the 
building setback line to allow an upper front 
porch on Sycamore Road to be enclosed" (p. 
A12). The letter writer acknowledged that such 
a building action "may seem minor, not affecting 
the historic or aesthetic character of Ashland 
Park. Howevm; incremental ’changes’... seem to 
be part of a subtle trend that may undermine the 
essence and stability of the neighborhood" (p. 
A12). The cultural landscape--in this case, 
"ftont porches . . . oversized garages and large 
additions" (Casey 1993:A12)--are the material 
habitus through which neighborhood social 
structures are disciplined, challenged, and, per- 
haps, ultimately altered. 

The link between historic preservation and 
zoning generally is forged when a historic district 
is granted a regular zoning status, usually in the 
form of an "H- 1 Overlay" classification. Although 
Ashland Park has yet to take that final preserva- 
tion step to H-1 classification, all the preliminary 
pieces are in place, and the possibility of zoning 
reinforcement has been seriously raised. Many 
Ashland Park residents and local preservationists 
are keeping a keen eye on the Bell Court historic 
district, six blocks closer to the city center and 
twenty years older (see Figure 1). Bell Court is the 
city’s most recent H- 1 zone and is locally famous 
for one homeowning dissenter to the zoning over- 
lay who has challenged the preservationist dis- 
course (Staddon 1993). The homeowner was 
thrust into the preservation network when he 
failed to replace his front porch pillars with simi- 
lar, historically relevant support posts. His re- 
sponse was to paint the porch columns on his 
highly visible Main Street house as if draped in 
the American flag, symbolically challenging one 
set of ideals with another. He also erected a very 
well-crafted, intricately lettered sign in his front- 
yard, reading: "If our founding fathers thought 
taxation without representation was TYRANNY, 
they should try living in LEXINGTON, KY in a 
HISTORIC DISTRIC’E" The Main Street home- 
owner’s tactics for subverting the discipline of 
historic preservation will be worked OUt in time. 
The individual protest and its landscape manifes- 
tation will, in their very small way, become a part 
of the larger preservation discourse, with cumu- 
lative structural effects at district, cit3,, state, and 
national scales, played out in the ongoing and 



674 Schein 

cum.ulative interaction between structure and 
agency in and through the cultural landscape. 

More immediately, the Bell Court preservation 
battle has and will continue to affect the Ashland 
Park landscape. An interview with a neighbor- 
hood architect, who also is an officer in the Ash- 
land Neighborhood Association, provides a case 
in point. The architect has taken the possibility 
of H-1 zoning to the appropriate neighborhood 
comrnittee, which balked at the idea, mostly in 
response to the negative publicity and public 
opposition galvanized against historic-district 
status through the case of the "flag pillars" (inter- 
view with Pohl, 3 March 1994). 

The Neighborhood Association6 

The strategies of historic authenticity and 
preservation are reproduced in Ashland Park by 
the Ashland Neighborhood Association (ANA), 
whose logo is a black and white drawing of Ash- 
land, the Henry Clay estate. The ~MNA is part of 
yet another discourse, as one of more than 160 
neighborhood associations in Lexington. Their 
activities are monitored in the local newspaper 
and by the Lexington-Fayette Urban County 
Government. The neighborhood associations 
often communicate with each other, whether in- 
formally through existing social networks, on an 
ad hoc basis when spatially contiguous associa- 
tions have shared concerns, or formally, as in 
their recent coordination through the Fayette 
County Neighborhood Council, which has pro- 
posed additions to the urban area’s comprehen- 
sive planning document. More generally, the 
ANA is part of the surge in neighborhood-based 
organizational activities and information net- 
works that have developed in the U.S., especially 
since ~brld War II (e.g., Paddison 1985). 

The ANA coordinates visual and spatial 
strategies directly affecting the landscape and 
residents of Ashland Park. In the absence of an 
H-I zoning classiC.cation, the ANA has taken a 
lead in monitoring and setting aesthetic guide- 
lines drawn from diverse sources. For example, 
the president of the ANA recently appeared be- 
fore the Lexington-Fayette County Board of Ad- 
justment to oppose a resident’s building variance 
request, citing the need to maintain the- historic 
and aesthetic character of Ashland Park and urg- 
ing the board to "place mo~e emphasis on the 
aesthetic implications of their decisions" or else 
"Ashland Park may no longer be seen as unique 

or desirable and we all would lose" (Casey 
1993:A12). The ANA also is active in seeking 
out and implementing projects such as matching 
funds programs to purchase historical plaques 
and to plant replacement street trees in keeping 
with the original Olmsted design. The ANA 
Newsletter, "Ashland News," regularly urges 
neighborhood residents to consider the material 
integrity of original design when renovating 
houses: "We urge you to be very careful not to 
accept building materials or practices that are not 
in keeping with the historic nature of the area" 
(Sept-Oct. issue 11.992). It even reminds residents 
to return garbage and rewcling cans to the back 
of the house in a timely manner after streetside 
collection. The ANA takes organizational and 
operational clues from an extra-local discourse 
that includes other neighborhood associations 
and their activities across the country,. 

Yet the ANA’s organizational and disciplinary 
structure is equally constituted by relatively inde- 
pendent k~cal actors. The ANA is democratically 
structured with a constitution and bylaws, the 
election of six oi~cers on a regular basis at an 
annual public meeting in a nearby school, twelve 
block captains, and a membership open to anyone 
living in the neighborhood. There is opposition 
to ANA positions, such as the presently brewing 
battles over historic preservation and over the 
implications of proposed "neighborhood watch" 
committees. ANA disciplinary strategies involv- 
ing life, landscape, and place do not preclude 
challenge and alteration, and these tactics affect 
not only the immediately local, but eventually, in 
some small way, the entire discourse of neighbor- 
hood associations and community preservation 
activists. 

Consumption 

The final discourse briefly illustrated here is 
probabbi" the one most obvious in any American 
landscape, capturing the theme of consumption 
in a capitalist economy. Within Ashland Park, the 
design of the period houses, the construction 
materials, the paint and double-glazed windows, 
and even the house numbers were all bought as 
commodities, and together these elements make 
a statement about who the residents think they 
are or want to be (e.g., Sack 1992). It is incorrect 
to assume that each of these commodities is only 
seen in terms of its economic value and is every- 
where and always translatable by the everyday 
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landscape reader into dollar terms. The cultural 
landscape is not simply epiphenomenal to the 
economy. People attach cultural meaning to ob- 
jects separate from the economic value of those 
objects. In this ww, consumption practices, un- 
doubtedly overlain by symbolic associations, play 
an important role in shaping the contemporary 
American landscape. The network of knowledge 
involving American consumption patterns en- 
tails a strong sm~ctural discipline for the average 
suburban resident. 

The individual Ashland Park resident who 
goes to the hardware store on a Saturday morning 
and buys a gallon of"Williamsburg Blue" paint for 
the family room or an imitation coach lamp for 
the front porch appears to be making an inde- 
pendent consumption decision about the prod- 
uct, and its placement in the cultural landscape. 
That decision, however, is in part structured by 
what is available at the hardware store or by what 
is advertised on the television. Even garden plant- 
ing choices--rosebushes, shrubs, or spring annu- 
als-are bought from local nurseries and plant 
catalogues. All of these choices are made avail- 
able by the discourse that includes product de- 
sirers, manufacturers, advertisers, wholesalers, 
and retailers, and even the similar choices of 
friends and neighbors, or the recommendations 
of groups like the ANA. Consumers are disci- 
plined in their choices through the illusion of 
choices; they choose, however, from what is al- 
ready in place. 

The capitalist discourse of consumption is per- 
haps the most sensitive of all to individual human 
action. Retailers monitor inventory, recording 
popular items and ordering more from the prod- 
uct chain, canceling those that do not sell well. 
Any successful manufacturer and advertiser is 
sensitive to changing consumer tastes, no matter 
how manipulated the cynic might claim those 
tastes to be. "The Market" is continually in the 
process of altering the array of products available 
within the network of consumption. The con- 
sumer is therefore disciplined at the same time he 
or she is changing the discourse itself simply 
through purchase. 

Beyond Ashland Park 

The Ashland Park landscape exists as a visible 
ensemble of houses, streets, trees, gardens, and 
related elements that can be conceptualized as 
the tangible intersection of several discourses, 

including the examples of landscape architecture, 
insurance mapping, zoning, historic preservation, 
neighborhood associations, and consumption. 
While the Ashland Park landscape--or any U.S. 
landscape---in toto stands as a relatively un- 
changing, monolithic ensemble, conceptualizing 
elements within that ensemble--house paint, 
building materials, garden shrubs--provide ac- 
cess to the discourse(s). Each discourse includes 
ideals, guiding principles, and often even explicit 
institutionally mandated instructions that serve 
to discipline Ashland Park residents. Park resi- 
dents, in turn, can accept, challenge, modii}’, and 
ultimately constitute those ideals through their 
individual landscape contributions that individu- 
ally appear as seemingly minute increments of 
landscape change. Conceptualizing a landscape 
within a set of discourses also provides a vision of 
landscape change (over time) attributable, in 
part, to individual, fragmented activity rather 
than simply presented as strata of (superorganic) 
cultural accretion(s). Furthermore, the dis- 
courses provide conceptual connections between 
different places and landscapes. In the case of 
Ashland Park, for example, these same discourses 
of landscape architecture, historic preservation, 
and zoning intersect in other places; yet the pos- 
sibilities for individual contribution to the land- 
scape and the discourses insure that while there 
may be types of landscapes (e.g., suburbs), no two 
cultural landscapes will be exactly alike. 

I have presented just a few (albeit important) 
examples of discourses and their physical mani- 
festation in a particular American landscape. 
There obviously are other discourses intersecting 
in any given locale. Part of the task of landscape 
interpretation is to recognize the interpreter’s 
(often unconscious) ordering of those discourses 
in terms of their centrality to any interpretation. 
Some would wish to see an exact ordering within 
a finite list of the most important discourses or- 
dering any cultural landscape. Some will want to 
see this conceptual framework not as an aid to 
interpretatkm, but in a more empiricist or posi- 
tivist sense, as a model, universally transportable 
and applicable. That is precisely what my pro- 
posed framework is not. I have not created a 
universal model of landscape analysis that would, 
positively and with certainty, identify exactly 
which discourses intersecting in the landscape 
ought to be first interrogated to find the exact 
origins, meaning, and intention of social (re)pro- 
duction inherent in the material environment. I 
propose not a master narrative but a framework 
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with possibilities for contestatory readings and 
interpretations. To invoke an off>cited quotation 
from Mann (1986): "Societies are not unitary... 
they are not totalities .... Societies are much 
messier than our theories of them" (see also Gre- 
gory 1989:84, Barnes and Duncan 1992a). 

This framework and its tentative explication 
through the example of Ashland Park should be 
taken as a step beyond an objectivist, empiricist 
account of landscape description through model 
building. This essay m.ight join a number of"sign- 
posts toward a poststructuralist geography" (Nat- 
ter and Jones 1993), stemming, in part, from the 
so-called "crisis of representation" and the cri- 
tique of positivism in the human sciences (Mar- 
cus and Fisher 1986). The notion of "signposts" 
in this case has a double meaning: first, where the 
presented framework stands as an intellectual 
argument informed by and contributing to recent 
geographic scholarship on postmodemisra and 
poststructuralism specifically relating to the cul- 
tural landscape (e.g., Duncan and Ley 1993; 
Barnes and Duncan 1992b); and second, in a 
more material sense, where symbolic textual 
qualities of the landscape serve as tangible and 
visible "markers" of intertextuality. The land- 
scape-as-text becomes one moment framed by 
and constitutive of larger discourses. In this sense, 
discourses are both enabling and constraining. As 
Barnes and Duncan (i992b:8) put it, "this is 
because discourses are not unified, but are subject 
to negotiation, challenge, and transformation. 
For power relations w4thin a social formation are 
communicated, and sometimes resisted, precisely 
through the medium of particular discourses." 
And in this case, the cultural landscape quite 
literally stands as a "medium." 

The cultural landscape serves to naturalize or 
concretize--to make normal--social relations as 
embodied in the various discourses and their 
combinations. This conceptual framework expo- 
ses the landscape, like Massey’s (1993) "place," 
as the locus of articulated social relations. The 
landscape-as-mimesis is challenged in order to 
open the interpretive process. The act of land- 
scape interpretation thus can become exactly that, 
situating interpreters within the cultural land- 
scape they interpret, one part of a larger herme- 
neutic circle (e.g., Pickles 1992). A close reading 
of a landscape in a specific time and place will 
yield an interpretation of its position within a 
number of discou.rses. The key to understanding 
the place of landscape is not to present a totalizing, 
naturalized, and concretized (i.e., unchanging) 

im.age of a particular scene: the landscape as 
the sum total of history. The act of interpre- 
tation, and thus of understanding the place 
of the landscape, should be processual and 
reflexive, open to the challenge of new infor- 
mation and alternative interpretations. Ulti- 
mately the landscape-as-text is unstable and 
requires constant reinterpretation. 

What makes the U.S. landscape a particularly 
difficult interpretive task is the seeming paradox 
between the ideals of liberal individualism and 
the cultural landscape’s disciplinary capabilities. 
\Ve want to simultaneously acknowledge our be- 
lief in free will and our rights to exercise social- 
political-economic choice; at the same time, vve 
recognize the restrictions placed upon those 
choices within spedflc contexts. Ever/U.S. land- 
scape involves countless individual, often self- 
interested decisions, each made from a range of 
choices often beyond our immediate control. The 
concept of the landscape as discourse material- 
ized adopted and adapts the Foucauldian concep- 
tion of power as both netlike and circulating. 
Understood as a material moment in a recurring 
flow of information/ideals/actions/power, the cul- 
tural landscape exists as a crucial point in and of 
power, as a place where action can contribute to, 
as well as be constricted by, the ideals that cohere 
the discursive network. Through the landscape, 
the human agent is both object and subject. 

This attempt to capture through the landscape 
both the strategies and tactics of structural con- 
straints and individual agency is at the same time 
an attempt to move beyond the structure-agency 
dualism. Like the question of the chicken and the 
egg, it is not possible to ascertain "which came 
first." Structure/agency and strategy/tactics are 
mutually constitutive, just as the landscape, as 
materialized discourse, embeds both disciplinary 
constraints and the possibilities for human 
agency. 

The American cultural landscape is interesting 
for what it has to "say" about "us", just as its 
normalizing, normative capabilities simultane- 
ously make the landscape central to the ongoing 
production and reproduction of place and iden- 
tity (individual and collective). The heuristic util- 
ity of the "discourse" avoids a superorganic 
concept of either the landscape or the "culture" 
that produced it/is reproduced by it. It directs us 
instead to the actual people, events, and land- 
scapes of particular places ~vi.thin wider geo- 
graphical contexts. 
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Notes 

1. Although this point is indisputable, it neverthe- 
less may represent a general humanistic retreat 
into the realm of "the subjective" at a time when 
positivisrc~ and rational, scientific inquiry threat- 
ened to dominate the social sciences (see Pickles 
1985). Furthermore, Meinig’s seemingly autono- 
mous observer requires theorizing, perhaps as a 
situated subject within geographies of knowledge, 
including systematized networks of knowledge 
which simultaneously inform and are informed by 
such thematic empirical observations (e.g., see 
Thrift 1985). 

2. See Sauer (1941) on the importance ofimmersing 
oneself in a study area. 

3. Primary materials used to support this section 
include: (1) Beveridge, Charles E. and Carolyn E 
Hofiinan, The Master List of Design Projects of the 
O!~r~sted Firm, 1857-I 950, Boston: Massachusetts 
Association for Olmsted Parks, 1987¯ (2) Report 
to Professor M.A. Scovell, President Board of Park 
Commissioners, Lexington, Kentucky by Olmsted 
Brothers, 1904. Typescript copy in the records of 
the Ashland Neighborhood Association, Lex- 
ington, Kentucky. (3) Kerr, Bettie L., National 
Register of Historic Places Inw’ntou--N~mtination 
Form. 1985. From the archives of the Kentucky 
Heritage Council, Frankfort, Kentucky. (4) Cor- 
respondence of William C. McDowell. Xerox re- 
productions from the collections of the 
Manuscript Division, Library of Congress. In the 
records of the Ashland Neighborhood Associa- 
tion, Lexington, Kentucky, including: (a) Letters 
from McDowell to the Olmsted Brothers firm 
dated 9-4-1925, 11-23-1925, 6-.5-1926 (tele- 
gram), 6-17-1926 (telegram), 11-9-1926; (b) let- 
ters from the Olmsted firm m McDowetl, dated 
9-10.1925, 1.1-18-1925, 12-4-1925, 6-5.1926 
(telegram), 6-7-I926, 10-22-1926, 11-12-I926; 
(c) Report of a visit by E B. Smith to William C. 
McDowell, 6-30-1926. 

4. Primary materials used to support this section 
include; (1) Lexington Planning Commission Min- 
utes, 1928-30¯ Microfilm copies held in the 
Special Collections department of M. I. King 
Library, University of Kentucky, Lexington. (2) 
Lexington.Fayette Urban County Government 

(LFUCG) Zoning Ordinance (1991), published 
by the LFUCG and available in the Govern- 
ment Documents department of M. I. King 
Library, University of Kentucky. 

5. Primau materials used to support this section 
include: (1) Kerr 1985 (note 3). (2) An interview 
with Graham Pohl conducted on March 3, 1994. 
(3) The December 2, 1.994 edition of the "Ash- 
land News," a xeroxed newsletter distributed lo- 
cally to Ashland Park residents. (4) A 1987 
typescript manuscript of National Register His- 

toric Districts prepared by and available at the 
LFUCG Planning Division. 
Primary materials used to support this section 
include: (1) "Ashland News," issues from October 
1991 through May 1995. (2) Letter and public 
documents from open meetings of the Fayette 
County Neighkx_~rhood Council (FCNC), dated 
February 15, 1994 (FCNC, 360 Hampton Court, 
Lexington, KY 40508). (3) Neighborhood Associa- 
tion Handbook published by and available at the 
LFUCG (1993). 
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Introduction 

Our paper, ’Ituman (-;eography without Scale’ 
(Marston et al. 2005), is developed in two parts: a 
critique that is immanent to scale, where we show 
that, even on the grounds of contemporary spatial 
theory, the concept is deficient; and a critique that 
is extrinsic to those grounds, where we make a 
contribution to an alternative ontology that does not 
rely on the transcendental abstraction of scale. The 
paper is of course abo~t scale, but these alternately 
internal a~d external critiques mean that it is also i~ 
play with two different domains of spatial thought 
more generally. On the one hand~ most theorists 
of scale have come to rely on Henri Lefebvre’s 
dialectical materialist approach to overcoming long- 
standing divisions between social and spatial 
ontologies. On the other hand, h~spired by thinkers 
such as Deleuze, Latour and others, a small but 
increasing number of geographers are charting a 
different approach to space~ one that is also 
materialist but poststructuralist a~d non-dialectical 
(Bonta and Protevi 2004). Our paper can be read as 
the latest salvo in the scale debates, but as this reply 
should make clear, it also speaks directly to 
widening differences ia these theorizatioas of space 
in critical human geography. 

One does not have to be a Kuhnian to realize that 

any time a shift ia dominant thinking takes place 
there will be ’sides’ - and reading some of the 
comments on our paper reveals that this word is 
not too strong. Here we suggest that, in order to 
develop a more complete and analytically rigorous 
account of these differences,, non-dialectical theo- 
rists of space will have to respond to a number of 
questions, the answers to which dialecticians 

have already filled in while developing their own 
approach to social space. These questions, which 
amount to something of an agenda for an alternative 
spatiality, include the following: 

How are power and politics theorized? 
How does the theory address agency and struc- 
ture, identity and difference? 
What is the relationship between ’the social’ and 
’the spatial’? 
How are the ’human’ and ’non-human’ theorized? 

What is the relationship between rnateriality and 
discourse? 

How is causality specified in general and deter- 
mined in particular? 
How is knowledge produced theoretically and 
verified empirically? 
What research questions emerge and what meth- 
ods are needed to answer them? 

I ~ow does the theory address core concepts such 
as place, region and scale? 
How do new concepts emerge from the theory? 

While our paper touches on a number of these 
questions through the entry point of scale, finding 
a satisfactory set of answers is a much more 
extensive project. A small contribution to it, we 
hope, is this response to the wide-ranging comments 
on our paper by Chris Co]linge (2006}, Arturo 
Escobar (2007}, Scott William Hoefle (2006}, 
Andrew Jonas (2006} and tielga Leitner and Byron 
Miller (2007}. In short, we take up their specific 
criticisms, while at the same time making an effort 
to indicate some of the implications for the wider 
terrain of geographic thinking onto which ’Human 
Geography without Scale’ has landed. But first, we 
briefly review the key threads of our argument. 
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Our paper begins by noting that after over 20 
years of scale theorizing in geography, disagreement 
remains about what it is and, even, whether it exists~ 
We note that geographers have been steadily ’com- 
plexifving’j ,. their concepts of scale since the seminal 
work of Peter Taylor (1982) and as vehicles in the large 
literature on this topic we offer synoptic readings 
of the work of Taylor and six other geographers: 
Nell Smith, Erik Swyngedouw, Nell Brenner, Kevin 
Cox, Richie Howitt and Doreen Massey. In brief, these 
writers have elaborated on: (a) the social produc- 
tion, structuration and relational character of scale; 
(b) the ways that different social processes are une- 
venly and complexly distributed across various 
scalar levels; and (c) the relationship between scalar 
theorizing and horizontal, or network theorizing. 

We go on to note that in spite of these complexities, 
a vertical view of scale as a series of nested spaces 
- from the neighbourhood to the locality to the 
region, nation and globe - contim~es to hold sway, 
and we outline four major problems with this con- 
ceptualization. First, as many others have noted, 
there is widespread confusion over the relationship 
between vertically stratified scales and horizontally 
extensive spaces. Both carve territory equally well, 
but using ~hem interchangeably compounds confu- 
sion. There are, we argue, advantages to demarcat- 
ing horizontally. Second, we note that vertical scale 
is anchored by the endpoin~s of the local and global, 
and that these appear inescapably tied to a host of 
other binary oppositions that even the best orthog- 
onal thinkers are prone to conflate, including: agency 
and structure, subjectivity and objectivity, parochial 
and cosmopolitan, concrete and abstract, static and 
dynamic. The result of these alignments, we argue, 
has been a pervasive association in which: 

economic macro-isms are articu]ated a~ongside their 
attendant ’global spaces’, while (minor? reproductive?) 
social practices are cordoned off in their respective 
localities (or even homes), thereby eviscerating agency 
at one end of the hierarchy in favour of such terms as 
’global capitalism’, ’iv~ternatiov~al political ecov~omy’, ’larger 
scale forces’, and ’national social formations’, while 
reserving for lower rungs examp]es meant to ilh~strate 
the ’unique manifestations’ of these processes ip~ terms of 
local outcomes and actions .... (Marston et ,;L 2005, 421) 

Third, we observe with Howitt (I993) a tendency 
for researchers to approach scale as a conceptual 
given, an already ordered spatial imaginary onto 
which the?’ project an endless number of phenomena 

and processes. We claim that, in spite of increasingly 
pliant accounts of the concept: ’events and processes 
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come pre-sorted, ready to be inserted into the 
scalar apparatus at hand’ (iMarston et al. 2005, 422). 
Fourth, we maintain that the global imaginary, in 
par~ because of its association with an Archimedean 
conceit of objectivity, defies self-reflexive and situated 
accounts of social life~ 

One alternative to vertical scale ~hat we consider 
--- one tha~ quite possibly could work within a dia- 
lectical approach to spatiality - is the increasingly 
popular approach sometimes referred to as ’spaces 
of flows’ (Castells 1989; Amin 2002). Network-based 
horizontality does avoid some of the problems dis- 
cussed above, but in reviewing this literature we 
see significant evidence of ’flowsterism’: the idea 
that people, phenomena and processes somehow 
fly above the stickiness of space in an atmosphere 
of frictionless fluidity. We find, moreover, the same 
tendency to spatial abstraction in the horizontal 
view that we also criticize in the vertical one, with 
scattering lines of flows now standing as transcen- 
dental counterparts to layers of nested territories. 
So we opt, instead, for a ;flat ontology,’, largely based 
on the work of Deleuze, DeLanda and Schatzki. In it 

we conceptualize ’sites’ as immanent (self-organizing) 
event-spaces dynamically composed of bodies, doings 
and sayings. Sites are differentiated and differenti- 
ating, unfolding singularities that are not only 
dynamic, but also ’hang together’ through the con- 
gealments and blockages of force relations. The 
’actuality’ of any site is always poised for composi- 
tional variation - subject to reorganizations and 
disorganizations - as its inexhaustible ’virtuality’ 
or potential continually rearticulates itself (Deleuze 
1994). Finally, the ontology is called ’flat’ because it 
neither incorporates a priori transcendental forms 
nor deploys ’axiomatic’ or typological analytics that 
pre-ordain a series of solutions to critical inquiry. As 
we mention, these too often characterize the analytic 
procedure of scale theory. Sites must be approached 
problematically through analysis conditioned by 
the compositional specificities particular to each. 

We end the paper with a brief response to what we 
knew ~o be on the minds of mos~ readers: what about 
the politics of the site ontology? Perhaps, we offer, 
sites rnight be porous and dynamic enough for us to 
imagine multiple outlets for and connections among 
a range of political struggles. But if noticing else, then 
the site should at least stand in opposition to the jug- 
gernaut of ’globe talk’ (Robertson 1992), which is con- 
tinually marched out in efforts to mystify the concrete 
assemblages (e.g. boardroow~) that hide behind the 
banners of ’globalization’, ’global capitalism’, etc. 
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Anxieties over geography 

Once critical geographers made scale an object of 
inquiry, its relationship to the discipline became 
much more titan simply a cartographic device 
(McMaster and Sheppard 2004), which helps 
explain the anxious tone in some of the responses 
to our paper. We of course recognize that scale has 
been a productive vehicle for theorizing all sorts of 
political, economic and social processes (Marston 
2000; Marston e~ aI. 2005), and the fact that most of 
the sopt~isticated work on the concept has emerged 
from geographers should be a point of pride. As 
Jonas puts it, ’The politics of scale is partly about 
getting scholars of different disciplinary persuasions 
to embrace wt~oleheartedly concepts and practices 
of scale-spatiality" (2006, 399). Jonas concludes his 
response with the claim that he cannot imagine a 
truman geography witt~out scale. On the ott~er side 
of this coin is Hoefle, who believes that abandoning 
the concept threatens geography’s very existence. 
To make his point, Hoefle paints us as the kil]ers of 
the ’goose’ (geography) that laid the ’golden egg’ 
(scale). I![e suggests that any attempt to venture 
from underneath the shadow of scale is ’suicidal’ 
(Hoefle 2006, 241-2). Moreover, were geographers 
to think outside of the conceptual confines of scalar 
frameworks, I![oefle writes, the result would no 
longer fall under the purview of the discipline 
(2006, 241 ). Concerned about the possibility, Hoefle 
goes so far as to advise that our paper be ’read and 
digested within the discip]ine and for Geography’s 
sake nary a word about the paper outside it’ 
(Hoefle 2006, 242). 

In our view, ~ [oefle’s anxieties warrant two brief 
responses. First, geographers can no more claim 
ownerst~ip of scale titan political scientists can of 

nation-state. Moreover, if scale exists in the bed- 
rock terms that some critics contend, then it must 
certainly have been around prior to any claims on 
it by the social constellation of knowledge ttmt 
Itoefle refers to as ’Geography’. On the other hand, 
if scales are historically and socially produced, as 
most Marxists claim, then it is clearly not a class of 
geographers who have been doing the bulk of the 
mammal labour! Second, such talk about survival and 
suicide does not stand up to the historical record. 
Back in the 1970s and I980s, many thought that the 
broadsides launched against Cartesian epistemof 
ogy and spatial fetishisrn would spell the end of 
the discipline, but dearly that did not occur. Instead, 
tt~e dialecticians of space .... as !onas and Leitner 
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and Miller note in their responses - took us in lots 
of interesting directions. So will other geographers 
as they continue to sort out answers to the ten 
questions listed in our Introduction. 

Trotti~g ot, t the scalar axiomatic 

One of the early responses to the paper came from 
a prominent theorist whose reply went something 
like this: ’I completely agree with you, but you 
have to remember that scale exists!" The presumed 
self-evidence of scale is also present in the responses 
by jonas, Hoefle, and Leitner and Miller. ]onas --- 
his conck,ding comment about not being able to 
imagine human geography without it notwith- 
standing - is aoteworthy for paying close attention 
to scale’s causal powers, a task that leads down an 
ambivalent path that we also followed whe~ 
rethinking scale. First, he is careful to note the 
difference between the scalar organization of material 
resources and that organization’s causal effectivity, 
if it can be said to have any {2006, 400-3). For 
example, ~e discerns differences between capital 
’doing this’ or nation-states ’doing ttmt’ and the 
complex of causalities that arise qn the sense that 
certain scalar properties of an object, process or 
activity make a difference to the way it operates or 
to ways that groups act upon its knowledge-context’ 
(2006, 401). With respect to those knowledge-contexts, 
we are in agreement with Jonas that scale could in 
one sense be nothing more than a discursive device 
(something that was of concern in our paper, 
inspired by Katherine Jones 1998~. Like us, he 
acknowledges that scale operates epistemologically 
.... as a ’lens’ - and he spends a part of his response 
explaining how scales help researchers think 
through and wrRe up research. Scale helps resolve, 
he offers, problems of narrative. And indeed, at a 
crucial point t~e seems ~o agree witt~ us in suggesting 
tha~ scale exists only as an analytic device: 

Mars~on et aL are therefore correct in their belief that 
these processes do not converge around discrete scales 
and territorial hierarct~ies, but unamb~g~ously misg~ddat 
in &eir claim &at those of us vs’ho ~:;or~. wi& scalar concep~ 
believe &a~ s*~ch elegant structures a~d categories actually 
<vist, oNer tha~ as he~*ris~ic ab.~:tractions. (2006~ 400; 
empt~asis added) 

Jonas migt~t respond ttmt this passage applies only 
to fixed scales and not to complex ones~ which is 
presumably what he means by referring to ’spatial- 
material scales’ (2006, 404). But it is important to 
remember that taking complexity into account does 
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not by extension secure ontological status. Just 
because the scale concept has become more fluid and 
complex over time does not make it any more real. In 
any event, Jonas ultimately wants it both ways: scale 
as abstraction, conceptual lens and aid to narration; 
and scale as a complex specificity that results from 
the "necessary scale-spatiality of social, economic 
and political life’ (2006, 4(!4; emphasis added): 

[We ’scalists’, i.e, lhe ’pro scale’ geographers] are 

responding to the challenge of narrative and deploying 

scalar cat~’gories in ways that attempt to show how 

particular material structures and processes have become 

fixed at or around cert~h~ sites and scales, are in the 

process of becoming unfixed at a spec:fic scale, or combine 

to differev~tiate the world in complex scalar and site-- 

specific dimensions. (2006, 404; emphasis added) 

Our point is not whether scale can be both a 
narrative device and a ’spatial-material’ obiect. It 
is, rather: first to caution against abstractions that 
become real through reification; and second, to be 
equally wary of abstractions that emerge as their 
presumptively concrete referents are destabilized 
through social constructivism. Indeed, perhaps 
scale as both epistemology and ontology is trapped 
in the revolving door of discourse and materiality 
that has consumed so much energy since the 1980s 
- the same time frame over which it has been 

increasingly complexified. Is scale so axiomatic 
that it had to be reinvented as a discourse once 

geography discovered deconstruction? Is the 
corollary in that operation found in the production 
of scale as an object out of such raw materials as 
narrative conventions and epistemological lenses? 

Cornpared to Jonas, IIoefle adopts a similar but 
less nuanced analytic strategy, while also treating us 
to a short course on the histoD’ of geographic thought. 
Specifically, he offers a contradictory reading of 
Mitchell (1995}, which he uses to criticize our project: 

Of course the concept of scale, as all theoretical devices 

such as culture, society, economics, enviromnep._t, nature, 

site and a host of others are [sic] just that, a word 

{symboD in our head to which a string of ideas are 

associated concerning lhings, activities and processes 

perceived in the world, It is m’&~rtunate thai the 

authors were inspired by Mitchel] (I995), who tried to 

argue that the concept of culture ... does not exist 

ontologically. {2006, 240) 

He is right about Mitchell, who famously critiqued 
culture for its lack of ontological status. But it is 
hard to see how Hoelfe could criticize us for 

invoking iMitchell when in the same passage he also 

267 

rejects a ’thingified’ version of culture - and scale. 
Resonating alongside Jonas’s discursive-material 
duplet, t {oefle later goes on to discuss ’real’ scales, 
as in claims that ’the success or failure of alternative 

politics in the Amazon hinges on working through 
all the scales of political alliances’ (Hoefle 2006, 
239; emphasis in original). The ’idea’ of scale, which 
we do not deny, is here trm’aped by scale as an 

axiomatic object - the transcendental abstraction 
becomes reified. 

Leitner and Miller also attest to the representa- 
tional aspects to scale, doing so through the l_,~febvrean 
production of space more generally. Lefebvre of 
course had a lot to say about both spatial ontology 
and epistemology, but Leitner and Miller object 
strenuously to the notion that scale is merely an 
epistemological ordering frame. Scale is for them 
an ontological aspect of space itself: 

Spaces, moreover, exist in nested relationship to other 

spaces, creating differential opportunities and constraints 

for practices of individual and collective agents ... The 

notion of ’scale as level’ points toward such differev~ces 

in powers and capacities, opportunities and constraints, 

among nested spaces. (2007, 119) 

But how is this nesting produced? Leitner and 
Miller answer this question by analysing the social 
practices involved in the social construction of 
scale. We think this is a good way to proceed, for a 
focus on social practices is at the heart of the site 
ontology developed in our paper (also see Schtazki 
et al. 2001). But before continuing they criticize us 
for reducing the choices to idealist versions of scale 
as a level and as a size: ’Marston et al. ground their 
ontological critique in an interrogation of "scale as 
size" and "scale as level"’ (2007, 119)~ But we do 
not do that. The part of the paper they are referring 
to is not about ontology at all, but is instead a 
straightforward empirical discussion of the relative 
merits of thinking size versus level, a point of 
confusion in the scale literature that has been 

widely acknowledged but never resolved (see 
Howitt 2(!(!3). Our ontological commitments should 
have been quite clear: to reject transcendental 
imaginaries that circulate in scalar thought and to 
reposition analytics at the sites of doings and 
sayings, events and orders. 

At this point in their response Leitner and Miller 
seize on a comment in our paper about ’bordering 
practices’, erroneously suggesting that we reduce 
scale to these prosesses~ But let us compare some 
text. They write: 
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Marston et aL’s qmaginaW’ critique of the scale literatm’e 

points us only toward bordering practices as a technology 

of scale production. For Marston et aL scale is ’the result 

of marking territories horizontally through boundaries 

aP._d enclosures, documents aP._d rules, enforcing agents 

aP._d their authoritative resources. (Leitner and Miller 

2007, 1i9) 

This, however, is a perversion of the printed page, 
which reads as follows: 

For oP~e eP~counters lhese ’structures~ [legal, juridical 

aped organizational] not at some ]evel once removed, 

’up there’ in a vertical imaginary: but on the ground, in 

practice: the result of marking territories horizontally 

thorough boundaries and enclosures: documents and rules, 
enforcing agents and their authoritative resources. 

(Marston e~t aL 2005, 420} 

In short, we never reduce scale to ’bordering 
practices’. Quite the opposite, in fact: we suggest in 
the above quote that ’marking territories’ is part of 
site-talk, not scale-talk. Leitner and Miller go on to 
ma ke much out of this misreading, admonishing us 
in this section about power being ’shot through’ 
this or that, and about the irreducibility of politics 
to boundary making. They accuse us of lacking an 
analytic of power, as if our ’documents and rules, 
enforcing agents, and their authoritative resources’ 
are not about power. 

But getting back to the practices that socially 
construct scale, Leitner and iMiller write: 

While necessarily affected by relations of inclusion and 

exclusion across differentially permeable borders, power 

relations, processes, and capacities within bounded spaces 

cannot be reduced to bordering practices. (2007, 119) 

Irrespective of the fact that we did not say they 
were (see above), what they offer as their version of 
legitimate practices behind the social construction 
of scale are the following: 

While the state is heavily hnplicated in borderh’._g practices 

as well as entaP._gled in power relations beyond its 

borders. ~. its activities cam~ot be reduced to bordering 

practices. States engage in a wide range of regulatory 

practices rdat~ng 1o resource allocation, authorization, 

legitimation, and signification. They invariably ex~ibi{ 

in~ernal geographical differentiation by level, e.g., ~ocal, 

sta~eiprovinciaL nationM, as well as differentiation in 

relationship to supra-national regional institutions and 

institutions of global governance, e.g., NAFTA, EU, 

WTO, IMF, World Bank. (Leitner and Miller 2007, 1i9) 

There are two points to be made about this passage. 
First, the practices named - regulatory, allocative, 
authoritative and signifying - are in fact good 
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places to start looking for the social production of 
scale, but we should be precise: strictly speaking, all 
of them rest on ’bordering practices’, on the seizure 
of alterity, on its reduction to exploitative forms of 
difference, and on the social power that rnaintains 
such difference. Seen in this way, bordering practices 
are in fact all about power. As such, they oversee all 
of Leitner’s and Miller’s practices: of who to regulate 
and how to regulate different bodies differently; 
who gets what sort of allocation and how much is 
allocated; who has the right to exercise authority 
and how that authority is activated differently on 
different people; and what is signified and how it 
is signified differently. So, even when taking their 
misreading of our paper on their terms, we stand 
by the idea that bordering practices (through their 
enforcing agents and their documents and rules) 
are in fact a good place to see the operation of 
power (or what we referred to as ’force relations’). 

Second, we need to ask how one studies these 
messy aspects of power when one shifts, as they 
immediately do in the quote, to the scalar axio- 
matic, which departs from the factories, offices and 
stores; the traffic intersections and sidewalks; the 
schools and border-crossing posts; and the council 
chambers and courtrooms. Surely we are not going 
to find their practices at work, ’bordering’ or other- 
wise, at "levels’ that are positioned as rungs above 
these sites of social practice, i.e. at their qocal, state/ 
provincial, national’ or ’supra-national regional’ and 
’global’ levels. Here Leitner and Miller reveal a 
tendency for causal slippage that Jonas makes a 
conscious effort to avoid - not so easy when one is 
enrolled in the scalar axiomatic. The problem so 
thoroughly infuses scale talk that we soon find 
Leitner and Miller talking about things being 
’downloaded’ and ’uploaded’ to other levels, while 
at the same time claiming that these restructurings 
of scale ’flow from social struggle’ (2007, 120). 
Which sites those struggles took place in, and 
which practices are involved, is left unresolved. 

Dustin.g off the usual political subjects 

As we noted in our original paper, the scale 
debates of the last 20 years emerge out of strong 
political commitments, and we do not question the 
sincerity of those we review in our critique of scale. 
But in the responses to our paper, we find that 
what stands for political is in danger of calcification 
and caricature. Hoefle and Leitner and Miller 

return repeatedly to a small variety of political ’hot 
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topics’ meant to illustrate the utility of the scale 
concept for mapping solutions to political crises. 
While we also do not question our commentators’ 
political commitments, we nevertheless note that 
too frequently their reluctance to engage an 
alternative theory of spatiality is due not to an 
evaluation of its intrinsic merits, but to tt~eir sense 
.... misguided in our estimation - of the self-evident 
value of scalar frameworks for pushing forward 
socio-political change. Specifically, the discussions 
of politics tend to appear either: (a) in the place of 
strong analysis, support and refutation in the 
respondents’ arguments in support of scale; or (b) 
as a ’reading off’ of politics through scale in order 
to demonstrate its concreteness, while at the same 
time being tautologically framed in its terms. 
Hoefle and Leitner and Miller pull together various 
examples in wt~ict~ supposedly ’scalar’ politics .... 
e.g. the global scale of the WTO versus those of 
local, grassroots social movements - stand in for 
arguments against our critiques of the scale concept, 
but they do so as if these examples were 
transparently scaled beforehand. When political 
empirics are pre-treated with a scalar analytic and 
tt~en used in support of the scalar concept itself, it 
not only naturalizes scale thinking, more importantly 
it does an injustice to political thought, falsely 
suggesting that scale theorizing is the only way - 
or at least the right way --- to frame a given political 
struggle. The political risk in this rhetorical strategy 
is to defuse the real potential of academic activism 
by reductively assigning the virtualities of political 
struggles of diverse groups to a scalar a priori. In 

such cases, the political work of academics might 
rightly be viewed by non-academic activists as 
explorative, undertaken in order to prop up a 
theoretical argument hmapable of standing on its own. 

To illustrate, in the first proper section of his 
response, Hoefle enlists his 2000 analysis of Brazilian 
political movements to develop an argument for 
the political relevance of scalar analytics. Ilere 
Hoefle attempts to convince readers of the political 
relevance of scale by carving up a political context 
in scalar terms and then asserting its significance: 

A host of global, national, regional, state-level, 

municipa~ily-levd actors interact aped struggle over lhe 

fate of fl’~e Amazon, and lhe concept of scale is 

extremely imporlant for understanding what appears to 

be political chaos. (2006, 238) 

This research, however, does not prove the 
political value of scale but simply exercises the 
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analytics (Hoefle 2006, Figure 1, 239) he brought 
from Rio to the rainforest. Absent of any analysis, 
and without having engaged our conceptualization 
of the site, Hoefle instead offers an abrupt 
announcement that ’it is hard to see how the 

concept of a site would do justice to the complexity 
of Amazonian politics’ and that ’the concept of the 
site is politically conservative’ (2(!(!6, 240). 

In contrast, we rnaintain quite simply that the 
flat ontology is deeply concerned with questions of 
politics, and that assuming that power only flows 
through a logic of scale, taken as a given front the 
outset (whether it looks like this ; or this +-~, 
restricts rather than enhances its analysis. We 
advance a site ontology specifically to address poli- 
tics, calling it an approach that: 

allows us to avoid falling into the trap of naive 
voluntarism by embedding individuals within milieux 
of force rdations unfo]ding wilhin the context of orders 
that constrict am’l practices thai p~ormafivize. (Marstop~ 
et aL 2005, 424) 

Reading closely 

Ore" review of the literature in ’Human Geography 
without Scale’ was organized to illustrate the 
increasingly complex character of scale theorizing 
over the past 20 years. Given the brevity of our 
review, it is not surprising that some of the 
participants in the scale debates would take 
exception to one or another aspect of our analysis. 
Among these respondents, it is Jonas and Leitner 
and Miller who most challenge our ctmracterization 
of the scale literature. Jonas is concerned that we 
have unfairly presented scale as a choice between 
two poles, the local and the global, witt~out 

acknowledging the vast amount of literature that 
addresses what goes on in the complicated middle 
ranges of scale (urban areas, regions and states), 
where actors tend to engage institutions and states. 
On the one hand, we describe at several points in 
the paper the attention paid to these middle scales, 
and in fact the overall intent of the section 
’Complexifying scale’ is to acknowledge progress 
in disrnantling the rigidities first elaborated in 
Peter Taylor’s three-level model (1982) on the 
production of scale. On the other hand, as Jonas 
notes, we do focus considerable attention on the 
binaries associated with the local and the global, 
and in various passages it might appear that scale 
pivots on that polarity. Our numerous references to 
the local-global model are not, however, based on a 
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reductive reading of scale, but rather a consideration 
of its ’limit concept’. As formulated in the literature, 
the local and the global do not exclude levels within 
a continuum, but rather enable a variety of rdative 

differences in power, flexibility and mobility 
constituting the in-between of any given set of 
scalar levels. We acknowledge this complexity 
throughout the paper, but what is of importance to 
us is not how rnany levels or how complex their 
intersection, but the various binarizations associated 
wi~h its endpoints (e.g. cosmopolitan-parochial, 
objective-subjective, masculine-feminine), which 
we find unnecessarily constrictive. 

For their part, Leitner and Miller claim that we 
neglected a large body of empirical literature that 
elaborates the scales at which agency is operative. 
They contextualize their criticism in terms of the 
disciplinary impact of ~he agency versus structure 
debates in geography. Leitner and Miller are cor- 
rect in pointing out that there are several parts of 
our paper where we claim that the scalar imagi- 
nary pits local actors agains~ broad-scale economic 
forces. The following example from our paper is 
especially apposite: 

hierarchical scale (de)limits practical agency as a necessaD" 

outcome of its orgapdzaliom For once hierarchies are 

assumed, agency and its ’others~ - whether the structural 

imperalives of accumulation lheoty or lhe more dynamic 

and open ended sets of relations associated with 

transnationalism and globalkafion - are assigned a spatial 

register in ~he scaffold imaginary. Invariably, social 

practice takes a lower rung on the hierarchy, while 

’broader forces’, such as the juggernaut of globalization, 

are assigned a greater degree of social and territorial 

significat~ce. (Mmslon et al. 2005, 427; aNo see the extended 

quote fl:om page 421, above) 

On Leitner’s and Miller’s point, we concede that a 
close reading of the literature will reveal examples 
of agents who are thought,, to tap the resources of 
mid-level scales in opposition to the forces of 
capitalism (Herod 1991, who we cite, is, as Leitner 
and Miller note, a case in point). Nonetheless, there 
is also a great deal of evidence in support of our 
reading of the literature, so much so that it barely 
requires supportive citation these days. For example, 
consider this relatively recent assessment by 
Gibson-Graham: 

We are all familiar with the denigration of the local as 

small and relatively powerless, defined and confined 

by the global: the global is a force, the local is its field 

of play; the global is penetrating, the local penetrated 

and transformed. Globalism is synonymous with abstract 
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space, lhe fl:ictionless movemeal of money and 

commodities, the expansiveness and inventiveness of 

capitalism and ~he market. Bu~ its Other, bcalism, is coded 

as place, communRy, defensiveness, bounded identity, 

in sit~ labor, noncapRalism, the traditional. (2002, 27) 

Finally, while our review of nearly 25 years of scale 
theory in a few pages may have produced some 
synoptic gloss, our commentators had a much 
smaller text to work with. Hence it is unfortunate 

to see some of their textual infidelities, as in: 
Leitner% and Miller’s equation of our flat ontology 
with agency, a hangover from their local-global 
binarism (2(1(17, 118); their unexplained conflation 
of our ontology with that of Latour’s, after which 
their response to his is presented without explanation 
as a response ~o o~¢rs (2007, 121); and their use, as 
’evidence’ against our 2005 paper, of a string of 
citations to unavailable book chapters from a single 
forthcoming volume: 

the recent scholarly literature on imaginaries and practices 

of progressive social movements challenging aeoliberal 

globalizatiop~ suggests lhat erasing sca]e and structure 

as theoretical notions in geographical inquiD" is problematic 

and unproductive ~Bond & McInnes 2007; Leitner et a!. 

2007a, c; Mair 2007; Miller 2007; Old.field & S~okke 2007; 

Sites 2007; Wainwright 200~ (Leitner and Miller 2007, 121) 

(b) Jonas’s adaptation of an unpublished 2000 
commentary, wherein he cites a six-year-old paper by 
Marston (20(!(!), who was critical of scale theorists’ 
failure to address social reproduction, and interrogates 
it on the critical ground and perspective of Marston 
et al. (2005), as if the arguments were or even need 
be the same (!onas 2006, 401); and (c) Chris 
Collinge’s attempt to conduct a deconstructive 
reading of Nell Smith’s contributions to socio-spatial 
theory, which is problematically approached as if: 
(i) the author’s intentions were immune to conceptual 
re-positionings, and (ii) the texts needed to form a 
singular and coherent oeuvre; and (d) Hoefle’s 
claim {hat we rely ’too heavily’ on Derrida (Hoefle 
2(!(!6, 238), whom we never cite and rnention only 
in passing, by way of an adjective (2(!(!5, 423). 

Thinking Latour and Derrida with Collinge 

While we take issue with Collinge (2(1(16) on certain 
points, we nevertheless find his to be a generally 
encouraging response to our effort to articulate a 
human geography without scale. By turns, he 
blends an analysis of the ~wo trajectories of our 
argument - a critique of the scale concept and the 
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creation of a flat ontology devoid of scale - with 
two alternate strands, presented as divergent routes 
that our paper might have takem 

Responding to our flat ontolo~’, Collinge proposes 
that a turn to Latour and Actor Network Theory 
(ANT) provides a different approach ~o exploring 
terrains beyond scale, even ~hough he affirms our 
use of Deleuze’s distinction between the actual and 

the virtual to avoid that ’deadpan sense of happen- 
stance’ (Collinge 2006, 250) one sometimes finds in 
ANT. While page constraints prevented us from 
providing a comparative analysis of the differences 
between Latour’s and our position, Collinge’s 
commentary enables us a brief excursion here. tie 
highlights fi~ree crucial distinctions: (a) Latour 
neutrally includes both humans and non-humans 
in his notion of the network, whereas Schatzki (2002) 
--- the central inspiration for our turn to site ontof 
ogy - includes both, but privileges ~he human; (b) 
Latour’s ANT offers a more politically efficacious 
and indeed potentially radical account of social life; 
and (c) the spatialities of our project are unneces- 
sarily restrictive, precluding the interrogation of 
scale altogether, a move that Colliage argues 
against, alternately through Latour and Derrida. 

With regard to tt~e first distinction, it is important 
to note that, while Schatzki does indeed develop 
his social site through human-centred contextuali- 
zation, this portion of the theory is ~zot something 
that we take up in the paper. On the contrary, our 
descriptions of the site are predicated on avoiding 
privilegings and other a priori distinctions between 
the human and the non-human. We further opt to 
forego entirely the compulsion to frame spatialities 
in the yet-still-privileged terms of humans and 
their negations (distributing ;agency’ ~o other objects 
only serves to spread the liberalist philosophy more, 
well, liberally); for this reason, we chose instead 
the generic term "bodies’ to register ~he material 
contents of the site. The Spinozism that lurks behind 
this terminology is intended: the various ways that 
bodies assemble and move, affect and are affected 
together are enormously important for discussing 
both the constitution of a site and how if might 
cohere and maintain itself (Spinoza 2000). 

Our response ~o Collinge’s second point is 
related to the issue of the non-human, for it is the 
Latourian tendency to include the non-human as 
agents in networks that Collinge affirms to be 
"more radical’ ~han those who, like Schatzki, centre 
the human (Collinge 2006, 250). While we agree 
with his inclination to opt for the more radical in a 
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series of choices, it is not entirely clear to us that 
Latour"s work can be held up as the exernplar of 
radical theorizing. For example, in reviewing a 
number of Latour’s recent works, Wainwright 
noted the tendency for Latour% politics to be 
lamely bourgeois: 

It’s nice to imagine, as Labour beckons, ’that a [wine] 
cellar in Burgm~dy invites you to a wine tasting,’ but 
what does this have to do with political struggles? 
Latour never deigns to apply his approach to a complex 
hislorical-politica~ situation. (Wainwright 2005, 119) 

In the third point Collinge makes clear that he 
considers Latour’s picture of the network to be 
more spatially inclusive than our own. Collinge 
notes that Latour’s project is designed to be 
completely inclusive, open to explorations of scales 
as well as sites. Yet we note that the scalar 

imaginary is not simply the most pervasive of 
spatial imaginaries, but that it has become so 
normativized and centralized as to make it 

impossible to think space without it (,note the tone 
of inevitability adopted by some of the other 
commentators). While the thought of alternative 
spatialities (q.~ the creation of concepts, following 
Deleuze and Guattari 1994) is indeed appealing to 
us, it is necessary to make room for them as they 
are encountered. Considering the size of the 
ground that the scalar theorists have crowned, 
such a proposal seems impossible. 

And finally, why not turn to Derrida after all and 
take up Collinge’s very interesting point that: 

the problerns with scale analysis go well beyond 
sknple error and express a wider tendency, a wider 
logocentrism or metaphysics of presence within the 
language of ~mman geography. (Col~inge 2007, 250) 

On these grounds, Collinge suggests that we n~:ed 
scale - more or less to be the negative rnoment, the 
trace, in the production of the site. An alternative 
to this interesting suggestion is to do something we 
never atternpted in our paper: &construct scale. 

In his analysis of the metaphysics of presence, 
which he directed to such terms as ’God’ and ’Man’, 
Derrida pointed to the problematic ~structurality of 
structure’ (1972, 248), by which he meant to signal 
the contradictory openness of a structure that 
closes off the very ’freeplay’ that structure itself 
makes possible (see also Foucault 1994, on the ana- 
lytic of finitude). }tad we taken up the metaphysics 
of scale, then we might have indicted the ’global’ 
as the transcendental spatial signifier- the mother 
(Genesis) of all signifiers? - producing the very 
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possibility of scalar thinking (see Tagg 1997). We 
could then see the global operating as a constant 
presence, an essence, a substance, a subject, a logos 
that, as with all centres, organizes its attendant 
structure (scales from it to the local), while limiting 

(by conceptually and politically fixing space) and 
e~abli~g (through scalar structurations, gloca]iza- 
tions, scale benclings, etc.) freeplay. Hence we 
reach a paradox: the global is both the ’origin’ of 
scalar complexity and the barrier to thinking (spa- 
tially) outside of the binary. As Derrida put it in a 
different but parallel context: 

The concept of centered structure is ip~ fact the cop~cept 

of a freeplay based on a fundamental ground, a 

freeplay which is constituted upon a fundamental 

immobility and a reassuring certitude, which is itself 

beyond the reach of the freeplay. (Derrida 1972~ 248) 

In the absence of the structuring centre of the 
global and the resultant scalar hierarchy, might not 
this constrained freeplay be set loose to become the real 
’messiness’ of space (also see Marston et al. 2007)? 

Thinking Deleuze and DeLanda with 
Escobar 

Escobar’s (2007) response expresses multiple 
affinities with our paper and advances questions 
that invite further refinements of its ontological 
argument. }tle situates our paper within a small- 
but-growing number of social theorists - Manuel 
DeLanda and Tizianna Terronova among them - 
who are developing an ’ontological turn’ characterized 
by ’flat’ theorizing. We are flattered to find ourselves 
in such good company and appreciate his overall 
affirmation of our project: 

It follows lhat processes of localizalion should not be 

seen as the imprint of the global on the local, but as the 

act:~alization of a partic~.lar com~.ective process, o’~t of a field 

of virtuality. Indeed, what exists is always a manifold of 

interacting sites that emerge within unfolding event- 

relations that inck~de, of course, relations of force from 

inside and outside the site. This site approach is of 

relevance to ethnography and anthropology as much as 

it is to geography. It provides an alternative to established, 

s~ate-centric, capi~alocenlric and globalcen~ric ~hinkip~g, 

wRh their emphasis op~ ’larger forces’, hierarchies, deter- 

ruination and rigid structures. (Escobar 2007, 109; emphasis 

in original) 

Given Escobar’s central concerns for politics and 
complex organization (2(1(14), we also appreciate his 
recognition that: ’Flat alternatives make visible design 
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principles based on open architectures allowing for 
interconnection of autonomous networks, and the 
potential for expansive inter-networking enabled 
by decentralization, resilience and autonomy’ (Escobar 
2007, 111). 

Yet while Escobar is enthusiastic about the shifts 

that emerge within our flat ontology, he retains 
some reservations about our project: 

What is mosl exciting aboul the argument for me is lhat 

it is part and parcel of what seems a growing, and 

daring, attempt at looking at social theo~y in an akoge~her 

differen~ way - wha~ could broadly be ~ermed ’flat 

alternatives’. H~e language itself is indicative of this aim: 

flat versus hierarchical, horizontality versus verticality, 

self-organization versus stmcturation, emergence versus 

transcendence~ attention ~o ontology as opposed ~o 

epistemology, and so forth. Whether all of this amounts 

to a complete overhaul of the notion of sca]e, I think, 

remains an open question. (Escobar 2007, 106) 

This open question is based most centrally within 
DeLanda’s recent use of scalar thinking in 
developing a theory of assemblages (2006), and at 
the end of his commentary, Escobar leaves us with 
three key inquiries. In what follows we examine 
the implications of each of these questions. 

Does [the fiat ontology] entail human/natural 

geographies wRhout scale, or does it necessarily lead to a 

concep{a~alization of hmnan geography wt’dch has no 

longer any use for ;scale’? (Escobar 2007, i 11) 

As our discussion of Jonas noted earlier, one of the 
critical lines running through both our paper and the 
commentaries has been the too frequent indisce> 
nibility of scale as an object in the world and/or as 
an analytic *ooI used for describing it. Echoing this, 
Escobar asks whether we propose an ontological- 
material rejection of scale (i.e. asserting that it does not 
exist in the context of the actual geographies around 
us) or merely a methodologico-epistenrological 
evacuation of the concept (i.e. calling for the termina- 

tion of its analytic employment within the discipline). 
We answer both of Escobar’s framings in the 
affirmative: the material nonexistence of scale is an 
ontological implicatk-m of the second half of our paper, 
but, at the same time, the internal critique of the scale 
concept that opens the paper suggests that retaining 
it within disciplinary discourse and practice is also 
episternologically and politically disabling. Rather 
than leave an ontological vacuum in the place of these 
critiques, we went on to construct a dynamic and 
mutable notion of the site that avoids the taxonomic 

and static pitfalls characteristic of scalar worldviews. 
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That effort required, in part, a critical and selec- 
tive incorporation of DeLanda, who had early on 
employed certain modes of scalar thinking as a 
means for describing the co-constitutive workings 
of micro- and macro-processes (DeLanda 1997). 
Escobar reiterates DeLanda’s (2006) contention that 
his ontology is capable of combining flat approaches 
with a ’significantly transformed’ notion of scale 
(Escobar 2007, 111). Not surprisingly, this ontology 
has a great number of resonances with our own, as 
DeLanda and his primary influence, Deleuze, played 
key roles in the articulation of our flat ontology. 
Importantly, while DeLanda is resolute about the 
inclusion of scale within his own system, he is also 
at pains to avoid the apparent simplicity that 
comes with scalar configurations ’resembling a 
Russian doll or a set of Chinese boxes’ (Delanda 
2(1(16, 33). He analyses the relations between assem- 
blages - wholes whose properties emerge from the 
interactions between parts (Escobar 2(!(!7, 107) - and 
scales as a system in which micro assemblages 
aggregate and create affective resonances in such a 
way as to constitute larger, macro assemblages, 
which in turn then push back, affecting their own 
smaller, constitutive assemblages. In this way, he 
suggests, many local practices and residences go 
on to form neighbourhoods, many neighbourhood 
stabilizations and activities will go on to form cit- 
ies, and so on. But, in addition to these ’bottom-up’ 
processes, larger aggregates mobilize their own 
scale-proper processes that have systemic effects 
upon the smaller assemblages. Given the double 
movement of these specific connectivities, Escobar 
asks, ’Does [DeLanda’s notion of social assem- 
blagesl avoid the ontological verticality of estab- 
lished views of scale’ (Escobar 2ilil7, 111)? 

In addition to the more obvious instances of hier- 
archical discourse that frequently arise within 
DeLanda’s text, we find that his consistent employ- 
ment of scalar imaginaries at best risks reductivism 
and at worst imports a power-laden system that 
privileges certain socio-spatial aggregations over 
others. Part of our critique of scale turns upon the 
ways that geographers frequently import ---some- 
times even in spite of themselves - imaginaries 
of verticality that organize discussions of power 
according to structured difference, where specific 
sorting rnechanismsiconcepts are deployed in order 
to select out certain aggregated relations, bodies or 
movement. DeLanda’s frequent and deliberate use 
of scale as a tool for articulating the fundamental 
processes of assemblage theory represents an attempt 
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to illustrate the contributions of ’micro’ parts to the 

emergence of ;macro’ entities (e.g. cities or markets), 

such that those parts encumber the effects of new 

organizations in terms of size, force, movement 

and duration (DeLanda 2006, 34). 11e explains: 

Tt’._e identity of ;_my assemblage at any level of scale is 

abvays tt’,e product of a process (territoria]ization and, 

in some cases, coding) and it is always precarious, since 

other processes (deterritoria]ization and decodip@ cap, 

destabilize it. For ~his reason, t~e ontological status of 

assemblages, large and small, is always tha~ of unique, 

singular individuals. (2006, 28) 

While we affirm, with Escobar, aspects of DeLanda’s 
development of assemblage theory for presenting 
’an alternative to the organic or structural totalities 
postulated by classical social science" (Escobar 
2007, 107), we find that his invocation of scale 
short-circuits the productivities that could surface 
in such anti-essentialist and singularizing 
So while DeLanda is clearly at pains to avoid 
conceptualizing successive layers of scale - 
neighbourhood, ~he city--- {hey continuously 
resurface as transparent and critically preernptive 
objects, cemented into a ranking of appropriate 
processes relative 1o equally cemented neighbours 
(thus the city becomes sandwiched between the 
~eighbourhood a~d the ~ation}~ This formulatio~ 
enables DeLanda’s readers to imagiae aggregates 
of larger or smaller size, but only at the cos~ of 
taking their production in space for granted. What 
is more, it provides a picture of the world wherein 
nothing really looks all ~hat differeat; though we 
take a different route, at the end, ~he same spatio- 
conceptual objects remaia. The problem is 
simply that, for DeLanda, scale is treated as a 
hierarchical given, but that, throughout ~is 
analysis, the classic analytical ob)ects of scale .... 
those imaginary puzzle pieces that combine to 
form a picture of scalar hierarchy - retain their 
critical hegemony. 

Do ’embedded assemblages’ [DeI_,anda] amount to a 
manifold (Marsfon et all, whether with emergent and 
adaptive properties or not? (Escobar 2007, 111) 

Despite the fact that he retains a scalar conceptuali- 
zation, we still see connections between DeLanda’s 
notion of assemblages and our own reading of 
manifolds. Iindeed, some of these connections have 
already been articulated by DeLanda. Put most 
plainly, we can configure a relation between the 
two when oriented by the Deleuzean axis of the 
actual and the virtual (DeLanda 2002). In DeLanda’s 
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account (2006), assemblages tend to look like 
actualities that take their own ’scales" for granted 
(scale looks in DeLanda like the ’there’ where the 
assemblage often happens). Ideally, each assemblage 
should operate according to its own emergent 
’diagrams’ of power relations (that is, its tendencies 

toward certain force relations and organizations 
conditioned by its own situatedness). As we under- 
stand them, manifolds consist of the dynamism of 
force relations expressed potentially or virtually in 
the articulation of the emerging site. They are the 
potential upon which a diagram traces a trajectory 
or maps a set on interrelating, inter-affective forces. 
At issue, then, is a distinction between the assemblage 
and the site, rather than the assemblage and the 
ma nifold. 

DeLanda distinguishes himself from Deleuze, 
explaining: 

Because Deleuze does not subscribe to the multiscale 

social ontology that I am elaborating here, he never 

says that eact~ of these entilies (interpersonal networks, 

institq~tional organizations, cities, etc.) have lheir own 

diagram. On ~he contrary, he asserts ~hat the diagram 

’is coextensive with the social field’. {DeLanda 2006, ".." 26) 

But here, the diagrams emerge almost invariably 
out of the banal, classically scalar objects that we 
have been describing above, leaving us in a 
position where we have a new term (assemblage) 
with which to talk about cities, but a similar 
analytic (diagrammatic ’tendencies’) with which to 
say that the city does what we always thought it 
did (think central place theory, for instance). By 
contrast, our account of the virtuality of sites makes 

~hat which goes into ~heir constil~¢tion determinant 
with respect to their diagramrnatics. Thus, the virtual 
communicates with its site situatedness: the site 

ontology thereby avoids imposing precontextualized 
social spaces (scales) on emergent diagrams. Hence, 
we propose n diagrams, a virtually infinite number 
with which to speak to the specific variations and 
differences unfolding in the equally specific and 
singular site. 

What happep~s to lt~e logic of copd:rol, to minorilarian 

logics, ~o ~he enabling and open-ended character of 

dispersed network formations dream~ up by some 

contemporary movements if gains cannot be ~hough~ 

about in terms of scalar effects? (Escobar 2007, 1il) 

A Newtonian worldview continually haunts the 
calculus of mobilization and resistance. At its most 
basic, this resolves itself in size fetishism, where 
global capitalism and imperialism can only be 
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combatted by entities operating at a similar scale. 
This leaves those who are constrained by various 
’militant particularisms’ (Harvey 1996), or who are 
too unde>resourced or disorganized to ’scale jump’ 
(Srnith 1992), on the bench when it comes to the 
zero-sum game of global resistance. More recently, 
this view has been articulated through force relations, 
mobility and access in an equally large-but-more- 
inclusive confrontation beV~veen global Ernpire and 
the Multitude it constitutes (Hardt and Negri 2000, 
2004). 

Geographers have recently rnade positive inroads 
to modifying these conceptualizations in the context 
of various global anti-globalization and anti-capitalist 
movements (Glassman 2(1(12; Wainwright and Ortiz 
2006). From the perspective of the activist, an 
incorporative, both!and strategy has emerged as 
an attempt to tackle aggregations of power at mul- 
tiple scales: 

M~ch debate goes on in the movement abrupt whether 

to focus our efforts globally or loca]ly. We need {o do 

both. Tt~e global insli{u{ions can most effectively be 

countered on a global scale, with international coordinatkm 

and solidarity. But on a local scale, alternatives are 

nmch easier ~o implement. By ~heir very nature, the 

alternatives that lead to a restorative economic democracy 

will be small--scale and rooted in commtmityo (Starhawk 

2OO2, 259) 

With regard to this type of political interrogation, 
we find DeLanda to be at his weakest. While we 
are inclined to disagree with much of the reliance 
on scalar thought that goes into conceiving 
strategies for social change, we are even less 
inclined to agree with DeLanda’s conceptualization 
of social change, divorced as it is from the politics 
that drive such changes. Although there have been 
numerous advances in thinking about the complexities 
of social movements at the end of the twentieth 

century (Graeber 2(1(12, 2004}, DeLanda nevertheless 
exhumes resource mobilization theory (2006, 42} 
as the proper entry point for considering social 
movements in the context of an assemblage theory 
that takes the participants in an aggregate as being 
relatively interchangeable (p. 37). In the final tally, 
this is the worst kind of scalar-centrism, an analytic 
that makes scale the final measure of possibility 
for arty social change and ultimately reduces all of 
the various dynamisms - trans-cultural and trans- 
continental affinities and solidarities - to a bottom line. 

As an addendum to his third question, Escobar 
asks of our project, 
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Is every politics of scale not reduced to the cot~junctural 

integrals of dispersed power if seen in terms of a notion 

of horizontality and mobility, even when *conceived as 

both open and muRi-directionally and unfolding non- 

lip,_early’ (Marstop,_ et aL 2005, 26)? (Escobar 2007, I1i) 

And yes, the dispersion of power has been the critical 
question for a number of years - both within and 
without the academy. It is no surprise that, in the 
absence of scale, Escobar would ask us about the 
seams on which certain lines of power begin to 
tear. Frankly, we find it easier to imagine these 
conjunctures as following along and redrawing the 
boundaries of dynamic sites defined by Deleuzean 
difference than as traversing space through struc- 
turated scales, no matter how complex. And as our 
site-specificity would suggest, we register affinities 
with the approaches taken by contemporary social 
movements generating strange attractors and even 
stranger aggregations of any number of different, 
minor political groups (such as multiplicities of 
affinity groups) that, in the style of zapatismo, 

work from developing solidarities with various 
minoritarian political groups with the intent of 
producing mobile, mutable aggregates. 

Conclusion 

If you got this far you must really love scale (or love 
talking about it). We close ever so briefly by gratefully 
acknowledging the commentators on our paper: Chris 
Collinge, Arturo Escobar, Scott William Hoefle, 
Andrew Jonas, Helga Leitner and Byron Miller. ’[’he 
amount of effort required to write such detailed and 
thoughtful critiques explains why such exd~anges are 
so rare. We also extend special thanks to Adam Tickell 
for providing the space for this interchange to occur. 
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Abstract. This paper forms a short envoi to this special issue. In it, I argue as to why the writ of 

perfbrmative approaches exemplified by the papers in this issue should run wider. I also mount a 

defence against some of the main criticisms of these approaches. 

"She slept in the wind, she was learning to sleep 
in the wind." 

Graham (2002, page 85) 

Introduction 
I have been asked to provide a brief farewell to this important and exciting set of 
papers which, along with the collections edited by Rose and Thrift (2000) and 
Dewsbury et al (2002), has begun to provide at least a base camp for considering 
how the writ of performative approaches to the social might run in the domain of 
the spatial sciences. In this piece, after a short preamble, I want to argue for why this 
development should be counted as important. I will then move to a consideration of 
why performative approaches are often criticised, before rounding off with a few 
conclusions. 

The first thing to say is that, of course, these performative approaches are a 
variegated domain and do not add up to any kind of whole. Rather, they are a stance 
to the world which takes on many different forms and which is shot through with 
controversy and disagreement. For example, authors have taken quite contrary views 
about the importance or otherwise of ’live’ performance (see Auslander, 2001; 
Phelan, 1993). Similarly, the range of views about the performing body what it 
is and how it works are almost bewildering in their complexity (see Ahmed and 
Thomas, 2003; Schechner, 2002). 

The second thing to say is that much of what is currently taking place in perfor- 
mative approaches is perhaps best thought of as a reworking of two ancient and vexed 
questions which nowadays are often thought of as two sides of the same coin, namely 
thinking and materiality. Many writers nowadays tend to frame this reworking in 
Spinozan terms as thought and extension (see Thrift, 2003a), recognising these as 
aspects of each other. But they also argue that these parallel terms have specific 
historical forms. Thus, for example, both thought and extension are caught up in rich 
ecologies of objects which have constitutive effects on precisely what counts as thinking 
and materiality, and can therefore produce wild new imaginaries (Tiffany, 2000). 

I[ Current address: Life and Environmental Sciences iDivision, University of Oxford, 2 South Parks 
Road, Oxford OX1 3UB, England; e-mail: NigelTI’hrift@admin.ox.ac.uk 
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So why take a performative approach? 
Whatever may be said about these intricacies, perff~rmance is surely a good way of 

trying to form an understanding of a series of different moments of life which, in the 

past, have too often been ignored in academic writing. I will mention just three of 

these. 

One is the extraordinary importance of affect in human life. Yet, though we all 

know this from personal experience, let alone the firestorms of affect that periodically 

grip the world, it has proved very difficult to find a vocabulary to deal with the grip of 

the affective aspects of life. Too often, there has been a retreat into a sociological 

approach to individuated ’emotions’ which somehow strips away (or perhaps never 

gets near) the exact qualities of the passions that it is so important to touch. That 

might not matter so much, perhaps, if it were possible to claim that afl’ect was simply a 

kind of irrational undergrowth which social scientists could ignore. But there are two 

good reasons to argue the opposite. One is that it is possible to argue, as Spinoza did, 

that affect should be seen as something more nearly akin to a major natural force 

which we cannot sidestep. The other is that affect is now being harnessed ever more 

knowingly. From the mobilisation of political will to new kinds of state form, from the 

construction of a different and more pervasive kind of celebrity to new forms of 

capitalism, affect is a vital part of current social constructions, one which makes it 

possible to talk of a performative principle whose goal is to harness affect to power in 

ways hitherto unthought of (McKenzie, 2001). 

Another moment of life is the frames that surround and locate us, which are very 

often responsible for making us go in particular directions (and, indeed, for producing 

a sense of what constitutes direction in the first place). A considerable part of this 

’underworld’ shows up preformed before any action takes place. Equivalent to all the 

paratextual apparatuses that are the basic format of the act of reading, this historically 

sedimented ’unconscious’ ranges all the way from the simple facts of how we measure 

out the world so as to ensure that we are in the right place at the right time to the way 

that our bodies are fired up by body disciplines often learnt in childhood and which 

push us in particular ways even before cognition begins to have its say (Thrift, 2004). 

The point is that performance has a whole repertoire of practices that can show up and 

work with these unconsidered trifles, which turn out to be anything but trifling. In 

particular, the understanding of performance is caught up with two realms which are 

too rarely considered: the many communicative registers of the body and the minutiae 

of spatial movement. Performance can mould bodies so that they show up the com- 

municative registers which academics, as a cursive community of practice, are so often 

blind to (Finnegan, 2002; Geurts, 2002): the subtleties of body language, the sensibil- 

ities of balance and posture, the sensory orientations of motion. And performance can 

also show up all the different ways in which ’small’ spaces can have ’large’ effects. For 

example, performance through doing has vocabularies of staging and layout, and 

knowledges of the way in which different stagings and layouts can call forth different 

dramatic effects, which are vital to our understanding of how bodies are sent about 

their daily business, positioned, and juxtapositioned in ways which think the world 

without drawing on cognition. 

A final moment of life that I want to mention is the immediacy of the now. Of 

course, I am as aware as anyone else that the moment of the now is a complex and 

highly variable construction. Post-Bergson, post-Derrida, post-Deleuze, it would be 

difficult to think otherwise. But perhaps social scientists have taken less notice than 

they might of just how much of life is still lived on that cusp and of the situational 

wisdoms it brings forth: of the body moving, of how to speak the right words at the 

right time, of how to arrange spaces so that they modify certainties, and so on. A few 
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social scientific traditions have attempted to plumb the depths of the now but the 
resources that can be brought to play in a situation and the way in which they can 
pan out are too often ignored because of a series of long-standing social scientific 
prejudices, and especially the prejudice that the small cannot be large (Latour, 2002a). 
Again, this is no longer a feasible stance: because of the derivation of a whole set of 
new technologies, from cinema to drill, the engineering of the moment is becoming a 
matter of interest to so many parties that it is possible to say that it is becoming one of 
the key political battlefields of modern life. But performance has spent much of its 
career involved with matters such as intuition and improvisation, and it knows this 
terrain. Indeed, perhaps one of the most important questions that we should be 
addressing is who its knowledge will end up being owned by. 

If these three insights, out of very many, are put together, then I think they start to 
show up a different kind of world from the one that many social scientists are used 
to thinking of. That world is one in which various networks of the social make their 
way" into the world according to different times and by occupying different spaces. 
Human subjects are the momentary creations of these networks, conjured into exis- 
tence according to the summonings of particular contexts, and working to positional 
and dispositional ethics that they are often only vaguely conscious of. 

At the same time, what is also shown up is a complex world which is more open to 
influence than is often made out to be the case. Instead of the well-constructed battle 
lines of so many social science depictions which conjure up the world as shot through 
by forces that render it dumbstruck and able to cry "enough’ only in extreme situations 
(which have usually been organised by those supposedly in the know) what can be 
seen is something altogether messier, in which pockets of order coexist with areas 
that have a kind of order and with others which are near to inchoate and in which 
knowledge is rarely on such firm ground that it can unproblematically dispense under- 
standing. In turn, this dappled world (Cartwright, 2001) gives a much greater role 
to uncertainty: Uncertain outcomes built upon partial knowledge are a constant of 
human life. Much of the knowledge base of performance is built upon being able to 
offer quick responses to situations, responses which are able to intervene positively 
instead of simply going with the flow. The current emphasis on creativity is, I think, 
a response to a by-now banal realisation that the world is not a reflection but a 
continuous composition. Of course, creativity can easily be coined (compare Osborne, 
2003) but that does not invalidate its potency. 

Where’s the beef ? 
In the course of presentations, I continually hear three questions concerning the 
performative approach: where is the politics? what are you doing with all this arty 
stufl~? where is the space? I mean to answer each of these questions in turn. 

The political question might be lYamed as the difference in approach between those 
who insist that the problem of the constitution of society has been solved and that what 
remains is to read off the meaning and practices of social aggregates, and those who 
study the fragile and temporary construction of the social aggregates and whose main 
concern is modes of deployment (Latour, 2002b). For the latter group, to which I 
belong, politics is a precious thing, a fragile form of life and one of the chief means 
through which society is achieved. It is also necessarily a hesitant entity as it is highly 
performative. 

Perhaps this hesitancy is why the performative approach is very often construed 
as apolitical. In fact, the avowed intent of most performance is exactly the opposite. 
It wants to make things more political, much more political, in that, above all, it 
wants to expand the existing pool of alternatives and corresponding forms of dissent. 
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What the performative approach shows is in just how many registers the political and 
political action operate, even as it necessarily questions straitjacketed notions of what 
the political and political action consist of. For those who want political business as 
usual, in which they know the answers before the questions are asked,(1) performance 
admittedly has very little to offer, but for those of us who might have rather less 
Olympian views, in which analysis and strategy are less confident and clear-cut, the 
performative approach can provide not only a justification but also several new means 
of enunciation and an ethic (Thrift, 2003b). Not least because this is a world teeming 
with politics, in which agencies of political loyalty have been replaced by agencies of 
political choice, and in which electoral repertoires have been replaced by mixed-action 
repertoires (Norris, 2002). 

Another question revolves around the so-called artiness of the performative 
approach. Very often, considerable suspicion of the artiness of performance is voiced 
(usually from men, interestingly, which suggests that a gender dimension may be in 
operation). A part of this suspicion is cultural: Euro-American societies still retain a 
residual suspicion of the arts as harbingers of illusion (compare Stafford, 1994). 
Another part is sociological and resides in the current disciplinary division of labour. 
One other part is concerned with the means through which academics tend to earn 
their crust, which tends to downgrade many of the most important elements of 
performance: the tactile, the kinaesthetic, the auditory, and so on. But the creative 
and playful dimensions of performance seem to me to trump all these suspicions. In 
the kind of world I have depicted, performance provides a reservoir of knowledge 
which can be used to bridge moments in ways which do not simply echo the past 
and which provide the resources to make all manner of political interventions. Alter 
all, as Connolly (2002, page 16, 17) puts it: 

°’... Robert Bresson, the film director .... says ’Hostility to art is also hostility to the 
new, the unforeseen’. And perhaps [there] is a corollary: Hostility to art and the new 
finds expression in doctrines that set stringent limits in advance on experimentation 
in cultural theory and technique in cultural life." 
In turn, there is a clear need for a much greater rapport between the arts and 

humanities and the social sciences. Because of the rise of the media, software, design, 
and a whole series of other entities, more and more of the modern world is turning up 
in a domain somewhere between the instrumental and the aesthetic (Latour, 2002c). 
Whether this is a wholesale takeover by the commodity form, of the kind envisaged by 
Adorno, or something more subtle is open to debate. What is not open to debate is the 
need to produce a vocabulary that can describe and analyse this domain and work with 
and against it. 

A final question is set around the matter of space. I do not mean to go into this 
topic in any detail here as I have done so many times in the past (for example, Thrift, 
2003c). SufFice it to say that space becomes a vital medium for a number of reasons. To 
begin with, it is one of the chief means through which expression is constituted and 
because of its pliability that range of expression has, if anything, increased. All manner 
of spaces conforming to all sorts of metrics and metaphors are superimposed on and 
connected to each other in all kinds of combinations. Then, it is also one of the chief 
means through which political statements are made. Spaces can be stabilised in such a 
way that they act like political utterances, guiding subjects to particular conclusions. 

(1) In geography, for example, there are a large number of commentators who seem interested only 

in making declarative statements to an audience that they know ~vill agree with them. For these 

commentators morality and truthfulness naturally coincide. Would that it were that simple. See the 
remarkable book by Dewey (1927). 
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But, and as a counterpoint, the fabric of space is so multifarious that there are always 
holes and tears in which new forms of expression can come into being. Space is 
therefore constitutive in the strongest possible sense and it is not a misuse of the 
term to call it performative, as its many components continually act back, drawing 
on a range of different aesthetics as they do so. 

Conclusions 
In the end, the performative approach is unsettling for all sorts of reasons. Here I will 
mention just two. One is because it is so open-ended. That does not mean that it lacks 
discipline, of course. Many of its insights arise out of years of trainings and rehearsals 
prompted by carefully plotted scripts and storyboards. But, at the same time, part of its 
investment is inevitably in a world in which the props fall away as a result of a 
commitment to opening up the moment. Many academics do not see the world in 
this experimental wa~¢ For them it is already found before it is discovered. But in a 
world that has never been more mapped we surely still need to set out without maps 
every now and then. 

This relates to the other reason. The performative approach is also unsettling 
because it is in search of new forms of responsibility which can be articulated only 
partially in things like bodily dispositions, off-centre spaces, and flashes of other 
means of proceeding which hear beyond what we are able to hear (Butler, 2000). 
That kind of work inevitably invites detractors: it inw~lves consciously attempting to 
break open style (Vendler, 1995), its sigils are so open that they must be open 
to misinterpretation, and so on. So be it. Presently, the alternative seems to be a kind 
of practical al~d theoretical cycle of revenge. To remember the lessons of Aeschylus 
and refuse this cycle of revenge seems to me to be one of the most pressing tasks we 
currently face. 
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I hope you are having a restful weekend. 

More unsolicited advice (and this might be something you already had in mind)... I wonder if something like one of the attached two documents could be adopted 

for our purposes. One is the department of psychology (at UNC) departmental manual. It contains all relevant information about departmental procedures and 

could serve as a reference for new and old faculty alike. The other is my old department’s POA. 

We already have several departmental documents, discussed and approved by the faculty this year alone, which could serve as the foundation for a manual, 

handbook, or POA. Having a reference of this sort would help support the management of the main office as clear guidelines for copies, supplies, keys, work study 

students, enrollment issues, syllabi, office hours, independent studies, room changes, technical support, etc. could be placed in the manual or handbook instead 

of being constantly reinforced by the Chair or Assoc. Chair. Finally, this could be a "living" document, amended and voted on by the core and fixed-term faculty 

periodically. 

Best, 

Walter 

Walter Rucker 

Associate Protessor ~ Associate Chair 

Ahdcan ~ Alro~American Studies 

UNC~Chapel Hill 

10~ ~attle Hall 

Chapel Hdl, NC 

http:,~/affia~am.unc.edu/people, wo] ter <,.~mcker 
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I. CONTACTS 

Administrative: 

Chair, 201A Davie Hall 
Donald Lysle ; Kenan Distinguished Projbssor and Chair, 962-3088, __d_~_y___s__!___e__@__e_m______a__i__!_:___u_:__n____c___.___e_d___u_: 

Associate Chair, 247 Davie Hall 
Jonathan Abramowitz; Professor, 843-8170, j abramowitz@unc.edu 

Department Manager, 206 Davie Hall 
Terri Gault; 962-4153, _t___e_Lr__ig_a____u___l__t_@__t_~__n____c___.___e__O:_t_~. 

Assistant Department Manager, 203B Davie Hall 
Trent Hopper; 843-0174, thc~p@emafl.unc.edu 

Accounting Office Manager, 205 Davie Hall 
Laura Devon," 962-4150, ~_d._.e._y..o_..n__@emafl.unc.edu 

Accounting Office, 207 Davie Hall 
Christian Lincoln; Accounting Technician, 962-4152, ch6stian lincoln@emafl.unc.edu 

Computing Services, 359 Davie Hall 
Hugh Meriwether; OASIS Network Adm#tistrator, 962-4018, __h___u__g_h__=meriwethe~@__t_~__n____c___.___e___c__l:_t_~. 

Human Resources, 204 Davie Hall 
Pat Neville; Human Resources Faciftator, 962-6135, pnevflle@ernafl.unc.edu 

Student Services Manager, 203 Davie Hall 
Janice Kang; 962-7149, j___b_k___a__~g@:__u_:__n____c___.___e___d____u__ 

Executive Assistant to the Chair, 201 Davie Hall 
Jennifer Workman, 843-5467, jwork@eraail.unc.edu 

Departmental Webmaster, 201 Davie Hall 
Jennifer Workman, 843-5467, j____w__~_r__~@__e__m______a__i__!__.___u_:__n____c___.___e_d___u_: 



Program Coordinators 
Magen Stevens C#nical & Behavioral Neuroscience Programs, 962-4155, 

mvsteven@emafl.unc.edu 
Rhonda ~Taitfield; Cogvtitive, Social & Quantitative Programs, 962-2054, 

rwhitfi e@emafl.unc, edu 
Gina Wooldridge ; Developmental and Instructional Programs, 962-4155, 

g~,___o_o_l____d__@__e_m__~_i__!_:___u_=n____c__:___e_d___u_~ 

Graduate/Undergraduate Studies 

Director of Graduate Stndies, 102 Davie Hall 
Mark Hollins; Professor; 962-2441, mhollins@email.unc.edu 

Director of Undergraduate Studies, 255 Davie Hall 
Beth Kurtz-Costes; Professor, 962-4137, bkcostes@emafl.unc.edu 

Associate Director of Undergraduate Studies, 334 Davie Hall 
Elizabeth Jordan; Lecturer, 843-7759, eajordan@email.unc.edu 

Coordinator of Undergraduate Research in Psychology, 333 Davie Hall 
Jeannie Loeb; Lecturer, 843-7753, loeb@unc.edu 

Research Services 

Director of Research Services, 117 Davie Hall 
Todd Thiele; Professor, 966-1519, thiele@unc, edu 

Grants Management Officer, 203A Davie Hall 
Christina Rodriguez, 843-8985, ccrod@email.unc.edu 

Psychological Services Clinic 

Director of Psychological Services, 246 Davie Hall 
Erica Wise; 962-5034, ewise@email.unc.edu 

Clinic Manager, 203 Evergreen Building 
Richard Clark," 962-6906, raclark@unc.edu 



II. ADMINISTRATION 

The administration of the Department of Psychology consists of several areas: accounting, 
human resources, information services, research services and student services. In addition, six 
programs within the department are provided administrative support by their respective Program 
Coordinators. 

Accounting 

The accounting manager is located in Davie 205 and the accounting technicians are located in 
Davie 207. Each faculty member is assigned to an accounting technician who manages the 
finances of all awarded funds. The accounting manager oversees all departmental accounts. 

The accounting office is responsible for maintaining department budgets. This includes 
reconciliation, preparation of monthly statements for all fund sources, personnel projections, and 
tracking of start-up packages and renovation proj ect costs. All state, F&A, start-up, and trust 
funds operate on the fiscal year, which runs from July 1 to June 30. 

Financial resources for the department are comprised of state, F&A (overhead), trust, contract 
and grant funds. The accounting office approves all paperwork for payment of vendors, 
reimbursement, travel, purchasing and all other financial transactions that route through the 
University. 

State Funds: Funds used for permanent personnel, operational expenditures, as well as the 
instructional mission of the department. 

F&A Funds: Funds used to support the research mission of the department. 

Contract and Grants: Include external awards from sponsored research, as well as awards for 
internal grant awards funded by other university organizations. 

Trust Funds: Funds used to support teaching, graduate students, and the research mission of the 
Department. 

Start-up Funds: New faculty members are allocated start-up funds from the College of Arts 
and Sciences to establish their research and set up their office. Laura Devon, the accounting 
manager, monitors these funds and provides a monthly report of activities and balances. The 
start-up funds operate on the fiscal year and funds must be expended no later than May 15 of 
each year. Start-up funds are normally transferred to the department in early August of each 
year. A new faculty member should contact their program coordinator with requests for 
purchases using their start up funds. 

Participant Payments: There have been many changes in the way payments have been 
handled for participants. Please consult with accounting for grant guidelines and instructions for 
handling these transactions. 



Human Resources 

Pat Neville serves as the human resources facilitator for the Department of Psychology. She is 
located in Davie 204. She manages all human resources responsibilities for faculty and staff as 

follows: 

Payroll: The HI{ Facilitator handles all payroll actions for faculty, staff, and temporary 
employees. Additionally, she handles the hiring process for permanent and temporary personnel, 
coordinates the hiring of temporary employees and undergraduate student assistants, serves as 
the administrator of the Time Information System (TIM), distributes all payroll checks, and 
responds to any questions or concerns about employment. 

Vacation and Sick Leave: The HR facilitator responds to inquiries about vacation and sick 
leave policies and procedures. Staff leave is handled through the TIM system. 

Appointments/PromotionsiReappointments: The HR facilitator coordinates all EPA tenure 
track appointments, fixed-term appointments, faculty promotions/reappointments, summer 
school and summer funding 

SPA Employees (Staff): The HR facilitator manages the employment and payroll process for 
new staff employees, coordinates the implementation of employee work plans and performance 
review procedures, distributes updates of changes in policies and procedures, and manages the 
career banding processes. 

Benefits: The HR facilitator provides benefits information and updates, as needed. She can also 
answer or provide a source of information regarding benefits questions about insurance, 
retirement, leave policies for faculty and staff, and any other specific questions concerning 
benefits. 

Parking: Pat Neville also serves as the parking coordinator for the department. Please feel free 

to contact her with any questions about permits and/or allocations. (For more information on 
parking, see page 10 &this manual.) 

Information and Instructional Support 

Recent staffing changes have led to the reallocation of duties previously handled through 
the Information Office. Gina Wooldridge, located in Davie 235, is the Coordinator for the 
Developmental and Instructional Programs. As such, she supports the Developmental 
Program, updates the directories, maintains copier and fax equipment in Davie 230, 
maintains copier code allocations, and supports the directors of undergraduate and graduate 
education. She also is responsible for coordinating PSYC 395 applications, as well as 
providing administrative support for the Honors Program. Mail distribution, express mail 
service, and mailbox creation is now performed by Magen Stevens who is located in Davie 
237. Coordination of the records management process, disposal of sensitive records (classy 
trash), and management of the department’s recycling is handled by Trent Hopper, 



Assistant Department Manager, in Davie 203B. Jennifer Workman, Executive Assistant to 
the Chair, plans and coordinates the departmental commencement ceremony. 

Research Services 

This office supports the research mission of the Department. Professor Todd Thiele is the 
Director of Research Services. Christina Rodriguez is the Grants Management Officer.. 

Sponsored Research Pre-Award Processing: Christina Rodriquez, the Grants Management 
Officer, works with faculty and students to plan proposal budgets, to provide guidance in the 
preparation of proposals, to prepare the appropriate forms for proposals, and to route proposals 
through the University to meet funding agency deadlines. She also works with the Office of 
Sponsored Research to follow up on pre-awards. Christina’s position provides assistance for 
continuation progress reports, sub-contracts and all pre-award areas of external funding. 

IRB Process: All IRB applications are now processed through online submission. A review of 
the online submission procedures can be found at the Office of Human Research Ethics website: 
_t_g_t__p :i/re se arch. unc. eduioffi ce s/hum an -re s earch- ethi c s/online- sub mi s si oniind ex. htm. 

For a complete overview of University IRB Procedures please visit the following link: 
http ://oh re. un c. edu/i ndex. php. 

Although the new online procedure assists to shorten the length of the process, applications 
should be finalized and submitted at least two weeks prior to the due date, allowing time for local 
and university IRB review and approval before research proj ects begin. 

Student Services 

Janice Kang is the Student Services Manager for the department. She is located in Davie 203. 
She is responsible for most activities associated with graduate and undergraduate services. Her 
duties include advising and registration, graduate student payroll (~vhich includes research 
funding and teaching stipends) and submission of required Graduate School forms relating to 
graduate student progress. The student services manager serves as first contact for questions and 
concerns regarding financial aid, tuition and registration. She processes all summer 
appointments for graduate students. (Pat Neville processes one-time-payments for students.) 

The Director of Undergraduate Studies, Beth Kurtz-Costes, coordinates undergraduate advising, 
course evaluations, course changes, and other issues related to the undergraduate curriculum. 
Undergraduate students in need of general academic advising are encouraged to contact an 
advisor in Steele Building. 

Director of Undergraduate Research (Jeannie Loeb): 
(1) Oversees Psychology 395. 
(2) Sends reminders to faculty each semester about research postings on the Office of 

Undergraduate Research Web site and monitors bulletin boards in the lobby of Davie 
Hall. 



(3) Advises students interested in PSYC 395. 
(4) Circulates announcements to students. 

Associate Director of Undergraduate Studies (Beth Jordan): 
(1) Works with the Director of Undergraduate Studies to do academi c advising. 
(2) Serves on the Undergraduate Studies Committee. 

The Director of Graduate Studies, Mark Hollins, oversees graduate admissions, approves 
dissertation committee membership, and handles a variety of procedures associated with the 
graduate programs. For specific information on current departmental procedures relating to 
graduate studies, students are urged to refer to the memorandum from the Chair, which is 
di stributed to all graduate students at the beginning of each fall semester. 
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III. ADMINISTRATION POLICIES AND PROCEDURES 

Annnal Report 

The College of Arts and Sciences requires each department to submit an annual report of 
scholarly activities. This request is made in mid/late March of each year. Faculty will be 
notified by email when the system is available for access. Faculty are required to provide 
information regarding their teaching, research, and service to both the community and the 
University. Information is entered by each faculty member (or their designee) using a web-based 
program. In addition, the chair provides additional information on the administrative activities 
of the department. The web-based program combines individual faculty activities and 
information provided by the chair into a cumulative report on the department. The department 
also requires faculty members to provide a brief narrative that illuminates the data submitted for 
the annual report and explains any plans to improve performance in the areas of research, 
teaching or service, as appropriate. The data and the narrative are then used by the chair in 
determining salary increases for the faculty. 

Carolina First: Carolina First is a fundraising initiative of the University. The 
College of Arts and Sciences developed a mechanism to track and record how funds are 
allocated and expended annually. This tracking system is updated during the annual 
report process. If faculty members or students are allocated any funds from trust funds 
for special purposes, it is important that these funds are tracked and reported during the 
annual report submission. The department manager is responsible for updating this 
section of the report. However, if you were the recipient of these funds, you may be 
asked how this allocation benefited you. 

Buildin~ Repairs 

Facilities, heat/ventilation/air conditioning, housekeeping, pest control, lighting needs and 
telecommunication services should be reported to Trent Hopper, the assistant department 
manager, in Davie 203B. The appropriate office will be contacted to correct these problems. 
When submitting a request for telephone repair, please be sure to forward Trent the telephone 
number and description of the issue. 

Any key and/or lock problems should be submitted to Trent Hopper, the assistant department 
manager, as he handles the security of the building. 

Client Parking 

Client parking is located on the arboretum side of Davie Hall. There are three client parking 
places in this area. A "Psychology Visitor" Parking Permit is required in order for a client to 
park in this area. These permits may be obtained in Davie 204. The parking schedule needs to 
be checked to ensure that spaces are available during the date and time requested. This schedule 
is now maintained online through Google Calendars; please see Pat Neville in Davie 204 for 
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assistance. While it is not required to provide a specific space number, a valid parking pass must 
be placed in the front windshield on the driver’s side of the vehicle. 

These parking places are reserved for clinic clients only. If a faculty or staff member needs to 
park in this area, he/she must get permission from the department manager before a parking 
permit i s obtained~ 

Conflict of Interest 

Conflict of Interest is now managed during the contract and grant proposal process. The Grants 
Management Officer can provide further information on how this process works when applying 
to a funding agency. 

Copier 

There are two copiers in Davie 230 that can be used for instructional and research copies. Both 
copiers are operated by key pad. An eight digit code will be assigned each semester for 
instructional copies. If you need a code assigned to you please see Gina Wooldridge in Davie 

235. 

The copiers can also be used to scan documents into pdf format. For instructions on use of the 
copier, contact Gina Wooldridge in Room 235 or Trent Hopper in Room 203B. 

Equipment Repairs 

Hugh Meriwether is now a member of the OASIS team. While quick computer questions may 
still be routed through the department’s computing services office in Davie 359, those in need of 
computer equipment repair should submit a help ticket through the UNC help desk at 
http://help.unc.edu/index.htm. Other equipment repair requests should be routed through the 
assistant department manager in Davie 203B. 

External Professional Activities for Pay 

External Professional Activities for Pay forms must be completed and submitted on-line at 
epap.unc.edu by July 1 st of each year for the upcoming fiscal year. For any activities for which 

pay is being received, an on-line form will need to be completed. If you are provided an 
opportunity to perform external activities for pay during the course of the year (which was not 
reported in July), please complete the on-line form for approval prior to beginning the work. 

Policies and forms can be found online at 

http :iiwww.unc. eduicampusipoliciesiexternal activities.html. 

Fire Alarms 

Davie Hall has a modern fire sensor and alarm system. Any drills will be announced in advance 
and timed to cause the least disturbance. Everyone should exit the building when the alarm 
sounds. Be sure to shut your office door as you leave. Use the stairs if on the second or third 
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floor, do not use the elevator. The fire department may not allow us back in the building for 
some time, so take any items you may need with you. The meeting/waiting location is the grassy 
area between New East and Howell Hall. Do not congregate in front of Davie Hall. For classes: 
instruct students to take all personal items with them and proceed outside to the waiting area as a 
group. 

Housekeepin~iRecyclin~ 

Housekeeping will only empty wastepaper baskets. Due to budget restrictions, office trash is 
only emptied once a week, on Tuesday evenings. If you need your trash emptied on a more 
frequent basis, please leave it in the hallway outside of your office or lab when you leave for the 
day. Housekeeping does not empty recycling containers, so please empty lab and office 
containers into the large recycling bins located on each floor. Containers are marked for 
bottles/cans, office paper and newspaper. 

Keys 

All keys may be obtained through Gina Wooldridge in the information office. A deposit of 
$5ikey is required from graduate students and other persons needing access to specific areas of 
Davie Hall. This deposit is returned when the keys are returned. Faculty and staff are not 
required to pay a key deposit for their initial set of keys. For any subsequent keys (i.e. lost or 
misplaced) a deposit will be required. 

Listserv Lists 

Listserv lists for each program in the Department of Psychology are maintained by their 
respective program coordinators. Jennifer Workman maintains the Departmental listservs, which 
include lists for staff, faculty, committee assignments, semester instructors, and graduate 
students. 

The College of Arts and Sciences maintains the listservs for the undergraduate maj ors and 
various other College lists for faculty, chairs and managers. 

Mail/Exoress Services 

Mail is delivered by the University Mail Service twice a day, in the morning and the afternoon. 
Magen Stevens or a work-study student distributes mail to the individual mailboxes located in 
Davie 231. Outgoing mail that needs postage should be routed through your program 
coordinator for proper processing. Other outgoing mail may be deposited in the University Mail 
Services drop-box located next to the elevator on the second floor of Davie Hall. 

FedEx Services: Mailings can be done online through http://fedex.com/us/. After the online 
form is completed and printed, attached the form to the envelope or package and place it in the 
red box located in the 2nd floor lobby. 

Please provide the accounting office with a copy of each FedEx mailin~ receiot. 
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Receiving Packages: FedEx and UPS have requested that your office or lab room number 
be added to your address when a package is being shipped to you. Both FedEx and UPS 
deliver packages to individual rooms and require your room number on the package. 

If packages do not have a room number indicated for delivery, the items will be delivered 
to the Information Office. A slip indicating a package has been received will be placed in 
your mailbox. Please ensure packages are picked up at the time you receive the notice. 

International Mailing or Transport of Research Material: You must comply with 
federal shipping and export regulations if your work involves international mailing or the 
transport of research materials, equipment or scientific samples. Failure to comply with 
federal shipping and export regulations may result in severe civil and criminal penalties, 
including heavy fines for the institution and j all sentences for the employee moving the 
controlled item/information out of the country. This is not a theoretical risk. A Professor 
Emeritus at the University of Tennessee was convicted in federal court of export violations. 
http://www.usdoj.gov/opa/pr/2008/September/08-nsd-774.html. 

In order to protect both yourself and the University, it is critically important to comply with the 
University Policy on Export Controls. This policy requires all University personnel who plan to 
ship or even hand-carry any research equipment, biological material or non-biological scientific 
samples out of the country to contact Deborah Howard (919-962-5722; 
dmhoward@email.unc.edu) several weeks before the date of transport. She provides the 
guidance needed to avoid violating shipping regul ations and export controls. 

The materials and equipment covered by export controls may not be intuitively obvious, may not 
have safety hazards or military values that are obvious to you, and the restricted destinations for 
some items may include close allies of the United States. Technical data and software that have 
military applications are subj ect to export controls under certain circumstances. Information and 
practical operational assistance on complying with shipping/export regulations are available as 
follows: 

* EHS Shipping Webpage: http:iiehs, unc.eduiihilabishipping, shtml 

* Transfers of Material, Equipment, Supplies and Technologies: Help is available online 
at ..h....t..t.p...]../.~....t.1...n....c......e....d..t.1../...c.~.g..m....p...u....s../..g...x..p....~..g~C~ntr~/ and also by contacting Deborah Howard, 
Associate Biosafety Officer (962-5722; dn~howard@emafl.unc.edu) 

* University" Policy on Export Controls: 
http ://www. un c.edu/campus/Export_Control/policy, html or contact Will Tri comi, 
Associate University Counsel (843-5329; will tricomi@unc:edu) 
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Merit Review 

Merit reviews are completed annually when the state allocates funds for raises. A full review is 
conducted by the committee every third year. 

Newsletter 

Monthly Newsletter: The monthly newsletter is distributed electronically the first week of each 
month, it includes items such as departmental and campus workshops/training available to 
faculty, staff, and students; benefits updates and information; colloquia information, and 
classified advertisements (e.g, undergraduate research opportunities, house for rent)~ 
Submissions for publication should be emailed to jworkman~?,unc.edu by the last work day in 
each month for inclusion in the following month’s newsletter. 

Annual Newsletter: The annual newsletter highlights the department’s accomplishments in the 
past year. It is developed and distributed to alumni of the department, faculty, and staff. This 
distribution is also used as an avenue for fundraising 

Notary Services 

Trent Hopper is available to provide notary services for the department. He is located in Room 
203B. Faculty and staff may have items related to their work at the university notarized at no 
charge. Notary services are not provided for personal items. 

Notification of Absence from the Department 

Faculty who plan to be away from the department due to vacation or conference attendance, 
should email the Executive Assistant to the Chair at least two weeks in advance. This email 
should include dates of absence, arrangements that have been made for class meetings and 
coverage of other responsibilities. 

It is imperative that the administrative personnel be aware of such absences; they often must 
answer questions regarding the availability of instructors. 

One Card 

All faculty and permanent staff may obtain a UNC One Card at the One Card Office when all 
information (payroll forms from your department & PID# assignment) has been processed by 
Employee Records. The UNC One Card Office is located on the first floor of Student Stores 
(Daniels Bldg.). it is open Monday-Friday from 7:30-5:00. 

Once you have been issued a personal identification number (P1D) and entered into the 
University’s Human Resources (HRIS) database, the One Card Office can issue you a One Card. 
You must present a valid driver’s license, Military ID, or Passport before your One Card Photo 
can be taken. You may also activate your Faculty/Staff Expense Account or sign up for gym 
privileges at the UNC One Card Office. If you are unsure about the status of your paperwork or 
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your PID assignment, please contact your HR Facilitator or call the UNC One Card Office at 
962-8024. 

For Temporary Employees: 
Temporary employees of the University (any temp on University Payroll working 40 hours a 
week) may obtain a UNC One Card. As a Temporary Employee, your One Card may be used for 
library privileges or to open a Faculty/Staff Expense Account for use at different dining/retail 
locations on campus. Temporary Employees are NOT eligible for Gym & Pool Privileges. Part 
Time temps will only be issued UNC One Cards if the reason for having it is j ob related (i.e. 
library research, access to buildings). The cost is $5.00. Temporary employees who are not on 
University Payroll (e.g. Account Temps, Manpower Temps) should contact the One Card Office 
directly for more information. 

Temporary Employees must pay a $5 fee for their card. 

Temporary Employees must present a picture ID (valid driver’s license, State ID card, 
Military 1D, or Passport) before their photos can be taken. 

Temporary Employees must present a letter on department letterhead signed by his/her 
department head or supervisor, describing his/her position and why the card is needed. 
The letter must also include an expiration date, maximum of one year. 

Temporary Employees must have a UNC-CH PID# (assigned by Human Resources) 
before they can apply for a UNC One Card. 

The UNC-One card is also used to access the Community Research Center and Clinic at 212 
Finley Golf Course Road, as well as the Evergreen Building. Please contact Richard Clark to 

add your P1D to the system for access if needed. 

Parking 

Permits are distributed to permanent, full-time faculty, staff, and postdoctoral research associates 
based on the individual’s years of University service and permit availability (please see waitlist 
policy below). If necessary, this policy may be waived to accommodate adequate parking 
provisions for the department chair. 

After the standard allocations are made, any available spaces from the department’s allocation 
(usually the F and P lots) are distributed to the part-time employees. Priority is given based on 
total years of University service. If no spaces are available, a special request is made to the 
Parking Office to provide F lot spaces to these individuals. Usually, these individuals are placed 
on the department’s and parking office’s waitlist for the N5 lot. 

Traditionally, the department has not had permits available from our allocation to distribute to 
temporary or part-time faculty/staff. 

All employees requesting parking permits are asked to identify their top three choices for 
specific parking lots. When an employee’s preferred choices are not available, they are placed 
on a waiting list through the parking office and the department. The parking office uses a 
priority system based on total state service; the department uses total University service. 
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Parking at 212 Finley operates under the department policy. However, if a faculty/staff member 
has a regular department permit, it will also be valid at 212 Finley Golf Course Road. He/she 
will not need another permit. 

Postage 

Allowable first-class domestic and international* charges: 
- business related to student recruitment and admissions 

manuscripts and proofs sent out for review 
first-class letters, including recommendation letters 

- unfunded research planning for those activities "concerning" research planning, not the cost 
of "conducting" research (e.g., not mail surveys for research purposes, etc.). 

Ask your program coordinator to fill out a Postage Charge Authorization Slip when mailing 
first-class domestic and international letters and packages. 

All other postage not listed above (i.e. reprints, research, service to professional organizations 
and agencies, and editorial work) should be reimbursed from a grant, trust or other personal 
source. 

Grant Proposals New grant proposals may be sent 2nd Day Air (UPS) and charged to the 
departmental account. These proposals must be sent out by the contracts and grants manager. 

* As international mail charges are incurred, the program coordinators must provide copies of 
these postage authorizations to the accounting office. The purpose of each mailing should be 
identified on each copy in writing 

Promotion/Tenure Workshoo 

Jon Abramowitz, the Associate Chair, schedules a promotion/tenure workshop each year in 
early/mid March. He provides information about what a portfolio should contain and how to 
maintain and update it, as needed. In order to maintain a good portfolio, you must keep all 
evaluations and an updated CV. 

Purchasin~ 

When requesting an item to be purchased, the order request will first go to the program 
coordinator. The coordinator will verify whether or not that product is available on e- 
procurement, fill out the Purchase Request Form and forward to the appropriate office for 
ordering. The vendor will send the merchandise directly to the person requesting the 
merchandise or your program coordinator’s office for distribution. 

Computer/Software Orders: Purchase requests for software, software licenses, and computers 
will be delegated to Hugh Meriwether. The program coordinator will coordinate with the faculty 
at the program level and provide orders to Hugh for purchasing. 
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Computers to be purchased on a grant will need a completed and approved Application to 
Purchase Computers with Sponsored Research Funds Form attached to the purchase request. 
This form can be found at http:iiresearch.unc.eduiofficesisponsored-researchiformsiindex.htm 

Room Reservations 

There are times when you may want to schedule a one-time meeting such as a review session for 
your class, a group meeting, a masters or doctoral defense, etc. There are several rooms in 
Davie Hall that may be reserved in advance. Please see Trent Hopper in room 203B as he can 
provide you with further information concerning room reservations. 

Policies and Guidelines for Davie 202 and 302 
All reservations MUST be made through the Chair’s executive assistant, Jennifer Workman. 
Honors theses, master and doctoral defenses have first priority. Recruitment and colloquia 
receptions/luncheons are permitted only in Davie 202. Recruitment and administrative meetings 
are also permitted. Program colloquia, lab meetings, undergraduate or graduate classes, club 
meetings or activities are not permitted. Meetings that do not fall under above classifications may 
be permitted with prior approval. 

* The Behavioral Neuroscience Program currently has no conference room, therefore Davie 302 
will act as their conference room. This program is permitted to hold meetings and graduate 
classes in Davie 302. All reservations must be made through the Chair’s assistant. 

Below is a table listing the rooms, contact person, and the number of seats for rooms in Davie 
Hall. Please note that classrooms cannot be scheduled until 5:00 pm or later. 

Conference Contact Person Number Equipment 
Rooms of Seats 

202 Davie 25 

302 Davie 

228 Davie 

2611 Davie 

310 Davie 

347 Davie 

Jennifer Workman 

Jennifer Workman 
j work@email_unc_edu 

843 -5467 

843 -5467 

Gina Wooldridge 
g~2o____o___l___d__@___e____n__!__a___i_L__u_____n____c_,_:___e__d____u____. 962-4155 
Trent Hopper 
_t___h____o__p_@ em all. u nc. edu 843-0174 
Rhonda Whitfield 
rwhitfie@email.unc_edu 962-2054 

Rhonda Whitfield 
rwhitfie@email.unc.edu 962-2054 

25 

14 

20 

20 

2O 

Proj ector 
Screen 

Projector 
Screen 

Speakerphone 

Proj ector 
Screen 

Projector 
Screen 

Proj ector 
Screen 
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Class Rooms 

101 Davie 

110 Davie 

112 Davie 

301 Davie 

203 Howell 

Finley 
Seminar 
Room 

Scheduled 5:00 pm or later. 
Information Office 
962-4155 
For a one time request earlier than 5:00 pm 
Hopper at thop@email.unc.edu 843-0174 

Trent Hopper 

thop@email.unc.edu     843-0174 

Trent Hopper 
thop@email .unc.edu 843-0174 

Trent Hopper 
thop@email_unc:edu 843-0174 

Trent Hopper 
843-0174 

Trent Hopper 
thop@email_unc:edu 843-0174 
Richard Clark 843-2350 

contact Trent 

Number 
of 

Seats 

28 

18 

85 

45 

5O 

15 

Eqnipment 

Computer 
Projector 

Screen 
Computer 
Projector 

Screen 
Computer 
Projector 

Screen 
Computer 
Projector 

Screen 

Security of Davie Hall 

The exterior doors to Davie Hall are locked from about 8 p.m. until 7 a.m. during the week and 
all weekend. Exterior doors are never to be propped open. Individuals who need to have access 
to Davie Hall after hours may obtain a building key from the information office (For more 
information on KEYS, turn to page 12 of this manual.). Interior office and laboratory doors 
should be locked whenever an individual is not occupying that office or laboratory. 

Thefts most often occur during the semester breaks and summer when fewer people are in the 
building. However, occupants of Davie Hall should be aware of those in the building at all 
times. If you see a suspicious person, please call campus police at 962-8100 or 962-6565 with a 
description of his/her physical attributes and clothing. In an emergency, please call 911. 

Please report any stolen items to the Department Manager or Assistant Manager. 

Supplies 

Supplies used for the day-to-day operations (i.e., letterhead and envelopes.) are provided by the 
department and are located in locked supply cabinets by the stairs that lead to the administrative 
offices. Supplies used for programs (toner cartridges, copy paper, post-it notes, CD/DVD’s, file 
folders, etc) are stored by each individual program coordinator. 
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Some supplies used in conducting research proj ects are allowable charges on a grant account, 
while others are not. The accounting office can determine what items may be purchased with 
grant funds. Supply purchases that are not allowed on grant accounts may be made using 
departmental funds allocated to faculty on an annual basis. These funds are allocated from the 
overhead monies that are generated from the indirect costs of grant accounts. Program 
coordinators and/or one lab technician will be appointed to check out supplies for each area/lab, 

etc. 

Telephone Policy 

7. 
8. 

9. 

12~ 

Each full-time tenured/tenure-track faculty member and each full-time fixed-term 
faculty member (e.g, lecturers) will be provided with one office telephone line with 
the standard features offered by telecommunications. The department will cover the 
telephone, cost of installation, and monthly service fees. 
CRH faculty who share offices will be provided with one shared telephone line per 

office by the department. 
Each full-time tenured or tenure-track faculty member may request one research 
laboratory telephone line funded by the department. 
Any faculty member ~vith funded research conducted at two sites (e.g., Finley and 
Davie Hall, Ho~vell and Davie Hall) may request, with justification, that the 
department fund an additional research telephone line for the remote laboratory. 
Postdoctoral fellows, visiting faculty members, and graduate students will not be 
provided with an office or research telephone by the department. It is expected that 
these individuals would have access to research laboratory telephones. 
Research professors (Assistant, Associate, or Full) with their o~vn research funding 
will be provided a telephone by the department. 
Retired faculty members will not be provided with a telephone by the department. 
Clinic telephone lines (for all personnel, as well as the general clinic phones) in 
Evergreen and at the Finley Clinic will be covered by clinic funds. 
Each staff member will be provided one telephone line with the standard features 
offered by telecommunications. 
For the department to provide more than two telephone lines, a justification will need 

to be submitted and approved by the chair. 
Programs may use program funds to cover additional telephones lines. F & A funds 
allocated to the programs may also be used to cover additional lines. 
Faculty members may use funds from other sources (e.g., professorships) to cover 
additional telephone lines. 

Transfer of Equipment 

It may occasionally be necessary to loan equipment, purchased with contract and grant funds, to 
organizations or institutions participating in a jointly-sponsored project. When such an 
arrangement is made, Asset Management must label equipment with a UNC-Chapel Hill decal 
before allowing it to leave campus. An Off-Site Equipment Assignment form (CON Appendix 7) 
should be completed and signed by the P.I., with a copy forwarded to the recipient institution. 
Please contact Trent Hopper for assistance with coordination of this process. 
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Note: this form is not the same as the one for off-campus use by UNC-Chapel Hill employees. 
Instead, see ASM Policy 6, University Equipment On and Off Campus, and (ASM Appendix 1, 
Off-Campus Use Agreement, Form P-115). 

Surplus 

Unused equipment may be transferred to the University Finance Division via Surplus. Trent 
Hopper (thop@email.unc.edu) is the department’s surplus manager. Please let him know if you 
have any items that are no longer used and need to be sent to surplus. 

Travel 

For a general overview of travel procedures, see the following website for the most up-to-date 
forms and all o~vances: ...h1.t.p...]../..~...n....a....n...c-.e..:...u.~..n....c-....e...d....u.../.p...~.Q.~.~.~.~.~.~.[~.~[~ 
servicesiallowances.html. Key elements in assisting with faculty member travel needs are 
included. 

Arts and Sciences Travel Grants: If expenses are to be paid from A & S Travel Funds, attach 
the Application for Arts and Sciences Travel Form. This form must be submitted to the Program 
Coordinator to organize and prepare for processing. It can be accessed through the College of 

Arts and S ciences web site (http ]icollegle.unc. edui). 

Purposes and Amounts: The Arts and Sciences Travel Fund is supported by assistance from The 

Arts and Sciences Foundation, the Dean’s Discretionary Fund, and other sources to enable 
faculty to attend meetings of learned and scientific societies. The annual travel awards are listed 

below: 

$1,000 for tenure track assistant professors, untenured associate professors, tenured 
associate and full professors, instructors with special provision and senior lecturers. 

$2,000 for department and curriculum chairs for travel. In this case, the purpose of 
the travel may also be to conduct departmental business, such as the recruitment of 
faculty or placement of graduate students. 

$750 for permanent full-time fixed-term teaching faculty who have been in the 
College for at least one year. This generally applies only to lecturers, but may 
include full-time paid adjunct teaching faculty. 

Eligibility Limitations: Since funds are limited, travel grants are meant to be a support system 
available in lieu of other funds. Therefore the following exceptions apply: 

Distinguished named professors are not eligible, as they may use their research 
stipend for travel purposes. 
Faculty receiving at least $100,000 in grants for the year are not eligible to receive 
Arts & Sciences travel funds. 
Visiting faculty, fixed term faculty, faculty in phased retirement and EPA non-faculty 
are not eligible. 
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Scholarly Travel: To receive funding, the applicant must be traveling for one of the following purposes: 

To attend a scholarly or professional meeting at which they will present a paper, 
participate in a panel discussion or preside over a session they have organized. 
To attend a meeting of a scholarly association in which the applicant holds an officer 
position. 
To participate in recitals or artistic exhibitions of an academic, non-commercial 
nature. 

Travel iLimitations: Travel to meetings sponsored by University-related organizations or by 
individuals connected with the University is not covered. 

Research-related activities, such as travel to a special archive, are also not eligible. Tenure-track 
or tenured faculty may apply for University Research Council funding to support special 
research-related travel. See http :i/research. unc. eduifom~siinternal-fundingiindex.htm 

Funding Procedure: Complete an Arts & Sciences Travel Fund Application, available on the 
College web site’s intranet (http://college.unc.edu/), and submit it to the Dean’s Office (205 
South Building, CB 3100). 

Special Note: Advance submission enables the Dean’s Office to inform the applicant of any 
problems of eligibility before the traveler incurs any expense. 

Within a week of the trip, a completed travel reimbursement form with receipts for 
transportation, hotels, and registration must be sent to the Dean’s Office (205 South Building, 
CB 3100). To comply with University- travel policies and allow- adequate time for processing 
through University offices, we must adhere to this seven-day time frame. 

Travel Reimbursement: The organization of travel reimbursements will be at the program 
level. The Departmental Travel Form must be submitted for reimbursement of travel expenses. 
See http:iips’y~cholog&unc.eduipeopleistaffiTravelFormupdated122010.pdf. This form is used 
for A & S Travel Funds, advance request of payment and reimbursement after travel has been 
completed. Please submit the travel form and your receipts to the program coordinator to 
organize and prepare for processing. Any questions that come up will be handled at the program 
level. 

University travelers are required to use state vehicles when possible. If a state vehicle is available 
for use and the traveler opts to use personal vehicle, the traveler will be reimbursed at $.30iper 
mile and justification must be submitted to get the full $.555 cents per mile. 

When claiming expenses for international trips, please be sure to add the conversion rate. You 
can find the conversion rates at ~ .~_ ~_:_,:r__a_._t_e__.s_:._c_._o_:_m_. or .__h__t__t__p__]_i__~:___o____a____n____d___a__:___c___o______m___i_.. Mileage allowance 
to the airport cannot exceed 18 miles one way. 
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CABS: CABS is an effective and efficient method for faculty to purchase airline tickets for 
University business trips and have the University billed directly. CABS is a web-based 
application designed to provide an easy-to-use method for requesting air-travel authorization. 
This application allows a traveler to book and pay for an airline reservation without receiving a 
travel advance or paying for the ticket out-of-pocket. A specified University account will be 
charged for the cost of an airline ticket when an authorized travel agency issues a ticket against a 
pre-approved air-travel request. Each designated departmental account will then be charged 
monthly, and the charges will be posted to FRS. For more information, see the following 

website: http :i/finance. unc.eduiprocurement-servi cesitravel-servicesicentral-airfare-billing- 
system-cabs.html. 

Travel Agencies: All members of the unit are not required to use the same agency. Travel 
Agency information is provided at the link above. 

Rental Cars: 

Car rental reimbursements will only be made to the person who rented the vehicle. 

If a person lodges at the same hotel where the conference is held, there will be no reimbursement 
for car rental. 

Reimbursement will not be made without written justification explaining the benefit the 
University derived from the rental of a car. 

Car rental reimbursements will not be made for in-state travel, if a state or private car is 
available. 

Insurance Fees: The following travel expenses related to car rentals are not reimbursable to the 
traveler by the University: 

Collision damage waiver (CDW) 
Since the State of North Carolina is a self-insurer, this insurance coverage is not required 
for State employees. A traveler choosing to pay for this type of insurance will not be 
reimbursed by UNC. A traveler who is involved in an accident with a rental car, in which 
the possibility of a collision damage claim exists, should contact Risk Management 
Services at 962-7360. 

Exception: CDW coverage is automatic for travel outside the United States, its 
possessions, and Canada. Travelers will be reimbursed for the cost of insurance coverage 
on cars rented in those locations. 

Personal accident insurance 
Acceptance of this insurance by the traveler will result in an additional fee or surcharge 
and is considered personal insurance. Travelers choosing to pay for this coverage will not 
be reimbursed by UNC. 
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Credit Cards: The University has an agreement with Citibank to provide Diners Club Business 
Charge Cards for UNC employees to use when on official travel. The intent of this program is to 
reduce administrative burdens (including travel advances) and use of personal funds for business 
travel. By using the Citibank card, the traveler is given sufficient time to receive reimbursement 
via travel authorization form (provided timely submission). Charges to the card are the personal 
responsibility- of the cardholder. For more information, see the following website: 

http :iifinance.unc.eduiprocurement-servicesitravel-servicesidiners-club.html. 

Website Guidelines 

The department’s website is located at: ..h..t..t..p..]/...p...s.y..c..~..~...~....~.gy:..t.1..n....c..:...e....d...uj.. 

The six programs are represented with their own sites, based on a uniform template. 

http ://bnpsych.unc.edu 
http://clinicalpsych.unc.edu 
_t_g_t__p_]__i_c____o_gp___s_y__c___t_~:__t_~__n____c__:___e_d____u_~. 
http ]idevps~’ch.unc.edu 
http:iiquantpsych.unc.edu 
http:iisocialpsych.unc.edu 

All faculty and staff are listed within our "People" pages for the department site, as well as under 
each of their program areas. Information for each person includes name, title, location, phone 
and email contact, as well as a brief overview of their area of research and a link to the faculty 
member’s individual web site or lab web site. 

http://psychology.unc.edu/people/faculty 
http ;//pz¥chology.unc. edu/people/staff 
~..g.t..~.]]..~..s..y.c...~..~.~....~..g y.:..u..A.c..:..e.~d...t.~ /..~..e.:.~.~.~ ~ ~ g ~ ~.@.~.~ ~.~ ~ ~ ~ ~.~.~ ~.~ ~ 

Jennifer Workman, Department Webmaster, is responsible for editing and updating program 
websites, as well as the departmental website. Magen Stevens may also edit the Clinical 
Program website. 

In Spring 2007, the Department of Psychology adopted a template format for producing faculty 
web pages. The template can be formatted in a variety of ways to highlight the different 
elements, based on faculty preference. Please see the examples below’: 

http ://www. un c. edu/,~kgi 1/ 
http ://www.unc. edu/~-.dlvsl e/index.html 
_t_g_t__p :iiww~,.unc. edui~j_onabrami 

If a different format is preferred, faculty will need to employ their own resources. The 
administrative team will help make recommendations and suggestions, but will not be able to 
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assist. For assistance in creating and/or maintaining your faculty web site, please contact Jennifer 
Workman. 
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IV. ACADEMICS 

Copy Policies for Teaching 

There are two copiers located in Davie 230. Both copiers are operated by key pad and require 
an 8-digit access code. Access codes and copy allotments, based on the number of students in 
each class, are assigned to instructors each semester. Please see Gina Wooldridge in Davie 235 
if you have any questions or concerns about copy policies. 

Audio Visual and Electronics Resources 

Most of the seminar rooms and classrooms in Davie Hall have mounted LCD projectors. If an 
LCD proj ector is needed for teaching outside of Davie Hall, please see your program coordinator 
about loaning one. If you need a laptop for your classroom presentation on a temporary basis, 
please contact the IT support group in Davie 359 for assistance. 

There is a video library located in Davie 213D from which you can check out videos for you 
classes; however, if the video is not in departmental stock, you will need to contact non-print. 
Professor Joe Lowman is the contact person to request a video to be ordered. 

Center for Faculty, Excellence 

Each year, the Center for Faculty Excellence holds a workshop for new faculty. The workshop 
provides information on designing instruction, as ~vell as teaching methods and approaches. The 
Center also offers many publications on topics including diversity, course planning, campus 
resources, University policies regarding teaching, an on-line syllabus development guide, 
developing focused course packs, interactive lecturing, and an overview of teaching strategies. 
Information and publications are available on-line at http://cfe.unc.edu/. The Center can be 
reached at 966-1289. 

Blackboard/Other Tools 

Blackboard is a system that allows instructors to use secure websites for their courses and 
distribute course materials. UNC-CH has used the Blackboard Learning System since 1999. The 
websites are created automatically and access to them is maintained by class rolls updated 
regularly from the registrar’s office. It is the instructor’s responsibility to activate the site if he/she 
plans to use it. The system offers a user-friendly template, allows instructors to post class 
documents on the web and enables the instructor to access class email addresses. The department 
fully supports and encourages the use of Blackboard. The website can be found at the following 
address: https://blackboardunc.edu/. 

CCI Iuitiative 

New faculty members are provided a Lenovo computer under the Carolina Computer Initiative 
program. The College of Arts and Sciences will pay for the base model, but additional funding 
sources are required to cover any additional costs (more powerful model, larger monitor; 
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memor?- upgrade; zip drive; etc). These additional costs are normally covered by new faculty 
start-up funds. For computer assistance, please see Hugh Meriwether in Davie 359 or call him at 
962-4018. 

Textbook Orders 

Textbook request order forms will be due several months before the beginning of each semester. 
Instructors will be given instructions on the options for submitting requests. Terri Gault, the 
Department Manager, coordinates textbook orders for the department and will notify faculty 
when orders are due. However, it is possible to place the order on-line through the student stores 
textbook ordering website at http://ww~v.storemlc.edu/. 

Course Curriculum Chauges 

Course changes which include additions/deletions/revisions to courses are requested twice each 
year: January 15, and September 15. Requests will go out from the Directors of Graduate and 
Undergraduate Education with instructions as to how to submit these forms. 

Course and Grade Forms 

Beginning Fall 2010, all grading will be done online through Connect Carolina. Questions 
concerning this process should be directed to the registrar’s office. 

As a special note, graduate students registered for PSYC 993 (Masters Thesis) and PSYC 994 
(Doctoral Dissertation) are assigned a grade of"S" until they have completed the requirements 
for each level. Upon completion of the level requirements, a grade of "H, P, or L" is assigned, 
which will automatically change each previously assigned "S" to the appropriate permanent 
grade. 

Instructors can view and print class rolls by going to the following web site: 
http:iiblackboard.unc.edui. You must sign in ~vith your Onyen and pass~vord. After logging in 
to the Blackboard website select the course you wish to view. Once this course is selected 
navigate to the control panel and select list/modify users. Selecting the "list all" hyperlink will 
give you a list of all students listed on the class roll. 

Change of Grade Forms are located in the office of Gina Wooldridge (Davie 235). Please fill out 
the student’s PID number, the student’s name, the student’s college and class (e.g., GC for 
General College and FR for freshman). On the second line, fill out the appropriate term in which 
the course was taken. On the third line, please fill out the course abbreviation, course number, 

and section number. There are two more sections left on the form. The left side of the form is 
for changing a temporary grade. The right side of the form is for changing a permanent grade. 
On the lower left side of the form, please fill out the location and contact information requested, 
including the campus box number (CB# 3270). 
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IMPORTANT: Please remember to sign this form at the appropriate place, on the left for 
temporary grade changes, and on the right for permanent grade changes. 

Exams 

Summar5, of Procedures Pertaining to Final Exams - 

By faculty action, all courses number 1 through 699 are required to have final examinations 
unless excepted by departments, schools or divisions. Individual requests for exemptions must 
be submitted to your Dean not later than six weeks before the scheduled date of the final 
examination. 

The final examination schedule is published in the Course Schedule booklet distributed by the 
Registrar’s office. You may not chan~e an examination date or time, undergraduate or graduate, 
without explicit prior written approval of the Provost. Such requests must be made no later than 
November 1 of the Fall semester and April 1 of the Spring semester, but are not normally granted 
because the examination schedule is published well in advance. Do not encourage students to 
believe that they will be granted earlier examination times. 

A take-home examination may substitute for all or part of the traditional in-class examination if 
it is due on the date of the scheduled final examination. Permission to substitute a take-home 
final examination must be secured from your dean. 

Final examinations for a full course should ordinarily cover two hours; they should not exceed 
three hours. 

When students are unable, for reasons clearly beyond their control, to take a final examination at 
the scheduled time, the~,T can be excused onl’~, by the Student Health Sew’ice or their academic 
dean. 

Course instructors are to be present for final examinations and remain in residence until course 
grades are submitted. 

Please submit course grades to the Registrar’s office within 72 hours of the completion of an 
examination and keep your course records for at least one year. If you leave the University, 
please give your course records to your department chair and provide an address at which you 
can be reached if questions should arise. 

Please announce course requirements to students at the beginning of the semester and distribute 
them as part of ever5, course syllabus. Students should not be given unexpectedly late 
assignments during the final month of a semester, especially if the assignments involve len~hy 
research papers or large amounts of new reading. 
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Examination Scheduling Policies 

Below you will find three sections related to: 1) class schedules that create conflicts, 2) class 
attendance policy and 3) final exam regulations. Please remember that final exams are mandatory 

for all courses numbered between 100-699. 

I. Guidelines to prevent/discourage conflicts between classes scheduled at different hours of the 
day/week (adopted by the Administrative Boards &the College September 19, 2007). 

Instructors should make every effort to avoid scheduling required activities that conflict with 
other regularly scheduled classes. In cases where outside-the-classroom activities at irregular 
hours &the day or week are unavoidable or considered essential to the course (for example, in 
First Year Seminars or Experiential Education courses), student absences from other classes are 
to be excused in accordance with University policy on absences for University-approved 
activities. 

Student absences will be excused, however, only on the following conditions: 

¯ Students must provide written notice at the beginning of the term to all instructors affected by 
the irregularly scheduled activity- 
¯ The length of absence should be no more than 1-2 class periods 
¯ Students must understand that instructors may devise alternative assignments or exams as part 

of the "make-up" work for class time missed~ 
¯ Students MUST make up missed work, and they are responsible for determining the 
instructor’s intentions with regard to make up work." 

II. Class Attendance Policy (2011-2012 Undergraduate Bulletin, p. 396) 

Regular class attendance is a student obligation, and a student is responsible for all the work, 
including tests and written work, of all class meetings~ No right or privilege exists that permits a 
student to be absent from any given number of class meetings. If a student misses three 
consecutive class meetings, or misses more classes than the instructor deems advisable, the 
instructor may report the facts to the student’s academic dean. However, only instructors excuse 
absences from class for valid reasons (such as illness or family emergency). A student should 
present his or her explanation for any absences to the instructor at the next meeting. 

Students who are members of regularly organized and authorized University activities and who 
may- be out of town taking part in some scheduled event are to be excused during the approved 

period of absence. Notification of such an absence must be sent by the responsible University 

official to the instructor before the date(s) of the scheduled absence. 

The University calendar does not recognize religious holidays. Faculty are encouraged to make 
reasonable accommodations for students requesting to miss class due to the observance of 
religious holidays. 
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III. The final exam rescheduling policy was established by Faculty Council. Changing an exam 
date to accommodate travel schedules is not considered a valid excuse. Official excuses are not 
provided for any other exams. 

The policy, as published in the 2011-2012 Undergraduate Bulletin (p. 397), states: 

"When students are unable, for reasons clearly beyond their control, to take a final examination 
at the scheduled time, they can be excused only by the director of Campus Health Sew-ices (who 
can authorize the Registrar to issue an ’official permit to take final examination’) or their 
academic dean (who can issue an ’examination excuse’). [This authority in the College exists in 
the Academic Advising Program.] An absence may be excused for severe health problems 
leading to the student’s placement on the Infirmary List, for serious personal or family problems, 
or for a scheduling conflict involving multiple examinations. In cases of illness, personal or 
family emergency, or religious observance, additional documentation may be required by the 
dean. 

"A student who has three final examinations scheduled by the Registrar’s Office within a 24-hour 
period or two scheduled at the same time may request his or her dean (or designee) for 
permission to have one of the scheduled examinations rescheduled. In the event that one of the 
scheduled examinations is a common final examination for a multiple-section course, that 

examination is the one to be rescheduled." 

If you have questions about any of these policies, please direct them to Bobbi Owen, Senior 
Associate Dean for Undergraduate Education, owenbob@unc.edu. 

Grades 

In Spring 1997, the Faculty Council approved a resolution regarding Final Examination Policy 
for Undergraduates. A copy of that resolution follows: 

Resolution 97-3. Final Examination Policy for Undergraduates 

The Faculty Council resolves: 

Section 1. The first two paragraphs of the Policy on Final Examinations (Undergraduate Bulletin 
1996-97, p. 249) are rewritten to read: 

"Final Examinations 

Final assessments are required in all undergraduate courses. (any exceptions to this role are based on 
the special types of work done in the course, and must have the advance approval of the Provost.) A 
final assessment must be a written examination administered at a designated location at a 
predetermined time as specified in the general final examination schedule, except that the head of the 
instructional unit in which a course is based may give permission for faculty to use for that course an 
alternative form of final assessment, such as a portfolio of a semester’s work or a take-home 
examination. Faculty employing an alternative form of final assessment must adhere to the general 
final examination schedule, must allow adequate time for completion, and should bear in mind that 



30 

students have other scheduled examinations. Annual reports of alternative forms of final assessments 
authorized pursuant to this paragraph shall be forwarded to the deans of the instructional units in 
which the courses arc based. 

No examination (except for laborato~ sections) may be held at a time other than that specified in the 
general schedule except with the advance approval of the Provost. No examination time can be 
changed after it has been announced. No special preparation quizzes may be given during the last 
five days of classes before the beginning of the final examination period. No examination may be 
held later than 7:00 pm. Final examinations for a full course should ordinarily cover two hours but 
should not exceed a period of three hours. Only examinations requiring an exceptional portion of 
practical work should be longer than three hours. 

Sec. 2. This resolution is effective for final examinations administered during the fall semester, 1997, 
and thereafter. 

I certify that the foregoing is a true copy of a resolution of the Faculty Council of The UniversiW of 
North Carolina at Chapel Hill meeting in regular session on March 21, 1997. 

Joseph S. Ferrell 
Secretmy of the Faculty 

Guidelines for Student Teachin~ 

Program directors will work with graduate students to assign IA, TA or TF teaching slots. An IA 
will be responsible for assisting with exams and grading. TAs will be assigned to teach labs (210 
or 270) and a TF will have full responsibility for teaching a class. A graduate student must have 
previously been an IA and have taken Joe Lowman’s teaching class to be eligible for a TF. 

Family Educational Rights and Privacy Act 

All faculty members should review and become familiar with the FERPA, especially if they are 
instructors of record with full course responsibilities. An online training module has been 
created to assist those needing to familiarize themselves with this Act. The learning module and 
the required 10-question quiz take approximately 30 minutes to complete. The quiz requires a 
passing score of 1100%, and may be taken as many times as are necessary. Please follow the 
instructions on the following link to register for this online training: 

Summer School Policy 

Faculty have the option of teaching summer school. Notifications soliciting instructors are sent 
in early October of each year. Faculty members also have the first option of teaching 
assignments. Funding is one ninth of the 9-month salary for a 3-credit hour course (i.e. one 
month’s summer salary). When faculty members teach summer school, the stipend reduces the 
amount of summer funding the faculty member may earn from other sources. If you have 
questions about policies and procedures of the Summer School, please contact Dr. Beth Kurtz- 
Costes (bkcostes@email.unc. edu) or Trent Hopper (thop@email.unc.edu). 



31 

Copyright/Fair Use Laws 

Information regarding copyright and fair use laws can be found at the following websites: 

http ://www.whati scopyright, or~ 
http ://www. goehner.com/copyright.htm 
.~.~.t..t..~.~:./.../-w..~.:...c.‘...~..~.r..i.g.h...t..:g.Q...v.../...tj..t..!.~..~.~{ 
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V. RESEARCH SERVICES 

Copy Policies for Research 

While the department provides copies for grant proposals, research copies must be charged to 
another account. A copy code can be provided for research copies, such as consent forms and 
questionnaires. The copier in Davie 230 may be used for this purpose. An invoice for copies 
will be distributed monthly for review. When received, please enter the account number to 
charge, sign the invoice and return it to Laura Devon’s mailbox. 

Participant Pool 

The Participant Pool exists primarily as an educational experience for students in Introductory 
Psychology (PSYC 101). it is designed to teach students about research and what psychologists 
do. It also provides research training experience for graduate and (to a lesser degree) 
undergraduate students, under the guidance of faculty conducting their own research. Students in 
PSYC 101 are required to either complete 5 hours of research credit in the fall and spring 
semesters, and 3 credits in the summer sessions, or complete an alternate assignment. 

All research studies wishing to utilize this participant pool must have IRB approval. When 
researchers obtain IRB approval and submit an updated consent form to Trent Hopper, the 
participant pool administrator, they will be educated about the participant pool database, policies 
and procedures. Trent Hopper is located in Davie 203B. 

For further information on submission of a research study, contact the participant pool 
administrator, Trent Hopper (thop@email.unc.edu). If Trent is unavailable, Gina Wooldridge is 
the backup (gwoold@email.unc. edu). 
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VI. APPENDIX 

Dates to Remember 

Janualw 
Course Changes Due 
Research and Study Leave Requests for Upcoming Fiscal Year 
URC (University Research Council Grant) Deadline 

February 
Federal Agency Deadlines for iFebruary 1st Proposal Submission for Contract and Grants 
Textbook Orders for Summer School Due 

March 
NIH Competing Continuation/Revised Grant Proposals 
Textbook Orders for Fall Semester Due 

April 
Preparation for Departmental Annual Report and Carolina First 

Mas~ 
Annual Report Due 
Parking Allocations 
Final Spending on Startup Funding 
Merit Review (ever), 3 years) 
Academic Year iEnds 

June 
Parking Permit Applications/Registration Due 
NIH New Proposal Submission 
Fiscal Year Ends 

July 
External Professional Activities for Pay Reports Due 

New Fiscal Year Begins 

August 
New Faculty Orientation 
Academic Year Begins 

September 
Course Changes Due 
Scholarly Publications, Artistic Exhibitions and Performances Applications 

October 
Request for Summer School Teaching Assignments 

November 
Request for Academic Year Teaching Assignments 

December 
Graduate Application Deadline 
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This document shall be made available to all present and prospective members of the 
department, and a copy shall be deposited in the office of the dean &the college and in the 

office of the executive vice president and provost 

I. DEPARTMENT FACULTY 

The Department of African American and African Studies Faculty shall 
comprise all faculty on regular contract. The faculty &the Department shall 
make recommendations on educational policies to the Dean of the College of 
Humanities. The President of the University, the Executive Vice President and 
Provost, and the Dean of the College of Humanities are also members of the 
faculty of the Department. 

All members of the teaching staff on duty during a given quarter are expected 
to report for duty and be available for consultation and organization at least 
one day preceding the day designated on the calendar as the day on which 
classes begin. They are expected to remain on duty through the convocation 
and examinations which conclude the work of the quarter. (OSU 
Admini strative Code Rule 3335-5-07). 

The official examination schedules must be strictly adhered to by all 
instructors. In cases in which schedule changes are necessary, e.g. computer 
error, room conflicts, etc., they must be reported to the administrative office as 
soon as possible. 

The absence of any member of the teaching staff from ordinary service in the 
University, for any cause other than sickness, must be with the knowledge and 
approval of the Chair and of the Dean of the College, and if for longer than ten 
(10) days, with the approval of the Executive Vice President and Provost. 
OSU Administrative Code Rule 3335-5-08). 

The Dean must approve all teaching reductions that involve course credit. 

Faculty members who hold at least a fifty-percent 50% FTE (full-time 
equivalent) salaried appointment in African American and African Studies, 
whether African American and African Studies is the tenure-initiating unit or 
not, will be accorded all rights and responsibilities as faculty who hold one- 
hundred-percent 100% FTE salaried appointments in the Department. If the 
appointment is less than fifty-percent 50% FTE, j ointly appointed faculty are 
not extended such rights. All non-salaried faculty courtesy appointments and 
adjunct faculty are not extended such rights. All non-salaried faculty courtesy 
appointments and adjunct faculty are not extended the right of decision-making 
in the Department. 
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In deciding salary increases, the chair will consult colleagues, as necessary, 
and review all the evidence required in order to assess the quality of a faculty 
member’s teaching, scholarship, and service during the previous calendar year. 

Faculty members of the Department of African American and African Studies 
who accept administrative positions in the College of Humanities, the Office of 
Academic Affairs, or any other administrative unit in the University retain 
their affiliation with the Department. However, if they do not hold a salaried 
position in the Department, they are not extended the privilege of voting in 
Faculty meetings, on standing committees or on ad hoc committees. They will 
be extended the courtesy of being regularly informed of all departmental 
activities. 

The Department faculty is the primary policy-making body of the Department. 
it may initiate action; it discusses questions of departmental policy and 
administration; it makes decisions upon matters put before it by the Chair, 
standing committees, or individual members. The faculty shall be consulted in 
the review and selection of new faculty members for appointment. 

The Department faculty shall meet at least once each quarter during the regular 
academic year (more often if necessary) or upon request of at least one-fourth 
of its members. Meetings shall normally be called by the Chair. The Chair 
will provide a schedule of all regular faculty meetings to all faculty members 
before the start of each quarter. The provisions of the Ohio "Sunshine Law" 
(SSB 74) will be observed. The voting membership shall consist solely of 
faculty members on regular contract, whether tenured or tenure-track. Visiting 
faculty are ineligible to vote, although they may be invited to attend faculty 
meetings on an individual basis. Representatives of graduate and 
undergraduate majors in African American and African Studies may be invited 
to attend faculty meetings in a non-voting capacity. 

The Chair of the Department shall preside at faculty meetings. A quorum shall 
consist of one-half of the total membership of the faculty. If a quorum is not 
present, a faculty meeting shall be held, but no voting may occur. Decisions 
shall be obtained by a simple majority vote, except in those instances cited in 
the Pattern of Administration in which a two-thirds or three-fourths maj ority is 
required. The Chair shall vote only in cases of a tie. Absentee ballots cast by 
faculty are counted toward the composition of a quorum for voting purposes. 

In cases where the Chair feels it necessary to depart from the majority opinion, 
the Chair shall so inform the Department faculty when they are present 
together in a meeting. Should this meeting fail to produce agreement, the 
Chair in acting or recommending action to the College or University 
administration, will specify in writing to the College or University 
administrator concerned, the differences of opinion and will make copies 
available to members of the Department faculty. 
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II. 

The Department’s administrative assistant shall act as secretary at the 
departmental meeting. Minutes of meetings shall be circulated to all faculty 
members, and kept in Department files and made available on request. If the 
administrative assistant is unable to attend the meeting, another member of the 
secretarial staff shall take his/her place as recording secretary. 

DEPARTMENT CHAIR 

The Chair is the administrative head of the Department. Upon appointment by 
the Dean of the College of Humanities, the Chair will ser~,e a term of four (4) 
years. In selecting a Chair, the Dean shall consult the Department’ s faculty 

and solicit their recommendation. In unusual circumstance, where the 
replacement of the Chair is desirable or necessary, such replacement may be 
initiated by the Department faculty. In such a case, a three-fourth majority 
vote of the entire Department faculty is required for the recommendation for 
removal to take effect. 

When there is a need to select a new- chair a departmental chair search 
committee will include a Dean’s representative and will exclude the sitting 
chair. The search committee will present the Dean with an unranked list of 
candidates deemed acceptable to the department. The Dean then appoints the 

chair from the candidates on that list. 

III. 

The position and duties of the Department Chair are outlined in 3335-3-35 of 
the rules of the University Faculty. 

In the absence of the Chair during the regular academic year, other than for 
temporary absences, the Department shall be administered by an Acting 
Chairperson. The Acting Chairperson shall be appointed by the Dean upon the 
recommendation of the Chair. Prior to this recommendation, a faculty meeting 
must be held to permit faculty consultation in the decision. 

In the absence of the Chair during the Summer Quarter or for periods that do 
not require the appointment of an Acting Chairperson, a member of the regular 
faculty on duty will be designated by the Chair to supervi se the day-to-day 
administration of the Department. 

There may be a vice chairperson who shall be appointed by the Chair. 

DIRECTOR OF THE AFRICAN AMERICAN AND AFRICAN STUDIES 
COMMUNITY EXTENSION CENTER 

The Director of the African American and African Studies Community 
Extension Center is appointed by the Chair following consultation with the 
Dean of the College and Department faculty, and is responsible for the general 
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supervision of community related departmental programs at the Center. Duties 
and responsibilities which are assigned by the Chair include the following: 

Serving as Director of the African American and African 
Studies Community Extension Center. The Director of the 
Center is responsible for developing and implementing 
programs at the Center through which the University may 
adequately contribute to the social, economic, educational, and 
cultural well-being of the Black community. 

Serving as chief liaison between the Department and the wider 
community, and being responsible for the resourceful 
articulation of the Department’s interest in the wider 
community served through the Community Extension Center. 

To assist faculty and staff personnel who represent the 
Department in community activities, and make 
recommendations to the Department through the Chair on the 
allocation of resources in sponsoring such activities. 

To maintain budgetary, personnel and other essential records of 
the Community Extension Center and produce such records as 
required by appropriate departmental or University agencies. 

5) To draft proposals to funding agencies which would provide 
support for departmental research and community-related 
programs. 

6) To supervise the planning and organization of regular public 
lectures, symposia and research conferences and other 
educational programs which have specific relevance to the 
Black community? 

7) To make annual reports to the Department faculty regarding the 
quality and viability of departmental community outreach 
programs. 

The Director is also responsible for serving as chief contact with the 
Community Extension Center Advisory Board. This Board is comprised of 
individuals from the greater Columbus community who have expressed an 
interest in providing support for the community-oriented programs of the 
Department of African American and African Studies. The membership and 
organizational procedures of the Advisory Board are to be determined by the 
Department Chair, the Director, and an appointed faculty representative to the 
Board, who shall serve as the Advisory Board Chair. 
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IV    FACULTY COMMITTEES 

The Department shall have five standing committees: 1) the Promotion and 
Tenure Committee which consists of all tenured associate and full professors; 
2) the Graduate Studies and Curriculum Committee; 3) the Undergraduate 

Studies and Curriculum Committee; and 4) the Research, Publications and 
Lectures Committee. The Chair may also appoint an Advisory Committee to 
advise him or her on matters of policy, and s/he may appoint faculty members 

to serve on ad hoc committees. 

Ordinarily, non-tenured assistant professors shall serve on only one (1) 
departmental standing committee. They may also be appointed, however, to 
serve on ad hoc committees. All chairs of standing committees must be full 
professors, associate professors, or tenured assistant professors. All 
committees are required to meet regularly, to maintain records of their 
activities, decisions, and the attendance of committee members. 

All committees, both standing and ad hoc, operate in an advisory capacity to 
both the Chair and the Department as a whole. They have no final decision- 
making responsibility over matters of policy, which affect the entire 
Department. Rather, their role is to formulate policy alternatives, to evaluate 
issues, and to make recommendations based on relevant information. All 
significant proposals from committees must be first discussed and reviewed 
with the Chair before they are scheduled for discussion in the general faculty 
meeting. The Department Chair may appoint him or herself as chair of any ad 
hoc or standing committee. He or she is also an ex officio member of all 
departmental committees. 

do Membership on standing committees is determined by the Chair, after 
consultation with the individual committee Chairs. Members are appointed to 
serve on an annual basis, prior to the beginning of the Autumn Quarter. 
Members of committees may be removed by the department Chair for lack of 
attendance at meetings and/or lack of participation in committee business. 
Vacancies shall be filled by the Department Chair, in consultation with the 
Committee Chair. 

With the exception of the Promotion and Tenure committee, the department 
chair, after consultation with an individual committee chair, may appoint a 
graduate or undergraduate maj or to serve as a voting member of standing or a~d 
hoc committees. Student members will have the right to address all issues and 
participate in the work of the committee with the exception of activities that 
would make them privy to confidential student records such as academic 
transcripts, letters of recommendation, standardized test scores, etc. 
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The Graduate Studies and Curriculum Committee consists of no more than 
seven (7) members of the graduate faculty, including the Director of Graduate 
Studies who shall sew’e as Chair of the committee. 

The Graduate Studies and Curriculum Committee is responsible 
for monitoring the administration of the entire graduate program 
of the Department. Specific duties include: admissions; 
evaluation of graduate students and teaching associates; 
supew’ision of graduate examinations; updating of program 
literature, admissions requirements, and curriculum, teaching 
associate appointments; setting projected teaching schedules for 
all graduate level courses, in consultation with the Department 
Chair; monitoring the progress of all graduate students toward 
the fulfillment of all requirements, including theses and 
examinations. 

The Director of Graduate Studies assumes day-to-day 
responsibilities for graduate advising and graduate 
examinations. The Director maintains graduate records and is 
responsible for making them available to committee members. 
The Director keeps records of meetings, prepares meeting 
agendas; assists the supervision of graduate teaching associates 
and research associates; coordinates regular informational 
meetings with graduate students in African American and 
African Studies; and is responsible for organizing orientation 
programs for the graduate students. 

The Graduate Studies and Curriculum Committee also advises 
the Department Chair on all appointments of graduate teaching 
associates, and supervises all pre-doctoral and post-doctoral 
fellowships associated with the Department. 

The Undergraduate Studies and Curriculum Committee consists of no more 
than seven (7) members of the faculty including the Director of Undergraduate 
Studies, who serves as chair of the committee. 

The Undergraduate Studies and Curriculum Committee is 
generally responsible for the Department’s undergraduate 
program, including the requirements and curriculum, addressing 
deferred credit; undergraduate maj or and minor concentrations, 
recruitment and advising; and setting proj ected teaching 
schedules for all undergraduate level courses, in consultation 
with the Department Chair. 

The Director of Undergraduate Studies assumes day-to-day 
responsibilities for undergraduate advising; maintains records 
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and is responsible for making information available to 
committee members; keeps records of committee meetings, and 
prepares meeting agendas; serves as the Department’s 
"ombudsperson" for undergraduate affairs, receiving concerns 
and complaints from any undergraduate student in Department’s 
courses and takes steps to resolve them 

The Research, Publications and Lecture Series Committee consists of no more 
than seven (7) members of the faculty 

The Research, Publications and Lecture Series Committee is 
responsible for coordinating the maj or academic lectures 
sponsored by the Department, including the arrangement of the 
itinerary of scholars ~vho visit the campus as guests of the 
Department. Other responsibilities include: developing and 
submitting funding proposals for general departmental projects 

to campus-based agencies (e.g., Affirmative Action Grants, 
Office of Continuing Education grants, etc.) and to outside 
agencies; coordinating for the Department the organization and 
printing of any occasional papers or volumes of research papers, 

which are the result of research conferences or lectures 
sponsored by the Department; upon the request of individual 
faculty members, providing assistance in writing proposals 
submitted by faculty; and coordinating faculty research 
symposia. 

2) The Chair of the Research, Publications and Lecture Series 
Committee keeps records of committee meetings and prepares 
meeting agendas; directly contacts external speakers in the 
lecture series, and with the Department’s administrative 
assistant, coordinates hospitality, publicity and the itinerary of 
all lecturers; serves as the primary contact for all academic 
lectures co-sponsored by the Department in conjunction with 
other programs and departments; is the chief liaison for 
cooperative research activities with other departments; serves as 
a managing editor for the Department’s occasional papers series 
or proj ected edited volumes; is the coordinator of faculty 
research forums and lectures; develops new proposals for 
outside and university funding; works with the Director of the 
Community Extension Center in the development of research- 

related activities and conferences based at the Center; and 
serves as the Department’s chief liaison to the University’s 

libraries. 
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The Extension Center Oversight Committee consists of no more than seven (7) 
members of the department’s faculty, and includes the Director of the 
Extension Center who serves as an ex-officio member. 

The Extension Center Oversight Committee is responsible for 
overseeing the activities of the Extension Center on behalf of the 
Department’s faculty, settings policy for the Center, and advising the 
Chair of the Department on Center activities. 

No ADMINISTRATIVE STAFF, OFFICE PROCEDURES, AND OFFICE 
SPACE AND EQUIPMENT 

The Department of African American and African Studies’ administrative staff 
is primarily responsible for providing administrative assistance to the Chair 
including budget, personnel matters, and scheduling; it is also responsible for 
the record-keeping work of the Department, schedules and other office 
materials; and for processing information and effecting decisions essential in 
carrying out the programs and activities sponsored by the Department and the 
Community Extension Center, including lectures, symposia, conferences and 
publications. 

The foregoing responsibilities take priority. Secretaries will perform various 
duties for faculty members in connection with their regular university work as 
time permits. 

For maj or typing assignments, for example monographs or books, faculty 
members should consult with the Chair about special arrangements for 
assi stance in these cases. 

Outside commitments that require prolonged or regular secretarial work must 
not be entered into without prior discussion with the Chair, and in no case is 
the Department to be committed to postal and other expenses for the work of 
outside organizations without assurance of reimbursement. 

The Department will pay only copy and postal expenses that are directly 
incurred in fulfilling the regular university responsibilities of the faculty and 
teaching staff. 

Department staff who are employed to type seminar papers, dissertations and 
theses for graduate students may only do such work outside regular working 
hours. 

The Department of African American and African Studies will seek office 
space for all those for whom African American and African Studies serves as 
the Tenure Initiating Unit (TIU). When a faculty member is away for a full 

{PAGE } 



VI. 

year, the department reserves the fight to temporarily reassign the office or use 
it for some departmental purpose. All office furniture and equipment 
purchased with research or departmental funds remain the property of the 
university. 

FACULTY TEACHING WORKLOAD POLICY AND FACULTY DUTIES 
AND RESPONSIBILITES 

a. Teachin~ Workload 

The Dean must approve all teaching reductions that involve course credit. 
According to the Department of African American and African Studies Faculty 
Workload Policy, as approved by the Office of Academic Affairs, the standard 
teaching load for African American and African Studies joint appointment 
faculty is two or three courses per year in alternating years (added to the same 
load in their other unit, totaling five courses per year). Because African 
American and African Studies courses are generally five credit hours each, 
individual j oint-appointment faculty teaching loads range from ten to fifteen 
quarter hours per year. Full-time faculty members are expected to teach five 
African American and African Studies courses per year. In keeping with the 
University policy, teaching activities constitute 60 percent of the total 
departmental workload with the remainder devoted to research, service, and 
other professional activities consistent with the Department’s mission. The 
range of activities included under "teaching" is outlined in the Department’s 
Workload Policy. In the case ofj oint appointments, teaching load reductions 
will be negotiated with a faculty member’s other academic unit, resulting in 
cooperative arrangements for an equitable teaching assignment. 

Class assignments and schedules are the responsibility of the Chair, on the 
advice of the Directors of Graduate Studies and Undergraduate Studies. All 
changes, including those in class meeting times, must be cleared through the 
Chair. However, individual faculty members will always be consulted as to 
their preferences before classes are scheduled. While efforts will be made to 
accommodate their preferences, these will, of course, not always be successful. 
In every instance, in scheduling classes, the curricular needs of the Department 
shall be the primary purposes which shall be served. Faculty will be asked to 
provide the Chair and the relevant Curriculum Committee, with annual course 
proj ections, in which their teaching preferences are explained. Whenever 
possible, the teaching schedule will be determined a year in advance. 

All faculty members must be involved in the advising of undergraduate and 
graduate students. The Department assigns faculty majors to advise in 
numbers that are consistent with the percentage of faculty appointment in the 
Department. Full-time faculty- loads for senior faculty will generally be double 
those of joint-appointments. Junior faculty advising loads will be adjusted to 
accommodate their developing research agendas. 
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Graduate student advising is a priority responsibility. Senior faculty on SRAs 
should continue to fulfill their advising responsibilities. Junior faculty on 
SRAs and others on approved leave from duty must help students arrange for 
alternative advisors or continue to advise students themselves, even if they are 
not in town. The extra advising responsibilities placed upon colleagues during 
such leaves should be repaid when faculty members return to campus. 
Provision of independent study courses will be left to the discretion of 
individual faculty members. The extra load of supervising more than three 
independent study courses (more than 15 credit hours) in any one year, as well 
as the teaching of large lecture courses and the development of new courses, 
will be considered when possible in teaching assignments. 

All faculty members should provide students with the opportunity to evaluate 
the course. In addition to any discursive evaluation that a faculty member may 
choose to use, faculty should use SEIs. SEIs will be considered necessary to 
the annual review of all faculty. (See the Department of African American and 
African Studies’ AP&T document). 

b. Faculty Duties and Responsibilities 

This statement does not constitute a contractual obligation. Fluctuations in 
demands and resources in the Department and the individual circum stances of 
faculty members may warrant temporary deviations from it. 

1) Teachin~ 

Expectations for participating in the instructional mission of the Department 
are specified in Section VI, a. 

2). Scholarship 

Scholarship is a creative activity measured primarily by publication, but also 
by such activities as public lecturing at universities around the world and the 
direction of conferences, all of which contribute to the production of new 
knowledge. Scholarly duties cannot be assigned, for only faculty are in a 
position to initiate scholarship. But it is the responsibility of faculty regularly 
to publish respected contributions to the field of African American and African 
Studies. Many factors are taken into consideration to assure that faculty meet 
their obligations in the area of scholarship. This determination is made 
according to the criteria of quality and consistency through the process of 
Annual Review. (See the Department of African American and African 

Studies AP&T document.) 

It is the Chair’s duty to encourage faculty in their research. Special Research 
Assignment Quarters (SRAs) are awarded by the Dean on the recommendation 
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of the Chair and the Research Committee of the College of Humanities. The 
Chair’s recommendation shall be made upon the advice of the Research, 
Publications and Lecture Series Committee. A faculty member seeking an 
SRA should consult at least one year in advance with the Chair. He/she will be 
asked to submit a detailed statement of the proposed research, and this will 
form the basis upon which each application is judged. Other considerations 
will include: past achievement and likelihood of productive work during the 
SRA quarter; service to the Department or university, especially insofar as it 
has affected the individual’s research; and current teaching load. 

Applications for grants-in-aid or for outside funds should be discussed in 
advance with the Chair, so that the impact of a successful application upon the 
Department’ s program can be assessed. However, neither the Department nor 
the Chair shall attempt to require modifications of grant proposals written by 
individual faculty members. 

Upon the availability of funds, the Community Extension Center may create 
research associateships, which would permit faculty to pursue research proj ects 
for periods of one (1) quarter or more. Such research proj ects must relate to 
the ongoing activities and research priorities of the Center. Faculty members 
of the Department of African American and African Studies, and faculty with 
adjunct non-compensated courtesy appointments will receive top priority in the 
awarding of such research associate positions. Proposals for such positions 
will be evaluated by the Research, Publications and Lecture Series Committee, 
which shall invite comments on these proposals from the Director of the 
Community Extension Center. 

3).    Service 

Faculty members are expected to serve on standing committees of the 
Department (see Section IV) as well as on ad hoc committees, including search 
committees. In addition, faculty of the Department are expected to accept 
appointments to College and University committees or faculty-governance 
bodies, with the approval of the Chair. Similarly, service to the profession is 
expected and encouraged. 

VII. DEPARTMENT TRAVEL POLICIES 

The Department of African American and African Studies strongly encourages 
its faculty to be active in professional organizations by presenting papers or 
serving as discussants at academic conferences, etc. Accordingly, travel 
subsidies, if available, will be provided by the Department to defray some of 
the costs of transportation, registration, meals, and hotel accommodations at 
academic conferences. However, because some members of the faculty hold 
joint appointments, in the interest of fairness, it is necessary to treat the matter 
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of travel support differently, considering that one group of the faculty has at its 
disposal other potential sources of fiscal support for its scholarly activities, if 
funds permit. All faculty members will receive a minimum amount of travel 
money for each academic year. Full-time (100% FTE) African American and 
African Studies faculty will receive higher minimum amounts than faculty who 
hold j oint appointments. 

The Chair is responsible for formulating an equitable travel policy each 
academic year, which is based on the annual budget approved by the College. 
A statement of travel policy, shall be made available to all faculty no later than 
the beginning of the Autumn Quarter of each year. 

The faculty are strongly encouraged to solicit additional travel funds from the 
College, the Graduate School, and other academic units. However, the 
solicitation of funds for domestic travel must be initiated in the Department. 
Additional support may be requested from other units after the Department has 
reviewed and responded to the request for funds. 

Faculty who obtain travel grants, stipends, or other assistance from the 
College, other academic units or from outside the University, will not be 
denied their full travel stipends from the Department. Faculty who receive 
SRAs or other professional leave for two quarters or less will be eligible for 
departmental travel support. Faculty excluded from departmental travel funds 
for an academic year include: (1) faculty members who are not on duty for an 
entire academic year (three consecutive quarters) through any combination of 
professional leaves, etc., (2) faculty who hold no teaching or administrative 
responsibilities during the period; and (3) faculty members who have special 
arrangements with the university for research support. 
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Ut~date of the Review 
T~e Chair reported that the College review has been completed. The College is considerirtg 
confidentiality issues regarding students, University.persormel, and other matters as it thinks 

¯ through the next step of the review. The Chair will keep the Department informed of 
developments on the review. 

Announcements Re: Personnel 
The Chair reported that two finalists for the Business Manager position will be interviewed on 
Thursday, January 19. We will continue to share this position with Public Policy. 

The Chair reported that Travis Gore, the Administrative Assistant, will have his work roies 
clarified and the Chair will circulate a memo to the department highlighting what he can be 
asked to do for faculty. In the meantime, no faculty should ask him to do work for them before 
10:30a. 

The Chair reported that Karla S1ocum has shifted a!1 of her faculty line to Anthropology and may 
become an adjunct in the Depamnent in the future. 

The Chair reported, given anticipated leaves in 2012-2013, that the Department will look to hire 
temporary faculty to teach AFAM courses. 

Special Pro_iects 
The Chair reported that Reg Hildebrand will be working on a proposal during summer 2012 to 
develop a W.E.B. Du Bois Conference to be held in March 2013 in memory of the 50th 
a~miversary of Du Bois’ death. Other ideas in association with the conference (e.g., a 
faculty/students working group and community engagements) were discussed by the faculty. 

The Chair discussed the University’s cun’ent theme "Water in the World." The Chair indicated 
that the Provost’s office has ~ppointed a steering committee on the theme of which she is a 
member and ways in which departmental faculty could incorporate the theme in their 
professional activities tbr instance in their courses, faculty working groups, research on water 
issues in Africa and the At?ican Diaspora, and public/community engagement projects. The 
effort to link this theme to locM communities will, in part, be spearheaded by the Chair’s Liaison 
Committee and both Reg Hiidebrand and Charlene Regester. 



Governance Structure Document 
The Chair distributed and discussed, at length, the new Governance Structure document. All 
department faculty, with the exception of adjuncts only teaching one course, are invited to serve 
on the new standing committees. Committee membership will be for five year terms. All details 
regarding the standing committees, their membership, and their charge can be found in the 
"Governance Structure" Document. 

On a related issue, the Chair announced that future Department meetings Will be held on the 
second Wednesday of each month from 1 la to noon. 

Recognition 
Agatha Buell, Joseph Jordan, Tim McMillan; Kenneth Janken were recognized by the Chair for 
their service to the Department. 

(Meeting Adjourned at 12:06p). 

RespectfulIy submitted, 

Walter Rucker 
Associate Chair 
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Thank you. 
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Chair 
Department of Sociology 
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Edmonton - Alberta 
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Development Studies at York University, Toronto. 
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Edna Aryee is a PhD Candidate at the Department of Psychology, University of Toronto, 
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Gender, Religious Transnationalism, and the African Diaspora in Canada 
Joseph ~/lensah *, Christopher Williams, and Edna Aryee 

Introduction 

The importance of critically examining the ways in which gender dynamics play out in a 

churchly settings stems not only from the ongoing salience of religiosity, and the implications 

this has for apprehending institutional sources of gender role rigidity or mollification, but also 

from the very character of religious dictates themselves, notably their capacity to frame gender 

distinctions as immemorial, immutable, and sacrosanct even under diasporic situations. At the 

level of internal dynamics, the Church is an invariably hierarchical institution whose core tenets 

~vere formed in less enlightened times, those in ~vhich notions of gender equality had little, if 

any, currency. Additionally, the lens through which the Church views the world is a decidedly 

Manichean one wherein dichotomies abound: sacred/profane, saved/damned, heavenly/hellish, 

righteous/wicked, Godly/Satanic, and so on. Needless to declare, this immanent logic, a 

complementary logic of sorts, carries over to gender. And, of course, a religious text such as the 

Bible--replete with male protagonists and antagonists--has the effect of buttressing the primacy 

of male agency. To some this might suggest that tightly circumscribed gender roles are part and 

parcel of the Church and that the source of such roles is nothing other than the Word itself. But, 

as any student of hermeneutics will quickly assert, all texts are amenable to interpretation--they 

even demand interpretation--therefore, differentially situated readers are bound to produce 

correspondingly variegated readings. It then becomes a question of which reading will prevail, 

and thereby bequeathed with natural status, so that a reading becomes the reading, the only 

conceivable one. 
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Beyond this, at the level of external dynamics, a number of factors may be operative in 

determinations of the extent to which male superordination and female subordination obtain. One 

may consider, for instance, how labour market participation and position might encourage 

relatively low status men to assert their power in churches to a greater extent than they otherwise 

would. This impulsion to somehow offset a lack of masculine power in the secular world by 

exercising such power in the religious realm is what one might call "compensatory patriarchy," 

and may be especially relevant when considering the social positioning of significant numbers of 

African-Canadian men. As Sandra L. Barnes contends, with respect to the United States, the 

Black Church is "one of the few arenas where African-American men, regardless of their place 

in society, can hold positions of power" (2006:382). The Church then becomes a default space 

wherein Black men can shore up common sense notions of manhood, or hegemonic 

masculinity--a practice that does not bode well for women, given the zero-sum character of 

church leadership position acquisition. 

Notwithstanding such tendencies, counter~’ailing factors that have had the effect of shrinking 

pools of prospective male leadership do, concomitantly, produce practical exigencies, some of 

which create space for the elevation of women into leadership positions. Here, again, the 

situation of African-Americans is especially instructive. With reference to the attritional effects 

of unemployment, incarceration, drug abuse and death on African-American men, Barnes notes 

that "practical needs may dictate the future course of women’s roles in the Black Church" 

(2006:382). The sheer dearth of men in the Church as a factor opening up space for female 
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leadership is well known has..bee~..~t~.y..nme~...~y..a..~mm~er..÷f...r.esea.rehers..~h÷..ha.ve...wr.i.t.te~..a~t~t. 

~~’~-~,~ ,,~-,-~’~"~’"°"~,,~ ,~’~" w~,~,,~o~"~ ~’~° in the Catholic Church. It is partially for this reason that caution ought to 

be exercised by those attempting to determine the degree of gender equity in a given church 

through purely descriptive means, for the fact of female leadership is not inexorably connected to 

pro-woman ideological commitments on the part of church powerbrokers. To wit: a church that 

is ideologically committed to gender equity can be expected to have women in leadership 

positions, but a church with women in leadership positions is not necessarily committed to 

gender equity. 

Further complicating the male-female power dynamics in the immigrant church is the 

phenomenon of religious transnationalism by which immigrants connect to their homelands 

through the medium of religion. We know from the works of Wong (2000) and Robinson (2005) 

that gender role differentiations and destabilizations often characterize the cross-border 

endeavours of immigrants, and there are no cogent reasons to expect the situation with religious 

transnationalism to be any different. With their migration-induced financial wherewithal--and 

their attendant empowerment, relative to their cognates back home--immigrant women tend to 

wield more power in their home churches through their translational connections and 

remittances, and, indeed, partake in crucial church-related decisions back home. Undoubtedly, 

the same can be said of some immigrant men as well (Mensah, 2008). 

Notwithstanding the growing literature on the nexus between religion and migration (Adogame 

and Weissk6ppell, 2005; Levitt, 2003; Smith, 1978), on immigrants religions (Bramadat, 2005; 
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Hagan and Ebaugh, 2003), and on immigrants’ transnationalism (Wong, 2000, O~vusu, 2003), 

few researchers have studied the gender dynamics of the immigrant church, and fewer still have 

examined the transnational dimensions of immigrants’ religiosity and the degree to which these 

dimensions are gendered. Indeed, the literature on these issues is particularly scanty in the 

context of Canada, especially as it pertains to African immigrant religions, with the notable 

exception of the recent work by Tettey (2007). With the aid of data collected from Ghanaian 

congregations in Toronto, as part of the Ghanaian Immigrants’ Religious Transnationa#sm 

(GIRT)1 project, this chapter examines the gender dimensions of Ghanaian immigrant churches 

in Toronto. Embedded in this broad goal are three related objectives: Firstly, to explore how the 

male-female differentials in power and positionality play out in Ghanaian immigrant churches; 

secondly, to examine the links between the immigration and settlement processes of these 

immigrants, on the one hand, and their religiosity in Canada, on the other; and, thirdly, to explore 

the extent to ~vhich the transnational religious activities of members of these churches vary on 

the basis of gender. In the next section of this chapter, we examine gender dynamics in churches 

in Ghana. Following this is a discussion of how gender roles are enacted among the Ghanaian 

diasporic community in Canada, before ~ve profile our research approach in the next section. Our 

empirical findings are presented in the next three sections in which we describe the 

socioeconomic background of our respondents, examine the differential involvements of our 

male and female respondents in the immigrant church, and analyze the interconnections between 

our respondents’ gender and their transnational religious activities, respectively. The chapter 

concludes with a summary of our key findings. 
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Gender Dynamics in Churches in Ghana 

In order to adequately "take into account how the religious culture of both the home and host 

countries shape ethnic congregations" (Stevens, 2004:136), we now turn our attention to how 

gender is religiously framed in Ghana. Among the broad constellation of quotidian social 

practices for which Ghanaian religious figures are wont to provide guidance, intimate male- 

female relationships enjoy paramountcy according to Stephanie Newell, who, in a critical study 

of gender discourse in Ghanaian and Nigerian religious pamphlets, observes that the "topic of 

marriage is the prevailing theme in Christian how-to literature" (Newell, 2005:307). Much of the 

literature, written almost entirely by male authors, amounts not only to a collective didactic 

effort, given the overall degree of discursive overlap from pamphlet to pamphlet, but also to a 

pedagogy of patriarchy, in view of give~ the overa!! emphasis on the desirability of ideal gender 

roles. The idealist thrust is such precisely because the almost fanciful interactional mores 

endorsed by these authors of Christian pamphlets are not fully operative in the real world. Hence 

the constant and vigorous literary attempts to bring Ghanaian gender relations in accord with the 

perspectives of these authors by iterating the idea that ideal gender relations are divinely 

sanctioned though not yet terrestrially realized. 

As directed towards men, the dictates put forth by relationship "how-to" authors endorse a view 

of women as appropriate objects of power exercised by men. Any need for the application of 

qualifications to statements about the alleged virtues of male power is obviated by the authors’ 

self-conceptions as purveyors of the word of God; and since the pronouncements of God are 
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absolute so, too, should the statements of his putative conduits, at least presumably. 

Consequently, Stephen Kwabena Asumeng, author of a pamphlet called Tt~e Game of Marriage 

andHow to Play It, feels no compunctions about proffering this advice to prospective husbands: 

"right from the initial stages, make it your aim to train her and shape her the way you like" 

(quoted in Newell, 2005:309). Such a message is both flattering and reassuring for those to 

whom it is conveyed. The recurring invocations of imagined pasts and yet-to-be realized futures 

are functional for a neo-liberal present characterized by widespread labour market insecurity--or 

"flexibility," to use a popular euphemism. As Western elite-driven economic retrenchment 

intensifies male exposure to the possibilities and actualities of public sphere emasculation, it is 

possible that the "men first" discourses of writers like Asumeng become more indispensable to 

the extent that they bolster compensatory patriarchy. 

In sharp contrast, the penalties of femaleness include objectification and self-objectification 

geared toward the aim of securing that without which life can apparently never be complete: a 

husband. Notwithstanding commonplace injunctions regarding the need for Christians to be 

this world but not of this world," unmarried ~vomen are prescribed the role of existing in states of 

perpetual aesthetically pleasing readiness, for at any point they may encounter the man who will 

go on to marry them. In his examination of the International Central Gospel Church (ICGC) in 

Accra, Paul Gifford notes, "it is obvious on Sunday mornings that some of the girls have been up 

for hours styling their hair," and goes on to quote an assistant pastor who explains that such 

aesthetic measures comport with church teachings: "It is part of our message. For those who are 

not married we teach them that life is not finished [i.e. they can still find a husband]. They have 
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to look their best..." (1994:254, id est in original). That imperatives of this sort are transhistorical 

and transcultural to the point of virtual ubiquity does not undercut the obvious fact that 

’ubiquitousness’ does not preclude odiousness. What is somewhat peculiar in the case of 

Ghanaian churches like ICGC is the forthrightness displayed by church leaders in essentially 

valorizing the worldly, the mundane, in the form of liwral flesh, albeit for the "benefit" of the 

female segments of their congregations. 

Accounting for the candidness of figures who push religiously grounded personal beautification 

programs is not a difficult task insofar as the bigger cultural/ideological picture is characterized 

by similar norms, as Newell indicates when 

pamphlets are inextricable from the ongoing, 

she states that "Christian marriage guidance 

active construction of a ’dominant’ gender 

ideology in West Africa" (2005:308). So, far from constituting a gross departure from general 

(i.e. secular) gender norms, Christian pamphlet authors operate within common norms pertaining 

to gender-specific role allocation. The dominance of this brand of gender ideology is further 

revealed by the fact that Christian women are among its most vociferous defenders. As Newell 

(2005) noted: 

If a commandment is perceived to be God-given, women are not likely to reject it 

simply because they are women. One need only consider the negative responses 

of Christian women in Nigeria and Ghana to my suggestion that the Bible is 

interpreted from a biased, ’masculinist’ perspective in male-authored pamphlets. 

In discussions held in religious bookshops between 1998 and 2002, many women 
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reacted with strong disagreement, even annoyance, when I suggested that male 

authors use the Bible to enforce a rigid gender ideology that disempowers wives 

(p.313). 

Any urge to be taken aback by reactions of this sort ought to be tempered by the now well-worn 

anti-essentialist recognition that, notwithstanding the merits of standpoint theory, it is fallacious 

to infer politics from ascribed characteristics. Moreover, as Gramsci (1971) has long taught us, a 

dominant ideology, almost by definition, enjoys the capacity to co-opt people whose material 

interests would be better served by counter-hegemonic perspectives. While it is true that 

narrowly logical articulations of means and ends (wherein the end is decent husband and the 

means are prescribed by religious pamphlets) are such that Newell’s female detractors are not 

necessarily irrational, their perspectives--which may serve some of them relatively well on 

ittdividual bases--have the aggregate effect of leaving intact the same gender relations that posit 

incompleteness as a prime characteristic of unmarried women, with all of the implications for 

patriarchal social control that this implies. 

Gender Dynamics among Ghanaian-Canadians 

The transposabflity of simplistic and easily apprehensible prescriptions as to how Ghanaian men 

and women should relate to one another is significantly hampered by certain features of life in 

Canada which tend to vitiate exercises of male authority over women. Generally stated, the 

levelling effects produced by standard practices of conventional Canadian institutions serve to 

simultaneously weaken the material bases of "Ghanaian patriarchal structures" (Wong, 2000:62) 

Page -9- 



and, correspondingly, provide women with more opportunities to extricate themselves from sub- 

optimal marital situations than exist in Ghana. More specifically, the labour market, with its 

apparent aversion to African educational credentials and work experience, and government social 

welfare agencies, with their ability to allocate financial resources to citizens in demonstrable 

need, have the combined effect of nudging gender-based Christian "how-to" literature 

injunctions in the direction of dead letter status. 

The labour market experiences of Ghanaian-Canadians are heavily conditioned by a general 

corporate assault on wages as well as more specific downward mobility-producing credential 

evaluations, some of which lend credence to propositions about credentialism as racism, given 

the degree of overlap between the "blackness" of particular countries and the likelihood that 

degrees conferred within their borders will be denigrated in Canada. The picture that emerges is 

one in which husbands and wives must combine resources due to their "inability to secure stable, 

well-paid jobs that would allow them some financial security" (Wong, 2000:58), thereby 

contributing to the transfiguration of domestic interactions. As Wong (2006) points out: 

For Ghanaian couples, migration and the particular location they occupy within 
prevailing social structures and processes in transnational spaces (in Canada) 
entail a rearrangement of household decision making and gender roles...The 
difficult realities in Canada encourage couples to pool their resources, which 
engenders negotiations and compromises between men and women over family 
expenditures (p. 373, parenthesis in original). 

Such outcomes, which amount to what one might call "gender convergence through economic 

hardship," are of an egalitarian sort, though it would be too sanguine to see these developments 
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as instances of egalitarianism, for the latter implies an ideological commitment to equality that is 

probably absent from the micro-politics of many Ghanaian husbands. In fact, it could be the case 

that the labour market stressors to which these men are subjected may lead them to displace their 

anger onto their wives in archetypical instances of horizontal hostility. 

In the event of sharply deteriorating marital relations, Ghanaian women need not exist as silent 

sufferers, for decades old feminist struggles around public policy issues have extracted 

concessions from the (still patriarchal) state in the form of pro-woman material supports. Indeed, 

according to Wong (2000:62), a 11998 study of Canada’s Ghanaian immigrant community 

"reports that the evolving consciousness of fights among Ghanaian women, afforded to them by 

the Canadian state, is a primary cause of marital conflict and divorce in the Ghanaian community 

in Canada. The social safety net, where the Canadian state provides housing and childcare 

support to single mothers and divorced women, has undermined the authority and power of 

husbands to maintain particular kinds of relations with their wives." 

Of course, it is crucial to acknowledge that state social provisions are far from a panacea for a 

whole host of reasons, not the least of which include ideological attacks against social welfare 

that cast its recipients as culturally pathological departures from the Protestant Ethic, a view that 

surely takes a psychical toll on women in need. Still, pessimistic claims to the effect that women 

who leave their husbands are merely shifting from a capricious tyrant to a bureaucratic one seem 

hyperbolic, notwithstanding the indignities associated with autonomy reduction as dictated by 

state agencies as a condition of receiving assistance. As for Ghanaian men in Canada, the 
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interactive effects of labour market dynamics and government interventions can disrupt their 

patriarchal positioning in ways that are rarely experienced on the continent. 

This brief examination of discontinuity in the secular realm--that is, the various breaks with 

familiar familial norms that occur once one moves from Ghana to Canada--leads us back toward 

a consideration of how the Church constitutes an intervening variable capable of containing 

potentially anomic changes at the level of gender dynamics. In this regard the ties that bind 

churches in Ghana and Ghanaian churches in Canada are highly consequential, especially when 

we recall the types of gender-based strt_~:ctures that are characteristic of the former. As Tettey 

(2007) shrewdly points out: 

[t]he events and issues that take place in Diaspora churches intersect with those that take 
place within cognate institutions in their homelands and so generate mutual interest. 
Evidence shows that while the Diaspora branches of Ghanaian churches are generally 
autonomous in the day-to-day running of their affairs, they defer to the mother church in 
matters of church doctrine and structure= (Tettey, 2007:248). 

Doctrinal support for male superordination means that quests for compensatory status on the part 

of Ghanaian-Canadian men (who, again, tend to experience the world of work as a series of 

affronts to their self-worth) begin with the Church, an institution that is responsive to complaints 

stemming from status frustration. The pensive words of Tettey (2007) are informative here too: 

Many members of the congregations are very qualified professionals who end up 
in low-end jobs that underutilize their skills and potential. Consequently, they 
struggle to maintain a sense of self-worth based on the status and respect that they 
enjoyed in their countries of origin .... the church offers a spatiotemporal cocoon 
~vhere they can regain their status, even if only momentarily (Tettey, 2007:242). 
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It is clear from the preceding that patriarchy is an enduring social ethos in Ghana, as in many 

African countries. This is true in the secular world as it is in churchly settings, where adherence 

to male domination and female subordination is increasingly elicited through mainstream 

religious teachings. As one would expect of any hegemonic domination-a-la-Gramsci, even 

some women have become vocal defenders of the female objectification implicated in this 

patriarchy. Still, the fact that some gender power convergence is occurring, especially among the 

Ghanaian diasporic community in Canada, is hard to ignore, just as we cannot easily overlook 

the likelihood of "compensatory patriarchy" among Ghanaian men in the immigrant church. 

Clearly no straightforward links are decipherable bet~veen gender, religion, and migration; the 

relationships between these three variables are rather dialectical. In what follows, we examine 

how some of the preceding qualitative observations play out in the context of quantitative data 

derived from a survey of Ghanaian immigrant churches in Toronto. In particular, ~ve examine the 

gender differences in a number of variables--including ’church leadership positions,’ ’church 

involvement,’ ’views on the threats facing the church,’ ’reasons for joining the immigrant 

church,’ and "the types of transnationalism enacted by respondents’--to shed light on the 

dynamics of patriarchy, compensatory patriarchy, and gender convergence in the Ghanaian 

immigrant church. 

Research Milieu and Approach 

Even though Ghanaian immigration to Canada goes back to the late 1960s, available research 

shows that it was during the mid-1980s that the Ghanaian populations in Canadian cities, such as 
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Toronto and Montreal, reached the critical mass for the formation of their ethnic associations and 

churches (Owusu, 2000). The 2006 census of puts the Ghanaian immigrant population in Canada 

at 23,220, out of which a whopping 114,720 (or 63%) live in the Toronto Census Metropolitan 

Area (CMA). Outside of Toronto, one finds sizeable number of Ghanaians in cities such as 

Montreal, Vancouver, Edmonton, Calgary, and Ottawa (Mensah and Firang 2007; Mensah, 

2008). Faced with racial discrimination and attendant forms of precarious employment, many 

among the Ghanaian diasporic community rely on their ethnic and religious associations and 

networks of social capital to address their settlement and integration needs in Canada. And as a 

corollary, most Ghanaians live in specific neighbourhoods in the Toronto CMA--notably in 

North York, Etobicoke, and Scarborough--where they are more likely to find affordable public 

and private rental accommodation, as well as other Ghanaians to facilitate their settlement 

process. Using data from field reconnaissance, Ghanaian-Canadian newspapers (notably, the 

Ghanaian News and Ghana PosO, and conversations with members of the Ghanaian community, 

the Ghanaian Immigrants’ Religious Transnationalism (GIRT) project team identified 37 

Ghanaian immigrant churches in the Toronto CMA, from which four were selected for our 

survey. These included the All Nations Full Gospel Church, the Ghana Methodist Church of 

Toronto, the Ghana Seventh Day Adventist Church of Toronto, and the Church of Pentecost 

Canada Inc. Several methodological considerations went into the selection of these specific 

churches for the project, not the least of which are the need to enhance diversity in the data, the 

willingness of these churches to participate, and old-fashioned expediency regarding the 

language and cultural competence of the authors. 
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The GIRT project relied on a variety of approaches, including multi-sited ethnography, 

qualitative in-depth interview, and quantitative survey questionnaires, to procure its dataset. 

However, the present chapter dwells mainly on data from the quantitative survey, which was 

administered to a sample of 200 church members dra~vn from the four selected churches as 

follows: 40 from the Ghanaian SDA church; 50 from the Methodist Churches; 50 from the 

Church of Pentecost; and 60 from the All Nations Full Gospel Churck By and large, the 

variations in sample size reflected differences in size, ethnicity, and socioeconomic background 

of these congregations. While some of our survey questions were open-ended, the vast majority 

were closed-ended, and this invariably aided our computer-assisted data analysis, via the 

Statistical Package for the Social Sciences (SPSS). The questions that made up the questionnaire 

were grouped under a number of themes, including socioeconomic and demographic 

background; citizenship and immigration characteristics; religious, economic, and political 

transnationalism; and involvement in the church. With permission from the respective church 

leaderships we distributed our questionnaire during one of their weekly services in a "random" 

fashion, moving from row to row to ensure a more-or-less even distribution across the 

congregations. Our prospective respondents ~vere given the option of either filling out the 

questionnaire on their own or being interviewed face-to-face by a research assistant. The survey 

took four months--from mid-June to mid-October of 2006--to complete. While we tried to 

make our survey design as scientific as possible, we make no claim regarding the 

representativeness of our sample. For one thing, not all Ghanaian immigrant churches in Toronto 

were included in the study. Also, our sample was not drawn through strict statistical 

randomization as ~ve did not have a complete and reliable sample-frame listing all the members 
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of our selected churches. Thus, caution must be exercised in using our survey data to make 

categorical assertions about Ghanaian immigrant congregations in Toronto. Portes (2001) for one 

has long called for the use of quantitative methods in research on immigrant transnationalism to 

avoid facile generations and the tendency to "sample on the dependent variable," (p. 182), and 

our present approach is an apposite response, at the very least. 

Socioeconomic Characteristics: A Male-Female Comparison 

In this section we describe the socioeconomic background of our respondents to serve as a 

prelude to our discussion of the links between gender and other relevant variables. As can be 

seen from Table 1, our survey captured slightly more males than females--with a ratio of 109:91 

in favour of the former. Quite expectedly, given the allocation of sample size across the four 

congregations in our study, the largest proportions of males (29.4%) and females (30.8%) were 

derived from the All Nations Full Gospel, ~vhile the smallest in both gender categories were from 

the SDA church, with the remaining two churches sandwiched in between. In terms of age, the 

largest proportions of both our male and female respondents were within the cohorts of "311-40 

years" and "41-50 years," with smallest in "the less than 30-" and "over 50-year" categories. 

Upon subjecting our cross-tabulation of "age" by "gender" to the Chi-squared test, we found no 

significant gender difference at the alpha level of 0.052. 

The period of immigration of our respondents varied only slightly among our male and female 

respondents, with a little higher proportion of the former (41.3%) having lived in Canada longer 

(i.e., before 1991) than the latter (38.5%). Similarly, the difference bet~veen our male and female 
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respondents, regarding their legal status in Canada is very small; far greater proportions of both 

men and women reported being either Canadian citizens or permanent residents. 

The male respondents in our study had significantly higher educational levels than their female 

counterparts, as one would expect among most African immigrant groups in Canada. For 

instance, whereas some 33.3% of female respondents have less than high school education, the 

comparable figure for the males is a mere 12.4%. Conversely, 35.1% of the males, as against 

23% of females, have some or completed university education. Moreover, significantly higher 

proportion of the males in our sample (92.7%) is employed, compared to their female 

counterparts (78%). And as a corollary, our male respondents generally have higher incomes 

than the females--the difference here is statistically significant, as well. Faced with credential 

devaluation amidst economic restructuring and retrenchments, especially since the early 1990s, it 

is unsurprising that the majority of our male and female respondents reported having pursued 

some skill-training or further education in Canada since their arrival, with no significant 

difference between the sexes here. 

Table l "Gender" by "Socioeconomic Background of Respondents" 
Characteristics 
Church 

Methodist 
Pentecost 
SDA 
ANFG 

Age 

Under 30 years 
31-40 
41-50 
Over 50 Years 

Male (%) 

(N=109)1 

25.7 

23.9 

21.1 

29.4 

(N=108) 
10.2 

41.7 

37.0 

11.1 

Immigration Year (N=109) 
Before 1991 41.3 

Since 1991 58.7 

Female (%) 

(N=91) 
24.2 

26.4 

18.7 

30.8 

(N=84) 
26.2 

34.5 

32.1 

7.1 

(N=91) 
38.5 

61.5 

Page - 17- 



Legal Status 

Canadian Citizen 

Permanent Resident 

Others 

Education 

Less ttkan high school 

Some or completed high school 

Some or completed Universily 

Employed 

Yes 

No 

Income 

Under $30,000 
$30,00- $49,000 

$50,00 and over 
Pursued any skill-training/education in Canada 

Yes 

No 

Notes 
IN= sample size. 

(N=109) 
63.3 

28.4 

8.3 

(N=97) 
12.42 

52.6 

35.1 

(N=109) 
92.7 

7.3 

(N=84) 
22.6 

40.5 

36.9 

(N=109) 
67.0 

33.0 

(N=91) 
73.6 

19.8 

6.6 

(N=87) 
33.3 

43.7 

23.0 

(N=91) 
78.0 

22.0 

(N=62) 
32.3 

59.7 

8.1 

(N:91) 
61.5 

38.5 

2Bold indicates significant chi-squared result with p<0.05; also all chi-squares are calculated from the actual 
frequencies and not from the percentages reported in the table. 

Male-Female Comparison in Church Involvement and Leadership Roles 

In a recent study of six parishes in Upstate New York, Elaine Howard Ecklund observes that 

notwithstanding the presence of women in leadership positions in all of the parishes, the reasons 

for such an allowance were differentially conditioned by "parish cultures." Parishes 

characterized by what she calls "traditional parish culture" consider "women largely as place- 

holders until men are found to fill leadership positions," whereas "among parishes that have...a 

"progressive parish culture," placing women in leadership positions is part of a larger ideological 

commitment to justice for all people" (Ecklund, 2006:84). While the laudability of" the latter 

culture is quite obvious, the "mere" material allocation of leadership positions to women in 

traditional parishes is not without progressive possibilities. Cultural transformations may well be 

precipitated even by "placeholder women," for ongoing demonstrations of competence, the 
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regularization of more inclusive decision-making, and so forth, are capable of rendering 

untenable ideas about the alleged inability of women to "take charge." it becomes harder, even 

illogical, to argue in favour of hierarchically structured gender roles when women clearly 

demonstrate the ability to act in ways "inconsonant" with how- they "should" be acting. 

Postulations regarding inexorable connections between gender and congregational leadership 

could break down in such situations. How else, after all, does a parish culture make the transition 

from traditional to progressive? Having said this, one key qualification must be attached to the 

proposition that a tipping point or critical mass of female leadership can constitute a precipitator 

of parish cultural change. Insofar as women in leadership positions are susceptible to being 

particularized, to being cast as highly anomalous, patriarchal notions need not be dislodged, the 

consequences of which include the possibility of gains being undone if changed circumstances 

permit reactionary rollbacks. 

it is virtually impossible to study Ghanaian immigrant churches in Toronto without due 

recognition of the growing number of women among the congregations. Estimates by the leaders 

of the four churches in our study put the proportion of their respective female members to range 

between 50 and 60 percent; but what is the level of involvement of women in these churches? 

And, compared to their male counterpart, do these women normally hold leadership positions? 

What the threats facing immigrant churches, from the point of view of immigrant men and 

women? 

Data from our survey suggest that the women congregants are no less active in their respective 

churches than their male counterparts. Asked to offer their subjective assessments of their 
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involvement in the church, some 84.6% of women and 82.6% of men reported being "very much 

involved;" the gender difference here is not statistically significantly (Table 2). However men 

were more likely to be members of various church groups and associations than women, 

according to our survey data, and the recorded difference here proved to be statistically 

significant (p< 0.05). On the issue of leadership positions, our data indicate that Ghanaian 

immigrant churches tend to be male-dominated, as far as positions of power are concerned. As 

can be seen from Table 2, whereas 57.8% of the males in our sample hold leadership positions, 

the comparable figure for women is 41.8%. it bears noting that the gender difference here is 

statistically significant, via our Chi-squared test. Even though none of the four churches in our 

study barred women from their priesthood, or other leading congregational roles, for that matter, 

only the All Nations Full Gospel (ANFG) church has women in high (co-pastoral) positions. 

However, even here (in the ANFG), the top-ranked woman happens to be a co-senior pastor with 

her own husband. Indeed our study noted that for the most part w-omen’s leadership positions in 

these churches are tied to the "traditional" female roles of child care, youth services, cooking, 

and custodianship. A visit by the lead author to one of the Sunday services of a church in the 

study revealed this gender bias. The week’s announcement included an invitation for all men to 

come out on the coming Saturday for a general cleaning of the church and its grounds. And then 

a statement was added to the effect that "as we all know, the men cannot clean the toilets; and 

that the women have agreed to do that for us." 

To the extent that there is an acute lack of literature on the status of women in immigrant 

churches in Canada, it is difficult to properly contextualize these findings. Nonetheless, 

comparable studies in the United States seem to confirm a sulprising male-dominance in 
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immigrant congregations (Kim 1996; Ebaugh and Chafetz, 2000). The emphasis on "surprising" 

is hardly fortuitous, as one would expect women to assume higher leadership roles, given their 

number and immigration-enhanced consciousness of, and resistance to, gender inequity in power 

(Ebaugh and Chafetz, 2000). There are some indications from the work of Wong (2000) that 

some reconfiguration of traditional gender roles of power and privilege is underway among the 

Ghanaian diasporic community in Toronto, in response to the socio-economic, legal, and 

institutional realities of Canada. If this power correction or convergence is, indeed, occurring, 

then it is just a matter of time for it to spill over to the church. At the same time we cannot under- 

estimate the proclivity of male visible minority immigrants to compensate for their status 

reduction in the broader Canadian society by seeking and exercising more power in the 

immigrant church. 

Table 2: "Gender" by "Involvement in the Church" 
Activity Male (%) Female (%) 

Extent of involvement in your Church N= 109 N=91 

Not vely." much involved 17.4 15.4 

Very much involved 82.6 84.6 

Holds a leadership position in your church N=109 N=91 

Yes 57.8 41.8 
No 42.2 58.2 

A member of a any group/association in your church (109) (91) 

Yes 84.4 71.4 
No 15.6 28.6 

~N= sample size. 
2Bold indicates significant chi-squared result with p<0.05; also all clfi-squares are calculated frmn the actual 
frequencies and not from the percentages reported in the table. 

Asked to specify the main reason for j oining their respective churches, a wide range of responses 

surfaced, with the highest proportions of both men (45%) and women (32.6%) pointing to the 

"opportunity to worship and socialize with other Ghanaians" as their leading impetus to join the 
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Ghanaian immigrant church. Other noteworthy pull factors for both our male and female 

respondents point to the "religious doctrines/beliefs of their churches" as well as the fact that 

their churches were "located close to their residence" (Table 3). While there do not seem to be 

significant difference between the males and females regarding their reasons for joining these 

immigrant churches--we must note that the Chi-squared test was not applicable due to the small 

size ’;ma!!ness of the sample in many of the response categories. Also, even though the 

likelihood of some men joining the church to enhance their own social status might be high, this 

intention is understandably subtle and remained undeclared or uncaptured by Table 3. 

Table 3 Why did you j oin this particular church (1 st Reason)? 

Because it is close to where I reside 
Opportunity 1o worship and socialize with Ghanaians 
Opportunity to worship and sing in my native language 
Opportunity to wear my native attire/dress for church 
For ~W children to learn about, and be proud of, our culture 
To get the sense of belonging and of self worth 
Because this church is just like my church back home 
Because of the Church’s religious doctrines/beliefs 
The church is a reputation for caring, and social services 
Refused/Don’t know 
Other Reasons 
TOTAL 

aN= sample size 

Male (%) Female (%) 

(N=109)1 (N=89) 

11.9 12.4 

45.0 32.6 

3.7 2.2 

0 1.1 

1.8 3.4 

2.8 4.5 

6.4 4.5 

22.9 21.3 

0.9 2.2 

2.8 7.9 

1.8 7.9 

100.0 100.0 

To gain some insights into the problems facing the Ghanaian immigrant church, and how this 

may relate to gender power dynamics, our respondents were asked to specify what they perceive 

as the main threat facing their church. As the data in Table 4 show, the leading threats from the 

standpoint of both men and women include the problems of breakaway churches; the canker of 

gossip; the concentration of power in the hands of few people; personality clashes; and social 

class tensions and divisions. By and large, there was not much difference between our male and 
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female respondents in what they see as the main threats facing the church. Indeed, only a 

miniscule proportion of women (1.1%)--and none of the men--were concerned about male- 

domination in the church, even though there existed significant imbalance between men and 

women with regards to those to hold key positions of power. Two explanations are suggestive 

here: First, it is likely that the leaders of these churches, most of whom are men, exercise their 

power in ways that give discernable space and respect for the contribution of women in the 

church. Secondly, it could be that, like all dominant ideologies, male-domination in the church 

has managed to co-opt women in ways that have blunted women’s inclinations to counter- 

hegemonic activism--this is hardly far-fetched, given the prevalence of religious-laced false 

consciousness embedded in the objectification of women in Ghanaian churches, for instance, as 

we saw earlier on. 

Table 4: Threats facing the Church 

Social class tensions and divisions 
Personality clashes 
Marital Infidelity/Affairs 
The incidence ofbreakaway churches 
Corruption 
Too much demand for money 
Concentration of power in the hands of few 
Male domination 
Resistance/intolerance from mainstream Canadians/churches 
Family domination 
Lack of accounlability 
Lack of financial resources 
Disunity" 
Gossip 
Leadership problems 
Refused/Don’t know 
TOTAL 

iN= sample size. 

Male (%) Female (%) 

(N=109)1 (N=91) 

6.4 4.4 

6.4 12.1 

2.8 1.1 

8.3 12.1 

0.9 4.4 

3.7 2.2 

7.3 6.6 

0.0 1.1 

1.8 2.2 

2.8 0 

5.5 0 

1.8 7.7 

3.7 1.1 

9.2 6.6 

0.9 5.5 

38.6 33.0 

100.0 100.0 
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Gender and Religious Transnationalism 

In this section we use data from our survey to see how members of the Ghanaian immigrant 

congregations connect to their homeland through religion, paying particular attention to the 

gender differences in this endeavour. More specifically, we use the Chi-squared test to examine 

the bivariate relationships between gender and five proxies of religious transnationalism, 

including (i) whether they sought special prayers for their visa application; (ii) whether they 

attend church upon a visit to Ghana; (iii) whether they maintain regular contact with a church in 

Ghana; (iv) whether they send remittance to a church in Ghana; and (v) whether they are 

involved in decision-making in a church in Ghana. 

Table 5 points to a number of intriguing findings, some of which are surprising, while others are 

quite intuitive. First, given that the survey was conducted in churches, it is hardly surprising that 

both male and female respondents recorded far higher affirmative percentages on key proxy 

measures for religious transnationalism. For instance 66.0% of the males and 54.1% of the 

females reported having sent remittance to a church in Ghana while living in Canada. Similarly, 

as high as 69.2% of the women and some 62.4% of men normally attend church sew’ice upon 

their visit to Ghana. Not only that, 66.4% of the men and 49.5% of the women in our study noted 

that they sought special prayers for their visa application to Canada. The idea of seeking any 

divine intervention for visa application may sound strange to some readers, especially those in 

the global North, for whom visa application is usually as easy as just walking to an embassy or 

consulate office. The works of Hirst and Thompson (1996), Massey (1999), and Miles (1999) 
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indicate that globalization has not led to an internationalized market in labour migration the same 

way it has facilitated the cross-border mobility of capital around the world. Migration policies in 

many countries in the global North--and their attendant visa application processes--have been 

decidedly exclusionary to people of the South. Van Dijk (1997, 145), for one, documents the 

proliferation of prayer camps in Ghana, where people stay for weeks, praying and fasting for 

divine intervention in a wide range of issues among which visa applications feature prominently. 

Table 5: "Gender" by "Religious and other Translational Activities" 
Activity Male 

% Yes 

Proxies of Religious Transnationafsm: 

Sought special prayers for visa application to Canada 66.4 
Attend church upon visit to Ghana 62.4 
Maintains regular contact with a church in Ghana 28.4 
Ever sent remittance to a church in Ghana 66.0 
Involved in decision-malting in a church in Ghana 10.1 

iN= sample size. 
~None of the Cl~i-sqnared results turned out to be statistically significant: 
comparing males and females. 

(N=109)1 

Female 
% Yes 

(N=91) 

49.5 

69.2 

33.0 

54.1 

14.3 

p>0.05 for all the five variables in 

Secondly, none of the proxy measures of religious transnationalism presented in Table 5, yielded 

a statistically significant difference between our male and female respondents--i.e., p > 0.05 in 

all the cases. This suggests that our respondents’ propensity for various cross-border religious 

engagements has little to do with their gender: women were just as likely to engage in 

transnational activities as men. This particular finding seemed counter-intuitive, as one would 

expect the group ~vith higher income (i.e., our male respondents, as against the females) to have a 

statistically higher likelihood of being involved in transnational connectivity, be it religious or 

otherwise. Still, it is instructive to note that Hiebert and Ley~s (2003), in their study of 

transnationalism among Asian immigrants in Vancouver, arrived at a fairly similar finding to the 
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effect that the socioeconomic backgrounds of their respondents had very weak association with 

their level of transnationalism This is how they reported their finding: "The first and perhaps 

most important finding of our study is that the relationship between level of transnationalism and 

socioeconomic status is relatively weak...Education and the tendency to travel home country 

were also unrelated.., as with education, household income does not appear to be strongly linked 

to the level of transnational activity" (p. 9-10). And with the present finding we can specifically 

add the fact that the relationship between "gender" and "the level of religious transnationalism" 

is also weak. 

Finally, it is clear from Table 5 that while the proportion of our male and female respondents 

who are involved in decision-making in their churches back home while living in Canada are not 

that high (10.1% and 14.3%, respectively), there seems to be a convergence of power geometry 

between men and women on the basis of this variable, given the lack of a statistically significant 

difference between the sexes. Indeed, on purely percentage basis, the data indicate that a higher 

proportion of women are partake in decision-making in the home churches while in Canada--a 

reversal of power fortune arguably attributable to the dynamics of gender and transnational 

positionality. 

Conclusion 

Following international migration, the positions of both men and women within families, and in 

host countries, undergo considerable transformation (Vertovec, 2002). This is particularly the 

case among visible minority immigrants, many of whom encounter racial discrimination and 

some credential devaluation in the host nation. As part of their survival strategies, immigrant 
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men and woman routinely take up jobs that are well below-their qualifications; some, especially 

women who were outside the paid labour force, may take up post-immigration employment to 

help the family finances; some may pursue new education, job-training, and skill-upgrades to 

enhance their chances in the labour market; and still others may join immigrant churches to 

facilitate their settlement process in the host nation. With the aid of su~Tey data from four 

Ghanaian immigrant churches in Toronto, we have examined the interconnections between 

gender and po~ver in the context of the immigrant church. Our findings indicate that while 

women are very much involved in the immigrant church, they tend to wield lesser power than 

men when it comes to leadership roles in these churches. At that the same time, there appears to 

be some po~ver convergence bet~veen Ghanaian men and women in Toronto (Wong, 2000) which 

is very likely to spill over to the immigrant church. The study noted that sizeable members of 

immigrant churches are actively engaged in religious transnationalism, and that their 

involvement in does not vary much on the basis of gender. With these findings, we have shed 

some preliminary light on the nexus between gender and power in Ghanaian immigrant churches 

in Toronto, with the hope that issues concerning male-female power gradient among African 

immigrants in Canada, in general, ~vould become a fecund source of social science scholarship in 

this country. 
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Reconstituting Transnational Identities: The Experiences of 

African Women in Alberta, Canada 

Phil Okeke-Ihejirika, Women’s Studies Program, University of Alberta 

Introduction 

As of January 1st 2008, Canada’s population stood at a little over 33 million, 

nearly doubling the growth rates among the G8 nations (Statistics Canada, 2008a). 

Ahnost two thirds of this growth is attributed to the infltrx of Asian and African 

immigrants (Statistics Canada, 2008b); a tinge deviation from earlier patterns that 

attracted mostly Europeans and Americans. Africa’s economic crises, since the 1980s in 

particular, have encouraged unprecedented waves of migration to Europe and North 

America. While the African population in Canada is relatively new and small, it is also 

one of the fastest growing groups among new Canadians. Africans now constitute a 

sizeable number of the black immigrant population in Canada, the black majority. 

Between 1961 and 2001, the proportion of Africans among irmnigrants coming into 

Canada grew from 1.6% to 18.7%, registering a total of 298,000 (Canadian Census, 

2001). Their nationalities are widely spread; Somali (4.5%), Gha~aian (2.9%), Ethiopian 

(2.8%) and Nigerian (2.4%), have the highest representation (Statistics Canada 2008b).~ 

A recent census update moved the nu~nbers to 398,000 with close to half under 45 years; 

the gender distribution almost even (statistics Canada 2010). 

Not much is known about this young population. Compared to the men, the 

women are even less visible. Their invisibility is in part traceable to the initial focus on 
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men in earlier migration studies. The African migration wave, for instance, was initially 

narrowed down to ’brain drain’ - the huge exit of highly trained African nrale 

professionals (Akokpari 2006, Castles 2009, Adepoju 2010). African women’s gradnal 

emergence as a distinct migrant group is also largely unrecognized for other reasons. 

First, unlike maW female migrant groups such as their counters from the Caribbean and 

Asia, most African women migrants came to Canada as family dependants of male 

principal applicants. They also carry" a ’muted’ identity, buried within a broader pool of 

black women historically devalued by biased western biased assumptions o~f African 

inferiority. In a broader sense, they are par/ of an undifferentiated labour reserve 

fundamentally ’crafted’ for low end jobs. They are often lumped as ’visible minority 

women,’ ’women of colour,’ and ’Third World’ women; labels that not only stereotype 

and stigmatize the identities within but also bm3~ their specificities (Sen and Grown 1987, 

Mohanty 2001, Calliste 1996, Leblanc 1999, Kofman 2004). 

African women’s experiences of migration and settlement invite investigation not 

only purposes of situating them among similar female groups. Their experiences of 

reconstituting self and conununity in a new homeland provide a crucial entry point into 

analyses of collective identities by new African populations. As a good number of 

scholars in the field increasingly emphasize, women’s e experiences of migration, 

settlement and integration, just like men’s, are intricately tied to the process of building 

identity in a new homeland (Nhcma and Zeleza 2008, Donkor 2005). How they organize 

their lives, how they relate to their men :folk, and their participations in comnunfity 

building will seriously impact on what emerges as the new African ’Diaspora’ in Canada. 
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This paper looks at the various ways African women in Alberta live out their 

fluid and changing identities as women and members of emerging African populations in 

t~ western Canada. Research on idenfi’.ty dynamics in the west: often focus on the manner 

in which the mainstream social groups define, manipulate and victimize the vulnerable 

’others.’ For blacks in particular, there is a considerable emphasis on processes of self 

and group devaluation which dew them social acceptance, economic opportunities and 

political representation. These discourses also tend to focus on a gender-neutral black 

pool despite the fact that racialization, especially when linked to migration and settlement 

is often distinctly gendered (Yuval-Davis 1997, Okeke 2000). For instance, men and 

women are unequally involved in making decisions about when and where to migrate. 

They leave different support systems behind and inust build new ones as they embrace 

unequally gendered opporttmities in a new world (Tastsoglou, Ray and Preston, 2005, 

Langford, Waiyaki and Fantino, 2000). 

New African populations, in particular, grapple with already existing forms of 

identities from old homelands as well as those hoisted on them as newcomers. Their 

emerging identities are being forged from both the circumstances of migration and 

settle~nent as well from indigenous identities marked by western colonization, capitalist 

expansion and contemporary_ aspects of globalizafion ~’~,~ ~,~"" .... today’s           ~,~,~~v’"~;~;"~ 

world (Tettey and Puplampu 2005, Dei 2004, Mensah 2002, 2005). Social groups who 

knew very, little of one another’s histories and experiences must now join hands to build 

new ’African’ identities, alliances gro~mded on anyttfing but previously stable templates. 

These identities are crucial not only for situating self and community, but also for 

negotiating space and opportunities for social mobility. In this process, gender, this paper 
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argues, is a crucial entry point in maW ways that existing literature is yet to fully 

investigate. It is known that Studies en mere established imnfigrant populations 

emphasize women’s role in adjustment, adaptation, and integration of new groups. In 

their capacity as caregivers, educators and ritnal overseers, women arc said ~,o embody 

the cultural identity of their group. They" are primarily responsible;-maoy-sc--hola~s--a~-g~e-~ 

for enacting and tmns~nitting this identi~’. Women are seen as pivotal to the 

establishment, maintenance and negotiation of ethno-cultural boundaries. They play an 

important role in recreating culture, formulating new patterns of social interaction and 

aggressive strategies lbr the family’s economic survival (Kazemipur and Halli 2000; 

Elabour-Idemudia, 2000, Kofieh and Okeke 2009). The literature is silent Bot---tt~ere---is 

¯ ¢e--~:,~:---litt-le-----~esea~-t~ on women’s experiences that could shed light on identity within 

¯ " ~ Ar ~’~ ~,,~u,~ ON .~ ~’( Formatted: Font: Not Italic migrant populations. ~p.~_c_j:~i_.q~_l__l_¥_.:__.iL_j.~___c_~_r_Lt_!.9_a__l___~,,ore :;tudic"~ ,~,, ~’~ to examine ,h _ , 

women themselves define their own identities; and how tl~s serf identity wrestles with 

past and present circumstances. How women define their new existence and where they 

arc located placed in the struggle for re-establishing a new Africa cannot be taken :for 

gamed. Gender dynamics witlfin these groups have very strong implications not only for 

collective identity but also for how the relations of power are reconstituted and re- 

stratified. As Keunedy (2001) argues, "power relations are invariably central to the 

construction of representations of identity; certain groups and individuals exercise more 

influence over "this process than others" (4). Gender is at the chore of identity building. It 

is also a major facet of cal~ing out strategic citizenships for sharing power and accessing 

social opportm~ities. 
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This paper provides a preliminary interrogation into African women’s experiences 

of reconstituting identities. Identity in this context is loosely employed to convey the 

various ways Africans have been defined by themselves and others. It is not to be 

construed as a set of stable features Africans can lay claim to before or after migration. 

Human identities are often marked by various stages of social transfonnatiork including 

the ruptures, tensions and pressures introduced by migration (Hall 1992, Tettey and 

Puplampu 2005). The focus of this study is therefore on the challenges African women 

face in recreating these identities in the circumstances a new homeland presents. The 

analysis below is divided into three feur sections. The first section of the analysis lays out 

a conceptual framework and review of literature for analyzing their experiences. The 

second section introduces the research project, drawing from inter~Tiew data exposes 

African women’s struggle with the various identities that migration has either introduced 

or resonated. The third m’.d !ast section provides a critical analysis of their experiences, 

reiterating the need for empirical studies on gender relations - a crucial mediator in the 

process of identity building. 

Conceptual Framework and Review of Literature 

Current theoretical debates have broadly placed Africans within a transnational 

pack of new migrants eager to establish a ’home away from home’ with strong linkages 

to old homelands (Okpewho 1999, Glick-Schiller, Basch and Blanc-Szanton 1992; Bacon 

2006). Maw scholars in the field agree that "...time is gone when migration implied the 

attenuation and eventual loss of links to the place of origin ... there is [now] some fairly 

continnons negotiation of meanings, values, and symbolic forms going on there; 
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involving cultures of the old place and the new place, as well as the migrants" intense 

experience of discontinuity and rupture in itself (Halmerz~-~1996:-99). Critics of 

transnationalism, nonetheless argue that new settler groups like Africans are hardly in a 

position to determine the "use, form, and mobilizatioff’ of the connections between the 

two social fields they are placed in (Waldinger and Fitzgerald (2003:3). In contrast to that 

smooth trunsition transnationalism appears to envision ’decisions on where to invest, 

materially and symbolically, might constitute a field of negotiation or contestation’ (Salih 

2002: 65). For one thing, African migration experience is hardly a collectively decision. 

For another, it cannot be defined as a smooth transition to spaces that easily yield 

themselves to linkages between two or more social :fields. African migrants live out a 

diversity of identities that cut across class, gender, religion, age, and migration status. As 

Leblanc (1999: 4) explains in the case of case French-speaking West African migrants in 

Montreal "... racial distinctions are usually invoked in terms of discrimination and 

difficulties in relating to the majority group. However, the sense of ’being Black’ does 

not: necessarily imply a perceived cohesion bet~veen Africans and migrants from the 

Caribbean that made up earlier waves of migration..." 

Visible minority groups share one marker of racialization - their treatment as 

’perpetual new comers; a marginalized group within which blacks often end up at the 

lower runks (Statistics Canada 2007, 2008a, 2008b). New Africans, in particular, must 

compete with job seekers in a labour market that often does not: recognize their 

credentials. They are easily rejected by public and private employers. With vet)~ :few 

employment opportunities available to them, many Africans are unable to gain the 

’Canadian experience’ these employers insist on as proeA" e,£ Thus, Africans find it 
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difficult to establish themselves and mobilize their con~nunities. Factors such as time of 

arrival, origin of migration and destination in Canada could further mediate the nature 

and depth of discrimination they suffer. Alberta recently joined the lbur provinces with a 

sizeable population of blacks - Ontario, Quebec, British Columbia and Nova Scotia. 

Existing literature still has a substantial focus on older non-inunigrant cohorts compared 

to the foreign born nkajority (Dei 2008, Solomon and Palmer, 2004, Canadian Census, 

2006 Tettey and Puplampu 2005). New Africans in Canada, among other challenges, 

must wrestle with the question of ’who are you?’ As they strive to re-establish ethnic and 

national identities, they also have to deal with being ’African.’ Compared to Asians or 

Latin Americans, ~br instance, a common identity is regularly hoisted on ’Africans,’ a 

continental marker that easily obliterates 54 nationalities. This challenge implies that 

African identities at various levels and across the region have renkained untouched, 

stagnant and frozen in time. But this is problematic given the continent’s substantial 

transformation under transatlantic slave trade, colonization, capitalist expansion and 

current socio-economic changes. Resting on unstable nkarkcrs of identity, new African 

populations are challenged to establish a distinct continental Diaspora. 

As Hall (1992) explains, ’the vep~T process of identification, through which we 

project ourselves into our cultural identities, has become more open-ended, variable and 

problematic" (276-277). However fragile existing identities may be, the circumstances of 

migration moves them not unchanged unto new spaces, situations where migrants would 

have to rise to the challenges of shifted boundaries, redrawn social codes, changes in 

status. They bring to the core the question of identity as an irmnediate challenge of 

everyday lived experience. 
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,.~-.~,~- ~,, " ,.,,~, ,~.,~,, .~., The process of identity reconstitution may be gradual enough to 

make cmmections with crucial links that provide "legitimate options" in various contexts 

(Momwska 2001: 192). In order words, the process of re-establishing identities for 

Africans is not an intuitive process that automatically lures its varions particles towards a 

magnetic union with newly outlined specifications. But identity building remains, in 

maW ways, a contested and negotiated process at every stage. Migration may yield new 

entry points for reconstituting identity, but: the struggle to define and re-establish a 

people, as revealed in the experiences of women in this study, presents its own 

challenges. 

Women in this study find, for instance, that the concept of community now 

appears to be rooted more in new connections rather tlran in geo-p~sical spaces. Home, 

a previously fundamental element of identity, is now reconfigured by the experiences of 

migration and settlement. Gender, as their experiences indicate, is central to this self 

repositioning. These women’s analysis of their present circumstances also point to 

changes in both personal and collective identities. The sparse but steadily growing 

literature on new African communities may be towing a similar line in its dorainant focus 

on ethnicities and nationalities ~Ogbagzy 1999, O’Byrne 2001, Korieh and Okeke- 

Ihcjirika 2009). Such an approach could easily obfuscate the place of gender in the social 

dynamics of identity u~ffolding. Among various African nfigrant uationalities where the 

implications of gender in identity formation should resonate ~nost, "the preoccupation 

with ethnicity may shift to one of racial identity which might at times overshadow gender 
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with contextual variations" (Ogbagzy 1999: 69). While race, among other these 

categories, are dominant in shaping women’s identities they are ’neither permanently 

static nor always compatible... [and could], at times com[e].., into direct conflict with 

one another" (ibid.). 

Obvionsly, a~alyzing women’s experiences of reconstituting identities is only a 

starting point in their inclusion into the relevant discourses. Gender as a social status 

evidently connects women to networks of individuals with certain common 

characteristics and concerns which produce their own identities. But these identities have 

little political relevance if "they arc not harnessed in ways that could enable women to 

assert themselves as equal partners with men in community development. As O’Byrne 

(2001) argues, "...to identi~ as a woman, however, and to be aware of what this identity 

means in the context of a wider power structure which is patriarchal and sexist, is by its 

velT nature to recognize how one might politicize this identity to inspire practical action. 

This is what is meant by the claim that political identity is pragmatically (we might say 

linguisticall.v) socially constructed. The politicization lies in thc very linkage between the 

i~mer sense of identity and the external set of social, economic, political and cultural 

conditions" (139-140). 

It is also important to explore women’s pre-existing positions and roles that could 

mediate the reconstitution process. Women, by virtue of their status as connecting points 

between and among families as well as larger social networks, could be of great value in 

the mobilization of African communities in new homelands (Kumsa 2009). A Immber of 

existing studies now suggest that, "women’s natio~kal and ethnic identities tend to be 

more ’trans,’ more ’fluid and permeable,’ than those of meff’ rendering their engage~nent 
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with old and social formations "more sharply focused or delineated" (Morawska: 

2001:192, Waters 1996, Kumsa 2009). 

Gendered experiences, therefore, must be taken into consideration in any analysis of 

how new African settler groups arc evolving. More importantly, how women live out 

tl~ese emerging identities are crucial in charting the path for any kind of mobilization 

towards addressing the challenges Africans are wrestling with at present. The analysis 

here exposes African women’s lived experiences of identities abroad, the challenges of 

social inclusions and exclusions and their implications for building African conununities 

in Canadian contexts. 

Extricating and Reconstituting and Identities: The African Women’s Project 

The four-year study (2002-2005) ritled In Search of Identity, Longing for 

Homelandsv d/kican l~omen in Alberta, set out to identify the challenges Africans faced 

in their struggle to establish a place for themselves and their children in a new homeland. 

The study brought together women from varions aspects of Africa North and South of the 

Saharan, highlighting as well the experiences of women in countries such as Mauritania, 

and Madagascar who are not usually identified as Africans. Data collection comprised of 

six focus group interviews of African women 15 and 60 years old (including a youth 

group of seven young women); in-depth interviews of African women identified as 

community leaders across five major Alberta cities, and a province-wide survey of about 

900 African women in Alberta. Although a few women from other parts of Africa 

participated, the research targeted women from West, Southern, Eastern, Central, and 

Horn of Africa. In an investigation that sought to tease out eve~~ element of migration 
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and settlement experience, the first of its kind in Alberta, identity shot up as one of the 

crucial mediators. It played a significant role in these women’s lives; lives interconnected 

in many ways with those of spouses, childrcI~ the community ’here’, ’back home’ and ’ill 

between.’ This paper is based on the responses to issues of idcntiU by women in the adult 

focus groups. 

..... Coming To Canada 

The older cohorts of participants in this study, along with their families, did not 

set out :for life as transnationals. It is therefore not surprising that identity was not a 

problematic issue :for the women when lhey arrived Canada in tile mid 1980s or earlier. 

Most of them followed their student-husbands to Canada at a tilne when Africans went 

’abroad’ mainly to study and not to settle down. Emerging froln struggles for political 

independence in the 1960s, most African countries moved into the 1970s with a decisive 

stance to modernize their societies. New African governments funded the establishment 

of modern public and private institutions as well as opporttmities for their citizens to train 

at home and abroad (Adedeji 1990, Arega 1990, Nyangoro 1989). Hence, mal\v travelled 

abroad not to settle but to acquire the needed skills to improve their social-economic 

status and assist in national development These projects propelled African governments, 

lnaW with little or no collateral, to acquire substantial loans from Western govermnent 

and international financial institutions such as the World Bank. 

Effie, for instance, came with her husband from Ghana in 1975. The plan was [’or 

him to obtain tertiapy education and return to Ghana to work. Like other Ghanaians and 

Africans she came to know, Effie had no problems about who she was. Identity was not 
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something she had to rethink. She knew that Canada was not ’home’ and cared velT little 

about what ’Canadians’ thought of her. She reached out, according to her, to an almost 

negligible black population, more for fellowship than for a need to construct an identity. 

There was little reason at the time to confront issues of identity since as visitors to 

Canada, her stay was temporal?.". Effie expected to go home to Ghana and resume 

’normal’ life as soon as her husband finished his studies. 

Effie and her husband, along with other ’old timers,’ were however caught in 

Africa’s economic downward slide. The race to modernize was, halted with the on-set of 

the global recession of the 1980s. With massive debt loads and wresting ~e,~’~ shallow 

economic structures, African governments fared worse than most regions, inviting, series 

of Structural Adjustments Policies (SAPs) imposed by their debtors, measures that have 

done a~\vthing but arrest the economic downturn most are still mired in (Kidan and Logan 

1995, Tarp 1994. Aderanti 1993). 

...... Ar,.~ .... ~’~ ~-~ ~’~ a r,~ ~-~ Martha, a Ghanaian woman in her 50s 

whose husband accepted a job in Canada after graduation in a German~ university in 

198~, had no plans to reside permanently in Canada. They left Ghana at the onset of 

Africa’s present economic life and life in Canada was still, in ~nany ways, a temporal?." 

sojourn. The plan was to build up an economic base that would enable them make the 

transition and eventual return back home. For Martha, any definitions that were hoisted 

on her - black, African, or Ghanaian - made little difference in her life just as the various 

minority groups she found herself in only conferred temporarily strategic identities. 

In contrast, the majority of Africans in Alberta, of which most of the participants 

belong to, arrived from the mid 1990s onwards unarmed with any definite plans of going 
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back to__the continent. Although different personal circumstances brought these women to 

Canada initially as visitors, landed immigrants and refugees, the search for a better life 

outside Africa was basic and fundamental. So also was the unforeseen tension of 

confronting the ’who am I?" Canada did not atlract much migrant traffic from Africa 

earlier, but according to these women, the countp~T’s reputation as a ’nice place to live’ 

gradually spread from the 1980s, attracting remarkable attention. The refugees in 

particular, some of whom were also offered the options to inunigrate to Australia or the 

United States chose Canada because they heard that ’Canadians are very friendly people.’ 

But for most of the women, their expectations were numerouo_, dashed as the challenges of 

settling down emerged. Life ’abroad’ was supposed to provide an opportunity to not only 

improve their socio-economic status remarkably,, but also t_9___enable them to extend their 

good fortune to people back home. 

Maqiu, for instance, who came from Malawi in 1988, recollects her experience in 

the first few years of living in Canada. While the challenge of starting life afresh, 

according to her, was overwhelming on its own, the difficulty of stabilizing identity on 

a~r available grotmds was crippling. The situation, in her view, "...makes you question 

your identity. You kind of lose it; you don’t know what you are or who you are, until you 

resurface then you maybe you start regaining your identity at that point." The process of 

molding one’s identity in a new environment, to Manju, necessitates translating previons 

roots, position and economic skills from the old homeland, finding their meanings in the 

here and now. But: given the disruptions introduced into one’s life by the circumstances 

of migration and resettlement in a new homeland, the ground for reconstructing identities 

emerges as unstable. 
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The well established self back home, in her view, is also confronted now with the 

scary prospect of not having a job or accepting choices much below her already formed 

expectations. These struggles, according Manju, makes one feel as if ’your identity is 

questioned somehow; you start questioning, you start feeling ...useless." Manju’s 

experience does not point to a previously stable, wholesome identity that is now in the 

process of rupture. In Malawi, confronting the question of identity and the social 

tensions generated by politics of difference is a salient feature of the contemporary 

political landscape. This development is the result of the politicization of identities in the 

long period of Arab and European slave trade, 74 years of British colonialism, and the 

deepening of this process during thirty years of a brutal authoritarian regime dominated 

by President Hastings Kamuzu Banda and social forces linked to the Central Region of 

the country. Of course the manner in which Malawians question, enconnter, reconfigure 

their identities is a gendered process. Further, when compared to the experience of 

Africans in the Diaspora, different historical realities and memories, and other factors 

shapes how Malawians "back home" approach the question of identity (Kachapila 2006, 

Tripp 2000, McCkracken 1998). 

While one cannot assume a stable or unproblematic form of identity gendered or 

otherwise "back home" in Malawi, Rwanda, Ghana, there is a recognition here of 

previous identities (however unstable) configured within a more familiar social 

landscape. Thcse women remember and hold on to somc facets of these identifies as a_ 

crucial pillar to situate their new existence. They point to elements or who they perceived 

themselves to have been in the past. The ’whole’ in their view is no longer in intact. They 
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tie their identity to ’home’ and relationship with people, major axioms on which women 

build support systems for the struggles of everyday life. 

Refi~gces could face even more difficult prospects in reconstructing their 

identities. Compared to ’economic’ immigrants who took a purposeful, non- 

coerced step to resettle elsewhere, refugees are involuntary immigrants whose 

decision to exit their homelands are to some extent, unplanned. Their experiences 

differ depending on the specific circumstances of emigration. Natural disasters 

such as drought and floods, as well as political conflicts in Southern, Central and 

Horn of Africa since the 1990s have created an unprecedented rise in the refugee 

population, forcing advanced industrial cotmtries, including Canada, to take in a 

sizeable nmnber of victims on humanitarian grounds. The social assistance 

extended to refugees is tied to their inability to earn a living. Reduced to ’beggers’ 

in a new homeland where ’welfare’ has become a fundamental aspect of social 

organizatiork the refugees in the group feel humiliated. This is even more so for 

those who left behind what they consider ’flouristfing careers’ to follow their 

husbands abroad. -A----gc~g---n~mt-~--r=4ike. Tuggy from Zimbabwe, for example~ 

belonged to an ’elite’ society where amidst the turmoil of everyday life, !~_e___r___t-l-~ei~ 

status and sense of belonging were not constantly questioned. She came with her 

husband and two children as refugees from Zimbabwe in 2001. Uulike maW 

African refugees who emigrated from refugee camps, with the scars of physical 

torture and the death of loved ones, Tuggy’s family, however, came to Canada 

directly from their home country, Zimbabwe. Emerging from a history of white 

minority role and ethnic divisions, Zi~nbabwe’s; severe droughts, serious debt 
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crises and an escalating AIDSiHIV crisis, have certainly made life difficult for its 

citizens. The incessant political conflicts have added to Zimbabwe’s woes and, to 

some extent, coerced "the exit of its citizens, especially from the late 1990s when 

Thomas Mugabe’s, the president, and his ruling party, Zimbabwe African 

National Union (ZANU), increasingly forged an autocracy. Tuggy is familiar with 

the racism back____i___n_:____Z__j___n_~_b_a_:!~?~,__c_-_, but did not expect to find it in a countl?." like 

Canada which promised skilled immigrants better conditions of living. Tuggy left 

an established career behind to join the rm~ks of those considered the ’luc~ ones’ 

here, ’wards’ of the state whose daily survival must depend on meager handouts 

from government agencies and charity organization. Tiffs experience of living on 

the margins has destabilized a previously unquestioned identi~ and grossly" 

disabled her. Credentials that provided an enviable status and solid means of 

living back in Zimbabwe now appears worthless in the Canadian job market. 

Forced to live in a crowded apamnent with her husband and three children she 

says, ’I do not know; I do not see my self as something.’ 

Compared to women in the sample who had been in Canada for over ten years, 

the newe-r---comers like Tuggy,. who have been in the com~t~ for only one or two years, 

appear much more distressed. Her distress does not stem simply from the usual 

discomforts newcomers face I~. It also arises from a down spiral of social status, 

economic bargaining power and political clout. Currencies that should norn~ally launch 

her into any elite society arc not even recognized within the larger Canadian mainstream. 

Most of the women nkay feel that they have not even ’arrived’ as persons or a people. As 

both Manju and Tuggy noted, who they are ’back home’ however much value is added to 
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their lives by effort and/or recognition, is not likely to find its previous level. Their 

feelings of self-worth are severely eroded when their credentials do not even get them a 

:foot in the door; a place to start making the ’improvements’ demanded of them. More 

importantly as women, the private and public spheres they had or had gained some 

degree of voice, appear to be giving way to realities that force them to question, who am 

I? 

..... Becoming Black... and Assuming the African Label 

Colonial and capitalist expansion brought the western life closer to, at least, African 

elites. These processes of modenfization gave the ’white foreign skin’ a marked 

superiority to ’black skin,’ the fair African skin to the black one (Lemon 1991). Except 

for the women from Sonth Africa whose cotmtry endured a longer period of wlfite 

minority rule, differences in skin tone, with degrees of being ’fair’ placed being ’dark,’ 

made more sense. The sharp divide between Caucasians and non Caucasians with blacks 

at placed at the bottom, is was a surprise to most of them especially the concrete 

implications it i~nposed on their prospects. Effie, who came with her husband frown 

Ghana in 1975 had to identify with a ’black population’, accepting a label that she did not 

have ’wear’ at home, a place where skin tone rather than colour was a focus "~v,a~e more 

sex, so in everyday social interaction. But in those early days, African women like Effie 

had little reason to seriously confront issues of identity since as visitors to Canada, their 

stay was temporar3~. Martha, whose husband came to work in Canada equally, also felt 

the same. The question of identity among the tiW black minority she interacted with did 

not arise because she "... I felt like one of the ve~3~ few... [s]ince at that time, you can put 
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all black people in Edmonton in one room for [a].. party. So I think I felt like everyone 

else, since we were not nrany. I did not feel different from the rest." But being black 

today came with some tensions. The women from west and central Africa were quite 

adankant in pointing out the distinction. Back home, they explained, people may be 

described in terms of how dark or fair they are, not whether they are white or black. That 

huge racial divide was a new experience. 

Linzi who is from South Africa and is more at home with racial interaction has ~- ..... --( Formatted: Indent: First line: 0.5" 

different experience. She lived in a South Africa held under apartheid under until 1994 

when Nelson Mandela, its first black president, assumed office. Linzi, now a Canadian 

citize~ came from South Africa over fourteen years ago. Under Apartheid, maw black 

South Africans who had the opportunity left the country in search of political freedom. 

White South Africans followed suit, partictflaxly when the possibility of a black 

government in power became increasingly imminent (McDonald and Crush 2002, Dubb 

9933). Linzi, a black South African found herself in Canada with her white brothers and 

sisters, dealing with a situation similar to what she left back home. Linzi was thcrelbre no 

stranger to the ’black’ label: 

... I have always identified ~ny self as a black person. But I have beco~ne 
~nore conscious of being African once I was here-in Canada-... that’s 
when I [became] ...more aware of the fact...the black identity was 
universal one .... [but] if I have really got to nficro analyze myself, I will 
say I am African in spite of being Black... [I]got to be proud of my identity 
that makes me feel different. 

Focus group discussions revealed that Africans like Li~i who grew up with racism 

recognize and accept ~nore quickly- the advantage of the ’black world’ as a political 

platform. 
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Unlike Linzi, Ntiri, a landed immigrant who came from Uganda in 1997 is still 

getting adjusted to the sharp racial divide. The black label is fairly new to her. According 

to Ntiri, many Africans come to the western world without a good idea of what this label 

is all about. They are aware of the existence of ’wtfite’ and ’black’ peoples and to some 

extent accord degrees of snperiori~r to white people, albeit from a distance. Coming to 

Canada was ..h_.e__~2_~d’ric~’~,~’"5 first experience of living .,_a~_o_!_~g__.~" white people and the 

lumping of maW groups of people, including her t~en’~e!ves, in a ’black’ world is a new 

experience. Ntiri feels that her identi~7 as an African woman, whatever it means, needs to 

be upheld in specific ways to avoid being swallowed by this black world created by the 

mainstream For Canadians outside the ’African fold’ who direct racism her way, Ntiri 

makes clear, "I did not kmow awthing about racism... I discovered that...that’s why when 

I changed to be just this African woman.., because of the expectations ...to behave like 

Canadian-to dress like them- to speak like them- I just always have to tell myself, or tell 

other people: I am this African woman- I am not gonna change..." 

Ntiri’s statements mirror~ the tension many of the women, especially those with little 

prior experience of racism, between protecting identities one brought to Canada and 

embracing labels that come with a new existence. There is also the pressure associated 

with juggling plural identities, new or old, in a new existence which seems to have 

produced more fluid spaces of interaction. 

Besides confronting file inferiority conferred on them as blacksminofities, most of 

the women also want to sustain their African identity in order to avoid being nfistaken lbr 

people from the Caribbean or older black populations. These women unanimously agreed 

with Almaz’s when she said "I want to identify as Black {but]... I am African not 
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Caribbean or Jamaican." While they accept the ’African’ identi~7 that confers on them a 

strong sense of sisterhood with black women everywhere, they are not comfortable with 

the manner in which it renders them invisible, or alludes to tmshared commonalities. The 

African identity, in this context, has become necessary because it affords a crucial 

distinction in a socie~r that easily amalgamates, apportioning similar values, expectations 

and assmnptions. But how stable is tlfis distinction? 

.... ~4ore thal~ Black - The Fluidity of the African Identi& 

Most of the women from Sub-Saharan Africa identify African-ness with 

Blackness. They were therefore surprised to find some non-black women in Canada who 

claim an African identi~’. For those who had never ventured much beyond ethnic 

boundaries, migration posed the challenge of identifying with people from their 

countries, other Africans and blacks. Those women who are not from ’Black’ Africa 

equally refused to be identify with the black label. Saousserk for instance, is from 

Tunisia. She came to Canada to join her working husband only a few months before the 

focus group interviews and was already getting tired of explaining her African-but-not- 

black, especially to her African sisters. Saoussen was blunt abom where she sees herself 

in all the discussions about blackness and African-ness, "I see myself as an Arab and 

African woman. I don’t think in terms of skin colour." It was evident that most of the 

women were still digesting the idea of expanding sisterhood beyond the Sub-Saharan 

Boundary that contained mainly black Africans. Many of them were aware of North 

African countries such as Egypt, Tunisia and Algeria, but absorbing their nationals as 
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fellow Africans - in such close range - was something most have not been confronted 

with. 

Maxinc, a Mauritanian who has been in Canada for a longer period, claims she is 

now better skilled at: explaining her African roots - to Africans and non Africans. She 

was better prepared to live in Canada given her experience back home in Mauritania, a 

multi-etlmic country with a population of mostly non-blacks. Maxine insists that she has 

strong ties with her black sisters but does not share their blackness. She came to Canada 

over thirty years ago with her husband, stayed in academia for many years, and finally 

moved on to a social work career. In Maxinc’s view, 

"being Mauritian stands for being francophonc... ;[b]eing born and raised 
in a diversified culture (Indian, Chinese, French and English). I always felt 
at ease in that enviromnent. I had a lot of friends from all over the world. 
Besides, I had a lot of responsibilities as well as in my workplace and at 
home. I used to dress in Indian attire. I worked in evel?." kind of 
environment: office work, acaderaic, international organizations. I brought 
along with me a rich cultural background that really helped me deal with 
the Canadian society." 

Soussen and Maxinc’s features defi~lely place them outside black Africa and render 

them ’un-African.’ Maxine in particular lived s~-.-ie--ty- in a multiracial African society 

where any form of ’whiteness’ had some agency and thus was valued. Her social 

background, however, gave her a valnable position to assert herself within the Mauritian 

society. Although accorcJi:’,g she faced many challenges settling down in Canada~ but she 

gained eventtkally the professional advantage, many of the other women lack at present. It 

could also be argued "that: besides the time of migration, her linguistic flarc as well as non- 

black status gave her an edge over other migrants. 
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Francophone women in the study were interviewed separately from their 

Anglophone sisters. They discussed at length the huge challenge they faced in an English 

speaking Canadian province. A number of them had lived in Montreal. Even though they 

knew language could pose a problem they were drawn to Alberta either because of its 

emerging economic boom or because they were invited by already established relatives. 

They talked about the feeling of helplessness that often consmnes them when they meet 

their ’black African’ sisters. They also complained of the sense of isolation from other 

Africans t!’,e;. ..... ~w~-~"~-~ ~.~’~ They have developed more connections with French white 

Canadians, especially the social organizations committed to their welfare. African women 

of Francophone background, the locus group discussions on language clearly showed, 

seemed very much unaware of the advantage their English speaking status gave them. 

Both groups of women had so much to share and learn from one another in terms of their 

experiences inhere Canada. 

There is obviously more pressure for the Fmncophone to learn English than the 

Anglophones felt for French. Identifying with French Canada Albertans is, to some 

extent, a strategic stance, in a province dominated by English speaking populations. It is 

within this community that they mobil.i_~e a~e--~-y-t~-)---~e--k---age--nc--y, to assert their voice. 

The_is cominuni~ and the various outlets it provides have become a closer ally in their 

struggle to establish themselves. This does not mean that they have nothing to do with 

their African sisters. Francophone women’s identity with French Albertans is a_stmtegic 

response to a vulnerabili~ the rest of lheir African sisters cannot relate to. 

All the women in the focus groups agree that how one defines her identity 

depends on the circmnstance. They point out that beside race and continent of origin: 
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other identities do come into play in specific situations. In fact, nationality or ethnicity is 

a better way of situating their ’African-ness,’ to avoid being lumped into another pool - 

the pan-African one. Among members of the same nationality, for instance, ethificity, 

language, and part of the country one resided in before migration, have become crucial 

identities for situating individuals. Blackness is associated with the larger ’kindred’, 

African a distinct form of blackness, and nationality, language, etlmicity as more 

distinguishing features for situating within the new ’African’ population. As Almaz 

notes, it depends on the situation. She has described herself at various instances as 

"Black, African, Eritrean...and, sometimes, yeah Muslim..." within Canada, and as "... a 

Canadian everywhere else." 

..... Identi~ in a Globalizing iVorld 

While women wrestle with their identities - colour, cominental, nationality and 

ethnic, they consider being Canada in a slightly different light. They pointed to the 

recognition being Canadian confers on them in the global scene. Being a ’Canadian’ has 

its advantages, a number of them emphasize, especially for those who have stayed longer 

in Canada and travelled ontside the countD~ many times; Canadian immigrants treasure 

their Canadian passports. As Linzi puts it: 

In spite of the fact that I identify lnyself as Black woman and Africal~ I 
do also identify myself as Canadian. Because, legally where ever I go I am 
now Canadian... I identify as a black woman and an African woman. But:, 
I do add to those identities the Canadian thing. Because where ever I go, I 
feel ...even if I am in a bad situatim~ it’s the Canadian Government who is 
going to take care of me not the African Govenwnent." 
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Being Canadian, whatever denigrations they suffer in this country, is a strategic 

identity. All the women are aware of the stigma blacks, especially those from Africa, 

caw as international travelers. Life as refugee or as a permanent resident carries its own 

kind of stigma. Canadian papers, especially the passport, certainly carry, considerable 

weight when one is going through the various migration and custom check-points of 

advanced industrial countries. 

Conclusion: The Larger Context 

The experiences of African women in this study provide very useful insights into 

the process of identity reconstitution among new Africans in Canada. Life in Canada, for 

the~ carries vivid expressions of multiple and fluid identities. Virtually every one in the 

focus groups aclcnowledged the tension in trying to hold o_~nto two homelands, especially 

at times when that view of home, one’s roots and sense of belonging, comes under 

serious questioning. For those who face very serious challenges of adjust~nent "everyday 

contestations of negotiating the gravity of one’s ho~ne is particularly distressing [and far 

removed from the transnational vision of] ...living across physical and cultural 

boundaries and enjoying a multiplicity of fixed and/or moving homes"(A1-Ali and Koser 

2002: 7). Older trans-migrants like Effie and Martha, arc better equipped to juggle new 

identities. The newer cohorts are still tmcertain of where the balance is. For all the 

women, however, the concept of identi~" has certainly shifted and who they are can never 

be the same. How well they are able to ~nanage the identities may very well i~npact on the 
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quality of their new status as well as that of the communities they are helping to build. As 

their experiences clearly show, life in various social spaces exhibit its own peculiarities. 

Critical interrogations of gender relations are likely to unveil further insights into 

identity dynamics in new African communities Africa. As feminist theorists contend, 

gender in every society embeds deeply entrenched cultural norms. Like other forms of 

hmnan interaction, gender relations are shaped by various factors within the social space 

they occur. As part of everyday life these relations create, over time, new cultural forms 

and are in turn recreated in the process. While these norms structure how men and 

women relate "to the opposite or same sex, they are also situational. They are affected by 

other forn~s of social status such as class, race and ethnicity (Gerson and Peiss 1985, 

Acker 1992, West and Zimmerman 2002). Migration is a significant change in social 

space with crucial implications for gender relations. As note_d__ earlier, the circumstances 

and experiences of migration differ for men and womerk presenting different challenges 

(Tastsoglou, Ray and Preston 2005, Hyndman 1999). These challenges are in maW ways 

tied to gcndered social and cultural conditions under which people migrate, settle and live 

out their everyday experiences (Ong 1999). This gender dynamics are strongly rooted in 

everyday routines, actions and decisions of men and women. They affect the 

reconstructions of identities within and outside the family. In other words, individuals 

and groups live out their tmnsuatioual experiences with varying degrees of importance 

attached "to their fcmalenes or maleness (Hoffman 2006, Mairtin and Haywood 2007). 

How gender norms and expectations are transited and rcncgotiated in a new social space 

is therefore a crucial element of migration and identity reconstruction (Marx 2006, 

Bonvillain 2007). 
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Women in this study are not simply struggling with a new life, they are also faced 

with the challenge of re-establishing the family and clan, they have to draw on what 

remains of their indigenous skills at: making com~ccfions to reach out to one anofller. 

Traditional African clflt:ures provided, in many cases,t,~,’ ..... ,~,~,-~’ specific spaces and 

boundaries within wlfich men and women conducted gender specific affairs based on 

gendered roles and built around support systems (including extended family and clan 

organizations)_., ~ ..... ~,~1, women, g~iven t!’.eir r,,~,~ ..... ~,,~ o,,~,~,.~;~ ~,,~ ~epen~ed 

red7 m’dch. But colonization and capitalist expansion invaded this social order. They 

created a state of flux in which women, especially those within the elite society, juggle 

different sets of gender codes and expectations. This social arrangement has greatly 

mediated gender relations of power within and outside the home (Rogers 1980, Robertson 

1986). The problematic ~brids of indigenous and western ctfltural relations in maW 

ways render women subordinates to men today. These hybrids have reconstructed gender 

identities (Awe 1989, Imam 1997, Mama 2003). In a new homeland where other factors 

are inevitably incorporated into how life is organized and lived, this cultural fltLX assumes 

another level of complexity. ~FI~.~e..bm~ts~tI~is~.~v~b.~ity.~i~ts~i~mp~.t....c,n...ge.n~b~. 

~e~ati÷~s~a~we~as~seg.~ang~.M~ec.4i,~ige.n~i~r~mati~.~e.mai~.m.~ns.we~e& 

The voices of African women in tlfis study as ,;;e!! as tb~ autb~er’s persep~fi 

~o~.~" ......., ~.~.~’~ .... ~,--~"~ ~.~.~’~ ..... ,,~,’~ suggest raise serious questions about the level of agency 

African women have to confront aI~ replication of patriarchies in the lbrunls, modes and 

axes of political mobilization necessary in redefiIfing the key markers of tmnslbnnation 

in a cultural space. For instance, mal\V of them do not actively participate in decision 

Ln___a_~_i_~!g___within national orgauizations. Men tend to be at the forefront of cormnunity 
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mobilization with women often relegated to matters of social welfare. Given the different 

experiences of men and women as well the challenges facing new African settler-groups, 

this paper contends identity dynamics, particularly how its mediated by gender relations, 

has significant implications for the emerging African communities in Alberta. 
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Negotiating Identity in a Transnational World: Narratives from 
the new African Diaspora in Australia 

Virginia Mapedzahama and Kwamena Kwansah-Aidoo 

Abstract 

Over the past twenty years, Australia, like other regions, has seen a somewhat steady 
flow of continental Africans into the count~’, as part of its migration and humanitarian 
policies. The arrival of continental Africans, often constructed as "Blacks" raises 
several questions with respect to identity and belonging. For example, what does it 
mean to be and live "Black" in a society, which, not only abandoned its "White 
Australia" policy a little over thirty years ago, but must also now grapple with the 
transnational nature of its citizenry which includes African Blacks? We use a reflexive 
narrative to present a snapshot of our everyday lived experiences as Black Africans, 
negotiating the multiple complex layerings of not just our Blackness, but our diasporic 
African existence. We address the challenges and contradictions of negotiating reified 
and homogenized Black/African migrant/outsider labels and identities. In particular, 
we reflect on our endeavors to confront distorted interpretations that seek to identi~ 
and categorize our existence in terms of victimhood: as the unknowing, uneducated, 
oppressed, dispossessed persons of color. The ensuing analysis is not intended as 
theoretical discussions of race, racism, or race relations in the wider Australian 
context. Rather, they are "our tales of Blackness", of the dilemmas of negotiating 
subjectivity; the multiple and paradoxical ways of being "other". 

Introduction 

Like many other countries across the (Western) world, Australia has had its fair share of 

immigrants since the end of the Second World War. According to the Australian Bureau of 

Statistics, out of a reported population figure of around 20 million in the 2006 population 

census, 24% were born overseas and 45% were either born overseas or have at least one 

parent born overseas (ABS 2007). However, unlike countries such as the United States of 

America, Canada and the United Kingdom, continental Black African migrants in Australia is 

a relatively recent phenomenon. Indeed, it is only in the past three decades (especially the last 

two), that Australia has seen a comparatively steady arrival of "visible" continental Africans, 

often constructed as "blacks", on its shores. The reason for this is two-fold: First, the "White 

Australia Policy" which effectively barred people of non-white origin from emigrating to 

Australia for the better part of the twentieth century, was only abandoned in the early1970s 

(Jayasuriya, Walker and Gothard 2003; Colic-Peisker and Tilbury 2007; ABS 2007). Second, 

the abolition of the "White Australia Policy" paved the way for Australia to expand its 

humanitarian policy, resulting, since the 1990s, in a hike in the intake of refugees, from non- 
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European backgrounds, mainly from continental Africa and the Middle East (Colic-Peisker 

and Tilbury, 2007). As a result of the emergent nature of this "black" African community in 

Australia, hardly any attention has been paid to this group as a veritable focus of academic 

inquiry. Whatever little work has been done on this group has concentrated on examining 

issues facing African youth, (and African youth identity), refugees and the refugee experience 

and human rights (see, for example, Human Rights and Equal Opportunity Commission 

[HREOC] 2009; Fozder 2008; Schweitzer, Greenslade and Kagee 2007; Matereke 2009; 

Zwangobani 2008). As yet, no aspect of this paltry research has looked at this group and the 

issues they face, from the perspective of the ’first generation’ African migrant who has to 

confront issues of"blackness" and "otherness", on a daily basis. Through this paper, we seek 

to make a small attempt not only at bridging this gap, but also providing an avenue (a point of 

reference/discussion) for us to focus on issues of common interest and experience while 

building a foundation for future research in this area. 

Using our own lived everyday experiences as a basis, we employ a self- reflexive 

autobiographical narrative approach within an interpretive phenomenological framework 

(Smith, Jarman and Osborn 1999), to explore and make sense of our lived experiences as 

’first generation’ black African migrants in a white dominated society in Australia where the 

black African body is still perceived as ’new’. Such an approach as Schweitzer et al (2007, 

284) note, 

allows for the explication of personal perceptions or accounts of phenomenon 
based upon an exploration of the personal world, while at the same time 
recognizing that any explication requires a degree of interpretive activity. 

This approach then allows us to highlight and interrogate the complex juxtapositions that 

inform our everyday lives in the new Australian diaspora, with a view- to providing insight 

into how we (and by extension, many other "black’ continental M’ricans in Australia) 

organize meaning and action (D’Alisera 2003) and negotiate our multiple identities. We 

critically examine the rich complexity of our (reified and homogenized) black/ African 

migrant/outsider labels and identities and experiences, to explore not only how the blackness 

we embody is fraught with contradiction, but also how it inhabits an "in-between space" 

(Wright 2004, 2). 
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Thus, while this, essay is meant to tell a story of autobiographical narrative inquiry, of how 

we can come to new insights and appreciation through reflective writing (Davis 2009, 450), it 

is also our hope that by bringing our lived experiences into the centre of analysis here, we can 

help provoke further (public as well as academic) debate and analyses on ’living black’ in 

Australia. 

Clarifying ’New’ African Diaspora And ’Black/ness’ 

Given that the terms (new) ’African diaspora’ and ’black/ness’ that we use throughout this 

paper, are problematized and contested categories, it is important, that we clarify how we use 

them in this paper, it is not our intention to argue or engage in-depth theoretical discussions 

of the (appropriateness) of these terms; indeed that has been (over)done elsewhere (see, for 

example: Alpers 2001; Nnaemeka 2007). Careful not to get trapped into on-going definitional 

debates about the term diaspora, we adopt the definition proposed by the Commission of the 

African Union in 2005: 

The African iDiaspora consists of peoples of African origin living outside the 
continent, irrespective of their citizenship and nationality and who are willing to 
contribute to the development of the continent and the building of the African 
Union. (Cited in Nnaemeka 2007, 131) 

While we acknowledge the limitations of this definition - in particular the dilemmas 

associated with its emphasis on "willingness to contribute to the development of the 

continent" - we contend nonetheless, that for purposes of this essay, it is sufficiently 

expansive and inclusive. 

Interestingly though, much writing and theorizing of ’African diaspora’ is dedicated to the 

forced trans-Atlantic movements of black Africans into the Americas during the period of 

slavery. Such writing as Ifekwq~nigwe (2004, 397) argues, "... either privileges the narrative 

of transatlantic slavery or addresses the social and historical processes of imperialism". Some 

writers however, recognize the changing nature and constant redefinition of ’African 

diaspora’ as a group. For example, Palmer distinguishes five distinct ’streams’ of African 

diaspora: 

The first African diaspora was a consequence of the great movement within and 
outside of Africa that began about 100,000 years ago...The second major diasporic 
stream began about 3000 B.C.E. with the movement of the Bantu-speaking 
peoples from the region that is now the contemporalT nations of Nigeria and 
Cmneroon to other parts of the African continent and to the Indian Ocean. The 
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third major stream, which I characterize loosely as a trading diaspora, involved the 
movement of traders, merchants, slaves, soldiers, and others to parts of Europe, the 
Middle East, and Asia beginning around the fifth centu~ B.C.E...The fourth major 
African diasporic stream, and the one most widely studied today, is associated 
with the Atlantic trade in African slaves. The fifth major stream began during the 
19t~ centu~7 particularly after slave12r.-’s demise in the Americas and continues to 
our times. (Palmer 1998 cited in Nnaemeka 2007, 130) 

Our particular interest lies with/in the last stream. We prefix the term ’African Diaspora’ with 

’new’, to illustrate our interest in contemporary, postcolonial migration processes of 

continental Africans, the "new" epistemologies of the African diaspora" (Ifekwunigwe 2004, 

397). Our interests in this group is along two fronts: First, we maintain that given that the 

modern day diasporic conditions and experiences of ’new’ African diaspora are not 

necessarily shaped by the exact processes that produced the African diaspora of the 

transatlantic slavery, it is important to centre the experiences of this increasingly large group 

of continental Africans in contemporary analyses of African diaspora. This is not to say that 

the two do not intersect. Far from it, we recognize that new African diaspora enter into 

current dialogue in the west, that was initiated by experiences of transatlantic slavery era. 

Nonetheless, not all contemporary movements of Africans from the continent are forced, at 

least not in the same sense as during the transatlantic slave trade era. A significant number of 

continental Africans in the west are ’skilled’ migrants, thus by implication, their movements 

out of Africa are voluntary. Because of this then, studies of African diasporic spaces and 

experiences should be more expansive to incorporate the diversity even ~vithin the ’new’ 

group of contempora15T African diaspora. Secondly we are part of this latter group of new- 

African diaspora, we are skilled migrants. This essay is thus our endeavor at contributing to 

the literature that places the experiences of this group at the core of analyses. 

In the same vein, we also recognize that the problematic use of the term ’black’ in this paper 

is two-fold: first, it could inadvertently be interpreted to imply that all new diaspora Africans 

in Australia are ’black’. On the contrary, there are many non-black (white) African migrants 

in Australia particularly from countries such as South Africa and Zimbabwe. We argue, 

however, that unlike black African migrants, ~vhite Africans ’become colorless’ or largely 

"invisible" (Gale 2000) upon migration into Australia, and therefore experience realities that 

are (arguably radically) distinct from those of their black counterparts (Colic-Peisker 2005). 

White African migrants for example, are not subjected to the "prejudicial gaze" (HREOC 

2004; Colic-Peisker and Tilbu15T 2007) and they are highly unlikely to be victims of racial 
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profiling. Black African migrants on the other hand are "visibly different, both through 

phenoptypical features, and, for Muslim Africans and those who wear traditional clothing, 

through differences of dress, and the cultural differences inferred from these characteristics" 

(Colic-Peisker and Tilbury 2007, 61). 

Secondly, we are also aware that by using the term ’black’, we run the risk of subsuming 

ourselves within a broad heterogeneous category of people, many of whom we do not 

necessarily share similar histories with, apart from our blackness, and a (perhaps) distant 

ancestry. While a case can be made ~eme ,~,~+~,,~, ~,~, .... ~,,~,,,.. .............. ,~,~,..,~ a~,~,.. ..... for the consideration of 

all ’blacks’ outside Africa as diasporic Africans on the grounds that they can, at some point 

trace their ancestry to Africa, we are still cautious not to homogenize the category ’black’, or 

’black’ experiences. 

Similarly, we acknowledge that the black body is not new to Australia. In fact, the original 

inhabitants or owners of the land (Indigenous Australians), are people with black skin and the 

people of Torres Strait Island who come under Australian rule are also of the same black skin 

color. These two groups however, have long been part of the Australian socio-cultural 

landscape. What is new is the continental African black who is both culturally and physically 

distinct from the afore-mentioned groups. In this paper therefore, we use the term "black" in 

reference to the collective group of people with the same phenotypic cues (of dark skin 

color), who though of diverse socio-cultural and political backgrounds, come originally from 

continental Africa, and have migrated to Australia over the past three decades or so. This is 

the group we refer to in this paper as ’first generation’ black African migrants, of which we 

are a part. 

While we do not deny the possibility of the everyday racialized experiences of non-African 

blacks in Australia we argue that our status as African migrants has implications for our 

experiences which might mean that in some subtle ways our experiences of identity 

re/formation, race and racialization differs from the groups or black bodies that have been 

part of Australia for over a century. For example, as ’new’ bodies in Australia, the black 

African body is subjected to heightened hostilities and suspicion directed at ’newcomers’ 

(Colic-Peisker and Tilbury 2007). 
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The Rationale for Self- Reflexive Narratives 

"My voice seems firmer and more compellinlz when I concentrate on my 
experiences... "(Diamond 1993, 12) 

In this paper we construct self-reflexive narratives to constitute the active meaning-making 

processes of our black diasporic experiences in Australia. Though the validity, legitimacy and 

’scientific’ nature (or lack thereof) of narrative writing as well as its place in the production 

of scientific knowledge has been put under scrutiny, the importance of narrative writing in 

academic writing has also been just as widely acknowledged (see, for example: Bochner and 

Ellis 1992; Diamond 1993; Daiute and Lightfoot 2004; Freeman 2006). Centering experience 

’as text’, narrative writing becomes a "means of examining the ways in which individuals 

make sense of their lives within a changing sociohistorical context" (Phinney 2000 cited in 

Daiute and Lightfoot 2004, vii). As Diamond asserts: 

Narrative permits us to articulate and clarify our understandings. The process 
involves the retrospect recognition of experience (or the inner life of meaning) that 
cannot know itself once and for all at the time of experience. Reflexive writing 
serve s the.., function of transformation of perspective. ( 1993, 19) 

Bolton (2006, 206) goes even further by stating, "...lives are made sense of and ordered... [by 

narratives] recounted; told and retold daily through actions, memories, thoughts..." 

Likewise, Bruner (2004, 692) advances this notion; claiming narratives are the only way of 

writing about, and capturing the "sense of lived time". 

Furthermore, self-reflexive narratives "expose experiences to critical scrutiny" (Bolton 2006, 

205). Thus they are not mere descriptions of events; rather in a sense they are a way of 

looking back from the present, of bringing past experiences into the present awaiting future 

recall. In this way, they are (cultural and temporal) acts of remembering that move back and 

forth in time to engage processes of understanding one’s own experiences. In as much as the 

"... poetic dimension of autobiographical understanding and writing and the associated 

question of whether autobiographical narratives may be deemed sufficiently truth~d... " 

(Freeman 2006, 21) has been questioned, self-reflexive narratives are reflections, realizations 

and memories made after the fact, hence the ’inward-gaze’ that renders them significant for 

critical writing of the ’ self’. 
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In presenting our memories and moments from our lived realities we interpret and re-interpret 

those experiences to create a reflexive process that advances clarity and insight, transforming 

the taken-for-granted experiences and phenomenon into more enlightened perspectives. Our 

self-reflexive narratives bring "personal issues into consciousness" (Belenky et. al, cited in 

Diamond 1993, 119), Ire]presenting space and opportunity for us to write ourselves as text, 

within which we can then explore and make meaning of the multiplexity of our existences as 

black migrant bodies in Australia. Far from being ’simple’ uncritical re-counts of our 

experiences of black embodiment; the narratives bring together the duality of our voices: the 

personal and the critical, to transform our everyday diasporic identity negotiation into formal 

and critical patterns of meaning. Following Sparkes (1996) our narratives are interplay of 

facts, facticities and fiction; wherein ’facts’ are actual events that happened, facticities refer 

to how ~ve lived and experienced those facts, and fiction is the narrative we construct to deal 

with those facts and facticities (Denzin 1989 cited in Sparkes 1996, 467). The notion of 

’fiction’ in this sense then, is not to invent a story that never happened; rather it is to expand 

the re-telling of what happened, by constructing critical analyses of what happened. 

Tales of Blackness 

In the reflexive narratives belo~v, we selectively dra~v from past memories and moments 

(represented by particular racial or racialized incidents) in our daily lives, or what Carbado 

(2007, 3) calls "incidents in the life of a black person, part of the racial mystique of life", to 

advance our exploratory analysis. Though the incidents we recount are distinct and are 

discussed under separate themes, there’s a sense in which they also necessarily overlap, given 

that they are all about "micro-aggressive racial encounters" and, as Carbado (2007, 3) puts it, 

"the thing that has a name: the colorline’. While the themes and incidents we have chosen are 

by no means exhaustive or fully representative of our entire diaspofic experiences, we 

perceive them as significant in shaping our identity [re]making and re/negotiation processes - 

the process of becoming black, the contradiction of blackness: embodying the visible and 

simultaneously invisible black body, and the ’burden’ of black embodiment. The incidents we 

discuss here are but a snapshot of the numerous encounters that we have had that we perceive 

of as having racial overtones. While each of these incidents or encounters bears recounting as 

part of a broader informal process that has structured and continues to structure our racialized 

diasporic experiences and our "otherness’ in Australia, we can only recount a few here. 
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Suffice to mention here therefore, that although our narratives provide useful insight into the 

lived experience of black continental African migrants in Australia, they are only our 

accounts and therefore by no means representative. We acknowledge for example, our 

differential positioning and relative privilege as skilled academic migrants who have not 

directly experienced structural racism in the labor market that other black African migrants 

(might) have (see for example Colic-Peisker and Tilbury 2007). Thus our narratives cannot 

speak of those experiences. Likewise, in keeping to the essence of the narrative approach and 

the autoethnographic nature of this paper, our narrations and vignettes below reflect different 

voices, with each incident narrated in and reflecting our own unique and individual ways of 

"articulating and clarifying our understandings" (Diamond 1993, 19) and the differences in 

our attempts at reflexive sense-making and capturing what we #ved at the time (Brunet 

2004). 

Re/Thinking Identity: Be/coming the Black African in Australia 

Award winning Nigerian novelist Chimamanda Ngozi Adichie, wrote in a 2006 article to the 

Washington post: 

I realized that I was Africml when I came to the United States. Whenever Africa 
came up in my college classes, everyone turned to me. It didn’t matter whether the 

subject was Namibia or Egypt; I was expected to know, to explain .... (Adichie, 
2006). 

Like Adichie, we also ’became’ black and African when we came to Australia. We became 

aware, very early on in our migration experience, of the attention we attracted when we 

walk(ed) down the street, the fact that most people would turn back to take a second glance at 

us. We can still remember the (white) gaze, and the self-consciousness, confusion we felt 

being subjected to that gaze, and our attempts to make meaning of the gaze. That we had 

(overnight), become ’objects’ of curiosity for the ’white gaze’ with all its prejudicial 

embodiments and connotations, was a point of confusion for us. What we could not 

comprehend, however, was that by virtue of our dark skin, we had now been racialized into a 

racial categor?-: ’black’, complete with all the inferiorization that is embodied within it, in the 

Australian context. Although on the African continent, people are not necessarily color-blind 
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(and we were not), the connotations of color and the associations with the color black are 

totally different. 

Growing up in Africa, we have always been aware of bodily differences and known our 

bodies to be dark. Given the racism bred by colonialism, and its associated dominance and 

segregation of indigenous peoples (particularly in Zimbabwe), we were cognizant of the 

hierarchies of race based on skin color. Yet even then, dark skin was the norm, the dominant; 

and so being dark-skinned did not come with the same kind of racial valorization that 

happens within contemporary ’democratic’, multiethnic ~vestern societies. We were not 

’different’ in Africa; at least, not in the same way that blackness is experienced and 

juxtaposed with whiteness in the west. Wright (2004, 1) contends that blackness only became 

a racial category with the presence of (West) Africans in the Western Hemisphere. Thus our 

dark skin that we had al~vays taken for granted and normalized growing up in Zimbabwe and 

Ghana in fact set us apart as an identifiable, exotic, black ’other’ in Australia. The identity 

that we have always had of ourselves as Shona or Akan in Zimbabwe and Ghana 

respectively, no longer held significance or made sense in our white-dominated Australian 

setting. Our dark skin, only categorized us as ’black’, and identified us only as African. In 

migrating to Australia we were suddenly confronted with a ’new’ range of identities and 

identity markers that we had never struggled with on the African continent. And we were not 

sure we had the opportunity then, to choose freely or embrace these racial categories that 

were being assigned to us. 

Vignette 1 

Realizing I was black was something that happened soon after I arrived in Austrafa. 
deeper comprehension of the ’consequences’ of my black embodiment, and the racial scripts 
that accompanied my blacl~ess however, came many );ears later: in 2004, at a hospital in 
Adelaide. 7hough this was not my first racial episode of being ’Africanized’ and ’othetJed] ’, 

this particular episode is sigr#ficant in that it coincided with my deepening interest #~, and 
heightened understanding of anti-racist feminist #teramre~vriting at the time. I was at this 
hospital (the same hospital where I had had my daughter four yeats" earleO.for a simple day- 

surgery. I recall presenting at the front desk, explaining the reason I was there, producing all 
the necessary paperwork as I had been advised prior to the visit. I recall standing there, 
wailing for the (white) woman behind the desk to re,spond to me, and my surprise when she 

.finally did," by asking -- almost shouting, and ~peaking very slowly -- "Do you know why you 
are here ?" Mystified by the relevance and appropriateness of this question, I stood there, 

myriad of ques#ons running through my head." Did she not hear what I just explained? Was I 

expected to repeat everything that I had just said? 14~hy was she shouting? Why was she 
speaking so slowly? I realized then, in my perplexed state, as did Ibrahim (2004, 79), that my 
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black body had spoken "a language of its own" rimalizing and homogenizing me into a 
script of the unknowing, unintelligible, non-English ,speaking ’black woman ’. ]he effort of the 

well-meaning white woman at speaking slowly and loudly was for my benefit, the black body 
that is expected to not understand her, let alone comprehend the procedure that she was 

about to have done on her body. 

Vignette 2 

I remember the moment when I realized the ’#mitations’ and natv’ow interpretation of my 

black skin in Austra#a. It was in my first year in Austin#a, the first year of my PhD 
candidature. Given that all my attempts to secure part-ame work as a sessional tutor at my 

universi(y had been met with disinterest, I was working as a cleaner in a hotel. I recall a 
particular conversation with the other (non-white Anglo-Saxon) migrants I was working with 
at the time, a conversation about our hopes, aspirations andp/ans for our future in Austra#a. 

I remember my contribution to that discussion: that I couM not wait to finish my PhD andget 
a ’proper’job. I also remember the look ~?fboth confusion and mockery on their faces; and 

my shock when one of them said to me almost mockingly "In your dreams! Do you really 
think the PhD will get you a better.job than this one? Who do you think will give you that 

job?" Later, as 1 looked back at this encounter, I realized then that although most of the 
people I worked with knew that I was’ a student, the), neither cared nor could comprehend 

what exactly it meant to be doing a PhD. To them, all that mattered was that I was a black 
Aj~qcan migT’ant, and was, so to speak, one of them, a cleaner, who was destined to always 

remain a cleaner. Regardless of the significance and the opportunities that came with 
completing a PhD, the color of my skin was not supposed to allow me to become anything 

more than what I was in that moment: a hotel cleaner. These migrants’, though not white, had 
bought #tto the circulating dominant discourses that relegated the black body to the bottom 

of the racial hierarchy. Despite my qualifications (which they knew abouO, I was still 
perceived as" the unknowing, oppressed and dispossessed person of color who had no hope of 

c#mbing the socio-racial ladder. 

Reflecting on our individual experiences above, we realize now" that the encounters had been 

racially predetermined. ’We’ had nothing to do with how we were perceived. Not really. All 

that had mattered in those moments was that ’we’ were black bodies. In both incidents, it is 

clear that no matter what we did or said, we were, as Carbado (2007, 6) notes, "trapped inside 

their racial imagination - the heart of whiteness" and for them, "the body of evidence - that is 

to say, our race - was incontestable". Awad Ibrahim argues the same: 

... [H]aving arrived into North America as a refugee from Africa, I enter, so to 
speak, a social imaginary, a discursive space where I am already imagined, 
constructed and treated as "Black" by hegemonic discourses m~d groups, 
respectively" (Ibrahim 2004, 78). 

Like Ibrahim, we did not ’choose’ blackness as a racial category for ourselves in Australia. 

Rather we found ourselves fitted into it and to the meanings attached to that category. 

’Blackness’ as a category was always available to us by virtue of being (dark) African 
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migrants to a white dominated society. As Martinot so eloquently puts it: "one is not born 

black, or brown; one becomes black or brown in being categorized as such by a white society 

that refuses or denies full participation or membership through the imposition of that ’trait" 

(2002, 23). 

The significance of these early experiences is that they confirm debates that (self) identity is 

never an issue until it is questioned, challenged or in crisis. For us, it was the realization that 

the perceptions central to our self-identity as Shona Zimbabwean and Akan Ghanaian were 

’in crisis’, and the awareness of the significance that skin color takes on in the west, that we 

began the process of questioning to -- as Diamond (1993) so aptly points out --"reclaim the 

self’’. In this process of reclaiming ourselves we ask if the label ’black’ is stuck on us, and 

whether we have come to accept it. We ask ourselves then: are we becoming black or have 

we become black already? We can recall some moments in the past that could suggest that we 

already see ourselves as black - we have indeed become black. For example, we can both 

remember occasions when we have self-identified as ’black’ in order to make it easier for 

people we are meeting for the first time, to locate us in a crowd of predominantly white 

people, moments when we chose to use the phenotypic cues for black identity as the main 

identity marker, perhaps without even thinking about the implications for our self-identity 

and/or the social construction of blackness, it was ’simply’ meant to help them identify us. 

Yet in so doing we implicitly accepted that we are black. 

Nevertheless, reflecting on such moments now, we begin to problematize our own actions 

and words, and their implications. We question for example, why, if we have always insisted 

that we do not self-identify as black, from the moment we realized - years ago - that this 

racial category was readily available to us because of the color of our skin, do we apply this 

identity marker to ourselves? Why is it that despite our multiple identities and identifiers, in 

those situations we choose ’blackiness’ with all its implications and stereotypes. We can for 

example, choose to be identified by what we would be/are wearing, or even suggest other 

ways of being identified, yet we choose to describe ourselves by the color of our skin. Is it 

that we choose black because we know that is what people see when they look at us? More 

disturbingly, we question: when did we start to see ourselves as black? If it is true that if 

people are perceived a certain way over a long period of time, they begin to embody the view 

people have of them, then perhaps the critical question is: have we (finally) come to accept 

’black’ as our default identifier? Are we finally black? If we are finally black, then the larger 
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question also arises: how much of one’s self-identity is chosen at will? In other words, did we 

have a hand in choosing our blackness or was it imposed on us? What role does agency play 

in all of this, if any? 

The questions we raise, by no means attract simple answers, but they do remind us that 

identity formation and self-identification is an on-going process of negotiation and reflection 

which involves not just ourselves, but many more (significant) others and a plethora of other 

factors including context and meaning. All of these combine to create a veritable nexus that 

informs the way we think about ourselves and who we are. Langton (11993, 33) rightly sees it 

as "a process of dialogue, of imagination, of representation and interpretation". What is clear 

then, is that identities and identity formation is not a simple process that happens instantly, 

but rather it is a complex process that is "fluid and contextual" (Paradies 2006, 356) and takes 

place over time. The complexity of identity and identity formation is aptly captured and well 

summarized by Paradies (2006, 356), when he observes that: 

Identities are complex, multifaceted socio-historical constructs which are 
established through public acts of self-representation, private accountings of 
oneself or through the experience of being named by others, including by 
prevailing discourses. 

Thus, we can safely say that as "new" black bodies in Australia, our identities are bound to be 

challenged, perhaps even on a continual basis and that through a process of introspection, 

discussion, argumentation, reflection, representation, interpretation and re-reinterpretation we 

will not only forge our identities as first generation African migrants in Australia, but also 

come to terms with the spatio-temporal influences on our identity which thereby make it 

transient; an on-going proj ect. 

The Paradox of Black [In]visibility 

The contradiction of the black body in public space in Australia is that it is visibly different; 

or as Ibrahim (2004, 79) articulates, has "ultra-visibility", yet it is also invisible. We became 

conscious of this quandary of in/visibility soon after arriving in Australia. We learnt through 

the pain of invisibility that accompanied being completely ignored in the shops, and the ultra 

visibility that largely meant (and still means) an empty seat next to the black body on the bus 

or the train. 
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Vignette 3 

My .first real ’blow’ ~?f invisibifty occurred a .few days after my arrival in Austrafa: in a 

cellular phone shop waiting my turn to enquire about purchasing a cellular phone. I realized, 
after 15 minutes of waiting to be served, that there were three shop assistants in this shop 

who could have assisted me as soon as I walked into the shop (there was only one other 
customer in the shop already being helped by another assistanO. Despite being the only other 

customer, I continued to wait and even as I got up to indicate my desire to be helped, the 
shop assistants instead all stood behind the counter; looking at their computer, not 

acknowledging my presence. After what seemed to be a lifetime of waiting, I started to leave, 

disheartened, yet still hoping that at least one of them would finally stop to ask if the); could 
help. None of them did. Making my way back to where I was staying, I re/played the 

experience in my mind, attempting to make sense of my invisibifty in that shop. I realized 
then, that what I had experienced in that shop was a complete opposite of what I had 

experienced a few days bejbre, on arrival in Austrafa: whereas I had been subjected to the 

~hite gaze’ on the street, in the phone shop, my presence had not been recognized, or 
acknowledged. And so I was confronted with a different set of identity questions. Perhaps 

the); had not seen me. Perhaps I should have spoken zip. Where is my voice anp~ay? Had my 
voice been lost in my newly acquired ’black’ identity? Or maybe, ’race’ had nothing to do 

with it? Why should it? 

Vignette 4 

I recall a distinct moment in 2004 when the simultaneous visibifty and invisibility that my 
dark skin commands became clear to me. It was at a particular embas,sy in Melbourne, while 

applying.for a visa to attend a conjorence in one of the European Union coun#’ies. Despite 
getting to the embassy at the appointed time, I was asked to wait in an adjacent room. I 

remember having to wait for more than an hour before the ’visa clerk’ came and ushered me 
into yet another room where he re/viewed my appfcation and interrogated me fitrther about 

the nature and purpose of my ’trip ’. I answered all his questions patiently, but was taken 
aback when he asked me how 1 was going to support myself Oqnancially) while in that 
country. Despite my surprise, I responded that I would use a combination ~?f cash and credit 
card and then he went on to ask (f I had the cash to show him. I re,sponded that since the 

was at least two months cm, ay, I had not changed any currency yet. Not satisfied with my 
response about the cash, he came up with a most audacious and insulting request. He asked." 

"Can you tell your bank to write a letter to us saying that your credit card will be okay to use 
while you are over there "? Unclear about the relewmce of such a request (given that part of 

the usefulness of credit cards #es in their abifty to be used in different countries), and upset 

at the way the interrogation was unfolding, I responded by asking him if he thought it 

plausible that a university lecturer such as myself would find it hard to take care of himself 
on a week-long, professional visit in their country, or whether I would risk leaving my 

tenured job in Austrafa to become an illegal immigrant in theirs. 1 also told him flatly that I 
would not ask my bank to write such a letter and that he should pass on my app#cation for 

processing as it was. Driving back to work that day, I could not help wondering ~ the 
interrogation in that room had been already predetermined because of the color of my skin. 

Did it even matter to the clerk that I was a universi~’ professor, going on a university fimded 

professional development trip? Or did it only matter that I was a visible black body that they 
needed to be cautious about before letting into their country? Why is it that de,spite the 

evidence in documentation bqfore him (that I was a responsible academic) he chose to dwell 
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on the color of my skin? I could not help thinking how from the minute of my arrival where 
though visible, I was ignored for a period of#me; about how the lack of apology for the 

lateness and the subsequent ques#oning and ridiculous request.for the letter.~om my bank 

were all part of a t~cial script that sought to position me, based on my clark skin, as 

underprivileged and untrustworthy. 

Years later, re/reading Wright’s book: Becoming Black (2004) and reflecting on these 

encounters, we start to untangle the paradox of our everyday experiences, then and now, 

’living black’ in Australia, and making sense of her contention that blackness in the west has 

always been produced in contradiction (pp. 1-2). She cites Jamaica Kincaid’s articulation that 

this blackness: 

.~. is visible and yet invisible, for [we] see that [we] cannot see it... [it] fills up a 
small room, a large field, an island, [our] own being[s]...The blackmess cannot be 
separated from [us] but often [we] can stand outside of it... [It] enters.., many- 
tiered spaces... (Kincaid 1992, 46-47 cited in Wright 2004, 1) 

We realize now, that negotiating black African diaspora subjectivities in the west involves 

not only negotiating distorted interpretations of our black bodies but also varying (and 

contradictory) degrees of in/visibility, which adds to the constraints in our social interactions~ 

The paradox of black [in]visibility in Australia means that even seemingly simple encounters 

such as the ones recounted above, which ordinarily should be about two people engaging in a 

commonplace transaction, become one of power, of whiteness over blackness. And again, we 

question why this is so? Perhaps the answer lies in the observation by Tettey and Puplampu 

(2005, 11) that: 

[E]ven though the genotype, the invisible genetic make-up of human types, is the 
same across all groups, there is a tendency to emphasize the phenotype, the 
outwardly visible expression of the genes that varies across human types. This 
socially constructed emphasis on the latter is deeply ingrained because of the 
convenience it provides .for creating hierarchies among humans, with attendant 
power imbalances (emphasis added). 

So, for example, in ~Tgnette 4, even a visa clerk who has no power to grant or deny anyone a 

visa, tries to exercise power within what he sees as a hierarchical racial relation based on our 

’different’ skin color. The behavior of the visa clerk in this context then is akin to what 

(Vambe and Zegeye 2007, 16) call the "vulgarity of power" and which Mbembe (2006, 133) 

describes as clothing ones’ self in a "cheap imitation of power to reproduce its 

epistemology". The epistemology of the power reproduced in that encounter was clearly the 
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hegemonic power of the discursive space that had the dark body already constructed and 

treated as black (ibrahim 2004, 78) with all its connotations. While the black body could 

challenge what the visa clerk was saying and/or inferring, it has no power within that 

discursive space to actively change the prejudicial gaze and being ’other(ed)’, with its 

attendant receiving of "special treatment" reserved for those considered to be at the lower end 

of the hierarchy. In effect, what we, with our black bodies did in these instances, was to 

engage in racial transactions where routinized social power was freely expended upon our 

black bodies (Carbado 2007). In such encounters we are mapped against what (Ibrahim 2004, 

78) refers to as "the hegemonic white state of mind", and usually there is nothing we can do 

to prevent that from happening. 

The ’Burden’ of our Blackness 

In his autobiography of Steve Biko, the leader of the anti-apartheid Black Consciousness 

Movement in South Africa, esteemed journalist and anti-apartheid activist Donald Woods 

reflected on the meaning of blackness as a white child growing up in South Africa: 

...my contact with other white children reinforced the generally accepted white 

version of the black stereotype that blacks could never be the same as us; that they 

did not want to be the same as us; that they were created black because the 

almighty cleat~y intended that they be set apart and should stay different; with a 

different colour different smell, different language, different attitudes... (cited in 

Serote 2007, 9; emphasis added) 

Living in a race-centered society, we have come to understand that it is not the ’difference’ of 

our dark skin, or Africanness per se that has ever been the problem; rather, it is how that 

difference is perceived, interpreted and acted upon. it is the perceptions, interpretations and 

identity markers, exclusively reserved for "black African skin" in Australia: as the non- 

English speaking, (and therefore by implication) the unknowing, uneducated, inarticulate, 

oppressed and displaced; that have become the ’burden’ of (our) blackness. It is that which 

makes black embodiment troublesome for us. 

Our bodies are troublesome because they relegate us to particular unspoken standards and 

expectations, simply by being dark. Categories like academic, researcher, professional, 

educated, hardly, if ever, come to mind when we walk into a room. "Black", complete with 

the implications and stereotypes is the main descriptor. Regardless of our self-perception, 

and self-identity as successful academics, we cannot escape the burden and the repercussions 
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of being black in a white dominated society. The ’burden’ we carry as black bodies in 

Australia therefore, is that we are now quick to think about race; race is no longer an 

insignificant marker. We are (now’) color-conscious and cannot afford to ignore, or take the 

color of our skin for granted anymore, for our color distinguishes us and in many cases places 

us at an unearned, undeserved disadvantage. It determines and even, to a large extent, defines 

our encounters and interactions. Carrying the burden of blackness, we must question if each 

negative (and on the rare occasion, positive) encounter or experience carries racial overtones. 

The burden of blackness then, is that our blackness follows us everywhere. The first thing 

that (white) people see is our color. Even within the academic institutions where we work, 

where open-mindedness to difference(es) and racial acceptance seems to be a given, the 

deeply entrenched norm of whiteness ensures that our blackness neither fades into the 

background nor dies; it simply mutates. While unspoken, it is glaringly obvious that within 

these academic institutions what informs conceptions of knowledge, knower and intellect is 

white and/or white skin. These institutions are not "neutral, ideology free" zones (Serote 

2007, 33). And so, by virtue of embodying dark skin it is assumed, we cannot truly be part of 

or possess any worthwhile intellect. In situations where we are not known to the people we 

meet for the first time, we are almost always (mis)identified as students, never as faculty, 

unless the context makes it overly obvious that we are not students. Around our universities, 

people who are not familiar with us constantly ask us: "do you need any help?" We are those 

who need to be ’helped’ and ’guided’, being "unknowing" black bodies. The following two 

distinctive but putatively similar vignettes below are illustrative of the burdensome nature of 

our black bodies, as we have tried to argue here. 

Vignette 5 

I remember one day going to the fibrary of my university to collect a book that I had 
requested to be put on hold for me. At that time I was teaching and coordinating a sociology 

cout:s’e. When Igor to the #brary 1 told the #brary assistant the title of the book l was looking 
fi)r and then told her I wanted to borrow it fi)r a specific length of time. She responded that I 

could not borrow the book for that period because it had been ’placed on hold’by the course 

coordinator. At that point I thought to myself" ’She is not even asking if I am the coordinator, 
instead, she is just assuming I cannot be the coordinator!’ Po#tely though, I said to her: ’Yes, 
I lotow, I am the coordinator who placed it on hold’ and gave her my staff card. After 

scrutinizing the card, she muttered." ’Oh, I’m sorry!’ got up, got the book, and handed it to 

me without utter#~g another word. 

Vignette 6 

{PAGE } 



I remember an occasion when I had to go to my university’s matin reception to meet one of 

the administration statff members whom 1 had been talking to on the phone atbout a ,specific 

issue. When Igor there I saw this lardy sitting art the mare counter of the reception; we hatd not 

encountered eatch other before even though I had been working there jbr at least six months. 

Without telling her who I was, I mentioned the name of the person I wars looking.for atnd 

asked 0~I could see her. She yelled out the person’s natme atnd then satid: "a student is looking 

Jor you ". Upon hearing thatt, I satid to her: "I’m not at student" and then asked her how many 

students she would know who come to the university dressed in a suit and tie? Without 

responding, she shouted batck art the person I wars looldngJbr: "sorry, someone j~om outside, 

at visitor, is looldng.~r you ". Latter thatt day, ats I natrratted the incident to at colleatgue, atnd 

she commented: "this platce is so WASP" White Anglo-Saxon Protestant (dominated by a 

~Taite Anglo-Saxon world view where the blatck body does not feature in at position of 

perceived eminence), I understood then, how inconceivatble it was, to thatt lardy behind the 

desk, thatt I could be patrt of the academy. 

These t~vo vignettes are simply samples of the many other instances ~vhere despite our 

circumstances, the first thing people assumed about us when they saw us within a university 

setting was that we were students. So we question again, what is it about us that causes 

people think that we are students? The answer lies in the dark body; the body that is a 

paradox which at once signifies us, but which ~ve must also subvert (lbrahim 2004) if we are 

to confront distorted interpretations that seek to identify and categorize our very existence in 

terms of the blackness of our body and whatever "performative category" (ibrahim 2004), 

that we are supposed to do. Within these institutions, we are constantly being defined in 

opposition to whiteness as the norm of the intellect; being identified as the ’unfamiliar other’, 

the black other. 

Consequently, as Ibrahim (2004, 78) argues, we are forced to endure a social imaginary 

(beyond our control) which has been created and circulated within a discursive space where 

we are imagined, constructed, and treated as "black’. And the dominant nature of the 

hegemonic discourses, in these and the many other discursive spaces that we necessarily (and 

sometimes unnecessarily) inhabit, are such that our protestations do not seem to make much 

difference. Notice that in !/ignette 6 the initial protestation of not being a student, was not 

only ignored, but also led to a further classification as an outsider (a visitor; someone who did 

not clearly belong to the WASP environment). To the lady, the black body clearly signified 

an outsider, a non-faculty member, an "other". By the same token, in Vignette 5, the library 

assistant focusing on the black body before her, envisaged a non-faculty member; an outsider 
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who could only be a student - someone to be helped and guided. In both instances, the 

hegemonic nature of "white" dominance in these institutions ensured that it was beyond the 

comprehension of the protagonists that "blacks", would be working in that environment. 

Their individual (re)actions were informed by what they saw - the black body, therefore 

excluded from the category of ’staff/faculty’, a category preserved for white bodies. The 

focus of their determination of who we were, or could possibly be, was our black bodies, 

which transmitted messages in and of themselves; messages that we had no way of 

controlling. In this way, as Ibrahim (2004, 84) points out, "our bodies cheat us all the time, 

what they ’say’ is almost always unknown since they ’say’ things that they do not intend". 

That makes our bodies (the dark body) burdensome and problematic - at once enabling, yet 

constraining. Hence our dailiness even within the academic institutions where we work, 

involves contesting the implications oftentimes associated with our black bodies; a burden 

that we can surely do without. 

Conclusion 

In this chapter, we have discussed some of our experiences as first generation continental 

black African migrants and what it means to live black in a society that is still predominantly 

white, despite increasing debates about the multicultural and transnational nature of its 

citizenry. Our purpose for embarking on such a venture was to explore the "complex 

juxtapositions" (D’Alisera 2003, 190) that inform our everyday lives in the new Australian 

diaspora and to provide some illumination on how we organize meaning on a daily basis 

within this context. In order to do that, we adopted an autobiographical narrative approach 

where we have made our experiences the focus of analysis in order to capture our individual 

and collective sense of #ved time (Brunet 2004). This approach, applied within an 

interpretive phenomenological framework has enabled us to interrogate and explicate our 

personal perceptions and accounts (Schweitzer et al. 2007) of incidents in our everyday 

diasporic lives in Australia, while writing ourselves as ’embodied’ text (Sparkes 2007). In 

placing our experiences at the centre of analysis - as data - in this essay, it has not been our 

intention to re/cast ourselves in the ’victimhood’ paradigm that denies us any agency, or any 

conscious attempts to challenge or subvert dominant conceptualizations of us as unknowing 

black Africans. Rather, as Bolton (2006, 205) argues, by engaging in intentional use of 

incidents from our experiences to construct reflective narratives we are effectively "taking 

responsibility and control of our lives, professional and personal". 
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We have narrated and discussed issues around three critical themes, which though not 

exhaustive, we believe lie at the core of our black African diasporic identity in Australia. In 

reference to the new diaspora, we have noted that our particular diasporic identification is 

framed by the Australian context as represented by the particular political, economic and 

social order (Davies 2007) of which we are a part now. We have discussed the issue of our 

identity as blacks and whether we have accepted the label black and how we came to acquire 

that identity. One of the critical questions we asked then was: as far as African diasporic 

identity [re]formation goes, what part does agency play? We conclude that in migrating to 

Australia we are confronted with a ’new’ range of identities and identity markers that hitherto 

were not part of our conscious self-identities. This questioning of our (self) identity we agree, 

has led to us being identified by others, and sometimes we ourselves identifying as ’black’, a 

label that was not available to us in our respective homelands of Zimbabwe and Ghana. This 

ascription, as Carbado (2007, 1) notes, "is part of a broader social practice wherein all of us 

are made intelligible via racial categorization". While we accept that our (self) identity can 

and is affected by wider societal discourses, trends, interpretations and contexts, we do not 

deny the role of agency - our own selves - in forging this identity through a process that 

conflates our experiences, reflections, interpretations and reinterpretations. 

Regarding the theme of black in/visibility, we have argued that our black bodies in the public 

space in Australia is a contradiction, possessing ’ultra-visibility’, while at the same time 

being invisible, or rather inviting invisibility and/or avoidance. In this regard, we identify 

closely with Carbado (2007, 1-2) when he summarizes his experiences in the United States 

thus: 

I was closely followed or completely ignored when I visited department stores. 
Women clutched their purses upon encountering me in elevators. People crossed 
the street to avoid me. The seat beside me on the bus was almost always racially 
available to another black person. 

We argue that our experiences as discussed in this essay not only re-affirm Carbado’s 

contention, but al so reveal the challenges that confront us embodying this contradiction. 

In the third and final theme, we focused on highlighting the ’burden’ of black embodiment. 

While we note that by virtue of being black bodies in Australia we automatically share in 

some sort of "collective dis-eminence" (Carbado 2007, 2) we also argue that the burden of 

blackness is more than just the repercussions of our black/hess, but also that, despite the fact 
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that we can "experience the world through many other facets of our identity that we adopt 

and/or that are ascribed to us by others" (Paradies 2006, 356) we are constantly forced to look 

at events and incidents through racial eyes, always wondering whether an incident or 

occurrence has racial overtones. This is a burden because it forces us to make value 

judgments on a more regular basis than perhaps we would ordinarily like to. It also means 

that to be fair to ourselves and those of a different race that we encounter regularly, we must 

learn to not only constantly question our interpretations of events, but also engage with these 

people wearing both our racial and non-racial lenses. We have become, as Carbado (2007, 5) 

puts it: "more racially aware and less racially intact". 

The issues we have raised in this paper expose the ’problem’ of identity that we (and by 

extension) black African migrants are confronted with living in Australia. Our everyday life 

experiences discussed remind us of not only the contradiction of embodying ’black’/African 

migrant identities, but also the burden of that embodiment. The differences in our experiences 

as recounted in the narrated incidents, reaffirm the diversity of ways and notions of how 

continental Africans in the new diaspora come to acquire blackness as a racial category. As 

mentioned earlier, we are cautious of writing that slips into and reinforces some unitary 

notions of new African diaspora and we make no pretensions at all that these are our 

experiences, which may be very distinct from that of many black Africans. Nonetheless we 

find justification in the fact that our experiences can provide some insight into how we as first 

generation skilled African migrants (as opposed to refugees) confront and deal with the 

dilemmas of negotiating subjectivity and the paradoxical "other-hess" in the new Australian 

diaspora. 

Our intention in telling our stories is to enable us and perhaps others, negotiate the multiple 

understandings of ourselves as continental Africans living in a white-dominated country; to 

understand others, and the relationship between us and them (Bluck and Levine 1998; Parker 

1995; Davis 2009). Finally, with this work, we are agreeing with Colic-Peisker and Tilbury 

(2007, 60) that though ’the debate about the levels of racism that affect the migrant "Other" 

in Australia is not likely to be resolved ... it is important to maintain it in order to counteract 

the complacency of some commentators who claim that Australia, with the exception of the 

tortured relationship with its indigenous black population, is a zone of racial harmony". This 

essay, we hope, will not only maintain that particular debate, but also generate discussion on 
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the need to focus on the experiences of first generation black African (skilled) migrants as an 

authentic subj ect of academic inquiry. 
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Afri 265 Dale McKinley 2 5 7 

Summer 2010 
Afam 101 Barbara Anderson 14 4 18 
Afri 101 Barbara Anderson 16 12 28 
Afri 265 Dale McKinley 7 3 10 

Fall 2010 
Afam 101 Charlene Regester 4 16 20 
Afri 101 Barbara Anderson 10 17 27 
Afri 265 Dale McKinley 7 5 12 

Spring 2011 
Afam 101 Tim McMillan 6 10 16 
Afri 101A Eunice Sahle 8 3 11 
Afri 101B Barbara Anderson 2 11 13 
Afri 265 Dale Mckinley 6 6 12 

Summer 2011 
Afam 101 Barbara Anderson 6 7 13 
Afri 101 Barbara Anderson 18 6 24 
Afri 265 Dale McKinley 3 3 6 

Fall 2011 
Afam 101 Tim McMillan 7 19 26 
Afri 101 Eunice Sable 9 16 25 
Afri 265 Dale McKinley 2 3 5 

Spring 2012 
Afam 101 Charlene Regester 7 8 15 
Afri 101 Barbara Anderson 12 10 22 
Afri 265 Dale McKinley 0 0 0 



A 
1 ANTH 
2 
3 COURSE 
4 
5 SUMMER 06 
6 ANTH 10 
7 ANTH 42 
8 ANTH 140 
9 

10 FALL 06 
11 ANTH 101 
12 ANTH 142 
13 ANTH 440 
14 
15 SPRING 07 
16 ANTH 101 
17 ANTH 142 
18 ANTH 440 
19 
20 SUMMER 07 
21 ANTH 101 
22 ANTH 142 
23 ANTH 440 
24 
25 FALL 07 
26 ANTH 101 
27 ANTH 142 
28 ANTH 440 
29 
30 SPRING 08 
31 ANTH 101 
32 ANTH 142 
33 ANTH 440 
34 
35 SUMMER 08 
36 ANTH 101 
37 ANTH 142 
38 ANTH 440 
39 
40 FALL 08 
41 ANTH 101 
42 ANTH 142 
43 ANTH 440 
44 
45 SPRING 09 
46 ANTH 101 
47 ANTH 102 
48 ANTH 142 
49 ANTH 440 
50 
51 Summer 09 

B C D 

INSTRUCTOR FULL TIME PART TIME TOTAL 

Jennie Burnet 13 12 25 
Amy Mortensen 14 4 18 
Karaleah Reichart 18 3 21 

Jennie Burnet 6 8 14 
Amy Mortensen 10 7 17 
Karaleah Reichart 7 11 18 

Jennie Burnet 4 14 18 
Amy Mortensen 4 8 12 
Karaleah Reichart 12 9 21 

Jennie Burnet 16 8 24 
Amy Mortensen 18 3 21 
Karaleah Reichart 18 5 23 

Jennie Burnet 7 12 19 
Amy Mortensen 12 8 20 
Karaleah Reichart 10 8 18 

Jennie Burnet 6 13 19 
Amy Mortensen 9 12 21 
Karaleah Reichart 10 8 18 

Jennie Burnet 21 4 25 
Amy Mortensen 22 1 23 
Karaleah Reichart 21 4 25 

Jennie Burnet 
Amy Mortensen 2 12 14 
Karaleah Reichart 10 7 17 

8 16 24 

Jennie Burnet 4 21 25 
Karaleah Reichart 2 6 8 
Amy Mortensen 7 9 16 
Karaleah Reichart 5 7 12 



C D 
52 
53 
54 
55 
56 
57 
58 
59 
6O 
61 
62 
63 
64 
65 
66 
67 
68 
69 
7O 
71 
72 
73 
74 
75 
76 
77 
78 
79 
80 
81 
82 
83 
84 
85 
86 
87 
88 
89 
90 
91 
92 
93 
94 
95 
96 
97 
98 
99 
100 
101 
102 

A 
Anth 101 
Anth 102 
Anth 142 
ANTH 440 

B 
Jennie Burnet 
Karaleah Reichart 
Amy Mortensen 
Karaleah Reichart 

11 
18 
16 
13 

10 
4 
7 
3 

E 
21 
22 
23 
16 

Fall 09 
Anth 101 Jennie Burnet 3 12 15 
Anth 102 Karaleah Reichart 6 4 10 
Anth 142 Amy Mortensen 3 9 12 
ANTH 440 Karaleah Reichart 5 12 17 

Spring 2010 
Anth 101 Jennie Bumet 2 9 11 
Anth 102 Karaleah Reichart 4 24 28 
Anth 142 Amy Mortensen 6 5 11 
ANTH 440 Karaleah Reichart 2 11 13 

Summer 2010 
Anth 101 Jennie Burnet 5 8 13 
Anth 102 Karaleah Reichart 11 7 18 
Anth 142 Amy Mortensen 14 6 20 
ANTH 440 Karaleah Reichart 12 7 19 

Fall 2010 
Anth 101 Jennie Burnet 1 11 12 
Anth 102 Karaleah Reichart 4 8 12 
Anth 142 Amy Mortensen 8 5 13 
ANTH 440 Karaleah Reichart 1 7 8 

Spring 2011 
Anth 101 Jennie Bumet 3 13 16 
Anth 102 Karaleah Reichart 4 9 13 
Anth 142 Amy Mortensen 4 6 10 
ANTH 440 Karaleah Reichart 2 7 9 

Summer 2011 
Anth 101 Jennie Burnet 1 6 7 
Anth 102 Karaleah Reichart 15 5 20 
Anth 142 Amy Mortensen 11 4 15 
ANTH 440 Karaleah Reichart 5 5 10 

Fall 2011 
Anth 101 Jennie Bumet 0 0 0 
Anth 102 Karaleah Reichart 5 18 23 
Anth 142 Amy Mortensen 8 6 14 
ANTH 440 Karaleah Reichart 6 12 18 

Spring 2012 
Anth 101 Erik Johannesson 1 6 7 
Anth 102 Karaleah Reichart 5 13 18 
Anth 142 Amy Mortenson 4 6 1 



C D A 

1031ANTH 440 Karaleah B Reichart 7 8 E 15 



A 
1 ART 
2 
3 COURSE 
4 
5 SUMMER 06 
6 ART 27 
7 ART 31 
8 ART 32 
9 ART 33 

10 
11 FALL 06 
12 ART 152 
13 ART 254 
14 
15 SPRING 07 
16 ART 151 
17 ART 390 
18 ART 553 
19 
20 SUMMER 07 
21 ART 151 
22 ART 152 
23 ART 154 
24 ART 254 
25 ART 390 
26 
27 FALL 07 
28 ART 152 
29 ART 390 
30 
31 SPRING 08 
32 ART 151 
33 ART 254 
34 ART 390 
35 
36 SUMMER 08 
37 ART 151 
38 ART 152 
39 ART 154 
40 ART 390 
41 ART 553 
42 
43 FALL 08 
44 ART 102 
45 ART 152 
46 ART 282 
47 ART 390 
48 
49 SPRING 09 
50 ART 151 
51 ART 154 

C D E 

INSTRUCTOR FULL TIME PART TIME TOTAL 

Jessica Sponsler 6 4 10 
Sally Tomlinson 10 14 24 
Molly Medakovich 6 8 14 
Debbie Holtzman 18 6 24 

Pam Whedon 3 10 13 
Molly Medakovich 2 7 9 

Molly Medakovich 8 10 18 
David Colagiovanni 1 4 5 
Ann Millett 2 4 6 

Krysta Black 12 11 23 
Alison Hafera 3 5 8 
Jessica Sponsler 10 1 11 
Jessica Sponsler 7 8 15 
Mildred Joyner Long 11 6 17 

Allison Fox 4 10 14 
Mildred Long 5 17 22 

Allison Fox 10 17 27 
Christopher Currie 7 5 12 
Taj Forer 10 16 26 

Ashleigh Raabe 13 14 27 
Diane Woodin 5 6 11 
Jessica Sponsler 14 4 18 
David Tinapple 17 5 22 
Ann Millett 3 3 6 

Tessa Windt 3 9 11 
Kate Arpen 2 15 17 
Mara West 4 6 10 
Taj Forer 10 10 20 

Erica Longenbach 4 11 15 
Jessica Sponsler 8 6 14 



C D A 
52 ART 254 
53 ART 285 
54 ART 390 
55 
56 Summer 09 
57 Art 151 
58 Art 152 
59 
60 Fall 09 
61 Art 102 
62 Art 152 
63 Art 282 
64 Art 390 
65 
66 Spring 2010 
67 Art 151 
68 Art 154 
69 Art 254 
70 Art 285 
71 Art 356 
72 
73 Summer 2010 
74 Art 151 
75 Art 152 
76 Art 254 
77 Art 282 
78 
79 Fall :2010 
80 Art 102 
81 Art 151 
82 Art 152 
83 Art 356 
84 
85 Spring 2011 
86 Art 102 
87 Art 106 
88 Art 151 
89 Art 154 
90 Art 282 
91 
92 Summer 2011 
93 Art 106 
94 Art 151 
95 Art 254 
96 Art 356 
97 
98 Fall 2011 
99 Art 106 
100 Art 356 
101 
102 Spring 2012 

B 
Christopher Currie 
Jennie Carlisle 
Taj Forer 

Lindsay Dunn 
Kate Arpen 

Tessa Windt 
Christopher Currie" 
Mara West 
Taj Forer 

Kate Arpen 
Krysta Black 
Lindsay Dunn 
Jennie Carlisle 
Thomas Whitworth 

Kate Arpen 
Diane Woodin 
Lindsay Dunn 
Mara West 

canceled for low enrolment 
Allison Fox 
Lauren Sanford 
Taj Forer 

Tracy Spencer 
Jessica McDowell 
Lauren Sanford 
Krysta Black 
Mara West 

Jessye McDowell 
Ashleigh Raabe 
Diane Woodin 
Ashley Florence 

Neill Prewitt 
Ashley Florence 

11 
11 
12 

13 
2 

2 
2 
8 

11 

9 
8 

16 
12 
16 

17 
3 

21 
21 

4 
2 

15 

11 
12 

8 
11 

5 

13 
7 
9 
8 

10 
10 

7 
10 
12 

11 
8 

13 
11 

5 
12 

13 
10 

5 
12 
10 

7 
6 
3 
5 

9 
4 
7 

6 
13 

9 
2 
8 

14 
12 

1 
7 

18 
9 

E 
18 
21 
24 

24 
10 

15 
13 
13 
23 

22 
18 
21 
24 
26 

24 
9 

24 
26 

13 
6 

22 

17 
25 
17 
13 
13 

27 
19 
10 
15 

28 
19 



103 Art 106 
104 Art 151 
105 Art 161 
106 Art 356 

A 
Neill Prewitt 
Beth Fischer 
Annah Lee 
Seoun Som 

C 
7 
5 
2 

13 

D 
14 
12 
10 
11 

E 
21 
17 
12 
24 



A B C 
1 ASTR 
2 
3 COURSE INSTRUCTOR FULL TIME 
4 
5 SUMMER 06 

9 ASTR 101 

Daniel Reichart 
i 

3 
10 

1312 ASTR 101 
Daniel Reichart 

i 
2 

1615 ASTR 101 
Daniel Reichart 

i 
13 

1918 ASTR 101 
Daniel Reichart 

i 
1 

2221 ASTR 101 
Daniel Reichart 

,i 

3 

23 ~LIMMER 0~ [ 
24 ASTR 101 Daniel Reichart 13 
25 
26 FALL 08 
27 ASTR 101 Daniel Reichart 2 
28 
29 SPRING 09 
30 ASTR 101 Daniel Reichart 
31 
32 Summer 09 
33 Astr 101 Daniel Reichart 10 
34 

+ 

35 
36 Fall 09 
37 Astr 101 Daniel Reichart 4 

+ 

38 Astr 101L This course was cancelled before semester began 
39 
40 Spring 2010 
41 Astr 101 Dan Reichart 
42 Astr 101L Dan Reichart 

i 
1 

43 Astr 102 Aaron LaCluyze 
44 
45 Summer 2010 
46 Astr 101 Dan Reichart 10 
47 Astr 101L Dan Reichart i 9 
48 Astr 102 Aaron LaCluyze 

i 
3 

49 
+ 

50 Fall 2010 
51 Astr 101 Dan Reichart 1 



D E 
1 
2 
3 PART TIME TOTAL 
4 
5 
6 13 20 
7 
8 
9 15 18 

10 

12 13 15 
13 
14 
15 13 26 
16 
17 
18 13 14 
19 
20 
21 15 18 
22 
23 
24 8 21 
25 
26 
27 14 16 
28 
29 
30 14 14 
31 
32 
33 13 23 
34 
35 
36 
37 15 19 
38 
39 
40 
41 15 19 
42 6 7 
43 5 5 
44 
45 
46 12 22 
47 7 16 
48 3 6 
49 
50 
51 11 12 



A B C 

icanceled for low enrollment 
52 Astr 101L Dan Reichart 2 
53 Astr 102 Dan Reichart 

55 Spring 2011 

56 ~[ ~0~ IE)~n Re~ch~rt 
i 

:3 
57 Astr 101L /Dan Reichart i 1 

5958 Astr 102 

Dan Reichart 2 

6~ Astr ~0~ /~an Neichart 
i 

6 

62 ~[ ~0~1_ IE)~n Re~ch~rt 
i 

6463 Astr 102 
Dan ~eichart 

i 
2 

66 Astr 101 /Dan Reichart i 3 

6867 Astr 101L 

Dan Reichart 1 

70 Astr 101 /Dan Reichart 
i 

72 Astr ~02 Dan Neichart 2 



D E 
52 6 8 
53 
54 
55 
56 13 16 
57 8 9 
58 5 7 
59 
60 
61 14 20 
62 6 11 
63 2 4 
64 
65 
66 14 17 
67 12 13 
68 
69 
70 15 23 
71 6 10 
72 2 4 



A B C D E 
1 BIOL 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 
5 SUMMER 06 

]0 

1312 NONE OFFERED/ 
]4 

20 

2221 NONE OFFERED I I 

24 BIOL 202 A Tsompana/Delbove i 13 10i 23 
25 BIOL 202 B Ganko/Wu 11 15i 26 
26 
27 FALL 08 
28 NONE OFFERED 
29 
30 SPRING 09 
31 NONE OFFERED 
32 
33 Summer 09 
34 Biol202A          Tsompana/Schmitz 7 12i 19 
35 Bio1202B Ganko / Wu 6 14i 20 
36 
37 Summer 2010 
38 Biol202A Tsompana/Schmitz 7 13i 20 
39 Bio1202B Ganko/Fuller 12 8i 20 
40 
41 Summer 2011 
42 Biol202A Ganko/Fuller 6 7i 13 
43 Bio1202B Tsompana/Schmitz 7 9i 16 



A B C D E 
1 BUSI 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 

SUMMER 

’ 6 ’NON~OFF~P’~D i17 

9 BUSI 106 lEd Blocher 4 22i 26 

,11 .SPRING 07 
12 BUSI 106 iEd Blocher 5 22i 27 
13 BUSI 108 i Ed Blocher 1 7i 8 

16 BUSI 106 iEd Blocher 6 6i 12 

18 FALL 07 
19 BUSI 106 i Ed Blocher 6 20i 26 

22 BUSI 106 i Ed Blocher 5 19i 24 
23 BUSI 108 iEd Blocher 1 13i 14 

SUMMER 08 
26 BUSI 106 lEd Blocher 11 15i 25 
27 
28 FALL 08 
29 BUSI 106 led Blocher 4 22i 26 
30 
31 SPRING 09 
32 BUSI 106 i Ed Blocher 20i 20 
33 BUSI 108 i Ed Blocher 2 13i 15 
34 
35 Summer09 

38 Fall 09 
39 Busi 106 i Ed Blocher 3 16i 19 

41 Spring 2010 
42 Busi 106 i Ed Blocher 7 19i 26 
43 Busi 108 i Ed Blocher 6i 6 
44 
45 Summer 2010 
46 Busi 106 lEd Blocher 4 13i 17 
47 
413 Fall 2010 
49 Busi 106 i Ed Blocher 5 19i 24 
50 
51 Spring 2011 



52 
53 
54 
55 
56 
57 
58 
59 
6O 
61 
62 
63 

A B C D E 
Busi 106 i Ed Blocher 2 21 23 
Busi 108 i Ed Blocher 11 i 11 

Summer 2011 
Busi 106 i Ed Blocher 7 11 i 18 

Fo. 2Oll 
Busi 106 i Ed Blocher 7 15i 22 

Spring 2012 
Busi 106 iEd Blocher 9 16i 25 
Busi 108 i Ed Blocher 1 5i 6 



A B C D E 
1 CLAS 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 

SUMMER o6    i 

’ 6 ’NON~OFF~P’~D i17 

9 CLAR 245 i Jeffrey Becker 3 7i 10 

,11 .SPR,NG 07 i 
12 CLAR 245 iHilary Becket 4 6i 10 
13 i 

,,4.SUMMER07 i 
15 CLAR 245 i Hilary Becker 13 2i 15 

18 CkAR 245 i Jeffrey Becket 1 7i 8 

21 CLAR 245 i Jeffrey Becker 6 5i 11 

,23 .SUMMER 08 i 
24 CLAR 245 i Jeffrey Becket 11 4i 15 
25 
26 FALL 08 
27 CLAR 245 i Dan Moore 2 6i 8 
28 i 

30 CLAR 245 iDan Moore 

33 Clar 245 iDan Moore 

36 Clar245 iDan Moore 4 6i 10 

~9 C~ar245 ~an Moore ~ ~0 
40 
41 Summer 2010 

~ 42 Clar245 i Dan Moore 3 2i 5 

44 Fall 2010        i 
45 none offered.     ~ 
46 

48 Clar 245 i Dan Moore 7 3i 10 

5~ C~ar245 ~an Moore 7 5~ ~2 



A B C D E 
52 
53 Spring 2012 
54 Clar 245 jJeffery Becker 4 9j 13 



1 
2 
3 
4 

A 
COMM 

B C D E 

COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 

5 SUMMER 06 
6 COMM 10 Davinina Thornley 14i 3 17 
7 COMM 33 Richard Cante 14i 4 18 
8 COMM 41 Richard Cante 18i 8 26 
9 COMM 95 Richard Cante 6i 1 7 

10 
11 FALL 06 
12 COMM 100 Elizabeth Nelson 6i 7 13 
13 COMM 140 canceled 0i 0 0 
14 COMM 390 ~Joyce Rudinsky ~ 3i 7~ 10 

16 SPRING 07 
17 COMM 100 Elizabeth Nelson 8i 12 20 
18 COMM 140 Richard Cante 11 15 26 
19 COMM 330 Richard Cante 5i 7 12 
20 COMM 390 ~Joyce Rudinsky ~ 5i 7~ 12 

22 SUMMER 07 
23 COMM 100 Elizabeth Nelson 18i 4 22 
24 COMM 140 Richard Cante 17i 3 20 
25 COMM 330 Richard Cante 10i 3 13 
26 COMM 390 Richard Cante 10i 6 16 
27 
28 FALL 07 
29 COMM 100 Young Han Cho 6i 12 18 
30 COMM 140 Richard Cante 12i 10 22 

COMM 390 Joyce Rudinsky ÷ 8 12 
32 
33 SPRING 08 
34 COMM 100 Elizabeth Nelson 13i 13 26 
35 COMM 140 Richard Cante 11 12 23 
36 COMM 330 Richard Cante 12i 16 28 
37 
38 SUMMER 08 
39 COMM 100 Elizabeth Nelson 23i 2 25 
40 COMM 140 Josh Smicker 20i 4 24 
41 COMM 330 Richard Cante 13i 8 21 
42 COMM 390 Richard Cante 10i 8 18 
43 
44 FALL 08 
45 COMM 100 Elizabeth Nelson 11 i 14 25 
46 COMM 140 Richard Cante 10i 15 25 
47 
48 SPRING 09 
49 COMM 100 Elizabeth Nelson 17i 9 26 
50 COMM 140 Josh Smicker 3i 17 20 
51 COMM 330 Richard Cante 6i 15 21 



A                            B                          C              D E 
52 COMM 390 Joyce Rudinsky 5i 2 7 
53 
54 Summer 09 
55 COMM 100 Elizabeth Nelson 22i 4 26 
56 COMM 140 Josh Smicker 21i 2 23 
57 COMM 330 Richard Cante 16i 3 19 
58 COMM 390 Richard Cante 6i 2 8 
59 
60 Fall 09 
61 Comm 100 Elizabeth Nelson 7i 19 26 
62 Comm 140 Srinath, Jayaram 8i 18 26 
63 Comm 251 Richard Cante 10i 13 23 
64 Comm 330 Course was cancelled prior to semester. 
65 

’ 66 Spring 2010 

67 Comm 100 Elizabeth Nelson 7i 19 26 
68 Comm 120 Katy Bodey 10i 19 29 
69 Comm 140 Yound EunChae 1i 12 13 
70 Comm 249 Joyce Rudinsky 3i 9 12 
71 Comm 251 Rich Cante 11i 15 26 
72 Comm 330 Elizabeth Corley 8i 8 16 
73 

,74 .Summer 2010 
75 Comm 100 Elizabeth Nelson 24i 2 26 
76 comm 120 Erin Arizzi 24i 5 29 
77 Comm 140 Grant Bollmer 14i 5 19 
78 Comm 224 Natalie Fixmer-Oraiz 25i 3 28 
79 6i Comm 249 Joyce Rudinsky ÷ 2 8 
80 Comm 251 Rich Cante 15i 3 18 
81 
82 Fall 2010 
83 Comm 100 Sindhu Zagoren 7i 16 23 
84 comm 120 Jesica Speed 9i 18 27 
85 Comm 140 Grant Bollmer 9i 15 24 
86 Comm 224 Samantha Szczur 8i 19 27 
87 Comm 251 Rich Cante 9i 17 26 
88 
89 Spring 2011 
90 Comm 100 Sindhu Zagoren 5i 17 22 
91 Comm 120 Katey Bodey 9i 18 27 
92 Comm 140 Raphael Ginsberg 11 17 28 
93 Comm 142 All Colleen Neff 7i 9 16 
94 Comm 224 Stace Treat 12i 15 27 
95 Comm 249 Joyce Rudinsky 2i 3 5 
96 Comm 251 Rich Cante 14i 9 23 
97 Comm 325 Jesica Speed 2i 10 12 
98 
99 Summer 2011 
loo Comm 100 Sindhu Zagoren ÷ 6 24 
101 Comm 120 Jennifer Cronin 17i 6 23 
102 Comm 140 lan Murphy 17i 4 21 



103 
104 
105 
106 
107 
108 
109 
110 
111 
112 
113 
114 
115 
116 
117 
118 
119 
120 
121 
122 

A B C D E 
Comm 142 All Colleen Neff 12i 2 14 

, .Comm 224 ~Natalie Fixmer-Oraiz ~ 15i 8~ 23 
Comm 249 Joyce Rudinsky 3i 3 6 
Comm 325 Jesica Speed 0i 0 0 

, .Comm 523 ~Patricia Parker ~ 11i 1~ 12 

Fall 2011 

, .Comm 100 Sindhu Zagoren 6i 16 22 
Comm 120 Katey Bodey 20i 7 27 
Comm 140 Grant Bollmer 11 i 14 25 
Comm 142 All Neff 8i 9 17 
Comm 224 Natalie Fixmer-Oraiz 12i 14 26 
Comm 330 Elizabeth Codey 4i 9 13 

’ Spring 2012 

Comm 100 Sindhu Zagoren 10i 10 20 

, .Comm 120 Jessica Fifield 15i 12 27 
Comm 140 Nadia Dawisha 10i 14 24 
Comm 142 All Neff 8i 7 15 
Comm 224 Natalie Fixmer-Oraiz 11 13 24 



1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 Comp 380 

A B C D E 
COMP 

COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 

, 2OlO 
Comp 380 iTessa Nicholas 7 7i 14 

, .Spring 2011 
Comp 380 i Tessa Nicholas 14 3 i 17 

, .Summer2011 i 
Comp 380 iTessa Nicholas 18 5i 23 

Comp 380 i Tessa Nicholas 16 10 i 26 

.Spring 2012 
iTessa Nicholas                23             4i       27 



A B C D E 
1 DRAM 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 

SUMMER o6 
6 DRAM 16 iKimbal King 5 3i 8 
7 DRAM 15 i Karen Blansfield 5 7 i 12 

10 DRAM 115 i Karen Blansfield 5 8i 13 

13 DRAM 116 iKimbal King 6 5i 11 

16 DRAM 115 i Karen Blansfield 5 3 i 8 
17 DRAM 116 iKimball King 5 3i 8 

/ / 19 FALL 07 

20 NONE OFI=~R~D 
21 
= SPR NG o8 
23 DRAM 115 iMark Perry       ~            3,             4i 7 
24 DRAM 116 iKimball King 4 4i 8 
25 ’ 

26 SUMMER 08 

27 DRAM 115       i Mark Perry                    5             8i 13 
28 DRAM 116 iKimball King 6 4i 10 
29 
30 FALL 08 
31 DRAM 115 iMark Perry 5 11i 16 
32 
33 SPRING 09 
34 DRAM 115 i Mark Perry 3 5i 8 
35 DRAM 116 iKimball King 7 6i 13 
36 DRAM 284 i Kimball King 10 13i 23 

38 Summer 09 
39 Dram 115 i Mark Perry 5 6 
40 Dram 116 iKimball King 6 16i 22 
41 Dram 284 i Kimball King 19 7i 26 
42 
43 Fall 09 
44 Dram 115 i Mark Perry 2 6i 8 
45 Dram 284 i Kimball King 18 8i 26 

47 Spring 2010 
48 Dram 116 iKimball King 11 6i 17 
49 Dram 120 i Mark Perry 4 5i 9 
50 Dram 284 iKimball King 13 14i 27 



A 
52 Summer 2010 
53 
54 
55 
56 
57 
58 
59 
6O 
61 
62 
63 
64 
65 
66 
67 
68 
69 
70 
71 
72 
73 
74 
75 
76 
77 
78 
79 

B C D E 

, . Dram 116 i Kimba!/K!ng ~ 7~ 9i 16 
Dram 120 i Mark Perry 10 9 i 19 
Dram 284 i Kimball King 26 7i 33 

’ 
Dram 115 J canceled canceled jcanceled 

, . Dram 120 i M a rk Perry ~ 2 10i 12 
Dram 284 i Kimball King 16 10i 26 

, .Spring 2011 
Dram 116 j Kimball King 7 10j 17 
Dram 120 i Mark Perry 5 8 i 13 
Dram 284 iKimball King 12 11 i 23 

Summer 2011 

, .Dram 116 jKimba!/K!ng ~ 10~ 3i 13 
Dram 120 i Mark Perry 0 0i 0 
Dram 284 i Kimball King 10 3i 13 

Dram 120 j Mark Perry 4 6 j 10 
Dram 284 i Kimball King 4 4i 8 

Spring 2012 
Dram 116 i Kimball King 8 5i 13 
Dram 120 i Mark Perry 6 5 i 11 
Dram 284 i Kimball King 3 8i 11 



1 
2 
3 
4 
5 
6 
7 

A B C D E 
ENGL/COMP LIT. 

COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 

SUMMER 06 
CMPL21 Sean Knierim 5 12 

8 ENGL21 Devon Fisher 14i 6 20 
9 ENGL 23W Richard Krawiec 11 14 25 

10 ENGL 24 John Paul Middlesworth 12i 9 21 
11 ENGL28 Mark Dudley 14i 9 23 
12 ENGL 34 Richard Krawiec 4i 3 7 
13 ENGL 36 Mark Canada 6i 19 25 

15 FALL 06 
16 CMPL 121 Jennifer Flaherty 4i 6 10 
17 
18 ENGL 121 Liz Gualtieri-Reed 3i 7 10 
19 ENGL 123 Liz Gualtieri-Reed 6i 5 11 
20 ENGL 124 John Paul Middlesworth li 5 6 
21 ENGL 128 Heather Ross 6i 7 13 
22 ENGL 130 Richard Krawiec 5i 6 11 
23 ENGL 206 Richard Krawiec 1 i 7 8 
24 ENGL 313 Mark Canada 2i 13 15 
25 
26 SPRING 07 
27 CMPL 121 Jennifer Flaherty 2i 6 8 

.28. 
29 ENGL 121 Liz Gualtieri-Reed 2i 11 13 
30 ENGL 123 Liz Gualtieri-Reed 10i 9 19 
31 Engl 125 canceled ÷ 0 0 
32 ENGL 128 Heather Ross 8i 7 15 
33 ENGL 130 Richard Krawiec 1i 7 8 
34 ENGL 206 Richard Krawiec 2i 6 8 
35 
36 SUMMER 07 
37 CMPL 121         Jennifer Flaherty                                  ÷             3        7 
38 
39 ENGL 121 Devon Fisher 7i 7 14 
40 ENGL 124 John Paul Middlesworth 10i 3 13 
41 ENGL 125 Lara Kees 10i 4 14 
42 ENGL 128 Heather Ross 13i 5 18 
43 ENGL 130 Richard Krawiec 7i 5 12 
44 ENGL 131 Tessa Joseph 13i 2 15 
45 ENGL 313 Mark Canada 9i 7 16 
46 
47 FALL 07 
48 CMPL 121 Jennifer Flaherty 2i 13 15 

. ,$9. 
50 ENGL 121 Liz Gualtieri-Reed 0i 7 7 
51 ENGL 123 Liz Gualtieri-Reed 6i 7 13 



A B C D E 
52 ENGL 124 John Paul Middlesworth 0i 8 8 
53 ENGL 128 Heather Ross 3i 7 10 
54 ENGL 130 Richard Krawiec 7i 14 21 
55 ENGL 131 Tessa Joseph 1 i 5 6 
56 ENGL 206 Richard Krawiec 0i 7 7 
57 ENGL 313 Mark Canada 3i 12 15 
58 

, 59 .SPRING 08 
60 Crnpl 120 Jennie Flaherty 2i 4 6 
61 
62 ENGL 121 Liz Gualtieri-Reed 0i 6 6 
63 ENGL 123 Liz Gualtieri-Reed 1i 11 12 
64 ENGL 125 Lara Kees 1i 6 7 
65 ENGL 128 Heather Ross 2i 7 9 
66 ENGL 130 Richard Krawiec 5i 14 19 
67 ENGL 131 Tessa Joseph 2i 5 7 
68 ENGL 206 Richard Krawiec 4i 8 12 
69 ENGL 313 Mark Canada 7i 15 22 
70 

,71 .SUMMER 08 
72 CMPL 120 Jennifer Flaherty 2i 4 6 
73 
74 ENGL 121 Hannah Rigby 10i 13 23 
75 ENGL 123 Heather Ross 20i 5 25 
76 ENGL 124 John Middlesworth 3i 6 9 
77 ENGL 128 Heather Ross 9i 5 14 
78 ENGL 130 Rich Krawiec 16i 8 24 
79 ENGL 131 Tessa Nicholas 18i 3 21 
80 ENGL 313 Mark Canada 10i 10 20 
81 
82 FALL 08 
83 ENGL 121 Liz Gualtieri-Reed 2i 16 18 
84 ENGL 123 Liz Gualtieri-Reed 2i 8 10 
85 ENGL 124 John Middlesworth 

i 
6 6 

86 ENGL 125 Lara Kees 3i 6 9 
87 ENGL 128 Heather Ross 4i 3 7 
88 ENGL 130 Rich Krawiec 3i 17 20 
89 ENGL 131 Tessa Nicholas 3i 4 7 
90 ENGL 206 Rich Krawiec 3i 8 11 
91 ENGL 313 Mark Canada 3i 9 12 
92 
93 SPRING 09 
94 Cmp1120         Jennifer Flaherty                                  ÷             0        0 
95 
96 ENGL 121 Liz Gualtieri-Reed 3i 13 16 
97 ENGL 123 Liz Gualtieri-Reed 2i 9 11 
98 ENGL 128 Heather Ross 5i 16 21 
99 ENGL 130 Rich Krawiec 4i 15 19 
100 ENGL 131 Tessa Nicholas 5i 5 10 
101 ENGL 206 Rich Krawiec 1 i 7 8 
102 ENGL 313 Mark Canada 3i 19 22 



A B C D E 
103 
104 Summer 09 
105 ENGL 121 Hannah Rigby 17i 8 25 
106 ENGL 123 Heather Ross 14i 6 20 
107 ENGL 124 John Middlesworth 5i 2 7 
108 ENGL 125 Lara Kees 4i 3 7 
109 ENGL 128 Heather Ross 11 10 21 
110 ENGL 130 Rich Krawiec 16i 9 25 
111 ENGL 131 Tessa N Joseph 15i 1 16 
112 ENGL 313 Mark Canada 11 14 25 
113 
114 Fall 09 
115 CMPL 122 Catherine Clark cancelled 
116 ENGL 121 Liz Gualtieri-Reed 4i 9 13 
117 ENGL 123 Liz Gualtieri-Reed 3i 16 19 
118 ENGL 124 John Middlesworth Cancelled 
119 ENGL 125 Lara Kees li 7 8 

Heather Ross Cancelled 120 ENGL 128 
121 ENGL 130 Rich Krawiec 3i 8 11 
122 ENGL 131 Tessa Nicholas 3i 11 14 
123 ENGL 206 Rich Krawiec 4i 12 16 
124 ENGL 313 Mark Canada 5i 10 15 
125 
126 Spring 2010 
127 ENGL 121 Liz Gualtieri-Reed 1 i 4 5 
128 ENGL 123 Liz Gualtieri-Reed 2i 5 7 
129 ENGL 128 Heather Ross 1 i 7 8 
130 ENGL 130 Rich Krawiec 2i 9 11 
131 ENGL 131 Tessa Nicholas 5i 4 9 
132 ENGL 206 Rich Krawiec 2i 4 6 
133 ENGL 313 Mark Canada 15 15 
134 
135 CMPL 122 Catherine Clark 4i 4 8 
136 
137 Summer 2010 
138 Cmp1122 Catherine Clark 8i 8 

,139. 
140 Engl 121 Hannah Ribgy Bryant 8i 5 13 
141 Engl 123 Heather Ross 14i 3 17 
142 Engl 124 John Middlesworth canceled for low enrollment 

i 
0 

143 Engl 125 Lara Kees canc i   
i 

o 
144 Engl 128 Heather Ross 8i 1 9 
145 5i Engl 130 Rich Krawiec ÷ 6 11 
146 Engl 131 Tessa Nicholas 61 3 9 
147 Engl 313 Mark Canada 9i 17 26 
148 
149 Fall 2010 
150 Engl 121 Liz Gualtieri-Reed 3i 6 9 
151 Engl 123 Liz Gualtieri-Reed 4i 10 14 
152 Engl 124 John Paul Middlesworth canceled icanceled canceled 
153 Engl 125 Lara Kees 

i 
5 5 



A B C D E 
154 Engl 128 Heather Ross 2i 9       11 
155 Engl 130 Rich Krawiec 2i 17 19 
156 Engl 131 canceled icanceled canceled 
157 Engl 206 Rich Krawiec 7 7 
158 Engl 313 ~Mark Canada ~ 5i 9 14 
159 
160 Spring 2011 
161 Engl 121 Liz Gualtieri-Reed 3i 13 16 
162 Engl 123 Liz Gualtieri-Reed 4i 6 10 
163 Engl 128 Heather Ross 2i 1 3 
164 Engl 130 Rich Krawiec 6i 20 26 
165 Engl 206 Rich Krawiec 4i 4 8 
166 Engl 313 Mark Canada 12i 10 22 
167 
168 Cmp1122 Stephanie Rispoli 11 6 17 
169 

,170.Summer 2011 
171 Engl 121 Hannah Bryant 8i 7 15 
172 Engl 123 Heather Ross 12i 3 15 
173 Engl 125 Lara Kees 0i 0 0 
174 Engl 130 Rich Krawiec 5i 6 11 
175 Engl 131 Tessa Nicholas 9i 5 14 
176 Engl 313 Mark Canada 10i 7 17 
177 
178 Fall 2011 
179 Engl 123 Liz Gautieri Reed 3i 12 15 
180 Engl 128 Heather Ross 3i 11 14 
181 Engl 130 Rich Krawiec 5i 21 26 
182 Engl 206 Rich Krawiec 1i 5 6 
183 Engl 313 Mark Canada 6i 13 19 
184 
185 Spring 2012 
186 Cmp1122 Stephanie Rispoli 6i 7 13 
187 li Engl 121 Liz Gautieri Reed ÷ 8 9 
188 Engl 123 Liz Gautieri Reed 2i 4 6 
189 Engl 128 Heather Ross 2i 6 8 
190 Engl 130 Rich Krawiec 6i 13 19 
191 Engl 206 Rich Krawiec 3i 9 12 
192 Engl 313 Mark Canada 3i 7 10 



A B C 
1 EXSS 
2 
3 COURSE INSTRUCTOR FULL TIME 
4 
5 SUMMER 06 
6 None offered 
7 
8 Fall 06 
9 Exss 322 Nathan Tomasinsi 13 

10 Exss 326 Barbara Osborne 10 
11 
12 No other courses have been offered by this department 



D E 

2 
3 PART TIME TOTAL 
4 
5 
6 
7 
8 
9 12 25 

10 3 13 

12 



1 
2 
3 
4 

A 
GEOG 

B C D E 

COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 

5 Summer 06 
6 GEOG 20 Terri Shawn Mitchell 14i 13 27 
7 GEOG 59 Terri Shawn Mitchell 18i 7 25 
8 
9 Fall 06 

10 Geog 120 Terri Shawn Mitchell 4i 18 22 
11 Geog 259 Terri Shawn Mitchell 13i 4 17 
12 Geog 420 Canceled 0 i 0 0 
13 

, 14 .Spring 07 
15 Geog 120 Terri Shawn Mitchell 8i 9 17 
16 Geog 259 Terri Shawn Mitchell 14i 11 25 
17 
18 Summer 07 
19 Geog 120 Terri Shawn Mitchell 17i 11 28 
20 Geog 259 ~Terri Shawn Mitchell , 20i 2 22 

22 Fall 07 
23 Geog 120 Terri Shawn Mitchell 7i 14 21 
24 Geog 259 Terri Shawn Mitchell 15i 8 23 
25 
26 Spring 08 
27 Geog 120 Terri Shawn Mitchell 7i 20 27 
28 Geog 259 Terri Shawn Mitchell 12i 10 22 
29 
30 Summer 08 
31 Geog 120 Terri Shawn Mitchell 11i 16 27 
32 Geog 259 Terri Shawn Mitchell 18i 6 24 
33 
34 Fall 08 
35 Geog 120 Terri Shawn Mitchell 6i 20 26 
36 Geog 259 Terri Shawn Mitchell 13i 12 25 
37 
38 Spring 09 

39 Geog 120 Terri Shawn Mitchell 6i 19 25 
40 Geog 259 Terri Shawn Mitchell 15i 11 26 
41 
42 Summer 09 
43 Geog 120 Terri Shawn Mitchell 16i 10 26 
44 Geog 259 Terri Shawn Mitchell 25i 0 25 
45 
46 Fall 09 
47 Geog 120 Terri Shawn Mitchell 5i 17 22 
48 Geog 259 Terri Shawn Mitchell 11 14 25 
49 
50 Spring 2010 
51 Geog 120 Terri S Mitchell 3i 24 27 



52 
53 
54 
55 
56 
57 
58 
59 
6O 
61 
62 
63 
64 
65 
66 
67 
68 
69 
7O 
71 
72 
73 
74 
75 
76 

A B C D E 
Geog 259 Terri S Mitchell 12i 13 25 

’ Summer 2010 
Geog 120 Terri Shawn Mitchell              12i 14 26 

, .Geog 259 ~Terri Shawn Mitchell , 19i 8~ 27 

Fall 2010 

, .Geog 120 Terri S Mitchell 7i 14 21 
Geog 259 Terri S Mitchell 16i 19 25 

, .Spring 2011 
Geog 120 Terri S Mitchell 5i 19 24 
Geog 259 Terri S Mitchell 10i 9 19 

’ Summer 2011 
Geog 120 Jon Lepofsky 12 i 13 25 

, .Geog 259 ~Terri S Mitchell , 14i 12 26 

Fall 2011 

, .Geog 120 Jon Lepofsky 6i 15 21 
Geog 259 Terri S Mitchell 12i 13 25 

, .Spring 2012 
Geog 120 Jon Lepofsky 6 i 14 20 
Geog 259 Terri S Mitchell 13i 12 25 



A B C D E 
1 GEOL 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 
5 Summer 06 
6 GEOL 11 Trent McDowell 14 11i 25 
7 GEOL 13 Trent McDowell 14 9i 23 
8 GEOL 16 ~Susanne McDowell ~ 5~ 5i 10 

10 Fall 06 
11 Geol 101 Trent McDowell 6 19i 25 
12 Geol 105 Trent McDowell 4 10i 14 
13 Geol 159 Susanne McDowell 2 7i 9 
14 
15 Spring 07 
16 Geol 101 Trent McDowell 11 14i 25 
17 Geol 105 Trent McDowell 10 15i 25 
18 Geol 159 Susanne McDowell 2 6i 8 
19 
20 Summer 07 
21 Geol 101 Trent McDowell 16 10i 26 
22 Geol 105 Trent McDowell 17 5i 22 
23 Geol 159 Susanne McDowell 13 3i 16 
24 
25 Fall 07 
26 Geol 101 Trent McDowell 12 9i 21 
27 Geol 105 Trent McDowell 7 19i 26 
28 Geol 159 Susanne McDowell 3 14i 17 
29 
30 Spring 08 
31 Geol 101         Trent McDowell 10 18i 28 
32 Geol 105 Trent McDowell 10 15i 25 
33 
34 Summer 08 
35 Geol 101 Trent McDowell 18 8i 26 
36 Geol 105 Trent McDowell 21 4i 25 
37 Geol 159 Susanne McDowell 10 5i 15 
38 
39 Fall 08 
40 Geol 101 Trent McDowell 9 13i 22 
41 Geol 105 Trent McDowell 7 16i 23 
42 Geol 159 Susanne McDowell 2 10i 12 
43 
44 Spring 09 
45 Geol 101 Trent McDowell 6 17i 23 
46 Geol 105 Trent McDowell 3 17i 20 
47 Geol 159 Trent McDowell 2 9i 11 

49 Summer 09 
50 Geol 101 Carrie Bartek 15 10i 25 
51 Geol 105 Carrie Bartek 10 5i 15 



A                 B                C              D            E 
52 Geol 159 Trent McDowell 6 4i 10 
53 
54 Fall 09 
55 Geol 101 Carrie Bartek 2 13i 25 
56 Geol 105 Carrie Bartek 3 7i 10 
57 Geol 159 Trent McDowell 2 6i 8 
58 

,59 .Spring 2010 
60 Geol 101 Carrie Bartek 4 14i 18 
61 Geol 105 Carrie Bartek 3 8i 11 
62 Geol 159 ~Trent McDowell ~ 4~ 9i 13 

64 Summer 2010 
65 Geol 101 Carrie Bartek 13 2i 15 
66 Geol 105 Carrie Bartek 8 2i 10 
67 Geol 159 Trent McDowell 3 4i 7 
68 
69 Fall 2010 
70 Geol 101 Carrie Bartek 5 13i 18 
71 Geol 105 Carrie Bartek 9i 9 
72 Geol 159 Trent McDowell 4 10i 14 
73 

,74 .Spring 2011 
75 Geol 101 Carrie Bartek 1 12i 13 
76 Geol 105 Carrie Bartek 2 6i 8 
77 Geol 159 Trent McDowell 1 8 
78 
79 Summer 2011 
80 Geol 101 Carrie Bartek 6 14i 20 
81 Geol 105 Carrie Bartek 6 6i 12 
82 Geol 159 Trent McDowell 4 4i 8 
83 
84 Fall 2011 
85 Geol 101 Carrie Bartek 4 11 i 15 
86 Geol 105 Carrie Bartek 5 8i 13 
87 Geol 159 Trent McDowell 3 7i 10 
88 
89 Spring 2012 
90 Geol 101 Carrie Bartek 0 13i 13 
91 Geol 105 Carrie Bartek 2 7i 9 
92 Geol 159 Trent McDowell 1 6i 7 



A B C D E 
1 HIST 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 
5 Summer 06 

7 Hist 19 /mussel Van Wyk 
i 18/ 1/ 19 

9 Hist 22 m David Long l 17 m 6m 23 
10 Hist 31 mSharon Kowalsky 

~ 
4/ 4/ 8 

12 Hist o5 l David Anderson i 14/ 91 23 
13 Hist 74 IDavi~ Long i 81 31 I~ 

18 aist ~30 mCancemee ~ 0m 0m 0 
19 mist ~40 mRusse( van Wyk ~ 9m 7m 16 

~ H~st~6~ l~oh~ Co~ ~ ~01 ~81 ~8 
~ H~st ~e~ l~v~e ~de~so~ ~ ~I ~01 ~S 

24 
25 Spring 07 
26 Hist 128 David Long 7 12 19 
27 Hist 130 Michael O’Sullivan 6 6 12 
28 Hist 140 Russel Van Wyk 

~ 
7 8 15 

30 Hist 161 Marko Dumancic ( I 8 9 

,31 ,Hist 2T6 ,Jonathan Wallace 
~ 

12 6 18 
32 Hist 365 David Anderson l 2 9 11 
33 Hist 374 David Long ( 3 8 11 
34 

+ 

35 Summer 07 l 
36 Hist 130 Michael O’Sullivan ~ 15 6 21 
37 Hist 151 Michele Strong 

~ 
15 7 22 

38 Rist~ J565 ~S~ i ~ ~ ~ 
39 Hist 365 David Anderson 

~ 
21 5 26 

40 Hist 374 David Long 
~ 

12 5 17 
41 
42 Fall 07 
43 Hist 128 David Long 

~ 
13 14 27 

45 Hist 140 Russel Van Wyk 
~ 

6 7 13 
46 Hist 151 Michele Strong 

~ 
9 15 24 

48 Hist 365 David Anderson 
~ 

4 9 13 
49 

+ 

50 Spring 08 ~ 
51 Hist 127 David Long 

~ 
7 14 21 



1 

9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 
43 
44 
45 
46 
47 
48 
49 
50 
51 



A B C D E 
52 Hist 140 Russel Van Wyk 13 14       27 
53 Hist 151 Michele Strong 5 8 13 

55 Hist276 /Sarah Vierra 
i 11/ 12/ 23 

56 PI!~ 365 f)~v!ci Ancl~rson 

5857 Hist 374 David Long                           ,i 
4 8 12 

60 Hist 125 /Montgomery Wolf i 24/ 2/ 26 
61 H~st 262 /Michae~ M~ng 
63 Hist 36s /David ~,de~so, 

6564 Hist 374 

David Long 4 3 7 

67 Hist 128 /Aiean Smith 
~ 

11/ ~o/ 2~ 

69 Hist 151 /Natasha Naujoks ~ 2/ 11 / 13 
70 H~st ~s7 /~icne,e St~o.~ i ~/ 7/ 8 

72 hist 262 /Tom Goldstein i 0/ 13/ 13 
73 Hist 365 /David Anderson 

~ 
3/ 9/ 12 

75 
76 Spring 09 
77 Hist 125 Montgome~ Wolf 4 15 19 
78 Hist 127 J Mark Leslei 2 18 20 

,79 ,Hist 128 Aidan Smith 
~ 

3 13 16 
80 Hist 140 Gleb Tsipursky ~ 7 18 25 
81 Hist 143 Michael Huner 

~ 
6 11 17 

82 Hist 151 Natasha Naujoks 
~ 

6 12 18 

84 Hist 365 David Anderson 
~ 

4 11 15 
85 

+ 

86 Summer 09 
87 Hist 125 Montgomery Wolf 

~ 
13 9 22 

,88 ,Hist128 Catherine Conner 
~ 

12 8 20 
89 Hist 262 Thomas Goldstein i 17 6 23 
90 Hist 276 Marko Dumancic 

~ 
15 8 23 

,91 , Hist 355 Patrick O’Neil 
~ 

8 7 15 
92 Hist 365 Dave Anderson i 12 7 19 
93 
94 Fall 09 

+ 

95 Hist 128 Robin Payne ~ 6 15 21 
96 Hist 140 Max Owre 

~ 
8 18 26 

,97 ,Hist 143 Michael Huner 
~ 

4 12 16 
98 Hist 151 Natasha Naujoks ~ 5 4 9 
99 Hist 157 Michele Strong 

~ 
7 7 

100 Hist 262 Tom Goldstein 
~ 

4 14 18 
101 Hist 355 Elizabeth Smith i 2 6 8 
102 



52 

54 
55 
56 
57 
58 
59 
60 
61 
62 
63 
64 
65 
66 
67 
68 
69 
70 
71 
72 
73 
74 
75 
76 
77 
78 
79 
80 
81 
82 
83 
84 
85 
86 
87 
88 
89 
90 
91 
92 
93 
94 
95 
96 
97 
98 
99 
100 

102 



A B C D E 
103 Spring 2010 
104 Hist 125 Montgomery Wolf 1 20 21 

106 Hist 128 /Tim Williams 
i 2/ 5/ 7 

107 I-I!~ ’130 IM~x Owr~ 
i 51 4.1 6 

106 Hist "140 /Tom Goldstein i 
109 Hist 151 /Natasha Naujoks i "1 / 9/ lO 

"1"14 Hist "126 /Dwana W~ue~ i ~/ 11~ Hist 140 /zs°lt 
~7 HBt ~       /~l~b 

120 Hist 304 /Josh D~vis i ~3/ ~/ ~9 
~2~ HBI3~5 /~orgin~Gajewski i 9/ / 9 

124 Fall 2010 / / / 
126 Hist 128 Kelly Morrow i 4 9 13 
127 Hist 130 Laura Sims 3 8 1 
128 Hist 140 Natasha Naujoks 5 16 21 
129 Hist 143 Michael Huner 2 9 11 

,130,Hist 151 Rob Policelli 
~ 

2 11 13 
131 Hist 262 Marina Jones i 5 12 17 
132 Hist 365 Georgina Gajewski 

i 
6 5 11 

133 
+ 

134 Spring 2011 
135 Hist 127 David Palmer 

i 
1 15 16 

136 Hist 140 Natasha Naujoks 
~ 

4 15 19 
137 Rist ~ 
~38 Hist 262 Sarah Summers 

i 
4 ~0 ~4 

,139.Hist 276 Laura Sims 
~ 

11 14 25 
140 Hist 356 Kelly Morrow ~ 3 5 8 
141 
142 Summer 2011 

+ 

143 Hist 127 Tim Williams i 12 7 19 
144 Hist 140 Laura Sims 

i 
17 7 24 

,145, Hist 259 Sarah Summers 
~ 

4 2 6 
146 Hist 262 Waitman Beorn i 12 3 15 
147 Hist 276 Sarah Vierra 

i 
13 8 21 

148 Hist 364 Josh Davis 
~ 

9 6 15 
149 
150 Fall 2011 

,151,Hist 125 Catherine Conner 
~ 

4 8 12 
152 Hist 128 Elizabeth Smith i 4 11 15 
153 Hist 140 Michael Paulauskas 

i 
5 19 24 



103 
104 
105 
106 
107 
108 
109 

120 

122 
123 
124 
125 
126 
127 
128 
129 
130 

132 
133 
134 
135 
136 
137 
138 
139 
140 

142 
143 
144 
145 
146 
147 
148 
149 
150 

152 
153 



A B C D E 
154 Hist 151 Emily Baran 1 13 14 
155 Hist 276 Laura Sims 13 16 29 

’ 156’H~ 3,5~157 Ke~i~ M~rro~ 
i                                               , 

10 10 

~0 

159 Hist 140 /Christina Carro, i 8/ 15/ 23 
160 aist 143 /Robert Nathan 

i °/ o/ o 

162 Hist 262 Sarah Summers i 3 12 15 
163 Hist 276 Sarah Vierra i 4 17 21 
164 Hist 367 Ken Zogry 

i 5 11 16 



154 
155 
156 
157 
158 
159 
160 cancelled due to low enrollment 

162 
163 
164 



1 
2 
3 
4 
5 
6 
7 

A 
INTS 

COURSE 

Summer 06 

INSTRUCTOR 

C 

FULL TIME 

D 

PART TiME TOTAL 

ints 77 David Pizzo 16i 1 17 
8 
9 Fall 06 

10 Ints 210 David Pizzo 3i 5 8 
11 
12 Spring 07 
13 Ints 210 David Pizzo 3i 8 11 
14 
15 Summer 07 
16 Ints 210 David Pizzo 19i 2 21 
17 
18 Fall 07 
19 Ints 210 David Pizzo 8i 7 15 
20 
21 Spring 08 
22 Ints 210 David Pizzo 5i 7 12 
23 
24 Summer 08 
25 Ints 210 David Pizzo 17i 3 20 
26 
27 Fall 08 
28 Ints 210 David Pizzo 5i 13 18 

30 Spring 09 David Pizzo 5i 4 9 

33 No course offered 
34 

38 Spring 2010 
39 INTS 210          Jonathan Weiler                1             13 14 
40 

42 Ints 210 Jonathan Weiier 4i 13 17 
43 
44 Spring 2011 
45 Ints 210 Jonathan Weiier 2i 10 12 
46 

48 Ints 210 Jonathan Weiier 4i 16 20 
49 
50 Spring 2012 
51 Ints 210 Jonathan Weiier 2i 17 19 



B C D E 
1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
2O 
21 
22 
23 
24 
25 
26 
27 

A 
INLS 

COURSE 
Summer 06 

. None offered 

Fall 06 
INLS 461 

Spring 07 
INLS 461 

Summer 07 
No courses offered 

Fall 07 
No courses offered 

Spring 08 
Inls 461 

Summer 08 
No Courses Offered 

iNSTRUCTOR FULL TIME PART TiME TOTAL 

i Serena Fenton 

Serena Fenton i 6 10 16 

Serena Fenton i 3 10 13 

Fall 08 
Inls 461 Serena Fenton 4 14 18 

28 Spring 09 
29 1"4~ cou~ offered 
3o 
31 Summer 09 

+ 

32 No course offered 
33 
34 Fall 09 

+ 

35 No course offered 
36 
37 Spring 2010 
38 ini  Eiy  
39 
40 Summer2010 

+ 

41 Inls200 Liyu Cao i 10 3 13 
42 
43 Fall 2010 

+ 

44 Inls200 Liyu Cao i 1 5 6i 
45 
46 Spring 2011 

48 
49 Summer 2011 

+ 

50 Inls200 Liyu Cao i 10 5 15 
51 



A 
52 Fall 2011 

,53 .Inls 200 
54 
55 Spring 2012 
56 Inls 200 

B C 

Liyu Cao 

i 

2 

Liyu Cao 
i 

3 

D E 

4 6i 

10 13 



A B C D E 
1 JOMC 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 

5 Summer 06 
6 JOMC 149 Debashis Aikat 14 2 16 
7 
8 Fall 06 | 
9 Jomc431 iCanceled 0 0i 0 

12 Jomc 431 iElizabeth Dougall 2 2i 4 

, 14 .Summer 07 
15 JOMC 452 iChris Roush 4 3 7 
16 
17 Fall 07 | 
18 Jomc 431 i Elizabeth Dougall 4 4i 8 

,20 .Spring OS 
21 Jomc 431 i Elizabeth Dougall 2 4i 6 

, 23 .Summer 08 
24 Jomc 349 i Deb Aikat 19 3 22 
25 Jomc 431 iElizabeth Dougall 14 1 15 
26 Jomc 452 iChris Roush 7 3 10 
27 
28 Fall 08 
29 No course offered 
30 
31 Spring 09 

32 Jomc 431           i Elizabeth Dougall 5 6 11 
33 Jomc 490 iTara Kachgal 5 7 12 
34 
35 Summer 09 
36 Jomc 349 i Deb Aikat 19 0 19 
37 Jomc 431 i Elizabeth Dougall 7 5i 12 
38 Jomc 452 iChris Roush 2 2 4 
39 
40 Fall 09 
41 No courses offered 
42 
43 Spring 2010 
44 No courses offered 
45 
46 Summer 2010 
47 Jomc 349 i Deb Aikat 9 6 15 



A B C D E 
1 LING 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 
5 Summer 06 
6 Ling 30 Yu Li 3i 16 19 
7 
8 Fall 06 
9 Ling 101 Abby Spears 2i 14 16 

10 

, 11 .Spring 07 
12 Ling 101 Susannah Kirby 5i 12 17 
13 

, 14 .Summer 07 
15 Ling 101 lan Clayton 7i 9 16 
16 
17 Fall 07 

21 Ling 101 lan Clayton 4i 18 22 
22 
23 Summer 08 
24 Ling 101 JeffConn 16i 9 25 
25 
26 Fall 08 
27 Ling 101 lan Clayton 3i 9 12 
28 
29 Spring 09 

30 Ling 101 Jeffrey Conn 5i 19 24 
31 
32 Summer 09 
33 Ling 101 lan Clayton 4i 17 21 
34 
35 Fall 09 
36 Ling 101 Jeffrey Conn 3i 21 24 
37 
38 Spring 2010 

39 Ling 101 Jeffrey Conn 1 19 20 
40 
41 Summer 2010 
42 Ling 101 Jeffrey Conn 10i 12 22 
43 
44 Fall 2010 
45 Ling 101 Jeffrey Conn 17 17 
46 
47 Spring 2011 

48 Ling 101 Jeffrey Conn 2i 12 14 
49 
50 Summer 2011 
51 Ling 101 Halley Wilson 11 9 20 



A B C D E 
52 
53 Fall 2011 
54 Ling 101 Amy Reynolds 3i 14 17 
55 

,56 .Spring 2012 .... 
57 Ling 101 Amy Reynolds 4i 19 23 



1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
2O 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 

A B C D E 
Math 

COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 

Fall 08 
Math 381 Russ Rowlett 1 11 12 

Spring 09 

Math 381 Russ Rowlett 2i 21 23 

, .Fall 09 
Math 381 Russ Rowlett 1 14 15 

, .Spring 2010 
Math 381 Russ Rowlett 2i 18 20 

, .Summer 2010 
Math 381 Russ Rowlett 4i 23 27 

, .Fall 2010 
Math 381 Russ Rowlett 1 14 15 

Spring 2011 
Math 381 Russ Rowlett 2i 19 21 

Summer 2011 
Math 381 Russ Rowlett 4i 12 16 

, . Math 551 Russ Rowlett 7i 1 8 
+ 

Fall 2011 

, . Math 381 Russ Rowlett 4i 9 13 
+ 

Math 551 Russ Rowlett 2i 8 10 

Spring 2012 
’ Math 381 Russ Rowlett 

Math 551 Russ Rowlett 2i 8 10 



B C D E A 
1 MUSC 
2 
3 COURSE 
4 
5 Summer 06 

INSTRUCTOR FULL TIME PART TIME TOTAL 

+ 

6 Musc 43 Mark Medwin i 16 8 24 

8 Fall 06 
+ 

9 Musc 144 Jocelyn Neal i 11 12 23 
lo 
11 Spring 07 

13 
14 Summer 07 

+ 

15 Musc 144 Travis Stimeling i 19 6 25 

17 Fall 07 
+ 

18 Musc 144 Travis Stimeling    i 16 8 24 

20 Spring 08 
21 No courses o~ferecl 
22 
23 Summer 08 

+ 

24 Musc 144 Alicia Levin i 21 5 26 
25 
26 Fall 08 
27 Musc 144 Jocelyn Neal 11 11 22 

,28. 

3130 Musc 144 

Jocelyn neel 

i 

14 11 25 

33 Musc 121 /Jocelyn Neal 
i 16/ 6/ 22 

a6 Fall 09 / / / 

3938 MBSC 144 

Molly Breckling 
40 ~pripg ~0~0 
41 Musc 121        /Douglas Shadle i 6/ 14/ 20 

4342 Musc 144 

Jocelyn Neal 11 5 16 

44 ~mm~r ~010 
45 Musc 121 /Jocelyn Neal 

i 18/ 7/ 25 

4746 Mu~c;144 
48 Fall 2010 / / / 
50 Musc 144 Jocelyn Neal i 10 9 19 
51 



52 
53 
54 
55 
56 
57 
58 
59 
6O 
61 
62 
63 
64 
65 
66 
67 
68 
69 

A B C D E 
Spring 2011 
Musc 121 Jocelyn Neal 

i 
13 9 22 

Musc 144 Will Boone 
i 

7 6 13 

Summer 2011 
Musc 121 Merida Negrete 

i 
10 3 13 

, .Musc 143 Will Boone 
i 

18 4 22 
Musc 144 Will Boone i 18 4 22 

Fall 2011 
Musc 121 Merida Negrete i 6 14 20 
Musc 143 John Brackett 

i 
13 14 27 

Spring 2012 
Musc 121 Merida Negrete 

i 
9 6 15 

, .Musc 143 John Brackett 
i 

14 13 27 
Musc 144 Molly Breckling i 14 6 20 



A B C D E 
1 PHIL 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 
5 Summer 06 
6 Phil 20 Hylarie Kochiras 17i 8 25 
7 Phil 21 Thomas Hofweber 14i 5 19 
8 Phil 34 ~Hylarie Kochiras , 15i 12 27 

10 Fall 06 
11 Phil 101 Hylarie Kochiras 12i 15 27 
12 Phil 155 Thomas Hofweber 7i 6 13 
13 Phil 165 Hylarie Kochiras 13i 11 24 

15 Spring 07 
16 Phil 101 Hylarie Kochiras 10i 16 26 
17 Phil 155 Thomas Hofweber 8i 15 23 
18 Phil 165 Hylarie Kochiras 11 16 27 
19 
20 Summer 07 
21 Phil 155 Thomas Hofweber 18i 4 22 
22 
23 Fall 07 
24 Phil 155 Thomas Hofweber 5i 13 18 
25 Phil 165 Derek Boyd 10i 16 26 
26 
27 Spring 08 
28 Phil 155         Thomas Hofweber 10i 15 25 
29 Phil 165 Derek Boyd 15i 13 28 
30 
31 Summer 08 
32 Phil 101 Hylarie Kochiras 14i 4 18 
33 Phil 155 Thomas Hofweber 15i 6 21 
34 Phil 165         Derek Boyd                     ÷             6       24 
35 
36 Fall 08 
37 Phil 155 Thomas Hofweber 2i 8 10 
38 Phil 165 Marc Baer 10i 14 24 
39 
40 Spring 09 
41 Phil 155 Thomas Hofweber 5i 12 17 
42 Phil 165 Marc Baer 13i 11 24 
43 
44 Summer 09 
45 Phil 101 Allison Stuart 15i 9 24 
46 Phil 155 Thomas Hofweber 18i 9 27 
47 Phil 165 Amy Glaser 20i 7 27 

49 Fall 09 
50 Phil 155 Thomas Hofweber 4i 17 21 
51 Phil 165A Amber Ross 10i 14 24 



A                 B               C              D E 
52 Phil 165B Ben Bagley 10i 16 26 
53 
54 Spring 2010 
55 Phil 155 Thomas Hofweber 4i 12 16 
56 Phil 165 A Amber Ross 15i 11 26 
57 Phil 165 B Patrick Connolly 6i 19 25 
58 

,59 .Summer 2010 
60 Phil 101 Felipe DeBrigard 24i 5 29 
61 Phil 155 Thomas Hofweber 17i 4 21 
62 Phil 165 A Luke Elson 23i 4 27 
63 Phil 165 B Seth Bordner 15i 10 25 
64 

,65 .Fall 2010 
66 Phil 155 Thomas Hofweber 7i 19 26 
67 Phil 165A Dan Layman 8i 13 21 
68 Phil 165B .Nate Sharadin , 9i 11~ 20 

70 Spring 2011 
71 Phil 101 Dean Pettit 10i 14 24 
72 Phil 155 Katherine Nolfi 12i 12 24 
73 Phil 165 A Yujia Song 5i 14 19 
74 Phil 165 B Wesley Sauret 9i 10 19 
7.5 
76 Summer 2011 
77 Phil 101 Katherine Nolfi 17i 3 20 
78 Phil 155 Thomas Hofweber 21 3 24 
79 Phil 165A Jim Sais 14i 6 20 
80 Phil 165 B Anya Farennikova 14i 1 15 
81 
82 Fall 2011 
83 Phil 101 Finnur Dellsen 6i 21 27 
84 Phil 165 Anna Farennikova 12i 15 27 
85 
86 Spring 2012 
87 Phil 101 Craig Warmke 10i 16 26 
88 Phil 155 Thomas Hofweber 10i 11 21 

+ 

89 Phil 165 A Anya Farennikova 9i 13 22 
90 Phil 165 B Yujia Song 6i 13 19 



A B C D E 
1 PHYI 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 
5 Fall 08 
6 PHYI 202 Virginia Shea 4i 19 23 
7 
8 Spring 09 
9 PHYI 202 Virginia Shea 3i 18 21 

10 

, 11 .Summer 09 
12 Phyi 202 Virginia Shea 7i 15 22 
13 

, 14 .Fall 09 
15 Phyi 202 A Virginia Shea 5i 19 24 
16 Phyi 202 B Marianne Meeker 18 18 
17 

’ 18 Spring 2010 

19 Phyi 202 A Virginia Shea 1 9 10 
20 Phyi 202 B ~Marianne Meeker ~ li 10~ 11 

22 Summer 2010 
23 Phyi 202 A Virginia Shea 7i 14 21 
24 Phyi 202 B Marianne Meeker 10i 11 21 
25 
26 Fall 2010 
27 Phyi 202 A Virginia Shea 7i 10 17 
28 Phyi 202 B Marianne Meeker 2i 17 19 
29 
30 Spring 2011 
31 Phyi 202 A Virginia Shea 3i 14 17 
32 Phyi 202 B Marianne Meeker 2i 10 12 
33 
34 Summer 2011 
35 Phyi 202 A Virginia Shea 2i 13 15 
36 Phyi 202 B Marianne Meeker 5i 10 15 
37 
38 Fall 2011 
39 Phyi 202 A Virginia Shea 1 i 16 17 
40 Phyi 202 B Marianne Meeker 0i 10 10 
41 
42 Spring 2012 
43 Phyi 202 A Virginia Shea 2i 10 12 
44 Phyi 202 B Marianne Meeker i 10 10 



1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 

A B C 
PLCY 

COURSE INSTRUCTOR FULL TIME 

D E 

PART TiME TOTAL 

Summer 07 
PLCY 205 Catherine Smith 5i 1 6 

Summer 08 
PLCY 205 Catherine Smith 8i 1 9 

12 Summer 09 
13 PIcy 205 Catherine Smith 5i 4 9 
14 

+ 

15 Summer 2010 
16 PIcy 205 Catherine Smith canceled due to low enrollment i 0 
17 
18 Spring 2012 
19 PIcy 205 Catherine Smith 1 6 7 



A B C D E 
1 POLl 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 
5 Summer 06 
6 POLl 41 Ashleigh Powers 5i 8 13 
7 POLl 42 Joe Ura 7i 6 13 
8 POLl 63 Erin Taylor 5i 10 15 
9 POLl 86 Adam Van Liere 5i 2 7 

10 
11 Fall 06 
12 POLl 100 Evan Parker-Stevens 6i 11 17 
13 POLl 101 Evan Parker-Stevens 8i 6 14 
14 POLl 150 Adam Van Liere 5 i 4 9 
15 POLl 239 Erica Edwards 3i 10 13 
16 POLl 270 Canceled 0 i 0 0 
17 POLl 276 ~Erin Taylor ~ 4i 2 6 

19 Spring 07 
20 POLl 100 ~Evan Parker-Stevens ~ 4i 20~ 24 
21 POLl 101 Evan Parker-Stevens 9i 7 16 
22 POLl 150 Jacob Kathman 4i 8 12 
23 POLl 239 Erica Edwards 2i 5 7 
24 POLl 271 Canceled 0i 0 0 
25 POLl 276 Canceled 0i 0 0 
26 POLl 414 Donna LeFebvre 9i 8 17 
27 
28 Summer 07 
29 POLl 100 Micha Wienberg 4i 8 12 
30 POLl 101 Patrick McHugh 7i 5 12 
31 4i POLl 150 Joseh Weinberg ÷ 6 10 
32 POLl 239 Erica Edwards 5i 4 9 
33 POLl 270 Lisa Fox 6i 4 10 
34 POLl 414 Patrick Wohlfarth 5i 2 7 
35 
36 Fall 07 
37 POLl 100 Mary Deason 4i 15 19 
38 POLl 101 Jennifer Weaver 16i 1 17 
39 POLl 150 Katja Kleinberg 1i 6 7 
40 POLl 239 Erica Edwards 3i 6 9 
41 POLl 270 Patrick McHugh 3i 8 11 
42 POLl 276 Steve Leonard 4i 8 12 
43 POLl 414 Donna LeFebvre 6i 12 18 
44 
45 Spring 08 
46 POLl 100 Mary Deason 2i 13 15 
47 POLl 101 Cameron Morgan 16i 1 17 
48 POLl 150 Katja Kleinberg 5i 14 19 
49 POLl 239 Erica Edwards 2i 8 10 

+ 

50 POLl 271 Patrick McHugh 2i 9 11 
51 POLl 276 Steve Leonard 5i 5 10 



F 
1 

9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 
43 
44 
45 
46 
47 
48 
49 
50 
51 



A                  B                C              D E 
52 POLl 414 Patrick Wohlfarth 8i 4 12 
53 
54 Summer 08 
55 POLl 100 Cameron Morgan 5 i 12 17 
56 POLl 101 Patrick McHugh 7i 10 17 
57 POLl 150 Joseph Weinberg 5i 5 10 
58 POLl 239 Lisa Fox 5i 6 11 
59 POLl 276 Steve Leonard 5i 8 13 
60 POLl 414 Patrick Wohlfarth 5i 6 11 
61 

,62 .Fall 08 
63 POLl 100 Scott O’Brien 9 i 14 23 
64 POLl 101 Christopher Faricy 17i 7 24 
65 POLl 239 Lisa Fox 5i 6 11 
66 POLl 276 Steve Leonard 5i 10 15 
67 POLl 414 Patrick Wohlfarth 7i 2 9 
68 
69 Spring 09 
70 POLl 100 Scott O’Brien 6i 20 26 
71 POLl 101 Christopher Faricy 16i 10 26 
72 POLl 239 Lisa Fox 4i 7 11 
73 POLl 276 Steve Leonard 5 i 9 14 
74 POLl 414 Donna Lefebvfe 13i 10 23 
7,5 
76 Summer 09 
77 POLl 100 Patrick Miller 4i 21 25 
78 POLl 101 Scott O’Brien 6i 18 24 
79 POLl 150 Patrick Egan 5i 16 21 
80 POLl 239 Lisa Fox 5i 8 13 
81 POLl 276 Steve Leonard 6i 11 17 
82 
83 Fall 09 
84 POLl 100 Alixandra Yanus 3i 14 17 
85 POLl 101 Adam Chamberlain 20i 7 27 
86 POLl 239 Anna Brigevich 4i 11 15 
87 POLl 271 Joel Winkleman 6i 5 11 
88 POLl 276 Steve Leonard 4i 7 11 
89 POLl 414 Donna Lafebvre 6i 9 15 
9o 
91 Spring 2010 
92 Poll 100 Alixandra Yanus 5i 1 6 
93 Poll 101 Adam Chamberlain 10i 5 15 
94 Poll 215 Patrick Miller 7i 14 21 
95 Poll 239 anna Brigevich 3i 7 10 
96 Poll 271 Joel Winkelman 8i 8 16 
97 Poll 276 Steve Leonard 1 5 6 
98 Poll 414 Donna Lefebvre 16i 7 23 
99 
100 Summer 2010 
101 Poll 100 All Yanus 8i 8 16 
102 Poll 101 Adam Chamberlian 6i 20 26 



F 
52 

54 
55 
56 
57 
58 
59 
60 
61 
62 
63 
64 
65 
66 
67 
68 
69 
70 
71 
72 
73 
74 
75 
76 
77 
78 
79 
80 
81 
82 
83 
84 
85 
86 
87 
88 
89 
90 
91 
92 
93 
94 
95 
96 
97 
98 
99 
100 

102 



A B C D E 
103 Poli 215 Patrick Miller 11 7 18 
104 Poll 276 Steve Leonard 8i 10 18 
105 Poll 414 Patrick Wohlfarth 12i 3 15 
106 

,107.Fall 2010 
108 Poli 100 Patrick Miller 2i 9 11 
109 Poli 101 Jason Windett 18i 4 22 
110 Poll 215 Patrick Miller 10i 9 19 
111 Poll 239 Andrew Pennock 4i 7 11 
112 Poli 271 Hollie Mann 4i 8 12 
113 
114 Spring 2011 
115 Poll 100 Hollie Mann 1i 16 17 
116 Poll 101 Jason Windett 14i 7 21 
117 Poli 215 Patrick Miller 3i 13 16 
118 Poll 239 Andrew Pennock 4i 9 13 
119 Poll 271 Hollie Mann 3i 9 12 
120 Poll 276 Steve Leonard 0i 0 0 
121 

,122.Summer 2011 
123 Poll 100 Hollie Mann 10i 6 16 
124 Poll 101 Jason Windett 21 3 24 
125 Poll 215 Patrick Miller 13i 8 21 
126 Poll 239 Anna Brigevich 10i 2 12 
127 Poll 271 Amber Knight 12i 3 15 
128 
129 Fall 2011 
130 Poll 100 Carl Najdek 4i 7 11 
131 Poll 101 Cameron Morgan 17i 9 26 
132 Poll 239 Heather Sullivan 8i 7 15 
133 Poll 276 Steve Leonard 5 8 
134 
135 
136 Spring 2012 
137 Poll 100 Carl Najdek 4i 7 11 
138 Poll 101 Cameron Morgan 20i 8 28 
139 Poll 239 Heather Sullivan 6i 8 14 
140 Poll 271 Steve Leonard 5i 12 17 



F 
103 
104 
105 
106 
107 
108 
109 

114 
115 

117 

120 canceled due to low enrollment 

122 
123 
124 
125 
126 
127 
128 
129 
130 

132 
133 
134 
135 
136 
137 
138 
139 
140 



A B C D E 
1 PSYC 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 
5 Summer 06 
6 Psyc 10 Deanna Larus 15 12i 27 
7 Psyc 24 April Harris Britt 11 13i 24 
8 Psyc 80 Susan Purcell 11 14i 25 
9 Psyc 127 Ryan Kinlaw NO SEATS 7i 7 

10 Psyc 144 April Harris Britt NO SEATS 10i 10 

12 Fall 06 
13 Psyc 101 Deanna Larus 4 20i 24 
14 Psyc 250 April Harris Britt 10 16i 26 
15 Psyc 245 Susan Purcell 8 17i 25 
16 Psys 461 Ryan Kinlaw 0 14i 14 
17 Psyc 500 ~Charlie Wiss ~ 

0r 
14i 14 

19 Spring 07 
20 Psyc 101 Deanna Larus 2 25i 27 
21 Psyc 245 Chadie Wiss 8 18i 26 
22 Psyc 250 Jean-Louis Gariepy 8 18i 26 
23 
24 Summer 07 
25 Psyc 101 Deanna Larus 15 12i 27 
26 
27 Fall 07 
28 Psyc 101 Elizabeth Jordan 2 23i 25 
29 Psyc 245 Charlie Wiss 10 15i 25 
30 Psyc 250 Jean-Louis Gariepy 14 11 i 25 
31 
32 Spring 08 
33 Psyc 101 Deanna Larus 9 15i 24 
34 Psyc 245 Charlie Wiss 10 17i 27 
35 
36 Summer 08 
37 Psyc 101 Deanna Larus 17 11 i 28 
38 
39 Fall 08 
40 Psyc 101 Charlie Wiss 5 21 i 26 
41 Psyc 250 Jean-Louis Gariepy 8 16i 24 
42 
43 Spring 09 

44 Psyc 101 Deanna Larus 4 21 25 
45 Psyc 245 Chadie Wiss 8 18i 26 
46 
47 Summer 09 
48 PSYC 101 Chadie Wiss 18 7i 25 
49 
50 Fall 09 
51 Psyc 101 Chadie Wiss 4 20i 24 



A                 B                C              D            E 
52 Psyc 250 April Harris-Britt 10 20i 30 
53 
54 Spring 2010 
55 Psyc 101 A Charlie Wiss 5 20i 25 
56 Psyc 101 B April Harris-Britt 2 20i 22 
57 Psyc 245 Nicole Heilbron 8 19i 27 
58 

,59 .Summer 2010 
60 Psyc 101 Deanna Larus 16 12i 28 
61 

,62 .Fall 2010 
63 Psyc 101A Tanee Hudgens 2 15i 17 
64 Psyc 101B Charlie Wiss 6 15i 21 
65 Psyc 245 Julia Shadur 9 15i 24 
66 Psyc 260 Bethany Kok 17 9i 26 
67 

,68 .Spring 2011 
69 Psyc 101 John Guerry 4 21i 25 
70 Psyc 250 Jean Louis Gariepy 8 14i 22 
71 Psyc 260 Bethany Kik ~            8~ 15i 23 

73 Summer 2011 
74 Psyc 101 Dianna Larus 7 18i 25 
7,5 
76 Fall 2011 
77 Psyc 101 Charlie Wiss 6 22i 28 
78 Psyc 260 Bethany Kok 16 11 i 27 
79 
80 Spring 2012 
81 Psyc 101 Dianna Larus 6 18i 24 
82 Psyc 245 April Harris-Britt 11 17i 28 
83 Psyc 250 Jean Louis Gariepy 8 17i 25 



A 
1 RELI 
2 
3 COURSE 
4 
5 Summer 06 

B 

INSTRUCTOR FULL TIME 

C D 

PART TIME 

+ 

6 Reli21 Lee Carter i 5 9 
7 Reli22 Lee Carter 

i 
5 16 

8 Reli 28 Lee Carter 4 7 
+ 

9 Reli 39 Richard Musselwhite i 3 8 
10 Reli 58 Pamela Mullins 

i 
5 19 

11 Reli 59 Pamela Mullins 5 5 
+ 

12 Reli 159 Nora Rubel i 5 5 
13 
14 Fall 06 

+ 

15 Reli 103 Lee Carter i 6 11 
16 Reli 104 Catherine Burris 

i 
3 9 

17 Reli 106 Canceled 0 0 
+ 

18 Reli 140 Canceled i 0 0 
19 Reli 183 Richard Musselwhite 

i 
4 2 

20 Reli 207 Pam Mullins 14 11 
+ 

21 Reli208 Pam Mullins i 8 7 
22 
23 Spring 07 
24 P,~ii "10:3 C~nc~i~d 
25 Reli 104 Catherine Burris 

~ 
14 

26 Reli 106 Catherine Burris 11 4 
27 Reli 140 Canceled 
28 Reli 183 Richard Musselwhite 8 

30 Reli 208 Pamela Reaves ~ 12 8 
31 

33 Reli 106 /Catherine Burris 
~ 

8/ 5 

34 ~ ~ ]~ch~rd ~se~ 

3635 Reli207 

Pamela Reaves 
~ 

17 

5 

38 Reli 104 /Catherine Burris ~ 7/ lO 
39 Reli 121 lAnnie Blakeney Glazer 

~ 
4~ 3 

4241 Reli207 

Pamela Reaves 
~ 

16 

9 

44 Reli 122 lAnnie Blakeney Glazer ~ 18~ 10 
45 Reli 208 Pamela Reaves ~ 9 18 
46 

48 Reli 106 lSteve Werlin 
~ 

20~ 4 

50 Nel~ ]8g N~char6 Musselwh~te i 5 6 
5~ Nel~ 207 Pamela Neaves ~ ~9 5 



E 
1 
2 
3 TOTAL 
4 
5 
6 14 
7 21 

10 24 

12 10 
13 
14 
15 17 
16 12 
17 0 
18 0 
19 6 
20 25 
21 15 
22 
23 
24 
25 14 
26 15 
27 
28 8 
29 25 
30 20 
31 
32 
33 13 
34 13 
35 22 
36 
37 
38 17 
39 7 
40 20 
41 25 
42 
43 
44 28 
45 27 
46 
47 
48 24 
49 26 
50 11 
51 24 



A B C D 
52 
53 Fall 08 

+ 

54 Reli 122 Annie Blakeney-Glazer i 10 14 
55 
56 Spring 09 
57 IR~ii 106 S~e~ ~e~iin i .5 6 
58 Reli 208 Jared Anderson 

i 
9 12 

59 
+ 

60 Summer 09 
61 Reli 106 Steve Werlin 

i 
18 2 

62 Reli 122 John Charles Duffy 
i 

19 8 

64 Reli 180 Brannon Ingrain 
i 

11 4 
65 Reli 208 Ben White 19 6 

+ 

66 
67 Fall 09 

,68 .Reli 104 Jared Anderson 
i 

7 13 
69 Reli 122 canceled priorto semester 
70 Reli 141 TimurYuskaev 

i 
4 

71 
+ 

72 Spring 2010 
73 Reli 103 Jared Anderson 

i 
11 7 

74 Reli 106 Steve Werlin 4 6 
+ 

75 Reli 141 TimurYuskaev i 6 
76 Reli 180 Brannon Ingrain 

i 
1 7 

77 
78 Summer 2010 
79 Reli 106 Carrie Duncan 14 3 

81 Reli 140 John Charles Duffy 
i 

5 7 
82 Reli 141 Timur Yuskaev icanceled due to low enrollment 

83 ]Kat6i  6 Food  
i 

4- 

8584 Reli 208 

Ben White 
~ 

14 7 

8o I i I 
87 Reli 104 /Jared Anderson 

i 
6/ 10 

88 R~!!’I~ IBrand! D~n!son 
89 Reli 140 /Jill Peterfeso i 8/ 11 
90 Reli 180 canceled 

i 
0 0 

91 

93 Reli 103 /Carrie Duncan 
i 

19/ 5 

94 P,~!! "1~ IJoh£ Charles D~ffy 
i 

,51 7 
95 Reli 141 /Brandi Denison i 3/ 4 

9796 Reli 161 

Jill Peterfeso 3 7 

99 Reli 121 /Kathleen Foody 
i 

5/ 6 

101 Reli 140 Zahra Ayubi i 15 8 
102 Reli 161 Megan Goodwin i 6 4 



E 
52 
53 
54 24 
55 
56 
57 11 
58 21 
59 
60 
61 20 
62 27 
63 13 
64 15 
65 25 
66 
67 
68 20 
69 
70 4 
71 
72 
73 18 
74 10 
75 6 
76 8 
77 
78 
79 17 
80 18 
81 12 
82 2 
83 7 
84 21 
85 
86 
87 16 
88 21 
89 19 
90 0 
91 
92 
93 24 
94 12 
95 7 
96 10 
97 
98 
99 11 
100 8 
101 23 
102 10 



A B C D 
103 Reli 207 Carrie Duncan 15 7 
104 

+ 

105 Fall 2011 
106 Reli 104 Anne Blankenship 

i 
8 12 

107 Reli 122 Megan Goodwin 
i 

10 3 
108 R~ii 140 Vince ~on~i~ i 11 12 
109 Reli 161 Cynthia Hogan 

i 
2 4 

110 
+ 

111 Spring 2012 
112 Reli 103 Anne Blankenship 

i 
20 5 

113 Reli 122 Cynthia Hogan 
i 

5 10 
114 R~ii ~()~ J~red A~d~rso~ i 5 8 



E 
103 22 
104 
105 
106 20 
107 13 
108 23 
109 6 

112 25 



A B C D E 
1 RUSS 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME 
4 
5 Summer 06 
6 None offered 
7 
8 Fall 06 
9 None offered 

10 
11 Spring 07 
12 Russ 270 Kim Jastremski 1 5 6 
13 
14 Summer 07 
15 Russ 270 Kim Jastremski 3 1 4 
16 
17 Fall 07 
18 No course offered 
19 
20 Spring 08 
21 Russ 270 Kim Jastremski 6 6 
22 
23 Summer 08 
24 Russ 270 Kim Jastremski 4 3 7 
25 
26 Fall 08 
27 No course offered 
28 
29 Spring 09 
30 Russ 270 Kimbedy Jastremski 3 1 4 
31 
32 Summer 09 
33 Russ 270 Kimbedy Jastremski 5 0 5 
34 
35 Fall 09 
36 Russ 270 Kim Jastremski canceled due to low enrollments 
37 
38 Spring 2010 
39 Russ 270 Kimbedy Jastremski 5 5 
40 
41 Summer 2010 
42 Russ 270 Kimbedy Jastremski 3 3 6 
43 
44 Fall 2010 
45 None offered 
46 
47 Summer 2011 
48 Russ 270 Kimbedy Jastremski 4 4 

TOTAL 



c D E A B 
1 SOCI 
2 
3 COURSE INSTRUCTOR 
4 
5 Summer 06 

FULL TIME PART TIME TOTAL 

+ + 

6 Soci 23 Mariam Thomas i 17 5i 22 
7 Soci 112 Stephanie Moiler 

i 
15 10i 25 

8 Soci 169 Rebecca Matteo 
i 

15 9i 24 
9 

10 Fall 06 
11 Soci 122 Anne Hastings 

i 
8 15i 23 

13 Soci 130 Ann Hastings 
i 

12 13i 25 

, 14 .Soci 250 Ken Kolb 
i 

2 7i 9 
15 Soci 412 Stephanie Moiler i 11 14i 25 
16 Soci 469 Rebecca Matteo ,i 11 13                ,i 24 
17 

+ + 

18 Spring 07 
19 Soci 112 Heather Kane ,i 11 17                ,i 28 
20 Soci 122 Anne Hastings 

i 
14 11i 25 

22 Soci 130 Anne Hastings 
i 

18 6i 24 

,23 .Soci 250 Ken Kolb 
i 

12 4i 16 
24 Soci 410 Clinton Key i 9 6i 15 
25 Soci 412 Stephanie Smith 

i 
12 9i 21 

26 Soci 469 Rebecca Matteo 5 14 19 
27 
28 Summer 07 

30 Soci 123 /Kim Manturuk 
i 

20/ 3i 23 

32 Soci 250 /Ken Kolb i 17/ 6i 23 
33 Soci 410 /clinton Key 

i 
15/ 4i 19 

34 soc! 4"1~ 
35 soci 469 /Rebecca Matteo ~ 17/ 7~ 

28 

37 ~ ~ 
38 Soci 112 /Heather Kane i 8/ 16i 24 
39 Soc~ ~22 /A~ne Hastings 

i 
10/ 16i 26 

41 soci 1~o /A~ne Hastings i ~2/ 1~i 2~ 
42 soci 250 /Ken Kolb i 5/ 9i ~4 

44 soci 4~2 /Stephanie Smith i 15/ lOi 25 
45 Sod 469 Rebeooa Matteo 

i 
13 13i 26 

46 
47 ~ri~l ~8 / 48 sooi ~2 /HeatherKane i 13/ ~4i 27 

50 Sooi 123 Kim Manturuk i 6 19i 25 
51 Sod 130 Anne Hastings 

i 
~0 ~7i 27 



A B C D E 
52 Soci 250 Ken Kolb 6 9 15 
53 Soci 410 Clinton Key 

i 
5 9i 14 

54 g~i 4~2 ~i6~6~6i6 gmii~ i ~2 ~6i ~ 
55 Soci 415 Ana Teixeira ,i 9 18i, 27 
56 Soci 469 Rebecca Matteo 

i 
7 18i 25 

57 
58 Summer 08 

,59 .Soci 112 Heather Kane 
i 

16 8i 24 
60 Soci 123 Kim Manturuk i 18 8i 26 
61 Soci 130 Sondra Smolek ,i 22 3i, 25 

,62 .Soci 250 Ken Kolb 
i 

14 10i 24 
63 Soci 410 Clinton Key i 10 4i 14 
64 Soci 412 Stephanie Smith 

i 
24 1i 25 

65 Soci 415 Clinton Key 
i 

19 6i 25 
66 ~oci 469 ~ ~att~ i ~ ~i ~ 

68 Fall 08 
+ + 

69 Soci 112 Heather Kane i 14 12 i 26 
70 Sod 122 Anne Hastings 

~ 
12 13~ 25 

71 Soci 123 Kim Manturuk 
~ 

9 18~ 27 
72 Soci 130 Anne Hastings ~ 9 11~ 20 
73 Sod 250 Ria Van Ryb ~ 7 7 ~ 14 
74 Soci 410 Ijlal Naqvi 

~ 
3 1 ~ 4 

76 Soci 415 Aria Teixeira ,~ 10 9~, 19 
77 Soci 469 Rebecca Matteo 12 11 23 
78 
79 Spring 09 

8~ soc~ ~22 lAthe Hastings ~ 12/ 15~ 27 

8~ soci 1~o /A~ne Hastings i ~3/ 1~i 26 
84 Soci 250 /aatt Ezzell i 15/ ~1i 26 

86 soci 4~ 2 /step~anie Smith i ~ 3/ 1~i 26 
87 soci 41~ /A~a Teixeira i 6/ ~ei ~ 

89 / i / i 
90 Summer 09 / / 

92 soci ~23 /Kim Manturuk i 2~/ 6i 27 
93 soci ~ 30 /Sond,a Smolek i 17/ 5i 22 

95 soci 41o /~j~a~ Naqvi ~ 9/ 2~ ~ 
96 Soci 412 /Stephanie Smith 

~ 
15 / 4~ 19 

98 Spco 422 /Heather Kane ~ 11 / 4~ 15 
99 Soci 469 Rebecca Matteo 
100 

102 Soci 112 Heather Kane ~ 9 19 ~ 28 



A B C D E 
103 Soci 122 Anne Hastings 11 14 25 

,104.Soci 123 Kim Manturuk 
i 

10 18i 28 
105 Soci 130 Anne Hastings i 1 15i 16 
106 Soci 250 Ria Van Ryn 

i 
6 12 i 18 

107 Soci 410 Ijlal Naqvi icancelled due to low enrollments 

109 Soci 415 Sara Haviland ,i 5 8i, 13 
110 Spco 422 Heather Kane 

i 
7 17i 24 

111 ~oc~ 469 R~io~cc~ Matt~o i 

113 Spring 2010 
~ 

115 Soci 122 Anne Hastings 
~ 

10 15~ 25 

,116.Soci 123 Kim Manturuk 
~ 

10 15~ 25 
117 Soci 130 Anne Hastings ~ 3 11 ~ 14 
118 Soci 250 Ria Van Ryn 

~ 
7 10~ 17 

119 Soci 410 Ijlal Naqvi 
~ 

3 5~ 8 

121 Soci 415 Sara Haviland ,~ 4 5~, 9 
122 Spco 422 Heather Kane 

~ 
11 14~ 25 

125 Summer 2010 
+ + 

126 Soci 112 Heather Kane ~ 19 5 ~ 24 
127 Soci 123 Anne Hunter ,~ 12 8~, 20 
128 Soci 130 Sondra Smolek Jones 6 6~ 12 
129 Soci 250 Ria Van Ryn 19 3 22 
130 Soci 410 Ijlal Naqvi 5 5 

~ 32 soci 415 /Sara Havi,a~d i ~ / 3i 14 

137 Soci 112 /Kayo Suzuki i 12/ 10i 22 
138 Soci 122 /Anne Hastings 

i 
8/ 17i 25 

139 ~ ~ ]~ ~[ 
~ 

~[ 
~40 soci 250 /aia Van ayn i 6/ 9i 15 
~4~ soci 4~0 /~ja~ Naqvi i 2/ 5i 7 

143 Soci 415 /Sara Haviland ~ 2/ 8~ 10 
144 Soci 422 /Linesey King ~ 9/ 12~ 21 

146 / / 
148 ~££~ ~ ]~at~[ Ka£~ 

~ 149 Soci 122 /Anne Hastings ~ 13/ 11~ 24 
15o soc~ ~23 /A~ne Hunter ~ 5/ 20i 25 

152 Soci 250 Ria Van Ryn ~ 13 9~ 22 
153 Soci 410 Iljal Naqvi ~ 3 4~ 7 



A B C D E 
154 Soci 412 Yingchun Ji 8 5 13 

,155.Soci 415 Sara Haviland 
i 

8 11 i 19 
156 Soci 422 Heather Kane i 14 2 i 16 
157 Soci 469 Adam Long 

i 
6 11i 17 

158 
+ + 

159 Summer 2011 
160 Soci 112 Emily McKendry-Smith 

i 
16 4i 20 

161 Soci 123 Anne Hunter 
i 

19 7i 26 
162 Soci 130 Yilan Fu i 8 6i 14 
163 Soci 250 Maria Van Ryn 

i 
9 7i 16 

,164.Soci 410 Mark Noble 
i 

0 0i 0 
165 Soci 412 Yingchun Ji i 10 5i 15 
166 Soci 415 Sara Haviland ,i 5 7i, 12 
167 Soci 422 Heather Kane 

i 
9 9i 18 

168 Soci 469 Adam Long i 10 6i 16 

170 Fall 2011 
+ + 

171 Soci 101 Craig Owen i 8 17i 25 
172 Soci 112 Emily McKendry-Smith i 

10 16i 26 
173 Soci 122 Anne Hastings 

i 
13 14i 27 

174 ~oc~ ~:?, Ann~ Hunter i .5 22i ~7 
175 Soci 130 Anne Hastings 

i 
5 11i 16 

176 Soci 250 Lindsey King 
i 

8 15i 23 

178 Soci 415 Sara Haviland ,i 2 14i, 16 
179 Soci 422 Heather Kane 11 11 i 22 
180 Soci 469 Adam Long 1 10 11 
181 

183 Soci 101 /Craig Owen 

185 soci 122 /Anne Hastings i 14/ 16i 26 
18e soci 123 /Anne Hunter i 12/ 11i 23 
187 S££! 130 4Ann~ H~st!n~ [ 4[ 9[ !3, 
188 Soci 25o /Lindsey King i 3/ 16i 19 
189 Soci 410 /Yilan Fu [ 6/ 6[ 12 

191 Soci 415 Sara Haviland i 5 7i 12 
192 Soci 422 Heather Kane i 11 10i 21 
193 Soci 469 Adam Long 

i 
6 8i 14 



A B C D E 
1 SPAN 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 

5 Summer 06 
6 Span 105 Hosun Kim 6 7 13 
7 
8 Fall 06 | 
9 Span 405 i Hosun Kim 6 4i 10 

,11 .Spring 07 
12 Span 405 iHosun Kim 9 7i 16 

, 14 .Summer 07 
15 Span 405 Hosun Kim 4 3 7 
16 
17 Fall 07 | 
18 Span 330 i Helene DeFays 5 5 10 
19 Span 405 Hosun Kim 3 3 6 

20. 
21 Spring 08 

24 ~mm~r 0~ 
25 Span 405 Hosun Kim 3 4 7 
26 
27 Fall 08 
28 Span 330 |Helene De Fays 3 4i 7 
29 Span 405 Hosun Kim 4 3 7 
30 
31 Spring 09 
32 no courses offered. 
33 
34 Summer 09 
35 Span 330 i Helene DeFays 7 3 10 
36 Span 405 i Hosun Kim 6 1 7 
37 
38 Fall 09 
39 Span 330 i Helene DeFays 1 4 5 
40 Span 405 i Hosun Kim 1 8i 9 
41 
42 Spring 2010 
43 Span 405 iHosun Kim 2 10i 12 
44 
45 Summer 2010 
46 Span 330 i Helene DeFays 3 5~ 8 
47 Span 405 Hosun Kim 7 6 13 
48 
49 Fall 2010 
50 Span 101 ~Elizabeth Bruno 4 19 23 



A B C D E 
51 Span 330 i Helene DeFays 3 3 6 
52 Span 405 i Hosun Kim 0 4i 4 

54 Spring 2011 
55 Span 101 iMarthaA/exander ~ 7, 11i 18 
56 Span 405 i Hosun Kim 3 8i 11 

, 58 .Summer 2011 
59 Span 330          i Helene DeFays                 6             2        8 
60 Span 405 Hosun Kim 5 3 8 
61 

63 Fren 101 iValerie Pruvost 3 11 14 
64 Span 101 iMalgorzata Lee ~ 5~ 18i 23 
65 Span 102 i Elizabeth Bruno 7 10i 17 

,67 .Spring 2012 
68 Fren 101 iNina Furry 5 11 16 
69 Span 101 iMartha Alexander 7 16 23 
70 Span 405 i Hosun Kim 3 10 13 



Department of 
African and Afro-American Studies 

List of CCO Courses to be offered via the Friday Center 
Fall 2012 

Carolina Courses Online (CCO) 
CCO courses operate on the regular semester schedule, are totally online (asynchronous), and are 
offered during fall and spring semesters and over one summer session that spans both UNC 

summer sessions. 

Course Course Name Instructor Name and 
Number Email Address 

Note: If courses tend to enroll ten or fewer students each semester, please consider offering 
them just once a year. 

The potential impact of overload pay should be considered for any instructors who are full- 
time faculty members. Each time an instructor revises and teaches a course, they receive $5900 
(for TAs) or $6150 (for faculty and others with PhDs). If they have recently authored the course, 
they receive an additional $4,000. If these amounts exceed the overload limit for any instructor, 
please contact us so that alternative arrangements can be discussed. 

Please sign below and return to Judith Benowitz at the Friday Center (CB# 1020). By signing 
below, you affirm that these instructors have been or will be appointed to the appropriate rank 
within your department/school and meet the minimum requirements of the Southern Association 
of Colleges and Schools, our accrediting agency, for teaching the course or courses designated. 

Dean, Department Chair, or Associate Chair Date 



From: 

Sent: 

To: 

Subject: 

Rucker, Walter C <wmcker@email.unc.edu> 

Tuesday, Februaw 7, 2012 6:15 AM 

Mctta]e, James <ajmchale@email.unc.edu> 

SaNe, Eunice N <eunice@email.unc.edu-~; Buell, Agatha <abuell@emaJl.unc.edu> 

RE: Mapping shmed drive 

Dear Jalnes, 

I use a laptop and I think Eunice’s primary computer is a laptop also. Unfortuaaately, I did not receive your email until aI’ter I left campus yesterday--the result of yet another tech problem I’m 
having. Travis Gore already submitted the help ticket for this but rm also experiencing very low wireless signal strength in my office (and the data port in my office is apparently broken so 
wired counections won’t ~vork). 

Perhaps we car1 arrange some time this Friday when both Eumce and I are available Please let us know what works for you. 

Best, 

Walter 

Walter Rucker 
Assuciate Prufessor & Assuciate Chair 
African & Afru-American Studies 
UNC-Chapel Hill 
107 Battle Hall 
Chapel tliH, NC 27599-3395 
Phune: 919-962-2342 
http://afriafam unc edu/peup [e/walter-c.-mc ker 

..... Original Message ..... 
From: Mctlale, James 
Sent: Munday, February 06, 2012 11:02 AM 
To: Rucker, Walter C 
Sublect: RE: Mapping shared drive 

Are yuu both using desktups un campus? Are you around this cuming huur? I will try tu stup by, if so. 

..... Original Message ..... 
From: Rucker, Walter C 
Sent: Monday, February 06, 2012 9:50 
To: McHale, James 
Cc: Sahle, Eunice N; Buell, Agatha 
Subject: FW: Mapping shared drive 
Importance: Low 

Dear Jarrles, 

Per your instructions, I am forwarding to you the mapping directions given to Eunice Sahle and I from Agatha Buell last raonth. We tried clicking on the links and manually inputting the 
address into the "map network drive" dialogue box to no avail. 

Best, 

Walter 

..... Original Message ..... 
From: Buell, Agatha [mailto:abuell(~email.unc.edu] 
Scnt: Friday, Janualy 20, 2012 3:11 PM 
To: Sahle, Eunice N; Rucker, Walter C 
Subject: Mapping shared drive 
Importance: Low 

Hi Eunice and Walter, 
See below for links to the shared drive. Additionally you each have your own space on the server, ~vhich you may or may not be using now. In Public Policy we save everything on the 
server so that nothing gets lost when computers break down 

Take care, 
Agatha 

Agatha Buell 
Business Officer 

Department of Public Policy 
217 Abemethy Hall, CB #3435 

Department of Alicican & Afro-American Studies 
109 Battle Hall, CB #3395 

Universi~z of North Carolina 
Chapel Hill, NC 27599 
p. 919.9622788 
£ 919962.5824 

..... Original Message ..... 

From: I~rNC-CH PTR [mailto :aimchale@email.unc.edu] 



Sent: t;riday, January 20, 2012 1:57 PM 
To: Buell, Agatha 
Subject: UNC-CH Remedy Ticket 2223713 
Importance: Low 

Client Information 
agatha @ buell, Location : department of public policy abernethy hall cb 
3435 chapel hill, nc 27599 usa 
Affiliation:, Department: public policy 
Phone: (919) 962-2788 and Entail: abuell@enrail.unc.edu Short Description: Select a Short Description 

Entail Text : Good nroming. The?" are both on .4D, so they’re drive access is as follows. 

Eunice Sahl 

’,\a d.unc, edu\c as\african smdies\faculty\eunice 

Walter Rucker 

’,\ad.unc. edu\cas’,african studies\faculty\wrucker 

and the shared space for both 

’,\ad.unc. edu’,c as\a frican studies\share 

Let me kmow how the mapping goes and if you have any trouble. Take care! 

Janres McHale, OASIS 
(919)901-0883 



From: 

Sent: 

To: 

Subject: 

Seck, Mamarame <mseck@email.unc.edu> 

Tuesday, Februa~ 7, 2012 1:48 PM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

RE: Maxch 1 talk - Prot~s~r Gould 

Thanks Eunice. I will prepare a flyer for his talk. Could he send us an abstract and short bio? 

Be~ 
Mamarame 

From: SaNe, Eunice N 
Sent: Tuesday, February 07, 2012 1:34 PM 

To: Seck, Mamarame 
Cc: Caldwell, Kia L; Gore, Travis 
Subject: March I talk - Professor Gould 

Dear Mamarame, 

Thanks for the discussion this morning. Here are details of the March i talk. Please do not hesitate to contact me if have questions pertaining to this event. 

Presenter: 
Professor .leremy Gould 
Professor of Development & International Cooperation 
Department of of Social Sciences & Philosophy 
University of .lyv~skyl~i 
Finland 

Topic: "Law, politics and the paradoxes of postcolonial liberalism in Zambia". 

Date: March i, 2012 @3.30prn 

Location: GEC, 4th Floor 

Best wishes, 
Eunice 

Eunice SaNe, Ph.D 
Chair, Department of African and Afro-American Studies 
Associate Professor, Department of African and Afro-American Studies and Curriculum in Global Studies 
University of North Carolina at Chapel Hill 
109 Battle Hall 
27599-3395 
Chapel Hill 
North Carolina 



From: 

Sent: 

To: 

Subject: 

SaNe, Eunice N <eunice@emaiLunc.edu~ 

Tuesday, Februa~ 7, 2012 9:12 PM 

Department listserv <at~alhm@list~rv.unc.edu> 

[afriMhm] Minutes a~d a guest 

Dear Colleagues, 

Hope you received minutes from the last meeting. Travis placed them in your mailboxes yesterday. 

We will begin our meeting by welcoming John McGowan, Ph.D., Director, Institute for the Arts and Humanities and The Ruel W. Tyson Jr. Distinguished Professor of Humanities 
who will dialogue with us about the work of the IAH. 

Best wishes, 
Eunice 

Eunice SaNe, Ph.D 
Chair, Department of African and Afro-American Studies 
Associate Professor, Department of African and Afro-American Studies and Curriculum in Global Studies 
University of North Carolina at Chapel Hill 
:t09 Battle Hall 
27599-3395 
Chapel Hill 

North Carolina 

You are currently subscribed to afriathm as: eunice~b~email.unc.edu. 

To unsubscribe click here: http://lists.unc.edtv’u?id 32361608.e87a91a5832319540e156ada770a798d&n T&I afriathm&o 30806669 

(It may be neces~ry to cut and paste the abx~ve URL if the line is broken) 

or send a blank emafil to leave-30806669-32361608.e87a91 a5832319540el 56ada770a798d~b~listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Mudma, Sinamenye A <smutima@emailamc.edu> 

Wednesday, February 8, 2012 1:48 PM 

Sable, Eunice N <eunice@email.tmc.edtv~ 

RE: [a~afaJn] Minutes and a guest 

Dear Dr.SaMe: 

Thank ,¢ou dearl,¢ for what you did and said at our Departmental meeting this morning~ 

Indeed, f received the Jast meeting m~nutes tMs morrfing. The doc~m~ent was in rny 

Best regards, 

Alphonse 

F~m= SaNe, Eunice N [mailto:eunice@ema[l.unc.edu] 
Sent: mar~s, 07 de febrero de 2012 21:12 
Te: Depa~ment I[sNe~ 
Subject: [afriafam] Ninutes and a guest 

Dear Colleagues, 

Hope you received minutes from the last meeting. Travis placed them in your mailboxes yesterday. 

We will begin our meeting by welcoming John McGowan, Ph.D.~ Director, 1nstitute for the Arts and Humanities and The Ruel W. Tyson Jr. Distinguished Professor of Humanities 
who will dialogue with us about the work of the ZAH. 

Best wishes, 
Eunice 

Eunice SaNe, Ph.D 
Chair, Department of African and Afro-American Studies 
Associate Professor, Department of African and Afro-American Studies and Curriculum in Global Studies 
University of North Carolina at Chapel Hill 
:109 Battle Hall 

27599-3395 
Chapel Hill 
North Carolina 

You are currently subscribed to afiiafam as: smudma~Y~email.uuc.edu. 

To unsubscribe click here: http:i/lists.unc.edu/u?id=32361603.ecl;l.5acb748a65c731"d2679966d97fl 6&n=T&I=afriat?m~&o=30806669 

(It may be necessa~ to cut mad paste fl~e above URL iffl~e line is broken) 

or send a blank emaJl to leave-30806669-32361603.ecI:~5acb74.8a65c73fd2679966d97t] 6@listservamc.edu 



From: 

Sent: 

To: 

Subject: 

Boyd, Lydia C <lcboyd@email.unc.edn> 

Wednesday, February 8, 2012 1:54 PM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

review template 

Hi Eunice, 
When are you usuoJly in your office? I can stop by whenever you are fiee to look at any template you might have. 

best, 

Lydia 

Lydia Boyd, PhD 
Assistant Professor 
Department of African and African American Studies 
109 Battle Hall, CB #3395 
UNC-Chapel Hill 
Iydia.boyd@unc.edu 

On Fek :, 2012, at 9:11 PM, SaNe, Ennice N wrote: 

Dear Colleagues, 

Hope you received minutes from the last meeting. Travis placed them in your mailboxes yesterday. 

We will begin our meeting by welcoming John McGowan, Ph.D., Director, Institute for the Arts and Humanities and The Ruel W. Tyson Jr. Distinguished Professor 
of Humanities who will dialogue with us about the work of the IAH. 

Best wishes, 
Eunice 

Eunice SaNe, Ph.D 
Chair, Department of African and Afro-American Studies 
Associate Professor, Department of African and Afro-American Studies and Curriculum in Global Studies 
University of North Carolina at Chapel Hill 
109 Battle Hall 
27599-3395 
Chapel Hill 

North Carolina 

You are currently subscribed to afriafam as: lydia.boyd@unc.edu. 
To unsubscribe click here: http://lists.unc.edu/u? 
id=32361640.3276a0bad71709b2c78adb7f22da610b&n=T&l=afriafam&o=30806669 
(It may be necessary to cut and paste the above URL if the line is broken) 
or send a blank email to leave-30806669-32361640.3276a0bad71709b2c78adb7f22da610b@listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Stacey Sew-all <sewall@ad.unc.edu> 

Thursday, Februa~ 9, 2012 2:56 PM 

SaNe, Eunice N <eunice@email.anc.edtp 

Barbara Ander~n <b anderson@unc.edu>; Janken, Kenneth R <krjanken@email.anc.edu> 

Undergrad Bulletin questions 

FINAL DRAFT OF ’1[’6 NON-LANGUAGE COURSE LIST 2009.xls; FINAL DRAFT OF T6 LANGUAGE COURSE LIST 2009.?ds 

HI Etmice and Kenneth, 

I hope you’re doing great (I know you’re incredibly busy!) 

In the course of working on a slnaJl project for the center today, I was looking at the Undergraduate Bulletin, and noticed a few minor things. Barbaxa suggested I 

mention these things to the m,o of you, clue to your work on the Curriculum Committee. The comlnittee is probably already aware of these but I thought I’d shoot you 

an email. 

At any rate, in the description of the AFRI major, in this section (below) the curriculum committee might want to add ARAB 407, 408 (although not sure because they 

are reading courses, not speaking, at that level): 

Additional Requirements 
¯ Three semesters of one African language (either to fulfill the foreign language requirement or in addition to it) are recotr~ended for the concentration in African studies. The following 
African language comses currently are offered: 
¯ Arabic: ARAB 101,102, 203, 204, 305, 306 
¯ Chichcwa: CEBTgA 401,402, 403 

¯ Lmgala: LGLA 401,402, 403,404 
¯ Kiswahili: SWAH 112, 234, 401,402, 403, 404, 4@5, 406 
¯ Wolo£ WOLO 401,402, 403, 404 

and in this section (below) some of the courses in "List B" are significantly different now. POL1437 and HIST 479 w-ere ended, and axe now replaced with new 

courses..., f~OL1437 is "PoliticaJ Change in Asia" now and HIST 479 is now "Histoly of Female Sexualities in the West" It might be good to add in some of the new 
courses now being offered in their place. In addition, AFRI 524 might be added to List A. 

Minoring in African Studies 
’]7he undergraduate minor in African studies consists of 15 hours Students are strongly encouraged to take AFRI 101 in their first two years. 
¯ AVRI 101 
¯ Four additional courses, selected in consultation with the African studies advisor, at least two of which must be chosen from List A and at least one at the 400 level. As many as two 
courses may be chosen from List B. 
¯ List A: AI;AM/AFR1474; At:R] 190, 261,262, 263, 264, 265, 266, 520, 521,522, 523 
¯ List B: ANTI{ 226; GEOG 268; HIST 479; POL1241,437 

You probably ki~ow that I compile a course list of all the Africa related courses offered on campus (that I can find) so I t~y to keep up with the different offerings 

around campus. I’ve attached a copy of our most recent T6 proposaJ course list to this e,nail. 

Thanks and wam~ regards, 

Stacey 

Stacey Sewai i 

Assi stant Director 

FLAS C) )rdinater 

African Studies Center 

UNC-Chapel Hill 

(919) 962-1522 (phene) 

(919) 843-2102 (iax) 

sewall @emai i .unc. edu 



African Studies Center, UNC-CH International/Area Studies Course List 

A I B C D E 

Subject #    CR Course Title Africa 

2 
3 AFAM i474 3 Key Issues in African andAfro-American Linkages 50 
4 AFRI i050 3 First-Year Seminar: Kings, Presidents, and Generals: Africa’s Bumpy Road to Democracy 100 

5 AFRI i101 3 Introduction to Africa* 100 
6 AFRI il01t 3 Introduction to Africa for Educators* 100 
7 AFRI i261 3 African Women: Changing Idealsand Realities 100 
8 AFRI i262 3 The Literature of Africa 100 
9 AFRI i265 3 Africa in the Global System* 100 

10 AFRI i266 3 Contemporary Africa: Issues in Health, Population, and the Environment 100 
11 AFRI i296 1-6 Practicum in African Studies 100 
12 AFRI i368 3 Political Protest and Conflict in Africa 100 

+ 

13 AFRI i370 3 Policy Problems in African Studies 100 
14 AFRI i375 3 Politics of Cultural Production in Africa 100 
15 AFRI i396 1-6 Independent Study 100 
16 AFRI i416 3 Human Rights and Social Justice Movements in Africa 100 
17 AFRI i421 3 Languages in Africa 100 

18 AFRI 
19 
2O 

i430 3 Comparative Studies in Culture, Gender and Global Forces 

* Classroom based and Online/Distance learning sections available for this course 

100 

21 Subject # CR Course Title Africa 

22 
23 AFRI i456 3 Senegalese Societyand Culture 100 
24 AFRI i480 3 Ethnography of Africa 100 

25 AFRI i520 3 Contemporary Southern Africa 100 
26 AFRI i521 3 East African Societyand Environment 100 

+ 

27 AFRI i522 3 West Africa: Society and Economy in the Twentieth Century 100 
28 AFRI i523 3 Central Africa: The Politics of Development 100 
29 AFRI i524 3 North-EastAfrica 100 

+ 

30 AFRI i540 3 21st Century Scramble forAfrica 100 
31 AFRI i550 3 The Challenges of Democratic Governance in Africa 100 

32 AFRI i600 3 African Studies Colloquium 100 
33 AFRI i691H 3 Honors Research I 100 
34 AFRI i692H 3 Honors Research II 100 

+ 

35 ANTH i059 3 The Rightto Childhood: Global Efforts and Challenges 25 
36 ANTH i102 3 Introduction to CulturalAnthropology* 35 
37 ANTH i123 3 Habitatand Humanity 25 
38 ANTH i142 3 Local Cultures, Global Forces* 25 
39 ANTH i145 3 Introduction to World Prehistory 25 



African Studies Center, UNC-CH International/Area Studies Course List 

2 
3 

5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 

AFAM 430, WMST 
18 430 
19 
2O 

2008- 
Cross Listings- 2008- 2009 i2009- 2010- 
Comments Instructor i Fall Spr Sum 2009 UG Grad i2010 2011 

AFRI 474 iSelassie, Fhunsu, Sahle, Staff iX X X 130 1 ~iX X 
iSelassie, Staff iX X 20 iX 
i M. Lambert, Selassie, Sahle, B. 

iAnderson, M. Lee, Nzongola, Karim- 
i Sesay, Staff X X 684 8 iX X 

Online i B. Anderson X 0 5 iX X 
WMST 261 i Dunbar (retired), Staff 

i Dunbar, Fhunsu, Staff iX X         76 iX X 
iMcKinley, Sahle, M. Lee, Staff iX X X    28 6 i X 

iNyang’oro, Cooke, Karim-Sesay, Staff 
Experiential i Nyang’oro, Staff i X 

i M. Lambert, Staff X 42 i X 

iNyang’oro, Selassie, Staff iX X 29 iX 
i Sahle, Staff X 

i 
X 

. . iNyang’oro, Nzongola, Staff iX X X 20 1 iX X 

i Sahle, Staff iX X 43 1 iX X 
Fhunsu, Seck, Staff X 

i 
X 

i Staff 

Cross Listings- 

21 Comments 

22 
23 new number 

AFAM: Afro-American Studies; AFRI: African Studies 
2008- 

24 

2008- 2009 i2009- 
Instructor iFall Spr Sum 2009 UG Grad i2010 

iSeck X 24 iX 
i M. Lambert, Staff X 37 

2010- 
2011 

PWAD 520, HNRS i i i 

25 352 Nyang’oro, Staff i X X 50 X 
26 ’iNyang’oro, Staff iX 8 2 iX X 

’ 27 ilvll Lambertl ~ff i .... i X 

28 iNzongola, Staff iX X 50 
i 

X 
29 i ’ i X Selassie, Staff iX 
30 i M. Lee i X 26 3 iX X 
31 new number i Nzongola i 

X 4 iX X 

i M. Lambert, Nyang’oro, Nzongola, Sahle, 
32 new course i Selassie iX X X 
33 i Nyang’oro, Sahle, Staff iX 1 iX X ~ 

34 i Nyang’oro, Sahle Staff i X 1 iX X 
35 i Staff iX 21 i 
36 iV. Lambert, Staff i X X 150 3 iX X 
37 iStaff iX X 265 1 iX X 
38 iSawin, Staff iX X X 53 4 i X 

i i i 

39 iStaff iX X 182 iX 

2 



African Studies Center, UNC-CH International/Area Studies Course List 

A I B C D E 
40 ANTH i146 3 The Nature of Moral Consciousness: A Course in General Anthropology 30 
41 ANTH i147 3 Comparative Healing Systems 25 
42 
43 * Classroom based and Online/Distance learning sections available for this course 

44 Subject # CR Course Title Africa 

45 
46 ANTH i151 3 Anthropological Perspectives on Food and Culture 25 
47 ANTH i226 3 The Peoples of Africa 100 
48 ANTH i238 3 Human Ecology of Africa 100 
49 ANTH i280 3 Anthropology of War and Peace 25 
50 ANTH i319 3 Global Health 25 
51 ANTH i320 3 Anthropology of Development 25 
52 ANTH i323 3 Magic, Ritual, and Belief 25 
53 ANTH i334 3 Art, Myth, and Nature: Cross-Cultural Perspectives 25 
54 ANTH i422 3 Anthropology and Human Rights 25 
55 ANTH i440 3 Genderand Culture* 25 

+ 

56 ANTH i441 3 The Anthropology of Gender, Health, and Illness 25 
57 ARAB i150 3 Introduction to Arab Culture 100 
58 ARAB i434 3 Modern Arabic Literature in Translation 25 

+ 

59 ARAB i453 3 Film, Nation, and Identity in the Arab World 60 
60 ART i154 . 3 .Introduction to Art and Architecture of Islamic Lands* ~30 
61 ART i155 3 AfricanArt Survey 100 
62 ART i255 3 African Art and Culture 100 
63 ART 

i290 

. 3 .Islamic Art in the Age of the Caliphs ~30 

64 ART i353 3 African Masquerade and Ritual 100 
65 ~RT i~50 

~ 
3 ~-rh~ty~ Monume~{i ~i~i~ ~d ~i~y~th~rn~dievai i~i~mi~d~ ~25 

66 
67 * Classroom based and Online/Distance learning sections available for this course 

. 68 .Subject i # ~ OR ~Course Title ~Africa 

70 ART i453 3 Africa in the American Imagination 50 
71 ART i458 3 Islamic Palaces, Gardens and Court Culture 

73 ART i488 3 Contemporary African Art 100 

74 ART i561 3 Art of Medieval Islamic Spain and North Africa 50 
75 ART i956 3 Graduate Seminar in Islamic Art: Orientalism and Art 25 
76 ART i957 3 Seminar in African Art: African Modernisms 100 
77 ASIA i435 3 The Cinemas of the Middle East and North Africa 50 

78 ASIA i451 3 Orientalist Fantasies and Discourses on the Other 50 

3 



African Studies Center, UNC-CH International/Area Studies Course List 

40 
41 
42 
43 

iEvens iX           401 iX X 

, . iStaff iX X 141 iX X 

AFRI: African Studies; ANTH: Anthropology 
2008- 

Cross Listings- 2008- 2009 i2009- 2010- 

44 Comments Instructor iFall Spr Sum 2009UG Grad i2010 2011 

45 
46 i Staff iX 122 iX X 

, , ~ 

47 i Daniels, Staff iX X 137 iX X 
48 new course iWest 

i 
X 

49 PWAD 280 i Redfield, Staff X 119 iX X 
50 INTS 319 iStaff iX X 170 ~iX X 
51 INTS 320 iStaff X 97 iX X 
52 FOLK 323 i Evens, Staff X 28 iX X 
5 3 i Staff i X 21 1 i X 

i 

54 i Redfield, Staff iX 34 iX 
55 WMST 440 iStaff iX X X 159 2 i X 
56 WMST 441 iStaff iX 23 i X 

i 

57 lAmer Yaqub, Staff iX X 
58 iYaqub, Staff i X 

, , ~ 
59 iYaqub, Staff ! 1 1 [ [ i IX 
60 A~!A !~4 iG: Anderson~ ~taff 
61 ~ Magee, Staff 

~ 
X 114 ~X X 

62 ~ Magee, Staff ~X iX X 
63 iG. Anderson i X 21 ~ X 

343 Will offer Fall i 

64 2011 iMage& Staff 

65 IG. Anderson 
66 
67 ANTH: Anthropology; A~B: Arabic; ART: A~ 

Cross Listings- i i 2008- 2009 i2009- 2010- 

68 Comments ilnstructor iFall Spr Sum 2009UG Grad 12010 2011 

69 
70 AFRI 453 ~Magee, Staff 

~ 
iX 

71 Will offer Fall 2011 ~G. Anderson, Staff 

73 AFRI 488 i Magee, Staff iX i X 
ASIA 561 Will offer i 

74 Fall 2011 I G. Anderson, Staff 
75 i G. Anderson, Staff i X 7 i X 
76 i Magee, Staff 

i 
X 6 

i 
X 

77 iStaff i i X 
FREN 451, INTS i 

78 451 lAmer 

4 



African Studies Center, UNC-CH International/Area Studies Course List 

A I B C D E 
First Year Seminar: Mountains Beyond Mountains: the biology of infectious disease in the 

79 BIOL i062 3 developing world 30 
80 Bi6E i~0~ ~ 3 ~infec~ious Di~easein~h~Devel~pingW~rid ~30 

81 BUSI i206 Var Business in Africa 100 

83 BUSI i515 1.5 Social Entrepreneurshipthrough Microfinance 50 
84 DRAM i475 ~ 3 ~Costume History: Africa, Asia, andArabia ~30 
85 ECON i360 3 Surveyof International and Development Economics 25 
86 ECON i460 3 International Economics 25 
87 
88 
89 ART: Art; ASIA: Asian Studies; BIOL: Biology; BUSI 

90 Subject     # CR Course Title Africa 

91 
92 ECON i560 3 Advanced International Economics 30 

+ 

93 ECON i851 3 Health Economics for Developing Countries 25 
94 ENST i204 3 Community Based Conservation 30 
95 ENST i225H 3-4 Water Resource Management and Human Rights 25 
96 ENST i266 3 Health, Population and Environment in Contemporary Africa 100 
97 ENST i370 3 Agriculture and the Environment 25 
98 EN~T i~§0 ~ 3 ~-rh~onservati~n~nd ~ol~yofA~rica~avan~i ~100 
99 ENST i567 3 Ecological Analysis and Application 25 
100 EPID i690 1-6 HIV in Developing Countries 30 
101 EPiD i756 " ~ "~i ~ ~ti~ ~i~ i~ ~i~ ~ou~tri~ "75 
102 EPID i757 3 Epidemiology of HIV/AIDS in Developing Countries 75 
103 EPID [.89~ .............. 2 Global Health Ethics Seminar 50 
104 FREN ~260 ~3 Introduction to French Literature 30 
105 FREN ::375 ::3 Francophone Studies 45 
106 FREN ~380 ~3 French & Francophone Drama 45 
107 FREN ~381 ~3 French & Francophone Poet~ 45 
108 FREN ::382 ::3 French & Francophone Prose 45 
109 GEOG ~056 3 First-Year Seminar: Local Places in a Globalizing World 25 
110 ~6~ 

~ 
" ~ "~eogra~i~ali~th~evei~i~rl~ "50 

111 GEOG i434 3 Cultural Ecology of Agriculture, U~anization, and Disease 25 
112 GEOG [445 3 Medical Geography 40 
113 
114 ECON: Economics; ENST: Environmental Studies; EPID: 

115 Subject # CR Course Title Africa 

116 
117 GEOG i452 3 Mobile Geographies: The Political Economy of Migration 50 
118 GERM i252 3 South Africa in Literary Perspective 100 
119 
120 HIST i062 3 Nations, Borders, and Identities 25 
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African Studies Center, UNC-CH International/Area Studies Course List 

79 iStaff iX 21 i X 

Study Abroad in 
i i i 

81 Kenya iChristensen, Staff i X 11 i X 
82 i Christensen i X 26 i X 
83 i Christensen i X i X 
84 i Owen, Staff i X 40 1 i X 
85 INTS 360 iConway, Staff i X 28 1 i X 
86 PWAD 460 iConway, Staff iX X X 161 iX X 
87 
88 
89 Business; DRAM: Drama; ECON: Economics 

Cross Listings- 

90 Comments 

2008- 
2008- 2009 i2009- 2010- 

Instructor i Fall Spr Sum 2009 UG Grad 12010 2011 

91 
92 i Conway, Staff iX X 29 iX X 

, , ~ 

iAkin iX iX 93 i 
iX 94 i Cooke X , X 

95 iGangi X iX X 
96 new number iCooke ! 

i 
X 

98 iCooke iX 
99 ECOL 567 iWest iX iX X 

iWeir loo i x 1 i x 
101 i Neshnick, Pettifor, Staff i X 26 iX X 

102 i Behets, Weir iX 20 iX X 
103 i Thomas, Behets, Rennie i X i X 

104 iAntle, Staff iX X iX X 
i i 

iAntle, Fisher, Staff iX X iX X 105 ~ , 
106 iAntle, Fisher, Staff iX 
107 iAntle, Fisher, Staff 

i 

108 ~ iAntle, Fisher, Staff ,                iX X 26 ~            iX 
109 i Cravey, Staff i X 20 iX X 

110 i Cravey, Staff iX X 54 iX X 
111 iStaff i 

X 47 1 ,iX X 
112 [Staff iX X 50 IX X 
113 
114 Epidemiology; FREN: French; GEOG: Geography 

2008- 
Cross Listings- 2008- 2009 12009- 2010- 

115 Comments Instructor i Fall Spr Sum 2009 UG Grad 12010 2011 

116 
117 
118 
119 
120 

iCravey iX 25 3 iX X 
Roberge, Staff iX iX 

iShields                   iX 
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African Studies Center, UNC-CH International/Area Studies Course List 

A I B C D E 
121 HIST i067 3 First-Year Seminar: Life Histories from 20th-Century South Africa 100 
122 HIST i089 3 African History in Popular Music 100 
123 I-liST i130 " ~ "Afri~in~h~ Twe~ti~{h Cen{uryi-rran~m~{i~n~ in ~i~re ~nd#~wer ~100 
124 HIST i138 3 Introduction to Islamic Civilization 25 
125 HIST i139 . 3 .Later Islamic Civilization and the Modern Muslim World ~30 
126 HIST i276 3 Modern Middle East 25 
127 HIST i278 3 The Trans-Atlantic Slave Trade 75 
128 HIST i279 3 Modern South Africa 100 

129 HIST i292 3 (Fall 08) 100 
Honors Special Topics in History: Lindsay’s section- The U.S. and Africa; El Shamsy’s 

130 HIST i292H 3 section- Race and Slavery in North Africa 100 
131 HIST i379 3 Race, Segregation, and Political Protest in South Africa and the U.S. 50 

Undergraduate Seminar in History (Third World/Non-Western): Lindsay’s section- Africa 

i393 3 Since 1940. Lee’s section- Race and Racism in the Modern World 100 132 HIST 
133 
134 GEOG: Geography; GERM: 

.135.Subject i # . CR .Course Title ~Africa 

136 
i i Special Topics in History: El Shamsy s sections-Peoples of North Africa 600-1900 (Fall 09); 

137 HIST i490 . 3 . History of lslamic Law (Spring 2010) ~100 
138 HIST i534 3 TheAfrican Diaspora 50 
139 HIST i535 3 Women and Gender in African History 100 
140 HIST i722 3 Readings in Contemporary Global History 50 

’ ’ i " ’ropi~ i~ H~story fo~ ~rad~{~! Shi~id~ section: Diversity ~nd ~on~ormi~y ~n [Vluslim 
~ 

141 HIST i890 3 Societies. Lee’s section- The Postcolonial World: History, Theory, Politics 50 
Burch Field Research Seminar in Rwanda- Students receive credit for: Culture, History, and 

142 HNRS iVAR 6 Challenges of Rwanda; and Rwanda- Human Rights and International Law. 100 
Honors Study Abroad - Cape I own - Fall semesters, ongoing. Students can take regular or 
School of Ed. track. All students receive credit for: After Reconciliation: Human Rights in 
Post-Conflict South Africa; and Contemp. Southern Africa; Ed. students also receive credit for 
Intro to Teaching, Planning for Teaching, and Internship in Teaching; Other students receive 

143 HNRS iVAR . 12 .addl credits for Practicum/Indep Study in African Studies. ~100 
144 HPM i496 1-6 Critical Global Health Issues* 30 
145 HPM i660 3 International and Comparative Health Systems 30 
146 LAW i457 3 African Lawand Development 100 
147 
148 * Classroom based and Online/Distance learning sections available for this course 

149 Subject # CR Course Title Africa 

150 
151 LING i542 3 Pidginsand Creoles 25 

+ 

152 MHCH i716 3 International Family Planning and Reproductive Health 30 
153 MHCH i722 3 Issues in International Maternal and Child Health 30 
154 MHCH i730 3 Reproductive Health Policy 30 
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African Studies Center, UNC-CH International/Area Studies Course List 

128 

129 

130 
131 

132 
133 
134 3erman; HIST: History 

121 iC. Lee, Staff iX iX 
122 i Lindsay i X iX 
123 iLindsay, Owre (online section), Staff iX 106 i X 
124 ASIA 138 i Shields, El Shamsy, Staff iX iX X 
125 ASIA 139 i Shields, Staff i i X 
126 ASIA 276 i Shields, Staff i X iX 
127 iLindsay, Staff 

i 
X 164 iX X 

iC. Lee, Staff i i X 

iOwre iX X 46 

iLindsay, El Shamsy iX X iX X 

ix C. Lee, Staff X 

iLindsay, C. Lee iX iX X 

Cross Listings- i . 2008- 2009 i2009- 2010- 

135 Comments i lnstructor i Fall Spr Sum 2009 UG Grad 12010 2011 

136 

137 iEI Shamsy iX X iX 
138 i Lindsay, Staff 
139 AFRI 535 i Burrill, Lindsay, Staff 

14o ic. Lee iX                 14 i X 

141 iShields, C, Lee iX X iX X 

142 iLefebvre 

143 iN. Lee, Gulledge iX 18 iX X 

144 i Bennett 
i i i 

145 i Harris, Staff iX 4 31 iX X 
i 

146 [Kelley 
147 
148 HIST: History; HNRS: Honors HPM: Health Policy and Management 

2008- 
Cross Listings- 2008- 2009 12009- 2010- 

149 Comments Instructor i Fall Spr Sum 2009 UG Grad 12010 2011 

150 
151 ANTH 542 iRoberge X 11 9 i X 
152 i BIoom, Curtis, Staff i X 20 iX X 

i i 

153 i Singh-Ongechi, Staff iX 28 iX X 
i 

154 i Bennett, Staff iX X 10 iX X 
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African Studies Center, UNC-CH International/Area Studies Course List 

A I B C D E 
155 MUSC i146 3 Introduction to World Musics 25 
156 NUTR i745 3 International Nutrition 40 
157 PLAN i6~ " ~ "Wat~d #ian~iS~ ~nd Poiicyi~Gsse~D~v~io~8 ~ntries ~50 
158 PLCY i475 3 The Political Economy of Food 35 

159 PLCY ~520 3 Environment and Development 40 
160 PLCY ~570 Health and Human Rights 35 
161 PLCY ~590 Global Health Policy 35 

162 PLCY ~799 3 Collaborative Research on Reducing Emissions from Deforestation and Forest Degradation 35 
163 PLCY ~895 3 Pove~yand Human Resources 40 

165 POLl i131 3 Political Change and Modernization* 25 
166 POLl ~431 3 African Politics and Society 100 
167 #6[i 

~ 
" ~ "R~ ~i~hts ~8i~ternati~i ~ri~i E~ ~70 

168 PORT i385 3 Luso-African Literature in Translation 100 
169 PORT j388 , 3 ,Po~uguese, Brazilian, and African Identities in Film ~30 
170 PUBH i420 3 AIDS: Principles and Policy 25 
171 PUBH ~500 1 Global Health Dinner Series 40 
172 * Classroom based and Online/Distance learning sections available for this course 
173 PLAN: City and Regional Planning; PLCY: Public Policy; POLl: F 
174 

175 Subject # CR Course Title Africa 

176 
177 PUBH i~0 " ~ 7nterdiscipiinaryP~p~{i~ Giob~i I-I~alth ~40 
178 PUBH i511 3 Critical Issues in Global Public Health* 40 
179 PUBH i512 , 2 ,Global Health Ethics Seminar (Online course) ~40 
180 RELI i180 3 Introduction to Islamic Civilization* 25 
181 RELI i181 3 Later Islamic Civilization and Modern Muslim Cultures 30 
182 ROML i054 , 3 ,First Year Seminar: Issues in Francophone Literature ~40 
183 SOCl i419 3 Sociology of the Islamic World 25 
184 SOWO i404 1-6 Social Work Study Abroad: Africa 100 
185 SOWO i570 , 3 ,Social Work Practice (Zambia project) ~100 
186 WMST i237 3 African Gender History 100 
187 WMST i289 3 Women and the Law in Africa and the Middle East 75 
188 WMST i293 3 Genderand Imperialism 65 

190 WMST i396 3 Seminar on Human Rights, Feminism, and Sexuality 25 
191 WMST i890 3 Graduate Seminar on Human Rights, Feminism, and Sexuality 25 
192 
193 
194 
195 
196 
197 
198 
199 
200 * Classroom based and Online/Distance learning sections available for this course 
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155 i Staff i X 173 iX X 
156 i Bentley, Adair, Popkin iX 1 13 i X 
157 ENVR 685 i Whittington, Staff i X 1 25 iX X 
158 idagger 

i 
X i X 

ENST 520, INTS i i i 

159 520 Jagger, Staff 
i 

X X X 
160 iMeier iX i X 
161 iMeier i X iX X 

162 i Jagger 
i 

X iX 
163 iaanda iX 0 7 i X 
164 i Reynolds i X 20 i X 
165 i Reynolds, Staff !X 55 

i 
X 

166 i Reynolds, Staff i X iX 
’ 167HNRS ~ [L.~feb~rel ~taff i 

~ 
~X ~20 " [ "X 

168 iVernon Staff i X iX X 
169 i Rector iX iX X 
170 i Strauss, Staff i X 356 42 iX X 
171 iStaff iX X 122 iX X 
172 LING: Linguistics; MHCH: Maternal and Child Health; MUSC: Music; NUTR: Nutrition; 

173 olitical Science; PORT: Portuguese; PUBH: Public Health 
174 

Cross Listings- 

175 Comments 

176 

2008- 
2008- 2009 

Instructor iFall Spr Sum 2009 UG Grad 
i2009- 2010- 
i2010 2011 

177 i Bentley, Van Vliet, Staff iX 16 36 iX X 
178 i Bentley, Staff iX 20 iX X 
179 i Thomas, Staff i X i X 

180 ASIA 180 iErnst iX 232 iX X 
181 ASIA 181 iSafi 

i 
X 129 ,iX X 

182 i Fisher, Staff iX iX 
183 Staff iX X 45 1 iX X 

184 [ 
185 l Chowa iX iX 
186 i Burrill, Staff i X iX X 

187 l Burrill, Staff l X iX X 
i 

188 l Booth, Burrill, Staff iX 19 iX X 
189 INTS 388 
190 
191 
192 
193 
194 
195 
196 
197 
198 
199 
2O0 

l Booth, Staff iX 24 iX X 
Booth [ X 10 X 

, . iB°°th i 
X 6 i X 

PUBH: Public Health; RELI: Religion; ROML: Romance Languages; SOCI: Sociology; 
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D 

SOWO: Social W~ 
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T: Women’s Studies 
G 
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African Studies Center, UNC-CH Language Course List 

A B C D 

3 ARAB 101 4 i Elementary Arabic 
4 ARAB ~102 ~4 i Elementary Arabic 
5 ARAB i123 i3 iConversational Arabic Abroad 
6 ARAB ~203 ~4 i lntermediate Arabic 
7 ARAB ~204 ~4 i lntermediate Arabic 

i Conversational Arabic (Egyptian dialect in alternate 

8 ARAB ~223 ~3 iyears) 

9 ARAB ~305 ~3 iAdvanced Arabic 
10 ARAB i306 i3 iAdvanced Arabic 
11 ARAB ~308 ~1 iArabic LAC 
12 ARAB ~407 ~3 iReadings in Arabic 1 
13 ARAB i408 i3 Readings in Arabic 2 

:: 

14 CHWA ~401 ~3 iElementary Chichewa I 
15 CHWA i402 i3 i Elementary Chichewa 2 
16 CHWA i403 i3 ilntermediate Chichewa 3 
17 GEPJvl ii~ ............................ :3 iAf~ik~ans 1 

~ 

18 GERM i240 3 iAfrikaans 2 
19 LGLA i401 3 i Elementary Lingala 1 
20 LGLA i402 3 i Elementary Lingala 2 
21 LGLA i403 3 i lntermeditate Lingala 3 
22 LGLA i404 3 i lntermediate Lingala 4 
23 ARAB: Arabic; CH£ 

24 Subject i Course #    Credits i Course Title 

, 25 ....................................... 
26 SWAH ~401 ~3 iElementary Kiswahili 1 
27 SWAH i112 i3 ilntensive Kiswahili 1-2 
28 SWAH i.~ ........................... i:3 iElementary K!swahi!i2 
29 SWAH ~403 ~3 ilntermediate Kiswahili 3 
30 SWAH i234 i3 ilntensive Kiswahili 3-4 (on demand) 
31 SWAH ~404 i3 ilntermediate Kiswahili 4 
32 SWAH i~J~ .......................... 3 iAdvanced Kiswahili 5 
33 SWAH i406 3 iAdvanced Kiswahili 6 
34 SWAH 
35 WOLO 
36 WOLO 
37 WOLO 
38 WOLO 
39 

i408 1 i Swahili LAC 
i401 3 i Elementary Wolof 1 
i402 3 i Elementarg Wold 2 
i403 3 i lntermediate Wolof 3 
i404 3 i lntermediate Wolof 4 



African Studies Center, UNC-CH Language Course List 

1 

2 
3 
4 
5 
6 
7 

8 
9 

10 
11 
12 
13 

14 
15 
16 
17 
18 
19 
20 
21 
22 
23 

24 

25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 

E           I F I G     H     I      J     K I L 
12008-2009 2008-2009 2009-2010 12010- 

, .Instructor iFall iSpring Summer iUG Grad Total i2011 

Isleem, Joukhadar, Staff ’X’ X ’117 6 106 ’X 
J~ieem~ Joukh~d~r, g~ff i i~ IX ~89 

~ ~ 
~ Staff i iX / i / / iX 

El Kerdany, Joukhadar, Staff iX i ~X i46 ~5 ~70 iX 

Isleem ~ ~X 
~ 

~12 ~5 ~X ~X 

Amer, E~ Kerdany, Staff i ix I i10 I 126 ix st~ff i ix ~ i3 ~ ~4 ix 
Yaq~ i~ i ~ i~ ~ ~ i~ 

W~M~t ~006-2009 ~s non-cr~,t worN~o~. 

1 1 
Fhunsu, Staff ~X ~ ~ ~7 ~ ~7 ~X 
Fhun,u, Staff ~ ~ ~ ~ ~ 
Fhunsu, Staff ~X ~5 1 3 ~X 
Fhunsu, Staff ~X ~2 1 ~X 
!A: Chichewa; GERM: Germanic Languages; LGLA: Lingala 

~2008-2009 2008-2009 2009-2010 ~2010- 
Instructor                         ~Fall ~Spring Summer ~UG      Grad     Total     ~2011 

’ ’ ~: ~rim-Sesay ~ ~ ] ~29 ]~ [~ ~ 
Mutima, Karim-Sesay 

~ ~ IX ~21 13 IX ~X 
Mutima Karim-Sesay i iX i14 36 iX 
~~r,m-Sesay i~ i /~ i27 /~ /~ i~ 
Mutima, Karim-Sesay i i /x i / / iX 
Mutima Karim-Sesay i iX i3 1 8 iX 

Mutima i iX / i / /x iX 
Karim-Sesay, Staff i iX i 6 iX 

Sack i iX / il /1 /5 iX 
Suck iX i J i ] [2 iX 

SWAH: Swahili; WOLO: Wold 
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Rutgers, The State University of New Jersey 

191 College Avenue, 1st Floor 

New Brunswick, NJ 08901 

Phone: 732-932-2181 

Fax: 732-932-2198 

E-mail: raceethinicW@rut gers.edu 

Website: http://raceethnicity.rutgers.edu 

Center .for Race 
and Ethnlclty 

2010-11 Year in Review 

During the last academic year, the Center 
for Race and Ethnicity organized a wide 
range of panels, lectures, film screenings, 
and forums to promote interdisciplinary 
engagement with issues of race and eth- 
nicity within the state, the region and the 
world. The Center highlights the exper- 
tise of Rutgers scholars of varied special- 
ties by fostering a collective conversation 
about issues of contemporary culture and 
public policy. Center audiences include 
students and educators, as well as mem- 
bers of the New Jersey community. 

http://raceethnicity.rutgers.edu 
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Our Mission 

To facilitate research and enrich education 
on matters of race and ethnicity in contempo- 
rary life in America, in New Jersey, and the 
world. 

To promote collaborations and foster cross- 
disciplinary seminars and discussions on top- 
ics from immigration and work, to ethnic pol- 
itics and racial classification, from preserva- 
tion of cultural identity to its transformation, 
and including questions of poverty, discrimi- 
nation, advancement, integration, and privi- 
lege. 

To identify critical areas for future research 
and support race and ethnicity research and 
policy development. 

2010-11 Year in Review 

Programming--Co-Sponsored Events (cont.): 

Minor Characters: Sexuality and Race in Asian North 

American Literature and Film from Canada to the 
Caribbean (March 2011). 

The Itonorable Robert Menendez, U.S. Senator from New 
Jersey and the Honorable Paula Dow, the New Jersey 
Attorney General spoke at a symposium entitled Reflect- 
ing on the Civil !¥ar~’ 150t~ Anniversary: Perfecting our 
Union in Times of Crisis, sponsored by the Rutgers 
Race and the Law Review, a part of Rutgers-Newark 
Law School (April 2011) 

Ongoing Projects: 

Diversity Recruitment - The 
Center continued to oversee an ap- 
proved cluster hire initiative in Car- 
ibbean Studies, which this Spring 
brought to campus Dr. Yarimar 
Bonilla (Assistant Professor, Uni- 
versity of Virginia). Dr. Bonilla’s 
talk, Postcolonial Audacity’: The Political Iconography of the 
General Strike in Guadeloupe, explored the political and 
historical repertoires of the non-sovereign Caribbean. We 
are pleased to report that Dr. Bonilla will join the Rutgers 
faculty in the Latino, tEspanie and Caribbean Studies and 
Anthropology departments, in the fall of 2011. 

Edited Volumes - The Center was pleased to see the publi- 
cation of Katrina’s Imprint: Race and 
Vulnerability in America :in July 2010. 
This is the first in a planned series of 
books by Rutgers University Press en- 
titled Ru~gers Studies on Race and 
Ethnicity. The second volume in the 
series, Genetics and the Unsettled Past: 
The Collision Between Race, DNA and 
History is scheduled to appear :in Feb- 
ruary, 2012. 

Page 2 Page 7 



2010-11 Year in Review 
Programming--Co-Sponsored Events: 

The Center is pleased to be able to help support the initiatives 
of our colleagues. This year’s parmerships included: 

Walter Oreason (Assistant, Professor, History, Ursinus 
College) as part of the History Department’s Lecture 
Series, "Interpreting ~4aneriean History." Dr. Greason’s 

lecture was entitled From Garden To Suburb: African 
American Experiences in Rural New Jersey (September 

2010). 
Carolyn Finney (_~sistant Professor, Department of En- 

vironmental Science, Policy and Management, Univ. of 
California- Berkeley) joined us for the Department of 
G ’ ~eography s speaker series for a talk, There Goes the 
Neighborhoo& Race, Resilience, and Environmental 

Change, which explored how issues of difference impact 
participation in decision-making processes designed to 

address environmental issues (October 2010). 
Paul Finkelman (President William McKinley Distin- 

guished Professor of Law and Public Policy and Senior 
Fellow, Government Law Center, _Mbany Law School) 
gave a lecture entitled Secession, Emancipation and 
Lincoln: How Slaves Became Free (February 2011). 

An afternoon symposium featuring scholars from different 
universities on Global Ph.otography & [is Histories. 
Tanya Sheehan (Assistant Professor, Art History) and 
Andres Zervigon (~&ssistant Professor, Art History) 
served as discussants (February 2011). 

In March, we supported the Rutgers Annual Conference 
on South Asia titled Beyond Nation-States: Networks, 
Communities and Diasporas. This conference drew to- 
gether scholars from Rutgers, Princeton, Columbia, the 
University of Pennsylvania, and other institutions. 
This event also engaged practitioners and advocates, 

such as the New York Taxi Workers Alliance (March 
20~]). 

Three experts in comparative ethnic literature joined mod- 
erator Kathy Lopez (Assistant Professor, Latino and 
Hispanic Caribbean Studies)for a symposium entitled 

2010-11 Year in Review 

Staffing: 

This was a transition year for the Center. During the fall semester, 
we operated under the direction of Founding Director Keith Wailoo 
(1 to r, top to bottom). In January, Dr. Wailoo left Rutgers and the 
Center to become the Townsend Martin Professor of History and 
Public ~ffairs at Princeton University. Associate Director Mia Bay 
was named the Center’s new Director, a post she will assume in the 
fall of 2011, tbllowing a two-year research leave. For the spring 
semester of 2011, Ann Fabian, Professor of History and American 
Studies served as Acting Director, overseeing the day-to-day 
operations of the Center. Mia Kissil continued in the role of Senior 
Program Coordinator, and four talented Graduate Assistants served 
as researchers, reporters, writers, editors and staffers for events and 
other Center projects. They are: Jill Campaiola (Media Studies, 
SCI); Simone Delerme (Anthropology); Liz Reich (English); and 
Sonja Thomas (Women’s and Gender Studies). ~Mso in Spring 2011, 
we welcomed Post-Doctoral Associate Melissa Stein (Ph.D. History, 
Rutgers, 2008). 

Page 6 Page 3 



2010-11 Year in Revieu  2010-11 Year in Revieu  

Programming--Rom~dtable Discussions 

This year, roundtable discussions at the Center drew in faculty 
from all three Rutgers campuses and from a wide range of schools 
and departments. These roundtables: 
o Brought the authors of the Center’s first edited volume togeth- 

er to discuss and examine the tangled logic of vulnerability and 
the place of the disaster in the public memory (Katrina’s Im- 
print: Race and Vulnerability in America). 

o Promoted new areas of research and collaboration through a 
discussion of race & ethnicity in France and the former French 
colonies (Race & Ethnicity in the Francophone World). 

o Welcomed new faculty from a variety of disciplines to Rutgers 
tbr a discussion about exciting new scholarship in Caribbean 
Studies (Welcome Reception for New Faculty in Caribbe- 

an Studies). 

Programming--Films: 

Two of our graduate students took the initiative to plan and over- 
see film events: 

on the documentary Good Hair, which was 
attended by more than 70 undergraduates, 
as well as some interested faculty and 
graduate students. The discussion after 
the screening brought up many questions 
and critiques of the film’s stereotypical rep- 
resen ration s of Black worn en an d the poll ti- 
eization of their hair, as well as other is- 
sues related to race, class, gender and 
standards of beauty in the U.S. 

In the spring, Liz Reich oversaw the 
screening of Rules of the Game, which took us inside the lives of 
four homeless queer youth in New York City at the end of the mil- 
lennium. The director, J6rg Fockele, and two of the cast members 
were present to answer questions and discuss the documentary 
with members of the audience. 

::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::: 

L-R: Director J6rg Fockele, Maxx Santiago, Charly 
Joaquin Dominguez, CRE Graduate Assistant Liz Reich 
interact with the audience at the screening of Rules of 

Programmm~,--l~aeulty Forum and Graduate Student 
Forum on Race and Ethnieity 

Our annual forums bring together faculty and graduate students 
whose research intersects with race and ethnicity in some way. 

The Fall Faculty Forum on Race and Ethnicity attracted schol- 

ars from a variety of departments and all three Rutgers campus- 

es. The day-long forum consisted of five panels: "Movements and 
Migrations," "Multiple Identities," Neighborhoods and Communi- 

ties," "Racial and Ethnic Orders," and "Civic Engagements." 
One participant called the event "a fantastic way to make con- 

nections that seem otherwise quite difficult to do on such a 
sprawling campus." 

The Spring Graduate Forum brought together graduate students 
from a variety of disciplines tbr the following panels; "Migration, 
Diaspora, and Spaces of Transnational Encounters," "Parental 
and School Supervision: Determinants of Health and Achieve- 
rnent," "Racial Passing and Narratives of Belonging," and 
"Representing Racial and Social Disparities." 
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From: 

Sent: 

To: 

Subject: 

Regester, Charlene B <~regeste@email.unc.edu> 

Thursday, Februa~ 9, 2012 4:10 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

FW: Proposed Classes 

From: Regester, Charlene 13 

Sent: Friday, January 20, 20.t2 4:06 PM 
To: Rucker, Walter C 
Subject; Proposed Classes 

Dear Walter: The following classes are those that I could teach as they relate to cinema studies. Once they have been considered, I can proceed to create a course proposal. 
I. Black Women in Cinema - Examines screen representations of black women in an early period as well as contemporary period of cinema. Several new books have been 
published that could be used as texts (i.e. Mia Mask -- Black Divas on Screen, Bad Supermamas -- explores women in blaxploitation) 
IT. Black Film Directors -- Examines the style, technique, themes, and politics of a wide range of black filmmakers including: Oscar Micheaux, Spencer Williams, Charles 
Burnett, Gordon Parks, Melvin Van Peebles, Spike Lee, Julie Dash, Kasi Lemmons, John Singleton, Mario Van Peebles, Tyler Perry, and others. 

Ill. Research Methods in Black Cinema History -- Examines qualitative and quantitative research methods employed to reconstruct cinema history for the purpose of 
resurrecting a history seemingly ignored in film history 
IV. Cinematic Representations of Black Literature -- Examines literary works adapted to the screen i.e. Devil in a Blue Dress, Color Purple, Beloved, Human Stain, Waiting to 
Exhale, etc. 
V. Black Cinema and Genre -- Examines a range of genres such as musicals, film noir, westerns, black exploitation, war films, etc. to determine how black cinema strives to 
establish its own genre 
Of course I would have to give each of these more thought but at least this is a start. Also, these classes should not enroll large numbers of students and really should be 
restricted to about 25 students at the most. The research methods class would need to be even smaller. You can let me know your thoughts when you have a chance. Thanks 
much for your assistance. Sincerely, Charlene Regester 



From: 

Sent: 

To: 

Subject: 

Attach: 

Joseph Jordan <jl~ordan@email.unc.edtc, 

Friday, February 10, 2012 11:27 AM 

Rucker, Wa]ter C <wrucker@email.unc.edu>; SaNe, Eunice N <eunice@email.unc.edu> 

NEtt Proposal 

UNC NEH Exemplmy Education Workplan.doc; UNC NEH Exempl~cy Education Grant Proposal.doc 

Walter/Eunice -- here is a copy of the NEH Proposal ~ve crafted and submitted when I first arrived. Hard to believe, right? 

Any questions, let me know[! 

Joseph Jordan, Director 
Sonja Haynes Stone Center 
University of North Carolina at Chapel Hill 
(919) 962-;~)01 
j]~iordan@email.unc.edu 



PROPOSED WORKPLAN: 

The following is a proposed workplan for the NEH Exemplary Education Project. 
Although the topics have been agreed upon by departmental faculty, we will continue to evaluate 
our topics and proposed list of visiting scholars and artists over the duration of the project. 

Over a three-year period, the proj ect will consider Black Diaspora Subj ectivity (identity 
formation and consciousness) from an interdisciplinary- approach building upon the current 
research strengths of resident and visiting faculty members affiliated with the three UNC 
organizations. As such, these topics/areas will be discussed within the context of possible 
curriculum development. 

Group participants will obtain or enhance their familiarity with the certain research areas 
by engaging in reading and discussion groups, to be supplemented with scholarly presentations, 
focused workshops, and individualized consultations. 

Overall Program Structure: 
Each academic year, the program will be centered around specific themes and activities, 
scheduled during the months of September, November, February, and April. We anticipate 
scheduling program activities during the second week of each month. We hope to connect the 
February events with Black History Month programs in the area. Scheduling during the month 
of February should also afford excellent opportunities for engaging larger audiences on the 
issues of developing Black Studies curricular. 

Note: During the first semester of the program, Fall 2003, we will schedule our programming 
for the months of September, October, and November. The first semester will be dedicated to 
coveting the program’s general overview. Since these topics will be revisited throughout the 
course of the three-year program, we feel we can most effectively ground our work with three 
consecutive sessions to familiarize our participants with the key concepts and ideas. 

Outliue of Activities: 
In the interim periods bet~veen each session ~vill be utilized for the reading and discussion 
groups. With the exception of the Fall 2003 term, the interim period is two months. We feel this 
is a sufficient amount of time for group participants to read designated materials, become 
familiar with key concepts for the upcoming session, and to meet informally to discuss these 
topics and consider ways of incorporating subject into course instruction~ The actual sessions, 
occurring the second week of the designated months, will be organized as follows: 

Saturday: Scholar/Artist in Residence arrives for one-week visit to UNC. (if applicable) 

Monday- Scholar/Artist in Residence has individual consultations with faculty members to 
Wednesday: discuss how courses could be developed/revised to include current theme(s). 

Scholar/Artist in Residence visits select classes to discuss theme(s) with students; 
Show theme(s) relevance to coursework. 
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Thursday: 

Ella Baker Graduate Student Forum - Two graduate students, whose research 
interests are aligned with the week’ s theme(s), will present talks on their work. 
Each student will give a :20 minute presentation, with an additional :20 minutes 
for responses and discussions. 

Prior to the scheduled presentations, two faculty members will be designated to 
provide formal responses at the close of the presentations. These responses should 
be thoughtful, theoretically sound, and instructional. 

The Scholar/Artist in Residence will also be invited to provide commentary on the 
presentations. 

02:00 - 02:20 Presentation #1 
02:20 - 02:50 Discussion 
02:50 -03:00 Break 
03:00 - 03:20 Presentation #2 
03:20 - 03:50 Discussion 
03:50-04:00 Break 
04:00 - 04:30 Formal Responses 

Selection of Student Presenters: The program will solicit departmental chairs for 
nominations; final selections will be made by the program directors. 

Faculty Forums - Throughout the day, faculty members, whose research interests 
are aligned with the week’s theme(s), will be scheduled to give presentations on 
their work and ho~v it can be adapted for course development. 

Presentations will run according to the university’s regularly scheduled class 
hours. We are deliberately scheduling presentations within this time frame in 
hopes that faculty members will bring their students to these sessions as an 
alternative or complementary form of instruction to the regular course schedule. 

09:30 - 10:45 Presentation #1 
1 l:00 - 12:15 Presentation #2 
02:00 - 03:15 Presentation #3 

Faculty will give a :30 minute presentation with an additional :45 minutes for 
responses and discussion. 

Selection of Faculty Presenters: A preliminary list of faculty presentations is 
included in this proposal. Themes and topics were organized to depict a probable 
sequence of courses. Presenters were chosen according to their current research 
and teaching activities. **Note: List is not definitive and will be adjusted to 
include additional themes and faculty presenters as proj ect moves forward. List 
includes both UNC and non-UNC faculty members/scholars. 
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Friday: Faculty Workshops - The Scholar/Artist in Residence will conduct a workshop on 
research and course development based on the week’s theme(s). The program 
participants will be able to exchange ideas, resource information, and provide 
feedback. 

08:30- 12:00 
12:00 - 02:00 
02:00 - 04:00 

04:00 - 06:00 

Workshop 

Break 
Anna Julia Cooper Lecture - Scholar/Artist in Residence 
will give a public lecture based on his/her research and its 
pertinence to the week’s theme(s). 
Closing Reception 

Saturday: Charlotte Hawkins Brown Institute for High School/Community College 
Instructors - Intensive, one-day workshop to introduce community college and 
secondary school instructors to week’s theme(s), develop viable teaching 
strategies, and identify resources. Institute is facilitated by member of the AFAM 
department. 

09:00- 10:20 
10:20- 10:30 
10:30-12:00 
12:00 - 01:00 
01:00- 02:30 
02:30- 03:00 

Session #1 
Break 
Session #2 
Break 
Break-Out Sessions 
Closing Remarks 

**See Appendix for sample workshop outline. See Appendix for Anderson CV. 
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PROPOSED ANNUAL THEMES AND PRESENTATIONS 

Year One: 

September 2003: 

October 2003: 

November 2003: 

2003-2004 (Black Diaspora/Black Subjectivity: Theories and Concepts) 

Fall 2003 
Defining "diaspora" and exploring models of theorizing/conceptualization 
Presentations: William Santiago-Valles 

Joseph F. Jordan 

Paradigms for Afro-American Studies 
Presentation: Perry Hall 

Subjectivity: Theoretical Models and Concepts 
Presentations: Wahneema Lubiano 

J. Lee Greene 

Febma~- 2004: 

April 2004: 

Spring 2004 
Creolitd: French Caribbean Theory within North American Contexts 
Presentations: Reginald Hildebrand 

Karla Slocum 

The Interstices of Black Subjectivity: Class, Gender, Region 

Presentations: Valerie Kaalund 
Timothy iMcMillan 

Robert Porter 

Year Two: 2004 - 2005 (Black Subjectivity: In Context, Through Conflicts and Critiques) 

September 2004: 
Fall 2004 

Emancipation and Independence: Major Historical, Political, and Social 
Occurrences in the Americas and the Resultant Identities Formed by 

Struggles for Freedom and Liberation 
Presentations: Reginald Hildebrand 

Barbara Anderson 

November 2004: Black Intellectual Thought Across the Diaspora: Identities Formed 
through Pan-Africanism, Ex-Patriots, etc. 
Presentation: Kenneth Janken 

February 2005: 
Spring 2005 

Black Political Economy: Critiques of Government, Social/Civic 
Developments and History on Identity Formation in Diaspora 
Communities 
Presentations: William Darity, Jr. 

Gerald Home 
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Year Three: 2005-2006 (Black Subjectivity: Performance and Representation) 

September 2005: 
Fall 2005 

Performance Paradigms for Studying Black Identity Formation 
Presentation: D. Soyini Madison 

E. Patrick Johnson 

November 2005: The Black Aesthetic: Comparative Analyses within the Diaspora 
Presentation: 

February 2006: 

April 2006: 

Spring 2006 
The Creative Mind: Literature, Art and Music of the Diaspora 
Presentation: Maria DeGuzman 

Arturo Lindsay 

Representating Black Identities in Diaspora Cinema 
Presentation: CharleneB. Regester 
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National Endowment for the Humanities 
Exemplary Education Grant 

The African Diaspora: Subjectivity and Identity Formation 

Institute of African American Research 
Sonja Haynes Stone Center for Black Culture and History 

Department of African and Afro-American Studies 
The University of North Carolina at Chapel Hill 

General Overview: With funding provided by the National Endowment for the Humanities 

(NEH) Exemplar), Education Grant Program, the Institute of African American Research (IAAR), the 

Department of African and Afro-American Studies (AFAM), and the Sonja Haynes Stone Center for 

Black Culture and History (Stone Center) whose central mission involves Black Studies at The University 

of North Carolina at Chapel Hill (UNC) seek to expand and enrich teaching, research, programming and 

community outreach activities concerning the historic and contemporary experiences of people of the 

African iDiaspora: those persons historically defined as being of modem~ African descent residing in 

communities both on the African continent and world-wide:. In centering our project on the modem 

African Diaspora, we will focus on the evolving black presence in the Americas, with an emphasis on the 

Southeastern region of the United States, from the phenomena that Colin Palmer describes as the "fourth 

and fifth African diasporic streams." 

With the onset of migrations across and out of Africa nearly 100,000 years ago, the African 

Diaspora may be considered to have originated multiple millennia ago3. By adopting Palmer’s 

specification of the diaspora, we are focusing on the two most recent episodes for the large scale 

migrations of people of African descent. According to Palmer, the "fourth major African diasporic 

stream" began during the 15th century with the onset of the trans-Atlantic slave trade, and the mass, forced 

1 In rising "the term "modem," we are focnsing on the period of African migration post-voyages by Columbns. 

z Shepperson, George. "African Diaspora: Concept and Context." Global Dimensions of the African Diaspora. 
Ed. Joseph E. Harris. l$2ashington, DC: ttoward University Press, 1993. 
3 Scholars from various :fields have attempted to isolate the exact period in which humans first appeared on the 

African continent and eventually began outward migrations. To date, these estimates have appeared in somewhat 
temporal "ranges." 
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migration of Africans to the New World. Following this period, "The fifth major stream began during the 

nineteenth century after slavelT’S demise in the Americas and continues to our times.’’4 

In our project, with the objective oftransfomfing our Black Studies curriculum, we will engage in 

a threeuear study of the African Diaspora from its "modem" historical configurations beginning with the 

fifteenth century, through to its contemporary formulations in the new millennium including issues of 

globalization, trans-nationalism, and pan-Africanist concepts. Specifically, our project will take as its 

focus a continuous study of "black subjectivity and identity formation," including considerations of the 

cultural, historical, and political discourse operating at various levels of society. Enlisting sources from 

histoDr, literature, cinema, visual arts, and performance studies among others, our conversations will 

address the social forces and ideologies contributing to the fom~ation of the "self" as both an individual 

and member of a broader communityS--the African Diaspora. Since "subjectivity and identity formation" 

can be studied from an array of theoretical and disciplinary perspectives, there can be no definitive 

description of the temp. Therefore, our project is constituted by a working definition of these concepts. 

For the purposes of our project, we accept "a theoo~ of subjectivity" as being one that considers the 

formation of consciousness and identity (here, configured as both the "individual self" and as "member" 

of a particular community), as a product of and in relation to, social, historical and cultur!l systems 

constituted by linguistic issues, power relations, and hegemonic and subaltern group ideologies6. 

Given that the "fourth and fifth African diasporic streams" were predicated on, and characterized 

by, the appropriation and exploitation of people of African descent due to prevailing ideologies 

surrounding ethnicity and race; and that these two streams rendered the most profound, reverberating 

4 Palmer, Colin A. "Defining and Studying the Modern African Diaspora." The Journal of/Vegro History, Winter- 

Spring 2000. v85, 1-2.27-31. 
~ The concept of"subject/subjectivity" has been approached from an array of theoretical perspectives within the 
academy from as early as Descartes and Kant, to laler studies including psychoanalytical theory (Lacan), post- 
stmctumlist theou (Derrida), post-colonial theory (Fanon); also, within the contexts of ideology and hegemony 
(Marx, Althusser), discourse (Foucault), feminist studies (Kristcva, Cixous, Irigaray), etc. 
~ Among the numerous reference materials to outline the study of "subject/subjectivity" over a course of different 
theoretical paradigms, t~vo have proven ralhcr accessible in detailing the history of the topic. They are: Ashcroft, 
Griffiths, and Tiffin, Post-Colonial Studies (London and New York: Routledgc) and Edgar and Sedgwick, 
Concepts in Cultural TheotT (London and New York: Routledge). 
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impacts on how people of African descent have been situated and attempted to situate themselves in 

modem society, we feel certain that a project on "subjectivity and identity formation" will sustain a high 

level of relevancy in the academy and society-at-large, both today and in the coming years. Therefore, we 

anticipate three years of critical discussions and theoretical research that will lead to the following 

outcomes: an identifiable group of scholars, both here at UNC and surrounding universities, whose 

humanistic research and teaching centers on the African Diaspora; revision of specific academic courses 

and development of ne~v humanities courses that incorporate a "diasporic" approach to African American 

Studies; enrichment of institutional programming on the African Diaspora; and development of 

workshops for instructors teaching at the community college and seconda~~ school levels. 

Through collective pursuit of these interests, the three university units are committed to 

sustaining campus-wide synergistic relationships that nurture advanced research and teaching of the 

histories, cultures, and experiences of people of the African Diaspora. Given this perspective, we 

envision our project as one that will approach African American Studies from a broader, international and 

trans-national perspective. As the flagship institution in the public system of higher education for the 

State of North Carolina, our project will evolve from ongoing discussions that synthesize concerns unique 

to North Carolina and the American South as well as those from varying national and global regions. 

A. RATIONALE. Within the southern region of the United States, the traditional characterization of 

ethnic pluralism as has focused on an undiluted racial dichotomy, a black-white split having found its 

roots in plantation slavery, the application of the "one drop rule," and the long histow of Jim Crow 

practices and discrimination. Although this characterization acknowledges historic and contemporaw 

relationships between Euro-American comnmnities and the African Diaspora in the Southeastern United 

States, it disregards the relationships and cultural contacts that developed between these two groups and 

Native American populations] 

For an overview of existing scholarship on African/Native American/Euro-American relationships, see: Jones, 
Rhett S. "Black/Indian Relations: An Overview of the Scholarship." Transforming Anthropology. 10.1 (2001):2- 
16. 
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Morever, the notion of the American South as racially dual increasingly is disrupted by the 

continual influx of immigrant populations, a process that merits scholarly attention. In the last decade the 

State of North Carolina experienced a dramatic increase--in excess of 500%--in the Mexican presence, 

rendering the question of racial identity more profound than ever. Indeed, the significance of this 

transformation is especially profound since Mexicans typically eschew racial self-identification as black 

or acknowledgment of their African ancestlT.8 In addition to the African American, Native American, 

and the Hispanic/Latin American presence residing across the North Carolina and Southeastern United 

States landscape, we must also take note of the growing South Asian and African immigrant communities 

as well. Since each community is constituted by "people of color" but the American South traditionally 

has treated race through the lens of "black-white," current and emerging population demographics 

warrant the problematization of racial identities and the categorization of "black/blackness." 

Recent changes in the demography of the American South have been rapid and dramatic, 

introducing distinct, new cultural and social presence. These demographic changes bring into clear focus 

fresh issues of identity and racial categorization for the South. They also bring into clear focus the 

necessity of re-evaluating how academic programs traditionally have discussed the "black presence" in 

the United States and how these programs might revise their pedagogical approaches to studying racial 

and ethnic identities in the United States. Therefore, the following concerns serve as the foci for our 

project: a) the historical and contempora~~ formations of the African Diaspora, b) the analysis of black 

subjectivity and identity formation, c) the conceptualization of strategies for teaching African Diaspora 

topics from a humanistic perspective, and d) the conceptualization of humanistic models for institutional 

progranmfing activities. 

B. CONTENT AND DESIGN OF THE PROJECT. 
UNC Model: The process of developing our project has been marked by a genuine concern to engage the 

African Diaspora from the vantage point of North Carolina and the American South. Several existing 

~ Mcnchaca, Martha. Recovering Itistory; Constructing Race: 7~e Indian, Black and White Roots of~Iexican 

Americans. Austin: University of Texas Press, 2002. 
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academic programs were analyzed for their approaches to the discipline, and the University of the West 

Indies at Mona (UWI) is notable for its distinctive approach. Our approach to this project is constructed 

as an adaptation of the LA¥I program and reflects our concerns for relevant inclusion of North Carolina 

and the American South in discussions of the African Diaspora. 

The UWI program places special emphasis on the history and culture of black Jamaica. A simply 

generic African Diaspora program of study at UWI would be far less significant than one based on the 

special strengths of that campus. Similarly, we feel that one of the distinguishing characteristics of our 

project is its engagement of the African Diaspora from the perspective of the black South. The vast 

majority of UNC undergraduates are from North Carolina, and a significantly high number will spend 

their lives and careers in-state. Therefore, we feel it necessary to engage their experiences, as well as 

enable students to place their experiences within a larger diasporic context. 

In developing the project in this way, we are rejecting the notion of American "exceptionalism," 

and we address the history and culture of black North Carolinians as integral parts of the history and 

cultures of the Diaspora. We also reject the notion that the experiences of black Trinidadians or 

Barbadians are more "relevant" subjects for diasporic study than the experiences of black people in 

Wilmington or Warren County, North Carolina. We contend that the racial issues and economic forces 

having shaped the lives and livelihoods of sharecroppers and tobacco farmers in North Carolina should be 

analyzed within the context of the issues and forces having affected banana farmers in St. Lucia, coffee 

growers in Haiti, and sugar producers in Cuba. Issues confronting urban black youth in Kingston and Rio 

de Janeiro resonate with those confronting black youth in Charlotte and Durhmn, North Carolina. 

Historically, the American South has been the wellspring and the crucible of black culture in the 

United States, and UNC has extraordinary resources for doing research on the South, including the 

Southern Historical Collection and the Center for the Study of the American South. We believe that 

slavery, Emancipation, Reconstruction, and the whole subsequent history of black Southerners can best be 

understood in the comparative, diasporic context that our program will provide. 
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Therefore, similar to other programs, we intend to engage the whole iDiaspora using the 

methodologies of several humanities disciplines. Distinguished by our approach, we will place special 

emphasis on engaging the Diaspora from the perspectives of the Southern United States. We envision 

becoming the "flagship" African American Studies program in the Southeast. 

As the premier public institution of higher education for the State of North Carolina, we feel that 

our emphasis on integrating the state population and sensitivity to its historic and emerging population 

demographics, renders our project an "exemplary," program that can be replicated in other states within 

the contexts of both public and private education. We feel certain that our efforts to better engage the 

"history, of a place" will foster deeper interests in the learning process by students who are drawn from the 

area. Students will learn how objective understanding of their environments and experiences can foster 

comparative analysis as to how individuals and communities presently operate within an increasingly 

global arena. 

hi developing our project we also have noted that, too often, university faculty members lack in- 

depth knowledge about the "history~ of a place." Therefore, we also believe that our efforts to center 

North Carolina and the Southeastern United States in an analytical discussion about the African Diaspora 

also will enhance our faculty’s knowledge of the cultural, historical, political, and social dynamics that 

created and continue to contribute to this region. 

This component of the project is influenced by the annual state tour taken by university 

administrators and faculty members. Each year, UNC conducts a bus tour throughout the counties in 

North Carolina; its objective is to introduce its participants to the demographics, characteristics, and 

prevailing social and cultural issues within an area. By doing this, faculty and administrators become 

more cognizant of the communities that are homes to UNC’s student body and are better prepared to 

manage the student’s academic and social-welfare needs. 

Theoretical Paradigm: Our proj ect is based upon a "transformationist" paradigm of Black 

Studies, one that embraces the DuBoisian conception of "double-consciousness" found in certain 
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"inclusionist" or "integrationist" paradigms. Yet it also replicates some dimensions of African-centered 

thought by avoiding the impulse to deny or minimize the distinctiveness of the "black/African" side of the 

African-American identity.9 Although the "inclusionist" and African-centered approaches placed 

emphasis on historic and contemporary issues regarding the history of blacks residing in the United States 

and produced expansive bodies of knowledge and cultural expressions both within the academy and 

society at large, subsequent instruction and research addressing an even broader black community often 

has been marginalized or limited. The conventionally structured "integrationist" approach does not fully 

address black experiences outside the United States in any significant way, and the African-centered 

approaches, t>~ically, have solely emphasized African American cultural connections to Africa. 

Together, these paradigms often have constrained opportunities for genuine comparative analyses 

of global, transnational black experiences; failing to produce comprehensive studies concerning black 

experiences from such varied perspectives as Latin America, the Caribbean, the Mediterranean region, or 

Asia. As such, the transformationist paradigm which we are proposing incorporates African-centered 

insights regarding the original, ancient, or classical histow, culture, and peoples of Africa within an 

anal~ical framework that also addresses 500 years of global transformation that created the post-modern 

world, a world in which Africa itself has been unalterably changed, and its peoples dispersed. 

Common themes found within the transfonnationist paradigm include the acknowledgement that 

Africa and its descendants, along with the majority of the rest of the world, has been transformed in 

historical conjunction with the expansion of Eurocentric cultural, economic, and political systems to 

positions of global dominance; that the expropriation of the technologies of destruction, production and 

domination, the gro~a~h of colonial empires, the role of the slave trade, and the rewriting of histoD7 and 

9 In the three decades following the Civil Rights Movement, a broad array of approaches, paradigms, and schools of 

thought evolved under the rubric of African American Studies, derived from intellectual and political discourse 
ranging :from "Western,’ or "Eurocentric" models, sometimes referred to as "integrationist" or "inclusionist," to 
valy~ing African-centered approaches and beyond. Early formational dynamics favored the production o:f programs 
that sought to involve the central conceptual and structural components of traditional disciplines, aiming to 
"integrate" the heretofore neglected study of black life into the theoretical and methodological frameworks o:f 
various established disciplines. Later theoretical constructs challenged and opposed this form of methodology. 
Several African-centered paradigms merged as vigorous opposition. The "transformationist" paradigm we arc 
adopting negotiates the intellecttml parameters and interstitial possibilities of these rather oppositional models. 
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science in service of the expansion of European imperialism, define the legacy and impact of racism on 

political economies and cultural realities in the modem world. Framing the particularities of the lives, 

histories, and cultures of black peoples in an inclusive human universe, the transformationist paradigm 

appears well suited to engage the diasporic vision now emerging within the field of African American 

Studies. Therefore, our project is poised to research and develop courses that consider cultural contact 

occurring both between Africa and its dispersed communities, contact between Africa, Europe, Asia, and 

the Americas; and, particularly within the Southeastern United States, the contact occurring between these 

dispersed communities themselves in what Elliott Skinner referred to as the "dialectic between iDiasporas 

and Homelands.’’1° 

Humanities Content: Throughout the project we will discuss the fom~ation of black 

subjectivity from regional, national, and global perspectives as produced through migration. We will 

include quantitative social research to accurately detemfine shifting population demographics in the 

Southeastern United States. Through qualitative humanistic research, we will reflect on the ways people 

of African descent have or have not sustained identifiable links to an earlier, post-Columbus African 

presence in the United States, especially during the period following Emancipation and within the 

contexts and experiences of cultural contact. In doing so, we will ponder a fundamental question posed 

by Isidore Okpewho, "How successfully have their ancestral peculiarities coexisted with those of other 

peoples that history has forced them to live with over the years?’’11 Humanistic responses to this question 

will serve as the basis for course revision and development. We anticipate deriving answers from such 

humanistic fields as history, literature and folklore, ethnography, philosophy, cultural studies, and cinema 

studies. 

With this approach, our project will enable program participants to study global black experiences 

from the perspectives of what cultural theorist Stuart iHall terms "the axis of similarity" and "the axis of 

10 Skinner, Ellioll. "The Dialectic Between Diasporas and Homelands." Global Dimensions of the ./If?lean 

Dia~spora. Ed. Joseph Harris. Washington, DC: Howard University Press, 1993. 
11 Okpewho, Isidore. "Introduction." The ~./?ican Dia~spora. ~{[?ican Origins and New World Identities. 

Bloonfinglon and Indianapolis: Indiana Universit-y Press, 1999. 
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difference.’’12 Consequently, the emerging bodies of knowledge produced by this project will illustrate 

the variegated ways in which scholars might contextualize their studies of the African Diaspora along an 

increasingly pluralistic historical continuum and develop curricular instruction accordingly. In pursuing 

this project, we anticipate covering an array of topics as they relate to our overarching themes of the 

African Diaspora and black subjectivity. 

"Migration," as a theme, constitutes an important component to our project. With the increase in 

immigrant populations in the Southeastern United States, we will examine identities as they transcend 

national borders, negotiate intergenerational boundaries, and contend with cultural contact between 

groups. How do identities develop in the fissures that exist between "homeland" and "host country," 

"native tongue" and "bilingualism," memory and experience?13 

Course Development: Courses offered through AFAM appear to be organized according to 

strict disciplinary lines of history, anthropology, and political science. We hope to develop a core set of 

courses that will complement the existing offering by utilizing a more interdisciplinary approach 

conjoining, for example, literature and political science, history and visual arts, or anthropology and 

performance studies. Due to the richness and complexity of the African American experience in the 

United States, we feel strongly that any rigorous and worthwhile course of study in the field must 

incorporate both the tested foundations provided by traditional disciplina~ work and the critically 

inventive methodologies proffered by interdisciplinary approaches. The fundamental logic for this 

sentiment is clear: students of African American Studies and African Diaspora Studies require a solid 

foundation in academic coursework regarding the history of the black experience upon which, they can 

then pursue increasingly advanced studies that focus on more abstract concepts such as subjectivity, 

political economy, cultural formations, etc. 

12 Hall, Stuart. "Cultural Identity and Diaspora." Colonial Discourse and Post-Colonial Theor.v. A Reader. Eds. 

Patrick Williams and Laura Chrisman. New York: Columbia University Press, 1994. 
13 An excellent introductory, essay on "diaspora" and "identity" can be found in: McLeod, Jotm. "Diaspora 

Identifies." Beginning Postcolonialism. Manchester: Manchester University Press, 2000. 
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Sample Course Sequence: If students were to engage a history of the African iDiaspora in the United 

States, from the fifteenth century to the present, a logical set of questions to be included in their studies 

might include the following: "If the modern African Diaspora was originally determined by the trans- 

Atlantic slave trade, how have more recent migratoD~ patterns perpetuated or reconstituted this 

phenomenon? Were these contemporaw movements forced or voluntary? How did sustained socio- 

cultural contact between these dispersed Africans, Europe and indigenous peoples of the Americas 

facilitate the production and performance of syncretic art forms, religious beliefs and social health 

practices? Furthermore, how did this sustained contact, both inter- and intra-, affect the status and 

political economyi-ies of people of African descent’? And still, more interestingly, how has the attendant 

simultaneity of "similarity and difference" between these val3,ing Diaspora communities contributed to 

the formation(s) and negotiation(s) of Diaspora identities?" 

In responding to these questions, we can develop a course sequence organized in the following 

manner: 

AFAM 40: 

AFAM 41: 

AFAM 42: 

AFAM 00: 

AFAM 00: 

AFAM 00: 

The Black Experience in America to 1865, course focusing on early African iPresence in 

the United States through Emancipation. 

The Black Experience in America from 1865 to 1950, course focusing on black presence 
14 in the United States from Reconstruction to Civil Rights era. 

The Black Experience in kanerica from 1950 to Present, course focusing on African 
American issues during the mid to late 20th centuu’. 

Emerging Identities in the United States, course focusing on black identity formation 

from Emancipation to the Present. 

Black Political Thought and Economy 

Africanisms in American Culture, survey course focusing on African traditions and 

syncretic forms in religion, art, music, and literature. 

1-~ Note: Currently, AFAM 41 covers the period from 1865 to the Present:, by ending the time period at 1950, the 

material would be more manageable and could be better organized along the lines of history, literature, art, politics, 
etc. 
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Proposed Three Year Workplan for Course Development: 

Year One: 2003-2004, will focus on introducing participants to the key concepts and theories 

regarding the Black Diaspora and Black Subjectivity. During the first year, the participants will read a 

survey of texts outlining the historical formations of the African Diaspora and begin reading essays 

written by various scholars whose work considers subjectivity and identity formation. The first year 

objective is to establish familiarity with key concepts and schools of thought dealing with "diaspora" and 

"identity." The final outcome for the first year will be to develop a survey course on "the historical 

formations of the African Diaspora." We anticipate achieving this goal by pursuing one of two 

approaches: 1) revising the current introductory SUlwey course, "AFAM 40: Black Experience in America 

to 1865," to reflect a more integrated diasporic approach to studying African Americans in the United 

States from an early presence till Emancipation, or 2) developing a new course, with similar course 

sequencing that will serve as an introductory survey course grounding future study, "AFAM ?? : The 

African Diaspora in the Americas," which would entail a comparative, transnational study of the African 

presence in the Americas (Latin America, Caribbean, United States) till Emancipation. 

Year Two: 2004-2005, will more acutely focus on specific eras and moments in African 

Diaspora history that reveal conscious individual and communal actions that seek to define, characterize, 

or mark black identities within the contexts of activism, class, race, gender, and sexuality. During the 

second year, the participants will read more "theme specific" literature and will engage in the actual 

process of applying theories of subjectivity and identity formation to specific studies. The second year 

obj ective is to foster research and teaching methodologies that contemplate black people consciously 

engaged in the praxis of political, social, and intellectual thought. The final outcome of year two will be 

the revision of existing AFAM courses to reflect a more integrated diasporic approach. 

Year Three: 2005-2006, will take as its focus the study of how black identities are represented 

and how black people engage in social and cultural practices that reflect individual and communal 

attempts as self-identification. During the third year, we will also consider the "objective gaze;" how 
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identities are negotiated in public places and institutional spaces. The third year will take into 

consideration performance and representation, while also examining institutional responses to identities. 

As such, the third year will also consider certain "cultural indices" that reflect public awareness of 

identities, i.e., Spanish language religious services which constitutes linguistic, spiritual and cultural 

identities; international food isles at supermarkets which reflect dieta~ patterns and social practices. The 

outcome of year three will be the development of two new courses that focus on social and cultural 

practices, material culture, and public indices that reflect engagement of these identities. 

INSTITUTIONAL CONTEXT: A survey of current course offerings at UNC dealing with topics 

of African American issues indicates that there are approximately (verify number) courses offered 

through (verify number) academic departments and programs. Of these offerings, only (verify number) 

are taught from an identifiably "diasporic perspective." Furthermore, of these courses only (verify 

number) are cross-listed either with other humanities departments or the Department of African and 

Afro-American Studies (AFAM). While pursuing a project that studies black identities in the 

Southeastern region of the United States, we ~vill also ~vork to identi~ faculty whose research, either 

generally or more specifically, pertains to the African Diaspora, and revise and develop certain courses to 

be offered through AFAM or j ointly ~vith other departments thereby increasing the number of identifiable 

faculty and course resources available to the students. 

In addition to varied course offerings throughout the university system, several research centers 

and institutions at the tmiversity also deal with themes and topics related to our project. However, none 

of these programs fully addresses the African Diaspora in the United States or in particular, the Southeast 

region. Of the centers and institutions whose projects prove tangential and fertile for fostering 

cooperative research efforts, we have identified the University Center for International Studies (UCIS), 

Institute of Latin American Studies (ILAS), the Center for the Study of the American South (ACAS). 

Projects of interest include Documenting the American South, in particular, the First-Person Narratives of 

the American South, the Southern Folklife Collection, and the Latinaio Culture(s) Speakers Series. 
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Established in 1993 as "pan-university center," UCIS fosters interdisciplinal)7 academic research 

and programming on international issues that broaden the university community’s knowledge of pressing 

global issues, particularly as those concerns deal with "human rights" and "globalism and regionalism." 

As one of the Rockefeller Foundation’s Resident Fellowship Program sites, UCIS has developed a three 

year program, "Reimaging Civil Society in an Era of Globalization: The American South in Applied 

Humanistic Perspectives." In its current year, 2002-2003, the program has adopted the theme, "Growing- 

Up Hyphenated: Second Generation Youth," which examines how "heritage and long-distance 

nationalism" inform how children of immigrants situate themselves in social, educational, and home 

environments. Our project on the African Diaspora and Black Subjectivity reflects similarities with that 

of the UCIS program; however, given that our focus is on curriculum development we would draw upon 

similar scholarship and resources to conceptualize courses that dealt with "identity, migration, and 

national borders." 

Also at the university is the Center for the Study of the American South, founded in 1992, the 

Center fosters investigations of North Carolina, "southern traditions and identity," and the exploration as 

to "how the South affects the evolution of culture and society around the globe." Attempting to 

contribute to the scholarship on the South, the Center engages in research that addresses the "legacy of 

cultural diversity"’ within the region. Several of our AFAM faculty members are currently affiliated with 

the Center and conduct research on the American South. With our program, we envision establishing a 

synergistic relationship that will allow the development of Southern Studies courses that reflect an 

enhanced focus on the African Diaspora within the American South and in particular, North Carolina. 

Currently, there exists great interest in developing a course on "Blacks in North Carolina." 

Another highly regarded resource at the university is the Institute of iLatin American Studies 

(ILAS). With its mission to "encourage and stimulate study and research on Latin America at UNC- 

Chapel Hill," ILAS is one of the earliest programs of its kind in the United States academy. As early as 

1915, UNC developed a curriculum in Latin American Studies. Given the campus-wide support for the 
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curriculum, ILAS was founded in 1940 to interdisciplinary research and exchanges about Latin America. 

In 1989, the program joined with Duke University in forming the Consortium in Latin American Studies. 

With its Outreach Program, Video and Film Collection, Film Festival and Traveling Exhibits, in addition 

to sponsoring visiting scholars and supporting UNC scholars abroad, ILAS is evolved into one of the 

leading resources for Latin American Studies in the Southeastern region of the United States. Given our 

program’s interest in the growing Latin American population in North Carolina, we will be able to enlist 

the resources at ILAS in developing courses that examine Afro-Latino relationships and identities in the 

United States. 

For a further list of university resources, please consult the appendix. 

D. STAFF AND PARTICIPANTS: The four people who will head this project are particularly well- 

suited for this task. Each has published and lectured extensively on the black presence in the United 

States and their combined disciplinary interests represent the best possible approaches for conceptualizing 

this type of project. Each faculty member will be responsible for overseeing a particular component of 

the project. 

The overall project director will be Dr. Reginald Hildebrand, Associate Professor of African and 

Afro-American Studies and Histou, received his PhD from iPrinceton in 1991. iHis research and teaching 

center on Emancipation and Reconstruction in the United States and Haiti. His book, The Times Were 

Strange and Stirring: Methodist Preachers and the Crisis ojEmancipation was published by Duke 

UniversiU Press in 1995. Dr. Hildebrand will be responsible for monitoring the overall program content 

and advising on course development for the academic depamnent. He will also be responsible for 

pursuing additional external funding that would support the continuation of the project and curriculum 

transformation following the first three-year funding period. 

Dr. Perry Hall, Associate Professor of African and Afro-American Studies, received his EdD 

from Harvard University. His research and teaching center on African American political thought in the 

20t~ century, and African American popular culture. He is a scholar on the history of Black Studies, and 
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his book, In the Vinevar& examines the theoretical paradigms that have shaped our approaches in the 

discipline. He is the leading scholar of the "transformationist" paradigm which serves as the model for 

our program. Dr. Hall is the faculty liaison for the project and will be responsible for helping to sustain 

synergistic relationships between the three units in order to affectively develop courses that will draw 

upon the available resources across the campus. 

Dr. Joseph Jordan, Associate Professor of African and Afro-American Studies, earned his PhD 

from Howard University. Dr. Jordan is the iDirector of the Stone Center for Black Culture and History 

and is one of the university’s leading scholars of the African Diaspora in the Americas. iDr. Jordan is 

perhaps noted for his most recent work, as curator of Without Sanctuary, an exhibition of images 

depicting lynching in America. For this project, Dr. Jordan will be responsible for developing 

programming initiatives that concentrate on the African Diaspora. Those initiatives will tie into courses 

being developed within the department. Dr. Jordan will also be responsible for facilitating the visiting 

scholars and artists component of the project. 

Dr. William "Sandy" Darity, Jr., is the Cary C. Boshamer Professor in iEconomics and the 

Director of the Institute of African American iResearch. He is also a Research Professor at Duke 

UniversiW. Dr. Darity earned his PhD from the Massachusetts Institute of Technology and is the author 

of over 120 published articles and 8 books of which he authored or edited. His research centers on racial 

and ethnic economic inequality, the Atlantic slave trade, and the affects ofglobalization on subaltern 

communities in the United States, South Asia, and Latin America. Dr. Darity will serve as the resident 

social scientist for this project, providing quantitative information and resources that complement the 

humanistic research. As Director of the Institute, Dr. Darity will also be responsible for facilitating the 

visiting scholars and artists component of this project. 

Dr. Charlene B. Regester, Adjunct Assistant Professor in African and Afro-American Studies will 

serve as the Administrative Director for the project. Dr. Regester earned her PhD in Education and 

Curriculum Development at UNC. She is considered a preeminent scholar of early Black Cinema, and is 
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the author of over fifty articles and the editor of Black Entertainers in AJ?ican American Newspaper 

Article, 1909-1950: An AnnomtedBibliography of the Chicago Defender, the Aj?o-American 

(Baltimore), the Los Angeles Sentinel, and the New YorkAmsterdam News (McFarland Press, 2002). As 

the Administrative Director, Dr. Regester will be responsible for working with primary staff members in 

developing the three-year project, the yearly organization and thematic focus. Dr. Regester will serve as 

the conduit for the project, synthesizing the work and concepts put forth by the program staff and 

participants. (For a comprehensive list of program participants, including curriculum vitae, please consult 

the appendix.) 

E. EVALUATION: To effectively evaluate the project, we will identify a group of scholars, both 

UNC faculty and non-UNC faculty, whose research interests are aligned with our project foci. Annually, 

we will enlist these individuals in evaluating our topics, theoretical approaches, and pedagogical 

strategies for course development. By providing them with detailed work plan for the coming year, 

including content and obj ectives, we will ask these individuals to evaluate our program’s proposed 

concept, organization, and probable outcomes. 

At the end of each academic year, we will conduct a survey of both our faculty participants and 

visiting scholars. We will ask them to evaluate the program based upon organization, materials and 

resources, workshop contents, etc. We will ask them to identify both the strengths and weaknesses of the 

program, and to make recommendations as to how the program could be improved. In the survey, we will 

also ask faculty members to determine whether or not the information they received over the course of the 

year’s program was useful, viable, and could be used in developing new courses or revising existing 

courses. Lastly, we will ask faculty participants to explain how the program directly affected their 

humanistic approaches to their respective research and teaching activities. 

Using information from both the pre- and post- program evaluations, we will revise our program 

content for the subsequent year(s). 
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Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

McDonnell, Carol B <cbmcdonn@email.unc.edu> 

Friday, February 10, 2012 1:31 PM 

CCO faculty & stafl’<ccofac@listserv.unc.edu> 

[ccot~c] Summer 2012 Carolina Courses Online li st of courts a~d instructors 

Sulnmer 2012 course list to instmctors.docx 

Instructors - 
Please see the attached line-up of courses and instructors for this coming summer session. 
Let me know if you have any questions. 

CarolMcDonn~ll 

Student Services Manager 
Friday Ceuter ibr Coutinuing Education 
University of Nol~th Caxolina at Chapel Hill 
CB#1020 
Chapel Hill NC 27599-1020 
919-962-1105 

fax 919-962-5549 

<li> -- You are cmrently subscribed to 

</ul > 

ccofac as: <a hre~"mailto:eunice@elna~l.unc.edu">eunice@email.unc.edu~/a>. To unsubscribe send a blmik <br> 

em~l to <a href "mailto:leave-30830551- 3634613.47f10279ea6590aca3376d3589f8a959@listserv.unc.edu">leave-30830551- 
3634613.47f10279ea6590aca3376d3589f8a959@listserv.unc.edu</a> 



Anderson, Barbara 

Anderson, Barbara 

Reichart, Karaleah 

Hortensen, Amy 

Reichart, Karaleah 

Prewitt, Neill 

Rice, Katherine 

You, Ji Eun 

Fravel, Laura 

Florence, Ashley 

Reichart, Dan 

Reichart, Dan 

Reichart, Dan 

Fuller, James 

Ganko, Eric 

Schmitz, Julia 

Tsompana, Haria 

Blocher, Ed 

Hoore, Dan 

Zagoren, Sindhu 

Speed, Jessica 

Hardin, Carolyn 

Neff, All 

Wehman, Grover 

Nicholas, Tessa 

Perry, Mark 

King, Kimball 

King, Kimball 

Rigby, Hanna Bryant 

Ross, Heather 

Krawiec, Rich 

Nicholas, Tessa 

Canada, Hark 

Lepofsky, Jon 

Afam 101 

Afri 101 

ANTH 102 

ANTH 142 

ANTH 440 

ART 106 

ART 151 

ART 152 

ART 161 

ART 356 

ASTR 101 

ASTR 101L 

ASTR 102 

Biol 202 

Biol 202 

Biol 202 

Biol 202 

BUSI 106 

CLAR 245 

COMM 100 

COMM 120 

COMM 140 

COMM 142 

COMM 224 

COMP 380 

DRAM 115 

DRAM 116 

DRAM 284 

ENGL 121 

ENGL 123 

ENGL 130 

ENGL 131 

ENGL 313 

GEOG 120 

The Black Experience 

Introduction to Africa 

Intro to Cultural Anthropology 

Local Cultures, Global Forces 

Gender & Culture 

Intro to Electronic Media 

History of Western Art I 

History of Western Art II 

Introduction to American Art 

Intro to Digital Photography 

Introduction to Astronomy: The 
Solar System 

Introduction to Astronomy Lab 

Introduction to Astronomy: Stars, 
Galaxies, and Cosmology 

Molecular Biology 8= Genetics 

Molecular Biology 8= Genetics 

Molecular Biology 8= Genetics 

Molecular Biology 8= Genetics 

Financial Accounting 

Archaeology of Italy 

Communication & Social Process 

Introduction to Interpersonal 
& Organizational Communication 

Intro to Media History, Theory & 
Criticism 

Popular Music 

Introduction to Gender & 
Communication 

Computers and Society 

Perspectives in Western Drama 

Perspectives in the Theatre 

Studies in Dramatic Theory and 
Criticism 

British Literature, 19th & Early 20th 
Century 

Introduction to Fiction 

Introduction to Fiction Writing 

Introduction to Poetry Writing 

Grammar of Current English 

World Regional Geography 



Mitchell, T. Shawn 

Bartek, Carrie 

Bartek, Carrie 

McDowell, Trent 

Krome-Lukens, Anna 

Barksdale, Sarah 

Williamson, James 
Franklin 

Tobin, Patrick 

Sims, Laura 

Fi nk, Joey 

Winford, Brandon 

Cao, Liyu (Leo) 

Hicks, Caleb 

Rowlett, Russ 

Rowlett, Russ 

Negrete, Merida 

Reali, Christopher 

Bentley, Christa 

Nolfi, Katherine 

Hofweber, Thomas 

Given, Emily 

Asay, Jamin 

Shea, Virginia 

Meeker, Marianne 

Najdek, Carl 

Morgan, Cameron 

Foster, Lee 

Sullivan, Heather 

Larus, Deanna 

Staples, Jason 

Combs, 3ason 

Nieuwsma, Shenan 

GEOG 259 

GEOL tot 

GEOL 105 

GEOL 159 

HIST 128 

HIST 140 

HIST 151 

HIST 262 

HIST 276 

HIST 364 

HIST 366 

INLS 200 

LING 101 

Math 381 

MATH 551 

MUSC 121 

MUSC 143 

MUSC 144 

PHIL 101 

PHIL 155 

PHIL 165 A 

PHIL 165 B 

PHYI 202 A 

PHYI 202 B 

POLI 100 

POLI 101 

POLI 150 

POLI 239 

PSYC 101 

RELI 103 

RELI 104 

RELI 122 

Geography of Latin America 

Introductory Geology 

Violent Earth 

Prehistoric Life 

American History since 1865 

The World since 1945 

History of Western 
Civilization to 1650 

History of the Holocaust 

The Modern Middle East 

History of American Business 

North Carolina History Before 
1865 

Retrieving and Analyzing 
Information 

Introduction to Language 

Discrete Mathematics 

Euclidean and Non=Euclidean 
Geometry 

Fundamentals of Music I 

Introduction to Rock Music 

Introduction to Country Music 

Introduction to Philosophy: 
Main Problems 

Intro to Math Logic 

Bioethics 

Bioethics 

Intro to Physiology 

Intro to Physiology 

Intro to Gov in U,S, 

State 8= Local Government in 
the United States 

Introduction to International 
Relations 

Intro to European Government 

General Psychology 

Introduction to the Hebrew 
Bible 

Introduction to New Testament 
Literature 

Introduction to Philosophical 
Approaches to Religion 



Tornquist, Lief 

Reese, Kevin 

Lucas, Amy 

HcKend ry=Sm ith, 
Emily 

Hunter, Anne 

Fu, Yilan 

King, Lindsey 

Noble, Hark 

Conlon, Xan 

Wells, Amber 

Edelblute, Heather 

Long, Adam 

De rays, Helene 

Kim, Hosun 

RELI 140 

RUSS 270 

SOCI 101 

SOCI 112 

SOCI 123 

SOCI 130 

SOCI 250 

SOCI 410 

SOCI 412 

SOCI 415 

SOCI 422 

SOCI 469 

SOWO 492 

SPAN 330 

SPAN 405 

Religion in American 

Russian Literature of the 19th Century 

Sociological Perspectives 

Social Interaction 

Crime & Delinquency 

Family and Society 

Sociology Theory 

Formal Organizations 8~ 
Bureaucracy 

Social Stratification 

Economy and Society 

Sociology of Health and Mental 
Illness 

Medicine & Society 

Apples Service-Learning in 
Education 

Cultural History of the 
Hispanic World 

Intermediate Spanish for 
Health Care Professionals 



Sent: 

To: 

Subject: 

Jenny Snead Williams <jennysw@duke.edtp 

Monday, Februao, 13, 2012 8:44 AIVl 

latinolist@duke.edu; intl- duncplas@duke.edu 

Pa~tiling, Drags, Deportation: lpm today (with lunch) 

Reminder- JOIN US TODAY AT 1:00pm - 

Presented by the Program in Latino!a Studies in the Global South and the Race & Ethnicity Workshop of the Sociology Dept: 

Monday, Feb 13th, 1:00 - 2:30pm -"Racial Profiling, the War on Drugs, and Mass Deportation to the Caribbean" 

Tanya Golash-Boza, University of Kansas 

Did you know that 96% of those deported from the U.S. in the past 25 years have been Latin American or Caribbean nationals? Through 

more than 80 interviews with Jamaican and Dominican deportees, Golash-Boza examines the criminalizafion of minority groups in the 

United States. 

Social Psych 329 (McKinney Room) on West Campus - Lunch Provided 

Tanya Golash-Boza (PhD North Carolina, Chapel Hill) is an Associate Professor with a joint appointment in Sociology and American Studies at the 
University of Kansas. She has conducted ethnographic research in Peru that focused on racial identity, collective memory, and social whitening among 
Peruvians of African descent. Golash-Boza has also conducted research on the Latino/a community in the United States, and has published numerous 
articles on race, assimilation, bilingualism, and migration. She is the author of Immigration Nation: Raids, Detentions, and Deportations in Post-9/11 
Amedca (Paradigm Publishers, 2011 ) and has a forthcoming book Yo Soy Negro: Blackness in Peru due out this month by University Press of Florida. For 
more on Golash-Boza, see http:/iradprof.weebly.com/with links to her CV, publications, photos and videos, and four insightful blogs! 

Jenny Snead Williams 
Executive Director 
Program in Latinoia Studies in the Global South 
Duke University, Box 90441 
122 Friedl Buildin,~t, East Campus 

Durham NC 27708 
iennv~v~duke.edu 

919~844375 
*Latino/a Studies on FB: h~tn:i/~,w¢~v~facebeok.cemi~mups/211019965601933/ 

*Latino/a Studies on Twitter: www twitter cem/L.SGSD~ke 



From: 

Sent: 

To: 

Subject: 

Stacey Sewall <sewall@ad.unc.edu> 

Monday, Februa~ 13, 2012 12:19 PM 

Sahle, Eunice N <eunice@email.unc.edu>; Baacbara Anderson <b anderson@unc.edu> 

Urgent re: room for Mar 20 

Hi Eunice, 

I hope you’re doing well As you kno~v, ~ve didn’t ~vind up having space 
available in the GEC on March 20 (or Mar 19) for your speaker. However, 
I’ve called around and found you some other room options 

One option is the Johnston Center I’ve reselwed the Common Room in 
there for you. It seats 100. It is on hold with Charlotte Williams, 
but can be canceled. At least 50% of your audience would need to be 
undergrads. Regular hours in this building go till 10 pm so that makes 
it easy 

Another option is Chapman Hall, room 211 I’ve spoken with Donnyell 
Batts in Chemist~’, who said this room is available that night It 
looks pretty, much just like our auditorium in appearance and it seats 
225. Chapman is pretty, close to our building, behind Sitterson and 
Bruoks. This building is slightly funky with regard to building access 
after 7 pm but wurkable . we’d need tu find yuu a wurk study student tu 
serve as dour munitor and I’d need to explain the duor situatiun to you. 

Anuther uption is Brouks Hall ruom 009, which seats 80 and is also 
available, accurding tu I)urothy Turner, who contruls that building after 
hours. 

Let me knuw if you wuuld like any uf these, letting me know abuut the 
Juhnston Center as suon as possible since Charlutte is holding it for us 

Thanks, 
Stacey 

Stacey Sewall 
Assistant Director 
FLAS Cuordinatur 
African Studies Center 
UNC-Chape[ Hill 
(919) 962-1522 (phune) 
(919) 843-2102 (I?x) 
sewall@cmail.tmc, edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Rucker, Walter C <wmcke@email.unc.edu> 

Monday, Februa~ 13, 2012 1:08 PM 

Janken, Kenneth R <krjanken@emaJl.unc.edu>; Sahle, Eunice N <eunice@email.unc.edu:~ 

FW: Request tbr CCO Fall 2012 Courses Lists and Instructor Appointments 

Dept tally thru spring 2012.xlsx; Blank Table for Fall 2012.doc 

Dear Kenneth at~d Eunice, 

I’m )Jst seeking advice on this call for CCO coL~rses~ ShoL~ld I forward a version of this email to the faculty listserv? It looks like we’ve done well with no more than 

one section of AFAM :[0:]. and one section of AFR~ :[0:]. each term (and ~’m assuming we w~l~ not be offering AFR1265 h~ the future through CCO). So, the other 

question woL~ld be, what do we do if more [han one person wants to teach a section of AFAM 103. or AFR~ 10]. l:hro{~gh CCO? I would ~ssume prk)rity should go to 

people who have taught s~K:cessfuI COO c(mrses m the past 

You advice wot~d be appredated~ We have until March Is~ to return the course information for CCO to the Friday Center. 

Best, 

WMter 

l.,t[p:/ / Mrio~omamc.edu/ people/ wa][er~c.~nmker 

F~m= Benowi~, Judith 
Sent= Monday, ~brua~ 06, 2012 2:04 PN 
To= Rucker, Walter C 
ee= Buell, Agatha 
Subject= Request for CCO ~all 2012 Courses kisN and Instructor AppointmenN 
Februa~ 6, 2011 
To: Deans/Depa~ment Chairs, Associate Chairs, Other Depa~ment Liaisons 

Schools/Depa~ments offering CCO with the Friday Center 
From: Judith Benowitz, Program Development SpecialiN 

The ~lliam and Ida Friday Center for Continuing Education 
Re: RequeN for Fall 2012 CCO Coumes and InNructors 
We are beginning to plan the CCO coumes that you and the other depaRment chairs or their delegates would like to offer in the summer of 2012. 
The attached spreadsheet is a summa~ of what was offered, who taught the coumes, and what the enrollments were from 2006 through the spring of 2012 
semeNer. We would appreciate your input on what courses to offer in the Nil along with the inNructors who will teach them based on what you are offering 
in the classroom, the availability of inNructom, and the needs of Nudents. If a course has tended to enroll ten or fewer students when offered, 
please consider offering it just one or two times per year. 
Remember that all of the inNructom will need to have an appointment in your depaRment or school even though The Friday Center will be paying them for 
doing the inNruction. Also, please ma~e sure that none of your appointed instructors has been awarded fellowships for the Fall; they cannot 
teach a ggO course if they have accepted the fellowship. 
Please mare sure that the instructors whom you appoint can manage the extra worR of teaching an online eoume in addition to teaching on 
campus and working on their disse~ations or other terminal degrees or commitments. Their ongoing presence is critical to the effectiveness 
of an online course. We’ve had some instructors who have disappeared for long periods from their COO courses and when the students 
complained, they responded by saying they were working on their disse~atiens or Ioo~ing for a job. That’s just not aeeeNable~ 

You may add your courses and instructors and their email addresses to the list using the blan~ table aRaehed and return it to me by March 1st.. 
I would also be glad to talk with you or your depa~mental representative about these plans over the phone (962-6302), in your office, or by email 
(benowi~ema~l.unc.edu}--whatever works ben for you. 
Any new inNructom who have not previously been approved through regular channels will need to have the appropriate pape~ork filed (AP-2, AP-2A, and 
C~ along with the CE Form, required by the Office of the Pinyon and College orAls and Sciences. Our payroll representative will send the CE form to the 
depa~ment manager for your signature. 
If any changes in the courses offered or inNructors teaching them occur, I will notiN you. Changes could result from low regiNrations (causing a coume to 
be cancelled), a textbook going out of print (causing a course to be cancelled or temporarily discontinued), pemonal circumNances of the inNructor, and so 
on. I assure you that no inNructors will be assigned to teach coumes without your prior review and approval through oNcial Universi~ channels. 
Thanks ve~ much for your ongoing suppoR and timely processing of this request. 
Judith 
Attachments (2) 



A 
1 AFAM/AFRI 
2 
3 COURSE 
4 

SUMMER 06 
AFAM 40 
AFRI 40 
AFRI 65 

B C D E 

INSTRUCTOR FULL TIME PART TIME TOTAL 

5 
6 Barbara Anderson 18 7 22 
7 Eunice Sahle 16 4 20 
8 Dale McKinley 16 2 18 
9 

10 FALL 06 
11 AFAM 101 Timothy McMillian 6 16 22 
12 AFRI 101 Barbara Anderson 12 15 27 
13 
14 SPRING 07 
15 AFAM 101 Tim McMillian 13 13 26 
16 AFRI 101 Eunice Sahle 15 9 24 
17 AFRI 265 Dale McKinley 6 4 10 
18 
19 SUMMER 07 
20 AFAM 101 Barbara Anderson 17 8 25 
21 AFRI 101 Barbara Anderson 20 5 25 
22 
23 FALL 07 
24 AFAM 101 Barbara Anderson 12 12 24 
25 AFRI 101 Eunice Sahle 11 11 22 
26 AFRI 265 Dale McKinley 12 6 18 
27 
28 SPRING 08 
29 AFAM 101 Tim McMillan 17 11 28 
30 AFRI 101 Eunice Sahle 21 2 26 
31 AFRI 101 T Barbara Anderson 3 2 5 
32 
33 SUMMER 08 
34 AFAM 101 Barbara Anderson 22 4 26 
35 AFRI 101 Barbara Anderson 19 6 25 
36 AFRI 265 Dale McKinley 17 6 23 
37 
38 FALL 08 
39 AFAM 101 Barbara Anderson 13 12 5 
40 AFRI 101 Eunice Sahle 13 11 24 
41 AFRI 265 Dale McKinley 2 8 10 
42 
43 SPRING 09 
44 AFAM 101 Tim McMillan 10 14 24 
45 AFRI 101 Eunice Sahle 14 9 23 
46 AFRI 101T Barbara Anderson 1 8 9 
47 AFRI 265 Dale McKinley 3 6 9 
48 
49 Summer 09 
50 Afam 101 Barbara Anderson 22 4 26 
51 Afri 101 Barbara Anderson 20 6 26 



C D E 
52 
53 
54 
55 
56 
57 
58 
59 
6O 
61 
62 
63 
64 
65 
66 
67 
68 
69 
7O 
71 
72 
73 
74 
75 
76 
77 
78 
79 
80 
81 
82 
83 
84 
85 
86 
87 
88 
89 
90 
91 
92 
93 

A 
Afri 265 

B 
Dale McKinley 13 14 

Fall 09 
Afam 101 Charlene Regester 4 15 19 
Afri 101 Eunice Sahle 14 11 25 
Afri 265 Dale McKinley 2 5 7 

Spring 2010 
Afam 101 Tim McMillan 2 12 14 
Afri 101 Eunice Sahle 11 12 23 
Afri 265 Dale McKinley 2 5 7 

Summer 2010 
Afam 101 Barbara Anderson 14 4 18 
Afri 101 Barbara Anderson 16 12 28 
Afri 265 Dale McKinley 7 3 10 

Fall 2010 
Afam 101 Charlene Regester 4 16 20 
Afri 101 Barbara Anderson 10 17 27 
Afri 265 Dale McKinley 7 5 12 

Spring 2011 
Afam 101 Tim McMillan 6 10 16 
Afri 101A Eunice Sahle 8 3 11 
Afri 101B Barbara Anderson 2 11 13 
Afri 265 Dale Mckinley 6 6 12 

Summer 2011 
Afam 101 Barbara Anderson 6 7 13 
Afri 101 Barbara Anderson 18 6 24 
Afri 265 Dale McKinley 3 3 6 

Fall 2011 
Afam 101 Tim McMillan 7 19 26 
Afri 101 Eunice Sable 9 16 25 
Afri 265 Dale McKinley 2 3 5 

Spring 2012 
Afam 101 Charlene Regester 7 8 15 
Afri 101 Barbara Anderson 12 10 22 
Afri 265 Dale McKinley 0 0 0 



A 
1 ANTH 
2 
3 COURSE 
4 
5 SUMMER 06 
6 ANTH 10 
7 ANTH 42 
8 ANTH 140 
9 

10 FALL 06 
11 ANTH 101 
12 ANTH 142 
13 ANTH 440 
14 
15 SPRING 07 
16 ANTH 101 
17 ANTH 142 
18 ANTH 440 
19 
20 SUMMER 07 
21 ANTH 101 
22 ANTH 142 
23 ANTH 440 
24 
25 FALL 07 
26 ANTH 101 
27 ANTH 142 
28 ANTH 440 
29 
30 SPRING 08 
31 ANTH 101 
32 ANTH 142 
33 ANTH 440 
34 
35 SUMMER 08 
36 ANTH 101 
37 ANTH 142 
38 ANTH 440 
39 
40 FALL 08 
41 ANTH 101 
42 ANTH 142 
43 ANTH 440 
44 
45 SPRING 09 
46 ANTH 101 
47 ANTH 102 
48 ANTH 142 
49 ANTH 440 
50 
51 Summer 09 

B C D 

INSTRUCTOR FULL TIME PART TIME TOTAL 

Jennie Burnet 13 12 25 
Amy Mortensen 14 4 18 
Karaleah Reichart 18 3 21 

Jennie Burnet 6 8 14 
Amy Mortensen 10 7 17 
Karaleah Reichart 7 11 18 

Jennie Burnet 4 14 18 
Amy Mortensen 4 8 12 
Karaleah Reichart 12 9 21 

Jennie Burnet 16 8 24 
Amy Mortensen 18 3 21 
Karaleah Reichart 18 5 23 

Jennie Burnet 7 12 19 
Amy Mortensen 12 8 20 
Karaleah Reichart 10 8 18 

Jennie Burnet 6 13 19 
Amy Mortensen 9 12 21 
Karaleah Reichart 10 8 18 

Jennie Burnet 21 4 25 
Amy Mortensen 22 1 23 
Karaleah Reichart 21 4 25 

Jennie Burnet 
Amy Mortensen 2 12 14 
Karaleah Reichart 10 7 17 

8 16 24 

Jennie Burnet 4 21 25 
Karaleah Reichart 2 6 8 
Amy Mortensen 7 9 16 
Karaleah Reichart 5 7 12 



C D 
52 
53 
54 
55 
56 
57 
58 
59 
6O 
61 
62 
63 
64 
65 
66 
67 
68 
69 
7O 
71 
72 
73 
74 
75 
76 
77 
78 
79 
80 
81 
82 
83 
84 
85 
86 
87 
88 
89 
90 
91 
92 
93 
94 
95 
96 
97 
98 
99 
100 
101 
102 

A 
Anth 101 
Anth 102 
Anth 142 
ANTH 440 

B 
Jennie Burnet 
Karaleah Reichart 
Amy Mortensen 
Karaleah Reichart 

11 
18 
16 
13 

10 
4 
7 
3 

E 
21 
22 
23 
16 

Fall 09 
Anth 101 Jennie Burnet 3 12 15 
Anth 102 Karaleah Reichart 6 4 10 
Anth 142 Amy Mortensen 3 9 12 
ANTH 440 Karaleah Reichart 5 12 17 

Spring 2010 
Anth 101 Jennie Bumet 2 9 11 
Anth 102 Karaleah Reichart 4 24 28 
Anth 142 Amy Mortensen 6 5 11 
ANTH 440 Karaleah Reichart 2 11 13 

Summer 2010 
Anth 101 Jennie Burnet 5 8 13 
Anth 102 Karaleah Reichart 11 7 18 
Anth 142 Amy Mortensen 14 6 20 
ANTH 440 Karaleah Reichart 12 7 19 

Fall 2010 
Anth 101 Jennie Burnet 1 11 12 
Anth 102 Karaleah Reichart 4 8 12 
Anth 142 Amy Mortensen 8 5 13 
ANTH 440 Karaleah Reichart 1 7 8 

Spring 2011 
Anth 101 Jennie Bumet 3 13 16 
Anth 102 Karaleah Reichart 4 9 13 
Anth 142 Amy Mortensen 4 6 10 
ANTH 440 Karaleah Reichart 2 7 9 

Summer 2011 
Anth 101 Jennie Burnet 1 6 7 
Anth 102 Karaleah Reichart 15 5 20 
Anth 142 Amy Mortensen 11 4 15 
ANTH 440 Karaleah Reichart 5 5 10 

Fall 2011 
Anth 101 Jennie Bumet 0 0 0 
Anth 102 Karaleah Reichart 5 18 23 
Anth 142 Amy Mortensen 8 6 14 
ANTH 440 Karaleah Reichart 6 12 18 

Spring 2012 
Anth 101 Erik Johannesson 1 6 7 
Anth 102 Karaleah Reichart 5 13 18 
Anth 142 Amy Mortenson 4 6 1 



C D A 

1031ANTH 440 Karaleah B Reichart 7 8 E 15 



A 
1 ART 
2 
3 COURSE 
4 
5 SUMMER 06 
6 ART 27 
7 ART 31 
8 ART 32 
9 ART 33 

10 
11 FALL 06 
12 ART 152 
13 ART 254 
14 
15 SPRING 07 
16 ART 151 
17 ART 390 
18 ART 553 
19 
20 SUMMER 07 
21 ART 151 
22 ART 152 
23 ART 154 
24 ART 254 
25 ART 390 
26 
27 FALL 07 
28 ART 152 
29 ART 390 
30 
31 SPRING 08 
32 ART 151 
33 ART 254 
34 ART 390 
35 
36 SUMMER 08 
37 ART 151 
38 ART 152 
39 ART 154 
40 ART 390 
41 ART 553 
42 
43 FALL 08 
44 ART 102 
45 ART 152 
46 ART 282 
47 ART 390 
48 
49 SPRING 09 
50 ART 151 
51 ART 154 

C D E 

INSTRUCTOR FULL TIME PART TIME TOTAL 

Jessica Sponsler 6 4 10 
Sally Tomlinson 10 14 24 
Molly Medakovich 6 8 14 
Debbie Holtzman 18 6 24 

Pam Whedon 3 10 13 
Molly Medakovich 2 7 9 

Molly Medakovich 8 10 18 
David Colagiovanni 1 4 5 
Ann Millett 2 4 6 

Krysta Black 12 11 23 
Alison Hafera 3 5 8 
Jessica Sponsler 10 1 11 
Jessica Sponsler 7 8 15 
Mildred Joyner Long 11 6 17 

Allison Fox 4 10 14 
Mildred Long 5 17 22 

Allison Fox 10 17 27 
Christopher Currie 7 5 12 
Taj Forer 10 16 26 

Ashleigh Raabe 13 14 27 
Diane Woodin 5 6 11 
Jessica Sponsler 14 4 18 
David Tinapple 17 5 22 
Ann Millett 3 3 6 

Tessa Windt 3 9 11 
Kate Arpen 2 15 17 
Mara West 4 6 10 
Taj Forer 10 10 20 

Erica Longenbach 4 11 15 
Jessica Sponsler 8 6 14 



C D A 
52 ART 254 
53 ART 285 
54 ART 390 
55 
56 Summer 09 
57 Art 151 
58 Art 152 
59 
60 Fall 09 
61 Art 102 
62 Art 152 
63 Art 282 
64 Art 390 
65 
66 Spring 2010 
67 Art 151 
68 Art 154 
69 Art 254 
70 Art 285 
71 Art 356 
72 
73 Summer 2010 
74 Art 151 
75 Art 152 
76 Art 254 
77 Art 282 
78 
79 Fall :2010 
80 Art 102 
81 Art 151 
82 Art 152 
83 Art 356 
84 
85 Spring 2011 
86 Art 102 
87 Art 106 
88 Art 151 
89 Art 154 
90 Art 282 
91 
92 Summer 2011 
93 Art 106 
94 Art 151 
95 Art 254 
96 Art 356 
97 
98 Fall 2011 
99 Art 106 
100 Art 356 
101 
102 Spring 2012 

B 
Christopher Currie 
Jennie Carlisle 
Taj Forer 

Lindsay Dunn 
Kate Arpen 

Tessa Windt 
Christopher Currie" 
Mara West 
Taj Forer 

Kate Arpen 
Krysta Black 
Lindsay Dunn 
Jennie Carlisle 
Thomas Whitworth 

Kate Arpen 
Diane Woodin 
Lindsay Dunn 
Mara West 

canceled for low enrolment 
Allison Fox 
Lauren Sanford 
Taj Forer 

Tracy Spencer 
Jessica McDowell 
Lauren Sanford 
Krysta Black 
Mara West 

Jessye McDowell 
Ashleigh Raabe 
Diane Woodin 
Ashley Florence 

Neill Prewitt 
Ashley Florence 

11 
11 
12 

13 
2 

2 
2 
8 

11 

9 
8 

16 
12 
16 

17 
3 

21 
21 

4 
2 

15 

11 
12 

8 
11 

5 

13 
7 
9 
8 

10 
10 

7 
10 
12 

11 
8 

13 
11 

5 
12 

13 
10 

5 
12 
10 

7 
6 
3 
5 

9 
4 
7 

6 
13 

9 
2 
8 

14 
12 

1 
7 

18 
9 

E 
18 
21 
24 

24 
10 

15 
13 
13 
23 

22 
18 
21 
24 
26 

24 
9 

24 
26 

13 
6 

22 

17 
25 
17 
13 
13 

27 
19 
10 
15 

28 
19 



103 Art 106 
104 Art 151 
105 Art 161 
106 Art 356 

A 
Neill Prewitt 
Beth Fischer 
Annah Lee 
Seoun Som 

C 
7 
5 
2 

13 

D 
14 
12 
10 
11 

E 
21 
17 
12 
24 



A B C 
1 ASTR 
2 
3 COURSE INSTRUCTOR FULL TIME 
4 
5 SUMMER 06 

9 ASTR 101 

Daniel Reichart 
i 

3 
10 

1312 ASTR 101 
Daniel Reichart 

i 
2 

1615 ASTR 101 
Daniel Reichart 

i 
13 

1918 ASTR 101 
Daniel Reichart 

i 
1 

2221 ASTR 101 
Daniel Reichart 

,i 

3 

23 ~LIMMER 0~ [ 
24 ASTR 101 Daniel Reichart 13 
25 
26 FALL 08 
27 ASTR 101 Daniel Reichart 2 
28 
29 SPRING 09 
30 ASTR 101 Daniel Reichart 
31 
32 Summer 09 
33 Astr 101 Daniel Reichart 10 
34 

+ 

35 
36 Fall 09 
37 Astr 101 Daniel Reichart 4 

+ 

38 Astr 101L This course was cancelled before semester began 
39 
40 Spring 2010 
41 Astr 101 Dan Reichart 
42 Astr 101L Dan Reichart 

i 
1 

43 Astr 102 Aaron LaCluyze 
44 
45 Summer 2010 
46 Astr 101 Dan Reichart 10 
47 Astr 101L Dan Reichart i 9 
48 Astr 102 Aaron LaCluyze 

i 
3 

49 
+ 

50 Fall 2010 
51 Astr 101 Dan Reichart 1 



D E 
1 
2 
3 PART TIME TOTAL 
4 
5 
6 13 20 
7 
8 
9 15 18 

10 

12 13 15 
13 
14 
15 13 26 
16 
17 
18 13 14 
19 
20 
21 15 18 
22 
23 
24 8 21 
25 
26 
27 14 16 
28 
29 
30 14 14 
31 
32 
33 13 23 
34 
35 
36 
37 15 19 
38 
39 
40 
41 15 19 
42 6 7 
43 5 5 
44 
45 
46 12 22 
47 7 16 
48 3 6 
49 
50 
51 11 12 



A B C 

icanceled for low enrollment 
52 Astr 101L Dan Reichart 2 
53 Astr 102 Dan Reichart 

55 Spring 2011 

56 ~[ ~0~ IE)~n Re~ch~rt 
i 

:3 
57 Astr 101L /Dan Reichart i 1 

5958 Astr 102 

Dan Reichart 2 

6~ Astr ~0~ /~an Neichart 
i 

6 

62 ~[ ~0~1_ IE)~n Re~ch~rt 
i 

6463 Astr 102 
Dan ~eichart 

i 
2 

66 Astr 101 /Dan Reichart i 3 

6867 Astr 101L 

Dan Reichart 1 

70 Astr 101 /Dan Reichart 
i 

72 Astr ~02 Dan Neichart 2 



D E 
52 6 8 
53 
54 
55 
56 13 16 
57 8 9 
58 5 7 
59 
60 
61 14 20 
62 6 11 
63 2 4 
64 
65 
66 14 17 
67 12 13 
68 
69 
70 15 23 
71 6 10 
72 2 4 



A B C D E 
1 BIOL 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 
5 SUMMER 06 

]0 

1312 NONE OFFERED/ 
]4 

20 

2221 NONE OFFERED I I 

24 BIOL 202 A Tsompana/Delbove i 13 10i 23 
25 BIOL 202 B Ganko/Wu 11 15i 26 
26 
27 FALL 08 
28 NONE OFFERED 
29 
30 SPRING 09 
31 NONE OFFERED 
32 
33 Summer 09 
34 Biol202A          Tsompana/Schmitz 7 12i 19 
35 Bio1202B Ganko / Wu 6 14i 20 
36 
37 Summer 2010 
38 Biol202A Tsompana/Schmitz 7 13i 20 
39 Bio1202B Ganko/Fuller 12 8i 20 
40 
41 Summer 2011 
42 Biol202A Ganko/Fuller 6 7i 13 
43 Bio1202B Tsompana/Schmitz 7 9i 16 



A B C D E 
1 BUSI 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 

SUMMER 

’ 6 ’NON~OFF~P’~D i17 

9 BUSI 106 lEd Blocher 4 22i 26 

,11 .SPRING 07 
12 BUSI 106 iEd Blocher 5 22i 27 
13 BUSI 108 i Ed Blocher 1 7i 8 

16 BUSI 106 iEd Blocher 6 6i 12 

18 FALL 07 
19 BUSI 106 i Ed Blocher 6 20i 26 

22 BUSI 106 i Ed Blocher 5 19i 24 
23 BUSI 108 iEd Blocher 1 13i 14 

SUMMER 08 
26 BUSI 106 lEd Blocher 11 15i 25 
27 
28 FALL 08 
29 BUSI 106 led Blocher 4 22i 26 
30 
31 SPRING 09 
32 BUSI 106 i Ed Blocher 20i 20 
33 BUSI 108 i Ed Blocher 2 13i 15 
34 
35 Summer09 

38 Fall 09 
39 Busi 106 i Ed Blocher 3 16i 19 

41 Spring 2010 
42 Busi 106 i Ed Blocher 7 19i 26 
43 Busi 108 i Ed Blocher 6i 6 
44 
45 Summer 2010 
46 Busi 106 lEd Blocher 4 13i 17 
47 
413 Fall 2010 
49 Busi 106 i Ed Blocher 5 19i 24 
50 
51 Spring 2011 



52 
53 
54 
55 
56 
57 
58 
59 
6O 
61 
62 
63 

A B C D E 
Busi 106 i Ed Blocher 2 21 23 
Busi 108 i Ed Blocher 11 i 11 

Summer 2011 
Busi 106 i Ed Blocher 7 11 i 18 

Fo. 2Oll 
Busi 106 i Ed Blocher 7 15i 22 

Spring 2012 
Busi 106 iEd Blocher 9 16i 25 
Busi 108 i Ed Blocher 1 5i 6 



A B C D E 
1 CLAS 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 

SUMMER o6    i 

’ 6 ’NON~OFF~P’~D i17 

9 CLAR 245 i Jeffrey Becker 3 7i 10 

,11 .SPR,NG 07 i 
12 CLAR 245 iHilary Becket 4 6i 10 
13 i 

,,4.SUMMER07 i 
15 CLAR 245 i Hilary Becker 13 2i 15 

18 CkAR 245 i Jeffrey Becket 1 7i 8 

21 CLAR 245 i Jeffrey Becker 6 5i 11 

,23 .SUMMER 08 i 
24 CLAR 245 i Jeffrey Becket 11 4i 15 
25 
26 FALL 08 
27 CLAR 245 i Dan Moore 2 6i 8 
28 i 

30 CLAR 245 iDan Moore 

33 Clar 245 iDan Moore 

36 Clar245 iDan Moore 4 6i 10 

~9 C~ar245 ~an Moore ~ ~0 
40 
41 Summer 2010 

~ 42 Clar245 i Dan Moore 3 2i 5 

44 Fall 2010        i 
45 none offered.     ~ 
46 

48 Clar 245 i Dan Moore 7 3i 10 

5~ C~ar245 ~an Moore 7 5~ ~2 



A B C D E 
52 
53 Spring 2012 
54 Clar 245 jJeffery Becker 4 9j 13 



1 
2 
3 
4 

A 
COMM 

B C D E 

COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 

5 SUMMER 06 
6 COMM 10 Davinina Thornley 14i 3 17 
7 COMM 33 Richard Cante 14i 4 18 
8 COMM 41 Richard Cante 18i 8 26 
9 COMM 95 Richard Cante 6i 1 7 

10 
11 FALL 06 
12 COMM 100 Elizabeth Nelson 6i 7 13 
13 COMM 140 canceled 0i 0 0 
14 COMM 390 ~Joyce Rudinsky ~ 3i 7~ 10 

16 SPRING 07 
17 COMM 100 Elizabeth Nelson 8i 12 20 
18 COMM 140 Richard Cante 11 15 26 
19 COMM 330 Richard Cante 5i 7 12 
20 COMM 390 ~Joyce Rudinsky ~ 5i 7~ 12 

22 SUMMER 07 
23 COMM 100 Elizabeth Nelson 18i 4 22 
24 COMM 140 Richard Cante 17i 3 20 
25 COMM 330 Richard Cante 10i 3 13 
26 COMM 390 Richard Cante 10i 6 16 
27 
28 FALL 07 
29 COMM 100 Young Han Cho 6i 12 18 
30 COMM 140 Richard Cante 12i 10 22 

COMM 390 Joyce Rudinsky ÷ 8 12 
32 
33 SPRING 08 
34 COMM 100 Elizabeth Nelson 13i 13 26 
35 COMM 140 Richard Cante 11 12 23 
36 COMM 330 Richard Cante 12i 16 28 
37 
38 SUMMER 08 
39 COMM 100 Elizabeth Nelson 23i 2 25 
40 COMM 140 Josh Smicker 20i 4 24 
41 COMM 330 Richard Cante 13i 8 21 
42 COMM 390 Richard Cante 10i 8 18 
43 
44 FALL 08 
45 COMM 100 Elizabeth Nelson 11 i 14 25 
46 COMM 140 Richard Cante 10i 15 25 
47 
48 SPRING 09 
49 COMM 100 Elizabeth Nelson 17i 9 26 
50 COMM 140 Josh Smicker 3i 17 20 
51 COMM 330 Richard Cante 6i 15 21 



A                            B                          C              D E 
52 COMM 390 Joyce Rudinsky 5i 2 7 
53 
54 Summer 09 
55 COMM 100 Elizabeth Nelson 22i 4 26 
56 COMM 140 Josh Smicker 21i 2 23 
57 COMM 330 Richard Cante 16i 3 19 
58 COMM 390 Richard Cante 6i 2 8 
59 
60 Fall 09 
61 Comm 100 Elizabeth Nelson 7i 19 26 
62 Comm 140 Srinath, Jayaram 8i 18 26 
63 Comm 251 Richard Cante 10i 13 23 
64 Comm 330 Course was cancelled prior to semester. 
65 

’ 66 Spring 2010 

67 Comm 100 Elizabeth Nelson 7i 19 26 
68 Comm 120 Katy Bodey 10i 19 29 
69 Comm 140 Yound EunChae 1i 12 13 
70 Comm 249 Joyce Rudinsky 3i 9 12 
71 Comm 251 Rich Cante 11i 15 26 
72 Comm 330 Elizabeth Corley 8i 8 16 
73 

,74 .Summer 2010 
75 Comm 100 Elizabeth Nelson 24i 2 26 
76 comm 120 Erin Arizzi 24i 5 29 
77 Comm 140 Grant Bollmer 14i 5 19 
78 Comm 224 Natalie Fixmer-Oraiz 25i 3 28 
79 6i Comm 249 Joyce Rudinsky ÷ 2 8 
80 Comm 251 Rich Cante 15i 3 18 
81 
82 Fall 2010 
83 Comm 100 Sindhu Zagoren 7i 16 23 
84 comm 120 Jesica Speed 9i 18 27 
85 Comm 140 Grant Bollmer 9i 15 24 
86 Comm 224 Samantha Szczur 8i 19 27 
87 Comm 251 Rich Cante 9i 17 26 
88 
89 Spring 2011 
90 Comm 100 Sindhu Zagoren 5i 17 22 
91 Comm 120 Katey Bodey 9i 18 27 
92 Comm 140 Raphael Ginsberg 11 17 28 
93 Comm 142 All Colleen Neff 7i 9 16 
94 Comm 224 Stace Treat 12i 15 27 
95 Comm 249 Joyce Rudinsky 2i 3 5 
96 Comm 251 Rich Cante 14i 9 23 
97 Comm 325 Jesica Speed 2i 10 12 
98 
99 Summer 2011 
loo Comm 100 Sindhu Zagoren ÷ 6 24 
101 Comm 120 Jennifer Cronin 17i 6 23 
102 Comm 140 lan Murphy 17i 4 21 



103 
104 
105 
106 
107 
108 
109 
110 
111 
112 
113 
114 
115 
116 
117 
118 
119 
120 
121 
122 

A B C D E 
Comm 142 All Colleen Neff 12i 2 14 

, .Comm 224 ~Natalie Fixmer-Oraiz ~ 15i 8~ 23 
Comm 249 Joyce Rudinsky 3i 3 6 
Comm 325 Jesica Speed 0i 0 0 

, .Comm 523 ~Patricia Parker ~ 11i 1~ 12 

Fall 2011 

, .Comm 100 Sindhu Zagoren 6i 16 22 
Comm 120 Katey Bodey 20i 7 27 
Comm 140 Grant Bollmer 11 i 14 25 
Comm 142 All Neff 8i 9 17 
Comm 224 Natalie Fixmer-Oraiz 12i 14 26 
Comm 330 Elizabeth Codey 4i 9 13 

’ Spring 2012 

Comm 100 Sindhu Zagoren 10i 10 20 

, .Comm 120 Jessica Fifield 15i 12 27 
Comm 140 Nadia Dawisha 10i 14 24 
Comm 142 All Neff 8i 7 15 
Comm 224 Natalie Fixmer-Oraiz 11 13 24 



1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 Comp 380 

A B C D E 
COMP 

COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 

, 2OlO 
Comp 380 iTessa Nicholas 7 7i 14 

, .Spring 2011 
Comp 380 i Tessa Nicholas 14 3 i 17 

, .Summer2011 i 
Comp 380 iTessa Nicholas 18 5i 23 

Comp 380 i Tessa Nicholas 16 10 i 26 

.Spring 2012 
iTessa Nicholas                23             4i       27 



A B C D E 
1 DRAM 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 

SUMMER o6 
6 DRAM 16 iKimbal King 5 3i 8 
7 DRAM 15 i Karen Blansfield 5 7 i 12 

10 DRAM 115 i Karen Blansfield 5 8i 13 

13 DRAM 116 iKimbal King 6 5i 11 

16 DRAM 115 i Karen Blansfield 5 3 i 8 
17 DRAM 116 iKimball King 5 3i 8 

/ / 19 FALL 07 

20 NONE OFI=~R~D 
21 
= SPR NG o8 
23 DRAM 115 iMark Perry       ~            3,             4i 7 
24 DRAM 116 iKimball King 4 4i 8 
25 ’ 

26 SUMMER 08 

27 DRAM 115       i Mark Perry                    5             8i 13 
28 DRAM 116 iKimball King 6 4i 10 
29 
30 FALL 08 
31 DRAM 115 iMark Perry 5 11i 16 
32 
33 SPRING 09 
34 DRAM 115 i Mark Perry 3 5i 8 
35 DRAM 116 iKimball King 7 6i 13 
36 DRAM 284 i Kimball King 10 13i 23 

38 Summer 09 
39 Dram 115 i Mark Perry 5 6 
40 Dram 116 iKimball King 6 16i 22 
41 Dram 284 i Kimball King 19 7i 26 
42 
43 Fall 09 
44 Dram 115 i Mark Perry 2 6i 8 
45 Dram 284 i Kimball King 18 8i 26 

47 Spring 2010 
48 Dram 116 iKimball King 11 6i 17 
49 Dram 120 i Mark Perry 4 5i 9 
50 Dram 284 iKimball King 13 14i 27 



A 
52 Summer 2010 
53 
54 
55 
56 
57 
58 
59 
6O 
61 
62 
63 
64 
65 
66 
67 
68 
69 
70 
71 
72 
73 
74 
75 
76 
77 
78 
79 

B C D E 

, . Dram 116 i Kimba!/K!ng ~ 7~ 9i 16 
Dram 120 i Mark Perry 10 9 i 19 
Dram 284 i Kimball King 26 7i 33 

’ 
Dram 115 J canceled canceled jcanceled 

, . Dram 120 i M a rk Perry ~ 2 10i 12 
Dram 284 i Kimball King 16 10i 26 

, .Spring 2011 
Dram 116 j Kimball King 7 10j 17 
Dram 120 i Mark Perry 5 8 i 13 
Dram 284 iKimball King 12 11 i 23 

Summer 2011 

, .Dram 116 jKimba!/K!ng ~ 10~ 3i 13 
Dram 120 i Mark Perry 0 0i 0 
Dram 284 i Kimball King 10 3i 13 

Dram 120 j Mark Perry 4 6 j 10 
Dram 284 i Kimball King 4 4i 8 

Spring 2012 
Dram 116 i Kimball King 8 5i 13 
Dram 120 i Mark Perry 6 5 i 11 
Dram 284 i Kimball King 3 8i 11 



1 
2 
3 
4 
5 
6 
7 

A B C D E 
ENGL/COMP LIT. 

COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 

SUMMER 06 
CMPL21 Sean Knierim 5 12 

8 ENGL21 Devon Fisher 14i 6 20 
9 ENGL 23W Richard Krawiec 11 14 25 

10 ENGL 24 John Paul Middlesworth 12i 9 21 
11 ENGL28 Mark Dudley 14i 9 23 
12 ENGL 34 Richard Krawiec 4i 3 7 
13 ENGL 36 Mark Canada 6i 19 25 

15 FALL 06 
16 CMPL 121 Jennifer Flaherty 4i 6 10 
17 
18 ENGL 121 Liz Gualtieri-Reed 3i 7 10 
19 ENGL 123 Liz Gualtieri-Reed 6i 5 11 
20 ENGL 124 John Paul Middlesworth li 5 6 
21 ENGL 128 Heather Ross 6i 7 13 
22 ENGL 130 Richard Krawiec 5i 6 11 
23 ENGL 206 Richard Krawiec 1 i 7 8 
24 ENGL 313 Mark Canada 2i 13 15 
25 
26 SPRING 07 
27 CMPL 121 Jennifer Flaherty 2i 6 8 

.28. 
29 ENGL 121 Liz Gualtieri-Reed 2i 11 13 
30 ENGL 123 Liz Gualtieri-Reed 10i 9 19 
31 Engl 125 canceled ÷ 0 0 
32 ENGL 128 Heather Ross 8i 7 15 
33 ENGL 130 Richard Krawiec 1i 7 8 
34 ENGL 206 Richard Krawiec 2i 6 8 
35 
36 SUMMER 07 
37 CMPL 121         Jennifer Flaherty                                  ÷             3        7 
38 
39 ENGL 121 Devon Fisher 7i 7 14 
40 ENGL 124 John Paul Middlesworth 10i 3 13 
41 ENGL 125 Lara Kees 10i 4 14 
42 ENGL 128 Heather Ross 13i 5 18 
43 ENGL 130 Richard Krawiec 7i 5 12 
44 ENGL 131 Tessa Joseph 13i 2 15 
45 ENGL 313 Mark Canada 9i 7 16 
46 
47 FALL 07 
48 CMPL 121 Jennifer Flaherty 2i 13 15 

. ,$9. 
50 ENGL 121 Liz Gualtieri-Reed 0i 7 7 
51 ENGL 123 Liz Gualtieri-Reed 6i 7 13 



A B C D E 
52 ENGL 124 John Paul Middlesworth 0i 8 8 
53 ENGL 128 Heather Ross 3i 7 10 
54 ENGL 130 Richard Krawiec 7i 14 21 
55 ENGL 131 Tessa Joseph 1 i 5 6 
56 ENGL 206 Richard Krawiec 0i 7 7 
57 ENGL 313 Mark Canada 3i 12 15 
58 

, 59 .SPRING 08 
60 Crnpl 120 Jennie Flaherty 2i 4 6 
61 
62 ENGL 121 Liz Gualtieri-Reed 0i 6 6 
63 ENGL 123 Liz Gualtieri-Reed 1i 11 12 
64 ENGL 125 Lara Kees 1i 6 7 
65 ENGL 128 Heather Ross 2i 7 9 
66 ENGL 130 Richard Krawiec 5i 14 19 
67 ENGL 131 Tessa Joseph 2i 5 7 
68 ENGL 206 Richard Krawiec 4i 8 12 
69 ENGL 313 Mark Canada 7i 15 22 
70 

,71 .SUMMER 08 
72 CMPL 120 Jennifer Flaherty 2i 4 6 
73 
74 ENGL 121 Hannah Rigby 10i 13 23 
75 ENGL 123 Heather Ross 20i 5 25 
76 ENGL 124 John Middlesworth 3i 6 9 
77 ENGL 128 Heather Ross 9i 5 14 
78 ENGL 130 Rich Krawiec 16i 8 24 
79 ENGL 131 Tessa Nicholas 18i 3 21 
80 ENGL 313 Mark Canada 10i 10 20 
81 
82 FALL 08 
83 ENGL 121 Liz Gualtieri-Reed 2i 16 18 
84 ENGL 123 Liz Gualtieri-Reed 2i 8 10 
85 ENGL 124 John Middlesworth 

i 
6 6 

86 ENGL 125 Lara Kees 3i 6 9 
87 ENGL 128 Heather Ross 4i 3 7 
88 ENGL 130 Rich Krawiec 3i 17 20 
89 ENGL 131 Tessa Nicholas 3i 4 7 
90 ENGL 206 Rich Krawiec 3i 8 11 
91 ENGL 313 Mark Canada 3i 9 12 
92 
93 SPRING 09 
94 Cmp1120         Jennifer Flaherty                                  ÷             0        0 
95 
96 ENGL 121 Liz Gualtieri-Reed 3i 13 16 
97 ENGL 123 Liz Gualtieri-Reed 2i 9 11 
98 ENGL 128 Heather Ross 5i 16 21 
99 ENGL 130 Rich Krawiec 4i 15 19 
100 ENGL 131 Tessa Nicholas 5i 5 10 
101 ENGL 206 Rich Krawiec 1 i 7 8 
102 ENGL 313 Mark Canada 3i 19 22 



A B C D E 
103 
104 Summer 09 
105 ENGL 121 Hannah Rigby 17i 8 25 
106 ENGL 123 Heather Ross 14i 6 20 
107 ENGL 124 John Middlesworth 5i 2 7 
108 ENGL 125 Lara Kees 4i 3 7 
109 ENGL 128 Heather Ross 11 10 21 
110 ENGL 130 Rich Krawiec 16i 9 25 
111 ENGL 131 Tessa N Joseph 15i 1 16 
112 ENGL 313 Mark Canada 11 14 25 
113 
114 Fall 09 
115 CMPL 122 Catherine Clark cancelled 
116 ENGL 121 Liz Gualtieri-Reed 4i 9 13 
117 ENGL 123 Liz Gualtieri-Reed 3i 16 19 
118 ENGL 124 John Middlesworth Cancelled 
119 ENGL 125 Lara Kees li 7 8 

Heather Ross Cancelled 120 ENGL 128 
121 ENGL 130 Rich Krawiec 3i 8 11 
122 ENGL 131 Tessa Nicholas 3i 11 14 
123 ENGL 206 Rich Krawiec 4i 12 16 
124 ENGL 313 Mark Canada 5i 10 15 
125 
126 Spring 2010 
127 ENGL 121 Liz Gualtieri-Reed 1 i 4 5 
128 ENGL 123 Liz Gualtieri-Reed 2i 5 7 
129 ENGL 128 Heather Ross 1 i 7 8 
130 ENGL 130 Rich Krawiec 2i 9 11 
131 ENGL 131 Tessa Nicholas 5i 4 9 
132 ENGL 206 Rich Krawiec 2i 4 6 
133 ENGL 313 Mark Canada 15 15 
134 
135 CMPL 122 Catherine Clark 4i 4 8 
136 
137 Summer 2010 
138 Cmp1122 Catherine Clark 8i 8 

,139. 
140 Engl 121 Hannah Ribgy Bryant 8i 5 13 
141 Engl 123 Heather Ross 14i 3 17 
142 Engl 124 John Middlesworth canceled for low enrollment 

i 
0 

143 Engl 125 Lara Kees canc i   
i 

o 
144 Engl 128 Heather Ross 8i 1 9 
145 5i Engl 130 Rich Krawiec ÷ 6 11 
146 Engl 131 Tessa Nicholas 61 3 9 
147 Engl 313 Mark Canada 9i 17 26 
148 
149 Fall 2010 
150 Engl 121 Liz Gualtieri-Reed 3i 6 9 
151 Engl 123 Liz Gualtieri-Reed 4i 10 14 
152 Engl 124 John Paul Middlesworth canceled icanceled canceled 
153 Engl 125 Lara Kees 

i 
5 5 



A B C D E 
154 Engl 128 Heather Ross 2i 9       11 
155 Engl 130 Rich Krawiec 2i 17 19 
156 Engl 131 canceled icanceled canceled 
157 Engl 206 Rich Krawiec 7 7 
158 Engl 313 ~Mark Canada ~ 5i 9 14 
159 
160 Spring 2011 
161 Engl 121 Liz Gualtieri-Reed 3i 13 16 
162 Engl 123 Liz Gualtieri-Reed 4i 6 10 
163 Engl 128 Heather Ross 2i 1 3 
164 Engl 130 Rich Krawiec 6i 20 26 
165 Engl 206 Rich Krawiec 4i 4 8 
166 Engl 313 Mark Canada 12i 10 22 
167 
168 Cmp1122 Stephanie Rispoli 11 6 17 
169 

,170.Summer 2011 
171 Engl 121 Hannah Bryant 8i 7 15 
172 Engl 123 Heather Ross 12i 3 15 
173 Engl 125 Lara Kees 0i 0 0 
174 Engl 130 Rich Krawiec 5i 6 11 
175 Engl 131 Tessa Nicholas 9i 5 14 
176 Engl 313 Mark Canada 10i 7 17 
177 
178 Fall 2011 
179 Engl 123 Liz Gautieri Reed 3i 12 15 
180 Engl 128 Heather Ross 3i 11 14 
181 Engl 130 Rich Krawiec 5i 21 26 
182 Engl 206 Rich Krawiec 1i 5 6 
183 Engl 313 Mark Canada 6i 13 19 
184 
185 Spring 2012 
186 Cmp1122 Stephanie Rispoli 6i 7 13 
187 li Engl 121 Liz Gautieri Reed ÷ 8 9 
188 Engl 123 Liz Gautieri Reed 2i 4 6 
189 Engl 128 Heather Ross 2i 6 8 
190 Engl 130 Rich Krawiec 6i 13 19 
191 Engl 206 Rich Krawiec 3i 9 12 
192 Engl 313 Mark Canada 3i 7 10 



A B C 
1 EXSS 
2 
3 COURSE INSTRUCTOR FULL TIME 
4 
5 SUMMER 06 
6 None offered 
7 
8 Fall 06 
9 Exss 322 Nathan Tomasinsi 13 

10 Exss 326 Barbara Osborne 10 
11 
12 No other courses have been offered by this department 



D E 

2 
3 PART TIME TOTAL 
4 
5 
6 
7 
8 
9 12 25 

10 3 13 

12 



1 
2 
3 
4 

A 
GEOG 

B C D E 

COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 

5 Summer 06 
6 GEOG 20 Terri Shawn Mitchell 14i 13 27 
7 GEOG 59 Terri Shawn Mitchell 18i 7 25 
8 
9 Fall 06 

10 Geog 120 Terri Shawn Mitchell 4i 18 22 
11 Geog 259 Terri Shawn Mitchell 13i 4 17 
12 Geog 420 Canceled 0 i 0 0 
13 

, 14 .Spring 07 
15 Geog 120 Terri Shawn Mitchell 8i 9 17 
16 Geog 259 Terri Shawn Mitchell 14i 11 25 
17 
18 Summer 07 
19 Geog 120 Terri Shawn Mitchell 17i 11 28 
20 Geog 259 ~Terri Shawn Mitchell , 20i 2 22 

22 Fall 07 
23 Geog 120 Terri Shawn Mitchell 7i 14 21 
24 Geog 259 Terri Shawn Mitchell 15i 8 23 
25 
26 Spring 08 
27 Geog 120 Terri Shawn Mitchell 7i 20 27 
28 Geog 259 Terri Shawn Mitchell 12i 10 22 
29 
30 Summer 08 
31 Geog 120 Terri Shawn Mitchell 11i 16 27 
32 Geog 259 Terri Shawn Mitchell 18i 6 24 
33 
34 Fall 08 
35 Geog 120 Terri Shawn Mitchell 6i 20 26 
36 Geog 259 Terri Shawn Mitchell 13i 12 25 
37 
38 Spring 09 

39 Geog 120 Terri Shawn Mitchell 6i 19 25 
40 Geog 259 Terri Shawn Mitchell 15i 11 26 
41 
42 Summer 09 
43 Geog 120 Terri Shawn Mitchell 16i 10 26 
44 Geog 259 Terri Shawn Mitchell 25i 0 25 
45 
46 Fall 09 
47 Geog 120 Terri Shawn Mitchell 5i 17 22 
48 Geog 259 Terri Shawn Mitchell 11 14 25 
49 
50 Spring 2010 
51 Geog 120 Terri S Mitchell 3i 24 27 



52 
53 
54 
55 
56 
57 
58 
59 
6O 
61 
62 
63 
64 
65 
66 
67 
68 
69 
7O 
71 
72 
73 
74 
75 
76 

A B C D E 
Geog 259 Terri S Mitchell 12i 13 25 

’ Summer 2010 
Geog 120 Terri Shawn Mitchell              12i 14 26 

, .Geog 259 ~Terri Shawn Mitchell , 19i 8~ 27 

Fall 2010 

, .Geog 120 Terri S Mitchell 7i 14 21 
Geog 259 Terri S Mitchell 16i 19 25 

, .Spring 2011 
Geog 120 Terri S Mitchell 5i 19 24 
Geog 259 Terri S Mitchell 10i 9 19 

’ Summer 2011 
Geog 120 Jon Lepofsky 12 i 13 25 

, .Geog 259 ~Terri S Mitchell , 14i 12 26 

Fall 2011 

, .Geog 120 Jon Lepofsky 6i 15 21 
Geog 259 Terri S Mitchell 12i 13 25 

, .Spring 2012 
Geog 120 Jon Lepofsky 6 i 14 20 
Geog 259 Terri S Mitchell 13i 12 25 



A B C D E 
1 GEOL 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 
5 Summer 06 
6 GEOL 11 Trent McDowell 14 11i 25 
7 GEOL 13 Trent McDowell 14 9i 23 
8 GEOL 16 ~Susanne McDowell ~ 5~ 5i 10 

10 Fall 06 
11 Geol 101 Trent McDowell 6 19i 25 
12 Geol 105 Trent McDowell 4 10i 14 
13 Geol 159 Susanne McDowell 2 7i 9 
14 
15 Spring 07 
16 Geol 101 Trent McDowell 11 14i 25 
17 Geol 105 Trent McDowell 10 15i 25 
18 Geol 159 Susanne McDowell 2 6i 8 
19 
20 Summer 07 
21 Geol 101 Trent McDowell 16 10i 26 
22 Geol 105 Trent McDowell 17 5i 22 
23 Geol 159 Susanne McDowell 13 3i 16 
24 
25 Fall 07 
26 Geol 101 Trent McDowell 12 9i 21 
27 Geol 105 Trent McDowell 7 19i 26 
28 Geol 159 Susanne McDowell 3 14i 17 
29 
30 Spring 08 
31 Geol 101         Trent McDowell 10 18i 28 
32 Geol 105 Trent McDowell 10 15i 25 
33 
34 Summer 08 
35 Geol 101 Trent McDowell 18 8i 26 
36 Geol 105 Trent McDowell 21 4i 25 
37 Geol 159 Susanne McDowell 10 5i 15 
38 
39 Fall 08 
40 Geol 101 Trent McDowell 9 13i 22 
41 Geol 105 Trent McDowell 7 16i 23 
42 Geol 159 Susanne McDowell 2 10i 12 
43 
44 Spring 09 
45 Geol 101 Trent McDowell 6 17i 23 
46 Geol 105 Trent McDowell 3 17i 20 
47 Geol 159 Trent McDowell 2 9i 11 

49 Summer 09 
50 Geol 101 Carrie Bartek 15 10i 25 
51 Geol 105 Carrie Bartek 10 5i 15 



A                 B                C              D            E 
52 Geol 159 Trent McDowell 6 4i 10 
53 
54 Fall 09 
55 Geol 101 Carrie Bartek 2 13i 25 
56 Geol 105 Carrie Bartek 3 7i 10 
57 Geol 159 Trent McDowell 2 6i 8 
58 

,59 .Spring 2010 
60 Geol 101 Carrie Bartek 4 14i 18 
61 Geol 105 Carrie Bartek 3 8i 11 
62 Geol 159 ~Trent McDowell ~ 4~ 9i 13 

64 Summer 2010 
65 Geol 101 Carrie Bartek 13 2i 15 
66 Geol 105 Carrie Bartek 8 2i 10 
67 Geol 159 Trent McDowell 3 4i 7 
68 
69 Fall 2010 
70 Geol 101 Carrie Bartek 5 13i 18 
71 Geol 105 Carrie Bartek 9i 9 
72 Geol 159 Trent McDowell 4 10i 14 
73 

,74 .Spring 2011 
75 Geol 101 Carrie Bartek 1 12i 13 
76 Geol 105 Carrie Bartek 2 6i 8 
77 Geol 159 Trent McDowell 1 8 
78 
79 Summer 2011 
80 Geol 101 Carrie Bartek 6 14i 20 
81 Geol 105 Carrie Bartek 6 6i 12 
82 Geol 159 Trent McDowell 4 4i 8 
83 
84 Fall 2011 
85 Geol 101 Carrie Bartek 4 11 i 15 
86 Geol 105 Carrie Bartek 5 8i 13 
87 Geol 159 Trent McDowell 3 7i 10 
88 
89 Spring 2012 
90 Geol 101 Carrie Bartek 0 13i 13 
91 Geol 105 Carrie Bartek 2 7i 9 
92 Geol 159 Trent McDowell 1 6i 7 



A B C D E 
1 HIST 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 
5 Summer 06 

7 Hist 19 /mussel Van Wyk 
i 18/ 1/ 19 

9 Hist 22 m David Long l 17 m 6m 23 
10 Hist 31 mSharon Kowalsky 

~ 
4/ 4/ 8 

12 Hist o5 l David Anderson i 14/ 91 23 
13 Hist 74 IDavi~ Long i 81 31 I~ 

18 aist ~30 mCancemee ~ 0m 0m 0 
19 mist ~40 mRusse( van Wyk ~ 9m 7m 16 

~ H~st~6~ l~oh~ Co~ ~ ~01 ~81 ~8 
~ H~st ~e~ l~v~e ~de~so~ ~ ~I ~01 ~S 

24 
25 Spring 07 
26 Hist 128 David Long 7 12 19 
27 Hist 130 Michael O’Sullivan 6 6 12 
28 Hist 140 Russel Van Wyk 

~ 
7 8 15 

30 Hist 161 Marko Dumancic ( I 8 9 

,31 ,Hist 2T6 ,Jonathan Wallace 
~ 

12 6 18 
32 Hist 365 David Anderson l 2 9 11 
33 Hist 374 David Long ( 3 8 11 
34 

+ 

35 Summer 07 l 
36 Hist 130 Michael O’Sullivan ~ 15 6 21 
37 Hist 151 Michele Strong 

~ 
15 7 22 

38 Rist~ J565 ~S~ i ~ ~ ~ 
39 Hist 365 David Anderson 

~ 
21 5 26 

40 Hist 374 David Long 
~ 

12 5 17 
41 
42 Fall 07 
43 Hist 128 David Long 

~ 
13 14 27 

45 Hist 140 Russel Van Wyk 
~ 

6 7 13 
46 Hist 151 Michele Strong 

~ 
9 15 24 

48 Hist 365 David Anderson 
~ 

4 9 13 
49 

+ 

50 Spring 08 ~ 
51 Hist 127 David Long 

~ 
7 14 21 



1 

9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 
43 
44 
45 
46 
47 
48 
49 
50 
51 



A B C D E 
52 Hist 140 Russel Van Wyk 13 14       27 
53 Hist 151 Michele Strong 5 8 13 

55 Hist276 /Sarah Vierra 
i 11/ 12/ 23 

56 PI!~ 365 f)~v!ci Ancl~rson 

5857 Hist 374 David Long                           ,i 
4 8 12 

60 Hist 125 /Montgomery Wolf i 24/ 2/ 26 
61 H~st 262 /Michae~ M~ng 
63 Hist 36s /David ~,de~so, 

6564 Hist 374 

David Long 4 3 7 

67 Hist 128 /Aiean Smith 
~ 

11/ ~o/ 2~ 

69 Hist 151 /Natasha Naujoks ~ 2/ 11 / 13 
70 H~st ~s7 /~icne,e St~o.~ i ~/ 7/ 8 

72 hist 262 /Tom Goldstein i 0/ 13/ 13 
73 Hist 365 /David Anderson 

~ 
3/ 9/ 12 

75 
76 Spring 09 
77 Hist 125 Montgome~ Wolf 4 15 19 
78 Hist 127 J Mark Leslei 2 18 20 

,79 ,Hist 128 Aidan Smith 
~ 

3 13 16 
80 Hist 140 Gleb Tsipursky ~ 7 18 25 
81 Hist 143 Michael Huner 

~ 
6 11 17 

82 Hist 151 Natasha Naujoks 
~ 

6 12 18 

84 Hist 365 David Anderson 
~ 

4 11 15 
85 

+ 

86 Summer 09 
87 Hist 125 Montgomery Wolf 

~ 
13 9 22 

,88 ,Hist128 Catherine Conner 
~ 

12 8 20 
89 Hist 262 Thomas Goldstein i 17 6 23 
90 Hist 276 Marko Dumancic 

~ 
15 8 23 

,91 , Hist 355 Patrick O’Neil 
~ 

8 7 15 
92 Hist 365 Dave Anderson i 12 7 19 
93 
94 Fall 09 

+ 

95 Hist 128 Robin Payne ~ 6 15 21 
96 Hist 140 Max Owre 

~ 
8 18 26 

,97 ,Hist 143 Michael Huner 
~ 

4 12 16 
98 Hist 151 Natasha Naujoks ~ 5 4 9 
99 Hist 157 Michele Strong 

~ 
7 7 

100 Hist 262 Tom Goldstein 
~ 

4 14 18 
101 Hist 355 Elizabeth Smith i 2 6 8 
102 



52 

54 
55 
56 
57 
58 
59 
60 
61 
62 
63 
64 
65 
66 
67 
68 
69 
70 
71 
72 
73 
74 
75 
76 
77 
78 
79 
80 
81 
82 
83 
84 
85 
86 
87 
88 
89 
90 
91 
92 
93 
94 
95 
96 
97 
98 
99 
100 

102 



A B C D E 
103 Spring 2010 
104 Hist 125 Montgomery Wolf 1 20 21 

106 Hist 128 /Tim Williams 
i 2/ 5/ 7 

107 I-I!~ ’130 IM~x Owr~ 
i 51 4.1 6 

106 Hist "140 /Tom Goldstein i 
109 Hist 151 /Natasha Naujoks i "1 / 9/ lO 

"1"14 Hist "126 /Dwana W~ue~ i ~/ 11~ Hist 140 /zs°lt 
~7 HBt ~       /~l~b 

120 Hist 304 /Josh D~vis i ~3/ ~/ ~9 
~2~ HBI3~5 /~orgin~Gajewski i 9/ / 9 

124 Fall 2010 / / / 
126 Hist 128 Kelly Morrow i 4 9 13 
127 Hist 130 Laura Sims 3 8 1 
128 Hist 140 Natasha Naujoks 5 16 21 
129 Hist 143 Michael Huner 2 9 11 

,130,Hist 151 Rob Policelli 
~ 

2 11 13 
131 Hist 262 Marina Jones i 5 12 17 
132 Hist 365 Georgina Gajewski 

i 
6 5 11 

133 
+ 

134 Spring 2011 
135 Hist 127 David Palmer 

i 
1 15 16 

136 Hist 140 Natasha Naujoks 
~ 

4 15 19 
137 Rist ~ 
~38 Hist 262 Sarah Summers 

i 
4 ~0 ~4 

,139.Hist 276 Laura Sims 
~ 

11 14 25 
140 Hist 356 Kelly Morrow ~ 3 5 8 
141 
142 Summer 2011 

+ 

143 Hist 127 Tim Williams i 12 7 19 
144 Hist 140 Laura Sims 

i 
17 7 24 

,145, Hist 259 Sarah Summers 
~ 

4 2 6 
146 Hist 262 Waitman Beorn i 12 3 15 
147 Hist 276 Sarah Vierra 

i 
13 8 21 

148 Hist 364 Josh Davis 
~ 

9 6 15 
149 
150 Fall 2011 

,151,Hist 125 Catherine Conner 
~ 

4 8 12 
152 Hist 128 Elizabeth Smith i 4 11 15 
153 Hist 140 Michael Paulauskas 

i 
5 19 24 



103 
104 
105 
106 
107 
108 
109 

120 

122 
123 
124 
125 
126 
127 
128 
129 
130 

132 
133 
134 
135 
136 
137 
138 
139 
140 

142 
143 
144 
145 
146 
147 
148 
149 
150 

152 
153 



A B C D E 
154 Hist 151 Emily Baran 1 13 14 
155 Hist 276 Laura Sims 13 16 29 

’ 156’H~ 3,5~157 Ke~i~ M~rro~ 
i                                               , 

10 10 

~0 

159 Hist 140 /Christina Carro, i 8/ 15/ 23 
160 aist 143 /Robert Nathan 

i °/ o/ o 

162 Hist 262 Sarah Summers i 3 12 15 
163 Hist 276 Sarah Vierra i 4 17 21 
164 Hist 367 Ken Zogry 

i 5 11 16 



154 
155 
156 
157 
158 
159 
160 cancelled due to low enrollment 

162 
163 
164 



1 
2 
3 
4 
5 
6 
7 

A 
INTS 

COURSE 

Summer 06 

INSTRUCTOR 

C 

FULL TIME 

D 

PART TiME TOTAL 

ints 77 David Pizzo 16i 1 17 
8 
9 Fall 06 

10 Ints 210 David Pizzo 3i 5 8 
11 
12 Spring 07 
13 Ints 210 David Pizzo 3i 8 11 
14 
15 Summer 07 
16 Ints 210 David Pizzo 19i 2 21 
17 
18 Fall 07 
19 Ints 210 David Pizzo 8i 7 15 
20 
21 Spring 08 
22 Ints 210 David Pizzo 5i 7 12 
23 
24 Summer 08 
25 Ints 210 David Pizzo 17i 3 20 
26 
27 Fall 08 
28 Ints 210 David Pizzo 5i 13 18 

30 Spring 09 David Pizzo 5i 4 9 

33 No course offered 
34 

38 Spring 2010 
39 INTS 210          Jonathan Weiler                1             13 14 
40 

42 Ints 210 Jonathan Weiier 4i 13 17 
43 
44 Spring 2011 
45 Ints 210 Jonathan Weiier 2i 10 12 
46 

48 Ints 210 Jonathan Weiier 4i 16 20 
49 
50 Spring 2012 
51 Ints 210 Jonathan Weiier 2i 17 19 



B C D E 
1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
2O 
21 
22 
23 
24 
25 
26 
27 

A 
INLS 

COURSE 
Summer 06 

. None offered 

Fall 06 
INLS 461 

Spring 07 
INLS 461 

Summer 07 
No courses offered 

Fall 07 
No courses offered 

Spring 08 
Inls 461 

Summer 08 
No Courses Offered 

iNSTRUCTOR FULL TIME PART TiME TOTAL 

i Serena Fenton 

Serena Fenton i 6 10 16 

Serena Fenton i 3 10 13 

Fall 08 
Inls 461 Serena Fenton 4 14 18 

28 Spring 09 
29 1"4~ cou~ offered 
3o 
31 Summer 09 

+ 

32 No course offered 
33 
34 Fall 09 

+ 

35 No course offered 
36 
37 Spring 2010 
38 ini  Eiy  
39 
40 Summer2010 

+ 

41 Inls200 Liyu Cao i 10 3 13 
42 
43 Fall 2010 

+ 

44 Inls200 Liyu Cao i 1 5 6i 
45 
46 Spring 2011 

48 
49 Summer 2011 

+ 

50 Inls200 Liyu Cao i 10 5 15 
51 



A 
52 Fall 2011 

,53 .Inls 200 
54 
55 Spring 2012 
56 Inls 200 

B C 

Liyu Cao 

i 

2 

Liyu Cao 
i 

3 

D E 

4 6i 

10 13 



A B C D E 
1 JOMC 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 

5 Summer 06 
6 JOMC 149 Debashis Aikat 14 2 16 
7 
8 Fall 06 | 
9 Jomc431 iCanceled 0 0i 0 

12 Jomc 431 iElizabeth Dougall 2 2i 4 

, 14 .Summer 07 
15 JOMC 452 iChris Roush 4 3 7 
16 
17 Fall 07 | 
18 Jomc 431 i Elizabeth Dougall 4 4i 8 

,20 .Spring OS 
21 Jomc 431 i Elizabeth Dougall 2 4i 6 

, 23 .Summer 08 
24 Jomc 349 i Deb Aikat 19 3 22 
25 Jomc 431 iElizabeth Dougall 14 1 15 
26 Jomc 452 iChris Roush 7 3 10 
27 
28 Fall 08 
29 No course offered 
30 
31 Spring 09 

32 Jomc 431           i Elizabeth Dougall 5 6 11 
33 Jomc 490 iTara Kachgal 5 7 12 
34 
35 Summer 09 
36 Jomc 349 i Deb Aikat 19 0 19 
37 Jomc 431 i Elizabeth Dougall 7 5i 12 
38 Jomc 452 iChris Roush 2 2 4 
39 
40 Fall 09 
41 No courses offered 
42 
43 Spring 2010 
44 No courses offered 
45 
46 Summer 2010 
47 Jomc 349 i Deb Aikat 9 6 15 



A B C D E 
1 LING 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 
5 Summer 06 
6 Ling 30 Yu Li 3i 16 19 
7 
8 Fall 06 
9 Ling 101 Abby Spears 2i 14 16 

10 

, 11 .Spring 07 
12 Ling 101 Susannah Kirby 5i 12 17 
13 

, 14 .Summer 07 
15 Ling 101 lan Clayton 7i 9 16 
16 
17 Fall 07 

21 Ling 101 lan Clayton 4i 18 22 
22 
23 Summer 08 
24 Ling 101 JeffConn 16i 9 25 
25 
26 Fall 08 
27 Ling 101 lan Clayton 3i 9 12 
28 
29 Spring 09 

30 Ling 101 Jeffrey Conn 5i 19 24 
31 
32 Summer 09 
33 Ling 101 lan Clayton 4i 17 21 
34 
35 Fall 09 
36 Ling 101 Jeffrey Conn 3i 21 24 
37 
38 Spring 2010 

39 Ling 101 Jeffrey Conn 1 19 20 
40 
41 Summer 2010 
42 Ling 101 Jeffrey Conn 10i 12 22 
43 
44 Fall 2010 
45 Ling 101 Jeffrey Conn 17 17 
46 
47 Spring 2011 

48 Ling 101 Jeffrey Conn 2i 12 14 
49 
50 Summer 2011 
51 Ling 101 Halley Wilson 11 9 20 



A B C D E 
52 
53 Fall 2011 
54 Ling 101 Amy Reynolds 3i 14 17 
55 

,56 .Spring 2012 .... 
57 Ling 101 Amy Reynolds 4i 19 23 



1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
2O 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 

A B C D E 
Math 

COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 

Fall 08 
Math 381 Russ Rowlett 1 11 12 

Spring 09 

Math 381 Russ Rowlett 2i 21 23 

, .Fall 09 
Math 381 Russ Rowlett 1 14 15 

, .Spring 2010 
Math 381 Russ Rowlett 2i 18 20 

, .Summer 2010 
Math 381 Russ Rowlett 4i 23 27 

, .Fall 2010 
Math 381 Russ Rowlett 1 14 15 

Spring 2011 
Math 381 Russ Rowlett 2i 19 21 

Summer 2011 
Math 381 Russ Rowlett 4i 12 16 

, . Math 551 Russ Rowlett 7i 1 8 
+ 

Fall 2011 

, . Math 381 Russ Rowlett 4i 9 13 
+ 

Math 551 Russ Rowlett 2i 8 10 

Spring 2012 
’ Math 381 Russ Rowlett 

Math 551 Russ Rowlett 2i 8 10 



B C D E A 
1 MUSC 
2 
3 COURSE 
4 
5 Summer 06 

INSTRUCTOR FULL TIME PART TIME TOTAL 

+ 

6 Musc 43 Mark Medwin i 16 8 24 

8 Fall 06 
+ 

9 Musc 144 Jocelyn Neal i 11 12 23 
lo 
11 Spring 07 

13 
14 Summer 07 

+ 

15 Musc 144 Travis Stimeling i 19 6 25 

17 Fall 07 
+ 

18 Musc 144 Travis Stimeling    i 16 8 24 

20 Spring 08 
21 No courses o~ferecl 
22 
23 Summer 08 

+ 

24 Musc 144 Alicia Levin i 21 5 26 
25 
26 Fall 08 
27 Musc 144 Jocelyn Neal 11 11 22 

,28. 

3130 Musc 144 

Jocelyn neel 

i 

14 11 25 

33 Musc 121 /Jocelyn Neal 
i 16/ 6/ 22 

a6 Fall 09 / / / 

3938 MBSC 144 

Molly Breckling 
40 ~pripg ~0~0 
41 Musc 121        /Douglas Shadle i 6/ 14/ 20 

4342 Musc 144 

Jocelyn Neal 11 5 16 

44 ~mm~r ~010 
45 Musc 121 /Jocelyn Neal 

i 18/ 7/ 25 

4746 Mu~c;144 
48 Fall 2010 / / / 
50 Musc 144 Jocelyn Neal i 10 9 19 
51 



52 
53 
54 
55 
56 
57 
58 
59 
6O 
61 
62 
63 
64 
65 
66 
67 
68 
69 

A B C D E 
Spring 2011 
Musc 121 Jocelyn Neal 

i 
13 9 22 

Musc 144 Will Boone 
i 

7 6 13 

Summer 2011 
Musc 121 Merida Negrete 

i 
10 3 13 

, .Musc 143 Will Boone 
i 

18 4 22 
Musc 144 Will Boone i 18 4 22 

Fall 2011 
Musc 121 Merida Negrete i 6 14 20 
Musc 143 John Brackett 

i 
13 14 27 

Spring 2012 
Musc 121 Merida Negrete 

i 
9 6 15 

, .Musc 143 John Brackett 
i 

14 13 27 
Musc 144 Molly Breckling i 14 6 20 



A B C D E 
1 PHIL 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 
5 Summer 06 
6 Phil 20 Hylarie Kochiras 17i 8 25 
7 Phil 21 Thomas Hofweber 14i 5 19 
8 Phil 34 ~Hylarie Kochiras , 15i 12 27 

10 Fall 06 
11 Phil 101 Hylarie Kochiras 12i 15 27 
12 Phil 155 Thomas Hofweber 7i 6 13 
13 Phil 165 Hylarie Kochiras 13i 11 24 

15 Spring 07 
16 Phil 101 Hylarie Kochiras 10i 16 26 
17 Phil 155 Thomas Hofweber 8i 15 23 
18 Phil 165 Hylarie Kochiras 11 16 27 
19 
20 Summer 07 
21 Phil 155 Thomas Hofweber 18i 4 22 
22 
23 Fall 07 
24 Phil 155 Thomas Hofweber 5i 13 18 
25 Phil 165 Derek Boyd 10i 16 26 
26 
27 Spring 08 
28 Phil 155         Thomas Hofweber 10i 15 25 
29 Phil 165 Derek Boyd 15i 13 28 
30 
31 Summer 08 
32 Phil 101 Hylarie Kochiras 14i 4 18 
33 Phil 155 Thomas Hofweber 15i 6 21 
34 Phil 165         Derek Boyd                     ÷             6       24 
35 
36 Fall 08 
37 Phil 155 Thomas Hofweber 2i 8 10 
38 Phil 165 Marc Baer 10i 14 24 
39 
40 Spring 09 
41 Phil 155 Thomas Hofweber 5i 12 17 
42 Phil 165 Marc Baer 13i 11 24 
43 
44 Summer 09 
45 Phil 101 Allison Stuart 15i 9 24 
46 Phil 155 Thomas Hofweber 18i 9 27 
47 Phil 165 Amy Glaser 20i 7 27 

49 Fall 09 
50 Phil 155 Thomas Hofweber 4i 17 21 
51 Phil 165A Amber Ross 10i 14 24 



A                 B               C              D E 
52 Phil 165B Ben Bagley 10i 16 26 
53 
54 Spring 2010 
55 Phil 155 Thomas Hofweber 4i 12 16 
56 Phil 165 A Amber Ross 15i 11 26 
57 Phil 165 B Patrick Connolly 6i 19 25 
58 

,59 .Summer 2010 
60 Phil 101 Felipe DeBrigard 24i 5 29 
61 Phil 155 Thomas Hofweber 17i 4 21 
62 Phil 165 A Luke Elson 23i 4 27 
63 Phil 165 B Seth Bordner 15i 10 25 
64 

,65 .Fall 2010 
66 Phil 155 Thomas Hofweber 7i 19 26 
67 Phil 165A Dan Layman 8i 13 21 
68 Phil 165B .Nate Sharadin , 9i 11~ 20 

70 Spring 2011 
71 Phil 101 Dean Pettit 10i 14 24 
72 Phil 155 Katherine Nolfi 12i 12 24 
73 Phil 165 A Yujia Song 5i 14 19 
74 Phil 165 B Wesley Sauret 9i 10 19 
7.5 
76 Summer 2011 
77 Phil 101 Katherine Nolfi 17i 3 20 
78 Phil 155 Thomas Hofweber 21 3 24 
79 Phil 165A Jim Sais 14i 6 20 
80 Phil 165 B Anya Farennikova 14i 1 15 
81 
82 Fall 2011 
83 Phil 101 Finnur Dellsen 6i 21 27 
84 Phil 165 Anna Farennikova 12i 15 27 
85 
86 Spring 2012 
87 Phil 101 Craig Warmke 10i 16 26 
88 Phil 155 Thomas Hofweber 10i 11 21 

+ 

89 Phil 165 A Anya Farennikova 9i 13 22 
90 Phil 165 B Yujia Song 6i 13 19 



A B C D E 
1 PHYI 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 
5 Fall 08 
6 PHYI 202 Virginia Shea 4i 19 23 
7 
8 Spring 09 
9 PHYI 202 Virginia Shea 3i 18 21 

10 

, 11 .Summer 09 
12 Phyi 202 Virginia Shea 7i 15 22 
13 

, 14 .Fall 09 
15 Phyi 202 A Virginia Shea 5i 19 24 
16 Phyi 202 B Marianne Meeker 18 18 
17 

’ 18 Spring 2010 

19 Phyi 202 A Virginia Shea 1 9 10 
20 Phyi 202 B ~Marianne Meeker ~ li 10~ 11 

22 Summer 2010 
23 Phyi 202 A Virginia Shea 7i 14 21 
24 Phyi 202 B Marianne Meeker 10i 11 21 
25 
26 Fall 2010 
27 Phyi 202 A Virginia Shea 7i 10 17 
28 Phyi 202 B Marianne Meeker 2i 17 19 
29 
30 Spring 2011 
31 Phyi 202 A Virginia Shea 3i 14 17 
32 Phyi 202 B Marianne Meeker 2i 10 12 
33 
34 Summer 2011 
35 Phyi 202 A Virginia Shea 2i 13 15 
36 Phyi 202 B Marianne Meeker 5i 10 15 
37 
38 Fall 2011 
39 Phyi 202 A Virginia Shea 1 i 16 17 
40 Phyi 202 B Marianne Meeker 0i 10 10 
41 
42 Spring 2012 
43 Phyi 202 A Virginia Shea 2i 10 12 
44 Phyi 202 B Marianne Meeker i 10 10 



1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 

A B C 
PLCY 

COURSE INSTRUCTOR FULL TIME 

D E 

PART TiME TOTAL 

Summer 07 
PLCY 205 Catherine Smith 5i 1 6 

Summer 08 
PLCY 205 Catherine Smith 8i 1 9 

12 Summer 09 
13 PIcy 205 Catherine Smith 5i 4 9 
14 

+ 

15 Summer 2010 
16 PIcy 205 Catherine Smith canceled due to low enrollment i 0 
17 
18 Spring 2012 
19 PIcy 205 Catherine Smith 1 6 7 



A B C D E 
1 POLl 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 
5 Summer 06 
6 POLl 41 Ashleigh Powers 5i 8 13 
7 POLl 42 Joe Ura 7i 6 13 
8 POLl 63 Erin Taylor 5i 10 15 
9 POLl 86 Adam Van Liere 5i 2 7 

10 
11 Fall 06 
12 POLl 100 Evan Parker-Stevens 6i 11 17 
13 POLl 101 Evan Parker-Stevens 8i 6 14 
14 POLl 150 Adam Van Liere 5 i 4 9 
15 POLl 239 Erica Edwards 3i 10 13 
16 POLl 270 Canceled 0 i 0 0 
17 POLl 276 ~Erin Taylor ~ 4i 2 6 

19 Spring 07 
20 POLl 100 ~Evan Parker-Stevens ~ 4i 20~ 24 
21 POLl 101 Evan Parker-Stevens 9i 7 16 
22 POLl 150 Jacob Kathman 4i 8 12 
23 POLl 239 Erica Edwards 2i 5 7 
24 POLl 271 Canceled 0i 0 0 
25 POLl 276 Canceled 0i 0 0 
26 POLl 414 Donna LeFebvre 9i 8 17 
27 
28 Summer 07 
29 POLl 100 Micha Wienberg 4i 8 12 
30 POLl 101 Patrick McHugh 7i 5 12 
31 4i POLl 150 Joseh Weinberg ÷ 6 10 
32 POLl 239 Erica Edwards 5i 4 9 
33 POLl 270 Lisa Fox 6i 4 10 
34 POLl 414 Patrick Wohlfarth 5i 2 7 
35 
36 Fall 07 
37 POLl 100 Mary Deason 4i 15 19 
38 POLl 101 Jennifer Weaver 16i 1 17 
39 POLl 150 Katja Kleinberg 1i 6 7 
40 POLl 239 Erica Edwards 3i 6 9 
41 POLl 270 Patrick McHugh 3i 8 11 
42 POLl 276 Steve Leonard 4i 8 12 
43 POLl 414 Donna LeFebvre 6i 12 18 
44 
45 Spring 08 
46 POLl 100 Mary Deason 2i 13 15 
47 POLl 101 Cameron Morgan 16i 1 17 
48 POLl 150 Katja Kleinberg 5i 14 19 
49 POLl 239 Erica Edwards 2i 8 10 

+ 

50 POLl 271 Patrick McHugh 2i 9 11 
51 POLl 276 Steve Leonard 5i 5 10 



F 
1 

9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 
43 
44 
45 
46 
47 
48 
49 
50 
51 



A                  B                C              D E 
52 POLl 414 Patrick Wohlfarth 8i 4 12 
53 
54 Summer 08 
55 POLl 100 Cameron Morgan 5 i 12 17 
56 POLl 101 Patrick McHugh 7i 10 17 
57 POLl 150 Joseph Weinberg 5i 5 10 
58 POLl 239 Lisa Fox 5i 6 11 
59 POLl 276 Steve Leonard 5i 8 13 
60 POLl 414 Patrick Wohlfarth 5i 6 11 
61 

,62 .Fall 08 
63 POLl 100 Scott O’Brien 9 i 14 23 
64 POLl 101 Christopher Faricy 17i 7 24 
65 POLl 239 Lisa Fox 5i 6 11 
66 POLl 276 Steve Leonard 5i 10 15 
67 POLl 414 Patrick Wohlfarth 7i 2 9 
68 
69 Spring 09 
70 POLl 100 Scott O’Brien 6i 20 26 
71 POLl 101 Christopher Faricy 16i 10 26 
72 POLl 239 Lisa Fox 4i 7 11 
73 POLl 276 Steve Leonard 5 i 9 14 
74 POLl 414 Donna Lefebvfe 13i 10 23 
7,5 
76 Summer 09 
77 POLl 100 Patrick Miller 4i 21 25 
78 POLl 101 Scott O’Brien 6i 18 24 
79 POLl 150 Patrick Egan 5i 16 21 
80 POLl 239 Lisa Fox 5i 8 13 
81 POLl 276 Steve Leonard 6i 11 17 
82 
83 Fall 09 
84 POLl 100 Alixandra Yanus 3i 14 17 
85 POLl 101 Adam Chamberlain 20i 7 27 
86 POLl 239 Anna Brigevich 4i 11 15 
87 POLl 271 Joel Winkleman 6i 5 11 
88 POLl 276 Steve Leonard 4i 7 11 
89 POLl 414 Donna Lafebvre 6i 9 15 
9o 
91 Spring 2010 
92 Poll 100 Alixandra Yanus 5i 1 6 
93 Poll 101 Adam Chamberlain 10i 5 15 
94 Poll 215 Patrick Miller 7i 14 21 
95 Poll 239 anna Brigevich 3i 7 10 
96 Poll 271 Joel Winkelman 8i 8 16 
97 Poll 276 Steve Leonard 1 5 6 
98 Poll 414 Donna Lefebvre 16i 7 23 
99 
100 Summer 2010 
101 Poll 100 All Yanus 8i 8 16 
102 Poll 101 Adam Chamberlian 6i 20 26 



F 
52 

54 
55 
56 
57 
58 
59 
60 
61 
62 
63 
64 
65 
66 
67 
68 
69 
70 
71 
72 
73 
74 
75 
76 
77 
78 
79 
80 
81 
82 
83 
84 
85 
86 
87 
88 
89 
90 
91 
92 
93 
94 
95 
96 
97 
98 
99 
100 

102 



A B C D E 
103 Poli 215 Patrick Miller 11 7 18 
104 Poll 276 Steve Leonard 8i 10 18 
105 Poll 414 Patrick Wohlfarth 12i 3 15 
106 

,107.Fall 2010 
108 Poli 100 Patrick Miller 2i 9 11 
109 Poli 101 Jason Windett 18i 4 22 
110 Poll 215 Patrick Miller 10i 9 19 
111 Poll 239 Andrew Pennock 4i 7 11 
112 Poli 271 Hollie Mann 4i 8 12 
113 
114 Spring 2011 
115 Poll 100 Hollie Mann 1i 16 17 
116 Poll 101 Jason Windett 14i 7 21 
117 Poli 215 Patrick Miller 3i 13 16 
118 Poll 239 Andrew Pennock 4i 9 13 
119 Poll 271 Hollie Mann 3i 9 12 
120 Poll 276 Steve Leonard 0i 0 0 
121 

,122.Summer 2011 
123 Poll 100 Hollie Mann 10i 6 16 
124 Poll 101 Jason Windett 21 3 24 
125 Poll 215 Patrick Miller 13i 8 21 
126 Poll 239 Anna Brigevich 10i 2 12 
127 Poll 271 Amber Knight 12i 3 15 
128 
129 Fall 2011 
130 Poll 100 Carl Najdek 4i 7 11 
131 Poll 101 Cameron Morgan 17i 9 26 
132 Poll 239 Heather Sullivan 8i 7 15 
133 Poll 276 Steve Leonard 5 8 
134 
135 
136 Spring 2012 
137 Poll 100 Carl Najdek 4i 7 11 
138 Poll 101 Cameron Morgan 20i 8 28 
139 Poll 239 Heather Sullivan 6i 8 14 
140 Poll 271 Steve Leonard 5i 12 17 



F 
103 
104 
105 
106 
107 
108 
109 

114 
115 

117 

120 canceled due to low enrollment 

122 
123 
124 
125 
126 
127 
128 
129 
130 

132 
133 
134 
135 
136 
137 
138 
139 
140 



A B C D E 
1 PSYC 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 
4 
5 Summer 06 
6 Psyc 10 Deanna Larus 15 12i 27 
7 Psyc 24 April Harris Britt 11 13i 24 
8 Psyc 80 Susan Purcell 11 14i 25 
9 Psyc 127 Ryan Kinlaw NO SEATS 7i 7 

10 Psyc 144 April Harris Britt NO SEATS 10i 10 

12 Fall 06 
13 Psyc 101 Deanna Larus 4 20i 24 
14 Psyc 250 April Harris Britt 10 16i 26 
15 Psyc 245 Susan Purcell 8 17i 25 
16 Psys 461 Ryan Kinlaw 0 14i 14 
17 Psyc 500 ~Charlie Wiss ~ 

0r 
14i 14 

19 Spring 07 
20 Psyc 101 Deanna Larus 2 25i 27 
21 Psyc 245 Chadie Wiss 8 18i 26 
22 Psyc 250 Jean-Louis Gariepy 8 18i 26 
23 
24 Summer 07 
25 Psyc 101 Deanna Larus 15 12i 27 
26 
27 Fall 07 
28 Psyc 101 Elizabeth Jordan 2 23i 25 
29 Psyc 245 Charlie Wiss 10 15i 25 
30 Psyc 250 Jean-Louis Gariepy 14 11 i 25 
31 
32 Spring 08 
33 Psyc 101 Deanna Larus 9 15i 24 
34 Psyc 245 Charlie Wiss 10 17i 27 
35 
36 Summer 08 
37 Psyc 101 Deanna Larus 17 11 i 28 
38 
39 Fall 08 
40 Psyc 101 Charlie Wiss 5 21 i 26 
41 Psyc 250 Jean-Louis Gariepy 8 16i 24 
42 
43 Spring 09 

44 Psyc 101 Deanna Larus 4 21 25 
45 Psyc 245 Chadie Wiss 8 18i 26 
46 
47 Summer 09 
48 PSYC 101 Chadie Wiss 18 7i 25 
49 
50 Fall 09 
51 Psyc 101 Chadie Wiss 4 20i 24 



A                 B                C              D            E 
52 Psyc 250 April Harris-Britt 10 20i 30 
53 
54 Spring 2010 
55 Psyc 101 A Charlie Wiss 5 20i 25 
56 Psyc 101 B April Harris-Britt 2 20i 22 
57 Psyc 245 Nicole Heilbron 8 19i 27 
58 

,59 .Summer 2010 
60 Psyc 101 Deanna Larus 16 12i 28 
61 

,62 .Fall 2010 
63 Psyc 101A Tanee Hudgens 2 15i 17 
64 Psyc 101B Charlie Wiss 6 15i 21 
65 Psyc 245 Julia Shadur 9 15i 24 
66 Psyc 260 Bethany Kok 17 9i 26 
67 

,68 .Spring 2011 
69 Psyc 101 John Guerry 4 21i 25 
70 Psyc 250 Jean Louis Gariepy 8 14i 22 
71 Psyc 260 Bethany Kik ~            8~ 15i 23 

73 Summer 2011 
74 Psyc 101 Dianna Larus 7 18i 25 
7,5 
76 Fall 2011 
77 Psyc 101 Charlie Wiss 6 22i 28 
78 Psyc 260 Bethany Kok 16 11 i 27 
79 
80 Spring 2012 
81 Psyc 101 Dianna Larus 6 18i 24 
82 Psyc 245 April Harris-Britt 11 17i 28 
83 Psyc 250 Jean Louis Gariepy 8 17i 25 



A 
1 RELI 
2 
3 COURSE 
4 
5 Summer 06 

B 

INSTRUCTOR FULL TIME 

C D 

PART TIME 

+ 

6 Reli21 Lee Carter i 5 9 
7 Reli22 Lee Carter 

i 
5 16 

8 Reli 28 Lee Carter 4 7 
+ 

9 Reli 39 Richard Musselwhite i 3 8 
10 Reli 58 Pamela Mullins 

i 
5 19 

11 Reli 59 Pamela Mullins 5 5 
+ 

12 Reli 159 Nora Rubel i 5 5 
13 
14 Fall 06 

+ 

15 Reli 103 Lee Carter i 6 11 
16 Reli 104 Catherine Burris 

i 
3 9 

17 Reli 106 Canceled 0 0 
+ 

18 Reli 140 Canceled i 0 0 
19 Reli 183 Richard Musselwhite 

i 
4 2 

20 Reli 207 Pam Mullins 14 11 
+ 

21 Reli208 Pam Mullins i 8 7 
22 
23 Spring 07 
24 P,~ii "10:3 C~nc~i~d 
25 Reli 104 Catherine Burris 

~ 
14 

26 Reli 106 Catherine Burris 11 4 
27 Reli 140 Canceled 
28 Reli 183 Richard Musselwhite 8 

30 Reli 208 Pamela Reaves ~ 12 8 
31 

33 Reli 106 /Catherine Burris 
~ 

8/ 5 

34 ~ ~ ]~ch~rd ~se~ 

3635 Reli207 

Pamela Reaves 
~ 

17 

5 

38 Reli 104 /Catherine Burris ~ 7/ lO 
39 Reli 121 lAnnie Blakeney Glazer 

~ 
4~ 3 

4241 Reli207 

Pamela Reaves 
~ 

16 

9 

44 Reli 122 lAnnie Blakeney Glazer ~ 18~ 10 
45 Reli 208 Pamela Reaves ~ 9 18 
46 

48 Reli 106 lSteve Werlin 
~ 

20~ 4 

50 Nel~ ]8g N~char6 Musselwh~te i 5 6 
5~ Nel~ 207 Pamela Neaves ~ ~9 5 



E 
1 
2 
3 TOTAL 
4 
5 
6 14 
7 21 

10 24 

12 10 
13 
14 
15 17 
16 12 
17 0 
18 0 
19 6 
20 25 
21 15 
22 
23 
24 
25 14 
26 15 
27 
28 8 
29 25 
30 20 
31 
32 
33 13 
34 13 
35 22 
36 
37 
38 17 
39 7 
40 20 
41 25 
42 
43 
44 28 
45 27 
46 
47 
48 24 
49 26 
50 11 
51 24 



A B C D 
52 
53 Fall 08 

+ 

54 Reli 122 Annie Blakeney-Glazer i 10 14 
55 
56 Spring 09 
57 IR~ii 106 S~e~ ~e~iin i .5 6 
58 Reli 208 Jared Anderson 

i 
9 12 

59 
+ 

60 Summer 09 
61 Reli 106 Steve Werlin 

i 
18 2 

62 Reli 122 John Charles Duffy 
i 

19 8 

64 Reli 180 Brannon Ingrain 
i 

11 4 
65 Reli 208 Ben White 19 6 

+ 

66 
67 Fall 09 

,68 .Reli 104 Jared Anderson 
i 

7 13 
69 Reli 122 canceled priorto semester 
70 Reli 141 TimurYuskaev 

i 
4 

71 
+ 

72 Spring 2010 
73 Reli 103 Jared Anderson 

i 
11 7 

74 Reli 106 Steve Werlin 4 6 
+ 

75 Reli 141 TimurYuskaev i 6 
76 Reli 180 Brannon Ingrain 

i 
1 7 

77 
78 Summer 2010 
79 Reli 106 Carrie Duncan 14 3 

81 Reli 140 John Charles Duffy 
i 

5 7 
82 Reli 141 Timur Yuskaev icanceled due to low enrollment 

83 ]Kat6i  6 Food  
i 

4- 

8584 Reli 208 

Ben White 
~ 

14 7 

8o I i I 
87 Reli 104 /Jared Anderson 

i 
6/ 10 

88 R~!!’I~ IBrand! D~n!son 
89 Reli 140 /Jill Peterfeso i 8/ 11 
90 Reli 180 canceled 

i 
0 0 

91 

93 Reli 103 /Carrie Duncan 
i 

19/ 5 

94 P,~!! "1~ IJoh£ Charles D~ffy 
i 

,51 7 
95 Reli 141 /Brandi Denison i 3/ 4 

9796 Reli 161 

Jill Peterfeso 3 7 

99 Reli 121 /Kathleen Foody 
i 

5/ 6 

101 Reli 140 Zahra Ayubi i 15 8 
102 Reli 161 Megan Goodwin i 6 4 



E 
52 
53 
54 24 
55 
56 
57 11 
58 21 
59 
60 
61 20 
62 27 
63 13 
64 15 
65 25 
66 
67 
68 20 
69 
70 4 
71 
72 
73 18 
74 10 
75 6 
76 8 
77 
78 
79 17 
80 18 
81 12 
82 2 
83 7 
84 21 
85 
86 
87 16 
88 21 
89 19 
90 0 
91 
92 
93 24 
94 12 
95 7 
96 10 
97 
98 
99 11 
100 8 
101 23 
102 10 



A B C D 
103 Reli 207 Carrie Duncan 15 7 
104 

+ 

105 Fall 2011 
106 Reli 104 Anne Blankenship 

i 
8 12 

107 Reli 122 Megan Goodwin 
i 

10 3 
108 R~ii 140 Vince ~on~i~ i 11 12 
109 Reli 161 Cynthia Hogan 

i 
2 4 

110 
+ 

111 Spring 2012 
112 Reli 103 Anne Blankenship 

i 
20 5 

113 Reli 122 Cynthia Hogan 
i 

5 10 
114 R~ii ~()~ J~red A~d~rso~ i 5 8 



E 
103 22 
104 
105 
106 20 
107 13 
108 23 
109 6 

112 25 



A B C D E 
1 RUSS 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME 
4 
5 Summer 06 
6 None offered 
7 
8 Fall 06 
9 None offered 

10 
11 Spring 07 
12 Russ 270 Kim Jastremski 1 5 6 
13 
14 Summer 07 
15 Russ 270 Kim Jastremski 3 1 4 
16 
17 Fall 07 
18 No course offered 
19 
20 Spring 08 
21 Russ 270 Kim Jastremski 6 6 
22 
23 Summer 08 
24 Russ 270 Kim Jastremski 4 3 7 
25 
26 Fall 08 
27 No course offered 
28 
29 Spring 09 
30 Russ 270 Kimbedy Jastremski 3 1 4 
31 
32 Summer 09 
33 Russ 270 Kimbedy Jastremski 5 0 5 
34 
35 Fall 09 
36 Russ 270 Kim Jastremski canceled due to low enrollments 
37 
38 Spring 2010 
39 Russ 270 Kimbedy Jastremski 5 5 
40 
41 Summer 2010 
42 Russ 270 Kimbedy Jastremski 3 3 6 
43 
44 Fall 2010 
45 None offered 
46 
47 Summer 2011 
48 Russ 270 Kimbedy Jastremski 4 4 

TOTAL 



c D E A B 
1 SOCI 
2 
3 COURSE INSTRUCTOR 
4 
5 Summer 06 

FULL TIME PART TIME TOTAL 

+ + 

6 Soci 23 Mariam Thomas i 17 5i 22 
7 Soci 112 Stephanie Moiler 

i 
15 10i 25 

8 Soci 169 Rebecca Matteo 
i 

15 9i 24 
9 

10 Fall 06 
11 Soci 122 Anne Hastings 

i 
8 15i 23 

13 Soci 130 Ann Hastings 
i 

12 13i 25 

, 14 .Soci 250 Ken Kolb 
i 

2 7i 9 
15 Soci 412 Stephanie Moiler i 11 14i 25 
16 Soci 469 Rebecca Matteo ,i 11 13                ,i 24 
17 

+ + 

18 Spring 07 
19 Soci 112 Heather Kane ,i 11 17                ,i 28 
20 Soci 122 Anne Hastings 

i 
14 11i 25 

22 Soci 130 Anne Hastings 
i 

18 6i 24 

,23 .Soci 250 Ken Kolb 
i 

12 4i 16 
24 Soci 410 Clinton Key i 9 6i 15 
25 Soci 412 Stephanie Smith 

i 
12 9i 21 

26 Soci 469 Rebecca Matteo 5 14 19 
27 
28 Summer 07 

30 Soci 123 /Kim Manturuk 
i 

20/ 3i 23 

32 Soci 250 /Ken Kolb i 17/ 6i 23 
33 Soci 410 /clinton Key 

i 
15/ 4i 19 

34 soc! 4"1~ 
35 soci 469 /Rebecca Matteo ~ 17/ 7~ 

28 

37 ~ ~ 
38 Soci 112 /Heather Kane i 8/ 16i 24 
39 Soc~ ~22 /A~ne Hastings 

i 
10/ 16i 26 

41 soci 1~o /A~ne Hastings i ~2/ 1~i 2~ 
42 soci 250 /Ken Kolb i 5/ 9i ~4 

44 soci 4~2 /Stephanie Smith i 15/ lOi 25 
45 Sod 469 Rebeooa Matteo 

i 
13 13i 26 

46 
47 ~ri~l ~8 / 48 sooi ~2 /HeatherKane i 13/ ~4i 27 

50 Sooi 123 Kim Manturuk i 6 19i 25 
51 Sod 130 Anne Hastings 

i 
~0 ~7i 27 



A B C D E 
52 Soci 250 Ken Kolb 6 9 15 
53 Soci 410 Clinton Key 

i 
5 9i 14 

54 g~i 4~2 ~i6~6~6i6 gmii~ i ~2 ~6i ~ 
55 Soci 415 Ana Teixeira ,i 9 18i, 27 
56 Soci 469 Rebecca Matteo 

i 
7 18i 25 

57 
58 Summer 08 

,59 .Soci 112 Heather Kane 
i 

16 8i 24 
60 Soci 123 Kim Manturuk i 18 8i 26 
61 Soci 130 Sondra Smolek ,i 22 3i, 25 

,62 .Soci 250 Ken Kolb 
i 

14 10i 24 
63 Soci 410 Clinton Key i 10 4i 14 
64 Soci 412 Stephanie Smith 

i 
24 1i 25 

65 Soci 415 Clinton Key 
i 

19 6i 25 
66 ~oci 469 ~ ~att~ i ~ ~i ~ 

68 Fall 08 
+ + 

69 Soci 112 Heather Kane i 14 12 i 26 
70 Sod 122 Anne Hastings 

~ 
12 13~ 25 

71 Soci 123 Kim Manturuk 
~ 

9 18~ 27 
72 Soci 130 Anne Hastings ~ 9 11~ 20 
73 Sod 250 Ria Van Ryb ~ 7 7 ~ 14 
74 Soci 410 Ijlal Naqvi 

~ 
3 1 ~ 4 

76 Soci 415 Aria Teixeira ,~ 10 9~, 19 
77 Soci 469 Rebecca Matteo 12 11 23 
78 
79 Spring 09 

8~ soc~ ~22 lAthe Hastings ~ 12/ 15~ 27 

8~ soci 1~o /A~ne Hastings i ~3/ 1~i 26 
84 Soci 250 /aatt Ezzell i 15/ ~1i 26 

86 soci 4~ 2 /step~anie Smith i ~ 3/ 1~i 26 
87 soci 41~ /A~a Teixeira i 6/ ~ei ~ 

89 / i / i 
90 Summer 09 / / 

92 soci ~23 /Kim Manturuk i 2~/ 6i 27 
93 soci ~ 30 /Sond,a Smolek i 17/ 5i 22 

95 soci 41o /~j~a~ Naqvi ~ 9/ 2~ ~ 
96 Soci 412 /Stephanie Smith 

~ 
15 / 4~ 19 

98 Spco 422 /Heather Kane ~ 11 / 4~ 15 
99 Soci 469 Rebecca Matteo 
100 

102 Soci 112 Heather Kane ~ 9 19 ~ 28 



A B C D E 
103 Soci 122 Anne Hastings 11 14 25 

,104.Soci 123 Kim Manturuk 
i 

10 18i 28 
105 Soci 130 Anne Hastings i 1 15i 16 
106 Soci 250 Ria Van Ryn 

i 
6 12 i 18 

107 Soci 410 Ijlal Naqvi icancelled due to low enrollments 

109 Soci 415 Sara Haviland ,i 5 8i, 13 
110 Spco 422 Heather Kane 

i 
7 17i 24 

111 ~oc~ 469 R~io~cc~ Matt~o i 

113 Spring 2010 
~ 

115 Soci 122 Anne Hastings 
~ 

10 15~ 25 

,116.Soci 123 Kim Manturuk 
~ 

10 15~ 25 
117 Soci 130 Anne Hastings ~ 3 11 ~ 14 
118 Soci 250 Ria Van Ryn 

~ 
7 10~ 17 

119 Soci 410 Ijlal Naqvi 
~ 

3 5~ 8 

121 Soci 415 Sara Haviland ,~ 4 5~, 9 
122 Spco 422 Heather Kane 

~ 
11 14~ 25 

125 Summer 2010 
+ + 

126 Soci 112 Heather Kane ~ 19 5 ~ 24 
127 Soci 123 Anne Hunter ,~ 12 8~, 20 
128 Soci 130 Sondra Smolek Jones 6 6~ 12 
129 Soci 250 Ria Van Ryn 19 3 22 
130 Soci 410 Ijlal Naqvi 5 5 

~ 32 soci 415 /Sara Havi,a~d i ~ / 3i 14 

137 Soci 112 /Kayo Suzuki i 12/ 10i 22 
138 Soci 122 /Anne Hastings 

i 
8/ 17i 25 

139 ~ ~ ]~ ~[ 
~ 

~[ 
~40 soci 250 /aia Van ayn i 6/ 9i 15 
~4~ soci 4~0 /~ja~ Naqvi i 2/ 5i 7 

143 Soci 415 /Sara Haviland ~ 2/ 8~ 10 
144 Soci 422 /Linesey King ~ 9/ 12~ 21 

146 / / 
148 ~££~ ~ ]~at~[ Ka£~ 

~ 149 Soci 122 /Anne Hastings ~ 13/ 11~ 24 
15o soc~ ~23 /A~ne Hunter ~ 5/ 20i 25 

152 Soci 250 Ria Van Ryn ~ 13 9~ 22 
153 Soci 410 Iljal Naqvi ~ 3 4~ 7 



A B C D E 
154 Soci 412 Yingchun Ji 8 5 13 

,155.Soci 415 Sara Haviland 
i 

8 11 i 19 
156 Soci 422 Heather Kane i 14 2 i 16 
157 Soci 469 Adam Long 

i 
6 11i 17 

158 
+ + 

159 Summer 2011 
160 Soci 112 Emily McKendry-Smith 

i 
16 4i 20 

161 Soci 123 Anne Hunter 
i 

19 7i 26 
162 Soci 130 Yilan Fu i 8 6i 14 
163 Soci 250 Maria Van Ryn 

i 
9 7i 16 

,164.Soci 410 Mark Noble 
i 

0 0i 0 
165 Soci 412 Yingchun Ji i 10 5i 15 
166 Soci 415 Sara Haviland ,i 5 7i, 12 
167 Soci 422 Heather Kane 

i 
9 9i 18 

168 Soci 469 Adam Long i 10 6i 16 

170 Fall 2011 
+ + 

171 Soci 101 Craig Owen i 8 17i 25 
172 Soci 112 Emily McKendry-Smith i 

10 16i 26 
173 Soci 122 Anne Hastings 

i 
13 14i 27 

174 ~oc~ ~:?, Ann~ Hunter i .5 22i ~7 
175 Soci 130 Anne Hastings 

i 
5 11i 16 

176 Soci 250 Lindsey King 
i 

8 15i 23 

178 Soci 415 Sara Haviland ,i 2 14i, 16 
179 Soci 422 Heather Kane 11 11 i 22 
180 Soci 469 Adam Long 1 10 11 
181 

183 Soci 101 /Craig Owen 

185 soci 122 /Anne Hastings i 14/ 16i 26 
18e soci 123 /Anne Hunter i 12/ 11i 23 
187 S££! 130 4Ann~ H~st!n~ [ 4[ 9[ !3, 
188 Soci 25o /Lindsey King i 3/ 16i 19 
189 Soci 410 /Yilan Fu [ 6/ 6[ 12 

191 Soci 415 Sara Haviland i 5 7i 12 
192 Soci 422 Heather Kane i 11 10i 21 
193 Soci 469 Adam Long 

i 
6 8i 14 



A B C D E 
1 SPAN 
2 
3 COURSE INSTRUCTOR FULL TIME PART TIME TOTAL 

5 Summer 06 
6 Span 105 Hosun Kim 6 7 13 
7 
8 Fall 06 | 
9 Span 405 i Hosun Kim 6 4i 10 

,11 .Spring 07 
12 Span 405 iHosun Kim 9 7i 16 

, 14 .Summer 07 
15 Span 405 Hosun Kim 4 3 7 
16 
17 Fall 07 | 
18 Span 330 i Helene DeFays 5 5 10 
19 Span 405 Hosun Kim 3 3 6 

20. 
21 Spring 08 

24 ~mm~r 0~ 
25 Span 405 Hosun Kim 3 4 7 
26 
27 Fall 08 
28 Span 330 |Helene De Fays 3 4i 7 
29 Span 405 Hosun Kim 4 3 7 
30 
31 Spring 09 
32 no courses offered. 
33 
34 Summer 09 
35 Span 330 i Helene DeFays 7 3 10 
36 Span 405 i Hosun Kim 6 1 7 
37 
38 Fall 09 
39 Span 330 i Helene DeFays 1 4 5 
40 Span 405 i Hosun Kim 1 8i 9 
41 
42 Spring 2010 
43 Span 405 iHosun Kim 2 10i 12 
44 
45 Summer 2010 
46 Span 330 i Helene DeFays 3 5~ 8 
47 Span 405 Hosun Kim 7 6 13 
48 
49 Fall 2010 
50 Span 101 ~Elizabeth Bruno 4 19 23 



A B C D E 
51 Span 330 i Helene DeFays 3 3 6 
52 Span 405 i Hosun Kim 0 4i 4 

54 Spring 2011 
55 Span 101 iMarthaA/exander ~ 7, 11i 18 
56 Span 405 i Hosun Kim 3 8i 11 

, 58 .Summer 2011 
59 Span 330          i Helene DeFays                 6             2        8 
60 Span 405 Hosun Kim 5 3 8 
61 

63 Fren 101 iValerie Pruvost 3 11 14 
64 Span 101 iMalgorzata Lee ~ 5~ 18i 23 
65 Span 102 i Elizabeth Bruno 7 10i 17 

,67 .Spring 2012 
68 Fren 101 iNina Furry 5 11 16 
69 Span 101 iMartha Alexander 7 16 23 
70 Span 405 i Hosun Kim 3 10 13 



Department of 
African and Afro-American Studies 

List of CCO Courses to be offered via the Friday Center 
Fall 2012 

Carolina Courses Online (CCO) 
CCO courses operate on the regular semester schedule, are totally online (asynchronous), and are 
offered during fall and spring semesters and over one summer session that spans both UNC 

summer sessions. 

Course Course Name Instructor Name and 
Number Email Address 

Note: If courses tend to enroll ten or fewer students each semester, please consider offering 
them just once a year. 

The potential impact of overload pay should be considered for any instructors who are full- 
time faculty members. Each time an instructor revises and teaches a course, they receive $5900 
(for TAs) or $6150 (for faculty and others with PhDs). If they have recently authored the course, 
they receive an additional $4,000. If these amounts exceed the overload limit for any instructor, 
please contact us so that alternative arrangements can be discussed. 

Please sign below and return to Judith Benowitz at the Friday Center (CB# 1020). By signing 
below, you affirm that these instructors have been or will be appointed to the appropriate rank 
within your department/school and meet the minimum requirements of the Southern Association 
of Colleges and Schools, our accrediting agency, for teaching the course or courses designated. 

Dean, Department Chair, or Associate Chair Date 



CCO AFRI 1( 1 C urse Overview 

In the post-1945 period there has been a growing debate in both policy and academic circles on 
the nature of cultural, political, and economic processes in the precolonial, colonial, and 
postcolonial period of Africa. The rise of this debate has led to interesting and complex studies 
demonstrating the historical development of African societies. In this course, building on works 
of contemporary leading scholars such as Peter J. Schraeder, the author of your main textbook, 
Ngugi wa Thiong’o, and others, we will engage in critical and analytical reflections on the 
historical and contemporary forces (both internal and external) that have influenced socio- 
cultural, political, and economic developments in Africa. 

The course does not assume a prior knowledge of African history or contemporary 
developments. Thus you should not feel intimidated. From the beginning of the term, I look 
forward to hearing from each of you about your views and knowledge about various aspects of 
the diverse societies that comprise the African continent. Of course, we all have different views 
about African societies and I look forward to learning from the dialogue that I hope will emerge 
in each lesson. 

Having said all that, you may ask the question: why should anyone bother studying a continent 
that some scholars refer to as being at the margins of the global south and the international 
system? I hope that most of you are as curious and keen as I am about exploring what I call the 
"poetics" of other societies. In the case of African societies, there are many reasons that should 
lead us to engage in a critical dialogue of historical and contemporary developments. For 
instance, despite the expansive post-1945 literature on African societies, these societies, in the 
main, continue to be viewed in very simplistic and monolithic terms. But more importantly, in 
the context of the latest phase of globalization, a process that is leading to a deeper form of 
interconnectedness of our world, understanding the nature of issues beyond the borders of our 
towns, states, and nations is increasingly becoming a central feature of our everyday 
consciousness. Further, we cannot escape this, given the nature of global media networks such as 
CNN and the constant flow of information through the World Wide Web. 

With this as a bit of background, I’d like to welcome you to AFRI 1011 online! 

Each week we will have a core set of readings and questions to think about. For each lesson you 
will have summary lecture notes outlining the core elements of the readings and providing 
guidelines as to what issues to consider from the readings and research. The course is comprised 
of five parts and will evolve on four levels: 

an examination of the theoretical perspectives that scholars and policy makers use to 
describe Africa’s social, cultural, political, and economic developments 
an examination of concrete historical development processes in various African countries 
a discussion of contemporary debates in African Studies: Africa and neo-liberal 
globalization and transitions to democracy 
the reading of three African novels to demonstrate the centrality of the continent’s sites of 
cultural production in documenting social, cultural, political, and economic change. 



Course Goals 

¯ Introduces students to the dominant theoretical tools used in the study of Africa’s cultural, 

political, and economic change. 
¯ Provides students with basic geographical data. 
¯ Discusses the cultural, political, and economic features of precolonial Africa. 
° Examines the nature and legacies of European imperialism in Africa. 
¯ Discusses the rise and characteristics of African nationalist movements. 
° Explores the core elements of Africa’s political and economic path in the post-1945 

period. 
° Provides a critical examination of ethnicity and class in the evolution of Africa’s 

historical development. 
¯ Discusses the impact of political and economic globalization with specific reference to 

Structural Adjustment Policies and transitions to democracy. 
¯ Introduces the study of African literature. 
° Discusses the role of arts in African societies. 
¯ Considers three novels. 

Required Texts 

¯ African Politics andSocieO’: A Mosaic in Transformation, 2nd edition by Peter J. 

Schraeder 
Thi s book provides an excellent introduction to Africa’s historical development from the 
precolonial period to the contemporary period and the dominant theories of Africa’s 
development. 

¯ Matigari by Ngugi wa Thiong’o 
In Matigari, wa Thiong’o captures the political economy of postcolonial authoritarianism. 

¯ A Grain of Wheat by Ngugi wa Thiong’o 
This novel explores the nationalist struggle in colonial Kenya. 

° Nervous Conditions by Tsitsi Dangarembga 
Dangarembga offers an interesting portrayal of gender, race, class relations, and tensions 
that mark Africa’s transition to cultural modernity. 

The texts are available from Friday Center Books & Gifts at the Friday Center. You can order the 
books online, or you can print out the book order form to fax or mail with payment for texts as 
indicated on the form. Supplemental e-reserve readings may also be assigned throughout the 
semester. 

[_t___o___p_____o___*__’__p___a_g_e_.] 



Course Requirements 

Discussion Forum: 15% 

Students are expected to participate in the weekly discussion forums by responding to questions 
or issues presented for each ~veek’s lesson. Postings should be directly tied to the course 
readings, using specific page references. The most valued postings are those that seek to make 
connections between the readings or between one lesson and another. The forum is a site for a 
stimulating and engaging dialogue on weekly themes. You are expected to both post an original 
comment and respond to at least one classmate’s posting every week. Consequently, you will 
need to post a response to the discussion forum questions or issues by Wednesday and then 
respond to a colleague’s posting by Friday. Late responses will not be accepted. 

Personal reflections on "Questions to Consider" 
At least once during the semester, students will post their reflections on one or more &the 
"Questions to Consider" that are a part of each lesson. These questions are designed to be non- 
academic--inviting the student to make connections between their own lives and societies and 
the peoples and societies we are studying. In every discussion forum, you will find a thread for 
personal reflections. While other discussion forum postings are expected to be directly tied to the 
readings, personal reflections need only show an awareness of the course content. Students are 
encouraged (but not required) to make weekly postings to this part of the forum! 

Map Quiz: 10% 

The map quiz will be closed book. You are expected to complete the quiz in 60 minutes. The 
quiz will be available in the Map Quiz section &the Sakai site at the noted date and time in the 

Schedule (accessible via the left-hand sidebar). 

Exams: 75% 

You will be required to complete three exams, each worth 25 percent of your final grade. Exams 
will consist of short-answer questions and a longer essay (1,000-word maximum). The exams 
will appear in the Exams section &the Sakai site at the noted dates and times in the Schedule, 
and they are due to me via e-mail. Exams are open book, and you will have 24 hours to complete 
them. 

Readings 

Students are expected to do their weekly readings. The readings are organized thematically and 
form the foundation for our weekly discussion forum. 

Grade Distribution 

~ Discussion Forum ~i15 percent 

~iMap Quiz ~il0 percent 



~ Exam 1 ~i25 percent 

~iExam 2 ~i25 percent 

~iExam 3 ~i25 percent 

Supplementary Resources 

Films (available for viewing at UNC’s Media Resource Center) 

¯ Separate But Equal 
° Mastering the Continem 
¯ The Bible and the Gun 
¯ This’MagTtificent Africa Cake 
° Rise of African Nationa#sm 
¯ Faat Kine 

Useful Web sites 

Please note that these Web sites provide excellent material on all the topics that we will be 
focusing on this term. Consequently, use these Web sites as supplementary material and 
additional sources when researching your term papers. 

News (old and new) 

° AllAfrica news wire 
¯ The New York Times 

Scholarly resources: 

Berkeley-Stanford Joint Center for African Studies 
~__o____s_!__o____n________U____n_i__v____e__r___s__i__t_y_. 
Central Connecticut State University 
Columbia University 
Harvard Africa Studies 

Howard University 
Indiana Universitv--Bloomi ngton 
Lincoln University 

_N_____o__,_!h~:__e____s__t___e__m___U_____n___i__~__e_._r___s_i__t_5:. 
Michigan State University 
Ohio State University 
University of California ......... Los Angeles 
University of Florida--Gainsville 
University of Illinoi s--Urbana-Champaign 

International African Institute (IAI) (London, United Kingdom) 



¯ N__2._o_._r_.d_i__c___._A_fri__c__a___I__n_s_._tj___t._u_.t_e_ (Uppsala, Sweden) 
° School of Oriental and African Studies (SOAS), University of London (United Kingdom) 

Please note that the SonjaHaynes Stone Center for Black Culture and History at UNC-Chapel 
Hill has the latest e-journals on the themes we will be covering in this class. Consequently, this 
library should be your entry point on Web-based scholarly resources. If you have any questions 
or have trouble finding e-based resources for your essays and interests in Africa, please send me 
an email and I will direct you to relevant web-based sources. 

Academic Policies 

By enrolling as a student in this course, you agree to abide by the University of North Carolina at 
Chapel Hill policies related to the acceptable use of online resources. Please consult the 
Acceptable Use Polic,~, on topics such as copyright, net-etiquette, and privacy protection. 

As part of this course, you may be asked to participate in online discussions or other online 
activities that may include personal information about you or other students in the course. Please 
be respectful of the rights and protection of other participants under the UNC-Chapel Hill 
.I_~._f.o__~._a_.t_i___o__n___S___~c__~_~i_.t_y___p_o_!~c_i_._e_._s_. when participating in online classes. 

When using online resources offered by organizations not affiliated with UNC-Chapel Hill, such 
as Google or YouTube, please note that the terms and conditions of these companies and not the 
University’s Terms and Conditions apply. These third parties may offer different degrees of 
privacy protection and access rights to online content. You should be well aware of this when 
posting content to sites not managed by UNC-Chapel Hill. 

When links to sites outside of the unc.edu domain are inserted in class discussions, please be 
mindful that clicking on sites not affiliated with UNC-Chapel Hill may pose a risk for your 
computer due to the possible presence of malware on such sites. 

Honor Code 

You are expected to adhere to the University of North Carolina’s Honor Code in all of your 
work. Plagiarism is a particularly serious Honor Code violation. To become more familiar with 
the issues surrounding plagiarism, and how to best avoid this academic issue, take the UNC 
Libraries Plagiarism Tutori al. 

[top of page] 

About the Instructor 



Barbara Anderson is the Associate Director for the African Studies Center and is on the faculty 
of the Department of African and Afro-American Studies at UNC-Chapel Hill. She received a 
BA degree in Brazilian history from the University of Texas at Austin, and an MA degree in 
American history from the UNC-Chapel Hill. Anderson is currently pursuing a doctorate in 
Adult Education. Her research interests include designing and evaluating Continuing 
Professional Education programs for teachers and others in African Studies and African 
American history, and the use of reflective practice in adult education. You can learn more about 
your instructor by visiting her Web pa~e. You can contact her via e-mail at 

b_anderson@unc, edu. 

Course Mechanics 

E-mail 

We recommend that you use the E-mail feature of Sakai for this course. There is an E-mail 
link in the left navigation bar. Select Compose a Message, select your recipient(s), click the CC 
box to send a copy &the message to recipients’ e-mail addresses (otherwise the message will be 
internal to the Sakai site), put "CCO AFRI 101" in the Subject line, and compose your message. 
Then click Send. By using Sakai’s e-mail, a copy of any messages you send will be 
automatically saved in the Sakai site. 

All communication from me ~vill go to your UNC Onyen e-mail address. You can use your 
preferred e-mail program to access your UNC e-marl account, called HeelMail, by following the 
instructions on the "About HeelMaiF’ page on UNC’s Information and Technology Services 

Web site. Under "Useful Links" you will find a Help document called "How to access HeelMail 
using your preferred e-mail program ." 

To ensure that you receive important communications, please add the following to your e-mail 
address book: 

Library Services and Resources (including e-reserves) 

Students enrolled in Carolina Courses Online have access to the UNC Library System. Visit 
Distance Education Library Services to access a wide array of online services and resources 
including e-reserves, online databases, online journals, online books, and live help with research 
and library access. 

Most online resources require you to log in with your Onyen and password. If you have any 



trouble finding the resource that you need or logging in to a resource, you can contact the library 
through the contact information at Distance Education Librar~T Services. You can chat live about 
your problem, or send an e-mail to request assistance. 

Other Questions 

Contact your i__n__s_.t_ .a__~__c__t_._o_.r_. with questions regarding the content of the course and your progress. 
Please include "CCO AFRI 101" in the subj ect line of your e-mail. 

Contact the instructional designer at the Friday Center about problems with this Web site, 
including bad links or navigation problems (not being able to find your way around). 

Contact the UNC Help desk (not your instructor) for any problem you have with technology-- 
your Internet connection, downloads, Sakai, and so on. Help is available twenty-four hours a 
day, seven days a week. 

If you have any logistical questions as you work through the course (enrollment, Onyen, credits, 
withdrawal, and so on), contact the Student Services staff at the Friday Center for Continuing 
Education (phone 919-962-1134 or 800-862-5669). 

Course Schedule 

Lesson 1 iiJan 9- Introduction and Precolonial Political Economy 
13     I ¯ Schraeder,,,Chapters 1-2 

Io Herbst, J. Power and Space in Precolonial Africa," pages 35-57 in States and 

IPo~a, er in Africa, Princeton Univ. Press, 2000 

~Lesson 2 Jan 17- European Imperialism and its Legacies 
20     . Schraeder, Chapter 3 

¯ Walter Rodney, "Africa’s contribution to the Capitalist Development of 
Europe--the Colonial Period," pages 147-202 

¯ Jean Comaroff, "The Diseased Heart of Africa: Medicine, Colonialism, and 
the Black Body" in Body Politics Past atld Present 

Lesson 3 iiJan 23-iMap Quiz and African Nationalism 
~27 ¯ Schraeder, Chapter 4 

¯ Franz Fanon,’’~’Co,n, cerning ~’iole,n,ce" from The Wretche~,o~the Earth 

¯ David Anderson, Prologue and Crimes of Punishment from Histories of 
lhe Hailged 

i Map ~iJan 25 Available in the Map Quiz section from 6 am until 11:59 pm. 
ii Quiz 

::Lesson 4 ~iJan ~0-iKenyan Natlonahsm and A Gram of Wheat 



iiFeb 10 I ¯ Ngugi, A6rainofWheat 

Exam 1 iFeb Exam 1 will be available in the Exams section at 5 pm on Sunday, February 
ii12-13 112. It is due by 5 pm on Monday, February13. 

............... ....... 
13-17 ithe ColdWar 

¯ Schraeder, Chapters 113 and 14 
° Peri Soyinka-Airewele and Rita Kiki Edozie, "Reframing Contemporary 

Africa" in Re framing Contemporaq A~ica." Politics, Culture, and 
Society in the Global Era (Washington, DC: CQ Press, 2010) 

° Watch Chimamanda Adichie: The Danger of a Single Story (on 
YouTube) 

iiLesson 6 ~iFeb iPolitics After Independence 

~i 20-24 
¯ Schraeder, Chapters 8, 12 
° Crawford Young, "The Heritage of Colonialism" 
¯ Ngugi wa Thiong’o, Matigari 

~Lesson 7 ~Feb Political issues: Ethnicity, Social Class, and Africa’s Political Economy 
~i27- ¯ Schraeder, Chapter 5 
Mar 2 . Mahmood Mamdani, ~Taen Victims Become Killers, Chapter 3 

¯ Des Forges, "The Rwandan Patriotic Front" in Leave None to "lOll the Story 

¯ Eunice Sahle, "Women and Political Participation in Kenya: Evaluating the 
Interplay of Gender, Ethnicity, Class and State" in Multipar~’ Democracy and 

Po#tical Change." Constraints to Democratization in Africa, J.M. Mbaku and 
J.O. Ihonvbere (eds) (Ashgate, 1998) 

~Spring iiMar 3 11 
~ Break 

~Lesson 8 ~Mar Economic Neo-liberal Globalization (Structural Adjustment Policies) 

12-16 ~ Schraeder, pages 288-291 

~ Patrick Bond, "World Bank and the IMF in Africa" in The Oxjord 
Encyclopedia of the Modern World 

~ Eunice N. Sahle, "Gender~ States, and Markets in .Africa," in Neo#bera#sm 
and Globa#zation in Africa 

Exam 2 iiMar Exam 2 will be available in the Exams section at 5 pm on Sunday, March 18. 



~Lesson 9 Mar    Critical Reflections on the Role of Art in the Political Economy; African 
20-30 Literature and Popular Culture 

¯ Schraeder, Chapter 7 
¯ Review: Ngugi wa Thiong’o, A Grain of Wheat 
¯ Review: Ngugi wa Thiong’o, Matigari 
¯ Tsitsi Dangarembga, Nervous Conditions 

¯ Wisdom Tettey, "Globalization, Cybersexuality Among Ghanaian Youth and 
Moral Panic," in Joseph Mensah (ed), Neo#bera#sm and Globa#zation in Africa 

(New Yrok: Palgrave Macmillan, 2008) 

¯ Alex Perullo, "Hooligans and Heroes: Youth Identity and Hip Hop in Dar es 

Salaam, Tanzania" 

iiLesson iiApr 2- iNeo-liberal Economic Restructuring and Political Globalization: African Politics 

10 13 i in the Era of Global Democratic Reforms 
¯ Schraeder, pages 186-196; 278-295; Chapter 10 
¯ Thomas M. Callaghy, "Africa and the World Political Economy" 

¯ Gyimah-Boadi, "Africa: The Quality of Political Reform" in Democratic 

Reform in Africa." The Qua#ty of Progress (Boulder: Lynne Rienner Publishers, 

2004) 

Ho#day Apr 6 

iLesson iiApr Rise &China and Africa-ChinaRelations 
11 16-20 ¯ Ian Taylor, "Chinese foreign policy in Southern Africa in the post-Cultural 

Revolution Era," and "China’s oil diplomacy in Africa" 

¯ Joshua Eisenman, "China’s Post-Cold War Strategy in Africa: Examining 
Beij ing’ s Methods and Obj ectives" 

¯ Eric Heginbotham, "Evaluating China’s Strategy Toward the Development 
World" 

Lesson iiApr iNeo-liberalism and Health in Africa: The Case of HIViAIDS 
12 23-25 ¯ Susan Craddock, "Beyond Epidemiology: Locating AIDS in Africa" from HIV 

and AIDS in Africa." Beyond epidemiology 

¯ Colleen O’Manique, Neolibera#sm andAIDS Crisis in Sub-Sahctran Africa." 
Globa#zation ’ s Pandemic, pages 1-77 

¯ Frances Vavrus, "The ’Acquired Income Deficiency Syndrome’: School fees 
and sexual risk in Northern Tanzania" 

¯ Revie~v: Jean Comaroff, "The Diseased Heart of Africa: Medicine, 
Colonialism, and the Black Body" in Body Po#tics Past andPresent from 
Lesson 2 

~Exam 3 iiApr Exam 3 (Final Exam) will be available in the Exams section at 5 pm on 
27-28 Friday, April 27. It is due by 5 pm on Saturday, April 28. 



From: 

Sent: 

To: 

Subject: 

Porter, Robert S <rporter@email.unc.edu; 

Monday, Februa~ 13, 2012 10:57 PM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

RE: CCO courses 

Eunice, 
T don’t teach CCO for the Friday Center but I do teach in their night program, live and in person, from 6:00-9:00PM one day a week. Those courses are structured exactly like 

any offered in the daytime, and last semester I submitted my syllabus for the Friday Center night course to you and Kenneth at the same time T submitted my day classes. I 
hope we will be able to stick with that plan in the future. 
1 cannot begin to tell you how much these Friday Center courses mean to me, for reasons financial and otherwise. Without the Friday Center courses I would not have been 

able to make a decent living over the years, nor would I have gotten any benefits eg no 403 G contributions, and no health insurance. Note that even with the Friday Center 

course I’m currently teaching T’m still not at :[.0 FTE. (I believe T’m .9.1.) So there is certainly no danger of an overload situation in my case. Tn fact as things stand, T can never 
even have a chance to promote to senior lecturer, again because I’m not full time. 
As the advisors at the Friday Center will tell you, I have been most successful with the non-traditonal population, and surely my education background has helped me in this 
area. I won a teaching award from the Friday Center a few years ago (2005) for teaching excellence, and that decision was made by both the part-time non-traditional 
students and the Friday Center leadership. (Just for whatever it is worth, Barbara Anderson was present when I won the award and when I gave my acceptance speech. ) This 
award is system-wide, and they only give one per academic year. So in those ways at least the award is not without significance. 
I have been highly successful in encouraging non-traditional students at the Friday Center, most of whom would never have seriously entertained the idea, to major or minor in 

AFAM. Over age 40 students DonNe Rhoads ( a white cop!) and Katheryn Kirschmann will graduate with AFAM majors this May, as will two students in their mid to late 20s 
(Masoomsik and Kennedy.) All four of these students started taking AFAM with me in my night courses through the Friday Center, and all have told me that I was central in 
their major decision. And there are several other students in the AFAM major pipeline who are in their 30s and 40s who also began with me in night classes. 
The Friday Center seeks the approval of the department chair for the part-time night courses. They decided months ago that they wanted to teach AFAM 280 (Blacks in NC) in 
the Fall of 20:~2, and that they wanted me to teach it. (I have taught 280 in both day and night classes in previous semesters.) But I don’t know whether Evelyne already signed 
off on my teaching that class or if the decision is yours. I do know that any change in instructor would greatly complicate my two year (20:[~.-20:[3) contract situation. If things 
stay the same, all flows smoothly bureaucratically, and Agatha’s successor will have a much easier time as far as my paperwork is concerned. It is my understanding that the 
Friday Center plans to offer me courses to teach in Spring 2013, so the contract can stay the same, as far as they are concerned. 
** Also, if I don’t teach AFAM 280 through the Friday Center in the Fall, I lose full-time (for benefits purposes) status and there goes my retirement. I vest in December 2012, 
and this Friday Center course carries me across that crucial line. There are many, many, many thousands of dollars at stake, obviously, so I will breathe much easier when 
Dec. 20:~2 has come and gone--as long of course as everything now seemingly on track stays that way** 
Frankly, I strongly suspect that the Friday Center consistently offers AFAM course every single semester--they need not choose to do so--because they like and appreciate my 
work and because they have a long history with me. Not all that many actual part-time students take AFAM courses, as compared to how many take other Friday Center 

course offerings. So I think my strong performance and the enthusiastic approval of it by the non-traditional students has much to do with the consistent offering of AFAM at 
night. 
I will see you on Friday at 4:00, and look forward to talking to you then about this topic, rm sure, and of course whatever else is on the agenda. As I think I told you before, I 
really think it is great that you are taking time to talk to each of us at some length. I really, really appreciate it. Sorry for the length of this email, but I wanted to try to give you 
all of the facts. 
Robert 

From: SaNe, Eunice N 
Sent: Monday, February :~3, 2012 .t:56 PM 
To: Regester, Charlene B; Barbara Anderson; McMillan, Tim; Porter, Robert S; Mutima, Sinamenye A 

Cc: Rucker, Walter C; Janken, Kenneth R 
Subject: CCO courses 

Dear Charlene, Barbara and Tim, 

Records indicate that you have historically taught AfrVAfam courses for the Friday Center. In some cases, the nature and requirements of your teaching for the Center are 
clearly stated in your job contracts, but for some of you this is not clear. 

At any rate, we need to make determination of who is teaching these courses for the coming academic year. Further, from the College’s perspective, I need to be aware of 
which Afri!Afam courses are being taught at the Center - self-paced or otherwise. Moreover as per the Department’s policy, course outlines for your courses need to be 
submitted to Kenneth and I - if you are teaching CCO courses and you have not submitted your course outline please do as soon as possible. With all these issues in mind, 

please send your request!s for the upcoming year as soon as you can. Your request should indicate how many courses you can teach for the Center as per your contract, 
overload policies and other procedures. 

For those teaching self-paced courses, kindly let me how many ’Renewals’ your students have requested and if you are planning to add more students in the future. In 
addition, I would be grateful if you submitted a list of the assignments you have given to your students thus far. 

Best wishes, 
Eunice 

Eunice SaNe, Ph.D 
Chair, Department of African and Afro-American Studies 
Associate Professor, Department of African and Afro-American Studies and Curriculum in Global Studies 
University of North Carolina at Chapel Hill 
:t09 Battle Hall 
27599-3395 
Chapel Hill 
North Carolina 



FFom: 

Sent: 

To: 

Subject: 

Miller, HaeraJ~ <hm~iller@email.unc.edu> 

Tuesday, February 14, 2012 12:19 PM 

Wilshire, Collette <wilshire@email.unc.edu> 

SaNe, Eunice N <eunice@email. unc.edu> 

I~W: Commitment transfers to AFPdiAPAM 

Hi Collette, 

I hope you’re doing well. 

After I recalculated the estimated travel costs for Eunice’s research travel to South Africa in May, I’d like to see if it is allowed for you to allocate $2~000 more 

32876 for this ye~r so that her research h.md for ~:h~s velar ~s ~6,000. ~ underst~nd i1: has to be spent by 6/30. (:ou~d you ~et me know? 

Thanks~ 

Haeran 

F~m= Wi~shire, College 
8ent~ Thursday, Februa~ 02, 2012 1~:29 AN 

Te= Hiller, Haeran 
$ubject~ RE: Commitment transfers to AFRI/AFAN 

¯ he nbx [or the state h FB88459. 

F~m= Nil~er, Haeran 
Sent~ Thursday, Februa~ 02, 2012 ll:03 AN 
Te~ WilsNre, College 
8u~ject~ RE: Commitment transfers to AFRI/AFAM 

A~I right, that sounds good. 

f hope yOkEr *-’-~Ve g*-’_d:S b*-’_~tter Soon! 

~-Iaeran 

From; Wilshire, Collette 
Sent; Thursday, February 02, 2012 J.J.:0:t AM 
To; Miller, Haeran 
Co; Sahle, Eunice N 
S~bject: RE: Commitment transfers to AFRI/AFAM 

Th~mks 
I will get the state ~unds, ($4,000) n’ansferred today. It may take me a few days to get the n’ust funds to you. I will have to create a new S L for those. I will let you 
know the new SL ~ for the speakers funds. 
Have a great day. 
Collette 

From: Miller, Haeran 
Sent; Thursday, February 02, 2012 i0:42 AM 

To; Wilshire, Collette 
~¢; SaNe, Eunice N 
Subject; RE: Commitment transfers to AFRI/AFAM 

Hi Collette, 

I heard from Eunice and please allocate $4,000 only in 2-32876 for her research fund for this year~ She is planning to travel in this semester and the $4,000 will be 

Also~ ~.d~e has a plan ~:o use ~:he entir~:_~ .’;<[,5(X,’. o[ speal~ers h.md for thi~.; year so please go ~;head i~nd giw-:~ us trust funds if tfu;(s possible 

Thanks for your help and please let me know if you have any questions. 

Haeran 

From; Wilshire, Collette 
Sent; Thursday, January 26, 2012 4:50 PM 

To; Miller, Haeran 
Subject; RE: Commitment transfers to AFRI/AFAM 

~ H~er,cm 

I have put through the [ol]owing gBs to tryster [un~ tot ~ice’s ChNr agreement. 

~B88439 Research $ 8,000 to 242876-3000 (I ch~ged the name on this accoun~ to Sa~le Chair) 
~B88458 Stipend amount to cover increase $3,000 to 2428 

I wi~ process the $],500 alter I find out where Tammy w ould like it 

able to We you ~ust ~n& ff she spends Ne en~e ~ount on spewers. 

Co~ette 

From= Miller, Haeran 
Sent~ Wednesday, Januaw 25, 2012 12:4~ PM 

To= Wilshire, Colle~e 
Subject~ Commitment transfers to AFRI!AFAM 

Hi Collette, 

I hope you’re doing well. 

if possible, could you let me know when you will be ready to transfer the commitments for AFRi!AFAM’s chair, Eunice Sahle? I tried to find the information 

through the Intranet in the College’s website, but I couldn’t find it. 

Based on the chair appointment letter by Jonathan Hartlyn, these are the funds that I am looking for: 

Research Fund - ~8,000 for 20:1:[-20:[2 (out of total ~30,000 for the 5 year term) 

Speaker’s Fund - ~:[,500 for Spring 20:[2 

And, I understand there will be ~20,000 of "Just Say Yes" fund available for academic year 20:[2-:[3. 



It will be appreciated if you’d let me know when we can have an access to these funds at your earliest convenience. 

ttaeraal Miller 

Acct. Tech 

Dept. of Public Policy 

Tel. 919.962.4854 

Fax. 919.962.5824 

Dept. of At~ica~ and Afro-America~q Studies 

Tel. 919.966.1295 



From: 

Sent: 

To: 

Subject: 

Caldwell, Kia L <klcaldwe@email.unc.edu> 

Tuesday, February 14, 2012 1:23 PM 

intl-duncplas@duke.edu 

Mellon Postdoc at Bryn Mawr 

The BD,n Mawr College programs in Fihn Studies. Gender and Sexu~]i%’, and Latin ~efica~ Latino and I~fian Peoples and Cultures ~ekto sponsor ~ And~w 

W. Mellon Pos~doctoraJ Fellow in the HumaNfies renewable for up to ~vo, one-ye~ te~s [~gi~ing July 1, 2012. The appointment roll ~gin in ~e academic ye~ 

2012-2013. 

These programs seek a scholar commi~ed m the theoW and pr~tice of film mad media stuNes whose work encompasses Latin America a~or Latino issues in the 

ttummtities or humanistic Social Sciences. The msea~h methodologies and interests of the scholar may be b~3adly interdisciplinao’, although we am es~cially 

interested in those who can also olt~r pers~ctives on gender and ~xuality retain these areas. The scholar will help to exNnd and li~ the cumcular ott~fings of all of 

these programs while being situated in m~ individuaJ anchor deNmnent. 

The successful candi~te roll teach ~vo courts per year and roll aJso pa~icipate in a~d contribute ~ the ongoing activities of ~e~ programs (such as t3acul~ 

smnina~, wor~hops and cumculum development imfiafives), as well as in the linger intellec~l and ~ciaJ life of B~yn Mawr College. Ph.D. required at fi~ne of 

appointment. 

Please send a le~er of application with ~ur CV, a writing ~mple, and at least three cu~ent le~ers of reference. The commiRee roll begin reading files on Ma~h 15, 

2012. Please ~nd material to Professor Sharon Ullma~ Gender and Sextmli~ StoNes, cioLinda BtNer Livesay, Office of the Provost, BD,n Mawr College, 101 

Noah Mefion Avenue, B~n Mawr, PA, 19010-1022. 
Located in suburb~ PNladelpN~ B~’n Mawr College is a Nghly selective li~ml aas college for women who sham an inten~ commitment to intellec~l inquiD’, an 

in&~Ment a~d pu~t~l vision of their live~ a~d a &sire m make mea~ingIbl contributions m the world. B~n Mawr compiles m3 undergraduate college wifl~ 

1,300 s~tudent~ as well as coeducational gmd~te programs in social work and in ~me humanities mad sciences. The College promotes faculty excellence in both 

re~amh and ~aching, and has strong con~3Nal relationships wi~ ttave~b~t College, SwaNamore College, mad the Unive~ity of Pennsylva3aia. B~n Mawr College is 

an eq~l- op~3rtunity employee minority canNdates and women are especially encouraged m apply. 

Jennifer Harford Vargas, PhD 

Assistant Professor of English 
Bryn Ma~vr College 
101 N. Merion Avenue 

Bryn Mawr, PA 19010 



FFom: 

Sent: 

To: 

Subject: 

Jenny Snead Williams <jennysw@duke.edu~ 

Wednesday, February 15, 2012 12:53 PM 

inll- duncplas@duke.edu 

2/16 Photography Within and La~guage aM Math; 2/20 Making Faces; 2/23 Crossing Arizona; 2/28 Mike Wilson; 2,’29 student 

presentation 

There are many great Latino/a Studies events coming up in the next couple of weeks - check out some highlights below and join us on FB for updates: 

http:!!www.facebook.com!groupsi2:H 016965601933/ 

Photography Within the Photographs of Manuel Alvarez Bravo on Feb 16, 2012, 5:30PM - 7:00Pm, East Duke 204B 

Keynote address as part of the 2012 Graduate Student Symposium of the Duke University Dept of Art, Art History & Visual Studies. Leonard FNgarait, Professor of 

Art History, Department of the History of Art, Vanderbilt University presents "Photography Within - the Photographs of Manuel Alvarez Bravo." 

Full list of sponsors and Friday 2/17 session information at AAHVS ( http://a~vs~duke~edu/news/a~c~ive/2~2/~2/~8/~:aduate-studem-symp~sium-axt-~xt-Nst~ry-visual- 

studies). Co-sponsored by the Program in katino!a Studies in the Global South. 

*Note that UNC-CH also has a 2/16 afternoon event (4pro) related to Latino/a Studies - "Bevond Words: Language{s) and Learning Mathematics" 

with Dr. Judit Moschkovich. This talk summarizes what this research sags about how students communicate mathematically and how students use two 

languages. More info online. 

Monday 2/20 "Making Faces" 

A guest of Professor Claudia Milian, related to the course, "Latino!a Autobiography and Memoir," the Program in Latino!a Studies in the Global South and the 

Department of Romance Studies present "Making Faces" with Francis Marquez. This presentation is open to the public and lunch will be provided. 

Marquez is an artist specializing in drawing, printmaking, and performance. Her work has been exhibited internationally and she currently teaches drawing at the 

University of South Florida, where she also earned her MFA. 

Logistics: Monday, February 20th, 11:40am - 12:55pm, Friedl 225 (East Campus), Lunch will be provided 

Thurs 2/23 the Program in Latino!a Studies in the Global South and Mi Genre present a screening of CROSSING ARIZONA 

5:45pm dinner - 6:00pro film screening begins - 7:15pm discussion 

Friedl 216 (East Campus between Wilson and Aycock) 

"CROSSING ARIZONA is a thought-provoking and insightful examination of the hotly debated issues of border security and illegal immigration" at the US-Mexico 

border. "The influx of migrants and the rising death toll has elicited impassioned responses" and in this award-winning film, you will hear from "frustrated 

ranchers, border patrol agents, local politicians, farmers dependent on an illegal workforce, humanitarian activists, desperate migrants, and the Minutemen..." 

Join us for dinner, film, and discussion. Note also the event on the 28th with activist Mike Wilson, featured in CROSSING ARIZONA. 

A clip from the film is available on the LSGS website: http:i!latinostudies~duke.eduii 

Co-sponsored by Duke Students for Humane Borders. Additional co-sponsors to be listed on LSGS website and in forthcoming publicity. 

Tues 2/28 - Mike Wilson on Migrant Deaths in Indian Country, Human Rights, and Homeland Security 

Activist Mike Wilson, featured in the film CROSSING ARIZONA (see listing above) will present "Migrant Deaths in Indian Country: A Violation of Human Rights in 

the Name of Homeland Security" on Feb 28 from 1pro - 2:30pro in WestDuke 202. Lunch will be provided. 

Mike Wilson was born in the San Xavier District of the Tohono O’odham Nation in 1949. He grew up in the small mining town of Ajo, Arizona where his father 

worked at the Phelps Dodge copper mine. One of six children, Mike’s family lived in segregated communities created by the mining company, first in ’Indian 

Village’ and then in the barrio of ’Mexican Town’. His family moved to South Tucson when he was entering the 5th grade. By that time, Mike was chopping cotton, 

picking melons, and doing yard work on the weekends and during the summers, giving his daily wages to his mother to put food on the table. At age 20, Mike 

volunteered for the U.S. Army for a two year stint during the Vietnam Era. In 1973 he re-enlisted and served in Special Forces for 20 years, rising to the rank of 

Master Sergeant. During his career, he spent a year (1988-89) in El Salvador as a Special Forces Military Advisor to the Salvadoran army during that country’s civil 

war. In 1999 he attended San Francisco Theological Seminary for one year, followed by a year as lay pastor of the Presbyterian Church on the Tohono O’odham 

Reservation. At that time, Arizona was experiencing a dramatic increase in the number of undocumented migrants entering the United States across its southern 

border with an unprecedented number of migrants dying from dehydration and hyperthermia on the O’odham reservation. As a person of faith, Mike began to 

leave water along known migrant trails. His congregation objected to his actions, and in 2002 Mike resigned his position over the moral issue of providing life- 

saving water for migrants. He still maintains water stations for migrants crossing the Arizona desert on his tribal lands. For his humanitarian efforts he has been 

threatened with banishment (by the Tohono O’odham Attorney General’s Office) and with being labeled a "terrorist" (by the Tohono O’odham Legislative Council). 

Mike speaks regularly on human rights issues and immigration reform and has been featured in numerous documentaries, including Crossing Arizone (2006) and 

The 800 Mile Well (2009). He continues to provide water to those who risk their lives crossing the desert in search of a better life. 

Co-sponsored by Mi Genre and Duke Students for Humane Borders. Additional co-sponsors to be listed on LSGS website and in forthcoming publicity. 

SAVE THE DATE: 2/29 -for a lunchtime presentation organized by the Spanish Language Program, Spanish Service-Learning, Student Action with Farmworkers (SAF, 

and the Program in Latino/a Studies in the Global South. A group of younger students will be performing a production of their own design that reflects their 

experiences as immigrant students and will then talk with Duke students about their experiences in public schools as immigrant students. Details to come... 

See these and other interesting news and events info at: 

http;i!latinostudies.duke.edui! 

*Latino/a Studies on FB: ~h~t~t~]L~/~w~w~w~f~a~c~e~b~o~k~c~m~/~g~r~u~p~s~2~1~2~1~6~9~6~5~6~1~9~3~3~j~ 

*Twitter: www.twitter.com!LSGSDuke <http;!iwww.twitter.comiLSGSDuke 



Fl’om: 

Sent: 

To: 

Subject: 

Andrea Collins <andrea.collin@queensu.ca~ 

Thursday, February 16, 2012 1:29 PM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

Re: Hello! 

Euriice, 

Thank you so mnch for your qnick reply. This sounds wonderful. I roll follow up ruth Professor Shivji and I look forward to reading your chapter. 

Best, 

Andrea 

On 16-Feb- 12, at 12:18 PM, Sahle, Eunice N wrote: 

Dear Andrea, 

Thanks for your email. 

T am forwarding your email to Professor Julius Nyang’oro (many thanks!) who has excellent and long-time links to colleagues at the University of Dar es Salaam. 

One person 3[ suggest you get in touch with is Professor Issa Shivji given his long involvement in land issues in Tanzania. Feel free to use my name. 

I just co-authored a chapter on biofuels in Tanzania and African in general that will be going under review shortly. 1 will send the final piece once its is published 
by UKZN press. 

All the best and please do not hesitate to contact me if you need more details~ 
Eunice 

From: Andrea Collins [andrea.collins(~)queensu.ca] 
Sent: Thursday, February 16, 2012 10:49 AM 
To: SaNe, Eunice N 
Subject: Hello! 

Dear Eunice, 

Firfft of all, I just wanted to say thank you for offering your advice to both me and Margaret. It has really helped to shape our thinking about my project in 

light of the potential for political instability, in Kenya this year. 

Per your advice, I am now planning to postpone re~areh in Kenya until 2013, at which point Margaret and I will re-assess the situation. In the meantime, 

we have also decided to add Tanzania as an additional case and I am currently looking for contacts at the University ofDar es Salaam and local 

o~anizations interested in womeffs land fights, biofnels development, and tbreign agriculturaJ investments. 

M~:rg~:ret ~nentioned that you may have contacts in T~lzania that me interes~ted in land issues and may be able to help me as I plan this field work. Any 

advice or contacts that you have to share would be most welcome. Please also let me ki~ow if you have any questions for me. 

Best wishes, 
Andrea 

Andrea Collins 
Ph.D. Candidate 
Mac-C;orry 0306 
Political Studies - Queen’s University 
and rea.collins(i~queensu.ca 

Andrea Collins 
Ph.D. Candidate 
Mac-C;orry (3306 
Political Studies - Queen’s University 
and rea.collins@queensu.ca 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

scam~er@unc.edu 

Thursday, February 16, 2012 4:02 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 
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CHAPTER 10 

The Limits of Cosmopolitan Justice 

DA VtD MILLER 

A~-r~o~z woo yokes in hand a table of cross-national socioeconomic ~to~ 

su& ~ ~ose issued pefio~y by bo~ ~e ~e World Ba~ is ~ely to feel 
at once ~at ~e present constitution of ~temafion~ so~e 
~t.~ The vast ~sp~es ~per ~pim G~, Hfe e~ec~, ~f~t mort~[~ 
~tes, education levels~ ~d so fa~ be~een d~ff~ent 
~e prosaic obse~ato~ ~at ~e rich co~ now have doe te~c~ capad~ 
to ~sfer large qu~ffi~ ofreso~ees m ~e poorer co~ies, seem m poh~t 
~exorably to Ne conclusion ~at Ne m~g of ~ch ~a~sfe~ is mor~y 
ob~gato~ How c~ we tolerate ~ch reh6ve dep£vafion when eo~e~g 
appears simply m req~e ~e po~tcal de~afion to do so on ~e part of 
~e aNuent aaron? Tf~ mo~ response has been a~ated M~ ho~ force 
~d subde~ ~ Bfi~ Bar~b paper, whose p~ose is w show that morn 
cosmopo~sm e=tNIs an ~te~onN scheme of redis~bu~on whereby 
inN~duals ~ rich co~es woNd be taxed, ~N~dnNIy or co~e~vely, 
pro~de ~wa income for ~e world’s poor. 

It ~ NN~t to dissent from ~s piece of Nternatonal sode~ and 
e~cd ~on~on ~out ~g the ~pression Nat one is mo~y ~ffer- 
ent m ~e Nte of ~ose ~o~ of people ~ todais world whose ~ves are 
m~ked ~ ~ff~g, sta~afion ~d Nsease. 
~press[on ~at one’s ~s~t is moP, ted by a seNs~ concern to 
Ngh s~dard of~g m wNch most of~ ~ ~e ~& nations have become 
acc~mmed. The mum[ cards ~e ~ns loaded veu, hea~ly ~ Nvor of a piece 
~e B~’s. To say ~s is not to m~e ~ ~ment aga~st 
may be ~at o~ ~t response, when presented ~ comp~afive rubles of 
sodfl Ndicamrs -"~ese Nspmtes ~e ~ ~d Ntolemble" is d~e £ght 
one. C~y o~ ~M r~ponse, a~er we have ~ought more c~e~y ~bout 
@e issues ~volved, ough~ m find room tbr it. Panglo~ian compNcen~ about 
~tema~onfl sodev is not sust~ble. But h~ Ba~ 
clusions ~om a cosmopo~ stance i~ [ntemafoa~ affNrs? More ~dam~- 
~y, what does moral cosmopo~mNsm me~ ~ ~e first ptace? 

Like BarlT, I think that moral eosmopolit~ism has been well defined by 
Charles Bekz.2 B~t t do not think that the part of Beltz’s aceotmt that Barry 
has fastened upon--which identifies cosmopolitanism with the adoption of an 

imperial vi~o~t, o~ "~pa~al consideration of ~e d~ms of each p~son 
who woNd be affected by o~ choices" is ~e most i~a~g ~pe~. Bei= 
ge~ to Ne. hea~ of ~e ~er when ~e sa}~ of morfl cosmopofi~sm ~ar 
"i~ c~ is ~e idea ~at each person is equa~y a suNect ofmorfl concern, or 
alt~a~ve!); Nat ~ ~e jusfifi~fion of&oic~ one mu~ ~e ~e prospee~ of 
evewone affected equ@ ~m accost."s N o~er wor&, when we have 
decide how m act, or whi~ ~sfmfiom m ~tablish, we shoNd weigh 
da~s ofea~ affected perso~ equally, no ma~er where ~ey live, wNch soci- 

eW Ney belong to, or how ~ey ~e co,coted m ~. TNs may so~d 
¯ ough it is eqNvdent m berg ~mp~al, hut t shoNd ~e ~at 
~s m do ~ ~e eva-handed appficafion of mle~ wt~& may ~em- 
seNes requ~e ~ m ~eat Nffer~t eatego~es of people ~fferendy.* Ie is ~ere- 
fore possible to act impa~Nly m~out ¢~g eqnN weight to ~e da~s of 
eye,one offered by yo~ acnons ~ e~ where ~ ~e yo~ ~e fo~m~g 
req~r~ yo~ m ~sc~ata. Md ~e ~e i~elf may be ~p~ when 
~e good mor~ re~o~ Nr discfi~a~g in ~s way. So ~parfiafi~ p~ se 
za~ot be ~ed ~ a benc~k to Ns~ cosmopo~t~ morfl 
hum ~eir 

WNg~g ~e c1~ of each affected p~son equal, bff con~st, ~ a dis- 
~cfive feaze of cosmopoH~. ~ B~ po~ out, ~s ~p~es in 
Mar Nat bo~d~es be~e~ stat~ ~d o~er co~tes have no deep 
morn si~fic~ee. N &oos~g be~e~ co~ses of acton ~d be~een ~s6-. 
m6ons, I c~ot We ~earer weight m ~e clNms ~d concerns of my compo- 
Und, say, ~ to ou~iders. B~, in his gloss on ~s, remar~ 

we can in a varievy of ways acquire obligations that we owe to some people and 
m others. There is no reason for doubting that the members of a politically consti- 
tuted sodety em acquire obllgatlons to one another that they do ~tot owe m others 

All that is required is that the special obligations should be ~usdfiable on uni- 
versal grounds, tha~ is. by appeal m prindples that do not themselves have 
restricted se0pe. In this way~ it seems, moral cosmopo[itainsm can accommo- 
date the particular loyalties and obligations we fen to our fellow-countrymen 
and others with whom we have special ties. 

I am far from convinced, however, that this accommodation can be 
achieved so easily. Consider a simpIe case by way of analogy. Suppose I am 
made responsible for the hundred students who are attending a stammer 
school, on the basis that I treat them equally and show them equal concern-- 
so that for instance if some of the students run into difficulties, the amount of 
dine and effort I will devote to each wiiI depend ordy on how serious their 
problem is, and I wili completely disregard factors such as their religdun or 
nadonaliW. Can t consistently with dais acquire special oblig~ations ~o some 
but not others? In one sense I dearly can: for instance, I can promise one 
group of smdent~ to ~ake them on an extra outing, or I can enter into some 
task-sharing arrangement with ~axother group. The question, however, is 
whether acquiring additional obligations in tiffs way is permissible given my 
brief, and it seems that it is not. If I take on obligztnns to some which (be- 



cause of time constsaincs, say) I c~ot t~e on to a~, I am no ]o~ger 
Ne whole ~oup equally. 

Suppose we ch~ge ~e example a bit, ~d image ~at Ne ~er s~oo] 
now has five responsible supe~sors: Then it seems peffecdy con~stent 
equal wea~cut ~em~ to dMde ~e h~dred smden~ ~to ~ve ~onps of 
~enV, and make each ~pe~sor responsible for one gonp. Here spec~ 

. ob~6om to a p~lar ~o~p appe~ compa~Me ~ 
towed ~e schoo[ as a whoIe. But note ~o imposer qua~fi~aro~ m ~ 
~ent. We must ass~e ~at each of ~e five s~pe~sors is equ~y able to 
deal wi~ ~e problems of ~ose put N Ns or her &are, ~d we must 
ass~e ~a~ ~e problems ~at arise ~11 be ~donfly Ns~bu~ed among ~e 
goups--for ~tance, ~at ~ong ~e ~ups ~ere isn’t une ~at ~clades 
concenmfion of smden~ m~ l~ge NN~es. ~e qua~6uns ~e 
qNte s~ngen~ ~nd show just how ~N~t it is m ~6~ spedal obli~fions 
~om a co~opo~ s~n@o~t. N p~cN~, ~e idea ~at ob~gafons s~- 
l~ m ~use nom~Iy ac~owIedged m compa~io~ c~ be ~a~cated ~om a 
cosmopo~mn pe~pecfi~e i~ores ~e vast ~rences bo~ N czpa~fi~ ~d 
needs be~een Nfferent na6onal 

Mo~l c~mopo~sm seems ~en to be a dem~g doc~ne, i~ofar as 
it req~es equal consideration not merely ofa res~cted ~oup but of Efim~ 
beN~ at large when e~cal decisions ar~ he~g made. Bur at ~s po~t we 
mint be~ m draw some ~crons. How dem~g ~e do~e is must 
depeM on ~e content of ~e morn p~dNes ~htwe adop~ not m~ely 
scope. We could, for ~stmce, as B~W poin~ a~t, adopt uf~6~sm as o~ 
cusmopo~ momli~, ~ ¢N& ease we are co~i~ed m conside~g what 
effegt each a~on we ~g~t ~ke, or ea~ ~fimfion.al change we might ~e, 
worn have on the welfare ofe~W s~gte hum~ berg, At ~e o~er ~eme~ 
we ~ght a&pt a Hbemri~ mora~w where ~ ~at is reqNred of us ~ o~ 
debugs wi~ othe~ is no~ to ~nge the~ r[gh~ to ~fe, ~be~ ~d prope~. 
Adap~g a cosmopoli~ perspecrve does not N i~eIfse~e ~s qa~on of 
concur: to ~at ~ent, ~e idea of ~elr berg ~ cosmopo~n perspective on 
~temaron~ socie~ may be ~slead~g. I sh~ dis~ss Ba~s o~ prinNptes 
showy. But fi~t I w~t m cundude ~s seefiun be d~g a Ns~cfion be- 
aveen s~ung md weak versions of cosmopolit~sm. 

~cor~g to ~e s=ong version, ~e cusmopo~a perspe~ve just ~ ~e 
moeal poin~ of ~ew. ~ mo~ p~ciples must he jusdfied by sho~g 
~ We equ~ weight to ~e da~s of ~ewune, wNch means ~at ~ey must 
eider be ~e~y~versal in ~eir scape, or if ~ey apply oNy m a sele~ 
~0up ofpeopIe Ney mint be secondaW p~ciples whose aNmate fo~dafiun 
is ~ve~aL ~e we~ version, by cun~g holds only ~at mo~ ~ 
po~ ~ p~: ~er~ are sdme valid p~ciples of equal consid~afion M~ a 
~ve}saI scope, even ~ough ~ere may also be independent~ nondeNvafive 
p~dples M~ a more ~es~cted scope. Accor~g m weak cosmopo~sm, 
¯ en, we may owe cert~ ~ds of ~ea~ent m a~ o~er hman beings re- 
g~dless of ~y relationship ~n wNch we stand to ~em, w~le ~ere ~e 
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kinds of treatment that we owe only to those to whom we are related in cer- 
tain ways, with neither sort of obllgafion being derivative of the other. 

Weak cosmopolitanism seems to me quite plausible, and strong cosmopoli- 
ta~sm quite implausible. Weak cosmopolitanism draws its strcugth from 
considerations such as the following: suppose 1? find myself by chance in the 
company of a person with whom I have no connections and nothing in com- 
mon beyond our shared humanity, but who is in some distress tkat I ca: 
relieve. We may think I have an obli~mation to do so, which can onIy stem fi’om 
our common hmnanity; in other words this is a kind of concern that I owe 
equally to everybody. On the other hand, to suppose that all our obligations 
are ultimately of this kind is to deny that our particular identities as members 
of communities, groups, and associations of various kinds have intrins{c ethi- 
cal relev-a~ce, and this is what makes s~rong cosmopolivanism hard to accept. 

It is not clear to me whether Barry ~bscribes zo a weak or a strong version 
of cosmopolitanism. His opening remarks suggest a strong version, but i~ may 
be significant that in his critique of present-day global iniustice he appeals to 
e principle that might well feature i~ a weak version of cosmopolitanism--the 
principle that protecting everyone’s xdtal interests should ~ake priority over 
the nonvital interests of anyone in pardcu/ax. Since protecting vital interests 
does not exhaust our moral concern for others, we may want to combine a 
cosmopoIiam commim*ent to the priority of vital interests with more I0cal- 
ized principles to govern the distribution of nonessential resa~ces and 
benefits. J~ the following section I shall suggest that some of the other princi- 
ples of justice Barry cites are best understood as ha~mg ~ch a restricted. 
scope. 

Barry presents four principles of justice which he claims ca~ be vindicated by 
applying a criterion due originally to Scanlon, which I shall ca1[ the "reason- 
able rejection" test.° According to tbls, a moral principle is valid if it eo’ald aot 
reasunaNy be re~ected by somebody motivated by the desire to find principles 
which others similarly motivated could not reasonabIy reject. This is not the 
place to explore Scaulun’s test in detaii, but t wish to draw attention to one 
particular feature of Barry’s use of.it. This is ~e special weight he assigns to 
the views of those who would fare worst if the principle of justice under con- 
sideration were to be applied. 

There are two quite different kinds of reasons one mdght have for rejec~g 
a proposed principle, and correspondingly two different ways of [nterpreO_ag 
Scanlon% test. The first sort ofreasun is principled., one holds another prind- 
pie that eon0dcts wi~ the principle under discussion. If for instance we are 
considering a principle of liberty that includes a woman’s right to choose 
whether or nor to abort a foetus she is carrying, then someune who on theo~ 
Iogical grounds holds that aLI life is sacred mayhave grounds for rejecOng that 



principle. This is so regardless of how he or she wotfld fare perso~y if 
pr~dple were appfied. A different son of reason is ~at one wo~d lose out 
mateha~y or in some related way if ~e p~ciple were m be app~ed. On 
~st ~te~rem~on, ~e test ~es out pinc~ples m ~vNch some people 
re~onabIy ~e exception on mor~ ~o~ds; on ~e second ~te~re~fon 
mls out phncipl~ ~at would leave some people badly off, proofed ~a~ 
~ey ~ poi~ out akemadv~ whose conseq~ces wo~d not be equally 
or wo~e for o~ers,v                                                   . 

S~on’s t~t 1oo~ quite ~ffere~t ~der ~e ~o mte~re~ons. N 
first case we en~sage a disc~sion ~ w~c~ co~cfi~g moral cl~s are put 
fo~d, ~e idea beingNat it may be ~easoaable for some people to persist 
~ advancNg ~e~ claims when ~ see float o~ers c~ reasonably reject what 
dxey ~e pmpoN~g.~ ~ ~e second case we en~s~ge some~g closer to a 
negotiation in wNch people are IooNag for ~e p~@les ~der which 
wo~d ~e b~t, but ~eMIl~g to ~t~ m ~e objecto~ of ~e prospective 
~osers. Here a ~fferent sense of reasonableness is ~voIved, one N wNch, for 
~tmce, you ~e berg ~easoaabIe ffyou dem~d ~at someone else shodd 
accept a wo~e si~fion ~an ~yone need endue ~der some feasible alter- 
na~ve a~gement. 

N appropfia~g Sc~on’s test for his o~ ends, B~ seems to me m 
be~ee~ ~e ~o ~te~re~6ons. ~ genera, he wea~ ~e test as a me~s of 
fiIte~g o~ morn reaso~ ~a~ someone com~ed m rea~g agreement 
on re~onable te~ coNd not concur te ~sisc on. But ~ order to ~ve 
re~g p~Nples ~ eg~fi~ content ~at he wan~ ~em m have, he has 
to employ ~e second inte~re~fion. To see ~s, co~[der ~e ~st pr~c[ple: 
"~ inequities of figh~, oppo~es, ~d resources We m be justifiable 
ways ~at c~ot reasonably be rejected~ those who get Ie~.’’9 ~y does 
BaW s~gle out ~ose who gaN least from an Nequa~ when appl~g 
reasonable rejection test? Oz Ne ~s~ ~e~re~fiun ~ose w~o lose matefi- 
@ from ~e apportion of a pfinNple have at speNal s~g; the 
6o~ m se~ch for te~ o£ a~eement apples N ~e same way to evewone, 
regents of ~eir matefiM situation. To 6p ~ s~Ies so ~at ~g ~e 
cons~t of Ne losers becomes.~fical we have to sNff to ~e second i~te~re- 
~fion, wNch m~es ~e re~unableness of someone~ rejection of a proposed 
a~angement depend on how ~ey woNd f~e ~der k. But B~ is ~g 
to ~gel ~ ~e way do~ ~at road, for it seems to lead ~ecfly to ~e 
Rawlsi~ ~erence p~c~ple, wN& holds that ~equa~fies of right, oppor- 
~fi~, ~d reso~ces are j~able oNy when ~ey sere m ~ke ~e worst- 
off goup as we~ off as possible~to set ~e m~n~m~ level of benefi~ as Mgh 
as k c~ be set. Ba~ reje~ ~e ~fference pr~ciple on ~e ~o~6s ~at 
con~cm ~ h~s second p~ciple of personal responsibBi~. T~s holds 
an ~equ~W ~ people’s c~ms~ces may be [usfifiable if it ~ses from 
vol~ ~oice on ~ek pa~, wNch ~p~ ~at rNNng ~e position 
worst-off ~y not be required ff ~e~ present si~fion refle~ ~e choices 
¯ ey have made (for ~ce, not m rake p~d emNo~ent ~ cir~st~ces 

169 

where they have the capadty to do so). But the principle of personal responsi- 
bilRy could only pass Scanlofi’s test on the first, moral interpretation of that 
test. Although there is no certain guarantee that it wonld universally be 
agreed upon, it is at least plausible to suggest that it would emerge when 
people examined the moral convictions that they were prepared to defend in 
publiea whereas it would certainly not emerge from a negotiation between 
materiM gainers and losers. 

So, ro sum up, Barry’s first principle, which sets ont a presumption of 
equality, draws on one version of the reasonable rejection test, wkile his 
ond principle, which vindicates inequalities arising from voluntary choice, 
draws on a different version. Why does tkis matter? It matters because Barry’s 
ambivalence makes the ar=mma~nt for a global form of egalitarianism seem far 
easier to make than it actually is. The logae rtms as foliows. We begin with 
moral cosmopolitanism as defined above. Then we say that principles of ius- 
rice, which occupy the primary position in our moral outlook, are those that 
would emerge from a Scanlonian choosing situation. Then by manipulating 
the ScanIordan test, we derive a principle of equality bat requires material 
meqtmlities to be justifiable m those who gain least. Admittedly this is 
qualified by the ptindpte of respo~ibility. But the upshot is that the present 
pattern of global inequality is tmjust and unacceptable unle.~s it can be shown 
to work to the advantage of those who have fewes~ resources, or the better off 
can justify it by appeal to the principle of voluntary choice--defenses wlaich, 
on the face of it, seem fairly implausible. 

Suppose instead we were to stick consistently to the first interpretation of’- 
the reasonable rejection test: we would then have to work much harder to 
justify any substantive form of global egalitarianism. Let me at tkis point in- 
troduce a distinction between comparanve and noneomparative prindples of 
jnstiee,m Comparative prindples are those that assess the justice of a mode of -- 
treatment or of a resulting distribution by comparing how each member of 
the rdevant group fares when compared with everyone else. If I say, "It’s 
unfair that teachers are paid less than bank clerks," I am invoking a compara- 
tive principle of justice, for instance one specifying that the wages different 
people receive shou2d be proportional to how cliflleult and demanding their 
jobs are. (The comparison may not always be expIicit: I may say, simply, "Iris 
tmfair that teachers are paid s6 little" here I am tacitly drawing a eomparlson 
between teachers’ pay and the pay received by other occupational groups 
who, by implica~on, are no.more deo~erving than the teachers.) Noncumpara- 
five prindples, by contrast, assert that certain forms of ttegtment are inher- 
ently just or unjust regardless of what is happening to others. We are perhaps 
mos~ likely to invoke noncomparative principles of justice when discussing 
puNsl~ments or other forms of harm. XaZhen I say "It is unjns~ for people to he 
executed for theft," my meaning 1.* that m execute people on this basis (or 
perhaps on any basis) is inwinsicalIy wrong, regardless of how other people 
are being treated. In other words, my judgment ~s not that executing people 
for theft is out of Iine with the ptmislunents currently being handed out for 



other crimes, b~t that there is some intrinsic lack of fit between this punish- 
memt and this crime, or perhaps some intrinsic wrongness in dellberately exe- 
cuting people in any circumstances. 

Appiying this distinction between comparative and rioncompamtive princi- 
ples of justice, we ca~ see, for instance, that principles of eqc~Iity are always 
enmpamtive principles, whereas principles of human rights are noncompa~’a- 
five. A principle of equality requires that each member of the relevant group 
shoudd enjoy equal benefits of some kind, so what each member can iustly 
claim will depend on what the other members are going to get. principies of 
hm~nan rights, by contrast, identify forms of treatment that everyone is owed, 
regardless of what is happening to others. If I say that each person has a right 
to a fair trial, or not to be tortured, i me,n that he or she is owed this whether 
or not other people are currently enjoying these fights: the fact that others in 
the socletyin ques6on are being tortured or denied fair .a-Ms does not weaken 

or alter the ~orce of my claim. 
The question we must ask is whether the principles of jsstice that apply 

glohally are comparative or noncomparafive principles. If we look at the four 
principles sketched by Barry, we find that principles of both kinds are repre- 
sented. The first principle, requiting equality in distribution unless inequa]ity 
can be justified to those who get least, is plainly comparative2 The second 
principle, 1Lkewise, which says that it is acceptable for people to fare differ- 
entIy if this re~ailts from voluntary choice, whereas conversely people who 
fare badly thrbugh no fault of their own should he compensated, requires us 
to look comparatively at how different people ~re faring and to see whether 
the differences arise from voluntary choice or from tmpreventable misfortune 
The third principle, requiring the protection of vital interests, is by contrast 
noncomparative. It tells us that we have a duty of justice to secfixe for every- 
one conditions such as secmity from physical harm, adequate nutrition, sand 
so forth, and that zlxis duty should ~ke priority over other possible ways of 
using our r~sources,n The fomh principle is once again comparative inso~ar 
as it tells us to support those Pareto-iraprovements which maximize the gain 
of those who gain least from departing from an mid@ just distribution. 

Baxry’s principles were designed to lay out an interpretation o~ social jus- 
tice; they were not intended to apply specific@ to kntemadonal justice. He 
evidendy think~s that no special issues are raised when one shifts from a do- 
mestic to an international setting: The scope of the principles is enlsrged, but 
the principles themseNes remai~ the same. This is in sharp contrast to John 
RaMs who, also using the idea of a hypothetical choosing situation to gener- 
ate principles of distributive justice, explicitly confines them within the 
boundaries of "a self-contained national commu~it~ "~ After w0rk~ng out the 
principles of domestic justice, RaMs says, we can prdceed to reconSWact the 
choosing situation with the parties in it now acting as representatives of dif- 
ferent societies in order to work out "the law of peoples." Inspection of the 
content of Rawls’s proposed "law of peoples" quickly reveals r_hat its princi- 

Nee are not pr~@ies of ~bu~ve jus~ce, 8nd have H~e overlap wi~ 

~o pr~ciptes ~at Rawls has defended as p~dples o~ domestic justice.~ 
~out endorsed the details of RawNb ~eo~, i ~ ~e is right m sug- 

gest ¯ at axe prJnciples of social j~Oce ~at apply M~ sode~es ca~ot be 
extended ~ aW s~ighffo~d way m ~ Ntemafio~ tevel. SpeNfic~y, I 
w~t to ~e ~at co~pa~tive pr~6pl~ o£ ~us~ce operate o~y M~ na- 
fion~ bo~dafies, w~e noacomp~afive p~dpIes may ant operate a~oss 
~em.~4 TNs ar~nt ~s~ ~t ~ order for 
j~ce m ~ave force, ~ m~t apply to persons who ~e eo~ected mge~ 
~l some ~vay, for ~s~nce by belon~g to Ne s~e eo~i~ or ~soda~on. 
Once a co--on membersNp N es~b~shed, it makes sense m ask whe~er 
N~du~ members are enjo~ng ~e~ ~r shoe d ad~tages (or c~g 
~eir ~ shoe d burdens) ~ comp~son to oN~ member. ~ ~e abs~ce 
of su~ a eon~on membersNp, on Ne o~er ~d, try noncomparafive 
questions of ~usfice arise. N ~ enco~ter ~ a s~ger ~om ~o~er com- 
m~F, ~ere ~e ce~ ~ngs ~c I may not d~I may not ~j~e ~ or 
steal Ns propelled cert~ ~ d~at I must do,f he is ~ or in p~ I 
m~t do what I c~ to hdp ~ but k mak~ mo sense for either of 
m apply eomp~five p6~ples for ~t~ce m insist on eq~H~ N some 
respect.re Mure ~ner~y, whatever ob~gaoons of Ntema~on~ j~ce ~e 
~bU~afions be~een peopie b~on~g m different na6onN co~i- 
flesh--ok be e~re~ed ~ te~ of comp~adve p~@~. So it seems ~at 
B~ is ~ong to suppose Nat ~e Nut p~@~ he jNnfly proposes ~e 
german to a ~s~sion of justice ~ ~e com~mgon of ~tema~on~ 

¯ whatever mefi~ ~ey may have as p~Npi~ of domestic jusOce. 
I have d~ed in ~s secfoa of~e paper ~at Ba~ e~lN~ an 

~ Scion5 reasonable rejection t~t m derive p~ciples of ~temafional j~- 
flee ~ ~ ~w~ted eg~t~ component. If, ~tead, o~e were to ask 
what people represen~g Nfferent natonal soNe6~ ~g~t a~ee to w~en 
~ked s~ply, to appeal m reasons ~zt o~er~ coMd not reasonably reject, 
noncompamfive p~@les ofjustce word be ~ely m emerge, Wen 
partNp~ could not re~onably cousider ~emselves as fo~g a s~gle 

¯ cormW or ~sociafion. No~g I have ~id is memt to 
very idea of ~temadonal jusfce. The issue-is ~e fo~ ~at p~dNes ofi~- 
temafiona[ justice should t~e. The dNm made ~ ~s scion 
p~ciples do not have ~e 6ght form. 

AIthough the argmnent of the preceding section, ffvalid,-discredits harry’s 
general theory of cosmopolitan justice; it does less immediate damage to the 
practical recommendations he makes in the later seedous of the paper. For. 
these recommendations are very largely derived by app125ng ptinclple three, 



&e priorKy of vital ~nterest% whleh as I suggested earlier i~ a noncomp~afive 
prindple of ~u~ce, B~r~s presentation of ~ c~e obsc~es ~s at ~es by 
couc~g the i~sue ~ te~ns of rich ~d poor co~ies ~d ~di~d~s, as 
~ough jasfice here was concerned ~ ~e relafive sh~es of ~come 
resources gong m people ~ N~brent ptaees. B~t ~e ~a~en of Ms ch~ge 
against e~s~g i~temafio~I sode~ is ~a it eo=~ m~y people who 
seriously below ~e reso~ee ~eshoId a wNch ~e~ ~tal ~teres~ wo~d be 

se~ed, wMle o= ~e o~er hand ~e ~d~zed West is profli~te M~ 
resomc~. K is a ela~ about absolute deprivation ag~st a bac~o~d of 

aNuenee, not a dMm about rehfive depri~fio~. 
~ ~s~efion be~een rela~ve ~d absolute depriva~on ~ould affect 

our rea&g of~e tabl~ of development inventors. Pic~g examples a~ r~-. 
dora, we ~d ~at ~aW has a peg capita G~ of $25,000, w~e ~nya 
a per mpita G~ ofbNy $250. How, we ~e ~c~ed m ask, on ~s h~- 
&ed-fuld Nequ~iW ~ average ~g smdards possibly be just? ~a But K our 
concern is wi~ absolute depgvafion, ~e q~es~on we ~o~d be ~g 
whe~er ~e ~ ~teres~ 0{ Ke~y~s ae ~enfly berg protected, 
not what responsibi~es ~ans and o~ers bear toward ~em. 

Here we m~t look beyond a s~pshot piece of Ncome ~s~bufion 
wi~ and be~een co~es to get at ~e cam~ of ~e ~s~bufion, or, more 
spedfic~y,. ~e reasons why some eo~es are ~able m protect ~ek 
ze~’ ~td Nter~. We need ~ p~ar m co~ider ~o issu~ ~a 
l~gely i~ored in Ba~s ~alysis, n~eiy population ~o~ and ~e effem 
of diff~ent eeon0~c ~d polificalsyste~ on ~tes of econo~c 

B~s negie~ of ~e popula~on ~sue is s~fis~g Wen ~a en~ro~- 
mental qu~fions fi~e hea~y ~ ~e later smg~ of~ ar~eat. He m~- 
t~s ~a global econo~e s~t~abiliv req~res ~at rich co~ 
~ back on ~s~g levels of produ~on, ~d he ~erdore se~ a~de ~e 
~a % ~g fide ~Rs ~ boa~," ~at is, ~a ~g st~d~ds ~ ~e poorer 
co~es ~ ~se spont~eo~ly as global I~ds of produefio~ ~ease~ wig- 
out ~e need for re~mbuSve polities. ~ ~e c~e has m s~ ~ si~e rarer 
~an Nerease, ~e cl~s, re~s~ihu~on becomes ~pemfive. But we onaot 
decide went levet of production is actually sus~able ~o~t conside~g 
si~ of ~e population; ob~ousi); ~e fewe~ people ~ere ~e, ~e less re- 
so~e~ ae needed m ~m~ ~y Wan s~tdad of ~g- 8o if, funning 
~Q; we ~ ~at we Eave a duW m our ~ccessom not to leave ~em worse- 
endowed ~ en~ro~e~ ~d o~er reso~ces ~ we ae, ~e question of 
pop~afi0~ dze becomes crucial. To put ~e ma~er s~Hy, k would ~ot 
ter if~e ne~ generafio~ had o~y hNfas m~y reso~ces ~ ~e prese~v gen- 
eration h=s avNlable m k so long as ~e=e were oNy ha~ ~ ~W of ~em as 

~ere ~e of~. ~Ve do not have a duW to generate colle~vely ~y p~lar 
umber of o~p~g; o~ &~ is oNy to ensue ~at ~ose we genemm have 
adeq=ate reso~ces m We fi~ ~d ~fiR~g Hves. ~d indeed, if it w~e possb 
ble m halve ~e size of ~e ne~ generafio~ ~oat ~pos~g mutely 
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eeptable costs on the present ge.nerafion, then on environmental grounds it 
would s~ety be desirabIe to do so. 

This bears on the question of redistribution in the.following way. Barry 
applies the principle of vital interests stafic£1y: he asks what insfin*tio~al ~- 
mngements would most effectively provide poor individuals with a mi~mum 
income adequate to cover their basicneeds. He does not consider whether the 
arrangements he t~avors may not have bad incenfi~ effects, such that their 
dynamic effec~ is to increase the number qf people whose primary incomes 
f~ brow the minimmn. As a quick glance at the relev~t tables will readily 
eoni~rm poor cotmtries generally have rates of pop,ration growth several 
times higher than rich cotmtries. Do the dfize~s of rich countries have obli- 
gations of}ustice to aid not ordy those existing people in poor cotmtries who 
tall the vital-needs test, but as many others as may be brought into existence 
through procreatio~?                                                  ¯ 

The ex~eme position On this issue is the hen-Malthusian claim that mdess 
population leveIs can be kept within the limits set by the earth’s productive 
capacity by deliberately chosen httman poliq~ navaral forces such as smrva- 
tio~ will do the job instead. Keephig an expanding population in poor corm- 
tries alive by means of food aid will in the Iong term simply reduce the rich 
c0tmtries to the same leve! of pnver~Y Thus rich countries are justified, on 
long-term htmmnitarian grounds, in cut-dug aid to countries with rising pop- 
rdafions and also in preventing immigration from those cotm~xies. A more~ 
moderate view recog~zes the need to 1Lmit population expansion, b~t not the 
existence of a rigid ceiiing, and so favors policies that link aid to measures to 
control numbers. Thus Onora O’Neill, who cannot possibly be accused of 
hard-Rearted M~dthusianism, argues in flavor of insdrational and cultural 
changes that would control population growth by noneoercive means, while 
recognizing that in the last resort there may be no alternative to coerdo)a: 

K [noneoercive] pMicies flail! and jmt pyodncfive and redistributive measles tbo 
c-a_rmot meet Reeds, direct coercion of procreative derisions would ~ot be ~njust. 
Such emergencies wo~d arise only when recklessly ferfiIe people persis~ in having 
children whose needs could not be met, by their parents or by udders, eitfier by 
increasing or by reallaeafing resources. Such procreators ac~ on a m~xim that can- 
Rot be widdy shared without exacerbating needs and so increasing injustice. Pre- 
venting such reckless procreation would coerce less tkan would failing m prevent 
it_~a 

This seems to me a sane and b£anced view to rake on the issue of rising 
populafoa and basic needs. In Barry’s chapter, by contrast~ the population 
issue is completely ignored. Barry’s proposal is for an international tax regime 
in wtfich "rich people wherever theKlived would be t~ed for the beuefit of 
poor peopl¢ wherever they lived." The benefits would prim~riiy be allocated 
"either in the form of a universal tmcondkional basic income or an income 
dependea~t, on stares (youth, age, sickness and disabilk-); unemplo)~nent).,’~ 



The e:dsting incentives leading people in poor countries to have 1argo families 
are we~ ~o~; ~s scheme adds to ~em by ~do~g each addifioa~ cMld 
wi~ an income prodded ~rough ~e t~ ~tem (even if~e ~come was made 
s~ms-dapendent, pres~ably cMl&en wo~d simpty receive i~ at a lower rote 
¯ ~ adN~). ~ere are no ~s~cen~ves ~ ~e scheme: no~ng ~at wo~d 
det~ w0uld&s paren~ @om pra~ea~g at a rate ~a~ causes rapid popula- 
tion Ncreases of ~e sort ~at we are ~rren@ wimess~g. 

k is some~es ~ed N reply to ~e concerns ~at ~ li~sg s~d~ds 
approa~ ~ose aaron@ enjoyed ~ ~e developed world, popNafo~ 
stabi~ of ~eir o~ ~ccord. Let ~ s~ppose ~at ~e pre~se be~d 
~ent is ~e: ~at Ncre~ed ~g smnd~ds ~e accomp~ed by cul~d 
&~ges ~at m~e sm~ families ~e sodal norm. 1~ does n~t follow ~at 
come reNs~iba~on wifi produce ~s h~ppy oRtcome, became rapid popNa- 
fion go~ may me~ ~r we ~er ge~ to ~e po~t where ~e 
.cha~ be~s m ~ in. If we coMd ~st~fly b~g it xbout ~t people 
’~oores~ cosmos enjoyed Ncom~ a~ say, ~e bosom end of ~e 
E~opean scNe, ~ea perhaps over a couple of generago~ we ~ght see f~- 
Nee s~g m ~o or ~ee cNl&~ per ~v But ~s proposal is 
~pla~ible, ~d ce~a~ly no~ ~e scenario ~a~ B~ ~s N ~d when he 
~e~ af prote~g ~ml ~mrests ~d mee~g basic needs. ~i~es here 
m~t be yew crude, but on ~e basis of Ns jud~en~ about p~lar 
~, I ~ess ~at he woMd reg~d a per capi~ ~ufl ~come of some 
$1,00M2,000 as ~ acceptable s~nm, whereas Ne Western E~apean 

s~e b~ at ~o~d $10,000). 
Let me turn now m ~e second r~pe~ ~ wN& B~s proposfls for cos- 

mopoli~ j~fice seem m be Ndefensibly s~6c. A s~g feaze of 
gfobN economy over ~e last couple of decad~ has been ~e m~ked differ- 
ence ~ rates of ecoao~c ~o~ be~ee~ co~es whose stag po~t has 
been similarly low. Co~es s~ch as ~donasia ~d ~a~d have ~ed 
~ual ~o~ rat~ of 6 percent or more, w~e in m~y ~c~ ~d some 
So~ ~efican states, ~o~ rites have eider been close to ~ro or 
five. N~ty ~y spdew whose economy ~ows conslstendy at around 6 per- 
cent is go~g m cross Ba~s ~eshold ~ a relatively sho~ ~e ~ow q~cNy 
M~ also depeM on ~e Ns~bufion of~come M~ ~e sode~: hera ~ere 
is a rough co,elation be~een levd of econo~c development ~d de~ee 
of Ncome equity ~ ~e sodom, but a~ big vagarious be~een 

TNs suggess ~at Ba~ is ~ong wh~ he id~fifies, as ~e key issue 
scheme of co~opo~mn justice, hnw m ~eate ~ NtemafionN ~x ~-stem ~at 
ensues ~at ~e 6ch coa~ibuto ~e~ Woper shoe ~d ~e poor get 
come ~t ~ey need. See~g ~e quesfio~ as one of ~come reNs~bufion, on 
¯ e model of a domestic m ~tem, eves ~ ~e ~ung pic~e. ~stead, we 
shoNd be as~g what cm be done m get ~ m~y co~es as possible 
=a& folIowed by Ndones[a ~d Th~and. TNs g not ~e place for ~ ~en- 
sire Nsco~se on ~e coadifons for econo~c ~o~ (nor am I competent to 

supply one}, but ~hree main conditions can be identified without provoldng 
much �ontroversy: political smbihty (in particul~ the absence of violent 
tergronp conflicts), an appropriate economic framework (in pardcudar a set of 
background institutions that enables a market economy to deveIop), and a 
culture of economic achievement (a Protestant ethic or its fimcdonal equiva- 
lent). Now clearly none of these features can be instantly implanted in a sod- 
e~ that lacks thean; but it may be possible by externai policies m foster~ over 
time, the first two conditions at I~ast--for instance, by m~ddng development 
aid conditional on governments’ follo~ng Sound economic policies, by pe- 
nalizing governments that discriminate against ethnic minorities, and so 
forth. 

There is, in fact, a ~eat deal that could be done, by both governments and 
individuals in the developed worId, to create incentives for people in the poor 
countries bat will lead, in due come, m economic growth. Aid can take the 
fomx of investment in technology of) scale that is appropriate to the people 
who are going to ~se it; stare trading links csm be established so that the 
producers of a particular commodity Or arcefact tmow that there is a market 
for it in the developed world, and at a pri~e that is ~uffldemrly stead}, to make 
investment in new technology worthwhiIe. Thinldng about development aid 
seems to me to have moved in this general direction in recent years, and away 
f~om the idea that the solution m world poverty is to send fo’od and other 
consmnpfiun goods direc~Iy’to the poor (lea-~hag aside here the reI~gvely rare 
case of fmmines whose immediate causes are natural disasters like drought or 
flooding)2° .If we adopted Barrs?s proposals we wo~dd be taking a step back- 
wards in our approach to this vital issue. 

My argument in the previous sec’don accepted as a premise that people in tieh 
countries had an obligation to ensure that the vital in~erests ofpeopte in poor 
countries were protected; but I challenged Barry’s thesis that the right way to 
discharge this obIigation was through an interrtational ~ax regime, and argued 
instead for a more dynamic approach that sought to create incentives for pop- 
ulatinn stability andl economic development in the poor qounaqes. [ have not 
yet, however, asked how the holding of conflicting principles of justice in 
different countries might affect the obligation itseif--particularly in the case 
where people in society S hdd and act on principles of justice which .entail 
that certain of their vital interests, as defined by us, are not protected. Barry 
addresses this question when he asks, in the section headed ’<I’he Limits of 
Diversity;" about sodeties that adopt principles of justice which contrast 
sharply wlth our own. In Barry’s view, even if the members of society S genu- 
inely accept and bye by principles that conflict with r_hose that he favors, this 
does not ~ow that S is j~st. AeeordinglD though Barry does not take this 
point very far, outsiders ought in prindple to be prepared to inmrvene in S m 



make it conform to corre~ principles of justice, such as ~e fo~ ~at Ba~ 
~sts. 

~e a~eet here procee& ~rough several steps. Ba~ claims first ~at 
moral cosmapdi~sm, N i~ ScaNoNm~ fo~Nafioa, "~ ~de~rite ~e 
N~a ~st of b~ic human Ngk~."z~ ~ere N no reason to Ossent ~om ~s 
dNm; ~deed I wo~d ~e %atwhat is v~d ~ ~e cosmopolit~ perspective 
is best mp~ed preds@ by su& a ~st of figh~. That is m say, i~ we refle~ on 
what we owe o~er h~an bergs considered merely as s~ch, apa~ ~om 
¯ e p~c~ar relafio=sNps ~ w~ch we stud m ~em, ~e best ~er 
gong to be "r~pect for ~ek basic hu~ Ngh~," Nch&g here figh~ 
subdstence ~ wall as ~gh~ to bo@ ~tegfi~ ~eedom of movement, etc. 
But ~ere is a yew Ng j~p ~deed ~om ~s pre~se to B~s ne~ claim, 
wN& ~ ~at "~e p~cipl~ ofjmfiee are v~d for dl societies," assn~g 
he me~ hy "p~Optes of justice" ~ot merely ~e ~st d basic figh~ but 
¯ ose procedural p~@l~’and p~ciple~ of Ns=ib~fion ~at we apply 
day to day ~ ~oca~g resources, oppo~es, honors, jobs ~d so fo~. 
For here ~y compaafive sin@ ~1I re)e~ a ~eat deal of inflation, 
Nsmfically ~d be~een contemporaW sociefi~, ~ how justice is ~demmod, 
~d it ~s going m be ~N~t m deled ~e dNm ~at ~ere is a ~gle set 
pfindples, derived h~ Se~loNan 5~Nnn, ~at has ~oss-~al va~.= 

B~ see~ m soten ~e surk asse~on cited ~ ~e last p~agaph by sayNg 
fl~at "fiere is a veW ~de r~ge o~ possible ~6m~onal emboNmen~ of ~e 
p~dples of justice" ~d also Nat "it is quite comistent ~ cosmopo~. 
p~dpl~ of }~ce ~at people ~y find ~ek ~eatest ~fi~ent M~ a 
dense ~e~ork of ~y ~d co~W ob~fiom-’a~ I do =or ~ how- 
ever, ~at he c~ m~e %ese conc~s~om so e~y. T~e a p~cipte ~ke 
foRo~g: "meScal eae shoNd be &~buted on ~e basis of need." It is ~e 
~at ~ere ~e Nfferent institutional wa~ of ~plemen~g ~s pNndple: 
¯ere may be a nafio~ heal~ se~ce ~ded by O~e state, or people ~y 
volley fo~ F~endly Sodefi~ for Oe pu~ose of ge~g meNc~ rare 
whi~ ~I have as ~ek opera’re p~dple. But ~sfimfionaI v~afion m~t 
Mve i~ ~ ff ~e p~@le.has ~y snbst’~ce~ for ~m~ce, it de~ly 
out ~y ~stem ~ wNeh meNcat c~e is bought ~d sdd ~ough a m~ket 
me~mI se~c~. Yet m~y societies have ~eated meNed cae ~ ~ way. 

B~-’s ges~e of reconc~a~o= t6~ard co~t~s is ~so problem- 
~8c. For m ~d one’s ~fillment in a deme ne~vork o{Nx~y and 
ob~gafions, it is neee~ predsely m reg~d ~ese as oblig~, ~at is as 
spedd du~es ~d respongb~es to som~memhers of one~ ~ fi~ly or 
comm~d not to o~ers. However, as I ar~ed earner, it is not elea 
how, ~om a s~oug cosmopolim perspe~ve, one may be justified N ~g 
on su& speciN ob~gafio~s, N ~otafion of ~e req~rement to show 
mor~ concern for eye,he, re~rdless of who ~ey are or where ~ey ~ve. 
One possible tack here woNd be to say ~at ~e eosmopo~t~ pempecfive 
supp~ ~ MN our p~ciples of 5usfice, where~ ~e adNfiond ob~gafions 
~at we may le~fimatety acquire m p~ar ~onps ~e not of ~is ~d. But 

~s is ~rely not plausible. We not o~y re~d ~e dem~ds ~t ~ly and 
co~g, m~e oa us as dem~ds of~ustce, but we feel 8~e ~tense con~e~ 
¯ at may.arise be~een our Nfferent eo~~be~reen, say o~ Ioyd- 
~es to ~y and to eonnw~pre~eIy as con~cm over went j~ee req~r~ 
us to 

~er maNng Nese conce~ions, B~ goes back on m ~e offemive 
c~a~enges ~e ela~ ~at ~ere e~ be a gen~e sodO e0~sens~ on tocd 
p~dples of justice ~a conflict ~ ~e ega~t~m p~ndplm 5e Nvors. He 
~ O~a app~t consent of ~s so~ ~ be ~v~damd =ff ~e perso~ 
gi~g it is too ~-edumted or res~cted ~ access to rel~t i~fo~afion 
about Ntema~ve fore of org~zafion m be abie m make ~ ~ed judD 
menc"~ M~o~gh I a~ee ~at we need m Ns~sh g~e accep~nce 
p~dples ~f~us~ce ~at Nffer ~am ou~ ~om ~reed or m~pNated aecep- 
~ee, BaW5 con~8on is gong m be hard to apply in a n~b~ ofre~ eases. 
conoder, for ~smce, an ~a~N~ N~ bdon~g to a ~be ~a Ms so 
~r ~ad ~e contact wi~ ~e ou~ide world, but re~at~ iuelfby p~dple~ 
¯ at ~ ~e memh~s appear to accept. H~w coMd su~ a p~san be put ~ a 
position w~ere he coNd make ~ ~o~ed choice be~een different fore 
sodN org~afion, sang in effe~, "Yes, I’ve ~d a good l~k at Western 
~herN sociefi~, compared ~em MN some reli~o~ o~gacN~ aM sNgle- 
pa~ states, b~t I sfi~ ~ %at ~e ~bd xm}~ ~e b~t"? ~yone who ~as 
access m ~e concepmN categod~ and fo~s of ~owledge needed m m~e 
such a j=d~t N necess~y gong to reject ~e ~b~ p~cip[~. Now we 
~ght hold ~at hamg suc~ capaci~es is in~sicaRy desirable, be~e~g 
Jo~ Sm~ N~I1 ~at "it is ~e pfi~ege ~d proper con&fion of a 
berg, ~Nred at ~e ma~i~ ofNs fa~fies, m me md Nte~ret e~edence 
~ Ns o~ was It is for Nm m ~d ou~ what pm of recorded ~efience 
properly applicable m Ns om cir~nces ~d ~aaer."~ But ~s woNd " 

. involve a snbsmfive co~ent m ~ ideal of reflective inN~du~V; it 
~ot be de~ved simply ~om ~e cl~ ~at people mint g~ely endome 
~e p~ciples of~usfige ~at ~ey We b~ 

A si~I~ po~t can be made ag~st B~s ~ent ~at ~ ~e~ 
sodal ~tem b~It on reRcans t~dadons su~ as ~e ~d~ ~a ~tem 
~ot be j~t even if ~ere is gen~ely ~e accep~ce ofi~ pr~cipl~. ~s 
reason for sang ~s is Nat ~e reS~ous be~e~ ~ question coNd reaso~bIy 
be rejected ~en if, as it happens; hobo@ ~ ~e steleS, doe~ reject ~em. But 
here we cabot avoid ~Nng whe~er ~ere are be~e~ ~a~, as a gener~ mat- 
ter, codd not re~onably be rejected. Pgr~ps ~ere ~e some: ~e ~s 
me’emetics, for ~ple, ~d some b~ie empMc~ propositions ~ch as 
water bolts at 100~ C. We ~ght ~e one to add to ~s ~st some yew basic 
mo~ proposition, for Ns~ce ~at it is s~ong m ~sable someone 
good ca=se. But ff we ~onsider most of~e b~ic tenem of a ~berat ega~ 
e~caI system such as B~for ~smnce ~e dNm Nat men md women 
ae entitled m equd ~ea~ent ~ a ~rieV of fields I c~ot see why ~e 
co~d not reasonably be rejected by someone who heId~ ~ay, a re~ous 

,i 



3vorldview which saw unequal treatment ~s flowing naturally from the s~ruc- 
rare Of a hierarchically ordered tmiverse, What it is reasonable for someone 
to rejea depends on what other beliefs they hold, and how deeply they hold 
them. Here I think Barry was right when in an earlier article he ~rgued that 
liberal pdifcal prindples cannot be defended without first imbibing a large 
dose of religious skepticism.2s But it is not a requirement offeasonableness ~s 
s~ch that one shoold be a religious skeptic. Once again a substantive, and 
contestable, commitu~ent has been introduced into what appears to be a pro~ 
ceduraI requirement, namely that valid prindples of justice must pass a rea- 
sonable rejection test. 

What follows once we recognize that it may be reasonable for others, de- 
pending on their worldviews, to reject liberal egalitarian principles ofjnsfice? 
Not that oar own £1egiance to these principles shoutd be in any way be weak- 
enedthese after all are our principles, the ones that most falthfalIy reflect 
our own deepest worldview and the social practices that embody it. Bat it may 
legitimately affect the waywe understand o~r obligations m members of soci- 
eties whose prindples are different from ours. So tong as these societies re- 
spoor their members’ basic human rights, our main obligation is to promote 
the conditiOnS lmder which they can live up to their own Vha@lcs of social 
justiee~an obligation we discharge in most cases by not interfering with and 
not exploiting these societies, bnt which may i~ some cases reqNre positive 
aid to rebuild a sotqety that has been tom apart by ethnic conflict or outside 
intervention by third pardes. It should not concern us that some members of 
these societies hck oppommlties that they wonld have trader a liberal eg~- 
tarian regime. If someone sincerely holds principles that restrict their oppor- 
amities, no injustice is done to them: we do not c0~sider Eric Liddell a victim 
of injustice because his religions conscience forbade him to compete ha the 
I00 meters heats at the 1924 Olympics, heid on a Sunda3:~7 In a sirailar way, 
if a social group or an entire political comm~mity embraces a culture or sup- 
ports social practices whose effect is that they achieve less or have fewer op- 
tions than might otherwise have been the ease, they do not have a dfim m 
redress a~inst outsiders. Of course "sincerely" matters here: people who are 
maixipdated hato holding principles that then restrict their opportunities rep~ 
resent a different case, one ha which interve.ntio~ is more likely to be jnStified. 
As will be de~r from the argument of r!fis section, however, I do not share 
Barry’s faith that the prindples of justice that can be sincerely held are al! 
variants of liberal egalitariartism. 

I began this c2aapter by taldng note of the very hrge inequalities beva,een 
countries in capacities and resonrces that are such a striking feature of the 
contemporary, *orld. Moral cosmopolitans~ I argtv.ed, have a natural impulse 
to try ~o narrow this ineqn£ity by redistribnrive mechanisms of one kind or 

ano~er. ~y ease has been ~a~ ~s ~p~se is ~s~ected, i~ i~ 
bring abou~ a form d #obal eq~V ~ar ~o~s equa~ d~e 
frequently p~ed within po~ficM commodes, pa~c~Iy ~ose ofa ~beM 
or social democratic comple~on. Conwa Bar~, ~ere is no~g =just about 
N~erna~o~l ~eq~fies as suck Such MequaHfies are a na~al feaze of a 
world in ~ich more-or-less Ndependent poHfi~ comm~es paine 
Nms ~d pu~oses of ~cir merabe~, ~clu~gl~cN conceptions of dNMbu- 
five j~ce. 

~at sbo~M concern ev~ weak. cosmopo~s, however, ~e soded~ 
wNch ~ot ~ar~tee ~eir member’ ~damen~ righ~sode~es 
~1 m protect basic ~eedoms of ~resNon md ~sociadoa, or whi& c~ot. 
pro~de adequate food, education or me~c~ cam The e~stence of snob soN- 
odes Mggers o~ gener~ oblation to ~pport ~d Nd o~er h~m be~ 
re~rdlms of poetical or cN~al bo~d~. It does not follow ~at ~e corn 
re~ r~ponse is m set up an ~tema~o~al ~ re~e of ~e ~d admeated 
B~s paper. Besid~ berg ~ven by a ~splaced concern ~r globN eq~t- 
i~ ~s is ~semifive m ~e issue o~ Ne ox~ses of depNvafion, ~d ~e con- 
nee~ed ~sue of where responsiN~V ~es for combats it. X~e have m adopt a 
more @~c approa&, I ~ave ar~ed, ~ p~Iar by adopting potties 
disco~ge popNadon e~on and fosterer con~fions for ~dogeno~ 
eeono~c ~o~ wi~ poor co~. ~at we shoed be ~g for, as 
(weak) eosmopo~ns, is a ~ve~e world M wMc~ independent political 
m~fics crux p~sue ~fferant projec~ ~d ~fferent concepoo~ of justice, 
but M wNch each co~V h~ ~e (cM~al~ ~d material) me~ m pro- 
~e.ct i~ member’ h~ Ngh~.29 
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Kennetl~ 

Kenneth R. Janken 

Pro~:ssor of A5o- Amedcat~ Studies 
Depatment of Al~cml and At?o- Amedc~m Sl~ldies 

109 Ba~t]e t ]a]k Ct3~ 3395 
l 5~fiversity ofNorN C.aro~ina 

Chapel Hill. NC. 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 

/ / / http:/)~,u~:~rn as~:edu’ umpm ~/spg 97cja~ken.html 

h~p:/iuncpress.unc.edu/k~o~iT- 8059.Nml 

h~p://undpress.nd.eduibool~P00780 

h~p://undpress.nd.eduibool~P00723 

F~m~ SaNe, [uNce N 
Sent~ Friday, Februarg 
T~ kee, Naroaret Carol 
C¢~ 3anken, Kenneth 
Subjeet~ Opdate - Depa~ment’s deadline (submission of new courses) 

Dear Margaret, 

I just had a conversation with Kenneth and we have decided that based on the extensive work that he and I have to do before handing over the course outlines to Walter, 
Travis and someone at the College who is willing to help us input them into the University system, August 31 will be the department, s deadline for the new courses, 

In the next few weeks, Kenneth and 3[ will be working on a template that we will send to faculty as a guideline for the new course outlines, 

Best wishes, 
Eunice 

Eunice S~Ne, Ph.D 
Chair. Depaxtment of African and Afro-American Studies 

Associate Professor, Department of African and Afro-American Studies a~d Cumculum in Global Studies 

Universi~ of North Carolina at Chapel Hill 

109 Battle Hall, #3395 
Chapel ttill, 27599-3395 

Tel. 919-962-2341 

Fax 919-962-2694 



From: 

Sent: 

To: 

Subject: 

Lee, Margaret Carol <leemc@email.unc.edu> 

Friday, February 17, 2012 8:46 AM 

SaNe, Eunice N <eunice@email.unc.edu:~ 

Janken, Kenneth R <krjanken@email.unc.edu:~; Rucker. Walter C <wrucker@emaJl.unc.edu:~ 

RE: (oops) Update - Depaxtment~s deadline (submission of new courses) 

Hi Eunice, 
August I is fine. As long as it’s not March I am good. Get some coffee. 

Cheers, 
Margaret 

From: SaNe, Eunice N 
Sent: Friday, February 17, 2012 8:39 AM 
To: Lee, Margaret Carol 

Co: Janken, Kenneth R; Rucker, Walter C 
Subject: (oops) Update - Department’s deadline (submission of new courses) 

Dear Margaret, 

It is time for coffee for me...it is August i NOT - August 31 which is in my mind because of a visit to Canada on that day. 

Best wishes, 
Eunice 

From: SaNe, Eunice N 
Sent: Friday, February 17, 2012 8:33 AM 
To: Lee, Margaret Carol 

Co: 3anken, Kenneth R; Rucker, Walter C 
Subject: Update - Department’s deadline (submission of new courses) 

Dear Margaret, 

I just had a conversation with Kenneth and we have decided that based on the extensive work that he and I have to do before handing over the course outlines to Walter, 
Travis and someone at the College who is willing to help us input them into the University system, August 31 will be the department’s deadline for the new courses. 

In the next few weeks, Kenneth and T will be working on a template that we will send to faculty as a guideline for the new course outlines. 

Best wishes, 
Eunice 

Eunice SaNe, Ph.D 
Chair, Department of African and Afro-American Studies 
Associate Professor, Department of African and Afro-American Studies and Curriculum in Global Studies 
University of North Carolina at Chapel Hill 

109 Battle Hall, #3395 
Chapel Hill, 27599-3395 
Tel. 919-962-2341 
Fax 919-962-2694- 



From," 

Sent: 

To: 

Subject: 

Attach: 

Clarke, Tiffany D <tiffanyclarke@unc.edu~ 

Friday, February l 7, 2012 11:15 AM 

SaNe, Eunice N <eunice@email.tmc.edtr"~ 

Haxtlyn, Jonathan <hartlyn@unc.edu~-; Mcttale, Tammy J <tmchale@emaJl.unc.edu>; Williams, Rebecca B <rbwill@email.unc.edu> 

New position authorization 

Afri PosAuth Letter 2011-12.pdf 

Dear Eunice: 
Please see the attached position authorization letter from Jonathan. Please read this letter carefully and completely, as it includes important updates to 

the College’s recruitment and hiring procedures. 
My best regards, 

Tiff 
P.S. I love my Canadian teaI. You’re so thoughtful to bring me some..,thank youl. 
’l’iff,t r~s C~arl~e 

Executive Assistant 

Office of the Dean 
College of Arts and Sciences 

UNC Chapel Hill 

Campus Box 3500 
Chapel Hill, NC 27599 3500 

919/962 6903 

tclarke@email.unc.edu 



February 17, 20:12 

Eunice Sahle, Chair 

Department of African 

and Afro-American Studies 

Campus Box 3395 

Carolina Campus    transmission via email 

Dear Eunice: 

Please read this letter carefully and completely, as it includes important updates to the College’s 

recruitment and hiring procedures. 

For 20:1:1-20:12, the College has authorized a limited number of new searches made possible by 

enrollment increase funds and private support. You also may continue any faculty searches that 

were previously authorized but not filled (i.e., carryover searches). The enclosed ~able p~ovides a 

S U m m a ~y o f~a~ u lty s ea~ h es a o~i ~ed fo D epa~ m e6~o~A~i~a n a n dAf~o Am e ~i~a n Studies 

fo~ 20~2 ~2 

Recruitment 

Once authorized, all searches are initiated by submission of a recruitment requisition 

through EPA Recruitment Web. I will then review and approve all advertisements before 

forwarding them to the Equal Opportunity Office (EOO) for approval. Please be careful to 

observe both the spirit and the letter of the Equal Opportunity Policies and the EPA 

Recruitment and Selection Procedures, both available on the EOO web site at 

http://equalopportunity-ada.unc.edu/index.htm. 

Please especially note that the University now requires completion of the EO0 0nfine 
Search Committee Traininq Module by hiring supervisors (department chairs), search 

committee chairs and search committee members ~ the search process begins. This 

module may be accessed at http://www.unc.edu/depts/eooada/sct/index.htm. 

All candidates must submit their applications online, via the University’s Faculty 

Recruitment System. 



The Dean’s Office will continue to participate in departmental searches, as follows: 

For candidates on your short list, please forward CVs and cover letters prior to the 

campus visit, as pdf attachments to an email to Tiffany Clarke in the Dean’s Office 

(tdarke@emailounc.ed u). 

Please schedule a 30-minute interview with me for all candidates for tenured 
positions and positions that carry a donor’s name. I remain willing to meet with 

candidates for tenure-track positions when you think such a meeting would aid the 

search. Please schedule all appointments through Tiffany Clarke 

(tc!a rke@ ema!L unc.edu). 

© For your top candidate, please send the following documents to me (in addition to 

the CV and cover letter provided previously), for authorization of your written offer: 

¯ Draft offer letter 

This year the Dean’s O~uires that you use the app~p~riate dra~ 

letter template from the Chairs’ Manual section titled "Making an Offer of 

Employment" (do not cops! ~e from a revious offer letter which may 

be outdated). All offer letter templates are posted on the College Intranet at 

http:/!co! !ege ! ntra net.web~ unc.ed u/offe r-/etter-te m~p !ates!. 

¯ Spreadsheet detailing startup funds exceeding $30,000 
¯ Four (4) letters of recommendation 
¯ Draft Chair’s recommendation letter to the Dean 

Please send your draft offer letter and startup spreadsheet (if applicable) to both 

Becky Williams (.rbwill@email.unc.edu) and me (!]..a..£~!.y....n...~...u...r.]..c.’.:...e....d.....u..) as a Word file 

which can be edited. Please send only to me, the four letters of recommendation 

and the draft of the Chair’s recommendation letter, as one df file attached to an 
email. 

Recommendation and/or Evaluation Letters 

When requesting recommendation letters for new appointments, please ensure that you have 

letters in compliance with Provost Office’s requirements noted in the table below. Please also note 

that all recommendation letters must be on letterhead. 

Rank of New Appointment Acceptable Letters 

Instructor w/Special Provision Tenure track Assistant Professor or higher 

Assistant Professor Tenure track Assistant Professor or higher 

Associate Professor Associate Professor with tenure or higher 

Professor Professor or higher 



Authorized Salaries and Start-Up Funds 

All authorized salaries stated in the enclosed table should be considered a maximum. The policy 

on sharing startup costs among the department, the Dean’s Office, and the Provost’s Office 

remains in effect as outlined in the Chairs’ Manual. Please note that this year, we can provide 
$4,000 toward each recruitment of a tenured or tenure-track faculty member and 52,000 for the 

recruitment of a fixed-term faculty member if funded by the Dean’s Office and authorized in this 

letter. 

Target of Opportunity Searches 

The College encourages you to actively pursue target of opportunity candidates. The College will 

provide ~:~,000 toward the recruitment of a tenured or tenure-track faculty member for whom you 

have an approved Targeted Hiring Program Memorandum of Understanding. 

Inter-Campus Recruitment 

UNC General Administration asks that department chairs be mindful of the restrictions governing 

the recruitment of faculty from other UNC campuses. Though it is permissible to conduct inter- 

campus recruitment efforts, it is necessary for the recruiting campus to follow the procedures 

specified in Regulation 300.2.7, "Regulation on Recruitment of Employees from Other Campuses 

within the University of North Carolina." This policy is designed to allow a campus facing the loss 

of a faculty member the time to respond with a counter-offer. You may access the policy at 

Please contact me if you have any questions. 

Sincerely, 

Jonathan Hartlyn 

Senior Associate Dean for Social Sciences and 
Global Programs 

Kenneth J. Reckford Professor of Political Science 

Enclosure 

Tammy McHale, Senior Associate Dean for Finance & Planning 

Becky Williams, Director of Human Resources 



African and Afro-American Studies 

NEW TBD Open Rank African Politics 120,000 

Salary indicated is the maximum authorized salary, dependent on rank of selected candidate 



From: 

Sent: 

To: 

Subject: 

Attach: 

Global.Studies@email.unc.edu 

Friday, February 17, 2012 11:25 AM 

For CIAS l?aculU <ciasfaculty@listserv.unc.edu> 

[ciasfaculty] Heels in the Field, a global health discussion series starts next week! 

HeelsFieldPosterSpringB2.pdf 

Dear Global Studies faculty, 

The curriculum in Global Studies in conjunction with the U NC Institute for Global Health 8, Infectious Diseases is hosting a series of global health discussions you 

may be ~nterested in attending. More ~nformat~on on the first talk of the ser~es below~ 

Lara Markstein 

Depart:merit Manager 

Curriculum in G~oba~ Studies 

Fedex G~obal Education Center, 301 Pktsboro St. C8# 3263 

UNC Chape~ Hill, NC 27599 

ph 919-962.-5~2 

The curriculum in G~obal Studies and the UNC Institute for Globa~ Health & ~nfectious Diseases is ........................................................................................................................................................................................ 

pleased to present Heels in the Neld: A 61obal ~ealth Bis~ussion Series. 

~ H~l~ieldPo~erSpring.J PG 

Poverty Policy and HIV Prevention" with Dr. Sudhanshu Handa and Dr. Audrey Pettifor 

Thursday, February 23rd I 5:00- 6:00 PM I Room 1005, FedEx Global Education Center 

The first speakers of the monthly series, Dr. Sudhanshu Handa, Ph.D. and Dr. Audrey Pettifor, MPH, 

Ph.D, will discuss the impact of poverty prevention policies such as cash transfers and support on the 

prevention of HIV and related risky behavior. 

Sudhanshu "Ashu" Handa is a Professor and Chair of Public Policy at UNC. Ashu’s research focuses on 

household economic and demographic behavior in developing countries. He has investigated optimal 

designs for poverty and social programs across the globe, including Jamaica, Mexico, Nicaragua, 

Ethiopia, Malawi and South Africa. His book Social Protection for Africa’s Children, co-edited with 

Stephen Devereux and Doug Webb, presents a theoretical framework for thinking about this issue. 

Prior to arriving at UNC, Ashu spent almost two years based in Nairobi, Kenya working for UNICEF on 

Social and Economic Policy in Eastern and Southern Africa. While with UNICEF, he co-authored the 

organization’s regional strategy on social protection. 

Audrey Pettifor an Assistant Professor in the Department of Epidemiology at UNC. She has conducted 

HIV prevention research in South Africa since 1996, with a particular focus on social and behavioral 

factors. Since joining UNC in 2005, she has expanded her research to other sub-Saharan countries, 

including the Democratic Republic of the Congo, Madagascar and Malawi. Her research concentrates on 

HIV prevention in young women, but she has also studied HIV prevention interventions for couples, 

positive preventions and acute HIV infection in the region. Dr Pettifor is currently PI of an RCT examining 

the impact of cash transfers paid to young women to stay in school to reduce their risk of HIV acquisition in South 

Africa. She brings to the series great insight into new approaches to control the spread of HIV and AIDS. 

Please RSVP to laram@email.unc.edu if you plan to attend. 

The series will continue to explore the critical issues, controversies and innovative solutions in global 

health with UNC expert on global food systems, Dr. Alice Ammerman, on March 23rd at noon in room 

2008/2010 of the FedEx Global Education Center. 





From: 

Sent: 

To: 

Subject: 

Attach: 

Stacey Sewall <sewall@ad.unc.edu> 

Monday, FebruaD~ 20, 2012 11:15 AM 

The asc t~ulty mailing list. <asc tZaculty@lis~tserv.unc.edu> 

[asc thculty] tteels in the Field, Feb. 23, global health discussion series 

HeelsFieldPosterSpringB2.pdf 

The curriculum in Global Studies and the UNC Institute for Global Health & infectious Diseases is 

pleased to present Heels in the Field: A 61obal Health Discussion Series. 

.~.i HeelsfieldPosterSpring.J PG 

Poverty Policy and HIV Prevention" with Dr. Sudhanshu Handa and Dr. Audrey Pettifor 

Thursday, February 23rd I 5:00- 6:00 PM I Room 1005, FedEx Global Education Center 

The first speakers of the monthly series, Dr. Sudhanshu Handa, Ph.D. and Dr. Audrey Pettifor, MPH, 

Ph.D, will discuss the impact of poverty prevention policies such as cash transfers and support on the 

prevention of HIV and related risky behavior. 

<!--[if !vml]--><!--[endif]-->Sudhanshu "Ashu" Handa is a Professor and Chair of Public Policy at UNC. 
~.i.i 

oH . Ashu’s research focuses on household economic and demographic behavior in ~~anda jp 

developing countries. He has investigated optimal designs for poverty and social 

programs across the globe, including Jamaica, Mexico, Nicaragua, Ethiopia, Malawi and 

South Africa. His book Social Protection for Africa’s Children co-edited with Stephen 

Devereux and Doug Webb, presents a theoretical framework for thinking about this 

issue. Prior to arriving at UNC, Ashu spent almost two years based in Nairobi, Kenya 

working for UNICEF on Social and Economic Policy in Eastern and Southern Africa. While with UNICEF, 

he co-authored the organization’s regional strategy on social protection. 

<!--[if !vml]--><!--[endif]-->Audrey Pettifor an Assistant Professor in the Department of Epidemiology 

i~’{ pettifora at UNC. She has conducted HIV prevention research in South Africa since 1996, with a 
...... udrey.jpg particular focus on social and behavioral factors. Since joining UNC in 2005, she has 

expanded her research to other sub-Saharan countries, including the Democratic 

Republic of the Congo, Madagascar and Malawi. Her research concentrates on HIV 

prevention in young women, but she has also studied HIV prevention interventions 

for couples, positive preventions and acute HIV infection in the region. Dr Pettifor is 

currently PI of an RCT examining the impact of cash transfers paid to young women to stay in school to reduce 

their risk of HIV acquisition in South Africa. She brings to the series great insight into new approaches to 

control the spread of HiV and AIDS. 

Please RSVP to laram@email.unc.edu if you plan to attend. 

The series will continue to explore the critical issues, controversies and innovative solutions in global 

health with UNC expert on global food systems, Dr. Alice Ammerman, on March 23rd at noon in room 

2008/2010 of the FedEx Global Education Center. 





Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Miller, Haerm~ <hm~iller@email.unc.edu> 

Monday, February 20, 2012 12:26 PM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

January 2012 Reports 

AF- BudgetVActo~J- 1-31-2012.xlsx; 2-32876 SaNe Jan 2012.xlsx 

Dear Eunice, 
I attached the department’s report and your research fund account (#2-32876) for your review. 
In case you have any questions, please let me know. 
Thank you, 
Haeran 

Haerm~ Miller 
Acct. Tech 
Dept. of Public Policy 
Tel. 919.962.4854 
Fax. 919.962.5824 
Dept. of African a~d Afro-Americma Studies 
Tel. 919.966.1295 



1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

A 

Report Date: 1/31/2012 

Sahel, Eunice 

2-32876 

Research Fund - Dept. Chair 

End Date: 6/30/2012 

Budget for FY 2011-2012 

1/25/2012 P-Card (Amazon.com - Books) 

2/16/2012 T128592 (CABS - ticket to Durban, South Africa) 

2/17/2012 T128614 (Travel Advance for per diem & lodging - 

Total requested $2,964.96 - $759 from A&S travel) 

13 Commitment Cash advance to hire Research Assistant 

14 Balance 

15 

16 

17 

18 Not posted in the system as of 1/31/2012 



C D 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

6,000.00 

(92.98) 

(2,227.2o) 
(2,7_05.96) 

(1,000.00) not processed yet 

47:3.86 



From: 

Sent: 

To: 

Subject: 

Attach: 

Stacey Sewall <sewall@ad.unc.edu> 

Monday, February 20, 2012 1:05 PM 

Sable, Eunice N <eunice@email.nnc.edu-~; Barbara Anderson <b anderson@unc.edu>; Nzongola-Ntalaja, Georges 

<nzongola@emaJl.unc.edu>; Seck, Mamarame <mseck@email.anc.edu>; Sackey Harri~ Mamie <Mamiet{arris@med.nnc.edu-~ 

Fwd: ASC FLAS applications and infom~ation for your review 

FLAS Goals and Review Criteria 2012.rt~ FLAS 2012 Applications.pdf; FLAS Applicant Score Sheet 2012.xlsx 

Dear ASC FLAS review committee - 

Thank you again for agreeing to serve on our FLAS committee’. I wanted to remind everyone ofonr meefing next Monday, 1 PM, in Room 2008 of the GEC. This 

room is directly underneath the usual conference room, in ca~ you haven’t been to 2008 beii~re. I’m assuming you all received the previous email (below) with the 

attached documents, but mn re- sending j ust to be sure. 

Thm~s again and see you soon, 

Stacey 

........ Original Message ........ 

Subject:ASC FLAS applications and information for your review 

Date:Fri, 10 Feb 2012 13:33:07 -0500 
From:SVacey Sewall <sewall@ad.unc.edtr~ 

To:SaNe, Eanice N <eunice~b~email.unc.edu>, ttarri~ Mamie <Mamie Hams@med.unc.edtr< Mamarame Seck <m~ck(tb~email.unc.edu>, Barbara Anderson 

<b anderson~b~unc.edu>, GeorgesNzongola-Ntalaja <~ongol~a)email.unc.edu> 

Hello Eve~one, 

We appreciate so much your help in the process of a~-arding FLAS Fellowships for the 2012-13 Academic Year and Summer 2012. Towards that end, please find 

three files attached: 

1 ) Laxge PDF file wifl~ all applications in alphabetical order 

2) Applicant score sheet, with a summary of basic data on each applicant and space tbr reviewer comments 

3) ASC FLAS Goals and Review Criteria: this outlines the ASC’s priorities when making FLAS awa~rds 

Thank you all very ~nuch for your time and eltbrt in this process. I look forward to meeting with you on Feb. 27. Please let me know if you need additional information 
or have an5’ concerns or questions. 

Thank you, 

Stacey 

On 2/7/2012 5:36 PM, Stacey Sewall wrote: 

Dear ASC FLAS comlnittee, 

It looks like Monday, Feb. 27 nt 1 PM is the preferred date and time for the people I’ve heard back from, so we’ll go ahead and set that as our meeting 

time. We will meet in room 2008 on the second floor of the GEC. 

I hope to have the scanned applications to you within the next couple of days, along with a summary cha(t of applicants and selection criteria guidelines. 

Thas~k you again! 

Stacey 





FLAS GOALS AND REVIEW CRITERIA 

Goals 

FLAS fellowships are administered by the African Studies Center under a Title Vl Program of the 
U.S. Department of Education. The fellowships provide academic year and/or summer fellowships 
to graduate and undergraduate students pursuing foreign language studies and area studies. The 
graduate award includes full payment of tuition and fees, and a stipend of $15,000. The 
undergraduate award includes payment of tuition and fees up to $10,000 and a stipend of $5,000. 

FLAS fellowships are intended to: 

1) assist in the development of knowledge, resources, and trained personnel for modern 
foreign language and area studies 

2) stimulate the attainment of foreign language acquisition and fluency; and 
3) develop a pool of international experts to meet national needs. 

ASC Priorities 

Languages: The Center gives priority to Arabic, Kiswahili, Lingala and Wolof. 

Professional Schools: Ideally, the Center would like our awardee pool to represent a diversity of 
disciplines and schools, with an additional priority focus on the professional schools. 

Commitment to the Language: Students with a demonstrated commitment to their selected 
language, and to African Studies, will receive priority. Commitment is demonstrated by language 
courses taken, area studies courses taken, and/or language learning abroad. Students with this 
coursework background will receive priority over beginning level applicants. 

Fluency: Students who cannot reach proficiency, because they are applying for beginning level 
language study during the last year of their program, will receive lower priority. Students who 
demonstrate commitment to reach fluency will receive higher priority. 

Applicant Selection Criteria 

1) student’s overall academic standing 
2) importance of foreign language study to the student’s academic and career goals 
3) the international/area study focus of the student’s research and career goals 
4) the student’s commitment to proficiency/fluency 
5) strong letters of recommendation 
6) cv/transcript shows strong connection to area studies and language skills 

Special Notes 

We expect to award 4 Academic Year graduate awards, 2 academic year undergraduate awards 
and 2 Summer awards this year. 

It is possible for a student to receive consecutive FLAS awards. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Buell, Agaflm <abuell@email.unc.edu> 

Tuesday, February 21, 2012 12:58 PM 

SaNe, Eunice N <eunice@email.~mc.edtr"~ 

InstructiouaJ Budget details 

Ins~tructionedBudget- Pla~nning 2012.xl~ 

Hi Eunice, 

Please find attached a simple report of how I think we are likely going to spend our Instructional Budget over the next few years. This is in response to the meeting 

requested by the Dean’s Office. They would like a copy of this (or this info in some format) prior to your meeting with them (whenever they reschedule that for). 

We can discuss this afternoon and decide if there is additional info that we want to include, etc. I can also answer any questions that you have about our 

commitments, budget, etc. 

Take care, 

Agatha 

,,\gat~a J’~uell 

Business Oft3cer 

Depa~met*t of P~blic Policy 

217 AbemegV Hall, CB #3435 

Departmet~t of Africa~ & A~?o-Americ~m Studies 

109 Battle Ha~L CE #3395 

Un~ver~;i~3, of North Carolk~a 

ChapeI Hill, NC 27599 

p, 919.962.278g 

E 919.962.5824 



From: 

Sent: 

To: 

Subje~¢: 

Attach: 

Clarke, Tilthny D <tilthny clarke@unc.edu~ 

Wednesday, February 22, 2012 9:06 AM 

SaNe, Eunice N <eunice@email.~mc.edtr"~ 

FW: African Studies Ctr Adviso~ Cmte/PLEASE REPLY 

JH ltr to Sahle.pdf 

Dear Eunice: 

Please see the attached letter to you from Jonathan, regarding your service on the Advisory Committee for the African Studies 
Center. Please note that the letter requests your signature in acknowledgement of your agreement to serve. Will you please sign 

the letter and return to me when you have a moment this week? 

Thanks, Eunice! 

Tiff 
Tiff~I~y ~[arke 

Executive Assistant 

Office of the Dean 

College of Arts and Sciences 

UNC Chapel Hill 

Campus Box 3100 

Chapel Hill, NC 27599 3100 

919/962 6903 

tclarke@email.unc.edu 



February 22, 2012 

Professor Eunice Sahle, Chair 
Department of African and Afro-American Studies 
Campus Box 3395 
CAROLINA CAMPUS     transmission via email 

Dear Eunice: 

Georges Nzongola-Ntalaj a has informed me of your willingness to accept a term on the 
Advisor?T Committee for the African Studies Center that will run through June 30, 2014. I 
want you to know how much I appreciate your service on the committee during this 
period. 

Please confirm that you have received this formal acknowledgement of your service on 
the Advisor?- Committee, by signing this letter below and returning the original to my 
assistant Tiffany Clarke via campus mail (CB 3100) or by e-mail to 
tclarke@email.unc.edu. 

Again, I appreciate your se~v’ice on this important committee. 

Sincerely, 

Jonathan Hartlyn 
Senior Associate Dean for Social Sciences and Global Programs 
Kenneth J. Reckford Professor of Political Science 

cc:    Georges Nzongola-Ntalaja, Barbara Anderson, Tracey Cave, Becky Williams 

Eunice Sahle Date 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Miller, Haerm~ <hm~iller@email.unc.edu> 

Wednesday, February 22, 2012 9:48 AM 

SaNe, Eunice N <eunice@email.unc.edtr> 

Balance sheet tbr the Craver Fund 

The Craver Fund (6-30187) Jan 2012.xlsx 

Dear Eunice, 
Please see the attached balance sheet for the Craver Fund as of 1/31/2012. 
Thanks! 
Haeran 

Haeran Miller 
Acct. Tech 
Dept. of Public Policy 
Tel. 919.962.4854 
Fax. 919.962.5824 
Dept. of African and Afro-American Studies 
Tel. 919.966.1295 



B C 
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A 

Report Date: 1/31/2012 

6-30187 

The Craver Grant 

Sahle, Eunice (Chair) 

No End Date 

Budget 20,000.00 

commitment Kia Caldwell (2,000.00) 

10 commitment Margaret Lee (:[,800.00) 

11 commitment Charlene Regester (2,000.00) 

12 commitment Walter Rucker (2,000.00) 

13 commitment Mamarame Seck (2,000.00) 

14 Remaining Balance 10,200.00 

15 

16 



Feminist Perspectives on Women’s Global Health and Human 

Rights 

A day-long conference sponsored by the Department of Women’s Studies at UNC 

9:00-5:30 FRIDAY, MARCH 16, 2012 
University Room, Hyde Hall, UNC Campus 

Seating is limited. Pre-registration is required and ends on March 1. You can pre-register at our website: 

www. womensstudies, unc. edu. 

KEYNOTE ADDRESS: 9:30-10:45 

ANNE FIRTH MURRAY 
(Founding President, the Global Fund for Women and Consulting Professor, Human Biology, Stanford University) 

"INTERNATIONAL WOMEN’S HEAL TH AND HUMAN RIGHTS" 

PANEL h 11:00-12:15 MILITARISM, NEO-LIBERALISM AND STRUCTURAL VIOLENCE 

Jocelyn Chua (Anthropology) 

Joan Krause (Law School) 
Lauren Leve (Religious Studies) 

Comment: Emily Burrill (Women’s Studies) 

LUNCH 12:30-1:00 / DESSERT 1:00-1:45 with Susan Harbage Page (Art), Silvia Tomd#kovd (Women’s Studies 

and Anthropology), and Joanne Hershfield (Women’s Studies) 

PANEL Ih 2:00-3:15 THE SEXUALIZATION AND MEDICALIZATION OF WOMEN’S BODIES 

Michele Rivkin-Fish (Anthropology) 

Kia Caldwell (African and African American Studies) 

Maria de Bruyn (Ipas) 

Comment: Hollie Mann (Political Science) 

PANEL IIh 3:30-4:45 REFRAMING KEY ISSUES: POLITICAL AND ETHICAL DIMENSIONS OF GLOBAL WOMEN’S 

HEALTH 

Mary H. Palmer (Institute on Aging and Nursing School) 

Anne Lyerly (Center for Bioethics and Medical School) 

Lydia Boyd (African and African American Studies) 

Comment: Trude Bennett (Maternal and Child Health) 

WRAP UP: Anne Firth Murray 

CLOSING RECEPTION 

TO PRE-REGISTER (REQUIRED) AND TO SEE THE FULL PROGRAM, PLEASE VISIT THE WEBSITE OF THE 

DEPARTMENT OF WOMEN’S STUDIES AT 

www.womensstudies.unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Whitaker, Beth <BWhitake@uncc.edu> 

Wednesday, Febrnary 22, 2012 9:34 PM 

Atiican Politics Conference Crroup <apcg@lists.wisc.edu-~ 

FW: 2012 APSA Atiica Workshop: Call for Applications 

2012 Africa Workshop - Call for Applications.pdf; Press Release - 2012 APSA Africa Workshop.docx 

Dear APCG colleagues: 
See attached the call for applications for the 20:t2 APSA Africa Workshop, which will be led by APCG members Parakh Hoon and Lauren MacLean along with colleagues from 
Botswana and South Africa. Please share this information widely with Africa-based academics and US-based graduate students. The deadline is Narch 30th. 
Beth Whitaker 
APCG Chair 
Beth Elise Whitaker, Ph.D. I Associate Professor, Associate Chair and Undergraduate Director 
UNC Charlotte I Department of Political Science and Public Administration 
9201 University City Blvd. I Charlotte, NC 28223 

Phone: 704-687-4527 I Fax: 704--687-3497 
bwhitaker@uncc.edu 

From: Parakh Hoon [hoon@vt.edu] 
Sent: Wednesday, February 22, 2012 5:49 PM 
To: Whitaker, Beth 
Subject: 20:t2 APSA Africa Workshops: Call for Applications 

Dear Beth, Please shame this workshop call with APCG members. Thanks! 

Begin forwamded message: 

Dear all, 
I am happy to announce that APSA has announced details of the 2012 Africa Workshop online, and is now accepting applications from both US and Africa- 
based participants, information on the 2012 program and application instructions can be found on the Africa Workshops website at 
[ ! !_l_ I ?_ L/_/__h_ }_1_ J y_/_&_f_~_l_o__’_4 ___~_~_d___Q~ ~_~ b_Q ~ ~__0_ ]_ ~.. 
Attached is a PDF version of the Call for Applications, which I encourage you to fonNard to your professional contacts and networks as appropriate. Also 
attached is a Press Release document which I encourage you to submit, as appropriate, to any local press as well as the press offices of your universities. 
Last year we received approximately 130 applications from US/African participants. We are looking to exceed that number this year, as well as significantly 
increase the number of applications from women in Africa. I have already begun dispersing the Call for Applications through APSA’s vast networks and contacts, 
but if you have any additional suggestions of individuals/organizations to reach out to, please let me know. 

Best, 
A n d t~w 

Andrew Stinson 

Coordinator, Africa Workshops and Program Assistant, International Programs 

Americm~ Political Science Association 

astinson(~apsanet.org 

202-349-9364 

You are currently subscribed to apcg as: eunice(tbemail.unc.edu. 

To unsubscribe click here: https:/ilists.wisc,edtvu?id=40299565.t] 86558a010cd189c0tkt76eTdct0b22e&n=:T&l=apcg&o=20228218 

(It may be necessmy to cut and paste the above URL if the line is broken) 



CALL FOR APPLICATIONS: 2012 WORKSHOP FELLOWS 
"Local Communities and the State in Africa" 

July 15 to 2,7, 2012 

Sponsored by the American Po#tical Science Association 
and the University of Bot, swana, Gaborone 

The American Political Science Association (APSA) and the University of Botswana are pleased to 
announce a call for applications from individuals who would like to participate in a workshop on "Local 
Communities and the State in Africa" with a focus on field research methods. The two-week workshop 
~vill be held from July 15 to 27 at the University of Botswana, in Gaborone. The organizers, ~vith a grant 
secured from the Andrew W. Mellon Foundation, will cover all the costs of participation (including 
travel, lodging, meals, and workshop materials) for up to 26 qualified applicants. The working language 
of the workshop is English. 

The workshop leaders are Parakh Hoon (Virginia Tech, USA), Lauren MacLean (Indiana University, 
USA), Joseph Mbaiwa (Okavango Research Institute, University of Bots~vana, Maun), Sethunya Mosime 
(University of Botswana, Gaborone), and Lungisile Ntsebeza (University of Cape Town, South Africa). 

Program information, eligibility requirements, and a web link to the online 2012 Application Form can 
be found through the APSA Africa Workshop website at: http://bit.ly/AfricaWorkshop2012. 

The application deadline is March 30, 2012. 

Participants 
The workshop is targeted principally at university and college faculty in the social sciences residing in 
Africa, who have completed their Ph.D. and are in the early stages of their academic career. Up to four 
advanced U.S. Ph.D. students will also be accepted. All Workshop Fellows must be actively engaged in 
an empirical research proj ect in political science or an area of inquiry related to politics. Fellows should 

be working on a manuscript, paper, book chapter, or article that can be developed for publication in a 
peer revie~ved j ournal or edited book. Professional fluency in English is required. 

Workshop_Theme 
For two weeks, workshop fellows will study a series of interrelated theoretical and methodological 
themes under the banner of ’Local Communities and the State in Africa.’ After two decades of significant 
political and economic reforms in Africa, new forms of local institutions and organizations are vying for 
public authority. How do we conceptualize and systematically study the relevant informal institutions, 
including various "twilight" extra-legal institutions, and new claims made on behalf of local 
communities? This workshop will conceptualize and study: (1) interactions between local communities 
and the state that go beyond a narrow geographical concentration on a particular community, and (2) 
linkages that connect local, national, and transnational actors. 

The American Political Science Association 

1527 New Hampshire Avelme, NW 

W~stfington, DC 20036 

(202) 349-9364 

APSA Africa Workshops 
www.apsanet.org/al¥icawofl~shops 



At the outset of the workshop, participants will develop a shared intellectual foundation by exploring the 
significant empirical questions related to local communities and the African state, focusing on core issues 
including rights and recognition, public goods and service provision, and decentralization and local 
empowerment. Afterwards, participants will move towards a discussion of the relevant theories for 
understanding these empirical puzzles, concentrating on structural, institutional, community-based, and 
comparative theoretical perspectives. In the last phase of the workshop, participants will think critically 
about the methodological challenges faced when attempting to build theoretically-informed and 
empirically-substantiated arguments. Themed discussions will emphasize the value of empirical field 
research and research design, the politics of access and researcher positionality, and future trends in using 
new technologies, working in conflict zones, and obtaining funding. 

Applications 
To submit an application for participation in the workshop, first review" the eligibility requirements on 
APSA’s Africa Workshop web site and then follow the web link to the online 2012 Application Form. If 
preferred, a version of the Application Form can be e-mailed to you upon request. Complete applications, 
including all necessary supporting documents, should be sent to APSA electronically by March 30, 2012; 
please email all materials directly to ..a..~:.r..i...c....a...w.....~....r...k....s....h...~..p...s..@...a..p...s...a..~..e.L~£g The final list of selected Workshop 
Fellows will be announced in April. 

Applications must be in English and include: 

1. The completed Application Form (online via http://bit.ly/AfricaWorkshop2012). 

2. A detailed, recent Curriculum Vitae/resume. 

3. A 500-word statement that describes your current research interests and how it relates to the 
workshop theme. 

4. The draft working paper or manuscript in progress that you propose to take with you to the 
workshop. At a minimum, this should be a 2,500-word document that includes: 

150-word abstract 
description of research design (recommended, but not required) 
one-page bibliography of literature most relevant to your paper 

Two letters of reference on official letterhead and scanned as electronic files. If you are a 
graduate student, one letter should be a letter of introduction from your supervising professor. If 
you are a researcher or faculty member, the letters can be from a former dissertation supervisor, a 
colleague or collaborator at your home institution or elsewhere, a university official, or an 
employer. 

For questions, contact us at africaworkshops@apsanet.org, or call Andrew Stinson at (202) 349-9364. 
Please do not contact the workshop leaders directly. 

The American Political Science Association 
1527 New Hampshire Ave~me, NW 
Wastfington, DC 20036 
(202) 349-9364 

APSA Africa Workshops 
www.apsanet.org/al¥icawofl(shops 



American Political Science Association’s 2012 Africa Workshop 
"Local Communities and the State in Africa" 

The American Political Science Association (APSA) is pleased to announce the 2012 Africa 
Workshop on "Local Communities and the State in Africa." This two-week workshop will take 
place from July 15-27, in collaboration with the University of Botswana in Gaborone~ After two 

decades of significant political and economic reforms in Africa, new forms of local institutions 
and organizations are vying for public authority. How- do we systematically study the relevant 
informal institutions, including various "twilight" extra-legal institutions, and the new claims 
made on behalf of local communities? This workshop will re-conceptualize and analyze: (1) 
interactions between local communities and the state that go beyond a narrow geographical 
concentration on a particular community, and (2) linkages that connect local, national, and 

transnational actors. 

The 2012 workshop is the fifth in a multi-year effort supported by the Andrew W. Mellon 
Foundation to encourage collaboration between political scientists in the United States and 
Africa. Since 2008, approximately 100 African and US-based scholars have participated in the 
APSA Africa Workshop series. This summer’s workshop fellows will gather to explore a series 

of interrelated theoretical and methodological themes related to the study of African states and 
sub-national actors, with a special focus on field research methods. 

The 2012 Africa Workshop will be led by the following professors: 

Parakh Hoon (Virginia Tech) has conducted field research in Botswana for the last decade, 
authored numerous articles, and is currently working on a book manuscript that contrasts 
institutional interactions between central state and local communities around resource access in 
Botswana. 

Lauren MacLean (Indiana University) has published several articles and an award-winning book 
on state formation, informal social reciprocity and citizenship in rural Ghana and Cote d’Ivoire 

(2011 APSA Sartori Book Award; 2011 ASA Herskovits finalist). 

Joseph Mbaiwa (Okavango Research Institute, University of Botswana, Maun) directs the Center 
for Tourism Studies at the University of Botswana and has published extensively on the politics 
&tourism and natural resource management. 

Sethunya Mosime (University &Botswana, Gaborone) has published articles and book chapters 
on changing gender dynamics in urban Botswana and identity-based politics and distributional 
equity in Botswana’s rural and urban areas. Professor Mosime also participated in APSA’s 2010 
Africa Workshop on "Gender and Politics," held in Dar es Salaam, Tanzania. 

Lungisile Ntsebeza (University of Cape Town) is National Research Foundation Chair in Land 
Reform and Democracy in South Africa and has a distinguished record as a researcher in several 
leading research institutes across South Africa. Included among his many publications is a recent 
book investigating the unprecedented role of traditional authorities in the new South African 
democracy, and an edited volume analyzing agrarian change and the politics of land reform. 



The primary goal of the Africa Workshops is to support participants in publishing their research. 
Many scholars who work on local governance questions -- whether in rural or urban areas of 
Africa -- lack access to systematic comparative work on local politics and often find that existing 
datasets or secondary sources are absent or insufficient. This workshop seeks to support 
individual scholars’ capacities to engage in academic research and primary data collection in 
order to rigorously analyze the dynamic interactions between local communities and African 
states. 

Press Contact: 
Andrew Stinson 
Coordinator, A~ica Workshops 

American Po##cal Science Associa#on 

xxx 

(202) 349-9364 
astinson@apsanet, org 
http.’/Twww, apsane t. or g/afiq ccm~ or kshops 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Buell, Agatlm <abuell@email.unc.edu~ 

Thursday, February 23, 2012 3:25 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Instrucitona] Budget 

Ins~tmctionedBudget- Planning 2012.xl~ 

Hi Eunice, 

The updated Instructional Budget projection is attached. 

After you review this, please send it to Collette Wilshire and!or Tammy McHale. They would like to review it prior to meeting in (possibly) early March. 

Best, 
Agatha 

Agatha 13ucll 

Business 

Dep~tme~ of PubEc Policy 

217 Abemefl~y HN1, CB ~3435 

Deparlxner~ 

109 Bal~e Hal~, CB #3395 

{.;n~versJty of NoNa Carolina 

Cbape~ Hill NC 27599 

I)~ 919.9~2.2788 
[" 919.962.5924 



LAST UPDATED: 
A 

INSTRUCTIONAL BUDGET 
Budget Notes 

!~..~.~.~.~.~§.....~.~.~......~.~.i..~..~...~.~.[ ......................................................................................................................................................... 
F~.~.~.~.~.~.~L~.~.~.~..~!.!~.~.i.~.~ ............................................................. 

............................................................................................................................................................ ~.~..’...!......~.~.~.9.~.....~.~.~.~..~.~.~.~. 

..................................................................... ~.~.’.~..~..~.~9~t~.~.~.~.~.~ 
............................................................................. ~...~.~.g.~..~.~.~t~P~ ....... 
Other 

TOTAL INSTRUCTIONAL BUDGET 

12 
13 S.A. Mutima 
14 R. Porter 
15 B. Anderson 
16 ~..:......~.!~.~..~ ...................................................................................................................................................................................................................................................... 
17 "~:...~.~!.U.~ b.!...(-[~) ......................................................................................................... 
18 Additional Instructors 
19 TOTAL EXPENSES 

20 
21 JUNE 30 BALANCE 

22 
23 
24 Teaching Details 
25 S.A. Mutima 
26 R. Porter 
27 B. Anderson 
28 G. Kapur 
29 Y, Bulushi 
30 Fall 2012 
31 Fall 2012 
32 Fall 2012 
33 Spring 2013 
34 Spring 2013 
35 Future Years 



INSTRUCTIONAL BUDGET 
Budget Notes 

B 
2/23/2012 

2011-12 
1 
2 

3 $ 87,507 
4 $ 25,000 
5 $ 56,652 

8 $ - 
9 $ - 
lO $ - 

$ 37,000 
$ 32,000 
$ 8,000 
$ 8,000 
$ 8,000 
$ - 

12 
13 
14 
15 
16 
17 
18 
19 

2O 
21 $ 63,535 

22 
23 
24 
25 Teaches 6 Swahili courses per year. Fixed term appt from 7/1/2011 to 6/30/2014 
26 In 2011-12 taught AFAM 258,280, AFAM/AFRI 474, and AFRI 101. Fixed term appt from 7/1/2011 to 6/30/2014 
27 Taught AFRI 101 in Fall 2011 
28 Taught AFAM 466 in Spring 2012 
29 Teaching Fellow for AFRI 520 in Spring 2012 
30 Instructor need forAFRI 101 (covering for Sahle’s course release); 
31 Instructor need forAFAM 101 (covering for Hildebrand’s RSA); 
32 Instructor need for AFRI 3xx (covering for Pier’s RSA) 
33 Instructor need forAFRI 101 (covering for Boyd’s RSA); 
34 Instructor need for AFAM 3xx (covering for Janken’s course release); 
35 We anticipate a similar number of course relesase and RSA coverage needs (5 per year) 



2 

3 
4 
5 
6 
7 
8 
9 

10 
11 

12 
13 
14 
15 
16 
17 
18 
19 

2O 
21 

22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 

INSTRUCTIONAL BUDGET 
Budget Notes 

ICI D     E     F     GI    H    II     J K 

/ 
2012-13 2013-14 2014-15 2015-16 

;i $    63,535 ’ i $    76,813 $ 11,841 i $ 15,869 
’ ’ ’,~ ...................... ~~~~i~ ........................................ : ....... ~ .................................... :~~ .................................... : 

i~ ........................................... ~~i~~ ~i~ ........................................... ~~i~~~ ............. ~ ................................... ~~i~~ ~~ .................................... ~i~~~ ...... 

L.....~ ................................................................................. :.... ~L.....~ ................................................................................. :....... L.....~ ......................................................................... :...I k...~ ......................................................................... ~...~ 
.... ~ ......................................... :.. i....~ ......................................... ~...~ i....~ ..................................... : ....... ~ ..................................... :...1 

~...~ ........................................ :...~=...~ ........................................ : ....... ~ .................................... :...~...~ .................................... :... 

i~ ...................... ~~~i i~ $ , i i~ $ -ii ~$ -~ ( y " ) 

i i $ - ’, $ - i ’, $ -llcourse;Fal12012 

~i~ ........................................ Zi ii~ .................................... Zi~~ .................................... :11 course; Spring 2013 
~~ ................................................................................. : ~~ ................................................................................. : ~~ ......................................................................... :~~ ......................................................................... :il course; Spring 2013 
~;~ ...................... ~~i~~ 

~~ .................. ~~i~~~i ~;~ ................. ~i~~i~~ .................. ~~i~ 
...~ .................. 

~..~i~.~...i ii~ ...................... 
~~i~ii ii~ .................. ~~i~~ii i~ .................. ~i~~~ $8;~ F~ co~rs~ 

........................................... .................................. : .......................................... ................................................... 
i’~    ~ I $ , ~ I $ 15,869 I ~ $ 19,897 
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8 
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10 

11 

A B C D E F 

UPDATED: 2/23/2012i 

2010-11 i2011-12 2012-13 2013-14 

Buyouts 

Lambert - Study Abroad                            i    25,000 

Other 

Lambert - ASC Director 25,000i ? ? 

Nzongola - ASC Interim Director 
i 

15,000 

, , Lee - Unpaid Leave 
i 

38,250 

TOTAL 25,000i 78,250 0 0 
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Fi"om: 

Sent: 

To: 

Subject: 

Attach: 

Buell, Agaflm--~abuell@email.unc.edu~ 

Thursday, February 23, 2012 4:04 PM 

Handa, Sudhaushu <shand@email.unc.edu-d Sahle, Eunice N <euuice@email.unc.edu-~ 

Budihaxdjo, Maya Khnberley <mbudihax@emaJ, l.unc.edu>; Miller, ttaeran <hrmiller@email.unc.edu> 

Jaclde’s Schedule 

Jaclde Wold.docx 

Dear All, 

Please look this schedule over and let me know if it works for you and/or if there is anything that I am missing. I will then send it on to Jackie tomorrow. 

The items in blue cannot be moved. 

Thanks! 

Agatha 

B usin e~.~.~ OlI’icer 

Depar~me~t of P~blic Policy 

217 Abemethy Hall, CB !J3435 

Dei~a~me~t of Ai}’~can & A~?o-Americ;m Studie~ 

~09 B~Itle Ha~l. CB ~/3395 

Ut~ix, ecsi~’ of’Nora~ C;~rolit~a 

C[u~pel tt~11, NC 27599 

p. 919.9~2.2788 

f. 9~9 962.5824 



Jackie Wold 

Schedule 
Week of February 27th, 2012 

Monday, February 27th 

12:30 - 1:30 Lunch (on your own) 

1:30 - 2:30 Meet with A~h~, Public Policy Chair Abernethy Hall, Room 219 

(Walk to Stone Center with Ashu) 

3:45 - 4:30 Tour w/Ma~a, Public Policy Student Services Mgr meet at Stone Center 

(Get One Card while on tour) 
4:30 - 5:00 Leave/Go to Parking Office and get Parking Pass Public Safety Office 

Tuesday, February 28t" 

8:30 - 9:30 Computer set up with James McHale, OASIS Abernethy Hall, room 217 

9:30 - :1:1:45 Faculty Searches & Reviews, etc, Agatha Buell Abernethy Hall, room 2:17 

(lunch included) 
3:30 - 5:00 Meet w/E~i~, African & Afro-American Chair Battle Hall, room 101 

(and Agatha) 

Wednesday, February 29th 

Morning      Work on Faculty Search hiring (due ASAP)             Abernethy hall, room 217 

Afternoon Work on projects, emails, etc 

Thursday, March 1st 

9:00-10:30    Current Finance stuff w/Agatha Buell                 Abernethy Hall, room 217 

12:30 - 3:00 Supervision, hiring, other stuff w/Agatha Abernethy Hall, room 217 

3:00 - 5:00 Student Services Orientation w/Maya Abernethy Hall 

Friday, March 2nd 

Finance stuff with H~aE 

Review Accounting Tech applicants, hiring process and schedule interviews 

Meet with Wal~e~ ~ ~a~i~? 



From: 

Sent: 

To: 

Subject: 

Attach: 

Joseph Jordan <jt~ordan@igc.org> 

Friday, February 24, 2012 11:17 AM 

Alexander, G. Rumay <mmay@email.unc.edu>; Bowle~ John <jpboMes@unc.edu>; Brophy, Alt?ed L <abrophy@email.unc.edu>; 

Caldwell, Kia L <klcaldwe@email.unc.edu>; ibc917@emaJl.unc.edu; Ferns, William Reynolds <wt~ms@unc.edu>; Fisher, Rebecka 

Rutledge <rrfishe@emml.unc.edtr’~; Hartlyn, Jonathan <haxtIyn@unc.edu>; Sahle, E~mice N <e~mice@emaiI.unc.edu>; Shields, Tanya L 
<tshields@unc.edu>; Watson, Hazy L. <hwatson@e~n~l.nnc.edu>; Williams, Lyneise E <willi~J~e@email.unc.edt~ 

joseph jordan <jl~ordan@igc.org>; Jordan, Joseph F <ji~ordan@email.unc.edu> 

Stone Center Rm. 305 at 10:30 am, Feb. 27 Visit from Emory U. 

IAARStud GroupEmoD~ Memo.doc 

To All: 

Below you will :find the schedule for Monday’s sessions with ttarris and Burkett from Emory U. 
As this is the final meeting, I am hoping we will all be able to make it. 

February 27, 2012: Leslie Harris and Randall Burkett, The James Weldon Johnson Institute for the Study of Race and Difference, Emory University 

10:30am-12 noon _Meet with Study Group. R~M. 305, Stone Center 
12noon-1:30pm Meet ~vith campus community 
1:30pm-3pm IAAR Tour, conversations 
3pm-4pm Meet with Provost and Associate Provost 

Attached you ~vill find background information on the Institute 



Part 1: Faculty (Tenured and tenure-track) 

Name Themes (envisioned new course/s) Field/s of academic 

training and current 

research 

Boyd, L 

Caldwell, Kia 1) ’Black transnational feminisms’ Anthropology 

2) ’Health policy: Cultural 

perspectives’ 

Hall, Perry ’Cultural production and 

modernity’ 

Hildebrand, Reginard* - on 

leave-dialogue in mid-March. 

Janken, Kenneth 1) ’Sports, history and politics’ 

2) ’Prison literatures’ 

3) ’African-American history through 

autobiography’ 

Lambert, Michael*- on leave - 
dialogue in mid-March 

Lee, Margaret 1)’China and Africa’ 
2) ’Trade and regionalism’ 

Nyang’oro, Julius*pending 

Nzongola-Ntalaja, Georges*- 

Pier, David 

Regester, Charlene ’Cinema and African-American 

women’ 

Rucker, Walter 

Sahle, Eunice 

1) ’Black Atlantic’ 

2) ’Ghanaian society and culture’ 

1) ’Migration and African-Diaspora 

formations’ 

2) ’Globalization, urban governance 

and citizenship’ 

3) ’Law and social change’: Africa 

and the African-Diaspora’ 

1) ’Wolof" literature’ Seck, Mamarame 

Selassie, Bereket*-pending 

Part II: Fixed-time faculty 

Anderson, Barbara ’ African-American history: Pre-1700’ 

Fall, Alassane 

Fhunsu, Donato 1) ’Literature: African and African- 

Diaspora’ 

2) ’Religion and literature’ 

McMillan, Timothy 1)’Representing Race in North America’    Anthropology (Ph.D) 



2) ’Slavery, Colonialism and Memory: 

Africa and the African Diaspora’ 

Mutima, Alphonse 

Porter, Robert 1) ’Presidents and the African- 

American Experience’ 

2) ’African-American Women in 

North Carolina’ 

3) ’Public History: USA and Canada’ 

History (M.A) and 

Education (M.A) 



Fi~om: 

Sent: 

To: 

Subject: 

Attach: 

Clarke, Tiflhny D <tiflhny clarke@unc.edu~ 

Monday, Februao, 27, 2012 11:11 AM 

SaNe, Eunice N <eunice@email.unc.edtv> 

FW: African Studies Ctr Adviso~ Cmte/PLEASE REPLY 

JH ltr to Sahle.pdf 

Hi Eunice, 
Just a reminder to sign and return the letter attached, I know you are so busy_othanks in advance for attending to this minor 

administrative detail! 

L:;e st regards, 

r[ff 

Frem: Clarke, Tiffany D 
Sent; Wednesday, February 22, 2012 9:06 AM 

To: SaNe, Eunice N 
Subject-" FW: African Studies Ctr Advisory Crate/PLEASE REPLY 
Importance-" High 

Dear Eunice: 

Please see the attached letter to you from Jonathan, regarding your service on the Advisory Committee for the African Studies 

Center. Please note that the letter requests your signature in acknowledgement of your agreement to serve. Will you please sign 

the letter and return to me when you have a moment this week? 

Thanks, Eunice! 

Tiff 
"~iffa~y Clarke 

Executive Assistant 

Office of the Dean 
College of Arts and Sciences 
UNC Chapel Hill 

Campus Box 33_00 
Chapel Hill, NC 27599 33_00 

93_9/962 6903 
tclarke@email.unc,edu 



February 22, 2012 

Professor Eunice Sahle, Chair 
Department of African and Afro-American Studies 
Campus Box 3395 
CAROLINA CAMPUS     transmission via email 

Dear Eunice: 

Georges Nzongola-Ntalaj a has informed me of your willingness to accept a term on the 
Advisor?T Committee for the African Studies Center that will run through June 30, 2014. I 
want you to know how much I appreciate your service on the committee during this 
period. 

Please confirm that you have received this formal acknowledgement of your service on 
the Advisor?- Committee, by signing this letter below and returning the original to my 
assistant Tiffany Clarke via campus mail (CB 3100) or by e-mail to 
tclarke@email.unc.edu. 

Again, I appreciate your se~v’ice on this important committee. 

Sincerely, 

Jonathan Hartlyn 
Senior Associate Dean for Social Sciences and Global Programs 
Kenneth J. Reckford Professor of Political Science 

cc:    Georges Nzongola-Ntalaja, Barbara Anderson, Tracey Cave, Becky Williams 

Eunice Sahle Date 



From: 

Sent: 

To: 

Subject: 

Stacey Sew-all <sewall@ad.unc.edu> 

Monday, Februa~ 27, 2012 12:06 PM 

The asc t~culty mailing list. <asc tZaculty@lis~tserv.uuc.edu> 

[asc t~culty] Law, Politic~ and the PaJcadoxes of Post Colouial Liberalism in Zambia 

i×i @oul~ Law, Politics, mid the Paradoxes of Post Colonial Liberalism in Zambia 
Prot: Jereiny Gould 

Thursday, March 1, 2012, 3:30 PM. 

Fedex Global Education Center, Rooln 4003, UNC-CH 
This talk iuterrogates some of the continuities aud raptures biudiug postcolonial to coloniad law in order to problematize the interconnection of 

presidentialism aud liberalism iu postcolonial African politics. The presentation examines the evideuce and outcomes ofm~o parallel ’abuse of public 

office’ trials of the late Frederick Chiluba, Zambia’s second president, in search of an understanding of poslcolonial government that resists the neoliberal j uxtaposition 

of human rights against sovereignty. Jeremy Gould, an anthropologist by training, is professor of Development and Intematioual Cooperation at the University of 

Jyvaskyla (Finland). He has studied and published about Zan~bia liar 25 yeaxs, t te is currently completing a book with the working title of Postcolonial jurisprudeuce. 

Political legality and popular politics in Zambia’s Third Republic. This talk is part of the AtiJcan and Atilt-American Studies Facul~ Colloquium Series. Free. Please 
Contact: Travis Gore stgore(g)email.unc.edu for more infom~ation. 

Stacey Sewall 

Assistant Director 

FLAS Coor@inator 

Africa~ S~Nld~’s Center 

UNC-Chapel Hill 

(919) 962-1522 (phone) 

(919) 8~3-2102 (£ax) 

sewail @email .unc. edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Caldwell, Kia L <klcaldwe@emaJl.unc.edn> 

Monday, Februa~ 27, 2012 9:17 PM 

SaNe, Eunice N <eunice@email.nnc.edtr~ 

Global Women’s Rights Forum at University of SaJ~ Francisco 

GWI@" 2012.pdf; 1 lth Global Women’s Rights Forum Program(Findl Febl5).doc 

Hi Eunice, 
I have been invited to speak at the Global Women’s Rights Forum at the Univ. of San Francisco next month. I wanted to let you know, in case you thought it would be a good 
idea to share with the deans and perhaps Dee Reid. Publicity for the forum is attached. 
Best, 
Kia 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 9J.9-962-2345 
Fax: 9:t9-962-2694 
klcaldwe@email.unc.edu 
~afriafam.unc.eduZ 





11th Annual Global Women’s Rights Forum 
University of San Francisco 
Monday through Thursday 

March 5th, 6th, 7th ~ 8th, 2012 

All events take place at the Univemity of San Francisco, and are free and open to the 

pubfic. For more information, contact ~blarissa Litman at 415-422-2940, or 

ma#tman@u~fca, edu. 

Pre-Forum Event on Women’s Rights 

THURSDAY, ]$~RCH 1: WOMEN IN THE MEDIA 
7:00 pm - 9:00 pro, Maraschi Room, Fromm Hall 
Screening of Aliss Representation (Director: Jennifer Siebel Newsom) 
Followed by a panel discussion led by USF community members from the Program in 
Gender and Sexualities Studies as well as the Departments of Media Studies, Performing 
Arts and Social Justice, and Sociology. 

Re~eshments will be served. 
Organizer: Sociology club S.T.E.P (Sociologists Together Empowering People). 
Co-Sponsors: Department of Sociology, Gender and Sexuality Center, and Gender and 
Sexualities Studies Program. 

Program of the Global Women’s Rights Forum 

MONDAY, NIARCH 5: ECONOMIC JUSTICE & THE OCCUPY MOVEMENT 
6:00 pro-8:00 pro, Maier Room, Fromm Hall 

This panel provides an opportunity to hear from women who have been organizing 
around issues related to economic justice for decades and how their work intersects with 
the Occupy Movement, as well as how" to leverage the current momentum for action to 
implement lasting change. 

Speakers: 

Maria Poblet, Just Cause/Causa Justa 

Maria Poblet is the Executive Director of Causa Justa :: Just Cause~ She is Chicana and 
Argentine, and has more than a decade of experience in Latino community organizing. At 
Sto Peter’s Housing Committee, Maria ~vas instrumental in transforming a service 
provision model into a membership and organizing structure, and a grassroots leadership 
development and political education program, in 2009, she helped lead the merger 
between St. Peter’s and Just Cause Oakland that created Causa Justa :: Just Cause, 
bringing together the organization’s respective work in the Latino comnmnity in San 
Francisco and the African American community in Oakland into a single, regional 
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organization for racial and economic justice. She has been a leader in movement building 
work at the grassroots, including the US Social Forum and the Grassroots Global Justice 
Alliance~ Maria had the privilege of being mentored for many years by June Jordan, and 
was the Artistic Director ofPoet~T for the People before she fell in love with community 
organizing. 

Dorothy Kidd, Professor, Department of ~ledia Studies, University of San Francisco 

Dorothy Kidd received her Ph.D. in Communication from Simon Fraser University. She 
has published extensively in the area of political economy of media, media and social 
change and community media. Among other publications, she is co-editor of Making Our 
Media: Global Initiatives Toward a Democratic Public Sphere (Hampton Press, 2009). 
She has also worked extensively in community radio production. 

Rev. Carol Been, Clergy and Laity United for Economic Justice 

Rev. Carol Been, an ordained Lutheran pastor, provides faith-rooted organizing and 
advocacy training to faith-based organizations and denominations as well as technical 
assistance, strategic planning and special project management on campaigns addressing 
economic justice. For almost a decade Rev. Been has been actively using the faith-rooted 
model in her role as senior organizer with CLUE California (Clergy and Laity United for 
Economic Justice), director of the Interfaith Council on Race, Religion, Economic and 
Social Justice in the south bay and addressing systemic poverty and economic inequities 
in state and federal policy. Rev. Been is active with San Francisco Interfaith Allies of 
Occupy. 

TUESDAY, ~IARCH 6: GENDER AND RACE-BASED VIOLENCE & CRIMINAL JUSTICE 

6:00 pm-8:00 pm, Berman Room, Fromm Hall 

Speakers: 

Nikki Jones, Associate Professor, University of California, Santa Barbara 

Nikki Jones earned her Ph.D. in Sociology and Criminology from the University of 
Pennsylvania. Her areas of expertise include urban ethnography, urban sociology, race 
and ethnic relations, criminology and criminal justice, with a special emphasis on the 
intersection of race, gender, and justice. Her first book, Bem, een Good and Ghetto: 
African American Girls andInner-City Violence, is published in the Rutgers University 
Press Series in Childhood Studies. Her next book is based on a multi-year, neighborhood- 
based ethnographic study of how African American men with street or criminal histories 
(adults and adolescents) change their lives, and their place in the neighborhood once they 
do. The study is grounded in the Fillmore neighborhood of San Francisco and is 
supported by the William T. Grant Award for early career scholars (2007-2012). 
Professor Jones is also the recipient of two New Scholar Awards from the American 
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Society of Criminology’s Division on People of Color and Crime (2009) and the Division 
on Women and Crime (2010), respectively. 

Robin S. Levi, Justice Now and !/oice of Witness 

Robin S. Levi is the Human Rights Director at Justice Now, which partners with people 
inside women’s prisons to build a safe, compassionate world without prisons. Prior to 
j oining Justice Now, Robin served as Advocacy Director for the Women’s Institute for 

Leadership for Human Rights; consultant to the Drug Policy Alliance; and staff attorney 
at the Women’s Rights Division of Human Rights Watch. Robin will read excerpts from 

her co-edited book, h~side This Place, Not ().fit: Narratives f!~om Women’s Prisons, 
published in the Voice of Witness book series in 2011. She will focus on the process of 
identifying and collecting narratives, as well as the range of experiences and abuses they 
found. 

Roberta Villal6n, Assistant Professor; Department of Sociology & Anthropology, 5’I. 

John’s Universi ~ 

Originally from Argentina, Roberta Villal6n has devoted her professional career to study 
and struggle against all shapes and forms of power abuse - from governmental corruption 

to intimate partner violence. Her background in political science and international 
relations, together with her expertise in Latin America, Latin American immigrants, and 
feminist theory and praxis, has shaped her sociological perspective distinctively. She is 
the author of Violence Against Latina Immigrants: Citizenship, Inequaf(y and 
Community (NYU Press, 2010). Currently a professor at St. John’s University, NewT York 
City, Roberta Villal6n continues to be involved in immigrants’ and women’s rights 
community organizations as she develops new activist research on human trafficking and 
the politics of collective memory-making in the Americas. 

WEDNESDAY, ]~SkRCH 7: TRANSNATIONAL FEMINISMS & WOMEN IN 

MOVEMENTS/UPRISINGS!REVOLUTIONS 

6:00 pm -8:00 pro, Maier Room, Fromm Hall 

Speakers: 

Minoo Moallem, Professor, Department of Gender and Women’s Studies, University of 

California, Berkeley 

Minoo Moellem is Professor of Gender and Women’s Studies at the University of 
California, Berkeley. She was the Chair of Gender and Women’s Studies Department at 

UC Berkeley from 2008-2010 and the Women’s Studies Department at San Francisco 
State University from 2001-2006. She is the author of Between Warrior Brother and 

Veiled Sister. Islamic Fundamentafsm and the Cultural Poftics of Patriarchy in Iran 
(University of California Press, 2005). She is also the co-editor (with Caren Kaplan and 

Norma Alarcon) of Between Woman and Nation. Nationalisms, Transnational Feminisms 
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and The State (Duke University Press, 1999), and the guest editor of a special issue of 
Comparative Studies of South Asia, Africa and the Middle East on Iranian Immigrants, 
Exiles and Refugees. 

Kia Lilly Caldwell, Associate Projossor, African and Affo-American Studies, University 

of North Caro#na, Chapel Hill 

Kia Lilly Caldwell received her PhD in social anthropology and her M.A. in Latin 
American Studies from the University of Texas at Austin. Currently, she is Associate 
Professor of African and Afro-American Studies and Adjunct Associate Professor of 
Anthropology at the University of North Carolina at Chapel Hill. Dr. Caldwell is the 
author of Negras in Brazil: Re-Envisioning Black Women, Citizenship, and the Po#tics of 

Identity (Rutgers University Press, 2007). She has disseminated her research widely, 
through co-authored volumes and book chapters, as well as invited lectures and 

conferences in both national and international venues. Dr. Caldwell maintains an active 
research agenda, participating as Principal Investigator for the Sister Circle Study: 
Assessing the HIV Prevention Needs of Middle Socioeconomic Status Black Women in 
North Carolina (funded by the Center for AIDS Research, UNC-Chapel Hill) and 
formerly serving as an investigator for LinCS 2 Durham, an HIV-prevention research 
study focusing on black young adults in Durham. Her current book proj ect is tentatively 
titled "lhe Cultural Politics of Race and Health m Twenty-f~;irst Century Brazil. 

Tina Shauf BABAE-San Francisco and GABRIELA-USA 

Tina Shauf is a community organizer and youth worker. She was born in the Philippines, 
raised in Los Angeles county, and earned a B.A. degree in Social Welfare at the 
University of California, Berkeley in 2004. She is currently the Chair of BABAE-San 
Francisco, a grassroots and volunteer-based organization of Filipina women in San 
Francisco dedicated to supporting and empowering Pinays through critical education, 
leadership development, and community building. BABAE is committed to taking up 
local and global issues directly affecting Filipino women. Tina is also an active member 
and representative of GABRIELA-National Alliance of Women, a grassroots-based 
alliance of more than 200 organizations, institutions, desks and programs of women all 
over the Philippines seeking to wage a struggle for the liberation of all oppressed Filipino 
women and the rest &the Filipino people. GABRIELA-USA is the first overseas chapter 
of the Philippine-based organization, extending the Filipino women’s mass movement to 
the United States. 

THURSDAY, ]YIARCH 8, INTERNATIONAL WOMEN’S DAY: PERFORMING (IN)JUSTICE 

6:00 pro-7:30 pm~ Studio Theater, Lone Mountain 

Performers: 

Rachna Nivas 
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Rachna Nivas is a Kathak soloist (classical dance of North India), member of the 
internationally touring Chitresh Das Dance Company (CDDC), and Co-Director of the 
Chhandam School of Kathak (one of the largest classical Indian dance institutions in the 
world). Studying under world-renowned Kathak master, Pandit Chitresh Das, for 14 
years, Rachna brings a fierce passion and energy to her performances and is an emerging 
leader in the field. As a member of CDDC, Rachna has performed in several award- 
winning productions at prestigious venues in cities all over the U.S. and India, i.e. Yerba 
Buena Center for the Arts in San Francisco, Roy and Edna Disney CaliArts Theater in 
Los Angeles, National Center for Performing Arts in Mumbai, National Center for 
Kathak Dance in New Delhi, amongst many others. On the grassroots level, she is also 
actively involved in arts education programs at local schools and lecture demonstrations 

at universities. 

Chinaka Hodge 

Chinaka Hodge is a writer and spoken word artist. Originally from Oakland, California, 
Chinaka graduated from New York University’s Gallatin School of Individualized Study 
in May of 2006. She was the San Francisco Bay Area Teen Poetry Slam Champion in 
2001, and a member of team Berkeley/Oakland, winners of the (inter)National Teen 
Poetry Slam and Festival in 2000. She published her spoken word chapbook, Know" 
These Limbs, in Fall 2002~ Chinaka was also a recipient of Dave Eggers’ 826Valencia 
young author scholarship Sample publications include the McSweeney’s sponsored 
anthology, My Words Consume Me, and Newsweek Magazine. Her work has also been 
featured in Teen People Magazine, The San Francisco Chronicle, The Oakland Tribune, 
Scholastic Magazine, Current Magazine, The Annual Women of Color Film Festival, 
PBS, NPR, C-Span, KPFA and HBO’s DefPoetry Jam. 

Teeoni Newsom 

"My name is Teeoni Newsom, I am 34 years of age. I started singing because at a young 

age my mother was involved in a violent relationship and my singing made her feel 
better, it put a smile on her face. The very first song I learned to sing for my mother was 
Super Woman by Karyn White~ I learned it because it was my mothers favorite song. Due 
to a lot of things I saw and went through as a child, when I was introduced to gangs it 
was comforting, so I easily joined. Thus committing crimes and landing myself in jails 
and prison. A cycle that continued for me from the age of 18 to 31. Today I am renewed 
and I am a case manager for young men age ranging from 18 to 25. I do my best to let 
them know" that there is life out there other than the street life. I stress to them that my life 
changed completely and I’m a better person for it. And every day they strive to be better 
too." 

THURSDAY, ]$~CH 8: CLOSING RECEPTION, WITH THE AWARDING OF THE GENDER 

JUSTICE AWARD BY USF PRESIDENT’S ADVISORY COMMITTEE ON THE STATUS OF 

WOMEN 

7:30 pm - 8:30 pro, Studio Theater, Lone Mountain 
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Join us for a reception as we honor the recipient of the Gender Justice Award, 
recognizing exceptional commitment to the promotion of gender justice at USF or in the 
larger city, national, or global community. For more information on the Gender Justice 
Awards, visit: https:iiwww.usfca.eduipacswijusticeawardi. 

Co-Sponsor,s’: Office of the Dean, College of Arts and Sciences; Leo T. McCarthy Center 
for Public Service and the Common Good; the President’s Advisory Committee on the 

Status of Women; the Joan and Ralph Lane Center for Catholic Studies and Social 
Thought; the University Ministr?-; the Gender and Sexuality Center; the Departments of 
Performing Arts and Social Justice, Sociology, and Politics ; the Master in International 
Studies Program; the Programs in African American Studies, Gender and Sexualities, 

International Studies, Latin American Studies, and Peace and Justice Studies. 
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From: 

Sent: 

To: 

Subject: 

Buell, Agaflm <abuell@email.unc.edu> 

Tuesday, Febmagr’ 28, 2012 1:04 PM 

SaNe, Eunice N <eunice@email.unc.edu> 

RE: Iustmcitonal Budget 

Hi Eunice, 

Collette (Wilshire) let me know this morning that she and Tummy McHale would like to get this report from you soon. 

7al~e ca re, 

Agaha Buell 

Business 

Depa~men~ of P~dqie Policy 

217 Abemefl~y HN1, CB #3435 

Departmen~ of 

109 Battle Hal~, CB #3395 

L;n~versit-y of NoNa Carolina 

Chapd Hill NC 27599 

p~ 919.962.2788 

[" 919.962.5824 

F~m: SaNe, Eunice N 
Sent: ~riday, February 
To: Buell, Agatha 
Subject: RE: InstruciMnal Budget 

Hi Agatha, 

Thanks so much. 

Best wishes, 
Eunice 

From: Buell, Agatha 
Sent: Thursday, February 23, 2012 3:25 PM 
To: SaNe, Eunice N 
Subject: Instrucitonal Budget 

Hi Eunice, 

The updated Instructional Budget projection is attached. 

After you review this, please send it to Collette Wilshire and/or Tummy McHale. They would like to review it prior to meeting in (possibly) early March. 

Best, 

Agatha 

,,\gatba Buell 

Business Oft’~cer 

Depa~nnen~ or" P,d-die Policy 

217 AbemeflV Hall, CB #3435 

Deparlxnen~ o[ Agkicm~ & At?o-:~nefican Studies 

109 Battle Hall, CB #3395 

Un~versi~3, of North Carolk~a 

Cbapd Hill NC 27599 

p~ 919.962.2788 

£ 919.962.5824 



From: 

Sent: 

To: 

Subject: 

Attach: 

Buell, Agatlm <abuell@email.unc.edu> 

Wednesday, February 29, 2012 11:17 AM 

Wold, Jackie <jwold@email.unc.edu> 

SaNe, Eunice N <eunice@email. unc.edu> 

I~NV: FROM THE DEAN: Please see the atlached Memo regarding New Telecom Charges 

AliAM.pdf 

Hi Jackie and Eunice, 
This is the memo sent fro the Dean’s Office about changes to how telecom charges will be made, starting 7/:t/20:t2. The basic plan is that the Dean’s Office will ’take back’ 
some of our funds and then use those to pay for part of our telecom directly. 

The department does not have enough funds for this, and I suggest that Eunice try to get the Dean to give us funds for this (similar to funds given for ’one time’ telecom 
charges this spring). 

3ackie - Collette Wilshire is the best contact to undersand this and what needs to be done (in April or so, I would guess). Also, Haeran created a spreadsheet calculatinq 
the effects of this chan¢le - I recommend qoinq over that with her this week, if possible. 

Take care, 
Agatha 

Agatha Buell 

Bt~sit~ess Officer 
Deparm~ent of PuNic ]%licy 

217 Abemettiy ]{all, CB ,43435 

Depamnen~ of Al~can & Afi’o-Amefica~ Studies 

109 Baffle HN~, CB #3395 
U~fis e~si~y of North Carolina 

Chapel Hill, NC 27599 

p. 919.962.2788 

E 919.962.5824 

From: Pasion, 3essica 
Sent: Monday, December :t9, 2011 10:48 AM 
To: Huber, Evelyne H 
Cc: Buell, Agatha 
Subject: FROM THE DEAN: Please see the attached Memo regarding New Telecom Charges 

Attached you will find a message from Dean Gil regarding new telecom charges. If you have questions, please do not hesitate to contact your Budget 

Analyst. 

Best, 

Jessica 

Jessica Pasion 

Executive Assistant to the Dean 

University of North Carolina at Chapel Hill 

College of Arts & Sciences, Dean’s Office 

205 South Building 

Campus Box 3100 

Chapel Hill, NC 27599 

(919) 962-1165 



MEMORANDUM 

TO: Evelyne H. Huber, Chair 

African & AfricanoAmer Studies 

FROM: Karen M. Gil, Dean i~.~ ~ k’~^ ~i~ 

DATE: December 16, 2011 

SUBJECT: New Telecom Charges 

The University has changed the way it will allocate charges to departments for telephones and "core 

network infrastructure" services. Under the current model, departments are charged $48/month per 

phone to cover both the phone and infrastructure costs. 

Under the new model, departments will be charged $14.50 per phone plus a separate charge for 

infrastructure based on a percentage (0.54%) of payroll across all funding sources (state, F & A, 

contracts/grants, and trust/auxiliary) - the same model used to allocate the transit fee. These changes 

are effective July 1, 2012. 

Net Impact 

Overall, across all departments in the University, the new model does not generate additional revenues, 

but simply stabilizes the revenue stream for core services. In addition, if you exclude the additional 

costs charged to contract and grant payroll, the College costs overall do not change. 

However, there would be changes in the amounts that individual departments would be obligated to 

pay -- unless we take the following action. 

Our Plan 

After consultation with the Dean’s Advisory Group and several managers, we have a plan for managing 

the changes in telecom charges. Since the overall costs (excluding contracts and grants) would not 

change, we wanted to first balance the funding across departments so those departments with 

increased costs would be assisted by those departments with decreased costs - bringing everyone back 

to a neutral position from a budget standpoint. 

However, in addition to that reallocation, we decided to handle the core-services fees (i.e. payroll 

charges) on state funds using the same methodology that we currently use for the transit fee. Under 

that model, at the end of each month, the College transfers the necessary budget from the Dean’s Office 

to each department to cover the state funds’ payroll charges. To do this, we also need to transfer costs 

from the departments to the Dean’s Office to create a core-services budget pool. This minimizes the 



New Telecom Charges 

December 16, 2011 

Page 2 

need for the department to maintain sufficient funds in the account to handle those variable costs. In 

addition, any future increases to the state-funded core-services fee (payroll charges) due to salary 

increases or rate changes, will be managed centrally with no additional cost to the unit. 

Department Impact 

The following table provides a breakdown of your department’s charges in 09/10, the estimated new 

charges based on the new funding model, and the amount of funds that will be transferred 

’permanently’ to the Dean’s Office central pool to cover the core-services fee for state-funded payroll. 

In addition, 0.54% will be charged to contract/grant, F&A and trust/auxiliary funded payroll. The 

budget analysts will be preparing a ’permanent’ budget revision to make this transfer, as noted in this 

table. 

Current Telecom Charges (budget available in 09110) 

New Phone Charges ($14.50/month per phone unit) 

New F&A and Trust Payroll Charges (0.54%) 

Subtotal 

6,912 

2,088 
$5 

2,093 

Allocation to Dean’s Office 4.819 

Your department will continue to be responsible for all phone charge ($14.50 per month per phone), as 

well as any expected payroll charges ,in all non-state accounts and all state-receipt supported accounts 

(3-8xxxx). 

Departments that have been using non-state funds for some of their phone charges, or who may have 

reduced their phone budget since FY09/10, will be contacted by the budget analysts regarding 

reallocations that may be needed to accommodate this budget transfer. 

If you have questions, please feel free to contact your Budget Analyst. 

Agatha Buell, Administrative Manager 

Ryan Greenway, Acting Director of Finance 

Betsy Faulkner, Executive Director of Business Operations 

Tammy McHale, Senior Associate Dean of Finance and Planning 



From: 

Sent: 

To: 

Subject: 

Selassie, Bereket H <bselassi@email.tmc.edu~ 

Wednesday, February 29, 2012 11:43 AM 

SaNe, Eunice N <eunice@email.anc.edtr~ 

RE: Faculty dialogues ruth Eunice 

Dear Eunice 
I will talk to Travis to arrange for a meeting. 
Regards, 
Bereket 
From: SaNe, Eunice N 
Sent: Wednesday, February 29, 20:12 9:02 AM 
To: Selassie, Bereket H 
Subject: Faculty dialogues with EuNce 

Dear Bereket, 

I hope this note finds you well. 

In January, I sent a note asking faculty to make appointments with Travis for an :t hour dialogue with me on a range of issues. I need to finalize these dialogues so that I can 
incorporate our discussion in a strategic plan that I am preparing for the the Dean’s office and also to pass on much needed information on courses to the Academic Affairs 
committee. Thus, please get in touch with Travis to make an appointment for this important meeting. 

Best wishes, 
Eunice 

Eunice SaNe, Ph.D 

Chair, Departmem of African and Afro-American Studies 

Associate Professor, Department of African and Afro-American Studies and Curriculum in Global Studies 
University of North Carolina at Chapel Hill 

109 Battle ttall, #3395 
Chapel Hill, 27599-3395 

Tel. 919-962-2341 

Fax 919-962-2694 



From: 

Sent: 

To: 

Subject: 

Porter, Robert S <rporte@email.unc.edu; 

Wednesday, February 29, 2012 10:45 PM 

SaNe, Eunice N <eunice@email.tmc.edtr~ 

March 1 and 2 

Eunice, 
I take it that it is much, much better to bother you with info. that you don’t need, rather than fail to say something you should know. So, just in case anybody is looking for me, 
I’m going to be out of town tomorrow and Friday, and will return on the Monday morning immediately following Spring Break. Of course I will make my classes late in the day. 
As you probably are guessing, I’ll be in Texas helping my morn. 
I let Travis know the same info when I spoke to him earlier today. He has my contact info in Texas. 
Thanks. 
Robert 
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.context off,he whole~ But after a sketchy study of these 
institutio~, lae: thinks that he knows all about the 
mental outlook of ins pupils, what they believe ~and 
what they?d0 not believe, how they regard themselves, 
iand the world Of nature and the societyof which [hey 
~form a part~ [’he assumption :o[ knowing the African s 
mind has beefiivery .often heard in the usual phtase- 

¯ ology: I have hved fo. many years amongst the 
~Africans and I..know them very well." Yet this is.:..far 
from the actual fact, for there is a great difference 

~? :;!~: ..between "living!’ amolag a peopl-, and "knowing" them. 
~:While ~a Europaan can learn something of the ext~i~als 

i ~of, African. .. tile,.~: its system of kinship,~..~ and classification,. 
i !fits peculiar arts and. picturesque.;ceremomal, he may 

::i::: !. ’still have not yet reached the heart of the problem. In 
i:I’:i i~ .the mass of detai! presented to him:in what:is called 

": ~ authoritative books, he often loses, his way as in a 
"’ maze of knowledge not yet .intelligible because not.yet 

:. i related. With his preconceived ideas, mingled with.pr@ 
~: ... iudices, he fails to achieve a more sympathetic and 

:~ imaginative knowledge, a more human and. inwardap-- 

preciation of the living people, the pupils he teaehes, 
: the people he meets on the roads and watches in the 

gardens, tn a word he fails tO understand the African 
with his instinctive tendencies (no doubt very !ike his :! 

.: own), but trained from his earliest days to haNtual 
~: ideas, inhibitions, and. forms, of ,self-expression :Nhich 

h~ve }~~en handed down from one generatiofl to another 
and which are foreign, if not absurd,, to the:Etir0pean 

Africa. 

INITIATION 

BO YS AND GIRLS 

THE CUSTOM of. clitoridectomy of girls, which we are 
going to degcribe here, has been strongly attacked by 
a number of h~fluential European agencies :missionary, 
sentimental pro-African, Government, educational and 
medical authorities. We think it necessary to give a 
short, historical background of the method employed 
by these bodies in attacking the custom of clitoridectomy 
of girls.    .~                         " 

In 1929, after several attempts to break down the 
cu.stom, the Church of Scotland Mission to Gikuyu 
issued an order demanding that all .their followers and 
those who wish their children to attend schools should 
ple.dge themselves that they will not in any way adhere 
to Or support this custom, and that they will not let their 
children undergo the initiation rite. This~ raised a great 
controversy between the missionaries and the Gikuyu, 
The matter was tai~en up seriously by both educated 
and uneducated Gikuyu., Children .... of those who did 
-no~ d~!0_upce_.the custo~~rcd-4se~n-.attending 
the missiofia~pl~e._.petitioned the Govern- 
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’::i’ ing period maily of these deserted schools and churches 
were us.~d"f0r storing" maize and potatoes. A "gentle- 
men’s agreement" was ’reached between the Govern- 

~ ment and the missionaries. ~ban on children at~ 
.. :~ tending the schools ~~~~~ries 

¯ ~:~ .. mainta~~~~nlv_th0~adde~ 
~. ;:nounce~u~ that~with 

~::~: ~:" ~ wavfavourabi; t0 tS;::~{;?i’0~~P 
’..:)~ ~::: ple were-indignant ’~6;~t=="~hi~-~at 
~}~ demanded the right to .establish their own schools 
::,where they: could teach their children .w~thout inter- 

.i¢., ference w~th the group custom." .Bi,ae~:for schools 
¯ ~: was r~hig~and the result was 

" These Nh~ols are ent~relg free.;. ,rein m.~s’ ry 

~.~.~ In 1930the ~sti0~0~~~clitoridectOmy 
~:~,:~ wad.raised ~ the:House of Commonsand a commit~;e 

:;:;. :;J[:~.’:~ of Members of Parliament wfis appeared to inyesti~ate 
.’.~¢:; the matter, The members of ~e committee included 
:*?~:~’: the DuChess of AthoS, Colonel Josi~ WedgwoOd; 
.:;;~,’;: C. R. B~ton ~d others. ~e writer was ~vite6.~ to 

attend ~e committee meeting ~d give [he Gikuyu~s 

.~ tacNe the p~oblem was through education and ~ot by 
~;~ force? of ~. enactment, and that fl:~e .best way was to 

leave the people concerned f~ee..~o choose what custom 
was best salted :t0 their changiag conditions, 

~~ In 1931 a: cdnference on Africal~: children was held ,,~ in Geneva.m{der tl~e auspices of th,, Save the Children 

Fund. In Nis co~ference several European delegates 
urged that¯ the time was ripe when this "barbarous 

:l:~: custom" Should be abolished, and that, like all o~her 
,::,.~ "heathen" customs, it could.be abolished at,once by 
~:~ law, That it Was the duty of the CoMerence; for:~the 

,INITIATION OF BOYS.AND GIRLS :uz7 

sake of the Afric:m children, to call upon the Govern- 
merits under which i’~ the ,¯customs of this nature were 
pra(tised to pass laws ’~ ’ .,: making it a criininal offence for 
anygne who should~,be found guilty of practising the 
cust0m of clitoridect0my, ’ 

’H~wever, this urge for abolishing ,. a people’s social 
custom by force of~4aw:..was not Wholeheartedly ac-. 
cepted by the majority of ’the delegates in the Con- 
ference, General opini~on waS.for education which would 
enab!eI the people to Choose :what.custonis to keep and 
whichones they would like to get rid of. . 

It:~hould be pointed out here that there is a strong 
corrimUnity of educated Gikuyu opinion in defence of 
.thisl;.cUstom. In the matrirnonial re~ati0n, the rite de 
passage is the deciding factor. No proper Gikuyu would 
d~eam of marrying a g~rl who has not been c~rctimcis~d;-’~ 
and :vine .versa.~[t. ~s,~.:taboo for a Gikuyu man or woman 

wOgn~ ~o-~ffgTi a cere~rtbnial purification, 
korutwo thah*~ or ~tahildo ;~"’ ""            " rnegtro--namely, ritual 
vomiting of the evil de.e~s. A few detribalised Giktlytr;, 
whil~ they are away from home for some years, have 
thought fit to .denounce the custom and to marry, un- 
circumcised girls, especially frown coastal tribes, think- 
ing i.~hat.~ they could bring; them back to their fatliers’ 
homes: without offending the parents. But to their sur- 
prise they found that.their fathers, mothers, brothers 
and :.,sisters, fcll~wing the tribal custom, are not pre- 
pared: to welc(~eas a relative-in-law anyone who has 

rtot..fulfilled the ...ritual qualifications for matrimon~ 
Therefore a problem has faced these semi-detribalised 
Gik~yu when ~,I~cy wa~ted to return, to their homeland. 
Their parents have demanded that if their sons wished 
to :s~tt!e down and have ..the blessings of the family 
and:~he clan, ~hey must divorce the wife married out- 
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side the. rigid tribal custom and then marry a gM with 
the approved :tribal qualifications. Failing this, .they 
havebeen turned out and disinherited..      .: ¯ 

,.!:!: In :our short survey we have mentioned l~ow the 
custom of clitdrldectomy has been attacked on oriel fide, 
and on the hiller’ how it has been defended. 
of thesei"p0ints the important probletn is an anthro- 
pologicaI one :: it is unintelligent to discuss the 
attitudes of either side, or to take violent, sides"~.i’ the 
question, without understanding the reasons .why .the 
educated, intelligent Gikuyu still cti~g to this custom. 

fore the abolition of the surgical element .in this custom 
mehns to t~e~l~ffyyu-~he abOiifiofi o~~ii~sfitu- 

: The real ,-mthropo!ogical study, therefore, is to show 
that clit~ridectomy, like Jewish circumcision, is a mere 

/bodily mutflatmn whmh, however, ~s regarded as he 
(conditi~::~.Xine qua non of the whole teaching of cribal 
~aW, rellgion, :mad morality. " ’ 

N. The :~itiation of both sexes is the most important 
Custom~:among Ne Gikuyu. It is looked upon as a 
~ecidin~~ factor in giving a boy ~1 the st~s of 
~od._a.r~,om~hoo~ in th~-Gikuyu 

¯ This custom i~ to by the vast majority of 
Africans’peoples and is found in almost eve~ part 
the con~ent.~It is therefore necessary to ex~-ine~ the 
facts~ attached to this widespread custom in order-to 
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:~ustom which, in the eyes of a good many Europeans, 
~s nothing but a "horrible" and "Painful’’ practice, 
.~uitable only to barbarians. 

: : In the fn’st place it is necessary to give the readers a 

i.i~.lear picture of why ant] how this important, socio- 
biological custom is performed. 

",.,,’ .... :NAME    OF THE    CUSTOM 

The Giku)u name for this custo~n of rite de passage 
fr0ln childhood tO adulthood is irua, i.e. circumcision, 

0r.tfim~ni~lg_~th_-e.i:_e~.~ita~! oA’gans of_. _.b_. o~xes. The 
dance~s’andsongsi:connected~--t~ie initiation cere2 
nlony are ca!Ied niambura, i.e. rituals or divine services. 
It is important to note that the moral code of.the tribe 
iS!"bound up with: this custom and that it Symb01ises 
the unification of :the whole tribal organisation. This 
is :the principal reason wlly. irua plays such an important 
pb~rtin the life of the Gikuyu people. 

iSThe it:uq, marks the commencement of participation 
re.various governing groups in the tribal administra- 
tion, because the real age-groups be~rom,ihe day of 
the physical operation. Th~~ i~~f the 
p~bple are explained and ~e~ed-~ccording to 
the. n_am~es Ng_en to yarb~s a_gge-groups at the time 
.t)e m~tmt~on ce~e~mo=_ ny~ For example, if a devastating 
famine occurred at the time: of the initiation, that 
particular irua group would be knowrt as "famine" 
(ng’aragu). In the same way, th~ Gikuyu have been 
able to record the time when the European introduced 
a~number of maladies~isuch as syphilis into Gikuyu 
country, for those initiated at the time when this disease 
first showed itself are called gatego, .i.e. syphilis. His- 
torical events are recorded and remembered in the same 
manner. Without this custom a tribe which had n~o 
~tten records would not have been 
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of the: Gikuyu nation. Any Gikuyu child who is not 
corrupted:iby detribalisation is able to record in: his 
mind the whole history and origin of ~:he Gikuyh people 
through the medium of such names as Agu, Ndemi:and 
Mathathi,.etc,, who were initiated hundreds 

[.    For years there has been much criticism and agita- 
~ tion aga~st irua of gkls by certain misi~[ormed mission- 
[: a~:~ societies ~ East ;~Afr[ca, who s~e only the surgical. 

sid~ of .~e irua, and~:.without ~vestiga~:ing ~he pSycho- 
,,..... logical ~po~ance attached to this custom by:..;the 

:.~ ’ G~ku~, t~ese missibnaries draw their conclusio~:that 

ias.~such, shoNd hedabolished by law, .. 
Ne other h~d,: the Gikuyu lo0k uponJ;Nese 

.~.. reli.gi0us .fanafics with great, suspicion. The ove~’helm- 
~ majorit~0f the~believe that it 

~:.;~ grat-~ .thek soc~aI order andthereb~ hasten 
~’The~abofiiion of irua Mll ~des~~ :tribal 

the Gi~ from~erpetuat~g tha~.rit of collectivism 
a~}d nationN solid~itv which ~X .have beeh~t~ 
maint~ ~om time ~mmemorial 

PREP!..ARING    FOR INITIATION 

About: a fortnight before the day of initiation the girl 
is . put:. i:. on a special diet, namely, n]ahi and ngima ya 
ogembe, composed of a particu.Iar kind of Gikuyu bean 
(n]ahe), end"together with .a stiff porridge, made of a 
smal! ikind of.. grain (ogembe) ground into flou~: and 

imixed.!3vith wlter and oil. This diet is used in ordd~ to 
~prevent :tl~e loss of blood at the time of initiation 
(phySiCaloperation) and also to ensure immediate il~eaI- 
ing ofthe wound, as well as a precaution agaim;t N0od 

i poisoning. The girl is .property taken care of by:her 
".!"sponsor,..~.~ .. motiiri, ,who examines her and gives her..all 

necessary instructions-.,about the initiation Ceremony~ 
~In’ this examination atte}iti0n is directed to ascertaining 

"i:.that the girl is not near matu~ity and tibet menstruation 
i!.g not likely to begin for at least a" month after irua and. 

’ the .healing of the wound. She .is also closely c~estioned 
¯ to verify that sh_.~.a~:c~r-had-.~e,R~t--.i.~terc;ur;’e or 

.. dulged in mdst~bation. If She ~has broken any of th; " 
" .prohibitiong5["}he Gikuyu.social codes’ the gir~l’ makes ... 

¯ a confession to the motiiri, who reports the co~ession 

.. o. the girl s parents. The service of a motahekania, or 
a:;".family .purifier," is then engaged to purify (koruta 
.mogiro) the giri and prepare her for the irua. 
i!.:.. Three or four days prior to thd actual :physical opera- 

¯ tion the girl is taken to the homestead where the cere- 
mony is tc,::.~ take place. Therd she meets the rest of the 
.initiates. The. initiates are all introduced to the elder 

Of .the homestead.iand his wife, who adopt them as 
their chitdren for the purpose of flee irua. On this special 
day the boys and girls of the irus group, , together with 
their relatives, and i friends, join in ginging and dancing 
,t~.whole night, and at the same time beating sugar- 
cones in mortars to prepare a special kind of beer for 
a ceremony called koraria mor.ungu, which is supposed 
~to.keep the gods awake. This .ceremony is considere’Fe"ff 
an act of communion with the ancestral god (moru’ngu), 
whose protection is invoked to guide and protect th~ 
initiates through the irua ceremony and at the sam, 
time to give them the wisdom of their forefather 
During the dancing and singing no girl or boy is a!iowe~V 
t0."go to bed, as this is regarded as missing the op- 
pgrtunity of direct~ontact with morungu; which wpuld 
result in misfortune at the time of the irua. 

ion the morning after koraria ~norungu the fathers 
and. mothers of the initiates are gathered together and 



partake.o~ afeast at which the specially prepared beer ~: kind of gruel known as kenage. The girl then takes 

is freely induI.~d in. This is done in the y~d of the ~: Sips from each calabash held to her.lips by the women. 
homestead. They sit in a circle. Then the childre~::~are Wtien this is finished the girl is left to rest until the day 

~ .iii~ ~called,.ii:one. by. oI~e, according to their order of ad0p- 
~; :~: iion~ Now .the ceremony called korathima ciana,~ or 
~:i: :...blessing the c.ifildren, is performed, it includes ma~k:iag 

"ce~~!~91s upon. the forehead, .the cheeks, 
~ the ~y~s,~. the no;e, the throat-: and: the navel of the 

~. :.m~tmtes ~’ :’ " :" with a sort. of white chalk..,called ira (snow). 
, :?;; vbtain~d Irom Mount Kenya (KeretNyaga) , the a~e 

~ of the~gods. One elder, who holds the senior offiC~, m 
the ceremonial council, or athuri a kerera, is entrusted 
with: this .duty of marking. He places the ira in the 

’~ pNm of his left !~and and, dipping his right thumb in 
it,m~ks his candidates as they pass, one by one~.’..)e- 

~. fore:h~m. A~a old woman who is also a member of..the 

~: ceremonial council follows and, with oii~i carried in a 

~;:~::.;~ "b0t}Ie~haped calabash (kinando), anoints each girl 

::~}~.~ ~::~ the ~h~d, round file neck a~d on the fe~t. ~e regt the"~::el~ers joinin Chores, uttering~bIes;ings as each 
chUd passes by. On this occasion they ase ceremonial 
language such as thig: "’Ciana irogea thaai, Thathayai 
Ngal thaaa-ai2ciana irogea thai, thaaat-that, that-tMaa- , 
which ~means -"Peace be with the children. Beseech 
Ngai (God) peace ~:~peace, peace. Let peace be with 
Ne chitdre~a~peace." 

" :,~ :. ~ When this~ part of the ceremony is completed, :.the 
boys and girls leave the homestead; escorted, by their 
relatives and friends; for their respectiv(:,~ homes, sing- 

: ing festive songs as they go Nong. 
;On their atriva! home, the girl is met at the entrance 

of the homestead by young married ~d unmarried 
women (ahild na airetu) of the ~ clan, wfio are singing,, 
d~cing ~d j~ping joyously, and at the same ~.t~me 

:tossing smNi: calabashes (thego) conta~ing, a @~e~al 

of.the great ceremonia! dance (matuumo) 

I!:.~:THE GREAT CEREMONIAL DANCE 

:~!: "           (MATUU MO) 

The ,.dg.y_Lb.e.foxc_.~e~.physical operation is performed the 
gift. is ca3.!ze..d,,_.ear___ly in the morning t6 have her, head 
shaved, b_y_t!!e~o.~.sor. AII her clothes are removed, 
she is givena massage, after wh’ich her naiked body is 
decked with beads lent to .her bywomen relatives and 
friends. About ten o’clock in the morning relatives and 
friends gather at the ’gir!’s homestead. Here a short 
ceremony of reunion with the ancestors .of the clan is 
performed, and a leader is chosen tolead the p ocess~on 
to.the home:,~tead where the: irua is to take place~. 

¯ -.The girl iS. provided with. a bell (kegamba)which is 
tied on her gight leg just above the calf, or sometimes 
above the knee, to provide the rhyth}~n to the procession 
and also for the dance. The girl is put in the middle of 
the procession, which moves slowly, singing ritual songs 
unf!1.,they reach the irua’s homestead,, where the pr6ces- 
sion .is joined by the other initiates, who are accom: 
panied by other processions of relatives and friends 
dressed in their best. 

The matuumo dances and songs begin at forenoon 
before the sur~ is overhead and continue the whole day:- 
It takes place inside the.homestead, but if the home- 
stead, is not large enough it. is held on some convenient 
site!.which must be in close proximity to the homestead. 
The.site is cleared and carefully examined to make sure 
thatithere is nothing on the ground that can hurt the" 
fee.~.;.of candidates while 

The ceremonial doctor (mondo-mogo wa mambura) 



i: goes round:the site sprinkling a. brownish powder called 
i rothuko on the ground, to counteract any evil design 

~ Which mlghtbe directed against the candidates..,This.is 
followed :by the elders who sprinkle honey beer: 
ya ooke) on the ground to appease the ancestral .spirits 
and to bring ~em into harmony with those of the riving. 
When the elders have completed theb work of pur~J~yi.ng 
the ground,¯ the initiates enter the’ ground accompanied 
~y"~ their sponsors, relatives and. friends, adorned 
~ith ceremonial dresses and green.leaves; :,,~hen .flit of 
them begins.to dance. The crowd ,which..Jaas .gaSered 
for the. great event forms a thM< wall round the a~ena, 
While the dancing and singing is going on:a cere~dfiiaI 

ho~ is blown at intervals, ~d before it is sounded,.a 
tittle:medic~e (itwanda) is robbed inside; this medicine 
is ~.betieved ::tO have powe~"of chasing away~evil spirits. 
and preventing them from doing harm to the initiates, 
:. Late.~ the ~ternoon an arch of banana trees and 
sugar, canes is built at the entrance of th~: homestead 
of~the.~matuumo. The ~ch is:idecorated with sacred 
flowef~ of many shapes and cdlours; no unauthorised 
person:may ¯pass through the arch. The arch is eon- 
sidered~as a medium through which the ancestral :spirits 
can be:.harmonised with the irua and appeas~. 
as not t0.~ b~ing any misfortune on tl~e ceremony 
which the cCremoNal council offers sacrifices to the god 

~e~ the decoration of the arch is ~ishe~ the dance 
is ..stripped.. The irua candidates are l~ed up ready:for 
the sacrifice ~which marks the end of matuumo. ~T!ais 
consists of the boys running a face of about two miles 
to a’ sacred tree called mogumb or motamayo, which 

~y have to. climb and break top branches, 
Oflsggflaer ~}ound singing, and at fl~e same time g~t~er.- 

~g the leaves and the twigs dropped by the boys. 
~To start the race a ceremonial horn is blown. 

¯ point the gMs, who ’~re not allowed to participate in the": 

)}a.~e~:.start out walkipg to the tree, escorted by a group: .i:~}ii 
of:s;nior warriors and women singing ritual and heroic 
soB~S:~ When.the girls are near the tree, me ceremoniai.:.~:;;~ 
hoi~,]s again sounded, this .time indicating that it is time’S: 
’for the.. boys to start the. race. The boys then start                                        run<.. ~;’ " 

~ning.lh ~great excitement, as though they were going t~ 
a baffle, the truth is, it is really considered a sort of fight~.~:. :~ 

,:~ between the spirit of childhood and that of adulthood."~".~ .~. 
’ The crowd which has already gathered round the’ 
~tred.~.await the arrival of the boys. in order to judgethe ~;:~( : 

¯ .Winner of the.race. They shout and cheer merrily as the ~ 
~xclted boys arrive, raising their wd0den spears, ready to 
.ibr0w the~ over,,,, the sacred tree.. The significance of this ~:.?: ’ 

ceremonial racing is the fact that it determines the 
leader of that particular age-group, The o~e who reaches 
th~r, ee first and ~rows ~,~,, .... ,~a~2, .... -.~ ~----~ -~ ~ ;~=:.~~~r over me tree 
~S e!~ctea mere ~a then as the ~ and the spokes- 
man of the age-group for Iife. It is believed that such a 
One.;,.js chosen by the wi~ of the ancestral spirits~ in 
comm~ication witl) Ngai, and is therefore highly re- 
spec~t~d.         : ’ 

~ The gM who arrives at the sacred tree first i~also 
regm:ded in the sameway. She becomes t~e favourite, 
and ~h~ t~ to win her affections with the hope of 
marrying .her.      . 

" T~mogumo ceremony occupies only a sho~ t}me. 
As stated above, the boys climb the tree, break the top branches~ while ,the girls collect-leaves and twigs 
dropped on the ground. These are later tied into bunches 
and c.~ried back to the homestead to keep. the sacred 
fire .b~rnlng the whole night and also to be used in 

" other~.rituals, especially in ma~ng the initiates’ beds., 
&he ~:~hgs...:. rendered by the relatives and friends, round 
the f0ot of the :tree generally pe~ain t0 sexual ~owl- 
ed~e~. ~his is to ~i.w tho b~i~;~ .................... -. 
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.~quain~g themselves with all necessary rules and regula- 
tions governing social relationship between men ,~and 

: wo~en. " ’: I:I                                            ~:~:: : ~ 

At :the completion of kuuna mogumo (breaki:hg of 
the!:~sacred tree), the boys and girls are lined: up accord- 

ing!to the order of their adoption. Here a ceremony 

taking the~aLozth (muuma wa anake) is conducted 
by the elders of the ceremonial council. The initiates 
~r0mise by this oath that from this day onward they will 
iia every restrict deport themselves like adults and take 

all’resp’onsib’ilities i~ the .¢.eUare of the community, and 
that they" wN not lag behind whenever called up:0n 

perform any service or duty in the protection 
Vancemdnt of the tribe ag.a whole. 

~are .made to/promise .n~eyeal the tribal secrets, 
ven -~-m-b~~-~-:0-~-:~he t~~ 

~ m!tlated~ ...-~-,:-,~.~..¯ ....... . ~ ................ 

".~ At the. conclusion, of the oath ceremony a group 
..... 
semor ~arriots form at the head of the procession, fol- 
io~ed by the initiates. Then the crowd flanks both sides 

of.i’th~ procession as a bodyguard. They march slowly 
ito~ards the homestead of the tnatuumo, carrying, the 

. leaves and twigs gathered from the sacred tree, mogumo. 
Theinitiates are warned:never to Iook behind as they 

move along, for to do so would bring misfortune to 

:.them at the time of irua, and, furthermore, .the child- 
ih00d misdeeds which they have thrown over the sacred 
:i/tree, mogumo, would come back to them. The songs 

~i .""they sing o~.the homeward march are directed towards 

i.:defi0un~cing all things that are not fit and proper for 
::i.any adult member of the community to do. Moreover, 
i:~ithe phrases embodied in these songs are to encourage 

i.i!i’the initiates to become worthy and h0nourable re(tubers 
.;!!Of the adult community into which they areil..~o be 

i.: g~:aduated. 
~When they arrive at the homestead, a ceremony of 
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the- candidate~ with honey dews. The ceremonial,coun- 
cil ¯ forms a circle in the courtyard; the 1cadet of the 
ceremonial council holds a calabash containing honey 
juice.mixed with milk, and a specia~l Gikuyu medicine .... ..:. 
called.: oomo, which is supposed to impart bravery or . 
endurance. He takes a mouthful of this liquid and,’ as 
the :. initiates pass through the arch, he sprays them with 
it. :.’An elderly woman follows and does the same with.. 
an0ther..kind of liquid called gethambio. Thi:~ is done in .. 
order to protect the initiates, against fear, bad tempta~ ¯ 
tions and attacks of. gvil. spirits, While this is going on, ¯ 
the:initiates answerII in unison: "Togotiherwo rerea red .. 
n]oke twerirageria," that is~ "We have been sprayed 
wifla the stings of thebees~.which we have been longing 
~ori’.:We shall.follow the wisdom .and the energy of the." 
bees:;’~’     "         " ’                     : 

A~ the end of th~ ’,ceremony the boys and girls, are 
fr6e:’to go to"their respective homes to rest until next 
morning. Care is taken to protect tham from anything;’.. 
that might inflict wounds upon them, as the shedding of 
blo,0’d; is regarded as an omen of ilMuck, The initiates 
arelguarded the whole night by senior warriors against 
outside interference; In every home a ceremonial doctor 
(mondo-mogo wa mambura) is assigned by the tradi- 
tional council (n]ama’ ya kirera), to protect the initiates 
against any possible attacks..:from witchcraft and also. 
against any temptation or enticement to indulge .in 
sexual intercourse; : 

I:HOW THE GIRL IS OPERATED ON 

Earl2 in the morning of the day of the physical opera- 
tion:..the girl is called at cock-crow. She is fed with a .: 
special food (kemere kid oomo), eaten oniy on this’" 
0cc~ion, alter which she is undressed, leaving only one 
string Of beads across her shoulder, known as mogathe 
wa mwen]i (present for the barber). This is ~dven to her 
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138    ’ ,      ’ ~                              ~i;~d sponsor aS a symbol ot~ lasting friendship and as a ~bbii 
of mutual help in alimatters, it also signifies that h6nce- 
forth the, girl is supposed to hide nothing from her, 
sponsor nor deny her guardian anything demanded froml 

~ .her, even if it be thelast she possesses. ~      "    ::..:~: ,. 
!i: Afte~r all necessary arrangements have been. m~a~le,.. 
thegM is escorted to a place appointed for the meeting 
of all"the, candidates. From there riley are ted..to a 
special river where they bathe. The boys are assigned 
to aparticular place while the girls bathe at 

"’° " . mun]a low them;., singing in.unison: Togwexthamba.na 
wa ecanake,’"i which.means: "We have bathed with the 
cream of.youth."        ~               ’: 

!i,This is done before the sun rises, when the water .is 
vdi:y�old. They go up to’their.waist in the rNer, dipping 
:themselves to the breast, holding up the :~erernonial 
:leaves in their hands; then they begin ~haking!.thefi: 

:’~ wrists, dropping the leaves into .the river as a sign of 
¯ drowning their childhood behaviour and forgetting abou 
!it forever: The initia[es spend about haft an houri:!n the 
river, in 0~’derl to numb their limbsand tO. prev~r~t pain. 
or, loss of b!ood at the time of operation.’iT.he sP,0.~3Sors 
superintend to see that the initiates bathe ini the c0r.rect 
manner, while the mothers, relatives and friends are 
present,, painted with red and white ochre (therega na 
’rnoonyo); :singing ritual and encouraging songs. The 

warriors keep guard to prevent the spectators or,.stran- 
. gers fromcoming too near to the bank. 

When~the bathing is completed, all the initiates are 
’lined up following their, order o~[ adoption. The. 

~!!,monial horn is blown to warn the passers-by th~.ti.t,he 
i!!iinitiates:;are.about to march and that .the road mUst be 

cleared. ’.No one is allowed to pass across the appoi~:~ted 
path, as thisis regarded as bad tuck (motino). A sinai1 
boy and a.girl are chosen, in accordance with wha~ the 
Gikuyubelieve to be a lucky omen.(nyoni-ya-mony~ka, 

INITIA!’ION OF BOYS AND GIRLS               ~39 

"h{~kybird") Theirdut is to car branches of creep- 
s, called mokengeria and mwambaigoro, which is be~ 

Iieved to have certain antiseptic and healing powers. The 
boy and the girl, with their branches pf creepers, stand 
at :the entrance of the homestead, in order to be the 
firsttO meet the initiates on. their arrival. ’ 

Asl.the candidates approach, a special ceremonial 
horn is sounded rhythmically. The initiates advance 
slowly towards: the homestead with both hands raised 
up.w, ards, elbows bent, pressed against their ribs, with 

the,fists closed .and thumbs inserted between the first and 
:second fingers, kuuna thano. This signifies that they are 
ready to stand.the operation firmly and fearlessly. 

,,Unlike the previous day the songs take on an entirely. 
different. form. ,There is no more dancing and iumping. 
Th~ .isi~g.~,is~L,_a~..m.~_n_.f~A.w~haracter, in slow and 
gentle voices. ’ This is a moment ofgreat excitement and 
anxiety, especially for the mother and t’ather whose 
first,born is to be initiated, for not only is their boy or 
girbpassing z[rom childhood to adulthood, but the father 
andS:mother are to be promoted to a higher status in the 
isoe!~ty. They all join in singing songs of anxiety, 
!YT,}ahirwoko rondo twaguc~thlo motongoro? Which 
: e~ns. "Where are we led to iiin:.this, tedious’proces- 
Sio~?"*In the~tneanwhile the elders select a place near 
the homestead where the Sperafion is to be performed. 

Thig"p!ace is called iteeri.     ~. 
Here a clean cowhide, tanned hnd poIished, is spread 

on: {fiel ground; the ceremonial leaves called mathakwa 

are~p.~ead on the hide. The girls~ sit down. on the hide, 

whilb, their female relatives and friends form a sort of 
circle,’ sew~ral rows thick, around the gMs, silently 

awaiting the great moment. No male is allowed to go 
nea~..or, even to peep through this cordon. Any man 
eauglit doing so would be.severely punished, 
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Each of the girls sits down ’with her legs wideopen 
on thehlde. Her sponsor sits behind he1: with her legs 
interwoven with those of the girl, so as to ke~p...the 
girl’g..legs in a steady open position. The gir! reclines 
gently against her sponsor or rnotiiri, who holds her 
slightly on the shoulders to prevent any bodily ~ove- 
ment; the girl meanwhile, staring skywards. After this an 
elderly woman, attached to the ceremonial counci!, 
comes ii~ with very cold water, which has be~igilpre- 
served through the ~aight with a steel axe in iti~"This 
water is called mae maithanwa (axe water). The water 
is throWn.on the girl’s sexual organ to make .it numb 
andto arrest profuse bleeding as well! as to shoqk the 
girl’s nerves at°the time, for she iis not supposed :to.show. 
any:i:ifear or make;any audible sign of emotion or. even 
to blink, To do so would, be considered cowardice 
(kerog~) and make her the butt of r~d~cule among he 
companions. For this reason she is expected to keep 
her. eyes fixed .upw=ards until the operation is completed. 

~ Whe~ this preparation is finished, a woman specialist, 
known as.moruiihia, who has .studied this.f0rm o[ 
surgery from childhood, dashes out of the crowd, dressed 
in a very peculiar way, with her face painted with white 
and black ochre, This disguise tends to make her look 
rather ter~r~fying, with her rhythmic movement accom- 
panied, by th.e rattles tied to her legs. She takes Out 
from herpocket (moondo) the operating Gikuy.u razor 
(rw.en]i), and in quick movements, and with the dex- 
terity of a Harley Street surgeon, proceeds to, i~perate 
Upon the girls. With a stroke shecuts off the tipOf the 
clitoris (rong’otho). As no other part of the.girl’s 

’h sexual organ is interfered w~t , this completes the girl’s 
0pe,ration. Immediately the old. woman who originally 
threw the water on the girls comes along wi~h inilk 
mixed with someherbs called mokengeria andnd0ga- 
:"moki, which she sprinkles on the fresh wound to reduce 
{he pain and to check bleeding, and prevent festering or 
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blood poisoning. In a. moment each.girI is covered with 
a new dress (cloak),. by her sponsor. At this juncture 
the silence ik broken and-the crowd.begins to sing joyr 
0Us!y in these words: "Ciana ciito ire kooma .ee-ho, nea 
marerire-ee-ho,’" which means" ,Our children are brave,’ 
eerho (hurrah). Did anyone cry?: No. one cried.~- 
hurrah!"                        , 

, ..,After this the sponsors hold the’. girls by the arms 
and .slowly walk to a special hat which has been pre- 
pared for the girls. Here the girls are put to sleep on 
beds prepared on the ground with sweet-smelling leaves 
called mare~’ecwa, mataathi and rnaturanguru,. The two 
fir~.t mentioned are used for keeping flies away or any 

:: other insect, and also to purify the air and counteract 
¯ 

~any bad smell which may be caused by the wounds, 
WN1e the last-named is purely a ceremonial herb. The 
’leaves are changed almost, daily by the sponsors who 
are assigned to look after the needs of the initiates 
(~rui). For the first few days no visitors are allowed 
to)see the girls, and the sponsors take great care to see 
th~t no unauthorised person approaches the hut. It is 
feared that if someone with evil eyes (gethemengo) sees 

~. the.gir!s it will result in illness.              . 

HEALING~ OF THE WOUND 

A~ t!]e time of the surgical operation the girl.hardly~ 

’ feels any pain for the simple reason that her limbs have. 
been numbed, and the operation, is over before she is 
c0r~scious of it. It is only.when she awakes after three. 

, or;.~our hours of rest that she begins to realise that some- 
. ¯ ~hing has been done to her genital organ. The writer 

~ has .learned this fact from several girls (relatives and. 
close friends) who have gone through the. initiation and 

;~i who belong to the.same age-group with the writer. 
:~ When the girl wakes up the nurse who is in attendance 

:.¯ washes her with some kind of Watery herb called 
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mahoithia (drainers or dryers). After: the washing~ithe 
wound is attended with antiseptic m~d healing leaves 
called kagutwi or matei (chasers or banishers). The 
leaves.~i:~are folded together, about two inches :long, 
half anlinch wide and a quarter of an inch thick;~ then 
they: are di ped in~:oil, maguta ma mbariki (G~k.uyu 
castor oil), to prevent their sticking on the woundi.,a, nd 
also t0pi:event the wound :from shrinking. The bandage 
is then. placed on the wound between labia ma]ora..to 
keep the .two lips apart and prevent them from being 
drawn together while the wound heals.           " ~ 

The.’girl sits down with her legs closed together so as 
to :keep the bandage in position. Frequently the girl is 
cm:efully examined.~ by the nurse, and. whenever she 
ur~ates, the: nurse is there ready to clean the wound. 
and put on a new bandage, The old bandage is hidden 
away.~to ensure that no man shall cross over it or put 
his:’ foot on it, for such an act would bring misfortune 
to the:man or to the girl.~. 

For. the-first week alter her initiation thegirl is not 
allowed to g0f6r a walk or:even to touch with her bare 

i::’i hands anything:..in the way 0f food. The nurse puts’the 
:~’ girl’s food on..a: banana leaf, called ngoto or icoya, 

which .serves as a plate. The 1ear is lifted to the ~:duth 
~:!! without the girl actually touching its contents with her 

!il hands. The food eaten by the invalids is supplied by the 
:;.i parents, relatives and friends. The initiates, both.b0ys 

¯ and girls, eat collectively all food, irrespective of W.here 
.it. comes from, for all contributions are kept.in one 
place in charge o~.the nurses and shared.in common by 
the initiates, who refer to one another., as sister~ ~and. 
brothers. The in~calids are entertained by their spo~isors, 
who sing them encouraging songs, in which they bring 
out vividly the experience they .gained after they were 
circumcised, that in a few days itheir wounds wili heal 
and soon they will be able to go out jumping and d~nc- 
ing. These songs have a great psycholggical effe~t~ on 

the. minds of the initiates, for they strongly believe that 
what has happer~ed to their predecessors will also hao- 
pen. to them. With this in view their thoughts rest ~6t 
on:the, operation, but on the day when th~’y will a ain 
appear m public as full-fledged members of the com~ 

On th; sixth d~y t~e sp0nsor~ make a full report 

the.;cerem0nial council; if N1 initiates are we,and 
walk, a cere;mony of gotonyio ~or gociarwo 
~nemas to be entered or born).is ~ranged on the eight~’~ 
day; ~if all are. not well the ceremony is postponed untiI 
the.~twelfth day, for no ceremony woold be arranged~ 
on;t~e seventh, n~th or eleventh day after any event: 
hasi~taken place,&~ev~ days are considered by the: 
Gik~yu to be unlucky for embarking on any import~t 

On me day appointed the parents gather at the home- 
stead of the irua, bringing wi~h them presents in the way 
o~ beer (n]ohi or ooke), bananas and vegetables." The 
ceremony consists of killing, a selected sheep, the skin 
of which is cut into .ribbons (ngwaro) which are put 
on thb wrists of the boys and girls. The elder who has 
adopted, the children at the time of irua stands at one 
side~i.bf the entrance,of his. wife’s: hut, .while his wife 
stands ;on the. other side facing him. The rest.of the 
elder~!~ With t!~eir wives stand in the courtyard in two 
rows~:faclng One another. The children are called to 
appear before the elders. As they pass through between 
the two rows, the elders utter blessings and at the same 
time,touch them on the head with .sacred leaves called 
mataathi and maturanguru: At the~ entrance of the hut 
themother and father put thengwaro on the wrists 
the boys and girls as they enter the hut. After the initi- 
ates have entered the hut th~ mother and father follow 
theme, The two goto bed while the chitdren remain 
seatbdl The door (riige) is closed and silence is main- 
taine.d~ both by those inside the hut and those outside. 
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i~":alishort momentthe mother beginsto groan as,:t!mugh ,.: wife’ who folbw the same example. The twol.then, 

she Were in great pain; the~father gets up and opens the : holding the meat together, pass it round to each.child, 
door quickly. He calls out for mociarithania (a midwif.e), ~h0 tears the meat in th~ same manner~ The elder and 
an elderly woman’I who comes in carrying the gut of the his wife addre,’~s the children as: "My tribgl son" or "my 
slieep which hasbeen killed. It is placed on a hide’where tribal daughter"; the children answer" "My tribal father" 
tti:e mother is sitting. Another .woman comes in and.,cuts i ~ ":my tribal mother." 

’ th~e gut, At thisjuncture the boy initiates emit a::roar as i,.. .::The word~ used are: Father to son: "Wanyu-Baba"; 

of... a. lion, getlwtmaro, and:.the girls join in applauding i. son to lathed’: "Wanyu-Baba.’" Mother to son" "Wakia- 
::"~ 1 wa"" w~tl Ngemi-a-ri-ri-ri-i-ri. After this the. gut is cut:in a . , son to mother: "Wakia-Maito.’~ Mother.to daugh- 

16~g ribbon, and while the initiates stand in one group ter: "Wakeri"; daughter i~o mother: "Wakeri," Father 
i~.!ci~se together the ribbon encircles them, being tied so mldaughter: "Wakia-Mwari";daughter "to father: 
~’:a~ to cover the navel of!those on the outside’ of the . kid-Balsa." 

circle. .They stand in this positio~ for a. few minutes; ’-ii::This signifies that the children have now been born 
t~en the midwife..comes along with a raz~:,r, dipped in again, not .as the children of 
s~ee~’s blood and cuts the ribbon in two. ’tY!fis sy~mbol- 

¯ 
~: .~le t~be. The initiates ~tddress one another, as 

iS~s the cutting of the umNhcal cord at b~rt~h~.L’~h~s ~s .... "’.Wanyu-Wakine,’" which, means "My triba! brother or 
~tone ~!to express the rebirth o~ the initiate. Another ~ :.sis!~er." When the ceremony is .completed all bur~t into ¯ 
wom~then comes carrying ceremonial leaves (matha- " ritual song: They bid farewell~ito one another and then~ 

k.wa) i~..:iiSprinkled with blood, in which she wraps the 
¯ lea~;e the homestead under the escort of their relatives. 

ribbonl which has just been cut. This is similar to the On..the arr~ al at their respective .homes a sheep or 
aIterb~th,and is put on the mathakwa and carried out- " g(iat is killed by the parents to welcome them home 

tO:be buried.~.When the woman appears outside, the ag.ain and anoint them as. new members of the com- 

 aren i who are .still seated, give a round of z~pp!ause, : munity (Icoinokai na kohaka mwanake or moiretu 
dy!ng:’. "Ciana ~rogea ohoro, thaai--thathayaiNgai 

~iii~ 
rnaguta). At: this ceremogy the parents, are provided 

thaai’.,; ...... "Peace be with the children, peace~beseech , with brass ear-rings, as a sign of seniority.. This is done 
ye,i!Ngai (God) peace." :~~= when the first-born is initiated. 

.:! After this the elder who has adopted the.’:’~Nldren ! " ..!..F0r a period of three or four months, according, to 
(oifieg out with h~s wife, fottowed bythe children. They i . the roles of various clm~s, the initiates do not participate 
t~orin a big c~rcle round the fire on which the sheep’s :. in, any work. They devote most of their time to going 
Neht has been roasted~ An elder o£ the ce~:emonial . around the district singing the initiates’ song called 
¢om~ciI takes the chest of the sheep which has been ~:. ~ :i~aine. In this severa! groups take part. The "song takes 
i~oastgd (gethori) and stands up facing Kere-Nyhga; [i 

place in.the field and is performed only in daytime. The 
@ith both hands .held aloft. The elder sings a hymn; 

[!~i:: 

.if: initiates stand in a big circle holding several sticks 
6ffering prayers to Ngai. He tears pieces from the meat " ~i :: ~..(micee) in their hands. A bunch cff micee is held in the 
With his teeth, spits’ them on the ground; starting :from 

;i:: i:left¯ hand while one stick is held in the right hand. In 

north, east; south, west and ending north. He!.’ hands 
~ii~[!’ i ~ this .manner the initiates beat the mi6ee according to the t~ver the meat to the elder of the hom6stead~and his ~" :;~!i: ~rlwthm Of the song. The inner circle is kelvt clear for 



i46 

th.e favourites [rom varioug groupS- ¯ namety those who 
were the first to reach the sacred tree. They enter the 
circle two by~ two,’ a boy and a girl. As they appear m 
the arena the sticks are beaten rhythmically by all, 
while at the same time they utter compliments. These 
meetings afford the initiated boys and girls opportunities 
of coming into contact with and k~.owing one another 
intimately. 

.At the end of the holiday period, a day is fixed for 
the initiates to return, to the homestead where the irua 
td0kl, place. Here the fin!l ceremony of cleansing or 

purification is performed. This’ is called menlo or 
gothiga. Up to this time the initiates have been regarded 

as children (ciana) or new-comers (ciumeri), and; as 
such~: they cannot ¯hold any responsibility in ~the com- 
~dUnity, for they are in their transitional period. Neither 
l~vemle nor adult laws can be applied to them, and 
thusi they form a sort of f~ee community of merry-g - 
rdufid." 

~On the .day appointed for the ceremony, people 
gather from far and near to join in the festival dance in 
which the"new-comers" are introduced into the com- 

munity. The ceremony consists of shav~g the heads 
(kwen]a) o[ the boys and girls. The clothes and orna- 
ments worn during the transitional period ~e discarded; 
their bodies are painted with red ochre m~ed with oil, 
alter ~hich they are dressed in new clothes. The boys 

are~ provided with warriors’ equipment; the girls are 
ado)ned with beads, armlets and other ’adormn~ts. 

Then they .are led to the dance, where they are intro- 
duced~, to the assembly as full-fledged members of the 
community. While~the dance is going on, mothers and 

lathers partake of a feast o[ beer-drinking (~z]ohi), 
which usually takes place during a~ solemn functions. 

The wound normally requires a week to heal, but; of 

course, there are some cases which take longer, gener- 

ally due to negligence on the part of the girl or the 
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nurse in applying~ithe healing leaves in the proper way. 

~ Such ca.ses are few, but result in a septic condition, and 
the. formation of touch,scar tissue on the area of the 

¯ :labia majors, which maylmake childbi?th difficult. Cases:~i 
df .this nature sometimesl find their way to hospitals 

..attract the~’attention of both the missionary and official?: 
 doctors, who thenand there, without careful investiga-~~’. 
fion of the system of f~male circm.ncision, attack the~... 

.c~stom of clitoridectom).in general, asserting that it 

b.~rbaric and a menace ,to the life of the mothers. 
s~rengthen their attacks~on this custom, these 
¢ishers" have gone so far as to state that al.mbst, eve~T{.)~.~ 
fi~st ~bild dies gsa result of this operation at the time 

of initiation, and that the operation is more severe to- 
day than it was formerly. Irresponsible statements of " 
this kind are not to be taken too seriously, for it must 

not.~be forgotten that very few of the normal cases of " 

childbirth ever come to the notice of European doctors. ’: 
~e. theoU that "every first child dies as a result of the ’ 

operation" has no foundation at all. There are hundreds 

0f~.:.:first-bom children mnong the Gikuyu who are stiR: 
living, and the writer is one of them. 

. :::;:~The missionaries who attack the irua of giris are mor4 
to ~be pitied than condemned, for most of their informa- 

ti6n::is derived from Gikuyu converts who have been 
.tangbt by these same Christians to regard the custom of 
female circumcision as something savage and barbaric, 

worthy only of heathens who live in perpetual sin under 
the influence of the Devil. Because of this prejudiced 

attitude, the missionaries are at a disadvantage in know- 

ing::t:he tree state of affairs. Eve~...~the 
minded ones are themse!ves~o..~sse~_.~b~dide , 

trfing to nnravel the mystery of the irua. 

~: ~-~ted_k~M~~ are able to ac- 
quire from: tlJ~ir converts or from others, who invariably :::~.~ 

dis:tort. ~e reality of the irua in order to please them, 
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these same missionaries pose as authorities on Africart 
customsi How often have we not ’heard such people 
saying: "We have lived i~1 Africa for a number o[ y~rs 
and we~now th~A[rican mmd-~~his, 

does not~.~~r ~~autho~ty 

aisclos  oms,  

ex~rie£{ce in the difficu~tie~o~ field,work i~ various 

L 1F E ,A M 0 N G 
YOUNG PEOPLE 

THE..PHYSIC/~L OPERATION on the genital organs of both 
sexes, is regarded as a starting-point for various activities 
in the tribN organisation. !t signifies that the individual 
operated upon has bee.n_,giv~n, during the course of 
the ipre-initiation cgt~-~niaI .dances and songs, all the 

es~~~~n:::ea.= ~~~~u~to~ f the 

A~0ng the things taught.during this period are the 
matters relating to rules and re~Iations governing 
sexualinduDence~~~.~=_v~In order not to suppress entirely the 
normal: sex instinct, the boys and girls are told that in 
orde~ to keep good health they must acquire the tech- 
nique of .practising a certain restricted form of inter- 
course,, called ombani na .ngweko (pla~onic love and 
~ondling). This form o~ intimate contact between young 
peppY6 is considered, right:" and proper and the very 
foundation stone upon which to build a race morally, 
physically and mentally sound. ~6r it safeguards the 
youth, Irom nervous and psychic maladjustmen~ 

The social !~e o[ Gikuyu youths covers a wide field 
of activities. They organise numerous night and day 
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Senior-Level Administrators’ Briefing 
March 8~ 2012 

Presentations will be available online at http://provost.unc.edu/ 

Sunflower Room 
William and Ida Friday Center for Continuing Education 

8:30 a.m. 

8:35 a.m. 

9:00 a.m. 

9:30 a.m. 

10:00 a.m. 

10:15 a.m. 

11:00 a.m. 

11:30 a.m. 

12:00 noon 

1:00 p.m. 

1:30 p.m. 

2:00 p.m. 

2:30 p.m. 

2:45 p.m. 

3:15 p.m. 

3:45 p.m. 

Welcome and Introductions 
Carol Tresolini, Vice Provost for Academic Initiatives 

University Organization and Academic Planning 
Bruce Carney, Executive Vice Chancellor and Provost 

Undergraduate Admissions 
Steve Farmer, Vice Provost for Enrollment and Undergraduate Admissions 

Promotion & Tenure and UNC Global 
Ron Strauss, Executive Vice Provost 

Break 

University Advancement, University Relations & Government Relations 
Elizabeth Dunn, Senior Associate Vice Chancellor for Development 
Nancy Davis, Associate Vice Chancellor for University Relations 
Erin Schuettpelz, Director of State Relations and Communications 

Research Administration and Compliance 
Barbara Entwisle, Vice Chancellor for Research 

Financial Planning and Budget Processes 
Dwayne Pinkney, Vice Provost for Finance and Academic Planning 

Lunch - Trillium Room 

Information Technology Services 
Larry Conrad, Vice Chancellor for Information Technology and Chief Information 
Officer 

Finance and Administration Overview 
Karol Gray, Vice Chancellor for Finance and Administration 

Human Resources 
Brenda Malone, Vice Chancellor for Human Resources 

Break 

Legal Issues 
David Parker, Associate Vice Chancellor and Deputy General Counsel 

Diversity and Multicultural Affairs 
Taffye Clayton, Vice Provost for Diversity and Multicultural Affairs 

Student Affairs 
Winston Crisp, Vice Chancellor for Student Affairs 



4:15 p.m. Adjournment 



Feminist Perspectives on Women’s Global Health and Human 

Rights 

A day-long conference sponsored by the Department of Women’s Studies at UNC 

9:00-5:30 FRIDAY, MARCH 16, 2012 
University Room, Hyde Hall, UNC Campus 

Seating is limited. Pre-registration is required. You can pre-register at our website: womensstudies.unc.edu. 

KEYNOTE ADDRESS: 9:30-10:45 

ANNE FIRTH MURRAY 
(Founding President, the Global Fund for Women and Consulting Professor, Human Biology, Stanford University) 

"INTERNATIONAL WOMEN’S HEAL TH AND HUMAN RIGHTS" 

PANEL h 11:00-12:15 MILITARISM, NEO-LIBERALISM AND STRUCTURAL VIOLENCE 

Jocelyn Chua (Anthropology) 

Joan Krause (Law School) 
Lauren Leve (Religious Studies) 

Comment: Emily Burrill (Women’s Studies) 

LUNCH 12:30-1:00 / DESSERT 1:00-1:45 with Susan Harbage Page (Art), Silvia Tomd#kovd (Women’s Studies 

and Anthropology), and Joanne Hershfield (Women’s Studies) 

PANEL Ih 2:00-3:15 THE SEXUALIZATION AND MEDICALIZATION OF WOMEN’S BODIES 

Michele Rivkin-Fish (Anthropology) 

Kia Caldwell (African and African American Studies) 

Maria de Bruyn (Ipas) 

Comment: Hollie Mann (Political Science) 

PANEL IIh 3:30-4:45 REFRAMING KEY ISSUES: POLITICAL AND ETHICAL DIMENSIONS OF GLOBAL WOMEN’S 

HEALTH 

Mary H. Palmer (Institute on Aging and Nursing School) 

Anne Lyerly (Center for Bioethics and Medical School) 

Lydia Boyd (African and African American Studies) 

Comment: Trude Bennett (Maternal and Child Health) 

WRAP UP: Anne Firth Murray 

CLOSING RECEPTION 

TO PRE-REGISTER (REQUIRED) AND TO SEE THE FULL PROGRAM, PLEASE VISIT THE WEBSITE OF THE 

DEPARTMENT OF WOMEN’S STUDIES AT 

womensstudies.unc.edu 
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Dear Eunice, 
I have tried to send a summary of the main points of our dialogue meeting as an attachmenL 3[ am not good at this. I hope you can open it. Tf not, ]?11 bring in a hard copy. 
Press on with resolve and good cheer, the victory is in sight. -Reg 



Summary_ of Hildebrand Dialogue with Chair, Eunice Sahle: Februrary 29, 2012 

A. Ongoing Research Proj ects 

1. Engaging Blackness: Body, A4ind arid Spirit; "lhe Pet~spectives of l~alcolm X, WE.B. Du 

Bois, andHoward Thurman. (I have thought deeply about this project, and nibbled at the 
research and writing for over a decade. I want and need to immerse myself in it for two years 
and get it done.) 

2. 1865, the t~Trst gear of t@eedom in North Caro#na: Pursuing t~eedom with the Hoe arid 
the Sword, the Book andthe Lord (This is the working title of a project that is simmering on the 
back burner while project #1 is being completed. Emancipation is my primary research interest. 
I have given several talks on this specific subject and have gotten good responses.) 

[During my second year as aprofessor at 147lliams College, before I had finished my 
dissertation, I became head of their Afro-American Studies Program. "lhat was just for a year, 

but during my nine years at Williams I was deeply invoh,ed in nearly ever), issue arid crisis 

involving black or La#no students and faculty, on campus or in the neighboring community of 
Pittsfield, MA. UNC has" a much larger and more diverse black community, so my role here has 
not been central at all, but I have been involved on an ongoing basis, mostly behind the scenes, 
but occasionally in a visible administra#ve posi#on. I have been fortunate enough to have 

received recognition for my teaching both at Williams and at UNC...but my research has been a 
step child 1 have let research projects I cared about wither. I wish that I was an effective multi- 

tasker, #ke many of my peers. I am not. I wish I were 40 or 50 years old I am not. I have no 

complaints" or regrets, but ..for the next five years I am committed to giving my research the time, 
focus and respect that I have not given it before. That is now my first priority. I will snarl at 
other responsibi#ties.] 

B. Teaching Initiatives, proposed new courses 

1. Frederick Douglass and 19~ Century Black America (upper level course) 

Douglass was a slave, abolitionist, expatriate, j ournalist, bank president, Republican 
partisan, and ambassador to Haiti among other things. As a writer and orator he 
addressed and debated nearly every issue and theme that shaped the contours of 
century Black America, including issues concerning women’s suffrage, class, and racial 
identity. The body of secondary literature and primary documents concerning 
Douglass is large and accessible. Students will study Douglass as way to engage the 

th major themes and issues of African America in the 19 century. 

2. 7he History of the Black Church arid Social Change (survey course) 
Students will exam the history of the development of distinctive black theologies of 

hope and deliverance; the development of the roles of black preacher as spiritual and 
secular leader; the development of black churches and denominations; and the complex 



roles that all of them played in movements for social change, from the "invisible 
institution" in slave~ to the huge mega-churches of today. 

C. Community Involvement 

1. As a "child of the 60s" this is my interest and inclination (although I have been cutting 
back). My involvement has been facilitated by the fact that I am a member of St. Paul A.M.E 
Church in Chapel Hill. As a result of being a part of that faith community, I interact with people 
who are doing things in the community and they get me involved. It’s that simple. As chair of 
the department’s Liaison Committee, my task is develop relationships that will facilitate the 
involvement of our faculty and students, as well as forge some institutional connections between 
the department and community leaders and organizations. Engaged scholarship is in the DNA of 
African and African American Studies. Ultimately the Carolina Center for Public Service should 
want to have a link to our department website because we were pioneers of that engaged 
scholarship and should become its showcase. [I am working at this, but I am not doing enough, I 

know - but will try to do more after my research leave is over. I need this time to prime the 
pump for my research projects.] 

D. Du Bois Conference 

I have had some informal discussions with a few folk about this and the response has been 
enthusiastic. Our first real brainstorming session will take place on Wednesday, March 21st at 11 
PM, place yet to be decided. Kathy Perkins, Rebecka Rutledge Fisher, and Randall Kenan have 
been urged to attend. Barbara Anderson, Joseph Jordan, Robert Porter, Charlene Regester and 
Kenneth Janken will also be present. Among other things, this conference will be a showcase of 
how the African Studies Center, Stone Center, IAAR, and our Department can work together to 
accomplish extraordinary, things of lasting value, that no one unit could accomplish alone. We 
have different strengths and emphases, and different kinds of staff support. 
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Deax Georges: 

Eunice and I had a veD, good meeting toda?,, providing me with some much needed perspective on the issues the Department is working with these days. She is also 

"training" me to be better about cc-ing the Director and the Chair on my communications, ~ here you both go. Another one to follow to yot~ Georges. Have a nice 

weekend. Barbara 

........ Original Message ........ 

Subject:material fro,n proposal 

Date:Fri, 2 Mar 2012 15:47:16 -0500 

From:Barbara Anderson <b anderson~)unc.edtc> 

To:Mamarame Seck <mseck@email.unc.edu:> 

Dear Mamarame: 

It was wonderfifl to talk ruth you today on the phone. As I said then, you are so good and thoughtful about how to develop the PAL--we are so lncky to have you. I 

am attaching an excerpt from the 2010 proposal as it relates to language instruction and development. 

I look forward to talking with you about how to show that we have expanded and developed our language program during the 4 years of the grant (we aJce 2 ?,ears in, 

and will reapply, InshallalL in 2013/14). In my opiNon, there is no pa~cticular course or language that must be taught in order to be competitive in the next application, 
but we will need to show a dramatic improvement in our progran~. I Inay be wrong, but I tear that if we do not Inove Chichewa forward, or if we retreat from the 

nulnber of languages that we teach, we roll not be successful in our next application. As you said on the phone, there a~ce ways of shaping what we say about qualitative 

improvements that will be significant. We just have to remelnber that the grant application reviewers are also looking at quantitative improvements. 

As frustrating as this process is sometimes, I am more convinced than ever, after talking with you and Eunice today, that the way yon are re-conceiving the PAL and 

the Departmenl’s curriculum in general will only benefit the Center. Thanlcs for letting me be a "bull-dog" about the proj ects in the grant (that’s my j ob), but I am very. 

much admiring the new vision. Onward and upward’. Thanks, Barbara 

Barbara Shaw Anderson 

Associate Director, African Stu@ies Center 

Lecture’s, Depar~ment ~f African and Afro-American Studies 

African Studies Center, CB#7582 

3027 FedEx Global Education Center 

University of North Carolina 

Chape~ Hill, NC 27599-7582 

(919) 962-1406 ollice 

(919) 843-2i02 fax 

h ~ ~p : //africa. une. edu/ 



CRITERION 4: QUALITY OF LANGUAGE INSTRUCTIONAL PROGRAM: Since 2005 we have used 

Title VI and UNC-CH resources and funds to considerably enhance our Program in African 

Languages (PAL). We hired additional instructors, recruited a tenure-track PAL coordinator, 

expanded our course offerings, provided standards-training and professional development for our 

faculty, and created new teaching resources. PAL faculty and courses are sufficient and 

available for high-quality training in our target languages, most of which are LCTL priority 

languages (Cr. 11), and vve intend to continue to stabilize, expand, and improve our PAL in the 

coming years. The blueprint for our enhancements is based on an extensive evaluation of our 

PAL Dr. E. Bokamba of the University of Illinois-UC conducted in the spring of 2008. 

4A & B. Instruction and Enrollment in African Languages: UNC-CH currently offers 

regular instruction in Arabic, Lingala, Swahili, and Wolof, with additional capacity and registrar- 

approved courses in Afrikaans and Chichewa (see Appendix 2). Sub-Saharan PAL faculty reside 

in AFRI, and Arabic faculty members reside in the Asian Studies Department. Training in 

Arabic and Swahili is provided through the advanced level, and Lingala and Wolof are offered 

through the intermediate level, with plans to provide advanced instruction in Wolof. African 

lusophone and francophone language and literature are taught at advanced levels and in 

Freshman Seminars (see Cr. 3 and PORT & FREN in non-language course list). 503 students 

enrolled in African languages during 2008-0% Since 2006, the number of students in Arabic 

courses has more than doubled (from 164 to 376). With implementation of evaluation 

recommendations, enrollments in Swahili and Wolof have increased dramatically in the past 

year, and Lingala has remained stable (see table 4~1)~ At least 40% of our Swahili students come 

from Health Affairs, and our Swahili LAC (described below-) is geared to the interests and needs 

of STEM students at the graduate and undergraduate levels by focusing on health and 



environment issues. Graduate student interest in our languages is strong; in the past 4 years, CGI 

has awarded more than 40 FLAS fellowships in Arabic and Swahili, and 2 in Wolof. NRC 

funding in the last cycle enabled UNC-CH to strengthen and expand its African language 

offerings by the addition of 11 new courses since 2005, and the development of resources to 

enhance intermediate and advanced language instruction. Instruction in Arabic and Swahili is 

also available during summers at UNC-CH. Because we have had difficulty finding a qualified 

Chichewa instructor for regular credit courses, we have offered (with IEPS approval) month-long 

workshops each year, with native-speaking instructors and developing medical-oriented teaching 

materials, in collaboration with the School of Public Health. 

African 1 1 1 * NiA 
Linguistics 
Afrikaans 1 2 l N/A 

Arabic ** 4+ 11 5 1 376 
Chichewa 2 3 1 17 

Swahili** 3+ 9 2 1 102 

Lingala 2 4 1 20 

Wolof 2 4 1" 5 

Will be offered for the first time in Fall 2010 

Offered as a Special Topics course upon demand. 

Minor offered. 
Offered 2006-2010 as non-credit 1-month workshop for 

students in PH, Med, Dent preparing for Malawi internstfips 

2009-10 123 students 
2009-10 17 students 

2009-10 22 students *Taught by PAL Coordinator 

Students wishing to study African languages not currently offered at UNC-CH are frequently 

referred to SCALI, a joint effort of Title VI Africa NRCs. In recent years, a number of 

outstanding UNC-CH students have been awarded funding to attend SCALI (Wolof and Yoruba) 

or African language programs offered by other providers. 

Courses in Other Disciplines: In addition to language courses, UNC-CH is the only institution 

in the U.S. to offer Languages Across the Curriculum (LAC) in African languages (Swahili and 

Arabic), developed and funded through our previous NRC grant. UNC-CH’s LAC program is a 



collaborative project of 5 UNC-CH NRCs and related language and area studies faculty, and it 

has enabled more than 1400 students to integrate language skills in 9 languages into 

interdisciplinary coursework in 116 disciplines. In all our LAC courses, the target language is the 

vehicle of instruction, and taught by a native-speaker. Our S~vahili LAC course uses health and 

environment content to meet needs of STEM and Public Health students. 

4C. Language Faculty and Instructional Assistants: UNC-CH’s PAL is coordinated by a 

tenure-track faculty member with extensive training in linguistics and language pedagogy, and 

virtually all African language courses at UNC-CH are taught by full-time faculty. Amer, Seck, 

and Yaqub are tenured or tenure-track, while Isleem and Mutima are longstanding full-time 

faculty in fixed-term appointments; UNC-CH created a fixed-term line and assumed full-support 

for our Lingala instructor, Fhunsu, in this last cycle; and our other instructors (Arabic and 

Swahili) are fixed-term We have added a temporary Swahili instructor and a TA to our PAL 

staff (not in our last proposal); as a result, two sections of Swahili are now available at the 

beginning level, and advanced Swahili is offered for the first time. 

Pedagogy training: All faculty and staff responsible for language instruction have received 

pedagogical training in proficiency-oriented, performance-based instruction. Most participate in 

workshops or conferences on pedagogy and second-language acquisition (this spring 2 of our 

PAL faculty will present papers at ALTA). In 2009 all PAL faculty engaged in a 2-day intensive 

~vorkshop on proficiency-based African language instruction, taught by the NRLC Director. 

Our PAL coordinator was actively involved in Wolof STAMP development, and he has been 

engaged by ACTFL to work with Wolof standards and assessment. He and our new Swahili 

instructor regularly teach at SCALI. The LAC program Coordinator, Dr. Tanya Kinsella, who is 

trained in foreign language methodologies, works closely with PAL faculty and TAs to monitor 



and develop these classes. All Arabic and S~vahili LAC resources are available to the public on 

our LAC web site. 

4D. Quality of Language Instruction and Resources: In its pedagogical orientation, the 

program promotes three combined approaches: communicative-oriented, student-centered and 

content-based, further assuring performance-based instruction. General goals are based on the 

Standards for Foreign Language Learning organized under: Communication, Culture, 

Connections, Comparisons, and Communities, and standards are delineated for each element and 

are woven into each lesson and in assessment. 

UNC-CH has worked rigorously to ensure that our language programs are of high quality, in 

line ~vith national standards. Our PAL Coordinator meets monthly ~vith language faculty to 

discuss and improve instruction. Clearly defined performauce-based instructional goals for 

each language instill cultural competence as well as productive and receptive proficiency in each 

of the four language skills: speaking, listening, reading, and ~vrifing Instructors of elementary 

and intermediate language courses take ACTFL standards of proficiency into account when 

designing and implementing their courses. Interview-exams assess oral/aural proficiency, while 

communicative written tests require students to use the target language in authentic real-life 

contexts to determine writing and reading competency. 

The PAL Coordinator has established specific proficiency requirements for each language 

level, across all languages, and instructors and students engage in continuous assessment 

throughout the semester. Instructor evaluation includes two class visitations per semester by the 

PAL coordinator, instructor peer observation, frequent consultations between the coordinator and 

instructors, and feedback ~vith regard to classroom observations. Student evaluations include 

placement tests, final written examinations and oral proficiency tests at the end of each semester, 



using ACTFL guidelines for proficiency. Student surveys are used annually for improvement 

and for student recruitment. In all languages, current evaluation and assessment will incorporate 

the new requirements for instructor-administered FLAS language assessments. 

Resources: Numerous resources for language instruction have been created by our PAL faculty, 

including extensive audio-visual material from Senegal for Wolof instruction and vocabulary 

enhancement for Lingala instruction. Campus resources enhance the quality of UNC-CH’s 

language programs. Many audiovisual materials housed in the Foreign Language Resource 

Center (FLRC) have been digitized and made easily accessible to students and instructors via the 

internet. To support faculty in the use of such technologies, the FLRC manages an Instructional 

Resource Lab, which maintains online web tutorials, schedules training seminars on software 

applications and hardware use, and is open for personal consultations or walk-in assistance. The 

FLRC also offers three smart-technology computer classrooms available on reserve, a recording 

room and phonetics lab for linguistics teaching and research, student listening/viewing and 

computer labs, and a collection of classroom audiovisual materials and equipment for the use of 

language instructors. The FLRC resources are bolstered by a growing selection of PAL-related 

print and audiovisual titles held at UNC-CH libraries. Students wishing to strengthen their 

language skills and cultural knowledge outside the classroom have many extracurricular options, 

including student groups such as the Arabic Conversation Club, the Arabic Calligraphy Club, 

OASIS, and weekly Lingala, Swahili, and Wolof language tables. For students seeking to 

practice their language skills in the target country, UNC-CH’s Study Abroad Office offers 

valuable information and counseling on program options (see Cr. 2B). 

The AS(’~ proposes to develop the PAL through additionaljktculty lines, course and materials 

development, creation of an African Languages minor, revision of current courses so that they 



will be more accessible to FLASjbllows and Busmess School students (summer intensive SWAH 

and 25% business content developed for intermediate SWAH and ARAB), continued professional 

development of PAL faculty at UNC-CH and m the region, and continued support for, and 

evaluation of significant collaborative projects such as LAQ FLAS, and S(’~ALI (see Cr. 8). 

What we orooosed to do: 

Our thematic initiatives and general capacity-building activities focus on 4 obj ectives directly 

related to our purpose (see Appendix 4). Our goals and projects are further described below: 

Language Instruction: We will build and enhance our existing PAL as a vibrant and 

sustainable component of existing Africa-related programs and initiatives at UNC- 

CH, working to enhance our existing language offerings, expand our language 

program, create a new minor in African Languages, more fully engage STEM and 

professional school students, and enhance the African language programs at smaller 

institutions in our region. We therefore request funding to: (a) expand our African 

language offerings, and allow our existing faculty to create and sustain a new minor 

in African languages, by hiring additional fixed-term instructors for Swahili and for 

Wolof (UNC-CH match); (b) add depth to current and future language offerings by 

funding the development of 3 courses in advanced or superior language and 

supporting new instructional resources in all PAL languages; (c) promote summer 

language study by revising our current summer Swahili course to meet FLAS 

fellowship requirements; (d) in collaboration with our CIBER, revise intermediate 

courses in Swahili and Arabic to include 25% business content (i~vitational Priorities 

1, i_~); (e) funding Malawi-based elementary Chichewa instruction to students in 



Public Health, Medicine, Dentistry, and other STEM fields in the first weeks of their 

internships there, with the goal of regularizing on-campus Chichewa instruction 

through collaboration with our Institute of Global Health (Invit~fic~lal Priority 3); 

support the teaching of Swahili and Arabic LAC (Invitational Priority 1); (g) provide 

our language faculty funds for professional development opportunities including a 

workshop with our FLRC on new technologies, NALRC trainings and ALTA 

meetings; (h) support a new Faculty Working Group on African Languages that will 

include participants from regional CCs and HBCUs (~i~vitati~nal Priority 2); and (i) 

support to SCALI and to WARA in preserving African language materials through 

the African Language Materials Archive (~vitation~l l~riority 1). 



African Studies Center, UNC-CH 

Objectives to be reached by 2014 

African Languages 
Objective: Expand and 
strengthen Program in 
African Languages, 
especially with regard to 
professional student needs 

Activities 
-Increase adv. courses 
offered through grants & 
new instructors 
-Develop intensive summer 
Swahili 
-Develop viable Chichewa 
program for Med., Dent., & 
PH students 
-Create minor in PAL 
-Collect: Wolof materials 
-Recruit high-quality FLAS 
applicants from BUSI, PH, 
LAW, & other professional 
schools 
-Provide PAL :faculty 
development 

Performance Indicators 
-Adv. Wolof, intermediate 
Business Swahili & Arabic, 
elem. Chichewa, & 
linguistics taught regularly 
-10 students taking summer 
Swahili 
-10% increase in Business, 
Law, & Pub. Health student 
enrollment 
-Establish PAL minor w. at 
least 5 students 
-Create Wolof collection for 
Libra~ 

Measurement 
-Annually examinc course & 
enrollment data 
-Annually examinc FLAS 
participant course enrolhnent 
-Annually review FLAS pre- 
and post- language 
assessments 
-Review Wolof Collection & 
monitor usage 

Y3 & Y4 in-depth 
Collaborative Evaluation 
of LAC & FLAS 
(see Cr. 9C ) 

Graduate Programs 
Objective: Improve training 
& preparation ofundergrad, 
graduate and professional 
school students for careers in 
areas of national need 

Activities 
-Develop new seminars for 
Grad. Cert. 
-Support grad student 
participation in faculty 
seminars/working groups 
-Provide professional 
development of Career 
Counseling staff for Africa- 
related careers in areas of 
national need 
-Provide FLAS fellows with 
orientations to careers in 
government 

Performance Indicators 
-Increase by 4 # of graduate 
level courses 
-At least 5 graduate students 
engage in Grad. Cert. 
-Increase by 50% grad/prof. 
sch. studems participating in 
faculty working groups 
-Increase by 20% gradnates 
entering government and 
non-profit service 

Measurement 
-Annually examine course & 
enrollmcnt data 
-Review FLAS applications, 
placements, & alignment 
with national needs 
-Review data on student 
participation & learning in 
working groups thru :focus 
groups/survey s 
-Analyze alumni career 
placementsiFLAS storeys 
biennially 
Y2 in-depth Collaborative 
Evaluation of Curriculum 
De,,’.; Y3 & Y4 of LAC & 
FLAS (see Cr. 9C ) 

Thematic Initiatives 
Objective: Enhance and 
expand capacity to teach 
about Sustainability & 
Islamic Africa 

Activities 
-Develop new courses 
-Support faculty working 
groups and research 
-Develop Burch study abroad 
on Sustainability 
-Bring African scholars for 
engagement w/faculty and 
students at UNC 
-Strengthen & create 
linkages w/African inst. 
-Annual events such as 
lectures, conferences, 
roundtables, & symposia re 
Sustainability/Islamic Africa 
-Enhance Library. 

Performance Indicators 
-3 new courses in policy and 
practices in sustainability 
-1 new course in Islamic 
Africa 
-1 new study abroad program 
-1 elfluanced and 1 new 
linkage with African 
institutions 
-At least 5 events/year on 
thematic initiatives with at 
least 300 participants 

Measurement 
-Anm~ally examine course & 
enrollment data 
-Anm~ally review event 
participation data 
-Examine administrative data 
on linkages 
-Analyze biennially :faculty 
SUlveys and intel~dews re 
impact of initiatives 
programs 

Y2 in-depth Collaborative 

Evaluation of Curriculum 
Development (see Cr. 9C) 

Outreach 
Objective: Improve/support 
knowledge of Africa and 
theraatic initiatives for K-16 
and professional 
constituencies 

Activities 
-Expand lending libra,7 
resources and activities 
-Facilitate study group to 
East Africa w. follow-up 
resources 
-Provide course development 
grants and other prof. 
development lbr CC & 
HBCU faculty, journalists, & 
health professionals 
-Provide ASC staff with 
skills and knowledge about 
how to assess 
effectiveness/impact of 
Outreach activities, then 
improve/refine 

Performance Indicators 
-Increase by 10% library 
resources 
-Increase by 20% usage of 
library resources 
-20 NC educators to 
Tanzania, better teaching 
East Africa 
-7 CCiHBCU courses 
w/Africa content 
-At least 15 targeted faculty 
& professionals participate in 
Center Activities each year 
-new data collection methods 
implemented/evaluated 

Measurement 
- Analyze annually data on 
usage of Outreach resources; 
number & type of materials 
-Assess group study trip 
impact in focus group & 
surveys 

-Annually review pre- and 
post-participation surveys 
with target professionals 
-analyze K-12 lbcus groups 
on outreach needs 

Y1 in-depth Collaborative 

Evaluation of Outreach; 
staff development re 

Evaluation (see Cr. 9C) 
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Department of 
African and Afro-American Studies 

List of CCO Courses to be offered via the Friday Center 
Fall 2012 

Carolina Courses Online (CCO) 
CCO courses operate on the regular semester schedule, are totally online (asynchronous), and are 
offered during fall and spring semesters and over one summer session that spa~s both UNC 
summer sessions. 

Course Course Name Instructor Name and 
Number Email Address 

Black Experience to 1865 Charlene Regester 
AFAM: ! 01 

regester@email.unc.edu 

Note: If courses tend to enroll ten or fewer students each semester, please consider offering 
them just once a year. 

The potential impact of overload pay should be considered for any instructors who are full- 
time faculty members. Each time an instructor revises and teaches a course, they receive $5900 
(for TAs) or $6 ! 50 (for faculty and others with PhDs). If they have recently authored the course, 
they receive an additional $4,000. If these amounts exceed the overload limit for an?, instructor, 
please contact us so that alternative arrangements can be discussed. 

Please sign below and return to Judith Benowitz ~t the Friday Center (CB# 1020). By signing 
below, you affirm that these .instructors have been or will be appointed to the appropriate rank 
within your department/school and meet tlne minJmtm~ requirements of the Southern Association 
of Colleges and Schools, our accrediting agency, l’or teaching the course or courses designated. 

Dean, d~-m~tment Chair,~r Associate h Date 



From: 

Sent: 

To: 

Subject: 

Attach: 

Barbara Anderson <~b anderson@unc.edtc, 

Friday, March 2, 2012 4:48 PM 

SaNe, Eunice N <eunice@email.tmc.edtr~ 

Nzongola-Ntalaja, Georges <nzongola@email.unc.edu> 

graduate certificate documents 

Graduate School Approval Memo.pdf; A~A~\S Support Letter.pdf; African Studies Graduate Courses 400-999.pdf; ASC Support 
Letter.pdf; Certificate Program Application (revised).pdf; Gradnate Certificate Student Application.pdf; 
CertificateProgramApplicationForm.doc; Latin Am Studies grad cert app.doc 

Dear Eunice: 
Per your request, here are the documents I found in our files pertaining 
to the Graduate Certificate I am having technical problems with Ron 
Strauss’ approval emai[, but it essentially said all was well, but 
pamcipation in our Carolina Seminar needed to be required Below is 
the link on our web site and also similar certificates for Latin 
American Studies and Slavic Studies. 

You’ll notice there is no requirement that any course be taken in the 
Department, and the word docunmnt is an early application draft that had 
the Center as the certificate-granting unit (there is some interesting 
language in that one); the pdf is ~vhat eventually went to the Graduate 
School for approval. I was undergoing medical treatment when Mike put 
all of this through. 

He’ll have more insight and information for you, bm I do recall that 
one of the more trying issues was that our Certificate is more difficult 
for students to acconrplish because only African Studies (not other Area 
Studies Centers) requires that all 4 courses be outside the student’s 
home department. This makes it nearly impossible for professional 
school students to do, even for our FLAS recipients (the main customers 
for this certificate). 

Last fall when we were trying to wurk out a few "kinks" for a student 
who wanted to pursue the certificate, we were trying to thirtk about how 
to give students credit for attending the seminar, because this, in 
essence, created a 5th course (the seminar nreets over 2 semesters, 
usually 6 times@ear). It was at that point we were trying to thirtk 
about creating an independent stu@ of some kind front the Department. 
We abandoned this for obvious reasons. Currently there are no students 
pursuing the Certificate, though I anticipate interest from a Pl-tD 
student in Romance Languages in the fall. 

hope this is helpful. Warm regards, Barbara 

http:i/africaunc.edu~’students/grad cert/grad cert main.asp 
http ://isa.unc.edu~’academics/graduate#Graduate%20Celtificate 
http ://cseees uric. eduiprospective-stu dentsigradu ate-certificate 

Barbara Shaw Anderson 
Associate Director, Aticican Studies Center 
Lecturer, Department of African and Afro-~merican Studies 
AIicican Studies Center, CB#7582 
3027 FedEx Global Education Center 
University of Nolth Carolina 
Chapel Hill, NC 27599-7582 
(919) 962-1406 office 
(919) 843-2102 fax 
b anderson@unc edu 
http://africa.unc.edu/ 



FROM: 

RE: 

DATE: 

Michael Lambert, Director, African Studies Center 

Julius Nyang’oro, Chair, Department of African and Afro-American Studies 
Bobbi Owen, Senior Associate Dean for Undergraduate Education, College of Arts 

and Sciences 
Jonathan Hartlyn, Senior Associate Dean for Social Sciences and International Programs, 

College of Arts and Sciences 

Stephanie Schmitt, Associate Dean for Academics, The Graduate SchffN457 

Proposal for the Graduate Certificate in African Studies 

September 17, 2009 

I write to provide you feedback on your proposal for the Graduate Certificate in African Studies 
heard by the Academic Policy Committee of the Administrative Board of the Graduate School on 
September 16, 2009. The Committee voted to approve the proposal and submit it to the Office of the 
Provost for final review and approval. 

The Committee was very favorable about the proposed Certificate. The group discussed the solid 
planning you have done and the clear intent for this program. It appears students who earn the 
Certificate will be well-prepared for research in this specialty area in their future careers. 

There were several questions raised, and our approval was contingent on these changes being 
incorporated prior to implementation. 

The Committee agreed with the recommendations and requirements from the Administrative 
Boards of the General College and the College of Arts and Sciences. 

In reviewing the provisional listing of courses, Committee members were concerned that 
many courses focused on "developing countries" which ma~v or may not represent African 
Studies, often depending on the instructors’ interests in a given term. The Comlnittee 
recommended that Certificate directors ensure a student’s approved plan of study includes 
courses that have emphasis on African Studies in the term they enroll. One suggestion is to 
establish a minimum proportion of the course that should focus on Africa, i.e., 40% of the 
course content. 

The Committee recommended that Certificate participants be required to participate in the 
Carolina Seminar in African Ecology and Social Process, instead of strongly encouraged. 
This experience will afford them opportunities to hear presentations on relevant work in the 
area and to develop a sense of community among the Certificate cohort. 

The proposal will now be sent to the Provost’ s Office for final review and approval. When I receive 
their decision, I will communicate it with you and other appropriate campus offices. Should you 
have any questions, please feel free to contact me at sschmitt@email.unc.edu. 
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August 28, 2009 
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CAMPUS [~OX 3395 

CHAPEL HILL, NC 27599~3395 

T 919-966-5496 

F 9|9~962,~694 

Karen Gil, Dean of the College of Arts and Sciences 
Stephen Matson, Dean oft.he Graduate School 
University of North Carolina at Chapel Hill 

Dear Dean Gil and Dean Matson: 

I am writing to express my support for the proposal t6 establish a graduate 
certificate in African studies. 

The Department of African and Afro-American Studies is looking toward the 

development of a graduate program that will offer masters and doctoral 

degrees in African studies. This certificate program with provide us with a 
valuable initial step in this direction. For now and into the future, this 

progranl will provide graduate students at UNC-CH who are pursuing 

advanced degrees in departments other than ours with the rigorous training 

that they will need to conduct quality research in this field, 

As Chair of the Department of African and Afro-American Studies, the unit 
which will offer the proposed certificate, I am pleased to provide all the 
support necessary to make this program a success. 

Please feel free to contact me should your review committe~ have additional 
questions. 

Sincerely, 

Julius Nyang’oro 
Chair 



Provisional List of UNC Courses for the African Studies Graduate Certificate 

Course 
AFRI 

AFRI 

AFAM 

AFRI 

AFRI 

AFRI 

AFRI 

AFRI 

416 

430 

474 

Long Title 
Human Rights and Social Justice 
Movements in Africa 

Comparative Studies in Culture, Gender 
and Global Forces 

Key Issues in African and Afro-American 
Linkages 

480 Ethnography of Africa 

520 Contemporary Southern Africa 

521 East African Society and Environment 3 

522 

523 

West Africa: Society and Economy in the 3 
Twentieth Century 

Central Africa: The Politics of 
Development 

Cr Description instructor 
3 Prerequisite, AFRI 101 or equivalent. Examines key theoretical and Sahle, Staff 

philosophical debates on human rights and explores how they have 
informed major themes of human rights struggles in Africa. 

3 (AFAM 430/130, WMST 430/130) Prerequisite, permission required. Dunbar, Staff 
Examines participatory development theory and practice in Africa and the 
United States in the context of other intervention strategies and with 
special attention to culture and gender. Requires two to four hours a 
week of community service. 

3 (AFRI 474/174) For advanced undergraduates and graduate students. Selassie, Staff 
This course is intended to explore theoretical and methodological issues 
concerning the historical linkages between African and Afro-American 
peoples. 

3 By examining ethnographic texts, students will learn about topics in Lambert, Staff 
African studies such as systems of thought, aesthetics, the economy, 
politics, social organization, identity, and the politics of representation. 

3 (PWAD 520/121) Prerequisite, AFRI 101 or equivalent. Study of the Nyang’oro, Staff 
history, politics, and economic development of southern Africa in the 
twentieth century. 
Prerequisite, AFRI 101 or equivalent. Study of the history, politics, and Nyang’oro, Staff 
economic development of Kenya, Uganda, and Tanzania in the twentieth 
century. 

Prerequisite, AFRI 101 or equivalent. Interdisciplinary course on twentieth-Lambert, Dunbar, Staff 
century west Africa. Topics vary but are likely to include demography and 
health, gender, urbanization, labor, religion and politics, and education. 

Prerequisite, AFRI 101 or equivalent. Study of the postcolonial political 
economies of central African states, with emphasis on the state’s role in 
development, the changing character of state/society relationships 
(including recent pressures for democratization), and the local impact of 
regional and global external linkages. 

Staff 



AFRI    524 North-East Africa Selassie, Staff 

AFRI 

ANTH 

ANTH 

ARAB 

ARAB 

ART 

ART 

ART 

540 21st Century Scramble 

422 Anthropology and Human Rights 

626 African Cultural Dynamics 

434 Modern Arabic Literature in Translation 

453 Film, Nation, and Identity in the Arab 
World 

453 Africa in the American Imagination 

487 African Impulse in African African- 
American Art 

488 Contemporary African Art 

3 Prerequisite, AFRI 101 or equivalent. This course covers the history of 
colonial governments between the end of World War II and the onslaught 
of decolonization (1919-1994) in north-east Africa and the region’s 
political systems thereafter. 

3 Prerequisite, AFRI 101 or equivalent. Examines the 21st-century global M. Lee 
competition for African resources and compares it to the 19th-century 
"scramble for Africa." Major actors include the European Union, the 
United States and China. 

3 An examination of human rights issues from an anthropological 
perspective, addressing the historical formation of rights, their cross- 
cultural contest and the emergence of humanitarian and human rights 
organizations on a global scale. 

3 In-depth reading of several books and articles that consider the Staff 
interaction between indigenous African traditions and intrusive colonial 
and post-colonial forces. Emphasis on class discussion. Short papers 
and individual projects. 

3 Course treats a variety of themes and genres of Arabic literature from the Staff 
mid-20th century to the present. 

3 Introduction to the history of Arab cinema from 1920s to present. Covers Yaqub, Staff 
film industries in various regions of the Arab world and transnational Arab 
film. All materials and discussions in English. 

3 (AFRI 453) Prerequisite, art history or permission of the instructor. Magee, Staff 
Examines the ways African art appears in United States popular culture 
(advertisements, magazines, toys, films, art) to generate meanings about 
Africa. Addresses intersecting issues of nationalism, multiculturalism, 
imperialism, nostalgia, race. 

3 (AFAM 487/081) This class will examine the presence and influences of Magee, Staff 

African culture in the art and material culture of Africans in the Americas 
from the colonial period to the present. 

3 (AFRI 488) Prerequisite, ART 152 or 155 or permission of the instructor. Magee, Staff 
Examines modern and contemporary African art (1940s to the present) 

for Africans on the continent and abroad. Examines tradition, cultural 
heritage, colonialism, postcolonialism, local versus global, nationalism, 
gender, identity, diaspora 

Redfield, Staff 



ART    561 3 Anderson, Staff 

ART 

Art of Medieval Islamic Spain and North 

Africa 

957 Seminar in African Art: 

Prerequisite, ART 154 or permission of the instructor. This course 
introduces the art and architecture of medieval Islamic Spain and North 
Africa between the eighth and 16th centuries. 

This course explores the unfolding of modernisms in Africa and their 
affect on artistic production during the twentieth century with an eye 
toward understanding the nuances and complexities of their various 
forms and their relationships with European modernism. We will begin 
with theoretical discussions of modernism and its global manifestations 
and then look at specific African case studies through various geographic 
locales (Ethiopia, Nigeria, Mall, Senegal, South Africa, Zimbabwe) and/or 
specific media (painting, photography, sculpture, textiles). 

Magee, Staff 

PLAN 

COMM 

DRAM 

ECON 

ECON 

EPID 

685 Water and Sanitation Planning and 
Policy in Lesser Developed Countries 

649 Third World Media 

475 

851 

Costume History: Africa, Asia, and 
Arabia 

Health Economics for Developing 
Countries 

966 Seminar in Economic Development 

756 Control of Infectious Diseases in 
Developing Countries 

3 (ENVR 685/286) Permission of the instructor. Seminar on policy and 
planning approaches for providing improved community water and 
sanitation services in developing countries. Topics include the choice of 
appropriate technology and level of service, pricing, metering, and 
connection charges; cost recovery and targeting subsidies to the poor; 
water venting; community participation in the management and operation 
of water systems; and rent-seeking behavior in the provision of water 
supplies. 

3 The cultural and educational uses of radio and television are studied in 
the developing countries of Africa, Latin America, and India. Emphasis 
will be placed on the new electronic media and their effectiveness in 
serving developing countries. 

3 A survey of the traditional costume forms on the African Continent, in 
Asia (China, Japan, India), and on the Arabian Peninsula. 

3 Prerequisites, ECON 710 and 771 or permission. Major topics are: how 
health and development are related, the demand for health services, cost- 
benefit and cost-effectiveness analysis, and methods for financing health 
care in developing, resource-constrained nations. 

1-3 This course is an introduction to the literature and research methods of 
economic development and transition economies. 

3 Prerequisite, EPID 6001160]. Epidemiology and control of selected 
infectious diseases prevalent in developing countries. Course involves 
lectures, critical discussions of published articles and a final group 
project. 

Whittington, Staff 

Staff 

Owen, Staff 

Akin 

Conway 

Meshnick, Pettifog Staff 



EPID 757 Behets, Weir 

GEOG 

GEOG 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

Epidemiology of HIV/AIDS in Developing 
Countries 

445 Medical Geography 

452 Mobile Geographies: The Political 
Economy of Migration 

504 African Intellectual History 

534 The African Diaspora 

535 Women and Gender in African History 

54O 

541 

542 

African Intellectual History: Discourse, 
Knowledge, Politics 

African Environmental History: Ecology, 
Economy, and Politics 

Development in Africa and its 
Discontents 

543 Histories of Health and Healing in Africa 

722 Readings in Contemporary Global 
History 

3 Prerequisite, EPID 6001160]. This course examines the epidemiology of 
AIDS from an international perspective. It considers the AIDS pandemic 
in a broad epidemiology perspective, including key aspects of basic, 
clinical and social science. 

3 The human ecology of health is studied by analyzing the Staff 
cultural/environmental interactions that lie behind world patterns of 
disease distribution, diffusion, and treatment, and the ways these are 
being altered by development. 

3 This course explores the contemporary experience of migrants. Various Cravey 
theoretical approaches are introduced, with the emphasis on a political 
economic approach. 

3 This course traces Africa’s modern intellectual history, exploring such Lee, Staff 
topics as Africa’s place in history, African nationalism, pan-Africanism, 
the problem of colonialism, and the meaning of progress. 

3 A comparative examination of the movements, experiences, and 
contributions of Africans and people of African decent from the period of 
the Atlantic slave trade to the present. 

3 (AFRI 535/182) Analysis of historical transformations in Africa and their 
effects on women’s lives and gender relations. Particular themes include 
precolonial societies, colonialism, religious change, urban labor, 
nationalism, and sexuality. 

3 This course traces Africa’s modern intellectual history, exploring such Lee, Staff 
topics as Africa’s place in history, African nationalism, pan-Africanism, 
the problem of colonialism, and the meaning of progress. 

3 This course addresses the major themes of the environmental Lee, Staff 
history of Africa with an emphasis on issues of local ecology, 
land use, and labor and the struggles over these issues. 

3 This course examines the changing meanings of the idea of development Lee, Staff 
in Africa and the role that Africans have played in shaping these 
meanings from the late 19th century. 

3 This course focuses on the historical, social, medical, cultural, policy, and Lee, Staff 
economic aspects of health and health crises in Africa. 

3 Focus on the 19th and 20th centuries. Mixing theory, case studies and Lee 
comparisons, the readings reflect disciplinary diversity. 

Lindsay, Staff 

Burrill, Lindsay, Staff 



HPAA 

INTS 

INTS 

LAW 

MHCH 

MHCH 

660 

4O5 

4O6 

457 

716 

722 

International and Comparative Health 
Systems 

Comparative Political Economics of 
Development 
Transitions to Democracy 

African Law and Development 

International Family Planning and 
Reproductive Health 

Issues in International Maternal and 
Child Health 

3 Methods of comparing health systems, examinations of related national Fried and Harris 
health systems, and analysis of related high prevalence health issues. 
Fall. Fried, Harris. 

3 Political, economic dynamics of selected countries in Asia, Latin America, Sahle, Staff 
Caribbean, and Africa. 

3 Transitions to liberal democratic political structures in Latin America, Staff 
Asia, Africa, and the former Soviet bloc. 

3 This course will critically examine the so-called Law and Development Kelley, Staff 
Movement, particularly as it has played out across the African Continent. 
The course will assess law and development in Africa from an 
interdisciplinary perspective, drawing on legal texts such as state 
constitutions and statutes, and upon readings in History, Anthropology, 
and Political Science. The inquiry will include several case studies of 
recent law reform efforts in specific African countries. 

3 Permission required for nonmajors. Course helps gain knowledge and 
understanding of health, social, and community-related dynamics that 
contribute to the reproductive health status of adoloscents and adults in 
less developed countries. Three lectures hours per week. 

3 Permission required for nonmajors. The course focuses on key Singh, Staff 
issues concerning the health status and needs of mothers and children, 
primarily but not exclusively in the developing world. Topics include 
primary health care; measurement and indicators of health status; levels 
and patterns of maternal and child morbidity and mortality; major 
programmatic intervention; oral rehydration therapy; and national policy 
orientations towards the health needs of these two groups. 

Bloom, Curtis, Staff 

NUTR 

POLl 

POLl 

745 International Nutrition 

431 African Politics and Society 3 

449 Human Rights and International Criminal 3 
Law 

Provides a broad overview of international nutrition research issues, 
programs and policies. Topics will include micronutrient deficiencies, 
child feeding and growth, determinants of under- and over-nutrition, 
chronic disease and nutrition, food fortification and supplementation and 
nutrition intervention programs and policy. 

Prerequisite, POLl 131 or 241, or AFRI 101. Comparative analysis of 
state-society relations in selected postcolonial African countries. 

This course examines international efforts to punish genocide, crimes 
against humanity, and war crimes. The evolution of international criminal 
law, jurisdiction, remedies, problems, alternatives, and recent case 
studies is included. 

Bentley, Adair 

Reynolds, Staff 

Lefebvre, Staff 



PUBH 420 AIDS: Principles, Practices, Politics Strauss 

POLl 

PUBH 

PLCY 

PLCY 

SOCI 

SOCI 

744 

510 

785 

African Politics: Challenges of 
Democratization and Development 

Interdisciplinary Perspectives in Global 
Health 

Public Investment Theory and 
Techniques 

895 Topics in Poverty and Human Resources 3 

419 Sociology of the Islamic World 

45O Theory and Problems of Developing 
Societies 

3 This course offers participants a multi-disciplinary perspective on 
acquired immunodeficiency syndrome (AIDS) --its etiology, immunology, 
epidemiology and impact on individuals and society. How AIDS is framed 
by a society determines not only how sick persons are treated by the 
degree to which the rights of the individual are upheld. 

3 Study of the politics of development in contemporary Africa, with 
emphasis on changing state society relations, the roles of peasants and 
women in politics, and prospects for democratization. 

3 This course explores contemporary issues, problems, and controversies 
in global health through an interdisciplinary perspective. It examines the 
tapestry of social, economic, political, and environmental factors that 
affect global health, and will cover the major determinants of, and 
responses to, poverty and health in developing countries. 

3 Theory and techniques of public investment planning and cost-benefit 
analysis involving synthesis of economic, political and technologic 
aspects. Special focus on project and program evaluation in the Third 
World. 

Topics covered include poverty, welfare and human resources from an 
economic perspective. For students wanting to specialize in social and 
behavioral approaches to the study of population and demographic 
phenomena. 

3 Investigates issues such as tradition and social change, religious 
authority and contestation, and state building and opposition in Muslim 
societies in the Middle East and around the world. 

Theories concerning the development process (motivational vs. 
institutional economics vs. political and social development; similarity of 
sequential states and outcomes) will be related to policy problems facing 
the developing nations. 

Staff 

Bentley, Van Vliet, Staff 

Whittington, Staff 

Handa 

Kurzman, Staff 



WMST 3 Booth 890 Graduate Seminar on Human Rights, 
Feminism, and Sexuality 

This course is part of the Human Rights Cluster and is offered to 
graduate students from all departments. We will discuss the history, 
discourse, and applications of "human rights" by examining the 
perspectives and experiences of feminist or women’s rights activists. 
Focusing in particular on campaigns around sex work, HIV/AIDS, and 
"sexual orientation" and "gender identity," we will study how feminist and 
sexual/gender rights activists have critiqued and used "human rights" 
discourse to get national governments and the international community to 
see women and sexual/gender minorities as "humans." 
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Karen Gil, Dean of the College of A~s and Sciences 
Stephen Matson, Dean of the Graduate School 
Universi~ of Noah Carolina N Chapel Hill 

Dear Dean Gil and Dean Matson: 

I write to express my support for the attached proposal for a graduate 
certificate in African studies. 

As home to a National Resource Center in African studies the University of 
North Carolina at Chapel Hill has established itself as a leading research 
university in the United States in this field. The establishment of a graduate 
certificate in Africm~ studies will enhance the prospects 0f our graduates in a 
competitive market for academic positions. By underlining our commitment 
to graduate education in African studies at UNC-CH this certificate 
represents a vital and necessary step in the ongoing development of our 
African studies program. This certificate program will solidify our position 
nationally in African studies and open the possibility of securing federal 
funding under the Foreign Language and Areas Studies Program for graduate 
student fellowships. 

As Director of the African Studies Center, the unit which will administer the 
proposed certificate, I am pleased to provide the necessary support and the 
resources required to administer and manage the proposed certificate. 

Please feel free to contact me should your review committee have additional 
questions. 

Sincerely, 

"P 9t9.843-ol 29 

g/lob a L~n c.e d~l/a f~’ica 

Michael Lambert 
Director 



Certificate Program Application Form 

Please use this application form as a guide for your Certificate Program proposal. 
You may also create your own format, as long as each question is addressed. 

Name of Proposed Certificate Program: Graduate Certificate in African Studies 

Sponsoring Department or Unit Name: Department of African and Afro-American Studies 

First Term the Certificate Would be Offered: Fall 2010 

Primary Contact Name: Michael Lambert, Director, African Studies Center 

Address and CB #: CB#7582, FedEx Global Education Center 

Phone Number: (919) 962-1585 Email: mlambert@unc.edu 

1. Describe the certificate program and provide a statement of educational objectives. 

This certificate is designed to provide graduate students with focused advanced training in the 
field of African studies. Through this program students will gain an understanding of the field 
of African Studies that is both broad and deep and matches the professional standards that are 
expected in this field. Due to the interdisciplinary nature of African studies, students will have 
broad latitude in selecting courses that best fit their research interests to satisfy the course 
requirements for this program, although they will be encouraged to draw courses from more than 
one discipline. The program directors will work with candidates to help design a course of 

study that will allow them to develop a specialization in African studies that is appropriate to the 
discipline of their primary degree. 

This program will foster a deep understanding of the interdisciplinary nature of the field of 
African studies. Students will be strongly encouraged to actively participate in our ongoing 
Carolina Seminar in African Ecology and Social Process. This will establish a sense of 
community among the program participants that will allow them to share perspectives and 
research ideas. This non-credit interdisciplinary faculty and graduate student workshop will 
expose students to research on Africa from the perspective of a wide range of disciplines. 

This certificate program will provide our graduate students with the credentials and grounding in 
African studies that will allow them to successfully compete for jobs in this field. 

o Include a statement about the need for such a certificate program, and specifically why 
there is a need to offer this certificate at UNC-Chapel Hill. Is the certificate offered at 
other universities or community colleges? 

Over the past several years UNC-CH has experienced considerable growth in both our course 
offerings and the number of faculty members who are working in the field of African studies. 
Concurrent and related to this has been an increase in the number of graduate students 



throughout the University who are conducting research in this field. The focus that these 
students have on African studies needs to be formalized and acknowledged as part of their 
academic training to insure that these students receive the guidance necessary to develop a depth 
of specialization in African studies. This opportunity is not currently available to graduate 
students at UNC-CH and this certificate program is designed to fill this gap. Currently no 
graduate level degree is offered in African studies at our campus. This certificate program will 
fill this gap by providing focus to graduate training in African studies, fostering networks 
between faculty and students across schools and disciplines, and enhancing the marketability of 
our students for academic positions in this field. 

While this certificate is offered by many universities across the nation, to our knowledge no 
institution of higher education in the state of North Carolina, private or public, offers a graduate 
level degree in the field of African studies. As an institution that is home to the only Africa 
National Resource Center (NRC) in the region, and one of only eleven nationally, it is 
appropriate and expected for UNC-CH to offer this certificate. UNC-CH is the only university 
in the nation with an Africa NRC which does not offer this certificate. 

The development of this certificate program will complement other initiatives we are pursuing at 
UNC-CH to solidify our position as one of the nation’s leading institutions of higher learning in 
African studies. In 2005 the strength of UNC-CH in African studies was acknowledged when 
the Department of Education awarded us a grant to establish an undergraduate NRC. In 2010 
we plan to submit a proposal for a comprehensive NRC. If we win this grant the African Studies 
Center will be able to provide more support to our graduate programs including fellowships for 
graduate students. In order for UNC-CH to be competitive for the status of a comprehensive 
NRC it is critical that we offer a graduate certificate in this field. 

3. Why is the certificate program necessary beyond offering the program as a minor, 
supporting area, specialization/concentration, or track? 

A certificate program is necessary due to the interdisciplinary nature of African studies. It must 
be open to all students regardless of their home department or school (precluding the feasibility 
of a specialization/concentration or a track). While this program will provide a stepping stone to 
the development of a minor in African studies, a certificate in African studies is usually more 
attractive to graduate students who are pursuing advanced degrees in other fields than is a minor. 
Colleagues at leading institutions in African studies across the country have told us that few 
graduate students who are pursing a degree in another discipline will complete a minor in 
African studies, yet most of these students will complete a certificate program. The objective of 
this program is to provide students who are pursuing a masters or doctoral degree in a 
department other than African and Afro-American Studies with a depth of understanding of the 
field of African studies than they would otherwise receive. 

Provide a statement on the relationship of the certificate program to degree programs 
within the unit. To what extent will requirements for the certificate program overlap 
with requirements for master’s or doctoral degrees? 

The Department of African and Afro-American Studies does not currently offer any graduate 
degrees. Master’s and doctoral programs are currently in the planning phase. 



Describe the demographics of the target student population for the certificate program. 
Is it intended for: only UNC degree students? Only for non-degree students? Both 
degree and non-degree students? College-age? Adult? 

The certificate is intended for degree-seeking UNC Chapel Hill graduate students only. 
Graduate students from all campus departments and schools will be eligible and we anticipate 
that the maj ority of students who apply for this program will be pursing advanced degrees in the 
College of Arts and Sciences and the Gillings School of Global Public Health. 

6. Will the certificate program be offered jointly with another university? If yes, describe 
the relationship with the joint unit. 

No. 

7. Will the certificate program be offered on campus, as a distance education program, or 
a combination? Describe any distance education components in detail. 

The certificate will be offered exclusively on campus to degree-seeking residential graduate 
students. 

8. Describe the admissions criteria and process. 

This certificate will be open to all students enrolled in graduate degree programs at UNC-Chapel 
Hill. We will use our network of Africa focused faculty to help identify students who will be 
interested in obtaining this certificate. Students are expected to apply for participation in the 
certificate program as soon as they identify their interest in completing the certificate. Ideally 
master’s students will apply and have their program of study approved no later than their second 
semester of residency, and doctoral student will apply and have their program of study approved 
no later than their third semester of residency. Students will submit the application form (see 
attached) and a letter of endorsement from their principal advisor to the African Studies Center. 
The application will be reviewed by the program co-directors. Those applicants whose proposed 
course of study reveals that they will gain a depth of knowledge about Africa through their 
graduate studies will be admitted to the program. 

9. Provide a three-year projection of the certificate program’s financial plan. Include the 
impact on campus resources, such as classrooms and instructional personnel, and plans 
for tuition and fees. 

The certificate will not require the creation of any additional courses; it will operate within the 
usual academic activities of the associated faculty. Students will be able to draw from a wide 
range of graduate level courses that are already offered by faculty at UNC-CH. This certificate 
is designed in such a way that it will not create additional super~’isory work for faculty. The 
obj ective is to encourage students to design the academic program of their primary degree to 



have a specific focus on Africa. The program will be administered by the African Studies 
Center. It is anticipated that the administrative load for this program will be light and will 
consist primarily of meetings with prospective students and biannual meetings to review 
applications. As we anticipate only five to ten applicants to the program during a given year the 
additional work this will present will be minimal. No additional staff or resources will be 
required for the Center to assume responsibility for this program. As the program will only be 
open to students who are already enrolled in degree programs at UNC-CH tuition or fees will not 
be charged. 

Year Impact on classrooms and Plans for Tuition and Additional cost of this 
instructional personnel Fees program to UNC-CH 

10 - 11 none Not applicable $0 
11 - 12 none Not applicable $0 
12 - 13 none Not applicable $0 

10. Provide specific course and other requirements for the certificate program. 

Students must be enrolled in a graduate degree program at the University of North Carolina at 
Chapel Hill. They also must complete the following requirements: 

1) Complete four three credit-hour graduate level courses with substantial Africa content, 
approved by the directors of the certificate program. Students will be strongly encouraged to 
draw these courses from more than one discipline. Students must receive at least a ’P’ or 
equivalent grade in these four classes. The selection of courses to fulfill this requirement must 
adhere to the course transfer credit policy for certificate programs that limits the number of 
academic credits transferred to 40% of the total credits required for this certificate. 

2) Complete a master’s thesis on a topic in the field of African studies. Students ~vho are in 
programs that do not require a master’s thesis must submit an equivalent independent research 
proj ect that is appropriate to their discipline. Doctoral students, for example, might complete 
this requirement with a dissertation, chapters of a dissertation, a 4th semester paper, or a suitable 
publishable paper. It is expected that students will meet this requirement through the completion 
of one of the requirements for the student’s primary degree (such as a master’s thesis). This 
requirement must be completed while the student is enrolled as a graduate student at UNC-CH. 
All proj ects designed to satisfy this requirement must be approved by the program’s co-directors. 

Students will also be strongly encouraged to actively participate in the Carolina Seminar in 
African Ecology and Social Process, a workshop that is sponsored by the African Studies Center. 
This is a long running interdisciplinary workshop which traditionally meets six times during the 
academic year. It assembles Africanist scholars (both faculty and graduate students) from 
institutions of higher learning throughout the area to discuss the research proj ect of an invited 
speaker. 

11. List all faculty members who will be responsible for planning the certificate program 
and for teaching the courses. Will these courses be offered on-line, in the classroom, or 
both? 



The faculty members responsible for overseeing the program (co-directors) are Michael Lambert 
(Director, African Studies Center) and Julius Nyang’ oro (Chair, Department of African and 
Afro-American Studies). The certificate will be based on currently taught courses and there are 
many faculty members who will be teaching these courses. They are listed in the course list. 

12. Provide a three-year, semester-by-semester projection of enrollments and course 
offerings. 

See the attached list for current course offerings with substantial Africa content. With the recent 
addition of new Africa faculty we expect new offerings to be added to the list in the coming 
years. We conservatively anticipate that from ten to fifteen students will be enrolled in the 
certificate program at any given time. These proj ections are based on the enrollment figures for 
the certificate in Latin American studies, a program that is similar to the proposed certificate. 

Projected Enrollments for First Three Years 
Semester Admissions Completions Total Students in Program 
Fall 20110 3 0 3 

Spring 2011 3 0 6 
Fall 201l 1 4 2 8 

Spring 2012 4 4 8 
Fall 2012 5 2 11 

Spring 2013 5 4 12 

13. Describe the evaluation plan for the certificate program. 

Students who have completed the program will fill out an exit survey and be interviewed by one 
of the co-directors of the program. This interview will provi de us with an understanding of the 
extent to which the student has mastered some of the key issues in African studies. This will 
allow us to evaluate the extent to which the academic outcome goals of the program are being 
met. We will also track the future activities of students to determine the impact of this program 
on their professional development. The co-directors for the program will meet once a year to 
discuss the results of the exit surveys and interviews to determine if the program will need to be 
changed to better meet the needs of the students. 

14. A letter of support from the Director!Chair of the unit sponsoring the certificate 
program must be included. In the case of certificates that involve multiple units or joint 
programs with other institutions, all participants shonld provide an anthorizing 
signatnre on the main letter or individual support letters. 

See the attached letters. 

Completed applications should be addressed to the Dean of the Graduate School. Submit to: 



Stephanie Schmitt, Associate Dean of Academics in The Graduate School, 
sschmitt@email.unc.edu or CB # 4010 



Application for Graduate Certificate in African Studies 

Please fill out this form and submit it to African Studies Center, CB#7582, FedEx Global Education 
Center (rm. 3027)~ You must also submit a letter of endorsement from your faculty advisor. Students are 
expected to apply for participation in the certificate program as soon as they identify their interest in 
completing the certificate. Ideally master’s students will apply and have their program of study approved 
no later than their second semester of residency, and doctoral student will apply and have their program of 

study approved no later than their third semester of residency. All candidates are strongly advised to 
contact one of the co-Directors of this program (Michael Lambert mlambert@unc.edu, or Julius 
Nyang’ oro j en 123 @email.unc.edu) before completing this form. 

Name of Applicant: PID#: 

Graduate Program: Semester entered: 

Degree Sought (e.g.M.B.A., Ph.D.): Name of Faculty Advisor: 

Contact Address: 

Email: Tel ephone: 

Please list your four courses proposed to be counted toward the graduate certificate. The ASC can 
provide you with a list of pre-approved classes for this requirement. If your course(s) is (are) not on the 
list of pre-approved classes please attach a letter explaining why the course(s) satisfies this requirement. 

1) 
2) 
3) 
4) 

Master’s Thesis (or equivalent project) title and abstract: 

Applicant Signature and Date: 

(Your signature attests that to the best of your knowledge the information provided in this application is 
accurate.) 

The requirements for this certificate will be complete when all the following materials are submitted to 
the African Studies Center. You are also strongly encouraged to participate in the Carolina Seminar for 
African Ecology and Social Process. Details about this program are available from the African Studies 
Center. 

Signed and dated Graduate Certificate Application Form, approved by the ASC. 



Letter of endorsement from faculty advisor. 

UNC transcript showing a minimum of two semesters of residence at UNC andpassing grades (P 
or better) in certificate program courses. 

Copy of master’s thesis or approved equivalent proj ect. 

For ASC use only: 

[ ] Admitted [ ] Not admitted: Explanation: 

[ 
[ 
[ 
[ 

] 
] 
] 
] 

Application form 

Letter of endorsement 
UNC transcript 
Completion of thesis or proj ect 

Further Action: 



Certificate Program Application Form 

Please use this appKcation form as a guide for your Certificate Program proposal. 

You may also create your own format, as long as each question is addressed. 

Name of Proposed Certificate Program: Graduate Certificate in African Studies 

Sponsoring Department or Unit Name: African Studies Center 

First Term the Certificate Would be Offered: Fall 2010 

Primary Contact Name: Barbara Anderson, Associate Director, African Studies Center 

Address and CB #: CB#7582, FedEx Global Education Center 

Phone Number: (919) 962-1406 Email: b_anderson@unc.edu 

1. Describe the certificate program and provide a statement of educational objectives. 

This certificate is designed to provide graduate students with focused advanced training in the 
field of African Studies. Due to the interdisciplinary nature of African Studies, students will 
have broad latitude in selecting courses that best fit their research interests to satisfy the course 
requirements for this Certificate. This certificate will also require that students actively 
participate in our on going Seminar in African Ecology and Social Process. This will foster a 
sense of community among the program participants that will allow them to share perspectives 
and research ideas. The program will provide our graduate students with the credentials and 
ground in African Studies that will allow-them to successfully compete for jobs in this field. 

Include a statement about the need for such a certificate program, and specifically why 
there is a need to offer this certificate at UNC-Chapel Hill. Is the certificate offered at 
other universities or community colleges? 

There are currently a number of graduate students throughout the University who are conducting 
advanced research in African Studies. Despite the considerable interest among graduate students 
in African Studies there is no graduate level degree offered in this area at our campus. This 
certificate will help these students focus their training in African studies, network with other 
students and faculty in African Studies, and enhance their marketability for academic positions in 
this field of study. To my knowledge, no institution of higher education in the state of North 
Carolina, private or public, offers a graduate level degree in the field of African Studies. 

3. Why is the certificate program necessary beyond offering the program as a minor, 
supporting area, specialization/concentration, or track? 

A certificate program is necessary due to the interdisciplinary nature of African Studies. It must 
be open to all students regardless of their home department or school (precluding the feasibility 
of a specialization/concentration or a track). A certificate in African Studies will also be more 

Last updated: Spring 2005 



appropriate for graduate students who are pursuing advanced degrees than would be a minor in 
African Studies. Colleagues at other institutions which offer both the minor and certificate in 
African Studies have confirmed our thoughts the Certificate program is more appropriate for and 
attractive to this type of graduate student. Few graduate students who are pursing a degree in 
another discipline will complete a minor in African Studies. Yet most of these students will 
complete a certificate program. 

Provide a statement on the relationship of the certificate program to degree programs 
within the unit. To what extent will requirements for the certificate program overlap 
with requirements for master’s or doctoral degrees? 

The African Studies Center does not currently have any other degree programs. 

Describe the demographics of the target student population for the certificate program. 
Is it intended for: only UNC degree students? Only for non-degree students? Both 
degree and non-degree students? College-age? Adult? 

The certificate is intended for degree-seeking UNC graduate students only. Graduate students 
from all campus departments and schools will be eligible and we anticipate considerable interest 
from students in the College of Arts and Sciences, the School of Public Health, and the School of 
Law,. 

6. Will the certificate program be offered jointly with another university? If yes, describe 
the relationship with the joint unit. 

No. 

7. Will the certificate program be offered on campus, as a distance education program, or 
a combination? Describe any distance education components in detail. 

The certificate will be offered only on campus to degree-seeking residential graduate students. 

8. Describe the admissions criteria and process. 

This Certificate will be open to all students enrolled in graduate degree programs at UNC-Chapel 
Hill. Students will complete the complete the attached form and present it to the Associate 
Director of the African Studies Center. 

9. Provide a three-year projection of the certificate program’s financial plan. Include the 
impact on campus resources, such as classrooms and instructional personnel, and plans 
for tuition and fees. 

The Certificate will not require the creation of any additional courses; it will operate within the 
usual academic activities of the associated faculty. The program will be administered by the 
African Studies Center. No additional staff or resources will be required for the Center to 
assume responsibility for this program. 



10. Provide specific course and other requirements for the certificate program. 

Students must be enrolled in a graduate degree program at the University of North Carolina at 
Chapel Hill. They will be required to take four graduate courses with substantial Africa content. 
They must produce a thesis, dissertation proposal, or major departmental paper on a topic related 
to Africa and successfully completed their oral defense of the thesis or dissertation 
prospectus/proposal. For students in professional schools or departments that do not require 
defense of a thesis, a letter from the student’s adviser indicating that graduate level coursework 
and research on a topic relevant to Africa Studies was successfully completed will be sufficient 
to waive the requirement. Students will also be expected to actively participate in the Carolina 
Seminar in African Ecology and Social Process. 

11. List all faculty members who will be responsible for planning the certificate program 
and for teaching the courses. Will these courses be offered on-line, in the classroom, or 
both? 

The faculty members responsible for overseeing the program are Michael Lambert (Director, 
African Studies Center) and Julius Nyang’ oro (Chair, Department of African and Afro-American 
Studies). The Certificate will be based on currently taught courses and there are many faculty 
members who will be teaching these courses. They are listed in the course list. All have agreed 
to include their courses in this Certificate program. 

12. Provide a three-year, semester-by-semester projection of enrollments and course 
offerings. 

13. Describe the evaluation plan for the certificate program. 

Students who have completed the program will fill out an exit survey and be interviewed by the 
program administrator. The core faculty for the program will be at least once a year to discuss 
the results of the exit survey and interview to determine if the Program will need to be changed 
to better meet the needs of the students. 

14. A letter of support from the Director/Chair of the unit sponsoring the certificate 
program must be included. In the case of certificates that involve multiple units or joint 
programs with other institutions, all participants should provide an authorizing 
signature on the main letter or individual support letters. 

See the attached letter. 

Completed applications should be addressed to the Dean of the Graduate School. Submit to: 



Stephanie Schmitt, Associate Dean of Academics in The Graduate School, 
sschmitt@email.unc.edu or CB # 4010 



Application for Graduate Certificate in Latin American Studies 

Name of Applicant: PID#: 

Department: Degree Sought (e.g., M.B.A., Ph.D.): 

School Address: 

Email: Telephone: 

Permanent Address: 

Permanent Email: Permanent Telephone: 

Name of Faculty Advisor: Language for Graduate Certificate: 
Advanced proficiency in Spaafish or Portuguese is required. Non- 
native speakers tnust sub,nit signed Language Evaluation Fo~n. 

Four courses to be counted toward the Graduate Certificate: If course title does not indicate Latin :~erican or Caribbean 

content please explain why the course should be considered relevant. 

2) 

4) 

Thesis Title: 

Please indicate the type of employment you intend to seek after eaming your degree (check all ll~at apply): 

[ ]Continuing Graduate Study 
[ ] U.S. Government 
[ ] U.S. Military 
[ ] International Agency U.S. 

[ ] Higher education [ ] ElementaryiSeconda~ Education 
[ ] Foreign Government [ ] State/Local Government 
[ ] Private Sector-Profit [ ] Private Sector-Non-profit 
[ ] International Agency non-U.S.      [ ] Other (specify): 

If you are employed please specify title/organization: 

Applicant Signature and Date: 
(Your signature attests that to the best of your knowledge the infom~ation provided in this application is true) 

Checklist: 
[ ] UNC transcript showing a minimum of two semesters of residence at UNC and relevant courses 
[ ] Langtkage evaluation form or Statement of native fluency 
[ ] Copy of signed thesis title page. If thesis is not required to meet your degree requirements submit a letter 

from your advisor indicating successful completion of relevant graduate level research 
[ ] Signed and dated Graduate Certificate Application Form 

For ISA use only: 
Approved:[ ] iDisapproved: [ ] Explanation: 

Further Action: 



From: 

Sent: 

To: 

Subject: 

Attach: 

Tmnmy Brown <~tammybl@live.unc.edu> 

Sunday, March 4, 2012 1:59 PM 

SaNe, Eunice N <eunice@email.~mc.edtr> 

UNC postdoc + meeting? 

TLBrown updated CV 1.8.12.pdf 

Dear Eunice SaNe, 

Good afternoon. I hope you are well and that you’re having a good weekend. 

I had a great lunch meeting with Reginald Hildebrand last Friday, and he strongly encouraged me to meet with you at your earliest convenience. As you know, I am a joint- 
appointment postdoctoral fellow in African and Afro-American Studies and American Studies. I write about West Indian intellectuals in New York City, :t920s through the 
present. (I am forwarding a copy of my CV so you’ll have it handy). 

All is well with me. Although my appointment technically started on January :t, 20:t2, I have been in residence here in Chapel Hill since August :t, 20:12. I am happy to report 
that at the start of last month I handed in all 367 pages of my manuscript to my editor at UNC Press (Mark Simpson-Vos); so, now I am taking advantage of this time to work 
on an article on Father Divine (and prosperity theology) and another on reggae music. 

Would you please let me know if your schedule might permit a lunch/coffee meeting this week on Thursday or Friday, March 8 or 9 at :t2:30PM? 

Thanks so much, and I look forward to your response, 

Dr. Tammy L. Brown 
UNC Postdoctoral Fellow 
Miami University of OH Assistant Professor 



From: 

Sent: 

To: 

Subject: 

Attach: 

Pew Hall <hallpa@email.tmc.edu> 

Monday, March 5, 2012 9:25 AM 

SaNe, Eunice N <eunice@email.tmc.edtr> 

Ford Foundation Book 

Ford Foundation Black Studies inclusive schola~rship.pdf 

Dear Eunice 

I ran across this Ford Foundation document (a whole book really; 278 
pages) ~vhich I downloaded last summer. It may be helpful in informing 
our perspective in this conjuncture 

Perry 





Inclusive Scholarship: 
Developing Black Studies 

in the United States 

A 25th Anniversary Retrospective 
of Ford Foundation Grant Making, 

1982-2007 

With Introduction and Commentary by 
Farah Iasmine Griffin, Ph.D. 

Ford Foundation 

New York, N.Y. 



Copyright © 1985, 1990, 1994, 2000: new material copyright 2007. 

ISBN: 978-0-916584-57-3 

Library of Congress Control Number: 2007931391 

All rights reserved. No part of this book may be reproduced or transmitted 

in any form or by any means, electronic or mechanical, including photo- 

copying, recording, or by information storage and retrieval systems, with- 

out the written permission of the publisher, except by a reviewer who may 

quote brief passages in a review. 

Printed in the United States of America 
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Preface 

The Ford Foundation is primarily known for its grant-making in the 

United States and in 12 overseas locations. Over the last decade, Ford has 

awarded more than $3 billon to support innovative institutions and indi- 

viduals committed to strengthening democratic values, reducing poverty, 

promoting international cooperation, and advancing human achievement. 

Worldwide, the foundation makes more than 2,000 grants a year. 

With such a large and highly diverse portfolio of international grant- 

making, we believe it is crucial to assess the impact of our work over sustained 

periods of time. Thus,besides making grants, part of the foundation’s core mis- 

sion is to continually share lessons learned from these efforts. We assess proj- 

ects and more COlnprehensive initiatives in a variety of ways, typically including 

using standard evidence-based methodologies and evaluation techniques 

drawn from the sodal sciences. From thne to time, however, we also ask distin- 

guished scholars, policy experts, seasoned practitioners, and community- 

based activists to review a body of work and provide qualitative commentaries 

on what they think has been accolnplished and what challenges remain. 

In the past 25 years, no arena of higher education grant-making has 

received more sustained attention from the foundation than scholarship 

and curriculum development in African American Studies. Our grant- 

making in African American Studies is carried out within the program area 

entitled "Knowledge, Creativity, and Freedom" and within the field of edu- 

cation and scholarship. In 1982, Dr. Sheila Biddle, a program officer at the 
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foundation, commissioned Professor Nathan Huggins of Harvard Univer- 

sity to prepare a report on the state of African Alnerican Studies at selected 

colleges and universities. Biddle also asked Huggins to comment on how 

Ford could work effectively to strengthen this interdisciplinary rield. Hug- 

gins’ report provided a road map for Biddle and other program ofricers in 

the 1980s. It also proved to be controversial in some quarters of academe 

because it did not advocate the establishment of separate faculty lines for 

"Afro-Am" programs, as they were then known. 

Five years after the Huggins report was published ha 1985, a second re- 

view of African American Studies was issued by the foundation. This time, 

three distinguished scholars--Professors Darlene (;lark Hine, Nellie McKay, 

and Robert L. Harris lr.--surveyed the field and offered fresh conclusions and 

recommendations. In 1994, the foundation asked two other outstanding re- 

searchers, Professors Robert O’ Meally and Valerie Smith, to conduct an as- 

sessment of the foundation’s work in African American Studies. And, most 

recently, Professors Richard Yarborough and Diane Pinderhughes completed 

a superb review of this critical interdisciplinary field in 2000. 

Now, for the first time, and thanks to the hard work and invaluable in- 

sights of Professor Farah Iasmine GrifI]n of Columbia University, the foun- 

dation is making all four reports available in a single volume. We believed 

that Griffin was the right choice because she represents the first generation 

of scholars who were thoroughly exposed to, grew up with, and became com- 

mitted to African American Studies as a significant interdisciplinary field. 

Importantly, too, Griffin began her career as a student of Professor Huggins. 

This publication--compiled with the assistance of the current program of- 

ricer, Dr. Irma McClaurin--spans a quarter-century of provocative analysis 

about African American Studies and its place on American college cam- 

puses. ~rhile we do not necessarily agree with every conclusion contained in 

these reports, we are convinced that all of these remarkable scholars and pub- 

lic intellectuals offer important observations about a field of study that is 

transforming how we think about history--who deserves to be remembered, 

studied, and celebrated? Most important, African kanerican Studies has of- 

fered and continues to offer a critical perspective on what constitutes the 

"Anaerican experience;’ let alone the experiences of Africans in diaspora. We 
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ignore this history at our peril. These reports provide valuable insights into 

African American Studies in the last decades of the 20th century, a century 

that W.E.B. Du Bois correctly characterized as one in which race would be 

the dominant problem. Sadly, the aftermath of Hurricane Katrina confirmed 

that the struggle for racial justice continues unabated in the 21st century. 

Alison R. Bernstein 

Vice President 

Knowledge, Creativity & Freedom 

]anice Petrovich 

Director 

Education, Sexuality, Religion 

Margaret Wilkerson 

Director 

Media, Arts & Culture 



Introduction 
(2006) 

Farah Jasmine Griffin, Ph.D. 

African American StudiesI is a vibrant intellectual enterprise that has 

helped to transform the way we think about the United States and the 

world. For instance, scholars of African American Studies have called 

upon us to consider the centrality of the international slave trade to the 

development of modern capitalism. They have asked that we understand 

U.S. immigration policy since 1965 in relation to the Civil Rights and 

Black Power Movements. 

African American Studies ought to be of interest to anyone seeking to 

understand the world’s most powerful nation. In order to fully understand 

the United States, it is imperative that we also comprehend the political and 

cultural traditions created by a population that has consistently challenged 

it to live up to its democratic ideals and principles, while at the same time 

offering the world a vision of hope and freedom through a dynamic culture 

that is universal. 
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Indeed, the field2 of African American Studies has been influential inter- 

nationally, and the scholarship produced has enhanced and expanded tradi- 

tional academic disdplines, especially literary studies, history, and sociology. 

Although a number of scholars have been critical of the involvement 

of major foundations in the development of African American Studies, few 

would argue the Ford Foundation’s significance in helping to assure the 

long-term stability and academic legitimization of the field.-~ 

With its ongoing commitment to the discipline and the need to as- 

sess the impact of its grant making, beginning in 1982, the Ford Founda- 

tion commissioned a series of four African American Studies reports: 

Afro-American Studies: A Report to the Ford Foundation by Nathan I. Hug- 

gins (1985); Black Studies: Three Essays by Robert L. Harris, Jr., Darlene 

Clark Hine, and Nellie Y. McKay (1990); Evaluation of Ford-Funded 

African American Studies Departments, Centers, and Institutes by Robert 

O’Meally and Valerie Smith (1994); and A Review of African American 

Studies Programs for the Ford Foundation by Diane Pinderhughes and 

Richard Yarborough (2000). 

Mthough the first two reports were released to the public, the second 

two remained unpublished. The present volume collects all four reports for 

the first time. Together they present an extraordinary portrait of the growth 

and development of African American Studies as a discipline in American 

higher education over a period of more than 30 years. 

Entering the public domain as part of the proliferating scholarship on 

Afi’ican American Studies, this retrospectNe provides an appropriate occa- 

sion to assess the Ford Foundation’s role in the institutionalization and le- 

gitimization of African American Studies in the academy, to offer a critical 

review of the four Foundation-sponsored reports, to assess the responses 

of the Foundation to the suggestions of the authors as regards future sup- 

port, and to consider the consequences of the foundation’s funding deci- 

sions over the last 25 years on the future of African kanerican Studies. From 

this review, the conclusions drawn suggest how the foundation might con- 

tinue its historic role in helping to support the field through its next stage 

of development. 
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Background: Ford and the Institutionalization of 
Black Studies 

In the spring of 1968, the Bla& Student Mliance at Yale University organ- 

ized a scholarly symposium to explore the debates surrounding the emer- 

gence of African American Studies at majority White institutions. The Yale 

students invited a cross-section of leading scholars and intellectuals, in- 

cluding Harold Cruse, Nathan Hare, Maulana Ron Karenga, and Martin 

Kilson to debate the politics and scholarly legitimacy of this controversial 

topic.4 Top-level Yale administrators and faculty, as well as students, at- 

tended the event. The Ford Foundation funded the symposium. 

Throughout the country universities had been responding to student 

demands for Black Studies programs in a highly politicized atmosphere. 

Following almost two years of student protests and strikes, the first depart- 

ment of African American Studies was founded at San Francisco State in 

1968. Although a number of highly visible and important departments, in- 

cluding those at Cornell, Harvard, and University of California, Berkeley, 

were also established in the midst of confrontations between students and 

administrators, a number of schools readily established interdisciplinary 

African American Studies programs. Few efforts were characterized, how- 

ever, by the collaboration and debate among students, scholars, and admin- 

istrators evident in the Yale endeavor. The Yale program went on to become 

one of the most successful and prestigious in the country.5 

For the next 30 years the Ford Foundation supported the develop- 

ment of the field through strategic grant making to key institutions. By 

committing significant resources to a number of programs and depart- 

ments, to scholarly efforts, and to graduate student support, the founda- 

tion has helped to shape the direction of African American Studies since 

the Black Studies movement’s formal inception.6 

The Ford Foundation’s commitment to Black higher education dates 

back to 1945. ka~ internal report problematically titled The Ford Foundation 

Grants and Projects Related to the Development of the American Negro (1966) 

documents more than $34 million in grant funds to support undergraduate 
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education, curricula, programs, and faculty and staff development at histor- 

ically Black colleges and universities. The foundation also contributed funds 

to the United Negro College Fund and the National Merit Scholarship Cor- 

poration. Of the grants made to educational institutions, the vast majority 

was made to "Negro colleges?’7 A number of these grants augmented faculty 

salaries at these institutions. 

When McGeorge Bundy became president of the foundation in 1966, 

he brought with him a commitment to solving "the nation’s nlost pressing 

social problem.., the struggle for Negro Equality?’8 A graduate of Yale Col- 

lege, Bundy had been a professor of government and dean of the faculty at 

Harvard University before entering the administration of President John E 

Kennedy as a special assistant for National Security Affairs and joining the 

foundation. Bundy saw- the university as a primary site of social change; he 

was especially interested in the work of student activists and found com- 

pelling their calls for the transformation of institutions of higher education.9 

The emerging Black Studies movement was a central component of 

this new activism and became one vehicle Bundy deployed to address his 

concerns about both race relations and the university. When the founda- 

tion began to engage in issues related to Black Studies, it landed in the mid- 

dle of long-standing ideological debates between "integrationists" and 

"separatists" as they manifested themselves in this new arena.1° 

In the weeks preceding the Yale symposium, Bun@ met and corre- 

sponded with Ulric Haynes Jr., about Black Studies. Haynes had been a 

member of the National Security Council staff in 1965 and 1966. By 1969 

he was a well-respected businessperson who went on to become U.S. am- 

bassador to Algeria from 1977 to 1981. At the invitation of James Armsey, 

the foundation’s officer in charge of special projects in education, and E 

Champion >vhrd, vice president, Division of Education and Research, 

Haynes, along with several other African American scholars and business 

leaders, met at the foundation to discuss "the Black curriculum?’ Following 

that meeting Haynes encouraged Ward to "seek the counsel of the Charles 

Hamiltons, the Nathan Hares, the Robert Greens and others of the younger 

Black academicians who are in tune with the desires and need s of Black stu- 

dents?ql By doing so, Haynes was suggesting that the foundation seek the 
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involvement of a range of representatives within the larger movement to 

create Black Studies. 

By 1969, a year after the Yale meeting, foundation representatives were 

familiar with the diverse range of ideological positions concerning the cre- 

ation of Black Studies. In a series of internal memos Ward, Armsey, and 

others outlined the ideological orientations of the different types of Black 

Studies programs and encouraged Bundy to avoid the more separatist, 

Black Nationalist programs. In a memo to Bundy dated February 10, 1969, 

Ward declared: 

I would favor such programs as Yale’s in part because they assume 

that the subject of Africa and the Black experience in the New World is im- 

portant and teachable knowledge, valuable for any American student, 

White or Black. For the same reason, I would not favor support for the no- 

tion that only Blacks can teach or understand this subject, and that there- 

fore the Department of Black Studies must be separately organized .... I 

fear it will become a cultural war camp, marked by myth-making and col- 

lective self-deception.12 

When the first grants were awarded, ahnost a year after the Yale meet- 

ing, the foundation "recognized that.., the Black experience is a worth- 

while subject for scholarly inquiry... [but] do not concede ... that the 

Black experience is the exclusive preserve of Black scholars and that its prin- 

cipal role in the curriculum is to help Black students find their identity.’q~ 

There seemed to be a consensus among Foundation officers not to fund the 

1note separatist progralns, but there was at least one dissenting voice. 

Roger Wilkins, officer in charge, Social Development, encouraged 

Bundy to create a review committee of"distinguished Black educators" who 

would be given the time and opportunity to modify future grants as long 

as these individuals provided "good reasons for doing so." He underscored 

the importance of a diverse advisory board, insisting that it include not 

only representatives of"the older and more settled elements of the aca- 

demic commumt} but also }ounger and angrier Black scholars. Accord- 

ing to Dcqlkins, "The tension that comes from diversity ought to stretch us." 

Finally, Wilkins wisely wrote, "I understand and share the psychological 
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and experiential bases for the demand that Blacks develop Black Studies." 

He goes on to suggest that the foundation support "at least two institutions 

where the central thrust is the development by Black scholars of the defini- 

tion, the content, and the developlnent of standards for academic excel- 

lence in the field of Black Studies." 

While McGeorge Bundy sought the advice of foundation officers, he 

also solicited the advice of Sir Arthur Lewis, the Caribbean-born economist 

from Princeton University. Lewis won the Nobel Prize in Economics in 

1979 for his "pioneering research into economic development research 

with particular consideration of the problems of developing countries." At 

the request of Bundy, Lewis reviewed the first set of grants and wrote an in- 

formal position paper on the emerging field. "Notes on Black Studies" 

(1969) appears to have influenced the foundation’s grant making for years 

after the first grants to establish African kanerican Studies programs. 

The author encourages the foundation to focus its attention on help- 

ing to build a strong acadelnic field by supporting scholarly and pedagog- 

ical initiatives that adhere to the standards of traditional disciplines. The 

more nationalist programs were to be avoided and White students encour- 

aged to take courses in Black Studies. "The foundation should presumably 

support only programs intended for both Black and Vv~hite students." Even 

though Lewis recognized the importance of addressing the academic needs 

of undergraduate students, he noted that there was, and would continue to 

be, a shortage of professors trained to tea& in the newly developing field. 

To address this issue, he encouraged the foundation to shift its focus to 

graduate programs and the training of future scholars and teachers. "Those 

who care for Black students and Black Studies should support only genuine 

intellectual inquir~; of the kind which the militants do not want." 

According to Lewis, such programs would outlast "political fads" and 

would stimulate institutions to provide continued support for them. In- 

deed, Lewis’s document maps the philosophical route the foundation tra- 

versed for the next 30 years. 

Starting in 1969 and throughout the next decade, Ford Foundation 

program officer James Scanlon would make a nulnber of grants to help 

sustain African American Studies programs that met Lewis’s criteria at 
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historically Black colleges and universities (HBCUs), as well as at predomi- 

nantly White institutions. Grants for Black Studies initiatives at HBCUs 

were made to Fisk, Howard, and Lincoln Universities, Morgan State, and 

the Atlanta University Center. Grants to help establish fledgling programs 

at White institutions went, most notably, to Princeton, Rutgers, Stanford, 

and Yale Universities. 

In the 1980’s, under program officer Sheila Biddle, both the number 

and monetary size of grants would greatly increase. Biddle’s grant making 

provided consistent support for a number of programs at institutions 

throughout the nation. 

Between the mid-1980’s and 2003, under the leadership of program 

officers Sheila Biddle, Margaret Wilkerson, and Gertrude Fraser, the foun- 

dation made a series of strategic grants that helped develop and sustain a 

number of key programs throughout the country. For the most part, they 

focused on predominantly White, major research institutions, both private 

and public. 

Produced during this period, the four Ford Foundation-commissioned 

Black Studies reports chronicle critical }fears in the growth of African Ameri- 

can Studies, and Ford’s commitment to and impact upon the field. 

The Reports: African American Studies and the Role 
of the Ford Foundation 

In 1982, the late historian Nathan I. Huggins was chair of the Department 

of Afro-American Studies and director of the W. E. B. Du Bois Institute at 

Harvard University when Ford program of’ricer Sheila Biddle commissioned 

his essay on the "present state and future prospects of Afro-American Stud- 

ies?’ Dr. Huggins’s report was much more than an overview or survey. 

Twenty-five years into those "future prospects;’ his assessment has proven 

prescient with two surprising lapses. 

To author its second report, the Ford Foundation chose three intellec- 

tual and administrative leaders in the field of African American Studies: 
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Robert L. Harris, Jr., director of the Africana Studies and Research Center at 

Cornell University; Darlene Clark Hine, John Hannah Professor of History 

at Michigan State University; and NellieY. McKay, professor of American and 

Afro-American literature at the University of Wisconsin. Commissioned in 

1987, Harris, Hine, and McKay set out to evaluate diverse institutions with 

the intention of keeping their report confidential (as would be necessary if 

it were to contain an honest assessment). When nlany within the field ex- 

pressed interest in the findings, the foundation compiled and published their 

essays in a report titled Black Studies in ttze United States in 1990. 

The report begins with Dr. Harris’s "The Intellectual and Institutional 

Development of Africana Studies;’ an overview of the field dating back a 

century to the late 1890’s. Today, 20 years since Dr. Harris was commis- 

sioned to write that essay, his contribution remains one of the most exten- 

sive histories of the field. 

In her essay, "Black Studies: An Overview;’ Dr. Hine explores the 

nomenclature of the field: African American, Afro-American, Africana, 

Black Studies--titles reflecting the diversity of the field, its varied curric- 

ula, and geographic reach. Indeed, Hine’s exploration is echoed in this vol- 

ume; from Huggins’ "Afro-American Studies" report to Harris, Hine, 

McKay’s "Black Studies" essays and O’Meally-Smith’s and Pinderhughes- 

Yarborough’s final two reports’ "African American Studies," the term now 

officially used by the foundation. 

From 1987-1989, when the Harris, Hine, McKay essays were com- 

missioned and completed, Hine found that White college administrators 

enthusiastically supported African American Studies as the site that has 

racially diversified the university population and curriculum. 

Yet, as Dr. McKay notes in her essay, "Black Studies in the Midwest;’ 

despite the commitment among predominantly ~v~nite institutions to 

strengthen African American Stu dies, there was reason to doubt the extent 

to which the discipline had been accepted in the scholarly community. 

%rhile the first two Ford reports--Huggins’ A~?o-American Studies: A 

Report to the Ford Foundation (1985) and Harris-Hine-McKay’s Black 

Studies in the United States (1990)--provide historical overviews and sur- 

vey the landscape of the field, the next two reports document the health of 
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the field by focusing on specific Ford-funded programs. Seen through this 

lens, the later reports demonstrate the diversity of the field and the com- 

plexities of the challenges confronting it. 

For its third report, Evaluation of Ford-Funded African American Stud- 

ies Departments, Centers and Institutes (1994), the foundation commis- 

sioned two scholars of African American literature, Robert O’Meally, Zora 

Neale Hurston Professor of English and Comparative Literature, and Va- 

lerie Smith, then professor of English at UCLA, and currently Woodrow 

Wilson Professor of English and director of the Center for African Ameri- 

can Studies at Princeton. 

The Ford Foundation had initiated a large-scale grant program in 

1988. Three-year, $300,000 sum grants were made to support "leading De- 

partments, programs and centers." The O’Meally-Smith report follows up 

these grants to "leading departments, programs and centers" at Cornell, 

Harvard, Indiana, Michigan, Michigan State, Pennsylvania, Wisconsin, Yale 

Universities and the University of California at Berkeley and Los Angeles. 

With its site study approach, the report documents the impact of Ford 

Foundation funding on these departments and programs. Significantly, the 

report acknowledges the impact of the field on traditional disciplines and 

the resulting creation of newer interdisciplinary methodologies. 

November 1996 ushered in a major shift in public policy. California 

passed Proposition 209, which prohibited affirmative action programs in 

state hiring, contracts, and education.~4 That same year a Texas federal 

court banned the affirmative action program at the University of Texas Law 

School (which did not admit Black students until 1950). Within a year 

Black enrolhnent dropped more than 90 percent; Mexican American en- 

rollment dropped approximately 60 percent. 15 

In these changing times for American higher education, African 

American Studies programs were hit hard by budget crises prevalent 

throughout higher education. Program officer Margaret Wilkerson com- 

missioned political scientist Dianne Pinderhughes of the University of Illi- 

nois, Urbana Champaign, and literary scholar Richard Yarborough of the 

University of California, Los Angeles, to research the fourth and final re- 

port of this volume. A Review of African American Studies Programs Jbr the 
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Ford Foundation was completed in 2000. In tandem with the field it surveys, 

the Pinderhughes-Yarborough report warns about serious challenges 

threatening its stability. The authors observe % whole-scale brutal assault 

both on the goal of increasing educational access through such mecha- 

nisms as affirmative action and also on the most obvious institutional signs 

of that hard won access, Ethnic Studies." 

Against this backdrop, the Pinderhughes-Yarborough report revisits 

institutions considered in the O’Meally-Slnith study, evaluates the field at 

the turn of the 21st century, and offers suggestions on how best to help 

strengthen and sustain the discipline. 

The Response: Grantmaking in African American 
Studies by the Ford Foundation 

Since the first Ford grants to the field of African American Studies in 1969, 

the field of African American Studies has grown and matured fi’om idea to 

movement to a thriving intellectual field in the academy. It is an institution- 

alized part of the academic structure, replete with degree-granting depart- 

ments and programs, refereed publications, tenured professorships, and 

endowed chairs. 

Starting in 1969 through the next decade, Program Officer James 

Scanlon’s initial grants to HBCUs and fledgling Black Studies departments 

in predominately W~hite institutions helped institutionalize the field. 

From 1983-1987, program officer Sheila Biddle made grants totaling 

$1.2 million to Cornell University, Harvard University (the Du Bois Insti- 

tute), and the University of Virginia (the Carter G. Woodson Institute). At 

Cornell and Harvard, the grants supported visiting scholars programs; at 

Woodson, predoctoral and postdoctoral fellowships. 
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Between 1988 and 1996, the foundation granted more than $600,000 

to the National Council for Black Studies (NCBS) for summer institutes that 

provided administrative training workshops. The Association for the Study 

of Afro-American Life and History (ASALH) received a total of $600,000. 

Since publication of the Huggins report in 1985, the foundation has 

consistently funded a core set of institutions and expanded its reach. Al- 

though each of these may have been identified as programs that offered the 

most promise in terms of curricular innovation and scholarly production, 

foundation support certainly helped to sustain them as the most presti- 

gious programs in the country. 

In a draft of her report, Professor Hine wrote, ~’In the past, funding 

agencies have all too often pursued activities without consulting [the] prin- 

cipals subsequently affected. It would be wise for the foundation to listen 

to what they have to say about the future needs of the discipline.’’16 Follow- 

ing the submission of her report, in August 1987, the foundation convened 

leading figures in the field (see photo, p. xviii). A number of programs that 

had never received funding from Ford were invited to present proposals; 

howevel; several other programs had received funding in the past. 

In keeping with the recommendations in the O’Meally-Smith report, 

program officers Sheila Biddle, Margaret Wilkerson, and Gertrude Fraser 

made grants to consortiums and archives, as well as to individual pro- 

grams and departments. One of Dr. Biddle’s grants provided support to 

Harvard’s W. E. B. Du Bois Institute as it sought to strengthen links be- 

tween the African American Studies Department and the Committee on 

the Study of Africa.17 The two units recently merged into the Department 

of African and African American Studies. The vast majority of Dr. Fraser’s 

grants helped to institutionalize projects at the University of Wisconsin, 

Madison, UCLA, and University of California, Berkeley. The foundation’s 

long-term commitment to its grantees assisted UC Berkeley, for example, 

in becoming one of the first institutions to offer the Ph.D. in African 

American Studies.~8 
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Convening of Black Studies Scholars 
at the Ford Foundation, 1988 

Front Row: Thomas Holt, Sheila Biddle, Darlene Clark Hine, Russell L. 

Adams, Claudia Mitchell-Kernan, Clayborne (;arson, Kennell Jackson. 

Middle Row: John Blassingame*, George Wright, Milfred Fierce, Henry 

Louis Gates, Nellie McKay*, Robert L. Harris, Jr., Delores Aldridge, 

Molefi Asante. 

Top Row: Alfredteen Harrison, Armstead Robinson*, Karen Fields, 

Ronald Bailey, Charles Henry, Joseph Scott, Nathan Huggins*, 

John Wright. 

*Person is now deceased. 
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Convening of Black Studies Scholars 
at the Ford Foundation, August 2005 

Seated: Irma McClaurin, Farah Grif~n, Valerie Smith. 

Standing (middle row): Ejima Baker, Darlene (;lark Hine. 

Standing (back row): lanice Petrovich, Robert L. Harris, Richard 

Yarborough, Robert O’Meall~; Dianne Pinderhughes, Alison Bernstein, 

Margaret Wilkerson. 

As the current volulne documents, since its first African American 

Studies grants in 1969, the Ford Foundation has supported those programs 

having the most mainstream legitimacy and those that worked within the 

methods of traditional disciplines--even as they helped to hone the inter- 

disciplinary field of African American Studies. 
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For the most part, the foundation has committed resources to select 

programs and departments over a period of time in order to ensure conti- 

nuity and stability: By also funding consortiums and large national organ- 

izations, the foundation has spread limited resources to a wider range of 

institutions and individuals than is readily apparent. With each funding 

cycle, a broader range of institutions receives funding. 

The Implications 

In the 25 years since the first Ford Foundation report on African 

American Studies was commissioned, the foundation has made almost 

$31 million in grants to African kanerican Studies programs, departments, 

and organizations. As evidenced in the four reports included in this vol- 

ume, it has contributed immeasurably to the institutionalization of this 

important intellectual discipline. 

Notes 

Throughout this introduction the term Black Studies connotes the historical 

efforts to bring this subject matter into the academy. AJ?o-American and 

A.t?ican American Studies are used interchangeably to discuss the academic 

field that has been institutionalized in the last 20 years. Afl’icana Studies 

refers to specific programs with a diasporic focus. It should also be noted 

that the Ford Foundation has generically and traditionally used African 

Ameriam Studies when referring to the field. A further discussion of the 

nomenclature appears on pages 118-120 of the essay by Dr. Hine. 

An ongoing and long-standing debate within African American Studies revolves 

around whether it is a field or a discipline. The documents in this volume 

use the terms discipline andfield somewhat interchangeably without refer- 

encing the debate. 

These critiques tend to fall into two categories. The first, which has been stated in 

print a number of times, charges large foundations, especially Ford, with hav- 

ing emptied Black Studies of its radical political implications. As early as 1974, 

Robert Allen wrote: "By selecting certain programs for funding while denying 

support to others, government agencies and foundations could manipulate 

the political orientation of these programs and the direction of their academic 
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research. With hundreds of such programs competing for limked funds, effec- 

tive control of the future of Black Studies was thereby shifted from Black 

scholars and students, and instead ... to the funding agencies--college ad- 

ministrations, government and foundations. Departments which were 

thought by the establishment to be dangerously independent or radical could 

thus be crippled and destroyed without the necessity of resorting to violent 

repression:’ See Robert L. Mlen,"Politics of the Attack on Black Studies;’ Black 

Scholar, vol. 6 (September 1974) p. 2. In White Money/Bla& Power: The Sur- 

prising History of African American Studies and the Crisis of Race in Higher Ed- 

ucation (Boston: Beacon Press 2006), Noliwe M. Rooks argues that although 

the Ford Foundation provided much needed funding to the development of 

African American Studies, its strategies, which saw African American Studies 

as a vehicle for integrating predominantly white campuses and curricula, ulti- 

mately undermined the field’s own intellectual identity and agenda. 

4 Black Nationalist social critic Harold Cruse was the author of The Crisis of the 

Negro Intellectual (1967), a book that had tremendous influence on 

younger African American intellectuals and activists. At the time of the Yale 

meeting he taught at the University of Michigan, Ann Arbor. Sociologist 

and psychotherapist Nathan Hare became the coordinator of the first Black 

Studies program at San Francisco State College in 1968. By the next year, 

he’d left the college to become founding publisher of The Black Scholar: A 

Journal of Black Studies and Research. Maulana Ron Karenga was a leading 

Black Cultural Nationalist and director of the Kawaida Institute of Pan- 

African Studies in Los Angeles. Martin Kilson was a professor of govern- 

ment at Harvard University. In 1968 he became the first African American 

granted tenure by that institution. Kilson objected to establishing Afro- 

American Studies as a separate research and curricular unit. 

5 For a comprehensive historical overview of Black Studies see Manning Marable, 

"Introduction: Black Studies and the Racial Mountain" in Dispatches from 

the Ebony Tower: Intellectuals Confront the Af!’ican American Experience 

(New York: Columbia University Press, 2000). 

6 It should be noted that a number of important intellectual and organizational 

projects that contributed to the development of African American Studies 

received little or no funding from major foundations. 

7 The Ford Foundation Grants and Projects Related to the Development of the 

American Negro (All Fiscal Years Through June 1 O, I966), unpublished 

paper in Bundy papers. 

8 Ford Foundation Annual Report, New York: Ford Foundation, 1967. 

9 For a critical discussion of the Ford Foundation’s relationship to and influence 

upon the efforts of student activists, see Julie A. Reuben, "Consorting with 

the Barbarians at the Gate: McGeorge Bundy, the Ford Foundation, and 
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Student Activism in the Late 1960s;’ unpublished paper. According to 

Reuben, current Black Studies programs do not represent the triumph of 

radical student activists, but instead that of liberal administrators who 

"took advantage of the crisis [created by student activists[ to gain the 

upper hand in academic politics. [These programs] represent the successes 

of a group of liberal academics (or former academics) instituting their own 

reform agenda with the help of a powerful patron:’ That patron was the 

Ford Foundation. 

10 These two categories oversimplify the actual diversity of perspectives; however, 

they are useful in describing the distinction between those programs that 

encouraged the involvement of non-Black scholars and sought to integrate 

the traditional curriculum and those that did not. To these two categories, 

separatism and integration, scholars Leith Mullings and Manning Marable 

have added "transformation;’ which they define as the "collective efforts of 

Black people neither to integrate nor self-segregate but to transform the ex- 

isting power relationships and the racist institutions of the state, economy 

and societ~’ See Marable, Dispatches from the Ebony Towe~ and Mullings 

and Marable, "Introduction" in Let Nobody Turn Us Around: Voices q~’Resist- 

ance, Reform and Renewal, (New York: Ro~wnan & Littlefield, 2003). 

11 Memo from Ulric Haynes to Champion Ward, August 13, 1968. Bundy Papers 

Box 23, Folder 274. 

12 Ward to Bundy, February 10, 1969. Bundy Papers, Box 4, Folder 44. 

13 John Scanlon to James Armsey, May 21, 1969. Box 4, Folder 44. 

14 http://vote96.ss.ca.goviVote96ihtmliBP209.htm. 

15 http://tarlton.law.utexas.edu/hopwood/effects.html. 

16 Hine Report, unedited version, p. 45. 

17 This is an especially significant development since the Foundation ordinarily 

funds African Studies and African American Studies separately. Recent rev- 

elations from the Melville ~. Herskovits (~w~w¢.library.northwestern.edu/ 

africanaiherskovits.html) papers suggest the foundation refused to fund 

projects that joined the study of Africa with that of the African diaspora. 

18 In 1988, Temple University became the first institution to offer the Ph.D. in 

African American Studies. The University of Massachusetts at Amherst 

followed. In 1997 the department at Berkeley welcomed its first entering 

Ph.D. class. Today there are five institutions that award a Doctor of 

Philosophy in African American Studies; in addition to the three men- 

tioned above, Yale University (2000) and Harvard (2001) can be added. 

As of July 2006, Indiana University indicated it was working to implement 

a Ph.D. program. 
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The American University 
in Crisis and Transition: 

An Introduction to the Huggins Report 

The late historian Nathan I. Huggins was chair of the Department of Afro- 

American Studies and director of the W. E. B. Du Bois Institute at Harvard 

University when Ford Foundation program officer Sheila Biddle commis- 

sioned his essay on the "present state and future prospects of Afro-American 

Studies." Professor Huggins’s report is much more than an overview or sur- 

vey. He used the opportunity to contextualize the historical and political 

conditions that gave birth to Black Studies on predominantly White cam- 

puses. He explores the explosive growth and changing nature of the Ameri- 

can academy following World War II and the contemporaneous movement 

Black Americans waged for political rights and social justice. Their conver- 

gence set the stage for the emergence of Black Studies. 

Because Huggins’s point of origin is the immediate postwar years, his 

history of the field is less an intellectual history and more an institutional 

one. He does not evaluate the quality of a century-old scholarly project but, 

instead, is primarily concerned with the various institutional forms a field 
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born of political turmoil takes on predominantlyWhite campuses. Accord- 

ing to Huggins, "three basic concerns lay behind the demand for Afro- 

American Studies--the political need for turf and place, the psychological 

need for identity and the academic need for recognition"’ Huggins shares 

the latter concern, and he sees it as the most legitimate quest of the new 

field. Throughout the report, Huggins is dear about his preferred models, 

and he advocates the foundation fund these efforts.1 

Huggins writes the history of Black Studies by focusing on sb: cam- 

puses: three Ivy" League institutions--Cornell, Harvard, and Yale; two pub- 

lic institutions--University of California, Berkeley, and San Francisco State; 

and one small liberal arts college--Wesleyan University.2 In addition, he uses 

these individual cases to explore diverse ideological and methodological is- 

sues and to document howthese issues impacted upon the field’s institution- 

alization. Among the patterns of ideology, Huggins identifies integrationists 

and separatists (separated into advocates of Bla& Power and advocates of 

Cultural Nationalism). According to Huggins, "Integrationists... insisted 

that Blacks had to succeedintermsof.., imperfect [White] institutionsand 

people the better to function in the even less perfect world outside"’ Further- 

more they "preferred to see Black Studies courses offered in conventional 

departments;’ such as African American History courses in history depart- 

ments. In distinguishing between advocates of Black Power and advocates of 

Cultural Nationalism, he writes: "The Black Power argument was.., one of 

self-reliance .... Black people had to become self-reliant economically and 

politically before they could bring genuine power into play.... Once they 

had power, however, coalitions with Whites and others would not only be 

possible and desirable but effective?’ On the other hand, Cultural National- 

ists, who had more influence on the rhetoric of Black student activists than 

they did on the actual formation of programs at many colleges,"assumed two 

nations and two cultures." They believed the university should assume a 

stance of"nonintervention in Black communities.., but should deliver fi- 

nancial and technical aid as Black people demanded it." 

Finally Huggins also identifies the typical academic-unit forms that 

these ideologies helped to establish: the program, the college, the depart- 

ment, and the research center or institute. According to Huggins, the pro- 

gram is an interdisciplinary project drawing upon scholars from a variety 
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of departments. The "most radical kind of Afro-American Studies pro- 

gram" is a separate college. The department is an autonomous unit with its 

own budget and the ability to hire, promote, and tenure its own faculty. De- 

pending upon the institution, research institutes and centers support ad- 

vanced scholarship in the arts and sciences and rarely have a pedagogical 

function within the university. Of these, Huggins privileges the program 

and the research center because both seem best suited to ensure the legit- 

imization of the field through the production of new" kmowledge and by 

maintaining contact and relationships with established disciplines. Because 

the program shares its faculty with established departments, those scholars 

and teachers would be advocates for the field in their home departments 

and also inform the curriculum of the mainstream disciplines. Huggins felt 

that Yale University (at which Black Studies has since become a depart- 

ment) and the Institute of the Black World at Atlanta University were two 

successful models. At its founding in 1969 the Institute of the Bla& World 

(IBW) was funded in part by the Ford Foundation, but by the 1980’s, it was 

forced to close due to lack of resources. The IBW has been called"the most 

progressive model of what Black Studies could have been.’’3 

Huggins believed the integration and transformation of traditional 

disciplines was the fundamental goal of African American Studies. Because 

of this mix, his model programs are those that privilege scholarly produc- 

tion, meet the already existing standards of review and promotion, and 

work in conjunction with departments within the arts and sciences: 

It seems to me that the movement to make academically legitimate 

the study of a wide range of issues and questions having to do with the 

Black experience in America has been the most valuable outcome of the 

struggles during the last decade. Afro-American Studies will achieve 

greater impact and influence the more it is permitted to resonate in the 

conventional disciplines. Standard offerings in history, American literature, 

economics, political science, and so on should be informed and enriched 

by scholarship in African American Studies. 

Within a decade, scholarship in African American Studies did indeed in- 

form a number of disciplines. Huggins recognized the changing political 
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climate as a reason to institutionalize the field within current academic 

structures and the continued production of high-quality scholarship as fac- 

tors to help insure its longevity and survival. 

Hu ggins identifies one of the greatest challenges facing the young field 

as a problem of the pipeline. As more and more students (of all races and 

ethnicities) sought to enter professional careers, consequently choosing law, 

medical, and business careers over academic ones, the declining number of 

Black academics "portends more serious problems for the field than small 

class enrolhnents do." Indeed, the pipeline ensuring a steady flow of new 

Ph.D.s in the areas of African American Studies continues to be one of the 

greatest challenges facing the field. The production of groundbreaking 

scholarship has indeed influenced the fields of history and American litera- 

ture. It has yet to transform more conservative disciplines such as political 

science and economics, except where they converge in public policy centers. 

Finally, Huggins did not foresee the rise of Black Women’s Studies or the 

rise and influence of Afrocentricit~; two intellectual formations that would 

greatly affect the future directions of African American Studies. 

Developments in the Field 

During the years immediately following the publication of the Huggins Re- 

port, the field of African American Studies underwent major changes that 

would result in its further institutionalization and legitimization within the 

academy, as is evident by the establishment of the Ph.D. at Temple Univer- 

sity in 1988 under the leadership of Dr. Molefi Asante; the publication of a 

number of major works in the field; and the emergence of a cadre of public 

intellectuals who aligned their intellectual projects with African American 

Studies.4 Henry Louis Gates’s appearance on the cover of the New York Times 

Magazine (April 1, 1990) and Newsweek’s coverage of Molefi Asante (Septem- 

ber 23, 1991) both signaled the mainstream media’s recognition of the field 

as a site of important intellectual and political work. The same might be 

said of Atlantic Monthly’s cover story, "The New Public Intellectuals" (March 

1995), featuring a number of diverse Bla& intellectuals, including Cornel 
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West, Michael Eric Dyson, bell hooks, and others. Significantly, these three 

stories presented different perspectives on African Alnerican Studies: Gates 

represented a kind of liberal multiculturalism, Asante Afrocentrism, and the 

variou s scholars featured in the Atlantic Monthl), range from the conservatNe 

Glenn Loury to the more leftist Cornel West or the feminist bell hooks. 

Even though these more visible developments greatly affected the way 

the field was seen by the world outside of the academy, major tremors were 

taking place within as well. On the one hand, Black women scholars chal- 

lenged the field’s masculinist biases and in so doing helped to bring to- 

gether critical discourses of race and gender. On the other hand, with the 

founding of the first Ph.D. in African American Studies, Afrocentric schol- 

ars secured a foothold in the academy. Although Afrocentricity was little 

felt within the elite academy, it exerted a major influence on African Amer- 

ican Studies nationwide and in nonacademic Black institutions, such as 

Afrocentric charter schools (and public school curricula), spiritual and re- 

ligious rituals, and rites of passage programs for young people.5 Mthough 

a few Black public intellectuals received positive media coverage, Afrocen- 

tric scholars were often harshly criticized and caricatured in the main- 

stream press, which gave a great deal of attention to the most extreme and 

controversial stances and figures in the field. 

The Pipeline 

Although the field gained more visibility within and outside of the acad- 

emy, there was still a dearth of young African Alnericans pursuing Ph.D.s. 

In 1985, the Ford Foundation committed resources to address the pipeline 

problem by adding predoctoral and dissertation fellowships to their post- 

doctoral fellowship programs for underrepresented minorities. This pro- 

gram, administered by the National Academy of Sciences, joined a long line 

of Ford Foundation initiatives devoted to Black faculty. Earlier programs 

provided resources for faculty development at historically Black colleges 

and universities, but by 1969 eligibility was expanded to include Black fac- 

ulty at anyinstitution of higher education. Also in 1969, a doctoral program 
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was established offering up to five years of support to Black students hold- 

ing the bachelor’s degree. The following }fear, both programs were expanded 

to include applicants from three other minority groups underrepresented 

in higher education: Mexican Americans, Native Americans, and Puerto Ri- 

cans. In 1973, the two programs were combined into the Graduate Fellow- 

ship Program. Fellowships for Black students were administered by the 

National Fellowships Fund of the Council of Southern Universities in At- 

lanta; for the other three groups, by the Educational Testing Service in 

Princeton, New lersey: That program continued through 1981. 

In 1979, the foundation funded a postdoctoral program for under- 

represented minorities, administered by the National Academy of Sciences. 

The first awards were made in 1980. The three-year predoctoral and one- 

}Tear dissertation fellowships were funded in 1985 and first awarded in 1986. 

In 2004 the name of these fellowships was changed from Ford Foundation 

Fellowships for Minorities to Ford Foundation Diversity Fellowships; all 

U.S. nationals who are committed to diversity are now eligible to apply: The 

more contemporary Ford fellowships have made it possible and economi- 

cally feasible for a number of young people of color to pursue academic ca- 

reers and have lent prestige to those careers. 

To date, more than 2,000 scholars have received support from the 

Foundation. Because many of the Black and non-Black scholars work in 

humanities, sciences, and social sciences, fields other than African American 

Studies, it is important to note that through its fellowship p rogram Ford has 

not conflated diversity in higher education with the development of African 

American Studies but instead has maintained a commitment to both. 

Farah lasmine Griffin 

(2006) 

Notes 

For critiques of the "liberalism" of the Huggins’ Report see, Manning Marable, 
"Introduction: Black Studies and the Racial Mountain," p. 13; Maulana 
Ron Karenga, "Black Studies and the Problematic of Paradigm: The Philo- 
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sophical Dimension," Journal of Back Studies, vol. 18, no. 4 (June 1988). For 

Marable "the Huggins report reflected the triumph of the liberal multi- 

culturalist version of Black Studies" (p. 13). 

I do not know how many programs Huggins researched or if he did site visits. 

Marable, op cit, p. 23. 

I want to make a distinction here between the publication of major works of 

scholarship and the creation of an agreed-upon canon for the field. Even 

though recent surveys have shown that W. E. B. Du Bois’s The Souls of 

Black Folk is the only agreed-upon canonical text to be found on most 

introductory syllabi, few would argue that the last 20 years have witnessed 

the publication of major, sophisticated and rigorous works in the field. 

These include but are not limited to works by Henry Louis Gates, Molefi 

Asante, Hazel Carby and Patricia Collins, among others. 

Throughout the 1990’s a number of public school systems including Baltimore 

and Detroit began to utilize Affocentric curricula. Also relevant is the 

growth in the numbers of individuals, families, and communities that rec- 

ognized and celebrated Kwanza, a week-long holiday observance founded 

by Maulana Ron Karenga. 
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Preface to the Huggins Report 

Since 1969 the Ford Foundation has granted almost $30 million for the 

study of Afro-American, Hispanic, and Native American history and cul- 

ture. This support reflects our belief that the rich experience of these groups 

has played an important part in the evolution of American society and that 

students as well as the larger public would benefit from kmowledge of it. 

The foundation began by helping a few" strong institutions--among 

them Howard, Princeton, Rutgers, Stanford, and Yale--to develop under- 

graduate programs in Afro-American studies. Subsequently, support was 

expanded to include Hispanic and Native American studies, and the grant 

focus shifted to the graduate level to train minority scholars and to add to 

scholarship about minority cultures.A Currently, the foundation makes 

grants to advance the careers of minority scholars at the postdoctoral level 

and to strengthen selected research centers and ethnic archives. 

Since Afro-American studies has accounted for nearly 50 percent of 

the total granted by the foundation for ethnic studies, it seemed appropri- 

ate for the foundation to review developments in the field. In 1982 there- 

fore, the foundation asked Nathan Huggins, director of the W. E. B. Du 

Bois Institute for Afro-kanerican Research at Harvard University, to survey 

AAn account of these earlier programs is contained in Widening the Mainslreatn of Ameri- 

can Culture, a Ford Foundation Report on Ethnic Studies, available upon request. 
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the current status of Afro-American studies on Alnerican calnpuses in light 

of the early experience and future needs of the field. The report that follows 

is the result of that investigation. 

A distinguished Afro-American scholar (his books on Frederick Dou- 

glass, on American slavery, and on the cultural flowering of Harlem are 

widely used references), Professor Huggins begi ns his report by placing the 

rise of the Black Studies lnovement within the context of the huge postwar 

growth of Alnerican higher education and of Black demands for social jus- 

tice. He describes the effort to gain a place for Black Studies in the curricu- 

lum as part of a broader movement to integrate Black students and faculty 

into a traditionally White educational system. Strong programs were estab- 

lished in a number of institutions, with the result that by the 1980’s few 

scholars any longer questioned whether the field was a legitimate subject 

for stud},. The ailn now; Professor Huggins tells us, is to bring more sophis- 

ticated methodologies to bear on the study of Black issues and to expand 

the presence of Black Studies in conventional disciplines. 

Professor Huggins’s report makes a valuable contribution to our un- 

derstanding of an important chapter in American academic history, and 

the foundation is pleased to publish it. We hope that it will serve as a guide 

and stimulus to other donors interested in aiding a scholarly initiative now 

well under way: 

Susan V. Berresford 

Vice President, United States and 

International Affairs Programs 

Ford Foundation.~ 

Susan V. Berresford became president of the Ford Foundation in 1995. 



Afro-American Studies 

Nathan I. Huggins 

This essay--on the present state and future prospects of Afro-American 

studies--addresses what twenty years ago would have been considered two 

separate spheres of social concern: first, the growth and change taking place 

at American colleges and universities and, second, the struggle of Blacks for 

social justice. During the late sixties these two spheres became interrelated; 

to some, indeed, inseparable. To understand Afro-American studies, a 

product of that period and of the interaction of those spheres, it is thus nec- 

essary to consider both American higher education and the American civil 

rights movement. 

The American University in Transition 

In the quarter-century following World War II, the American university un- 

derwent enormous growth and a remarkable transforlnation. Both were 

unexpected. As late as 1941, Archibald MacLeish, referring to Harvard Uni- 

versity, predicted "a period of organization within existing frontiers, rather 

than a period of extension of existing frontiers.’’1 In less than a decade, all 

discussion of higher education in America was attempting to comprehend 

unprecedented expansion and transformation. By 1963, Clark Kerr’s God- 

16 
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kin Lectures were defining the American university in new terms: as the 

multiversity or the federal-grant university.2 Not only had it ballooned in 

size--numbers of students, faculty, and scale of physical plant--it had 

changed dramatically in character and purpose, departing both from Car- 

dinal Newman’s idealism and from the shaping influence of the German 

university. 

Kerr merely articulated what had come to be commonly recognized: 

that the American university was no longer an academic cloister but was a 

major force in modern society--vital to industry, agriculture, medicine, 

government (in war and in peace), and social health and welfare. It was the 

major producer in what Kerr called the "knowledge industry;’ and crucial 

as such to economic and social progress and to national security. Perceiv- 

ing itself (and generally being perceived) as essential to social and political 

change, the university naturally became an instrument for those demand- 

ing such change, Blacks among them. To better understand the broader 

context of demands for Black Studies and the institutional response, we 

should consider aspects of this transformation of the university. 

Between 1955 and 1965, the number of students (undergraduate and grad- 

uate) enrolled in U.S. colleges and universities more than doubled. The total 

of three million students enrolled during that one decade more than equaled 

the total number of students enrolled during the previous three centuries of 

American higher education. This extraordinary growth reflected more than 

the coming-of-age of the children of the postwar "baby boom." It was also a 

consequence of the democratization of higher education, a long-term trend 

in the United States but one that made a quantum leap when the G.I.s came 

home following World ~Nar II. Ex-G.I. students embodied two important 

changes: the massive influx into higher education of people for whom such 

education had previously been possible (if even conceivable) only through 

city colleges and night schools, and direct federal support for tuition and ex- 

penses through the G.I. Bill. By the sixties, Americans shared two very new 

assumptions: that nearly everyone could benefit from some postsecondary 
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education and that everyone--without exception--was entitled to access to 

higher education. Chronic social inequities--in particular, the failure of one 

particular ethnic group, Blacks, to move into the middle class might, many 

thought, be explained bythat group’s systematic exclusion from most Amer- 

ican colleges, universities, and professional schools. 

While southern society in general, and southern, White universities 

and professional schools in particular, were early targets of the civil rights 

movement, northern institutions had been far from exemplary on racial 

matters. The liberal response to the demand of Blacks for racial justice was, 

in part, to try to bring more Black students into northern, ~v~nite colleges 

and universities. The growth and democratization of the American univer- 

sity thus had racial consequences as well as those of class and scale. 

Black migration northward and the G.I. Bill increased Black enroll- 

ment in northern schools following World War II. From 1940 to 1950, the 

percentage of Blacks residing outside the South increased from 23 to 32. 

C. H. Arce estimated that Black enrollment in White colleges outside the 

South in 1947 was 61,000 (47 percent of all Black enrollment but 3 percent 

of the total enrollment in those institutions). Black college enrollment was 

6 percent of the total national enrolhnent that }Tear, a rate not reached again 

until 1967.3 

Between 1967 and 1971 Black college enrollment increased enor- 

mously, by the latter year reaching 8.4 percent of total college enrolhnent. 

The numbers leveled off for two years and then began once again to grow, 

so that by October 1977, Black enrollment accounted for 10.8 percent of 

total enrolhnent, a remarkable figure considering that in 1976 Blacks 

made up 12.6 percent of the nation’s 18- to 24-year-old, college-age pop- 

ulation.4 These increases were the result of aggressive recruitment by 

northern institutions and vastly increased financial aid, mainly from the 

federal government. 

In the fifties, modest support for Black students was available through 

the National Scholarship Service and Fund for Negro Students. The funds 

of this group were later augmented by those of the National Defense Stu- 

dent Loan Program (1958) and the National Achievement Program (1964). 

The Higher Education Act of 1965 (Work Study, Edu cational Opportunity 
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Grants, Guaranteed Student Loan Program) made additional funds avail- 

able. These programs were followed in 1972 by the Basic Educational Op- 

portunity Grant Program, which vested funds in individual students who 

could take them to the institutions of their choice. In 1976-77, $1.5 billion 

were awarded under this program, to nearly two million students. In addi- 

tion to federal funds, state aid also became available. In 1977-78, for in- 

stance, there were $756 million in state aid programs. 

These figures point to an important characteristic of the growth of 

Black student enrollment in the sixties. Not only did many more Black stu- 

dents attend predominantly" ~hite schools in the mid-sixties; those who 

did were a different social slice of the Black population than those who had 

attended those schools in the fifties and before. Administrators deliberately 

set out to recruit poor youngsters from the inner city (so-called ghetto 

youth), imagining that the university might rectify failures in the second- 

ary school system anti redeem these students so they might enter main- 

stream life. This policy implied a changing (or at least a rethinking) of 

standards for admission as they applied to these youngsters. It implied the 

establishment of remedial programs, a faculty and a student body gen- 

uinely sympathetic both to the means and the ends of this policy, and inner- 

city Black students who would be grateful for the opportunity. These 

assumptions were only partly to be realized, contributing to the general 

malaise among Black students in the mid-sixties anti leading in turn to 

much of the Black contribution to student unrest in those },ears. 

Being a Black student at a predomi nantly White institution had never 

been easy. Before the sixties, such students had always been few in number, 

hardly more than a dozen undergraduates at any time on any college cam- 

pus. Sports and other extracurricular activities were sometimes closed to 

them. Little deference was given them, and they were likely to feel them- 

selves alternately exemplars of their race and altogether ignored. Unlike 

those who arrived in the mid-sixties, however, they had not been specially 

recruited. Those who went to these institutions had made conscious, de- 

liberate choices to be there, and had undoubtedly made important per- 

sonal sacrifices. There had been no special admissions considerations, and 

they probably assumed (following conventional Black wisdom) that they 
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had to be better than Whites to do as well. They expected to overcolne ob- 

stacles and discrimination based on race. There could be a source of pride 

in that. It was pride as well (and their limited numbers) that made them 

unwilling to call attention to themselves by complaining even about real 

grievances. 

After 1965, Black college students were less likely to share these as- 

sumptions. Proportionately fewer were motivated in quite the same way; 

proportionately fewer had the educational background or the study habits 

to do well in these colleges. In addition, events outside the colleges-- 

the war in Vietnam and, particularly, the continuing struggle for racial 

justice--were distracting from conventional academic pursuits. To some 

students--Black and White--it seemed that the goals and values of those 

outside occurrences were in conflict with the university as it defined itself. 

Ironically, the growing number of Black students contributed to their own 

malaise. There came a point, as their numbers grew, when their isolation 

became conspicuous. In earlier years, the handful of Black students man- 

aged to fit in, badly or well, nursing as private matters any hurts they felt. 

With larger numbers, it became possible (indeed, almost inevitable) to con- 

sider being Black on a White campus a collective condition. Private hurts 

became public grievances. 

The extraordinary mid-century growth of the American university 

only partly explains the demand for Black Studies programs. Equally im- 

portant were the assumptions about the new role of the university-- 

assumptions about the university as a force extending social justice and its 

benefits to disadvantaged groups by lneans of higher education. The uni- 

versity would find it difficult to serve both traditional values and its new 

role of social reformer. 

Shifting Academic Emphasis 

The American university had changed not only in size and purpose but in 

substance. The explosion of information, of new knowledge, had prolnpted 

Clark Kerr’s metaphor of scholarship as "the knowledge industry." The new 

university was, of course, producing much of that new information; it was 
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also training the engineers, technicians, and scientists who would put that 

kmowledge to practical use in industry and government. One aspect of the 

university--science and technology--was experiencing dramatic growth, 

while the rest was being carried in its wake. The university was becoming, 

more than ever, the port of entry into the professions. The social sciences 

could help train young people to serve the expanding bureaucracies of gov- 

ernment and industry. A natural consequence of these developments was 

the growing pre-professionalism of the undergraduate curriculum. 

As faculty members and administrators saw the university in the 

terms defined by Kerr, as undergraduate teaching by research-preoccupied 

specialists became more problematic, and as the general public increasingly 

came to see higher education as training tbr careers, the pressure to make 

the undergraduate curriculum efficient to those ends became even more 

compelling. That efficiency, however, came at the expense of the liberal arts 

tradition. Public institutions, most having land-grant origins, from the be- 

ginning had appealed to their legislatures for funds by citing their immedi- 

ate contribution to agriculture, mining, and business. They had always 

found it easy to design undergraduate curricula that allowed students to 

avoid "useless" courses in the hulnanities. In the postwar period, however, 

even the prestigious private universities tolerated an erosion of the liberal 

arts core. 

Kerr’s utilitarian emphasis was echoed by most university administra- 

tors, most notably by James A. Perkins, president of Cornell.5 By the end of 

the sixties, administrators and faculty were forced by both White and Black 

students to defend themselves against charges of complicity in the evils of 

society and nation. Their defense relied heavily on the university’s tradi- 

tional posture of detachment and disinterest. "Relevance," a word often 

used by Kerr and Perkins to distinguish the modern university from the 

"ivory tower;’ became a student clarion call. Black students wanted courses 

and programs "relevant to our Blackness;’ relevant to the lives of Blacks in 

the ghettos and in the rural South. They wanted to make the university use- 

ful in ending racism in America (as others wanted to make it useful in end- 

ing poverty and the war in Vietnam). They would begin by confronting and 

excising the evil at the institution’s heart. By the end of the hubristic sixties, 
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university administrators and faculty were more than willing to recognize 

limits to their usefulness. 

It is important to understand, however, that the emphasis on utility 

and relevance had already struck discordant notes among faculties, notes 

discordant with traditional views of the college and its curriculum. Utili- 

tarianism seemed merely to emphasize the increasingly secondary place of 

the humanities in the university. Physics, and later biology and chemistry, 

were experiencing marked growth. (In those fields, far more than in any of 

the humanities, public and private funds were available for research and de- 

velopment, and national reputations could be made.) As the university was 

increasingly seen as the place for the creation of new knowledge and new 

techniques, the humanities were seen as less and less central. Social scien- 

tists and even humanists would mimic the physical and natural sciences, fo- 

cusing ever more on methodologies and narrowing themselves into smaller 

and smaller specialties. 

One of the principal characteristics of the liberal arts had always been 

inutility. The college graduate, according to the traditional conception, was 

not supposed to be able, on the basis of his education, to do anything; his 

education was, rather; supposed to do something to him. While faculty ar- 

guments over general education requirements often sounded suspiciously 

like squabbles over course enrollment (i.e., budget), matters of principle 

were at stake. Defenders of the liberal arts tradition found something supe- 

rior in education for its own sake. John Henry Newman, in his Idea oft~e 
Uni~,ersity Defined (1873), had characterized "useful knowledge" as a "deal 

of trash." The very process of distancing oneself from private concerns, of 

transcending mundane matters to glimpse the universal, was itself, he and 

many others felt, educational. Time enough later to train to make a living; 

some part of the postsecondary years should be given to training for life.6 

In contrast, James Perkins imagined that much of what passed for general 

education would, in the future, be taught in secondary school, where he 

thought it belonged.7 

Given the new democratic and utilitarian direction of the American 

university, a defense of the humanities in terms of their inutility seemed 

perverse. That the strongest proponents of the liberal arts were to be found 
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in expensive private schools tended to conf~rnl the elitism of the humani- 

ties. It was difficult, also, to shake the Veblenian assessment that the pursuit 

of the liberal arts was merely an example of the conspicuous display of 

wealth; who else but the rich could afford to spend four years in pursuit of 

an education having no practical end? Humanists also easily drew the 

d~arge of elitism because they tended to think of their work as having a civ- 

ilizing influence, and because their work (particularly in literature, the fine 

arts, and music) called upon them to make judgments as to quality. Some 

works were better than others; some writers, artists, and musicians were 

better than others. Those artists and works of art not studied, discussed, 

and evaluated were, by implication, inferior. 

In practice, the liberal arts curriculum reduced itself to courses con- 

cerned with not just civilization, but Western civilization. Sometimes em- 

phasis was placed on the "disciplines;’ sometimes on interdisciplinary 

approaches to "great issues;’ sometimes on the "great books" approach. 

The object was always the same: Matthew Arnold’s "acquainting our selves 

with the best that has been known and said in the world." Though the 

"world" of Matthew Arnold was small, it probably did include "acquain- 

tance" with Islamic and Asian culture. Compared to Arnold’s, the "world" 

of postwar American scholars in the humanities--products of university 

Ph.D programs--was Lilliputian. It certainly did not encompass Asia, 

Africa, and Latin America. Most American teachers in the humanities as- 

sumed our heritage (their students’ as well as their own) to be the history 

and culture of the West. They could hardly imagine an American young- 

ster of whatever ethnic background challenging that assumption.8 

Most supporters of the liberal arts probably did not really believe that 

what they taught comprised the "world" or "civilization." Rather, they sup- 

posed certain concepts, ideals, principles, values, to be universal rather than 

particular to any people or culture. Those values were, nevertheless, acces- 

sible through certain texts and other cultural artifacts of a Western tradi- 

tion, a tradition that could be studied as coherent and whole. King Lear, 

Medea, Machiavelli, Plato, Kant, Locke, Mill, Jefferson posed questions as 

relevant to a Chinese, a Malayan, a Ugandan, or a Nigerian as to an Amer- 

ican of any ethnic background. 
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When, in the late sixties, Black students challenged the curriculum, 

their main target was the parochial character of the humanities as taught. 

They saw the humanities as exclusive rather than universal. They saw hu- 

manists as arrogant ~rhite men in self-congratulatory identification with a 

grand European culture. To those students, such arrogance justified the 

charge of"racism." 

The woeful ignorance of most humanists about all cultures and tradi- 

tions other than their own made it difficult for them to respond to the charge 

in a constructive way. Nothing in the training of American scholars in the 

humanities--scholars who were becoming more and more specialized even 

within the tradition they knew and accepted--prepared them for the chal- 

lenge. Not surprisingly, their response was dogmatic: what they taught was 

the best that could be taught; it was what truly educated men and women 

needed to know; it trained (that is, disciplined) the mind; it was 0ur heritage. 

The same defense had been raised against the utilitarians in the univer- 

sity. It is important to understand that Black students were taking aim at the 

segment of the college that was alreadythe most frequently attacked; theirs was 

merely the latest in a series of frontal assaults. To the embattled humanists, 

Black students arguing for courses "relevant to our Blackness" sounded much 

like engineering students demanding that they be exempted from courses not 

"relevant" to their professional training. Humanists thus saw themselves as 

holding the line against a new wave of Philistines. This time, however, the 

Philistines were poor and Black, and, when not denouncing their courses as 

worthless, a deal of trash, theywere demanding both remedial courses to help 

them read and write and the redesign of admission standards to make college 

more accessible to inner-city Blacks with inadequate high school training. 

The social science faculties were less central, but they, too, came under 

attack. Political scientists, sociologists, and economists had for some time 

been modeling themselves after the natural and physical scientists. Histor- 

ical and "institutional" study had diminished in importance in these fields. 

Systems and model analysis had become dominant, and even theory had 

ceased to be broadly philosophical, becoming instead a matter of model 

definition and analysis. As positivists, social scientists tended to avoid a pri- 

ori assumptions and value judgments; their mastery of sophisticated 



Inclusive Scholarship: Developing Black Studies in the United States [] 25 

lnethodologies defined the objective condition of the subject under study, 

implying solutions. 

Few social scientists took up questions having directly to do with Afro- 

American life and circumstances, and few courses offered could be said to 

have to do with Blacks. Events outside the university nevertheless spoke 

loudly to the fact that questions regarding race were at the heart ofkaneri- 

can social, political, and economic problems. When social scientists dis- 

cussed Blacks at all, Black students found, they often did so in pathological 

terms, asking why Blacks had failed to move into the social mainstream more 

quickly. The most flagrant example was Daniel R Moynihan’s The Negro 

Family--the so-called Moynihan Report which seemed to place the blame 

for continued poverty alnong Blacks on a dysfunctional Black falnily.9 

Black students and scholars thus began to challenge the "objectivity" 

of mainstream social science. In most"scientific" discussions of"problems" 

a norm was assumed, that of the ~v~nite middle class; the social scientist, 

himself, was at the center, defining all variation as deviation and "blaming 

the victim;’ as critics liked to say. The demand of Black students was for a 

discussion of what they saw to be the inherent racism in these normative 

assumptions and for a shift in perspective that would destigmatize Blacks 

and reexamine the "normalcy" of the White middle class. 

Black students and their allies imagined that out of these demands-- 

for the introduction of non-White subject matter into the curriculum 

and for the shift of normative perspective--would come a revolutionary 

transformation of the American university. It was a transformation that 

neither Clark Kerr nor James A. Perkins anticipated; but then they could 

not have predicted the course of the cMl rights movement and its impact 

on the universiD: 

The Black Student Movement 

There are those who claim that the general unrest on college campuses in 

the sixties had roots in the movement of southern Black students to bring 
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about reforms for racial justice. Whether or not that is true, the general so- 

cial protests of that decade shared assumptions and tactics with the Black 

student movement: (1) the evils to be corrected were endemic to society 

and its institutions; (2) individuals who worked within society’s institu- 

tions (within "the system") were, consciously or unconsciously, controlled 

by attitudes, conventions, and bureaucratic constraints that made reform 

either impossible or painfully slow ("freedom now" was the slogan); and 

(3) therefore, direct confrontation was necessary to bring Americans to see 

the urgency of radical change and to act. 

The early tactics of such organizations as the Student Nonviolent Co- 

ordinating Committee (SNCC) and the Congress of Racial Equality were 

difficult to ignore. Young people putting their bodies and their lives in jeop- 

ar@ for the cause of civil rights touched a central nerve of American 

idealism. The mass media brought their protests into every home, broad- 

casting to the world the ugly and persistent problem of racism in America. 

These students were agents of disorder; their nonviolence exposed the evil 

of their adversaries. The civil rights movement attracted Whites as well as 

Blacks from throughout the country, and much of its financial support 

came from northern White contributors. 

The demand of Black students for reform on college campuses was in 

their view an extension of the civil rights movement, transported from the 

South to the North (where racism was less overt but just as pernicious) and 

onto predominantlyWhite college campuses. By the mid-sixties, when the 

movement manifested itself on northern college campuses, its tactics and 

assumptions had changed in important ways. The northern Black students 

had come to question nonviolence. Change had been much too painful and 

slow, and achievements had been ambiguous. Most of the Black students 

were from northern cities and thus were far removed from the influence of 

Christian stoicism in the southern Black church. They attended the words 

of Malcolm X more than those of Martin Luther King, Jr., or of student non- 

violent leaders. SNCC, itself; had changed by the middle of the decade. Its 

lnembership had conle to question nonviolence as a tactic, resulting, by 

1966, in a change of leaders from John Lewis to Stokely Carmichael. The 

change reflected the membership’s growing militancy, their being tired of 
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turning the other cheek, and a growing race-centered emphasis. Carmichael 

popularized the slogan "Black Power" and stressed the desire to place the 

movement in the hands of Blacks. The removing of Whites from leadership 

positions, the indifference to their presence and even their financial sup- 

port, became the general attitude of Blacks throughout the organization. In 

February 1968 three South Carolina State students were killed by police in 

Orangeburg; they had been using nonviolent tactics to desegregate a bowl- 

ing alley. In April 1968, Martin Luther King, Jr., was assassinated. These 

events, and the rapklly changing mood and character of the Black student 

movement, had more to do with the style and attitude of Black students in 

northern schools than did the specific actions (or inaction) of individual 

administrators or t’aculty members.l° 

By the early sixties, most administrators and faculty members at 

northern universities willingly extended their assmnptions about the social 

role of the university and its democratizing principles to include Afro- 

Americans. Few questioned assertions of the historic and systemic nature 

of racism in America, doubted the need for the admission of Blacks to col- 

leges and universities in order that they be incorporated into the American 

mainstream, or challenged the view of higher education as a principal in- 

strument of upward mobility. Faced with the glaring inequities exposed by 

sit-ins and other protests, many; too, were willing to accept the necessity 

and efficacy of compensatory treatment of Blacks (that is, modification of 

admission standards and expansion of remediation programs). 

Recent experience supported the notion that high motivation could 

compensate for a weak secondary education. Many G.I.s had proved that to 

be the case. The postwar experience of Blacks in predominantly White 

schools proved it also. While they had been few in number, the Bla&s who 

went to northern schools in the forties and fifties had clone well. Their 

dropout rate was much lower than the average, and their grade level was at 

least as high as their White peers. Those of that generation who responded 

to a survey generally described their college life as gratifying, often as the 

most important experience of their lives. They reported little racial antag- 

onism or hostility, and they considered their treatment by administrators 

and professors to have been fair.~l 
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One would have expected much the same from those Black students ar- 

riving in increasing numbers after 1967. College was a great opportunity 

being opened to this class of Americans for the first time.12 But if faculty 

members and administrators expected these students to be grateful and ap- 

preciative for the opportunity, theywere disappointed. Increased numbers-- 

the recruitment effort itself~effected a change in attitude and expectation. 

Fairly or unfairly, many Black students attributed the institutions’ efforts to 

increase their numbers to an attempt to assuage guilt for past and present 

racism. Many expressed themselves to the effect that their presence on cam- 

pus benefited >v~nites and their institutions rather than the other way around; 

many detected an attitude of condescension in the efforts of White liberals 

to uplift ghetto youth. Furthermore, as Black students on a campus achieved 

a"critical mass;’ racial problems that might previously have been accepted as 

matters of private adjustment could be dealt with collectively. Larger num- 

bers made another difference: Black students saw Whites--students, faculty, 

and community--as being threatened by their numbers, by their very 

lifestyle. It was a time, after all, of open and symbolic displays of militancy. 

Hair styles, clothing, language, name changes all conspired to challenge and 

intimidate. The White response to Black student demands was too often 

shocked and fearful uncertainty, which did little but increase the anxiety felt 

by Blacks. Thus, one detects a similar cycle in every situation where there 

were confrontations by Black students: alienation expressed in terms of racial 

grievance, followed by ever more strident demands, answered by fearful and 

uncertain response, in turn provoking greater anxiety and alienation. 

Between 1965 and 1970, Black undergraduates became increasingly 

militant. Events outside the university had much to do with it, but it also 

seemed that each new freshman class was more militant than the one be- 

fore, especially as students were increasingly drawn from the inner city. It 

is also the nature of student life always to be changing in leadership; each 

year, seniors with the wisdom of experience are lost at the top and re- 

placed at the bottom by persons who have never before dealt with a com- 

plex bureaucracy. Perversely, however, it was the underclassmen who, in 

the sixties, challenged the leadership of seniors, demanding of them 

greater militancy.13 
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Crisis of Establishment 

Between 1966 and 1970, most American colleges and universities added to 

their curricula courses on Afro-American life and history, and most made 

efforts to include Blacks on their faculties and administrative staffs. The fact 

that schools like Macalester, Bowdoin, Colby, Reed, Dartmouth, and Car- 

leton (to pick just a few names), which were relatNely free of pressure, 

joined the rush argues that there was something more to explain it than the 

threat of students disrupting academic life. Like all other aspects of the 

movements for peace and civil rights, the demand for university reform by 

Black students was national in its impact as well as local in particular man- 

ifestations. In sonle sense, the urge for change was ever,vwhere; whether or 

not a campus had militant Black students making demands, the urge for re- 

form was in the air. 

I suggest three motives, independent of immediate student pressure, 

that compelled college administrators and faculty to join the march for 

change. First, there was, particularly among liberal-minded academics, a 

genuine sense of American higher education’s complicity in the social in- 

equities resulting from racism-indifference to Black undergraduate enroll- 

ment, insensibility to non-White subject matter in the curriculum, and the 

discouragement of Black scholars. Second, it had become fashionable to 

bring Blacks onto staft~ and faculties, just as it had earlier become fashion- 

able to recruit "hardcore, inner-city kids" for admission. The sense of com- 

petition among institutions should not be discounted; the legitimate 

purpose of the act too often was joined by the wish to do at least as well as 

comparable institutions. Third, in their effort to attract the "best" appli- 

cants from a generation of teenagers noted for their social consciousness, 

college administrators felt it important to look reasonably open to change, 

to appear to be progressive without compromising integrity. A course or 

two on Black history or culture could achieve that end. 

The great majority of institutions added courses pertinent to Afro- 

Americans and, as a direct result or not, experienced little or no student dis- 

ruption; most changes involved merely a course or two and could hardlybe 

called a program in Black Studies. Yet, from 1966, student disorders were 
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increasingly common, and no college or university could be indifferent to, 

or uninfluenced by, events at San Francisco State, Cornell, Harvard, Wes- 

leyan, and so on. It was widely assumed that disruptions of the sort that had 

occurred at those institutions could be avoided, if at all, only by swift and 

significant reform. 

With the spurt of Black enrollment in 1966, students and administra- 

tors began a process of negotiation aimed at correcting the problems per- 

ceived by Black students. One problem was that many Black students felt 

themselves to be educationally disadvantaged compared to their ~nnite 

peers; they wanted remedial programs that would compensate for their poor 

high schools (poor because White society made them so) and poor study 

habits. Problems also arose because of a deep sense of alienation from the in- 

stitutions and their goals. This alienation was often expressed by defining 

schools as "White;’ as a part of a "Wlaite, racist system." Blacks’ success and 

achievement within these institutions could come onlyifthey"Whitewashed 

their minds" and alienated themselves fi’om "their people" and "their com- 

munity.,’ In this view, while college may have been a necessary route to up- 

ward mobility, success within the college would be purchased through the 

denial of one’s "Blackness" and through co-optation by the system. This was 

the Black version of the widesp read (and, among many young Americans, the 

rampant) alienation from mainstream, conventional, middle-class America. 

For Black undergraduates, the solution to this dilemma was an assertion of 

Blackness: beauty, culture, community, etc. The newly developing Black stu- 

dent associations, therefore, pressed to make the college environment con- 

genial and hospitable to what they described as Black values and culture. 

They wanted student activities for Black students, Black cultural centers. 

Sometimes they asked for separate dormitories (or Black floors or sections 

of dormitories); they established Black tables in dhaing halls and treated 

%~nite students with the same hostility and contempt they assumed Whites 

had for them. They almost always pressed for the appointment of Black fac- 

ulty and for the introduction of courses "relevant to us as Black people." 

Black student leaders found some sympathetic ears among faculty 

members, administrators, and White students, but their demands also cre- 

ated hostility among the same groups. To some, the demand for remedia- 
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tion only supported the belief that standards were being lowered to admit 

Black students who were bound either to fail or to underlnine the quality 

of education. The new Black assertiveness could only antagonize those who 

held to the ideal of integration and of a color-blind system of merit. Black 

students were, in their view, racists who merely wanted to turn an evil on 

its head. Antagonism over these issues set the tone for the debate over Black 

Studies when it became a central issue, and it also affected the reception of 

these programs when they were established by the end of the decade. 

For the most part, negotiations went quietly. Colleges like Bowdoin, Car- 

leton, Macalester, and Dartmouth, removed from crosscurrents of student 

radicalism, were able to move at their own pace to increase Black enrollment, 

appoint Black faculty and staff; and introduce a few courses on topics of inter- 

est to Afro-Americans.14 In sonle conspicuous instances, however (Cornell, 

San Frandsco State, Wesleyan), the students armed themselves, and the threat 

of riot and violence was quite real. At other institutions, calls for Black Studies 

courses and programs merely added to a general atmosphere of conflict and 

upheaval. To the most w~ciferous activists,Afro-American academic programs 

were likely to be of incidental or secondary importance; what they were really 

interested in was not an academic but a political revolution. 

San Francisco State University 

On September 29, 1968, the trustees of the California State College System 

voted 85 to 5 to fire one G. M. Murray from his post as an untenured lecturer 

at San Francisco State College. Murray, a lnember of the Black Panthers, had 

been hired as part of an attempt to increase Black faculty; he had been teach- 

ing courses that were, according to Murray, "related to revolution." The fir- 

hag set in motion a series of shocks to the campus, including student strikes, 

violence from civilians and police, the dosing of the school, and the final en- 

forcement of order under the newly appointed president, S. I. Hayakawa. 

The institution came as close to anarchy as one could possibly imagine, 

with college faculty and students, the mayor and citizens of San Francisco, 

Governor Ronald Reagan, and President Hayakawa engaged in strategies 

alternating between charges, threats, demands, the use of violence, naked 
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power, and, from time to time, efforts at arbitration. Lines were firmly drawn, 

and few" were willing to negotiate. In time, backed by Governor Reagan, 

Hayakawa succeeded in reopening the school much on his own terms. 

Black Studies, as an issue, was one element (but by no means the most 

important) in the dispute. On December 7, 1968, the Black Student Union 

rejected Hayakawa’s offer to establish a Black Studies department under the 

direction of Dr. Nathan Hare. The Black Student Union wanted a program 

with more "autonomy" than Hayakawa would permit, and there were ele- 

ments in the union’s demands suggesting a racially separatist model. Con- 

flict between Blacks and Hayakawa continued for nearly two years. On 

March 1, 1969, Hare announced that he had received a letter from 

Hayakawa stating that he would not be rehired in June. In June, four of the 

college’s sLx Black administrators resigned, charging Hayakawa with racism. 

On November 2, 1969, Hayakawa accused the Black Studies department of 

a "reign of terror" and threatened to disband it, claiming that it was both 

authoritarian and anarchistic. By Christmas 1969, he had again threatened 

to close it and to put worthy courses under other departments. The bicker- 

ing continued until March 3, 1970, when the entire Black Studies faculty 

was ousted because the department’s hiring, retention, and tenure commit- 

tee reports were turned in only an hour before the deadline.15 

Cornell University 

The first evidence of serious racial discord at Cornell came as early as Jan- 

uary 1968, when a Black student successfully challenged the validity of a 

psychiatric examination that had been administered by a White person. In 

April of that year, Black students protested the "covert racism" of a visiting 

professor of economics, Michael McPhelin. Getting no results from the 

economics department or the dean, the students disrupted McPheli n’s class 

by reading a statement. This brought about a judicial action against the stu- 

dents, protests of the resulting punishments, and, finally, the occupation by 

a hundred Black students of the student union building. The occupation of 

Willard Straight Hall occurred in April 1969, a full year after the initial 

event. In the course of this occupation, the students armed themselves and 
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made a series of demands, placing the negotiations with the faculty and ad- 

ministration in an atmosphere of imminent violence. The occupation 

ended as the students, armed with rifles, shotguns, and belts of ammuni- 

tion over their shoulders, marched out of the building. 

These were the most public and most notorious events; the struggle 

to establish a Black Studies program was going on simultaneously, as if it 

were a separate and independent matter. On September 15, 1968, the uni- 

versity agreed to establish an Afro-American studies program with a budget 

of $250,000 a year, and announced a search for notable Black scholars to 

staff it. In early December, however, students from the Afro-American so- 

ciety met with the acting director of the program and insisted that the pro- 

gram be turned over to Black students. Within a week they demanded that 

Afro-American studies be established as an autonomous all-Black college. 

President Perkins reaffirmed his support for an Afro-American stud- 

ies program but rejected the idea of an all Black college. The faculty-student 

committee appointed James Turner, a graduate student, as director. In time, 

Turner was able to convince the faculty and administration that a separatist 

Black-studies program made sense. By mid-May 1969, in the wake of the 

most potentially explosive racial conflicts ever on a northern campus, Cor- 

nell acquiesced. While the program was neither autonomous nor all-Black, 

it was one of the most separatist and most political in the country. 

University of California, Berkeley 

By the spring of 1969, the University of California at Berkeley had been 

shaken by a series of student protests, few having to do with minority issues. 

Yet increased numbers of minority students, and their heightened conscious- 

ness of special needs, brought pressure on the university to reform its cur- 

riculum and increase minority faculty. These demands (in a context of broad 

student demand for reform) resulted in the creation that spring of a depart- 

ment of ethnic studies, which was divided into Afro-American, Chicano, 

contemporary Asian, and Native American studies divisions. The student 

h~stigators of this reform, behaving in keeping with the alienation they 

felt, insisted that the department remain outside the College of Letters and 
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Sciences. In effect, they wanted to be a separate college, dealing on budgetary 

and other matters directly with the chancellor. They were especially con- 

cerned that the traditional disciplines (that is, the university faculty) should 

have no say about cou rse content or faculty appointments. 

Each division within the Department of Ethnic Studies developed dif- 

ferently. Native American studies has remained quite small. Chicano and 

contemporary Asian studies, while larger, has never developed a strong ac- 

ademic emphasis; the latter, in fact, has concentrated on "community out- 

reach" rather than scholarly programs. The department’s history has been 

marked by internal conflict among its divisions and, in its relations with the 

university, by conflicts over budget and autonomy. In all of the department’s 

divisions, student participation in policy and management was assumed to 

be necessary. The Afro-American studies faculty, after some tumultuous 

years marked by internecine fighting (in 1969, faculty and students came 

armed to meetings) and an undefined academic program, left the ethnic 

studies department in 1974 and joined the College of Letters and Sciences. 

In 1972, the university forced a change in the leadership of Afro- 

American studies by replacing its nontenured director with ~qlliam M. 

Banks, a psychologist who was appointed with tenure. It was through 

Banks’s leadership (despite student boycotts of Afro-kanerican studies 

courses) that Afro-American studies elected in 1974 to join the College of 

Letters and Sciences as a normal university department. It has since become 

one of the stronger departments of its kind in the country, with several no- 

table tenured faculty. It has been aided in this by the fact that some other 

departments at the university (notably, history) have long been offering 

courses on aspects of Afro-American life.16 

Yale University 

By all accounts, the Afro-American studies program at ~ale is the strongest 

and most respected in the country. It has been a healthy program from the 

beginning, and that fact has much to do with the way it came into being: 

intelligent and wise leadership from faculty, students, and administration 

and a genuine spirit of cooperation among them. From the fall of 1967, the 



Inclusive Scholarship: Developing Black Studies in the United States [] 35 

Black Student Alliance at Yale had been working, without much success, to 

convince the college of the need for courses in Afro-American history and 

culture. Early in the spring of 1968, they decided to sponsor a conference 

that would draw nationally upon White and Black intellectuals having 

something to say about the subject. One of the student organizers, Arm- 

stead Robinson, has written: "We viewed this symposium as an opportu- 

nity to create an atmosphere in which those persons who were in pivotal 

positions ... could engage in active and open intellectual exchanges on 

questions related to Afro-American studies.’’17 

Supported by funds from the Ford Foundation, this symposium to ed- 

ucate the educators brought together a wide spectrum of opinion (all faw~r- 

able to some form of Afro-American studies). Some, like Nathan Hare and 

the "cultural nationalist" Maulana Ron Karenga (of UCLA), were deeply 

anti-intellectual and hostile to the academy. These were offset by such self- 

conscious intellectuals and committed academics as Martin Kilson, Harold 

Cruse, and Boniface Obichere. The result was a provocative conference that 

gave the Yale community a chance to compare several differing concepts of 

Black Studies and to identify the one that might work best at Yale. 

The development of the Yale program was helped most by the construc- 

tive attitude of the university’s senior faculty and the deft leadership of its ad- 

ministration, out of which a program emerged that was an integral part of the 

life of the institution. Several of the major departments (induding history, Eng- 

lish, and anthropology) supplied ~aculty and courses to the program, and the 

administration allocated the funds to make that possible. Such a program re- 

quired trust and respect by all parties. Whatever the reasons that Yale had those 

qualities, they were hard to come by at other institutions. The result is that oth- 

ers have had to suffer painful periods of adjustment to get to the point at which 

Yale was able to start. After more than a &cade, some are just now getting there. 

Harvard University 

Harvard’s program might have gone the way of Yale’s except for bad timing, 

bad luck, and perhaps excessive distrust on the part of some of those con- 

cerned. Like Yale, Harvard began working on the problem in the spring of 
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1968. The historian Frank Friedel had organized a successful course on the 

Afro-American exp erience. 18 A student-faculty committee under the chair- 

manship of Henry Rosovsky19 was organized to report on a wide range of 

issues related to Afro-American stu dent life and needs at Harvard. The com- 

mittee made its report to the facultyin ]anuary 1969, recommending a pro- 

gram in Afro-American studies (one similar to that later adopted by Yale), 

increased graduate fellowships for Black students, and a variety of measures 

to enhance Black student life on campus. The student members of the 

Rosovsky committee were unable to win for the report the general approval 

of Harvard’s Black students. Nevertheless, the report was adopted by the 

faculty in February and a committee was established to implement it. 

In just two months, however, everything had changed. On April 9, in 

a totally unrelated matter, student members of Students for a Democratic 

Society (SDS) and the Progressive Labor Party occupied University Hall de- 

manding the banning of ROTC from the Harvard campus, the university’s 

active commitment to ending the war in Vietnam, and amnesty for certain 

students who were under disciplinary terms from a previous demonstra- 

tion. (In all, there were nine "non-negotiable demands;’ most without last- 

ing significance.) The protesters at University Hall were mainly ~qaite 

students and the "sit-in" had nothing to do with Black Studies, but the dra- 

matic outcome of this demonstration was to radically change the context 

in which discussion of all reforms was to take place. It was a new ball game. 

The police were called to force the eviction of the demonstrators and 

a general strike by students followed. The faculty met in the ensuing weeks 

to deal with a range of issues flowing fi’om those student protests. There was 

justifiable concern among administrators, faculty, and students that the 

university could be shut down or forced to operate under a state of siege. 

The leadership of the Association of African and Afro-American Stu- 

dents, becoming more militant (or more emboldened by the crisis atmos- 

phere), presented the faculty with new demands framed as a thinly veiled 

ultimatum. They wanted Afro-American studies to be a department on its 

own and not a program, and theywanted a student voice in the selection and 

appointment of its faculty. On April 22, the faculty were asked to vote on 

these propositions without altering them. Although deeply divided, and de- 
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spite the forceful opposition of Henry Rosovsky, Martin Kilson, and others, 

the faculty voted for the changes the students demanded. It was a bitter de- 

cision, as were mawthe facultymade in the days following. One could hardly 

expect an Afro-American studies department, thus created, to have the warm 

support from administration and faculty that the Yale program enjoyed.2° 

Wesleyan University 

Until 1967, the number of Black undergraduates at Wesleyan had been negligi- 

ble. After that year, the numbers grew significantly: The change in racial com- 

position resulted in serious and disturbing friction between White and Black 

students in the fall and winter of 1969. In December 1969, the Ujamaa Sodety 

(the Black student group) had to be restrained by court order from disrupting 

campus student events that the Black students considered "White" and thus un- 

related to the needs of Black students. At Wesleyan, as at Cornell, the threat of 

violence was real. To meet the demands of Ujamaa, Malcolm X House was es- 

tablished as a Black cultural center and as a center for Afro-American studies. 

As we shall see, the program that emerged was confused in academic purpose. 

Few academic institutions in the country had experiences as dramatic 

as Cornell’s or Wesleyan’s, but all with sizable nulnbers of Black undergrad- 

uates faced similar demands for reform. Keeping peace on campus was 

everywhere a principal concern of faculty and administrators. Black stu- 

dents everywhere were making similar demands. These included: (1) in- 

creased recruitment of Black students; (2) increased financial aid and 

special support for remedial needs; (3) an increased number of Black fac- 

ulty and advisers; (4) courses "relevant" to Black and/or Third World peo- 

ples; (5) a Black Studies program (or department); (6) a Black or Third 

World cultural center; (7) course credit or a program for community work. 

All of these items did not have the same weight everywhere, and institutions 

responded to them variously. It is important to recognize, however, that 

Black Studies was only one item in a package. It was not always the most 

ilnportant item to students, and it was not always feasible to ilnplement. 

The most difficult problem for all northern institutions was to find 

qualified (or even marginally qualified) Black scholars. In 1970, a Ford 
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Foundation survey revealed that less than 1 percent of Americans with 

doctorates were Black, and that most of that 1 percent were more than 

fifty-five years okt.21 The sudden demand for Black scholars increased anx- 

iety among educators concerned about the future of southern Black insti- 

tutions. The fear was that northern schools would "raid" traditionally 

Black colleges for the Black academics who, for racial reasons, would 

hardly have been considered for membership in ~rhite departments before 

the 1960s.22 Northern institutions would find it difficult to discover Black 

candidates for faculty appointment, but they could and did funnel money 

to the support of Black students, add Black faculty or staff where they 

could, offer new courses in Afro-American history and literature, swallow 

liberal instincts by accepting de facto separate facilities under the guise of 

Black culture, and put together what might be called a program in Afro- 

American (or African-American) studies. All of this in response to Black 

student demands. 

It is hard to know how much Black students wanted Afro-American 

studies as a field for possible academic concentration. Doubtless much of 

their demand arose from their desire to shake the complacency of their in- 

stitutions. In that sense, Black Studies was symbolic; its presence was more 

important than its substance. But it was also a field of legitimate scholarly 

inquir~; as Black scholars have been saying for more than a century. Black 

Studies, as fact and symbol, would continue to create tension among Black 

scholars and student reformers because some Black scholars wanted their 

scholarship to be taken seriously and were as likely to be put off by anti- 

intellectualism and hostility to academic work as were their White peers. 

We should consider more closely some of the reasons advanced for the es- 

tablishment of these programs. 

Assumptions of Reform 

In most institutions, Black Studies was part of a larger package of reforms 

insisted on by Black students and their supporters among the reform- 

minded faculty and students. The demands for reform began with a general 

malaise among all students and particularly among Blacks; I would suggest 
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that the relnedies they seized on were "in the air" rather than derived from 

specific needs in particular circumstances. I am persuaded in this by the 

near-uniformity of the demands nationally and by the adamantly collective 

character of the protest; there was little if any individual refinement or qual- 

ification. It is therefore hard to judge the significance of Black Studies to any 

particular campus. As we will see, there were many different expectations as 

to what Black Studies should be. It is worth reviewing some of the assump- 

tions behind the demands. For the sake of clarity, I will discuss three dis- 

tinct expectations, although they were generally confounded. 

"To Have Something That Is Ours" 

In striking contrast to the reported experience of Black undergraduates in 

predominantly "White schools in the fifties, Blacks in college in the sixties 

felt racially alienated and isolated. It might seem that, because the earlier 

group was so small in number, its members should have felt isolated, but 

generally they reported fitting in. They differed also in that their admission 

to college was untainted by suspicions that it was attributable to special 

standards or compensatory policy. They were highly motivated to succeed 

in mainstream, lniddle-class America. They were likely to see their pres- 

ence, success, and achievement in a White college as a sign of racial progress 

and thus uplifting. If they had a sense of alienation from Whites or from 

the Black community, they did not make their feelings public.23 

Ironically, as the numbers of Black students increased in the late six- 

ties, the students increasingly reported that they were alienated and isolated 

from the rest of the campus. That, undoubtedly, had to do with a number 

of factors: (1) a large number of students were drawn from socioeconomic 

circumstances where the conventional academic expectations and values 

were weak or lacking; (2) the lowering of admissions standards to increase 

the number of Black, inner-city youth en rolled was publicly acknowledged, 

encouraging those so admitted to regard themselves--and to be regarded~ 

as second-class enrollees; (3) many Black students were, in fact, poorly pre- 

pared for college, lacking adequate academic preparation, discipline, study 

habits, or all three; (4) many found college work not only difficult but un- 

interesting and irrelevant to their lives as Black people; (5) many felt that the 
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ultimate end of success in college would be adaptation to the values of con- 

ventional~rhite America, and thus a placing of distance between thelnselves 

and other Black people; (6) their larger numbers, rather than making them 

feel more at home, gave them a collective sense of malaise and made it easy 

to divide the world into Black and White; (7) greater numbers also meant 

peer-group pressure on those who otherwise might have adapted easily to 

join in the general malaise; (8) the institution in all its aspects--courses, stu- 

dent activities, facilities--could easily be divided into "theirs" and "ours?’ 

Black students could call little of what normally existed at predomi- 

nantly White institutions "ours?’ Much of the emotional energy of Black 

student protest was aimed at forcing faculties and administrations (gener- 

ally liberal and integrationist in values) to accept race differences in ways 

that guaranteed Blacks a sense of"turf"while refraining froln any racial dis- 

tinctions suggestive of racism. While the student demands might have 

begun as requests for programs and activities "relevant to Black people;’ 

with no implication of being exclusionary, they almost always evolved into 

de facto Black dormitories, cultural centers, programs, etc. The few curious 

Whites who ventured in were soon made to feel hostility against them and 

their alienation. Demands for Black "turf" generally resulted in separatism. 

Students at San Francisco State (1968), U.C. Berkeley (1968), Cornell 

(1968-1969), Wesleyan (1970), and Barnard (1970) were, in fact, explicit in 

their demand for racially separate programs or facilities. 

Little wonder that in such an atmosphere demands were heard for 

"courses relevant to us as Black people?’ The standard curriculum’s indif- 

ference to the special problelns, concerns, and basic humanity of Afro- 

Americans and other non-Europeans seelned glaring. Socrates, Plato, 

Aquinas, Goethe, Kant, Hegel, Milton, Shakespeare, Donne, Eliot, Dylan 

Thomas, were all theirs, and they celebrated them."W"no are we?" Bla& stu- 

dents asked. "What is ours?" 

It was generally assumed that those questions could best be answered 

by courses on the African and Afro-American experience: on Black his- 

tory, literature, music, and "culture:’ For some, the informational content 

of such courses was paramount. For others, course content was less im- 

portant than the mere presence of such courses in the catalog. Students in 
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the former group were likely to be more concerned with the quality of in- 

struction than with the color of the instructors. Students in the latter 

group were likely to insist that only Blacks were qualified to teach such 

courses; some even demanded all Black classes or sections.24 Carrying 

such thinking to its logical end, some demanded complete academic "au- 

tonomy"; a separate college (as was called for at Berkeley, San Francisco 

State, and Cornell) or a separate department (as was called for at Har- 

vard). The indifference to course content and preoccupation with symbol- 

ism rather than substance of those in the latter group caused many Black 

Studies programs to be ridiculed and eventually abandoned by Black stu- 

dents as well as White.25 

Quest for ldentity 

Many Black stu dents on White campuses regarded the college experi- 

ence as a threat to their sense of ethnic identity, and thus to their sense of 

personal identity.26 Ironically, it was the very liberalization taking place in 

society--residential desegregation, greater prospects of upward mobility-- 

that created the problem. In the past, Blacks had all been pretty much in the 

same boat regardless of class and education. Now, Black prospects included 

admission to a good college, a position--if only "token"--in corporate 

America, entry into the mainstream middle class, a move "out of the 

ghetto" and into the suburbs, and acceptance by conventional White Amer- 

ica. Such "upward mobility;’ though attractive to many Black students and 

increasingly common, was repugnant to others, who claimed that it cut 

Black people off from the vast majority of their brothers and sisters and 

from their ethnic and cultural roots. The best way to guarantee one’s per- 

sonal identity, it seemed to many Blacks, was to assert one’s ethnic identity: 

The university could be transformed from a potential threat to identity into 

an instrumentality through which to find a new wholeness--an instru- 

mentality potentially more effective than church, family, and community. 

For those Black students, references in reading assignments or lectures 

that tended to enhance Bla cks’ sense of identity and self-worth seemed few and 

far between. In the liberal arts, Blacks (and practically all other non-Whites) 
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scarcely existed. In American history, Blacks were viewed as slaves or as prob- 

lems, rarely as contributing anything of value, or even as being central, to the 

American experience. Black authors were seldom included in courses in 

American literature; such Black characters as occurred in "White" fiction, like 

Twain’s Nigger Jim and Faulkner’s Dilsey, often raised difficult questions about 

Black identity. Social science, with its pose of objectivity, was perhaps most 

painful of all to Black students, who complained that Blacks were viewed by 

most sociologists, economists, and political sdentists as deviants from a norm 

arbitrarily defined byWhite social scientists. 

The solution, as many Blacks saw it, was courses in African history and civ- 

ilization, Afro-American history, Afro-American literature, Afro-American 

"culture," or Afro-American contributions to American "culture:’ But most 

W~tite factdty members knew next to nothing about those topics, and were in- 

dined, not surprisingly, to regard what they did not know about what none 

of their colleagues ever talked or wrote about--as being of little or no impor- 

tance. Few scholars were sympathetic, most were condescending, and some were 

actively hostile to the suggestion that the Black experience in any of its manifes- 

tations was worthy of study. Many were heard to comment that the very idea of 

Black economics, Black sodolog~ or Black literature was ludicrous. All of which 

is to say that the problem hnplicit in the student complaint the blind ethno- 

centrism of American higher education--was for the most part ignored. 

A major obstacle for those who wanted courses for identity building was 

that this was not what most scholars understood their function to be. Courses 

in history explicitly intended to identify and venerate heroes and heroines, to 

celebrate a people’s "contribution"; to make students feel good about them- 

selves did not command the respect of good scholars. History had a differ- 

ent--a critical and analytical~role to play. Of what good was a literature 

course taught and attended by people so in awe of the mere existence of cer- 

tain works that there was little room for criticism and textual analysis? Most 

teachers were likely to say "You can read anytime; courses are to make you 

think in a disciplined way." The onus was on Afro-American studies to prove 

that it did just that. 

Students in search of their ethnic and personal identity did not auto- 

matically seek separatist solutions, although the hostility or indifference of 

faculty members tended to move them in that direction. These students 
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generally believed that there was no intrinsic reason to denyAfro-American 

studies recognition as a bona fide academic discipline. They felt that the 

major obstacle to Afro-American studies was faculty members who did not 

take it seriously. The real problem, however, was the students’ uncritical ac- 

ceptance of courses that celebrated the Afro-American past and their hos- 

tility to faculty (Black more so than White) who insisted on a critical analysis 

that showed heroes and heroines to be merely human.27 

A Field of Study 

Apart from the need to define an academic turf in a sea of Eurocentric 

Whiteness, and beyond the psychological rationale arguing that courses in 

history and literature and culture would lead to a healthy discovery of"self;’ 

there was the claim that the African/Afro-American experience and culture 

provided subject matter of legitimate academic study in its own right. The 

African Diaspora, the Black presence in the Western Hemisphere and par- 

ticularly in the United States, provided, it was argued, a historical reality 

worthy of study for its own sake as well as for its value in understanding 

conventional history. Afro-American writers had left a literature, there was 

an Afro-American musical heritage, and there was folklore, none of which 

had received adequate academic attention. Courses should be offered in 

Afro-American studies to fill a gap in scholarship and to spur scholarly in- 

terest in a neglected field. 

By the sixties, actual scholarship in what was to be called Afro-American 

studies had a considerable history. The names ofW. E. B. Du Bois, Carter G. 

Woodson, and Arthur Schomburg, whose works date back to the first decade 

of the twentieth century, are well enough known to illustrate this poh~t. There 

were others like them whose names are not so well ka~own. Aside from their 

personal scholarship, they joined with others in support of such scholarly or- 

ganizations as the American Negro Academy (1897-1915) and Woodson’s As- 

sociation for the Study of Negro Life and History, which was established in 

1916 and which is now called the Assodation for the Study of Afro-American 

Life and History: 

This early generation established a tradition of careful and conven- 

tional scholarship. Their work, however, was largely unacknowledged by 
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professional historians. Except for a small group of Blacks (academics in 

southern schools and amateurs) and a smaller number off’bites, there was 

little interest in Afro-American life and history. Bythe fifties one might have 

identified a subfield of American history called "Negro histor~g’ but that 

was something taught almost exclusively in Black schools. Less could be said 

for Afro-American literature. Articles on Negro history could not be found 

in the two major historical journals--The American Historical Review and 

the Mississippi Valley Historical Revieu,--unless they could pass as "south- 

ern history." As a consequence, the Journal of Negro History (Carter Wood- 

son’s creation) had its pick of the very best scholarly work being done. 

The White scholarly establishment was not hospitable. There was a 

predisposition among historians, for instance, to believe that Blacks could 

not be objective about their history, especially since their interpretations 

were likely to run counter to conventional wisdom.28 The onus was on the 

Black scholar to prove himself or herself unbiased; ideally such scholars 

would produce scholarship that disguised the fact that the authors were 

Black. Only Whites could be presumed unbiased. In the eff\~rt to gain pro- 

fessional respectability, Black scholars were likely to try to make themselves 

color-blind in their work. 

Despite efforts at conformity, such scholars as Du Bois, Woodson, 

Rayford Logan, and Benjamin Quarles were aware of the entrenched racism 

in their profession. They were of a "progressive" generation, however, and 

imagined that reason and demonstrated quality would in time be recog- 

nized. Meanwhile, something should be done to educate Afro-American 

young people to understand and appreciate their past, to see themselves not 

only through the eyes of White Alnerican scholars whose interpretations of 

slavery, Reconstruction, and the historical oppression of Blacks were by no 

means disinterested. That was much of the reason behind the establishment 

of the American Negro Academy and the Association for the Study of Negro 

Life and History, that is, the creation and dissemination of a useable past for 

Black Americans. Carter Woodson railed against what he called "the mis- 

education of the Negro": arguing that conventional schooling in Alnerica 

(the North as well as the South) brainwashed Blacks into a belief in the su- 

periority of~rhites and in Blacks’ lack of history or culture. To correct that, 
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one needed scholarship. Du Bois, too, came to argue the special responsibil- 

ity of southern Black colleges to support such scholarship for the purpose 

of teaching Black youth who, otherwise, would be mis-educated.29 M1 of 

these men, however, called for the soundest scholarship. 

In the sixties, the few Black Ph.D.s were likely to echo these beliefs. 

They were prepared to support Afro-American history courses, willing to 

advocate their scholarly importance, but insistent on professional standards 

of scholarship. In the last regard they differed with student advocates of 

such programs. This older generation of scholars tended also to be distrust- 

ful of (or ambivalent about) the students’ efforts to politicize the program, 

to make an academic program the instrument of ideology. They preferred 

to see such courses taught within conventional departments for two rea- 

sons: (1) the department would give a legitimacy and stability to something 

new to the institution; and (2) such courses would be a foothold, a begin- 

ning, in the reform of the scholarly profession. As we will see, these expec- 

tations ran counter to what students and some of their faculty allies wanted. 

I have written here mainly of historians, in part because they were 

asked to play a major role in Afro-American studies. (To the extent that 

there was a field, it depended on them.) Sociology, perhaps, had the largest 

number of Black scholars interested in the Afro-American. Race relations 

had, from the 1890s, been a recognized academic field, one in which both 

~rhite and Black scholars had built reputations. Beginning with the work of 

Robert Park, the University of Chicago had been a center of this study, sup- 

porting such scholars as Eric Reuter, E. Franklin Frazier, Horace Cayton, 

and St. Clair Drake. Black sociologists like Charles S. Iohnson, Ira De A. 

Reid, Frazier, Cayton, and Drake had built national reputations. But sociol- 

ogy as a field was not ready to supply leadership to Afro-American studies. 

In the first place, most of the old scholarship (whether by Blacks or 

Whites) seemed to view its Black subjects pathologically, with Whites as the 

exemplary norm. Furthermore, the field of sociology was beginning to 

splinter. The newer, positivistic, quantifying scholarship was becoming pre- 

dominant in the field (as it was in other social sciences), and such qualita- 

tive and relatively subjective topics as race relations were receiving less 

respect. The profession began to split over methodology and, as the sixties 
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advanced, it split racially as well. Black sociologists created separate cau- 

cuses to establish an independent direction and to criticize what they began 

to refer to as "White sociology.’’3° The deep racial and ideological divisions 

within sociology were perhaps best illustrated by the rancor and division 

generated by the so-called Moynihan Report. 

It is important to observe that the Black sociologists who took the lead 

as advocates of Afro-Alnerican studies were likely to be at the radical edge 

in this split. Both Nathan Hare and Harry Edwards were deeply cynical 

about, and distrustful of, institutions and traditional academic fields. Their 

tendency was to be anti-intellectual and anti-"Establishment." Edwards saw 

the Black student movement as providing the "impetus for violent and ir- 

reversible revolution in America."And he saw the object of Black leadership 

and Black Studies as being to "fight the mainstream to establish Black au- 

thenticity and to achieve full equality or be overwhehned in the attempt.’’3~ 

It should be said, however, that St. Clair Drake, a senior and respected 

scholar, early took on the direction of Afro-American studies at Stanford 

and made it one of the best programs in the country. 

The humanities (excluding history) were always the most Eurocentric 

of Alnerican scholarly fields. English literature, philosophy, art history, and 

nlusic were, in the sLxties, the fields least touched by subject matter having 

to do with Black Americans. Of these fields, literature, music, and the fine 

arts had the least excuse; American literature was a field where Blacks had 

played a role. It was a rare college course in a northern school that taught 

any Black author--until Ralph Ellison and James Baldwin became fashion- 

able. There were, however, a number of senior Black scholars in American 

literature: J. Saunders Redding, Blyden Jackson, Charles Davis, George Kent, 

to name a few. Most taught in southern Black colleges. Professionally; the 

modem languages are so factionalized that it was ahnost natural for schol- 

ars of Black literature to become merely another faction within the profes- 

sional ranks. As activity in the subject developed, room was made for them, 

as it would be made, for example, for Chicano literature. Very little room 

would be made, however, in the canon of American literature or in the 

mainstream curriculum. 
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Those who wanted Afro-kanerican studies to be recognized as an ac- 

adelnic discipline generally held that it should emphasize three existing ac- 

ademic fields: history, literature, and sociology--especially history:32 Once 

one confronted the problem of getting scholars to take Afro-American stud- 

ies seriously, one also had the task of explaining how such disparate fields 

could be brought together in it. Those who took the matter most seriously 

were the most uncomfortable with the character of student demands. As 

scholar-teachers, they saw their object as being the development of a teach- 

ing field that would remain academically respectable to their peers, and they 

saw as the primary object of any course the giving of an academic compe- 

tence to students. Those aims could be hostile to demands for a program as 

a quest for power or personal (racial) identity. These conflicts would plague 

the supporters of Afro-American studies throughout the seventies. 

Three basic concerns laybehind the demand for Aft’o-American studies-- 

the political need for turf and place, the psychological need for identiD; and the 

a cademic need for recognition. While they might be discussed as separate ques- 

tions for the sake of convenience, theywere reallyinseparable. Individuals could 

be driven by more than one of these needs. As long as matters remained at the 

reform stage, hnplidt differences could be ignored. When it came thne to build 

and define programs, compatibility among the various agents of reform became 

strained. Scholars who once found the "student constituent" useful in establish- 

ing the urgency of the program might well fred that student views of an aca- 

demic program did not comport well with their own. Students who had hoped 

to find psychological and emotional support in new courses might find them 

both academically difficult and emotionallytroubling. Once the programs were 

in place--the need lot"turf" having been achieved~Black students might not 

even take the courses, or might act as though taking them were a political state- 

ment rather than an academic choice. Furthermore, there came in the mid- 

seventies a generation of students~both Black and White who were highly 

career-oriented. Courses that existed largely to make rhetorical and political 

statements had little appeal to students whose main concern was admission to 

a professional school. By 1975, the decade ofideologg’was over. 
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Patterns of Ideology 

The Black student movement, in sharp contrast to the W~hite, was virtually 

indifferent to Marxist ideology,. Doctrinal disputes within the American 

Left over Marxism had been intense since World War I, and what conflict 

there was within the White-student left can be seen as a continuation of the 

tradition. 

Most Blacks, if asked, would have defined themselves as sympathetic 

to the Marxian interpretation of social change (that is, to the view that 

racial oppression was the result of an exploitative economic system) and to 

the view that racial justice would most likely be achieved under some form 

of socialism, but few were committed to an ideological faction. (Angela 

Davis, of course, had been an excepti on.) They would have said, rather, that 

their unity in Blackness transcended political factionalism. 

They dMded themselves roughly into two calnps: integrationists and 

separatists. This division had to do not so much with desired goals for a fu- 

ture society as with a predisposition to work with Whites in conventional 

institutions or to focus on self-development among Blacks. The one was 

not necessarily anti-Black, nor the other necessarily anti-White; they had, 

rather, to do with efficacy and the relative importance one placed on racial 

identification. The separatists, also, could be divided into "Black Power" ad- 

vocates and cultural nationalists. 

Integrationists 

Few in this group defendedAmerican colleges’ and universities’ past or pres- 

ent policies with regard to race. Few denied the need for courses having to 

do with Afro-Americans. Hardly any found White faculty and administra- 

tors faultless in their attitudes and feelings about race. Integrationists, how- 

ever, insisted that Blacks had to succeed in terms of these imperfect 

institutions and people, the better to function in the even less perfect world 

outside. Nothing could be gained, save the comforts of self-indulgence, by 

defining oneself outside the system. Black students and their faculty allies, 

the integrationists felt, made a serious mistake in demanding an "auton- 
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omy" that would only result in the creation of an academic ghetto, provid- 

ing an excuse for Whites to dismiss Blacks as irrelevant or to treat them with 

patronizing condescension. 

The institution, the integrationists felt, was important to Blacks for 

the skills training it offered--skills Blacks had been denied. It was impor- 

tant also for the experience it offered Blacks in management--the manage- 

ment of White peers and of an institutional bureaucracy as complicated 

and sophisticated as that of a university. Finally, the institution was a certi- 

ff’ing agency whose graduates were assumed to possess intelligence, com- 

petence, and discipline, qualities essential to professional training and 

employment. To the integrationist, separating oneself from the institution 

or undermining it was self-defeating. Not only must one work through the 

institution, but one should protect its academic integrity while getting it to 

adopt Afro-American programs. An}, victory would be hollow if its "spoils" 

were debased in the process of being won. Integrationists, therefore, were 

seen as defenders of the university and were often attacked by student rad- 

icals as having been co-opted. 

Of course, integrationists were hostile to student demands for sepa- 

rate facilities. They preferred to see Black Studies courses offered in the 

standard curriculum, in conventional departments; perhaps, like other in- 

terdisciplinary programs, administered by a committee made up of faculty 

from the several departments involved. They were suspicious that an argu- 

ment for "autonomy" was really a plea for racially separate (and Black-con- 

trolled) programs. While they might concede that Blacks, because of special 

experience, would bring a unique and necessary perspective to courses in 

Black Studies, they rejected the idea that such courses should be taught only 

by Blacks and could not be well tau ght by Whites. Wrhile they advocated the 

increased hiring of Black faculty (whether or not they supported affirma- 

tive action programs), they did not want to see Black faculty strictly tied to 

Black Studies, or affirmative action goals met by the packing of Blacks into 

Black Studies programs. They were likely to urge ~rhite ~aculty to teach 

courses in the program. 

Integrationists were the least troubled by alienation from the Black 

community as they did not see success in the university and professional 
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life as a rejection of Black people. They were, as a result, unlikely to support 

demands for "community programs" except in such service roles as tutor- 

ing in the schools or churches. And they were ambivalent in their relations 

with Black student groups. The integrationist Black student preferred to be 

independent (to have White as well as Black friends, for instance), but in 

the sixties and seventies that role was difficult. 

Separatists--"Black Power" 

The "Black Power" rhetoric of Stokely Carmichael in 1966 signaled an ide- 

ological shift among Blacks generally and the student movement in partic- 

ular. The new position argued that Blacks, by conforming to the demands 

of ~rhite institutions, White liberals, and even White allies and supporters, 

were allowing values and strategies to be defined by White people, the most 

well-meaning of whom were ignorant of, or indifferent to, genuine Black 

needs. More important, ~v~nites were hostile to the thought of power being 

in the hands of Black people. They would give Blacks everything except 

what they needed: power and the self-respect that comes with it. By mak- 

ing alliances with Whites~by allowing them to define issues, strategies, 

and goals--Blacks were denying themselves the responsibilities of leader- 

ship and community building. Furthermore, Blacks in these alliances were 

being co-opted and removed from their real source of strength, their natu- 

ral constituency: Black people. Finally, White allies would abandon Blacks 

whenever it served their interest to do so. 

The "Black Power" argulnent was, therefore, one of self-reliance. It 

was separatist because it saw community building and race consciousness 

as essential first steps in the achievement of a program. Black people had to 

become self-reliant economically and politically before they could bring 

genuine power into play; without power they would always be dependent. 

Once they had power, however, coalitions with Whites and others would 

not only be possible and desirable but effective. In this sense, then, theirs 

was not an absolutist, separatist strategy. It was more of a tactic intended to 

lead to a more fruitful interracial cooperation. 

The demands for "autonomous" Black Studies programs must be 

seen in light of this "Black Power" ideology. At bottom, autonomy was a 
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question of power. Would the university give to Blacks (students included) 

the power imagined to exist in a department or college? In some ways, the 

answer to this question was more important to those making the demand 

than was the substance of the program or the efficacy of such "au- 

tonomous" agencies in achieving academic objectives. "Black Power" also 

informed the demand for Black dormitories, student centers, and the like. 

Community building implied the coming together of Black people on 

and off campus as a COlnmunity. In this regard, it is ilnportant to observe 

that these students were unknown to one another before coming to col- 

lege and were often from places that, at best, were disintegrating commu- 

nities. They were the more anxious, therefore, to tie themselves to the local 

Black community as a defense against the perceived co-opting pressures of 

the institution. 

On the positive side, "Black Power" proponents clailned that Blacks 

had the ability and the obligation to create their own world on their own 

terms (just as Whites had done). On the negative side, "Black Power" was 

an attitude deliberately inhospitable to Whites. One wanted Blacks on the 

faculty, of course, but especially to teach courses in Afro-American stud- 

ies. Black faculty would have a perspective different from Whites. More 

ilnportant, the appointment of Black faculty and the control of the Afro- 

American studies program by Blacks would be a delivery of power into 

Black hands. Some argued that Whites had nothing of value to say about 

Blacks and that the program should be controlled by Blacks without inter- 

ference from White faculty and administration. 

Some programs--notably at the University of Illinois at Chicago Cir- 

cle and at Cornell~kept a strong "Black Power" orientation. Since the de- 

cline of interest in Black Studies in the mid-seventies, supporters have 

seldom talked of autonomy, turning, rather, to guarantees of continued 

university support. Most of those that started with separatist notions either 

expired or moderated their positions. 

Separatism--Cultural Nationalism 

This aspect of separatist ideology was of" slight real influence on college 

campuses but should be mentioned to distinguish it from that of "Black 
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Power"’ "Black Power" advocates believed it possible to negotiate with and 

otherwise relate to ~rhites on the basis of power; cultural nationalists like 

Maulana Ron Karenga of UCLA did not. Like the "Black Power" advocates, 

Karenga placed great emphasis on community building among Blacks, but 

he went further in assuming two nations and two cultures--one White and 

one Black. Even while attached to the university Karenga was deeply antag- 

onistic to it, especially to its efforts to be helpful to Black people. His model 

was a colonial one: Blacks, as he saw it, were emerging from colonial status 

into nationhood. The university’s proper role, he maintained, was (1) "non- 

intervention" in the Black community; with no efforts to influence it or 

shape it; (2) separation--as an institution of the former colonizing power, 

the university should deliver financial and technical aid but only as Black 

people demanded it; and (3) the creation of a movement to civilize White 

people. ~rhile such notions were not central to Black student thought, they 

did inform some of the rhetoric.33 As we shall see, such id eological presup- 

positions defined the form as well as the style the new programs took. 

Typical Models 

The models on which Afro-American studies programs were built were in- 

fluenced by ideology and conditions on individual campuses. Naturally, 

each particular form had intrinsic strengths and weaknesses. 

The Program 

From an academic point of view, the "program" approach has been the 

most successful. It acknowledges the interdisciplinary character of Afro- 

American studies by using faculty from established departments. It relies 

on the president and the dean to guarantee the program through budget al- 

locations to the departments involved. While a faculty member’s appoint- 

ment may be principally to offer courses and service to Afro-American 

studies, his or her membership remains within the department of disci- 

pline. By definition, all senior faculty in a program are jointly appointed to 
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a department and to the program. Because of this structure, it is relatively 

easy for the program to exploit the curricula of other departments; it is not 

necessary for the program to provide all of the courses its students are ex- 

pected to take. 

Most Afro-American studies offerings in the country follow the pro- 

gram model. A good example is the Yale program. Its success had much to do 

with the willingness of student advocates to accept this plan rather than in- 

sist on"autonom}:" It has been noted for the broad range of faculty involve- 

ment. Names like SidneyMintz, Charles Davis, Robert Thompson, and John 

Bla ssingame have been associated with it. Davis, until his recent death, served 

as director; his place has been taken by Blassingame. Young scholars of re- 

markably high quality have been in the program--especially in literature. 

Names like Robert Stepto, Henry Gates, and Houston Baker come to mind. 

Apparently from the beginning, association with the program has been 

judged with approval in academic circles. The Yale program is one of the few 

in the country offering a graduate program leading to a master’s degree. 

The strengths of this model are obvious, but principally they reside i n 

its capacity to engage a wide range of departments and faculty in the service 

of Afro-American studies. This, of course, would not have been a strength to 

those of markedly separatist persuasion. Its major weakness, as those who 

argued for autonomy predicted, is its dependence for survival on the contin- 

ued support and goodwill of others in the university: the president, dean, and 

the heads of cooperating departments, among others. Yale’s program has not 

been troubled in this regard, but other programs have, especially when en- 

rollments drop or when there is disagreement about standards or goals. 

Programs like Yale’s are designed to offer undergraduates a major (or 

field of concentration) for their degree. Not all programs do. Some merely 

offer a few courses with a focus on subject matter having to do with Afro- 

American life. Such courses maybe accepted for credit by the student’s major 

department (for example, economics) or may serve merely as an elective. 

V~esleyan, for instance, until recently had a complicated system in which an 

Afro-kanerican studies major was possible but in which students found it 

difficult to put the necessary courses together; they thus majored elsewhere 

and took the one or two Afro-Alnerican studies courses as electives. (The 
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Wesleyan program has undergone changes designed to strengthen and im- 

prove it.) The program at the University of Rhode Island is also of interest in 

this regard. It offers special courses: one, for example, on free-enterprise 

zones, and another on human resources. Such courses are designed to serve 

students interested in working in the community or in Third World coun- 

tries. These courses do not lead to a degree in Afro-American studies, but 

they serve students in special programs such as a master’s program in inter- 

national development. 

The College 

The most radical kind of Afro-American studies program was that of the 

independent college--sometimes an all-Black college--within the univer- 

sity. That was the demand at San Francisco State and at Cornell. The eth- 

nic studies department at Berkeley, existing outside the College of Arts 

and Sciences, had for a while something of a de facto college status. Afro- 

American studies, however, defected and became a standing department 

in Arts and Sciences in 1974. No other major university came close to ac- 

ceding to this extreme demand. 

Local community colleges sometimes became de facto all-Black col- 

leges. That was surely the case with Malcolm X College in Chicago. It is a 

community college, supported by public funds, but located in an area al- 

most wholly Black. Formerly Crane Junior College, it became Malcolm X 

in 1968 when it moved to its present location. Its student population is 

about 80 percent Black, 8 percent Hispanic, and 12 percent other. Wqaile it 

offers a range of Black-oriented courses, it specializes in computer sciences 

and health services. Whether or not it was planned to be so, circumstance 

permits it to be the kind of college the separatists demanded. It is difficult 

to know how many other such community colleges there are. 

The Department 

The more practical model for those who insisted on autonomy was the de- 

partment. A department had its own budget, could appoint and dismiss its 
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o,i/vn faculty and staff, design its own curriculum, and service its student 

concentrators without any control or oversight by others. It was also as- 

sumed to be a more permanent structure than a program. Some institu- 

tions established Afro-American studies departments without much ado. 

In others, like Harvard, departmental status remained a bone of contention 

years after it was established. The more it was resisted, of course, the more 

it appeared to be worth fighting for and defending. 

The argument against it was mainly that a department normally rep- 

resented a discipline. Afro-American studies, being interdisciplinary in 

character, should, critics said, be organized into a program made up of fac- 

ulty from the various departments serving it. Its defenders most often 

claimed it was a discipline defined by its particular perspective on a topic 

none of the other departments offered. In these terms the argument was ten- 

dentious. As defined by the nineteenth-century German university, depart- 

ments were identical with academic disciplines. By 1969, however, that had 

ceased to be true of American university departments. Interdisciplinary de- 

partments had developed within the sciences, and occasionally area studies 

were departmentally organized. O n the other hand, a perspective, which was 

what Afro-American studies offered, could hardly be thought of as a disci- 

pline. Vv~hatever it once was, a department is now largely an administrative 

convenience. Afro-American studies departments have worked reasonably 

well in some institutions, Berkeley and the University of Indiana being ex- 

amples. It did not work well at Harvard, and its problems illuminate some 

of the weaknesses of the model. 

Departmental autonomy, it turns out, is not as absolute as some be- 

lieved. Such autonomy as exists carries problems. Under a program, the 

president and dean can, in effect, direct departments to make searches and 

appoint competent faculty approved by the program’s committee. The de- 

partment has the power and budget to make recommendations for ap- 

pointment, but, lacking other arrangements, it must find scholars willing 

to take positions in Afro-American studies alone. In practice, most senior 

scholars with nlajor reputations insist on joint appointments with the de- 

partments of their discipline. So, most often, an Afro-American studies de- 

partment’s appointment is contingent on another department’s approval of 
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its candidate. Such arrangements presuppose goodwill and respect alnong 

the departments involved. In such ways, autonomy can work against the de- 

partment’s efforts. Furthermore, even when university budgets were more 

ample, it was impossible for an Afro-American studies department to pro- 

vide faculty in all of the disciplines thought useful to it. As a result, they are 

forced to depend on a very limited program (history and literature) or rely 

on other departments’ offerings. 

Vv~hatever the expectation of those who struggled to create depart- 

ments rather than programs, joint appointments are the general rule 

throughout the country. Sometimes this resulted from administrative fiat, 

sometimes out of necessity. Ewart Guinier, the first chairman of Harvard’s 

department, had no joint appointment himself and attempted to make the 

question of departmental autonomy and integrity rest on the power to pro- 

mote a junior person to tenure from within. The president and the dean, 

responding to university-wide criticism of the department’s program and 

standards, in 1974 made promotion from within the Afro-American stud- 

ies department conditional upon joint appointment. Guinier failed in his 

effort to force this issue in his favor. This case illustrates another important 

limit to departlnental autonomy. Appointment and tenure lnatters must be 

concurred in by university-wide and ad hoc committees (in Harvard’s case 

these committees are made up of outside scholars appointed by the dean), 

and, finally, only the president makes appointments. 

The practice of joint appointments is a good thing when it works well. 

It dispels suspicion about the quality of a department’s faculty, especially 

necessary in a new field in which standards and reputation are in question. 

Furthermore, it gives Afro-American studies a voice and an advocate within 

the conventional departments, which is quite useful for communication 

and goodwill. In this regard, the practice achieves some of the good features 

of programs. Whether imposed by the administration or adopted as a mat- 

ter of convenience, however, joint appointments may be the cause of prob- 

lems and friction. A candidate may fail to win tenure in the second 

department, its faculty clailning a failure to lneet their standards. Since 

questions of standards are seldoln easy to resolve, these decisions are likely 

to cause antagonism and ill will. ]oint appointments also raise questions of 
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service, loyalty, and commitment of faculty to Afro-American studies. 

Once appointed, a faculty melnber 1nay find it more congenial working in 

the field of his discipline; if he is tenured, little can be done. From the fac- 

ulty member’s point of view, moreover, joint appointments can pose prob- 

lems. It is time-consuming to be a good citizen in two departments, lunior 

faculty, particularly, are likely to feel themselves to be serving two masters, 

each having its own expectations. 

Graduate Programs 

Few Black Studies departments or programs offer work toward a graduate 

degree. Yale, as has been noted, offers an M.A. in Afro-American studies, 

which seems to attract student teachers and those who expect to be able to 

use knowledge thus acquired in community or public service work. The 

University of Rhode Island offers courses that supplement other master’s 

programs in, for example, human resources and international develop- 

ment. UCLA has a graduate and postdoctoral program and provides no 

formal undergraduate offering. 

The small number of graduate programs is not difficult to under- 

stand. Graduate programs in the humanities and social sciences have been 

shrinldng everywhere; some have ceased to exist. Student interest has 

shifted from academic careers to law, medicine, and business. Furthermore, 

those who wish to follow scholarly careers are better off working in conven- 

tional departments; in universities where they exist, sud~ stud}, could be di- 

rected by scholars of Afro-American life. One advantage of this 

arrangement is that it can help to stimulate scholarship about Aft’o-Amer- 

icans in conventional disciplines. In general, however, Afro-American stud- 

ies faculty lack the advantages that come from having graduate students. 

The Undergraduate Center 

Sometimes, when there is neither a department nor a program of Afro- 

American studies, there will be a center, as, for example, the Center for 

Afro-American Studies at Wesleyan. Such centers have little or no academic 
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program. Mainly, they provide such services to undergraduates as counsel- 

ing and career guidance. (As at Wesleyan, those services are also available 

elsewhere in the institution for all students, Blacks included.) These centers 

sponsor programs of interest to Black students, are a focal point for ex- 

tracurricular activities, and are, in efi’ect, Black student unions. The exis- 

tence of such centers reflects the continued sense of exclusion among some 

Black students from such general student activities as campus newspaper, 

dramatics, and literary magazines, the sense that the typical campus lecture 

or program has little to say to them and that they must maintain "turf" that 

is clearly theirs. In places where student-community programs exist, these 

centers often serve to coordinate them. If Wesleyan is the rule, the existence 

of such centers is likely to result in a weak academic program and student 

indifference to that weakness.34 

The Research Center or Institute 

Institutes have long been a means to encourage and support advanced 

scholarship in the social sciences and, to a lesser degree, in the humanities. 

While some are unattached to a university, nlost major universities have 

been eager to house such centers because they are a source of prestige and 

serve as inducements to the best and most productive scholars, who, by 

means of the institute, can pursue advanced studies among colleagues of 

kindred interests and talents while sheltered to some extent from teaching 

obligations. Since examples of successful institutes abound, it is little won- 

der that persons interested in Afro-American studies would attempt their 

own. The results have been mLxed, at best.35 

Columbia University, with funds from the Ford Foundation, estab- 

lished the Urban Center in 1968-69. Because none of the funds were in- 

vested as endowment, and because the university interpreted the terms of 

the grant as permitting their use for related projects and programs, the 

Urban Center had either to seek other funding or to expire when the Ford 

money ran out. Its first director, Franklyn Williams, served only a short 

time before taking a position at the Phelps-Stokes Fund. The bulk of the 

original grant went for staff salaries and university overhead. Except for 
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some community-related programs that were federally funded, the Urban 

Center did very little. Nothing of an academic or scholarly character was 

developed in the center, and few of the university’s faculty were involved. 

The funds ran out in 1977, and the center was allowed to expire. 

The Institute of the Black World (IBW) was established in Atlanta in 

1969. It was originally intended to be part of the Martin Luther King, Jr., 

Memorial Center and to work in cooperation with the Atlanta University 

Graduate Center, but in the summer of 1970, for ideological and other rea- 

sons, IBW split with the King Center and Atlanta University. The King Cen- 

ter came to focus almost entirely on King’s literary and ideological legacy, 

and its leadership was far more integrationist in its approach than the lead- 

ership of the IBW. 

Fronl the beginning the IBW attracted nlany of the most capable 

among those who followed the "Black Power" mode. Vincent Harding, 

William Stricldand, Howard Dodson, Lerone Bennett, St. Clair Drake, and 

Sylvia >v~nter were among its original board of directors. Claiming to be a 

"gathering of Black scholar/activists;’ it remained consistently intellectual 

and serious in scholarly intent.36 

IBW’s funding came from a variety of sources. In 1969-70, perhaps 

its most promising year, it received grants from Wesleyan University, the 

Ford Foundation, the Cummins Engine Foundation, and the Southern Ed- 

ucation Foundation. The level of funding was far lower over the next 

decade, yet the institute managed to generate position papers from schol- 

ars and others that were generally of good quality and provocative. In 1983, 

with its staff much reduced and its principal office now in Washington, 

D.C., IBW, it is fair to say, has ceased to function as a center for scholarly re- 

search. It is now seeking funds for a major film that will provide a Black 

perspective on American history. 

The W. E. B. Du Bois Institute for Afro-American Studies was estab- 

lished at Harvard in 1975 by President Derek Bok. Seen perhaps as a correc- 

tive to Harvard’s highly political, radical, and contentious Afro-American 

studies department, the Du Bois Institute was designed for advanced study 

of Afro-American life, history, and culture. During its first five years, led by 

a series of "acting directors;’ the institute supported lectures and other 
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programs, but mainly offered predoctoral fellowships to four or five ad- 

vanced graduate students a year. The object of the predoctoral program was 

to identify promising graduate students and to support them through the 

successful completion of their dissertations. Funding for that program (from 

the Henry R. Luce Foundation) ran out in 1981. Funds for the balance of the 

institute’s program were provided by the university. 

In the past three }Tears, the institute has sponsored major art exhibits, 

lectures, and concerts. With funds from the Ford Foundation, it has inau- 

gurated an annual lecture series and, since 1983-84, it has supported in res- 

idence two senior scholars a year. It has appointed four postdoctoral 

research fellows each year since 1980-81. Proposals are now being designed 

for multiyear research projects on criminal justice, economics and public 

policy, public health, and education. The intention is that the Du Bois In- 

stitute will generate nlajor research projects on questions and problems re- 

lated to Afro-American life and experience, sustaining a broad range of 

scholarship. 

The Carter G. Woodson Institute for Afro-American and African 

Studies was established by the University of Virginia in 1981 with a man- 

date to encourage research and teaching in all the geographic components 

of the Black experience: the African, Afro-Latin, Afro-Caribbean, and Afro- 

American. Funded by the Ford Foundation, the institute supervises the 

university’s undergraduate Afro-American and African Studies Program; 

sponsors colloquia, lectures, and conferences; and others both pre- and 

postdoctoral fellowships in the humanities and social sciences for research 

and writing in Black Studies. 

At UCLA, the Afro-American Studies Program is a quasi-institute in 

form. It supports research by graduate students and postdoctoral scholars. 

This program offers no instructional courses. 

The research institute seems the most attractive and useful instru- 

ment to develop serious scholarship in this field. So far, none have suc- 

ceeded in establishing themselves. There are several reasons: (1) there are 

too few high-quality scholars in the ~ield to support several competing 

centers; (2) ideology has tended to dominate some, weakening their ap- 

peal to some of the best scholars; (3) lack of capital funding has forced 
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them all to rely on funds generated year by year and on the generosity of a 

host institution. Furthermore, most university-based institutions can rely 

on university faculty to generate their own funds, which then can be fun- 

neled through the appropriate institute. Scholarship on Afro-American 

topics is in no university general enough to offer much help in this way. 

Afro-American institutes’ directors and program officers must both gen- 

erate their own programs and discover the scholars to do the work. 

Varieties of Curriculum 

A continuing debate rages as to whether Afro-American studies is a legitimate 

discipline. MaW in the Black Studies movement have taken this question very 

seriously and have attempted to define the discipline in a core curriculum. The 

National Coundl for Black Studies, in a 1981 report, defined the purpose and 

rationale of su ch a program: ( 1 ) to provide skills; (2) to provide a standard and 

purposefully direct student choice; (3) to achieve "liberation of the Black com- 

munity"; (4) to enhance self-awareness and esteem. Black Studies, the report 

says, "inaugurates an unflinching attack on institutional oppression/racism." It 

also aims to question "the adequacy, objectivity and universal scope of other 

schools of thought; it assumes a critical posture.’’37 

The National Council apparently understood discipline to mean doc- 

trine, for it goes on to outline in detail a course of study that would cover 

the four undergraduate },ears. It would begin in the African past and end in 

the American present, touching on the non-Black world only to show 

racism and its oppressive consequences. If students following this program 

were to take courses in the sciences, or acquire any of the specific analyti- 

cal skills associated with the social sciences, they would have to take them 

as electives. There have been other efforts to design a core curriculum in 

Afro-American studies, for example, at the University of Illinois-Chicago 

Circle. Such efforts are notable for their attempt to create an undergradu- 

ate curriculum totally independent of other departments and offerings. 

Limited budgets and the interdisciplinary natu re of most Aft’o-American 

studies programs make it impossible to staff such a program as the National 



62 [] Inclusive Scholarship: Developing Black Studies in the United States 

Coundl recommends. For the most part, existing programs stress Afro- 

American history and culture. That stands to reason, because the great teach- 

ing opportunities have been in this area. Afro-American history and literature 

are fairly well-developed fields, and there has been a notable Black production 

in music and the arts. It has been harder to create good courses in the social sd- 

ences (or to appoint good s&olars, for that matter). That is because, except for 

sociology,, none of the sodal sdences have taken subject matter and problems 

related to Black Americans to be of such importance in their disciplines as to 

constitute a spedalization. Few economists or political scientists are willing to 

define themselves as spedalists on Afro-American questions. 

The recent shift in student interests to business and law, and the uni- 

versal interest (especially among funding sources) in public policy is push- 

ing Afro-American studies programs to emphasize the social sciences more 

than they have. I suspect, also, that the growing preoccupation among so- 

cial scientists with public policy will push them into more questions hav- 

ing to do with Blacks, and they may find it to their advantage to be 

associated with an Afro-American studies department. Courses on the eco- 

nomics of discrimination, urban politics, social mobility, and the like are 

logical offerings in an Afro-American studies department. 

A word should be said about typical courses in the humanities. Except 

for those in literature, the tendency of Afro-American programs is to offer 

courses in the performing arts rather than their scholarly counterparts. Art 

courses are seldom art history; music is taught rather than musicology and 

music history; and there are courses in dance. This is important to note be- 

cause it varies from the traditional liberal arts relegation of performing arts 

to extracurricular activities. 

Afro-American studies programs remain tailored to available talent 

and other institutional resources. For the most part, they are based on some 

combination of history and literature with enough additional courses to fill 

out an undergraduate major. Many closely resemble such interdisciplinary 

programs as American studies. In practice, however, few students choose to 

major in Afro-American studies, preferring to select Afro-American stud- 

ies courses as electives or, when possible, as course credit toward a conven- 

tional major in, for example, history: At the University of Illinois at 
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Urbana/Champaign, for instance, the majority of course offerings in Afro- 

American subjects are in other departments, with Afro-Alnerican studies 

acting as a service department. Harvard has attempted in the past four years 

to design an undergraduate concentration similar to other interdiscipli- 

nary programs in the college, namely history and literature and social stud- 

ies. Beginning with a base in Afro-American history and literature, the 

student is directed through tutorials and selected courses toward achieving 

an academic competence in more than one discipline. Harvard also permits 

joint concentrations in the college, so it becomes possible for students to 

link Afro-Alnerican studies with one of the other departments. This has be- 

come a popular option. At Harvard, as elsewhere, the current preprofes- 

sional emphasis among undergraduates makes many wary of a major 

which they think might jeopardize admission to a professional schools.38 

After the initial demand for Afro-American studies courses, there fol- 

lowed a rather sharp decline in interest. The peak years were 1968 through 

1970. By 1974, there was general concern that these programs would become 

extinct for lack of enrollment. The reasons for the decline in student inter- 

est were many: (1) students, both Black and White, increasingly turned from 

political to career concerns; (2) the atmosphere in many courses was hostile 

and antagonistic to White students; (3) many of the courses lacked substance 

and academic rigor; and (4) campus communities had been exhausted by 

the rhetoric, bombast, and revolutionary ideology that still p ermeated many 

of these courses and programs. The White guilt many Black activists had re- 

lied on had been spent.39 Born, as these programs were, out of campus crises, 

in an era of highly charged rhetoric, unconditional demands, and cries for 

revolution, it was difficult for them to shake that style and reputation. 

Institutional Context 

The programs that survived naturally reflected the circumstances in which 

they were created. In the short run, colleges like Yale and Stanford, where 

programs were adopted in relative cahn, seem to be among the soundest and 

most stable. Furthermore, those that opted for programs--avoiding faculty 
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conflict over departmental status~have tended to enjoy the easiest rela- 

tionship in their academic communities. For the others, the legacy of con- 

flict and bickering about status and legitimacy have continued to be 

troublesome. Evaluations and judgments about every program must there- 

fore be made in the context of its particular college and history. At schools 

like Berkeley, Cornell, Columbia, and Harvard, the events of 1968 through 

1970 deeply divided the faculty; bitterness stemming from those divisions 

remains, though muted and controlled. Issues and problems related to Afro- 

American studies continue to provoke emotional rather than reasoned re- 

sponses. In most places, however, the programs are accepted as "here to 

stay;’ so both hostility and anxiety tend to be more latent than overt.4° 

The history of the efforts to establish Afro-American studies makes us 

aware of how deeply conservative faculties are. Change is usually very slow 

in academic institutions, and most conflict is resolved by consensus. In this 

sense, Afro-American studies was a shock to the system. In the past, new de- 

partments (biochemistry, for instance) were created only after years of de- 

velopment within established disciplines; the production of scholarship 

and fresh knowledge was antecedent to, and justification for, the new de- 

partment. Even so, there was friction and dissent. It was maW years before 

English departments ackmowledged the importance of American literature, 

and many advocates of the establishment of American studies programs (or 

departments) have failed to overcome resistance to what some see as their 

novelty. Little wonder that Afro-American studies had a chilly reception. 

Many scholars--some out of ignorance and bigotry, others out of healthy 

skepticism--wondered whether there was enough there to make a field of 

study. Many have yet to be convinced. Those scholars of Afro-American life, 

history, and culture who are careless of and indifferent to the opinions of 

Whites and Blacks outside their fields will not convince many skeptics. Oth- 

ers, however, are successfully influencing the scholarly community. Most 

often, they are based in the more viable Afro-American studies programs 

and, to my mind, constitute the strongest argument for such programs. 

With falling enrollments and the budget crunch, there has been con- 

siderable anxiety that Afro-American programs will lose support within 

the university. Anxiety has been increased by the fact that most such pro- 
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grams were, in some sense, created in response to the political demands of 

a constituency that, since the mid-seventies, has largely ceased to exist. 

Many Black students abandoned these courses because they lacked aca- 

demic substance. Criticism previously ignored was taken seriously, and the 

most egregious courses and behavior were excised. 

Student enrollments leveled off after 1974. They will probably never 

again approach the level of 1970, but they seem, at the moment, to be low 

(in most places) or modest, but stable.4~ Despite the fears (or hopes) that 

they would be allowed to die, few programs have done so. The fact that they 

have remained part of the academic landscape is likely to encourage more 

constructive relationships with other parts of the university. For political as 

well as demographic reasons, most state institutions are not likely to dis- 

continue support, even in the face of serious budget constraints. The Uni- 

versity of Michigan has been forced to elilninate some departments. 

Geography has been forced out, but Afro-American studies has not been 

touched so far. The fact is that some departments and programs--those at 

Berkeley, Harvard, and Wesleyan, for example--are becoming stronger in 

program and in character of enrollment.42 

Even with the passing of generations of students, some of the prob- 

lems that provoked unrest among Black students in the sixties persist. The 

conservative national trends reflected in White student attitudes are mak- 

ing some Black students feel even more isolated than before. The former 

liberal consensus is no longer present to lend support and encouragement 

to Blacks in their struggle for racial justice. Some White faculty and stu- 

dents may be openly hostile to programs like affirmative action and to ad- 

missions policies that give preference to Blacks and other minorities. Sonle 

may challenge their right to take the place of those assumed to have supe- 

rior records.4~ In recent years there have been racial incidents involving the 

denigration of Blacks at schools like Wesleyan, the University of Cincinnati, 

the University of California at Santa Barbara, and Dartmouth. Blacks are 

more likely to experience racial hostility now than they were a decade ago. 

These trends are offset by fifteen years of a sizable Black presence in north- 

ern colleges; Blacks are more likely to be taken in stride, and less likely to be 

made to feel exotic. 
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Many of the problems Black students complained of then and now are 

hard to distinguish from the kinds of complaints all students make. The college 

years are a difficuk time of transition for young people. Separation from home 

and fSmily, acceptance of adult responsibilities, the formation of new friend- 

ships and the loss of old ones, the challenging of one’s loyalties to family, dass, 

and community, are problems everyone faces in these }fears. In the more presti- 

gious colleges, individuals who had ahvays been at the top in their classes in high 

school may suddenly fred that they are unremarkable, even mediocre, in the new 

setting. These problems, common as they are, have a special impact on Black 

students, who may view them as a"Black experience in a White institution" and 

seek to interpret as a collective condition what are basically individual and per- 

sonal problems. As a result, many Black students continue to seek"identity" in 

courses about Black people, try to establish or maintain Black centers such as 

Wesleyan’s Malcolm X House, and work to effect community outreach pro- 

grams in the local Black community. InsofSr as they insist that Afro- 

American studies programs be the instrumentalities to achieve these ends, 

those programs will be weakened in their academic purpose and reputation.44 

One of the principal arguments against the establishment of Afro- 

American studies was the claim that such programs would have the effect of 

"ghettoizing"both the field and Black academics. By establishing such depart- 

ments, it was said, the traditional departments would be absolved of respon- 

sibility for that subject matter. They could remain as lily-White in attitude and 

faculty as they had always been, now with the assurance that whatever there 

was to the subject could be taught in Afro -American studies. It was also feared 

that the challenge of afI]rmative action could be met simply in the staffing of 

such departments. In the context of separatist and "Black Power" ideology, 

these fears were the more compelling. The argument was that, ironically, Black 

Studies would prevent the broad study of Afro-American life and history in 

the standard curriculum and offer a way off the hook for faculties and depart- 

ments reluctant to meet affirmative action criteria. 

It is impossible to know with certainty how this problem has been 

met. It is dear that in colleges following the program model, faculty and 

courses serving the program are based in departments. This, as I have 

pointed out, is one of the strengths of that model. Elsewhere it is unclear. 
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The question, it seems to nle, is not whether English departments offer 

courses in Afro -American literature, but whether works by Black authors are 

taught in courses on American literature. A similar question can be asked of 

other departments--political science, economics, history, and so forth: do 

those faculties feel a lesser need to include within their courses matter per- 

taining to the Afro-American experience because Black Studies programs 

exist? I do not know the answer to that question, but my impression is that 

American history has gone farther in developing Afro-American subject 

matter than other fields and has been the most affected by recent scholar- 

ship. The discussion of Black authors in standard English courses remains 

rare. Except for Ralph Ellison (and sometimes Richard Wright and ]ames 

Baldwin), Black authors are largely ignored. Aft’o-American literature is 

taken by most White scholars to be a subfield and taught only by those who 

specialize in it. It is fair to say, however, that there is a much wider knowledge 

about a few Black authors now than fifteen years ago. While this does not an- 

swer the question, it suggests that conventional departments have not leapt 

into the field; they have been slow and grudging. Yet it cannot be proven that 

without Afro-American studies they would have done better. The need for 

integration of this subject matter into mainstream courses is great and 

should be one of the principal tasks in the years ahead. 

Afro-American Studies and Affirmative Action 

I have suggested a tendency to confound Afro-American studies with affir- 

mative action. This is partly owing to the tendency of early reformers to 

combine them in their package of demands. They called for Black Studies 

programs and for more Black faculty; sometimes, as we have seen, insisting 

that only Blacks should teach Black Studies. Black candidates who are eli- 

gible for academic positions are very few in all fields. Their scarcity has re- 

suited in resentments: one has to offer more to get them (earlier tenure, 

higher salaries, etc.), departments are burdened by affirmative action pro- 

cedures adding to departmental administrative chores, departments have a 

feeling of undue pressure from those administrators who take affirmative 

action guidelines seriously. 
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These attitudes affect Afro-American studies programs in giving the 

general impression that the only Black faculty available are in Afro- 

American studies. I have found, especially among social scientists, a ten- 

dency to believe that the only persons willing (and able) to teach 

Afro-American studies are Black. Some fail to acknowledge the potential 

relevance of their own courses to the field. 

Problems of Black Scholars 

Black scholars, scarce enough in the past, will be even scarcer in the com- 

ing years, it seems. They have been in great demand, but they are likely to 

be ambivalent about membership in Black Studies departments. Their rep- 

utations as scholars will have to be made in their scholarly discipline, and 

they are likely to have to explain to their colleagues their role in such a de- 

partment. The tumultuous and politicized past of these departments 

makes it the more difficult and problematic to accept an appointment. An 

Afro-American studies department has to be strong (or promising) and 

well located to attract the very best Black scholars. 

Black faculty complain that they are burdened by work and responsi- 

bilities not normally asked of W~hites. Generally, they are a small minority 

on any campus (often there are only one or two Blacks on a faculty), and 

Black students bring to them all their problems with the institution. Thus, 

they take on the burden of counseling, negotiating with officials, and peace- 

keeping. School officials push these burdens on them by placing them on a 

great number of committees, and calling on them to advise on crises hav- 

ing to do with Black students or the local Black community. Young faculty 

get confused signals from the institution: they are seemingly praised and 

respected for being good and helpful citizens, but promotion and career ad- 

vancement will depend on scholarship and publications. These are conflict- 

ing activities, and Black scholars often complain that they do not receive 

adequate support for research and writing. Undoubtedly they have been 

partly to blame. Being supportive of Black students can be appealing, as can 

the role of peace-keeper. A sharper and more single-minded commitment 

to scholarship would help them avoid these traps. But these are not easy 
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choices, especially for the young. In aW case, nlany young Black scholars 

fail to produce much in their early ),ears. And the quality of their scholar- 

ship is often disappointing. Frequently, they fail to get tenure and are drawn 

into administrative positions--if they remain in the academic world at all. 

One unfortunate consequence of Black Studies to Afro-American 

scholars is that it encourages young scholars to train themselves too nar- 

rowly: They become Afro-American historians with little sense of kaneri- 

can history--not to mention that of Europe, Africa, or Asia. The same can 

be said of some Black literature scholars. 

Student Problems 

Afro-American studies presents Black students with the special problem of 

having to sort out the academic, political, and personal significance of this 

course of study. It can present students with deep conflicts. Departments and 

programs, as they define themselves, may encourage one or the other of two 

tendendes: those that become distinctively academic in character will dis- 

courage and alienate students searching for identity or desiring to make po- 

litical statements. Those that serve psychological and political needs will not 

attract the career-oriented or scholarly student. It will take tinle for academic 

programs to establish their natural constituency. That will come, however, as 

those students interested in careers that address public issues discover that 

Black Studies courses are important to their professional training. 

A more immediate question for students has to do with how a major 

in Afro-American studies will affect their chances for admission into grad- 

uate and professional schools. Many students and their advisers suspect 

that admissions committees will not respect an Afro-American studies un- 

dergraduate major, but little evidence exists to support that. A good student 

from a good school will do well regardless of undergraduate major. Grad- 

uate training in academic disciplines, however, does require an adequate 

background in the field the student wishes to follow. With proper foresight, 

that expectation can easily be met. 

One must continue to ask whether particular Afro-American studies 

programs provide students with a suffidently broad education and train them 
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to an adequate level of acadelnic competence in a combination of disdplines. 

Competency in reading and writing is hardly enough to justify a college edu- 

cation. One hopes that students would be helped to develop skills in critical 

analysis and encouraged in their respect for the intellect their own as well as 

others’. Obviously, the critical pose assumed in the National Council for Black 

Studies’ dictum--that it "questions the adequacy, objectivity, and universal 

scope of other schools of thought"--is adequate. One would hope that such 

programs in Afro-American studies would submit their own programs, ped- 

agogy, and assumptions to as harsh a critical gaze as they level at those of oth- 

ers. The time is past when questions about the rightness or wrongness of 

Aft’o-American studies are constructive. Afro-American studies exists and has 

established itself well enough to continue to exist. Accepting that, it is impor- 

tant to require it to meet standards comparable to those of any other under- 

graduate lnajor. It should produce students with spedfic knowledge, and the 

skills to make use of it, but at the same time a broad enough view of the world 

and of human experience to place their spedal knowledge in a meaningful 

context. It is myimpression that very fewAfro-American studies programs do 

this well. There is nothing about the subject matter of the field, or its focus, 

that makes these criteria impossible. 

Conclusion 

American higher education has changed dramatically in recent years. 

A college education is now available to a much broader portion of the 

socioeconomic spectrum than in years past. The university’s role in pro- 

ducing useful knowledge and useful people and in preparing the way for 

social reform is now universally acknowledged. The fragmentation of 

scholarly fields into narrower specialties has accelerated, undermining the 

assumed coherence of broadly conceptual fields like the humanities. 

The rationale and efficacy of the traditional liberal arts core in under- 

graduate education have been called increasingly into question. This 

transformation--now of nearly four decades’ duration--continues, and 

Afro-American studies will necessarily be affected as the American univer- 
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sity continues to adapt to changing social, political, economic, and aca- 

demic conditions and circumstances. 

The postwar assumption that the university is an agent of democratic 

change and an instrument of social reform is now well established and is 

not likely to be reversed. Demographic changes--specifically those result- 

ing from the ebbing of the tide of applicants produced by the coming-of- 

age of the postwar "baby boom" generation--are already having effects on 

college admissions policies, which will in turn have significant conse- 

quences on the social mix of future college classes. MaW prNate colleges, 

competing for their share of shrinldng numbers of applicants, are begin- 

ning to question (and to modify) the principle of "need-based" financial 

aid. High tuitions and other college costs have made the greatest impact on 

middle-class parents and students, and sonle college administrators have 

been tempted to shift scholarship funds to merit-based criteria so as to at- 

tract the most gifted student applicants. This shift has not been entirely un- 

welcome to Black students and their parents. The great majority of Black 

students now attending private institutions are considered "middle-class;’ 

but often only because both parents work full-time to make ends meet. 

Need-based financial aid formulas place a heavy burden on many parents 

and force students into considerable debt for their college education. Some 

among them would benefit from scholarships based on achievement rather 

than on need. 

In any case, rising college costs, reduced federal and state assistance, 

and smaller numbers of students will make a difference in the number of 

Black students in college, in the socioeconomic background of those who 

attend, and in the attitude of those students toward their education and the 

institutions they choose. In the next decade, many Black students who 

might once have attended private colleges will choose state and city insti- 

tutions instead; many will settle for community or other two-year colleges; 

many others will be unable to go to college at all. The result is already being 

felt in all colleges and universities: the return of de facto middle-class 

higher education. For many scholars and administrators, especially those 

with unpleasant memories of the tumultuous sixties and seventies, this will 

be a welcome development. 
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The earlier crises have passed. Adlninistrators, faculty, and students 

no longer hear or make demands comparable to those of the 1960s and 

1970s. There have been costs, however, particularly to the traditional con- 

cept of the liberal arts. The extraordinarily high costs of higher education 

(especially in the private institutions) have provoked parental and student 

demands for a dear and immediate payoff: As a result, many colleges have 

drifted into a preprofessionalism that undermines the traditional concept 

of general and liberal education. Black parents and students, no less than 

White, now search for the most direct route to the professional schools. Stu- 

dents may want to study the fine arts, philosophy, music, or literature, but 

they are quick to give them up in favor of what they think is"good for them" 

professionally, economics, political science, biology, and so forth. In this 

sense, Afro-American studies is just one more field perceived by many un- 

dergraduates as being of marginal utility. The assumption is, in fact, faulty: 

most professional schools are indifferent to a student’s undergraduate field 

of concentration; in most instances, a major in Afro-American studies has 

been considered an asset by admissions officers. But combined parental 

pressure, personal ambivalence, and overly cautious academic advising 

tend to push students into the conventional and well-worn paths. 

There will, of course, be those students who see their professional ca- 

reers (in law, government, business, or medicine) as being enriched by a 

knowledge about Blacks in America, and there will be those who follow their 

tastes and intellectual interests despite the trends. With the political motive 

no longer compelling, it will be from among this minority of Black and 

White undergraduates that Afro-American studies will draw its students and 

its future scholars. And programs and departments of Afro-Alnerican stud- 

ies will become more attractive as they bring the most sophisticated method- 

ologies of the social sciences to bear on contemporary Black issues and as 

they enliven discourse in the humanities by the broadening of perspective. 

In small Afro-American studies departments and programs, high 

quality of faculty and tead~ing will be even more essential to success than it 

is in larger departments and programs. Great care must be given--more 

than in conventional and larger departments--to faculty appointments and 

questions of promotion and tenure. Needless to say, even one tenured pro- 
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fessor who is mediocre or worse can seriously damage or even kill a program. 

But even poor choices of junior (untenured) faculty may have woeful con- 

sequences. Great patience, sustained attention to scholarship and teaching, 

and a willingness to dismiss marginal faculty even in the face of emotional 

and political opposition are thus called for. Black and White faculty and ad- 

ministrators must also resist the temptation to make Afro-American studies 

appointments a substitute for meeting affirmative action goals. 

After an increase in the sLxties and seventies in the number of Blacks 

entering graduate schools, there has been a sharp drop in the eighties. The 

increased numbers of Blacks pursuing academic careers was an anomaly of 

the past decade. Earlier, the chances of a Black scholar being appointed to 

the faculty of a northern university were extremely slight--so much so that 

very few Blacks chose to pursue scholarly careers. Projections of the aca- 

demic job market for the next fifteen or twenty years are not promising for 

most fields in the humanities and social sciences. High costs and relatively 

lengthy periods of training for the Ph.D. (seven years on average as opposed 

to three years for law and two years for business) will push many of the best 

and brightest Black undergraduates into nonacademic fields. The number 

of Blacks enrolled in doctoral programs has been declining and very few 

Blacks are coming forth to fill faculty vacancies. If this trend continues, af- 

firmative action in faculty hiring will be moot as far as Blacks are concerned. 

Of course, the field of Afro-American studies need not depend on 

Black scholars alone, nor should it. It is desirable, furthermore, that Blacks, 

like other academics, should choose their fields of study on the basis of per- 

sonal interest and intellectual commitment, not of race. It is nevertheless 

natural to assume that consequential gains in our knowledge of Afro- 

American life, history, and culture depend in large part on the presence of 

significant numbers of Black scholars in the humanities and social sciences. 

The prospect of declining numbers of Black scholars thus portends more 

serious problems for the field than small class enrollments do. 

Given the still uncertain status of Afro-American studies departments 

and programs throughout the country, probably the best h~stitutional support 

for the development and extension of the field of study will come from one or 

two centers or institutes of advanced study devoted to the subject. It seems to 
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nle that the movement to make academically legitimate the study of a wide 

range of issues and questions having to do with the Black experience in Amer- 

ica has been the most valuable outcome of the struggles during the last decade. 

Afro-American studies will achieve greater impact and influence the more it is 

permitted to resonate in the conventional disciplines. Standard offerings in his- 

tory, American literature, economics, political science, and so on should be in- 

formed and enriched by scholarship in Afro-American studies. 
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African American Studies from 
Implementation to Institutionalization 

Introduction to the Harris, Hine, McKay Report 

In 1987, "recognizing the rapid growth of the field and the emergence of a 

new generation of scholars;’1 the program officer Sheila Biddle commis- 

sioned the foundation’s second report on African American Studies. Com- 

pleted in 1989, Three Essa)ls: Black Studies in the United States was 

published in 1990. As intellectu al and administrative leaders in the field and 

within the larger profession, as evidenced by the reception accorded their 

research and scholarship, the three authors--Robert L. Harris, Darlene 

Clark Hine, and Nellie Y. McKay--had contributed greatly to the field’s de- 

velopment and institutionalization. 

It is significant that Dr. Harris’s essay opens the report. In his study, Hug- 

gins had referred to Cornell University as"one of the most separatist and mil- 

itant in the country" at its founding. At the time of the report’s publication, 

Dr. Harris served as director of the Africana Studies and Researd~ (;enter at 

Cornell; he is currently vice provost of Diversity and Faculty Development at 
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the same institution and also serves on the Executive Council of the Associa- 

tion for the Study of African American Life and History. 

Dr. Hine was then !ohn A. Hannah Professor of History at Michigan 

State; she is now interim chair of the department and director of the Cen- 

ter for African American Studies at Northwestern University. The late Dr. 

McKay was professor of American and Afro-American Literature at the 

University of Wisconsin, Madison, and former Director of African Ameri- 

can Studies.2 Hine and McKay have been central to the emergence of Black 

Women’s Studies, especially in the fiekts of history and American literature. 

Hine has served as president both of the Organization of American Histo- 

rians and of the Southern Historical Association. 

Three Essays: Black Studies in the United States differs from the Hug- 

gins report in important waFTs. Its three authors represent the interdiscipli- 

nary nature of the field as well as its regional and geographical diversity. It 

compiles three points of view: an historical essay, an overview of the field, 

and an evaluation of a specific region and its institutions. 

Although Harris, Hine, and McKay set out to evaluate diverse centers, 

departments, and institutions with the intention of keeping the report con- 

fidential (as would be necessary if it were to contain an honest assessment), 

many within the field expressed interest in the findings, and the foundation 

decided to publish a general report. 

Robert Harris’s essay "The Intellectual and Institutional Develop- 

ment of Africana Studies" continues to be one of the most extensive state- 

ments about the history of the field; it ought to be more widely known and 

accessible. The essay makes two important contributions: 

1. Harris opens with a comprehensive definition of Africana Studies 

as a field that stretches beyond African, African American, and 

Black Studies, outlining the key themes with which the field has 

been concerned. 

2. Where Huggins provides the postwar historical and political context 

for the emergence of Black Studies on White campuses, Harris takes 

the long view, offering an intellectual genealogy of the field. He 

identifies four stages in the development of the field from the last 
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decade of the 19th century when African Americans founded a 

number of organizations that sought to preserve and publicize the 

legacy of the African diaspora through the theoretical refinement 

and more sophisticated analysis and interpretation of the mid 1980s. 

Harris’s stages of development set the parameters for an evaluation process 

and are enormously helpful in mapping and assessing the growth and cur- 

rent state of the field. 

In her "Black Studies: An Overview," Darlene Clark Hine explores the 

nomenclature of the field: African American, Afro-American, Africana, 

Black Studies--titles evidencing the diversity of the field. Hine found, how- 

ever, that although manyprograms sought to broaden geographical and dis- 

ciplinary reach--that is, to fully explore the lives and experiences of peoples 

of African descent wherever they are on the globe--few possessed the re- 

sources or faculty to be trulyAfricana Studies programs. She cites the need 

to address such topics as curriculum, identity, mission, structure, graduate 

programs, faculty recruitment and retention, accreditation, and profession- 

alization. Yet, by 1987, when Hine began her study, she found that White 

college administrators enthusiastically supported African American Stud- 

ies as the site that had racially diversified the university population and 

curriculum--notably, the study of Black women was then the new frontier 

of African American Studies. 

By contrast, Nellie McKay, in her "Black Studies in the Midwest" ac- 

knowledges a commitment among predominantly ~q~ite institutions to 

strengthen African American Studies but questions the extent to which the 

field has been accepted in the scholarly community. She notes the backlash 

against African An~erican Studies, Black faculty, and Black students on a 

number of campuses throughout the country. In addition, she identifies the 

special difficulty of recruiting Black scholars to the Midwest because of the 

lack of racial diversity within the region. (Here I assume she is not speaking 

of such major Midwestern cities as Chicago, Cleveland, Detroit, or Cindn- 

natl.) McKay is the first to take note of the impact of the "star system" on 

African American Studies, noting that few public institutions in the Midwest 

can afford academic superstars. To McKay, this system is good for indMdual 
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scholars and has some positive implications for the field even as it increases 

the burden on those who continue to engage students over time through 

teaching, cotmseling, research, and administrative leadership. But what McKay 

does not point out is that this burden often falls upon women scholars. Fi- 

nally, as do those whose essays precede hers, she encourages foundation at- 

tention be directed to the pipeline. But McKay also recommends regional 

collaboration to share resources and address scholars’ feelings of isolation 

in the Midwest. This recommendation led to the creation of the Midwest 

Consortium of African American Studies in the opening years of the 

21st century--a successful model of institutional cooperation that could 

well be replicated at other universities in different regions. 

Farah Jasmine Griffin 
(2006) 
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Preface to the Harris, 
Hine, McKay Report 

The Ford Foundation has supported Black Studies since the first programs 

were established on American college and university campuses in the late 

1960s. Since 1969 the foundation has granted some $19 million to assist 

the development of both graduate and undergraduate programs and, more 

recently, to strengthen scholarship and research at selected centers of Afro- 

American and Africana Studies. Another $1 million has supported editing, 

archival, and oral history projects documenting the Black experience. 

Given the size of the foundation’s commitment and the growing impact of 

Afro-American scholarship on traditional disciplines, in 1982 the founda- 

tion asked Nathan Huggins, then the director of the W. E. B. Du Bois Insti- 

tute for Aft’o-American Research at Harvard University; to review the 

evolution of Black Studies and its future prospects. His report was pub- 

lished by the foundation in 1985.1 

Recognizing the rapid growth of the field and the emergence of a new 

generation of scholars in the 1980’s, the foundation commissioned a series 

of consultancies in 1987-88 intended to provide a sense of the current state 

of Black Studies in the United States. Three distinguished scholars were in- 

vited to survey selected Black Studies departments, programs, institutes, 

and centers judged to be representative of the structural diversity an d pro- 

grammatic scope of Aft’o-American and Africana Studies across the coun- 

88 
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try; to evaluate their present capacities and strengths; and to assess their fu- 

ture needs. From their reports, we hoped to gain a fuller understanding of 

the resources in the Black Studies field and its intellectual and institutional 

priorities over the next decade. Thus informed, the foundation wouk| be 

better able to design the next phase of its continuing support for Black Stud- 

ies in a way that responded to the concerns of scholar/teachers in the field. 

From the outset, it was recognized that the survey could not be com- 

prehensive. Further, it was understood that the consultants’ reports would 

be confidential. But as the consultants traveled around the country visiting 

various Black Studies enterprises, word of the survey spread, and interest in 

their findings grew. The foundation received numerous inquiries asking if 

the reports would be released in some form. Since both the consultants and 

the individuals they interviewed had understood that these conversations, 

and the observations resulting from them, were confidential, we could not 

release the reports in full. Nevertheless, the reports contained a substantial 

amount of general information about the Black Studies fiek|, and it seemed 

to us and to our consultants that these observations and assessments should 

be made public. 

The three essays that follow- have been edited to delete all references 

to individuals and institutions except those cited to illustrate a general 

point. The essays vary in length and character partly because of the order 

in which the consultancies were undertaken and also because, apart from 

specific information requested on each site visited, we did not ask the con- 

sultants to adhere to a single format. Our first consultant, Darlene Clark 

Hine, !ohn Hannah Professor of History at Michigan State University, sur- 

veyed a substantial number of institutions, but time constraints prevented 

her from visiting the Midwestern universities she had hoped to include 

in the extensive report she submitted to the foundation. Nellie McKay, pro- 

fessor of American and Afro-American Literature at the University of 

Wisconsin, agreed to cover Black Studies in the Midwest. Believing it un- 

necessary to restate at any length the general points Professor Hine had 

made about the state of Black Studies nationwide, Professor McKay con- 

centrated on the distinguishing aspects of the field in the Midwest and on 

the sites she visited. Robert L Harris, lr., director of the Africana Studies and 
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Research Center at Cornell University, prefaced his survey of Black Studies 

in the City University of New" York and the State University of New York 

with a discussion of the development of Black Studies as an area of schol- 

arly inquiry. His preface serves as a useful introduction to the two essays 

that follow. 

The foundation is pleased to publish these essays. We are grateful to 

the three scholars who served as our consultants for the intelligence and 

colmnitlnent they brought to the project. We believe they have made a sig- 

nificant contribution to Black Studies and to all who have an interest in 

promoting the health and continuing growth of the field. 

Franklin A. Thomas 

President, Ford Foundation 



The Intellectual and Institutional 
Development of Africana Studies 

Robert L. Harris, Jr. 

Africana Studies.2 is the multidisciplinary analysis of the lives and thought 

of people of African ancestry on the African continent and throughout the 

World. It embraces Africa, Afro-Alnerica, and the Caribbean, but does not 

confine itself to those three geographical areas. Africana Studies examines 

people of African ancestry wherever they may be found--for example, in 

Central and South America, Asia, and the Pacific Islands. Its primary means 

of organization are racial and cultural. Many of the themes of Africana 

Studies are derived from the historical position of African peoples in rela- 

tion to Western societies and in the dynamics of slavery, oppression, colo- 

nization, imperialism, emancipation, self-determination, liberation, and 

socioeconomic and political development. 

There have been four stages in the intellectual and institutional develop- 

ment of Africana Studies as an area of scholarly inquiry. The first stage began 

in the 1890s and lasted until the Second World War. During this first stage, 
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nulnerous organizations emerged to document, record, and analyze the his- 

tory, culture, and status of Afi’ican peoples. For example, the Bethel Literary 

and Historical Association of Washington, D.C., formed in 1881, sponsored 

lectures on numerous topics, such as the Egyptians, the Zulus, and various as- 

pects of African culture, in addition to contemporary issues affecting African 

Americans. Other organizations functioned in a similar manner for exam- 

ple, Philadelphia’s American Negro Historical Sodety, established in 1897; 

Washington, D.C:s American Negro Academy, also started in 1897; and New 

York’s Negro Society for Historical Research, organized in 1911. 

These early Black literary and historical associations sought to pre- 

serve and to publicize the legacy of African peoples. They were superseded 

in 1915, when Carter G. Woodson formed the Association for the Study of 

Afro-American (formerly Negro) Life and History (ASALH), which still 

survives today. Woodson laid the groundwork for systematic study of 

African peoples through the association’s annual meetings; the Journal of 

Negro History, launched in 1916; the national observance of Negro History 

Week (now Black History Month), started in 1926; publication of the 

Negro History Bulletin, begun in 1933; and the formation of Associated 

Publishers to print books on the Black experience in America and through- 

out the world. ASALH has been the prelnier organization in promoting his- 

torical consciousness and in generating greater understanding of African 

heritage in the United States. 

In 1897 W. E. B. Du Bois initiated an ambitious program at Atlanta 

University to examine various categories of African-American life in ten- 

}Tear cycles. He proposed that such studies be continued for at least 100 

years to provide knowledge and understanding of the Black family, church, 

social organizations, education, and economic development in the United 

States. From 1898 to 1914, the Atlanta University Studies produced sixteen 

monographs, which consisted of more than 2,100 pages of research. Du 

Bois, Woodson, Lorenzo J. Greene, Charles H. Wesley, E. Franklin Frazier, 

Ralph J. Bunche, Charles S. Johnson, Abram Harris, Sterling Brown, and 

other pioneering Black scholars produced an ilnpressive body of scholar- 

ship to correct the errors, omissions, and distortions of Black life and his- 

tory that prevailed among white academics and the American public. 
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The second stage for Africana Studies began with the study of Black 

America by Gunnar Myrdal. This stage was in some respects a setback. 

Myrdal, who began his project for the Carnegie Corporation in 1939, con- 

fined his analysis to the American social, political, and economic order. There 

was growing concern about the role and place of the Black population dur- 

ing the Second World War, as a majo rity of Af’rican Americans became urban. 

Black migration northward, which had begun in large numbers during the 

1890s, had accelerated during World War I, and had slowed during the De- 

pression of the 1930s, mu shroomed during World War II, making the Black 

presence in America more a national than a regional or primarily southern 

concern. Believing that Black people in the United States were fundamentally 

Americans who had no significant African cultural background or identity, 

Myrdal accepted the formulation of the University of Chicago School of So- 

ciology that ethnic and racial contact led not only to conflict but also to in- 

evitable assimilation and absorption into the dominant society. His 

two-volume study, An American Dilemma: The Negro Problem and Modern 

Democrao; published in 1944, had an important influence on scholarship, 

especially the work of white academics during this second stage. 

White scholars, by and large, had ignored Black people. The Colum- 

bia University historian John W. Burgess had boldly stated: "[A] Black skin 

means membership in a race of men which has never itself succeeded in 

subjecting passion to reason; has never, therefore, created any cMlization 

of any kind?’ After World War II, as the Black population in the United 

States became predominantly urban and as scholarship in general shed no- 

tions of inherent racial inferiority and superiority with the Nazi debacle, 

white scholars devoted increasing attention to African Americans’ status in 

the United States. They sought environmental rather than biogenetic expla- 

nations for African Americans’ inferior status. 

In Mark oJOppression ( 1951 ), Abram Kardiner and Lionel Ovesey hy- 

pothesized that African Americans emerged from slavery without a culture, 

with "no intra-psychic defenses--no pride, no group solidarity, no tradi- 

tion?’ They argued: "The marks of his previous status were still upon him-- 

socially, psychologically, and emotionally--and from these he has never 

since freed himself?’ Stanley Elkins in his book Slavery (1959) concluded 
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that African Americans were not genetically inferior but were made infe- 

rior by the process of enslavement, which they internalized and passed on 

to succeeding generations. In Bwond the Melting Pot: The Negroes, Puerto 

Ricans, le,vs, Italians, and Irish of Ne~¢ York City (1963), Nathan Glazer and 

Daniel R Moynihan attributed African-American status to the absence of 

middle-class values and norms among the Black population in general. Two 

years later, in The Negro Famil)’: The Case for National Action, Moynihan 

wrote: "Three centuries of injustice have brought about deep-seated struc- 

tural distortions in the life of the Negro American." He concluded that "the 

present tangle of pathology is capable of perpetu ating itself without assis- 

tance from the white world." 

Whereas Burgess had i mplied that Africans had never created anything 

of worth and therefore African Americans were descended from an inferior 

people, post-World War II white scholars, in the main, identified African- 

American status not with an inglorious African past but with deficiencies oc- 

casioned by slavery, segregation, and discrimination. It is important to note 

that these scholars believed that the end of racial oppression would not im- 

mediately produce racial equality, not because of lack of social opportunity 

but because of the accumulated pathological behavior of Black people. In 

other words, Black people were not divinely created inferior but were made 

inferior over time. The sum of racial oppression and its alleged internaliza- 

tion by Black people dramatically affected their lives across generations. 

Another significant post-World War H development was the creation 

of African Studies programs that had no real link to Black people in the 

New World. Although Melville Herskovits, a white anthropologist and pro- 

ponent of African Studies, tried to join the study of Africa with the lives of 

Black people in the New World, African Studies became wedded to a mod- 

ernization theory that measured African societies by Western standards. 

African history, culture, and politics were explored more within the context 

of the colonial powers than with any attention to African cultural continu- 

ities in the Western hemisphere. This compartmentalization of knowledge 

regarding Black people departed significantly from the scholarship of indi- 

viduals such as Du Bois and Woodson during the first stage in the develop- 

ment of Africana Studies. 
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The civil rights revolution, the Black power drive, and the Black con- 

sciousness movement initiated a third stage of Africana Studies. During this 

era, larger numbers of Black students entered predominantly white colleges 

and universities. Most of these students were the first generation of their fam- 

ilies to attend college. They encountered faculties that were almost entirely 

white and a curriculum that was primarily Eurocentric in perspective. The 

"melting pot" thesis prevailed as the paradigm of American sodety ha which all 

groups, regardless of background, assimilated to an ideal that was primarily 

white, Anglo-Saxon, and Protestant. Ironically, at a time when African nations 

were achieving independence from colonial rule, Africa seemed unrelated to 

Black people in the United States. If Africa was discussed in classes, it was gen- 

erally as an adjunct to European imperialism. In large measure, Black people 

were seen as pawns rather than as actors, as victims more than as victors. 

Together with many Black scholars from the first stage of Africana 

Studies, Black college students challenged the prevailing orthodoxies on 

predominantly white campuses. They demanded the employment of Black 

professors and the establishment of Africana Studies departments and pro- 

grams. They pressed for the inclusion of African Studies in the newly 

formed Africana Studies programs. The inclusion of African Studies was 

important for several reasons. First, African kanericans have historically 

linked their destiny with the future of Africa. Second, the image of Africa 

has had significant consequences for the status of African Americans. 

Third, African ancestry has informed the cultural heritage of African Amer- 

icans as much as their presence in the United States. Fourth, the history, 

politics, and culture of Africa could stand as a counterweight to the domi- 

nance of Western culture in American education. 

The Eurocentric focus of the college curriculum basically excluded 

people of African ancestry or studied them through a European filter. 

Eurocentrist scholars ignored the growth of civilization in Africa, especially 

in Egypt, or co-opted Egyptian civilization as part of a European rather 

than an African continuum. They also ignored the African heritage of 

African Americans, characterizing them as having begun their existence in 

North America as tabulae rasae--blank slates to be imprinted with Euro- 

American culture. 
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Although some colleges and universities were willing to establish 

Africana Studies programs, they were less willing to organize Africana Stud- 

ies departments. Faculty within the traditional departments were reluctant 

to give up their prerogative of determining what constituted a course in his- 

tory, literature, or government; who would take such courses; and how the 

professors teaching them would be evaluated for employment, promotion, 

and tenure. Advocates of Africana Studies departments questioned how 

members of traditional departments that had not offered courses on the 

Black experience or hired Black faculty could sit in judgment on the nature 

and quality of work being done in this newly emerging f~eld of study. 

The third stage of Africana Studies, from about the mid-1960s to the 

mid-1980s, was a period of legitimization and institutionalization. Few 

scholars were prepared to teach Africana Studies courses. The shift in per- 

spective from Eurocentrism to Afrocentrism required the recovery, organ- 

ization, and accessibility of research materials that made Black people, their 

lives, and their thoughts the center of analysis and interpretation. Many 

white scholars in particular had assumed that there was not sufficient doc- 

umentation on which to base sound judgments about the personal and col- 

lective experiences of Black people in the United States. However, with the 

new interest in Black life and culture, federal, state, and local archivists 

combed their collections for materials on the African-Alnerican experience 

and published several useful guides. Major projects began assembling and 

publishing the papers of Black leaders, writers, and organizations. It is now 

clear that there are abundant materials (print, visual, and sound) to recon- 

struct and to interpret the African-American past. 

The prodigious research of Black and white scholars has dramatically 

changed the manner in which we now view African Americans. Most schol- 

ars today acknowledge the persistence of African culture in the United 

States. They no longer accept the idea that African Americans passively ac- 

quiesced to oppression, recognizing that, on the contrary, they actively re- 

sisted oppression in a variety of ways. In large measure, scholars have come 

to accept the United States as a pluralistic society with multiple viable cul- 

tures, rather than as a "melting pot." We think more of acculturation, with 
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give-and-take, than of assimilation--particularly in the form of total ab- 

sorption into the dominant culture, which itself is now being redefined. 

Africana Studies has achieved legitimacy and has become institution- 

alized within higher education. It now has moved into a fourth stage of the- 

oretical refinement and more sophisticated analysis and interpretation. 

The fundamental research tools have been developed, although there will 

certainly be a need to update and to supplement them as new materials be- 

conle available. In general, the field is in fairly good condition, but there are 

some problems, or perhaps opportunities to improve it. 

Because the formats for multidisciplinary programs vary from cam- 

pus to campus, there will probably not be a single method of organization 

for Africana Studies. The ideal format is the department structure, which 

allows for selection of faculty and development of curriculum. Programs 

with faculty in traditional departments can also be successful, provided that 

they have some control of faculty lines. The program, however, becomes a 

more complex arrangement, especially in decisions for hiring, promotion, 

and tenure. Joint appointments carry similar problems, especially for jun- 

ior faculty. They are less burdensome for senior faculty, whose tenure has 

already been established. Cross-listing of courses is one means by which de- 

partments and programs can take greater advantage of faculty resources on 

their campuses. However, before such cross-listing can be effective, there 

must first be a strong core faculty within the department or program. Oth- 

erwise, the Africana Studies curriculum becomes too dependent on the pri- 

orities of other departments. 

One goal for the fourth stage of Africana Studies should be to broaden 

and deepen the field of inquiry. This prospect becomes somewhat difI~cult 

for those departments and programs with limited numbers of faculty. 

Small faculties are stretched thin when they attempt to offer a major and to 

cover Africa, Afro-America, and the Caribbean. Offering a comprehensive 

program in Africana Studies has meant that some departments and pro- 

grams play primarily service roles in providing introductory courses that 

are used to fulfill one or more distribution requirements for graduation. 

These efforts have little opportunity to supply depth in the field of study. 
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Faculty become very much occupied with servicing large introductory 

courses and have little time for research and writing in an area of special- 

ization. There is a tendency for faculty to become generalists familiar with 

a broad range of knowledge rather than specialists who advance the fron- 

tiers of specific areas of knowledge. 

As Africana Studies moves into its fourth stage, as well as its third 

decade on predominantly white campuses, there is a need to reexamine the 

curriculum on many campuses. Some departments and programs offer a 

hodgepodge of courses that have evolved over time in response to student 

interest and faculty availability. MaW departments and programs, particu- 

larly those with small faculties, need to determine what they can do best 

with their resources. Some have specific strengths upon whid~ to build; 

others need to reconsider where they want to concentrate their resources. 

Unless they have the faculty and the administrative support, nlany depart- 

ments and programs cannot offer successful comprehensive Africana Stud- 

ies courses. In a 1986 report on the"Status of Afro-American Studies in the 

State University of New York;’ Dr. Kenneth Hall showed that the prepon- 

derance of students are attracted by courses on Afro-American history, the 

civil rights movement, film, music, and contemporary Africa. Courses on 

history and culture (literature, music, film, drama, and dance) seem to ap- 

peal most to a cross-section of students (Black and white), with politics 

dose behind. 

In many respects, Africana Studies faculty need to return to the basic 

question: Africana Studies for what? There was much discussion and de- 

bate on this question during the early days of organizing, when the focus 

was on the quest for legitimacy and institutionalization. On many cam- 

puses, Africana Studies was to provide the Black presence, to supply role 

models for students, to have an active advising and counseling function, to 

organize film series, lectures, and symposia, and to influence traditional de- 

partments in the composition of their faculty and curriculum. This was a 

tall order that exhausted many Africana Studies faculty. Having expended 

their energy on getting the new" field off the ground, many faculty had not 

devoted sufI~cient time to research and publication and thus were caught 

short when evaluated for promotion and tenure. 
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Today, there is sonle debate about whether Africana Studies faculty 

should play their former roles of counselors and mentors or give more time 

to research. Some of this tension would be eased if administrators sup- 

ported campus-life specialists who would organize cultural activities for 

Black students in particular and for all students in general. Faculty devel- 

opment is an important element within the university, and it is especially 

important for Africana Studies faculty, many of whom need to reorient 

themselves toward greater scholarship. 

Public colleges that are clustered in metropolitan areas have a unique 

opportunity to foster scholarship in Africana Studies by establishing mas- 

ter’s degree programs and research institutes. Such projects might encour- 

age Africana Studies departments and programs to develop strengths in 

specific areas. These strengths could be drawn upon for graduate programs 

and research institutes to promote greater scholarship by identifying areas 

of investigation and by bringing together scholars with similar interests. 

Research institutes might also be a means to influence more students to 

pursue advanced degrees and expand the number of minority scholars. 

Answers to the question of"Af¥icana Studies for what?" will have a sig- 

nificant effect on the shape and content of the curriculum. To address these 

issues, the National Council for Black Studies has already embarked on a 

program of summer institutes for college teachers. Such responses will also 

influence the role of Africana Studies on different campuses. Africana Stud- 

ies will continue to vary from college to college. Ultimately, however, there 

is a need for greater clarification and understanding through more dialogue 

about its specific function on various campuses. 



Black Studies: An Overview 

Darlene Clark Hine 

During the late 1960s and early 1970s, unique historical circumstances propelled 

the development of Aft’o-American and Africana Studies in colleges and univer- 

sities. Few of these early endeavors were the result of careful and deliberate plan- 

ning and analysis. Typicall}~ they were established in response to political 

exigendes rather than intellectual and academic hnperatives. These and other 

factors comributed to ongoing structural and organizational diversity. Today it 

seems that no two Bla& Studies programs are alike. Their diversityis evidenced 

in faculty size and composition, relations with university adininistrators and 

more traditional departments, curriculum, degrees offered, budgets, spatial re- 

sources, range of spedal progrmns, and the nature of their comlnunity outreach. 

An important objective of this investigation was to exalnine the pres- 

ent status of these programs: How well have they been supported by their 

institutions? To what degree have they been able to secure productive fac- 

ulty? Have they provided their faculties with the requisite resources and 

nurturing that encourage the quality teaching, research, and service re- 

quired for success in the academy? 
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The ongoing debate over nomenclature is a graphic illustration of 

residual problems growing out of the turbulent times in which these pro- 

grams burst upon the academic scene. The term "Black Studies" has be- 

come a generic designation, vociferously opposed by some who view the 

phrase as less than illuminating. Critics argue that this designation suggests 

that only Black students and Black faculty should be interested in this area 

of intellectual inquiry. Most institutions appear to prefer the titles "Afro- 

American;’ "African and Afro-American;’ or "Africana" Studies. Oi1 the one 

hand, those who insist on the term "Africana Studies" maintain that "Afro- 

American Studies" implies that the primary focus of teaching and research 

is the historical, cultural, and political development of Afro-Alnericans liv- 

ing within the boundaries of North America. Moreover, "African and Afro- 

American Studies" neglect the Caribbean and other parts of the Americas. 

On the other hand, "Africana Studies" encompasses a broader geographi- 

cal, if not disciplinary, reach, spanning both North and South America, the 

Caribbean, and the African continent--in short, the African Diaspora. Of 

course, few of the current programs possess the requisite institutional re- 

sources, faculty positions, or budget lines to be truly"Africana." But the in- 

tent points in the right direction and therefore is certainly praiseworthy. 

The attempt to identify and assess Black Studies endeavors accurately 

is further complicated by the differences in structure and mission between 

"departments;’ "programs;’ "centers;’ and "institutes." Black Studies "de- 

partments" are best characterized as separate, autonomous units possess- 

ing an exclusive right and privilege to hire and grant tenure to their faculty, 

certify, students, confer degrees, and adlninister a budget. Black Studies 

"progralns" nlay offer nlajors and minors but rarely confer degrees, ka~d 

perhaps more importantly; all faculty appointments in programs are of the 

"joint;’ "adjunct;’ or "associate" variety. These professors are in the unenvi- 

able position of having to please two masters to secure appointment and 

tenure. 

"(;enters" and "institutes" defy easy categorization. As a rule, they 

tend to be administrative units more concerned with the production and 

dissemination of scholarship and with the professional development of 

teachers and scholars in the field than with undergraduate teaching. Un- 
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fortunately, considerable confusion surrounds the name "center"’ Many 

people view centers as merely cultural or social facilities designed to ease 

the adjustment of Black students to predominantly white campus life. 

Thus, centers are often denigrated and dismissed as having little or no rel- 

evance to Black Studies, which is imagined to be purely an academic or in- 

tellectual endeavor, albeit with political-advocacy overtones. However, the 

good work being done at centers like those at the University of California 

at Los Angeles (UCLA) and the University of Michigan certainly should 

correct these misconceptions. 

University Administrators 

It was encouraging and refreshing to encounter so many white university 

administrators who sang the praises of their Black Studies departments, 

programs, centers, and institutes. In fact, there was scarcely a discordant 

note. From the perspectives of the more positively inclined administrators 

on predominantly white campuses, it appears that Black Studies not only 

has come of age but also has been making important contributions to the 

academy. Although it is heartening to witness this attitudinal transforma- 

tion, given the initial vehement objections to the creation of Black Studies 

units, it is nonetheless necessary to probe beyond the surface to assess fully 

the contemporary status of Black Studies. 

Twenty years ago, when Black students first demanded the establish- 

ment of Black Studies departments, programs, and centers, few" of the be- 

leaguered white administrators would have predicted a long life for these 

enterprises. Many undoubtedly wished that Black Studies would go away; 

others tried to thwart growth and development. Most of those w’ho op- 

posed the creation of Black Studies units claimed that these units would 

lower academic standards because they believed such endeavors lacked in- 

tellectual substance. 

It is not surprising that at sonle institutions Black Studies units offered 

little intellectual challenge. Undertrained people w’ere brought in to head 

programs hastily contrived to preserve campus peace. Unfortunately, the 
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early developlnent and subsequent evolution of Black Studies were further 

tainted by the media’s sensationalized coverage of the arlned Black students 

at Cornell University and the 1969 shoot-out at UCLA, which left two stu- 

dents (lead. In the minds of many, Black Studies would forever remain noth- 

ing more than a new kind of academic ghetto. University administrators 

who valued "peace" and "campus rest" had little inclination, courage, or will 

to insist on quality. Thus, Black Studies units seldom were held to the tradi- 

tional modes of evaluation and scrutiny observed elsewhere in the academy. 

By 1987, however, the tide had turned. There has been a discernible 

shift among college administrators from amused contempt or indifference 

to enthusiastic support of Black Studies. Now administrators are eager to 

improve the quality of their programs and departments. One potent factor 

has been the availability of a larger pool of productive, well-trained Black 

scholars willing, indeed anxious, to head and/or work in Black Studies. No 

longer do administrators have to rely on the local minister or community 

activist to oversee and teach Black Studies. If they are willing to put up the 

money, administrators can recruit productive Black scholars. 

Another motivation fueling the change in attitude toward Black Stud- 

ies is institutional expediency. Faced with the specter of declining Black stu- 

dent enrollments, university administrators are increasingly using strong 

Black Studies departments, programs, centers, and institutes as recruitment 

devices. Moreover, as is often the case, the only critical mass of Black faculty 

working at many of these institutions is housed in Black Studies divisions. 

It is sad but true that without Black Studies, Chicano Studies, women’s Stud- 

ies, or Native American Studies departments or programs, few colleges and 

universities could boast of having an integrated or pluralistic faculty. 

Institutional expediency and a larger pool of Black scholars notwith- 

standing, one fact deserves underscoring. Black Studies departments and 

their faculties have proven to be a continuing source of intellectual stimu- 

lation on many American campuses. Black Studies has opened up vast and 

exciting new areas of scholarship, especially in American history and liter- 

ature, and has spurred intellectual inquiry into diverse social problems af- 

fecting the lives of significant portions of the total population. Lectures, 

seminars, and conferences sponsored by Black Studies units provide a 
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threefold benefit: Students introduced to authorities from outside of the 

academy are impressed with the fact that there are many ways of express- 

ing and knowing. Faculty, Black and white, have the opportunity to share 

their expertise, test assumptions, and receive immediate feedback on work 

in progress. Finally, Black community residents are encouraged to perceive 

universities as more accessible and less foreign. As members of these com- 

munities begin to identify with universities, they develop a greater appre- 

ciation for learning, and a respect for the scholarship of Black professors. 

Black Studies Curriculum 

Despite its contributions and successes over the past twenty years, Black 

Studies still has to contend with and resolve rampant confusion, conflict, and 

creative tensions. The issues being debated include nomenclature; curricu- 

lum; klentity, mission, and structure; graduate programs; faculty recruit- 

ment, retention, and development; accreditation; and professionalization. 

There is an ongoing debate, with no signs of immediate resolution, over 

whether Black Studies is a field or a discipline. The problems surrounding 

curriculmn are worthy of special attention. Even within the same depart- 

ments, faculties often find it impossible to agree upon a standard or core for 

all sections of the same introductory course in Afro-American Studies. It is 

regrettable that there is no special summer institute or training program 

where Black Studies administrators and faculty could discuss and perhaps 

map an appropriate and effective curriculmn. 

The curriculum whether it is called Black Studies, Africana Studies, 

or Afro-American and African Studies--should reflect an ordered arrange- 

ment of courses progressing from the introductory through the intermedi- 

ate to advanced levels. In terms of content, a sound Black Studies 

curriculum must include courses in Afro-American history and in Afro- 

American literature and literary criticism. There should be a complement 

of courses in sociology, political science, psychology, and economics. A 

duster of courses in art, music, and language and/or linguistics should also 

be made available to students. Finally; depending on resources and the 



Inclusive Scholarship: Developing Black Studies in the United States [] 105 

number of faculty, a well-rounded Studies effort should offer courses on 

other geographical areas of the Black Diaspora--the Caribbean and/or 

Africa. African and Afro-American and Africana Studies programs and de- 

partments should, as their names imply, offer a variety of courses on Black 

societies in the New World as well as on Africa. 

Although deciding what to name a unit and developing a sound and 

coherent curriculum are challenging, a more daunting task is acquiring re- 

sources to recruit and retain an appropriate faculty, one that includes assis- 

tant, associate, and full professors. In the late 1960s and early 1970s, Black 

Studies units simply drew into their domain whoever happened to be avail- 

able and willing to join them. Thus, little uniformity in curriculum could 

be achieved across the country. With the economic difficulties and re- 

trenchment of the late 1970s, many Black Studies faculties declined in size, 

producing an even more fraglnented curriculum. To ensure that existing 

courses were offered on a reasonable and routine basis, Black Studies ad- 

ministrators had to rely heavily on part-time, visiting, or temporary ap- 

pointees. Most often those available to accept such positions were in the 

creative arts: musicians, dancers, poets, and fiction writers. 

More recently, Black Studies departments have increasingly relied on 

cross-listing courses to auglnent curricululn. The cross-listing of courses is 

both reasonable and advantageous because it builds bridges between Black 

Studies and the more traditional departments within the university, thus 

decreasing somewhat tendencies toward isolation and marginality. To be 

sure, there are pitfalls, and cautious administrators must be ever vigilant. 

Adaptive "survival" measures may encourage some university administra- 

tors to reduce further the resources allocated to Black Studies. After all, if 

Black Studies is consistently able to "make do" with less, one could logically 

conclude that it needed fewer resources in the first place. This is a special 

concern for departments and programs with small numbers of majors and 

minors and with low course enrollments. 

All of these factors~lack of a critical mass of well-trained faculty, ex- 

cessive reliance on temporary hires, absence of a coherent curriculum and 

of content consensus for even introductory courses, and the increasing use 

of cross-listing of courses~bespeak the difficulties confronting and per- 
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haps threatening the autonomy of maW Black Studies departments. These 

are certainly among the concerns of the leadership of the National Coun- 

cil for Black Studies (NCBS). I suspect that the officers of NCBS will expe- 

rience considerable frustration as the organization attempts to design a 

standardized curriculum. Although it is perhaps perverse to see anything 

positive in this disarray, the major strength of the Black Studies enterprise 

may well be its ever-changing and evoMng nature. The rapid proliferation 

of knowledge in the field is a strong argument in support of institutional 

flexibility. Faculty in this area need to be free to develop new courses, to ex- 

periment with different methodologies, and to adopt nontraditional texts, 

just as quickly as new knowledge is produced. 

Undergraduate and Graduate Degree Programs in 
Black Studies 

One of the characteristics of a viable discipline is the authority to confer degrees 

and certificates to students who have mastered a particular body of knowledge. 

Black Studies faculty and administrators have been quite concerned with this 

issue. The majority of the more amonomous departments of Black Studies do, 

in fact, award B.A degrees. Programs in Black Studies vary: Some offer majors 

while most offer at least minors to students receiving a degree from the more 

traditional academic disdplines. In other words, the student may receive a B.A. 

degree in history, sodology, political sdence, or biologT, chemistry, business ad- 

ministration, or education--with a concentration in Afro-American Studies. 

Few Black Studies units offer lnaster’s degrees. Of the half dozen or so 

that do, the departments at Cornell and UCLA and the program at Yale are 

the most visible and are highly respected. Most of the M.A. degree students 

at Cornell and Yale go on to pursue Ph.D. degrees in traditional disciplines 

at some of the better institutions in the country. Others enter the labor 

force, working in social service agencies, businesses, or state and local gov- 

ermnents. Cornell’s Master of Professional Studies degree is specially de- 

signed to prepare students to work in community settings. 
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As with nlany other issues in Black Studies, there is no consensus about 

the wisdom of developing graduate degree programs in Afro-American 

Studies. Certainly, at this stage in the evolution of Black Studies, there is a 

need for a creditable Ph.D. degree program. As I traveled around the coun- 

try, Black Studies scholars expressed enthusiasm about the prospects of 

making a Ph.D. degree program available to students.3 

Black Scholars and the Modern Black Studies 
Movement 

At present, there are a number of top-flight Black scholars, more than at any 

time in history. They are producing first-rate, indeed award winning, books 

and articles in areas of Black Studies. By far the most exhilarating part of 

the entire project involved meeting these scholars and becoming familiar 

with their work. No assessment of the overall status and impact of Black 

Studies would be complete without noting the research activities of this lat- 

est generation of Black professors and administrators. Because the absolute 

numbers of Black professors is small and declining, it is easy to lose sight of 

the quality and breadth of their research and to minimize the impact that 

they have had on scholarship in all branches of knowledge. 

The collective scholarship of Black professors provides a sound foun- 

dation for the future development of Black Studies as a discipline. To a great 

extent, this scholarship will ensure the eventual institutionalization of 

Black Studies within the academy. As long as Black scholars remain produc- 

tive and competitive, and devote considerable attention to recruiting and 

training the next generation of scholars, Black Studies will enjoy a presence 

on America’s campuses. It is, however, precisely the need to recruit, retain, 

and educate young Black men and women in the humanistic and social sci- 

ence disciplines that casts a cloud over the joy and exuberance accompany- 

ing any serious examination of the quality of Black scholarship in the last 

two decades. For a variety of reasons, fewer Black students are entering 

graduate school with plans for academic careers. At every stop on my tour 

of Black Studies units, faculty members and administrators, Black and 
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white, broached the topic and adlnitted that this probleln was of critical im- 

portance to the future of Black Studies. 

The numerous monographs, articles, and manuscript editing projects 

produced by Black scholars have fueled the movement to reclaim the forgot- 

ten or obscured dimensions of the Black past. Their new interpretations of 

past and present conditions affecting all aspects of Black life have wrought 

a veritable revolution, albeit a still largely unheralded one, in the ways in 

which even traditional historians, literature theorists, sociologists, anthro- 

pologists, philosophers, psychologists, and political scientists approach 

their work whenever it touches upon the experience of Black people. 

There is reason to be excited and pleased with the record of intellec- 

tual accomplishment evident in scattered institutions around the country. 

Regrettably, nlost of these Black scholars have little contact with each other. 

Nevertheless, because there are so nlany recognizably productive and ac- 

complished scholars the future of Black Studies appears bright in spite of 

all of the structural complexities and creative tensions. In the remainder of 

this paper, I will address several factors concerning Black scholars: the role 

of philanthropic foundations in their development, the perspectives re- 

flected in sonle of their works, and the relationship between their scholar- 

ship and Black Studies as an organized unit within universities and colleges. 

Any perusal of the acknowledgments and prefaces of some of the re- 

freshingly original recent works of Black scholars demonstrates the critical 

importance of the scholarships and fellowships made available by founda- 

tions and other organizations, including those specifically set aside for mi- 

nority group scholars. Without these special fellowships, I dare say the 

record of productivity in Black Studies would not be so impressive. 

To illustrate this point, I shall discuss three recently published and 

widely praised (within Black Studies circles, that is) volumes authored by 

Black women scholars, the most recent group to establish a viable presence 

in the academy. Gloria T. Hull, professor of English at the University of 

Delaware, co-editor of All the Women Are White, All the Blacks Are Men, But 

Some of Us Are Brave: Black Wometz’s Studies (Old Westbury, NY: The Fem- 

inist Press, 1982) and editor of Give ~ Each Da)’: The Diary of Alice Dun- 

bar-Nelson (New York: Norton, 1984), has recently published a provocative 
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and icon-shattering book, Color, Sex, and Poetry: Three Women Writers of 

the Harlem Renaissance (Bloomington: Indiana University Press, 1987). No 

one who reads it will ever again be able to think of the Harlem Renaissance 

in quite the same way. Hull effectively unveils the rampant sexism and 

chauvinism of the Black male leaders of the Renaissance. In her preface, 

Hull wrote that in addition to a faculty research grant from the University 

of Delaware and a summer stipend from the National Endowment for the 

Humanities, a Rockefeller Foundation fellowship enabled her "to do the 

requisite, remaining travel and research" (p. ix). 

E. Frances White, MacArthur Professor of History and Black Studies 

at Hampshire College, Amherst, Massachusetts, and author of Sierra 

Leone’s Settler Women Traders: Women on the Aft’o-European Frontier (Ann 

Arbor: University of Michigan Press, 1987), observed in her preface: "I re- 

ceived funding from the Afi’ican Alnerican Scholars Council, the Danforth 

Foundation (Kent Fellowship) and the Roothbert Fund to aid me in my ini- 

tial research. An A. W. Mellon Faculty Development Grant and a Fulbright 

Senior Research Scholar Fellowship helped me to return to Sierra Leone to 

collect further material" (p. x). White’s brilliant study contributes a femi- 

nist perspective to the continuing debate over the ilnpact of colonial rule 

on women in Africa. 

I first learned of SyMa Ardyn Boone’s Radiance from the Waters: Con- 

cepts of Feminine Beaut), in Mende Art (New Haven: Yale University Press, 

1986) from Black historian Nell Irvin Painter of the University of North 

Carolina. Painter commented, "It’s a wonderful book that takes real Black 

beauty, African beauty, seriously, in an academic not a commercial way.’’4 

The volmne is indeed dazzling. Boone noted in her acknowledgment, "The 

Foreign Area Fellowship Program of the Social Science Research Council 

funded the first part of my work in England and later in Sierra Leone. A 

Dissertation Year Fellowship from the American Association of University 

Women and a grant from the Ford Foundation National Fellowship Fund 

financed additional research and then the write-up" (p. ix). Boone is an as- 

sociate professor of the history of art and African and Afro-American Stud- 

ies at Yale University. 
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I have highlighted these outstanding exalnples of Black scholarship 

because the stu@ of Black women is the current frontier in Black Studies. 

Combined with the historical Studies of professors Jacqueline Jones of 

Wellesley College (Song of Sorrmv, Song of Love: Bla& Women, Work and the 

Famil), in Slavery and Freedom, NewYork: Basic Books, 1985) and Deborah 

G. White at Rutgers University (Ar’n’t I a Woman: Female Slaves in the Plan- 

tation South, New York: Norton, 1985), the novels of Toni Morrison, Alice 

Walker, and Paule Marshall, the literary criticism of Prof. Barbara Christian 

at the University of California, Berkeley (Black Women Novelists: The De- 

velopment oJa Tradition, Westport, CT: Greenwood, 1980), and the Black 

feminist theory of Prof. bell hooks of Yale University, the three examples of 

Black scholarship mentioned above would make for a dynamic course. Be- 

cause the curriculum in Black Studies is so fledble and fluid, unfettered by 

disciplinary constraints, such a course would be introduced and taught 

with elan. Moreover, it should be noted that quite a few of the directors and 

chairs of Black Studies--for example, at Cornell and at the University of 

Mississippi--have established working ties with women’s Studies. 

In addition to fellowship support, foundations have provided major 

funding for a host of Black editing projects. A few of the notable projects 

are the Frederick Douglass Papers, John Blassingame, editor; the Booker T. 

Washington Papers, Louis Harlan, editor; and the Freedmen and Southern 

Society Project, Ira Berlin, editor. These projects have made accessible to 

scholars invaluable documents and primary sources. Their significance to 

Black Studies scholarship cannot be exaggerated. 

The massive Black Periodical Literature Project edited by Prof. Henry 

Louis Gates, Jr., of Cornell University, who is also author of Figures in Black: 

Words, Signs, and the "Racial" Self (New York: Oxford University Press, 

1987), is a particularly important venture. His monographs continue to 

break new ground in literary theory and are indeed changing the way the- 

orists evaluate and interpret Black literature. The fiction project, on the 

other hand, reclaims the literary efforts of past generations of Black writ- 

ers. Gates’s efforts are well-funded and deservedly so. 

An especially encouraging sign of the vitality of Black Studies is the 

rising number of Black scholars who are contemplating and/or engaging in 
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collaborative research projects. This progression from individual research 

to collaborative efforts involving many people from different disciplines is 

a natural one. A typical first book or major publication is usually a revised 

dissertation. Now that many Black scholars are working on second and 

third books and, most importantly, have acquired tenure, they are eager to 

develop collaborative Studies. This impulse should be encouraged, as it 

bodes well for the development of Black Studies as a discipline. 

In the early years, Black Studies units justified their intellectual exis- 

tence on the grounds that they shattered the confining and restrictive 

boundaries of traditional disciplines. Actually; as far as I have been able to 

discern, most of the individual scholars in these programs and departments 

have published works that are very much in keeping with the methodolog- 

ical canons of the disciplines in which they were formally trained. It was 

naive and unrealistic to expect the young historian or sociologist of the 

Afro-American experience to retool, master a new, still inadequately de- 

fined Afrocentric methodology, and then prepare publishable manuscripts 

and win tenure--all within a six-year period. 

In sum, I am optimistic about the future of Black Studies because of 

the energy, creativity, industry, and achievements of Black scholars. The 

dream that Black Studies can be in the forefront of interdisciplinary research 

and writing deserves all available nourishment. The contemporary Black 

Studies movement will be considerably enhanced and sustained by serious 



professional scholars engaged in research and writing of the Black experi- 

ence. The creative potential of Black Studies, however, will become a reality 

only to the extent that foundations and universities provide full support. 

Black Studies in the Midwest 

Nellie McKay 

In the Midwest, as elsewhere, Black Studies cannot be reduced to a simple 

or single formula that explains it. At present, the field is defined and prac- 

ticed in many ways, which vary from institution to institution. There are 

those whose mission is essentially the pursuit of knowledge inside the acad- 

emy, so that this knowledge may be applied broadly to the world outside. 

For others, the primary goal is full identification with the Black colnmu- 

nity outside the walls of white academia. The common reference point is 

the validity of the African Diaspora experience: the creation of an active 

consciousness that a rich culture springs from Africa, which her children, 

scattered across the face of the globe, share and celebrate fk3r its uniqueness, 

power, and strength. 

Beyond that, as the Hine report noted, among no combination of 

programs is there even an agreement on curriculum. This, of course, need 

112 
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not reflect negatively on the field of Black Studies. On the contrary, the di- 

versity of approaches is healthy, offering a breadth and scope of expression 

that emphasize possibilities not yet discovered. In surveying Black Studies 

in the Midwest, I discovered that as Black Studies reaches the end of its sec- 

ond decade of existence, there is a new surge of energy and a renewed com- 

mitment among many people, white and Black, to make this new field a 

permanent part of our Western kaaowledge base. 

I also perceived a renewed comlnitment among predominantly white 

institutions to strengthen Black Studies and to increase the number of 

Black faculty on their campuses. This comes at a time when at least one 

group of Black scholars inside of these universities--those who completed 

graduate work between the mid and late 1970s and who have proved them- 

selves good citizens of the intellectual world have achieved a level of lnatu- 

rity that enables them to know exactly what they want for Black Studies, as 

well as how to deal with academic politics in more sophisticated ways. 

Without doubt, the new institutional commitment is good for Black Stud- 

ies and for Black scholars. 

Nevertheless, my optimism about the general picture also comes with 

qualifications. One wonders whether there is a direct relationship between 

the positive activity of white administrators and "the ugly racial incidents" 

at the University of Michigan, the University of Massachusetts at Amherst, 

and the University of Wisconsin at Madison, among other institutions, over 

the past few years. Such incidents reflect deep-seated problems that have 

negative implications for Black students and for Black Studies. In the Mid- 

west, as in other parts of the country, Black faculty and Black Studies (in- 

cluding the work of white scholars in Black Studies) are still engaged in a 

constant struggle to validate their existence. I agree fully with Hine that, as 

a whole, the scholarly community has come a long way in its general atti- 

tudes toward Black Studies, and that the field has undergone a dramatic 

change of status inside the academy. Black Studies, however, has still not 

achieved full acceptance in the scholarly comnmnity, despite the fact that it 

has been one of the prilne 1hovers in revolutionizing the nature of accepted 

kmowledge in the 1980s. 
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We have only to look at developments in Western literature as an ex- 

ample. A little more than a decade ago, few could have imagined the revi- 

sions that women and minorities, especially Blacks, are currently making to 

the "sacred" canon. Still, Bla& Studies has a long way to go to achieve full 

dignity and acceptance in the academic community much further, for in- 

stance, than women’s Studies. This gap is keenly felt in the Midwest, where 

sonle of the largest public institutions of higher education and strongest 

Black Studies programs in the country are located. 

But the battle is not lost, and there is also reason to feel positive 

about the achievements and future of Black Studies. On the campuses 

that I visited, I heard high praise for Black Studies personnel from admin- 

istrators, none of whom seemed to tear for the future of the field at their 

institutions. Black Studies programs are aware of this administration sup- 

port. Department and prograln chairs to whom I spoke unanilnously 

agreed on that point, even as they spoke of other problems that impede 

their development--problems created by the unavailability of su~cient 

faculty to teach courses in various areas of the field, or by fiscal difficulties 

in the institutions. 

Despite these difficulties, all Black Studies programs in the Midwest 

(weak and strong) were seriously recruiting faculty during the 1988-89 

school year, and were engaged in searches for multiple old and new posi- 

tions-not simply replacing faculty who have left. There is keen rivalry 

among the strongest programs, as eada institution attempts to fill a num- 

ber of positions. 

The difficulty in securing adequate faculty is a common problem for 

all Black Studies units in the Midwest. Geography plays an important role 

in this. Both established and younger Bla& faculty--even those trained in 

the Midwest--are less likely to settle in the area. They seek appointments 

on the East or West coasts, usually in or near large urban centers with di- 

verse populations. The problem is that many of the most academically at- 

tractive institutions of higher education in the Midwest--for example, the 

universities at Madison, Iowa City, and Evanston--are located in commu- 

nities with very little ethnic and/or cultural diversity, and are therefore less 

appealing to minority faculty: The difficulty in attracting sufficient Black 
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Studies faculty to these institutions results in certain courses not being 

taught regularly, which leads to a falling off of student interest and a loss of 

enthusiasm for the program among students who should support it most. 

This is a serious problem that needs to be addressed. 

Attracting faculty to the Midwest is part of an even more serious 

problem facing Black Studies across the country: the extremely small pool 

of scholars in the field on both the iunior and senior levels. On the iunior 

level, we must convince more bright undergraduates to choose college and 

university teaching for a career. We have the opportunity to train them and 

to make sure that the work we began goes on when we can no longer do it. 

On the senior level, many of the Black scholars who entered the iob market 

a decade ago did not survive the stresses, and their loss leaves the small 

group of those who remained bearing a heavier load today. In addition, 

some who remained have been unable to pursue research and writing to ad- 

vance themselves professionally. That has made the pool even smaller. 

Many of those who are now successful mid-career scholars are being 

offered appointments in the nation’s most prestigious institutions of higher 

education, with phenomenal salaries, minimal teaching loads, and gener- 

ous research budgets. Black scholars have begun to ioin the ranks of aca- 

demic luminaries, and their position is richly deserved. It is clearly in their 

best interests to take advantage of such opportunities. 

On the other hand, only a few scholars remain to engage in the day-to- 

day struggles of full-time teaching, research, counseling, and other duties. 

They have to cope with less talented undergraduates and the frustrations of 

overwork. In the Midwest, this issue is more serious than in some other parts 

of the country. Few institutions (especially state institutions) in this region 

can afford "stars." For those that can, the value of a single star is dubious in 

light of the resentment such a scholar can inspire among colleagues. 

Although I can personally offer no swift or easy solution to this diffi- 

culty, it seems to me that Black Studies scholars in the Midwest might ad- 

dress the problem collectively, to the advantage of all concerned. For one 

thing, the strong Black Studies programs in these states are sufficiently dif- 

ferent to create a productive dialogue and allow room for more coopera- 

tion than has existed so far. At Michigan and Ohio State, I floated the idea 
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of a regional Black Studies conference in 1990--an academic conference-- 

to celebrate the twentieth anniversary of the field. This conference would 

be somewhat like the American history conference held at Purdue a few 

years ago, but on a broader scale. Such a conference not only would give us 

a chance to enumerate our gains and to applaud ourselves, but also would 

allow us to think and plan seriously together for more consolidated and 

unified success over the next twenty years. 

Black Studies is very much alive in the Midwest. Many programs are 

doing well, others are experiencing difficulties, and there are miles to go be- 

fore any among us will be allowed to sleep. But Black Studies has survived 

its infancy and early childhood, and it is now moving ahead into what 

might well be a troubled adolescence. Nevertheless, the signs point to effec- 

tive growth toward maturit}: One measure of health is the number of stu- 

dents who take Black Studies courses, not as nlajors but for educational 

enrichment. Most people with whom I spoke noted the popularity of Black 

Studies classes, especially among white students seeking to learn something 

about the Black experience. There is still a long road ahead, but Black schol- 

ars, and white scholars in the field, are convinced that they must travel the 

hard path they have chosen so that when the "great books" on our civiliza- 

tion are opened, the history, literature, music, and culture of Africa’s scat- 

tered children will have been prominently recorded, and the Mother can 

never again be denied. 

Notes 

Nathan Huggins, AJko-American Studies. A Report w the Ford Foundation 

(1985); reprinted in present volume, pp. 10-92. 

For a discussion of nomenclature in Black Studies, see pp. 15-16. 

In 1988 Temple University established the first Ph.D. program in African 

American Studies. 

Painter to Hine, June 22, 1987. 
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Funding Change: 

Introduction to the O’Meally, Smith Report 

In 1993, eleven years after Huggins’s Afro-American Studies: A Report to the 

Ford Foundation and three years after Harris-Hine-McKay’s Three Essays: 

Black Studies in the United States, program officer Sheila Biddle commis- 

sioned a new report that would be conducted by two scholars of African 

American literature--Drs. Robert O’Meally, Zora Neale Hurston Professor 

of English and Comparative Literature, and Valerie Smith, then professor 

of English at UCLA. 

The very title of this third report--Evaluation of Ford-Funded African 

American Studies Departments, Centers and Institutes (1994)--says much 

about the field’s evolution since Huggins. There is an implicit recognition 

that Ford funding, though central to the field, does not constitute it. The 

title tells us that there are a number of programs not funded by the Ford 

Foundation. And, of the three reports, O’Meally-Smith is the first to assess 

the impact of Ford funding on specific programs. 

In 1988, in addition to its other African American Studies program 

grants, the foundation began awarding three-year grants of approximately 
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$300,000. For this study, O’Meally and Smith followed up on the recipients 

of these large-scale grants to "leading departments, programs and centers:’ 

The goal of the grants had been to encourage the next generation of schol- 

ars, support research projects, and disseminate the best new scholarship.1 

Four IW League and six state schools were the recipients of these grants. Ford 

monies helped to support graduate students and, in one instance, provided 

grounding for the establishment of the Ph.D. program. The Ford funds also 

provided needed resources, reduced by fiscal crises, to the state institutions. 

All in all, Ford Foundation funding gave prestige to individual pro- 

grams and their campuses and allowed the development of new stru ctures: 

advanced degree programs, summer institutes, courses, and conferences. 

The authors acknowledge the impact of the field on traditional disciplines, 

its creation of newer interdisciplinary methodologies, and the leadership 

provided by the field to Ethnic Studies. 

Following an evaluation of the uses to which specific programs put 

Ford funds, O’Meally and Smith generate a valuable list of best practices 

gathered from the most successful programs, including: 

1. Colnmitted partnership from schools’ top administrators. 

2. Programmatic leadership that perceives the lnission and culture of 

the institution as a whole and designs courses of study and other 

structures accordingly. 

3. Flexible and expansive broad-based leadership that initiates dia- 

logues regionally, nationally, and internationally. 

Indeed, O’Meally and Smith recommended broadening the scope of 

funding that encourages connections across a city or region through semi- 

nars or floating conferences--especially in places like New York and Wash- 

ington, D.C.--noting that this model would also help scholars in institutions 

where there are no African American Studies programs or departments. The 

authors further recommended support for large research projects that help 

create the necessary tools for the discipline. 

Envisioning future concerns about the relationship between Ethnic 

Studies and African American Studies, O’Meally and Smith caution that 
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African Americanist scholars seem more willing to pursue Diaspora mod- 

els than interethnic configurations. Does the tension arise from a feeling 

that "ethnic does not often mean Black"? To address this issue, the authors 

recommend that the two programs be funded separately so that each can 

bring its own resources to collaborative proiects. 

In sum, O’Meally and Smith conclude that "despite well-publicized 

examples of racial romanticism and defensive rigidity at the periphery of 

the field, African American Studies has established itself as a vibrant and 

expansive area of scholarly work within liberal arts and sciences"’ Implicit 

in this statement is an understanding of the assaults on African American 

Studies laund~ed by segments of the academy and the media. Most notably, 

these critiques have been directed at more Afrocentric programs. Indeed, 

on the heels of the O’Meally-Smith report, in 1995, Dr. Cornel West--a 

widely recognized African American Studies "star"--was the object of 

highly negative publicity.2 

In the midst of this politically charged atmosphere, it must be noted, 

the foundation supported production of Stanley Nelson’s award-winning 

film documentary, Shattering the Silence: The Case for Minority Faculty 

(1997). The fihn explores faculty diversity by focusing on eight minority 

scholars in the humanities and social sciences--among them Darlene Clark 

Hine, co-author of the second Ford report: Three Essays: Black Studies in the 

United States. The fihn examines teaching, research, and the impact of this 

work on students, universities, and disciplines. Countering the mainstream 

media coverage, it follows these scholars in both their professional and per- 

sonal lives to draw a more complex and multidimensional portrait of 

African American intellectuals. 

Farah Jasmine Griffin 

(2006) 
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Notes 

~A~ile grants prior to this period also sought to support research projects and 
disseminate the best new scholarship, the amounts of individual grants 
were much smaller. 

The March 6, 1995, issue of the New Republic received a great deal of media 
attention when it published Leon Wieseltier’s critique of Cornel West as 
its cover story. In bold white letters against a Black background, the cover 
headline read "The Decline of the Black Intellectual." Although Wieseltier’s 
article focused on Professor West, the bold headline conflated the most 
well-known contemporary Black intellectual with the status of Black 
intellectuals broadly. In addition, controversial comments made by 
Leonard Jeffries, former chair of African American Studies at City College 
of New York, also led conservative critics to unfairly label all forms of 
Afrocentricity anti-Semitic. 
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Introduction 

Beginning in fiscal year 1988, the Education and Culture Program of the 

Ford Foundation awarded three-year grants to leading departments, pro- 

grams, and centers of African American Studies. Ford’s stated goals were to 

encourage the next generation of scholars, to support research projects, and 

to disseminate the field’s best new" scholarship. From January until June 

1993, we visited the institutions that received these grants--UC Berkeley, 

Cornell, Harvard, Indiana, Michigan, Michigan State, Pennsylvania, UCLA, 

Wisconsin, and Yale--to assess the uses to which Ford funding had been put. 

In each instance, we were favorably impressed by the ways in which 

the acadelnic units1 had developed programming that suited the needs and 

strengths of their institutions and communities. The range of initiatives 

that Ford funding has supported testifies to the vibrancy and diversity of 

African American pedagogy and research at this point in history; clearly 

justifying future funding in the area. With the enterprises of scholarship, 

teaching and outreach deeply linked, the comments that follow describe the 

highlights of each unit. 

At such public institutions as Indiana, UCLA, and Wisconsin, funds 

helped to off’set shrinking resources during a time of economic crisis. At each 

of these schools, some of the grant moneywas earmarked to enhance the pro- 

fessional development of graduate students and nontenured faculty by sup- 

porting research travel, t;aculty-student mentorships, and conferences. At 

Wisconsin, Ford funds were used to support a major national conference on 
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"Afro-American Studies in the 21st Century" that explored the various intel- 

lectual, ideological, and cultural meanings of African American Studies. 

At Michigan, funds were used similarly, with particular emphasis on 

disseminating the most groundbreaking work in the field. The centerpieces 

of the initiative there were lecture series and a major conference featuring 

leading African Americanists. Reviewing the history of the field, conferees 

addressed the topic: "Reflections and Revisions: Twenty Years of Afro- 

American and African Studies"’ 

At Michigan State, the concern to establish a context for new research 

led to the development of the first Ph.D. in Comparative Black History--a 

program that evolved with Ford support. And at Berkeley, the Ford initia- 

tive has strengthened the department’s emphasis on diasporic, interdisci- 

plinary research through course development, collaborative research 

projects, and partnerships with secondary and comlnunity college teachers. 

Pennsylvania, Harvard, and Yale have been especially concerned with 

outreach to faculty at other institutions, sponsoring summer institutes, vis- 

iting professorships, and conferences, respectively. The success of this first 

funding cycle warrants the renewal of grants to these institutions and to 

dusters of schools (e.g., in Washington, D.C., and New York City) to en- 

hance the possibilities for intellectual exchange among scholars. Within this 

broad network, we would encourage the Foundation once again to allow 

the institutions to articulate the best uses to which such awards might be 

put, given the particular needs of their constituencies. 



General Assessments 

Beginning in fiscal year 1988, the Education and Culture Program of the 

Ford Foundation awarded three-year grants of approximately $300,000 each 

to leading departments, programs, and centers in the field of African Amer- 

ican Studies. These grants went to Cornell, Harvard, Indiana, Michigan, 

Michigan State, Pennsylvania, UC Berkeley, UCLA, Wisconsin, and Yale. 

These awards were quite timely. During the current economic crisis 

(one often compared with the Great Depression), cutbacks and freezes in 

the academic sphere have been the difficult order of the day. The American 

academy has been a scene of shrinking public funds and private donations, 

layoffs, and increases in tuition, alongside reductions in faculty salaries and 

stipends to needy students. Of course, the impact of the current crisis has 

been harder on schools in solne parts of the country than others; but no in- 

stitution of higher education has been unshaken. As a comparatively new 

field of study on most college and university campuses, African American 

Studies and its various components--curricula, faculty, administrative 

staff; and student service systems--all are vulnerable in such an unstable 

economic climate. At virtually every institution we visited, the Ford grant 

helped to brace African Alnerican Studies against upending times. 

Grants from the Ford Foundation enabled African Alnerican Studies at 

Michigan State not just to stay afloat but to develop its path-breaking Ph.D. 

program in Comparative Black History. Likewise, Ford moneypermitted the 
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Black Studies departments at Berkeley, Indiana, Michigan, and Wisconsha to 

support graduate student and junior faculty research and to generate nation- 

ally acclaimed meetings. Ford enabled these schools to nurture their fledg- 

ling intellectual communities in African American Studies and, in fact, to 

operate as national centers of inquiry in a way that has had the effect of de- 

mocratizing the field: ensuring that more than a handful of institutions could 

be counted as top leaders. 

Coming at a keymoment in the field’s evolution, these Ford grants con- 

tributed in a very significant way to the growth and development of African 

American Studies as a scholarly/pedagogical enterprise. We agree with 

Robert L. Harris, Jr., who, in Three Essays: Black Studies in the United States,2 

observed that in the mid-1980s Afro-American Studies entered the second 

stage of its recent manifestation in the U.S. This stage has moved through a 

time of"legitimization and institutionalization;’ to the present period of 

"theoretical refinement and more sophisticated analysis and interpretation." 

By the mid- 1980s, African American Studies on many campuses was 

engaged in a struggle between what appeared to be conflicting agendas. On 

one hand, faculty at a wide range of s&ools felt themselves compelled to 

solidify and extend the intellectual bases of the field. On the other hand, 

many African kanerican students felt this emphasis on the strictly scholarly 

component of Black Studies came at the expense of the field’s keystone so- 

cial and/or activist functions, thus betraying its origins on predominately 

White campuses in the forthright political struggles of the 1960s. 

In its current phase (Harris’s fourth stage), African American Studies 

appears to have emerged substantially intact from these struggles. Many in- 

stitutions have succeeded in establishing African American cultural centers, 

and other such structures where students, diverse in ethnicity, may find 

support. Thus freed from the complex of extracurricular duties that 

marked the first years of Black Studies, many retooled academic programs 

and departments have been able to function as places where students and 

faculty could concentrate their best attention on the exigencies of research 

and stud),. In some cases, African Alnerican Studies has addressed the old 

1960s to 1980s (and 1990s) socio-political action versus the "strictly aca- 

demic" split by creating theories and structures that make clear that the 
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Black Studies scholar can pursue research which has a vital impact on pub- 

lic policy. (Note that the new Institute for Afi’ican American Studies at Co- 

lumbia University has declared its intention to emphasize questions of 

public policy, and to some degree, the role of the Black Studies scholar as 

an activist or public intellectual.) 

Despite all economic difficulties, the 1980s and 1990s have been a time 

of rapid intellectual evolution within the academy as a whole. Spurred to a 

significant degree by what might be termed the Black Studies Movement (as 

well as by the hard realities of America’s shifting demographic cartography), 

colleges and universities in the United States have felt the pressure to revise 

their curricula to reflect more fully the range of American "ethnic" groups. 

In the midst of these national mandates and discussions, African American 

Studies has been uniquely positioned for leadership. 

Having sought, since its beginnings, to address problems of inclusive- 

hess, exclusiveness, and the meaning of "racial" and ethnic difference in 

America, African American Studies has often played a vanguard role in this 

season of scholarly and curricular change. Its scholars have been actively in- 

w~lved in theorizing and consolidating African American Studies within 

the traditional fields (i.e., History, Literature, Psychology, and Anthropol- 

ogy); expanding it into other established fields (Natural and Physical Sci- 

ences, Philosophy, and Linguistics); and establishing such newer 

interdisciplinary methodologies as those of gender and cultural studies. 

To be sure, this questioning of the agenda in Black Studies--both as 

an independent area of study (some would say a discipline) and as part of 

an interdependent community of scholarly units--has been good for the 

field. Even when issues have not been definitively resolved, spirited debates 

and the far reach of their implications signal the field’s vitality and impor- 

tance. No longer can African American Studies easily be pressed to the mar- 

gins as an off-beat province "for Blacks only" or dismissed as a sop to Black 

student pressure. Serving many students (majors and nonmajors, Blacks 

and non-Blacks; often doing so in required "core" or "distributional" 

courses, African American Studies classes have come into their own. 

Having become more self-consciously theoretical about its project as 

an interdisciplinary field of inquiry, African American Studies is often 
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presented as suggesting new directions for the university of the future. It is 

often lifted up, for example, as a model for new programs in such fields as 

Women’s Studies, Ethnic Studies, American Studies, and even in such dis- 

tant fields as Medieval Studies. The present round of Ford grants to African 

American Studies has helped immeasurably in this time of self-scrutiny 

and new direction. 

To rite but a few examples of Ford’s impact on these processes of redefi- 

nition and growth: At Yale, Ford money has helped to establish a film collec- 

tion in African American Studies that expands the department’s definition as 

a site of significant pedagogical and research possibilities in visual culture. At 

Indiana, Ford funds enabled faculty to develop an archive of African American 

Music, History, and Culture that would complement the holdings of the Film 

Center Archive and enhance the departlnental elnphasis on African American 

cultural life. And at Berkeley, Ford funds have been used to encourage collab- 

orative projects between faculty members and graduate students that would 

enable participants to explore the interdisciplinary implications of their joint 

projects. Very important, too, is the increasin g emphasis at Berkeley, and at sev- 

eral of the schools we observed, on African American Studies as a field that en- 

compasses not only the experience of U.S. Blacks but of peoples and cultures 

of African lineage throughout the Americas and indeed throughout the world. 

Ford funds provided support for undergraduates, graduate students, 

and junior faculty at a time when it has been necessary to ensure the exis- 

tence of a coterie of intellectuals to carry the work forward into the next 

generation. As colleges and universities acknoMedge the importance of 

African Alnerican Studies and other Ethnic Studies areas to their curricula 

(in some cases establishing a new"diversity" requirement); as new areas in 

African American Studies develop, increased numbers of African Ameri- 

canists are needed to fill the available positions. Moreover, as the field gains 

in visibility and as the research continues to address timely and engaging 

topics, growing numbers of students have been inspired to enter Ph.D. pro- 

grams in the area. In order for the leading universities to nurture under- 

graduate and graduate students alike, they have needed to provide financial 

and intellectual support. Several of the institutions ,aTe visited have found 

creative ways to address this situation. 
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At Harvard, for example, the Visiting Scholars Program now calls for 

such scholars to not only pursue their own research, but teach one course per 

year. In this way, students are exposed to areas that otherwise are not taught 

there while visiting faculty receive much needed time to complete their re- 

search projects. Visiting scholars at Cornell are likewise able to take advantage 

of superior research fadlities and contribute to the ongoing life of the Univer- 

sity. And at Penn, the Center for the Study of Black Life and Culture (CSBLAC) 

has sponsored summer seminars in Black Studies for professors in the north- 

east region. This program has had an impact on the work of scholars at Penn 

and those at nearby colleges, universities, and secondary schools. 

Graduate students at Wisconsin repeatedly express the impact that 

various Ford-sponsored conferences have had on their development; the 

students report their delight at having heard the conferees’ broad range of 

perspectives, to have met prominent scholars, to have participated in pub- 

lic debates and in some instances, to have presented papers. Their counter- 

parts at Berkeley, Indiana, UCLA, Yale, and elsewhere were similarly 

enthusiastic about the opportunities extended them to meet and exchange 

ideas in such settings. So the broad goal of bringing new scholars into the 

field, of keeping the pipeline moving, has been addressed by the present 

round of grants with very positive results. 

What is clearer than ever is that however successful may be the efforts 

to enhance "’the pipeline drama"--that vibrant process of inviting new 

scholars into the field and of supporting them as they advance toward and 

beyond tenure--other Black Studies scenarios must also be enhanced. Sev- 

eral scholars we visited made the point that, if"phase one" of the contem- 

porary Black Studies struggle has been to assist the pipeline, then "phase 

two" might very well focus on the need to give special support to scholars 

involved in long-term projects designed to create the tools of research: the 

tools that make the tools. Here the point is that African Americanists often 

lack such building blocks of research as encyclopedias, concordances, crit- 

ical editions, special dictionaries, electronic databases, and other funda- 

mental reference materials. Lacking tools in such categories, too often our 

scholars find themselves starting a proiect as if no one else ever worked on 

anything like it before: reinventing wheels. 
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To meet this problem of research tool-making, several schools in the 

present review" were funded specifically to establish or to enhance existing re- 

search components of their African American studies units. UCLNs grant was 

targeted specNcally for its Center for Afro-American Studies, the research 

component of that school’s operation. Berkele> Corndl, Harvard, Indiana, 

Wisconsin, and Yale all used their grants to improve their research sites and 

tools, notably their holdings in fllnl and videotape. At Michigan State, Darlene 

Clark Hine edited Black Women in America, a two-volume encyclopedia that 

provktes an extremely useful source-book for scholars. Though not funded by 

this grant specNcally, that encyclopedia project stands as a rich research tool, a 

model enterprise that will suggest thesis and book projects for years to come. 

Likewise, Harvard’s Black Fiction Project, through its publication 

programs and consultations with inquiring scholars, has assisted students 

of Black literary history in very substantial ways. Building the tools to do 

research in Black Studies is an idea that already is working and that may 

suggest funding goals for the future. Don’t let us be misunderstood here. 

We speak not of a complete change of direction but a nuanced change, a 

shifting of the weight in favor of scholars who are building large research 

tools. This is not to recolnmend that Ford purchase research hardware or 

other such "tools" in that sense of the terln; rather that Ford give more sup- 

port to those whose projects are to make such new tools as encyclopedias 

and concordances themselves. 

One very positive effect of this round of Ford grants to African Amer- 

ican Studies departments, programs, and centers has been to address the 

field’s general problem of isolation. Scholars in this field often feel cut off, 

as if they were going it entirely alone. Of course, this is an issue for all mem- 

bers of the contemporary university, with its wide spread of tight special- 

izations. But it is particularly a concern for African Americanists, so often 

marginalized, to put it bluntly, along the color line. To combat this prob- 

lem in its myriad guises--including the group’s own temptations in the di- 

rections of provincialism, defensiveness, and romanticism--African 

Americanists at the schools we visited discussed how Ford grants helped in 

the forging of links: scholar to scholar, department to department, school 

to school, school to larger community. 
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At Cornell, one professor met this problem of intellectual isolation by 

rewriting his syllabus to encompass not just one or two "data points" but 

three or more. According to this strategy, his students were reading about 

Blacks throughout the Diaspora. They also read about other groups with 

similar concerns relating to cultural expression and political position. 

At Cornell and elsewhere, this issue of intellectual isolation was struc- 

turally addressed by team-taught courses and jointly appointed faculty 

members. In both instances these collaborations sometilnes involved work 

between Africana Studies and other academic units. In this same spirit of 

university-wide collaboration, certain Africana courses serve the needs of 

programs in agriculture and development, as well as in the liberal arts col- 

lege as a whole. Such ventures at schools we visited have helped to make 

Multicultural Studies more than just a slogan. 

Clearly, the Ford-sponsored conferences also addressed this issue of 

isolation. Graduate students at Yale who said they sometimes feared that 

their highly specialized scholarly"discourse"was spoken only in New Haven 

were delighted to have visitors come to town speaking the same language. 

Ford money sent such students from Yale (and elsewhere) to conferences 

where they met their counterparts and future colleagues. Faculty benefited 

from monies to plan and run conferences or just to attend them. Indiands 

conferences on "Joe Louis and the American Press" and "Black Religious and 

Musical Expression in American Cinema" were models of interdisciplinary 

work under the aegis of African American Studies. Both represented collab- 

orative work on a very high level. At Wisconsin and at other schools we vis- 

ited we heard about ioint proiects, conferences, and other evidences of 

useful partnerships with departlnents and institutes studying issues of gen- 

der and sexuality. 

Just as significant a model for collaboration on the faculty level is Har- 

vard University’s"working group?’ Set up to involve faculty from a dozen or 

so institutions across the nation in quarterly conferences, Harvard worki ng 

groups have explored such cross-disciplinary topics as "History and Mem- 

ory in African Alnerican Culture" and "The Role of the Black Intellectual?’ 

In many cases, these sessions permitted first hearings of works-in-progress, 

with responses from colleagues across a range of disciplines. Two such 
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groups have climaxed in international meetings that included African 

Americanists beyond the United States. Collections of the finished papers 

are to be issued in book form by Oxford and Harvard University Presses. 

Again, what is clear from these collections, as well as from many other 

important signs, is that the field has become increasingly diasporic; engag- 

ing scholars concerned with blacks in Africa, Europe, and Asia, as well as in 

the Americas. 

This impulse to reach out beyond immediate boundaries takes other 

significant forms sponsored by Ford. Cornell has established programs en- 

compassing other local colleges and high schools. Penn’s summer program 

for college teachers in the Eastern Atlantic region made for collaborative re- 

search, study, and conversation; it also meant that the impact of the semi- 

nar extended to major and not-so-major schools from maW states. Many 

of last summer’s participants expressed their elation at being in touch with 

colleagues who similarly suffered the sense of worldng with a minimum of 

intellectual support. 

In certain instances, Ford grants assisted the subtle process of making 

or remaking connections within the structures of the Black Studies pro- 

grains themselves. At Harvard, where the Department of Afro-American 

Studies had dwindled nearly to nothing while the Du Bois Institute for 

Afro-American Research had done distinctly better, the Ford grant played 

a decisive linking role. As mentioned, Institute fellows were required to 

teach in the Department. In addition, however, in formal consultations and 

informally, they made themselves available to students and regular col- 

leagues. Formal presentations by Ford Fellows were well attended by those 

affiliated with the Department and Institute; indeed they often attracted 

the participation of students and professors campus-wide. 

At Yale, the beginning of the current grant cycle coincided with the ar- 

rival of Gerald Jaynes as Chair of the African American Studies department. 

Having some money to dream with, Jaynes worked hard to draw his col- 

leagues into the circle of decision makers and planners. So the grant made 

for a new, collaborative spirit that has launched an era of reinvigorated ac- 

tivity and sense of purpose. As Yale puts into place its new" Ph.D. program 

in African American Studies, it does so with a spirit that pervades the field: 
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one of collaborative leadership within the department itself and of vigor- 

ous partnership with other departments, too. 

~v~nat makes the winning teams we surveyed work? There are no se- 

crets here. The programs that have prevailed have done so becau se of famil- 

iar ingredients: smart programmatic leadership; solid funding, particularly 

from within the school itself; fine staff support; and committed partnership 

from the school’s top administrators. Crucially, the successful program 

leader(s) perceived with creative insight the peculiar mission and culture of 

the institution as a whole, and they designed courses of study and other 

structures accordingly. So at Cornell, where the university’s mission encom- 

passes agricultural studies on an international scale, it made good sense for 

Africana Studies to offer courses to complement this broad institution- 

wide goal. With this idea in mind, Africana’s courses in African languages 

and cultures (taken by students preparing to work in the context of Africa’s 

agricultural projects) have a context that is central to things Cornellian. 

Similarly, Harvard has dropped its plan to establish an M.A. program; 

the M.A. is not generally regarded as a terminal degree at Harvard. Instead 

it is working to set up the more typically Harvardian Ph.D. program. 

The other obvious characteristic of the most enduring programs is 

that they are flexible and expansive in scope. They are seizing the current 

moment, which is distinctly favorable to African American Studies. They 

are doing so by sponsoring cross-cultural, interdisciplinary courses and 

professional meetings that encompass issues of race, gender, nationality 

and social status--current campus-wide concerns which have been de- 

bated in Black Studies since its inception. Each one of the schools we re- 

viewed was planning in terms of broad-based leadership in the academy, 

not just regionally and nationally but in some cases also internationally. 

These Ford grants yielded a number of significant unforeseen bene- 

fits. Black Studies leaders at every school we visited felt the boon of having 

extra money during our era of general financial tightening. The extra 

money allowed for reassessment and planning. Through the grants, African 

Americanists had the chance to meet together when, instead of a crisis, 

there was an agenda for intellectual comradeship and challenge. This boon 

made way for expanding and crisscrossing networks. It also made for 
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higher quality conversation. When asked about the hidden benefits of the 

Ford grant, Randall Burkett at Harvard answered right away that it made 

for more magnanimous exchanges among the scholars involved: it made 

for "more good talk;’ he said. 

The success of winning the grants led to other successes. These awards 

gave African American Studies departments new prestige on their home 

campuses that translated into material gains. Suddenly, for example, other 

departments were coming to African American Studies for possible co- 

sponsorships, etc. Inevitably, this meant that other academic units were in- 

fluenced to consider guest speakers and conference topics that might attract 

the co-sponsorship of African American Studies: African American Stud- 

ies was not a suffered poor relation but a partner with money of its own. 

Being able to bring in new people--junior level faculty or senior 

scholars--also produced benefits that were unforeseen and far-reaching. 

Holes in curricula could be filled. Introductory courses in particular could 

be enriched and enlivened. Having the visiting scholars as students in the 

Penn summer program (along with the senior visiting presenters) even 

kept seminar leaders on their toes. And generally speaking, the visitors, 

whether at Penn or elsewhere, made for intellectual stimulation and cross- 

fertilization that benefited the hosts in immeasurable ways. 

How does one to measure the impact of the grant-sponsored activity 

on students, particularly graduate stu dents, the field’s leaders of tomorrow? 

In many instances, conferences were designed with direct involvement 

from graduate students who were instrumental in running things in ways 

that will help shape their careers. They had practice doing the administra- 

tive work involved in conference-making, for example. And, whether as 

chauffeurs, dinner guests, tour guides, or as special assistants, graduate stu- 

dents were able to confer with leading scholars on an informal basis and to 

observe them in their various roles onstage and behind-the-scenes. 

Out of the general fermentation, new structures are emerging: new 

advanced degree programs, summer institutes, courses, conferences, etc., 

and also new structures of feeling; new ways of thinking. All this activity 

has helped win new and stronger students to the field. And it has changed 

the map of academia writ large. When we call the schools named here major 
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schools, more than ever what we mean is that they support African Amer- 

ican Studies programs that are genuinely vital and comprehensive. 

Everyone we asked about where best to target the next round of grants 

said to keep funding the programs that already were working well. (Here of 

course they meant to keep funding themselves.) On the question of how to 

broaden the circle of grantees, we often heard of ideas to build connections 

across a city or, a region--partnerships that would help in the process of 

sharing limited resources. In this way, schools not automatically on the list 

of strong Black Studies centers~but which are not without some impor- 

tant strengths--could be brought under Ford’s sponsorship. 

For example, a metropolitan Washington, D.C., grant might join the 

University of Maryland’s excellent Black Studies structures with the re- 

sources of American, Catholic, George Mason, George Washington, 

Howard, and UDC. Perhaps the Smithsonian, the Library of Congress, or 

the National Gallery--just to mention a few obvious possibilities--would 

be interested in such a consortial partnership. Similarly; Los Angeles, the 

Bay Area, Boston, New York, or Philadelphia consortia could spread the 

Black Studies wealth in a way that is creative and broadly enriching. In this 

way, too, historically Black colleges and universities--some of which have 

been singularly unenthusiastic about the Black Studies revolution and 

some that have nurtured significant Black Studies scholars and special li- 

brary holdings in the field--could be brought into the picture as partici- 

pants and potential leaders. 

Projects could choose such year-long themes as "Black Modernism;’ 

"Black Music and Its Impact on the American Culture;’ "From Critical Dis- 

course to Course Design in Black Studies;’ "Black Expression and the Pub- 

lic Sphere;’ or "New World Africanism: Looking at the Audience." On the 

D.C. scene, a subject like "Home Rule and the Politics of Race in Washing- 

ton" would be most appropriate. With someone like Mary Helen Washing- 

ton (at Maryland) as the leader, a city-wide planning session could be 

devised. Black Studies faculty--convened at Professor Washington’s invita- 

tion-could iron out a precise topic and share responsibilities. 

One or two scholars specializing in the topic could be invited to spend 

a year in Washington; perhaps each visitor could be housed at Maryland 
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(with no teaching duties) and could give a lecture series (two lectures per 

term), each at a different school. One can easily imagine someone like Deb- 

orah McDowell or Manthia Diawara giving such a lecture series. Each lec- 

ture could be preceded by an introductory note on the host school’s 

resources in Black Studies and followed up by discussions with faculty and 

students. Each session could be set up as a sort of mini-conference, with pa- 

pers and responses given by scholars at the host school. Some students 

could attend all lectures; perhaps Maryland and the other schools lnight be 

able to set up the series of meetings or conferences as a course. Perhaps the 

series would culminate in a large, special conference and/or a book. There 

are other ways to work out such collaborations. But the point would be to 

share resources in Black Studies and to bring together the community of 

African Americanists. 

Of course, the plan outlined so far would work best in a metropolitan 

area like Washington, New York, or Atlanta, or in a setting like Amherst, 

Chapel Hill, or Claremont where consortial arrangements already are in 

place. At other places, where the lines of communication are not so direct, 

or where distance is an added problem (one thinks of the state university 

systems, for example), ,aTe are not sure what to suggest. If a "floating con- 

ference" model would not work in the way outlined above, perhaps a 

statewide topic could be fixed; seminars led by visitors could be conducted 

at home campuses culminating in a statewide conference at year’s end. 

Transportation to this gathering for students and ~aculty could be provided 

and a volume of the year’s findings made available. 

At some schools where there is no significant department or program 

in Black Studies, serious African Americanists nonetheless go about their 

business with significant success as scholars and as teachers. How could 

Ford help such people? Perhaps by setting up individual teaching and/or re- 

search awards, the field could still be enriched in a very profound way. 

Scholar X who is struggling to teach a truly interdisciplinary course could 

be given a grant to invite five or six visitors to address the class. This ap- 

proach might be particularly helpfi~l in an introductory Black Studies 

course, but not only there. According to this same sort of model, individual 

Scholar Y could get a grant to attend four conferences over a two-year pe- 
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riod or to set up a conference at his or her home institution. X4rhat we found 

is that sometimes African Alnericanists operate almost as departlnents unto 

themselves and could be much better participants in the field if their efforts 

were supported without the usual departmental aegis. In other words, per- 

haps at tirnes Ford could support Black Studies not just as a program but as 

a set of individuals who function outside Black Studies units. 

Ford might also find ways to sponsor ongoing research projects aimed 

at producing tools of future research. In this way, Ford could cover lnultiple 

bases: assisting vital "pipeline" projects not just by pushing and pulling 

scholars and scholars-in-training through the system; assuring that they 

have the tools they needed once they find themselves, at last, with the time 

and space to do their scholarlywork; offering grants for graduate researchers 

to work on such projects; and then requiring that they do some teaching. 

Finally, what we observe is that African Americanists are still run 

rather ragged by the multiple demands besetting them. Often what they 

need more than anything is a semester or a year off to pursue their own 

work free of all encumbrances. Next time around, perhaps there will be in- 

dividual grants to sorne of our field’s leaders that place them at a dear desk 

with no phone on top -just a computer and a pass to the stacks. 

In the coming years, the question of where African American Studies 

will stand in relation to "Ethnic Studies" and revamped American Studies 

programs will be prominent and difficult. ~v~nat is at stake in these struggles 

is nothing less than the picture of reality that will take us into the future. Our 

sense is that manyAfrican Americanists have been very cautious about em- 

bracing the model of an Ethnic Studies Department within which Black 

Studies would function because, as one Black Studies scholar at Queens put 

it,"When people say’ethnic’ they don’t u sually mean Blacks"’ The fear is that 

an Ethnic Studies program can come along that capitalizes on the Black 

Studies Movement to sponsor efforts in fields that do not include Black Stud- 

ies in a central role. On the other hand, there have been collaborations that 

have worked. Our best advice here is to look very, very closely at Ethnic Stud- 

ies proposals that specifically include Black Studies. We recommend that 

Ford check with the Black Studies scholars on the given scene to be sure that 

they are true partners in the proposal and not just listed for legitimacy’s sake. 



140 [] Inclusive Scholm-ship: Developing Black Studies in the United States 

We knowwe are guessing here, but our best guess is that while Ethnic Stud- 

ies (in one of its various forms) will be bidding for legitimacy in the coming 

years, Black Studies will continue to need funding under its own banner. Per- 

haps the best partnership between Bla& Studies and Ethnic Studies will come 

about with both camps having their own pots of cash to affect their own pro- 

grams--and to collaborate if they wish. Some grants could be set aside specifi- 

cally for progralnS sponsored byboth camps; certainlyboth Ethnic Studies and 

Black Studies have much in common and could have much to share. 

We have to ask: where dkt the grants or the grantees go wrong? Where 

was there waste or misdirection? These questions are hard to address not 

because we flinch from them but because we frankly found so little to dis- 

like on our tours. Yale would appear to be the easiest to target in this com- 

plaints department. The Chair, Gerald Jaynes, is not a superbly organized 

bookkeeper, it appears. But then again it was Jaynes who stepped into an 

impossible briar patch of problems--the recent history of departmental 

drift, lingering in-house squabbles, sinking faculty and student morale. 

Jaynes put the Department back on its feet. Finding the Ford grant a real 

boon--but one that he inherited with funds allocated in what struck him 

as the wrong categories--Jaynes brought the Department together to de- 

cide how to approach Ford with a new plan of action to meet real needs. 

Here’s where there is room for complaint: at times Ford wondered 

what Yale was doing with the money. But, as evaluators, we felt strongly that 

finally Iaynes and company spent the money with great care, and that he 

did his best to consult with Ford about changes in the grant’s specific pur- 

poses. Above all, he and the departlnental leaders acted responsibly to serve 

the grant’s largest goals. In the end, the proof is that the Department is 

growing again; morale has undergone a sea-change. Once again, Yale is a 

key player in the national effort to consolidate the gains in Black Studies 

and to chart its new directions. 

This is as close as we can come to a real complaint to register. And even 

here, obviously, we think Yale colleagues are to be praised, on the whole, not 

reprimanded. They and the Ford representatives showed the fledbility and 

resiliency to look at a plan that did not suit the new Department’s needs 

and to improvise one that worked extraordinarily well. 
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Again, our lack of negative commentary is not because we wish to 

perpetrate a whitewash; that would serve no one’s purposes. Rather, our 

general assessment is that these grants represented very careful advance 

thinking and excellent execution by truly outstanding professionals. In 

other words, as hard as we looked for trouble, we found virtually nothing 

worth reporting. These grants worked. 

Site Visits and Observations 

Cornell University 

Ford’s grant to Cornell was to bring visiting scholars to the Africana Stud- 

ies and Research Center, three visitors a }Tear over a three-year period. Over 

the span of the grant, and for two years beyond it, Cornell would undertake 

to hire three new faculty members in Africana Studies. Cornell’s larger mo- 

tive vis-fi-vis Black Studies has been to assist an academic program and re- 

search center in the process of reinvigoration. These three goals stand out: 

1. To strengthen the quality of the faculty; 

2. To increase the emphasis on research and writing in the field; and 

3. To help Africana studies establish and nurture linkages to other aca- 

demic units within the university community and beyond the uni- 

versity’s walls. 

Simply put, Cornell’s program has suffered fronl its isolation from the 

rest of the campus and from its failure to attract and retain research schol- 

ars at the highest levels. Ford’s grant was designed to help Cornell confront 

these difficult problems as it prepared for a new decade and a new century. 

Cornell’s Ford programs were conspicuously successful. The professors 

we met--Professors Rae Banks and N’Dri Th~r~se Assie-Lumumba--are 

both excellent scholars who have served the Center’s missions exceedingly 

well. Banks and Assie-Lumumba sounded chords heard throughout our 

travels: the grant rescued them from the drudgery of day-in/day-out teach- 

ing, gave them time to write, and provided access to superb research facili- 
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ties and services. Both of these women came to Cornell from schools with 

very limited resources (the University of the Virgin Islands and the Univer- 

sity of Lome, Togo, respectively) and felt tremendously fortunate to be able 

to work at Cornell. "At Lome;’ Assie-Lumumba told us, "I was the library:’ 

Particularly in the case of Assie-Lumumba, the more senior of the two schol- 

ars, the Ford Fellows lent prestige to the Cornell program as a faculty of re- 

searchers. 

The key to Cornell’s renewed success is Professor Robert Harris who enl- 

bodies the goals and values of the Center; and, in his quiet but forceful way, has 

guided it to its new position as a full parmer in the greater Cornell mission. 

Working with colleagues across the campus, Harris has made Cornell’s historic 

emphasis on the Africanness of Af’ricana Studies work in a way that suits Cot- 

nell’s particular academic culture. He has forged links with David Lewis, direc- 

tor of Cornell’s Institute for M¥ican Development to co-sponsor (in the truly 

collaborative sense of that term) programs for spedalists both in African cul- 

ture and political/economic development. Such a partnership takes advantage 

of Cornell’s identity as a public institution (fl~ough, in ~act, a private univer- 

sity) concerned with practical issues of policy-making in such areas as Agricul- 

ture and Business. Scholars coming to campus to study problems of drought 

relief are, therefore, well served by the Center’s programs in African Languages, 

History, and Art, as well as in the sdences and sodal sciences. 

Cornell is a real "teaching school." The graduate students we met are 

very serious and enthusiastic about the Africana Studies Program. They are 

thrilled by the availability of new faculty, thanks to Ford; and they are con- 

nected with programs that take them into local schools--spreading the 

word of Black Studies. 

This is a program excitingly on the rise. As indicators, the team-taught 

courses (one in Black/lewish relations, for example), campus-wide lectures 

and exhibits and the growing roster of Black and White students, all speak 

well for the "new Cornell." 
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Harvard University 

Harvard’s grant from Ford was designed to fund its ongoing Visiting Schol- 

ars Program and faculty "working groups?’ Harvard’s proposal made clear 

that African American Studies is in the process of revitalization and that the 

University views the grant as part of this new growth. Specificall}; the grant 

was lneant to shore up the Du Bois Institute in ways that would positively 

impact the Department of Afro-American Studies as a teaching force and 

locus of intellectual activity. Accordingly; the Harvard proposal aimed "to 

reshape the visiting scholars program so that it would serve the needs of the 

Department as well as the Institute?’ In addition to pursuing individual re- 

search projects and teaching one course per year, fellows were to participate 

in the weekly colloquium series and deliver one public lecture. Thus, Ford’s 

support of scholarly"worldng groups" also supported a program creating 

linkage with the Department and the students. 

The program worked. Visiting scholars fulfilled their duties to the De- 

partment, and did signifi cantly more than the minimum. Professors George 

Frederickson and Fawzia Afzal-Khan became informal advisors to graduate 

and undergraduate students not necessarily enrolled in their specific 

courses. The colloquium series has become a true intellectual center of the 

Institute and the Department--indeed of the University. These working ses- 

sions presenting new research by top scholars have helped shape African 

American Studies (both the Department and the Institute) as one of those 

key places on campus to find out what new wood is being cut in the acadelny. 

Harvard’s prograln works because of several key strengths: 

1. Unequivocal support from the central administration; 

2. Henry Louis Gates, Jr. is not just a star but a man of enormous en- 

ergy who has taken pains to learn how Harvard ticks and to build 

African American Studies (Institute and Department) in ways that 

complelnent the overall Harvard mission; and 

3. Randall Burkett, the keystone administrator/scholar. 
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The Ford-funded projects here include Transition, a scholarly magazine 

of the Black Fiction Project, and a thrust to hire new faculty members in a 

program that is rebuilding. Each effort complements the others. Visiting 

scholars are considered as possible new faculty appointees. The Black Fic- 

tion Project supports the resear& of fellows, regular faculty, and students. 

Transition broadcasts the questions raised in working groups and colloquia to 

a broader community. 

There are still problems at Harvard. Student nlajors complain that 

there are too few courses, and that those offered are so diverse as to feel dif- 

fused. Some worry that too much of the program that works well is riding 

on the coattails of one key scholar (Professor Gates). The students wonder, 

if he leaves, what would remain? 

Despite such questions, the visitor leaves Harvard very impressed 

with its high purposes and strengths. The visit makes clear that, by support- 

ing Harvard, Ford has assisted in the"pipeline drama."Visitors--junior and 

senior--are helped in their efforts at research (and thus in the thrust for 

promotion and tenure); while those in "permanent" residence faculty 

and students--are also supported. What’s most striking here is that, in ad- 

dition to assisting with the pipeline, Ford’s other grants have helped in the 

equally vital project of producing concordances, encyclopedias, annotated 

editions, ongoing research projects (like the Black Fiction Project) which at 

last provide the basic materials for a field that is coming-of-age. 

Indiana University 

The Department of Afro-American Studies at Indiana University confronts 

many of the same challenges as other schools we visited. It is a large public 

institution in the Midwest, located in a state with a small African American 

population. The Department at Indiana has been able to use Ford resources 

to enhance its strengths, to heighten its visibility on campus and nationwide, 

to support especially graduate students and junior faculty members, and to 

alleviate the problem of student isolation. We were impressed here too by 

the extraordinary feeling of enthusiasm, productivity and collegiality. 

Given the limited level of university funds available for faculty and grad- 

uate student research support, significant portions of the Ford grant have been 
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reserved each year for conferences, research travel and graduate assistantships. 

Everyone we spoke to truly valued the opportunities made available under the 

Ford grant. Students who had traveled to archives and delivered papers at con- 

f~rences benefited from the feedback they received and were able to p ublish their 

work. Such student benefidaries reported feeling that they had gained a deeper 

tmderstanding of what it meant to be a scholar. Faculty, too, felt that their re- 

search was greatly enhanced by their ability to travel and initiate research. Pro- 

lessor Valerie Grim’s work on Black rural workers provides but one example of 

the impressive, original research underwritten by the Ford grant. A new junior 

professor; she has already completed several articles and a book manuscript. 

We were especially impressed by the various ways in which the de- 

partment drew upon its considerable strengths to heighten its visibility on 

campus, in the city of Bloomington, across the state, and nationwide. The 

University is well known for its Black Film Center Archives directed by Pro- 

fessor Phyllis Klotman, for the vision of former director Portia K. Maultsby, 

and for her accomplishments and that of Mellonee Burnim, the current di- 

rectol; in Black music. These constitute the strongest suits of the depart- 

ment and perhaps explain the particular emphasis on African American 

cultural life. Thus, Ford funds were earmarked to develop an archive of 

African American Music, History, and Culture that would complement and 

enhance the holdings of the Film Center Archive. We were impressed by the 

comprehensiveness of the archive and by the sophisticated level of online 

cataloging that facilitated access. We also felt that these acquisitions seemed 

to have enormous impact on the quality of teaching at Indiana. Since 

African Alnerican Studies, by definition, is interdisciplinary, these archives 

enabled professors and students to explore easily and in depth the links be- 

tween print, visual, oral, and music culture within the field. 

Conferences were a less central component of the Indiana initiative 

than they were at other institutions we visited. However, two conferences 

in 1991-92 did attract national attention and again capitalized on depart- 

mental strength. Professor William Wiggins’s ongoing work on Joe Louis 

provided the inspiration for a conference entitled"Ioe Louis and the Amer- 

ican Press." Interdisciplinary in concept, the conference featured lectures, 

films, an exhibition, and musical presentations. 
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The second conference of that year, "In Touch with the Spirit: Black Re- 

ligious and Musical Expression in American Cinema;’ was held in conjunc- 

tion with the Indiana Black Expo and drew over one thousand attendees. The 

conference showcased interdisciplinary work in African American Studies, 

bringing together film makers and scholars whose work draw from a wide 

range of sources. 

Faculty members at Indiana were deeply committed to guaranteeing 

the future of African American Studies as a discipline in general and as a 

department at Indiana in particular. This commitment was evident in the 

attention paid to nurturing each other’s work and that of their students. 

Their cultural and intellectual involvements in the surrounding commu- 

nity were impressive, as were thei r pedagogical innovations. 

Michigan State University 

Ford’s grant to Michigan State is designed to support an evolving Ph.D. 

program in Comparative Black History--that is, Black History on several 

continents. This innovative program, the first of its kind in the United 

States (or anyplace else, it appears) offers courses to burgeoning historians 

specializing in the Black experience in two or more cultures. Ford gave the 

program a running start by providing a visiting professorship for David 

Barry Gaspar, who (in Fall 1992) gave a course in "Slavery in Maroon Soci- 

eties?’ He has also participated in the planning the program and expediting 

its growth and development. Other scholars visited, not for a whole term 

but for a full day of serious talk and collaboration. 

Michigan State is excellently positioned for this type of program be- 

cause it already has several historians of the Black experience. Still more fac- 

ulty was needed with so many areas of study involved in a true comparative 

approach. To fill extant gaps, experts conducted seminars on comparative 

slavery and comparative experiences of emancipation. 

Currently, eight graduate students are training as specialists in African 

American history at Michigan State. Of these, two are committed to the 

comparative approach. But each of these new seminars has involved fifteen 

to twenty students; and some of the visiting presenters attract faculty and 
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graduate student participants fronl all over campus. Students not forlnally 

enrolled in this program are also undertaking work directly stemlning from 

participation in these seminars. 

The new course of study has changed the conversation campus-wide. 

Darlene (;lark Hine, the program’s designer and leader, says, "The rippling 

effect is quite something. The teaching in ordinary courses has had to 

change as students conle into them asking new questions"’ After a day-long 

session with a visiting comparatist, one grad student elnerged to say to Pro- 

lessor Hine: "This program makes you smarter. Ju st sitting there I could feel 

my I.Q. going up!" 

The formula for success is the same here as elsewhere: brilliant, in- 

spired faculty leadership (Hine), excellent partnership with the central ad- 

lninistration, fine staff help, and~always a significant factor--money. 

University of California, Berkeley 

Of the programs we visited, the Ford initiative at Berkeley was the least ad- 

vanced. With the period of their award being July 1, 1991, to June 30, 1994, 

they were just completing the project for which they had been funded. As 

with all of the institutions we visited, Berkeley, as a state school, was strug- 

gling with budget cutbacks resulting from state and national financial 

crises. However, since the economy of the state of California was particu- 

larly hard hit, and the Berkeley campus especially so within the system, we 

were struck by how timely this award has been and how nmch it has con- 

tributed to the intellectual life and vigor of students and faculty alike. 

The thrust of the Berkeley proposal has been to strengthen the depart- 

ment’s emphasis on interdisciplinary research on the African Diaspora. This 

initiative is designed to improve undergraduate courses and to provide the 

foundation for the department’s proposed graduate program. Until now, 

courses have tended to focus on one approach or methodologT and a single 

national context. Much of the Ford grant has been earmarked to encourage 

collaborative projects between faculty members and graduate students that 

would enable all participants to explore the interdisciplinary and diasporic 

implications of their joint projects. These projects have simultaneously im- 
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pacted pedagogical practice and research. From them, more innovative and 

interrelated courses ensue. They are meant to reinforce close links between 

junior and senior faculty, and to heighten the degree of mentoring that 

students receive; thereby enhancing the sophistication of theses and disser- 

tations. Without Ford money during this t~nancial crisis, none of these ini- 

tiatives could have been undertaken. 

Ford funds have been earmarked to develop film and video resources, 

to provide support for the Poetry Center founded by Professor Iune Iordan, 

to strengthen links between Berkeley and other scholars and institutions 

through publications and lecture series, and to enable the department to be 

a resource for teachers of community college and secondary school students. 

Of all the institutions we visited, Berkeley seemed most involved in 

community outreach projects. "Partnerships in Education" is an ongoing 

faculty/staff program that disseminates research and teaching ideas to local 

parents, teachers, and administrators. During the summer and again in the 

fall, most of the AAS faculty members make presentations and direct work- 

shops in these areas, encouraging undergraduate and graduate recruitment 

and making concrete their commitment to the broader community--a con- 

cept to which most African American Studies units do little more than pay 

lip service. 

Ford funds have also provided some release time for Professor VeVe 

Clark to develop a brilliant writing intensive course that orients students to 

the University from a diasporic perspective. This course is designed to 

counteract the high attrition rates of Black Berkeley students by introduc- 

ing them to the wide range of resources both within and outside the uni- 

versity. Participants stu@ films and readings, diverse in cultural context, 

that encourage thinking and writing on the idea of"the university:" 

The atmosphere at Berkeley was extraordinarily rich and exciting. 

The economic crisis notwithstanding, faculty; staff and students alike had 

all thought--in strikingly original ways--about how intellectual and insti- 

tutional connections could be enhanced and reconceived. 
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University of California, Los Angeles 

At UCLA, the Center for Afro-American Studies (CAAS) is a research (rather 

than a tead~ing) component of the University. Here, the Ford initiative facil- 

itated interdisciplinary innovation and synthesis in the field, thereby en- 

hancing the Center’s vitality and productivity. UCLA’s Ford initiative, 

ASPIR--an acronym for Afro-American Studies Program for Interdiscipli- 

nary Research~sought to accomplish these goals by providhag faculty re- 

lease time, graduate student apprenticeships (sometimes called 

"mentorships"), and travel grants. 

ASPIR produced many positive results. Faculty and graduate students 

found that their research and writing were greatly enhanced by the chal- 

lenge to explore the interdisciplinary implications of their projects. Grad- 

uate students were especially gratified to be able to work with faculty 

members who challenged them to think beyond national and disciplinary 

boundaries. All felt that the project prevented them from feeling isolated, 

intellectually and culturally, and provided them with valuable training to 

pursue sophisticated research goals. They especially felt that their profes- 

sional development was helped immeasurably by the funding they received 

to attend conferences, deliver papers, and benefit from the responses of 

other intellectuals. 

Ford funding underwrote several conferences that attracted large au- 

diences and showcased the strength of CAAS in the social science and pub- 

lic policy areas: the "Decline in Marriage Conference" (1989); "Back to the 

Basics: Black to the Future" (1990), held at the Audubon Junior High School 

in Los Angeles; ’% War on Drugs or a War Against the African-American 

Community?" (1990). Ford-underwritten graduate student workshops on 

funding, research, and cross-cultural studies, assisted graduate students in 

ways that had typically eluded them in their home departments. 

Because of the size of the University and the complex structure of 

CAAS, an academic coordinator (Jim Turner) and an administrative coor- 

dinator (Sandra Sealy) were hired to supervise the ASPIR program. Every- 

one to whom we spoke praised the professionalism with which the program 

was run, and they all felt that much of its effectiveness, especially for the 
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graduate students, was due to the fact that Turner and Sealy worked hard 

to ensure that participants shared their research and capitalized on the pos- 

sibility for community that ASPIR offers. 

University of Michigan 

A significant portion of the Ford grant at Michigan was earlnarked to sup- 

port undergraduate and graduate research, although the proposal prilnarily 

centered on research that "defines and advances the field"’ Michigan has a 

long-standing tradition of recruiting clusters of African American Studies 

faculty in traditional departments. However, during the mid- to late 1980s, 

several members of the (;enter for Afro-American Studies (CAAS) faculty 

were recruited by other institutions. The University successfully recruited 

new" faculty, but these personnel changes created some feeling of disconti- 

mfity. The Ford initiative provided an important means for CAAS to recon- 

stitute itself as a cohesive intellectual center. 

Ford funds were used to provide release time for faculty to develop 

CAAS curriculum and research resources, including a study abroad pro- 

grain in Barbados. Individual awards went to faculty and students for travel 

and research. In addition, the Ford grant underwrote "Reflections and Re- 

visions: Twenty Years of Afro-American and African Studies" (1991), a 

major conference; a series of graduate student conferences; and "Race, Cul- 

ture, and the Politics of Intellectual Inquiry;’ a colloquium series. 

We were impressed by the fact that although Michigan is a large cam- 

pus, CAAS programming succeeded in lnaintaining a sizeable audience 

from diverse campus constituencies. By all accounts, the conferences and 

colloquia contributed to the establishment of ongoing debates and discus- 

sions that still enliven CAAS intellectual activity. Moreover, the graduate 

students with whom we met were an exceptionally gifted group. All felt that 

CAAS faculty, plus the programs and opportunities offered, enabled them 

to explore the interdisciplinary implications of their work in ways that their 

home departlnents would not have allowed. 

One of the major strengths of the Afro-American Studies faculty at 

Michigan is its interest in diasporic studies. As a result, the graduate student 
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projects, lectures, and travel-abroad components of the undergraduate 

program mutually reinforce that priority. CAAS is to be commended for its 

leadership in conceptualizing new directions in Afi’ican American Studies. 

University Qf Penns),lvania 

Of all the programs we have reviewed, Penn’s is the most straightforward 

in design and motive. Ford’s grant was joined with other monies to fund a 

summer seminar in Black Studies for professors in the northeast region. 

The idea was to invite people from a wide range of disciplines to spend an 

intensive six-week period reading about the history of and approaches to 

Black Studies, discussing key questions in the expanding field with leading 

scholars in the field from Penn and beyond. 

The challenge of this prograln was to "re-tool" scholars who want to 

catch up with a quickly changing field by providing opportunities to see in- 

terdisciplinary work in action: writing and teaching by veterans who do 

what they do with great expertise. The participants tested their own papers 

against the criticisms of one another and heard presentations by the likes 

of Marcellus Blount, Manthia Diawara, and Evelyn Brooks Higginbotham. 

In all cases auxiliary readings were assigned to provide each session with as 

rich a context as possible. 

The program has had its ups and downs. The first summer’s stunning 

success was followed by a summer of division and discontent. This past 

summer--with the topic back to the first year’s broad "History, Content 

and Method in Afro-American Studies;’ the group seems very solid and se- 

rious; the group’s leadership is vigorous and committed. 

Penn’s success with this program was both local and regional. The 

Ford imprimatur has helped the Center for the Study of Black Literature 

and Culture in its relations with the University as a whole and with other 

granting agencies. One success has led to another. Ford’s sponsorship has 

helped the seminar’s faculty leaders and graduate student assistants in their 

ongoing efforts to stay abreast of the field’s new" work. Graduate student af- 

filiates have been especially rewarded by their association with the seminar. 

Not only do they hear and read some of the field’s best new work, they gain 
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administrative experience in helping to run a major conference with many 

parts and many special needs. 

Of course the formal participants are the sessions’ greatest beneficiar- 

ies. The summer work changes them. They return to their home schools 

with new agendas, new senses of their roles as members of a community of 

African Americanists. In some cases they have had to shift to new schools 

where the sort of innovative, progressive research they witnessed at Penn 

could be more highly appreciated. 

What makes this one work is: 

1. Houston Baker’s steady, experienced leadership;3 

2. Good sponsorship and spirited guidance by the central administra- 

tion; and 

3. John Roberts and the Center’s staff of hard workers. 

University of Wisconsin 

The Department of Afro-American Studies at the University of Wisconsin, 

Madison, was established in 1970. Located in a university, a city, and a state 

comprised of a racially homogeneous population, the faculty and the students 

in this department risked intellectual isolation. However, the university’s 

commitment to faculty recruitment, and the strong sense of departmental 

and institutional loyalty on the part of such faculty members such as Sandra 

Adell, Stanlie James, Nellie McKay, Freida Tesfagiorgis, Michael Thornton, 

William Van Deburg, and Craig Werner have created a challenging, cohesive, 

and productive environment. 

African American Studies at the University of Wisconsin used the 

grant from the Ford Foundation in a variety of ways with two related goals: 

first, to contribute to the career development of students and junior faculty 

members, and second, to deepen the connections between the Department 

and the outside world. In all years, some portion of the money was allo- 

cated to administrative support so that the department could successfully 

coordinate the various initiatives the grant allowed. 
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As a public institution, Wisconsin lacked sufficient funding to ade- 

quately support most of its M.A. students and risked the possibility of los- 

ing some of its top students to institutions that could offer them more 

lucrative financial aid packages. The Ford grant allowed them to offer re- 

search assistantships to more graduate and undergraduate students. Not 

only did these assistantships provide financial support, they allowed the 

students to develop more sophisticated research skills that, in turn, im- 

proved the quality of their own papers and theses. Ford monies allowed 

graduate students and faculty to travel to academic conferences for which 

there would otherwise have been little (if any) financial support. The Ford 

grant was also used to provide junior faculty with some release time, given 

the disproportionate amounts of time they spent advising students and 

serving on university committees. 

During 1989-90, a significant portion of the Ford grant was used to 

fund a Black Feminist Working Symposium organized by Stanlie James. 

The forum brought twenty participants from throughout the African Di- 

aspora for a three-day period to network, share papers, and rigorously cri- 

tique each other’s work. In addition, under the direction of Sandra Adell, 

several graduate students were invited to share their work before the par- 

ticipants. The meeting was repeatedly praised for providing a context 

within which Black feminists from a range of disciplinary and cultural per- 

spectives might productively share insights; for allowing graduate students 

to benefit from the group process; and for showcasing the cluster of Black 

feminist scholars at Wisconsin (specifically James, Adell, and McKay). From 

these meetings, a book entitled Theorizing Black Feminisms~ was published. 

During the second year, Ford funds were used to support a major na- 

tional conference on "Afro-American Studies in the 21st Century." Featured 

speakers included Molefi Kete Asante, Houston Baker, Hazel Carb~; Henry 

Louis Gates, Paula Giddings, Darlene Clark Hine, Manning Marable, Nell 

Painter, Arnold Rampersad, Bernice Johnson Reagon, and Cornel West. 

The conference explored the various intellectual, ideological, and cultural 

meanings that attach to the notion of African American Studies. The con- 

ference achieved national coverage. Several of the papers were published in 

a special issue of The Black Scholar; there are plans to anthologize the es- 
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says. Once again, undergraduate and graduate students were encouraged to 

attend the conference. The students to whom we spoke were uniformly de- 

lighted by the opportunity to be exposed to so many points of view, to meet 

scholars whose work they had read, to watch African Americanists disagree, 

and to learn how to ask questions and participate in debates in a public ac- 

ademic forum. 

In the third year, Ford funds were used to develop a collection of African 

American nlusic for research and pedagogical purposes, and to prepare The 

Black Sdzolar volume. In this year, the outreach component was defined more 

narrowly, though no less valuably. A portion of the Ford grant was used to co- 

sponsor a series of colloquia with the University’s Havens Center for the Study 

of Social Change. This series brought together faculty and graduate students 

from various disciplhaes to discuss seminal texts in the debate over multicul- 

turalism and diversity in intellectual life. In the wake of such highly success- 

ful and visible projects as the Black Feminist Symposium and the African 

American Studies conference, this colloquium series had the effect of consol- 

idating the power and visibility of the African American Studies department 

as an intellectual center on campus. 

A university as large as Wisconsin runs the risk of seeming ilnpersonal 

with students left to fend for thelnselves. We were very impressed by the ex- 

tent to which the faculty in African American Studies at Wisconsin dis- 

played its commitment to each other and to its students. The Ford grant 

contributed substantially to the construction of an atmosphere in which 

students felt intellectually, financially, and emotionally supported. It also 

helped center African American Studies on campus and across the nation 

as a key player in the production of ideas across disciplines. 

Yale University 

Yale’s Department of Afro-American Studies and its uses of the Ford Foun- 

dation grant require the special attention of evaluators. This is because the 

proposal was designed in a period of transition by Professor Edmund Gor- 

don, who left the University just as the Foundation funds became available. 

The program’s fine new leadership (with Professor Gerald Jaynes as Chair 
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and with the faculty drawn more than ever into the circle of decision mak- 

ers) found that the grant had not been set up to suit the program’s newly 

evolving needs. 

As the new Chair, ]aynes set up a review panel, headed by the late Pro- 

fessor Sylvia Boone, to screen requests for grant money. In collaboration 

with the faculty (and to some degree with Sheila Biddle at Ford), Iaynes 

began to redesign the budget of Yale’s grant. The same essential categories 

were kept intact: 

1. Visiting scholars; 

2. Research funds for faculty and students; 

3. Student travel; 

4. Conferences and colloquia; 

5. Cataloging and collecting conference papers and unpublished re- 

search; and 

6. Purchase of works for the Charles T. Davis Reading Room. 

Using these broad categories as guidelines, the Department then used 

Ford money primarily to support faculty and student research projects; to 

put on national conferences on film and Postcolonialism; to establish a film 

collection; to redesign the curriculum in preparation for the new Ph.D. 

program; and to bring in guest teachers and lecturers, particularly to build 

and sharpen the undergraduate introductory course. 

Generally speaking, Jaynes’s plan was to use the money to reinvigo- 

rate a prograln that had endured several long years of drift and disaffec- 

tion. Ford’s grant was invaluable in this process of bringing the faculty 

together to think about the program’s directions for the coming years. 

During a time of budgetary scarcity, it provided the money needed to 

dream and to plan. The results are frankly quite dramatic and impressive. 

Under the new leadership, Yale has a newly strengthened sense of com- 

radeship and possibility. The first payoff is quantifiable in the increased 

number and quality of M.A. applications. 

The conferences were booming successes. The film conference served 

to establish African American Studies at Yale as a place for cultural studies 
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on the world of Blacks in film. With important new "hires" in the offing, 

with a new Ph.D. plan on the verge of acceptance, and with a new center for 

interdisciplinary research ready to be launched, Yale seems well placed to 

again assmne a position of very strong leadership in this field. 

The "secret weaponry" in this new impetus at Yale is the teamwork 

and brilliant leadership of Professors Hazel Carby and Vera Kutzinski. They 

are outstanding scholars, teachers, and leaders in the Department. A large 

part of what has been working at ’~hle comes from these two getting to- 

gether and making something new happen in an old place. 

Summary and Recommendations 

This report embodies our findings as evaluators of those African American 

Studies programs awarded grants in the period from 1988 to 1991. Ford’s goals 

for this duster of grants were very clear: to offer substantive assistance to the 

nation’s top programs (and by extension to the entire field) by encouraging 

younger scholars making their way through the pipeline, by funding solid re- 

sear&, and by spreading the good word of the field’s newest scholarship. Proj- 

ects that promoted collaborative work and broadened the community of 

participants in the Black Studies enterprise were viewed with special favor. 

We wish to underscore our unambiguous finding that--despite well- 

publicized examples of racial romanticism and defensive rigidity at the pe- 

riphery of this field African American Studies has established itself as a 

vibrant, expansive area of scholarly work within the liberal arts and sci- 

ences. In our travels across the nation, we saw African American Studies 

courses that were fully enrolled at the undergraduate and graduate levels. 

Black and non-Black students competed for spaces in these courses taught 

by Black and non-Black experts in the field. 

What is encouraging, too, is that at the schools with top programs 

(and elsewhere) students are selecting African American Studies as a field 

in which to major or concentrate. And, in significant numbers, these un- 

dergraduate scholars-in-training go on to graduate programs in the field~ 

quite often at the schools funded by Ford to support or even to help 
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establish such programs--and then they begin to make their way as spe- 

cialists. At a time of drastic fiscal shrinkages, Ford has provided this new, 

rising generation of African Americanists with money to travel to confer- 

ences and sites of field research, as well as to engage in study and teaching. 

Significantly, these newcomers do finish their dissertations; they do get jobs 

in academia; they complete their research projects and against a treacher- 

ous market, they earn tenure. The proof is in the journals, in the book- 

stores, and on the mastheads of African kanerican Studies programs at the 

schools we visited. The next generation is coming on. 

Beyond any question of sheer numbers, whether in classes or moving 

through the pipeline, the quality of the African American Studies enterprise 

as a whole is higher than ever before. This field attracts excellent students at 

all levels: some who are serious about understanding their own cultural in- 

heritances and many who want to gain the perspectives of a growing area of 

study that has had a profound impact throughout the academy. Effective 

teaching over the years has made for this su ccess. So, of course, have events in 

the news that make dear the importance of multi-ethnic societies learning to 

cope with their various cultures. African American Studies has been uniquely 

well placed to offer insight into the meanings of"race" and "difference" and, 

moreover, into the meanings of contemporary life in our global community. 

A major ingredient in the field’s broad success has been the quality of 

research and writing in African American Studies. Every school we visited 

had on its faculty two or more scholars whose work has been important well 

beyond the reaches of the African American Studies field itself. Required 

reading across the disciplines in colleges and universities these days includes 

the work of such well-known figures as Henry Louis Gates, Jr., Arnold Ram- 

persad, Cornel West, and Nobel Laureate for Literature Toni Morrison; lit- 

erary theorists Houston Baker, Hazel Carby, and Hortense Spillers; and 

historians Darlene Clark Hine, David Levering Lewis, and Nell Painter. 

Such assigned readings as these are making a difference in what it means to 

be literate as we approach the new century. Ford’s support of new research 

by the pathfinders of African American Studies, their junior colleagues and 

students, has helped to change the face of Alnerican higher education. 
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To spread the Black Studies wealth, Ford has sponsored faculty semi- 

nars (SOlnetimes involving several schools) along with regional and national 

conferences some of which have led to important publication projects. Some 

of these grants also helped to forge collaboration between research institutes 

and teaching units--even between universities and secondary schools. One 

major victory of the grants has been to promote a sense of a moving, grow- 

ing community ofAfi’ican Americanists whose work is important to the na- 

tion. In a phrase, the past round of grants was tremendously successful. 

Ford has had enormous impact in African American Studies. We ap- 

plaud the resounding success of the current cycle of grants. We anticipate 

more growth and strength in this new field which Ford has helped to nurture 

and whose fruits the country and the world are starting to see in abundance. 

Notes 

In the O’Meally-Smith report, the authors collectively refer to African American 
Studies programs, departments, institutes, etc., as "units." 

Harris argues that Africana Studies as a field has actually passed through four 
stages since its inception in the 1890s. See his essay"The Intellectual and 
Institutional Development of Africana Studies;’ in Three Essays: Black 

Studies in the United States, Robert L. Harris, Jr., Darlene Clark Hine, Nellie 
McKay (NewYork: The Ford Foundation, 1990), pp. 7-14 (also included in 
this volume, see pp. 141-148). 

Houston Baker is currently a Distinguished University Professor in the English 
Department at Vanderbilt University. 

Theorizing Black Feminisms: The Visionary Pragmatism of Black Women, Stanlie 
James and Abena Busia editors, London: Routledge, 1993. 
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A Changing Political Context: 
Introduction to the Pinderhughes, 

Yarborough Report 

As with the Supreme Court’s Bakke decision of 19781 that prohibited "tak- 

ing race into account as a factor in... admissions decisions" on the grounds 

that"quotas" had denied entrance to a >v~nite male, November 1996 ushered 

in another major shift in public policy. California passed Proposition 209 

which constricted attempts to reverse years of segregation through affirma- 

tive action. "Prop 209;’ as it was called, prohibited"state, local governments, 

districts, public universities, colleges, and schools and other government in- 

strumentalities from discriminating against or giving preferential treat- 

ment to any individual or group in public employment, public education or 

public contracting on the basis of race, sex, color, ethnicit~; or national ori- 

gin.’’2 That same year the Fifth District Federal Court in Texas handed down 

the Hopwood decision banning the affirmative action program at the Uni- 

versity of Texas Law School (which did not admit Black students until 

1950). The next year Black enrollment dropped more than 90 percent. Mex- 

ican American enrollment dropped approximately 60 percent.-~ 

It is in the context of these times that, in 1998, program officer Ianice 

Petrovich commissioned the foundation’s fourth report on African Ameri- 

can Studies. Political scientist Dianne Pinderhughes of the University of 

Illinois, Urbana Champaign, and literary scholar Richard Yarborough of the 
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162 [] Inclusive Scholm’ship: Developing Black Studies in the United States 

University of California, Los Angeles, were chosen to conduct a further site 

stud), of Ford-funded programs. 

In tandem with the field it surveyed, the Pinderhughes-Yarborough 

report is more in-depth and visionary than its predecessors. It warns of se- 

rious challenges threatening the stability of the field itself, documents the 

results of site visits to Ford-funded programs, provides a broad-based 

overview of the health of the field, and attempts to inform an agenda for 

the future. These are daunting tasks for aW one document. 

As the authors note, the late 1990s witnessed % whole-scale brutal as- 

sault both on the goal of increasing educational access throu gh such mech- 

anisms as affirmative action and also on the most obvious institutional 

signs of that hard won access, Ethnic Studies." For this reason, by 2000 when 

Drs. Pinderhughes and Yarborough completed their study, structural sta- 

bility remained of utmost importance to the field; on most campuses insti- 

tutional stability had not been accomplished. The authors also note that the 

healthy presence of African American Studies institutional structures on 

campus did not necessarily guarantee the presence of Black scholars on 

campus. Thus, despite such gains as more students than ever encountering 

Black-authored texts and the heightened professional profile of individual 

scholars, "the institutional stability of the majority of African American 

Studies units ha[d] not significantly increased over the past decade." Con- 

sequently the growth of the professoriate--especially in a climate that, even 

today, threatens affirmative action--remains crucial. 

This problem is not just felt on individual campuses. By 2000, there 

still was no national professional meeting regularly attended by adminis- 

trative heads of major African American Studies units. Given the growth in 

Ph.D. programs, the mechanism by which to evaluate these programs re- 

mained a necessity. "For a range of reasons;’ Pinderhughes and Yarborough 

concluded, "the National Council for Black Studies has not been able to fill 

that role; yet there is little indication that any other organization is better 

suited to do so." 

The Pinderhughes-Yarborough report offers a series of suggestions 

for future actions that remain relevant. First and foremost they called for a 

meeting of the heads of Ford-funded programs or a meeting of a larger 
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group of administrators of African American Studies programs to be con- 

vened by the Ford Foundation and they encourage the foundation to con- 

tinue the following approaches: 

Nurture African American Studies as a field of scholarship. 

Build African American Studies institutionally. 

Stimulate the pipeline supplying African Americans to the aca- 

demic profession. 

Educate administrators and development officers regarding the 

needs and institutional value of African American Studies by con- 

vening a meeting of university development officers with maior 

African American Studies units to discuss fundraising. Such a gath- 

ering would assist the universities in locating funding sources that 

would help the programs become more self-sustaining. 

Finally, Pinderhughes and Yarborough concede the future of African 

American Studies as "hazy, except for the most highly publicized" pro- 

grams. They cite a need for leadership development and a need to relieve 

Black faculty of their inordinate nonscholarly responsibilities. But most 

important, they continue: 

What appears to be desperately needed at both the national and local 

levels is sustained and open conversation regarding the growing number of 

advanced degree programs in African American Studies. At present there 

has been no real attempt to keep track of such programs and more impor- 

tantly there is no clearing house of information such as course syllabi, cur- 

riculum design, and program proposals through which schools might learn 

from each other’s experiences. 

The authors called upon the foundation to convene a meeting of the 

heads of African American Studies graduate programs for a discussion of 

goals and strategies for dealing with student financial aid, collaboration 

with other departments on campus, curricula, introductory courses, job 
placement, and research planning. 



164 [] Inclusive Scholm’ship: Developing Black Studies in the United States 

Indeed, on June 16, 2000, program officer Margaret Wilkerson did 

convene a meeting of African American Studies program and department 

directors. Participants discussed a range of issues including the challenges 

of departmentalization and of establishing Ph.D. programs, the role of na- 

tional African American Studies organizations, the importance of technol- 

ogy to the development of the field, the continued need for gender analysis 

in African American Studies scholarship, and the need for gender balance 

in African Alnerican Studies leadership--a theme that would lead to pub- 

lication of a book on the subject by Johnnetta B. Cole, president of Bennett 

College, and Beverly Guy-Sheftall, Anna Julia Cooper professor of Women’s 

Studies and English at Spelman College (see Epilogue). 

Farah Jasmine Grif~n 

(2006) 

Notes 

1 U.S. Supreme Court, Regents of the University ofCalifornia v. Bakke, 438 U.S. 

265 (1978). 
2 http://vote96.ss.ca.gov/\~ote96/html/BP209.htm. 

3 http:itarlton.law.utexas.eduihopwood/effects.html. 
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Introduction 

The end of the twentieth century marks roughly thirty years of existence 

for the oldest formally established African American Studies units1 at U.S. 

colleges and universities. It also marks the close of another round of fund- 

ing initiatives in the field by the Ford Foundation, an organization that has 

played a key role in the growth and stabilizing of the field in institutions of 

higher education for some time. Accordingly, the time is right for an assess- 

ment not only of the effectiveness of the most recent Ford-funded pro- 

grams, but of the state of the field itself. 

As one head of a Black Studies unit recently observed with no little bit- 

terness: what other fields have been subjected to so many evaluations, re- 

views, and reconsiderations? Indeed, he suggested, such public scrutiny 

might ironically serve to contribute to some of the perceived institutional 

instability that plagues academic units in the field. Furthermore, because 

such evaluations have almost inevitably focused on certain universities and 

not on others, there may have been a tendency to reinforce a hierarchy of 

privilege amongboth Black Studies scholars and institutions that ultin~ately 

works against the overall health of the field. That some of these projects in- 

volved consortia of universities and colleges is, however, a sign that there 

are, in fact, some structured attempts to "share the wealth;’ so to speak. 

However, while we are sensitive to the thrust of hierarchical concerns, 

given the way the Ford projects were structured, we will first review particu- 

lar institutions and then address collective concerns in our recommendations 
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for possible future Ford initiatives. In addition, it cannot be stressed enough 

that any review of the field, no matter how extensive, can only scratch the sur- 

face in terms of the myriad African American Studies units that one finds at 

U.S. universities and colleges and of the maW scholars working in the field, 

often in relative obscurity and with scant resources. 

In his portion of Three Essa),s: Black Studies in the United States, the 

Ford Foundation report published in 1990, Robert L. Harris, Jr. breaks the 

development of the field down into four distinct phases. The first runs from 

the late nineteenth century until the 1940s and is marked by the rise of 

"early Black literary and historical associations"’ Harris dates the second 

phase from the appearance of Gunner Myrdal’s study of African America 

in 1944, and contends that it was characterized by an ultimately unfortu- 

nate overemphasis on assilnilationist models of racial interaction and on 

alleged Black "pathology," resulting from slavery and subsequent oppres- 

sion. He suggests that the third stage, "from about the mid-1960s to the 

mid-1980s, was a period of legitimization and institutionalization"’ The 

fourth, which Black Studies is just entering at the beginning of the final 

decade of the century, is one of"theoretical refinement and more sophisti- 

cated analysis and interpretation.,’2 

Although this scheme might imply a linear development of inevitable 

progress, Harris is quick to note the extent to which this last stage will de- 

pend upon institutional stability and growth in curricula and faculty re- 

sources. While the "theoretical sophistication" that Harris anticipated 

continues apace through the excellent and diverse work of a broad base of 

scholars, it is also clear that the structural stability requisite for institution- 

alization of this work has, at maW institutions, not been achieved. This 

problem has resulted, in part, from the reluctance of some universities and 

colleges to develop a strategy for moving Black Studies units into the main- 

stream of the institutional structure. Some of these units occupy the same, 

often unique status as when they were created~this, often as a result of 

political pressure outside the normal academic structures of the school. 

Few of the units that started out as interdepartmental programs have 

achieved departmental status and, with that, the power and stability of de- 

partments. The units created as departments from the beginning are often 
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still struggling for a solid resource base, even after three decades of exis- 

tence. Finally, one would not have predicted in the late 1960s and early 

1970s, when many of these units were born, that we would see in the 1990s 

a wholesale, brutal assault both on the goal of increasing educational ac- 

cess through such mechanisms as affirmative action and also on the most 

obvious institutional signs of that hard-won access--Ethnic Studies pro- 

grams and departments. 

Indeed, as the findings of this report relate, the undermining of affir- 

mative action in particular and the accompanying backing away from the 

commitment to increase diversity among undergraduate student bodies, 

graduate programs, and faculties may have a devastating impact on the in- 

stitutional status of African American Studies at many universities and col- 

leges. That the number of graduate students of all races who are interested 

in African American Studies is, at the same time, growing may also portend 

a future presence of African American Studies courses independent of the 

presence of African American faculty on that campus. This last issue--that 

is, the relationship between the growth of the field of African American 

Studies and the growth of the African American professorate--is a complex 

and politically vexing one that must be faced directly. 

Any such report as this one must at some point address the issue of 

terminology" and the related topic of just how the field is defined. In the 

aforementioned 1990 Ford report, Darlene Clark Hine provides an excel- 

lent discussion of the range of ways in which Black Studies units character- 

ize their missions and thus the parameters of the field in each case.3 This 

issue is no closer to reaching resolution through consensus in 1999 than it 

was at the end of the 1980s. Although one can argue that diversity in this 

regard is a strength or at least a reality that must be acknowledged, it is in- 

creasingly clear that such distinctions often entail a divergence in ideolog- 

ical or philosophical thrust which merits serious attention. That is, units 

that incorporate both African American Studies and African Studies con- 

front radically different challenges in the area of curriculum development, 

for example, than do those that focus exclusively on the experience of peo- 

ple of African descent in the United States or the Western Hemisphere. Fur- 

thermore, the rise of Postcolonial and Diaspora Studies in the 1990s has put 
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new pressure on scholars and adlninistrators to clarify, just how the field is 

to be configured at their schools. This issue might superficially appear to be 

narroMy theoretical in nature and of relevance primarily to scholars. How- 

ever, the ways in which the field is defined can lead to real tension and in- 

stability in units faced with making difI~cult curricular and hiring choices.4 

Coming to terms with this issue of field definition will likely become 

even more pressing as the number of Black Studies doctoral programs in- 

creases. At present, in 2000, such programs exist at Temple, UC Berkeley, 

and the University of Massachu setts, Amherst. Harvard and Cornell are but 

two schools that may soon start them. Morgan State and Michigan State 

both grant doctorates in History with a special focus on Black Diaspora 

Studies. Meanwhile, masters programs at such schools as UCLA, Wiscon- 

sin, Cornell, and Yale continue to produce students, and a program has 

been implemented at Indiana and at the University of South Florida.5 

The establishment of advanced degree programs in the field is cer- 

tainly one dramatic sign of its increased institutional presence and status. 

However, this trend also raises a number of concerns. Among them is the 

untested viability of the Black Studies Ph.D. in what is already a tight aca- 

demic lnarketplace. Also, at what point will there need to be a mechanism 

in place for the evaluation of such programs and perhaps even for some 

regularizing of curricula? For a range of reasons, the National Council for 

Black Studies has not been able to fill that role. Yet, there is little indication 

that any other organization is better situated to do so. Indeed, in any 

overview of the current growth of advanced degree programs in Black 

Studies, one cannot help but be struck by how little contact the various 

degree-granting units actually have with each other. At present, for in- 

stance, there is no professional meeting that is regularly attended by the ad- 

ministrative heads of the major Black Studies units in the country. 

This situation is not a healthful one. In gauging the progress made in 

the field over the past ten years, one notes a number of significant advances. 

Among them is the growth in the professional profile of a sizable number 

of individual Black Studies faculty members. More scholars in the field now 

hold endowed chairs and positions of distinction at major universities than 

at any time previously: College curricula are more integrated than ever be- 
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fore, in terms of the inclusion of materials related to African Americans. 

This latter development, in turn, means that countless more students are 

encountering Black-authored texts and considering issues related to Blacks 

in their course work than in the past. 

However, one of the sobering ironies of the 1990s has been that, de- 

spite these gains, the institutional stability of the majority of Black Studies 

units has not significantly increased over the past decade. Furthermore, the 

dwindling number of Black students at many colleges means that the pro- 

duction of future Black academics, scant even in the most flush of times, 

will likely decrease in the near future. The dire consequences of this cannot 

be overstated. Even if solutions are fk~und that can reverse this trend, we are 

already confronting a generation of administrators of Black Studies units 

who nlay not have successors when they retire. This is not to overlook the 

considerable administrative and scholarly contributions made by non- 

Black faculty members in the field. Rather, one must simply acknoMedge 

the extent to which the careers of many Black scholars have been intimately 

linked to the evolution of Black Studies at many schools. Finally, African 

American Studies generally still provides a ready target for right-wing ide- 

ologues looking for scapegoats in their assaults on the "sorry state of Amer- 

ican higher education." This serves to remind us that the field that was 

spawned both intellectually and institutionally--out of political struggle 

must keep alive that tradition of struggle if, as we enter the new century, it 

is not only to grow, but to survive. 

Organization of the Report 

This report was commissioned by Ford Foundation Program Director Jan- 

ice Petrovich in the spring of 1998 and overseen to completion by Program 

()ft~cer Margaret Wilkerson. The reviewers were given a list ofkeytopics and 

questions by Petrovich and Wilkerson, which we used to guide our research. 

The reviewers also asked each program to provide relevant documentation 

in a number of areas. In terms of structure, the report provides individual 

commentaries on the universities evaluated, arranged in alphabetical order. 
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The review" of each school includes summary comments on the Ford- 

funded project, followed by a description of the department, interdepart- 

mental program, or research center, and its institutional context. 

Cornell University 

The Project 

The Ford-funded project administered by the Africana Studies and Re- 

search Center (ASRC) at Cornell University involved the mounting of a se- 

ries of three graduate seminars that drew upon faculty and students from 

four universities: New York’s Cornell, SUNY Binghamton, Syracuse, and 

Maryland’s Morgan State. The three New York schools had already estab- 

lished collaborative linkages in a number of areas; key goals of the project 

were the strengthening of these connections and the inclusion of an HBCU, 

Morgan State. 

For the first year (1996-97), the seminar schedule included both con- 

current meetings at each school and joint sessions, for which all of the stu- 

dents would travel to one of the three NewYork campuses. To facilitate their 

participation in the seminar, up to five Morgan State graduate students 

were to be in residence at Cornell for the entire semester. The topic for the 

course in that first year was "Black Intellectual Traditions: Humanistic and 

Social Scientific Approaches"’ Twenty-four students from the four cam- 

puses participated. Based upon the syllabus from the Cornell senfinar (co- 

ordinated by Professor Don Ohadike) and the wide range of faculty 

members invited to lead seminar lneetings, it appears that the focus of the 

course was truly interdisciplinary and cross-cultural in nature. It is also 

worth noting that the "common seminar," as it was termed, received signif- 

icant press coverage in the last months of 1996. 

As a follow-up to the seminar, a workshop on African Studies was 

convened in May 1997, involving twenty-five faculty and graduate stu- 

dents. The topics of discussion ranged from pedagogical strategies and syl- 

labi to specific research projects being conducted by professors and 

students in attendance. Also in this first year of Ford funding, a number of 
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faculty members received research grants; students from the participating 

schools were given travel grants that enabled them to attend scholarly con- 

ferences in the field. 

In the second year of the grant, the format of the seminar was 

nmch the same as it was in the first. Professor Anne Adams served as the 

] 997-98 Coordinator. The title of this course was "Movement, Exile, and 

(Re)Making Identities in Africa and the Diaspora." In the third year, 

distance-learning technology played a key role in the organization of the 

course. This shift was largely due to the fact that family, financial, and 

other considerations made it difficult to recruit Morgan State students 

able to move to Cornell’s Ithaca campus for four months. Accordingly, 

the seminar participants from Cornell, Syracuse, and Binghamton met as 

a group three times on each campus; then three times during the semes- 

ter (once at each campus), an audio-video hookup was established with 

Morgan State. Via teleconferencing, this enabled students to participate 

in the common seminar in real time. The Morgan State students then 

traveled once during the semester to each of the three New York cam- 

puses for the common seminar meeting. 

This model for distance-learning holds considerable promise for 

other, similarly constructed multi-institution courses. The key, of course, is 

the presence of the requisite hardware and support staffat each site. The fa- 

cilities at Cornell, for example, appeared to be state-of-the-art, and one can 

imagine that competition over access to them might become fierce in the 

near future. Should the problem of disparate resources be solved, however, 

such electronic links could facilitate not just courses but also research 

workshops, conferences, and other scholarly meetings. 

In sum, the common seminars appeared relatively successful in 

strengthening institutional ties among the four universities involved. In ad- 

dition, the syllabi generated for the three courses (by a committee of faculty 

from each campus) could serve as useful models for interdisciplinary offer- 

ings on the African Diaspora elsewhere. The very breadth of the focus of 

these courses necessarily entailed some gaps noted by the students who were 

enrolled. One student felt that the experience of Hispanic Blacks had been 

shortchanged; others noted the relative lack of attention paid to gender 
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issues. This latter observation appears to have contributed to a highlighting 

of gender in the final year’s selninar coordinated at Cornell by Professor 

N’Dri Assie-Lumumba, "KnoMedge, Freedom, and African Renewal"’ In- 

deed, formal steps were taken from the outset to obtain feedback from the 

participants of the seminars and workshops; and it is clear that the result- 

ant comments and suggestions received serious attention. 

A problem noted by one of the faculty coordinators involved the ex- 

tent to which the student participants in the seminars brought widely vary- 

ing levels of expertise in African/African American Studies. This problem 

is, of course, hardly unique to this common seminar; it often arises in cross- 

listed Black Studies graduate courses in which the students enrolled come 

from different departments within the same university. This pedagogical 

challenge is one not often encountered to the same degree in graduate sem- 

inars that are limited to students within a single discipline. Accordingly, it 

would merit some serious attention in the context of a broad-based consid- 

eration of the teaching of Black Studies. Finally, two of the faculty coordi- 

nators from Cornell expressed regret that they had not been able to receive 

teaching assistant or researd~ assistant support in their work on the com- 

mon seminars. Although it might involve the same amount of lecturing as 

a conventional offering, overseeing a seminar such as the ones mounted at 

Cornell can be extremely demanding logistically; budgeting for adequate 

staff support could ease the load on the faculty coordinator considerably. 

Africana Studies at Cornell University 

In terms of longevity and influence, the Africana Studies and Research Cen- 

ter (ASRC) at Cornell has to be considered one of the leading such units in 

the country. The ASRC was founded in 1969; two years later it began offer- 

ing B.A. and M.A. degrees. Since 1973, it has granted 64 master’s degrees, 

making it surely among the nation’s leading programs in that category. 

That ASRC occupies its own building on campus is but one literal indica- 

tion of its institutional independence; another is the fact that ASRC reports 

directly to the Provost, not through an intermediate administrator. 

Perhaps the distinguishing characteristic of Africana Studies at Cor- 

nell is the tact that it has, from the outset, represented a curricular and ide- 
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ological fusion of African Studies and African American Studies--two re- 

lated disciplinary areas that have separate institutional identities at many 

schools. This arrangement brings with it a number of advantages. Concep- 

tually, it enables the inevitable and necessary links joining Black cultures in 

the African Diaspora to be smoothly and logically maintained without 

crossing departmental or programmatic boundaries. In terms of curricu- 

lum, it encourages a comparative approach to Black Studies. And practi- 

cally speaking, it allows for centralized support of Black Studies on the 

campus. For instance, ASRC has received Ford Foundation grants designed 

to target initiatives both African American Studies and African Studies 

units as well as Title VI6 funding. Finally, that ASRC controls its own FTE 

(full-time equivalent) allocations means that it can hire and promote fac- 

ulty according to its own needs and maintain a relatively stable curriculum. 

As in the case of other similarly structured programs (the Depart- 

ment of African American Studies at UC Berkeley comes to mind), ASRC’s 

very independence has come at a price. There is some concern regarding 

the administration’s willingness to provide the new faculty resources that 

ASRC would need should it start a doctoral program. And while the possi- 

bility of making joint appointments might provide a means of justifying 

such requests by pointing up the multiple units that would benefit from 

such lures, a joint faculty appointment with another interdisciplinary unit 

has already proven problematic. 

Other challenges confronting ASRC have little directly to do with its 

particular institutional character and, in fact, are evident at a number of 

universities and colleges across the country. First, there is the impending 

generational shift in leadership. Like some other Black Studies units, ASRC 

has had relatively few directors over its three decades of existence. With in- 

evitable faculty retirements, a new leader will have to emerge administra- 

tively within such departments, centers, and programs. Second, some 

faculty at Cornell also commented on the changes in the Black student 

population at the university. Not only do Latino students now constitute a 

larger presence on campus than do Black students, but there appears to be 

less diversity among the Black students themselves (especially in terms of 

class) than in previous years. Third, as is occurring at other schools, an in- 

creasing emphasis at Cornell is being placed on development. It is clear that 
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ASRC needs to be given a more central place in the university’s fundrais- 

ing agenda. 

In closing, several important projects that can be viewed, to varying 

degrees, under the broad umbrella of ASRC at Cornell deserve mention. 

One is the ongoing collection development in the John Henrik Clarke Li- 

brary,7 a branch of the Cornell University library system, is housed in the 

ASRC building. In addition to its collection of roughly 14,000 volumes, the 

Clarke maintains a Web site that is home to a number of promising research 

and archival initiatives. Perhaps the most ambitious of these focuses on 

African written languages and is directed by Visiting Professor Ayele Bek- 

erie. In another notable collaboration, ASRC Assistant Professor Salah Has- 

san has been instrumental in the mounting exhibitions and developing 

Cornell’s Herbert E Johnson Museum of Art collection. Largely as a result 

of Professor Hassan’s leadership, the Johnson Museum has made a major 

commitment to the work of modern African artists. Professor Hassan is 

also one of the editors of NKA: Journal of Contemporary African Art, a pub- 

lication now produced in conjunction with ASRC. Finally, ASRC currently 

offers a Swahili course in New York City through Cornell’s School of Con- 

tinuing Education and Summer Sessions. At least one faculty member has 

expressed interest in ASRC’s establishing a greater presence in New York 

City as part of what is clearly an ongoing and ambitious institutional com- 

mitment to outreach. 

Harvard University 

The Project 

The goal of Ford-funded Du Bois Institute for Afro-American Researchs 

project at Harvard University had as its goal to strengthen the Du Bois In- 

stitute’s linkages with the Department of Afro-American Studies and the 

Committee on African Studies. Specifically, Ford funds were used to sup- 

port fellowships for one senior and one junior Africanist scholar for each 

of three years. Each scholar would teach one course for the Afro-American 

Studies department, lead one of the noncredit faculty and graduate student 
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seminars sponsored by the Committee on African Studies, and present a 

paper in the Du Bois Institute’s colloquia series. 

Ford funds were also designated to "support the expansion of an ex- 

isting Internet listserv group for scholars and students conducting research 

on African and African American-Studies?’ This listserv--AFROAM-L-- 

has been located at the Du Bois Institute since 1992 and has been moder- 

ated by Lee Baker, a former predoctoral fellow at the Institute. The Ford 

grant was intended to facilitate the growth of this listserv through support- 

ing outreach efforts designed to encourage more scholars to subscribe. 

The approach taken in conceptualizing and executing the Harvard 

grant centered on exploiting programs already in place, most notably, by 

both expanding the well-established Du Bois Institute postdoctoral fellows 

program and taking advantage of the strength of the Afro-American Stud- 

ies department. Although there exists a Committee on African Studies at 

Harvard, the Afro-American Studies department provides the bulk of the 

"African-related event" at the university. (Note that Kwame AnthoW Ap- 

piah, head of the African Studies Committee, is on the Afro-American 

Studies faculty.) Much of this situation results from the tact that, at Har- 

vard, departments constitute the dominant institutional entities. As ex- 

plained in the Du Bois Institute’s proposal, "The Committee is a 

multidisciplinary group of scholars appointed to coordinate teaching and 

research on Africa within Harvard’s departments and faculties?’ Practically 

speaking, the committees appear to be units with little power or budgetary 

authority and no control of the tenuring and promotion of faculty, and the 

low organizational standing of committees at Harvard reveals a great deal 

about the status of African Studies there. (As one faculty member noted, 

Harvard did not offer its first class in an African language until 1998.) 

Given that this distribution of institutional power is not likely to 

change in the near future, it indeed makes sense to strengthen African Stud- 

ies on campus by providing additional resources to an already relatively re- 

source-rid~ unit, the Afro-American Studies department. 

Although the review team was able to interview only one of the 

Africanist scholars who have received these fellowships, the project appears 

to have achieved its somewhat modest goals. The individuals brought to 
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campus strengthened the African Studies presence on campus, particularly 

through their contributions to the curriculum; in turn, the fellowships gave 

the recipients the chance to make significant progress in their own research. 

African American Studies at Harvard University 

African Alnerican Studies at Harvard has been institutionalized through the 

creation of two related units--the Department of Afro-American Studies 

and the W. E. B. Du Bois Institute for Afro-American Research. Although 

the units are not identical, the same individual, Henry Louis Gates, cur- 

rently heads them, and they draw upon the same core of faculty. The key dis- 

tinction appears to be that the Du Bois Institute provides the umbrella for 

the major research projects in Afro-American Studies on campus while the 

department mounts the curriculum and provides the institutional home for 

the faculty. Both units sponsor programming in the discipline on campus. 

Founded in 1975, the Du Bois Institute may currently be the best- 

known African American Studies unit in the country. Having received con- 

siderable public notice in recent years for its high-profile recruitment of 

unusually talented and extraordinarily well-published and well-networked 

scholars, the roster includes Gates as Chair, Cornel West, and William Julius 

Wilson. The growth in the field at Harvard is also evident in the develop- 

ment of the Afro-American Studies degree program. In 1987-88, there were 

11 concentrators, and the department’s courses drew a total enrollment of 

119 students. In 1996-97 those figures were 47 and 952. However, the path 

taken by the Afro-American Studies department and the Du Bois Institute 

to its current success has been an extremely uneven one. At a low point 

roughly a decade ago, Afro-American Studies had one full-time tenured 

faculty member; the department also went through a period in receiver- 

ship. By the end of 1997, however, Afro-American Studies had a core fac- 

ulty of seven. In addition, the Advisory Board of the Du Bois Institute now 

consists of 21 faculty members drawn from across the entire campus. 

A number of factors have been offered to explain this dramatic turn- 

around. One that has occasionally been overlooked is the role played by 

Nathan Huggins, who headed the department and the Institute in the 1980s 
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and who brought considerable stability to these units’ relationship to the 

rest of the university. His leadership was marked by several important ini- 

tiatives. First, he solidified Ford Foundation support for the Du Bois fel- 

lows program and, furthermore, expanded it to include not just doctoral 

but predoctoral fellowships. (There are now more than 200 forrner Du Bois 

Fellows.) Second, he sought the involvement of a number of distinguished 

senior African Alnericanists in the Du Bois Institute. Third, by bringing to 

Harvard foreign scholars working in the field, he acknowledged the ilnpor- 

tance of international perspectives in African American Studies. 

The next dramatic development was, of cou rse, the arrival of Henry Louis 

Gates at Harvard in 1991. Building on initiatives put in motion by Huggins, 

Gates has overseen the development of Afro-American Studies into one of the 

more dominant units on campus. His tenure as Chair of the department and 

Director of the Du Bois Institute has been marked by a nulnber of notable 

achievements. First, one cannot help but attend to the remarkable effectiveness 

of his development efforts. Winning support from both foundations and indi- 

vidual donors, Gates established Afro-Arnerican Studies as one of the most suc- 

cessful fundraising units on campus. (At Harvard, every unit raises its own 

money.) Indeed, as of late 1998, Afro-American Studies had raised roughly $17 

million in the decade, induding a $2 million endowlnent. In addition, the 

Alphonse Fletcher Chair was established and used to recruit Cornel West from 

Princeton; and the Du Bois Institute library was named for Harvard alumnus, 

Franklin Raines, director ofFannie Mae, and director and former director of the 

UIS. OMB (Office of Management and Budget), who had contributed money 

to the unit. 

Ironically, despite the distinction and public notoriety of the faculty and 

the finandal wherewithal of alumni and others who seek affiliation with Har- 

vard, development efforts by Afro-American Studies and other high profile 

traits mu st actually be restrained on occasion. As Associate Dean Carol Thomp- 

son put it,’qnstitutionally, our goal is to keep fundraising down?’ Second, there 

is the oft-discussed group of well-known scholars (sornetimes described as"The 

Dream Team") whom Professor Gates and Harvard have brought to the univer- 

sity. Faculty hiring in the Harvard department was thus based on attracting 

scholars who were already well established in their disciplines at institutions 
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such as Chicago, Duke, and Princeton.Aless-noted aspect of these recruitments 

is the fact that almost all of these faculty members have joint appointments, 

which gives the field a critical presence in departments other than Afro- 

American Studies. (Two members of the Afro-American Studies faculty, Profes- 

sors Wilson and West, actually hold endowed chairs as university professors.) 

Also noteworthy in this context is the number of extremely ambitious 

and significant projects that the Du Bois Institute has sponsored over the 

past decade. Among them are the African Art Database, the Harvard Guide 

to African American History, the Trans-Atlantic Slave Trade Database, and 

the Image of the Black in Western Art Photo Archive. Moreover, not only do 

Professors Gates and Appiah (Afro-American Studies and Philosophy) edit 

the important international journal Transition out of Harvard but they also 

oversaw the production of the Encarta Africana CD-ROM in collaboration 

with Microsoft, perhaps the most notable application of new computer and 

media technology to Afi’ican American Studies in recent years. Finally, the 

Du Bois Institute provides an academic home for the Institute on the Arts 

and Civic Dialogue, a Ford-funded project headed by playwright, actress, 

and Stanford professor Anna Deveare Smith. 

In addition to the energetic and ambitious leadership of Professor 

Gates, the strong support of the Harvard administration has been indispen- 

sable to the growth of African An~erican Studies at the university. (President 

Neil Rudenstine and former Dean of Harvard College Henry Rosovsky de- 

serve special mention here.) A perhaps less central, but still relevant, factor 

has been the unique status of the Afro-American units at Harvard. That is, 

there appears to be little support among the current faculty and adminis- 

tration for creating new freestanding Ethnic Studies departments and pro- 

grams. (Similarly; Harvard has a comparatNely small number of student 

groups defined along racial or ethnic lines.) One might even venture to say 

that had not the Afro-American Studies department and the Du Bois Insti- 

tute been founded when they were, they might not even exist today. 

The growth of African American Studies at Harvard shows scant in- 

dication of slowing anytime soon. The rapid building of an endowment in 

the Du Bois Institute (supported by a Ford grant in 1997) and the ongoing 

support from foundations such as Ford, Rockefeller, Kellogg, and others 
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should ensure the fiscal well-being of the unit generally and of the fellows 

programs specifically. The curriculum continues to expand as well. Indeed, 

a proposal for a Ph.D. in the field has been generated and might soon lead 

to a new degree program in the department. 

Reviewers’ Recommendations 

There is cause for concern on a number of fronts. Should the aforemen- 

tioned proposal for a degree program be approved, the already strained fac- 

ulty resources in Afro-American Studies would be burdened even further. 

GNen the relatively small size of the department, the departure of one or 

two faculty members could have a disproportionately negative impact. In 

terms of junior faculty, the recent tenuring of Professor J. Lorand "Randy" 

Matory, an anthropologist, is a positive development. However, the pattern 

for building departments at Harvard continues to involve primarily hiring 

at the top. This strategy has apparently worked thus far in the case of Afro- 

American Studies; however, only time will prove the long-term viability of 

this approach. What is clear is that few other universities in the country can 

afford to follow Harvard’s lead in this regard. 

As to the representation of women among the senior faculty of Afro- 

American Studies (as among the faculty at Harvard generally), with historian 

Evelyn Brooks Higginbotham the only African American female, the matter 

deserves aggressive attention. Afro-American Studies had sought to make 

Lani Guinier’s appointment to the Law School a joint one; however, the Law 

School policy of maintaining full control over this FTE blocked this attempt. 

Guinier does serve, however, on the Advisory Board of the Du Bois Institute. 

Finally, as is the case at most of the other institutions under review, 

one confronts the inevitable dilemma of leadership. When Professor Gates 

steps down from one or both of his administrative positions with Afro- 

American Studies and the Du Bois Institute, will there be faculty members 

ready to come forward and carry on the ambitious program that he and his 

colleagues have put into motion? In sum, regardless of the direction that 

African American Studies as a field takes at Harvard, the current status and 

visibility of the department and the Du Bois Institute are unquestioned. 
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Indiana University 

The Project 

For its Ford-funded project the Department of Afro-American Studies at 

Indiana University (Bloomington) proposed an undergraduate seminar in 

1995: "An Invitation to the Ford Foundation to Make a Grant in Support of 

Indiana University’s Afro-American Studies Sumlner Seminar Program 

(1996-1998)." The three-year Black Atlantic Selninar (1996, 1997, and 

1998, with a theme for each year) was funded by the Foundation. The Sem- 

inar focused on the arts in 1996, followed by "Population Movement and 

Migrations" in 1997 and "Black Atlantic: Religion and Political Systems" in 

1998. The department had previously been awarded a grant for thirty-eight 

months beginning in May 1990 for faculty and course development. 

The department designed the seminars "to expand the discussion of 

issues facing African American Studies units beyond local boundaries... 

and to focus on the concept of the African Diaspora as a dynamic network 

of associations and expressions?’9 The seminars were staffed by S’aculty 

from the Department of Afro-American Studies, African Studies, and Latin 

American and Caribbean Studies. 

The Seminars 

A careful review of the teaching samplers for each)fear of the seminar showed 

distinct progression from 1996 through 1998. One cautionarypoint must be 

made: because each Teaching Sampler was completed after the seminar was 

finished, it is difficult to know exactlywhat the students received as a syllabus. 

The samplers vary considerably, in volume and content: thirty-four pages in 

1996, thirty-seven in 1997, and twentyin 1998. The sampler for the first sum- 

lner (1996) is somewhat idiosyncratic without consistent types of material 

for each lecturer. The second summer sampler’s content is also somewhat 

varied, but each presenter includes commentary on his/her lecture topic; 

most include assigned readings, and some specify writing requirements. The 

third is most consistent in format with topics, commentary, and readings for 
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each of the lecturers. In the latter two years, the substantive integration of the 

seminar’s themes--on"Population Movement and Migrations" (1997) and 

"Religion anti Political Movements" (1998)--addressed topical issues that 

repeat fairly consistently in the materials included. These supporting docu- 

ments-more detailed and considerably richer than the first year’s--suggest 

that greater communication and discussion occurred between the director 

and the prospective faculty as they prepared for the seminar. 

The seminars operated for approximately sLx weeks each of the sum- 

mers and met daily for three hours with thirteen students from ten Midwest- 

ern and three HBCUs enrolled in 1997. In 1997 the seminar used a resident 

tutor as liaison among the directors, teaching faculty and students; and to 

carry out activities in support of the seminar such as copying, book orders, 

library reserve, films, and equipment. The department contracted with the 

university’s conference bureau to handle financial arrangements, travel, and 

housing. In November 1997, the facultywho participated in the seminar also 

participated in a university "Forum on Migrations and Population Move- 

ments:’ In lanuary 1998, the students returned for a mini-conference during 

which they presented their completed research papers and participated in 

discussions with faculty and graduate students.l° This summer seminar was 

used as a model to develop an interdisciplinary course,"The Black Atlantic:’ 

The department had proposed and secured approval for the course through 

the University’s curriculum process by fall 1998. The seminar has been de- 

signed as an undergraduate or graduate-only, interdisciplinary, team-taught 

seminar. Presumably, Indiana University will offer minority fellowships to 

graduates of the 1998 Black Atlantic Seminar, if they are admitted to the 

graduate program. 

This three-year seminar was truly distinctive when compared with 

the other programs the consultants reviewed. It was aimed at under- 

graduates at other institutions; it focused, in a relatively limited way, on 

creating a single interdisciplinary course. Indeed, the department had 

managed--and manages--several other external and internal programs. 

The Telluride Association based at Cornell University funds a sopho- 

more Seminar, which has been offered for nine years for high school 

sophomores who are then offered scholarships to Indiana University. The 
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department also offered the Wells Scholars Program for college students. 

But, the "Black Atlantic Seminar" was seen as "moving up a step;’ setting 

up a stream of students for admission to the University who would even- 

tually enter a graduate program in Afro-American Studies. This gateway 

course was designed, therefore, to attract students into Indiana University 

graduate programs and to establish a stream for the department’s master’s 

program that began in fall 1999. This was implied rather than explicitly 

framed by departmental planning documents. 

Historical and Contemporary Status of the Department of 
Afro-American Studies 

Afro-American Studies was created in 1970 as a program under the direc- 

tion of Herman Hudson, Associate Professor of Applied Linguistics and the 

first \rice Chancellor of Afro-American Affairs. Hudson immediately 

pushed for the development of the program into a department, which was 

approved in April 1971. In 1970, the departmental faculty included three 

tenure track faculty and five associate instructors. But, by 1990, there were 

four full professors, five associates, and five assistant professors, along with 

thirteen associate instructors and five graduate assistants. The College In- 

centive Plan (CIP) Humanities Stud)! Group Report noted that between 

1996-97 the department had lost six faculty through four retirements, one 

departure, and one tenure denial, but it had hired four--three at the assis- 

tant and one at the associate level. In contrast to units such as those at Ohio 

State and UCLA, where William Nelson and Claudia Mitchell-Kernan led 

the department and Center, respectively, for long periods in the 1970s and 

1980s, Indiana’s department has been chaired by a series of faculty: Her- 

man Hudson 1970-72, 1981-85; Joseph Russell 1972-81; Portia Maultsby 

1985-1991; Mellonee Burnim 1992-95; and John McCluskey 1995-1999. 

The department’s mission is to introduce students "to a wide range 

of current research and scholarly opinion on the history, culture and sodal sta- 

tus of Black Americans and their African heritage. As an intellectual enterprise, 

the department provides an edectic analysis of the Afro-American experience 

and trains students in many skills essential for later success in lif’e:’~ The de- 
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partment’s original concentration on arts and humanities has continued 

throughout its existence. Although the departmental core faculty includes an 

historian, an historical specialist in Education, and a criminologist, 75 percent 

of the faculty concentrates on research in the arts and humanities. These fields 

include three faculty members in Ethnomusicology, two in Afro-American 

Folklore, two in Creative Writing and African American Literature, and one in 

Dance Composition. 

Moreover, the department also founded and controls several humani- 

ties archives. The Black Film Center Archive, founded in 1981,"holds a col- 

lection of [6,000] films and related materials by and about Blacks;’ the 

Archives of African American Music and Culture, founded in 1991 and di- 

rectedby Portia Maultsby, includes audio andvideo recording, photographs, 

original scores and oral histories, etc.12 These archives are unique and very 

important, but the information revolution generated by computers and the 

Workt Wide Web pose interesting questions regarding whether and how the 

department maywant to consider making these materials more easily acces- 

sible to scholars in the future. Faculty members are also involved in the di- 

rection of the African American Choral Ensemble, the African American 

Dance Company, and the IU Soul Revue. These performing groups are not 

extracurricular activities; they generate course enrolhnents. 

During the 1980s, the department’s enrollments increased dramati- 

cally from eleven hundred students per year in 1982 (which had been the 

standard since 1972) to fifteen hundred in 1986, and rose above two thou- 

sand in 1990. In 1985 the department had fifteen majors, but the numbers 

exceeded one hundred in the early 1990s. Enrollments and majors in- 

creased because the major was revised to allow students to double major, to 

create joint majors with other disciplines (interdepartmental majors) and 

to minor in Afro-American Studies and other disciplines. Graduate enroll- 

ment also increased from nine students in 1981 to thirty-six in 1989. 

The department’s proposal for a master’s in Afro-American Studies 

was approved by all university committees, and by the Indiana Commis- 

sion on Higher Education early in 1998. The department began advertising 

for student enrollments in February 1998. Eight students are currently en- 

rolled in fall 1999. The department also offers the Ph.D. minor for students 
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who are admitted to doctoral programs at the university; twelve students 

are currently enrolled in this program. 

The faculty members and the one administrator interviewed by the 

consultant saw the approval of the master’s program as an important step 

for the department, a powerful indication of its institutional stability. But 

the Associate Dean noted that most departments at Indiana have Ph.D. pro- 

grams. In other words, the absence of a doctoral program is a serious weak- 

hess relative to other departments--even other new university programs. 

Nonetheless, as Professor Dean Peterson commented, "It’s my sense that 

Afro is here to stay:’ 

As to issues threatening stability, the CIP noted the staffing issues 

likely to arise with implementation of the new master’s program; this, given 

the increased demands required by graduate level research and methodol- 

ogy and field stu@ seminars. The report also cautioned the department 

about the risk of"drain[ing] already stretched resources from the existing 

undergraduate program.’’13 Other issues raised were the aging of the full 

and at least one of the associate professors, the administrative responsibil- 

ities associated with the archival projects and performance ensembles re- 

lated to the department. Such programs mean that the faculty carry 

significant and fairly complex curricular and administrative responsibili- 

ties in addition to their research roles. 

As to enrollment, data generated by the university shows the depart- 

ment’s to be comparable to Art History, Religious Studies, and to surpass 

enrollments of majors in Philosophy and Comparative Literature. In the 

number of graduating majors, in 1997, Afro-American Studies compared 

favorably with Art History, Philosophy, and Religious Studies. The depart- 

ment could, however, enlarge its enrollment still further by targeting an in- 

creased number of minors.~4 

Recommendations from IU Faculty 

Several faculty members mentioned plans to develop a Ph.D. program. The 

Chair expects to have an M.A. and Ph.D. program within ten years and a 

faculty of sixteen or seventeen. He feels there is urgency to developing the 

graduate program because their window of opportunity is closing. 
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Reviewers’ Recommendations 

The department faculty members need to address gender inside and out- 

side the classroom, as well as in their relations with the Gender Studies pro- 

gram; it was an important factor shaping the interactions and conflict 

around the Black Atlantic Seminar. Indeed, significant changes seem to have 

occurred since this review was initiated. In making final additions to this re- 

port, the consultant found that Maultsby and Burnim were no longer listed 

as faculty on the department’s Web site but are now listed as faculty in the 

Department of Folklore and Ethnomusicology. Professor Valerie Grim re- 

mains a faculty member in the Department of Afro-American Studies. 

Staffing does seem as if it will be an issue in sustaining the master’s program. 

University of California, Berkeley 

The Project 

Entitled "African Diaspora Studies, Multiculturalism, and Identity Con- 

struction: The Development of a Comprehensive Multidisciplinary Frame- 

work;’ the Ford project at the University of California at Berkeley had two 

primary components. The first involved the development of critical 

lnethodologies and analytical fralneworks for African American Studies, 

particularly from an African diasporan perspective. The main institutional 

platform for this portion of the project was the Department of African 

American Studies new doctoral program, the initial year of which coin- 

cided with the first year of the Ford fundi ng. The second component of the 

project involved the building and strengthening of networks within and 

without the university, as well as the allocation of support for scholarly re- 

sources on campus, technological and otherwise. 

Although the unit itself is called the Department of African American 

Studies, its new Ph.D. program has, by design, a decidedly African Diaspo- 

ran orientation; one distinguished by a strong Caribbeanist strain. In addi- 

tion, there has been a willingness to set this Diasporan focus within a 

comparative analytical f’ramework--that is, within one inf’ormed by the 

recognition that the field of Diaspora Studies is not limited to scholarship 
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on African populations. Accordingly, the faculty in African American Stud- 

ies has been giving a great deal of attention in the 1990s to how such criti- 

cal approaches to African American Studies, as a discipline, might be 

institutionalized--especially in terms of a graduate program. The Ford 

project was conceived, in part, to support efforts on this front. 

One practical manifestation of this approach was the attempt to nur- 

ture faculty and graduate student research, especially when it involved fac- 

ulty-student collaboration. Three such joint faculty-student efforts were to 

be supported with allocations of $5,000 per year. A related component of the 

Ford project was the establishing of monthly faculty and graduate student 

working-paper colloquia on the theme "Multiculturalism, Identity, and Di- 

aspora." Modeled on the department’s St. Clair Drake Forum, these regqular 

meetings were intended to enhance graduate student training, bring together 

faculty members with common research interests, and formalize links 

among three key units on the UCB campus: the Department of African 

American Studies, the Department of Ethnic Studies, and the Center for the 

Teaching and Study of American Cultures. Ford funds also provided for a 

graduate research assistant who could aid the members of the department in 

their work on this project. Finally, the project supported an African Ameri- 

can Studies faculty seminar that focused on "doctoral program curriculum 

development" and that generated a four hundred page cou rse reader. 

This Ford project reflected the department’s commitment to nurturing 

connections with individuals and academic units outside of Berkeley. Ford 

funding supported a "Conditions in the African Diaspora" lecture series that 

brought to campus two foreign scholars per year. The Ford grant also enabled 

the convening of"African Diaspora Studies on the Eve of the 21st Century," a 

major conference in the spring of 1998. This conference was proposed to"bring 

together scholars with disparate understandings of the field and with different 

theoretical and analytical perspectives in an attempt to begin to develop some 

comprehensive understanding of African Diaspora Studies and what it encom- 

passes?’ Another important element proposed for this conference (as it applied 

to African American Studies) was the "coordination of the resources, efforts 

and offerings of all the campuses of the University of California." This had al- 

ready begun "through the formation of the African American Studies Inter- 
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Campus Coundl [which] emerged out of two working group meetings of the 

U.C. system-wide African and African Alnerican Studies faculty:’15 

Imaginatively designed and successfully executed (a member of the 

review team attended a portion of this event), the conference was divided 

into two parts. The first day of the conference centered on a number of 

workshops that addressed the current state of African and African Ameri- 

can Studies and that drew upon faculty members and administrators from 

relevant units throughout the University of California system. The second 

day involved a series of panels on topics touching upon a number of disci- 

plines and constructed to encourage comparative discussions. This confer- 

ence presented an excellent range of scholars from around the world and 

attracted a large, diverse audience. The conceptualization of the first day’s 

events, in particular, might serve as a useful model for other such meetings 

that Ford might support across the country. 

The Berkeley project also involved communication and dissemina- 

tion components. One example was the formal relationship established be- 

tween the department and Social Identities: Journal Jbr the Study of Race, 

Nation, and Culture, a British publication. Although no Ford funds were 

used directly for the journal, this connection was part of a larger effort on 

the part of the department to facilitate intra-institutional and international 

scholarly exchange, an effort that was central to the Ford project. Ford 

funding did go toward the purchase and maintenance of computer equip- 

ment that, in turn, was used to set up the department’s newsletter, The Di- 

aspora, as an online journal and to upgrade the technological resources 

available to the department’s faculty and students. Finally, the Ford project 

included a library support component which allowed for acquisition by 

Berkeley of key African American collections that would facilitate ongoing 

faculty and student research. 

African American Studies at the 
University of California, Berkeley 

The history and current institutional situation of African American Studies 

at the University of California at Berkeley are complex. California’s racially 
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and ethnically heterogeneous population means that the African American 

Studies unit is in a potentially competitive environment with regard to 

shaping curricular and intellectual developments in Ethnic Studies and 

African American Studies at Berkeley. The unit began in 1970 as a program 

within Ethnic Studies. In 1975, it became the only one of four Ethnic Stud- 

ies programs to achieve departmental status. Since then, African American 

Studies, though independent, has remained closely allied with the Ethnic 

Studies department--particularly through the doctoral program in Com- 

parative Ethnic Studies that was created in 1984. 

In 1997, the Department of African American Studies began offering 

its own Ph.D. program in African Diaspora Studies, with specializations in 

two areas: Issues of Development in the Diaspora and Cultural Studies. 

The department has grown into one of the strongest, most competitive re- 

search universities in the countr}; if not the world. Therefore, the unit’s 

focus has been national, as well as international, with a significant number 

of study abroad opportunities for its students. However, the department’s 

capacity to promote its faculty to tenure has been particularly difficult 

since its early years. Its t’aculty, for examples, does not hold joint appoint- 

ments in other major departments and thus cannot chair dissertations of 

students in those departments even though they can serve on their doc- 

toral committees, sometimes to an extraordinary extent.16 In general, the 

department must attend to a more complex intellectual, administrative, 

curricular, and developmental agenda than do programs at some of the 

other institutions examined. 

The African American Studies department also has ties with the Di- 

vision of International and Area Studies (IAS), which includes the Center 

for African Studies. Headed by a dean, IAS oversees an undergraduate de- 

gree program with roughly 700 majors drawn from both the social sciences 

and the humanities. The unit is well networked within the university and 

apparently healthily funded. (Recently, it has received a Rockefeller grant 

for faculty development.) It is important to note, however, that undergrad- 

uate degrees are offered by IAS in Asian Studies, Latin American Studies, 

Middle Eastern Studies, but not African Studies. Moreover, there are M.A. 
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and Ph.D. degree programs in Asian Studies and Latin American Studies-- 

not in African Studies. 

In terms of its course offerings, the African American Studies depart- 

ment maintains a somewhat uneasy relationship with the Center for the 

Teaching and Study of American Cultures, which oversees the approval of 

courses that can be used to satist~ the breadth requirement in American 

Cultures that Berkeley instituted in 1991. A sizable number of the depart- 

lnent’s regular offerings are on the list of approved American Cultures 

courses, which has resulted in an increase in enrolhnent. At the same time, 

it is unclear whether a significant portion of the resources allocated to the 

American Cultures (;enter to support the creation and reworking of 

courses has flowed to the African American Studies department. 

Possibly as a result of the decreasing enrolhnent of African American 

Studies students in the wake of anti-affirmative action legislation in Cali- 

fornia, there appears to be a drop in the number of African American Stud- 

ies majors; meanwhile, enrolhnents in the department’s courses remain 

high as students take them to fulfill their breadth requirements. There is 

sorne apprehension that should this trend continue, the department would 

gradually become something akin to a service unit. Some faculty lnembers 

also noted the change in classrooln dynamics as a result of the influx ofnon- 

maior students who might never have enrolled in the department’s courses 

were it not for the American Cultures requirement. That courses approved 

for this requirement have to be comparative has likely affected the design of 

some offerings in Ethnic Studies and African American Studies as well. 

What is clear alnidst these intricate, interlocking institutional net- 

works is that the faculty in Ethnic Studies generally and in African Ameri- 

can Studies in particular are mightily overworked. The Ethnic Studies 

department, which houses fifteen FTE, has the highest student-faculty ratio 

in the Social Sciences Division. The faculty in African American Studies is 

likewise stretched quite thin. For example, the (;hair of the department 

teaches five courses a year to help staff the curriculum. 

One part of the problem is the sheer volume and diversity of the aca- 

demic workload that the department has to bear. In 1996-97 the unit 
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lnounted ninety-seven courses with a total enrolhnent of 2,533. In early 

1998, there were forty-three African American Studies undergraduate nla- 

jors, and the first two cohorts in the new Ph.D. program brought in twenty 

graduate students. This is not to mention the Ph.D. students in Ethnic 

Studies and other departments, many of whom work with faculty in 

African American Studies. (The proposal for the department’s Ph.D. Pro- 

gram estimated that there would be approximately fifty students enrolled 

by the year 2000, assuming that ten students were admitted annually.) That 

the department’s faculty members carry more than their fair share of ad- 

ministrative demands (as occurs at a number of campuses) only exacer- 

bates the crisis. 

In addition to workload, there is a lack of suft~cient FTE in African 

American Studies. Between 1992 and 1998, four faculty were added to the 

department. In 1998-99, the unit held six full professors, two associate pro- 

fessors, two assistant professors, and two lecturers. Not only is this number 

(10 FTE) inadequate to handle the current teaching demands but it in- 

evitably leaves massive gaps in the curriculum that are not consistently cov- 

ered by faculty in other departments. Perhaps the two most dramatic 

examples are the absence of a specialist in Caribbean history and a West 

Africanist. This latter absence is especially striking, indeed. As of early 1998, 

Berkeley did not have a single regular faculty member who specialized in 

West Africa, regardless of field. The department also lacks a senior faculty 

member in African American history, one of the more volatile and interest- 

ing areas in African American Studies, and one populated by a sizable pool 

of scholars. The consequences of this staffing problem on both the under- 

graduate and graduate curricula in African American Studies are obvious. 

(The department’s hiring priorities include these other fields: History of 

Science, Communications, Ethnomusicolog~; Social Theory, Psychology, 

Film, and Linguistics.) That the unit must compete for FTEs with larger de- 

partments within a division (Social Sciences) already strapped for t’aculty 

resources suggests that the problem will not find an easy solution. 

As African American Studies faculty members have achieved senior 

status at Berkeley and in their careers, they are called on to carry additional 

responsibilities both within and without the university. For example, Mar- 
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garet Wilkerson--former Chair of both the Theatre and the African Amer- 

ican Studies departments and Director of the Center for the Study, Educa- 

tion, and Advancement of Women--is now on a leave as a Program 

Director with the Ford Foundation.17 In a d dition, Charles Henry is on leave 

from the department while he works with the Chancellor to develop fac- 

ulty hiring and student recruitment programs. Both of these individuals 

have played key leaderships roles in African American Studies over the past 

decade or two. (Earl Lewis’s move from Berkeley to Michigan in the early 

1990s constituted a major loss as well.) 

Indeed, with the inevitable faculty departures, leaves, and retirements, 

African American Studies could find itself in the near future in an even 

more desperate situation. The administration’s reluctance to allocate addi- 

tional FTEs to the department after faculty have retired, as well as the re- 

cent migration of a faculty member from African American Studies (on 

whose FTE she was hired), to English, with apparently no compensation 

provided in return, point up a lack of institutional support for the unit that 

must change if the department is to survive, much less thrive. That the uni- 

versity faculty has been limited to a fixed size for some time means that 

growth in any one department requires the subtraction of faculty from an- 

other unit. When tenured faculty retire, their FTEs frequently return to the 

university’s Senate Budget Committee, which makes recommendations to 

the Vice Chancellor about where to allocate these resources. This practice 

only worsens the staffing problems faced by African American Studies. 

Not surprisingly, some of the concerns voiced by African American 

graduate students in interviews conducted as part of this review reflect anx- 

iety about these staffing problems. Specifically, students bemoaned the ab- 

sence of specialists in both African and African American History; some 

anticipated problems fulfilling core course requirements in light of the fac- 

ulty shortage. Particularly frustrating for a few students were the institu- 

tional barriers that prevented their taking advantage of relevant faculty 

resources in other departments. For example, the English department had 

just recently brought in a distinguished visiting scholar to teach a graduate 

seminar. Because doctoral studies in African American Studies were not 

members of the department sponsoring this professor’s course, they felt 
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unable to benefit from her presence on campus. Some mentioned that they 

did not even know about the seminar; much less have a chance to enroll in 

it. (These and related anxieties on the part of students in Ethnic Studies cli- 

maxed at the end of the 1998-99 academic year with a protest and sit-in 

that received little major media coverage but which was commented on 

widely in academic channels.) 

That said, the Department of African American Studies is to be com- 

mended not only for maintaining ambitious undergraduate and graduate de- 

gree programs, but for overseeing a strildng number of important and diverse 

outreach efforts. Among the most noteworthy (and one that holds a key place 

in the department’s regular undergraduate curriculum) is Professor VeVe 

(;lark’s "Their University or Ours." This orientation to academic culture at 

Berkeley has reportedly had a positive impact on the retention of first-year 

students and might be usefully replicated at other schools. In addition, the de- 

partment sponsors African American Studies workshops for high school and 

community college teachers. It participates in the Ford-funded "Diversifying 

African Studies" project in collaboration with Stanford University, and it sup- 

ports "Break the Cycle;’ an after-school math tutorial program staffed by 

Berkeley students. The department has also initiated an overseas studies pro- 

gram, which sponsors faculty-supervised, student travel to Barbados, Zim- 

babwe, and Kenya. And, in what is surely among the most ambitious and 

wide-reaching international networks maintained by the African American 

Studies units under review, the department has developed institutional links 

with the University of Namibia, University of Warwick, University of the West 

Indies, University of Western Ontario, and the University of Zimbabwe. 

Another notable achievement is the inauguration of the department’s 

Ph.D. program, certainly a difficult and substantial undertaking. The de- 

partment has positioned itself as possessing the only such graduate pro- 

gram in the state--a status none of the other U.C. campuses apparently 

intend to match. Given the department’s dose affiliation with the Ethnic 

Studies department and with the Center for the Study and Teaching of 

American Cultures, the African American Studies Ph.D. program is well- 

situated to address such key African Diasporan issues as multiculturalism, 

race and ethnicity, and identity formation. 
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In sun1, the African American Studies department at Berkeley is one 

of the most active such units in the country in terms of both curriculum 

development and outreach. The department is a national leader in schol- 

arly publication and research in the field which, in turn, help to fuel its new 

doctoral program. The department also plays a central role in a number of 

important campus-wide initiatives. Yet, it is evident that the department is 

entering a period of extreme vulnerability and potential scarcity of re- 

sources. That this is occurring just as the already considerable demands on 

its faculty are likely to increase should be cause for no small alarm. It is also 

impossible to overstate the impact of anti-afI~rmative action legislation and 

regent policies on the university generally and on African American Stud- 

ies at Berkeley specifically. These developments have limited the ability of 

the university to recruit ethnic minority students, faculty, and administra- 

tors, and it is expected that this will lead to a downward shift in enrollments 

in the department’s courses. It has effectively required administrators at all 

levels to attempt to reconstruct what had always been a work in progress. 

Still, the Department of African American Studies has established a distin- 

guished record as a leader in the field on a number of fronts. Without a 

major commitment of funds and faculty positions by the university admin- 

istration, it is uncertain whether the department will be able to build on 

this strong record. 

Recommendations from UC Berkelw Faculty and Students 

These recommendations came from students in the doctoral program: 

1. The department needs a computer lab and a full-time staff person 

to support its technology needs. 

2. The department should hire an academic professional dedicated to 

the administration of the Ph.D. program. 

3. Additional hiring is definitely needed, particularly for a West 

Africanist (preferably an historian). In this latter case, the 

department might usefully collaborate with the Center for 

African Studies. 
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Phyllis Bischoff suggested that a Library Science focus be developed 

within the African American Studies degree program. Given the growth in 

the field and the revolution in how libraries function based on dramatic 

changes in information technology; these proposals seem especially apt. 

The Cooperative Africana Microform Project, currently underway, is a col- 

laboration of more than thirty libraries. Administered by the University of 

Chicago and the Center for Research Libraries, it digitizes newspapers and 

journals for use as online resources. 

Reviewers’ Recommendations 

The department might address the extent to which its faculty is overworked 

by monitoring its FTEs more effectively. One complicated aspect of this 

problem involves the use of its faculty to support graduate work in other 

departments that have neither joint appointments nor permit African 

American Studies faculty to chair dissertation committees. Before the de- 

partment had its own doctoral program, this sort of unrewarded service on 

the part of its faculty was understandable. However, it constitutes a major 

drain on faculty time when the African American Studies doctoral program 

is going to constitute an increasing demand for faculty attention. Perhaps 

sonle negotiation with other departments might prove fruitful. 

University of California, Los Angeles 

Cultural Studies in the African Diaspora Project 

UCLA’s Ford-funded Cultural Studies in the African Diaspora Project 

(CSADP) set out to "encourage an extensive dialogue between humanists 

and social scientists working in African American Studies .... Cultural 

Studies, and African Studies" envisioning them as clearly compatible. "Ide- 

ally;’ wrote Valerie Smith and Marcyliena Morgan, "both areas challenge 

disciplinary boundaries, situate cultural processes and productions within 

the context of social and political relations, and expand the body of texts 

available for scholarly consideration"’ Ideally, too, both endeavored "to en- 
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courage scholarly activiU on people of African descent and to provide a 

framework to increase collaborative and interdisciplinary study of the 

African Diaspora.’’18 Year One of the Project focused on "Race, Culture and 

Citizenship"; Year Two concentrated on "Changing Constructions of the 

Black Middle (;lass"; and Year Three on "Race and Science." 

Several activities were carried on across all three years of the project, 

which began in 1996-97. The project sponsored an annual colloquium se- 

ries and conference related to the specific topic for each year’s projects, as 

well as travel grants, interactive media collaboration, interdepartmental 

course development, and collaborative programming in the Los Angeles 

area. In 1996-97 the grant sponsored a conference "Race, Class and Citi- 

zenship" in Western Europe and the United States. In spring 1998 the con- 

ference was "’Put Your Hands Together’: Representation, Interpretation, 

and Black Spirituality;’ which brought UCLA faculty and Los Angeles reli- 

gious institutions together for discussions. Scholars presented research on 

"Black Religious Practices in the African Diaspora." The "Power Moves 

Hip-Hop" conference sponsored in May 1999 fostered dialogue among ac- 

ademics in critical theory and Ethnomusicology; music executives; and 

music performers about the creation of new forms of expression, and hip- 

hop’s role as a cultural and political voice for young people. The grant pro- 

vided support for faculty awards for course development and travel, as well 

as student awards for research and travel. The grant from Ford was to be al- 

located over three years; funding support also came from UCLA. 

The project used information technology innovatively as an integral 

part of all activities. One of the prominent features of the grant was the re- 

quirement that graduate students create Web sites as part of their partici- 

pation. Co-Principal Investigators Valerie Smith and Marcyliena Morgan 

required their graduate students to create Web sites on which to locate 

their research. 

This work was being done in 1996-97 when Web-based technology 

was relatively new to most departments and certainly to most African 

American Studies programs around the country. The CSADP also collabo- 

rated with local and international groups. Working with a scholar from 

England, the Project cosponsored a scholarly symposium in October 1998 
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"Rhapsodies in Blax: The Blaxploitation Movement and the Harlem Ren- 

aissance" in conjunction with an exhibition on the Harlem Renaissance at 

the Los Angeles County Museum of Art. It has worked with KAOS Net- 

work, a Los Angeles broadcaster and corporate sponsor of a program that 

exposes urban youth to computer and advanced media technology. This 

project reflected the importance of Cultural Studies in the humanities, and 

the growing interest in specific cultural innovation within Black commu- 

nities while reaching out for a broader understanding of forces shaping 

communities of African descent transnationally. Research was explored in 

twenty-five different topics including gender and identity, immigration, 

youth, culture, and foodways. 

The Center for African American Studies at the University of 
California Los Angeles 

Founded in 1969, the Center for African American Studies (CARS)19 is one 

of the leading research units in the field in the nation. It has an elaborate 

administrative structure with significant support from the University and 

has the capacity to raise considerable external support through research 

and development activities. CAAS has also made productive use of the cre- 

ation, in 1972, of the Institute of American Cultures, which "promotes the 

development of Ethnic Studies at UCLA by providing a structure for coor- 

dination of the four Ethnic Studies centers on campus.’’2° 

The University has continued to support CAAS evolution and develop- 

ment, and the Center has reached the point where departmental status is at 

least a possibility. Its research, faculty, and curriculum at the graduate and un- 

dergraduate levels are clearly among the strongest in the nation. At the same 

time, however, it contends with ongoing problems related to leadership of the 

Centel; faculty stability, and the intellectual, political, and administrative de- 

mands associated with managing such a complex academic enterprise. The 

political issues surrounding attacks on affirmative action within the state of 

California by one of the Umverslty s own Regents, ~ ard Connerly, an African 

Anaerican businessman, poses perhaps the most serious threat h~ reduch~g the 

size of the African American student population attending the University: 
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CAAS is an Organized Research Unit (ORU) under the U.C. system. 

It includes a number of other units across a range of academic fields in ad- 

dition to Ethnic Studies. Such ORUs normally have a fifteen-year life span 

after which they are subject to administrative review and renewal. The Eth- 

nic Studies centers were, however, not reviewed after their first fifteen years 

of operation; theywill be reviewed in the fall of 2000.21 CAAS and the other 

Ethnic Studies ORUs (Asian American, American Indian, and Chicano 

Studies) report to the Vice Chancellor for Academic Affairs--currently 

Claudia Mitchell-Kernan, a former Director of the Center. 

There are also interdisciplinary degree programs (IDPs) that overlap 

and interact with the ORUs, but they report to a different administrative 

structure. The IDP known as the Afro-American Studies Program directs 

an undergraduate major with a required concentration in Anthropology, 

Economics, English, History, Philosophy, Political Science, Psychology, or 

Sociology and a master’s program in the same disciplines with the excep- 

tion of Economics. Some students elect to double major in the undergrad- 

uate program, combining Afro-American Studies with another field. The 

IDP has set up a pilot coordinated degree program linking the M.A. in 

Afro-American Studies with the graduate program in the School of Educa- 

tion. A similar arrangement with the School of Law is being explored. 

CAAS (the ORU) reports to Vice Chancellor Mitchell-Kernan, and 

the Afro-American Studies Program (the IDP) reports to the Dean of the 

Social Sciences, Scott Waugh, in the College of Letters and Sciences, an 

arrangement which creates interesting tensions and challenges. The Area 

Studies programs have recently been shifted to the College of Letters and 

Sciences and will report directly to the Provost (the head of the College). 

Yarborough also reports that"the possibility of departmentalization is even 

on the table for the centers, something that would not likely have happened 

five years ago." 

As of 2000, Mitchell-Kernan will no longer serve as Vice Chancellor 

but will retain her position as Dean of the Graduate Division;22 the positions 

had previously been held by two different individuals. Acting Director 

Yarborough notes that the centers have been asked to decide where within 

the university infrastructure they should be located~for example, the 
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Chancellor’s office (where they are presently located), the Provost’s office 

which heads the College of Letters and Science, or a specific division headed 

by a dean, such as Social Sciences or Humanities, within the College.2-~ 

When CAAS and the other Ethnic Studies centers were originally cre- 

ated, there was opposition to Ethnic Studies units having departmental sta- 

tus so they were designated ORUs.24 The various Ethnic Studies programs 

are integrated into an overarching structure, the Institute of American Cul- 

tures. Mitchell-Kernan reported that while the Institute was created in 

1972, preceded by the Ethnic Stu dies centers in 1969, the overarching struc- 

ture wasn’t fully implemented until 1976-77. The activities for all of the 

centers include outreach, predoctoral and predoctoral fellowships, f’aculty 

grants, programmatic activities, and conferences and symposia.25 The cen- 

ters each receive approximately half of their budget annually from Univer- 

sity funds. 

The University-designed structu re of an overarching institute, which 

houses similarly structured Ethnic Studies centers, seems to have been an 

especially successful one. All of the UCLA centers are nationally prominent 

in their respective fields, and they conduct important research and commu- 

nity activities and projects within the greater Los Angeles area. CAAS de- 

fines its mission in terms of five divisions: research, academic program and 

scholarship, publications, library, and special projects. In all of these areas, 

CAAS is unusually prominent. Its faculty and their research are active in the 

social sciences (Larry Bobo, Walter Allen, Edmond Keller, Franklin Gilliam, 

Robert Hill, and Brenda Stevenson among others); the humanities 

(Richard Yarborough, Valerie Smith, Harryette Mullen, and ]acqueline 

DjeDje); and the arts (musician Kenny Burrell). 

In addition, they are nationally and even internationally known. In 

fact, UCLA has been hard-pressed to hold on to faculty. Melvin L. OINer, 

former Director of UCLA’s Center for the Study of Urban Poverty left to be- 

come Vice President of the Ford Foundation (1996-2004)), and is currently 

Dean of Social Sciences at University of California, Santa Barbara. Bobo, 

formerly the Tishman-Diker Professor of Sociology and of African and 

African American Studies at Harvard, is now the Martin Luther King, It. 

Centennial Professor at Stanford University. Marcyliena Morgan, his spouse 
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and one of the co-Principal Investigators (PIs) on the UCLA Ford grant, for- 

merly a faculty member in the African and African American Studies at Har- 

vard and founder of the HipHop Archives there, is currently Associate 

Professor of Communication and Executive Director of Stanford’s HipHop 

Archive. There is no reason to think that this competition will not continue. 

The Center has its own library that supports CAAS’s academic pro- 

grams and many research projects. The CAAS Special Projects Division di- 

rects cultural and scholarly programming such as the annual Thurgood 

Marshall Lecture on Law and Human Rights, and coordinates increasing 

fundraising activity. In this latter area, the University has within the last sev- 

eral years designated a development staff member who works specifically 

with the Ethnic Studies centers to assist them in fundraising efforts. The 

Center has published books and monographs for at least two decades and 

includes several series in addition to internal and external publications that 

report on CAAS activities. 

The Ford Foundation and UCLA co-sponsored a previous CAAS 

project, Afro-American Studies Program f~r Interdisciplinary Research 

(ASPIR) from 1988-92. The project supported research that incorporated 

% research paradigm that more fully reflected the complexities of the 

Afl’ican-American experience.’’26 There are a number of institutional chal- 

lenges that have shaped the current project and the Center. This issue takes 

the shape of infrastructure versus indirect costs; the very complexity and 

size of CAAS make it somewhat vulnerable. External support is more im- 

portant in this form than in the departmental model where costs are more 

closely linked to faculty support. Since the faculty members in CAAS have 

previously been budgeted primarily in their departmental units, the Cen- 

ter has grown through external support, as well as through increases in state 

funds. CAAS has a relatively significant infrastructure, and it has need for 

additional faculty positions and for research projects. The Center has 

begun to conduct some development work, but it is in the early stages. On 

the other hand, it is geographically well-situated to take advantage of its 

proximity to the film and entertainment industry. 

The program is facing an important challenge in terms of leadership. As 

this report is being completed, it is conducting a search for a new director. A 
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search, two years previously, that had resulted in an offer to a faculty member 

from the University of Pennsylvania was unsuccessfully concluded. A new 

search began in fall 1998 and an offer was made to then Sociology Professor 

Larry Bobo. By" fall 1999 Bobo had decided not to accept the offer and de- 

parted to become a member of the Department of Afro-American Studies at 

Harvard. As acting director since Ianuary of 1997, Richard Yarborough re- 

ports that he is holding the reins but had expected to hold them for a relatively 

short time. In fact, he has overseen faculty searches and recruitment, curricu- 

lar expansion, the renewal of the Ford grant that funded the CSADP, the 

growth of new development activities, and the hirhag of two Assistant Direc- 

tors for Research who were responsible for managing CAAS research pro- 

grams and extramural grants. 

Leadership of Afro-American Studies departlnents and Centers is a 

complex task because there are so many different processes to be balanced 

simultaneously. UCLA faculty M. Belinda Tucker quoted Vice Chancellor 

Mitchell-Kernan as saying that the role of Director of Afro-American Stud- 

ies is "psychologically more difficult than being Vice Chancellor.’’27 Leader- 

ship within the broader university is also an issue. There are two senior 

Black administrators in the University (Winston Doby and Mitchell- 

Kernan) who have played leadership roles for the last thirty years, but who 

are edging closer to retirement. There are no dear successors. Mitchell- 

Kernan is also a powerful presence within CAAS, having spent the first part 

of her administratNe career as director of the (;enter. It was also under her 

direction that the Center’s formal administrative structure, created in 1969, 

was so well and creatively implemented. Faculty members Belinda Tucker 

and Eugene Grigsby each served a term as Director of the Center before 

Yarborough assumed the directorship on an acting basis in 1996, while ex- 

ternal searches have been conducted. 

Another challenge facing CAAS is its relationship with the other Eth- 

nic Studies programs. CAAS has an unusual setting in that it is structurally 

related to Chicano Studies, American Indian Studies, and Asian American 

Studies under the umbrella of the Institute of American Cultures. The Di- 

rectors of the respective programs meet on a regular basis although it is un- 

clear how often they engage in collaborative programming. 
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Another aspect of this issue intersects with the changes brought 

on by Proposition 209. All of those interviewed~faculty, students and 

administrators--mentioned the situation facing the state, the University 

system (inclu ding UCLA), Proposition 209, and the determination of con- 

servatives to end affirmative action as we know it. Mitchell-Kernan called, 

it "the most demoralizing experience of my career"; she also reported that 

the new" Chancellor had invested a lot in recruitment and retention, but 

that the framework would erode without aggressive affirmative action. 

Most expect the number of Asian American students to rise, and that of 

African Americans and Latinos to fall; a downturn that will pose problems 

for the centers. Financial competition is a likely possibility without careful 

communication and collaboration. 

Recommendations 

These are key points that arose in meetings with faculty, staff, and students: 

1. An M.A. program in Afro-American Studies and Computer Science. 

This idea arose from the Web sites produced through the Cultural 

Studies of the African Diaspora Project. 

2. There is a clear, even desperate, need for program leadership and for 

additional faculty. 

3. CAAS is the product of organizational innovation at its beginning; 

it is important that the Center continue to innovate organization- 

ally. The academic responsibilities are handled separately in the IDP 

from the research, programming, and intellectual center activities 

carried out by the ORU. This arrangement makes it possible to sus- 

tain a greater range of academic research projects than is typically 

possible in a departmental setting in which both the academic and 

curricular programs are centered in one administrative unit. 

4. An American Studies Program might be created that integrates the 

various Ethnic Studies programs. 

5. Enhanced support for the master’s program could be added through 

research and teaching assistantships.28 
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University of Pennsylvania 

The Project 

The proposal submitted by the University of Pennsylvania in conjunction 

with Princeton University, was entitled "Reshaping Afro-American Studies: 

Transnationalism and a New Cultural Studies for the Americas." The three- 

year initiative was co-directed by Houston A. Baker, Director of the Center 

for the Study of Black Literature and Culture at the University of Pennsyl- 

vania, and Arnold Rampersad,29 Director of the Programs in American 

Studies and in African American Studies at Princeton Universit}: Its goal 

was to work collaboratively toward % productive and scholarly redefinition 

of America and the Americas as a whole" by developing "interdisciplinary, 

transnational models for the study of the Americas" (specifically; the 

United States, the Caribbean, and Latin America). 

In format, this project involved the convening of a series of seminars 

held at the two universities. As determined by an advisory group of faculty 

from the two schools, the first year featured two major lectures--one on 

the Atlantic Diaspora and the other on Chicanos in Chicago. (A third sem- 

inar on New Orleans was canceled due to the illness of the presenter.) In 

the second year, there were six seminars on one theme: "Interconnections 

and Flows of Religion between Latin America and the United States." The 

third year’s seminars addressed Native American, Caribbean, and Cana- 

dian identit}: Mthough Penn and Princeton provided many of the semi- 

nat’s faculty participants, there was significant representation from other 

local schools--Temple, Swarthmore, Bryn Mawr, Haverford, and Vil- 

lanova, among them. In addition, a number of graduate students attended 

the meetings, and Ford funds were used each year to employ a graduate stu- 

dent who oversaw "seminar logistics" and served as a research assistant for 

the project. 

It is noteworthy that this Ford project appears to be the only one 

under review that involved a multi-ethnic comparative perspective. In ad- 

dition, it was the only one with a primarily Western Hemispheric focus. It 

is a foregone conclusion that, as it enters the new century, African Ameri- 
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can Studies will increasingly have to incorporate an international perspec- 

tive. The inevitable redefinition of African American Studies in the wake of 

a broadening of one’s sense of the term"America" will play a key role in that 

conceptual reorientation. The African American Studies project funded by 

Ford at the University of Pennsylvania appears to constitute an ambitious 

step in that direction. 

In the short term, the Ford seminars have reinforced interinstitutional 

ties between Penn and Princeton. (Note that there is already an agreelnent 

in place that allows their graduate students to take a limited number of 

courses at both universities.) To a lesser extent, the Ford project has simi- 

larly nurtured such ties among the several local schools whose fiaculty 

members attended the semi nars. The move to develop a"transnational per- 

spective" that inforlned the seminars has likely had an impact on faculty 

and graduate students research projects and approaches to teaching. How- 

ever, the long-term impact of the Ford project is unclear. There are no read- 

ily apparent sources of funds that would permit the schools to continue to 

convene these seminars. 

African American Studies at the University of Pennsylvania 

The field of African American Studies at the University of Pennsylvania is 

institutionalized in two ways. First, there is the Afro-American Studies 

(AAS) Program, an interdepartmental degree-granting unit created in 1970 

that administers a major and minor in the field. At the time of the review, 

the head of the program was Herman Beavers (English). Because Afro- 

American Studies does not have departmental status, its primary activities 

involve mounting courses and generating special programs. And while it ap- 

pears to have no formal links with the Center for the Study of Black Litera- 

ture and Culture (CSBLAC) on campus, it co-sponsors CSBLAC guest 

lectures and other events (for example, a graduate student conference). 

CSBLAC was established in 1987 and was designed to serve as the institu- 

tional nexus for research in African American Studies at the university. 

Some of its early success was underwritten by a grant from the Xerox Foun- 

dation in 1988 that funded a symposium and a summer program for high 
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school teachers. Additional extramural moneys supported other CSBLAC 

initiatives including predoctoral fellowships (via funds from Rockefeller 

and Kodak) and the Richard Wright Lecture Series named for the celebrated 

African American author (via funds from the William Penn Foundation). 

As of 2000, the Center appears to be in a period of transition. Not only 

has outside funding shrunk, but also Houston Baker (CSBLAC’s founder 

and a major figure in African American Studies at Penn for years) has re- 

cently relocated to Duke. During our review, Professor Baker was on leave; 

English professor Michael Awkward was Acting Director of CSBLAC. 

It is critical at this time that the University of Pennsylvania reaffirm its 

support for both the (;enter and the (poorly funded) Afro-American Studies 

Program. Under the leadership of President Judith Rodin, Penn has embarked 

on a multimillion-dollar development initiative with the goal of assuring"mi- 

nority permanence" at the university. Given the involvement of the Afro- 

American Studies Program in undergraduate student support--most notably 

through a summer institute for"pre-freshmen"--in order to achieve this am- 

bitious end, the administration would be well-served to draw upon the expert- 

ise of both the CSBLAC and the AAS Program; in turn, it should provide both 

units with additional resources. Another potentially fruitful sign has been the 

generation of a proposal to develop a graduate unit in Aft’o-American and 

Anaerican Cultural Studies in CSBLAC. Finally, there has been some discussion 

of creating a Ph.D. program that would draw upon the strengths of both Afro- 

American Studies andAfrican Studies at the university. In order to exploit these 

opportunities, CSBLAC and the Afro-American Studies program will have to 

continue their history of close collaboration. The weighing in of other related 

units--the African Studies Program and the Du Bois Collective, a faculty re- 

search group--could prove useful. 

University of Virginia 

The Project 

The Carter G. Woodson Institute for Afro-American and Afi’ican Studies at 

the University of Virginia (UVa) has been reinvigorated and reconceptual- 
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ized in the short tilne since Reginald Butler was named Director in 1996. 

The Ford-funded seminar originally proposed by Butler as the "Chesapeake 

Regional Seminar in Black Studies" is now titled "Rethinking African 

American Studies: The Chesapeake Regional Scholars Summer Seminar:’ 

The seminar brought twelve faculty fellows from the Chesapeake region to 

the University of Virginia for three-week seminars in 1997, 1998, and 1999 

"Rethinking African American Studies" considered how changing concep- 

tions of race will reshape African American Studies and was led by faculty 

in Anthropology, Architecture, Archaeology, English, History, and Music. 

The participants--faculty who teach the humanities in small liberal 

arts colleges and universities, primarily HBCUs--studied the Chesapeake 

region with scholars and historians specializing in the area. They were in- 

troduced to the research projects that those scholars developed and the 

electronic technologT many of theln had begun using. The "annual three- 

week seminar include[d] lectures, workshops, field trips, and hands-on 

training in the use of World Wide Web resources and the creation of online 

teaching materials.’’3° The Chesapeake scholars have since used electronic 

mail and the World Wide Web to continue their discussions and commu- 

nication after the seminars. Notably, in 1999, the seminar was titled "Re- 

thinking African American Studies: Archival Research in the Digital Age." 

As director, Butler notes that the model for the program grew from"the 

success of a long-term partnership between [the Woodson Institute] and the 

Southeastern Regional Seminar in African Studies (SERSAS) [which] was 

organized in the early 1970s by the Social Science Research Council (SSRC) 

as one of a series of regional seminars intended to provide a new generation 

of African Studies pioneers with regular opportunities for interaction with 

their peers.’’31 Indeed, the Woodson Institute hosted several SERSAS meet- 

ings, even after SSRC funding had ended. The Chesapeake Regional Semi- 

nat, conceived by Butler, operated under the direction of an advisory board. 

To expand its resources and outreach, the seminar routinelyinvited schol- 

ars and historians to discuss their research with the Chesapeake Fellows32- 

effectively integrating the work of UVa scholars using the Web to interact with 

others around the country in innovative ways. An Emerging Scholars Program 

created in bWa’s History department to train undergraduates in historical 



208 [] Inclusive Scholarship: Developing Black Studies in the United States 

research methods and digital history worked on the Holsinger Project (an 

archive of nine thousand images from a nineteenth centuryphotographer’s col- 

lection in Charlottesville) and the Venable Lane Project (a study of Char- 

lottesville’s M’rican American community in the nineteenth century). Other 

Woodson, predoctoral (two year), and postdoctoral (one },ear) fellows, andvis- 

iting scholars also provided an intellectual resource for the Woodson seminars. 

The University of Virginia is interested in a regional consortium, what 

Butler calls % springboard for other collaborative ventures’’33 between the 

Woodson Institute and such participating institutions as Virginia State, 

Hampton, Norfolk State, Virginia Commonwealth, Virginia Union, Fayet- 

teville State, Salisbury State, and Delaware State Universities. As a perma- 

nent regional consortium, these schools would share resources and develop 

programs related to African and African American Studies. 

The Carter G. Woodson Institute at the University of Virginia 

The Woodson Institute is an interdisciplinary research center founded in 

1981 in honor of Carter G. Woodson, the African American Virginia-born 

scholar who pioneered African American and African Studies. Faculty 

members have joint appointments and are tenured in departments. In 1995, 

when the Institute’s director, Armstead Robinson, died at age 49, the faculty 

reported their concern about the status and survival of the Institute. Paula 

McClain, former Chair of the Department of Government and Foreign Af- 

fairs, chaired the search committee for Robinson’s replacement and, along 

with her committee, nominated Reginald Butler as Director. She reported 

that faculty had been quite concerned about the status of the Institute. 

Associate Professor of History Butler has proven to be a forceful and ef- 

fective director. He has been an intellectual leader in conceptualizing such 

programs as the Chesapeake Seminar. He responded to the Foundation’s 

"Crossing Borders: Revitalizing Area Studies" initiative with a proposal ti- 

tled "Changing Cultures of Race in the Pan-Atlantic World." Although that 

proposal was unsuccessful, Butler has offered Program Officer Margaret 

Wilkerson an alternative proposal under the Afro-American Studies initia- 

tive. He has forged new interactions with Women’s Studies including cross- 
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listed courses, and restored relations with History, Government, and Foreign 

Affairs and other departments with which the Institute had ceased to inter- 

act. 

With "Changing Cultures of Race in the Modern World;’ Butler’s 

leadership has "institutionalized a forum for the cross-disciplinary ex- 

change of ideas among university faculty, graduate students, visiting schol- 

ars, and Woodson research fellows.’’34 The Race seminar discussed new 

scholarly approaches to race and gender on a level that has, according to 

Butler, "given scholarly discussions of race greater visibility:" 

With the College of Arts and Sciences providing two years of support 

for this seminar, Butler has been impressive in what he has accomplished in 

a very short time. He has rejuvenated and enriched the complex institu- 

tional environment of the Woodson Institute with its multi-tiered research 

and visiting scholar programs. 

Butler is fortunate to have a well-designed environment in which to 

support an extraordinary array of institutionalized research projects. They 

include the ongoing work researd~ of doctoral candidates and postdoctoral 

fellows on African and African American subjects, and t’aculty research 

projects in History ("The Valley of the Shadow"), Anthropology, and other 

fields. The Wbodson Institute directs work on the Venable Lane/Catherine 

Foster nineteenth-century African American family burial site (discovered 

on UVa property in 1993); the Holsinger Studio Photograph Research Proj- 

ect; "The Culture of Desegregation in the Upper South, ]940-1970"; and 

the Central Virginia Social History Project. 

Butler has strengthened existing projects and added a number of im- 

portant new ones. In addition, the "Director and Assistant Director of the 

Woodson Institute serve as advisors to the Booker T. Washington National 

Monument in Franklin County, Virginia, and the Monticello/Thomas ]ef- 

ferson Memorial Foundation in Charlottesville. The National Park Service 

has asked the Woodson Institute to cosponsor a conference on the Under- 

ground Railroad and Slave Resistance in the year 2000.’’35 A conference and 

edited volume on the Sally Hemings-Thomas Jefferson relationship were 

developed in the wake of the controversy on the findings on the genetic ev- 
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idence on their descendants. The University Press of Virginia also publishes 

a series in African and African American Studies. 

The Institute directs the African American and African Studies Pro- 

gram at the University in which "more than fifty students major or minor"’ 

The program tracks courses "offered by more than a dozen departments 

and area studies programs" and offers courses through the Institute. The 

1997-98 annual report took specific note of"our need for a full-time pro- 

gramming specialist to [develop] curriculum, electronic teaching re- 

sources, seminars and conferences." What had been handled by three 

people in the mid-1990s, as of May 1998 was handled by Scot French, the 

assistant director, who also has a half-time tead~ing load. The University 

had also halved its contribution to the Institute for part-time instructor 

salaries--allowing for only two courses. Butler (and another member of the 

History departlnent) also proposed and led the Emerging Scholars Pro- 

gram, based first in the history department and now in the Woodson Insti- 

tute, to mentor minority students and introduce them to the scholarly 

world at an early stage. He has also won approval from the University for 

the new Distinguished Majors Program for undergraduate majors in 

African American Studies within the Woodson Institute. 

Virginia’s Woodson Center seems to have a much more enriched re- 

search environment than schools that organized around projects and pro- 

grams, rather than research-based activities. Many of Virginia’s research 

activities also intersect with each other and with the Ford-funded Chesa- 

peake Seminar; they are redundant but in their redundancy is their power. 

Butler and Assistant Director French, an instructor in History, carry 

the bulk of the load of the Institute’s workload, but it is unreasonable to ex- 

pect this arrangement to continue indefinitely. Several issues are involved. 

This report has already mentioned the substantial redu ction in administra- 

tive staff in the Institute since 1996--from three full time administrators to 

.5 FTE. It was clear to the Ford investigator that the Associate Dean with 

whom she met seemed fairly unsympathetic to the Institute’s need for ad- 

ditional administrative support. The complexity and the volume of the re- 

search-based projects associated with the Institute might lead, after a 

number of years, to burnout. The untimely deaths of Robinson and, within 
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a short period, the director of University of Iowa’s program (who was also 

about fifty) should send clear signals to University administrators and lead- 

ers in the field. Maintaining these programs is not only intellectually de- 

manding, it is physically and psychologically stressful. 

In sum, the Institute’s activities are impressive because the Director 

and his faculty and staff are engaged in a variety of development efforts. 

Butler and the Woodson have been unusually effective in their search for fi- 

nancial support. They have applied to foundations as well as to internal 

university sources for support. The University has also been supportive of 

the Institute’s efforts, integrating the Institute into its fundraising efforts 

and supporting the "Changing Cultures of Race in the Modern World" 

seminar. The Institute’s proposals for a Distinguished Major and the 

Emerging Scholars Program have also been supported. 

The University is conducting a $750 million capital campaign which 

began in July 1993 and concludes in July 2000. The campaign includes a 

specific focus--presented in its brochure--on giving for interdisciplinary 

programs (including Afro-American and African Studies) in the College of 

Arts and Sciences. During the Ford consultant’s one-and-a-half-day visit, 

the Director of Corporate Foundation Relations and Communications 

spent nlost of the first day in presentations made about Woodson Institute 

activities. It can be said, therefore, that the university has been supportive 

of the intellectual developments within the Woodson. But it has been un- 

willing to provide ongoing support for the administrative infrastructure to 

manage those activities. 

While this is not unusual and other universities have displayed simi- 

lar reluctance in these areas, the array of research projects fostered by the 

Woodson Institute and the loss of one director makes this resistance some- 

what puzzling. One characteristic of the Institute is that the faculty and 

various fellows are strongly; although not exclusively, concentrated in the 

field of History. The density of the research focus in History, mixed well 

with anthropologists, English faculty, occasional political scientists, and 

scholars of African American Studies seems to )field a creative research and 

teaching environment. As well, faculty in History and the Woodson Insti- 

tute are unusually committed to learning about and using new electronic 
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technology in their research, teaching, and scholarship. One exalnple is a 

proposal from the Woodson to the Faculty Senate to create an online guide 

to African American and African Studies teaching resources at the Univer- 

sity of Virginia. Many of the research projects previously described also 

have important electronic and Web-based aspects to them. 

Recommendations 

The Institute has had difficulties making and holding appointments in 

fields such as Economics and Psychology. The Foundation might address 

this difficulty through a consortium of the Foundation, disciplinary asso- 

ciations, and the National Research Council. Since this consultant (Pin&r- 

hughes) has encountered similar difficulties in her own home institution, 

and it seems that this is a national problem, different strategies will need to 

be used to place and maintain faculty. 

University of Wisconsin 

The Project 

The Ford-funded project administered by the University of Wisconsin is 

the Midwest Consortium for Black Studies.36 It brings together four 

schools: Carnegie Mellon University, Michigan State University, the Uni- 

versity of Michigan, and Wisconsin. The project’s goals were to "consolidate 

the institutional presence of Black Studies" at the participating universities; 

encourage networking among the Consortium schools and historically 

Black colleges and universities (HBCUs); provide for the dissemination of 

research findings in the field; and to supply younger faculty and graduate 

students with research support. With the possible exception of outreach to 

the HBCUs, the itemized goals appear to have largely been achieved. 

This Ford project convened year-long seminars at the University of 

Wisconsin and Carnegie Mellon University, followed by a major interdisci- 

plinary conference at the University of Michigan. Although scholars from 
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a diverse range of fields were involved in the project, there was a determi- 

nation made at the outset to emphasize the public policy implications of 

the research under consideration. Along these lines, another aim of the 

project was to facilitate links between scholars in "cultural and historical 

studies" and those "in the quantitative and policy-oriented social sciences?’ 

(African American Studies units at each participating university, with the 

exception of Carnegie Mellon, had previously received Ford grants.) 

The first seminar was "Black Women’s Selninar: Culture, History, So- 

cial Policy," directed by Stanlie lames at the University of Wisconsin in 

1996-97. The second seminar was "African American Urban Studies: Cul- 

ture, Work, Social Policy"; itwas directed by Ioe W. Trotter, Jr. and convened 

in 1997-98 at Carnegie Mellon. The theme of the culminating conference 

at the University of Michigan in 1998-99 was "Black Agenda for the 

Twenty-First Century." Note that, with the help of the Ford Foundation in 

the spring of 1995, Michigan State University had hosted a conference on 

"Comparative History of Black People in the Diaspora?’ Although this 

event at Michigan State preceded the particular Ford project under review, 

it clearly shaped the decision to focus in the 1996-99 cycle on the other 

schools in the Midwest Consortium and should be viewed as a key part of 

the Consortium’s overall agenda. 

Because our site visit was to the University of Wisconsin, most of the 

following comments will be drawn from information gathered at that in- 

stitution. At Wisconsin, the Ford seminar had an important, though hardly 

the most significant, impact on the field. The seminar was targeted prima- 

rily to students with academic course credit earned for participation. 

Twelve guest speakers were brought in and the seminar readings and as- 

signments were shaped around these presentations. One advantage of this 

approach was the role that it played in supporting the graduate curriculum 

in the Afro-American Studies department. However, its student focus had 

some drawbacks as well. 

Perhaps the most serious drawback, according to Professor James, was 

that this year-long seminar occasionally ended up in conflict with the com- 

peting demands of the students’ academic programs--especially for the grad- 

uate students involved. As a result, not all of the students were able to carry on 
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through both semesters of the seminar: Professor James suggested that short- 

ening this seminar to one academic term might have helped to alleviate this 

problem. For their part, the students interviewed attested to the benefits of the 

experience and noted that the lectures of the guest speakers were well- 

attended (these events were apparently open to the public). The outreach 

component mentioned in the Consortium’s proposal to Ford seemed moder- 

ately successful at Wisconsin. Spedficalb; interviews with three of the guest 

speakers in the seminar were conducted and broadcast through the Madison 

affiliate of Wisconsin Public Radio. 

In terms of overall impact, other facets of the Ford initiative at the 

University of Wisconsin may well prove to have a greater long-term effect 

than the year-long seminar. Faculty members mentioned the benefits of the 

release-time and research and travel funds that were distributed (both to 

faculty and some graduate students) under the auspices of the Ford grant. 

A number of faculty members were particularly grateful for the opportu- 

nity to employ graduate students as research assistants, a use of the Ford 

funds that provided support to both faculty and students simultaneously. 

Unlike most of the other institutions visited in this review, Wisconsin 

committed a sizable portion of its Ford funding to building a significant 

collection of audiovisual materials designed to support both research and 

teaching in the Afro-American Studies department. Perhaps the most no- 

table purchase in this regard was the large number of compact disks cover- 

ing the areas of jazz, blues, hip hop, and rap--"African American musical 

modernism;’ as one member of the department termed it. This same fac- 

ulty member noted that there needs to be sonle regular supervision of the 

collection as well as a listening room to facilitate its use. Nonetheless, fac- 

ulty and students have already begun to draw upon the materials in their 

teaching and research projects. A collection of videotaped films relating to 

African American Studies has also been purchased using Ford funds. 

Ford funds have also played a role in the building of an exceedingly ambi- 

tious and elaborate African American art Web site. Developed under the aus- 

pices of Professor Frieda Tesfageorgis, this project involves scanning images of 

hundreds of art works. The pedagogical benefits of having such material read- 

ily available via the Internet,~vuld be considerable. Professor Tesfageorgis noted 
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that the Afro-American Studies department’s Ford funds enabled her to pay for 

a computer aide ha a course that she taught using these digitized images. 

African American Studies at the University of Wisconsin 

At the University of Wisconsin, the African American Studies unit has de- 

partmental status with (at the time of the review) approximately fifteen fac- 

ulty members; over sixty-five undergraduate majors, and up to twenty 

M.A. students. The undergraduate program particularly benefits from the 

existence on campus of an Ethnic Studies requirement; at the time of the 

review, approximately 40 percent of the Ethnic Studies courses at the uni- 

versity were African American Studies offerings. (One obvious result of this 

fact is the large size of many of the department’s classes.) The curriculum 

is organized into three foci: culture, history, and society, with the last area 

perhaps less strong than the first two in terms of faculty resources. Indeed, 

with a sizable portion of the department rapidly approaching retirement 

age, faculty development is a major concern. 

As at a number of institutions, faculty recruitment over the next five 

to ten years will be critical if African American Stu dies is to maintain its cu r- 

rent strength, much less grow. A cause for concern at Wisconsin, according 

to several faculty members, is the apparent slackening of administrative 

commitment to diversity in hi ring over the past decade; such commitment 

being critical to the future of the unit, despite its departmental status. 

The department is also constrained by ongoing budgetary problems, 

which affect its programming as well as how it nlust staff its courses. For 

instance, it offers few, if any, cou rses that are restricted to graduate students. 

At present, Ph.D. students carry a portion of the teaching load in the de- 

partment. And while this practice, in itself, is not necessarily a problem, it 

is dear that the department at Wisconsin is understaffed. 

Finally, a word must be said here about the Wisconsin State Histori- 

cal Library, which is located on campus even though its funding is separate 

from the state allocation to the university. Among its most notable holdings 

is the largest collection of African American serials in the world (a collec- 
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tion for which the Historical Library has also received Ford funding). Hav- 

ing such a remarkable repository of archival materials within easy reach 

constitutes a real benefit to faculty members and students in African Amer- 

ican Studies at Wisconsin. 

The University of Michigan Conference 

In March of 1999, the third and final major component of the Midwest Con- 

sortium’s Ford initiative--an interdisciplinary conference--was convened at 

the UnNersity of Michigan. Mthough a formal site visit to Michigan was not 

conducted, both reviewers attended this meeting and later met with key fig- 

ures involved in the institutionalization of African American Studies at the 

university. Entitled "Black Agenda for the 21st Century: Toward a Synthesis 

of Culture, History, and Social Policy," this conference constituted an apt and 

well-planned capstone to the three-year series of projects funded by the Ford 

Foundation at the four Midwest Consortium schools. Perhaps the most no- 

table strength of the meeting was the diversity of scholars ha attendance. The 

speakers and invited participants were not restricted to Consortium institu- 

tions and the presence of faculty members from non-elite schools was espe- 

dally gratifying. The format was also conducive to thorough engagement 

with an issue and to open exchange of opinions. Each session was built 

around a paper sublnitted by a single scholar and involved formal responses 

to that scholar’s presentation. Particularly timely was a session dedicated to 

technology that leads one to recommend an entire conference on the topic. 

The overview of the three-year Midwest Consortium initiative pre- 

sented as part of the conference at the University of Michigan filled in many 

of the gaps in our review of this multi-institutional Ford project. For in- 

stance, although the format of the seminar at Carnegie Mellon University 

(CMU) was similar to that at Wisconsin, the graduate student participants 

were not limited to those from Consortium schools. Specifically, the CMU 

seminar included students from the University of Pittsburgh. Professor 

Trottel; the director of the CMU seminar, also noted plans to add a com- 

parative ethnicity component to such courses in the future. 
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The Michigan conference ended with an extraordinarily valuable 

open discussion of the future of African kanerican Studies--again, with the 

emphasis on public policy-related research. (Points made during this por- 

tion of the meeting will make their way to the list of recommendations that 

will conclude this review.) 

After the conference, the reviewers met with representatives from 

three of the four Consortium schools (Michigan, Carnegie Mellon, and 

Wisconsin). This exchange provided first-hand information on the impact 

of the Ford project at each school. For instance, it quicldy became clear that 

Carnegie Mellon might have made the most progress with the help of Ford 

funding in terms of institutionalizing African American Studies on cam- 

pus. Specifically, postdoctoral fellowships were generated, graduate pro- 

grams were strengthened, and outreach to the nearby University of 

Pittsburgh was encouraged. Carnegie Mellon had made a commitment to 

fund an African American Studies junior scholar speaker series modeled 

along the lines of the Ford seminar convened there. That said, it is also true 

that Carnegie Mellon had perhaps the furthest to go of the four Consortium 

schools, with its Black Studies program having just been created in 1990. 

At Wisconsin, the initiative strengthened the department’s overall 

standing in a university where there is great emphasis placed on the suc- 

cessful raising of soft money. This could have a positive role in the develop- 

ment of the ~eld at Wisconsin, given a new Diaspora Studies proposal that 

raises the possibility of interdisciplinary cluster hires. 

An even more ambitious faculty recruitment effort in African Amer- 

ican Studies appears to be taking place at the University of Michigan, where 

plans are underway to generate approdmately fifteen new joint faculty 

hires. Some discussion has taken place about possibly moving the Center 

for Afroamerican and African Studies from program to departmental sta- 

tus. The Ford grant supported these developments on a number of fronts. 

First, the allocation funded a student-mentoring program. In turn, it was 

argued, the strength and number of the students in an area help to legit- 

imize a given program. Secondly, the initiative facilitated links between the 

Black Studies unit on campus and the professional schools. And, finally, in 
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solidifying collaboration among the Midwest Consortium institutions, the 

Ford funds contributed to building "a stable platform" for graduate train- 

ing in the field. It is critical to note here that, in addition to a strong insti- 

tutional base for African American Studies, Michigan is fortunate enough 

to have Earl Lewis as the Dean of Graduate Studies. Although one person 

can rarely make a sustained difference at a university (especially a huge state 

school), that Lewis is both an established African American scholar and also 

an aggressive advocate for the field provides Michigan with an advantage 

that few, if any, of the other institutions under review can claim. 

Summary and Recommendations 

One fundamental question confronting the Ford Foundation at this point 

is whether it should continue its aggressive support of African American 

Studies as a specific discipline. 

Can a case be made that African American Studies merits Ford fund- 

ing more than other Ethnic Studies, Women’s Studies, or Area Studies? In 

theory, the answer may be probably not. In practice, however, the answer 

depends upon the specific goals driving Ford’s ongoing investment in 

African American Studies. We can identify three such related goals. The first 

involves nurturing African American Studies as a field of scholarship. In 

terms of the work being produced and materials making their way into cur- 

ricula i n many mainstream disciplines, one can say that the field, in general, 

is as healthy as it has ever been, if not more so. (This judgment nlust be ad- 

justed, of course, as we shift from one discipline to another; for example, 

from History to Economics, where departments are fairly reluctant to sup- 

port faculty whose research focuses specifically on racial policy issues. 

Economists who study race are more likely to be located in policy schools 

and Schools of Social Work than in Economics departments.) 

The second goal involves the building of African American Studies in- 

stitutionally; and with the exception of a scant handful of units, the future 

of the field on this front is hazy. One problem evident to varying degrees at 

every university visited is that of leadership development. Another is the ex- 
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tent to which African American Studies faculty carry inordinate teaching, 

mentoring, and administrative roles at most schools. (Suffice it to say that 

they are usually not rewarded accordingly.) Overwork is related to joint ap- 

pointments; significant graduate degree supervision (or the recent addition 

of graduate programs to an already busy faculty and administrative over- 

load) and administrative staft~ng problems associated with small, and 

often, shrinking budgets. The size of most of the units is fairly small, which 

makes a loss of even a single faculty member--through an outside offer, re- 

tirement, or movement to another unit within the universit~highly 

destabilizing. As of 1997-98, many of the units hold tenured or tenure- 

track ~aculty of twelve or fewer. Harvard has seven, Indiana twelve, Berke- 

ley ten, and Wisconsin fifteen. Only UCLA had a ~aculty as sizable as twenty. 

Although these individuals are affiliated with the Center for African Amer- 

ican Studies, their institutional homes are in other university units (usually, 

other departments). CAAS "owns" only six FTE, and the Afro-American 

Studies degree program at UCLA has only recently been authorized to par- 

ticipate in joint appointments. 

It is also crucial to grasp the wide range of environments in which these 

departments and centers function. Berkeley’s African American Studies de- 

partment is one of the more complex institutional settings. It holds depart- 

mental status and coexists with a Center for African Studies and an Ethnic 

Studies department, which contains subfields in Asian American, Native 

American, and Chicano Studies. Berkeley has recently added a new American 

Studies program, which has depended upon African American Studies faculty 

and course offerings without, it appears, contributing additional resources to 

the department. In contrast, at Harvard, the At¥o-American Studies depart- 

ment’s faculty are jointly appointed. Furthermore, there exist two competing 

Ethnic Studies units on campus with African Stu dies holding subordinate sta- 

tus as a committee administered by faculty who are generally affiliated with 

African American Studies. With such complexities as these, it is not unimag- 

inable that some African American Studies units might wither away from lack 

of aggressive, committed leadership or from a lack of faculty willing to make 

the professional sacrifices necessary to keep such units functioning. 
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Finally, the third goal can be viewed in the context of Ford’s long- 

standing interest in stimulating the pipeline supplying African Americans 

(and ethnic minorities, in general) to the academic profession. Mthough 

significant strides have been made in this regard, we could very well be 

on the brink of a significant decrease in the number of African Americans 

entering the professorate. Key factors here are the spreading assault on 

affirmative action and the accompanying attack on Ethnic Studies. The 

upshot of these trends is that we might well see the day--in the not too 

distant future--when an African American Studies unit could exist on a 

given campus and yet have few, if any, African Americans on its faculty. 

There are certainly other relevant issues that deserve attention here-- 

for example, the decrease in African American undergraduates at many 

campuses. The bottom line is that much work remains to be done--and 

done urgently--if the gains in terms of institution building and dNersify- 

ing faculty are to be maintained, much less built upon. lust how many re- 

sources the Foundation may wish to dedicate to these efforts in the wake of 

the sustained funding that it has already invested i n African American Stud- 

ies departments and programs is a crucial policy decision that must be ad- 

dressed. Our recommendation is that the dedication of a reasonable 

amount of funds to African American Studies is more than justified at this 

point. At the very least, new RFPs that are designed to target a broader in- 

stitutional audience or for collaborative projects should allow for a central 

role for African American Studies. 

The problem of leadership is much broader than simply a question of 

finding individuals who are willing and able to head African American 

Studies units. Rather, our site visits brought home at every turn the crucial 

importance of informed, supportive administrators to ensure the health of 

African American Studies on a given campus. The roles played by such fig- 

ures as Nell Rudenstine at Harvard (President), Earl Lewis at the University 

of Michigan (Dean of the Graduate School and Vice Provost for Academic 

Affairs-Graduate Studies), and Claudia Mitchell-Kernan at UCLA (\rice 

Chancellor for Academic Affairs and Dean of the Graduate Division) have 

a great deal to do with the relative strength of African American Studies at 

those three schools. And given the institutional vulnerability of most 
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African American Studies departments and programs, even a well-meaning 

but uninformed or unaggressive dean, provost, or chancellor can under- 

mine such units in short order. 

These administrators are so crucial primarily because of their control 

of resource allocation. Nearly every unit visited looked to be understaffed 

in terms of tenure-track FTE and some expressed scant hopes of receiving 

relief in the near future. Although providing FTE to African American Stud- 

ies units is a critical way for administrators to be supportive, they must also 

be willing to work to ensure the retention and promotion of AAS faculty: 

Moreover, they may need to monitor closely and ultimately police the han- 

dling of joint appointments involving AAS and other departments and pro- 

grams. At three universities under review, faculty members "walked away" 

from African American Studies, as it were, taking their FTE with them as 

their appointments migrated to other departlnents. In each case, it is un- 

clear that the department was compensated for its significant loss of staff: 

If it is dear that high-level administrators need to be committed to 

and educated about African American Studies at their campuses, the same 

applies to development officers at these schools. Although it constitutes 

SOlnething of a unique case, Harvard is perhaps the best example of how 

much can be accomplished in a relatively short time with a supportive de- 

velopment office. A more modest model (but only in comparison to Har- 

vard) might be UCLA, where the four Ethnic Studies units have for the past 

two years shared the services of a dedicated development officer. No other 

institution under review had created similar development staff support fo- 

cusing specifically on Ethnic Studies units. The emphasis on fundraising at 

the department and program level will only increase over time, and devel- 

opment of I~cers will need to learn how to maximize the potential of African 

American Studies units to raise extramural funds. 

Likewise, African American Studies faculty must be willing to play 

major roles in such fundraising efforts. However, the extraordinary work- 

load of most AAS professors makes it difficult for them to dedicate still 

more time and energy to an activity from which faculty traditionally shy 

away. One strategy might be to make fundraising considerably more trans- 

parent early in the educational process, so that graduate students are aware 
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of its necessity and of how it is done. This is clearly an administrative pri- 

ority that deserves continued attention. 

GNen the critical nature of all these factors to the institutional health 

of African American Studies units, Ford might consider ways it might edu- 

cate administrators and development officers to the particular needs and in- 

stitutional value of African American Studies departments and programs. 

For example, Ford might convene a meeting of development o~cers from 

universities with major African American Studies units to discuss fundrais- 

ing strategies. 

The Foundation might want to play a similar role in facilitating in- 

terinstitutional exchanges among African American Studies units, for it is 

dear from our review that there is far too little consistent communication 

between these programs. 

In our research, we encountered several platform models that Ford 

might support in order to encourage such exchange. One was the confer- 

ence entitled "Black Agenda for the 21st Century: Toward a Synthesis of 

Culture, History, and Social Policy" and convened at the University of 

Michigan. Drawing primarily but not exclusively upon scholars from the 

four member institutions of the Midwest Consortium for Black Studies, 

this meeting focused upon African American Studies and public policy is- 

sues and thus, by design, had little humanities contact. Nonetheless, its for- 

mat of formal papers followed by respondent commentary and open 

discussion worked well and spawned some constructive conversations. 

A second model was the "African Diaspora Studies on the Eve of the 

21st Century" conference held at the University of California at Berkeley. 

The first day of this two-day event involved a number of workshops to which 

AAS faculty throughout the University of California system were invited. 

A third example is the Committee on Institutional Cooperation 

(CIC) meeting to be convened at the University of Illinois. The CIC is the 

Midwestern association of public institutions known as the "Big Ten" and 

Penn State University. It coordinates interinstitutional exchanges among 

deans, unit heads, and administrators at a variety of levels. These meetings 

allow peers at eleven institutions the opportunity to compare notes on such 

issues as curriculum, administration, research, development, and organiza- 
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tional strategies. Directors of Afro-kanerican Studies programs in the Big 

Ten met twice over the last ten )fears, but meetings have not been organized 

in some time due to scheduling difficulties. Dianne Pinderhughes (Chair of 

Afro-American Studies at the University of Illinois) has worked with the 

CIC administrator to resume these meetings. One will be held in May 2000, 

and another should follow in the 2000-01 academic year. Silnilar working 

groups of the African and African American Studies faculty in the Univer- 

sity of California system generated the conference on the "African Diaspora 

Studies on the Eve of the 21st Century" at Berkeley in May 1998. 

~v~nat all of these gatherings have in common is the goal of generating 

scholarly exchange across institutional lines but within a relatively narrowly 

defined region. All are designed to facilitate the flow of administrative, cur- 

ricular, and research-planning information. Such events certainly need to 

occur at the national level as well, but too little attention has been paid to 

extending these meetings to the local level. The national meetings tend to 

enable individual scholars to establish professional networks; they do not 

consistently enable the building of links among universities and colleges in 

which these scholars labor. 

What appears to be desperately needed at both the national and local 

levels is sustained and open conversation regarding the growing number of 

advanced degree programs in African American Studies. At present, there 

has been no real attempt to keep track of such programs and, more impor- 

tantly, there is no clearinghouse of information such as course syllabi, cur- 

riculum designs, and program proposals through which schools might 

learn from each other’s experiences. 

On one hand, the diversity of M.A. and Ph.D. programs is such that 

what might work for one may not work for another. On the other hand, if a 

coherent field called African American Studies can be said to exist, then it 

behooves those active in it to strive for some coherence in the training of fu- 

ture scholars. One option is the accrediting system proposed by the National 

Council for Black Studies. Given the independence of these graduate pro- 

grams, such a system is doomed to failure without universal approval, which 

is simply not reasonable to expect. Another less prescriptive step, and one 

that Ford could facilitate, would be the convening of a meeting of the heads 
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of African Alnerican Studies graduate programs for a discussion of goals 

and strategies for dealing with student financial aid, collaboration with 

other departments on campus, curricula, introductory courses, job place- 

ment, research planning, and the like. One can envision the benefits to be 

gained from a published volume of papers from such a meeting--especially 

one appended with syllabi and program descriptions.37 

Finally, the Foundation might itself take on the creation and mainte- 

nance of a database of information regarding AAS graduate programs or, 

in the alternative, provide the funds necessary for an AAS program to set 

up such a database. In sum, greater intellectual consistency will be crucial 

in order to facilitate and sustain the construction of graduate programs that 

will produce scholars promote the field across narrow disciplinary lines. 

The response to the renaissance of the Department of Afro-American 

Studies at Harvard raises the issue of intellectual consistency. First, there is 

no single or dominant disciplinary organization. Faculty participates in the 

National Council for Black Studies (NCBS), the Association for the Study 

of Afro-American Life and History (ASALH), the American Studies Asso- 

ciation, and national disciplinary organizations. These groups reflect gen- 

erational differences, philosophical distinctions, and differently designed 

intellectual approaches. In a number of cases, ,aTe found that units had their 

own networks but (lid not consistently interact with each other. In other 

cases, the Ford grant stimulated outreach. UVa’s Woodson Center reached 

out to regional HBCUs; Cornell’s Africana Studies and Research (;enter 

partnered with regional colleges and universities, and an HBCU several 

states away. And, at Wisconsin, an African American Studies consortium 

was created linking Midwestern universities: Carnegie Mellon Michigan, 

and Michigan State. The University of Pennsylvania and Princeton Univer- 

sity have also formed an alliance, inspired by a Ford grant. 

Another important collaboration that we encountered in our review 

involved linkages being established between large research universities and 

small colleges. The Woodson Institute at the University of Virginia had 

taken a leadership role in developing a regional consortium "of schools in- 

terested in sharing resources and developing programs related to African 
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and African American Studies?’ This consortium grew out of the Ford- 

funded Chesapeake Seminar of 1997-99, which attracted faculty from 

HBCUs in the Chesapeake region. At Cornell, the ASRC’s Ford project link- 

ing upstate New York based consortium with Baltimore’s Morgan State 

University, was particularly impressive for its use of teleconferencing, dis- 

tance-learning technology, and its onsite "common seminar." 

The relationship between the institutionalization of African Ameri- 

can Studies and the diversif)Ting of faculty at schools where such units exist 

is a complex one--particularly with the diminished commitment to ethnic 

diversity at all levels at a number of major universities and colleges. The 

building of African American Studies units in the late 1960s and early 1970s 

created a mechanism, a highly strategic one, for adding blacks to college 

faculties that had long been segregated by race and also by gender. Although 

solne of these African American Studies units are now" celebrating their 

25th and 30th anniversaries, this approach to diversifying faculties has a 

mL, ced record in recruitment, retention, and promotion of Black professors. 

We see a high point of sorts on this front in the early and mid- 1980s, when 

many schools earmarking funds for the hiring of African American f;aculty 

members. The effectiveness of this strategy depended upon an institutional 

commitment to what came to be known as "Target of Opportunity" ap- 

pointments. Unfortunately, such appointments too often became the only 

way in which departments would hire individuals from underrepresented 

racial and ethnic groups (and in some cases, women). Over the past decade, 

the faltering interest in building an ethnically diverse faculty has been re- 

flected by the drying up of Target of Opportunity funds or, at some insti- 

tutions, by the use of such moneys to support spousal hires or the 

appointment of white males in particularly desirable specialization. 

A related issue involves the derision a unit must make about pursuing jun- 

ior versus senior faculty appointments in African American Studies. On the one 

hand, hiring at the junior level is risky for a number of reasons, the most obvi- 

ous of which is that it takes at least six years before the faculty member is tenured 

(if he or she is promoted at all) and thus becomes a stable factor in the curricu- 

lum and research agenda of the unit. This process is both time-consuming and 
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uncertain. On the other hand, making senior appointlnents can be problematic. 

In many cases, mainstream departments undervalue the work of African 

American Studies scholars, thereby rendering it difficult to muster the support 

necessary to conduct an effective recruitment. In cases where departmental sup- 

port for certain distinguished indMduals is forthcoming, the market value of 

established, well publishedAfrican American Studies scholars (esped ally, if they 

happen to be Black) can be inflated beyond the means of the given college or 

university. Even when the administration is willing to provide the requisite re- 

sources to make such appointments, senior faculty members in the given de- 

partment can sometimes resent the steps that would have to be taken to bring 

in the African American Studies scholar and undermine fl~e recruitment effbrt. 

That said, it is critical to note here that the exaggerated competition for high- 

profile African Alnerican Studies scholars applies to but a small fraction of those 

who work in the field. 

For Afro-American Stu dies programs it will also be important to make 

strategic choices in a number of new areas. Library Science, Computer Sci- 

ence, cultural and entertainment programming are but a few fields being 

shaped by radical changes in intbrmation technology. The needs of educa- 

tional institutions and of the African Alnerican community suggest that 

these areas would be prime ones for innovative curricular alliances. UCLA, 

for example, has created a collaboration between graduate programs in 

Afro-American Studies and the School of Education; a similar arrangement 

is being pursued with the School of Law. Links between Afro-American 

Studies and the new sectors being created by the information technology 

economy can generate exciting alliances. Harvard’s Afro-Aln Listserv is just 

one such example. For curricular as well as developmental purposes, pro- 

grams will need to consider the feasibility of such academic alliances. 

Notes 

I In the Pinderhughes-Yarborough report, the authors collectively refer to 

African American Studies programs, departments, institutes, etc., as "units:’ 
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Robert L. Harris., Jr., Darlene Clark Hine, and Nellie McKay, Three Essays: 

Black Studies in the United Stales (NewYork: The Ford Foundation, 1990), 

pp. 7-14. Also included in the current volume, see pp. :100-137. 

Harris, Hine, and McKay, pp. :15-16. 

For the sake of convenience, we will use the term "Black Studies" when dis- 

cussing the field generally. 

There are currently 8 universities that offer the Ph.D. in Black Studies: Clark At- 

lanta (Africana Women’s Studies), Harvard, Michigan State, Northwestern, 

Temple, UC Berkeley, University of Massachusetts at Amherst, and Yale. A 

full list of Black Studies programs funded by the Ford Foundation can be 

found in Appendix A. 

Civil Rights Act of 1964, Title VI, 42 U.S.C. § 2000d et seq. Prohibits discrimi- 

nation on the basis of race, color, and national origin in programs and ac- 

tivities receiving federal funding. 

The library is named for the noted African American historian who helped es- 

tablish ASRC curriculum and taught Black History at Cornell in the 1970s. 

The Institute was renamed the W~ E. B. Du Bois Institute for African and 

African American Research in the 2003-04 academic year. 

An Invitation to The Ford Foundation to Make a Grant in Support of Indiana 

University’s Afro-American Studies Summer Seminar Program 

(1996-1998), January 1995. 

lo Ford Foundation Interim Report, Black Atlantic Seminar, Indiana 

University/Bloomington, August 1997. 

1 Departmental Mission Statement from the Indiana University Department of 

Afro-American Studies Web site, July 1998. 

12 Brochure. Department of Afro-American Studies at Indiana University. Bloom- 

ington, August 1997. 

1~ CIP H~manities Study Group Report, Department of Afro-American Studies, 

April 6, 1998, Indiana University Document, conveyed by Associate Dean, 

M. Jeanne Peterson, College of Arts and Sciences, October 15, 1998. 

14 Indiana University Documents on faculty teaching, departm ental degree recip- 

ients, majors, enrollments, etc., through the 1996-97 academic year. 

1~ "African Diaspora Studie--Multiculturalism and Identity Construction: The 

Development of a Comprehensive Multidisciplinary Framework." Percy C. 

Hintzen and Margaret B. Wilkerson, Co-Principal Investigators, Proposed 

Project September 1995-1998, submitted to the Ford foundation, n.d. 

16 Barbara Christian reported that she was on forty-three Ph.D. committees; 

Percy Hintzen notes that he served on sixteen. Since the African American 
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Studies doctoral program had only just begun when this review was con- 

ducted, most, if not all, of these committees were for students in depart- 

ments other than African American Studies. 

17 In 1998, Margaret Wilkerson became Program Officer for Education and 

Scholarship; she was promoted to Director of Media, Arts and Culture 

in 2000. 

18 A Cultural Studies in the African Diaspora Prqject: A Proposal Submitted to the 

Ford Foundation. Valerie Smith and Marcyliena Morgan, Center for African 

American Studies, UCLA, undated document. 
19 CAAS has since been renamed the Ralph J. Bunche Center for African Ameri- 

can Studies in honor of the diplomat and first African American Nobel 

Peace Prize laureate. 

20 "CAAS. The UCLA Center for African American Studies, History and Mis- 

sion;’ UCLA Web site, July 10, 1998. 

21 No follow up was done to see whether the reviews took place. 

22 Mitchell-Kernan continues to serve as Dean of the Graduate Division. 

23 E-mail correspondence, December 3, 1999. 

24 Interview with M. Belinda Tucker, July 23, 1998. 

25 interview with Vice Chancellor for Academic Affairs Claudia Mitchell-Kernan, 

July 23, 1998. 

26 ASPIR, Aj?o-American Studies Program for Interdisciplinary Research, Final Re- 

port, UCLA Center for Afro-American Studies, 1991, p. 2. 

27 Tucker Interview, July 23, 1998. 

28 In 2002 CAAS received a $700,000 grant from the Ford Foundation’s Affirma- 

tive Action initiative to develop research on the impact of Proposition 206 

on UCLA admissions. 

29 Arnold Rampersad is currently at Stanford University, where he is the Sara 

Hart Kimball Professor in the Humanities, the Cognizant Dean for the Hu- 

manities, and a Professor in the English department. 

30 Letter from Carter G. Woodson Center Director Reginald Butler to Alison 

Bernstein, Vice President of the Ford Foundation, April 14, 1998. 

~1 A Proposal for Support of the Chesapeake Regional Seminar in Black Studies, 

Principal Investigator: Reginald D. Butler, Department of History, The 

University of Virginia. Undated document provided by Butler and the 

Woo&on Institute, p. 3. 

.~2 [In the original report,] ... the first week of the three-week 1999 program is 

included for illustrative purposes in an appendix following this portion of 

the report. The seminar included a fascinating array of scholars with a 

wide range of methodological training and substantive research interests, 
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including, for example, Peter Wood, Abdul Alkalimat, and Sharon Harley: 

Lecturers in the 1997 and 1998 programs were comparably talented. [The 

appendix has not been published in this version of the report.] 

33 1997-98 Annual Report, Carter G. Woodson Institute for African American 

and African Studies; May 1, 1998, pp. 7-8. 

34 1997--98 Annual Report, Woodson Institute, op. cir., p. 9. 

35 The Carter G. Woodson Institute Jbr AJ?o-American and AJ?ican Studies: An In- 

troduction and Overview. Document prepared for Dr. Dianne Pinder- 

hughes, Ford Foundation Representative, July 27, 1998. 

36 As of 2006, while the Consortium continues to do collaborative actMties, no 

autonomous Web site exists; information is housed within the African 

American Studies Web sites of participating institutions. 

37 Two such texts in other disciplines are Reconstructing American Literature: 

Courses, Syllabi, Issues, edited by Paul Lauter (1983) and Women of Color 

and the Multicultural Curriculum: Transforming the Classroom, edited by 

Liza Fiol-Matta and Miriam K. Chamberlain (1994). This latter volume in- 

cluded materials generated in the course of the Ford Foundation initiative 

on curriculum development focusing on ethnic women. 
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As Black Studies comes of age ha the t~aTenty-first century, it still has important 

intellectual and institutional challenges to confront. Although there are those 

who will forever question the legitimacy of African American Studies as an in- 

tellectual discipline, the field itself must move beyond such tiresome debates 

and focus instead on its continued growth and development. The wide range 

of ideologies, perspectives, and stances is testament to the continued evolution 

of the field. Indeed, the legitinaacy of such traditional disdplines as History and 

English is not questioned simply because diverse perspectives and emphases 

exist--sometimes within the same department. Sociology and Anthropology 

have undergone profound internal struggles over their direction and purpose, 

yet they continue to exist as legitimate and important areas of study. 

Why is Black Studies under such scrutiny? Certainly, African Ameri- 

can Studies scholars need not respond to such diversions every time a jour- 

nalist1 decides it’s time to write about a "crisis" in the field? To do so takes 

away from the important work that remains to be done. 

The Foundation recognizes the need for African American Studies to 

exist in American institutions of higher learning. For over 25 years, it has pro- 

vided support to African American Studies departments and programs at a 

limited number of institutions. It has also spread its resources beyond that 

number through the support of consortia that include a range of institutions, 

and graduate programs whose graduates go on to teach at diverse institu- 

tions. The Ford Diversity (formerly Minority) Fellowships program helps to 

sustain a diverse professoriate, many of whom go on to make contributions 

to African American Studies. The documents in this volume demonstrate 

how Foundation support extended to a variety of institutional arrangements 

that fostered creativity in formal and informal structures to benefit African 

American Studies and the university at large. These arrangements provide 

examples of not just "best practices" but working practices that ensure the 

long-term stability of this vitally important academic field. The reports also 

speak to the fact that many college students who take African American Stud- 

ies courses go on to become teachers, journalists, activists, lawyers, and doc- 

tors committed to a more democratic society. These students--and their 

professions--have benefited greatly from African American Studies. 

The Foundation’s most significant contribution can be found in the 

partnerships it established through its grant making with individual schol- 
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ars, institutions of higher education, professional organizations, film mak- 

ers, and others committed to advancing African American Studies toward 

the substantive transformation of American higher education to become 

more diverse and inclusive. 

Although the last report Ford commissioned to analyze its grant mak- 

ing in African American Studies was completed seven years ago in 2000, the 

Foundation has not wavered in its continued commitment to Black Stud- 

ies. Between 2000 and 2006, the Foundation made grants totaling $12.5 

million dollars to support academic departments and programs, special 

initiatives and research in the field of African American Studies. 

From the beginning of its commitment to the field, Ford has funded 

institutionalization as a critical and substantial area in need of support. 

This prioritization is consistent with what Robert L. Harris predicted sev- 

enteen )fears ago in his essay, "The Intellectual and Institutional Develop- 

ment of Africana Studies.’’2 In what Harris described as "the fifth stage in 

the development of African American Studies," he anticipated that we 

would witness the creation of a national network of Ph.D. programs, lead- 

ing to greater professionalization of the field. Indeed, there are now eight 

universities3 that offer the Ph.D. in African kanerican or Africana Studies. 

Despite precarious funding scenarios at public higher education institu- 

tions in particular, a number of institutions that have programs and depart- 

ments plan to establish Ph.D. programs.4 

There is no question that African American Studies has significant issues 

and challenges it must face if it is to survive. Many of these have been enu- 

merated in the various reports over time, and continue to resurface, indi- 

cating the need to give them attention and support. Some of the core 

challenges that require attention and support are discussed below. 

African American Studies and the Challenge of IdentiU 

We must draw a distinction between the health of African American 

Studies as a scholarly field of study and the status of Afi’ican American 

Studies programs and departments within specific institutions. Although 

the two are related, they are distinct. While the scholarly field of Afl’ican 
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American Studies is thriving, and while African American Studies depart- 

ments and programs at elite schools appear to be healthy and flourishing, 

such is not the case at many public higher education institutions where 

programs and departments no longer receive support from university ad- 

ministrators. In fact, programs at many public institutions and smaller pri- 

vate colleges appear to be struggling for their existence. A purposeful effort 

is needed to ensure that these programs have the resources and support 

necessary to thrive as viable academic and pedagogical units. 

African American Studies and the Challenge of Black Communities 

None of us can forget the images of Hurricane Katrina’s devasta- 

tion, but what the world was unprepared for was the stark division be- 

tween the haves and the have-nots that emerged along racial lines. 

Given the continued crises facing Black communities worktwide, 

African American Studies as a field must reevaluate its commitments to 

issues and communities outside of the academy. From its inception, 

African American Studies has articulated the need for a relationship be- 

tween scholarship and a social and political agenda that advances the 

interests of Black people. As those interests and identities became 

transformed, and as the field itself sought academic legitimacy, this re- 

lationship between scholarship and activism (though still articulated as 

a central goal of the field) has become more complex, and has, in some 

cases, ceased to exist. 

African American Studies and the Challenge of Gender and Sexuality 

African American Studies has yet to fully embrace scholarship on 

gender and sexuality; especially the latter. Black women scholars have yet to 

receive widespread recognition for their scholarship and leadership. Yet, 

they are among the field’s hardest and most devoted workers. There is a 

great deal of anecdotal evidence about the price Black women have paid in 

terms of their health and the sacrifice of their own scholarship, and an 

emerging body of literature is beginning to document these claims.5 Fur- 

ther investigation is needed in this area and programs to remedy the situa- 

tion must be put in place. 
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African American Studies and the Challenge of Globalization 

As the demographics of the United States change so too does the 

composition of the Black student population. The field needs to become 

more inclusive to reflect the multidimensional histories and cultures of 

that population while not losing sight of the history and specificity of 

Black experiences and struggles both locally and globally. 

African American Studies and the Challenge of Technology 

Today, African American Studies, like the rest of higher education, 

must confront the transformations brought on by technology.6 Increasingly, 

faculty are asked to incorporate new technological tools into their teaching. 

African American digital texts point to new directions in the teaching and 

presentation of Black Studies. It is essential that doctoral programs in Black 

Studies incorporate technology as a necessary tool of the trade, and look to 

ways in which technology can be used to enhance research and pedagogy in 

the field, and build stronger linkages to Black communities. 

African American Studies and the Challenge of the Pipeline 

One of the most pressing issues facing the field is that of an adequate 

pipeline of scholars. As a consequence of the challenges to affirmative ac- 

tion programs, the number of African American students entering and 

completing doctoral programs is still very low. Ironically, this phenomenon 

may influence the racial diversity of African American Studies. 

It is important to note, however, that although there are far too few young 

people of color purstfing academic careers, the problem of the pipeline has be- 

come a convenient excuse used by departmental and university administrators 

who are resistant to diversifying the faculty: There is a historyin higher educa- 

tion of departments dismissing qualified interdisciplinary Black candidates for 

not meeting the criteria of the individual discipline. Oftentimes such scholars 

who would be highly sought after byAfrican American Studies because of the 

intellectual contribution they make to the field are less attractive to traditional 

disdplines. This is a problem African American Studies shares with a number of 
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other interdisciplinary programs and is one of the primary reasons that many 

call for autonomy in the hiring and tenuring of faculty. 

African kanerican Studies and the Challenge of Leadership Succession 

Leadership development is necessary to ensure sustainability in 

any field. Historically; African American Studies programs and depart- 

ments have relied on the long-term leadership of a few charismatic indi- 

viduals. Generational shifts require the emergence of a new cadre of 

intellectual and institutional leadership to ensure the stability and 

longevity of the field. 

African American Studies and the Challenge of Collaborations and 

Partnerships 

The relationship and tensions between African kanerican Studies and 

African Studies requires further thoughtful analysis. In some institutions 

these two fields have established collaborative relationships; in others they 

can be quite contentious. The very different intellectual origins of the two 

projects are of importance here: nineteenth- and early twentieth-century 

scholars of the Black experience insisted upon the importance of Africa to 

the experiences of Africans in the Diaspora, as did the students and faculty 

who helped to establish the first academic programs in the late 1960s. 

As Huggins noted in his report,7 contemporary African American 

Studies departments and progrmns emerged from an environment of 

broader social change, protest, and struggle. In contrast, many African Stud- 

ies programs were founded during the period of decolonization as area stud- 

ies programs, some of which were funded by the U.S. government. 

Continued exploration of the relationship between African American and 

African Studies is needed as more African American Studies programs seek 

to broaden their perspectives to include Africa and the African Diaspora. It is 

also necessary to understand the institutional and intellectual relationship 

between African American Studies and Ethnic Studies as both fields continue 

to grow. 
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African American Studies and the Challenge of Building a Professional 

Network 

As the number of Ph.D.s continues to grow; it is incumbent upon the 

field to consider what type of national organizational structure is needed 

to evaluate programs and departments and provide a space for scholars of 

African American Studies to gather and chart new directions for the field. 

This is by no means a call for a common curriculum; the issue here is the 

strengthening of professional networks. 

Currently, there are at least two national organizations that might serve 

this purpose: the National Coundl for Black Studies (NCBS), and the Associa- 

tion for the Study of African American Life and History (ASALH). While 

NCBS has as one of its goals to "establish standards of excellence;’ ASAEH has 

established collaborations with such organkations as the American Historical 

Assodation with which it grams book prizes. Further, ASAEH’s journal is com- 

prised of an editorial board that reflects ideological and methodological diver- 

sitT. Support is needed to build the capadty of these organizations as they face 

fluctuating memberships, as they struggle to keep abreast of emerging technol- 

ogy; and as they reflect on how best to serve thdr members and the field. 

As the reports have all affirmed, there is little question that sustain- 

ability is perhaps the greatest challenge and most important goal currently 

facing African American Studies. Although lnost would agree that the in- 

terdisciplinary nature of African American Studies is one of its strongest as- 

sets and that it is important to maintain ongoing dialogue and debate with 

traditional disciplines, if the field is to survive, it must be able to stand on 

its own feet institutionally. In many institutions this means departmental- 

ization and the ability to hire and tenure faculty without having to rely on 

other departments for joint appointments. Furthermore, African American 

Studies units will need strong and permanent financial footing. To do so 

will require a coalition of support including foundations. Most impor- 

tantly, it will require committed university administrators who are in the 

position to direct their development offices to work with African American 



238 [] Inclusive Scholm’ship: Developing Black Studies in the United States 

Studies units to create a compelling message, and identify and nurture po- 

tential donors. 

Since its modest beginnings, African American Studies has stood at 

the forefront of cutting-edge approaches and interpretations. As the field is 

strengthened, it will greatly influence and enhance the position of all inter- 

disciplinary units within the arts and sciences. The intellectual future of the 

field is bright. To realize this potential, a strong institutional future for the 

field of African American Studies is a necessity. 

Notes 

See "Black to the Future: Where Does African American Studies Go From 
Here?" by Chanel Lee. New" York: The Village Voice, Fall Education Supple- 
ment 2005. 

See current volume, Part II: pp. 106-115. 

The institutions that award the Ph.D. in Black Studies are Clark Atlanta 
(Africana Women’s Studies); Harvard; Michigan State; Northwestern, 
Temple; University of California, Berkeley; University of Massachusetts, 
Amherst; and Yale. A full list of African American Studies Programs funded 
by the Ford Foundation that were evaluated for these reports can be found 
in Appendix A. 

Both Boston University and the University- of Iowa offer concentrations in 
Black Studies at the Ph.D. level. Also, there are numerous M.A. programs in 
Black Studies. 

5See also DuCille, Ann. "The Occult of True Black Womanhood: Critical De- 
meanor and Black Feminist Studies." In Female Subjects in Black and 
White: Race, Psychoanalysis, Feminism, eds. Elizabeth Abel, Barbara 
Christian, and Helene Moglen, Berkeley: University of California Press, 
1997. Originally published in Signs: Journal of Women in Culture and 
Society 19, no. 3 (1994), pp. 591-629. Reprinted in The Second Signs 
Reader, (Chicago: University of Chicago Press, 1996). 

Consult Report to the Ford Foundation on Black Studies and Technology by 
Abdul Mkalimat, University of Toledo, June 5, 2006. 

See current volume, Part I: pp. 10-92. 
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Black Studies Programs 
Funded by the Ford Foundation 



School 

Cornell University 

Harvard University 

~Tames of 

Departments and 

Web Site Address 

Chair of 

Department Ford 

(as of September 2006) Evaluations 

Institutionalization Timeline: 

Degrees Offered and Ford 

Grant History~ 

Africana Studies & 
Research Center 
www.asrc.cornelLedu 

Salah M. Hassan O’Meally-Smith, 1994 

Pinderhughes- 
Yarborough, 2000 

1970: BA 
1971: MPS 

1991:$261,643 
1999:$250,000 
’Ibtal $ 511,643 

1968: Faculty Committee 
on African and Afro- 
American Studies formed 

1969: Department established 
and Institute proposed 

1969: Undergraduate 
concentration program 
established 

1975: Institute established 

1995:$250,000 
2001: Ph.D. program 

established 

Total $250,000 

African and African 
American Studies 
www.aaas.fa s.harvar d.edu 
W. E. B. Du Bois Institute 

for African and African 
American Research 

http://duboisofa s.harvard. 
eduiindex.html 

Henry Louis Gates, Jr. O’Meally-Smith, 1994 

Pinderhughes- 
Yarborough, 2000 

Indiana University Afi’ican American and 
African Diaspora 
Studies 
www.indiana.edu/ 

~afroalner 

Valerie Grim O’Meally-Smith, 1994 

Pinderhughes- 
~Srborough, 2000 

1970: Department established 
1975-6: BA 
1983: Ph.D. minor 

1990:$300,000 
1997-9: M.A. 
2006: Developing Ph.D. 
Total $300,000 



School 

Michigan State 

University 

University of 

California, 

Berkeley 

Names of 

Departments and 

Web Si~e Address 

African American and 

African Studies 

http://una-~v.msu.edu/ 

~aaas/ 

Chair of 

Department 

(as of September 2006) 

Gloria Stephens Smith 

Ford 
Evaluations 

O’Meally-Smith, 1994 

Institutionalization Timeline: 

Degrees Offered and Ford 

Grant History* 

1990:$316,000 
1991:$180,125 
2002: Ph.D. 
2002: Established under- 

graduate program, which 
is a specialization in Black 
American and Diasporic 
Studies 

Total $496,125 

1970: Program established 

within ethnic studies 

1970: B.A. 

1975: Department established 

1991:$300,000 

1999:$350,000 

2000:$35,000 
Total $685,000 

African American 
Studies 
http://violet.berkeley 
edu/-africami 

Stephen A. Small O’Meally-Smith, 1994 

Pinderhughes- 
Yarborough, 2000 



School 

University of 

California, 

Los Angeles 

University of 
Michigan 

University of 
Pennsylvania 

Names of 

Departments and 
Web Siw Address 

Chair of 

Department Ford 

(as of September 2006) Evaluations 

Institutionalization Timeline: 

Degrees Offered and Ford 

Grant History* 

Afro-American Studies 
www.affo-am.ucla.edu 

Ralph J. Bunche Center 
for African American 
Studies at UCLA 
http://www.bunchecenter. 
ucla.edu/frames/ 
index.html 

Brenda Stevenson O’Meally-Smith, 1994 

Pinderhughes- 
Yarborough, 2000 

1969: Center for African 
American Studies 
established (later became 
the Bunch Center) 

1974: Department established 
1974: B.A. 
1980: M.A. 
1988:$312,000 
1996: M.A./J.D. dual degree 
1999:$250,000 

Total $562,000 

Center for Afroamerican 
and African Studies 
www.umich.edui 
~iinet/caas 

Kevin Gaines O’Meally-Smith, 1994 1966: Center established 
1970: Undergraduate 

students can have a minor 
or concentration 

1988 (8800473) 300K 
2005: Graduate certificate 
Total $300,000 

Center for Africana 

Studies 
www.sas.upenn.edui 

afficana 

Tukufu Zuberi O’Meally-Smith, 1994 

Pinderhughes- 
Yarborough, 2000 

1970: Program established 
1970: B.A. or minor 
1991:$326,700 
"lbtal $326,700 



School 

University of 
Virginia 

Names of Chair of 

Departments and Department Ford 

Web Site Address (as of September 2006) Evaluations 

Institutionalization Timeline: 

Degrees Offered and Ford 

Grant History* 

Carter G. Woodson Scot French, Interim O’Meally-Smith, 1994 1981: Institute established 

Institute for African- Director 1981: B.A. or minor 

American and Pinderhughes- 1981: Predoctoral and 

African Studies Yarborough, 2000 postdoctoral program 
www.virginia.edu/ 2004:$300,000 
woodson Total $300,000 

Afro-American Studies Craig Werner O’Meally-Smith, 1994 1970: Department established 

http:iipolyglot.lss.wisc. 1970: B.A. 

edu/aas/ Pinderhughes- 1980:$300,000 

Yarborough, 2000 1983: M.A., Ph.D. minor 
~Ibtal $300,000 

African American Robert Stepto O’Meally-Smith, 1994 1969: Department established 

Studies 1969: B.A. and concentration 

ww~aT.yale.edu/ 1969:$184,000 

afamstudies 1978: M.A. 

1989:$300,000 

University of 
Wisconsin 

hale University 

2000: Ph.D. 
Total $484,000 

*The grants listed here were specifically earmarked for institutionalization projects and curriculum development. 

Midwest Consortium on Black Studies 

Currentl,v, there is no Web site information available for the Midwest Consortium. 
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188-89, 222-23 
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Afzal-Khan, Fawzia, 143 

Aldridge, Delores, xx 

Alkalimat, Abdul, 228n.32 

Allen, Robert, xxii-xxiii n.3 
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baby boom, 17, 71 

"Back to the Basics: Black to the Future" 

conference, 149 

Bailey, Ronald, xx 
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Banks, William M., 34 
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Program, 19 

Beavers, Herman, 205 
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Bennett, Lerone, 59 

Berlin, lra, 110 

Bernstein, Alison, xxi 
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Bethel Literary and Historical 

Association, 92 

Beyond the Melting Pot (Glazer and 

Moynihan), 94 

Biddle, Sheila, vi-vii, x~; xviii, xix, xx 

biology, 22 

Bischoff, Phyllis, 196 

"Black Agenda for the 21 st Century: 
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tory, and Social Policy" conference, 

213,216-18,222 
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Black Reconstruction (Du Bois), 76n.28 
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ies and Research, xxiii n.4, 153-54 
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bias of, presumed, 44, 76n.28 

collaboration by, 110-11,133-37 

criticism of, 120-21, 122n.2 

Harris, Hine, McKay Report on, 107-11 

isolated/marginalized, 132-33 

problems of, 68-69 

scarcity; 7-8, 37-38, 67~8, 73, 107, 115 

scholarships/fellowships for, 108 

Black Student Alliance, xi, 34-35 

Black student movement 
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Edwards on, 46 

Harris, Hine, McKay Report on, 95-97 

Huggins Report on, 25-28, 74n.10 

Black students 

alienated/isolated, 30, 39-40, 49-50, 

65-66, 69, 76n.23 

career-oriented, 47, 63, 69, 72, 77n.38 

enrolhnent, 18-20, 30, 65, 77n.42, 171 

fellowships for, 7-8, 108 

humanities seen as racist, 24-25 

identity of, 41-43 

malaise among, 38-40, 76n.23 

problems of, 19-20, 69-70 (see also 

Black student movement; Black stu- 

dents, alienated!isolated above) 

racial hostility toward, 65, 77n.43 

"turf"!autonomy for, 39-41, 47, 

49-51, 58 

Black Studies. See also Black Women’s 

Studies 

abandoned!ridiculed, 41 

"Black Studies: An Overview" (Hine), 

xvi, xix, 81-83, 89, 100-111 

"Black Studies in the Midwest" 

(McKay), xvi, 83-84, 89, 112-16 

continuing challenges for, 231-38 

curriculurn, 104-6, 110, 112 

debate!disr uptions over, 31, 75n. 14 

Edwards on, 46 

as field vs. discipline, 104 

Ford Foundation’s role in institutional- 
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Stevenson, Brenda, 200 
Strickland, William, 59 
Students for a Democratic Society 

(SDS), 36 
systems analysis, 24 

Target of Opportunity appointments, 225 

Telluride Association, 183 

Temple LTniversit); xxiv n.18, 6, 170, 

226-27n.5 

terminology, 101-2, 169-70. See also spe- 

cific terms; specific terms 

Tesfagiorgis, Freida, 152, 214 

Theorizing Black Feminisms (lames and 

Busia), 153 

Thompson, Carol, 179 

Thompson, Robert, 53 

Thornton, Michael, 152 

Three Essays: Black Studies in the United 

Staws. See Harris, Hine, McKay 

Report 

Title VI, 175,227n.6 

transformation, xxiv n. 10 

Transition, 143-44, 180 

Trotter, Joe ~A(, Jr., 213,216 

Tucker, M. Belinda, 202 

Turner, lames, 33, 149 

UCLA (University of California, Los 

Angeles) 

Afro-American Studies Program, 57, 60, 

77n.35, 199 

Afro-American Studies Program fbr In- 

terdisciplinary Research, 148-49, 201 

"Back to the Basics: Black to the Fu- 

ture" conf?rence, 149 

Black Studies program, 106 

Center for Afro-American Studies, 

148-49, 198-203,219, 228n.19, 

228n.28 

Cultural Studies in the African Dias- 

pora Project, 196-98 

"Decline in Marriage Conf?rence," 149 

Ford Foundation grants to, xix 

Institute of American Cultures, 198, 

200, 202 

O’Meally, Smith Report on, 148-49 

Pinderhughes, Yarborough Report on, 

196-203,221,226 

"Put Your Hands Together" 

conference, 197 

"Race, Class and Citizenship" 

conference, 197 

recommendations, 203 

research centers, 102 

"Rhapsodies in Blax" symposium, 

197-98 

shoot-out (1969), 102-3 

"A War on Drugs or a War Against the 

African-American Community?" 

conference, 149 

Ujamaa Society, 37 

undergraduate centers, 57-58 

United Negro College Fund, xii 

universities. See colleges/universities; and 

specific universities 

University of California, Berkeley 

African American Studies department, 

xi, 175, 187-95,219 

African American Studies Ph.D. pro- 

gram, xix, xxiv n. 18, 170, 187, 190, 

192, 194, 227n.16 

"African Diaspora Studies, Multicultur- 

alism, and Identity Construction" 

project, 187-89 

"African Diaspora Studies on the Eve of 

the 21 st Century" conference, 

188-89, 222-23 

Afro-American studies program, 34, 55, 

64-65 

American Studies program, 219 

Asian studies program, 34 

Black student movement at, 33-34 
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Black Studies department, 127-28 
Black Studies Ph.D. program, 

226-27n.5 
"Break the Cycle" program, 194 
budget cutbacks, 147 
Center fbr the Teaching and Study of 

kanerican Cultures, 188, 191,194 
Chicano studies program, 34 
College of Letters and Sciences, 33-34 
"Conditions in the African Diaspora" 

lectures, 188 
The Diaspora, 189 
"Diversifying African Studies" 

project, 194 
Division of International and Area 

Studies, 190-91 
Ethnic Studies, 54, 188, 190-91, 

194, 219 
faculty administrative/teaching load, 

191-93, 196 
faculty hiring, 193, 195 
Huggins Report on, 33-34 
"Multiculturalism, Identity, and Dias- 

pora" colloquia, 188 
Native American studies program, 34 
O’Meally, Smith Report on, 126-28, 

130, 132, 147-48 
overseas studies program, 194 
Partnerships in Education, 148 
Pinderhughes, Yarborough Report on, 

187-96 
Poetry Center, 148 

recommendations, 195-96 
separatism at, 40 

bNiversity of California, Los Angeles. See 

UCLA 
University of California, Riverside, 77n.40 
University of California, Santa Barbara, 65 
University of Chicago, 45 
University of Chicago School of 

SociologB 93 
University of Cincinnati, 65 
University of Illinois, Chicago, 51 
University of Illinois, Urbana/Champaign, 

62-63 
University of Illinois- Chicago Circle, 61 

University of Indiana, 55, 127-28 
University of Maryland, 136-37 
University of Massachusetts, Amherst, 

~xiv n.18, 113, 170, 226-27n.5 
University of Michigan 

Afro-American studies, 65 
"Black Agenda for the 21 st Century: 

Toward a Synthesis of Culture, His- 
torB and Social Policy" conference, 
213,216-18,222 

Black Studies department, 127-28 

(;enter for Afro-Arnerican Studies, 150 
Midwest Consortium for Black Studies, 

212-14, 216-17, 229n.36 
O’Meally, Smith Report on, 126-28, 

149-50 
Pinderhughes, Yarborough Report on, 

216-18 

"Race, Culture, and the Politics of Intel- 
lectual Inquiry" colloquia, 150 

racial incidents at, 113 
"Reflections and Revisions: Twenty 

Years of Afro-American and African 

Studies" conf?rence, 150 
research centers, 102 

University of Mississippi, 110 
University of Namibia, 194 
University of Pennsylvania 

Afro-American Studies Program, 205-6 
(;enter for the Study of Black Life and 

Culture, 131 
Center l:br the Study of Black Literature 

and Culture, 151,205~5 
collaboration at, 134 
O’Meall,v, Smith Report on, 126, 131, 

150-52 
Pinderhughes, Yarborough Report on, 

204-6 
"Reshaping Afro-American Studies" 

project, 204-5 
Richard Wright Lectures, 206 

University of Rhode Island, 54, 57 
University of South Florida, 170 
University of Texas Law School, 

xvii, 161 
University of the West Indies, 194 
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University of Virginia. See also Carter G. 

Woodson Institute 

African American and African Studies 

Prograrn, 210 

Distinguished Majors Program, 210 

Emerging Scholars Program, 207-8, 210 

fundraising, 211 

Holsinger Project, 207-9 

Pinderhughes, Yarborough Report on, 

206-12 

recommendations, 212 

"Rethinking African American Studies" 

seminar, 207, 228no32 

Venable Lane Project, 208-9 

University of Warwick, 194 

bNiversity of Western Ontario, 194 

University of Wisconsin, Madison 

African American Studies department, 

152, 154,215 

"African American Urban Studies" sem- 

inar, 213 

Afro-American Studies department, 

152,214 

"Afro-American Studies in the 21st 

Century# conference, 153-54 

Black Feminist Working Symposium, 

153-54 

Black Studies department, 127-28 

"Black Women’s Seminar," 213 

Ford Foundation grants to, xix 

Haven Center for the Study of Social 

Change, 154 

interdisciplinary work at, 133 

Midwest Consortium for Black Studies, 

212-14, 216-17, 229n.36 

O’Meally, Smith Report on, 125-28, 

131-33, 152-54 

Pinderhughes, Yarborough Report on, 

212-15 

racial incidents at, 113 

University of Zimbabwe, 194 

University Press of Virginia, 209 

utilitarianism, 22, 24 

Van Deburg, William, 152 
Vietnam War, 20 

Wi E. B. Du Bois Institute for Afro- 

American Studies. See Du Bois 

Institute 

W:alker, Alice, 109-10 

Ward, E Champion, xii-xiii 

"A War on Drugs or a War Against the 

African-American Community?" 

conference, 149 

Waugh, Scott, 199 

Werner, Craig, 152 

Wesley; Charles H., 92 

Wesleyan University 

Afro-American studies program, 

53-54, 65 

Black student movement at, 31, 37-38 

(;enter for Afro-American Studies, 57, 

77n.34 

Huggins Report on, 31, 37-38 

Malcolm X House, 66 

racial hostility" toward Black 

students, 65 

separatism at, 40 

West, Cornel, 6-7, 121,122n.2, 178-79 

Western tradition, 23 

White, Deborah G., 109-10 

White, E. Frances: Sierra Leone’s Settler 

Women Traders, 109 

Wieseltier, Leon, 122n.2 

Wilkerson, Margaret, xv, xvii, xix, xxi, 164, 

171,192-93,208,227n.17 

Wilkins, Roger, xiii-xiv 

William Penn Foundation, 206 

Williams, Franklyn, 58 

Wilson, William Julius, 178, 180 

Wisconsin Public Radio, 214 

Wisconsin State Historical Library, 214 

Wood, Peter, 75n.18,228n.32 

Woodson, Carter G., 43-44, 92,208 

Woodson Institute. See Carter G. Wood- 

son Institute 

Work Study, 18-19 

Wright, George, xx 

Wright, John, xx 

Wynter, Sylvia, 59 

Xerox Foundation, 205-6 
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Yale University 

African American Studies Ph.D. pro- 

gram, xxiv n.18, 134-35, 155 

African American Studies program, xi 

Afro-American Studies department, 

154-55 

Afro-American studies program, 34-35, 

53, 57, 63 

Black Student Alliance, xi, 34-35 

Black student movement at, 34-35 

Black Studies Ph.D. program, 226-27n.5 

Black Studies prograrn, 35, 106 

collaboration at, 134-35 

film conference, 155 

grants to, xv, 140 

Huggins Report on, 5, 34-35 

intellectual isolation at, 133 

O’Meally, Smith Report on, 126, 130, 

132-33, 154-55 

Yarborough, Richard, vn, xvn-xvm, xx~, 

161-62, 199-200, 202. See also 

Pinderhughes, Yarborough Report 





Sent: 

To: 

Subject: 

SaNe, Eunice N <eunice@emaiLunc.edu~ 

Monday, March 5, 2012 2:36 PM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

RE: AFAM Instructional Budget Review Mtg 

Oops _lackie: forgot to mention...except Tuesday :t3 :t.00pm-2.30pm. 

Best wishes, 
Eunice 

From: SaNe, Eunice N 
Sent: Monday, March 05, 20:t2 2:33 PM 
To: Chapman, Whitney C 
Subject: RE: AFAM Instructional Budget Review Mtg 

Hi Jackie, 

It was good to touch base this morning. 

I will be responding to Whitney shortly indicating that all the dates and times work for me. 

Best wishes, 
Eunice 

From: Chapman, Whitney C 
Sent: Monday, March 05, 20:t2 12:53 PM 

To: SaNe, Eunice N 
Subject: FVV: AFAM Instructional Budget Review Mtg 

HI Eunice, 

Could you tell me which of those dates and tirnes {below) work for you? Then I will be able to confirm the rneeting with ever’gone. 

Best, 

Whitney 

Emm= Wold, 3ackie 
Seat= Friday, March 02, 2052 ~2:25 PM 
Te= Chapman, Whitney C 
Sabje~t= RE: AFAM Instructional Budget Review Ntg 

Hi Whitney, 

As far as I can te~l, ~ am free for any of these t~mes and dates, just let me know and I will be there. 

Thanks, 

Jackie 
Bus~ness 

E~= Chapman, Whitney C 
$eBt= Friday, March 02, 2052 ~0:39 AN 

Te= Wold, 3ackie; Sahle, Eunice N 
$~bje~t= AFAN Instructional Budget Review Ntg 
l~o~aB~e= High 

Good Morning, 

I have been asked to schedule the AFAM Instructional Budget Review meeting with you, Jonathan Hartlyn, Tammy McHale, and Ryan Greenway. The meeting will 

be approximately 90 minutes length and held in our conference room, South 205. Please let me know when you would be available for a 90 minute meeting during 

the following time slots: 

Tuesday, March 13 

lpm-2:3Opm 

3:30pm-5pm 

Thursday, March 15 

3:30pm-5pm 

Tuesday, March 20 

lpm-5pm 

Best, 

Whitney 

Whitney C. Chapman 

Administrative Assistant 

Office of the Dean 

College of Arts and Sciences 

UNC-Chapel Hill 

Campus Box 3100 

Chapel Hill, NC 27599-31~ 

919/962-1165 

wcchapma @ema~l.unc.edu 



FFom: 

Sent: 

To: 

Subject: 

Wold, Jackie <jwold@email.unc.edu> 

Monday, March 5, 2012 4:17 PM 

Chapman, Whitney C <wcchapma@email.unc.edu>; SaNe, Eunice N <eunice@email.unc.edu> 

RE: AFAM Instructional Budget Review Mtg 

Thanks Whitney --I have it marked on my calendar. 

Jackie Wold 

Business Officer 
p. 919962.2788 

From: Chapman, Whitney C 
Se~t~ Monday, March 05, 20~2 2:~ PM 

¯ e~ SaNe, Eunice N; Wold, Jackie 
S~bject~ RE: A~M Instructional Budget Review N~ 

Wonderful thank you for your responses. ~ will confirm tMs meeting for Thursday, IV~arch 15 [torn :~:30pm-.5~rn ~n our conference room, South 205 

B est, 

Whitney 

F~m= SaNe, Eunice N 
Sent~ Monday, March 05, 2012 2:4~ PM 
Te~ Chapman, Whitney C; Wold, Jackie 
Subject~ RE: AFAN Instructional Budget Review Ntg 

Dear Whitney, 

I hope this note finds you well. The only time I am not available is Tuesday, March :13 at 1.00-2.30pm. 

Best wishes, 
Eunice 

From-" Chapman, Whitney C 
Sent-" Friday, March 02, 2012 10:39 AM 

To; Wold, Jackie; SaNe, Eunice N 
Subject: AFAM Instructional Budget Review Mtg 

Good Morning, 

I have been asked to schedule the AFAM Instructional Budget Review meeting with you, Jonathan Hartlyn, Tammy McHale, and Ryan Greenway. The meeting will 

be approximately 90 minutes length and held in our conference room, South 205. Please let me know when you would be available for a 90 minute meeting during 

the following time slots: 

Tuesday, March 13 

lpm-2:3Opm 

3:30pm-5pm 

Thursday, March 15 

3:30pm-5pm 

Tuesday, March 20 

lpm-5pm 

Best, 

Whitney 

Whitney C. Chapman 

Administrative Assistant 

Office of the Dean 

College of Arts and Sciences 

UNC-Chapel Hill 

Campus Box 3100 

Chapel Hill, NC 27599-3:~00 

919/962-:H65 

wcchapma @ernail.unc.edu 



From: 

Sent: 

To: 

Subject: 

Janken, Kenneth R <krjanken@email.unc.edu~ 

Tuesday, March 6, 2012 7:00 PM 

Rucker, Walter C <wrucker@email.unc.edu>; SaNe, Eunice N <eunice@email.unc.edu> 

RE: Need SWAH 408 set up for Fall 2012 

need to learn to read emails more carefully. It escaped me that Tanya Kinsella was suggesting a specific person for SWAH 408 I agree with you, Walter. 

Kenneth R Janken 
Professor of Afro-Arnerican Studies 
Department of African and Afro-American Studies 
109 Battle Hall, CB# 3395 
Universi~z of North Carolina 
Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 
(919) 966-2694 (~?x) 

Click on a link for information about my publications: 
http://ww~umass.eduiumpress/spr 97/ianken html 
http ://uncpr ess.unc, edu/books/T-8059.html 
http :/ /undpress.nd. edu/book/PO07 80 
http ://undpress.nd edu/book/P00723 

Fromi Rucker, WalterC 
Sent: Tuesday, March 06, 2012 4:59 PM 
To: Janken, Kenneth R; SaNe, F.unice N 
Subject: RE: Need SWAH 408 set up for Fall 2012 

Dear Eunice and Kenneth, 

I would be cautious about having an external source provide suggestions about how we should staffa Departmental course. SWAH 408 should be on the books, but Mutima usually does 

the intermediate and advanced Swahili courses (and I assume that LAC qualifies as one or the other). Perhaps Mamarame should be consulted before a decision is made about who should 

teach SWAH 408 

Best, 

Waiter 

Walter Rucker 
Associate Professor & Associate Chair 
African & Afro-American Studies 
UNC-Chape[ Hill 
107 Battle Hall 
Chapel }{ill, NC 27599-3395 
Phone: 919-%2-2342 
http ://afriafam. unc. edu/peopleiw alter-c.-mcker 

..... Original Message ..... 
From: Janken, Kenneth R 
Sent: Tuesday, March 06, 2012 4:55 PM 
To: Sahle, Eunice N; Rucker, Walter C 
Subject: FW: Need SWAH 408 set up for Fall 2012 

It looks as if this is something we’ve done in the past. Ho~v should we handle this? 

Kenneth 

Kenneth R. Janken 
Professor of Afro-American Studies 
Department of African and Afro-American Studies 
109 Battle Hall, CB# 3395 
Univcrsity of North Carolina 
Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 
(919) 966-2694 (fax) 

Click on a link for information about my publications: 
http://ww~,umass.eduiumpress/spr 97/ianken html 
http ://uncpr ess.unc, edu/books/T-8059.html 
http :/ /undpress.nd. edu/book/PO07 80 
http ://undpress.nd edu/book/P00723 

From: Tanya Kinsella [tekinsel@email.uaac.edu] 
Sent: Tuesday, March 06, 2012 9:22 AM 
To: Sahle, Eunice N; Janken, Kemaeth R; Rucker, Walter C 
Subject: Need SWAH 408 set up for Fall 2012 



As you know, UNC’s Languages Across the Curricul um (LAC) program enables students to use their language skills in a varie~ of courses outside the departments of languages and 
literatures. To date, we have ofl’ered LAC options in nine different languages to courses in 24 disciplines. 
Students who successfully complete a LAC discussion section are eligible to receive one credit hour in the appropriate language (ARA[3/FREN/ITALiSPAN 308, GERM 389, or SWAH 408). 

While reviewing the LAC discussion section credit set up for our Fall 
2012 options, I realized that SWAH 408 is not listed in Connect Carolina Jk~r the fall. 
(;an you please let me know how ! can get SWAtt 408 scheduled (to be taught by Esther Lisanza, TBA)? 

Thanks so much for your help, 
Tanya 

Tanya E. Kinsella, Ph.D. 
Undergraduate Academic Program Coordinator Center for European Studies, CB# 3449 FedEx Global Education Center, Rm 3213 University of North Carolina at Chapel Hill 
919-962-1602 

global.unc.edu/europe (Center for European Studies) wunv.mxc.edu/lac (Languages Across the Curriculum) w~vw.unc.edv.’depts/europe/major (EURO Major) 

Visit us on Facebook: 

UNC Languages Across the Cun-iculum Program UNC Contemporary European Studies Major 



From: 

Sent: 

To: 

Subject: 

Attach: 

Sanie, Eunice N <eunice@emaiLunc.edu> 

Wednesday, March 7, 2012 7:56 PM 

Sanie, Eunice N <eunice@email.unc.edtv~ 

FW: March 8 Registration Confirmation 

Agenda 030812.docx 

From: Thurman, Stephanie ,1 

Sent: Thursday, March 01, 2022 21:30 AM 

To: ,lane Weintraub; Pearce, Lisa D; SaNe, Eunice N; Thomas, Sharon H; Reid, Allison; Boxill, ,1an; Roush, Chris; Bachenheimer, Aaron H; Schenck, Anna P; Sharer, Bradley R; 
Stabile, Regina; Hussong, Andrea; Cyr, Robin L; Cox, Tammy L; Beecham-Green, Rosalyn; Clemens, .I. Christopher; Bland, .lerri; Naylor, Sarah M; Fletcher, Craig A; Amy 
Hertel (amy.hertel@wustl.edu); Powers, .1oelle D; Dean, Stephanie Erba; Hurt, Christi; Williams, Gerri Brown; ,1ennifer Conrad; Muller, Eric L; Lang, Andrew; Bruce, Rob; 
Marshall, Steve; Burston, Gwen; Henderson, Gall E; Kilmartin, Michael; Macy, Rebecca ,lane; Fox, Anne; Gray, Karol Kain; Carter-Edwards, Lori; Rhoney, Denise H; Rodgers, 
Philip Thomas; Voss, Paul R; Philip Morgan; Weeks, Latasha; jackie@psafety.unc.edu 
Subject: March 8 Registration Confirmation 

We have received your registration for the 20:12 Senior-Level Administrators Briefing scheduled on Thursday, March 8, at the William and Ida Friday Center for 

Continuing Education. We look forward to having you join the other participants at 8:00 a.m. for a continental breakfast in the Atrium Center before gathering in 

the Sunflower Room for the presentations at 8:30 a.m. You will be greeted outside the Sunflower Room at which time you will receive a nametag, a schedule of 

the day’s speakers, and a voucher for lunch in the Trillium Room. I have attached a schedule of speakers for your information. We hope you will find the briefings 

to be informative and useful. 



Senior-Level Administrators’ Briefing 
March 8~ 2012 

Presentations will be available online at http:i/provost.unc.edui 

Sunflower Room 
William and ida Friday Center for Continuing Education 

8:30 a.m. 

8:35 a.m. 

9:00 a.m. 

9:30 a.m. 

10:00 a.m. 

10:15 a.m. 

11:00 a.m. 

11:30 a.m. 

12:00 noon 

1:00 p.m. 

1:30 p.m. 

2:00 p.m. 

2:30 p.m. 

2:45 p.m. 

3:15 p.m. 

3:45 p.m. 

Welcome and Introductions 
Carol Tresolini, Vice Provost for Academic Initiatives 

University Organization and Academic Planning 
Bruce Carney, Executive Vice Chancellor and Provost 

Undergraduate Admissions 
Steve Farmer, Vice Provost for Enrollment and Undergraduate Admissions 

Promotion & Tenure and UNC Global 
Ron Strauss, Executive Vice Provost 

Break 

University Advancement, University Relations & Government Relations 
Elizabeth Dunn, Senior Associate Vice Chancellor for Development 
Nancy Davis, Associate Vice Chancellor for University Relations 
Erin Schuettpelz, Director of State Relations and Communications 

Research Administration and Compliance 
Barbara Entwisle, Vice Chancellor for Research 

Financial Planning and Budget Processes 
Dwayne Pinkney, Vice Provost for Finance and Academic Planning 

Lunch - Trillium Room 

Information Technology Services 
Larry Conrad, Vice Chancellor for Information Technology and Chief Information 
Officer 

Finance and Administration Overview 
Karol Gray, Vice Chancellor for Finance and Administration 

Human Resources 
Brenda Malone, Vice Chancellor for Human Resources 

Break 

Legal Issues 
David Parker, Associate Vice Chancellor and Deputy General Counsel 

Diversity and Multicuiturai Affairs 
Taffye Clayton, Vice Provost for Diversity and Multicuiturai Affairs 

Student Affairs 
Winston Crisp, Vice Chancellor for Student Affairs 

4:15 p.m. Adjournment 



African & Afro American Studies IB Review 

Fall 2010/Spring 2011 

Questions (some of these are standard questions, asked of all units.) 

¯ Are all tenure track/tenured faculty research active? 

¯ When does the department assign Instructional Assistants for the language courses? 

o i.e. SWAH 401 & 402 

Perm/EPA Savinqs Report 

Tenure-Track: 

Lee 
o Is it possible to offer AFRI 540 21st Century Scramble, every other semester as a larger 

section, if the enrollment includes only undergraduate students? 

Nzongola 
o Is it possible to offer AFRI 523 Central Africa, every other semester as a larger section, 

if the enrollment includes only undergraduate students? 

¯ Seck (50% grant funded, currently under discussion with Jonathan) 
o Wolof III, low enrollment - 3; Wolof IV, low enrollment - 2 

Permanent Fixed-Term: 

Fhunsu (Title Vl grant funding, currently under discussion with Jonathan) 
o Elementary Lingala I, low enrollment - 7; Lingala III, low enrollment - 6; Elementary 

Lingala II, low enrollment - 3; Lingala IV, low enrollment - 5 

McMillan (1/1 - 6/30 Sr. Lecturer) 
What is AFAM 395 Field Research, low enrollment - 8 in Fall; 3 in Spring 

Instructional Spendinq Report 

Instrucdonal Assistant 
¯ Reilly (Trust funding) 

o SWAH 401 - 001 & 002 Elementary Kiswahili I - low enrollment - 29 & 26 
o SWAH 402 - 001 & 002 Elementary Kiswahili I I - low enrollment- 24 & 21 

s:\divisions\social sciences\african & african am studies\instructional budget\afam ib review june 2011.docx 



African & African-Amer Studies Course Duplicates Report for Fall 2010 to Spring 2011 



PARTNERSHIP OPPORTUNITIES 

Chapel Hill Carrboro City Schools (CHCCS) 
and 

Orange Water and Sewer Authority (OWASA) 

OWASA Goals 

1. Educate our youth about the value of water and how it should be protected and used wisely. 

Each graduate of the CHCCS will: 

Know where their drinking water comes from and what is done to ensure it is reliable 

and safe. 
Know where their wastewater (sewage) goes and how it is safely returned to the 

environment for reuse. 
Take a tour with an OWASA employee of the Cane Creek Reservoir, the Jones Ferry 

Road Water Treatment Plant and the Mason Farm Wastewater Treatment Plant. 
Know how to help protect and preserve our water resources. 

2. Educate our youth about the importance and value of a career at OWASA and in the water 
resources field. 

Each graduate of the CHCCS will: 

Know what kinds of career opportunities exist at OWASA and in the water resources 
field. 
Know what attributes and skills are important for OWASA’s employees, and the 
types of training and education that are relevant for a career in water resources. 
Know how to pursue a career at OWASA if interested. 

To achieve these goals, OWASA will: 

Work with CHCCS staff to learn their goals and determine how we can complement 
and enhance curriculum objectives. 
Provide an employee in the classroom to discuss OWASA’s goals, services, 
operations, facilities, plans, etc. when CHCCS determines it is appropriate. 
Coordinate with other public agencies (such as stormwater management and solid 
waste management / recycling) to take advantage of the expertise of each 
organization and provide an understanding of the relationships between water and 
other natural resources. 
Schedule guided tours of OWASA’s facilities at mutually agreeable times. 
Provide a point of contact (Greg Feller) for OWASA. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Rucker, Walter C <~wmcke@email.unc.edu> 

Monday, March 12, 2012 11:48 AM 

SaNe, Eunice N <eunice@email.unc.edu:~ 

Crreetings t?om Accra, Spring 2012 Enrolhnent Update 

UN AFAM 2122.pdf 

Dear Eunice, 

I hope all is well and I look forward to catching up with you on Monday, March 19 for our weekly meeting. 

In the meantime, I wanted to alert you to an anomaly in the enrollment data for Spring 2012 (see the attached form). Despite efforts to the contrary, at least one 

professor added more students to his course than allowed. Porter’s AFAM 254 through the Friday Center, with an enrollment cap of 50, had 61 students enrolled as 

of the Spring 2012 census. Since we only authorized ten students to be added as a maximum to each course, Porter circumvented this limit by adding students to 

254 himself. Also, I’m not very sure why the cap for his 200-level class was set to 50 students in the first place as there are very good curricular reasons why 200- 

level courses should have no more than 40 students enrolled. I will want to insure in the future that the Friday Center does not allow our courses to exceed 

enrollment caps!limits set by the Department and!or the Academic Affairs Committee. 

Another concern is the status of SWAH 408 which enrolled no students in Spring 2012. This might be useful information as we consider the recent request to offer 

this course in Fall 2012. 

Take care and I will see you soon. 

Best, 

Walter 

Walter Rucker 

Associate i~ro[essor ~ Associate Chair 

African ~ Also-American Stuches 

[YNC~Chapel Hill 

107 B,~ttl~ H~ll 

Chapel I~ll, NC ~7~39~3~35 

Pho~o: 919-~2~ 
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Universit~T of No~h Carolina at Chapel Hill 
Report ID: NCSR035 Graduate and Undergraduate Unit 

Registration Section Status SmnmaLw 
2012 Spring Term RunDate: 03/12/2012 

CAS College of Arts & Sciences RunTime: 07:42:35 am 
AFAM 

Class Title Instructor Component WL SES Credit Status Min Enrl Enrl 
Cap Hrs/Unt Enrl Cap Tot 

DEM WL DRP ADD AUDIT 

101 001 Black Experience I 
101 002 Black Experience I 
101 003 Black Experience I 
101 004 Black Experience I 
101 855 Black Experience I 
101 990 Black Experience I 
101 991 Black Experience I 
101 992 Black Experience I 
102 001 Black Experience Ii 
102 002 Black Experience Ii 
254 951 Blacks In Latin Ame 
266 001 Black Women 
276 001 Blacks In Film 
278 001 Black Caribbeans 
280 001 Blacks In North Car 
340 001 Diaspora Art 
356 001 Itistory Of Hip Itop 
395 001 Field Research 
396 001 Independent Studies 
396 002 Independent Studies 
396 003 Independent Studies 
396 004 Independent Studies 
398 001 Af~n Seminar 
408 001 Black Thought 
422 001 Afam Ituman Rights 
428 951 ;M’am Bioethics 
440 001 Race, Justice .amd L 
440 951 Race, Justice And L 
474 001 Key IssiAfri/Afro L 
530 001 Race/Culture In Bra 
692H 001 Honors Research Ii 
692H 002 Honors Research Ii 
692}t 003 Itonors Research Ii 

TIMOTHY MCMILLAN LEC 5 A 
CHARLENE REGESTER LEC 5 A 
ROBERT PORTER LEC 10 A 
WALTER RUCKER LEC 5 A 

COR 0 A 
CHARLENE REGESTER LEC 0 F 
CHARLENE REGESTER LEC 0 F 
CHARLENE REGESTER LEC 0 F 
KENNETH JANKEN LEC 5 A 
ROBERT PORTER LEC 5 A 
ROBERT PORTER LEC 0 F 
KIA CALDWELL LEC 0 A 
CHARLENE REGESTER LEC 5 A 
KARLA SLOCUM LEC 5 A 
TIMOTItY MCMILLAN LEC 5 A 
JOSEPH JORDAN LEC 5 A 
PERRY HALL LEC 5 A 
TIMOTHY MCMILLAN LEC 0 A 

LEC 0 A 
LEC 0 A 
LEC 0 A 
LEC 0 A 

PERRY HALL LEC 0 A 
KENNETH JANKEN LEC 5 A 

LEC 5 A 
LEC 0 F 

GEETA KAPUR LEC 5 A 
LEC 0 F 

WALTER RUCKER LEC 3 A 
KIA CALDWELL LEC 5 A 
KIA CALDWELL LEC 0 A 
TIMOTHY MCMILLAN LEC 0 A 
EUNICE SAHLE LEC 0 A 

3.00-3.00 O 0 60 58 
3.00-3.00 O 0 60 58 
3.00-3.00 C 0 60 60 
3~00-3.00 C 0 60 60 
3.00-3.00 O 0 5 0 
3.00-3.00 O 0 10 5 
3.00-3.00 O 0 15 9 
3.00-3.00 O 0 1 0 
3.00-3.00 O 0 60 55 
3.00-3.00 C 0 60 62 
3.00-3.00 C 0 50 61 
3~00-3.00 O 0 40 39 
3.00-3.00 C 0 40 40 
3.00-3.00 O 0 40 39 
3.00-3.00 O 0 40 38 
3~00-3.00 O 0 40 35 
3.00-3.00 C 0 40 42 
3.00-3.00 O 0 10 9 
1.00-6.00 C 0 5 0 
1.00-6.00 C 0 0 0 
1.00-6.00 C 0 0 0 
1.00-6.00 C 0 3 0 
3.00-3.00 C 0 15 16 
3~00-3.00 O 0 30 15 
3.00-3.00 C 0 30 0 
3.00-3.00 C 0 30 0 
3.00-3.00 O 0 28 26 
3~00-3.00 C 0 50 0 
3.00-3.00 O 0 30 24 
3.00-3.00 O 0 20 17 
3.00-3.00 O 0 3 1 
3.00-3.00 C 0 1 1 
3.00-3.00 C 0 1 1 

92 0 34 58 
100 0 42 58 
102 0 42 60 
114 0 54 60 
00 0 0 

10 0 5 5 
90 0 8 
00 0 0 

116 0 61 55 
94 0 32 62 
65 0 4 61 
53 0 14 39 
67 0 27 40 
64 0 25 39 
57 0 19 38 
89 0 54 35 
67 0 25 42 
90 0 9 
00 0 0 
00 0 0 
00 0 0 
00 0 0 

20 0 4 16 
50 0 35 15 
00 0 0 
00 0 0 

49 0 23 26 
00 0 0 

43 0 19 24 
39 0 22 17 
10 0 1 
10 0 1 
10 0 

0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 



Water Theme Steering Committee Meeting Agenda 

Monday March 12, 2012, Michael Hooker Research Center Rm. 2005 

1. Welcome and Co-Chair’s Comments 

2. March 22nd public launch date progress 

a. Contact with Nancy Davis and other campus communicators 

b. Dramatic reading at Old Well - "The Way of Water" by Caridad Svich 

c. Other updates? 

3. Steering Committee Subgroups 

a. Internal Outreach 

b. External Outreach 

c. Funding 

d. Legacy Projects 

4. Action Items 

5. Adjourn 



TITLE OF PROJECT, EVENT, LECTURE: "The Argus Project" and "Cryoacoustic Orb" 

(sound installations) 

UNIT SPONSORSHIP: UNC Music Department 

FACULTY/STUDENT/OTHER DIRECTOR/LEADER: Lee Weisert, Assistant Professor, 
Music (composer) 

DATE OF EVENT: spring semester, 2013 

LOCATION: TBD (natural pond in the area?) 

The Argus Project (2009) involves the real-time processing and spatialized projection of sound 
sources from beneath the surface of a pond. Hydrophones are used to capture subaquatic 
bioacoustic behaviors, which are modified by changes in environmental conditions such as wind, 
temperature, and light via a variety of voltage-control sensors. Speakers are placed around the 
perimeter of the pond, and audience members are encouraged to wander throughout the 
heightened natural environment for as long as they like. The Argus Project won a funding grant 
from the Center for Interdisciplinary Research in the Arts. 

video link: http ://www.leeweisert. com!Argus%20Proj ect.mov 

Cryoacoustic Orb (2011) is a sound installation involving multiple large illuminated acrylic orbs 
filled with slowly melting ice. Hydrophones frozen inside the ice amplify the sounds of the 
melting process, which are electronically processed and spatialized throughout the darkened 
gallery. Over the course of the 4-8 hour installation, variations in the mass, density, and 
temperature of the ice allow for a naturally-evolving sonic landscape. Cryoacoustic Orb won 
funding grants from the Center for Interdisciplinary Research in the Arts, and the Illinois Art 
Council, A State Agency. 

Video links: http ://www.leeweisert.com!Cryoacoustic%20Orb.mov 

http://vimeo.com!18572586 



From: 

Sent: 

To: 

Subject: 

Andrew Reynolds <asreynol@email.tmc.edu~ 

Monday, March 12, 2012 3:37 PM 

SaNe, Eunice N <eunice@email.~mc.edtp 

Re: Lunch with Dea~ Makau Mutua 

Eurlice 

Unforttmately I have a potential pl~ject funder coming in to have lunch that day 

apologies 

Andy 

Ou 3/12/2012 12:53 PM, SaNe, Eunice N wrote: 

Dear Andy, 

I hope this finds you well. 

I am delighted to invite you to a lunch dialogue on human rights in contemporary Africa with Dean Makau Mutua. The lunch will be on March 20 at :t2.30pm the 
Incubator room of Hyde Hall. Kindly let me know if you can attend. 

Best wishes, 
Eunice 

Andrew Reynolds 

AssooJate Professor of Poiitioal SoJence 

Chair, Curriculum in Global Studies 

University of North Carolina at Chapel Hill 

h~:~:p://~eynolds.web.uno.edk~i 



First-Year Seminar Proposal 

Blackness in the European Imaginary, Europe in the Black Imaginary 

Course Description: This seminar deals with how encounters between Europe and 

the African Diaspora changed notions of race, nation, identity and belonging in the 
20th century. Despite the heterogeneous cultures existing within its borders, for 
centuries Europe has thought of itself as a white, Christian continent. Yet, for over a 

century, Europe has represented at times a necessary and at other times an 

attractive destination for people of African descent. Furthermore, Europeans’ 
tendency to imagine themselves as white did not foreclose their acceptance and 

even celebration of Black culture. From the jazz age to the present, Blackness has 
posed both an allure as well as a danger for Europeans, especially those who view 

Black culture as challenging "old world" traditions. How does one explain 

Europeans’ fear and simultaneous love of Blackness? How have many Black 
intellectuals and artists responded to this puzzling binary? How has the 

construction of Blackness in Europe changed as a result of historical shifts e.g. from 

colonialism to postcolonialism and from the nation-state to the European Union? 

Today, as minority populations increase and the EU rethinks its borders considering 
the acceptance of Turkey into its community, Europeans are faced with the task of 
breaking away from earlier narrow thinking in order to accept its changing 

demographics. Examining how Blackness has been perceived in Europe throughout 

the 20th century is useful for understanding why many Europeans still stubbornly 
cling to the notion that Blackness and European culture are irreconcilable. And what 

do discourses on and encounters with Blackness mean for Europe’s future? 

Course Goals: In the course of the semester, students will learn how to do close 
readings of a variety of media, ranging from essays, novels and poems to films and a 
musical. Through examining this specific topic, this course will give students the 

theoretical tools and historical context to engage with broader issues such as race, 

gender and class, the influence of popular culture, citizenship and immigration. The 
goal of this seminar is to introduce students to the study of the humanities by having 

them engage with theoretical and historical texts, learn literary and cultural analysis 
and conduct their own research. Exploring the construction of Blackness in various 

national and historical contexts will help students think more critically about 

cultural constructs. 

Organization of the Course: All foreign-language materials will be available in 
English translation. All foreign-language films will have English subtitles. Film 

screenings will be scheduled and it is recommended that students attend. However, 

students can also watch the films on their own time at the Media Resources Center. 
No previous engagement with European, African American, African or West Indian 

history or culture is necessary. The instructor will primarily lead the discussion and 

encourage students to participate based on their engagement with the texts. There 
will be no examinations. At the beginning of the semester, students will select one 

European country for closer investigation. In consultation with the instructor, 
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students will determine what European country is most interesting to them and 

they will pair up with another student with whom they can collaborate. The 
instructor will advise the pairs on what historical moment of cross-cultural 

exchange between their research country and the African Diaspora might be worthy 
of more research. Some examples of specific topics are negrophilia in France, Black 

GIs occupying postwar Germany, Polish productions of African American plays in 

the 1960s or African immigration to Italy in recent decades. Students will have an 
introduction to library research, after which they will write a brief report with their 

partner based on the historical information they have found pertaining to the 

country and historical moment they chose. The second step requires students to 
choose one aesthetic text - a film, poem, song, novel, etc. - about their research 

country and the historical moment they chose. The text can be written about the 

research country or written by a national artist from said country. Individually, 
students will write a short response paper to this text. The third step entails a class 

presentation with their partner on their research country with a brief introduction 
to the aesthetic texts on which they have been working independently. The final 

step is a 10-page essay, which will be a close reading of their aesthetic text informed 

by the historical research they conducted earlier. 

Additional assignments for which students are responsible are posting at least once 
a week to the course blog and writing a short film analysis of a film related to their 

research country. The instructor will provide students with a list of possible films, 

which are available for viewing at the Media Resources Center. 

Assignments 
Assignment 1: 

Assignment 2: 
Country and a 

Assignment 3: 

Assignment 4: 
Assignment 5: 

Weekly Course Blog Entries 15% 

First Paper Co-Written with a Partner (Investigation of the Research 

Specific Historical Moment) (5pp.) 15% 
Second Paper (Initial Response to Aesthetic Text) (3pp.) 10% 

Film Analysis (3pp.) 10% 

Oral Presentation with a Partner 10% 
Assignment 6: Final Paper (10pp.) 20% 

Preparedness and Participation 20% 

The first paper will introduce students to historical research and utilizing the 

resources available to them at the library. The second paper will give students an 
opportunity to practice close reading of aesthetic texts. The film analysis will 

introduce students to visual analysis. The oral presentation will help students learn 
how to articulate their ideas in front of an audience. The final paper allows students 

to utilize all of the tools they have learned throughout the semester to write a 

complicated argument about an aesthetic text that is informed by social and cultural 
context. The assignments are designed to give students experience doing research 

on their own and in collaboration with others. 

2 



TENTATIVE COURSE OUTLINE 

Introduction (Week 1) What is Blackness? 
Instructor’s Presentation and Class Discussion of: Theories and representations of 
Blackness in Europe from medieval romances to philosophical texts e.g. Kant and 
Hegel excerpts. Students will practice close reading with an excerpt from Parzival. 
This will be paired with excerpts from Amin Maalouf’s The Crusades through Arab 
Eyes to give students an example of early European notions of Blackness and how 
these "Others" of Northern Africa saw Europeans. 

Reading: Stuart Hall, "What is the ’black’ in black popular culture?" 

Topic 1 (Weeks 2-4): France 
Week 2 

Screening: Either ]osepine Baker in Zou Zou (1934) or in Princess Tam Tam (1935) 

Reading: Secondary Literature on Josephine Baker’s reception in Europe 

Week 3 

Screening: Melvin van Peebles’ Story of a Three Day Pass (1968) 
Reading: "Black Power in Paris" from Michael Fabre’s Black American Writers in 

France, 1840-1890 

Week 4 
Screening: Ousmane Sembene’s Black Girl (1966), 

Reading: Excerpts from Fanon’s Black Skin, White Masks (1952) 

Topic 2 (Weeks 5-7): England 

Week 5 
Screening: This is England (2006) 

Reading: Dick Hebdige’s theory on race and subculture in The Meaning of Style 

(1979) 
Day One: Discussion of Postwar migration from the West Indies to England 

Week 6 

Readings: Excerpts from Paul Gilroy’s The Black Atlantic (1992) paired with poems 
by Lindon Kwesi Johnson 

Week 7 

Reading: Tayeb Salih’s novel Season oJ~Migration to the North (1966) 

Topic 3 (Weeks 8-10): Scandinavia and Russia 

Weeks 8 and 9 
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Reading: Nella Larsen’s novel Quicksand (1928) 

Week 10 
Screening: Grigofi Aleksandrov’s film Tsirk (1936) 

Readings: Primary and Secondary Literature pertaining to Langston Hughes’ visits 
to the Soviet Union and excerpts from Audre Lorde’s S&ter Outsider (1984) 

Topic 4 (Weeks 11-14): Germany 

Week 11 

Readings: Writings by W.E.B. DuBois on Germany, his letters to Germany and 
secondary literature about his time there. 

Weeks 12 and 13 

Reading: Paul Beatty’s novel Slumberland (2008) 

Week 14 
Screening: The musical Passing Strange (2009), author Mark Stewart, dir. Spike Lee 

Week 15: Conclusions, Where do we go from here, Obama’s reception in Europe, 

Readings: Excerpts from Start Hall’s Aider Race and Damani James Partridge’s 
"Citizenship and the Obama Moment in Berlin" 

Students will do their in-class presentations between Weeks 5 and 10 

4 



Draft for Lecture Course 

Race in Atlantic Cultures 
The Dialectic of Whiteness and Blackness in Western Culture 

Overview 

In 1903, W.E.B. DuBois stated that "the problem of the Twentieth Century is the 
problem of the color-line." Yet, the construction of race and the hierarchization of 
races is a phenomenon of the 19th century which is intimately tied to Enlightenment 
thinking and the creation of the nation-state. For centuries, the concept of race has 
been instrumentalized to wage wars, enslave peoples, secure hegemonies and 
justify genocide. But where did the concept of race originate and why does it 
continue to have such an influence on Western societies? This course seeks to trace 
the invention of race, racism and discourses of cultural inferiority and superiority 
throughout Western culture. Over the course of the semester, we will deliberate the 
following questions: What historical events created the necessity for racist thinking? 
How did colonialism and transatlantic migration change European, African and 
North American cultures? When did Black culture shift from being considered 
"degenerate" to desirable and how are Blackophilia and Blackophobia linked? How 
have notions of race and culture changed in our globalized era? And what does it 
mean to denote the 21st century as "post-racial"? 

Film Screenings 

King Kong (1933), dir. James Ashmore Creelman 

Zelig (1983), dir. Woody Allen 

Blank Generation (1980), dir. Ulli Lommel 
Schwarzfahrer (Black Rider, 1993), dir. Pepe Danquart 
Angst isst Seele au]~(Fear Eats the Soul, 2002), dir. Shabaz Noshir 

Hiphopistan (2007), Cigdem Akbay 

Weeks 1 - 3 History (the diaspora as motor of Western culture; this would lay down 
a historical framework for students’ understanding of race as influenced by the 

transatlantic slave trade, colonialism) 

Week i: 

Lessing, The Donkey 
Kant, What is Enlightenment? 

Week 2: 

Kant, Of the Different Human Races 
Excerpt of Hegel’s Philosophy of History 

Week 3: 

Gobineau, excerpts from The Inequality of the Races 

Thomas Jefferson 
Kleist, "On the Condition of Blacks in America" (Have to translate myself) 



Kleist, The Marriage in St. Dora&go 
Film: King Kong 

Weeks 4 - 6 The Construction of Race (What is race? Blackness? Whiteness?) 
Week 4: Excerpts from Richard Dyer’s White 
Week S: Stuart Hall, "What is the ’black’ in black popular culture?" 
Week 6; Excerpt from Patrick Johnson’s Performing Blackness 
Film: Zelig 

Weeks 7 - 9 Defining Culture 
Week 7: What is culture? Raymond Williams chapter from Marx&m and Literature 
Week 8: Thomas Mann, "Thoughts in War" (defining European Kultur against 
American influence) and 
Week 9: excerpts from Paul Gilroy’s Black Atlantic 
Film: Blank Generation 

Week 10 - 12 Speaking Back 

Week 10: excerpts from Maine Locke and W.E.B. DuBois on their time in Germany 
Week 11: excerpts from Fanon’s Black Skin, White Masks 

Week 12: Norman Mailer’s "White Negro" and James Baldwin’s response 
Film: short films, Schwarzfahrer and Angst isst Seele auf 

Weeks 13 - 15 Subculture 
Week 13: excerpt from Dick Hebdige’s The Meaning of Style (Blackophilia in postwar 
English pop culture) 
Week 14: How does culture profit from racism? excerpt from Alice Echol’s Shaky 

Ground on how Black musicians are erased out of rock history. 

Week 15: Post-race? Damani Partidge’s "Citizenship and the Obama Moment in 
Berlin" and article on hip hop and blackface in Japan 

Film: Hiphopistan 



NICK CULLATHER 

RESEARCH NOTE 

Development? it’s History 

I tap the command s=eco,omic agv@menz into t-he library catalog and t-he 

computer produces five thousand records, the maximum, under alphabetical 

subheadings that reach only partway through the letter E. The remainder of 

the titles- there must be a~ least another twenty thousand- cannot be retrieved 

by any commands [ know~ For social scientists in the ~95os, according to John 

Kenneth Galbraith, "no economic sub}ect more quickly captured the attention 

of so many as the rescue of ~he people of the poor countries from ~heir povert2:’’~ 

They did their work well. Underwritten by governments and private fonnda- 

tions, scholars around the world tackled the problem of how to turn poor, 

backward countries into weakhy modern ones. They split into rival f3cfions .... 

classical, dependenc?~ world system s- an d turned out case studies, comparative 

studies, works on theory and application. ONcial reports from natkmal and 

international aid agencies added to the pile, which contfimes to grow? 

Historians who write abou~ U.S. relations with Asia, Africa, or Latin America 

must sooner or later grapple with this immense literature and the ideas behind 

it. Its idiom fills the o~cial record. Terms like "absorptive capacity" cropped 

np in National Security Cmmcil meetings beginning around ~958, and nnder 

the influence of Wak Whitman Rostow and Lucian Pye, developmentese 

became the Kennedy administration’s court vernacular.~ "Area Studies" made 

it the language of scholarship as well, and the bulk of social science research 

on countries outside of North America, Europe, and the Communist bloc after 

~9y8 concerned questions ogmodernization.4 For histori ans of American foreign 

relations, t-his corpus is inescapable, a water hazard that must be played through 

or around. 

.u John Keaaeth Galbraith, 7;~e Nux~¢r~" q,C~4:~’~" PoverU (Cambridge, MA, ~979), 29. 
z. A usetbl introduction to this ikerature is Geraid M. Meier and Dudley Seers, eds., 

in D~’z,@me~’~ (New York, ~984). 

3" NSC 88~3/~, "Statement of U.S. Policy ’Doward the Philippines," 4June i958, US Depart- 
meat of State, ~),)e~ Re&~io.s qi’ ~h~" U.i/cd S~a~e~; ~g)-g-~y/;~ (Washington, ~99z), U: 868~ The State 
Department published the first FRUS volume on deveioprnent last }~a~: Department of State, 

Pal@,; CommodM~u" (Washington, ~997). 

4. Brnce Cuminga, "Boundary Displacement: Area Studies and International Studies During 
and ARer the Cold Wag" hi U~dvev,’#ics avd Empirg4 ed. Christopher Simpson (New York, ~998), 

U948. 

DIPLOMATIC HISTORY, ~q)l. Z4, No. 4 (Fal] zoo{)). ~ zooo ’ll-~e Society f6r Historians of American 
Foreign Relations (SItAFR). Published by Blackwell Publishers, 3~o Main Street, Malden, MA, 
oz.,48, USA and ~o8 Cowley Road, Oxfi)rd, OX4 ~J]q [OK. 



DIPLOMATIC HISTORY 

As Ole Holsti suggests, dependency, world systems, and modernization 

theories provide virtually the only accepted models fbr studying U.S. economic 

relations with the Third World.s Rat-her than be caught- without a methodologB 

diplomatic historians feel obliged to challenge or support one of the modern- 

ization paradigms or at least to exhibit familiarity with the main texts in a 

ceremonial fbomote. This is so even when the development literature has little 

to say about context, motives, or indeed, history. 

Recend5 scholars ira a variety of fields have joined a new critique of the 

development idea, attacking core assumptions shared by modernization theo- 

rists and their critics. Their solution puts the framework inside the frame. 

treats development- as hist-ory, as an artifact of the political and int-dlectual 

context of the Cold \~a,; and makes history the methodology fbr studying 

modernization, instead ogthe other way around. This historicist approach offsets 

a way to writ-e about- development without accept-lug its clich6s, and to see the 

record of Americans’ cynical, heroic, disastrous, occasionally inspired, and 

benevolent attempts at global humanitarianism in all og their moral and 

political complexity: 

Noah Websrer’s ~8z8 dictionary defined development as "an unfblding," as 

o~a story.~ By the beginning of the twentieth century, the term acquired specific 

meanings ira technical fields ranging f?om biology to urban planning and 

phorograph3~ along with a sense, common to them all, rhar the unfolding 

proceeded through knowable processes toward a predetermined end7 In other 

languages equivalent terms ..... dessarollo (Spanish), Entwicklung (German), 

pag-unlad (Tagalog) - also describe a process of growth that is natural, under- 

standable, and inevitable. 

"Economic development" implies a similar maturation process: economies 

diI~k~r l?om one another only in the extent (and the speed) of their progress 

the traditional to the modern.8 At the core of modernization theory is an 

assumption of co,zverg~’~zc~~, that there is one best form of political economy and 

that all states are moving toward it-.9 Dependency and world systems theory are 

~. Ole R. ttoisti, "l[nternational Relations Models," in 
Rdatio~z.~ ed. Michael J. Hogan and Thomas G. Paterson (New York, ~99z), 57---88. See aiso Das~id 
Paintm; "Explaining U.S Relations with the Third World," Di}gom~tic IIisto(), ~9 (Summer ~99.~): 
.fz5---48. 

6. Noah ~¥~bstei; AvAmeria~ Dic*im~a*~ q~?heEf~giish Lu~gua~,{New ~rk, ~828), vol. L 
7- J- A. Simpson and E. S. C. ~¥einer, 7~e ():9~rg k#Z@.rh Dictiav:::~ (Oxlbrd, ~989), 4: ~64- 

Raymond Williams notes that the meaning of "development" expanded in the mid-nineteenth 
century through associations with the theory oF evnlution and social Darwinism. The post-~94Y 
coinage o~" u*~@’d~ca~ogme~t connected the term with an idea that economies and societies pass 
through predictable stages, a meaning that paralleied the contemporary usage in psychology: 
Williams, &),~ord~: d ~agr~bui~<)~ o/" Cuilure avd Socicly (New York, ~987), ~oz-4. 

8. H. ~V. Arndt attribute~ the first use of "economic development" to Karl Macx 0887) who 
permanently stamped it with implications of historical inevitabiiit> Arndt, <<Economic Deveiop- 
ment: A Semantic History’ Ecovom¢c Devdoi>w+*~ avd CuO~¢ral Chaa’y;e ~9, no. ; (~980: 457-66. 

9. The iatest deveiopment economics text notes that within the field, disagreement ranges 
between tho~e who believe in %ncoaditiona] convergence" and those who prefer the conditional 
variety. The difference concerns the reiative speed with which nations will approach the final end 



History : 64~ 

structuralist variants, examining the l;eatures of international trade and capital 

that impede or reverse poor nations’ natural progress.*° As bitterly as Rostovian, 

dependency, and world system theorists thud, they agree on ~mdamental 

assumptions encoded in the terms dev@m~ and mod¢~’Mz~do~a" 

Specialists rarely give precise definitions ofekher term. The latest and most 

widely used textbook on the sub}ect asserts that development is "intuitive" and 

o~brs a series of associations: "We picture in our minds a society in which people 

are well fed and well clothed, possess access to a variety of commodities, have 

the luxury of some leisure and entertainment, and INe in a heakhy environ- 

merit.’ .... Fhe ~).r~[ (~fDev@i~gAreas, a review published at X~)stern Illinois 

Universitg o~rs more specific guidance in its Statement of Editorial Princi- 

ples, which explains that a developed area is characterized by "most of the 

following": 

t,,) An economy integrated into the international industrial-commercial 

community 

(z) A substantial urban population 

(3) A high literacy rate 

(4) A high natural resource utilization rate 

(5) An established and institutionalized political-government system 
(6) General recognition as a developed area?~ 

These generalities dissolve on contact with historical detail. Points ~-~- 
presuppose that development indices are comparable across space and time, 
but to circumscribe such comparisons the ~erms become uselessly elasdc~ Can 
urbanization look and feel the same in Ras Tanura and Rome? Firmly estab- 

lished governmental institutions might include the U.S. Supreme Court, the 
Baath par~y, and the Tonton Macoutes. Literacy in English can be accomplished 
by the sixth grade; in Japanese it ,night take years longer and have an entirely 
different social meaning, but statistically it is identical, Even figures on national 

state, lDebraj Ray, Devc@.me,~t L’co~omics (Princeton, :998), 2.5---28. Only Immanuel Wallerstein has 
been bold enough to set a date ibr convergence: 20.50 (mental note: make hotel reservations). 
Im manuel Wal]erstein, "The ~¥or]d System Aider the Cold 

(~993): ~-,6. 
~o. Proponents of these approaches acknowledge their inheritance l?om modernization the- 

orv. Thomas L McCormick describes worid systems as %n interesting hybrid of two competing 
developmen[al theories---dependency and modernization." Louis A. P~rez, Ja writes that "In its 

most usable fi:~rrn, dependency theory establishes the reiationship between de,selopment and 
uaderdeveiopment as the context in which to examine relations between the United States and 
Latin America." McCormick, %Vorld Systems," in I togan and Paterson, eds., E:,.~l~i~d,zg tbeHis~<)~ 
90; P6rez, "Depeadencs" in ibid., 

m I v~se these two terms interchangeably, as does most of" the literature. Modernization 
origqnally relk’rred to a process of renmation in architecture and fashion, but by the twentieth 
century, referred to economic and social improvement. Its meaning i)sed with development aiier 

~94Y- ~{qlliams, lfeS,=~ora{g 208.---9. 
~2 Ray, D~w@me**tEco~/omicq8. 

B- Nicholas C. Pano, general editor, letter to the author, ;S January ~997. 
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income and resource use are suspect because they apply accounting methods 
designed for industrial countries/4 

Moreover, each measure of development fells prey to the logical fallacy of 
reification, the assumption that because a thing has a name it thereibre exists 
apart from the words used to describe i~. Abstractions (integration~ literacyi 
institutionalization) are elevated to the status of objects that can be charac- 
terized and quantified. Point 6 makes the circular reasoning explicit: an area is 
developed if it is "generally" recognized to be developed. Discourse crea~es 
realit> 

Development’s present and past may be murky, but its ~km~re is clear. Within 
~his definition, history has a direction and a destination. We can glimpse the 
final convergence: Once developed, all societies will be urbanized, literate, and 
integrated into the global economy; they will use their natural resources to the 
fullest and have wall-established institutions~ Progress toward each of ~hese 
attributes is quantifiable, and can be tracked in the volumes of comparative 
statistics published annually by the United Nations and the international 
Monetary Fund (]TMF).*Y Advances in quality do not make an area more 
developed. Tbe terms on which an economy is integrated, whether it uses its 
resources well or wastefully, the refinement of a society’s urban life, literature, 
and institutions are immaterial ~o its progress toward development~ In fact, 
revolutionary improvements (which might disestablish institutions) set the 
clock back. Development is imagined as a process of incremental, managed 
change toward a iinal ideal s~ate~ Bu~ since people constantly devise new 
institutions and new ways to integrate an d use resources, the end point is always 
receding into the guture. 

The development literature thus presents a science of historB a method for 
managing the passage between a timeless "tradition" and an equally timeless 
ultimate state of modernity:~ Centuries become yet another statistical measure 
of material progress. Jungle doctor Thomas A. Dooley remarked in x957 that 
"In Asia I run a ,9th century hospital. Upon my departure ~he hospital may 
drop to the ~Sth cenmr> This is fine, because previously the tribes in the high 
valleys lived, medically speaking, in the Uth century"’: He saw Laotian villages, 

:4- Dudley Seers, "The Birth, Li~e and Death of" Development Economics," D~’z,@mer~t 
Cb,v~/g~-~e, no 4 (~979): 7e9- According to Seers, economists appiied a statisticai "f?amework which 
had been developed in a dil~erent context, and loaded it with largely meaningless numbers" 
response to "professional convenience2’ 

~;. Since ~99o, the UN Development Program has produced a Human Development Index 
using a conflation simiiar to Geraid >Brd’s Misery Index (inflation pius unemployment, remem- 
berS). The HI)I l:actors together figures fi~r life expectancy, literacy, and per capita income to 
produce a decimal figure between zero and one that represents the ’Traction of ultimate deveiop.- 
ment." Ray, Dcv@me~t ~;covomic.~ 

I6. This is particularly true of the literature’s serninai texts, such as Daniel Lernei; 
~fi 7)’r~dit~val SocieO, (Glencoe, H~, ~9.f8); Cii~brd Geertz, Agri~ul~u~al lnvat~tiam The 
Ecolo~ic’a~ C~**g~, iv ivdovcsia (Berkeley, ~963); and W. ~( Rost~:*% Ti~c Stage,," qfl Ecovomic Gro~,li~ A 
No#~-Com~uvist Ma#~{fi, sto (New ~>rk, 

~7- James ~E Fisher, D~ Am#’icu: Zbe Lives qfl Thomas A. DooiO: ~yz,>~yO (Amherst, *997), ~9z- Sn ch 
fi~rmulations equate the past with povert> Time is mone}; or at least the things money buys. 
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rice paddies, and patient water bulralo as remnants of a preserved antiquity, not 
the products of colonial development schemes only a ff~w decades old. Tradi- 
tion, as Eric Hobsbawm has observed, changes rapidly through constant rein- 
vention, yet fi~r the devdopment expert it must be frozen and standardized in 
order to provide a star~ing point for the development process.*s The common 
expression "in most traditional societies," conveys this sense that tradition, like 
modernit~ is uniibrm. 

A characteristic ffmture o~ modernization studies is moddD.~ the dissection 
of case studies with the aim of revealing generalizable principles that can be 
applied in other circumstances. Fbr the devdopment specialist, the only point 
in studying micro-lending in Bangladesh is to discover how a similar program 
might work in Ecuador. W~thin this viewpoint, according to political scientist 
Timothy Mitchd[, "a particular nation state appears to be a functional unit - 
something akin to a car, say, or a television set .- that can be compared wi~h and 
used as a model fbr improving other such units.’’~v In the process, history gets 
lost. Universal, repeataMe geamres are emphasized while idiosyncracies, 
unique circumstances, individu als, or motivations are blotted ou~ like unwanted 
commissars in a Stalinist photograph. 

Politics also vanishes. The literature treats popular resistance to modern-- 
ization, and all politica~ problems, as technical di~iculties. In IMF parlance, 
apartheid becomes "labor market rigiditB" and Vietnam’s invasion of Cambodia 
a "misallocation of resources due to inw~]vement in a regiona~ conflict.’’~° To 
the planner, development is a process that never s~ops; it proceeds at a slower 
or faster pace depending on local circumstances or the design of the plan. So 
where others might notice dashes of ideas, cultures, or personalities, develop- 
merit writers see only obstacles to implementation. 

C. Douglas Lummis views economic development as politics camouflaged, 
a "wW of organizing power in a society, and of simultaneously concealing this 
power arrangement - more accuratel},; of concealing that it D a power arrange- 
ment."~ Under cover of a humanitarian mission expressed in neutral, technical 

Compare Curtis I.eMay’s ~hmiliar aphorism about "bombing them back to the stone age," or 
Fareed Zakaria’s recent observation that "fi~r developing countries, hitching their wagjgns to the 
global economy has proved to be the only way out of thousands of years o~’pm erty." Zakaria, 
Hol!ow Hegemony," The Nezv )b~ 77ma~, Ma~,:~i~; ~ November ~998~ 

~8. Eric Hobsbawm and T. O. Rangeg 77~e/:*~ve~ztio,~ofTT~gtio,~(NewT\)rk, :983). 

~9- Timothy Mitchell, ’America’~ Egypt: Discourse of the Deve!opment 
f¢~290r~ = (March/April ~99~): 29. 

2o. Paul Blustein, "The IMF’s Faceless Commandos," i~2~shi~2:l~** Post Naiio~a£ i~Fe~{7, 6 April 
:998; Robert Kuttner has remarked on how po]itical agendas lurk iust beneath development’s 
technical vocabulary: Were a Latin American government to propose a development program 
invo]ving "public works spending, ]and refi)rm, social welfare, domestic industrial deve]opment, 
redistributive taxation, and controls on capita1 exports -just what Western Europe did in the *9~-os 
--- [it] ~:;~)uld be iudged technically incompetent by the ]MF technicians and denied Nnds." Robert 
Kuttnm; The £~/d o!’kaissez--Fai~:" Na~io~/al Pur~o~e a~ d tbe G~ob,’d Eco,zo~g), ~j~er tbe Cold ~lSr(New York, 

zi. C. Douglas Lummis, Radic,’d DemocraO, (l[thaca, ,pc)d), 46. 
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language, development proiects can expand state power, provide a point of 
entry to closed societies, or inventory resources lbr later exploitation, but 
without any of these "side efgects" being observed or remarked upon by 
bureaucrats or scholars.= 

Those on the receiving end of modernization initiatives have long com- 
plained that development is a moving target. [t is redefined as sustainable, 
ecologically sound, woman-centered, or conducive to a civil society depending 
on the latest fashion in Europe and the United States. The old measures are 
discarded just as quickly China makes more steel than the United States does, 
but that no longer counts. The definitions shift as Europeans and North 
Americans change their assessments oF the characteristics that indicate their 
own advancement in relation to other peoples. To be developed is to be 
Euro--American)~ 

As commonplace as these objections are~ historians are still drawn to the 
narrative ofmodernizatiom Two recent examples,Jared Diamond’s Gun4 Germs, 
and&ed(winner of the Pulitzer Prize) and David Landes’s 7}5e D~rd~h andPow’rO; 
o/ Natio,~4 assess the "success" and ’Tailure" oF societies with Spencerian 
prepossessionP~ Diamond and Landes measure a culture’s advancement by its 
material acquisitions, not by the lif:espan off its people, the durability of its 
traditions, the qu ality of its art, music, or law.-’s Reviewers like to describe these 
books as unabashedly Eurocentric, and fbr good reason.’6 [_.andes notes that "as 
the historical record shows, for the last thousand years, Europe has been the 
prime mover of development and modernit>’’~’~ Small wonder, since it- has also 
been the prime d~.20~er of development and modernity But the rise of the 
is not the only history stamped from a modernization template. Writing about 
China, Prasenjit Duara suggests that a "preoccupation with the utopia of 
modernity" is inseparable from narratives of the nation, since modernity is the 
nation’s final goal and }usti~cation)s Histories in vSich nations measure them-- 
selves against one another and vie lbr advantage fall easily into narrative 
patterns that imply linearity and convergence. 

This is wh5 despite decades of debunking, modernization theory comes 
back like a bad habit.Joyce Appleby, Lynn Hunt, and Margaret Jacob explain 

zz. On this point see James Ferguson, 75e d.ti-Poditics Mac/due. D#c,@mer.~t, Dwo[Mci~ado., a~;d 
Bt~reaucratic Po~er in the %6ird ~JOF[gi" (New York, ~990), z ;4256. 

~3- Or in Daniel LerneFs words "what the ~¥es~ is . . . the Middle East Seeks to become." 
Lerneg PassD~F of" TradMon~/ bbcie,% 47- 

24. Jared Diamond, Gun4 Germ.~ a~;dSwd" 7FeFh>~qKHaman Societies(New York, ;997); David S. 

~y. Diamond got his thesis in ~97~ from a Papuan who asked him "%q~y is it that you white 
peopie developed so much cargo and brough~ it ~o New Guinea, bu t we bhck people had li~tie 
cargo of our own?" I)iamond, G.#~4 Germ.~ ~4- 

26. J. Bradfbrd DeLong, a U.G. Berkeley economist, exphins tha~ "a h~s~ory oriented toward 
understanding the wealth and poverty of nations today must be Eumcenwic." DeLong, "How the 
Rich Got Richer," >;ashi,g*o, Po;t i~Fe~& 3o March *998. 

27. Landes, ~kuM, a.d Pover’t)~ xxi. 
~8. Prasenjit Duara, R~z’ui;ng II~’toO, fi’om ~he N~t}o*~: &~cstfoni.g Na~v’ativcs qfl Moa~v’. Chirza 

(Chicago, ~995), ~7, 49- 
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that in common with the other social sciences "professional history in the 
twentieth cent-ury has been usually written under the sign of’modernization.’’’~9 
ideas of linear progress, stages, and a paradigmatic West pervade scientific 
history, whether inspired by Marx, Braudel, or Ranke. They show in the titles 
of books (~ode~M~i,zg Chbza) and in historical periodization (early modern 
France). Neither comparative history nor world history would be imaginable 
without the same modeling, quantifying, and universalizing techniques that 
development specialists use. Modernization and its cliches cannot be avoided 
simply by staying away f)’om that section of the library. Iiistory is filled with it. 

These grooves of thought were worn deep during the decades in which a 
particular vision of human progress dominated the social sciences?° In the late 
~98os, two sets of events, one politico-economic, the other intellectual, jolted 
researchers onto another track. The simultaneous end of the Cold War and 
triumph of the market persuaded some that the moment of convergence had 
arrived. These uit~,amode:~Mst.~; of whom Francis Fukuyama is the best known, 
insisted that ec(momic laws had been proven valid and that interventions by 
the state in the name of development could only produce distortions. The role 
of agencies like the IMF ought to be limited to :’structural adjustment," the 
systematic dismantling off the institutions and practices that development 
experts had devised in the past?~’ 

Social scientists, too, concluded that the era of development had passed, but 
for difi’erent reasons. Applying Michel Foucault’s technique of discourse analy- 
sis, Edward Said and V. ~: Mudimbe implicated the social sciences in colonial- 
ism, pointing out ways that the categories and methods used by researchers 
justified imposing improvement schemes on backward "natives.’’~,~ Anthropol- 
ogg the discipline that defined and enfbrced the binary classiIications of 
colonialism - tradition vs. modernitg primitive vs. civilized, underdeveloped 
vs. developed - came under an attack that fractured some departments.~ 
Mudimbe arg~ed that the discipline had turned the world’s peoples into a 
collection of historyless native cultures that Eddie Bauer-clad :’contemporary 

29. Joyce Appleby, Lynn Hunt, and Mar%retJacob, 7d/i,~g ~he 7?~,x~h ubou./ifi,’~o~ (New York, 

~994), 77- 
30. In ~93z,J. B. Bury noted that %vithin the last forty years nearly ev~’rv civilized country has 

produced a large literature on social science, in which indefinite Progress i~ generally assumed as 
an axiom." Burg 7~e lo:~:a q~ Prog*’cr~r d, ]~:q~i:~ 1~::o I*.~ 0~%, a*~d G~oqv:b (New ~rk, 

~. The taxonomy ogultra- and post-modernism is drawn from Dederick Cooper and Randall 
Packard, "introduct~oa," in ]~/e*vmd~*~a/ D:w%pme/~t a:~d /he Socia~ Scie/~c:,:" ~::,’ay.~ 
Politic:*" q:avo~:edg< ed. Cooper and Packard (Berke]e> ~997), 2--3- Francis Fukuyama, "The End 
History’ 7~;e Ni~fiova/d~::e*:~:r¢ ~6 (Summer ~989): 3-~8. For the most recent restatement of the market 
triumphalist creed see Thomas L. Friedman, 7}e Lea’as avd a~e Olive 7>~z: (New N))rk, ~999)- 

3z. Edward Said, "Orientaiism," The Oeo*gi~ R~vie~, 3~ (Spring *977): ~6z-2o6; > > Mudimbe, 
7 ;{,e h~ve,’d~:n ofAfrl’ra: Gnosk Phia,s,~.@ and the O~ger qfiAno~/~gge(Blooming*on, ~988). 

33- Am~ Gibbons, "Culturai Divide at Stanfi:~rd," S’cie~ce, zoJm~e ~997; Christop~er Shea, "~l~’ibal 
Skirmishes in Anthropology," (Th~oaide q(H~gher Educadov, ~ September ~998. Stanfi~rd’s anthro- 
pology department broke apart over t~e issue of tenure ~)r Akhil Gupta, a scholar who applied 
historical methods to the study of deveiopment in india. 



students can interrogate from the viewpoint of their modernity.’’~4 Anthropolo- 
gists responded with their own analysis of ~he modernization discourse. In a 
~988 article in Cuitu~alAvth~}oolo~ Armro Escoba~ described the emergence in 

~949 of development as % mode og thinking and a source o~ practices" that 
sub}ected poor count~ies to "an endless number of programs and interventions 
that seemed to be inescapable and that ensured thei~ controL’~s Others soon 
joined in this postmodern critique. 

"Postmodernism" has been overused ~o t-he point that i~ now signifies oMy a 
vag~e claim to (or accusation of) academic trendiness, but here it has a specific 
meaning: the rejection of both the core ideas og moderMzation and the ultra- 
modernist contention that convergence has been reached.~ Postmodernists see 
development as a "knowledge-power regime," an implement fb~ surveillance 
and control whose e~tbcts are so pervasive that even thilures reinforce the system 
by deiining relationships between target populations and sources of expertise.St 
By boxing up development and shoving it into the attic of discredited, outdated 
discourses, postmodernists argued that we could clear our minds lbr new thin gs. 
"The idea of development stands today like a ruin in t-he in~ellecm a~ landscape~" 
Wolfkang Sachs vvrote in ~99o. It was time "to push the rnbble aside and open 
up new ~ )und. ~ 

The point of all this ground clearing may have been t-o uncover new answers 
to the problem of g~oba~ povert~ but some socia~ scientists took more interest 
in the rubb]e. Accepting the conception o~ development as discourse, they have 
examined its past, producing studies of development that put the context, 
personalities, and politics back in. This historicist literature is not oMv more 
congenia] to histor5 it applies its methods, combing archives for clues and 
emphasizing, the variable, historical circumstances through which events must 
be interpreted. Pioneering vvorks by Michael Adas, Timothy Mitchell, and 
James C. Scott fit this description, as do the recently published interdisciplinary 
collections edited by Noam Chomsky~ Christ-opher Simpson, and Dederick 
Cooper and Randall Packard, which take up subjects ranging from Project Troy 
to Robert McNamara’s stewardship o~the Wor]d Bank.~9 

34- Mudimbe, lnverzfion g¢’~) u, ~.89. 
3.5- Arturo Escobar, "Power and Visibility: Deve]opment and the Invention and Management 

of the Third World," Cu/?~l[ Arlt.{~o~o/~v3 (November ~988): 4z8-43. 
36. Je~rey N. Wasserstrom, ’~re You Now or Have You Ever Been... Postmodern," 

,~fi Ht~&er ~’dacafio,, ~ Septembe~ ;998. 

37- For an anthology of postmodern takes on development see Wo]ffgang Sachs, ed., 
D#cea~me*~t Dicfio~mW d Guide m lfr~ozdea~¢e a.r l)oza,er (London, ;992). See also Lumm~s, Radical 
Democra<> Ashis Na*M> ed., &ie*za; Itegemo~{> and ~ io/e~ce: A Re~,uiem .~r Modernily (Delhi, ~988); 
Marc DuBois, "The Governan ce of the Third ~,~)rid: A Fo ucaldian Perspective on Power Re1 ations 
in Developmm~t," A[ter~zatJves *6, no. i (~99’): ~-3o; a*~d D&d&riqne Apfib] Marg]in and Stephen 
Marg-lin, Domi#~adng fino~i~fge" De~,e/opme#~, C~dtur< avd R~:~’is~.~*~ce (()xfi)rd, ~99o). There is a shade 
of Ga*~dhia*~ anti-modernism in most of these works, an a~iMty f}2r rnralit> "locai knowledge," 
an d eco -pri mi tivism. 

38. Wo]~g:~g Sachs, ~"l’he Archaeology of the Deve]opmm~t Idea," INTERczdlu,~-23 (Fa]] ,990): 2-7. 
39- Michael Adas, Machia’es as the Maqsure of Menu Scie,~c< 7~’ch*~0/~v a#~d ]deol~,2des g¢" 

Domi~ance(~thaca, x989); Timothy Mitcheil, Colavisi~Eg)~t (Berkele> ~g9~);James C. Scott, 
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Like postmodernists, historicists look for pow’er in the meanings of words. 

Avoiding ideologD, and its suggestion of the durability of fixed ideas, they prefer 

ro an alvze discout’s¢:, a fluid exchange of signi~ers and meanings.4° Historicists 

scrutinize the vocabulary of development in the same way that diplomatic 

historians watch for subtle shifts in the meaning of credibility or national 

security. Packard observes that in the late ,94os, development specialists began 

to see Africans as "consumers" instead of workers, resulting in a new cure ~or 

malaria. While workers could be shielded behind wire screens, pro~ecting 

consumers required mosquito eradication - with DDT - and }ustified a huge, 

destructive, and unsuccessful spraying campaign�’ Martha Finnemore has 

shown how ~he World Bank redefined poverty in the late ,.96os and initiated an 

invasive strategy that targeted poor groups ~,ithita nations instead of poor 

countries as a whole.4~ In each case, new locutions indicated changes in 

perception that warranted new strategies and outcomes, much as "contain- 

ment" or "rollback" did fbr threat perception. 

While employing similar methods, historicists disagree with postmodernists 

on a number of points, beginning with ~he desirability of scrapping the 

development idea. To Escobar and Sachs, modernization was a t)’aud inflicted 

on the periphery by the center, and the sooner it is exposed and dispensed with 

the better. Echoing Michael Hunt and others, they contend that development 

recirculated old racial hierarcl-~ies under new labels.’~ ~ tistoricists reply th at tl-~e 

discourse also gave poor nations and peoples a claim on the resources and 

attention of the wealthy. It oI~k~red, according to Frederick Cooper, "a device 

that could itself be challenged and seized, used f[~r dill:trent ends by a Nehru 

or by an ambitious young man in a remote village.’’44 

Li!(e a Stut~:" Ho=, Certain Schemrs m lmp,’vve the Human Condidon Huve.ahi[~’d (New Ha~n, ~998); Noam 
Chomsky et aL, The CoM ~V~rand ~i~e { Inive~cily: 7~’~ardan ]n~clle~uul Ifir~o~ g~’~he Pos~:~:a*~ 
~o rk, ;997); C~ristopher Simpson, ed., (/nive~ide~" and l.’mpire’ B{oney and PoIit~cs in the 5octal &ience.r 
~’u~¢~x ~ae c0M r~>~-- (New York, ~998); Cooper a~d Packard, ed~, lnw*nmd(~na/D#z,el(~pme~t and 
S(~ciul &icnc~< Anot[~er notm:v~)rthy contribution is Michael R Cowen and Robert ~( S[~enton, 
Doarines q" Dez,d~pmen~ (N ew >)rk, ~99 @ 

4o. On development as ideology see Michael Latham, qdeolog> Social Science, and Destiny: 
Modernization a~d the Kennedy Era Alliance fi)r Progress," Diplomatic tIis~o*3, z2 (Spri~g ~998): 

~99---zz9. 

4~- Randall M. Packard, "Malaria Dreams: Postwar Visions of Health and Developmm~t in the 
Third ~¥or]d," MediculA,~th,wolo~y ;7, no. ; (~997): z79--96; Randa]] M. Packard and Paulo Gad[~e]a, 
’A Land filled with Mosquitoes: Fred I.. Soper, the Rockefeller >Bm~dation, and the Aaophe]es 
Gambiae Invasion of Brazil," MedicalAnthropo/o~, ~7, no. 3 (~997): zU--38- 

4z. Martha Finnemore, ~Redefining Deveiopment at the World Bank," in Cooper and 
Packard, eds., h~t~.~ "nationa/ DeveZ,*~nment and the 5oc¢a/ Scie*~ce.~; zo3---z7. 

43- Michael H. I tnnt, i&oag), and {4S. 17oreign PoliO’ (New I {avert, ~987), Ig9-62. Sean P 
describes a development discourse imposed by the United States on the rest of the world 

~945. Duti}; "The Construction of Inequality: U.S. >breign Poiic> Deveiopment Discourse, and 
the Postwar Expansion of the International System" (Ph.D. diss., ~:a]e Uni~ersitg ~997). 

44- Cooper and Packard, "introdwction," in Cooper and Packard, eds., Inh’rnationa/Devdopment 
and t~’e Sociu[ Science, ;8. 
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Historicists note that the discourse had plural origins.4y Chinese intellectu-- 
als used the language of modernity ira the ~gzos, and Indian nationalists 
articulated rival visions of national development decades before Galbraith’s 
colleagues at Harvard held their first seminar.4~ Despite its paternalism and 
illogic, the development discourse mobilized humanitarianism on a global scale 
and established an entitlement to a better Nture. Parts of it may be worth saving, 
and historicists argue that the way to find them is to understand this self--con- 
tained system of reasoning in contexc With Appleby and Co., they believe that 
"historicizing any moment need not, should not, sacrifice the truths people 
discovered in it.’’47 They propose replacing the development idiom with a 
re*brined, self-conscious, and humanized discourse. Rather than a single, 
integrated, global modernity, they imagine a ~)’eer world with room ~br diver- 
gent, idiosyncratic modernities. 

The historicist literature treats Point IV and the succession of aid initiatives 
that ~bllowed as extensions of the Enlightenment project of ordering and 
rationalizing societ> imperatives amplified and globalized by Cold War con- 
terns about Communist subversion~ Michael Adas and James C. Scott identi(v 
two key inheritances ~?om nineteenth-century rationalism: a tendency to meas- 
ure progress against the yardstick of technologB and a drive to make human 
society lcg, gb/~< While eighteenth-century observers could discern areas of life 
-such as government, literature, and the arts-where Asian civilizations seemed 
ahead og Europe, Adas notes that by the ~88os Europeans regarded technical 
achievement as virtually the sole measure of human wortlL4s "["lie locomotive 
symbolized the unbridgeable gap between the civilized and the savage, just as 
ibr Harry S. ~Dum an, seventy years later, the United States’s superiority would 
rest- on "our imponderable resources ira technical knowledge."4’~ In the literature 
on modernization, Escobar writes, ’:technology was theorized as a sort of moral 
ibrce" that would educate and transform but that was at the same time "neutral 
and inevitably beneficial.’’s° Such ideas underlay the Kennedy administration’s 
backward diagnosis of global poverty: since capital and technology were what 

4~. Stacey Leigt~ PigN describes how the categories of development are disrupted by its 
"traditional" subiects, vvho anticipate and manipulate the process befi~re it begins. Pigg, "Found 
in Most "Daditional Societies’: ~lYaditional Medical Practitioners Between Culture and Deveiop- 
ment," in Cooper and Packard, eds., l~te*~mtio~a~ D#c~’[~.mez~t a*~d the Socia~ 

46. S un Yat-sen, The ]ntcrrzati~*~a/D~vJopme~t oj: C,bina (New ~):~rk, *9zz) appeared seven years 
befi)re Britain’s first Co]onia] Deve]opment Act. For decades befi)re independence, Indian nation- 
a]ists sought to seize the development process and fhshion a uniqueiy ~ndian modernk> See Gvan 
Prakash, d~othe," Ravso*u Scie~’c~" a*~d the I*~:,agi*~ad~,n of’~lqo&r~ I~dia (Princeton, ~999); Sugata Bosq 
~Instruments and Idioms of Coioniai and National Deveioprnent: India’s Historical Experience 
in Comparati~ e Perspective," ~n Cooper and Packard, eds., h~te~’nadona~ D~’z,e[opme#~t and the Social 
Scie~c~u; 45-63; and Duara, R~’cui~g L~sto,> 86. 

47- Appleby et al., 7?!fingthe 79"z~& ~96. 
48. Adas, M~g~ine,’aslhcMeasureq/’Mcn. 

49- t tarry S. Truman, inaugural address, zoJanuary ~949, Pabli~ l~z.e~; 
S. ~*’uma*~, i~’4P (Washington, ,964), 

~o. Arturo Escobar, f~a~ur~m*,irLg Dez,dopme~’~" 7~,e Making a*~d Unn:,aki~g of" the 7~bi~g Kbrld 
(Princeton, ~995), 36. 



It’s History : 

the United States had to o~’er, Galbraith observed, "poverty was seen to be the 

res u it of a shortage of capital, an absence of technical skills .... Having vaccine, 

we identiIied smallpox?’5’ 

The developers’ love for statistics and replicable models can be traced to the 

Enlightenment’s search for a legible society that cozdd be known and controlled 

f?om the center. European republics, according to Scott, systematically dis- 

pelled the mysteries that gave citizens autonomy, assigning surnames to the 

anonymous, laying boulevards over zmmapped slums, using censz~ses, land 

surveys, and standardized measures ro create a transparent and governable 

populace. Modernism ordered society according to a visual aesthetic that 

allowed rulers to govern by manipulating abstractions (unemployment, literacy, 

resource utilization) instead of the messy singularities of real lif~. The 

project peaked in the mid-twentieth century in a phase Scott calls "high 

modernism," a mania for colossal, centrally designed social landscapes - Le 

Corbusier’s planned cities, Stalin’s collective farms, the Tennessee Valley 

Authority - where nearly every aspect of human and natural lice could be 

supervised by experts,s~ 

It was at this moment of modernist optimism rhar Truman’s Point IV speech 

proposed a complicated merger between development and the Cold War. 

Foreign aid was never simply a weapon against Soviet influence; even withoz~t 

a superpower confrontation the United States would have needed some means 

to manage the transition to a postcolonial world. The Cold War skewed aid 

priorities, certainly; but development shifted the Cold VCar onto entirely new 

ground, in iusr a few paragraphs in Truman’s ~949 inauga~ral address, Gilbert 

Rist explains, the principal axes oCglobal opposition- communist/noncom- 

munist, colonial/and-colonial .... were enfolded within the overspreading 

categories of development and underdevelopment. Nationalists, commu- 

nists, expansionists, pan--ACricanists -everyone, in fact, except developmen- 

talists .--- lost the power to deiine their struggle, their own version of progress. 

They "were now fk~rced to travel the :development path’ mapped out for 

them by others.’’s~ 

The high modernism oC plan and mastery quickly iL’ll from Cashion among 

the makers of U.S. domestic policy, but- it- took root in the newly independent 

states and international development agencies that shared a passion tbr com- 

prehensive planning. The invention oCnational income accounting in the ~94os 

along with advances in demography and econo~nics provided a means to deploy 

this administrative logic on a global scale. Fear of subversion supplied a motive. 

Although the United States and newly independent regimes eyed each other 

with suspicion, development provided room fi)r collaboration. Govern- 

ments, weak or strong, shared a need ~br legibility. Officials in Washington, 

~-2. This concept has been cai]ed "visual modernism." See Mitche]l, Co’o~ovizi**g Eg)~p?, 63-94. 

53- Gilbert Ri~t, "] ~,e Ili.,:~o~3, q/’D~’v@me~: I~ror~;’ ~2",’~c~,~ Ori?;;’~,.c ~o Gtobal [".,dd, (Londorb ~997), 79~ 



652 : DIPLOMATIC HISTORY 

Johannesburg, and Rangoon had an equal interest in mapping unexploited 

resources, in capturing peasantries and s ubnational groups, in "seeing like a stare.’’s4 

For almost a decade a*~er Truman’s pronouncement, the methods and 

techniques for "making men modern" were themselves underdeveloped. [n a 

remarkable dissertation, Nils Gilman has chronicled [he invention of the 

modernization canon. Building on the work of Talcott Parsons, MIT’s Center 

ibr International Studies and the Social Science Research Council’s Committee 

on Comparative Politics coditied a body of modernization theory that guided 

policy and thought ~)’om ~958 on. Never have social scientists enjoyed so much 

trust or had such faith in their own art. Gabriel Almond felt he should "know 

iust about everything there was to knowi and to write with apodictic confidence 

about its mean ing."ss [ tis certainty res ted on the undisputed place of his country 

in the eye atop the development pyramid, lit took the riots in Watts, Detroit, 

and Newark to throw modernization theory into crisis. By the late ~96os, it was 

harder for the United States to claim that a stable, ordered modernity had 

already been achieved. 

This epistemological context illuminates the motives and methods of the 

U.S. fbreign aid effbrt in richer detail than dependency or world systems 

theories can. If national security was the sum of our fears, a nightmare vision 

of an American garrison state cowering before a hostile Eurasia, development 

spoke our dreams: a transparent, modernizing world mastering man and the 

environment with American technology: "A T\~q in the Yangtze Valley and the 

Danube," Truman explained to David LilienthaL "These things can be done, 

and don’t let anybody tell you di~tbrent. When they happen, when millions and 

millions of people are no longer hungry and pushed and harassed, then the 

causes of war will be less by that- much."s~ The stakes of the Cold War must be 

measured against the grandeur of rhar vision, not simply against George 

Kennan’s criteria for minimal victory. 

Treating modernization as a subiect instead of a methodology repositions 

the Cold War at the center of the economic history of this century. In the vast 

literature on modernization, when the Cold War is discussed at all it is as an 

interruption. N ations were headed toward convergence when East--West strug.-- 

gles (% misallocation of resources due to involvement in a regional conflict") 

sidetracked them. The idea of economic convergence may be the last remnant 

of the high modernist ideal. The twentieth century ~7~stered many dreams of 

approaching union .... one worldism, ecumenism, unified iield theories .... but- 

none have survived so long on such scant evidence.S? Once one stops looking 

5-4- Scott, &’gi*zg Lihe a &air, 
~. O~uoted in Nils Gilman, "Paving the ~¢)rid With Good Intentions: The Genesis 

Modernizatioa Theor> ~945-~965-" (Ph.D. dissertation, University of Caiifornia, Berkeie}~ 
y& ()Noted in Alonzo t {anby; Liberalism a~zdits Chage%ge~:c F~DR to Rea2w~(New ~2)rk, ~98y), 7>--73. 

Y7- Even [andes, a true believm; admits t~at "optimistic nmnber crund~ers point to overaii 
mini-com;ergeace, but.., only the special success of East Asia yieids this optical iliusion." [,andes, 
~i4"aJ?h a.d Pover,% 5~8. 



for convergence it is easier to see that Corms oi-political economy have become 

more varied, not less, and that the Cold War had something to do wit-h it. 

East-X~:cst conflict obscured dif}?rences between market economies, even 

while it made them more pronounced. As long as capitalism stood in opposition 

to communism, it was easy to imagine that all market economies were in some 

sense the same. But Taiwan’s Guomindang PartF; which owns plastics ~acrories 

and shipyards, France’s etatisme, crony capitalism in the Philippines or Russia, 

and t-he Archer Daniels Midland Company all det) neat categories like state, 

corporation, capitalism, and market. The past fitiy years have been marked by 

an expanding divergence of social, political, and economic arrangements within 

market economies, in part because the Cold War created openings for experi- 

mentation,ss The imperat-ives of U.S. security allowed some countries t-he 

freedom to fashion new forms of ownership, control, and exchange, to shape 

their own modernity. Economics has little t-o say about how to understand or 

reconcile competing modernities, the task be~bre American diplomats today 

and in the future. History can say a great deal, and it should. 

3"8. Examples of this variation inclnde crony capitalism, state capitalism, .],qpar~e~eiKo- 
rean/’l~;aiwanese guided capitaiism, European--style sociai--market ecotmmies, at~d Angio-Saxo~ 
individualistic market ecnnomies, a~ we1] as %ocialism with Chinese characteristics" ;rod the 
remained types fi:mnd in Russia and the former So~iet states. See Robert ~¥ade, 
kco~ornic The~3, and the Role q/" Gover~rne~l i~" East dsia~ I~d~¢~’l~’ti~liza/i~*~ (Princetnn, ~99o); Stephan 
Haggard, P~th=,q),s.fi~m the Periphery,." The Politic~ o/" G*’o=,~h i~ N~:v{), I~&~s*ri~lizi*~g Co~*rics (Ithaca, 
~99o); andJorge Ca~tafieda, U~opiu Urzarmcd (New ~Brk, ~99,4), 4~8-,46. 



A                                                         B                                                                         C                                      D 

1 name title dept sort 

2 Aaron Bachenheimer Director Fraternity & Sorority Life Bachenheimer 

3 Jerri Bland Executive Director Enterprise Applications/IT Bland 

4 Jan Boxill Chair of the Faculty Faculty Governance Boxill 

5 Rob Bruce Director William & Ida Friday Center for Continuing Education Bruce 

6 Gwen Burston Director Office of Academic Personnel Burston 

7 Lori Carter-Edwards Deputy Director of Research & Operations Health Promotion & Disease Prevention Carter 

8 Taffye Clayton Vice Provost for Diversity and Multicultural Affairs Clayton 

9 Chris Clemens Professor and Chair Physics and Astronomy Clemens 

10 Jennifer Conrad Senior Associate Dean Kenan-Flagler Business School Conrad 

11 Tammy Cox Asst Dean for Administration Information and Library Science Cox 

12 Robin Cyr Assoc Vice Chancellor for Research Cyr 

13 Stephanie Dean Director of Research and Policy Analysis Hunt Institute Dean 

14 Craig Fletcher Director, DLAM School of Medicine Fletcher 

15 Anne Fox Attorney University Counsel Fox 

16 Karol Gray Vice Chancellor for Finance and Administration Gray 

17 Rosalyn Beecham-Green Director NCHCAP Green 

18 Amy Locklear Hertel Director American Indian Center Hertel 

19 Christi Hurt Interim Director Carolina Women’s Center Hurt 

20 Andrea Hussong Director Center for Developmental Science Hussong 

21 Mike Kilmartin Director Office of Research Information Systems Kilmartin 

22 Rebecca Macy Associate Professor School of Social Work Macy 

23 Steve Marshall Interim Director Injury Prevention Research Center Marshall 

24 Philip Morgan Director Designate Carolina Population Center Morgan 

25 Eric Muller Director Center for Faculty Excellence Muller 

26 Sarah Naylor Asst Dean for Student Affairs School of Social Work Naylor 

27 Jackie Overton Chair, The Employee Forum Overton 

28 Lisa Pearce Assoc Professor and Chair Sociology Pearce 

29 Roberto Quercia Director, UNC Center for Community Capital City and Regional Planning Quercia 

30 Allison Reid Asst Dean for Communications Law School Reid 

31 Denise Rhoney Assoc Professor and Chair Pharmacy Practice and Experiential Educ Rhoney 

32 Philip Rodgers Assistant Dean of Pharmacy Practice Partnerships School of Pharmacy Rodgers 

33 Chris Roush Senior Associate Dean Journalism and Mass Communication Roush 

34 Eunice SaNe Assoc Professor and Chair African and Afro-American Studies SaNe 

35 Anna Schenck Assoc Dean for Practice Gillings School of Global Public Health Schenck 

36 Jason Smith Interim Director, Research Communications VC for Research Smith 

37 Louise Spieler Associate Dean for Professional Education and Strategic Initiatives School of Journalism and Mass Communication Spieler 

38 Regina Stabile Director, Institutional Records & Reporting Compliance University Counsel Stabile 

39 Sharon Thomas Clinical Asst Professor and Director, Recruitment, Admissions & Financial Aid School of Social Work Thomas 

40 Paul Voss Interim Director Carolina Population Center Voss 

41 Latasha Weeks Regional Asst Dean/Clinical Asst Professor School of Pharmacy Weeks 

42 Jane Weintraub Dean School of Dentistry Weintraub 

43 Gerri Williams Director TRiO Programs Williams 

44 Presenters 

45 Carol Tresolini Vice Provost for Academic Initiatives 
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1 email 

2 bachenhe@email.unc.edu 

3 ierri bland@unc.edu 

4 imboxill@email.unc.edu 

5 rob bruce@unc.edu 

6 I~wen burston@unc.edu 

7 Iori carter-edwards@unc.edu 

8 taffye@unc.edu 

9 clemens@ physics.u nc.edu 

10 i conrad@unc.edu 
11 tlcox@email.unc.edu 

12 Robin Cyr@unc.edu 

13 sdean @ hu nt-institute.or~ 

14 crai~ fletcher@med.unc.edu 

15 annefox@email.unc.edu 

16 kkl~rav@unc.edu 

17 beecham~@unc.edu 

18 amy.hertel@wustl.edu 

19 christihurt@unc.edu 

20 husson~@unc.edu 

21 michael kilmartin@unc.edu 

22 rimacy@email.unc.edu 

23 Smarshall@unc.edu 

24 pmor~an@soc.duke.edu 

25 emuller@email.unc.edu 

26 smnaylor@email.unc.edu 

27 overton @ psafety.u nc.edu 

28 Idpearce@unc.edu 

29 Quercia@email.u nc.edu 

30 Allison reid@unc.edu 

31 drhoney@unc.edu 

32 prod~ers@unc.edu 

33 croush@email.unc.edu 

34 eunice@email.unc.edu 

35 anna.schenck@unc.edu 

36 idsmith@email.unc.edu 

37 Ispieler@unc.edu 

38 rstabile@email.u nc.edu 

39 sharon thomas@unc.edu 

40 paul voss@unc.edu 

41 Ixweeks@email.u nc.edu 

42 lane weintraub@dentistry.unc.edu 

43 ~bwilli@email.u nc.edu 

44 

45 



I A B C D 

46 Bruce Carney Executive Vice Chancellor and Provost 

47 Steve Farmer Vice Provost for Enrollment and Underl~raduate Admissions 

48 Ron Strauss Executive Vice Provost 

49 Elizabeth Dunn Associate Vice Chancellor for Development 

50 Nancy Davis Associate Vice Chancellor for University Relations 

51 Erin Schuettpelz Director of State Relations and Communications 

52 Barbara Entwisle Vice Chancellor Research 

53 Dwayne Pinkney Vice Provost for Finance and Academic Planninl~ 

54 Larry Conrad Vice Chancellor for Information Technolol~y and CIO 

55 Karol Gray Vice Chancellor for Finance and Administration 

56 Brenda Malone Vice Chancellor for Human Resources 

57 David Parker Associate Vice Chancellor and Deputy General Counsel 

58 Taffye Clayton Vice Provost for Diversity and Multicultural Affairs 

59 Winston Crisp Vice Chancellor for Student Affairs 

60 Leslie Kreizman 

61 StephanieThurman 



Senior-Level Administrators’ Briefing 

Thursday, March 8, 2012 

Participant Feedback 

Please comment on the overall effectiveness of today’s program. 
We would particularly like your input on the program’s 
organization and duration and the format of the individual 
presentations. 

2. What was most useful about the briefing? 

3. What was least useful? 

4. What additional topics should be included in next year’s program? 

Please hand in this form as you leave or mail it to Carol Tresolini, 
CB# 3000, 104 South Building, or email comments to 

Carol_Tresolini@unc.edu. Thank you. 



From: 

Sent: 

To: 

Subject: 

Hildebrand, Reginald F <hildebra@emaJl.unc.edn> 

Tuesday, March 13, 2012 8:48 PM 

Sable, Eunice N <eunice@email.~mc.edu> 

RE: Invitation - an evening ruth our Majors at the Carrboro Arts Center 

I am having a fine time in the archives in Boston. 207 boxes of Thurman letters! I will be lucky if I get though 5 or 6 key boxes this week. I’m very grateful for the Craver 
grant./!! When I return, you should consider having a "touch base" courtesy meeting with VALERIE P. FOUSHEE, who I believe is chair of the Orange Counbl Board of 
Commissioners, and is also a relatively recent graduate of our department. I would glad to help set that up. It might also be a good gesture to invite her to the gathering on 
the 29th. (You can Google her for bio information. I’m pretty sure that Charlene knows her.) -Reg 

From: SaNe, Eunice N [eunice@email.unc.edu] 
Sent: Tuesday, March 23, 2022 6:28 PM 
To: Department listserv 

Cc: Gore, Travis 
Subject: [afriafam] Invitation - an evening with our Majors at the Carrboro Arts Center 

Dear Colleagues, 

I would be delighted if you joined our majors and I on Monday 29~ at the Arts Center in Carrboro to watch a performance of the award-.winning play Blood Knot by the Tony 

Award- winning South African playwright, Athol Fugard who will be visiting UNC next week. 

To ensure we have enough tickets, kindly RSVP to Travis and I by tomorrow, Wednesday March 15th ._b_y____4_:__0_0___~!~__a___~_2~__h_e___!_a_t_e_}_t_~. Our majors would be very delighted if you 

attended this performance. If you decide to be there on Monday, please note that we will meet at the Arts Center in Carrboro at 7.00pro. 
~ ~Athol Fugard’s Blood Knot is the story of two South African brothers whose lives are twisted by the madness of apartheid. The New York Times describes the 

play as "a contemporary classic.., both a deeply human experience and a symbolic statement." The powerful allegorical story continues to resonate deeply in a 

world still unable to deal openly with issues of race and wracked by seismic shifts in response to social injustice from the Arab Spring to Occupy Wall Street. 

Featuring J. Alphonse Nieholson and Lucius Robinson, and directed by Joseph Megeli~ ~ 

Best wishes, 

Eunice 

Eunice SaNe, Ph.D 
Chair, Department of African and Afro-American Studies 
Associate Professor, Department of African and Afro-American Studies and Curriculum in Global Studies 
University of North Carolina at Chapel Hill 

109 Battle Hall, #3395 
Chapel Hill, 27599-3395 
Tel. 919-962-2342 

Eax 929-962-2694 

You m’e currently subscribed to aft-Jar:am as: hildebra~emaJl.unc.edu. 

To unsnbscribe click here: http://lists.unc.edu/u?id 32361599.4f718ec4a4177f0240919a2c66b8d128&n T&I afriafam&o 31064039 

(It may be necessary, to cut and paste the above URL if the line is broken) 

or send a blank email to leave-31064039-32361599,4f7f8ec4a4177f0240919a2c66b8d128~listserv.nnc.edn 



Water Theme Steering Committee Meeting Agenda 

Monday March :~2, 20:~2, Michael Hooker Research Center Rm. 2005 

Present: Jamie Bartram, Jan Boxill, Larry Chavis, Peter Coclanis, Judith Cone, Zealon Hoover, Ed 

Kerwin, lan Martin (called in to meeting), Tamlin Pavelsky, Terry Rhodes, Eunice Sahle, Randall Styers, 

Nadia Yaqub, Ron Strauss, Stephen Barber 

Absent: Nathaniel Claridad, Don Hornstein 

Welcome and Co-Chair’s Comments - Carolina Women’s Leadership conference talk by Jamie 

Bartram was a great success! 

March 22nd public launch date progress 

a. Contact with Nancy Davis and other campus communicators - Stephen and Dr. Bartram 

had a productive meeting with Nancy Davis and a group from UNC Creative to discuss 

logo, tagline, website, etc. for Mar. 22nd and she is more than willing to step outside of 

the box to make this a fun and exciting effort; Dr. Strauss also presented a Powerpoint 

to a large group of Campus Communicators about the Water Theme and they are also 

on board and looking to help us in any way possible. 

b. Dramatic reading at Old Well - "The Way of Water" by Caridad Svich - Spearheaded by 

Nathaniel Claridad and will take place around :~ or :~:30 PM on the 22na 

c. Other updates? - Email listservs, both for steering committee and interested partners, 

and website are both underway and should be ready soon. 

Updates on Website Submissions from Committee Members - editing email on summer 

reading book to include water theme submissions, chairing ethics and social justice lecture 

during spring 20:~3, and mention during Faculty Council (Boxill), 

IAH Chair’s Leadership meeting mention (Sahle), 

conversation with new CHCCS superintendent about water education in local school 

curriculum through OWASA (Kerwin) 

possible outreach to APPLES service learning program to get students to talk about water 

practices in the countries that they visit, as well as a potential photo competition; Robin 

Visser - Chinese environmental literature course, Sarah Shields in History Dept. plans to 

focus on water during her course(Yaqub) 

interface with Jim Hirschfield about fine arts efforts(Rhodes) 

meeting with Matt Kupec about getting the word out to development arm of the 

university, FoodLogic and UL labs efforts with water standards, touched base with X Prize 

foundation (Cone) 

was recently on a development grant committee where many of the recipients plan to 

focus on water, reaching out to Charles Fishman to speak at water and health conference 

this year(Coclanis) 

reminder about twitter handle and UNC news coverage, met with TEDxUNC group about 

incorporating water related speakers for next session, role of student gov’t and student 



o 

o 

orgs is important even though there is much transition at this point, new SBP will be 

sympathetic to this theme as he has an environmental studies background (Hoover) 

possible course in spring 2013 on international development w/trip component focused 

on water, Dean’s Speaker Series at Kenan Institute w/many alumni in attendance(Chavis) 

list of US entities that deal with water will be shared with J. Cone for the purposes of 

funding efforts, Dept. of State announcement on World Water Day with UNC mention 

forthcoming(Bartram) 

contact with campus communicators, probably will be front and center on the homepage 

on 3/22(Strauss) 

Steering Committee Subgroups 

a. Internal Outreach (Yaqub, Sahle, Strauss, Claridad, Hornstein, Hoover, Rhodes) 

b. External Outreach/Funding (Hornstein, Kerwin, Pavelsk¥, Boxill, Cone, Chavis) 

c. Legacy Projects (Bartram, Styers, Coclanis, Martin) 

Action Items - Website submission by Friday, quick email from subgroup chair with update on 

what each group talked about during today’s meeting, subgroup update at next meeting, 

update Campus Communicator’s Powerpoint presentation and have ready for use at all times 

Adjourn 



From: 

Sent: 

To: 

Subject: 

Rucker, Walter C <wmcke@email.unc.edu> 

Wednesday, March 14, 2012 6:13 PM 

Janken, Kenneth R <krjanken@emaJl.unc.edu>; Sahle, Eunice N <eunice@email.unc.edu> 

RE: ENST/AFR1266 

Dear Kenneth, 

Will do.,. first thing ne×t Monday morning. 

Best, 

Waiter 

l-,t[p:!/Mrio~om..nc.edu/people/w~a~ker~c.~nmker 

F~m= Janken, Kenneth R 
Sent~ Wednesday, Narch 14, 2012 4:45 PN 
Te~ Rucker, Walter Q SaNe, Eunice N 
Subjeet~ RE: ENST!AFRI 266 
Dear Wa]teL 
When you ~vt~rn will you set it 

K.ennctl] 

Kenneth R. Ja~aken 
Pro~i~ssor of A~o- A~ncrican Studies 

Dep~u’m:~en[ of AJ~icm~ and Af?o- Ame~c~m St~dies 

109 Baltle t ~alk Ct3~ 3395 
l 5~five~sity ofNorN C.aroEna 

Chapel Hill, NC 27599--3395 

(919) 962-.1519 ~voice) 

(919) 966-.2694 (~tx) 
Click on a lmL ibr mIbrmati, m a~:~u{ my p@~Ecations: 

h~://u~vw~um~s~edu/umpmss,’spr 97/ianken.html 

h~p:/iuncpress.unc.edu/L~o~iT- 8059.Nml 

h~p://undpress.nd.eduibooldP00780 

h~p://undpress.nd.eduibooldP00723 

F~m: Rucker, Walter C 
Sent~ Wednesday, Narch 14, 2012 4:14 PN 
Te: SaNe, Eunice N 
¢¢~ 3anken, Kenneth R 
Subject; Re: ENST/AFRI 266 
Dear Eunice and Kenneth, 
Greetings from Ghana... I’m in 100% agreement with both of you that we should cross list this course. 
Best, 
Walter 

Sent from my iPhone 

On Mar 14, 2012, at 8:08 PM, "SaMe, Eunice N" <eunice@email.unc.edu> wrote: 

Dear Kenneth and Walter, 

At this moment, Amy’s course - which she developed when she was a faculty member in our department - is the only course that offers students in our 
department an opportunity to engage with debates in political ecology, agrarian change and environment in a serious manner. Thus, T would like the tradition to 
continue until we develop courses around these themes. 

Best wishes, 
Eunice 

From: Janken, Kenneth R 
Sent: Wednesday, March 14, 2012 2:29 PN 

To: SaNe, Eunice N; Rucker, Walter C 
Subject: FW: ENST!AFRI 266 

Dear [!;~mice a~d Wal~cr. 

Please read the e>~change [x~low. ][ do~’t see a prablem wi~h d~is~ and in l~.c[ ]i’ve allowed F.iXTST 266 l{~ coun~ R)ward the AFRI major or minor. But if 

one of you will get in ~ouch wid~ Amy Cooke ~md Ka~hleen McNeil, I~d 

RegaMs, 

Ke~moth 



Kenr~eth R, Janken 
Proii~ssor of Afto-Amedca~ Studies 

D~par~me~ of A~d~an and Afto-Amed~a~ Studies 

109 Battle Hall, C} ,~ 3395 
University ~fNo4b Cantina 
Cftapd }[i]L NC 2759%3395 

(919) 962-1519 ; vd ce) 

(919) 966- 2694 
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F~m~ Janken, Kenneth R 
Sent~ Wednesday, March 14, 2012 2:27 
T~I Cooke, ~my E; Gore, iravis 
C~ NcNeil, Kathleen 
Su~je~t~ RE: ENBT/~FRI 
])ea~ Alny~ 

I kn,)~t that has been past p~actice. [’1] lbrward you~ ema] to Dr. Rucker~ who schedules tfte coarses, and to Dr. Saftle~ who is the department chair. One 

of them will get Kick ~:~ you. 

Proft Janken 

Kem~etl~" R~ .l 

Professor of A[’ro-Ame~Jcan Studies 

Depatment of’AliJcan a~d A[lo~Ameican Studies 

109 Battle Hall CB# 3395 

l ~niversib’ ofNo~4~ Cam]ma 
Chapel Itill, NC 27599-.3395 

~., ~., 962-1519 (voice} 

~, ~, ~., 966-2694 (l~ax} 
Click on a lir~ fbr in,hi, nation a[~t~t my pnb]~cations: 

h~p://~avw.umass.edu/umpmssispr 97/]ankenMml 

h~p:iiuncpress.unc.eduiN)oEs/T- 8059.html 

h~p:/iundpress.nd.edu/boo~’P00780 

h~p:/iundpress.nd.edu/boo~’t 00,23 

From: Cooke, Amy E 
Sent= Wednesday, March 14, 2012 11:52 AM 
To= Gore, Travis; Janken, Kenneth R 
¢c= McNeil, Kathleen 
Subject= EN~/AFRI 266 
Hello Dr. Janken and Travis, 
In the fall I’ll be teachin~ a section of ENST 266, which for the past several years we have crosslisted with AFRI 266. I’d love to do that a~ain, its worked 
out well (at least for me~). 
Does that still work for you? 
Amy 



From: 

Sent: 

To: 

Ce: 

Subject: 

Watson, Hart31 L. <hwatson@email.nnc.edu~ 

Thursday, March 15, 2012 10:17 AM 

Jordan. Joseph F <jl~orda~@email.unc.edu>; joseph jordan <jtjordan@igc.org>; Shields, Tanya L <tshields@unc.edu>; SaNe, Eunice N 
<etmice@email.unc.edu>; ttartlyn, Jonathm~ <ha~lyn@unc.edu-~; Fisher, Rebecka Rutledge <rrfishe@email.unc.edu-~; Ferris, William 

Reynolds <wtErri@unc.edu>; Caldwell, Kia L <klcaJdwe@email.unc.edtr~; Brophy, Alficed L <abrophy@emaJl.unc.edu>; 
ibc917@email.unc.edu; Bowles, John --~jpbowles@unc.edu:,; Alexmader, G. Rumay <mmay@emafil.unc.edu>; Willia~s~ Lyneise E 

<williale@e~nail.unc.edu>; Jones~ M~ina Sabine <~narina@unc.edt~- 

Tresolini, Carol P <carol t~esolini@med.unc.edu>; C~ney, Brace William <bmce@unc.edu> 

RE: Final Task for IAAR Review Cmte. 

Sounds good, Joseph Thanks very much for your leadership in this important process. 

harry 

Harry L. Watson 

Director, UNC Center for the Sturdy of the American South 
Love tlouse and Hutchins Forum 
CB# 9127, 410 E. FrarfKlin Street 
University of North Carolina at Chapel Hill 
Chapel Hill, NC 27599 
Telephone: (919) 962-0523 
Fax: (919) 962-4433 

Professor, Department of History 
CB# 3195, Hamilton Hall 
Universi~" of North Carolina at Chapel Hill 
Chapel Hill, NC 27599 
Telephone: (919) 962-5436 
Fax: (919) 962-1403 

..... Original Message ..... 
From: Joseph Jordan [mailto:ifiordan(~,emaihur~c.edu] 
Sent: Thttrsday, March 15, 2012 10:15 AM 
To: joseph jordan; Shields, Tanya L; Sahle, Eunice N; Haltlyn, Jonathan; Fisher, Rebecka Rutledge; Ferns, William Reynolds; Caldwell, Kia L; Broph?’, Alfred L; ibc917@eraaihunc.edu; 
B owles, Jotm; Alexander, G. Rumay; Watson, Har~ L.; Williams, Lyneise E; Jones, Marina Sabine 
Cc: Tresolini, Carol P; Carney, Bruce William 
Subject: Re: Final Task for LAAR Review Cnrte. 

Dear Conwnittee Members - First, let me thank you for all the great work you did during the review period. A good number of the guests who visited us were sonrewhat in awe of the review 
process and have asked for the conclusions we reach about best practices (not about IAAR) 

I am writing because some of you have been asking about next steps -- I want to assure you that we are still on track to fulfill our charge to the Provost’s Office. For the Past week or so we 
have been processing the 12 applications ;ve received for research, publication, working group, course development grants, and had to take a break from Review Committee work. 

Over the next week I, along with Marina, will be drafting a the report for the committee that includes the basic information about our work (administrative details including process, 
participants, etc ) We will also include some of the key elements of our discussions with the visitors who participated in the process. 

We will forward this drat’t to you, and schedule a meeting where we will amend the report based upon an?’ additions, adjustments, revisions you feel are necessaly. I am not sure we need to 
make specific recommendations on how the Provost should proceed with IAAR, rather, it is my understanding that we should provide our ideas about best practices and exemplaD- 
approaches that might prove useful when considering how- to imagine IAAR going forward This, by definition, means we should also speak a little about what is least useful when it comes 
to programming, structure, a&ninistration, etc. 

Finally, I would like to leave a place at the end of the report for each conmaittee member to voice their individual thoughts without filters. I suspect that there may be strongly held positions 
among you that may not fit within the consensus report we want to send forward. The open space will give you an opportunity to place your ideas in consideration 

If you have questions let me know. 

will send a doodle calendar around for the first and second week of April for this last meeting. 

Joseph Jordan, Director 
Sonja Haynes Stone Center 
University of North Carolina at Chapel Hill 

(919) 962 -~;v.)01 
j fj ordan@emaihunc.edu 



Turning Points" Policy Change in Complex Urban Systems 
A Comparative Symposium 

Friday, March 30, 2012 [ 1:30 - 5:15 p.m. 

Philanthropic Society Chamber [ 4th Floor I New East 

University of North Carolina at Chapel Hill 

Sponsored by the CenterJbr Urban and Regional Studies, UNC- Chapel Hill 

THEME AND FOCUS 

Governing capacity in North American cities is often fragmented. In order to realize major new 

policy initiatives, urban policy advocates must secure resources from a range of autonomous 

agents - governmental, societal, local, regional, and/or national. 

How do significant shifts in urban policy occur in this complex environment? What factors 
must come together? Are some kinds of policy change easier than others? 

This symposium addresses these questions with a particular focus on history and on scale. We 

will reflect on how past policies shape current practices and discuss what we can learn about 

urban policy change by adopting a historical approach to our inquiry. We will also discuss how 

multilevel urban policy making-actors operating at different spatial scales-molds and constrains 

policy change and how multilevel policy processes may privilege some voices and policy ideas 

over others. 

The symposium centers on a dialogue among scholars involved in two maj or collaborative 

research proj ects: A,lultilevel Governance and Public Policy in Canadian A,hmicipalities and 

Regenerating Urban Neighborhoods (RUN). The first is a five-year proj ect that involves almost 

100 researchers; focuses on policy making in Canadian cities in six policy fields ranging from 

infrastructure development to immigrant settlement; and investigates how patterns of policy 

making are shaped by the structure of intergovernmental relations and the involvement of local 

social forces. The second is a four-year, cross-national project involving about 30 researchers in 

11 countries and focuses on the forces that shape neighbourhood regeneration policy in 18 North 

American and European cities. The research for both of these major projects is now complete, 

and both are well into the analysis and publication phase. A dialogue at this juncture represents a 

unique and valuable opportunity for developing comparative insights into policy change in 

complex urban systems. 



SCHEDULE 

1:30 - 1:45: Welcome andlntroduction 

Welcome: 

Introduction: 

William Rohe 
Martin Horak 

1:45 - 3:00: Panel 1: Regenerating Urban Neighborhoods: Seeking New Po#cy at the A4argins 

Moderator: 

Featured speaker: 

Roundtable panelists: 

Harold Wolman 

Clarence Stone 

Susan Clarke 

Ellen Shiau 

Donn Worgs 

3:00 - 3:15: Coffee Break 

3:15 - 4:30: Panel 2: Multilevel Governance and Po#cy Change in Canadian Cities 

Moderator: 

Featured speaker: 

Roundtable panelists: 

Katherine Graham 

Robert Young 

Laurence Bherer 

Christopher Leo 

Andrew Sancton 

4:30- 5:15: Closing keynote address 

Keynote speaker: Frank Baumgartner 



PARTICIPANTS 

Frank R. Baumgartner is the Richard J. Richardson Distinguished Professor of Political 
Science at The University of North Carolina at Chapel Hill. His work focuses on public policy, 
agenda setting, and interest groups in American and comparative politics and has appeared in 
such j ournals as the American Political Science Review, American Journal of Political Science, 
the Journal of Politics, Comparative Politics, the Journal of European Public Policy, and 
Legislative Studies Quarterly. He is the author or co-author of several books that have won 
maj or awards. Among them are Agendas andlnsmbi#ty in American Po#tics (with Bryan 
Jones), which won the American Political Science Association’s Aaron Wildavsky Award as "a 
work of lasting impact on the field of public policy", and 7he Dec#he of the Death Penalty and 

the Discovery of Innocence (with Suzanna De Boer and Amber E. Boydstun), which was 
a~varded the Gladys M. Kammerer Award by the American Political Science Association for the 

best book on U.S. national policy. Professor Baumgartner is the recipient of the 2011 Samuel J. 
Eldersveld Award for Career Achievement from the APSA Section on Political Organizations 
and Parties~ He serves on the editorial boards of numerous maj or j ournal s. 

Laurence Bherer is Associate Professor of Political Science at the University of Montreal. She 
is interested in issues related to local democracy, urban politics, and public participation. Her 
research has focused on the effects and the dissemination of public participation practices, 
municipal elections, metropolitan governance and the mobilization of actors around public transit 
issues. In 2010, she was awarded the Urban Affairs Association’s best paper prize for her 
Journal of Urban A.ffa#’s paper, "Successful and Unsuccessful Participatory Arrangements: Why 
Is There a Participatory Movement at the Local Level?" 

Susan Clarke is Professor of Political Science at the University of Colorado at Boulder. 
Professor Clarke’s interests center on public policy and urban politics and policy, particularly 
issues of globalization and local democracy. Her publications include The Work of Cities (with 

Gary Gaffe) on local economic development strategies, a co-authored book on Multiethnic 
Moments: The Po#tics of Urban Education Reform, and numerous j ournal articles. Her research 
has been supported by the National Science Foundation, the Carnegie Foundation, the Fulbright 
Foundation, the Canadian government, the Annie E. Casey Foundation, the National League of 
Cities, and others. She is Editor (with Michael Pagano) of Urban AfJbirs Review. 

Katherine Graham is Professor of Public Policy and Administration at Carleton University, 
Ottawa, Ontario. From 2003 to 2009, she was the Dean of the Faculty of Public Affairs. 
Katherine Graham’s research focuses on local governance, community development, Aboriginal 
policy and policy processes. She has worked across Canada and internationally on local 
governance issues. Katherine Graham is currently the Coordinator of the Cadeton-Batawa 
Initiative, a collaboration between Carleton University and the Batawa Development Corporation 

to make the community of Batawa, Ontario a model for rural sustainable community 
development. 

Martin Horak is Associate Professor of Political Science at the University of Western Ontario, 
and a 2011-12 Visiting Scholar at UNC Chapel Hill’s Center for Urban and Regional Studies. 
Hi s book, Governing the Post-Communist City: Institutions and L)emocratic Development in 



Prague won the American Political Science Associaion’ s prize for Best Book in Urban Politics. 
His current work focuses on the comparative study of multilevel politics and policy making in a 
number of fields, including neighborhood poverty and urban transportation. 

Christopher Leo is Professor of Politics at the University of Winnipeg. His work on both urban 
politics and land politics in Africa has been extensively cited in j ournals of political science, 
urban planning, geography, sociology, anthropology, history, and development studies. He has 
published articles in the International Journal of ()"ban and Re~zional Research, Journal of 

Modern African Studies, Canadian Journal of Po#tical Science, and Urban Affi~irs Review. 
Professor Leo offers brief, readable summaries of many of his research findings on a weblog, 
which is accessible at http:iichristopherleo.~vordpress.comi. 

William M. Rohe is the Cary C. Boshamer Distinguished Professor of City and Regional 
Planning, and the Director &the Center for Urban and Regional Studies at The University of 
North Carolina at Chapel Hill. He is an award winning author who has written several books and 
over 60 j ournal articles on the topics of housing and community development policy and 
practice. Dr. Rohe’s research has been supported by a variety of organizations including the U.S. 
Department of Housing and Urban Development, the Ford Foundation, the Annie E. Casey 
Foundation and the MacArthur Foundation. Most recently he authored The Research Triangle: 
From Tobacco Road to Global Prominence, a book about the history, current issues, and future 
prospects of North Carolina’s Research Triangle Metropolitan area. 

Andrew Sancton is Professor of Political Science at the University of Western Ontario. He has 
published widely on Canadian municipal and urban politics. His books include 7he Limits of 
Boundaries: Why City-Regions Cannot be Self-Governing. His latest publication is a textbook, 
Canadian Local Government: An Urban Perspective. 

Ellen Shian is a doctoral candidate in public policy at the USC’s Sol Price School of Public 
Policy and expects to complete her degree this summer. Her dissertation, which focuses on the 
role of non-profit organizations and organizational networks in neighborhood revitalization, 
stems from her involvement in the Regenerating Urban Neighborhoods proj ect. Ellen’s other 
research interests focus on examining civic participation in local governance and using GIS 
methods to analyze the impact of civil gang injunctions on neighborhoods. 

Clarence Stone is Research Professor of Public Policy and Political Science at George 
Washington University and Professor Emeritus of Government and Politics at the University of 
Maryland. Stone is the author or co-author of three award-winning books, including Re~zime 

Politics: Gove~wing Atlanta and Building Civic Capacity: The Politics of ReJbrming Urban 
Schools. He is a past president of the Urban Politics Section of the American Political Science 
Association, and was also accorded the section’s Distinguished Career Award. He currently 
leads a cross-national research proj ect on the politics of regenerating urban neighborhoods. 

Harold Wolman is Professor of Political Science, Public Policy and Public Administration, and 
International Affairs at George Washington University and the Director of the George 
Washington Institute of Public Policy. His interests include urban and metropolitan policy and 
politics, local and regional economic development, housing and community development, and 



comparative urban policy and politics. Dr. Wolman’s authored and edited books include Urban 
and Regional Policy and Its Effects, with M. Turner and H. Wial, and Governance and 

Opportunity in Metropolitan Areas. 

Donn Worgs is Associate Professor of Political Science at Towson University. His research 
interests focus on local politics and community engagement in relation to education, workforce 
development, and urban poverty. 

Robert Young is Professor of Political Science at the University of Western Ontario. He leads a 
large research proj ect about Multilevel Governance and Public Policy in Canadian 
Municipalities, and is Canada Research Chair in Multilevel Governance. He is a past President 

of the Canadian Political Science Association. 



......................................................... Policy Ch an ...................... e in Corn pleXU r b a n sy st e ms .................................................................... 
Friday, March 30, 2012 I 1:30 to 5:15 p.m. 

Philanthropic Society Chamber, 4th Floor, New East I UNC-Chapel Hill 

Urban governance is a complex process. Responding effectively to the challenges that contemporary cities face 

requires that many different actors come together around common goals. How do policies change in this 

setting? How are major new initiatives realized? Is policy change easier in some fields than in others? 

Drawing on new research in a number of policy fields -- including neighborhood revitalization, infrastructure, 

immigrant settlement and emergency management -- leading American and Canadian scholars will discuss 

how actors at the local level and beyond can come together to forge innovative responses to urban problems. 

Keynote Speaker 

Frank Baumgartner 

Political Science, UNC-Chapel Hill 



Sent: 

To: 

Subject: 

Hartlyr~ Jonatlam~ <hartlyn@unc 

Thursday, March 15, 2012 5:34 PM 

SaNe, Eunice N <eunice@email.~mc.edtv~ 

FW: Graduate Certificate in African Studies 

Eunice, Fyi, Jonathan 
Jonathan Hartlgn 
The University of Norl:h Carolina at (;hi~pe~ H~H 
5emo~ Asso(:i~:e Dean h:~r 5ocia~ Sdem:es ~md 

Globa~ Programs, College of Arts and Sciences 
Kenneth J. Reckford Professor of Political Sdence 
205 South BuHding~ CB 31O0 
Chapel H~] NC 27599-3100 USA 

Em~;~l: hartlyn@unc.edu 
Office: 919 962--1165 Fax: 9~9 962-,2408 

F~m~ Strauss, Ronald P, 
Sent~ Wednesday, October 28, 2009 ~1:32 AN 
T~ Schmi~, Stephanie; Lambe~, Michael C; Nyang Oro, Julius E 
~ Owen, Bobbi A; ’Jonathan Ha~lyn’; Carney, Bruce William; Natson, S~ve; Kelly, Rober~ Anne 
Subjeet~ Graduate Ce~ificate in African Studies 
Dem Colle~ues - 
The O~ce of the Executive Vice Chancellor and Provost h~ ~m’iewed and approves of the new ~aduate Ce~ificate Prog~ in ANc~ Studies. 
The chauges which we suppoa to the pro~sal ~e that: 
]. the 4 courses required for the ce~ificate ~ courses outside the graduate student’s home depa~ment. 

2.40% of the content of Ml courses 6at count for the certificate be ~fica focused, 

3. the Carolina Seminar in Air, can Ecolo~ and Social Processes be one of the 4 courses, if feasiNe. 
With ~st wishes for the launch of a successful ce~ificate pmgmm~ ~ have copied the Registra~’s O~ce to s~ the process of recognition for this certificate. 
Thm~ you so much, 

Ron Strauss 
Ron Strauss, D,M,D,, Ph,D, 
Executwe Associate Provost 

104H South Building, g~# 3000 

Unwersi~" of North Carolina at Chapel ~ill 

Chapel Eill, NC 27599-3000 

Phone: 919-%2-4510, Fax: 919-962-]593 



From: 

Sent: 

To: 

Subject: 

Attach: 

Stacey Sewall <sewall@ad.unc.edu> 

Friday, March 16, 2012 9:33 AM 

The asc t~ulty mailing list. <asc tZaculty@lis~t~rv.unc.edu> 

[asc t?aculty] Athol Fngard at the ArtsCenter tickets 

AotNV Talkbacks Press Release 2.9-1 .doc 

........ Original Message ........ 

Subject:RE: [asc faculty] Athol Fugm~t 

Date:Fri, 16 Mar 2012 03:47:17 -0400 

From :Megel, Joseph Lawrence <megel@email.unc.edu-~ 

Any student wanting free tickets to see the last performance of Blood Knot at the Carrboro Arts Center on March 20 at 7:30p.m. (Fugard will be present) can get them at 
bktickets.web.unc.edu. There are limited seats available. Today is deadline for getting tickets online. 

There is also a performance on March :t9th at the Arts Center also at 7:30. There will be a panel after the show, including NPR producer Beverley Able; Duke professor 
Michael Valdez Moses; theatre designer Kathy Anne Perkins; UNC professor Eunice SaNe; and African law and government scholar Bereket Salassie. 

Joseph Megel 
Artist in Residence 
Department of Communication Studies 
University of North Carolina at Chapel Hill 

Office: 9:19-843-7067 



From: 

Sent: 

To: 

Subject: 

Perry Hall <hallpa@email.tmc.edu;, 

Friday, March 16, 2012 1:37 PM 

Regester, Charlene B <regeste@emaJl.unc.edtr~; SaNe, Eunice N <eunice@email.unc.edu> 

Re: Draft of Itisto~ for Depariment 

Dear Charlene 

Thanks for sharing your contributions. I can see that it involved a lot 
of work Some of the details dealing with the earliest days are helpful 
regarding things I hadn’t completely pieced together In addition, the 
extraordinary detail around the Stone Center struggle and construction 
will be extremely valuable (currently, the narrative of my time line 
goes just to that point). As you say, dates and events need to be 
documented for accuracy (I can correct many of the dates from my o~vn 
work). Regarding the history, I plan to take as much time as necessary 
for us to create a useful document. 

At our last meeting it was made clear that our other task (assessing our 
current profile) was not dependent on finishing the history, especially 
since we have make a statement regarding future planning based on our 
current profile before the end of the semester. 

Regarding that task, I will be shortly sending to all connnittee members 
documents (from a past review, and from graduate planning) to consider 
in assessing our current prufile. Actually, I’ll be resending them, 
because l actually sent them a month or so agu. 

thank yuu 
Perry 

On 3/15/2012 4:45 PM. Regester, Charlene B wrote: 
> Dear Perry: Attached is a preliminary draft of the histury that I have cumpiled to date. Yuu will nute that a lut ufmy information fucuses on the Stone (;enter since it is intimately cunnected 
tu the AFAM Department Alsu, I did not have access tu AFAM documents since I have nut served in an adminstrative capacity. Currently, I am still working on this histury so please nute 
that all facts will need tu be duuble-checked as well as dates 
> 

> It is my suggestinn that we be given an oppurtunlty tu cuntinue this process over the Summer J2~r research purposes. While I understand that we have tu provide something to the 
cotmnlttee, I see this as the nucleus fur a much more representative ducument that needs more time and development to construct. If you du nut see this document as part of a larger and 
more representative ducument then I would like tu keep my nutes for such a project 
> 

> It is alsu my recummendatiun that once the facts have been assembled, we should contact other histurians in the department whu cuuld pruvide feedback frum the perspective uf 
historians in assembling this data 
> 

> Sincerely, Charlene Regester 
> 

> Fr;m F~ ~{ai:f [ha~ipa@~maii un~ edu] 

> Sent: Monday, March 12, 2012 8:28 PM 
> SubJect: Re: Planning connnittee 
> 

> Dear Charlene 
> 

> Thank you for your message. Please note that we are all busy, and I 
> myself will also be traveling dttring that period. Thus I would 
> appreciate it if, like all of us, you would put the date in your 
> calendar since I may or may not have time or remember to send a reminder. 
> 

> Thank you 
> Perry" 
> 

> On 3/12/2012 12:55 PM. Rcgester, Charlene B wrote: 
> 

>> Please send a reminder txvo or tNee day-s before this meeting because I will be traveling. Sincerely, Charlene Regester 
>> 

>> From: Perry Hall [hallpa@cmaihmxc.edn] 
>> Sent: Monday-, March 12, 2012 12:40 PM 
>> To: Regester, Charlene B 
>> Subject: Re: Planning committee 
>> 

>> BTW 
>> 

>> The next meeting is scheduled for April 19, 3:30 
>> 

>> 
>> 

>> On 3/12/2012 10:39 AM. Regester, Charlene B wrote: 
>> 

>> 

>>> Deal- Percy: Did not check my email until this morning so I had no idea that we had a meeting planned for today. Therefore, I will not be in attendance since ~ve did not get a reminder 
Please notify me ahead of time so that I can make arrangements to attend the next meeting. Sincerely, Charlene Regester 

>>> From: Percy Hall [hallpa@email.uaac.edu] 
>>> Sent: Suaaday, March 11, 2012 12:23 PM 
>>> To: Nzongola-Ntal~ia, Georges; Regester, Charlene B; McMillan, Tim; Pier, David; Hall, Perry A 
>>> Subject: Planning committee 

>>> Dear Committee Members 



>>> As a reminder, our cotmnittee meets tomorrow at 11. 

>>> Our main concern will be to share progress reports regarding our 
>>> respective tasks which Georges and I will report in turn at the next 
>>> }{xecutive Cotmnittee meeting. 

>>> We’ll meet in the conference room if possible; I’ll check in the 
>>> morning. Otherwise, I’ll ask Georges to donate his office 

>>> See you then 



Fl’om: 

Sent: 

To: 

Subject: 

Stacey Sewall <sewall@ad.unc.edu> 

Sunday, March 18, 2012 12:54 PM 

Barbara Anderson <b anderson@unc.edu> 

SaNe, Eunice N <eunice@email. unc.edu> 

Re: Fom~n in the fall - conflict, peace m~d rethinking citizenship in Afi-ica 

Hi Eunice, 

I hope you’re doing well. I looked at the dates you suggested. One issue is dnring the week the only room we have access to in the daytime is the 4th floor. On Sept 14 
that room is booked by CES, so that makes 13-14 not work. Nov. 22 1 think is Thanksgiving, which makes those dates not work. Barbara suggested the 

Monday/Tuesday betbre ASA (Nov 26-27). Would this cont~rence involve on campus people (so parking is not m~ issue)? If you wanted to go ruth Sept 13-14, you 

might wa~t to ask Travis to look into other verates. Let me know if you wa~t me to look at any other GEC dates. 

Talk to you soon, 

Stacey 

On 3/17/2012 12:07 PM, Sahle, Eunice N wrote: 

Dear Colleagues, 

I am in discussion with a range of folks about the possibility of having a :t and half day forum on the themes of conflict, peace and rethinking 
citizenship in contemporary Africa in the fall semester (either on Sept. :t3-:t4 or Nov. 22-23). Kindly let me know if this is a project the Center 
would like to partner with the Department. 

Best wishes, 
Eunice 



From: 

Sent: 

To: 

Cc: 

Subject: 

Attach: 

Pew Hall <hallpa@email.tmc.edu> 

Monday, March 19, 2012 10:29 AM 

Wold, Jackie <jwold@email.unc.edu> 

SaNe, Eunice N <eunice@email. unc.edu> 

Book a~d Supply order/wish list 

WishList2el~yHall.xlsx 

Eli Jackie 

lfI understand it correctly I am eligible to make book and supply 
request from both fund each faculty has [’or books, as well as the summer 
instructional budget since I am teaching Summer 1 

In that regard, the attached spreadsheet contains my "wish list," for 
books, software, and one computer accessop)~, for which I have included 
all the relevant iNk~rmation, I hope 

Thanks 



A 

1 AUTHOR 

2 Klarman, Michael J. 

3 Jackson, Walter A. 

4 Southern. DavidW. 

5 Watkins, W. H. 

6 Genevieve Fabre and Robert O’Mea]]y 

7 Elizabeth Rauh Bethel 

8 Mitch Kachun 

9 Richard Iton 

lO Nikhil Pal Singh 

11 Reed, T. V. 

12 Collins, Lisa Gall and Margo Natalie Crawford, eds. 

13 Amy Abugo Ongir 

14 Darlene Clark Hine, Trica Danielle Keaton, and Stephen Small 

15 Timothy P. Fong 

16 Chela Sandoval 

17 Michael Eric Dyson 

18 Emilye Crosby 

19 Toure 

20 Dawne Y. Curry (Editor), Eric D. Duke (Editor), Marshanda A. Smith (Editor), Darlene Clark Hine 

21 Thadious Davis 

22 Michael C. Dawson 

23 Marita Golden 

24 Michael G. Long 

25 Danielle L. McGuire 

26 Imani Perry 

27 Peter M. Rutkoff 

28 Karoly Tyson 

29 Bruce Watson 

30 Charlene Regester 

31 James Smethurst 

32 Miles White 

33 L.H. Whelchel 

34 Joanne Griffith (Editor), Michelle Alexander (Contributor), Van Jones (Contributor), Vincent Harding 

35 Eugene Robinson 

36 Clayborne Carson 

37 Elena Mannes 

38 Frank Tenaille (Author), Akwa Betote (Photographer) 

39 Larry Grossberg 

40 Larry Grossberg 

42 

43 

44 Endnote Citation Software 



B 

1 TITLE 

2 From Jim (;row to Civil Rights: The Supreme Court and the Strugglef!)r Racial Equality 

3 Gunnar Myrdal and America’s Conscience: Social Engineering and Racial Liberalism, I938-i987 

4 6unnar Myrdal and Black-White Relations : The Use and Abuse o/An American Dilemma, 1944-1969 

5 The White Architects of Black Education: Ideology and Power in America, 1865-1954 
6 History and Memory in African-American Culture 
7 The roots of African-American Identity: Memory and History in Free Antebellum Communities, 
8 Festivals of Freedom: Memory and Meaning in African American Emancipation Celebrations, 1808-1915 

9 In Search of the Black Fantastic: Politic & Popular Culture in the Post-Civil Rights Era 
10 Black Is a Country: Race and the Unfinished Struggle for Democracy [ 

11 The Art of Protest: Culture and Activism fi-om the Civil Rights Movement to the Streets of Seattle 
12 New Thoughts on the Black Arts Movement 

13 Spectacular Blackness: The Cultural Politics of the Black Power Movement and the Search for a Black Ae! 

14 Black Europe and the African Diaspora 

15 Ethnic Studies Research: Approaches and Perspectives 

16 Methodology of the Oppressed 

17 Debating Race 

18 Civil Rights History from the Ground Up: Local Struggles, a National Movement 

19 Who’s Afraid of Post-Blackness?: What It Means to Be Black Now [Hardcover] 

20 Extending the Diaspora: New Histories of Black People 

21 Southscapes: Geographies of Race, Region, and Literature 

22 Not in Our Lifetimes: The Future of Black Politics 

23 The Word: Black Writers Talk About the Transformative Power of Reading and Writing 

24 Marshalling Justice: The Early Civil Rights Letters of Thurgood Marshall 

25 At the Dark End of the Street: Black Women, Rape, and Resistance--A New History of the Civil Rights Mo~ 

26 More Beautiful and More Terrible: The Embrace and Transcendence of Racial Inequality in the United St; 

27 Fly Away: The Great African American Cultural Migrations 

28 Integration Interrupted: Tracking, Black Students, and Acting White after Brown 

29 Freedom Summer: The Savage Season of 1964 That Made Mississippi Burn and Made America a Democr 

30 African American Actresses: The Struggle for Visibility, 1900-1960 

31 The African American Roots of Modernism: From Reconstruction to the Harlem Renaissance ( 

32 From Jim Crow to Jay-Z: Race, Rap, and the Performance of Masculinity 

33 History and Heritage of African American Churches: A Way Out of No Way 

34 Redefining Black Power: Reflections on the State of Black America 

35 Disintegration: The Splintering of Black America 

36 Malcolm X: The FBI File 

37 The Power of Music: Pioneering Discoveries in the New Science of Song [ 

38 Music Is the Weapon of the Future: Fifty Years of African Popular Music 

39 Cultural Studies in the Future Tense 

40 Cultural Studies 

42 

43 

44 
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2 

3 

4 

c 
ISBN-IO: 
i0:0195310187 
10: 
io: 

E 

AMAZON PRICE 

D 
ISBN-13: 
978-0195310184 
978-0807844601 
978-0807118849 
978-0807740422 
978-0195083965 
978-0312218362 
978-1558495289 
978-0199733606 
978-0674019515 
978-0816637713 
978-0813536958 
978-0813928609 
978-0252076572 
978-0759111424 
978-0816627370 
978-0465002061 
978-0820338651 
978-1439177556 
978-0252076527 
978-0807835210 
978-0226138626 
978-0767929912 

13.17 
0807844608 29.71 
0807118842 6.5 

5 I0:080774042X 16.33 
6 10:0195083962 50 
7 10:0312218362 35 
8 10:1558495282 22.95 
9 10:0199733600 21.95 
i0 10:0674019512 16.08 
11 10:0816637717 19.49 
12 10:0813536952 25.22 
13 10:0813928605 22.5 
14 10:0252076575 21.21 
15 10:0759111421 69.5 
16 10:0816627371 18.56 
17 10:0465002064 26.95 
18 10:0820338656 19.88 
19 10:1439177554 12.99 
20 10:0252076524 30 
21 10:0807835218 34.11 
22 10:0226138623 18.98 
23 10:0767929918 14.13 
24 I0:006198518X 11.2 
25 10:0307389243 978-0307389244 11.53 
26 10:0814767370 978-0814767375 22 
27 10:0801894778 978-0801894770 36.52 
28 10:0199736456 978-0199736454 23.74 
29 10:0143119435 978-0143119432 11.56 
30 10:0253221927 978-0253221926 524.89 
31 10:0807871850 978-0807871850 26.95 
32 10:0252078322 978-0252078323 22 
33 18.96 
34 10:0872865460 978-0872865464 11.53 
35 10:0767929969 978-0767929967 10.85 
36 I0:161608376X 978-1616083762 15.17 
37 10:0802719961 978-0802719966 17.16 
38 10:1556524501 978-1556524509 14.78 
39 10:0822348306 978-0822348306 24.95 
40 10:0415903459 978-0415903455 59.95 
41 
42 
43 
44 84.65 



A 

45 Office 2010 Professional Plus 32/64 Bit~: 

46 Windows 7 Ulitmate Upgrade 64 Bit x64: 

47 Acrobat ProX 

48 Lenovo 9 Cell High Capacity Battery 



B 

45 

46 

47 

48 Item #W40Y6797 



C D E 

45 ~2 

46 $10.00 

47 75 

48 89 



From: 

Sent: 

To: 

Subject: 

Attach: 

Wold, Jackie <jwold@email.unc.edu> 

Monday, March 19, 2012 10:34 AM 

SaNe, Eunice N <eunice@email.~mc.edtv~ 

FW: Book and Supply order/wish list 

WishLisWenyHall.xl~ 

Is Travis ordering these things or is this something for the accouaat technician? 

Thanks, 
Jackie 

..... Original Message ..... 
From: Perry Hall [mailto:hallpa@email.unc.edu] 
Sent: Monday, March 19, 2012 10:29 AM 
To: Wold, Jackie 
Cc: Sable, Eunice N 
Sut~ject: Book and Supply order/wish list 

Hi Jackie 

If I understand it correctly I am eligible to make book and supply request from both fund each facul~ has for books, as well as the summer instructional budget since I am teaching Summer 
h 

In that regard, the attached spreadsheet contains my "wish list," [’or books, so~ware, and one computer accessory, for which I have included all the relevant information, I hope 

Thanks 



From: 

Sent: 

To: 

Subject: 

Steiner. Niklaus Andleas <nsteiner@unc,edu~ 

Monday, March 19, 2012 3:59 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

RE: Lunch diaJogue on humaJ~ fights with DeaJ~ MaJ~au Mutua 

So sorry I won’t be able to join this wonderful gathering Euncie. Best, Niklaus 

Niklaus Steiner, Ph.D. I Director 

Tho University" of North Carolina at Chapel Hill 

i.~.i Description: Description: http://cgi.unc edu/images/migration- 
horizontal.jpg 

CHECK OUT MY LATEST BOOK: http://amzI~ corn/0415772990 

From: SaNe, Eunice N 
Sent: Friday, March 16, 2012 10:00 PM 
To: Steiner, Niklaus Andreas 
Subject: Lunch dialogue on human rights with Dean Makau Mutua 

Dear Niklaus 

I am delighted to invite you to a dialogue on human rights in contemporary Africa 
with Dean Makau Mutua, SONY Distinguished Professor, Floyd H. & Hilda L. Hurst 

Faculty Scholar, SONY Buffalo Law School, The State University of New York 
Please note that lunch will be served. 
When: Tuesday, March 20, 2022 

Where: Hyde Hall (Incubator room) on the second floor 
Time: 12:30pm-2.00pm 
Best wishes, 
Eunice 



Sent: 

To: 

Subject: 

Rucker, Walter C <wmcke@email.unc.edu> 

Tuesday, March 20, 2012 9:46 AM 

Janken, Kenneth R <krjanken@emaJl.unc.edu>; Sahle, Eunice N <eunice@email.unc.edu.* 

RE: ENST/AFR1266 

Dear Eunice and Kenneth, 

Travis just checked on this and, with our approval, Amy Cooke would need to submit a combined course form to classroom scheduling. We would do notMng on 

ot~r end except to appro~e her req~est to cross~ist AF~ 2(55 

~ w~l~ ema]l Pro[ Cooke about this shordy. 

Best. 

Waiter 

ht/p:,~/~aDiotom.uncedu! people, wolter<’.~mcker 

F~m= Janken, Kenneth R 
Sent~ Wednesday, Narch 14, 2012 2:30 PN 
To~ SaNe, Eunlce N; Rucker, Walter C 
SuDjeet= ~: ENST/A~RI 266 
Dear F.unice and Wal~eC 
Please ~ad the exchange k~low. I dor~’t see a pr,)Nem wifl~ this, and in tinct I’ve allowed ENST 266 to cotmt t~:~wa~d the AFRI m~or o~ minor. Bt~t if one of you will 

get m tot~ch with Amy Cooke alld Kathleen McNeil, I’d ~ giak4i~l. 

Regards, 

Kermcfl~ 

Kenneth R..lanken 

Pro~:ssor of Afto- Americ~n Sludies 

Departmeni. of Afdcaa and Afto- Ame~can Studies 

109 Battle t ~alL CtB~ 3395 
l 5~five~sity ofNorN C.ardina 

Chapd Hill NC. 27599-3395 

(9I 9) 962-1519 ~ voice) 

(919) 966-.2694 (~tx) 
Click ~n a link ibr mIbrmati, m a~ut my p@~licati~ ~ns: 

/ 

[!~![2_?D’_~!r!_~press.unc .ed a/~oks/T - 8059.html 

h~p://undpress.nd.eduibooldP00723 

F~m= Janken, Kenneth R 
Sent= Wednesday, Narch 14, 2012 2:27 PN 
Te~ Cooke, Amy E; Gore, Travis 
¢¢~ NcNeil, Kathleen 
Subjeet~ RE: ENST!AFRI 266 
Dear Amy. 

I know that has been past practice. I ’1~ braard yo~r cma.il to Dr. t{.t~cker, wt}o schedules d}e coupes, and to Dr. SaNe, xqao is the depa~ment chair. One oftl~em 

get back to you. 
Regards. 

Prof. Janken 

Ke~met~ R. J~mken 

ProJ[~ssor of’Afto-American Studies 

][)epa~men~ of A fii ca n m~d A ~io -America~ S tudi es 

109 Batt]e Ha]l, CB# 3395 
University ofNorfl~ C~olina 

Chat el [ 1~11. NC .... 9, . 3 ,~ 
(9I 9) 962.- ] 519 (voice) 

(9I 9) i; 66<; 6)4 (fax) 
Click on a link fi:~r in.tbtmafion ala?l~ my pubJ icafions: 

h~p:/7~vw.umass.edu/umpmsdspr 97/ia~ken.Nml 

h~p:i/uncpress.unc.edw’N~ogd’I’- 8059.html 

http:L,’undpress.nd.e& ¢book, P00780 

http:L,’undpress.nd.ed~ibook, P00723 

F~m= Cooke, Amy E 
Senti Wednesday, Narch 14, 2012 11:52 AN 
Te~ Gore, Travis; 3anken, Kenneth R 
C¢~ NcNeil, KatNeen 



Subject: ENST/AFRI 266 

Hello Dr. Janken and Travis, 

In the fall I’ll be teaching a section of ENST 266, which for the past several years we have crosslisted with AFRI 266. Fd love to do that again, its worked out well (at 

least for me!). 

Does that still work for you? 

Amy 



From; 

Sent: 

To: 

Subject: 

Attach: 

Per~v Hall <hallpa@ema~l,unc edtc~ 

Wednesday, March 21, 2012 1:51 PM 

SaNe, Eunice N <eunice@email.unc.edtr> 

Committee Documenks 

Language Timeline.pdf; Prog~aan Profi|es.pdf; Program Names m~d Mission Statements.docx 

Dear Eunice 

Attached are docu~’aents produced by members of the planning committee. I 

referred to them in our recent meeting 

Perry 



1994-1995 

1995-1996 

1996-2010 

Department of African and Afro-American Studies 

Program of African Languages 

l(iswahili language & Culture 

Masila Mutisya taught Swab 001 &002 

Anna Kishe taught Swab 001 &003 

Alphonse Mutima taught Swah 401 section 1,Swah 402 sections 1 &2, 

Swah 403 sections 1&2, Swah 404 sections 1&2. 

2010-2012 Alphonse Mutima started the Advanced level of Kiswahili with Swah 405. This class was 

taken by David Ngugi and Esther Majani as an Independent Studies class. Both students 

were from the UNC-CH Nursing School. He also began Swah 406, a Swahili 

literature course that constitutes the second part of the advanced level. 

2009-2010 Waithera Karim-Sisay taught Swab 403 section 2 and Swah 402 section 2. 

Alphonse Mutima taught Swah 401sections 1 & 2, 403 sections 1,404 section 1. 

2010-2011 Nathan Mogaka taught Swab 403 section 2 and Swah 404 section 1. 

2011-2012 Alphonse Mutima taught Swab 404 sections 1&2, Swah 405 section !,and 406. 

Fall 2011 Esther Lisanza was hired to teach the Novice level of Kiswahili. 

Alassane Fall was hired to teach the Novice level of Wolof. 

Lingala language and Culture 

2005-2006 Alphonse Mutima started teaching Lingala. 

Fall 2006 Donato Fhunsu took over and continued the teaching of Lingala. So far, Lingala has had 

the Novice and Intermediate levels. 

Wolof language and Culture 

Fall 2008 Mamarame Seck began teaching Wolof as the third African language on the PAL and was 

appointed coordinator of the PAL in the Department. Wolof has two levels: So far, Wolof 

has had the Novice and Intermediate levels. 



Fall 2011 Alassane Fall was hired to teach the Novice level of Wolof. 

2005 

2008 

Creation of the African Studies Center. Michael Lambert and Barbara Anderson were 

respectively appointed Director and Associate Director of the ASC. The center has been 

funded through a US Title VI grant. 

George E.Bokamba, a professor from the University of lllinois at Urbana- Champaign was 

sent to UNC-Chapel Hill by the US Department of Education to evaluate the curriculum 

activities of Swahili and Lingala. An ensuing report was later sent to the ASC and the 

Department of African and Afro-American Studies. 



Brown Africana Studies 

.......... O O The department of Afrlcana Studies ~s dedicated to the critical exam~na~ n fthe 
theoretical, historical, literary, and artistic developments ~ the various cultures of 
Africa and the African Diaspora. Our commitment to rigorous scholarship and 
robust student and community development is grounded in a truly global 
understanding of the reach and implications of the Africana World." 

4 Literature / Cultural Studies(1 Africa, 2 Diaspora, 1 U.S.) 

2 History (1 Africa, 1 U.S.) 

1 Creative Writing (U.S.) 

1 Political Science (Diaspora) 

1 Public Health (Africa) 

1 Sociology (Diaspora) 

1 Cultural Anthropology (Diaspora) 

1 Theater 

1 Religion 

U.C Berkeley African American Studies 

"Increasingly, African American Studies has become an interdisciplinary field that 
focuses on race as a social construction. Our department has led the field with its 
emphasis on the African Diaspora and the cultures, patterns of social organization, 
political economies, life conditions, etc. of various African-based societies and 
communities in the Caribbean, Latin America, the United States, Europe, and other 
areas of the world. In addition to the development of African American Studies as a 
coherent and innovative discipline, departmental efforts are focused on 
fundamental reformulations of the theories, frameworks and methods employed for 
understanding race and ethnicity. The field of African American Studies is new and 
developing. Our department has managed to establish itself at the forefront of the 
intellectual development of the field." 

Political Science (1 U.S., 1 Africa) 

Literature / Cultural Studies (U.S.) 

Education 

Cultural Anthropology (Diaspora) 



Linguistics (Africa) 

Sociology (U.S.) 

History (U.S.) 

Theater 

City College of New York Black Studies 

"The program’s mission is twofold: 1) to provide an intellectual setting in which 
students from the Black world can grow and develop into productive lifelong 
learners, citizens, and activists seeking to improve their communities, their nations, 
and the world; 2) to provide an intellectual setting in which students from all 
communities can gain a knowledge of the Black world, assisting them in confronting 
diversity in their development into productive, lifelong learners, citizens, and 
activists seeking to improve their communities, their nations, and the world." 

[Faculty list not available] 

Cornell Africana Studies and Research Center 

"Africana studies is a tradition of intellectual inquiry and study of African peoples. 
Using a transdisciplinarian approach, Africana scholars document the global 
migrations and reconstruction of African peoples, as well as patterns of linkages to 
the African continent (and among the peoples of the African Diaspora)." 

Literature / Cultural Studies (Diaspora, U.S.) 

Art History (Africa) 

Cultural Anthropology (South Africa / U. S.) 

Sociology (U. S.) 

History (U.S.) 

Comparative Education (Africa) 

Political Science (Africa) 

Harvard African and African American Studies 



nThe Department of African and African American Studies brings together scholars 

and scholarship from many disciplines to explore the histories, societies, and 
ctfltures of African and African-descended people. The field of African and African 

American Studies is not only interdisciplinary but also comparative and cross- 

7 Literature / Cultural Studies (2 Africa, 4 U.S., 1 Global) 

6 History (2 Africa, 1 Diaspora, 3 U.S.) 

3 Religion (2 Africa, 1 U.S.) 

3 Political Science (1 Africa, 2 U.S.) 

3 Music (2 U.S., 1 Africa) 

3 Sociology (U.S.) 

1 Art History (Africa) 

1 Economics (Africa) 

1 Linguistics (Africa) 

1 Cultural Anthropology (U.S.) 

1 Philosophy (U.S.) 

1 Psychology (U.S.) 

1 Public Health (Africa) 

Indiana University 

"As an intellectual enterprise, the department provides an interdisciplanary analysis 

of the African American and African diasporic experience. As a humanistic discipline 
in the democratic tradition, AAADS seeks to dispel the myths and expose the 

attitudes that perpetuate racism in American life." 

3 Literature / Cultural Studies (2 U.S., 1 Diaspora) 

2 Sociology (U.S.) 

1 History (U.S.) 

1 Dance 

[Many adjunct faculty] 



University of Michigan Afroamerican and African Studies 

[since 2011 a department, formerly a center] 

11 Literature / Cultural Studies [6 U.S., 3 Africa, 2 Diaspora] 

History [6 U.S., 2 Africa, 1 Diaspora] 

Anthropology [z~ Africa, 1 U.S.] 

Education [1 U.S., 1 Africa] 

Music [2 Africa] 

Art [Africa] 

Sociol6gy [2 U.S.] 

Political Science [Africa] 

Public Health [Africa] 

Ohio State African American and African Studies 

"African American and African Studies at The Ohio State University is a proud 
product of the 1960’s Black freedom movement. Originally established as an 
academic division in October 1969 as Black Studies, it achieved formal department 
status in 1972 and today enjoys the reputation of being one of the strongest African 
American and African Studies programs in the nation. The primary mission of the 
department is to stimulate teaching and research about the Black experience in the 
United States, Africa and throughout the African Diaspora, and to encourage 
students and others to assess various strategies for advancing human progress 
through the examination of the global struggle for Black freedom." 

7 Literature / Cultural Studies (2 U.S., z~ Africa, 1 Diaspora) 

4 History (2 U.S., 2 Africa) 

2 Sociology (1 U.S., 1 Africa) 

2 Political Science (1 U,S., 1 Africa] 

2 Music (1 U.S., 1 Africa] 



Linguistics (Africa) 

Psychology 



"Peer" institutions more or less 

Institution Department/Program Degree Name or Degree or Program Description 

Name Description/Mission 

Indiana University 

Northwestern 
University 

The Ohio State 
University 

African American and 
African Diaspora 

Studies 

(B.A) African A merican 
and African Diaspora 

Studies 

(t)/7. I)) African 
American and African 
Diaspora Studies 

A~Jhican Stu dies African Studies (M.A., 

Program (separate) and Ph. D minor) 

AJhican American 
Stu dies 

African Studies 
(separate) 

African American and 

A~[hican Studies 

(B.A) Aj?ican American 

Studies 

(Ph. D.) African 
American Studies 

(B.A.) African American 
and Aj?ican Studies 

The Department of African American and African Diaspora Studies (AAADS) introduces 
students to a wide range of current research and scholarly opinion on the history, culture, 
and social statns of black Americans and their African heritage.., provides an eclectic 
analy sis of the African American and African Diasporic experience 

The AAADS PhD is an intcrdiscipliuary doctoral program focusing on the experiences of 
people of African descent in the United States, in the African diaspora, and in the world. 
These shared experiences -- among them, slavery, emancipation, imperialism, 
decolonization, and racism -- warrant close attention and mark this :field as a discrete unit 
of study that bears directly and powerlhlly on history, literature, and politics. 

The study of the global black experience.., has developed exciting insights as well as finn 

intellectual and empirical foundations for the systematic study of the experience of 

communities of African descent in the United States and elsewhere and, through such 

study, for a greater understanding of local, natioual, transnational, diasporic, and global 

dynamics, their histories and intersections ..... 

African American Studies...acqnaints the student with myriad ways of thinking (historical, 

sociological, literary., quantitative and qualitative analysis), researching, and writing about 

the diverse experiences of African Americans in the United States and of African 

descended people throughout the African Diaspora (from dispersion, colonialism, the slave 

trade and slave~, through emancipation, decolonization, independence, and 

postcolonialism). 

The Program of African Studies (PAS) at Northwestern has achieved international 

pro~ninence for fostering the production of innovative scholarship, the training of hundreds 

of African specialists...Today, PAS remains at the forefront, advancing knowledge of 
Africa and its diaspora... 

The mission of the department is "to produce and dissemiuate constructive knowledge and 

understanding about the peoples of Africa... The geographical locus of the department’s 

teaching and research is the United States (Black America), Africa and the Caribbean. 

The primalT mission of the department is to sti~nulate teaching and research about the 
Black experience in the United States, Africa and throughout the African Diaspora, and to 
encourage students and others to assess various strategies for advancing human progress 
through the examination of the global struggle for Black freedom... 

The AAAS Major is designed to critically inform students about the social, political, 
economic, historical, and intellectual experiences of Africans and their descendants 
throughout the world 



Berkeley 

Illinois-Champaign- 
Urbana 

University of 
Michigan 

Princeton University 

African American 
Studies 

AJhican American 
Stu dies 

AfroAmerican and 

AJhican Studies 

Center for African 
American Studies 

(B.A) Aj?ican American 

Studies 

(Ph. D.) African 
Diaspora Studies 

Major in AJ?ican 
American Studies 

Description/Mission 

Afroamerican and 
Aj?ican Studies 

concentration 

Aj?ican American & 

Diasporic Studies 

Cert(!Tcate (graduate) 
African Studies 

Cert(!Tcate 

Certificate 
Omde rgraduate) 

Certificate (graduate) 

The Deparhnent of African American Studies... curriculum focuses on Africa and the 
African diaspora with particular attention paid to the life and culture of the populations of 
African descent in North America and the Carribean. There is also some focus on 
populations of African descent in Latin American and Europe... 
The African American Graduate program focuses on the life, culture, and social 
organization (broadly defined) of persons of African descent. The study of Africa, North 
America, and the Caribbean are central components of the program. Students arc expected 
to apply a m~dtidiscipliuary approach to the study of the international and national divisions 
of race as they pertain to persons of African descent wherever lhcy may find themselves. 
...Firmly rooted in the humanities, social sciences, and the arts, the central objective of the 
major in African American Studies (AAS) is to provide students with a transdiciplinary 
perspective on the origir~ role and policy implications of race in the United States and 
world political economy, society and culture, over time. AAS students will learn diverse 
concepts, theories and methodologies for aualyzing the experiences and perspectives and 
the cultural and intellectual production of African Americans and African descended 
people, largely though not exclusively in the United States... 
DAAS is a vibrant intellectual hub at the University of Michigan for the interdisciplinary 
study of Africa and its diaspora .... We teach about race, culture, and ethnicity as central 
contemporary and historical issues in the U.S. and the world. We offer a rich selection of 
oppommities for learning about the continent of Africa... 
Majoring in DAAS will allow you to gain a broad understanding of the African Diaspora-- 
the varied cultures of African-descended people around the globe--while at the same ti~ne 
allowing you to develop specialized knowledge about one of three major geographic areas 
within the African Diaspora: Africa, the A~nericas, or the Caribbean .... 

...The center’s curriculum reflects the complex interplay between political, economic, and 
cultural forces that shape our understanding of the historic achievements and struggles of 
African-descended people in this country and their relation to others around the world .... 

The graduate certificate in African American Studies provides an opportunity for students 
to complement doctoral studies in their home department with coordiuated 
multidiscipliuary training in African American Studies ... 



Duke University 

North Carolina State 
University 

UNC-Charlotte 

University of 
Pittsburgh 

African an d African 
American Studies 

Africana Studies 
Program 

Africana Studies 

Africana Studies 

Description/Mission 

k4ajor in African and 

African American 
Studies 

Graduaw Certificate in 

African and AJ?ican 
American Studies. 

Descriplion/3Jission 

(B. A.) Africana Studies 

(B. A.) Africana Studies 

Description/Mission 

Africana Studies l~ajor 

Consistent with its title, the Departlnent of African and African Alnerican Studies is Duke’s 
headquarters for interdisciplinm)~ research and teaching about Africa and its various 
diasporas--in Asia, Europe, and the Americas... For exmnple, in a manner foreshadowing 
recent studies of "globalizatioff’ and "transnationalism," African and African American 
studies has endeavored to disrupt the boundaries between conventionally continent-based 
"area studies."... 
... Graduates in African and African American Studies will be equipped to function at the 
highest levels of professional life, with skill-sets consisting of critical analysis, mediation, 
creative and effective outcome desigrk and a sophisticated understanding of how diversity 
works in a globalized pluralistic world. 

The Program offers a Graduate Certificate in African and African American Studies... 

offers students the opportunig~ to study the Black experience in Africa, the Americas, and 
throughout the African Diaspora. Students explore topics, issues and research from cross- 
cultural, international, transnational and multidisciplinary perspectives. 
Africana Studies courses and activities will expose students to the historical and 
comparative patterns of life, labor, culture, development and social protest of peoples 
throughout the African Diaspora .... 
... we have offered.., courses that: explore the fascinating and complex experience of 
peoples of African descent with emphasis on Africa, United States, CaribbealL and Latin 
America. We take pride in our expanding interdisciplinal?." and transnational curriculum that 
provides diverse perspectives with emphasis on four core areas: history, culture, social 
policy, and entrepreneurship .... 
The term "Africana" incorporates the three-tier thrust of the department African, African 
American, and Caribbean social sciences and humanities. People of African origin outside 
the African continent are primarily located in North America (United States and Canada), 
the Caribbean, South America, and Europe. 
In the Africana studies major, students will understand the complexities, struggles, and 
successes of people of African descent that exist throughout the world... 



University of Texas 
at Austin 

Black Studies at UT 

Department of A~[hican 
and African Diaspora 
Studies 

Description/A4ission 

Description/Mission 

(B.A.) African and 
African Diaspora 

Studies 

~A.) African and 
African Diaspora 

Studies 

African Diaspora 

Studies Specializations 

(Graduate) 

Doctoral Portfolio 
Program 

Black Studies at UT encompasses three branches on the UT campus that provide cutting 
edge policy and analysis, rigorous academics, and campus conununity-based programming 
and research on the subject of black populations around the world .... the Institute for Urban 
Research and Policy Analysis (IUPRA), the African and African Diaspora Studies 
Department (AADS), and the John L. Waffield Center for African and African American 
Studies (WCAAAS) - work together to present research, academics, and initiatives to the 
campus conununity, Austin community, and the world of black studies. 
The African and African Diaspora Studies Department is dedicated to the study of the 
intellectual, political, artistic, and social experiences of people of African descent 
throughout Africa and the African Diaspora, including the United States. 
Tbc Undergraduate Degree is divided into 4 areas of study, or concentrations: 1. Africa 2. 
The African Diaspora 3. Blacks in the United States: Expressive Culture 4. Blacks in the 
United States: Histopy Politics, and Society. 

The Master of Arts degree in African and African Diaspora Studies is designed to provide 
students with the skills and perspectives necessalT to engage in an interdisciplinary 
scholarly approach to examining the lives of people of African descent throughout Africa 
and the African Diaspora, including the United States. 
The Department of Anthropology at The University of Texas at Austin offers M.A. and 
Ph.D. specializations in African Diaspora Studies. The African Diaspora Graduate Program 
in Anthropology... employs the theories and methods of anthropology in comparative 
research on African-descended conununities. While recognizing the global nature of the 
African Diaspora, faculty research is primarily concentrated in North, Central, and South 
America, the Caribbean, Europe, and Africa. Course offerings focus on transnational 
socioeconomic and cultural patten~s, particulaxly as they relate to the legacies of slavery 
and the establishment of contemporal3~ social and cultural formations. 
A Doctoral Portfolio in African and African American Studies will advance the 
development of a comprehensive research agenda for the study of African descended 
peoples; deeper appreciation of the social, political, and cultural cross-fertilization between 
African, Europe, the Caribbean, and the Americans; an understanding of the rich histories, 
political strategies, economic developments and cultural products of Africa and the 
Diaspora from the 15th century to the present... 



University of 
Virginia 

University of 
Wisconsin-Madison 

Description/34ission 

Carter G. Woodson 
Institute for African- 
American and African 
Studies 

Afro-American 
Studies 

African Languages 
and Literature 

African Studies 
Program 

Description/Mission 

Undergraduate Major 

(~/LA.) Afro-American 
Studies 

Ph.D. Minor 

Descrip~on/Mission 

Undergraduate 

certiJicate in African 
Studies 

Ph.D. minor in African 
Studies 

... the Institute has promoted interdisciplinary and collaborative research and imerpretation 
of the African and African-American experience in a global context. The undergraduate 
major/minor degree in African-American and African Studies (AAS)... offers students the 
opporttmity to explore African and African American studies in an interdisciplinary 
curriculum... We also offer a Distinguished Majors Program (DMP) for fourth-year students 
who wish to conduct intensive research cuhninating in a thesis, and sponsor limited 
opporttmities for study abroad in Africa. 
The Department of Afro-American Studies at the University of Wisconsin-Madison offers 
students an opportunity to study those aspects of black history, culture, and society in ideal 
interdisciplinary models that reconstruct Afro-American life .... 
The Department of Afro-American Studies at the University of Wisconsin-Madison offcrs 
students an opporttmity to study those aspects of black history, culture, and society in ideal 
interdisciplinary models that reconstruct Afro-American life... 
The Depamnent of Afro-American Studies... offers an M.A. in a wide range of 
disciplines.., to promote interdisciplinary study in three major areas: Culture (the arts and 
humahities), History, and Society (social sciences). Students are guided in using innovative 
as well as conventional methods of scholarship in a way that contributes to the development 
of African-American Studies and to the diversification of academic disciplines, 
communities, and institutions. 
Candidates :for the Ph.D. in other departments may obtain a Ph.D. minor in Afro-American 
Studies by completing a mfifimum of 12 graduate credits in the department... 
The mission of the Department of African Languages and Literature is to provide research 
and teaching in the areas of African languages, linguistics, literature, and oral traditions. 
This includes work on both graduate [M.A. and Ph.D.] and undergraduate levels, and 
emphasizes the development and application of analytical and methodological tools that 
will enable studems to work effectively and imaginatively in the four areas... 



Other Approaches and Terms for Diasporic Construction 

CUNY Graduate 
Center 

New York University 

William Patterson 
University 

Miami University 

Institute for Research 
on the AJkican 
Diaspora in the 
Americas and the 
Caribbean 

Dept. of Social and 
Cultural Analysis 

Dept. of Africana- 

World Studies 

Black Worhl Studies 

Description/Mission 

Certificate Program in 

Africana Studies 

Description/l~VIission 

Major in AJ?icana 

Studies 

(unade rgraduate) 

~A.) Africana Studies 

Description/Mission 

Description/Mission 

The Institute for Research on the African Diaspora in the Americas and the Caribbean, was 
founded to address the African presence in the Americas... Our mission is to foster 
understanding and critical interpretation of the histol).~, development, conditions, status and 
cultures of the diverse peoples of African descent living in the various societies of the 
Western Hemisphere. The Institute’s primary focus on the black experience in Canada and 
the United States, Central and South America, and the Caribbean does not preclude any 
region of the African Diaspora from the scope of its multidisciplinary scholarship and 
public programs. 
Doctoral candidates enrolled at the Graduate Center can complete a Certificate in Africana 
Studies. The study of the African Diaspora as it is manifested in social and cultural 
structures outside of the African continent has emerged over the last decade and a half as 
one of the academic world’s most active interdisciplfi~al)~ arenas. The primal), goal of the 
Certificate in Africana Studies is to produce scholars who are fully conversant with this 
diverse field... 
Africana Studies at New York Universi~ is part of the Department of Social and Cultural 
Analysis... an interdisciplinary undertaking devoted to scholarship on the histories, 
political and cultural movements, institutions, economies and identities of Africans and the 
African diaspora across the globe. Africa’s own overlapping modernities and the 
transnational migrations of its peoples-whether forced or voluntary--have complicated the 
meanings of"black" and "Africaff’ identities and experiences, prompting us to retlfink the 
geographical boundaries and conceptual paradigms surrounding the production of 
knowledge about Africa and its diasporic cormnunities. 
The Program in Africana Studies offers a multi-continental and interdisciplinary approach 
to the study of black culture and identity, literature, history and politics... 

Africana Studies MA degree offers a broad interdisciplinary curriculum in the study of 
Africans and Afro-descendants globally, focusing mainly in the following geographical 
areas: Africa, North America, Europe, Latin America, the Caribbean, Asia-Pacific, and the 
Middle East... 
The scope of the Africana-Wofld Studies program includes the continent of Africa and its 
Diasporas in Europe, Asia, and the Americas, with special emphasis on the African- 
American and African-Caribbean experience... 
The Black World Studies program (BWS) ...... offers a unique opportuni~" for students to 
enhance their understanding of the historical, social, economic and political experiences as 
well as the values, orientations and cultural expressions of Africans and people of African 
descent in the U.S. and throughout the world... 



Florida 
International 
University 

Loyola (Chicago) 

Tufts University 

Wheaton College 
(Massachusetts) 

Af!’ican & AJkican 
Diaspora Studies 
Program 

Black World Studies 
Program 

Africa in the New 
World 

Af!’ican, A.[hican 
American, Diaspora 
Studies 

Description/Mission 

O%de rgraduate 

c e F[~ ca{e 

(M.A.) AJ?ican ~ 
AJ?ican Diaspora 

Studies 

Description/l~VIission 

Interdisciplinary minor 

African, AJ?ican 
American, Diaspora 

Studies Major 

The Program should attract those who are interested in subjects as diverse as national and 
transnational policy analysis, cultural studies, international relations with and within 
continental Africa, African and African diaspora... 
We offer one undergraduate certificate, one fully online undergraduate certificate, and one 
graduate certificate in African & African Diaspora Studies (see the Academic Programs 
link on this site). Both certificates provide students with an interdisciplinary approach to the 
study of the global, economic, cultural, and lfistorical experiences of people of African 
descent .... 
The M.A. degree in African & African Diaspora Studies... should attract those who are 
interested in subjects as diverse as--non exhaustively--national and transnational policy 
analysis, cultural studies, international relations with and within continental Africa, African 
and African diaspora gender constructs and sexualities, African and African diaspora 
literatures, the history and contemporary experiences of descendants of Africans in the 
United States... 
Loyola’s Black World Studies (BWS) program allows students to become informed and 
knowledgeable in dialogues concerning the historical, sociological, literary, cultural, and 
spiritual dimensions of black life in the U.S. and in specific African contexts .... The BWS 
program provides students with an understanding of these global issues confronting African 
people and their descendants 
The Africa in the New World (ANW) Interdisciplinary Minor encourages students to 
explore Africa, the African Diaspora in the Americas, and global Alrica through a range of 
perspectives. Particular emphasis is given to three intellectual currents: Diaspora studies, 
Identity construction, and Globalization. 
As a field of inquiry, African, African American, diaspora studies examines the experiences 
of people of African descent in the United States, Africa and the Caribbean, as well as in 
Latin America, Europe and Asia .... 



From: 

Sent: 

To: 

Subject: 

Clarke, Tifti~ny D <tifti~ny clarke@unc.edu; 

Wednesday, March 21, 2012 2:30 PM 

Aldrich, Howard E <Howard Aldrich@unc.edu% Bardsley, Janice B <bardsley@ad.unc.edu>; Carlstein, Edward 

<edcaJc@email.unc.e&~; Champagne, Arthur E <aztc@email.unc.edu-d Coble, McKay <acoble@email.unc.edu:~; Gl~ner, Allen F 

<afg@unc.edu>; Guskiemcz, Kevin M <gu@email .unc.edu-d H~da, Sudhanshu <shanda@email.unc.edu:~; Herman, Bernie 

<blhennm~@email.unc.edt~-; Hershfiel& Jomine L <hershfld@email.unc.edu>; Hirschfield, James <jhirschfi(b!e~nail.unc.edu>; Holst, Ronald 

Paul <phols ,~)email.unc.edtr>; Hubel; Evelyne H --~ehube@elnail.nnc.edu>; Kier, William M. --~billlde@bio.unc.edu>; King, Larry D 

<larldng@unc.edu>; Koelb, Clayton T --~ckoelb@email.nnc.edu>; Kro~er, Lloyd S <lkrame@email.unc.edu>; Large, Moxc B 

<mlange@email.unc.edu>; Lastra, Anselmo A <lastra@email.unc.edtc,; Leslie, Paul W <pwleslie@unc.edu>; Lysle, Donald T 
<dlysle@email.unc.edu;,; Maffly-Kipp, Laurie F <MAFFLY@email.unc.edu~; Malizia, Emil E <malizi@email.tmc.edu~;; McKee, Brent A 

<bamckee@email.unc.edup,; Mncha, Peter J <much@unc.edu>; Mumby, DenNs K <mumby@email.unc.edu>; Pickles, John 

<jpickles@email.unc.edu>; Redinbo, Matthew <redinbo@unc.edu>; Rhodes, Te~ Ellen <RHODES@email.nnc.edu~; Roberge, Paul T 

<pt@email.unc.edu;,; SaNe, Eunice N <eunice@email.unc.edn>; Salemi, Michael Kenry <Michael Salemi@unc.edu~; Stallings. Megan 

Brooke <ms~all@email.unc.edu~; Taylor, Beverly W <btaylo@email.unc.e&~; Watson, Harry L. <hwaLson@email.unc.edu:~; Wooten, 

Cecil W <CVv~VOOTEN@email.~mc.edu~; Wright, Doug ~dewright@emaJl.m~c.edu> 

Andrews, Willimn L <~vandrews@unc.edwd Haztlyn, Jonathan <hartlyn@unc.edu>; Crimmins, Michael T <crimmin@email.unc.edu>; 

Chaplnan, Whitney C <wcchapm@elnail.unc.edu>; Reid, Dee --~deereid@unc.edt~-; Parkec Patricia S <psparke@email.unc.edu>; 

BenNardt, Valerie M <v~J, erieb@email.unc.edu>; Coble, Katrina--dcbcoble@email.unc.edu>; Craig-Schwarz, Pd~onda L. 

<rhonda@unc.edu:>; Cnrrin, Denise C <dcumn@e~nail.unc.edu>; Davis, Barbara Taylor <barb@unc.edu>; Diallo, Ashante N. 

<ashmite@nnc.edtr>; Diconcilio, Joseph W --~joseph diconcilio@unc.edu>; Eubanks, Shamion G <seub~ks@email.unc.edu>; Fholec 

Marie A <fholer@email.unc.edn>; Fulenwider, C. Lindsay <lindsay@email.tmc.edu~;; Gaulk Tern <terriganlt@tmc.edu~;; Hams, Lori 

<leharris@email.unc.edu~; Hem% Gayle B <ghen~@email.unc.edu~; Hyde, Ruth F <ruth hyde@unc.edu~;; Inman, Rhonda L 

<rhondainman@unc.edu;,; Jones. Ma~-J <mjonesl l@email.unc.edn>; Kent, Adam S <akent@nnc.edu~; Loftin, Beverly 

<bev1963@physics.unc.edu>; McDaniel, Dennis~ P <dmcdanie@email.unc.edu;,; McIve~: Smnelia <mcive@email.unc.edu>; Poythress, 

Cour’mey Machelle <cmtx~yth@email.unc.edu>; Richardson, Mark <richardm@email.unc.edu>; Sorrell, Lynn <lsorrell@email.unc.edwd 

Stolle, Carrie K <stolle@email.unc.edu>; Stone, Theresa <tstone@email.unc.edu-d Strickland, Ja~nie Linens <linens@email.unc.edu>; 
Toscher, ttope <tosche@email.unc.edu:~; Weaver, Cinnamon S <cinnmnon weave@unc.edu>; Wilco~ 

~<swilcox@email.~mc.edu~; Williams, Susan Staples <swm@m~c.edu>; Wold, Jackie <jwold@email.unc.edu>; Gil, Ka~en M 

<kgil@email.unc.edu> 

FROM THE DEAN: Deadline TODAY for submission of DepaYtrnent Diversity Liaisons 

Dear Chairs: 
I write to remind you that today_ is the deadline for submission of the name of ~artment Diversity_ Liaison. Please send me 

the name of the person you have identified as your liaison by 5pro today. 

My best regards, 

Tiff 

From-" Pasion, Jessica On Behalf Of Gil, Karen M 
Sent: Thursday, March 01, 2012 3:03 PM 
To: Aldrich, Howard E; Bardsley, Janice B; Carlstein, Edward; Champagne, A~hur E; Coble, McKay; Glazner, Allen F; Guskiewicz, Kevin M; Handa, Sudhanshu; Herman, 
Bernie; Hershfield, Joanne L; Hirschfield, James; Holst, Ronald Paul; Huber, Evelyne H; Kier, William M.; King, Larry D; Koelb, Cla~on T; Kramer, Lloyd S; Lange, Marc B; 
Lastra, Anselmo A; Leslie, Paul W; Lysle, Donald T; Maffly-Kipp, Laurie F; Malizia, Emil E; McKee, Brent A; Mucha, PeMr J; Mumby, Dennis K; Pickles, John; Redinbo, Ma~hew; 
Rhodes, Terw Ellen; Roberge, Paul T; Sahle, Eunice N; Salemi, Michael Kerw; SMllings, Megan Brooke; Taylor, Beverly W; Wagon, Harw L.; Wooten, Cecil W; Wright, Doug 
Cc: Andrews, William L; Ha~lyn, Jonathan; Crimmins, Michael T; Chapman, Whitney C; Clarke, Tiffany D; Gil, Karen M; Reid, Dee; Parker, Patricia S; Bernhardt, Valerie M; 
CoNe, Katrina; Craig-Schwarz, Rhonda L.; Currin, Denise C; Davis, Barbara Taylor; Diallo, Ashante N.; Diconcilio, Joseph W; Euban~, Shannon G; Fholer, Marie A; 
Fulenwider, C. Lindsay; Gault, Terri; Harris, Lori; Henw, Gayle B; Hyde, Ruth F; Inman, Rhonda L; Jones, Mary J; Kent, Adam S; Loffin, Beverly; McDaniel, Dennise P; Mclver, 
Samelia; Po~hress, Courtney Machelle; Richardson, Mark; Sorrell, Lynn; Stolle, Carrie K; Stone, Theresa; Strickland, Jamie Linens; Toscher, Hope; Weaver, Cinnamon S; 
Wilcox, Sandy; Williams, Susan Staples; Wold, Jackie 
Subject: FROM THE DEAN: Director of Diversi~ Initiatives 

This message is being sent to ~II ~c~demic dep~rtment ch~irs with ~n inform~tion~l copy to dep~rtment m~n~gers. 

Dear Colleagues, 

I am delighted to announce the appointment of Patricia Parker as Director of Diversity Initiatives in the College of Arts and Sciences. This is a new position 

that was recommended by the College’s Faculty Diversity Task Force. For details, see our full announcement below. 

I also am writing to ask for your help with another key recommendation of the Faculty Diversity Task Force: the appointment of Department Diversity 

Liaisons. These would be faculty who will serve as a contact between Professor Parker and the department to enhance faculty diversity in the College. 

We would ask that the Diversity Liaisons be willing to attend one or two events over the course of the year to exchange information and learn about best 

practices. 

We are planning to host a reception for the Department Diversity Liaisons and Professor Parker to get acquainted. This will be May II at 9 a.m. We will 

send an invitation with location information and other details to the Diversity Liaisons once they have been identified. 

Please discuss this with your colleagues and nominate a Diversity Liaison for your department. You may send the name and rationale for the nomination to 

Tiffany Clarke in the Dean’s Office at ~!_[_f__a___n__y_c__La___r_ls___e_@__£Ln___c_:__e___d___£[. We would like to have that information by March 21. 

Faculty diversity is critical to every aspect of the College’s academic mission. I believe that innovative learning, research and engagement with the world 

can be ignited by excellent scholars with varied backgrounds, perspectives, approaches and experiences. We have made progress to increase faculty 

diversity across the College, but we can do more. 

I look forward to enhancing diversity across the College through the efforts of Pat Parker and the Department Liaisons. 

Thanks for your help with this. 

Best regards, 

Karen 



Karen M. Gfl, Ph.D. 

Dean, Coliege of Arts and Sdences 

Lee G. Pedersen Dfstinguished ~rofessor of Psychology 

CB # 3100 
UniversiW of Norti~ Caroiina at Ch~pel Hill 

Ci~apel Hiil, NC 27599-3100 

919-962--3082 

919-962--1165 

919-962~2408 fax 

kgil@emall.unc~edu 

Parker named director of diversity initiatives 

Patricia S. Parker has been appointed Director of Diversity Initiatives for the College of Arts and Sciences, a new position recommended by the College’s 

Faculty Diversity Task Force. 

Parker, associate professor of communication studies, will advise the dean and senior associate deans, and work with department diversity liaisons on 

initiatives that will enhance the recruitment, retention and advancement of faculty from diverse backgrounds. She also will coordinate a speaker series 

highlighting diversity issues and initiatives, and help to implement other aspects of the 2011 Faculty Diversity Task Force Report. 

"Enhancing faculty diversity across the College is one of my top priorities," said Karen M. Gil. "Professor Parker is an expert on race, gender and 

organizational leadership. I look forward to her leadership and advice on best practices and policies to strengthen faculty diversity going forward." 

Parker writes and teaches about race, gender and class in organizational and collaborative processes. She joined the UNC faculty in 1998 and was 

promoted to associate professor in 2004. She is also the founder and executive director of The Ella Baker Women’s Center for Leadership and Community 

Activism, which engages teenage girls in vulnerable communities as leaders and advocates for positive change in their neighborhoods and beyond. 

Parker has been a frequent faculty fellow and mentor in UNC’s Moore Undergraduate Research Apprenticeship Program (MURAP), which encourages 

minority students interested in academic careers. She also was a Burress Fellow at the institute for the Arts and Humanities, a Scholar in Residence at the 

Center for Urban and Regional Studies, a Kauffman Faculty Fellow for Entrepreneurship and an Academic Leadership Program Fellow. 

She received a Ph.D. in communication studies from the University of Texas at Austin, a master’s degree in speech communication from California State 

University, Long Beach, and a B.A. degree in speech, theater and journalism at Arkansas Tech University. 
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POST-GENOCIDE JUSTICE IN RWANDA: 

A SPECTRUM OF OPTIONS 

William A. $chabas 

Impunity has been a feature of Rwandan life since at least the time of inde- 

pendence [n 15762, and no doubt since before then.~ Successive waves of ertmic 

cleansing, beginning in the dying days of r_he Belgian regime, went unpunished 

~’ated ~e campaigns of persecution based on eff’micity &at were a ~eamre 

~e coun~ s h~to~ until the ca~troph~c genoetde o~ 19~4. In the a~erma~ 

gnitien ~ar Ne so~led "c~e of impu- 

ni~" had played i~ own role in con~ibufing m the eonte~ in which genocidal 

~deo!oNes could ~ive. 

Eye.body ta~s about ba~ling ~P~W, but few societies have done this 

with greater d~e~fion ot more stubborn resistance m compro~se ~an 

Rwanda. tr is beyond the scope o[ Nis chapter to a=~pt to unders~nd w~y 

Rwanda took and contM~es m take, such ~ intransigen~ course It ce~aiNy 

"~m as an obstacle to those who theor~se ~g unlike E~opeans and 

: ea~ ~cans are conc~iatory and forgiv~g and prefer rapid ~onciliation 

prolonged ~mmal ~u~:zce. Bur no d*scussmn ~n proceed on ~s roptc wl~out 

~) first ~bse~ing that Rwanda’s approach to transi~ona] justice is one of ~e most 

~r[ncip[ed m~ifestafions of the commi~ of international h~an r~s law 

!.and poficy. WNte many othe} post-conflict sodefies ~ave delayed, postponed 
even prev~cated, r~t~g the admo~tions o~ various inte~o~a~ or- 

perso~ and NGOs,~ Kwanda has insisted upon holding per- 
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POST-GENOCIDE JUSTICE q2q RWANDA 

A UNSC reso:ufiun o,� 17 May 1994 requested the UN Secretary-Genera: "to 

present a re~ort as soon as possible on the investigation of serious violations 

of international humanitarian law committed during ~-e cor~lict.’’r The Czech 
diplomat Karol Kovar~da spoke in the UNSC ot the importance o~: the ~eport, 

adding t~at once it was de2ivered, ’~we will :van: to know how those responsible 

wiil be brought to justice."s On g june t994, a UNSC resolution conblrmed that 
"genocide comfimtes a crime punishable under internationaI law. "~ Referring to 

the preambular re~erence to genocide, Ambassador Kova=da said he was looking 

"beyond the horizon" of the resolution to such measures as a ~¢ac{c-iinding mis- 

sinn to be established by the UNSC, and the determination that certain organi- 

sardons parfidpafing m the carnage might be deemed "crira~nal organisations", 

The Argemh~e represemtative said that genocide "muse be investigated and those 

responsible cannot go unpunished".m A mSasion o: the United Naeions Commis- 

sion on Human Rights, led by the Ivoir:an law profe4sor Ken{ Degni-Segui, said 

~at the United Nations should either establish an international ad boc ~ibunal 

or enlarge ~he iurisdiction of the existing rribtmal for the former Yugoslavia in 
order to bring those responsible for genocide to iusfice.*~ 

The United States was also promor~g the idea. At the end oi’June 1994, the 

Lrs Secretary o~ State, Warren Christopher, indicated his government’s sup- 

port for an international war ~imes tribunal for Rwanda.ts In early August, 

a senior US Department o~: State official, John Shawack, vislred Kigali and 

convinced Rwanda’s new regime to go a:~ng wRh the idea.:a On 28 September 

1994, Rwanda formally requested the UN to establish z rribtmal.:a Moreover, 

events in Rwa~d~ as a genocide ~as a failur~ by the Securi~ Council. The reIuctance by 
some Smte~ to use the term genocide was motivated by a lack of will to act, which is de- 
pl~r~bie." See "Repor~ o£ the Mdep eridenr Inqtiiry into the At’dons offfie United N~ions 
During ~he 1994 Genocide in Rwanda~, issued 15 December i999 by th~ Urdted Nadons 
{italicz in ll~e original}. 

ON D~c. 5iRES/~18 {1994}, para+ 18. 

UN Doe, S12r~.3377 { 16 May 1994}. 

UN Doc. 5tRES/925 11994), Peeamble. 

U N Doe. £tPV.33gg ~md Corgi {I~ June 1.994}. 

~Th~ Situation of Humae Rights in Rv~=da", A149150~, 51~99~I257 { 19941. 

S. Greenhouse, "U.S., having won changes, i~ set m sign Law o~ the Sea", New York 

Tim~s ~ ]’oly 1994}, 1. 

R L~wis, ~Rwanda agzee~ to a U.N. war-c~irnes tsibunal=, Ne~ York T*me~ I9 Augas~ 

1994), 6, Ah’er losing po~ver hn mid-July, thb *emnants o[ ~he Rwartdan regime that had 
presided over the genocide issued ~ call for the creation o~" an mternafionaI tribun~, add 
i;Ig that its iurisdicfion sfiou/d cover human fights villa:ions i~ Rwanda since October 
1990, whe~ the dviI war had begun, Je~ry Gray~ "At Rwanda border~ mass graves and the 
start of a journey flume’, New York Time~ 126 ]ruly 1994}, 1. 

"Letter Dared 28 Sep~:mber 1994 F~om the Permanent ILepr~seutafive ~[ Rwaad~ 

to ~he United Nations Addressed m the Preridem o~: the Security Coun¢iP’, LrN Doc. 
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POST-GENOCIDE JUSTICE IN RWANDA 

western Rwanda?z By March 1996, the interim mi~kary ~ler of Rwanda dur- 

ing the genocide was take~ ~o cast’y, ~ deve~opmen~ tha~ i~diczted ~e IC~ 

m@t ac~ally do raffler be~errhar ~ European ¢o~terp~ in prosecuting 

those most responsible for the a~ocifies, rather t~n the~ ~derl~gs and 

ord~ates. 

The I~R was plagued with adminiswative ~f~culties and even corruption. 

At one point, in 1997, the ~ had to ~te~ene, firing ~o of ~he most senior 

officials of the Tribunal, ~he Registrar and the Depu~ Prosecutor. As Nggga 

notes in chapter 16, the ~ also &ed ~e I~R’s former chief 

Carla Del Porte, pa¢~g the way for a chief prosecutor for ~e IC~ who 

was separat~ from the IC~. There were also severe problems with unethical 

&fence Iambs, who rook legal aid fees from the t~ but rhea splk &era 

with ~heir clients. The Rwandan pEsoners were fractious and ~cooperatlve, 

some6mes gohg o~ hunger sm~e or refas~g ~o a~end trials. Relaffons 

Rwanda ime~, whose cooperation was essen~al for ~nvesfigafions, were 

sto~. Trials were ~ediously dow, with some defenders held in detention for 

severa! years before hav~ng their day in co~. F~m~ted by irregulad~es’in 

~e ~rest a~d detention of suspects, in la~e 1999 &e AppeMs Chamber granted 

~e moron of aa imposer defendant and permanently stayed all proceedings 

h rbe case. E~aged at the resulting ~puniW, Rwanda ~eatened to Neck 

aH access by ICTR officials to its t~r[to~, a move ~at would effectively have 

shut down the ~sfitutioa’s ab~ m operate. A differently-consttuted Ap~ 

17 D. Shraga a~d R. Z~cklin, ~The 
journal o[ Int~atto~l ~w~ 7 [ ~9~4~, 

~U.N. delays yore on Rwanda panel~, Ne~ Yor~ Ti~ (1 N~ve~ber !994} 

1994), Se¢fion a, 10; "Major obs~cles re~aia ove~ ~", Ranters World Se~ice 

More m~derate members of the Rwandan regime felt they sho~d accept the ~o~u~m 

&spite di~a~eement wt~ some of th~ coCOons, but g~parently ~he hay 
idem ~d ~i~ supremo Pa~ ~me prevailed. S~ R~ymond 
dMded on war-~im~ p~n~, N~ ~ork Tim~ (2 November ! ~94~, 20. 

re~ludoa ~d ~te that ~ R~nda Gove~enr ~1[ fi~ds d~cuh to accept." 

D~. S~V.3453, (i994~ 11. 

findings off an hnpardal international body of jurists following accepted rules of legaI 

i procedure wili quell the doubts of furore generations that the terrible things did in fact 

happen. To chronicle aeeurateIy ~or history some of the world’s darkest deeds is the 

i #.ipecial responsibility of the Trib~al; Many wouid say it expl~i~s and even justifies the 

": ~traordhiaD" length of the TribunaPs judgerneat~ artd what sometimes appears to be 

N. Pillay, "The Rwanda Tribunal and i~s RelanoosMp ta National T~iM~ ~a Rwanda", 

Amer~n Oniversi~ Ime~tlonal La~ R~i~, 13 (1998), 1469. 

Prose~¢or v. Bat~ag~ (C~e No: I~-97-19 AR72~, Decagon ~?ro~tot’~ Requ~t 
f~r R~iew ot Rec~iderafi~, 3t March 20~. 

Ibid. 
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This is something no national tribtmaI can accomplish inflm same credible 
and enduring manner. Certainly, in the Rwandan context, national courts will 

aiways be dismissed as being unrepresentative and, therefore, biased against the 

majority Hum. No such claim can be made about the ICTR. By mid-2005, the 

ICTR had convicted more than 20 indivsduals, many of them national leaders, 
and several trials were ongoing. In other words, it has delivered on its pledge 

to bring those most responsible _for the I994 genocide to justice. The ICTR has 

commi~ed itself to complete prosecufion~ by the end of 2008, and to close its 

operations shortly a~erwards,z* 

Setting the stage for national prosecutions 

In September 1994, Rwanda’s then-MinJ.ster of Jmtice, Alpbonse-M.afie Nku- 

bim, working trom an office whose windows had been knocked out, and whose. 

walls were decora:ed only by gunshots, appealed to the international commu, 

nity ~or assistance in rebtildir~g the country’s devastated justice system. The 
Rwandan judicial system had never been more than a corrupt caricature of Jus- 

tice, and there was little to "rebuild"- Prior m the 1994 genocide, it comprised 

about 700 iudges and magistrates, o£ whom less than 50 had any" foema[ legal 

training. Of these, the best had pc’fished during the genocide, often at the hands 

o~" their erstwhile colleagUeao There were only aroud 20 lawyers w~th genuine 

legal education in the country when I visited Rwanda in November 1994, 

part of the inteenationa~ response to Minister Nknbito’s appeal. 

fumlshed at the time by the Rwandan Ministry of Justice noted 

astation of both materiai and haman resources, perpetrated by the de~eated 

Rwandan government ~orces during 
Republic of Congo) in June and July 1994.~ A successio 

24 ~Repor~ o£ the International Criminal Tribunal for the Prosecution of 

bl~ lot GenoNde and O~er Serious Vinlado~ of transitional H~m~N~r~ ~w Com~ 
mi~ed i~ t~e T~rito~ o~ Rwanda and Rwandan Citizen ~sponsibl~ 
Other Such Violations Commi~ed i~ the T~rrito~ of Neishbour~g Sta~ hereon 1 
Jaflug~ and 31 Decemb~ i994", Z7 July 2004, ~ Dec. M55ti83 ~2004160L 

Rw~d=, ~ppo~ d’~e mission ~plo~toite e~fectude par l’Hon. Jacq, 
j.ge 5 la Cant du Qu4bec {Chambre civile), et le 
D~pa~ement des scienc~ ju6diques, Universit~ du Quebec 5 M~ntt~], 
an 6 d&~bee 1~94", IntemadonN Cen~ ~r H~an Righ~ ~d Democratic Develop- 

m~n~ Mon~eal; "RappOrt de la mi~ion UNon Ia~rafrica~e 

prinritakes da~ lg domaine de l’~t de drok er des "droi~ de Pho~e au Rwanda 
au 21 novembre 1~4", Agence de Coop&afio~ Cul~etl= ec Tec~iqae, 
Joint N~sina to Evaluate N~ds o~ Jus~ce System, 
~wiss Coopetano~AC~CJ~P~sbo~ Po~C~D", 2 Decembec t994, 
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sinus proposed a series of major aid prog~ammes,z~ and at one point }he UN 

Of/~ce of the High Commissioner for Human Rights, which had barely begun 

operations, attempted to assembte curricula vitae of foreign lawyers willing 

to work within Rwanda as iudges, lawyers or other i~didal officers. But when 

Minister Nkubim was ~eplaced by his chief of ~taff, Marthe Mukamureni, in 

September 1995, the Rwandan government made it dear that large numbers of 

{oreign iurists were not required, and that justice in Rwanda would be done by 

Rwandans, with assistance ~rom abroad playing ordy a secondary ruin. 

Faced with the mass~ve arrests that followed the 1994 genocide, and above 

odl the devastation of an aIready feeble administrative and judicial irdrastruc- 

t~e, Rwanda wa{ simply incapable of respecting t!£e provisions of its own 

crkainal law, not to mention its obligations under iptemational human rigkts 

law and Internatiormi criminal law. I~ November and December 1994, the 

prosecutor for the Kigali re, on, Fran~ois~Xavie~ Nsansuwera, informed me 

that barely 1,000 cases had been prepared, ahhough many multiples of that 

number were being held in detention, and the prison population was grow- 

leg each day.a~ From 31 October to 4 November 1995, the Goverranenr o[ 

Rwanda convened an internationa! conference m explore the various dimen- 

sions o{ accountability for genodde. At the conference, South Africa~s argued 

strongly that a truth and reconciliation commission, coupled with some form 

of amnesty mect~anism~ was the appropriate "African" approach to account- 

ability [or the atrocities that had token place in Rwanda. Rwanda’s presiden~ 

at r)ie rime, Pasteur Bizimungo, cal/ed for innovative forms of justice bn~ at 

the same time ruled out any possibility o~ amnesty. The 1995 Kigaii Confer- 

ence recommended that new mechanisms be created to deal with the genocide 

cases, including specialised chambers of the existing courts, a classification 

scheme to sephrate the main orgarasers o{ the genocide from criminals with 

lesser degrees of responsibility, and a unique approach aimed at encouraging 

offenders to confess, in exchange for substanfialIy reduced sen:cocos,a The 
:?:ICTR had (rely a modest and quite low-key presence at the Corfference; its 

prosecutor, Richard Gotddtone, did not attend. 

justice", UN ~)oc. TCB~TZ/gik, dd.9, 7 November 1994. 

~kpet~u de la ~it~atinn", in La lettr~ h~bdomadaire 

~apdle ~d S~bas, g~ra note 

Republin of Rwanda, O~ce ~f th~ President, g~comm~o~ of the Conference Hgtd 

Coherence and was responsible for delive6ng i~ ceacl~inn~ and ~al report on S No~ 
vembet "1995. 
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Genocide trials before national courts under the ! 996 legislation 

Trivia reader ~he Organic Law began before Speciatised Chambers of ~he ordi- 

nary Rwandan courts in the final week of December 1996, several weeks before 

the ICTR iatmched i~s ~2rst ~’iat.aa hternational obse~ers had been impatient 

m see =he ~rials begin. The reso!~tion o~ eke situa6on in Rwanda adopted 
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by ~he UN General Assembly at the end of 1996, "urge[d] in particular that 

the processing of the cases of :hose in detentio~ be brought to a cnnclusiou 

expedkious!y."3y Moreover, the Genera[ Assembly "[n]eteld] with deep con- 

cern the reports of the Human Rights Field Operafio~ in Rwanda which state 

that gove~e~ o~cials without legal au~oricy to arrest o~ impr~on contin- 

ue to do so i~ several parts of tge coun~, tha~ detainees are held for ve~ 

periods before ~ial and ~at acute overcrowding t~atens &e sa~e~ o~ those 

i~ detention.’Ss But whe~ ~he trials finally begin, th.ere w~ much criticism that 

the proceedings had begun 
community" Rwandan justice was damned if it did, and dar~ned if it didn’t. 

TEe Field office of the UN High Commissioner for Human P~ghrs deliv-i:.17;I. . 
eredadevastatinginitia~verdic~nthe~ria~s°~2u~mes~yInternationa~wasa~s~.:::..~: i so-called=defence"cnnvincednobody. It eonsisted essentially of accusations 

highly critical of the first trials, noting that the new legislation was inconsistent i:: i i that the prosecution w[messes were liars. One wimess, who was mlsskng an 

with international standards because it failed to ensure state4uaded coun- ear a~dan eye, told the court how Karamira had manned a barricade close 

eel for indigent de~endants in capital cases-*a AuoSats sons ¯ to his home in a Kigali suburb and ordered .... d rkugs to execute a defe .... 

- - ¯ ~ ¯ ~--~;~ ~ ers would be su lied to persons i less woman Another described how she had ca ed Kararmra on behalf of her took van *can in 
accused before the Rwandan courts, and in practice mos~ defendants were .:{2:!:!{: :7 employer, a Tu~si, asking inim for protectien; the Torsi was a prominent local 

well represented by competent counsel genera ty foreigners from Europe ar b~inessman and aei~bour of Karamira, but Karamira hung up the phone 

elsewhere in Africa. The late-1997 report to the General Assembly by the H~gh .7~:i a~d minutes later militia members came to the house to kilt the unfortunate 

Commissioner was rather more charitable:                             : {i~’{:" : man and his farr~y. Karamira denied accusations that he had £omenyed echoic 

" " in the er etrators of ;he ~enecide to iusdce andI ::: :i{:;;~*~:i: ha~red. However he was credked with coining ~e slogan "Hugo Power" He 64. The steps t~kea towar{ls mmg g p p ~ :~q?~-; : . . : ~ . " 

compe~ating, civil daimanra are to be we corned. Progess has been made since the : ~ ~;~.. :: :: mobd~sed ramsts m d~ferent po[i~cal pa~ies around a common progra~e of 
co~eacement of ~e genocide real% including the lot*eased n~ber of ~imessm                                                                        proof, the prosecutor 
te~tlfying in court; the improvemem in detainees’ access to case l~l,a~; and the iacreas~ 

in the granting of regs~nable requests far adjournments. 

65- Ftowev~u several aspe~ af the pr¢ceediug* remain cause for ~oncern~ 

the lack o~ ~R rcspec~ for some fair ~ial guarantees a~ requ~ed by Rwandan law 
amde t4 af the International Covenant on Civil and Political Righu, and the 

levi rep~esestation in many cases, as well ss a general lack 

ry-~ne de£endants to cmss~xam~e wimesses. These shorrco~ngs can 
serious given the Net that ~ [o~d gui[~, ~der Rwandan In% ~he ac~ed may 

the death pesaI~’.-.~’ 

39 C. Tomli~on, =~ Repo~ Blasts Rwanda T~ is", kss~dated P¢~ss (I i Janua~ 

40 .~s~ In~m~=onal, "Rwanda Un£ak Triat*: Justice DeNed’, April.1997 

para. 10. 
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Some of the harsh initial judgements about the shokcomings in the trials 

were made by lawyers trained in common law jurisdictions, who mistmder- 

stood certain aspects of th~ ~eivi! law" approach that Rwanda had inherited 

from geig{um and France. They were shocked for example, at the rdat ve brev- 

iD, of ~he trials, the reliance on wrR*en evidence, and the lack of cross-exami- 
nat~On. By contrast, trial observers who came from "civil law"-traditions were 

relatively sanguine and even rather impressed with the proceedings. 

[ attended the January t997 trial of Fr~duaid Karamira, as an observer for 

~e international Secretariat ot: Amnesty International. Frum my standpoint 

Ne proceedings had all the appearances of fairness, and ~e presiding judge 

gave the accrued and his lawyer every chance to rebut the charge~. Karam~a’s 

:..played a.damning tape recordh~g of a racist speech Karamira had delivered in a 

: i : Kigali ~ootball stadium ~n October 1993 

:¢. The "guilty plea and confession" concept set out in the 1996 legisladn~ 

; soon proved that it could work effectively. Only 500 prisoners confessed in 

::::1997, but By December 1998 the ~umbe* had grown to 9,000. By the end of 
t999 there w~e 15,000 co~essions, and by esrIy 2000 more than 20,000. 

m ~he High Commissioner for H~a~ Rights, over the first eigh~ 

~. [:[mo~ths of 1997, j~dgemen~ were delivezed with respect to 174 defendants.*~ 

~o the Uited Nations, prepared in early 2000, Spedat Repre- 
/ i..::~ ~eetative ~ctae[ Moussalli said that some 2,406 persons had been ~ied by 

genocide coup, of whom 348 (t4A per cent) were sentenced ~o 

.:); ;:Aea~, 30.3 per cent m life impmonment, 34 per cent to ~ail teams of betwee~ 

The Ndgement in Karamira ~s reported: fi~Imi~t~r~ Publi# v. ~r~fra, 1 Rece~l de jur~- 
prudence con~/e~ du g~nocide et d~ massacres au Rwan~ 75 {1~ inst., Riga[i, 14 

Febmau 19971. 

"Repo~ ~f the United Na~ons ~gh Commissioner for Human Ri~s on the Human 
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20 years and one year, and 19 per cent were acquitted.44 He added, ’~There is 

POST-GENOCIDE arUSTICE LN RWANDA 

much to applaud in this process.’’4s Jacques Fierens has reported that 346 ac~ 
cused were tried i~1997, 928 in I998, t,318 in1999, 2,458 in 2000,1,41g in 

2001 and 727 ~ 2002fi ~s~ming comparable numbers fo~ 20~3 and 2004, .’ 

this gives a total of approximamIy 10,000 who have been tried for genocide- . : 
zdated offences ~n Rwanda. : ¯ 

I~ other words, the whole ~dea o~ the Organic Law’s ple= bargaining scheme 

was a good one, and ~e e=perience migkt well prairie a use~ model for .~: [ 

other post-co~ic~ societies where ~erc are very large numbers of offenders. :.:~ 

The Rwandan jusOce system had trouble exploiting the voIume of con~ession~ ?:o { " ~e caseload" and he "encourage[all the Gove~ent o~ Rwanda to perse}em 

and w~ unable to p~ocess ~em promptiy’.+z Had there been ~eater ¢e~a/~ :: :::~. ~ ~ese efforts and to emure that all such measures are in conformiW wi~ es- 

tha~ a ~1~ plea and confession would lead to prompt ~ea~efit of .the case ;:.~ ; tsbIis~ed h~ rights standards."s~ The Special Representa~ve proposed t0 

and eve~taaHy release, there might well have been many more confessions :. ~ ¯ the Rwandan authorities that "serious considera~on should be given to rele~- 

Moreover, ~i~gs were ndt ~dped by the ~abiliw o~ the Rwandan authori: ~:: ins, on humanitarian ~ounds, the sick and ~e elderly, ~nors and c~dre~ 

ties to separate ~o~e who had co~fes~ed from t~ose who had not. In order to ..:.[~: ~ ¯ for Whom ~ternatives m ~prisonment can be found, and ~ose identified as 

encourage confession, it was surely necessaw to separate ~ose pa~icipating .:. {~:J~ having c~e files belonging ~o ~e lower categories according ro ~e Organic 

from the general priso~ popu~tion, so as to..reassure them of sa~e~ and pro- :...: ~.~ :.; Law, where ~e length o~ thek pre-t~ial detention exceeds t~at o~ the sentence 

tect~on {ram reprisals. Once again, h~ this been be~er erganised, the cones-!:.)~ ~ they are likely to receive."~ T~e General Assembly, in its 1998 resolution 

sion pro~amme migh~ have delivered me~e ~aa it did. ::.){ ; on Rwanda, s~arly "[wlelcome{dl and encourage(all the rdease o~ minam, 
Assessing the record ~s like dezer~ngwhether the proverbial glass is half-. [ ’~:~::[{. e derlv pri ....... pri ....... ~ering from ~erminal ill ........ d s~peccs with 

empW or half-~ll Considering the impoveris~ent of Rwa~da’s ~usfi~ ~ ~::!::~ i: incomplete files wire w~e detained for their alleged involvement in the geno- 

tern prior to ~he genocide, and ~e resource probi .... t~at continue to co~roat ::~.~:~:j. ~ :: tide and ot~er abuses of h ...... ights...."sa 

development ~ the co~ I0 000 trials ~ an ~pressive fi~fe by any stand;. ~{}. ::::. T~e genocide ~als held pursuant to ~e 1996 legislation ~ave generated a~ 
e of man Euro~n conn~i~s following ::~’~q: ~ ~pressive body of~ep~ed ~ase [aw pab[ished as an in[dative of Avocats sans 

the Second World War. ~guabIy R~anda ha~ dane more in this respee:~ ~n:.:~ :~ ~:(. ~onN&*#. Beginn~g in 2002, ~ese have been published a~ually N volumes 

~e ten years fMlowing ~e end of ~e co=flier, ~an did ~e national cou~ of~.: ~}~ :. ::[. of several h~dred pages. The judgments dent principally wkh the ~sessmenr 

Germ£y, ttalv and A~stria ~om 1945 to 1955. Rwanda’s experience recalls 3:~{3~: 1:~ factual issues and ~e of undoubted interest in this respec~ as an ~sighr into 
Georges Clemeaceau’~ comment at ~ge Paris Peace Co~erence~ w~en the crea:~ .:~£.{~ : : Ne d~amics of t£e genocide. They will be of ~eat practical us= ~o Rwanda~ 

~::?; judges and la~’~s engaged in th~ ongoing prosecutions, and e~tabli~h pr~cb 

~:[: :~-p[es for interpretation o~ ~e national legislation dealing with genocide pros- 

tire, ~. Michel Mo~sa!R, pursuant to ~mmissi .... ~o]nti~n ~99912~~ ~ D~e. g:~)~ : ::,. Same of the more len~y ~udgements present fa~cinat~g, detailed accaants of 
CN.4lX000t4X, pan. 136, .:::’~:i?’5 : ~: ;::~:specNc episodes daring the months of April, May and June 1994Y Perhaps 
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tion of the ~r~t international crimina} tribunal was being debated. Clemenceau 
said, "The first tribunal must have b~en summary artd brutal; it was neverthe- 

less the beginning of a great thing."�9 

Yet with approximately 60,000 accused still languishing in prisons by 200S, 

it could take another 80 years }nat to prosecute ~hose who are detained. The 
message sent by ~he "international communi~," seems to have been directed 

at mildly discouraging Rwanda. from ins insistence on prosecuting nil eases of 
g~uoeide. L~ his 1999 report, Special Representative Moussatli "commend[ed] 

~he Government of Rwanda for its ¢eeafive efforts to hasten the reduction of 
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t~res indicat2ng that approximately 20 per cent of the more than 7,000 persons 

tried between 1996 and 2002 were acquitted,s~ ~ one case, a Court of Appeal 

reversed a conviction by a trial court, findd~g that it had refused to hear Re 

evidence of relevant wimesses "pa*: cramte de la manifestation de la vdr*td’.~z 

The case law reports consist of decisions of the special chambers of the courts 

of first instance throughout the country, of the regional Courts of Appeal, and 

of dm War Coundl {Comeil d~ G**erre). The first ones a~e from early in 1997, 

and the latest reported decisions are from 2003. Several derisions inctude par- 

tici~2ation by the partie civi&, and result in awaeds of damages as we~l aa oanvic- 
lions. Iu some cases, the Rwa}tdan state i~ also condemned as being iointty and 

severalJy liable, because ir was incapabIe of preventing the massacres,n 

The gacaca s~stem 

In February 1997, PaN Kag£me, then Vice President, declared that alternative 

methods of transidona! justice ought to be considered in Rwanda, Wing as an 

example some fo~ of communi~ so,ice. The followi~g year, President Pas- 

teur Bizim~gn established a commission m exam~e possible mechanisms for 
increasing pubic p~cipafion N judida[ proceed~. The 15~member co--is- 

side was chaired by the Minister of Justice, and i~ conclusions, published on 8 

J~e 1999, were to es:aNish "ga~" co~,~ an idea %at had bee= mooted 

as early as the 1995 commence in Kiga~. gacaca is a worn in Kinyamvanda, 

the eationat language of Rwanda, that ~kerally means "~ass" or "la~’. Jer- 

emy S~kin has exptained that "it]he name ~a~caJ is derived from the word 
for ’lawn,’ referring to the fact that members of ~e go.ca sit on ~e ~as~ 

When listemg to and ca~idering ma~ers before themf~s R was a~ ancient 

47100712002~, 17. 

J. Sarkin, ~T~* T~nsioa Be~een Ju~ice a~d Rec*nd]iafi~n ~’Rw~da: PoIi~a, Human 

]ou~l of African ~w, 45 {2001} t59+ 5~ also, Jeremy Satki~ "Promoting Justice, 

Nov M{lten~ium e~ Using C~mmuni~ B~ed Gaca~ Trib~aN m Deal with *he Past", 
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dispute resolution method ~sed at the local level, administered by respected 

local leaders or elders.~ HistoriCally, it dealt maiMy with disputes concerning 

properw ma~ers, such as inheritance, and family law ~sues, although there is . ¯ . 

apparently some evidence of the system being used ia a crimlnal law context as T 

well. The system fell into some obscurity when European justice models were 

imported; following colonisation by the Germans in the 1890s and their subse- : : " 

quent replacement by the Belgians ~mder a League of Nations mandate, gacaca    :.. 

had some resurgence foltowhag independence and continued to function as a 

mechanism to resolve disputes at ~he local level, subject to review by the for- " 

maI courts. Following ~e genocide, in 1994, the Minster of Justice proposed 
¯ 

that gacaca be revived in order to relieve the struggling judicial system of the ’[.: ’i 

burdeR of minor cases,s~ ..... 
The development of gacaca tribunals was greeted by many observers as a " 

move away from the retributive justice approach trumpeted by the Rwandm: ¯ 

enced by examples like that Of the South African Truth and Reconciliation 

Cmrmfissiom~ Others viewed it as drawing inspiration from %kernative 0ds- ..i:: 

pttte resolution" mechanisms teat had been fashionable among Law reform- . 

ors for many years.~ Many warned that ird:ormal, indigenous tribunals might ¯ ,);:.! 
not ~117 respect imerrmtional due process standards~° According to Carsten ..:: ::.: :::: 

Stahn, "[s]~ch a far-reachir~g tra~:sfo~mation of a country’s legal system, al- 

lowing Iegally. untrained members of a local community to impose formal .i~:ii!Sii:i i:{[ .: 

criminal sanctions on persons suspected of having committed mediumqevd i::: 

¯ . 
tion ~z~ the Aftermath of Genocide irt Rwanda~ An Evaluation ~f ~he Possible R~le of the. : {.i~:~ii<: : ¯ 
gacaca Tribunals" A~rican H~an Rights Law Jou~g, 1 (2~011, 83. ’ :?>::.:::" : " 11 

~ Kigali a~d is =~ a Belgi~-based academic+ 5~ F.-X. Nzanzuwera, ~ j~diaions : 

pardon La ripression int~gonal* du g~nocide ~a~dai~ grussds: Bruylanq 2003~. ": ~’,~ :, ." 

67 L D~idl¢ Tully, "H .... gi~ts Comp~ce and the G .... Jumdicnon* m Rwanda, :, ~ ~?~ [: .:’.: 

E. Daly, "Transformafiv~ Just ~ C~a~ ng a Par~ to Reconcilia~on" Imernatio~l Legal’.’ a~:x~,*]~Q2~’~’-i.: :: " "" 

Perspectives, 12 {2001~2002 73 E. Dais =Be~xen Punitive and Recom~mctive Jusfl~ :: .’[{.~:.~. [;:): :;. 

The Ga~ Coa~s in R~nda", Naw gor~ Univers~ ]ou~l of lnrema~o~ ~w & :.;:~:.~..: :....[;: 
Poli~ 34 1~0021 355. Others r~ n doubtN] aboui how much legal approaches ~n 
contribute to meon¢ hdnn" Mark k Dr~b~ =Punishment pesticide: From G~lt m 

ShametoCivisinRwa~da" New gork Un versi~ ~w Rev ew 75 2000 1121. 

Jou~l, I6 12001h 235. i 71 
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by a competent, independent, and impartial tribunal by means of procedures 

established by law. 

T~e Transitional National Assembly of Rwanda adopted Organic Law No. 

4012000 o~ t6 January 2001, "on the Establishment of ’gacaca Jurisdicrioas’ 

and the Organisation of Prosecutions ~or Offences Constituting the Crlme’of 

Genocide or Crimes Against Httmanit-y Cormmirted beva, een 1 October 1990 

and 31 December 1994," The 200~ Organic Law begam with a Iengthy pre~. 

amble that read, in part; 

The establishment of such a legal system is justified by the fact that offences ~ar ~0nst~- 

rote the crime of genocide or crimes against httmardW were committed publicly ia ~all 

view of ~e popuIatiom 3~is non-dissimulation re~ulted tetra the Net that the p~biic 
gntho~ities, whose roIe is m pint the course ~or ~e population to follow, themselves 

cb:ed the popttlarion ro commit crimes in order to generalize participation irt tkem ar_d 

t~us be able to leave no survivors. This inspired the population, maoip~alated by the 

politicians not even to attempt ro co~ceal i~s criminal actions, since it was confidem it 

was fuliowing the path indicate¢ by the very persons who should have apprehended the 

population; For that reason it is essential that al~ Rwa~daus participate on the ground 
[¢vd in producing evidence, c~tegorizing the perpetrators of the offences by taking into 

consideration the role they played, and establishing their punisMnents without apply- 

i~g the ct~ssic system of eepr~sion of offences, but instead, re-establisliing peace and 

the retttrrt o~ citizens who were mauipalated to commit ctiraes to the right path. As 

a result, the population who witnessed the atrocities committed shall achieve iusrice 
both fo~ the victims and the persons suspected of being perpetrator~ o~ the offences, a 

)zstic~ based on es4dence and not on passion. Tbis justice shaiI be Lmplemented within 

¯ e framework of the "gacae.a jurisdictions’, meeting at the celI, seems c0mmune~ and 

pre~mre love1 and composed of honoumble pennons appo~ted By their 

The preambie cont~ued ~th a ti~t o~ obiectives of the ga~ coup: 

Find om ~e tru~ about what happened s~ce regidenm s~II be called ~pon as 

eyewimesses to ~e acts commi~ed in their ~lls~ and they shall c0mpiie a [i~ of 

victims and 

AcceIerate the pens ecudoa o f gea~ocide since those who know what happened shall 
testify in the pre~ence of their eeighbooxs oft their hills: Jm addition, the :rials shalI 
be resolved by almost 11,000 "gac~aca jurisdacfions’; wtfi.le 12 specialized chambers 
used to rake on thi~ ta~k. Finally~ it should be hoped that the defendants can no 
longer ~eek to dew the evidence as a ddaying tactic since they ~vill be i~ Front o~ 
eyewitnesses to their actions; 

Colatinue the eradication of the culture of hnpunity by using any method that 
makes it possible to identify a person who took part ha the traged); since once the 
truth is known, none ~f those who were eoraplicit shall escape punishmeur, and 

C. Stahn, "Accommodating Individual Crimima! Re~laonsibility and National Recta�ill- 

223 



WI[LLa.M A. SCHABAS [[.i.i ... POST-GENOCLDE JLISTICE hN RW~q!3A 

the peopl~ witl under~tand that an offence resait~ ia the conviction o~ the criminal 
without any exception wha~0ever~ 

4. Punish those w~o played a ~a~ in the ~agedy~ reconcile the Kwand~ns~ and :. 
strengthen their unity s~ce ~h~ ~ga~aca ]urisdi~ions’ system shall induc~ the resi- [ . 

d ..... ~e sa .... I1~ sector, ...... e, and ~ref~re to collaborate in ~udging ~ .~[:. 

those w~o pzmcipa~ed in the genocide, m discerns the vict~, and resm~e their . 
rights to innocent peopte. The "gacaca ja~i~Ncfions’ sys~m ~1[ thus be the basis : 

for c~Haboration and un@, espedally since, o~ce the ~mh is know~, ~e~e s~ . 

no longer be any suspicioa~ of guilt. The perpe~ator shalI be punished, and ~usrice. 
shall be rendered both to the victim and m any i~nocem imprisoned posen wRo 
~qiil be ~ei~te~ated into Rxv~a socm~; 

5. Prove the capaci~ og the Rwan8~ soreW ro setde its ow~ problem* through a ~:!:2. ~ .’:~ 
legalsystembaaedonRwa~dancu~mm, since~althoughthecasest~att~e’gaca~ :.. s.. :~ :.:~ 

jurisdi~iens’ w~l ~e to hem, ava diff~ent ~om these ~at are normally :esdved [?:; l ~: ::~ 

wirNn :he gacaca {~m~ork {keae urlsdi~ionS fit wall into the custom of se~ting ¯. 
¯ ff~ences by arbitration, even amicab{e arbi~arion. 

In ~ny respe~a, ~e Iegislagon was built upon ~e 1996 Organic Law= whi~ 

continued in force as amended by the gacaca Law. Like ~e $996 leNslation, ~: 

the 2001 statute ~s predicated upon enco~agmg perpe~ators m admit ~*lt :::;~.5~ : ::~ 
and express remorse. ~o this e~ent it aNo r~embied aItemative appcoa~es : ;)2’~;~); ~:: 

to acco~tabiliu, ~e ~ath and reconc~m~oe co~lsslons. [D adth~mn to the 
temporal jurJs~ion (Which, iefidenrally, corresponds to Rwanda*s ~uceess- Y})~:r ~. ! ::    From Z00Z to 2004, Rwanda conducted a ¢’p~ot pha~e" o~ the gacaca pro- 

’ s~ ~o t~ 
..... lied the [our tier care or~satien d cr~es ~:~)g ~llules bug this was enlarged to 750 in November 2003. By ~is t~e there 

Spe~alised Cl~m~em m mat mey app " g ", ,: g:~:~: .:. :: ’ 

Catego~ ! consisted ef pla~e~s, urgamsezs, and ~ramers of genocide or crimes 
f~ctioning gacaca ~ib~aN in at least one sectm¢r of ca& dis~ict ~ the 

against humanity, and was broadly sLmilar to Category 1 in the 1996 legislation, 

where this designation had the consequence o~ exposing the offender to capit£: 

punishment. The 200I law added the crime o~ rape to Category 1. As the most 

serious crimes, Category I offences were e~ccluded fi’om the jurisdiction of the 

gacaca courts and were to be judged by the ordinary courts; according m the 

system set out in the 1996 law. Category 2 consisted of homicide or attempted: 

homicide, and Category 3 of "serious areacks without ~ae inter~t to cause 

death of Me victlms". Category 4 comprised crimes against property. 
The Belgian colonisers had left behind a highly organised and (entralkseg 

system of local government that has persisted to the present day. 

level is the cell or cellula, ot which there arh more than 9~000 in 

lnle may consist of less ~an 100 people and averages perhaps 

grouped witlain tb.e country’s 1,500 sectors, and ~hese a~e 

districts. The gacaca sy{tem ~a based upon rhi~ sttugmre of local 

with a separate court or tribunal established for each ;ellule an 

Each gacaca court- consists of a General Assembly, a Bench, and a 
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Committee. The General Assembty at the cellul~ level is made up of all inhab- 

itants aged 18 years or older. The General AssembIy o~ each cellule elects 24 

people over the age of 21 of "high integriri", known as inyangamugayOo Five 
members of ~he elected group are to serve as delegates to the General Assembly 

at ~ke sectgur ~eve!, with the remainit~g 19 serving on the Be~cb. at Me cellule 
Ievel. Five members of tee Bench comprise the coordinat~g committee. On 

the basis of the 2001 legislation, appro,’dmately 250,000 elected ofi~cials are 
reqmred for the system. 

Elecfions for jodges were held i~ aerobes 2001, and hearings began in 

mid-2002. Some preliminary experiments, known as "pre-gacaca,~ presented 

encouraging results and appear to have convinced many sceptics to give the 

scheme a chance,rz Special Representative Mo~saIli described the pre-gacaca 

The first stage of this process involved the identificau0n, review, completion grad estab- 
lishment o$ fdes ~’or the 3,434 prisoners from Kibuye. The 544 t~les which contained 
aa or very little evider<e e~ p~ticip~i~a ir~ 0ae gen~cide~ (7.7 per cent} were kept 
the second phase: presentation of the detainees m ~he popuIatlon. These detainees were 
then presented to the public one by oae~ over a period of six weeks, and members of 
the population were invited to give testimony in favour or against she perso~ in clues- 
~ion. O~ the 544 detahaee~, the population decided that 256 {47 per cent) shoOd be 
released2~ 

A third phase, intuiting the entire country, was origin~y ~cheduled 

to begin in March 2004, but it was postponed, initially because o;. the geuo- 

:ride commemoration activities of April 2004, and subsequently because of the 

of new legisla6on. The enabling legMafion fiat ~e gacaca tribumals 
in 2004, by Organic Law No. 1{;/2004, of 19 June 2004. The 

of the ~ribunals was siml~kfied somewhat, eliminating two levets 

jurisdiction, and reducing the number o£ judges required to about 

170,000, The categories of offenders were redefined yet again. Categow 

which is excluded from the gacaca jurisdiction, has been slightly expanded to 

include crimes of torture, indignity to a dead body, and a somewhat broader 

sage o~ crimes of sexual violence. Catcggries 2 and 3 are merged. 

in Rwaa&t of ~e Special Representative at: tl~e Comn’a~sion ~n Hum~ Rights, ~chel 
Mo~sal[i, faraway Ns ~si~ m Rwanda ~ Oc~obe~ 2000 and Februa~i~h 2001", 
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Yet the terrible and completely tmexpected result of the gacaca pilot process 

~vas not to provide the fab!ed "closure", but rather to reveal that the numbers 

of those responsible for gennclde may have exceeded 100,000 by a factor of 

ten; Rather than resolve the outsta_edix~g cases and end the blight of mass de- 

teatinns trader appalling conditions, the initial gaeaca hearings appear m have 

opened a. Paodora’s box. The numbers of suspects confinne to grow because 
the gacaca scheme encourages perpetrators to confess and to name their accom- 

plices. On 14 January 2005, Domitilla Mukantaganzwa, executive secretary of 
the National Service of gacaca Jurisdictions, announced that over one million 

Rwandans were to be tried under the revised gacaca system. "Drawing from 
’he experience and ~5gures accrvdng ~=om tee pilot trio/a, we estimate a fig~e 

slightly above one miilion people that a.re supposed to be tried under the gacaza 

courts," Mt~kantaganz-~va told Reuters in Kigali.r~:. :.:~:: 

b tlae 750 acatca tribunals in the pilot phaae. But confixTnafion of the enormity .......... 

el the suspect poo~ comes from =he ICTR, whose investigators have prepared a ::!::i~.}:!iI .:. 
database list ng 550,000 suspects It ~s based on 87,000 genocide fOes assembled 

by prosecutors over the last sLx to seven years, as pap: of a project carried out by ’:iii~7[ 
the German technical assistance company GTZ. The genocide-related database : "} i~i{ 

is to be provided to the gacaca tribunals by the ICTR,rs whose ludgemenva have. :’~{2;.i 

¯ made a few per~ancmry references to the gacaca proceedingsfi      ¯ :.:i{{£;.{i[: 
The number of suspects constitutes a staggerLng percentage of the c~rent {~!ii~:] . 

pop,laden of Rwanda, which totals about 7 mi]lion. But many o~ those 7 rail 

lion were not living in Rwanda in 1994, ar~d perhaps half of them were either     :: 

not yet bom~ or too ymmg to engage criminal responsibility, 

ticipate in ateodfies, Chaxgir~g one million Rwandans with genocide amounVs to. ;):~.. 15 
an indictment o~ perhaps one third of the Country’s aduk popuLation,        : .:~F~ % :: : 

In January 2005, Mukanmganzwa said that suspects who have pIeaded gulky 
and asked for forgiveness would be judged by the gacaca =ibnnals beginrfing iv_ 
February ZOO5. "We w~ start with rzia s o~people who have cor~essed," Mu- :i 

kantaga~wa said. "We should have completed all phase one hearings before the. 

genocide anniversary [o~ the 1994 ge~ocidel which is commemorated on April 

76    Prosecutor v. Kamuhanda (Ca~e No. ICTR-95-54A-T~. Judgeme*tt {22 January 2004)," ~ !?~ ! ":::    -- 

POST-GENOC!DE JUSTICE [N RW~-NDA 

~ each year," she added. At the beginning o~ the judgemeng phase ofg~caca, ap- 
proximately 60,000 case flies were ready and in a position to proceed7r 

¯ Conclusion 

Rwanda continues to strugg~e to find the appropriate approach to a¢cotmt- 

ahilky. The history o~ prosecutions since 1994 reveals a number of conflicting 

values {or "tensions", as discussed in ~e ~=al chapter by Clark, Kaufraan, a~d 

Nicely/idle!, and these have influenced the evolutinn of the various approaches. 

There a~e contending interests within Rwanda. Survivors, including Kayigam- 

ba writing in this volume, are by and Iarge unwavering in their determinado~ 

to prosecute or otherwise seek retributive or punitive treatment o~ perpetuators. 

On the other hand, the vast maiority of the population, appears to i:alI into the 

perpetrator camp, where there is less enthusiasm for uncompromising jmt{ce. 

To some extent, the cu~ent p~an to peosecute more than one miliion seems 

almost implausible. Can ~e majority of Rwandans really have voted fez a go~;- 
eminent that plans to prosect~te a large proportion of the doctorate for geeo- 

clde? It has always beer~ expected r~at as some ~orm of democracy, or majority 

rv_Ie, took over in Rwanda, there would be no heart ~or ff~rraher prosecutions. 

But this ~ not what seems to be happenkqg. 
At d~e same tiine, there are odd messages of reconciliation. One of them 

is Rwanda’s abandonment of the death penalty. In Apri~ 1998, folhiwing the 

first trials trader r_he 1996 [egislatlon, some 22 accused were e~ecuted pubEcl~ 

~n fo6thali stadiums; there had been a debate in the cabinet about the wisdom 

of capital ptmishmen~, but the hard-liners prevailed. Yet since dren, there have 
been un executions, despite death sentences on many hundreds. In 2007, the 

Rwandan goventment abolished capita1 pmaishmmat. This prov~sion 6alfils the 

"., requirement established by the ICTR for the transfer of certai~ genocide cases 

:: : i i:: from the ICTR to the Rwandan natinnaI courts. Thus, since 1998, Rwanda has 
.:: :’. ~or~aken capita~ pu~sbanent ir~ terms o f ks actual p£actice. This can only reflect 

i’:, !{ i:.:. an understanding, if only an implicit one, that harsh, retributive punishment is 
probably not the best way ~orward. 

2005. 
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FFom: 

Sent: 

To: 

Subject: 

Attach: 

Mart, Tim <marr@unc.edtc, 

Monday, March 26, 2012 8:02 AM 

SaNe, Eunice N <eunice@email.unc.edu>; Redtield, Peter <redfield@emaJl.unc.edu>; Weissman, Deborah M 
<weissman@emaJl.unc.edu-~; Tre~n, Jonathan Andrew <tresma@emaJl.unc.edu>; Bognar, Oreg <bognar@email.unc.edu>; Turkoglu, 

Didem <turkoglu@email. unc.edu-~ 

Education Under Fire 

EUF Flyer final red.docx; David Hoffman Revised Flyer.pdt} Week of Events.docx; nobel-laureate-letter.pdf 

Dear Colleagues: 

In your classes this week would you kindly let your students who are interested in human rights and social justice issues about the Education Under Fire activities 

on campus tomorrow and during the week? 

These events have been organized by a remarkable coalition of students and staff members. The Facebook Event page is 

http:!!www.facebook.com!groupsi183448978436711i Attached is a letter from Nobel Laureates Desmond Tutu and Jose Ramos-Horta and a list of events 

happening this coming week, including a flyer for the screening conversation this coming Tuesday night at 7:00 in the FedEx Global Education Center, and for a talk 

by the executive producer of the Education Under Fire documentary, David Hoffman, Tuesday at noon in Greenlaw 225. 

Below is a short description of the campaign at UNC. The present co-sponsors at UNC are: Baha’is of UNC ¯ Amnesty International ¯ Roosevelt Institute ¯ Global 

Alliance ° Campus Y. Center for the Study of the Middle East and Islamic Civilizations ° Students for Students International ° UNC Department of Religious 

Studies ¯ Muslim Students Association ¯ UNC Center for Global Initiatives ° Persian Cultural Society ¯ Diversity Education Team, Diversity and Multicultural Affairs. 

Educotion Under Fire (EUF) is a worldwide campaign that addresses a fundamental value at UNC: the basic right of education. The Iranian government has 

systematically denied access of higher education to members of the Baha’i Faith, a peaceful religion whose adherents believe that creating unity between 

religions and peoples is the prerequisite for world peace. Since the 1979 Iranian revolution, the Baha’is have been excluded from all of Iran’s universities. 

Members of the 300,000 Iranian Baha’i community have faced abuses, including imprisonment, torture, and even execution. During this time Iranian authorities 

have focused attention on denying Baha’is access to universities. This represents a clear violation of the UN Universal Declaration of Human Rights, of which Iran is 

a signatory, which states unequivocally that "Everyone has the right to education." 

In peaceful response to this injustice, the Iranian Baha’is created an alternative organization, the Baha’i Institute for Higher Education (BIHE), in 1987. Classes were 

held in living rooms and kitchens across the country. Volunteer professors--Baha’is and Muslims--offer over a thousand different courses and the BIHE has also 

established online courses, some of which are taught by Baha’is around the world, including a UNC lecturer. The standards are high and BIHE graduates have been 

accepted at more than 65 different university graduate programs outside of Iran. However, in May 2011 the Iranian government launched a direct attack on the 

BIHE. They raided homes, confiscated materials, and incarcerated BIHE faculty and students. 

The EUF campaign focuses on using many avenues to increase public and international awareness of this denial of basic human rights. Its action-oriented emphasis 

is designed to protest the policies of the Iranian government that prevent Baha’is from earning higher degrees and punishing those who have addressed these 

abuses by creating a dynamic international community of alternative education. In the past few months, the campaign has been successful at over a hundred 

universities in different parts of the United States and Canada. Our campaign will focus on specific actions the UNC community can take to improve the educational 

status of Iranian Baha’is. Specifically, our goals are to enact the actions called for by Nobel Laureates Archbishop Desmond Tutu and President Jose Ramos Huerta in 

"An Open Letter to the International Academic Community." We want to work together to: 

(1) Mobilize the UNC academic community to call on the government of Iran to release and drop all charges against the BIHE educators currently in prison 

and/or facing charges related to their educational actions; 

(2) Call on different leaders and organizations in the UNC academic community to sign the petition and use 

channels to denounce publicly the actions in Iran that ban individuals from obtaining higher education based upon their religious background or political 

persuasion; 

(3) Work with UNC administrators to review the educational quality of BIHE coursework for potential 

admission to UNC and granting of appropriate academic credit; 

(4) Develop workable policies that will allow BIHE students and academics to gain access to UNC resources, 

such as scholarships for distance education and remote use of campus libraries and databases. 

We are planning a week of activities (March 26-29), including a public screening of the Educotion Under Fire documentary this screening date has been set for 

Tuesday March 27 at 7 pm at the Nelson Mandela Auditorium in the Global Fed Ex Center on campus. We aim to open up dialogues in our academic community 

about the human right of education and ways to take collective action against policies that prevent access to the advancement of knowledge. 

This past week, the United Nations Human Rights Council voted by an overwhelming margin for a continuing investigation into human rights violations in Iran. 

Please take this moment to register your own protest of the unjust actions of Iran’s government by signing this on-line petition: 

http: //acti~n.educati~nunder~re.c~m/p/ dia/acti~n3/c~mm~n/pub~ic/?acti~n-KEY=691~ 

One of the goals of EUF is the "Drive to 25" campaign designed to gather 25,000 signatures urging Iranian officials to end their policies of discrimination before May 

11th, the one-year anniversary of the arrest and imprisonment of teachers in the Baha’i Institute of Higher Education (BIHE). 

Thanks and all the best, 

Tim Mart 

Associate Proh:_~ssor and D~rector o~ Undergraduate St:urines 

Department o~ Amerk:an 5tud~es 

UniversiW of NorLh Carolb~a 

Chapel EH[[, NC 27599-3520 

marr@unc,edu 
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From: 

Sent: 

To: 

Subject: 

Seck, Mamarame <mseck@email.unc.edu> 

Monday, March 26, 2012 2:49 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Rucker, Walter C <wrucke@email.unc.edu>; Janken, Kenneth R <krjanken@emaJl.unc.edtr~ 

RE: About the LAC progran 

Thanks Eunice. I will. 

Best regards, 
Mamarame 

From: SaNe, Eunice N 
Sent: Monday, March 26, 2012 12:53 PM 

To: Seck, Mamarame 
C¢: Rucker, Walter C; Janken, Kenneth R 
Subject: RE: About the LAC progran 

Dear Mamarame, 

Thanks for this email. Academic units have control on who teaches LAC courses and other courses. As we discussed last week, based on the vision you have for the African 
Language Program and your administrative role as the coordinator of the program, I would like you to take a lead on this and recommend an Instructor who can teach this 
class and when it should be offered in the coming academic year. 

Best wishes, 
Eunice 

From: Seck, Mamarame 
Sent: Monday, March 26, 2012 11:37 AM 

To: SaNe, Eunice N 
Ce: Rucker, Walter C; 3anken, Kenneth R 
Subject: About the LAC progran 

Dear colleagues: 

Thank you so much for giving me the opportunity to share my views with you about LAC (Language Across the Curriculum). The first point I want to make is that is listed under 
AFRI courses but we do not have any control over what is taught in the course and who is teaching. I requested the LAC syllabus from Tanya and below is the course 
description proposed by Dr. Alphonse Mutima, who taught it last fall: 

Course Description and Objectives 

Swah 408 is regularly offered to students who have completed Swahili 403 or are taking Swah 404. The teaching and learning activities will focus 
on communication skills and culture awareness. Students discuss different topics pertaining to African issues such as health problems in Africa, African 

politics, social issues, and African history. Given the composition of the students and their expected level of Swahili skills, the reading materials will 
essentially be one to two pages long with substantial technical vocabulary. The materials were also chosen according to the different academic fields 
the students are majoring in, namely: African Studies, International Studies, Political Science, Public Health, and Public Policy. The class content is 
based on two courses: AFRI 101.002 (Introduction to African Civilizations) and History 130 (Modern Africa). Part of the content of AFRI 101 is "the 
AIDS epidemic in Africa and how other issues in Africa are perceived by Americans". Two themes on which History 130 focus are: "African patterns of 
society and development on the eve of colonial conquest" and "African responses to the challenges of Western ideas and institutions". 

This course description justifies my second point.As one can see, LAC is a 408 level course, meaning it should be taken by superior level students. 
Last semester it was taken by students who were enrolled in SWAH 403 as well, not even 404. I raised that issue before but nothing has been done 
to prevent it from happening. Now with the new administration I believe we can take the leadership on this and advise the following: 
I. LAC can only be offered in the spring semester and taken by SWAH 404 students and above. 
2. LAC being listed under AFRI courses, our department will decide on who is going to teach it. 
3. The course syllabus and material must meet the requirements of our department. 

Best regards, 
Mamarame 

From: SaNe, Eunice N 
Sent: Friday, March 23, 2012 1:11 PM 

To: Seck, Mamarame 
C¢: Rucker, Walter C; .lanken, Kenneth R 
Subject: LAC - complete email 

Dear Mamarame, 

In rushing to open the door for someone, I clicked the ’send’ button by mistake and you ended up receiving an incomplete email below. Apologies. 

At any rate, I hope you well and it was good to see at the play. 

In your capacity as the Language Coordinator, I know you have reflected on the LAC request and the way we have participated in the program in the past. Thus, kindly 
circulate the information you shared with me recently pertaining to when you think we should offer Kiswahili LAC and the name of the instructor who should teach it. Upon 



responses from Walter and Kenneth, I will get in teach with Barbara and Tanya. 

Best wishes and thanks for working on this matter. 

Sincerely, 
Eunice 

Eunice Sahle, Ph.D 
Chair, Department of African and Afro-American Studies 
Associate Professor, Department of African and Afro-American Studies and Curriculum in Global Studies 
University of North Carolina at Chapel Hill 
109 Battle Hall, #3395 
Chapel Hill, 27599-3395 
Tel. 919-962-2341 
Fax 919-962-2694- 



From: 

Sent: 

To: 

Subjet~: 

Attach: 

Hill, Debm M <dmhill@email.unc.edu> 

Wednesday, March 28, 2012 12:20 PM 

The CURSFacultyFellows mailing list <curs~acultyIbllows@lisk~erv.unc.edu"~ 

[cursfacul~tbllows] EVENT REMINDER: TURNING POINTS ] POLICY CHANGE IN COMPLEX URBAN SYSTEMS 

horaksymposium.pdf; horaksympagenda.pdf 

ht case you may be on the fence, there is still time to register for. ...... 

T rning Points: 
Po ic  Change in Complex Urban Systems 
Frid~y, March 30, 2.0t2 ~ i:30 to S:~.S p,m, 

Ph~Jant:hroph: Sedety Chamber, 4th ~qoor, New ~ast UNC--gh~pe~ H~I 
[refreshments provided] 

Urban governance is a complex process. Responding effectively to the challenges that contemporary cities face requires that many different actors come 

together around common goals. H~w d~ p~lides ~hange in this setting? H~w are major new initiatives realized? Is p~li~¥ ~hange easier in s~me fields 

than in ~thers? Drawing on new research in a number of policy fields -- including neighborhood revitalization, infrastructure, immigrant settlement 

and emergency management -- leading American and Canadian scholars will discuss how actors at the local level and beyond can come together to 

forge innovative responses to urban problems. See attachments for more info. 

There are a few spots still open so email Linda Comer at Icomer@email.unc.edu to register. You may also go to the CURS website, http:[lcurs.unc.edu] 
or contact Martin Horak, Visiting Scholar, Center for Urban & Regional Studies, UNC-CH at mhorak73@gmail.com. 

<ul> 

<li~ -- You are current|y subscribed to 

</ul~ 

cursfaculbt’ellows as: <a hre~"mailto:eunice@email.unc.edu">eunice@email.unc.edu</a>. To unsubscribe send a blm~k <br> 
email to ~a bref "mailto:leave-31170309-43127920.607d3960btgd64e430d5b850ed307ad9@listserv.unc.edu">leave-31170309- 

43127920.607d3960btgd64e430d5b850ed307ad9@listserv.unc.edug"a-* 



......................................................... Policy Ch an ...................... e in Corn pleXU r b a n sy st e ms .................................................................... 
Friday, March 30, 2012 I 1:30 to 5:15 p.m. 

Philanthropic Society Chamber, 4th Floor, New East I UNC-Chapel Hill 

Urban governance is a complex process. Responding effectively to the challenges that contemporary cities face 

requires that many different actors come together around common goals. How do policies change in this 

setting? How are major new initiatives realized? Is policy change easier in some fields than in others? 

Drawing on new research in a number of policy fields -- including neighborhood revitalization, infrastructure, 

immigrant settlement and emergency management -- leading American and Canadian scholars will discuss 

how actors at the local level and beyond can come together to forge innovative responses to urban problems. 

Keynote Speaker 

Frank Baumgartner 

Political Science, UNC-Chapel Hill 



From: 

Sent: 

To: 

Subject: 

Attach: 

Wold, Jackie <jwold@email.unc.edu> 

Wednesday, March 28, 2012 1:51 PM 

Hall, PerD’ A <HALLPA@EMAII..UNC.EDU> 

SaNe, Eunice N <eunice@email. unc.edu> 

Re: Book and Supply order/wish list 

WishList~el~yHaJl.xlsx 

Hi Perp)~, 

According to your wish list, your book total is $ 909 and your supply/computer order is $ 270. It is my understanding that you get $ 230 ~2~r books off the Craver Fund (Please let me know 
which books you’d like for that - you can mark them in red) which we can order ASAP 

As far as summer school money - that would be both books and supplies, it will be appro× $ 500 but I am not 100% sure of that number just yet (it will most likely not be more). With that in 
mind, can you mark the books and/or supplies on your wish list for summer school in blue that you would like allocated to the (possible) $ 500 

Thanks, 
Jackie 

..... Original Message ..... 

From: Pel~, tlal[ [mailto:hallpa(@emaibunc.edu] 
Sent: Monday, March 19, 2012 10:29 AM 
To: Wold, Jackie 
Cc: SaNe, [~unice N 
Subject: Book and Supply order/wish list 

Hi Jackie 

If I understand it correctly I am eligible to make book and supply request from both fund each faculty has [’or books, as well as the sutmner instructional budget since I am teaching Summer 
1. 

In that regard, the attached spreadsheet contains ray "wish list," for books, soft~vare, and one coraputer accessory, for which I have included all the relevant irfformation, I hope. 

Thanks 



From: 

Sent: 

To: 

Subject: 

Attach: 

Perry Hall <hallpa@email.tmc.edu;, 

Wednesday, March 28, 2012 2:44 PM 

Wold, Jackie <jwold@email.unc.edu> 

SaNe, Eunice N <eunice@email. unc.edu> 

Re: Book and Supply orde~;/wish list 

Wi shLi s~J[~enyHallRevi sed.xlsx 

Eli Jackie 

Please find my revised wish list 

Perry 
On 3/28/2012 1:50 PM. Wold, Jackie wrote: 
> Hi Perry, 
> 

> According to your wish list, your book total is $ 909 and your supply/computer order is $ 270. It is my understanding that you get $ 230 for books off the Craver Fund (Please let me know 
which books you’d like for that - you can mark them in red) which we can order ASAP 
> 

> As far as sun.her school money - that would be both books and supplies, it will be approx. $ 500 but I am not 100% sure of that number just yet (it will most likely not be more). With that in 
mind, can you mark the books and/or supplies on your wish list for summer school in blue that you would like allocated to the (possible) $ 500 
> 

> Thanks, 
> Jackie 
> 

Original Message ..... 
> From: Perp)~ Hall [mailto:hallpa(~!email.unc.edu] 
> Sent: Mi~nday, March 19, 2012 10:29 AM 
> To: Wold, Jackie 
> Cc: Sahle, Eunice N 
> Subject: Book and Supply order/wish list 
> 

> Hi Jackie 
> 

> If I understand it correctly I am eligible to make book and supply request from both fund each faculty has for books, as well as the sunlnq_cr instructional budget since I am teaching Surmner 
1. 
> 

> In that regard, the attached spreadsheet contains tW "wish list," for books, software, and one computer accessoly, for which I have included all the relcvant information, I hope. 
> 

> Thanks 
> 



A 

1 

2 Jackson, Walter A. 

3 Southern. DavidW. 

4 Elizabeth Rauh Bethel 

5 Mitch Kachun 

6 Richard Iron 

7 Collins, Lisa Gail and Margo Natalie Crawford, eds. 

8 AmyAbugoOngir 

9 Peter M. Rutkoff 

10 James Smethurst 

11 TOTAL 

12 

13 

14 

15 

16 

17 

18 Klarman, Michael J. 

19 Chela Sandoval 

20 Toure 

21 Michael C. Dawson 

22 Marita Golden 

23 MichaeIG. Long 

24 Peter M. Rutkoff 

25 Karoly Tyson 

26 Larry Grossberg 

27 Larry Grossberg 

28 Endnote Citation Software 

29 Office 2010 Professional Plus 32/64 Bit*: 

30 Windows 7 Ulitmate Upgrade 64 Bit x64: 

31 Acrobat Pro X 

32 Lenovo 9 Cell High Capacity Battery 

33 TOTAL 



B 

CRAVER FUND 

Gunnar I~yrdal and America’s Conscience: Social Engineering and Racial Liberalism, I938-i987 

Gunnar Myrdal and Black-White Relations : The Use and Abuse of An American Dilemma,/944-/969 

The roots of African-American Identity: Memory and History in Free Antebellum Communities, 
Festivals of Freedom: Memow and Meaning in African American Emancipation Celebrations, 1808-1915 

In Search of the Black Fantastic: Politic & Popular Culture in the Post-Civil Rights Era 
New Thoughts on the Black Arts Movement 

Spectacular Blackness: The Cultural Politics of the Black Power Movement and the Search for a Black Ae! 

Fly Away: The Great African American Cultural Migrations 

10 The African American Roots of Modernism: From Reconstruction to the Harlem Renaissance ( 

13 

17 SUMMER FUNDS 

18 From .Jim (’~row to Civil Rights: ]he Supreme Court and the Struggle f!)r Racial Equality 

19 Methodology of the Oppressed 

20 Who’s Afraid of Post-Blackness?: What it Means to Be Black Now [Hardcover] 

21 Not in Our Lifetimes: The Future of Black Politics 

22 The Word: Black Writers Talk About the Transformative Power of Reading and Writing 

23 Marshalling Justice: The Early Civil Rights Letters of Thurgood Marshall 

24 Fly Away: The Great African American Cultural Migrations 

25 integration interrupted: Tracking, Black Students, and Acting White after Brown 

26 Cultural Studies in the Future Tense 

27 Cultural Studies 

28 

29 

3o 

32 item #W40Y6797 

33 



C D E 

2 10: 

3 10: 

4 10: 

10: 

10: 

10: 

10: 

10: 

10: 

0807844608 978-0807844601 29.71 

0807118842 978-0807118849 6.5 

0312218362 978-0312218362 35 

5 1558495282 978-1558495289 22.95 

6 0199733600 978-0199733606 21.95 

7 0813536952 978-0813536958 25.22 

8 0813928605 978-0813928609 22.5 

9 0801894778 978-0801894770 36.52 

10 0807871850 978-0807871850 26.95 

11 227.3 

12 

13 

14 

15 

16 

17 

18 10:0195310187 978-0195310184 13.17 

19 10:0816627371 9?8-081662?3?0 18.56 

20 10:1439177554 9?8-14391??556 12.99 

21 10:0226138623 9?8-0226138626 18.98 

22 10:0767929918 978-0767929912 14.13 

23 10:006198518X 11.20 

24 10:0801894778 978-0801894770 36.52 

25 10:0199736456 978-0199736454 23.74 

26 10:0822348306 978-0822348306 24.95 

27 10:0415903459 978-0415903455 59.95 

28 84.65 

29 12.00 

30 10.00 

31 75.00 

32 89.00 

33 504.84 



From: 

Sent: 

To: 

Subject: 

Attach: 

Williams, Rebecca B <rbmll@email.unc.edu~ 

Wednesday, March 28, 2012 4:15 PM 

SaNe, Eunice N <eunice@email.tmc.edtr~ 

Wold, Jackie ~iwold@emml.unc.edu-~; Harflyn, Jonathan <haxtlyn@tmc.edtr~; Andrews, William L <wandrews@unc.edu>; William~ 

Rebecca B <~bwill@email.unc.edu> 

Approved Master Lecturer Policies for AFAM 

AFAM Master Lecturer APPROVED.pdf 

Dear Professor Sahle: 

Please find attached the approved Master Lecturer Policies for AFAM. Feel free to contact me if you have any questions. 

Best, 

Becky 

Becky Williams 

Director of Human Resources 

UNC College of Arts & Sciences 

CB# 3056, 03 Howell Hall 

(919) 962-9276 

rbwill@email.unc.edu 



From: 

Sent: 

To: 

Subject: 

Global.Studies@emaiLunc.edu 

Thursday, March 29, 2012 2:40 PM 

For CIAS l?acul~ <ciasfaculty@listserv.unc.edu> 

[ciaslhculty] The Burme~ Spring 

We hope you’ll be able to join us for this great event! Please forward widely! 

The UNC curriculum in Global Studies and the Carolina Asia Center present 

The Burmese Spring 

Thursday, April 5 I 12:30 PM - 1:30 PM I Room 1009, FedEx Global Education Center 

The people of the South-East Asian nation of Burma have endured a half century of repressive 

military rule. But over the last six months, the country has begun to transform. Political prisoners 

have been freed, the military installed government has engaged with America, and opposition 

politicians are now able to campaign more freely than before. 

The iconic pro-democracy leader, Aung San Suu Kyi, is currently campaigning across the country 

for the state’s April 1st elections. While there are not enough districts up for election to change 

the government, these elections marl< a watershed moment for change in Burma. 

Professor Andrew Reynolds, Chair of UNC’s Curriculum in Global Studies will speak on the 

prospects for democracy in Burma at a special event at 12.30pm on Thursday April 5th in room 

1009 of the FedEx Global Education Center. Reynolds has made three trips to Burma since 2005, 

his most recent last month. 



From: 

Sent: 

To: 

Subject: 

Joseph Jordan <j0ordan@email.unc.edu;, 

Thursday, March 29, 2012 5:17 PM 

.!ordan, Joseph F <jijordan@email.unc.edu> 

Watson, ttam/L. <hwatson@emml.~mc.edu~; Shields, Tanya L <tshields@unc.ed~; Sahle, Eumce N <eu~ce@emml.unc.edw~; Ha~lyn, 

Jonathan -:ho~lyn@unc.ed~>; Fishec Re~cka Rutledge <~she@emml.unc.edw’; Ferns, William Reynolds <wfems@unc.ed~>; 

Caldwell, Kia L <Mcaldwe@email.unc.ed~>; Brophy, Ni~d L <~brophy@emml.unc.ed~; Carl~n-La Ney, Iris B 

<ibc9717@em~Jl.unc.ed~>; Bowles, John <jp~Mes@unc.edw-; Ne~ndec G. Rulnay <mmay@emaJl.unc.ed~; Willia~ls, Lynei~ E 

<williale@emml.m~c.edt~-; Jones, Manna Sabine -:mafin@unc.ed~ 

Study Group Wrap-Up 

[)ear Study Group Members: 

Marina and I are still working to complete the Draft Report that will be sent ~2~rward to the Provost. Thank you for your patience while we work to prepare this draft. We will still send the 
dra~ to you with a target date of April 9. We are proposing a gathering of our group in the following week for about an hour or so to have a brief discussion and to 
modi~/revise the report as necessary. I am hoping that you will send comments and proposed revisions prior to the meeting to streamline this process. 

Please, in your :first spare moment, visit the doodle poll (link below) and indicate your preferred time. If 9:00 am is the best date we will provide a continental breakfast; if either 12 or 12:30 pm 
is selected we will provide lunch. 

Thartks again for all your efforts as we head into the home stretch! 

http ://www.doodle.com/nzenrdeqwbgd75gi 

Joseph Jordan, Director 
Sor~ia Haynes Stone Center 
University of North Carolina at Chapel Hill 

(919) 962-9001 
j fj ordan@email.unc.e&l 



From: 

Sent: 

To: 

Sub.iect: 

Attach: 

Perry Hall <hallpa@email.tmc.edu;> 

Friday, March 30, 2012 3:21 PM 

SaNe, Eunice N <eunice@email.tmc.edt~> 

Committee Profile Repo(t 

cmrent faculty profile.docx; Teaching Areas -Charted.docx 

This is the draft (in 2 attached documents) I’m read?- to send to 
committee for feedback. An?’ from you? 

Perry 



Faculty Teaching Profile 

(Draft) 

Our current faculty profile reflects the name the Academic Affairs Committee has recommended - The 

Department of African, African-American, and Diaspora Studies - although some areas are currently 

under-, and perhaps over-, represented. Based on faculty’s expressed interests, regarding future course 

development, the trend toward merging and cross-fertilization of the components, and further blend the 

barriers and boundaries among them will continue. While our department culture formally divides into the 

African and Afro-American "sides," at least three tenure track or fixed term faculty - Caldwell, Sahle, 

and Rucker - are diasporic, in regard to their teaching and scholarship, while they also cross the 

boundaries between the two "sides." Two other colleagues (McMillan and Pier) also cross boundaries in 

some aspects of their work. Another Africanist (Lambert) has proposed at least one course that would 

involve a diasporic ("Black Atlantic") framework. 

The 19 (?) tenure-track and fixed term faculty include Africanists, (9), African-Americanists (7) and 

GlobaliDiasporists (3). (2 of the 3 GlobaliDiasporists are "officially" classified as African-Americanists 

and the third "Africanist"). Areas of focus among Africanists include Political Science/Political Economy 

(3), Language/Literature (3), Anthropology (2), Music (1) and Cultural Production (1). Among African 

Americanists, the strength is in history. (3), followed by Cultural Production (2) Anthropology (1) and 

Music (1). Those representing Diaspora scholarship and teaching focus on Anthropology (1), Political 

Economy (1), and Cultural Production (1) 

African African American Disapora TOTAL 
History 1 ~ 3~ 13 5 
Political Economy 34 0 15 4 

Anthropology 26 17 1~ 4 

Cultural 19 21o 111 3 ~z 
Production 
Language 213 0 0 2 
Literature 
Music 114 115 0 1 
TOTAL 19 

Selassie 

Anderson, Hildebrand, Janken 

Rucker 

Lee, Nyang’oro, Nzongola, 

Sahle 

Boyd, Lambert 

McMillian 

Caldwell 

Boyd 
lo Hall, Regester 

11 Jordan 

12 Boyd should not be counted twice in the total 

13Fhunsu 
14 Pier 

is Pier (should not be counted twice in the total) 





TEACHING AREAS-AFRICAN STUDIES 

Time Frame Cultural Production Socio/Anthropological Political Economy 

(Pre-colonial) African Music (Pier) 

2()th Centu~ 

Current/Non 
Temporal 

Historical 

History and Culture of 
Uganda. (Pier) 

Politics of Cultural Production 
in Africa, 

cultural production. (Sahle) 

African History, 
Culture and Politics 
(Selassie) 

Fihn Production (Boyd) 

Analysis of African Music 
(Pier) 

Subject area/Discipline 

Language and Literature 

Wolof Language, 
Introduction Languages of 
Africa (Seck) 

Swahili and Lingagla 
language (Mutima) 

Kiwahili and Society 
(Mutima) 

Healing and Health African 

ethnography and social 

history (Boyd). 

Senegalese Society and 
Culturc (Seck). 

sexual health policies. 
(Boyd) 

Ethnography of Africa, 
West Africa, Political 
conflict. (Lambert) 

Kiswabili, Islam, and 
Christianity (Mutima) 

HIViAIDS in Africa and 
the Diaspora, Christian 
popular culture (Boyd) 

gender, negritude, 
transnational migration, 
and West African politics.. 
(Lambert) 

Central Africa (Nzongola) 

African political economy 
(Sahle) 

Political Economy of 
Southern Africa, Regional 
Integration, Africa in the 
Global System, (Lee) 

human rights and social 
justice movements; (Sahle) 

The 21~t Centul3~ Scramble 
for Africa. (Lee) 

Comparative 
Constitutional Law 
(Selassie) 

Post- independence 
African political histo~% 
state building (Nzongola) 

comparative political 
economy of development; 
globalization and 
transitions to democracy. 
(Sahle) 



TEACHING AREAS-AFRICAN AMERICAN STUDIES 

Time Frame Historical Political 
Economy 

Pre- 19m Century- 

19m Century 

20m Century 

Current/Non 
Temporal 

Colonial History 
(Anderson) 

Slave Culture and 
Resistance 
(Rucker) 

Emancipation, 
Social/Political 
thought 
(Hildebrand) 

Social/Political 
Thought 
(Hildebrand, 
Janken) 

Subject area/Discipline 
Cultural SocioiAnthropological 
Production 

Diaspora History. 
(Caldwell, Rucker) 

Music/Oral 
culture (Hall); 

Music/Oral 
culture (Hall); 
Cinema 
(Regester) 

20th century 
cultural history 
(Janken) 

Music: Jazz and 
Afro-American 
Art Music; Hip 
Hop and Popular 
Music (Pier) 

Cultural 
Production 
(Hall) 

Race and Health 
(Caldwell) 

Theorizing Race 
(McMillan) 



Time Frame 

Pre- 19tn Century 

19m Century 

20tn Century 

Current or Non- 
temporal 

Historical 

Slavery and the 
Atlantic Slave 
Trade (Rucker) 

Society and 
Culture in 
Ghana(Rucker) 

The Black 
Atlantic 
(Rucker) 

Cultural 
Production 

TEACHIN G AREAS-DIASPORA STUDIE S 

Subject area/Discipline 

SocioiAnthropological 

African diaspora in 
the Americas, art 
and cultural politics 
social movements. 
(Jordan) 

Music of the 
Caribbean; (Pier) 

African Diaspora in 
Ethnomusicological 
Perspective. (Pier) 

Race in Brazil 
(Caldwell) 

Race in Brazil, Afro- 
Latin Studies; African 
diaspora studies 
(Caldwell) 

Intellectual Currents of 
the Black Atlantic 
(Lambert) 

Critical race studies 
(Caldwell) 

Black transnational 
feminisms, Health 
Policy: Cultural 
Perspectives 
(Caldwell) 

Political Economy 

Migration and 
African-Diaspora 
formations, African 
and African - 
Diaspora Social 
Movements (Sable) 

Cities, governance, 
citizenship human 
rights: (Sable) 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Williams, Rebecca B <rbmll@email.unc.edu~ 

Friday, March 30, 2012 3:31 PM 

SaNe, Eunice N <eunice@email.~mc.edtv> 

F~r: 

20120330150259505.pdf 

Hi Eunice. 

I’ve attached the personnel policies for AFAM per your request 

Best, 
Bec~ 

..... Original Message ..... 
From: scanner@unc edu [maiito:scanner(~unc edu] 
Sent: Friday, March 30, 2012 3:03 PM 
To: Williams, Rebecca B 
Sub3ect: 

This E-mai[ was sent frum "R 11144" (~ficiu MP 3500). 

Scan Date: 03.30.2012 15:02:59 (-0400) 
Queries to: scanner@unc.edu 



Curriculum in African and Afro-American Studies 
Policies on Faculty Personnel Actions 

I. introduction 
April 6, 1995 

The principal aims of the Curriculum in African and Afro- 
American Studfes are to preserve, to increase, and to transmit 
knowledge and understanding of African and Afro-American 
Studies. These aims are furthered by the scholarly activity of 
the faculty and by their teaching of a variety of courses at 
different levels to undergraduate and graduate students. In 
hiring and promoting faculty, the Curriculum seeks to maintain 
its high standards of teaching and of scholarship. It also 
encourages service to the Curriculum, the University, the 
professional community, and the State. The Curriculum in African 
and Afro-American Studies seeks to be as objective, fair, and 
honest as possible in matters of hiring and promotion. It 
reaffirms at this time its goal of quality combined with 
diversity~ All hiring and promotion take place within the 
context of Curriculum needs and resources (chiefly salary 
funds), as well as the rank and tenure patterns within the 
Curriculum. The Curriculum subscribes wholeheartedly to the 
guidelines of Affirmative Action and commits itself to make 
personnel decisions with all possible justice to both the 
University and the individuals concerned. 

The Curriculum’s policies are subject to those set forth in the 
following University publications. The most recent edition of 
each document takes precedence. 

A. The Code, Board of Governors, UNC, {August 1988 
edition}. 

B. Trustee Policies and Regulations Governing Academic 
Tenure in the University of North Carolina at Chapel 
Hill, (July i, 1994 edition). 

Co The Faculty Code of University Government, the 
University of North Carolina at Chapel Hil! (January 
1991 edition). 

D. Affirmative Action Plan, University of North 
Carolina at Chapel Hill, (most recent edition}. 

E. Administrative Guide for the Processing of 
Personnel Action in the College of Arts.and Sciences, 
office of the Dean, College of Arts and Sciences, the 
University of North Carolina at Chapel Hill. (most 
recent edition). 

F. Memorandum from the Dean on Personnel Procedures in 
the College (January 5, 1994). 



This statement is supplemental to, and subject to, the above 
policies. Each faculty member has the responsibility to become 
familiar with their provisions. 

II~ Standards 

Some of the standards that this Curriculum applies to the 
evaluation of candidates are qualitative and cannot be expressed 
quantitatively. Therefore, they inescapably entai! subjective 
judgment. It is therefore not possible to reduce the evaluation 
of academic personnel to the purely objective determination that 
certain things have been done and a specific period of time has 
passed. 

The Curriculum may recommend any candidate for promotion and/or 
permanent tenure before the expiration of his or her 
probationary term if the quality of the candidate’s record 
justifies an early recommendation. 

Prerequisite to the appointment or reappointment of any 
candidate is the prospective and continuing need for the 
services that he or she, as a teacher- scholar-artist-performer 
in a particular field, is qualified to carry out. Where this 
need does not exist, or has disappeared or may disappear, or 
where program change or curtailment of funding obliges the 
University to discontinue support, appointment or reappointment 
is precluded~ However, an appointment of an individual to a 
tenure-track position is based on the belief that the 
appointment meets a continuing need of the Curriculum. 

The following standards will be employed in evaluations for 
reappointment, promotion, and tenure: 

(a} A demonstrated commitment to teaching excellence 
is a prerequisite for the consideration of tenure. 
While its presence without the other two general 
standards also being met will not bring tenure, its 
absence is sufficient to deny tenure. 

(b) A demonstrated commitment to quality research [or its 
equivalent in artistic performance and creative activity] 
is a prerequisite for the consideration of tenure. 

(c) Service to the University and the State and to 
one’s academic profession is an additional 
consideration in the overall assessment of a faculty 
colleague. Service is not deemed a substitute for 
excellence in teaching and excellence in research. 

Ao Standards of Teaching 

The Curriculum in African and Afro-American Studies expects and 
encourages teaching of the highest quality. Although it is not 



possible to enumerate here all criteria of teaching, a good 
teacher is one who prepares his or her course with the 
discrimination and skill needed for good scholarship; 
responsibly formulates the objectives of the course and uses 
imaginative ways of achieving them; commands the attention of 
students; stimulates their interest; enlarges their minds; 
improves their thinking; and, to the extent that it is possible~ 
makes them active rather than passive participants in the 
course. An excellent teacher demands substantial accomplishment 
and high standards of work, grades all work fairly, is 
articulate and resourceful, and bases what he or she teaches on 
evidence and sound method. In addition, where appropriate, such 
a teacher conscientiously provides helpful advice and guidance 
to both graduate and undergraduate students on an individual 
basis, directs theses and dissertations, and serves on 
committees that critically examine and evaluate such research 
projects. In short, what the Curriculum looks for is an 
individual’s generous involvement in teaching. 

B. Standards of Research [and Creative Artistic Activity] 

The Curriculum in African and Afro-American Studies expects and 
encourages its faculty to be actively involved throughout their 
careers in significant scholarly research [or creative artistic 
activity]. Scholarship is understood as the advancement of 
knowledge and understanding and consists substantially of 
original research or interpretation that is part of a coherent 
project. The central result of scholarship is publication. The 
Curriculum in African and Afro-American Studies strongly 
encourages such publication as an obvious way of extending 
knowledge and of sharing the fruits of scholarly thought and 
investigation with a wider audience that can be both critical 
and appreciative. 

At the same time, the Curriculum insists on regarding quality of 
publication as more important than quantity. Artistic creative 
activity is for some faculty in the Curriculum what scholarship 
is for others. 

Exhibition or performance is for faculty engaged in artistic 
creative activity what publication is for faculty engaged in 
scholarship. The Curriculum expects its artistic creative 
faculty to be involved significantly in exhibition or 
performance. Again, the Curriculum insists on regarding quality 
of exhibition or performance as more important than quantity. 

C. Standards of Service 

A service assignment is well done when its goals are pursued 
diligently; imaginatively, and responsibly, with concern for 
deadlines and appropriate results. Conscientious and efficient 
performance combined with collegiality, tact, and resourcefulness 
bring credit to the individual and the Curriculum and will be 
recognized. 



Instructors and assistant and associate professors without 
permanent tenure are expected to undertake only those service 
functions the Curriculum chair may assign, and to concentrate 
their efforts on teaching and scholarship. Although their main 
business is teaching and research, junior members of the 
Curriculum will be called upon to perform a number of service 
activities: work on Curriculum committees, cooperation in 
programs benefiting North Carolina high school students, and the 
like. An attitude of cooperation, collegiality, and competent 
performance of these duties is expected in service activities~ 

Criteria for Specific Personnel Actions 

A. Fixed-term faculty ranks: Lecturer and its equivalent 

Lecturer, artist-in-residence, writer-in-residence, and the 
traditional academic ranks from instructor through professor 
accompanied by one of the prefix qualifications "adjunct," 
"clinical" or "research," are of a fixed-term duration. 

Such an appointment is appropriate for one who possesses unusual 
qualifications for teaching, research, academic administration, 
or public service from an academic base~ but for whom none of 
the professorial ranks nor the instructor rank is appropriate. 
These appointments are also appropriate if the continued 
availability of special funding for the position is a matter of 
concern or for other valid institutional reasons. Initial 
appointment may be for a fixed- term of from one to five years. 
Subsequent appointments for fixed- terms of one to five years 
duration may be made either in direct succession or at 
intervals. Each is considered an initial appointment. Every such 
appointment or reappointment is dictated by unusual needs and 
situations. Qualifications are therefore determined by the 
Curriculum chair, in consultation with the Curriculum advisory 
committee and/or the ad hoc search committee entrusted with the 
search for the position. 

B. Instructor 

The candidate approved by the Curriculum to be recommended for 
an appointment as an assistant professor but who, when approved, 
is still completing a doctoral dissertation, will be recommended 
for an appointment as instructor for one year with the special 
provision that upon conferral of the doctorate he or she will be 
reappointed at the rank of assistant professor, and with the 
further proviso that the effective date of his or her 
appointment at the rank of assistant professor will be 
retroactive to the effective date of his or her current 
appointment as instructor, or to.. the July 1 or January 1 
immediately preceding the date of conferral. Such an appointment 
will carry the title "instructor with special provision." 

4 



C. Assistant Professor 

This rank denotes a tenure-track position, with an initial 
appointment for four years and the possibility of reappointment 
for three additional years. 

i. Standards for initial appointment 

Clear promise of excellence in teaching, scholarship, and 
service and completion of all requirements for the doctorate or 
other terminal degree and the degrees conferral are required. 

2~ Reappointment for a second probationary term or promotion 

The initial review and recommendation for reappointment or 
promotion occurs by the end of the third year of the initial 
probationary appointment. For an assistant professor already 
serving in the Curriculum, reappointment is based on (a) 
demonstrated excellence in teaching, (b) concrete evidence of 
serious and original scholarship [or significant artistic 
creative activity], (c) appropriate service to the Curriculum, 
and (d) the needs and resources of the Curriculum and University. 

Associate Professor 

In evaluating past performance, present achievements, and 
promise for the future, the following factors will be 
considered: (i) the candidate’s teaching should be very good in 
several courses and clearly distinguished in at least one area; 
(2) the candidate must have made scholarly contribution(s) of 
demonstrable value to the field of inquiry [or serious and 
substantial contribution to his or her artistic field]; (3) the 
candidate must be recognized as a helpful and valued colleague, 
one who has willingly and conscientiously performed needed 
services within the academic community; (4) the candidate’s 
contributions must be deemed consistent with the needs and 
resources of the Curriculum and University. 

Promotion to associate professor confers tenure. Tenure is a 
permanent commitment by the Curriculum and the University. 
Recommendation for tenure requires a judgment not only about the 
past and present achievements of the candidate but about his or 
her potential for future achievements as well as the projected 
needs of the Curriculum and the University. While emphasizing 
proven excellence in teaching and research, the Curriculum 
remains very much concerned, in questions of tenure, that a 
person show promise of continuing achievement in all three 
areas, teaching, research, and service. A professional judgment 
on the part of the faculty and the Chair about both the future 
direction and needs of the Curriculum and a careful assessment 
informed by outside references about the qualification of the 
candidate for helping to meet those needs is necessarily a part 
of any tenure decision. 



The Curriculum will decide whether to recommend tenure fo!lowing 
an initial appointment as an associate professor on the basis of 
the criteria outlined above for promotion to associate 
professor. Under exceptional circumstances, an associate 
professor appointed from outside the Curriculum may be 
recommended for an appointment with tenure. 

E. Full Professor 

A candidate for full professor should have made significant 
contributions in the field beyond those expected of an associate 
professor with tenure. As a scholar, artist, or creative 
performer, the candidate should have a record of sustained 
research and high quality publication, or sustained artistic 
creativity, and distinctive achievements sufficient to have 
gained significant recognition in the field. The candidate 
should have a demonstrated commitment to continuedexcellence in 
teaching. The candidate should have a record of service that 
demonstrates the capacity for constructive contributions to the 
Curriculum and the University. 

F~ Joint Appointments 

In order to be recommended for a joint tenure-track appointment 
in the Curriculum in African and Afro-American Studies, a 
faculty member must meet the standards for the rank for which he 
or she is being considered and must simultaneously meet the 
standards for the same rank in another Curriculum/Department, so 
that he or she will have the same rank in both units. A joint 
appointment is not extended as a courtesy. The Curriculum will 
initiate or approve a joint appointment, and participate in the 
recommendation it requires, only if the joint appointment 
effectively meets a serious Curriculum need. 

General Recruiting Procedures 

Recruiting of new faculty is undertaken with three considerations 
in mind: (I) that constant attention is given to the dictates of 
justice so that recruiting complies with governmental and 
university requirements; {2) that all aspects of recruiting are 
conducted with unfailing courtesy; (3) that recruiting is 
undertaken with a view to the Curriculum’s future development as 
well as its immediate needs. 

IV. Procedural Sequence for Reappointment, Promotion, and Conferral 
of Tenure 

Assistant Professor 

ao In the third year after the initial appointment to a four- 
year term, Assistant Professors are reviewed and recommended for 
either reappointment to a second probationary term of three 
years or non-reappointment. 
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b. If reappointed, Assistant Professors are reviewed during 
their sixth year for consideration for promotion to Associate 
Professor, with conferral of tenure; non-reappointment; or under 
distinctly exceptional circumstances, reappointment at the rank 
of Assistant Professor with conferral of tenure. 

c~ If not recommended by the Chair to be reappointed at the end 
of the initial or the second probationary term, the Assistant 
Professor will be notified of the Chair’s recommendation by the 
Chair no later than 12 months before the end of his or her 
current probationary appointment term. 

d. When an Assistant Professor receives permanent tenure at that 
rank, he or she must be reviewed for promotion at least every 
third year after the conferral of tenure. 

Associate Professor 

a. No later than the fourth year of an initial appointment to a 
five-year term, Associate Professors are reviewed for 
reappointment as Associate Professor, with tenure; promotion to 
Professor; or non-reappointment. 

b. If recommended by the Chair not to be reappointed at the end 
of the probationary five-year term, the Associate Professor must 
be notified of the Chair’s recommendation by the Chair no later 
than 12 months before the end of his or her probationary 
appointment. 

co When an Associate Professor has completed five years in rank 
and has been reappointed with tenure, then he or she must be 
reviewed for possible promotion to Professor every third year 
thereafter. 

d. An Associate Professor promoted to that rank at the 
University of North Carolina at Chapel Hill must be reviewed in 
his Or her fifth year in that rank and every third year 
thereafter for possible promotion to Professor. 

eo An Associate Professor appointed from outside the University 
without tenure may be reappointed with tenure before the end of 
his or her initial appointment. He or she will then be reviewed 
for promotion in the fifth year after the initial appointment as 
Associate Professor and every third year thereafter until 
promotion to Professor. 

7 
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Faculty Teaching Profile 

(Draft) 

Our current faculty profile reflects the name the Academic Affairs Committee has recommended - The 

Department of African, African-American, and Diaspora Studies - although some areas are currently 

under-, and perhaps over-, represented. Based on faculty’s expressed interests, regarding future course 

development, the trend toward merging and cross-fertilization of the components, and further blending of 

the barriers and boundaries among them, will continue. While our department culture formally divides 

into the African and Afro-American "sides," at least three faculty - Caldwell, Sable, and Rucker - are 

diasporic, in regard to their teaching and scholarship, while they also cross the boundaries between the 

two "sides." Two other colleagues (McMillan and Pier) also cross boundaries in some aspects of their 

work. Another Africanist (Lambert) has proposed at least one course that would involve a diasporic 

("Black Atlantic") framework. 

The 19 (?) tenure-track and fixed term faculty include Africanists, (9), African-Americanists (7) and 

GlobaliDiasporists (3). (2 of the 3 GlobaliDiasporists are "officially" classified as African-Americanists 

and the third "Africanist"). Areas of focus among Africanists include Political Science/Political Economy 

(3), Language/Literature (2), Anthropology (2), Music (1) and Cultural Production (1). Among African 

Americanists, the strength is in history. (3), followed by Cultural Production (2) Anthropology (1) and 

Music (1). Those representing Diaspora scholarship and teaching focus on Anthropology (1), Political 

Economy (1), and Cultural Production (1) 

African African American Disapora TOTAL 
History 1 ~ 3~ 13 5 
Political Economy 34 0 15 4 

Anthropology 26 17 1~ 4 

Cultural 19 21o 111 3 ~z 
Production 
Language 213 0 0 2 
Literature 
Music 114 115 0 1 
TOTAL 19 

Selassie 

Anderson, Hildebrand, Janken 

Rucker 

Lee, Nyang’oro, Nzongola, 

Sahle 

Boyd, Lambert 

McMillian 

Caldwell 

Boyd 
~o Hall, Regester 

~ Jordan 
~? Boyd should not be counted twice in the total 

~3Fhunsu 
~4 Pier 

~s Pier (should not be counted twice in the total) 



Based on current teaching practices and courses proposed in our recent process, the following 

tables (attached as separate document) are intended to reflect the areas of teaching we can 

conceivably cover with our current faculty, and (more important), areas we don’t but should plan 

to cover as we develop. They reveal that Political Economy is a significant weakness outside of 

African Studies, where it is a significant strength. Language and Literature is present also only 

in African Studies, although courses like those Donato proposed would significantly upgrade our 

resources in the Diaspora area. In African American Studies, a decision of academic politics 

would be involved if we sought to become active in this area. That nexus might also require 

involve decisions regarding the role of adjunct faculty. 

The disciplinary areas specified in this analysis are base in part on a survey of"peer institution" 

programs in our field of study. Below are additional subj ect area/discipline categories that 

comprise the faculty and programs of some of these institutions. We might also consider these 

and other areas as we grow and develop. 

Other Areas 

Religion Art/Art History Economics Philosophy Psychology 

Public Health Sociology Dance Education Environment 



Sent: 

To: 

Subjet’t: 

Attach: 

Pent Hall <hallpa@email.tmc.edu;" 

Saturday, March 31, 2012 12:14 PM 

SaNe, Eunice N <eunice@email.~mc.edtr"~ 

draft 

cmxent faculU profile.docx; Teaching Areas -Charted.docx 

Dear Eunice 

I have attached the draft report -- which is two documents -- to this 

message. Please give me your feedback. 

Perry 



Faculty Teaching Profile 

(Draft) 

Our current faculty profile reflects the name the Academic Affairs Committee has recommended - The 

Department of African, African-American, and Diaspora Studies - although some areas are currently 

under-, and perhaps over-, represented. Based on faculty’s expressed interests, regarding future course 

development, the trend toward merging and cross-fertilization of the components, and further blending of 

the barriers and boundaries among them, will continue. While our department culture is formally 

bifurcated by concentration between Africanists and African-Americanists, at least three faculty - 

Caldwell, Sahle, and Rucker - are global/diasporic, with respect to their teaching and scholarship, while 

they also cross the putative boundaries between the two concentrations. Two other colleagues (McMillan 

and Pier) also cross boundaries in some aspects of their work. Another Africanist (Lambert) has proposed 

at least one course that would involve a diasporic ("Black Atlantic") framework. 

The 19 (?) tenure-track and fixed term faculty include Africanists, (9), African-Americanists (7) and 

GlobaliDiasporists (3). (2 of the 3 GlobaliDiasporists are "officially" classified as African-Americanists 

and the third "Africanist"). Areas of focus among Africanists include Political Science/Political Economy 

(3), Language/Literature (2), Anthropology (2), Music (1) and Cultural Production (1). Among African 

Americanists, the strength is in history. (3), followed by Cultural Production (2) Anthropology (1) and 

Music (1). Those representing Diaspora scholarship and teaching focus on Anthropology (1), Political 

Economy (1), and Cultural Production (1). 

African African American Disapora TOTAL 
History 1 ~ 3~ 13 5 
Political Economy 34 0 15 4 

Anthropology 26 17 1~ 4 

Cultural 19 21o 111 3 ~z 
Production 
Language 213 0 0 2 
Literature 
Music 114 115 0 1 
TOTAL 19 

Selassie 

Anderson, Hildebrand, Janken 

Rucker 

Lee, Nyang’oro, Nzongola, 

Sahle 

Boyd, Lambert 

McMillian 

Caldwell 

Boyd 
lo Hall, Regester 

11 Jordan 

12 Boyd should not be counted twice in the total 

13Fhunsu 
14 Pier 

is Pier (should not be counted twice in the total) 



Based on current teaching practices and courses proposed in our recent process, the following 

tables (attached as separate document) are intended to reflect the areas of teaching we can 

conceivably cover with our current faculty, and (more important), areas we do not but cover now 

but should plan to as we develop. 

I obviously made decisions and judgments about the relevant parameters in preparing these 

tables. Each of the three areas was broken down in terms of (slightly different) historical 

periodization. The other maj or parameter was "subj ect area/discipline," which used the were 

designations of"History," "Political Science/Political Economy," "SocioiAnthropological" 

"Cultural Production," and "Language and Literature." it may well be that historical period is not 

the best, certainly not the only, important parameter to consider; e.g., "Regions" in African 

Studies. (However I would venture that in terms of course design, as distinct from the breadth of 

faculty research interests and project, historical period is often a salient feature.) I also made 

guesses, in some cases, regarding how/where to place individual faculty in this framework. Thus 

I am soliciting committee input regarding these and all other aspects of the report. 

As not constituted, the tables reveal that Political Economy is a significant weakness outside of 

African Studies, where it is a significant strength. Language and Literature is present also only 

in African Studies, although courses like those Donato proposed would significantly upgrade our 

offerings in the Diaspora area. In African American Studies, a decision of academic politics 

with respect to the English department would be involved if we sought to become active in this 

area. That nexus might also require involve decisions regarding the role of adjunct faculty. 

The disciplinary areas specified in this analysis are base in part on a survey of"peer institution" 

programs in our field of study that was completed by David Pier. Below are additional subject 

area/di scipline categories that compri se the faculty and programs of some of these institutions 

that are not present in our program. We might also consider these and other areas as we grow and 

develop. Given the community engagement aspect of our field’s legacy, some consideration 

might be given to applied areas such as Public Health, Social Work, or Environmental Studies. 

Other Areas 

Religion Art/Art History Economics Philosophy Psychology 

Public Health Sociology Dance Education Environment 

Additions!Corrections 

Since we will need to report to the April 19 departmental faculty meeting, I welcome all 

committee input regarding corrections, additions, suggestions and other feedback. 



TEACHING AREAS-AFRICAN STUDIES 

Time Frame Cultural Production Socio/Anthropological Political Economy 

(Pre-colonial) African Music (Pier) 

2()th Centu~ 

Current/Non 
Temporal 

Historical 

History and Culture of 
Uganda. (Pier) 

Politics of Cultural Production 
in Africa, 

cultural production. (Sahle) 

African History, 
Culture and Politics 
(Selassie) 

Fihn Production (Boyd) 

Analysis of African Music 
(Pier) 

Subject area/Discipline 

Language and Literature 

Wolof Language, 
Introduction Languages of 
Africa (Seck) 

Swahili and Lingagla 
language (Mutima) 

Kiwahili and Society 
(Mutima) 

Healing and Health African 

ethnography and social 

history (Boyd). 

Senegalese Society and 
Culturc (Seck). 

sexual health policies. 
(Boyd) 

Ethnography of Africa, 
West Africa, Political 
conflict. (Lambert) 

Kiswabili, Islam, and 
Christianity (Mutima) 

HIViAIDS in Africa and 
the Diaspora, Christian 
popular culture (Boyd) 

gender, negritude, 
transnational migration, 
and West African politics.. 
(Lambert) 

Central Africa (Nzongola) 

African political economy 
(Sahle) 

Political Economy of 
Southern Africa, Regional 
Integration, Africa in the 
Global System, (Lee) 

human rights and social 
justice movements; (Sahle) 

The 21~t Centul3~ Scramble 
for Africa. (Lee) 

Comparative 
Constitutional Law 
(Selassie) 

Post- independence 
African political histo~% 
state building (Nzongola) 

comparative political 
economy of development; 
globalization and 
transitions to democracy. 
(Sahle) 



TEACHING AREAS-AFRICAN AMERICAN STUDIES 

Time Frame 
Pre-I 9th 
Century" 

Historical 
Colonial History (Anderson) 

Slave Culture and Resistance 
(Rucker) 

Cultural Production/Music 

19th Century Emancipation, Social/iPolitical Music/Oral culture 
thought (Hildebrand) (Hall); 

20th Century Social/Political Thought 
(Hildebrand, Janken) 

Current/Non 
Temporal 

Music/Oral culture 
(Hall); Cinema 
(Regester) 

20th centuw cultural 
histo~ (Janken) 

Music: Jazz and 
Afro-American Art 
Music; Hip Hop and 
Popular Music (Pier) 

Cultural Production 
(Hall) 

Subject area/Discipline 
Language and Literature Socio/Anthropological 

Diaspora iHistory 
(Caldwell) 

Race and Health 
(Caldwell) 

Theorizing Race 
(McMillan) 

Political Economy 



TEACHING AREAS-DIASPORA STUDIES 

Subject area/Discipline 

Time Frame Historical Cultural Language and Literature Socio/Anthropological Political Economy 
Production 

Pre- 19th Slaver?." and the Atlantic Slave Race in Brazil (Caldwell) 
Century Trade (Rucker) 

19th Centu~~ 

2()c~ Century 

Current or 
Non-temporal 

Society and Culture in 
Ghana(Rucker) 

The Black Atlantic (Rncker) 

African diaspora in 
the Americas, art 
and cultural politics 
social movements. 
(Jordan) 

Music of the 
Caribbean; (Pier) 

African Diaspora in 
Ethnomusicological 
Perspective. (Pier) 

Race in Brazil, Afro-Latin 
Studies; African diaspora 
studies (Caldwell) 

Intellectual Currents of the 
Black Atlantic (Lambert) 

Critical race studies 
(Caldwell) 

Black transnational 
feminisms, Health Policy: 
Cultural iPerspectives 
(Caldwell) 

Migration and African- 
Diaspora formations, 
African and African - 
Diaspora Social 
Movements (Sahle) 

Cities, governance, 
citizenship human rights: 
(Sahle) 



Fi"om: 

Sent: 

To: 

Subject: 

Attach: 

Perry Hall <hallpa@email.tmc.edu;, 

Saturday, March 31, 2012 2:00 PM 

Nzongola-Ntalaja, Georges <~ongola@email.unc.edu-~ 

SaNe, Eunice N <eunice@email. unc.edu> 

Facul~ Profile Report 

current faculty profile.docx; Teaching Areas -Tables.docx 

Dear Georges, 

Since our comanittee has to report to the departmental meeting on April 
19, I have prepared a draft of a Faculty Pro:file report to circulate 
amongst our members for feedback (attached) Do you have an?’ additions, 
alterations, or corrections to suggest be]2~re I send it to the :gull 
committee? 
especially regarding the Africanists? 

Note that the report is comprised of two separate documents; one 

containing a narrative, the other contains tables J2~rmulated to reflect 

the teaching areas of our department 



Faculty Teaching Profile 

(Draft) 

Our current faculty profile reflects the new name the Academic Affairs Committee has recommended for 

our department (The iDepartment of African, African-American, and Diaspora Studies) although some 

areas are currently under-, and perhaps over-, represented. Based on faculb?s expressed interests, 

regarding future course development, the trend toward merging and cross-fertilization of the components, 

and further blending of the barriers and boundaries among them, will continue. Another point to note is 

that, ~vhile our department’s teaching and research are formally bifurcated by concentration between 

Africanists and African-Americanists, at least three faculty - Caldwell, Sahle, and Rucker - are 

globalidiasporic, with respect to their teaching and scholarship, while they also cross the putative 

boundaries between the two concentrations. Two other colleagues (McMillan and Pier) also cross 

boundaries in some aspects of their work. Another Africanist (Lambert) has proposed at least one course 

that would involve a diasporic ("Black Atlantic") framework. 

The 19 (?) tenure-track and full-time fixed term faculty include Africanists, (9), African-Americanists (7) 

and GlobaliDiasporists (3). (2 of the 3 GlobaliDiasporists are "officially" classified as African- 

Americanists and the third "Africanist"). Areas of focus among Africanists include Political 

Science/Political Economy (3), iLanguage/Literature (2), Anthropology (2), Music (1) and Cultural 

Production (1). Among African Americanists, the strength is in histo~ (3), followed by Cultural 

Production (2) Anthropology (1) and Music (1). Those representing Diaspora scholarship and teaching 

focus on Anthropology (1), Political Economy (1), and Cultural Production (1). 

History 
Political Economy 
Anthropology 
Cultural 
Production 

African 

34 

2~ 

African American 
3~ 

0 
17 

2lo 

Global/Disaporic 

1s 

TOTAL 
5 
4 
4 

Language 2lz 0 0 2 
Literature 
Music 114 11~ 0 1 
TOTAL 19 

Selassie 

Anderson, Hildebrand, Janken 

Rucker 

Lee, Nyang’oro, Nzongola, 

Sahle 

Boyd, Lambert 

McMillian 

Caldwell 

Boyd 
~o Hall, Regester 

~ Jordan 
~? Boyd should not be counted twice in the total 

~3Seck, Mutima 
~4 Pier 

~s Pier (should not be counted twice in the total) 



Based on current teaching practices and courses proposed in our recent process, the following 

tables (attached as separate document) are intended to reflect the areas of teaching we can 

conceivably cover with our current faculty, and (more important), areas we do not but cover now 

but should plan to as we develop. 

I obviously made decisions and judgments about the relevant parameters in preparing these 

tables. Each of the three areas was broken down in terms of (slightly different) historical 

periodizations. The other maj or parameter was "subj ect area/discipline," which used the 

designations of"History," "Political Science/Political Economy," "SocioiAnthropological" 

"Cultural Production," and "Language and Literature." it may well be that historical period is not 

the best, certainly not the only, important parameter to consider; e.g., "Regions" in African 

Studies. (However I would venture that in terms of course design, as distinct from the breadth of 

faculty research interests and projects, historical period is often a salient feature.) I also made 

guesses, in some cases, regarding how/where to place individual faculty in this framework. Thus 

I am soliciting committee input regarding these and all other aspects of the report. 

The tables indicate important trends. First, that Political Economy is a significant weakness 

outside of African Studies, where it is a significant strength. Second, language and literature is 

present also only in African Studies, although courses like those Donato proposed would 

significantly upgrade our offerings in the Diaspora area. In African American Studies, a decision 

of academic politics with respect to the Engli sh department would be involved if we sought to 

become active in this area. That nexus might also require involve decisions regarding the role of 

adjunct faculty. 

Overall, the disciplinary areas specified in this analysis are based in part on a survey of"peer 

institution" programs in our field of study that was completed by David Pier. Below are 

additional subj ect area/discipline categories that comprise the faculty and programs of some of 

these institutions that are not present in our program. We might also consider these and other 

areas as we grow- and develop. Given the community engagement aspect of our field’ s legacy, 

some consideration might be given to applied areas such as Public Health, Social Work, or 

Environmental Studies. 

Other Areas 

Religion Art/Art History Economics Philosophy Psychology 

Public Health Sociology Dance Education Environment 

Additions/Corrections 

Since we will need to report to the April 19 departmental faculty meeting, I welcome all 

committee input regarding corrections, additions, suggestions and other feedback. 



TEACHING AREAS-AFRICAN STUDIES 

Subject area/Discipline 

Time Frame Cultural Production/Music Language and Literature Socio/Anthropological Political Economy 

(Pre-colonial) African Music (Pier) 

20th Century 

CurrcntiNon 
Temporal 

Historical 

History and Culture of 
Uganda. (Pier) 

Politics of Cultural Production 
in Africa, 

cultural production. (Sahle) 

African History, 
Culmrc and Politics 
(Selassie) 

Film Production (Boyd) 

Analysis of African Music 
(Pier) 

Wolof Language, 
Introduction Languages of 
Africa (Seck) 

Swahili and Lingagla 
language (Mutima) 

Kiwabili and Society 
(Mutima) 

Healing and Health 
African ethnography and 
social history (Boyd). 

Senegalese Society and 
Culture (Seck). 

sexual health policies. 
(Boyd) 

Ethnography of Africa, 
West Africa, Political 
conflict. (Lambert) 

Kiswahili, Islam, and 
Christianity (Mutima) 

HIViAIDS in Africa and 
the Diaspora, Christian 
popular culture (Boyd) 

gender, negritude, 
transnational migration, 
and West African politics.. 
(Lambert) 

Central Africa (Nzongola) 

African political economy 
(Sahle) 

Political Economy of 
Southern Africa, Regional 
Integration, Africa in the 
Global System, (Lee) 

human rights and social 
justice movements; (Sahle) 

The 21St Century Scramble 
for Africa. (Lee) 

Comparative 
Constitutional iLa~v 
(Selassie) 

Post- independence 
African political history, 
state building (Nzongola) 

comparative political 
economy of development; 
globalization and 
transitions to democracy. 
(Sahle) 



TEACHING AREAS-AFRICAN AMERICAN STUDIES 

Time Frame 

Pre- 19th 
Century 

19th Century 

20th Century 

Current/Non 
Temporal 

iHistorical 
Colonial History 
(Anderson) 

Slave Culture and 
Resistance (Rucker) 

Emancipation, 
Social/Political 
thought (Hildebrand) 

Social/Political 
Thought (Hildebrand, 
Janken) 

Subject area/Discipline 
Cultural iProduction/Music Language and Literature Political Economy 

Music/Oral culture (Hall); 

Music/Oral culture (Hall); 
Cinema (Regester) 

20th century cultural history 
(Janken) 

Music: Jazz and Afro- 
American Art Music; (Pier) 

Socio/Anthropological 
iDiaspora History 

(Caldwell) 

Cultural Production (Hall) 

Hip Hop and Popular Music 
(Pier) 

Race and Health 
(Caldwell) 

Theorizing Race 
(McMillan) 



TEACHING AREAS-DIASPORA STUDIES 

Subject area/Discipline 

Time Frame Cultural Production/Music Language and Literature Socio/Anthropological Political Economy 

Pre- 19th Race in Brazil (Caldwell) 
Century 

19a Century 

20tu CentuD7 

Current or 
Non-temporal 

African diaspora in the 
Americas, art and cultural 
politics social movements. 
(Jordan) 

Historical 

Slavery and the 
Atlantic Slave Trade 
(Rucker) 

Society and Culture in 
Ghana(Rucker) 

The Black Atlantic 
(Rncker) 

Music of the Caribbean; (Pier) 

African Diaspora in 
Ethnomusicological 
Perspective. (Pier) 

Race in Brazil, Afro-iLatin 
Studies; African diaspora 
studies (Caldwell) 

Intellectual Currents of the 

Black Atlantic (Lambert) 

Critical race studies 

(Caldwell) 

Black transnational 
feminisms, iHealth Policy: 
Cultural Perspectives 
(Caldwell) 

Migration and African- 
Diaspora formations, 
African and African - 
Diaspora Social 
Movemems (Sahle) 

Cities, governance, 
citizenship (Sahle) 



Sent: 

To: 

Subject: 

Attach: 

Perry Hall <hallpa@email.tmc.edu;, 

Saturday, March 31, 2012 4:33 PM 

Nzongola-Ntalaja, Georges <~ongola@email.unc.edu-~ 

SaNe, Eunice N <eunice@email. unc.edu> 

Facul~ Profile Repo(t 

Teaching A~eas -Tables.docx 

Hello again Georges, 

In the draft I sent I included our colleague Julius in the facul~" count 
but inadvertently ]2)rgot to add his teaching areas to the table I 
constructed. I have now revised the :first table to reflect his teaching 

SotW for the confusion. 

[)ear Georges, 

Since our committee has to report to the departmental meeting on April 
19, I have prepared a draft of a Facul~ Profile report to circulate 
amongst our members for feedback (attached). Do you have any additions, 
alterations, or corrections to suggest be:tore I send it to the full 
committee? 
especially regarding the Afi-icanists? 

Note that the report is comprised of two separate documents; one 
containing a narrative, the other contains tables formulated to reflect 
the teaching areas of our department. 

Perry 



TEACHING AREAS-AFRICAN STUDIES 

Subject area/Discipline 

Time Frame Historical Cultural Language and Literature Socio/Anthropological Political Economy 
Production/Music 

(Pre-colonial) African Music (Pier) 

2()th Century 

Current/Non 
Temporal 

History and 
Culture of 
Uganda. (Pier) 

Politics of Cultural 
Production in Africa, 

cultural production. 
(Sahle) 

African History, 
Culture and 
Politics (Selassie) 

Film Production (Boyd) 

Analysis of African 
Music (Pier) 

Wolof iLanguage, 
Introduction Languages of 
Africa (Seck) 

Swahili and Lingagla 
language (Mutima) 

Kiwahili and Society 
(Mutima) 

Healing and Health African 
ethnography and social 
history (Boyd). 

Senegalese Society and 
Culture (Seck). 

sexual health policies. 
(Boyd) 

Ethnography of Africa, 
West Africa, Political 
conflict. (Lambert) 

Kiswahili, Islam, and 
Christianity (Mutima) 

HIViAIDS in Africa and 
the Diaspora, Christian 
popular culture (Boyd) 

gender, negritude, 
transnational migration, and 
West African politics.. 
(Lambert) 

Central Africa (Nzongola) 

African political economy 
Comparative Political Economy of 
Developmem (Sahle) 

Comparative Political Economy of 
Development, Law and National 
Development, Africa in the Global 
System. (Nyang’oro) 

Africa in the Global System, 
Political Economy Southern 
African Regional Integration, (Lee) 

human rights and social justice 
movements; transitions to 
democracy. (Sable) 

21st Century Scramble for Africa. 
(Lee) 

Comparative Constitutional Law 
(Selassie) 

Eastern and Southern African 
Affairs. (Nyang’oro) 

Post- independence history, state 
building (Nzongola) 



TEACHING AREAS-AFRICAN AMERICAN STUDIES 

Time Frame 
Pre_19th 

Century 

19th Centuw 

20th Centuw 

Current/Non 
Temporal 

Historical 
Colonial History 

(Anderson) 

Slave Culture and 

Resistance (Rucker) 

Emancipation, 
Social/Political 
thought (Hildebrand) 

Social/Political 
Thought (Hildebrand, 
Janken) 

Cultural Production/Music 

Music/Oral culture (Hall); 

Music/Oral culture (Hall); 
Cinema (Rcgester) 

20th century cultural history 
(Janken) 

Music: Jazz and Afro- 
American Art Music; (Pier) 

Socio/Anthropological 
Diaspora History 

(Caldwell) 

Cultural iProduction (Hall) 

Hip Hop and Popular Music 
(Pier) 

Subject area/Discipline 
Language and Literature 

iRace and iHealth 
(Caldwell) 

Theorizing Race 
(McMillan) 

Political Economy 



TEACHING AREAS-DIASPORA STUDIES 

Subject area/Discipline 

Time Frame Cultural Production/Music Language and Literature Socio/Anthropological Political Economy 

Pre- 19th Race in Brazil (Caldwell) 
Century 

19a Century 

20tu CentuD7 

Current or 
Non-temporal 

African diaspora in the 
Americas, art and cultural 
politics social movements. 
(Jordan) 

Historical 

Slavery and the 
Atlantic Slave Trade 
(Rucker) 

Society and Culture in 
Ghana(Rucker) 

The Black Atlantic 
(Rncker) 

Music of the Caribbean; (Pier) 

African Diaspora in 
Ethnomusicological 
Perspective. (Pier) 

Race in Brazil, Afro-iLatin 
Studies; African diaspora 
studies (Caldwell) 

Intellectual Currents of the 

Black Atlantic (Lambert) 

Critical race studies 

(Caldwell) 

Black transnational 
feminisms, iHealth Policy: 
Cultural Perspectives 
(Caldwell) 

Migration and African- 
Diaspora formations, 
African and African - 
Diaspora Social 
Movemems (Sahle) 

globalization, Cities, 
governance, citizenship 
(Sahle) 



From: 

Sent: 

To: 

Subject: 

Greenway, Ryan <greenway@unc.edu~ 

Monday, April 2, 2012 10:39 AM 

Wold, Jackie <jwold@email.unc.edu> 

SaNe, Eunice N <eunice@email. unc.edu> 

RE: URGENT Legislative Request DUE MONDAY, April 2nd 

Thank you, Jackie. 

F~m: Wold, Jackie 
Sent: Monday, April 02, 2012 10:08 AM 
To= Greenway, Ryan 

Cc= SaNe, Eunice N 
Subject; RE: URGE~ Legislative Request DUE MONDAY, April 2nd 

Hi 

Department of Afr~csn & Afro-Amedca~ Studies 

We d~d not budget nor spend ~ny motley 

Thanks, 

dackie 
Bus~ness Officer 
Depadment e~ PuMic Pe~cy 

217 Abemethy Ha~L CB# 3435 

Depadrnent o~ African and Afro-American Studies 

I09 Battle Hall, CB# 3395 
UtwersilN ef Nor[h Carolina 

Chapel H~, NC 27599 

p. 919.962.2788 

L 919.962.5824 

F~m= NcHale, Tammy J [mailto:tmchale@email.unc.edu] 

Sent= Saturday, March 31, 2012 9:23 AN 
T~ All Administrative Managers in the College of A~s N Sciences 
SubjeCt~ [asmgrs] URGE~ Legislative Request DUE MONDAY, April 2nd 

Th~s urgen[: message i5; being sent to i~l~ uni[: ch~;irs and dkectors, as wel~ as [:he ~dmk~isd:rative i~ld bus~nes;s managers ~n the C.:)~lege of Arl:5~ i~nd Sdences. 

Our campus has received a legislative request for information related to advertising expenses for student recruitment for state funds only. Please send your 

responses to Ryan Greenway. If the answer is none, please let him know that, as well, so he knows you saw this message. I apologize for the short response time. 

The College received this request at 4:30 pm on Friday. Please respond to Ryan Greenway (greenway@unc.edu) by 2 pm on Monday (this will allow time to 

compile our response by 5 pro, the due date!time we were given). 

There are four pieces of information needed to fulfill this request: 

1) budgeted FYll-12 advertising expenses specifically for student recruitment 

2) an estimate of the actual expenses for FY11-12 0t makes sense to me that this would be the same as #1, but feel free to report a different figure if you have 

other information) 

3) a general description of the student recruitment expenses for 20~-20~2 (journal advertising; billboards; etc). 

4) indicate whether the expenses are budgeted or paid from a state receipt account (3-Sxxxx) or a state appropriation/tuition account (2-xxxxx) 

Thank you for your prompt response. 

Tammy 

Tammy NcHNe 

Sr Assoc Dean - Rnance and P~annkN 
College of ArM N Sdences 

(:~} #:31O0~ 205 South Building 

Chapel H~ NC 27599.-3~00 

fa:<: (919) 962~2~8 
moN~e: (919) 67~-.S929 



From: 

Sent: 

To: 

Subject: 

Global.Studies@email.unc.edu 

Monday, April 2, 2012 1:05 PM 

For CIAS [:acul~ <ciasfacults~@istserv.unc.edu~~ 

[ciaslZaculty] Global Studies Graduation Ceremony 

Dear Global Studies Faculty, 
We are pleased to announce that almost 200 Global Studies majors will graduate this May. We will be honoring their achievement at a ceremony in Memorial Hall 

on Sunday, May :13th at 3:30pm. If you are able to join us in celebrating our graduates, please email !aram03email.unc.edu by Monday, April ~_3rd, We would need 

you to arrive by 3:15pm and anticipate that the ceremony will conclude by 4:30pro. 

As always, thank you for your support of the curriculum, 

Andrew Reynolds, 

Chair, curriculum in Global Studies 



Fl’om: 

Sent: 

To: 

Subject: 

Anderson, Barbara S <barbara anderson@unc.edu> 

Monday, April 2, 2012 2:01 PM 

Sewall, Stacey El~abeth <sewall@email.unc.edu>; Sahle, Eunice N <eunice@emml.unc.edu> 

FW: Reminder: African Studies Seminax, Thursday April 12 

Dear Stacey and Eunice: 
We will all want to promote this because Margaret is on the panel. I’m afraid I don’t have Travis’ email on this computer, so perhaps Eunice can direct? Thanks. B 

Barbara Shaw An@erson 

Associate Director, African Stu@ies Center 

Leetur~’r, Department ~f African and Afro-American Studies 

African Studies Center, CB#7582 

3027 FedEx Global Education Center 

University of North Carolina 
Chapel Hill, NC 27599-7582 
(919) 962-1406 office 
(919) 843-2~02 fax 

http : i/africa, unc. edui 

From: Payne, Sandra S [payne@email.unc.edu] 
Sent: Monday, April 02, 20:t2 J.:31 PM 
To: Ecology and Social Process in Africa Seminar 
Subject: [africa] Reminder: African Studies Seminar, Thursday April 

Remhider: 

Carolina Semhiar on Ecology and Social Process in Africa 

"China in Africa" 

Thursday, April 12, 2012, 6:31) PM 

Fedex Global Education Center, Room 401)3, UNC-CH 

A prom discussion will be held, t~aturing the following panelists: 1) Mm’ga:ret C. Lee, Associate Prot~ssor, A[’rican and Ati’o-American Studies, University of North 
Cm’olina at Chapel Hill will be spealdng on "The Chinese Trading Post in Oshikango, Nmnibia" 2) Debomla Brfiutigmn, International Development Progrmn at .Mnerican 
University, currently on leave at the International Food Policy Research Institute (IFPRI) will present a talk entitled: "China mad Afi’ica: ’Ihink Again" mad 3) Yoon Jung 
Park Senior Resem’ch Associate, Sociology Depa~rtment, Rhodes University/Visiting Professor, Africa Studies, ttoward University will speak on "Chinese in Africa in the 
21 st Century." 
This talk is p~xt of the Carolina Seminm" in African Ecology and Social Processes and is co-sponsored b), the Carolina Asia Center. Light dimaer is served. Open to all 
area faculty mad graduate students in any discipline. Free. Please Contact: Stephanie Nelson t~elsonsc(?~email.ut~c.edu for more information. 

Sandi Payne Greene 
Carolina Seminars 
6001 Davis Library, CB# 5120 
University of North Carolina at Chapel Hill 
Chapel Hill, NC 27599-5120 
TEL 919/962-2501 FAX 919/962-2502 
http:i/carolinaseminars.unc.edu 

You are curtently subscribed to africa as: bandersl~ema]l.u~c.edm 

To unsubscribe click here: http://lists.unc.edu/u?id~2339735.153b846cd616b6f9add78aa46i749d91&n T&I africa&o 31203748 

(It may be neces~ry m cut and paste the abx~ve URL if the line is broken) 

or send a blank emml to leave-31203748-22339735.153b846cd616b6Igadd78aa46~[749d91 @listserv.unc.edu 



Fi~om: 

Sent: 

To: 

Subject: 

Attach: 

Wold, Jackie <jwold@email.unc.edu> 

Monday, April 2, 2012 3:45 PM 

Hall, Perry A <HALLPA@EMAIL.UNC.EDU> 

SaNe, Eunice N <eunice@email. unc.edu> 

IWV: Book and Supply order/wish list 

WishListJ?enyHallRevised.xlsx 

HI Perry, 

Per your request, here is the revised wishlist that you had sent me last week I have Jk~rwarded the top half ($ 230) :[’or Travis to order now as part of the Craver Fund. The bottom half are 
items for summer school order, which is currently on hold until we know how much money each instructor will receive for sun-aner school. If there is something that has to be order now for 
summer school, please let me know and we can get it order and put it on your summer school tab. 

Thanks, 

Jackie 

..... Original Message ..... 
From: PelTy tlall [mailto:hallpa(@email.unc.edu] 
Sent: Wednesday, March 28, 2012 2:44 PM 
To: Wold, Jackie 
Cc: SaNe, Eunice N 
Subject: Re: Book and Supply order/wish list 

Hi Jackie 

Please find my revised wish list 

Perry 
On 3/28/2012 1:50 PM, Wold, Jackie wrote: 
> Hi Petal’, 
> 

> According to your wish list, your book total is $ 909 and your supply/computer order is $ 270. It is my understanding that you get $ 230 for books off the Craver Fund (Please let me know 
which books you’d like for that - you can mark them in red) which xve can order ASAP. 
> 

> As far as smnmer school money - that would be both books and supplies, it will be approx. $ 500 but I am not 100% sure of that nun~ber just yet (it will most likely not be more). With that in 
mind, can you mark the books and/or supplies on your wish list for sun~’ner school in blue that you would like allocated to the (possible) $ 500. 
> 

> Thanks, 
> Jackie 
> 

Original Message ..... 
> From: PerU- Hall [mailto:hallpa(d~email.unc.edu] 
> Sent: Monday, _March 19, 2012 10:29 AM 
> To: Wold, Jackie 
> Cc: Sahle, Eunice N 
> Subject: Book and Supply order/wish list 
> 

> Hi Jackie 
> 

> If I understand it correctly I am eligible to make book and supply request from both fund each faculb- has for books, as well as the sunlrrler instructional budget since I am teaching Surmner 
1. 
> 

> In that regard, the attached spreadsheet contains tW "wish list," for books, software, and one computer accessoly, for which I have included all the relevant information, I hope. 
> 

> Thanks 
> 



A 

1 

2 Jackson, Walter A. 

3 Southern. DavidW. 

4 Elizabeth Rauh Bethel 

5 Mitch Kachun 

6 Richard Iron 

7 Collins, Lisa Gail and Margo Natalie Crawford, eds. 

8 AmyAbugoOngir 

9 Peter M. Rutkoff 

10 James Smethurst 

11 TOTAL 

12 

13 

14 

15 

16 

17 

18 Klarman, Michael J. 

19 Chela Sandoval 

20 Toure 

21 Michael C. Dawson 

22 Marita Golden 

23 MichaeIG. Long 

24 Peter M. Rutkoff 

25 Karoly Tyson 

26 Larry Grossberg 

27 Larry Grossberg 

28 Endnote Citation Software 

29 Office 2010 Professional Plus 32/64 Bit*: 

30 Windows 7 Ulitmate Upgrade 64 Bit x64: 

31 Acrobat Pro X 

32 Lenovo 9 Cell High Capacity Battery 

33 TOTAL 



B 

CRAVER FUND 

Gunnar I~yrdal and America’s Conscience: Social Engineering and Racial Liberalism, I938-i987 

Gunnar Myrdal and Black-White Relations : The Use and Abuse of An American Dilemma,/944-/969 

The roots of African-American Identity: Memory and History in Free Antebellum Communities, 
Festivals of Freedom: Memow and Meaning in African American Emancipation Celebrations, 1808-1915 

In Search of the Black Fantastic: Politic & Popular Culture in the Post-Civil Rights Era 
New Thoughts on the Black Arts Movement 

Spectacular Blackness: The Cultural Politics of the Black Power Movement and the Search for a Black Ae! 

Fly Away: The Great African American Cultural Migrations 

10 The African American Roots of Modernism: From Reconstruction to the Harlem Renaissance ( 

13 

17 SUMMER FUNDS 

18 From .Jim (’~row to Civil Rights: ]he Supreme Court and the Struggle f!)r Racial Equality 

19 Methodology of the Oppressed 

20 Who’s Afraid of Post-Blackness?: What it Means to Be Black Now [Hardcover] 

21 Not in Our Lifetimes: The Future of Black Politics 

22 The Word: Black Writers Talk About the Transformative Power of Reading and Writing 

23 Marshalling Justice: The Early Civil Rights Letters of Thurgood Marshall 

24 Fly Away: The Great African American Cultural Migrations 

25 integration interrupted: Tracking, Black Students, and Acting White after Brown 

26 Cultural Studies in the Future Tense 

27 Cultural Studies 

28 

29 

3o 

32 item #W40Y6797 

33 



C D E 

2 10: 

3 10: 

4 10: 

10: 

10: 

10: 

10: 

10: 

10: 

0807844608 978-0807844601 29.71 

0807118842 978-0807118849 6.5 

0312218362 978-0312218362 35 

5 1558495282 978-1558495289 22.95 

6 0199733600 978-0199733606 21.95 

7 0813536952 978-0813536958 25.22 

8 0813928605 978-0813928609 22.5 

9 0801894778 978-0801894770 36.52 

10 0807871850 978-0807871850 26.95 

11 227.3 

12 

13 

14 

15 

16 

17 

18 10:0195310187 978-0195310184 13.17 

19 10:0816627371 9?8-081662?3?0 18.56 

20 10:1439177554 9?8-14391??556 12.99 

21 10:0226138623 9?8-0226138626 18.98 

22 10:0767929918 978-0767929912 14.13 

23 10:006198518X 11.20 

24 10:0801894778 978-0801894770 36.52 

25 10:0199736456 978-0199736454 23.74 

26 10:0822348306 978-0822348306 24.95 

27 10:0415903459 978-0415903455 59.95 

28 84.65 

29 12.00 

30 10.00 

31 75.00 

32 89.00 

33 504.84 



From: 

Sent: 

To: 

Subject: 

Bankosld, Lemm Elizabeth <bankoski@unc.edn> 

Tuesday, April 3, 2012 1:46 PM 

Sable, Eunice N <eunice@email.unc.edu>; Vaidyanathan, Geetha <geethav@email.nnc.edu-~; Selassie, Bereket H 

<bselassi@email.unc.edu>; Fhunsu, Donato <dthunsu21 @unc.edu>; Jagger, Pam <pjagge@unc.edu>; Seck, MamaJ~ame 

<mseck@ema~l.unc.edu-~; Bender, Deborah E <dbender@emaJl.unc.edtr~; Despard, Mat ~<tespard@email.unc.edu>; Chowa, Gina Agnes 

~:chowa@email.unc.edu>; Bentley, Margaret E <pbentley@unc.edu>; Sherwood, Gwen <gwenshe@etnail.nnc.edu>; Whittington, Dale 

<dale whittington@unc.edu>; Bm~t~am, Jamie <jbart~am@email.unc.edu>; Conway, Patrick J <patrick conway@unc.edu>; Davisor~ 

Patrick D --~pdavison@email.unc.edu>; McMahan, Dana H <~tmcmahan@elnail.unc.edt~-; Delnpsev; Sarah E 

<sede~npse@email.unc.edu>; Pollock, Della <pollock@email.unc.edu>; Bennett, ’][’rude A --~trude bennett@nnc.edu:>; Kelley. Thomas A 

III <takelley@emaAl.unc.edn> 

Kutclmaa, Beth-Ann <bkntchm@email.unc.edu>; Anderson, Barbara S <barbara anderson@unc.edu~; Steiner, Niklans Andreas 

<nsteiner@unc.edu> 

Classroom Enrichment Opiyortunity - Kennedy Juma from the Kibera slum in Kenya 

Dear Friends, 

My apologies for the group email. Fm writing to share with you an opportunity for classroom enrichment. Kennedy Juma, a CFK staff member will be in town mid- 

April to mid-May for screening events of the new documentary film highlighting CFK’s soccer program. Kennedy lives in Kibera, Kenya and has been working with 

CFK in the Kibera slum community for a number of years through the sports association. He is a community development work expert and can talk on a wide 

variety of topics. He’s incredibly articulate, friendly, and knowledgeable about politics and ethnic violence. He led CFK’s innovative peace promotion campaign 

after the disputed 2007-08 presidential election. If you have the time in your schedule, he would offer a remarkable first-person voice of those in urban slums 

leading social change. 

I know it’s the end of the semester and you’re working to get through your syllabi, but I wanted to share this unique opportunity with you. Please let me know 

soon if you’re interested in welcoming Kennedy to your class. Feel free to share with your colleagues as well. 

Fve also included some information about the film below, should you find that of interest. 

Warmly, 

Leann 

Without a Fight 
In a slum divided, soccer is survival 

North American Premiere at Full Frame Documentary Festival 

Friday, April 13th lO:20am, Durham Convention Center, Cinema 4, Tickets are $15 

Get tickets 

Contact Beth-Ann Kutchma if you’re interested in hosting a screening. 

No one can say for certain how many people live in the Kibera slum of Nairobi, Kenya. Estimates suggest several hundred thousand, with half of the population 

under 15 years of age. Drug abuse is rife and outbursts of violent ethnic clashes fueled by poverty and politics are too common. 

Without a Fight shows a different side of Kibera. Following the story of two coaches and two players from rival soccer teams as they prepare for the championship 

final, the film shows how sport can uplift young leaders and prevent violence among at-risk youth. 

iXi Description: Description: Description: 
. cid:irnageOO2.jpg@O1CD10E6.FEA856A0 

About Carolina for Kibera: 

Carolina for Kibera (CFK) is an international development organization promoting youth leadership, affordable healthcare, education, and good ethnic and gender 

relations and in one of the world’s largest slums, Kibera, Kenya. CFK facilitates community development through a wide array of programming: the Sports 

Association, the Daughters United young women’s empowerment program, the Sexual Reproductive Health Program, the Trash is Cash recycling and waste 

management program, the Education program and the Tabitha Medical Clinic. Collectively, CFK’s programs reach tens of thousands of Kiberans each year. CFK is a 

major affiliated entity of The University of North Carolina at Chapel Hill and program of the Center for Global Initiatives. 

Lea~ ~a~koski I ~xec~tiw Director 



Carolina for Kibera 

CENTER for GLOBAL INITIATIVES 
University of North Carolina at Chapel Hill 
301 Pittsboro St Ste 3014 I Campus Box 5145 

FedEx Global Education Center I Chapel Hill NC 27599-5145 

tel:_+1 919 962 6362E] I fax: +1 919 962 5375 
[~_~J?_~£_f~:_u___n__c_~_e__d__L_[ I .[!~:_/_/_c_#_[~_u__n__c_:_e___d__u__/I skype: leannbankoski 

Follow us on Twitter and Facebook 

Inspiration to Action: Power of 26 



Fl’om: 

Sent: 

To: 

Subject: 

Joseph Jordan <j0ordan@email.unc.edtc, 

Tuesday, April 3, 2012 2:43 PM 

Caldwell, Kia L <klcaktwe@email.unc.edu> 

Willi~uns, Lyneise E <williale@emml.unc.edu>; AlexaMer, G. Rumay <rumay@email. unc.edw~; Haxflyn, Jonathan <ha~flyn@unc.edtr~; 
Bowle~ John <jpboMes@unc.edu>; Fisher, Rebecka Rutledge <rrfishe@email.unc.edu>; Ferns, William Reynolds <wferris@unc.edu>; 

Sahle, Eunice N <ennice@email.unc.edu>; Watson, Harry, L. <hwatso@e~nail.unc.edu>; Chapman, Whitney C 
<wcchapm@email.unc.edu>; Shields, Tanya L <tshields@unc.edu>; Brophy, Alfred L <abrophy@em~fil.unc.edu>; Jones, Marina Sabine 
<marin@nnc.edu>; Spruill, April R <april spmill@unc.edu:> 

Re: IAAR Stud,v Group Meeting, Mon., April 16 @ 12 Noon 

I anticipate at least an hour and 15 minutes, if most of the comments are sent before the meetthg. 
On Apr 3, 2012, at 11:34 AM. Caldwell, Kia L wrote: 

> Hi Joseph, 
> I was wondering if an ending time has been set for this meeting 
> 

> Thanks, 
> Kia 
> 

> Kia Lilly Cal&vell, Ph.D. 
> 

> Associate Professor 
> 

> Afro-American Studies 
> 

> UNC’-Chapel Hill 
> 

> CB #3395, 208 Battle Hall 
> 

> Chapel Hill, NC 27599 
> 

> Phone: 919-962-8225 
> 

> Fax: 919-962-2694 
> 

> klcaldwe@email.unc.edu 
> 

> htth://afidafam.unc.edv: 
> 

> 

> From: Joseph Jordan [jfjordan@email.tmc.edu] 
> Sent: Tuesday, @ril 03, 2012 9:54 AM 
> To: Williams, Lyneise E; Caldwell, Kia L; Alexander, G. Rum<v; Hartlyn, Jonathan; Bowles, John; Fisher, Rebecka Rutledge; Ferris, William Reynolds; Sahle, Eunice N; Watson, Harry L.; 
Shields, Tanya L; Brophy, AlIiced L 
> Cc: Jones, Marina Sabine; Spruill, April R 
> Sulzject: IAAR Stu@ Group Meeting, Mon., April 16 @ 12 Noon 
> 

> Thal~ you for for prompt responses to the poll for meeting times and dates The date and time that works for most of us (11 ) is Monday, April 16 at noon. I am reserving the Hitchcock rm., 
on the first floor of the Stone Center to allow us to stretch out a little more, and to have room to eat lunch while we work As mentioned before our task will be to revise and comment on a 
draft of the report we ~vill send forward to the Provost. You will have copy of the draft report by Monday, April 9. 
> 

> For those not able to make the meeting I will contact you to get your comments on the draft and share the results of our deliberations after the meeting before the final draft is prepared 
> 

> If you have questions please let me know 
> 

> 

> 

> Joseph Jordan, Director 
> Sonja Haynes Stone Center 
> University of North Carolina at Chapel Hill 

> (919) 962-9001 
> jfj ordan@email.unc.edu 

Joseph Jordan, Director 
Sonja Haynes Stone Center 
Universi~ of North Carolina at Chapel Hill 
(919) 962-9001 
jfjordan@email unc edu 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Sarah Wenlz <swentz@email.unc.edu> 

Tuesday, April 3, 2012 6:03 PM 

Readings for Thursday: AFRI416.001.SPRING2012 

Aclivis~tMediations.pdf; Citizens&Bushmen.lxtf 

Hello all, 

So judging by a couple of emails/te~s’m~d calls I’ve received, there are apparently some issues ruth getting the tex~s require for Thnrsday (I totally feel you, I only just 

got the Robins book). So I thought I’d hopefully help a conple of you out and send scans of the readings for Thnrsday. The attached readings are the two of the 

readings tbr Thursday, both from the Robins book. The third reading for Thursday is on Blackboaxd. 

Anyway, I hope this helps a tEw ofyou...because they were a bit of a pain to scm~. 



28 Introduction 

ing citizens seeking state health and social welfare resources; they are also active 
members of a strong social movement. This chapter argues that it was precisely the 

extremity of ’near death’ experiences of full-blown AIDS, and the profound stigma 
and ’social death’ associated with the later stages of the disease, that produced the 

conditions for AIDS survivors’ commitment to ’new life’, ’responsibilised citizen- 
ship’ and social activism. These profound changes at the level of subjectivity and 

identity produced forms of ’responsibilised citizenship’ that were simultaneously 

highly individualised and socially and politically active. They emerged from near 
death into a new life both as objects of individualising biomedical interventions as 

well as the subjects of a collective social movement. 
Chapter 7 focuses on post-apartheid masculinities in relation to, firstly, the 

sexual politics that surrounded the 2006 rape trial of the former Deputy President 
Jacob Zuma, and second the establishment of Khululeka, a community-based HIV 

men’s support group in Gugulethu, Cape Town. These two cases, it will be argued, 
reveal new forms of sexual politics that highlight competing conceptions of rights, 

morality, religion, culture and political leadership. They also reveal the tensions 
between liberal sexual rights and patriarchal sexual cultures, for instance, and 

the gap between South Africa’s progressive constitution and the everyday realities 
of gender and sexual inequality. Like the other chapters, this case study shows 
how NGOs and community-based activists seek to navigate their way through this 

contested terrain. 

2 
Activist Mediations of ’Rights’ & Indigenous Identity 
Land Struggles, NGOs & Indigenous Rights 
in Namaqualand 

I am an African. 

1 owe my being to the hills and the valleys, the m(~untains and the glades, the rivers, the 

deserts, the trees, the flowers, the seas anti the ever-changing seasons that define tile face 

our native land. 

1 t)we nly l~ing t~ tile Khoi and the San whose desolate souls hamat the great expanses of 

the heautiful Cape - they who fell victinl to the m~st merciless gen~cide our native land has 

ever seen, they wire were the first to lose their lives in the struggle to defend our freedom and 

dependence and they W|l~, as a pe(~ple, perished in the resuh. 

Today, as a country, we keep an al~dihle silence about these ancestors of the generations that 

live, fearful to admit the horror of a fi)rnler deed, seeking to obliterate from ~)ur mem~ries a 

cruel occurrence which, in its remembering, should teach us not and never t(~ be inhuman 

again. 

(Statement tff 19eputy President Thabo Mbeki, on behalf of the African National C(~ngress on 

the tvccasion ()f tile adopti~m by the Constitutional Asserably of the Rep~blic of Sonth Africa 

C~nstitutitmal Bill 1996: Cape T~wn, 8 May 1996) 

During the apartheid period, it was widely believed that indigenous Nama and San 

people had become ’extinct’ or else assimilated into the ’Coloured’ population. In 
fact, in 1996 Deputy President Mbeki made a similar claim about the Khoi and the 

San having perished in ’the most merciless genocide our native land has ever seen’. 

Yet, in the mid-1990s, Nama and San people were becoming increasingly visible 
in the public sphere as they turned to the courts to reclaim land from which they 
were evicted under apartheid. In 1998 the 4000-strong indigenous Nama (Khoi) 

community in the Richtersveld Reserves of Namaqualand in the Northern Cape 
Province began a legal battle to reclaim land from which they were removed in 

1927. In 2006, following lengthy litigation, they eventually won the case and were 
awarded financial compensation. Similarly, in 1999, the ;~khomani San won back 
land from which they were evicted by the apartheid state (see Chapter 3). In both 

cases, lawyers and NGO field workers from the Legal Resources Centre (LRC), the 
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indigenous rights movement in South Africa. The LRC and SPP had a long history 

of assisting communities against apartheid evictions and forced removals. They 
had developed effective methods for combining litigation with mass mobilisation. 

These land restitution cases on behalf of indigenous people in the Northern Cape 
Province revealed that methods of anti-apartheid legal activism were being carried 

over into the post-apartheid period. These restitution cases played a significant 
role in revitalising and legitimising the reclaiming of Nama and ;~khomani San 

identity in the Northern Cape Province. 
The first section of the chapter focuses on the early beginnings of an indig- 

enous rights movement in Namaqualand’s’ ’Coloured Reserves,’ as well as the 
responses of South African anthropologists to these post-apartheid developments. 
In this section I argue that South African anthropologists have tended to misread 
the political logics and forms of ’strategic essentialism’’ deployed by indigenous 
rights activists in their attempts to straddle discourses on rights and culture. 1 also 

critique anthropologists who have used notions of ’invented tradition’ (Hobsbawm 
and Ranger 1983) and ’staged ethnicity’ (Boonzaier and Sharp 1994) to understand 
the emergence of indigenous identity politics in the Northern Cape Province in 

the 1990s. The second section focuses specifically on the complex ways in which 
community activists sought to translate and mediate ’rights talk’ and ’cultural talk’ 

in Namaqualand. 

Section 1 - Anthropologists and activist strate~es: 

a case of lost in translation? 

Activism a~td i~tdigenous rights 

In October 2003 the Constitutional Court had ruled that the Richtersveld com- 
munity had a legitimate claim to restitution of the land which was being mined 

by Alexcor, a state-owned diamond mining company. In 2005 the community was 
back in the Land Claims Court seeking transfer of ownership of the land, loss of 

income from diamonds mined by Alexcor to the tune of $1.5 billion, environmen- 
tal damage restitution of R1 billion as well as R10 million in pain and suffering 
damages (Mai! & Guardian online, 25 May 2005).~ In terms of the negotiated set- 

tlement outlined in a memorandum in October 2006, the Richtersvelders would 
withdraw their massive damages claim in return for the transfer of mining rights 

and the payment of more than R200 million in compensation for the loss of land. 
The community could then exercise its mining rights by concluding an operation 
deal with a partner of their choice that could demonstrate capacity (Mail & Guard- 
ian, 9 March 2007, p. 8). 

Although the Richtersveld community was ultimately successful in this restitu- 

tion case, primordialist conceptions of timeless indigenous culture were deployed 

Gavatri Spivak’s et)neepl of ’strategic essentialism’ is nsed here to rel~r to the ways in whit’h aelivists 

ha’~’e selt~e~mseiouslv deployed reitied anti essentialisl ideas aboul indigentms eu!lure and idenlily in the 

course o[ Na~na and ~an land anti cullura~ s~ggles in the Nt~he~n Cape Pr~vim’e (~ee Chapters 2 and 3 

Land Struggles, NGOs & Indigenous Rights in Namaqualand 31 

by the state’s legal team in an unsuccessful bid to disqualify certain claimants 
(the Bosluis Basters) from benefiting from the claim.:~ The state’s legal team argued 
that the Richtervelders’ complicated history of settlement in the Richtersveld 

prevented a section of the claimant community, the Bosluis Basters, from making 
claims based on indigenous Nama identity. The state’s legal strategies were 
reminiscent of the famous Mashpee Native American Indian case, where the com- 

munity’s expert anthropologist provided a nuanced, historically sensitive account 

of the complexity of the social construction of ’Mashpee’ identity that unwittingly 
ended up undermining the Native Americans’ case (Clifford 1988). 

These cases reveal the potential pitfalls of land claims litigation based on indig- 
enous identity. The South African Land Restitution Act does not, however, require 
that claimants frame their claims in terms of indigenous land rights and cultural 
identity; they simply have to provide evidence that they were forcibly removed 
from their land due to racial legislation during the period from 1913 to 1990. Yet, 

the issue of indigeneity became central to the Richtersvelders’ legal arguments, 

which sought to prove that indigenous Nama-speakers had lived in the area con- 
tinuously for generations. By framing the land claim in terms of continuous Nama 

occupation and indigenous identity it was, however, possible for the state’s advo- 
cate to raise the question as to who was really Nama and who was not, and who was 

feigning Nama membership for material gain. For example, the state’s advocate 
argued that the more recent immigrants into the area, the Bosluis Basters, did not 
qualify because they were inkorners, an Afrikaans word used by Namaqualand- 
ers to describe those settlers and ’strangers’ who come from outside the Coloured 

Reserves. Advocate Havenga quoted an interview from the doctoral thesis of the 
Richtersvelders’ expert anthropologist, Suzanne Berzborn, in which a 65-year-old 
Nama man at Kuboes asserted that the claim should only benefit the Nama because 

it had been their land. The old man said the Basters were claiming that they were 
Nama through descent on the maternal side in order to access land: ’Now suddenly 
everyone wants to be Nama, but that is only because of the land claims’ (Mail 
& Guardian Online, 4 May 2005)." By drawing on Nama identity to buttress the 

land claim, the Richtersvelders’ NGO lawyers from the I~gal Resources Centre 
(LRC) unwittingly created the opportunity for the state’s legal team to exploit intra- 

When it came l~t assessing who qualified fi~r hardship and suffering damages, Alexcor’s state lawyer 

questioned lhe evhlenee o~ Nama history and identity led by Cologne Universily anthropologist, Susanne 

Berzb(~rn. Adw~’ate Henk Ha~,e~ga i~terrogaled Berzbo~’n’s repeated use, in her dot’t(~ra[ disse~ati(m, 

t~( the (’~neepl (ff ti~e ’eonstrueli~m’ ~f Nama identity, t{avenga suggested that the c(mmmnity’s lawyers 

had int’lnded am~ngst the claimants lhe ’Bosluis Baslers’, an ’assimilated’ gt’~t~p of ’Coloured’ people of 

mixed aneest~7 who, aeet~rdiug In lhe lawyer, had ’invenled’ themselves as ’Narna’ simply })eeause they 

wanled Io access compensati~n. Berzborn l~plied that the word �’onsl~el ’does not not mean invention 

... What I said in 2@ [in an earlier rotmd of l]le hearing] and again in my dissertation is that identity is 

dependenl o~x ~’onlext" (M~il & G~tttrdi*tt~ Online, 4 May 2(~)5). Following a len~hy prtteess of questioning 

I~y Havenga, Ge~ffl" Budlendeiq a member of the Riehlersvelde~s’ legal team, tohl lhe t’n~lfl lhat his t’lients 

would admit thai n~t eye,Torte and ever7 tnember of the ~.ommunity sulfa’red in the same way (ibid.). 

Berzbt~rn’s respt~nse was that the the t~hl ~nan qtn~led by ltavenga was simply the view of ~ne person, and 

that he was in any ease not retorting to the Bt~sluis Basters but rather l~ other penple (inkt~mer.~) who had 

come into the Riehlersveld ]rt~m outside the Rese~wes. Berzb~n’n also a~’gued ~hal ~he fact ~hal the Bosluis 
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aunity tensions over questions of Nama identity and cultural authenticity. It 
allowed some Nama claimants to use these arguments of ethnic belonging and 

ty’ to exclude those considered to be outsiders. 
that the Richtersveld case suggests is that resorting to the courts and notions 

digenous rights can result in internal divisions that undermine the cohesion 
~arginalised communities. A similar situation emerged following the success- 

~khomani San land claim (Chapter 3). For these reasons, there were vigorous 

ares during the 1970s and 1980s by anti-apartheid activists concerning the 
~egic efficacy of resorting to rights-based struggles and the courts. It was some- 
~s argued that litigation contributed towards individualising and fragmenting 
ective struggles. LRC lawyers were nonetheless able to develop sophisticated 

tes of legal activism that did not compromise collective struggles against apart- 
d. During the apartheid years, however, NGOs such as the LRC did not get 
olved in cultural fights issues but instead focused on racial discrimination and 

momic concerns. 
Whereas indigenous and cultural fights were not prioritised by NGOs and activ- 

s during the anti-apartheid struggle, which was framed as a non-racial struggle 
~ national liberation, the post-apartheid period witnessed the growing importance 
such fights throughout the world. In South Africa too, the 1990s witnessed indig- 

ous San and Nama groups being increasingly exposed to global indigenous rights 
~courses. In the 1990s, human rights lawyers such as Henk Smith from the LRC 
d Roger Chennels from SASI recognised that by stressing indigenous rights and 
~ntity, Nama and San communities would gain national and international vis- 

ility and support in their land struggles. This visibility was critically important 

a post-apartheid context in which hundreds of other communities had submitted 
~.d claims to the state for restitution resulting from racially based legislation. 

The successful �:khomani San land claim in the Kalahari District in the Northern 
Lpe Province discussed in Chapter 3 was a direct outcome of the involvement of 
e South African San Institute (SASI), an NGO that worked on the claim together 

th the San community. SASI used the media extremely effectively to highlight 
e claimants’ indigenous ’bushman’ identity in the build-up to the 1999 land 
aim. Yet, the San did not win the case on the basis of indigenous land rights, but 
~her because they were forcibly removed from land in the 1960s as a result of 

cial legislation. Foregrounding San indigenous identity had nonetheless given 
e land claim considerable media visibility and political capital. Although in the 
.n case the question of indigeneity was irrelevant from a strictly legal point of 
ew, it helped immeasurably in terms of ensuring that the land claim ’jumped the 

~eue’ and was processed in record time.~ After the community settled on the land, 
,wever, serious intra-community divisions emerged between those considered to 
~. authentically San (’the traditionalists’) and those labelled as ’outsiders’ (’the 
~stern bushmen’). Like the Richtersveld case, rights to restitution ended up fuel- 

ag contestation over ethnic belonging and cultural authenticity. 
Both the �:khomani San and Richtersveld cases contributed significantly towards 
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the emergence in the mid-1990s of a vibrant Southern African indigenous rights 
movement. These successful court cases provided the claimant communities with 

access to significant land and state resources which they were then able to use to 
build an indigenous peoples movement. In other words, litigation provided the 
material means to revitalise and reconstruct forms of indigenous sociality as well as 

formal institutions and cultural practices. Yet, ironically, the legal issues at stake 

in the �:khomani San case had little to do with indigenous rights. The following 
section discusses these events from the perspective of anthropologists concerned 

with the ethical and political questions raised by indigenous rights activism in 
South Africa and elsewhere in the world. 

Anthropological co~tandrums and ’strategic essentialism’ 

During a field visit to Namaqualand’s Leliefontein reserve in the Northern Cape 
Province in 1996, the earliest accounts of the past I was able to elicit from resi- 

dents referred to Reverend Barnabas Shaw, the first missionary to arrive at South 
Africa’s first Methodist mission established in 1816. It seemed as if there was a 
virtual silence about local history- prior to Shaw’s arrival. The pre-coloniat Nama 
past seemed to have completely vanished from the popular historical imagination. 
South African anthropologists had explained these silences, and the submergence 

of Nama identity, by observing that in the past missionised Nama responded to the 
racist and derogatory connotations that Europeans assigned to the category ’Hot- 
tentot’ (’Khoi’) by distancing themselves from their Nama language and cultural 
identity and by adopting Afrikaans, Christianity, and the identity of ’Baster’ or 
’Coloured’ (Boonzaier and Sharp 1994). 

During the 1980s in Namaqualand, anti-apartheid activists and NGO workers 
affiliated to the United Democratic Front (UDF) - then regarded as the internal 

wing of the African National Congress (ANC) - began to realise that indigenous 

Nama identity could become an important political resource and vehicle for mass 
mobilisation. These activists set about providing the Nama, ’a people without his- 
tory" (Wolf 1982), with a politically ’useful past’ that connected them to the South 

African national liberation struggle. As will be discussed below, this also involved 
grappling with the contradictions between the UDF/ANC activist commitments to 
rights such as freedom of movement and communitarian notions of Nama belon- 
ging (burgerskap) and ethnic exclusivity. This activist dilemma could be summed 

up as the troubling tension between rights and culture. It also raised questions that 

resonated with Spivak’s interrogation of the concept of ~strategic essentialism’. 
The South African-born anthropologist, Adam Kuper (2003), has criticised 

what he regards as the essentialist and undemocratic discourses promoted by 
NGOs and indigenous rights activists. Kuper argues that these activists are often 
misguided romantics and partisans who obscure the political dangers of ethnic 
mobilisation, and fail to address the disjuncture between indigenous identity nar- 

ratives and the everyday lived realities of those who participate in land claims and 
indigenous rights movements. For Kuper, ’the realities on the ground’ demonstrate 

that the people these activists work with are usually not nearly as ’authentically 
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with Advocate Havenga’s argument about the lack of cultural authenticity of the 
Bosluis Basters, who he claimed were simply claiming indigenous identity to ben- 
efit from the Richterveld land claim. Kuper is also concerned that the type of 
communitarian politics promoted by indigenous rights activists and NGOs tends 

to create undemocratic politics. NGOs such as Cultural Survival come under par- 
ticular attack for propagating primordialist mythologies of indigeneity that could 

have ’dangerous political consequences’ (2003: 19). According to Kuper, ’since 
the relative wealth of the NGOs and the locals is so disparate, these movements 

are unlikely to be democratic’ (ibid: 19). In addition, these ’NGO myths’ of indige- 
nous identity are used to justify land claims that ’rely on obsolete anthropological 
notions and on a romantic and false ethnographic vision’ (ibid.). Indigenous rights 

advocates are also blamed for promoting ideologies of ’blood and soil’ that share 

a family resemblance to dangerous and racist European discourses that are rou- 
tinely used to deny individual rights and justify anti-immigration policies (ibid.). 
However, surely the essentialising strategies of NGO activists and hyper-margin- 

alised ;~khomani San people in the Kalahari Desert do not compare with forms of 
xenophobia, chauvinistic nationalism, racism and ethnic cleansing instigated by 

powerful political parties, nation-states and military forces (see Robins 2003). 
Kuper’s (2003) criticisms of indigenous peoples’ movements are, of course, sim- 

ilar in certain respects to anti-essentialist critiques that are the staple of cultural 
studies and contemporary anthropology: But the major difference is that Kuper’s 
anti-essentialist critique does not take questions of power and inequality suffi- 

ciently seriously. It requires a tremendous stretch of the imagination to compare the 

’strategic essentialism’ of NGOs and social movements involved in the Ckhomani 

San land claim with the apartheid state’s social engineering policies that resulted 
in massive social suffering, displacement and political repression in South Africa’s 
ethnic homelands. Whereas activists and NGOs regularly resort to ’benign’ forms 

of strategic essentialism when they represent their clients - female subsistence 
farmers, female-headed households, the poor, the illiterate, indigenous people, 
and so on - these forms of essentialism are of a radically different order to the 

state violence of apartheid social engineering and ethnic cleansing in the Balkans, 

Rwanda or elsewhere. 
Contrary to Kuper’s claims, the two chapters in this book on indigenous land 

and cultural struggles suggest that these constructions of identity by NGOs, activ- 

ists and indigenous peoples are not in themselves inherently undemocratic or 
’politically dangerous’. Neither are they necessarily incompatible with ’rights’. 

Instead these forms of identity politics often demonstrate a self-conscious reflexiv- 

ity and ironic engagement with the complexities, ambiguities, cultural hybridities 
and contradictions that characterise the everyday experiences of marginalised 

indigenous peoples. Indigenous peoples are regularly required by courts, donors, 
governments, tourists and anthropologists to conform to these hegemonic logics of 
cultural authenticity; this may explain why they and their NGO and activist allies 

are obliged to play the ’essentialising game’. Yet, deploying these forms of strategic 
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This chapter, as the others that follow, draws attention to the complex ways in 

which NGO and social movement activists grapple with the competing and situ- 
ational logics of ’rights talk’ and communitarian conceptions of belonging and 
indigeneity. It also focuses on the ways in which indigenous communities draw on 

’things modem’ - for instance, state welfare payments, casino royalties and so on 

- to reconstitute themselves as indigenous peoples. As Marshall Sahlins (1999: ix) 
notes, the survival of indigenous peoples is often dependent on modem means of 

production, transportation and communication that they pay for with money acquired 

from public transfer payments, resource royalties, wage labour, or commercial fish- 
ing. Rather than being swallowed up by the homogenising forces of modernity 
and globalisation, however, many of them recast their dependencies on modem 
resources and means of production in order to reconstitute their own cultural ideas 

and practices (1999: ix). Similarly, indigenous groups all over the world are drawing 
on the resources of a global civil society to reconstitute themselves as ’traditional 
communities’. Although such processes of cultural reinvention and reconstitution 
are usually characterised by contradictions and inconsistencies, donors and states 

often expect these communities seamlessly to perform coherent identities as both 

Late Stone Age survivors and modem citizens of the nation-state (see Chapter 3). 

More anthropological conundrums: critical reflections on ’staged ethnicity’ 
During the 1980s, anti-apartheid activists focused on populist class-based forms 

of political mobilisation and popular land straggles rather than on cultural strug- 
gles. Intellectuals on the popular left also tended to be dismissive of such cultural 
straggles (see Boonzaier and Sharp 1993; Mafeje 1971; Magubane 1973). From 
this neo-Marxist perspective, ethnicity and tribalism constituted forms of ’false 

consciousness’ promoted by the architects of Pretoria’s homelands and Separate 
Development (Bantustan) policies. With the end of apartheid, ’ethnicity’ and ’race’ 
replaced ’class’ as the keywords of the new official political discourse, and NGOs 

and indigenous peoples’ organisations began to promote self-determination and 
cultural rights for indigenous peoples. It was in this changing political and intel- 
lectual universe that indigenous Nama, San, and Griqua ethnic revitalisation 

movements took place (see Chapter 3). 
In the late 1980s and early 1990s, when discourses on indigeneity first began 

to surface in the Northern Cape Province, Emile Boonzaier and John Sharp (1994) 
turned to a constructivist approach to make sense of this dramatic reinvention of 

Nama identity. Nama ’ethnic revitalisation’ was analysed by Boonzaier and Sharp 
(1994) as ’staged ethnicity’ in which carefully controlled and rationally considered 

performances of Nama identity were part of a repertoire of tactics deployed during 
the course of land struggles in Namaqualand. In other words, these claims to a Nama 
past buttressed their legal claims to land in the Reserves. Boonzaier and Sharp 
supported this argument with their observation that historical legacies of racial 

discrimination, Christian missionlsation and European domination, explained 
why, until quite recently, Nama history and identity had been so thoroughly sub- 
merged. This arzument seemed to be confirmed by the apparent disappearance of 
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~oonzaier and Sharp’s (1994) analysis implied that behind the Nama mask lies 

true face of the assimilated, Westernised and missionised Coloured. However, 
; perspective failed to acknowledge that cultural hybridity, fragmentation and 
onsistency constituted the subaltern condition. The hybrid culture of today’s 

ioured descendants of the Nama is testimony to the devastation of colonial 

~quest and domination. This historical experience rendered them incapable of 
~ducing the coherent and totalising narratives that are believed to characterise 

~stern histories. In other words, whereas ’the W~st’ is seen to have consistent 

d convincing history, all the subaltern can aspire to are fragmented fables, 
igin myths, invented traditions and staged ethnicities. It is precisely because 
their shattering encounters with Western domination and ethnocide that the 

~ltural worlds of Namaqualanders consist of tYagments, re-inventions, incoher- 
~ce, disjunctures, silences and hybridity (see Erlmann 1992; Serematakis 1991). 
his condition reflects and contains the traces and embodied evidence of Nama 
istorical experience." It was precisely by drawing on this shattering historical 
xperience of colonial conquest that the UDF and ANC activists, discussed later 
i this chapter, were able to reinvent notions of indigenous identity alongside the 
ationalist discourses of the liberation struggle. 

Boonzaier and Sharp’s analysis also failed to acknowledge that while the public 

raging of Nama identity may emerge and recede depending on the political exi- 
encies of the day, Nama memory is also located beyond the domain of public, 
.olitical life. Fragments of Nama memory" inhabit the marginal spaces of everyday 

ocial practices, not only the centre-stage of public political arenas. Indeed, it is in 
:lese ’off-stage’ acts of memory, in the silent shadows of every, day life, that we are 
ikely to find the more deeply inscribed traces of the Nama past. For instance, the 

mditional structures or matfieshuise (mat huts) at the stock posts @eeposte), the 
mgments of Nama language that are still spoken, the family genealogies and oral 
arratives, all retain traces of these phmdered subaltern identities. These frag- 

rants and traces of memory are sometimes recovered and enter the public sphere, 
s was the case following the court victory and again in the ANC campaigns in the 
un-up to the April 1994 national elections. 

If ambivalence, fragmentation and hybridity are testimony to subaltern experi- 

nees of domination, then surely the recovery of these fractured identities is more 
ban simply an instrumentalist act, more than a shrewd and calculated perfor- 
mance of an aboriginal past while living a Westernised and modern present; it is 

,oth instrumental and culturally ’authentic’ in its reflection of ongoing processes 
f making meaning of the past. Indeed, it is not a forgery but an act of recuperation 
nd memory. The hybrid appearance of contemporary Nama identity narratives 

¢ith their amalgam of ’modem’ and ’traditional’ features reflects the condition 
,f cultural fragmentation that is experienced by subaltern groups elsewhere (see 
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Serematakis 1991: 2). The public performances of reclaiming Nama identity were 

part of a repertoire of cultural and symbolic acts attempting to revive and recover 
memory. That they were stage-managed and reflected the exigencies of contem- 
porary land struggles in no way rendered them culturally less authentic. Activists 

and NGO workers involved in these land struggles, as well as those involved in 
the -~khomani San land claim discussed in Chapter 3, understood this very well. 

They also recognised that performing traditional Nama identity did not preclude 

participating in rights-based struggles over land and citizenship. 
The Nama and San case studies suggest that it is extremely unlikely that the 

’benign essentialism’ and ’staged ethnicity’ promoted by indigenous rights NGOs 
and activists constitute a fundamental threat to democracy, as Kuper would have 
us believe. It is therefore highly inappropriate to compare ckhomani San and Inuit 

identity politics to the violent outbursts of ethno-nationalism, racism, and xeno- 
phobia in parts of Europe and Africa. Nonetheless, advocating indigenous Nama 

identity created real dilemmas for Namaqualand-based NGOs and activists com- 
mitted to liberal democratic principles. Section 2 of the chapter explores these 
democratic dilemmas in relation to the attempts by NGOs and activists to reinvent 
and revive Nama cultural identity in Namaqualand’s former Coloured reserves. It 
investigates the ambiguities and contradictions of the indigenous identity politics 

promoted by these NGOs and activists. It also a~’gues that this mobilisation of Nama 
ethnicity in Namaqualand challenges claims that it is purely rationak instrumental 
or cynical, or that it is simply the recuperation of cultural memory for its own sake. 
Instead, it would seem that such processes cannot be reduced to singular logics, 

motivations and intentions. Instead, they reflect the ongoing, and historically situ- 
ated, reworking of individual and collective political and cultural processes. 

Section 2 - NGOs and activists in Namaqualand’s 

Coloured Reserves 

Bounded by the Atlantic Ocean to the west and by the Gariep River to the north 

and bordering on Namibia, Namaqualand falls within the Northern Cape Province, 

a province with an underdeveloped economic base and the lowest gross domestic 
product of all the provinces in South Africa. Its economy is dominated by mining 
and agriculture. The prnvince suffers high levels of poverty, unemployment, crime 
and violence and infant mortality. 

The Namaqualand region is home to six ’Coloured’ communal areas - reserves 
that were designated for people classified as Coloured by the apartheid govern- 
ment.: Namaqualand is a sparsely populated, semi-arid region of 47,700 square 

kilometres and comprises 14 small urban senlements, six Coloured rural areas (the 
Reserves) and vast tracts of white-owned and mining company land. Almost 50 
per cent of the population is employed on the diamond and copper mines, while 9 
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per cent are farm labourers on white farms (Steyn 1989: 416). However, fluctuat- 

ions in recent years in the copper mining industry, have meant that workers are peri- 
odically retrenched in large numbers, and the situation has been exacerbated by 

the closure of smaller mines. In addition, a significant section of the population is 
employed in the service and manufacturing sectors of the Western Cape as migrant 

labourers. Many Namaqualand residents, including absent migrant labourers, 

derive income from the land, primarily as livestock farmers. While wheat, barley, 
rye and oats are grown, the backbone of the agricultural economy is small stock, 

goats and sheep, for example. The communal land tenure system in Namaqualand’s 
Reserves has meant that residents have guaranteed access to grazing and arable 

land. This has provided security for migrant workers who continue to depend on 
the Reserve, both as a place to retire to and as a safety net in the event of retrench- 

ment. 
Many of the inhabitants of Namaqualand are descended from Khoikhoi peoples 

who have lived in the region for over a thousand years. The history, of land disposses- 

sion in Namaqualand can be traced to the two Khoikhoi/Dutch wars in 1658-1660 

and 1637-1677, and a smallpox epidemic in 1713 that devastated the population 
(see Boonzaier 1987; Sharp 1977; Steyn 1989). In 1816, Rev. Barnabas Shaw of 
the Methodist Missionary Society established a mission station in Leliefontein at 

a time when trekboers (migratory. farmers of Dutch settler origin) were encroaching 
onto Namaqua territo~. It provided the indigenous population with some degree 
of protection from the trekboers. In 1909 the Mission Station and Reserves Act 
established the Reserves as communal areas in which tax-paying indigenous Nama 

people were entitled to graze their animals and cultivate their fields. 
The carving up of the communal areas through the development of individual 

plots or ’economic units’ in the 1980s, initiated intense conflict between a relatively 
small group of ’modernisers’ who supported individual tenure, and a considerably 
larger group of communal farmers who demanded the retention of the commu- 
nal tenure regime. While the modernisers claimed that individual tenure was a 
solution to perceived overgrazing and environmental degradation in the Reserves, 
Leliefontein farmers, together with their NGO and civic activist allies, responded 
by taking the matter to the Supreme Court in 1988. As a result, communal tenure 
was reinstated throughout Namaqualand’s Reserves. 

The economic units proposal had been the outcome of government attempts to 
promote the growth of a class of better off, educated, small-scale, commercial farm- 
ers. Unschooled communal farmers, by contrast, were represented by the apartheid 

government as environmentally destructive, unproductive and an obstacle to mod- 
ernlsation. Whereas the more schooled and wealthier advocates of individual tenure 
relied upon discourses of modernisation, individual competition and self-reliance, 

their opponents (for example, communal farmers, activists, NGOs and human 
rights lawyers) drew on indigenous (Nama) land claims and discourses on legality, 
citizenship, rights, democracy and the national liberation struggle. By focusing on 
fears of land dispossession they addressed the needs of the less educated majority 
nf cnrnrnunnl f~rmer.~ r~ther than the schooled elite who traditionally dominated 
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Proponents of private property, individual tenure and ’progress’ 

In my interviews with Leliefontein residents in 1994 in the run-up to South Afri- 

ca’s first democratic elections, it became clear that those who reclaimed this 

indigenous Nama history, and identity were perceived to be backward-looking 

traditionalists by the more educated and better-off local residents who embra- 

ced a ’modern’ identity as Afrikaans-speaking Christian Coloureds. Proponents of 

individual tenure and modernisation in the Reserves argued that communal far- 

ming was outmoded, unproductive and environmentally destructive. Communal 

farming, they claimed, was an obstacle to ’progress’ and ’development.’ They also 

claimed that Namaqualanders were for the most part thoroughly assimilated and 

that their claims to a Nama cultural identity were therefore inauthentic, inconsis- 

tent and opportunistic (see below). This construction of a ’Great Divide’ between 

tradition and modernity was reproduced ’from above’ by the apartheid state as 

well as ’from below’ by better-off farmers seeking access to grazing land through 

the privatisation of the commons. Chapter 3 discusses a similar divide between 

’traditionalists’ and ’western bushmen’ that surfaced during the post-settlement 

phase of the ~khomani San land claim. 

Advocates of the need for the modemisation of Namaqualand agriculture included 

’Hannes Stair’,~ a retired school p~ncipal. For him both Nama culture and communal 

tenure were obstacles to progress and modernity. Smit substantiated his ar~ment 

by referring to the i~uentlal Theron Commission, an apaaheid government repoa 

that detailed socio-economic conditions in Namaqualand ~ Rese~es, as well as anthro- 

pologist Oscar Lewis~ influential ’culture of pove~y’ thesis. These development 

ideas were woven into the fabric of locally-embedded religious discourses on indivi- 

duality and Ch~stian selbreliance, dignity and self-development. Smit represented 

individual tenure as the antithesis of communal prope~y regimes where dependency 

on cha~ty and protection from competition were cultivated and reproduced. 

~e argument (in the early 1980s) was thai people shm~ld get rid of the emumm~al system, 
because it was of no advantage. But people als~ realised fl~at the comnmnal system is ~radi- 

tional and it is part ~f the cult~re of our people. It is therefore n~t somelhh~g ~’]~ieh ~an simply 
be eliminated ... There is something else tha~ rea/~y obstructs the deveh~pment of our com- 
munity, and it is fl~e culture of poverty which has, over the years, become part of the tradition 
and lifestyle of our people. If we think that this situation has been given t~ us by God and 
you do not see a better situation fi~r yourseff, then ym~ jnst accept it. We h~q~e that thr~,ugh 
improved education people will escape the spiral of poverty and depender~ee ... A human 
being therefi~re should be responsible for his own pr~gress at~d this will give him integrity 

and self-respect. The human being shtmld not have to achieve progress through charity, but 
by himself with assislance from others. (Interview with H. Stair, March 1994) 

Meanwhile, Hannes Smit dismissed Nama identity as not being particularly impor- 
tant in the daily lives of ordinary Leliefontein residents. Echoing the Boonzaier 
and Sharp’s (1994) conception of ’staged ethnicity’, he argued that most Leliefon- 
rein people were ’modern’, and ’Western’, and that the emphasis on Nama identity 
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in the late 1980s had merely been a short-term tactical manoeuvre to buttress 
claims to land during the 1988 court case, after which Nama identity vanished 

from public discourse: 

HS: - The fact that they are Namas has nt~t been emphasised of late. It is not one of the 

important things anymore. I have li.stened to fveople in our meetings ant] you don’t hear it 

anymore. It has been emphasised a lot when they were still fighting the economic units~ They 

were also proud when the law3"er said to them ’Namas, now you have your land back. The u e 

of the word Nama is not necessary anymore. They are not proud anymore that they are Nama. 

They are aware t~f fashion these days and now the mini [skirt] is out, it has really disappeared. 

You will h~r instance still get so~aeone like Japie Bekeur who is one of the big fighters for the 

rights of the Nart~a, but he is already an old man. The youngsters do not emphasise that factor 

abont being Nama. 
SR: - Are they embarrassed about their Nama aneestry? 

HS: - It seems as if this has been a natural death. 3g~ere are a lot of things which just disap- 

pear fr~m~ life withtmt anybody being aware of it. It seems as if the Nama story does not fit into 

the present situati~n anymt~re. 
(Interview with H. Stair, March !.994) 

According to Smit, the younger generations were modernising and striving to secure 
freehold plots in the cities. This modern orientation, he argued, would eventually 
trickle down to their tra&t~onahst parents m rural Namaqualand. This representa- 

tion of a linear and teleological progression led Smit to conclude that ~stern-style 
capitalism and individual ownership of land would prevail in the end. 

A modern, Western person believes he needs a title deed for a piece tff land. Our children are 

alst~ struggling in the cities to get a piece of land, while we here are saying no to an opportu- 

nity t~ buy the land ... In Cape Town, if your neighbour has more money than you, he can buy 

your plot fr~m~ you. This is a principle of ynur democratic capitalism of your Western lifestyle. 

If we want to have the dem~eracy ~f the Western-world we will have to take the other things 

as well. (Interview with H. Smit, March 1994) 

These narratives of Nama backwardness conform to the taken-for-granted belief 

that indigenous, minority, or Third World people who display a desire to retain 

or reclaim aspects of their cultural past constitute an obstacle to development, 
modernisation and progress.’~ This was endorsed by local Namaqualand elites, 

who viewed the reclaiming of Nama identity in the 1990s, as well as opposition 

to the privatisation of the commons, as expressions of peasant conservatism and 
backward traditionalism."’ However, whereas Smit made a sharp contrast between 

tradition and modernity, and anticipated the inexorable march of capitalism as the 

It has als~ been widely noted throughout Africa that policy-makers anti practitioners regularly refer to 

concepts such as Hardin~ ’tragedy of ~be commons’ thesis, or to Melville Herskovits’ characterisation of 

commu~ml pastoralists in terms of the East At~ican ’cattle complex’, to suppo~ their claims that adherence 

to traditions such a~ communal tenure, or the ’irrational’ attachment to cattle, inevitabl~ results in eco- 
nomically unpro, luetive aml ecologically ,lest~ctive agriculture. ~ese development na~atives acquire 

their meaning and salience by drawing on the rhetoric of a ’Greal Divide’ between m~te~ity and tradition that results in the denial or elision of the hyhrld character of ma~y cnmem~ra~ Kfriean identities. 

;~i!,~ ~uments ahont Nama backwardness were helng used to justify the 
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final act of this process of development, local responses to economic units were in 

fact far more diverse. 

Activist conceptions of rights and culture in NamaquaMnd’s Reserves 
Anti-apartheid and NGO activists mobilised ideas about indigenous Nama iden- 

tity to challenge state-driven attempts to privatise the commons in Namaqualand’s 
Reserves. These activist interventions challenged ’Great Divide’ thinking by splic- 

ing local understandings of indigenous Nama identity and historical experience 
onto a modern African nationalist canvas. This connected Nama identity politics 

to both popular land struggles elsewhere in South Africa as well as to the national 
liberation strnggle for democratic rights, in their mobilisation of Nama cultural 

identity in the course of land struggles in Namaqualand, civic activists and NGOs 

also anticipated the emergence of global indigenous movements that were to take 

hold in the Northern Cape Province in the latter half of the 1990s amongst people 

claiming Khoi and San ancestry. 
Ideas about Nama cultural identity were mobilised by activists within the con- 

text of modern Christian Coloured communities whose memories of their Nama 
past were in many cases submerged and silent. In addition, the Leliefontein civic 
activists and NGO development workers who brokered and re-invented these 
ideas about Nama tradition were themselves implicated and enmeshed within 

liberal modernist discourses and development narratives about linear progress. 
They were located within structurally ambiguous positions as cultural brokers who 

mediated qocal’ conceptions of indigenous Nama identity and global discourses 
of development, democracy and progress. This rendered them susceptible to the 

development ideas advocated by their opponents. For example, while the activists 
drew on Nama tradition in the 1980s to fight for the reinstatement of communal 

tenure, they were also sympathetic to development narratives about the alleged 
ecological destructiveness and unproductive nature of communal livestock systems 

(see Robins 1994). 
In an interview in 1992, ’Manie Cloete’, a 38-year-old trade unionist and UDF 

activist who had been involved in the anti-economic units struggles in the 1980s, 

stated that he was proud of his Nama ancestry. YeL Cloete believed that now that 

communal tenure had been reinstated, traditional farmers had to be educated in 

order to become modern and market-orientated. 

I think that if people are market-orientated pe~ple can get nn>re money [from livestock]. 

People should also get education nn h~w to be a farmer becanse m~r ~ople ~[ill depend on 

traditional ways and means, which I think was actually a good method of doing these things 

in the past. But n~w thin~s have changed. I mean, we don’t get the an~otmt of rainfall anymore 

that we ased to get in the area. And als~ there are more and more subsistence farmers, which 

means that there’s this thing ~ff ~vergrazin$ ... People don’t care about the quality nf their 

stock so that even if you say you’re going to be market-orientated you also need to be quality 

.rientated, yo~ see. (Interview with M. Cloete, Febma~ 1~) 
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Given their own position as agents of development and liberal modernism at the 
margins of the new state, civic activists such as Manic Cloete increasingly found 

themselves advocating development ideas and practices, such as destocking and 
fenced paddocks, as well as liberal democratic conceptions of individual rights 

and freedom of movement, that contradicted and conflicted with those of their 
rural constituencies)~ They were drawn to the modemising agendas of those who 

wished to privatise the commons in order to commercialise agriculture. The chang- 
ing circumstances of post-apartheid South Africa gave credence and legitimacy to 

these liberal modernist agendas. These dilemmas were heightened by the recruit- 
ment of many former anti-apartheid and NGO activists into the state bureaucracy 

and development institutions. This created considerable ambiguity amongst activ- 

ists concerning the value of indigenous knowledge and traditional practices which 
seemed to contradict the development orthodoxies and democratic credos of mod- 

ernising ANC elites who were waiting on the sidelines of the new state. 
The following section examines how identity narratives mediated access to land 

in Namaqualand in the 1980s and 1990so It investigates how these narratives incor- 

porated and reflected upon the social categories of class, occupation, language, and 
religion, and related these to ideas about Coloured, Nama and Black identities. It 

will also examine the parameters and limits within which social identities were 
constructed and contested during the course of land struggles and political mobili- 
sation by activists. While Nama identity narratives and the non-racial nationalist 

discourses of the ANC mediated by the activists appeared to take hold during the 

height of the land struggles of the late 1980s and 1990s, it is clear that a modern, 
conservative Christian Coloured identity continued to provide an extremely power- 

ful sense of belonging and aspiration for many Namaqualanders. 

Activist reflections on race, cktss and Nama identity 

Coloured identity in Namaqualand has to be understood within the historical con- 

text of colonial conquest, missionisation, miscegenatiom apartheid and discourses 
of nation-building following the April 1994 elections. Coloured Namaqualanders 
have come to inhabit multiple and shifting identities as Nama (Khoi) Coloureds, 

Basters (people of mixed ancestry - European, Khoi-San, Tswana), Blacks and 

Bruin Afrikaners (Brown Afrikaners). In terms of apartheid’s racial classification 

grid, only Coloureds qualified to live in Namaqualand’s Reserves. However, with 
the end of apartheid and the rise to power of an ANC Government committed to non- 
racialism, the status of these areas as ’Coloured Reserves’ has been challenged. 

Manic Cloete spoke from multiple subject positions as a Namaqualander, civic 
activist, trade unionist and member of the ANC. His trade union background led 

him to view the land struggles of the 1980s as a class struggle between relatively 
well-off teachers, business people and local government officials on the one side, 

Grazing schemes in communal areas ~hal deploy lbneed padd.eks are notorious tbr the ,’onflicts over 

grazing righls dml they engender. In additi~m, the findings of range ecologists suggesl Ihal teneed pad- 

dot’ks are often inappropriale in semi-arid environmenls since tkey obslruel the flexibility t~t’ Iivestt~ck 

movemenl in a eonlexl where key browse resources are widely dispersed across t!~e landscape both 

,,d]v l~ :~ roanh the~o inlervenllons often collide with ’lradilional’ ~razing patterns 
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and activists and communal farmers on the other. 

Ja, within these [Namaqualand] c~mmmnities there is what you could call a class struggle. 

The people in the eomnumities don’t m~derstand ~he thing as class struggle, but they know 

that our leachers and business people practice apartheid here. Ill have a slmp, or Fm earning 

a good sala~ and 1 have a big house and a car. I will tell my kids not to g~ and play with those 

[other] khls because they are not rich. We also find that the wealthy people align themselves 

with the National Party because they believe II~at when the ANC takes over, their cars and 

lmuses will be taken away from them. It is also this sector of the c~,mmunily that pays their 

taxes to the Board. Some ~f them are quite influential, because some of them are [school] 

principals and so on. (Interview with M. Cloete, Februa~ 1~4) 

Dieter Smit, a 33-year-old NamaquaIand-born civic activist, also understood the 
land struggles in class and occupational terms. As a Leliefontein schoolteacher in 

the 1980s, Pieter Smit associated with well-educated and better-off residents who, 
in many cases, also happened to be economic-unit owners. His opposition to the 

economic units influenced him to leave teaching and devote his energy to working 
full-time as a civic activist and development worker. 

Poverty was part ~f my life as a citizen of Leliefomein; nobody is rich here. There was an 

increase in poverly [and] in diseases like TB. So working in the eomnmnity made me aware of 

their pmblen~s. And I joined them in their s~ruggle [against economic units]. One part of the 

eommunily accepted me because I was a leacher who had a [respected] job in the community, 

and people looked up to me. The poorer people ~fien see teachers, not quite as the enemy, but 

as people to be afraid oL and wh~ d~ not freely talk to them. The rieher guys. those with a little 

bit more money than the rest, aecept you as their ally. It was those pe~ple who had ee~momic 

units. They were my friends [yet] my persmml feeling was that the eeonomic units system was 

not fair. (Interview with P. Stair, March 1994) 

While activists such as Pieter Smit had hoped that participation in the land strug- 

gles of the 1980s and early 1990s would encourage Namaqualanders to support the 
objectives of the national liberation struggle, non-racialism and the class-based 

politics of the trade union movement, this did not seem to be happening. For the 
vast majority of Namaqualanders, local land struggles were divorced from national 

and class politics and instead took on a highly parochial character. 

Not everyone here is interested in what is going on nationally. But if what is decided on the 

national .r even regimial level is against their interests, they will stated up as one man and 

fight that issue. They aren’t interested in the nati~mal struggle fi~r liberation. They always ask. 

’Whal’s going ,,n with these Black people? Why do they kill each other? Why don’t they live 

in peace’?’ Bul the Namaqualanders have had lheir ~wn struggles. (Interview with R Stair. 

March 1994) 

Both Pieter Smit and Manie Cloete were activists committed to the ANC’s ideolo- 

gies of non-racialism and liberal modernism, but this did not prevent them from 
also being drawn to a Nama past and a Nama cuhural identity. Their challenge 
was to somehow wed these ethnic particularist identities to the ANC’s liberal 
democratic political project. Cloete identified as a Namaqualander and an ’ANC 
person,’ but also took pride in his Baster and Khoi ancestry: 

MC: - Basically. a Baster is a ehild ,,f a Nalna and a White pers.n. In all these years there’s 
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you’re not having these Khoi features, ymi’re not a Nama. It’s very interesting to sit down with 

people and actually ask them, ’How do you know that I am a Baster or a Khoi?’ Then also 

your hair and colour of your eyes and these things will also play a role, you see ... For myself, 

I identify myself as being a Namaqualander. This thing about Baster and Khoi is nnt so 

important for me. I mean, my mother was a Ba,~ter and my father originated from Khoi. So I 

don’t have a problem. For me, I can go to Nama people and they will accept me. I can go to 

Baster people and sometimes I get more problems from them. Sometimes there’s more accept- 

ance from the so-called Narua people than frmn the Baster people due to the fact that I’m also 

a prominent ANC person. So I sometimes am mnre accepted by the Nama people because I 

identify myself with their probIems, with their experiences. While ym~r sort of B~ter people 

see themselves as an elite group of people. 

SR: - Are you proud of being Nama? 

MC: - Ja. The thing_that I’d really like to do in future is learn Nama. But the Nama language 

is only spoken by a few people. 

(Interview with M. Clnete, February 1994) 

While activists such as Cloete were drawn to a Nama identity, they were wary of 
Namaqualanders’ parochialism, racism and ethnic exclusivism, attitudes which 
clashed with the ANC’s ’non-racial’ liberal modernism. Despite an apparent nos- 
talgia for a lost Nama language and culture, activists such as Manic Cloete and 
Pieter Smit defined themselves first and foremost as South Africans and mem- 
bers of the ANC, a non-racial political organisation with both liberal and socialist 
ideological orientations. They had anticipated and hoped that political mobilisa- 
tion around popular land struggles would bring Namaqualand’s Nama Coloured 
residents closer to Black South Africans and the ANC. However, they found that 
events of the 1980s and 1990s had in fact reinforced parochialism and ’insiderism’. 
Divisions between insider burghers (citizens, that is Coloured Namaqualanders) 
and inkomers (White, Black or Coloured outsiders) remained, and in response to 
the uncertainty of the 1990s, local Coloured elites were again calling for individ- 
ual tenure, this time to pre-empt possible plans to open the Reserves to landless 
Blacks (i.e. Africans). As a result, many Namaqualanders continued to fear that 
the Reser~-es would be ’invaded’ by Blacks. 

Prior to 1990, non-Coloureds had to obtain permits in order to visit the Reserves. 
Manie Cloete believed that fear and mistrust of inkomers, especially Black South 
Africans, had intensified with the demise of apartheid. 

People are even having a problem with White people (coming here). We discussed this with 

our civic earlier last year, when the Councils wanted the land to be resem’ed fi~r Cohmred 

people. They actually sent resolutions to the land conference, also to the House of Repre- 

sentatives. They demanded that the so-called Reserves must be kept fi~r so-called Coloured 

people. And we had this debate. Some of our kids go to Cape T~wn or Johannesburg, and meet 

a White man or White girl, or a Black man or a Black girl, and they fall iu love, and want to 

get married. Now what is the position then going to be? Must I then allow my daughter to bring 

a Black husband to Concordia [Reserve] or whatever the case should be? Sn these things are 

taking place in practice. Everyday people are staffing to realise that this is not something that 

we are going to stop ... The civics [must] educate people that if a Black man or a White man 

wants to come and stay in Concordia, he’s welcome. But he must just fall in with the norms 
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don’t want someone to come in and bny a big piece of land because we want to keep it as 

communal. So if someone, never mind his colour, wants to come and stay in Concordia, he 

must just fit in with the norms that we practise in tl~e community. (Interview with M. Ch~ete, 

Febn+ary 1994) 

Given the freedom of movement provisions in the post-apartheid Constitution, 

Namaqualanders are unable to deny Black Africans the right to settle in the former 
Coloured Reserves. Yet, in the early 1990s the prospect of an influx of Blacks into 
the area generated considerable debate and trepidation. Proponents of individual 
tenure responded to this new situation by calling for tenure reform as a means 
of protecting and securing land owned by Namaqualanders from possible future 
claims of Black settlers. Cloete challenged rnmours of a ’black invasion’ yet they 
kept resurfacing. His own experiences as a UDF activist made him familiar and 
comfortable with the ideology of non-racialism, and, as a trade union organiser, he 
envisaged the possibility of Black and Coloured working-class solidarity. Yet, his 
upbringing in Namaqualand forced him to confront the reality and resilience of 
Coloured identity and of local discourses on racial difference. 

You see, most of the communities in Namaqualand are Afrikaans-speaking, and also becanse 

of apartheid Blacks used to live in compounds. For example, when I was a little kid, when 

I nsed t~ be a bit nanghty my mother wonld tell me, ’Look, ~h~ar kom die kaffir e~t die k~ff~r 

gaanjou rang’ (here comes the kaffir and he’s going to catch you). So as from childhJ,od we 

were actually scared of Africans. [Then] what happened was that in the uni~ms it was not s,~ 

difficult to get the penple to understand what racism was about. Because, I mean, Blacks and 

Coloureds used t~ work together. They used t~ receive the same treatment fr~m~ the company, 

although the Black people received much harsher treatment. But there was this relatim~ship 

between Coloured workers and Black workers, [whn] are actually ,,ften fluent in Afrikaans. 

If you go to De Beers mines and you ask Black w~rke~ how long they have been working 

there, they will say up to 20 or 25 years. So there’s this relationship ... Bnt some of our people 

are even more racist than Whites. Actually, it will be a long struggle and long fight 1~ educate 

people [that] we’re all human beings ... Education is going tn play an important role. (Inter- 

view with M. Clnete, Febroary 1994) 

Activist mediations of ide~ttity politics during the transitio~t to democracy 
During the 1994 elections ANC activists focused on fusing accounts of Nama colo- 
nial conquest and land dispossession with a national liberation narrative. ’Chris 
September’, a Coloured, ANC activist, addressed questions of Nama cultural iden- 
tity, colonialism and apartheid at a meeting in 1994 to launch a Namaqualand ANC 
branch. In his speech he constructed an elaborate web of cultural and historical 
connections between the experiences of oppression of Black South Africans and 
the history of the Nama, Khoikhoi and San. The audience were mostly Namaqua- 
landers many of whom had over the years co~ne to see themselves as Coloureds, 
Bruin Mense or Bruin Afrikaners. Despite these experiences of fragmentation and 
cultural amnesia, September sought to resuscitate historical memory of a Khoikhoi 
past and provide a coherent anti-colonial narrative that would have salience for 
both Namaqualanders and the ANC. 

have suffered a t~reat iniustice dnrin,_, the venr~ ,~f .nnnrth,~i,I .... 1 ,.,,1,,,~;~1; .... \~,,~,1 ........ 
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them ~me. We lost our language. In the old Khoikhoi language there were about 20 dialects 

or reginna! languages which we spoke with 16 clicks ... The Xhosa people got their clicks 

from us ... The White people came. They took our language away from us, and with that they 

took the greatest part of our culture from us. The second thing they took was our land. In the 

old Khoiklmi tradition no person owned land... The land belonged to all of us. (Speech by C. 

September, March 1994) 

September then went on to provide a history of the Khoikhoi and San people and 
described how slavery, colonialism and apartheid had destroyed their religion, 

culture and language. His account of the legacy of colonial conquest attempted 

to revive collective memory amongst a people who appeared to have lost sight of 
their Nama identity and Nama past. It sought to reinvent a local Nama identity and 

splice it onto a national liberation narrative. 

People like to say that the Khoikhoi people who lived around here had never known God 
and his commandments. Maybe we didn’t have their beautiful churches and their bibles. But 
our people knew God. ~qmt was the name of our G~ and is still the name of our G~d. Now 
when you are ruined and have lust your religion you become Na!wu, which means we were 
finished, and there was nothing left of us. And then the church came and saved us from being 
Na!wu, and made us people again. The reason why I am sketching this for you, my brothers 
and sisters, comrades, is so that 1 can tell you that the struggle against ... injustice isn’t a 
struggle which began yesterday. It is a struggle which began when we lost our culture and our 
land, when we lnst our cattle, when we lost our humanity. And that’s what happened when 
they came to take over our land. (Speech by C. September. February 1994) 

The rest of September’s speech was concerned with an indictment of racism and 

exploitation, explaining why the ANC launched the armed struggle, allaying fears 
that the communist influence in the ANC was a threat to religious freedom, and 

assuring Namaqualand residents that the Bill of Rights protected the property, cul- 
tural, religious and language rights of all citizens: ’So should someone call you a 
Hotnot [Hottentot!,~2 you can take him to court’. He also assured everyone present 

that no outsiders (inkomers) had a right to interfere in local agriculture and land 
matters: ’Nobody will touch our ground. No one touches our herds.’ September’s 
speech had spliced together Nama, Coloured and religious themes and identities 
and incorporated these into a coherent national liberation narrative. This hybrid 
discursive framing no doubt contributed to the success of ANC and NGO activists 

in the land struggles of the 1980s, as well as the ANC Northern Cape victories in 
national and local government elections since 1994. 

The reinvention of Nama identity in Leliefontein in the early 1990s seemed to 

some to have been a short-lived tactical move deployed by UDF and ANC activ- 
ists and communal farmers for the purpose of litigation and mobilisation for the 
1994 national elections. Yet, two decades later, there was still an indigenous rights 
movement in South Africa. The public performances of Nama identity in the 1980s 
and 1990s also appear at first glance to be a variation of Hobsbawm and Ranger’s 
(1983) ’invention of tradition’ thesis. However, these ’Nama inventions’ emerged 
from dialogic encounters between NGO and activist cultural brokers and commu- 

A ’f,-,,m ~hnv,~’ (~ee .leannerat 1995). 

" I 
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In other words, the Namaqualand case could be seen as an example that high- 
lights the agency and creativity of those for whom traditions are usually seen to be 

’invented’. 

Aspects of this form of cultural invention could perhaps best be described as a 
form of strategic essentialism from below. This does not mean, however, that these 
’invented traditions’ were simply forgeries or faked copies of originals deployed for 

purely instrumental purposes. Instead, their resuffacing in the 1980s and 1990s 
land struggles reflected the fragmentation, disjunctures, hybridity and absences of 

the subaltern condition. The discrepancies, gaps and silences were themselves the 
products of colonial and apartheid violence and domination. It was indeed these 
buried transcripts of the past that the ANC activist, Chris September, excavated 

and brought to the surface in his election campaign speech in Namaqualand in 
1994. September’s speech wove a discursive thread between these traces of’local’ 

Nama historical experience and the broader contours of a modernist national 
liberation struggle. 

Prior to the elections, Namaqualanders were represented by journalists and 

pollsters as Coloured Christian conservatives.~’~ In terms of these representations, 
they not only shared a common language and cultural identity with White Afri- 

kaners, but were equally suspicious and racist towards Black Africans (Mail & 

Guardian, 13 May 1994). While there may have been some substance to aspects of 
this portrayal, it failed to account for the fact that many Coloured Namaqualanders, 
especially those in the northern parts of the Richtersveld, voted for the ANC and 
identified with the national liberation narrative. The ANC’s electoral successes in 

the Northern Cape since 1994 were probably due to the support that NGOs and 
community-based organisations, aligned with the United Democratic Front (now 

the ANC) gave to poorer communal farmers in the land struggles discussed in this 

chapter. The vast tracts of land redistributed to communal farmers by the ANC 

government during the first decade of democracy no doubt also played a significant 
role in these electoral successes. These successes were also due to the intimate 
connections that anti-apartheid activists and NGOs were able to forge between 

Nama and Black South African historical experiences of land, linguistic and 
cultural dispossession. 

Conc|usion 

During the land struggles of the 1980s, the mobilisation of Nama identity of 
necessity took on an inclusive character (see Boonzaier 1996; Sharp 1994). 

Most residents in the thoroughly missionised Leliefontein Reserve did not speak 

Print to the April 1994 national elections, many Coloured Namaqualanders had also expressed strong 

opposition ~o rumours that Namaqualand would be incorporated imo a right-wing Afrikaner vnlkstaat 

(homeland) or become part of a Conservative Parly-dominated Northern Cape. There were demands h~r a 

referendum tn test whether Namaqualanders wanted to he part of the Northern or Western Cape. People 

I imerviewed hefi~re Ihe elections claimed Iha~ they wouhl choose to he part of the Western Cape. By 
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lama any longer, and Nama history." had been all but forgotten.~’ It was there- 
~re hardly surprising that activists promoted forms of political mobilisation in 
hich the boundaries of Nama belonging were permeable, negotiable and inclu- 
ive. However, contrary to postmodern conceptions of social identities as infinitely 
~determinate and open-ended, civic activists recognised that social and economic 

~cation significantly shaped local attitudes towards both communal tenure and 

~e parameters within which identities were constructed in Leliefontein. Activ- 
;ts also believed, with some justification, that mobilising indigenous identity in 
iamaqualand would not necessarily prevent Nama communal farmers from also 

tent[lying as modern rights-bearing citizens. These mobil[sat[on experiences 
~arnt in Namaqualand revealed the changing nature of political mobilisation in 

~e transition to democracy. 
By drawing on Nama identity, these Afrikaans-speaking, Christian Coloureds 

nd their NGO and activist allies were not calling for a return to some pristine and 
rimordial Nama past. Theirs was not simply a traditionalist response by people 
laiming to be descendants of the Nama. After all, their response included inti- 

rote engagement with legal and bureaucratic practices of the modern state, as well 
s modernist discourses on national liberation, the law (die u~et), rights, citizen- 

:~ip, development and den~ocracy. 
Activists within NGOs and anti-apartheid political organisations’~’ played a cru- 

ial role in facilitating what Boonzaier and Sharp (1994) refer to as the rediscovery 

[" Nama identity in the 1980s and 1990s. These activist brokers were not motivated 
y a desire to revive or preserve a timeless and exotic indigenous culture, but were 
Ltempting to connect ideas about Nama tradition with liberal modernist struggles 
~r democracy and rights. By linking the fragments of local cultural worlds to the 
iscourses of the national liberation struggle, these bricoleurs (Levi-Strauss 1966) 

nd cultural brokers (Geertz 1960; Wolf 1966) managed to mobilise support for 

~e ANC in many parts of Na~naqualand. At the same time, they mediated local 
zcess to complex legal and bureaucratic literacies, institutional practices, and 
iscourses on citizenship and rights. 

This resistance to individual tenure was not simply a local response based on 
~stalgia for Nama tradition. Neither was this opposition sinlply the outcome of 
parochial, ’ethnic’ politics of autochthony (Geschiere and Nyamnjoh 2002). 

~stead, it emerged out of land struggles that drew on both modern discourses - 

3 rights, citizenship, democracy and national liberation - as well as indigenous 
[stories and identities that had been shattered and silenced through colonial dora- 
tat[on and apartheid. Furthermore, the diverse and hybrid tactics and repertoires 

tat were evident during these land struggles were indicative of the more genera- 
sed conditions of cultural hybridity, contingency, improvisation and instability of 
oloured identity and marginalised people in South Africa and elsewhere. These 

Some of the older Lt~liefi)ntein residents knew the original Nanaa nantes of ~’ertain pla~’es in the a~a, and 

~radilinnal Nama m~ztjiesh~tt~e 0~und hu~s) continue to be built. Nama is whlely spoken ~n the Ri~’hlers- 

reid area neat’ the Namibian ]~o~’der. 

These at.tivists and developmen~ wo~’kers I~elonged to the United Demo~,ratic F~nt (later the ANC). The 
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land and cultural struggles expressed a hybrid political logic that collapsed the 

artificial binary between rights and culture. Furthermore, these moral and political 

dilemmas did not constitute a threat to democracy and rights along the lines antici- 
pated by Adam Kuper in his critique of indigenous rights activism. The dramatic 
rise and decline of the public performance of Nama identity demonstrated the 
capacity of Leliefontein residents to deploy a ’benign,’ heterogeneous and hybrid 

repertoire of tactics in their engagement with the rapidly shifting terrain of South 
African national politics. This was a far cry from the ethno-nationalist ’blood and 

soil’ politics of apartheid, the Balkans and Rwanda. 
While Nama identity was visible and had salience in Leliefontein in the 1980s, 

the political mobilisation after the April 1994 elections brought to the fore contes- 
rations over Coloured, Black and Bruin Afrikaner identity. The public performance 

of Nama identity seemed to recede after the elections but this did not mean that 
Nama identity politics had completely disappeared. It continued in the form of a 
relatively small indigenous rights movement based largely in the Northern Cape 

Province. It also remained inscribed in the matjieshuise (traditional Nama struc- 
ture usually made from grasses and other veld material) and oral narratives, and its 

residual cultural elements were readily available for the creative manipulations of 
activist bricoleurs and NGO brokers who sought to link these local cultural forms to 

broader national concerns. Nama cultural continuity expressed in vernacular archi- 

tecture and oral histories provided material for connecting this historical memory" 
to a meta-history of the liberation struggle in South Africa. It also provided the 

political, cultural and symbolic capital for an indigenous rights movement that was 
waiting to be inaugurated in the ’new’ South Africa. With the persistance of land 

struggles and tensions between elite and poorer communal farmers in Namaqua- 
land, these competing discourses on modern Baster/’Coloured’/Bruin Afrikaner and 

’traditonal’ Nama identity continue to frame contemporary political discourses (see 
Lebert 2004; Wisborg and Rohde 2003). The following chapter on the cultural poli- 
tics of land and ;~khomani San identity in the Kalahari follows on from this account 

of the first run~blings of a post-apartheid indigenous people’s movement. 
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Citizens & ’Bushmen’ 
The ; khomani San, NGOs 
& the Making of a New Social Movement 

N+~vember 21, 2004 will go d+~wn in history as the day that Hoodia g, rd+mii was ’discnvered’ 

in America. It was on that da~e ~ha~ CBS 60 Minutes aired a program about Hondia gordonii 

and for the first time many pet~ple were intrndnced to this traditional botanical product. Now 

word nf this a~nazing prnduct is spreading like wildfire and taking the consumer market by 

st~rm. Many are calling the medical discnveo" of Hoodia gordonii tl~e greatest breakthrnugh 

in weight loss management of the decade~ Hoodia gordonii is the plant with the new wonder 

ingredient that curbs one’s appetite and helps one to slim. ttoodia gordonii is a succulent 

plant frnm the Kalahari Desert, home of the San people, The San have been using the Hoodia 

gordonii succulent fi~r cenluries to slave off hunger during their loug and arduous hunting 

trips in the harsh South African wild, Now you too can lose weight will~ this miracle diet pill. 

The discoveu, of the active ingredient in the Hoodia g¢~rdonii plant is proven with cliuical 

research to suppress nne’s appetite by up to 2~0 cah~ries a day. This amazing and all natural 

and organic ingredient is the result of 30 years of research by lhe CSIR (Conncil fi~r Scier~tific 

and Industrial Research) in South Africa. So great is the discoveu" of this weighl-lnss ingredi- 

enl that Pfizer, a large pharmaceutical company, is deveh)ping a pill, km~wn as P57, based on 

the ltoodia gordon.ii plauL Why does Pfizer need l~ synthesise a producl that already works 

ynu may ask? In America ynu cannot patent a natural product so fl~e drug companies need 

tt~ turn it into a dn~g by making an unnatural and unhealthy substauce s~ ll~ey can patent the 

producl and make billinns nf dollars. ~ are delighted to report dmt WIMSA contested and 

recenlly wnn their case against multiualional pharmaceutical companies seeking to devel(~p 

a dn~g frnm South African tt¢~odia. (Internet search fi)r ttoodin g,rdonii: www.google.ttoodia 

Gordonii Plus-files, 2007/03/15, 14:17) 

Following their successful land claim in 1999, the �:khomani Son’s lawyer, Roger 
Chennels, successfully negotiated an agreement with Pfizer, an international 
drug giant that was interested in San indigenous knowledge and traditional use 
of Hoodia gordonii, a plant that the company wished to use to manufacture and 
market internationally as an appetite-suppressant called P57. The San had appar- 
ently chewed this cactus plant for generations to suppress their thirst and appetite 
during long hunting trips in the parched Kalahari Desert. Given the international 
demand for anti-obesity drugs, the market for P57 could run to billions of dollars) 
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This historic agreement followed a regrettable remark by a Pfizer representative 

that the San had once used Hoodia but that they were now extinct. This comment 
was in response to questions by journalists as to whether the San could expect 
compensation for their contribution to the ’discovery’ of this new drug.~ By 2006 

Hoodia-derived slimming products were being marketed throughout the world, in 

most cases without any recognition of San intellectual property rights.3 

Petrus Yaalbooi, a �:khomani San leader in the Kalahari District of the Northern 
Cape Province, appeared in Rehad Desai’s B~tshmen’s Secret documentary as the sig- 
natory of a multi-million rand Hoodia deal that promised to provide the ~khomani 

San with a massive source of revenue generated from the international marketing of 
Hoodia. Although Vaalbooi appeared at the signing ceremony dressed in ’traditional’ 
bushman skins and loincloths, when I first met him in 1999 he only wore western 
clothing, and was labelled by ’traditionalists’ in his community as an assimilated 

’western’ bushman. At the time there were deep divides between the ’traditional’ 
and ’western’ bushmen. Six years later, Vaalbooi was appearing regularly in public 

looking like a truly ’traditional’ bushman. Desai’s documentary" also told the story of 
another man, Jan van der Westhuizen, a traditionalist who makes a living as a San 
traditional healer. In a disturbing scene, Elias Le Riche, the former white warden 

whose family have run the Kalahari National Park since the early decades of the last 
century, tells Desai and Van der Westhuizen on camera that he knows for certain 
that Van der Westhuizen is not a ’real’ bushman. He claims to know all of the ’real 
bushmen’ of the Kalahari. Van der Westhuizen is silent and seems devastated by 

this judgement. Turning to Dawid Kruiper, a well-known �=khomani San leader, Le 
Riche affirms the pedigree of the Kruiper family as ’the real thing’. He seems to have 
no qualms assuming the position of ultimate arbiter of ’bushman’ authenticity. 

For Nigel Crawhall, a San linguist who heads up the South African San Insti- 

tute’s (SASI) culture and heritage management programme, the Hoodia-drug deal 
offered the prospect of providing the financial means to salvage what remained of 
San culture, language and identity, which had been all but destroyed as a result 

of violent encounters with colonialism, capitalism and apartheid. Prior to the land 
claim and the Hoodia deal, the �:khomani San had lived scattered throughout the 

sparsely populated and underdeveloped Northern Cape Province of South Africa 
working as farm labourers and living off welfare grants in impoverished rural and 
urban ghettoes. Hoodia seemed to offer the possibility of reversing the trajectory 
of these devastating historical processes of dispossession, dislocation, impoverish- 
ment and marginalisation. 

Although the land the �:khomani San won through the restitution process had 

not generated any significant income, Chennels’ deft legal footwork on cultural and 
intellectual proper~y rigid(s, together with the success of SASI’s culture, language 

~""’~ the San 8 per cent of payments made by its licensee, UK-based Phytopharm, (luring the drug’s clinical 

deve!opment phase. The biggest revenue stream could come |Yore 6 per cent royalties the San would 

receive it" and when the drug is marketed by Pfizer. 

Leon Marshall, ’A~’ica’s Bushmen May Get Rich From Diet-Drug Secret’. NtttMn~’tl C, eogral~hic 
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and heritage programmes, had created a lucrative San brand. The inspiration for 
this international San brand name came from Australian Aborigines who had 
succeeded in marketing tourist packages that involved travelling thousands of 
kilometres through the Australian desert to see the authentic indigenous sacred 

sites. This model was now being used to promote cultural tourism to the ~khomani 
San settlement which is adjacent to the Kalagadl Transfrontier Park (Chen~ 

nels, personal communication). This commodification of San culture, heritage 
and indigenous knowledge, that John and Jean Comaroff call Ethnicity Inc. (see 

Comaroff & Comaroff forthcoming), revealed new ways in which NGO lawyers and 
activists were using cultural and intellectual property rights to assist marginalised 

communities to access donor, state and big business dollars. These substantial 
resources were in turn being used to constitute new forms of indigenous culture, 

sociality and collective identity. These legal interventions, commercial ventures 

and rights claims did not automatically translate into the kinds of individualism 
and depoliticisation anticipated by critics of rights-based NGOs and social move- 
ments. Instead, they provided the material infrastructure and possibilities for the 

resuscitation and ’relnvention’ of indigenous cultural forms and practices from the 
debris, fragments and burial grounds produced by colonial violence and histories 
of dispossession. 

The previous chapter focused on the complex and ambiguous roles of NGOs 
and anti-apartheid activists involved in the ’reinvention’ of Nama identity and the 

embryonic phase of the making of an indigenous peoples movement in Northern 
Cape Province in the late 1980s and early 1990s. The chapter shows how these 

activists and NGOs mediated new indigenous modernities that sought to recon- 
cile notions of indigenous Nama identity and liberal individualist conceptions of 

the rights-bearing modern citizen. Following the April 1994 democratic elections 
these developments intensified with the establishment of land restitution pro- 
grammes that sought to return land to black South Africans who were dispossessed 
as a result of racial land laws. In addition, the new post-apartheid constitution 

protected cultural and language rights, and the state earmarked funding for the 
development of indigenous languages. These developments, together with Thabo 
Mbeki’s vision of an African Renaissance and the United Nation’s declaration of 
the 1990s as the Decade of Indigenous Peoples Rights, were catalysts for NGO and 

community-based mobilisations around indigenous land, cultural and language 
rights. Given these developments, it is not surprising that the first decade after 
apartheid was also a period of litigation and political contestation over liberal 

individualist conceptions of rights versus collective notions of cultural rights and 
customary law (see Comaroff and Comaroff 2005). It was within this shifting ter- 
rain of political, legal and cultural struggles that the =~khomani San land claim was 

lodged with the Land Claims Court. 

Land clairus, indigenous ruoveruents and their critics 
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were regularly represented on television documentaries and in the print media as 

a highly cohesive and consensual community with a common cultural heritage and 
continuity. Media representations of the San land claim process comprised a series 

of stereotypical images of timeless and primordialist San ’tribes’ reclaiming their 
ancestral land. Deputy President Thabo Mbeki’s speech on the 22 March 1999 at 
the Human Rights Day celebration of the signing of the historic land restitution 
agreement was optimistic that the return of the land to the ;ekhomani San would 

heal the wounds of the past. Mbeki spoke of the dreams of a return from exile for 

the ;ekhomani San claimants who had been scattered across the Northern Cape 
¯ living in rural ghettoes and in poverty-stricken conditions in communal areas and 

on white farms: 

We shall mend the bracken strings of the distant past st~ that our dreams ean take root. For the 

stories ~ff the Khoe and the San have told ns that this dream is to~ big for one person to hold. 

It is a dream that must be dreamed collectively, by all the people. It is by that acting together, 

by that dreaming t~)gether, by mending the broken strings that tore us apart in the past, that 

we sha~l pr~Muce a better life f~r y.u who have been the worst victims nf oppression. 

Subsequent to the successful resolution of the land claim in 1999, these optimistic 

bushman images and narratives were replaced by front-page Cape Times reports 

of conflict, homicide, suicide, alcohol abuse, AIDS, and social fragmentation at 
the new San settlements in the Andriesvale-Askam area adjacent to the Kala- 
hari Gemsbok National Park (KGNP), Northern Cape Province. In early 2004 the 

South African Human Rights Commission began an inquiry into human rights 
violations and the abject conditions of the Kalahari San. The commission had 
received complaints of the murder of a community member by the police, as well 
as allegations of police victimisation and harassment. There were also complaints 
about community divisions and ’the involvement of too many external consultants, 

NGOs and other parties’ in ;ekhomani San matters. In addition, community mem- 
bers complained about the government’s failure to provide services and to support 
the community in the land resettlement progress.’ Newspapers also reported on 
allegations of financial mismanagement by the :~khomani San Communal Property 

Association (CPA) and the dire consequences for the community of divisive lead- 
ership struggles.5 

A striking aspect of these conflicts was the emergence of intra-community ten- 
sions between the self-designated ’traditionalists’ and the ’western’ bushmen at 
the new settlement area. This divide drew on markers of cultural authenticity that 

included genealogies, language, ’bush knowledges’, bodily appearance, clothing 
and so on. These tensions, only a year after the land signing ceremony, raised a 
number of troubling questions: How come what was widely perceived to be a cohe- 

sive and ’harmonious’ San community had so quickly come to be seen as a deeply 
fractured group of individuals struggling to constitute themselves as a community? 
Was the notion of San community and solidarity a strategic fiction fashioned by the 
San and their NGO allies during the land claims process? What happened in the 
~ Report on the Inquiry into Hurtutn Rights Violations in the hT~omani 5an C~mmmnit), S~uth African ~tuman 
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post-settlement phase to unleash processes that undermined this prior appearance 

of solidarity? How could one explain the dramatic shift from media celebrations 
of a pristine and consensual hunter-gatherer culture in March 1999, to the more 
sober, and at times quite grim, journalistic descriptions of the Kalahari San settle- 

ment a year later? Finally, why did local constructions of a ’great divide’ between 

traditional and western bushmen emerge when they did? 
In attempting to answer these questions I became increasingly interested in the 

roles of non-governmental organisations (NGOs) in local political processes, in 

mediating representations of the San, and in brokering global discourses on civil 
society, cultural survival and indigenous peoples rights. Fieldwork encounters in 
the Kalahari San settlement in 1999 drew my attention to the effects of these donor 
and NGO discourses on local constructions of community, cultural authenticity 
and identity in the Kalahari. It appeared that, despite these local constructions ~f 

a ’great divide’ between traditionalists and western bushmen, none of the Kalahari 
San fitted the mould of indigenous people untouched by modernity, neither were 

they modern citizens completely moulded by discourses of western democracy 
and liberal individualism. Instead San identities, local knowledges and everyday 
practices were composed of hybrid discourses. This begged the question as to how 
this great divide had emerged. 

This line of inquiry raised further questions concerning the impact of the con- 
tradictory objectives of NGOs and donors to both: provide support for traditional 
leadership, San language and cultural survival, and inculcate modern/western 
ideas and practices of democratic decision-making, accountability, and the civic 
virtues of rights, duties and responsibilities. It began to appear as if the tradition- 

alist versus western bushman dichotomy in the Kalahari was itself partly a result 

of this contradiction and ambiguity at the heart of donor and NGO development 
agendas. Could these donor double visions of the San - as both ’First Peoples’ and 

citizens-in-the-making - be a catalyst for these intra-community divisions? This 
chapter investigates how these global discourses on communitarian indigeneity 
and liberal democracy were brokered by an NGO. the South African San Institute 
(SASI), and re-appropriated and reconfigured from below by San communities. 
It draws attention to the ambiguities and contradictions embedded within these 
development discourses on San tradition and civic citizenship, and examines 

bow this contributed towards intra-community divisions and leadership struggles 
within a hyper-marginalised ~khomani San community. These leadership strug- 
gles and divisions also draw attention to the problematic ways in which notions of 
San tradition and First People status can be deployed as strategies of exclusion 
that promote intra-community division. It appeared that, despite the thoroughly 

hybridised character of contemporary San identity, knowledges and practices, San 
traditionalists sought to stabilise bushman identity through recourse to notions of 

a detribalised Other, the ’western bushmen’ living in their midst. These processes 
of intra-community conflict, which surfaced shortly after the San were settled on 
their newly acquired land, followed a highly successful land claim process that 

had highlighted notions of San traditionality. 
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knowledges, practices and identities as well as San access to exogenous cyber- 
technologies, fax machines, cellular phones and international indigenous peoples’ 
conferences and conventions in Europe and North America. This hybridity draws 
attention to the existence of what some scholars refer to as indigenous moderni- 

ties (Gupta 1998; Povinelli 1999 a and b; Sahlins 1999) that challenge traditional 

versus modern dichotomies. This chapter aims to bring these theoretical debates 

to a growing literature on San histories and identities in southern Africa," and a 
less developed one on the relation between indigenous people, NGOs and civil 

society in Africa (Garland 1999). It also aims to contribute towards studies of the 

cultural politics of land restitution in South Africa after apartheid (James 2000a 

and b; Robins 2000). 
The cultural politics of indigenous identity discussed in this chapter only 

became publicly visible in South Africa in the 1990s. Unlike the situation of indig- 
enous groups such as the Pan-Mayan Movement in Guatemala, where about 60 per 
cent of the population are said to have an indigenous background, San and Nama 
’ethnic revitalisation’ has been confined to relatively small numbers of people 

mostly from the Northern Cape Province. The South African San Institute (SASI) 
was established in the early 1990s as the first, and only, NGO in South Africa 

dealing with indigenous issues. SASI was established by a human rights lawyer, 
Roger Chennels, who, in the Iate 1980s, became invo|ved in attempts to negotiate 
improved labour conditions for San farm workers at the Kagga Kamma bushman 

tourist village at Ceres, a few hundred kilometres from Cape Town (White 1995). 
Chennels soon realised that the ~khomani San community was in a strong posi- 

tion to succeed in a land claim° Since the San had been forcibly removed from the 

Kalahari Gemsbok National Park (KGNP), as a direct result of racial legislation 

implemented after the 1913 cut-off date period, their c|aim would be taken seri- 

ously by the Commission for Land Rights and Restitution. The preparations for the 
land claim initiated a process of San cultural ’revitalisation’ that was later to be 

spearheaded by SASI. 
I)uring the 1980s, anti-apartheid activists and rural NGOs had focused on 

populist class-based forms of political mobilisation and popular land struggles 
rather than cultural struggles. These NGOs were often affiliated with the United 
Democratic Front (UDF) and formed part of a broad Left coalition of trade unions 

and civic organisations. Intellectuals in the popular Left tended to be dismissive 

~’ The~ is a vast literature on San communities in Namibia and Botswana that addresses similar issues to 

the South African situation. Examples of this extensive literature include Lee, R., 1979, The !Kung San; 

Wihn~n, E., 1989, Land Filled with Flie.~: A Political Econ~m~y of the Kalahari; G~rdon, R., 1992, The 

B~hrnan M~h atut the Making ~f a Namibian Underclta~.~. qqfis chapter, however, will be restricte~l t~ the 

case of a specific San community in the Northern Cape Province in South Africa. The fi~llowlng rethrenees 

draw attention to a hurgeoning literature on Khoi anti San issues in South Africa: B~)nzaier, E., 1992, 

’Rediscovering the Nama: a Case Study of Controlled Identity Politics in the North-’~st Cape’, chapter 

presented in the Department of Social Anthro~x~logy, University of Cape Town, June 1992; Boonzaier, E.and 

Shaq~, J., 1994, ’Ethnic Identity anti Perfurmance: Lessons from Namaqualand’, Jo~trmd tfSoutbern Afri- 

can Studies, 20(3): 40,5-15; Rasool, C. 1999. ’Cultural Performance and Fictions in |dentity: the Case of the 

Khoisan of the Southern Kalahari, 1936-1937’, in Y. Dladla (ed.) Voice.~, Valttes trod l~lcntities Symlu~sium; 
~, ,~ ~n ¯ . ....... r ,~,.:. ~ .... ~,~1,~9 The Ye~eraas of the "Bushman" Battalions 
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towards cultural struggles and ethnic mobilisation strategies, which were regarded 

as playing into the hands of apartheid divide and rule policies. From the perspective 
of many Left intellectuals in the universities,~ labour unions, and political organi- 
sations such as Unity Movement, the South African Communist Party (SACP), Pan 

Africanist Congress (PAC) and the African National Congress (ANC), ethnicity 

and ’tribalism’ (Mafeje 1971) constituted forms of false consciousness promoted 

and abetted by Pretoria’s architects of the homelands and Separate Development 
policies. The end of apartheid, along with the retreat of socialism and class-based 

mass mobilisation, meant that there was virtually no opposition from the Left, or 
from the state for that matter, to the cultural struggles of San people in South 
Africa. In fact, ethnicity and race had come to replace class as the keywords of 

the new official political discourse. Neither was there significant state opposition 
towards SASI’s intimate involvement with international donors, NGOs and indig- 

enous organisations that actively promoted self-determination and cultural rights 
for indigenous peoples. It was within this dramatically changed political land- 
scape that indigenous Nama, San and Griqua ethnic revitalisation movements took 

place/ 

The politics of authenticity: the ’real thing’ or just ’faking it’ 

Non-Aboriginal Australians enjoy ancient traditiuns while suspecting the authenticity of the 

Aboriginal subject. Aboriginal Australians e@~y their traditions while suspecting the authen- 

ticity ~ff themselves. (P~vinelli 1999a) 

On 1st July 1999, only a few months after the land signing agreement, Roger 
Friedman and Benny Gool reported in the Cape Times that ’fake bushmen’ were 
being employed at the internationally renowned bushman tourist village at Kagga 
Kamma Nature Reserve/ In an article entitled, ’Fake San on Show: The great 

bushman tourist scare’ (Cape ~mes, 1 July 1999), Friedman accused the Kagga 
Kamma management of ’passing off non-bushmen as the "genuine article" for the 

gratification of tourists’.’" What also emerged from the article was a deepening 

schism between western and traditional bushmen at the new San resettlement 

See Magubane, B., 1973, ’The Xhosa in town revisited: Url~an stadia! anthropology - A thilure in method and 

theo~’, Amedc~m Anthropologq.~t, 75: 1701-14; M~’eje, A., 1971, ’I le ~lob~ ff ~ribal~sm’. Jourmd ~’M~rn 

A~c~m Studies, ~2); Btxmzaier, E., and Sha~, J.S. (eds.) 19~, S,mth @icat~ h~,),vor,~: the ~.~e.~ ~md 

abr~e.~ tf political concept.~. 
The cnncept ’ethnic revi~alisation’ firs~ appeared in Walla(’e, A., 1956, ’Revi~aliza6on Movements’. Ameri- 

can Anthropologist, ~: 2~1. Elsewhere I have discussed problems wilh similar v~ncepls such as 

Erie Hohsbawm and T.O. Rangerk ’inveigled tradition’ and Emile Boonzaier and John Sha~p’s ’staged 

ethnicity’. For the puooses of this t’hapter I will use Wallaee’s concept ~o re[er 1o self-~onsci~us cuhural 

constructions and stralegies of ethnogenesis thak while oflen deployed I~r instmmenlal ends such as 

gaining access to land and state and donor resources, t’an at the same lime ~e an a~lempl Io reconslilule 

’eommunlty’ and cultural memories and identities fi~llowing hislork’al expe~’iences of genocide, co!onial- 

ism, and land and cultural dispossession. ~lese enn(’epts also need to take into accounl thai it is ogen 

powedul uulsiders (e.g., donors, NGOs, filmmakers, academics, stale officials) who do the naming and 

who shape lhe parameters within which these idenlily eonslruclions take place. 

For an excellent ethnographic study of ’l~ushman lourism’ al Kagga Kamma see White, H., 1995, In the 
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adjacent to the KGNP. I too had heard NGO workers and community members 

refer to the growing western/traditional bushmen divide during my visits to the 
Kalahari in early 1999. 

The ’Great bushman tourist scam’ uncovered by Friedman and Gool took place 

only a few months after the successful conclusion of the land claim. Following 
the handover ceremony, the ~khomani San had decided to leave Kagga Kamma 

and settle at Welkom, a small settlement adjacent to the Park. After a decade of 
involvement in bushman tourism at Kagga Kamma they planned to establish their 

own tourism initiatives at their newly acquired farms. In response to the departure 

of the bushmen, the Kagga Kamma management had brought in a number of new 
bushmen who, according to Friedman and Gool, were in reality Coloureds from 

neighbouring farms. Isak Kruiper, the ex-leader of the Kagga Kamma group and 
traditional head of the �:khomani San, told the Cape Times that it was ’very hurtful 

that the owner of Kagga Kamma is continuing to display bushmen [even though] 
they are not there... Kagga Kamma must close down or be honest with tourists 

and tell them that the people are Coloured’.~ While, the Kagga Kamma tour guide 
had initially told the Cape Times reporter that they had ’100% pure bushmen’, 

the owner, Heinrich de Weal, later conceded that he had offered employment to 
Coloured farm workers, some of whom were married to bushmen. According to 

de Waal, although it was not ethical to tell people they are bushmen, ’there is 

no such thing as a "100% bushman’". He .justified the employment of Coloured 
people on the grounds that the Kruiper family had left Kagga Kamma and they 
urgently needed to keep the bushman business running. Friedman also solicited 
the views of members of SASI in his quest to get to the bottom of the Kagga Kamma 
scandal. SASI’s director accused the Kagga Kamma management of violating fair 

trade agreements in their use of ’fake bushmen’, and Chennels stated that Kagga 
Kamma’s use of ’pretend bushmen’ was insulting to both the San and the public. 
However, during my numerous conversations and interviews with Chennels it 
became clear that he recognised the difficulties and inconsistencies that surfaced 
when attempting to define the exact boundaries of the ;~khomani community. In 

fact, he pointed out that even the term ’;~khomani San’ was being questioned in the 
light of recent linguistic and historical research. 

This concern with bushman authenticity is an age-old preoccupation that goes 

back to the first arrival of Europeans on African soil. The problem of classifying 
’bushmen’ created considerable anxiety amongst European travelers, scholars and 

administrators. Attempts to resolve this problem have generally taken the form of 
scientific inquiry into whether these people are ’pure products’, fakes or hybrids. 

Language, genealogies, bodily features and livelihood strategies have gone into 
such classificatory exercises. However, the cultural hybridity of ’bushmen’ has 
posed enormous problems for those seeking neat and unambiguous classifica- 
tions. One of the responses to such classificatory quagmires has been the anxious 
repetition of bushman stereotypes. Such stereotypes continue to frame images of 
bushmen in popular culture, museum dioramas and tourist spectacles at Kagga 
~mrrln nntl tho ~n ~,~l’l’l~m~n| near KCNP. 
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The colonial stereotype of the pure and pristine bushman hunter and gatherer 
has also been embraced and articulated from below. Members of the Kruiper clan, ~ 

for example, appear to have strategically deployed bushman stereotypes in order 
to draw a clear line between themselves as traditionalists and the westernised 

bushmen in their midst. ~’~ This representational strategy feeds international donor 
conceptions of ’bushman’ authenticity and it is likely to continue to influence San 
struggles over access to scarce resources such as land, traditional leadership and 

donor funding. It is also being used as claimants are being called upon to define 
the exact boundaries of the beneficiary community at their new settlement area. 

Whereas some donors, fly-by-night consultants and tourists may view the ;~kho- 

mani San as the ’pure product’, as pristine hunter gatherers, NGO fieldworkers and 
consultants such as Roger Chennels and Nigel Crawhall~4 of SASI have a far more 

nuanced and complex understanding of this community. Chennels’ direct interac- 
tions with the San over a period of more than a decade has allowed him to recognise 
the ambiguities, hybridities and contradictions of San identities and local construc- 

tions of tradition and community. Although as their lawyer he recognised that the 
land claim process required coherent and consistent narratives of cultural continu- 
ity and belonging,’’~ Chennels and the San now have to grapple with the problem of 

competing claims on who is ~khomani San and who is not. These are realpolitik and 

pragmatic questions that will determine who may or may not join the ;ekhomani San 
Communal Property Association (CPA) and gain access to land and state resources. 
Chennels expects the boundaries of the ;~khomani San community to remain unsta~ 
ble and highly contested, and openly acknowledges the fraught nature and fragility 
of current attempts at creating a sense of community (personal communication). He 
also recognises the troubling implications of these problems for the development 

of viable livelihood strategies at the new San settlements. Chennels’ intermediary- 

position as a cultural broker between the San claimant community and the donors 

becomes apparent when he points to the difficulty of explaining this complexity to 
funders. Whereas donors expect to find ’real bushmen’ when they visit the Kalahari, 
Chennels is aware that many San claimants have in the past seen themselves as 

Coloureds rather than the descendants of San hunter-gatherers: 

[They are now] landowners with 40,000 hectares of farming land, and 25,000 hectares of 

game reserve. They’ll have to train people to do the tracking and all those things to fill that 

space. But probably the moist maj~r challenge is trying to make the myth that we’re actually 

created in order to win the ta~d claim rmw become a reality. It is the myth that there is a 

The Kruiper elan is a term that is widely used tt) refer to David Kruiper anti his network of kin and sup- 

porters. They are often perceived to be the original land claimants. 

Ctq~e Time.s, 1 July 1999. 

Nigel Crawhall, a socio-linguist, has been instrumental in identifying the l~w remaining ;~:khomani San- 

speakers in the Northern Cape Province. Alnng with the anthropologist and filmmaker Hugh Brody, 

Crawhall is currently inw~lved in the audio-visual documentation of the language and lit~ histories of 

these San speakers. Crawhall and Bro~ly }relieve that these language pro.iects, oral histories and accounts 

uf San cultural practices are invaluable ltwal resources that can translate into s~ial capital. They can 

also function as inter-generational sources of cultural transmission and thereby cuntribute Inwards social 

cohesion and community solidarity. 

For a discussion nn land claims and indigenuus identities see Robins, S. 2000. ’Land St~a~ggles and the 
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community of :i:khomani San. At the moment there is no sneh thing. It’s a group of relations 

who are in the Northern Cape diaspora, anti Dawid Kruiper is their symbolic leader ... Many 
of them know that he is responsible, that’s why he’s gut his leadership position ... tle stepped 
into a gap where there was no one before, and no one is fighting fi~r that space. He has created 

the title, the traditim~al leader t~f the *khomani, and n~ one else challenges him ... SASI’s 
job is to aetnally help their lives ~eome more meanin~ul, and there’s a need for it. We have 

to try and find a way of helping the ~khontani understand what it means to be *khomani. 

Do they give jobs only to ¢khomani people? Do they have affirmative action fi~r *khomani 
in a *khomani homeland? Do they call it a homeland, a cultural homeland? How will they 
perceive themselves, as a tribe or a people? I think SASFs role is veU much abont cnlture 
and development, armmd the cultural imperative of actually creating a conmmnity. Because 

there’s a landowner, a legal entity, which has not yet really been filled, it’s a potential entity 

at this moment. So that is quite a d~ficult thiug to tell the fitmler.~, to explai, that s~,,,* ,(the 

people who come to the meeting.~ a,,d to the electi,t~.~ have ~tot actually ,~eeu a S~tn them.~elves. 
They are actually curions. They know their grandparents spoke this langnage or were of San, 

so they have this potemial affinity. ~ey’re almost like members coming to a club not quite 
sure whether to join. They’re only going to join the clnb if we make it meaningfi~l for them to 

j~in, in a way that does not threaten their ’civilised’ statns. That I find is the real challenge. 
(Interview with Rowr Chennels of SASI; my italics) 

Whereas the original claimant community comprised 350 adults, the current num- 
bers of the :;ekhomani San community are estimated to be dose to 1,000 adults 

spread over the Mier area in the Northern Cape, Botswana and Namibia (Roger 

Chennels, 1999, personal communication). With the growing awareness of the 
development and income-generation possibilities of the R]5 million land claim 
settlement, it is to be expected that the numbers could increase further. It is as 
yet unclear what rules of inclusion and exclusion will be used to define rights to 
membership and access to �:khomani San resources. Ultimately it will be up to the 

:*:khomani San leadership to come up with the criteria for membership of the CPA. 

In addition, the CPA will have to develop the capacity to make decisions concern- 
ing natural resource management and so on. During 1999, however, it became 

clear that there were tensions between the decision-making procedures stipulated 
in the CPA Constitution and the ad hoe decisions of the traditional leadership, for 

instance Dawid Kruiper’s decision to shoot springbok on one of the farms. 
Subsequent to the land signing ceremony, tensions intensified between the ’tra- 

ditionalists’ under Dawid Kruiper and the so-called western bushmen under the 

CPA leader Petrus Vaalbooi.~’ The traditionalists called for the severance of ties 
with their westernised relatives under the leadership of Petrus Vaalbooi, the son of 

Elsie Vaalbooi, one of the handful of ;ekhomani San-speakers alive at the time of 
the land claim): They even went as far as calling for the division of the San land 
claim area into two sections: the westernised stock farmers of the Vaalbooi group 

could have the farms outside the Park, and the traditionalist Kruiper clan would 
take the 25 000 hectares inside the Park." The following section discusses how 

Cape Times, 16 September 1999. 
It was this split in the (’ommunity that led Dawid Kmiper tn make lhe ibllowing p~ess statement: q]~e Ira- 
(li6onal people say I musl share ~/7~ with ~alie [Petms Vaal]~)oi] or he w.uld end up controlling all our 
land. I have tohl our lawyer i~ must he like that. We must divide ~he land to a(’hieve ~a,’e I~tween the San 

r 
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this divide was itself largely a product of the dual mandate of donors and NGOs 
that wished both to preserve San tradition and to inculcate Western ideas about 

civil society and democratic accountability. 

The politics of tradition and leadership in the Kalahari 

The divergent leadership styles of the key players at KGNP heightened the divide 

between the traditionalists and the westerners. Petrus Vaalbooi, the former chair- 
person of the *khomani San CPA, is an eloquent and savvy political player. He cuts 

an impressive figure in national and international indigenous peoples conference 
circles. Vaalbooi is just as comfortable making polite conversation with President 
Thabo Mbeki or negotiating with the ministers of constitutional development and 

land affairs, as he is occupying the centre stage at UN indigenous peoples forums 
in Geneva. Vaalbooi’s political style contrasts dramatically with the more low pro- 
file and parochial traditional leader, Dawid Kruiper. Moreover, whereas Vaalbooi 
is a relatively competent participant in development and bureaucratic discourses, 

Kruiper is not able to engage nearly as effectively in these discursive arenas. In 
addition, while Vaalbooi has commercial livestock interests, Kruiper is perceived 

to be only concerned with ’the bush’, cultural tourism and hunting and gathering. 
The responses of various donors, NGOs and academies to these diametrically 

opposed leadership practices and life-style orientations contributed towards exac- 

erbating this divide. For example, whereas members of SASI supported Kruiper’s 
attempts to establish ’traditional’ and culturally authentic activities such as craft 
production, bush knowledge and animal-tracking skills as part of eeo-tourism proj- 

ects, those NGOs concerned with rural development tended to support Vaalbooi 
and the western bushmen who were involved in commercial livestock production. 
The involvement of Khoisan activists in the question of traditional leadership rein- 
forced these lines of division.’’~ The tension between denmeratie decision-making 

processes promoted by the CPA Constitution and the eentralised and personalised 
character of traditional leadership seemed extremely difficult to resolve. These 

contradictory objectives, I argue, lie at the heart of indigenous peoples NGOs’ 
unstated, and perhaps unintentional, dual mandate: to prmnote the cultural sur- 
vival of indigenous peoples and their traditional institutions, and to socialise them 
into becoming modern citizens within a global civil society. These NGOs often 
seek to promote both cultural attthenticity and democratic accountability in their 
engagements with indigenous peoples. 

The traditionalist leadership continues to draw on dress and language as power- 

~" These prohtems raise elhieal dilemmas as ~o whether NGOs or the stale have the right or obligation to 

inletxene in ~he insti~ulional a~Tangemenls and decision-making pt’oeesses oflhe ~khomani San. It could he 

argued ~hat outsider intervention is pn~hlmnaliv given ~he San’s hislori(’al experien(’e of paternalis6c rela- 

lions wilh a range of oulsiders, inelnding while thm~ers, ~ouris~s, philanthropisls, anthrop(~logists, NGOs and 
lhe slale. Ye~ il is equally plansihle to argue ~hal nt~l ~o inlmwene simply rein~)~r(’es already existing divisions 

in ways lhat s~rengthen pa~dart’hal institulions and tin,her marginalise women. Whereas donors based in 

Eurul~ and No~h America can continue to imagine ~he *klmmani San as the living emt~liment of ~r- 
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ful signs of authenticity and belonging in the Kalahari. For instance, the Kruiper 
traditionalists attempted to banish bushmen from entering the Witdraai settlement 

unless they wore the traditional skins or !xai. The handful of elderly San-speakers 
at Witdraai have also become the embodiment of authentic San identity, and they 

are regularly appropriated by competing groupings in divisive power struggles and 

public displays of authenticity. The three San-speaking Swartkop sisters,/Abaka 
Rooi, Keis Brow, /Una Rooi, for example, were often appropriated by various 
members of the ;ekhomani community as embodied signs and custodians of San 

tradition. These particular processes of cultural appropriation were also made pos- 

sible by SASI’s concentration on San language projects. 
This focus on language has also led to a situation whereby Afrikaans-speaking, 

western-dressed livestock farmers such as Petr~s Vaalbooi and his brother have 
come to be seen as westemised bushmen, the ’impure product’. Dawid Kruiper has 

also become a victim of this process since he only speaks Nama and Afrikaans. 
Fluency in a San language, along with ’bush knowledge’ and a history of employ- 
ment and residence in the Park, has become a crucial marker of San identity. It 

has also had a powerful influence on local community politics. Whereas Kruiper’s 
legitimacy as a traditional leader owed much to his claims that he was raised in 

the Park and learnt bush knowledge from his late father, Regopstaan Kruiper, this 
narrative was challenged by some San-speaking eiders who claimed that the Nama 

and Afrikaans-speaking Kruiper was in Botswana at the time of the forced remov- 
als. These badges of authenticity and legitimacy continue to haunt San leaders and 

divide the community. 
For San leaders llke the Afrikaans-speaking Petrus Vaalbooi, who do not have 

direct access to these cultural markers, alternative legitimising strategies have to 

be deployed. Vaalbooi’s rise to prominence as the first ~:khomani San Communal 
Property Association (CPA) chairperson was largely a result of his ability to engage 

with development and bureaucratic discourses. Vaalbooi’s strength as a leader was 
also due to his ability as a translator and mediator of local San issues to broader 

national and international audiences. It is precisely these Western-style discursive 
competencies that are recognised and rewarded by NGOs and donors committed to 

promoting the values and democratic practices of civil society. At the same time, 
Vaalbooi’s local legitimacy was built upon the fact that he is the son of the 97-year- 
old Elsie Vaalbooi, one of a dozen known ;ekhomani San-speakers in South Africa. 
However, Vaalbooi’s Achilles Heel was his inability to speak Nama or San, as well 

as his initial refusal to wear loincloths. The Afrikaans-speaking western-dressed 

Vaalbooi did not conform to popular notions of cultural authenticity embodied 
in the image of the primordial bushman. By 2005, however, Petrus Vaalbooi had 
taken to wearing traditional loincloths at important public events, for instance the 

signing of the Hoodia deal." 
While NGOs and donors tend to valorise these signs of authentic San culture 

- language, clothes and bodily vernacular - they also value individuals like Vaal- 
booi who are able to master development and governance discourses, and who 
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appear to be willing to embrace the virtues of democratic accountability promoted 

by global civil society. The ambiguities of this dual mandate - of promoting of 
San cultural survival and the values and virtues of ’civil society’ such democratic 
decision-making within the CPA - invoked a repetition of stereotypes about ’pure’ 

and ’detribalised’ bushmen that contributed towards the reinscription of an artifi- 
cial divide between traditionalist and western bushmen. 

Hybrid discourses and indigenous modernities in the Kalahari 

Despite considerable evidence of the hybrid character of both NGOs’ discourses 

and the everyday practices and identities of the San themselves, advocates of mod- 
emisation and traditionalism seem to share a common discomfort with the idea of 

the hybrid. Modemisers and traditionalists alike seem to believe in the necessity 

for pure categories and identities. However, the attempts to constitute a purified 
San tradition in the Kalahari created problems ibr traditionalists who found them- 
selves unable to completely fit their own criteria and conceptions of authentic 

and pure San tradition. After all, most of them are Afrikaans- and Nama-speaking 
former farm workers or National Parks employees with extremely tenuous ties to a 

hunter-gatherer existence. However, the more porous and precarious these claims 
on authentic San identity and tradition, the more intense straggles to eradicate 
the influence of exogenous forces of modernity can become. Even the most fervent 

San traditionalists were deeply implicated in the discursive webs of modernity. 
This situation, it would seem, is largely a product of historical encounters with 

the West, including colonialism, Christianity, capitalist wage labour, the state, 
donors, NGOs, academics, journalists, white farmers, tourists and so on. Despite 
the efforts of outsiders, and the San themselves, to create the myth of the ’pure 
bushman’, there was no escape from this hybrid condition that characterises the 
everyday social realities of the ;ekhomani San. 

It is perhaps paradoxical that the survival of San hunter and gatherer traditions 
has required that the traditionalists expend considerable energy accessing exog- 
enous modem means of production, cultural tourism, wage labour, and government 

and donor grants, for example. As Marshall Sahlins (1999) notes, ~the survival of 
indigenous peoples such as hunter-gatherers is often not a result of their isola- 

tion, but rather their subsistence is dependent on modern means of production, 
transportation and communication - rifles, snowmachines, motorised vessels and, 

at least in North America, CB radios and all-terrain vehicles - which they buy 
using money they have acquired from a variety of sources including public trans- 
fer payments, resource loyalties, wage labor and commercial fishing’ (ibid.: 140)~ 

Sahlins’ comments suggest that these peoples need to engage with modern means 
of production but that this does not mean that they are simply swallowed up in 

the homogenising forces of modernity and globalisation, instead, many of these 

2~ Sahlins also writes: "’Develop-man" is the ne~)-Malanesian lerm tbr developme~t; a~ul il wt)uld not 
wrong to repidginize it back to English as "the, develt~pment of ~nan", sint’e the pt’oje~’l it reich’s to is the 
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groups adapt and recast their dependencies on modern means of production in 

order to reconstitute and reproduce their own cultural ideas and practices (ibid.). 
Similarly, by participating in NGO and donor-driven projects, indigenous groups 
such as the Kalahari San are drawing on the modern institutions and resources 

global civil society to reconstitute themselves as a traditional community. Indeed, 

it is precisely by invoking this dichotomy that traditionalists are able to ground an 
extremely unstable and hybrid San identity. 

Sahlins and others refer to the integration of industrial technologies in indig- 
enous sociologies and cosmologies as indigenous modernities. However, the 

pervasiveness of a western dichotomy of tradition and modernity continues to 

obscure the reality of localised processes that Sahlins describes as the indigenl- 
sation of modernity, lnstead, of recognising this hybridisation, ’western’ binary 

thinking contributes towards the persistent reassertion of an artificial divide 
between tradition and modernity. As will become evident in the following section, 
the construction of a dichotomy between San traditionalists and western bushmen 

in the Kalahari was, it would appear, itself partly a response to the contradictory 
demands of donors and NGOs for the San to simultaneously constitute themselves 
both as Late Stone Age survivors and modern citizens of the nation state. 

Mixed messages and crossed lines?: 
’cultural survival’ and the ’civilising mission’ 

Elsewhere l have written about the ways in which the land claims process has 

contributed towards post-apartheid reclamations of Nama and San cultural iden- 
tity (Robins 1997, 2000). Land claims in the Northern Cape, like elsewhere in the 
country, have become a catalyst for processes of ethnogenesis (Sharp 1996; Wilm- 

sen and McAllister 1996) that reproduce apartheid-like ethnic categories and 

essentialist discourses. These ethnic categories and tribal discourses, however, 
are not simply imposed ’from above’ by the state, donors or NGOs, but are also 
reinvented and reappropriated by land claimants themselves (Robins 2000). The 

following pages analyse NGOs as ’third parties’, as inter-hierarchical brokers or 
mediators of state and donor discourses and agendas, as well as local community 
interests. Examining the ambiguous and intermediary" structural and discursive 
location of SASI, and its involvement in the San land claim, can throw light on 

the complex and contradictory nature of the cultural politics of land, community, 
development and identity amongst the ~khomani San people. It can also reveal the 

impact at the local level of the mixed messages of donor and NGO programmes. 
Given that donors and NGOs tend to view indigenous peoples as both ’First 

People’ and modern citizens-in-the-making, it is not surprising that SASI has 

sought to develop ways of combining charismatic and patriarchal styles of tradi- 

tional leadership with the establishment of a :�=khomani San Communal Property 
Association (CPA), along with a Constitution and executive committee to ensure 
democratic procedures of accountability and decision-making. However, it soon 
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men’ under the then CPA chairperson, Petrus Vaalbooi, and San traditionalists 

under Dawid Kruiper. 
It was during the post-settlement phase that rural development NGOs such as 

Farm Africa began to move into the Kalahari in order to assist the San to develop 
organisational capacity to deal with the more mundane administrative and devel- 

opment matters relating to land-use and livestock management. While SASI’s 
decision to concentrate on First People status may have made strategic sense 

during the land claims process, this emphasis was perceived to be inadequate 

during the post-settlement phase. 
In recent years NGOs have come to be seen by policy makers, development 

practitioners, donors, politicians and social scientists as conduits for the dissemi- 
nation of western forms of liberalism, rights, citizenship, civil society and so on. 
Scholars of international relations have examined the impact of NGO coalitions 
and networks on international politics and their role in the formation of a post-Cold 

War international civil society (Fisher 1997). A key question here has been the 
problematic relationship between globally connected NGOs and the nation state. 
NGOs have also come to be seen as the most effective brokers and mediators of 
global discourses of Western liberal democracy and modernisation in the Third 
World. William Fisher (1997: 444) notes that NGOs have also been identified by 
advocates of neoliberalism as effective institutions for transferring training and 

skills that ’assist individuals and communities to compete in markets, to provide 
welfare services to those who are marginalised by the market, and to contribute to 

democratisation and the growth of a robust civil society, all of which are consid- 

ered critical to the success of neoliberal economic policies’.22 It would appear from 

all this interest in NGOs that they are indeed perceived to be the panacea for the 

promotion of liberal democracy and ’development’ in the Third World. 
This identification of NGOs as custodians and promoters of the virtues of lib- 

eral democracy has, however, been brought into question by the observation that, 
given the limited financial resources available, NGOs are becoming increasingly 
unaccountable and dependent on the whims and fancies of international donors, 

state aid agencies and corporate patrons. This has led some radical critics such as 
Petras and Veltmeyer (2001) and Hardt and Negri (2000) to accuse NGOs of being 
anti-democratic handmaidens of neoliberalism and global capital (see Chapter 

l). Notwithstanding these critiques, NGOs continue to be lauded for promot- 
ing democratisation and the expansion of the core values of civil society (Fisher 

1997: 444). 
Recent studies of NGOs by William Fisher (ibid.), Elizabeth Garland (1999) 

and Steve Sampson (1996), as well as the emergence of a growing anthropologi- 
cal literature on the discourses of the development industry (for example, Cooper 
and Packard 1997; Crush 1995; Escobar 1995; Esteva 1992; Ferguson 1990), 
have raised important questions concerning the discursive construction of devel- 

~ Ibid. p. 444. According to Fisher (1997: 439~o4), NGOs are praised by adw~cates ~ff m~dernisati~n and 

liheral demt~’racy, and radicals who view NGOs as {,atalysts for st~ial movements Ihat promote popular 

dem{×~ratic a!lernatives 11~ development. While it is clear from the above that NGOs mean dit]~rent things 
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opment ’problems’, ’solutions’ and ’target populations’. James Ferguson’s 1990 
Anti-Politics Machine, for instance, draws attention to the problematic ways in 
which development discourses produce homogenous target populations such as 

’less developed countries’ (LDCs), ’the Third World’, female-headed households, 
and ’traditional farmers’. The San too have been constructed as a target population 
by a range of social actors and institutions, including the state, donors and NGOs. 
Geneva-based donors, indigenous rights organisations and NGOs may conceive of 

the San as a uniform and homogenous ’target category’ of pristine hunter gatberers, 

but the closer one gets to the ground the more unstable, messy and differentiated 
this category begins to appear. 

The view from below can be equally confusing. For example, whereas close- 

up observations of the Kalahari San might seem to suggest that they are totally 
captured within the everyday Western habitus of liberal development workers, 
teachers, missionaries, New Agers, and government bureaucrats, this intimate 

exposure to the ’civilising mission’ does not necessarily mean that they seamlessly 

reproduce Western liberal political ideals and practices (see Garland 1999). The 
San ’target population’ is a ’moving target’, unable and unwilling to live up to either 
western fantasies of the bushmen as Late Stone Age survivors, or developmentalist 

visions of the San as normalised, disciplined and ’civilised’ modern subjects ready 

to be recruited into an increasingly global civil society. 
Elsewhere I have discussed various possible explanations for the tenacity of 

popular perceptions of the ;ekhomani San as ’First People’, as the living embodi- 
ments of Late Stone Age hunter-gatherers (see Robins 2000). It is by now hardly 

news to note that these tenacious primordialist fantasies emanate from a variety of 
sources including anthropologists, filmmakers, museum curalors, donors, NGOs, 
journalists, tourists and so on. The following section investigates the specific ways 

in whicb such notions are reproduced, challenged and reconfigured in the context 
of the :�:khomani San land claim. This will involve an analysis of the disjunctures, 
ambiguities and contradictions embedded in discourses on indigenous peoples 
that are disseminated by bodies such as the United Nations Working Group for 
Indigenous Peoples (UNWGIP) and international donors, it will also involve an 

analysis of how these global discourses are understood and reconfigured by the 
:�:khomani San community and by SASI~:~ given the prevailing socio-economic 
and political realities in San settlements adjacent to the Kalahari Gemsbok National 

Park (KGNP). 

2:~ While having tt~ engage wilh internalitmal disenurses on indigenous peoples, SASI has als~ ha~l to engage 

with lhe s~eifieities of tl~e South African eonlexL ~fis has led t~ a critical engagement with global in~lig- 

these disct~t’ses. While SASI made a w~luahle eonlribulion in p~paring lhe San elahnan/community 

su(’¢’essful land claim, lhe chapter raises questions t’oneerning the I~)ssihle relations of’dependency between 

NGOs and intemalhmal &mor organisalions. In wha~ ways th~s SASI’s re[alionship whh its overseas 

influence its devek~pment stral~ies? Can dais relationship in any way a~’eounl fi~r d~e apparenl priorilising nf 

euhural and lan~mge pr@~t.ts ralber ~han n~ral develop~nenl inle~wenlions thai address the more mundane 

conditions of ~ral pove~ly anti m~.ial fi’z~qnenlalion dml eonlinue lt~ eharaelerise eve~day [i~ al lhe Kala- 
:..~,l ;~ ,,r,l~r h~ (’,)n~ribule lnwa~ls (’rilieal and t~[lexive 
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Citizens and bushmen: discourses on indigenous identity 

In South Africa there are a number of groups currently claiming indigenous status 
in terms of the internationally recognised (UNWGIP) use of the term. These would 

include the Nama (Khoi or Khoekhoe)/~ San, Griqua and !Korrana.% The San, 

Nama and Griqua were classified as Coloured in terms of the 1955 race classifica- 
tion legislation introduced by the Nationalist Government that came into power in 
1948/’ This legislation was accompanied by vigorous state-led assimilation poll- 

cies. For example, Nama children were forced to use Afrikaans in school, and an 
Afrikaans, Christian, Coloured identity was imposed upon the Nama through the 

institutions of church and state. Many people with San, Nama and Griqua ancestry 
also opted to identify with this Colonred identity due to the negative connota- 

tions and racist discrimination associated with the terms ’hottentot’ and ’boesman’ 
under colonialism and apartheid. As a result, the San and Nama languages and 
culture have almost disappeared. Whereas Nama is still spoken in the Northern 

Cape Province in northern parts of Namaqualand such as Richtersveld, it has 

virtually vanished in the more missionised southern Namaqualand settlements 

such Leliefontein (Robins 1997). Unlike Nama/Coloureds and black Africans, San 
people were not given their own Reserves as it was assumed that they were ’extinct’ 
or thoroughly assimilated into the Coloured population. This has also contributed 

towards the particularly marginalised character of San identity. This marginalisa- 
tion is evident in the fact that there are only approximately a dozen identified 

:~khomani San speakers throughout South Africa. 
The response of the ANC government to the dramatic reclamations of Nama, 

San and Griqua identity that began the early 1990s, has been one of caution and 
ambivalence. The government remains wary of an indigenous rights movement 
that could become a vehicle for exclusivist ethnic politics. This deep-standing dis- 
trust of ethnic, politics probably also comes out of a historical legacy of apartheid 
and rightwing Afrikaner nationalism, as well as the bloody clashes between the 
Inkatha Freedom Party (IFP) and ANC supporters in KwaZulu-Natal and Gauteng. 
It would also appear that the ANC, as an unambiguously modernist organisation, 
is concerned that an accommodation of communitarianism could end up contra- 

dicting the underlying principles of liberal democracy/~ From a more pragmatic 

Nama is the only sutwiving Khoe language in South Aft’tea. 

¢ra{ed in the r~rthern Namaqualand area, alnng the Orange River. 

There are stm~e 3,~).~KJ Sot~lh Afi’irans who fllentify lhemselves as ’Coloured’ (Statistics SA, 1~8: 

seclion 2.5). ~e categot’y ~ff ’Cnlnure~F disguises the cultural heterogeneity of penple many of whom 

have European, AiYiean. Kh~e, Sun, Indian, Indonesian, Malay anti slave backgrounds. The majority of 

sn-ea~]ed Cnh~ureds do not identify themselves as indigenous Khoe or San. However, the gains made by 

a grt~wing indigem}us righls movement ~’~mld ent’nurage many nf these penple to reclaim and reengnise 

Afi’ican, San and Khoe anees!~’, which has tended to I,e suppressed in favour of a slress on their Euro- 

pean anti Chrislian baekgr~und. 

~e hesitance on lhe pa~ t~f" the Sout[~ Aft’lean govetnn~ent t~ take on intemati~>nal definitions and con- 
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position, the enormous logistical difficulties experienced in attempting to process 
the thousands of land claims already submitted to the Land Claims Court may have 

contributed towards the government’s reluctance to encourage indigenous groups 
to agitate for aboriginal land title along the lines of Australia and New Zealand 

land law. 
The official usage of the term ’indigenous’ in South Africa has come to mean 

something different to the way it is used by international donors, the United Nations 
and various indigenous peoples forums and activist groups. Although there is as 

yet no clearly stated definition of the term, it appears twice in the South African 
Constitution (Chapters 6 and 26). The Constitution’s use of the term in fact derives 
from the common South African use of the word ’indigenous’ to refer to the lan- 
guages and legal customs of the African majority of Bantu-language speakers.~ 

In South Africa, like other parts of southern Africa, the term ’indigenous’ is used 
to distinguish the black African majority from the European settlers and Asian 

minorities. It seldom refers to the notion of First Peoples. 

Khoi and San advocates and activists are critical of the government’s failure 
to adopt international indigenous rights (First Peoples) legal frameworks. For 

instance, SASI linguist and development consultant Nigel Crawhall believes the 
South African government’s rights-based paradigm ’ignores the inability of mar- 
ginalised indigenous communities to effectively hold the state accountable for 

implementation of its rights’. It is with this in mind that Crawhall continues to 

call for the specific recognition of ’Indigenous Africans’, in line with international 
conceptions of First Peoples. 

The common use of the term ’indigenous’ in South Africa refers to the Khoi 

and San as well as the Bantu-speaking majority. This is somewhat different to 

UNWGIP’S use of the term to refer to minority First Peoples of aboriginal descent 

and with distinct territorial and cultural identities. The ANC government’s appar- 
ent reluctance to take on board this UN definition is a consequence of its belief 
that the majority of black Africans and Coloureds are indigenous South Africans.~’ 

For instance, when asked by a journalist whether the successful resolution of the 
�:khomani San land claim represented the government’s intention to recognise 

Khoi and San as ’First People’, former minister of land affairs, Derek Hanekom, 
flatly refuted this assumption. He claimed that virtually all black South Africans 

~,,,,~ ethnologis’~ in the Department of Constitutiona| Development, echc~d dais view. Meiring told me in an 

interview in P~to6a ~at his depanment~ ~sition was that ’we shtmhl really unde~tand the Africa, ~uth 

African, situation of these ~ople ve~ well before we can just accept international definitions [~ff indigenous 

ri~ts] or even dae Convention itse~.’ [ encountered similar caution in ~ny interview wida Joh~ Beukman, a 

senior ot~cial in ~e Depaament of Constitutio~ml Development. Beukman d~w attention to ~ential pn~h- 

lems daat could arise in simply reco~ising traditional au~ority ~ongst the San. Althou~ Dawid Kmiper 

recogni~d as the ~khomani San traditional leader this is an unofticial desi~tinn. Meanwhile v~ral 

and other ’~ois~’ leade~ we~ vigorously c~ling for official recognition in the h~se ~ff traditional leaders. 

Beukman~ Depa~men~ res~nded }~y esta~lishing a commission to investigate Nama, San and Gri~a ~liti- 

cal leadership st~ctm~s. 
76.7% of ~ud~ A~?icans are considered to be African (i.e., of Bantu-lan~age-speaking origin)- Whites °f 

Eu~pean descent comprise 10.~; Colonials are 8.9% and Indians 2.6% (Statistics SA, 1~8). 
1 t, ~f~ ~noc;~vallv to black AI~cans who speak Bantu lan~ages. It is 
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had suffered under colonialism and apartheid and it would not make sense to 

separate out and privilege the experiences of one group on the basis of claims to 
autochthonous, aboriginal or First Peoples status. As Hanekom pointed out, the 

land claims cut-off date is in any case 1913, which rules out claims to aboriginal 

land rights. From the ANC~ perspective, redress has to address the needs of all 
South African citizens disadvantaged by racial legislation.:~’’ 

San and Khoisan activists believe that the constitution ought to recognise the 

vet3, specific conditions of marginalisation of the San and Nama in South Africa. 
They argue that this exceptionality is evident in the observation that there are only 
about a dozen known �:khomani San-speakers left in South Africa:*’ This alone, 

they argue, makes the San one of the most vulnerable and marginalised groups 
in South Africa. The ANC, like other African governments, disagrees, and has 

refused to accept United Nations declarations on indigenous peoples. 
The ANC is clearly unwilling to encourage an indigenous rights movement that 

would challenge the 1913 Land Act cut-off date for the recognition of land claims. 
In terms of the current Land Restitution Act 22 of 1994 only racially based land 

dispossession from 1913 to 1994 is recognised. Some San and Khoi activists have 
demanded that the Act should allow for indigenous land claims going back hun- 
dreds of years. In addition, since it was founded in 1913, the ANC has embraced 

a Western-style liberal democratic and rights-based model which cannot easily 
accommodate communitarian political institutions such as African traditional 
leadership, which SASI and Khoisan and San activists are now also calling for. 
However, given the concessions granted to African traditional leaders in the recent 

past, including the establishment of a House of Traditional Leaders, the government 
is regularly reminded by Khoisan and San activists that it has already set a prec- 
edent. In fact, traditional leaders have recently been given more powers in terms 
of land rights in communal areas. This perhaps explains why, despite a reluctance 

to ratify international conventions on indigenous rights, the ANC government has 
nonetheless taken seriously the dire predicament of the �:khomani and !Xu/Khwe 

San. Apart from the provision of land, the government has also initiated a process 
aimed at addressing the specific needs and cultural rights of San, Nama and Griqua 
communities, although it remains to be seen whether this will bear fruit.~ 

The |bllowing exce~’pt |~’om an interview with Roger Chennels illustrates the dift~rent meanings the term 

~indigenous’ has in St~u~h Africa c~mpared to international ~b~ms such as the UNWGIP: ’When we talk 

at~mt indigenous l~ples in ~neva we are lalklng ~ont a new [~e~u] created bv the United Na~i~ns and 

Native Americans and others who t’ln~e not Io call themselves mind,titles ... ’~e De~’ade of Indigenous 

pies refers to those people. Xhosas and Kikuyus are nol pm~ td i~, they are majo~’ily l~ople @~o pa~it’ipa/e 

the mainstream ~}lilics of daeir countries. But this lenn is very ptx~blemalic in Africa, and I t’an understand 

why ~)uth Afrh~a, thinking of its ~lack] Afrh’an responsibililies, ~’an’l just take ~he te~Tn o~, l~*’at~se if they 

go to dae OAU and stall lalking al~}ut indigen~us peoples it ct~uld be ve~)’ t.onihsing ... Su widaout en~ugh 

unde~tandlng of dae tenn il could lmcnme dangerous and dil1~t’ult. I w~uldn’t actually ~ight t~ much aI~ut 

it [l~cause] the term is going to remain contk~sing. ~ae F~’eneh meaning "’indigene" just means ~laled to the 

eaah, the soil~ ~’re all indigene in some way. 1 Ck~n’l think thai the ANC gove~m~enl is l~ing backward or 

t~the~ise, they’re just being veU sensible.’ 

~ere are abou~ 45~ former Angolan Khwe and [Xu San now living near Khuberley. 
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The question of strategic essentialism 

Rather than focusing exclusively on chasing after constitutionally enshrined rights 

for indigenous people, SASI’s lawyer, Roger Chennels, is also concerned with the 
enormous challenges of creating viable local community structures and livelihood 

strategies. It is here, at the more mundane and immediate level of everyday life - 

poverty, conflict and social fragmentation - that Chennels locates the San agenda. 
However, it is not only these material realities that need to be addressed. Chennels 

and Crawhall believe that tapping into San local knowledge and the historical nar- 
ratives of elders could be a valuable source of social capital in the quest to forge 

a collective sense of belonging, psychological well-being and social cohesion, as 
well as facilitating the development of viable livelihood strategies. There need 

not be an artificial dichotomy between more materialist-based rural development 

strategies of NGOs such as Farm Africa, and SASI’s cuhural projects which are 
aimed at stimulating social capital formation through inter-generational knowl- 
edge transfer. However, it remains to be seen to what degree these indigenous 
knowledges and cultural practices can be used as a basis for cultural survival and 

economic sustainability for present and future generations of San. 
Given the strong interest of international donors in the ’cultural survival’ of van- 

ishing cultures and languages, it could be argued that it still makes strategic sense 
for San communities, and SASI, to stress the importance of their hunter-gatherer 
lifestyle, indigenous knowledge and San cultural continuity. The deployment of 

these strategies to gain donor funding may also contribute towards reconstituting 
kinship and other activities that contribute towards the remaking of San concep- 

tions of human existence. However, endorsing primordialist notions of the San as 
hunter-gatherers could also contribute towards the devaluation and marginalisa- 

tion of alternative livelihood strategies and social practices that do not conform to 
this stereotypical bushman image. For instance, San livestock farmers are often 
perceived to be less authentically San by donors even though, for many :~khomani 
San, goats and sheep have been, and continue to be, the most viable livelihood 

strategy in the arid Kalahari region. While livestock production is in fact taking 
place on the newly acquired farms, it has contributed towards growing tensions 

between so-called ’traditionalists’ who claim to prefer the hunter gatherer/cultural 
tourism option, and livestock farmers who are referred to as the ’western bush- 

men’. As was mentioned earlier, the media, academics, NGOs and donors are not 
entirely innocent in these processes. 

Anthropologists and historians have devoted enormous time and resources 

towards proving or disproving ’bushman authenticity’. This obsessive preoccupa- 
tion with cultural authenticity is not of course limited to scholars. For example, 

when Donald Rain wanted to establish a Bushman reserve in South Africa in the 
1930s he encountered strong opposition from white farmers who, fearing shortages 

’""’~The prominence of references to the San in Mbeki’s speeches and the use tff San words in the new coat of 

arms are signs that the new state views ’the San’ as a cultural asset anti sYmbol!c ico.n.o! the new nation. 
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of farm labour, claimed that the reserve was unnecessary as there were no ’real 
bushmen’ left. In recent years, ’bushman’ tourism and the ~:khomani San land 

claim have once again triggered academic and popular interest in the perennial 
question of bushmen authenticity. More than fifty years after Rain’s aborted attempt 

at salvaging bushman culture through the establishment of a reserve, the issue of 
bushmen authenticity remains as loaded as ever. It would appear that the bushmen 
have once again become the lightning rod for academic and media discourses on 

cultural difference and authenticity. It is as if they have come to represent the last 

repository of absolute alterity, as a mythic, primordial Other. Ironically, they have 
also become intellectual fodder for countless academic projects aimed at debunk- 

ing ’bushman myths’ and primordialist essentialism. 
The perceived uniqueness of the Kalahari San and their land claim attracted 

enormous media, donor and NGO interest. It also captivated President Mbeki and 

the former minister of lands, Derek Hanekom, whose personal involve~nent in the 
claim played a particularly significant role in ensuring its success. It appears that 

the ANC government perceived the Kalahari land claim as a one-off opportunity 
to settle the potentially troubling question of pre-1913 indigenous land rights. In 
addition, popular images of the primordial bushman in the Kalarhari not only fuel 

media and scholarly interest, but also shape government, NGO and donor percep- 
tions and development strategies and priorities. For instance, San development 
projects are known to receive generous funding from international donor organi- 
sations for whom the Kalahari bushman represents the last of the surviving Late 

Stone Age hunter gatherers. Similarly, it could be argued that the R15 million San 
land claim ’jumped the queue’ precisely because the San are perceived to be such 

a valuable political and tourist commodity by the state, NGOs, donors and the 
media. President Mbeki’s African Renaissance, South Africa’s quest for a perma- 
nent seat on the UN Security Council, and the race for votes in the Northern Cape 

probably all played a significant role in the ANC government’s last minute rush to 
address San land and language rights in the run-up to the 1999 general elections. 
Another factor was the international visibility it provided to South Africa’s shining 

human rights record. Although political opportunism alone cannot account for the 

whole story, it would appear that the San land claim was indeed perceived to be 
symbolically and politically strategic by the ANC government. This does not imply, 

however, that they were passive victims of the machinations of powerful political 
elites; after all, they managed to win back their land back and continue to secure 

access to state resources. Nor were they merely passive victims of the representa- 
tions, political agendas and development discourses of powerful outsiders, 

Representations of bushmen as First People that are reproduced daily at South 
African museum dioramas and San tourist villages continue to ignore the devastating 

consequences of San genocide, land and cultural dispossession and contemporary 
rural poverty and social fragmentation. However, drawing attention to this devas- 

tating San past and present does not necessarily appeal to tourists who want to see 
the Kruiper clan dressed in loincloths and car~3’ing bows and arrows. Neither does 
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become crucial cultural and economic resources in their quest for a future that is 

more than mere cultural survival. They are creative and self-conscious producers 
of the cultural commodities that fuel a fledgli,~g tourist and donor-driven economy. 
The investment of individuals in mastering this ~khomani San history and identity 

also appears to be more than simply the instrumental manipulation of ’culture’ in 
order to gain access to material resources. They are also cultural practices aimed 

at the recuperation of social memory and identity similar to other cultural reclama- 

tions taking place throughout post-apartheid South Africa. 
The problem with such strategic essentialism, as Gayatri Spivak (1988) points 

out, is that it can end up obscuring intra-community differences along class, age 

or gender lines. These ethnic strategies of mobilisation also tend to ignore and 

degrade cultural hybridities in the name of pure essences and cultm’al continuity, 
thereby encouraging the kinds of tensions between pure and westernised bush- 
men that emerged in the Kalahari. Moreover, such an approach could render 
the San increasingly dependent on powerful donors and create obstacles for San 

communities seeking to develop independent and effective local community and 
leadership structures. It is also likely to alienate the �:khomani San from their 

Coloured and Nama-speaking neighbours in Norlhern Cape. Growing divisions 
and tensions have in fact occurred between the claimant community and their 

communal farmer neighbours in the Mier area. This culminated in legal eontes- 
ration of the San claim by Mier residents. The matter was eventually resolved 

through a negotiated settlement whereby Mier communal farmers also received 
state land and resources as compensation for land dispossession under apartheid. 
Nonetheless, instead of encouraging strategic ties with their neighbours, a donor 

focus on San exeeptionalism and First People status could end up isolating and 
alienating this claimant community from potential political allies in the neigh- 
bouring communal areas and rural towns. An ethnic separatist strategy that was 

perceived to be strategic during the San land-claim process, and which was sup- 
ported by NGOs and donors, could contribute towards erecting an artificial barrier 
between the :�:khomani San and neighbouring Coloured and Baster communities, 
even though many of the San claimants come from these neighbouring areas and 

have close kinship ties with people living there. A narrowly defined donor focus on 
indigenous San could create problematic soeio-spatial and political divisions and 
inequalities amongst these culturally hybrid and impoverished rural people of the 
Northern Cape Province?:’ 

Ethnic separatist strategies were initiated at the expense of the possibility of 

San participation in broad class-based social movements and development ini- 
tiatives involving Coloured, black African and Nama communal farmers, fann 

workers, the unemployed and other marginalised groups in the Northern Cape 
region. However, given the fact that this political mobilisation is not taking place, 
and that it is unlikely to take place in the near future, it probably made strategic 
sense for the :�:khomani San, with the help of SASI, to concentrate on taking care 
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of their own needs and concerns. However, this approach confined the San to an 
’ethnic cage’. SASI has not worked with non-San communities as this could both 
jeopardise its ability to tap into Northern donor circuits earmarked specifically for 
indigenous people and could also spread the organisation’s limited resources too 

thinly. Restricting their work to San issues probably also made sense given SASI’s 
identification of the San as a hyper-marginalised community with very specific 
social and cultural needs and predicaments. 

SASI could find itself in a situation where it is unable to entirely dismiss 
international donor desires for authentic First People, and yet unable to ignore 

the ambiguities, contradictions and messy social realities they encounter in 
their everyday encounters in the Kalahari. Chennels’ comment on the difficulty 

of explaining this complexity to funders remains a troubling one. Meanwhile, 
recent developments in the Kalahari suggest that donors are uncertain whether 
they should fund cultural survival NGOs or more mainstream rural development 

NGOs. Some of the major donors have in fact recently provided significant sup- 

po~ for rural development programmes at the Kalahari San settlement as a way of 
countering a perception, rightly or wrongly, that in the past the bulk of San donor 
resources went to eultm’al sun, ival projects. 

The following letter to the Sunday Independent, entitled ’Create lasting eco- 
nomic strategy for Nyae-Nyae’, is a highly polemical attack on San cultural su~ival 
projects in Namibia. The writer, who claims to have spent 15 years at Nyae-Nyae, 
lambasts outsiders for promoting their own self-interested conceptions of bushman 
culture.:~ The letter was written in response to a prior a~iele entitled ’Alcohol 
makes a dese~ of Namibians’ hopes’::~a 

The people of Nyae-Nyae have their own culh~re just as all other people in Namibia have 
their own culture. This has nothing to th~ with the ability to keep animals and grow vegetables. 
The people of Bushma~land are pe~ectly capable of keeping cattle and growing vegetables. 
II might n~t be ’in their tradili~m’, but neither was wa~are n~r alcd~ol. F~r 15 years [ have wit- 
nessed NGOs. gt~vemments, trophy hunters, racketeers, conservationists, film makers, intel- 
lectuals and quasi-intellectuals and priests telling the pe~ple of Nyae-Nyae how they should 
preserve their ’culture’ and run their lives. Culture a~d tradition ca~ m~ly survive if the people 
wahl it l~. Paternalism from outsiders just w~m’l do Ihe trick. If any~me was really concerned 
about the wellbeing of the ’bushmen’ of Nyae-Nyae, they would have created an ec~momic 
envimmnent diverse enongh fi~r the pe~ple to be able to feed themselves. This has not hap- 
pened and never will as long as outside> with tl~eir own agendas tU to ride the roost. 

The letter is an outright attack on what the author perceives to be the outside impo- 
sition of San cultural survival projects that do not adequately address San poverty 
and create viable livelihood options. There is a danger, however, that such blanket 
criticisms could be used to justify the imposition of rural development projects 
that fail to address adequately the specificities of the social and cultural aspects 
of everyday life in San communities. It could end up ignoring the valuable local 
knowledge and ~social capital’ that SASI development consultants such as Nigel 
Crawhall and Roger Chennels believe is essential for any attempt to reconstitute 
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this highly fractured San community. 
This indictment of outsider interventions could also end up failing to recognise 

the ways in which representations of San tradition and culture are fashioned from 
below by the San themselves. While the appropriation of essentialist notions of San 
cultural identity can contribute to the kinds of conflicts between traditionalist and 

western bushmen that occurred in the Kalahari, it is not inconceivable that these 
’bushmen myths’ could also contribute towards reconstituting the social fabric of 

community and revitalising local conceptions of San culture. Similarly, although 
San cultural politics could lead to forms of ethnic separatism and isolationism that 
undermine social and economic ties with non-San neighbours in adjacent com- 
munal areas and rural towns, there is no inevitability about this outcome. It would 

seem that San cultural politics does not have any pre-ordained script or teleology. 
To break out of the ethnic mould of apartheid history, South African NGOs, and 

the San themselves, have to walk a fine line between negotiating the primordial- 
ist desires and fantasies of funders, and the need to gain access to development 

resources to empower poverty-stricken San communities. They will also need to 
negotiate the ambiguous and contradictory dual mandate of donors who seek to 
promote San ’cultural survival’ while simultaneously inculcating the values and 

virtues of ’civil society’ and liberal individualism, development and democracy. 
This could be a hard road to walk. 

Conclusion 

This chapter has focused on donors, NGOs and the San claimant community in its 
investigation of how the apparently contradictory agendas of San cultural survival 

and the promotion of the values and practices of civil society have impacted upon 
the :xkhomani San after the land claim. It is clear that the cultural politics of San 

identity, community and tradition is a highly complicated and shifting discursive 

field, and that the San are simultaneously enmeshed in donor and NGO projects 
of cultural recuperation and the ’civilising mission’ of liberal democracy and the 
liberal modernist idea of the autonomous rights-bearing subject. It would also 
appear that, despite considerable evidence of the hybrid character of San local 

knowledges and everyday practices, the dual mandate of donors and NGOs has 
contributed towards reproducing a ’great divide’ between traditionalists and west- 

ern bushmen. It has been argued, however, that this divide is not simply imposed 
from above by NGOs and donors, but is also very much a product of local construc- 
tions of bushman identity and community. 

San cultural revivalism is taking place within the context of a new politics of 
indigenous identity and cultural rights that is currently unfolding in South Africa. 

The stakes are being raised through tough competition over access to donor and 

state resources, including struggles for access to government salaries within a 
proposed Indigenous Council (lnheemse Raad), a KhoiSan equivalent of the exist- 
ing House of Traditional Leaders. These recent developments have contributed 
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hart San. Such conflicts over traditional leadership and identity could also end up 

deflecting attention away from addressing the more mundane and material liveli- 

hood needs of these hyper-marginalised rural communities. 
The ~:khomani San land claim unfolded within this complicated post-apartheid 

political landscape. The gains made by ~khomani San and other indigenous groups 
in recent years would not have been possible during the apartheid era. There are a 
number of reasons for this, including the fact that San, Nama and Griqua were cat- 
egorised and interpolated as Coloured. The ’authentic San’ were deemed ’extinct’, 

and the Nama (Khoi) and Griqua were seen by the apartheid state to be part of an 
assimilated and hybrid Coloured population living in the Coloured Reserves of the 

Northern Cape (see Chapter 2). It is only in the post-apartheid period that people 
with San, Nama and Griqua ancestry have been able to publicly assert themselves 

as indigenous peoples with specific land, cultural and language rights. Despite 
refraining from entrenching indigenous rights in the constitution, the ANC gov- 

ernment has in fact addressed many of these claims through land restitution, by 

providing resources to promote Nama and San languages, and by addressing the 

question of traditional leadership. This political environment has enabled SASI 

and the San to make successful claims to land and cultural rights. While these 
claims have resulted in significant gains for this marginalised San community, a 
stress on primordial notions of San tradition and First People status has also had 
unintended consequences in terms of generating conflict between traditional and 

western bushmen, as well as running against the grain of donor and NGO ideas 

about the civic culture of liberal individualism, rights, duties and responsibilities. 

This chapter has attempted to examine the ambiguities and contradictions of these 
NGO and donor-driven double visions and local struggles over rights, citizenship, 
accountability, land, tradition, and identity. 

Finally, the Human Rights Commission’s (2004) documentation of intra-com- 

munity conflict, social fragmentation, desperation and chronic poverty at the new 
resettlement area in the Kalahari referred to at the beginning of this chapter, draws 

attention to the limited capacity of this post-apartheid indigenous peoples’ move- 

ment to significantly transform �:khomani San lives and subjectivities. While the 
reinvention of San identity in the 1990s was highly effective in terms of enhancing 

the media visibility and political importance of this land claim, it did not create the 
conditions for effective livelihoods and forms of cultural and social capital neces- 
sary for poor people to make a decent living in the dry, red sands of the Kalahari. 
In many cases, ~:khomani San beneficiaries of the land claim appeared to be just 
as poor and destitute as they were prior to the claim. Yet, as was mentioned ear- 
lier, Roger Chennels’ effective use of cultural and intellectual property rights has 

created the possibility for accessing state, donor and big business resources and 
payments that can be used to revitalise and constitute community and livelihoods. 

This :xkhomani San case tells the story of the limited successes of attempts 

by SASI, a globally connected NGO, to establish an indigenous peoples’ social 
movement in South Africa. This NGO-social movement partnership contributed 
towards promotion of both ’rights talk’ and common conceptions of indigenous San 
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to a different type of NGO-social movement partnership, and highlights the ways 

in which local community networks and individual power brokers and gatekeepers 
belonging to the South African Homeless Peoples Federation (SAHPF) were able 

to circumvent and reinterpret some of the key democratic ideas and practices of 
the global social movement to which they belonged - the Slum Dwellers Interna- 
tional (SDI). Chapter 4 draws attention to the successes and limits of the efforts of 

the SDI to promote practices of ’deep democracy’ and ’grassroots globalisation’ in 
the face of powerful local actors and networks in Phillipi township in Cape Town. 

4 
’Civil Society’ & Popular Politics in the Postcolony 
’Deep Democracy’ & Deep Authoritarianism 
at the Tip of Africa? 

Introduction 

On 17 September 2002, about two hundred people from diverse race, class and 
ethnic backgrounds gathered at the Centre for the Book in Cape Town’s city centre 
to hear the internationally known housing activist, Sheela Patel, talk about the 
work of an alliance of Mumbai-based slum dweller’s federations that are part of the 

global network of the Slum Dwellers International (SDI). The audience included 

a large group of black South African women and young people from the South 
African Homeless People’s Federation (SAHPF), activists, members of parliament, 

judges, academics and ordinary citizens. This was Patel’s twentieth visit to Cape 
Town as part of a decade-long exchange programme between housing activists and 

slum dwellers from India, Thailand, South Africa and eleven other developing 
countries. Patel spoke of her organisation’s strategies for empowering the urban 
poor in lndia - of the ’horizontal exchanges’, savings schemes, ’toilet festivals’,~ 
self-enumeration and self-census exercises and various other ’empowerment rit- 
uals’ deployed by these Indian women’s federations. Patel concluded by noting 
~ This chapter wouhl not have been possible without fi~e suppo~l and assistance of a number of people, 

especially Beltina yon Lieres and Sarah Bologna. I would also like to thank Joel Bolnh’k, Ted Baumann, 

Leo P~Mlashuc, Diana Mitlin, Kathy Glower, Thami Maqulana, ~aomas Koelble, David Chidester, and 

numerous members of the S{~uth African Homeless People’s Federation such as Xolani and Buntu f~r 

d~eir generous assistance. I would also like to thank Naison Ngt~ma, Ranjita Mohanty, Naila Kabeer, Alex 

Shankland, Lisa ~aomps~m, John Williams, and John Gaventa and numernns ~ther pa~icipants in the 

Development Resource Centre (DRC) project on Citizenship, Participation and Accountability. Thanks 

also go to the Human S( ienees Research Council (HSRC) fnr supposing the research ~hat went into this 

chapter. 
2 For an excellent account of SDI~ philnsophy an~] practice see ~pold P~llashue~ dcwtoral thesis "Class 

~br itself~ Shack/slum Dwellers In~ernafinnal: [he praxis of a transnalional urban p~r movemenl.’ Fac- 

ulty of Humanifes and S+,ia] ~ien<’es, Universily of Technology, Sydney, 2~. Also see Arjun Appa- 

durai’s (2~2!~) ~seinafing account of SAHPF’s SDI pawners in Bombay in which he analyses their rituals 

of "!oilel feslivals’ and +the polities of shit’. He shnws how a eanfivalesque spirit of trans~ession aad 

bawdiness prevails during toilet ins~ctinns in the presence of middle-class government and Worhl Bank 
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2012 Fail Term 

Instructor Component WL SES Credit Status Min Enrl Enrl 
Cap HrsiUnt Enrl Cap Tot 

Page 1 of 1 

DEM WL DRP ADD AUDIT 

50 001 Fys Defining Blackn T1MOTHY MCMILLAN LEC 0 A 

I01 001 Black Experience I TIMOTHY MCMILLAN LEC t5 A 

I01 002 Black Experience 1 CHARLENE REGESTER LEC 10 A 

101 003 Black Experience I .--)~r.;t _~-~ff LEC 10 A 

101 004 BlackExpcricnccl ~.~xt;,~,,~r--� ’J LEC 0 A 

101 990 Black Experience I CHARLENE REGESTER LEC 0 F 

101 99 ! Black Experience 1 CHARLENE REGESTER LEC 0 F 

l01 992 Black Experience 1 CHARLENE REGESTER LEC 0 F 

t02 001 Black Experience li pERRY HALL LEC 5 A 

102 002 Black Experience li ~’t2~ e,¢l" v LEC 0 A 

252 001 Blacks In The West 
254 001 Blacks In Latin Ame 
259 001 Blacks & Pop Culmr 
262 001 Found Of Black Educ 
276 001 Blacks In Fi:Im 
280 951 Blacks ln North Car 
287 00I AfricanAmer Art 
287 601 

African Amer Art 

287 602 African Amer Art 
287 603 African Amer Art 
287 604 AfricanAmer Art 
293 00l Aft’Diasp Americas 
392 001 Afam Contemporary I 
398 001 AfamSeminar 
422 001 Afam Human Rights 
474 001 Kcylss/Afri/AfroL 
522 001 DuboisgFhurmardMalc 

554 001 ImaginingOthemess 
560 001 Harlem Renaissance 
610 OOl AfamVcmaeMasie 
69tH 001 Honors Research I 
691H002 Honors Research I 
69tH003 Honors Research i 
691H 004 Honors Research I 

ROBERT PORTER LEC 0 A 

KIA CALDWELL LEC 0 A 

PERRY HALL LEC 10 A 

ROBERT PORTER LEC 0 A 

CHARLENEREOESTER LEC 0 A 

ROBERT PORTER LEC 0 F 

JOHN BOWLES LEC 0 A 

REC 0 A 

REC 0 A 

REC 0 A 

REC 0 A 

JOSEPH JORDAN LEC 0 A 

TIMOTHY MCMILLAN LEC 0 A 

WALTERRUCKER LEC 0 A 

KIACALDWELL LEC 0 A 

WALTER RUCKER LEC 0 A 

REGINALD HILDEBRAN LEC 0 A 

LYNEISE W[LL1AMS LEC 0 A 

KENNETHJANKEN LEC 0 A 

GLENNHINSON LEC 0 A 

TIMOTHY MCMILLAN LEC 0 A 

EUN1CE SAHLE LEC 0 A 

KIA CALDWELL LEC 0 A 

KENNETH JANKEN LEC 0 A 

3.00-3.00 O 0 24 0 

3.00-3.00 C 0 32 32 

3.00-3.00 O 0 32 20 

3.00L3,00 0 0 32 8 

3,00-3.00 0 0 60 9 

3.00-3.00 0 0 10 0 

3.00-3.00 0 0 t5 0 

3.00-3.00 0 0 l 0 

3.00-3.00 0 0 60 47 

3.00-3.00 O 0 46 14 

3.00-3.00 C O 40 40 

3.00-3.00 C 0 40 40 

3.00-3.00 0 0 40 35 

3.00-3.00 C 0 40 40 

3.00-3.00 C 0 40 40 

3.00-3,00 0 0 50 0 

3.00-3.00 C 0 20 20 

3.00-3.00 C 0 5 5 

3.00-3.00 C 0 5 5 

3,00-3.00 C 0 5 5 

3.00-3.00 C 0 5 5 

3.00-3.00 0 0 40 15 

3.00-3.00 0 0 30 20 

3.00-3.00 C 0 20 20 

3.00-3.00 0 0 30 14 

3.00-3,00 O 0 20 15 

3.00-3.00 C 0 20 20 

3.00-3.00 0 0 5 1 

3,00-3.00 0 0 20 9 

4.00-4.00 O 0 20 5 

3.00-3.00 O 0 5 0 

3,00-3,00 O 0 1 0 

3,00-3.00 0 0 1 0 

3.00-3.00 0 0 1 0 

0 0 0 0 0 

50 7 I1 32 0 

29 0 9 20 0 

14 0 6 8 0 
12 0 3 9 0 

0 0 0 0 0 

0 0 0 0 0 

0 0 0 0 0 
55 0 8 ~17 0 

18 0 4 14 0 
44 0 4 40 0 

44 0 4 40 0 
42 0 7 35 0 

45 0 5 40 0 

45 0 5 40 0 

0 0 0 0 0 
20 0 0 20 0 

5 0 0 5 0 

5 0 0 5 0 

5 0 0 5 0 

5 0 0 5 0 

16 0 1 15 0 

21 0 1 20 0 

20 0 0 20 0 

16 0 2 14 0 
17 0 2 15 0 

22 0 2 20 0 

1 0 0 l 0 

9 0 0 9 0 

5 0 0 5 0 

0 0 0 0 0 
0 0 0 0 0 

0 0 0 0 0 
0 0 0 0 0 



From: 

Sent: 

To: 

Subject: 

Seck, Mamarame <mseck@email.unc.edu> 

Wednesday, April 4, 2012 2:59 PM 

Kinsella, Tanya E <tekin~l@email.nnc.edu> 

Sable, Eunice N <eunice@emml.unc.edu>; b aa~derson@unc.edu 

RE: Sw~Nli LAC 

Thanks, Tanya, for letting us know I look forward to working with you. 

Best regards, 
Mamarame 

From: Tanya Kinsella [tekinsel@email.unc.edu] 
Sent: Wednesday, April 04, 2012 12:14 PM 
To: Seck, Mamarame 
Cc: Sable, [~unice N; b anderson@unc.edu 
Subject: Re: Swahili LAC 

Mamarame and [~unice, 

I’ve discussed this Barbara, and we’re both happy with offering the LAC 
section to Alphonse Mutima again. I think he (and his students) truly 
enjoyed it. 
It will depend on continued Title VI funding for 2012-2013, of course. 
I will let you know the funding situation as soon as I can. 

Tanya 

Tanya E Kinsella, Ph.D 
Undergraduate Academic Program Coordinator 
Center :[’or European Studies, CB# 3449 
FedEx Globa[ Education Center, Rrn 3213 
University of North Carolina at Chapel Hill 
919-962-1602 

global unc.edu/europe ((;enter :[’or [~uropean Studies) 
www.unc eduAac (Languages Across the Curriculum) 
www.~mc.edv.’depts/europe/major (EURO Major) 

Visit us on Facebook: 
UNC Languages Across the Curriculmn Program 
UNC Contemporary European Studies Major 

On 4/2/2012 9:14 AM. Tanya Kinsella xvrote: 
Thanks, Manrarame! 
I will work with the AFRI dept to schedule the Swahili LAC credit for 
the spring semester. 
I know that Alphonse Mutima would be delighted to teach the LAC 
section again. Let nre discuss the possibili~" xvith Barbara, as we’d 
originally planned to assign the section to a lecturer or graduate 
student. 

Thanks so much for yottr help, 
Tanya 

Tanya E. Kinsella, Ph.D. 
Undergraduate Academic Program Coordinator 
Center for European Studies, CB# 3449 
FedEx Global Education Center, Rm 3213 
University of North Carolina at Chapel Hill 
919-962-1602 

global.unc.eduieurope (Center for European Studies) 
www unc.edu/lac (Languages Across the Cun-iculum) 
www.unc.edu/depts/europe/major (EURO Major) 

Visit us on Facebook: 
Lr>.-C Languages Across the Curriculum Program 
UNC Contemporary European Studies Major 

On 3/30/2012 5:07 PM. Seck, Mamarame wrote: 
>> Dear Tanya, 
>> 

>> Thanks for sending me the LAC syllabus from last year and also 
>> inquiring about the schedule for the next academic year. After 
>> looking carefully at the material you sent me and also talking with 
>> my chair, I would like to suggest the following: 
>> 1. Swahili LAC should be offered in the spring semester and not in 
>> the fall because it is an advance level course (SWAH 408), ~vhich can 
>> only be taken by students who have alrea@ completed at least SWAH 



>> 403 (as it appears on the syllabus). 
>> 2. l nominate Dr. Alphonse Mutima to be the instructor given his 
>> experience teaching Swahili and the material he has alrea@ put 
>> together for the Swahili LAC 
>> 

>> Sincerely, 
>> Mamarame Seck, PhD 
>> Assistant professor and African Language Program Coordinator 
>> Department of African and Afi~ican-American S indies 
>> Univcrsity of North Carolina-Chapel Hill 

>> Email: mseck@email.unc.edu 



From: 

Sent: 

To: 

Subject: 

Jagger. Pare <pjagger~unc.edu> 

Friday, April 6, 2012 2:13 PM 

Sable, EuNce N <eunice@email.unc.edu>; Leslie, Paul W <pwleslie@unc.edu>; Persha, Lauren M <lpersha@email.unc.e&~> 

Reynolds, Andrew S ~sreynol@mail.unc.edu> 

Swahili speaking graduate student? 

Hello All: 
I have a potential project for a Swahili speaking student. It involves media analysis of national press articles on reducing emissions from deforestation and forest 

degradation projects (REDD+). The articles are collected -the task is to code and write the preliminary findings. Substantive knowledge of REDD+ is not essential -I 

can backstop on that end -what we need is someone who can read Tanzanian Swahili with an eye for the political nuance of the policy landscape. The 

arrangement would be a short term contract with the Center for International Forestry Research. This is a nice summer research opportunity for a graduate 

student. 

Please forward any names of Swahili speakers who might be interested. 

Thanks, 

Pa m 

Pamela J~gger Ph.D. 

Assistant Professor of Environmenta] Policy 

Department of Public Policy, University of North Carolina at: Chapel Hill 

Campus Box #3435, Ahernethy H~II, Chapel Hill, NC 27599 3435 

Phone: ~ 01 919-962 6848 Email: Ejagg~,r(~unc~edu Skype: p~miagger 



Water Theme Steering Committee Meeting Agenda 

Monday April 9TM, 2012, Michael Hooker Research Center Rm. 3005 

1. Welcome and Co-Chair’s Comments 

a. Recap of World Water Day 

b. US Water Partnership Launch 

2. Staff Assistant Update 

3. Theme Budget Progress 

4. Subcommittee Reports 

a. Internal Outreach 

b. External Outreach/Funding 

c. Legacy Projects 

5. Other New Business - Involvement with UNC water athletes and sports medicine, etc. 

6. Adjourn 



Sent: 

To: 

Subject: 

Janken, Kenneth R <krjanken@email.unc.edu> 

Tuesday, April 10, 2012 9:32 AM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

FW: [Ihculty--athlelics-ibrum] Hmmm. Nocem again 

Dear Eunice, 

Below are An@ Perrin’s and Jay Smith’s reactions to Joe Nocera’s column. I share their view that Nocera embellished, and I’m disappointed by it. 

Kenneth 

Kenneth R. Janken 
Professor of Afro-American Studies 
Department of African and Afro-American Studies 
109 Battle Hall, CB# 3395 
University of Nolth Carolina 
Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 
(919) 966-2694 (I?x) 
Click on a link for information about my publications: 
http://ww~umass.eduiumpress/spr 97/janken html 
http ://uncpr ess.unc, edu/books/T-8059.html 
http://undpress.nd.edu/book/P00780 
http ://undpress.nd edu/book/P00723 

..... Original Message ..... 

From: Andrew Pen-in [mailto:andrew perrin(@unc.edu] 
Sent: Tuesday, April 10, 2012 9:24 AM 
To: discussion 
Cc: discussion 
Subject: Re: [faculty--athletics-forum] Hmmm. Nocera again 

Yes, the embellishment is unfortunate because that’s not actually what the letter says, so he’s xmlnerable 

Majoring in ]2~otbaH is questionable at best But what I told him at the lunch (which he seems conveniently to have forgotten) is that at an?’ serolus university including UNC there is a host 
of requirements outside the major, so even if there were a football major we would insist that players adequately fulfill the distributional requirements. 

Andy 

On Tue, 2012-04-10 at 09:19 -0400, Jay Smith wrobe: 
> A number of you have asked, so let me clari~ what I meant about 
> "sources" and Nocera--I just meant that Nocera probably could 
> have/should have specified what the letter from the athletics dept 
> actually says. (I think he’s referring here to the letter announcing 
> the dates that players may be away from campus) tie clearly wanted to 
> embellish a little bit. As journalists will do. (I1~ only jo~nalists 
> could be trained to use footnotest) Not that I necessarily disagree 
> with the thrust of his column, by the way. 
> 

> On 4/10/12 8:59 AM. Jay Slrfith wrote: 
> > Well, I wish he had double-checked his sources and all, but... 
>> 

> > http://w~wz.nytilT~es.com/2012/04,’10/opinion/nocera-football-and-swahil 
> > i.html’.’r l&hp 
>> 

>> 

> > - You are currently subscribed to faculty--athletics-fortm~ as: 
> > jaysmith@emaihunc.edu. To unsubscribe click here: 
> > http://lists.tmc.edv.’u?id 48699857.6599779164b45b38dgf69522ac998ca9& 

> >n T&I facul~--athletics-forum&o 31254326, 
> > or send a blank email to 
> > leave-31254326-48699857.65997791b4b45b38d9f69522ac998cag@listserv.tmc.edu. 
> 

> -- You are cmrently subscribed to faculb---athletics-forura as: 
> andrewAaerrin@tmc.edu. To unsubscribe click here: http://lists.unc.edu/u?id~8699881.dac530c599cd3e93872521640193868d&n T&I facul~--athletics-forum&o 31254540. or send a 

blank email to leave-31254540-48699881.dac530c599cd3e93872521640193868d@listserv.~xc.edu. 

Andrew J Perrin - andrewA~errin@unc, edu - http ://perrin.socsci.unc edu 
Associate Professor and Associate Chair of Sociology University of Nolth Carolina - CB#3210, Chapel Hill, NC 27599-3210 USA 

-- You are currently subscribed to faculty--athletics-forum as: krjanken@emaihunc.edu. To unsubscribe 
click here: http://lists.unc.edu/u?id 48699892 3171359d2b3847ct4257e0db20dl’5102f&n T&I faculty--athletics-fola.ma&o 31254589. or send a blank email to leave-31254589- 

48699892.3171359d2b3847d4257e0db20df5102i@listserv.unc.edu 



Thanks much for the ideas and intellectual energy from our first meeting. This is a brief recap of 
what we discussed: 

-DATES: Thurs, January 31- Sat Feb 2, 2013 
(Warnings from Joseph and Barbara steered us away from the spring dates) 

- PREFERRED VENUE: Hitchcock Room of the Stone Center 
(The setting itself would enhance the significance of the event) 

-KEYNOTE: Julian Bond (probably Thursday evening, Jan 31, Rebecka will investigate) 
(There was general agreement that Bond would be the ideal keynoter. Other speakers that we 
believed would be good alternatives included ISABEL WILKERSON, RUTH SIMMONS, 
JOHNETTA COLE, AND MICHELLE ALEXANDER) 

-NAME OF CONFERENCE: Under your consideration, to be decided at next meeting 
(sample suggestions included, "W.E.B. Du Bois & the Problem(s) of the 21st Century .... Du Bois 

50 Years Later," "Du Bois at 145") 

-FORMAT: One general meeting throughout, not concurrent sessions; and we agreed that 

we would explore presentation formats that were more engaging and lively than simply 
reading papers. (Some ideas were circulated by email prior to the meeting) 

-THEMES: Over the 3 days we could mount no more than 6 panels (mostly on Friday, Feb 
lst) with ’companion events’ occurring in evenings, at lunch, or on days before or after the 
actual conference 

-THEMES FOR PANELS THAT ARE ’LOCKED IN’: 

1. Du Bois Africa and Pan Africanism 
(Georges, Barbara, and Joseph will propose some ideas at next meeting) 

2. Du Bois Activism and the Struggle for Social Justice 
(This panel could involve Rev. Barber and Ajamu, Dilliahunt and Michelle Laws) 
(James Farrar, Joseph and I can come up with ideas for next meeting) 



-THEMES UNDER CONSIDERATION (we will decide on 4, maybe 5 at next meeting) 
(bibliography sent last time has some names of people who published recently) 

A. War and Peace 
(Kenneth and ? and ? will present some ideas) 

B. Recollections ofDu Bois 
(Kathy and ? and ? will present some ideas) 

C. Du Bois & Music, Art, Theater, Fiction, Photography and Poetry 
(Perry, Randall, Kathy, possibly Rebecka) 

D. Political Philosophy and Human Rights (this pairing may or may not work) 

(Bernie Boxill and ? and ?) 

E. Womanism and Gender 
(Rebecka, and ? and ?) 

F. Education 
(James, Reg and ?) 

F. Religion 
(Reg and ?) 

H. Du Bois and His Adversaries 

(Kenneth and ? ) 

Please bring some ideas for these panels that you believe are feasible, effective and worth 
doing. Not finished plans, but enough for the group to discuss and decide. Think about 
both the people and the format you think would work best. For now you may be operating 
solo, but if you want to collaborate just get in touch with anyone in our planning group. 

COMPANION EVENTS (here the window is wide open to whatever you think we could do 
and get funding for) 

1. Teachers Workshop 
(Barbara and James) 

2. Performance, Film or Readings 
(Kathy and 7) 



Fl’om: 

Sent: 

To: 

Cc: 

Subject: 

Attach: 

Williams, Rebecca B -<rbmll@email.unc.edu~ 

Tuesday, April 10, 2012 7:34 PM 

Chairs of Depa~menLs and Curricula <dptcrchairs@list~rv.unc.e&t> 

DptCrMgrs@listserv.unc.edu; Farrell, Janet C. -~Janet Farrell@unc.edu> 

[dptcrchairs] Annual Ew]uation ofUntenured Facul~ 

11-12 Ava~ua] Evalualion ofUntenured Faculty.docx 

This message is being sent to all Chairs of Departments and Curricula with a copy to the administrative managers of the Departments and 

Curricula. 

Chairs must conduct performance evaluations of untenured assistant and associate professors each year. These evaluations are especially important for setting 

goals, clarifying expectations, and providing the mentoring that junior faculty often find helpful. All tenure track faculty in your unit who have not been reviewed 

for tenure during this academic year must have an annual conference with you. A written summary of the conference must be placed in the faculty member’s file. 

In addition, a copy must be sent to the faculty member, who may write a response to the file if he!she chooses to do so. The annual evaluation should cover the 

untenured faculty member’s performance over the course of the previous year; it should not explicitly comment on or venture a prediction with respect to the 

likelihood of a later decision to grant tenure to the faculty member. The evaluation should contain words along the following lines: "This evaluation is not an 

indication of the likelihood of a positive or negative recommendation regarding tenure, but rather is a summary assessment of the activities in which you have 

been engaged for the past year." 

Please let Janet Farrell know by May 25, 2012 that a conference has been held with each untenured individual by completing the attached form and returning it to 

Janet at jcfarrel@email.unc.edu as an e-mail attachment. 

If you have any questions regarding this process, feel free to contact your Senior Associate Dean or your HR Consultant. 

Thank you, 

Becky 

Becky Williams 

Director of Human Resources 

UNC College of Arts & Sciences 

CB# 3056, 03 Howell Hall 

(919) 962-9276 

rbwill@email.unc.edu 



Annual Evaluation of Untenured Faculty 
Academic Year 2011-2012 

Department/Curriculum Name 

Submitted By 

{ FORMTEXT } 

{ FORMTEXT } 

DATE OF 
NAME RANK 

CONFERENCE 

EX: Jane Doe-Smith Assistant Professor March 5, 2012 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } 

{ FORMTEXT } { FORMTEXT } { FORMTEXT } 

If your department has no untenured faculty to review, please indicate by checking here. 
FORMTEXT } 

All tenure track faculty who have not been reviewed or conferred tenure must have an annual 
conference with the Chair. A written summary of the conference must be placed in the faculty 
member’s file. In addition, a copy must be sent to the faculty member, who may write a response 

to the file if he/she ~vishes. 

Please return as a pdffile to: 

Janet Farrell 
jcfarrel@email.unc.edu 

Due Date: May 25, 2012 



Fi~om: 

Sent: 

To: 

Cc: 

Subject: 

Attach: 

Williams, Rebecca B -<rbmll@email.unc.edu~ 

Tuesday, April 10, 2012 7:39 PM 

Chairs of Depa~menLs and Cumcula <dptcrchairs@list~rv.unc.e&t> 

DptCrMgrs@listserv.unc.edu; Farrell, Janet C. -~Janet Farrell@unc.edu> 

[dptcrchairs] 2011-2012 Post Tenure Review Annua] Report 

11-12 Posit Tenure Review Annual Report.docx 

This message is being sent to all Chairs of Departments and Curricula with a copy to the administrative managers of the Departments and 

Curricula. 

This is a reminder that Post-Tenure Review Annual Reports are due in the Dean’s Office no later than May 25, 2012. 

Please use the attached template and send your completed report to Janet Farrell (jcfarrel@email.unc.edu) as a pdf file. 

Thank you, 

Becky 

Becky Williams 

Director of Human Resources 

UNC College of Arts & Sciences 

CB# 3056, 03 Howell Hall 

(919) 962-9276 

.r_..b_ .w._j_[!..@.__..e_ .m._ .a_j_[:_u_._n_..c_:..e_ .d__u_ 



Post Tenure Review Annual Report 
Academic Year 2011-2012 

Department/Curriculum Name { FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

Contact Person 

Total Number of Faculty in your unit who served as 
PTR reviewers 

If unit had no Post-Tenure Reviews this year, please 
note with an "X," 

Post Tenure Review (completed and/or to be scheduled): 

Name 

EX: Jane Doe-Smith 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

Completed 
Review 
Date 

3/10/2012 

{ 
FiqRMTFXT 

{ 
FiqRMTFXT 

{ 
FiqRMTFXT 

{ 
FiqRMTFXT 

{ 
FiqRMTFXT 

{ 
FiqRMTFXT 

Outcome of Review 

(Deficient, Satisfactory, 
Above Average or 
Superior) 

Satisfactory 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

Next Scheduled 
Review Date 
(for Assoc Prof, this 
should coincide with 
review for 
promotion) 

2016 - 2017 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

From list above, Faculty (who were 
(include faculty continuing under a 

Name 

EX: Jane Doe-Smith 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

found Deficient) with newly established Development Plan 
Development Plan established in a prior academic year.) 

Rank 

Assoc Prof 

{ 
FCiRIMTFX 

{ 
FCiRIMTFX 

{ 

AY Year 
Dev. Plan 
was 

Established 

2011-2012 

{ 
FC~IRMTFXT 

{ 
FC~IRMTFXT 

{ 
FC~IR I~/ITFI’XT 

Status (i.e., New) 

Continues under Dev. Plan 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

L~aculty Scheduled for AY 2011-2012 Review with SAD approval to delay to a future time 

Name 

EX: Jane Doe-Smith 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

Rank 
Assoc 
Prof 

{ 
FC1RMTF 

{ 
FC1RMTF 

{ 
FC1RMTF 

Reason for Delay 
Acting Department Chair 
during AY 2011-12 

{ FORMTEXT } 

{ FORMTEXT } 

{ FORMTEXT } 

Next Scheduled Review 

AY 2012-13 

Please return as pdf file to: 
Janet Farrell 

{ HYPERLINK "mailto:jcfarrel@email.unc.edu" ~ 
by May 25, 2012 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Joseph Jordan <j0ordan@email.unc.edu;, 

Tuesday, April 10, 2012 10:22 PM 

Jordan, Joseph F <jijordan@email.unc.edu> 

Watson, ttarry L. <hwatson@emml.~mc.edtr’~; Shields, Tanya L <tshields@unc.ed~; Sable, Eumce N <eu~ce@emml.unc.edw~; Ha~lyn, 

Jonathan <ho~lyn@unc.ed~>; Fishec Re~cka Rutledge <~she@emml.unc.edw’; Ferns, William Reynolds <wfems@unc.ed~>; 

Caldwell, Kia L <Mcaldwe@email.unc.ed~>; Brophy, Ni~d L <~brophy@emml.unc.ed~; Carl~n-La Ney, Iris B 

<ibc9717@em~l.unc.ed~>; Bowles, John <jp~Mes@unc.edw-; Ne~ndec G. Rulnay <mmay@ema~l.unc.ed~; Willia~ls, Lynei~ E 

<willi~le@emml.unc.edW’; Jone~ Mo~na Sabine <ma~n@unc.ed~>; Chapma~ Whitney C <wcchapm@email.unc.ed~; Spmill, April R 

~apfil spmill@unc.edu> 

Re: Dra~ Sin@ Group Re~ 

~ARSm@GmpApr.9.docx 

Colleagues; 

In the interest of time I am sending you the draft report I’ve been working on. It is nowhere near complete and I have not had time to check for ~’pos, etc., Ho~vever, I thought it ~vould be 
better to get something to you while Marina and I clean up the text. The report itself, ho~vever, is open to you corrections, revisions, additions as you see fit. 

It ~vould be better if you sent those changes before Monday’s lunchtime gathering (on the first floor of the Stone Center in the Hitchcock Rm. - April will be checking for your lunch 
selections on tomorrow). If we don’t receive those changes in advance we’ll manage them during the meeting. You will notice that I’ve added a lessons recommendations section at the end. 
The format leaves a lot to be desired. Ifyotl have a better idea, please bring it to the group, either before or during the meeting. 

Frar~zly, at this point my brain is gone -- so I ~vill leave this to you and your notes to help make some sense out of this docmnent. Thar~zs again for your patience, and many thanks to 
Marina who took a good deal of time to pull together background information for the repolt. 

P.S. - I did not use the tracking function because of the size of ore group! 

> 

> 

> 

> 

> 

> 

Joseph Jordan, Director 
Sonja Haynes Stone Center 
Universi~ of North Carolina at Chapel Hill 
(919) 962-9001 
jt) ordan@email unc edu 



Report of the Study Group on the 
Institute of African-American Research 

April 28, 2011 

Charge 

The Study Group was appointed by Bruce Carney, Executive Vice-Chancellor and 
Provost, to review the Institute of African American Research and "... to carefully 
consider its mission, purpose, structure, and foundational concepts", (and) to help 
imagine and plan its future directions. Our objectives were: (1) to better understand 
available models for African American/Diaspora research centers, including their 
conceptual, structural/organizational, and personnel elements; and, (2) to review various 
financial support strategies and models, as well as understand how strategic planning 
processes have informed decision-making 

The Study Group pursued this charge by talking with experienced directors of successful 
African American and Diaspora research centers at other peer institutions. In all we 
invited five centers/institute directors or representatives. We were then directed to meet 
following the visits to develop a summary of what the group learned and provide 
recommendations. 

This report summarizes the Study Group’s findings and includes an addendum section 
where individual committee members added additional comments or observations. 

Study Group Members 

John Bowles, Associate Department Chair, Art Department 
Bill Ferris, Sr. Associate Director, Center for the Study of the American South 
Iris Carlton-La Ney, Assoc. Professor, School of Social Work 
Rebecka Rutledge Fisher, Asst. Prof., English & Comparative Literature 
Tanya Shields, Asst. Prof., Department of Women’s Studies 
Rumay Alexander, Assoc. Prof., School of Nursing 
Kia Caldwell, Assoc. Prof., African/African-American Studies 
Eunice Sahle, Chair, African/African-American Studies 
Lyneise Williams, Asst. Prof., Art Department 
Harry Watson, Prof., Hist.; Dir., Ctr. for the Study of the Amer. South 
Alfred Brophy, Judge John J. Parker Distinguished Professor, School of Law 
Jonathan Hartlyn, Prof., Senior Associate Dean, College of Arts and Sciences 

Study Group Process 

The Study Group convened its initial review session on January, 31, 2012. The committee 
subsequently interviewed and engaged in discussion with the directors or current 
administrator from five institutes or centers located at Research 1 institutions: 



Frederick Harris, Director, Institute for Research in African American Studies 
(IRAAS) Columbia University 

Andrew Grant-Thomas, Assistant Director (*outgoing, February 2012) Kir~van 
Institute for the Study &Race and Ethnicity (Kirwan Institute), Ohio State 
University 

Robert Steele, Executive Director (*retiring Spring 2012), The David C. Dri skell 
Center for the Study of the Visual Arts and Culture of AflJcan Americans and the 

African Diaspora (Driskell Center), University of Maryland, College Park 
Mia Bay, Director, Center for Race and Ethnicity (CRE), Rutgers University 

Leslie Harris and Randall B~arkett (*representing) The James Weldon Johnson 
institute for the Study of Race and Difference (JWJIS~), Emo~ University 

The review process included each center or institute representative participating in: a 
closed interview session conducted by the study group; an open session with members of 
the campus community; and, a final interview/discussi on session with the executive Vice 
Chancellor and associate Provost for academic initiatives. 

The Study Group then met to compare notes and write a final report for submission to the 

Executive Vice-Chancellor. 

Summary of Key Observations 

All of the centers that were invited to be a part of the process had recently 
undergone changes or transitions that had a significant effect on their operations, 
structure and, or missions. 

Two of the five centers had recently seen transitions from founding directors. 

One of the institutes (JWJISRE) had just begun operating under a new structure 
after a merger of two previously separate entities brought together as part of an 
administrative reorganization mandated by the University. 

Four are in the process of re-evaluating their missions and overall operations in 
anticipation of, or in reaction to, recent significant changes; 

One is currently engaged in a search for a new director (Driskell Center - 
j obs.umd.eduiapplicantsiCentral?quickFind=56398) 

With the recent changes in leadership, these same units will all lose significant 
elements of their overall programiproj ect lineups including the loss (relocation) of 
three highly regarded (refereed)journals. 

Only one (IRAAS) had a significant, direct or ongoing relationship with their 
university’s African-American Studies program, or other campus unit focused on 
African American or diaspora subj ects; 



At Columbia, IRAAS houses and administers the African-American Studies 
undergraduate and graduate programs. The Director of IRAAS simultaneously 
serves as Chair of the ’department’. (*notes that the department currently has 9 
majors  

The administrative structures of all of the centers and institutes included in this 
review varied according to the specific needs and practices of their institutions. 
They ranged from direct reporting lines to provosts or to locations within specific 
college structures under a dean (Driskell, Rutgers, Columbia) to special locations 
reserved for specialized or transitioning units i.e., JWJISRE - currently under a 
joint arrangement between Emory’s graduate school and its College of Arts and 
Sciences; the Kirwan Institute, which is identified as a university-wide 
interdisciplinary research institute that is co-sponsored by the Moritz School of 
Law, reporting to the dean of the College of Arts and Sciences. 

One Center director reported on a ’transition that significantly changed the focus 
of his Center from a research-oriented, diaspora focused institution, to a more 
narrowly focused organization whose mi ssion emphasized the scholarship on and 
exhibiti on of African -Ameri can vi sual art." 

Those institutes/Centers that were initially led by a "strong" founding Director 
(IRAAS, Kirwan, JWJISRE) were, by far, the most successful in raising outside 
funding. In each instance they were able to capitalize upon their reputations and 
previous connections to garner support for their work from sources outside of, as 
~vell as within, their own Universities. (*note: Although IRAAS’s ’strong’ 
Jbunding director had re#nquished his position, he remained identified with 
another Center within I1MAS, which he founded to continue his personal projects. 

From the date of his departure in 2003, un#12007, I[~AS had three directors) 

Funding sources varied. The most successful (Kirwan, JWJISRE, IRAAS) 
depended heavily on corporate and foundation grants or contracts. One, the 
Kirwan had developed a method of geo-mapping for Opportunity Communities 
(www.kirwaninstitute.org/research/opportunity-communities/) and contracted out 
their services using proprietary software developed for this method of spatial 
analysis. 

Only the Driskell Center mentioned a significant stream of financial support from 
individual donors, although the James Weldon Johnson Institute had an 
appreciable number of individual supporters. All mentioned a ’contraction’ in 
sources of funding over the past few years. 

The two centers that had recently experienced transitions from ’strong’ founding 
directors (Kirwan, Emory) both noted and related the difficulties associated with a 
powerful or visionary leader whose vision dominated or dictated the direction of 
the center or Institute. In both of these cases the centers were described as very 



successful in achieving the vision of the founding director, but were less 
successful in establishing linkages with other key units. 

For example, neither of these units had appreciable linkages with the African- 
American studies departments on their campus. There were also additional issues 
around ’disciplinary’ isolation (narrow focus on supporting work in specific 
disciplines), which led to some distancing between those units and other key 
scholars on campus whose work falls within African-American or African 
Diaspora studies writ large. In all of these instances our visitors indicated that 
connections with other centers or institutes whose work might otherwise connect 
with the center or institute in question was minimal or never fully realized. 

All of the invited centers/institutes had been, or are, led by tenured, full professors, 
and in 3 instances by professors with endowed chairs (IRAAS, Ki~an, 
JWJISRE) 

Staffing ranged from a high of 3 5 (Kirwan) to a low of 2-3 professionals 
(Rutgers) including the director. 

None of the institutes/centers explicitly defined themselves as units dedicated to 
the support of the work of faculty on their own campuses, or that responded 
directly to the research interests of faculty Most had agendas that were 
independent of other campus influences and focused on developing an itinerary of 
work that addressed those agendas. 

(1) The Institute.[br Research in AJhican American Studies 

1RAAS is one of the several centers/institutes at Columbia. that focus on African 
American/diaspora/African histories, cultures, politics, etc., Some of these are 
discilplinary or interdisciplinary. 1RAAS describes itself as "multi-disciplinary". It is 
widely recognized as one of the most successful institutes of its kind. 

Institution Institute for Research in African-American Studies and 
the Center on African-American Politics 

Director Frederick Harris 
Corresponding Person Shawn D. Mendoza (Assistant Director) 
Years in Existence 19 
Reporting Structure Dean of College of Arts and Sciences 
Number of Staff 5 
Approximate Budget ???? 
Focus African American Studies, Political Science 
Broad Focus African Diaspora, multi-disciplinary approach 



Almost immediately after its creation in 1993 (two years before IAARiUNC) IRAAS 
emerged as the first serious challenger to the dominance of Harvard’s W.E.B. DuBois 
Institute in the field of African American studies. IRAAS’s founder and first director, 
Manning Marable, was a well-known and accompli shed scholar who was lured to 
Columbia from Ohio State University. Under Marable, IRAAS quickly developed several 
well-regarded research proj ects including the Center for the S~udy ()f C(m~empora~3, 
t?lack Histoty, an innovative new media research center. Several j oint proj ect were 
developed in collaboration with the Schomburg Center for Research in Black Culture)), 
at Columbia.and attracted other scholars who added to the production and productive 
capacities of the institute. 

Marable also founded SOULS: A Crihcal Journal of Black PoOtics, Culture and Society, 

a refereed j ournal that quickly became known as one of the most comprehensive and 
well-produced publications i n the fi el d. On the strength of th e j ournal and its contributors, 
Marable negotiated an agreement with Palgrave-Macmillan Publishers to produce a book 
series from IRAAS entitled the Critical Black Studies. Four anthologies have been 
produced from that collaboration. IRAAS subsequently added another highly regarded 
j ournal to its programs -SmallAxe one of the pre-eminent j ournal s on the Caribbean. 

IRA A S, un der current director Frederick Harri s, sp onsors forum s, conferences, vi siti ng 
and term fellowships for faculty and graduates, including external schol ars It al so 
administers the undergraduate (BA) and graduate (MA) degree program in African- 
American Studies. "Core faculty" members are either appointed at IRAAS (to teach in the 
department), or have an appointment as a research fellow within the IRAAS. A number 
of other faculty members work with the Institute, cross-listing their courses as part of the 
African-American Studies curriculum and participate in the events and programs 
sponsored by the IRAAS as affiliated faculty. 

Professor Harri s became director of IRAAS in 2007 following Steven Gregory (2005-7) 
and Farah Jasmine Griffin (2003-2005). (* #~ ~larch 2012 Pr@~ Harris was selected to 
receive a Le~.~,st Awardjbr exceptional teaching° Lenfest cm~ardees receive a stipend of 
$25,000 per year for three consecutive years) 

The Institute, although recognized for its leading role in interpreting and articulating a 
research agenda focused on the social sciences, and history in particular, was sometimes 
criticized for its lack of collaboration with Columbia scholars in other areas such as the 
humanities, the medical sciences, and law. 

The degree programs in African-American studies have also drawn critici sm. Although 
the faculty and program are highly rated it still has only 9 majors in the undergraduate 
unit, a number some attribute to the focus on IRAAS’s research/programmatic agenda. 

Despite these, and other lesser concerns, professor Harris feels that IRAAS staff now 
have an opportunity to reassess its mission and work. Towards that end, IRAAS has 
embarked on a deliberate phase of self-study to determine how the Institute might better 
address its mission while also addressing some the shortcomings of the past. This 
includes shoring up the undergraduate and graduate degree programs, narrowing 
IRAAS’s programmatic and proj ect related work including the elimination of the Center 



for Contemporary Black History, relocating in-house j ournal SOULS to the University of 
Illinois and seeking a new home for Small Axe, dropping the critical black studies series 
with Palgrave- MacMillan and revamping its faculty affiliates program. 

(2) The David C. Driskell Center for the Stu@ of Visual Arts and Culture of African 
Americans and the Aj~kican Diaspora 

The Driskell Center was established in 2001 with $500,000 in seed funding from the 
University of Maryland. According to ~niversity documents, "... the center is intended to 
facilitate study and research into how people of African heritage have helped shape 
modern art, culture and social life in American society and the world." 

Institution The David C. Driskell Center for the Study of Visual Arts 
and Culture of African Americans and the African 
Diaspora 

Director Robert Steele (Exec. Director- *retiring as of May 2012) 

Corresponding Person Dorit Yaron (Deputy Director) 

Years iu Existence 11 
Reporting Structure President--)Provost--)Deans of Graduate and Undergraduate 

Studies--)(13 colleges)Dean of College of Arts & Sciences 

Number of Staff 3-4 plus several graduate and undergraduate students, 1 
archivist. National Advisory Board- 14 members 

Approximate Budget $700,000? (funds from provost and president’s office; 50% 
of budget comes from outside the university) 

Focus African Ameri can Vi sual Art and Culture, Afri can American 
Art, African Diaspora Art 

Broad Focus Behavioral Sciences; African Diaspora Studies 

The Center is named for noted African American artist David C. Driskell, who retired 
from a full-time faculty position at the University of Maryland in 1997. He donated $2.5 
million in African and African American a~-t pieces from his private collection to se~-ve as 
the in-house collection for the proposed art museum that would anchor the research 
center. Initially, the goal was to raise an additional $7 million to complete the Center. 
That figure has yet to be reache& but the University eventually iden~tified and renovated a 
10,000-square-foot space for the Driskell Center that includes admini strative offices, 
exhibition, storage and study space. 

According to Professor Steele, current Executive Director, the Driskell Center is 
committed to collecting, documenting, and presenting African American art as well as 
replenishing and expanding the field. 

The Center’s programs are supported, in part, by the Office of the President and the 
College of Arts and Humanities and through grants awarded by Local and State 



Government and private foundations. It sponsors and co-sponsors workshops, 
conferences, international symposia, exhibits, campus events, lectures and colloquia. 
Early in its history under its first Director Eileen Julien (2002-4), the Driskell Center 
described its mission as: 

The David C. Driskell Center for the Study of the African Diaspora seeks to 
cultivate a new generation of artists and scholars of the arts, culture, and social 
life of Africa and the Americas, to foster creative new research in and across the 
disciplines, and to educate the public at large about the place of African and 
African diasporic cultural and social life in the modern world. 

It further stated its resolve: 

...to foreground interdisciplinary explorations of the arts and culture as dynamic, 
transnational processes through which to view and understand communities of 
African descent and their role in modem culture; to develop partnerships and 
projects with educational and cultural institutions at home and abroad in order to 
advance the study of the cultural and social life of Africa and the African diaspora. 

During this initial period the Driskell Center was an active participant in the Consortium 
on Race, Gender and Ethuicity, a research community of centers and institutes at the 
UMd campus, created to promote intersectional scholarship (*I am not sure this initiative 

is still active). The Consortium brought together faculty from history, comparative 
literature, women’s studies, art, art history, theater and biological anthropology. One 
product of this collaboration was the creation of an interdisciplinary curriculum for 
Maryland students "related to race and the mission of the humanities." 

Julien, who had previously served as founding director of the West African Research 
Center - Dakar, Senegal 1993-95, strongly supported this approach. In her words: "The 
maj ority of programming and research proj ects sponsored by the Driskell Center involve 
questions of race, ethnicity, and gender. Indeed, at the heart of the African diaspora--as a 
cluster of geographic spaces of shared historical experiences and as a rich imagined 
community--lie racial and gendered constructions of identity, making the field of 
diaspora studies a terrain, par excellence, for the theorizing of difference." 

The Center was also involved in organizing student programs in Brazil. It provided 
financial support for faculty and student research, innovative teaching and many 
programs and research projects that addressed issues of race, ethnicity and gender. 

Recent Developments (2004-2012) 

Under Professor Steele who replaced Julien in 2004, the Driskell Center’s mission has 
been revised and now reads: 

"The (Driskell Center’ s) mission is to provide an intellectual home for artists, 
museum professionals, art administrators, and scholars, who are interested in 



broadening the field of African Diasporic studies. The Driskell Center is 
committed to collecting, documenting, and presenting African American art as 
well as replenishing and expanding the field." 

It now administers the C. Sylvia and Eddie Brown Driskell Center Scholars 
Advancement Fund, created in December 2002 and "provides graduate and postdoctoral 
fellowships for students in programs that bridge the disciplines of the humanities, 
performing and visual arts, and the social sciences." In 2008 the Center received a 
$100,000 grant from the Ford Foundation to support its publications in conjunction with 
its exhibition programs. In the academic year 2009/2010, the Center was awarded a 

$1149,719 grant from the Institute of Museum and Library Services (IMLS). In 2011, it 
received a $60,000 grant from the National Endowment for the Arts (NEA)~ 

(3) The William E. "Brh" Kirwan Institute for the Stu@ of Race and Ethnicity 

The Kir~van Institute was established in 2003 and named for former Ohio Stae U. 
president William E. "Brit" Kirwan "in recognition of his efforts to champion diversity." 
The Kirwan Institute, "Through interdisciplinary research and other working partnerships, 
... seeks to deepen the understanding of the causes and consequences of racial and ethnic 
disparities in order to stimulate change to bring about a society that is fair and just for all 
people." 

Institution Kirwan Institute for the Study of Race and Ethnicity 

Director 2006-2011: Dr. John A. Powell (now at UC Berkeley); 
currently: Dr. Sharon L. Davies (Executive Director; full- 
time law professor) 

Corresponding Person Until late January 2012: Dr. Andrew Grant-Thomas 

Years iu Existence 9 

Reporting Structure Provost (former Executive Director treated like a Dean) 
Number of Staff 24 full-time; 10 GRA; 1 student intern; 3 faculty w/joint 

appointments. (4people laid off since hiring of new Exec. 

Dir. In Januaty 2012) 

Approximate Budget Approx. $3 million; ~ $800,000-900,000 from university 

Focns 4 major areas: "Opportunity Communities," "Structural 
Racialization and Systems Thinking," "Race in the Mind," 
and "Global Justice Program" 

Broad Focus Law, Humanities, Arts and Sciences, Public Health and 
Education. GIS Mapping through the Geography 

Department. 

Founding director John Powell was recruited to head the institute after a search of over 
18 months. Although the it was initially planned as a comprehensive unit that focused on 



African Americans and the diaspora, and that worked closely with the Black Studies 
department, Powell re-oriented its work in line with his interests and background in law 
and public policy. 

Focus Areas 

Kirwan Institute research and programmatic work falls into four maj or areas: 

(1) Opportunity Communities - Identifies, builds understanding and eliminates 
racialized structural barriers to opportunity in critical domains including 
education, housing, employment, health and health care, and civic engagement to 
build opportunity-rich neighborhoods and communities. 

(2) Structural Racialization and Systems Thinking - Examines how systems and 
system components are arranged and structured to distribute social meaning, 
identity, benefits and burdens in particular situations and how these structures can 
be modified and transformed. 

(3) Race in the Mind - Examines the processes by which attitudes and ideas about 
race help shape the relationship between race and opportunity and how the 
harmful effects can be mitigated; examines how the form and content of 
communications influence the way in which racialized messages are received and 
processed; and works to create communication strategies that highlight our linked 

fate. And 

(4) Global Justice Program - Examines how racialized structures contribute to 
political, social and economic disparities that marginalize individual s and 
communities in our global society, and explores how these inequities can be 
alleviated. 

Funding 

The Kirwan Institute has been successful in raising funds through grants and funded 
research (see below). The annual budget of around $3 million comes, in large part (about 
74%) from these external sources. 

Grants funded during the 2010-11 cycle came from: 
Ford Foundation 
Northwest Area Foundation 
Open Society Institute 
Public Interest Proj ects, Fulfilling the Dream Fund 
San Francisco Foundation 
W. K. Kellogg Foundation 

Funded research projects for the same period included: 



Columbus Community Development Collaborative 
Gulf Coast Regional Planning Commission 
HUD Sustainable Communities Program 
NY Stimulus Alliance 
PICO (National Network) 
Senior Service America 
The California Endowment 
The Jessie Ball DuPont Fund 
White Center Community Development Association 
W.K. Kellogg Foundation 

Notable Programs/Projects 

One of director Powell’s final large initiatives was the Affiliatedt~2~culty and Staff 
Initiative, that seeks to establish collaborative relationships with OSU faculty and staff 

who have a demonstrated interest in issues related to race, ethnicity, and social justice. 
This initiative seeks to attract those who are engaged in research, scholarship, instruction, 
administration, or service that is clearly related to one or more of the Institute’s central 
research themes. Voluntary membership activities include the following: 

Attend at least one Kirwan Institute event each year; 
Attend informal group meetings; 
Mentor a junior faculty or undergraduate/graduate student for one year (at least 
six hours per academic term) in an area that connects substantively to research at 
the Kirwan Institute. These mentorship relationships are arranged and maintained 
by the faculty and staff members; 
Present a relevant aspect of the member’s research, scholarship, teaching, 
administration, or service through a "brown- bag" or other presentation venue; 
As needed and where appropriate, serve as an outside reviewer for proposals 
submitted to the Kirwan Institute Small Grants Program 

This year (2011-2012), six Ohio State faculty and staff members joined the Af.f!#awd 
Faculty and Staff Initiative. This initiative seems to address criticisms of the Institute that 
suggested it was insular and did not offer significant avenues for participation by faculty 
from various units across the campus. This criticism 

Other Notable Kirwan Institute Highlights 

16 research reports published. 
journal articles, 5 commentaries and 9 blog posts published by Kirwan staff. 
books by Kirwan Institute staff accepted for publication. 

Current Issues, Transitions, Changes 

Law Professor Sharon L. Davies was selected as the new director of the Kirwan Institute 
in Janua~5" 2012 replacing founding executive director John Powell. Davies is the John C. 



ElamiVorys Sater Professor in Law at the Moritz College of Law, where she will 
continue as a member of the College’s faculty as she assumes her new role. With 
Powell’s, departure and Davies’ arrival the Kirwan Institute began a period of rapid 
internal realignments. University administration had already signaled that a reduction in 
funding was likely, and the new executive director has already eliminated 4 positions, 
including the assistant director slot. The Kirwan Institute’s j ournal l~aceJ~’~hr~ici~y: 
s~#ic/isc~p#r~a~y G~<>bcd Complexes, recently upgraded from bi-annual to a tfi-annual 
publication, has also been dropped and its founders are searching for a ne~v institutional 
home. it is expected that the process of scaling back will continue into the near future, 
which will likely result in the elimination of additional proj ectsiprograms. 

According to the former assistant director, many see this transition period as an 
opportune moment to change the overall organizational culture of the Kid-wan Institute. 
Changes are expected in relationships with key departments and units on campus where, 
previously, there has been little cooperation (i.e., Black Studies). The Advisory Board, is 
expected to be called into session. At the urging of University administrators, greater 
organizational transparency will be emphasized under the new leadership and Kirwan 
Institute advisory structures, including the Advisory Board, will become operational 
again for the first time in five years. 

(4) The Center for Race and Ethnicity 

Founding director of the Center for Race and Ethnicity Keith Wailoo was the Martin 
Luther King Jr. Professor of Hi story and an accomplished scholar in medical sociology 
and the history of medicine. During his stay at Rutgers he was inducted into the Institute 
of Medicine, part of the National Academy of Sciences. His leadership is credited with 
setting the tone for the development of the Center which emphasized interdisciplinary 
and cross-disciplinary collaborations. According to Wailoo he founded the Center 
because: 

There is a depth and breadth of really strong scholarship on race and ethnicity at 
Rutgers that cuts across departments, campuses, and disciplines, yet, there has not 
been a central place-here or at most any university-in which these strengths could 
be brought into a more robust conversation. The center will recognize this 
expertise. We will be able to think through all kinds of applications and 
collaborations that we can engage in as a result of these conversations." 

In another interview he noted how he connected the Center’s work to his own, without 
imposing a singular focus: 

The Center for Race and Ethnicity is fundamentally interdisciplinary in 
orientation, and I think this is the most direct way it connects with my work .... 
however, the kinds of discussions the center promotes - from the question of race 
and vulnerability in the story of Katrina, to the role of race and ethnicity in 
criminal justice, to understanding Hispanic identity in the new millennium - are 
not necessarily focused on health, but on the wide range of topics in race and 



ethnicity where Rutgers has considerable strength, as well as depth and breadth of 
expertise across schools, departments, and disciplines. 

Institution Center for Race and Ethnicity 
Director Mia Bay (since 2011; from 2007-2011: Associate Director) 

Corresponding Person Ann Fabian (Associate Director) 

Years in Existence 6 
Reporting Structure Provost 

Number of Staff 1 full-time (program director), 4-6 graduate research 
assistants (TAships), Associate Director 

Approximate Budget Approx. $160,000-170,000 from Provost; $50,000 from 
School of Arts & Sciences (SAS); Mellon fellowship for 

next year 

Focns African American Hi story, Race and Ethnicity Studies, 
Africana Studies 

Broad Focus Race, Ethnicity, Sociology, Minorities (currently reaching 
out to Native Americans); African Diaspora 

Currently, under newly appointed director Mia Bay, the stated mission of the Center for 
Race and Ethnicity is to: 

facilitate research and enrich education on matters of race and ethnicity in 
contemporary life in America, in New Jersey, and the world; 

promote collaborations and foster cross-disciplinary seminars and discussions on 
topics from immigration and work, to ethnic politics and racial classification, 
from preservation of cultural identity to its transformation, and including 
questions of poverty, discrimination, advancement, integration, and privilege; and 

identify critical areas for future research and support race and ethnicity research 
and policy development. 

The Center organizes panels, lectures, film screenings, forums and conferences that 
promote interdisciplinary engagement with issues of race and ethnicity in the state, the 
region and the world. It highlights the expertise of Rutgers scholars from a variety of 
specialties by drawing them into a collective conversation about issues of contemporary 
c~l ture an d publi c poll cy. C enter staff an~d aft] listed faculty h ave produced two 
p~blications in the R~tgers Studies in~ Race and Ethnicity Series under the RuNers 
University Press imprint: Katri~a’s Imprint: Race and Vulnerabillity i~ America - 
Edited by Keith Wailoo, Karen M. O’Neill, Jeffrey Dowd, and Roland ~mglin. (J~ly 
20110); and Genetics and tt~e [h~settled Past: T~e Co|lisio~ of DNA, Race a~d 
History- (expected March 2012) 

Current programmaic initiatives in~clude: 



Race, Place andSpaee in the Americas is a year-long seminar funded by a grant 
from the Sawyer Seminar program of the the Andrew W. Mellon 
Foundation. The seminar, scheduled for the 2012-113 academic year, will explore 
the interplay of social, historical, and spatial forces in configuring racial 
formations, identities, and experiences in the Americas. 

The Roundtable Series draws in faculty from all three Rutgers campuses and a 
variety of departments, program s and school s for i nformal di scussions and 
presentationso 20112 Topics are Hixlory, .,’!i/emo~:y and lheir Uxes on Hkv)anio/a, 
and ViL~ilantism, Race and the State. 

Team-Taught Courses- The Center provides support for co-taught courses on 
issues of race and ethnicity in a wide variety of disciplines and contexts. Center 
staff (administrators, directors and graduates students) work with instructors in 
the development of new syllabi, give guest lectures, and offer a space for 
interdisciplinau perspectives to be actively incorporated into their teaching 

Although Professor Bay points to important collaborations with numerous faculty across 
the campus (over 60 are listed) there are no internal mechanisms for including them 
directly in Center work beyond the three program areas indicated above. In addition, 
there is no significant interaction with Africana Studies. Of the 60 or so affiliated faculty 
only two are from that department (of 10 total core faculty in Africana Studies) 

Support for the Center is expected to remain steady at current levels in the near future. 
The Center for Race and Ethnicity had the smallest budget of the five centers/institutes 
we reviewed. 

(5) The James Weldon Johnson Institute for the Stu@ of Race and Difference 

In 2007, with seed money from Emory University administration, (Office of the Provost, 
the College of Arts and Sciences~ and the Graduate Schoo]l)RsldoIph P. Byrd, Goodrich C 
White Professor of A meri can Studies, estabIi shed the James Wel don J ohnson, fin stitute for 
Advanced Ir~terdisciplinary Studies. 

Its mission, at its inceptior~ was: to ~bster new scholarship, teaching, a,~d public dia]logue 
that focuses upon the origi,~s, evolm.io,~, a,~d legacy of the modem civil rights movement 
from 1905 to the present. "17~e Johnso~ ~[~st~tute ~ ~ also commhted to the investigat~o~ of 
the impact of the :modern civil rights movement upoa other sociaI movements in the 
Ur~ited S~aes and abroad. These sociaI movements ir~dude but are not lhnited to ~he 
Women’s Movement, the Lesbian, Gay, Bi-Sexual and Trar~sgendered Movement, arid 
the Human Rights Movement~ 

During his career Byrd had built important and key relationships with fun ders from 
within the corporate and private foundation ranks, and with noted scholars fro:m around 

{PAGE } 



the country. Once the JWJI was estabIished he capitalized on those connections and it 
quickIy became one of the most successft~l (in t’un draising term s) in stkutions of its type. 

Whhin the first three years of its e×istence it had fimding from: 

The Coca-Cola Company fFounding Corporate Spot,sot) 
An.drew W. Mellon Fo~m.dation 
AT&T - Georgia 
Delta Air Lines 
Georgia-Pacific Corporation 

And hitemal flmding from: 

Office of Academic and Strategic Partnerships 
Office of University and Comnmnity Parmerships 
The Bill and Carol gox Center for Humanistic Inq uiry 
Mam:~script, Archives a~)d Rare Book Library (MARBL) 

signature programs were: 

TI~,~ Vf~ffi~g SchMars P~gr~m 0~ationaI) %cused on the modern civi~ fights 
movement The Prog~am provided up to five fellowsbips for both j [mior and 
senior scholars each academic year ($60000 fbr Rdl professor; $40,000 fbr 
associ ate professor:, $30,000 f~)r assi stant professor) 

The [.,"~i¢~,d N~.gro <)~ffe, ge Fu~d FacuIO, .Resid~O~ ~ogra~ - this program 
serves the facuhy of the member institutions of the United Negro College Fund 
(UNC}<) and supports UNCF facuhy engaged in research in the several collections 
of the Mam~script, ArctJ yes, and Rare Book Library (MARBL) of Emory 
Universky, 

Wor~ing Groups - Working Groups meet over a two year period and bring 
together Emory f~culty, and scholars beyond Emory whose teachi~g and research 
focus upon the civil rights movemem, a~d its points of intersection with other 
sociaI movements~ 

Awarded annually, 7"f~,e ,]k~h~~ MedM is presented to individ ~mls who have 
excelled in: dvil d ghts, dip] om acy, ed ~cafion~ j ourna[i sin, ] aw~ lheramre, and 
Im~s~ c. 

Even with these importam, accomplishments, the JWJI was ~ever developed with the ~dea 
that it would se~e the interests of flaculty or o~her campus units. As the singular v~sion of 
its founde< the JWJI was seen as an ~ndependent unit reporting to the provost, which had 
no direct responsibility to campus constkuencies beyond its programming. Most of its 
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p:cog:cam:mir~g was exte~mlIy focused, an~d many withir~ the un~iversity feIt there werer~’t 
enough opporttmifies f%~r tt~e:m to become i n~voIved with the work of the J WJ I. 

Institution 

Director 

Corresponding 
Person 

Years iu Existence 
Reporting Structure 
Number of Staff 

Approximate Budget 
Focus 

Broad Focus 

James Weldon Johnson Institute for the Study of Race and 
Difference (JWJI) - result offal[ 2011 merger between ,BVJI 

and the Race and Difference Initiative (RDI) 

VACANT (Reportedly Tyrone Forman, current head of the 
RDI will be named in fall 2012) 
JWJI: Calinda Lee (Associate Director); Leslie Harris (Founder 
and Leader of the Transforming Community Project [TCP]; 
Co-Leader of the Race and Difference Initiative with Amanda 
and Tyrone) 
5 
Under new structure, Dean of College of Arts and Sciences 
JWJISRE: 2 full-time staff and 2 graduate assistants; RDI: 1 
full-time administrative staff member plus graduate students 

?? 
Origin and legaci es of th e m odern civil ri ghts movem ent; 
Wome~:~s Movem e~t~ th e Lesbi a~, Gay, Bi-Sexaa]l arid 
Transge~dered Movement, and tl~e Haman Rights Movement~ 
race and d~fference 
African Diaspora, Histo~¯ 

In the Fall of 2011, administrators at Emor?.~ University orchestrated the merger of JWJI with The 
Race and Difference Initiative (RDI), that had been an element of Emo~T’s strategic plan. The two 
were merged to create the James Weldon Johnson Institute for the Study of Race and Difference. 

This statement from Tyrone Formam the presumptive new head of the JWJ ISRE, summarizes the 
logic of the merger that created this new Institute: 

The new James Weldon Johnson Institute for the Study of Race and Difference unites the 
national name recognition of JWJI and its successful funding record with many external 
organizations with the Race and Difference Initiative’s campus-wide focus on building 
Emory’s intellectual density and trmning the next generations of scholars supporting the 
study of race and difference." 

According to administrators the merger streanflines the administrative infrastructure and thereby 
simplifies overhead, and it also institutionalizes a strategic plan initiative within the University by 
m~choring this unit within a school. The JWJISRE, during this transitional period, will be housed 
in the Laney Graduate School and Emery College of Arts and Sciences. 

The Institute is envisioned to serve as the intellectual hub for programming and ideas related to 
race and dif[~rence on campus. It is expected to provide support and scholarly conmmnity [br 
tPaculty at Emery who have projects that are in conversation with this theme, and provide a hub 
for work that is concerned with the study of race and difference at Emou. Lack of these 
opportunities for Emoo" faculty x~,as one of the key complaints about the work of the JWJI before 



the merger. Another goal of the merger :is developing a graduate concentration in race and 
difference. 

In noting that most of the programmatic work of JWJI will continue during the transition, one 
administrator who was central in arranging the merger also pointed out that existing programs 
will become projects that will live under the umbrella of the institute in this :next phase of its 
formation, ".o. but rather than being entirely program-driven, the merged entity will be 
mission-driveno" 

With the unfortunate death of Byrd m October 2011. and with RDI director Tyrone Forman on 
leave [br 2011-12, the reorganization of JWJISRE has been suspended temporarily. 

(3) 

Lessons and Recommendations 

Lesson: Very few missions accurately describe the actual work of the unit in question, 
ea~d some articulated ideas that went far beyond their capabilities; 
Recommendation: The IAAR mission should be clear, rationalized within the 
capabilities of the staff and resources available, and should consider the expectations of 
the administration, the campus community and other key stakeholders; 

Lesson: External fundraising is the key to stability m~d longevity, but intra-campus 
linkages provide the ~bundation ~br survival during periods of diminished income; 
Recommendation: Build into contracts - evaluation keyed to the number of substm~tive 
collaborations with campus units, particularly those with the same focus; 

Lesson: h~stitutions that depend upon a highly prod, highly visible individual heading a 
small staff generally experience the greatest di fficulty during transition periods (what 
could possibly be the lesson here?) But must also consider, highly paid, highly 
accomplished individuals are unlikely to accept positions where they are expected to 
~serve~ other researchers and ignore their own ongoing research agendas. 
Recommendation: Separate the two functions---maintain commitment to staffing with 
highly, accomplished, highly paid (relatively) individuak but staff the IAAR with an 
administrative person capable of handling programmatic tasks (i.e., ISA, IAH, CFE) 

Lesson: Lack of faculW involvement/support for faculty isolates and limits the success 
and effizctiveness of institutes - directors should be free to set the direction of institutes 
with the advice of faculty, and faculty should be able to find support for their work at 
institutes. 
Recommendation: IAAR should adopt facul~ affiliate structure/model which directly 
involves interested and committed faculty in the daily operation of the institute, involves 
them m setting programmatic direction, and engages them in delivering service to the 
campus. Also does not necessitate hiring new staff. 



FFom: 

Sent: 

To: 

Subject: 

Wold, Jackie <jwold@email.unc.edu> 

Wednesday, April 11, 2012 10:44 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

RE: Faculty Book tired - teuured, tenure-track and fixed-term 

We will work on getting this straightened out, everything is fixable! 

Thanks, 

Jac:kie 

From: SaNe, Eunice N 
Sent: Wednesday, April 22, 2022 20:42 AM 

Te: Wold, Jackie 
Subject: RE: Facul~ Book fund - ~nured, tenure-track and fixed-term 

Hi Jackie, 

Kindly have Sonia reconcile Kia’s research account. The book purchases that Sonia processed recently for her should have been from the Craver Book Fund, Please let me 
know if you have questions. 

Thanks. 

Best wishes, 
Eunice 

From: Caldwell, Kia L 
Sent: Tuesday, April 20, 2022 9:20 PM 

To: SaNe, Eunice N 
Subject: RE: Faculty Book fund - tenured, tenure-track and fixed-term 

Dear Eunice, 
I recently purchased some books, but had the charges billed to a research account instead of using these funds. Should I contact one of the staff to request that these funds be 
used instead? 
Thanks, 
Kia 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 929-962-8225 
Fax: 929-962-2694 
klcaldwe@email.unc.edu 
_h_~_;JZ_a__f_rj_a__f_a___m__~ Ln___c_~_e___d_~ ~ 

From: SaNe, Eunice N [eunice@email.unc.edu] 
Sent: Wednesday, February 22, 2022 22:28 PM 
To: Department listserv 
~::c; Miller, Haeran; Gore, Travis; Buell, Agatha 
Subject: [afriafam] Faculty Book fund - tenured, tenure-track and fixed-term 

Dear Colleagues, 

I am delighted to announce that faculty members in the above-cited categories have a $230.00 book fund. To place an order for your books, please see Travis between 
February 22 and August 1 (last day to use the fund). 

Best wishes, 
Eunice 

Eunice SaNe, Ph.D 
Chair, Department of Atiica~ and Afto-American Studies 

Associate Professor~ Department of Africm~ and Afro-American Studies a~d Curriculum in Glol~J Studies 

University of North Cmolina at Chapel Hill 

109 Battle Hall, #3395 
Chapel Hill, 27599-3395 

Tel. 919-962-2341 

Fax 919-962-2694 

You are currently subscribed to afriathm as: klcaldwe@email.uuc.edu. 

To unsubscribe click here: http://listsamc.edu/u?id=32361596.bfl)5d999979b5aa9[:$57abTl~)13a5f65&n=:T&l=atiiafam&o=:30922978 

(It may be neces~ry m cut and paste the abxwe URL if the liue is broken) 





From: 

Sent: 

To: 

Cc: 

Subject: 

Spruill, April R <april spruill@unc.edu~ 

Wednesday, April 11, 2012 4:50 

Watson, ttarry L. <hwatson@emml.~mc.edtr’~; Shields, Tanya L <tshields@unc.edu>; Sable, Eunice N <eunice@email.unc.edu-~; Hartlyn, 

Jonathan --~haxtlyn@unc.edu>; Fisher, Rebecka Rutledge <rrfisher@email.unc.edu>; Ferris, William Reynolds <wferris@nnc.edu>; 

Caldwell, Kia L <klcaldwe@email.unc.edu>; Brophy, Alfred L <~abrophy@email.unc.edu>; Carlton-La Ney, Iris B 

<ibc9717@emafil.unc.edu>; Bowles, John <jpboMes@unc.edu>; Alexander, G. Rulnay <mmay@ema~l.unc.edu>; Willia~ls, Lyneise E 

<willidle@email.unc.edu>; Jones, Marina Sabine <~narina@unc.edu>; Chapman, Whitney C <wcchapma@e~na~l.unc.edu:> 

RE: Dr~ Stu@ Group Report 

Please forgive me for not sending this originally. Here’s the link to browse the boxed lunch catering menu: https:iicateringl.panerabread.comiMenu.aspx? 

T=c&RestaurantlD=b3136af2-5fO4-43a4-94f5-O15a2368af34. Please let me know your sandwich preferences. 

Thank you, 

April 

April Renee Spruill 
Administrative Manager, Sonja Haynes Stone Center 
Phone: (919) 843-2668 I Fax: (919) 962-3725 

From: Spruill, April R 
Sent; Wednesday, April 11, 2012 4:14 plVl 

~¢-" Watson, Harry L.; Shields, Tanya L; SaNe, Eunice N; Hartlyn, Jonathan; Fisher, Rebecka Rutledge; Ferds, William Reynolds; Caldwell, Kia L; Brophy, Alfred L; Carlton-La 
Ney, Iris B; Bowles, John; Alexander, G. Rumay; Williams, Lyneise E; Jones, Mlarina Sabine; Chapman, Whitney C 
Subject-" RE: Draft Study Group Report 
Importance: High 
Hello everyone, 

We’re ordering Panera Boxed Lunches. Please let me know what your preference is by Friday, April 13, 2012 at 9am. 

Thank you, 

April 

April Renee Spruill 
Administrative Manager, Sonja Haynes Stone Center 
Phone: (919) 843-2668 I Fax: (919) 962-3725 

I:rom: Joseph Jordan [mailto:jfjordan@email.unc.edu] 
Sent: Tuesday, April 10, 2012 10:22 PMI 
To; Jordan, Joseph F 
C~-" Watson, Harry L.; Shields, Tanya L; SaNe, Eunice N; Hartlyn, Jonathan; Fisher, Rebecka Rutledge; Ferris, William Reynolds; Caldwell, Kia L; Brophy, Alfred L; Carlton-La 
Ney, Iris B; Bowles, John; Alexander, G. Rumay; Williams, Lyneise E; Jones, Mlarina Sabine; Chapman, Whitney C; Spruill, April R 
S..bject; Re: Draft Study Group Report 
Colleagues; 

In the interest of time I am sending you the draft report I’ve been working on. It is nowhere near complete and I have not had time to check for ~pos, etc., However, I thought it would be 
better to get something to you while Marina and I clean tap the text The report itselt; however, is open to you con-ections, revisions, additions as you see fit 

It would be better if you sent those changes before Monday’s lunchtime gathering (on the first floor of the Stone Center in the Hitchcock Rm. - April will be checking for your luaach 
selections on tomorrow). If we don’t receive those changes in advance we’ll manage them during the meeting. You will notice that I’ve added a lessons recommendations section at the end 
The format leaves a lot to be desired. If you have a better idea, please bring it to the group, either before or during the meeting. 

Frailly, at this point my brain is gone -- so I will leave this to you and your notes to help make some sense out of this document Thales again for your patience, and many thanks to 
Marina who took a good deal of time to pull together background information for the report. 

PS. -- I did not use the tracking function because of the size of our group! 

> 

> 

> 

> 

> 

> 

Joseph Jordan, Director 
Sonja Haynes Stone Center 
Universi~" of North Carolina at Chapel Hill 

(919) 962-9001 
iflo~dan(&email unc edu 



From: 

Sent: 

To: 

Subject: 

Wold, Jackie -@¥old@email.unc.edu> 

Wednesday, April 11, 2012 5:44 PM 

Mulima, Sinamewe A ~mu’6ma@email.unc.e&~> 

SaNe, Eunice N <eunice@email. unc.edu> 

RE: Mu~mffs eft’art certification 

Hi Alphonse, 

Yes, I received the document. As far as your certification goes, it really does not matter whether you instructed a course or not for AFAM (2-3287-9) during that 

time period (7/20t:1.- :1.2/20t:1.}, that is just where your 9 month salary ~s paid from~ Your effort is stN related to your h~struct~onal work, whether you teach a course 

or noL With thi~t being sa~d, ~t: is fine for you t:o certify your e[fort. If you cannot get: back ~nto t:he system to cert:~[y., p~ease let me ]~now and ~ will get ~t: done 

~ have ~lso d~scussed this [ssue w~th ~}un~ce -who also agrees that the certification ~s not d~rectly b~sed on whether you t:e~ch a course during that t:~me period or 

t~oL 

~ hope tMs he~ps ease your concerns~....p~ease ~et me know ~f you have any ~ssues certifying it. 

Thanks, 

Jackie 

F~m= Nutima, Sinamenye A 
Sent: Wednesday, April ~, 20~2 5:29 PN 
Te~ Wold, Jackie 
Subject: Course 238779 Afro-American StuNes T!E 

Hi Jackie. 

I just wanted to let you know that Travis and I sent you the document relative to the course I did not teach-232879 AFRO-AMERICAN STUDIES T!E-and which 

prevented me from completing my "Effort Certification". The system would not allow me to send in my certification if I did not check all the boxes and I could not 

do check the box relative to the course in question. 

Best, 

Alphonse Mutima 



From: 

Sent: 

To: 

Subject: 

Global.Studies@emaikunc.edu 

Thursday, April 12, 2012 11:47 AM 

For CIAS l)acul~ <ciasfaculty@listserv.unc.edu> 

[ciast~ulty] Faculty- Student Partnership Fund-- Apply by April 20 ! 

GLOBAL STUDIES FACULTY-STUDENT PARTik~RSHIP FLrb,Zb: APPLICATIONS SOLICITED FOR SUi’,/D~4~ 2012 

The Curriculum in Global Studies is please to announce the beginning of a partnership fund to facilitate @namic interactions between Global Studies Faculty and Global Studies 
undergraduate maj ors. 

We will award ttn-ee $500 grants, paid directly to students, to enable students to work as research assistants to Global Studies facul~ this summer (2012) We envision that this will amount 
to approximate 50 hours of ~vork supporting your research How you utilize the RA support is entirely up to you. The student and/or facul~z member may be on, or off’. campus. 

To apply please send a one or two paragraph summary of your proposed research project and an outline of what the student would be asked to do Three proposals will be funded in a 
competitive process. The chosen proposals will be announced to Global Studies majors and we will solicit applications for each RA position. The faculty member will then choose their RA 
from the applicants. If you have a global studies major in mind who you would like to ~vork on your project, you should encourage them to apply 

Please submit your proposal by FRIDAY APRIL 20th. 
RAs will be selected in the first ~veek of 

Please send proposal applications to Lara Markstein at laram@email.unc edu by the deadline 

We see this new initiative as a small ~vay to give back to Global Studies joint facul~ for the sterling work that you all do teaching in the curriculum and hope that this will facilitate the very 
real desire that our majors have to be more closely involved with the exciting research done by our faculty 

An@ Reynulds 

Andrew Reynul ds 
Assuciate Professor of Political Science Chair, Curriculum in Glubal Studies University uf North Carulina at Chapel Hill http://reynolds web.unc edu/ 

-- Yuu are currently subscribed to ciasfaculty as: eunice@email.unc.edu Tu unsubscribe 

click here: http://lists.unc.edu/u?id 11543919.156a16elf12d28bfb45:[’5d153beccSdb&n T&I ciasfaculW&u 31274022 or send a blank emai[ to leave-31274022- 
11543919.156al 6el fl 2d28bfb45f5d153beccSdb@listserv.unc.edu. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Caldwell, ILia L <klcaldwe@emaJl.unc.edu> 

Thursday, April 12, 2012 12:14 PM 

Department listserv ~atiJalhm@list~rv.unc.edu> 

[afriathm] Newsweek Poll ou Race iu U.S. 

NewsweekRacePoll April2012.pdf 

Colleagues: 
I am sending a recent Newsweek article about a ~olI that was conducted looking at racial attitudes in the U.S. The poll may be available on the Newsweek site. 
Best, 
Kia 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 
CB #339~, 208 Battle Hall 
Chapel Hill, NC 27S99 
Phone: 9:t9-962-8225 
Fax: 919-962-2694 
klcaldwe@email.unc.edu 
http://afriafam.unc.edu/ 

You ~a:e currently subscribed to al~iafam as: eunlce(~email.unc.edu. 

To unsubscribe click here: http://lists.unc.edu/u?id 32361608.e87a91a5832319540e156ada770a798d&n T&I afriafam&o 31274209 

(It may be necessa~ to cut and paste the above URL if the line is broken) 

or send a blank email to leave-31274209-32361608.e87a91 a5832319540e156ada770a798d(~listserv.unc.edu 



RACE~ 

Tears of ~rief: Tracy Martin, father of Trayvon, speaks at a ralty aboutthe death of his son, 

Is Obama " It Worse? 
An exclusive Newsweek poll reveals the  persistence 

of America’s stark racial divide, 

ONCE UPON a time, millions of people 
seemed to believe that electing Barack 
Obama.president would automatically 

improve race relations in America. Ja- 

son Wilhite, m] African-American from 
Charleston, S.C., was one of them. ~[ did a 
jig around the house I was so h~ppy,." Wil- 
bite says. "I thougoht Americans really had 
made progress in how they viewed black 
people as a whole." His assessment now? 

"Man, did [ read that wrong," 
Wilhite isn’t "alone. Nearly four years 

into the Age of Obama, many Americans 

are coming to the conclusion that choos- 
Lag a btaek man as commander in chief 
has done little to ~eed up racial progress 

or soothe racial tensions. In fact, some 
even suspect that Obama’s presence in 
the OvalOffice may be slowing us down- 

and pushing us thrther apart, 

A new Newsweek poll, puts this re- 
markable shift in gark relief for the first 

thne. Bad~ tt~ 2008, 82 percent of Ameri- 
cans told Pew Research Center that they 

expected race relations to get.better as a 
result of Obama’s election; only 9 percent 

~nticlpated a decline. But today that 

43-point gap has vanished. According to 
the Newsweek survey, only 32 percent of 

Americans now think that race relations 
have improved since the president’s ina:u- 
guration; roughly the same number (~0 

4O ] NEWSWEEK 

percent) believe they have gotten worse. 
Factor in those who say nothing has 
ch,anged and the result is staggering: 
nearly 60 percent of Americans m’e now 

. convinced that race relations have either 

. deteriorated or stagnated under Obama. 
Whites are especiaIly critie~ of Obama’s 

approach: a majority- (51 percent) actually 

believe he’s been unhelpful in bridging 

the eotmtry’s rati!! divide. Even, blacks 
have concluded, by a 20-point margin, 
that race relations have not improved on 
Obama’s watch. 

The question now is why. It is no stwprlse 

that race s~.l divides America; it 
vided us since the first settlers landed on 



our shores. (Even in 1969, in .the wake of 
landmark civil-rightS legislation, 59 per- 
cent of blacks told Newsweek that ~e 
pace of change was too slow.) And it is no 
surprise t1~t AfricanTAmerieans axe fed- 
ing particularly pessimistic after a reces~ 
sion that drove black tmemploymen~ as 
high as 16.7 percent, The surprise is that 
one of the most encouraging signs of racial 
progress in our na~lo~’s history, the elec- 
t~on of an African-American president, 
now seems to b¢ deepening our divisions 
rather than diminishing them..But per- 
haps that shouldn’t be so sh0ck~g either. 
What the Newsweek poll reveals-and 
what a review of recent history reiterates- 
is that Obaama didn’t create the rnisunder- 
standings anO resentments that complicate 
a controversy like Trayvort Martin’s death. 
He’~ just the spark that sets them ore " 

In other words, it’s not him. It’S us. De- 
spite t_he powerful symbolism of Obama’s 
election, blacks and whites are still Iiving 
in two different worlds,      ¯ 

At the heart of America’s persisteat racial 
divide is a ftt~damental disagreement over 

the. f~equency and severity of: dis~- 
tton against Afl~ean-Amerieans~ When 
asked, vast majorities-89 percent 0fbtaeks 
and 80 percent of wl~tes-agree that racial 

stereotyping still occurs in America today that other people fear them ~ome or all of 
But ask how racial stereotyping aetually.aZ- the time; only 10 percent of whites can 
leers.people’s lives, and blacks and Whites empathize. BIaeks .are four times more 
no longer see eye to eye. Seventy percent of likely than whites to say they have been 
wNtes, for exaxnple, thira that bIaeks have unfairly stopped-by police, and twice as 
an equal shot at affordable housLrzg; drily likely to say they have been insulted, 
35 percent of blacks say the sarfle. Seventy threatened, or attacked because of their 
percent of whites be_liege that the two races skin color. Of course you’re going to sns~ 
receive equal treatment in the job market; " peet that racism is mak~g otlaer people’s 

¯ a mere 25 percent of blacks.concur, And lives harder-that it got Trayvort Martin 
wine more than 80 percent of white pe0-. shot or skewed the job market-when it 
pie say the cops and courts usually or al- has so.often had the same effect on you.. 
ways treat blacks the same as whites, that 4I had no idea that what we’d fought for 
number doesn’t even clear 80 percent hithe’S0sand’60swouldstilIneedtobe 
amoIlg African-Americans. It’s no wonder, fought for .today;." Rep.. James Ctyburn 
then, tahat blacks are twice as liRely as tells NetVsweek. But ~ is the dilemma 
whites (82 percent versus 38 percent) to say Obamainherited; a w51te America eager 
that race played a role in the shooting of " robe convinced that racism is a thing of 
Trayvon Martin. They are simpIy more the past anda biaqk America still pain- 
11Relythanwhitestostfll~eeraeeasafae- fully aware that it is not. . 
tot in how people are treated, period. So how is Obama’s presence in ~e Oval 

The reason for this divide is siraple but 0fflee driving us farther apart? By push~ 
often overlooked: most blacks know how ing all of this racial mistmderstanding out 
it feels to ex-perience racism; most w~tes onto tile polit~cal playing field, where it is 
do not. Ace0rding to the Newsweek polt, amplified and distorted by the polarizing 
74 percent of blacks have personNIy, felt £orees ofpartisanstgp: ¯ : 
they were being discriminated against Consider ~e events of Mardq 23. Before 

because of their race; oNy 31 percent of that day the right and teft seemed to agree 
whites have ever felt the same wa3 FortY~ tl}3t Trayv0.n Martin’S death was a tragedy 
five Percent of blacks, meanwhile,, sense and that political posturing was verboten. 

APRIL 16, 20!2 { 41 



RACE 

Rep. Allen West (R=Fla,) called police in 

action "an outrage," Senate Minority 

Leader Mirth McConnel] (R-K~:) said he 
was ’°glad". the shooting was "being inves- 
tigated." NaHonaI Review editor Rich 
Lowry went so far as to write an essay 
headttned "AI Sharpton ~s Pdght." 

Then Obama decided to weigh in. ~If I 
had a son," he said, "he’d took like Tray- 

yon.- According. to a senior aide to the 
Congressional Black Caucus, Obama had 
~planned to say those words for days, and 

he knew the impact they’d have. He was 
really giving a wink and nod to black peo- 
ple that said, ’~ feet your pain,’ He can’t 
talk openly about race because it pisses 
too many people off," 

But even Obama’s wink-and-rtod ap- 

proach wasn’t subtte enough to forestall 

another flare-up. As soon as his Tmyvon 

remarks hit the wires, conservatives pulled 

a 180, abandoning the muted comRy of the 
past few weeks in favor of apoplectic out 
rage. MAchetle Malkin qui&dy accused the 
president of "pour[ing] gas on the fire." 
Prick Santorum said Obama was "seiz[ing] 

upon this horrfftc thing where families are 
suffering and inject[lug] ... divisive rheto- 
ric." Newt Gingrich asked whether Obama 

would be "OK" if "a white ... had been 
shot" because "it didn’t look llke him." And 

so on. According to the Newsweek poll, a 
majority of whites now disapprove of 

Obama’s handling of the Martin tragedy. 
There may be rio way out of this rut. 

Whenever a race controversy goes national, 
Obama seems to feel compelled to com- 

ment-wbach makes sense, because he is 

Never at_-_ue with a 
a gun, man 

BY WALTER MOSLEY 

black. Whenever Obama co~ranents on 
race, Republicans seem to feel compelled 

to object-which makes sense, because 
that’s how they react to everything he 

does. Liberals accuse conservatives of 

racism; conservatives accuse liberaIs of 
playing the race card. Everyone feeIs 

more clivided than before. 

And yet these frustrating, feuds won’t 
last forever. In the long run, the mere fact 

of a President Obama-a brown face 

¯ alongside all those chalky portraits in our 
history books-will begin to have its own 
effect. White children will look at black 
children differently. Black children will 

look at themselves differently. And that, 
one hopes, wilt be more than enough to 

make up for whatever growing pains 

We’re experiencing right now. nw 

PRETTY FAR back in the 20th century,, 

when the American government was 
waging an immoral war on Vietnam and 

conduet~g illegal campaigms against 
Martin Luther King Jr., Malcolm X. and 

the Black Panthers, along with supporting 
unfair practices against everyone from 

Native Americans to women m rnJgrant 
farm workers-back then i used to get 

stopped by the police on a regular basis. 
I remember one time I was walking 

down this lonely road with a white 
friend. We both had long hair and were 

feeling no pain. It was nighttime, and the 
desert air felt good to us. A police cruiser 

pulled up out of nowhere, it seemed. A 

Ng policeman got out and pointed his 
!~istol at my groin. He said, "Why did you 
break into r_hat building over there?" 

What was I supposed to say? My father 
always toId me, "Never argue with a man 

with a gun." Never argue with a 
policeman, for float matter. 

t claimed innocence while imagining 
explosive castratLon. 

My friend calmly said that he attended 
the nearby college and that we had been 
together all night. He didift show any ID 

nor did he say what we had been doing. 

But he was white and that was that. The 
police left us alone, and I, still feeling 
pretty good, continued on my walk with 

my friend. 
That was 42 years ago. ~t wasn’t the last 

time I wa~ s~opped, tt wasn’t the last 

time I had a gtm pulled on me. I have 
never carried a gun. 

It seeras like a lot has changed since 

way back then. 
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Back then the easeof a young black 
man getting gunned down on the streets 
of America would not, as a rule, have 
made the national news. This, I suppose, 
is a hopeful sign, an indication that even 
a young so called black man can be 

considered to have rights, and might, in 

some rare moments, take the role of 
victim in the eyes of the omnipresent 

(but not omniscient) media, 
Back then the governor of a Southerh 

state would not have talked about seeking 
justice for some nonwtdte teenager 

walMng the streets of a gated community. 

This too, on the surface, seems like the 
kind of social change one would expect in 

a nation tlnat has so recently elected its 
first nonwhite president. 

Back then freedom marchers had to go 

to the site of the crime or injustice to 
march in front of the homes and 
businesses of the people who denied the 
tights of others. Today you can maxch in 
New York or California to show your 

feelings to the peoples of Florida. This 
demonstrates how the media can allow 
every, day citizens a platform to express 
their outrage and even knIluence 

decisions made by high flying officials 

and their executors. 
Back then people believed in the 

concepts of racial inferioriN the weaker 
sex, and that ownership increased the 
moral and political value of the owner. 

The Trayvon Martin case shows us, at 

[east. on the surface of things, that justice 

can be called for by anyone with some 
hope of a repN 

FLASH POINT 

Speed Trap 

Los Angeles police brutally beat Rodney King after pulling him over for speeding. 
Their acquittal sparked tiers that left 53 dead and caused $1 billion in damage, 

George ZJmmerman, as, interchangeably, 
white, hag-white and t’m21f-Hispanic, or 
Hispanic. All these terms have their roots 

drenched in the lifeblood of racism. 
What does the word "Hispanic" mean? 

Does it mean that a Peruvian (wtdch 
some sources say is the home of origin of 
George Zimmerman’s mother) carmot be 

wNte? Are people born in Spain not 

white? Are Peruvians and Puerto Paeans 
the same race? What should we call 
Brazilians -Portuganics? 

7hen we must ask the taboo question: 
what is white? TrOs term gained forceful 

To cal!,a man a ’white man’ is racist 
terrninolo mf in itself, 

Things seem better, but there are 

serious cracks in 1.he veneer of our 
progress. Injustices such as the one 
committed against Trayvon Martin have 
reared their ugly heads since before 

Ermaett Tfll’s murder in 1955. We have to 
remember that the recognition of an 
injustice and public outrage will change 

nothing unN we understand, completely, 

~e issues that bring about these over,is. 
In order to acNeve this understanding 

we have to deal with exactIy whom and 
what we are calling mcia. Most news 
outlets identify the accused kgier, 

meaning in America when Christian 
European mort fou~nd themselves 
between the indigenous peoples (that 
they slaughtered) and Africans (whom 
they enslaved), These so-caJ_led white 
men’s ancestors didrt’t cor~sider them- 
selves ozm pandemic race. In the old days 
Vikings werefft the same race as Greelcs, 
Piers didn’t think they came from the 
same blood as Scots, To cat1 a mm~ a 
"white man" is racist ten~qinolo~ m 
RseK Terrooinotogy perpetrated and 
promoted by the media. 

So is race just a matter of self-identtfi- 

cation or people identifying you as part 
of an ethnic group because of their 

estimation of your appearance? Probably. 

But even hdre, in the fiction of our 
minds, we must deal with fl~e fallout 
from arbitrary racial identifl cation. 

If George Ztmmerrnan didn’t ttfink of 

hirrtsdf as a white man, does that mean 

he could not have committed a crime 
based on race-interpretation? And even 

ffhe was free of racism, does that mean 
that the handling of the case does not 
!~ve racist overtones? 

Is George Zimmerman’s race a pivotal 
question in the slaughter of Trayvon 
Martin? If he, Zimmerman, were a 

so-coiled white man, would 1u,vtice ever 
seriously consider indicting him? If he 
were a so-called bNck man, would this 
no longer be a case of racism? K 
someone of our president’s racial 

configuration shot Mar~n, would the 
nation, fueled by the medaa, be up in 

arms? Would the liadonal media even 
cover such a crime’? 

I don’t believe so. 
There are solid reasons (but not excuses) 

for these oversights and exclusions. We 
often look upon the Nee that represems 
the enemy and focus our rage or~ the 

perceived characteristics of Nat visage. In 
reality mcM prejudaee is a centuries-old 
system of ownership-based justice and 
v~rtu~tlly unconscious cultural bigot.~y. 

Preem~cept~ons, l~alsc identifiers, and 

lessons in history that have gaps wider 



RACE 

than the Grand Canyon make up the 
fo~mdation for this solitary crime that, in 
my opinion, has been so misconstrued. 

qhe crime is an unarmed man-child 
shot down in the streets of America when 
the admitted shooter is allowed to walk 
free. The crime is a nation of possible 
Ftorida vacationers who have to march in 
protest in order to get the tourism-based 
state to mm Rs eye toward justice. Ttte 
crime is a corporate-owned media that 
picks and chooses among the cases for. 
whaeh it will open the floodgates of 
national opinion. The crime is the 
everyday citizen of America in the 21st 
century using archaic and inaectwate 
terms suet¢ as white and black rather than 
fellow American. The crime is a broadhr 
media that has convinced our citizens 
that they are in such imminent danger 
that they fed it necessary to vote for 
legisIation such as Stand Your Ground. 

And so much goes unreported and 
~mseen: the daily deaths ofirmocent 
children in Afghanistam the rapes, 
brutalities, and routine htwniliattons 
visited upon the rndllions of ore: citizens 
cycling in and out of the prison system; 
the mentally ill, aged, and orphaned 
citizens who no longer have a voice or 
maybe never had one. 

The tragedy of Trayvon Martin 
represents all of this and more. If we can 
see this injustice as the underpinning for 

a systemic transferred- 

ON THE IPAD 

Watch Walter 
Mosley dissect 

how America 

defines race. 

tion in which we might 
Waly open up the 
media and investigate 
our racial, cutmral, and 
economic assumptions, 
then we wilt have 
crossed that great 

divide fi’om the sexist, classist, and racist 
20th century into a world where young 
men. lil<e Mm-tin aren’t in danger from 
the l~ar foisted upon us by the very 
systems tha now pretend to seek jusfice. 

The leg~d system does not care about 
Trayvon or what happened to h,m. 
DoJlar signs fueJ the media coverage and 
motivate the Republican governor. 

Now and again a case like this incites 
the public so rnueh that we step forth 
and say, ’*This is wrong." But we mu~ be 
aware that this injustice is part and 
parcel to everything we (falsely) believe 
and therefore everything we are, and 
are not. The Trayvon Martii~ killing is 
the tip of the iceberg and we am the 
ill fated Titu~ic. ~w ¯ 

If I Had a Son 

Zimmerman 

SO MANY s~ories of racial intimida- 

tion in America involve a zoutine 
encounter with the police. It is as if 
the police have not shaken offthe 
taint of their history of enforcing 

the laws of segregation. Even today 
such enconn~ers are full of implica- 
tion, both real and imagined, and 
often in, ply an insult. But is lids 
always to do with race, or ~s the 
insult found in the frapartial slap of 
a~tho~ity, by its very nature bigoted 

and bullying? 
Driving down a back road on Cape 

Cod on a ~uty evening khree yea~s ago 
I saw ar~ tmweigome blue flash in my 
rearview mirror, After t pulled over, 

the cop approached my expensive car 
on foot. I knew wha~ he wanted. 
Unable to reach my registration in 
my glove compartment, ! undid my 
seat belt and popped open th~ glove 
box, and at that moment the cop was 
at my window, in a defensive 
posture, as though he thought 1 
might be reaching for a gun. 

His shriek startted me. "Put your 
hands on the steering wheel! Forty in 
a 3o-mile an-hourzone! And you’re 
not wearing a seat beltV 

As I explained that I had been 
wearing it, and took it offso I 
could reach my registration, he 
screamed again. 

FLASH POINT 

Shooting Up the Subway 

On Dec. 22,1984, in New York, Bernhard Goet"z shot four young black men 

he belleved were planning to mug him, A jury acquitted the man dubbed the 
"subway vi~lante" of all char~es except i~Iegal possession of a firearm. 
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Fl’om: 

Sent: 

To: 

Subject: 

Joseph Jordan <jijordan@email.unc.edtc, 

Thursday, April 12, 2012 2:02 PM 

Willia~ns, Lyneise E <williale@email.unc.edu>; Caldwell, Kia L <klca]dwe@email.unc.edu>; Alexander, G. Rumay 

<rumay@email.unc.edu>; Harflyn, Jonathan <hartlyn@nnc.edw~; Bowles, John ~pbowles@unc.edu>; Fisher, Rebecka Rutledge 

<rrfishe@email.unc.edu-~; Ferris, William Reynolds <~x4"erfis@m~c.edu>; Sahle, Eunice N <eunice@email.unc.edu>; Watson, Ha~ry L. 

<hwatson@email.unc .edu>; Shields, Tanya L <tshields@nnc .edu>; Brophy, Alfred L <~abrophy@email.unc .edu> 

Jones, Marina Sabine <marina@unc.edu>; Spmill, April R <april spmill@nnc.edu:> 

Re: IAAR Stud,v Group Meeting, Mon., April 16 @ 12 Noon 

Thanks to all who’ve sent comments aheady I know time is tight for all of us so I am asking that you try to review the summary in the front of the document, and the recommendations. Your 
comments there would make it easier to compile everything and have it in a useful format ]’or monday at noon. ’]7hanks -- as ahvays call if you have questions Remember the 
recommendations section can be used for your individual take(s) on next steps ]2~r the IAAR. 
On Apr 3, 2012, at 9:54 AM, Joseph Jordan wrote: 

> 

> ’]’hank you ]2~r for prompt responses to the poll for meeting times and dates ’]7he date and time that works for most o17 us (11 ) is Monday, April 16 at noon. I am reserving the Hitchcock rm., 
on the ]first floor o17 the Stone Center to allow us to stretch out a little more, and to have room to eat lunch while we work As mentioned before our task will be to revise and comment on a 
draft of the report we will send ]2~rward to the Prow~st. You will have copy of the draft report by Monday, April 9. 
> 

> For those not able to make the meeting I will contact you to get your comments on the draR and share the results of our deliberations a]~er the meeting before the :final draft is prepared 
> 

> If you have questions please let me know 
> 

> 

> 

> Joseph Jordan, Director 
> Sonja Haynes Stone Center 
> Universi~ of ]x~olth Carolina at Chapel Hill 
> (919) 962-9001 
> jfj ordan@email.urlc, edu 
> 

> 

> 

> 

Joseph Jordan, Director 
Sonja Haynes Stone Center 
Universi~" of North Carolina at Chapel Hill 

(919) 962-9001 
j fj ordan@email.m~c.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Andrew Reynolds <asreynol@email.tmc.edu> 

Thursday, April 12, 2012 2:57 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Mm-ks~tein, Lara <1 aram@email, unc.edu> 

Ondaatje 

Michael Ondaatje Proposal.docx 

Eunice 

Attached is a draft proposal to bring Michael Ondaatje to campus in the 
Spring 2013 I think it is a fabulous idea 

His agency quotes a $20,000 fee and along with travel etc the budget 
needs to be around $23,000. From IAH and Global Studies I have cobbled 
together $8,000. How much do you think A[’rican Studies can kick in? For 
the rest I will approach the Global Fund honors and a couple of other 
places. 

Also, please feel free to edit the proposal be[ore we send it out more 
broadly 

veW best 

Andy 

Andrew Reynolds 
Associate Professor of Political Science 
Chair, Cmriculum in Global Studies 
Universi~" of North Carolina at Chapel Hill 

http://r eynolds.web.unc.edu/ 



Michael Ondaatje Proposal 

Global Studies UNC 

Spring 2013 

The curriculum in Global Studies proposes to bring award-winning author Michael Ondaatje to 

the University of North Carolina at Chapel Hill in the spring of 20:~3. Ondaatje’s visit will 

coincide with the establishment of a global studies reading group on literature and human 

rights--broadly based on GLBL 560 "Human Rights, Ethics and Social Issues"--which will be led 

by Dr. Eunice Sahle, Chair of African and Afro-American Studies. 

Michael Ondaatje’s work, which investigates issues of colonialism, conflict, ethics, ethnicity, 

migration, and human rights will appeal to a broad spectrum of units on campus. In particular, 

Ondaatje’s work is of interest to the departments of African and Afro-American Studies, Asian 

Studies, English, Geography, History, Political Science, the curriculum in Peace War and 

Defense, the Creative Writing Program, the Honors Program, the Carolina Asia Center, the 

African Studies Center, the Institute for the Arts and Humanities, the Global Fund, the College 

of Arts and Sciences, and the Center for Global Initiatives among others. We expect to partner 

with many of these divisions to make Michael Ondaatje’s time in Chapel Hill a truly campus- 

wide experience. 

We anticipate the series of events surrounding Ondaatje’s visit will attract a broad audience 

from UNC and local university faculty and students, as well as from community members. We 

hope that through hosting Michael Ondaatje at UNC Chapel Hill, we will launch a rich discussion 

on critical global issues in which everyone--from Triangle high school students to academics-- 

can be involved. 

Michael Ondaatje is one of the foremost authors of our time. His work, which includes novels, 

poetry, films and memoirs set across the globe have been critically acclaimed and won 

numerous awards. His bestselling novel The Enqlish Patient garnered Ondaatje the Booker 

Prize, along with international fame, and was later made into an Academy Award-winning film. 

Born in Sri Lanka of Indian and Dutch ancestry, Ondaatje attended school in England, before 

undertaking his tertiary education in Canada, where he now lives and is a citizen. His 

transnational background infuses his work, which crosses borders and explores the pressures of 

history and society on human identity. 



Ondaatje began his literary career in poetry and received numerous accolades for his work. His 

collections The Collectecl Works o]: Billy the Kicl and There’s o Trick With a KniJ~e I’m Learning to 

Do received the Governor General’s Award in 1970 and 1979 respectively. Ondaatje’s success in 

this form distinguishes him as a writer. His lyricism bleeds into his fiction, which blurs the 

boundary between prose and poetry. 

Ondaatje is most recognized as a novelist. Author of such celebrated works as In the Skin oJ:the 

Lion, Anil’s Ghost, Divisadero and The Cat’s Table, he has won the Giller Prize, the Prix M~dicis, 

the Kiriyama Pacific Rim Book Prize, the Irish Times International Fiction Prize and Canada’s 

Governor General Award. His fiction is characterized by a breathtaking courage and ambition to 

grapple with critical issues of race and identity, the nationalisms and ethnic ties that lead us to 

war, the global forces producing violence and the fight between old-age colonialism and the 

new world. 

Ondaatje supports Toronto’s small independent press Coach House Books as a poetry editor. 

Along with his wife, novelist and academic Linda Spalding, he co-edits Brick, A Literary Journal, 

with Michael Redhill, Michael Helm and Esta Spalding. In 1988, Ondaatje was made an Office of 

the Order of Canada and two years later a Foreign Honorary Member of the American Academy 

of Arts and Letters. 

Budget 

SpeakerFee: $20,000 (As quoted by his agency) 

Accommodation: $477 

Flight: $900 

Taxis: $100 

Dinners: $1200 

Lunches: $250 

Total: $22,927 



From: 

Sent: 

To: 

Subject: 

Attach: 

SaNe, Eunice N <eunice@email.unc.edu~ 

Thursday, April 12, 2012 3:39 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

FW: Ondaatje 

Reviewed m~d returned to Andy - Michael Ondaatje Proposal.docx 

From: Sahle, Eunice N 
Sent: Thursday, April 12, 2012 3:19 PM 
To: Andrew Reynolds 
Cc: Markstein, Lara 
Subject: RE: Ondaatje 

Dear Andy, 

The proposal is excellent[ I made just 2 minor edits. 

In terms of the budget, I can commit $800.00. I am sure we will generate enough funds from other parts of campus. 

With best wishes, 
Eunice 

From: Andrew Reynolds [asreynol@email.unc.edu] 
Sent: Thursday, @ri112, 2012 2:57 PM 
To: Sahle, Eunice N 
Cc: Markstein, Lara 
Subject: Ondaatje 

Attached is a draft proposal to bring Michael Ondaatje to campus in the 
Spring 2013. I thip2~: it is a fabulous idea. 

His agency quotes a $20,000 fee and along with travel etc the budget 
needs to be around $23,000. From IAH and Global Studies I have cobbled 
together $8,000. How much do you third: African Studies can kick in? For 
the rest I will approach the Global Fund honors and a couple of other 
places. 

Also, please feel free to edit the proposal before we send it out more 
broadly 

rely best 

Andy 

Andrew Reynolds 
Associate Professor of Political Science 
Chart, Curriculum in Global Studies 
Universi~ of North Carolina at Chapel Hill 
http://reynolds.web unc.edu/ 



Michael Ondaatje Proposal 

Global Studies UNC 

Spring 2013 

The curriculum in Global Studies proposes to bring award-winning author Michael Ondaatje to 

the University of North Carolina at Chapel Hill in the spring of 20:~3. Ondaatje’s visit will 

coincide with the establishment of a global studies students’ reading group on literature and 

human rights--broadly based on GLBL 560 "Human Rights, Ethics and Globa!S~c~e,~ Issues"-- 

which will be led by Dr. Eunice Sahle, Chair of African and Afro-American Studies and Associate 

Professor in African and Afro-American Studies and Curriculum in Global Studies. 

Michael Ondaatje’s work, which investigates issues of colonialism, conflict, ethics, ethnicity, 

migration, and human rights will appeal to a broad spectrum of units on campus. In particular, 

Ondaatje’s work is of interest to the departments of African and Afro-American Studies, Asian 

Studies, English, Geography, History, Political Science, the curriculum in Peace War and 

Defense, the Creative Writing Program, the Honors Program, the Carolina Asia Center, the 

African Studies Center, the Institute for the Arts and Humanities, the Global Fund, the College 

of Arts and Sciences, and the Center for Global Initiatives among others. We expect to partner 

with many of these divisions to make Michael Ondaatje’s time in Chapel Hill a truly campus- 

wide experience. 

We anticipate the series of events surrounding Ondaatje’s visit will attract a broad audience 

from UNC and local university faculty and students, as well as from community members. We 

hope that through hosting Michael Ondaatje at UNC Chapel Hill, we will launch a rich discussion 

on critical global issues in which everyone--from Triangle high school students to academics-- 

can be involved. 

Michael Ondaatje is one of the foremost authors of our time. His work, which includes novels, 

poetry, films and memoirs set across the globe have been critically acclaimed and won 

numerous awards. His bestselling novel The English Patient garnered Ondaatje the Booker 

Prize, along with international fame, and was later made into an Academy Award-winning film. 

Born in Sri Lanka of Indian and Dutch ancestry, Ondaatje attended school in England, before 

undertaking his tertiary education in Canada, where he now lives and is a citizen. His 

transnational background infuses his work, which crosses borders and explores the pressures of 

history and society on human identity. 



Ondaatje began his literary career in poetry and received numerous accolades for his work. His 

collections The Collectecl Works o]: Billy the Kicl and There’s o Trick With a KniJ~e I’m Learning to 

Do received the Governor General’s Award in 1970 and 1979 respectively. Ondaatje’s success in 

this form distinguishes him as a writer. His lyricism bleeds into his fiction, which blurs the 

boundary between prose and poetry. 

Ondaatje is most recognized as a novelist. Author of such celebrated works as In the Skin oJ:the 

Lion, Anil’s Ghost, Divisadero and The Cat’s Table, he has won the Giller Prize, the Prix M~dicis, 

the Kiriyama Pacific Rim Book Prize, the Irish Times International Fiction Prize and Canada’s 

Governor General Award. His fiction is characterized by a breathtaking courage and ambition to 

grapple with critical issues of race and identity, the nationalisms and ethnic ties that lead us to 

war, the global forces producing violence and the fight between old-age colonialism and the 

new world. 

Ondaatje supports Toronto’s small independent press Coach House Books as a poetry editor. 

Along with his wife, novelist and academic Linda Spalding, he co-edits Brick, A Literary Journal, 

with Michael Redhill, Michael Helm and Esta Spalding. In 1988, Ondaatje was made an Office of 

the Order of Canada and two years later a Foreign Honorary Member of the American Academy 

of Arts and Letters. 

Budget 

SpeakerFee: $20,000 (As quoted by his agency) 

Accommodation: $477 

Flight: $900 

Taxis: $100 

Dinners: $1200 

Lunches: $250 

Total: $22,927 



From: 

Sent: 

To: 

Subject: 

Andrew Reynolds <asreynol@email.tmc.edu~ 

Friday, April 13, 2012 9:20 AM 

SaNe, Eunice N <eunice@email.tmc.edtv~ 

Mm~ks~tein, Lara <1 aram@email, unc.edu> 

Re: Ondaatje 

Thanks. We are in contact with his agency and will update you as things 
develop, 

best 

Andy 

On 4/12/2012 3:19 PN{ SaNe, Eunice N wrote: 

> [)ear Andy, 

> 

> ’]’he proposal is excellent! I made just 2 minor edits. 

> 

> In terms of the budget, l can commit $80000 I am sure we wil[ generate enough funds from other parts of campus. 

> 

> With best wishes, 

> Eunice 

> From: Andrew Reynolds [asreynol@emaihunc edu] 

> Sent: Thursday, April 12, 2012 2:57 PM 

> To: Sahle, Eunice N 

> Cc: Markstein, l,ara 

> Sublect: Ondaatje 

> Eunice 

> Attached is a dra~ proposal to bring Michael Ondaatje to campus in the 

> Spring 2013. I think it is a ~abulous idea. 

> 

> His agency quotes a $20,000 fee and along with travel etc the budget 

> needs to be around $23,000. From IAH and Global Studies I have cobbled 

> together $8,000. How much do you think African S~adies can kick in? For 

> the rest I will approach the Global F~md honors and a couple of other 

> places. 

> 

> Also, please feel free to edit the proposal before we send it out more 

> broadly 

> 

> very best 

> An@ 

> Andrew Reynolds 

> Associate Professor of Political Science 

> Chair, Curriculum in Global Studies 

> Universi~ of North Carolina at Chapel Hill 

> http://reynolds.web.unc.edui 

Andrew- Reynolds 
Associate Professor of Political Science 
Chair, Curriculum in Global Studies 
Uinversity of North Carolina at Chapel Hill 

http ://reynolds web.unc edu/ 



Sent: 

To: 

Subject: 

Pier, David <dpier@email.unc.edu~-- 

Saturday, April 14, 2012 11:31 AM 

ttall, Perry, A <ttALLPA@EMAIL.UNC.EDU> 

Regester, Charlene B <reges~te@email.unc.edw~; Mufima, Sina~nenye A <smutim@email.unc.e&t>; McMilla~L Tim 

<tjml@email.m~c.edu>; Sable, Eunice N <eunice@e,na~l.unc.edu;> 

Re: Committee Report and Meeting 

Thanks, Pelf,V, for drafting the profile, ~vhich looks good. My only suggestion is that ~ve might clarify our broad priorities for future hiring and move them more into the foreground 

Here are some examples of what I mean by priorities Some are already alluded to in the drain. What I am suggesting is the addition of a paragraph (maybe near the top) that would consider 
these with respect to one another ]n our next meeting, we may decide that some of these are more important to us than others. Some may not be important at all. Plenty of others, not listed 
here, might be considered 

>Commitment to interdisciplinarity. This could mean mmntaining a balance of disciplines (what we have now), or hiring people whose work is inherently interdisciplinary. 

>Maintaining parallelism in disciplinary areas between the two (soon to be three) areas of concentration (African/Afro-American/])iaspora). And/or.. 

> Commitment to bringing the sides of our department closer together. Do we want to hire more people who straddle Africa/diaspora/U.S.? Do we see certain disciplines as particularly well- 
suited to this? 

>Maintaining our distincuveness in comparison to AAAS departments at other Universities. Providing a strength that others do not (at present, ours would be political science). And/or . 

>Staying "in step" with AAAS as it is developing nationally 

>Building communi~" engagement (as already discussed in the draft) 

>Commitment to the department’s original charter. 



Fl’om: 

Sent: 

To: 

Subject: 

Attadl: 

Joseph Jordan <jl~ordan@email.unc.edu;, 

Monday, April 16, 2012 8:39 AM 

Willia~n~ Lyneise E <williale@email.unc.e&~; Caldwell, Kia L <klca]dwe@email.unc.e&~; Alexander. G. Rnmay 

<rumay@email.unc.edu>; HaNyn, Jonathan <ha~lyn@unc.edw~; Bowle~ John ~pbowles@unc.edu>; Fishec Rebecka Rutledge 

<~she@email.unc.edw~; Fem~ William Reynolds <~x4Ems@m~c.edu>; Sahle, Eunice N <etmice@email.unc.e&~; Watson, Ha~ L. 

<hwatson@emml.unc .edu>; SNelds, Tm~ya L <tsNelds@unc .ed~>; Bmphy, Alfred L <~brophy@email.unc .ed~ 

Jones, Marina Sabine <~no~n~@unc.edu>; Spmill, April R <april spmill@unc.ed~,; Chapmm~ Whitney C <wcchapm@emml.unc.edt~~ 

Re: Latest Draft Repo~ --- I~ Sin@ @oup Meeting, Mon., April 16 @ 12 Noon, Hitchcock Rm, 1st Fir. 

~RS~dyGroupApr. 16edit.docx 

To all: 

Attached you will find the latest edit of the draft IAAR report. Please print this draft and bring it to the meeting. I anticipate that we will end no later than 1 : 15 p. Let me kno~v if you have 
questions. 

Please see attached. Let me kno~v if you have limited printing options and need us to print a copy- for you. 

On Apt 3, 2012, at 9:54 AM. Joseph Jordan wrote: 

> 

> That’: you for for prompt responses to the poll for meeting times and dates. The date and time that works for most of us (11 ) is Monday, April 16 at noon. I am reselling the Hitchcock rm., 
on the first floor of the Stone Center to allow us to stretch out a little more, and to have room to eat lunch while we ~vork. As mentioned before our task will be to revise and conm~ent on a 
draft of the report ~ve will send forward to the Provost. You will have copy of the draft report by Monday, April 9. 
> 

> For those not able to make the meeting I will contact you to get your cotlm~ents on the draft and share the results of our deliberations after the meeting before the final draft is prepared. 
> 

> If you have questions please let me know. 
> 

> 

> 

> Joseph Jordan, Director 
> Sonja Haynes Stone Center 
> University of North Carolina at Chapel Hill 

> (919) 962-9001 
> jfiordan@email uric edu 
> 

> 

> 

> 

Joseph Jordan, Director 
Sonja Haynes Stone Center 
University of North Carolina at Chapel Hill 

(919) 962-~X.)01 
j fj ordan@email.unc.edu 



Draft Report of the Study Group on the 
Institute of African-American Research 

April 28, 2011 

Charge 

The Study Group was appointed by Bruce Carney, Executive Vice-Chancellor and 
Provost, to review the Institute of African American Research and "... to carefully 
consider its mission, purpose, structure, and foundational concepts", (and) to help 
imagine and plan its future directions. Our objectives were: (1) to better understand 
available models for African American/Diaspora research centers, including their 
conceptual, structural/organizational, and personnel elements; and, (2) to review various 
financial support strategies and models, as well as understand how strategic planning 
processes have informed decision-making 

The Study Group pursued this charge by talking with experienced directors of successful 
African American and Diaspora research centers at other peer institutions. In all we 
invited five center/institute directors or representatives. We were then directed to meet 
following the visits to develop a summary of what the group learned and provide 
recommendations. 

This report summarizes the Study Group’s findings and includes an addendum section 
where individual committee members added additional comments or observations. 

Study Group Members 

Rumay Alexander, Associate Professor, School of Nursing 
John Bowles, Associate Department Chair, Art Department 
Alfred Brophy, Professor, School of Law 
Iris Carlton-La Ney, Associate Professor, School of Social Work 
Kia Caldwell, Associate Professor, African/Afro-American Studies 
William Ferris, Sr. Assoc. Director, Center for the Study of the American South 
Jonathan Hartlyn, Senior Associate Dean, College of Arts and Sciences 
Joseph Jordan, Dir., S.H. Stone Center for Black Culture and History 
Rebecka Rutledge-Fisher, Assistant Prof., English & Comparative Literature 
Eunice Sahle, Chair, African/Afro-American Studies 
Tanya Shields, Assistant Professor, Department of Women’s Studies 
Harry Watson, Professor, Department of History 
Lyneise Williams, Assistant. Professor, Art Department 

Study Group Process 

The Study Group convened its initial review session on January 23, 2012. The committee 
subsequently interviewed and engaged in discussion with the directors or current 
administrators from five institutes or centers located at Research 1 institutions: 



Frederick Harris, Director, institute for Research in African American Studies 
(IRAAS) Columbia University 
Andrew Grant-Thomas, Assistant Director (outgoing, February 2012) Kirwan 
Institute for the Study of Race and Ethnicity (Kirwan Institute), Ohio State 
University 
Robert Steele, Executive Director (retiring Spring 20112), The David C. Driskell 
Center for the Study of the Visual Arts and Culture of African Americans and the 
African Diaspora (Driskell Center), University of Ma~71and, College Park 
l~Iia Bay, Director, Center for Race and Ethnicity (CRE), Rutgers University 
Leslie Harris and Randall Burkett (representing) The James Weldon Johnson 
Institute for the Study of Race and Difference (JWJISRD), Emory University 

The review process included each center or institute representative participating in: a 
closed interview session conducted by the study group; an open session with members of 
the campus community; and, a final interview/discussion session with the executive Vice 
Chancellor and associate Provost for academic initiatives. 

The Study Group then met to compare notes and write a final report for submission to the 
Executive Vice-Chancellor. 

Summary of Key Observations 

All of the centers that were invited to be a part of the process had recently 
undergone changes or transitions that had a significant effect on their operations, 
structure and/or missions. 

Two of the five centers had recently seen transitions from founding directors. 

One of the institutes (JWJISRD) had just begun operating under a new structure 
after a merger of two previously separate entities brought together as part of an 
administrative reorganization mandated by the University. 

Four are in the process of re-evaluating their missions and overall operations in 
anticipation of, or in reaction to, recent significant changes. 

One is currently engaged in a search for a new director (Driskell Center - 
j obs.umd.eduiapplicantsiCentral?quickFind=563 98). 

With the recent changes in leadership, these same units ~vill all lose significant 
elements of their overall programiproj ect lineups including the loss (relocation) of 
three highly regarded (refereed)journals. 

Only one (IRAAS) had a significant, direct or ongoing relationship with their 
university’s African-American Studies program, or other campus unit focused on 
African American or diaspora subj ects. 



At Columbia, IRAAS houses and administers the African-American Studies 
undergraduate and graduate programs. The Director of IRAAS simultaneously 
serves as Chair of the ’department’ (notes that the department currently has 9 
majors . 

The administrative structures of all of the centers and institutes included in this 
review varied according to the specific needs and practices of their institutions. 
They ranged from direct reporting lines to provosts or to locations within specific 
college structures under a dean (Driskell, Rutgers, Columbia) to special locations 
reserved for specialized or transitioning units i.e., JWJISRD - currently under a 
joint arrangement between Emory’s graduate school and its College of Arts and 
Sciences; the Kirwan Institute, which is identified as a university-wide 
interdisciplinary research institute that is co-sponsored by the Moritz School of 
Law, reporting to the dean of the College of Arts and Sciences. 

One Center director reported on a ’transition that significantly changed the focus 
of his Center from a research-oriented, diaspora-focused institution, to a more 
narrowly focused organization whose mission emphasized the scholarship on and 
exhibiti on of African -Ameri can vi sual art." 

Those institutes/Centers that were initially led by a "strong" founding Director 
(IRAAS, Kirwan, JWJISRD) were, by far, the most successful in raising outside 
funding. In each instance they were able to capitalize upon their reputations and 
previous connections to garner support for their work from sources outside of, as 
~vell as within, their own Universities. Although the Driskell Center reportedly 
obtained 50% of its funding from outside sources, we did not receive enough 
definitive information to place them in the same category as the most successful 
fundraisers. (note: Although hrMAS’s ’strong’founding director had re#nquished 
his position, he remained identified with another Center within IRAAS, which he 

founded to continue his personal projects. From the date of his departure in 2003, 

until 2007, IRAAS had three directors) 

Funding sources varied. The most successful (Kirwan, JWJISRD, IRAAS) 
depended heavily on corporate and foundation grants or contracts. One, the 
Kir~van had developed a method of geo-mapping for Opportunity Communities 
(www.kirwaninstitute.orgiresearchiopportunity-communitiesi) and contracted out 
their services using proprietary software developed for this method of spatial 
analysis. 

Only the Driskell Center mentioned a significant stream of financial support from 
individual donors, although the James Weldon Johnson Institute had an 
appreciable number of individual supporters. All mentioned a ’contraction’ in 
sources of funding over the past few years. 

The two centers that had recently experienced transitions from ’strong’ founding 
directors (Kirwan, Emory) both noted and related the difficulties associated with a 



powerful or visionary leader whose vision dominated or dictated the direction of 
the center or Institute. In both of these cases the centers were described as very 
successful in achieving the vision of the founding director, but were less 
successful in establishing linkages with other key units. 

For example, neither of these units had appreciable linkages with the African- 
American studies departments on their campus. There were also additional issues 
around ’disciplinary’ isolation (narrow focus on supporting work in specific 
disciplines), which led to some distancing between those units and other key 
scholars on campus whose work falls within African-American or African 
Diaspora studies writ large. In all of these instances our visitors indicated that 
connecti ons with other centers or institutes whose work might otherwise connect 
with the center or institute in question was minimal or never fully realized. 

All of the invited centers/institutes had been, or are, led by tenured, full professors, 
and in 3 instances by professors with endowed chairs (IRAAS, Kirwan, 
JWJISRD). 

Staffing ranged from a high of 3 5 (Kirwan) to a low of 2-3 professionals 
(Rutgers) including the director. 

None of the institutes/centers explicitly defined themselves as units dedicated to 
the support of the work of faculty on their own campuses, or that responded 
directly to the research interests of faculty Most had agendas that were 
independent of other campus influences and focused on developing an itinerary of 
work that addressed those agendas. 

(1) The Institute for Research in African American Studies 

IRAAS is one of the several centers/institutes at Columbia that focus on African 
American/diaspora/African histories, cultures, politics, etc., Some of these are 
disciplinary or interdisciplinary. IRAAS describes itself as "multi-disciplinary". It is 
widely recognized as one of the most successful institutes of its kind 

Institution Institute for Research in African-American Studies and 
the Center on African-American Politics 

Director Frederick Harris 
Corresponding Person Shawn D. Mendoza (Assistant Director) 
Years in Existence 19 
Reporting Structure Dean of College of Arts and Sciences 
Number of Staff 5 
Approx. Annnal Budget ???? 
Focus African American Studies, Political Science 
Broad Focus African Diaspora, multi-disciplinary approach 



IRAAS Mission (http:/iwww.iraas.com/nodei182): 

IRAAS understands education to be a necessarily transformative endeavor. To 

this end, our mission is threefold: 

To prepare students to become critical thinkers and global citizens; 

To facilitate and support innovative research (working groups, collaborative and 
individual projects, and faculty/student grants); 

To disseminate knowledge through academic and public forums including IRAAS 

"Conversations," lectures, roundtable discussions, conferences, and new media 
platforms. 

Almost immediately after its creation in 1993 (two years before IAARiUNC) IRAAS 
emerged as the first serious challenger to the dominance of Harvard’s WEB. DuBois 

Institute in the field of African American studies. IRAAS’s founder and first director, 
Mann i ng Marable, was a well-kn own and accom pli shed scholar who was lured to 
Columbia from Ohio State University. Under Marable, IRAAS quickly developed several 
well-regarded research projects including the Center for the Stu@ of Co~ttemporary 
Black Histoty, an innovative new media research center. Several j oint proj ects were 
developed in collaboration with the Schomburg Center for Research in Black Culture), at 
Columbia and attracted other scholars who added to the production and productive 
capacities of the institute. 

Marable also founded SOULS: A Critical Journal of Black Po#tics, Culture and SocieO,, 

a refereed j ournal that quickly became known as one of the most comprehensive and 
well-produced publications in the field On the strength of the j ournal and its contributors, 
Marable negotiated an agreement with Palgrave-Macmillan Publishers to produce a book 
series from IRAAS entitled the Critical Black Studies. Four anthologies have been 
produced from that collaboration. IRAAS subsequently added another highly regarded 
j ournal to its programs -SmallAxe one of the pre-eminent j ournal s on the Caribbeano 

IRA A S, un der current director Frederick Harri s, sp onsors forum s, conferences, vi siti ng 
and term fellowships for faculty and graduates, including external scholars It also 
administers the undergraduate (BA) and graduate (MA) degree program in African- 
American Studies. "Core faculty" members are either appointed at IRAAS (to teach in the 
department), or have an appointment as a research fellow within the IRAAS. A number 
of other faculty members work with the Institute, cross-listing their courses as part of the 
African-American Studies curriculum and participate in the events and programs 
sponsored by the IRAAS as affiliated faculty. 

Professor Harris became director of IRAAS in 2007 following Steven Gregory (2005-7) 
and Farah Jasmine Griffin (2003-2005). (in ~4arch 2012 Prof Harris was selecWd to 
receive a Le~st Awar~for exceptional teaching. Lenfest awardees receive a stipend of 
$25,000 per year.f!)r three consecutive years) 

The Institute, although recognized for its leading role in interpreting and articulating a 
research agenda focused on the social sciences, and history in particular, was sometimes 



criticized for its lack of collaboration with Columbia scholars in other areas such as the 
humanities, the medical sciences, and law. 

The degree programs in African-American studies have also drawn criticism. Although 
the faculty and program are highly rated it still has only 9 majors in the undergraduate 
unit, a number some attribute to the focus on IRA AS’s research/programmatic agenda. 

Despite these, and other lesser concerns, Professor Harris feels that 1RAAS staff now 
have an opportunity to reassess its mission and work. Towards that end, IRAAS has 
embarked on a deliberate phase of self-study to determine how the Institute might better 
address its mission while also addressing some the shortcomings of the past. This 
includes shoring up the undergraduate and graduate degree programs, narrowing 
IRAAS’s programmatic and proj ect-related work including the elimination of the Center 
for Contemporary Black History, relocating in-house journal SOULS to the University of 
Illinois and seeking a new home for SmallAxe, dropping the critical black studies series 
with Palgrave- MacMillan and revamping its faculty affiliates program. 

(2) The David C. Driskell Center for the Stu@ of Visual Arts and Culture of African 
Americans and the African Diaspora 

The Driskell Center was established in 2001 with $500~000 in seed funding from the 
Universi ty of MaryI an d. Accordi ng to university docum ents, "... the center i s inten ded to 
facilitate stady and research into how people of A~)Jcan heritage have helped shape 
modern art, culmre and social life in American society and the world." 

Institution The David C. Driskell Center for the Study of Visual Arts 
aud Culture of African Americaus and the African 
Diaspora 

Director Robert Steele (Exec. Director- *retiring as of May 20112) 

Corresponding Person Dorit Yaron (Deputy Director) 

Years in Existence 11 

Reporting Structure President--)Provost--)Deans of Graduate and Undergraduate 
Studies->(13 colleges) Dean of College of Arts & Sciences 

Number of Staff 3-4 plus several graduate and undergraduate students, 1 
archivist. National Advisory Board- 114 members 

Approx. Annual Budget $700,000 (?) (funds from provost and president’s office; 
50% of budget comes from outside the university) 

Focus African American Visual Art and Culture, African American 
Art, African Diaspora Art 

Broad Focus Behavioral Sciences; African Diaspora Studies 

The Center is named for noted African American artist David C. Driskell, who retired 
from a ~.~lI-time faculty position at the University of Ma~qand in 1997. He donated $2.5 
million in African and A~:?-i can American art pieces ficom hi s private coil ecti on to se~,e as 



the in-house collection for the proposed an museum that would anchor the research 
center. Initially, the goal was to raise an additional $7 million to complete the Center. 
That figure has yet to be reached, but the University eventually idemified and renovated a 
10,000-square-foot space for the Driske]l Center that includes administrative offices, 
exhibition, storage and study space. 

According to Professor Steele, current Executive Director, the Driskell Center is 
committed to collecting, documenting, and presenting African American art as well as 
replenishing and expanding the field. 

The Center’s programs are supported, in part, by the Office of the President and the 
College of Arts and Humanities and through grants awarded by Local and State 
Government and private foundations. It sponsors and co-sponsors workshops, 
conferences, international symposia, exhibits, campus events, lectures and colloquia. 
Early in its history- under its first Director Eileen Julien (2002-4), the Driskell Center 
described its mission as: 

The David C. Driskell Center for the Study of the African Diaspora seeks to 
cultivate a new generation of artists and scholars of the arts, culture, and social 
life of Africa and the Americas, to foster creative new research in and across the 
disciplines, and to educate the public at large about the place of African and 
African diasporic cultural and social life in the modern world. 

it further stated its resolve: 

... to foreground interdisciplinary explorations of the arts and culture as dynamic, 
transnational processes through which to view and understand communities of 
African descent and their role in modern culture; to develop partnerships and 
proj ects with educational and cultural institutions at home and abroad in order to 
advance the study of the cultural and social life of Africa and the African diaspora. 

During this initial period the Driskell Center was an active participant in the Consortium 
on Race, Gender and Ethnicity, a research community of centers and institutes at the 
UMd campus, created to promote intersectional scholarship (s#ll active - 

http:iiwww.crge.umdedui). The Consortium brought together faculty from history, 
comparative literature, women’s studies, art, art history, theater and biological 
anthropology. One product &this collaboration was the creation of an interdisciplinary 
curriculum for Maryland students "related to race and the mission of the humanities." 

Julien, who had previously served as founding director of the West African Research 
Center - Dakar, Senegal 1993-95, strongly supported this approach. In her words: "The 
maj ority of programming and research proj ects sponsored by the Driskell Center involve 
questions of race, ethnicity, and gender. Indeed, at the heart of the African diaspora--as a 
cluster of geographic spaces of shared historical experiences and as a rich imagined 
community--lie racial and gendered constructions of identity, making the field of 
diaspora studies a terrain, par excellence, for the theorizing of difference." 

{PAGE } 



The Center was also involved in organizing student programs in Brazil. It provided 
financial support for faculty and student research, innovative teaching and many 
programs and research projects that addressed issues of race, ethnicity and gender. 

Recent Developments (2004-2012) 

Under Professor Steele who replaced Julien in 2004, the Driskell Center’s mission has 
been revised and now reads: 

"The (Driskell Center’ s) mission is to provide an intellectual home for artists, 
museum professi onals, art administrators, and scholars, who are interested in 
broadening the field of African Diasporic studies. The Driskell Center is 
committed to collecting, documenting, and presenting African American art as 
well as replenishing and expanding the field." 

it now administers the C. Sylvia and Eddie Brown Driskell Center Scholars 
Advancement Fund, created in December 2002 and "provides graduate and postdoctoral 
fellowships for students in program s that bridge the disciplines of the humanities, 
performing and visual arts, and the social sciences." In 2008 the Center received a 
$100,000 grant from the Ford Foundation to support its publications in conjunction with 
its exhibition programs. In the academic year 2009/2010, the Center was awarded a 
$149,719 grant from the Institute of Museum and Library Services (IMLS). In 2011, it 
received a $60,000 grant from the National Endowment for the Arts (NEA). 

(3) The William E. "Br#" Kirwan Institute for the Stu@ of Race and Ethnicity 

The Kirwan Institute was established in 2003 and named for former Ohio State 
University ipresident William E. "Brit" Kick, an "... in recognition of his efforts to 
champion diversity." The Kirwan Institute, "Through interdisciplinary research and other 
worldng partnerships, ... seeks to deepen the understanding of the causes and 
consequences of racial and ethnic disparities in order to stimulate change to bring about a 
society that is fair and just for all people." 

Institution The Kirwau Iustitute for the Study of Race and Ethnicity 

Director 2006-2011: Dr. John A. Powell (now at UC Berkeley); 
currently: Dr. Sharon L. Davies (Executive Director; full- 
time law professor) 

Corresponding Persou Until late January 2012: Dr. Andrew Grant-Thomas 
Years in Existence 9 
Reporting Structure Provost (former Executive Director treated like a Dean) 
Number of Staff 24 full-time; 10 GRA; 1 student intern; 3 faculty w/joint 

appointments. (4people laid off since hiring~ of new Exec. 
Dir. in January 2012) 

Approx. Annual Budget Approx. $3 million; ~ $800-900k from university 



Focus 

Broad Focus 

4 maj or areas: "Opportunity Communities," ’’Structural 
Racialization and Systems Thinking," "Race in the Mind," 
and "Global Justice Program" 
Law, Humanities, Arts and Sciences, Public Health and 
Education. GIS Mapping through the Geography 
Department. 

Kirwan Institute Mission (http:!!www.kirwaninstitute.org/about!): 

The Kir~van Institute partners with people, communities, and institutions 
worldwide to think about, talk about, and engage issues of race and ethnicity in 
ways that create and expand opportunity for all. 

Founding director John Powell was recruited to head the institute after a search of over 
18 months. Although the it was initially planned as a comprehensive unit that focused on 
African Americans and the diaspora, and that worked closely with the Black Studies 
department, Powell re-oriented its work in line with his interests and background in law 
and public policy. 

Focus Areas 

The Kirwan Institute research and programmatic work falls into four maj or areas: 

(1) Opportunity Communities - Identifies, builds understanding and eliminates 
racialized structural barriers to opportunity in critical domains including 
education, housing, employment, health and health care, and civic engagement to 
build opportunity-rich neighborhoods and communities. 

(2) Structural Racialization and Systems Thinking - Examines how systems and 
system components are arranged and structured to distribute social meaning, 
identity, benefits and burdens in particular situations and how these structures can 
be modified and transformed. 

(3) Race in the Mind - Examines the processes by which attitudes and ideas about 
race help shape the relationship between race and opportunity and how the 
harmful effects can be mitigated; examines how the form and content of 
communications influence the way in which racialized messages are received and 
processed; and works to create communication strategies that highlight our linked 
fate. And 

(4) Global Justice Program - Examines how racialized structures contribute to 
political, social and economic disparities that marginalize individuals and 
communities in our global society, and explores how these inequities can be 
alleviated. 



Funding 

The Kirwan Institute has been successful in raising funds through grants and funded 
research (see below-). The annual budget of around $3 million comes, in large part (about 

74%) from these external sources. 

Grants funded during the 2010-11 cycle came from: 
Ford Foundation 
Northwest Area Foundation 
Open Society Institute 
Public Interest Projects, Fulfilling the Dream Fund 
San Francisco Foundation 
W. K. Kellogg Foundation 

Funded research projects for the same period included: 

Columbus Community Development Collaborative 
Gulf Coast Regional Planning Commission 
HUD Sustainable Communities Program 

NY Stimulus Alliance 
PICO (National Network) 
Senior Service America 
The California Endowment 
The Jessie Ball DuPont Fund 
White Center Community Development Association 
W.K. Kellogg Foundation 

Notable Programs/Projects 

One of director Powell’s final large initiatives was the AffiOatedFaculty and Staff 
Initiative, that seeks to establish collaborative relationships with OSU faculty and staff 
who have a demonstrated interest in issues related to race, ethnicity, and social justice. 
This initiative seeks to attract those who are engaged in research, scholarship, instruction, 
administration, or service that is clearly related to one or more of the Institute’s central 
research themes. Voluntary membership activities include the following: 

Attend at least one Kii~an Institute event each year; 
Attend informal group meetings; 

Mentor a junior faculty or undergraduate/graduate student for one year (at least 
six hours per academic term) in an area that connects substantively to research at 
the Kirwan Institute. These mentorship relationships are arranged and maintained 

by the faculty and staff members; 
Present a relevant aspect of the member’s research, scholarship, teaching, 
administration, or service through a "brown bag" or other presentation venue; 
As needed and where appropriate, serve as an outside reviewer for proposals 
submitted to the Kirwan Institute Small Grants Program 



This year (2011-2012), six Ohio State faculty and staff members joined the Affi#ated 
Faculty andStajflnitiative. This initiative seems to address criticisms of the Institute that 

suggested it was insular and did not offer significant avenues for participation by faculty 
from various units across the campus. 

Other Notable Kirwan Institute Highlights 

16 research reports published. 

9 journal articles, 5 commentaries and 9 blog posts published by Kirwan staff. 

books by Kirwan Institute staff accepted for publi cation. 

Current Issues, Transitions, Changes 

Law Professor Sharon L. Davies was selected as the new director of the Kirwan Institute 
in January 2012 replacing founding executive director John Powell. Davies is the John C. 
ElamiVorys Sater Professor in Law at the Moritz College of Law, where she will 
continue as a member of the College’s faculty as she assumes her new role. With 
Powell’s departure and Davies’ arrival at the Kirwan Institute began a period of rapid 
internal realignments. University administration had already signaled that a reduction in 
funding was likely, and the new executive director has already eliminated 4 positions, 
including the assistant director slot. The Kir~van Institute’s j ournal Race,~thnicity: 

Mtdtidiscip#nary Global Contexts, recently upgraded from bi-annual to a tri-annual 
publication, has also been dropped and its founders are searching for a new institutional 
home. It is expected that the process of scaling back will continue into the near future, 
which will likely result in the elimination of additional projects/programs. 

According to the former assistant director, many see this transition period as an 
opportune moment to change the overall organizational culture of the Kirwan Institute. 
Changes are expected in relationships with key departments and units on campus where, 
previously, there has been little cooperation (i.e., Black Studies). The Advisory Board is 
expected to be called into session. At the urging of University administrators, greater 
organizational transparency will be emphasized under the new leadership and Kirwan 
Institute advisory structures, including the Advisory Board, will become operational 
again for the first time in five years. 

(4) The Center for Race and Ethnicity, Rutgers 

Founding director of the Center for Race and Ethnicity Keith Wailoo was the Martin 
Luther King Jr. Professor of History and an accomplished scholar in medical sociology 
and the history of medicine. During his stay at Rutgers he was inducted into the Institute 
of Medicine, part of the National Academy of Sciences. His leadership is credited with 
setting the tone for the development of the Center which emphasized interdisciplinary 
and cross-disciplinary collaborations. According to Wailoo he founded the Center 
because: 



There is a depth and breadth of really strong scholarship on race and ethnicity at 
Rutgers that cuts across departments, campuses, and disciplines, yet, there has not 
been a central place here or at most any university in which these strengths could 
be brought into a more robust conversation. The center will recognize this 
expertise. We will be able to think through all kinds of applications and 
collaborations that we can engage in as a result of these conversations. 

In another interview he noted how he connected the Center’s work to his own, without 
imposing a singular focus: 

The Center for Race and Ethnicity is fundamentally interdisciplinary in 
orientation, and I think this is the most direct way it connects with my work .... 
however, the kinds of discussions the center promotes - from the question of race 
and vulnerability in the story of Katrina, to the role of race and ethnicity in 
criminal justice, to understanding Hispanic identity in the new- millennium - are 
not necessarily focused on health, but on the wide range of topics in race and 
ethnicity where Rutgers has considerable strength, as well as depth and breadth of 
expertise across schools, departments, and disciplines. 

Institution Center for Race and Ethnicity 
Director Mia Bay (since 2011; from 2007-2011 : Associate Director) 

Corresponding Person Ann Fabian (Associate Director) 

Years in Existence 6 
Reporting Structure Provost 

Number of Staff 1 full-time (program director), 4-6 graduate research 
assistants (TAships), Associate Director 

Approx. Annual Budget Approx. $160,000-170,000 from Provost; $50,000 from 
School of Arts & Sciences (SAS); Mellon fellowships for 

next year 

Focus African American History, Race and Ethnicity Studies, 
Africana Studies 

Broad Focus Race, Ethnicity, Sociology, Minorities (currently reaching 
out to Native Americans); African Diaspora 

CRE Mission (http:/!raceethnicity.rutgers.edu/menu-i!mission): 

Facilitating research and enriching education on matters of race and ethnicity in 
contemporary life in America, in New Jersey, and the world. 
Promoting collaborations and fostering cross-disciplinary seminars and 
discussions on topics from immigration and work, to ethnic politics and racial 
classification, from preservation of cultural identity to its transformation, and 
including questions of poverty, discrimination, advancement, integration, and 
privilege. 
Identifying critical areas for future research and supporting race and ethnicity 
research and policy development. 



Currently, under newly appointed director Mia Bay, the stated mission of the Center for 
Race and Ethnicity is to: 

facilitate research and enrich education on matters of race and ethnicity in 
contemporary life in America, in New Jersey, and the world; 

promote collaborations and foster cross-disciplinary seminars and discussions on 
topics from immigration and work, to ethnic politics and racial classification, 
from presew’ation of cultural identity to its transformation, and including 
questions of poverty, discrimination, advancement, integration, and privilege; and 

identify critical areas for future research and support race and ethnicity research 
and policy development. 

The Center organizes panels, lectures, film screenings, ~bmms and conferences that 
prom ore in terdi scipli nary e~gagem e~t with i ssues of race and ethni city i~ th e state, the 
region and the world. It highlights the expertise of Rutgers scholars from a variety of 
specialti es by drawing them into a coll ective conversati on about issues of contemporary 
cul ture an d publi c poll cy. C enter staff an.d aff] listed f’aculty h ave produced two 
publications in the Rutgers Studies in Race and Ethnicity Series under the Rutgers 
University Press imprint: Katri~a’s Imprint: Race and Vulnerabilli~- in America - 
Edited by Keith Wailoo, Karen M. O’Neill, Jeffrey Dowd, and Roland Anglit~. (July 
20110); and Genetics and the [h~settled Past: The Co|lisio~ o|~ DNA, Race and 
History- (expected March 2012) 

Current program mai c i niti atives i n~clude: 

Race, Place a~.~d Space in the Americas is a year-long seminar funded by a grant 
from the Sawyer Seminar program of the Andrew W. Mellon Foundation. The 
seminar, scheduled for the 20112-113 academic year, will explore the interplay of 
social~ historical, and spatial forces in configuring racial formations, identities, 
and experien.ces in tile Americas. 

The Roundtable Series draws in faculty fiom all three Rutgers campuses and a 
variety of departmems, programs a~d schools for informal discussions a~d 
presentations. 2012 topics are History’, ~femo~’ a~d ~heir Uses o~ Hi~v)a~io[a, and 
Vigi/a~lism, Race a~d the S~ate. 

Team-Taught Courses ~ The Center provides support for co-taught courses ot~ 
issues of race an~d ethnicity in~ a wide variety of disciplines an~d contexts. Center 
staff (admi nistrators, directors and graduates students) work with instructors in 
the development of new syllabi, give guest lectures, and offer a space for 
interdisciplinms" perspectives to be actively incorporated into their teaching. 



Although Professor Bay points to important collaborations with numerous faculty across 
the campus (over 60 are listed) there are no internal mechanisms for including them 
directly in Center work beyond the three program areas indicated above. In addition, 
there is no significant interaction with Africana Studies. Of the 60 or so affiliated faculty 
only two are from that department (of 10 total core faculty in Africana Studies) 

Support for the Center is expected to remain steady at current levels in the near future. 
The Center for Race and Ethnicity had the smallest budget of the five centers/institutes 
we reviewed. 

(5) The James Weldon Johnson Institute for the Study of Race and Difference 

In 2007, with seed money from Emory University administration, (Office of the Provost, 
the College of Arts and Scier~ces, and the Grachmte School)Rudolph P. Byrd, Goodrich C. 
White Professor of Americar~ Studie< estabIished the James Weldo~ Johr~so~:~ h~stitute for 
Advm~ced I~:rterdisdplir~aU Studies. 

]its mission, at its inception was: to foster new scholarship, teachi ng, and public dialogue 
that focuses upor~ ~he origins, evolution, and legacy of ~he modem civil rights movement 
from 1905 to the present. The Johnson Institute is also committed to the investigation of 
the impact of the modem civil rights movement upo~:~ other social movemem.s in the 
U~:~ited States and abroad. These sociaI movements i~:~clude but are not limited to the 
Wome:tfs Movement, the Lesbian, Gay, Bi-Sexual and Transgendered Movement, and 
the Human iRights Movement. 

Durb~g his career Byrd had built importam and key relatior~ships with fimders from 
withir~ the corporate and private ~i-mr~dal-ion ra~:~ks, arid with noted schoIars from around 
the coum.ry, Once the JWJ1 was esmbli shed he capitalized on those com~ectio~:~s arid it 
quickIy became one of the most successful (in th:ndraising term s) h~stkutions of its type. 

Whhin the first three years of its existence it had flmding from: 

The Coca-Cola Company fFoundh~g Corporate Sponsor) 
A~:~drew W. Mel]lo~ Fom:~dation 
AT&T - Georgia 
Delta Air Lines 
Georgia-Pacif]c Corporation 

A~:~d h~temal flmdir~g from: 

Office of Academic and Strategic Partnerships 
O~ce of University and Community Parmerships 
The BiI1 and Carol Fox Center for }-{mnanislic Inq uiry 
Manuscrip< Archives and Rare Book Library (MARBL) 



Its signature wograms were: 

~~e Ui$’i6~g N~ko{a~ts’ P~gram (national) []}ct~sed on the modern dv{1 ~ights 

movemen[, The Program provided up to 8re @llowships fbr bo~h junior and 
se~ior scholars each academic year ($60000 for flllJ prof~sso< $40.000 for 

associate professor; $30,000 for assistant professor) 

The UMted Negro College Fund FaeulO~ Redde~qv Program ~ this program 
serves the faculty of" the member institutions of" the United Negro College Fund 
(UNCF) and supports UNCF faculty engaged in research in the several collecflons 
of the Mam~scrip% Archives, a~d Rare Book Library (MARBL) of Emory 
Univershy. 

Working Groups - Working Groups meet over a two year period and bring 
together Emory facuhy, and scholars beyond Emory whose teaching and research 
fbcus upon the civil rights movement and ks points of’imersecdon with other 
soci a~ m ovements. 

Awarded annually, 77~e d{~hnson Medal is presented to individual s who have 
excelled in: civil r~ghts, dipbmacy, educatiom journa~ism~ h~w~ literature, and 
mt]s~c~ 

Eve~) with these impor[ant accompli shme~)ts, the J%VJ[ was never developed with the idea 
that it would se:t~e the interests of fSlcuIty or other campus units, As the singuhr vision of 
its £kmnder, the fWJI was seen as an independent unit, reproving to the provost which had 
no direct responsibility to campus constimendes beyond its prog~mm~Jng Most of its 
programming was externally focused~ and many within the univershy felt there weren’t 

enough opportunities fbr them to become involved with the work of’the JWJI. 

Institution 

Director 

Corresponding 
Person 

Years in Existence 
Reporting Structure 
Number of Staff 

Approx. Annual 

James Weldon Johnson Institute for the Study of Race and 
Difference (JWJI) - result of Fall 2011 merger bem, een JWJI 

and the Race and D(fference hfitiative (RDI) 

VACANT (Reportedly Tyrone Forman, current head of the 
RDI will be named in fall 2012) 
JWJI: Calinda Lee (Associate Director); Leslie Harris (Founder 
and Leader of the Transforming Community Project [TCP]; 
Co-Leader of the Race and Difference Initiative with Amanda 
and Forman) 
5 
Under new structure, Dean of College of Arts and Sciences 
JWJISRD: 2 full-time staff and 2 graduate assistants; RDI: 1 
full-time administrative staff member plus graduate students 
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Budget 
Focus 

Broad Focus 

Origin and legacies of the modern civil fights movement; 
Women’s Movement, the Lesbian, Gay, Bi-Sexual and 
Transgendered Movement, and the Human Rights Movement; 

race and difference 
African Diaspora, History 

In the Fall 2011, admini strators at Emory University merged JWJI ~vith The Race and 
Difference Initiative (RDI), that had been established as an element of Emory’s 2005- 
2015 strategic plan. This merger created the James Weldon Johnson h~stimte for the 
Study of Race and Difference. 

Before the merger, the Race and Difference Initiative (RDI) had been launched in 2006 
as an institution-wide effort with the intent to "understand and address the complexity of 
the human condition and human experience in a pluralistic, democratic society by 
engaging in public dialogues on race and other intersecting dimensions of human 
difference (race, class, gender, religion, and sexuality)." RDI worked to achieve this goal 
by connecting a network of scholars and students within and beyond the university in 
interdisciplinary dialogues. 

The stated goals of RDI were to: 

- Create a culture ofcollabora#on arid a c#mate ofinchtsion at Emoty. 

- Build #ttellecmal density in the study of race and d~fference at Emory. 

- 7}’ain and mentor the next genera#on of promising scholars studying race and 
difference at Emory. 

- Develop collabora#ons andparmerships related to race and difference beyond 
the Emory campus borders. 

This September 2011 statement from Tyrone Fonnan, a possible candidate for the 
leadership post of the JWJISRD and former co-leader of RDI, summarizes the logic of 
the merger that created the new Institute: 

The new James Weldon Johnson h~stitute for the Study of Race and Difference 
unites the national name recognition of JWJI and its successful funding record 
with many external organizations with the Race and Difference Initiative’s 
campus-wide focus on building Emory’s intellectual density and training the next 
generations of scholars supporting the study of race and difference." 

According to administrators the merger streamlined the administrative infrastructures and 
thereby simplified overhead, and it also institutionalized a strategic plan initiative by 
anchoring thi s unit within a school. The JWJISRD, during this transitional period (2012- 
13), will be housed in the Laney Graduate School and Emory College of Arts and 
Sciences. 

The In stitute was envisi on ed as the intellectual hub for programming and ideas related to 
race and difference on campus. It was expected to provide support and scholarly 



community for faculty at Emo~7 who had projects that were in conversation with this 
theme, and also provide a hub for work that was concerned with the study of race and 
difference at Emory. Lack of these opportunities for Emory faculty was one of the key 
complaints about the work of the JWJI before the merger. Another goal of the merger 
was developing a graduate concentration in race and differenceo 

In noting that most of the programmatic work of JWJI will continue during the transition, 
on e admi nistrator who was central in arran ging the merger also pointed out that exi sting 
programs will become projects that will live under the mnbrella of the institute in this 
next phase of its formation, "... but rather than being entirely program-driven, the 
merged entity will be mission-driven." 

With the unfortunate death of Byrd in October 2011, and with RDI director Tyrone 
Forman on leave for 2011-12, the reorganization of JWJISRD has been suspended 
temporarily. 

Study Group Summary Description of 
Lessons Learned and Recommendations for the Future 

Lesson: Institutions tba depend upon a highly paid, highly visible individual 
heading a small staff generally experience the greatest difficulty during transition 
periods. There are clear risks to relying too much on the vision of a single 
individual to build an institute. For IAAR to be sustainable over time, visionary 
leadership needs to be able to generate strong ties to other faculty on campus. The 
ability to demonstrate strong intra-campus linkages may then lead both to 
successful external fundraising, continued internal support and sustainability~ 

But we must also consider that highly paid, highly accomplished individuals are 
unlikely to accept positions where they are expected to °sers~e’ other researchers 
and ignore their own ongoing research agendas. 

Recommendation: Separate the two functions - maintain commitment to staffing 
with highly accomplished, competitively paid (relatively) individual, but staff the 
IAAR with an administrative person capable of handling programmatic tasks (i.e., 
ISA, IAH, CFE) 

Lesson: External fundrai sing is the key to stability and longevity, but intra- 
campus linkages provide the foundation for survival during periods of diminished 
income. 

( - Can we discuss this more - not "either!or" - the question is exclusivity of 
research agendas and institutional mission and extent to which research 
agendas are inclusive of other faculty on campus 
(- Need to remind us of current staffing and funding before we make this 
recommendation, I assume, of an EPA non-faculty Ph.d. level Associate 
Director) 



Recommendation: Build into contracts - evaluation keyed to the number of 
substantive collaborations with campus units, particularly those with the same 
focus. 

(3) Lesson: Very few mission statements accurately describe the actual work of the 
unit in question, and some articulated ideas that went far beyond their capabilities. 

Recommendation: The IAAR mission should be clear, rationalized within the 
capabilities of the staff and resources available, and should consider the 
expectation s of the admi nistrati on, the campus community and other key 
stakeholders. 

(4) Lesson: Lack of faculty involvement/support for faculty isolates and limits the 
success and effectiveness of institutes ..... directors should be free to set the 
direction of institutes with the advice of faculty, and faculty should be able to find 
support for their work at institutes. 

Recommendation: IAAR should adopt faculty affiliate structure/model which 
directly involves interested and committed faculty in the daily operation of the 
institute, involves them in setting programmatic direction, and engages them in 
delivering service to the campus~ Also does not necessitate hiring new staff~ 

a) 

b) 

c) 

Other Notations From Stud~ Group Members 
(Paired or gro~aped where appropriate): 

How can we "innovate?" What can we do well and not duplicate what is already 
(done) somewhere else? 

I believe a commitment to the diaspora is necessary if we are trying to connect to 
UNC’s goal s to be a "global" institution. 

The notion/exploration/defining of an African Diaspora was not deeply engaged 
by any of the centers even as it is in the forefront of discussion with scholars. This 
might be a strategic entry point for the IAAR to examine and foreground the 
shape of this discussion as a major aspect. Indeed, the Driskell Center issue made 
it clear that a discussion, not only among scholars but with the broader public, 
would be beneficial. As notions of blackness are explored and redefined, Diaspora 
may be a space for these broad discussions. 

One of IAAR’s challenges will be funding as it has been. Will the university 
agree to fund it for X number of years as it attempts to build capacity for at least 
50% external funding? 



d) Re: Kirvvan Institute: I think a "prong" for us would be something like their 
"Global Justice Program." What would we call our "global" initiative, which 
would/could be linked to the University’s global goals? 

I like their Affiliate Faculty and staff program. It also seems that one of their 
strengths is "full-time" support of faculty or is that a misreading on my part? Is 
the faculty so productive and can engage in public debate because they aren’t 
teaching? 

While I’ve been talking about IAAR having a global prong, how can we enhance 
our "North Carolina" focus? It may be too late because we don’t want to duplicate 
work, but what innovative collaborations with local (social justice) organizations 

can ~ve foster? 

g) It seems "transparency" is something every’one is embracing. I’m not sure what 
that would mean for IAAR. 

In some cases there were clear disconnects between what we do as scholars and 
what the centers do, despite the fact that the centers claim to engage faculty. The 
IAAR needs strategies for forging and maintaining meaningful connections with 
scholars, faculty and current discussions in the various disciplines. 

i) Recommendations - Mission statement: absolutely. What can we do? What can 
we MANAGE? What can we manage consistently and confidently? 

J) External funding: I agree. - Paid staff: yes, I also wonder should the person still 
have teaching duties? It seems that they should teach perhaps once every, two or 
three years or have a signature class sponsored by the Institute, but this seems to 
be a critical part of the issue. 

k) Incorporating the IAAR’s goals into UNC’s strategic concerns. I thought that was 
a very important lesson from the Driskell Center. I don’t think we can meet all 
their goals, but there must be some which would overlap with the IAAR’s 
old/emerging mission. 

1) What is the role of activism in the centers/institutes? I’m not saying that there 
should/shouldn’t be one but I’m wondering about that aspect in the formation of a 
center/institute. 



From: 

Sent: 

To: 

Subject: 

Sherryl Kleinman <kleinman@email.unc.edu~ 

Tuesday, April 17, 2012 11:56 AM 

Social and Economic Justice <sej- faculty@listserv.unc.edu> 

[sej-facul~] FW: TEACHSOC: URGENT TEACHING CRISIS’. 

Please read. In my opinion, this is a threat to ALL teachers. 

From: Robert J Hironimus-Wendt <RJ-Hironimus-Wendt@wiu.edu> 

Reply-To: <RJ-Hironimus-Wendt@wiu.edu> 

Date: Tue, 17 Apr 2012 09::18:14 -0500 

To: Teaching Sociology <teachsoc@googlegroups.com> 

Cc: "Corey W. Dolgon" <cdolgon@stonehill.edu> 

Subject: TEACHSOC: URGENTTEACHING CRISIS! 

If you wish, you can have your name added by sending a note of support to Corey Dolgon (cdolgon(~stonehill.edu). 

Dr. Lori Gonzalez 

Provost and Executive Vice Chancellor 

Academic Affairs 

Appalachian State University 

Boone, North Caxolina 

28608 

Dear Provost: 

We, the undersigned, are a group of sociology professors who are veu concerned about the possible violations of academic freedom, flee speech and prot}ssional 

conduct colnmitted by’ administrators at Appalachian State UniversiF [ASU]. We write in support of Dr. Jammie Price, an esteemed sociologist, scholm and teacher, 

who was recently placed on ad,ninistrative leave following a number of highly suspicious actions on the part of ASU administrators. We strongly urge that Dr. Price be 

reinstated immediately and suggest that continued violations of academic freedom and flee speech at ASU will undoubtedly’ be looked at unkindly by professional 

associations and accreditation agencies alike. 

Without res~ting the entire case, recent correspondence from the ASU administration suggests that a small handfifl of strident complaints (4) have resulted in the 

adminisWation’s action. These complaints were specifically about two classes taught by Dr. Price. On March 2nd, Dr. Price wore a T-shirt that suggeffted she would 

take part in a demonstration that day protesting the college’s decision to reinstate student athletes who had been found guilty, of sexual assault and initially suspended by 

an ASU student/faculty court. When asked about it, she used the opportanity (as any fine teacher would) to further a previous classroom discussion on institutional 

racism, sexism and how structural conditions impacted what seemed like very local and personal issues on cmnpus. This is classic sociological pedagogy and evidence 

of good teaching practices in an introduction to sociology class. Her shirt itsel f was al so an exercise in free speech, t to wever, a student complained to administrators 

that Dr. Price was disparaging student athletes and creating a hostile climate in the classroom, and they overreacted, warning her not to address the topic again. 

On March 7th, Dr. Price decided to show an acclaimed documentmy entitled, The Price of Pleasure: Pornography, Sexuality and Relationships. While some may find 

the fihn controversial, it is produced and distributed by’ the Media Education Foundation, a mainstream educational film company. A few yeasts ago, ASU sponsored 

Professor and scholar, Michael Kim~nel. who had recommended the fihn. Dr. t rice had gotten the film from the ASU film libra,’. According to ASU administrators, 

three students complained about the film and its subject matter, complaining it made them uncomfortable. They argued that Dr. Price didn’t properly warn them about 

the material beforehand and didn’t "set up" the film properly. 

It is not our intention to question or negate the ffmdents’ genuine feelings and frustrations. It is, however, a professional administrator’s responsibility to tmderstand the 

history and context of such student concerns mad recognize what a seasoned teacher and scholar might do in an introduction to sociology classroom. In this particulate 

case, it appears that the subject, material, lesson and presentation were well within the realm of mainstream sociological practice and pedagogy, and ASU 

administrators not only overreacted, but have imposed a punishment and protocol that violate basic academic ficeedom and constitutional rights to flee speech. 

We ask again that Dr. Price be reinstated to active, full facul~ status immediately. We also believe the administration owes Dr. Price an apology for such knee-jerk 

responses to student colnplaints. In challenging intellectual courses, especially in the humanities and social sciences, students may often feel a sense of discolnfort 

because difficult subjects are broached and long held beliefs challenged. This is, of course, the job of good teachers. The difficul .ty and sometimes misunderstanding of 

some s~dents and their sense of frustration (and also growing sense ofentitlelnent) in being challenged are some of the reasons why academic freedoln and tenure are 

so important in higher education. But one hopes that professional administrators would recognize these situations for what they are and support faculD’ instead of 

scapegoating them. The strident athletes in ques~tion had their suspensions reinstated. I know many facul~ around the country who are using the Price of Pleasure this 

semester. 

We also understand that the national office of the American Association of University Professors is sending a letter of sanction to your University in response to these 

matters. This will andoubtedly be one of many actions taken by national and regional educational organizations. Every day that Dr. Price remains on administrative leave 

is another 24 hours of injustice, and another day that Appalachian State loses rank and prestige mnong sister institutions of higher education. 

Sincereb; 

Corey Dolgon, Professor of Sociology, Stonehill College 



Robert 3. Hironimus-Wendt, Ph.D. 
Associate Professor of Sociology 
Western Illinois University 
Marquis Who’s Who in America 
Book Review Editor, Humanity & Society 

"You must surround your students with models of 
straightforward conduct, clarified character, and 
open reasonableness, for I believe it is in the hope 
of seeing such models that many serious people 
go to lectures rather than more conveniently 
reading books" (C. Wright Mills [1954] 1963: 371-372). 

<li> -- You are cunently subscribed to 

sej-tgculty as: -’a href "mafilm:eunice@email.unc.edu">eunice@email.unc.edu~’a>. To m~subscribe ~nd a bla~k <br> 
emaJl to <a hreD"mafilto:leave- 31306786- 3692316.Sedd0fl2btb180510746tE9d82addc3b@listserv.unc.edu">leave-31306786- 
3692316.Sedd0fl2blb180510746fe9d82addc3b@listserv.unc.edm</a> 



From: 

Sent: 

To: 

Subject: 

Attach: 

Caldwell, Kia L <klcaldwe@emaJl.unc.edu> 

Tuesday, April 17, 2012 12:58 PM 

Jordan, Joseph F <jtjordan@emml.unc.edu>; Williams, Lyneise E <williale@email.unc.edu>; Alexander, G. Rumay 

<rumay@email.unc.edu>; HartJyn, Jonathan <hartlyn@unc.edu-~; Bowles, John ~pbowles@unc.edu>; Fisher, Rebecka Rulledge 

<rrfishe@email.unc.edu-~; Ferris, William Reynolds <vx4"erfis@unc.edu>; Sahle, Eunice N <etmice@email.unc.edu>; Watson, Ha~ry L. 

<hwatson@email.unc .edu>; Shields, Tm~ya L <tshields@unc .edu>; Brophy, Alfred L <~abrophy@email.unc .edu> 

Jones, Marina Sabine <~narlna@unc.edu>; Spruill, April R <april spruill@unc.edtc,; Chapmm~, Whitney C <wcchapma@email.unc.edt~- 

IAAR Study Group Report 

IAARtasld’orce2007.pdf 

Dear All: 
I am writing to share some additional thoughts and ideas in light of yesterday’s IAAR study group meeting. During the meeting, a suggestion was made to propose that the 
Provost appoint a group to look at the IAAR for the next year, prior to appointing a permanent director. Instead of doing this, I think it would be a better use of time and energy 
to revisit the recommendations made by the IAAR Task Force that was formed by former Provost Bernadette Gray-Little in 2007. I am attaching the report and recommend that 
everyone look at the Provost’s charge (which is on the initial page,) pages 2 and 3, and Appendix 2, The IAAR Mission Statement for 2006-07. 
My recommendation would be to reitirate the task force’s findings, as they were instrumental in evaluating the IAAP,’s needs and mission several years ago. As part of the IAAR 
director search committee a few years ago, I worked with other committee members to find a new director who would carry out the recommendations of the task force. At 
this point, I do not think that further review of the IAAR is needed. There is definitely a need for the institute on our campsu, as has been stated and restated over the years, 
and its mission does not need significant modification (see IAAR Mission Statement). The major challenge for the past few years has been finding a director who can help the 
IAAR to reach its full potential. Given this, I think we should encourage the Provost to move forward with the search for a new director, using the task force recommendations 
and the suggestions of our study group. Appointment by January :t, 20:13 would be ideal, as it would allow the IAAR to move forward without further delays. In addition, as I 
mentioned in yesterday’s meeting, the question of providing adequate funding for the IAAR still needs to be addressed. The task force recommended a budget of $450,000, as 
compared to the $150,000 figure we have been discussing recently. It will be difficult for the institute to thrive and serve the needs of various campus constituencies without 
adequate financial and staff resources. 
Best regards, 
Kia 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 9:t9-962-8225 
Fax: 9J.9-962-2694 

klcaldwe@email.unc.edu 
httD://afriafam.unc.edu/ 



UNC 
COLLEGE OF 
ARTS &: SCIENCES 

DEPARTMENT OF AFtKICAN & 

AFP.O-AM~KICAN STUDIES 

1o9 BATTLE HALL 

CAMPUS ~30X 3393 

CHAPEL HILL, NC 27599-3395 

14 June 2007 

T 959.966.5496 

F 9~9.962.~694 

Bernadette Gray-Little, Provost 
Office of the Provost 
104 South Building, CB #3000 
Campus 

Dear Provost Gray-Little: 

With this letter we officially convey to you the report of the Task Force on the Institute of 
Africaa American Research. It has been our pleasure to become more familiar with the Institute’ s 
great potential to advance, support, and promote African American Studies research at Carolina. 
it is our hope that our report and recommendations wilI assist you in making decisions that wilI 
help the IAAR fiflly realize its potential. 

Sincerely, 

Re~ald F. Hildebrand, Associate Professor and Co-Chair. 

Karta Slocum, Associate Professor and Co-Chair 

Members of the Task Force 

William L, Andrews, Senior Associate Dean 
Ame L. Kalleberg, Senior Associate Dean 
Carol P. Tresolini; Associate Provost 
Harry L. Watson, Professor 
Heather A. Witliams, Associate Professor 



REPORT OF THE 

TASK FORCE ON THE INSTITUTE OF AFRICAdN AMERICAN RESEARCH 

Appointed by 

Provost Bernadette Gray-Little 

Submitted 14 June 2007 

Members of the Task Force 

William L. Andrews, Senior Associate Dean 
Reginald F. ttildebrand, Associate Professor & Co-Chair 

Arne L. Kalleberg, Senior Associate Dean 

Kar!a Slocam, Associate Professor & Co-Chair 
Carol P. Tresolini, Associate Provost 
Harry L. Watson, Professor 

IIeather A. Williams, Associate Professor 



Bernadette Gray-Little’s C!~arge to the IAAR Task Force 

The IAAR, under Sandy Darity’s leadership, has been successful in developir~g and 
implementing excellent initiatives focused on research, presentation of scholarly 
programs and conferences, and the trairdng and deveIopment of future scholars. The 
Insti~te has developed a strong reputation for dealing with important issues, t_n the 
future we would like to continue those successes and enhance the impact and visibility of 
the IAAR. To that end, the Task Force is charged with identifying what we should do to 
make that happen. What should be the form, function, and organization of the IAAR 
going forward? 

Some questions that the Task Force may want to consider are as Follows: 

How should the IAAR be differentiated from the Stone Center, the African 
Studies Center, and the Department of African and Afro-American Studies? 
How and where can a distinctive contribution be made by IAAR? 
What types of programs should the IAAR sponsor? 
What should the next director be recruited to do? 
How should the IAAR be organized? 

In sum, in light .of the impending leadership change within IAAR, we need to examine 
IAAR’s mission, structure, and programs, determine whether new directions are needed, 
and determine what is needed in our next leader. 



The University of North Carolina at Chapel is the )rcmier institution for African American 
Studies in the Southeast, and is positioned to become recognized as the nation’s most important 
center for scholarship on black peopte in North Carolina, the Southern United States and the rest 
of the African Diaspora. The breadth, depih, and quality of the work being done now on this 
campus are extraordinary, in law, public health, business and education, as well as in more 
traditional departments like Afro-American Studies, English and History. To our knowledge, no 
campus has a facility devoted to African American culture and history that is the equivalent of 
the Stone Center in utility or beauty. Nor is there a Center that is as distinguished or as respected, 
for the quality, substance and range of its programming. Further, no university press can rival 
the record of the UNC Press for publishing truly distinguished works on black history and 
culture over many years. The Center for the Study of the American South continues to be an 
extraordinary asset for, and strong ally of, African American Studies at Carolina. We concIude 
that a strong,~fully-staffed and adequately funded Institute of African American Research is 
necessary in order to "connect the dots" and transform stunning potential into reality. 

Our task force has concluded that under the leadership, of Dr. William Darity, the Institute has 
achieved new levets of accomplishment and excellence. He is to be congratulated for taking a 
fledgling, and sometimes floundering, institution and giving it shape, structure and an identity. 
As an extraordinary, exemplary, and highly respected research scholar, some of Professor 
Darity’s renown accrued to the benefit of the Institute he led. Under Darity’s direction the 
Institute has addressed pressing public policy issues like the academic "achievement gap" and 
"acting white," the Wilmington Riot of 1898, and reparations. It has also invited international 
scholars to address diasporic issues like the African presence in Mexico and Canada. Under 
Darity’s leadership the Institute has done good work. 

Given Darity’s accomplishments at the IAAR, the Task Force has not fett obIiged to recommend 
ways to "fix" the IAAR, but rather to think about its future mission and function and to offer 
recommendations on. how it might be made an even more effective institution. To this end, we 
conducted a four-month investigation of the IAAR’s mission, function, activities, and history. 
We consulted relevant IAAR documents (see appendices) and sought information and 
assessments from individuals with significant co~mections to the IAAR and its history, including: 

-Tomeiko Ashford-Carter, Associate Director, IAAR 
-Frank Brown, Distinguished Prol’essor of Educational Leadership 
-William "Sandy" Darity, Jr, Director IAAR 
-Demetria Howard-Watkins, Program Coordinator, IAAR 

-Joseph Jordan, Director Sonja Haynes Stone Center for Black Culture and History 
-Michae! Lambert~ Director, African Studies Center 
-Rachael Morris, Business Manager, IAAR 

-Julius Nyang’oro, Chair, Departmen~ of African and Afro-American Studies 



As outlined in detail below, our investigation led to the following recommendations to increase 
the impact and visibilityof the Institute going forward: 

1. The IAAR should become a center of intellectual activity, primarily but not 
exclusively for UNC-CH faculty, wherein a wide range of research on African American and 
diasporic topics is fostered and supported. To this end, the IAAR should p.ossess sufficient 
resources to 

a. offer competitive fellowships to faculty engaged in important research on African 
American studies, 

b. organize discussion and/or writing groups for faculty engaged in important research 
and/or teaching in African American studies, 

c. provide administrative support for faculty doing research on African American 
studies under the auspices of the IAAR. 

2. The IAAR should reach out to a wide and diverse community of scholars beyond UNC- 
CH to include faculty from other UNC campuses, particularly Historically Black Colleges and 
Universities (HBCUs), in order to provide stimulus to LTNC-CH faculty and engagement with 
potential colleagues in North Carolina and beyond. 

3. The IAAR should maintain and increase collaborations and programmatic sytrmaetry 
with the Sonja Haynes Stone Center for Black Culture and History. 

4. To facilitate and support research at Carolina and to extend its reach beyond the 
campus, the IAAR needs three new staff positions: 

a. Research Facilitator 
b. Publication & Publicity Officer 
c. Development and Orants Officer 

5. To realize its full potential, the IAAR will require a budget of approximately 
$450,000. 

Mission and Fua~ction 

Boshamer DistinguisSoed Professor of Educa.tiona! Leadership Frank Brown was kind enough to 
supply the Task Force with copies of some of the documents in which the concept of the 
Institute was first presented to the University. [Appendix 1] In those "founding documents" the 
tAAR was referred to as The Institute forResearch On the Life and History of Btacks in America 
in affiliation with the Sonja Haynes Stone Black Cultural (.’enter. The names of both the 
Institute and the Center have since been changed, but the mission remains basically the same. 



In a document submitted to then Provost Richard L. McCormick in May 1994, the objective and 
scope of the Institute were described in the following manner: 

"By.involving in its activities faculty and students from a wide range of disciplines, the 
Center will pro,Ade imellectual leadership for scholarly investigation into aspects of 
black life that include material and expressive culture (painting, sculpture, dance, 
literature, and theater [performance]; social, economic, political, health, environmental 
issues, and processes, and public and private policies and programs..." 

In a subsequent document a few more specific goals were provided: 

"The Institute should also serve an integrating function by linking with other units on 
campus with an interest jr~ this research area 

The Institute wilt establish: 
1. a clearing house of data and information on the subj eet 
2. collegia or colloquia to offer discussions or debate opportunities for faculty and 

students - undergraduate and graduates and other interested individuals 
3. consultation on research design and me~odology 

5. 
6. 

findings 
7. 

temporary office space for visiting scholars 
small group conference facilities 
oppommities for assistance with grant applications and with the publication of research 

a felIows program to recognize researchers in the field" 

The current mission statement of the IAAR states that: 

"The central mission of the Institute is to advance scholarly investigatior~ of the history, 
social experiences, culture, and thought of people of African descent throughout the 
Diaspora, with particular emphasis on Black Americans. The goal is to be the premier 
research center of its kind in the natior~."[Appendix 2] 

The Task Force concludes that the original and current mission statements of the Institute are 
consistent and sound, and can continue to guide and shape the organization in the future. Most 
simply put, the mission, function, emphasis and identity of the Institute ought to remain focused 
on research. 

Questions Posed in Charge D Task Force 

The charge to the Task Force from Provost Bernadette Gray-Li{tle was to identify what should 
be done to continue the "successes and enhance the impact and visibility of the IAAR." She 
guided our work by providing some specific questions for us to consider. 



-What should be the form, function, and organization of the [AAR going forward? 

The Current structure of the IAAR includes a director, associate director, business manager, and 
program coordinator. Directors and coordinators of the IAAR’s externally funded programs and 
research projects also make up the IAAR structure and these include: a director of the Moore 
Undergraduate Research Apprentice Program (MURAP), a coordinator of the MATRIX 
program, and a co0rdir~ator Of the Faculty Diversity Project. These programs and projects have 
their own staffs that report to the directors and coordinators of these sub-units. [see Appendix 3] 

Although the cttrrent form, function and organization are adequate to ensue the Institute’s 
effectiveness, impact and visibility in African American research three new positions should be 
added. 

A~ The Institute needs a RESEARCH FACILITATOR, whose primary job will be to facilitate 
the work of scholars, help develop proposals, and locate support for research; and also develop 
creative ways to bring diverse scholars together to present and critically engage scholarship. 
Working closely with the Director, this person’s job will be tO make sure that the Institute 
becomes a well-known center and source of support for scholars whose research deals with 
various aspects of African American Studies and the African Diaspora. 

B. The Institute needs a PUBLICATION AND PUBLICITY OFFICER to enhance the 
"impact and visibility" of its work a~d that of everyone doing African American research atthis 
University, including scholars who have both direct and indirect cormections to the IAAR. This 
person’s job will be to make sure that the quality and quantity of first-rate research being done at 
Carolina gets appropriate attention. Books and articles would obviously be given publicity, but 
this job would also include: 

1. making sure that important Iect~es and conference papers are published and/or made 
avaitabIe on the IAAR website, 

2. putting research findings and position papers into the hands of policy makers, and 
3. sending press releases to appropriate journals of thought and opinion. ¯ 

Publicity is currently one of the responsibilities of the IAAR program manager. An Institute 
with a more focused mission of stimulating and supporting faculty research will need a 
publication and publicity officer devoted solely to dissemir~afing the products of this research 
and information about it to multiple audiences across a number of disciplines. 

C. The Institute needs a DEVELOPMENT and GRANTS OFFICER. To become the most 
significant research center o{ its kind, the IAAR will require a major infusion external funding to 
complement a substantia! increase from tb.e University to support faculty research. The 
significance and benefits of the Institute must be articulated and represented persuasively to a 
community of donors who have yet to be fully identified. A big part of this developmer~t 
responsibility will fall to the next director of the IAAR, but the many chalIenging tasks in 
identifying, educating, and cultivating donors will have to be overseen by an of I]cer who has had 
training in this field. In addition, this person should be equipped both to help scholars apply lbr 
research grants and to administer those grants when funds are received. 
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-How should the L4_AR be differentiated from the Stone Center, the African Studies Center, and 
the Department of African and Afro-Ameriean Studies? 

a. Stone Center: Both the Stone Center and the Institute have proven commitments to 
scholarship. A degree of overlap in programming and projects is ir~evRable. What distinguishes 
the IA_AR, however, is its primary commitment to research. 

The website of the IAAR describes the relationship between the two units in this way: 
"[Tlae IAAR] beganas the research arm of the Sonja Haynes Stone Center for Black Culture 
and History. While it is now an independent unit, the IAAR continues to have a healthy 
collaborative relationship with the SHSCBCH" [emphasis added]. One of the founding 
dote.merits for the IAAR planned for the Institute to be "in affiliation with ’° the Stone Center. 
The original concept of being "in affiliation with" preserves the independence of Institute but 
also creates an institutional link between ttae two units. For that reason the Task Force believes 
that in the future being "in affiliation with’" would be preferable to either bei .n.g "an ar~’n of’’ or 
remaining completely "independent." 

Almost everyone we spoke to could see some real value, as wet1 as some serious drawbacks, in 
combining the two units. Both Joseph Jordan, Director of the Center, and Sandy Darity took 
pride in the current Ievel of cooperation between the organizations they lead. Still, an ongoing 
working affiliation might yield important benefits. Such a relationship could be forged in a 
number of ways. For example, some maj or proj ects could actually be joint proj ects, not j ust co- 
sponsorships. It might also be usefu! if there were some overlap in the membership of the two 
Advisory Boards, and if the two Directors had regular meetings to discuss plans and projects and 
share ideas. It might also be helpful if the two units undertook some joint fund-raising ventures. 
In addition, the major upcoming events of the Center should be included in the Newsletter of the. 
Institute and vice-versa. Finalty, competition for funding and persormei should be avoided 
whenever possible. 

In sum, those examples suggest some ways in which the Center and the Institute could move 
toward the kind of ongoing, institutional affiliation that would increase the impact of both units. 
That goal should be actively strived for. The Institute and the Center can be powerful working 
partners. 

b. Department of African and Afro-American Studies: The Department provides classroom 
instruction, the Institute .does not. The Lnstimte should be a very important resource for the 
Department’s faculty in their role as research scholars. The current director of the I.nstitute is a 
member of the faculty of the Department. The Task Force hopes that his saccessor will be as 
well. 

c. African Studies Center: Michael Lambert, Director of the African Studies Center points out 
that the Director of the Institute serves on that Center’s Advisory Board. Lambert looks forward 
to working "closely with the IAAR on various proj ects." On the other hand, he also makes the 
point that "our missions are clearly distinct." The Task Force agrees. 



-How and where can a distinc;ive contribution be made by IAAR? What types of programs 
should the IA_A)~ sponsor ? 

To enhance and expand the good work that is already being done, the institute Should bring 
together sma!l workNg groups and seminars of African American Studies Fellows, drawr~ from 
different departments, disciplines and professional schools, organized around common th.emes or 
issues. 

The Institute should be fimded sufficiently to offer competitive research fellowships similar to 
those offered by the Institute for the Arts and Humanities, designed for schoIars whose work 
would benefit from interacting wkh other scholars doing.African American research at the 
Institute. 

Periodically, the Institute should host a major visiting research scholar whose work, reputation, 
and presence wili reverberate across the campus and aroma.el whose work a seminar of UNC-CH 
faculty might be organized. 

The Institute should make a special effort to reach out to, mad provide a "second home" for 
scholars, particulaxly junior faculty, who may feei isolated in their departments because of the 
nat~re of their work. 

The Institute should also make an effort to facilitate the research of faculty at HBCUs in ~e 
University of North Carolina System by offering faculty fellowships or non-funded appointments 
durilag sabbaticals, grants, or leaves. By providing opportunities to such colleagues to devetop 
their schoIarship on African Americans and the rest of the African Diaspora, UNC-CH wilI 
render an important service that will strengthen the University system. 

The Institute should continue to nurture the research of Carolina Post Doctoral Scholars and 
participants in the Moore Undergraduate Research Apprentice Program. 

The Institute should continue to address public policy issues, such as the achievement gap and 
reparations, while publicizing and disseminating scholarly research upon which public policy carl 
be based. 

The Institute should serve as a clearing house and promoter of campus-based research on 
Ahhcans in the Americas and the Diaspora, regardless of discipline. The:IAAR should make sure 
that scholarship done at Carolina becomes known widely. 

As it begins to realize its full potential the Institute will need additional funding and space tier 
offices for visiting fe!lows. Additional funding should be in the range of $200,000 to reach a 
total budget of approximately $450,000 toward financing all of the IAAR’s programming, 
research support activities, and staffing. 



-What should the next director be recruited to do? 

The next director should be fully committed to facilitating, supporting, and publicizing the most 
significant scholarship on black people in North Carolina;the Southern United States and the rest 
of the African Diaspora at the University of North Carolina at Chapel Hill. The next director 
should embrace the oppommiry to engage in fund-raising as a central and ongoing part of his or 
her j ob description. The director should be committed to building strong working relationships, 
first with the Stone Center, but also with a wide-range of other units at the University. The next 
director of the Institute should also be a scholar of stature. 

Constituency of the IAAR 

Althou~h the Institute, urflike the Stone Center, has not enjoyed an expansive group of advocates 
up to now, the IAAR we envision must have a Iarge and committed constituent base. The 
memberslaip of the African American Studies Consortium represents one dimension of tiffs 
broad-based constituency. [Appendix 4] The Consortium is an initiative of the Stone Center in 
conjunction with the Institute and the Department of African and Afro-American Studies, with 
support and advice from the Institute of the Arts and Humanities. It is composed of graduate 
students and faculty from a wide range of disciplines and departments in the College and from 
the professional schools.at Carolina. Members of the Consortium should be given an 
opportunity to offer their views on ways in which the Institute could facilitate and promote 
research on African Americans and the rest of the African Diaspora on this campus. 

Re-0rganizatior~ of African American Studies at Carolina 

During its deliberations the Task Force considered whether a more far-reaching re-organization 
of African American Studies on this.campus is needed. Joseph Jordan, in particular, made us 
aware of a growing trend among some first tier universities to mer.ge Afro-American Studies 
Departments, Cultural Centers, and Research Institutes into single administrative units, or under 
one "umbrella." Weconcluded that, although a fascinating challenge, such reorganization is far 
beyond the purview of our Task Force Major alterations in the configuration or reporting 
relationships of the various units dedicated to teaching and research in African American Studies 
at UNC-ChapeI Hill should be undertaken only after extensive consultation wikh the. leadership 
of those units and other key faculty. While we remain open to, even intrigued by, the idea of 
such a major reoconfiguratiori, we are not convinced that such changes are ealled for at this 
juncture. 



APPENDIX 2 

IAAR MISSION STATEMENT 2006-7 



The Institute of African American Research (IAAR) was established in May of 
1995. It began as the research arm of the Sonja Haynes Stone Center for Black 
Culture mad History (SHSCBCH). Whileit is now at~ independent unit, the IAAR 
continues to have a healthy collaborative relationship with the SHSCBCH. The 
IAAR is under the auspices of the Office of the Provosf and, at present, is 
directed by William "Sandy" Darity, Jr., Cary C. Boshamer Professor of 

Economics. 

Mission and Goal 

The central mission of the Institute is to advance scholarly investigation of the 
history, soeiaI experiences, culture, and thought of people of African descent 
throughout the Diaspora, with a particular emphasis on Black Americans. The 
goal is tO be t~e premier research center of its ldnd in the nation. Our mission 
and primary g0al will be reatized through: 

. Developing research proposals and completing projects that advance 

inquiry into all dimensions of the field of African Amexicari Studies; 
~, Integrating the scholarIy contribntions of both faculty and graduate 

students across a wide array of disciplines into IAAR programming; 
Assisting in the de~celopment of junior scholars by maintaining various 
outlets for their work and by amassing information relevant to their 
further development. 

[] Designing and executing topical, multidisciplinary symposia and 

conferences; 
Utilizing technology to assist in the disseminatioa of research and the 
creation of publications, which document the work of UNC-CH 
researchers. 

Accomplishments 

At recen~ IAAR events, we have explored successfully issues surrounding 
education policy, the racial achievement gap, racial economic inequality~ and the 

reparations controversy. In response to topicg discussed at our various symposia, 
we have constructed proposMs to obtain further research support, so that we 
might pursue research and policy questions that remain unanswered or poorly 
answered. 



From: 

Sent: 

To: 

Subject: 

Wold, Jackie <jwold@email.unc.edu> 

Tuesday, April 17, 2012 3:46 PM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

AFAM Facul~ not going through right chamMs 

Hi Eutaice, 

My apologies...but it seems Kia (and also Mamarme last week) are not going through the proper channels for business purposes. If you see below, Kia is asking Travis for a T number for 
travel advance through the CABS system I believe Kia is aware that Sonia and myself work for the department and are the ones who would process such a request - going through Travis 
just causes delays and confusion. Also, we aren’t always going to be able to do last minute requests (i.e. Mamarme last week) It’s one thing ~vhen we do reimbursements, it’s quite another 
when we have to go through other departments and people to get travel booked - in reality, things are not going to be able to happen last minute 

Is it OK for me to email Kia the procedures for "t" nutnbers or other financial issues or would you like to address this? 

Thanks, 
Jackie 

..... Original Message ..... 
From: Colon, Sonia 
Sent: Tuesday, April 17, 2012 3:23 PM 
To: Wold, Jackie 
Subject: FW: T number 

..... Original Message ..... 

From:Gore, ’rravis 

Sent: Tuesday, April 17, 2012 2:09 PM 

To: Colon, Sonia 

Subject: FW: T number 

..... Original Message ..... 
From: Caldwell, Kia L 
Sent: Tuesday, April 17, 2012 1:30 PM 
To: Gore, Travis 
Subject: RE: T number 

Travis, 
Here are the answers to your questions, s~nce I may still need the T number. Can you get back to me today or tomorrow? Please also send info for our contact at Maupin Travel 

-where in Brazil? Looking at flighks for RDU to Salw~dor, Brain1 (SSA) and Salvador to ?,/hami. Also want to look at RDU to Salvador, Brasil (SSA) and Rio to Miami 

-departure day and arr~wd day - June 11 to July 4 

-brief description of the visit - Health research in Salvador, Bahia, Bra751 

-from what account is going to be paid? Craver Research Account funds 

-let us know if you would prefer to pick the exact time of departure and arrival or would you like to give Sonia a time frame and she can pick times within the given range based on the best 
price: I would like to pick the time of departute and amval; will Sonia correspond with the travel agent or should I’.’ 

Thanks, 
Kia 

..... Original Message ..... 
From: Caldwell, ILia L 
Sent: Wednesday-, April 11, 2012 9:28 PM 
To: Gore, Travis 
Subject: T nun~ber 

Hi Travis, 
Would you please request a T number for me? I need to putchase a round trip ticket to Brazil. To be safe, ~ve shoukd probably make the aruount for $1900. 

Thanks, 
Kia 

Kia Lilly Caldwell, PhD. 

Associate Professor 

Afro-American Studies 

LrNC-Chapel Hill 

CB #3395, 208 Battle Hall 

Chapel Hill, NC 27599 

Phone: 919-%2-8225 

Fax: 919-%2-2694 



ldcaldwe@email.unc.edu 

13ttp :/iafi-iafam uric edu/ 



From: 

Sent: 

To: 

Subject: 

Attach: 

Hartlyr~ Jonatlam~ <hartlyn@unc 

Tuesday, April 17, 2012 4:39 PM 

Chairs of the Social Sciences Departments ~’.sschair@lis~tserv.unc.edu-~ 

[sschairs] FW: Fall 2012 Textbook Submission Reports through 4-17-2012 

Fall 2012 Te:qbook Submission Report Through 4-17-2012.xls; Guaraaateed Buyback Program Participants Fall 2012.doc 

Dear Colleagues, 
It’s impoltant that you draw- the attention of your colleagues to the following: General Administration’s due date for Fall 2012 Course Materials orders is April 27th, 2012. 
I realize this is a busy time of year. 
Encourage your colleagues to submit at least one textbook order by the due date. Or, if they are not plalming to adopt a textbook, they should noti~ Student Stores of that fact. They 

can modi~},’ their order after April 27 if need be 

Some of the book order statistics in the Social Sciences currently look bad, and these are numbers that draw attention. 
Thanks as always, Jonathan 

Jonathan Hartlyn 
’]?he University of North Carolina at Chapel Hill 
Senior Associate Dean for Social Sciences and 

Global Programs, College of Arts and Sciences 
Kenneth J. Reckford Professor of Political Science 
205 South Building, CB 3100 
Chapel Hill NC 27599-3100 USA 

Email : hartlyn@unc edu 
Olfice: 919 962-1165 Fax: 919 962-2408 

..... Original Message ..... 
From: Harmer, Kelly (Student Stores) [mailto:KMtlANNER(fr!store.unc.edu] 
Sent: Tuesday, April 17, 2012 1:34 PM 
To: Andrews, Witham L; Bardsley, Janice B; Carlstein, Edward; Champagne, Arthur E; CoNe, McKay; Comell, Je:ffrey Blair; Crimmins, Michael T; Folkerts, Jean; Glazner, Allen F; 
Guskiewicz, Kevin M; Handa, Sudhanshu; ttartlyn, Jonathan; Hershfield, Joanne L; Hirschfield, James; t]uber, Evelyne It; Kasson, Joy S; Kier, William M; King, Larp), D; Koelb, Clayton T; 
Kramer, Lloyd S; Lange, Marc B; Lastra, Anselmo A; Lee, Wayne E; Leloudis, James 32,; Leslie, Paul W; Lysle, Donald T; Ma~y-Kipp, Laurie F; Malizia, Emil E; Marchionini, Gary; 
McDiarmid, Bill; McKee, Brent A; Mucha, Peter J; Mumby, Dennis K; Nyang Orn, Julius E; ()wen, Bobbi A; Pickles, John; Putuey, Christopher R; Redinbo, Matthew; Reynolds, Andrew S; 
Rhodes, Terry Ellen; Roberge, Paul T; Salemi, Michael Kerr?’; Stenberg iii, Carl W. (School of Government); Taylor, Beverly W; Washburn, Sean; Wooten, Cecil W 
Cc: Strauss, Ronald P.; Gorsuch, John I; Ashworth, Cathy T; Barnes, Ash; Batts, Donnyell; Bernhardt, Valerie M; Boomhower, Jeremy D.; Braxton, Anita T; Brownfield, Shannon; 
Budthardjo, Maya Kimberley; Carter, Janis; Clemmons, Jason; Copeland, Rachel; Cowan, Tara L; Davis, Sharon E; Diallo, Ashante N.; Finn, Kelly Cap~’er; Fulemvider, C. Lindsay; Futrell, 
Betty S; Gault, Terri; Gore, Travis; Gorman, Jackie; Turnbull, Jodie Ann; ttarper, Wake; Haven, Ben; Hopper, Trent; Jones, Joy Mann; Kalbarczyk, Erin; Kieber, Alison J; LeBlanc, Nicholas; 
Lynch, Susan R; McAlister, Matthew Keith; McCullen, Ashley D; McIver, Samelia; Melton, Sheena J; Mitchell, Shannon ?,/hchelle; Montgomery, Summer; Mullane, Elizabeth B; Nagy, 
Karla; Peterson, Linda K; Phillips, Nell K; Sardi, Karen L; Sircanons-Cahan, Deborah A; Snyder, Arma Maxwell; Sylvester, Susan R.; Teague, Natalie; Tharp, Pam; Thoruas, Elizabeth; 
Thompson, Karen; Walker, Victoria Ward; Warren, Angeline; Weaver, Cinnamon S; Younger, Karna 
Subj ect: Fall 2012 Textbook Subruission Reports through 4-17-2012 

Dear Chair and department Liaison, 

Here is an update on the progress for Fall 2012 percentage of on-time adoptions of textbooks andior notification of No Text Needed for LrNC Chapel Hill. Provided as well is the current list of 
courses participating in the Guaranteed Buyback Program. Attached are the two reports reflecting subruissions made to Student Stores through 4-17-2012. 

Fall 2012 Textbook Submission Report lists the percentage of course submissions and/or No Text Needed notification to Student Stores. As well as additional worksheets listing each 
department’s courses which have not placed an order or notified Student Stores that no text is needed. Please revie~v your department’s course worksheet indicated on the bottom tab of the 
excel report. Please let us know if any changes need to be made. General Administration’s clue date for Fall 2012 Course Materials orders is April 27th, 2012. 

To date ~ve have received 45% of Fall 2012 course submissions. 

Guaranteed Buyback report reflects large introductory courses and their notification to Student Stores regarding the Guaranteed Buyback Program. We continue to encourage and accept 
Guaranteed Buyback textbook commitment forms frora L2qC Chapel Hill departments. Please note that several of the large introductory courses’ previous cormnitment periods have expired. 
Please let me kno~v if your department wishes to rcne~v participation in the Guaranteed Buyback Program. 

UNC Student Stores contributes all incorue above operating expenses to L2qC Chapel Hill student scholarships. Student Stores is totally receipt supported and receives no state funds. 

Quick surcanaty review: 
As required in the BOG recorumendations, tuition and fee requests must also include submission stating the percentage of on-tirue adoptions of textbooks. The Board of Governor’s is 
requiring all stores affiliated with the sixteen North Carolina campuses to submit a report on the percentage of on-time adoptions of textbooks for their campus. 
General Adruinistration Board of Governors Textbook Requirements SunnTlal),: 

All campuses must have a guaranteed buyback or rental program for required textbooks for large, introductory classes for the Spring 2008 semester. 
* This option must be available in addition to traditional purchase option. 

* "Campuses must oiler this option for introductoW texts that are hardcover and will withstand a two to three year adoption cycle." 

* "Campuses must make an effolt to implement this system for courses that are introductory level and taken by a relatively high percentage of students." 

* "A response to this recommendation must also be reported to the VP for Finance in any ti3ture requests for increases in tuition and fees." 

You can place your order in one of 5 easy ;vays: 

1 ) Use the Student Stores website: http://www, store unc. edu 

2) Fax your order to: (919) 962-3334 

3) Email the Textbook Office textbook@unc edu, or George Morgan gfmorgan@store unc edu Frank Bellamy f~ellamy@email.uaac.edu 

4) Send your order by campus mail to the Course Materials Depaltment at Campus Box #1530 

5) Stop by the Textbook Office, 3rd floor, Student Stores 



Best, 
Kelly 

Kelly Harmer 
Course Materials Manager 
UNC Student Stores 

Ynu are currently subscribed to sschairs axsd: eunice@email unc.edu. 

Tn unsubscribe send a blank email tn leave-31309369-47124177.a5b3201771 liSa79c93dd2cca849942d4@liskserv.unc edu 
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2 Fall 2012 UNC Student Stores Due Date: March 30, 2012 

3 GA’s On-time Date: April 27, 2012 
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6 ........................................................................................................................................... i ..................................... ..... no information 

8 Studies 22~ 1~ 21~ 11 52% 

9 AFRI African Studies 15~ 0~ 15~ 4~ 27%~ 

~0 ~AMST American Studies 20~ 0~ 20~ 9~ 45% 

~ ANTH Anthropology 55~ ~ 54~ 20 37% 34 

~2 APPL Applied Sciences 5~ 3~ 2~ ~ 50% 

~3 ARAB Arabic 5~ 0~ 5~ 4~ 80% 

~4 ART Art 4~ 4~ 37~ ~4 38% 23 

~5 ~ASIA Asian Studies ~5~ ~ 14~ 6~ 43% 8 

~6 ~ASTR Astronomy 7~ 0~ 7~ 4~ 57% 3 

~7 ~BIOL Biology 45~ ~4~ 31~ 20 65% 

~8 ~BUSl Business 52~ 0~ 52~ 2~ 4%             50 

~9 CHEM Chemistry 50~ 4~ 4~ ~5 33% 3~ 

20 CHER Cherokee ~ 0~ I~ 0~ 0% 

2~ CHIN Chinese ~ ~ I0~ 8~ 80% 2 

23 ~CLAS Classics 6 0 ~ 6~ ~00% 0 

24 CMPL Comparative Literature ~0~ 0~ I0~ 8~ 80% 2 

26 ’,COMP Computer Science 31~ 17~ 14~ 9~ 64% 5 

27 CZCH Czechoslovakian 3~ 0~ 3~ 2~ 67% 

28 DRAM Dramatic Arts 66~ 26~ 40~ 40 ~00% 0 

29 DTCH Dutch 1~ I~ 0~ 0~ #DIV/0~ 0 

30 ~ECON Economics 48~ 0~ 48~ ~ 2% 47 

31 EDUC Education 78~ 0~ 78~ 5~ 6% 73 

32 EDUX Education 4~ 0~ 4~ 0~ 0% 4 

33 ENGL Enslish 141~ 6~ 135~ 55 4~% 80 

34 ~ENST Environmental Studies ~3~ 0~ 13 ~ 0~ 0% ~3 

36 ~FOLK    Folklore 2~ 0~ 2~ ~ 50% 



A B C D 

37 FREN French 22i 2i 20 

38 ~~6~~;~~~i~~ ........................................... i ............................. ~ ............................... ~~ ................................ ~~ 
39 ~GEOL     Geology 25i 4i 21 

40 GERM German 20i 2i 18 

41 GLBL Global Studies 9i 5i 4 

42 GREK Greek 6i 0i 6 

43 HEBR Hebrew 3i 0i 3 

E F G 

16 80% 4 

19 56% 15 
13 62% 8 

15 83% 3 

2i 50% 2 

6i 100% 0 

3i 100% 0 

44 ~HIST History 83i 2i 81 20 25% 61 

45 ~HNRS Honors 7i li 6 4i 67% 2 

46 HNUR Hindi/Urdu 6i 3i 3 0i 0% 3 

~INLS Information & Library 

48 ITAL Italian 11~ 1~ I0~ 5i 50% 5 

49 JAPN Japanese 7ii lii 6ii 4i 67% 2 

50 Mass Communication 89ii lii 88iii 21i 24%ii 67 

51 ~I{OR Korean 2~ 0~ 2~ 2i 100% 0 

52 LATN Latin 10~ 0~ 10~ 10 100% 0 

53 LFIT Life Fitness 15ii 15ii 0ii 0i 100% 0 

54 ~Language 2~ 0~ 2~ 2~ 100% 0 

SS LING Linguistics 14~ 4~ 10 7~ 70% 3 

LTA~ Latin 

56 American Studies 2~ 0~ 2~ 0~ 0~ 2 

57 ~MASC Marine Science ~7~ ~4~ 3~ 3~ ~00~ 0 

58 ~ATH Mathematics 40~ 4~ 3~ 32 89~ 4 

59 ~MTSC Material Science ~ ~ 0~ 0~ ~00~ 0 

60 ~MUSC Music 44~ 4~ 40~ ~7 43~ 23 

61 PHIL Philosophy 48~ 11~ 37~ 32 86% 5 

62 ~Activity 20~ 18~ 2~ 2~ 100% 0 

63 ~PHYS Physics 29 3 26 21 81% 5 

City & 

64 ~Regional Planning                     18~        0~        18~         2~      11%             16 

65 PLCY Public Policy 24i Oi 24i 

......................................... ................................................................................................. ee..i .................................................................. ........................................................... 

70 ~PSYC Psychology 69~ ~4~ 55~ 
................................................................ .£..i ................................................. £~..‘.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.~.. 

33 60% 22 



A B C D E F G 

~,u~ Public i i i ..................................................... 
71 Administration 2ii Oii 2i ................................. :~.i 100% 0 

PWAD Peace, War, and Defence 

72                             li oi l i ................................. £i 0% 1 
RECR Recreation & Leisure 

73 Studies 2i li li li 100% 0 

74 RELI Religious Studies 31i 0i 31 i 11 35% 20 

75 ~ROML Romance Language 5ii Oii 5ii 3i 60% 2 

76 iiEuropean Studies 2ii Oii 2i Oi 0% 2 

77 ~RU$$ Russian 10i 3i 7 7i 100% 0 

~SECR Serbian & 

, 78 .Cr°ati°n l ii 0ii 1 i li 100% 0 

~SLAV Slavic Studies 79 ......................................................................................................................................... ~"i ...................................... i .................................. ~’:i ................................. ~’i 100% 0 

80 ~SOCI Sociology 49~ 3~ 46~ 24 52% 22 

81 ~SPAN Spanish 50~ 1~ 49~ 27 55% 22 

82 Research 23i 7i 16ii 12i 75% iii 4 

83 ~$WAH Swahili 3~ 0~ 3~ 3i 100% 0 

84 lURK Turkey 1~ 0~ 1i li 100% 0 

85 ~WMST Women’s Studies 13~ 0~ 13~ 3i 23% 10 

86 ~WOLO Wolof Language 2i 0i 2i Oi 0% 2 

87 Totals 1901~ 250~ 1651 ~ 737 45% 914 



A B C D E 

2 Courses that have NOT submitted COURSE MATERIAL ORDERS 

3 or NO TEXT NEEDED notification 



2 s that have NOT submitted COURSE MATERIAL 

3 

4 AFAM 101 002 

5 AFAM 101 002 

6 AFAM 101 004 

7 AFAM 102 001 

8 AFAM 102 002 

9 AFAM 259 001 

10 AFAM 276 001 

11AFAM 287 001 

12 AFAM 293 001 

13 AFAM 560 001 

14 

15 AFRI 050 001 

16 AFRI 101 001 

17 AFRI 101 003 

18 AFRI 101 004 

19 AFRI 101 00S 

20 AFRI 101 006 

21AFRI 190 002 

22 AFRI 261 001 

23 AFRI 370 001 

24 AFRI 524 001 

25 AFRI 540 001 

26 

27 WOLO 401 001 

28 WOLO 423 001 

or NO TEXT NEEDED notification 

i REGESTER 

STAFF 

STAFF 

HALL 

STAFF 

HALL 

REGESTER 

i BOWLES 

i JORDAN 
iJANKEN 

iSELASSIE 

i FALL 

i LAM BERT 

iLEE 

i BOYD 
iANDERSON 

i NYANG’ORO 

i BOYD 

i NYANG’ORO 

iSELASSIE 
i LEE 

i FALL 
i FALL 

i 060 

060 

060 

060 

060 

040 

040 

020 

040 

020 

024 

060 
060 
060 
060 
060 
030 

040 

040 

020 

020 

025 

[020 



2 

3 

4 AMST 

5 AMST 

6 AMST 

7 AMST 

8 AMST 

9 AMST 

10 AMST 

11 AMST 

12 AMST 

13 AMST 

14 AMST 

15 

16 FOLK 

s that have NOT submitted COURSE MATERIAL C 

or NO TEXT NEEDED notification 

060 i001 COBB 024 

089 i001 ROBERTS 024 

089H i001 WILLIS 024 

253 i001 FERRIS 015 

257 i001 MARR 030 

269 i001 MARR 025 

292 i001 BROWN 030 

350 i001 LACH 030 

365 i001 ROBINSON 025 

499 i001 SAWIN 010 

499 i002 STAFF 025 

690 i001 SAWlN 005 



Courses that have NOT submitted COURSE MATERIAL ORDERS 

3                or NO TEXT NEEDED notification 

4 ANTH i053 001 iLESLIE 024 

37 ANTH i897 059 iTOMASKOVA i015 



2 ~t have NOT submitted COURSE MATERI 

3 or NO TEXT NEEDED notification 

4 APPL 1697 i002 ISTAFF 1020 



A 

2 that 

3 

4 ART 

5 ART 

6 ART 

7 ART 

8 ART 

9 ART 

10 ART 

11 ART 

12 ART 

13 ART 

14 ART 

15 ART 

16 ART 

17 ART 

18 ART 

19 ART 

20 ART 

21 ART 

22 ART 

23 ART 

24 ART 

25 ART 

26 ART 

have NOT submitted COURSE MATERIAL 

or NO TEXT 

i 051 001 

i089 001 

i158 001 

i230 001 

i251 001 

i266 001 

i287 001 

i353 001 

i390 002 

i394 001 

i399 001 

i456 001 

i466 001 

i473 001 

i490 001 

i490 002 

i490 003 

i490 004 

i561 001 
i850 001 
i954 001 
i960 001 
i984 001 

NEEDED notification 

PAGE i025 
VERKERK i020 
LIN i070 
PAGE i010 
ANDERSON i029 
GHOSH i020 
BOWLES i060 
MAGEE i030 
SLAVlCK i015 
SLAVlCK i025 
SLAVlCK i025 
GHOSH i009 
VERKERK i040 
BA U E R 

i 040 
GRUFFAT i015 
SLAVlCK i015 
WH ETSTON E i015 
TRUONG i015 
ANDERSON i030 
BARRETT i020 

LIN i015 

STURGEON i015 

LEVIN E i015 



2 Courses that have NOT submitted COURSE MATERIAL ORDERS 

3 

4 ASIA 

5 ASIA 

6 ASIA 

7 ASIA 

8 ASIA 

9 ASIA 

10 ASIA 

11 

12 ARAB 

13 

14 CHIN 

15 CHIN 

16 

17 HEBR 

18 

19 HNUR 

20 HNUR 

21 HNUR 

22 

23 JAPN 

24 JAPN 

25 

26 KOR 

27 

28 PRSN 

29 PRSN 

089 

122 

147 

225 

261 

332 

490 

4O7 

252 

464 

100% 

101 

203 

305 

231 

351 

100% 

ioi 
203 

or NO TEXT NEEDED notification 

001 i HALABI 
001 iADEL 
001 iGOLD 
001 iZULFIKAR 
001 i LOTHSPEICH 
001 i LOTHSPEICH 
001 iSTAFF 

001 i HALABI 

001 iSTAFF 
001 iVlSSER 

ADOPTED 

001 
i U MASHAN KAR 

001,002 i STAFF 
001 i CALDWELL 

001 i PITELKA 
001 i PITELKA 

ADOPTED 

001 iADEL 
001 iADEL 

024 

032 

035 

035 

032 

032 

035 

015 

O7O 

O35 

020 

040 

030 

035 

032 

019 
019 



2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

~urses that have NOT submitted COURSE MATERIAL ORDEF 

ASTR 

ASTR 

ASTR 

PHYS 

PHYS 

PHYS 

PHYS 

PHYS 

PHYS 

or NO TEXT NEEDED notification 

101L 414-446 i REICHART 
505 001 i H EITSCH 
705 001 i H EITSCH 

054 ilLIADIS 
104L i DEARDORFF 
105L iDEARDORFF 
128L iDEARDORFF 
545 

i FRAM PTON 
871 iWU 

O01 

413-544 

420-450 

417,427,447 

O01 

O01 

330 
026 
015 

024 
026 
012 
033 
020 
015 



2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

3ourses that have NOT submitted COURSE MATERIAL ORDER.~ 

or NO TEXT NEEDED notification 

BIOL i053 001 REED 024 

BIOL i l01L 001 STEGENGA 800 

BIOL i201 001 BURCH&PFENNIG 198 

BIOL i252 001-003 JOHNSON 250 

BIOL i252L 401-420 JOHNSON 500 

BIOL i272L 401,402 WEAKLEY 040 

BIOL i276L 401-404 JOHNSON 096 

BIOL i278L 001 LOHMANN 090 

BIOL i473 001 JOHNSON 012 

BIOL i473L 401 JOHNSON 012 

BIOL i624 001 BAUTCH 020 



2 

3 

4 

5 

~rses that have NOT submitted COURSE MATERIAL ORD 

or NO TEXT NEEDED notification 

BUSI 101 i001    iSKENDER        i350 

i001-009 iSTAFF i180 BUSI i401 

i001-004 iSTAFF i200 6 BUSI i403 

i001-004 iSTAFF i200 7 BUSI [404 

1001-004 ISTAFF 1180 8 BUSI i405 

i001-005 iSTAFF i250 9 BUSI i406" 

i001,002 iSKENDER i100 10 BUSI i407 

i001-005 iSNIVELY i190 11 BUSI i408 

i001-004 iSTAFF i200 12 BUSI i410 

i001 iMURRAY i005 13 BUSI i450" 

i001 iMURRAY i005 14 BUSI i453 

i001 iMURRAY i005 15 BUSI i454 

i001 iMURRAY i005 16 BUSI i456 

i001 iMURRAY i005 17 BUSI i459 

i001 iMURRAY i005 18 BUSI i461 

i001 iMURRAY i010 19 BUSI i499 

i002 iSEAGLE i035 20 BUSI i499 

i004 iJOLLEY i010 21 BUSI i499 

i006 i STAATS i003 22 BUSI i499 
23 BUSI i499 i007 iSTAATS i002 

24 BUSI i500 i001,002 iZOLLER i090 

25 BUSI i504 i001 iSTAFF i015 

26 BUSI i505 i001,002 iVERNON i050 

27 BUSI i506 i001,002 iVERNON i045 

28 BUSI i514 i001 iSTAFF i020 

29 BUSI i516 i001 iHAMNER i046 

30 BUSI i517 i001 iHAMNER i044 

31 BUSI i533 i001 iKOSTAMIS i045 

32 BUSI i550 i001 iBLACKBURN i045 

33 BUSI i554 i001 iCOCHRAN i030 

34 BUSI i561 i001 iPETERSEN i080 

35 BUSI i563 i001 iGIELENS i045 

36 BUSI i564 i001 iBAYUS i040 

37 BUSI i566 i001 iROSSI i045 

38 BUSI i566 i002 iROSSI i045 

39 BUSI i580 i001 iGUKTEKIN i045 

40 BUSI i588 i001 iGARCIA i090 

41 BUSI i589 i001-003 iLE i105 

42 BUSI i597 i001 iGULTEKIN i045 

43 BUSI i598 iOOl iHARTLEY i005 

44 BUSI i599 i001 iSTAFF i060 

45 BUSI i603 i001,002 iFISHER i064 

46 BUSI i610 i001,002 iELVERS i080 

47 BUSI i617 i001 i DIDOW i040 



53 BUSI i882 i001 

D 

i JOTIKASTHIRA 

i ROACH 

i EDWARDS 

i LUNDBLAD 

i DICKS 

iOUIMET 

E 

i 096 

i 300 

i 010 

i 015 

i 010 

iOlO 



2 Courses that have NOT submitted COURSE MATERIAL ORDER.~ 

3 

4 CHEM 073 001 

5 CHEM I01 001-004 

6 CHEM lOlL 401-442 

7 CHEM 102 001,002 

8 CHEM 102H 001 

9 CHEM 102L 401-418 

10 CHEM 251 001 

11 CHEM 261 001 

12 CHEM 261 002 

13 CHEM 261 003 

14 CHEM 261H 001 

15 CHEM 262 001 

16 CHEM 262L 401-410,412 

17 CHEM 421 001 

18 CHEM 431 001 

19 CHEM 446 001 

20 CHEM 448 001 

21 CHEM 451 001 

22 CHEM 473 001 

23 CHEM 480 001 

24 CHEM 481 001 

25 CHEM 486 001 

26 CHEM 550L 401,402 

27 CHEM 721 001 

28 CHEM 731 001 

29 CHEM 732 001 

30 CHEM 733 001 

31 CHEM 741 001 

32 CHEM 754 001 

33 CHEM 761 001 

34 CHEM 781 001 

or NO TEXT NEEDED notification 

STAFF i018 

STAFF i1100 

VOLARIC i840 

STAFF i435 

MORSE i005 

STAFF i360 

TIANI i210 

AUSTELL i225 

NICEWICZ i200 

STAFF i200 

WATERS i036 

KROPP i190 

KRUMPER i218 

YOU i025 

PIELAK & ERIE i100 

RAMSEY i030 

GLISH i030 

STAFF i030 

CAHOON i030 

BLIEM i060 

PAPANIKOLAS i099 

KANAI i015 

LIN i064 

RUBINSTEIN i036 

REDINBO i036 

PIELAK & ERIE i020 

LAWRENCE i015 

MURRAY i036 

TEMPLETON i050 

JOHNSON i040 

PAPANIKOLAS i020 



2 es that have NOT submitted COURSE MATERIALOI 

3 or NO TEXT NEEDED notification 

4 CLAS 100% ADOPTED 

5 

6 CLAR 247 i001 STAFF 040 

7 CLAR 411 001 STAFF 024 

8 

9 GREK 100% ADOPTED 

10 

11 LATN 100% iADOPTED 



2 

3 

4 COMM 

5 COMM 

6 COMM 

7 COMM 

8 COMM 

9 COMM 

10 COMM 

11 COMM 

12 COMM 

13 COMM 

14 COMM 

15 COMM 

16 COMM 

17 COMM 

18 COMM 

19 COMM 

20 COMM 

21 COMM 

22 COMM 

23 COMM 

24 COMM 

25 COMM 

26 COMM 

27 COMM 

28 COMM 

29 COMM 

30 COMM 

31 COMM 

32 COMM 

33 COMM 

34 COMM 

35 COMM 

36 COMM 

37 COMM 

38 COMM 

39 COMM 

40 COMM 

41 COMM 

42 COMM 

43 COMM 

44 COMM 

45 COMM 

46 COMM 

47 COMM 

Courses that have NOT submitted COURSE MATERIAL ORDERS 

or NO TEXT NEEDED notification 



2 , that have NOT submitted COURSE MATERIAL 

3 

4 COMP 

5 COMP 

6 COMP 

7 COMP 

8 COMP 

116 002 
521 001 
575 001 
790 063 

or NO TEXT NEEDED notification 

110 002 iSTAFF 

i STAFF 

i MCMILLAN 

1STAFF 

i DEWAN 

i040 

io4o 

io4o 

i025 

iooo 



A 

2 

3 

4 DRAM 

Courses that have NOT submitted COURSE MATERIAL ORDERS 

or NO TEXT NEEDED notification 

1100%1 ADOPTED 



2 

3 or NO TEXT NEEDED notification 

4 ECON i056 001 ROSEFIELDE 040 

5 ECON i101 005 MCCALLIE 

6 ECON i101 006 BALABAN i400 

7 ECON i101 007 CONWAY i400 
8 ECON i101 008 TURCHI i400 

9 ECON il01H 001 TURCHI i024 

11 ECON i310 001 STAFF i130 
1~ E~ON i~o OOl STAFF i0~0 
1~ E~ON i~ 001 STAFF i100 
1~ E~ON i~ 001 STAFF i100 
1~ E~ON i~ 001 STAFF i0~0 
1~ E~ON i~0 001 STAFF i0~0 

~ E~ON i~0 001 STAFF i0~0 
~ E~ON i~ 001 =~=ANUS i0~0 

47 ECON i87o OOl CHAUDHURI io38 

ourses that have NOT submitted COURSE MATERIAL ORDER 



C D 

48 ECON i880 

49 ECON i880 

50 ECON i920 

001 PETER 

002 STAFF 

001 STAFF 

I E 

i036 

i035 

i036 



2 rses that have NOT submitted COURSE MATERIAL ORE 

3 or NO TEXT NEEDED notification 

4 EDUC 121 i001 ISTAFF 040 

5 EDUC 131 [001,002 [STAFF 060 

6 EDUC 221 [001 [STAFF 041 

7 EDUC 309 [001 [BRODEUR 025 

8 EDUC 317 [001 [KRYDER 025 

9 EDUC 318 [001-004 [FISHER 105 

10 EDUC 402 [001 [PALSHA 025 

11 EDUC 403 [001 [ABLE 060 

12 EDUC 403 [002 [HAMM 050 

13 EDUC 407 [001 [STAFF 020 

14 EDUC 413 [001 [LLOYD 035 

15 EDUC 421 [001,002 [HORTON 057 

16 EDUC 441 [001,002 jUNKS 282 

17 EDUC 465 [001 [STAFF 042 

18 EDUC 466 [001 [STAFF 033 

19 EDUC 496 [001 [GREENE 045 

20 EDUC 501 [001,002 [PALSHA 045 

21 EDUC 503 [001 
[SCOTT 

010 

22 EDUC 513 [001 [STAFF 030 

23 EDUC 516 i001 [MILLER 078 

24 EDUC 520 [001 [LLOYD 020 

25 EDUC 521 [001 [STAFF 030 

26 EDUC 523 [001 [OHLE 020 

27 EDUC sB2 ioo~ IHAMM oso 
28 EDUC 532 [003 [STAFF 045 

29 EDUC 533 [001 [NOBLIT 130 

30 EDUC 563 [001 [HALL 025 

31 EDUC 564 [001 [GULLEDGE 025 

32 EDUC 565 [001 [HORTON 025 

B~ EDUC s66 iOOl lscoTT 
34 EDUC 567 [001 [STAFF         035 

35 EDUC 601 [001,002 [STAFF 070 

~6 EDUC ~o9 iool IOZEK 
37 EDUC 621 [001 [STAFF 030 

~8 EDUC ~B1 iOOl IBRUCE 
39 EDUC 632 [001 [VEITCH 026 

40 EDUC 633 [001 [TILLMAN 025 

41 EDUC 635 [001 [SCHAINKER 025 

42 EDUC 636 [001 [GRAHAM 027 

43 EDUC 646 [001-007 [STAFF 150 

44 EDUC 646 [006 [STAFF 025 

45 EDUC 664 [001 [STAFF 030 

46 EDUC 669 [001 [STAFF 025 

47 EDUC 678 [001 iGRUMET 025 



A B 

48 EDUC 679 

49 EDUC 683 

50 EDUC 684 

51 EDUC 701 

52 EDUC 707 

53 EDUC 709 

54 EDUC 718 

55 EDUC 721 

56 EDUC 763 

57 EDUC 764 

58 EDUC 774 

59 EDUC 781 

60 EDUC 785 

61 EDUC 802 

62 EDUC 803 

63 EDUC 804 

64 EDUC 805 

65 EDUC 806 

66 EDUC 820 

67 EDUC 834 

68 EDUC 854 

69 EDUC 861 

70 EDUC 871 

71 EDUC 872 

72 EDUC 877 

73 EDUC 884 

74 EDUC 981 

75 EDUC 982 

76 EDUC 990 

77 

78 

79 

8O 

81 

I 
i O01 
i O01 
i O01 
i O01 
i O01 
i O01 
i O01 
i O01 
i O01 
i O01 
i O01 
i O01 
i O01 
i O01 
i001,002 
i O01 
i O01 
i O01 
i O01 
i O01 
i O01 
i O01 

i O01 

i O01 

i O01 

i O01 

i O01 

i O01 

i O01 

E 

O3O 

O4O 

O45 

O55 

O3O 

O6O 

O25 

OO8 

O2O 

O4O 

O45 

O4O 

O25 

O38 

O6O 

O2O 

O25 

O2O 

O25 

O25 

O25 

O3O 

O82 

O4O 

O25 

036 

O25 

O25 

O25 

C D 

i LLOYD 

iSTAFF 

iWARE 

iSTAFF 

iGRIFFIN 

iSIMEONSSON 

iWASIK 

i EVARRS 

iHALL 

i JUSTICE 

iSTONE 
iMEECE 

i O’SULLIVAN 

iSTONE 

iCIZEK 

iBOLICK 

iABLE 

iHAMM 

iWASIK 

iHOUCK 

iANDERSON 

iABLE 

iSTAFF 

iCIVIL 

iRONG 

iWARE 

iMARSHALL 

iNOBLIT 
i STAFF 

iFRIEL 

i LANE 

iSTAFF 
iSTAFF 

EDUX 627 i001 015 
EDUX 699 i001,002 080 
EDUX 727 i001 015 
EDUX 778 i001 025 



2 

3 or NO TEXT NEEDED notification 

4 ENGL 075 i001 iEBLE 024 

5 ENGL 084H i001 iDAVENPORT 018 

6 ENGL 100 i001-004 iSTAFF 076 

7 ENGL 101 i001-003 iSTAFF 060 

8 ENGL 105 i001-150 iSTAFF 2400 

9 ENGL 1051 i001-016 iSTAFF 320 

10 ENGL 121 i004 i LITHGOW 022 

11 ENGL 122 i001 iVEGGIAN 035 

23 ENGL 124 i004 iSTAFF 035 
24 ENGL 124 i005 

iSTAFF 
035 

25 ENGL 124 i006 iSTAFF 035 

26 ENGL 125 i002 iSTAFF 035 

27 ENGL 125 i003 iSTAFF 035 

28 ENGL 126 i001 iSTAFF 035 

29 ENGL 127 i002 iSTAFF 035 

30 ENGL 128 i001 i FROST 035 

31 ENGL 128 i002 iSTAFF 035 

ENGL ioo  IF’S"ER 
33 ENGL 128 ioo4 iSTAFF 035 

34 ENGL 128 i005 iSTAFF 035 

35 ENGL 128 i006 iSTAFF 035 

36 ENGL 129 i002 i LAPRADE 035 

37 ENGL 129 i003 iO’SHAUGHNESSEY 035 

ENGL ioo  iDUR AN ols 
39 ENGL i~i ioo4 iSTAFF 018 

40 ENGL 140 i001 iWEBER 025 

41 ENGL 142 i001 i FLAXMAN 100 

42 ENGL 143 i002 iVERNON 035 

43 ENGL 143 i003 iSTAFF 035 

44 ENGL 143 i007 iSTAFF 035 

45 ENGL 144 i002 iSTAFF 035 

46 ENGL 145 i001 i ROSENTHAL 035 

47 ENGL 148 i001 iMCKENNA 021 

Courses that have NOT submitted COURSE MATERIAL ORDERS 



A 

48 ENGL 

49 ENGL 

50 ENGL 

51 ENGL 

52 ENGL 

53 ENGL 

54 ENGL 

55 ENGL 

56 ENGL 

57 ENGL 

58 ENGL 

59 ENGL 

60 ENGL 

61 ENGL 

62 ENGL 

63 ENGL 

64 ENGL 

65 ENGL 

66 ENGL 

67 ENGL 

68 ENGL 

69 ENGL 

70 ENGL 

71 ENGL 

72 ENGL 

73 ENGL 

74 ENGL 

75 ENGL 

76 ENGL 

77 ENGL 

78 ENGL 

79 ENGL 

80 ENGL 

81 ENGL 

82 ENGL 

83 ENGL 

84 

85 CMPL 

86 CMPL 

B 
149 
150 
150 
202 
206 
207 
208 
225 
228 
240 
307 
327 
343 
347 
350 
363 
367 
369 
374 
377 
383 
385 
406 
442 
490 
601 
601 
603 
630 
659 
680 
693H 
805 
841 
850 
861 

I 
i O01 
i O01 
i003 
i O01 
i003 
i002 

i002 

i O01 
i O01 
i O01 
i O01 
i O01 
i O01 
i002 
i O01 
i O01 
i O01 
i O01 
i O01 
i O01 
i O01 
i O01 
i O01 
i O01 
i O01 
i001,002 

i003 
i O01 
i O01 
i O01 
i O01 
i O01 
i O01 
i O01 
i O01 
i002 

D C 

i STAFF 

i MCGOWAN 

i lRONS 

i ROBERTS 

i DURBAN 

i SEAY 

i GINGHER 

i BAKER 

i ARMITAGE 

i ROSENTHAL 

i GINGHER 

i WOLFE 

i THRAILKILL 

i DORE 

i LENSlNG 

i CORIALE 

i HENDERSON 

i FISHER 

iGWIN 

i O’NEILL 

i GWIN 

i CURTAIN 

i WALLACE 

i CORIALE 

i SIMPSON 

i LEE 

i COBB 

i LEE 

i BAKER 

i ARMITAGE 

i FLAXMAN 

i SIMPSON 

i ANDERSON 

i VISCOMI 

i LENSlNG 

iCURTAIN 

i MAU RETTE 

iWOLFE 

E 
022 
022 
022 
040 
018 
018 
018 
035 
035 
035 
018 
035 
O5O 
050 
035 
035 
035 
035 
035 
035 
035 
035 
018 
035 
018 
030 
015 
015 
035 
025 
015 
012 
015 
011 
015 
015 

130    i001 030 

364    i001 030 



2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

~s that have NOT submitted COURSE MATERIAL C 

or NO TEXT NEEDED notification 

ENST 201 i001 iGANGI 190 

ENST 201H i143 iGANGI 024 

ENST 202 i001 iBELL 080 

ENST 203 i001 iWEISS 025 

ENST 204 i001 iCOOKE 030 

ENST 222 i001 iALPERIN 030 

ENST 225 i001 iCOOKE 030 

ENST 266 i001 iCOOKE 025 

ENST 352 i001 iBELL 020 

ENST 396 i001 iGANGI 010 

ENST 490 i006 iSHAY 025 

ENST 581 i001 iMOREAU 050 

ENST 698 i001-003 iSHAY 048 



Courses that have NOT submitted COURSE MATERIAL ORDERS 

3 or NO TEXT NEEDED notification 

4 EXSS 100% ADOPTED 

5 

6 LFIT 100% ADOPTED 

7 

8 PHYA 100% ADOPTED 

9 

10 RECR i100% ADOPTED 



2 hat have NOT submitted COURSE MATERIA 

3 

4 

5 GEOG 

6 GEOG 

7 GEOG 

8 GEOG 

9 GEOG 

10 GEOG 

11 GEOG 

12 GEOG 

13 GEOG 

14 GEOG 

15 GEOG 

16 GEOG 

17 GEOG 

18 GEOG 

or NO TEXT NEEDED notification 

GEOG    111 001 KONRAD 140 

i120 002 STAFF 150 

i212 001 MOODY 045 

i267 001 SMITH 055 

i370 006 LIANG 055 

i370 007 PAGE 055 

i410 001 SONG 028 

i477 001 MOODY 028 

i480 001 REYES 028 

i593 001 LIANG 020 

i704 001 PERSHA 012 

i801 001 SONG 015 

i803 001 VALDIVlA 024 

i805 001 PICKLES 018 

i814 001 SMITH 030 



2 ses that have NOT submitted COURSE MATERIAL OR 

3 

4 GEOL 079 001 

5 GEOL 101 003 

6 GEOL 101L 401-422 

7 GEOL 401 001 

8 GEOL 440 001 

9 GEOL 512 001 

10 GEOL 515 001 

11 GEOL 700 001 

or NO TEXT NEEDED notification 

MOORE 020 

STAFF 138 

STAFF 438 

STEWART 025 

WAG N E R 029 

BENNINGER 025 

RIAL 025 

STAFF 020 



2 Jrses that have NOT submitted COURSE MATERIAL ORD 

3 

4 GERM 

5 GERM 

6 GERM 

7 

8 DTCH 

9 

10 SLAV 

11 

12 CZCH 

13 

14 HUNG 

15 

16 PLSH 

17 

18 RUSS 

19 

20 SECR 

or NO TEXT NEEDED notification 

799 001-004 i STAFF 
860 001 i DOWNING 

880 001 LAYN E 

100% ADOPTED 

100% ADOPTED 

405 001 PICHOVA 

100% ADOPTED 

100% ADOPTED 

100% ADOPTED 

100% ADOPTED 

O8O 

020 

020 

012 



2 arses that have NOT submitted COURSE MATERIAL ORD~ 

3 or NO TEXT NEEDED notification 

4 HIST i089    089 HAGEMANN 

5 HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

HIST 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

2O 

21 

22 

23 

24 

25 

26 

27 

28 

29 

3O 

31 

32 

33 

34 

35 

36 

37 

38 

39 

4O 

41 

42 

43 

44 

45 

46 

47 

i107 

ill0 

i127 

i128 

i128 

i128 

i130 

i133 

i134 

i140 

i140 

i140 

i140 

i142 

i151 

i151 

i158 
i161 
i190 

i213 

[225 

1254 

1260 

1281 

1284 

1292 

1292 

1292 

1292 

1292 

1365 

1366 

1391 

1392 

1393 

1394 

1395 

1395 

1395 

1395 

1425 

1434 

1456 

001 BULL 

001 MAYNOR-LOWERY 

007 BARNEY 

001 STAFF 

002 STAFF 

006 STAFF 

001 LEE 

001 TSIN 

001 FLETCHER 

001 STAFF 

002 STAFF 

006 HUNZIKER 

007 REID 

001 BURNS 

001 STAFF 

006 HUNZIKER 

001 CASSEN 

006 MCREYNOLDS 

001 CASSEN 

001 CADDELL 

001 NAIDEN 

001 MCINTOSH 

001 BRYANT 

001 FLETCHER 

001 KING 

001 STAFF 

003 AYDIN 

004 STAFF 

005 STAFF 

006 STAFF 

001 VARGAS 

001 WATSON 

001 KRAMER 

002 NAIDEN 

003 CHASTEEN 

005 AYDIN 

006 BARNEY 

007 LELOUDIS 

008 SWEET 

009 VARGAS 

001 TALBERT 

001 BULL 

001 SMITH 

024 
165 
150 
072 
055 
055 
141 
ii0 
105 
030 
055 
055 
165 
170 
165 
055 
165 
165 
ii0 
030 
180 
ii0 
030 
070 
030 
030 
030 
030 
030 
030 
030 
030 
ii0 
015 
015 
015 
015 
015 
015 
015 
015 
030 
030 
030 



A I B 
48 HIST i460 

49 HIST i478 

50 HIST i490 

51 HIST i533 

52 HIST i566 

53 HIST i571 

54 HIST i691H 

55 HIST i715 

56 HIST i721 

57 HIST i776 

58 HIST i783 

59 HIST i878 

60 HIST i890 

61 HIST i890 

62 HIST i890 

63 HIST i924 

64 HIST i925 

C D 

001 MCINTOSH 

001 RALEIGH 

001 STAFF 

001 CHASTEEN 

001 SWEET 

001 FERRIS 

001 JACKSON 

001 WATSON 

001 BURNS 

001 SMITH 

001 BRYANT 

001 MAYNOR-LOWERY 

001 KING 

002 STAFF 

003 TALBERT 

001 JARAUSCH 

001 RALEIGH 

E 
030 
030 
030 
025 
030 
020 
015 
015 
015 
015 
015 
015 
015 
015 
015 
015 
015 



2 it have NOT submitted COURSE MATER 

3 or NO TEXT NEEDED notification 

4 iHNRS    325 001 STAFF 075 

5 iHNRS i353 001 PIKE 024 



that have NOT submitted COURSE MATERIAL ORDEI~ 

A 

2 ,ourses 

3 

4 INLS 

5 INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

INLS 

or NO TEXT NEEDED notification 

089 001    iTUFEKCIOGLU        i025 

8 i490 189 iTUFEKCIOGLU i024 

14 iso9 ool iARGUELLO i024 
16 iSl~ 001 iGOLLO. 

23 i55~ 00~ iPATILLO i030 

24 i554 00~ iMARSHALL i020 

~s iss~ oo~ iL~ io~o ~ is~ oo~ i.ASS~ io~o 

~o i~" oo~ i.~ io~ 

~ i~o oo~ i~.~.~.~ io~o 
35 i744 00~ iHUGHES-HASSELL i030 

~ i~ oo~ iVA,G.A i0~ 

38 i780 oo3 iMARSHALL i030 
~ i~ oo~ iCA,,A io~ ~o i~ oo~ iS~A,, i0~ 



2 t have NOT submitted COURSE MATER 

3 or NO TEXT NEEDED notification 

4 GLBL 1390 i001 iWE’LER Io2o 



2 

3 

4 JOMC i00 001,002 

5 JOMC 101 001 

6 JOMC 141 002 

7 JOMC 153 001-013 

8 JOMC 180 001,002 

9 JOMC 181 001 

10 JOMC 182 001 

ii JOMC 182 002 

12 JOMC 187 001 
13 JOMC 187 002 
14 JOMC 221 001-005 
15 JOMC 240 001 
16 JOMC 242 001 
17 JOMC 253 006 
18 JOMC 256 002 
19 JOMC 271 001 
20 JOMC 271 002 
21 JOMC 271 003 
22 JOMC 272 001 
23 JOMC 279 001,002 
24 JOMC 333 001 
25 JOMC 340 001-004 
26 JOMC 421 001 

27 JOMC 422 001 
28 JOMC 423 001 
29 JOMC 426 001 
30 JOMC 431 002,003 
31 JOMC 431 004 
32 JOMC 434 002,003 
33 JOMC 441 001 
34 JOMC 443 001 
35 JOMC 445 001 
36 JOMC 446 001 
37 JOMC 449 001 
38 JOMC 456 001 
39 JOMC 458 001 
40 JOMC 459 001 
41 JOMC 463 001 
42 JOMC 473 001 
43 JOMC 473 002 
44 JOMC 475 001 
45 JOMC 480 001 

46 JOMC 481 001 
47 JOMC 482 001 

Courses that have NOT submitted COURSE MATERIAL ORDERS 

H ESTER i00 

FOLKERT 024 

TUGGLE 080 

STAFF 208 

STAFF 035 

DAVlSON 017 

OLIVER 018 

KIRKMAN 018 

KING 018 

RUEL 018 

STAFF 090 

STAFF 024 

FRIEDMAN 025 

G U I LLO RY 009 

COLE 016 

MCMAHAN 025 

ALLEN 018 

COBB 018 

MALIK 020 

H ESTER i00 

CURRAN 017 

STAFF 199 

TUGGLE 020 

HEFNER 020 

HEFNER 020 

HOCHBERG 015 

PERRY 038 

PHILLIPS 018 

COMELLO 035 

MCDONALD 025 

VARGAS 025 

KALYANARAMAN 025 

EL-TOUKH¥ 025 

JONES 009 

BRINSON 017 

G U I LLO RY 009 

LAUTERER 014 

CLARK 015 

MCMAHAN 018 

SOUTHWELL 018 

HENNINK-KAMINSKY 044 

STEVENS 018 

DAVlSON 018 

STAFF 018 

or NO TEXT NEEDED notification 



A 

48 JOMC 

49 JOMC 

50 JOMC 

51 JOMC 

52 JOMC 

53 JOMC 

54 JOMC 

55 JOMC 

56 JOMC 

57 JOMC 

58 JOMC 

59 JOMC 

60 JOMC 

61 JOMC 

62 JOMC 

63 JOMC 

64 JOMC 

65 JOMC 

66 JOMC 

67 JOMC 

68 JOMC 

69 JOMC 

70 JOMC 

B 
483 
484 
490 
491 
551 
552 
560 
581 
582 
583 
585 
586 
691H 
705 
730 
740 
740 
752 
753 
826 
840 
842 
847 

c 
ooi 
ooi 
ooi 
OOl,OO2 
ooi 
ooi 
ooi 
ooi 
ooi 
ooi 
ooi 
ooi 
ooi 
ooi 
ooi 
ooi 
002 
ooi 
ooi 
002 
ooi 
ooi 
ooi 

OLIVER 

DRENNAN 

KAYYE 

STAFF 

ABERNATHY 

ABERNATHY 

LINDEN 

RUEL 

STEVENS 

DESLOGE 

BARNES 

KING 

JOHNSTON 

HESTER 

STRAUGHAN 

PACKER 

HOEFGES 

ABERNATH¥ 

ROUSH 

CATES 

HOEFGES 

FOLKERT 

VARGAS 

E 
018 
018 
040 
025 
025 
015 
006 
018 
018 
017 
018 
020 
012 

015 
015 
020 
005 
010 
009 
009 
009 
009 



2 ses that have NOT submitted COURSE MATERIAL ORI 

3 or NO TEXT NEEDED notification 

4 iLING 089 001 MORA-MARIN i024 

5 iLING i101 001-005 STAFF i260 



2 ~at have NOT submitted COURSE MATERIA 

3 or NO TEXT NEEDED notification 

4 LTAM    291 001 VARGAS 030 

5 LTAM i697 001 RADDING 030 



2 

3 

4 

Courses that have NOT submitted COURSE MATERIAL ORDERS 

or NO TEXT NEEDED notification 

MASC 1100% IADOPTED 



2 ,ourses that have NOT submitted COURSE MATERIAL ORDEF~ 

3 

4 MATH 

5 MATH 

6 MATH 

7 MATH 

or NO TEXT NEEDED notification 

118 001-006 STAFF 

661 001 ADALSTEINSSON 

668 001 CAMASSA 

768 001 MCLAUGHLIN 

138 

018 

013 

006 



2 

3 

4 

5 

6 M 

7 M 

8 M 

9 M 

10 M 

11 M 

12 M 

13 M 

14 M 

15 M 

16 M 

17 M 

18 M 

19 M 

2O M 

21 M 

22 M 

23 M 

24 M 

25 M 

26 M 

A 

,ourses that have NOT submitted COURSE MATERIAL ORDER 

or NO TEXT NEEDED notification 

~usc os~ ioo~ CO.EN io~4 
MUSC 121 i001 NEGRETE io9o 

USC 143 i001 KATZ i240 

usc ~.4~ i00~- ~A.C~A i~-00 
usc ~.~ i00~- .ETCH iO~-S 
USC ~ i004 .L~.OW i0~0 
USC ~ iOOS .L~.OW iOnS 
USC ~ i00~ HU,, iOnS 
USC ~ i00~ .L~USM~Y~. iOnS 
USC ~ i00~ .~TCH i0~0 
USC ~0 i00~,00~ W~S~.T i0~0 
USC ~4 i00~ ~.C~ iOnS 
USC ~ i00~ ~.~.SO. iOnS 
usc ~9 ioo~ UTW~N/~us~. io9o 
usc ~0~ i00~ HU,, i0~0 
usc ~0~ i00~ .~L~M i0~0 
USC ~ i00~ C~.T~. iOnS 
USC ~SS i00~ COH~. iOnS 
USC ~90H i00~ ~.~.SO. i0~4 
USC ~90H i00~ ,~US~. i0~4 
USC ~SO i00~ M~C.~L i00~ 
USC ~SO i00~ STY,, i00~ 
USC 9SO i00~ C~.T~. i00~ 



2 rses that have NOT submitted COURSE MATERIAL ORE 

3 or NO TEXT NEEDED notification 

4 PHIL 165 001 STAFF 

5 PHIL i170 001 STAFF 

6 PHIL i224H 001 ADAMS 

7 PHIL i280 001 STAFF 

8 PHIL i462 001 SA¥RE-MCCORD 

040 

040 

024 

040 

020 



2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

irses that have NOT submitted COURSE MATERIAL ORD 

or NO TEXT NEEDED notification 

PLAN 246 i001 STAFF 040 

PLAN 636 i001 MCDONALD 018 

PLAN 651 i001 CAMPANELLA 030 

PLAN 704 i001 KAZA 025 

PLAN 710 i001,002 TEWARI 040 

PLAN 714 i001,002 LESTER 040 

PLAN 724 i001 BROWER 018 

PLAN 740 i001 BERKE 018 

PLAN 752 i001 CAMPANELLA 028 

PLAN 761 i001 QUERCIA 018 

PLAN 763 i001 ROHE 030 

PLAN 765 i001 MALIZlA 018 

PLAN 773 i001 TEWARI 018 

PLAN 774 i001 LOWE 020 

PLAN 823 i001 LOWE 009 

PLAN 823 i002 SONG 018 



2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

2O 

21 

22 

23 

24 

s that have NOT submitted COURSE MATERIAL 

or NO TEXT NEEDED notification 

PLCY 050 001 ANDREWS 018 

PLCY 070 001 CARTER 024 

PLCY 085 001 HENRY 024 

PLCY 110 001 SULLIVAN 020 

PLCY 210 001 FELDMAN 036 

PLCY 210 002 CORRADO 036 

PLCY 210 003 STAFF 035 

PLCY 210H 001 DURRANCE 024 

PLCY 340 001 MEIER 055 

PLCY 455 001 SCHANZER 013 

PLCY 460 001 HANDA 100 

PLCY 527H 001 MOULTON 024 

PLCY 530 001 LAUEN 055 

PLCY 570 001 MEIER 036 

PLCY 585 001 ANDREWS 015 

PLCY 710 001 PERREIRA 015 

PLCY 716 001 SCOTT 015 

PLCY 788 001 DURRANCE 015 

PLCY 799 001 STAFF 

PLCY 801 001 HENRY 015 

PLCY 882 001 MOULTON 035 



2 Courses that have NOT submitted COURSE MATERIAL ORDERS 

3 or NO TEXT NEEDED notification 

4 POLl i050 001 iCONOVER 024 

5 POLl [062 001 [SULLIVAN 024 

6 POLl [073 001 [MANN 024 

7 POLl [089 001 [HOOGHE 024 

8 POLl [100 007 [CONOVER 240 

9 POLl [101 002 [CLARK 045 

10 POLl [150 001 [OATLEY 280 

11 POLl [150H 001 [CRESCENZI 024 

12 POLl [195 003 [CLARK 034 

13 POLl [195 004 [MURPHEY 040 

14 POLl [206H 001 [LEFEBVRE 024 

15 POLl [208 001 [MACKUEN 045 

16 POLl [209 001 [RABINOWITZ 035 

17 POLl [238 002 [MARTINEZ-GALLARDO 171 

18 POLl [254 001 [MCKEOWN 037 

19 POLl [265 001 [BICKFORD 025 

20 POLl [270 001 [BICKFORD 042 

21 POLl [276 001 [LIENESCH 030 

22 POLl [288 001 [VANBERG 043 

23 POLl i4oo OOl ISULLIVAN 030 

24 POLl i415 001 iLEFEBVRE 030 

25 POLl [418 001 [MACKUEN 030 

26 POLl [419 001 [BENJAMIN 030 
27 POLl i431 001 iREYNOLDS 030 

28 POLl [433 001 [MOROFF 025 

29 POLl [433 oo2 [HOOGHE 025 

30 POLl i433H 001 iMARKS 024 

31 POLl i438 001 iVACHUDOVA 030 

32 POLl [442 001 [OATLEY 026 

33 POLl [443 001 [MCKEOWN 02S 
34 POLl i446 001 iCRANMER 030 

35 POLl [4s8 OOl [CRESCENZI 030 
36 POLl [472 OOl [MANN 030 
37 POLl i495 001 iEDWARDS 030 

38 POLl i632 975 iMOROFF 020 

39 POLl [721 001 [GRAY O2O 
40 POLl i723 001 iSTAFF 016 

41 POLl [731 001 [ROBERTSON 020 

42 POLl [733 975 [LEMKE-DAMPFLING 023 

43 POLl [736 001 [VACHUDOVA 020 

44 POLl [74s 975 [STEPHENS 023 

45 POLl i771 001 iLIENESCH 020 

46 POLl [780 001 [MOSLEY 020 

47 POLl i782 001 iMARKS 020 



48 POLl 783 

49 POLl i891 
50 POLl i891 

cl 
001 iGROSS 
002 i BAUMGARTNER 
009 i MOSLEY 

E 
020 
010 
015 



2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

2O 

21 

22 

23 

24 

25 

A IB 
)urses that have 

C               D          I E 

NOT submitted COURSE MATERIAL ORDE 

or NO TEXT NEEDED notification 

PSYC 210 i001 MORGAN-LOPEZ 088 

PSYC 210 i002 SATHY 176 

PSYC 210 i003 STAFF 044 

PSYC 230 i002 STAFF 045 

PSYC 245 i002 STAFF 045 

PSYC 245 i006 STAFF 045 

PSYC 250 i002 SHANAHAN 045 

PSYC 250 i003 STAFF 045 

PSYC 250 i004 STAFF 045 

PSYC 260 i001 ALGOE 120 

PSYC 260 i002 STAFF 045 

PSYC 270 i001,002 SATHY 240 

PSYC 402 i001 LOEB 035 

PSYC 432 i001 ARNOLD 035 

PSYC 434 i001 HOPFINGER 035 

PSYC 468 i001 COX 035 

PSYC 500 i001 WISS 035 

PSYC 501 i001 WISS 035 

PSYC 531 i001 THISSEN 035 

PSYC 743 i001 GIOVANELLO 010 

PSYC 830 i001 CHOW 035 

PSYC 842 i001 PANTER 025 



2 

3 

4 

Courses that have NOT submitted COURSE MATERIAL ORDERS 

or NO TEXT NEEDED notification 

PUBA i100% IADOPTED 



2 ~t have NOT submitted COURSE MATERI 

3 or NO TEXT NEEDED notification 

4 PWAD 1350 1001 ISTAFF 1097 



2 ~ that have NOT submitted COURSE MATERIAL 

3 or NO TEXT NEEDED notification 

4 RELI 073 001 AMBROS 

5 RELI i089 001 MARIENBERG 

6 RELI i108 001 MARIENBERG 

7 RELI i123 001 ARIEL 

8 RELI i125 001 ST¥ERS 

9 RELI i126 001 STAFF 

10 RELI i181 001 SAFI 

11 RELI i206 001 LAMBERT 

12 RELI i207 001 EHRMAN 

13 RELI i209 001 PLESE 

14 RELI i286 001 AMBROS 

15 RELI i403 001 LAM 

16 RELI i525 001 LAMBERT 

17 RELI i540 001 MAFFL¥-KIPP 

18 RELI i584 001 ERNST 

19 RELI i697 001 LEVE 

20 RELI i700 001 LEVE 

21 RELI i785 001 ERNST 

22 RELI i801 001 EHRMAN 

23 RELI i818 001 PLESE 

024 

i024 
i060 
ii02 
i120 
i015 
i160 
i030 
i120 
i lO0 
i025 
i015 
i024 
i024 
i015 
i020 
i012 
i020 
i012 
i010 



2 Courses that have NOT submitted COURSE MATERIAL ORDERS 

3 or NO TEXT NEEDED notification 

4 ROML 056 i001 RAO 024 

5 ROML 057 i001 RIVERO 024 

6 

? FREN 260 i001,002 JARAUSCH 047 

8 FREN 371 i001 AMER 022 

9 FREN 382 i001 BARR 015 

10 FREN 781 i001 BARR 015 

11 

12 ITAL 240 i001 CERVIGNI 030 

13 ITAL 300 i001 STAFF 022 

14 ITAL 310 i001 STAFF 022 

15 ITAL 741 i001 RAO 015 

16 ITAL 830 i001 CERVIGNI 015 

17 

18 PORT 100% iADOPTED 

19 

20 SPAN 255H i001 STAFF 018 

21 SPAN 266 i001 MACK 022 

22 SPAN 344 i002 CARRASCO LLOPIS 020 

23 SPAN 345 i001 SUELDO 020 

24 SPAN 350 i001-004 STAFF 080 

25 SPAN 362 i001 AMAGO 024 

26 SPAN 369 i001 BURGOS-LOVECE 018 

27 SPAN 371 i001 DOMINGUEZ 024 

28 SPAN 371 i002 BINOTTI 020 

29 SPAN 372 i001 SOSA-VELASCO 024 

30 SPAN 373 i002 PERELMUTER 024 

31 SPAN 376 i001 ESTIGARRIBIA 020 

32 SPAN 376 i002 AMARAL 020 

33 SPAN 377 i001 ESTIGARRIBIA 020 

34 SPAN 380 i001 SOSA-VELASCO 024 

35 SPAN 381 i001 GOMEZ-CASTELLANO 024 

36 SPAN 389 i001 PERELMUTER 024 

37 SPAN 397 i001 DE FAYS 022 

38 SPAN 679 i001 AMARAL 015 

39 SPAN 702 i001 DOMINGUEZ 015 

40 SPAN 721 i001 BINOTTI 015 

41 SPAN 835 i001 RIVERO 015 



2 at have NOT submitted COURSE MATERI, 

3 or NO TEXT NEEDED notification 

4 RUES 469 iool i JENKINS 010 
5 RUES 710 i001 iJENKINS 010 



2 Courses that have NOT submitted COURSE MATERIAL ORDERS 

3 or NO TEXT NEEDED notification 

4 SOCI 064 001 TYSON 024 

5 SOCI :101 002 SHANAHAN i190 

6 SOCI 111 001 NIELSEN i048 

7 SOCI 122 003 SAMUEL-PETERSON i048 

8 SOCI 124 001 KLEINMAN i017 

9 SOCI 124 002 RUSSO i038 

10 SOCI 250 002 KADIVAR i048 

11 SOCI 251 001 PEARCE i048 

12 SOCI 273 003 GALLEGOS LERMA i048 

13 SOCI 411 001 ANDREWS i048 

14 SOCI 415 001 RAMSAY i043 

15 SOCI 420 001 BOND i048 

16 SOCI 426 001 KOZLOWSKI i048 

17 SOCI 431 001 MARSHALL i048 

18 SOCI 460 001 MOONEY i048 

19 SOCI 469 001,002 RICHARDSON i092 

20 SOCI 691H 001 TYSON i015 

21 SOCI 760 001 CURRIVAN i025 

22 SOCI 761 001 PEYTCH EVA 
i025 

23 SOCI 811 001 ANDREWS i021 

24 SOCI 820 001 PEARCE i021 

25 SOCI 850 001 NIELSEN i021 



2 tt have NOT submitted COURSE MATERI 

3 or NO TEXT NEEDED notification 

4 STOR 064 i001 iJI 020 

5 STOR 445 i001 iARGON 047 

6 STOR 455 i001 iSEN 046 

7 STOR 664 i001 iJI 047 



2 s that have NOT submitted COURSE MATERIAL 

3 

4 WMST 

5 WMST 

6 WMST 

7 WMST 

8 WMST 

9 WMST 

10 WMST 

11 WMST 

12 WMST 

13 WMST 

or NO TEXT NEEDED notification 

064 001 iSHIELDS 

102 001 
iVlGIL 

281 001 
iVlGIL 

290 001 i PLEASANTS 
290 002 iVlGIL 

294 001 
iBURNS 

350 001 
iSHIELDS 

388 001 i BOOTH 
553 001 

iBERGER 
555 001 iBERGER 

i 021 

i 020 

i 025 

i 025 

i 025 

i 025 

i 025 

i 025 

i 025 

io25 



Guaranteed Buyback Program Fall 2012 

UNC Chapel Hill 

Current Participants 

1) Astronomy 101/102: Fall 2010 through Spring 2013 

Chaisson: Astronomy Today 9780321691439 

2) Chem 101,102: Fall 2011 through Spring 2013 

BROWN: CHEMISTRY 978-0-321-69672-4 

3) Drama 115: Fall 2010 through Fall 2013 

GAINOR: NORTON ANTHOLOGY OF DRAMA: SHORTER 978-0-393-93412-0 

4) Drama 116: Fall 2010 through Fall 2013 

JACOBUS: COMPACT BEDFORD INTRO TO DRAMA 978-0-312-47489-8 

5) Linguistics 101: Fall 2010 through Spring 2014 

OGRADY: CONTEMPORARY LINGUISTICS 978-0-312-55528-3 

6) Physics 104/105: Spring 2010 through Spring 2013 

Walker: PHYSICS 978-0-321-61111-6 

7) Physics 116/117 Fall 2012 through Spring 2013 

Halliday: Fundamentals of Physics 978-0-470-46908-8 

8) Psychology 101: Fall 2011 through Spring 2014 

WEITEN: PSYCHOLOGY: THEME & VARIATIONS BRIEF 978-0-495-90386-4 

9) Statistics & Operations Research (STOR) 151: Fall 2011 through Spring 2013 

JOHNSON : STATISTICS 978-0-470-40927-5 

In ongoing efforts to facilitate the Board of Governors textbook requirements for large introductory 

courses, we continue to encourage and accept textbook commitment forms from UNC Chapel Hill 

departments. As noted in UNC’s 2011 Report on the Cost of Textbooks, Submitted with Campus-Based 

Tuition and Fee Increase Requests, "To significantly affect the cost of textbooks, Chancellors, Provosts, 

faculty and bookstore managers must continue to increase the number of courses and textbooks in the 

guaranteed buyback programs." 



Frolil: 

Sent: 

To: 

Subject: 

Pier, David <dpier@email.unc.edu~-- 

Wednesday, April 18, 2012 11:38 AM 

ttall, Pen3’ A <ttALLPA@EMAIL.UNC.EDU> 

Regester, Charlene B <reges~te@email.unc.edw~; Mufima, Sina~nenye A <smutim@email.unc.e&t>; McMilla~L Tim 

<tjml@email.unc.edt~,; Pier, David <dpie@email.unc.edu>; Sable, Eunice N <eunice@emafil.unc.edu> 

atext 

A ten for the committee, based on our conversation of4/18, but reflecting my own opinions, not necessarily any consensns view. 

It seems to me that a good way to strengthen the department is to hire more faculty who, in their own research, are dedicated to 1) interdiseiplinarily, and 2) 

tra~sregionalism. This does not lock us into hiring scholars from a~y pexficular disciplines, since eve~ discipline is occupied by some scholars who hold "these broad 

orientations (and, conversely, many others whose seope is narrow). That mid, some disciplines may be more interdisciplinary than others, and might be given special 

consideration, eg. black studies, gender s~tudies, comparative literature, cultural a~thropology. We might simply express this in our slatement as a priority. A 

commitment to interdisciplinaadty and transregionalism would enable us to better respond to the accu~tion "topics X and Y are adequately covered in other 
depe~tments." We would be able to say, "but we have someone who thinks of X in terms of Y and vice versa." I liked Geo~ges’s fo~Inulation: there is a difference 

between multi-disciplinaacy mad inte~=diseiplinmy, and we might opt to fftrive for the latter. 

(That so~d, thereisac~ageroffetishizingtbe "interdisciplinaay" in applicants CVs fbr example. Ultimatel>; we want the bes~t quality scholars and teachers, notjustthe 

most broadly focnsed ones.) 

In my personal view (perhaps a minori .ty one in our group) "maintaining parallelism" between the three sides of our department (Africa, African-America, 

Diaspora) should not be expressed as a top priority. For example, we may need a political scientist who specializes in the U.S., but not mainly for the sake of 

mmnta~ning paraJlelism. An Atiican-Americm~ political science hire may well be desirable in terms of other departmental priorities. We do, I believe, need "balance," 

but not necesmrily "paacallelism." That is to say, we need to keep Afi-ican-American, African, and now Diaspora tbcuses equally strong, but they might be strong in 
different ways. 

Finally, I would highlight "staying in s~tep with AzM\S as it is developing nationally" as a worthy priority. Indee& we should endeavor to stay one step dtiead. 



From: 

Sent: 

To: 

Subject: 

Vargas, Rodney Joaquin <rvargas(o~.’Pemail.unc.edu> 

Wednesday, April 18, 2012 3:01 PM 

Sahle, Eunice N <eunice(g’)email.unc.edu> 

Re: AFRI courses creation 

Thanks so much Eunice. I’ll contact Travis in case he has any questions. 

I hope all is mambo freshi! 

Rodney 

Rodney J. Vargas 
Latin America, Africa and the Middle East Programs Director 
Study Abroad Office 
2016 FEDEX Global Education Center 
301 Pittsboro Street 
University of North Carolina at Chapel Hill 
Chapel Hill 
NC 27599-3130 
USA 

Tel: + 1 919 962 7002 Fax: + 1 919 962 2262 
WWW: http:iistudyabroad.unc.edu <http:iistudyabroad.unc.edui> 

Confidentiality Notice: This e-mail message, including attachments, is 
for the sole use of the intended recipient(s) and may contain confidential 
information. Any unauthorized review, use, disclosure, or distribution is 
prohibited. If you are not the intended recipient, please contact the 
sender by reply e-mail and destroy all copies of the original message. 

On 4/18/12 2:53 PM, "Sahle, Eunice N" <euniceE-~emaii.unc.edu> wrote: 

> 
>Comrade Rodney, 
> 
>Travis is taking care of this as I e-speak with you. 
> 
>Best wishes, 
>Comrade E 

>From: Vargas, Rodney Joaquin 
>Sent: Wednesday, April 18, 2012 2:00 PM 
>To: SaMe, Eunice N 
>Subject: FW: AFRI courses creation 
> 
>Dear Comrade, 
> 
>Hi Eunice! 
> 
>Who is the person in your department in charge of creating courses so that 
>we can enroll the students going on study abroad? Please see the message 
>below and let me know if she is still working with your department. 
>Thanks! 
> 
>All the best, 
> 
>Rodney 
>-- 

>Rodney J. Vargas 
>Latin America, Africa and the Middle East Programs Director 
>Study Abroad Office 
>2016 FEDEX Global Education Center 
>301 Pittsboro Street 
>University of North Carolina at Chapel Hill 
>Chapel Hill 
>NC 27599-3130 
>USA 
> 
>Tel: + 1 919 962 7002 Fax: + 1 919 962 2262 
>WWW: http:iistudyabroad.unc.edu <http:i/studyabroad.unc.edui> 

> 
>Confidentiality Notice: This e-mail message, including attachments, is 
>for the sole use of the intended recipient(s) and may contain confidential 
>information. Any unauthorized review, use, disclosure, or distribution is 



>prohibited. If you are not the intended recipient, please contact the 
>sender by reply e-mail and destroy all copies of the original message. 
> 

> 
> 
> 
> 
> 
>On 4/18/12 1:54 PM, "Vargas, Rodney Joaquin" <rvargas@ad.unc.edu> wrote: 
> 
>>Dear Deborah, 
>> 
>>1 hope you are doing fine! I am not sure you remember me, but here I am 
>>again. 
>> 
>>Are you still the person in charge of creating courses for the Department 
>>of African and Afro American Studies? 
>>If you are, I have a couple of summer programs where I need your help 
>>once 
>>again. As you recall, the department needs to create the courses and then 
>>our office will register the students. 
>> 
>>The courses are: 
>> 
>>1- UNC in Venezuela: 
>>AFAM 190 [] AFAM Seminar [] Venezuela - History and Culture <3 credits> 
>>Prof Joseph Jordan 
>> 
>>2- UNC in Senegal: 
>>WOLO 401 Elementary Wolof <3 credits> Prof Mamarame Seck 
>>WOL© 403 Intermediate Wolof <3 credits> Prof 
>>Marnarame Seck 
>>AFRI 190 002: Topics in African Studies: Senegalese Society and Culture 
>> <3 credits> Prof Marnarame Seck 

>> 
>>Please let me know if you have any questions. 
>> 
>>All the best, 
>> 
>>Rodney 
>> 

>>Rodney J. Vargas 
>>Latin America, Africa and the Middle East Programs Director 
>>Study Abroad Office 
>>2016 FEDEX Global Education Center 
>>301 Pittsboro Street 
>>University of North Carolina at Chapel Hill 
>>Chapel Hill 
>>NC 27599-3130 
>>USA 

>>Tel: + 1 919 962 7002 Fax: + 1 919 962 2262 
>>WWW: http://studyabroad.unc.edu <http://studyabroad.unc.edu/> 

>> 
>>Confidentiality Notice: This e-mail message, including attachments, is 
>>for the sole use of the intended recipient(s) and may contain 
>>confidential 
>>information. Any unauthorized review, use, disclosure, or distribution 
>>is 
>>prohibited. If you are not the intended recipient, please contact the 
>>sender by reply e-mail and destroy all copies of the original message. 
>> 
>> 
>> 
>> 
>> 
>> 
>> 

>> 
> 



From: 

Sent: 

To: 

Subject: 

SaNe, Eunice N <eunice@emaiLunc.edu~ 

Wednesday, April 18, 2012 4:42 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

FW: Who do I contact about...? 

From: Buell, Agatha [abuell@email.unc.edu] 

Sent: Friday, January 20, 2012 5:00 PM 
To: Department listserv 
C¢: Brown, Tonisha; Hiller, Haeran 
Subject: [afriafam] Who do I contact about...? 

Dear All, 

Thank you so much for the nice send off on Wednesday at the Faculty meeting. It has been great working with all of you - so great in fact, that I will be doing some 

part time work for the departments until the next Business Officer is hired...! But it’s only part-time, so I will not be doing all that I have done in the past. Here is a 

brief cheat sheet about who to contact with questions and issues as they arise during our transition to a new Business Officer: 

Contact Haeran about: reimbursements, travel arrangements/reimbursements, grant proposals, contract/grant questions, Infoporte financial reports, startup 

funds, professorship funds 

Contact,Agatha about: human resources, payroll, Continuing Ed payments, one time payments, hiring undergraduates!work-study students, effort reporting, 

Faculty Reviews, Research & Study Leave, post-docs, visas, direct deposits for payroll, maternity and other leave, adjunct appointments, buyouts, all payroll 

related issues 

Contact Travis/Eunice/Walter about: anything else! 

I will generally be at UNC on Tuesdays and Thursdays, but (as always) will respond best to emails. 

Take care, 

Agatha 

Agatha Buell 

Business Officer 

Depm-lanent of Public Policy 

217 Abemethy Hall, CB #3435 

Department of Africma & ,aA’ro-Americm~ Studies 

109 Battle Hall, CB #3395 

University of North Ca~rolina 

Chapel Hill, NC 27599 

p. 919.962.2788 

f. 919.962.5824 

You are currently subscribed to afriathm as: eunice(a)email.uac.edu. 

(It may be necessmy to cut and paste the above URL if the line is broken) 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Hall, PeW A <HALLPA@EMAIL.UNC.EDU> 

Thursday, April 19, 2012 1:37 PM 

SaNe, Eunice N <eunice@email.tmc.edtv> 

Nzongola-Ntalaja, Georges <nzongola@email.unc.edu>; Pier, David <dpier@email.unc.edu>; Mutima, Sinamenye A 
<~smulima@emaAl.unc.edt~>; McMilla~ Tim <-~ml@emaAl.unc.edu:>; Regestel; Charlene B <:regester@email.unc.edtc, 

Plmining mid FaculF Committee Report 

Fina1 Committee Report.docx; Final Report Appendix.docx 

Dear Eunice 

Please find attached the report (and appendix) of the Planning and Faculty Committee 

Sincerely 

Perry 



DEPARTMENT OF AFRICAN AND AFRO-AMERICAN STUDIES 

PLANNING AND FACULTY COMMITTEE 

REPORT TO THE FACULTY 

April 19, 2012 

Members: Timothy McMillan, Alphonse Mutima, David Pier, Charlene Regester 

Co-Chairs: Perry Hall, Georges Nzongola-Ntalaj a 

Committee Charge 

The committee’s charges include preparation of a two-part self-assessment report focusing on a) 

the formation and development of the department and b) a current profile of faculty research and 

teaching interests. Based on this assessment the committee is charged to eventually recommend 

two new areas of intellectual focus reflecting Department needs in the 21 st Century. These areas, 

along with the revised curriculum, will inform the committee as it then develops a hiring plan for 

the next four years. As searches are developed in accordance with this plan the committee is also 

charged to craft job advertisements in consultation with the Chair. 

Current Activities 

Since its inception in January, 2012, the Planning and Faculty Committee has worked on the two 

components of its first charge: 1) documenting the formation and development of the department 

- essentially a history - and 2) developing a current profile of faculty- teaching and research 

interests. Regarding the first task, preliminary review and assembly of available documents 

suggests that our Department’s evolution does indeed comprise a compelling history which 

deserves telling in proper relief for what it will contribute to our understanding of who and where 

we are, institutionally and in relation to the broader communities. That work is ongoing and will 

continue until a useful document giving that story justice can be produced. Regarding the second 

component, a preliminary profile of current faculty teaching (and research) interests is 

summarized below, based on courses taught, research and information from past assessments, 

and the recent intervie~vs conducted by the chair. 

Departmental Profile 

These sources suggest that our current faculty profile reflects the new name the Academic 

Affairs Committee has recommended for our department (The Department of African, African- 

American, and Diaspora Studies) although some areas are currently under-, and perhaps over-, 

represented. Moreover, based on faculty’s expressed interests in recent interviews regarding 

future course development, the trend toward merging and cross-fertilization of the components, 



and further blending of the barriers and boundaries among them, will continue. Another point to 

note is that, while our department’s teaching and research have been formally bifurcated by 

concentration between Africanists and African-Americanists, at least three faculty - Caldwell, 

Sahle, and Rucker - are globalidiasporic, with respect to their teaching and scholarship, while 

they also cross the putative boundaries between the two concentrations. Two other colleagues 

(McMillan and Pier) also cross boundaries in some aspects of their work. Another Afficanist 

(Lambert) has proposed at least one course that would involve a diasporic ("Black Atlantic") 

framework. 

The 19 tenure-track and full-time fixed term faculty include Africanists, (9), African- 

Americanists (7) and GlobaliDiasporists (3). (2 of the 3 GlobaliDiasporists are "officially" 

classified as Affican-Americanists and the third "Africanist"). Areas of focus among Africanists 

include Political Science/Political Economy (3), Language/Literature (2), Anthropology (2), 

Music (1) and Cultural Production (1). Among African Americanists, the strength is in history 

(3), followed by Cultural Production (2) Anthropology (1) and Music (1). Those representing 

Diaspora scholarship and teaching focus on Anthropology (1), Political Economy (1), and 

Hi story (1)~ 

History 
Political Economy 
Anthropology 

African 

]1 

34 

2(, 

African 
American 

0 
17 

Global/Disaporic 

]3 

TOTAL 

5 

4 

4 

Cultural 
Production 
Language 
Literature 
Music 
TOTAL 

]9 

2~ 

1~4 

2lo 

1~ 

]11 312 

1 
19 

Selassie 

Anderson, Hildebrand, Janken 

Rucker 

Lee, Nyang’oro, Nzongola, 

Sahle 

Boyd, Lambert 

McMillian 

Caldwell 

Boyd 
lo Hall, Regester 

11 Jordan 

12 Boyd should not be counted twice in the total 

13Seck, Mutima 
14 Pier 

is Pier (should not be counted twice in the total) 



Current Teaching Areas 

Based on current teaching practices and courses proposed in our recent process, the following 

tables (seen charts in appendix) are intended to reflect the areas of teaching we can conceivably 

cover with our current faculty, and (more important), areas we do not but cover nov,, but should 

plan to as we develop. 

Obviously decisions and judgments were made about the relevant parameters in preparing these 

tables. Each of the three areas was broken down in terms of (slightly different) historical 

periodizations. The other maj or parameter was "subj ect area/discipline," which used the 

designations of"History," "Political Science/Political Economy," "SocioiAnthropological" 

"Cultural Production," and "Language and Literature." While historical period may not be the 

best, and is certainly not the only, important parameter to consider (e.g., "Regions" in African 

Studies) in terms of course design, as distinct from the breadth of faculty research interests and 

projects, historical period is often a salient feature. There were also guesses, in some cases, 

regarding how/where to place individual faculty in this framework. 

The tables indicate important trends (see charts in appendix). First, that Political Economy is a 

significant weakness outside of African Studies, where it is a significant strength. In particular, 

the absence in the area of Political Economy/Political Science in the African American matrix of 

offerings is glaring, and constitutes one obvious area of need regarding future hiring, given the 

importance &that perspective. Second, language and literature is present also only in African 

Studies. Thus, if we were to emulate existing programs that balance social science and 

humanities, the lack of African American Studies offerings in literature may point to another gap 

in what may be considered a core area. (Literature and history were the very first fields through 

which African American Studies evolved.) In African American Studies, a decision of academic 

politi cs with respect to the English department would be involved if we sought to become active 

in this area. That nexus might also require involve decisions regarding the role of adjunct 

faculty. 

More generally, the committee has considered ways of defining and prioritizing our needs and 

values as we consider our future development. In addition to seeking greater unity through more 

cross-ties between concentration, the committee also agreed that we can seek greater integration 

among disciplinary components ~vithin our Department; that is interdisciplinarity rather than 

multidisciplinary. Similarly, we also create greater departmental unity by intellectual activities 

and proj ects that are "transregional" with respect to both the Continent and the Diaspora. To that 

end we might favor scholars and candidates who reflected those values, although top notch 

scholars from ~vhat some have begun calling the "mono-disciplines,’’16 ~vill always be valued in 

searches and hires if they seem appropriate for our development. 

16 A term I heard often at the recent Northwestern University conference of biack studies Ph. D. programs. 

http://ch ronicle,com/a rticle/Black-Stud ies-Swaqgering/131533/ 



Overall, the disciplina~ areas specified in this analysis are based in part on the survey of "peer 

institution" programs in our field of study that was completed by David Pier. Belo~v are 

additional subj ect area/discipline categories that comprise the faculty and programs of some of 

these institutions that are not present in our program. We might also consider these and other 

areas as we grow and develop. Given the community engagement aspect of our field’s legacy, 

some consideration might be given to applied areas such as Public Health, Social Work, or 

Environmental Studies. 

Other Areas 

Religion Art/Art Histo~T Economics Philosophy Psychology 

Public Health Sociology Dance Education Environment 



TEACHING AREAS-AFRICAN STUDIES 

Subject area/Discipline 

Time Frame Historical Cultural Language and Literature Socio/Anthropological Political Economy 
Production/Music 

(Pre-colonial) African Music (Pier) 

20th Centu~7 

Current/Non 
Temporal/ 

Thematic 

History and 
Culture of 
Uganda. (Pier) 

Politics of Cultural 
iProduction in Africa, 

cultural production. 
(Sable) 

African History, 
Culture and 
Politics (Selassie) 

Film Production (Boyd) 

Analysis of African 
Music (Pier) 

Wolof iLanguage, 
Introduction Languages of 
Africa (Seck) 

Swahili and Lingagla 
language and culture 
(Mutima) 

Kiswahili and Society 
(Mutima) 

Healing and Health African 
ethnography and social 
history (Boyd). 

Senegalese Society and 
Culture (Seck). 

sexual health policies. 
(Boyd) 

Etlmography of Africa, 
West Africa, Political 
conflict. (Lambert) 

Kiswahili, Islam, and 
Christianity (Mutima) 

HIV/AIDS in Africa and 
the Diaspora, Christian 
popular culture (Boyd) 

gender, negritude, 
transnational migration, and 
West African politics.. 
(Lambert) 

Central Africa (Nzongola) 

African political economy 
Comparative Political Economy of 
Development (Sable) 

Comparative Political Economy of 
Development, Law and National 
Development, Africa in the Global 
System. (Nyang’oro) 

Africa in the Global System, 
Political iEconomy Southern 
African Regional Integration, (Lee) 

human rights and social justice 
movements; transitions to 
democracy. (Sahle) 

21 st Centuu Scramble for Africa. 
(Lee) 

Comparative Constitutional Law 
(Selassie) 

Eastern and Southern African 
Affairs. (Nyang’oro) 

Post-independence history, state 
building (Nzongola) 



TEACHING AREAS-AFRICAN AMERICAN STUDIES 

Time Frame 

Pre- 19th 
Century 

19th Century 

20th Century 

Current/Non 
Temporal/ 
Thematic 

iHistorical 
Colonial History 
(Anderson) 

Slave Culture and 
Resistance (Rucker) 

Subject area/Discipline 
Cultural iProduction/Music Language and Literature Political Economy 

Emancipation, 
Social/Political 
thought (Hildebrand) 

Social/Political 
Thought (Hildebrand, 
Janken) 

Blacks in North 
Carolina (McMillan) 

Music/Oral culture (Hall); 

Music/Oral culture (Hall); 
Cinema (Regester) 

20th century cultural history 
(Janken) 

Music: Jazz and Afro- 
American Art Music; (Pier) 

Socio/Anthropological 
iDiaspora History 

(Caldwell) 

Race and Health 
(Caldwell) 

Theorizing Race 
(McMillan) 

Cultural Production (Hall) 

Hip Hop and Popular Music 
(Pier) 

Religion (Hildebrand) 



TEACHING AREAS-DIASPORA STUDIES 

Subject area/Discipline 

Time Frame Cultural Production/Music Language and Literature Socio/Anthropological Political Economy 

Pre- 19th Race in Brazil (Caldwell) 
Century 

19a Century 

20tu CentuD7 

Current or 
Non-temporal/ 
Thematic 

African diaspora in the 
Americas, art and cultural 
politics social movements. 
(Jordan) 

Historical 

Slavery and the 
Atlantic Slave Trade 
(Rucker) 

Society and Culture in 
Ghana(Rucker) 

The Black Atlantic 
(Rncker) 

Music of the Caribbean; (Pier) 

African Diaspora in 
Ethnomusicological 
Perspective. (Pier) 

Race in Brazil, Afro-iLatin 
Studies; African diaspora 
studies (Caldwell) 

Intellectual Currents of the 

Black Atlantic (Lambert) 

Critical race studies 

(Caldwell) 

Black transnational 
feminisms, iHealth Policy: 
Cultural Perspectives 
(Caldwell) 

Migration and African- 
Diaspora formations, 
African and African - 
Diaspora Social 
Movemems (Sahle) 

globalization, Cities, 
governance, citizenship 
(Sahle) 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Joseph Jordan <jl]ordan@email.unc.edu;, 

Thursday, April 19, 2012 5:43 PM 

Sable, Eunice N <eunice@emaJl.unc.edu>; Caldwell, Kia L <klcaldwe@email.unc.eduv-; Rucker, Walter C <wrucker@emaJl.unc.edu> 

Sharing Study Abroad Course Outline 

VZStdAbrd2012Syll 190.doc 

Hello All -- I am sending you this cop?’ of the Sun~aer Program in Venezuela’s course outline. This year, as in the last program ~ve are focusing on intangible cultural heritage. I have 
structured it to correspond to our interests in diaspora and the larger political and cultural practices that have become important in how those spaces are understood or re-colonized. 

Since the dept is re-making itself in this area I wanted you to know (and comment if you have questions or observations) about the course content and methodology. 

Regards 
Joseph 

Joseph Jordan, Director 
Son)a Haynes Stone (;enter 
Universi~ o[" North Carolina at Chapel Hill 
(919) 962-�~001 
jfjordan@email unc edu 



AFAM 190 SYLLABUS 
Intangible Cultural Heritage in the African Diaspora 

Venezuelan Aspects of the African Diaspora Program 
African/African-American Studies Department 

Summer 2012 
Joseph Jordan (j fjordan@email.unc.edu) 

Class Meeting Times: Mon. 9am-12 noon; Fri. 9am-12 noon 

Course Description 
Intangible Cultural Heritage Project in the African Diaspora is an independent study course that 

will be part of the Venezuelan Aspects of the African Diaspora Project Study Abroad Program 
that will travel to the Badovento region of Venezuela from August 20-December 16, 2010. This 

independent study will (1) exanfine the significance of Afro-Venezuelan culture as a part of 

Venezuela’s larger cultural landscape, and; (2) provide a preliminary assay/survey of the elements 

of intangible cultural heritage (ICH) in Birongo and Curiepe, two Afro-Venezuelan communities 
situated in the Baflovento region of the country. These geographic sites have been generally 

neglected when considering the inventory of Venezuela’s intangible cultural heritage. 

Course Objectives 
The specific objectives of the course are to: 

(1) provide a practical introduction to the conceptual and the intellectual foundations of 
intangible cultural heritage; (2) provide opportunities for students participating in the 
study abroad to gain practical experience in recognizing and documenting elements of 
intangible cultural heritage while in the field; (3) interrogate the notion that some 
communities have values and legacies that may exist outside of mainstream ideas of what 
is valuable ~vhen it comes to national culture; and to (4) help students develop skills in 
assaying, surveying and documenting the various elements of intangible cultural heritage. 

Prerequisites 
Students will be expected to have completed one course in African American Studies, Latin 
American Studies, Latinaio Studies or a course in another interdisciplinau or disciplinary area 
above the introductory level. 

Course Requirements: Students are required to: 

(1) Participate actively in discussions and other learning activities that take place in the 
classroom and participate fully in field work and complete all assignments according to our 

schedule; 
(2) Read all materials assigned. Readings will serve as the basis for classroom discussions 

and field practice. All readings are to be completed prior to the class date listed on the 
course outline. At times additional readings not listed in the original syllabus may be 

assigned to help clarify classroom discussions or to prepare for work in the field; 

(3)All students are required to complete a final research/documentation paper based on their field 

observations and to take the final exam. 

Criteria for Evaluation and Grading 
Students will be assessed on (1) your level of preparation for daily discussions and fieldwork; (2) 

the quality of written work both for in-class as well as field assignments; and (3) daily 

participation in classroom discussion and fieldwork. 
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During the term all students will complete: a documentation report on one of the sites of the 
program and make an oral presentation on their report; In-Class Essay assignments; and the final. 
Final grades are calculated using the following formula: Exercises/Daily assignments - 50%; 
documentation report - 25%; Final Exam - 25%. 

Course Readings 
All course readings have been selected from a variety of texts, ngo and government sources, 
journals and on-line sources. The list below has been compiled from sources readily available in 
the U.S. These should be downloaded and archived for your personal use before traveling to 
Venezuela. Additional readings will be added during the archival and literature review periods of 
the Venezuela trip. 

Readings 

Noriko Aikawa. An Historical Overview of the Preparation of the UNESCO International 

Convention for the Safeguarding of the Intangible Cultural Heritage. Museum. Vol. 56. No. 1-2. 

2004. pp. 137-149. 

Mohammed iBedj aoui. The Convention for the Safeguarding of the Intangible Cultural Heritage: 
the Legal Framework and Universally Recognized Principles. Museum. Vol. 56. No. 1-2.2004. 

pp. 150-155. 

Janet iBlake. The International Legal Framework for the Safeguarding and Promotion of 
Languages. Museum. Vol. 60. No. 3. 2008. pp. 14-25. 

Reinaldo Bolivar. Afro-Venezuelan iDay. Speech in the National Assembly of the Bolivarian 
Republic of Venezuela, Caracas, April 7, 2009. 
http://www.radiomundial.com.ve@vke/noticia.php?24187 

Bolivarian Republic of Venezuela. Ratified Conventions on Cultural Heritage. 
http://p~rta~.tmesc~.~rg/~a/c~nventi~ns-by~c~untry.asp?~anguage=E&typec~nv=~&c~ntr=VE 

Bolivarian Republic of Venezuela. Properties inscribed on the World Heritage List. 
http:iiwhc.unesco.orgienistatespartiesiVE 

Development Strengthening of Birongo’s Community. Proj ect No. VE-M 1010: Inter-American 
Development Bank. 2009. http://www.iadb.org/projects/project.cfm?id=VE-iM 1010&lang=en 

Hafstein, Vladimir. The Making of Intangible Cultural Heritage: Tradition and Authenticity, 
Community and Humanity. Dissertation. Scandinavian Studies. University of California- 
Berkeley. 2004. 

La Cultura es el Pueblo: Venezuela’s Invesmaent in Culture and the Arts. 
http:iiwww.rethinkvenezuela.comidownloadsicultura.htm 

Karen Lafkins. Endangered Site: Port City of Coro, Venezuela. Smithsonian Magazine. March 
2009~ http ://www.smith sonianmag.co m/travel/Endangered-Cultural-Treasure s-Port-City-of-Coro- 
Venezuela.html. 

Katharyne Mitchell. Memo~ and Spectacle: The Politicization of Art, and the Aestheticization of 
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Politics. Urban Geography.Vol. 24. No. 5. 2003. pp. 442-459. 

Dawson Munjeri. Tangible and Intangible Heritage: From Difference to Convergence. Museum. 
Vol. 56. No. 1-2.2004. pp. 12-20. 

Nadezhda Dimitrova Savova. Heritage Kinaesthetics: Local Constructivism and UNESCO’s 
Intangible-Tangible Politics at a Favela Museum. Anthropological Quarterly, Vol. 82, No. 2. 
2009. pp. 547-586. 

Organization of American States. The Role that Culture Plays in Social Development and Economic 
Integration in Our Hemisphere. August 18, 2004. Mexico City, Mexico 

Margarita Sanchez. Best Practices in Afro-Latin Community Development: Lessons from a pilot 
Proj ect on the Atlantic Coast of Honduras and Guatemala. Inter-American Development Bank. 
http://www.iadb.org/sds/doc/soc-sanchezmargaritai.pdf 

Stockholm Intergovernmental Conference on Cultural Policies for Development. A Short History 
of UNESCO’s Culture and Development Agenda. http://portal.unesco.org/culture/en/ev.php- 
URL ID=35397&URL DO=DO TOPIC&URL SECTION=201.html 

Ma~ia Ismenia Toledo. iManagement and Prevention of Risks to the Cultural Heritage: Case of 
Venezuela. ICOM Venezuelan National Committee. Venezuela. 2000 

Wire van Zanten. Constructing New Temfinology for Intangible Cultural Heritage. Museum. Vol. 
56. No. 1-2.2004. pp. 36-44. 

UNESCO. Convention for the Safeguarding of the Intangible Cultural Heritage, Paris, 32nd 
Session. 17 October 2003. 

UNESCO. Universal Declaration on Cultural Diversity. Adopted by the 31st Session of 
UNESCO’s General Conference. Paris. 2 November 2001. 

Report of the World Commission on Culture and Development. Our Creative Diversity. (Javier 

Pdrez de Cudllar, Lourdes Arizpe, Yoro K. Fall, Kurt Furgler, Celso Furtado, Niki Goulandris, 
Keith Griffin, Mahbub ul Haq, Elizabeth Jelin, Angeline Kamba, Ole-Henrik Magga, Nikita 

Mikhalkov, Chie Nakane, Leila Takla).Culture, Development and Society Series. 1997. 

Schedule of Course Content 

(1) Week I Course Introduction - Understanding Intangible Cultural Heritage 

UNESCO. Convention for the Safeguarding of the Intangible Cultural 
Heritage, Paris, 32nd Session. 17 October 2003. 

UNESCO. Universal Declaration on Cultural Diversity. Adopted by the 
31st Session of UNESCO’s General Conference. Paris. 2 November 
2001. 

Stockholm Intergovernmental Conference on Cultural Policies for 
Development. A Short History of UNESCO’s Culture and Development 



{PAGE } 

(2) Week 2 

Agenda. http ://portal.unesco.org/culmre/en/ev.php- 
URL ID=35397&URL DO=DO TOPIC&URL SECTION=201.html 

Report of the World Commission on Culture and Development. Our 

Creative Diversi~’.Culture, Development and SocieU Series. 1997. 

Course Introduction - Understanding Intangible Cultural Heritage 

(3) Week 3 

Organization of American States. The Role that Culture Plays in 

Social Development and Economic Integration in Our Hemisphere, 
August 18, 2004. Mexico City, Mexico. 

Noriko Aikawa. An Historical Overview of the Preparation of the 

UNESCO International Convention for the Safeguarding of the 

hltangible Cultural Heritage. Museum. Vol. 56. No. 1-2.2004. pp. 137- 

149. 

Mohammed Bedj aoui. The Convention for the Safeguarding of the 
Intangible Cultural Heritage: the Legal Framework and Universally 
Recognized Principles. Museum. Vol. 56. No. 1-2.2004. pp. 150-155. 

*Field observation, workshop and documentation - Curiepe 
*San Juan Festival - Curiepe 
*Collating and Compiling Observations 

** In-Class Exercise 1 

A Review of the Evolution of ICH Practices and the Controversies 

Katharyne iMitchell. Memory and Spectacle: The iPoliticization of Art, 
and the Aestheticization of Politics. Urban Geography.Vol. 24. No. 5. 
2003. pp. 442-459. 

Dawson Munjeri. Tangible and Intangible Heritage: From Difference to 
Convergence. Museum. Vol. 56. No. 1-2.2004. pp. 12-20. 

Nadezhda Dimitrova Savova. Heritage iKinaesthetics: Local 
Constmctivism and UNESCO’s Intangible-Tangible Politics at a Favela 
Museum. Anthropological Quarterly, Vol. 82, No. 2.2009. pp. 547-586. 

Wim van Zanten. Constructing New Terminology for Intangible Cukural 
Heritage. iMuseum Vol. 56. No. 1-2.2004. pp. 36-44. 

*Field observation, workshop and documentation - 

Hacienda La Ceiba - Afro-Venezuelan Artisanal Cocoa Cultivation 
*Collating and Compiling Observations 



{PAGE } 

(4) 

(6) 

Week 4 

Week 5 

Week 6 

Venezuela and ICH 

Maria Ismenia Toledo. Management and Prevention of Risks to the 
Cultural Heritage: Case of Venezuela. ICOM Venezuelan National 
Co:mmittee. Venezuela. 2000 

La Cultura es e! Pueblo: Venezuela’s Investment in Culture and the Arts. 
http:iiwww.rethinkvenezuela.comidownloadsicultura.htm 

Karen iLarkins. Endangered Site: Port City of Coro, Venezuela. 
Smi~hsonian Magazine. March 2009. 
http:/Awv~v.smithsonianmag.com/travel/Endangered-Cultural-Treasures- 
Port-City-of-Coro-Venezuela.html. 

*Field observation, Wetlands Environmental Project - La Pergola 
*Collating and Compiling Observations 

**IN Class Exercise 2 

Assessing ICH in Action 

Reinaldo Bolivar. Afro-Venezuelan Day. Speech in the National 
Assembly of the Bolivarian Republic of Venezuela, Caracas, April 7, 
2009. http:iiwww.radiomundial.com.veiyvkeinoticia.php?24187 

Bolivarian Republic of Venezuela. Ratified Conventions on Cultural 
Heritage. 

Bolivarian Republic of Venezuela. Properties inscribed on the World 
Heritage List. http://whc.unesco.org/en/statesparties/VE 

Development Strengthening of Birongo’s Community. Project No. VE- 
M1010: Inter-American Development Bank. 2009. 
http:iiwww.iadb, orgiproj ectsiproj ect.cfm?id=VE-M 1010&lang=en 

*Field observation and documentation - San Juan 
*Collating and Compiling Observations 

Research Reports - Oral iPresentations 

*FINAL EXAM 



From: 

Sent: 

To: 

Subject: 

Attach: 

Caldwell, ILia L <klcaldwe@emaJl.unc.edu> 

Friday, April 20, 2012 10:07 AM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

RE: Chair’s re~rt- your committee 

IntellectualDiaJoguesReport April2012.docx 

Dear Eunice, 
I am sending the report with this message. 

Best, 
Kia 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 

Phone: 9J.9-962-8225 
Fax: 919-962-2694 
klcaldwe@emaiL unc~edu 
http://afriafam.unc.edu/ 

From: Sahle, Eunice N 
Sent: Friday, April 20, 20.t2 9:34 AM 

To: Caldwell, Kia L 
Subject: Chair’s report - your committee 

Dear Kia, 

Kindly send me a copy of the report you presented yesterday concerning the work of your Committee. I already have details of the Colloquium but I need to have the other 
items to include in a report I am preparing for the Dean’s office. 

Best wishes, 
Eunice 



Intellectual Dialogues and institutional Linkages Committee 

Department of African & Afro-American Studies 

UNC-Chapel Hill 

Report of Activities 

Spring 2012 

Submitted by Kia Lilly Caldwell, Committee Chair 

The Intellectual Dialogues and Institutional Linkages Committee was convened in the spring 2012 and 

held meetings in February and March 2012. Members of the committee organized the department’s 

faculty colloquium series, which began in the fall 2010 under the leadership of Professor Mamarame 

Seck with assistance from Professor Kia Lilly Caldwell. During the spring 2012, three faculty colloquium 

presentations were given by Professor David Pier, a faculty member in the department; Professor 

Jeremy Gould, a faculty member at the University of Jyvaskyla (Finland); and Professor Rebecka 

Rutledge Fisher, a faculty member in English and Comparative Literature at UNC-Chapel Hill (please see 

attached document for detailed information on these presentations). 

The committee has organized three presentations for the fall 2012. These presentations will be given 

by: Professor Walter Rucker, a faculty member in the department; Professor Arturo Escobar, a faculty 

member in the anthropology department at UNC-Chapel Hill, and Nadia El Shawaari from Duke 

University. 

Committee members will compile a 1-2 page document highlighting the achievements of department 

faculty and majors during the spring 2012. This document will be available at the department’s 

commencement ceremony. 

This spring the committee selected a name for the department’s annual lecture, which will be given for 

the first time in the spring 2013. The name selected by the committee is the Dunbar-Stone Memorial 

Lecture. This name was chosen in honor of Professors Roberta Ann Dunbar and Sonja Haynes Stone, 

two founding faculty and leaders in the department. The committee decided to place Professor 

Dunbar’s name first to avoid possible confusion with the Stone Center’s annual Stone Memorial Lecture. 

Plans for Fall 2012 
In the fall 2012, the committee will hold discussions with departmental faculty who lead study abroad 

programs. Currently, five study abroad programs are either under the leadership of the department or 

affiliated with it. These programs take place in the following locations: Capetown, South Africa; Durban, 

South Africa; Ghana; Senegal; and Venezuela. The discussion of study abroad in the fall will focus on 

ways to create long-term sustainability for these programs, particularly with respect to staffing and 

student participation. 

As part of our institutional linkages focus, the committee will also develop plans to encourage 

interaction between our faculty and faculty from Duke’s African and African American Studies 

department in the fall 2012. 



Report on Spring 2012 Colloquium Series 

Submitted by Kia Lilly Caldwell, Chair, intellectual Dialogues and Institutional Linkages Committee 

During the spring 2012, the Intellectual Dialogues and Institutional Linkages Committee organized three 

presentations from faculty at UNC-Chapel and one visiting faculty member. This colloquium series 

began in the fall 2010 under the leadership of Professor Mamarame Seck, with assistance from 

Professor Kia Lilly Caldwell. Listed below is information on the presentations given during the spring 

2012 colloquium series: 

Attendance 

David Pier’s presentation - 12 attendees 

Jeremy Gould’s presentation - 14 attendees 

Rebecka Rutledge-Fisher’s presentation - 13 attendees 

Presentation Information 

David Pier, "Musical Style and Language Ideology in a Ugandan Proletarian Pop Genre" 

Thursday, February 23, 2012 

3:30-4:40 pm 

Hyde Hall, Incubator Room (2nd Floor) 

Abstract 

Kadongo kamu is a music that gives voice to the concerns o‘f Ugandan lower classes, ‘from smallholding 

.farmers, to slum-dwelling day laborers, to underpaid schoolteachers. In its gritty r-ealism about the lives 

o‘f the poor, it stands apart‘from contemporary pop genres on radio and television that embrace 

globalized ‘fantasies o‘f consumer capitalism and the prosperity gospel. In this talk, I show how poetry and 

musical style combine in kadongo kamu to‘foster an awareness o‘f "deep" vernacular language around 

which a resistant-at time nativist-proletarian identity may be constructed. 

Jeremy Gould University of Jyvaskyla (Finland), "Law, Politics, and the Paradoxes of Post Colonial 

Liberalism in Zambia" 

Thursday, March 1, 2012 

3:30-4:40 pm 



Global Education Center (4th Floor) 

Abstract 

The vestiges of colonial legality-characterized by a paradoxical admixture of liberalism and executive 

exceptionalism-live on in contemporary African law and the politics in frames. The modern constitution 

of Zambia, for example, retains crucial sections of the late colonial constitution of Northern Rhodesia 

(as Zambia was previously known). Significantly, the power to declare a state of emergency- the 

schmittian hallmark of sovereignty-that allowed the colonial Governor to freeze legal constraints on his 

mandate was transferred intact to the postcolonial President. This talk interrogates some of the 

continuities and ruptures binding postcolonial to colonial law in order to problematize the 

interconnection of presidentiafism and liberalism in postcolonial African politics. The presentation 

examines the evidence and outcomes of two parallel "abuse of public office" trials of the late Frederick 

Chiluba, Zambia’s second president, in search of an understanding of postcolonial government that 

resists the neoliberal juxtaposition of h uman righ ts against sovereign 

Jeremy Gould, an anthropologist by training, is professor of Development and International Cooperation 

at the University of Jyvaskyla (Finland). He has studied and published about Zambia for 25 years. He is 

currently completing a book with the working title of Postcolonialjurlsprudence. Political legality and 

popular politics in Zambia’s Third Republic. His recent publications also include an edited volume about 

the politics of aid, The New Conditionality (Zed 2005), to which he also contributed an essay on 

Tanzania’s first Poverty Reduction Strategy Paper. 

Rebecka Rutledge Fisher (English and Comparative Literature, UNC-Chapel Hill), "The Poetics of Black 

Being: Metaphor, Desire, and Doing" 

Thursday, March 29, 2012 

4:00-5:30 pm 

Global Education Center, Room 1009 

Abstract 

African American literary metaphors have long demonstrated a penchant for voicing being or 

consciousness, and thus they have consistently participated in a genealogy of African American and, 

more broadly, Western philosophical thought whose historiography largely excludes them. These might 

be such metaphors as "I’ll make me a world," which James Weldon Johnson uses in his 1927 poem, "The 

Creation."Johnson’s metaphor carries at least two senses: in the first sense, the poet indicates an 

intention of creating a world around him or her; in the second sense, the poet collapses the distinction 



between selj~ and world by articulating his/her intention to remake him/hersel‘f as a world, as a viable 

sphere o.f habitation .for the spirit, soul, and mind. Philosophical metaphors are said to accomplish this 

world-making process through such modes as resemblance, deviance, and analogy. In my talk, I will 

‘focus on those modes that are described as epistemologica! and ontological, those that, like Johnson’s 

metaphor, are specifically concerned with the nature and meaning o‘f being, the possibilities and desire 

inherent to notions o‘f ‘freedom, and the agency required to actualize concepts and radical, visionary 

intentions. 



Fl’om: 

Sent: 

To: 

Subject: 

Rucker, Walter C <wmcker@email.unc.edn> 

Friday, April 20, 2012 10:12 AM 

Seck, Mamarame <mseck@email.unc.edu> 

SaNe, Eunice N <eunice@email.nnc.edu-~; Janken, Kenneth R <krjm~ken@email.unc.edu> 

Tentative Schedule for Afric~ Languages, Spring 2013 

Dear Mamarame, 

As I mentioned briefly yesterday before the meeting, I need your advice regarding the Spring 2013 schedule for the African language courses. The challenge that I 

face is that the Registrar’s Office has imposed a fairly strict quota on the percentage of courses taught during the "Prime Time" hours (defined as 9a-lp). For 2012- 

13, no more than 40% of courses numbered 700 and below in each department can be scheduled between 9a-lp (and no more than 20% can be taught between 9a- 

lp on Tuesdays/Thursdays). At present, we are one course over the 40% quota for the African languages (with 10 total courses, that means we have 4 prime time 

slots for African languages; the tentative schedule below has 5 courses in the prime time slot). That might be okay under normal circumstances, but I anticipate 

that we will be at least two courses over the quota between our AFAM and AFRI courses as well. 

So, I am sending the tentative schedule for the African language courses to you so that we can work together on creating a schedule that is not over the quota set 

by the Registrar’s Office while fulfilling the vision you have for the program. I would like to submit a tentative schedule for all departmental courses to Eunice and 

Kenneth no later than Friday of next week. In providing suggestions for the schedule, please keep in mind that I am trying to limit the number of courses each 

faculty member--no matter their rank--teaches in the prime time hours to no more than one. This was strictly adhered to in the initial Fall 2012 schedule and this 

explains, for example, why Alassane’ s section of Wolof 401 will be taught at the 8-8:50a slot. Otherwise, we risk a situation in which a fixed-term faculty member 

could have a more favorable schedule than a full professor or a senior lecturer. I mention this given Alassane’ s recent request to move his time slot from 8-8:50a 

to 10-10:50a for Fall 2012. 

Here is the schedule. Again, thank you in advance for your help. 

African Language COURSES: SPRING 2013 

Swah 25 Kiswahili 2 Lisanza 8-8:50a 

402 
MWF 

Swah 25 Kiswahili 2 Lisanza 9-9:50a 

402 
MWF 

Swah 25 Kiswahili 2 Lisanza 2-2:50p 

4O2 
MWF 

Swah 25 Kiswahili 4 Mutima 9-9:50a 

404 MWF 

Swah 25 Kiswahili 4 Mutima 2-2:50p 

404 MWF 

Swah 15 Kiswahili 6 Mutima 5-5:50p 

406 MWF 

Wolo 25 Wolof 2 Fall MWF 8-8:50a 

402 

Wolo 20 Wolof 4 Seck MWF 9-9:50a 

Lgla 15 Lingala 2 Mutima MWF 10- 

402 10:50a 

Lgl a 

404 15 Lingala 4 Fhunsu MWF 9-9:50a 

Best, 

Walter 



From: 

Sent: 

To: 

Subject: 

Attach: 

Janken, Kenneth R <krjanken@email.unc.edu~ 

Friday, April 20, 2012 12:23 PM 

Sanie, Eunice N <eunice@email.nnc.edtr~ 

Ghana summer abroad 

Ghana Study Abroad Preliminau Proposg~ and Syllabus.pdf; UNC Ghana Study Abroad Ralionale Rucker.pdf 

Dear Eunice, 

At our last academic affairs committee meeting, we approved the proposal for a summer abroad program in Ghana. I am attaching to this email tlae documents 

submitted to us for our consideration. 

Sincerely, 

Kenneth 

Kenneth R. Ja~ken 

Proi~ssor of Afro-Amefica~ Studies 
Dep~ment of Afi-ican and Aflo-~eficmi Studies 

109 BaSle Hall, CB# 3395 

Umve~i~~ ofNoN~ Cmolina 
Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 
Click on a li~ for info~ation a~ut my publications: 

h~p:/7~vw.umass.ed~hm~ p~ s~spr 9Tim~ken.html 

http://nncpress.unc.edW~ok~¢T- 8059.niml 

http:/i undpresa.nd.edt ibook/P00780 

http:/i undpresa.nd.edt ibook/P00723 



From: 

To: 

Subject: 

Date: 

Attachments: 

Rucker, Walter C 

]anken. Kenneth R 

Ghana Study Abroad Preliminary Proposal and Syllabus 

Sunday, April 01, 2012 5:14:21 PM 

AFRI 190 Ghana Society & Culture Summer 2013 Study Abroad~doc 
Ghana Study Abroad Outline Revised.doc× 

Dear Kenneth, 

As mentioned, I have attached the Ghana program preliminary proposal/outline and AFRI 190 

syllabus to this email. In short, this six-week program will be divided into two three-week courses: 

AFRI 190 "Ghanaian Society, History, and Culture" taught by me and AFRI 522 "Labor, Gender, and 

Informal Economies" to be taught by Dr. Akosua Darkwah--a professor of Sociology at the 

University of Ghana-Legon. Each course will have in excess of 54 contact hours (see the attached 

outline) inclusive of lectures, exams, guided site visits (afternoons and weekends), and weekly 

evening discussions. In addition to UNC, students from NC State and NCCU will be the target 

recruitment pool. A minimum GPA of 2.7 will be required and students have to be sophomores and 

above to be eligible for the program. 

Per a prior conversation, Eunice would like the approval process to have two steps: 1) the 

Academic Affairs Committee (AAC) should discuss and consider the preliminary proposal; and, 2) if 

the AAC approves it, the Chair would then consider the preliminary proposal without sending it to 

the full faculty for a vote. You can discuss this with Eunice if you want further clarifications. 

Here is one potential complication. I do not have a syllabus for AFRI 522 as it is currently being 

developed by Dr. Darkwah. The AAC can decide to table the decision on the preliminary proposal 

until Fall 2012, but that will effectively kill the Summer 2013 program. Rodney Vargas in the Study 

Abroad Office will need to complete and submit the final proposal to two faculty committees by 

early Fall 2012 and he cannot proceed without the Department’s approval. If either he starts 

writing the proposal late or submits it to the faculty committees late, the approvals up the chain 

will be delayed and student recruitment for the program will not likely begin until early Spring 

2013. If recruitment begins that late (and we need a minimum of 12 students), the program will 

not take off. 

Ahead of any potential meeting of the AAC over this preliminary proposal, is there anything else 

you suggest I should provide in order to expedite the process? Let me know when you can and I will 

do my best to comply. 

Best, 

Walter 

Walte~ ~uc!~e~" 

Associate Pro~esso~ ~ Associate CLair 

A~fican ~ A~ro-Alnefican Stuches 

~C-Chapel Hill 
107 ~attle Hall 





AFRI 190: GHANA SOCIETY, CULTURE, & HISTORY 

Summer 2013 Ghana Study Abroad 

Dr. Walter Rucker, Instructor and Resident Director 

OVERVIEW: 
This course is a chronological and interdisciplinary examination of the cultures, societies and history of 
Ghana, West Africa. Emphasized in this course will be the various forces which have converged to shape 
the lives of West African peoples, with particular focus on Ghana. In addition, this course offers unique 
opportunities to critically examine conflicts and struggles arising from West Africa’s role in the slave 
trade and its post-colonial condition. The course will explore the comparative relationship between the 
events and conditions of West Africa on the one hand, with those of the rest of the Africana world on the 
other. In this process of detailing the connections and relationships evident throughout the African 
Diaspora, this course will also allow for an appreciation of the unique conditions, institutions and actors 
in Ghana’s past and present. 

REQUIRED TEXTS: 
Each student is required to purchase three books plus the Course iPacket. All course materials should be 

purchased before departure: 

Saidiya Hartman, Lose Your Mother: A Joutvey Along the Atlantic Slave Route 

Bayo Holsey, Routes of Remembrance: Refashioning the Slave Trade in Ghana 

David Birmingham, Kwame Nkrumah: t~bther Of African NatTonalism 

REQUIRED WORK: 
There will be a midterm (Week 2) and a final exam during the three-week term. Both exams will include 

essays, short answers, and term identification sections. Students will also write a five- to seven-page 
interpretive essay that will be due Week 3. In addition, there will be a map quiz (Week 1) and periodic 
readings quizzes. Details of these and other assignments will be forthcoming. For all written work 

students will be expected to write in a clear and organized manner. Also, students will need to 

demonstrate critical thinking and original perspectives in their work. 

Attendance is mandatory in this course for both classes and the scheduled site visits. Students are 
responsible for attending lectures and participating in class discussions. Attendance is critical because 
exam material will be drawn from lectures and there will be impromptu readings quizzes or assignments 
based on the readings that will, in part, determine the final course grade. Hence, attendance will impact 
your grade in this class. All students will be allowed a total of one excused or unexcused absence from 
class during the three-week session. For each additional absence, students ~vill have ten points per day 
deducted from their final course grade. Please note that no site visit can be excused and are mandatory 
aspects of the study abroad program. Take this policy seriously. 

GRADING: 
Map Quiz: 5% Interpretive iEssay: 25% 
Readings Quizzes: 5% Midterm : 25% 
Citizenship/Discussion: 15% Final Exam: 25% 
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GRADING RUBRIC: 
Exceptional: 100-93% =A 

92-90% = A- 
Very Good: 89-87% = B+ 

86-83% = B 
82-80% = B- 

SatisfactolT: 79-77% = C+ 
76-73% = C 

72-68% = C- 

Insufficient: 67-63% = D 
Failing: 62-0% = F 

STUDENT CONDUCT: 
Students are expected to be fanfiliar with, and to abide by, the guidelines in the UNC-Chapel Hill Honor 

Code (__h_t__t_p_]__i___h_o_!!_o_r_:___u_!!_c__:_~__d_u_) as well as the expectations listed in the "Expectations Contract". In addition 
students are not allowed to sleep, read newspapers, leave class early without permission, use cell phones 

(to text message, email, or talk), or hold off-topic conversations during the class sessions or site visits. I 
am highly intolerant of this sort of behavior. At the very minimum, your "citizenship" grade will be 

reduced. See the "Citizenship" section below for further details. 

Your citizenship grade will be determined by your ability to comply with the tern~s listed in the 
"Expectations Contact," this syllabus, the UNC-Chapel Hill Honor Code, and any verbal directions given 
to you by the Resident Director or course instructors. In addition, your ability to actively engage the host 
culture in a positive manner; to interact with fellow students, the RD, employees of the University of 
Ghana and the tour company, and others we encounter with respect; to be attentive and actively engaged 
during site visits and tours; and to serve as "cultural ambassadors" of the Department of African & Afro- 
American Studies, the Colleges of Arts & Sciences, and UNC will all play key roles in the final outcome 
of this part of your course grade. 

In addition, any form of academic dishonesty or misconduct (e.g., cheating, plagiarism, unauthorized 
copying or collaboration, forging signatures on class rosters, etc.) will be directed to the UNC-Chapel Hill 
Undergraduate Honor Court and the Undergraduate Attorney General. Students found in violation of the 
UNC-Chapel Hill Honor Code may receive a failing course grade and are subject to academic probation, 
suspension, or expulsion from UNC-Chapel Hill. 

UNC-Chapel Hill has had a student-administered honor system and judicial system for over 100 years. 
The system is the responsibility of students and is regulated and governed by them, but faculty share the 
responsibility. Questions about student responsibilities under the honor code should be directed to the 
instructor or the office of the Dean of Students. Another useful resource is the Instrument of Student 
Judicial Governance. This document, adopted by the Chancellor, the Faculty Council, and the Student 
Congress, contains all policies and procedures pertaining to the student honor system. Every student 
enrolled in this course is expected to fully participate and observe the honor code. Additional information 
abont the UNC-Chapel Hill Honor Code can be found at http:iihonor.unc.edu. 

All violations of local laws or the UNC Honor Code -25.0% per infraction 
Leaving the guest house/hotel overnight without permission -15.0% per infraction 
Consuming alcohol during a site visit/tour -15.0% per infraction 
Missing a mandatory site visit without permission -15.0% per infraction 
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Missing a mandatory meeting without permission 
Being inattentive during a site visit/tour 
Making excessive noise in the guest house/hotel 
Failing to heed verbal directions given by the RD 
Wearing overly revealing clothing 
Arriving 10+ minutes late for any event or meeting 
All other violations of the "Expectations Contract" 

- 10.0% per infraction 
-02.5% per infraction 
-02.5% per infraction 
-02.5% per infraction 
-02.5% per infraction 
-02.5% per infraction 
-02.5% per infraction 

CITIZENSHIP: 
Citizenship, as a major component of the final grade, is a set of expectations, behavioral norms, and 
classroom and site visit protocols agreed to by all students enrolled in this course. What follows is a non- 
e:~austive list of a few of these expectations, norms, and protocols: 

1. Attendance and active participation in the class and site visits are mandatory. Students not paying 

attention or falling in sleep will be called upon by the instructor to respond to questions or 

comment on a matter directly related to the lecture, discussion, or site visit. 

2. Students may not leave class early without prior permission from the instructor. Students who do 
leave early without prior permission will be marked as either "late" or "absent" for the day in the 

attendance records, depending on how much time was left in the class session. 

3. Students may not sleep in class or read newspapers, magazines, and other materials not directly 
related to the course material. Students caught sleeping will be held responsible for the entire 

class receiving impromptu class assignments or homework. 

4. Students may not use smartphones, cellphones, handheld gaming devices, tablets/iPads, 
headphones, laptops, or similar electronic devices during the class session unless specifically 
authorized by the instructor. 

5. Students may not engage in activities that disrupt either their classmates or the instructor. 

6. Students are required to use their University email account when inquiring about course materials 

and other items related to the class. Due to federal restrictions (FERPA), the instructor may not 
send details about student grades for assignments or the course to a non-University email account. 

7. Students may not record video or audio of class lectures, discussions, or other in-class activities 
unless specifically authorized by the instructor. 

8. Students arriving after attendance has been taken must inform the instructor of their arrival to 

avoid being marked absent for the day. In this case, students will still be marked as "late" for the 

class session. 
9. Assignments not uploaded or hand delivered to the instructor by posted due dates will not be 

accepted or graded. 
10. The only excused absences accepted for make-up exams and other work include absences for 

authorized University activities, religious observances required by the student’s faith, verified 

serious illness or inju~, and the death of an immediate family member. 

STUDENTS WITH DISABILITIES: 
Students who feel they may need accommodations based on the impact 
of a disability should contact me to discuss their needs. Please contact 
the Department for Disability Services at 919-962-8300 in SASB North 
Building, Suite 2126 to coordinate test or exam accommodations. Visit 
the internet address of this office at http://disabilityservices.unc.edu/for 
more information. 
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SCHEDULE OF LECTURES AND ASSIGNMENTS: 

WEEK ONE: "Pre-colonial History, Society, & Culture" 

Day 1: Introduction & Overview 
Deconsm~cting, Reconstructing, & Centering "Africa" 

Readings:     "Talking about ’Tribe,’" "Body Ritual among the Nacirema," & "Tarzan in the 
Classroom" [PACKET] 

Site Visits:    Accm City Tour, Osu Tour from 2p-4p 

Day 2: State Fom~ation & Decline in the Western Sudan: Ghana, Mall, & SonghW 
The Rise of the Asante Empire: Okomfo Anokye, Nana Osei Turn, & Asante Statecraft 

Readings:     "A Histou of West Africa" [PACKET] 
EVENING DISCUSSION from 4p-6p. 

Day 3: Religion, Culture, & Social Values in Ghana 
Readings: "Spiritualily, Gender, and Power in Asante Histou" [PACKET] 
Site Visits: National Museurn from 2p-4p 

Day 4: Pre-Colonial Labor, Cormnerce, and Econmny: Precursors to the Atlantic World 
Readings: "Selling Gold & Selling Captives" [PACKET] 

MAP QUIZ 

Day 5: I~HDTERM EXAM 

[Departure for Cape Coast/Elmina immediately following Nidterm] 

WEEK TWO: "Slavery, the Slave Trade, and the Gold Coast Diaspora" 

[Week-Ion g Excursion in Cape CoastiElmina for Leeturers and Site Visits; Satueday visit to 
~ k u m N a rio n a I P a r k; N o l e c tur e s/sitevi sit s s c h e d u ! e d fo r S u nday] 

Day 6: Contact and Commerce: The Portuguese & the Rise of the Atlantic World 
Readings:     "The African and European Slave Trades" 

[PACKET] 
Site Visit: Fort Amsterdam, Kormantse Village, and Anomabo, lp-4p. 

Day 7: Slavery & the Slave Trade from the Gold Coast:, European, & Western Henfispheric Perspectives 
Readings: Hartman, Lose Your Mother 
Site Visit: Elmina Castle, 2p-4p 

Day 8: "Commantee" and "Amina" Communities in the Americas: Gold Coast Connections in the Americas 
Readings: "The Coromantee" & "Daring Spirits to Lead Them Off’ [PACKET] 
Site Visit: Cape Coast Castle, 2p-4p 

Day 9: SANKOFA: Spiritual Returns, Memoiy, & History 
Video: "Sankofa" 
Readings: "Tourism in Ghana," "Study Abroad in Africa: Learning abom Race, Racis~rk and 

the Racial Legacy of America," & "Ghaua’s Uneasy Embrace of Slavery’s 
Diaspora" [PACKET] 

Site Visit: One Africa, 4p-6p [tour of the musemn and dimmer with Sistah Imhakus, an African 
Alnerican Expatriate and Heritage Tour Guide] 
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Day 10: Modem Discourses on Slavery in Ghana 

Readings:     Holsey, Routes qf Remembrance 

Invited Lecture: Ato AshulL Tour Guide at Ehnina Castle 
Site Visit:     Assin Manso (The Slave River), 2p-4p 

[W e eke n d E xcur si o n inKum a sii t h e n ear t oft h eA s a n t e E mpir e; S a tur d ay visit s t o t he 
P r e m p e hi I J u b fle e M u s e u m a n d v a r i o us C ~ a n Villa g e s; S u nday vi s it t oManh y i a R o y a l 

Palace and Obuasi ] 

WEEK THREE: "From Imperialism to the Post-colonial State" 

Day 11: British Imperialism in the Gold Coast 

Prempeh I, Nana Yaa Asanlewaa, & the Asante Struggle against Colonial Rule 

Readings: "Asanlehene Agyeman Prempeh I and British Colonization of Asante" & "Making 
Fante Culture" [PACKET] 

EVENING DISCUSSION from 4p-6p. 

Day 12: The Pan-African Moment: Du Bois, Garvey, and Padmore 
Readings:     "W.E.B. Du Bois and Revolutionary Pan-Africanism" & "Preambles for the 5a~ Pan 

African Congress" [PACKET] 
Site Visits: W.E.B. Du Bois Centre :for Pan-African Research & The George Padmore Librau, lp- 

5p. [Students are strongly urged to locale resources for their final papers]. 

Day 13: The Black Star Rises: Kwame Nkrmnah & the Ghanaian Independence Movement 
Readings: Birmingham, Kwame Nkrumah 
Site Visit: Kwame Nkrmnah Mausoleum, 2p-4p. 

Day 14: Post-Colonial Political Realities in Ghana and the Diaspora 
Readings:     "Toward a Pan-African Identity" [PACKET] 

DW 15: FINAL EXAM 
All Papers Due on Sunday at 6p 
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Dr. Walter Rucker, Associate Professor 

African & Afro-American Studies 

1. STRUCTL~E 

The UNC "Ghana Society & Culture" study abroad proposed by the Department of African & 

Afro-American Studies will be a six-week, biennial, summer session program to begin Summer 

2013 and to continue every odd year thereafter. The biennial structure will allow the program to 

function without competing directly with the short-term, summer Ghana study abroad currently 

offered at NC State. To maximize the potential recruiting pool for the UNC program, enrollment 

will be open to undergraduate and graduate students at UNC, NC State, and NCCU (Duke 

University already has an annual, six-week "Duke in Ghana" program). Between 16 and 24 

students would be the target size for each iteration of the UNC "Ghana Society & Culture" 

program. 

The program would be based for five ~veeks at the University" of Ghana-Legon (Legon), in 

addition to a week-long excursion in Cape Coast and Elmina. The academic component of the 

"Ghana Society & Culture" program will be divided into two three-week courses with 54 contact 

hours each (30 hours of lectures and exams, 6 hours of evening discussion, and a minimum of 18 

hours of guided site visits). The first course, AFRI 190: "Topics in African Studies, Ghanaian 

Society, History, and Culture," will be taught by me in classroom space provided at Legon. The 

course will focus on the slave trade, the creation of Black Atlantic identities and cultures, Pan- 

Africanism, African American and Caribbean expatriates in Ghana, and the modern diaspora of 

Ghanaians in the Atlantic World. AFRI 190 will be punctuated by a one-week excursion to Cape 

Coast and Elmina--locales essential in historical understandings of the transatlantic slave trade. 

The second course, AFRI 522: "West Africa: Labor, Gender, and Informal Economies," will be 

taught in classroom space provided by the University of Ghana-Legon by Dr. Akosua 

Darkwah--an instructor of Sociology at Legon. Dr. Akosua Darkwah, a lecturer for the "Duke in 

Ghana" program since 2006 and a visiting professor in Women’s Studies at Duke University 
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during 2010-11, has published extensively and presented on women in informal West African 

economies, Ghana and the global economy, and labor relations in modern Ghana. She is a 

dynamic lecturer with a commanding presence in the classroom and her research and teaching 

specializations, particularly on gender and labor, will bring balance to the academic side of the 

study abroad program. In sum, Dr. Darkwah would be a perfect fit for AFRI 522. 

Throughout the six-week program, there will be two hours of lectures each week day in the 

mornings (9:30 to 11:30 am), two to three afternoon (1:30 to 4:30 pro) site visits per week related 

to course material, and at least one weekly evening (4:00 to 6:00 pm) discussion. The program 

will also include two mandatory weekend excursions (to Ho and Kumasi), a mandatory week- 

long excursion to Cape Coast and Elmina, and an array of optional weekend excursions 

(TakoradiiSecundi, Mole National Park, and the Dodi Princess Cruise on Lake Volta). Other 

optional activities for students enrolled in the program include drumming instruction and 

AkaniTwi language lessons. Students and the resident director will stay at a hotel near East 

Legon in Accra and local arrangements and logistics, including transportation, afternoon and 

weekend excursions, group meals (if any), and hotel accommodations, will be handled by 

Sunseekers Tours (http:iiw~". sunseekerstours.comi). The resident director will accompany 

students on all mandatory weekend and week-long excursions. 

2. COURSES 

AFRI 190: "Topics in African Studies" (3). A seminar for junior majors in the curriculum and 

others with some background in the study of Africa. Discussion and research papers on one topic 

selected for emphasis each semester; e.g., urbanization, literature, etc. 

AFRI 522: "West Africa (Regional Seminar)" (3). Recommended preparation, AFRI 101. 

Interdisciplinary course on West Africa. Topics vary but are likely to include demography and 

health, gender, urbanization, labor, religion and politics, and education. 

For the first iteration of the "Ghana Society & Culture" study abroad, these two courses would 

be taught in order to avoid the complication of developing new courses before the first iteration 

of the program in Summer 2013. During subsequent years of the program, two new courses-- 

currently in development--will replace AFRI 190 and AFRI 522. These two new courses will be 

as follows: AFRI 4XX: "Ghana Society and Culture" (3) and AFAM 490: "Topics in Diaspora 
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Studies (Slavery, the Slave Trade, and the Making of the Black Atlantic)." Both courses are 

based on offerings I created and taught at Ohio State University. In addition, both AFRI 4XX 

and AFAM 490 will be open to undergraduate and graduate student enrollment. 

3. SITES 

Accra: 
University of Ghana-Legon: Site of the two three-week courses--AFRI 522 & AFRI 190. 
City Tour: one-hour tour. 
Osu: one-hour visit. 
W.E.B. DuBois Centre for Pan-African Research: two-hour visit. 
Kwame Nkrumah Mausoleum: two-hour visit. 
National Museum: two-hour visit. 
Independence Square: two-hour visit. 
George Padmore Research Centre: two-hour visit. 
Makola Market: two-hour visit. 

Akwapim Range: [Day Trip: ll:30a-7p] 
Aburi Gardens: two-hour visit. 
Mampong Centre for the Scientific Research into Plant Medicine: one-hour visit. 

Tettie Quarshie’s Cocoa Farms: one-hour visit. 
Okompfo Anokye Birth Home: one-hour visit. 

Ho {Eastern Region!The Volta): [Mandatory Weekend Excursion, Friday-Sunday] 
Akosombo Dam [Volta River Project & Valco]: three-hour visit. 
Wli Waterfall at the Volta: three-hour visit. 
Senchi River Resort: three-hour visit. 
Ewe Kente Craft Villages: two-hour visit. 

Kumasi (Ashanti Region): [Mandatory Weekend Excursion, Friday-Sunday] 
National Culture Centre: two-hour visit. 
Prempeh II Jubilee Museum: one-hour visit. 
Kejetia Market: two-hour visit. 
Craft Village Ntonso: one-hourvisit. 
Craft Village--Bonwire: one-hour visit. 
Craft Village--Ahwiaa: one-hour visit. 
Craft Village--Ampabame-Krofrom: one-hour visit. 
Manhyia Royal Palace and Museum: two-hour visit. 
Okomfo Anokye Sword: one-hour visit. 
Obuasi (Gold Mining Town): one-hour visit. 

Cape Coast, Elmina, and Assin Manso (Central Region): ]Mandatory Week-Long 
Excursion, Saturday-Friday] 
Assin Manso (the Slave River & Slave Market): two-hour visit. 
City Tour--ElminaiCape Coast: one-hour tour. 
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One Africa (African-American Expatriate Community): three-hour visit. 
Slave Castle Cape Coast Castle and Mnseum: three-hour visit. 
Slave Castl~Elmina Castle and Fort St. Jago: three-hour visit. 
Kormantse Village and Fort: two-hour visit. 
Anomabo Village and Fort: two-hour visit. 
Kakum National Park: two-hour visit. 
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From: 

To: 

Subject: 

Date: 

Janken, Kenneth R 

Rucker~ Walter C 
RE: Ghana Study Abroad Preliminary Proposal and Syllabus 

Thursday, April 05, 2012 9:34:00 AM 

Dear \¥aJlter, 

Thank you for sendi,~g tl:~e proposal. I look forward to discussi~:~g it. Let’s put it o,l the 
age~da for the April 18 meeting, vote o~ it, a~d the~ ipass it o~ to Eunice. Fll send it out to 
the rest of the committee a few days before the meeting, along with whatever other ~ew 
co~tses we want to cor~sidet (i{’1I submit orm and so will Eunice, 1{ think) arid whatever other 
mareft al we’lI l:~eed to take tip. 

I have a questio~ about the program ..... realJly more about study abroad programs i~ general. I 
see that you are using AFRI 522 as one of tt~e courses. Is it usual to have UNC courses (as 
opposed to cotxrses tl:~at tTa,~sf~r back to UNC) taught by instructors who are ~:~ot o,~ the 
Carolina faculty? If that is a common practice i~ ~he way that Study Abroad programs are 
built, ~her~ that is fir~e. If r~ot, the~ I think someor~e r~eeds to thir~k about what relatio~ship Dr. 
Darkwah wou~d have with our department and UNC. I donTt think that "someone" is our 
academic affSirs committe< so [ thi~:fl~ we could vote o~:~ the merits of the proposal and make 
a ~ote of it for Em~ice. 

I don’t think we have to see a syilabas for the AFRI 522. It is an existing course and so does 
,lot require approval to be ta:~ght. It would, however, be prudent for you to discuss with Dr. 
Darkwah the parameters of the co~rse and make sure that it meets aJll of the rdevant 
req~firements, such as i~ 0 pages of writir~g, that class participatiot~ not exceed 20% of the total 
final grade, an.d so on - I can. get aH of these College requiremer~tsirecommer~dations for you. 

I realJly want to see this program inaugurated in 2013. 

Regards, 
Kenneth 

:Kenneth R. Janken 
Professor of Afro-American Studies 
Departmer~t of African and A~o-American Studies 
109 Battle Hall, CB# 3395 
University of Noah Carolina 
Cha.pd Hill, NC 27599-3395 

(919) 962-I 519 (voice) 
)~)(>2(_. ) 4 (fax) 

Click on a li,fl~ for infk-~rmation about my publication:as: 
!~ttp:iiwww.umass.eduiumpressispr 82~ anken.html 
http:~iuncpress.unc.eduibooksiT- 8059.html 
h~p:iiundpress.nd.eduiboo~P00780 
h~p://undpress.nd.edu/book~00723 

From: Rucker, Walter C 



Sent: Sunday, April 01, 2012 5:14 PM 

To: Janken, Kenneth R 
Subje~: Ghana Study Abroad Preliminary Proposal and Syllabus 

Dear Kenneth, 

As mentioned, I have attached the Ghana program preliminary proposal/outline and AFRI 190 

syllabus to this email. In short, this six-week program will be divided into two three-week courses: 

AFRI 190 "Ghanaian Society, History, and Culture" taught by me and AFRI 522 "Labor, Gender, and 

Informal Economies" to be taught by Dr. Akosua Darkwah--a professor of Sociology at the 

University of Ghana-Legon. Each course will have in excess of 54 contact hours (see the attached 

outline) inclusive of lectures, exams, guided site visits (afternoons and weekends), and weekly 

evening discussions. In addition to UNC, students from NC State and NCCU will be the target 

recruitment pool. A minimum GPA of 2.7 will be required and students have to be sophomores and 

above to be eligible for the program. 

Per a prior conversation, Eunice would like the approval process to have two steps: 1) the 

Academic Affairs Committee (AAC) should discuss and consider the preliminary proposal; and, 2) if 

the AAC approves it, the Chair would then consider the preliminary proposal without sending it to 

the full faculty for a vote. You can discuss this with Eunice if you want further clarifications. 

Here is one potential complication. I do not have a syllabus for AFRI 522 as it is currently being 

developed by Dr. Darkwah. The AAC can decide to table the decision on the preliminary proposal 

until Fall 2012, but that will effectively kill the Summer 2013 program. Rodney Vargas in the Study 

Abroad Office will need to complete and submit the final proposal to two faculty committees by 

early Fall 2012 and he cannot proceed without the Department’s approval. If either he starts 

writing the proposal late or submits it to the faculty committees late, the approvals up the chain 

will be delayed and student recruitment for the program will not likely begin until early Spring 

2013. If recruitment begins that late (and we need a minimum of 12 students), the program will 

not take off. 

Ahead of any potential meeting of the AAC over this preliminary proposal, is there anything else 

you suggest I should provide in order to expedite the process? Let me know when you can and I will 

do my best to comply. 

Best, 

Walter 

Walte~ Ruc!<e~ 

Associate P~o~esso~’ (~ Associate Chai[ 

~rican ~ ~ro~erican Stuches 

~C*C~ape] Hill 
107 gattle Hall 

Chapel Hill, NC ~7599-5595 
Phoebe: 919- 90~ 
http:i!affiaiam.unc.edu/people/walte,- c.- ~,cke~ 





Fl"om: 

Sent: 

To: 

Subject: 

Attach: 

Perry Hall <hallpa@email.tmc.edu;, 

Friday, April 20, 2012 12:27 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Corrected repori 

Plm~ningFacultyFinal Committee ReportCorrected.docx 

Dear Ennice 

This version of the Planning and Faculty Committee’s final report 
corrects some errors and omissions 

Thank you 
Perry 



DEPARTMENT OF AFRICAN AND AFRO-AMERICAN STUDIES 

PLANNING AND FACULTY COMMITTEE 

REPORT TO THE FACULTY 

April 19, 2012 

Members: Timothy McMillan, Alphonse Mutima, David Pier, Charlene Regester 

Co-Chairs: Perry Hall, Georges Nzongola-Ntalaj a 

Committee Charge 

The committee’s charges include preparation of a two-part self-assessment report focusing on a) 

the formation and development of the department and b) a current profile of faculty research and 

teaching interests. Based on this assessment the committee is charged to eventually recommend 

two new areas of intellectual focus reflecting Department needs in the 21 st Century. These areas, 

along with the revised curriculum, will inform the committee as it then develops a hiring plan for 

the next four years. As searches are developed in accordance with this plan the committee is also 

charged to craft job advertisements in consultation with the Chair. 

Current Activities 

Since its inception in January, 2012, the Planning and Faculty Committee has worked on the two 

components of its first charge: 1) documenting the formation and development of the department 

- essentially a history - and 2) developing a current profile of faculty- teaching and research 

interests. Regarding the first task, preliminary review and assembly of available documents 

suggests that our Department’s evolution does indeed comprise a compelling history which 

deserves telling in proper relief for what it will contribute to our understanding of who and where 

we are, institutionally and in relation to the broader communities. That work is ongoing and will 

continue until a useful document giving that story justice can be produced. Regarding the second 

component, a preliminary profile of current faculty teaching (and research) interests is 

summarized below, based on courses taught, research and information from past assessments, 

and the recent intervie~vs conducted by the chair. 

Departmental Profile 

These sources suggest that our current faculty profile reflects the new name the Academic 

Affairs Committee has recommended for our department (The Department of African, African- 

American, and Diaspora Studies) although some areas are currently under-, and perhaps over-, 

represented. Moreover, based on faculty’s expressed interests in recent interviews regarding 

future course development, the trend toward merging and cross-fertilization of the components, 



and further blending of the barriers and boundaries among them, will continue. Another point to 

note is that, while our department’s teaching and research have been formally bifurcated by 

concentration between Africanists and African-Americanists, at least four faculty - Cald~vell, 

Jordan, Sahle, and Rucker - are globalidiasporic, with respect to their teaching and scholarship, 

while they also cross the putative boundaries between the two concentrations. Two other 

colleagues (McMillan and Pier) also cross boundaries in some aspects of their work. Another 

Africanist (Lambert) has proposed at least one course that would involve a diasporic ("Black 

Atlantic") framework. 

The 19 tenure-track and full-time fixed term faculty include Africanists, (9), African- 

Americanists (7) and GlobaliDiasporists (3). (2 of the 3 GlobaliDiasporists are "officially" 

classified as African-Americanists and the third "Africanist"). Areas of focus among Africanists 

include Political Science/Political Economy (3), Language/Literature (2), Anthropology (2), 

Music (1) and Cultural Production (1). Among African Americanists, the strength is in history 

(3), followed by Cultural Production (2) Anthropology (1) and Music (1). Those representing 

Diaspora scholarship and teaching focus on Anthropology (1), Political Economy (1), Cultural 

producti on (1), and Hi story ( 1 ). 

History 
Political Economy 
Anthropology 

African 

]1 

34 

2(, 

African 
American 

0 
17 

Global/Disaporic 

]3 

TOTAL 

5 

4 

4 

Cultural 
Production 
Language 
Literature 
Music 
TOTAL 

]9 

2~ 

1~4 

]11 312 

1 
19 

Selassie 

Anderson, Hildebrand, Janken 

Rucker 

Lee, Nyang’oro, Nzongola, 

Sahle 

Boyd, Lambert 

McMillian 

Caldwell 

Boyd 
lo Hall, Re,ester 

11 Jordan 

12 Boyd should not be counted twice in the total 

13Seck, Mutima 
14 Pier 

is Pier (should not be counted twice in the total) 



Current Teaching Areas 

Based on current teaching practices and courses proposed in our recent process, the following 

tables (see charts in appendix) are intended to reflect the areas of teaching we can conceivably 

cover with our current faculty, and (more important), areas we do not but cover nov,, but should 

plan to as we develop. 

Obviously decisions and judgments were made about the relevant parameters in preparing these 

tables. Each of the three areas was broken down in terms of (slightly different) historical 

periodizations. The other maj or parameter was "subj ect area/discipline," which used the 

designations of"History," "Political Science/Political Economy," "SocioiAnthropological" 

"Cultural Production," and "Language and Literature." While historical period may not be the 

best, and is certainly not the only, important parameter to consider (e.g., "Regions" in African 

Studies), in terms of course design, as distinct from the breadth of faculty research interests and 

projects, historical period is often a salient feature. There were also guesses, in some cases, 

regarding how/where to place individual faculty in this framework. 

The tables indicate important trends (see charts in appendix). First, that Political Economy is a 

significant weakness outside of African Studies, where it is a significant strength. In particular, 

the absence in the area of Political Economy/Political Science in the African American matrix of 

offerings is glaring, and constitutes one obvious area of need regarding future hiring, given the 

importance &that perspective. Second, language and literature is present also only in African 

Studies. Thus, if we were to emulate existing programs that balance social science and 

humanities, the lack of African American Studies offerings in literature may point to another gap 

in what may be considered a core area. (Literature and history were the very first fields through 

which African American Studies evolved.) In African American Studies, a decision of academic 

politi cs with respect to the English department would be involved if we sought to become active 

in this area. That nexus might also require involve decisions regarding the role of adjunct 

faculty. 

More generally, the committee has considered ways of defining and prioritizing our needs and 

values as we consider our future development. In addition to seeking greater unity through more 

cross-ties bet~veen concentrations, the committee also agreed that we can seek greater integration 

among disciplinary components within our Department; that is interdisciplinarity rather than 

multidisciplinarity. Similarly, we also create greater departmental unity by intellectual activities 

and proj ects that are "transregional" with respect to both the Continent and the Diaspora. To that 

end we might favor scholars and candidates who reflected those values, although top notch 

scholars from what some have begun calling the "mono-disciplines,’’16 will always be valued in 

searches and hires if they seem appropriate for our development. 

16 A term I heard often at the recent Northwestern University conference of biack studies Ph. D. programs. 

http://ch ronicle,com/article/Black-Stud ies-Swaqgering/131533/ 



Overall, the disciplina~ areas specified in this analysis are based in part on the survey of"peer 

institution" programs in our field of study that ~vas completed by David Pier. Belo~v are 

additional subj ect area/discipline categories that comprise the faculty and programs of some of 

these institutions that are not present in our program. We might also consider these and other 

areas as we grow and develop. Given the community engagement aspect of our field’s legacy, 

some consideration might be given to applied areas such as Public Health, Social Work, or 

Environmental Studies. These are parameters our committee will sort and priofitize as we begin 

to actively develop a hiring plan, beginning next academic year. 

Other Areas 

Religion Art/Art Histo~T Economics Philosophy Psychology 

Public Health Sociology Dance Education Environment 



From: 

Sent: 

To: 

Subject: 

Joseph Jordan <j0ordan@email.unc.edtc, 

Friday, April 20, 2012 4:32 PM 

Jordan, Joseph F <jijordan@email.unc.edu> 

Caktwell, Kia L <klcaldwe@email.anc.edw~; Williams, Lyneise E <williale@emaJl.unc.ed~; Sanle, Eunice N <eanice@emml.mac.e&~; 

Nexander, G. Rumay <mmay@email.unc.edt~; Ha~ly~ Jonathan <ha~3yn~@unc.ed~; Bowle~ John <:ip~wle@nnc.ed~; Fisher, 

Re~clm Rufledge <~]she@email.unc.ed~>; Fem~ William Reynolds <v~ems@unc.ed~; Wat~n, H~~ L. 

<hwatson@email.unc.ed~>; SNelds, Tanya L <tsNelds@unc.ed~>; Brophy, Nfmd L ~brophy@email.unc.ed~>; Jones, Marina Sabine 

<ma~n@unc.ed~>; Spmill, April R ~mpnl spmill@unc.ed~; Chapm~, Whitney C <wcchapm@emml.unc.ed~- 

Re: I~R Sin@ Ch-oup Repo~ 

To the Study Group: 

As of 4:20 pm only one two "additional study group members have indicated their availability. In the interest of [hll and open discussion, mad to also address aJ!y 

remaining concerns I will be sending around a doodle caJendar to find a suitable time to gather again. The task tbr us will be to discuss previous reports from 2007, 

and the memorandum to the Provost authored by Frank Brown. 

I will notiff the Provost of the change in our completion schedule since I originally indicated we would deliver our finaJ report on Monday, 23 April. It would help it; 

after reading the two previous repo(ts, Study Group ~nembers were to specify particular elements or items we should consider, and circulate them prior to this next 

gathering. 

I, unfortunately, will not be available until the week of April 30, and only for a day at that. Therefore, I am hoping we will make one last sacrifice before all draws to a 

close at the end of the temp. I am willing to accommodate an additional gathering, bnt I am not willing to delay our report beyond the end of the term. 

On Apr 20, 2012, at 11: 51 AM, Ferri s, Willi mn Reynolds wrote: 

DearJoseph, 

I am happy to meet again if the group wants to do that. 

Sincerely, 

Bill 

William Ferris 

Center for the Study of the American South 

University of North Carolina at Chapel Hill 

410 East Franklin Street, CB # 9127 

Chapel Hill, NC 27599-9127 

919-962-0519 (w) 

919-962-4433 (FAX) 

email: wferris@unc edu 

Give My Poor Heart Ease: Voices of the Mississippi Blues (www.GiveMyPoorHeartEase.com) 

From: Joseph Jordan <jfjordan@email.unc.edu> 

Date: Fri, 20Apr 2012 11:37:31-0400 

To: "Caldwell, Kia L" <klcaldwe@email.unc.edu> 

Cc: Lyneise Williams <williale@email.unc.edu>, "Sahle, Eunice N" <eunice@email.unc.edu>, "Alexander, G. Rumay" <rumay@email.unc.edu>, 

Jonathan Hartlyn <hartlyn@unc.edu>, John Bowles <jpbowles@unc.edu>, Rebecka Fisher <rrfisher@email.unc.edu>, William Ferris 

<wferris@unc.edu>, Harry Watson <hwatson@email.unc.edu>, "Shields, Tanya L" <tshields@unc.edu>, Alfred Brophy and Barbara Thompson 

<abrophy@email.unc.edu>, "S. Jones" <marina@unc.edu>, "Spruill, April R" <april_spruill@unc.edu>, "Chapman, Whitney C" 

<wcchapma @email.unc.edu> 

Subject: Re: IAAR Study Group Report 

To The Study Group: 

As Kia’s message is addressed to all members of the committee it is probably appropriate that you each respond so that I, as the coordinator of the group, can 

determine next steps. Thanks for your responses and hard work on this project. I look forward to your responses. At of today AI, Lyneise, Eunice and Kia have 

weighed in. 

Regards 

Joseph 

On Apr 20, 2012, at 10:44 AM, Caldwell, Kia L wrote: 

Dear Colleagues, 
T would also be in favor of holding a meeting with the study group members prior to completing and submitting the report. T do not feel 

comfortable having the comments I sent via email be included in an addendum. In order to develop a substantive report, I think we need to 
discuss the previous task force’s recommendations, as well as the meetings that we held with other center directors this semester. We started to 
discuss the meetings that took place this semester on Monday, but T think this discussion still need to be fleshed out a bit more. 

Best, 
Kia 
Kia Lilly Caldwell, Ph.D. 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 



CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 919-962-8225 
Fax: 9:[9-962-2694 
klcaldwe@email.unc.edu 
http: //afriafam.unc.edu/ 

From: Williams, Lyneise E 
Sent: Thursday, April :[9, 20:[2 7:26 AM 
To: Jordan, Joseph F; SaNe, Eunice N 
Co: Caldwell, Kia L; Alexander, G. Rumay; Hartlyn, Jonathan; Bowles, John; Fisher, Rebecka Rutledge; Ferris, William Reynolds; Watson, Harry L.; 
Shields, Tanya L; Brophy, Alfred L; Jones, Marina Sabine; Spruill, April R; Chapman, Whitney C 
Subject: RE: IAAR Study Group Report 

Hi Everyone, 

The third suggestion is especially appealing to me. 

Many of the group who listened to speakers were not able to attend the final meeting. 
I think we could gain a lot if we considered the 2007 report as a group. 

I know schedules are stretched. But I am willing to carve out a spot for this discussion. I’d rather hand 
a report after the deadline if it considered all of this information after a group discussion. 

Best wishes, 

Lyneise 

From: Joseph Jordan ~f-jordan@email.unc.edu] 
Sent: Tuesday, April :[7, 20:[2 6:22 PM 

To: SaNe, Eunice N 
Cc: Caldwell, Kia L; Williams, Lyneise E; Alexander, G. Rumay; Hartlyn, Jonathan; Bowles, John; Fisher, Rebecka Rutledge; Ferris, William 
Reynolds; Watson, Harry L.; Shields, Tanya L; Brophy, Alfred L; Jones, Marina Sabine; Spruill, April R; Chapman, Whitney C 
Subject: Re: IAAR Study Group Report 

Colleagues: 

I want to place a few reminders in this discussion as a way of understanding our charge, versus what was contained in previous reports. At 

the end of the Spring term 2011, the recommendations from previous reports, as well as the overall his~tory and pertbrmance or IAAR, had 

been taken into account by "the Provost’s oltice as an internal review was completed. 

At that time, and with those reports as background, several options were laid on the table, the most severe being the possible pern~anent 

closure of IAAR. In setting aside that decision, the provost allowed us to continue to search for alternatives because, and even in view of the 

reprieve, the budget for IAAR would not be increased given fiscal realities. We were impaneled as a group because some of the IA~A=R 

BoaN members (including mysell) agreed that there might be alternative models that conld inform our work and provide options for the 

survival of IAAR. 

In light of these facts, and even without taking into account my own concerns with the key findings of the 2007 report. I would snggest that 

we consider the following. 

That we include Kia’s earlier comments, in whole, in the report to the Provost as I previously suggested as an addendum to the report. 

As you may remember, I ott~red this as a part of our procedure before I produced may of the dratts. 

2) That we include the second peat of Eunice’s statement below as p~ of the executive smnma~ in the report I plan to deliver at the 

begi~ming of next week~ because time is short for many of us. 

3) That, as an alternative, those of us who roll be around after the close of the term, continue to meet and consider these other documents 

as suggested and produce a final report before the end of may. This of conrse places us outside of the timeline the Provost fftipulated. 

If item 3 does not resonate ruth folks, I will continue working with items 1 and 2 as the plan of action. Members of the Study Group are still 

ti~ee to write addenda item~ that will be included verbatim in the report I send forward, or individuals can send separate communications to 

the Provost if you t~el more comfortable taking that route. 

On Apr 17, 2012, at 5:24 PM, Sable, Eunice N wrote: 

Dear Colleagues, 

Although we have not discussed the suggestions in the 2007 report and the one by Dean Brown, I think it would be prudent of us to 
engage with the recommendations emerging from these reports before making a new set of recommendations based on this 
semester’s dialogues. I know it is a busy time for all of us, but I think it is important to discuss the road maps suggested in these 
previous reports and to build upon them. If there is no time to discuss these earlier reports, at least a statement in the introduction 
or executive summary of our report is needed to clearly signal the historical context of our Committee’s recommendations and the 
points on which they differ from the previous ones. 

Best wishes, 
Eunice 



From: Joseph Jordan [ifjordan@email.unc.edu] 
Sent: Tuesday, April 17, 2012 1:32 PM 

To: Caldwell, Kia L 
Cc: Williams, Lyneise E; Alexander, G. Rumay; Hartlyn, Jonathan; Bowles, John; Fisher, Rebecka Rutledge; Ferris, William Reynolds; 
Sahle, Eunice N; Watson, Harry L.; Shields, Tanya L; Brophy, Alfred L; Jones, Marina Sabine; Spruill, April R; Chapman, Whitney C 
Subject: Re: IAAR Study Group Report 

ThaJ~ks tbr these thoughts Kia. This 2007 report, as well as a more lengthy report provided by Dean Emeritus Frank Brown, 

that clarified inaccuracies in that report, were distributed to all study group members prior to our first meeting. 

Since we didn’t have time to debate your points betbre "the meeting, I will include your message, verbatim, as an addendum to 

the repoll, and pass it forward to the provost. Other Stu@ Group members who who would like to add position stutements 

are welcomed to do so aud I will be hapw to add your comments in the addenduln section. 

’I’h~k you. 

Regards 

Joseph 

On Apr 17, 2012, at 12:58 PM, Caldwell, Kia L wrote: 

Dear All: 
I am writing to share some additional thoughts and ideas in light of yesterday’s IAAR study group meeting~ During the 
meeting, a suggestion was made to propose that the Provost appoint a group to look at the IAAR for the next year, 
prior to appointing a permanent director. Instead of doing this, I think it would be a better use of time and energy to 
revisit the recommendations made by the IAAR Task Force that was formed by former Provost Bernadette Gray-Little 
in 2007. I am attaching the report and recommend that everyone look at the Provost’s charge (which is on the initial 
page,) pages 2 and 3, and Appendix 2, The IAAR Mission Statement for 2006-07. 
lvly recommendation would be to reitirate the task force’s findings, as they were instrumental in evaluating the IAAR’s 
needs and mission several years ago. As part of the IAAR director search committee a few years ago, I worked with 
other committee members to find a new director who would carry out the recommendations of the task force. At this 
point, I do not think that further review of the IAAR is needed. There is definitely a need for the institute on our 
campsu, as has been stated and restated over the years, and its mission does not need significant modification (see 
IAAR Mission Statement). The major challenge for the past few years has been finding a director who can help the 
IAAR to reach its full potential. Given this, I think we should encourage the Provost to move forward with the search 
for a new director, using the task force recommendations and the suggestions of our study group. Appointment by 
January 1, 2013 would be ideal, as it would allow the IAAR to move forward without further delays. In addition, as I 
mentioned in yesterday’s meeting, the question of providing adequate funding for the IAAR still needs to be addressed. 
The task force recommended a budget of $450,000, as compared to the $150,000 figure we have been discussing 
recently. It will be difficult for the institute to thrive and serve the needs of various campus constituencies without 
adequate financial and staff resources. 
Best regards, 
Kia 
Kia Lilly Caldwell, Ph.D~ 
Associate Professor 
Afro-American Studies 
UNC-Chapel Hill 

CB #3395, 208 Battle Hall 
Chapel Hill, NC 27599 
Phone: 919-962-8225 
Fax: 919-962-2694 
klcaldwe@email.unc.edu 
http:!!afriafam.unc.edu! 

<lAARtaskforce_2007.pdf> 

Joseph Jordan, Director 

Sonja Haynes Stone Center 

University of North Carolina at Chapel Hill 

(919) 962-9001 

ifiordan (~email. u nc.edu 

Joseph Jordan, Director 

Sonja Haynes Stone Center 

University of North Carolina at Chapel Hill 

(919) 962-9001 

jfiordan@email.unc.edu 

Joseph Jordan, Director 

Sonja Haynes Stone Center 

University of North Carolina at Chapel Hill 

(919) 962-9001 

ifiorda n(~,email.u nc ed u 



Joseph Jordan, Director 

Sonja Haynes Stone Center 

University of North Carolina at Chapel Hill 

(919) 962n9001 

ifiordan@,email, u nc ed u 



From: 

Sent: 

To: 

Subject: 

Joseph Jordan <j0ordan@email.unc.edu> 

Friday, April 20, 2012 8:54 PM 

.!ordan, Joseph F <j0ordan@email.unc.edu> 

Caktwell, Kia L <klcaldwe@email.unc.edw~; Williams, Lyneise E <williale@emNl.unc.ed~; SaNe, Eunice N <eunice@emml.mac.e&~; 

~exandeg G. Rumay <mmay@em~l.unc.edt~; Ha~ly~ Jonatha~ <haNyn@m~c.ed~,; BoMe~ John <jp~Me@unc.ed~; Fisheg 

Re~clm Rufledge q~]she@email.unc.ed~>; Fem~ William Reynolds <v~ems@unc.ed~; Wat~n, H~~ L. 

<hwatson@emoJl.unc.ed~>; SNelds, Tanya L <tsNdds@unc.ed~>; Brophy, Nf~d L ~bmphy@email.unc.ed~>; Jones, Marina Sabine 

<ma~n@unc.ed~>; Spmill, April R ~mpnl spmill@unc.ed~; Chapm~, Whitney C <wcchapm@emml.unc.ed~- 

Doodle Poll - I~R Sin@ Group 

Plea~se visit the poll at this address and indicate your availabiliW. As always, thanks for your prompt respond. 

Regards 
Joseph 

http://doodle.com/5kfvt6q4tmab6zd4 

Joseph Jordan, Director 

Sonja Haynes Stone Center 

University of North Carolina at Chapel Hill 

(919) 962-9001 

ifiorda n(~email u nc.ed u 



From: 

Sent: 

To: 

Subject: 

Attach: 

John Pickles -~pickles@unc.edu~ 

Sunday, April 22, 2012 6:58 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

aJ~omie of the earth 

TheAnomieOfI’heEartM~rogrmnPoster.pdf 

If you have time and ~vant to schmooze, this should be interesting. 

John 

Dr. John Pickles 
Earl N Phillips Distinguished Professor of hatemational Studies 
(;hair, Department of Geography 
University of North Carolina 
Chapel tliH, NC 27599-3220 

’]Tel: 919-962-8903 (mare office) 

Fax: 919-%2-1537 

http:/i~eo~raphv.unc edu/ 
http:i/www.unc edu/depts/~eo~/~arp/ 
http ://www.capt urin~the~ains or~/ 
http://~Iobal-understandin~.info/ 
http ://www.countercartograp hies.org/ 



From," 

Sent: 

To: 

Subject: 

Attach: 

Rucker, Walter C <~wmcke@email.unc.edu> 

Monday, April 23, 2012 10:44 AM 

SaNe, Eunice N <eunice@email.unc.edu>; Jmaken, Kenneth R <krjm~ken@email.unc.edtr~ 

Tentative Spring 2013 Course Schedule 

AFAM, AFRI, African Lm~guages Spring 2013 Tentative Schedule April 23 Revision.pdf 

Dear Eunice and Kenneth, 

I’ve attached a rough draft of the Spring 2013 course schedule. First, a few notes about this schedule: 

1. It creates a time slot from 12:30-2p on MWF for department and committee meetings. 

2. It is fully compliant with the Registrar’s Office limitations on the number of courses offered between 9a and lp (40%) and between 9a and lp on T/TH 

(20%). As of today, we have 50 courses scheduled for Spring 2013; 18 are in the 9a-lp slot (36%) and 9 are in the 9a-lp slot on T/TH (18%). We have just two 

remaining spots for the 9a-lp slot and I spot for the 9a-lp on T/TH giving us very little flexibility with this schedule. 

3. The schedule is still pending decisions to be made by Georges about what courses he wants to teach Spring 2013 and Mamarame about time slots for 

African Languages courses. Per prior conversations with both Mamarame and Alassane, there is some concern about when the Wolof courses--in 

particular--are scheduled to be offered. Fve asked Mamarame for scheduling suggestions but I also emphasized that radically changing when African 

Language courses are offered has ramifications for all department faculty and their courses. 

4. Everyone has one course in the prime hours (9a-lp) if they made a request for one. The exceptions are Mutima (two of his four courses are in the prime 

hours), Robert (who always teaches after 2p), Georges, and Dave. 

5. I am still awaiting word about whether Kia’s proposal for AFAM 421 has been accepted. To date, she has not received updates about the approval process. 

We have until August 3 to finalize and upload the course schedule so there is no immediate rush. However, Kia has not sent me a backup course in case 

there are delays to the approval for 421 and this could be a problem later. 

know if you have questions or concerns. Let me 

Best, 

Walter 



AFAIVI COURSES: SPRING 2013 

# Enrl Descr 

51 24 Masquerades Of Blackness 

i01 60 

i01 60 

i01 60 

i01 60 

202 60 
202 60 
263 40 

304 40 

258 40 

280 40 

276 40 

293 40 

371 40 

340 40 

395 15 

398 15 

356 
421 
474 

408 

40 

30 

20 

30 

Black Experience I 

Black Experience I 

Black Experience I 

Black Experience I 

Bla~k E~pe~ien~e II 

Bla~k E~p~ie~ce ii 

Foundations Of Black Education 

Blacks In British Lands 

Civil Rishts 

Blacks In NC 

Blacks In Film 

Afr Diasp Americas 

Emancipation In The New World 

Diaspora Art 

Field Research 

Afam Seminar 

History Of Hip Hop 

Topics In Af Diaspora St 

Key Iss/Afri/Afro L 

Black Thought 

Instructor 

Regester 

Caldwell 

McMillan 

Hildebrand 

Anderson 

Staff 

Staff 

Porter 

Porter 

Janken 

McMillan 

Regester 

Rucker 

Hildebrand 

Jordan 

McMillan 

Hall 

Hall 

Caldwell 

Rucker 

Janken 

Day 

T/TH 

M/W 

T/TH 

MWF 

MWF 

MVVF 

M 

W 

MWF 

T/TH 

T 

T/TH 

MWF 

T/TH 

W 

T/TH 

T/TH 

M/W 

T/TH 

MWF 

Time 

9:30- 

I0:45a 

11=12:15p 

i1-12:15~o 

8-8:50a 

9-9:50a 

8~8i5oa 

8 9!!5a 

3-5:50p 

3-5:50p 

8-8:50a 

2-3:15p 

3:30-6:20p 

2-3:15p 

10-10:50a 

11-12:15p 

3-5:50p 

12:30- 

1:45p 

2-3:15p 

2-3:15p 

11-12:15p 

9=9:50a 



AFRI COURSES: SPRING 2013 

101 

101 

101 

101 

~61 

190 
370 

37O 
375 
421 

474 

48O 

522 

55O 
521 

52O 

60 Introduction To Africa 

60 Introduction To Africa 

60 Introduction To Africa 

60 Introduction To Africa 

60 I~t~d~ti6~ t~ AfriCa 

40 African Women 

40 African Literature 

40 Contemporary Africa 

40 Topics in African Studies 

40 Pol Prob In Afri St 

40 Pol Prob In Afri St 

40 Cultural Production 

30 Languages Of Africa 

10 Key Iss/Afri/Afro L 

30 Ethnography Of Africa 

20 West Africa 

20 Democratic Governance 

20 East Africa 

20 Southern Africa 

Fall 

Fall 

Selassie 

Pier 

St~ff 

Fhunsu 

Fhunsu 

Nyang’oro 

Nzongola- 

Ntlaja 

Selassie 

Lee 

Pier 

Seck 

Rucker 

Lambert 

Lambert 

Nzongola- 

Ntlaja 

Nyang’oro 

Lee 

MW 

MW 

T/TH 

T/TH 

MWF 

MWF 

T/TH 

T/TH 

T/TH 

T/TH 

T/TH 

MWF 

M 

T/TH 

T/TH 

W 

W 

T/TH 

2-3:15p 

3:30- 

4:45p 

2-3:15p 

3:30- 

4:45p 

8 8i5oa 

2-2:5op 

3-3:5Op 

9:30- 

i045a 

2-3:15p 

11-12:15p 

12:30- 

1:45p 

2-3:15p 

2-2:50p 

2-4:50p 

11-12:15p 

2-3:15p 

3-5:50p 

2-4:50p 

3:30- 

4:45p 



AFRICAN LANGUAGE COURSES: SPRING 2013 

Swah 

402 25 Kiswahili 2 

Swah 

402 25 Kiswahili 2 

Swah 
402 25 Kiswahili 2 

Swah 
404 25 Kiswahili 4 

Swah 
404 25 Kiswahili 4 

Swah 

406 15 Kiswahili 6 

Wolo 

402 25 Wolof 2 

Wolo 

404 20 Wolof 4 

Lsla 
402 15 Lin~ala 2 

Lsla 
404 15 Lin~ala 4 

Lisanza 

Lisanza 

Lisanza 

Mutima 

Mutima 

Mutima 

Fall 

Seck 

Mutima 

Fhunsu 

MWF 

MWF 

MWF 

MWF 

MWF 

MWF 

MWF 

MWF 

MWF 

MWF 

8-8:50a 

9-9:50a 

2-2:50p 

9-9:50a 

2-2:50p 

5-5:50p 

8-8:50a 

9-9:50a 

10-i0:50a 

9-9:50a 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Percy Hall <hallpa@ema~l,nnc,edt~ 

Wednesday, April 25, 2012 9:18 AM 

SaNe, Eunice N <eunice@email.nnc.edtr~ 

Re: Corrected report 

Sent back to Periy - PlmaningFacultyFinal Committee ReportCorrectedAgain.docx 

It should be ok now-. 

On 4/25/2012 8:36 A\I, Sahle, Eunice N wrote: 
My apologies Pel~V 

Best wishes, 
Eunice 

From F~ ~{~i:( [ha~ipa@)~maii ~ edu] 

Sent: We~esday, April 25, 2012 8:36 AM 
To: Sahle, Eunice N 
Subject: Re: Correc~d report 

no aRac~ent 

On 4/25/2012 8:31 AM, SaNe, E~ice N wrom: 

>> Dear Pe~, 
>> 

>> Thanks ]2~r sending the report Please review my edits and send as soon as you can. 
>> 

>> Best wishes, 
>> Eunice 
>> 

>> 

>> From: Pe~’ ttal[ [hal lpa@email. ~c edu] 
>> Sent: Friday, Apri[ 20, 2012 12:27 PM 
>> To: SaNe, Eunice N 
>> SubJect: Co~ected report 
>> 

>> Dear E~mice 
>> 

>> This version of the Plamfing and Facul%~ Committee’s final report 
>> corrects soEle errors and omissions. 
>> 

>> ~a~ you 
>> PerU 
>> 

>> 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Percy Hall <hallpa@ema~l,nnc,edt~ 

Wednesday, April 25, 2012 10:54 AM 

SaNe, Eunice N <eunice@email.nnc.edtr~ 

Re: ttello 

Sent back to Periy - PlaaaningFacultyFinal Committee ReportCorrectedAgain.docx 

On 4/25/’2012 10:52 AM, SaNe, Eunice N wrote: 

Dear Perry, 

Kindly send me the edited repo~ when you have a moment:. 

Best wishes, 
Eunice 



From: 

Sent: 

To: 

Subject: 

Janken, Kenneth R <krjanken@email.unc.edu~ 

Thursday, April 26, 2012 12:18 PM 

Mutima, Sinamenye A <smutima@email.unc.edu>; Sable, Eunice N <eunice@email.unc.edu> 

new course proposal - Alphonse Mutima 

Dem Alphonse, 

The Academic Affairs Committee met to discuss new course proposals. We are entlmsiastic about adding your proposed course on Kiswahili and Society. We 

wondered whether it made sense to compare Swahili economic and social values not only to those of~Vestem societies but to fl~ose of other societies as well. The 

deadline for submitting the syllabus for this course is August 1. The committee elected not to accept the other two courses you proposed. 

Sincereb; 
Kenneth 

Kenneth R. Ja~aken 

Professor of AIi-o- American Studies 

Depa~;tment of African and AI~o-Amefica~ Studies 

109 Battle Hall, CB# 3395 

Universi~ ofNorfla C~xolina 
Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 
Click on a link for information about my publications: 

http:/iw~,w~umass~edu,’umpm ss/spr 97/ianken.html 

http://uncpress.unc.edt~/books,’T- 8059.html 

http://undpress.nd.edtv book/P00780 

http://undpress.nd.edtv book/P00723 



From: 

Sent: 

To: 

Subject: 

Attach: 

Hall, PeW A <HALLPA@EMAIL.UNC.EDU> 

Thursday, April 26, 2012 4:51 PM 

SaNe, Eunice N <eunice@email.tmc.edu~> 

New report 

Plmming and Faculty Report New Version.docx 

Dear Eunice 

l workedwith the report, but l’m not sure limproved it. I boldfaced text that was new or repositioned. 

Sincerely 

Perry 



From; 

Sent: 

To: 

Subject: 

Attach: 

Perry Hall <hallpa@ema~l,une,edtc~ 

Friday, April 27, 2012 10:50 AM 

SaNe, Eunice N <eunice@email.unc.edw~ 

Committee Report 

Plmming and Faculty Report New VersionMore correclions.docx 

Dear Eunice 

I found a troy errer and did a little more re-~vriting on the report. 

Perhaps ~ve can talk by phone, if you have a chance 

Thanks 
Perry 



Presidential Intern 

This position serves a one year appointment and provides a wide range of professional 

functions for UNC General Administration. With access to high ranking university officials, 

interns have the opportunity to explore and understand the inner workings of an institution 

that has transformed North Carolina’s economy and is critical to our state’s future. Largely self- 

directed, this position lends itself to recent UNC system graduates who are motivated, 

intellectually curious, and not afraid to take risks. The position will have regular interaction 

with senior leadership and members of the Board of Governors and will work to research, write 

and implement policy. While there are daily responsibilities, Presidential Interns are frequently 

presented with unique opportunities and it is expected that they be willing to assume 

additional projects as they arise. 

This is a temporary position and does not include benefits. 

Knowledge, Skills and Abilities: 
¯ Strong project management or organizational skills 
¯ Research skills 
¯ Editing and proofreading skills 

¯ Ability to work as a team where ongoing collaboration is a must 
¯ Ability to handle multiple projects 

¯ Relationship-building skills conducive to building working relationships with contacts 
within UNC General Administration, as well as 17 campuses and affiliated organizations 

¯ Ability to deal with uncertainty 

¯ Ability to contribute individually and participate in cross-functional teams 
¯ Proficiency with Microsoft Office 

Minimum Requirements: 

Presidential Intern must be a recent graduate of a constituent institution within the University 

of North Carolina, 

Prefer: Graduates with an interest in policy, higher education, finance, economic development 

and the future of North Carolina 

A resume and cover should be submitted to Dr. Karrie Dixon, Associate Vice President at 
kdixon@northcarolina.edu no later than May 7th 20:12. 

Interviews for the finalists will take place in mid-May with an anticipated start date of July 1St 

20:12. 

The University of North Carolina, Chartered in 1789, UNC was the first public university in the United States and the only one to 

graduate students in the eighteenth century. Today, UNC is a multi-campus university composed of all i6 of North Carolina’s 

public institutions that grant baccalaureate degrees, as well as the NC School of Sdence and Mathematics, the nation’s first 

public residential high school for gifted students. 



Sent: 

To: 

Subje~: 

Attach: 

Reid, Dee <deereid@unc.edu> 
Wednesday, May 2, 2012 9:05 AM 

All Deans, Directors, and Department Heads in the Cdlege of Arts & Sciences va~dd@listserv.unc.edu> 

[asddd] FW: Changes in the Business Operations Ott~ce 

Deans Office Business Contacts May 2012.pd£ Business Operations Org Chart MW 2012.pdf 

The enclosed message is being sent on behalf of Senior Associate Dean Tammy McHale to ali deans, directors, department/curriculum chairs and 

administrative managers in the Co}le~e of Art~ and Sc]ences. 

Dear Collea£ues, 
In order to better serve both our direct support units and divisions, the College of Arts & Sciences Business Operations Team is reorganizing its structure. 

The Business Operat]ons Team will now include a Service Center dedicated solely to providing service and support to direct support units. Due to the 

creation of this service center some of our divisional support duties will also shift to other employees in the Business Operations office. The Business 

Operations Team will be transitioning responsibilities from the current structure to the new structure between now until May ~LSth. Please feel free to 

contact any current team members during this transition and we will assist you with your needs and questions. Beginning May 15th, please contact the 

appropriate team members listed in the attached contact sheet. We have also attached an updated organizational chart of the Business Operations team. 

Best regards, 

Tammy 

Tammy McHa]e 

Senior Assodate Dean, F~nance and 



Finance 

Ryan Greenway 

Gretchen McCoy 

Laura Yurco 

Ed Payne 

Human Resources 

Becky Williams 

Teresa Wilkinson 

Lachonya Williams 

Janet Farrell 

Acting Director of Finance 962-9275 

Budget Analyst 962-6461 

Fine Arts, Humanities, Undergraduate Education 

Budget Analyst 962-6221 

Natural Sciences, Social Sciences, Dean’s Office 

Accounting Technician 843-3941 

greenway@unc,edu 

gretchen mccoy@unc.edu 

laura yurco@unc.edu 

edpayne@email.unc.edu 

Director of Human Resources 

HR Consultant 

Fine Arts, Humanities, Social Sciences 

HR Consultant 

962-9276 

962-6211 

rbwill@email.unc.edu 

tsmith7@email.unc.edu 

962-6217 Idwillia@email.unc.edu 

Natural Sciences, Undergraduate Education, Dean’s Office 

Faculty Records Assistant 962-6210 Janet Farrell@unc.edu 

Se °vice ° Co  tacts 
Finance 

Collette Wilshire 

Kevin Moye 

Finance Service Center Director 

Accounting Technician 

Christian Lincoln 

Human Resources 

Becky Williams 

Geraldine Taylor 

962-6218 

843-3200 

OASIS, Honors Carolina, Robertson Scholars, CSSAC 

Accounting Technician 843-5797 

collette.wilshire@ unc.ed u 

kmoye@email.unc.edu 

clincoln@email.unc.edu 

Undergraduate Education, Undergraduate Research, Academic Advising, CSAS 

Director of Human Resources 

HR Consultant 

All Direct Support Units 

962-9276 

843-9689 

rbwill@email.unc.edu 

gtaylor@email.unc.edu 



B~sh~¢ss Operations Organizational Char~ 



FFom: 

Sent: 

To: 

Cc: 

Subject: 

Attach: 

Williams, Rebecca B <rbmll@email.unc.edu~ 

Thursday, May 3, 2012 6:49 PM 

All Deans, Directors, and Department Heads in the College of Arts & Sciences ~a~dd@listserv.unc.edtr~ 

&smgrs@listserv.unc.edu; Farrell, Janet C. <Janet Farrell@unc.edu> 

[asddd] EPA Non-Faculty Armual Perfo~Inance EwJuations 

Annual Evaluation of EPA Non-Faculty 11-12.docx 

This message is being sent to all Chairs and Directors in the College of Arts and Sciences and copied to all managers. 

According to University policy supervisors should conduct an annual review of all EPA Non-Faculty employees by June 30 each year. To document that the College 

is in compliance, we ask that each unit complete the attached form and return to Janet Farrell (icfarrel@email.unc.edu) by July 2, 2012. 

For additional information on EPA Non-Faculty performance evaluations please visit http://hr.unc.edu/policies-procedures-guidelinesiepa-non-faculty- 

Thank you, 

Becky 

Be6k¥ Williams 

Director of Human Resources 

UNC College of Arts & Sciences 

CB# 3056, 03 Howell Hall 

(919) 962-9276 



Annual Evaluation of Permanent EPA Non-Faculty Employees 

Academic Year 2011-12 

Department!Curriculum Name, 

Submitted By 

NAME TITLE 
SUPERVISOR WHO 

CONDUCTED REVIEW 
EPA NON- 
FACULTY 

POSITION # 
233090 

DATE OF 

CONFERENCE 

WITH EMPLOYEE 

EX: Jane Doe-Smith Research Associate Thomas Brown May 15, 2012 

If your department has no EPA non-faculty employee, s, please indicate by checking here,. 

Each permanent EPA non-faculty employee must receive a written performance evaluation annually. The annual evaluation is intended to cover 

the period from the previous July 1 to June of the following year. Generally, the re, view should be prepared and delivered to the employee, in the 

late June, timeframe of each year. 

Please return by e-mail attachment 

(i.e., pdf format) to: 

Janet Farrell 

) cfarrel@email.unc.ed u 

Due Date: July 2, 2012 



From: 

Sent: 

To: 

Subject: 

Attach: 

McMillan, Tim <tjml @emaJl.unc.edu~ 

Saturday, May 5, 2012 12:12 AM 

SaNe, Eunice N <eunice@email.tmc.edtr~ 

newsletter 

Newsletter fins] drafl.docx 

Hi Eunice -- 

Here is the final draft of the newsletter approved by l(ia, Mamamrame, and myself, if you have any corrections etc. please let me know. 

Thanks for the convivial gathering this evening -- I truly believe the department is moving in a productive direction. 

Tim 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

scam~er@unc.edu 

Monday, May 7, 2012 11:53 AM 

Sable, Eunice N <eunice@emaJl.unc.edu>; jackie <jwold@unc.edu> 

20120507115254628.pdf 

This E-mail was sent ticom "R10442" @Aicio NIP 2510) 

Scan Date: 0507.2012 11:52:54 (-0400) 

Queries to: scanner@mac edu 



From." 

Sent: 

To: 

Subject: 

Attach: 

Wold, Jackie <jwold@email.unc.edu> 

Monday, May 7, 2012 2:33 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

FW: AFAM Temp Lecturer Hires - Fall 2012 

20120507115254628.pdf 

Hi Eunice, 

I received the employment letters for the 3 temp lecturers - am I supposed to do something ~vith this or is the college working on these? 

Thanks, 
Jackie 

..... Original Message ..... 
From: Wold, Jackie 
Sent: Munday, May 07, 2012 11:56 AM 
To: Wold, Jackie 
Subject: AFAM Temp Lecturer Hires - Fail 2012 

..... Original Message ..... 

From: scanner@unc edu [mailto:scanner(~unc edu] 
Sent: Munday, May 07, 2012 11:53 AM 
To: Sahle, F, unice N; jackie 
Subject: 

This E-mail was sent frum "R 10442" (~ficiu MP 2510). 

Scan Date: 05.07.2012 11:52:54 (-0400) 
Queries to: scanner@unc.edu 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

scam~er@unc.edu 

Monday, May 7, 2012 3:37 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

20120507153648859.pdf 

This E-mail was sent ticom "R10442" @Aicio NIP 2510) 

Scan Date: 0507.2012 15:36:48 (-0400) 

Queries to: scanner@mac edu 



FFom" 

Sent: 

To: 

Subject: 

Attach: 

Rucker, Walter C <~wmcke@email.unc.edn> 

Tuesday, May 8, 2012 7:23 AM 

SaNe, Eunice N <eunice@email.unc.edu>; Jmaken, Kenneth R <krjaJ~ken@email.unc.edtr~ 

Updated Spring 2012 Draft Conrse Schedule 

AFAM, AFRI, African Languages Spring 2013 Tentative Schedule May 8 Revision.pdf 

Dear Eunice and Kenneth, 

This is the updated draft schedule for Spring 2013. We were able to resolve some questions and concerns with George, Kia, Esther, and Alassane. I’m awaiting word 

on one additional minor matter but I should be able to hand off the draft schedule to Eunice and Travis by Friday. 

If there are any gaps in curricular offerings or difficulties our majors and minors might face in selected needed courses, let me know and I can see if the schedule 

can be further tweaked. 

Best, 

Walter 



AFAIVI COURSES: SPRING 2013 

# Enrl Descr 

51 24 Masquerades Of Blackness 

i01 60 

i01 60 

i01 60 

i01 60 

202 60 
202 60 
263 40 

304 40 

258 40 

266 40 

280 40 

276 40 

293 40 

371 40 

340 40 

395 15 

398 15 

356 

474 

4O8 

40 

20 

30 

Black Experience I 

Black Experience I 

Black Experience I 

Black Experience I 

Bla~k E~pe~ie~e II 

Bla~k E~p~ie~ce ii 

Foundations Of Black Education 

Blacks In British Lands 

Civil Rishts 

Black Women in America 

Blacks In NC 

Blacks In Film 

Afr Diasp Americas 

Emancipation In The New World 

Diaspora Art 

Field Research 

Afam Seminar 

History Of Hip Hop 

Key Iss/Afri/Afro L 

Black Thought 

Instructor 

Regester 

Caldwell 

McMillan 

Hildebrand 

Anderson 

Staff 

Staff 

Porter 

Porter 

Janken 

Caldwell 

McMillan 

Regester 

Rucker 

Hildebrand 

Jordan 

McMillan 

Hall 

Hall 

Rucker 

Janken 

Day 

T/TH 

M/W 

T/TH 

MWF 

MWF 

MVVF 

M 

W 

MWF 

M/W 

T/TH 

T 

T/TH 

MWF 

T/TH 

W 

T/TH 

T/TH 

T/TH 

MWF 

Time 

9:30- 

I0:45a 

11=12:15p 

i1-12:15~o 

8-8:50a 

9-9:50a 

8~8i5oa 

8 9!!5a 

3-5:50p 

3-5:50p 

8-8:50a 

2-3:15p 

2-3:15p 

3:30-6:20p 

2-3:15p 

10=10:50a 

11-12:15~o 

3-5:50p 

12:30- 

1:45p 

2-3:15p 

11-12:15p 

9=9:50a 



AFRI COURSES: SPRING 2013 

101 

101 

101 

101 

~61 

190 
370 

37O 
375 
421 

474 

48O 

522 

55O 
521 

52O 

60 Introduction To Africa 

60 Introduction To Africa 

60 Introduction To Africa 

60 Introduction To Africa 

60 I~t~d~ti6~ t~ AfriCa 

40 African Women 

40 African Literature 

40 Contemporary Africa 

40 Topics in African Studies 

40 Pol Prob In Afri St 

40 Pol Prob In Afri St 

40 Cultural Production 

30 Languages Of Africa 

10 Key Iss/Afri/Afro L 

30 Ethnography Of Africa 

20 West Africa 

20 Democratic Governance 

20 East Africa 

20 Southern Africa 

Fall 

Fall 

Selassie 

Pier 

St~ff 

Fhunsu 

Fhunsu 

Nyang’oro 

Nzongola- 

Ntlaja 

Selassie 

Lee 

Pier 

Seck 

Rucker 

Lambert 

Lambert 

Nzongola- 

Ntlaja 

Nyang’oro 

Lee 

MW 

MW 

T/TH 

T/TH 

MWF 

MWF 

T/TH 

T/TH 

T/TH 

T/TH 

T/TH 

MWF 

M 

T/TH 

T/TH 

W 

W 

T/TH 

2-3:15p 

3:30- 

4:45p 

2-3:15p 

3:30- 

4:45p 

8 8i5oa 

2-2:5op 

3-3:5Op 

9:30- 

i045a 

2-3:15p 

11-12:15p 

12:30- 

1:45p 

2-3:15p 

2-2:50p 

2-4:50p 

11-12:15p 

2-3:15p 

3-5:50p 

2-4:50p 

3:30- 

4:45p 



AFRICAN LANGUAGE COURSES: SPRING 2013 

Swah 

402 25 Kiswahili 2 

Swah 

402 25 Kiswahili 2 

Swah 

402 25 Kiswahili 2 

Swah 

404 25 Kiswahili 4 

Swah 

404 25 Kiswahili 4 

Swah 

406 15 Kiswahili 6 

Wolo 

402 25 Wolof 2 

Wolo 

404 20 Wolof 4 

Lgla 

402 15 Lingala 2 

Lgla 

404 15 Lingala 4 

Lisanza 

Lisanza 

Lisanza 

Mutima 

Mutima 

Mutima 

Fall 

Seck 

Mutima 

Fhunsu 

MWF 

MWF 

MWF 

MWF 

MWF 

MWF 

MWF 

MWF 

MWF 

MWF 

9-9:50a 

2-2:50a 

3-3:50p 

9-9:50a 

2-2:50p 

5-5:50p 

9-9:50a 

9-9:50a 

lO-lO:50a 

9-9:50a 



From: 

Sent: 

To: 

Subject: 

Attach: 

McMillar~ Tim <tjml@email.unc.edu> 

Tuesday, May 8, 2012 8:02 AM 

SaNe, Eunice N <eunice@email.~mc.edtv> 

Newsletter 

Newsletter fin~1 dratl.docx 

Hi Eunice -- 

Hope all is well. Did you have any comments!corrections for the newsletter? If not, should I get Travis to get it copied? :t20 copies, right? Thanks and take care. 

Tim 



From: 

Sent: 

To: 

Subject: 

Attach: 

McMillan, Tim <tjml @emaJl.unc.edu~ 

Friday, May 11, 2012 11:23 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

RE: Newsletter 

Newsletter finaJ drafl.docx 

Hi Eunice -- rll be away for a few hours. In case you don’t hear from Lydia soon, here is the corrected version of the newsletter with your additions. Take care. 

Tim 

From: SaNe, Eunice N 
Sent: Thursday, Nay :tO, 20:t2 5:09 PM 

To: McMillan, Tim 
Subject: Newsletter 

Hi Tim, 

Thanks for all your work on this. 

Review the attached and I will forward the information from Lydia once I receive it. 

Cheers, 
Eunice 



From: 

Sent: 

To: 

Subject: 

Attach: 

McMillan, Tim <tjml @emaJl.unc.edu~ 

Friday, May 11, 2012 3:20 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

RE: SaNe - service 

Newsletter finaJ drafl.docx 

here it is -- I can’t get rid of the blank third page, but that shouldn’t matter. Enjoy and see you tomorrow. 

Tim 

From: SaNe, Eunice N 
Sent: Friday, May 22, 2022 2:27 PM 

To: McMillan, Tim 
Subject: SaNe - service 

Steering Committee UNC’s two year theme ’Water in Our World’. 

Best wishes, 



Report of the Study Group on the 
Institute of African-American Research 

16 May 2011 

Executive Summary 

This report contains the findings of the Institute of AJ?ican American Research (IAAR) 

Study Group, transmitted on 20 May 20112. The report and details the various reasons it 
sees the work of IAAR as a vital and central element of the University’s commitment to 
excellence in research that addresses African Americans, Africa and its diaspora. The 

IAAR was established in 1994, and has served as advocate for researchers ,vhose work 
falls within its mission which reads: 

The Institute of African American Research facilitates, supports 
and promotes research being done by scholars of African American 
and diaspora studies in every, discipline. It encourages and creates 
space for innovative, interdisciplinary interactions and collaborations. 
it works to build a broad community of scholars devoted to 
the study of people of African descent in the Americas and elsewhere 
in the diaspora. 

This report can be viewed as an addition to existing examinations of the IAAR including 
the 14 June 2007 internal study of the IAAR, conducted by the TaskForce on the 

InstituW of African American Research that was empaneled by former Provost Bernadette 
Gray-Little and co-chaired by professors Reginald Hildebrand and Karla Slocum, faculty 
in the Department of Afri can/Afro-American Studies. The Task Force’s study was not 
intended to be a full-assessment or evaluation as is currently required under the new 
Guidelines for Centers and Institutes, but remains as the only internal revie~v of the IAAR 
in its 27-year history.. The Study Group also had access to a 2012 Memorandum sent to 
the Provost from Professor Emeritus Frank Brown, that provided additional background 
on the history and development of the IAAR. 

This current report of the ]AAR Study Group differs from the 2007 report as it is not 
intended to examine current structure, organization, or functions of the IAAR and we did 
not solicit information from the UNC community. Instead, we examined peer institutions 
whose missions and purposes were similar to those of the IAAR. 

The Study Group’s findings and recommendations are based on conversations with the 
directors, or director equivalents, at the Institute for Research in African American 
Studies at Columbia University; The Kirwan Institute at Ohio Sate University; The David 

C. Driskell Center at The University of Maryland; The Center for African American 
Research at Rutgers University; and The James Weldon Johnson Institute at Emory 
University. Our discussions focused on best practices in organization, administration, 
fundraising, programming and staffing. We were also interested in exploring the relative 
importance of campus relationships and collaborations and the role of campus 



constituencies, particularly faculty, in research center activities. Notations on each Center 
are appended to this report 

Summary of Key Recommendations 

1) There is both a compelling need for the continued operation of the IAAR as a 
center reporting directly to the Provost’s office. 

2) As an interim or transitional measure we recommend the appointment of 
Faculty Director or leader, who is a senior, tenured faculty member at the full 
(preferable) or associate level, to lead the IAAR. 

3) We further recommend that a Faculty Affiliates Program be implemented to 
provide intellectual and programmatic support for the Faculty Director, and to 
serve as the primary advisory group for the IAAR. 

4) We recommend appointment of a new IAAR Board, after consultation with 
the Faculty Director and Faculty Affiliates (upon appointment). 

5) Although the Study Group recognizes the budgetary limitations under which 
all centers and institutes currently operate, we feel it is advisable to consider a 
short or fixed term (over two years) increase in the budget of about 25%. 

6) We see the application of these short-term measures as preparation for 
transition to a permanent organizational model that remains true to the 
original idea of the IAAR, but is structured to be sustainable, effective and 
efficient. 

A more comprehensive li sting of recommendations can be found in the Lessons and 
Recommendations Sections of this report. 



Part I. 
Study Group Charge 

The IAAR Study Group was appointed by Bruce Carney, Executive Vice-Chancellor and 
Provost, to review the Institute of African American Research and "... to carefully 
consider its mission, purpose, structure, and foundational concepts", (and) to help 
imagine and plan its future directions. Our obj ectives were: (1) to better understand 
available models for African American/Diaspora research centers, including their 
conceptual, structural/organizational, and personnel elements; and, (2) to review various 
financial support strategies and models, as well as understand how strategic planning 
processes have informed decision-making 

The Study Group pursued this charge by talking with experienced directors of African 
American and Diaspora research centers at other peer institutions. In all we invited five 
center/institute directors or representatives. Following their visits we met to discuss our 
observations, to summarize what we learned and to provide recommendations. 

This report includes a section on the lessons ~ve learned and insights gained from the 
discussions with the other Center directors, and from our subsequent conversations. 

We have included an Comments section that includes observations or significant points 
that fall outside of the charge of the Study Group, but were felt to be significant and 
important in considerations of next steps for IAAR. 

Study Group Members 

Rumay Alexander, Associate Professor, School of Nursing 
John Bowles, Associate Department Chair, Art Department 
Alfred Brophy, Professor, School of Law 
Iris Carlton-La Ney, Associate Professor, School of Social Work 
Kia Caldwell, Associate Professor, African/Afro-American Studies 
William Ferris, Sr. Assoc. Director, Center for the Study of the American South 
Jonathan Hartlyn, Senior Associate Dean, College of Arts and Sciences 
Joseph Jordan, Dir., S.H. Stone Center for Black Culture and History 
Rebecka Rutledge-Fisher, Assistant Prof., English & Comparative Literature 
Eunice Sahle, Chair, African/Afro-American Studies 
Tanya Shields, Assistant Professor, Department of Women’s Studies 
Harry Watson, Professor, Department of History 
Lyneise Williams, Assistant. Professor, Art Department 



Part II. 
Study Group Process 

The Study Group convened its initial review session on January 23, 2012. The committee 
subsequently interviewed and engaged in discussion with the directors or current 

administrators from five institutes or centers located at Research 1 institutions: 

Frederick Harris, Director, Institute for Research in African American Studies 
(IRAAS) Columbia University 
Andrew Grant-Thomas, Assistant Director (outgoing, February 2012) Kir~van 
Institute for the Study &Race and Ethnicity (Kirwan Institute), Ohio State 
University 
Robert Steele, Executive Director (retiring Spring 2012), The David C. Dviskell 
Center for the Study of the Visual Arts and Culture of AflJcan Americans and the 
African Diaspora (Driskell Center), University of Maryland, College Park 
Mia Bay, Director, Center for Race and Ethnicity (CRE), Rutgers University 
Leslie Harris and Randall B~arkett (representing) The James Weldon Johnson 
institute for the Study of Race and Difference (JWJISRD), Emory University 

The review process included each center or institute representative participating in: a 
closed interview session conducted by the study group; an open session with members of 
the campus community; and, a final interview/discussi on session with the executive Vice 
Chancellor and associate Provost for academic initiatives. 

The Study Group then met to compare notes and write a final report for submission to the 

Executive Vice-Chancellor. 



1) 

4) 

Part III. 
Comprehensive Recommenda#ons and Discussio~t 

There is both a compelling need for, and interest in the continued operation of 
the IAAR as an independent center reporting to the Provost. This finding 
acknowledges similar conclusions from the 2007 IAAR internal study, and the 
sentiments expressed by the members of the IAAR Advisory Board in June of 
2011. Despite obstacles and setbacks, it has some remarkable achievements 
over the past 10 years, and continues to be seen as a valuable unit within the 
University. 

For the short-term, the IAAR will benefit greatly from the appointment of a 
senior, tenured faculty member at the full (preferable) or associate level as a 
Faculty Director or leader, to manage and administer Institute work, and to 
coordinate a few carefully selected initiatives. 

We further recommend that a Faculty Affiliates/Research Fellow Program be 
implemented to provide intellectual and programmatic support for the Faculty 

Director/Leader, and to serve as the primary advisory group for the IAAR. 
The general outlines of the Faculty Affiliates/Research Fellows Program 
merits further development over the long-term, but in the short-term we 
believe the IRAAS at Columbia model offers the most reasonable alternative 
where faculty of varying ranks are appointed and are in-residence for a 
specified term (1l-2 years). 

Faculty Affiliates/Research Fellows offer flexibility and expanded options for 
the work of the IAAR which will likely be scaled back in view of current 
circumstances. Affiliates/Research Fellows might conceivably be appointed 
and asked to be the organizing point for working groups, and/or might be 
appointed in any one of the three key geographic foci mentioned in Study 
Group meetings (North Carolina, The U.S., and the Diaspora) 

We further recommend that staffing be kept to a minimum with, at most, 
one additional position provided at the graduate assistant, or administrative 
assistant level. Additional needs can be met through full use of the UBC 
services. 

5) 

6) 

We recommend appointment of a new IAAR Board, after consultation with 
the Faculty Director and Faculty Affiliates/Research Fellows (upon 
appointment), given that the all terms of previous members have expired. 

Although the Study Group recognizes the budgetary limitations under which 
all centers and institutes currently operate, we feel it is advisable to consider a 
temporary short or fixed term (over two years) increase in the budget of about 
25%, otherwise salary adjustments and stipends will claim 75% or more of the 
total budget. 



7) The Study Group, in recognizing the IAAR as a Center reporting to the 
Provost’s office, also understands that the upcoming year will be a transitional 
period. This means budgetmT and other limitations will necessitate some 
changes in its structure, organization, and in the level of financial support it 
receives from the Provost’s office. We see the application of these short-term 
measures as preparation for transition to a permanent organizational model 
that remains true to the original idea of the IAAR, but is structured to be 
sustainable, effective and efficient. 

8) It is important that the Faculty Director/Leader, once appointed should move 
expeditiously to develop a Stratejzic Plan in consultation with Affiliates/ 
Fellows, the Provost’s office and other administrators, faculty, and other 
constituencies. The Strategic Plan should consider the existing mission 
statement and determine if it is adequate or requires revision, and include a 
realistic assessment of IAAR possibilities under the current resource 

environment. 

9) In the job description and appointment letter for the Faculty Director/Leader, 
include an evaluation keyed to the number of substantive collaborations with 
campus units, particularly those with the same focus as the IAAR. 

10) Study Group members strongly urge that the findings of the 14 June 2007 
Task Force on the lnstimte of Afi’ican American Research report be 

considered when determining the final disposition, structure and support of 
the IAAR. 

Discussion 

The Study Group noted that institutions that depended upon a highly paid, visionao, 
individual heading a small staff generally experienced the greatest difficulty during 
transition periods. We concluded that there were clear risks in relying too much on the 
vision of a single individual when developing an agenda for an institute. However, we 
concluded that it is possible to attract a visionary leader(ship) ~vho maintains a personal 
research program, and simultaneously works collaboratively to develop the 
organization’s programmatic portfolio that will be inclusive of faculty and other 
researchers on campus whose specific interests fall within the IAAR’s stated mission. 

It was clear to us that lack of faculty involvement or support for faculty initiatives 
isolates and limits the success and effectiveness of instituteso The Faculty Director should 
set the directi on of the IA AR with th e coll aborati on of Faculty Fellows/Affili ares key 
administrators, the IAAR Adviso,T Board, faculty and other stakeholders. This approach 
has been consistently proven in the leadership structures of other Centers at UNC 
including the h~sti~u~e (~f the Arts and 1--~manities, 7he Center for t~’acu#y Exce/ler, ce, 
and lhe Institute for the Study (~fthe Americas. We placed this in context by also 



recognizing that external fundraising is the key to stability and longevity, but intra- 
campus linkages between faculty and other researchers provides the foundation for 
survival during periods of dimini shed income. 

We were surprised to fi nd that few of the Center m i ssion statements we examined 
accurately describe the actual work of the unit in question, and some arti culated ideas that 
went far beyond their capabilities. Only one had expressly placed their work within the 
context of wider University priorities as expressed in their Strategic or Academic Plans. 

The Study Group agreed that the IAAR programmatic agenda should be clear, 
rationalized within the capabilities of the staff and resources available and should 
consider the expectations of the administration, the campus community and other key 
stakeholders. It is equally important to locate IAAR’s work within the University’s 
Academic Plan and associated goals. 

The IAAR’s mission and most significant work over the past 10 years closely aligns with 
a number of key them es arti culated in the Plan. Theme 2, that states "... the University’ 
shouM ensure ~ha~ facu]O, i~ aro~ so’boo/have ~he opportm#O~ to app/)@)r inWr~a/ as well 
as exW~va~’.Nllowships and assi~ments, ~arded on a~ equitable basis throuL, h a we,lL 
pubYcized peer-reviewedprocess." Theme 2 also endorses suppo~ for faculty-student 
m entorships, a practice already modeled in the work of the IAAR’s Minority 
Undergraduate Research Apprenticeship Program (MURAP). 

Theme 3 of the UNC Academic PI an recognizes that "... tempters, a~d ins#~utes shouM be 
encouraged and supported to take si~icant roles #t providing, ~space a~td expertise f)r 
interdiscipfinary activities ". it specifically calls for: 

Space %r the incubation of new ideas and methods, such 
as that provided by the Institute fbr the Arts and Humanities, 
will help to foster important grant proposals, high-quality 
journal articles, policy briefings, and the like. The planned 
Innovation Center at Carolina North may be partially dedicated 
to these space needs, for nascent as well as established 
collaborative groups. 

These prescriptions, including calls for interdisciplinarity in teaching, research, and 
public engagement, more opportunities for scholar(s) or artist(s) in residence, and awards 
for innovative collaborative research have been obj ectives of the IAAR since its inception 
and should be incorporated into its new strategic plan. 

Additional and substantive connections can be found with Theme 4, Equity and Inclusion 
at Carolina, Theme 5, Engaged Scholars and Scholarship, and Theme 6, Extend 
Carolina’s Global Presence, Teaching, Research and Public Service. These areas should 
be acknowledged in setting goals, and designating desired outcomes for the restructured 
IAAR. 



Part 
Summary of Key Observations 

All of the centers that were invited to be a part of the process had recently 
undergone changes or transitions that had a significant effect on their operations, 
structure and/or missions. 

Two of the five centers had recently seen transitions from founding directors. 

One of the institutes (JWJISRD) had just begun operating under a new structure 
after a merger of two previously separate entities brought together as part of an 
administrative reorganization mandated by the University. 

Four are in the process of re-evaluating their missions and overall operations in 
anticipation of, or in reaction to, recent significant changes. 

One center is currently engaged in a search for a new director (Driskell Center - 
j obs.umd.eduiapplicantsiCentral?quickFind=56398). 

With the recent changes in leadership, these same units will all lose significant 
elements of their overall programiproj ect lineups including the loss (relocation) of 
three highly regarded (refereed)journals. 

Only one (IRAAS) had a significant, substantive and direct or ongoing 
relationship with their university’s African-American Studies program, or other 
campus unit focused on African American or diaspora subj ects. 

At Columbia, IRAAS houses and administers the African-American Studies 
undergraduate and graduate programs. The Director of IRAAS simultaneously 
serves as Chair of the ’department’ (notes that the department currently has 9 
majors). 

The administrative structures of all of the centers and institutes included in this 
review varied according to the specific needs and practices of their institutions. 
They ranged from direct reporting lines to provosts or to locations within specific 
college structures under a dean (Driskell, Rutgers, Columbia) to special locations 
reserved for specialized or transitioning units i.e., JWJISRD - currently under a 
joint arrangement between Emory’s graduate school and its College of Arts and 
Sciences; the Ki~an Institute, which is identified as a university-wide 
interdisciplinary research institute that is co-sponsored by the Moritz School of 
Law, reporting to the dean of the College of Arts and Sciences. 

One Center director reported on a ’transition that significantly changed the focus 
of his Center from a research-oriented, diaspora-focused institution, to a more 
narrowly focused organization whose mission emphasized the scholarship on and 
exhibition of African-American visual art." 



Those institutes/Centers that were initially led by a "strong" founding Director 
(IRAAS, Kirwan, JWJISRD) were, by far, the most successful in raising outside 
funding. In each instance they were able to capitalize upon their reputations and 
previous connections to garner support for their work from sources outside of, as 

well as within, their own Universities. 

Although the Driskell Center reportedly obtained 50% of its funding from outside 
sources, we did not receive enough definitive information to place them in the 
same category as the most successful fundraisers. 

Funding sources varied. The most successful (Ki~an, JWJISRD, IRAAS) 
depended heavily on corporate and foundation grants or contracts. One, the 
Kirwan had developed a method of geo-mapping for Opportunity Communities 
(www.kirwaninstitute.org/research/opportunity-communities/) and contracted out 
their services using proprietary software developed for this method of spatial 
analysis. 

Only the Driskell Center mentioned a significant stream of financial support from 
individual donors, although the James Weldon Johnson Institute had an 
appreciable number of individual supporters. All mentioned a ’contraction’ in 
sources of funding over the past few" years. 

The two centers that had recently experienced transitions from ’strong’ founding 
directors (Kirvvan, Emory) both noted and related experiences with a powerful or 
visionary leader whose vision dominated or dictated the direction of the center or 
Institute. In both of these cases the centers were described as very successful in 
achieving the vision of the founding director, but were less successful in 
establishing linkages with other key units for various reasons. 

For example, neither of these units had appreciable linkages with the African- 
American studies departments on their campus. There were also additional issues 
around ’disciplinary’ isolation (narrow focus on supporting work in specific 
disciplines), which led to some distancing between those units and other key 
scholars on campus whose work falls within African-American or African 
Diaspora studies writ large. In all of these instances our visitors indicated that 
connections with other centers or institutes whose work might otherwise connect 
with the center or institute in question was minimal or never fully realized. 

All of the invited centers/institutes had been, or are, led by tenured, full professors, 
and in 3 instances by professors with endowed chairs (IRAAS, Kirwan, 

JWJ~SRD). 

Staffing ranged from a high of 35 (Kirwan) to a low of 2-3 professionals 
(Rutgers) including the director. 



None of the institutes/centers explicitly defined themselves as units dedicated 
solely to the support of the research of faculty on their own campuses, or that 
linked their programming directly to the research interests of faculty from all parts 
of their campus~ Most had agendas that were independent of other campus 
influences and focused on developing an itinerary of work that addressed those 

agendas. 

IRAAS stands alone in this regard and had the most extensive and substantive 

program of support for faculty research, it engages faculty researchers through its 

Faculty Affiliates/Fellows program and currently supports 15 research Fellows. 



Part ~ 

ADDENDUM I 
Research Centers and Institutes Reference Forms." 

Organization, Mission and Programmatic Work 

(1) The Institute for Research in African American Studies 

IRAAS is one of the several centers/institutes at Columbia that focus on African 
American/diaspora/African histories, cultures, politics, etc., Some of these are 
disciplinary or interdisciplinary. IRAAS describes itself as "multi-disciplinary". It is 
widely recognized as one of the most successfiA institutes of its kind. 

Institution Institute for Research in African-American Studies and 
the Center on African-American Politics 

Director Frederick Harris 

Corresponding Person Shawn D. Mendoza (Assistant Director) 
Years in Existence 19 
Reporting Structure Dean of College of Arts and Sciences 

Number of Staff 5 
Approx. Annual Budget ???? 

Focus African American Studies, Political Science 
Broad Focus African Diaspora, multi-disciplinary approach 

IRAAS Mission (http:/!www.iraas.com/node!182): 

IRAAS understands education to be a necessarily transformative endeavor. To 
this end, our mission is threefold: 
To prepare students to become critical thinkers and global citizens; 
To facilitate and support innovative research (working groups, collaborative and 
individual projects, and faculty/student grants); 
To disseminate knowledge through academic and public forums including IRAAS 
"Conversations," lectures, roundtable discussions, conferences, and new media 
platforms. 

Ahnost immediately after its creation in 1993 (two years before IAARiUNC) IRAAS 
emerged as the first serious challenger to the dominance of Harvard’s W.E.B. DuBois 
Institute in the field of African American studies. IRAAS’s founder and first director, 
Manning Marable, was a well-known and accomplished scholar who was lured to 
Columbia from Ohio State University. Under Marable, IRAAS quickly develolped several 
well-regarded research proj ects including the Cenwrfor the Study of Contemporary 
Black History, an innovative new media research center. Several j oint proj ects were 
developed in collaboration with the Schomburg Center t:br Research in Black Culture), at 
Columbia and attracted other scholars who added to the production and productive 
capacities of the institute. 



Marable also founded SOULS: A Critical Journal of Black Poftics, Culture and Society, 

a refereed j ournal that quickly became known as one of the most comprehensive and 
well-produced publications in the field. On the strength of the journal and its contributors, 
Marable negotiated an agreement with Palgrave-Macmillan Publishers to produce a book 
series from IRAAS entitled the Critical Black Studies. Four anthologies have been 
produced from that collaboration. IRAAS subsequently added another highly regarded 
journal to its programs - SmallAxe one of the pre-eminent journals on the Caribbean. 

IRAAS, under current director Frederick Harris, sponsors forums, conferences, visiting 
and term fellowships for faculty and graduates, including external scholars. It also 
administers the undergraduate (BA) and graduate (MA) degree program in African- 
American Studies. Core Faculty members are either appointed at IRAAS (to teach in the 
department), or have an appointment as Research Fellows within the IRAAS. A number 
of other faculty members work with the Institute, cross-listing their courses as part of the 
African-American Studies curriculum and participate in the events and programs 
sponsored by the IRAAS as affiliated faculty. 

Professor Harris became director of IRAAS in 2007 following Steven Gregory (2005-7) 
and Farah Jasmine Griffin (2003-2005). (in March 2012 Prof Harris was se[ected Io 
receive a Le@s~ Award for exceptional ~eaching. Leq/bst awardees receive a stipend of 
$25,000 per year.f!)r three consecu#ve years) 

The Institute, although recognized for its leading role in interpreting and articulating a 
research agenda focused on the social sciences, and history in particular, was sometimes 
criticized for its lack of collaboration with Columbia scholars in other areas such as the 
humanities, the medical sciences, and law. 

The degree programs in African-American studies have also drawn criticism. Although 
the faculty and program are highly rated it still has only 9 majors in the undergraduate 
unit, a number some attribute to the focus on IRAAS’s research/programmatic agenda. 

Despite these, and other lesser concerns, Professor Harris feels that IRAAS staff now has 
an opportunity to reassess its mission and work. Towards that end, 1RAAS has embarked 
on a deliberate phase of self-study to determine how the Institute might better address its 
mission while also addressing some the shortcomings of the past. This includes shoring 
up the undergraduate and graduate degree programs, narrowing IRAAS’s programmatic 
and proj ect-related work including the elimination of the Center for Contemporary Black 
History, relocating in-house j ournal SOULS to the University of Illinois, seeking a new 
home for SmallAxe, dropping the critical black studies series with Palgrave- MacMillan 
and reinvesting in its faculty affiliates/Research Fellows program. 

(2) The David C. Driskell Center for the Stu@ of Visual Arts and Culture of African 
A mericans and the African Diaspora 

The Driskell Center was established in 2001 with $500~000 in seed ~i.mding from the 
Universi ty of MaryI an d. Accordi ng to university docum ents, "... the center i s inten ded to 



facilitate study and research into how people of African heritage have helped shape 
modern art, culture and social life in American society and the world." 

Institution The David C. Driskell Center for the Study of Visual Arts 
and Culture of African Americans and the African 
Diaspora 

Director Robert Steele (Exec. Director- *retiring as of May 2012) 
Corresponding Person Dorit Yaron (Deputy Director) 
Years in Existence 11 
Reporting Structure President--)Provost-)Deans of Graduate and Undergraduate 

Studies->(13 colleges) Dean of College of Arts & Sciences 
Number of Staff 3-4 plus several graduate and undergraduate students, 1 

archivist. National Advisory Board- 14 members 
Approx. Annual Budget $700,000 (?) (funds from provost and president’s office; 

50% of budget comes from outside the university) 
Focus African Ameri can Vi sual Art and Culture, Afri can American 

Art, African Diaspora Art 
Broad Focus Behavioral Sciences; African Diaspora Studies 

The Center is named for noted African American artist David C. DriskelL who retired 
from a f~ll-time faculty position at the University of Maryland in 1997. He donated $2.5 
million in. A~:?-ican and A~rican American art pieces from. his private collection to serve as 
the in-house collection *br the proposed art museum that wo~ld anchor the research 
center, initially, the goal was to raise an additional $7 million to complete the Center. 
That figure has yet to be reached, but the University eventually identified and renovated a 
10,000-square-foot space for the Driskell Center that includes administrative offices, 
exhibition, storage and study space. 

According to Professor Steele, current Executive Director, the Driskell Center is 
committed to collecting, documenting, and presenting African American art as well as 
replenishing and expanding the field. 

The Center’s programs are supported, in part, by the Office of the President and the 
College of Arts and Humanities and through grants awarded by Local and State 
Government and private foundations. It sponsors and co-sponsors workshops, 
conferences, international symposia, exhibits, campus events, lectures and colloquia. 
Early in its history under its first Director Eileen Julien (2002-4), the Driskell Center 
described its mission as: 

The David C. Driskell Center for the Study of the African Diaspora seeks to 
cultivate a new generation of artists and scholars of the arts, culture, and social 
life of Africa and the Americas, to foster creative new research in and across the 
disciplines, and to educate the public at large about the place of African and 
African diasporic cultural and social life in the modern world. 



It further stated its resolve: 

...to foreground interdisciplinary explorations of the arts and culture as dynamic, 
transnational processes through which to view and understand communities of 
African descent and their role in moderu culture; to develop partnerships and 
proj ects with educational and cultural institutions at home and abroad in order to 
advance the study of the cultural and social life of Africa and the African diaspora. 

During this initial period the Driskell Center was an active participant in the Consortium 
on Race, Gender and Ethnicity, a research community of centers and institutes at the 
UMd campus, created to promote intersectional scholarship (still active - 
http ://www. crge.um d edu/). The Con sortium brought together faculty from hi story, 
comparative literature, women’s studies, art, art history, theater and biological 
anthropology. One product of this collaboration ~vas the creation of an interdisciplinary 
curriculum for Maryland students "related to race and the mission of the humanities." 

Julien, who had previously served as founding director of the West African Research 
Center - Dakar, Senegal 1993-95, strongly supported this approach. In her words: "The 
maj ority of programming and research proj ects sponsored by the Driskell Center involve 
questions of race, ethnicity, and gender. Indeed, at the heart of the African diaspora--as a 
cluster of geographic spaces of shared historical experiences and as a rich imagined 
community--lie racial and gendered constructions of identity, making the field of 
diaspora studies a terrain, par excellence, for the theorizing of difference." 

The Center was also involved in organizing student programs in Brazil. It provided 
financial support for faculty and student research, innovative teaching and many 
programs and research projects that addressed issues of race, ethnicity and gender. 

Recent Developments (2004-2012) 

Under Professor Steele who replaced Julien in 2004, the Driskell Center’s mission has 
been revised and now reads: 

"The (Driskell Center’ s) mission is to provide an intellectual home for artists, 
museum professi onals, art administrators, and scholars, who are interested in 
broadening the field of African Diasporic studies. The Driskell Center is 
committed to collecting, documenting, and presenting African American art as 
well as replenishing and expanding the field." 

it now administers the C. Sylvia and Eddie Brown Driskell Center Scholars 
Advancement Fund, created in December 2002 and "provides graduate and postdoctoral 
fellowships for students in program s that bri dge the di sciplines of the humanities, 
performing and visual arts, and the social sciences." In 2008 the Center received a 
$100,000 grant from the Ford Foundation to support its publications in conjunction with 
its exhibition programs. In the academic year 2009/2010, the Center was awarded a 



$149,719 grant from the Institute of Museum and Library Services (IMLS). In 2011, it 
received a $60,000 grant from the National Endowment for the Arts (NEA). 

(3) The William E. "Brit" Kirwan Institute for the Stu@ of Race and Ethnicity 

The Kirwan Institute was established in 2003 and named for former Ohio State 
University president William E. "Brit" Kirwan ".~. in recognition of his efforts to 
champion diversity." The Kirwan Institute, "Through interdisciplinary research and other 
working partnershilps, ... seeks to deepen the understanding of the causes and 
consequences of racial and ethnic disparities in order to stimulate change to bring about a 
society that is f;air and just for all people." 

Institution The Kirwan Institute for the Study of Race and Ethnicity 

Director 2006-2011: Dr. John A. Powell (now" at UC Berkeley); 
currently: Dr. Sharon L. Davies (Executive Director; full- 
time law professor) 

Corresponding Person Until late January 2012: Dr. Andrew Grant-Thomas 

Years in Existence 9 

Reporting Structure Provost (former Executive Director treated like a Dean) 
Number of Staff 24 full-time; 10 GRA; 1 student intern; 3 faculty w/joint 

appointments. (4people laid off since hiring of new Exec. 
Dir. in January 2012) 

Approx. Annual Budget Approx. $3 million; - $800-900k from university 

Focus 4 maj or areas: "Opportunity Communities," "Structural 
Racialization and Systems Thinking," "Race in the Mind," 
and "Global Justice Program" 

Broad Focus Law, Humanities, Arts and Sciences, Public Health and 
Education. GIS Mapping through the Geography 
Department. 

Kirwan Institute Mission (http:iiwww.kirwaninstitute.orgiabouti): 

The Kirwan Institute partners with people, communities, and institutions 
worldwide to think about, talk about, and engage issues of race and ethnicity in 
ways that create and expand opportunity for all. 

Founding director John Powell was recruited to head the institute after a search of over 
18 months. Although it was initially planned as a comprehensive unit that focused on 
African Americans and the diaspora, and that worked closely with the Black Studies 
department, Powell re-oriented its work in line with his interests and background in law 
and public policy. 



Focus Areas 

The Kirwan Institute research and programmatic work falls into four maj or areas: 

(1) Opportunity Communities - Identifies, builds understanding and eliminates 
racialized structural barri ers to opportunity in critical domains including 
education, housing, employment, health and health care, and civic engagement to 
build opportunity-rich neighborhoods and communities. 

(2) Structural Racialization and Systems Thinking- Examines how systems and 
system components are arranged and structured to di stribute social meaning, 
identity, benefits and burdens in particular situations and how these structures can 

be modified and transformed. 

(3) Race in the Mind - Examines the processes by which attitudes and ideas about 
race help shape the relationship between race and opportunity and how the 
harmful effects can be mitigated; examines how the form and content of 
communications influence the way in which racialized messages are received and 
processed; and works to create communication strategies that highlight our linked 

fate. And 

(4) Global Justice Program - Examines how racialized structures contribute to 
political, social and economic disparities that marginalize individuals and 
communities in our global society, and explores how these inequities can be 
alleviated. 

Funding 

The Kirwan Institute has been successful in raising funds through grants and funded 
research (see below). The annual budget of around $3 million comes, in large part (about 
74%) from these external sources. 

Grants funded during the 2010-11 cycle came from: 
Ford Foundation 
Northwest Area Foundation 
Open Society Institute 
Public Interest Proj ects, Fulfilling the Dream Fund 
San Francisco Foundation 
W. K. Kellogg Foundation 

Funded research projects for the same period included: 

Columbus Community Development Collaborative 
Gulf Coast Regional Planning Commission 
HUD Sustainable Communities Program 



NY Stimulus Alliance 
PICO (National Network) 
Senior Service America 
The California Endowment 
The Jessie Ball DuPont Fund 
White Center Community Development Association 

W.K Kellogg Foundation 

Notable Programs/Projects 

One of director Powell’s final large initiatives ~vas the AffiHatedFaculty and Staff 
Ini#ative, that seeks to establish collaborative relationships with OSU faculty and staff 
who have a demonstrated interest in issues related to race, ethnicity, and social justice. 
This initiative seeks to attract those who are engaged in research, scholarship, instruction, 
administration, or ser~ice that is clearly related to one or more &the Institute’s central 
research themes. Voluntary membership activities include the following: 

Attend at least one Kirwan Institute event each year; 
Attend informal group meetings; 
Mentor a junior faculty or undergraduate/graduate student for one year (at least 
six hours per academic term) in an area that connects substantively to research at 
the Kirwan Institute. These mentorship relationships are arranged and maintained 
by the faculty and staff members; 
Present a relevant aspect of the member’s research, scholarship, teaching, 
administration, or service through a "brown bag" or other presentation venue; 
As needed and where appropriate, serve as an outside reviewer for proposals 
submitted to the Kirwan Institute Small Grants Program 

This year (2011-2012), six Ohio State faculty and staff members j oined the Aff!#ated 

Faculty and Staff Initiative. This initiative seems to address criticisms of the Institute that 
suggested it was insular and did not offer significant avenues for participation by faculty 
from various units across the campus. 

Other Notable Kirwan Institute Highlights 

16 research reports published. 
9 journal articles, 5 commentaries and 9 blog posts published by Kirwan staff. 

books by Kirwan Institute staff accepted for publication. 

Current Issues, Transitions, Changes 

Law Professor Sharon L. Davies was selected as the new director of the Kirwan Institute 
in January 2012 replacing founding executive director John Powell. Davies is the John C. 
Elam/Vorys Sater Professor in Law at the Moritz College of Law, where she will 
conti hue as a member of th e Coll ege’ s faculty as she assum es her n ew role. With 
Powell’s departure and Davies’ arrival at the Kirwan Institute began a period of rapid 



internal realignments. University administration had already signaled that a reduction in 
funding was likely, and the new executive director has already eliminated 4 positions, 

including the assistant director slot. The Kirwan Institute’s j ournal Race/Ethnicity: 
Multidiscip#nary Global Contexts, recently upgraded from bi-annual to a tfi-annual 
publication, has also been dropped and its founders are searching for a new institutional 
home. It is expected that the process of scaling back will continue into the near future, 
~vhich will likely result in the elimination of additional proj ectsiprograms. 

According to the former assistant director, many see this transition period as an 
opportune moment to change the overall organizational culture of the Kirwan Institute. 
Changes are expected in relationships with key departments and units on campus where, 
previously, there has been little cooperation (i.e., Black Studies). The Advisory Board is 
expected to be called into session. At the urging of University administrators, greater 
organizational transparency will be emphasized under the new leadership and Kirwan 
Institute advisory structures, including the Advisory Board, will become operational 
again for the first time in five years. 

(4) The Center for Race and EthniciO’, Rutgers 

Founding director of the Center for Race and Ethnicity Keith Wailoo was the Martin 
Luther King Jr. Professor of History and an accomplished scholar in medical sociology 
and the history of medicine. During his stay at Rutgers he was inducted into the Institute 
of Medicine, part of the National Academy of Sciences. His leadership is credited with 
setting the tone for the development of the Center which emphasized interdisciplinary 
and cross-disciplinary collaborations. According to Wailoo he founded the Center 
because: 

There is a depth and breadth of really strong scholarship on race and ethnicity at 
Rutgers that cuts across departments, campuses, and disciplines, yet, there has not 
been a central place here or at most any university in which these strengths could 
be brought into a more robust conversation. The center will recognize this 
expertise. We will be able to think through all kinds of applications and 
collaborations that we can engage in as a result of these conversations. 

In another interview he noted how he connected the Center’s work to his own, without 
imposing a singular focus: 

The Center for Race and Ethnicity is fundamentally interdisciplinary in 
orientation, and I think this is the most direct way it connects with my work .... 
however, the kinds of discussions the center promotes - from the question of race 
and vulnerability in the story of Katrina, to the role of race and ethnicity in 
criminal justice, to understanding Hispanic identity in the new millennium - are 
not necessarily focused on health, but on the wide range of topics in race and 
ethnicity where Rutgers has considerable strength, as well as depth and breadth of 
expertise across schools, departments, and disciplines. 



Institution Center for Race and Ethnicity 
Director Mia Bay (since 2011; from 2007-2011: Associate Director) 

Corresponding Person Ann Fabian (Associate Director) 

Years in Existence 6 
Reporting Structure Provost 

Number of Staff 1 full-time (program director), 4-6 graduate research 
assistants (TAships), Associate Director 

Approx. Annual Budget Approx. $160,000-170,000 from Provost; $50,000 from 
School of Arts & Sciences (SAS); Mellon fellowships for 

next year 

Focus African American History, Race and Ethnicity Studies, 

Africana Studies 

Broad Focus Race, Ethnicity, Sociology, Minorities (currently reaching 

out to Native Americans); African Diaspora 

CRE Mission (http:iiraceethnicity.rutgers.eduimenu-iimission): 

Facilitating research and enriching education on matters of race and ethnicity in 
contemporary life in America, in New Jersey, and the world. 
Promoting collaborations and fostering cross-disciplinary seminars and 
discussions on topics from immigration and work, to ethnic politics and racial 
classification, from preservation of cultural identity to its transformation, and 
including questions of poverty, discrimination, advancement, integration, and 
privilege. 

Identifying critical areas for future research and supporting race and ethnicity 
research and policy development. 

Currently, under newly appointed director Mia Bay, the stated mission of the Center for 
Race and Ethnicity is to: 

facilitate research and enrich education on matters of race and ethnicity in 
contemporary life in America, in New Jersey, and the world; 

promote collaborations and foster cross-disciplinary seminars and discussions on 
topics from immigration and work, to ethnic politics and racial classification, 
from presew’ation of cultural identity to its transformation, and including 
questions of poverty, discrimination, advancement, integration, and privilege; and 

identify critical areas for future research and support race and ethnicity research 
and policy development. 

The Center organizes panels, lectures, film screenings, forums and conferences that 
promote ir~terdi sciplinary e~gagemem with issues of race and ethr~icity i~ the state, the 
region, an.d the world, It highlights the experti se of Rutgers scholars from a variety of 
specialti es by drawing them in.to a co1~ ective conversati on about issues of comemporary 



culture and public policy. Center staff and affiliaed faculty have produced two 
publications in the Rutgers Studies in Race and Ethnicity Series under the Rutgers 
University Press imprint: Ka~rina’s Imprine Race a~d Vn~nerability in America - 
Edited by Keith Wailoo, Karen M. O’Neill, Jeffrey Dowd, at~d Roland Anglin. (Ju~y 
2010); and Genetics and the Unsettled Past: The Collision of DNA, Race and History 
- (expected March 2012) 

Current programmatic initiatives include: 

]{ace, Place cmd Space in lhe Americas - a year-long seminar funded by a grant 
from the Sawyer Seminar program of the Ar~drew W. Mellor~ Fom~datior~. The 
semitmr~ scheduled for the 2012-13 academic year, will explore the imerplay of 
social, historicaI, and spatiaI forces in configuring racial formations, identities, 
and experiences in the Americas. 

The Roundtable Series draws in faculty from all three Rutgers campuses and a 
variety of departments, program s and school s for informal discussions and 
presentationso 2012 topics are Histor)4 Memory amt their Uses or~ HLsyar~iola, and 
Vigilantism, Race and the State, 

Team-Taught Courses - The Center provides support %r co-taught courses on 
issues of race and ethnicity in a wide variety of disciplines and contexts. Center 
staff" (admini strators, directors and graduates students) work with instructors in 
the development of new syllabi, give guest lectures, and offer a space for 
interdisciplinau perspectives to be actively incorporated into their teaching. 

Although Professor Bay points to important collaborations with numerous faculty across 
the campus (over 60 are listed) there are no internal mechanisms for including them 
directly in Center work beyond the three program areas indicated above. For various 
reasons, there is no significant interaction with Africana Studies. Of the 60 or so affiliated 
faculty only two are from that department (of 10 total core faculty in Africana Studies). 

Support for the Center is expected to remain steady at current levels in the near future. 
The Center for Race and Ethnicity had the smallest budget of the five centers/institutes 

we reviewed. 

(5) The James Weldon Johnson Institute for the Stu@ of Race and Difference 

In 2007, with seed money from Emory University administration, (Office of the Provost, 
the College of Arts and Sciences~ and the Graduate School)Rs~doIph P. Byrd, Goodrich C 
White Professor of A merican Studies, estabIished the James Weldon J ohnson ilnstitute t’or 
Advanced Ir~terdisdplinary Studies. 

mission, at its i~ceptior~ was: to ~bster r~ew scholarship, teachir~g, a,~d public dialogue 
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that %cases upon the origins, evo][ution, and legacy of the modern civil[ rishts movement 
fl~om ~ 905 to the present. The Johnso~ I~sthute ~ ~ also commhted to the investigation of 
the impact of the modern civ~ fights movement upon other social movements in the 
United States and abroad. These social movements include but are not lh~ited to the 
Women’s Movement, the Lesbian, Gay.. Bi-Sexual and Transgendered Movement, and 
the Human Rights Movement~ 

Du:d:ng his career Byrd had built important and key relationships with }’u:nders from 
within the corporate and private fbundation ranks~ and with noted scholars from around 
the country. Once the JWJI was established he capitalized on those connections and it 

qu[ ckly becam e one of the m ost successffd (i n fhndrai si ng term s) [ nst[tuti on s of its type, 

Whhin the fi rst th tee years of its exi stence it had f’u:ading from: 

The Coca-Cola Company (Founding Corporate Sponsor) 
Andrew W. Mellon Foundation 
AT&T - Georgia 
Delta Air Lines 
Georgia-Pacific Corporation 

And in~ernal i%nding from: 

OfJfi ce of Academic and Strategic Parmerships 
Oi’fice of" University and Community Partnerships 
The Bill and Carol Fox Center %r Humanistic Inquiry 
Manuscript, A rchives and Rare Book. Library (M ARBL) 

ks signaure programs were: 

ig7z~’ ~?xi#~tg Scholars Program (national) %cused on the modern civil rights 
movement. The Program provided up to five f%lIowships for both junior and 
senior scholars each academic year ($60000 for fl, lI professor; $40,000 for 
associate professor; $30,000 for assistan~ professor) 

serves the faculty of th e m ember i nsti ration s of the United Negro Coil ege Fu~d 
(UNCF) and suppo~s UNCF flacuhy engaged in research in the severaI coil ecti ons 
of the Manuscript, Archives, and Rare Book Li brary (MARBL) of Emou 
University. 

C.,’\,W Dhdog,~es is a community fbmm that aims to highlight diverse ideas and 
perspecti yes on the most significam issues and events shaping our l-ime~ The 
mission is to bring people together to ana[yze and refl ect on everything from the 
arts to the economy, from human rights to health and sexuality. 

ldZorking Grotq)s -Worki ng Groups meet over a two year period and bring 
together Emory facuhy, and scholars beyond Emory whose teaching and research 
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focus upon the civil rights movement and its points of intersection with other 
soci al m ovements. 

The &d’mso~ MkdaL awarded annually, is presented to individuals who have 
excelled in: civil right< di plomacy, educati om i ournali sin, law~ literature~ and 

mt]sic~ 

Even with th ese i mportant accomplishments, the ]W] ~ was n ot in iti ally developed wi th 
the idea that it wot~J~d serve the interests of Emery faculty abne, or the interests of other 
campus units, l~ tt~e vision of its %under, the ]W]I was seen as an independent unit 
reporJng to the provost which had no direct responsibfliw to campus constituendes 
beyond its programming. Most of its programming was externally focused, and many 
within the university fek there weren’t enough oppo~unities to become involved with 
work of the JWJ I, 

Institution 

Director 

Corresponding 
Person 

Years in Existence 
Reporting Structure 
Number of Staff 

Approx. Annual 
Budget 
Focus 

Broad Focus 

James Weldon Johnson Institute for the Study of Race and 
Difference (JWJI) - result of Fall 2011 merger bem’een JWJI 

and the Race and I)ifference Initiative (RDI) 

VACANT (Reportedly Tyrone Forman, current head of the 
RDI will be named in fall 2012) 
JWJI: Calinda Lee (Associate Director); Leslie Harris (Founder 
and Leader of the Transforming Community Project [TCP]; 
Co-Leader of the Race and Difference Initiative with Amanda 
and Forman) 
5 
Under new structure, Dean of College of Arts and Sciences 
JWJISRD: 2 full-time staff and 2 graduate assistants; RDI: 1 
full-time administrative staff member plus graduate students 

Origin and legacies of the modern civil rights movement; 
Women’s Movement, the Lesbian, Gay, Bi-Sexual and 
Transgendered Movement, and the Human Rights Movement; 
race and difference 
African Diaspora, History 

Recent Restructuring Efforts 

In the Fall 2011, administraors at Emory University merged JWJI with The ]-{ace and 
Differe,~ce Initiative (RDI), which had been establi shed as an element of Emory’s 2005- 
20 ] 5 strategic plan. The merger created the ,lames ~Ve/dort &)h~sort Ins#mtef!)r ~he Study 
(gRace and Diffbrence. 
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Before the merger RDI, launched in 2006, was as an institution-wide effort with the 
intent to "understand and address the complexity of the human condition and human 
experience in a pluralistic, democratic society by engaging in public dialogues on race 
and other intersecting dimensions of human difference (race, class, gender, religion, and 
sexuality)." RDI worked to achieve thi s goal by connecting a network of scholars and 
students within and beyond the university in interdisciplinary- dialogues. 

The stated goals of RDI were to: 

Create a culture of collaboration and a climate of inclusion at Emory. 
Build intellectual density in the study of race and difference at Emory. 
Train and mentor the next generation of promising scholars studying race and 

difference at Emory. 
Develop collaborations and partnerships related to race and difference beyond 

the Emory campus borders. 

This September 2011 statement from Tyrone Forman, a former co-leader of RDI, 
summarizes the logic of the merger that newly created JWJISRD: 

The new James Weldon Johnson Institute for the Study of Race and Difference 
unites the nati onal name recognition of JWJI and its successful t:~mding record 
with many external organizations with the Race and Difference initiative’s 
campus-wide focus on building Emory~’s intellectual density and training the next 
generations of scholars supporting the study of race and difference. 

According to administrators the merger streamlines the admini strative inflastructure and 
thereby simplifies overhead, and it also institutionalizes a strategic plan initiative within 
the University by anchoring thi s unit within a school o The JWJISRD, during this 
transitional period, will be housed in the Laney Graduate School and EmoryT College of 
Arts and Sciences. 

The Institute is envisioned to serve as the intellectual hub for programming and ideas 
related to race and difference on campus. It is expected to provide support and scholarly 
comnmnity for faculty at Emory who have projects that are in conversation with this 
theme, and provide a hub for work that is concerned with the study of race and difference 
at Emo~,. Lack of these opportunities for Emory i~culty was one of the key complaints 
about the work of the JWJI before the merger. Another goal of the merger is developing a 
graduate concentration in race and difference. 

In noting that most of the programmaic work of JWJI ,,viii continue during the transition, 
one admini strator who was central in arranging the merger al so pointed out that existing 
programs will become proj ects that will live under the umbrella of the institute in this 
next phase of its formation, "... but rather than being entirely program-driven, the 
merged entity will be mission-driven." 

With the unfortunae death of Byrd in October 2011, and with RDI director Tyrone 
Forman on leave for 20111-112, the reorganization of JWJISRD has been temporarily 
suspended. 



a) 

b) 

c) 

d) 

e) 

ADDENDUM II 
Other Notations From Study Group l~(embers 

How can we "innovate?" What can we do well and not duplicate what is already 
(done) somewhere else? 

I believe a commitment to the diaspora is necessary if we are trying to connect to 
UNC’s goals to be a "global" institution. 

The notion/exploration/defining of an African Diaspora was not deeply engaged 
by any of the centers even as it is in the forefront of discussion with scholars. This 
might be a strategic entry point for the IAAR to examine and foreground the 
shape of this discussion as a major aspect. Indeed, the Driskell Center issue made 
it clear that a discussion, not only among scholars but with the broader public, 
~vould be beneficial. As notions of blackness are explored and redefined, Diaspora 
may be a space for these broad discussions. 

One of IAAR’s challenges will be funding as it has been. Will the university 
agree to fund it for X number of years as it attempts to build capacity for at least 
50% external funding? 

Re: Kirwan Institute: I think a "prong" for us would be something like their 
"Global Justice Program." What we call our "global" initiative, which 
would/could be linked to the University’s global goals? 

I like their Affiliate Faculty and staff program, it also seems that one of their 
strengths is "full-time" support of faculty or is that a misreading on my part? Is 
the faculty so productive and can engage in public debate because they aren’t 
teaching? 

While I’ve been talking about IAAR having a global prong, how can we enhance 
our "North Carolina" focus? it may be too late because we don’t want to duplicate 
work, but what innovative collaborations with local (social justice) organizations 
can we foster? 

g) It seems "transparency" is something everyone is embracing. I’m not sure what 
that would mean for IAAR. 

h) 

i) 

In some cases there were clear disconnects between what we do as scholars and 
what the centers do, despite the fact that the centers claim to engage faculty. The 
IAAR needs strategies for forging and maintaining meaningful connections with 
scholars, faculty and current discussions in the various disciplines. 

Recommendations - Mission statement: absolutely. What can we do? What can 

we MANAGE? What can we manage consistently and confidently? 

j) External funding: I agree. - Paid staff: yes, I also wonder should the person still 



k) 

1) 

have teaching duties? It seems that they should teach perhaps once every two or 
three years or have a signature class sponsored by the Institute, but this seems to 
be a critical part of the issue. 

Incorporating the IAAR’s goal s into UNC’s strategic concerns. I thought that was 
a very important lesson from the Driskell Center. I don’t think we can meet all 
their goals, but there must be some which would overlap with the IAAR’s 
old/emerging mission. 

What is the role of activism in the centers/institutes? I’m not saying that there 
should/shouldn’t be one but I’m wondering about that aspect in the formation of a 
center/institute. 

m) If appropriate (if Mission is reconsidered): 

it should be very focused, perhaps organized in terms of"themes", 
i.e., Global Africa, under a set of concentric circles such as: 

- North Carolina 
- The US south 
- The US 
- The diaspora 



From: 

Sent: 

To: 

Subject: 

Attach: 

Wold, Jackie <jwold@email.unc.edu> 

Monday, May 14, 2012 11:19 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Regester Review for example 

Regester leview.pdf 

think this maybe what you are looking for? 



From: 

Sent: 

To: 

Subject: 

Attach: 

Kersgard, Miki Louise <kersga~:d@unc.edu> 

Thursday, May 17, 2012 10:49 AM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Cla.5~n, Tattle Bensou <ta~e@unc.edu> 

Com~nencement Speech 

A£AanCommeucement.docx 

Hello Dr. SaNe, 

Attached is a file of Dr. Clayton’s commencement speech. 

Regards, 

Miki Kersgard 

Communications Specialist 

Diversity and Multicultural Affairs 

UNC Chapel Hill 

Phone (919) 843-6085 

Fax (919) 962-5063 

www.unc.eduidiversity 

"An eye for an eye only ends up making the whole world blind." 

Mohandas Gandhi 



From: 

Sent: 

To: 

Subject: 

Janken, Kenneth R <krjanken@email.unc.edu> 

Thursday, May 17, 2012 11:52 AM 

SaNe, Eunice N <eunice@email.nnc.edu> 

RE: Spring 2013 Course Schedule 

Dear Eunice, 

(hven our course mver~tory, I t[~r~k the tead~mg schedule is s~tist~ctoU and meets our commitments. We should make it kl~own 1o ou~ AFAM m~gors B EFORE THE 
BEG.INNING OF THE I’~ALL SEMESTER tha{ flaece are no 400-leve~ elective cour~:s o.flizred m ~b¢ St}ring 2013 semester, and tim{ if ~bey ~at]t ~o, need {o take the 

400qevd cour~ that they x~iil ~eed lbr the major requireme~s, flaey should do it in the I:M12012 semes~ea when we am o~i:ring d~tve such com’ses We cau do 4~is 

by aunonnci~g flxis mfommfio~ o~ o~n: ~x,d)site a~d,’or ~mdiug an emNl ~o our majors. W]aeu I mi~d this to Wal~cr i~ Ne cour~ of ~gging ou~ of ~caching AFAM 408 

Kenucth 

Kenued~ R..la~keu 

l"~ofbsso~ of Afh> American Studie s 

Dep~utrnent of Afiicar~ and Af~o-.Arneric~m Stt~dies 

lq~, :, B~ att~e } kdLCL,," ~     3395 

t. hapd t tdl, N(. z. 
(919) 962-1519 (voice) 
(919) 966-2694 (flax) 

Click o~a a link R) r m~brmatiou 

htlp:/iwwwatnmss.edu/mnpress, spr 97i.iaukeu.Nml 

htlp:,/uncpmss.unc.edu, N~oka"T- 8059.html 

htlp:i/undpress.ud.ed~;boo~P00780 

~ttpj/undpress,ud,ed~’b~ 

From: SaNe, Eunice N 
Sent: Thursday, Nay 17, 20~2 9:45 AN 

To: Janken, Kenneth R 
Subject: N: Sprin~ 2013 Course Schedule 

Dear Kenneth, 

I hope you are doing well. 

I have looked over the Spring 2013 course schedule. Before approving it, please let me know if it meets our teaching mission and commitments to our majors from a DUS 
perspective, 

Best wishes, 
Eunice 

From: Rucker, Walter C 
Sent: Thursday, May 10, 2012 6:37 PM 

To: Gore, Travis 
Co: SaNe, Eunice N; Janken, Kenneth R 
Subject: Spring 2013 Course Schedule 

Dear Travis, 

I’ve attached the Spring 2013 course schedule to this email for your perusal and use. Eunice may need to make a few alterations to it and once you have heard from 

her, you can begin keying in the courses. I will provide you with the faculty teaching proposals so that you will have information about classroom equipment and 

setup preferences. 

One more thing, for the courses we were advertising for Summer 2012, you should add a link to the items as they appear in "News and Events" in the horizontal 

menu bar to the "News" vertical bar. At present, it would be difficult for someone visiting the website to find the course advertisements unless they clicked 

"News and Events". In sum, there should be an item in the "News" section that reads "Exciting Summer 2012 Offerings" that links to the text I forwarded to you 

from Kenneth. Thanks in advance. 

Best, 

Walter 



Sent: 

To: 

Subject: 

Andrew Pemn <andrewjperrin@unc.edu> 

Friday, May 18, 2012 6:06 AM 

discussion <tiiculty--atNetics-lbrum@listserv.tmc.edu> 

discussion <faculty--athletics-ti~rum@list~rv.unc.edu> 

Re: [faculU--athletics-forum] URGENT: ,neeling 

Jay et ah- 

I’m glad they’re asking, and I think it’s encouraging Personally, I 
fully trust you to represent the group, so I think it’s most important 
that you find a time when you can make it That said, here are the times 
I can make it in their and your timeframe: 

Tuesday, 9-11, 2:15-3 

Wednesday, 9-11, 2:15-4 

Best, 
Andy 

On Thu, 2012-05-17 at 22:14 -0400, Jay Smith wrote: 

> Greetings, everyone: 

> See the message below, which is encouraging I’m afraid Monday is out 

> for me, but any o17 the Tuesday and Wednesday times would work OK (for 

> me at least) How do you feel about this? 

> Whether or not you can make an?’ of these times, you might want to let 

> me know your feelings about the sorts o17 things this committee should 

> be looking for You can respond to the list or let me know 

> individually (jaysmith@email.unc.edu) Thanks, 

> 

> Jay 

> Dear Prol2 Smith: 

> The Chair of the Faculty has recently appointed a subcormnittee of the 

> Faculty Executive Cormnittee to assess the state of the reporting 

> process in the wake of the problerus in African American Studies. The 

> subcommittee has requested that I contact you and to set up a 30 

> minute rueeting with you and other members of the Faculty Athletics 

> Forum. The subcommittee’s prefet*ed dates and times for next week are: 

> Monday, 12:30-4pm, Tuesday 9-4pm (except 11-12:30), and Wednesday 9-4 

> (except 11-12:30). Are you available between any of those times? Is it 

> possible for you to contact the other members of the athletic fot~dm to 

> see if they can also attend the meeting? 

> Thank you, 

> Kattnyn Turner 

> Executive Assistant 

> Office of Faculty Governance 

> 230 E. Carueron Ave. 

> Campus Box 9170 

> Chapel Hill, NC 27514 

> Phone: 962-2146 

> Fax: 962-5479 

> You are currently subscribed to faculty--athletics-t;arum as: 

> andrewA~errin@unc.edu. 
> 

> To unsubscribe click here: 

>http://lists.unc.edu/u?id 48699881.dac530c599cd3e93872521640193868d&n T&I faculty--athletics-forurn&o 31502561 

> 

> (It may be necessary to cut and paste the above URL if the line is 

> broken) 

> 

> or send a blank email to 

> leave-31502561-48699881.dac530c599cd3e93872521640193868d@listserv.unc.edu 

Andrew J Perrin - andrewA~errin@unc, edu - http ://perrin.socsci.unc edu 
Associate Professor and Associate Chair of Sociology 



University of North Carolina - CB#3210, Chapel Hill, NC 27599-3210 USA 

-- You are currently subscribed to faculty--athletics-forum as: eunice@email unc edu. To unsubscribe 
click here: htip://listsunc.edu/u?id 50137456.42f235af5a29175600ad39629242d7d3&n T&I facu[t~/--athletics-forum&o 31504794 or send a blank email to leave-31504794- 
50137456.421235af5a29175600ad39629242d7d3@listser~ unc.edu. 



Report of the Study Group on the 
Institute of African-American Research 

17 May 2012 

Executive Summary 

This report contains the findings of the Institute of AJ?ican American Research (IAAR) 

Study Group, transmitted on 117 May 2012. The report details the various reasons it sees 
the work of IAAR as a vital and central element of the University’ s commitment to 
excellence in research that addresses African Americans, Africa and its diaspora. The 

IAAR was established in 1994, and has served as advocate for researchers ,vhose work 
falls within its mission which reads: 

The Institute of African American Research facilitates, supports 
and promotes research being done by scholars of African American 
and diaspora studies in every, discipline. It encourages and creates 
space for innovative, interdisciplinary interactions and collaborations. 
it works to build a broad community of scholars devoted to 
the study of people of African descent in the Americas and elsewhere 
in the diaspora. 

This report can be viewed as an addition to existing examinations of the IAAR including 
the 14 June 2007 internal study of the IAAR, conducted by the TaskForce on the 

InstituW of African American Research that was empaneled by former Provost Bernadette 
Gray-Little and co-chaired by professors Reginald Hildebrand and Karla Slocum, faculty 
in the Department of Afri can/Afro-American Studies. The Task Force’s study was not 
intended to be a full-assessment or evaluation as is currently required under the new 
Guidelines for Centers and Institutes, but remains as the only internal revie~v of the IAAR 
in its 27-year history.. The Study Group also had access to a 2012 Memorandum sent to 
the Provost from Professor Emeritus Frank Brown that provided additional background 
on the history and development of the IAAR. 

This current report of the ]AAR Study Group differs from the 2007 report as it is not 
intended to examine current structure, organization, or functions of the IAAR and we did 
not solicit information from the UNC community. Instead, we examined peer institutions 
whose missions and purposes were similar to those of the IAAR. 

The Study Group’s findings and recommendations are based on conversations with the 
directors, or director equivalents, at the Institute for Research in African American 
Studies at Columbia University; The Kirwan Institute at Ohio Sate University; The David 

C. Driskell Center at The University of Maryland; The Center for African American 
Research at Rutgers University; and The James Weldon Johnson Institute at Emory 
University. Our discussions focused on best practices in organization, administration, 
fundraising, programming and staffing. We were also interested in exploring the relative 
importance of campus relationships and collaborations and the role of campus 



constituencies, particularly faculty, in research center activities. Notations on each Center 
are appended to this report 

Summary of Key Recommendations 

1) There is both a compelling need for the continued operation of the IAAR as a 
center reporting directly to the Provost’s office. 

2) As an interim or transitional measure we recommend the appointment of 
Faculty Director or leader, who is a senior, tenured faculty member at the full 
(preferable) or associate level, to lead the IAAR. 

3) We further recommend that a Faculty Affiliates Program be implemented to 
provide intellectual and programmatic support for the Faculty Director, and to 
serve as the primary advisory group for the IAAR. 

4) We recommend appointment of a new IAAR Board, after consultation with 
the Faculty Director and Faculty Affiliates (upon appointment). 

5) Although the Study Group recognizes the budgetary limitations under which 
all centers and institutes currently operate, we feel it is advisable to consider a 
short or fixed term (over two years) increase in the budget of about 25%. 

6) We see the application of these short-term measures as preparation for 
transition to a permanent organizational model that remains true to the 
original idea of the IAAR, but is structured to be sustainable, effective and 
efficient. 

A more comprehensive li sting of recommendations can be found in the Lessons and 
Recommendations Sections of this report. 



Part I. 
Study Group Charge 

The IAAR Study Group was appointed by Bruce Carney, Executive Vice-Chancellor and 
Provost, to review the Institute of African American Research and "... to carefully 
consider its mission, purpose, structure, and foundational concepts", (and) to help 
imagine and plan its future directions. Our obj ectives were: (1) to better understand 
available models for African American/Diaspora research centers, including their 
conceptual, structural/organizational, and personnel elements; and, (2) to review various 
financial support strategies and models, as well as understand how strategic planning 
processes have informed decision-making 

The Study Group pursued this charge by talking with experienced directors of African 
American and Diaspora research centers at other peer institutions. In all we invited five 
center/institute directors or representatives. Following their visits we met to discuss our 
observations, to summarize what we learned and to provide recommendations. 

This report includes a section on the lessons ~ve learned and insights gained from the 
discussions with the other Center directors, and from our subsequent conversations. 

We have included an Comments section that includes observations or significant points 
that fall outside of the charge of the Study Group, but were felt to be significant and 
important in considerations of next steps for IAAR. 

Study Group Members 

Rumay Alexander, Professor, School of Nursing 
John Bowles, Associate Department Chair, Art Department 
Alfred Brophy, Professor, School of Law 
Iris Carlton-La Ney, Associate Professor, School of Social Work 
Kia Caldwell, Associate Professor, African/Afro-American Studies 
William Ferris, Sr. Assoc. Director, Center for the Study of the American South 
Jonathan Hartlyn, Senior Associate Dean, College of Arts and Sciences 
Joseph Jordan, Dir., S.H. Stone Center for Black Culture and History 
Rebecka Rutledge-Fisher, Assistant Prof., English & Comparative Literature 
Eunice Sahle, Chair, African/Afro-American Studies 
Tanya Shields, Assistant Professor, Department of Women’s Studies 
Harry Watson, Professor, Department of History 
Lyneise Williams, Assistant. Professor, Art Department 



Part II. 
Study Group Process 

The Study Group convened its initial review session on January 23, 2012. The committee 
subsequently interviewed and engaged in discussion with the directors or current 

administrators from five institutes or centers located at Research 1 institutions: 

Frederick Harris, Director, Institute for Research in African American Studies 
(IRAAS) Columbia University 
Andrew Grant-Thomas, Assistant Director (outgoing, February 2012) Kir~van 
Institute for the Study &Race and Ethnicity (Kirwan Institute), Ohio State 
University 
Robert Steele, Executive Director (retiring Spring 2012), The David C. Dviskell 
Center for the Study of the Visual Arts and Culture of AflJcan Americans and the 
African Diaspora (Driskell Center), University of Maryland, College Park 
Mia Bay, Director, Center for Race and Ethnicity (CRE), Rutgers University 
Leslie Harris and Randall B~arkett (representing) The James Weldon Johnson 
institute for the Study of Race and Difference (JWJISRD), Emory University 

The review process included each center or institute representative participating in: a 
closed interview session conducted by the study group; an open session with members of 
the campus community; and, a final interview/discussi on session with the executive Vice 
Chancellor and associate Provost for academic initiatives. 

The Study Group then met to compare notes and write a final report for submission to the 

Executive Vice-Chancellor. 



1) 

4) 

Part III. 
Comprehensive Recommenda#ons and Discussio~t 

There is both a compelling need for, and interest in the continued operation of 
the IAAR as an independent center reporting to the Provost. This finding 
acknowledges similar conclusions from the 2007 IAAR internal study, and the 
sentiments expressed by the members of the IAAR Advisory Board in June of 
2011. Despite obstacles and setbacks, it has some remarkable achievements 
over the past 10 years, and continues to be seen as a valuable unit within the 
University. 

For the short-term, the IAAR will benefit greatly from the appointment of a 
senior, tenured faculty member at the full (preferable) or associate level as a 
Faculty Director or leader, to manage and administer Institute work, and to 
coordinate a few carefully selected initiatives. 

We further recommend that a Faculty Affiliates/Research Fellow Program be 
implemented to provide intellectual and programmatic support for the Faculty 

Director/Leader, and to serve as the primary advisory group for the IAAR. 
The general outlines of the Faculty Affiliates/Research Fellows Program 
merits further development over the long-term, but in the short-term we 
believe the IRAAS at Columbia model offers the most reasonable alternative 
where faculty of varying ranks are appointed and are in-residence for a 
specified term (1l-2 years). 

Faculty Affiliates/Research Fellows offer flexibility and expanded options for 
the work of the IAAR which will likely be scaled back in view of current 
circumstances. Affiliates/Research Fellows might conceivably be appointed 
and asked to be the organizing point for working groups, and/or might be 
appointed in any one of the three key geographic foci mentioned in Study 
Group meetings (North Carolina, the U.S., and the Diaspora) 

We further recommend that staffing be kept to a minimum with, at most, 
one additional position provided at the graduate assistant, or administrative 
assistant level. Additional needs can be met through full use of the UBC 
services. 

5) 

6) 

Although the Study Group recognizes the budgetary limitations under which 
all centers and institutes currently operate, we feel it is advisable to consider a 
temporary short or fixed term (over two years) increase in the budget 
otherwise salary adjustments and stipends will claim most of the total budget. 

The Study Group, in recognizing the IAAR as a Center reporting to the 
Provost’s office, also understands that the upcoming year will be a transitional 
period. This means budgetary and other limitations will necessitate some 
changes in its structure, organization, and in the level of financial support it 



receives from the Provost’s office. We see the application of these short-term 
measures as preparation for transition to a permanent organizational model 
that remains true to the original idea of the IAAR, but is structured to be 

sustainable, effective and efficient. 

7) It is important that the Faculty Director/Leader, once appointed should move 
expeditiously to develop a StraWgic Plan in consultation with Affiliates/ 
Fellows, the Provost’s office and other administrators, faculty, and other 
constituencies. The Strategic Plan should consider the existing mission 
statement and determine if it is adequate or requires revision, and include a 
realistic assessment of IAAR possibilities under the current resource 
environment. 

8) In the job description and appointment letter for the Faculty Director/Leader, 
include an evaluation keyed to the number of substantive collaborations with 
campus units, particularly those with the same focus as the IAAR. 

9) Study Group members strongly urge that the findings of the 14 June 2007 
Task Force on the InstituW of Ajiqcan American Research report be 
considered when determining the final disposition, structure and support of 
the IAAR. 

Discussion 

The Study Group noted that institutions that depended upon a highly paid, visionao7 
individual heading a small staff generally experienced the greatest difficulty during 
transition periods. We concluded that there were clear risks in relying too much on the 
vision of a single individual when developing an agenda *%r an institute. However, we 
concluded that it is possible to attract a visionary leader(ship) ~vho maintains a personal 
research iprogram, and simultaneously works collaboratively to develop the 
organization’s programmatic portfolio that will be inclusive of faculty and other 
researchers on campus whose specific interests fall within the IAAR’s stated mission. 

It was clear to us that lack of faculty involvement or support for faculty initiatives 
isolates and limits the success and effectiveness of instituteso The Faculty Director should 
set the direction of the IAAR with the collaboration of Faculty Fellows/Affiliates key 
administrators, the IAAR Adviso,T Board, faculty and other stakeholders. This approach 
has been consistently proven in the leadership structures of other Centers at UNC 
including the h~sti~u~e (~f the Ar~s and 1-~mani~ies, 7he CemerJbr t~kwu#y Excellence, 
and ]he Ins#tu~ef!)r the Stu@ ~/~the Americas. We placed this in context by also 
recognizing that external fimdraising is the key to stability and longevity, but intra- 
campus linkages bem;een faculty and other researchers provides the foundation tbr 
su~dval during periods of diminished income. 

We were surprised to find that few of the Center mi ssion statements we examined 



accurately describe the actual work of the unit in question, and some articulated ideas that 
went far beyond their capabilities. Only one had expressly placed their work within the 
context of wider University priorities as expressed in their Strategic or Academic Plans. 

The Study Group agreed that the IAAR programmatic agenda should be clear, 
rationalized within the capabilities of the staff and resources available and should 
consider the expectations of the administration, the campus community and other key 
stakeholders. It is equally important to locate IAAR’s work within the University’s 
Academic Plan and associated goals. 

The IAAR’s mission and most significant work over the past 10 years closely aligns with 
a number of key them es arti culated in the Plan. Theme 2, that states "... �he ~iversi¢y’ 
shouM ensure that f!~cu/~’ i~ any school have the opportu~iO, ~o app~’,i~r #~ter~a~ as well 
as exW~va~’,Nllowships and assi~ments, ~varded on a~t equitable basis throuL, h a we,lL 
publicizett peer-reviewedprocess." Theme 2 also endorses suppo~ for faculty-student 
m entorships, a practice already modeled in the work of the IAAR’s Minority 
Undergraduate Research Apprenticeship Program (N~AP). 

Theme 3 of the UNC Academic Plan recognizes that "... ce~tters, a~td institutes shouM be 
encouraged and supported to take si~icant roles #t providing, ~space a~td expertise f)r 
/nterd/sc/p#na~)’ ac#vilies. "It specifically calls for: 

Space for the incubation of new ideas and methods, such 
as that provided by the Institute for the Arts and Humanities, 
will help to foster important grant proposals, high-quality 
journal articles, policy briefings, and the like. The planned 
Innovation Center at Carolina North may be partially dedicated 
to these space needs, for nascent as well as establi shed 
collaborative groups~ 

These prescriptions, including calls for interdisciplinarity in teaching, research, and 
public engagement, more opportunities for scholar(s) or artist(s) in residence, and awards 
for innovative collaborative research have been obj ectives of the IAAR since its inception 
and should be incorporated into its new strategic plan. 

Additional and substantive connections can be found with Theme 4, Equity and Inclusion 
at Carolina, Theme 5, Engaged Scholars and Scholarship, and Theme 6, Extend 
Carolina’s Global Presence, Teaching, Research and Public Service. These areas should 
be acknowledged in setting goals, and designating desired outcomes for the restructured 
IAAR. 



Part IV. 
Summary of Key Observations 

All of the centers that were invited to be a part of the process had recently 
undergone changes or transitions that had a significant effect on their operations, 
structure and/or missions. 

Two of the five centers had recently seen transitions from founding directors. 

One of the institutes (JWJISRD) had just begun operating under a new structure 
after a merger of two previously separate entities brought together as part of an 
administrative reorganization mandated by the University. 

Four are in the process of re-evaluating their missions and overall operations in 
anticipation of, or in reaction to, recent significant changes. 

One center is currently engaged in a search for a new director (Driskell Center - 
j obs.umd.eduiapplicantsiCentral?quickFind=56398). 

With the recent changes in leadership, these same units will all lose significant 
elements of their overall programiproj ect lineups including the loss (relocation) of 
three highly regarded (refereed)journals. 

Only one (IRAAS) had a significant, substantive and direct or ongoing 
relationship with their university’s African-American Studies program, or other 
campus unit focused on African American or diaspora subj ects. 

At Columbia, IRAAS houses and administers the African-American Studies 
undergraduate and graduate programs. The Director of IRAAS simultaneously 
serves as Chair of the ’department’ (notes that the department currently has 9 
majors). 

The administrative structures of all of the centers and institutes included in this 
review varied according to the specific needs and practices of their institutions. 
They ranged from direct reporting lines to provosts or to locations within specific 
college structures under a dean (Driskell, Rutgers, Columbia) to special locations 
reserved for specialized or transitioning units i.e., JWJISRD - currently under a 
joint arrangement between Emory’s graduate school and its College of Arts and 
Sciences; the Ki~an Institute, which is identified as a university-wide 
interdisciplinary research institute that is co-sponsored by the Moritz School of 
Law, reporting to the dean of the College of Arts and Sciences. 

One Center director reported on a "transition that significantly changed the focus 

of his Center from a research-oriented, diaspora-focused institution, to a more 
narrowly focused organization whose mission emphasized the scholarship on and 

exhibition of African-American visual art." 



Those institutes/centers that were initially led by a "strong" founding Director 
(IRAAS, Kirwan, JWJISRD) were, by far, the most successful in raising outside 
funding In each instance they were able to capitalize upon their reputations and 
previous connections to garner support for their work from sources outside of, as 

well as within, their own Universities. 

Although the Driskell Center reportedly obtained 50% of its funding from outside 
sources, we did not receive enough definitive information to place them in the 
same category as the most successful fundraisers. 

Funding sources varied. The most successful (Ki~an, JWJISRD, IRAAS) 
depended heavily on corporate and foundation grants or contracts. One, the 
Kirwan had developed a method of geo-mapping for Opportunity Communities 
(www.kirwaninstitute.org/research/opportunity-communities/) and contracted out 
their services using proprietary software developed for this method of spatial 
analysis. 

Only the Driskell Center mentioned a significant stream of financial support from 
individual donors, although the James Weldon Johnson Institute had an 
appreciable number of individual supporters. All mentioned a ’contraction’ in 
sources of funding over the past few years. 

The two centers that had recently experienced transitions from ’strong’ founding 
directors (Kirvvan, Emory) both noted and related experiences with a powerful or 
visionary leader whose vision dominated or dictated the direction of the center or 
Institute. In both of these cases the centers were described as very successful in 
achieving the vision of the founding director, but were less successful in 
establishing linkages with other key units for various reasons. 

For example, neither of these units had appreciable linkages with the African- 
American studies departments on their campus. There were also additional issues 
around ’disciplinary’ isolation (narrow focus on supporting work in specific 
disciplines), which led to some distancing between those units and other key 
scholars on campus whose work falls within African-American or African 
Diaspora studies writ large. In all of these instances our visitors indicated that 
connections with other centers or institutes whose work might otherwise connect 
with the center or institute in question was minimal or never fully realized. 

All of the invited centers/institutes had been, or are, led by tenured, full professors, 
and in 3 instances by professors with endowed chairs (IRAAS, Kirwan, 

JWJ~SRD). 

Staffing ranged from a high of 35 (Kirwan) to a low of 2-3 professionals 
(Rutgers) including the director. 



None of the institutes/centers explicitly defined themselves as units dedicated 
solely to the support of the research of faculty on their own campuses, or that 
linked their programming directly to the research interests of faculty from all parts 
of their campus~ Most had agendas that were independent of other campus 
influences and focused on developing an itinerary of work that addressed those 

agendas. 

IRAAS stands alone in this regard and had the most extensive and substantive 

program of support for faculty research, it engages faculty researchers through its 

Faculty Affiliates/Fellows program and currently supports 15 research Fellows. 



Part ~ 

ADDENDUM I 
Research Centers and Institutes Reference Forms." 

Organization, Mission and Programmatic Work 

(1) The Institute for Research in African American Studies 

IRAAS is one of the several centers/institutes at Columbia that focus on African 
American/diaspora/African histories, cultures, politics, etc., Some of these are 
disciplinary or interdisciplinary. IRAAS describes itself as "multi-disciplinary". It is 
widely recognized as one of the most successfiA institutes of its kind. 

Institution Institute for Research in African-American Studies and 
the Center on African-American Politics 

Director Frederick Harris 

Corresponding Person Shawn D. Mendoza (Assistant Director) 
Years in Existence 19 
Reporting Structure Dean of College of Arts and Sciences 

Number of Staff 5 
Approx. Annual Budget ???? 

Focus African American Studies, Political Science 
Broad Focus African Diaspora, multi-disciplinary approach 

IRAAS Mission (http:/!www.iraas.com/node!182): 

IRAAS understands education to be a necessarily transformative endeavor. To 
this end, our mission is threefold: 
To prepare students to become critical thinkers and global citizens; 
To facilitate and support innovative research (working groups, collaborative and 
individual projects, and faculty/student grants); 
To disseminate knowledge through academic and public forums including IRAAS 
"Conversations," lectures, roundtable discussions, conferences, and new media 
platforms. 

Ahnost immediately after its creation in 1993 (two years before IAARiUNC) IRAAS 
emerged as the first serious challenger to the dominance of Harvard’s W.E.B. DuBois 
Institute in the field of African American studies. IRAAS’s founder and first director, 
Manning Marable, was a well-known and accomplished scholar who was lured to 
Columbia from Ohio State University. Under Marable, IRAAS quickly develolped several 
well-regarded research proj ects including the Cenwrfor the Study of Contemporary 
Black History, an innovative new media research center. Several j oint proj ects were 
developed in collaboration with the Schomburg Center t:br Research in Black Culture), at 
Columbia and attracted other scholars who added to the production and productive 
capacities of the institute. 



Marable also founded SOULS: A Critical Journal of Black Pofifics, Culture and Society, 

a refereed j ournal that quickly became known as one of the most comprehensive and 
well-produced publications in the field. On the strength of the journal and its contributors, 
Marable negotiated an agreement with Palgrave-Macmillan Publishers to produce a book 
series from IRAAS entitled the Critical Black Studies. Four anthologies have been 
produced from that collaboration. IRAAS subsequently added another highly regarded 
journal to its programs - SmallAxe one of the pre-eminent journals on the Caribbean. 

IRAAS, under current director Frederick Harris, sponsors forums, conferences, visiting 
and term fellowships for faculty and graduates, including external scholars. It also 
administers the undergraduate (BA) and graduate (MA) degree program in African- 
American Studies. Core Faculty members are either appointed at IRAAS (to teach in the 
department), or have an appointment as Research Fellows within the IRAAS. A number 
of other faculty members work with the Institute, cross-listing their courses as part of the 
African-American Studies curriculum and participate in the events and programs 
sponsored by the IRAAS as affiliated faculty. 

Professor Harris became director of IRAAS in 2007 following Steven Gregory (2005-7) 
and Farah Jasmine Griffin (2003-2005). (in March 2012 Prof Harris was se[ected Io 
receive a Le@s~ Award for exceptional ~eaching. Leq/bst awardees receive a stipend of 
$25,000 per year for three consecu#ve years) 

The Institute, although recognized for its leading role in interpreting and articulating a 
research agenda focused on the social sciences, and history in particular, was sometimes 
criticized for its lack of collaboration with Columbia scholars in other areas such as the 
humanities, the medical sciences, and law. 

The degree programs in African-American studies have also drawn criticism. Although 
the faculty and program are highly rated it still has only 9 majors in the undergraduate 
unit, a number some attribute to the focus on IRAAS’s research/programmatic agenda. 

Despite these, and other lesser concerns, Professor Harris feels that IRAAS staff now has 
an opportunity to reassess its mission and work. Towards that end, 1RAAS has embarked 
on a deliberate phase of self-study to determine how the Institute might better address its 
mission while also addressing some the shortcomings of the past. This includes shoring 
up the undergraduate and graduate degree programs, narrowing IRAAS’s programmatic 
and proj ect-related work including the elimination of the Center for Contemporary Black 
History, relocating in-house j ournal SOULS to the University of Illinois, seeking a new 
home for SmallAxe, dropping the critical black studies series with Palgrave- MacMillan 
and reinvesting in its faculty affiliates/Research Fellows program. 

(2) The David C. Driskell Center for the Stu@ of Visual Arts and Culture of African 
A mericans and the African Diaspora 

The Driskell Center was established in 2001 with $500~000 in seed ~i.mding from the 
Universi ty of MaryI an d. Accordi ng to university docum ents, "... the center i s inten ded to 



facilitate study and research into how people of African heritage have helped shape 
modern art, culture and social life in American society and the world." 

Institution The David C. Driskell Center for the Study of Visual Arts 
and Culture of African Americans and the African 
Diaspora 

Director Robert Steele (Exec. Director- *retiring as of May 2012) 
Corresponding Person Dorit Yaron (Deputy Director) 
Years in Existence 11 
Reporting Structure President--)Provost-)Deans of Graduate and Undergraduate 

Studies->(13 colleges) Dean of College of Arts & Sciences 
Number of Staff 3-4 plus several graduate and undergraduate students, 1 

archivist. National Advisory Board- 14 members 
Approx. Annual Budget $700,000 (?) (funds from provost and president’s office; 

50% of budget comes from outside the university) 
Focus African Ameri can Vi sual Art and Culture, Afri can American 

Art, African Diaspora Art 
Broad Focus Behavioral Sciences; African Diaspora Studies 

The Center is named for noted African American artist David C. DriskelL who retired 
from a f~ll-time faculty position at the University of Maryland in 1997. He donated $2.5 
million in. A~:?-ican and A~rican American art pieces from. his private collection to serve as 
the in-house collection *br the proposed art museum that wo~ld anchor the research 
center, initially, the goal was to raise an additional $7 million to complete the Center. 
That figure has yet to be reached, but the University eventually identified and renovated a 
10,000-square-foot space for the Driskell Center that includes administrative offices, 
exhibition, storage and study space. 

According to Professor Steele, current Executive Director, the Driskell Center is 
committed to collecting, documenting, and presenting African American art as well as 
replenishing and expanding the field. 

The Center’s programs are supported, in part, by the Office of the President and the 
College of Arts and Humanities and through grants awarded by Local and State 
Government and private foundations. It sponsors and co-sponsors workshops, 
conferences, international symposia, exhibits, campus events, lectures and colloquia. 
Early in its history under its first Director Eileen Julien (2002-4), the Driskell Center 
described its mission as: 

The David C. Driskell Center for the Study of the African Diaspora seeks to 
cultivate a new generation of artists and scholars of the arts, culture, and social 
life of Africa and the Americas, to foster creative new research in and across the 
disciplines, and to educate the public at large about the place of African and 
African diasporic cultural and social life in the modern world. 



It further stated its resolve: 

...to foreground interdisciplinary explorations of the arts and culture as dynamic, 
transnational processes through which to view and understand communities of 
African descent and their role in moderu culture; to develop partnerships and 
proj ects with educational and cultural institutions at home and abroad in order to 
advance the study of the cultural and social life of Africa and the African diaspora. 

During this initial period the Driskell Center was an active participant in the Consortium 
on Race, Gender and Ethnicity, a research community of centers and institutes at the 
UMd campus, created to promote intersectional scholarship (still active - 
http ://www. crge.um d edu/). The Con sortium brought together faculty from hi story, 
comparative literature, women’s studies, art, art history, theater and biological 
anthropology. One product of this collaboration ~vas the creation of an interdisciplinary 
curriculum for Maryland students "related to race and the mission of the humanities." 

Julien, who had previously served as founding director of the West African Research 
Center - Dakar, Senegal 1993-95, strongly supported this approach. In her words: "The 
maj ority of programming and research proj ects sponsored by the Driskell Center involve 
questions of race, ethnicity, and gender. Indeed, at the heart of the African diaspora--as a 
cluster of geographic spaces of shared historical experiences and as a rich imagined 
community--lie racial and gendered constructions of identity, making the field of 
diaspora studies a terrain, par excellence, for the theorizing of difference." 

The Center was also involved in organizing student programs in Brazil. It provided 
financial support for faculty and student research, innovative teaching and many 
programs and research projects that addressed issues of race, ethnicity and gender. 

Recent Developments (2004-2012) 

Under Professor Steele who replaced Julien in 2004, the Driskell Center’s mission has 
been revised and now reads: 

"The (Driskell Center’ s) mission is to provide an intellectual home for artists, 
museum professi onals, art administrators, and scholars, who are interested in 
broadening the field of African Diasporic studies. The Driskell Center is 
committed to collecting, documenting, and presenting African American art as 
well as replenishing and expanding the field." 

it now administers the C. Sylvia and Eddie Brown Driskell Center Scholars 
Advancement Fund, created in December 2002 and "provides graduate and postdoctoral 
fellowships for students in program s that bri dge the di sciplines of the humanities, 
performing and visual arts, and the social sciences." In 2008 the Center received a 
$100,000 grant from the Ford Foundation to support its publications in conjunction with 
its exhibition programs. In the academic year 2009/2010, the Center was awarded a 



$149,719 grant from the Institute of Museum and Library Services (IMLS). In 2011, it 
received a $60,000 grant from the National Endowment for the Arts (NEA). 

(3) The William E. "Brit" Kirwan Institute for the Stu@ of Race and Ethnicity 

The Kirwan Institute was established in 2003 and named for former Ohio State 
University president William E. "Brit" Kirwan ".~. in recognition of his efforts to 
champion diversity." The Kirwan Institute, "Through interdisciplinary research and other 
working partnershilps, ... seeks to deepen the understanding of the causes and 
consequences of racial and ethnic disparities in order to stimulate change to bring about a 
society that is f;air and just for all people." 

Institution The Kirwan Institute for the Study of Race and Ethnicity 

Director 2006-2011: Dr. John A. Powell (now at UC Berkeley); 
currently: Dr. Sharon L. Davies (Executive Director; full- 
time law professor) 

Corresponding Person Until late January 2012: Dr. Andrew Grant-Thomas 

Years in Existence 9 

Reporting Structure Provost (former Executive Director treated like a Dean) 
Number of Staff 24 full-time; 10 GRA; 1 student intern; 3 faculty w/joint 

appointments. (4people laid off since hiring of new Exec. 
Dir. in January 2012) 

Approx. Annual Budget Approx. $3 million; - $800-900k from university 

Focus 4 maj or areas: "Opportunity Communities," "Structural 
Racialization and Systems Thinking," "Race in the Mind," 
and "Global Justice Program" 

Broad Focus Law, Humanities, Arts and Sciences, Public Health and 
Education. GIS Mapping through the Geography 
Department. 

Kirwan Institute Mission (http:iiwww.kirwaninstitute.orgiabouti): 

The Kirwan Institute partners with people, communities, and institutions 
worldwide to think about, talk about, and engage issues of race and ethnicity in 
ways that create and expand opportunity for all. 

Founding director John Powell was recruited to head the institute after a search of over 
18 months. Although it was initially planned as a comprehensive unit that focused on 
African Americans and the diaspora, and that worked closely with the Black Studies 
department, Powell re-oriented its work in line with his interests and background in law 
and public policy. 



Focus Areas 

The Kirwan Institute research and programmatic work falls into four maj or areas: 

(1) Opportunity Communities - Identifies, builds understanding and eliminates 
racialized structural barri ers to opportunity in critical domains including 
education, housing, employment, health and health care, and civic engagement to 
build opportunity-rich neighborhoods and communities. 

(2) Structural Racialization and Systems Thinking - Examines how systems and 
system components are arranged and structured to di stribute social meaning, 
identity, benefits and burdens in particular situations and how these structures can 

be modified and transformed. 

(3) Race in the Mind - Examines the processes by which attitudes and ideas about 
race help shape the relationship between race and opportunity and how the 
harmful effects can be mitigated; examines how the form and content of 
communications influence the way in which racialized messages are received and 
processed; and works to create communication strategies that highlight our linked 

fate. And 

(4) Global Justice Program - Examines how racialized structures contribute to 
political, social and economic disparities that marginalize individuals and 
communities in our global society, and explores how these inequities can be 
alleviated. 

Funding 

The Kirwan Institute has been successful in raising funds through grants and funded 
research (see below). The annual budget of around $3 million comes, in large part (about 
74%) from these external sources. 

Grants funded during the 2010-11 cycle came from: 
Ford Foundation 
Northwest Area Foundation 
Open Society Institute 
Public Interest Proj ects, Fulfilling the Dream Fund 
San Francisco Foundation 
W. K. Kellogg Foundation 

Funded research projects for the same period included: 

Columbus Community Development Collaborative 
Gulf Coast Regional Planning Commission 
HUD Sustainable Communities Program 



NY Stimulus Alliance 
PICO (National Network) 
Senior Service America 
The California Endowment 
The Jessie Ball DuPont Fund 
White Center Community Development Association 

W.K Kellogg Foundation 

Notable Programs/Projects 

One of director Powell’s final large initiatives ~vas the AffiHatedFaculty and Staff 
Ini#ative, that seeks to establish collaborative relationships with OSU faculty and staff 
who have a demonstrated interest in issues related to race, ethnicity, and social justice. 
This initiative seeks to attract those who are engaged in research, scholarship, instruction, 
administration, or ser~ice that is clearly related to one or more &the Institute’s central 
research themes. Voluntary membership activities include the following: 

Attend at least one Kirwan Institute event each year; 
Attend informal group meetings; 
Mentor a junior faculty or undergraduate/graduate student for one year (at least 
six hours per academic term) in an area that connects substantively to research at 
the Kirwan Institute. These mentorship relationships are arranged and maintained 
by the faculty and staff members; 
Present a relevant aspect of the member’s research, scholarship, teaching, 
administration, or service through a "brown bag" or other presentation venue; 
As needed and where appropriate, serve as an outside reviewer for proposals 
submitted to the Kirwan Institute Small Grants Program 

This year (2011-2012), six Ohio State faculty and staff members j oined the Aff!#ated 

Faculty and Staff Initiative. This initiative seems to address criticisms of the Institute that 
suggested it was insular and did not offer significant avenues for participation by faculty 
from various units across the campus. 

Other Notable Kirwan Institute Highlights 

16 research reports published. 
9 journal articles, 5 commentaries and 9 blog posts published by Kirwan staff. 

books by Kirwan Institute staff accepted for publication. 

Current Issues, Transitions, Changes 

Law Professor Sharon L. Davies was selected as the new director of the Kirwan Institute 
in January 2012 replacing founding executive director John Powell. Davies is the John C. 
Elam/Vorys Sater Professor in Law at the Moritz College of Law, where she will 
continue as a member of the College’s faculty as she assumes her new role. With 
Powell’s departure and Davies’ arrival at the Kirwan Institute began a period of rapid 



internal realignments. University administration had already signaled that a reduction in 
funding was likely, and the new executive director has already eliminated 4 positions, 

including the assistant director slot. The Kirwan Institute’s j ournal Race/Ethnicity: 
Multidiscip#nary Global Contexts, recently upgraded from bi-annual to a tfi-annual 
publication, has also been dropped and its founders are searching for a new institutional 
home. It is expected that the process of scaling back will continue into the near future, 
~vhich will likely result in the elimination of additional proj ectsiprograms. 

According to the former assistant director, many see this transition period as an 
opportune moment to change the overall organizational culture of the Kirwan Institute. 
Changes are expected in relationships with key departments and units on campus where, 
previously, there has been little cooperation (i.e., Black Studies). The Advisory Board is 
expected to be called into session. At the urging of University administrators, greater 
organizational transparency will be emphasized under the new leadership and Kirwan 
Institute advisory structures, including the Advisory Board, will become operational 
again for the first time in five years. 

(4) The Center for Race and EthniciO’, Rutgers 

Founding director of the Center for Race and Ethnicity Keith Wailoo was the Martin 
Luther King Jr. Professor of History and an accomplished scholar in medical sociology 
and the history of medicine. During his stay at Rutgers he was inducted into the Institute 
of Medicine, part of the National Academy of Sciences. His leadership is credited with 
setting the tone for the development of the Center which emphasized interdisciplinary 
and cross-disciplinary collaborations. According to Wailoo he founded the Center 
because: 

There is a depth and breadth of really strong scholarship on race and ethnicity at 
Rutgers that cuts across departments, campuses, and disciplines, yet, there has not 
been a central place here or at most any university in which these strengths could 
be brought into a more robust conversation. The center will recognize this 
expertise. We will be able to think through all kinds of applications and 
collaborations that we can engage in as a result of these conversations. 

In another interview he noted how he connected the Center’s work to his own, without 
imposing a singular focus: 

The Center for Race and Ethnicity is fundamentally interdisciplinary in 
orientation, and I think this is the most direct way it connects with my work .... 
however, the kinds of discussions the center promotes - from the question of race 
and vulnerability in the story of Katrina, to the role of race and ethnicity in 
criminal justice, to understanding Hispanic identity in the new millennium - are 
not necessarily focused on health, but on the wide range of topics in race and 
ethnicity where Rutgers has considerable strength, as well as depth and breadth of 
expertise across schools, departments, and disciplines. 



Institution Center for Race and Ethnicity 
Director Mia Bay (since 2011; from 2007-2011: Associate Director) 

Corresponding Person Ann Fabian (Associate Director) 

Years in Existence 6 
Reporting Structure Provost 

Number of Staff 1 full-time (program director), 4-6 graduate research 
assistants (TAships), Associate Director 

Approx. Annual Budget Approx. $160,000-170,000 from Provost; $50,000 from 
School of Arts & Sciences (SAS); Mellon fellowships for 

next year 

Focus African American History, Race and Ethnicity Studies, 

Africana Studies 

Broad Focus Race, Ethnicity, Sociology, Minorities (currently reaching 

out to Native Americans); African Diaspora 

CRE Mission (http:iiraceethnicity.rutgers.eduimenu-iimission): 

Facilitating research and enriching education on matters of race and ethnicity in 
contemporary life in America, in New Jersey, and the world. 
Promoting collaborations and fostering cross-disciplinary seminars and 
discussions on topics from immigration and work, to ethnic politics and racial 
classification, from preservation of cultural identity to its transformation, and 
including questions of poverty, discrimination, advancement, integration, and 
privilege. 

Identifying critical areas for future research and supporting race and ethnicity 
research and policy development. 

Currently, under newly appointed director Mia Bay, the stated mission of the Center for 
Race and Ethnicity is to: 

facilitate research and enrich education on matters of race and ethnicity in 
contemporary life in America, in New Jersey, and the world; 

promote collaborations and foster cross-disciplinary seminars and discussions on 
topics from immigration and work, to ethnic politics and racial classification, 
from presew’ation of cultural identity to its transformation, and including 
questions of poverty, discrimination, advancement, integration, and privilege; and 

identify critical areas for future research and support race and ethnicity research 
and policy development. 

The Center organizes panels, lectures, film screenings, %rums and cot~ferences that 
promote ir~terdi sciplinary e~gagemem with issues of race and ethr~icity i~ the state, the 
region, an.d the world. It highlights the experti se of Rutgers scholars from a variety of 
specialties by drawing them in.to a coll ective conversation about issues of comemporau 



culture and public policy. Center staff and affiliaed faculty have produced two 
publications in the Rutgers Studies in Race and Ethnicity Series under the Rutgers 
University Press imprint: Katrina’s Imprine Race and Vn~nerabi~ity in America - 
Edited by Keith Wailoo, Karen M. O’Neill, Jeffrey Dowd, at~d Roland Anglin. (Ju~y 
2010); and Genetics and the Unsettled Past: The Collision of DNA, Race and History 
- (expected March 2012) 

Current programmatic initiatives include: 

]{ace, Place cmd Space in the Americas - a year-long seminar funded by a grant 
from the Sawyer Seminar program of the Ar~drew W. Mellor~ Fom~datior~. The 
semitmr~ scheduled for the 2012-13 academic year, will explore the imerplay of 
social, historical, and spatial forces in configuring racial formations, idenfities, 
and experiences in the Americas. 

The Roundtable Series draws in faculty from all three Rutgers campuses and a 
variety of departments, program s and school s for i nformal di scussions and 
presentations~ 2012 topics are History, Memory am] their Uses or~ HLv~a~tio/a, and 
Vigilantism, Race and the State, 

Team-Taught Courses - The Center provides support %r co-taught courses on 
issues of race and ethnicity in a wide variety of disciplines and contexts. Center 
staff" (admini strators, directors and graduates students) work with instructors in 
the development of new syllabi, give guest lectures, and offer a space for 
interdisciplinau perspectives to be actively incorporated into their teaching. 

Although Professor Bay points to important collaborations with numerous faculty across 
the campus (over 60 are listed) there are no internal mechanisms for including them 
directly in Center work beyond the three program areas indicated above. For various 
reasons, there is no significant interaction with Africana Studies. Of the 60 or so affiliated 
faculty only two are from that department (of 10 total core faculty in Africana Studies). 

Support for the Center is expected to remain steady at current levels in the near future. 
The Center for Race and Ethnicity had the smallest budget of the five centers/institutes 

we reviewed. 

(5) The James Weldon Johnson Institute for the Stu@ of Race and Difference 

In 2007, with seed money from Emory University administration, (Office of the Provost, 
the College of Arts and Sciences~ and the Graduate School)Rudolph P. Byrd, Goodrich C 
White Pro~ssor of A merican Studies, established the James Weldon J ohnson Institute tk~r 
Advanced Ir~terdisdp[inary Studies. 

mission, at its i~ceptior~ was: to ~bster r~ew scholarship, teachir~g, a,~d pt~blic dialogue 

{PAGE } 



that %cases upon the origins, evo][ution, and legacy of the modern civil[ rishts movement 
fl~om ~ 905 to the present. The Johnso~ I~sthute ~ ~ also commhted to the investigation of 
the impact of the modern civ~ fights movement upon other social movements in the 
United States and abroad. These social movements include but are not lh~ited to the 
Women’s Movement, the Lesbian, Gay.. Bi-Sexual and Transgendered Movement, and 
the Human Rights Movement~ 

Du:d:ng his career Byrd had built important and key relationships with }’u:nders from 
within the corporate and private fbundation ranks~ and with noted scholars from around 
the country. Once the JWJI was established he capitalized on those connections and it 

qu[ ckly becam e one of the m ost successffd (i n fhndrai si ng term s) [ nst[tuti on s of its type, 

Whhin the fi rst th tee years of its exi stence it had f’u:ading from: 

The Coca-Cola Company (Founding Corporate Sponsor) 
Andrew W. Mellon Foundation 
AT&T - Georgia 
Delta Air Lines 
Georgia-Pacific Corporation 

And in~ernal i%nding from: 

OfJfi ce of Academic and Strategic Parmerships 
Oi’fice of" University and Community Partnerships 
The Bill and Carol Fox Center %r Humanistic Inquiry 
Manuscript, A rchives and Rare Book. Library (M ARBL) 

ks signaure programs were: 

ig7z~’ ~?xi#~tg Scholars Program (national) %cused on the modern civil rights 
movement. The Program provided up to five f%lIowships for both junior and 
senior scholars each academic year ($60000 for fl, lI professor; $40,000 for 
associate professor; $30,000 for assistan~ professor) 

serves the faculty of th e m ember i nsti ration s of the United Negro Coil ege Fu~d 
(UNCF) and suppo~s UNCF flacuhy engaged in research in the severaI coil ecti ons 
of the Manuscript, Archives, and Rare Book Li brary (MARBL) of Emou 
University. 

C.,’\,W Dhdog,~es is a community fbmm that aims to highlight diverse ideas and 
perspecti yes on the most significam issues and events shaping our l-ime~ The 
mission is to bring people together to ana[yze and refl ect on everything from the 
arts to the economy, from human rights to health and sexuality. 

ldZorking Grotq)s -Worki ng Groups meet over a two year period and bring 
together Emory facuhy, and scholars beyond Emory whose teaching and research 
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focus upon the civil rights movement and its points of intersection with other 
soci al m ovements. 

The &d’mso~ MkdaL awarded annually, is presented to individuals who have 
excelled in: civil right< di plomacy, educati om i ournali sin, law~ literature~ and 

mt]sic~ 

Even with th ese i mportant accomplishments, the ]W] ~ was n ot in iti ally developed wi th 
the idea that it wot~J~d serve the interests of Emery faculty abne, or the interests of other 
campus units, l~ tt~e vision of its %under, the ]W]I was seen as an independent unit 
reporJng to the provost which had no direct responsibfliw to campus constituendes 
beyond its programming. Most of its programming was externally focused, and many 
within the university fek there weren’t enough oppo~unities to become involved with 
work of the JWJ I, 

Institution 

Director 

Corresponding 
Person 

Years in Existence 
Reporting Structure 
Number of Staff 

Approx. Annual 
Budget 
Focus 

Broad Focus 

James Weldon Johnson Institute for the Study of Race and 
Difference (JWJI) - result of Fall 2011 merger bem’een JWJI 

and the Race and I)ifference Initiative (RDI) 

VACANT (Reportedly Tyrone Forman, current head of the 
RDI will be named in fall 2012) 
JWJI: Calinda Lee (Associate Director); Leslie Harris (Founder 
and Leader of the Transforming Community Project [TCP]; 
Co-Leader of the Race and Difference Initiative with Amanda 
and Forman) 
5 
Under new structure, Dean of College of Arts and Sciences 
JWJISRD: 2 full-time staff and 2 graduate assistants; RDI: 1 
full-time administrative staff member plus graduate students 

Origin and legacies of the modern civil rights movement; 
Women’s Movement, the Lesbian, Gay, Bi-Sexual and 
Transgendered Movement, and the Human Rights Movement; 
race and difference 
African Diaspora, History 

Recent Restructuring Efforts 

In the Fall 2011, administraors at Emory University merged JWJI with The ]-{ace and 
Differe,~ce Initiative (RDI), which had been establi shed as an element of Emory’s 2005- 
20 ] 5 strategic plan. The merger created the ,lames ~Ve/dort &)h~sort Ins#mtef!)r ~he Study 
(gRace and Diffbrence. 
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Before the merger RDI, launched in 2006, was as an institution-wide effort with the 
intent to "understand and address the complexity of the human condition and human 
experience in a pluralistic, democratic society by engaging in public dialogues on race 
and other intersecting dimensions of human difference (race, class, gender, religion, and 
sexuality)." RDI worked to achieve thi s goal by connecting a network of scholars and 
students within and beyond the university in interdisciplinary- dialogues. 

The stated goals of RDI were to: 

Create a culture of collaboration and a climate of inclusion at Emory. 
Build intellectual density in the study of race and difference at Emory. 
Train and mentor the next generation of promising scholars studying race and 

difference at Emory. 
Develop collaborations and partnerships related to race and difference beyond 

the Emory campus borders. 

This September 2011 statement from Tyrone Forman, a former co-leader of RDI, 
summarizes the logic of the merger that newly created JWJISRD: 

The new James Weldon Johnson Institute for the Study of Race and Difference 
unites the nati onal name recognition of JWJI and its successful t:~mding record 
with many external organizations with the Race and Difference initiative’s 
campus-wide focus on building Emory’s intellectual density and training the next 
generations of scholars supporting the study of race and difference. 

According to administrators the merger streamlines the admini strative inflastructure and 
thereby simplifies overhead, and it also institutionalizes a strategic plan initiative within 
the University by anchoring thi s unit within a school o The JWJISRD, during this 
transitional period, will be housed in the Laney Graduate School and EmoryT College of 
Arts and Sciences. 

The Institute is envisioned to serve as the intellectual hub for programming and ideas 
related to race and difference on campus. It is expected to provide support and scholarly 
comnmnity for faculty at Emory who have projects that are in conversation with this 
theme, and provide a hub for work that is concerned with the study of race and difference 
at Emo~,. Lack of these opportunities for Emory i~culty was one of the key complaints 
about the work of the JWJI before the merger. Another goal of the merger is developing a 
graduate concentrati on in race and difference. 

In noting that most of the programmaic work of JWJI ,,viii continue during the transition, 
one admini strator who was central in arranging the merger al so pointed out that existing 
programs will become proj ects that will live under the umbrella of the institute in this 
next phase of its formation, "... but rather than being entirely program-driven, the 
merged entity will be mission-driven." 

With the unfortunae death of Byrd in October 2011, and with RDI director Tyrone 
Forman on leave for 20111-112, the reorganization of JWJISRD has been temporarily 
suspended. 



a) 

b) 

c) 

d) 

e) 

ADDENDUM II 
Other Notations From Study Group l~(embers 

How can we "innovate?" What can we do well and not duplicate what is already 
(done) somewhere else? 

I believe a commitment to the diaspora is necessary if we are trying to connect to 
UNC’s goals to be a "global" institution. 

The notion/exploration/defining of an African Diaspora was not deeply engaged 
by any of the centers even as it is in the forefront of discussion with scholars. This 
might be a strategic entry point for the IAAR to examine and foreground the 
shape of this discussion as a major aspect. Indeed, the Driskell Center issue made 
it clear that a discussion, not only among scholars but with the broader public, 
~vould be beneficial. As notions of blackness are explored and redefined, Diaspora 
may be a space for these broad discussions. 

One of IAAR’s challenges will be funding as it has been. Will the university 
agree to fund it for X number of years as it attempts to build capacity for at least 
50% external funding? 

Re: Kirwan Institute: I think a "prong" for us would be something like their 
"Global Justice Program." What we call our "global" initiative, which 
would/could be linked to the University’s global goals? 

I like their Affiliate Faculty and staff program, it also seems that one of their 
strengths is "full-time" support of faculty or is that a misreading on my part? Is 
the faculty so productive and can engage in public debate because they aren’t 
teaching? 

While I’ve been talking about IAAR having a global prong, how can we enhance 
our "North Carolina" focus? it may be too late because we don’t want to duplicate 
work, but what innovative collaborations with local (social justice) organizations 
can we foster? 

g) It seems "transparency" is something everyone is embracing. I’m not sure what 
that would mean for IAAR. 

h) 

i) 

In some cases there were clear disconnects between what we do as scholars and 
what the centers do, despite the fact that the centers claim to engage faculty. The 
IAAR needs strategies for forging and maintaining meaningful connections with 
scholars, faculty and current discussions in the various disciplines. 

Recommendations - Mission statement: absolutely. What can we do? What can 

we MANAGE? What can we manage consistently and confidently? 

j) External funding: I agree. - Paid staff: yes, I also wonder should the person still 



k) 

1) 

have teaching duties? It seems that they should teach perhaps once every two or 
three years or have a signature class sponsored by the Institute, but this seems to 
be a critical part of the issue. 

Incorporating the IAAR’s goal s into UNC’s strategic concerns. I thought that was 
a very important lesson from the Driskell Center. I don’t think we can meet all 
their goals, but there must be some which would overlap with the IAAR’s 
old/emerging mission. 

What is the role of activism in the centers/institutes? I’m not saying that there 
should/shouldn’t be one but I’m wondering about that aspect in the formation of a 
center/institute. 

m) If appropriate (if Mission is reconsidered): 

it should be very focused, perhaps organized in terms of"themes", 
i.e., Global Africa, under a set of concentric circles such as: 

- North Carolina 
- The US south 
- The US 
- The diaspora 



From; 

Sent: 

To: 

Subje~: 

Attach: 

Janken, Kenneth R <krjanken@email.unc.edu~ 

Monday, May 21, 2012 9:58 AM 

Sparks, Sherry <sherryspaJcks@unc.edtr~; Sahle, Eunice N <ennice@email.nnc.edw~ 

Regester CE Fall 2012 - signed forms attached 

Regester reappointment.doc 

Dear Ms. Sparks, 

Attached is the completed form for Charlene Regester. 

Sincerely, 

Kenneth Janken 

Kenneth R. Ja~ken 

ProI~ssor of Afro-Amefica~ Studies 

Department of Ati’ican and Al]co-Americm~ Studies 

109 BaSle Hall, CB# 3395 

Umve~iB~ ofNoN~ Cmolina 
Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 
Click on a li~ for info~ation a~ut my publications: 

~p:/Tvx~vw.umass.e&~hm~ p~ s~spr 9Tim~kcn.html 

l~p:/,’uncp~ss.t~nc.ed~N~o~v"I’- 8059.html 

hltp:/i undpress.nd.edt ibook/P00780 

l~t tp:/iundpress.nd.ed~gb~ok,’P00723 



From: 

Sent: 

To: 

Subject: 

Attach: 

Abou El Seond, Mohamed H <mseoud@email.unc.edu~ 

Monday, May 21, 2012 1:57 PM 

The asc t~culty mailing list. <asc tZaculty@lislscrv.unc.edu> 

[asc t?acalty] FW: Important: Call to Action on Public Access to Federally Funded Research 

dra£t petition text.docx; Smnple email.docx 

Dear all, 

Here is a calf for ac[ion that we all should consider< Please read below: 

My best, 

Begin tbr~varded message: 

From: Andrea Higginbothmn < _a_4Ld___ri_e_~.~_a_!:[:£_rgk 

Date: May 18, 2012 2:56:14 PM EDT 

To: <sparc- directors([~arl.org> 

Subject: [SPARC Directors] hnportmm Call to Action on Public Access to Federally Funded Research 

Folks, 

As you know; the Obama Adminidtration has been actively considering the issue of Public Access to the 

results of Federally Funded Research this year. They have recetNy completed a year-long Interagency Working 

Group exmnination office issue, and have had the oppot~nity to consider the public input contributed during 

the RFI process that ended in January. 

We now have a brie£ critical mndow of opportuni~ to underscore our community’s strong commitmem to expanding 

the NIH Public Access Policy across all U.S. Federal Science Agencies. The Administration is cnrrently considering wNch 

policy actions are priorities that roll they roll act on before the 2012 Presidential Election season smngs into 

high gear later this snmmer. We need to ensure that Public Access is one ofthosc priorities. 

To help accomplish this, SPARC will be working with our network ofparmer organizations across the libraD,, 

publishing, research, stadent, and advocacy communities to post a petition to the White House’s "We the People" site 

requesting action on this issue, starting on Monday, May 21st. If the petition garners 25,000 signatures within 30 

days, it will be reviewed by White House stall; and considered for action. 

In order to teach this numben we need each and every SPARC member to do all that you can to activate your 

networks, and to encourage as many colleagues to sign the petition as possible. Qualified signers must be at least 13 

years old, have a valid email address, and come fiom inside or outside the U.S. Additional itffonnation - and the 

petition text - roll be available at: https:i/~vs.wlJtehouse.~ov/petitions 

We are asking you to please not oNy sign onto the petition, but to spread the word far and wide. Consider a blog post, an 

emml to constituencies, a tweet, a Facetx~ok share, an action in your library - anything that tells as maW people as possible 

"I support this petition, I’m signing this pefuion, and I thonght you shonld, too." This is the kind of action that 

can have real consequences if we can reach the 25,000 signature goal - the White Honse takes this petition site 

very seriously, and is particularly cognizant of public opinion as the Presidential election draws closer. 

As you all know, we have worked extremely hard to get - and keep - the issue of public access to federally funded 

research on the Administration’s radar screen. We have been very successful in doing so, but illudtrating the depth 

of public snpport represented by 25,000 signatures will help drive home the importance of this issue at a critical time. 

Attached is a (draft) copy of the text of the petition that will be posted on Monday, and a template email for you to consider working from 

when contacting yonr colleagues staxting on Monday. SPARC and out partners roll be coordinating sending you periodic 
reminders and progress updates as the process unfolds. 

As always, please don’t hesitate to contact any ofns in the SPARC office with questions or requests for assistance - we’re 

hapw to help! 

Thanks in advance for your support for this efibrt - it is truly a critical tilne, and action now *can* make a difference’. 

Best, 
Heather 



Heather Joseph 

Executive Director. SPARC 
21 Dupont Circle, Suite 800 

Washington, DC 20036 

+1 202 296 2296 

heather(~arl.org 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Stroman, Deborah L <~dstro@unc.edu~ 

Monday, May 21, 2012 3:17 PM 

cbcchai@unc.edu 

CBC - News You Can Use! 

CBC E-News 5.21.12.pdf 

Hi Caucus members. See attached newsletter. 

Have a restful, productive, and joyful summer! 

Stay tuned for information regarding MOVEMENT activities. ;) e.g., golf, biking, walking, etc. 

Harambe, 
debby 

Chair, Carolina Black Caucus 

www.unc.edu/cbc 

919.843.0336 

Description: Carolina Black Caucus 542 with tag 



From: 

Sent: 

To: 

Subject: 

Attach: 

Color~ Sonia <soniacolon@med.tmc.edu~ 

Wednesday, May 23, 2012 10:04 AM 

SaNe, Eunice N <eunice@email.~mc.edu~~ 

RE: Craver Fund 

Craver fund.:dsx 

Good morrfing Eunice 

I am doing very well, thank you, I hope you are doing well, also, 

Please find attached a worksheet for craver funds, that could answer your questions. 

Please let me know if you need add~tiona~ informatkm, 

Best w~5~hes, Sorda 

E~= SaNe, Eunice N 
Seat= Wednesday, Nay 23, 20$2 4:45 AN 

Te= Colon, Sonia 
$abje~t= Craver Fund 

Dear Sonia, 

Greetings from Durban South Africa and 1 hope you are doing well. 

As soon as you can, kindly send me a table with the following details: 

1) Names of faculty who received the Craver Fund including a sentence (a title of their proposed projects (travel or research) is fine. 
2) Names of faculty members who have so far used their $230 Craver Book Fund. 

Thanks. 

Best wishes, 
Eunice 



A 

CRAVER FUND 

Faculty Members 

5/22/2o12 
Fund amount $20,000 

Assigned to: 

B 

6 Proposal Proyect 

7 

8 Boyd, Lydia iTranscriptioner for Field work 
9 Caldwell, Kia i Research for the book 

10 Fall, Alassane 

1:1 Hall, Perry iTravel for debates Graduate Progr. 
:12 Hildebrand, Reginald i Research at Gotleib Archive 

:13 Janken, Kenneth 

:14 Lambert, Michael 

:15 Lee, Margaret i Research Namibia, SA 
:16 Lisanza, Esther i Ravel Conf. in Madison 

:17 McMillan, Timothy 

:18 Nyang Oro, Julius 

:19 Nzongola-Ntalaja, Georges 

20 Pier, David 

2:1 Regester, Charlene i Research Margaret Herrick Library/Conf. Boston 
22 Rucker, Walter iresearch Coromantee 

23 Sahle, Eunice 

24 Seck, Mamarame i Research in Senegal 

25 Selassie, Bereket 

26 Anderson, Barbara 

27 Fhunsu, Donato 

28 Mutima, Alphonse 

29 

30 Total 



2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

21 

22 

23 

24 

25 

26 

27 

28 

29 

3O 

C 

Research A wards 

D 

Book fund total 

BookFundsused 

Aso~5/22/2012 Balance 

S 770.001S 230.00 $ 1,000.00 IS 208.38 $ 21.62 

S 2,000.00 [ S 230.00 S 2,230.00 IS 58.88 S 171.12 

iS 230.00 S 230.001S S 230.00 

S 1,030.101S 230.00 $ 1,260.10 iS 77.33 $ 152.67 

S 610.OOlS 230.00 S 840.001S $ 230.00 

iS 230.00 $ 230.00 iS $ 230.00 

iS 230.00 S 230.001S S 230.00 

S 3,250.001S 230.00 $ 3,480.00 iS 214.25 $ 15.75 

S 486.001S 230.00 $ 716.00 iS $ 230.00 

1$ 230.00 $ 230.001S 224.79 $ 5.21 

1$ 230.00 $ 230.001S 160.66 $ 69.34 

1$ 230.00 S 230.001S S 230.00 

1$ 230.00 $ 230.00 iS 230.00 $ 

S 2,991.001S 230.00 $ 3,221.00 IS $ 230.00 

S 2,000.OOlS 230.00 $ 2,230.001S 230.00 $ 

1$ 230.00 $ 230.001S 220.68 $ 9.32 

S 2,ooo.oolS 230.00 S 2,230.001S S 230.00 

iS 230.00 S 230.001S S 230.00 

iS 230.00 S 230.001S S 230.00 

iS 230.00 S 230.001S S 230.00 

iS 230.00 S 230.001S S 230.00 

S 
$ 15,137.101S 4,830.00 $ 19,967.10 1$ 1,624.97 S 3,205.03 



2 

3 

4 

5 

H           I 

Research A ward used 

6 As of 5/22/2012 Balance 

7 

8 S S 770.00 

9 $ 1,944.90 $ 55.10 

lO S S - 
11 $ 1,026.63 $ 3.47 

12 S $ 610.00 

13 S $ - 

14 S $ - 

15 $ 3,250.00 $ - 

16 S 401.20 $ 84.80 

17 S $ - 
18 S S - 
19 S $ - 
20 S - 
21 S 987.95 $ 2,003.05 

22 S 850.37 $ 1,149.63 

23 g $ - 

24 S 1,084.95 $ 915.05 

25 S S - 
26 S $ - 

28 S S - 
29 $ - 

30 S 9,546.00 S 5,591.10 



Cell: B21 

Comment: $991 Award for Boston Travel and $2000 award for M. Herrick Library 

Cell: H21 

Comment: For Boston Conf. 

Cell: H22 

Comment: travel to London 

Cell: H24 

Comment: To buy an l-Pad 



From: 

Sent: 

To: 

Subject: 

Attach: 

Color~ Sonia <sonia~olon@med.unc.edu~ 

Wednesday, May 23, 2012 10:09 AM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

RE: Craver Fund 

Craver fund.:dsx 

I am sorry, I forgot that garbara Anderson use yesterday her Craver fund money t:or the acquisiLiot~ ot: I-Pad. 

Please see correctecJ worksheet 
Sophia 

From= SaNe, Eunice N 
Sent= Wednesday, May 23, 20~2 4:45 AM 

To= Colon, Sonia 
Subject= Craver Fund 

Dear Sonia, 

Greetings from Durban South Africa and 1 hope you are doing well. 

As soon as you can, kindly send me a table with the following details: 

1) Names of faculty who received the Craver Fund including a sentence (a title of their proposed projects (travel or research) is fine. 
2) Names of faculty members who have so far used their $230 Craver Book Fund. 

Thanks. 

Best wishes, 
Eunice 



A 

CRAVER FUND 

Faculty Members 

5/22/2o12 
Fund amount $20,000 

Assigned to: 

B 

6 Proposal Proyect 

7 

8 Boyd, Lydia iTranscriptioner for Field work 
9 Caldwell, Kia i Research for the book 

10 Fall, Alassane 

1:1 Hall, Perry iTravel for debates Graduate Progr. 
:12 Hildebrand, Reginald i Research at Gotleib Archive 

:13 Janken, Kenneth 

:14 Lambert, Michael 

:15 Lee, Margaret i Research Namibia, SA 
:16 Lisanza, Esther i Ravel Conf. in Madison 

:17 McMillan, Timothy 

:18 Nyang Oro, Julius 

:19 Nzongola-Ntalaja, Georges 

20 Pier, David 

2:1 Regester, Charlene i Research Margaret Herrick Library/Conf. Boston 
22 Rucker, Walter iresearch Coromantee 

23 Sahle, Eunice 

24 Seck, Mamarame i Research in Senegal 

25 Selassie, Bereket 

26 Anderson, Barbara 

27 Fhunsu, Donato 

28 Mutima, Alphonse 

29 

30 Total 



2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

21 

22 

23 

24 

25 

26 

27 

28 

29 

3O 

C 

Research A wards 

D 

Book fund total 

BookFundsused 

Aso~5/22/2012 Balance 

S 770.001S 230.00 $ 1,000.00 IS 208.38 $ 21.62 

S 2,000.00 [ S 230.00 S 2,230.00 IS 58.88 S 171.12 

iS 230.00 S 230.001S S 230.00 

S 1,030.101S 230.00 $ 1,260.10 iS 77.33 $ 152.67 

S 610.OOlS 230.00 S 840.001S $ 230.00 

iS 230.00 $ 230.00 iS $ 230.00 

iS 230.00 S 230.001S S 230.00 

S 3,250.001S 230.00 $ 3,480.00 iS 214.25 $ 15.75 

S 486.001S 230.00 $ 716.00 iS $ 230.00 

1$ 230.00 $ 230.001S 224.79 $ 5.21 

1$ 230.00 $ 230.001S 160.66 $ 69.34 

1$ 230.00 S 230.001S S 230.00 

1$ 230.00 $ 230.00 iS 230.00 $ 

S 2,991.001S 230.00 $ 3,221.00 IS $ 230.00 

S 2,000.OOlS 230.00 $ 2,230.001S 230.00 $ 

1$ 230.00 $ 230.001S 220.68 $ 9.32 

S 2,ooo.oolS 230.00 S 2,230.001S S 230.00 

iS 230.00 S 230.001S S 230.00 

iS 230.00 S 230.001S 230.00 $ 

iS 230.00 S 230.001S S 230.00 

iS 230.00 S 230.001S S 230.00 

S 
S 15,137.101S 4,830.00 S 19,967.101S 1,854.97 S 2,975.03 



2 

3 

4 

5 

H           I 

Research A ward used 

6 As of 5/22/2012 Balance 

7 

8 S S 770.00 

9 $ 1,944.90 $ 55.10 

lO S S - 
11 $ 1,026.63 $ 3.47 

12 S $ 610.00 

13 S $ - 

14 S $ - 

15 $ 3,250.00 $ - 

16 S 401.20 $ 84.80 

17 S $ - 
18 S S - 
19 S $ - 
20 S - 
21 S 987.95 $ 2,003.05 

22 S 850.37 $ 1,149.63 

23 g $ - 

24 S 1,084.95 $ 915.05 

25 S S - 
26 S $ - 

28 S S - 
29 $ - 

30 S 9,546.00 S 5,591.10 



Cell: B21 

Comment: $991 Award for Boston Travel and $2000 award for M. Herrick Library 

Cell: H21 

Comment: For Boston Conf. 

Cell: H22 

Comment: travel to London 

Cell: H24 

Comment: To buy an l-Pad 



FFOB: 

Sent: 

To: 

Subject: 

Attach: 

Gil, Karen M <kgil@email.unc.edu~ 

Friday, May 25, 2012 9:55 AM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

Hartlyn, Jonathan <hartlyn@unc.edu>; Reid, Dee ~<teereid@unc.edu> 

Board of Trustees 

BOT 5-24-12 Finakdocx 

Eunice 

These are my talking points from the presentation that I gave yesterday to the Board of Trustees. Please feel free to share them with the faculty members in the 

department if you think it would be helpful. 

Sincerely, 

Karen 

Karen M. Gil, Ph.D. 

Dean, College of Arts and Sciences 

Lee G. Pedersen Distinguished Professor of Psychology 

CB # 3100 

University of North Carolina at Chapel Hill 

Chapel Hill, NC 27599-3100 

919-962-3082 

919-962-1165 

919-962-2408 fax 

kgil@ernail.unc.edu 



KG AT BOT 5-24-12 

INTRODUCTION 

Thank you Chair Hargrove and Chancellor Thorp for underscoring 

the importance of academic integrity to the University and to all of 

US. 

I share your concerns and your commitment. Those faculty and 

staff members in the department who did nothing wrong also 

share these concerns and commitment to academic integrity. 

The College has completed two reviews launched in September 

after questions were raised about some irregularly taught courses 

in the Department of African and Afro-American Studies. 

As background, every year, instructors in the College teach over 

10,000 course sections across some 45 academic departments 

The primary issues I will address today occurred in a subset of 
course sections in one department over a four-year span. 

OUR RESPONSE 

There are significant issues. I took them very seriously and 

responded as soon as they came to my attention. Our goal from 

the beginning was: 

o to identify the problems and ensure that they have ended, 

and 

o to enact new policies and procedures to prevent similar 

issues from recurring. 

To do this, we completed an in-depth review of courses in the 
Department of African and Afro-American Studies, which I will 
summarize, and an examination of independent study practices 
college-wide, which Senior Associate Dean Bobbi Owen will 
summarize. 
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You have both of these reports. We will emphasize key findings 

and the recommendations for moving forward. 

I’ll conclude by reporting on the additional steps we have taken, 

beyond these two reports, to strengthen our policies and 

procedures in the department, the College, and University. 

Jan Yopp, Dean of Summer School is also here to take questions 

about summer school. So is Bill Andrews, Senior Associate Dean 
and co-author of the report. 

THE DEPARTMENT REVIEW [KAREN GILl 

The Department of African and Afro-American Studies is an 

integral and important part of the College. The dedicated and 

talented faculty make many contributions to the University’s 

research, teaching and service mission. The department has over 

90 majors and many non-majors take its courses. The issues 

addressed in the department review relate to a very small portion 

of the curriculum. 

When I learned of possible course irregularities in the department, 

I asked Senior Associate Deans Jonathan Hartlyn and Bill Andrews 

(here) to review the department’s course offerings from Summer 

2007 through Summer 2011. 

In total, they reviewed 616 courses with over 14,000 enrollments 

(14,234). 

Here are the findings: 

As stated in the report, 

1) 9 courses (with 59 enrollments) were considered aberrant; 8 
occurred in Summer School 

Evidence showed students completed work and 

received grades, but no faculty member appeared to 

have supervised the courses or graded the work. 
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[] Grade rolls were submitted with faculty signatures that 

were unauthorized. 

2) 45 courses (627 enrollments; 30 courses during summer 

school) were either aberrant or taught irreqularly - meaning 

an instructor provided an assignment and appeared to have 

graded a resulting paper, but with limited or no classroom or 

other instructional contact. 

3) The reviewers also found lax department practices and 
record keeping that may have enabled irregularities, and 

prevented a full reconstruction of what transpired with 

regard to independent study courses, temporary grades and 

unauthorized grade changes. 

The overwhelming majority of all these irregularities took place 

prior to Fall 2009. 

As indicated in the report, the courses in question appear to be 

linked to two individuals who no longer work for the university. 

[Emphasize this point]No evidence emerged during the review that 

directly implicates any other faculty or staff member in the 

creation of the aberrant or irregular courses, or in recording or 

changing student grades in these courses. 

As stated in the report, the courses in question involved both 

student athletes and non-athletes, and there was no evidence that 
student athletes were treated differently than the other students 

in the courses. 

The report recommends that academic credit and course grades 

assigned to all students enrolled in these courses not be changed. 
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TROUBLING FINDINGS 

In sum, these findings are very troubling to those faculty members 

and students in the department who were doing their jobs and to 

all of us who worked for nearly a year to uncover the problems 

and understand what happened. 

I’d like to tell you now about what have we done to move forward. 

Department has new leadership and policies [Slide 1] 

The department now has an entirely new leadership and 

governance structure - I appointed Eunice Sahle the new 

department chair. She has a new associate chair, director of 

undergraduate studies, summer school administrator, and several 

new committees. 

Under her determined leadership, and with hard work from the 

department faculty, new policies and procedures are now in place 

governing independent study courses. 

As you can see on the slide, other University policies and best 

practices for course syllabi and grades are also now in place. 

The department is also updating its major requirements. 

[Important Point to Emphasize] - African and Afro-American 

Studies has played an important role in the field and on this 
campus for more than four decades. 

I am confident that with the new changes, the department will 

emerge stronger in teaching, research and service. 
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INDEPENDENT STUDY TASK FORCE REVIEW [Bobbi Owen speaks, Slide 2] 

GOING FORWARD: NEW PROCEDURES [Karen Gil, Slide 3] 

Teaching Assignment/Annual Review 

In addition to the recommendations from these two reviews, the 
College and the University have put other new procedures and 

policies into place: 

College teaching assignments and enrollments are now reviewed 

annually to ensure that standard practices are being followed. 

o The Senior Associate Deans in my office have reviewed data 

for 2010/11 and 2011/12, including information about the 

number of classes, and independent study courses and their 

enrollments, for each faculty member. 

o As I mentioned previously, the College has about 1000 faculty 

members plus other instructors across 45 academic units who 

teach each year. 

o These reviews did not raise any issues similar to those I 

reported earlier. 

~ The College will continue to conduct these teaching 

assignment and enrollment reviews every year. 

SUMMER SCHOOL POLICIES 

Because many of the course irregularities occurred during summer 

sessions, the Dean of the Summer School is also enacting new 

policies and practices to monitor summer teaching assignments. 

Connect Carolina and the Registrar 

Our ability to review and track teaching assignments and grade 

information has been greatly facilitated by the recent transition in 
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Fall 2010 to a new centralized electronic database called Connect 

Carolina. 

Before we transitioned to Connect Carolina, we relied on paper 

grade rolls. 

SYLLABUS 
¯ The Educational Policy Committee of the Faculty Council is 

reviewing course syllabus practices and is expected to make 

recommendations in the fall with regard to what information is 

required in a course syllabus and how long it must be retained. 

CONCLUSION 

We want all of our students to succeed. 

And we want all of them to have access to the best educational 

opportunities that will help them meet their academic goals. 

I believe the new policies and procedures we have put into place 

will make us stronger moving forward. 

I would like to publically thank all of the office on campus who helped 

the College in this work- University Counsel Leslie Strohm, the 

Registrar, and other campus offices. 
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"Water In Our World" is UNC’s first ever campus-wide theme dedicated totally to the celebration and 

exploration of water. Slated to begin in August of 2012 and conclude in the spring of 2014, the goals of 

this theme include both the enhancement of interdisciplinary research and major breakthroughs in the 

study of water, as well as connecting UNC and the surrounding community around a common purpose 

as a means to build lasting legacies and extend Carolina’s presence as a top-notch university. Confirmed 

activities for this first year of the theme include a Water & Health Conference in October, a dramatic 

performance of the play Eurydice in addition to film screenings, directed book readings, visiting scholars, 

symposia, and special academic courses in the works for the coming months. Students are encouraged 

to engage with the theme at any level and ideas for programs and activities can be submitted at the 

following location: http://waterinourworld.unc.edu/. 



From: 

Sent: 

To: 

Subject: 

Attach: 

Reid, Dee z<leereid@unc.edn> 

Tuesday, May 29, 2012 3:18 PM 

Salte, Eunice N <eunice@email.tmc.edu:~ 

FW: FYI - ’°MyEdu" AFAMiAFRI grade distribution data Fall 2007 thin Spring 2011 tbr DTH 

AFAM m~d AFRI Grade Distribution Fall 2007 thin Spring 2011 .:dsx 

Hi, Eunice, 

For your information, I believe the attached list of grade distributions by class/instructor will be shared with the DTH today, It’s okay for you to share with your 

faculty if you wish~ 

D e ~-’_! 

Dee R~Jd 

20> S)~.th [’.:~5]d~ng, 7B #3]00 
Ch~p~] >~ili NC 27:~99--alC’C’ 

Web: ?~ttp://c>llege.ur~c.edu 

YOU’r ip< : http:iiyoutube.co’~iusez!NNCColqege 

F~m: HcFarland, H~chae[ 
Sent: Tuesday, Hay 29, 20~2 7:~ 

To: ’dee_reid@unc.edu’ 
$~bject: Fw: ~ - "HyEdu"AFAH!AFRI grade distribution da~ Fall 2007 thru Spring 20M for D~ 

As mentioned friday 

F~: S~bile, Regina 
Se.t: Friday, Hay 

Te: HcFarland, Hichael B 
C¢: Davis, Rancy K 
Subject: ~ - "HyEdu"AFAH/AFRI grade distribution da~ Fall 2007 thru Spring 2011 for DTH 

FYI - "MyEdu" AFAM/AFRI grade distribution data Fa~l 2007 thru Spring 2011 for DTH... 



From: 

Sent: 

To: 

Subject: 

Attach: 

Sable, Eunice N <eunice@email.unc.edu~ 

Tuesday, May 29, 2012 3:45 PM 

Department listserv <atiJalhm@list~rv.unc.edu> 

[aliJ atZam] DTH 

CoW of AI~?kM and AFRI Grade Distribution Fall 2007 tbl-u Spring 2011-1.xlsx 

Dear Colleagues, 

The Dean’s office has asked that I share the attached list of grade distributions by class!instructor that the University will share with the DTH today. 

Best wishes, 

Eunice 

You axe currently subscribed to afi-ia~am as: eunice~)email.unc.edu. 

To unsubscribe click here: http://lists.unc.edu/u?id 32361608.e87a91a5832319540e156ada770a798d&n T&I afriafam&o 31575604 

(It may be necessau to cut and paste the above URL if the line is broken) 

or send a blank em~fil to leave-31575604-32361608.e87a91 a5832319540e156ada770a798d~)listserv.unc.edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Reid, Dee <deereid@unc.edu> 

Wednesday, May 30, 2012 8:21 PM 

Gil, Karen M <kgil@email.unc.edu>; Hartlyn, Jonathan <hartlyn@unc.edu>; Owen, 
Bobbi A <owenbob@unc.edu>; Sahle, Eunice N <eunice@email.unc.edu> 

Davis, Nancy K <nancy_davis@unc.edu>; McFarland, Michael B 
<mike_mcfarland@unc.edu> 
FW: follow-up re documents (Public Records Requested 5/21/12) 

Public Records Response _ Jane Stancill May 30 2012.pdf 

FYI, see enclosed/attached release to the News and Observer in response to a public records request concerning 

correspondence with SACS, which relates to course reviews and NCAA report. 

Dee Reid (919) 843-6339 

Director of Co~nunications 

College of Arts and Sciences 

The University of North Carolina 

205 South Building, CB #3100 

Chapel Hill NC 27599-3100 

at Chapel Hill 

Web: http://college.unc.edu 
Facebook: http://www, facebook.com/UNC.College 
Twitter: http://twitter.com/unccollege 
YouTube: http://youtube.com/user/UNCColleqe 

From: Davis, Nancy K 
Sent: Wednesday, May 30, 2012 5:14 PM 
To: Worthington, Joni B; McFarland, Michael B; Reid, Dee 
Subject: FW: follow-up re documents (Public Records Requested 5/21/12) 

From: Stabile, Regina 
Sent: Wednesday, May 30, 2012 5:08 PM 
To: Jane Stancill 
Cc: Davis, Nancy K 
Subject: follow-up re documents (Public Records Requested 5/21/12) 

Dear Jane - 

Please see the attached pdf, which consists of a letter from me and the enclosed documents referenced in my letter (in 

all, :1:32 pages/just over 2 MB). 

Sincerely, 

Regina 



Regina Jo Stabile, JoDo 

D#ecto5 I#sdtudona~ Records and Repo~dn# Comp~ia~ce 

O~ce of Unive~d~’ Counsel 
The University of North Carolina at Chapel Hill 
fro ~}ynum Hall Campus L~ox 9105 
222 ~!iast Cameron/~venue 
ChapeI Hi/I, North Carolina 27599-.9f05 
http /,4~,~/ww uric ed~/depts2:ega// 

Dinect Line 919-843.1830 
t,~ain O~?ce Line 919.962-1219 

F:acsimiie 919-843-161Y 
Electronic Mail reqina stabile@unc edu 

From: Stancill, Jane [mailto:jstancill@newsobserver.com] 
Sent: Monday, May 21, 2012 5:18 PM 
To: Davis, Nancy K 
Subject: Records request 

Hi Nancy, 

The News & Observer requests a copy of UNC-Chapel Hill’s five-year interim report to SACS, along with any 
correspondence to and from SACS accompanying the report or since the report was sent. I understand the five- 
year report to SACS was due March 25. I want to get the report, any addenda to the report, as well as any 
responses, letters and email from SACS. 

Thanks, 
Jane 



OFFICE OF I~NIVERSITY COUNSEL 

lIO IIVNUM HALL 

CAMP~S BOX 9~o5 

aaa EAST CAMERON AVENUE 

CHAPEL HILL+ NC 275999105 

~ 919.843,1617 

May 30, 2012 

Jane Stancill 
The News & Observer 
jstanoill@newsobserver.com 

VIA ELECTRONIC MAIL 

Dear Ms. Stancill: 

I write as a follow up to your request for "a copy of UNC-Chapel Hill’s five-year interim report to SACS, along 
with any correspondence to and from SACS accompanying the report or since the report was sent .... any 
addenda to the report, as well as any responses, letters and email from SACS." 

The following information and enclosed documents are being provided to you in accordance with the North 
Carolina Public Records Act. The enclosed documents consists of all correspondence between the University 
and the Southern Association of Colleges and Schools Commission on Colleges (SACS) specific to the 
Department of African and Afro-American Studies, as well as general correspondence during the same time 
period. As you will see, the correspondence from the University included the University providing copies of the 
"NCAA Public Infractions Report" dated March 12, 2012; the University’s "Independent Study Task Force 
Report" dated April 10, 2012; and, the University’s "Review of courses in the Department of African and Afro- 
American Studies" dated May 2, 2012. 

The five-year interim report is not included in the enclosed documentation. It is quite extensive and contains 
confidential information. It will require a significant amount of time to comply with our obligation to review and 
redact confidential information protected under federal and North Carolina laws. I can tell you that the five-year 
interim report contains no information relevant to the NCAA investigation nor does it contain information 
regarding the University’s review of courses in the Department of African and Afro-American Studies or 
Independent Study courses. Please let us know if you would like us to continue to process that portion of your 
request. 

Sincerely, 

Regina J. Stabile, J.D. 
Director, Institutional Records and Reporting Compliance 

Enclosure 



From: 
Sent: 
To: 
Subject: 

Williford, Lynn E 
Tuesday, March 27, 2012 5:12 PM 
’ccardell@sacscoc.org’ 
returning your call 

Lynn Williford, PhD 

Assistant Provost for Institutional Research & Assessment 
313 Carr Bldl~., CB 3350, UNC-Chapel Hill 

Chapel Hill, NC 27599-3350 

lynn williford@unc.edu 
Phone: 919-962-1339 fax: 919-962-1341 



From: 
Sent: 
To: 
Subject: 
Attachments: 

Williford, Lynn E 
Wednesday, March 28, 2012 1:30 PM 
’ccardell@sacscoc.org’ 
Report from UNC-Chapel Hill 
NCAA Public Infractions Report Mar 12 2012.pdf 

Dear Cheryl, 

Thanks for your phone call yesterday. Attached is the March :12, 20:12 NCAA Public Infractions Report. 

know if you have any questions. 

E~est regards, 

Lynn 

Lynn Williford, PhD 

Assistant Provost for Institutional Research & Assessment 
3:13 Carr Bldg., CB 3350, UNC-Chapel Hill 

Chapel Hill, NC 27599-3350 

lynn williford(~unc.edu 
Phone: 9:19-962-:1339 fax: 9:19-962-:134:1 

Please let me 



UNIVERSITY OF NORTH CAROLINA, CHAPEL HILL 
PUBLIC INFRACTIONS REPORT 

MARCH 12, 2012 

A. INTRODUCTION. 

On October 28, 2011, officials from the University of North Carolina, Chapel Hill, and a 
former assistant football coach ("former assistant coach") along with his legal counsel 
appeared before the NCAA Division I Committee on Infractions to address allegations of 
NCAA violations in the institution’s football program. 

The violations in this case fell into three categories: 1) a former tutor committing 
academic fraud with student-athletes and providing impermissible benefits to student- 
athletes; 2) the provision of impermissible benefits to student-athletes by various 
individuals, including sports agents and their associates; and 3) unethical conduct by the 
former assistant coach. From the 2008-09 academic year into 2010, the former tutor 
committed multiple major violations involving football student-athletes at the institution. 
During the 2008-09 academic year and the summer of 2009, the former tutor engaged in 

academic fraud with and on behalf of three football student-athletes ("student-athletes 1, 
2 and 3," respectively) when the former tutor constructed significant parts of writing 
assignments for them. The former tutor wrote conclusive paragraphs for papers, revised 
drafts, composed "works-cited" pages, researched and edited content and inserted 
citations, among other violations. All of the assignments were handed in by the student- 

athletes for academic credit. 

The former tutor also provided impermissible benefits to 11 football student-athletes 
during the 2009-10 academic year and the summer of 2010, after she had graduated from 
the institution and was no longer employed as a tutor. In May 2010, the former tutor 
bought an airline ticket for a student-athlete ("student-athlete 4") and she paid the $1,789 
balance owed on his campus parking tickets in August of that year. The former tutor also 
provided free tutoring services for 11 football student-athletes, including student-athletes 
3 and 4, throughout 2009-10 even though she was no longer employed by the institution 
and had been instructed not to provide further academic assistance to student-athletes. 

Finally, the former tutor refused to cooperate with the investigation. Her actions 
constituted violations of NCAA ethical conduct legislation. 

In the summer of 2010, the NCAA enforcement staff and institution jointly investigated 
information suggesting that football student-athletes had received lodging, meals, 
transportation, athletic training, club admissions, jewelry and other items of value from 
agents or individuals associated with agents. Eventually, it was determined that seven 
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football student-athletes had received benefits worth over $27,000 in violation of NCAA 
rules governing preferential treatment based on athletics reputation and interaction with 
prospective agents. All seven of the student-athletes were declared ineligible for further 
participation, with three (including student-athletes 3 and 4) being declared permanently 
ineligible by the NCAA Student-Athlete Reinstatement staff. The institution decided not 
to seek reinstatement for a fourth. 

The situation involving the agents and their "runners" supplying impermissible benefits 
to the seven student-athletes is a window into the often unscrupulous world inhabited by 
those who look to "cash in" on potentially lucrative future professional contracts to be 
signed by gifted and talented student-athletes. Such actions, by the professional sports 
agents (and their associates) as well as student-athletes, who knowingly accept 
impermissible benefits, are in direct contravention to the principles of collegiate athletics 
and, as in this case, bring harm and disrepute to innocent teammates and the institutions 
the student-athletes attend. This case should serve as a cautionary tale to all institutions 
to vigilantly monitor the activities of those student-athletes who possess the potential to 
be top professional prospects. It should also serve to warn student-athletes that if they 
choose to accept benefits from agents or their associates, they risk losing their eligibility 
for collegiate competition. 

The third point of inquiry for the committee, the relationship between the former 
assistant coach and a sports agent ("sports agent 1"), was uncovered during the course of 
the extra benefits investigation. As the investigation proceeded, information was 
discovered suggesting the former assistant coach was associated with a sports agency and 
marketing firm dedicated to representing professional athletes ("sports agency A"). 
Sports agency A was run by sports agent 1, a close friend of the former assistant coach. 
The former assistant coach was interviewed on two occasions in August 2010 and denied 
numerous times that he ever worked for the sports agency. However, extensive evidence 
established that he had been an affiliate of the company, including a company credit card 
issued in his name, the listing of the sports agency on his credit report as an employer, a 
sports agency brochure describing him as a company vice president and news articles in 
which he was quoted touting the sports agency and his work with it. 

Following his resignation from the institution’s football staff, the former assistant coach 
refused to divulge requested documentation relevant to his status with the sports agency 
that could have helped resolve questions concerning the nature and extent of his 
relationship with the agency. His failure to cooperate and his provision of false and 
misleading information during his interviews constituted violations of NCAA ethical 
conduct legislation. 

A member of the Atlantic Coast Conference, the institution has an enrollment of 
approximately 18,000 students. The institution sponsors 13 men’s and 15 women’s 
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intercollegiate sports. This was the institution’s second major infractions case. The 
institution had a previous infractions case in 1961, involving the men’s basketball 
program. 

B. FINDINGS OF VIOLATIONS OF NCAA LEGISLATION. 

UNETHICAL CONDUCT AND IMPERMISSIBLE PARTICPATION. 
[NCAA Bylaws 10.1, 10.1-(b) and 14.11.1| 

During the 2008-09 academic year and summer of 2009, the former tutor and 
student-athletes 1, 2 and 3 failed to deport themselves in accordance with the 
generally recognized high standards of honesty and sportsmanship normally 
associated with the conduct and administration of intercollegiate athletics and 
violated provisions of ethical conduct legislation when they engaged in academic 
fraud. As a result of the academic fraud, student-athlete 1 competed while 
ineligible during the 2008 football season, student-athlete 2 competed while 
ineligible during the 2009 and 2010 football seasons, and student-athlete 3 
competed while ineligible during the 2008 and 2009 football seasons. 

Committee Rationale 

The enforcement staff and the institution were in substantial agreement with the facts of 
this finding and that those facts constituted violations of NCAA legislation. The former 
tutor did not respond to the allegations or submit to interviews with either the institution 
or enforcement staff. Pursuant to NCAA Bylaw 32.6.2, her failure to respond may be 
viewed as an admission. The committee finds that the violations occurred. 

The former tutor, a May 2009 graduate of the institution, began working in the 
institution’s academic support center in August 2007, the beginning of her junior year of 
college. As with all other tutors, she was extensively educated regarding appropriate 
levels of academic assistance to be provided to student-athletes. She was supplied with a 
tutoring handbook, which, among many other provisions, contained the rules regarding 
NCAA unethical conduct (including academic fraud) and NCAA extra benefits. It also 
set forth detailed institutional rules regarding the assistance that may be given to student- 
athletes when helping them with writing assignments. 

The former tutor also received training specific to tutoring and mentoring student- 
athletes. For example, she was instructed not to do research for the individuals she 

tutored, but, rather, to show them how to conduct research. She was told to never make 
changes on electronic versions of the student-athletes’ written assignments, instructed not 

to provide academic assistance anywhere but the institution’s academic center, and 
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trained on the concept of plagiarism. As were all other tutors, she was required to attest 
in writing annually that she did not engage in any academic dishonesty. 

In the summer of 2010, as it conducted an internal investigation into the possible receipt 
of impermissible benefits by student-athletes, the institution discovered indications of 
possible academic improprieties by the former tutor. The investigation was immediately 
expanded, with the institution undertaking a full review of her records from August 2007 

to August 2009, when her employment ended. 

The investigation confirmed that the former tutor had committed academic fraud with 
and on behalf of student-athletes 1, 2 and 3 during the 2008-09 academic year and the 
summer of 2009. Regarding student-athlete 1, a review of email communications 
revealed that on April 21, 2008, the former tutor wrote conclusion paragraphs for five of 
student-athlete l’s writing assignments in an education course. By the time the violations 
were discovered, student-athlete 1 was no longer enrolled at the institution, so no further 

action was taken. 

The investigation also revealed that, during the spring and summer of 2009, the former 
tutor provided improper academic assistance to student-athlete 2 on two occasions. On 
April 15, 2009, the former tutor emailed student-athlete 2 an outline that included a thesis 
statement and other substantive material for a writing assignment in a communications 
course. Student-athlete 2 used the material to write the paper and submitted it for course 
credit. On June 11, 2009, student-athlete 2 requested by email that the former tutor 
provide him information to add to another communications writing assignment. He 
attached a draft of the writing assignment to the email. The following day, the former 
tutor sent student-athlete 2 a revised version of the draft. Before returning the draft, the 
former tutor made various grammatical corrections and added approximately four 
sentences to the document, which was two and one-half pages in length. 

As with student-athlete 1, the fraud regarding student-athlete 2 was not discovered until 
the fall of 2010, after his eligibility had expired and he had graduated from the 
institution. Student-athlete 2 was interviewed and acknowledged that the impermissible 
academic assistance had occurred. He stated that he did not realize the assistance he had 
received from her was impermissible under NCAA rules. 

The investigation also revealed that, during the fall of 2008 and summer of 2009, the 
former tutor provided improper academic assistance to student-athlete 3 by composing 
and typing citations and works-cited pages for three of his writing assignments, making 
substantive changes to the body of two of the assignments and researching sources for 
one assignment. In November 2008, the former tutor composed a works-cited page, 
composed and inserted citations into the body of the paper, and added words to a writing 
assignment for a course. Further, in June 2009, the former tutor composed a works-cited 
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page, composed and inserted citations into the body of the paper, and added and edited 
content to a writing assignment in another course. Additionally, in July 2009, the former 
tutor composed a works-cited page, composed and inserted citations into the body of the 
paper, and conducted research for a writing assignment in a cultural evolution course. 

Student-athlete 3 was still enrolled at the institution when the academic fraud was 
discovered. He admitted the improprieties and went through the reinstatement process. 

The impermissible academic assistance provided by the former tutor rendered the 
student-athletes ineligible for athletics competition. They, therefore, competed while 
ineligible during various games of the 2008, 2009 and 2010 seasons. 

2. IMPERMISSIBLE BENEFITS. [NCAA Bylaw 16.11.2] 

During the 2009-10 academic year and August 2010, the former tutor provided 
approximately $4,075 in impermissible extra benefits to football student-athletes. 

Committee Rationale 

The enforcement staff and the institution were in substantial agreement with the facts of 
this finding and that those facts constituted violations of NCAA legislation. The former 
tutor did not respond to the allegations or submit to interviews with either the institution 
or enforcement staff. Pursuant to NCAA Bylaw 32.6.2, the former tutor’s failure to 
respond may be viewed as an admission. The committee finds that the violations 

occurred. 

As noted previously, the former tutor graduated from the institution in May 2009. She 
continued to work as a part-time tutor in the student-athlete academic support program 
into the summer of that year. However, as the summer progressed, her supervisors in the 
academic support center began having concerns that the former tutor was possibly 
socializing with the student-athletes off campus, which was prohibited for tutors in the 
program. Because of the rumors, the institution in July 2009 made the decision not to 
renew her employment contract. No further investigation into her activities was 
conducted at that time. 

Approximately a year later, in July 2010, student-athlete 4 was interviewed as part of the 
larger ongoing impermissible benefits investigation. During his interview, he stated that 
the former tutor paid a $150 airline change fee for him in May 2010, so he could return 
from his spring break trip earlier than originally planned. Later, in November 2010, 
institutional personnel discovered that the former tutor had made a one-time payment of 
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$1,789 in August 2010 to cover student-athlete 4’s bill for outstanding campus parking 

tickets. 

In August 2010, during the investigation into possible impermissible benefits, the 
institution uncovered emails indicating that, following the time her tutoring employment 
contract was not renewed, the former tutor may have provided tutoring services to 
several football student-athletes at no charge. The 11 involved student-athletes were 
interviewed and acknowledged receiving the assistance, stating that the sessions took 
place in the off-campus private residences of the former tutor or the student-athletes. All 

of the student-athletes expressed a lack of understanding that continuing to work with the 
former tutor, who had assisted them during her employment in the student-athlete 
academic support center, would be considered NCAA violations unless they paid fair 
market value for her services. 

The 11 student-athletes, including student-athletes 3 and 4, received from one to 45 hours 

of free tutoring, totaling 194 hours. The institution assessed the value of the tutoring 
services at $11 per hour, the rate the former tutor was paid while employed in the 
academic support center. The total value of the free tutoring she provided was calculated 

to be worth $2,134. 

To constitute a violation of NCAA Bylaw 16.11.2, the benefits must be provided by 
either an institutional employee or a representative of the institution’s athletics interests, 
who are commonly referred to as boosters. As the former tutor was clearly not an 
institutional employee at the time the benefits were provided, her actions must be seen as 
those of a booster before they are covered by 16.11.2. That bylaw provides, in part, that 

a booster is "an individual...who is known (or who should have been known) by a 
member of the institution’s executive or athletics administration to (d) be assisting or to 
have assisted in providing benefits to enrolled student-athletes or their families." 

That the former tutor provided benefits to enrolled student-athletes is well documented. 
The committee further finds that the institution should have known of her providing the 
benefits, which means that, according to the bylaw, she was a booster at the time the 
benefits were provided. The "rumors" that circulated in the summer of 2009 that the 
former tutor was becoming "too friendly" with student-athletes resulted in her 
employment contract not being renewed, but the institution undertook no further 
investigation. Had even a cursory review of her institutional emails been performed, the 
administration would likely have learned of the existence of the academic fraud, 
recognized the need to do more than just terminate the employment of the former tutor, 
and addressed the problem by admonishing student-athletes not to have further contact 
with her. The evidence of the academic fraud was clearly set forth in the emails, as 
evidenced by its discovery once the emails were reviewed as part of the 2010 
impermissible benefits investigation. 
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o UNETHICAL CONDUCT AND FAILURE TO COOPERATE. [NCAA 
Bylaws 10.1, 10.1-(a), 10.1-(c) and 19.01.3| 

During the period 2009 through 2011, the former tutor failed to deport herself in 
accordance with the generally recognized high standards of honesty and 
sportsmanship normally associated with the conduct and administration of 
intercollegiate athletics by knowingly providing 11 football student-athletes with 
improper benefits and by refusing to furnish information relevant to an 
investigation of possible violations of NCAA regulations when requested to do so 
by the enforcement staff and institution. 

Committee Rationale 

The enforcement staff and the institution were in substantial agreement with the facts of 
this finding and that those facts constituted violations of NCAA legislation. The former 
tutor did not respond to the allegations or submit to interviews with either the institution 
or enforcement staff. Pursuant to NCAA Bylaw 32.6.2, the former tutor’s failure to 
respond may be viewed as an admission. The committee finds that the violations 
occurred. 

As set forth in Finding B-2 immediately above, the former tutor knowingly provided 
impermissible benefits to enrolled student-athletes during the 2009-10 academic year and 
in August 2010. The benefits included free tutoring sessions and the payment of parking 
fines and airline fees for football student-athletes. 

From the time the investigation began, the former tutor refused to cooperate with the 
institution and enforcement staff. From November 2010 through mid-January 2011, the 
former tutor and her attorney did not respond to multiple attempts by the enforcement 
staff and institution to schedule interviews with her regarding her knowledge of possible 
rules violations. The former tutor’s attorney was contacted via telephone on November 4, 
12 and 17, and December 16. He did not return voicemail messages left at his office, 
except for a November 18, 2010, voicemail message from a paralegal who stated that the 
former tutor’s attorney planned to return an earlier voicemail message later that day. The 
attorney never returned the call. 

The enforcement staff sent a final letter requesting an interview of the former tutor on 
January 3, 2011. Her attorney responded via mail on January 19, 2011, with a letter 
stating that the former tutor "has chosen not to be interviewed by the [institution] or 
anyone else." The letter further stated she understood that declining to be interviewed 
could result in a charge that she violated NCAA ethical conduct principles. 
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PREFERENTIAL TREATMENT AND BENEFITS FROM PROSPECTIVE 
AGENTS. [NCAA Bylaws 12.1.2.1.6 and 12.3.1.2] 

During 2009 and 2010, seven football student athletes received $27,544.88 in 
benefits from individuals, some of whom triggered NCAA agent legislation. The 
benefits were provided to student-athlete 3 ($99); student-athlete 4 ($5,084.70); 
and five other student-athletes ("student-athletes 5, 6, 7, 8 and 9") in the 
following amounts: student-athlete 5 ($13,507.47); student-athlete 6 ($5,642.92); 
student-athlete 7 ($1,755); student-athlete 8 ($1,320.75); and student-athlete 9 
($135). 

Committee Rationale 

The enforcement staff and the institution were in substantial agreement as to the facts of 
this finding and that those facts constituted violations of NCAA legislation. The 
committee finds that the violation occurred. 

On June 21, 2010, the NCAA staff notified the institution’s athletics compliance office of 
information it had received suggesting that several current football student-athletes were 
taking trips with "runners" and receiving cash and gifts from agents and financial 
advisors. An investigation immediately ensued, with the compliance staff gathering 
requested documents, forming an investigative working group and scheduling and 
conducting interviews. 

The student-athletes reported they received benefits from, and took trips sponsored by, 
various sports agents, their "runners," a jeweler and five former football student-athletes 
at the institution, including student-athlete 1. Because one of the former student-athletes 
("former student-athlete A") worked for sports agents, the benefits he provided triggered 
NCAA agent legislation. 

The benefits provided to student-athlete 5 totaled over $13,000. They included 
approximately $1,000 from sports agent 1 for March 2009 and July 2009 flights from the 
vicinity of campus to the Los Angeles area, where sports agent l’s sports agency was 
headquartered. While in California, student-athlete 5 received lodging valued at over 
$3,000 and athletic training valued at $1,020, all paid for by sports agent 1. An 
individual deemed to be a sports agent under NCAA bylaws ("sports agent 2") paid 
approximately $2,000 to fly student-athlete 5 to Miami in March, April and May 2009. 
While student-athlete 5 was in Florida, sports agent 2 paid for his lodging, the use of a 
rental car and admissions to clubs. In 2010, sports agent 2 deposited $1,000 into student- 
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athlete 5’s bank account and a former student-athlete at the institution ("former student- 
athlete B") deposited $2,000 onto a prepaid debit card for him. 

The benefits given to the other six student-athletes were of the same nature. Student- 
athlete 6 received $5,000 worth of jewelry from a Miami businessman in May 2010, 
lodging and the use of a rental car, valued at over $300, while in Miami and meals valued 
at $120 from various financial advisors. Another sports agency ("sports agency B") paid 
student-athlete 6’s $199 admission fee to a party held at a seaside hotel in Miami. 
Student-athlete 4 also was provided lodging club admissions, airline flights and the use 
of a rental car by sports agent 2. 

The student-athletes had been educated by the institution regarding extra benefits. They 
were aware that accepting items of value from sports agents and their associates was 
forbidden, though they may not have realized that some benefits received from former 
institutional football student-athletes also could be considered preferential treatment 
benefits. Some of the student-athletes claimed to have repaid the amounts of at least 
some of the benefits they received. All of them were declared ineligible prior to the first 
football game of 2010, with student-athletes 3, 4 and 6 declared permanently ineligible. 
The others were reinstated for competition with certain conditions, including repayment 
of the value of the benefits they received and, for some of them, a requirement that they 
sit out a certain percentage of the institution’s 2010 games. Because of the nature of his 
violations and the value of the benefits he received, the institution did not seek 
reinstatement of student-athlete 5’s eligibility. 

The suspensions played a significant role in the institution’s football team performing 
below expectations during the 2010 season. Individuals left their jobs, student-athletes 
were unable to participate in a game they enjoy and trained for (with some being 
dismissed permanently from the squad), innocent teammates of the offending student- 
athletes were adversely affected, once-sterling reputations have been sullied and the 
institution now must answer for the major violations that occurred. This committee 
reiterates, as it has done in the past, that institutions must do more than just educate their 
student-athletes regarding agent and amateurism issues. Institutions must be particularly 
vigilant in monitoring those student-athletes who demonstrate potential as top 
professional prospects. And student-athletes must come to understand that, in dealing 
with agents and their associates, they risk losing their athletics eligibility and bringing 
NCAA rules problems to their teammates, coaches and schools. 

FAILURE TO MONITOR. [NCAA Constitution 2.8.1] 

During 2009 and 2010, the institution failed to monitor the conduct and 
administration of the football program. Specifically, the institution failed to a) 



University of North Carolina, Chapel Hill Public Infractions Report 

March 12, 2012 
Page No. 10 

monitor the activities of former student-athlete A; and b) investigate information 
it obtained suggesting that student-athlete 5 may have been in violation of NCAA 
legislation. 

Committee Rationale 

The enforcement staff and institution were in substantial agreement with the facts of this 
finding and that those facts constituted violations of NCAA legislation. The committee 
finds that the violations occurred. 

During 2009 and 2010, the institution failed to properly monitor the conduct of former 
student-athlete A. He was a former student-athlete at the institution who was given 
access to institutional training facilities. Approximately twice weekly he came to the 
facilities to work out with another former institutional football student-athlete. ("former 
student-athlete C"). On occasion, former student-athlete A also participated in drills and 
one-on-one training with current student-athletes. 

The institution was unaware of former student-athlete A’s affiliation with any sports 
agent and observed no inappropriate activity on his part in his interactions with student- 
athletes. However, in September 2010 institutional personnel learned through media 
reports that former student-athlete A was involved in activities with student-athletes at 
another institution that triggered NCAA agent legislation and caused him to be 
categorized as a "runner." The institution agreed that, at that time, it should have 
regarded former student-athlete A with a heightened awareness and precluded him from 
having contact with student-athletes, some of whom were projected as professional 
prospects. Had the institution taken a closer look at former student-athlete A, it may 
have been able to discover that he had provided benefits to student-athletes 8 and 9 as 
part of the violations detailed in Finding B-4 above. He provided transportation, meals, 
lodging and party admission fees worth over $700 to student-athlete 8, mostly in Las 
Vegas in May 2010. He provided the use of a rental car to student-athlete 9, also in May 
2010. 

Institutional administrators require student-athletes to inform their coaches when they 
plan to travel off campus. The requirement is not to track their travels, but for the 
purpose of allowing coaches the ability to reach the student-athletes in the event there is a 
need to contact them. The student-athletes are cautioned to "do the right thing" when 
they are off campus. 

During 2009 and 2010, student-athlete 5, a prospective high professional draft choice, 
took a number of trips off campus. At times he failed to inform his coaches that he was 
leaving, while at other times he stated that he was going to visit in his home city. In 
2009, student-athlete 5 began to express a desire to train at locations other than on 
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campus. It was emphasized to him by coaches and administrators that he must inform 
the coaches when he was leaving, but he did not always do so. With his expenses paid 
for by sports agent 1, and without the knowledge of any institutional personnel, student- 
athlete 5 traveled to California in both March and July 2009. In 2010, he traveled to 
Miami three times between March 8 and May 31, with all expenses paid by sports agent 
2. He also made trips to Washington D.C. in 2009 and 2010 that were paid for by sports 

agents. 

Though student-athlete 5 did not tell institutional personnel he was going to travel to 
California and Miami, he did express a desire to train with two National Football League 
(NFL) players, including former student-athlete B. A simple internet search of the two 
NFL players would have revealed that they lived and trained in California and were 
clients of sports agent 1. At that point, the institution could have questioned him 
regarding the details of the trips, including how he was paying for the plane tickets and 
where he would be staying. The institution did no follow-up. 

In mid- to late-May 2010, student-athlete 5 told an institutional administrator that he had 
traveled to Miami with a friend who was an NFL player. The administrator did not make 
any inquiry regarding the trip. Failing to investigate the facts surrounding the trips, 
which indicated a possibility that violations could occur, constituted failure to monitor. 
Once the information was known, the institution had a duty to follow up to ensure 

student-athlete 5 was not accepting impermissible benefits to bankroll his travels. The 
failure to monitor the situation precluded the institution from having any chance of 
discovering the violations. 

The enforcement staff also alleged a failure to monitor because the institution did not 
"consistently" monitor the social networking activity of its student-athletes. The social 
networking site of student-athlete 5 contained information that, if observed, would have 
alerted the institution to some of the violations set forth above in Finding B-4. 

The committee declines to impose a blanket duty on institutions to monitor social 
networking sites. Consistent with the duty to monitor other information outside the 
campus setting (beyond on-campus activities such as countable athletically related 
activities, financial aid, satisfactory progress, etc.), such sites should be part of the 
monitoring effort if the institution becomes aware of an issue that might be resolved in 
some part by reviewing information on a site. For example, there exists no inherent duty 
of institutions to monitor the purchase of clothes by student-athletes. However, if an 
institution obtains information that a student-athlete’s clothes are being purchased by a 
booster, and if that student-athlete is seen wearing new and expensive clothes, a duty to 
investigate the student-athlete’s clothing purchases would arise. Similarly, in this case 
the committee found a failure to monitor because the institution was informed that 
student-athlete 5 was either planning to travel out-of-town or had made trips out-of-town. 
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The institution failed to act on that information, even though a cursory review would 
have shown that the travel included trips to California and Miami, locales which might 
have attracted the attention of the compliance department. While the institution does not 
have an inherent duty to monitor personal travel by student-athletes, once it became 
aware of the circumstances of student-athlete 5’s travel it had a duty to investigate how 
the trips were paid for. 

The same is true with social networking sites; if the institution receives information 
regarding potential rules violations, and if it is reasonable to believe that a review of 
otherwise publically available social networking information may yield clues to the 
violations, this committee will conclude that the duty to monitor extended to the social 
networking site. 

The committee recognizes that social networking sites are a preferred method of 
communication in present society, particularly so among college-age individuals. While 
we do not impose an absolute duty upon member institutions to regularly monitor such 
sites, the duty to do so may arise as part of an institution’s heightened awareness when it 
has or should have a reasonable suspicion of rules violations. If the membership desires 
that the duty to monitor social networking sites extend further than we state here, the 
matter is best dealt with through NCAA legislation. 

o UNETHICAL CONDUCT AND FAILURE TO COOPERATE. [NCAA 
Bylaws 10.1, 10.1-(a), 10.1-(d) and 19.01o3] 

Beginning in August 2010, the former assistant coach failed to deport himself in 
accordance with the generally recognized high standards of honesty and 
sportsmanship normally associated with the conduct and administration of 
intercollegiate athletics by refusing to furnish information relevant to an 
investigation of possible violations of NCAA legislation when requested to do so 
by the NCAA and by furnishing the NCAA and the institution false and 
misleading information. 

Committee Rationale: 

The enforcement staff and institution were in substantial agreement with the facts of this 
finding and that those facts constituted violations of NCAA legislation. The former 
assistant coach was in agreement that he declined to provide the requested information 
and agree to follow-up interviews, but he stated that, because he was no longer an 
employee of an NCAA institution, he was not obligated to provide further information or 
submit to further interviews. The former assistant coach did not agree that he provided 
false and misleading information. The committee finds that the violations occurred. 
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As mentioned previously, in June 2010 the NCAA enforcement staff and the institution 
initiated an investigation into potential violations of NCAA agent legislation by student- 
athletes at the institution. The investigation resulted in the discovery of various 
violations that became the basis for Finding B-4 above. As the investigation progressed, 
the former assistant coach was one of many people interviewed. His interviews took 
place on August 3 and August 31, 2010. 

One focus of the interviews was the former assistant coach’s relationship with sports 
agency A, which is operated by sports agent 1, who had provided some of the 
impermissible benefits to student-athlete 5. Among other things, the investigators were 
particularly interested in the detail surrounding a $45,000 deposit made into the bank 
account of the former assistant coach on December 26, 2007. The money originated at a 
bank in New York through which sports agent 1 conducted much of his business. The 
former assistant coach had no ties to the bank or the area where it is located. 

The enforcement staff also requested limited tax information from the former assistant 
coach. The staff requested the loan and tax information so as to clarify the nature of the 
former assistant coach’s relationship with sports agency A. 

The requests were made after the former assistant coach had left the employment of the 
institution. Letters were sent to his attorney requesting the items on September 28, 2010, 
and March 10 and June 13, 2011. In the June 13 letter the enforcement staff also 
requested an additional interview. Shortly thereafter, the former assistant coach’s 
attorney phoned the enforcement staff to inform them he would not be providing further 
materials or submitting to another interview. 

Both in his response to the notice of allegations and at the hearing, the former assistant 
coach and his attorney acknowledged they had refused to turn over the requested 
information and submit to another interview. They argued they were not required to do 
so because 1) the former assistant coach was, at the time of the request, no longer 
employed by an NCAA member institution; 2) the $45,000 transaction was a personal 
loan that did not constitute athletically related income; 3) the subjects had already been 
discussed in the former assistant coach’s interviews; 4) the former assistant coach had 
already provided numerous bank records; 5) the former assistant coach had been 
subjected to a "rush to judgment" during the investigation; and 6) any information he 
provided was being "twisted" against him. 

Bylaw 10.1 applies to former institutional staff members as well as present employees, 
thus the former assistant coach’s obligation did not end when his employment at the 
institution did. And while the committee notes in the former assistant coach’s favor that 
he consented to two interviews and provided a number of documents, it is not unusual, 
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during the course of an investigation, for information to be developed that leads to 
requests for further evidentiary items. As long as the further requests are in good faith 
and not unduly burdensome, they must be complied with. The committee concluded that 
the requests to the former assistant coach were neither excessive in nature nor made for 
any illegitimate purpose; they were made in furtherance of legitimate questions that arose 
relevant to issues that had not yet been resolved. The enforcement staff was specifically 
interested in whether the former assistant coach had ever been employed by or received 
payments from sports agent 1 or his sports agency, information which was germane to 
questions in the case. The requested records could have helped establish the answers. As 
such, the former assistant coach had an obligation under Bylaw 10.1 to comply with the 
requests. 

The former assistant coach and sports agent 1 were, by former assistant coach l’s own 
description, "lifelong best friends" since first becoming acquainted in 1984. The former 
assistant coach called sports agent 1 an "ever present" figure in his life. Shortly after 
being released as head football coach of an NCAA member institution in November 
1998, the former assistant coach and his family moved to California, at least in part to be 
near sports agent 1. The former assistant coach remained in California until 2002. 

During his August 3 and 31, 2010, interviews with the enforcement staff and institution, 
the former assistant coach was asked numerous times if he had ever been employed by 
sports agent 1 or his sports agency (sports agency A). On each occasion he denied that 
he had ever worked for them or been compensated by them, stating only that he "was just 
training guys" who happened to be clients of the sports agency. However, in a brochure 
published and disseminated by the sports agency, the former assistant coach is described 
as vice president/football operations. He is quoted in the brochure as saying "Together 
with [sports agent 1], I can utilize what I’ve learned and be there for our clients to help 
lead them down the path to NFL prominence" (emphasis added). The brochure also 
states "[The former assistant coach] made the move into athletics representation because 
he feels he can have a greater on-going positive impact on the careers of athletes than 
merely coaching them in college for four years." 

When asked why the statements and his photograph appeared in the brochure, the former 
assistant coach stated that he just needed a title and that the brochure was produced in 
1999, at a time when he was "thinking" about working for the sports agency. However, 
the brochure contains a picture of a client of the agency, dressed in his NFL uniform, 
who did not enter the professional ranks until 2001, meaning the brochure was in 
production for at least a couple of years. 
Further, the former assistant coach possessed a credit card issued to the sports agency. 
Early in his first interview he was asked to list all credit cards he possessed and did so, 
detailing a number of debit and credit cards he either presently or formerly held. He did 
not mention a card in the name of the sports agency. Asked specifically about a card 



University of North Carolina, Chapel Hill Public Infractions Report 

March 12, 2012 
Page No. 15 

issued to the sports agency, he stated "I didn’t have a card through [the sports agency]" 
and "I just don’t know for sure. I don’t think I did though." At the time of his second 
interview, after being told the enforcement staff intended to review his credit report to 
determine all credit cards he held, he acknowledged he held a credit card in the name of 
the sports agency from 1999 to 2007 and that sports agent 1 helped pay off the balances 
due. 

Once the former assistant coach’s credit report was obtained, it was found to list sports 
agency A as one of his employers. His explanation was that he "used [sports agency A] 
as a reference" when looking to rent or buy something. Finally, an individual employed 
by sports agency A from 2000 to 2004 ("sports agency employee") stated that the former 
assistant coach worked at the agency from 2000 to 2002. The sports agency employee 
was able to provide a detailed description of sports agency A’s office layout, and he 
named all others working in the agency at the time the former assistant coach was 
employed there. He described the former assistant coach as a "partner" of sports agent 1 
who trained the clients and helped recruit student-athletes to the company. The former 
assistant coach attended lunches and other meetings with potential clients and was the 
individual who was best able to "sell" the agency. 

The committee noted that, in spite of the former assistant coach’s assertion that he used 
sports agency A as a reference when seeking loans or leases, he did not produce any 
documentation to that effect. 

At the hearing, and in a reversal of his previous position, the former assistant coach 
expressed a willingness to provide the tax and loan records sought by the enforcement 
staff. Without ruling on the issue of timely compliance, the committee granted him time 
to make the materials available. Following the hearing, his attorney and the NCAA 
enforcement staff engaged in discussions regarding the circumstances under which the 
documents would be produced. Finally, in early February 2012, further documentation 
was delivered to the enforcement staff. 

The belated delivery of the documents precluded the enforcement staff from the ability to 
question the former assistant coach about the documents or follow up on his answers. 
We find that the failure to make a timely delivery of the documents constituted failure to 
cooperate. The documents were not delivered for over three months following the 
hearing, resulting in a significant delay in bringing this matter to a conclusion and 
finalizing and releasing this report. All parties to infractions proceedings are entitled to 
have cases processed as expeditiously as possible. Even though the former assistant 
coach had steadfastly refused to provide the requested documents prior to the hearing, 
once he indicated a willingness to supply the documents the final adjudication of the case 
was postponed to allow him to do so. To the detriment of the institution, the other 
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involved parties and the infractions process, he then took over three additional months to 
supply the materials. 

The committee notes the former assistant coach’s contention that his tax information does 
not show the receipt of any earned income from sports agent 1 or his sports agency. 
While relevant, tax filings are not dispositive of the bylaw compliance issue before us. 
We find that there was enough business history and ongoing business-related interaction 
that the former assistant coach should have reported the receipt of the money, whether it 
was earned income or not, to the institution. His failure to do so was damaging to the 
institution and constituted a breach of his duty under Bylaw 11.2.2. (See Finding B-7 

below). 

Based on the totality of evidence, the committee concludes that the former assistant 
coach was either employed by or compensated by sports agent 1 and sports agency A. 
His denials, as well as his refusals to submit to a further interview and provide pertinent 
information in a timely manner, constituted unethical conduct. 

7. FAILURE TO REPORT OUTSIDE INCOME. [NCAA Bylaw 11.2.2] 

From May 2007 to October 2009, the former assistant coach did not report 
$31,000 in athletically related outside income from sports agency A. 
Specifically, the former assistant coach received wire transfers in amounts 
ranging from $1,000 to $10,000 from sports agency A’s bank account into his 
personal bank account on seven occasions; however, he did not provide a written 
account of the income to the institution, as required by NCAA legislation. 

Committee Rationale 

The enforcement staff and the institution were in substantial agreement as to the facts of 
this finding and that those facts constitute violations of NCAA legislation. The former 
assistant coach agreed that he received money from the sports agency but denied that he 
had an obligation to report the money to the institution because it was not athletically 
related income. The committee finds that the violation occurred. 

NCAA Bylaw 11.2.2 requires all full- or part-time athletics personnel to annually provide 

a written accounting of all athletically related income and benefits received from sources 
outside the institution. Before it is necessary for the income or benefits to be reported, 
the individual must be employed in an athletics capacity by a member institution and 
must receive income or benefits related to an athletics purpose. 
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The former assistant coach was employed by the institution from early 2007 through 
August 2010. In his appointment letter dated April 13, 2007, and in his reappointment 
letters in the following years, he was instructed that he needed prior written approval for 
all athletically related income from sources outside the institution. Additionally, all 
athletics staff members were educated on the need to comply with Bylaw 11.2.2. 

It is undisputed that, during his time as an institutional employee, the former assistant 
coach received a number of wire transfers from sports agency A’s account as follows: 

--May 21, 2007: $10,000; 
--June 22, 2007: $1,000; 
--October 25, 2007: $2,500; 
--December 4, 2007: $3,000; 
--April 1, 2008: $5,000; 
--March 31, 2009: $5,000; 
--October 15, 2009: $5,000. 

It is also undisputed that the former assistant coach did not report the income to the 
institution. 

In his response and at the hearing, the former assistant coach characterized the transfers 
as gifts from a friend at a time when the former assistant coach was experiencing 
financial difficulties. Were that the case, the income/benefits would not have to be 
reported as athletically related income. However, the committee finds the payments were 
related to the former assistant coach’s relationship with sports agent 1 and his agency. 
The relationship included the former assistant coach providing information related to 
potential clients (that is, current student-athletes) and his efforts to coordinate 
relationships between sports agent 1 and potential clients. 

As stated in Finding B-6, the former assistant coach was in a business relationship with 
sports agent 1. It cannot be determined with certainty when their business relationship 
began, but, generally, it appears to have commenced in early 1999, when the former 
assistant coach moved to California after being released from his position as a head 
football coach. There was no showing that the partnership continued to exist in a formal 
sense after 2002, when the former assistant coach moved out of California and, within a 
year, began coaching on the collegiate level again. 

But the committee noted that the relationship between the former assistant coach and 
sports agent 1 was strong both prior to 1999 and after 2002. The two individuals met in 
1984 and, by the former head coach’s own admission, were best friends. A former 
student-athlete ("former student-athlete D") at the institution where the former assistant 
coach worked in various capacities from 1985 to 1998 described in detail for 
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investigators how, back in 1985, the former assistant coach steered him toward sports 
agent 1 and was "instrumental" in former student-athlete D, a highly coveted professional 
prospect, signing with sports agent l’s agency (sports agency A). Former student-athlete 
D also stated that the former assistant coach had relationships with other student-athletes 
who eventually retained sports agent 1 (though some of those individuals denied being 
steered to sports agent 1 by the former assistant coach), with some of those relationships 
also going back many years. 

Former student-athlete D stated he had no malice toward the former assistant coach. His 
statements, which were clear and detailed, were consistent with statements made by 
others, and the committee did not detect any hidden agenda on his part. 

The sports agency employee also provided detailed information regarding student- 
athletes recruited by the former assistant coach to sports agency A, even though the 
former assistant coach denied ever doing so. The sports agency employee stated that the 

recruitment efforts of the former assistant coach continued even after the former assistant 
coach left the sports agency in 2002 to return to coaching on the collegiate level. The 

sports agency employee had personal knowledge of the former assistant coach recruiting 
a client for the sports agency in 2002, the first client sports agent 1 ever signed from the 
institution whose staff the former assistant coach joined upon leaving sports agency A. 
Similarly, within a year after the former assistant coach joined the coaching staff of a 
second institution in 2003, sports agent 1 signed a client from that institution. Later, 
while still at the second institution, the former assistant coach personally introduced the 

sports agency employee to two potential clients from that institution, provided contact 
information and "helped to support" the sports agency employee in his bid to land the 

two student-athletes as clients. The sports agency employee was able to sign both 
student-athletes for sports agency A. 

Once the former assistant coach began working at North Carolina in 2007, sports agency 

A landed former student-athlete B as its first-ever client from the institution. The former 
assistant coach was former student-athlete B’s position coach during the 2007 season, 
after which time former student-athlete B retained the services of sports agent 1. The 
former assistant coach acknowledged a close relationship with former student-athlete B 
and that sports agent 1 was interested in representing him. 

The committee concludes that the former assistant coach continued recruiting clients for 
sports agency A even after he returned to coaching in 2002. 

Due to sports agent 1 and former student-athlete B declining to be interviewed, the 

enforcement staff was unable to ascertain the exact date former student-athlete B retained 
sports agent 1. However, the committee noted that payments to the former assistant 
coach from sports agent 1 occurred on October 25, 2007 - $2,500 and December 4, 2007 
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- $3,000. The dates are significant in that they generally correspond with the time former 
student-athlete B’s senior season of football was winding down and he would have been 
looking to retain the services of an agent. As stated above, former student-athlete B 
picked sports agent 1 to represent him, the first student-athlete from the institution to ever 
do so. Though the evidence is circumstantial, the committee finds that the payments on 
October 25 and December 4 were made in furtherance of the relationship in which the 
former assistant coach was compensated for supplying information to sports agent 1 and 
influencing student-athletes toward him and his sports agency. 

On April 1, 2008, sports agent 1 wired $5,000 to the former assistant coach. The 
significance of the timing is that the payment occurred immediately prior to the NFL 
draft. The committee finds that it too was related to the former assistant coach assisting 
sports agent 1 in becoming the representative of former student-athlete B. 

On both March 31, 2009, and October 15, 2009, sports agent 1 wired payments of $5,000 
to the former assistant coach. During the same time frame, student-athlete 5 was on 
campus; he played as a junior in the fall of 2009 and considered foregoing his senior year 
of athletics eligibility to enter the professional ranks prior to the 2010 season. The 
former assistant coach was student-athlete 5’s position coach. 

As well as could be determined, student-athlete 5 and sports agent 1 met for the first time 

in March 2009, when student-athlete 5 traveled to California to train with former student- 
athlete B, who by that time was residing there. Despite the fact that sports agent 1 had, 
prior to the trip, never met student-athlete 5, sports agent 1 paid student-athlete 5’s 
expenses for the trip in violation of NCAA rules (see Finding B-4 above). 

It is reasonable to conclude that sports agent 1 and student-athlete 5 became acquainted 
through the efforts of the former assistant coach. The former assistant coach’s claims that 
he did not know sports agent 1 was recruiting student-athlete 5 during this time frame 
were unpersuasive. As noted earlier, the former assistant coach and sports agent 1 were 
close friends who spoke frequently. Further, phone records confirmed regular contact 
among student-athlete 5, sports agent 1 and the former assistant coach from March 6 to 
March 14, 2009, the exact days student-athlete 5 was in Los Angeles meeting sports 
agent 1 for the first time. Of particular note to the committee was a series of phone calls 
on March 7 at 6:30 p.m., the former assistant coach spoke to sports agent 1 for three 
minutes. The former assistant coach then immediately called student-athlete 5. Later on 
the same evening, the former assistant coach called student-athlete 5 at 10:02 p.m. before 
phoning sports agent 1 at 10:06 p.m. Also significant were two March 11 phone calls 
from the former assistant coach to student-athlete 5’s high school coach ("high school 
coach") at 4:37 p.m. and 4:44 p.m., followed immediately by a call to sports agent 1 at 
4:45 p.m. It was the high school coach who student-athlete 5 initially claimed in his 
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interviews purchased the plane ticket for him to travel to California before records 
confirmed the purchase was made by sports agent 1. 

The evidence that the former assistant coach was aware sports agent 1 and student-athlete 
5 were communicating is overwhelming. It reasonably follows that he was also aware 
their communication dealt with sports agent 1 representing student-athlete 5. 

The former assistant coach claimed to be unaware that student-athlete 5 was in Los 
Angeles to train. Based on the phone calls detailed above, which occurred while student- 
athlete 5 was in California, the committee is unpersuaded by this claim. Similarly, the 
former assistant coach’s claims that he was unaware sports agent 1 was recruiting 
student-athlete 5 are not persuasive. Even though the former assistant coach claimed no 
knowledge of sports agent 1 recruiting student-athlete 5, he acknowledged in one of his 
interviews that he told sports agent 1 not to contact him about student-athlete 5 and to 
instead go through the high school coach to recruit him. This shows an awareness that 
his best friend, a person he spoke to frequently, desired to represent student-athlete 5. To 
believe the former assistant coach was unaware is contrary to common sense and the 
weight of the evidence. 

In 2009, the first $5,000 payment to the former assistant coach was made on March 31, 
two weeks after student-athlete 5 returned from the first California trip financed by sports 
agent 1. The second $5,000 payment was received by the former assistant coach on 
October 15. The committee finds the payments were made by sports agent 1 in return for 
the former assistant coach helping guide potential clients to sports agency A. 

The former assistant coach’s assertions that the payments were made to help him out of 
financial difficulty are not persuasive. On October 25, 2007, the date of the $2,500 
payment, the former assistant coach had over $52,000 in the bank and was being paid 
over $10,000 per month by the institution. In April 2008, the time of the first $5,000 
payment, he had over $23,000 in the bank and was still being paid over $10,000 per 
month. By March 2009 his monthly pay had increased to over $12,000, and in October 
2009 he was being paid $13,339.51 per month. While he had debts and obligations, the 
evidence does not support that he was in particular financial peril at the times of the 

payments. 

Further, the former assistant coach told the enforcement staff in his initial interview that 
he had no financial problems. It was not until subsequent interviews that he indicated he 
had financial struggles, including the payment of tuition for his children and mortgage 
and lease payments on various residences he maintained as he changed coaching 
positions. However, as outlined above, the committee finds that the payments made to 
the former assistant coach from sports agent 1 were made to compensate him for his 
work for the sports agency and the access he provided to NFL-caliber student-athletes. 
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Therefore, the committee finds that the first two payments made in May 2007 also 
constituted athletically related income from sources outside the institution. 

Because the committee finds that the funds paid to the former assistant coach were, at 
least in material part, compensation for his assistance in guiding potential clients to the 
sports agency, they were athletically related income. The former assistant coach violated 
NCAA rules when he failed to report the income to the institution. 

C. PENALTIES. 

For the reasons set forth in Parts A and B of this report, the Committee on Infractions 
found that this case involved major violations of NCAA legislation. In determining the 
appropriate penalties to impose, the committee considered the institution’s self-imposed 
penalties and corrective actions. [Note: The institution’s corrective actions are contained 
in Appendix Two.] 

The committee also considered the institution’s cooperation in the processing of this case. 
Cooperation during the infractions process is addressed in Bylaw 19.01.3 - 
Responsibility to Cooperate, which states in relevant part that, "All representatives of 
member institutions shall cooperate fully with the NCAA enforcement staff, Committee 
on Infractions, Infractions Appeals Committee and Board of Directors. The enforcement 
policies and procedures require full and complete disclosure by all institutional 
representatives of any relevant information requested by the NCAA enforcement staff, 
Committee on Infractions or Infractions Appeals Committee during the course of an 
inquiry." Further, NCAA Bylaw 32.1.4 - Cooperative Principle, also addresses 
institutional responsibility to fully cooperate during infractions investigations, stating, in 
relevant part, "The cooperative principle imposes an affirmative obligation on each 
institution to assist the enforcement staff in developing full information, to determine 
whether a possible violation of NCAA legislation has occurred and the details thereof." 
The committee determined that the cooperation exhibited by the institution met its 
obligation under Bylaws 19.01.3.3 and 32.1.4. 

The institution had educated its tutors regarding academic improprieties and its coaches 
regarding outside athletically related income. It self-discovered the academic fraud and 
took decisive action when the former assistant coach’s violations came to light. It 
cooperated fully, is not a repeat violator and, although there is a finding of failure to 
monitor, the institution exhibited appropriate control over its athletics program. 
Nonetheless, the violations in this case were serious and widespread, involving academic 
fraud, the receipt of over $27,000 in impermissible benefits from individuals including 
agents/runners by seven student-athletes, and unethical conduct by the former assistant 
coach. The committee concluded that, in light of the serious nature of the violations, the 
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institution did not warrant relief from the penalties to be imposed by the committee in 

this case. 

Public reprimand and censure. 

Three years of probation from March 12, 2012, through March 11, 2015. (The 
institution self-imposed a two-year period of probation beginning on September 

19,2011). 

The institution will vacate all victories by the football program during the 2008 
and 2009 seasons (Institution imposed). The vacations shall be effected pursuant 

to NCAA Bylaws 19.5.2.2-(e)-(2) and 31.2.2.3. Further, if any ineligible student- 
athletes competed in the postseason after either the 2008 or 2009 season, that 
participation shall be vacated as well. 

The individual records of all student-athletes who competed while ineligible shall 
also be vacated. Further, the institution’s records regarding football, as well as the 

record of the former head coach will reflect the vacated records and will be 
recorded in all publications in which football records are reported, including, but 
not limited to institutional media guides, recruiting material, electronic and digital 
media plus institutional, conference and NCAA archives. Any institution which 
may subsequently hire the former head coach shall similarly reflect the vacated 
wins in his career records documented in media guides and other publications 
cited above. Head coaches with vacated wins on their records may not count the 
vacated wins to attain specific honors or victory "milestones" such as 100th, 200th 

or 500t~ career victories. 

Any public reference to these vacated contests shall be removed from athletics 
department stationery, banners displayed in public areas and any other forum in 
which they may appear. 

Finally, to ensure that all institutional and student-athlete vacations, statistics and 
records are accurately reflected in official NCAA publication and archives, the 

sports information director (or other designee as assigned by the director of 
athletics) must contact the NCAA director of statistics and appropriate conference 
officials to identify the specific student-athlete(s) and contest(s) impacted by the 
penalties. In addition, the institution must provide the NCAA statistics 
department a written report, detailing those discussions with the director of 
statistics. This document will be maintained in the permanent files of the 
statistics department. This written report must be delivered to the NCAA 
statistics department no later than 45 days following the initial Committee on 
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Infractions release or, if the vacation penalty is appealed, the final adjudication of 
the appeals process. 

The institution will reduce by a total of 15 the number of both initial and total 
grants-in-aid over a three-year period covering the 2012-13, 2013-14 and 2014-15 
academic years. The institution proposed a reduction of nine initial and total 
grants over the same period. The reductions shall be applied as follows: 

A reduction of five initial and total grants in aid for the 2012-13 academic 

year; 
A reduction of five initial and total grants in aid for the 2013-14 academic 
year; and 
A reduction of five initial and total grants in aid for the 2014-15 academic 

year. 

Due to the timing of the release of this report, the committee recognizes that the 
institution may have already committed a full complement of initial and total 
football grants for the 2012-13 academic year. Therefore, if the institution wishes 
to do so, it may request that the committee delay the imposition of this penalty for 
one year. 

The institution will pay a monetary fine of $50,000. (Institution imposed). 

On October 4, 2010, the department of athletics issued a disassociation letter to 
the former student-athlete. The letter incorporates the requirements of Bylaw 
19.5.2.4. (Institution imposed). 

On November 5, 2010, the department of athletics issued a disassociation letter to 
the former tutor. The letter incorporates the requirements of Bylaw 19.5.2.4. 
(Institution imposed). 

Because of their involvement in the impermissible academic activities detailed in 
Finding B-l, student-athletes 1, 2 and 3 competed in certain football contests 
during the 2008, 2009 and 2010 seasons while ineligible. Due to them receiving 
the impermissible benefits detailed in Finding B-4, student-athletes 5, 7 and 8 all 
participated in 13 games of the 2009 season while ineligible. In total, the six 
student-athletes participated in 71 football contests among them during the 2008, 
2009 and 2010 seasons while ineligible for intercollegiate competition. Due to 
the ineligible participation of the six football student-athletes, four of whom made 

substantial contributions to the football team’s success, the institution received a 
significant competitive advantage. Further, as set forth in Findings B-1 and B-5, 
this case included a failure to monitor by the institution and the commission of 
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academic fraud by an institutional employee. Therefore, in accordance with 
NCAA Bylaw 19.5.2-(g), the institution’s football team shall end its 2012 season 
with the playing of its last regularly scheduled, in-season contest and shall not be 
eligible to participate in any postseason competition, including a conference 
championship game or bowl game. Further, during the 2012 season the 
institution shall not be allowed to take advantage of any of the exemptions 
provided in Bylaw 17.9.5.2. 

Though he submitted to interviews and provided requested documentation while 
employed at the institution, once his employment ended the former assistant 
coach did not cooperate with the investigation. He refused to provide 
documentation relevant to issues in the case. Further, he provided false and 
misleading information when interviewed regarding his employment with sports 
agent l’s sports agency. Finally, he failed to report athletically related income as 
required by NCAA bylaws and his institutional employment contract. Therefore, 
the committee imposes a three-year show-cause upon the former assistant coach. 
During that period, which begins on March 12, 2012, and ends on March 
2015, the committee restricts the athletically related duties of the former assistant 
coach as follows: 

During the duration of the show-cause order, the former assistant coach is 
precluded from any and all recruiting activities as set forth and defined in 
NCAA Bylaw 13. 

Within 30 days of the release of this report or 30 days after the hiring of 
the former assistant coach, whichever is later, any employing member 
institution shall file a report with the office of the Committees on 
Infractions setting forth its agreement with these restrictions or asking for 
a date to appear before the committee to contest the restrictions. Every six 
months thereafter through the end of the period of the show-cause order, 
the employing institution shall file further reports detailing its adherence 

to these restrictions. 

10. During this period of probation, the institution shall: 

Continue to develop and implement a comprehensive educational program 
on NCAA legislation to instruct the coaches, the faculty athletics 
representative, all athletics department personnel and all institution staff 
members with responsibility for the certification of student-athletes’ 
eligibility for admission, financial aid, practice or competition; 
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11 

12. 

13 

14. 

Submit a preliminary report to the office of the Committees on Infractions 

by May 1, 2012, setting forth a schedule for establishing this compliance 
and educational program; and 

File with the office of the Committees on Infractions annual compliance 
reports indicating the progress made with this program by January 15 of 
each year during the probationary period. Particular emphasis should be 
placed on 1) education for tutors, student-athletes and staff regarding 
academic fraud; 2) education for student-athletes and staff regarding 
impermissible benefits and interaction with agents/runners; 3) educating 
staff regarding outside athletically related income; and 4) monitoring 
student-athletes with professional potential. The reports must also include 
documentation of the institution’s compliance with the penalties adopted 
and imposed by the committee. 

During the period of probation, the institution shall: 

Inform prospective student-athletes in football that the institution is on 
probation for three years and explain the violations committed. If a 
prospective student-athlete takes an official paid visit, the information 
regarding violations, penalties and terms of probation must be provided in 
advance of the visit. Otherwise, the information must be provided before 
a prospective student-athlete signs a National Letter of Intent. 

Publicize the information annually in football media guides or via web 
posting on the football section of the athletics web site as well as in a 
general institution alumni publication to be chosen by the institution with 
the assent of the office of the Committees on Infractions. A copy of the 
publicized information, alumni publication, and information included in 
recruiting material shall be included in the compliance reports to be 
submitted annually to the Committees on Infractions. 

The above-listed penalties are independent of and supplemental to any action that 
has been or may be taken by the Committee on Academic Performance through 
its assessment of contemporaneous, historical, or other penalties. 

In accordance with Bylaw 19.5.2.7, the NCAA president shall forward a copy of 
the public infractions report to the appropriate regional accrediting agency. 

At the conclusion of the probationary period, the institution’s president shall 
provide a letter to the committee affirming that the institution’s current athletics 
policies and practices conform to all requirements of NCAA regulations. 
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As required by NCAA legislation for any institution involved in a major infractions case, 
the University of North Carolina, Chapel Hill shall be subject to the provisions of NCAA 
Bylaw 19.5.2.3, concerning repeat violators, for a five-year period beginning on the 
effective date of the penalties in this case, March 12, 2012. 

Should the institution or either of the involved individuals appeal either the findings of 
violations or penalties in this case to the NCAA Infractions Appeals Committee, the 
Committee on Infractions will submit a response to the appeals committee. 

The Committee on Infractions advises the institution that it should take every precaution 
to ensure that the terms of the penalties are observed. The committee will monitor the 
penalties during their effective periods. Any action by the institution contrary to the 
terms of any of the penalties or any additional violations shall be considered grounds for 
extending the institution’s probationary period or imposing more severe sanctions or may 
result in additional allegations and findings of violations. An institution that employs an 
individual while a show-cause order is in effect against that individual, and fails to 
adhere to the penalties imposed, subjects itself to allegations and possible findings of 

violations. 

Should any portion of any of the penalties in this case be set aside for any reason other 
than by appropriate action of the Association, the penalties shall be reconsidered by the 
Committee on Infractions. Should any actions by NCAA legislative bodies directly or 
indirectly modify any provision of these penalties or the effect of the penalties, the 
committee reserves the fight to review and reconsider the penalties. 

NCAA COMMITTEE ON INFRACTIONS 

Britton Banowsky, chair 

John S. Black 
Brian P. Halloran 
Roscoe C. Howard Jr. 
Andrea (Andi) Myers 

James O’Fallon 
Gregory Sankey 
Rod Uphoff 



University of North Carolina, Chapel Hill Public Infractions Report 

March 12, 2012 
Page No. 27 

APPENDIX ONE 

CASE CHRONOLOGY. 

2006 

December 16 - The former assistant football coach was hired. 

2007 

August - The former tutor began employment with the institution’s academic support center 
during her junior year at the institution. 

2008 

April 21 - The former tutor emailed student-athlete 1 five Education 441 course writing 
assignments containing conclusion paragraphs written by the former tutor. 

November - The former tutor emailed student-athlete 3 a draft of a course assignment to which 
she made substantive changes and composed the works-cited page. 

2009 

March 7-14 - Student-athlete 5 received $2,680 in lodging, airfare and training benefits from 
sports agentl. 

March 7 and 8 - Student-athletes 7 and 8 received $242 in meals, lodging and transportation 
benefits from a former student-athlete at the institution. 

April 15 - The former tutor emailed student-athlete 2 an outline for a Communication 270 
course writing assignment containing a thesis statement and other substantive material written by 
the former tutor. 

May - The former tutor received an institutional award for tutoring excellence and received an 
undergraduate degree from the institution. 

June - The former tutor emailed student-athlete 3 a draft of a course assignment to which she 
had made substantive changes and composed the works-cited page. 

June 11 - Student-athlete 2 emailed the former tutor a draft of his Communication 224 course 
writing assignment and asked her for information to include. 
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June 12 - The former tutor emailed student-athlete 2 a draft of his Communication 224 writing 
assignment containing approximately two and one/half pages of content written by the former 
tutor. 

July - The former tutor emailed student-athlete 3 research she had conducted for a course 
writing assignment and a draft of a course assignment to which she had added a works-cited 
page. An academic support center employee informed the associate director of academic 
support program that the former tutor was rumored to have visited football student-athletes at 
their residences. 

July 3-5 - Student-athlete 5 received $357 in air fare benefits from sports agent 2. 

July 22 through August 1 - Student-athlete 5 received $2,400 in lodging and training benefits 
from sports agent 1. 

August 2009 - The director of academic support center and the assistant director of athletics for 
certification discussed rumors of potential inappropriate relationships between the former tutor 
and football student-athletes. The former tutor was notified by the director of academic support 
center that her contract with the institution’s academic support center would not be renewed by 
the institution. 

September 30 - Institution sent a letter to the former tutor instructing her that it was 
impermissible to continue providing tutoring services to student-athletes. 

September 2009 through August 2010 - The former tutor provided approximately 142 hours of 
free tutoring services to football student-athletes. 

2010 

February - Student-athlete 4 received $375 in j ewelry benefits from student-athlete 1. 

Spring - Student-athlete 6 received $120 in meal benefits from various financial advisors. 
Additionally, he received $1,000 in cash from student-athlete 1. 

March - Student-athlete 4 received $1,234 in air fare and lodging benefits from student-athlete 
1. 

March 5-10 - Student-athlete 7 received $1,235 in meals, lodging, transportation and 
entertainment benefits from a former student-athlete at the institution. 

March 8- 14 - Student-athlete 5 received $1,262 in air fare and lodging benefits from sports 
agent 2. 
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March 11 - The former tutor paid $150 flight change fee for student-athlete 4. 

April 10 - Student-athlete 6 received $5,000 from a jeweler from Miami, who student-athlete 5 
met outside the Kenan Memorial Football Stadium after the football game. 

April 24 and 25 - Student-athletes 3, 4 and 5 received a total of $207 in lodging and 
entertainment benefits from sports agent 2. 

May first summer session - The director of football student-athlete development received 
information from a staff member, whose identity he could not remember, about student-athlete 
5’s Twitter page containing excessive cursing. The director of football student-athlete 
development called student-athlete 5 into his office and told him to take down the excessive 
cursing comments on his Twitter page. Student-athlete 5 told the director of football student- 
athlete development that he removed the comments, but the director did not check the student- 
athlete’s account. The associate athletics director for football administration also reported that he 
received information in May that the Twitter page contained excessive profane language but did 
not view the Twitter page. 

May 7 and 12 - Student-athlete 5 received $299 in air fare benefits from sports agent 2. 

May 15 - Student-athletes 4 and 5 received $1,326 and $1,018, respectively, in air fare, lodging, 
transportation and entertainment benefits from sports agent 2. 

May 21 - Student-athlete 8 traveled with the former student-athlete 1 and student-athlete 9 to 
Atlanta where they met with an agent and incurred benefits from the agent. 

May 22 - Student-athletes 8 and 9 received a total of $140 in transportation benefits from the 
agent and $130 in lodging and transportation from a former student-athlete at the institution. 

May 25-31 - Student-athletes 4 and 5 received $1,163 and $579, respectively, in air fare and 
lodging benefits from sports agent 2. Student-athletes 4 and 6 received $398 in entertainment 
benefits from an employee of sports agency B. Additionally, student-athlete 6 received $323 in 
lodging and transportation benefits from an unknown individual. 

May 28-31 - Student-athlete 8 received $506 in air fare, lodging and entertainment benefits from 
former student-athlete 1. 

August 20 - The former tutor paid a $1,789 fine for parking tickets accumulated by student- 
athlete 4. 

September 5 - The former assistant coach resigned. 
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September 28 - The enforcement staff sent a letter to the former assistant coach’s attorney 
requesting additional financial documentation. 

November 4- Enforcement staff left a voicemail message with the former tutor’s attorney 
requesting an interview. 

November 12 through December 16 - The enforcement staff left three voicemail messages with 
the former tutor’s attorney requesting an interview. 

2011 

Januar~ 3 - The enforcement staff sent a letter to the attorney for the former tutor. 

Januar~ 19 - The attorney for the former tutor sent a letter to the enforcement staff stating that 
the former tutor would not interview and understood she may be charged with unethical conduct 
for refusing to cooperate with the investigation. 

March 10 - The enforcement staff sent a letter to the former assistant coach’s attorney requesting 
additional financial documentation as previously requested September 28, 2010. 

June 7 - A notice of inquiry was sent to the institution. 

June 13 - The enforcement staff sent a letter to the former assistant coach’s attorney requesting 
an additional interview and financial documentation previously requested September 28, 2010, 
and March 10, 2011. That same day, the former assistant coach’s attorney contacted the 
enforcement staff and informed the staff that his client would not be made available for an 
additional interview. 

June 21 - The enforcement staff issued a notice of allegations to the institution and requested 
written responses by September 19, 2011. 

June 30 - The attorney for the former tutor left a voicemail for the enforcement staff stating that 
the former tutor would not respond to the notice of allegations or attend the hearing. 

September 19 - The NCAA Division I Committee on Infractions and enforcement staff received 
the institution’s response to the notice of allegations. 

September 22 - The Committee on Infractions and the enforcement staff received the former 
assistant coach’s response to the notice of allegations. 

September 22 - The enforcement staff conducted a preheating conference with the institution. 
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September 28 - The enforcement staff conducted a prehearing conference with the former 
assistant coach. 

October 28 - The institution and the former assistant coach appeared before the NCAA Division 

I Committee on Infractions. 

2012 

March 12 - Infractions Report No. 360 was released. 
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APPENDIX TWO 

CORRECTIVE ACTIONS AS IDENTIFIED IN THE INSTITUTION’S SEPTEMBER 19, 
2011, RESPONSE TO THE NOTICE OF ALLEGATIONS. 

1. Corrective Actions Regarding the Academic Support Program for Student-Athletes. 

In the fall of 2010, the institution formed a review committee to develop a strategic plan 
for the Academic Support Program for Student-Athletes (ASPSA). The institution had 
contemplated such a review in advance of academic support program for student-athletes’ 
(ASPSA’s) transition to a new facility for the 2011-12 academic year. When the 
institution learned of the events that gave rise to Findings B-1 and B-2, however, the 
review committee performed its work and made its recommendations with those events 
prominently in mind. The review committee’s recommendations, together with the 
events that gave rise to Findings B-1 and B-2, led ASPSA to make several significant 
changes: 
a.     ASPSA has abandoned the academic mentor program. Learning assistants now 

work with those student-athletes who are the least prepared for college-level 
academic work. Unlike academic mentors, learning assistants are not assigned to 
work with a single student-athlete for an entire academic term. They do not assist 
student-athletes with writing. All ASPSA learning assistants are graduate 

students, doctoral candidates, or current or former school teachers. 
b. ASPSA has imposed additional constraints on communications between student- 

athletes and their tutors and learning assistants. Contact between student-athletes 
and tutors outside of tutoring sessions, including communications by phone, 
email, social networking services, or text message, is expressly prohibited. Any 
communication between a student-athlete and his or her tutor must occur as part 

of an in-person tutoring session at the academic support center, or through the 
student-athlete’s academic counselor. 

c. ASPSA has hired dedicated writing tutors to assist student-athletes with papers 
and other writing assignments. Nearly all writing tutors are graduate students, 
and many of them teach English composition on campus. The vast majority of 
the more than 20 writing tutors currently on staff has completed coursework from 
the department of English and comparative literature dedicated to the teaching of 
writing in a college classroom. 

d. The department of athletics has substantially increased the budget to hire and 
retain tutors. This change enabled ASPSA to increase the percentage of graduate 
students, retired faculty, and community members who serve as tutors. ASPSA 
has reduced dramatically the number of undergraduate tutors it employs. Of the 
approximately 80 tutors ASPSA currently employs, fewer than five are 
undergraduates. The rest are graduate students or professionals, including many 
school teachers, from the local community. 
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ASPSA has hired an additional reading, writing, and learning specialist to work 
with those student-athletes who are the least academically prepared for college, 
particularly in the areas of writing and reading. 
ASPSA has started the process of hiring a full-time tutor coordinator dedicated 
specifically to recruit, hire, train, supervise, and evaluate the performance of 
tutors. This new position frees academic counselors, one of whom previously 
coordinated tutor assignments, to devote more attention to the academic progress 

of student-athletes. 
ASPSA has expanded rules education and training for its tutors beyond that 
described in the institution’s response. Tutors now receive four evening training 
sessions at the beginning of each academic year. Training for the 2011-12 
academic year featured, among other programming, a presentation by the 
associate director of the Undergraduate Tutorial Center at North Carolina State 
University. ASPSA also will provide additional training sessions more frequently 
during the academic year. 
ASPSA has expanded and improved its Tutor Handbook to include, among other 
material, more specific written guidance about helping student-athletes with 
writing assignments. The institution’s Judicial Programs Officer, who works 
closely with the Honor Court, reviewed and approved this portion of the 

Handbook. 
ASPSA now provides student-athletes with NCAA rules education above and 
beyond that described in the institution’s response. This additional education 
session, conducted as part of student-athletes’ orientation to ASPSA, addresses 

their work with tutors specifically and in detail. Among other instructions, 
student-athletes are reminded that they may not socialize with any tutor outside 
the Academic Support Center or work with a tutor who is not employed by the 
institution. 
A compliance staff member now works full-time from an office in the Academic 
Support Center. Her presence facilitates communication between ASPSA and the 
compliance staff and provides a ready resource for rules education and the 
reporting of potential violations. 

ASPSA has collaborated with the Honor Court and the Office of the Dean of 
Students to reinforce the importance of the institution’s Honor Code among 
student-athletes. In addition to annual Honor Court education sessions by 
institution administrators, members of each athletics team now lead peer-driven 
discussions about the importance of the Honor Code and the consequences of 

Code violations. Posters that feature student-athletes and the Honor Code will be 
placed not only in the Academic Support Center, but also in locker rooms. 
The football program has embraced changes at ASPSA. The summer SCORES 
program for football student-athletes now provides additional focus on academic 
skills and expectations. The interim head football coach has indicated that the 
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ASPSA employee who coordinates academic support for football student-athletes 
will attend coaches meetings regularly. 

A revitalized faculty advisory committee will oversee the changes at ASPSA. Among 
other issues, this advisory committee will emphasize the institution’s commitment to a 
thorough and ongoing assessment of ASPSA’s program. The faculty advisory committee 
will serve not only an oversight function, but also as a resource for strategic planning and 
advice on day-to-day issues. This committee also will coordinate with ASPSA to 
develop and conduct annual assessments of the programming provided to student- 
athletes. 

o 

o 

Certification of Ethical Conduct Requirement for the Department of Athletics. 

Effective December 2010, the Department of Athletics instituted a policy by which all 
new staff members and continuing staff members must, on an annual basis, sign a 
statement certifying that they have not engaged in activities specifically precluded by 
Bylaw 10.1. Additionally, the policy requires that staff members disclose either past or 
current involvement with agents, financial advisors, or representatives of agents or 
advisors (e.g., runners). 

Enhanced Rules Education Regarding Agents, Extra Benefits, and Preferential 
Treatment. 

There was no indication during the joint investigation that student-athletes are not well- 
educated on regulations concerning agents, extra benefits, and preferential treatment. 
Nonetheless, the institution’s compliance staff is enhancing the rules education provided 
to student-athletes in this area. The following efforts have already occurred, and 
continued enhancements will be added during the current academic year. 

The 2010-11 Football Player Guide includes an educational document on agents 
and extra benefits. That material has been revised and included in the 2011-12 
Football Player Guide. Additionally, the document has been edited to make it 
applicable to all sports and was provided to all student-athletes at their team 
eligibility meetings in the fall of 2011. During these meetings, student-athletes 
were directed specifically to review the document, and the compliance staff 
explained its contents in detail. 
During each team’s eligibility meeting in the fall of 2011, the institution’s 
compliance staff provided direction to student-athletes regarding the NCAA’s 
stance on the receipt of benefits from former teammates who are no longer in 
college, including, but not limited to, professional athletes. Student-athletes were 
informed that they are not permitted to accept benefits from these individuals 
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beyond those that are consistent with the benefits provided to the student-athlete 
by the individual when he or she was a fellow college student. 
The 2011-12 Student-Athlete Handbook contains enhanced rules education 
concerning extra benefits and receipt of benefits from former teammates. 
The department of athletics has contracted with Cornerstone Sports Consulting, 
an outside agency, to provide football student-athletes with an educational 
program to better prepare them to make informed decisions as they navigate the 
agent selection process as upperclassmen. Representatives from Cornerstone will 
meet with upper class football student-athletes and their parents before a home 
football game during the 2011 season. Additionally, Cornerstone staff will meet 
with these student-athletes at various times during the academic year to assist 
them with the agent selection process responsibly, legally, and in compliance with 
NCAA rules. 
Beginning in August 2011, the compliance staff mailed letters to all agents 
registered with the department of athletics. These letters identify the guidelines in 
place for football student-athletes regarding contact with agents during the 
football season. A student-athlete may not meet with an agent on campus unless 
the agent is registered with both the North Carolina Department of the Secretary 
of State and the Department of Athletics. The compliance staff also mailed 
copies of these letters to the parents of all senior football student-athletes. 
Additionally, the letter was provided to, and regulations reviewed with, all 
departmental staff members who work in the Kenan Football Center. 

Enhanced Rules Education Regarding Assistance Provided by Tutors. 

During team eligibility meetings prior to the start of the 2011 football training camp, the 
compliance staff provided detailed information to all football student-athletes about the 
level of assistance they should expect to receive from tutors. For example, student- 
athletes were informed that they are not permitted to communicate electronically with 
tutors - by email, text message, Facebook, or otherwise - and that all necessary 
communication between tutors and student-athletes should be either in-person at the 
Academic Support Center or directed through ASPSA’s full-time academic counselors. 
Additionally, student-athletes were reminded that tutors should never write or type on a 
student-athlete’s paper. Rather, the tutor should employ strategies to assist student- 
athletes in finding errors and identifying solutions. These messages previously had been 
delivered to student-athletes in other ways, but the institution has now added this issue to 
team eligibility meetings, as well. The compliance staff implemented this enhanced 
education for football student-athletes, but it also provides the same information to 
student-athletes in other sports. 

These points of emphasis were reiterated by the compliance staff to tutors during their 
training session on August 23,2011. Additionally, tutors were informed that they will be 
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required to sign a statement at the end of each semester to certify that they followed all 
NCAA, University of North Carolina and ASPSA regulations, including those regarding 
electronic communication with student-athletes. 
The 2011-12 Tutor Handbook contains enhanced education regarding extra benefits and 
the scope of permissible academic assistance that may be provided to a student-athlete. 

More Restrictive Agent Contact Policy. 
The football program has implemented a policy that limits football student-athletes’ 
contact with agents, runners, and financial advisors to specific times and locations. The 
policy provides: 

Student-athletes with eligibility remaining are permitted to have in-person contact 
with agents only in the on-campus Kenan Football Center. 
In-person contact is not permitted between the dates of August 1 through the end 
of the regular season. 
Phone calls during this time period are permitted only between the hours of 7 
p.m. and 10 p.m. on Sunday nights. 
Electronic communication (e.g., email, text messaging, and social networking) is 
prohibited from Thursday through Saturday. 
All literature must be sent through the compliance staff, which will deliver it to 
the student-athletes at an appropriate time. 

Student-athletes have been educated on this policy, and the compliance staff has sent a 
letter detailing the regulations to all agents who have registered with the department of 
athletics. 

Expanded Compliance Staffing. 
Prior to the joint investigation, the department of athletics approved the addition of a 
compliance staff member with responsibilities concentrated in the area of financial aid. 
The goal of this staffing increase was to enable the associate director of athletics for 
compliance to focus efforts on enhancing the overall compliance program. The assistant 
director of compliance for financial aid began employment in May 2011. 

The assistant director of athletics for eligibility and certification, a member of the 
compliance staff, has relocated to ASPSA’s facility. This move provides for enhanced 
and timely communication between the compliance staff and ASPSA staff (including 
tutors), and also makes the compliance staff more accessible to the student-athletes, who 
frequent the academic support center. 

During the fall of 2010, the director of athletics convened a committee to conduct a 
review of the department of athletics’ compliance operation. This committee reviewed 
the staffing and responsibilities of the compliance office and compared them to the work 
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performed by athletics compliance departments at other universities. It also explored 
NCAA, the Atlantic Coast Conference and the institution’s areas of compliance focus and 
made recommendations to efficiently and effectively improve the institution’s 
compliance efforts. Following this review, the committee recommended that the 
compliance office expand to include a fifth full-time staff member. The director of 
athletics has approved the addition of this staff member, whose responsibilities will 
concentrate in the areas of rules education and monitoring. 

Additional Monitoring Mechanisms. 

Travel Notification Forms. Beginning with the 2010-11 academic year, football 
student-athletes were required to complete a Travel Notification Form any time 
they left campus, as opposed to solely during extended academic year or football 
breaks. Effective for the 2011-12 academic year, completion of these forms 
requires that a student-athlete obtain prior permission, by signature, from his 
position coach, the head coach, the associate director of athletics for football 
administration, or the director of football student-athlete development. Football 

staff members still use these forms to obtain contact information for the student- 
athletes, but they now review the forms to identify potential concerns about extra 
benefits or preferential treatment, as well. Football staff members will be 
reminded periodically in writing of their obligation to monitor these student- 
athlete forms and, in addition, to be attentive to any student-athlete 
communication that indicates the student-athlete might be at risk of engaging in 
conduct that violates NCAA legislation regarding impermissible benefits. If such 

concerns arise, football staff will address them with the student-athlete and the 
compliance staff. 
Use of Football Center Facilities by Former Student-Athletes. Effective May 16, 
2011, the department of athletics and the football program instituted a written 
policy concerning the use of Kenan Football Center facilities by former football 

student-athletes. All former football student-athletes who want to use Kenan 
Football Center facilities will be required to read and sign this policy annually, 
certifying both their understanding of the regulations and their agreement to abide 
by them. Additionally, appointed personnel in the Kenan Football Center will 
maintain attendance logs to record the days on which these individuals use the 
facility. Compliance staff will review these logs regularly. 
Social Networkin~ Policy. The department of athletics has implemented an 
updated policy regarding social networking use by student-athletes. The policy 
provides guidelines for student-athletes pertaining to their use of various social 
networking sites and informs them of online behavior that the department will not 
tolerate. The policy notifies student-athletes that at least one coach or 
administrator has been assigned to monitor sites regularly, including specifically 
evaluating postings that identify possible improper extra benefits or agent-related 
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activities. The policy also provides direct contact information for the compliance 

office so that any concerns about a student-athlete’s posting or other online 
activity related to potential NCAA violations can be reported immediately to that 

office. Finally, the policy specifies a range of sanctions for violations, including 
termination of athletics grant-in-aid and dismissal from the team. 
Parking Citations. The institution’s Parking Services Division will provide the 
department of athletics with biweekly reports of parking citations received by 
student-athletes during the academic year.    The football program has 
implemented a policy that requires football student-athletes to pay all parking 
citations by the end of each month. If a football student-athlete receives four 
parking citations in a semester, he will lose driving privileges until all parking 
fines have been paid. If that student-athlete receives five parking citations in a 
semester, he will forfeit driving privileges for the rest of the academic term. 

The institution declared student-athletes 3, 4, 5, 6, 7, 8, 9 and three other student-athletes 
ineligible prior to the first football game of the 2010 season. 

The institution declared another student-athlete ineligible on September 3, 2010. 

The institution declared another student-athlete ineligible on September 3, 2010, 
requiring repayment. 

The institution requested and received the former assistant football coach’s resignation on 
September 5, 2010. 



From: 
Sent: 
To: 
Subject: 

Cheryl Cardell [ccardell@sacscoc.org] 
Wednesday, March 28, 2012 3:05 PM 
Williford, Lynn E 
Re: Report from UNC-Chapel Hill 

Thanks Lynn. I’ll be in touch, as discussed. 
Cheryl 

From: Williford, Lynn E 
To: Cheryl Cardell 
Sent: Wed Mar 28 13:29:43 2012 
Subject: Report from UNC-Chapel Hill 
Dear Cheryl, 

Thanks for your phone call yesterday. Attached is the March :~2, 20:~2 NCAA Public Infractions Report. Please let me 

know if you have any questions. 

Best regards, 

Lynn 

Lynn Williford, PhD 

Assistant Provost for Institutional Research & Assessment 
313 Carr Bldg., CB 3350, UNC-Chapel Hill 

Chapel Hill, NC 27599-3350 

lynn williford(~unc.edu 
Phone: 919-962-1339 fax: 919-962-1341 



From: 

Sent: 

To: 

Cc: 

Subject: 

Belle S. Wheelan <bwheelan@sacscoc.org> 

Monday, April 02, 2012 3:12 PM 
CEOs of SACSCOC Institutions 

Accreditation Liaisons 

Position Vacancies at SACSCOC 

The Southern Association of Colleges and Schools Commission on Colleges (SACSCOC) is in the process of 

recruiting for three new positions: a Computer Programmer/Analyst, a Coordinator of Institutional Support 

for Substantive Change, and a Personnel and Administrative Specialist. 

The Computer Programmer/Analyst will assist Mr. Dhimitri Kollar in developing an Online Reporting System 

for the Commission, developing in-house application programs in a Windows environment, and implementing 

the Commission’s Technology Plan. The Candidate must be familiar with SQL server and .net programming. 

The Coordinator of Institutional Support for Substantive Change will assist Dr. Sarah Armstrong with 

reviewing, evaluating and responding to substantive change requests; conducting substantive change 

workshops throughout the region; occasionally serving as the Commission staff member on selected 

substantive change committee visits; maintaining a catalog of approved off-campus instructional sites and 

approvals for distance education; and presenting educational material on substantive change at the Annual 

Meeting and Summer Institute as needed. 

The Personnel and Administrative Specialist will assist Ms. Lisa Moreaux in managing payroll and benefits 
functions; managing/maintaining personnel records and personnel policies and procedures; 

managing/maintaining all Payroll Accounting and tax records; and developing/managing a professional 

development/training platform. The Candidate will need to understand and have knowledge of current 

federal, state and local employment laws. 

Information regarding the application process and the position descriptions may be found on the 

Commission’s Web site at http://www.sacscoc.or~/iobs.asp. Please feel free to share this information with 
any interested individuals, or to submit nominations for persons you feel would be appropriate for the 

positions. Applications must be received by Monday, April30, 20/2. The anticipated hire date for the 

positions is July 1, 2012. 

Sincerely, 

Belle S. Wheelan, Ph.D. 
President 

Southern Association of 
Colleges and Schools 

Commission on Colleges 

1866 Southern Lane 

Decatur, GA 30033 
(404) 679-4512 

(404) 679-4528 (FAX) 



bwheelan @sacscoc.orl~ 



From: 

Sent: 

To: 

Cc: 

Subject: 

Attachments: 

Belle S. Wheelan <bwheelan@sacscoc.org> 

Tuesday, April 03, 2012 2:38 PM 
CEOs of SACSCOC Institutions 

Accreditation Liaisons 

SACSCOC Revised or Newly-Adopted Documents 

SACSCOC Revised or Newly-Adopted Documents.doc 

I am writing to notify you of a number of changes to the operations of the Commission that took place in 2011 

and to the Web page of the SACS Commission on Colleges (www.sacscoc.orgj). In particular, you might be 
interested in the following: 

1.    We have posted the electronic version of the newly-revised Principles of Accreditation on our Web site 

at http://www.sacscoc.oq~/principles.asp. Print copies are available and can be ordered using the form that 

can be accessed at http://www.sacscoc.oq~/pub order form.asp. Some institutions have asked for a 
summary of the changes adopted by the membership and incorporated into the 2012 Principles. You can find 

that summary on the attached document. 

2.    Two new standards were adopted by the membership in 2011: Federal Requirement 4.8 (Distance and 

correspondence education) and Federal Requirement 4.9 (Definition of credit hours). 

If you access "Institutional Resources" on our Web site, you will find two documents to assist you in 

evaluating the quality of your distance and correspondence programs: a policy entitled "Distance and 

Correspondence Education" and a new document entitled "A Guide for Evaluators Charged with Reviewing 

Distance and Correspondence Education." Although it was designed to assist evaluators reviewing distance 

education, it can also serve as a guide to institutions in their analysis of their distance learning program(s). 

Also posted under "Institutional Resources" and "Policies & Publications" is the policy adopted in June 

2011 called "Credit Hours." This policy includes the federal definition of "credit hour" and provides guidelines 

for institutions and the Commission in its application. 

All three documents are designed to help you document compliance when preparing your institution’s 

Compliance Certification, Fifth-Year Interim Report, and other reporting. You can access them at 

htt p://www.sacscoc.o r~;/policies.asp. 

3.    At its meeting in December 2011, the SACSCOC Board of Trustees adopted a policy called "The Quality 

and Integrity of Undergraduate Degrees." This policy defines the characteristics of an undergraduate degree 

and outlines the responsibilities of institutions awarding these degrees. You can access the policy at 

htt p://www.sacscoc.o rR/policies.asp. 

4.    An electronic version of the Resource Manualfor the Principles o~Accreditation has been posted on the 

Commission’s Web site. It has been completely updated to address all the revisions to the Principles as 

adopted by the membership in December 2011. You will find it to be a rich resource for your academic 

community when preparing materials for Commission review. Print copies of the document will be available 

by the end of May. 

5.    The Summary of Quality Enhancement Plans from 2011 Track A Reaffirmation Class has been posted on 

the Commission’s Web site. The Summary from the 2011 Track B Class will be posted by April 16, 2012. 



6. Please refer to the attached document "Commission Standards, Policies, Procedures, and Best 
Practices." It provides an overview of all the Commission documents that were revised or newly-adopted 

during 2011. 

We encourage you to check our Web site regularly, especially the page listing recent changes to the 

site. When there are significant changes, you will receive an email from my office calling those changes to 

your attention. 



Southern Association of Colleges and Schools Commission on Colleges 

Standards, Policies, Procedures, and Best Practices 
Newly-adopted or Revised in 2011 

1. Approved changes to the Principles of Accreditation. In general, the revisions addressed the 

federal mandates by including the following: (1) a specific acknowledgement for the recognition of 

religious missions, (2) an expectation that institutions have published criteria for accepting credit for 

transfer (CS 3.4.4), (3) the requirement that an institution evaluates success with respect to student 

achievement consistent with its mission which may include a variety of criteria that are listed (FR 4.1), 

(4) a requirement for student authentication ensuring that the student who registers in distance 

education is the student who participates and receives credits (FR 4.8), (5) a written procedure 

protecting the privacy of students enrolled in distance education and also a procedure for notifying 

students of extra charges associated with the verification of student identity (FR 4.8), and (6) a 

requirement that institutions have policies and procedures for determining the credit hours awarded for 

courses and programs and that they conform to commonly accepted practice in higher education and 

Commission policy (FR 4.9). 

In addition to language required for meeting federal requirements, the revision also included the 

following substantive modifications: (1) provides more definition in CR 2.8 pertaining to full-time faculty, 

(2) simplifies the use of terminology regarding related foundations and corporate entities by collapsing 

the terms into that of "entity" and addressing those requirements under CS 3.2.13, (3) modifies CS 3.5.1 

regarding general education competencies so that institutions are looking at students rather than 

graduates in the attainment of competencies, (4) modifies CS 3.5.2 and 3.6.3 addressing the number of 

credit hours required to be earned through instruction offered by the institution awarding the degree, 

and (5) changes CS 3.5.4 so that institutions are required to continue to demonstrate that at least 25% 

of course hours in each major at the baccalaureate level are taught by faculty members holding an 

appropriate terminal degree--thereby deleting all reference to the term "discipline." 

2. Enrollment Growth ofan Institution. The new policy responds to federal regulations requiring 

accrediting commissions to (1) collect headcount information, (2) inform the US Department of 
Education when an institution offering distance learning education experiences an increase in 

headcount enrollment of 50 percent or more, and (3) investigate growth of programs when an 

institution experiences significant growth of more than 40 percent in a year. 

3. Credit Hours. The new policy responds to federal regulations and (1) includes the federal 
definition of a credit hour, (2) provides guidelines for flexibility in interpretation--guidelines directly 

from the federal statement, (3) outlines the Commission’s obligations in the review of the credit hour, 

and (4) outlines procedures that will be used in the review during an institution’s reaffirmation and any 

substantive changes. 

4. Substantive Change ~or Accredited Institutions o~ the Commission on Colleges. Revisions to the 

policy meet new federal regulations and clarify Commission requirements. The revised policy (1) 
expands the definition of substantive change that requires prior notification and approval, (2) requires 

an institution to have a policy and procedure for the timely reporting of substantive change, (3) outlines 

new expectations for reporting, reviewing, and approving teach-out plans and outlines conditions for 

submitting teach-out agreements, (4) adds a new Procedure 3--Closing a Program, Instructional Site, 
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Branch Campus or Institution, (5) makes former Procedure 3 a separate policy called "Mergers, 

Consolidations, Change of Ownership, Acquisitions, and Change of Governance, Control, Form, or Legal 

Status," (6) clarifies reporting of certificate programs, (7) requires institutions to use the federal formula 

for calculating changes from clock hours to credit hours, (8) requires institutions to report locations 

where it is teaching out students from another institution, (9) requires the Commission to approve 

institutional contracts with other entities not accredited by a USDOE-recognized body, (10) limits 

approvals for new sites to that of five years before another review, and (11) revises the fees schedule to 
include a $300 fee for the review of a collaborative academic arrangement between a SACSCOC- 

accredited institution with at least one partner institution not accredited by a USDOE-recognized 

member. In addition, the policy includes a glossary of terms. 

5. Diversity: A Position Statement. Revisions to the position statement include (1) referencing faith- 
based and church-related institutions in the various types of institutions accredited by the Commission 

and (2) placing a new emphasis on sensitivity to student disabilities and their ability to access 

educational support services. 

6. Complaint Procedures for the Commission or its Accredited Institutions. The revised policy (1) 
defines more clearly the process used by the Chair of the SACSCOC Board of Trustees when a complaint 

is filed against the Commission; (2) allows staff 60 working days to review a complaint and determine 

whether it is within the scope of Commission policies and jurisdiction, if there is adequate 

documentation, and whether the issues are accreditation related; and (3) expands to 20 working days 

the amount of time for an institutional response to a formal complaint. 

7. Disclosure of Accrediting Documents and Actions of the Commission on Colleges. Revised the 

current policy to meet federal regulations. The changes require the Commission (1) to seek and post 
official comments from institutions removed from accreditation or candidacy and (2) to refrain from 

notifying institutions when the USDOE has contacted the Commission about institutions under USDOE 

investigation. 

8. Accreditation Procedures for Appficant Institutions. Revised the current policy to meet federal 

regulations. The change makes it clear that an institution cannot be granted initial accreditation if 

significant corrective actions are necessary to bring the institution into compliance after the awarding of 

accreditation. 

9. Standing Rules: SACSCOC Board of Trustees, Executive Council, and the College Delegate 
Assembly. Revised the current policy to make it clear that the Commission uses the unsolicited 

information procedure for handling financial correspondence from the US Department of Education 

regarding an institution’s compliance with Title IV. 

10. Sanctions, Denial of Reaffirmation, and Removal from Membership. Revised the current policy 

to meet federal regulations so that an institution removed from accreditation or candidacy understands 

that it is required to submit a teach-out plan when the Commission takes an adverse action against it. 

11. The Quality and Integrity of Undergraduate Degrees. The new policy (1) defines the 
characteristics of an undergraduate degree, (2) places the responsibility on institutions to define 

whether its undergraduate degrees are intended for transfer as a basis for another degree, (3) places 

responsibility on the institution to evaluate all courses on the transcript for an undergraduate degree to 

ensure that courses meet the requirements of the degree and meet SACSCOC applicable standards, and 

(4) addresses educational pathways and blocks of credit. 



From: 

Sent: 

To: 

Cc: 

Subject: 

Belle S. Wheelan <bwheelan@sacscoc.org> 

Thursday, April 26, 2012 2:01 PM 
CEOs of SACSCOC institutions 

Accreditation Liaisons 

SACSCOC Dues invoice 

I am writing to advise you that the invoices for membership dues with the Southern Association of Colleges and 
Schools Commission on Colleges (SACSCOC) will be mailed this week to member and candidate 
institutions. The formula approved by the College Delegate Assembly used to compute SACSCOC dues for 

member and candidate institutions is as follows: 

Dues = Fixed Cost (base fee for all institutions, to be increased each year) + Amount based on FTE 
Enrollment Variable + Amount based on E. & G. Expenditures Variable 

(If an institution’s E. & G. total does not exceed $4,000,000, that institution’s dues amount includes only 
the Fixed Cost amount plus the FTE Enrollment Variable amount.) 

For FY 2012-2013, the fixed cost will be increased by $50 (to $2,550) and the Executive Council has approved 
a 3% dues increase in the variables. The dues amount for your institution will be based on the data as recorded 
on your 2011 Institutional Profiles. 

The due date for payment of the dues is July 31, 2012. Please contact Sharon Wilks (swilks@sacscoc.org) if 
you have any questions regarding your dues invoice. 

Sincerely, 

Belle S. Wheelan, Ph.D. 
President 
Southern Association of 
Colleges and Schools 
Commission on Colleges 

1866 Southern Lane 

Decatur, GA 30033 
(404) 679-4512 
(404) 679-4528 (FAX) 
bwheelan@sacscoc, org 



From: 
Sent: 
To: 
Cc: 
Subject: 

Williford, Lynn E 
Friday, May 04, 2012 1:20 PM 
chadgu@sacscoc.org 
bgoldstein@sacscoc.org 
thanks 

Cecille, 

Dr. Cardell just returned my call and we were able to discuss my issues. Please let Dr. Goldstein know that he will not 

need to call me back. Again, thanks for your help today! 

Lynn Williford 

UNC-Chapel Hill 



From: 
Sent: 
To: 
Cc: 
Subject: 
Attachments: 

Williford, Lynn E 
Friday, May 04, 2012 1:26 PM 
ccardell@sacscoc.org 
Thorp, H Holden; Carney, Bruce William; Strohm, Leslie Chambers; Williford, Lynn E 
Follow-up information from UNC-Chapel Hill 
Review of courses.pdf; Independent Study report.pdf 

Dear Dr. Cardell, 

I am writing to follow-up on our conversation earlier today. 

The College of Arts and Sciences at the University of North Carolina at Chapel Hill has just completed two 

reviews: one involving courses in the Department of African and Afro-American Studies; the other assessing 

College-wide independent study practices. Copies of both reviews are attached. 

Review of Courses in the Department of African and Afro-American Studies: The review of the Department 

was conducted by Senior Associate Deans Jonathan Hartlyn and Bill Andrews. It uncovered issues with some 

classes offered by the Department, including: 

¯ Courses taught as if they were independent study, with little or no faculty contact. 

¯ Independent study courses taught with limited faculty contact. 

¯ Unauthorized signatures on grade rolls and grade-change forms. 

The problems uncovered in this review appear to be linked to a former department chair and a former 

department administrator. The department chair stepped down as chair in August 2011, and will retire from 

his faculty position effective July 1, 2012. Allowing that to happen is in the best interest of the department, 
the College and the University. The former department administrator retired in 2009. There is no evidence to 

suggest that any other faculty or staff members were involved in establishing these courses or in the 

unauthorized recording or changing of student grades, so it’s important to them and to the public that we 

release our findings. Accordingly, the Chancellor has exercised his discretion under state law and authorized 

the sharing of the report. 

As you will see in the report, the Department now has new leadership and has implemented many new 

policies and procedures. 

College-wide Independent Study Policies and Procedures: The review of independent study policies and 

procedures was led by College Senior Associate Dean Bobbi Owen. That review makes recommendations for 

consistent policies and practices relative to independent study. Those recommendations have been accepted, 

and department chairs will begin implementing them in fall 2012. 

We have been diligent and thorough in pursuing these matters. We are confident that the findings and 

recommendations coming out of the review process will make us a better university. Nothing is more 

important at the University than academic integrity. These reviews reflect the seriousness with which we take 

academic issues and our commitment to protecting academic integrity. 

If you have any questions, we welcome the opportunity to discuss them with you. 



Sincerely, 

Holden Thorp, Chancellor 

Lynn Williford, Assistant Provost for Institutional Research & Assessment 

and Accreditation Liaison 
The University of North Carolina at Chapel Hill 



Review of courses in the 
Department of African and Afro-American Studies, 

College of Arts and Sciences 

Jonathan Hartlyn 
Senior Associate Dean for Social Sciences and Global Programs 

and 
William L. Andrews 

Senior Associate Dean for Fine Arts and Humanities 

May 2, 2012 



Background and Context 

The University and the National Collegiate Athletic Association (NCAA) began an 
investigation in June 2010 with regard to information that indicated several football student- 
athletes had received impermissible extra benefits. In that investigation, the University 
discovered and self-reported to the NCAA academic issues relating to a former student-tutor and 
academic mentor. 

In November, 20t0, the NCAA ruled a student-athlete permanently ineligible to play 
football. On July 1, 2011, the student-athlete filed a lawsuit against the University and NCAA 
seeking reinstatement to the team. Attached to the complaint was a paper with a cover sheet 
indicating that the paper had been submitted for a Swahili 403 class: Professor Julius 
Nyang’oro’s name was on the paper as the instructor. A week later, the media widely reported 
multiple examples of apparent plagiarism in the now publicly available paper. 

In August, 2011, the University received a media request for information regarding 
student-athletes and courses in the Department of African and Afro-American Studies, 
particularly including the course AFAM 428 taught by Professor Nyang’oro, Chair of the 
Department of African and Afro-American Studies, in Summer Session II, 2007. As reported in 
a subsequent news article, a reporter had received, from an unnamed source, what was said to be 
a partial transcript for a former football student athlete who first enrolled at UNC-Chapel Hilt 
that term. The document published in the newspaper indicated that the student-athlete had taken 
AFAM 428 in Summer Session II, 2007, and received a B+. It also showed that he subsequently 
enrolled in English 100, Basic Writing, in the Fall 2007 semester. 

Senior Associate Dean Jonathan Hartlyn questioned Professor Nyang’oro about these 
issues. Professor Nyang’oro stated that he did not teach the Swahili 403 course. He conjectured 
that a former department manager may have played a role in making that course and possibly 
others available. 

The University notified the NCAA because new issues had been identified that involved 
student-athletes. An internal working group composed of Jack Evans, former faculty athletics 
representative, Jonathan Hartlyn, and Leslie Strohm, University Counsel, was formed. It 
proceeded to review relevant documents, including records of student course work. It focused, 
in particular, on student-athletes who had taken multiple courses within the Department. The 
group also interviewed a sample of students and Department faculty. No instance was found of a 
student receiving a grade who had not submitted written work. No evidence indicated that 
student-athletes received more favorable treatment than students who were not athletes, in 
addition, no information was found to indicate that the Department personnel involved in these 
courses received a tangible benefit of any kind, beyond their standard University compensation. 
However, serious course anomalies were identified. 
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The Dean of the College of Arts and Sciences, Karen Gil, immediately launched a 
thorough inquiry and requested that it cover the four-year period commencing summer 2007 and 
running through summer 2011. Dean Gil charged Hartlyn and Senior Associate Dean William L. 
Andrews to conduct a comprehensive review of all courses taught in the Department of African 
and Afro-American Studies during this timeframe. This report, and its findings and 
recommendations, conclude the review. 

Dean Gil also accepted Professor Nyang’oro’s resignation as department chair on August 
30, 2011. 

At the same time as the department review began, Dean Gil also charged Bobbi Owen, 
the Senior Associate Dean for Undergraduate Education, and the Administrative Boards of the 
College to review College-wide policies and practices on independent studies and directed 
readings courses. Specifically, she asked the committee to make recommendations regarding (1) 
expectations concerning student assignments and contact hours with professors or teaching 
assistants in independent study courses, (2) conditions and approval processes for a course 
approved as a lecture or seminar course to be delivered in an alternative format, and (3) the 
process by which a course taken as independent study or directed reading is submitted to the 
Administrative Boards for review for approval as a permanent course with its own assigned 
number. 

The Department of African and Afro-American Studies 

The Department of African and Afro-American Studies in the College of Arts and 
Sciences emerged in 1997 from the Curriculum in African and Afro-American Studies. The 
Curriculum was formed in 1979-80 by merging the Curriculum in African Studies, established in 
1969, and the Curriculum in Afro-American Studies, established in 1972. Julius Nyang’oro 
joined the faculty in 1988, chaired the Curriculum beginning in 1992, was appointed Department 
Chair in 1997, and was reappointed in 2002 and again in 2007, and served until his resignation in 
201 I. Evetyne Huber, Department Chair of Political Science, was immediately appointed as 
Interim Chair of the Department of African and Afro-American Studies. On January 1, 2012, 
Eunice Sahle, a faculty member in the department since 2001 with a joint appointment in the 
Curriculum in Global Studies, was appointed as Department Chair for a five-year term. 

The department currently has 15 tenured and tenure-track professors, including 4 
professors, 8 associate professors, and 3 assistant professors. In addition, it has 1 senior 
lecturer and 5 lecturers, one of whom holds the title of adjunct assistant professor. 
During the period of this review the department had two staff members: Agatha Buell, 
the department manager, who joined the staff in the summer 2010 and S. Travis Gore, 
student services specialist, who joined the department in August, 2001. The former 
department manager, Deborah Crowder, held various positions in the department for 30 
years, from her appointment as department secretary in 1979 until her retirement as 
department administrative support associate in September 2009. Adam Kent served as 
interim department manager between Ms. Crowder’s retirement and Ms. Buell’s arrival. 
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The department is an integral and important part of the College of Arts and 
Sciences. Its talented and dedicated faculty make many contributions to the University’s 
research, teaching, and service missions. The department has over 95 declared majors 
and enrolls thousands of students each year in its curricula in the study of Africa, the 
African diaspora and the African-American experience, and in its language programs. 

Review Process 

On September 2, 2011, Hartlyn and Andrews (the "review committee") commenced their 
comprehensive review of all courses in the Department of African and Afro-American Studies 
from Summer Session I, 2007 through Summer Session II, 2011. Dean Gil’s charge was to: 

determine those courses in which anomalies or irregularities existed, if any; 
identify possible patterns and explanations; 
recommend follow-up actions and measures as appropriate; and 
provide initial recommendations regarding policies and procedures to prevent any 
identified anomalies or irregularities from occurring in the future. 

Hartlyn and Andrews obtained from the Office of the Registrar all grade rolls and change 
of grade forms (COGs) for courses listed in the Department from summer 2007 through summer 
201 I, and sorted them by instructor and term. The review included courses taught in African- 
American Studies (AFAM), African Studies (AFRI), Swahili (SWAH), Lingala (LING) and 
Wolof (WOLO). 1 It also included continuing education course sections in these subjects offered 
by the department’s main teaching faculty through the Friday Center for Continuing Education. 

Hartlyn and Andrews, or in a few cases Hartlyn alone, interviewed all 15 tenured 
and tenure-track department faculty, as well as an adjunct faculty member who has taught 
frequently in the department, the department’s senior lecturer, and its 5 lecturers. Current 
department staff were also asked to provide information. Several people were 
interviewed more than once to clarify questions that emerged during or following their 
initial interviews. 

Findings 

The review committee made the following findings regarding courses offered in the 
Department of African and Afro-American Studies from Summer Session I, 2007 through 
Summer Session II, 20t 1. 

Finding 1: Office of the Registrar records indicate that a total of 616 courses were 
offered by the Department from summer 2007 through sunanaer 2011, with a total of 14,234 
registered students (as of census date). 

From smnmer 2007 through summer 2009, 9 of these 616 courses (8 during summer 
sessions) with a collective total of 59 registered students were found to be aberrant: there is 

The department started offering Chichewa (CHWA) courses only recently, and enrollments remain low, 
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evidence that students completed written work in these courses, submitted it to the department 
mad received grades, but no evidence that the faculty member listed as instructor of record or any 
other faculty member actually supervised the course and graded the work, although grade rolls 
were signed and submitted. The Swahili 403 course referenced above under "Background and 
Context" was one of these 9 courses. 

In this same period from summer 2007 through summer 2009, an additional 43 courses 
(29 during summer sessions) with a collective total of 599 registered students were either 
aberrant, as defined above, or were taught irregularly, by which we mean: the instructor 
provided an assignment and evidently graded the resultant paper, but engaged in limited or no 
classroom or other instructional contact with students. Professor Nyang’oro was listed as the 
instructor of record or his name was listed on the grade rolls for each of these 43 courses. 

The review committee found no aberrant courses offered after Summer Session II, 2009. 
Two courses (1 during a summer session) with a collective total of 28 registered students may 
have been taught irregularly (as defined above) after Summer Session II, 200% Professor 
Nyang’oro was listed as instructor of record for both courses. 

As noted above, the internal working group had found that students enrolled in the 
aberrant and irregularly taught courses completed written work, such as abstracts and research 
papers, and submitted this work for a course grade. The work in these cases was typically 
submitted to departmental administrative staff, either in person or via email. Students who 
submitted this world received final course grades. No instance was found of a studem receiving a 
grade who had not submitted written work. However, because of limited records and the passage 
of time, it was not possible to review the work of all students in every course. 

Given the limits of available evidence, we were unable to identify who evaluated the 
written work and submitted the assigned grades in the aberrant courses or in some instances in 
the irregular courses. 

Finding 2: From Summer Session I, 2007 through Summer Session II, 2009, grade rolls 
for 9 courses with 59 registered students, noted in Finding 1, were submitted to the Office of the 
Registrar with faculty signatures that appear to be forged. The faculty members whose names 
appear on those grade rolls stated that they did not teach the courses in question and that the 
signatures on the submitted documents are not in their handwriting. In addition, several faculty 
members also identified unauthorized change of grade forms submitted in courses for which the 
faculty member was listed correctly as instructor of record. No grade rolls with unauthorized 
faculty signatures were identified for courses taught after Summer Session II, 2009. Except for 
one disputed case, no unauthorized change of grade forms were identified by department faculty 
for courses taught after Summer Session II, 2009. 

Finding 3: Lax Departmental administrative oversight and practices enabled 
irregularities in several areas, frustrating the review committee’s efforts to reconstruct exactly 
what transpired. 
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Independent Study Courses. It was the department’s practice to list under a single 
instructor of record on an official grade roll multiple independent study students who 
were presumably taught by different instructors of supervision. This practice made it 
difficult for the review committee to determine precisely which faculty member 
supervised each independent study student in question. In a number of cases, it was 
impossible to match definitively a particular student with a faculty member who 
remembered supervising that student’s work, even if the faculty member remembered 
working with other students listed on the official course grade roll. The department 
also had no policies limiting the number of independent study students a faculty 
member could work with in any given semester or defining how much faculty-student 
interaction was expected in courses taught in an independent study format. 

Temporary Grades. UNC-Chapel Hill instructors are permitted to assign temporary 
grades at the end of a semester when a student has made regular progress in a course, 
but, for reasons acceptable to the instructor, has not fully completed the required 
coursework by the end of the semester, tn such cases, the student is expected to 
complete and provide the course work to the instructor in a timely manner consistent 
with university policy. Through the summer 2009, grade rolls for independent study 
and other courses listing Julius Nyang’oro as the official instructor of record and 
grade rolls with his signature (authorized or not) had a strikingly high percentage of 
temporary grades (26%), which were subsequently converted to permanent grades via 
change of grade forms. We were unable to confirm in every instance who converted 
the grades or signed the change of grade forms. In addition, in several cases 
pertaining to independent study grade rolls for which other faculty members were 
listed as instructors of record, it is unclear who authorized the conversion of 
temporary grades to permanent grades, as the instructors of supervision, when they 
could be identified, could not consistently attest to their having authorized the 
assignment of the permanent grades. 

Unauthorized Grade Changes. In reviewing official grade rolls for courses they had 
taught or for which they were listed as official instructor of record, several faculty 
members disputed grade changes made on grade rolls submitted by the Department 
office for transmittal to the Office of the Registrar. These faculty members stated that 
they had not authorized such grade changes, nor were they aware of who provided 
such authorization. No unauthorized grade changes on official grade rolls were 
identified after Summer Session II, 2009. 

Finding 4: Insufficient mechanisms of accountability within the department, the large 
number of students involved, poor record keeping, the passage of time, and the absence of clear 
policies, such as a policy spelling out the responsibilities of faculty members supervising 
independent study courses, stymied the review committee’s efforts to identify those responsible 
for unauthorized submission of grade rolls and unauthorized changes to grade forms. 

Finding 5: Testimony from various faculty members suggested that, given lax 
departmental administrative practices, a department administrator would have the means and 
opportunity to create irregular courses; to encourage and facilitate student enrollment in 
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independent study or directed reading courses; and, prior to the Fall 2010 implementation of a 
new computerized student records system, to submit official paper grade rolls to the Office of the 
Registrar. All key paperwork related to department course registrations and grade rolls flowed 
directly through the department administrator’s hands to the Office of the Registrar. 

Deborah (Debbie) Crowder, the long-term administrator for the department, retired in 
September, 2009. No aberrant courses or unauthorized grade roll changes were fomtd for any 
courses taught after Summer II, 2009. 

Ms. Crowder declined requests for interviews, and her retirement limits the University’s 
ability to compel her cooperation. Without her testimony or additional evidence, Ms. Crowder’s 
role in the irregularities identified here cannot be determined definitively. 

Finding 6: As Department Chair and Ms. Crowder’s supervisor, Professor Nyang’oro 
gave Ms. Crowder extensive authority and responsibilities. The existence and persistence of the 
irregularities point, at a minimum, to his inadequate supervision of Ms. Crowder and his failure 
to provide appropriate oversight or follow-up of departmental practices. 

Finding 7: No evidence emerged during the review that directly implicates any faculty 
or staff other than potentially Professor Nyang’oro or Ms. Crowder in the creation of aberrant or 
irregularly taught courses, or in recording or changing student grades in these courses. 

Personnel Matters and Recommendations 

Both members of the review committee have been professors at the University for over 
15 years and have served as department chairs in the College of Arts and Sciences. We are 
deeply disturbed by what we have learned in the course of our review. Our review has exposed 
numerous violations of professional trust, affecting the relationship of faculty and students and 
the relationships among faculty colleagues in this department. These violations have 
undermined the educational experience of a number of students, have the potential to generate 
unfounded doubt and mistrust toward the department and its faculty, and could harm the 
academic reputation of the University. 

I. Personnel Matters 

a.    Julius Nyang ’oro. While no evidence was uncovered that indicated Professor 
Nyang’oro promoted the offering of aberrant courses during the period ending with 
Summer Session II, 2009, he bears responsibility as Department Chair for the grave 
mistakes made during his watch. As noted above, Professor Nyang’oro resigned his 
position as Department Chair in August, 2011, and a new Department Chair has now 
assumed office. Professor Nyang’oro is retiring from the University effective July 1, 
2012. 

b.     Deborah Crowder. As noted above, we were unable to determine definitively the 
role of Ms. Crowder in the issues identified in this report. The aberrant courses identified 
here and several other identified irregularities were possible largely as a result of 
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functions delegated or assigned to Ms. Crowder as department administrator and stopped 
upon her retirement in September, 2009. Given Ms. Crowder’s retirement in 2009, there 
is no further action the review committee can recommend in her case. 

The Department of Public Safety was contacted regarding the irregularities identified by 
the review, with particular emphasis on the submission to the Office of the Registrar of 
unauthorized signatures or, in some cases, what appear to be forged signatures. In consultation 
with the District Attorney and State Bureau of Investigation, it was determined that the activities 
described in this report, even if assigned to one or more specific individuals and proved true 
beyond a reasonable doubt, did not give rise to criminal liability. 

2. Recommendations with regard to policies and practices. 

Following the resignation of Professor Nyang’oro as Department Chair, the faculty of the 
Department of African and Afro-American Studies, under Professor Huber as Interim 
Department Chair and currently under Professor Sahle as Department Chair, initiated and has 
continued a process of evaluating gaps in the department’s policies and procedures and of 
establishing and implementing new ones, in consultation with Senior Associate Dean Jonathan 
Hartlyn. 

In the Fall, 2011, the department completed and began implementing a new set of 
requirements and procedures regarding independent study courses and has implemented more 
rigorous procedures regarding the submission of grade rolls and change of grade forms. This 
spring term, the department has continued a review of departmental policies regarding 
departmental governance structures and instruction and instructors at all levels, in light of 
university and college regulations and best academic practices, and in appropriate consultation 
with administration officials. The policies and procedures that have been addressed or are being 
addressed in the department’s review and revision of its instructional practices include, but are 
not limited, to: 

a. Grades and grade proxies; 
b. Authority and procedures for submitting change of grade forms; 
c. Grade protests and grade changes; 
d. The use of temporary AB and IN grades; 
e. Independent study courses during the academic year and summer sessions; 
f. Oversight of pedagogical formats appropriate to the size, level, and nature of courses; 
g. Approval processes for providing courses in independent study format; and 
h. Monitoring of department course listings and instructors of record during the 

academic year and during summer sessions. 

The department’s review and revision of policies and procedures are also focusing on the 
following: 

a. Recognizing and developing departmental governance structures that ensure faculty 
involvement, oversight, and accountability for decision-making; 
b. Prescribing the role and responsibilities of the Department Chair and other faculty who 
assume leadership roles at the behest of the chair; and 
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c. Prescribing the roles and responsibilities of all staff in the department. 

The review committee recommends that the Department Chair submit a state-of-the- 
department report to the Senior Associate Dean before the beginning of academic year in the 
Fall, 20t2 that summarizes the results of the department’s review and revision of policies and 
procedures and that informs the College of any difficulties arising from departmental policies 
and procedures or any other problems with governance, faculty performance or instruction of 
which the College should be aware. 

As with all other units in the College of Arts and Sciences, the department will also 
implement recommendations put forward by the Dean of the College based on the review of 
College-wide policies and practices on independent studies and directed readings, courses which 
took place under the direction of Bobbi Owen, Senior Associate Dean for Undergraduate 
Education, and the Administrative Boards of the College. 

Furthermore, we recommend that the relevant findings in this report be shared with the 
Dean of the Summer School since all courses during summer sessions are administered through 
the Summer School, rather than the College of Arts and Sciences. 

2. Recommendations with regard to student work 

The review committee recommends that academic credit and course grades assigned to 
students enrolled in the courses discussed in this report should not be changed. Given that 
almost three years have elapsed since the bulk of the irregularities described in the report took 
place, there is no fair and consistent way to reconsider the permanent grades assigned to these 
students. University policies do not require that student work be preserved for more than one 
year. 

Conclusion 

While presenting this report in as careful and impartial a manner as possible, we cannot 
conclude without emphasizing the acute dismay that we, as UNC-Chapel Hill faculty, felt as we 
uncovered the practices summarized here. We regret that we cam~ot assign with complete 
confidence the responsibility for the unprofessional and in some cases professionally unethical 
actions uncovered by our investigation. We are convinced that, in many instances noted in this 
report, the educational experience of some students as well as their access to faculty instruction 
and consultation was compromised for a period of several years, which could extend before 
2007, the start of the period examined in our report. The evidence we reviewed indicates that 
between 2007 and 2011 the vast majority of courses offered in the Department of African and 
Afro-American Studies were not compromised in the ways outlined in this report. Yet the 
unprofessional or unethical actions noted in this report risk damaging the professional 
reputations of the faculty in the Department of African and Afro-American Studies as a whole. 

We have been heartened, nevertheless, by the determination of colleagues within the 
Department of African and Afro-American Studies to undertake the reforms necessary to ensure 
that mistakes of the past will not be tolerated. With new departmental leadership and support 
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from the department faculty, buttressed by new policies, procedures, and active faculty 
governance, this department, we belie~’e, wilt emerge stronger in teaching, research, and service 
in this vital area of study. As College-wide policies and practices regarding independent study 
and related courses and issues are regularized following the current review, all College faculty 
should understand the purposes and expectations of these kinds of courses. In spite of the harm 
done, we applaud the many positive changes that promise to be the permanent legacy of this 
investigation. 

Page 9 



Independent Study Task Force 
Report April 10, 2022 

Task Force Members: Allen Anderson (Music), Deborah Jones (Psychology), Erika Lindemann (English 

and Comparative Literature & Undergraduate Education), Danielle Heider (Romance Languages 

[French] and Linguistics, Class of 2022), Bobbi Owen, Chair (Dramatic Art & Undergraduate Education), 

Gary Pielak (Chemistry), Lillie Searles (Biology), and Heather Williams (History). 

Additional Review by: James Grinias, Graduate and Professional Student Federation (GPSF) 

representative to Educational Policy committee (EPC); Lily Roberts, Student Government 

representative to EPC; Bill Andrews, Senior Associate Dean for the Fine Arts and Humanities, Mike 

Crimmins; Senior Associate Dean for Natural Sciences and Mathematics; and Jonathan Hartlyn, Senior 

Associate Dean for Social Sciences and Global Programs. 

Meetings: September 27, November 10, November 22, 2012; January 12, 2012; with the 

Administrative Board of the College of Arts and Sciences and the Administrative Board of the General 

College (Administrative Boards), January 24, 2012; February 23, 2012; with Administrative Boards, 

February 28, 2012; March 15, 2022; with Administrative Boards, April 17, 2022. 

Process: In a letter dated September 9, 2011, Karen Gil, Dean of the College of Arts and Sciences, 

requested that Bobbi Owen, Senior Associate Dean for Undergraduate Education, ask the 

Administrative Board of the College of Arts and Sciences to develop guidelines for undergraduate 

independent study courses and directed readings courses. Dean Owen soon began to form a task 

force, drawing largely on members of the Board but also inviting other faculty to join, particularly 

those from departments where independent study is well established. Beginning in late September 

2011, the task force began developing guidelines for independent study that would include the 

following information: 

2. Expectations concerning student assignments and contact hours with the instructor. 

2. Conditions under which an active (approved) traditional course might be taught in a different 

format (such as directed readings, independent study). 

3. Conditions under which a course might be taught as a directed readings course before being 

submitted for a permanent course number. 

Executive Summary 

The task force reviewed current University policies concerning independent study courses, as well as 

existing protocols related to enrollment and assignment of faculty to independent studies courses. The 

members also studied enrollments and grades for the Fall 2011 semester for those undergraduate 
students enrolled in course sections broadly defined in the Standard Course Numbering System as 
"independent study for undergraduates." 

The members of the task force expressed strong support for the benefits of independent study, 

undergraduate research, and honors thesis courses for undergraduates, and also for the value of 
internships and service learning for these students. The task force provided detailed recom rnendations 

concerning independent studies, special topics courses, use of the standard course numbering system, 



and honors theses, and suggested that many of the recommendations contained in the full report 
could be useful across the campus. The task force was careful to make it clear that its 

recommendations are not intended to reduce the number of students who are able to participate in 
undergraduate research and to graduate with honors or highest honors - both of which are valuable 

experiences at the heart of the mission of a research university. At the same time they acknowledged 

that the continued and projected growth in the undergraduate student population at the University of 

North Carolina at Chapel Hill combined with faculty turnover, retirements, and new hires, make it 

important to have - and follow in a consistent manner- guidelines for undergraduate independent 

studies. 

The following recommendations concerning independent study were developed: 

Independent Study Courses. Expectations concerning student assignments and contact hours 
with the instructor should be recorded in a formal learning contract for independent studies, 

and standard forms for these learning contracts should be made available digitally and online 

(see Appendix DI. Such contracts would stipulate the same information that appears on a 

syllabus for a regular lecture or seminar course (i.e., effort expected, meetings with the 

instructor, assignments and due dates, grading information, etc.) and have a formal approval 
process. Limits should be placed on the number of independent studies that a faculty member 
should supervise in each term, and active (approved) courses should not be taught in an 

independent study or directed readings format unless unusual circumstances exist. Standard 
usage should be adopted for the many terms that are used - some appropriately and some not 

- for."independe nt studies." 

Honors theses should be recognized as a specialized form of independent study with a faculty 
member, although the limits for countinl~ independent studies toward graduation should not 

include registration for an honors thesis. However, registration for an honors thesis should 
conform to one of the two models currently in use at the University. 

Special Topics. Special topics courses should not be seen as independent studies. Sometimes 
referred to as "experimental courses" or "directed readings," these courses allow new and!or 

visiting faculty to offer new courses quickly. But it was the belief of the task force that these 
courses need to include an actual course title (not simply "Special Topics in..."), and should not 

generally be offered more than twice as special topics courses. A course description and/or 
tentative syllabus should be made available prior to the registration period so that students can 

make more informed choices about these courses. 

Standard Course Numbering System. The Standard Course Numbering System should be 

followed, not only in the College of Arts and Sciences, but also campus-wide. This will 
necessitate renumbering some courses, expanding those numbers that are to be used in 
reserved sequences, and establishing specific numbers to identify internships and service 

learning courses. Data collection, analysis, assessment, and reporting will be clearer as a result 

of such changes in course numbering. 



Report 

The task force reviewed the following materials: 

1. Current protocols related to enrollment and assignment of faculty to independent study 

"courses in the College of Arts and Sciences and in Professional Schools with undergraduate 

degree programs; 

2. Existing policies related to independent study; 

3. Fall 2011 enrollments for 2,355 students in 421 courses numbered below 700 and currently 
broadly defined in the Standard Course Numbering System as "independent study" and grading 

patterns in them." 

1. Current Protocols for Independent Study Courses 

Forty-two units responded with copies of their protocols used for independent studies. Among the 

most elaborate ones - those containing carefully articulated guidelines and forms - were protocols 

from the Departments of Biology, Chemistry, Dramatic Art, History, and Psychology. Many units had 

some kind of process in place for independent studies, some more informal than others. Some units 

did not have a process at all; in a few cases some units developed one as a result of the request. The 

existing protocols being used in the College provided an excellent basis for developing a set of 

minimum guidelines that the task force recommends sho uld be used throughout the College of Arts 

and Sciences. 

2. Existing Policies related to and Governing Independent Study Courses 

The University o:fNorth Carolina Policy Manual, section 400.1.6 (adopted 7/12/1996, amended 
07/01/07) states: "All UNC campuses must ensure that every course offered for academic credit 

adheres to the standard of a minimum of 750 scheduled minutes of instructional time or the 
equivalent per credit hour. The time may include required examination periods, but may not include 

study days." Implications of this policy statement for the campus include the following: 

Instructional contact minutes for one credit hour = 750 minutes (:~2.5 hours); for three credit 

hours = 2250 minutes (37.5 hours) 

For independent study, an equivalent is necessary. UNC General Administration, UNC-Chapel 
Hill, and the Federal definition of credit hour specify that an equivalent amount of work must 

be established for courses where the contact minutes do not apply), among them laboratories, 
internships, studio work, and independent studies. 

The 2011-2012 edition of the Undergraduate Bulletin notes that "The University offers a variety of 

independent study experiences for students. Such courses, including directed readings and research 

courses for an individual student, are offered for academic credit through departments and curricula. 
Twelve hours of graded independent study credit may be counted toward graduation, though no more 
than six hours may be taken in any one semester. Students may participate in formalized programs, or 

they may make individualized contracts for work under the supervision of a member of the permanent 

faculty at the department/curriculum level. For information about independent studies courses in 
their majors, students should consult the director of undergraduate studies in their major department 
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or curriculum" (p. 53). According to this statement, "Independent study experiences" serves as an 
umbrella term for "directed readings" and "research courses" for individual students (or at most, small 

groups of students). It is also clear that current policy states that "No more than six hours may be 

taken in any one semester," and that such work should be supervised by members of the faculty. The 

passage appropriately refers students to the directors of undergraduate studies for information about 

such courses and how these courses fit into major/minor requirements. That an individualized syllabus 

is p~ovided is assumed, since one would be available for any other course offered by the University. 

University Policy Memorandum #4, "Standard Course Numbering System," last revised September 

2006 (See Appendix C), reserves a series of numbers for independent study and related courses, 

including: 

190, 290, 390 Undergraduate Special Topics Courses 

195, 295, 395 Undergraduate Research Courses 

196, 296, 396 Undergraduate Independent Study/Reading Courses 

199, 299, 399 Undergraduate Experimental Offerings 

496, 596, 696 Undergraduate/Graduate Independent Study/Reading Courses 

499, 599, 699 Undergraduate/Graduate Experimental Offerings 

691H, 692H, 693H, and 694H Senior (Undergraduate) Honors Thesis 

Final examinations are required in all undergraduate courses offered at the University, including 

independent studies. Page 397 of the 2011-2012 Undergraduate Bulletin states: "Undergraduate 
courses taught on campus must include a final assessment (i.e., final examination) unless the provost 

grants an exception." It also includes the provision that "Chairs (i.e., heads of instructional units) must 
give permission for faculty to use nontraditional examinations, such as a portfolio of a semester’s work 

or a take-home examination." Thus, the role of final exams for independent study courses may vary 
based on the intended result for the semester. A department chair can approve a nontraditional 

final exam in such cases. 

Recent policies concerning the definition of credit hours also have a bearing on independent study 

courses at the University. UNC-Chapel Hill accepts the definition from the U.S. Department of 
Education, subsequently adopted by the Southern Association of Colleges and Schools (SACS), which 

accredits the University. On February 10, 2012, the Faculty Council adopted Resolution 2012-1, "UNC- 

Chapel Hill Credit Hour Policy" (See Appendix B). The resolution includes the following statements 

which reference independent studies and related coursework: 

"Section :t. The University of North Carolina at Chapel Hill hereby adopts the Federal Definition 

of a Credit Hour (described in 34 CFR 600.2, effective July 1, 2011) as follows: 

Federal Definition of the Credit Hour. For purposes of the application of this policy and 

in accord with federal regulations, a credit hour is an amount of work represented in 
intended learning outcomes and verified by evidence of student achievement that is an 

institutionally estab lished equivalency that reasonably approxim ates 

1. Not less than one hour of classroom or direct faculty instruction and a minimum of 

two hours out of class student work each week for approximately fifteen weeks for 
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one semester or trimester hour of credit, or ten to twelve weeks for one quarter 
hour of credit, or the equivalent amount of work over a different amount of time, or 

At least an equivalent amount of work as outlined in item I above for other 

academic activities as established by the institution including laboratory work, 
internships, practica, studio work, and other academic work leading to the award of 

credit hours." 

The new federal policy contains two elements relevant to independent study courses. First, the 
statement that "not less than one hour of classroom or direct faculty instruction and a minimum of 

two hours out of class student work" makes it clear that students should expect to devote a minimum 
of nine hours each week to each three-credit course (the usual value) they take. Second, this 

standard applies to all courses, including "laboratory work, internships, practica, studio work, and 

other academic work leading to the award of credit hours." 

Students approved to do an independent study are expected to be self-motivated and largely self- 
directed. They should expect to spend at least three hours per week per credit hour working on an 

independent study. Faculty members supervising an independent study must meet on a regular basis 

throughout the semester with each student pursuing an independent study under their direction. 

3. Fall 2011 Enrollments and Grades in "Independent Study" Courses 

The task force’s review of Fall 2011 registrations did not raise concerns regarding the pattern of 
enrollments, but did reveal inconsistent use of the University’s Standard Course Numbering System. At 

the time of the census, a total of 2,355 students enrolled in 421 courses numbered below 700, broadly 

defined in the Standard Course Numbering System as "Independent Studies." A total of 2,330 grades 

were awarded in these courses. Credits varied from one- to three-hour increments. A close 
examination revealed the following: 

o 201 registrations for traditional independent study 

o 345 registrations for honors thesis 

o 299 registrations for internships 

o 472 registrations for undergraduate research 

o 242 registrations for service learning 

o 793 registrations for regular courses incorrectly numbered as independent work 

o 3 registration errors (corrected) 

Within the 201 "traditional independent study registrations," the vast majority (84.9%) of grades 
assigned across courses were A’s, regardless of department. Less than 7% were B’s, and in total all 

other grades comprised less than 1%. The regular courses in the analysis (793 registrations) were 

characterized by a more typical broader distribution. In discussing these findings, the task force 
observed that faculty members are expected to have consistent grading standards - regardless of 
course content, level at which the course is taught, or the format of the course. Each syllabus should 

contain assessment information that must be followed, even for independent study. 



The task force considered whether pass/fail was appropriate for internships, mentored undergraduate 

research, service learning, and traditional independent study. It was decided that letter grades were 

appropriate in these cases, except when a department wished to provide such a course on a pass/fail 

basis only. The pass/fail-only grading basis occurs most commonly at the University in the case of one- 

hour courses, typically internships and service learning courses. (Honors courses cannot be taken 
pass/fail.) 

Detailed Recommendations 

Independent Study Courses. The College of Arts and Sciences should: 

o Adopt standard usage for the following terms, which are at present often used 
interchangeably: Traditional Independent Study, Directed Readings, Mentored/Directed 

Research, Honors Thesis, Internships, Field Work (aka Field Research), Practica, Service 
Learning, Special Topics, and Experimental Courses (as defined in Appendix A); 

o Adopt College-wide guidelines for independent studies that include a learning contract 
(see contents for contract in Appendix D). The contract can be completed as a paper 
process but would ideally be a digital template with routing by electronic means from 

the originator to the approver(s) and back. The learning contract would establish 
minimum expectations for both student and instructor while allowing departments to 
customize the agreement to suit their own particular needs and circumstances. 

The learning contract stipulates the expected number of hours per week of work 
expected from the student; the number of required meetings between course 

instructor and student during the term; reading and writing assignments (and 

due dates for them); assessment information specifying how the final grade will 

be determined; a brief (lO0-word) work plan; and a formal approval process for 

the learning contract. When a department chair is involved, the Senior Associate 

Dean gives the approval. Departments may add additional information from the 
contract, but may not eliminate items from the template. 

The faculty member is required to establish a regular meeting schedule with the 
student doing the independent study: for example, one hour per week or two 

hours every other week. (The specified hours could also be spread out over the 
length of the semester or summer session rather than occur weekly). However, 

contact between a faculty member and a student must be maintained 
throughout the course of the semester or summer session rather than merely at 

the beginning and end of it. 

[] Registration for an independent study course (including the approval process) 

must be completed no later than the last day of "late registration" which is the 

end of the first week of classes in a fall or spring semester (or the equivalent 

date in each summer session). 
The Director of Undergraduate Studies and the Chair of a Department or 

Curriculum have an important responsibility to review independent study 
learning contracts carefully, and to monitor the number of students being 

supervised by individual faculty members and within established research groups 

in their particular administrative unit. 
o Create "sections" of a course for each faculty member in a department/curriculum 

supervising traditional independent studies, internships, mentored research, directed 
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readings, etc. (Separate sections for individual faculty members already exist at the 

graduate level, making it a familiar method to use.) 
Restrict the number of students a faculty member may supervise during a semester or 

summer session to a maximum of two students in traditional independent study 
courses, directed readings, or mentored research. Faculty members are expected to 

supervise honors thesis, independent studies, directed readings, and/or mentored 
research, all of which occur above and beyond their standard course assignments. The 

limitation on the number of students supervised does not apply to: 
¯ Formal research methods courses, such as ANTH/FOLK 675 "Ethnographic 

Method," GEOL 501 "Geological Research Techniques," and LI NG 422 "Research 

Methods in Phonetics and Laboratory Phonology," each of which is taught 

according to the standard class time format. A syllabus serves as the learning 
contract for these courses, which traditionally have not been considered to be 

"independ ent study." 
¯ Capstone courses, such as PLCY 698 and PHIL 698, where students working on an 

individual or group project register for a specific course (generally in their major or 
minor) taught by a faculty member in the normal course of his/her teaching 
responsibilities. The project may be under the supe rvision of the course instructor 

or another faculty member (in the latter case, such service is not considered part 
of their normal teaching responsibilities). As with the formal research methods 
courses, a syllabus serves as the learning contract for these courses, which 
traditionally have not been considered to be "independent study. " 

Faculty research laboratories, research programs, or established research groups 

in departments where students are part of a research team. (However, the 
individual learning contract still applies in these situations.) 
In cases in which mentored research is occurring for more than two students 

outside their department; for example, in the case of three or more students 
involved in mentored research at the UNC Lineberger Comprehensive Cancer 

Center. The individual learning contract, however, still applies; faculty members 
from the students’ department or curriculum must assign course grades. 

¯ Directed readings courses, in addition to faculty member’s standard course 

responsibilities, for a small number of undergraduate students pursuing the 

same reading list. The individual learning contract still applies. 

Restrict offering active (approved) lecture or seminar courses as an independent study, 
except in unusual circumstances. "Tutorial Independent Study" may continue to be 

utilized for this purpose (see Appendix E) provided that all approvals are obtained, 

including from the Department chair and the Associate Dean (or Director) for 
Undergraduate Curricula. Registration for a traditional independent study in the 
department of the student’s major (under the College-wide guidelines above) might also 

be possible. Examples of appropriate use of this format include: 
¯ An individual student needing a specific course for graduation that is not likely to 

be offered in the immediate future. 



II. 

An individual student prohibited from attending a regularly scheduled specific 

course needed for graduation due to residence far from campus (such as in 

another state). 

Honors Thesis. Honors Carolina has a long-standing program of senior honors thesis work, a 

specialized form of independent study that allows students to graduate with "honors" or 

"highest honors." The task force recommended that registration for honors theses should 

follow one of two formats: 
1. Departments schedule a two-semester senior thesis sequence taught by a member of the 

faculty who serves as the department’s honors director. In the Department of History, for 

instance, those courses are HIST 691H and 692H. In this format: 

o The course size is generally between 10 and 20 students. 

o A syllabus is provided on the first day of classes. 

o The course is among the courses being offered by the department as honors courses, 

provided there are at least 10 students enrolled. If an individual thesis is supervised by 
another faculty member, it is in addition to his or her standard course teaching 

responsibilities. 
o Each student enrolled in the senior thesis courses also has a faculty adviser whose 

scholarly expertise encompasses the student’s research topic. Service as a thesis adviser 

is an important responsibility but is generally in addition to the standard course 
assignments of an individual faculty member. 

2. Each faculty member supervising an honors thesis is assigned a section of the course(s). In 

this format: 

o The number of students being supervised should be limited to two. 

o A learning contract similar to the independent study contract should be developed and 

used. 
o Supervising/advising an honors thesis in an important responsibility but is generally in 

addition to the standard course assignments of an individual faculty member. 

II!. Limits on Counting Independent Study Credit toward Graduation. Current policy states that 

"Twelve hours of graded independent study credit may be counted toward graduation, though 

no more than six hours may be taken in any one semester" (20ll-2012 Undergraduate Bulletin, 
p. 53). The College of Arts and Sciences should: 

o Exclude the six-hour registration (two three-credit courses) for honors from this total. 
Students enrolled full-time in supervised student teaching, in an approved study abroad 

program, or an off-campus internship should also be able to pursue an honors thesis 

and be able to graduate with honors or highest honors. 
o Raise the limit within a Fall or Spring semester from 6 to 12 credit hours. Some students 

have course work that takes place completely in off-campus sites, for example student 

teaching and off-campus internships. Some of the practica and internship courses for 

which students can currently register and earn credit are for 12 hours. (Note that the 

federal definition of full-time enrollment is 12 credit hours.) 
o This change would have to be approved by the Faculty Council through its Educational 

Policy Committee, after which the Undergraduate Bulletin would be revised to 

incorporate this new policy. 



IV. Special Topics. Special topics courses should not be considered to be independent study. 

While special topics courses have appropriate uses (such as allowing new or visiting faculty to 

offer timely courses or develop new ones), topics courses should be avoided for long-term or 

repeated use. The College of Arts and Sciences should: 

o Limit the number of times the same special topics course can be offered to no more 

than two occurrences. (Such a limitation would be similar to the policy developed for 

first-year seminar courses numbered "89." 

o Require secondary titles for all special topics courses when they are established in the 

ConnectCarolina system, and make a course description and/or tentative syllabus 

available prior to the registration period, so that students might make more informed 

choices when selecting courses. 

o Consider carefully the implications of including special topics courses in requirements 

for majors and minors: for example, approving courses based on their variable content 

would require making adjustments to individual students’ Tar Heel Tracker. 
o Remind departments/curricula that special topics courses cannot fulfill General 

Education requirements because of their variable content (see ~.~/:,~:~,~ 

T~ ~--~ i:~:~ ~--~ ~ ~ i-~; at http ://www. u nc.ed u/depts/uc/Facu Ity/Ge n Ed criteria.pdf). 

o Add 490, 590, and 690 to the currently reserved numbers (190, 290, and 390) for 

Undergraduate Special Topics Courses. (Courses numbered 890-899 are already 

reserved for graduate-level special topcs courses). 

Standard Course Numbering System. The Standard Course Numbering System (see Appendix 
C) should be followed, not only in the College of Arts and Sciences, but also campus-wide. The 

following recommendations are intended for the University Registrar to im plement with the 
help of the Office of Undergraduate Curricula. (It should be understood that there may be 
other issues to address, including the prohibition against reusing a number again within a five- 

year period.) 
o All courses that are standard offerings but are currently incorrectly numbered should be 

renumbered as soon as possible (likely summer 2012). 

o The sequence of numbers for special topics courses should be expanded to 490, 590, 
and 690, in order to accommodate special topics courses that can enroll both 
undergraduate and graduate students. 

o The sequence of numbers currently used for undergraduate and graduate "experimental 

offerings" should be eliminated and repurposed. These courses are actually special 

topics courses. Very few departments (Anthropology, City and Regional Planning, and 
Economics) use the "experimental numbers," and even these are willing to renumber 

their experimental courses as "special topics" courses. 
o A series of numbers should be identified - and used -~ for internships and service 

learning. (The task force recommends use of the repurposed experimental numbers). 
More detailed analysis may be required, but task force members recommend the 
following: 

¯ Proposed internship numbers: 299, 499, and 699. (Note that several 
departments use numbers ending with 93, and that additional analysis is 
necessary by the University Registrar prior to renumbering any courses.) 



Proposed service learning numbers: 199, 399, and 599. 

o The sequence of numbers for undergraduate research courses should be expanded to 

495, 595, and 695. The reserved numbers for undergraduate research do not identify all 

courses that have a research basis, nor do they indicate courses taught for one hour of 

credit, three hours of credit, or variable credit. 
o The ConnectCarolina system of "tagging" courses should be employed to identify all 

courses that are research-intensive, leaving the reserved numbers ending in 95 for those 

courses specifically related to undergraduate research. 

Vl. Implementation 
1. The task force recommends that this report be provided to the Educational Policy 

Committee for its review, and that its recommendations be considered for possible 

adoption campus-wide. 
2. The task force recognizes that some of the recommendations will require the following: 

coordination with other parts of the University; revision of policies and development of new 

ones; creation of new electronic forms; and the launching of a communications effort. 

Efforts should be made to implement as many of the recommendations of the task force as 

possible by the beginning of the Fall 2012 semester, with the remainder being implemented 

by the start of the Fall 2013 semester. For example: 

o The elements of the independent study learning contract, including the approval 
process, do not require an electronic form to be implemented. A paper form can be 

used until the electronic one is available. 

o Revising the Standard Course Numbering System should occur as soon as possible to 
avoid adding to the confusion in course numbering that already exists. 

o     Renumbering courses may take additional time to accomplish campus-wide, but plans for such 

a project could be developed in summer 2012. 
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Appendix A 
Independent Study Definitions 

!. independent Study 

Independent study provides a mechanism for a student to work on a specific topic with a faculty 
member for academic credit. Topics are focused rather than general and are typically those not 

generally pursued in scheduled courses. A final written paper (the standard used for courses fulfilling 
General Education requirements is a minimum often pages), report, or artistic product is required. At 

least three hours of independent work per week is required for each unit of credit. 

Independent study is organized under five categories: Traditional Independent Study, Directed 
Readings, Directed and/or Mentored Undergraduate Research, InternshipiPracticum, and Honors 

Thesis. 

Traditional Independent Study: The pursuit of a topic of interest by a student (generally in their 

major or minor), under the supervision of a faculty member with expertise related to the topic. 

Examples: 

HIST 296 Independent Studies in History 

MATH 290 Directed Exploration in Mathematics 

Directed Readings: Systematic analysis of an approved bibliography in the student’s area of 

interest. 

Examples: 

ART 396 Directed Readings in Art History 

BIOL 296 Directed Readings in Biology 

SLAV 244 Directed Readings in a Slavic Language 

Examples combining categories 1 and 2: 

ANTH 396 Independent Reading or Study in Anthropology 
SOC 396 Independent Study and Reading in Sociology 

Directed and/or Mentored Undergraduate Research: Investigative, fact-finding work supervised by 
a faculty mentor and conducted outside a conventional classroom -- in a laboratory, in field sites, in 

a library, or in other places in which research activity takes place. 

Examples: 

CHEM 395 Research in Chemistry for Undergraduates 

FREN 396 Research for Advanced French Students 

GEOG 295 Undergraduate Research in Geography 

PSYC 395 Independent Research in Psychology/ 

Internships/Practica: Supervised work experience designed to give students first-hand knowledge 

of the practice of a discipline, in a practicum students are likely to be supervised by faculty 



members or academic practitioners; in an internship students tend to work under the direction of a 

permanent employee in a corporation, governmental entity, or other institution outside the 

University. In either case, students participate in a supervised, reflective experience that 

encourages them to integrate classroom and work experience in ways that help them develop a 

p rofessional identity. 

Examples: 

AMST 397 Internship in American Studies 

COMP 392 Practicum in Computer Science 

DRAM 395 Professional Theatre Laboratory 

HIST 297 Internship in History 

Honors Thesis: Two semesters of independent research for which the student, under the guidance 

of a full-time faculty supervisor, is responsible for designing and completing a research project or 

creative activity, in accordance with the guidelines jointly established by Honors Carolina and the 

academic unit. 

I1o Service Learning 

Service Learning is a teaching and learning strategy that integrates meaningful, supervised community 

service - usually off-campus - with instruction and reflection in order to enrich the learning 

experience, teach civic responsibility, and strengthen communities. 

Examples: 

COMM 668H The Ethnographic (Re)Turn 

DRAM 288 Theatre for Social Change: Latina/o Performance Traditions 

HBHE 610 APPLES Alternative Spring Break 

PSYC 294 Service Learning in Psychology 

III. Special Topics 

A placeholder course that permits departments and curricula to offer specialized courses for which: (1) 

there may be only occasional demand, or (2) to develop new courses. In the latter case, the 

department/curriculum should apply for a permanent number for the new course after it has been 

offered twice as a "Special Topics" course. A Special Topics course may also be known as an 

"Experimental Course." 

Examples: 

ANTH 199 Experimental Course in Anthropology I 

ENTS 490 Special Topics in Environmental Science and Studies 

FOLK 690 Studies in Folklore 

GEOL 390 Special Problems in Geology 

HIST 490 Special Topics in History 

PSYC 499 Current Topics in Psychology 
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Appendix B 

Resolution 2012-1. On Adopting the Federal Definition of the Credit Hour. 

The Faculty Council enacts: 

Section 1. The University of North Carolina at Chapel Hill hereby adopts the Federal Definition of a Credit Hour 

(described in 34 CFR 600.2, effective July 1, 2011) as follows: 

Federal Definition of the Credit Hour. For purposes of the application of this policy and in accord with 

federal regulations, a credit hour is an amount of work represented in intended learning outcomes and 

verified by evidence of student achievement that is an institutionally established equivalency that 

reasonably approximates: 

1. Not less tha n one hour of classroom or direct faculty instruction and a minimum of two hours 

out of class student work each week for approximately fifteen weeks for one semester or 

trimester hour of credit, or ten to twelve weeks for one quarter hour of credit, or the equivalent 

amount of work over a different amount of time, or 

2. At least an equivalent amount of work as outlined in item I above for other academic 

activities as established by the institution including laboratory work, internships, practica, studio 

work, and other academic work leading to the award of credit hours. 

Section 2. This credit hour policy applies to all courses at all levels (graduate, professional, and undergraduate) 

that award academic credit (i.e. any course that appears on an official transcript issued by the University) 

regardless of the mode of delivery including, but not limited to, self-paced, online, hybrid, lecture, seminar, and 

laboratory. Academic units are responsible for ensuring that credit hours are awarded only for work that meets 

the requirements outlined in this policy. 

Section 3. 

1. The University of North Carolina at Chapel Hill adheres to the Carnegie unit for contact time (750 

minutes for each credit awarded) in its official Academic Calendar 

2. Additional guidelines and procedures for implementing and monitoring compliance with Federal 

requirements and accreditation standards related to credit hours should be recorded in a University 

Policy Memorandum (UPM) maintained by the University Registrar. 

Comment: As outlined in the SACS/COC Policy concerning credit hours "Students, institutions, employers, and 

others rely on the common currency of academic credit to support a wide range of activities, including the 
transfer of students from one institution to another." In addition, "...the federal government has relied on 

creaits as a measure of student academic engagement as a basis of awarding financial aid." 

It is noted that Federal regulations provide institutions with some flexibility to take into consideration 
alternative delivery methods, types of coursework, measurements of student work, academic calendars, 

disciplines, and degree levels when determining credits to be awarded for student work. The Federal definition 

does not dictate particular amounts of classroom time versus out-of-class student work. Credits may be 
awarded o n the basis of documentation of the amount of work a typical student is expected to complete within 
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a specified amount of academically engaged time. The basic requirement is that a credit hour "reasonably 

approximate" the minimum amount of work specified in Section 1, above. 



Appendix C 

Office of the University Registrar 
UPM # 4 Standard Course Numbering System 

PURPOSE 
Effective Date: September 2006 

This memorandum is intended to clarify the standard course numbering system and to point 

out some variations and limitations. 

1. GENERAL PROVISIONS 

All courses authorized for degree credit must be numbered according to guidelines 

established by the University. The numbering schemes may vary by academic unit and may 

change over time. 

2. STANDARD COURSE NUMBERING SYSTEM 

a. For all courses in the DN, LW, and MD academic units, and for courses in the GU academic 
units prior to Fall 2006, the numbers assigned to courses are normally categorized as follows: 

¯ 001-049 Courses primarily for first and second year undergraduates 

¯ 050-099 Courses primarily for third and fourth year undergraduates 

¯ 100-199 Courses for advanced undergraduates and graduate students 

¯ 200-299 Courses for graduate students only 

¯ 300-399 Seminar and Research courses for graduate students 

¯ 400-499 Numbers reserved for special categories of registration 

¯ 600-699*** Interdisciplinary courses for undergrad and graduate students 

¯ 700-799*** Interdisciplinary courses for graduate students only 

*** Interdisciplinary numbers are assigned in sequence. Departments in the DN, LW & MD 

academic units should contact the University Registrar for the next valid number when establishing 

these courses. Course must involve two or more campus schools/academic units to qualify for 

interdisciplinary numbering. 

b. For courses in the GU academic unit starting in Fall 2006, the numbers assigned to courses 

are normally categorized as follows: 

¯ 000-009 Reserved for University Registrar 

¯ 050-089 First-Year Seminars 

¯ 009-399 Undergraduate Level Courses 

¯ 100-189 Introductory Undergraduate Courses* 

¯ 190, 290, 390 Undergraduate Special Topics Courses 

¯ 195, 295, 395 Undergraduate Research Courses 

¯ 196, 296, 396 Undergraduate Independent Study/Reading Courses 

Q 199, 299, 399 Undergraduate Experimental Offerings 

¯ 400-699 Courses for advanced undergraduates and graduate students 

¯ 496, 596, 696 Undergraduate/Graduate Independent Study/Reading Courses 

¯ 499, 599, 699 Undergraduate/Graduate Experimental Offerings 

Q 691H, 692H, 693H, 694H Senior (Undergraduate) Honors Thesis 
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¯ 697, 698 Capstone Courses (Undergraduate) 

~ 700-994 Graduate only courses 

¯ 799 Graduate Experimental Offering 

¯ 890-899 Graduate Special Topic 

¯ 900-991 Graduate Research 
¯ 992, 993 Master’s Thesis 
¯ 994 Doctoral Dissertation 
¯ 995-999 Reserved for University Registrar 

* Foreign Language Courses should be numbered in this manner: 101,102 and 401, 402 - Beginning 

level; 203, 204 and 403, 404 - Intermediate level; 601, 602 and 603, 604 - Graduate foreign 

language requirement 

3. AVAILABLE SUFFIXES 

a. For all courses in the DN, LW, and MD academic units, and for all courses in GU academic units 
prior to Fall 2006 the following suffixes may be used: 

¯ A - First part of a series of courses, or an advanced course 
¯ B - Second part of a series of courses 

¯ C- Third part of a series of courses, or correspondence course 

- E - Denotes elective credit for the Dental School 
¯ H - Honors course or course for advanced students 
¯ L- Credit-bearing laboratory course 

* M- Open to majors only 

¯ R- Denotes a review course 
¯ X- Denotes no graduate credit. Satisfies language reading knowledge examination. For 

undergraduates, denotes an intense language review course 

b. For courses in the GU academic unit starting in Fall 2006 (with the exception of subject = 

MBA*), the following suffixes may be used: 
¯ H - Honors course or course for advanced students 
¯ L- Credit-bearing laboratory course 

¯ I- Interdisciplinary course 
* MBA courses may use any other suffix not listed above, but should not use the suffixes H, L or 

unless they are used for the specific course content as designated for each suffix. 

4. LIMITATIONS ON NUMBERING AND SUFFIXES 

Alphabetic suffixes are limited to one. More than one suffix and hyphenated course numbers are 

incompatible with the system now in use. A course number should not be reassigned to 

another course having a different content until at least five years after the previous course 
was taught. This is to prevent the same course number from appearing twice on a student’s 

record representing two different courses. 
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Appendix D 

Note: This contract eventually will be developed as an electronic form that can be customized and 

routed. This is a list of minimum contents and contains areas where pull down menus would be useful. 

INDEPENDENT STUDY LEARNING CONTRACT [department name] [course #] 

Prerequisites: [each dept. lists here] 

(Note that faculty members are restricted to no more than two students per semester or summer 

session.) 

APPLICANT INFORMATION: 

Student Applicant’s Name: PID: 

Date of Application: Credit Hours: (each dept lists range) 

Semester Requested: FALL [] SPRING [] SUMMER I [] SUI~ 

Bottom of Form 

Class: FIRST YEAR [] SOPHOMORE [] JUNIOR [] SENIOR [] 

Major: 

Current GPA: MAJOR OVERALL 

Prerequisite(s): [COURSE #] SEM ESTER/YEAR GRADE 

Email: Phone #: 

INFORMATION ABOUT INSTRUCTOR OF RECORD: 

Name: Email: 

COURSE CONTENT: Please describe the course requirements (or attach a syllabus containing ALL these 

required elements). This is considered a contract between the instructor (advisor/sponsor) and the 

student. Deviations from this contract should be updated and documented to the extent possible by 

the instructor and student. 

a) Hours per week (e.g., 9 hours per week if 3 credit hours): 
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b) Meeting requirements (e.g., individual meetings, lab meetings, etc.): 

c) Reading assignments (and due dates, if relevant): 

d) Written assignments (page requirements/limits and due dates, if relevant): 

e) Other assignments (please describe): 

f) Assessment (e.g., % of course grade based on each requirement) including final examination (or 

alternate format: 

g) Other information: 

h) Work plan (100 words maximum): 

INSTRUCTOR OF RECORD AND STUDENT RESPONSIBILITIES: 

I have read the responsibilities of the instructor and agree to undertake these responsibilities. 

Instructor Date 

I have read the responsibilities of the student and agree to undertake these responsibilities. 

Student Date 

* INDEPENDENT STUDY COORDINATOR: 

This application for Independent Study has been reviewed, The proposal is 

[] APPROVED AS IS 

[] REQUIRES MORE INFORMATION (provide details and return to instructor and student) 

[] NOT APPROVED (provide rationale) 

School/Department/Program Independent Study Coordinator Date 

* If the Independent Study Coordinator is not the Department/Curriculum Chair, the Director of 
Undergraduate Studies (DUS), or another Faculty Designee of the Chair, then the Chair or the DUS 

must also approve this contract. 

** DEPARTMENT CHAIR OR DIRECTOR OF UNDERGRADUATE STUDIES (whichever is applicable): 

This application for Independent Study has been reviewed. The proposal is 

[] APPROVED AS IS 

[] REQUIRES MORE INFORMATION (provide details and return to instructor and student) 

[] NOT APPROVED (provide rationale) 

Chair/Director of Undergraduate Studies/Faculty Designee Date 

** If the Chair is the student’s Independent Study instructor, this form should be signed by the Chair’s 

Senior Associate Dean. 

Note: Departments should maintain copies of this contract for a minimum of two years. 
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Appendix E 

Tutorial Independent Study 
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UNC 
THE WILL!AM AND IDA t’:t(II)AY 

(2ENTER FOil. CONTINUING EDUCATION 

Tutorial ludel)endc.t .Study 

For UNC-Chapel Hill undergraduate courses not offered by Self-paced Courses, it may be possib!e to enrol! in a 

tutorial arrangement through Credit Progn~ms for ParI-lim~: Students. IfspeciaI circumstances warrant, a student and 

instructor era regular University (:oarsc may adapt ~he course to a Stir-paced Courses format. This arrangement is 

subjec~ to the approval of the depm~ment chairperson, the appropriam dean, and Credit Programs for Part-time 

Students in the Friday Center for Continuing Educatinn. 

In Tutorial Independent Study, the student and Paculty member agree on a program of learning activities thai can be 

completed away ~rom the UniversiD, campus (although occasional conferences with the i~structor m~y be arranged}. 

Approval for Tutorial Independent Study is granted only in instances where a }earnit~g experience of high quality can 

be achieved througl~ distance education methods. 

The tutoria! option makes it possible for students to continue their education despite special diftSculties created by 

factors such ~s emp!oyn’~¢nt, ~ravel, or illness. It is not recommended tbr studems who can arrange to take the course 

~hrough other means, and it may not be used as a means ofatlending a course offered on campus. The courses for 

~-hich Tutorial Independent Study is appropriate are those having a dearly defined content rather than t[~ose bea~ing 

such ~ittes as "’readings," "topics?’ %eminar,’" or "’individual study." 

t in order to enroll in a course ~.hrough :Futorial Independent Stud},, the enclosed application form be completed 

and signed by the student and the instructor. The signatt~res of the department chairperson and &an of the schoo! or 

college offering the course must al.~o be obtained belbre tile form is returned to tile Self-paced Courses office. "!k~ be 

considered eligibIe for NC tuition rates, the student must also complete a~d send in the enclosed Residency Stattls 

[form. When final approval is given, the student should complete a Selgpaced Courses application and submit it 

latona with the tuition (current tuition rates} dependent on a student’s NC residency status. An education and 

I~echno~og) fee wil! also be char~,ed. Upon payment of the tureen and fee, the course work agreed upon by the 
[student and instn,etor may begin. 

The policies governing Tutorial Independent Stud}’ are tile same as those for regular courses in the Self-paced 

Courses program as described in the Se!f-paced Courses catalog. The instructor and student should be completely 

familiar with these policies before reaching a Tutoria! Independent Study agreement. 

In addition, lhe instructor is asked to become acquainted with the procedures outlined in the Selfipaced Courses 

Insgrucgor "s Guide. Please note that the reporting of _grades and credit is the responsibility’ of Self-paced Courses. 

The instructor should contact Self-paced Courses (919-962-113a, 800-862-5669) to find out about compensation for 

instruction. In instances where the tutorial student is submitting Ihe assignments directly to the instructor, half of tile 

paymen~ to the instructor is initiated at the time the student enrolls and half at the time the student completes the 

course. If assignments are submitted and returned through the Soil-paced Courses office, payment is made on a per- 

assigam~em basis and is determined by the number ofassignments in the course. 

9/26/2011 



Tutorial independent Study ~pplicaUon Form 
The Uni~er~lb/of ~or~h C~roltn~. ~t Oh~pel Hill 

Studet~t% Name 

In~oOs Campu~ A~ress (if dt~nt from above) 

Credit Hours __ 

Reason(s} that Tu~orlal independent .~tu~y ia requested. Please stets apecific.~lly why Tutorial ~ndependent Study is proposed as an alternative 

nature of the work to be underl~ken, 

~] ~xa, m wii~’ be saperylsed by" other qualified ind{vJdual. 

[] Exam will not be required. 

[] Assignments will be subrnitted direc~tty to ir~truc~r and ratumed througJ3 lndapenoent Studi~ office. 

in the Izldependel-zt Studies Cet~log. 

Student Dale lnstzuctor Date 

Approve~l: Approved: 

Cha]rpersoa, department offedl~g course Data Dean, school or college offsrbg co~l~e Date 

This section is to be c~leted by the Office of Indepen~lent Studies 

Request for Tutodal Independent Study is C] approved E] not t~proved, 

Comment~ 

Oourse Fee $ 

Aesignments S,Jbn-dtlLed to Independent ~’tudle~ 

Number of ~gnme~ 

~t ~ ~gnmen; $ _ 

Instructional P~te $ 

As~gnments submitted directhj to instructor 

Pay1~el~t upon student’s enroBment {n ceunse $ , 

¯ Sl~dent Service~ Representet~e 
UNC-Ch~’3e~ Hill Friday Center for Continuing F--~ucatk)n 

Student’s ~rOI]rn~nt c~te 

TO THE INSTRUCTOR: 
Once the Tutorfal In~PJ~t Study application h~s been fully app~d and t~ student has formadty ~rr,~le~:l, you w~lf rece~ a c~py o~ thi~ ~orm. 
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SACS COC 
SOUTHERN ASSCCIATION OF COLLfiGfi$ AN[:) SCHOOLS 

COM/’~AIS.~ION ON COLLEGES 

May 9,2012 

Dr. H. Holden Thorp 
Chancellor 
The University of North Carolina at Chapel Hill 
103 South Building 
Campus Box 9100 
Chapel Hill, NC 27599-9100 

Dear Dr. Thorp: 

Thank you for your letter of February 13, 2012, and the notification regarding a collaborative 
academic partnership between the University of North Carolina at Chapel Hill (UNC-Chapel 
Hill) and Tsinghua University, China’s top university for science, technology, and medicine. 
The "Global Supply Chain Leaders Program" will be a dual degree program for Chinese 
executives that will culminate in the awarding of a separate degree from each institution: (1) the 
approved Executive M.B.A. degree from UNC-Chapel Hill and (2) the Master of Engineering 
Management (M.E.M.), also an existing degree, from Tsinghua University. The expected 
implementation date for the program is May 31, 2012. 

This program emerged from a long-term research and educational partnership between UNC- 
Chapel Hill’s Kenan Institute of Private Enterprise and Tsinghua University’s Department of 
Industrial Management. The relationship was formalized in 2007, when the Kenan Institute 
established the UNC-Tsinghua Center for Logistics and Enterprise Development in Beijing. The 
center has actively engaged the faculty and students of both Tsinghua University and UNC- 
Chapel Hill in collaborative research designed to enhance international trade, support economic 
development, and address issues of business competitiveness such as offshore outsourcing. 

This dual degree arrangement was developed specifically for mid-to-senior level executives and 
supply chain managers in global and state-owned enterprises in China. Students will include 
Chinese govemment officials from ministries of transportation and commerce as well as 
executives from logistics, transportation, manufacturing, retail, and service companies. A cohort 
of approximately 40 students per year is expected to enroll after the program is fully implemented. 

The address for the Chinese partner is: 

Tsinghua University 
Shunde Bldg., South 519B 
Tsinghua Garden 
Haidian District 
Bejing, China 

1866 Southern Lane ¯ Decatur. Georgia 30033-4097 ¯ Telephone 4041679-4500 ¯ Fax 404/679-4558 

\v\v\v.s,lcscoc.org 



SACS COC 

Page 2 
Dr. Thorp 
May 9, 2012 

A signed copy of the dual degree agreement was submitted. Please provide the complete 
contact information for the lead persons at each institution for the program. 

Action on the notification will be deferred pending review of the requested information 
which should reach my office no later than June 15, 2012. 

Best regards, 

Belle S. Wheelan, Ph.D. 
President 

BSW/RER:efk 

co: Dr. Lynn E. Williford, Assistant Provost for Institutional Research and Assessment 
Dr. Cheryl D. Cardell 



From: 

Sent: 

To: 

Cc: 

Subject: 

Southern Association of Colleges and Schools Commission on Colleges 

< annmtg @sacscoc.org > 

Tuesday, May 15, 2012 10:06 AM 

Williford, Lynn E 

Hirth, Garrett Michael 

Invitation to the 2012 SACSCOC Annual Meeting 

’  COC 

Dear Lynn, 

You are cordially invited to attend the 117th Annual Meeting of the Southern Association of Colleges and 
Schools Commission on Colleges at the Hilton Anatole Hotel, in Dallas, Texas, December 8-11, 2012. The 
theme of the conference is "Higher Education in 2020: Emerging Trends in Pedagogy, Technology, and Student 
Learning." The conference program will include plenary sessions featuring notable speakers, pre-conference 
workshops, concurrent sessions, panel and group discussions, the Educational Excellence Exposition, and 
sessions by Commission staff. Networking luncheons will take place on Sunday and Monday, December 9 and 
10, 2012, and networking dinners will be held on Saturday and Monday, December 8 and December 10, 2012. 
Finally, Presidents’ Day activities will be held on Monday, December 10 for chancellors, presidents, and 
campus CEOs. 

This year SACSCOC will sponsor Heart House Dallas, an after-school program dedicated to providing a safe 
haven and academic support for children from low-income families. For more information, go to 
www.hearthousedallas.org. Participants are invited to make monetary contributions ($11 sponsors a child for 
one day) or donate school supplies from the agency’s wish list. A drop-offbox will be placed near registration at 
the Hilton Anatole. 

Finally, please support our efforts to have a "green" conference. If you would like a paper copy of a concurrent 
session handout, please go to our Web site after November 13, 2012, and print a copy to bring with you. 
Conference participants will be provided a disk at registration that includes all handouts that were received in 
advance. 

Dallas has a variety of entertainment options, including excellent dining, shopping, sports, art galleries, golf, 
nightlife, and many other attractions. 

Please scroll down and choose "yes" to accept this invitation. 

WHEN 
Saturday, December 08, 2012 - Tuesday, December 11,2012 

WHERE 
Hilton Anatole 

2201 North Stemmons Freeway, Dallas, TX 75207 USA 



Attire 
Business Attire 

FEE 
View Event Fees 

View Event Summary 

View Event A,qenda 

RSVP 
Friday, November 09, 2012 

Please respond by clicking one of the buttons below 

@mpuslabs 
4.~ Xitracso 

digi[al arc hitectur÷ 

Having trouble with the link? Simply copy and paste the entire address listed below into your web browser: 
http://www.cvent.com/d/T6ed71C7e E-5Ya N EY6WQxw/pnqr/P1/1 Q? 

If you no longer want to receive emails from Southern Association of Colleges and Schools Commission on Colleges please click 

the link below. 

Opt-Out 





From: 

Sent: 

To: 

Cc: 

Subject: 

Attachments: 

Belle S. Wheelan <bwheelan@sacscoc.org> 

Tuesday, May 15, 2012 11:43 AM 
CEOs of SACSCOC Institutions 

Accreditation Liaisons 

2012 AGLS Exemplary Awards - Call for Applications 

AGLS 2012 Exemplary Awards Call for Applications.doc 

The Association for General and Liberal Studies (AGLS) serves colleges and universities by 
fostering strong General Education programs. The AGLS is seeking applications for its 2012 
Exem p la ry Progra m Awa rd. 

Members of the AGLS comprise a community intent upon improving liberal learning by 
advocating the centrality of general education and supporting its continuous 
improvement. The goal of the AGLS Awards program is to serve two national general 
education needs. Currently, little recognition is given to the creative program accomplishments 
produced by general education faculty and administrators committed to ongoing 
improvement. Also, a need exists for effective program improvement ideas and models, 
especially as institutions prepare for accreditation visits. AGLS hopes to address both needs 
through this award process. 

The 2012 Award will recognize institutions using assessment to improve general and liberal 
education learning. Exemplary models will be recognized at the 52nd Annual AGLS Conference 
to be held September 20-22, 2012, in Portland, OR. The work of recognized institutions will be 
featured in special sessions, and institutional representatives will receive the benefits listed in 
the application. 

Please forward this information to any colleagues who have developed general or liberal 
education assessment processes deserving of recognition. 

Sincerely, 

Belle S. Wheelan, Ph.D. 
President 
Southern Association of 
Colleges and Schools 
Commission on Colleges 
1866 Southern Lane 
Decatur, GA 30033 
(404) 679-4512 
(404) 679-4528 (FAX) 
bwheelan@sacscoc.org 



CALL FOR APPLICATIONS 

2012 AGLS EXEMPLARY PROGRAM AWARD 

The Association for General and Liberal Studies (AGLS) is seeking applications for 

its 2012 Exemplary Program Award. The goal of the AGLS Awards program is to serve 

two national general education needs. Currently, little recognition is given to the creative 

program accomplishments produced by general education faculty and administrators 

committed to ongoing improvement. Also, a need exists for effective program 

improvement ideas and models, especially as institutions prepare for accreditation 

visits. AGLS hopes to address both needs through this award process. 

The 2012 Award will recognize institutions using assessment to improve general and 

liberal education learning. Exemplary models will be recognized at the 52nd Annual 

AGLS Conference to be held Sept. 20-22, 2012 in Portland, Oregon. The work of 

recognized institutions will be featured in special sessions, and institution 

representatives will receive the benefits listed in the application. 

The application and evaluation rubric can be found at www.a,qls.or.q. Applications will 

be accepted through June 15th, 2012. Directions for submitting the application can be 

found in the application. Questions about the Award or the application process should 

be directed to: 

Michael Gress 

Interim Director of Institutional Effectiveness Prof. of English and Philosophy Vincennes 

University Vincennes, IN 47591 

812-888-4275 

m,qress@vinu.edu 

Both AGLS members and non-members are welcome to apply. Please forward to 

any colleagues who have developed general or liberal education assessment 

processes deserving of recognition. 



From: 

Sent: 

To: 

Cc: 

Subject: 

Belle S. Wheelan <bwheelan@sacscoc.org> 

Tuesday, May 15, 2012 1:59 PM 
CEOs of SACSCOC Institutions 

Accreditation Liaisons 

SACSCOC Annual Meeting Registration Now Open 

Greetings from the SACSCOC offices in Atlanta! Conference registration and housing are now open for the 
2012 SACSCOC Annual l~Ieeting to be held at the Hilton Anatole in Dallas, TX, December 8-11, 2012. The 
conference theme is "Higher Education in 2020: Emerging Trends in Pedagogy, Technology, and Student 
Learning." You should receive an invitation from us soon to register via e-mail (please check your spam 
folder). You can also go to our Web site to register - www.sacscoc.org/aamain.asp. 

In lieu of having state meetings, we will provide group seating at the opening session on Sunday, December 9, 
2012, at 5:00 p.m. for individuals from various states who would like to be seated together. In addition, I will 
give an overview of the State of SACSCOC. Our opening plenary speaker will be Mr. William Strickland, Jr., 
President and CEO of Manchester Bidwell Corporation. The keynote speakers for Monday, December 10, 
2012, at 9:00 a.m. and Tuesday, December 11, 2012, at 10:30 a.m. will be Dr. Sarita Brown, President, 
Excelencia in Education and Dr. Sanford Shugart, President, Valencia College, respectively. Presidents’ Day 
will be held on Monday, December 10, 2012, featuring President-Elect Jonathan Alger, James Madison 
University, and discussions led by SACSCOC board members about what’s working and what’s not working in 
accreditation. 

If you have any questions, please do not hesitate to contact us at annmtg@sacscoc.org. Best wishes for a safe 
and enj oyable summer. 

Cordially, 

Belle S. Wheelan, Ph.D. 
President 
Southern Association of Colleges and Schools 
Commission on Colleges 

1866 Southern Lane 

Decatur, GA 30033 
(404) 679-4512 
(404) 679-4528 (FAX) 
bwheelan@sacscoc, org 



From: 
Sent: 
To: 
Subject: 

Cecille Hadgu [chadgu@sacscoc.org] 
Wednesday, May 16, 2012 9:17 AM 
Williford, Lynn E 
Dr. Williford: Please remember to email the NCAA document to Dr. Cardell and to me 
please. 

Dr. Williford: Please remember to email the NCAA document to Dr. Cardell and to me please. 

Sincerely, 

Cecille Hadgu 
SACSCOC 
Southern Association of Colleges and Schools Commission on Colleges 
1866 Southern Lane 
Decatur, GA 30033 
404-679-4501, Ext. 21-4523 
404-679-4558 - fax 
800-248-7701 
chad,qu~sacscoc.orq 



From: 
Sent: 
To: 
Subject: 
Attachments: 

Williford, Lynn E 
Wednesday, May 16, 2012 9:25 AM 
ccardell@sacscoc.org; Cecille Hadgu 
FW: Report from UNC-Chapel Hill 
NCAA Public Infractions Report Mar 12 2012.pdf 

Cecille and Cheryl, 

Attached is the NCAA report. Please let me know if I can provide additional information. 

From= Williford, Lynn E 
Sent= Wednesday, March 28, 2012 1:30 PM 
To= ccardell@sacscoc.orq 
Subject= Report from UNC-Chapel Hill 

Dear Cheryl, 

Thanks for your phone call yesterday. Attached is the March :12, 20:~2 NCAA Public Infractions Report. Please let me 

know if you have any questions. 

E~est regards, 

Lynn 

Lynn Williford, PhD 

Assistant Provost for Institutional Research & Assessment 
313 Carr Bldg., CB 3350, UNC-Chapel Hill 

Chapel Hill, NC 27599-3350 

lynn williford@unc.edu 
Phone: 919-962-1339 fax: 919-962-1341 



UNIVERSITY OF NORTH CAROLINA, CHAPEL HILL 
PUBLIC INFRACTIONS REPORT 

MARCH 12, 2012 

A. INTRODUCTION. 

On October 28, 2011, officials from the University of North Carolina, Chapel Hill, and a 
former assistant football coach ("former assistant coach") along with his legal counsel 
appeared before the NCAA Division I Committee on Infractions to address allegations of 
NCAA violations in the institution’s football program. 

The violations in this case fell into three categories: 1) a former tutor committing 
academic fraud with student-athletes and providing impermissible benefits to student- 
athletes; 2) the provision of impermissible benefits to student-athletes by various 
individuals, including sports agents and their associates; and 3) unethical conduct by the 
former assistant coach. From the 2008-09 academic year into 2010, the former tutor 
committed multiple major violations involving football student-athletes at the institution. 
During the 2008-09 academic year and the summer of 2009, the former tutor engaged in 

academic fraud with and on behalf of three football student-athletes ("student-athletes 1, 
2 and 3," respectively) when the former tutor constructed significant parts of writing 
assignments for them. The former tutor wrote conclusive paragraphs for papers, revised 
drafts, composed "works-cited" pages, researched and edited content and inserted 
citations, among other violations. All of the assignments were handed in by the student- 

athletes for academic credit. 

The former tutor also provided impermissible benefits to 11 football student-athletes 
during the 2009-10 academic year and the summer of 2010, after she had graduated from 
the institution and was no longer employed as a tutor. In May 2010, the former tutor 
bought an airline ticket for a student-athlete ("student-athlete 4") and she paid the $1,789 
balance owed on his campus parking tickets in August of that year. The former tutor also 
provided free tutoring services for 11 football student-athletes, including student-athletes 
3 and 4, throughout 2009-10 even though she was no longer employed by the institution 
and had been instructed not to provide further academic assistance to student-athletes. 

Finally, the former tutor refused to cooperate with the investigation. Her actions 
constituted violations of NCAA ethical conduct legislation. 

In the summer of 2010, the NCAA enforcement staff and institution jointly investigated 
information suggesting that football student-athletes had received lodging, meals, 
transportation, athletic training, club admissions, jewelry and other items of value from 
agents or individuals associated with agents. Eventually, it was determined that seven 
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football student-athletes had received benefits worth over $27,000 in violation of NCAA 
rules governing preferential treatment based on athletics reputation and interaction with 
prospective agents. All seven of the student-athletes were declared ineligible for further 
participation, with three (including student-athletes 3 and 4) being declared permanently 
ineligible by the NCAA Student-Athlete Reinstatement staff. The institution decided not 
to seek reinstatement for a fourth. 

The situation involving the agents and their "runners" supplying impermissible benefits 
to the seven student-athletes is a window into the often unscrupulous world inhabited by 
those who look to "cash in" on potentially lucrative future professional contracts to be 
signed by gifted and talented student-athletes. Such actions, by the professional sports 
agents (and their associates) as well as student-athletes, who knowingly accept 
impermissible benefits, are in direct contravention to the principles of collegiate athletics 
and, as in this case, bring harm and disrepute to innocent teammates and the institutions 
the student-athletes attend. This case should serve as a cautionary tale to all institutions 
to vigilantly monitor the activities of those student-athletes who possess the potential to 
be top professional prospects. It should also serve to warn student-athletes that if they 
choose to accept benefits from agents or their associates, they risk losing their eligibility 
for collegiate competition. 

The third point of inquiry for the committee, the relationship between the former 
assistant coach and a sports agent ("sports agent 1"), was uncovered during the course of 
the extra benefits investigation. As the investigation proceeded, information was 
discovered suggesting the former assistant coach was associated with a sports agency and 
marketing firm dedicated to representing professional athletes ("sports agency A"). 
Sports agency A was run by sports agent 1, a close friend of the former assistant coach. 
The former assistant coach was interviewed on two occasions in August 2010 and denied 
numerous times that he ever worked for the sports agency. However, extensive evidence 
established that he had been an affiliate of the company, including a company credit card 
issued in his name, the listing of the sports agency on his credit report as an employer, a 
sports agency brochure describing him as a company vice president and news articles in 
which he was quoted touting the sports agency and his work with it. 

Following his resignation from the institution’s football staff, the former assistant coach 
refused to divulge requested documentation relevant to his status with the sports agency 
that could have helped resolve questions concerning the nature and extent of his 
relationship with the agency. His failure to cooperate and his provision of false and 
misleading information during his interviews constituted violations of NCAA ethical 
conduct legislation. 

A member of the Atlantic Coast Conference, the institution has an enrollment of 
approximately 18,000 students. The institution sponsors 13 men’s and 15 women’s 
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intercollegiate sports. This was the institution’s second major infractions case. The 
institution had a previous infractions case in 1961, involving the men’s basketball 
program. 

B. FINDINGS OF VIOLATIONS OF NCAA LEGISLATION. 

UNETHICAL CONDUCT AND IMPERMISSIBLE PARTICPATION. 
[NCAA Bylaws 10.1, 10.1-(b) and 14.11.1| 

During the 2008-09 academic year and summer of 2009, the former tutor and 
student-athletes 1, 2 and 3 failed to deport themselves in accordance with the 
generally recognized high standards of honesty and sportsmanship normally 
associated with the conduct and administration of intercollegiate athletics and 
violated provisions of ethical conduct legislation when they engaged in academic 
fraud. As a result of the academic fraud, student-athlete 1 competed while 
ineligible during the 2008 football season, student-athlete 2 competed while 
ineligible during the 2009 and 2010 football seasons, and student-athlete 3 
competed while ineligible during the 2008 and 2009 football seasons. 

Committee Rationale 

The enforcement staff and the institution were in substantial agreement with the facts of 
this finding and that those facts constituted violations of NCAA legislation. The former 
tutor did not respond to the allegations or submit to interviews with either the institution 
or enforcement staff. Pursuant to NCAA Bylaw 32.6.2, her failure to respond may be 
viewed as an admission. The committee finds that the violations occurred. 

The former tutor, a May 2009 graduate of the institution, began working in the 
institution’s academic support center in August 2007, the beginning of her junior year of 
college. As with all other tutors, she was extensively educated regarding appropriate 
levels of academic assistance to be provided to student-athletes. She was supplied with a 
tutoring handbook, which, among many other provisions, contained the rules regarding 
NCAA unethical conduct (including academic fraud) and NCAA extra benefits. It also 
set forth detailed institutional rules regarding the assistance that may be given to student- 
athletes when helping them with writing assignments. 

The former tutor also received training specific to tutoring and mentoring student- 
athletes. For example, she was instructed not to do research for the individuals she 

tutored, but, rather, to show them how to conduct research. She was told to never make 
changes on electronic versions of the student-athletes’ written assignments, instructed not 

to provide academic assistance anywhere but the institution’s academic center, and 
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trained on the concept of plagiarism. As were all other tutors, she was required to attest 
in writing annually that she did not engage in any academic dishonesty. 

In the summer of 2010, as it conducted an internal investigation into the possible receipt 
of impermissible benefits by student-athletes, the institution discovered indications of 
possible academic improprieties by the former tutor. The investigation was immediately 
expanded, with the institution undertaking a full review of her records from August 2007 

to August 2009, when her employment ended. 

The investigation confirmed that the former tutor had committed academic fraud with 
and on behalf of student-athletes 1, 2 and 3 during the 2008-09 academic year and the 
summer of 2009. Regarding student-athlete 1, a review of email communications 
revealed that on April 21, 2008, the former tutor wrote conclusion paragraphs for five of 
student-athlete l’s writing assignments in an education course. By the time the violations 
were discovered, student-athlete 1 was no longer enrolled at the institution, so no further 

action was taken. 

The investigation also revealed that, during the spring and summer of 2009, the former 
tutor provided improper academic assistance to student-athlete 2 on two occasions. On 
April 15, 2009, the former tutor emailed student-athlete 2 an outline that included a thesis 
statement and other substantive material for a writing assignment in a communications 
course. Student-athlete 2 used the material to write the paper and submitted it for course 
credit. On June 11, 2009, student-athlete 2 requested by email that the former tutor 
provide him information to add to another communications writing assignment. He 
attached a draft of the writing assignment to the email. The following day, the former 
tutor sent student-athlete 2 a revised version of the draft. Before returning the draft, the 
former tutor made various grammatical corrections and added approximately four 
sentences to the document, which was two and one-half pages in length. 

As with student-athlete 1, the fraud regarding student-athlete 2 was not discovered until 
the fall of 2010, after his eligibility had expired and he had graduated from the 
institution. Student-athlete 2 was interviewed and acknowledged that the impermissible 
academic assistance had occurred. He stated that he did not realize the assistance he had 
received from her was impermissible under NCAA rules. 

The investigation also revealed that, during the fall of 2008 and summer of 2009, the 
former tutor provided improper academic assistance to student-athlete 3 by composing 
and typing citations and works-cited pages for three of his writing assignments, making 
substantive changes to the body of two of the assignments and researching sources for 
one assignment. In November 2008, the former tutor composed a works-cited page, 
composed and inserted citations into the body of the paper, and added words to a writing 
assignment for a course. Further, in June 2009, the former tutor composed a works-cited 
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page, composed and inserted citations into the body of the paper, and added and edited 
content to a writing assignment in another course. Additionally, in July 2009, the former 
tutor composed a works-cited page, composed and inserted citations into the body of the 
paper, and conducted research for a writing assignment in a cultural evolution course. 

Student-athlete 3 was still enrolled at the institution when the academic fraud was 
discovered. He admitted the improprieties and went through the reinstatement process. 

The impermissible academic assistance provided by the former tutor rendered the 
student-athletes ineligible for athletics competition. They, therefore, competed while 
ineligible during various games of the 2008, 2009 and 2010 seasons. 

2. IMPERMISSIBLE BENEFITS. [NCAA Bylaw 16.11.2] 

During the 2009-10 academic year and August 2010, the former tutor provided 
approximately $4,075 in impermissible extra benefits to football student-athletes. 

Committee Rationale 

The enforcement staff and the institution were in substantial agreement with the facts of 
this finding and that those facts constituted violations of NCAA legislation. The former 
tutor did not respond to the allegations or submit to interviews with either the institution 
or enforcement staff. Pursuant to NCAA Bylaw 32.6.2, the former tutor’s failure to 
respond may be viewed as an admission. The committee finds that the violations 

occurred. 

As noted previously, the former tutor graduated from the institution in May 2009. She 
continued to work as a part-time tutor in the student-athlete academic support program 
into the summer of that year. However, as the summer progressed, her supervisors in the 
academic support center began having concerns that the former tutor was possibly 
socializing with the student-athletes off campus, which was prohibited for tutors in the 
program. Because of the rumors, the institution in July 2009 made the decision not to 
renew her employment contract. No further investigation into her activities was 
conducted at that time. 

Approximately a year later, in July 2010, student-athlete 4 was interviewed as part of the 
larger ongoing impermissible benefits investigation. During his interview, he stated that 
the former tutor paid a $150 airline change fee for him in May 2010, so he could return 
from his spring break trip earlier than originally planned. Later, in November 2010, 
institutional personnel discovered that the former tutor had made a one-time payment of 
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$1,789 in August 2010 to cover student-athlete 4’s bill for outstanding campus parking 

tickets. 

In August 2010, during the investigation into possible impermissible benefits, the 
institution uncovered emails indicating that, following the time her tutoring employment 
contract was not renewed, the former tutor may have provided tutoring services to 
several football student-athletes at no charge. The 11 involved student-athletes were 
interviewed and acknowledged receiving the assistance, stating that the sessions took 
place in the off-campus private residences of the former tutor or the student-athletes. All 

of the student-athletes expressed a lack of understanding that continuing to work with the 
former tutor, who had assisted them during her employment in the student-athlete 
academic support center, would be considered NCAA violations unless they paid fair 
market value for her services. 

The 11 student-athletes, including student-athletes 3 and 4, received from one to 45 hours 

of free tutoring, totaling 194 hours. The institution assessed the value of the tutoring 
services at $11 per hour, the rate the former tutor was paid while employed in the 
academic support center. The total value of the free tutoring she provided was calculated 

to be worth $2,134. 

To constitute a violation of NCAA Bylaw 16.11.2, the benefits must be provided by 
either an institutional employee or a representative of the institution’s athletics interests, 
who are commonly referred to as boosters. As the former tutor was clearly not an 
institutional employee at the time the benefits were provided, her actions must be seen as 
those of a booster before they are covered by 16.11.2. That bylaw provides, in part, that 

a booster is "an individual...who is known (or who should have been known) by a 
member of the institution’s executive or athletics administration to (d) be assisting or to 
have assisted in providing benefits to enrolled student-athletes or their families." 

That the former tutor provided benefits to enrolled student-athletes is well documented. 
The committee further finds that the institution should have known of her providing the 
benefits, which means that, according to the bylaw, she was a booster at the time the 
benefits were provided. The "rumors" that circulated in the summer of 2009 that the 
former tutor was becoming "too friendly" with student-athletes resulted in her 
employment contract not being renewed, but the institution undertook no further 
investigation. Had even a cursory review of her institutional emails been performed, the 
administration would likely have learned of the existence of the academic fraud, 
recognized the need to do more than just terminate the employment of the former tutor, 
and addressed the problem by admonishing student-athletes not to have further contact 
with her. The evidence of the academic fraud was clearly set forth in the emails, as 
evidenced by its discovery once the emails were reviewed as part of the 2010 
impermissible benefits investigation. 
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o UNETHICAL CONDUCT AND FAILURE TO COOPERATE. [NCAA 
Bylaws 10.1, 10.1-(a), 10.1-(c) and 19.01.3| 

During the period 2009 through 2011, the former tutor failed to deport herself in 
accordance with the generally recognized high standards of honesty and 
sportsmanship normally associated with the conduct and administration of 
intercollegiate athletics by knowingly providing 11 football student-athletes with 
improper benefits and by refusing to furnish information relevant to an 
investigation of possible violations of NCAA regulations when requested to do so 
by the enforcement staff and institution. 

Committee Rationale 

The enforcement staff and the institution were in substantial agreement with the facts of 
this finding and that those facts constituted violations of NCAA legislation. The former 
tutor did not respond to the allegations or submit to interviews with either the institution 
or enforcement staff. Pursuant to NCAA Bylaw 32.6.2, the former tutor’s failure to 
respond may be viewed as an admission. The committee finds that the violations 
occurred. 

As set forth in Finding B-2 immediately above, the former tutor knowingly provided 
impermissible benefits to enrolled student-athletes during the 2009-10 academic year and 
in August 2010. The benefits included free tutoring sessions and the payment of parking 
fines and airline fees for football student-athletes. 

From the time the investigation began, the former tutor refused to cooperate with the 
institution and enforcement staff. From November 2010 through mid-January 2011, the 
former tutor and her attorney did not respond to multiple attempts by the enforcement 
staff and institution to schedule interviews with her regarding her knowledge of possible 
rules violations. The former tutor’s attorney was contacted via telephone on November 4, 
12 and 17, and December 16. He did not return voicemail messages left at his office, 
except for a November 18, 2010, voicemail message from a paralegal who stated that the 
former tutor’s attorney planned to return an earlier voicemail message later that day. The 
attorney never returned the call. 

The enforcement staff sent a final letter requesting an interview of the former tutor on 
January 3, 2011. Her attorney responded via mail on January 19, 2011, with a letter 
stating that the former tutor "has chosen not to be interviewed by the [institution] or 
anyone else." The letter further stated she understood that declining to be interviewed 
could result in a charge that she violated NCAA ethical conduct principles. 
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PREFERENTIAL TREATMENT AND BENEFITS FROM PROSPECTIVE 
AGENTS. [NCAA Bylaws 12.1.2.1.6 and 12.3.1.2] 

During 2009 and 2010, seven football student athletes received $27,544.88 in 
benefits from individuals, some of whom triggered NCAA agent legislation. The 
benefits were provided to student-athlete 3 ($99); student-athlete 4 ($5,084.70); 
and five other student-athletes ("student-athletes 5, 6, 7, 8 and 9") in the 
following amounts: student-athlete 5 ($13,507.47); student-athlete 6 ($5,642.92); 
student-athlete 7 ($1,755); student-athlete 8 ($1,320.75); and student-athlete 9 
($135). 

Committee Rationale 

The enforcement staff and the institution were in substantial agreement as to the facts of 
this finding and that those facts constituted violations of NCAA legislation. The 
committee finds that the violation occurred. 

On June 21, 2010, the NCAA staff notified the institution’s athletics compliance office of 
information it had received suggesting that several current football student-athletes were 
taking trips with "runners" and receiving cash and gifts from agents and financial 
advisors. An investigation immediately ensued, with the compliance staff gathering 
requested documents, forming an investigative working group and scheduling and 
conducting interviews. 

The student-athletes reported they received benefits from, and took trips sponsored by, 
various sports agents, their "runners," a jeweler and five former football student-athletes 
at the institution, including student-athlete 1. Because one of the former student-athletes 
("former student-athlete A") worked for sports agents, the benefits he provided triggered 
NCAA agent legislation. 

The benefits provided to student-athlete 5 totaled over $13,000. They included 
approximately $1,000 from sports agent 1 for March 2009 and July 2009 flights from the 
vicinity of campus to the Los Angeles area, where sports agent l’s sports agency was 
headquartered. While in California, student-athlete 5 received lodging valued at over 
$3,000 and athletic training valued at $1,020, all paid for by sports agent 1. An 
individual deemed to be a sports agent under NCAA bylaws ("sports agent 2") paid 
approximately $2,000 to fly student-athlete 5 to Miami in March, April and May 2009. 
While student-athlete 5 was in Florida, sports agent 2 paid for his lodging, the use of a 
rental car and admissions to clubs. In 2010, sports agent 2 deposited $1,000 into student- 
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athlete 5’s bank account and a former student-athlete at the institution ("former student- 
athlete B") deposited $2,000 onto a prepaid debit card for him. 

The benefits given to the other six student-athletes were of the same nature. Student- 
athlete 6 received $5,000 worth of jewelry from a Miami businessman in May 2010, 
lodging and the use of a rental car, valued at over $300, while in Miami and meals valued 
at $120 from various financial advisors. Another sports agency ("sports agency B") paid 
student-athlete 6’s $199 admission fee to a party held at a seaside hotel in Miami. 
Student-athlete 4 also was provided lodging club admissions, airline flights and the use 
of a rental car by sports agent 2. 

The student-athletes had been educated by the institution regarding extra benefits. They 
were aware that accepting items of value from sports agents and their associates was 
forbidden, though they may not have realized that some benefits received from former 
institutional football student-athletes also could be considered preferential treatment 
benefits. Some of the student-athletes claimed to have repaid the amounts of at least 
some of the benefits they received. All of them were declared ineligible prior to the first 
football game of 2010, with student-athletes 3, 4 and 6 declared permanently ineligible. 
The others were reinstated for competition with certain conditions, including repayment 
of the value of the benefits they received and, for some of them, a requirement that they 
sit out a certain percentage of the institution’s 2010 games. Because of the nature of his 
violations and the value of the benefits he received, the institution did not seek 
reinstatement of student-athlete 5’s eligibility. 

The suspensions played a significant role in the institution’s football team performing 
below expectations during the 2010 season. Individuals left their jobs, student-athletes 
were unable to participate in a game they enjoy and trained for (with some being 
dismissed permanently from the squad), innocent teammates of the offending student- 
athletes were adversely affected, once-sterling reputations have been sullied and the 
institution now must answer for the major violations that occurred. This committee 
reiterates, as it has done in the past, that institutions must do more than just educate their 
student-athletes regarding agent and amateurism issues. Institutions must be particularly 
vigilant in monitoring those student-athletes who demonstrate potential as top 
professional prospects. And student-athletes must come to understand that, in dealing 
with agents and their associates, they risk losing their athletics eligibility and bringing 
NCAA rules problems to their teammates, coaches and schools. 

FAILURE TO MONITOR. [NCAA Constitution 2.8.1] 

During 2009 and 2010, the institution failed to monitor the conduct and 
administration of the football program. Specifically, the institution failed to a) 
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monitor the activities of former student-athlete A; and b) investigate information 
it obtained suggesting that student-athlete 5 may have been in violation of NCAA 
legislation. 

Committee Rationale 

The enforcement staff and institution were in substantial agreement with the facts of this 
finding and that those facts constituted violations of NCAA legislation. The committee 
finds that the violations occurred. 

During 2009 and 2010, the institution failed to properly monitor the conduct of former 
student-athlete A. He was a former student-athlete at the institution who was given 
access to institutional training facilities. Approximately twice weekly he came to the 
facilities to work out with another former institutional football student-athlete. ("former 
student-athlete C"). On occasion, former student-athlete A also participated in drills and 
one-on-one training with current student-athletes. 

The institution was unaware of former student-athlete A’s affiliation with any sports 
agent and observed no inappropriate activity on his part in his interactions with student- 
athletes. However, in September 2010 institutional personnel learned through media 
reports that former student-athlete A was involved in activities with student-athletes at 
another institution that triggered NCAA agent legislation and caused him to be 
categorized as a "runner." The institution agreed that, at that time, it should have 
regarded former student-athlete A with a heightened awareness and precluded him from 
having contact with student-athletes, some of whom were projected as professional 
prospects. Had the institution taken a closer look at former student-athlete A, it may 
have been able to discover that he had provided benefits to student-athletes 8 and 9 as 
part of the violations detailed in Finding B-4 above. He provided transportation, meals, 
lodging and party admission fees worth over $700 to student-athlete 8, mostly in Las 
Vegas in May 2010. He provided the use of a rental car to student-athlete 9, also in May 
2010. 

Institutional administrators require student-athletes to inform their coaches when they 
plan to travel off campus. The requirement is not to track their travels, but for the 
purpose of allowing coaches the ability to reach the student-athletes in the event there is a 
need to contact them. The student-athletes are cautioned to "do the right thing" when 
they are off campus. 

During 2009 and 2010, student-athlete 5, a prospective high professional draft choice, 
took a number of trips off campus. At times he failed to inform his coaches that he was 
leaving, while at other times he stated that he was going to visit in his home city. In 
2009, student-athlete 5 began to express a desire to train at locations other than on 
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campus. It was emphasized to him by coaches and administrators that he must inform 
the coaches when he was leaving, but he did not always do so. With his expenses paid 
for by sports agent 1, and without the knowledge of any institutional personnel, student- 
athlete 5 traveled to California in both March and July 2009. In 2010, he traveled to 
Miami three times between March 8 and May 31, with all expenses paid by sports agent 
2. He also made trips to Washington D.C. in 2009 and 2010 that were paid for by sports 

agents. 

Though student-athlete 5 did not tell institutional personnel he was going to travel to 
California and Miami, he did express a desire to train with two National Football League 
(NFL) players, including former student-athlete B. A simple internet search of the two 
NFL players would have revealed that they lived and trained in California and were 
clients of sports agent 1. At that point, the institution could have questioned him 
regarding the details of the trips, including how he was paying for the plane tickets and 
where he would be staying. The institution did no follow-up. 

In mid- to late-May 2010, student-athlete 5 told an institutional administrator that he had 
traveled to Miami with a friend who was an NFL player. The administrator did not make 
any inquiry regarding the trip. Failing to investigate the facts surrounding the trips, 
which indicated a possibility that violations could occur, constituted failure to monitor. 
Once the information was known, the institution had a duty to follow up to ensure 

student-athlete 5 was not accepting impermissible benefits to bankroll his travels. The 
failure to monitor the situation precluded the institution from having any chance of 
discovering the violations. 

The enforcement staff also alleged a failure to monitor because the institution did not 
"consistently" monitor the social networking activity of its student-athletes. The social 
networking site of student-athlete 5 contained information that, if observed, would have 
alerted the institution to some of the violations set forth above in Finding B-4. 

The committee declines to impose a blanket duty on institutions to monitor social 
networking sites. Consistent with the duty to monitor other information outside the 
campus setting (beyond on-campus activities such as countable athletically related 
activities, financial aid, satisfactory progress, etc.), such sites should be part of the 
monitoring effort if the institution becomes aware of an issue that might be resolved in 
some part by reviewing information on a site. For example, there exists no inherent duty 
of institutions to monitor the purchase of clothes by student-athletes. However, if an 
institution obtains information that a student-athlete’s clothes are being purchased by a 
booster, and if that student-athlete is seen wearing new and expensive clothes, a duty to 
investigate the student-athlete’s clothing purchases would arise. Similarly, in this case 
the committee found a failure to monitor because the institution was informed that 
student-athlete 5 was either planning to travel out-of-town or had made trips out-of-town. 
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The institution failed to act on that information, even though a cursory review would 
have shown that the travel included trips to California and Miami, locales which might 
have attracted the attention of the compliance department. While the institution does not 
have an inherent duty to monitor personal travel by student-athletes, once it became 
aware of the circumstances of student-athlete 5’s travel it had a duty to investigate how 
the trips were paid for. 

The same is true with social networking sites; if the institution receives information 
regarding potential rules violations, and if it is reasonable to believe that a review of 
otherwise publically available social networking information may yield clues to the 
violations, this committee will conclude that the duty to monitor extended to the social 
networking site. 

The committee recognizes that social networking sites are a preferred method of 
communication in present society, particularly so among college-age individuals. While 
we do not impose an absolute duty upon member institutions to regularly monitor such 
sites, the duty to do so may arise as part of an institution’s heightened awareness when it 
has or should have a reasonable suspicion of rules violations. If the membership desires 
that the duty to monitor social networking sites extend further than we state here, the 
matter is best dealt with through NCAA legislation. 

o UNETHICAL CONDUCT AND FAILURE TO COOPERATE. [NCAA 
Bylaws 10.1, 10.1-(a), 10.1-(d) and 19.01o3] 

Beginning in August 2010, the former assistant coach failed to deport himself in 
accordance with the generally recognized high standards of honesty and 
sportsmanship normally associated with the conduct and administration of 
intercollegiate athletics by refusing to furnish information relevant to an 
investigation of possible violations of NCAA legislation when requested to do so 
by the NCAA and by furnishing the NCAA and the institution false and 
misleading information. 

Committee Rationale: 

The enforcement staff and institution were in substantial agreement with the facts of this 
finding and that those facts constituted violations of NCAA legislation. The former 
assistant coach was in agreement that he declined to provide the requested information 
and agree to follow-up interviews, but he stated that, because he was no longer an 
employee of an NCAA institution, he was not obligated to provide further information or 
submit to further interviews. The former assistant coach did not agree that he provided 
false and misleading information. The committee finds that the violations occurred. 
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As mentioned previously, in June 2010 the NCAA enforcement staff and the institution 
initiated an investigation into potential violations of NCAA agent legislation by student- 
athletes at the institution. The investigation resulted in the discovery of various 
violations that became the basis for Finding B-4 above. As the investigation progressed, 
the former assistant coach was one of many people interviewed. His interviews took 
place on August 3 and August 31, 2010. 

One focus of the interviews was the former assistant coach’s relationship with sports 
agency A, which is operated by sports agent 1, who had provided some of the 
impermissible benefits to student-athlete 5. Among other things, the investigators were 
particularly interested in the detail surrounding a $45,000 deposit made into the bank 
account of the former assistant coach on December 26, 2007. The money originated at a 
bank in New York through which sports agent 1 conducted much of his business. The 
former assistant coach had no ties to the bank or the area where it is located. 

The enforcement staff also requested limited tax information from the former assistant 
coach. The staff requested the loan and tax information so as to clarify the nature of the 
former assistant coach’s relationship with sports agency A. 

The requests were made after the former assistant coach had left the employment of the 
institution. Letters were sent to his attorney requesting the items on September 28, 2010, 
and March 10 and June 13, 2011. In the June 13 letter the enforcement staff also 
requested an additional interview. Shortly thereafter, the former assistant coach’s 
attorney phoned the enforcement staff to inform them he would not be providing further 
materials or submitting to another interview. 

Both in his response to the notice of allegations and at the hearing, the former assistant 
coach and his attorney acknowledged they had refused to turn over the requested 
information and submit to another interview. They argued they were not required to do 
so because 1) the former assistant coach was, at the time of the request, no longer 
employed by an NCAA member institution; 2) the $45,000 transaction was a personal 
loan that did not constitute athletically related income; 3) the subjects had already been 
discussed in the former assistant coach’s interviews; 4) the former assistant coach had 
already provided numerous bank records; 5) the former assistant coach had been 
subjected to a "rush to judgment" during the investigation; and 6) any information he 
provided was being "twisted" against him. 

Bylaw 10.1 applies to former institutional staff members as well as present employees, 
thus the former assistant coach’s obligation did not end when his employment at the 
institution did. And while the committee notes in the former assistant coach’s favor that 
he consented to two interviews and provided a number of documents, it is not unusual, 
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during the course of an investigation, for information to be developed that leads to 
requests for further evidentiary items. As long as the further requests are in good faith 
and not unduly burdensome, they must be complied with. The committee concluded that 
the requests to the former assistant coach were neither excessive in nature nor made for 
any illegitimate purpose; they were made in furtherance of legitimate questions that arose 
relevant to issues that had not yet been resolved. The enforcement staff was specifically 
interested in whether the former assistant coach had ever been employed by or received 
payments from sports agent 1 or his sports agency, information which was germane to 
questions in the case. The requested records could have helped establish the answers. As 
such, the former assistant coach had an obligation under Bylaw 10.1 to comply with the 
requests. 

The former assistant coach and sports agent 1 were, by former assistant coach l’s own 
description, "lifelong best friends" since first becoming acquainted in 1984. The former 
assistant coach called sports agent 1 an "ever present" figure in his life. Shortly after 
being released as head football coach of an NCAA member institution in November 
1998, the former assistant coach and his family moved to California, at least in part to be 
near sports agent 1. The former assistant coach remained in California until 2002. 

During his August 3 and 31, 2010, interviews with the enforcement staff and institution, 
the former assistant coach was asked numerous times if he had ever been employed by 
sports agent 1 or his sports agency (sports agency A). On each occasion he denied that 
he had ever worked for them or been compensated by them, stating only that he "was just 
training guys" who happened to be clients of the sports agency. However, in a brochure 
published and disseminated by the sports agency, the former assistant coach is described 
as vice president/football operations. He is quoted in the brochure as saying "Together 
with [sports agent 1], I can utilize what I’ve learned and be there for our clients to help 
lead them down the path to NFL prominence" (emphasis added). The brochure also 
states "[The former assistant coach] made the move into athletics representation because 
he feels he can have a greater on-going positive impact on the careers of athletes than 
merely coaching them in college for four years." 

When asked why the statements and his photograph appeared in the brochure, the former 
assistant coach stated that he just needed a title and that the brochure was produced in 
1999, at a time when he was "thinking" about working for the sports agency. However, 
the brochure contains a picture of a client of the agency, dressed in his NFL uniform, 
who did not enter the professional ranks until 2001, meaning the brochure was in 
production for at least a couple of years. 
Further, the former assistant coach possessed a credit card issued to the sports agency. 
Early in his first interview he was asked to list all credit cards he possessed and did so, 
detailing a number of debit and credit cards he either presently or formerly held. He did 
not mention a card in the name of the sports agency. Asked specifically about a card 
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issued to the sports agency, he stated "I didn’t have a card through [the sports agency]" 
and "I just don’t know for sure. I don’t think I did though." At the time of his second 
interview, after being told the enforcement staff intended to review his credit report to 
determine all credit cards he held, he acknowledged he held a credit card in the name of 
the sports agency from 1999 to 2007 and that sports agent 1 helped pay off the balances 
due. 

Once the former assistant coach’s credit report was obtained, it was found to list sports 
agency A as one of his employers. His explanation was that he "used [sports agency A] 
as a reference" when looking to rent or buy something. Finally, an individual employed 
by sports agency A from 2000 to 2004 ("sports agency employee") stated that the former 
assistant coach worked at the agency from 2000 to 2002. The sports agency employee 
was able to provide a detailed description of sports agency A’s office layout, and he 
named all others working in the agency at the time the former assistant coach was 
employed there. He described the former assistant coach as a "partner" of sports agent 1 
who trained the clients and helped recruit student-athletes to the company. The former 
assistant coach attended lunches and other meetings with potential clients and was the 
individual who was best able to "sell" the agency. 

The committee noted that, in spite of the former assistant coach’s assertion that he used 
sports agency A as a reference when seeking loans or leases, he did not produce any 
documentation to that effect. 

At the hearing, and in a reversal of his previous position, the former assistant coach 
expressed a willingness to provide the tax and loan records sought by the enforcement 
staff. Without ruling on the issue of timely compliance, the committee granted him time 
to make the materials available. Following the hearing, his attorney and the NCAA 
enforcement staff engaged in discussions regarding the circumstances under which the 
documents would be produced. Finally, in early February 2012, further documentation 
was delivered to the enforcement staff. 

The belated delivery of the documents precluded the enforcement staff from the ability to 
question the former assistant coach about the documents or follow up on his answers. 
We find that the failure to make a timely delivery of the documents constituted failure to 
cooperate. The documents were not delivered for over three months following the 
hearing, resulting in a significant delay in bringing this matter to a conclusion and 
finalizing and releasing this report. All parties to infractions proceedings are entitled to 
have cases processed as expeditiously as possible. Even though the former assistant 
coach had steadfastly refused to provide the requested documents prior to the hearing, 
once he indicated a willingness to supply the documents the final adjudication of the case 
was postponed to allow him to do so. To the detriment of the institution, the other 
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involved parties and the infractions process, he then took over three additional months to 
supply the materials. 

The committee notes the former assistant coach’s contention that his tax information does 
not show the receipt of any earned income from sports agent 1 or his sports agency. 
While relevant, tax filings are not dispositive of the bylaw compliance issue before us. 
We find that there was enough business history and ongoing business-related interaction 
that the former assistant coach should have reported the receipt of the money, whether it 
was earned income or not, to the institution. His failure to do so was damaging to the 
institution and constituted a breach of his duty under Bylaw 11.2.2. (See Finding B-7 

below). 

Based on the totality of evidence, the committee concludes that the former assistant 
coach was either employed by or compensated by sports agent 1 and sports agency A. 
His denials, as well as his refusals to submit to a further interview and provide pertinent 
information in a timely manner, constituted unethical conduct. 

7. FAILURE TO REPORT OUTSIDE INCOME. [NCAA Bylaw 11.2.2] 

From May 2007 to October 2009, the former assistant coach did not report 
$31,000 in athletically related outside income from sports agency A. 
Specifically, the former assistant coach received wire transfers in amounts 
ranging from $1,000 to $10,000 from sports agency A’s bank account into his 
personal bank account on seven occasions; however, he did not provide a written 
account of the income to the institution, as required by NCAA legislation. 

Committee Rationale 

The enforcement staff and the institution were in substantial agreement as to the facts of 
this finding and that those facts constitute violations of NCAA legislation. The former 
assistant coach agreed that he received money from the sports agency but denied that he 
had an obligation to report the money to the institution because it was not athletically 
related income. The committee finds that the violation occurred. 

NCAA Bylaw 11.2.2 requires all full- or part-time athletics personnel to annually provide 

a written accounting of all athletically related income and benefits received from sources 
outside the institution. Before it is necessary for the income or benefits to be reported, 
the individual must be employed in an athletics capacity by a member institution and 
must receive income or benefits related to an athletics purpose. 
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The former assistant coach was employed by the institution from early 2007 through 
August 2010. In his appointment letter dated April 13, 2007, and in his reappointment 
letters in the following years, he was instructed that he needed prior written approval for 
all athletically related income from sources outside the institution. Additionally, all 
athletics staff members were educated on the need to comply with Bylaw 11.2.2. 

It is undisputed that, during his time as an institutional employee, the former assistant 
coach received a number of wire transfers from sports agency A’s account as follows: 

--May 21, 2007: $10,000; 
--June 22, 2007: $1,000; 
--October 25, 2007: $2,500; 
--December 4, 2007: $3,000; 
--April 1, 2008: $5,000; 
--March 31, 2009: $5,000; 
--October 15, 2009: $5,000. 

It is also undisputed that the former assistant coach did not report the income to the 
institution. 

In his response and at the hearing, the former assistant coach characterized the transfers 
as gifts from a friend at a time when the former assistant coach was experiencing 
financial difficulties. Were that the case, the income/benefits would not have to be 
reported as athletically related income. However, the committee finds the payments were 
related to the former assistant coach’s relationship with sports agent 1 and his agency. 
The relationship included the former assistant coach providing information related to 
potential clients (that is, current student-athletes) and his efforts to coordinate 
relationships between sports agent 1 and potential clients. 

As stated in Finding B-6, the former assistant coach was in a business relationship with 
sports agent 1. It cannot be determined with certainty when their business relationship 
began, but, generally, it appears to have commenced in early 1999, when the former 
assistant coach moved to California after being released from his position as a head 
football coach. There was no showing that the partnership continued to exist in a formal 
sense after 2002, when the former assistant coach moved out of California and, within a 
year, began coaching on the collegiate level again. 

But the committee noted that the relationship between the former assistant coach and 
sports agent 1 was strong both prior to 1999 and after 2002. The two individuals met in 
1984 and, by the former head coach’s own admission, were best friends. A former 
student-athlete ("former student-athlete D") at the institution where the former assistant 
coach worked in various capacities from 1985 to 1998 described in detail for 
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investigators how, back in 1985, the former assistant coach steered him toward sports 
agent 1 and was "instrumental" in former student-athlete D, a highly coveted professional 
prospect, signing with sports agent l’s agency (sports agency A). Former student-athlete 
D also stated that the former assistant coach had relationships with other student-athletes 
who eventually retained sports agent 1 (though some of those individuals denied being 
steered to sports agent 1 by the former assistant coach), with some of those relationships 
also going back many years. 

Former student-athlete D stated he had no malice toward the former assistant coach. His 
statements, which were clear and detailed, were consistent with statements made by 
others, and the committee did not detect any hidden agenda on his part. 

The sports agency employee also provided detailed information regarding student- 
athletes recruited by the former assistant coach to sports agency A, even though the 
former assistant coach denied ever doing so. The sports agency employee stated that the 

recruitment efforts of the former assistant coach continued even after the former assistant 
coach left the sports agency in 2002 to return to coaching on the collegiate level. The 

sports agency employee had personal knowledge of the former assistant coach recruiting 
a client for the sports agency in 2002, the first client sports agent 1 ever signed from the 
institution whose staff the former assistant coach joined upon leaving sports agency A. 
Similarly, within a year after the former assistant coach joined the coaching staff of a 
second institution in 2003, sports agent 1 signed a client from that institution. Later, 
while still at the second institution, the former assistant coach personally introduced the 

sports agency employee to two potential clients from that institution, provided contact 
information and "helped to support" the sports agency employee in his bid to land the 

two student-athletes as clients. The sports agency employee was able to sign both 
student-athletes for sports agency A. 

Once the former assistant coach began working at North Carolina in 2007, sports agency 

A landed former student-athlete B as its first-ever client from the institution. The former 
assistant coach was former student-athlete B’s position coach during the 2007 season, 
after which time former student-athlete B retained the services of sports agent 1. The 
former assistant coach acknowledged a close relationship with former student-athlete B 
and that sports agent 1 was interested in representing him. 

The committee concludes that the former assistant coach continued recruiting clients for 
sports agency A even after he returned to coaching in 2002. 

Due to sports agent 1 and former student-athlete B declining to be interviewed, the 

enforcement staff was unable to ascertain the exact date former student-athlete B retained 
sports agent 1. However, the committee noted that payments to the former assistant 
coach from sports agent 1 occurred on October 25, 2007 - $2,500 and December 4, 2007 
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- $3,000. The dates are significant in that they generally correspond with the time former 
student-athlete B’s senior season of football was winding down and he would have been 
looking to retain the services of an agent. As stated above, former student-athlete B 
picked sports agent 1 to represent him, the first student-athlete from the institution to ever 
do so. Though the evidence is circumstantial, the committee finds that the payments on 
October 25 and December 4 were made in furtherance of the relationship in which the 
former assistant coach was compensated for supplying information to sports agent 1 and 
influencing student-athletes toward him and his sports agency. 

On April 1, 2008, sports agent 1 wired $5,000 to the former assistant coach. The 
significance of the timing is that the payment occurred immediately prior to the NFL 
draft. The committee finds that it too was related to the former assistant coach assisting 
sports agent 1 in becoming the representative of former student-athlete B. 

On both March 31, 2009, and October 15, 2009, sports agent 1 wired payments of $5,000 
to the former assistant coach. During the same time frame, student-athlete 5 was on 
campus; he played as a junior in the fall of 2009 and considered foregoing his senior year 
of athletics eligibility to enter the professional ranks prior to the 2010 season. The 
former assistant coach was student-athlete 5’s position coach. 

As well as could be determined, student-athlete 5 and sports agent 1 met for the first time 

in March 2009, when student-athlete 5 traveled to California to train with former student- 
athlete B, who by that time was residing there. Despite the fact that sports agent 1 had, 
prior to the trip, never met student-athlete 5, sports agent 1 paid student-athlete 5’s 
expenses for the trip in violation of NCAA rules (see Finding B-4 above). 

It is reasonable to conclude that sports agent 1 and student-athlete 5 became acquainted 
through the efforts of the former assistant coach. The former assistant coach’s claims that 
he did not know sports agent 1 was recruiting student-athlete 5 during this time frame 
were unpersuasive. As noted earlier, the former assistant coach and sports agent 1 were 
close friends who spoke frequently. Further, phone records confirmed regular contact 
among student-athlete 5, sports agent 1 and the former assistant coach from March 6 to 
March 14, 2009, the exact days student-athlete 5 was in Los Angeles meeting sports 
agent 1 for the first time. Of particular note to the committee was a series of phone calls 
on March 7 at 6:30 p.m., the former assistant coach spoke to sports agent 1 for three 
minutes. The former assistant coach then immediately called student-athlete 5. Later on 
the same evening, the former assistant coach called student-athlete 5 at 10:02 p.m. before 
phoning sports agent 1 at 10:06 p.m. Also significant were two March 11 phone calls 
from the former assistant coach to student-athlete 5’s high school coach ("high school 
coach") at 4:37 p.m. and 4:44 p.m., followed immediately by a call to sports agent 1 at 
4:45 p.m. It was the high school coach who student-athlete 5 initially claimed in his 
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interviews purchased the plane ticket for him to travel to California before records 
confirmed the purchase was made by sports agent 1. 

The evidence that the former assistant coach was aware sports agent 1 and student-athlete 
5 were communicating is overwhelming. It reasonably follows that he was also aware 
their communication dealt with sports agent 1 representing student-athlete 5. 

The former assistant coach claimed to be unaware that student-athlete 5 was in Los 
Angeles to train. Based on the phone calls detailed above, which occurred while student- 
athlete 5 was in California, the committee is unpersuaded by this claim. Similarly, the 
former assistant coach’s claims that he was unaware sports agent 1 was recruiting 
student-athlete 5 are not persuasive. Even though the former assistant coach claimed no 
knowledge of sports agent 1 recruiting student-athlete 5, he acknowledged in one of his 
interviews that he told sports agent 1 not to contact him about student-athlete 5 and to 
instead go through the high school coach to recruit him. This shows an awareness that 
his best friend, a person he spoke to frequently, desired to represent student-athlete 5. To 
believe the former assistant coach was unaware is contrary to common sense and the 
weight of the evidence. 

In 2009, the first $5,000 payment to the former assistant coach was made on March 31, 
two weeks after student-athlete 5 returned from the first California trip financed by sports 
agent 1. The second $5,000 payment was received by the former assistant coach on 
October 15. The committee finds the payments were made by sports agent 1 in return for 
the former assistant coach helping guide potential clients to sports agency A. 

The former assistant coach’s assertions that the payments were made to help him out of 
financial difficulty are not persuasive. On October 25, 2007, the date of the $2,500 
payment, the former assistant coach had over $52,000 in the bank and was being paid 
over $10,000 per month by the institution. In April 2008, the time of the first $5,000 
payment, he had over $23,000 in the bank and was still being paid over $10,000 per 
month. By March 2009 his monthly pay had increased to over $12,000, and in October 
2009 he was being paid $13,339.51 per month. While he had debts and obligations, the 
evidence does not support that he was in particular financial peril at the times of the 

payments. 

Further, the former assistant coach told the enforcement staff in his initial interview that 
he had no financial problems. It was not until subsequent interviews that he indicated he 
had financial struggles, including the payment of tuition for his children and mortgage 
and lease payments on various residences he maintained as he changed coaching 
positions. However, as outlined above, the committee finds that the payments made to 
the former assistant coach from sports agent 1 were made to compensate him for his 
work for the sports agency and the access he provided to NFL-caliber student-athletes. 
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Therefore, the committee finds that the first two payments made in May 2007 also 
constituted athletically related income from sources outside the institution. 

Because the committee finds that the funds paid to the former assistant coach were, at 
least in material part, compensation for his assistance in guiding potential clients to the 
sports agency, they were athletically related income. The former assistant coach violated 
NCAA rules when he failed to report the income to the institution. 

C. PENALTIES. 

For the reasons set forth in Parts A and B of this report, the Committee on Infractions 
found that this case involved major violations of NCAA legislation. In determining the 
appropriate penalties to impose, the committee considered the institution’s self-imposed 
penalties and corrective actions. [Note: The institution’s corrective actions are contained 
in Appendix Two.] 

The committee also considered the institution’s cooperation in the processing of this case. 
Cooperation during the infractions process is addressed in Bylaw 19.01.3 - 
Responsibility to Cooperate, which states in relevant part that, "All representatives of 
member institutions shall cooperate fully with the NCAA enforcement staff, Committee 
on Infractions, Infractions Appeals Committee and Board of Directors. The enforcement 
policies and procedures require full and complete disclosure by all institutional 
representatives of any relevant information requested by the NCAA enforcement staff, 
Committee on Infractions or Infractions Appeals Committee during the course of an 
inquiry." Further, NCAA Bylaw 32.1.4 - Cooperative Principle, also addresses 
institutional responsibility to fully cooperate during infractions investigations, stating, in 
relevant part, "The cooperative principle imposes an affirmative obligation on each 
institution to assist the enforcement staff in developing full information, to determine 
whether a possible violation of NCAA legislation has occurred and the details thereof." 
The committee determined that the cooperation exhibited by the institution met its 
obligation under Bylaws 19.01.3.3 and 32.1.4. 

The institution had educated its tutors regarding academic improprieties and its coaches 
regarding outside athletically related income. It self-discovered the academic fraud and 
took decisive action when the former assistant coach’s violations came to light. It 
cooperated fully, is not a repeat violator and, although there is a finding of failure to 
monitor, the institution exhibited appropriate control over its athletics program. 
Nonetheless, the violations in this case were serious and widespread, involving academic 
fraud, the receipt of over $27,000 in impermissible benefits from individuals including 
agents/runners by seven student-athletes, and unethical conduct by the former assistant 
coach. The committee concluded that, in light of the serious nature of the violations, the 
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institution did not warrant relief from the penalties to be imposed by the committee in 

this case. 

Public reprimand and censure. 

Three years of probation from March 12, 2012, through March 11, 2015. (The 
institution self-imposed a two-year period of probation beginning on September 

19,2011). 

The institution will vacate all victories by the football program during the 2008 
and 2009 seasons (Institution imposed). The vacations shall be effected pursuant 

to NCAA Bylaws 19.5.2.2-(e)-(2) and 31.2.2.3. Further, if any ineligible student- 
athletes competed in the postseason after either the 2008 or 2009 season, that 
participation shall be vacated as well. 

The individual records of all student-athletes who competed while ineligible shall 
also be vacated. Further, the institution’s records regarding football, as well as the 

record of the former head coach will reflect the vacated records and will be 
recorded in all publications in which football records are reported, including, but 
not limited to institutional media guides, recruiting material, electronic and digital 
media plus institutional, conference and NCAA archives. Any institution which 
may subsequently hire the former head coach shall similarly reflect the vacated 
wins in his career records documented in media guides and other publications 
cited above. Head coaches with vacated wins on their records may not count the 
vacated wins to attain specific honors or victory "milestones" such as 100th, 200th 

or 500t~ career victories. 

Any public reference to these vacated contests shall be removed from athletics 
department stationery, banners displayed in public areas and any other forum in 
which they may appear. 

Finally, to ensure that all institutional and student-athlete vacations, statistics and 
records are accurately reflected in official NCAA publication and archives, the 

sports information director (or other designee as assigned by the director of 
athletics) must contact the NCAA director of statistics and appropriate conference 
officials to identify the specific student-athlete(s) and contest(s) impacted by the 
penalties. In addition, the institution must provide the NCAA statistics 
department a written report, detailing those discussions with the director of 
statistics. This document will be maintained in the permanent files of the 
statistics department. This written report must be delivered to the NCAA 
statistics department no later than 45 days following the initial Committee on 
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Infractions release or, if the vacation penalty is appealed, the final adjudication of 
the appeals process. 

The institution will reduce by a total of 15 the number of both initial and total 
grants-in-aid over a three-year period covering the 2012-13, 2013-14 and 2014-15 
academic years. The institution proposed a reduction of nine initial and total 
grants over the same period. The reductions shall be applied as follows: 

A reduction of five initial and total grants in aid for the 2012-13 academic 

year; 
A reduction of five initial and total grants in aid for the 2013-14 academic 
year; and 
A reduction of five initial and total grants in aid for the 2014-15 academic 

year. 

Due to the timing of the release of this report, the committee recognizes that the 
institution may have already committed a full complement of initial and total 
football grants for the 2012-13 academic year. Therefore, if the institution wishes 
to do so, it may request that the committee delay the imposition of this penalty for 
one year. 

The institution will pay a monetary fine of $50,000. (Institution imposed). 

On October 4, 2010, the department of athletics issued a disassociation letter to 
the former student-athlete. The letter incorporates the requirements of Bylaw 
19.5.2.4. (Institution imposed). 

On November 5, 2010, the department of athletics issued a disassociation letter to 
the former tutor. The letter incorporates the requirements of Bylaw 19.5.2.4. 
(Institution imposed). 

Because of their involvement in the impermissible academic activities detailed in 
Finding B-l, student-athletes 1, 2 and 3 competed in certain football contests 
during the 2008, 2009 and 2010 seasons while ineligible. Due to them receiving 
the impermissible benefits detailed in Finding B-4, student-athletes 5, 7 and 8 all 
participated in 13 games of the 2009 season while ineligible. In total, the six 
student-athletes participated in 71 football contests among them during the 2008, 
2009 and 2010 seasons while ineligible for intercollegiate competition. Due to 
the ineligible participation of the six football student-athletes, four of whom made 

substantial contributions to the football team’s success, the institution received a 
significant competitive advantage. Further, as set forth in Findings B-1 and B-5, 
this case included a failure to monitor by the institution and the commission of 
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academic fraud by an institutional employee. Therefore, in accordance with 
NCAA Bylaw 19.5.2-(g), the institution’s football team shall end its 2012 season 
with the playing of its last regularly scheduled, in-season contest and shall not be 
eligible to participate in any postseason competition, including a conference 
championship game or bowl game. Further, during the 2012 season the 
institution shall not be allowed to take advantage of any of the exemptions 
provided in Bylaw 17.9.5.2. 

Though he submitted to interviews and provided requested documentation while 
employed at the institution, once his employment ended the former assistant 
coach did not cooperate with the investigation. He refused to provide 
documentation relevant to issues in the case. Further, he provided false and 
misleading information when interviewed regarding his employment with sports 
agent l’s sports agency. Finally, he failed to report athletically related income as 
required by NCAA bylaws and his institutional employment contract. Therefore, 
the committee imposes a three-year show-cause upon the former assistant coach. 
During that period, which begins on March 12, 2012, and ends on March 
2015, the committee restricts the athletically related duties of the former assistant 
coach as follows: 

During the duration of the show-cause order, the former assistant coach is 
precluded from any and all recruiting activities as set forth and defined in 
NCAA Bylaw 13. 

Within 30 days of the release of this report or 30 days after the hiring of 
the former assistant coach, whichever is later, any employing member 
institution shall file a report with the office of the Committees on 
Infractions setting forth its agreement with these restrictions or asking for 
a date to appear before the committee to contest the restrictions. Every six 
months thereafter through the end of the period of the show-cause order, 
the employing institution shall file further reports detailing its adherence 

to these restrictions. 

10. During this period of probation, the institution shall: 

Continue to develop and implement a comprehensive educational program 
on NCAA legislation to instruct the coaches, the faculty athletics 
representative, all athletics department personnel and all institution staff 
members with responsibility for the certification of student-athletes’ 
eligibility for admission, financial aid, practice or competition; 
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11 

12. 

13 

14. 

Submit a preliminary report to the office of the Committees on Infractions 

by May 1, 2012, setting forth a schedule for establishing this compliance 
and educational program; and 

File with the office of the Committees on Infractions annual compliance 
reports indicating the progress made with this program by January 15 of 
each year during the probationary period. Particular emphasis should be 
placed on 1) education for tutors, student-athletes and staff regarding 
academic fraud; 2) education for student-athletes and staff regarding 
impermissible benefits and interaction with agents/runners; 3) educating 
staff regarding outside athletically related income; and 4) monitoring 
student-athletes with professional potential. The reports must also include 
documentation of the institution’s compliance with the penalties adopted 
and imposed by the committee. 

During the period of probation, the institution shall: 

Inform prospective student-athletes in football that the institution is on 
probation for three years and explain the violations committed. If a 
prospective student-athlete takes an official paid visit, the information 
regarding violations, penalties and terms of probation must be provided in 
advance of the visit. Otherwise, the information must be provided before 
a prospective student-athlete signs a National Letter of Intent. 

Publicize the information annually in football media guides or via web 
posting on the football section of the athletics web site as well as in a 
general institution alumni publication to be chosen by the institution with 
the assent of the office of the Committees on Infractions. A copy of the 
publicized information, alumni publication, and information included in 
recruiting material shall be included in the compliance reports to be 
submitted annually to the Committees on Infractions. 

The above-listed penalties are independent of and supplemental to any action that 
has been or may be taken by the Committee on Academic Performance through 
its assessment of contemporaneous, historical, or other penalties. 

In accordance with Bylaw 19.5.2.7, the NCAA president shall forward a copy of 
the public infractions report to the appropriate regional accrediting agency. 

At the conclusion of the probationary period, the institution’s president shall 
provide a letter to the committee affirming that the institution’s current athletics 
policies and practices conform to all requirements of NCAA regulations. 
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As required by NCAA legislation for any institution involved in a major infractions case, 
the University of North Carolina, Chapel Hill shall be subject to the provisions of NCAA 
Bylaw 19.5.2.3, concerning repeat violators, for a five-year period beginning on the 
effective date of the penalties in this case, March 12, 2012. 

Should the institution or either of the involved individuals appeal either the findings of 
violations or penalties in this case to the NCAA Infractions Appeals Committee, the 
Committee on Infractions will submit a response to the appeals committee. 

The Committee on Infractions advises the institution that it should take every precaution 
to ensure that the terms of the penalties are observed. The committee will monitor the 
penalties during their effective periods. Any action by the institution contrary to the 
terms of any of the penalties or any additional violations shall be considered grounds for 
extending the institution’s probationary period or imposing more severe sanctions or may 
result in additional allegations and findings of violations. An institution that employs an 
individual while a show-cause order is in effect against that individual, and fails to 
adhere to the penalties imposed, subjects itself to allegations and possible findings of 

violations. 

Should any portion of any of the penalties in this case be set aside for any reason other 
than by appropriate action of the Association, the penalties shall be reconsidered by the 
Committee on Infractions. Should any actions by NCAA legislative bodies directly or 
indirectly modify any provision of these penalties or the effect of the penalties, the 
committee reserves the fight to review and reconsider the penalties. 

NCAA COMMITTEE ON INFRACTIONS 

Britton Banowsky, chair 

John S. Black 
Brian P. Halloran 
Roscoe C. Howard Jr. 
Andrea (Andi) Myers 

James O’Fallon 
Gregory Sankey 
Rod Uphoff 
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APPENDIX ONE 

CASE CHRONOLOGY. 

2006 

December 16 - The former assistant football coach was hired. 

2007 

August - The former tutor began employment with the institution’s academic support center 
during her junior year at the institution. 

2008 

April 21 - The former tutor emailed student-athlete 1 five Education 441 course writing 
assignments containing conclusion paragraphs written by the former tutor. 

November - The former tutor emailed student-athlete 3 a draft of a course assignment to which 
she made substantive changes and composed the works-cited page. 

2009 

March 7-14 - Student-athlete 5 received $2,680 in lodging, airfare and training benefits from 
sports agentl. 

March 7 and 8 - Student-athletes 7 and 8 received $242 in meals, lodging and transportation 
benefits from a former student-athlete at the institution. 

April 15 - The former tutor emailed student-athlete 2 an outline for a Communication 270 
course writing assignment containing a thesis statement and other substantive material written by 
the former tutor. 

May - The former tutor received an institutional award for tutoring excellence and received an 
undergraduate degree from the institution. 

June - The former tutor emailed student-athlete 3 a draft of a course assignment to which she 
had made substantive changes and composed the works-cited page. 

June 11 - Student-athlete 2 emailed the former tutor a draft of his Communication 224 course 
writing assignment and asked her for information to include. 
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June 12 - The former tutor emailed student-athlete 2 a draft of his Communication 224 writing 
assignment containing approximately two and one/half pages of content written by the former 
tutor. 

July - The former tutor emailed student-athlete 3 research she had conducted for a course 
writing assignment and a draft of a course assignment to which she had added a works-cited 
page. An academic support center employee informed the associate director of academic 
support program that the former tutor was rumored to have visited football student-athletes at 
their residences. 

July 3-5 - Student-athlete 5 received $357 in air fare benefits from sports agent 2. 

July 22 through August 1 - Student-athlete 5 received $2,400 in lodging and training benefits 
from sports agent 1. 

August 2009 - The director of academic support center and the assistant director of athletics for 
certification discussed rumors of potential inappropriate relationships between the former tutor 
and football student-athletes. The former tutor was notified by the director of academic support 
center that her contract with the institution’s academic support center would not be renewed by 
the institution. 

September 30 - Institution sent a letter to the former tutor instructing her that it was 
impermissible to continue providing tutoring services to student-athletes. 

September 2009 through August 2010 - The former tutor provided approximately 142 hours of 
free tutoring services to football student-athletes. 

2010 

February - Student-athlete 4 received $375 in j ewelry benefits from student-athlete 1. 

Spring - Student-athlete 6 received $120 in meal benefits from various financial advisors. 
Additionally, he received $1,000 in cash from student-athlete 1. 

March - Student-athlete 4 received $1,234 in air fare and lodging benefits from student-athlete 
1. 

March 5-10 - Student-athlete 7 received $1,235 in meals, lodging, transportation and 
entertainment benefits from a former student-athlete at the institution. 

March 8- 14 - Student-athlete 5 received $1,262 in air fare and lodging benefits from sports 
agent 2. 



University of North Carolina, Chapel Hill Public Infractions Report 

March 12, 2012 
Page No. 29 

March 11 - The former tutor paid $150 flight change fee for student-athlete 4. 

April 10 - Student-athlete 6 received $5,000 from a jeweler from Miami, who student-athlete 5 
met outside the Kenan Memorial Football Stadium after the football game. 

April 24 and 25 - Student-athletes 3, 4 and 5 received a total of $207 in lodging and 
entertainment benefits from sports agent 2. 

May first summer session - The director of football student-athlete development received 
information from a staff member, whose identity he could not remember, about student-athlete 
5’s Twitter page containing excessive cursing. The director of football student-athlete 
development called student-athlete 5 into his office and told him to take down the excessive 
cursing comments on his Twitter page. Student-athlete 5 told the director of football student- 
athlete development that he removed the comments, but the director did not check the student- 
athlete’s account. The associate athletics director for football administration also reported that he 
received information in May that the Twitter page contained excessive profane language but did 
not view the Twitter page. 

May 7 and 12 - Student-athlete 5 received $299 in air fare benefits from sports agent 2. 

May 15 - Student-athletes 4 and 5 received $1,326 and $1,018, respectively, in air fare, lodging, 
transportation and entertainment benefits from sports agent 2. 

May 21 - Student-athlete 8 traveled with the former student-athlete 1 and student-athlete 9 to 
Atlanta where they met with an agent and incurred benefits from the agent. 

May 22 - Student-athletes 8 and 9 received a total of $140 in transportation benefits from the 
agent and $130 in lodging and transportation from a former student-athlete at the institution. 

May 25-31 - Student-athletes 4 and 5 received $1,163 and $579, respectively, in air fare and 
lodging benefits from sports agent 2. Student-athletes 4 and 6 received $398 in entertainment 
benefits from an employee of sports agency B. Additionally, student-athlete 6 received $323 in 
lodging and transportation benefits from an unknown individual. 

May 28-31 - Student-athlete 8 received $506 in air fare, lodging and entertainment benefits from 
former student-athlete 1. 

August 20 - The former tutor paid a $1,789 fine for parking tickets accumulated by student- 
athlete 4. 

September 5 - The former assistant coach resigned. 
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September 28 - The enforcement staff sent a letter to the former assistant coach’s attorney 
requesting additional financial documentation. 

November 4- Enforcement staff left a voicemail message with the former tutor’s attorney 
requesting an interview. 

November 12 through December 16 - The enforcement staff left three voicemail messages with 
the former tutor’s attorney requesting an interview. 

2011 

Januar~ 3 - The enforcement staff sent a letter to the attorney for the former tutor. 

Januar~ 19 - The attorney for the former tutor sent a letter to the enforcement staff stating that 
the former tutor would not interview and understood she may be charged with unethical conduct 
for refusing to cooperate with the investigation. 

March 10 - The enforcement staff sent a letter to the former assistant coach’s attorney requesting 
additional financial documentation as previously requested September 28, 2010. 

June 7 - A notice of inquiry was sent to the institution. 

June 13 - The enforcement staff sent a letter to the former assistant coach’s attorney requesting 
an additional interview and financial documentation previously requested September 28, 2010, 
and March 10, 2011. That same day, the former assistant coach’s attorney contacted the 
enforcement staff and informed the staff that his client would not be made available for an 
additional interview. 

June 21 - The enforcement staff issued a notice of allegations to the institution and requested 
written responses by September 19, 2011. 

June 30 - The attorney for the former tutor left a voicemail for the enforcement staff stating that 
the former tutor would not respond to the notice of allegations or attend the hearing. 

September 19 - The NCAA Division I Committee on Infractions and enforcement staff received 
the institution’s response to the notice of allegations. 

September 22 - The Committee on Infractions and the enforcement staff received the former 
assistant coach’s response to the notice of allegations. 

September 22 - The enforcement staff conducted a preheating conference with the institution. 
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September 28 - The enforcement staff conducted a prehearing conference with the former 
assistant coach. 

October 28 - The institution and the former assistant coach appeared before the NCAA Division 

I Committee on Infractions. 

2012 

March 12 - Infractions Report No. 360 was released. 
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APPENDIX TWO 

CORRECTIVE ACTIONS AS IDENTIFIED IN THE INSTITUTION’S SEPTEMBER 19, 
2011, RESPONSE TO THE NOTICE OF ALLEGATIONS. 

1. Corrective Actions Regarding the Academic Support Program for Student-Athletes. 

In the fall of 2010, the institution formed a review committee to develop a strategic plan 
for the Academic Support Program for Student-Athletes (ASPSA). The institution had 
contemplated such a review in advance of academic support program for student-athletes’ 
(ASPSA’s) transition to a new facility for the 2011-12 academic year. When the 
institution learned of the events that gave rise to Findings B-1 and B-2, however, the 
review committee performed its work and made its recommendations with those events 
prominently in mind. The review committee’s recommendations, together with the 
events that gave rise to Findings B-1 and B-2, led ASPSA to make several significant 
changes: 
a.     ASPSA has abandoned the academic mentor program. Learning assistants now 

work with those student-athletes who are the least prepared for college-level 
academic work. Unlike academic mentors, learning assistants are not assigned to 
work with a single student-athlete for an entire academic term. They do not assist 
student-athletes with writing. All ASPSA learning assistants are graduate 

students, doctoral candidates, or current or former school teachers. 
b. ASPSA has imposed additional constraints on communications between student- 

athletes and their tutors and learning assistants. Contact between student-athletes 
and tutors outside of tutoring sessions, including communications by phone, 
email, social networking services, or text message, is expressly prohibited. Any 
communication between a student-athlete and his or her tutor must occur as part 

of an in-person tutoring session at the academic support center, or through the 
student-athlete’s academic counselor. 

c. ASPSA has hired dedicated writing tutors to assist student-athletes with papers 
and other writing assignments. Nearly all writing tutors are graduate students, 
and many of them teach English composition on campus. The vast majority of 
the more than 20 writing tutors currently on staff has completed coursework from 
the department of English and comparative literature dedicated to the teaching of 
writing in a college classroom. 

d. The department of athletics has substantially increased the budget to hire and 
retain tutors. This change enabled ASPSA to increase the percentage of graduate 
students, retired faculty, and community members who serve as tutors. ASPSA 
has reduced dramatically the number of undergraduate tutors it employs. Of the 
approximately 80 tutors ASPSA currently employs, fewer than five are 
undergraduates. The rest are graduate students or professionals, including many 
school teachers, from the local community. 
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ASPSA has hired an additional reading, writing, and learning specialist to work 
with those student-athletes who are the least academically prepared for college, 
particularly in the areas of writing and reading. 
ASPSA has started the process of hiring a full-time tutor coordinator dedicated 
specifically to recruit, hire, train, supervise, and evaluate the performance of 
tutors. This new position frees academic counselors, one of whom previously 
coordinated tutor assignments, to devote more attention to the academic progress 

of student-athletes. 
ASPSA has expanded rules education and training for its tutors beyond that 
described in the institution’s response. Tutors now receive four evening training 
sessions at the beginning of each academic year. Training for the 2011-12 
academic year featured, among other programming, a presentation by the 
associate director of the Undergraduate Tutorial Center at North Carolina State 
University. ASPSA also will provide additional training sessions more frequently 
during the academic year. 
ASPSA has expanded and improved its Tutor Handbook to include, among other 
material, more specific written guidance about helping student-athletes with 
writing assignments. The institution’s Judicial Programs Officer, who works 
closely with the Honor Court, reviewed and approved this portion of the 

Handbook. 
ASPSA now provides student-athletes with NCAA rules education above and 
beyond that described in the institution’s response. This additional education 
session, conducted as part of student-athletes’ orientation to ASPSA, addresses 

their work with tutors specifically and in detail. Among other instructions, 
student-athletes are reminded that they may not socialize with any tutor outside 
the Academic Support Center or work with a tutor who is not employed by the 
institution. 
A compliance staff member now works full-time from an office in the Academic 
Support Center. Her presence facilitates communication between ASPSA and the 
compliance staff and provides a ready resource for rules education and the 
reporting of potential violations. 

ASPSA has collaborated with the Honor Court and the Office of the Dean of 
Students to reinforce the importance of the institution’s Honor Code among 
student-athletes. In addition to annual Honor Court education sessions by 
institution administrators, members of each athletics team now lead peer-driven 
discussions about the importance of the Honor Code and the consequences of 

Code violations. Posters that feature student-athletes and the Honor Code will be 
placed not only in the Academic Support Center, but also in locker rooms. 
The football program has embraced changes at ASPSA. The summer SCORES 
program for football student-athletes now provides additional focus on academic 
skills and expectations. The interim head football coach has indicated that the 
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ASPSA employee who coordinates academic support for football student-athletes 
will attend coaches meetings regularly. 

A revitalized faculty advisory committee will oversee the changes at ASPSA. Among 
other issues, this advisory committee will emphasize the institution’s commitment to a 
thorough and ongoing assessment of ASPSA’s program. The faculty advisory committee 
will serve not only an oversight function, but also as a resource for strategic planning and 
advice on day-to-day issues. This committee also will coordinate with ASPSA to 
develop and conduct annual assessments of the programming provided to student- 
athletes. 

o 

o 

Certification of Ethical Conduct Requirement for the Department of Athletics. 

Effective December 2010, the Department of Athletics instituted a policy by which all 
new staff members and continuing staff members must, on an annual basis, sign a 
statement certifying that they have not engaged in activities specifically precluded by 
Bylaw 10.1. Additionally, the policy requires that staff members disclose either past or 
current involvement with agents, financial advisors, or representatives of agents or 
advisors (e.g., runners). 

Enhanced Rules Education Regarding Agents, Extra Benefits, and Preferential 
Treatment. 

There was no indication during the joint investigation that student-athletes are not well- 
educated on regulations concerning agents, extra benefits, and preferential treatment. 
Nonetheless, the institution’s compliance staff is enhancing the rules education provided 
to student-athletes in this area. The following efforts have already occurred, and 
continued enhancements will be added during the current academic year. 

The 2010-11 Football Player Guide includes an educational document on agents 
and extra benefits. That material has been revised and included in the 2011-12 
Football Player Guide. Additionally, the document has been edited to make it 
applicable to all sports and was provided to all student-athletes at their team 
eligibility meetings in the fall of 2011. During these meetings, student-athletes 
were directed specifically to review the document, and the compliance staff 
explained its contents in detail. 
During each team’s eligibility meeting in the fall of 2011, the institution’s 
compliance staff provided direction to student-athletes regarding the NCAA’s 
stance on the receipt of benefits from former teammates who are no longer in 
college, including, but not limited to, professional athletes. Student-athletes were 
informed that they are not permitted to accept benefits from these individuals 
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beyond those that are consistent with the benefits provided to the student-athlete 
by the individual when he or she was a fellow college student. 
The 2011-12 Student-Athlete Handbook contains enhanced rules education 
concerning extra benefits and receipt of benefits from former teammates. 
The department of athletics has contracted with Cornerstone Sports Consulting, 
an outside agency, to provide football student-athletes with an educational 
program to better prepare them to make informed decisions as they navigate the 
agent selection process as upperclassmen. Representatives from Cornerstone will 
meet with upper class football student-athletes and their parents before a home 
football game during the 2011 season. Additionally, Cornerstone staff will meet 
with these student-athletes at various times during the academic year to assist 
them with the agent selection process responsibly, legally, and in compliance with 
NCAA rules. 
Beginning in August 2011, the compliance staff mailed letters to all agents 
registered with the department of athletics. These letters identify the guidelines in 
place for football student-athletes regarding contact with agents during the 
football season. A student-athlete may not meet with an agent on campus unless 
the agent is registered with both the North Carolina Department of the Secretary 
of State and the Department of Athletics. The compliance staff also mailed 
copies of these letters to the parents of all senior football student-athletes. 
Additionally, the letter was provided to, and regulations reviewed with, all 
departmental staff members who work in the Kenan Football Center. 

Enhanced Rules Education Regarding Assistance Provided by Tutors. 

During team eligibility meetings prior to the start of the 2011 football training camp, the 
compliance staff provided detailed information to all football student-athletes about the 
level of assistance they should expect to receive from tutors. For example, student- 
athletes were informed that they are not permitted to communicate electronically with 
tutors - by email, text message, Facebook, or otherwise - and that all necessary 
communication between tutors and student-athletes should be either in-person at the 
Academic Support Center or directed through ASPSA’s full-time academic counselors. 
Additionally, student-athletes were reminded that tutors should never write or type on a 
student-athlete’s paper. Rather, the tutor should employ strategies to assist student- 
athletes in finding errors and identifying solutions. These messages previously had been 
delivered to student-athletes in other ways, but the institution has now added this issue to 
team eligibility meetings, as well. The compliance staff implemented this enhanced 
education for football student-athletes, but it also provides the same information to 
student-athletes in other sports. 

These points of emphasis were reiterated by the compliance staff to tutors during their 
training session on August 23,2011. Additionally, tutors were informed that they will be 
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required to sign a statement at the end of each semester to certify that they followed all 
NCAA, University of North Carolina and ASPSA regulations, including those regarding 
electronic communication with student-athletes. 
The 2011-12 Tutor Handbook contains enhanced education regarding extra benefits and 
the scope of permissible academic assistance that may be provided to a student-athlete. 

More Restrictive Agent Contact Policy. 
The football program has implemented a policy that limits football student-athletes’ 
contact with agents, runners, and financial advisors to specific times and locations. The 
policy provides: 

Student-athletes with eligibility remaining are permitted to have in-person contact 
with agents only in the on-campus Kenan Football Center. 
In-person contact is not permitted between the dates of August 1 through the end 
of the regular season. 
Phone calls during this time period are permitted only between the hours of 7 
p.m. and 10 p.m. on Sunday nights. 
Electronic communication (e.g., email, text messaging, and social networking) is 
prohibited from Thursday through Saturday. 
All literature must be sent through the compliance staff, which will deliver it to 
the student-athletes at an appropriate time. 

Student-athletes have been educated on this policy, and the compliance staff has sent a 
letter detailing the regulations to all agents who have registered with the department of 
athletics. 

Expanded Compliance Staffing. 
Prior to the joint investigation, the department of athletics approved the addition of a 
compliance staff member with responsibilities concentrated in the area of financial aid. 
The goal of this staffing increase was to enable the associate director of athletics for 
compliance to focus efforts on enhancing the overall compliance program. The assistant 
director of compliance for financial aid began employment in May 2011. 

The assistant director of athletics for eligibility and certification, a member of the 
compliance staff, has relocated to ASPSA’s facility. This move provides for enhanced 
and timely communication between the compliance staff and ASPSA staff (including 
tutors), and also makes the compliance staff more accessible to the student-athletes, who 
frequent the academic support center. 

During the fall of 2010, the director of athletics convened a committee to conduct a 
review of the department of athletics’ compliance operation. This committee reviewed 
the staffing and responsibilities of the compliance office and compared them to the work 
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performed by athletics compliance departments at other universities. It also explored 
NCAA, the Atlantic Coast Conference and the institution’s areas of compliance focus and 
made recommendations to efficiently and effectively improve the institution’s 
compliance efforts. Following this review, the committee recommended that the 
compliance office expand to include a fifth full-time staff member. The director of 
athletics has approved the addition of this staff member, whose responsibilities will 
concentrate in the areas of rules education and monitoring. 

Additional Monitoring Mechanisms. 

Travel Notification Forms. Beginning with the 2010-11 academic year, football 
student-athletes were required to complete a Travel Notification Form any time 
they left campus, as opposed to solely during extended academic year or football 
breaks. Effective for the 2011-12 academic year, completion of these forms 
requires that a student-athlete obtain prior permission, by signature, from his 
position coach, the head coach, the associate director of athletics for football 
administration, or the director of football student-athlete development. Football 

staff members still use these forms to obtain contact information for the student- 
athletes, but they now review the forms to identify potential concerns about extra 
benefits or preferential treatment, as well. Football staff members will be 
reminded periodically in writing of their obligation to monitor these student- 
athlete forms and, in addition, to be attentive to any student-athlete 
communication that indicates the student-athlete might be at risk of engaging in 
conduct that violates NCAA legislation regarding impermissible benefits. If such 

concerns arise, football staff will address them with the student-athlete and the 
compliance staff. 
Use of Football Center Facilities by Former Student-Athletes. Effective May 16, 
2011, the department of athletics and the football program instituted a written 
policy concerning the use of Kenan Football Center facilities by former football 

student-athletes. All former football student-athletes who want to use Kenan 
Football Center facilities will be required to read and sign this policy annually, 
certifying both their understanding of the regulations and their agreement to abide 
by them. Additionally, appointed personnel in the Kenan Football Center will 
maintain attendance logs to record the days on which these individuals use the 
facility. Compliance staff will review these logs regularly. 
Social Networkin~ Policy. The department of athletics has implemented an 
updated policy regarding social networking use by student-athletes. The policy 
provides guidelines for student-athletes pertaining to their use of various social 
networking sites and informs them of online behavior that the department will not 
tolerate. The policy notifies student-athletes that at least one coach or 
administrator has been assigned to monitor sites regularly, including specifically 
evaluating postings that identify possible improper extra benefits or agent-related 
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activities. The policy also provides direct contact information for the compliance 

office so that any concerns about a student-athlete’s posting or other online 
activity related to potential NCAA violations can be reported immediately to that 

office. Finally, the policy specifies a range of sanctions for violations, including 
termination of athletics grant-in-aid and dismissal from the team. 
Parking Citations. The institution’s Parking Services Division will provide the 
department of athletics with biweekly reports of parking citations received by 
student-athletes during the academic year.    The football program has 
implemented a policy that requires football student-athletes to pay all parking 
citations by the end of each month. If a football student-athlete receives four 
parking citations in a semester, he will lose driving privileges until all parking 
fines have been paid. If that student-athlete receives five parking citations in a 
semester, he will forfeit driving privileges for the rest of the academic term. 

The institution declared student-athletes 3, 4, 5, 6, 7, 8, 9 and three other student-athletes 
ineligible prior to the first football game of the 2010 season. 

The institution declared another student-athlete ineligible on September 3, 2010. 

The institution declared another student-athlete ineligible on September 3, 2010, 
requiring repayment. 

The institution requested and received the former assistant football coach’s resignation on 
September 5, 2010. 



From: 
Sent: 
To: 
Subject: 

Cecille Hadgu [chadgu@sacscoc.org] 
Wednesday, May 16, 2012 9:28 AM 
Williford, Lynn E; Cheryl Cardell 
RE: Report from UNC-Chapel Hill 

Dr. Williford: Thanks very much. 

Sincerely, 

Cecille Hadgu 
SACSCOC 
Southern Association of Colleges and Schools Commission on Colleges 
1866 Southern Lane 
Decatur, GA 30033 
404-679-4501, Ext. 21-4523 
404-679-4558 - fax 
800-248-7701 
chad,qu~sacscoc.orq 

From: Williford, Lynn E [mailto:lynn williford@, unc.edu] 
Sent: Wednesday, May 16, 2012 9:25 AM 
To: Cheryl Cardell; Cecille Hadgu 
Subject: FW: Report from UNC-Chapel Hill 

Cecflle and Cheryl, 

Attached is the NCAA report. Please let me know if [ can provide additional information. 

Best regards, 

Lynn 

From: Williford, Lynn E 
Sent: Wednesday, March 28, 2012 1:30 PM 
To: ccardell@sacscoc.orq 
Subject: Report from UNC-Chapel Hill 

Dear Cheryl, 

Thanks for your phone call yesterday. Attached is the March 12, 2012 NCAA Public Infractions Report. Please let me 

know if you have any questions. 

Best regards, 

Lynn 

Lynn Williford, PhD 

Assistant Provost for Institutional Research & Assessment 
313 Carr Bldg., CB 3350, UNC-Chapel Hill 

Chapel Hill, NC 27599-3350 

lynn williford@unc.edu 
Phone: 919-962-1339 fax: 919-962-1341 



Fl’om: 

Sent: 

To: 

Subject: 

McKee, Brent A <bamckee@email.unc.edu> 

Friday, June 1, 2012 11:40 AM 

ChaJ rs of Depa~menks and C urricula <dptcrchairs@list~rv. unc.edu> 

ChaJ~rs of Departmen’Ls and Cumcula ~<tptcrchairs@liskserv.unc.edu>; Seim, ttarvey E <hseim@email.unc.edtr~ 

Re: [dptcrchairsl Schedule for Council of Chairs Meetings 2012-2013 

ThaNes Bill 

Looking fo~aYard to it! At some poim next semester I would like to bring Haxvey Seim (copied here; who roll become our new chair in Januaiy) to a meeting. 

I’ll give new topics some thought. 

Best, 
Brent 

Brent A. McKee 
Mao~ and Watts ttill Jr. Distinguished Professor 
Chair, Department of Marine Sciences 
3117J Venable Hall; Campus Box 3300 
The University of North Carolina at Chapel Hill 
Chapel Hill, NC 27599-3300 
T: 919.962.0298 
F: 919.962.1254 
bmckee@unc.edu 

On Jun 1, 2012, at 10:51 AM, Kier, William M. wrote: 

Greetings! 

I have listed below the dates of the meetings of the Council of Chairs for 2012-2013. As before we will convene in 271 Hamilton Hall on Mondays at 

12:30. We may decide not to meet in April and May, but I have reserved the room in case we have topics for discussion. 

Please let me know soon about the topics you want to discuss or people you would like me to arrange to speak with us. There is no need to meet just 

for the sake of a meeting. 

September 17 

October 15 

November 19 

January 28 

February 18 

March 18 

April 15 

May 6 

Have a wonderful summer! 

With best wishes, 

Bill 

William M. Kier 

Professor and Chairman 

Department of Biology 

CB# 3280 Coker Hall 

University of North Carolina 

Chapel Hill, NC 27599-3280 

Lab: (919) 962-5017 

Chair’s Office: (919) 962-8321 

Fax: (919) 962-3690 

http:!/www.bio.unc.edu!faculty/kier/lab/ 



From," 

Sent: 

To: 

Subject: 

Attach: 

Stabile, Regina <regin%stabile@unc.edup, 

Friday, June 1, 2012 6:05 PM 

Sahle, Eunice N <eunice@email.unc.edu-d Reid, Dee <deerei&~unc.edu> 

Davis, Nancy K <nanc~davis@unc.edu>; McFarland, Michael B <mike mcfaxland@unc.edu-~ 

FYI - adt’l records sent to N&O (University course list 2010) 

Public Records Response Dan Kane Jun 1 2012.pdf; University Comae List Fall 2010.xlsx 

FYl ---additional public records sent to Dan Kane at the N&O (University course list 

Frem: Stabile, Regina 
Sent: Friday, June 0:t, 2012 6:03 PM 

To: Dan Kane (dkane@newsobserver.com) 
Ce: Davis Nancy (Nancy@dev.unc.edu) 
Subject: adt’l follow-up (Public Records Requested 5/21/~2) 

Dear Dan - 

Please see the attached pdf, which consists of a letter from me and references the attached Excel spreadsheet. 

Sincerely, 

Regina 



June 1, 2012 

Dan Kane 
Staff Writer 
The News & Observer 
(919) 829-4861 
dkane@newsobserver.com 

VIA ELECTRONIC MAIL 

Dear Mr. Kane: 

I write as a follow up to my letter dated May 29, 2012, in order to provide additional public records responsive to 
your request dated May 21, 2012. 

The information that follows and the enclosed document are being provided to you ~n accordance with the North 
Carolina Public Records Act. Specifically, it consists of an Excel spreadsheet titled "University Course List Fall 
2010.xlsx." Please note that we are working through some programming issues with PeopleSoft. Not only has 
this caused a delay in processing, the data on the enclosed spreadsheet may appear inconsistent - some faculty 
names are listed with all capital letters, some with all lowercase letters and some with a combination thereof. We 
do not know why the information is depicted with these variations, but these variances do not appear to have 
affected the accuracy of the information. 

We are still compiling the data for Spring and Summer 2011, along with the other items of your request, and will 
contact you again when additional public records are available to provide to you. 

Sincerely, 

Regina J. Stabile, J.D. 
Director, Institutional Records and Reporting Compliance 

Enclosure 



From: 

Sent: 

To: 

Subje~: 

Rieikohl Muniz, Beatriz S <rieikohl@email.unc.edu> 

Sunday, June 3, 2012 12:51 PM 

isa-grad@listserv.unc.edu; intl- duncplas@duke.edu 

FW: [childhoods-NET-l] FW: Call For Abstracts: Special Issue on Children and Childhoods in Latin America,’ Childhood’s Today 

From: American Anthropological Association - Children and Childhood [ACIG-L@LISTSERV.AMERICAN.EDU] on behalf of Kristen Cheney [anthpmfkc@GMAIL.COM] 

Sent: May-31-12 10:53 AM 

To: _A___C__I_~:_L_~_L_I__~__S___E__R_V_=_A_N__E__R_I_~__A___N__=_E__~ 
Subject: Fwd: Call For Abstracts: Special Issue on Children and Childhoods in Latin America! Childhood’s Today 

Call For Abstracts: Proposed Special Issue on Children and Childhoods in Latin America 

Childh~rd’s Today (ISSN1753-0849) 

http:iiwww.childhoodstod av.org 

Much of the theorizing and methodological development of the interdisciplina~ field of Childhood Studies has been primarily developed within the Global North. 

Whether the concepts of agency, participation and rights as understood by Northeru academics are useful to comprehend the lives of children in the GlobaJ South is yet 

to be investigated. In this sense it is importaa~t to not only question the specific constraints and potentiaJities that southern children i:ace, but aJso address the similarities 

between their childhood experiences and those of their counterparts in the Global North. To say that children and childhood changes over time and context, is rather 

obvious. But how these changes effect children’s childhoods is still worth enquiring, especiaJly from a Latin American perspective. 

Therefore, the editors of this special issue of Childhood’s Today are looking for papers that will enable us to assess how research on Latin American childhoods and 
children can contribute to, and challenge, the field of Childhood Studies. This speciaJ issue will consider articles focusing on, but not exclusively, how State interventions 

afi~cts children’s lives; children’s work or child labour; children’s rights; theoretical, ethical and methodological issues on researching with children; ethnographical 

accounts of chil dren’ s li ves, incl uding how religion, e thnic, economi cs and politic s shape childhoods. 

The editors of this proposed special issue of Childhood’s Today are Dr. Flfivia Pires, ProfessoraAdjnnla at the Universidade Federal &~ Paralba (Brazil) and 

Visiting Researcher at the Centre for the Stu@ of Childhood and Youth (CSCY), the University of Sheffield (UK) & Christiane Falc~o, PhD candidate in Social 

Anthropology from University of St. Andrews, MA. in Anthropology from Universi&Me Federal de Pernambuco (Brazil) and MA. in Social and Cultural 

Anthropology from ~Wje Ur~iversiteit (The Netherlands). 

Please submit abstracts of between 300 and 500 words to both Fl~via Pires (~__2__:3_2_7__9__@g__n_!_a__i_!:__c_9__n_!) and to Christiane Falcao (_c_~’_4__~_@~_t__-__a_n_dj2e_5~i~:_~_L_c_=_u_k_) by July 31 st, 

2012. Abstracts and a(dcles must be sublnitted in English. 

As Childhoods Today seeks to provide an international forum designed exclusively for the publication of articles by postgraduate students (i.e. those studying for the 
MA, M.Phil. or PhD), as well as those who have recently completed their PhDs in the field of Childhood Studies, only postgraduate taught and resea:cch students and 

those who have been awarded their PhDs in the past one year roll be eligible to submit to this special issue. We particularly welcome contributions from students from 

the southern countries. 

childhoods-net-I mailing list childhoods--net-I@uleth.ca http:i/listserv.u[eth.ca!rnailman!listinfoichildhoods-.net.-[ 



From: 

Sent: 

To: 

Subject: 

Boxill, Jan <JMBOXILL@email.unc.edu> 

Sunday, June 3, 2012 1:05 PM 

discussion <faculty--athletics-forum@listserv.unc. edu> 

RE: [faculty--athletics-forum] Olympic sports 

Thanks for sending this. I have been discussing this very thing for years. There’s also the issue of Title IX, not raised in this article, 
but in the first comment. It has been used for years to to justify the cuts, and this serves to create the division between sports. In 
particular it has been used to justify cutting wrestling, with the result that wrestling coaches and federations continue to argue against 
Title IX and blame it for their demise. My argument has been that we need and can be more creative, especially in these economic 
times, which is what the writer also points out. Many Athletic Directors would like to see Title IX done away with, so rather than be 
creative, they create divisions. 

Jan 

From: Jay Smith [jaysmith@email.unc.edu] 
Sent: Sunday, June 03, 2012 11:12 AM 
To: discussion 
Subject: [faculty--athletics-forum] Olympic sports 

The Washington Post has a big article on the decline of Olympic sports 
on college campuses. 
~:iiwww.wasl~i~osJ~.comi           icso2012oasocol~                  orto~onorevenueosj~ortsotheom~itedostatesso 
~icot)~umoisothreatene0;i2012i0(~i02/gJ~AHRc59           ?h~id=z4 

Here’s the way a wrestling coach puts it: 

"But it’s safe to say -- whether it’s wrestling or any other Olympic 
sport -- that it’s not a good thing for our farm system, if you will, to 
be eroding." 

This strikes me as, if anything, even more absurd than the notion that 
colleges should be farm systems for football and basketball leagues. In 
addition to preparing people for NFL careers we’re also supposed to 
train great pole vaulters? For what purpose? National pride? It’s perverse. 

-- You are currently subscribed to faculty--athletics-forum as: jmboxill@email.unc.edu. To unsubscribe 
click here:                                                                                                 , 
or send a blank email to leave-31602321-48699895.743a27fe2ca6a6720a4d4098 lef5b593@listserv.unc.edu. 

-- You are currently subscribed to faculty--athletics-forum as: eunice@email.unc.edu. To unsubscribe 
click here: ~//~ists~mc.ed~A~?id5~137456.42f235af5a291756~ad39629242d~d3&~T&~fac~Ft~°°atNe~ics° 

, or send a blank email to leave-31602498-50137456.42f235af5a29175600ad39629242d7d3@listserv.unc.edu. 



From: 

Sent: 

To: 

Subject: 

Janken, Kenneth R <krjanken@email.unc.edu~ 

Tuesday, June 5, 2012 2:12 PM 

SaNe, Eunice N <eunice@email.nnc.edtr~ 

FW: WRN 12121178 Estimate tbr paint job 

I)eas Eunice, 

Below is the estimate tier the repair w~z~rL o~ the thild floor offices tha* we are ~d, m8 over. It does ~ot include electrical wo~. of which there is some, and I expect 

an electrician will be by somctin~e soon to give a~ estimate on d~at How would you like to proceed? 

Kenneth 

Kenneth R. Ja~aken 
Pro~i~ssor of Afi~o- A~nerican Studies 

Dep~utment of Al~icm~ and Af?o- Ame~ 

109 Ba~tle t ~alL CtJ~ 3395 
l 5~five~ity ofNorN C.aro~iua 

Chapel Hill, NC 27599--3395 

(919) 962-.1519 (voice) 

(919) 966-.2694 
Click on a link ibr mtbrmati, m a~:~ut my pt~blica*ions: 

h~://u~vw~um~s~edu/umpmss/spr 97/ianken.html 

h~p:/iuncpress.unc.edu/k~o~iT- 8059.Nml 

h~p://undpress.nd.eduibool~P00780 
h~p://undpress.nd.eduibool~P00723 

F~m~ Gore, Tray,s 
Sent~ Tuesdag, June 0S, 2012 1:24 PN 
T~ 3anken, Kenneth R 
Subject: ~: WRN 12121178 Estimate for paint job 
Hi Kenneth, 
~ thought you rn~ght want to share th~s w~th Eunice. 
Thanks~ 
Tray,s 

E~= Harris, ~omas (Design and Construction) [mailto:Thomas.Harris@fadHties.unc.edu] 
$eat; Tuesday, 3une 05, 2052 7:08 AN 
Te= Gore, Travis 
Subject: WEN 12121178 
Good morning, Mr. Gore. The painters took a look at the work that you requested an estimate for and it looks like it will be about $2600. Please let me know if you 
would like to proceed with doing this work. Thanks ~ tom 



weat erspoon 

May 10, 2012 

FOR IMMEDIATE RELEASE 

For more information or press images, contact: 
Lodng Mortensen, 336-256-1451, lamorten@uncg.edu 

Exhibition Announcement 

Zone of Contention: The U.S./M exico Border 
June 16- September2, 2012 

8th Summer Solstice Fiesta + Exhibition Preview 
Friday, June 15, 6:30 - 9 pm 

On the evening of Friday, June 15, the Weatherspoon Art Museum at the University of North 
Carolina at Greensboro will open a new exhibition, Zone of Contention: The U.S./Mexico 
Border. The exhibition focuses on artists’ investigations of issues related to the U.S./Mexico 
border, a geographic area of much debate and contention. Through photography, sculpture, 
works on paper, video, and new media, subjects such as migrant labor, immigration law, 
national sovereignty, and border control will be examined in terms of their current social and 
ideological impact. 

The exhibition features new and recent works by both U.S. and Mexican-born artists based in 
the U.S., Mexico, and Canada, including Andrea Bowers (Los Angeles, CA), Blane De St. Croix 
(New York, NY), Todd Drake (Greensboro, NC), Rafael Lozano-Hemmer(Montreal, Canada), 
Nicolas Lampert & Dan S. Wang (Milwaukee, WI/Chicago, IL), Pedro Lasch (Durham, NC), 
Susan Harbage Page (Chapel Hill, NC), Pedro Reyes (Mexico City, Mexico), David Taylor (Las 
Cruces, NM), and Perry VasquezNictor Payan (San Diego, CA). The conceptfor the exhibition 



was formed over a period of many months in dialogue with the artists, community members and 
UNCG faculty, and is the first in a series of exhibitions that will focus on the effects of global 
conflict and their impact upon Greensboro and the state of North Carolina. 

In the exhibition, which will be installed in the Weatherspoon’s two first floor galleries, the 
physical reality of the border itself is examined through realistic sculptures of the two ends of the 
border by De St. Croix, and photographs documenting the border by Page and Taylor. Digital 
artist Lozano-Hemmer and the California duo of Vasquez/Payan offer opposing visions (one 
dark and menacing, the other playful and supportive) of migrants crossing the border, many to 
go to work or school every day. The narrative imagery of Bowers, Drake, and Lasch, reveal the 
different, and sometimes dire, life situations encountered by some Latinos and Hispanics living 
in the U.S. And recent events, such as the Supreme Court hearing concerning Arizona’s SB 
1070 law and public "outings" of undocumented students to draw attention to the need for the 
DREAM Act (Development, Relief, and Education for Alien Minors) are explored in works by 
Lampert/Wang and Drake. The exhibition aims to provide a big picture of the debate over this 
national border, but also to hone in on how the issues affect North Carolina. 

Zone of Contention: The U. &/Mexico Border is organized by Xandra Eden, Curator of 
Exhibitions, and will be accompanied by a bilingual brochure. Special thanks to Diana Dau, 
Curatorial Intern, the Zone Team, and the Weatherspoon Art Museum Association. 

Image (above): Susan Harbage Page, Untitled (wallet and contents, Brownsville, TX, 2008) from The 
U.S./Mexico Border Project, 2007-2011, archival digital print, 38 x 38 in. Courtesy of the artist and 
Flanders Gallery, Raleigh. 

Related Education and Public Programming 

Friday, June 15, 6:30 - 9pro 
8th Summer Solstice Fiesta 
Join us for the Weatherspoon’s 8th Sum m er Solstice Fiesta, which celebrates North Carolina 
Latino and Hispanic culture! All of the Weatherspoon galleries will be open and food, 
beverages, fun activities and live musicwill ensure a lively evening in the museum’s sculpture 
garden. Artists and cultural leaders will be in attendance to mark the preview of the exhibition, 
Zone of Contention: The U.S./Mexico Border, and to take part in a tree planting ceremony at 7 
pm as part of Mexican artist Pedro Reyes’s Palas por Pistolas (Shovels for Guns). 

Hosted by the Weatherspoon Art Museum Association. Free adm ission and cash bar; members 
receive 2 free drink tickets. Open to the public. All ages are welcome ! 

Tuesday, July 10, 12noon 
Noon @ the ’Spoon Tour: Zone of Contention: the U.S./Mexico Border 
Noon @ the ’Spoon features a 20-minute docent-led tour of a new exhibition. Offered every 
second Tuesday of the month. Free and open to the public. 

Thursday, August 23, 7 pm 
Film & Discussion: The Guestworker 

Thursday, August 30 
6pro, Exhibition Tour: Zone of Contention: the U.S./Mexico Border 
Join curator Xandra Eden and participating North Carolina artists on a tour of the exhibition. 
7pro, Lecture: Paul Cuadros: A Home on the Field 



Award-winning investigative reporter and Assistant Professor in the School of Journalism and 
Mass Communications at UNC at Chapel Hill, Paul Cuadros discusses the impact of the 
burgeoning Latino community in North Carolina and his book, A Home on the Field: How One 
Championship Soccer Inspires Hope for the Revival of Small Town America (HarperCollins, 
2006), an account of his three seasons coaching a predominantly Latino high school boys 
soccer team, which emerged against all odds poised to win the state championship. 

Cuadros has focused his career on reporting on issues of race and poverty and has worked for 
the award-winning investigative journal The Chicago Reporter and for the Center for Public 
Integrity in Washington D.C. He is currently a freelance writer for Time magazine and is working 
on a new book about Latinos in the South. Seating is limited. Doors open 30 minutes prior. A 
reception follows the lecture. 

For a complete, updated list of programs, visit http:llweatherspoon.uncg.edu. 

About the Weatherspoon Art Museum 

Mission 
The Weatherspoon Art Museum at the University of North Carolina at Greensboro acquires, 
preserves, exhibits, and interprets modern and contemporary art for the benefit of its multiple 
audiences, including university, community, regional, and beyond. Through these activities, the 
museum recognizes its paramount role of public service, and enriches the lives of diverse 
individuals by fostering an informed appreciation and understanding of the visual arts and their 
relationship to the world in which we live. 

History 
The Weatherspoon Art Museumat The University of North Carolina at Greensboro was 
founded by Gregory Ivy in 1941 and is the earliest of any art facilities within the UNC system. 
The museum was founded as a resource for the campus, community, and region and its early 
leadership developed an em phasis--maintained to this day--on presenting and acquiring 
modern and contemporary works of art. A 1950 bequest from the renowned collection of 
Claribel and Etta Cone, which included prints and bronzes by Henri Matisse and other works on 
paper by American and European modernists, helped to establish the Weatherspoon’s 
permanent collection. Other prescient acquisitions during Ivy’s tenure included a 1951 
suspended mobile by Alexander Calder, Woman by Willem de Kooning, a pivotal work in the 
artist’s career that was purchased in 1954, and the first drawings by Eva Hesse and Robert 
Smithson to enter a museum collection. In 1989, the museum moved into its present location in 
The Anne and Benjamin Cone building designed by the architectural firm Mitchell Giurgula. The 
museum has six galleries and a sculpture courtyard with over 17,000 square feet of exhibition 
space. The American Association of Museums accredited the Weatherspoon in 1995 and 
renewed its accreditation in 2005. 

Collections + Exhibitions 
The permanent collection of the Weatherspoon Art Museum is considered to be one of the 
foremost of its kind in the Southeast. It represents all major art movements from the beginning 
of the 20th century to the present. Of the nearly 6,000 works in the collection are pieces by such 
prominent figures as Sol LeWitt, Robert Marigold, Cindy Sherman, Al Held, Alex Katz, Henry 
Tanner, Louise Nevelson, Mark di Suvero, Deborah Butterfield, and Robert Rauschenberg. The 
museum regularly lends to major exhibitions nationally and internationally. 

The Weatherspoon also is known for its adventurous and innovative exhibition program. 



Through a dynamic annual calendar of fifteen to eighteen exhibitions and a m ulti-disciplinary 
educational program for audiences of all ages, the m useum provides an opportunity for 
audiences to consider artistic, cultural, and social issues of our time and enriches the life of our 
university, community, and region. 

Weatherspoon Art Museum 
The University of North Carolina at Greensboro 
Spring Garden and Tate Streets, PO Box 26170 
Greensboro, NC 27402-6170 
336.334.5770, weatherspoon@uncg.edu 

For more information or press images, contact: 
Loring Mortensen, 336-256-1451, lamorten@uncg.edu 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

mm~kitlee5 <mankitlee5 @ student.cityu.edu.hk~ 

Friday, June 8, 2012 11:10 AM 

Kui-Wai’s New Book 

Economic Freedom.promote.pdf; Econo~nicfreedom.Nurbs.lxtf; EconomicfreedomContent.pdf 

Dear Professors, Scholars and Academics, 
Greelings! I rash you a pleasant summer. 

This is Kui-Wai Li writing to introduce to you his forfl~coming book on "Economic Freedom: Lessons of Hong Kong".The book roll be punished in June or July by 

~Vorld Scientific Publishers. 

I have attached for you the promotion leaflet of the book, the content pages and the blurbs I received from scholars and leaders. 

I hope you roll order at least 1 cow for your library. As stated in the book, the royalF I received will be donated to a local charity for children. 

Once again, many flaanks for your attention. My email is eikwli~;cityu.edu.hk. You are most welcome to connect with me directly, m~d I look tbrwa~d to your 

commen~s and suggestions. 

My apology if you have received more than 1 coW of this email. 

Regards, 

Kui- Wai Li 



ECONOMIC FREEDOM 
Lessons of Hong Kong 
by Kui-Wai Li 
(City University of Hong Kong) 

"In this timely book, the author contributes valuable insights on the critical role 
that economic freedom has played in Hong Kong’s dynamic economic 
achievements. At times chaflenging, the author’s scholarly yet practical volume 
offers important policy guidance for other economies, particularly at this critical 
juncture for the global economy." 

Edwin J Feulner, President of The Heritage Foundation, Washington DC 

"For more than three decades, the economy of Hong Kong has been the freest 
in the world. This elevates its importance for those seeking to understand the 
growth and development process. In this book, the author provides both an 
understandable and carefully researched record of the historical evolution and 
structural characteristics of the Hong Kong economy. It is a must read for those 
seeking to understand the Hong Kong experience and what we can leam from 
it." 

James Gwartney, Co-author 
Economic Freedom of the World Annual Report, The Fraser Institute, Canada 

"This book is full of fasdnating and new details about how Hong Kong became 
the economic power it is today. It identifies the key principles, such as economic 
and personal freedom, that underpin this astonishing development." 

Eamonn Butler, Director, Adam Smith Institute, UK 

"Hong Kong is highly regarded as one of the most successful models of a smafl 
open economy. The author offers a far-sighted view on economic freedom as 
the chief element of the success in this book where the rationale and empirical 
data are brilliantly laid out. This well-written case study will lead you to the 
understanding that economic freedom is the most powerful tool in exploring the 
past, present and future of Hong Kong. The author’s in-depth analysis will be of 
great use to nations around the world including Korea, which gives me 
confidence to recommend this book to you without any hesitation." 

Tae-Shin Kwon, Vice Chairman 
Presidential Council on National Competitiveness, South Korea 

Hong Kong has been one of the fastest growing East Asian economies since 
the end of the Second World War. The adoption and practice of economic 
freedom have been major pillars in its economic success. Indeed, the 
experience of Hong Kong has served as a reference for other emerging 
economies in the region. The scope of the book elaborates the context and 
ingredients of economic freedom that have brought success and prosperity to 
Hong Kong. With sovereignty reversion to China in 1997, it is even more 
relevant to see how economic freedom is shaping and adapting to the new 
environment. 

There exist a number of economic indices based on economic freedom. Hong 
Kong has been ranked as the freest economy in the world for a number of 
consecutive years. While the economic freedom indices compare the 
performance of a large number of word economies, there is a lack of economic 
literature that studies the absolute level of economic freedom of a single 
economy. This book boldly serves the purpose of elaborating on the absolute 
performance of economic freedom in the world’s freest economy. It is, therefore, 
the first of its kind and unique in its field. Numerous areas of studies related to 
economic freedom are examined, studied and elaborated so that readers can 
have a full and comprehensive understanding of the content of economic 
freedom in Hong Kong. 

Contents: 
Economic Freedom: Theory, Measurement and Concepts; 
The Hong Kong Brand of Economic Freedom; GDP: 
Performance, Volatility and Comparison; Total Factor 
Productivity: Performance of Industries and Sectors; Small- 
and Medium-Sized Enterprises: Diversity and Productivity; 
Knowledge-Based Economy; Measurement of Economic 
Efficiency; Competition; The Finance Sector: Rankings, 
Growth and Challenges; The Linked Exchange Rate 
System and Currency Attacks; Positive Non-Intervention: 
Practices, Challenges and Interpretations; Property, Real 
Estate and Housing; Inequality, Poverty and Opportunity; 
Economic Integration with the Mainland Economy; Civic 
Establishments and Politics; The Economic Freedom Path 
of Hong Kong. 

Readership: Students and researchers who are interested 
in Asian Economies. 

600pp (approx.) May 2012 
978-981-4368-84-1 U S$! 35 £89 

US$101.25 £66.75 
978-981-4368-85-8(pbk) US$58 £38 

US$43.50 £28.50 

25°,/o Discount till 30-Aug-2012 by indicating discount code AUT0612. Order your copy at www.worldscibooks.com, eastasianstudies,8286.html 

World Scientific Press 
www.worldscientific,com w w w. i c p r e s s, c o. u k 



P~ease complete the form and send it to any of our offices below. 
Alternatively, you can order via our online bookshop at www.wor~dscientific.com 

EUROPE &THE 
MIDDLE EAST 

ASiA & TH E 

REST OF THE 
WORLD 

NORTH & SOUTH World Scientific Publishing Co. Inc. 

AMERICA        27 Warren S~.reet, Suite 401-402, H~skens~ck, NJ 07~01, USA Tol~-f~e ~: 1 888 977 2~65 Tollqree: 1 800 227 75~2 Ema~; sa~es@wspc.c~m 

World Scientific Publishing (UK) L~d. 

c/o Marston 9ook Ser,}ices, P O 9ox 2~9. Abingdor~, Oxen OX14 4YN, UK Fax: 44 (0) 123 546 5555 Te~: 44 (0} ~23 546 5500 Ema~: d~recLorde~s@rn~ston.co~uk 

W~r~d Scientific Publishing Co. ~e. Ltd. 

Farter Road, P O ~ox 128, S~NGAPORE 9~ 2805 Fax: 65 6467 7667 Tel: 65 6466 5775 Em~il: s~les@wspc.com.sg 

TITLE(S) ISBN QTY PRICE 

I 

Please select your preferred mode of delivery, For de~ivery eharges, please contact any of our worldwide offices. 

South America Others 

Air Mail N/A 1 =2 weeks 1 =2 weeks 1 =3 weeks 1 =2 weeks N/A 3=4 weeks 

UPS 1-2 w~eks N/A N/A N/A NiA N/A N/A 

[~] Cheque/Bank draft enclosed for US$/£ 

For cheque payment in North and South America, please make cheque payable to "World Scientific Publishing Co. Inco" 

For cheque payment in Europe and the Middle East, p~ease make cheque payable to "~rston 8ook Services" 

For cheque payment from the rest of the world, please make cheque £ayable to "World Scientific Publishing Co. Pte. Ltdi’ 

[] Charge my ::..jVISA ":: MC ::..]Aroex 

[] Bill my company/institution: 
(please attach purchase order) 

Signature: 

Special Prices are available to developing countries and some Eastern European countries. Please write in ,or further details. 

Prices subject to change without prior notice. 

Title & Name: 

Organization: 

Address: 

CitylStateiZip: 

Country: Email: 

~ Piease inform me by email on new publications by Cv’orld Scientific and 

Imperiai College Press. 

receive our ema]] 

:’ipate ~: 
~, The’rimes Hi~her Education 

World University Rar~kinss Survey 

Get aterte~ abo~t; 
New and forthcoming publications 

~ Free on,me chapters 
¯ New book reviews 
¯ Podcasts and videos o~ author {nterviews 
¯ [Jsefu~ tips in research 

Fields of interest: 



Economic Freedom: Lessons of Hong Kong 
By 
Kui-Wai Li 

The 7 Blurbs 

In this timely book, the author contributes valuable insights on the critical role that economic 
freedom has played in Hong Kong’s dynamic economic achievements. At times challenging, the 
author’s scholarly yet practical volume offers important policy guidance for other economies, 
particularly at this critical juncture for the global economy. 

Edwin J. Feulner 
President of The Heritage Foundation, Washington DC, U SA 

For more than three decades, the economy of Hong Kong has been the freest in the world. This 
elevates its importance for those seeking to understand the growth and development process. In 
this book, the author provides both an understandable and carefully researched record of the 
historical evolution and structural characteristics of the Hong Kong economy. It is a must read 
for those seeking to understand the Hong Kong experience and what we can learn from it. 

James Gwartney 
Co-author, Economic Freedom of the WorM Annual Report, The Fraser Institute, Canada. 

This book is full of fascinating and new detail about how Hong Kong became the economic 
power it is today. It identifies the key principles, such as economic and personal freedom, that 
underpin this astonishing development. It points out the need for Hong Kong to remain vibrant in 
a rapidly changing world, and in very timely fashion, asks how far both China and Hong Kong 
itself are up to the challenge of preserving the foundations of Hong Kong’s success. 

Eamonn Butler 
Director, Adam Smith Institute, United Kingdom 

At a time of transition and turbulence in the global economy, economic freedom is an especially 
important subject for reflection and debate. The author uses the seminal case of Hong Kong to 
examine what it means to implement the idea and sustain it in practice. In this carefully crafted 
book, students, policymakers, and market participants will learn much of great value, its 
implications extend far beyond East Asia. 

Louis W. Pauly 
Canada Research Chair in Globalization and Governance 

Munk School of Global Affairs, University of Toronto, Canada 



Hong Kong is highly regarded as one of the most successful models of a small open economy. 
The author offers a far-sighted view on economic freedom as the chief element of the success in 
this book where the rationale and empirical data are brilliantly laid out. This well-written case 
study will lead you to the understanding that economic freedom is the most powerful tool in 
exploring the past, present and future of Hong Kong. The author’s in-depth analysis will be of 
great use to nations around the world including Korea, which gives me confidence to recommend 
this book to you without any hesitation. 

Tae-Shin Kwon 
Vice Chairman, Presidential Council on National Competitiveness, South Korea 

Hong Kong is a small open economy that has achieved remarkable economic growth after the 
Second World War. Why has it been so successful? This book uncovers a variety of dynamic 
features that has contributed to its great success. We will see how economic freedom has 
functioned as an infrastructure for Hong Kong’s economic development. 

Shin-ichi Fukuda 
Director, Center for International Research on the Japanese Economy 

University of Tokyo, Japan 

The book provides a far reaching global overview of specific topics that are then tied to the 
economic reality of modern Hong Kong. Detailed and specific, the theory and on-the-ground 
reality collide to provide a comprehensive view of Hong Kong’s economy. Central themes such 
as ’positive non-intervention’ - a unique Hong Kong concept - are found alongside examinations 
of global phenomena such as competition law to see how they have and will work in the special 
and fascinating economy that is Hong Kong. A wealth of data supplement the history to 
complete the picture of the city Milton Friedman called ’the capital of capitalism.’ 

G. Andrew Work 
Co-Founder and Director, The Lion Rock Institute, Hong Kong SAR 
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Kui-Wai Li 

Preface 

Lessons of Hong Kong 

Content 

Chapter One 
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Economic Freedom Advocates: Smith, Hayek and Friedman 

Economic Freedom: Its Entirety 

The Measurement of Economic Freedom 

Evidence from Empirical Studies 

The Freest Economy: System, Policy and Ethics 

The Essence of Economic Freedom: Relativity 

Conclusion 

Chapter Two 

2.1 

2.2 

2.3 

2.4 

2.5 

2.6 

2.7 

2.8 

The Hong Kong Brand of Economic Freedom 

Introduction 

Upholding Laissez-faireism 

The Paradigm of Economism 

The Macro-economy 

The Burst of the Bubble 

Economic Formalization 

A Free Civic Economy 

Conclusion 



Chapter Three 

3.1 

3.2 

3.3 

3.4 

3.5 

3.6 

3.7 

GDP: Performance, Volatility and Comparison 

Introduction 

GDP Volatility 

Volatility Clustering and Asymmetry 

Business Cycles 

Growth Volatility of Asian Economies Compared 

Summary Findings and Implications 

Conclusion 

Chapter Four 

4.1 

4.2 

4.3 

4.4 

4.5 

4.6 

4.7 

4.8 

Total Factor Productivity: Performance of Industries and Sectors 

Introduction 

Aggregate Total Factor Productivity 

An Accounting Approach to Measuring Economy-wide Productivity 

Productivity Growth of Industries 

Productivity Growth of Economic Sectors 

Labor Productivity and Unit labor Cost 

The Granger Causality Test 

Conclusion 

Chapter Five 

5.1 

5.2 

5.3 

Small- and Medium-Sized Enterprises: Diversity and Productivity 

Introduction 

Characteristics, Limitations and Challenges 

Government and Institutional Support 



5.4 

5.5 

5.6 

Industrial Dispersion of SMEs 

Total Factor Productivity by Size of Establishments 

Conclusion 

Chapter Six 

6.1 

6.2 

6.3 

6.4 

6.5 

6.6 

6.7 

6.8 

Knowledge-Based, Human Capital and Freedom 

Introduction 

The Knowledge-based Economy 

Hong Kong’s Performance 

Human Capital and Total Factor Productivity 

Intellectual Property Rights 

The Life of Employment 

Freedom as a Built-in Infrastructure 

Conclusion 
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Conclusion 
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The Finance Sector: Rankings, Growth and Challenges 

Introduction 

Economic Competitiveness and Financial Centers 

Economic Growth and Stock Market Development 

Strengthening Stock Market Competitiveness 

The China Factor 

Competition from Shanghai 

New Development Areas: the Renminbi and Islamic Finance 

The Financial Crises of 1997 and 2008 

Conclusion 

Chapter Ten 

10.1 

10.2 

10.3 

10.4 

10.5 

The Linked Exchange Rate, Currency Attacks and Crisis 

Introduction 

The Linked Exchange Rate System 

Three Episodes of Currency Attacks 

Signals of Currency Attack: An Empirical Analysis 

Financial and Monetary Lessons from the 2008 Crisis 

4 



10.6 

10.7 

10.8 

The Mini-bonds Incident in Hong Kong 

Relating to Economic Freedom 

Conclusion 

Chapter Eleven 

11.1 

ll.2 

11.2 

11.4 

11.5 

11.6 

11.7 

11.8 

11.9 

11.10 

11.11 

Positive Non-intervention: Practices and Challenges 

Introduction 

Pubic Finance: Built-in Stabilizer and the Laffer Curve 

Revenue and Expenditure Performances 

Features of Tax Structure 

The Welfare Burden 

Widening the Tax Base 

Crisis versus Non-Crisis Policies 

The Art of Non-intervention 

The Dividing Line: Private Cost versus Social Cost 

A Cri sis-Contained Fi scal Structure 

Conclusion 

Chapter Twelve 

12.1 

12.2 

12.3 

12.4 

12.5 

12.6 

Land, Property and Housing 

Introduction 

Land as a Resource 

Economics of the Property Sector 

Property Market Performance 

Demand and Speculation 

A Three-Dimension Policy 



12.7 Conclusion 

Chapter Thirteen 

13.1 

13.2 

13.3 

13.4 

13.5 

13.6 

13.7 

13.8 

13.9 

Inequality, Poverty and Opportunity 

Introduction 

Inequality 

System-driven versus Santa Claus 

Poverty: Stock versus Flow 

Mobility 

Minimum Wage 

Economic Survival Cost 

Economic Opportunity 

Conclusion 

Chapter 14 

14.1 

14.2 

14.3 

14.4 

14.5 

14.6 

14.7 

14.8 

14.9 

Economic Integration with the Mainland Economy 

Introduction 

Comparison of Advantages 

The Complement - Competitive Model 

Statistical Performance: Mainland, Guangdong and Hong Kong 

Zero-sum or Positive-sum 

The Closer Economic Partnership Agreement 

Pan-Pearl River Delta Region 

The Five-Year Plan 

Exporting Freedom? 



Chapter 15 

15.1 

15.2 

15.3 

15.4 

15.5 

15.6 

15.7 

The Civic Model 

Introduction 

Political Freedom vs Civic Freedom 

The Civic Society 

Civic Deepening 

Politics and 2047 

Absolute vs Relative 

Conclusion 

Chapter 16 

16.1 

16.2 

16.3 

The Economic Freedom Path of Hong Kong 

The Evergreen 

Stability and Prosperity 

Road to Freedom, Not Serfdom 



From: 

Sent: 

To: 

Subject: 

Attach: 

Reid, Dee z<leereid@unc.edu> 

Friday, June 8, 2012 1:52 PM 

SaNe, Eunice N <eunice@email.unc.edu>; Janke~, Kenneth R <krjaJ~ken@email.unc.edu:~ 

FW: Inii~rmafion 

update& 8 - 12.pdf 

Dear Eunice and Kenneth, 

Please see attached, which may also be shared with the News and Observer today. 

Dee 

Ch~pe[L biii] NC 2’,’599-3100 

Twit:t:eE : httr~ : //twittez . com/uncco]]eGe 

YOLITLi )( : ht:t:m : //youtube. col /iseriUNCCo] i eqe 

F~m: Davis, Nancy K 

Sent: Friday, June 08, 2012 12:52 PN 

To: Reid, Dee 

Subject~ FW: 

~ ~hink V~u should g~ ahead and ~hare with the department 

F~ Davis, Nancy K 

Sent~ Friday, June 08, 20~2 ~2:32 PH 

To~ Davis, Nancy K; McFarland, Michael B; Moore, Tanya Topolka 

Subject~ 

Pdf of trustee memo and attachment for your file. 



Thursday, June 7, 2012 

Trustees: 

I write with some updates related to African and Afro-American Studies. 

On Tuesday, we sent a letter informing Professor Julius Nyang’oro that we will take back $12,000 that he 

accepted as payment for a Summer School 2011 course. Professor Nyang’oro had signed a Summer 

School contract that made it clear that the course was to be taught in a lecture format, but he instead 

taught it as an independent study. Students in the class wrote papers and were graded. Nevertheless, 

Professor Nyang’oro did not meet the University’s instructional expectations, and we do not believe that 

he should have been paid. 

Professor Nyang’oro initially stated that he expected no more than five students to enroll in the course. 

When the enrollment reached 18, Summer School Dean Jan Yopp told Professor Nyang’oro that we 

would initiate payment for the course. The letter of agreement that Professor Nyang’oro signed makes it 

clear that classes were to meet every day and that the instructor was expected to spend 15 to 20 hours 

a week teaching, preparing course materials, grading and meeting with students. 

The Summer School 2011 course raises other issues that we are addressing. For example, most of the 
irregularly taught and aberrant classes detailed in the review of courses in the department included 

both student-athletes and students who weren’t athletes. Some classes had no student-athletes at all. 
But for this particular class, 18 students enrolled were football players, and the 19th was a former 

football player. 

We therefore have sought to determine how the Summer School 2011 class was created and how 

students were registered for it. We know that Professor Nyang’oro requested that the course be added 

to Summer Session ii. Staff in the Academic Support Program for Student-Athletes say that the course 

fulfilled students’ academic requirements and that they helped the students register through the 

department. It’s not unusual for academic support staff to suggest appropriate courses to student- 

athletes. While it appears that academic support staff were aware that Professor Nyang’oro didn’t 

intend to teach the class as a standard lecture course, they knew that the students would be required to 

write a 15-page paper. They saw no reason to question the faculty member’s choice of course format. 

As you know, we contacted the SBI for a second time to seek their help in reviewing issues related to 
this Summer School course, and we are cooperating fully. We welcome the SBI’s involvement in bringing 

this to closure. If we learn more during the course of the SBI’s independent investigation, we will take 

further corrective action. 

The Summer School 2011 course was among the reasons that we notified the NCAA of new issues last 

summer. As you know, there was no mention of this in the NCAA report. But it is why we initially created 

an internal working group to review documents and student work, with a focus on student-athletes who 

had taken multiple courses within the department. That work led to Dean Gil’s review of courses in 

African and Afro-American Studies and to the many improvements in policies and procedures we have 

put in place. 

The department now has an entirely new leadership and governance structure, with new policies and 

procedures for independent study courses. This fall, all departments in the College will begin 



implementing new recommendations for independent study courses, including limitations on the 

number of independent study students a faculty member may supervise (no more than two per 

semester). The College also has completed a review of teaching assignments and enrollments for faculty 
in ali departments, and will continue conducting this review annually. (See report on new procedures 

and policies at: http://tinyurLcom/c2tbkv3.) 

Dean Gil’s review of the department covered the period from summer 2007 through summer 201t. 

Some people have questioned why our review did not go back further. The review focused on the last 

five consecutive summers and four academic years because we wanted to obtain the most accurate 

recollections and records available. We also wanted to cover the summers of 2007 and 2009, when the 
first irregularities known to us had occurred. The further back we go, the less reliable and available the 

data become since faculty are required to keep course records for only one year. People’s memories 

also become less clear and less reliable going back in time. Nonetheless, the review yielded significant 

information from faculty, staff and records that, in combination, helped us better understand the nature 

and scope of the problems. 

Arts and Sciences Dean Karen Gil, Athletic Director Bubba Cunningham and I will continue to address any 

issues related to the reviews of our athletic and academic programs to ensure that all of our students 

get an excellent education. 

Sincerely, 

Holden Thorp 

Note: For your information, I’m attaching charts of the "irregularly taught" and "aberrant" courses and 

the breakdowns of students and student-athletes. "irregularly taught" means that an instructor 
provided an assignment and the resultant paper was graded, but the instructor engaged in limited or no 

classroom or instructional contact with students. "Aberrant" means that there is evidence that students 
completed written work, submitted it and received grades, but there’s no evidence that the faculty 

member listed as instructor of record or any other faculty member supervised the course and graded 

the work, although grade rolls were signed and submitted. 



UNC-CH College of Arts and Sciences 
54 Aberrant or irregular Courses in African and Afro-American Studies 

686 288 398 41.98% 58.02% 246 35.86% 23 3.35% 

The above statistics pertain to the courses identified as aberrant or irregular during the comprehensive review of all courses taught in the Department of African and Afro- 
American Studies during the period from Summer Session I, 2007, through Summer Session li, 2011, as discussed in the report titled °Review of courses in the Department 
of African and Afro-American Studies, College of Arts and Sciences" dated May 2, 2012. 

An aberrant course is defined in that report as a course for which there is evidence that students completed written work in these courses, submitted it to the department and 
received grades, but no evidence that the faculty member listed as instructor of record or any other faculty member actually supervised the course and graded the work, 
although grade rolls were signed and submitted. 

An irregular course is defined in that report as a course for which the instructor provided an assignment and evidently graded the resultant paper, but engaged in limited or 
no classroom or other instructional contact with students. 

The statistics that follow are separated into two groups with the first group consisting of the 9 courses identified as aberrant and the second group consisting of the other 45 
courses (and the information is provided for each course). 



UNC-CH College of Arts and Sciences 
9 Aberrant Courses in African and Afro-American Studies 

2006-2007 SS!I 2007 AFAMI02 001 MCMILLAN 12 3 9 25,00% 75.00% 6 50,00% 3 25.00% 

2006-2007 SSII2007 SWAH403 00I MUTIMA 6 0 6 0.00% 100.00% 3 50,00% 0 0.00% 

2007-2008 

2007-2008 

2007-2008 

2007-2008 

SSI2008 

SSI2008 

SStl2008 

SSli2008 

SWAH402 001 STAFF 

SWAH403 001 STAFF 

SWAH403 001 MUTIMA 

SWAH404 001 STAFF 

1 

2 

5 

1 

0 

I 

2 

1 

t 

3 

0 

0.00% t00,00% 0 0.00% i 100.00% 

40.00% 60.00% 0 0.00% 1 20.00% 

loo.oo% 0.00% o 0~0~%1 o o~oo% 

2008-2009 

2008-2009 

2008-2009 

Spring 2009 

SS i[ 2009 

SS II 2009 

AFAM102 003 

AFAM102 001 

SWAH403 001 

MCMILLAN 

STAFF 

MUTIMA 

10 

t5 

7 

3 7 

12 

6 

30.00% 

20.00% 

!4.29% 

70,00% 7 70.00% 0 0.00% 

80.00% 12 80.00% 0 0.00% 
85,71% 4 57.t4% 1 14.29% 



UNC-CH College of Arts and Sciences 
45 Irregular Courses in African and Afro.American Studies 

2006-2007 
2006-2007 
2006-2007 
2006-2007 

SS12007 
SSI2007 
SSI2007 
SS~2007 

AFAM 428 
AFAM 697 
AFR[ 520 
AFRI 52I 

001 NYANG’ORO, J 23 4 
001 NYANG’Ot~0.,.J 17 3 
001 NYANG’ORO, J 4 1 
001 NYANG’ORO, J 4 3 

19 
14 
3 
1 

17.39% 
17.65% 
25.00% 
75.00% 

82,61% 18 78.26% 0 0.00% 
8235% !2 70.59% 0 0.00% 
75.00% ! 25,00% t 25.00% 
25,00% 1 25.00% 0 0.00% 

2006-2007 
2006-2007 
2006-2007 

2006-2007 
2006-2007 
2006-2007 

SS H 2007 
SS I1 2007 
SS tl 2007 
SS 11 2007 
SS I12007 
SS II 2007 
SS !1 2007 

AFAM269 00I 
AFAM 398 001 
AFAM428 001 
AFAM 697 001 
AFRi266 001 

AFR!/AM474 00t 
AFRI520 001 

NYANG’ORO, J 
NYANG’ORO, J 
NYANG’ORO, J 
NYANG’ORO, J 
NYANG’ORO, J 
NYANG’ORO, J 
NYANG’ORO, J 

1 0 
12 5 
41 19 
15 10 
7 5 
3 3 
3 1 

1 
7 

5 
2 
0 
2 

0.00% 
41.67% 
4634% 
66.67% 
71.43% 
100.00% 
33,33% 

!00.00% 0 0,00% 1 100.00% 
58,33% 4 33,33% ! 8.33% 
53.66% 13 31,71% ! Z44% 
33,33% 4 26.67% 1 6,67% 
28.57% I I4.29% 0 0.00% 
0.00% 0 0.00% 0 0.00% 
6&67% t 33.33% 0 0.00% 

ii :~007-2008 I Fall 2007 I AFR1523 Ii 002 1 STAFF 44,44% I 55.56% t 2 t 2222%1 3 I 33,33% I 

2007-2008 

2007-2008 

2007-2008 

2007-2008 

Spring 2008 AFRi 266 
Spring 20081 AFR1 520 

Spring 2008 AFR1521 

Sp,dng 2008 SWAH 403 

00! NYANG’ORO, J 12 3 
001 . NYANG’ORO, J 36 ! 21 
001 NYANG’ORO, J 4 1 

00! STAFF 1 1 

9 

I5 

3 

0 

25,00% 

58.33% 

25.00% 

100.00% 

75.00% 3 25.00% 0 0.00% 

41.67% 10 27,78% 0 0,00% 

75.00% 2 50.00% 1 25,00% 

0.00% 0 0.00% 0 0.00% 

2007-2008 
2007-2008 
2007-2008 
2007=2008 

SSl2008 
SSl2008 
SSl2008 
SSI2008 

AFAM 398 
AFAM 428 
AFRi 266 
AFR1520 

001 STAFF 5 0 
001 ........... ~Y, ANG’OR6’I"j ..... 22 10 
001 NYANG’ORO, J 16 7 
001 NYANG’ORO, J 3 3 

5 0.00% 
12 45A5% 
9 43,75% 
0 100.00% 

100,00% 4 80,00% ! 20.00% 
54,55% 3 I3.64% 1 4,55% 
56.25% 5 3I ,25% 0 0.00% 
0.00% 0 0.00% 0 0.00% 

2007-2008 
2007-2008 
2007-2008 
2007-2008 

SS I12008 
SS 11 2008 
SS ll 2008 
SS 112008 

AFAM 392 
AFAM 428 
AFAM 474 
AFR1266 

001 STAFF 1 ! 
001 NYANG’ORO, J 22 13 
001 STAFF I3 4 
00! STAFF 2 2 

0 
9 
9 
0 

100.00% 0,00% 0 0,00%! 0 0.00% 
59409% 40.91% 4 18.18% 1 4.55% 
30.77% 69.23% 8 61,54% 1 7.69% 
!00,00% 0.00% 0 0.00% 0 0,00% 

2008-2009 
2008-2009 
2008-2009 
2008-2009 
2008-2009 

Fall2008 
Fal!2008 
Fall2008 
Fall2008 

Fall2008 

............ ~,FAM 269 

AFAM 428 
AFAM 697 
AFR1266 

AFR1521 

001 
001 
00I 
002 
001 

STAFF 27 It 

STAFF 23 10 

STAFF 2 1 

NYANG.t0,R,,0, j ................. 23 3 

NYANG’ORO, J 12 6 

!6 
13 

1 
20 
6 

40.74% 
43.48% 
50.00% 
t3,04% 
50,00% 

59.26% 9. 33133%1 0 0.00% 
56.52% 3 1&04% 0 0.00% 
50,00% 0 !0.00% 0 0,00% 
86,96% 1 ! 47,83% 0 0,00% 
50,00% 3 25.00% 0 0,00% 



UNC-CH College of Arts and Sciences 
45 irregular Courses in African and Afro-American Studies 

2008-2009 
2008-2009 
2008-2009 
2008-2009 

’Spdng 2009 
Spring 2009 
Spdng 2009! 

Sp~ng 2009i 

....... A,~AM 428 
AFAM 474 
AFAM 697 
AFRi 520 

001 
002 
001 
001 

NYANG’ORO, J 36 !4 22 
NYANG’ORO, J 3 1 2 

STAFF 28 t 2 ! 6 
NYANG’ORO, J 38 25 13 

3&89% 61.It% 9 25.00% I 2.78% 
33.33% 66.67% 2 66.67% 0 0.00% 
42.86% 57.14% 11 39.29% 0 0.00% 
65.79% 34.2I% 6 15.79% 1 2.63% 

2008-2009 
2008-2009 
2008-2009 
2008-2009 
2008-2009 

SS12009 
SS12009 
SSI2009 
SSI2009 
SS12009 

AFAM 398 
AFAM 428 
AFAM 474 
AFR1266 
AFR1520 

001 
00I 
002 
001 
001 

STAFF 10 2 
NYANG’ORO, J 32 8 
NYANG’ORO, J 7 3 
NYANG’ORO, J 9 1 
NYANG’ORO, J 6 I 

8 
24 
4 
8 
5 

20,00% 80,00% 6 60.00% 0 0,00% 
25.00% 75.00% t6 50.00% 0 0,00% 
42.86% 57.t4% 2 28.57% 0 0.00% 
ti.11% 88.89% 2 22,22% 1 1!,!1% 
16.67% 83.33% 5 83.33% 0 0.00% 

2008-2009 
2008-2009 
2008-2009 
2008-2009 
2008-2009 

SS li 2009 

SS II 2009 
SS tl 2009 

SS II 2009 
SS I1 2009 

AFAM 398 1 00t STAFF 5 2 

AFAM 428 00I NYANG’ORO, J 34 3t 

AFAM 474 001 STAFF I4 6 

AFAM 697 001 STAFF 5 1 

AFR1266 001 STAFF 9 2 

3 
3 
8 
4 
7 

40,00% 60.00% 0 0.00% 0 0.00% 
91.18% 8,82% 1 2.94% 0 0,00% 
42,86% 57,14% 6 42.86% 0 0,00% 
20.00% 80,00% 3 60,’~’0% 0 0.00% 
22.22% 77.78% 5 55.56% 0 0.00% 

12OlO.2Oltl Fall2010 t AFAM428 ! 00i I NYANG’ORO, J I 9 1 9 I 0 11 100.00% 1 0.00% I o I ~,~0°/o t o 1 0,00% I 



From: 

Sent: 

To: 

Subject: 

Attach: 

Reid, Dee z<leereid@unc.edu> 

Friday, June 8, 2012 1:54 PM 

SaNe, Eunice N <eunice@email.unc.edu>; Janke~, Kenneth R <krjaJ~ken@email.unc.edu:~ 

FW: tbllow-up (Public Records Requested 5/21/12 and 6/1/12) 

Public Records Response Dan Kane Jun 8 2012.pdf 

Dear [!unite and Kenneth, 

Another attachment, shared with News and Observer. I sent to Tim McMillan earlier to let him know it would probably be sent to N & 0, 

Dee 

Ch~pe[L biii] NC 2’:599-3100 

Twit:t:eE : httr~ : //twittez . com/uncco]]eGe 

YOLITLi )( : ht:t:m : //youtube. col /iseriUNCCo] i eqe 

F~m: Davis, Nancy K 

Sent: Friday, June 08, 2012 1:~7 PN 

To: Reid, Dee; Wo~hington, Joni B; Gil, Karen N; Ha~lyn, Jonathan; Owen, Bobbi A; Yopp, Jan Johnson; Moon, Karen B 

S~ject: ~: follow-up (Public Records Requested B/21/~2 and 6/~/12) 

F~m: S~bile, Regina 

Sent: Friday, June 08, 20~2 ~:16 PN 

T~: Dan Kane (dkane@newsobserver.com) 

~¢1 Davis, Nancy K; NcFarland, Michael B 

S~ject: follow-up (Public Records Requested B/21/12 and 6/~/12) 

Dear Dan - 

Please see t~e attached pdf, wNch consists of a letter from me and the documents referenced in that letter (in all, 14 pages/just under SO0 

Sincerely, 

Regina 



June 8, 2012 

Dan Kane 
Staff Writer 
The News & Observer 
(919) 829-4861 
dkane@newsobserver.com 

VIA ELECTRONIC MAIL 

Dear Mr. Kane: 

I write as a follow up to my letters dated May 29, 2012, June 1, 2012, and June 7, 2012, in order to provide 
additional public records responsive to your request dated May 21, 2012, as well as, to provide public records 
responsive to your request dated June 1, 2012. 

The information below and enclosed documents are being provided to you in accordance with the North Carolina 
Public Records Act. Specifically, the enclosed documents include public records responsive to: 

¯ your request from May 21, 2012, when you wrote: "1 would like to see any and all documentation, 
written and email, regarding the summer class that Dr. Nyang’oro received $12,000 for and is now the 
subject of a criminal investigation. Examples would be documents and correspondence he may have 
written that laid out the class he was going to teach and approval of it."; and, 
your request from June 1, 2012, when you wrote: "Is there a breakdown as well of athletes vs. non 
athletes in all of these classes? And a subset within the athletes of FB and BB players?" 

Sincerely, 

! 

Regina J. Stabile, J.D. 
Director, Institutional Records and Reporting Compliance 

Enclosure 



From: 
Sent: 
To: 
Subject: 

McMillan, Tim 
Tuesday, June 14, 2011 1:24 PM 
Nyang Oro, Julius E 
RE: Another Summer Course 

No worries. I’m glad to help in any way. 

T 

From: Nyang Oro, Julius E 
Sent: Tuesday, June !4, 2011 12:00 PM 
To: McMillan, Tim 
Subject: RE: Another Summer Course 

No more than 5. I will be Instructor of record and relieve you of responsibility and bother. A big relief for you????? 

From: McMillan, Tim 
Sent: Tuesday, June 14, 20!1 11:51 AM 
To; Nyang Oro, Julius E 
Subject: RE: Another Summer Course 

Sure. How many students will I have? 

T 

From: Nyang Oro, Julius E 
Sent: Tuesday, June 14, 2011 10:52 AM 
To: McMiltan, Tim 
Subject: Another Summer Course 

Sir: 
May I add your AFAM 280 to our Summer iI Course Listing? 
JEN 



From: 

To: 
Subject: 

Nyan# O~o, Julius E 
Mond:ay~ June 20, 20t t t0i10 AM 
Yopp, Jan Johnson 
RE: AFAM 280 in seconc~ session 

OK Jan, I will get on with it, Thanks, 

Yopp~ Jan Johnson 
Monday, June 20, 2011 10:07 AM 

Nyang Oro, Julius E 
Subjed~: RE°, AFAM 280 in second session 

Whoa} That’s terrific, So we need to do a contract letter for you for second session, I am fine with paying your 
capped salary o.f $:[2,000, ~;ince Tim is the summer administrator, we would need a nomination form for you for second 
session ASAP sent to Er~n Moseley. 

Would you cliscuss with him? If he has any questions, he can call me at 962-8266. 

:1 know the students appreciate your willingness ~o take on this course, at. the last minute, One of the positive aspects of 
Summer .School is the abiHb/to do this, If we ca::n get the nomination in toclay~ then your HE person can start the payroil 
act:ion, which would need to be done by mid-week to get your first paycheck. Otherwise you wil} get all the pay in the 
final .check in late July. 

Than~ again, 

Jan Johnson Yopp 
Dean, Summer School 
University of North Carolina at C~apei Niill 
Office: 919,962,8266 
Fax’, 9~9.962,2752 

:Walter Spearman Professor 
Schoo! of Journalism and Mass Communication 
Univers~ of North Carolina at Chapel Hil! 
Office: 9i9,962.4083 
Fax: 919.962;0620 
_iVoP~@em a il,_u nc._edu 

From; Nyang Oro, Julius E 
Sent; Monday, June 20, 20!!~ 9:57 AM 
To: Yopp, Jan Johnson 
Sebje~.*: RE: AFAN 280 in second session 

Dear Jan; 
Good morning:, Here is the moment of truth! I have 18 students inthe class, :[ ~m totally taken by surprise! 
Jufius 

F~om.* Yopp, Jan Johnson 
Sent; Thursdayi June [6, 2011 2:55 PM 



To= Nyang Oro, Julius E 
Subject: RE: AFAM 280 in second session 

Hey, Julius, 

With students able to register through tomorrow, ][ will look at enrollment on Monday, then let’s make a decision about 
some salary for you. I don’t think it’s fair for you to take on a face-to-face course that will require you to be here in 
second session and for you to waive any kind of payment. 

I am willing to discuss with Tim. But let’s touch base on Monday and see how enrollment played out. 

Thanks, 

Jan 

Jan Johnson Yopp 
Dean, Summer School 
University of North Carolina at Chapel Hill 
Office: 919.962.8266 
Fax: 919.962.2752 

Walter Spearman Professor 
School of Journalism and Mass Communication 
University of North Carolina at Chapel Hill 
Office: 919.962.4083 
Fax: 919.962.0620 
jyopp@email.unc.edu 

From: Nyang Oro, Julius E 
Sent: Thursday, June 16, 2011 2:47 PM 
To= Yopp, Jan Johnson 
Subject: RE: AFAM 280 in second session 

Thanks Jan. Have a Good Summer. 

From: Yopp, 3an Johnson 
Sent: Thursday, June 16, 2011 2:46 PM 
To= Nyang Oro, Julius E 
Subject= AFAM 280 in second session 

Hi, Julius, 

Good to chat with you a few minutes ago. 

I just checked and AFAM 280 is open, so students can register for it now. Just FYI as you and others in AFAM contact 
students about the course. 

Best, 

Jan 

Jan Johnson Yopp 
Dean, Summer School 
University of North Carolina at Chapel Hill 
Office: 919.962.8266 
Fax: 919.962.2752 



Walter Spearman Professor 
School of Journalism and Mass Communication 
University of North Carolina aL Chapel Hill 
Office! 919.962.4083 
Fax: 919.962.0620 
.!.vopp@email.unc.edu 



From: 
Sent: 
To: 
Subject: 

McMillan, Tim 
Monday, June 20, 2011 2:24 PM 
Nyang Oro, Julius E 
RE: AFAM 280 in second session 

Hi there -- 

I’ll see what I can do. 

T 

From: Nyang Oro, Julius E 
Sent: Monday, June 20, 2011 1:13 PM 
To: McMillan, Tim 
Subject; FW: AFAR 280 in second session 

Sir: 
As you can see from the bottom communication with .]an Yopp, you need to send a nomination form to Summer School 
pronto. Sorry for the bother. Summer School makes it sound it is urgent. 
JEN 

From: Nyang Oro, Julius E 
Sent: Monday, June 20, 2011 10:10 AN 
To-’ Yopp, 3an Johnson 
Subject: RE; AFAR 280 in second session 

OK Jan. ] will get on with it. Thanks. 

From: Yopp, Jan Johnson 
Sent: Monday, June 20, 2011 10:07 AN 
To: Nyang Oro, Julius E 
Subject: RE: AFAM 280 in second session 

Whoa! That’s terrific. So we need to do a contract letter for you for second session. I am fine with paying your 
capped salary of $12,000. Since Tim is the summer administrator, we would need a nomination form for you for second 
session ASAP sent to Erin Moseley. 

Would you discuss with him? If he has any questions, he can call me at 962-8266. 

I know the students appreciate your willingness to take on this course at the last minute. One of the positive aspects of 
Summer School is the ability to do this. If we can get the nomination in today, then your HR person can start the payroll 
action, which would need to be done by mid-week to get your first paycheck. Otherwise you will get al! the pay in the 
final check in late July. 

Thanks again, 

]an 

Jan Johnson Yopp 
Dean, Summer School 
University of North Carolina at Chapel Hill 
Office: 919.962.8266 
Fax: 919.962.2752 



Walter Spearman Professor 
School of Journalism and Mass Communication 
University of North Carolina at Chapel Hill 
Office: 919.962.4083 
Fax: 919.962.0620 
jy_opp@emaiL unc.edu 

From: Nyang Oro, Julius E 
Sent: Monday, June 20, 2011 9:57 AM 
To: Yopp, Jan Johnson 
Subject-’ RE: AFAM 280 in second session 

Dear Jan: 
Good morning, Here is the moment of truth! I have 18 students in the class. ! am totally taken by surprise! 
Julius 

From: Yopp, Jan Johnson 
Sent~ Thursday, June 16, 2011 2:55 PM 
To: Nyang Oro, Julius E 
Subject: RE: AFAM 280 in second session 

Hey, Julius, 

With students able to register through tomorrow, :f will took at enrollment on Monday, then let’s make a derision about 
some salary for you. I don’t think it’s fair for you to take on a face-to-face course that will require you to be here in 
second session and for you to waive any kind of payment. 

I am willing to discuss with Tim. But let’s touch base on Monday and see how enro!lment played out. 

Thanks, 

Jan 

Jan Johnson Yopp 

Dean, Summer School 
University of North Carolina at Chapel Hill 
Office: 919.962.8266 
Fax: 919.962.2752 

Walter Spearman Professor 
Schoo! of Journalism and Mass Communication 
University of North Carolina at Chapel Hilt 
Office: 919.962.,1083 
Fax: 919.962.0620 
]vopp@email. unc.edu 

From: Nyang Oro, Julius E 
Sent: Thursday, June 16, 2011 2:47 PM 
To; Yopp, Jan Johnson 
Subject: RE: AFAM 280 in second session 

Thanks Jan. Have a Good Summer. 

From: Yopp, Jan Johnson 
Sent: Thursday, June 16, 2011 2:46 PM 



To-’ Nyang Oro, Julius E 
Subject: AFAM 280 in second session 

Hi, Julius, 

Good to chat with you a few minutes ago. 

[ just checked and AFAM 280 is open, so students can register for it now. Just FYI as you and others in AFAM conta~ 
students about the course. 

Best, 

Jan 

Jar~ Johnson Yopp 
Dean, Summer School 
University of North Carolina at Chapel Hilt 
Office: 919.962.8266 
Fax: 919.962.2752 

Walter Spearman Professor 
School of Journalism and Mass Communication 
University of North Carolina at Chapel Hill 
Office: 919,962,4083 
Fax: 919.962,0620 
jyopp@email.unc.edu 



~O~NOT 

PLEASE TYPE FORM 

SUMMEt SC?HOOL 
CB #3340, 134 East l~ffnklin Street, Room 200 

INSTRUCTOR NOMINATION FORM 
t~ine-Month Base Faculty, Teaching Assistants, Graduate Assistants) 

First Session: Second Session: 

DO NOT FAX 
PLEASE TYPE FORM 

Department Number: 
Telephone: e~ ~ d~, 

Date Prepared: t/_: - 

Full Name PID **Rank 

OI 

9-month 
Base 
Salary 

Sul131ner 

Salary 

 !2,0oo 

Credit Hours Course Assignment 
CtSse course number and section) 

* Use Dr. Mrs, Ms, Mr 
**Use the following RANKS only: Tenure track 

01 Professor 
02 Associate Professor 
03 Assistant Professor 
04 Instructor 

Fixed Term 
05 Full-time 

(Any Rank) 

Students 
21 Teaching Assistant (responsible for final grades) 
2 lp Graduate Assistant 
26 Undergraduate Assistant 

Revised: Jan 2006 

38 



UNC 
SUMMER SCHOOL 

June 21,201t 

THE    UNIVERSIT+ 

of NORTH CAROLINA 

at CHAPEL HILL 

134 E £|LANKL|N ST|~.EET 

CAMPUS BOX 3340 

CHAPEL HILL NC 27399-334o 

T 9~9.966.4354 

Dr. Julius Nyang’oro 
African & Afro-American Studies 
CB# 3395 

SummerSchool Assignment: 
Summer School Salary: 

Dear Dr. Nyang’oro: 

,AFAM 280, Section 001 
$12,000 

You have been nominated to teach during Second Sess!on 2011, and this letter is our offer of employment for that assignment. Any 
applicable state and federal taxes and fringe benefit payments will be deducted from the salary shown above. Provided that your 
department/school’s administrative office submits y_our payroll by May 20, two paychecks, each for half of your salary, will be availablefrom that 
office on July 1 and July 22. @asses begin on June 16 with final examinations on July 21 and July 22. Your obligation will begin on June 16 and 
will end when the course has been completed and final grades submitted. 

Please be aware that teaching in the concentrated summer term is somewhat different from a regular semester in both planning and 
delivery. Classes meet every day for longer duration, providing some teaching and learning advantages and some difficulties. Teaching one 
three credit hour course is expected to take 15-20 hours per week (7.5 hours in class, plus preparing course material, grading, and meeting with 
students during office hours, etc.). Teaching two courses is considered a full load. 

Summer School pays for instructional.salaries from the tuition receipts of the enrolled students. Please be aware that courses 
enrolling fewer than 12 students may be cancelled, then no instructor would be needed, and this offer becomes void, Efforts would be 
made to re-assign you to another course if enrollment warranted an extra section. Decisions to cancel a course will be made by the Dean of 
Summer School after consultation between you and your chairperson, dean, or designated Summer School administrator. You will be notified by 
June 9 if your class is to be canceled. Fortunately, due to the careful planning of course offerings, few cancellations are necessary. We 
encourage you to share your course information with your current students and others. 

If this assignment is sa.tisfactory, please indicate your acceptance of this offer of employment by signing and returning this 
letter to Summer School no later than two weeks from the date above. 

Sir 

cc Departmental Manager 

Yopp, Dean 

Date 

Please be sure to make a copy of this letter before returning it to Summer School. Should you forget to copy it,. your departmental manager has 
this letter on file and can provide a copy for your records. 

Contract-2                                                                                             ’ 



UNC-CH College of Arts and Sciences 
54 Aberrant or Irregular Courses in African and Afro.American Studies 

686 288 398 41.98% 58.02% 246 35.86% 23 3.35% 

The above statistics pertain to the courses identified as aberrant or irregular during the comprehensive review of all courses taught in the Department of African and Afro- 
American Studies during the period from Summer Session I, 2007, through Summer Session II, 2011, as discussed in the report titled "Review of courses in the Department 
of African and Afro-American Studies, College of Arts and Sciences" dated May 2, 2012. 

An aberrant course is defined in that report as a course for which there is evidence that students completed written work in these courses, submitted it to the department and 
received grades, but no evidence that the faculty member listed as instructor of record or any other faculty member actually supervised the course and graded the work, 
although grade rolls were signed and submitted. 

An irregular course is defined in that report as a course for which the instructor provided an assignment and evidently graded the resultant paper, but engaged in limited or 
no classroom or other instructional contact with students. 

The statistics that follow are separated into two groups with the first group consisting of the 9 courses identified as aberrant and the second group consisting of the other 45 
courses (and the information is provided for each course). 



UNC-CH College of Arts and Sciences 
9 Aberrant Courses in African and Afro-American Studies 

2006-2007 $$ II 2007 

2006-2007 $$ II 2007 

AFAM102 

SWAH403 

001 

001 

MCMILLAN 12 

MUTIMA 6 

3 

0 

9 

6 

25.00% 

0.00% 

75.00% 

100.00% 

6 

3 

50.00% 

50.00% 

3 

0 

25.00% 

0.00% 

2007-2008 

2007-2008 

2007-2008 

2007-2008 

SS 12008 

SS 12008 

SSII2008 

SSII2008 

SWAH402 

SWAH403 

SWAH403 

SWAH404 

001 

001 

001 

001 

STAFF 

STAFF 

MUTIMA 

STAFF 

1 

2 

5 

1 

0 

1 

2 

1 

1 

1 

3 

0 

0.00% 

50.00% 

40.00% 

100.00% 

100.00% 

50.00% 

60.00% 

0.00% 

0 

0 

0 

0 

0.00% 

0,00% 

0,00% 

0,00% 

1 

1 

1 

0 

100.00% 

50.00% 

20.00% 

0.00% 

2008-2009 

2008-2009 

2008-2009 

Spring 2009 

SS II 2009 

SS II 2009 

AFAM102 

AFAM102 

SWAH403 

003 

001 

001 

MCMILLAN 

STAFF 

MUTIMA 

10 

15 

7 

3 

3 

1 

7 

12 

6 

30.00% 

20.00% 

14.29% 

70.00% 

80.00% 

85.71% 

7 

12 

4 

70.00% 

80.00% 

57.14% 

0 

0 

1 

0,00% 

0,00% 

14.29% 



UNC-CH College of Arts and Sciences 
45 Irregular Courses in African and Afro-American Studies 

2006-2007 
2006-2007 
2006-2007 
2006-2007 

2006-2007 
2006-2007 
2006-2007 
2006-2007 
2006-2007 
2006-2007 
2006-2007 

12007-2008 

2007-2008 

2007-2008 

2007-2008 

2007-2008 

2007-2008 
2007-2008 
2007-2008 
2007-2008 

2007-2008 
2007-2008 
2007-2008 
2007-2008 

2008-2009 
2008-2009 
2008-2009 
2008-2009 
2008-2009 

SS 12007 
SS 12007 
SS 12007 
SS 12007 

AFAM 428 
AFAM 697 
AFRI 520 
AFRI 521 

001 
001 
001 
001 

NYANG’ORO, J 23 
NYANG’ORO, J 17 
NYANG’ORO, J 4 
NYANG’ORO, J 4 

4 
3 
1 
3 

19 
14 
3 
1 

17.39% 
17.65% 
25.00% 
75.00% 

82.61% 18 78.26% 0 0.00% 
82.35% 12 70.59% 0 0.00% 
75.00% 1 25.00% 1 25.00% 
25.00% 1 25.00% 0 0.00% 

SS II 2007 
SS II 2007 
SS II 2007 
SS II 2007 
SS II 2007 
SS II 2007 
SS II 2007 

AFAM 269 
AFAM 398 
AFAM 428 
AFAM 697 
AFRI 266 

AFRI/AM 474 
AFRI 520 

001 
001 
001 
001 
001 
001 
001 

NYANG’ORO, J 
NYANG’ORO, J 
NYANG’ORO, J 
NYANG’ORO, J 
NYANG’ORO, J 
NYANG’ORO, J 
NYANG’ORO, J 

1 0 
12 5 
41 19 
15 10 
7 5 
3 3 
3 1 

1 
7 

22 
5 
2 
0 
2 

0.00% 
41.67% 
46.34% 
66.67% 
71.43% 
100.00% 
33.33% 

100.00% 0 0.00% 1 100.00% 
58.33% 4 33.33% 1 8.33% 
53.66% 13 31.71% 1 2.44% 
33.33% 4 26.67% 1 6.67% 
28.57% 1 14.29% 0 0.00% 
0.00% 0 0.00% 0 0.00% 

66.67% 1 33.33% 0 0.00% 

Fall2007 I AFRI 523 I 002 I STAFF I 9 I 4 I 5 I 44.44%1 55.56%1 2 122.22%1 3 133.33%1 

Spring 2008 AFRI 266 

Spring 2008 AFRI 520 

Spring 2008 AFRI 521 

Spring 2008 SWAH 403 

001 

001 

001 

001 

NYANG’ORO, J 12 3 
NYANG’ORO, J 36 21 
NYANG’ORO, J 4 1 

STAFF 1 1 

9 

15 

3 

0 

25.00% 

58.33% 

25.00% 

100.00% 

75.00% 3 25.00% 0 0.00% 

41.67% 10 27.78% 0 0.00% 

75.00% 2 50.00% 1 25.00% 

0.00% 0 0.00% 0 0.00% 

SS 12008 
SS 12008 
SS 12008 
SS 12008 

AFAM 398 
AFAM 428 
AFRI 266 
AFRI 520 

001 
001 
001 
001 

STAFF 
NYANG’ORO, J 
NYANG’ORO, J 
NYANG’ORO, J 

5 
22 
16 
3 

0 
10 
7 
3 

5 
12 
9 
0 

0.00% 
45.45% 
43.75% 
100.00% 

100.00% 4 80.00% 1 20.00% 
54.55% 3 13.64% 1 4.55% 
56.25% 5 31.25% 0 0.00% 
0.00% 0 0.00% 0 0.00% 

SS II 2008 
SS II 2008 
SS II 2008 
SS II 2008 

AFAM 392 
AFAM 428 
AFAM 474 
AFRI 266 

001 
001 
001 
001 

STAFF 
NYANG’ORO, J 

STAFF 
STAFF 

1 
22 
13 
2 

1 
13 
4 
2 

0 
9 
9 
0 

100.00% 
59.09% 
30.77% 
100.00% 

0.00% 0 0.00% 0 0.00% 
40.91% 4 18.18% 1 4.55% 
69.23% 8 61.54% 1 7.69% 
0.00% 0 0.00% 0 0.00% 

Fa112008 
Fa112008 
Fa112008 
Fa112008 
Fa112008 

AFAM 269 
AFAM 428 
AFAM 697 
AFRI 266 
AFRI 521 

001 
001 
001 
002 
001 

STAFF 
STAFF 
STAFF 

NYANG’ORO, J 
NYANG’ORO, J 

27 
23 
2 

23 
12 

11 
10 

1 
3 
6 

16 
13 

1 
20 
6 

40.74% 
43.48% 
50.00% 
13.04% 
50.00% 

59.26% 9 33.33% 0 0.00% 
56.52% 3 13.04% 0 0.00% 
50.00% 0 0.00% 0 0.00% 
86.96% 11 47.83% 0 0.00% 
50.00% 3 25.00% 0 0.00% 



UNC-CH College of Arts and Sciences 
45 Irregular Courses in African and Afro-American Studies 

2008-2009 
2008-2009 
2008-2009 
2008-2009 

2008-2009 

2008-2009 

2008-2009 

2008-2009 

2008-2009 

2008-2009 
2008-2009 
2008-2009 
2008-2009 
2008-2009 

2010-2011 

2010-2011 

Spring 2009 
Spring 2009 
Spring 2009 
Spring 2009 

AFAM 428 
AFAM 474 
AFAM 697 
AFRI 520 

001 
002 
001 
001 

NYANG’ORO, J 36 14 
NYANG’ORO, J 3 1 

STAFF 28 12 
NYANG’ORO, J 38 25 

22 
2 
16 
13 

38.89% 
33.33% 
42.86% 
65.79% 

61.11% 9 25.00% 1 2.78% 
66.67% 2 66.67% 0 0.00% 
57.14% 11 39.29% 0 0.00% 
34.21% 6 15.79% 1 2.63% 

SS 12009 
SS 12009 
SS 12009 
SS 12009 
SS 12009 

AFAM 398 
AFAM 428 
AFAM 474 
AFRI 266 
AFRI 520 

001 
001 
002 
001 
001 

STAFF 10 
NYANG’ORO, J 32 
NYANG’ORO, J 7 
NYANG’ORO, J 9 
NYANG’ORO, J 6 

2 
8 
3 
1 
1 

8 
24 
4 
8 
5 

20.00% 
25.00% 
42.86% 
11.11% 
16.67% 

80.00% 6 60.00% 0 0.00% 
75.00% 16 50.00% 0 0.00% 
57.14% 2 28.57% 0 0.00% 
88.89% 2 22.22% 1 11.11% 
83.33% 5 83.33% 0 0.00% 

SS II 2009 
SS II 2009 
SS II 2009 
SS II 2009 
SS II 2009 

AFAM 398 
AFAM 428 
AFAM 474 
AFAM 697 
AFRI 266 

001 
001 
001 
001 
001 

STAFF 5 2 
NYANG’ORO, J 34 31 

STAFF 14 6 
STAFF 5 1 
STAFF 9 2 

3 
3 
8 
4 
7 

40.00% 
91.18% 
42.86% 
20.00% 
22.22% 

60.00% 0 0.00% 0 0.00% 
8.82% 1 2.94% 0 0.00% 

57.14% 6 42.86% 0 0.00% 
80.00% 3 60,00% 0 0.00% 
77.78% 5 55.56% 0 0.00% 

Fall2010 I AFAM 428 I 001 

ssl12011I AFAM280 I 001 

I 

I 

NYANG’ORO, J 1 91 

NYANG’ORO, J I 19 

9 

I 

I 

I 

0 

18 

lOO.OO%1 0.00% I o Io.oo%1 o I o.oo%1 

5.26% I 94.74% I 18 194.74%1 0 I o.oo%1 



From: 

Sent: 

To: 

Subject: 

Attach: 

Sable, Eunice N <eunice@emaiLunc.edu~ 

Saturday, June 9, 2012 2:38 AM 

Department listserv ~at~alhm@list~rv.unc.edu> 

[afriafam] Chancellor’s letter to Trustees 

Chm~cellots letter - Tmstees.pdf 

Dear Colleagues, 

See attached letter from the Chancellor highlighting some developments this week pertaining to AFAM 280, 

Best wishes, 
Eunice 

You a~e curreutly subscribed to ali’ia~am as: eunice~!emai].unc.edu. 
To uusubscribe click here: http://lists.unc.edt~/u?id 32361608.e87a91a5832319540e156ada770a798d&u T&I afriafam&o 31634674 

(It may be uecessau to cut aud paste the above URL if the line is broken) 

or send a blank email to leave- 31634674- 32361608.e87a91 a5832319540e 156ada770a798d(~listserv.unc.edu 



Thursday, June 7, 2012 

Trustees: 

I write with some updates related to African and Afro-American Studies. 

On Tuesday, we sent a letter informing Professor Julius Nyang’oro that we will take back $12,000 that he 

accepted as payment for a Summer School 2011 course. Professor Nyang’oro had signed a Summer 

School contract that made it clear that the course was to be taught in a lecture format, but he instead 

taught it as an independent study. Students in the class wrote papers and were graded. Nevertheless, 

Professor Nyang’oro did not meet the University’s instructional expectations, and we do not believe that 

he should have been paid. 

Professor Nyang’oro initially stated that he expected no more than five students to enroll in the course. 

When the enrollment reached 18, Summer School Dean Jan Yopp told Professor Nyang’oro that we 

would initiate payment for the course. The letter of agreement that Professor Nyang’oro signed makes it 

clear that classes were to meet every day and that the instructor was expected to spend 15 to 20 hours 

a week teaching, preparing course materials, grading and meeting with students. 

The Summer School 2011 course raises other issues that we are addressing. For example, most of the 
irregularly taught and aberrant classes detailed in the review of courses in the department included 

both student-athletes and students who weren’t athletes. Some classes had no student-athletes at all. 
But for this particular class, 18 students enrolled were football players, and the 19th was a former 

football player. 

We therefore have sought to determine how the Summer School 2011 class was created and how 

students were registered for it. We know that Professor Nyang’oro requested that the course be added 

to Summer Session ii. Staff in the Academic Support Program for Student-Athletes say that the course 

fulfilled students’ academic requirements and that they helped the students register through the 

department. It’s not unusual for academic support staff to suggest appropriate courses to student- 

athletes. While it appears that academic support staff were aware that Professor Nyang’oro didn’t 

intend to teach the class as a standard lecture course, they knew that the students would be required to 

write a 15-page paper. They saw no reason to question the faculty member’s choice of course format. 

As you know, we contacted the SBI for a second time to seek their help in reviewing issues related to 
this Summer School course, and we are cooperating fully. We welcome the SBI’s involvement in bringing 

this to closure. If we learn more during the course of the SBI’s independent investigation, we will take 

further corrective action. 

The Summer School 2011 course was among the reasons that we notified the NCAA of new issues last 

summer. As you know, there was no mention of this in the NCAA report. But it is why we initially created 

an internal working group to review documents and student work, with a focus on student-athletes who 

had taken multiple courses within the department. That work led to Dean Gil’s review of courses in 

African and Afro-American Studies and to the many improvements in policies and procedures we have 

put in place. 

The department now has an entirely new leadership and governance structure, with new policies and 

procedures for independent study courses. This fall, all departments in the College will begin 



implementing new recommendations for independent study courses, including limitations on the 

number of independent study students a faculty member may supervise (no more than two per 

semester). The College also has completed a review of teaching assignments and enrollments for faculty 
in ali departments, and will continue conducting this review annually. (See report on new procedures 

and policies at: http://tinyurLcom/c2tbkv3.) 

Dean Gil’s review of the department covered the period from summer 2007 through summer 201t. 

Some people have questioned why our review did not go back further. The review focused on the last 

five consecutive summers and four academic years because we wanted to obtain the most accurate 

recollections and records available. We also wanted to cover the summers of 2007 and 2009, when the 
first irregularities known to us had occurred. The further back we go, the less reliable and available the 

data become since faculty are required to keep course records for only one year. People’s memories 

also become less clear and less reliable going back in time. Nonetheless, the review yielded significant 

information from faculty, staff and records that, in combination, helped us better understand the nature 

and scope of the problems. 

Arts and Sciences Dean Karen Gil, Athletic Director Bubba Cunningham and I will continue to address any 

issues related to the reviews of our athletic and academic programs to ensure that all of our students 

get an excellent education. 

Sincerely, 

Holden Thorp 

Note: For your information, I’m attaching charts of the "irregularly taught" and "aberrant" courses and 

the breakdowns of students and student-athletes. "irregularly taught" means that an instructor 
provided an assignment and the resultant paper was graded, but the instructor engaged in limited or no 

classroom or instructional contact with students. "Aberrant" means that there is evidence that students 
completed written work, submitted it and received grades, but there’s no evidence that the faculty 

member listed as instructor of record or any other faculty member supervised the course and graded 

the work, although grade rolls were signed and submitted. 



UNC-CH College of Arts and Sciences 
54 Aberrant or irregular Courses in African and Afro-American Studies 

686 288 398 41.98% 58.02% 246 35.86% 23 3.35% 

The above statistics pertain to the courses identified as aberrant or irregular during the comprehensive review of all courses taught in the Department of African and Afro- 
American Studies during the period from Summer Session I, 2007, through Summer Session li, 2011, as discussed in the report titled °Review of courses in the Department 
of African and Afro-American Studies, College of Arts and Sciences" dated May 2, 2012. 

An aberrant course is defined in that report as a course for which there is evidence that students completed written work in these courses, submitted it to the department and 
received grades, but no evidence that the faculty member listed as instructor of record or any other faculty member actually supervised the course and graded the work, 
although grade rolls were signed and submitted. 

An irregular course is defined in that report as a course for which the instructor provided an assignment and evidently graded the resultant paper, but engaged in limited or 
no classroom or other instructional contact with students. 

The statistics that follow are separated into two groups with the first group consisting of the 9 courses identified as aberrant and the second group consisting of the other 45 
courses (and the information is provided for each course). 



UNC-CH College of Arts and Sciences 
9 Aberrant Courses in African and Afro-American Studies 

2006-2007 SS!I 2007 AFAMI02 001 MCMILLAN 12 3 9 25,00% 75.00% 6 50,00% 3 25.00% 

2006-2007 SSII2007 SWAH403 00I MUTIMA 6 0 6 0.00% 100.00% 3 50,00% 0 0.00% 

2007-2008 

2007-2008 

2007-2008 

2007-2008 

SSI2008 

SSI2008 

SStl2008 

SSli2008 

SWAH402 001 STAFF 

SWAH403 001 STAFF 

SWAH403 001 MUTIMA 

SWAH404 001 STAFF 

1 

2 

5 

1 

0 

I 

2 

1 

t 

3 

0 

0.00% t00,00% 0 0.00% i 100.00% 

40.00% 60.00% 0 0.00% 1 20.00% 

loo.oo% 0.00% o 0~0~%1 o o~oo% 

2008-2009 

2008-2009 

2008-2009 

Spring 2009 

SS i[ 2009 

SS II 2009 

AFAM102 003 

AFAM102 001 

SWAH403 001 

MCMILLAN 

STAFF 

MUTIMA 

10 

t5 

7 

3 7 

12 

6 

30.00% 

20.00% 

!4.29% 

70,00% 7 70.00% 0 0.00% 

80.00% 12 80.00% 0 0.00% 
85,71% 4 57.t4% 1 14.29% 



UNC-CH College of Arts and Sciences 
45 Irregular Courses in African and Afro.American Studies 

2006-2007 
2006-2007 
2006-2007 
2006-2007 

SS12007 
SSI2007 
SSI2007 
SS~2007 

AFAM 428 
AFAM 697 
AFR[ 520 
AFRI 52I 

001 NYANG’ORO, J 23 4 
001 NYANG’Ot~0.,.J 17 3 
001 NYANG’ORO, J 4 1 
001 NYANG’ORO, J 4 3 

19 
14 
3 
1 

17.39% 
17.65% 
25.00% 
75.00% 

82,61% 18 78.26% 0 0.00% 
8235% !2 70.59% 0 0.00% 
75.00% ! 25,00% t 25.00% 
25,00% 1 25.00% 0 0.00% 

2006-2007 
2006-2007 
2006-2007 

2006-2007 
2006-2007 
2006-2007 

SS H 2007 
SS I1 2007 
SS tl 2007 
SS 11 2007 
SS I12007 
SS II 2007 
SS !1 2007 

AFAM269 00I 
AFAM 398 001 
AFAM428 001 
AFAM 697 001 
AFRi266 001 

AFR!/AM474 00t 
AFRI520 001 

NYANG’ORO, J 
NYANG’ORO, J 
NYANG’ORO, J 
NYANG’ORO, J 
NYANG’ORO, J 
NYANG’ORO, J 
NYANG’ORO, J 

1 0 
12 5 
41 19 
15 10 
7 5 
3 3 
3 1 

1 
7 

5 
2 
0 
2 

0.00% 
41.67% 
4634% 
66.67% 
71.43% 
100.00% 
33,33% 

!00.00% 0 0,00% 1 100.00% 
58,33% 4 33,33% ! 8.33% 
53.66% 13 31,71% ! Z44% 
33,33% 4 26.67% 1 6,67% 
28.57% I I4.29% 0 0.00% 
0.00% 0 0.00% 0 0.00% 
6&67% t 33.33% 0 0.00% 

ii :~007-2008 I Fall 2007 I AFR1523 Ii 002 1 STAFF 44,44% I 55.56% t 2 t 2222%1 3 I 33,33% I 

2007-2008 

2007-2008 

2007-2008 

2007-2008 

Spring 2008 AFRi 266 
Spring 20081 AFR1 520 

Spring 2008 AFR1521 

Sp,dng 2008 SWAH 403 

00! NYANG’ORO, J 12 3 
001 . NYANG’ORO, J 36 ! 21 
001 NYANG’ORO, J 4 1 

00! STAFF 1 1 

9 

I5 

3 

0 

25,00% 

58.33% 

25.00% 

100.00% 

75.00% 3 25.00% 0 0.00% 

41.67% 10 27,78% 0 0,00% 

75.00% 2 50.00% 1 25,00% 

0.00% 0 0.00% 0 0.00% 

2007-2008 
2007-2008 
2007-2008 
2007=2008 

SSl2008 
SSl2008 
SSl2008 
SSI2008 

AFAM 398 
AFAM 428 
AFRi 266 
AFR1520 

001 STAFF 5 0 
001 ........... ~Y, ANG’OR6’I"j ..... 22 10 
001 NYANG’ORO, J 16 7 
001 NYANG’ORO, J 3 3 

5 0.00% 
12 45A5% 
9 43,75% 
0 100.00% 

100,00% 4 80,00% ! 20.00% 
54,55% 3 I3.64% 1 4,55% 
56.25% 5 3I ,25% 0 0.00% 
0.00% 0 0.00% 0 0.00% 

2007-2008 
2007-2008 
2007-2008 
2007-2008 

SS I12008 
SS 11 2008 
SS ll 2008 
SS 112008 

AFAM 392 
AFAM 428 
AFAM 474 
AFR1266 

001 STAFF 1 ! 
001 NYANG’ORO, J 22 13 
001 STAFF I3 4 
00! STAFF 2 2 

0 
9 
9 
0 

100.00% 0,00% 0 0,00%! 0 0.00% 
59409% 40.91% 4 18.18% 1 4.55% 
30.77% 69.23% 8 61,54% 1 7.69% 
!00,00% 0.00% 0 0.00% 0 0,00% 

2008-2009 
2008-2009 
2008-2009 
2008-2009 
2008-2009 

Fall2008 
Fal!2008 
Fall2008 
Fall2008 

Fall2008 

............ ~,FAM 269 

AFAM 428 
AFAM 697 
AFR1266 

AFR1521 

001 
001 
00I 
002 
001 

STAFF 27 It 

STAFF 23 10 

STAFF 2 1 

NYANG.t0,R,,0, j ................. 23 3 

NYANG’ORO, J 12 6 

!6 
13 

1 
20 
6 

40.74% 
43.48% 
50.00% 
t3,04% 
50,00% 

59.26% 9. 33133%1 0 0.00% 
56.52% 3 1&04% 0 0.00% 
50,00% 0 !0.00% 0 0,00% 
86,96% 1 ! 47,83% 0 0,00% 
50,00% 3 25.00% 0 0,00% 
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2008-2009 
2008-2009 
2008-2009 
2008-2009 

’Spdng 2009 
Spring 2009 
Spdng 2009! 

Sp~ng 2009i 

....... A,~AM 428 
AFAM 474 
AFAM 697 
AFRi 520 

001 
002 
001 
001 

NYANG’ORO, J 36 !4 22 
NYANG’ORO, J 3 1 2 

STAFF 28 t 2 ! 6 
NYANG’ORO, J 38 25 13 

3&89% 61.It% 9 25.00% I 2.78% 
33.33% 66.67% 2 66.67% 0 0.00% 
42.86% 57.14% 11 39.29% 0 0.00% 
65.79% 34.2I% 6 15.79% 1 2.63% 

2008-2009 
2008-2009 
2008-2009 
2008-2009 
2008-2009 

SS12009 
SS12009 
SSI2009 
SSI2009 
SS12009 

AFAM 398 
AFAM 428 
AFAM 474 
AFR1266 
AFR1520 

001 
00I 
002 
001 
001 

STAFF 10 2 
NYANG’ORO, J 32 8 
NYANG’ORO, J 7 3 
NYANG’ORO, J 9 1 
NYANG’ORO, J 6 I 

8 
24 
4 
8 
5 

20,00% 80,00% 6 60.00% 0 0,00% 
25.00% 75.00% t6 50.00% 0 0,00% 
42.86% 57.t4% 2 28.57% 0 0.00% 
ti.11% 88.89% 2 22,22% 1 1!,!1% 
16.67% 83.33% 5 83.33% 0 0.00% 

2008-2009 
2008-2009 
2008-2009 
2008-2009 
2008-2009 

SS li 2009 

SS II 2009 
SS tl 2009 

SS II 2009 
SS I1 2009 

AFAM 398 1 00t STAFF 5 2 

AFAM 428 00I NYANG’ORO, J 34 3t 

AFAM 474 001 STAFF I4 6 

AFAM 697 001 STAFF 5 1 

AFR1266 001 STAFF 9 2 

3 
3 
8 
4 
7 

40,00% 60.00% 0 0.00% 0 0.00% 
91.18% 8,82% 1 2.94% 0 0,00% 
42,86% 57,14% 6 42.86% 0 0,00% 
20.00% 80,00% 3 60,’~’0% 0 0.00% 
22.22% 77.78% 5 55.56% 0 0.00% 

12OlO.2Oltl Fall2010 t AFAM428 ! 00i I NYANG’ORO, J I 9 1 9 I 0 11 100.00% 1 0.00% I o I ~,~0°/o t o 1 0,00% I 



From: 

Sent: 

To: 

Subje~: 

Attach: 

~gmail.com> 

Sunda? 2:53 PM 

Sable, Eunice N <eunice@email.~mc.edw~ 

Re: ttello 

edited chapters.zip; African Literature as Border Thinldng endnotes.docx 

Hi Dr. Sahle, 

Sony for the delay. I was away from my computer. 

I’m glad to hear you are enjoyiug Durban. I’m still in Nort~ Carolina, wailing on getting my student visa in order, before I can head out on my adventure. I’m in my 
hometowu which can be quite boring, but yesterday I got ~me relief from the monotony, and had l~mch with Protester Nzongola, who is at his reuNou in David~n, 

which is right next to my hometown. It was ti~inating to hear his stories about being at Davidson in the 60s. 

Anyway, let me know if there is a~aything else I can do tbr you. 

Best, 

On Fri, at 6:25 AM, Sahle, Eunice N <eunice~ema~l.unc.edu> wrote: 

Dear 

I am hope this finds you well wherever you are in your travels this summer. 

Durban is great and I am happy that I can focus more my writing and research projects. Talking of writing projects, kindly send me what your consider as your final chapter 
for my edited collection. Further, it would be helpful if you sent me the files in you edited in the spring in a zip file. 

I will be meeting with the Head of UI(ZN press next week and I look forward to having the book published in : 

With best wishes, 
Mwalimu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Janken, Kenneth R <krjanken@email.unc.edu> 

Monday, June 18, 2012 10:45 AM 

ttaxtlyn, Jonathm~ <hartlyn@nnc.edu>; Sable, Eunice N <eunice@email.unc.edu> 

Battle Hall repair reqnest 

Battle Hall 3rd floor repair reqnefft.pdf 

Dear Jonathan, 
Attached is a request for repair work on Battle Hall. Hease let me know how you would like to proceed. 
Sincerely, 
Kenneth 

Kenneth R. Ja~ken 

Proi~ssor of Afro-America~ Studies 

Department of Ati’ican and Al}o-AmericaJ~ Studies 

109 Battle Hall, CB# 3395 
University of North Carolina 

Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 
Click on a link for information about my publications: 

http:/7~wvvw.umass.eduh~m pre ssispr 97/ianken.html 

http:/,’uncpmss.t~nc.eduik~olc~"I’- 8059.html 

http:/i undpress.nd.edt gbook/P00780 

http:/i undpress.nd.edt gbook/P00723 



June 18, 2012 

DEPARTMENT OF AFIMCAN & 

AFIKO-AMEILICAN STUDIES 

Io9 BATTLE HALL 

CAMPUS BOX 3395 

CHAPEL HILL, NC 27599-3395 

T 919,966.5496 

F 919.96:z.2694 

Dr. Jonathan Hartlyn, Senior Associate Dean 
UNC College of Arts & Sciences 

Campus Box 3100 
205 South Building 
Chapel Hill, NC 27599-3100 

Dear Dean Hartlyn: 

I am writing to you to ask for funding for work in Battle Hall. 

As you know, the Department of African and Afro-American Studies recently took over two 
suites of offices on the third floor of Battle Hall from the Research Labs in Archeology. In order 
to make them habitable for department members, they need repair work and painting. This will 
cost in the neighborhood of $2700. Because the Facilities Services department was unable to 
complete the work by the end of the current fiscal year we could not use funds in one of our 
department accounts to pay for the work. 

I am including in this communication Acrobat files that contain the estimates for the requested 
work. 

Kenneth R. Janken 
Professor of Afro-American Studies and 

Acting Chair 

cc: Eunice Sahle 



From: 

To: 

Subject: 

Date: 

Gore, Travis 

3anken, Kenneth R 
FW: WRN 12121178 Estimate for paint job 

Tuesday, 3une 05, 2012 1:24:00 PN 

Hi Ken~eth, 

thought you might want to share this with Eunice. 

Thanks! 

Travis 

From: Harris, Thomas (Design and Construction) [mailto:Thomas.Harris@facilities.unc.edu] 
Sent: Tuesday, June 05, 2012 7:08 AM 
To: Gore, Travis 
Subject: WRN 12121178 



From: Gore, Travis 

To: Janken. Kenneth R 

Subject: FW: estimate 

Date: Tuesday, June 12, 2012 9:07:30 AM 

Here it is[ 

From: Harris, Thomas (Design and Construction) [mailto:Thomas.Harris@facilities.unc.edu] 
Sent: Tuesday, June 12, 2012 7:23 AM 
To: Gore, Travis 
Subject: estimate 



From: 

Sent: 

To: 

Subject: 

Janken, Kenneth R <krjanken@email.unc.edu~ 

Tuesday, June 19, 2012 8:10 AM 

SaNe, Eunice N <eunice@email.nnc.edtr~ 

RE: ttello 

Will do. l ]~ope yot~r inter~ iews go well 

Kenneth R. Janken 

Pro~:ssor of Afto- Amecic~t~ Studies 

Dep~rtmet~ of Afdca~ and Afro- Ame~c~m St~dies 

109 Battle Hall, CB¢~ 3395 

Chapel Hill, NC. 27599-3395 

(9I 9) 962- l s19 ~ voice) 

(9I 9) 966-2694 ([?~x) 

/ 

[!~!p_?£)!rL~press.unc .ed a/~oks/T - 8059.html 
/ ) http;ci~]dpress.nd.edu, book’~ 00780 

h~p://uudpress.nd.eduibool~’P00723 

F~m: SaNe, Eunice N 
Sent: Tuesday, June i9, 1012 5:14 IM 

T~ Janken, ~enneth R 
Subject: Hello 

Dear Kenneth, 

Thanks for the work pertaining to the repairs in Battle Hall. 

Here some requests: 

1) Temporap! lecturers (Fall): Follow-up with Debbie to ensure that matters pertaining to their appointments are wrapped up. She send me a note about their pay rates and I 
asked her to contact Rebecca Williams at the Dean’s office. Rebecca has all documentation pertaining to these appointments and she is the HR contact for the College. 
2) Bereket’s Adjunct Appointment at the Law School. Last week I learned that his appointment lapsed a while back. I informed him of this development. Kindly check with 
Debbie on what needs to be done from the department’s angle. 

Many thanks. Off to Westcliff to conduct door-to-door surveys. 

Eunice 



From," 

Sent: 

To: 

Subje~: 

Attach: 

Rucker, Walter C <~wmcke@email.unc.edu> 

Tuesday, June 19, 2012 9:10 AM 

Janken, Kenneth R <krjanken@emaJl.uuc.edu>; Sahle, Eunice N <eunice@email.unc.edu:~ 

AFAM 258 Syllabus 

AFAM 258 UNC Summer 2012.pdf 

Dear Eunice and Kenneth, 

Please see the attached syllabus for ,/our records. 

Also, as a heads up, since m,/final exam is scheduled for July 27, it will have to be a take-home essay exam. My UK research trip this summer, for which I received 

funds from the University Research Council, the Institute for African American Research, and the department, is slated to begin on July 25. 

Best, 

Walter 

Walter Rucker 

Associate i~roiessor ~ Associate Choir 

~C~Ch~pel trill 
107 g~ttlo H~ll 

Chapel Hill, NC 

Pho.~: 919~-~’2 



AFAM 258 
The Civil Rights Movement 

Summer H 2012 
M-F, !: ! 5-2:45 pm 
301 ~oollen Gym 

Dr. Walter Rucker 

OVERVIEW: 
This course covers, in detail, the origins, contours, activities, ideas, movement centers, personalities, and 
legacies of the Civil Rights and Black Power era in the U.S. from the 1940s through the 1970s. Focal 
points for this course include the ideological battles between W.E.B. Du Bois, Booker T. Washington, 
and Marcus Garvey; Ida B. Wells’ anti-lynching campaign, mass action and protest during the 1950s and 
1960s, and the Black Power movements of the 1960s and 1970s. Special attention will be devoted to the 
roles of the African-American masses, college and high school students, and women, and to the points of 
conflict and cooperation between African-America, the federal government, and the broader U.S. public. 
As often as possible, music, audio recordings, video documentaries, and relevant material culture will be 
utilized in class to provide additional perspectives. 

LEARNING OBJECTIVES: 
Upon completion of AFAM 258, students should be able to: 

Summarize the origins, significant actions, and legacies of the major civil rights and Black Power 
organizations and the movements they inspired. 

¯ Outline and compare the key differences between the civil rights and Black Pourer movements. 
¯ Differentiate and analyze the various strategies employed by organizations, leaders, and 

intellectuals. 
Discuss the forces of opposition to social and political change and the legacies of this opposition 
in the modem South. 
Assess and explain both the successes and failures of the civil rights and Black Pourer 
movements. 

.REQUIRED TEXTS: 
Each student is required to purchase a total of five books: 

¯ Hine, Hine, and iHarrold, Ihe Aj?ican-American Odyssw, Vol. 2 
. Royster, Southern Horrors’ and Other Writings 
¯ Garrow, Montgomery Bus Boycott and the Women Who Started B 
¯ King, Why We Can’t Wait 
. Jeffries, Bloody Lowndes: Civil Rights and Black Power in Alabama’s Black Belt 

In addition, students will be responsible for reading selections posted on the course Sakai site. 

REQUIRED WORK: 
During the summer term, there will be three readings quizzes; two essay exams; and one 3,000-word 
paper. The midterm and final exam will include essays, short answers, and term identification sections. 
Failure to take the midterm or final exam or to complete the 3,000-word paper will result in a failing 



course grade. Details of these assignments will be forthcoming. For all written work, students will be 
expected to write in a clear and organized manner. Also, students will need to demonstrate critical 
thinking and original perspectives in their work. 

The schedule established for lecture topics, reading assignments, and assignment due dates can be 
changed at the instructor’s discretion. However, matters related to the grading of assignments cannot by 
altered. Notice of all changes to the structure of the course will be made by announcelnent in class, via 
email notice, or alterations to the course syllabus posted on the course Sakai site. 

Attendance is mandatory in this course and is critical because exam material will be drawn from lectures 
and there will be a number of impromptu assignments during the term. Hence, attendance will impact the 
final course grade. Students not in their seats within the first five minutes of class will be counted as 
absent. Any student arriving in class after attendance has been taken has the responsibility of notiCing the 
instructor of their presence. In this case, they will be counted as late. Given the accelerated pace of 
summer session courses, all students will be allowed a total of two (2) excused or unexcused absences 
(with three lates counting as one absence) during the term. For each additional absence, students will 
have--without exception--ten (10) points per day deducted from their final course grade. This is a 
significant penalty so please take this policy seriously. 

GRADING: 
Citizenship/Discussion: 20% Final Exam 20% 
Three Readings Quizzes: 15% (5% each) Paper 25% 

Midtenn Exam 20% 

GRADING RUBRIC: 
Exceptional: 

Very Good: 

100-93% = A Satisfacto~: 79-77% = C+ 
92-90% = A- 76-73% = C 
89-87% = B+ 72-70% = C- 
86-83% = B Insufficient: 69-63% = D 
82-80% = B- Failing: 62-0% = F 

STUDENT CONDUCT: 
Students are expected to be familiar with, and to abide by, the guidelines in the UNC-Chapel Hill Honor 

Code (http:iihonor.tmc.edu). In addition students are not allowed to sleep, read newspapers, leave class 
early without permission, use cell phones (to text message, email, or talk), or hold off-topic conversations 

during the session. I am highly intolerant of this sort of behavior. In such cases, the instructor will ask 

students to leave the class and reserves the right to withdraw students from the course for frequent 
disruptions. At the very minimum, your "citizenship" grade will be greatly reduced. See the "Citizenship" 

section below for further details. 

In addition, any form of academic dishonesty or misconduct (e.g., cheating, plagiarism, unauthorized 
copying or collaboration, forging signatures on class rosters, etc.) will be directed to the UNC-Chapel Hill 
Undergraduate Honor Court and the Undergraduate Attorney General. Students found in violation of the 
UNC-Chapel Hill Honor Code may receive a failing course grade and are subject to academic probation, 
suspension, or expulsion from UNC-Chapel Hill. Eve~ student enrolled in this course is expected to fully 
participate in and observe the honor code. Additional information about the UNC-Chapel Hill Honor 
Code can be found at http:iihonor.unc.edu. 
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CITIZENSHIP: 
Citizenship, as a major component of the final course grade, is a set of expectations, behavioral norms, 
and classroom protocols agreed to by all students enrolled in this course. What follows is a non- 
e~austive list of a few of these expectations, norms, and protocols: 

1. Attendance and participation in the class are mandatory. Students not paying attention or falling 
in sleep in class will be called upon by the instructor to respond to questions or comment on a 
matter directly related to the lecture or discussion. 

2. Students may not leave class early without prior permission from the instructor. 
3. Students may not sleep in class or read newspapers, magazines, and other materials not directly 

related to the course material. 
4. Students may not use smartphones, cellphones, handheld gaming devices, tabletsiiPads, 

headphones, laptops, or similar electronic devices--at any time--during the class session unless 
specifically authorized by the instructor. 

5. Students may not engage in activities that disrupt either their classmates or the instructor. 
6. Students are required to use their University email account when inquiring about course materials 

and other items related to the class. Due to federal restrictions (FERPA), the instructor may not 
send details about student grades for assignments or the course to a non-University email account. 

7. Students may not record video or audio of class lectures, discussions, or other in-class activities 
unless specifically authorized by the instructor. 

8. Students arriving after the class roll must inform the instructor of their arrival to avoid being 
marked absent for the day. 

9. Assignments not uploaded or hand delivered to the instructor by posted due dates will not be 
accepted or graded. 

10. The only excused absences accepted for make-up exams and other work include absences for 
authorized University activities, religious observances required by the student’s faith, verified 
serious illness or injury, and the death of an immediate family member. Without exception, all 
absences will require verification from the Dean of Students before the instructor authorizes 
make-up work. 

STUDENTS WITH DISABILITIES 
Students who feel they may need accommodations based on the impact of a 
disability should contact me to discuss their needs. Please contact the Department 
for Disability Services at 919-962-8300 in SASB North Building, Suite 2126 to 
coordinate test or exam accommodations. Visit the internet address of this office at 
http ://di sabilit~serv:ices.un c.edu/for more information. 

SCHEDULE OF LECTURES AND ASSIGNMENTS: 

June 21-22 Introduction & Overview 
Reconstruction & Black Nadir 

readings: Hine, Hine, Harrold, Ch. 14 
video: ~’Birth of a Nation" & ~%thnic Notions" 



June 25-26 White Supremacy, Race Riots, and the Lynching Phenomenon 
Ida B. Wells-Barnett and the Anti-Lynching Campaign 

readings: Southern Horrors’ and Olher Wrilings; Hine, Hine, Harrold, Ch. 14 
video:    ’°Ida B. Wells: A Passion for Justice" & ’°Race: The Power of an Illusion" 
READINGS QUIZ 

June 27-28 Washington, Du Bois, & Garvey: Conflicting Agendas for Black America 
readings: ttine, ttine, ttarrold, Ch. 15-17 
video:    "Marcus Garvey: Look ~br Me in the Whirlwind" 

June 29 t tarlem Renaissance: The Age of Black Cultural Expression and Activism 
readings: ttine, ttine, ttarrold, Ch. 17, 19 
video:    TBD 

July 2-3 Paul Robeson: The Creation and Destruction of an American Icon 
The Great Depression, FDR, and the New Deal: Social Reform and Early Civil Rights 

readings: }line, ttine, ttarrold, Ch. 18, 20 
video:    "Here I Stand" 

July 5 World War II, the Cold War, and Emmett Till: The Origins of the Modern Movement 
readings: Hine, Hine, Harrold, Ch. 20-21 
video:    "Eyes on the Prize" 

July 6 MIDTERM EXAM 

July, 9-10 Brown v. Board, 1954 to the MontgomeLw, AL Bus Boycott, 1955-56 
readings: Montgomery Bus Boycott and the Women Who Slarled It; Hine, Hine, Ha~old, Ch. 21 
video:    °’Eyes on the Prize" 
READINGS QUIZ 

July, 11-12 The Little Rock Nine, 1957 
Student Sit-ins, 1960-61 

readings: Hine, Hine, Harrold, Ch.21 
video:    "Eyes on the Prize" 

July 13 The Albany, GA Movement, 1962 
readings: ttine, ttine, ttarrold, Ch. 21 
video:    "Eyes on the Prize" 

July 16-17 The Birmingham, AL Movement, 1963 to the Selma, AL Movement, 1963-1965 
readings: l~h), l~e Can’t lVait; ttine, ttine, ttarrold, Ch. 21 
video:    "Eyes on the Prize" & "Four Little Gifts" 
READINGS QUIZ 
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July 18-19 

July 20 

July 23-24 

Malcohn X and the Nation of Islam 
The Black Power Movement Begins: Robert F. Williams & the Deacons for Det%nse 

readings: Hine, Hine, Harrold, Ch. 22 
video:    "Malcolm X: Make It Plain" & "Negroes with Guns: Robert F. Williams and the Roots of 

Black Power" 
PAPERS DUE 

The Black Power Movement Matures: SNCC and the Radicalization of Black Students 
readings: Blood¢, Lowndes; ttine, ttine, ttarrold, Ch. 22 
video: "Eyes on the Prize" 

The Black Power Movement Evolves: The Black Panther Party *br Self-Defense 
Death of the Movement(s): The King Assassination and the FBI’s COINTELPRO 
readings: }line, ttine, ttarrold, Ch. 22-23 
video: "Eyes on the Prize" & "All Power to the People" 



From: 

Sent: 

To: 

Subject: 

Attach: 

Janken, Kenneth R <krjanken@email.unc.edu> 

Tuesday, June 19, 2012 9:28 AM 

Colou, Sonia <sonia colon@med.unc.edu>; Edwards, Deborah W <dedwards@email.unc.edu> 

SaNe, Eunice N <eunice@email. unc.edu> 

I~NV: Battle Hall rep~fir request 

Battle HaJ13rd floor rep~fir request.pdf 

Dear Sonia a~d Debbie, 

Fm not suro to which one of you I should for~x, atd this email, a? Fm set~di~g [t k~ both ofyott. Would you plea~ have the fimds transRzrred m~d arrange R~r dre work to 

be do~ae? Tmvis has bee~a ~he t~rsou who has cou~t wifl~ Facili{ies Services. 
Sincewly, 

Kenucth 

" Kenneth R.. anken 

l"~ oti:sso~ of Afro-. American Stt~die s 

Dep~utment of AfiJcar~ and Af~o-.Americ~m Studies 

1(~~, :, B~ attle t ~alLCL,~" ~     3395 

(919) 962-1519 (voice) 

(919) 966-2694 
Click o~ a link [;~r mlbrmutiou abo~t my p~blicatious: 

htlp:/iwwwatnmss.edu,’mnpress, spr 97i.ianken.hlml 

htlp:, /uncpress.unc.edu, booka;T-8059.html 

htlp://undpress.nd.ed~;boo~PO0780 
~ 

~ Ha~l~n, 

T~ Yur~o, Laura Ni~ole; ]anken, Kenneth R; SaNe, Eunice N 
~]~ ~: BaSle Hall repai~ 
Deal Eunice and Kenneth, The Coliege w~lt pay Lip to $2~700 to cover the repak and painting described in the a[tached memo[andum. Lau[a Yurco in Dean’s Off:ice 
Bus~ness Operations can assist with fuRds transfe[. Giver the date, th~s will be next fiscal year. 

Best Jonathan 
.Jonathan Hartlyn 
The University of North (:i~rol~ni~ i~t (::h~pe] 
SenR~r Associate Deign fo~ So(:ia~ Sciences and 

Global Programs, Coilege of grts and ScieRces 
Kenneth J. Reckford Professor of Pol~ticai Sdence 
205 South Building, CB 3100 
Chapel H~H NC 27599,-3100 USA 

Ema~l: hartlyn@unc.edu 
Off:ice: 919 962-1165 Fax: 9~9 962-2408 

~: ]anken, Kenneth R 
SeBt: Monday, June 18, 2012 10:45 AN 
T~: Ha~lyn, Jonathan; SaNe, Eunice N 
Subject: BaSle Hall repair request 
Dear Jouathau, 
Attached is a request tbr repair work ou Battle Hall. Please let me know how you would like R~ proceed. 

Sincemly, 

Kenueth 

Kenneth R. Jm~keu 

Professor of Afro-American Studies 

Department ofAfidcan aud Afro-American Studies 

109 Battle Hall, CB# 3395 

Universi~ of North Carolina 
Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (lax) 
Click ou a link tbr iufonnation about my publications: 

~ttp;~’/’ www.urnass.edu/’umpre ss, spr 97,!jm~ken.html 

~t_P_;_,:Lt_~_~__a_p_E~_s:__s_:~:~__a__:~__a__~:’_b~__o___k_!k)_%I% 
)1 



June 18, 2012 

DEPARTMENT OF AFIMCAN & 

AFIKO-AMEILICAN STUDIES 

Io9 BATTLE HALL 

CAMPUS BOX 3395 

CHAPEL HILL, NC 27599-3395 

T 919,966.5496 

F 919.96:z.2694 

Dr. Jonathan Hartlyn, Senior Associate Dean 
UNC College of Arts & Sciences 

Campus Box 3100 
205 South Building 
Chapel Hill, NC 27599-3100 

Dear Dean Hartlyn: 

I am writing to you to ask for funding for work in Battle Hall. 

As you know, the Department of African and Afro-American Studies recently took over two 
suites of offices on the third floor of Battle Hall from the Research Labs in Archeology. In order 
to make them habitable for department members, they need repair work and painting. This will 
cost in the neighborhood of $2700. Because the Facilities Services department was unable to 
complete the work by the end of the current fiscal year we could not use funds in one of our 
department accounts to pay for the work. 

I am including in this communication Acrobat files that contain the estimates for the requested 
work. 

Kenneth R. Janken 
Professor of Afro-American Studies and 

Acting Chair 

cc: Eunice Sahle 



From: 

To: 

Subject: 

Date: 

Gore, Travis 
3anken, Kenneth R 
FW: WRN 12121178 Estimate for paint job 

Tuesday, 3une 05, 2012 1:24:00 PN 

Hi Ken~eth, 

thought you might want to share this with Eunice. 

Thanks! 

Travis 

From: Harris, Thomas (Design and Construction) [mailto:Thomas.Harris@facilities.unc.edu] 
Sent: Tuesday, June 05, 2012 7:08 AM 
To: Gore, Travis 
Subject: WRN 12121178 



From: Gore, Travis 

To: Janken. Kenneth R 

Subject: FW: estimate 

Date: Tuesday, June 12, 2012 9:07:30 AM 

Here it is[ 

From: Harris, Thomas (Design and Construction) [mailto:Thomas.Harris@facilities.unc.edu] 
Sent: Tuesday, June 12, 2012 7:23 AM 
To: Gore, Travis 
Subject: estimate 



300B South Eliiott Rd 
Chapel Hill, NC 27514 
P:919-929-4203 F:919-929-7647 
www.triangleofficeeq uipment.com 

Prepared For: 

]acki~ Wold 

UNC Department of Afro-American Studies 

109 Battle Hall 

F: P: 962-2788 

Prepared By: 

Rep: 

Rep Phone: 

4/26/2052 

Trey ]ones 

Trey ]ones 

291-1998 

Item Qty. Product 

l 2 DAU SL-1450-OH42A Dauphin Synchro If - Tall Back Task Chair - Black 

Installation Installation 

The attached quotation is good for 60 days, Any drawing or specification revisions are subject to re-quote at the current 
The above quote, drawing~ and specifications should be reviewed carefully before ordering. All orders are custom and can 
restocking fee is applied. 
Triangle Office’s design and sales team have made every effort to complete accurate plans and specifications. End User al 
before orders are placed.          ~~_ 

. . 
CLIENT SIGNATURE:    ~ DATE:, 

Delivery Contact Person: 

Delivery Address= 

Delivery Phone 

Billing Address: 

Ui$~ P~CH ."..-": 
~-~:~t~--~B4~ ¯ . ... 
SALE 

D£TD £~27,. i2 

TOTAL 

C:\Users\Trey\Documents\CAP\Projects\3ackie Wold - Dauphin.sp4 CUiYO~ 



Triangle Office Equipment 
P.O, Box 2372 

Chapel Hill, NC 27515 

BILL TO 

UNC Dept of Afi~ca~ & Afro American Smdi 

109 Battle Hall, CB# 3395 
Chapel Hill NC 27599 

DATE 

4/22/2012 

Invoice 
INVOICE # 

t8525 

SHIP TO 

Attn: Travis Gore 
Phone 966-5496 
Deliver to Battle Hail Room 109 
170 E. Frartklin Street 

RO. NUMBER TERMS 

Net 30 

REP SHIP 

QUANTITY ITEM CODE 

2 DAU 
DEL 

TJ 4/22/2012 

DESCRIPTION 

SL-1450-OM42A Synchro It Back Task Chair 
Delivery 

TS-6163-TJ-518 
Sales Tax 

COR_KECTED IN-VOICE 

VIA 

PRICE EACH 

854.84 
20.00 

0.00% 

EO.B. 

AMOUNT 

1,709.68T 
20.00T 

0.00 

Total $1,729.68 



From: 

Sent: 

To: 

Subject: 

Reid, Dee z<leereid@unc.edn> 

Wednesday, June 20, 2012 3:09 PM 

ChaJ rs of Depa~menks and C urricula <dptcrchairs@list~rv. unc.e&t> 

Department and Curriculum Managers <DptCrMgrs@listserv.unc.edu>; Nathe, Margarite A qmthe@email.unc.edu>; Smith, Jason D 
<jason smith@unc.edu>; Owen, Bobbi A <owenbob@unc.edu>; May, James W Jr <-~james.may@unc.edu>; Hartly~ Jonathan 
<haxtly~@unc.edu>; Crimmins, Michael T <crimmins@email.unc.edu>; Tammy McHale <tammy mchale@unc.edu>; Andrews, William L 
<wandmws@unc.edu> 

[dptcrchairs] FW: Compelling research stories for national media? 

The enclosed re(tu~-_~sl: frof~t t h~-_~ Office of Research Communications is being sent to ~ll dep~rt:ment: and curric~km~ chairs in the (:o{l~:_~ge, with a copy to 

administrative managers. ~f you have ideas to sharK, p~ease respond directly to Marg~erite Nathe, ~athe@emailamc.ed~, with a cop}’ to your SAD, by June 

From: Jason Smith [mailto:idsmith@email.unc.edu] 
Seat: Wednesday, .lune 20, 20~2 :[2:23 PM 
To: Hartlyn, .lonathan 
Cc: Nathe, Hargarite A 
8ubject: I=wd: compelling research stories? 
Dr. Hartlyn, 

This summer Rob Holliday, UNC’s News Studio Manager, is visiting TV and radio reporters and producers in New York, D.C., and Atlanta to talk about L~N’C research prqiects that may in 
the near future make for compelling nexvs stories. Rob asked my office for help identifying such projects and people. It’s a bit trickT for us to identify- projects that aren’t quite tea@ for 
publication, or those that will soon anno~mce results, etc., so I’m writing to you for help. 

Can you think of any research prqi ects or people that raight -- preferably xvithin the next year or so -- make for compelling stories once the proj ects are complete? If so, could you please send 
a one- or two-sentence ovelwiew of the project and an estimate of when the findings would be ready to putqish’.’ Here’s a sample of the kind of thing we’re looking for: 

Over, dew: Tom Egan, a professor of surgeu at UNC, is using l~xgs from donors in Wake County, NC, to revolutionize standard lung transplant practices and, he hopes, solve the lung- 
shortage crisis. He’s using CT scans and a technique called ex-vivo lung perfusion to show that lungs from people who die suddenly outside of hospitals (car accidents, heart attacks, etc.) 
are suitable for transplant -- and may even be better than the lungs being transplanted now 
Timeline: Late 2012 or early 2013 

If you have an?’ projects to suggest, please send them to Margarite Nathe (CC’ed here) by Thursday, June 28. 

Thanks in advance for your help. Your suggestions could help UNC form better working relationships with national media and better promote Carolina’s research. 

Sincerely, 

Jason 

Jason D. Smith 
Interim Director, Office of Research Communications 
University of North Carolina at Chapel Hill 
919-962-7765 

UNC Research: web I rss 
Endeavors ,nagazine: web I facebook I trotter 



Water Theme Steering Committee Meeting Agenda 

Thursday June 2~.st, 20~.2, Michael Hooker Research Center Rm. 2005 

Updates from Co-Chairs & Staff Assistant 

a. National Geographic Feature by Charles Fishman 

b. Opinion Editorial on Water Theme by Peter Coclanis 

c. UNC Alumni Review Feature Story 

d. Water-Related Summer Reading Book Search for 20~.3 

2. Action Item Follow-Up from 5/3 Meeting 

a. Week of Welcome Activities 

b. Educational Signage in Campus Dorms 

c. Study Abroad Photo Competition 

d. WaterTheme App Proposal 

e. Course Development Collaboration with School of Center for Faculty Excellence and 

School of Public Health 

3. Review of Progress on Major Initiatives 

a. Opening event at start of Fall semester- What do we have so far? 

b. "Legacy" Projects - Who will take the lead on the following? - Cross-Disciplinary 

Course(s), Large-scale research initiative(s), Cultivation of water resilient campus of 

the 21st century 

c. Budget and Funding Update 

d. Public Relations and Marketing Strategies- How can we continue to effectively 

present our message? New ideas? 

4. Other New Business 

a. Feedback and approval on Water Theme proposals 

b. Proctor & Gamble partnership opportunity 

5. Adjourn 



From: 

Sent: 

To: 

Subject: 

Janken, Kenneth R <krjanken@emaiLunc.edu~ 

Friday, June 22, 2012 8:07 AM 

SaNe, Eunice N <eunice@email.nnc.edtr"~ 

RE: Fall and Spring ~hedule 

Kenneth R. Janken 

Pro~:ssor of Afto- Amedc~n S~adies 

Dep~rtmen~ of Afdca~ and Afro- Ame~c~m St~dies 

109 Battle Hall, CB¢~ 3395 
l 5~five~sity ofNorN C.aro~iua 

Chape~ Hill NC. 27599-3395 

(9I 9) 962-1519 ~ voice) 

(9I 9) 966-2694 ([?~x) 
Click ~n a link ibr intbrmati, m a~ut my pt~blicati~ ~ns: 

/ 

/ ) http;ci~]dpress.nd.edu, book’~ 00780 
h~p://undpress.nd.eduibool~’P00723 

F~m: SaNe, Eunice N 
Nent: Frida~, June 12, 20i2 i2:43 AN 
T~ Janken, ~enneth R 
Nu~j~[: Fall and Spring schedule 

Dear Kenneth, 

Forgot to mention that Julius’ courses should be removed from both schedules. Kindly follow up with Travis. 

Best wishes, 
Eunice 



From: 

Sent: 

To: 

Subject: 

Janken, Kenneth R <krjanken@email.unc.edu~ 

Friday, June 22, 2012 8:07 AM 

SaNe, Eunice N <eunice@email.nnc.edtr~ 

RE: Temporary lecturers in the Fall 

I’ll ~bllow up on 9~is today, 

Kenneth R. Janken 

Pro~:ssor of Afto- Amedc~n S~udies 

Dep~rtmen~ of Afdca~ and Afro- Ame~c~m St~dies 

109 Battle Hall, CB¢~ 3395 

l 5~five~sity ofNorN C.aro~iua 

Chape~ Hill NC. 27599-3395 

(9I 9) 962-1519 ~ voice) 

(9I 9) 966-2694 ([?~x) 

Click ~n a link ibr intbrmati, m a~ut my pt~blicati~ ~ns: 
/ 

[!~![Z?£)!r!_~press.unc .ed a/~oks/T - 8059.html 
/ ) http;ci~]dpress.nd.edu, book’~ 00780 

h~p://undpress.nd.eduibool~’P00723 

F~m: SaNe, Eunice N 

Nent: Frida~, June 12, 20i2 i2:37 AN 

T~ Janken, ~enneth R 
Su~je~t~ ~: Temporarg lecturers in the Fall 

Dear Kenneth, 

I hope you are doing well. 

Kindly check with Travis to ensure these lecturers on the course schedule for the Fall. They do not appear to be on the latest update from the registrar’s office. 

Thanks. 
Eunice 

From= Sahle, Eunice N 
Sent= Thursday, May 10, 2022 2:38 PM 

To= Rucker, Walter C 
Co= Wold, Jackie; Janken, Kenneth R 
Subject= Temporary lecturers in the Fall 

Dear Walter, 

The Dean’s office has approved the candidates that I nominated for part-time and fixed-term teaching positions for the fall semester. In addition, the candidates have accepted 
the job offers. 

Here are their details: 

1) Shannon Eaves - She will teach AFAM102. 
2) Zawadi Barskile - She will teach two sections of AFAM101. 

3) Pierce Freelon - He will teach Afri375 

Please add their details to the fall schedule. 

Best wishes, 
Eunice 



From: 

Sent: 

To: 

Cc: 

Subject: 

Attach: 

Rizzardi, Joe <j oe.rizzardi@unc.edu> 

Thursday, June 28, 2012 3:11 PM 

Norwood, Roberta A <rakelly@email.unc.edu>; Derickson, Christopher P 
<cderickson@unc.edu>; Lloyd, Gary R <gary_lloyd@unc.edu>; Decosta, Senora R 
<senora@unc.edu>; Roberts-Coleman, Joan <joanrc@email.unc.edu>; Benjamin, Jan 
<jan.benjamin@unc.edu>; Owen, Bobbi A <owenbob@unc.edu>; Lindemann, Erika 
<ulinde@email.unc.edu>; Siedentop, Nicholas J <nick_siedentop@unc.edu>; Haven, 
Ben <bhaven@email.unc. edu>; Kriger, Noah Matthew <kriger@email.unc. edu>; Tyus, 
Amanda G. <amanda.tyus@unc.edu>; Baucom, Deahn H <DeAhn@unc.edu>; 
Norwood, Gwen J <gwen_norwood@unc.edu>; Davis, Angie <Angie_Davis@unc.edu>; 
Siradas, Erik <erik_siradas@unc.edu>; Asbury, Phillip Keith <phil_asbury@unc.edu>; 
Williford, Lynn E <lynn_williford@unc.edu>; Yang, Faxian <faxian@email.unc.edu>; 
Lanier, David C <david_lanier@unc.edu>; Jacobsen, Jenny <jjacobse@email.unc.edu>; 
Pass, David L <pass@unc.edu>; Sahle, Eunice N <eunice@email.unc.edu>; Janken, 
Kenneth R <krj anken@email.unc.edu> 

Katsaounis, Stephen <katsaoun@email.unc.edu>; Tanner, Beth 
<btanner@email.unc.edu>; Shi, Fang <fshi@email.unc.edu>; Coleman, Gina 
<ginacoleman@unc.edu>; Townley-Tilson, Karla A <mcclurek@email.unc.edu>; 
Covalt, Carolyn S <covalt@email.unc.edu> 

New Subject Code - African and Afro-American Studies 

New Subject Code - African and Afro-American Studies.docx 

All, 

Please see the attached memo regarding the new subject code for the Department of African and Afro-American 

Studies, effective for Fall 2013. Let me know if you have any questions. 

Best, 

Joe 

Joe Rizzardi 

Curriculum Specialist 

Office of the University Registrar 

University of North Carolina at Chapel Hill 

Suite 3100, SASB North, Campus Box 2100 

450 Ridge Road 

Chapel Hill, NC 27599-2100 

Tel: (919) 962-9838 

Fax - (919) 843-8709 

http://registrar.u nc.edu 



THE UNIVERSITY 

of NORTH CAROLINA 

at CHAPEL HILL 

MEMORANDUM 

OFFICE OF THE 

UNIVERSITY REGISTRAR 

SASB NORTH 

450 RIDGE ROAD, SUITE 3IOO 

CAMPUS BOX zIoo 

CHAPEL HILL, NC 27599-2100 

http://regweb.unc.edu 

T 919.962.3954 

F 919.962.6661 

TO: Senior Advisory Team- Office of the University Registrar 
Senora DeCosta, Joan Roberts-Coleman, Jan Benjamin - OUR 
Bobbi Owen, Erika Lindemann, Nick Siedentop, Ben Haven - 
Undergraduate Curriculum 
Noah Kriger, Amanda Tyus - OISSS 
Deahn Baucom, Gwen Norwood, Angie Davis, Erik Siradis - Student 
Accounts 
Phil Asbury - Scholarships and Student Aid 
Lynn Williford, Faxian Yang, David Lanier - Institutional Research 
Jenny Jacobsen, David Pass - ConnectCarolina Records 
Eunice Sahle, Kenneth Janken - Department of African and Afro-American 
Studies 

FROM: 

DATE: 

SUBJECT: 

Joe Rizzardi, Office of the University Registrar 

June 28, 2012 

New Subject Code for Department of African and Afro-American 
Studies 

The Department of African and Afro-American Studies has proposed the creation of a new 
subject code so that it can offer courses that combine the study of African, African-American, 
and African Diaspora cultures. This proposal was approved by the Administrative Boards of 
the College of Arts and Science, effective for the Fall 2013 semester. The OUR will update 
the appropriate tables in ConnectCarolina as outlined below. 

Coding structure in ConnectCarolina: 

Subject/Short Description/Formal Effective Date ORG Dept # 
Description Description 
AAAD Afri, Afri-Amer, 08/20/2013 AFAM 3287 

Diaspora Studies 

The following implementation steps should be completed: 

1. Joe Rizzardi. Update the academic subject table in ConnectCarolina. (Completed) 

2. Jenny Jacobsen and Joe Rizzardi. Update the Course Request Approval System 
support tables. 

3. Department of African and Afro-American Studies. You may begin to submit the 
requested changes in the Course Request Approval System. Course offerings 
will need to be built from scratch effective Fall 2013 through Summer 2014. 

cc: Degree Audit Team, IT Reporting Team, Karla Townley-Tilson, Carolyn Covalt 



Sent: 

To: 

Subject: 

Caldwell, Kia L ~:klcaldwe@emaJl.uuc.edu> 

Saturday, June 30, 2012 6:18 PM 

Shields, Tanya L <tshields@unc.edu>; Alexander Crater, Reuee Jacqueline <reuee.alexander.crafl@unc.edu>; Regester, Charlene B 

<regester@email.uuc.edu>; agbie-davies@unc.edu; Tyson, Karolyn D <kdtyson@email.unc.edu-~; Berger, Michele T 

<mtberge@email.unc.edu>; Slocum, Kaxla <kslocum@unc.edu>; SaNe, Eunice N <eunice@email.unc.edu-~; Hogm~, Vijaya K 

<vhogma@emaJl.unc.edu:, 

I:W: INFORI~ff~_TIONAL: Regifftration Open for 2012 Faculty Diversity Workshop 

FYI - I hope evelyone is enjoying the stammer 

Kia Lilly Caldwell, Ph.D 

Associate Professor 

Afro-American Studies 

UNC-Chapel Hill 

CB ¢¢3395, 208 Battle ttall 

Chapel tIiH, NC 27599 

Phone: 919-%2-8225 

Fax: 919-%2-2694 

klcaldwe@email.unc.edu 

http://afrialhm unc edu/ 

From: nobody@notit~y.unc.edu [nobody@noti(y.unc edu] on behalf of no reply@unc.edu [no reply@unc.edu] 
Sent: Friday June 29 2012 8:15 PM 

To: Caldwell, Kia L 
Subj ect: INFOR~MATIONAL: Registration Open for 2012 Faculty Diversity Workshop 

Registration is now open for the 2012 Faculty Diversi~ Workshop. 
Faculty members are invited to attend an interactive workshop this 
coming August on race and its impact on the classroom dynamic. 

The day will begin with a panel ruoderated by Dr. Jan Boxil. Panel 
members include Dr. Reginald Hildebrand, Dr. Paul Cuadros, Dr. Fatimah 
Jackson, Dr. Deborah Stroman, and Dr. Xue Rong. Morning breakout 
sessions, a networking lunch, and aRernoon breakout sessions will 
follow the opening panel. 

Please go to http :/itinyurl.corr~bnbayTn in you internet browser for 
date, times and more details. 

The Annual Faculty Workshop on Diversity is sponsored by the Office of 
the Provost, Diversity and _’vlulticulmral Afl:airs, The Center for Faculty 
Excellence, The EEOiADA Office, and the Center for Dramatic Alts. 

The ~vorkshop is open to both L~’C and local college and university 
faculty. 
Space, however, is limited so please register early. 

This email is sponsored by: Diversity and Multicultural Afthirs 

"INFORNL/kTIONAL:" email ;vill only be sent to those who have indicated 
that they do want to receive mass email. To set your informational mass 
email preference, sign into MyUNC at http://mv.unc.edu, and select 

"Update Personal Information". 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Edwards, Deborah W <dedwards@email.unc.edu> 

Monday, July 2, 2012 2:40 PM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

Wilkiuson, Teresa T <tsmith7@emaJ 1. unc .edu> 

Performance Ev~Jualiou for Travis Gore 

pmca[1].doc; Mid YearReview- TravisGore- Jan2012.doc 

Professor Sahle, 

A performance evaluation must be completed for Travis as soon as possible. The overall rating needs to be sent to Teresa Wilkinson (_t__s___m__!__t__h___7____@___e___m____a_!J_:__u___n__c__.__e___d___u_.), and 

she will submit it to the Office of Human Resources. Attached please find the performance rating form and a copy of his mid-year review. 

Thank you, 

Debbie 



The University of North Carolina at Chapel Hill 

Office of Human Resources 

SPA PERFORMANCE MANAGEMENT AND COMPETENCY ASSESSMENT FORM 

Depa~ment Namei 

ReView periodi 

COmpletiOn Datei 

Principal Functions should briefly describe related duties in a manner that is 
Specific, Measurable, Attainable, Relevant, and Time-bound (SMART) and reflects 
performance at the "Good" level of performance. 

Principal Function weights represent the relative value placed upon the Principal 
Function as a percentage of the Overall Performance Rating. The sum of the 
weights assigned to the Principal Functions is 100%. 

3. The North Carolina Employee Performance Rating Scale is defined as follows: 

Outstanding Performance (O) - Performance is far above the defined job 
expectations= The employee consistently does outstandin,q work, regularly going far 
beyond what is expected of employees in this job. Performance that exceeds 
expectations is due to the effort and skills of the employee. Any performance not 
consistently exceeding expectations is minor or due to events not under the control 
of the employee. 

Very Good Performance (VG) - Performance meets the defined job expectations 
and in many instances, exceeds job expectations. The employee generally is doing 
a very .qood job. Performance that exceeds expectations is due to the effort and 
skills of the employee. 

Good Performance (G) - Performance meets the defined job expectations. The 
employee generally performs according to the expectations doing a good job. The 
employee is doing the job at the level expected for employees in this position. The 
good performance is due to the employee’s own effort and skills. 

Below Good Performance (BG) - Performance may meet some of the job 
expectations but does not fully meet the remainder. The employee generally is 
doing the job at a minimal level, and improvement is needed to fully meet the 
expectations. Performance is less than a good job. Lapses in performance are due 
to the employee’s lack of effort or skills. 

Unsatisfactory Performance (U) - Performance generally fails to meet the defined 
expectations or requires frequent, close supervision and/or the redoing of work. The 
employee is not doing the job at the level expected for employees in this position= 
Unsuccessful job performance is due to the employee’s own lack of effort or skills. 

4. The Career Banding Competency Assessment Scale is defined as follows: 

Developing - Required position competency is not yet fully applied by the employee 
at the level defined by the manager as necessary to meet stated business needs= 
The employee may be lacking in some elements of the required position 
competency. 

Applied - Required position competency is often demonstrated by the employee at 
the level defined by the manager as necessary to meet stated business needs. 

Broadly Demonstrated - Required position competency is consistently 
demonstrated by the employee at, and occasionally above, the level defined by the 
manager as necessary to meet or exceed stated business needs. 

(04-19-2010) Equal Opportunity Employer Page { PAGE } of { NUMPAGES } 



The University of North Carolina at Chapel Hill 
Office of Human Resources 

SPA PERFORMANCE MANAGEMENT AND COMPETENCY ASSESSMENT FORM 

PART A - WORK PLAN - Employees should receive a Work Plan: within 30 calendar days of the beginning of the annual performance management 
cycle or entry date into position or reclassification; or, whenever there are significant changes in principal functions for the performance cycle. 

PART B - PERFORMANCE APPRAISAL - Employees should receive a Performance Appraisal: prior to the end of the annual performance management 
cycle; when transferring to another position; or, at any other time performance feedback is appropriate. 

Principal Functionsi EaCh piin~ipa iunct on inc udes Performance Results Performance Rating 

Wt¯ A # ~ igO e d dut ieswit h p e rfo~m a n~ e ~t a ~ d a ~w~itt e art h e G # £ d ii In p a rt i £ £1a~i a d d~e ~ i ~ sta n£ e 
# oz p~OrmanCe level; when employee pe~O~ma~e 

/o Sources~o~measu~ingpe#~man~e e~eededo~didnetmeet U BG G VG 0 

= . (Optioba~)Weight #~ EBn#tiOO ~elati#e t# #~he~ Eu~cti#n~, p e~#~man£e #ta#dard# = =, = = 

(04-19-2010) Equal Opportunity Employer Page { PAGE } of { NUMPAGES } 



The University of North Carolina at Chapel Hill 
Office of Human Resources 

SPA PERFORMANCE MANAGEMENT AND COMPETENCY ASSESSMENT FORM 

This section must be completed and should include general comments on employee work performance or address specific work issues not included 
above. Also include any activities designed to improve the employee’s performance. 

For all principal functions receiving a rating of Below Good or Unsatisfactory, this section must be completed to include a detailed action plan 
designed to correct employee performance in these areas. 

(04-19-2010) Equal Opportunity Employer Page { PAGE } of { NUMPAGES } 



The University of North Carolina at Chapel Hill 
Office of Human Resources 

SPA PERFORMANCE MANAGEMENT AND COMPETENCY ASSESSMENT FORM 

Employees must receive a competency assessment: 90 calendar days after starting in the position or after a reclassification; prior to the end of the 
annual performance management cycle; or, at any other time an assessment is appropriate. 

I 

C ~ n t d b u ~ i ~ g ~ 30u m e y 

Date 6f ~hi~ A~ssm~nt: P0siti0n O0mp~enCy Ee~eli 

{EO~ de~ailed deS~dptiOns O~ the ~Ompetency StandaNS; please see 
~ I the O ~fi ~ e~ f H~ma5 R ~s~u rc ~s web s i~ e I (6pii~ n ~)1 I IBro a d l 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

(04-19-2010) Equal Opportunity Employer Page { PAGE } of { NUMPAGES } 



The University of North Carolina at Chapel Hill 
Office of Human Resources 

SPA PERFORMANCE MANAGEMENT AND COMPETENCY ASSESSMENT FORM 

Supervisors must address the specific competencies identified in Section VII and justify the employee’s overall competency rating. 
Comments may also include any activities designed to develop the employee’s knowledge, skills, and abilities. 

{ FORMCHECKBOX } I agree with the contents of this form. 

{ FORMCHECKBOX } I do not agree with the contents of this form. 

Employee Comments (optional)" 

(04-19-2010) Equal Opportunity Employer Page { PAGE } of { NUMPAGES } 



The University of North Carolina at Chapel Hill 
Office of Human Resources 

SPA PERFORMANCE MANAGEMENT AND COMPETENCY ASSESSMENT FORM 

Signatures are required from the employee, the employee’s supervisor, and the employee’s second-level supervisor. The employee’s signature indicates only that 
the work planning conference or assessment session was held with the employee. The signature of the employee does not imply agreement with the statements 
or ratings contained in the work plan and/or assessment. 

Employee’s Signature Supervisor’s Signature Second-Level Supervisor’s Signature 

Date Date Date 

1. Performance Management: Employees may appeal their Annual Performance Appraisal as allowed through the Performance Management Appeals 
Process within 30 calendar days of receiving an Annual Performance Appraisal. 

2. Competency Assessment: Employees may appeal their Competency Assessment as allowed through the Career Banding Dispute Resolution Process 
within 30 calendar days of receiving their Employee Competency Assessment. 

Policies and forms can be found on the Office of Human Resources web site at http://hr.unc.edu. 

(04-19-2010) Equal Opportunity Employer Page { PAGE } of { NUMPAGES } 



FFom: 

Sent: 

To: 

Subject: 

Attach: 

Benomlz, Juditl~ <benowilz@email.unc .edu> 

Monday, July 9, 2012 1:43 PM 

SaNe, Eunice N <eunice@email.~mc.edtr~ 

Rucker, Walter C <wrucke@email.unc.edu> 

Request for Spring 2013 CCO Courses and Instructors 

Dept Tally by seln tlm~ Sumlner 2012.xlsx; Blank Table for Spring 2013.doc 

July 9, 2012 
To: Deans/Department Chairs, Associate Chairs 

Schools/Departments offering CCO with the Friday Center 
From: Judith Benowitz, Program Development Specialist 

The VVilliam and Ida Friday Center for Continuing Education 
Re: Request for Spring 2013 CCO courses and Instructors 
We are beginning to plan the CCO courses that you and the other department chairs or their delegates would like to offer in the spring of 2013. 
The attached spreadsheet is a summary of what was offered, who taught the courses, and what the enrollments were from 2006 through the fall 2012 
semester. We would appreciate your input on what courses to offer in the spring along with the instructors who will teach them based on what you are 
offering in the classroom, the availability of instructors, and the needs of students. If a course has tended to enroll ten or fewer students when 
offered, please consider offering it just one or two times per year. 
Remember that all of the instructors will need to have an appointment in your department or school even though The Friday Center will be paying them for 
doing the instruction. Make sure that none of your appointed instructors has been awarded fellowships for the spring; they cannot teach a CCO 
course if they have accepted the fellowship. 
Please make sure that the instructors whom you appoint can manage the extra work of teaching an online course in addition to teaching on 
campus and working on their dissertations or other terminal degrees or commitments. Their ongoing presence is critical to the effectiveness 
of an online course. We’ve had some instructors who have disappeared for long periods from their CCO courses and when the students 
complained, the instructor responded by saying they were working on their dissertations or looking for a job. That’s just not acceptable. 

You may add your courses and instructors and their email addresses to the list using the blank table attached and return it to me by August 1st 
or soon thereafter. I would also be glad to talk with you or your departmental representative about these plans over the phone (962-6302), in your office, or 
by email (benowitz~email.unc.edu)-whatever works best for you. 
Any new instructors who have not previously been approved through regular channels will need to have the appropriate paperwork filed (AP-2, AP-2A, and 
CV) along with the CE Form, required by the Office of the Provost and College of Arts and Sciences. Our payroll representative will send the CE form to the 
department manager for your signature. 
If any changes in the courses offered or instructors teaching them occur, I will notify you. Changes could result from low registrations (causing a course to 
be cancelled), a textbook going out of print (causing a course to be cancelled or temporarily discontinued), personal circumstances of the instructor, and so 
on. I assure you that no instructors will be assigned to teach courses without your prior review and approval through official University channels. Similarly, if 
you have to make any changes to courses or instructors after you’ve sent me the table, please alert me just as soon as you possibly can. 
As always, thank you very much for your ongoing support and timely processing of this request. 
Judith 
Attachments (2) 



Department of 
African and Afro-American Studies 

List of CCO Courses to be offered via the Friday Center 
Spring 2013 

Carolina Courses Online (CCO) 
CCO courses operate on the regular semester schedule, are totally online (asynchronous), and are 
offered during fall and spring semesters and over one summer session that spans both UNC 

summer sessions. 

Course Course Name Instructor Name and 
Number Email Address 

Note: If courses tend to enroll ten or fewer students each semester, please consider offering 
them just once a year. 

The potential impact of overload pay should be considered for any instructors who are full- 
time faculty members. Each time an instructor revises and teaches a course, they receive $5900 
(for TAs) or $6150 (for faculty and others with PhDs). If they have recently authored the course, 
they receive an additional $4,000. If these amounts exceed the overload limit for any instructor, 
please contact us so that alternative arrangements can be discussed. 

Please sign below and return to Judith Benowitz at the Friday Center (CB# 1020). By signing 
below, you affirm that these instructors have been or will be appointed to the appropriate rank 
within your department/school and meet the minimum requirements of the Southern Association 
of Colleges and Schools, our accrediting agency, for teaching the course or courses designated. 

Dean, Department Chair, or Associate Chair Date 



From: 

Sent: 

To: 

Cc: 

Subject: 

Attach: 

Reid, Dee <deereid@unc.edu> 
Wednesday, July 11, 2012 8:53 AM 

All Deans, Directors, and Department Heads in the College of Arts & Sciences 
<asddd@listserv.unc.edu> 

Administrative Managers <asmgrs@listserv.unc.edu>; Goodman, Paula 
<pgoodman@email.unc.edu>; Lindemann, Erika <ulinde@email.unc.edu> 

[asddd] FW: Implementing Recommendations of the Independent Study Task Force 
Report 

IndependentStudyReport4-10-2012.final.pdf; Memo to Chairs and DUSes July.docx 

Two attachments are being sent on behalf of Senior Assodate Dean gobbi Owen to all deans, directors and 

department/curriculum chairs in the College of Arts and Sciences with a copy to administrative managers. These 

documents also will be sent separately to directors of undergraduate study. 
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TO: Chairs and Directors of Undergraduate Study 

FROM: Bobbi Owen, Senior Associate Dean for Undergraduate Education 

RE:    Implementing the Recommendations of the Independent Study Task Force Report 

DATE: July 11, 2012 

In April I sent you a report prepared at the request of Dean Karen Gil by the Independent Study Task 

Force and available online at http://www.unc.edu/depts/uc/AB/4-17-12/IndepStudyReport Final.pdf 

and also included here as an attachment. I am writing to encourage you to initiate implementation of 

the report’s recommendations as soon as is feasible. Note that before November 6, when registration 

for spring 2013 courses begins, the recommendations listed below must all be in place. 

The Office of Undergraduate Curricula (Erika Lindemann and Nick Siedentop) has already contacted 

those departments and curricula that must renumber a few courses so that they align with the Standard 

Course Numbering System. We appreciate your excellent cooperation with this project, which will be 

complete by the end of this summer. 

Actions required no later than November 6, 2012: 

¯ Require the use of a learning contract for independent study/research, directed readings, and 

other such courses that stipulates the number of hours per week of work expected from the 

student; the number of required meetings between course instructor and student during the 

term; reading and writing assignments (and due dates for them); assessment information 

specifying how the final grade will be determined; a brief (lO0-word) work plan; and a formal 

approval process for the learning contract. OASIS is working on an electronic version that should 

be available to you in late September. 

¯ Determine a procedure for reviewing and approving these learning contracts prior to 

registration for spring 2013; 

¯ Devise, prior to registration in fall 2012 for spring 2013, a method for creating individual 

sections of a course for each faculty member who supervises traditional independent studies, 

internships, mentored research, and directed readings (as is currently done for some graduate 

courses); for ensuring that students register for these courses no later than the last day of "late 

registration" (the end of the first week of classes); for informing faculty members that they are 

required to meet regularly throughout the term with the student (e.g., one hour per week or 
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two hours every other week); and for restricting to two the number of students each faculty 

member may supervise in such courses (for exceptions to this policy, see p. 7 of the report). 

¯ Remember that offering active (approved) lecture or seminar courses as an independent study 

can only occur rarely in unusual circumstances, via tutorial independent study, and requires 

several levels of approval in order to occur. 

¯ Limit the number of times the same special topics course can be offered to no more than two 

occurrences. Secondary titles must be indicated for all special topics courses when they are 

scheduled in the ConnectCarolina system, and course descriptions and/or a tentative syllabus 

should be made available prior to the registration period, so that students are able to make 

informed choices about selecting these courses. Special topics courses that have been offered 

twice should be submitted through the Course Request Approval System for permanent 

numbers, preferably by October 15, 2012, so that they can be approved in time to be included in 

the 2013-2014 Undergraduate Bulletin. 

¯ Determine which of the two formats for registering students for honors theses best address the 

needs of your honors students (see p. 8 of the report) and take the necessary steps to 

implement the desired format no later than fall 2013. This means that you need to have certain 

decisions made by late fall 2012, when your department identifies what courses will be offered 

in the fall 2013 semester. 

If you have any questions or concerns, please feel welcome to email me (owenbob@unc.edu). 



FFom: 

Sent: 

To: 

Subject: 

Bicldbrd, Donna M <dbicld’ord@unc.edu~ 

Thursday, July 12, 2012 10:31 AM 

Office tbr U ~dergmduate Research <ourintb@listserv.unc.edu-~ 

Oltice for Undergraduate Research 7.12.2012 e- newsletter 

July 12, 2012 

The Office for Undergraduate Research newsletter is published two times per month to share news about undergraduate research at UNC, relevant events, 

accomplishments of our students and faculty, and more. For additional information, please visit our website at _w____w____w___.__u___n___c_:__e___d___u_i___d___e_p___t__s_i___o___u__r_ or email us at 

.o_._u_.r__ .@._ .u_ p_ .c_ :_ .e_ d__u_ ¯ 

Announcements and OUR News 

OUR Blog: 

¯ Interview with Bryant Best 

¯ Interview with Victoria Wilburn 

¯ New Summer Research Spotlight Series 

GRC Blog: 

¯ Students "do research" in Political Science courses 

¯ The Women’s Movement in the Triang!~ 

OUR People: 

Welcome to our two new Liaisons for Undergraduate Research 

OUR staff present at the 2012 Council on Undergraduate Research Corfference 

._C___o_!_[_e_g__e_ of Arts & Sciences faculty, involvement in undergraduate research 

Announcements and OUR News: 

Interview with Bryant Best: 

Hear from this Carolina alum and McNair Scholar about his research on black men in the Greek 

system and his plans for the future. 

Interview with Victoria Wilburn: 

Meet this Carolina Research Scholar and McNair Scholar alum and hear about her research on 

race and the film industry. 

Summer Research Spotlight Series: 

Here’s a heads up about our strategy for spotlighting SURF and HHMI student research 

this summer. Summer 
Research _S_p___o__t_!jK_h__t- on Erica Andrews: 

Nutrition major Erica Andrews discusses the thrills and challenges of her research project 

on pediatric diabetes. 

Students "do research" in Political Science courses: 

Dr. Layna Mosley describes using a GRC in her courses on global trade and workers’ rights. 

The Women’s Movement in the Triaq~!~: 

GRC Liz Lundeen shares her experiences working with students in a course incorporating 

oral history. 

Welcome to our two new Liaisons for Undergraduate Research: 

Faculty, postdoctoral scholars and graduate students in several departments serve as Liaisons for Undergraduate Research. The LURs facilitate student involvement 

in undergraduate research in various ways, offering resources, strategies and advice. Welcome to __D_£:____K__e___v_!__n___J___e__f__f__a__y in the .-D---e-R-a--r--t---m----e---q-t-.--~--f-.--C--~----m--p---u--t--e---r-.-S--£L-e--n---c---e~ and ._D_.r__.. 

._D_ .e_b__o__r_a_._h___S_t__ro__m._a_._n_. in the ._D_Apartment of Exercise & _S_ports Science. Thanks to all our LURs for their efforts to make visible research opportunities for undergraduate 

students at UNC! 

OUR Staff Present at the 2012 Council on Undergraduate Research Conference: 

OUR Director Dr. Pat Pukkila and Associate Director Dr~ Donna Bickford presented at the CUR Conference at the end of June. Pat discussed strategies for balancing 

the dual roles of faculty member and administrator, and Donna shared information about the OUR Ambassador program. 

Almost 400 faculty in the College mentored undergraduate researchers during the 2011-12 academic year. See more statistics here: 

http://www.unc.edu/depts/our!pdfs/faculty...ur...data...ll-12.pdf 

Like OUR on Facebook and follow us on Twitter. 

Would you like to provide support for the Office for Undergraduate Research? You can make a gift here. 

The Office for Undergraduate Research 

._w____w____w__:__u___O_c__:_e___d___u__/_d___e__P_t_s_/_9__u__£ 
Where will your curiosity lead you? 



From: 

Sent: 

To: 

Subject: 

Todd Owen <towen@email.unc.edu> 

Thursday, July 12, 2012 1:42 PM 

The CURSFaculUFellows mailing list <curst:acultylNlows@listserv.unc.edu> 

[curslhcultyfellows] FUNDING ALERT ~- Robert Wood Johnson Foundation/Pew Chad’table Trusts Health Impact Project Call for 
Proposals 

July 12, 2012 

TO: CURS FACULTY FELLOWS 

FR: Todd Owen, Associate Director, The Center for Urbun & Regional Studies 

RE: FUNDING ALERT ~ Robert Wood Johnson Foundation and The Pew Charitable Trusts- Health Impuct Project: Advancing Smarter 

Policies for Healthier Con~munifies 

Opportunity: The Health Impact Project, a collaboration of tire Robert Wood Johnson Fo~mdation (RWJF) and The Pew Charilable Trusts (Pew), promotes tire use 

of health hnpact assessments HIA to help px~licy-makers in a rode winery of fields better assess the l~x)tential healtl: effects of pmpo~d px~licies, programs, plans, and 

projects, and make decisions that reduce unnecessa~’ health risks, improve health, and ultimately, &crease bealth and social costs. HIAs can help ensure that 

comnmrt%~ and other stakeholder concerns are fully consi&red in fl~e plmming m~d decision- ma~ing process. Two types of initiatives will be fi~nded lhrough fl~is c~dl tbr 

proposals (CFP): 

1. HIA demonstration project grmits will fund a single t tlA tlmt inibmis a specific upcomin~ decisio!l on a pIoposed tx)licy, progrmn, plmL or project. These HIAs will 

support decisions that advocate better health in afibcted communities, and more broadly, will contribute to a body of evidence that showcases the utiliF of HIAs in 

various geographic settings and diverse topics. 

2. HIA program grants will support organizations that have completed at leas~t one prior HIA to conduct at least two HIAs, and to implement a plan that establishes the 

relationships, systems, and fimding nrechanisms needed to maintain a stable HIA program that endures beyond the conclusion of the grant period. 

Examples of issues that HIAs me currently addressing or that m’e ripe tbr HIA in the United Slates include: 
educational programs and policies; natural reamme extraction m:d energy production projects; energy policies; bousing foreclosure policies; a)cial, economic, and 

labor decisions; environmental engineering, ecosystern services m~d water-re~)mces rnmmgement decisions; clirnate change projects m~d policies; tbod and agricultural 

programs arid policies; housing prograrn~ projects, wad policies; ~md criminal j ustice policies. 

Elligibili~: Eligible applicant orgarnzations include: state, tribal, or local agencies; tax-exempt education~d institutions; or tax-exempt organ~ations de~dbed in Section 

501(c)(3) of the Internal Revenue Code (including public charities and private fi)undations). All applicant organizations musqt be located in the United States or its 

temtories. 

Awm’d: Demonstration Project Grants: Up to t~ve demoastration project grants will be awarded. Grants will be up to $75,000 each and must be completed within 18 

Program Graats: Up m three grants will be awarded. Grants will be up to $250,000 each and must be completed mthin 24 mo~lhs. Grantees must provide $100,000 

in matching fimds or in-kind support. 

Deadlines: For Program Grants: 

September 14, 2012 (5 p.m. PT) Deadline for receipt of brief proposals. 

October 1, 2012 Applicanks notified if invited to subrnit a lull 

December 14, 2012 (5 p.m. PT) Deadline for receipt of full proposals. 

Februau 28, 2013 Notification ofawaMs. 

For Demonstration Project Grants: 
September 28, 2012 (5 p.m. PT) Deadline fi)r receipt ofproposals~ 

JanuaD~ 31, 2013~otification of awards. 

If you are interested in submitting an application to this funding agency contact Dr. William Rohe at 962-3076 or brohe@unc.edu. If you need more 
mtbImation contact Todd Owen at 962-3076 or lx)wen~ernml.unc.edu. The Center will be glad to assist you in tl:e preparation of your protx~sal. 



Thank you. 

The Center for Urban & Regional Studies (CURS) takes the "headache" out of faculty research by 
providing a wide range of services to its Faculty Fellows including: 

Support for proposal development; 
Full administrative assistance in proposal processing; 
Full management services (budget tracking, travel, payroll, etc.) tl~roughout the lifetime of the 
research project; 
Office and meeting space; 
Equipment (laptop computers, cameras, tape recorders, AV equipment, etc.) for project team 
members; and Routine notices of funding availability and specific funding searches by request. 

If you are not affiliated with the Center, but would like to learn more, please contact Dr. William Robe 

at 962-3077 or brohe@unc.edu. 

~di> -- You are currently subscribed to 

cursfaculLcfellows &s: ~:a hre~"mailto:eunice@email.unc.edu">eunice@email.unc.edu<,’a;,. To unsubseribe send a blank <b~ 

email to <:a hre~"mailto:leave-31795683-43127920.607d3960bfSd64e430d56850ed307ad9@listserv.unc.edu">leave-31795683- 

43127920.607d3960bfSd64e430d5b850ed307ad9@listserv.unc.edu</a;, 



FFom: 

Sent: 

To: 

Subject: 

Hand& Sudhanshu <shanda@email.unc.edu> 

Friday, July 13, 2012 9:26 AM 

SaNe, Eunice N <eunice@email.tmc.edtv~ 

FW: College of Arts & Sciences Orientation 

FyL.. 

From: Williams, Lachonya 
Sent: Friday, July 13, 2012 9:04 AM 

To: Williams, Tia Howell 
~::c: Wilshire, Collette; Handa, Sudhanshu; Edwards, Deborah W 
Subject: RE: College of Arts & Sciences Orientation 

Hi Tia, 

I wanted Lo leL you know that there has been a slight modification to your schedule. As part of the onboarding process, we assign t~ew managers a menLor. Your 

mentor, Denise Curdn, is unavailable to meet on Monday, so thaL part of your or~et~tat~on has beet~ moved. To minimize your trips to Howell, [ have also 

rescheduled your HR Orientation. Please see your schedule 

9:30am - 11:30am Finance Orientation 014 Howell Hall 

~:30 pm - 1:00 pm Lunch Top of the Hi[l, Collette Wilshire 

ond Lochonyo Willioms 

9:00am -9:30am Mentoring Program Orientation 014 Howell Hall 

9:30 pm - 1~:~ am HR Orientation 04 Howell Ha[l 

F~m: Williams, Lachonya 
Sent: Thursday, July $2, 2052 2:59 PM 

To: Williams, Tia Howell 
Co: Wilshire, Colle~e; Handa, Sudhanshu; Edwards, Deborah W 
Subject: College of A~s & Sciences Orien~tion 

Tia, 

Welcome to the College of Arts & Sciences. Collette Wilshire and I will be working with you to administer your orientation. The goal of the College of Arts & 

Sciences new manager orientation program is to provide a welcome to the CAS and an overview of key CAS and university policies, procedures and systems. I have 

prepared a tentative schedule for you, and I will try to confirm the meeting times with Collette by tomorrow afternoon. For now, you can expect the following 

schedule: 

9:30am - :1:1:30am Finance Orientation 0:14 Howell Hall 

:1:1:30am - :12:00 pm Mentoring Program Orientation 0:14 Howell Hall 

:12:00 pm - :1:00 pm Lunch Top of the Hill, Collette Wilshire 

and Lachonya Williams 

:1:30 pm - 3:00 pm                 HR Orientation                    04 Howell Hall 

Below, you will find information about how to locate our office. In the meantime, if you have any questions, don’t hesitate to contact Collette or me. 

Thank you, 

Lachonya Williams 

Human Resources Consultant 

College of Arts & Sciences Business Operations 

Division of Natural Sciences & Dean’s Office 

04 Howell Hall, CB# 3056 

919-962-6217 

.L__=_Williams @ uric. e du 
For immediate assistance, please submit a ticket via Dean’s Office Reined!!. 

B usiness Operations is located in the basement of ttowell Hall. It is an older looking white building on north campus behind the Planetarium, next to the ArDoretum. 

i.~.i Description: http://oasis unc.edu/howwedoit/Page% 

20Images/howell hall arrows.png/image preview 



Direct entrances to the basement can be fotmd on the north side (between Howell mad the Plmaetarium) and south side (between Davie and Howell). 
You cma view Howell Hall on a Google Map here. 

Parking: 
Utffo~nately there is no free l~rking near Howell Hall during normal business hours. There are metered slots along Franklin street, aaad a metered lot in front of the 

Plaaaeta~um. 

Them is a service road that runs from Cameron Ave up behind Howell Hall as well ruth Disabili~ and Service Parking on it. 

If you are meeting with a specific member of the team and you need parking assistance, please contact Kristen Beatlie, Business Operations Administrative Assistant. 



From: 

Sent: 

Subject: 

Attach: 

scarmer@unc.edu 

Friday, July 13, 2012 1:49 PM 

SaNe, Eunice N <eunice@email.unc .edtr> 

20120713134832442.pdf 

This E-mail was sent from "R10442" (Aficio MP 2510) 

Scan Date: 07.13.2012 13:48:32 (-0400) 

Queries to: scanner@mac edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Reid, Dee <deereid@unc.edu> 
Wednesday, July 18, 2012 10:22 AM 

Gil, Karen M <kgil@email.unc.edu>; Hartlyn, Jonathan <hartlyn@unc.edu>; Owen, 
Bobbi A <owenbob@unc.edu>; Sahle, Eunice N <eunice@email.unc.edu> 
Revised Bios for Friday 

BOG Overview Speaker Bios R3.docx 

Dear all, 

I’ve revised and shortened a bit. Please review the attached. (Bobbi, please add your undergraduate degree.) 

Thanks, 

Dee 

Dee Reid (919) 843-6339 
Director of Communications 
College of Arts and Sciences 
The University of North Carolina 
205 South Building, CB #3100 
Chapel Hill NC 27599-3100 

at Chapel Hill 

Web: http://college.unc.edu 
Facebook: http://www, facebook.com/UNC.College 
Twitter: http://twitter.com/unccollege 
YouTube: http://youtube.com/user/UNCCollege 



BIOS 

Karen M. Gil, Dean of the College of Arts and Sciences 

Dr. Karen M. Gil, the Lee G. Pedersen Distinguished Professor of Psychology and Professor of 

Psychiatry, is Dean of the College of Arts and Sciences, the largest academic unit at the 

University of North Carolina at Chapel Hill. Her appointment began July 1, 2009. 

As Dean, she oversees the administration of more than 70 academic departments, curricula, 

programs and centers, including more than 1,000 faculty and nearly 18,000 undergraduate and 

graduate students. College faculty teach 86% of all undergraduate credit hours at Carolina 
(10,000 class sessions per year), including instruction for all first- and second- year students 

and about 75% of junior and senior academic majors. 

Dean Gil previously served as Senior Associate Dean for Undergraduate Education, Chair of the 

Department of Psychology and Senior Associate Dean for Social Sciences and International 

Programs. She has been a UNC faculty member since 1995. 

She has authored numerous publications on health psychology, acute and chronic pain, stress 

and coping, and childhood medical illness. She is a Fellow of the American Psychological 

Association and the Society of Behavioral Medicine. 

She received a Ph.D. in clinical psychology from West Virginia University in 1985 and a B.A. in 

psychology with highest honors from the State University of New York at Stony Brook in 1978. 

She was a faculty member at Duke University from 1985 to 1995. 

Jonathan Hartlyn, Senior Associate Dean for the Social Sciences and Global Programs 

Dr. Jonathan Hartlyn is the Kenneth J. Reckford Distinguished Professor of Political Science and 

the Senior Associate Dean for Social Sciences and Global Programs in the College of Arts and 

Sciences. 

As Senior Associate Dean for Social Sciences, he oversees: Aerospace Studies, African and Afro- 

American Studies, Anthropology, Archaeology, Asian Studies, City and Regional Planning, 

Economics, Geography, History, Military Science, Naval Science, Political Science, Public Policy, 

Sociology, the Center for Urban and Regional Studies, and the Curriculum in Peace, War and 

Defense. 

He also oversees all of the global programs of the College that are housed together in the FedEx 

Global Education Center, including: the Office of Study Abroad, African Studies Center, Carolina 

Asia Center, Center for the Study of the Middle East and Muslim Civilizations, the Center for 

European Studies, Curriculum in Global Studies, Institute for the Study of the Americas, and the 

Center for Slavic, Eurasian and East European Studies. 



Dr. Hartlyn previously served as Chair of the Department of Political Science and Associate 

Director and Director of the Institute of Latin American Studies (now the Institute for the Study 

of the Americas). He has been Director of Graduate Studies and Co-Director of Undergraduate 

Honors for the Department of Political Science, and he is a past Chair of the Council of Chairs of 

the College. 

He is a recognized scholar in the comparative politics of Latin America, with extensive 

publications focused on questions of democratization, political institutions and state-society 

relations. He received a B.A. with honors from Clark University and both an M.Phil. and a Ph.D. 

in political science from Yale University. 

Bobbi Owen, Senior Associate Dean for Undergraduate Education 

Bobbi Owen is the Michael R. McVaugh Distinguished Professor of Dramatic Art and Senior 

Associate Dean for Undergraduate Education in the College of Arts and Sciences. 

She oversees: Academic Advising, the Center for Student Success and Academic Counseling, 

Distinguished Scholarships and Intellectual Life, First Year Seminars and Academic Experiences, 

Honors and the Johnston Center for Undergraduate Excellence, the Robertson Scholars, 

Undergraduate Research, and Undergraduate Curriculum. She also has been involved with the 

revision and implementation of the new undergraduate curriculum. 

She previously served as Associate Dean for Arts and Sciences, Interim Associate Dean for 

General Education, Associate Dean for Academic Services, and Assistant Dean for the General 
College. She was a member of the Administrative Boards of the College and the General College 

for ten years. 

She has been a member of the University faculty since 1974. In the Department of Dramatic 

Art, she served as director of the honors program and of undergraduate studies and head of the 

graduate costume design program. 

Professor Owen is an expert theatrical designer, responsible for costume design for dozens of regional 

theatre productions including PlayMakers Repertory Company. She has written hundreds of articles and 

seven books about theatrical designers. She has a Master of Fine Arts degree from the University 

of Wisconsin at Madison. [include undergraduate degree?] 

Eunice Sahle, Chair of the Department of African and Afro-American Studies 

Professor Eunice Sahle was appointed chair of the Department of African and Afro-American 

Studies for a five-year term beginning January 1, 2012. 

She has been at UNC since 2001, with joint appointments in the department of African and 

Afro-American Studies and the Curriculum in Global Studies. 



She is an award-winning teacher and scholar with recognized expertise on the political and 

economic development of Africa in the context of globalization. She has won two honors for 

teaching excellence, including the 2006 Edward Kidder Graham Award and a 2011 Student 

Undergraduate Teaching Award. 

Her current research focuses on urban governance and citizenship in Durban, Toronto and 

Paris, and on the geographies of political violence, territory and state formation in Kenya. 

Professor Sahle also has been involved in the internationalization of the curriculum -- a top 

priority of the dean’s office -- through the development of study abroad programs focusing on 

globalization, development and civil society. 

She has a Ph.D. in political studies from Queen’s University in Canada, with concentrations in 

comparative politics, international relations, international political economy and women and 

politics. She has an M.A. in political science, and a B.A. with honors in political science and 

international development from the University of Toronto. 
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UNC 
THE WILLIAM AND IDA FRIDAY 
CENTER FOR CONTINUING EDUCATION 

"l." "J.t E UNIVER$1TY 

SKILLSCOPE 

A Time Sensitive Assigmnent 

July 20, 2012 

Greetings, Fabulous and Fearless participants of BRIDGES 2012: 

Welcome to BRIDGES! 

I greet you with "fabulous," because you are; and "fearless," in light of the following 
assignment: 

Our program theme is facilitating transfbrmational leadership. As part of your participation in 
BRIDGES you will have the opportunity to receive feedback from others on your effectiveness 

as a transformational leader. This is done through SKILLSCOPE, a developmental tool 
designed by the Center for Creative Leadership, and based on extensive research about the 
specific skills needed to be effective as a leader. The instrument (administered online) is a 98- 
item, 360-degree questionnaire that provides insightful, practical feedback on leadership 
strengths and weaknesses and is an important component of the BRIDGES experience. Enclosed 
is a SKILLSCOPE Internet Instruction sheet for your reference. Unless specified otherwise, 
SKILLSCOPE login information will be sent to your work email address. 

SKILLSCOPE ~vill require that you complete participant background information and rate 
yourself by completing an online self-assessment of your leadership skills. The survey will 
compare )’our answers with the average perceptions of your boss or immediate supervisor and 
five or more "raters" who will be asked to respond to the same questionnaire on )’our behalf. 
Raters will offer personal feedback on your leadership effectiveness. The questionnaire takes 
approximately 20 minutes to complete. Once the surveys are scored, a confidential feedback 
report will be prepared for you in a clear, graphic format, enabling you to quickly access your 
leadership strengths and development needs for success as a leader. The report will be provided 
during the BRIDGES September Opening Weekend session. SKILLSCOPE feedback will 
provide useful information to help you plan your development as a leader! 



Welcome and SKILLSCOPE memo, July 20 page two 

Please call me (919-962-11123; 1-800-845-8640) or e-mail (madden@emailmlc.edu) if you have 
any questions. Remember, it is very important that you distribute the online information to your 
raters immediately and that you and your raters complete the online assessment by AUGUST 179 
2012. You are responsible for following up with your raters and checking your rater 
response status via the Internet Assessment System (IAS) to confirm your raters have 
completed the survey on your behalf. It takes some time to process the data, and we plan to 
analyze the results before the program begins. BRIDGES Alumna Gwen Burston, a certified 
SKILLSCOPE coach, will be with us during the opening weekend session to explain more about 
giving and receiving feedback and the SKILLSCOPE survey results. 

As a reminder, our Opening Weekend Session (Part I, September 7-8) and Closing Weekend 
Session (Part IV, November 9-10) will be held at the Aqueduct Conference Center in Chapel 
Hill. Accommodations at the Aqueduct will be provided for participants. Local participants are 
welcome to spend the night and use this time to get to know your BRIDGES sisters; however an 
overnight stay is not mandatory.., especially if your home is not far away and you have the 
added comfort of sleeping in your own bed! 

For participants needing overnight rooms for Part II (September 28-29 session); and Part III 
(October 19-20 session), please see the enclosed BRIDGES Accommodatio~s Sheet, and make 
your hotel reservations as soon as convenient. 

Enj oy the rest of your summer and I look forward to seeing you in September! 

All the Best! 

Annette Madden, Associate Director for Professional Development; BRIDGES Program Director 

Cc: BRIDGES Part II and III Accommodations Information 
SKILLSCOPE - Internet Instructions 



SK LLSCOPE - In erne  Instructions 

Select up to eight individuals to complete the Rater Survey on your behalf. In addition to your self- 
assessment, we recommend that you distribute SKILLSCOPE to your Immediate Boss and a minimum of 
5 others (e.g., direct reports and/or peers). A direct report could be anyone you supervise, ~vho reports 
to you. Try- to select a representative sample of people you trust to give you an obj ective assessment. You 
and 5 of your raters (one of which can be the Immediate Boss) must complete the survey in order to receive 
a SKILLSCOPE feedback report. 

You will soon receive an e-mail message, with subject line, Login Information for BRIDGES Academic 
Leadership for Women, from the Center for Creative Leadership (CCL). The message will contain a link 
to the internet Assessment System (IAS) - a Web-based tool designed to allow anytime, anywhere access to 
CCL assessments. You will use IAS to complete your SKILLSCOPE self survey; identify and send 
SKILLSCOPE to your raters; and monitor the status of your rater reports. 

Click on the IAS link, and it will take you to a User Profile screen, that will allow you to select a 
security question and set up a password. 

Next select LOG-IN, using your e-mail address and the password you have created. 

IAS will ask you to choose your role. Please select Participant role from the choices. This 
should take you to the "Choose Your Program/Session" screen. Bl~DGESAcademic Leadership 

should be displayed as the program session name on the screen. From this screen, select Rater 
Management from the menu on the left. 

Follow the screen instructions on how to add the individuals you have selected to complete the 

survey (i.e., "raters"). To begin the process, select the Add/Edit Raters link. 

Rater distribution guidelines can be obtained by selecting the "how many raters should I 

add?" link. 

Select Add a Rater, or click anywhere within the table to begin building your rater list. Use this 
table to input your rater information: include survey raters’ e-mail address, and the nature of the 
relationship (e.g., Superior, Peer or Subordinate). Note that the page refreshes after each rater is 
added so you can continue adding raters. 

Use the scroll bar to view the list of raters you have entered. Use the Edit link to make any changes 
to your rater information. 

You may delete a rater from the rater table by selecting the Delete link; however, raters cannot be 
deleted after surveys have been sent. 

When you have finished entering all rater information, select Next, which will allow you to review 

your list of raters. Select Send Now when you are ready to send your surveys to your rater list. 

To complete your Self Assessment, from the Rater Management menu, select the Go to 

Assessment Navigation link and follow the directions as indicated. 
Please note all survey raters are required to review the "Policy on Privacy Document" and complete 
the "Participant Background Form". 
Please be sure to inform your supervisor/boss that their feedback is not anonymous when 
distribute the survey inf!~rmation. 

For more information about IAS please contact the Center for Creative Leadership at 336.545.3759 
or at prodteam@leaders.ccl.org 



Accommodations for BRIDGES Part II and III 
The William and Ida Friday Center 

Part II: September 28-29, 2012 

We are pleased to suggest accommodations at a local hotel located near the Friday Center! 

Please book your room(s)for Part II and Part III weekend sessions as soon a~ possible! 

Hampton Inn aud Suites 
6121 Farrington Road 
Chapel Hill, NC 27517 

Telephone (919) 403-8700 

The hotel is easy to find - located right off 1-40/Chapel iHill exit #273; and approximately 5 minutes 
from the Friday Center, our September meeting site! 

A block of rooms has been reserved for this session at the rate of $89/night + 13.75% tax. 

Please call to make your own reservations and provide the hotel with your check-in and check-out dates 
as we blocked the rooms for one night (Friday, September 28). The room block is reserved under the 
group name, BRIDGES - please refer to this when making reservations. The room block will be held 

until September 14; however, I encourage you to make your reservations as soon as possible! Visit 
their web site for more information about the facility: http:iiwww.hampton-inn.comichapelhillsuites 

Part iII: October 19-20, 2012 

Hamptou Iun and Suites (same as above) 
6121 Farrington Road 
Chapel Hill, NC 27517 

Telephone (919) 403-8700 

1-40/Chapel Hill exit #273, approximately 5 minutes from the Friday Center, our October meeting site! 

A block of rooms has been reserved for this session at the rate of $89/night + 13.75% tax. 

Please call to make your o~vn reservations and provide the hotel with your check-in and check-out dates 
as we blocked the rooms for one night (Friday, October 19). The room block is reserved under the group 
name, BRIDGES - please refer to this when making reservations. The room block will be held until 

October 5o 
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Re vi sion of Dept. Polici e s on Faculty Personnel Actions 

2012-07-20 Dept. Policies on Faculty Personnel Actions.pdf 

The J:ollowing is an important message from Dean Karen Gil and is being sent to Chairs oJ: Departments with tenured and tenure track J:aculty with a copy to 

administrative managers. (The Dean’s memorandum also is attached to this message with the Provost’s memorandum of May 10, 2011.) 

Following receipt of a May 10, 2011 memorandum from Provost Bruce Carney (attached), I formed a College Task Force on Tenure and Promotion Guidelines. I 

asked the Task Force to conduct a comprehensive review of the College Tenure and Promotion Policies and submit recommended updates in light of two recent 

U niversity reports: the Academic Plan (201i) and the Report of the UNC Task Force on Future Promotion and Tenure Policies (2009). The Task Force submitted its 

recommendations to me at the end of the Spring 2012 semester. 

I am writing now to provide you with advance notice that in the upcoming fall semester I will ask each College department with tenured and tenure-track faculty to 

completely revise its "Policies on Faculty Personnel Actions" (Part I, Policies for tenure-track and tenured faculty), for submission by December 10, 2012. The new 

department policies will be subject to review and approval by the Arts and Sciences Advisory Committee (ASAC) and the Dean’s office. I request that you complete 

your revisions through a deliberate and consultative process within your department, involving outside members of a personnel committee as appropriate. 

In August, you will receive a second communication from me, with detailed instructions. At that time, I will provide you with the College’s general template which 

will serve as the basis for your revised Department Policies on Faculty Personnel Actions (Part I, relating to tenured and tenure-track faculty). You should not 

initiate work on revising your Department Policies until you have received this template and reviewed the instructions which will accompany it. You may, 

however, desire to begin considering now what internal departmental committee and consultative process you intend to follow in carrying out this revision. 

The Task Force was chaired by Senior Associate Dean Jonathan Hartlyn and comprised of six faculty members, two each from the three major divisions of the 

College: Patricia Gensel, Biology, and Donald Lysle, Psychology, (Natural Sciences and Mathematics); Terry Rhodes, Music, and Todd Taylor, English and 

Comparative Literature (Fine Arts & Humanities); and Evelyne Huber, Political Science, and Lloyd Kramer, History (Social Sciences and Global Programs). 

instructions regarding completion of departmental policies on fixed-term faculty, which will comprise Part II of departmental "Policies on Faculty Personnel 

Actions," will be provided to departments after you have concluded working on Part I relating to tenure-track and tenured faculty. 

You should direct any questions you have regarding this memorandum or the process to your Senior Associate Dean. 

Thank you for your attention to this important matter. 

Linda R. Goldston 

Dean’s Office 

College of Arts and Sciences 

UNC-Chapel Hill 

CB# 3100, 205 South Building 

919.962.3082 

linda_goldston@unc.edu 
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college.unc.edu 

Dean, College of Arts and Sciences 

Lee G, Pedersen Distinguished Professor qf Psychology 

Chairs of Departments with Tenured and Tenure-Track Faculty 

FROM: 

RE: 

Karen Gil, Dean of the College 

Revision of Department Policies on Faculty Personnel Actions 

DATE: July 20, 2012 

Following receipt of a May 10, 2011 memorandum from Provost Bruce Carney (attached), I 
formed a College Task Force on Tenure and Promotion Guidelines. I asked the Task Force to 

conduct a comprehensive review of the College Tenure and Promotion Policies and submit 
recommended updates in light of two recent University reports: the Academic Plan (2022) and 

the Report of the UNC Task Force on Future Promotion and Tenure Policies (2009). The Task 

Force submitted its recommendations to me at the end of the Spring 2012 semester. 

I am writing now to provide you with advance notice that in the upcoming fall semester I will 

ask each College department with tenured and tenure-track faculty to completely revise its 
"Policies on Faculty Personnel Actions" (Part I, Policies for tenure-track and tenured faculty), for 

submission by December 10, 2012. The new department policies will be subject to review and 

approval by the Arts and Sciences Advisory Committee (ASAC) and the Dean’s office. I request 

that you complete your revisions through a deliberate and consultative process within your 

department, involving outside members of a personnel committee as appropriate. 

In August, you will receive a second communication from me, with detailed instructions. At 

that time, I will provide you with the College’s general template which will serve as the basis for 

your revised Department Policies on Faculty Personnel Actions (Part I, relating to tenured and 
tenure-track faculty). You should not initiate work on revising your Department Policies until 

you have received this template and reviewed the instructions which will accompany it. You 

may, however, desire to begin considering now what internal departmental committee and 

consultative process you intend to follow in carrying out this revision. 

The Task Force was chaired by Senior Associate Dean Jonathan Hartlyn and comprised of six 

faculty members, two each from the three major divisions of the College: Patricia Gensel, 

Biology, and Donald Lysle, Psychology, (Natural Sciences and Mathematics); Terry Rhodes, 
Music, and Todd Taylor, English and Comparative Literature (Fine Arts & Humanities); and 



Evelyne Huber, Political Science, and Lloyd Kramer, History (Social Sciences and Global 

Programs). 

Instructions regarding completion of departmental policies on fixed-term faculty, which will 
comprise Part II of departmental "Policies on Faculty Personnel Actions," will be provided to 

departments after you have concluded working on Part I relating to tenure-track and tenured 

faculty. 

You should direct any questions you have regarding this memorandum or the process to your 

Senior Associate Dean. 

Thank you for your attention to this important matter. 

Enclosure 



May 10, 2011 

MEMORANDUM 

CHAPEl I,I~L~, N(~ 

TO: Deans, Directors and Department Chairs 
FROM: Bruce W. Carney, Executive Vice Chancellor and Provos 
RE: Future Promotion and Tenure Policies and Practices & the New Academic Plan 

The new UNC Academic Plan was presented recently in draft form to the Board of 
Trustees. They responded with enthusiasm to the Academic Plan and I am beginning 
the process of implementation. 

An important section of the new Academic Plan recommends that the University 
embrace the Report of the UNC Task Force on Future Promotion and Tenure Policies 
and Practices. Two recommendations applicable to all units on campus are: 

1. The expectations and procedures of the tenure and promotion process should be 
as clear as possible, and tenure and promotion policies and procedures reviewed 
and revised at the unit level now and in the future whenever the unit is externally 
reviewed (at least every 10 years). 

2. Mentoring of faculty should be seen as an important responsibility of chairs and 
senior faculty. 

The Task Force Report also recommended that, where applicable, other forms of 
scholarship and engaged scholarship be considered in the tenure and promotion 
process. These include: 

1. Faculty engagement with the public outside the traditional scholarly community 
should be valued and evaluated during the tenure and promotion process. 
Faculty "engagement" refers to scholarly, creative or pedagogical activities for 
the public good, directed toward persons and groups outside UNC-Chapel Hill. 

2. New forms of scholarly work and communication made possible primarily by 
digital technology should be included in evaluations of scholarship. 

3. Work across disciplinary lines should be supported. Expectations of all involved 
parties should be articulated at the outset, and referred to as tenure and 
promotion decisions are made. 

I request that each school/department at UNC Chapel Hill examine the Report of the 
UNC Task Force on Future Promotion and Tenure Policies and Practices and identify 
action steps to implement the recommendations of the Report. 

Furthermore, I am asking that a report of your School’s progress on 
implementation be submitted to the Office of the Provost by December 9, 2011. 

BWC:st 
copy: Dr. Ronald P. Strauss, Executive Associate Provost 



Fl’om: 

Sent: 

To: 

Subject: 

Attach: 

Brooks, Camille A <camillebrooks@unc.edu~ 

Monday, July 23, 2012 10:25 AM 

SaNe, Eunice N <eunice@email.unc.edu>; Wold, Jackie <jwokt@emaJd.unc.edu-~ 

EsIablishment of Hiring Projections and Goals 

EPA Response Forms.doc; Africm~ & African-Americm~ Studies.docx; University Equal Opportuni~ Office Repo(t 2011 for All EPA in 

African & Africma-Amer Studies.xls 

TO: Department Heads, Mmaagers and HR Facilitators 
FROM: Ann Penn 

Equal Opportuaa~ Officer 
DATE: July 18, 2012 
RE: Revised Equal Opportun~y Plan-2012 
The University is a federal contractor and is required to maintain a c u~rent Equal Opportunity Plan (the "Plan") __h_t_t_p_;//__e___q__u_a__!_o_p_p_o__r_t_u___n__[_t_~_: 
ada.unc.edU/index.htm .The Plan is the initial document reviewed by the Office of Federal Contract Compliance Progrmns (United States Department of 
Labor) during compliance reviews. 
One of the purposes of the Plmq, as required by law, is to ident~ areas where the diverse- of our workforce does not reflect the d~versity of the qualified pool 
of potential applicants. To compile that inform~ion for the Plm~ I am aslda~g that you review the number of EPA Faculty ands’or EPA Non- Faculty women 
and roSnorities (total number of minorities, not divided by race) in your unit as compared to the labor pool from which you recruit and hire using the enclosed 
reports. 

1. The world’orce report, prepared by Institutional Research (IR), provides the EPA employment world’orce numbers in youx area as of September 30, 
2011, indicating gender and minoriey statt~s. 

2. We have also included a chart on incumbency versus availability analysis for Faculty. by discipline and tbr EPA Non-Faculty by EEO categow that 
identifies hiring goals. 

If there is a dispaJ;ity I mn asking that you project liring for the year from 10/1/12 to 09/30/13 
and establish a Vmng goal tbr the undel~’epresented group or groups. Once your analS~is is completed, please t~l in the attached response tbrm(s), as 
appropriate, with hiring prqiections 
and goals for hiring women and rrfinorities. 
If you do not antMpate amy hiring during this timefrmne, you may respond with that information. 
Please return the completed report to our attentk~n no later than August 6, 2012. 
Should you have any questions, please do not hesitate to contact me (ram per~l(a!unc.edu) or Lorri 
Dolh~ger (!__o_ff_i___d_o_!_ip_g_c___r_(~q)__u__n_c_:__e_d__t_0 by email or phone (%6-6754). 



Equal Opportunity Plan Response 
EPA - Faculty 

Name of Unit: 

Response Submitted By: 

Date: 

__ The Unit does not anticipate hiring any Faculty for Fiscal Year 2012-2013. 

The Unit establishes the following placement (or hiring) goals for the Unit (stated in 
percentages) based on the incumbency vs. availability data. 

% Placement Goal for Women 

__ % Placement Goal for Minorities (combine all groups) 

__ Number of hires expected for Fiscal Year 2012-2013 



Equal Opportunity Plan Response 
EPA - Non-Faculty 

Name of Unit: 

Response Submitted By: 

Date: 

__ The Unit does not anticipate hiring any Faculty for Fiscal Year 2012-2013. 

The Unit establishes the following placement (or hiring) goals for the Unit (stated in 
percentages) based on the incumbency vs. availability data. 

% Placement Goal for Women 

% Placement Goal for Minorities (combine all groups) 

Number of hires expected for Fiscal Year 2012-2013 



FFom: 

Sent: 

To: 

Subject: 

Williams, Tia Howell <tin howell@med.unc.edu~ 

Monday, July 23, 2012 11:08 AM 

SaNe, Eunice N <eunice@email.unc.edtr~ 

RE: Meeting with you 

Eunice, 

will see you tomorrow at 2pro, 

"~’1"i a 

Tia Howell Williams 

B~siness Officer 

UNC-Chape~ Hilt Department of Public Policy 

I:[5 Abernethy Ha~, CB# 3435 

Chapel Hilt, NC 27599-3435 

£h one: 9 29-.96~-2788 

Fa~: 929-.96~-5824 

F~= SaNe, Eunice N 
Sent; Nonday, July 23, 2052 20:47 AN 

Te; Williams, Tin Howell 
$~bje~t= RE: Neeting with you 

Dear -Ra, 

Thankyou so much for your email. 

I look forward to meeting with you and I echo Ashu’s sentiments about splitting the time between the two departments given that the position’s mandate is to serve both, 

Tuesday 24th at 2.00pm would work well for a meeting. 

See you then if not before. 

Best wishes, 
Eunice 

From: Williams, Tia Howell 
Sent; Thursday, July 19, 2012 2:22 PM 

To: SaNe, Eunice N 
Subject: Meeting with you 

Dear Dr. Sahle, 

I would like to meet with you about the Department of African and Afro-American Studies’ needs!desires!and your goals for development. In my meeting with 

Ashu today, he stressed that he is very supportive of me splitting my time between the departments as needed. I am not sure what your schedule looks like, but 

am generally available on Mondays and Tuesdays while maximizing my time training with Debbie. On Wednesday-Friday, I have various trainings through the 

remainder of the semester. 

It is my preference to spend a full day on Mondays at AFAM, then split time as needed throughout the week. We can discuss this further when we meet. 

Please send me your preference of day!time from the ones listed below: 
rd Monday, July 23 , 20:12 at :10am, Zpm, or 3pro 

Tuesday, July 24th, 2012 at 1pro, 2pro or 3pro 

Wednesday, July 25th, 20:12 at 9am 

Monday, July 26th, 20:12-ANYTIME 
st Tuesday, July 31 , 2012 - 1pro or 2:30pro 

I would also like to discuss setting up a standing meeting time with you, perhaps once per month, to discuss non-urgent needs. 

I look forward to meeting with you. 

Respectfully, 

Tia Howell Williams 

Business Officer 

UNC-Chapel Hill Department of Public Policy 

115 Abernethy Hall, CB# 3435 

Chapel Hill, NC 27599-3435 

Phone: 919-962-2788 

Fax: 919-96-5824 



DEPAtLTMENT OF AFR.ICAN & 

AFILO-AMEILICAN STUDIES 

IO9 BATTLE HALL 

CAMPUS BOX 3395 

CHAPEL HILL, NC 27599-3395 

T 919.966.5496 

F 9x9.96±.g694 

12, 2013 

Dr. David Pier 
Department of African and Afro-American Studies 
109 Battle Hall 
#3395 
CAROLINA CAMPUS 

Dear David, 

I am writing this letter to let you know that as per University regulations you are 
scheduled for review as a first term Assistant Professor during the Spring Semester in 
20113. The purpose of this review is to consider a recommendation for appointment to 
a position as a second-term Assistant Professor and to provide useful feedback to 
candidates about their work 

The review procedures are based on three sets of guidelines. Enclosed with this letter 
is a copy of the Department’s document on Policies on Faculty Pet:s’onnel Actions 
(April 21, 1995) which is the first of the major sets of guidelines governing this 
process, with section V of this document outlining the contractual basis of the review 
and providing a sketch of the procedures for conducting such a review. Second, are 
the guidelines provided by the University in the booklet entitled 7?ustee Policies and 
Regulations Governing Academic Tenure in "lhe University North Carolina at Chapel 
Hill, a copy of which should already be in your possession (if not, you may see 
httpJivwvw.unc.eduifacult¥ifaccounitenureiindex.html for an unotficial copy); these 
are further supplemented by guidelines provided to Department Chairs by the College 
of Arts and Sciences through the Chair’s Manual (January 2012). The third and final 
basis of the review is provided in Departmental practices regarding implementation of 
the above noted roles and regulations. 

I will appoint four internal reviewers to review your research and teaching. In 
addition, I as Chair will review for the Department all aspects of your work. For the 
research component of the review, you will need to prepare three sets of a research 
statement (a discussion of your research programs and future research plans) and of 
all of your research products (pubfications, papers or books in press or under 
consideration for publication, and papers, chapters in books, or outlines of books in 
preparation if substantially completed): one for each members of the review 



committee and one for me. In general, err on the side of being too inclusive if you 
have some question about whether a particular item should be included or not. The 
Department will make copies of your material at its expense. In any case, these 
materials should be submitted to me for distribution to the internal reviewers as soon 
as practically possible at the beginning of the fall semester to allow time for a 
considered review. The latest date for submitting your material is Monday September 
10. I will request that members of review committee meet with you as a part of the 
review to discuss your on-going research activities and future research plans. 

For the teaching component of the review, I will ask two members of your review 
committee to visit at least two of your class sessions and to examine your teaching 
statement (a discussion of your teaching goals, strategies and methods), syllabi, 
teaching evaluations, and any other relevant material representative of your 
instructional activities (for example, course web sites, assignments, tests). Three sets 
of these materials should be prepared by you by the beginning of the fall semester: 
one for each of the reviewers including me with the assistance of departmental staff. 
Again, err on the side of being too inclusive if you have some question about the 
appropriateness of some particular item. The classroom visits are to be arranged by 
you with the designated teaching reviewers so that all are in agreement as to the most 
appropriate time for a visit. In addition to examining course materials and classroom 
visits, I will ask the two teaching reviewers to meet with you as a part of the review to 
discuss your on-going teaching activities and your teaching plans for coming years. 

For the service review, you and I will meet to discuss your service activities and plans 
for future service early in the fall semester. To provide a basis for our discussion, 
please provide me with a list of your service activities since your initial appointment. 
This discussion will constitute the primary material used for this portion of the 
reappointment review. In addition, should you have significant ties with an 
interdisciplinary curriculum, please inform me about this so that, if you wish, I can 
request from the Chair of that curriculum a letter commenting on your performance in 
curricular matters. 

I hope that this letter and the accompanying documents explain the procedures fully. 
If not, please do not hesitate to bring an5, questions to me at any time. 

Sincerely, 

Eunice N. Sable 
Associate Professor and Chair 





From: 

Sent: 

To: 

Subject: 

Williams, Becky [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=RBWILL] 

7/27/2012 4:53:22 PM 

Sahle, Eunice N [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Eunice N Sable (eunice)] 

Williams, Tia Howell [/O=UNC EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP 

(FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=ThowelI]; Edwards, Deborah W [/O=UNC EXCHANGE/OU=EXCHANGE 

ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=Dedwards]; Forbes, Mad S [/O=UNC 

EXCHANGE/OU=EXCHANGE ADMINISTRATIVE GROUP (FYDIBOHF23SPDLT)/CN=REClPIENTS/CN=Msforbes] 

Recall: Performance Review Ratinl~ 

williams, Becky would like to recall the message, "Performance Review Rating". 



From: 

Sent: 

Subject: 

Attach: 

scarmer@unc.edu 

Friday, July 27, 2012 1:25 PM 

SaNe, Eunice N <eunice@email.unc .edtr> 

20120727132518988.pdf 

This E-mail was sent from "R10442" (Aficio MP 2510) 

Scan Date: 07.27.2012 13:25:18 (-0400) 

Queries to: scanner@mac edu 



From: 

Sent: 

Subject: 

Attach: 

scarmer@unc.edu 

Friday, July 27, 2012 1:27 PM 

SaNe, Eunice N <eunice@email.unc .edtr> 

20120727132630582.pdf 

This E-mail was sent from "R10442" (Aficio MP 2510) 

Scan Date: 07.27.2012 13:26:30 (-0400) 

Queries to: scanner@mac edu 



From: 

Sent: 

Subject: 

Attach: 

scarmer@unc.edu 

Friday, July 27, 2012 1:29 PM 

SaNe, Eunice N <eunice@email.unc .edtr> 

20120727132839782.pdf 

This E-mail was sent from "R10442" (Aficio MP 2510) 

Scan Date: 07.27.2012 13:28:39 (-0400) 

Queries to: scanner@mac edu 



From: 

Sent: 

Subject: 

Attach: 

scarmer@unc.edu 

Friday, July 27, 2012 1:30 PM 

SaNe, Eunice N <eunice@email.unc .edtr> 

20120727132940350.pdf 

This E-mail was sent from "R10442" (Aficio MP 2510) 

Scan Date: 07.27.2012 13:29:40 (-0400) 

Queries to: scanner@mac edu 



From: 

Sent: 

Subject: 

Attach: 

scarmer@unc.edu 

Friday, July 27, 2012 1:31 PM 

SaNe, Eunice N <eunice@email.unc .edtr> 

20120727133056090.pdf 

This E-mail was sent from "R10442" (Aficio MP 2510) 

Scan Date: 07.27.2012 13:30:55 (-0400) 

Queries to: scanner@mac edu 



From: 

Sent: 

Subject: 

Attach: 

scarmer@unc.edu 

Friday, July 27, 2012 1:34 PM 

SaNe, Eunice N <eunice@email.unc .edtr> 

20120727133334595.pdf 

This E-mail was sent from "R10442" (Aficio MP 2510) 

Scan Date: 07.27.2012 13:33:34 (-0400) 

Queries to: scanner@mac edu 



From: 

Sent: 

Subject: 

Attach: 

scarmer@unc.edu 

Friday, July 27, 2012 1:39 PM 

SaNe, Eunice N <eunice@email.unc .edtr> 

20120727133902329.pdf 

This E-mail was sent from "R10442" (Aficio MP 2510) 

Scan Date: 07.27.2012 13:39:02 (-0400) 

Queries to: scanner@mac edu 



From: 

Sent: 

Subject: 

Attach: 

scarmer@unc.edu 

Friday, July 27, 2012 1:40 PM 

SaNe, Eunice N <eunice@email.unc .edtr> 

20120727133951504.pdf 

This E-mail was sent from "R10442" (Aficio MP 2510) 

Scan Date: 07.27.2012 13:39:51 (-0400) 

Queries to: scanner@mac edu 



From: 

Sent: 

To: 

Subject: 

Attach: 

Colo1~ Sonia <soniacolon@med.tmc.edu~ 

Friday, July 27, 2012 3:48 PM 

William~ Tia Howell <fia howell@med.unc.edu>; Sahle, Eunice N <eunice@emml.unc.edu> 

Craver fund 

Craver fund 6-30-12.xlsx 

So, sorry I forgot the attachment, but here it is. 

Thanks 

Sonia 



A 

CRAVER FUND 

Faculty Members 

5/22/2o12 
Fund amount $20,000 

Assigned to: 

B 

6 Proposal Proyect 

7 

8 Boyd, Lydia iTranscriptioner for Field work 
9 Caldwell, Kia i Research for the book 

10 Fall, Alassane 

1:1 Hall, Perry iTravel for debates Graduate Progr. 
:12 Hildebrand, Reginald i Research at Gotleib Archive 

:13 Janken, Kenneth 

:14 Lambert, Michael 

:15 Lee, Margaret i Research Namibia, SA 
:16 Lisanza, Esther i Ravel Conf. in Madison 

:17 McMillan, Timothy 

:18 Nyang Oro, Julius 

:19 Nzongola-Ntalaja, Georges 

20 Pier, David 

2:1 Regester, Charlene i Research Margaret Herrick Library/Conf. Boston 
22 Rucker, Walter iresearch Coromantee 

23 Sahle, Eunice 

24 Seck, Mamarame i Research in Senegal 

25 Selassie, Bereket 

26 Anderson, Barbara 

27 Fhunsu, Donato 

28 Mutima, Alphonse 

29 

30 Total 

3:1 

32 Open commitments 

33 

34 Mamarame Seck 

35 

36 



2 

3 

4 

5 

C D 

Book Funds used 

6 Research Awards Book fund total As o~5/22/2012 Balance 

7 

8 S 770.001S 230.00 S 1,000.001S 208.38 $ 21.62 

9 S 2,ooo.oo1S 230.00 S 2,230.001S 58.88 $ 171.12 

10 iS 230.00 S 230.00 [ S S 230.00 

11 S 1,030.101S 230.00 $ 1,260.10 iS 77.33 $ 152.67 

12 S 610.001S 230.00 S 840.00 IS S 230.00 

13 iS 230.00 S 230.00 IS S 230.00 

14 iS 230.00 S 230.00 [ S S 230.00 

15 S 3,250.001S 230.00 S 3,480.00 IS 214.25 S 15.75 

16 S 486.001S 230.00 S 716.00 IS S 230.00 

17 iS 230.00 S 230.001S 224.79 S 5.21 

18 iS 230.00 S 230.001S 160.66 S 69.34 

19 iS 230.00 S 230.00 [ S S 230.00 

20 iS 230.00 S 230.001S 230.00 S 

21 S 2,991.001S 230.00 S 3,221.001S S 230.00 

22 S 2,000.001S 230.00 S 2,230.00 IS 230.00 S 

23 iS 230.00 S 230.001S 220.68 S 9.32 

24 S 2,000.001S 230.00 S 2,230.001S S 230.00 

25 iS 230.00 S 230.00 iS S 230.00 

26 iS 230.00 S 230.001S 230.00 S 

27 iS 230.00 S 230.00 [ S S 230.00 

28 iS 230.00 S 230.00 [ S S 230.00 

29 S 

30 S 15,137.101S 4,830.00 S 19,967.10 iS 1,854.97 S 2,975.03 

31 

32 

33 

34 

35 

36 



2 

3 

4 

5 

H           I 

Research A ward used 

6 As oJ~5/22/2012 Balance 

7 

8 S S 770.00 

9 $ 1,944.90 $ 55.10 

lO S S - 
11 $ 1,026.63 $ 3.47 

12 S $ 610.00 

13 S $ - 

14 S $ - 

15 $ 3,250.00 $ - 

16 S 401.20 $ 84.80 

17 S $ - 

18 S S - 
19 S $ - 

20 S - 
21 S 987.95 $ 2,003.05 

22 S 850.37 $ 1,149.63 

23 g $ - 

24 S 1,084.95 $ 915.05 

25 S S - 

28 S S - 
29 $ - 

30 S 9,546.00 S 5,591.10 

31 

32 

33 

34 ($1,675.00) 

35 

36 S 7,871.00 



Cell: B21 

Comment: $991 Award for Boston Travel and $2000 award for M. Herrick Library 

Cell: H21 

Comment: For Boston Conf. 

Cell: H22 

Comment: travel to London 

Cell: H24 

Comment: To buy an l-Pad 

Cell: H34 

Comment: Lang Publishing 51375 and 5300 for Mc repair 



CRAVER FUND 

Faculty Members 

6/30/20:~2 

Fund amount $20,000 

A 

6                      Assigned to: 

7 

8 Boyd, Lydia 

9 Caldwell, Kia 

10 Fall, Alassane 

11 Hall, Perry 

12 Hildebrand, Reginald 

13 Janken, Kenneth 

14 Lambert, Michael 

15 Lee, Margaret 

16 Lisanza, Esther 

17 McMillan, Timothy 

18 NyangOro, Julius 

19 Nzongola-Ntalaja, Georges 

20 Pier, David 

21 Regester, Charlene 

22 Rucker, Walter 

23 Sahle, Eunice 

24 Seck, Mamarame 

2_5 Selassie, Bereket 

26 Anderson, Barbara 

27 Fhunsu, Donato 

28 Mutima, Alphonse 

29 

3O 

31 Difference from P. Hall research fund dsitribution 

32 

33 

34 

3_5 SSR R086 T 5380 

36 SSR RO86T5378 

37 



2 

3 

4 

5 

C 

6 
Proposal Proyect Research A wards Book j~und 

7 

8 Transcriptioner for Field work i $ 
770.00 $ 230.00 

9 Research for the book ~; 2,000.00 $ 230.00 

i0 $ 230.00 

11 Travel for debates Graduate Progr. 
i S 

1,030.10 $ 230.00 

12 Research at Gotleib Archive $ 610.00 $ 230.00 

13 $ 230.00 

14 $ 230.00 

15 Research Namibia, SA 
i "~ 

3,250.00 $ 230.00 

16 Ravel Conf. in Madison $ 486.00 $ 230.00 

17 $ 230.00 
18 $ 230.00 

19 $ 230.00 
20 $ 230.00 

21 Research Margaret Herrick Library/Conf. Boston 
i S 

2,991.00 $ 230.00 

22 research Coromantee S 2,000.00 $ 230.00 

23 $ 230.00 

24 Research in Senegal S 2,000.00 $ 230.00 

25 $ 230.00 

26 $ 230.00 

27 $ 230.00 

28 $ 230.00 

29 

30 Total i S 15,137.10 $ 4,830.00 

31 
i~ 

32.90 

32 .~ 15,170.00 

33 

34 

35 

36 

37 



2 

3 

4 

5 

G 

Book Funds used Research Award used 

total         As of 6/30/12        Balance        As of 6/30/12        Balance 
6 

7 

8 .~ 1,000.00 $ 208.38 $ 21.62 i$ 604.27 i$ 165.73 

9 .5 2,230.00 $ 231.58 $ (1.58)i $ 1,944.90 i$ 55.10 

i0 .5 230.00 S $ 230.00 iS iS 

11 .5 1,260.10 $ 77.33 $ 152.67 i$ 1,026.63 i$ 3.47 

12 .5 840.00 S $ 230.00 iS iS 610.00 

13 .5 230.00 S $ 230.00 iS iS 

14 S 230.00 S 230.10 $ (0.I0)i S iS 
15 .5 3,480.00 S 214.25 $ 15.75 iS 3,250.00 iS 

16 .5 716.00 S $ 230.00 iS 401.20 iS 84.80 

17 $ 230.00 S 224.79 $ 5.21i$ i$ 
18 .5 230.00 $ 220.60 $ 9.40iS iS 

19 S 230.00 S $ 230.00 S iS 
20 .5 230.00 S 230.00 $ - iS 

21 .5 3,221.00 $ 70.15 $ 159.85 i$ 987.95 i$ 2,003.05 

22 .5 2,230.00 $ 230.00 $ - iS 1,477.54iS 522.46 

23 .5 230.00 $ 220.68 S 9.32 iS iS 

24 $ 2,230.00 S $ 230.00 iS 1,084.95 iS 915.05 

25 $ 230.00 S $ 230.00 iS iS 

26 $ 230.00 $ 230.00 $ - i$ i$ 

27 $ 230.00 S $ 230.00iS iS 

28 $ 230.00 S $ 230.00iS iS 

30 S 19,967.10 $ 2,387.86 $ 2,442.14 iS 10,777.44 i5 4,359.66 

31 .5 32.90 $ 32.90 i$ 32.90 

32 .5 20,000.00 $ 2,475.04 i$ 4,392.56 

33 i Mamarame T134112 

34 

35 

36 

37 



2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

2O 

21 

22 

23 

24 

25 

26 

27 

28 

29 

30 

31 

32 $ 

33 S 

34 S 

35 $ 

36 ~ 

37 ~ 

J K 

student wage 

283.20 

S 261.08 

$ 544.28 

6,867.60 

(319.56)i 

6,548.04 

(79.00)i 

(21o.oo) i 
6,259.04 

L. Boyd portion 



Cell: H15 
Comment: 1800 

Cell: FI8 

Comment: 220.68 

9.66 

Cell: F20 

Comment: 57.43 

Cell: B21 

Comment: $991 Award for Boston Travel and $2000 award for M. Herrick Library 

Cell: H21 

Comment: For Boston Conf. 

Cell: H22 

Comment: travel to London 



From: 

Sent: 

To: 

Subject: 

Attach: 

Williams, Tia Howell <tia howell@med.unc.edu~ 

Thursday, Angust 2, 2012 7:54 AM 

Kapur, Geeta <gkapur@email.unc.edu> 

s~tephanie~idd,,~unc.edu; SaNe, Eumce N eun~ce@email.unc.edu> 

canceling a direct deposit 

1106 1 3f- Cancellation of Direct Deposit.doc 

Geeta, 
Please complete the attached form and send it directly to payroll. Please also send a coW to me at tia williams~)unc.edu. 
T o resolve the payment sent to you, please send a certified check to the department. Memo should read " resolve direct deposit error". Make check 
payable to Dept. of Al]cican and AI~o American Studies.\ 
T hank you. 
~Tia 

Tia Howell Williams 
Business Officer 
UNC-CH Dept. of Public Policy 
UNC-CH Campus Box 3435 
Chapel Hill, NC 27599-3435 



The University of North Carolina 
At Chapel Hill 

CANCELLATION OF DIRECT PAYROLL DEPOSIT AUTHORIZATION 

I hereby cancel my authorization for The University of North Carolina at Chapel Hill to deposit 
my net payroll earnings directly to my bank effective as soon as possible. I understand that up to 
thirty (30) days may be required for processing. 

1 

{ FORMTEXT } 

Employee Name 

{ 
FORM FORM FOR 
TEXT TEXT MTE 
} } XT 

Social Security Number 

Date Employee Signature 

FOR PAYROLL USE ONLY 

{ 
FOR 
MTE 
XT } 

{ 
FO IFOR 
RM MTE 
WE XT } 
XT 

} 
Employee Social Security Number 

{ FORMTEXT } 

Effective Date 

Cancel 

INSTRUCTIONS FOR COMPLETING THE UNC-CH FORM NO. PR-9: 
CANCELLATION OF DIRECT PAYROLL DEPOSIT AUTHORIZATION 

Prepare only one copy of the cancellation authorization 

Line 1 - iEnter your name and social security number exactly as it appears on your direct payroll 
deposit statement and social security card. 

Line 2 - Enter today’s date and sign your name as it appears on the line above. 



Line 3 - DO NOT complete the block designated "For Payroll Use Only". 



From: 

Sent: 

To: 

Subje~: 

Janken, Kenneth R <krjanken@email.nnc.edu> 

Thursday, Angust 2, 2012 8:36 AM 

SaNe, Eunice N <eunice@email.unc.edtv~ 

RE: canceling a direct detx~sit 

I)eai t’;unice, 

’I’[~s email has nothing to d,) with Gee~’s ~5’ ~ssues. RatheL it has l,) do wkh the new business manager’s iole in fl~e depa~ment. Is it clear *o Iia and ~) Ashu tha* she 

is em¢o}ed eqnally by B~blic Policy and our department? (II~ theft is, she is employed by ns as ~v11 I don’t know flae sala~o, ~aageme~ts.) I ask, becanse Tia’s emNl 

signa:mm lilac says she is basi~ess o~]cer of Pnblic Policy a~d does ~o~ me~tion our &lX~m~aent 

doubt fl~at l ’11 bm~e runny deNi~gs with the N~ainesa ofl{cea ~:~ ifflais mr~ltcr is t~one of my bnsmess p~eaae do not beaitate to tcli me to batt ou~. 

Kenneth 

Kennetl~ R. Ja~ken 

Pro~i:ssor of Afl~o- A~ncrican Studies 

Dep~utment of Al~cm~ and Afro- Ame~ic~m Sl~dies 

U~fis,e~si~y ,)f North Carolina 

Chapel Hill, NC 27599--3395 

(919) 962-.1519 (voice) 

(919) 966-2694 (~hx) 

h~://u~vw.um~s.edu/umpmss/spr 97/ianken.html 

h~p:/itmcpress.unc.eda/k~o~iT- 8059.Nml 

htlp://nndpress.nd.ed~/boo~PO0780 
htlp://nndpress.nd.ed~’b( c ~P00 ~ z3 

F~m~ SaNe, [uNce N 
Sent~ Thursdag, August 02, 2012 8:18 AN 
T~ Janken, ~enneth R 
Subjeet~ Fwd: canceling a Nrect deposit 
FYI. 

Sent ti-om my iPhone 

Begin forwaxded message: 

From: Williams, TiaHowell <tia howell~rned.unc.edu;> 
Date: Augnst 2, 2012 7:54:06 AM EDT 

To: "Kapur. Geeta" <gkapm,@~email.ut~c.edu> 

Cc: "s~ephanie kddd(/~unc.edt~" <stephanie kidd~nnc.edu>, "Sahle, EuniceN" <etmice~email.nnc~edu;, 

Subject: canceling a direct deposit 

Geeta, 

Please complete the attached form and send it directly to payroll. Please also send a copy to me at tia williams({~unc~edu. 

To resolve the payment sent to you, please send a certified check to the department. Memo should read " resolve direct deposit error". 
Make check payable to Dept. of African and Afro American Studies.’\ 

T hank you. 

~Tia 

Tia Howell Williams 

Business Officer 

UNC-CH Dept. of Public Policy 

UNC-CH Campus Box 3435 

Chapel Hill, NC 27599-3435 



From: 

Sent: 

To: 

Subject: 

Attach: 

Janken, Kenneth R <krjanken@email.unc.edu~ 

Thursday. August 2, 2012 11:30 AM 

Boyd, Lydia C <lcboy&~email.unc.edu>; ttall, Perry A <t tALLPA@EM_AIL.UNC.EDU>; Lee, Margaret Carol 

<leemc@email.unc.edu>; Rucker, Walter C <~vmcke@email.unc.edu>; Sable, Eunice N <eunice@email.nnc.edu-~ 

new course proposals for your approval 

Syllabus A~KAD 130.doc; Syllabus A~KAD 202.doc; Syllabus Az’u~KD 286.doc; Syllabus Ac’ua39 300.doc; Syllabus AAAD 301 .doc; 

Syllabus A~KAD 332.doc; Syllabus A~KAD 387.doc; Syllabus Az’u~KD 395.doc; Syllabus Ac’ua39 401.doc; Syllabus AAAD 402.doc; 

Syllabus AAAD 433.doc; Syllabus AAAD 487.doc 

Dear Colleagues, 

Attached are 12 new course protx~sals ibr your inspection. There maybeoneortwomorecomingtodayortomorrow. I wouldlikeyourresponses yeaornay by 

Tue~tay at noon. 

AAAD 130 (Intro to Aifican American and Diaspora Studies), AAAD 395 (Undergraduate Research Seminar), and AAAD 487 (Intellectual Currents in Atiican and 

Afi-ican Diaspora Studies) are required courses tbr the new major. 

Last selnester we looked at and approved Intro to African American and Diaspora Studies, but I wanted to send it to you again. 

AAAD 395 is an example of an undergraduate research seminar. As we decided in our deliberations laser Spring, topics and Inethods will vary accoi~ting to the 

instructor. 
Ac’ua39 487 is also an example of a way to teach Intellectual Cunents; there axe other ways to approach the seminar. As we discussed last Spring, we need to compile 

a reading list for faculty to draw on when they develop their ,sections of the course. 

The other courses are not required for the major. 

The above comments axe for the purpose of distinguishing two issues before us. The first and most pressing issue is to move these courses along in the approval 

process. If you think that the sample syllabuses are generally OK and generally fulfill our cumcular goals (and in the cases of 130, 395, and 487, the major 

requirements we cons~rncted last Spring), then please send me your approval. If you think the syllabuses are seriously deficient, please indicate where the deficiency 

lies. The second issue is suggestions for improving the syllabuses. We have a year to improve the new courses that we plan to offer, so feel t?ee to maJ~e suggestions. 

What we don’t have is time to hold up the approval process to make improvements to a syllabus that you generally approve. 

Let me say something about the course numbering: 
Courses narnbered 50-89 are rese~wed for first-year seminars. We don’t have any of them to consider 

Three-digit courses with the last two numbers between 00 and 29 are African studies courses. 

Three-digit comses with the last m,o numbers between 30 and 59 are African American studies courses. 

Three-digit courses ruth the last two numbers between 60 and 84 are African Diaspora outside the U.S. studies courses. 

Tlwee-digit courses with the last two numbers between 85 and 98 are courses that cross geography or axe reserved by the College for special courses like internships 

and independent ffmdies. 

Regards, 

Kenneth 

Kenneth R. Janken 

Proi~ssor of Afro-American Studies 

Department of Ati’ican and Afico-American Studies 

109 BaSle Hall, CB# 3395 

Umve~i~~ of NoN~ Carolina 
Chapel Hill, NC 27599-3395 

(919) 962-1519 (voice) 

(919) 966-2694 (fax) 
Click on a li~ for info~ation a~ut my publications: 

h~p:/7~vw.umass.eduhm~ p~ s~spr 9Tianken.html 

h~p:/,’uncpress.unc.edWboo~w"I’- 8059.html 

hltp:/i undpresa.nd.edt ibook,’P00780 

hltp:/i undpresa.nd.edt ibook,’P00723 



Section 1 

Instructor information: 

Name 

Email address 

Phone number 

Course Submission Form 

Walter Rucker 

wrucker@email.unc.edu 

Submission Type: 

{ FORMCHECKBOX } New Course Proposal: Complete all applicable sections. 

{ FORMCHECKBOX } Course Deletion: Complete this page only. 

{ FORMCHECKBOX } Course Revision Proposal: Fill out only items that need to be changed. 
Please note: Non-sponsor units in a cross-list may only make changes to the catalog number and question #8 in section 
2. All other changes must come from the sponsor unit. 

Proposed effective term: { FORMCHECKBOX } Fall    { FORMCHECKBOX } Spring 
FORMCHECKBOX }Summer     Year 2013 
Course deletion and revision requests must have a fall effective date. 

Academic Organization (department, curricula, unit)" African and Afro-American Studies 

Subject code (e.g., ENGL, SPAN): AAAD Catalog number: 130 

For deletion proposals only: 

Course title: 

Is this course cross-listed? { FORMCHECKBOX } YES { FORMCHECKBOX } NO 

If yes, list course(s): 

Will all courses in the cross-list (listed above) be deleted? { FORMCHECKBOX } YES 
FORMCHECKBOX } NO 

If no, which courses will remain active? 

Section 2: Course Details 

1. Short Title/Description (Maximum of 30 characters, including spaces) 

INTRQ AFRI AMER & DIASPQRA STD 

Note: This title appears on class roils and student transcripts 

2. Long Course Title (Maximum of 100 characters, including spaces) 

Introduction to African American and Diaspora Studies 

Note: This title appears in the Undergraduate Bulletin, Graduate Record, and ConnectCarolina 

\* Arabic \* MERGEI=ORMAT } 
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3. Long Description (Maximum of 50 words, excluding pre- and corequisite statements): 

The course tracks the contours of fife, societies, cultures, and history in the Atlantic African Diaspora from 
origins in Atlantic Africa to the present. Emphasis on forces that have created African American and African 
Dias ora eo les in North America South America and the Caribbean. 

Note: This description appears in the Undergraduate Bulletin, Graduate Record, and ConnectCarolina. 

4. Course credit hour type is: { FORMCHECKBOX } Fixed Enter hours: 3 

{ FORMCHECKBOX } Variable Minimum hours: Maximum hours: 

Note: The number of class contact hours in organized instruction is one factor affecting the amount of credit earned. 
Courses must meet for a minimum of 750 minutes per semester for each hour of credit earned. (Example: a traditional 3 
credit-hour course includes 42 class periods of 50 minutes each on MWF and 29 class periods of 75 minutes each on 
TTH. Final examinations, required in aft undergraduate courses, provide an additional 180 minutes of instruction. MWF 
classes provide a total of 2280 instructional minutes; TTH classes, a total of 2355 instructional minutes.) This ratio should 
be observed for organized instruction, which excludes laboratory, independent study, special topics, and thesis research 
courses. 

5. Grading basis (select only one): 

{ FORMCHECKBOX } GR1 - Ugrd (A, B, C, etc) 

{ FORMCHECKBOX } GR3 - Grad (H, P, L, etc) 

{ FORMCHECKBOX } CPF - Pass/Fail ONLY 

6. Repeat for credit: { FORMCHECKBOX } No { FORMCHECKBOX } Yes 

Allow multiple enrollments within a single term: { FORMCHECKBOX } No 

Total Units Allowed: 

Total completions allowed: 

{ FORMCHECKBOX } Yes 

7. Is this course included in a current proposal to establish or revise a major or minor? { FORMCHECKBOX } 
Yes { FORMCHECKBOX} No 

Note for undergraduate programs: The course must be approved by the Administrative Boards first before the revision to 
the major or minor can be approved. 

8. Any pre/corequisites for this course? (Pre/corequisites must be courses) { FORMCHECKBOX } Yes 
FORMCHECKBOX } No 

If the course has prerequisites, enter subject and catalog number(s): 

If the course has corequisites, enter subject and catalog numbers(s): 

Examples: MUSC 122; BIOL 101 and 101L; PSYC 101, and 222 or 230 
Note: Pre/corequisites appear in the long course description in the Undergraduate Bulletin and ConnectCarolina. This 
information should also be included in the course description (see #em #3). 

9. Is special preparation required/recommended for this course? 
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Note: This information should also be included in the course description (see item #3), following any pre/corequisites. 
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10. If permission to enroll is needed, which statement below best describes who gives permission? 

{ FORMCHECKBOX } Permission of the instructor { FORMCHECKBOX } Permission of the instructor for 
students lacking the prerequisite 

{ FORMCHECKBOX } Permission of the instructor for nonmajors { FORMCHECKBOX } Permission of the 
instructor for undergraduates 

{ FORMCHECKBOX } Permission of the program director { FORMCHECKBOX } Permission of the director 
of undergraduate studies 

{ FORMCHECKBOX } Permission of the department { FORMCHECKBOX } Permission of the school 

Note: This information should also be included in the course description (see item #3), following any 
required/recommended preparation. 

11. Primary Component (lecture or lab) lecture 

Graded component { FORMCHECKBOX } No { FORMCHECKBOX } Yes 

12. Will this course contain additional components? 

{ FORMCHECKBOX } Recitation 

Graded component { FORMCHECKBOX } No 
Included and contributes __ credit hour(s) 

{ FORMCHECKBOX } Lab 

Graded component { FORMCHECKBOX } No 
} Included and contributes __ credit hour(s) 

{ FORMCHECKBOX } Separately numbered as __ 

{ FORMCHECKBOX } Yes 

{ FORMCHECKBOX } Yes 

{ FORMCHECKBOX } 

{ FORMCHECKBOX 

and contributes __ credit hour(s) 

13. Additional Course Request Details. (Maximum of 75 words) 

Note: Please use this section to provide additional information about this course. For example, does the course restrict 
enrollment by student classification, by college, or major? 

14. Course Document 

Please attach the course syllabus. The syllabus should include a brief description of the course, basic and 
recommended texts (authors, title, year of publication), a list of principal topics covered, class schedule or 
course calendar, number of examinations, contact hours, work required of students, and the basis for 
determining the final grade. 

Note on cross-fisted courses: Currently, a moratorium on estabfishing new cross-fistings between courses is in 
effect. 

Continue to Section 3: General Education Requirements, if applicable. 
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Section 3: General Education Requirements 

Subject + catalog number: AAAD 130 

¯ For revision requests: 
1. Does this course already fulfill General Education requirements? { FORMCHECKBOX } 

Yes { FORMCHECKBOX} No 
2. If Yes, which ones: HS - Historical Analysis; US - U.S. Diversity 

To request additional General Education requirements, complete the information below. 
o For new courses, complete all applicable information below. 

Courses that meet General Education requirements must include in the course syllabus adequate information 
to permit the Curriculum Committee to assess course content against the criteria specified for each General 
Education category. The course syllabus should give evidence that the criteria have been met. (The criteria 
document is available at http://www.unc.edu/depts/uc/docs/criteria_l 1-05-08.pdf). No more than two General 
Education designations, as the norm, will be approved for any new or revised course. 

Criteria applicable to all General Education courses: 
o Course syllabus includes a final examination. (Foundations, First Year Seminars, and EE-only courses 

are an exception to this requirement) 
o Course syllabus makes it clear that at least 10 pages of writing or the equivalent in intellectual labor 

are required. 
o For science, math, and performance courses, where little writing is typically assigned, the course 

requires the intellectual equivalent of at least 10 pages of writing outside of class. 
o The course involves recitation meetings or allows for regular discussions in other ways. 
¯ For science and math courses, where regular discussions may not be appropriate, the course requires 

students to apply their acquired knowledge to challenging problems. 

Foundations 

{ FORMCHECKBOX } English Composition and 
Rhetoric (CR) 
{ FORMCHECKBOX } Foreign Language (FL) 

{ FORMCHECKBOX } Quantitative Reasoning 
(QR) 

{ FORMCHECKBOX } Lifetime Fitness (1 credit) 

A__p_proaches 

A course can fulfill only one Approach. 

{ FORMCHECKBOX } Physical and Life Sciences: 

With lab? { FORMCHECKBOX } Yes (PX) 
{ FORMCHECKBOX } No (PL) 

{ FORMCHECKBOX } Social and Behavioral 
Sciences, nonhistorical (SS) 

{ FORMCHECKBOX } Social and Behavioral 
Sciences, historical analysis (HS) 

{ FORMCHECKBOX } Visual and Performing Arts 
(VP) 
{ FORMCHECKBOX } Philosophical and Moral 
Reasoning (PH) 

{ FORMCHECKBOX } Literary Arts (LA) 
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Connections 

{ FORMCHECKBOX 

{ FORMCHECKBOX 

{ FORMCHECKBOX 

{ FORMCHECKBOX 

{ FORMCHECKBOX 
(WB) 

{ FORMCHECKBOX 

{ FORMCHECKBOX 
(BN) 

{ FORMCHECKBOX 

}Communication Intensive 

} Quantitative Intensive (QI) 

} U.S. Diversity (US) 

} Global Issues (GL) 

} The World before 1750 

} North Atlantic World (NA) 

} Beyond the North Atlantic 

} Experiential Education: 

{ FORMCHECKBOX } Field Work (at least 
30 hours) { FORMCHECKBOX } Study 
Abroad 

{ FORMCHECKBOX } Approved Internship 
(at least 100 hours) { FORMCHECKBOX } 
Mentored Research/Honors Thesis 

{ FORMCHECKBOX } Creative Work 
Culminating in Public { FORMCHECKBOX } 
Service Learning (at least 30 hours) 

{ FORMCHECKBOX } Programming (at 
least 30 hour 
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Please remember to attach a course syllabus (see item #14 from section 2 above). 
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AAAD 
Introduction to African American and Diaspora Studies 

OVERVIEW: 
The purpose of this course will be to cover, in some detail, the contours of life, societies, cultures, and 
histo~ in the Atlantic African Diaspora from origins in Atlantic Africa to the present. Emphasized in this 
course will be the various forces that have converged to create African American and African Diaspora 
peoples and that shaped their lives, communities, and cultures in North America, South America, and the 
Caribbean. As often as possible, guest lectures, music, sound clips, documentaries, and films will be 
utilized to provide additional perspectives and vie~vs. 

LEARNING OBJECTIVES: 
Upon completion of AAAD 130, students should be able to: 
o Identify m~hs, stereotypes, and distortions about Africa, Africans, and African History. 
o Discuss the formation of the Atlantic African Diaspora and the cultural, political, and intellectual 
movements that developed as a result of the dispersal of African peoples. 
o       Explain the critical roles that Africans and their American-born descendants played in shaping 
societies throughout the Americas. 
o       Demonstrate understandings of cultural, socio-political, and historical formations and 
intersections in the Black Atlantic. 

REOUIRED TEXTS: 
Each student is required to purchase a total of four books: 
o       Darlene Clark Hine, William C. Hine, & Stanley Harrold, The African-American Odyssey’ (5th 

edition) 
° Herbert S. Klein and Ben Vinson, III, African Slavery in Latin America and the Caribbean (2nd 

edition) 
° David Northrup, Atlantic Slave Trade (3rd edition) 
o JoAnn Gibson Robinson, The Montgomery Bus Boycott and the Women Who Started It 

In addition, students will be responsible for reading selections posted on the course Sakai site. 

REOUIRED WORK: 
During the term, there will be a map quiz; three objective nmltiple-choice tests; two readings quizzes; one 
ten-page essay; and a final exam. The final exam will include essays, short answers, and term identification 
sections and it will cover lectures and assigned readings from Spring Break to the end of the tenn. Failure to 
either complete the ten-page essay or to take the final exam will result in a failing course grade. Details of 
these assignments will be forthcoming. For all written work, students will be expected to write in a clear 
and organized manner. Also, students will need to demonstrate critical thinking and original perspectives in 
their work. 

The schedule established for lecture topics, reading assignments, and assignment due dates can be 
changed at the instructor’s discretion. However, matters related to the grading of assignments cannot by 
altered. Notice of all changes to the structure of the course will be made by announcement in class, via 
email notice, or alterations to the course syllabus posted on the course Sakai site. 



Attendance is mandatory in this course and is critical because test and exam material will be drawn from 
lectures and there will be a number of impromptu assignments during the term. Hence, attendance wil___!l 
impact the final course grade. Given the number of students in this course, a sitting chart will be 
implemented. Student not in their seats within the first five minutes of class will be counted as absent. Any 
student arriving in class after attendance has been taken has the responsibility of notifying the instructor of 
their presence. In this case, they will be counted as late. All students will be allowed a total of three 
excused or unexcused absences (~vith three lates counting as one absence) during the term. For each 
additional absence, students will have--without exception--sevenand ahalf(7.5)points per day deducted 
from their final course grade. This is a significant penalty so please take this policy seriously. 

GRADING: 
Citizenship/In-Class Work: 15 % 
Three Objective Tests: 30% (10% each) 
Map Quiz: 5% 

Two Readings Quizzes: 10% (5% each) 
Essay: 20% 
Final Exam: 20% 

GRADING RUBRIC 
Exceptional: 

Very Good: 

100-93% = A Satisfactory: 79-77% = C+ 
92-90% = A- 76-73% = C 
89-87% = B+ 72-68% = C- 
86-83% = B Insufficient: 67-63% = D 
82-80% = B- Failing: 62-0% = F 

STUDENTCONDUCT: 
Students are expected to be familiar with, and to abide by, the guidelines in the UNC-Chapel Hill Honor 
Code (http:iihonor.unc.edu). In addition students are not allowed to sleep, read newspapers, leave class 
early without permission, use cell phones (to te~ message, email, or talk), or hold off-topic conversations 
during the session. I am highly intolerant of this sort of behavior. In such cases, the instructor will ask 
students to leave the class and reserves the right to withdraw students from the course for frequent 
disruptions. At the very minimum, your ’~citizenship" grade will be reduced. See the "Citizenship" section 
below for further details. 

In addition, any form of academic dishonest?" or misconduct (e.g., cheating, plagiarism, unauthorized 
copying or collaboration, forging signatures on class rosters, etc.) will be directed to the UNC-Chapel Hill 
Undergraduate Honor Court and the Undergraduate Attorney General. Students found in violation of the 
UNC-Chapel Hill Honor Code may receive a failing course grade and are subject to academic probation, 
suspension, or expulsion from UNC-Chapel Hill. 

UNC-Chapel Hill has had a student-administered honor system and j udicial system for over 100 years. The 
system is the responsibility of students and is regulated and governed by them, but faculty share the 
responsibility. Questions about student responsibilities under the honor code should be directed to the 
instructor or the office of the Dean of Students. Another useful resource is the Instrument of Student 
Judicial Governance. This document, adopted by the Chancellor, the Faculty Council, and the Student 
Congress, contains all policies and procedures pertaining to the student honor system. Every student 
enrolled in this course is expected to fully participate and observe the honor code. Additional information 
about the UNC-Chapel Hill Honor Code can be found at !g!___p_]__i___h____o_~__o____r__.__u__~_a___c___.__e____d____u_.. 

CITIZEN SHIP: 
Citizenship, as a maj or component of the final grade, is a set of expectations, behavioral norms, and 
classroom protocols agreed to by all students enrolled in this course. What follows is a non-exhaustive list 
of a few of these expectations, norms, and protocols: 



1. Attendance and active participation in the class are mandatory. Students not paying attention or 
falling in sleep in class will be called upon by the instructor to respond to questions or comment on a 
matter directly related to the lecture or discussion. 
2. Students may not leave class early without prior permission from the instructor. Students who do leave 
early without prior permission will be marked as either "late" or %bsent" for the day in the attendance 
records, depending on how much time was left in the class session. 
3. Students may not sleep in class or read newspapers, magazines, and other materials not directly 
related to the course material. Students caught sleeping will be held responsible for the entire 
class receiving impromptu class assignments or homework. 
4. Students may not use smartphones, cellphones, handheld gaming devices, tabletsiiPads, 
headphones, laptops, or similar electronic devices during the class session unless specifically 
authorized by the instructor. 

5. Students may not engage in activities that disrupt either their classmates or the instructor. 
6. Students are required to use their University email account when inquiring about course materials and 
other items related to the class. Due to federal restrictions (FERPA), the instructor may not send details 
about student grades for assignments or the course to a non-University email account. 
7. Students may not record video or audio of class lectures, discussions, or other in-class activities 
unless specifically authorized by the instructor. 
8. Students arriving after attendance has been taken must inform the instructor of their arrival to avoid 
being marked absent for the day. In this case, students will still be marked as "late" for the 
class session. 
9. Students may not have friends sit in their seats for the purposes of attendance. All parties caught 
t~Ting to circumvent the attendance policy will receive a failing course grade. 
10. Assignments not uploaded or hand delivered to the instructor by posted due dates will not be 
accepted or graded. 
11. The only excused absences accepted for make-up exams and other work include absences for 
authorized University activities, religious observances required by the student’s faith, verified serious 
illness or injury, and the death of an immediate family member. Without exception, all 
absences will require verification from the Dean of Students before the instructor authorizes make-up 
work. 

STUDENTSWITH DISABILITIES: 
Students who feel they may need accommodations based on the impact 
of a disability should contact me to discuss their needs. Please contact 
the Department for Disability Services at 919-962-8300 in SASB North 
Building, Suite 2126 to coordinate test or exam accommodations. Visit 
the internet address of this office at http://disabilityservices.unc.edu/for 
more information. 

SCHEDULE OFLECTURES ANDAS SIGNMENTS: 

Week 1: Introduction and Overview. 
Myths, Stereotypes, and Distortions of Africa and Africans. 
Readings:                  Hine, Hine, & Harrold Ch. 1; Sakai selections--Larson, ’~Seven 
Myths about Africa, Africans, and African History." Video Clips: "What 
Do You Know about Africa?" 



Week 2:     Atlantic Africa: Foreground and Background 
State Formation and Decline in the Western Sudan and West-Central Africa. Readings: 

Hine, Hine, & Harrold Ch. 1 

Week 3: 
Readings: 
Video Clips: 
READINGS 

The Atlantic Slave Trade: Origins and Contours. 
Hine, Hine, & Harrold Ch. 2; David Northrup, Atlantic Slave Trade 
"Wonders of the African World" 

QUIZ ONE on TUESDAY [Northrup] 

Week 4: Origins of Forced Labor in the Americas: Hispaniola, Brazil, and Virginia. 
Readings: Klein & Vinson Ch. 1-4; Hine, Hine, & Harrold Ch. 3-5 
Video Clips: "Black in Latin America" & "Slave~ in the Making of America" 
MAP QUIZ on THURSDAY 

Week 5:     Antebellum Slave~7 in the US South: King Cotton. 
Slaver), in Comparative and Hemispheric Perspective. 

Readings:                  Hine, iHine, & Harrold Ch. 6-8; Klein & Vinson Ch. 5-8; Sakai selections-- 

Van Den Berghe, "The African Diaspora in Mexico, Brazil, and the United 

States" 
Video Clips: "Africans in America" 

TEST ONE on THURSDAY 

Week 6: Emancipation, Civil War, and Reform: The End of Atlantic Slavery. 
Readings: Hine, Hine, & Harrold Ch. 9-15. 
Video Clips: "Slaver?’ in the Making of America" 

Week 7:     Race and Racism: From Whitening (Brazil) to White Supremacy (US). 
The Black Nadir across the Black Atlantic, 1880s-1920s. Readings: 

Klein & Vinson Ch. 9-11. 
Video Clips: "Black in Latin America" 

Week 8:     Intellectual, Cultural, and Physical Resistance, I: Exodus, Emigration, the New Negro 
Movement, Negritude, and Negrissimo. 
Readings:                  Hine, Hine, & Harrold Ch. 16-18; Sakai Selections--Claude McKay, 
Langston Hughes, Zora Neale Hurston, W.E.B. Du Bois, Nicolfis Guilldn, 
Ida B. Wells-Barnett, A. Philip Randolph. 
Video Clips: "Ida B. Wells: A Passion for Justice" 
TEST TWO on TUESDAY 

Week 9: Intellectual, Cultural, and Physical Resistance, II: Black Nationalism, Pan-Africanism, and 
Socialism. 
Readings: Hine, Hine, & Harrold Ch. 18-19; Sakai Selections--Marcus Garvey, Elij ah 
Muhammad, W.EB. Du Bois, A. Philip Randolph, Paul Robeson. 
Video Clips: "Marcus Garvey: Look for Me in the \¥hirlwind" and "Paul Robeson: Here 
I Stand" 

Week 10: The Inter-War Years, 1920s-1940s: Gender, Class, and Color. 
Readings: Sakai Selections--Ella Baker, Barbara Ransby, Paul Robeson, A. Philip 
Randolph, Elijah Muhammad. 



Week 11: Civil Rights and Citizenship in the Black Atlantic, I. 
Readings: Hine, Hine, & Harrold Ch. 21; Gibson, The Montgomery. Bus Boycott and 
the Women Who Started It; Sakai Selections--Martin Luther King, Jr., 
Bayard Rustin, Rosa Parks, E.D. Nixon. 
Video Clips:                "Eyes on the Prize" 
READINGS QUIZ TWO on TUESDAY [Gibson] 

Week 12: 
Readings: 

Video Clips: 

Civil Rights and Citizenship in the Black Atlantic, II. 
Sakai Selections--Daisy Bates, Diane Nash, Ella Baker, Martin Luther 

King, Jr. 
"Eyes on the Prize" 

Week 13: Civil Rights and Citizenship in the Black Atlantic, III. 
Readings: Sakai Selections--Martin Luther King, Jr., Stokely Carmichael, John Lewis, 
Rev. Fred Shuttlesworth. 
Video Clips: "Eyes on the Prize" 
TEST THREE on THURSDAY 

Week 14: Black Power and Black Liberation Movements. 
SNCC, the Black Panthers, and the Internationalization of Black Power. 
Readings:                  Hine, Hine, & Harrold Ch. 22-23; Sakai Selections--Robert F. Williams, 
Malcolm X, Stokely Camfichael (Kwame Ture), Huey P. Ne~on, Angela 
Davis, Elaine Brown 
Video Clips:                "All Power to the People" and "Eyes on the Prize" 

Week 15: Theorizing the Modem and Post-Modem Black Atlantic 
Readings: Sakai Selections--Angela Davis (Blues and Black Feminism), Nikki 
Giovanni, Paul Gilroy, Cornel West, W.E.B. Du Bois, John iMcWhorter 
Video Clips:                "Race: The Power of an Illusion" 
ESSAYS IDUE BY MIDNIGHT on THURSDAY 

FINAL EXAM on SAT., 4-6p. 



Section 1 

Instructor information: 

Name 

Email 